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Abstract

This study examined the psychosocial adjustment of Chinese immigrant
children in satellite families in Canada. I used Flanagan’s (1954) Critical Incident
Technique to interview 32 Chinese children who were between 10 and 19 years
old, living in satellite families, and who emigrated from China, Taiwan, or Hong
Kong to Canada within the last four years. All interviews were conducted in the
respondents’ mother tongue. The results showed that these children, whether
they emigrated to Canada recently or four years ago, whether they were young
or-old, and whether they were males or females, were well adjusted. Many
respondents reported that they have a better relationship with their parents,
particularly with their fathers, than they had in their home countries. The
findings also indicated that the present ESL system does not meet their
educational needs. This analysis of satellite children should help indicate future

research directions.
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Dedication

I would like to dedicate this thesis to satellite Chinese children, especially the
ones who have been experiencing immense challenges during their adjustment
to life in Canada. It is my genuine belief that we have not heard enough of
satellite Chinese children’s voices since they tend to be kept in the “background”.
It was my endeavour to undertake this research in order to inform parents,
educators, policy makers and social service providers of what needs to be done

in order to help satellite Chinese children to adjust to life in Canada.
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Prologue

My Story
My Life in Hong Kong

I was born in Hong Kong in 1979 and studied there until Form 3 (which is
equivalent to Grade 10 in the Canadian educational system). During that time,
the way I perceived education was primarily focused on studying for
examinations. In order to get into a university (such as the University of Hong
Kong, which is much esteemed by many Hong Kong parents), students need to
get excellent grades. Although I maintained decent grades, they were not good
enough for a prestigious high school admission for Form 4, let alone entrance to
the University of Hong Kong. As a result, my parents decided to send me to

Canada for further education.

As a teenager I was carefree and always dreamed about living abroad.
When I learned the news about going to Canada, I thought to myself that
traveling abroad would be a great advantage. At that time I was aware of the
massacre in Tianamen Square in 1989, because I saw the whole incident on
television, and I also heard a great deal about the anticipation of a political
changeover in July 1997. Because of this, most of my friends had left Hong Kong
to go to other countries. Back then, I did not think the massacre or political

changeover was terribly important.



My Life in Canada

After | came to study in Canada, I had many changes in my life which
influenced my understanding of the meaning of life. I came to realize the
importance of the massacre and political changeover, and the serious political
implications they had for Hong Kong people. I also learned the importance of
getting a good education and how my life would have been had I not worked

hard.

I graduated with a Bachelor of Arts from Simon Fraser University in 2002
and learned that there is so much uncertainty at every turn that it is sometimes
difficult to know exactly what to do. I tried my best and got accepted into the

counselling program at SFU in September 2002.

My first semester in a counselling psychology course was with Dr. Faith
Auton Cuff, from whom I learned a great deal about individual assessment
procedures and became more aware of the difficulties inherent in assessing
Chinese clients as well as clients of different ethnic groups. Since many paper-
pencil assessment tools are normed on white, middle class North Americans, |
realized the need to interpret clients’ responses with great caution and for future

research to provide culture-specific norms.

Dr. Cuff’s course sparked my interest in taking a methodology research

course, so | decided to study Research Designs in Education with Dr. Jeff



Sugarman. For some classes, Dr. Sugarman invited a graduate student or a
professor to present his or her research that matched the weekly learning
objectives and, most importantly, helped demonstrate the reading materials. My
interest in undertaking the present research was inspired by a graduate student
who shared her research experience and explained to the class that if she could
change one thing to improve her research methodology, she would have liked to
use Flanagan’s (1954) Critical Incident Technique, because the method could
have allowed a richer interpretation of her data. I was interested in this
methodology and was searching for ideas for Dr. Sugarman’s research proposal
assignment, so I decided to write something about how I could use the Critical
Incident Technique to examine satellite Chinese immigrant chiIdrén’s adjustment

processes.

During the process of declaring my thesis topic, I spent a great amount of
time reading about existing counselling research and tried to understand what is
still lacking in the current research concerning Chinese immigrant children.
When I reflected upon the research proposal I wrote for Dr. Sugarman’s class, I
decided to adopt the topic for my Masters thesis, because I came to Canada at the
age of 14 and encountered many of the same problems Chinese immigrant
children face. I see myself as a Chinese who has spent almost half of my life in
Canada. This cultural knowledge allows me a deeper cultural understanding of

some of the contextual factors that have influenced Chinese immigrant children’s



adjustment, and offer an insight that may not be easily attained by others who

are not familiar with the way Chinese students learn.

When I stepped back and reflected upon what I could be studying, the
topic that captured my attention was the satellite children phenomenon. When I
learned more about it, I became interested in how the media portrays these
group of children (such as that satellite children are generally “rich kids”, tend to
participate in gang activities, etc.). I also wondered about why a whole family
would decide to emigrate to Canada, but somehow one or both parents have to
go back to their home country. What challenges might these children face?

What coping strategies would they use and find helpful?

For all of the above reasons, it was my goal through interviewing satellite
children to search for themes and dimensions that characterized and defined
their adjustment challenges in Canada. Not only will my research findings
provide specific information for teachers, counsellors, psychologists, and parents
regarding satellite children’s concerns, but local government and schools can also
centralize their resources for the needs of these children. As a counsellor, I can
learn a great deal about working with Chinese immigrant students to help them
cope with learning challenges, adapt to cultural changes, and find ways to fulfill

their identity within more promising lives.



CHAPTER 1

Setting the Stage for “Satellite” Children

Social issues regarding immigrants” entry into their new country have
provoked much debate in Canada as well as in other countries such as the United
States. Some of these issues concern immigration policies, immigrants’
adaptability, and social programs (Beach, Green, & Reitz, 2003). The debate on
immigrants, however, tends to pay little attention to the needs of immigrant
children. It is pertinent for researchers to examine what psychosocial challenges
these children face, and how educators, service providers, and governments fare
in meeting the needs of immigrant children. This study focuses on Chinese

“satellite children”.
Definition of Satellite Families

The term “satellite” or “astronaut” was originated in the 1980s. In the
Chinese translation, it means “Tai Hong Ren” — people who travel in space
(Chan, 1997; Tsang, Irving, Alaggia, Chau, & Benjamin, 2003). The media in
Hong Kong has popularized this metaphor to describe people who have
emigrated to another country, but keep travelling between the host and home

country.



There are different terms to describe “satellite” or “astronaut”. For
example, Hong Kong people describe “satellite members” as “satellite families”
or “split families” (Lam, 1994). Taiwanese people describe them as “semigrants”
or “haven seekers” (Boyer, 1996). Semigrants mean breadwinners who have
obtained resident status in the host country but keep travelling back to Taiwan.
Haven seekers are those who have moved to a host country but have not
completely cut economic and social ties with their home country. Researchers
have also used terms like “lone-parent” (e.g., Ho & Farmer, 1994; Mak & Chan,
1995; Schlesinger & Schlesinger, 1994) or “parachute kids” (Hom, 2002) to
describe the satellite family phenomenon. For the purposes of this study, the
term “satellite” and “astronaut” will be used interchangeably, as both have the

same connotation in Chinese.

Man (1993), the pioneer of astronaut research, defines astronauts as
“Ipeople] who immigrate to a new country while one, or both parents, return to
live in their country of origin (usually for economic reasons), leaving their
children to pursue an education in the host country” (as cited in Alaggia, Chau,
& Tsang, 2001, p. 295). This definition has been adopted by a number of
researchers who have investigated the astronaut family phenomenon (e.g.,
Alaggia et al.; Irving, Tsang, & Benjamin, 1999). This study, however, defines
satellite families as families in which there is a temporary separation, where one

of the parents goes back to his/her country and leaves his/her family in the host



country. This definition was chosen because it does not make any assumptions
about what the parent(s) may pursue in their home country or what their

children may do in the host country.

Media and Public Perception of Satellite Children

One of the social issues depicted by the Canadian media concerning
Chinese immigrant children is the “satellite kids” phenomenon (“Home Alone,”
1993; Van den Hemel, 1996a, 1996b). For example, the media have reported that
satellite children tend to be vulnerable to recruitment by gangs, and that some
parents are willing to pay gang extortion for their children (Tang, 1999). To
further illustrate public (mis)conceptions toward satellite children, Howell (2000)

stated in the Vancouver Sun that:

Ever since a huge influx of Chinese students immigrated to Richmond in
the 1990s, and now make up at least 40 percent of the school’s student
population, the “home alone” problem had been one recognized and
criticized by police and school officials. (p. A12)

Unfortunately, there are no official statistics to verify how many Chinese
immigrant children are living in satellite family arrangements in Canada. The
media tends to sensationalize the satellite ‘kids” phenomenon by focusing on the
negative effects of children living in satellite families, and base their claims on

inconclusive research findings, thus providing inaccurate information on what



factors lead to the emergence of satellite children and what challenges these

children face in Canada.
Background to the Emergence of Satellite Families

While Chinese immigrants as a whole may appear to share the same
Chinese culture, given the different geographical locations and historical
contexts, the way Hong Kong people, Macau people, Taiwanese, and Chinese
(from Mainland China), think, feel, and behave is bound to reflect their “deep-
seated philosophical and institutional doctrines” (Rothbaum, Morelli, Pott, Liu-
Constant, 2000, p. 337). Each of these Chinese subgroups has a different socio-
economic status and educational attainment, as well as its own language,

customs, and culture (Chiu & Ring, 1998).

Even though westerners may perceive Chinese people as “Chinese” who
share the same culture, there are distinct identities embraced by people who
come from Hong Kong, Macau, Taiwan, and China. Hong Kong is a particularly
lucrative place for conducting east and west business, and plays an important
role in the world economy. Due to Hong Kong's limited natural resources,
Mainland China supplies food and most of the water supply. With the massacre
in Tianamen Square in 1989 and the anticipation of a political changeover in July
1997, many Hong Kong Chinese feared a potential threat of political and
economical instability and emigrated elsewhere (Chan & Lee, 1995; Lu, 2001).

Similarly, an important concern for many Taiwanese emigrants who emigrated

8



elsewhere is their perception of political instability caused by Taiwanese
politicians advocating a total separation from Mainland China and the embrace
of an independent Taiwanese national identity (Wachman, 1994). In contrast, the
emigration of Chinese people from Mainland China to elsewhere can be
explained by China’s relaxed emigration policies (Hsu & Serrie, 1998; Wang,

1992).

One can also use a push-pull factor analysis to examine emigrants’ reasons
for emigration to other countries (Jovanovic & Hoareau, 1996; Mullan &
Schwarzweller, 1998; Nonini, 2002). Push factors explain why people leave their
home country (e.g., lack of economic opportunity), whereas pull factors refer to
the reasons people are attracted to a chosen host country. Some common pull
factors are political and economic stability, a good educational system and a
better future for the immigrants’ children, job opportunities for the immigrants
themselves, and a better living environment and quality of life. Whether the
emigrants’ move to another country was voluntary or involuntary would also
affect their perception of the adjustment process involved in residing a new

country (Edgington, Goldberg, & Hutton, 2003; Hoerder, 2000).

Recent immigration statistics. Between 1991 and 2001, 73% of the 1.8
million immigrants to Canada chose to reside in the three major Canadian
metropolitan areas: Toronto, Vancouver, or Montréal. Of the top three

metropolitan destinations, Toronto and Vancouver were the main choice of



residence for many immigrants. For example, the overall Chinese immigrant
population residing in Vancouver was only 175,200 in 1991 compared to 279,000
in 1996 and 342,700 in 2001 (Statistics Canada, 2003a). The figure of 342,700
represents 17% of the total British Columbia population (4,055,195) in January

2001 (BC STATS, 2004; Statistics Canada, 2003a).

General concerns of immigrants. Many immigrants hope to establish new
lives in Canada. According to the Longitudinal Survey of Immigrants to Canada
(2003b), 91% of 164, 200 respondents reported that they wanted to settle
permanently in Canada. Many immigrants, however, found that life in Canada
was more difficult than they had anticipated. Immigrants also found it ironic
that they were accepted into Canada based on a “point system” (Naidoo, 1992),
yet their professional credentials were méaningless in Canada (Basran & Zong,
1998). Findings of the Longitudinal Survey of Immigrants to Canada (2003b)
echoed immigrants’ concerns in regards to their foreign qualifications. Of the
116,700 immigrants who had looked for jobs, 70% reported that they encountered
barriers such as a lack of Canadian job experience. Furthermore, only 26% or
32,300 of immigrants” qualifications had been verified by Canadian employers.
Thirteen percent of the employers checked with immigration officers. Of those
who had their qualifications checked, only 24% had employers who recognized
the transferability of their foreign qualifications or experiences to Canada.

Overwhelmingly, 61% did not have their credentials validated. One explanation

10



is that these immigrants may lack sufficient information about where and how to

have their credentials verified (Li, 2003a).

Findings of the Longitudinal Survey (2003b) also showed that immigrants’
educational level did not play a crucial role in determining employability in their
former occupational fields in Canada. Many were accepted to Canada based on
their education and professional qualifications. This is a particular Cbncern,
because while the host country recognizing immigrants” qualifications is one
thing, having their qualifications acknowledged by their prospective employers
and professional bodies is another (Ley, 1999, 2000). Furthermore, other
immigrants have difficulty finding work because they lack an understanding of
the work culture in Canada (Estiritu, 1999; Jung & Jason, 1998; Mak, 1991; Mak,
Westwood, & Ishiyama, 1994). Richard (1982) concluded that “[a] review of 25
empirical studies of the economic adoption of immigrants between 1969 and
1981 concluded, among other things, that ‘visible minorities” experienced
additional problems due to prejudice and discrimination” (as cited in Richmond,

2000, p. 112).

Similarly, many business class immigrants face challenges in setting up
their new businesses (Naidoo, 1992). When they try to do so, they may lack
economic support or sufficient knowledge of the business practices or laws in the

host culture (Richmond, 2000). A main source of frustration among many

11



immigrants is the lack of the government’s help in assisting them to set up their

businesses (Aye & Guerin, 2001; Ho, 2002).

The underemployment or unemployment, coupled with downward
socioeconomic mobility, tends to lead to diminished self-esteem (Naidoo, 1992).
Some of the psychological risks regarding unemployment may result in
increased rates of “domestic violence, marriage breakdown, depression,
alcoholism, and suicide” (Naidoo, p. 177). Stress has also been found to be high
in the initial period after immigration (Fan, 1996; as cited in Leung, 2001).
Research has shown that immigrant adults tend to experience stressors
concerning language, employment, and family issues, and sometimes experience
severe forms of psychological stress, including depression and anxiety (Short &
Johnston, 1997). As Hall (1976) stated, ” Anxiety results from newcomers’ lack of
awareness of the hidden dimensions of a foreign c1;11ture—the unwritten rules
which are shared by every native but are invisible to foreigners” (as cited in Li &

Browne, 2000, p. 153).

The need for economic security which necessitates that breadwinners
accept menial jobs or their wives seek employment is in conflict with Chinese
sex-role expectations (Basran & Zong, 1998). Since sex-role expectations are
generally more rigid in a Chinese family, it may be difficult for many Chinese
immigrant husbands to accept their wives working outside the home (Jung 1999;

Yi & Chien, 2002). Chinese husbands who adhere to their male-dominated

12



values may come into conflict with the West’s more egalitarian values. This may
create marital tensions and emotional conflict as Chinese immigrant couples
adjust to life in Canada coupled with the responsibility of raising their children.
For example, Shek (2003) pointed out that parents who worry about financial
stability tend to affect their children’s psychological well-being. Shek explained
that “parental stress (or excessive stress) related to future economic worry would
make the adolescent children stressful [sic]” (p. 263). He further stated that
“parent-adolescent differences in perceived economic stress would be translated
into parent-adolescent conflict, particularly in the area of family finance and
spending pattern of adolescents” (p. 263). This is an important concern
regarding satellite children, because if parents cannot find work in Canada and
worry about their financial situation, then it may affect their satellite children’s

psychological well-being.

One way for immigrants to cope with downward socioeconomic mobility
is for one or both parents to go back to work in their home country where the
economic market is lucrative and work is easier to find than in Canada. This has
led to the emergence of the satellite children and family phenomenon. It is not
the preferred choice, but is inevitable given the job situation in Canada, and is
well-captured by Ho's (2002) words “desperation rather than preference” (p.
154). To many, the satellite family arrangement is a better alternative than the

breadwinners not working or “losing face” by accepting low-paying jobs or
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welfare assistance. While the satellite arrangement may mitigate the
breadwinners’ low self-esteem and the loss of their “career identity”, such an
arrangement may affect the family system (such as marital relations, parent-child

relations, etc.).
Rationale for Conducting the Research

In 1997, the Children and Families Minister of British Columbia, Penny
Priddy, said, “I'm not sure [a study] would tell us any more [as one had already
been conducted in Australia]” and went on to say that she “will make sure
[satellite] kids have the support they need” (as cited in Van den Hemel, 1997, p.
1). One of the criticisms that one may level against such claims is that it may be
inaccurate to rely on studies conducted outside of Canada, such as an Australian
one, in devising programs for satellite children in Canada (Pe-Pua, Mitchell,
Iredale, & Castles, 1996). The extent to which those findings can be generalized
is limited. Furthermore, in order to argue for or against such a proposition, we
need to have in-depth knowledge about what we are arguing for or against.
Without further empirical data on satellite children, we may encounter
difficulties on identifying what specific adjustment challenges are encountered
by these children and how to devise appropriate programs or social services to

meet these children’s needs.

Little research has been done on the challenges confronting satellite

children. Only a limited amount of research concerning these children and
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families can be found in “PsychINFO” and “Sociological Abstracts” databases.
In the absence of a systematic study to examine the consequences of children
living in satellite family arrangements, there is need for more research studies if
we want to better understand the challenges faced by satellite children. I
acknowledge that some scholars and researchers have tried to examine how well
Canada meets the needs of new immigrants and how well they adjust to life in
Canada (e.g., “Longitudinal Survey of Immigrants to Canada”, Statistics Canada,
2003b). It is important to assess how Canadian immigrant children, adolescents,
and adults might differ from their American counterparts, so that better

preparation programs for them can be devised in Canada.

It is the goal of this study to give satellite Chinese immigrant children
room to tell their stories so that I can search for themes and dimensions that
accurately capture the nuances and dynamics of their adjustment process in
Canada. Moreover, finding more effective means of addressing satellite
children’s concerns is important in the long run, because not only will this
provide specific information for parents, educators, counsellors, psychologists,
and service providers regarding satellite children’s concerns, but the local
government can also better allocate resources for meeting the needs of these

children.

The need for an improved understanding of Chinese children living in

satellite families in Canada is greater than ever. Although social scientists have
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constructed various etic, western theoretical frameworks to explain immigrant
children’s adjustment processes, they have neglected the emic (culture-specific
insiders’) perspective of immigrant children’s challenges. Some of the important

questions that need to be addressed are:

1. How well do Chinese satellite children adjust to life in Canada?

2. What challenges do Chinese satellite children have in studying in Canada?

3. What challenges do Chinese satellite children have in making friends in

Canada?

4. How do Chinese children feel about being a member of a satellite family?

5. How well do Chinese satellite children cope with their living

arrangements?

6. What are the strains that the temporary separation may create in parent-

child relations and sibling relations?

7. Of what do educators, counsellors, and service providers need to be aware

when working with Chinese satellite children?
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Chapter 2

Literature Review

This chapter will briefly provide a literature review on Chinese diaspora,
examining the charge that immigrant children tend to have psychological and
behavioural problems, using relevant research to help conceptualize satellite
children’s challenges such as acculturation, developmental issues, and school
learning. This chapter will conclude with how some scholars use the existing

research to make sense of the satellite children phenomenon.
The General Impact of Immigration on Children

Toffler (1971) coined the term “culture shock” to describe the marked
differences in immigrants” experiences in their new country compared to their
country of origin. Immigrants who are ill-equipped to deal with the cultural
shock to themselves and their children may find it difficult to adjust to life in
their host country (Hyun, 1995; Nee & Sanders, 2001; Yeh, 2003). As Levine
(1988) states, “adjusting to an alien pace of life can pose as many difficulties as

learning the foreign language itself” (p. 39).

Many theorists noted that immigration is a taxing process (Berry, Kim,
Minde, & Monk, 1987; Sonderegger, Barrett, & Creed, 2004). The timing of

immigration plays a crucial role in immigrant children’s adjustment (Leung,
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2001; Yu & Harburg, 1981). Not only do many Chinese children generally have
little time to prepare for immigration because they are seldom consulted by their
parents, but they also face biological changes. These children are dealing with
puberty, the development of self-identity, relocation, and losing friends from
their home country. This, in addition to their adjustment to their new
environment, can be taxing both physically and psychologically (Erikson, 1964,

1968; Ying, Lee, Tsai, Lee, & Tsang, 2001).

In the context of western theories, developmentally-speaking, children are
at a crucial juncture in which, according to Sam and Berry (1995), integration is a
difficult process for children and adolescents, especially if there is a lack of
parental support for acculturation. Immigrant children tend to experience
stressors regarding assimilation into a new culture, mastering new languages,
and déaling with developmental issues (such as identity formation) (Canadian
Task Force on Mental Health Issues Affecting Immigrants and Refugees, 1988).
Their struggles in this adjustment process are shown to be accentuated by their
sense of “alienation, withdrawal, lethargy, aggression, anxiety, and low self-
esteem”, as they try to relate to peers and adapt to new roles (Lynch, 1992; as

cited in Yeh, 2003, p. 35).
Psychological and Behavioural Problems

While some of the available research has not found statistically detectable

differences in behavioural problems between immigrant and non-immigrant
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children (e.g., Davies & McKelvey, 1998; Fuligni, 1998; Monroe-Blum, Boyle,
Offord, & Kates, 1989; as cited in Short & Johnston, 1997), others have shown that
immigrant children and adolescents show more psychological and behavioural
problems (e.g., Janssen, Verhulst, Bengi-Arslan, Erol, Salter, & Crijnen, 2004;
Padilla, Wagatsuma, & Lindholm, 1985). For example, Handal, Le-Stiebel,
Dicarlo, and Gutzwiller (1999) examined 220 Asian adolescents (44 U.S-born, 46
Chinese, 35 Vietnamese, six Filipino, four Japanese, three Korean, and seven of
unknown nationalities) on perceived family environment and adjustment,
comparing immigrant Asian adolescents with non-immigrant American-born
Asian adolescents. Handal et al. found that there was a statistically detectable
difference between the American-born and immigrant Asian adolescents in their
sample. The former were better adjusted, more independent, and had higher

scholastic achievement and lower scores on maladjustment than the latter.

One criticism of Handal et al.’s research is that it is difficult to validly
compare immigrant children’s and adolescents’ stresses or behavioural problems
to that of non-immigrant children, because adjusting to life in a host country is
not a single event that can be easily captured by a questionnaire, but a complex

adjustment process.

To further illustrate the contradictory nature of findings on immigrant
children, one group of researchers found that immigrant youths tend to be

violent, participate in street gangs and criminal activities, and have a high
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dropout rate from school (Torgersen, 2001), as well as problems with drug abuse
(Bhattacharya, 2002; Isralowitz & Slonim-Nevo, 2002; Kim, Zane, & Hong, 2002).
Others, however, found that immigrant youths tend to have higher educational
aspirations compared to their white counterparts, less violent and delinquent
behaviors, less tendency to engage in substance abuse, and a clearer

understanding of identity formation (Fuligni, 1998; Shek, 2002).

Literature on Satellite Families

The pioneer of research on satellite families was Man (1993; as cited in
Alaggia et al., 2001). He interviewed some “astronaut” wives who helped extend
our understanding of living in such a family arrangement. While the wives
reported that they enjoyed their newfound freedom, such as pursuing a career
and enjoying the financial gains, they also realized that they needed to be more
mature and independent, and found ways to develop a good social network.
However, they also felt lonely and were afraid of marital breakdown. They
mentioned that keeping two households was expensive, and the negative impact

that may have on their children’s development.

One year later Lam (1994) examined the marital relationship from the
men’s perspective (as cited in Alaggia et al., 2001). Of 25 satellite families, half of
the male household heads lived in Hong Kong the majority of the time. They
reported that they did not like their lives in Toronto. Many did not utilize local

social services, their chief reason being the fear of losing “face”. The male
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participants in his research also indicated that the separation tended to increase
the likelihood of conflict among the spouses and children. While these responses
are inconclusive and cannot be generalized to other astronaut families, this lends
some support to Man’s (1993) findings that respondents worried about a

disruption in the quality of their marital relations (as cited in Alaggia et al., 2001).

In order to devise the most comprehensive approach to examine the
astronaut family phenomenon, Pe-Pua et al. (1996) conducted 14 in-depth family-
household interviews, 46 individual interviews, 16 with astronaut spouses, 15
with children for focus group discussion, and 35 interviews with key informants
such as religious, community, government, educational, ethnic, and youth
organizations in Australia. Based on Pe-Pua et al.’s findings, male adults
reported feeling lonely, missing their families, worrying about their family’s
safety, and having trouble taking care of themselves, (often relying on their
mothers or mother-in-laws for cooking and cleaning). Others reported having
“extra-marital affairs” due to their loneliness. Some, however, reported no
significant difference in their astronaut living arrangements. The findings also
showed that the participants were uncertain regarding their futures (e.g., when
they would reunite with their families), and some children had not been
informed about their future (i.e., whether they would stay in the adopted
country or not). This may have led them to avoid investing their energy in

learning about the new culture.

21



Female adults reported that it is a challenge for them not only to adjust to
the new country, but also to their new roles as mothers. For example, some
wives reported feeling the burden of acting both the mother and father roles.
Some reported having nobody to confide in (Pe-Pua et al., 1996). Indeed, lack of
support from their husbands, feeling that they alone had to maintain the family
in Australia, and making decisions on their own was a challenge because they

were not used to doing those things in their homeland.

Pe-Pua et al.’s findings also showed that the wives usually stayed in the
host country to live with their children. Some wives stated in Pe-Pua et al.’s
research that changing roles from professional to housewife, and losing the
assistance of their mates, mothers, or mothers-in-law to help with household
chores and taking care of the children was stressful. Some Chinese immigrant
mothers needed to learn domestic tasks such as cooking, cleaning, gardening,
and most importantly, caring for their children (Creese, Dyck, & McLaren, 1999;

Lam, 1994; Pe-Pua et al.).

Pe-Pua et al. also reported that as a result of living in a satellite family
arrangement, some astronaut women who were housewives in their home
countries now had a new freedom to join the labour force, which they were not
allowed to do in their homeland. This aided them in becoming more assertive,
independent, and in making their own decisions. When their husbands reunited

with them, however, there was the danger of other problems. If the wives and
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children had adjusted to the host society, becoming independent, mobile, and
able to speak English, the husbands might feel inferior. The husbands might
ruminate upon the way things used to be and try to control their wives and
children. The wives might struggle against letting go of their newfound freedom
and independence, and resist letting their husbands run their lives (Pe-Pua et al.,

1996).

All in all, research tends to show that astronaut women reported
“homesickness, frustration, boredom, isolation, and depression” (Aye & Guerin,
2001, p. 12). They especially tended to feel isolated if they lacked English, could
not drive, and had few friends. Their insufficient English skills tended to
prevent them from watching television, reading the newspaper, or answering the
phone, and caused them to stay home most of the time. Others relied on their
children for translation, and for transpoftation from those children with driver’s

licenses.
Astronaut Children

Adjusting to a new environment and new roles may have prevented
astronaut children from social integration (Aye & Guerin, 2001; Waters, 2001,
2002). The general factors noted by these children are homesickness, sadness,
distress, isolation, boredom, and disappointment (Boyer, 1996; Pe-Pua et al.,
1996). Furthermore, some reported that they lacked friends and mobility because

they did not drive. Others noted that they do more household chores, including
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many that were previously carried out by their fathers, grandparents, or
housemates. Older siblings sometimes needed to look after their younger
siblings, manage family finances, make family decisions, do maintenance around
the house, and/ or become the family chauffeur if they had their drivers; licences

(Alaggia et al., 2001; Waters, 2002).

Irving, Chau, Tsang, Benjamin, and Au (1998) attempted to examine 68
astronaut children aged 16 to 23 concerning their adjustment to life in Toronto.
The findings suggest that many were well-adjusted, and that some of the
difficulties these children had were related to “language, social isolation,
redefinition of their roles in the family, and uncertainty associated with

transmigration” (p. 1).

Alaggia, Chau, and Tsang (2001) also examined 68 adolescents aged 16 to
24 regarding their family roles, communication patterns, autonomy and
independence. Sixty-eight participants who had immigrated to Canada from
China, Hong Kong or Taiwan were living without one or both parents at the time
of the interview, with 57% living with their mothers, 24% living with relatives
and one parent, 18% living on their own, and only 1% living with their fathers.
Alaggia et al.’s findings éhow that “the youths described role redistribution
resulting in role reversals, changes in communication due to parental absence,
premature independence, feeling burdened by additional responsibility and

longing for the original intact family” (p. 300). The participants also reported
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that they did not feel comfortable with role reversals such as taking care of

family finances or their parents while they were still young.

Conceptualization of Satellite Children

In order to understand the aforementioned findings regarding satellite
children, the following information may help conceptualize our understanding
of these children’s adjustment challenges through the lens of Confucian values,

acculturation, identity formation, communication, and school learning.

Confucian values. As “the bed of a stream shapes the direction and tempo
of the flow of water” (Allport, 1948, p. vii), so the traditional teaching of
Confucian principles continues to shape Chinese parents” values. Confucian
values refer to the underlying principle of a strong patriarchal ideal in China.
One of the Confucian dictums is that “parents are always right”. Children are
not allowed to question, answer back, or assert their “rights” to their parents.
Parents model Chinese values, and in the absence of parental supervision,
siblings need to assume the responsibility of modeling those values to their
younger siblings (e.g., taking care of the family). “Filial piety” refers to
children’s obligation to their parents (Yeh & Bedford, 2003), and together they
build a family solidarity and fulfill their familial responsibilities (Feldman &

Rosenthal, 1990).
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Acculturation. Acculturation is a psychosocial process in which
immigrants try to find a balance between two or more cultures (Berry et al., 1987;
Yeh, 2003). While parents deal with the adjustment process, they realize that the
existing family’s rules and norms may not work in the host country. Moreover,
the rate of acculturation and parent-child conflicts tend to Become evident when
children are acculturated faster and adjust better than their parents. For
example, Ying, Lee, Tsai, Lee, and Tsang (2001) examined 353 Chinese American
college students’ arrival age and social network. Ying et al. concluded that
children who immigrated when they were 12 years old or younger tended to
make contact with more “racially and ethnically different individuals” compared
to older children (p. 97). Although Ying et al. did not directly examine the
relationship between acculturation and parent-child conflicts, children are
generally susceptible to peer pressure and influence. Research has shown that
the values children learn in the new culture can lead to conflict with their parents
who may perceive them as being disrespectful and bringing shame to the family

(Cooper, Baker, Polichar, & Welsh, 1993).

Tension and cultural values are an inevitable part of the acculturation
process. Chinese immigrant children tend to be caught between two cultures.
On the one hand, parents want them to learn English well and “adjust” quickly
to Canadian life. On the other hand, children who adjust quickly to the host

country may find themselves in conflict between their own needs and the needs

26



of the family (Triandis, 1995). While Chinese children are trained to obey and
listen to their parents (Chao, 1995), they now learn that individualism and
autonomy are highly valued in Canada. If adolescents adopt the latter values in
order to fit in with Canadian culture, they come into conflict with their parents
(Lee & Chen, 2000). This makes it harder for these adolescents to express their
needs, because they are still dependent upon their parents for the basic

necessities.

Identity formation. Eyou, Adair, and Dixon (2000) examined 427
immigrant Chinese students (39% from Taiwan, 34% from Hong Kong, 15% from
Malaysia, and 11% from China) concerning the relationship between
psychological adjustment and cultural identity in New Zealand. Eyou et al.
found that there are statistically detectable differences across these four ethnic
groups on “negative self-image, depressive tendencies, and psychosomatic
symptoms” (p. 538), and that it requires further research to assess the
implications the cultural identities of Chinese adolescent immigrants have on

their psychological adjustment in their host countries.

In some cases, immigrant children may develop an “adolescent identity
disorder”. For example, Luk (1993) conducted a case study with a 15-year-old
Chinese boy named Michael, who suffered from an ‘adolescent identity
disorder’. His struggles were apparent in the dialogue; for example, he asked,

“Why did my parents come to New Zealand? Should Chinese people reject the

27



Western culture?” (p. 110). Michael was struggling to integrate the Chinese and
Western worlds. He had trouble mastering the English language, and he tried to
resolve this by over-identifying with Chinese culture, which led to further
conflict with the Western culture. He wanted to leave New Zealand and return
to Hong Kong. This identification struggle is also echoed by participants in

Tsang et al.’s (2003) study. For example, a Chinese satellite respondent said:

I don’t want to be Chinese. I am a Canadian. When I was young, the kids
said bad things about my race. I don’tlike it.... I choose not to be
[Chinese]. I don’t like my parents. My classmates called me names. They
were racist comments.... My father always asks me why I can’t act like [a]
Chinese again....I don’t want to be Chinese.... (p. 374)

Identity formation is an important area of research, because while parents
who emigrate tend to do so for their children’s future prospects, some of these
children complain about their new environment and, most importantly, they
seem to be unsure how to identify themselves in the host country. Further
research is required into this matter so that counsellors and service providers can
gain a better understanding about working with immigrant children. Schools
can also devise curricula and programs to help facilitate immigrant children’s

social development in Canada.

Communication. Inadequate communication may hinder the children’s
adjustment process. Among the immigrants in Canada, Lee (1991) noted that

communication problems with their young children are severe among parents
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who lack ability in the English language. At the beginning of their adjustment,
these immigrant children begin to lose their mother tongue and gain facility in
English. As this process accelerates, communication problems between parent
and child grow more severe (Hong & Ham, 1992). Children may feel
emotionally distant from their parents because their parents are unable to

properly communicate with them.

Satellite children may need someone to care for them and to share their
thoughts and feelings with, thereby filling the void when their parent(s) are not
in the host country. Children may not know how to communicate effectively
with their parents. Because Chinese parent-child communication tends to be
lecturing, children may keep their thoughts and feelings to themselves (Lee &
Chen, 2000). Children tend to share their emotions with their peers or somebody
who will validate their feelings as opposed to those assuming an authoritarian

role (Cooper et al., 1993; Shih, 1998).

School learning. Not only do immigrant Chinese children have
adjustment difficulties at home, but the majority of immigrant children also have
a difficult time adjusting to school life because of the language barrier and
teaching styles that may differ from their home country. For example, according
to the National Longitudinal Survey of Children and Youth, immigrant children
tend to have problems in “reading, writing and mathematics” when they first

start school (Statistics Canada, 2003a, p. 9). As Kameenui (1993) pointed out:
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[Learners] constantly face the tyranny of time in trying to catch up with
their peers, who continue to advance in their literacy development.... The
pedagogical clock for students who are behind in reading and literary
development continues to tick mercilessly, and the opportunities for these
students to advance or catch up diminish over time. (p. 397)

Understanding Satellite Chinese Children via Existing Research Comparisons

It is a challenge to parents, school personnel and service providers as to
how to prepare these satellite children to better adjust to school as well as to the
Canadian lifestyle. As previously mentioned, dealing with acculturation stress
can be detrimental to children physically, mentally, and psychologically (Berry et
al., 1987). Satellite children may feel isolated in their new environment, which
makes for easy recruitment by gang members. Some research has suggested that
satellite children run into a lot of problems, such as being coerced into gangs,
participating in criminal activities, extortion, etc. (Tang, 1999). Misconceptions
about Asian immigrants being gang members are quite prevalent in the United
States (Song, Dombrink, & Geis, 1992). It is important to continue to challenge

these misconceptions in Canada.

Other researchers have tried to equate satellite children with those who
live in divorced families. Hoffman (1995) looked at how children adjust in
divorced families and identified some factors which helped minimize children’s
adjustment difficulties. These are parental adjustment and the quality of

relations between non-custodial parents and the children. It is believed that in
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the context of satellite families, Chinese immigrant parents’ values not only
compound their adjustment processes, but may also inadvertently affect their
children’s adjustment to life in a host country. Sam (1995) found that when
adolescents perceive their parents as having a positive attitude toward living
‘like a Norwegian’, adolescents are more likely to assimilate or integrate into
Norwegian culture. However, if their parents’ views towards Norwegians are
negative, adolescents are less likely to assimilate or integrate. Sam also
suggested that these immigrant children tend to be confused about the

conflicting cultural norms and values.

Other researchers examined how children adjust in intact families where
the parents have been absent due to long hours at work. There are some
suggestions that a long-term separation from their parents can have a negative
effect on children. They may distance themselves from their parents (Baptiste,
1993). However, the extent to which prolonged separation has an impact on
children remains inconclusive. It would be an important empirical area of
inquiry to study what effect growing up in a mother-absent family versus a

father-absent family has on satellite children.

Ho (2002) provided a general overview of the development of astronaut
families by employing a longitudinal survey method to examine how the
astronaut family structure has changed over time in New Zealand. In 2002, Ho

resurveyed 223 Hong Kong Chinese adolescents from the 1992 sample. Of 223, he
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was able to contact 164 participants: 67 were in New Zealand, 81 in Hong Kong,
and 16 had either re-emigrated to Australia or to other countries. Ho's findings
concluded that the old rhetoric of astronaut children whose parents spent the
majority of their time in their homeland did not hold up. During the eight-year
period, some reunited with their families, while others relocated back to their

homeland as political instability lessened in Hong Kong.

At the time of the reinterview in 2002, the participants were grown-up.
The results demonstrated a unique pattern in which some relocated to go back to
work in their homeland, while others re-emigrated to other countries but had at
least one parent living in New Zealand. It is also noteworthy that a broader
conceptualization of satellite families has been discussed in some recent research
concerning the mobility of families’ moves across continents, which highlights
the concerns of transnationalism in the migration literature (e.g., Ho, Ip, &
Bedford, 2001; Lam, Yeoh, & Law, 2002). Ho’s (2002) studies did not examine the
kinds of challenges astronaut children faced, but he did provide a rich
understanding of the changes in astronaut family structure, raised public
awareness regarding misconceptions of astronaut children, and called for

policies to help remove obstacles newcomers face.

Researchers are grappling with the consequences of children living in a
satellite family arrangement; for example, to what extent has the level of stress of

living in such an arrangement increased in satellite children? From an
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educational perspective, to what extent has the temporary separation that
Chinese satellite children endure affected their academic performance? How
much do teachers understand the satellite children phenomenon? What service
programs can school policy-makers tailor to promote satellite children’s
educational and integration needs? Further investigation is needed in order to
provide accurate information for counsellors, school personnel, and service

providers.

In summary, after reviewing the research thus far, it is evident that
immigrant children, adolescents, and adults are often faced with general
adjustment problems and challenges. However, satellite Chinese children have
to face additional challenges, such as separation from one or both parents, or
family role changes in their host country, such as helping their mothers to
interpret documents or becoming the spokespersons in the absence of their
fathers. Children tend to struggle with the separation from their parents, their
sense of self, learning challenges compounded by language barriers, racism and
discrimination. These may all contribute to their acculturation stress. The
aforementioned studies provide some compelling evidence for potential impacts
upon satellite children; however, further investigation on satellite children is
needed in order to understand the nuances of what helps or hinders their

adjustment processes in Canada.
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Chapter 3

Method

Participants

Twenty-nine elementary and secondary students (17 males and 12
females) and three college and university students (2 males and 1 female)
volunteered to participate in the study. All participants were Chinese immigrant
children living in satellite families in the Greater Vancouver region of British
Columbia, Canada. Twenty-one (65.63%) resided in Vancouver, six (18.75%) in

Burnaby, and five (15.62%) in Richmond.

Criteria for choosing my participants. The term satellite families was
operationally defined as families in which there is a temporary separation from
parents, where one of the parents goes back to his/her country and leaves
his/her family in the host country. The study focused on satellite Chinese
adolescents who were between 10 and 19 years old, living in satellite families,
and who emigrated from China, Taiwan, or Hong Kong to Canada within the
last four years, because based on the review of the literature this period is the
most vulnerable stage of adjusting to life in school and in Canada. As previously
mentioned, the adjustment period coincided with the satellite adolescents’
physical, social, and personal development (Berk, 2000; Berry et al., 1987;
Woolfolk, Winne, & Perry, 2004). By collecting information about their most
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recent adjustment processes, I hoped my findings could raise the families” as well
as the professional communities” awareness of these adolescents” adjustment

challenges and identify specific services to meet their needs.

Materials

I used Flanagan’s (1954) Critical Incident Technique to interview Chinese
immigrant children in order to understand their adjustment processes in Canada.
(I will describe the Critical Incident Technique and its use in detail on page 40.)
Once I identified my research framework, I devised an interview protocol which
was intended to solicit information concerning what helps and hinders Chinese

adolescent immigrants living in satellite families (see Appendix B and C).

The interview protocol was divided into eight sections. Section A
consisted of demographic questions which included sex, age, birthplace, date of
immigration, class of immigration (e.g., family class, business class, or skilled
worker class), length of stay in Canada, who was currently living with the
participants, parents” occupations, and number of siblings. Section B addressed
social functioning (e.g., whether or not participants received help upon their
arrival, help they needed but did not receive, etc.). Section C asked about
friendships (e.g., whether or not participants found it difficult to make friends,
whether or not they felt comfortable confiding in friends, etc.). Section D asked
about discrimination (e.g., whether or not participants felt discriminated against

or received unfair treatment). Section E concerned language (e.g., where

35



participants first learned English, what help they received in learning English,
etc.). Section F related to education (e.g., what grade level participants were/are
in, whether or not their studies were challenging, etc.). Section G asked about
family (e.g., how participants felt about living in satellite families, whether or not
they felt close to either or both parents, whether or not they felt comfortable
confiding in thém, etc.). Section H was a concluding section which asked

participants to summarize what helped or hindered their adjustment the most.

Design and Procedure

I conducted a pilot test between December 2003 and January 2004. 1
interviewed four satellite children with an age range between 10 and 22 years
old. The purpose was two-fold. At the macro level, I wanted to examine the
internal validity, which is how well an assessment measures what it is supposed
to measure. In other words, how well my questions elicited the kinds of critical
incidents that would allow participants to share their experiences in adjusting to
life in Canada. At the micro level, I wanted to assess how clear the wording of
my questions, the transition from one question to the next, and the transition
from one section to the next were to the participants. Based on their feedback, no
changes were made, and all interviews were conducted using the same
procedure as illustrated in Appendix B and C. The results of pilot testing were

not included in the final analysis.
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All research materials were then reviewed by the Research Ethics Board at
Simon Fraser University (see Appendix A). Upon receiving approval, I then
contacted three school districts (Vancouver, Burnaby, and Richmond) to receive
their prospective ethical approval of the present research. Similarly, I contacted
the appropriate authorities to get their approval to post research advertisements

on various colleges’ and universities’ notice boards (see Appendix D and E).

Recruitment. Participants were recruited from elementary and secondary
schools via the following means: introductory letters were sent to prospective
school principals stating the nature and requirements of the study (see Appendix
F). Upon the principals” approval, they either agreed to inform their ESL
department heads, teachers, and/or counsellors, or I was granted permission to
seek help from the ESL department heads, teachers, and/or counsellors. Once a
participant was identified, an introductory letter explaining the study was given
to him/her (see Appendix G and H) as well as his/her parents (see Appendix I,
and ]). The participant was requested to return the reply slip to his/her school. I
then contacted participants to schedule an interview time. All interviews were

conducted between March and December 2004.

Explanation of interview procedures. The interview was explained to
participants and their parents/guardians. For participants who were under 19
years old, the parent or guardian signed the “Informed Consent for Minors”

form on their behalf (see Appendix K and L). Participants who were 19 years old
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signed the “Informed Consent by Participants” form themselves (see Appendix

M and N). All informed consent was obtained by me prior to each interview.

Participants and parents/guardians were informed that all participation
was voluntary. There were no physical or psychological risks involved in
participating in this research study. Participants were also informed that they
could refuse to answer any of the questions and were free to terminate the

interview process at any time (see Appendix O and P).

Conducting interviews. The interviews were anonymous and
confidentiality was assured. Each took approximately 30 to 60 minutes to
complete. Participants were given a choice regarding where to conduct the
interview, in either a school classroom or the prospective participant’s home
upon his/her parents’ or guardian’s request. While 29 interviews (90.63%) were
conducted in the participants” houses, three participants (9.37%) chose to be

interviewed in a school classroom at their schools.

All interviews were conducted in the participants’ mother tongue (i.e.,
Cantonese or Mandarin), because speaking in the subject’s dialect would enable
them to freely express thoughts and feelings that may have been hindered by
speaking English, especially for those who were still mastering English. It was
also my goal to give these adolescents maximum freedom to articulate their
thoughts and feelings, which will hopefully further advance my understanding

of their adjustment challenges.
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Method of interviews. A semi-structured interview was used to allow
participants a deeper discussion of their perception of the impact of living in a
satellite arrangement, family organization, relations with parents and siblings,
learning in a different educational system, and cultural differences that may have
hindered their adjustment. I employed a semi-structured interview, because
existing research has relied primarily on paper-pencil inventories, and
standardized assessment tools do not capture the rich contextual nuances of

Chinese satellite immigrant children’s experiences.

At the end of each interview, participants and parents/guardians were
informed about how to obtain a summary of the result. A summary of the
results was sent to all participant school boards and to those participants and

parents who requested it.

Translation of interviews. All interviews were tape-recorded to help
capture the participants’ expressions (e.g., the tone of voice) and subsequently
transcribed. All the information participants provided was kept confidential to
the full extent permitted by law. Materials were held in a secure location, and all
audio-interview tapes were destroyed within one year of completion of the

study.

Analyzing data. In order to conceptualize satellite children’s immigration
processes and experiences, and to provide a bridge to the development of a

knowledge base to guide future research in this area, I employed Flanagan’s
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(1954) Critical Incident Technique (CIT) to help address research questions
concerning what helps and hinders satellite Chinese children’s adjustment to life
in Canada. I chose CIT to collect data because it allows for very specific

information to be collected while still allowing for free-flowing dialogue.

The Critical Incident Technique. Flanagan (1954) developed a research
method called the Critical Incident Technique. He would collect a series of
descriptions of observed instances from participants and place them into
constructed categories, so that these instances would contribute to some form of
understanding about a specific outcome. Flanagan defined an incident as “any
observable human activity that is sufficiently complete in itself to permit
inferences and predictions to be made about the person performing the act” (p.
327). He defined a critical incident as “one which must occur in a situation
where the purpose or intent of the act seems fairly clear to the observer and
where its consequences are sufficiently definite to leave little doubt concerning
its effects” (p. 327). One criticism may be whether the critical incidents are in fact

critical. In this case the honesty of respondents’ narratives was relied upon.

There are five steps in a critical incident study. The first step is to
determine the aim of the chosen activity to be studied. My research aim here
was adjustment, which was defined as adapting to a new cultural environment
and new roles. The research aim should be simple and clearly stated, so I asked

respondents to describe incidents which significantly helped or hindered their
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adjustment process to Canada. Keeping this in mind, I defined “help” as making
a positive contribution in their adjustment process (i.e., it helped them adapt to
Canada and their new roles). I defined “hinder” as making a negative
contribution to their adjustment process (i.e., made adapting to Canada and their

new roles more difficult).

The second step was to make concrete and specific plans for how the data
should be collected. I had to plan: (1) who would make the observations or
reports. In this study, it was satellite Chinese adolescents themselves who
arrived in Canada between 1 and 4 years ago who would make observations and
report their adjustment process. (2) What was to be observed or reported upon.
The satellite Chinese adolescents reported incidents that helped or hindered their
adjustment process (such as living arrangements, language barriers, learning
challenges, etc.) (3) Which of their behaviours or experiences would be reported.
Participants were instructed to report what helped or hindered their adjustment

processes.

It is important to note that because the critical incident technique is
descriptive and exploratory, sampling requirements are different than for
quantitative research (Flanagan, 1978; Woolsey, 1986). The major purpose of a
critical incident study is to provide the most complete coverage of the content
domain for those in the samples (and others similar to them). As the name

Critical Incident Technique suggests, the focus is not so much on having a large
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sample size, than on having a sufficient number of critical incidents. There is no
rule regarding the minimum number of critical incidents that researchers must
have: it depends upon how complex the research aim is. For example, Neely and
Iburg (1986) examined six counsellors who generated 20 incidents concerning
counsellor intentions and target issues; Ross and Altmaier (1990) examined 46
respondents who generated 270 incidents on effective and ineffective internship
performance; McCormick (1997) examined 50 participants who generated 437
incidents on First Nations healing practices; and Andersson and Nilsson (1964)
examined 410 respondent’s who generated 1,847 incidents for a job analysis of

store managers.

A general rule of thumb is to collect incidents until redundancy appears.
One way of checking redundancy is to keep a running count of approximately
every 100 incidents (Flanagan, 1954). As far as “significance” or detectable
differences are concerned, Flanagan argued that it depends on the nature of the
study. As mentioned earlier, I recruited 32 satellite Chinese adolescent
immigrants, and they were asked to provide as many incidents as possible for
each “helps” or “hinders” category of their adjustment to life in Canada.
Hopefully, this enabled me to examine the underlying adjustment factors of

these satellite Chinese immigrant adolescents.

The third step was collecting the data. The actual interviews were tape-

recorded and brief notes were taken during the interviews. It is important to
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point out that according to Flanagan’s procedure, interviewers summarize each
participant’s responses and ask him/her to rate the criticalness of each critical
incident. This was where I departed from Flanagan’s approach. Instead of
summarizing participants’ responses and asking them to rate their own
responses, [ simply asked respondents to summarize what helped or hindered
their adjustments in the conclusion section. During the translation phase, I
tallied the incidents which helped or hindered their adjustment, from the most
frequently to the least frequently mentioned. This allowed me to look into the
core factors concerning what helped or hindered satellite Chinese immigrants’

adjustment.

All interviews were conducted in one of two languages (Mandarin or
Cantonese), and I transcribed and translated all the data. In order to enhance the
nuances and quality of the Chinese transcriptions, the transcripts were first
translated into English, then back-translated into Chinese in order to check for
accuracy and clarity in translation. This also ensured that the back-translation
preserved respondents’ ideas and resolved any discrepancies I found during the
translation process. An example of a full Chinese interview transcription can be
viewed in Appendix Q. In order to preserve anonymity, I have not used the

respondents’ real names.

The fourth step was to analyze the data. There are a number of ways to

conceptualize the data. For example, Flanagan (1978) created categories,
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whereas Neely and Iburg (1986) used the components of their chosen theory to
pre-establish categories. I decided to generate categories that I observed from
the data. One way of generating categories is to analyze the thematic content
arrived at by inductive reasoning. I generated categories, and then re-wrote and
refined the chosen categories in order to enhance the meaningful presentation of

the data.

Although this method of generating categories is subjective, some steps
can be taken to ascertain whether similar conclusions would be reached by
others. For example, my thesis committee challenged my assumptions regarding
the ways I conceptualized the categories and data. This analytical part of the
process involved numerous consultations; my supervisory team worked
collaboratively and closely with me throughout this analytical process.
Furthermore, I have in-depth knowledge of and am thoroughly familiar with
both etic (outsider) and emic (insider) perspectives of the chosen sample. This
cultural fluency allowed for a valid cultural interpretation and an insight that
may not have been easily detectable by others who are not familiar with Chinese

immigrant children.

The last step was reporting the findings. The categories and subcategories
needed to be given self-explanatory titles. CIT emphasizes simplicity, brevity,
and clarity. Sarriple incidents in the respondents” own words make the writing

more evocative. The descriptions must also enhance the distinctiveness of the
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categories. For example, Flanagan’s (1978) way of reporting the data was to list
all the categories and write a brief description of each. I reported the data by

analyzing the thematic content arrived at by inductive reasoning.
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Chapter 4

Results

The data will be reported in the same sequence that the interviews were
conducted. All respondents were encouraged to report as many critical incidents

as possible concerning their adjustment to life in Canada.
Demographics of Total Sample
Table 1 shows the demographics of the total sample.

Table 1
Demographics of Total Sample (n = 32)

Frequency %

Sex

Male 19 59.37%

Female 13 40.63%
Total 32 100.00%

Country of origin

China 18 56.25%

Hong Kong 9 28.13%

Taiwan 5 15.62%
Total 32 100.00%

The age mean for the total sample was 14.41 years at the time of the
interview. The age range for both male and female respondents was from 10 to
19 (M =13.89 and M =15.15, respectively). The arrival age for the total sample
was M =12.31. The arrival age for male respondents was M =11.74, and for

female respondents was M = 13.15.
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The months respondents resided in Canada for the total sample was M =
25.75. The months male respondents resided was M = 26.63 and for female

respondents was M = 24.46.

Concerning respondents with siblings in or outside of Canada, 10
respondents reported that they were an “only child”. Four respondents reported
that they had siblings living outside of Canada. Of the remaining respondents,
five reported living with younger siblings, seven with older siblings, and six with

both younger and older siblings.

Table 2 presents respondents’ parents” background information.
Regarding the immigration class of respondents’ families, 17 participants
reported that their parents came from business class, nine from family class (in
which immigrants are sponsored by their family members in Canada), and five
from the skilled worker class immigration category. Only one respondent did

not give a response.

Of the 32 respondents, only one had a father whom was presently an
employee in British Columbia. In contrast, 31 respondents reported that their
fathers were working in their home countries: 23 were entrepreneurs (14 in
China and nine in Hong Kong) and three were business executives (two in China
and one in Taiwan). The remaining occupations included four professionals and

a government official, all in Taiwan.
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Of the 32 respondents, 26 respondents reported that their mothers were
housewives in Canada. Only one respondent’s mother was currently a
housewife in Hong Kong. Of the five respondents whose mothers were working
in their home countries, three were entrepreneurs: one in Hong Kong and two in
China. Two respondents also reported that their mothers worked in China: one

was a business executive and the other was a government official.

Table 2

Respondents’ Parents’ Background Information

Frequency %

Immigration Class of Respondents’

Families

Business Class 17 53.12%
Family Class 9 28.13%
Skilled Worker Class 5 15.62%
No response 1 3.13%

Total 32 100.00%

Father’s present occupation

Entrepreneur in China 14 43.75%
Entrepreneur in Hong Kong 9 28.13%
Professional in Taiwan 4 12.50%
Business Executive in China 2 6.25%
Business Executive in Taiwan 1 3.13%
Government Official in Taiwan 1 3.13%
Employee in Canada 1 3.13%

Total 32 100.00%

Mother’s Present Occupation
Housewife in Canada 26 81.25%

Housewife in Hong Kong 1 3.13%
Entrepreneur in China 2 6.25%
Entrepreneur in Hong Kong 1 3.13%
Business Executive in China 1 3.13%
Government Official in China 1 3.13%

Total 32 100.00%
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Social Functioning

This section will begin by examining critical incidents pertaining to what
help or information respondents received that was significantly helpful in their

adjustment to life in Canada upon their arrival.

All respondents indicated that they received help with their adjustment to
life when they first arrived in Canada. Through the narratives, 13 kinds of
helpers were identified, and these were summarized into four main categories:
relatives and friends (58.46%, n = 38), school (16.92%, n = 11), local service

providers (12.31%, n = 8), and household members (12.31%, n = 8) (See Table 3).
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Table 3

Source of Help Received When Respondents First Arrived in Canada

Frequency %

Relatives and Friends

Relatives 17 26.15%

Friends 11 16.92%

Parents’ friends 10 15.39%
Sub Total 38 58.46%

School

Teachers 7 10.77%

Classmates 4 6.15%
Sub Total 11 16.92%

Local Service Providers

Landlords 2 3.08%
Local agencies 2 3.08%
Governments 1 1.54%
Counsellors 1 1.54%
Real-estate agents 1 1.54%
Tutors 1 1.54%
Sub Total 8 12.31%
Household members
Parents 6 9.23%
Siblings 2 3.08%
Sub Total 8 12.31%
Total 65 100.00%

One hundred and thirteen critical incidents of specific help or information
were reported by 32 respondents who said that the incidents were significantly
helpful in their adjustment. The 113 critical incidents were summarized into 26
themes, which were then grouped into two categories: help (69.03%, n = 78) and
information (30.97%, n = 35) (See Table 4).
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Table 4

Significant Help or Information Received When Respondents First Arrived in Canada

Frequency %

Help
Introduction to new places 19 16.81%
Learning English 12 10.62%
Introduction to new friends 8 7.08%
Finding a school 6 5.31%
Finding accommodation 6 5.31%
Opening bank accounts/cards 4 3.54%
Applying for cards in general 4 3.54%
Temporary accommodation with 3 2.65%
friends
Explaining homework 3 2.65%
Academic course planning 2 1.77%
(counsellors)
Locating local organizations 2 1.77%
Finding a tutor 2 1.77%
Emotional support from family 2 1.77%
General help from classmates 1 0.88%
English translation 1 0.88%
Renting a car 1 0.88%
Help with library 1 0.88%
Help with electronic devices 1 0.88%
Sub Total 78 69.03%
Information
Information about grocery shopping 9 7.96%
Information about Canada 7 6.19%
BC transportation system information 5 4.42%
Living tips (e.g., day-to-day tasks) 4 3.54%
Information about care card 4 3.54%
Direction/road information 4 3.54%
Explanation of immigrants’ rights 1 0.88%
Information about school habits/norms 1 0.88%
Sub Total 35 30.97%
Total 113 100.00%
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Since the majority of respondents identified assistance they received as
being helpful to their adjustment, I did a further analysis of the help category.
There were 18 themes identified under the help category which were broken
down into six subcategories: academic help (e.g., general information from
classmates, academic course planning, finding a school, etc.; 34.61%, n = 27),
places of interest (e.g., introduction to new places; 24.36%, n = 19), access to
services (e.g., opening bank account/ cards, renting a car; 16.67%, n = 13),
accommodation (e.g., finding accommodation, temporary accommodation with
friends; 11.54%, n = 9), social networking (e.g., introduction to new friends etc.;
10.26%, n = 8), and emotional support (e.g. emotional support from family;

2.56%, n = 2) (See Table 5).
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Table 5

Subcategories of Help Received When Respondents First Arrived in Canada

Frequency %
Academic Help
Learning English 12 15.38%
Finding a school 6 7.69%
Explaining homework 3 3.85%
Academic course planning 2 2.56%
(counsellors)
Finding a tutor 2 2.56%
General help from classmates 1 1.28%
English translation 1 1.28%
Sub Total 27 34.61%
Places of Interest
Introduction to new places 19 24.36%
Sub Total 19 24.36%
Access to Services
Opening bank accounts/cards 4 5.13%
Applying for cards in general 4 5.13%
Help locating local organizations 2 2.56%
Help with library 1 1.28%
Help with electronic devices 1 1.28%
Renting a car 1 1.28%
Sub Total 13 16.67%
Accommodation
Finding accommodation 6 7.69%
Temporary accommodation with 3 3.85%
friends
Sub Total 9 11.54%
Social networking
Introduction to new friends 8 10.26%
Sub Total 8 10.26%
Emotional Support
Emotional support from family 2 2.56%
Sub Total 2 2.56%
Total 78 100.00%
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I conducted a further analysis of Table 4 and 5 by gender and by
respondents” arrival time in Canada (i.e., first, second, third, and fourth year).
There were no gender differences on what help or information respondents
received that was significantly helpful in their adjustment to life in Canada upon

their arrival.

When I examined what help or information respondents received in
Canada according to their arrival time, I discovered that the introduction to new
places, finding a school, and information about Canada are key factors in helping

respondents to adjust to life in Canada for all the arrival time groups.

There is also specific help and information that respondents found helpful

in each phase of their adjustment process:

o During the first year of respondents’ arrival, they tended to report that
finding accommodation and information about the British Columbia

transportation systems were helpful for their adjustment to life in Canada.

e During the second year of respondents’ arrival, they tended to report that

learning English was important.

e During the third year of respondents’ arrival, they tended to report that in
addition to learning English, applying for cards in general was helpful in

their adjustment to life in Canada.
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e During the fourth year of respondents’ arrival, they tended to report that

introduction to new friends was important.

I asked for critical incidents pertaining to factors that hindered the
respondents’ adjustment. Thirteen (40.63%) respondents reported that there was
help or information they needed but did not receive concerning their adjustment
to life when they first arrived in Canada. These 13 respondents generated 14
critical incidents which were summarized into seven themes, which were then
grouped into three categories: lack of social support (57.14%, n = 8), school
assistance (35.71%, n = 5), and information (7.14%, n = 1) (See Table 6).
Interestingly, the other half of the respondents (59.38%, n = 19) indicated that

they had generally received all the help they needed.
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Table 6

Reasons Hindering Respondents’ Adjustment When They First Arrived in Canada

Frequency %

Lack of social support
Lack information about 7 50.00%
organization/social events
Don’t know where or how to make 1 7.14%
friends

Sub total 8 57.14%
School assistance
Insufficient information about 2 14.29%
university requirements from schools
Slow advancement in ESL class 1 7.14%
Unfair treatment from ESL department 1 7.14%
head
Lack of full English environment in 1 7.14%
school

Sub total 5 35.71%
Information
No information about obtaining 1 7.14%
driver’s license

Sub total 1 7.14%

Total 14 100.00%

When I examined whether Table 6 has gender differences, I found that

there were no gender differences regarding what hindered respondents’

adjustment when they first arrived in Canada. Five male respondents reported

that there was help or information they needed but did not receive, compared to

12 males who said that there was not. Likewise, eight female respondents

reported that there was help or information they needed but did not receive,

compared to seven females who said that there was not.
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When I examined whether Table 6 has time effects, seven respondents
reported that they lacked information about organization and social events. This
was evident across arrival times. Five respondents reported the lack of school
assistance hindered their adjustment during their second and third years in

Canada.
Friendships

In this section, I first requested critical incidents that related to making
friends, and then elicited what assistance respondents received from their friends
that was helpful to the respondents” adjustment when they first arrived in

Canada.

Thirty (93.75%) respondents reported that they did not have difficulties in
making friends in Canada, except for two (6.25%) respondents who were still
struggling with making friends. In contrast, 15 (46.88%) reported that they had
difficulties in making friends when they first arrived in Canada. Interestingly,

the other 17 (53.12%) respondents said they had no difficulties in making friends.

Of the 15 respondents who had difficulties in making friends when they
first arrived in Canada, 27 critical incidents were identified. The 27 critical
incidents were summarized into five themes, which were then grouped into four
different categories: language barriers (59.26%, n = 16), cultural differences

(22.22%, n = 6), personality (11.11%, n = 3), and “fitting in” (7.41%, n = 2) (See
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Table 7). 1did not detect any gender differences or time effects in Table 7,
however both language barriers and cultural differences were mentioned by

respondents across their arrival times in Canada.
Table 7

Sources of Challenges Respondents Had in Making Friends Upon First Arriving in
Canada

Frequency %

Language barriers
English communication 16 59.26%
Sub total 16 59.26%

Cultural differences

Different cultural habits 1 3.70%

Ethnic background 5 18.52%
Sub total 6 22.22%

Personality

Shy 3 11.11%
Sub total 3 11.11%

“Fitting in”

“ Attitude” from local students 2 741%
Sub total 2 7.41%
Total 27 100.00%

All 32 respondents reported making friends in Canada. There were 53
critical incidents concerning how respondents made most of their friends in
Canada. The 53 critical incidents were summarized into 15 themes, which were
then grouped into four categories: school (56.60%, n = 30), social functioning
(16.98%, n = 9), sports (13.21 %, n =7), and community (13.21%, n = 7) (See Table
8). Again, Idid not detect any gender differences or time effects in how

respondents made friends in Canada.
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When respondents were asked to report how many of their friends belong
to the same ethnic group in Canada, 22 (68.75%) respondents reported that
“more than half” of their friends belong to the same ethnic group in Canada, six

(18.75%) chose “half of them”, and four (12.50%) indicated “less than half”.

Table 8

Methods of Making Friends in Canada

Frequency %

Schools
In class/ school 29 54.71%
School team/club 1 1.89%
Sub total 30 56.60%
Social functioning
Chat online 3 5.66%
Parents’ networking 3 5.66%
Friends’ networking 2 3.77%
Playing video games at arcade 1 1.89%
Sub total 9 16.98%
Sports
Playing soccer 2 3.77%
Swimming 2 3.77%
Skating 1 1.89%
Playing badminton 1 1.89%
Playing basketball 1 1.89%
Sub total 7 13.21%
Community
Doing volunteer work 3 5.66%
Attending churches 2 3.77%
Participating in community events 1 1.89%
Making friends at work 1 1.89%
Sub total 7 13.21%
Total 53 100.00%
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Regarding what respondents usually do with their friends in Canada, 32
respondents reported 82 critical incidents which were summarized into 20
themes, which were then grouped into five categories: entertainment (36.59%, n
= 30), exercise (30.49%, n = 25), social gatherings (15.85%, n =13%), study groups
(9.75%, n = 8), and chatting (7.32%, n = 6) (See Table 9). Although there was no
time effect concerning what activities respondents did with friends, there was a
gender difference in the “entertainment” and “exercise” categories. For the
entertainment category, all eight females reported shopping as the most common
activity they did with friends. In the exercise category, 16 males participated in

sports with friends, while only three females did so.
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Table 9

Most Common Activities Respondents Do with Friends

Frequency %

Entertainment
Shopping 8 9.75%
Playing on school playground 7 8.54%
Playing video games 4 4.88%
Watching movies 3 3.66%
Drinking bubble tea 2 2.44%
Playing card games 2 2.44%
Singing karaoke 2 2.44%
Dancing 1 1.22%
Playing piano with friends 1 1.22%
Sub total 30 36.59%
Exercise
Sports 19 23.17%
Running/walking 4 4.88%
Exercising 2 2.44%
Subtotal 25 30.49%
Social gatherings
Dining out 4 4.88%
BBQ parties 3 3.66%
Sleepovers at a friend’s house 3 3.66%
“Hanging out” with friends 3 3.66%
Subtotal 13 15.85%
Study Groups
Studying together 8 9.75%
Sub total 8 9.75%
Chatting
Chatting on line 4 4.88%
Talking on the phone 1 1.22%
Chatting over lunch 1 1.22%
Sub total 6 7.32%
Total 82 100.00%

I then asked for critical incidents regarding the help respondents received
from their friends that facilitated the respondents’ adjustment to life in Canada.

Eighty-three critical incidents of specific help or information were reported by 32
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respondents who said that the incidents were significantly helpful in their
adjustment. The 83 critical incidents were grouped into two categories: help

(63.86%, n = 53) and information (36.14%, n = 30) (See Table 10).

Table 10

Significant Help or Information Received From Friends in Canada

Frequency %

Help
Introduction to new places 12 14.46%
Introducing places to shop 9 10.84%
General help from classmates 9 10.84%
Friends teaching English 6 7.23%
Increased sense of belongingness 5 6.02%
Help with homework 4 4.82%
Help finding tutors 3 3.61%
Help with studies 2 2.41%
Making new friends 2 241%
Referral to and information from a 1 1.20%
local organization
Sub total 53 63.86%
Information
Explaining BC and Canadian life tips 10 12.05%
Explaining general school habits 7 8.43%
Introducing new foods 4 4.82%
Explaining how to take bus 3 3.61%
Explaining how to apply for different 2 241%
cards
Explaining games and rules on 1 1.20%
playgrounds
Explaining how to go to a gym 1 1.20%
Explaining how to get to a library 1 1.20%
Explaining university requirements 1 1.20%
Subtotal 30 36.14%
Total 83 100.00%
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Since the majority of respondents identified assistance they received as
being helpful to their adjustment, I did a further analysis of the help category.
There were 10 themes identified under the help category which could be broken
down into five subcategories: places of interest (39.62%, n = 21), general school
support (28.30%, n = 15%, language help (16.98%, n = 9), emotional and social
support (13.21%, n =7), and access to services (1.89%, n = 1) (Table 11).

Table 11

Subcategories of Help Received from Friends in Canada

Frequency %

Places of Interest

Introduction to new places 12 22.64%

Introducing places to shop 9 16.98%
Sub total 21 39.62%

General school support

General help from classmates 9 16.98%

Help with homework 4 7.55%

Help with studies 2 3.77%
Sub total 15 28.30%

Language help

Friends teaching English 6 11.32%

Help finding tutors 3 5.66%
Sub total 9 16.98%

Emotional and social support

Increased sense of belongingness 5 9.43%

Making new friends 2 3.77%
Sub total 7 13.21%

Access to Services
Referral to and information from a 1 1.89%
local organization

Sub total 1 1.89%

Total 53 100.00%
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I conducted a further analysis of Table 10 and 11 by gender and by
respondents’ arrival time in Canada. There were no gender differences in what
help or information respondents received from friends that was significantly

helpful in their adjustment to life in Canada.

When I examined what help or information respondents received in
Canada according to their arrival time, I discovered that introduction to new
places, introducing places to shop, general help from classmates, explaining
general school habits, and getting BC and Canadian life tips were key factors in

helping respondents adjust to life across the arrival times in Canada.

Respondents were also asked for critical incidents pertaining to what
factors helped or hindered them in expressing their thoughts and feelings to their
friends. While 23 (71.87%) respondents said that they were comfortable
expressing thoughts and feelings to their friends, nine (28.13%) reported that
they did not feel comfortable. Those who felt comfortable identified 28 critical
incidents which were grouped into nine categories: because they are friends
(28.57%), experience similar struggles (17.86%), easy to talk to (17.86%), know
them well (10.71%), trust them (10.71%), attentive (7.14%), helpful (3.57%), and
provide emotional outlet (3.57%) (See Table 12). I did not detect any gender

differences or time effects in respondents’ responses in Table 12.
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Table 12

Reasons for Being Able to Talk Comfortably with Friends

Frequency %

Because they are friends 8 28.57%
Experience similar struggles 5 17.86%
Easy to talk to 5 17.86%
Know them well 3 10.71%
Trust them 3 10.71%
Attentive 2 7.14%
Helpful 1 3.57%
Emotional outlet 1 3.57%

Total 28 100.00%

The nine (28.13%) respondents reported nine critical incidents which were
summarized into six categories concerning factors which hindered them in
expressing their thoughts and feelings to their friends. The six categories were:
subject specific (22.22%, n = 2), fear of gossip (22.22%, n = 2), not necessary
(22.22%, n = 2), language barrier (11.11%, n = 1), friends busy (11.11%, n = 1), and
social ineptitude (11.11%, n =1). Again, I did not detect any gender differences
or time effects in respondents’ responses concerning factors which hindered

them in expressing their thoughts and feelings to their friends.

Discrimination

Respondents were asked to report critical incidents related to
experiencing discrimination or unfair treatment. I defined discrimination as
being treated differently due to one’s ethnicity, religion, skin colour, sex, age,

marital status, disability, or sexual orientation. Twelve (37.50%) respondents
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experienced discrimination or unfair treatment in Canada while 20 (62.50%) did

not.

The 12 respondents reported 18 critical incidents which were grouped into
11 categories concerning discrimination or unfair treatment in Canada: ridiculing
English pronunciation (21.05%), teachers’ judgment (21.05%), name calling
(10.53%), bullying (10.53%), skin colour (5.26%), butt of joke (5.26%), perception
as a gangster (5.26%), “laugh at my clothes” (5.26%), “ridiculing me when I
didn’t know something” (5.26%), “chasing me because of my hair style” (5.26%),

and looked down upon by salesman (5.26%) (See Table 13).

Table 13

Incidents of Discrimination Experienced by Respondents in Canada

Frequency %

Ridiculing English pronunciation 4 21.05%
Teachers’ judgment 4 21.05%
Name calling 2 10.53%
Bullying 2 10.53%
Skin colour 1 5.26%
Butt of joke 1 5.26%
Perception as a gangster 1 5.26%
“Laugh at my clothes” 1 5.26%
“Ridiculing me when I didn’t know 1 5.26%
something”
“Chasing me because of my hair style” 1 5.26%
Looked down upon by salesman 1 5.26%
Total 19 100.00%

The 12 respondents reported 15 reasons which were grouped into four
categories: ethnicity (56.25%, n = 9), teachers’ bias (18.75%, n = 3), physical

appearance (12.50%, n = 2), and accent (12.50%, n = 2).
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In summary, discrimination happened across respondents” arrival times. I
did not detect any gender differences or arrival time factors in respondents’

responses concerning discrimination or unfair treatment in Canada.
Language

When respondents were asked what language they spoke most often at
home, 11 respondents reported speaking Mandarin, seven spoke Cantonese, nine
spoke both English and Cantonese, and five spoke both English and Mandarin

(See Table 14).

Table 14

Respondents’ Use of Language at Home

Frequency %

Mandarin 11 34.38%
Cantonese 7 21.88%
English and Cantonese 9 28.13%
English and Mandarin 5 15.63%

Total 32 100.00%

In contrast, eight reported using only English with friends, three spoke
only Mandarin with friends, and one spoke only Cantonese with friends. Of
those who spoke more than one language, nine reported speaking both English
and Cantonese, six used both English and Mandarin, four reported speaking
three lanéuages (English, Mandarin, and Cantonese), and one spoke English,
Mandarin, and French (See Table 15). I did not detect any gender differences or

time effects in respondents’ use of language at home.

67



Table 15

Respondents’ Use of Language with Friends

Frequency %

English 8 25.00%
Mandarin 3 9.38%
Cantonese 1 3.13%
English and Cantonese 9 28.13%
English and Mandarin 6 18.75%
English, Mandarin, and Cantonese 4 12.50%
English, Mandarin, and French 1 3.13%
Total 32 100.00%

Of the 32 respondents, 15 (46.88%) learned English in China, nine (28.13%)
in Hong Kong, five (15.63%) in Taiwan, and three (9.38%) in Canada. I did not
detect any gender differences or time effects in respondents’ use of language

with friends.

Regarding how respondents learned English, 32 respondents reported 69
critical incidents of helpful methods of learning English, which were
summarized into 14 themes, which were then grouped into four categories:
teachers’ help (40.58%), self-learning (30.43%), media (23.19%), and family’s help

(5.8%) (See Table 16).
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Table 16

Respondents” Methods of Learning English

Frequency %

Teachers' help

Learning in school 19 27.54%
Through tutoring class 9 13.04%
Sub Total 28 40.58%

Self-learning

Read English books 8 11.59%
Speaking English more 7 10.14%
Listening to English more 4 5.80%
Learning/reciting vocabularies 2 2.90%
Sub Total 21 30.43%
Media
Watching television 10 14.49%
Listening to radio 2 2.90%
Playing with electronic dictionary 1 1.45%
Learning English via chatting on MSN 1 1.45%
Listening to music 1 1.45%
Reading English words when playing
video games 1 1.45%
Sub Total 16 23.19%
Family's help
Siblings' help 1 1.45%
Parents' influence/ help 3 4.35%
‘ Sub Total 4 5.80%
Total 69 100.00%

Respondents were asked how they felt about their English speaking
ability: while 10 respondents said they still had problems speaking English, 22
said they did not. Comparatively, 26 said they had problems speaking English

when they first arrived, while six said they did not. Of their present perception
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of their speaking skills, 15 said “much better”, 14 said “somewhat better”, and

three said “the same” compared to when they first arrived in Canada (See Table

17).

Table 17

Number of Respondents with Difficulties Speaking English

Frequency %

Now

Yes 10 31.25%

No 22 68.75%
Total 32 100.00%

When first arrived

Yes 26 81.25%

No 6 18.75%
Total 32 100.00%

Do you think your English speaking

skills have improved?

Much better 15 46.88%

Somewhat better 14 43.75%

The same 3 9.38%
Total 32 100.00%

Regarding whether or not respondents still had difficulties speaking
English, I did not detect any gender differences. The time effect ranged from 6 to

48 months, especially in those who emigrated from China.

In contrast to respondents’ first arrival, no gender differences or time
effects were found in respondents’ responses regarding difficulties speaking

English.
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Respondents were asked how they felt about their English listening skills:
while eight respondents said they still had problems with listening, 24 said they
did not. Comparatively, 26 said they had problems with listening upon first
arriving, while six said they did not. Of their present perception of their
listening skills, 19 said “much better”, eight said “somewhat better”, and five

said “the same” compared to when they first arrived in Canada (See Table 18).

Table 18

Number of Respondents with Difficulties Listening to English

Frequency %

Now

Yes 8 25.00%

No - 24 75.00%
Total 32 100.00%

When first arrived

Yes 26 81.25%

No 6 18.75%
Total 32 100.00%

Do you think your English listening

skills have improved?

Much better 19 59.38%

Somewhat better 8 25.00%

The same 5 15.63%
Total 32 100.00%

Regarding whether or not respondents still had difficulties listening to
English, there was a slight gender difference in this category: six males reported
having difficulties writing English compared to only two females. The time
effect again ranged from 6 to 48 months.
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In contrast to respondents’ first arrival, no gender differences or time

effects were found in respondents’ responses to difficulties listening to English.

Respondents were asked how they felt about their English writing: while
15 respondents said they still had problems with writing, 17 said they did not.
Comparatively, 27 said they had problems with writing when they first arrived,
while five said they did not. Of their present perception of their writing skills, 14
said “much better”, 13 said “ sémewhat better”, and four said “the same”
compared to when they first arrived in Canada. One respondent said that she

did not know how to evaluate her perception of her writing skills (See Table 19).

Table 19

Number of Respondents with Difficulties Writing English

Frequency %

Now
Yes 15 46.88%
No 17 53.12%
Total 32 100.00%
When first arrived
Yes 27 84.38%
No 5 15.63%
' Total 32 100.00%
Do you think your English writing
skills have improved?
Much better 14 43.75%
Somewhat better 13 40.63%
The same 4 12.50%
Don’t know 1 3.13%
Total 32 100.00%
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Regarding whether or not respondents still had difficulties writing
English, I did not detect any gender differences. The time effect ranged from 6 to

48 months, especially among those who emigrated from China.

In contrast to respondents’ first arrival, no gender differences or time

effects were found in respondents’ responses to difficulties writing English.

Respondents were asked how they felt about their English
comprehension: while 15 respondents said they still had problems with
comprehension, 17 said they did not. Comparatively, 25 said they had problems
with comprehension upon first arriving, while seven said they did not. Of their
present perception of their comprehension skills: nine said “much better”, 20 said
“somewhat better”, and three said “the same” compared to when they first

arrived in Canada (See Table 20).
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Table 20

Number of Respondents with Difficulties in English Comprehension

Frequency %
Now
Yes 15 46.88%
No 17 53.12%
Total 32 100.00%
When first arrived
Yes 25 78.13%
No 7 21.87%
Total 32 100.00%
Do you think your English
comprehension skills have improved?
A much better 9 28.13%
B somewhat better 20 62.50%
C the same 3 9.38%
Total 32 100.00%

Regarding whether respondents still had difficulties in English

comprehension, I did not detect any gender differences. The time effect ranged

from 6 to 48 months, especially among those who emigrated from China.

In contrast to respondents’ first arrival, no gender differences or time

effects were found in respondents’ responses to difficulties in English

comprehension.

All respondents were asked to provide critical incidents of English

challenges in their daily lives. The 76 critical incidents provided were

summarized into nine themes, which were then grouped into five categories:
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speaking (32.89%), writing (23.69%), listening (22.37%), comprehension (15.79%),
and teaching styles (5.26%) (See Table 21). I did not detect any gender
differences or time effects in respondents’ responses in Table 21

Table 21

Incidents of English Difficulties Experienced in Respondents’ Daily lives

Frequency %

Speaking

Communication 25 32.89%
Sub Total 25 32.89%

Writing

Spelling 4 5.26%

Don’t understand product labels 3 3.95%

Street Names 3 3.95%

Difficulty in writing expressions 8 10.53%
Sub Total 18 23.69%

Listening

Didn't understand what others say in 17 22.37%

school
Sub Total 17 22.37%

Comprehension

Unfamiliar words when reading 11 14.47%

Idioms 1 1.32%
Sub Total 12 15.79%

Teaching styles

Unfamiliar teaching styles 4 5.26%
Sub Total 4 5.26%
Total 76 100.00%
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Regarding help respondents received in learning English in Canada, 32
respondents reported 66 critical incidents which were summarized into 15
themes, which were then grouped into seven categories: teacher (39.39%),
reading (13.64%), family (12.12%), media (12.12%), friends (9.09%), classmates
(9.09%), and clubs (4.55%) (See Table 22). Overall, I did not detect any gender
differences or time effects in respondents’ responses in Table 22. However, six
males reported having hired tutors to help them learn English in Canada

compared to only two females.
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Table 22

Help Respondents Received in Learning English in Canada

Frequency %

Teacher

Teachers” explanations 15 22.73%

Tutors” explanations 9 13.64%

Interactive teaching styles 2 3.03%
Sub Total 26 39.39%

Reading

Read more books 7 10.61%

Memorized vocabulary 2 3.03%
Sub Total 9 13.64%

Family

Relatives’ explanations 3 4.55%

Parents’ explanations 3 4.55%

Siblings” explanations 2 3.03%
Sub Total 8 12.12%

Media

Watching TV 6 9.09%

Listening to music 2 3.03%
Sub Total 8 12.12%

Friends

Friends' corrections 6 9.09%
Sub Total 6 9.09%

Classmates

Classmates' corrections 6 9.09%
Sub Total 6 9.09%

Clubs

Summer schools 1 1.52%

TOEFL class 1 1.52%

Reading clubs 1 1.52%
Sub Total 3 4.55%
Total 66 100.00%

Regarding what factors hindered respondents in learning English in
Canada, 28 respondents reported 14 critical incidents, which were grouped into

four categories: teacher (42.86%), learning environment (35.71%), translation
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(14.29%), and spacing issues (7.14%) (See Table 23). I did not detect any gender

differences or time effects in respondents’ responses in Table 23.

Table 23

Reasons Respondents Hindered in Learning English in Canada

Frequency %
Teacher
Teaching styles 6 42.86%
Sub Total 6 42.86%
Learning environment
English learning environment 4 28.57%
Study environment 1 7.14%
Sub Total 5 35.71%
Translation
Lost interest during translation 2 14.29%
Sub Total 2 14.29%
Spacing issues
Limited space for educational outings 1 7.14%
Total 14 100.00%
Education

This section addresses satellite Chinese immigrant children’s education

experiences and challenges in their studies in Canada. When respondents were

asked at what grade level they currently were studying, two respondents were in

Grade 4, four in Grade 5, five in Grade 6, one in Grade 7, two in Grade 8, two in

Grade 9, five in Grade 10, seven in Grade 11, and one in Grade 12. Out of 29

students, ten respondents indicated studying in an ESL class (2 in Level 1; 7 in
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Level 2; and 1 in Level 3). Of the remaining three respondents, two reported

being in college, and one was a first year student in a university (See Table 24).

Table 24

Respondents’ Current Grade and ESL Level in Canada

Frequency %

Current Grade
4 2 6.25%
5 4 12.50%
6 5 15.63%
7 1 3.13%
8 2 6.25%
9 2 6.25%
10 5 15.63%
11 7 21.88%
12 1 3.13%
First Year College 2 6.25%
First Year University 1 3.13%

Total 32 100.00%
ESL Level
1 2 20.00%
2 7 70.00%
3 1 10.00%

Total 10 100.00%

In contrast, when respondents first arrived in Canada, one (3.13%) was in
preschool, one (3.13%) in Grade 2, three (9.38%) in Grade 3, two (6.25%) in Grade
4, four (12.50%) in Grade 5, two (6.25%) in Grade 6, two (6.25%) in Grade 7, six
(18.75%) in Grade 9, four (12.50%) in grade 10, six (18.75%) in Grade 11, and one
(3.13%) in Grade 12. Of the 32 respondents, 12 reported studying in an ESL class:

nine (75.00%) in Level 1, two (16.67%) in Level 2; and one (8.33%) in Level 3.
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I asked for critical incidents pertaining to what factors hindered
respondents’ learning in Canada. Seventeen (53.13%) respondents reported
having problems in their studies in Canada while 15 (46.87%) said they did not
have any difficulties. The 50 critical incidents of their difficulties in studies were
summarized into nine categories: English vocabulary (30.00%, n = 15), English in
general (18.00%, n = 9), English comprehension (14.00%, n = 7), Canadian
teaching styles (14.00%, n = 7), listening skills (10.00%, n = 5), communication
(6.00%, n = 3), English spelling (4.00%, n = 2), English writing (2.00%, n =1), and
adjustment to school and learning environment (2.00%, n = 1). I did not detect
any gender differences or time effects in respondents’ responses regarding

having problems in their studies in Canada.

Regarding what help they received, 31 respondents reported having
received help in their studies from teachers, classmates or parent(s) in Canada,
while only one did not. Through their narratives, seven kinds of helpers were
identified and were summarized into eight main categories: teachers (40.85%),
classmates (30.99%), parents (9.86%), tutors (8.45%), relative or siblings (4.23%),

friends (4.23%), and summer school (1.41%) (See Table 25).
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Table 25

Source of Help Received in Respondents’ Studies in Canada

Frequency %

Teachers 29 40.85%
Classmates 22 30.99%
Parents 7 9.86%
Tutors 6 8.45%
Relative/siblings 3 4.23%
Friends 3 4.23%
Summer school 1 1.41%

Total 71 100.00%

When respondents were asked to provide critical incidents relating to
what help they received in their studies, the 81 critical incidents were
summarized into 10 categories: teachers” explanations (29.79%, n = 28),
classmates’ explanations (24.47%, n = 23), teacher’s teaching style (22.34%, n =
21), parents’ explanations (7.45%, n = 7), tutors” explanations (5.32%, n = 5),
relatives’ or siblings” explanations (3.19%, n = 3), friends” explanations (3.19%, n
= 3), classmates’ translations (2.13%, n = 2), watching videos (1.06%, n = 1), and

school outings (1.06%, n=1).

Respondents were also asked what factors hindered their studies in
Canada. Twelve critical incidents were summarized into seven categories:
different teaching style from home country (25.00%, n = 3), current ESL system
(25.00%, n = 3), no English-speaking environment in school (16.67%, n = 2),
insufficient homework (8.33%, n =1), lack of discipline (8.33%, n = 1), insufficient
information about transferring to university (8.33%, n = 1), and no ‘bilingual’
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(i.e., English and their mother tongues) class for beginning ESL students (8.33%,
n = 1). I did not detect any gender differences or time effects in respondents’

responses regarding what factors hindered their studies in Canada.

In order to facilitate counsellors’ and professionals’ understanding of
Chinese children’s perspectives towards seeking help from counsellors, 32
respondents were asked to provide critical incidents concerning whether or not
they were comfortable expressing thoughts and feelings to their teachers or
school counsellors. While 18 (56.25%) said they felt comfortable expressing
thoughts and feelings to teachers or school counsellors, 14 (43.75%) said they

were not.

The 18 participants reported 22 critical incidents which were grouped into
eight categories: counsellors are easy to talk to (31.82%, n =7), “counsellors
understand you” (18.18%, n = 4), “counsellors can solve your problems” (18.18%,
n = 4), counsellors are trustworthy (9.09%, n = 2), counsellors will ensure
confidentiality (9.09%, n = 2), counsellors’ physical appearance (4.55%, n=1),
counsellors are sympathetic (4.55%, n = 1), and counsellors are warm and

welcoming (4.55%, n = 1).

Of the 14 (43.75%) respondents who were not comfortable, 29 critical
incidents were grouped in to 11 categories: too personal (20.69%, n = 6), don’t
feel close to them (17.24%, n = 5), prefer talking to friends (17.24%, n = 5),

“counsellors don’t understand you” (13.79%, n = 4), language barriers—“can’t
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express myself” (10.34%, n = 3), don't trust them (3.45%, n = 1), saving face
(3.45%, n = 1), can handle problem on my own (3.45%, n = 1), counselors are too
serious and unapproachable (3.45%, n = 1), afraid of counsellors (3.45%, n = 1),
and age difference (3.45%, n =1). 1 did not detect any gender differences or time

effects in respondents’ responses regarding confiding in counsellors.
Family

In this section, [ took an in-depth look at respondents’ narratives to
provide a deeper understanding of what helped or hindered respondents living

in satellite families.

To begin, respondents were first asked the reasons their parents wanted to
immigrate to Canada. They provided 49 critical incidents which were
summarized into 12 themes, which were then grouped into six categories:
education (57.14%), better future (24.49%), living environment (8.16%),
broadening horizons (4.08%), and parents’ career (2.04%). Only two (4.08%)
respondents said “unsure” regarding their parents’ reasons for coming to

Canada (See Table 26).
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Table 26

Family Reasons for Respondents’ Immigration to Canada

Frequency %

Education

Better education system 16 32.65%

Learn English 5 10.20%

Better education for sibling 4 8.16%

University better here 2 4.08 %

Too competitive in China 1 2.04%
Sub Total 28 57.14%

Future

Better personal future 8 16.33%

Personal interest 3 6.12%

Better future for family 1 2.04%
Sub Total 12 24.49%

Living environment

Safer environment 4 8.16%
Sub Total 4 8.16%

Broadening horizons

Outside China 2 4.08%
Sub Total 2 4.08%

Parents' career

Developing business 1 2.04%
Sub Total 1 2.04%

Unsure

Don’t know 2 4.08%
Sub Total 2 4.08%
Total 49 100.00%

In order to get a complete understanding of their own reasons for
immigrating to Canada, respondents provided 69 critical incidents which were

summarized into 18 themes, which were then grouped into seven categories:

84



education (37.68 %), broadening horizons (18.84%), parents” decision (14.49%),
better future (10.14%), living environment (7.25%), saving face (5.80%), and

unsure (5.80%) (See Table 27).

Table 27

Respondents’ Reasons for Immigrating to Canada

Frequency %

Education

Better educational system 18 26.09%

Learn English 5 7.25%

Didn't do well in HK 1 1.45%

Study at university 1 1.45%

Better prospects after graduation 1 1.45%
Sub Total 26 37.68%

Broadening horizons

Learn more 8 11.59%

Meet more friends 2 2.90%

Know more about Canada 2 2.90%

Curious about education system 1 1.45%
Sub Total 13 18.84%

Parents' decision

Follow parents 10 14.49%
Sub Total 10 14.49%

Better future

Better employment opportunities 3 4.35%

Better future prospects 3 4.35%

Increase future confidence 1 1.45%
Sub Total 7 10.14%

Living environment -

Better living environment 5 7.25%
Sub Total 5 7.25%

Saving face
Didn't study well in HK 3 4.35%

Told classmates 1 1.45%
Sub Total 4 5.80%

Unsure

No reasons 4 5.80%
Sub Total 4 5.80%
Total 69 100.00%
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When respondents were asked if their parents sought their opinion
regarding the impending immigration before coming to Canada, 23 (71.88%)
respondents reported that their parents had consulted them, and nine (28.12%)

said their parents had not.

Visitation

I wanted to find out how respondents coped with their living
arrangements. One way to gather information was to assess their parents’
frequency of visitation. The breakdown of fathers coming back for visits was as
follows: one father had not visited in the past twelve months, eight fathers
visited once a year, six fathers visited twice a year, two fathers visited three times
a year, ten fathers visited four times a year, and four fathers visited five times a
year. Only one respondent reported her father living here all the time (See Table

28).

Table 28

Frequency of Visits by Father in the Past 12 Months

Frequency %

0 times 1 3.13%
1 time 8 25.00%
2 times 6 18.75%
3 times 2 6.25%
4 times 10 31.25%
5 times 4 ' 12.50%
Here all the time 1 3.13%

Total 32 100.00%
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In contrast, one (3.13%) mother had not visited in the past twelve months,
three (9.37%) mothers visited once a year, and two (6.25%) mothers visited twice
a year. Twenty-six (81.25%) respondents reported mothers living here all the

time.

To assess respondents’ perception of their fathers’ time spent living in
Canada in the last 12 months, 26 (81.25%) said “some of the time”, five (15.63%)
said “most of the time”, and one (3.13%) indicated “all the time”. In contrast, of
their perception of mothers spending time living in Canada in the past 12
months, one (3.13%) said “none of the time”, five (15.62%) said “some of the
time”, four (12.50%) said “most of the time”, and 22 (68.75%) said their mothers

lived here “all the time”.
Family Relationships

I wanted to understand what were the strains that temporary separation
might create in respondents, parent-child relations and sibling relations. Sixteen
(50.00%) respondents said that they felt living in a satellite family was different
from other families, while 16 (50.00%) said it was not. Fourteen (43.75%)
respondents indicated that they felt lonely living in a satellite family, while 16
(50.00%) said they did not. Two (6.25%) reported that they felt lonely when they

first arrived in Canada, but they do not now.

87



To further examine how the satellite family arrangement impacted their
family relations, I first asked about their relationships with their fathers, mothers,

and siblings.

Relationship with father. Thirteen (40.63%) respondents reported feeling
closer to their fathers and four (12.50%) said they felt more distant after

immigrating to Canada. Fifteen (46.87%) respondents reported no difference.

I then examined what effect gender differences and time effects had on
respondents’ responses regarding their relationship with their fathers. Idid not
detect any gender differences, but there was an interesting pattern concerning

the respondents’ view of their relationship with their fathers.

e During the first and second year, respondents generally reported feeling

closer to their fathers.

e During the third year of their arrival, respondents reported that the

relationship with their fathers remained the same.

¢ During the fourth year of the their arrival, three reported being closer to
their fathers, three reported no change, and two reported their

relationship to their fathers was more distant.

Regarding what helped respondents to feel closer to their fathers, 13

respondents reported 25 critical incidents which were grouped into four
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categories: communications improved and are more frequent (56.00%), more
supportive and care more evident (20.00%), spend more time together (16.00%),
and father more sensitive than before (8.00%) (See Table 29).

Table 29

Reasons Relationship with Father Improved

Frequency %

Communications improved and are 14 56.00%

more frequent

More supportive and care more 5 20.00%

evident

Spend more time together 4 16.00%

Father more sensitive than before 2 8.00%
Total 25 100.00%

Regarding factors that hindered respondents feeling closer to their fathers,
four respondents provided four themes: lack of support from father (25.00%, n =
1), do not see him often (25.00%, n = 1), too authoritarian — tells me what to do

(25.00%, n = 1), and little communication (25.00%, n = 1).

Respondents were also asked what factors helped or hindered them in
expressing their thoughts and feelings to their fathers. While 22 (68.75%)
respondents said that they were comfortable expressing their thoughts and
feelings to their fathers, 10 (31.25%) reported they did not feel comfortable.
Those who felt comfortable identified 23 critical incidents, which were grouped
into seven themes: because he is a family member (26.09%), he listens to me
(21.74%), he will help me (17.39%), “can just tell him” (13.04%), he cares about
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what I think (8.70%), I respect him more (8.70%), and good relationship (4.35%)

(See Table 30).

Table 30

Reasons for Being Able to Talk Comfortably with Fathers

Frequency %

Because he is a family member 6 26.09%
He listens to me 5 21.74%
He will help me 4 17.39%
“Can just tell him” 3 13.04%
He cares about what I think 2 8.70%
I respect him more 2 8.70%
Good relationship 1 4.35%

Total 23 100.00%

The ten respondents reported ten critical incidents which were grouped
into five categories concerning factors that hindered them in expressing their
thoughts and feelings to their fathers. The five themes were: difficulty talking
about feelings (50.00%, n = 5), he does not understand me (20.00%, n = 2),
depends on subject (10.00%, n = 1), “girl stuff” (10.00%, n = 1), and difference in

opinion (10.00%, n = 1).

Relationship with mother. Regarding respondents’ relationships with
their mothers, 12 (37.50%) respondents reported feeling closer to their mothers
and three (9.38%) said they felt more distant after immigration to Canada.

Seventeen (53.12%) respondents reported no difference.
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I then examined the effect gender differences and time effects had on
respondents’ responses regarding their relationship with their mothers. I did not
detect any gender differences, but there was an interesting pattern concerning

the respondents’ views of their relationship with their mothers.

e During the first year, respondents reported that their relationship with

their mothers generally remained the same.

e During the second and third year, some respondents reported their

relationship with their mothers became closer.

e During the fourth year of their arrival, respondents reported that their

relationship with their mothers remained the same.

Regarding what helped respondents feel closer to their mothers, 12
respondents reported 16 critical incidents which were grouped into five
categories: see her more now (37.50%, n = 6), care for each other more (31.52%, n
= 5), talk more than before (12.50%, n = 2), understand each other more (12.50%,

n = 2), and respect her more (6.25%, n =1).

Regarding what factors hindered respondents feeling closer to their
mothers, the three respondents provided two categories: talk less than before
(66.67%, n = 2), and she has lots of pressure, easy to irritate when talking (33.33%,

n=1).
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Respondents were also asked what factors helped or hindered them in
expressing their thoughts and feelings to their mothers. While 27 (84.37%)
respondents said that they were comfortable expressing thoughts and feelings to
their mothers, five (15.63%) reported they did not feel comfortable. Those who
felt comfortable identified 27 critical incidents, which were grouped into six
categories: ease when speaking with mother (29.63%, n = 8), she understands me
(25.93%, n =7), because she is a family member (22.22%, n = 6), she listens to me
(14.81%, n = 4), miss her —want to talk with her (3.70%, n = 1), and she will help

me (3.70%, n =1).

The five respondents reported seven critical incidents which were
grouped into five categories concerning factors that hindered them in expressing
their thoughts and feelings to their mothers. The five categories were: difference
in opinion (28.57 %, n = 2), do not have anything to talk about (28.57%, n = 2),
prefer my friends (14.29%, n = 1), does not “practice what she preaches” (14.29%,

n =1), and unsure (14.29%, n =1).

Relationship with siblings. Of the 32 respondents, ten (31.25%) reported
they did not have any siblings. Eight (25.00%) respondents reported feeling
closer to their siblings and three (9.38%) said they felt more distant after

immigrating to Canada. Eleven (34.38%) respondents reported no difference.

I then examined what effect gender differences and time effects had on

respondents’ responses regarding their relationship with their siblings. I did not
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detect any gender differences, and they generally reported that their

relationships with siblings remained the same.

Regarding what helped respondents feel closer to their siblings, eight
respondents reported 13 critical incidents which were grouped into five
categories: easy to talk to (30.77%), bond more (23.08%), takes care of me more
(15.38%), experience the same things (15.38%), and share secrets (15.38%) (See

Table 31).

Table 31

Reasons Relationship with Siblings Improved

Frequency %

Easy to talk to 4 30.77%
Bond more 3 23.08%
Takes care of me more 2 15.38%
Experience the same things 2 15.38%
Share secrets 2 15.38%

Total 13 100.00%

The three respondents who felt more distant with their siblings reported
four critical incidents which were grouped into three categories: age gap (50.00%,

n = 2), do not talk much (25.00%, n = 1), and do not trust him (25.00%, n =1).

Respondents were also asked what factors helped or hindered them in
expressing their thoughts and feelings to their siblings. While eight (25.00%)

respondents said that they were comfortable expressing thoughts and feelings to
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their siblings, 13 (40.63%) reported that they did not feel comfortable. Only one

respondent did not give a response.

Those who felt comfortable identified nine critical incidents, which were
grouped into four categories: experience similar struggles (44.44%, n = 4), trust
siblings (22.22%, n = 2), share secrets (22.22%, n = 2) and siblings can help

(11.11%, n=1).

The 13 respondents reported 14 critical incidents which were grouped into
six categories concerning factors that hindered them in expressing their thoughts
and feelings to their siblings. The six categories were: age gap (50.00%, n =7), do
not trust siblings (21.43%, n = 3), less communication (7.14%, n = 1), do not care
about me (7.14%, n = 1), gender difference (7.14%, n = 1) and unsure (7.14%, n =

1).

Family Responsibilities

Not only did respondents’ relationships with their parents and siblings
change, but they also had to accept new responsibilities. While 26 (81.25%)
respondents reported they had more responsibility within their families because

of living in a satellite family, six (18.75%) said they did not.

Twenty-six respondents reported 40 critical incidents pertaining to family

responsibilities which were grouped into four categories: household chores
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(45.00%), study more (35.00%), help with translation (10.00%), and taking care of

family members (10.00%) (See Table 32).

Table 32

Incidents in Which Respondents’ Family Responsibilities Increased

Frequency %

Household chores 18 45.00%
Study more 14 35.00%
Help with translation 4 10.00%
Taking care of family members 4 10.00%

Total 40 100.00%

There are three consequences of living in satellite families: a gain in
maturity, their parents sought more opinions from the respondents, and the

situation created family problems.

Gained maturity. Overall, 24 (75.00%) respondents indicated that living
in a satellite family had helped them to become more mature, while eight

(25.00%) felt it had not.

Opinions. While 24 (75.00%) respondents said that their parents sought
their opinion more, one (3.13%) said less. Seven (21.87%) reported that their

parents did not consult with them.

Family problems. While nine (28.13%) respondents said that living in a
satellite family created family problems, 23 (71.87%) said it did not. The nine

respondents reported 14 critical incidents, which were summarized into four
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categories: less communication (71.43%), do not feel good (14.29%), feel mother is

lonely (7.14%), and afraid of infidelity by father (7.14%) (See Table 33).

Table 33

Reasons Living in a Satellite Family a Negative Experience

Frequency %

Less communication 10 71.43%
Don’t feel good 2 14.29%
Feel mom is lonely 1 7.14%
Afraid of infidelity by father 1 7.14%

Total 14 100.00%

I did not detect any gender differences or time effects in respondents’

responses regarding maturity gained, opinions, or family problems.

To examine what resources they used in dealing with their adjustment
and family issues, respondents were asked if they had received any help
concerning the challenges of living in a satellite family. While four (12.50%) said

that they had received help, 28 (87.50%) said that they had not.

Of the four respondents, three kinds of helpers were reported:
immigration agencies (50.00%, n = 2), classmates (25.00%, n = 1), and counsellors

(25.00%, n = 1).
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Conclusion

To conclude, respondents were asked to summarize the interview by
stating whether assistance they had received had been helpful to their
adjustment. Sixty-one critical incidents were noted which were summarized into
nine categories: introduction to Canada (22.95%), study tips (19.67 %), parents’
help (16.39%), making friends (14.75%), help learning English (13.11%),
independence (6.56%), friends taught me things (3.28%), lawyer explained

immigration laws (1.64%), and advice where to shop (1.64%) (See Table 34).

Table 34

Most Significant Help Respondents Received in Canada

Frequency %

Introduction to Canada 14 22.95%
Study tips 12 19.67%
Parents’ help 10 16.39%
Making friends 9 14.75%
Help learning English 8 13.11%
Independence 4 6.56%
Friends taught me things 2 3.28%
Lawyer explained immigration laws 1 1.64%
Advice where to shop 1 1.64%

Total 61 100.00%

97



Respondents were also asked to summarize what factors hindered their
adjustment the most. Forty-eight critical incidents were noted, which were
summarized into eight categories: language barrier (56.25%), different cultural
background (12.50%), new education system (8.33%), lack of parental care
(6.25%), few friends (6.25%), difficulty communicating with parents (6.25%),
difficulty translating school notices (2.08%), and discrimination (2.08%) (See

Table 35).

Table 35

Factors Most Hindering Respondents’ Adjustment in Canada

Frequency %

Language barriers 27 56.25%

Different cultural background 6 12.50%
New education system 4 8.33%
Lack of parental care 3 6.25%
Few friends 3 6.25%
Difficulty communicating with parents 3 6.25%
Difficulty translating school notices 1 2.08%
Discrimination 1 2.08%

Total 48 100.00%

In closing, two (6.25%) respondents said they were unsure whether they
adapted well or not, and three (9.38%) said they adapted poorly. Twenty-seven
(84.38%) respondents reported that they adapted well to Canadian society and

ways of living.
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Chapter 5

Discussion

Due to the paucity of studies on the satellite children phenomenon, it is
my goal to use the findings from this study to further extend our knowledge
about what helps or hinders Chinese immigrant children living in satellite
families. The findings can have some important implications for devising
theories and research on satellite children. Through the interviews we, as
researchers, professionals, and policy-makers, can hear their “voices”, which will
enable us to gain an emic (culture-specific insiders’) perspective of their
challenges living in satellite family arrangements as well as adjusting to life in
Canada. The discussion section will be divided into seven sections: respondents’
families” profiles, social functioning, friendship, discrimination, language,
education, and family. I will end this chapter with a conclusion, limitations of

this research, future research directions and my reflections upon this research.
Respondents’ Families’ Profiles

I would like to provide a brief overview of respondents” families” profiles.
As Table 2 shows, the majority of respondents came from affluent families.
While nine respondents” parents came from the family class category of
immigration, 17 were in the business class and five were in the skilled worker

class. As described in the results section, immigrants who are in the family class
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category are sponsored by their relatives or family members. Business class is
comprised of investors, entrepreneurs, and self-employed persons. All 17
respondents indicated that their parents either came to Canada as investors or
entrepreneurs. According to Citizenship and Immigration Canada (2004),
immigrants who come as investors must show relevant business experience,
have a minimum net worth of $800,000 Canadian dollars, and invest at least
$400,000 in the Canadian economy. Similarly, entrepreneurs must have business
experience, a minimum net worth of $300,000 Canadian dollars, and the intent to

invest and create jobs, thereby contributing to the Canadian economy.

It is important to point out that there is variability in how much capital
and resources immigrants bring to Canada. The chosen sample indicated that
their parents seem to have plenty of resources to provide for the children
throughout their adjustment process. The chosen sample therefore does not
represent those who live in a low socioeconomic class or whose parents may
have just enough money to fulfill the investment criteria posed by Canada, but
are struggling to make ends meet while adjusting to life in Canada. The chosen
sample also does not represent those who may have dropped out of high school.

(I will further discuss this in light of future research questions.)

Parents” Occupations

The data show that the majority of respondents’ fathers are the

breadwinners, both before and after immigration. While some mothers worked
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prior to immigration, the majority of them are full-time housewives who take
care of their children in Canada. The Chinese family structure is a hierarchical
one, in which the role of fathers is to provide for their families and to maintain a
good family name. Furthermore, given some of the husbands’ high
socioeconomic status in their home country, they would deem it inappropriate
for their wives to work, because it would reflect badly on the husbands’ status
and imply an inability to provide for their families, which in turn may have
unintended social consequences (e.g., job promotion). Wives are responsible for
taking care of the family (e.g., accompanying their husbands to social functions,
socializing with other wives who belong to a similar ‘class’, etc.). In general,
both the notion that men are the breadwinners, and Confucian principles (which
refer to an underlying concept of a strong patriarchal ideal) are still deeply

entrenched in many Chinese families.

Family Living Arrangements

Based on the respondents’ responses, [ have identified four unique family

living arrangements:

1. Only one respondent’s father runs the household in Canada while her

mother works in China,

2. 26 mothers primarily run the households in Canada while the fathers

work in their home countries,
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3. Four parents work some time in their home countries, but take turns to

run the households in Canada, and

4. Only one respondent, who was 19 years old, reported living on his own at

the time of the interview.

There is a parallel between Chinese immigrants who came to Canada 100
years ago and those who have come recently. When the news of the discovery of
gold sped around the world in the late 1800s, many Chinese males came to work
as sojourners, their wives and children remaining in China. With recent Chinese
immigrants, the wives and children generally reside in Canada, while the
husbands go back to work in their home countries. This appears to be a reversal

of “sojourners”, with these families now being described as “satellite families.”

One explanation to account for the emergence of the satellite family
phenomenon is the actual difficulties immigrants face in finding employment, as
well as their willingness to leave their adopted countries temporarily. One
substantiated piece of evidence that has been well-documented by Statistics
Canada (“Longitudinal Survey of Immigrants to Canada”, 2003b) and
researchers is the demand for “Canadian work experience” when applying for
jobs (Basran & Zong, 1998). Given this and other employment barriers (Naidoo,
1992), most Chinese immigrants reassess their employment situations and

generally come to the conclusion that it would be in the best interests of their
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families for one or both parents to go back to work in their home countries, with

the rest of the family members remaining in Canada.

My Perspective on the Emergence of Satellite Families

I would like to take an in-depth look at the connection between the lack of
appropriate Canadian work opportunities and the emergence of satellite families.
One may argue that immigrants who go back to work in their home country due
to difficulties in finding employment (e.g., employers’ demand for Canadian
work experience) is not a particularly valid argument, because immigrants could
have been more proactive in their job search in Canada. Since they also learned
that employers demand Canadian work experience, immigrants could have gone
back to school to upgrade their skills so that they could be more marketable to
Canadian employers. Inaddition, since the job market is lucrative in the
immigrants” home countries, regardless of the difficulties in finding employment
in Canada, immigrants may choose to go back to work in their home countries
anyway. One may also use the (somewhat inconclusive) ‘empirical” evidence to
suggest that upon immigrating to Canada, some immigrants have already
decided to work in their home countries while the rest of the family members
will stay in the host country (e.g., Waters, 2001, 2002). I have thought about these
two plausible explanations to account for the emergence of satellite families, and
I could have interviewed the respondents’ parents to clarify how much of a

challenge job searching was for them in Canada, and more importantly, how
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much the demand for “Canadian work experience” factored into their decisions
to opt for the temporarily separation from their family members. I fully
understand that this is a complex issue and beyond the scope of this thesis.
Nonetheless, it may be helpful for future researchers to address the following

questions:

—

Do immigrants who live in satellite families feel helpless when they seek

employment in Canada?

2. If so, what factors contribute to immigrants” feelings of helplessness in job

searching in Canada?

3. Does the feeling of helplessness in job searching play a crucial role in

immigrants’ decisions about satellite family living arrangements?

4. To what extent does the feeling of helplessness factor into the immigrants’

decisions about satellite family living arrangements?

If we have evidence to suggest that the difficulty of finding work is a
motivating factor in immigrants” decisions about living in satellite families (e.g.,
“Longitudinal Survey of Immigrants to Canada”, 2003b; Waters, 2001, 2002), we
may need to take a closer look at the current employment situation in Canada.
For example, what is the gap between immigrants’ prior professional experiences

and the challenges they faced when seeking employments in Canada? What are
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some of the career training programs immigrants need but do not get? As

Minister of Finance Ralph Goodale stated in his 2005 budget speech:

Similarly, for both productivity and social reasons, Canada needs to
attract and retain skilled immigrants —and ensure they can reach their full
potential within our society. To that end, our last two budgets made
significant investments — to support language training and to make
progress on the recognition of foreign credentials (p. 13).

Providing language training and recognizing immigrants’ foreign credentials are
only the beginning. The Canadian government needs to go further by setting up
a regulatory body to vigorously examine the acéessibility of various career-
related training programs for immigrants. It is to this end that I would suggest
researchers work closely with the Canadian government, because the
government can use research data to identify what specific problems immigrants
currently encounter in their job searches and modify existing career training

programs or develop new ones to better meet immigrants’ needs.

Researchers could also work collaboratively with the government on
examining existing business training programs (e.g., how to set up a business in
Canada), which can assist the government to modify existing or develop new
training programs in order to better inform business class immigrants how to
invest more wisely. While business class immigrants are “supposed” to meet the
investment criteria and also have sufficient resources to provide for their families

in Canada, those who are making their way while adjusting to business as well
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as family life in Canada may indeed need support from the government.
Helping business class immigrants to get their business off the ground may
persuade business class immigrants to stay for further investment, which can
help stimulate immigrant business and jobs in their prospective sectors. It makes
good economic sense to help immigrants to adapt to changing times and change
the investment culture, which in turn will help stimulate economic growth and

create jobs for Canadian workers.

If immigrants decide to seek employment in their home Country, one may
wonder about the uncertainties involved in going back, and potential challenges
they may face in their home country. Generally speaking, when the majority of
the respondents’ parents moved to Canada, they did not completely cut
economic and social ties with their home country. Many of the respondents’
parents still owned real-estate in their home countries, so living arrangements
were not be a problem for them. As far as re-establishing the parents’ career is
concerned, they could rely on relatives, friends, or former bosses to assist in their
search for work. There are many ways in which immigrants can overcome

potential challenges in their home countries.

In summary, the purpose of this section is to provide a brief overview of
respondents” profiles and discuss some of the potential factors which may
account for the emergence of the satellite family. By highlighting the possible

connection between the challenges immigrants face in job searches and the

106



emergence of satellite families, | hope Canadian governments will be more
proactive in addressing current employment concerns faced by immigrants and
mobilize resources to help them, so that immigrants can more easily obtain
employment and help build a stronger Canadian economy instead of dividing
their time between two countries. It is to this end that I will discuss the potential
impact it may have on immigrant families, and especially focus on the

psychosocial adjustment of Chinese satellite children.
Social Functioning

I would to like to examine some of the contextual factors that may have
affected satellite children’s adjustment processes. I hope through my
respondents’ stories we can gain an emic, insider’s perspective on what helps or
hinders satellite children’s adjustment to life in Canada. In order to preserve

anonymity, I have not used the respondents’ real names.

I also would like to mention that I have examined the data based on
gender differences and respondents’ arrival time. As noted in the results section,
I only found a few detectable gender differences and time effects in some of the

responses, and I will highlight those findings when appropriate.

Furthermore, while the focus of this research was on Chinese satellite
children, as I pointed out in my literature review, immigrant children,

adolescents and adults are often faced with general adjustment problems and
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challenges (e.g., Chiu & Ring, 1998; Davies & McKelvey, 1998; Lee & Chen, 2000;
Leung 2001). Hence, I will delineate the implications when specifically referring

to satellite children or to immigrant children in general.
What Help Respondents Needed and Received

As Table 4 shows, the respondents reported two major categories of
help — “information” and “help” —which enabled them to adapt to the new
cultural environment and new roles when they first arrived in Canada. Let me
clarify the difference between “information” and “help”. In the latter case,
someone actually did something physically with the respondents (e.g., showed

them different places).

Information. The majority of respondents reported that when they first
arrived, they were not familiar with Canadian cultural rules and norms. For
example, Mei Qi, a 16-year-old Chinese female, described receiving information

about grocery shopping and learning appropriate Canadian cultural norms:

When we first arrived, we went to Metrotown to go grocery shopping.
Classmates helped us to learn about Canadian cultural norms. For
example, in fast-food restaurants, after you finish your meal, you put the
refuse away. In China, we had servants to clean up for us. (012)

Xin Yu, an 18-year-old Chinese female, expressed her gratitude about receiving

information from both school and organizations:
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I received lots of help from the school. Take the example of taking the bus
and understanding how the BC transit system works. A member of the
school staff taught me how to buy the concession monthly pass. Through
the staff member I now know that buying a bus pass is cheaper than
paying coins for every ride. Ishared this information with my parents. I
also got help from organizations. Some organizations sent us information
about Vancouver or changes in immigration regulations. (019)

Like Mei Qi and Xin Yu, many respondents indicated that the information
they received was not only informative and useful in assisting them in learning
about the basic operations of conducting daily life tasks, but the information they
received also allowed them to feel more comfortable as they engaged in the

process of finding out more about life in Canada.

Help. Regarding the “help” category, as Table 5 shows, places of interest,
access to services, academic help, accommodation, social networking, and
emotional support are all important mediators in helping the respondents adjust
when first arriving in Canada. For example, Hai Feng, a 17-year-old Chinese
male, expressed his gratitude to those people who helped him when he first

arrived in Canada. He said:

Relatives had already helped us find a place to stay when we first arrived.
In school I made some friends who helped me adjust to the neighborhood
and the school environment. Teachers helped, too, because the class
format is different than in China. Teachers will explain things very slowly
and allow you to adjust to their classes. (007)
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Many respondents also reported that they did not know where or how to
access services. The unfamiliarity of doing things in a new country can be a
challenge for some children. For example, Yan Wei, a 19-year-old Hong Kong

male, explained:

Sometimes you don’t know how to fill out application forms, and they
[respondents’ relatives] will help you before you ask. They help you to
find information and where to get that information. Generally, when you
need them, they are there for you. They are willing to help. (026)

My Interpretation of What Help Respondents Needed and Received According to

Their Arrival Time

As mentioned in the results section, while I did not find any detectable
gender differences in respondents’ responses, I found some useful patterns about
what help or information respondents received in Canada according to their
arrival time. While respondents reported that the introduction to new places,
finding a school, and information about Canada were key factors in helping them
adjust to life across the arrival times in Canada, there was specific help or
information that respondents found helpful in each phase of their adjustment

process:

e During the first year of respondents’ arrival, they tended to report that
finding accommodation and information about the British Columbia

transportation system were helpful for their adjustment to life in Canada.
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e During the second year of respondents’ arrival, they tended to report that

learning English was important.

e During the third year of respondents’ arrival, they tended to report that in
addition to learning English, applying for cards in general was helpful in

their adjustment to life in Canada.

e During the fourth year of respondents’ arrival, they tended to report that

introduction to new friends was important.

The psychological impact of uprooting and resettling is a great stressor
and a challenge for many, especially those who lack knowledge of their host
country. Parents who are ill-equipped to deal with the cultural shock to
themselves may find it difficult to help their children and their children may in

turn find it difficult to adjust (Yeh, 2003). Cwerner (2001) stated that:

From the start, immigrants are faced by a multitude of times that seem
strange, unfamiliar, ‘other’. They almost literally arrive with temporal
baggage comprising codes, symbols and dispositions that cover a whole
range of elements from the pace and sequencing of various modalities of
social interaction to the broad temporal organization of social life. (p. 19)

Hence, the above adjustment phase can be a useful framework in which service
providers can tailor their services for each phase of satellite children’s as well as

general immigrant children’s adjustment processes.
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My respondents’ stories help elucidate not only how the information and
help respondents received enabled them to navigate a strange environment, but
" also reinforce the notion of the family’s or kin’s help. There is a Chinese saying
that translates as “rely on friends when travelling abroad”. Nee and Sanders
(2001) pointed out that social capital is readily available to immigrants who
belong to the same ethnic group. This is an important factor in allowing newly
arrived immigrant children to feel at home and that they can rely on someone, as
opposed to feeling that they are all alone with no one to rely on, especially
satellite children who have to deal with the temporary separation from one or

both parents.

Social networking played a key role in many respondents’ adjustment to
life when they first arrived in Canada. For example, Jian Ping, a 15-year-old
Taiwanese male, explained the importance of social networking: “Because we go
to the same school, we are often together, and since we speak the same language,
they help me better adjust to new places” (014). The respondents acknowledged
that social networking tended to help increase their sense of belonging in the

new country.

In many Chinese families, emotional support is generally expressed
through doing things for family members or giving privileges to the children
(Chang & Ng, 2002). One respondent explained that what made the adjustment

process smoother was her parents providing constant care at the affective level
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despite not being here most of the time. Xin Yu, an 18-year-old Chinese female,
remarked: “Support from the family is important. Usually my mother is not
here, but she works hard in China and shows care when she phones us. That

(encouragement) helps support the family” (019).

The findings from this study support the existing research regarding
social networking and emotional support that are pertinent to immigrant
children’s positive adjustment process (Chiu, Feldman, & Rosenthal, 1992; Lam,
1997; Tsui, 1997). As Berry et al. (1987) suggested, integration can be difficult for
some immigrant children, especially those who may lack the support of their
parents. In the context of satellite families, I believe both emotional and social
support can serve as significant moderators in facilitating satellite children’s
adjustment in coping with satellite family living arrangements. The findings
show that some parents do show their children that their challenges are
understood, and that they can rely on their parents to obtain the resources they
need to cope with challenges, which could account for why the satellite children
in this study are generally well-adjusted. Overall, research has shown that social
support can help mitigate stress (Vondra & Garbarino, 1988) and enhance

adjustment (Barrett, Sonderegger, & Sonderegger, 2001).
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What Help Respondents Needed but Did Not Get

In this section, I want to address a key question: Was there any help or
information respondents needed but did not receive concerning their adjustment

to life when they first arrived in Canada?

Nineteen respondents reported that they had generally received all the
help they needed. For example, Yao Wei, a 10-year-old Chinese male, said:
“When I got here, I didn’t think I needed more help. We got everything. The
teachers were quite nice and helpful in school. I got all the help I needed” (008).
Yin Yin, a 19-year-old Chinese female, stated: “On the whole, if things are not
related to school, I do not need to worry about them, because my mother and

uncle would take care of them for me” (022).

A further analysis of the data revealed that although respondents seemed
to adjust quite well and receive all or most of the help they needed, 13 satellite
children did provide important information concerning what hindered their
adjustment when they first arrived in Canada. As reported in Table 6, the three
main areas which hindered respondents’ adjustment the most were a lack of
social support, school assistance, and information. While I did not detect any
gender differences in respondents’ responses, they reported a lack of social
support, which was seen across arrival times in Canada. Lacking school
assistance and information were factors generally hindering respondents during

the second and third year of their adjustment to life in Canada. For now, I want
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to focus on the role of social support. I will discuss the remaining two factors in

the “education” section.

Lack of social support. 1 want to address the issue of the lack of social
support at two levels: the lack of social support within respondents’ social
network, and the lack of support in the public domain. Even though some
respondents received the kinds of help they needed, some reported lacking social
support. For example, Hao Min, a 14-year-old Chinese male, expressed this
concern: “I've got everything I want, a big house, a good family car, and good
food, but I lacked social support at the beginning, because I had so many good
friends in China (respondent’s emphasis). Here I have acquaintances...only
acquaintances” (003). Zu Lin, an 11-year-old Chinese female, revealed a
profound loneliness: “ At night you feel bored and lonely, and want someone to
come over. That’s impossible here, because we do not know each other well, but

I could call my best friend and stay over and talk things out in China” (020).

In addressing the public domain, some respondents’ lack of social support
was due to being poorly informed about what local services, communities, or
organizations are available to them, and most importantly, where and how to
obtain relevant information such as social events to help them get to know their
communities. It is alarming that some respondents reported that they did not
know where or how to make friends when they first arrived in Canada. Many

did not have any information about organizations or social events upon first
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arriving in Canada. For example, Dong Min, a 19-year-old Hong Kong male,

voiced this concern:

I don’t know what to do after school. Ijust go to school and come home. I
wasn’t involved in any other activities at the beginning. Nobody told me
what things I could do. For example, if I wanted to learn something, I
didn’t know where to get the information. If I had problems with school,
even though I wanted to ask someone for help, I didn’t know how to get
it. (025)

I was surprised by my respondents’ comments regarding a lack of
information about organization and social activities. This point has also been
identified in a Vancouver School Board survey in which the majority of
respondents voiced this concern (Li, 2003b). This is a case in point where there is
an overlap between specific help satellite children need and general help
immigrant children need but do not get. The above respondents’ observations
are insightful and reinforce that in order to help immigrant children to adjust in
general, local organizations may need to effectively mobilize their resources (e.g.,
to conduct public presentations about available services in schools). Another
way to address this concern is that schools could take the initiative to invite
speakers to introduce what services are available to satellite children and suggest
how they can get involved. Xin Yu, an 18-year-old Chinese female, explicitly
addressed this issue: “Certain Chinese social clubs or organizations can help you
get to know Canadian society. Lots of people who come here don’t know where

to go, where is interesting, or ways of learning to understand Canadian culture”
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(019). Yan Wei, a 19-year-old Hong Kong male, also stated that it would have
been helpful had he gotten that information during his initial adjustment

process:

I think community centres are for older people or very young children.
We are in the middle: seldom do we have activities that allow us to meet
new friends or show us around or things like that. For example, they
should have barbeques or similar functions so that a group of adolescents
can “hang out” together, talk to each other, confide in each other, and get
to know one another. I think that if we had services like this, it would be
better. (026)

In summary, while most Chinese satellite immigrant children seem to
receive all the help and information they need to adjust to life in Canada,
respondents reported that they have difficulty in obtaining social support at the
beginning. By highlighting this concern, we can better understand what specific
factors respondents encountered that hindered their adjustment process, so that
governments, school policy-makers, and service providers can modify existing

services to better meet the needs of satellite immigrant children.
Friendship

Some of the excerpts presented in the “social functioning” section serve to
highlight the extent to which their social network is a crucial component in most
respondents” adjustment process. In addition to dealing with the challenges of
living in a satellite family arrangement, the process of making friends can be a
struggle for some satellite children, because English is not their first language
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and the culture is so different from their own, making it challenging to
understand certain habits and behaviours of their Canadian peers. Based on the
findings, the majority of respondents had difficulties making friends upon first
arriving in Canada. As Table 7 shows, the four main factors which hindered
respondents in making friends the most were language barriers, cultural

differences, personality, and “fitting in”.
Language Barriers

Since immigrant children leave their familiar environments and friends
behind, it is a challenge to make new friends in Canada. For example, Zi Hua, a
12-year-old Chinese male, talked about how English difficulties held him back in
initiating conversation with other classmates at the beginning. He described: “It
challenged me a lot because I didn’t really understand the language. I first made
Chinese friends, then when I learned English I made more English friends” (009).
Similarly, Cui Ji, a 12-year-old Taiwanese male, stated: “ At first I couldn’t speak
the language, and couldn’t talk, and didn’t understand what they were talking

about. Sometimes some people would bully me” (016).

Cultural Differences

The cultural differences also restricted respondents from making friends
with other ethnic groups, especially when the respondents first arrived in

Canada. Many discovered difficulties in making friends because they could not
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use their previous styles of making friends. For example, Xin Yu, an 18-year-old
Chinese female, said in a frustrated tone: “...you don’t have the basic knowledge.
What do you feel for the other people, Canadian people? That's why you don’t
know how to start. That’s the main point” (019). Yan Wei, a 19-year-old Hong

Kong male, echoed a similar line of thinking:

You need to know how people here think. Unlike friends in Hong Kong,
friends from white or other ethnic groups require a different
communication style. Hong Kong friends will “gel” together after
chatting briefly. Here you need to spend more time talking or telling
jokes. You need to know what they think, then you can make friends.
(026)

Personality

In addition to language barriers and a lack of understanding in making
friends in the Canadian culture, some respondents reported that they felt shy
and did not know how to approach people initially. Some said that they did not
have an outgoing personality, which made things difficult for them. So Wan, a

17-year-old Chinese male, said:
When I first arrived I was a bit introverted, very shy, so didn’t want to
talk with others. So I felt lonely and shy, and didn’t have many friends.

My English was also poor, so I had difficulty in communicating with
others. (021)
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“Fitting In"”

The following respondent illustrated one difficulty in making friends, that
of “fitting in”, especially in a school setting. Yun Na, a 15-year-old Hong Kong
female, recounted experiencing “attitudes” from local students toward her. She

said:

When I first went to a high school, everyone ignored me because I was
new. It was shocking, because everyone just ignores you and you have no
idea where the classes are, so it was really, really bad. But then I started to
make friends. I talked to this girl and we became friends. You have to
approach people yourself, but I don’t think a lot of students have the
nerve to do that, because it is difficult and scary — they can tell you to go
away and stuff like that. I was quite nervous. (030)

My Interpretations of Respondents’ Difficulties in Making Friends

While I did not detect any gender differences or time effects in my
respondents’ responses regarding difficulties in making friends, both language
barriers and cultural differences were the foremost challenges faced by
respondents across their arrival times in Canada. As articulated by the above
respondents, English is the main barrier to making friends at the beginning of
their adjustment process. Some persevere at making friends by speaking
‘broken’ English even though they know that they may be laughed at by others.
Some who have difficulty speaking English may also be handicapped by their
personality (such as being shy), which may make them feel that they do not have

the confidence to make friends. Based on my respondents’ input, I would
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recommend to schools and social service providers that it might be of use to
devise a peer support group for satellite children immigrants, as this would give
them opportunities to talk with someone about their specific challenges in
adjusting to life in Canada. For example, it may be useful to set up peer mentors
or adjustments related to prevention and positive-coping programs, such as
‘FRIENDS’ (Barrett et al., 2001). Host programs, which allow new immigrants to
do volunteer work, can be another means to facilitate integration by providing
opportunities to acquire Canadian cultural knowledge and to interact with
Canadians, which can help broaden their social network and support in their
adjustment process (Ng, 1993). The goals of these programs should be to work
with respondents to overcome their challenges and provide them with a place
where they can feel comfortable communicating with others and have them

understand what they are currently undergoing in the host country.

Respondents’ Methods of Making Friends

Various methods have been utilized by respondents to overcome the
challenges of making friends. These involve schools, social interaction, sports,
and community events. Respondents reported that these were an important part

of their adjustment process.

Schools. Many respondents tried to make friends with classmates seated
next to them, especially those who spoke their mother tongue. For example, Xin

Jie, a 10-year-old Hong Kong female, said: “In class, those who sat nearby would

121



often ask you where you are from, from which school, and when you came to

Canada. I talked to them, then got to know them” (015).

Social interaction. Besides schools, another important avenue
respondents found helpful in making friends was social interaction. One
respondent described using the Internet to make local friends. Other
respondents stressed the importance of making friends with parents’ friends’
children. For example, Ting Feng, a 15-year-old Chinese male, said: “The two of
us had no friends. We played together. We both took the same courses. Then
we went to meet other people. We began to make new friends and became

friends with their friends” (004).

Sports. Yet another method of making friends is through sports. Yao
Wei, a 10-year-old Chinese male, said: “I meet some when I go swimming — there
are some Mandarin friends there. They also go to the same school I go to” (008).
Zi Hua, a 12-year-old Chinese male, also said: “I simply play. WhenI see
somebody is playing with the subjects I like, like soccer and stuff, I would join

them and we would eventually become friends” (009).

Community events. Some respondents made friends through their
communities, doing volunteer work, attending churches, participating in
community events, and making friends at work. For example, Yin Yin, a 19-year-

old Chinese female, reported:
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I came here early and wanted to adjust better. By September I had
adapted more to school, so I went to the community centre to make
friends, and did some volunteer work to slowly adjust. During the
summer I made a lot of friends. (022)

The above categories (i.e., social, social functions, sports, and community events)
can serve a template for school and service providers in making their resources
available to both immigrant children and their parents, so that they have a place
to begin to learn how to broaden their social network. This is a particularly
important issue for immigrant children who are living in a lower socioeconomic
class and have limited services available to them and to their families. This lack
of resources may further compound their difficulties in adjustment to life in

Canada.

In summary, the ability to make friends and establish a good social and
emotional support network is paramount. According to the literature on
immigrant children’s adjustment, friends seem to be an important variable in
buffering immigrant children’s adjustment difficulties (Lam, 1997; Tsui, 1997).
Many respondents reported that classmates helped them adjust to school. Peers
can provide respondents with a sense of belongingness which can assist them
during the adjustment process. Overall, many respondents tended to make
friends at school. As those friendships evolved, some reported that they felt
more comfortable talking about their struggles and expressing their inner

thoughts and feelings.
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Friends” Help

I will now discuss what help respondents received that they found helpful
in their adjustment process, especially in the satellite family arrangement
context. I would like to focus this discussion on friends’ help at two levels: the
macro and micro level. At the macro level, the findings show that many
respondents received practical help from their friends, which enabled them to
adapt to the new cultural environment and new roles in school when they first
arrived in Canada. The help they reported could be categorized as: receiving

information, general school support, and assistance with English.

Receiving information. The information respondents received from
friends generally pertained to their interests. For example, friends introduced
them to shopping, explained general school habits, or gave them tips pertaining
to life in B.C. and Canada. Younger respondents received information
explaining games and playground rules from friends, which respondents said
were helpful, because their friends helped them to learn more about the
Canadian culture and the shared knowledge and languages about games that
many Canadian children play. This may empower immigrant children and
enable them to better navigate not only the school playground but also their
neighborhood. This knowledge allows them to join the “in-group” as opposed to
being seen by Canadian children as “outsiders” who have no knowledge about

their shared common interests. Both schools and service providers have unique
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roles to play in disseminating this kind of information, which may otherwise not
be available to these immigrant children. Older respondents said that they
received information that their parents were unable to give them. For example,

Yan Wei, a 19-year-old Hong Kong male, said:

Often you have some places, the best places to go, about which mature
people won’t tell you. They won’t “hang out” with you in Richmond and
drink bubble tea or sing Karaoke. Those sorts of activities are initiated by
people of my age. (026)

General school support. Many respondents received help concerning
their studies and homework. For example, when they first arrived and did not
quite understand what teachers said, some classmates helped translate for them.

Wen Fang, an 18-year-old Hong Kong female, recalled:

Chinese classmates have very good grades, especially those who come
from China. Because teachers teach subjects faster in Hong Kong than
here, when I was here for the first two years (Grades 11 and 12), I had
already studied the things I was taking. My Chinese classmates study
even more - they take physics, chemistry and biology. They have even
studied first-year university material. Often when I do not understand
something I just ask them. (005)

Assistance with English. Closely related to receiving general school
support is language hélp, which is another significant moderator in facilitating
the process of adjustment: “Language reflects the soul and culture of a people.
Each language has its own images, proverbs, sense of humour and different

thought structures expressing various facets of civilization” (The Hong Kong
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Institute of Education, 1982, p. 7). It is important to learn the language in which

one intends to express oneself. Zi Hua, a 12-year-old Chinese male, said:

My classmates helped me to learn English better because I spoke with
them in English, and my English skills improved. They helped me when I
didn’t know stuff. For example, when a teacher asked me a question
when I first came here, they told me what to answer. (009)

Most respondents acknowledged that their friends and classmates were
important in their adjustment to school life in Canada. They gave them support
and school-related help (e.g., taught respondents how to speak English,
explained what happens inside or outside of the classroom, and provided
respondents help with their homework). Furthermore, knowing and
understanding the language of the dominant culture can help immigrant
children to better adjust to the host country. Iwill more fully address the
challenges respondents faced in learning English later on in the “language”

section.
Confiding in Friends

At the micro level, respondents reported that confiding in friends,
especially those who have first-hand experience of their struggles, what
challenges they face and how to deal with those situations, was particularly
helpful in their adjustment to life in Canada. As stated in the literature review

section, Chinese children tend to confide in friends more than in their parents,
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because their parents tend to be lecturing as opposed to listening to them (Lee &
Chen, 2000). It is at this micro level that my interviews elicited a number of
reasons respondents confided in friends in Canada. These reasons are: they
provided an emotional outlet, respondents trusted them, “because they are

friends”, and “they experienced similar struggles”.

Emotional outlet. Many satellite children are not only dealing with
relocation but also separation from their parent(s) and friends in their home
countries. Making friends is a scary process, and some respondents reported
that they just cannot reveal their feelings to their parents. Go Hong, a 19-year-

old Chinese female, said:

I feel sometimes I need to let my emotions loose. I don’t want to keep
them inside; I want to share my helplessness with my friends. Because
my mom and dad are often busy, I don’t want them to listen or to share
with them. I would rather talk to my friends as opposed to my family.
(023)

Trust. The notion of trust is what allowed satellite children to express
deep emotions to friends. Hai Feng, a 17-year-old Chinese male, said: “I express
my thoughts to my friends. I trust them; we have played together for quite some
time now. I feel I can express specific things (family matters) to them. They tell

me, and I tell them. We are friendly and have no reservations” (007).

Experience similar struggles. In addition to trust, satellite children

expressed their feelings to their friends because they felt they could rely upon
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them. For example, Mei Qi, a 16-year-old Chinese female, said: “Because we are
friends. If we have difficulties, we share them and face them together. We also
share the good times. Of course we are best friends” (012). Relating to this point,
the majority of the respondents’ friends also experienced similar struggles. This
is illustrated by the following respondent, Yan Wei, a 19-year-old Hong Kong

male:

Caucasians can be difficult when sharing “heart matters” because we are
born in different places. If we are both from Hong Kong, we can talk
about “heart matters”. We all went through similar experiences. We went
through a period of not knowing anything when we first arrived, and
found this place strange. We knew how each other felt; we had similar
problems, like distant families (missing our parents) and problems with
our studies. We are “in the same boat”, so we can talk. Caucasian friends
care about you, but they don’t understand you because they were born
here. They don’t know what your problems are. They think it is no big
deal, but you think it is a problem. For example, thinking about parents,
thinking about how they are doing because they are living on their own, if
they are getting used to it. They [Caucasian friends] may wonder why
you need to think about your parents. All in all, we Chinese are loyal to
our families, and are very close. Caucasian teenagers often live on their
own, but we Chinese still live with our parents at 20 or 30 years old. (026)

While I have detailed some of the positive factors that enabled
respondents to confide in their friends, some respondents also reported factors
that hindered them in confiding in their friends. Although I did not detect any
gender differences or time effects in respondents’ responses, they did report four
main factors which hindered them in confiding in friends: subject-specific,
friends are busy, fear of gossip, and language barriers. For the purpose of this

discussion, I will focus only on three factors: subject-specific, fear of gossip, and
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language barriers, so that we can get a clearer understanding of what the
respondents meant, and how counsellors and service providers can improve on
those factors when devising and promoting services that meet the needs of

satellite children.

Subject-specific reasons. While some respondents may feel safe in talking
with their friends, some may have reservations about talking openly about their
satellite family situations and things that have been bothering them. They are
selective in what to share with their friends; the respondents referred to this as
subject-specific. For example, Hui Yang, a 16-year-old Taiwanese male, said: “It
depends on the situation...for example, if it is science or something harder, I will
ask friends to help me because of the English problem. Living problems I
generally won’t share - mainly just school questions” (013). There is a Chinese
saying that “Family dirt should be kept inside the family.” This belief is
ubiquitous among many Chinese families, and it is generally believed that
discussing things openly with others will disrupt one’s family harmony, and
they will be perceived by others as incompetent in handling their family matters.
In order to “save face”, some satellite children are explicitly told by their parents
not to tell anyone and not to ask people for help for fear of unintended social
consequences and immigration repercussions (e.g., being required to pay back
the “hidden” taxes to the Canadian government when the government finds out

about their satellite family situation; Waters, 2001, 2002).
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One may wonder if the notion of “saving face” is a barrier to devising
services for Chinese immigrant children. Based on the findings, the notion of
“saving face” does not seem to be a concern for the chosen sample. If
respondents were concerned about “saving face”, I would not have been able to
get this rich data and the depth of analysis that I have in this research. This can
be explained by the fact that I am Chinese and speak the respondents’ mother
tongue, and know when and how to utilize my counselling skills to listen to
respondents, and most importantly, provide respondents with a safe
environment to share their adjustment processes. One way to work with Chinese
immigrant children, especially those who may want to “save face”, is that
teachers, counsellors, and service providers need to have cultural empathy,
which is defined as ‘helpers’ trying to experience the culture of a ‘helpee’ from
his/her perspective. However, the two major difficulties helpers face are that
their world view is determined by their own culture as well as shaped by their
chosen theoretical model, which may limit their understanding of helpees’
cultures (Yan & Lam, 2000). Moreover, unless helpers grew up in the helpees’
culture, it is difficult to know what is right and wrong, what is normal and
abnormal behaviour in that culture, etc. Despite these limitations, I believe that
when helpers are genuine in trying to understand the helpees’ cultural context
and content, they can reach a deeper understanding of the helpee’s adjustment
challenges. Hence, I would suggest that cultural empathy is an important
moderator in working with Chinese as well as Asian immigrant children.
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Fear of gossip. Besides subject-specific reasons, some respondents do not
want to talk about their feelings or situation to their friends due to a fear of
gossip. For example, Dong Dong, a 14-year-old Hong Kong male, stated: “I am
afraid they will tell others, afraid they can’t help me” (018). Respondents who do
not feel comfortable confiding in friends generally voice this concern that others

will talk behind their back.

Language barriers. Another factor that hindered respondents in talking
with their friends is the language barrier. Yang Yang, an 11-year-old Chinese
male, said: “I can’t, except those in China. HereI can’t. The first reasonI don’t
tell them is that my English would need to be precise. English can’t express the

deep nuances of “heart matters”, but if I use Chinese, it is simple” (024).
My Perspectives on Respondents Confiding in Friends

I believe both Yan Wei (026) and several respondents’ narratives have
captured the essence of their profound personal struggles regarding who to
share their challenges and adjustment struggles with, and in indicating what
encourages respondents to reveal their vulnerability to friends. Through their
narratives, I hope we can begin to understand that in getting to know a new
culture, it is crucial for one to feel understood, safe, and to share one’s emotional
burdens with someone who has a similar cultural background. Based on the
findings, respondents reported that they generally found it easier to share their

" challenges with those who had a good knowledge of their adjustment difficulties
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(e.g., satellite children), and that they can express the nuances of their problems
and frustrations with others in their own language. This sentiment is well
captured by Yan Wei’'s understanding of who he feels most comfortable

confiding in.

We, as teachers and professionals, need to pay attention to how we can
provide satellite children with a safe environment to discuss adjustment issues.
We need to take the language issue into consideration when devising programs,
because it is important to provide satellite children with space where they can
express themselves in their own language. We may also need to include teachers
or service providers who know their language in various support groups, so that
the teachers or service providers can serve as mentors, clear up any
misconceptions satellite children may have, and provide them with scaffolding

so that they develop tools to deal with similar problems in the future.

[ believe that the empirical data gathered from this research also teaches
us an important lesson, i.e., knowing what factors may hinder satellite children
in confiding in friends could help teachers and schools to provide support
groups that address those factors so that satellite children could feel comfortable
in expressing their thoughts and feelings, and most importantly in receiving
appropriate help and support when needed. I believe that seeing things in a new
light helps free satellite children from the constraints of their cultures, and that

this new freedom may then allow them to understand their own position as well
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as others’ (such as family members’) positions in a new light as well. During this
process, they have to trust that teachers, counsellors, or even their peers will not
make judgments or leave them feeling unsafe after sharing their stories. It can be

frightening for some satellite children to talk about their deep personal issues.

In summary, many satellite children struggled to make friends upon their
arrival. It became easier, however, as they learned the language and felt more
comfortable talking to others to whom they felt they could express their struggles
and personal vulnerability. Many respondents reported making friends within
their own ethnic background. Many of their friends/classmates were crucial to
their adjustment process and provided them with mostly school-related help,
such as telling them the play rules, the school rules, and also teaching them how

to speak and do homework if they had difficulty understanding.

Discrimination

Discrimination still exists, and respondents experienced it across their
arrival times in Canada. It is particularly striking that 14 respondents reported
that there was at least one incident in which they felt they were being
discriminated against or receiving unfair treatment. There are five important
categories respondents provided in classifying discrimination: bullying by
classmates, English pronunciation ridiculed, teachers’ behaviours and attitudes,

perception of the respondent as a gangster, and unfamiliarity with behavioural
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customs. I want to address bullying by classmates and teachers’ behaviours and

attitudes, and the potential implications it may have on satellite children.

Bullying by classmates. Respondents mentioned discrimination as
hindering their adjustment to life in Canada. Yao Wei, a 10-year-old Chinese
male, expressed a disturbing sentiment: “I don’t know English usage for many
things. For example, if I had something other people have, and they thought I
stole it, I would not know what they are saying. I would feel hurt” (008). Ting
Feng, a 15-yeér—old Chinese male, also revealed a story of being verbally
assaulted by his classmates: “When I first came here, I was short. A classmate
teased me, called me chicken-boy. Canadian-born Chinese also said that my

English was not good. They laughed at my pronunciation” (004).

Teachers’ behaviours and attitudes. Not only do respondents face
discrimination by classmates, but teachers may also hold stereotypes and
discriminate against some immigrant children. For example, Yun Na, a 15-year-

old Hong Kong female, said:

Sometimes the teacher will assume that you don’t know certain things
because you are Chinese and have just come from Hong Kong, but I went
to an international school in Hong Kong, so I can speak English. Yet they
assume that you can’t speak English. They assume a lot of things because
you are new and you are an immigrant. (030)

Yin Yin, a 19-year-old Hong Kong female, said in a very angry and frustrated

tone:
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The ESL head gave me the impression he was judging my ability. He
implied that if you didn’t do well on the first test, he wouldn’t give you
any further opportunity to show your ability. I was very angry at the
time. I constantly told teachers I wanted to take other exams. I wanted to
take the Grade 11 math exam. I applied for it for a long time, but the
counsellors and teachers didn’t pay any attention to me. My point is that
if ESL department heads and teachers would give immigrants a chance to
show their ability, I think there would be more potential for them. (022)

Yin Yin's story reminded me that Steele and Aronson (1995) conducted a study
as a way to highlight the implication of stereotype threat towards black students
in the United States. In one study, Steele and Aronson recruited Black and White
Stanford undergraduates and gave them a test. When the Blacks believed it was
a test of ability, thereby invoking stereotype threat, they did much more poorly
than equivalent white students, confirming the stereotype. When the stereotype
threat was removed, the black students did just as well as the white students.
My point is that teachers should be careful to try and minimize stereotype threat
whenever possible with students who may be subject to it (minorities, women in
math class, boys in english class, etc). The long-term consequences of stereotype
threat is an underperformance of academically negatively-stereotyped groups in
schools and universities, which also has further implications in their ability to

find good employment, which can in turn affect many other aspects of their lives.

My Interpretations of Respondents’ Discrimination Experiences

Discrimination is an obstacle to peace which is faced by many countries,

especially those which have deep historical cleavages. It is important for people
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to understand how this happens, why it happens, and how it can be mitigated.
People should recognize that discrimination is destroying harmony among all
races. Prejudice or discrimination occurs when people receive inaccurate or
insufficient information when first forming an opinion about a particular group,
and then generalize this to all members of the group, thereby affecting their own
behavior and attitudes towards the group (Kunda, 2000). This inaccurate

information is usually reinforced by society, or the person’s in-group.

With the respondents’ minority status, and unwelcoming gestures
experienced by them, it is pertinent for schools and teachers to address this
important educational and social issue. Both parents and schools have a
responsibility to identify the source of discrimination and attempt to eradicate it.
My findings have provided an insight into the respondents’ sense of their own
vulnerability in school. The findings on discrimination led me to wonder, given
the effort schools have made concerning racism and discrimination, why some
students are still ignorant about others’ cultures and why the issue of unfair

treatment from ESL department heads and teachers is still not being addressed.

While the experience of discrimination and racial and cultural stereotypes
is not restricted to satellite children, and is certainly experienced by other
immigrant children, it seems to me that discrimination may occur at least in part
because immigrant children may be unclear on behavioural customs. For

example, Wen Tang, an 18-year-old Hong Kong male, said: “Sometimes

136



Canadians will say bad words a lot to me. Sometimes this makes me want to
fight, because I am different from them” (005). Based on the findings, I would
recommend that tolerance of diversity and critical thinking should be instilled in
students so that they can question the validity of the dominant perception of
Chinese students. For example, Chinese as well as other Asian immigrants are
generally portrayed as quiet, high achieving, and financially affluent (Song et al.,
1992). In order to facilitate a healthy discussion and critical thinking regarding
discrimination, we need to teach students how to recognize and debunk biases

that often surface in general life, as well as those portrayed by the media.

I would argue that schools cannot just rely on “inspirational speakers”
such as previous victims to reduce bullying or discrimination incidents, or expect
to deter students’ bullying behaviours by punishing them. A support group
should be in place in schools where satellite children can voice their concerns.

As Chun Wa, a 19-year-old Hong Kong male, reported:

When I got here, I was bullied by a classmate. I did not know who to tell.
I didn’t want my mother to worry about me. When teachers asked me
questions, I did not know how to express myself. I needed people to
explain or repeat the questions several times. The beginning was the most
difficult time. I did not get any help from school, didn’t know what
people were saying, and couldn’t tell anyone. (017)

I believe the most effective discrimination strategy would be for schools to
devise various simulation workshops in which participants could actually

experience what it feels like to be discriminated against. The advantage of
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having a simulation workshop is that it would allow students to question their
existing stereotypes of other ethnic groups and to realize how they might feel if

they were the victims.

I am aware of some of the current initiatives to prepare teachers for
working with students of diverse backgrounds (e.g., “ESL Learners: A Guide for
Classroom Teachers”, Ministry of Education, 1999), but not many teachers have
the time or resources to implement these training techniques in their classrooms.
From school policy-makers’ perspectives, we need to mobilize existing resources
and tackle the issue of racism and discrimination in schools and in public areas
more vigorously. The following respondent demonstrates how much effort
schools are putting into preventing discrimination. Wen Fang, an 18-year-old
Hong Kong female, reported that “I filled out a discrimination questionnaire in
grade 11, but never saw or heard the results of that questionnaire” (005). Hence,
we as educators and policy-makers need to have a clear vision and reflect upon
what barriers to progress exist, and how we can build more productive working
environments for both teachers and students (Egan, 2003). Through my findings,
I hope teachers will reflect upon their current pedagogies, and school policy-
makers devise curriculum interventions so that they can impart the required

knowledge to teachers when working with diverse students.

In summary, teachers observe students learning every day. This provides

teachers with ample access to many “teachable moments” that they can utilize in
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modeling how to respect diverse students, which in turn may contribute to
students’ internalization of moral rules (e.g., caring for people) (Berk, 2000;
Hoffman, 1988; Lipscomb, MacAllister, & Bregman, 1985). Teachers should
make use of these opportunities to disseminate correct information about
discrimination and other unfair treatment such as bullying. It is also important
to raise teachers” and students’ awareness about how their stereotypes may
influence their beliefs and possibly prejudice them against certain ethnic groups

of students (Sadker & Sadker, 1986, 1994; Steele & Aronson, 1995).

Language

In this section, I will briefly describe what challenges respondents faced
when learning English and discuss what methods of learning English they found
helpful. As Tables 17-20 show, there are four areas in which respondents
identified having difficulties with English: speaking, listening, writing, and
comprehension. As noted in the results section, many respondents have
experienced difficulties with English upon their arrival in Canada, and it is also
something that has been experienced by many immigrant children (Statistics
Canada, 2003a). While I did not detect any gender differences in speaking,
writing, and reading, six males reported that they still have difficulties with
listening to English compared to only two females. Although the number is
small, it may be of use for future researchers to examine what factors are making

it difficult for Chinese male children to acquire English listening skills.
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Respondents were asked to pfovide critical incidents about English
challenges in their daily life. Many respondents reported that they had difficulty
speaking and listening in daily life, especially when they first arrived in Canada.
As far as learning is concerned, writing and comprehension difficulties were

more likely to occur in school.

While most respondents felt they had improved their listening and
speaking skills significantly over time, many of them reported having only
somewhat improved their writing and comprehension skills. An explanation is
that they had ample opportunity to practice their listening and speaking skills
with friends and classmates outside of school, whereas reading and writing
required more effort on their part. Teachers should therefore pay attention to all

aspects of improving students’ learning and English development.
Respondents’ Methods of Learning English

In order to devise effective instructional methods for teaching English, it
may be of use to find out what methods respondents used to learn English. Of
the 32 respondents, 28 mentioned teachers’ help. It is important for teachers to
keep in mind how they can structure lesson plans appropriate to the way

immigrant children learn English.

Respondents also reported self-learning. It is important to examine what

methods immigrant children used in their self-regulated learning. For example,
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Jian Ping, a 15-year-old Taiwanese female, said: “I force myself to speak more
English. I pay attention to how people pronounce words” (014). Xin Yu, an 18-
year-old Chinese female, mentioned that one method of learning English she

found helpful was listening to radio:

Radio is important for me. When you watch TV, you probably
concentrate on the visuals, not the sound, and that’s why I don’t choose
TV. Of course I watch TV, but not for learning English. Radio is better,
because radio broadcasters probably speak English more correctly, and
their talking speed is suitable for me to learn English. (019)

Dong Don, a 14-year-old Hong Kong male, also reported using creative means to
learn English: “I find playing with the dictionary or video games helpful. When
I don’t understand English words, I will use the dictionary” (018). These are

ideas which have helped respondents to better understand English, and teachers

can incorporate some of these ideas into their lesson plans.

Relating to Dong Dong’s method of learning, I believe the work of Dr. Phil
Winne, Dr. John Nesbit, and his colleagues helps introduce educators to new
methods of utilizing computer software (e.g., gStudy) as a way to enable
students to pay attention to their learning processes as well as their
metacognition (Winne, Hadwin, Beaudoin, & Murphy, 2003). The gStudy
Learning Kit, “...which contains such features as a collaborative note-taking
system known as CoNoteS, works by allowing students to 'build' such things as

notebooks and glossaries, and produce indexing options and ways to cross-
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reference information, using hyperlinks and other technological tools” (Winne,
1998). The gStudy is an innovative cognitive learning tool that can help teachers
improve existing teaching methodologies, which I believe in turn can help
Chinese immigrant students effectively absorb information. This is an important
area of inquiry, and it is important to utilize effective cognitive learning tools, so
that educators can help students identify their study behaviours and think
critically about their learning styles, which will allow them to discover their full
learning potential (Nesbit & Winne, 2003). From the perspective of educators,
the ultimate goal is to provide students with knowledge so that they can transfer

their learned skills and strategies to their future endeavours.
Education

Given that English is a second language for most satellite immigrant
children, respondents reported having difficulties in learning especially during
the period shortly after their arrival. Since respondents’ challenges seemed to
occur mostly at school, regarding speaking, listening, reading, and
comprehension, and these difficulties are not just faced by satellite immigrant
children, it is important to further investigate what challenges immigrant
children face and how teachers and schools can provide the necessary resources
to facilitate their learning. Based on my findings, many received help from
teachers and classmates, and also hired tutors for specific subjects as well as for

learning English. As mentioned in the results section, the respondents reported
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three major categories of help: teachers” explanations, classmates’ explanations,

and teachers’ teaching style.

Teachers’ Explanations

Ming Ling, a 16-year-old Chinese female, stated: “Teachers explain things
in detail. Even thoughI don’t fully understand her, I can still “get it” because
she sometimes uses body language” (001). Yin Yin, a 19-year-old Chinese

female, also said:

Here in school, every day I face problems. When I ask the teachers, they
won't give me a direct answer. They will ask back, “What do you think?”
With their style of teaching, I feel I have the power to think and answer
back. I am not afraid my answer is no good, because the teachers give me
the chance to talk. (019)

It is this welcoming, supportive attitude that teachers need to convey to students
which in turn can allow them to think critically about their questions and to

draw on their previous knowledge to fill in their missing gaps.

Teachers’ Teaching Style

Closely related to teachers” explanations is teachers’ teaching style. Ting
Feng, a 15-year-old Chinese male, stated: “The teachers are nice in this school
and I learn a lot. For example, the science teacher is very good to me. If I don't
understand the material, he will encourage me to ask questions. It doesn’t seem

to bother him” (004). Yan Wei, a 19-year-old Hong Kong male, also said:
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“Sometimes teachers will go over questions. When you are going to take
provincial exams, they will ask you to write a lot of essays. They will correct

them for you, and tell you where you need to improve” (026).

Some respondents provided very important information concerning what
hindered their learning processes in school when they first arrived in Canada.
Respondents mentioned six factors: different teaching style from home country,
current ESL system, no English-speaking environment in school, insufficient
homework, lack of discipline, and insufficient information about transferring to
university. For the purpose of this discussion, I will focus on the different
teaching styles from the home country, the current ESL system and no English-

speaking environment in schools.

Different Teaching Style from Home Country

Ting Ting, a 15-year-old Chinese female, stated: “In China, ESL teachers
will explain things in detail. In Canada regular teachers won’t do that. I don’t
want to ask them questions and feel like I am stupid” (002). Yun Na, a 15-year-
old Hong Kong female, said: “...I would like teachers to come around to me and
explain a bit more, or have an after-school session to repeat stuff like the one I
had in Hong Kong” (030). We need to work with satellite immigrant children to
recognize that teachers’ responsibilities are teaching and helping students learn
the material. If students have questions, they need to feel they can ask their

teachers.
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Current ESL System

Respondents also raised an important concern regarding the feeling that
teachers cannot help them. For example, Yin Yin, a 19-year-old Chinese female,

mentioned that:

When I first arrived, I studied in an ESL class. The class was somewhat
chaotic, because at the time I studied, the ESL system had Grades 8, 9, 10,
11, and 12 students studying together. I didn’t get any help, and I think I
wasted a year there. I constantly asked to take exams for the regular class.
During the time I studied there, the teachers and the ESL head gave me
the feeling that they wouldn’t really help me. (022)

The above respondents supported the findings of the Vancouver School Board
survey in which the majority of respondents also voiced this concern (Li, 2003b).
For example, one respondent explained why he felt disappointed with the ESL
system in the survey: “[I was] not motivated because ESL has no credits and it is
not important. After you stay in ESL for 3 or 4 years they will let you go
anyway” (Li, p. 14). In their recommendation, the school boards acknowledged

this concern and wrote:

[Immigrant students] are further discouraged by the ESL and Transition
Programs. While these students knew that they would have to improve
their English after coming to Canada, it is clear that few anticipated that
they would be placed in ESL and Transition Programs and might stay
within them for years. It seems that programs designed to incorporate
non-English speaking immigrant students into the Canadian education
system have had an unintended negative impact on some of these
students.... (p. 24)
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I agree with the school boards’ recommendation, and I hope my findings
have given further support to the Vancouver School Board survey findings (Li
2003b). It shows that both general immigrant children and satellite children
voice concerns about the way the B. C. educational system works. It is my goal
to give satellite children “voices”, so that educators will listen to their concerns
and seriously think about what goes wrong in the current system and how to
prevent the problem so that it will not burden future ESL immigrant children.
For example, a couple of respondents in the present research reported that the
public school they attended did not give them much opportunity to demonstrate
their academic capabilities. This sentiment was also echoed by a group of
respondents who participated in the Vancouver School Board survey, in which
they stated that schools tend to isolate immigrant students in ESL classes (Li,
2003b). Based on the findings, some respondents pointed out that there are
teachers who try their best with the limited resources available to provide a safe
and inclusive classroom for them. I believe that it is an important educational
issue which requires further investigation into how to improve the B. C.
educational system and to raise teachers” awareness of inclusion and diversity in

classrooms, as well as how to incorporate multicultural teaching pedagogies.

Lack of a full English-speaking environment

While I acknowledge that the BC Ministry of Education tries its best to

promote ESL classes and other ways of improving improve immigrant children’s
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acquisition of English, there are some unintended consequences. One of the
consequences that respondents raised in this study is the lack of a full English-
speaking environment in public schools. This is a concern, because the current
grouping practice tends to place ESL students together, and within an ESL class
respondents reported having easy access to classmates who could speak their

mother tongue. Ming Ling, a 16-year-old Chinese female, stated:

Unlike other regular class students who have different classmates in
different subjects, ESL students pretty much have to stay in the same
classroom. That’s why I don’t have a chance to speak English, because my
classmates are mostly from Mainland China, Korea, and the Philippines.
Teachers say, “English, English”, but many students don’t pay attention to
them. (001)

Many lamented about wanting to have an English-speaking environment where
they could practice and learn English with Caucasian students. Hence, schools
need to provide age-appropriate placement, otherwise we will do a disservice to

students’ learning development (Rao & Yuen, 2001).
My Reflections Upon the Current B.C. Education System

To appreciate respondents’ challenges in schools, it is crucial to
understand how they interpret these challenges. When I reflected upon my
findings, I found that the 32 respondents not only shared challenges in their
studies but also provided insight into the current B.C. education system. I will

suggest some of the ways in which we as educators and school policy-makers
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can work collaboratively in improving the ESL system. My recommendations
can be divided into two levels: one is primarily for teachers and principals, and

the other one is for school policy-makers.

Challenges in their studies. At the teacher level, teachers can utilize their
lesson plans to challenge students. ESL teachers have discretion as to how much
they should follow the “pre-made’ curriculum. We as educators need to
understand where students’ zones of proximal development is and how we can
provide them with scaffolded or assisted learning, so that they can achieve their
full learning potential (Wertsch, 1991; Wertsch & Tulviste, 1992). Based on my
findings, respondents reported that the challenges in their studies in Canada
were paramount. Respondents said that the learning environment in Canada is
more relaxed to the point that it does not challenge them. In other words,
respondents do not find the curriculum challenging, especially with the ESL
system, unlike in their home country where many respondents had a long
schooling schedule, studied more subjects, and had to complete more homework

every day.

Free tutorials. Both teachers and principals may want to think about
providing free tutorials to immigrant students. Itis interesting to point out that
what came out of these interviews is that some respondents recommend that
public schools incorporate free tutorials for immigrant students. The purpose

would be to enable them to work and study in smaller groups, which research
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tends to show benefits learning (e.g., Gupta, 2004; VanLehn, Siler, & Murray,
2003). Students can help each other with studying and learning the English
language, and some students can share tips regarding their learning. I believe
that free tutorials may also help students to think about and modify their

learning strategies as they study, which can be an important learning process.

Age-appropriate placement. At the policy-maker level, we need to ensure
equity in students” enrollment. As some respondents in this study stated, they
were not allowed to study regular courses, which may have hindered their
academic self-concept (Chang, McBride-Chang, Stewart, & Au, 2003) because
many of them were used to studying in a very competitive academic

environment. For example, Go Hong, a 19-year-old Chinese female, said:

When I first arrived, I was 17 years old. I studied in a public school. Many
people were taking ESL, and I thought I was rather old to be an ESL
student. The school prepared me to study with Grades 8, 9, and 10
students, whereas I should have studied with Grade 11 students. I
wanted to study in a regular class, so I joined a lot of tutoring classes. I
think my grades at the end were fairly good, but the school didn’t let me
study in a regular class. Ireally needed to, because in a regular class I can
get credits toward university, but the school didn’t give me the chance.
(023)

No “bilingual’ class (i.e., English and their mother tongue) for beginning
ESL students. Policy-makers may need to think about implementing ‘bilingual’
classes for beginning ESL students. For example, Yan Wei, a 19-year-old Hong

Kong male, stated: “When I first arrived, my English comprehension was weak.
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It was very difficult for me to learn English. I think the school should have

assigned me to some teachers who spoke my mother tongue, so that they could

have helped me” (026).

[ understand that some policy-makers would find the recommendation to
have a ‘bilingual’ class for beginning ESL students difficult to implement,
because of the lack of finances, teachers who can speak in the students” mother
tongue, and resources. In Hong Kong I went to a Chinese high school, but the
majority of subjects were taught in English. So all teachers, except for those
courses that were required to be taught in Cantonese, used English textbooks
and primarily lectured in English. When students had difficulty understanding
concepts, teachers would explain those in Chinese. It benefited me because I
learned when and how to apply concepts within the appropriate context. I
believe the implementation of “bilingual’ classes for beginning ESL students is
feasible and can benefit immigrant children tremendously in the long run

(Crawford, 1997; Cummins, 2004; Hovens, 2002).

The B.C. Ministry of Education (2004) states: “The purpose of the British
Columbia school system is to enable all learners to develop their individual
potential and to acquire the knowledge, skills and attitudes needed to contribute
to a healthy, democratic and pluralistic society and a prosperous and sustainable
economy” (p. 1). Moreover, “Improving student achievement is the top priority

for the Ministry of Education. The intent of the School District Accountability
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Contract is to focus district attention and resources on improving student
achievement” (Greater Victoria School District, 2004-5, p. 3). If educators care
about students’ learning environment and endorse the British Columbia Ministry
of Education, Skills, and Training Mission Statement, then schools must take a
closer look at the problem and find ways to create a stimulating learning

environment in which immigrant children can learn.

As I stated in the “social functioning” section, respondents reported three
factors that hindered their adjustment to life in Canada. Of the three factors, the
lack of school assistance and information are the factors that made adapting to

Vancouver and their new roles most difficult. I will now address these.

The Lack of School Assistance

I want to point out that as far as schools informing immigrant children
about Canada is concerned (e.g., where to go, where art galleries are, etc.), only
nine respondents received general information about Canada. One could argue
that the way schools and the government deliver information to new immigrants
seems to be ineffective. All levels of government (municipal, provincial, and
federal) and schools must pay closer attention to research findings on immigrant
children, so that they can work collaboratively with researchers to improve the
current B. C. education system and, most importantly, decide what needs to be

done in order to contribute to learners’” overall integration needs.
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Insufficient Information about Transferring to University

This is of particular concern to older satellite children, who lack the
knowledge of how the British Columbia post-secondary school system works.
Some reported being unsure of what to do. They complained that schools gave
insufficient information about university requirements. So Wan, a 17 year-old
Chinese female, felt frustrated and said: “For example, I want to graduate and go
to university, but I don’t know what the requirements are - I'm not sure what I
need to take” (021). Others also felt hindered by not being well-informed about
the B.C. educational system. Particularly, those who were in grades 11 and 12
wanted to receive more specific information about different college and
university requirements, so that they would know exactly what needed to be
done in preparation for applying to colleges and universities, and what they

could expect after enrolling.
More Emphasis Needs to be on the Orientation Day

I would recommend that we need to be more forthcoming during
orientation day for placement of newly arrived immigrant students. The
purpose is not only to assess students’ ability but also to inform parents and
students what they can expect from the Canadian educational system and what

they need to know in order to achieve their goals.
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Counselling

While it is important to éxamine what helped and hindered Chinese
satellite children in adjusting to life in school, it is equally important, from a
counselling perspective, to ask these children what helped or hindered them to
confide in counsellors. A recent survey conducted by the Vancouver School
Board provides a brief overview of new student enrollment in Vancouver schools
(Li, 2003b). Of the 4,364 new students registered for schools through the District
Reception and Placement Centre in 2001, 1,354 (31%) students came from China.
It also states that “Indications from Citizenship and Immigration Canada (CIC)
show that China will continue to be a key source country of immigration to BC
and Vancouver in the foreseeable future” (p. 3). With the increasing number of
Chinese immigrant students studying in British Columbia, further investigation
is needed in order to provide accurate information for teachers, counsellors, and

service providers in meeting these students” educational and integration needs.

I would argue that good teachers not only must know the curriculum
material, but also need to find ways to effectively communicate with their
students. Iunderstand the difficulties Chinese immigrant students face when
mastering the English language. Not only do they not speak English well
enough to express themselves deeply when seeking help, but cultural differences
may affect the way English-speaking teachers and counsellors interpret these

students’ learning difficulties. As Toohey (1998) pointed out, teachers tend to

153



misunderstand students and question their ability to learn. Furthermore, Toohey
(1998) observed the ESL learning experiences of six language-minority children
from kindergarten through the fourth grade, concluding that “Kindergarten
teachers are explicitly charged with the identification of outlier children, those
whose development in any particular area is seen as “delayed”” (pp. 12-13). Itis
my goal in this section to discuss what factors help or hinder students in

confiding in counsellors.

Confiding in counsellors. 1 will first examine what helped respondents to
feel comfortable confiding in counsellors. As reported in the results section, the
important positive factors were: counsellors are warm and welcoming,
trustworthy, easy to talk to, understand them, can solve their problems, will
ensure confidentiality, sympathetic, and the counsellors’ physical appearance.
For example, Hao Min, a 14-year-old Chinese male, said: “I think they are
trustworthy, because they are not family members and they won't tell other

people. I also trust teachers because they won't tell my secrets to others” (003).

I will now examine what hindered respondents from confiding in
counsellors. For example, respondents reported that what they are dealing with
are personal and family issues, and counsellors do not necessarily understand
these. Some respondents preferred talking to friends over counsellors. (The
kinds of factors that helped them disclose to friends were already mentioned in

the friendship section.) Xiao Min, a 14-year-old Taiwanese male, said: “I don’t
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like talking to counsellors. I don’t know what to say. Family matters should be
kept within one’s family. They are outsiders; I don’t want them to know too
much about my situation” (010). Wen Fang, an 18-year-old Hong Kong female,

said quite insightfully:

Counsellors are different than teachers, but when I first arrived, I thought
counsellors, just like Hong Kong teachers, were “serious looking’. In
addition, English is not my first language, so I couldn’t express a lot of
things... I would have preferred a Chinese counsellor, since it is easy to
express thoughts in my mother tongue. My expression in hindered with
westerners. For example, Chinese counsellors know you want to get high
grades. Originally I wanted to take two AP (Advance Preparation)
courses. Since one AP was full, the counsellor said to change to another
one. Isaid OK, then the counsellor looked at my schedule and said that I
was already taking physics, chemistry, biology, and math. If I add AP
calculus and English, it is a heavy work load. She suggested I choose easy
subjects. I do not feel my Grade 12 workload is heavy, it is ok. Chinese
students want to study hard and get good grades in Grade 12 for
university. Here, counsellors think you should enjoy high school life and
take easy courses. (005)

This is a good example to illustrate that counsellors should respect clients’
different backgrounds, because in North America, counselling training is
primarily based on the western ideas of individualism, egalitarianism,
independence, and self-actualization. Thus many counsellors conduct their
counselling to emphasize self-determination and individuality. This is in
contrast to Chinese culture, which emphasizes interdependence and collectivitiy,
as the respondent indicated (Lee, 1997; Yan & Lam, 2000). In order to
understand clients’ perspectives on things, counsellors need to be aware to what

extent clients have an individualistic or a collectivistic self (Kagitcibasi, 1997).
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As mentioned in the introduction section, it is important to situate
research and counselling within a cultural context, because it is inappropriate to
impose an etic (western individualistic) view on clients of diverse racial and
ethnic backgrounds (Leong & Hardin, 2002; Liu & Clay, 2002). This highlights
the issue of the power differential between counsellors and clients, because
counsellors who are not aware of their biases may subtly dictate or influence

clients’ thoughts, feelings, and behaviours (Sue & Sue, 2002).

Some of the respondents also pointed out that they would rather solve
their own problems instead of relying on anyone, because they do not trust
counsellors or teachers. This is a concern, because if they think they are alone
and cannot find someone to talk to or if they do not have the necessary means to
solve their problems, they may “bottle up” their problems to a point where they
become overwhelmed. Thus we need to educate them about seeking help from
appropriate persons, and convey that the action of seeking help is not a bad thing
and will not bring shame to their family. Research also consistently found that
Chinese immigrants tend to under-utilize health care services (Sue, Ivey, &
Pedersen, 1996; Sue & Sue, 2002; Zhang & Dixon, 2003). 1 suggest that one way
to rectify this is that we need to discuss how to advertise available services, and
to discover what factors may help overcome these barriers to those seeking help.

This can be an important issues especially for those who live in a low
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socioeconomic class and lack the knowledge about how to find resources to

address their own adjustment challenges.

In summary, while there were teachers who did provide a good learning
environment for ESL students to learn English, some respondents stated that
their current classroom environments were not conducive to learning English. A
numbers of respondents suggested that schools should modify their current ESL
system (e.g., allow ESL students to take advanced courses). I believe that one
way to hold immigrant students’ interest is to devise appropriate learning
objectives and assessment criteria. To this end, some respondents suggested that
teachers should give more assignments and more exams throughout the term, so
that they have specific learning goals to work towards. Respondents can use
assignments and exams as an indicator of where their academic performance
stands and how much effort they need to put into their studies in order to study
in a regular grade-level class. Teachers should better match their teaching
strategies with immigrant children’s needs. Older children wanted schools to
give them more information about the requirements of college and university
applications. The main challenge in their studies was English; once they
acquired sufficient knowledge of English, they reported that they were able to

follow course materials and do fairly well in their studies.
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Family

Limited research has taken an in-depth, systematic approach to examine
the potential effects of living in satellite family arrangements on Chinese
children. In this section, I hope to bring together the empirical findings to
explore the respondents’ understanding about their parents’ reasons for
emigrating to Canada, the respondents’ own reasons, and most importantly, the
respondents’ insights into what helped or hindered their adjustment to life in

Canada in this unique satellite family arrangement.
Emigration to Canada

As discussed in the literature review, Chinese immigrant parents’ values
not only compound their own adjustment processes, but may also inadvertently
affect their children’s adjustment to life in a host country (e.g., Sam, 1995). One
way to examine how much respondents’ parents’ values may affect respondents’
own adjustment processes is to ask how many respondents were consulted in the
immigration process, and to what degree the respondents understood their

parents’ reasons for emigrating to Canada.

The majority of the respondents” parents have sought their children’s
opinions regarding the proposed emigration to Canada. Although most
respondents were asked by their parents, there was a range of responses

regarding how much involvement respondents had during the emigration

158



process. While some respondents reported that their parents did not consult
them at all, others’ parents explained what the move would mean to the family

and to the respondents’ future.

The following excerpts exemplify the Confucian principles that Chinese
parents are supreme, should make all decisions on family matters, and that
children must respect their parents. For example, Yun Na, a 15-year-old Hong
Kong female, recalled the day she received the news: “My parents just told me
one day, “You are not going to school tomorrow. We are going to Canada.” And
I was like what? When I told my friends about the news, we all cried” (030).
Dong Min, a 19-year-old Hong Kong male, gave a notably similar response: “I
learned about the immigration only a month before leaving. I did not feel good.
Suddenly I had to go.... There was no hint or talk that I would have to go” (025).
Other respondents, however, expressed satisfaction with the news about
emigrating to Canada even though they were not consulted in the decision-
making process. For example, Zi Hua, a 12-year-old Chinese male, said, “My
parents just said we were going to Canada. I was pretty happy about the news”

(009).

Despite the deeply entrenched Confucian principles dictating how
Chinese parents should act, one respondent’s parents respected her feelings
about emigration by waiting until she was ready. Wen Fang, an 18-year-old

Hong Kong female, said:
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When [ was young, my parents said they were sending me to study
overseas. Isaid, “No.” When I got a bit older, they wanted to send me to
study at an international school. Isaid, “No.” Mid-way through my Form
4 studies, I thought I was ready to study overseas. My original plan was
to study elsewhere after Form 5 or 6. I learned more about the education
system in Canada, and that I would have to study Grade 12 and retake
some lower grade-level subjects. So after I completed Form 4, my family
and I moved to Canada. (005)

As the above quotations illustrate, the respondents” involvement in the
emigration process can be placed on a continuum, ranging from having no input
whatsoever, to the parents respecting the respondents’ opinions about
immigrating to Canada. Although there was a range in how parents
approached their children in discussing emigration, the old rhetoric of children
not being consulted in family matters, and children have to obey their parents

was experienced by many respondents.

Respondents’ Understanding of Parents’ Reasons for Emigration

As Table 26 shows, the majority of respondents said that they understood
that the emigration was to better their education and to provide them a better
personal future. For example, Ting Ting, a 15-year-old Chinese female, provided

an elaborated response regarding her parents’ reasons for emigrating to Canada:
My parents wanted me to learn English well, especially my mother,
because she thinks English is very important. She did not want to come

here, because of her unfamiliarity with the culture and surroundings. But
because of my future, my parents said we were moving to Canada. (002)

160



Go Hong, a 19-year-old Chinese female, reflected upon why her parents wanted

to emigrate to Canada:

My parents told me and my sister that the emigration was for the family’s
future prospects. It was also for our own good, because studying is very
competitive in China. By coming to Canada, my parents thought that they
could give us more opportunities to achieve our learning potential and
find a good career. (023)

The above excerpts demonstrate an important theme of acquiring a good
knowledge in English. There is a general belief among Chinese immigrant
parents that proficiency in English, coupled with the knowledge of their own
mother tongue, is a “business currency’, which will allow their children to
flexibly navigate in western societies as well as in their home country. Some
respondents’ parents are high profile people and run family businesses in their
home country. When the respondents are grown, they can help their parents
look after their family businesses. The excerpts in this section also demonstrate
the competitive nature of the education system in the respondents” home
country. Hence, the respondents’ parents may have believed that it would be
better for their children to live and study abroad, which would hopefully lessen
the respondents’ pressure in competing with others and increase the

respondents’ chances of achieving their full learning potential.
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Respondents” Own Reasons for Emigration to Canada

Even though I understand that the respondents generally were not able to
negotiate with their parents about the emigration to Canada, I am interested in
the respondents’ own reasons, because they can give us an insider’s perspective
of how they came to understand the immigration. WhenI compared the
respondents” understanding of their parents’ reasons to the respondents” own
reasons, | captured a different pattern of responses. As Table 27 shows, the
respondents’ responses can be placed on a continuum, ranging from no specific
reasons for coming to Canada, through following their parents” decisions, to

being curious about living in a different country.

Some respondents reported that they did not have any reasons for
emigrating to Canada. For example, Yun Na, a 15-year-old Hong Kong female,

expressed frustration:

My reason...I didn’t have one. I didn’t want to come, and I still don’t
want to come. I hated it, because my friends are in Hong Kong. My
friends and I had bonded especially in the previous four years. When I
knew the whole family had to move, I thought it was not fair. (030)

This reflected her resentment towards her parents” decision to emigrate to
Canada. She further elaborated upon how her resentment about coming to
Canada led to conflicts with her parents. This account will be fully addressed

when discussing her relationship with her parents.
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Some respondents reported that they were curious about Canada. For

example, Yin Yin, a 19-year-old Chinese female, provided an insightful response:

I didn’t like the Chinese education system. The teaching style is very
traditional, and boring in the sense that students have to learn and
memorize a lot of Chinese classic texts, poems, etc. I wanted to come here
even though I didn’t know much about Canada. (022)

In general, some respondents wanted to live outside of their home country,
because living abroad could give them a new beginning. Respondents’ desires to
broaden their personal horizons and accumulate knowledge and experience that
they may not have been able to achieve in their home country is evident in the

findings.

Respondents’ Perception of the Satellite Family

I have described the respondents’ family profiles, outlined some of the
plausible explanations to account for the emergent satellite family, and assessed
respondents” understanding of their parents” as well as their own reasons for

emigrating to Canada. Now, I will examine two important questions:

1. How do respondents feel about being a member of a satellite family?

2. What are the strains that temporary separation may create in parent-child

relations and sibling relations?
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Regarding the first question, there is a range of responses in how

respondents feel about being a member of a satellite family.

No Difference. Some respondents did not find any difference in their
current family system. For example, Wen Fang, an 18-year-old Hong Kong

female, said:

I don’t think there is much difference between my and my friends’
families. Many of my friends are living in satellite families. I knew a large
number of them when I first got here. Even some of my friends who are
not living in a satellite family do not see their parents much because they
have to work until midnight. (005)

Hao Min, a 14-year-old Chinese male, said:

I do not think there is a big difference. Actually, I am happier here than in
China and feel good about my family living arrangements, because when I
was in China, both my elder sister and brother lived in Beijing, and my
second elder brother and I studied in Guangzhou. Now, the whole family
can be together except my father. But it is okay, because he comes to visit
us every two or three months. (003)

While Wen Fang seems to normalize her family situation by comparing it to
those of her friends who are in satellite families, or those who are not in satellite
families but do not see their parents much due to work, Hao Min found the

emigration actually helped bring his family together.

‘Rely on myself’. Some respondents also reported that they have to do

things on their own, unlike other children whose parents are present and from
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who the children can seek assistance. For example, Mei Qi, a 16-year-old
Chinese female, said: “Of course, there is a difference... Everything I do, I need
to rely on myself. Others’ families have both parents. Children can easily ask for
help. Parents cook meals for them. In a satellite family, I need to rely on myself

(012).

The next four excerpts highlight the issue of the significance of living in a
satellite family. Wei Wei, a 10-year-old Chinese male, said: “I felt weird about
my family situation. Ijust tried to adjust and did not think about it (the satellite
living arrangement) too much” (011). Some respondents also reported feeling
uncomfortable with the whole satellite family arrangement. For example, Min
Min, an 11-year-old Hong Kong male, provided an insightful comment: “A
satellite family is like a puzzle missing a piece, putting it somewhere else, so I
need to try to replace that piece. Everyday I have responsibility, and then it

increases. We need to behave, because we miss our dad” (029).

Zi Hua, a 12-year-old Chinese male, expressed a profound loneliness and
said: “I feel lonely without my dad here. It’s just that the family is not complete
without a father. He comes here three to four months every year, but I am still
disappointed without him around” (009). Similarly, one respondent provided a
torceful account of the way in which the absence of his father affected his own
understanding of being a satellite family member. Hai Feng, a 17-year-old

Chinese male, explained:
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Living in a satellite family, I often feel like I am living in a single-parent
family, because my father often needs to work in China. Sometimes I
can’t see him for a long period of time. After a while, I get used to living
like this. When he comes to visit me, I think of when he will go back to
China. When he leaves, I wonder when he will visit me again. I know my
mom feels lonely, too. (007)

In summary, respondents’ responses range from not much difference
between pre- and post-emigration family living arrangements to having a closer
relationship with parents. Through respondents’ narratives, we learn that some
respondents feel odd about their family situation, have to rely on themselves,
and miss their parent(s). We can see how both the younger and older
respondents articulate their understanding of what it means to be satellite family
members, which in turns help elucidate their experience of living in satellite

family arrangements.

Parents’ Visitations

Now [ would like to examine the strains that the temporary separation
may create in parent-child relations. One way to assess this is to ask respondents

to report the frequency of their parents’ visitations.

As Table 28 shows, those fathers who worked in their home countries
came to visit their children at least once a year. Seven fathers visited their
children four times a year, and four fathers visited at least five times a year. The

findings help clarify the frequency of father visitations, and these results are
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important, because they are contrary to Irving et al.’s (1999) and Waters’ (2001)
findings. Respondents in those studies reported that fathers did not have time to

pay frequent visits.

In contrast to their father’s visitations, 26 mothers were full-time mothers
taking care of their children in Canada. Those mothers who worked in their
home countries tended to visit less compared to the fathers. For example, Xin
Yu, an 18-year-old Chinese female, said: “my mother usually comes here twice a
year, but it’s a short visit, just one or two weeks. But my father stays here for a
few months, compared to my mother” (019). Yan Wei, a 19-year-old Hong Kong
male, said: “She comes here once a year. Sometimes she will stay for a month.

Other times she will visit me for one or two weeks” (026).

Besides parents’ visitations, respondents also reported using other
methods to keep in touch with their parents. For example, Lei Lun, a 12-year-old
Taiwanese male, said: “My mother and I talk to my dad on the phone every day.
Even though we can’t see him, we can talk to him. We know how he’s doing.
And my dad is trying to very hard to make us feel good” (031). In addition to
talking on the phone, other respondents chose to use a web camera when
chatting with their parent(s). For example, Chun Wa, a 19-year- old Hong Kong

male, said:
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Because he usually worked overtime in Hong Kong, when he got home
after work, we didn’t talk much. I tried not to bother him and let him rest.
Now [ can see him on webcam, and we chat. He even teaches me how to
use different features of a computer. We talk more on the phone and
exchange emails. (017)

As the above excerpts show, the majority of respondents felt closer to their
parents despite the vast geographical distance and separation. In the following
section, I will use the empirical material gathered through interviews to address

two key questions:

1. What incidents caused the respondents’ relationship with their father,

mother, and/ or sibling(s) to significantly improve or get worse, and

2. What helped or hindered respondents in confiding in their father, mother,

and/ or siblings(s)?

Relationship with Fathers

Having presented the overview of the frequency of parents’ visitations, I
want to first discuss the implications of the strains that living in a satellite family
may create in father-child relations. As Table 29 shows, with respect to their
fathers, some respondents reported communicating more, and that their fathers’
support and care became more evident than in their home countries. For
example, Yan Wei, a 19-year-old Hong Kong male, reflecting upon his satellite

family experience and his relationship with his father, revealed that:
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When I saw him all the time, like when I was living in Hong Kong, he just
“talked” to me, but I didn’t feel that he cared about me. He is a traditional
father, I guess. [ was raised in a traditional family. The father makes
money, and the son studies and listens to him. In Hong Kong, he mainly
just talked to me about school matters. But I am alone here and we don’t
often see each other. He worries about me, and I can feel that, and he uses
his “heart” to listen to me more. Here if I am sick, he will ask, “Have you
seen a doctor? In Hong Kong, I did not feel what I am feeling right now
with my father”. (025)

The following excerpt illustrates a respondent’s ambivalence about her

relationship with her father. Go Hong, a 19-year-old Chinese female, said:

Talking on the phone, I feel closer, because when I call him I can choose
the time to talk to him. After work he can relax, he will feel someone cares
about him, and we can see each other’s facial expressions. So that even if I
am unhappy or angry, I can hide my feelings and say what I want to on
the phone. Face-to-face we are more distant, because when he comes here
he only stays in Canada a short time, and he would only talk about
serious topics to ensure that I have time to pay attention to what I need. I
understand, but feel disappointed. In China, generally when he talked
about serious topics, he would begin with a very relaxed opening, leading
me in gently. (023)

Respondents also provided stories of feeling distant from their fathers.
Yun Na was the girl whom I briefly mentioned in “Respondents” own reasoning”

section. She said:

I do not find it comfortable talking to my father, because whenever I talk
to him, he just shouts and screams, so I don’t like that. Why would I want
to talk to someone who screams and shouts at me? It only started
happening here, because of my freedom— he thinks that I go out all the
time. He does not like that, so he screams, because I go out too much. In
Hong Kong, he didn’t shout at home. I stayed home all the time. (030)
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As mentioned in the results section, I examined the effect gender
differences and time effects had on respondents’ relationship with their fathers.
Although I did not detect any gender differences, an interesting pattern emerged

concerning respondents” views regarding their relationship with their fathers.

¢ During the first and second year after their arrival, respondents generally

reported feeling closer to their fathers.

¢ During the third year, respondents reported that their relationship with

their fathers remained the same.

¢ During the fourth year, three reported being closer to their fathers, three
reported no change, and two reported that their relationship with their

father became more distant.

My interpretation of this pattern can be explained by using the “honeymoon”
metaphor. Just like newly wedded couples who experience everything on a
more intense and closer level due to the new situation (marriage), satellite
children may find living in a new country a stimulating experience and want to
share this with their parent(s) during the first and second years of their arrival.
During these periods of their interaction, satellite children may recognize the
(obvious) differences between pre-and post-father interactions. While in their
home country, their interaction with their father may have been mechanical (i.e.,

“how was your day at school?” “At tutorial club?” “Have you done your
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homework?” “How many A’s did you get this week?”) However, given the
satellite family arrangement, the father who is now living on the other side of the
ocean not only may want to know how his son/daughter is doing in school, but
also gives an implicit sense of caring for his child’s well-being in the host
country. For example, a father may think: “Does my son/daughter adjust well?
Does my son/daughter experience discrimination in school?” When
respondents moved into the third year of their arrival, they began to adjust to the
way of living, so by and large their interaction and relationship with their fathers
generally remained the same. However, by the fourth year of the respondents’
arrival, other discrete factors (e.g., student’s grades, father’s problems at work,
etc.) begin to influence the relationship more. This in part may help account for
the “all over the place” picture: three respondents reported feeling closer to their
father, three reported no change, and two reported that their relationship with
their father was more distant. Based on the data, I believe that it is the

respondents’ fathers” affection and softening of the stringent, parenting role that

helps convey to respondents a sense of closeness to their fathers.

Confiding in father. Related to the above discussion, Table 30 shows that
the majority of the respondents could confide in their fathers and reported the

following factors:

171



Fathers listen to them more. Xin Yan, a 16-year-old Chinese female, stated that:

Before, I was afraid of him because we did not talk very often. I didn’t
know if he liked me or not. Now when he phones, he will ask me, “How’s
your day?” I am not afraid of him anymore; he’s nice. (006)

Father will help me. Xin Yu, an 18-year-old Chinese female, said:

In my family my father and I are very close.... He really tries to
understand my feelings. He's not going to say, “You're wrong.” Instead,
he tries to analyze why I am thinking this way, and what I need to pay
attention to.” (019)

I respect him more. Zi Hua, a 12-year-old Chinese male, said: “Because he is my
father I should respect him. I should tell him all my secrets and stuff” (009). This
statement reinforces the idea that Confucian values and beliefs are still held
strongly. Zi Hua and several respondents also demonstrated a very important
Confucian principle of family closeness: the notion of loyalty. As Rothbaum et
al. (2000) pointed out, “Even though independence is valued, it is not thought of

as becoming distant individuals” (p. 344).

When I reflect upon my data and search for themes and dimensions to
explain father-child relations in this section, I think Yin Yin presented an
unexpected insight into father-daughter relations. She explained how reading a
book brought her closer to her father and enabled her to feel more comfortable

confiding in her father:
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He bought me a book. This book talks about international students
studying in Australia. It contains many letters regarding international
students’ feelings, happy memories, challenges, study and learning
problems, etc. In the past, I talked to him, and we kept to topics, like, “Hi,
how are you?” After I read the book, I realized that my dad needs
emotional support. (022)

I think this is an important message, in that parents do need support from their
children. Just like their children, they may not be familiar with their new
surroundings or how to doing things. This point was similarly illustrated by Xin

Yu, an 18-year-old Chinese female:

When I was in China, my parents knew everything. I could ask them for
help. But after we came here, they knew as little as I knew about Canada.
Sometimes they will ask me how to do things here, ask for directions, etc.
I am definitely feeling closer to them, particularly with my father, than
when we were in China. (019)

While I have detailed some of the positive changes in father-child
relations, nine respondents also reported factors that hindered them in confiding
in their fathers. For example, ‘Father does not understand me’. Dong Min, a 19-
year-old Hong Kong male, lamented that: “There is not much to talk about.
From childhood until now my relationship with my mother has been closer than

that with my father, and I won’t tell him much” (025).

Other respondents did not feel comfortable confiding in their fathers
because of gender-related topics. Ming Ling, a 16-year-old Chinese female, said:

“I am still a girl, and some topics are not suitable for talking to a father. So we
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don’t talk about that often. Iseldom told him how I thought or felt even when

we were living in China” (001).

In summary, drawing on the above personal stories of examining the
effects of the satellite family and the respondents’ relationship with their fathers,
the findings suggest that the respondents’ relationship with their fathers tended
to improve. With respect to the ability to talk to their fathers, only nine
respondents did not feel comfortable confiding in their fathers. For those who
felt comfortable confiding in their fathers, they would tell their father about
“heart matters”. When sharing, some younger respondents seemed to do so
because they felt they should respect their father and share secrets. However,

some older respondents said they preferred talking to their friends.
Relationship with Mothers

Now I want to examine the strains that living in a satellite family may
have on mother-child relations. Overall, only 12 respondents reported that their
relationship with their mothers tended to improve. For example, Chun Wa, a 19-
year-old Hong Kong male, said living in a satellite family increases the emotional
support he gets from his mother: “She cares more about me here compared to in
Hong Kong. She will ask, “Do you have enough money? Did you drink your
soup? When you are sick, is anyone taking care of you? Are you eating at your

aunt’s place?”” (026).
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As mentioned in the respondents’ family profile section, some mothers
were previously professionals but now had to be full-time mothers. Some
respondents reported that they and their mothers care for each other more. For

example, Go Hong, a 19-year-old Chinese female, said:

In China, she was busy at work, and I was busy with my studies. Our
relationship felt like she just provided an environment for me to study in,
just provided things for me, and I couldn’t do anything for her. But now, I
think I have the ability to help her. I feel very close to her and ask her if
she needs anything. (023)

Similarly, Xiao Min, a 14-year-old Taiwanese female, said: “Because my mother
was very busy working in Taiwan, we had less time to be together. Here she has

time; we do things together more, so I feel closer to her” (010).

There are some further examples of the effect living in satellite families

have on mother-child relations. Ting Ting, a 15-year-old Chinese female, said:

Before coming to Canada, my mom and I argued very often. We argued
about grades, and I did not want my mom to care about me. Ijust did
what I wanted, like buying things, and she thought I was wasting money.
I felt like I was older then. I didn’t want her to know anything about me.
After coming to Canada, I felt younger and I really missed my mom. We
are closer after coming to Canada. (002)

When one youngster described his relationship with his mother, he
provided an unexpected, sophisticated response. Wei Wei, a 10-year-old Chinese

male, explained: “Because my father does not come to visit us often, my mother
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and I depend on each other to survive, so we feel closer” (011). The following
statement also illustrates one respondent’s deep understanding of his
relationship with his mother: Min Min, an 11-year-old Hong Kong male, said: “I
respect her more, because she is here alone without my father. We are here in
Canada, and my father is in Hong Kong. All of us need to maintain our

relationship with each other. I am a good son because I behave” (029).

While the above examples serve to highlight the extent to which the
respondents’ relationship with their mothers improved, other respondents
reported factors which hindered their relationship with their mothers. Dong
Dong, a 14-year-old Hong Kong male, said: “My mother becomes irritated quite
easily, sometimes because of the things I do. We are somewhat distant. She also

becomes angry easily, especially when she is putting pressure on herself” (018).

Another respondent said his mother was acting like a CEO. Hai Feng, a
17-year-old Chinese male, said: “Nothing has changed. I saw her the same
amount of time then, maybe I see her more here. She asks more questions and
seems more concerned about me than in my home country. Sometimes I feel
irritated” (007). In contrast to Hai Feng’s story, there is little communication
between Xin Yu and her mother. Xin Yu, an 18-year-old Chinese female,
expressed her disappointment: “When I was in China, my mother always had to
go abroad for business. But now, she always goes back to China for business and

we just don’t have time to communicate with each other” (019).
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When I examined the effect of gender differences and time effects on
respondents’ responses about their relationship with their mother, I did not
detect any gender differences, but an interesting pattern emerged concerning

respondents’ views about their relationship with their mothers.

e During the first year after their arrival, respondents reported that their

relationship with their mothers generally remained the same.

e During the second and third year, some respondents reported that their

relationship with their mothers became closer.

e During the fourth year, respondents reported that their relationship with

their mothers generally remained the same.

Here, I would like to use the “stable marriage” metaphor to interpret the above
pattern. Just like married couples who are generally satisfied with each other,
many respondents seem to experience a similar relationship to their mothers.
Respondents saw their mothers for many hours daily in their home country.
They are now seeing each other more or at least as much as before. However,
during their adjustment process, they recognize that there is something missing
(i.e., their father or husband), and that they need to rely on each other for
support and survival in the new country. This may help account for the closer
relationship reported by respondents during their second and third year. After

that, their relationship with their mothers generally stabilizes because they may
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have gained a better understanding of how to adjust to life within their satellite

family arrangements as well as their general adjustment process.

Confiding in mother. There were some factors that helped the
respondents confide in their mothers. Some respondents reported that their
mothers understood them. For example, Yao Wei, a 10-year-old Chinese male,
said: “I don’t know. Ijust like telling her because she is my mom. Because I love
my mom. Sometimes I want my mom to help me” (008). Ming Ling, a 16-year-
old Chinese female, gave a notably similar response when asked about what
helped her to confine in her mother. Ming Ling said: “She understands me better
than my father. In China, I did not often talk to my dad about personal matters.
We usually talked about funny things, or told jokes. But when I am with my

mother, I can tell her everything” (001).

Other respondents said that they can speak with their mothers and their
mothers listen to them. For example, Xiao Min, a 14-year-old Taiwanese female,
said: “Because she’s my mom. She listens to me and gives me advice. If I didn’t
tell her, I don’t know who I would tell” (010). Similarly, Dong Min, a 19-year-old

Hong Kong male, observed that:

I don’t know if it is due to my age or coming here. It seems like we talk
more about “heart matters” now. Our relationship is getting closer, and
we value seeing each other. We just have more chances to talk to each
other. In Hong Kong, we did talk but argued more...now we argue less.
(025)
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While I have detailed some of the positive changes in mother-child
relations, some respondents reported factors that hindered them in confiding in
their mothers. For example, two respondents reported that they had nothing to

talk about. Xin Yu, an 18-year-old Chinese female, remarked:

She’s kind of a strange person. Sometimes her thinking is strange, so I
can’t easily understand her, and she can’t understand me either. Itis very
difficult for us to communicate. Maybe this is a result of the generation
gap, but Dad and I have no difficulty communicating. (019)

Other respondents cited a difference of opinion. For example, Xin Yan, a 16-
year-old Hong Kong female, said: “Sometimes my mother wants me to do things
her way, even thought she herself is inconsistent. I can’t stand it; I don’t really

want to talk to her” (005).
My Interpretation of Challenges in Confiding in Parents

I want to use this moment to share what I have observed of respondents
who reported factors that hindered them in confiding in their parents. For
example, both Xin Yu and Hui Yang's observations are of importance, because
their responses may shed some light on how to work with parents to effectively
communicate with their children or vice versa. When respondents talked about
possible generation or communication gaps, I wondered what Chinese parents
and children need to learn in order to bridge the generation or communication

gaps. I can relate to the respondents’ stories, because sometimes it can be
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difficult both for parents and children to understand each other. Some
immigrant children who adjust faster (i.e., tend to become more westernized)
than their parents may find it more difficult to understand them. As the tensions
or conflicts increase, the power struggles between parent and child may become
more apparent. From the parents’ perspective, they must realize that existing
family norms and values may not be working in the host country, and that they

need to reevaluate them in order to prevent conflicts escalating further.

Even though respondents reported that they generally have a closer
relationship with their parents, especially their father, than they had in their
home country, the present findings support the idea that since the Confucian
ideal prescribed certain characteristics and roles to fathers (e.g., family head),
their children may remain distant and withhold information or concerns when

talking with their fathers (Cooper et al., 1993).

Furthermore, as some respondents mentioned, they would either talk to
friends about “heart matters” or keep them to themselves. This supports Lee and
Chen’s (2000) findings that because Chinese parent-child communication tends
to be lecturing in nature, children tend to keep their thoughts and feelings to
themselves. Adolescents tend to share their emotions with their peers or
somebody who will validate their feelings as opposed to those assuming an

authoritarian role (Shih, 1998).
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Based on the findings, while some respondents prefer to confide in
friends, other respondents would prefer to talk to their mothers about “heart
matters” rather than their fathers. They would tell their mothers because they
felt their mothers know them better. The sense of feeling understood by their
parents is an important component in assisting immigrant children to talk openly
and deeply with their parent(s), as the majority of respondents seemed to imply
that emotional support received from their parents is important during their

adjustment to satellite family arrangement as well as to life in the host country.

My recommendations to improve parent-child communication. We could
devise communication workshops to work with both parents and children to
help them understand each other and develop effective communication tools, so
that they can better communicate with each other. I would suggest that basic
communication tools alone (i.e., what is the main idea of a sender’s message, or
what information is necessary in order to communicate back to the sender) are
not enough. I would add that in addition to proficiency in the basic
communication tools, parents and children need to learn how to communicate
feelings and emotions to each other. As Greenberg (2002) pointed out, to achieve
this, “people need to learn to integrate their reason with their emotion, being
neither compelled by emotion nor cut off from it. To live both passionately and
reflectively, people need to integrate their heads and hearts” (p. 14). I believe

that by providing parents and children a scaffold to learn how to talk to each
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other, parents’ pressure to follow their ‘prescribed traditional parent-child roles’
may decrease, which in turn may encourage their children to be more open about

what they want from the relationship with their parents, and vice versa.

In summary, as mentioned in the literature, parents’” perception of the
immigration process may affect how they perceive their situation, which in turn
may affect how their children perceive the host country. On that note, while
teaching parents and children to use effective, affective communication tools,
parent and children may also need to discuss how their own perceptions of
adjustment to life in Canada can affect each other’s overall satisfaction in living

in a new country.
Relationship with Siblings

Having discussed the potential strains satellite living arrangements may
have on parent-child relations, I would now like to examine how this may affect
respondents’ relationship with their siblings. When I examined whether gender
differences or time effects had any effect on respondents’ responses regarding
their relationships with their siblings, I did not detect any gender differences,
and respondents generally reported that their relationship with siblings

remained the same over time.

Some respondents feported that their relationship with their siblings

tended to improve. For example, some respondents were the youngest in their
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families, and reported that their siblings took care of them more here than in
their home countries. For example, Wen Wen, a 10-year-old Hong Kong male,

said: "My elder sister likes me. Sometimes she shares her things with me.”(028).

Some respondents reported that they found their siblings easy to talk to
and tended to share with each other more than in the host country. For example,
Xin Yan, a 16-year-old Chinese female, said: “In China, my sister and I did not
study in the same school. When we came here, we lived together and played
together. Sometimes she has secrets which she will tell me. I will tell her mine,
too” (006). In contrast, some respondents reported that their relationship with
their siblings remains as distant as in their home country. For example, Yan Wei,

a 19-year-old Hong Kong male, said:

... because we are busy. When I was in Hong Kong, my sister was in
school and also worked. My brother was also at school. So we didn’t
have much time to talk. Even now, when we have conversations on the
phone, we talk very briefly. They have their own lives. (026)

Confiding in siblings. There were some factors that helped the
respondents confide in their siblings. Those who felt comfortable cqnfiding in
their siblings did so because they had similar struggles. For example, Go Hong,
a 19-year-old Chinese female, stated: "My sister and I are closer, because we
study in the same school, so our learning challenges are similar, so we can talk to
and help each other” (023). Other respondents felt comfortable confiding in their

siblings because they trust their siblings and can share secrets. Yet other
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respondents mentioned that siblings can help them. For example, Mei Li, an 11-
year-old Chinese female, said: “When I don’t understand something here, I can
ask them for help. In China, I knew as much as them, so I didn’t really need to

ask them” (027).

While I have detailed some of the positive changes in sibling relations,
some respondents reported factors that hindered them in confiding in their
siblings. Respondents were asked what factors hindered their relationships with
their siblings, and the three major factors were: age gap, lack of communication,

and trust. For example, Go Hong, a 19-year-old Chinese female, explained:

I won't tell my younger brother about my learning difficulties or my inner
feelings, because he’s still young, and we can’t share anything. Besides,
I'm an elder sister. If I rely on him, I don’t know how he will treat me
when he grows up. As an elder sister, I need to solve problems myself. I
can’t rely on others. (023)

A brief observation of respondents’ relationship with siblings. Through
the interviews, only eight respondents felt comfortable confiding in siblings,
despite being together now. In their home country, some were living apart from
their siblings. In the satellite family, they can do things together and talk to each
other about their learning challenges and adjustment processes. However, 13
respondents did not feel comfortable confiding in their siblings. Some suggested
that they would not easily talk to anyone about their “heart matters”. They just

want to keep those things to themselves.
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Several respondents indicated that if they want to confine in someone,
they would prefer to tell friends. For example, Xin Yu, an 18-year-old Chinese
female, said: “I will probably talk to my friends, because at least we are equal
and they understand what I may be thinking and feeling (019). Similarly, Jian

Ping, a 15-year-old Taiwanese male, stated:

Parents, classmates, or even close friends may be able to solve my
problems. With friends and classmates...because they are in school and
going through the same thing as I do. Some of them also immigrated
here, so I can talk to them. (014)

Others like Xin Yan, a 16-year-old Chinese female, felt comfortable talking to

both her mother and friends, and said:

In the past, I told mom about my school, my personal matters, because my
dad didn’t have the time, and my sister was busy with her studies in
China. Even now, I think my mom and I talk much better. With friends
here, I can talk a lot, and we experience the same kind of challenges. 1
think I am comfortable talking to my mom and friends. (006)

Family Responsibilities

Now that I have addressed the respondents’ relationship with their
parents and siblings, and discussed what helps or hinders respondents to confide
in parents and siblings, I want to shift our attention to a detailed examination of
respondents’ thoughts on family responsibilities and potential challenges

specifically pertaining to living in a satellite family.
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This unique family arrangement not only highlights the dynamics of
family relationships but also the role reversals some respondents must undergo.
Some respondents reported that their family responsibilities significantly
increased, especially in the area of helping with household chores and studying.
For example, Zi Hua, a 12-year-old Chinese male, said: “When my dad is not
here, I'll do all the heavy household chores like carpentry. I built this furniture
(used hand motion to indicate the height of the table he built), and wired the TV
up as well.” (009). Yao Wei is a 10-year-old Chinese male. His narrative is

noteworthy:

Well, we have various responsibilities. When my dad is not here, we have
more responsibility. I have to help my mom. When she doesn’t feel well,
[ have to take care of her and behave even more. Before, I always needed
my mom’s help to do things, such as putting things on a shelf that I
couldn’t reach. Now [ just climb up and get them down or put them up.
(008)

As Jian Ping, a 15-year-old Taiwanese male, here powerfully demonstrated:

I need to take care of myself and my family, and studies here cause even
more pressure, because you are supposed to get good grades, especially
when you study in another country. I feel more responsibility. In Taiwan,
there were some matters [ didn’t need to take care of, like washing clothes,
doing homework on my own, going to school by myself, etc. (014)

My interpretation of respondents’ increase in family responsibilities. 1
want to examine closely the notion of the respondents’ sense of family
responsibility. Many respondents became aware of their ability to cope with
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satellite family arrangements and everyday household tasks. Respondents
accepted family responsibilities in order to lessen their parents’ pressures in
running the household or to lessen their parents” emotional burden in missing
their spouse (e.g., by behaving well). The above quotations help elucidate how
respondents deal with family responsibilities, and most importantly, their stories
reveal their sense of loyalty, obeying parents, and doing the best they can in

adjusting to their new roles.

Based on my findings, I have identified an important aspect of
respondents’ experience, “filial piety”. These respondents alluded to “filial
piety” when they talked about their increased responsibilities. They realized that
their parents have sacrificed for their future prospects (e.g., good education, job
opportunities), and tend to have high expectations of them. Those parents who
have sacrificed for their children tend to demonstrate that their self-worth is
dependent on their child1_'en’s academic success (Yao, 1985). Dong Min, a 19-
year-old Hong Kong male, said: “I feel more pressure; I need to do everything

well. I don’t want to disappoint my dad and mom” (025).

Dong Min and several respondents have made an explicit reference to
their parents’ expectations that they get a good education. Having a good-
quality education and better future prospects is not only a dream of many
Chinese parents, but the degree their children obtain in a foreign country will be

the road to success in an ever more competitive world. Ong (1999) succinctly
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captured this mentality regarding studying abroad: “...for many middle-class
Chinese...the ultimate symbolic capital necessary for global mobility is [a North
American] college degree, which guarantees that the holder has acquired the
cultural knowledge, skills, and credentials that enable the transpositions of social

status from one country to another (p. 90).

It is also apparent from this study that the majority of respondents
reported that living in a satellite family arrangement has helped them to become
more matqre. For example, Qiang Koo, an 11-year-old Chinese male, said: “I
learned more about life and building stuff. I learned how to do more things on a
computer, and things I didn’t know how to do in China” (032). Similarly, Wei
Wei, a 10-year-old Chinese male, said: “Now I am the man of the house. I need

to take care of my mom” (011).

Some respondents also said that they have gained independence as a
result of living in satellite family. For example, Yin Yin, a 19-year-old Chinese

female, said:

After I lived here for a while, I became more mature in my thinking and
realized that my parents really cared about us. I know that my mother
wants to leave Canada, but she also wants to look after us until we are all
in university. Ialso discovered that my parents have done a lot of things
that they wouldn’t normally do in China. For example, my mother
thought English would never be a part of her life, but when she came
here, she went to an adult school every day to learn English. In China, her
company provided her with a translator. She didn’t need to think in
English. So when my mother needs help with her English, I try my best to
help her. I think my mom and dad make a lot of sacrifices. (022)

188



In summary, many respondents have realized the sacrifices their parents
make and do extra work in order to maintain a sense of family order in Canada.
Based on my findings, older children tend to pay back their parents’ sacrifice by
doing well in school and doing household chores. Young children generally said
they will be well-behaved. It is also important to point out that some
respondents noticed the increase in family responsibility compared to their home
country. They did not resent their increased responsibility, which is in contrast
to Alaggia et al.’s (2001) study that the majority of participants did not feel

comfortable about role reversals and looking after family matters.
Seeking Services Related to Satellite Family Arrangements

Having explored the different aspects of being in a satellite family, this is a
good place to address what assistance respondents utilized in addressing their

satellite family arrangements and related concerns.

While four respondents said that they sought help concerning their
satellite challenges from immigration agencies, classmates, and counsellors, 28
said they did not get any help. When asked further, only two stated they
received help from immigration agencies. One respondent received help
concerning her adjustment and problems communicating with her mother. The
results clearly suggest that few respondents received help from local agencies

and governments. This is a concern, because governments spend money to
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provide services to help immigrants to adjust, and yet the various services

available to them seem to be underutilized.

As Richmond (2000) succinctly pointed out:

[There is a] need for pre-migration orientation, more effective official-
language training before and after arrival, greater efforts to combat
racism, public education concerning the benefits of immigration,
improved community and mental health services for immigrants and
refugees, and cross-cultural training for education, health and welfare
practitioners. (p. 117)

My findings not only confirmed Richmond’s suggestions (which were made four
years ago) that we need to have more specific, effective services in place to help
immigrants adjust, but also suggest that little progress has been made. Some
respondents stated that they did not know what services communities offered to
adolescents. As Xin Yu, an 18-year-old Chinese female, explicitly stated:
“Certain Chinese social clubs or organizatidns can help you get to know
Canadian society. Lots of people who come here don’t know where to go, where
is interesting, or ways of learning to understand Canadian culture” (019). Yan
Wei, a 19-year-old Hong Kong male, also stated that it would have been helpful

had he gotten that information during his initial adjustment process:

I think community centres are for older people or very young children.
We are in the middle: seldom do we have activities that allow us to meet
new friends or show us around or things like that. For example, they
should have barbeques or similar functions so that a group of adolescents
can “hang out” together, so that we can talk to each other, confide in each
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other, and get to know one another. I think that if we had services like
this, it would be better (026).

Even though some respondents try to look for services that may not
necessarily relate to their satellite family challenges per se, the difficulty in
locating the services they want is evident in this study. I would suggest that it
may be of use for community leaders to find ways to ensure that immigrants are
properly informed of and have access to services the community provides, so

that when problems occur in their family, they at least have a place to begin.

To turther Richmond’s (2000) idea of pre-migration orientation, [ would
add that it may be of use to develop a pre-immigration consultation process
coupled with pre-immigration counselling. The idea is that consultants can
provide a broad range of information about Canada. Pre-immigration
counsellors can work with immigrants on their fear of uncertainty and their
ambivalence about leaving their home country and emigrating to a new place, as
well as assist them in setting realistic goals (e.g., what they can expect from job
searches, investment opportunities, living arrangements, etc.). The ultimate goal
of providing this resource for immigrants is that counsellors can work with them
to appraise their adjustment process and better prepare them psychologically for
their immigration journey. As the immigration literature suggests, how

immigrants come to perceive their adjustment processes depends upon whether
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and to what degree they feel their emigration to a new place is voluntary or

involuntary.

In summary, even though the majority of respondents reported no major
problems living in satellite families, it is still important for researchers to uncover
what problems satellite children may face and how we can better promote
services so that they know where to seek help when the occasion arises. Before
we spend more money on developing services, we need to examine how we can
better inform immigrants of existing services and programs that help them

establish new roots in Canada.

Conclusion

Overall, the majority of respondents seemed to be adjusting quite well to
life in Canada. It is inevitable that both children and parents must deal with
their adjustment to the new country (Leung, 2001; Yu & Harburg, 1981). The
adjustment processes can indeed be a challenge for both children and parents

physically, emotionally, psychologically, and spiritually.

As mentioned previously, respondents had to leave friendships behind
upon immigrating to Canada. Parents need to realize that there is a period in
which their children mourn the loss of their friends, and that it takes time for
them to adjust to the host country. Some respondents mentioned that the sense

of being understood by their parents is an important component in helping these
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children to talk openly and deeply with their parent(s), and the majority of
respondents seem to imply the emotional support received from their parents is

important during their adjustment to life in the host country.

Many respondents received help from relatives, friends, family members,
and local organizations. What they found most helpful was getting study tips
and finding someone to introduce Canada to them. The next most useful factor
was parents’ help, followed by making friends. According to the literature on
immigrant children’s adjustment, friends seem to be an important variable in
buffering immigrant children’s adjustment (Lam, 1997; Tsui, 1997). Many
respondents reported that classmates helped them adjust to school. Peers can
also provide a sense of belongingness which can assist them in the adjustment

process (Berk, 2000; Berry et al., 1987; Woolfolk, et al., 2004).

The majority of respondents also indicated that language was a major
difficulty in interacting with people upon first arriving as well as in the
classroom. In descending order of importance was cultural background, talking
to parents, not making many friends, and adapting to a new education system.
These are some of the most important factors hindering their adjustment

processes.

In summary, respondents reported that they have adjusted to life in
Canada, and that they have received most of the help they needed for their

adjustment. What seems to be lacking, however, is knowing what kinds of social
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support or information local agencies and organizations can offer to them and

where they can obtain that information when they first arrive in Canada.
Limitations of this Thesis

I conducted semi-structured interviews because they are flexible and
allowed me to observe participants” behaviours, and gave the participants the
opportunity to express thoughts and feelings not able to be addressed on paper-
pencil inventories. Merrell (1999) noted that interviewers may have personal
biases which may cause misinterpretation of participants” narratives (chap. 5). In
order to increase the reliability, validity, and quality of the present interviews, I
chose to use Flanagan’s (1954) CIT as the interview methodology, because it had
a specific structure and suggested ways to elicit critical incidents. This helped
me to enhance the interview alliance with the participants and gave me a deeper
insight into dynamics and problems, and thus provided an increased chance of
getting a clear and detailed picture of what helped and hindered the satellite

children’s adjustment processes.

Yav/i

One may have concerns about the respondents” “control bias”. I have
thought about this limitation, and I have no control over respondents who
choose to hide certain information from me. However, because I am Chinese and

I understand the potential challenges of conducting research with Chinese

immigrant children, I can utilize my knowledge and interviewing skills to
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minimize respondents’ control bias. Ultimately, I have to trust respondents and

rely on the honesty of their narratives.

Procedural Limitations

With respect to the limitations of CIT, the data collection relied on
participants’ self-reporting, which could be a problem as people’s memories may
change over time. Another weakness in the data collection is that it requires a
great deal of training and experience to conduct a proper critical incident

technique interview.

Although Flanagan (1954) emphasizes redundancy of critical incidents as
opposed to having a large sample size, the present study could have included a
few more respondents of each age (e.g., n =5 for aged 10 to 19). The difficulty in
finding participants can be explained in two ways. Firstly, current school
enrollment records do not contain information about whether or not an
immigrant Chinese student is living in a satellite family. Secondly, the present
sample did not include satellite children who have dropped out of school,
because the 29 respondents who were in elementary or secondary schools were
identified by principals, teachers, or counsellors at the time of the interview. (As
mentioned earlier, the remaining three respondents were identified through
advertisements in colleges or universities in the Greater Vancouver areas.)

Hence, the present findings cannot generalize to satellite children who have
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dropped out of school, and those who live in a lower socioeconomic class,

because they may have more unique adjustment experiences and concerns.

Another limitation is that some participants were not willing to participate
in the present study, as Chinese people are generally reluctant to participate in
research (Weiss & Weiss, 2002). It is also generally difficult to find a Chinese
person comfortable expressing “personal issues” to a stranger. As Hamid (2000)
noted, “Chinese are brought up in an atmosphere where open disclosure is not

encouraged” (p. 1081).

During my search for participants, a few students were encountered who
declined to participate after it was explained to them that consent forms signed
by their parents were required. They told me that they did not want their
parents to get angry by finding out about the study. There are three hypotheses
to account for this rejection. Firstly, satellite children are often instructed to
conceal the fact that they are living in satellite family arrangements. Secondly,
participants often do not want to identify themselves as satellite children because
some parents may have been hiding income earned in their home country, and
fear that if their children reveal they are living in a satellite arrangement, the
government would take measures to collect taxes on the hidden income and they
may face possible repercussions. Thirdly, some school principals told me that
they have no way to identity satellite children: if students are identified as

satellite children, they may lose privileges due to the fact they are not
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“residents”, and thus be asked to pay international fees (for future detail see
http:/ /www.vsb.bc.ca/board_old/ policies/j/jcschoolattendanceareas.htm).
Hence, prospective participants may not have wanted to jeopardize their chances

of school enrolment by participating in the present study.

Conceptual Limitations

Despite the limitations, I chose the CIT method because it is highly
flexible, yet rigorously qualitative. Critical incident studies are useful in the
early stages of research because they allow for discovery as opposed to merely
verifying theories. This was appropriate to the present cultural study. As well,
when eliciting responses in person, I could ask for clarification, thus possible
miscommunication was minimized. The interviews provided details and
meaning at a deep personal level for which the quantitative approach is not

designed.

I am aware that some may criticize the fact that I transcribed and analyzed
all data as well as formed all categories and subcategories as undermining the
reliability of the data. To enhance the trustworthiness of the present data I could
have found an independent judge who was blind to the study to translate all the
interviews. I also acknowledge that some steps could have been taken to
ascertain whether similar categories and subcategories would be reached by one
or more judges. The purpose would have been to check how close our categories

were, and those of which we had different opinions would be changed via a
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negotiated consensus. However, I would argue that since I have enough
knowledge about the cultural background of my chosen sample, and Flanagan
(1954) has written detailed instruction on how to form categories and
subcategories via the data, I believe I have successfully met the criteria. This

kind of cultural understanding should enhance the reliability of the research.

I am also aware that there may be some criticism of the present research as
a cross-sectional design which does not account for individual developmental
trends. While my research design is not longitudinal per se, I did examine what
effect gender differences and respondents’ arrival time had on their adjustment
processes. Although the findings of this study do not reveal any substantive
gender differences or significance of time of arrival in affecting respondents’
adjustment to life in Canada, future researchers can examine the “time” effect
more closely. By employing a comprehensive longitudinal research design,
researchers could then have been able to examine precisely what challenges
satellite children face initially upon their arrival in Canada, and how those
challenges eventually resolve at different ages. As Magnusson, Bergman,

Rudinger, and Torestad (1991) state:

The normal process in which an individual develops from birth through
the life course is of interest in itself as a subject for research.
Understanding and explaining that process is also fundamental for
understanding what contributes to physical and mental health and for
revealing the causes of mental, social and physical problems during the
life course ... the development of individuals cannot be adequately and
effectively investigated without using a longitudinal research strategy.
(xiii as cited in Gall, Gall, & Borg, 2003, p. 292)
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I would like to point out that although a longitudinal design has some potential
benefits such as helping to identify factors that could account for satellite
children’s adjustment challenges at various points in time, I have thought about
whether a longitudinal design may distort findings due to potentially biased

sampling and selective attrition (Gall et al.).

It is also important to point out that the samples were obtained from three
school districts: Vancouver, Burnaby, and Richmond. Therefore, one cannot
generalize the findings to the general population because the method for
choosing samples was not random in this research project. Nevertheless, it was
my endeavour in this study to use critical incident techniques to understand and
conceptualize what helped or hindered Chinese satellite children’s adjustment
process upon arriving in Canada. The use of critical incident techniques helped
to explore these children’s adjustment processes in greater depth, which gave a
deeper understanding of some of the contextual factors that have influenced the

various stages of their adjustment and developmental experiences in Canada.

In summary, Flanagan’s (1954) CIT is appropriate to the purpose of this
cultural study. Regardless of the research methodology, the present study has
succeeded in giving satellite children voices to describe what helped and
hindered their adjustment and will enhance the research community’s
understanding of these children’s unique challenges, which may be of use for

future satellite children and researchers pursuing this line of research. As well,
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when eliciting responses in person, I was able to ask for clarification, thus
possible miscommunication was minimized. The interviews provide details and
meaning at a deep personal level for which the quantitative approach is not

designed.
Future Research Directions

There is a conspicuous dearth of scholarly work on the satellite children
phenomenon. I believe researchers need to conduct good quality research to
help better inform parents, educators and governments about satellite children.
On the whole, the results showed that the majority of participants adjusted quite
well to life in Canada. It is possible that some factors affected their perception of
the adjustment process. These factors might be age, curiosity about Canada, the
broadening of their horizons, and their parents’ support in assisting their

adjustment process.

It is also possible that these children seemed to do better than would have
been anticipated because respondents reported that they are generally
adequately taken care of by their parents in spite of temporary separation. As
Shek (2002) suggested, the family function tends to buffer immigrant children
during their adjustment process. In contrast, children who are in a
disadvantaged situation may have more adjustment difficulties, such as
problems in making friends. Hence, future researchers may want to examine

how much socio-economic status, parent’ educational attainment, parents’
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acculturation level, and parents’ perception of the immigration process affect
satellite children’s adjustment to life in Canada. These family variables may help
identify to what extent they are buffering satellite children during the adjustment
processes. Researcher could also conduct a longitudinal survey on satellite
children, so that researchers can interview satellite children at various time

periods and assess what may have changed in intervening periods.

My senior supervisor and I also believe that it may be of use to follow up
these samples or conduct further studies with satellite children in an attempt to
see what they decide to do upon graduating from high school. My tentative
hypothesis is that the majority of respondents may stay in Canada, because they
were accepting of their parents’ decisions to live in Canada and understand that
it is to their own advantage, which in turn can increase their job opportunities in
Canada, as well as in Asia should they choose to go back to work in their home

country. The following research questions arise:

1. When satellite children grow older and gradate from grade 12, do they

stay in Canada to pursue further education?

2. Do they choose to go back to pursue school and a career in their home

country?
3. What challenges would they face?

4. What support would they get?
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Based on the previous studies on satellite families which interviewed the parents,
some children had not been informed about their future (i.e., whether they
would stay in the adopted country or not). This may have led them to avoid
investing their energy in learning about the new culture. I am also curious as to
what extent this would cause ambivalence about acculturation. To what extent
does this affect their identity formation in Canada, or in Hong Kong if they

decide to go back given the fact that they have spent some time living in Canada?

One thing the participants in this study pointed out clearly was the lack of
access to social services to get to know their communities when they first arrived
in Canada. An area to consider in future research is the relationship between the
availability of services and the adjustment of immigrant children. This is a
particular social issue that the government and social service providers need to
address, not only for the betterment of satellite children, but also for immigrant

children in general.
Recommendations

While my recommendations may not be specifically targeted for helping
satellite children per se, there are important adjustment issues that I believe we

need to address.
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At the individual level, we need to

¢ Consult with immigrant children so that we have an in-depth
understanding about what help and information they needed but did not

get, especially when they first arrived in Canada.

e Collaborate with agencies and organizations in order to mobilize

resources for immigrant children.

¢ Disseminate information widely to immigrant children, especially those
who are in a low socioeconomic class, so that they know where to find the
support and resources they need in order to ease their adjustment

challenges.

This consultation is about recognizing the central role immigrant children play —
ensuring that their voice is heard in our local politics and reflected in our local

policies.
At the school administrative level, we need to:

e Develop a forum where parents, students, teachers, administrators, and
the public can participate in addressing education issues in British

Columbia.

o Invite students to share their views about immigrant children. We need to

bolster teachers” knowledge in working with immigrant children
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Invite school administrators to forge a partnership with ethnic agencies
and organizations in order to address immigrant children’s educational

and integration needs.

Deliver on our commitment by developing an advisory committee that

specifically addresses immigrant children’s issues in school.

At the classroom level, teachers need to:

Create incentives for ESL students to work hard, and to provide them

with incentives to continue to greater classroom participation.

Learn how to develop and maintain a closer communication with
immigrant children’s parents. For example, sending reports regularly to
parents on the progress their children are making in school. In doing so,
parents can pay attention to their children’s development and find out
what resources they may need to assist their children to learn, which in

turn may keep their children more attentive to their own progress.

Reevaluate the BC ESL curriculum. Even though the school districts send
teachers the “ESL curriculum package” and they have to teach in
accordance with the package, the teachers are still responsible for
developing appropriate lesson plans, learning objectives, and assessment
criteria. Itis in this sense that teachers are obligated to find out what is

and is not appropriate to teach and assess their ESL students. Teachers
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can voice their concerns to administrators. Together teachers and
administrators can work collaboratively to develop a new, appropriate
framework for teaching and working with ESL classes in BC. To this end,
the BC government needs to provide more funding and support to help
educators and researchers to find new ways to promote students’ learning

growth and achieve immigrant children’s education goals.

e Share resources. Teachers need to develop and maintain an open dialogue
which would allow consultations with administrators, agencies and
organizations on the allocation of resources. Teachers need to find out
what resources currently exist that are helpful to immigrant children and
what resources are lacking in order to address immigrant students’

academic and intégration needs.

Preparing future teachers, we need to

o Work closely with professionals who are knowledgeable in working with

ESL students.

e Set up a “hands-on” practicum where teachers are grounded in education
psychology theories and classroom management. Working with ESL
students first-hand can help broaden Canadian teachers” knowledge and
instill a core competency when teachers go through their entire teacher

training.
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e Follow-up with pre-service and in-service teachers and provide
appropriate tools for effective teaching styles that are appropriate to ESL

students.

Schools will need to take extra steps to encourage the development of social
programs for immigrant children, support their aims, and expand their efforts.
Teachers and administrators needs to share objectives and report what is
working and what is not working in the present BC ESL system. School
administrators need to do a better job recognizing and supporting those teachers

who do make a difference in immigrant students’ lives.
At the community level, we need to

e Identify local community services that are currently lacking and/or may
be inappropriate for immigrant children in facilitating their adjustment

process and meeting their integration needs.

e Help address what local communities need (e.g., finding out what
prevents them from delivering the required kinds of service to immigrant
children). Once we have this information, we can work on it in order to
help local communities start to address their immigrants’ needs, and can
work together to help commence joint local community projects in order

to address immigrant children’s needs.
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At the political level, we need to

e Lobby for funding to study what immigrant children’s adjustment issues
are, and to bring real change by making commitments to make a

difference in immigrant children’s lives.

e Work closely with immigrant settlement and integration services across

BC and share available information about immigrant children’s needs.

e Set up a forum to represent immigrant children’s concerns at the
municipality level. Most significantly, we need to work directly with
municipalities, because they deal with fundamental issues that touch

Canadian people’s daily lives.

e Go further to promote understanding of immigrant children and advance
research in consultation and cooperation with provincial governments

who ultimately make policy affecting many immigrants who reside in BC.

e Develop a forum where the public can obtain high-quality information
about immigrants’ and immigrant children’s challenges. The goal is to
help promote Canadians” awareness about immigration debate and
maintain consultations with Canadians so that we can eradicate some of

the misconceptions and mistrust toward immigrants in the long run.
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Educators and policy-makers need to address the unique challenges of delivering
services. For example, educators and policy-makers need to question what
research has been done locally and nationally and what they can do to improve
the education system by critically analyzing the implications of research findings
and take research recommendations seriously. It is my goal to make this part the
core of my future research practice. One way to achieve my goal is to make
research findings accessible to my colleagues and present at conferences to those
who are interested in finding out ways of improving the quality of immigrant

children’s lives.
My Reflections Upon this Research

I was profoundly touched when John Manley, former Deputy Prime
Minister and Minister of Finance, presented his 2003 budget speech and stated
that “We are a nation defined not by commonality of race or religion, but a
nation whose purpose lies in shared values and beliefs—shaped in part by
history, by the risk-takers and asylum-seekers who came to these shores in
search of freedom and opportunity, shaped by those who fought in wars and
struggled in peace for democracy, social justice and the rule of law” (p. 3). 1
would add that in order to effect changes we need to take risks and conduct our
business outside of the “bubble”. We cannot wait for a crisis to occur before we
respond. It is time for change, to move forward, and to dispense with the status

quo.
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It is my belief that a comprehensive study of Chinese immigrant children
and adolescents is long overdue, let alone a study of satellite families and
adolescents. As mentioned in the discussion section, a recent survey conducted
by the Vancouver School Board states that “Indications from Citizenship and
Immigration Canada (CIC) show that China will continue to be a key source
country of immigration to B.C. and Vancouver in the foreseeable future” (Li,
2003b, p. 3). Itis for precisely this reason that, with the increasing number of
Chinese immigrant children studying in B.C., I wanted to learn more about these
children, specifically with a focus on the satellite children phenomenon. By
pursuing this area of research, I was able to give satellite children space to tell
their stories, so that I could search for themes and dimensions that accurately
captured the nuances and dynamics of their adjustment to life in Canada. I can
then use my research-based evidence to provide accurate information for
teachers, counsellors, and service providers in meeting these students’

educational and integration needs.

In order to understand what helps and hinders satellite children’s
adjustment to life in Canada, we need to understand how they interpret the
immigration process by giving them a venue to express their goals, desires,
beliefs, attitudes, and feelings toward living in Canada. It was my intention to

use Flanagan’s (1954) Critical Incident Technique to help guide my research. The
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current satellite children phenomenon was set in a historical context, and has a

rich history.

In the course of preparing for this thesis I interviewed 32 satellite children.
They told me stories about their challenges upon arriving in Canada and things
that they would have liked to receive but did not get. Their voices were loud
and clear in relation to what needs to be done, only not for the satellite children
population, but also what we as educators and policy-makers should extrapolate

from my findings in working with school-aged Asian immigrant children.

In this study, I have discussed the nuances of the satellite children
adjustment process. It is noteworthy to repeat that some respondents reported
that after immigrating to Canada, their relationships with their parents,
particularly with their fathers, tended to improve. One explanation to account
for this is that respondents’ fathers are generally busy working and do not have
much time to talk to their children in their home country. With the geographical
separation, however, when respondents’ fathers visit them or talk to them on the
phone, the respondents would feel their father cares about them, a point which

has been addressed in the family section.

Furthermore, I was also interested in examining the satellite family
arrangements because the idea of separating oneself from one’s family members
does not follow the tradition of Chinese family structure. The well-known

Chinese scholar, Confucius, talked extensively about family structures and
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values (e.g., how one should preserve the family structure, maintaining
boundaries between husbands and wives, parent-child relations etc.). So, why
/would a family decide to emigrate to another country, and one or both parents
decide to temporarily separate from their children? This question has a
significant sociocultural implication for how scholars look at Chinese people’s

perception of family structure and values in the 21t century.

Besides examining respondents’ living arrangements and relationships
with their parents and sibling(s), an aspect of my research dealt with education.
When respondents were asked what hindered their studies in Canada, they
reported a number of elements: a different teaching style from their home
country, the current ESL system (e.g., discrimination exhibited by teachers and
students), a lack of discipline, insufficient information about transferring to
university, no English-speaking environment in school, and no bilingual (i.e.,
English and their mother tongue) class for beginning ESL students. These are
important educational issues, and it is my goal to conduct future studies to help
identify pedagogical responses to these concerns and find effective means to

raise teacher awareness about multicultural teaching,.

From the perspective of educators, the ultimate goal is to provide students
with knowledge so that they can transfer their learned skills and strategies to
their future endeavours. I hope teachers will take some time to reflect upon their

pedagogies, so that teachers can help immigrant students identify their own
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study behaviours and think critically about their learning styles, which in turn
will allow immigrant students to discover their full learning potential. Based on
the respondents’ responses, teachers need to devise enjoyable yet informative
lesson plans, and at the same time work with Chinese immigrant students to
help them cope with learning challenges, adapt to cultural changes, and find

ways to fulfill their identities within more promising lives.

The data I gathered involves more than just the tallying of accounts, it is
about the availability of resources and their accessibility to this part of
population. At different phases of satellite children’s adjustment, what kinds of
services do they need? Are they getting the support they need to help them
better adjust to life in Canada? It is our responsibility to address the unique
challenges of delivering education and social services. We need to improve the

existing educational as well as social system for immigrant children.

I hope this study will assist parents, teachers, service providers, and
government agencies in gaining an emic (culture-specific insiders”) perspective
on how Chinese satellite children deal with their immigration concerns and what
services these children need but do not get. From the perspective of service
providers, findings identifying both the needs of Chinese immigrant children
and their parents and the existing gaps in service will be vital to school boards,
social service organizations, and government ministries in program/service

planning. This is important in the long run, because my research findings can
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provide teachers and school counsellors with new perspectives for
understanding the adjustment challenges Chinese immigrant children face, and
provide teachers and school counsellors with different tools when working with

those seeking their assistance.

Next step...

I hope through this research I have imparted the required knowledge and
helped create more enlightened public and professional communities. The
present findings pertaining to the satellite family phenomenon provide a new
way of theorizing its family dynamic, system, and organization. The more we
know about the kinds of challenges confronted by Chinese children living in
satellite families, the better position researchers and scholars will be in for
understanding their unique migratory transition patterns, acculturation, and the
coping mechanisms of the adjustment process. As resources permit, I will
explore the possibility of disseminating study results among social services
providers in Hong Kong, Taiwan, and Mainland China, as well as those in
Canada. The more widely the results can be distributed, the more likely the
message is to reach parents of future Chinese adolescents, helping them to
develop more flexible coping mechanisms and to make appropriate adjustments

to their living arrangements when they emigrate to Canada.

In summary, while my chosen sample appeared to be adjusting well to life

in Canada, my sample does not represent those who live in a lower
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socioeconomic class or may have dropped out of high school. In order to work
with these families, future research needs to identify what specific challenges
these families face, what kinds of resources they need and how to make them

accessible to these families.

So far the basic argument centers around the debate as to whether or not
we have provided sufficient resources for immigrant children and sufficient
training to teachers who work with immigrant students. This research will
hopefully help pledge educators’ solidarity in running things “outside the box”
and most importantly, allow teachers discretion as to how much they are willing
to accept and learn about their students’ cultural background and to provide a
safe classroom environment. I sought to empower the immigrant children
through their voices, their immigration stories. These interviews will hopefully
indicate what underlying resources we might need to provide at various stages

of immigrant children’s adjustment to life in Canada.
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APPENDIX B

Interview Protocol (English)

Introductory statement: This interview deals with the understanding of your
immigration experience, particularly looking at what helps or hinders your
adjustment in a satellite family. Satellite families are defined as families in which
there is a temporary separation where either or both parents go back to live in
their home country for some of the time and leave his/her family living in the
host country. Adjustment will be defined as adapting to a new environment and
coping with new experiences.

I would like to remind you that your answers will be kept strictly confidential.
Your participation is voluntary, and your answers will help me better
understand the expErience of other Chinese children and adolescents who live in

a satellite family in British Columbia.

A. Background Inf%rmation
1. Do you consider yourself to be living in a satellite family?
2. Sex: Male __ |Female
3. Date of birth

4. Place of birth:

5. Date of Immigration:

6. Who moved to Canada with you?

7. Currently, w%o lives with you?

8. What is your father’s occupation?

9. What is your mother’s occupation?

10. How many bTothers and sisters do you have?
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B. Social Functioning
Now I would like to ask you some questions about the kinds of help you got
when you first arrived in Canada.
1. Did you receive any help or information concerning your adjustment to
life when you first arrived in Canada?
Yes
No (go to Q4)
2. Who provided the help or information to you when you first arrived in
Canada?
3. ‘What help or information did you receive that was significantly helpful in
your adjustment to life when you first arrived in Canada?
4. Was there any help or information you needed but did not receive
concerning your adjustment to life when you first arrived in Canada?
Yes (explain)
No  (go to Section C)
C. Friendship
The next section is about your relationship with your friends in Canada.
1. Did you have any challenges in making friends in Canada?
Yes
No (gotoQ3)
2. What were your challenges in making friends in Canada?
3. How did you meet most of your friends in Canada?
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4. What activities do you usually do with your friends in Canada?
5. How many of your friends in Canada belong to the same ethnic group as
you?
a. All of them
b. More than half
c. Half of them
d. Less than half
e. None of them
6. Have your friends been helpful to you in your adjustment to life in
Canada?
Yes
No (go to section D)
7. Describe any help or information you received from your friends that has
been significantly helpful to your adjustment to life in Canada.
D. Discrimination
Discrimination is someone treating you differently due to your ethnicity,
religion, skin colour, sex, age, marital status, disability, or sexual orientation.
1. Do you feel you have ever experienced discrimination or unfair treatment
in Canada?
Yes

No (go to section E)
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2. What is the reason(s) that you feel you were discriminated against or
treated unfairly in Canada?
3. Describe incident(s) in which you feel you were being discriminated
against or treated unfairly.
E. Language skills
Now I would like to ask you some questions about your language skills.
1. InCanada, what language(s) do you speak most often at home?
2. InCanada, what language(‘s) do you speak most often with your friends?
3. How did you learn English?
4. Where did you learn English?
5. Do you feel that you have problem with English comprehension skills?
Yes
No (gotoQY7)
6. Describe incident(s) in which your problem(s) with English
comprehension skills significantly affected your daily activities in Canada.
7. Do you feel that you have problems with English reading skills?
Yes
No (gotoQ9)
8. Describé incident(s) in which your problem(s) with English reading skills

significantly affected your daily activities in Canada.
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10.

11.

12.

13.

14.

15.

Do you feel that you have problems with English writing skills?
Yes
No (gotoQl11)
Describe incident(s) in which your problem(s) with English writing skills
significantly affected your daily activities in Canada.
Do you feel that you have problem(s) with English speaking skills?
Yes
No (gotoQ13)
Describe incident(s) in which your problem(s) with English speaking skills
significantly affected your daily activities in Canada.
Did you get any help learning English in Canada?
Yes
No  (gotoQ15)
Describe any help you received that was significantly useful in learning
English in Canada.
Was there any help that you needed in learning English but did not get?
Yes (explain)

No (go to Section F)

F. Education

The following questions are about your educational experience in Canada.

1.

What grade are you in?
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2. Are there any problems or challenges in your studies in Canada?
Yes
No (gotoQ4)
3. Describe any challenges that you have experienced in your studies in
Canada.
4. Have you received any help in your studies from your teachers,
classmates or parent(s) in Canada?
Yes
No (gotoQ6)
5. Describe any incident(s) in which your teachers, classmates, or parent(s)
were significantly helpful regarding your studies in Canada.
6. Was there any help that you would have liked to receive in your studies
but did not get?
Yes (explain)
No (go tosection G)
G. Family
The next section is about your experience living in a satellite family.
1. What is the reason(s) that either or both of your parents wanted to
immigrate to Canada?
2. What is your reason(s) for immigrating to Canada?
3. Did your parent(s) seek your opinion regarding the immigration before
coming to Canada?
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10.

Tell me how you feel about being a member of a satellite family.
Compared to the relationship you had with your father before
immigrating to Canada, do you feel that your relationship with your
father is:

a) closer

b) more distant

c) the same (go to Q7)
Describe any incident(s) in which your relationship with your father
significantly improved or got worse.
Do you feel that you are comfortable expressing your thoughts and
feelings to your father?
What helps/hinders you in feeling comfortable expressing your thoughts
and feelings to your father?
Compared to the relationship you had with your mother before
immigrating to Canada, do you feel that your relationship with your
mother is:

a) closer

b) more distant

c) thesame (go to Q11)
Describe any incident(s) in which your relationship with your mother

significantly improved or got worse.
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11. Do you feel that you are comfortable expressing your thoughts and
feelings to your mother?

12. What helps/hinders you in feeling comfortable expressing your thoughts
anci feelings to your mother?

13. Compared to the relationship you had with your sibling(s) before
immigrating to Canada, do you feel that your relationship with your
sibling(s) who live with you in Canada is:

a) closer

b) more distant

c) the same (go to Q15)
d) notapplicable (go to Q17)

14. Describe any incident(s) in which your relationship with your sibling(s)
who live with you in Canada significantly improved or got worse.

15. Do you feel that you are comfortable expressing your thoughts and
feelings to your sibling(s)?

16. What helps/hinders you in feeling comfortable expressing your thoughts
and feelings to your sibling(s)?

17. Do you feel that you are comfortable sharing your thoughts and feelings
with a counsellor?

18. Why do you feel comfortable or uncomfortable sharing your thoughts and

feelings with a counsellor?
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19. In the past 12 months, how many times have either or both of your
parents come back to visit you?
20. In the past 12 months, would you say your father lived in Canada:
a) all of the time
b) most of the time
c) some of the time
d) none of the time
21. In the past 12 months would you say your mother lived in Canada:
a) all of the time
b) most of the time
c) some of the time
d) none of the time
22. Do you have more family responsibilities because of living in a satellite
family?
Yes
No (gotoQ24)
23. Describe any incident(s) in which your family responsibilities have
significantly increased.
24. Do either or both of your parents seek your opinion more or less in

Canada compared to when you lived in your home country?
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25. Do you feel that living in a satellite family creates any family problems?
Yes
No (go toQ27)
26. Describe any challenges living in a satellite family.
27. Did you get any help concerning your challenges living in a satellite
family?
Yes
No (go toQ29)
28. What help did you receive concerning your challenges living in a satellite
family?
29. Was there any help that you needed but did not receive concerning your
challenges living in a satellite family?
Yes (explain)
No (o to Section H)
H. Conclusion
I would like to conclude our interview with some questions about your overall
adjustment process after immigrating to Canada.
1. What problems or challenges would you say were the most serious in
your adjustment process?
2. What help was the most useful to you in adjusting to life in Canada?
3. What was the most important factor that hindered your adjustment to life
in Canada?
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APPENDIX C

Interview Protocol (Chinese)

AAFEH: KRG HEMNEBRERNKERE, FIENEEEERTEARETE
ENFHE L ERAR BN RGE. KT AFREREXREXER G FHEE S
B, FEAES—AERENRERZFABIIMNARE, SERMKER R BES REXKE
e ENAE R BRI EMNAHTRNAR .

REFEHERERPTERE . BHSERBEMEN, MENEZETDY
REM T AEEERFEATARENLEMEF SENER.
A. BR¥EH
1. BREEERT AFE?
2. tEHl: B _ L
3. HAEH:
4. AR
5. BRHM:

6. MASHE EBRIMEKX?
7. MEBAEE—EEE?

8. BAERIBRML AT B ?

9. IEEEEERML R A BE?

10. BH £ /DL IHGK?
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B. #LEKR
AERA E W R —L 0 F 0 T B ER RN E RGN .
1. HRIEME XY, &8 A5 B E N B A vE rH B B s W 7
H
®E  GEIW
2. EIERVIED, WS EAEHEEH?
3. HEMEXRAIE, WL BhE RSN BT RS R A
4. RIEMERVY, BREAEEEFTENHEREWEEAZ?
H CIETRR)
®E SO
C. KiH
T—MARRXTEEMERSERREMKR:
1. EMEXRETH R TR R ?
H
BEH  EI3)
2. HEMERBAARA B R ?
3. FEMERNEHABETEWRFRAA?
4. TEINERIE S AR E BT BESh 2
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5. BEMERKAL, HEZIOMER—FIK?

6. R A EEN NE R AEFRFRAH?
=l
B’h  (EB5KXD)
7. BUAFLLEEHI N AR EIE N ISR H £ EH RS e FE .
D. B
BMERANR N ERRE, =8, Bk, W), F8, SR, MR E
SAFERAAA—FE
. FEINE KRB A ER BB LB & B 2 fa T ?
=l
Bfa  (FEESXE
2. FEMEREN AN BB AN & BN R R R ?
3. BURREHRB BB A A T B F
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E. &S
ILTE FAS SE ) o) 5 — L5 5% T 4B 5 BLRE R 19 L
1. fEMEX, BEEEFIHMEES?
2. FEMEK, BLERGHARIHEES?
3. ERSEHIE?
4. BAEREBFE I RIE?
5. N RIS T MG R RE Y N 3 2
f
BHE GEERD
6. BURIE LR M TETEANIEH AL p0 R ST IS FE N X H B A EH EERWNF4
7. TIKHEER TOE R AR R A 2
f
BHE  GEEQD
8. AUAFEL TS (RSB RE i PR ME X 4570 I X H B A VR EER M 4
9. BUAEHIESHERRER XD ?
f
®H  GEFQID
10. FUA R L5 1 TE S B RE I R A N K H ¥ A58 EEE WM H
11 N A AR SE UHE B AR A PR XE G 2
f
BHE (EEQI3)
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12, FURF LR S B YRS H R RN BIE I E X H B EF A EER W3
13, TEMEKXRE G L7 2T 5] JiBERFE B 2
H
wH %2015
14, FURFLLAR LB Z 7 IR B S JEH A
15. BEH FEEHEEE ¥ I IE LB EEAZ)?
A (R
BH (FEHXP)
F. #H
LT @ RR THEENERNEAFTER.
1. AL —FER?
2. TEMEXRE b, EHRE F AR E?
H
BE (2D

w

. BIRFEEAEMERE S LR,

4. FEMEKXR, BELERERZM, FLREKEEY ] ERFERG?
&=l
BH  (EEEQ6)

. RUAREIERIZITN, MK BESS R AR,

(2]
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6. REHELEEFEAZN LEINFEHERAR?

=l
BE  FERTEE
G. HEE

FT—#aRRTHEEFERTAFTENER.
L BB FEB RIS RK R AR
2. BHRIMEKRE 2 E?
3. EBRMEKXH, GHRRERALEAEHNENL?
4. HFRREHA—DPREAFE— B ERRI?
5. WREBEFBRIKER, BREBESENARRL:

a. BRE
b. HEHiiT
c. —F CE21Q7)
6. FUARLESEAERREEHEAEZEM

7. U IETEF IR 6 R A AR AR 2
8. I SR A A TR 61 5 R S FIA IS B AR RURE?
9. HBESEHFEBRITNER, EREESHENXRE:

a. BRI
b. FHZ
c. —H (E2IQ1 1D
10. LA LB 5B R R R B ER N EEEZA

11 A1 P &7 ARt e 45 BESR R A RO AR A A S 2
12, f+BEH B SRS 15 AT Bt i S B R R IE R ARTA R 3L 2
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13. BB E A BB RETHKRR, BREAESHIINXERE

a. ®EXRiE
b. HEHZ
c. —HF (£ £1Q15)
d. A&EH  GEEID
14. FUAFE LM 545 LB IR R RIUE BUE A EHE F

15. B\ $ mT & Aot 1] 445 S0 SR AL R R 18 R ARVE AR 3t 1 2

16. P2 45 Bh R 5 5 45 8F i ath [ 465 50 28 S ARk RIS 5 ARV R 3 2

17. A R w] aF ARt O B30 2 R RIS I ARE AN IR 1) ?

18. A BE R B R AR ERANET IR 45 17 0 B 3 S RIA S O AR AT K 2
19. ZEEEZH+ =R, BB N XBERET L DIR?

20. EEEZMTZAH, BANESCREENERE

a. EBETE]
b. K48t (A]
c. FEHR5 BT
d. WHIKHE
2L ZES EHT A A, BUNABEERAEEMER:

a. A E
b. KA
c. FEHLSETIE]
d. BH
22 IRETERTFARER EL TG ?
]
wE (¥3] Q24)
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23. MR R LR R AL M EEF M
24. MEMHE ELE, BRI BEMSE KT RA EL BEDMEHERNEIL?
25. TN AGEFERTE AN FKES TR EE 7 G ?

I
<Y

A (B2 Q2D
26. BUAFELLAFFE RN ZKER 1H)

27. B 28 B B 50T K= A2 ) RE A 5 Bh e 2

H
®BE  GEE Q@9
28. B A B T BT RN SKEE W BY ?

29. BB BEHEEXTRTZAREN T EEAZ?
H GEBR)
wE  (EF4XED
H R4

HAE - EREXTENENMERENSE L BHRKYTHE .
1. 302 R e ) R A i E N A R
2. WA BhRHERER S AR R B
3. WA AR R IE RO AR BT RS 2
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APPENDIX D
Recruitment Advertisement (English)

Satellite Chinese Adolescent Immigrants Needed

Looking for prospective participants to complete an interview in either
Cantonese or Mandarin. No names will be recorded during the interview;

responses will be kept strictly confidential.

To qualify you need to:
& Be 10-19 years old
@ Be a Chinese adolescent who lives in a satellite family
& Have emigrated from China, Taiwan, or Hong Kong to Canada within the
last 4 years
If you are interested, please contact Paul Yeung at 604-432-6977 or e-mail to

pyeunga@sfu.ca. Please provide your name, phone number, and what would be

the best time to return your call. Thank you for your time and considering my

sincere request.
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APPENDIX E

Recruitment Advertisement (Chinese)

ERFPEBRAREZARETDF

ERSESMNE, SN—W REREFEFENTIR. FHRENBELISHELAR,
AN RS .

SINEEXK:

o FEWAI0 B19F ZIH]

o FEAETATZFARENTVLEBR

o EIANNERBREMNEKKFE. SERIFEBR

W BARE MBS, 15 5Paul YeungBE R

BEEFENZT. BESRUERBENERENE. ZORREENESIESRE.

HiE: (604) 432-6977
FHE: pyeunga@sfu. ca
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APPENDIX F

Information Letter to Principals (English)

Date, 2004
Paul Yeung
2676 East 42nd Avenue
Vancouver, BC
V5R 2Y1

School Address

Dear Principal,

I am a graduate student in Counselling Psychology, Faculty of Education at
Simon Fraser University. [ am conducting a study concerning the psychosocial
adjustment of Chinese adolescent immigrants living in a satellite family. In
order to complete my research, I need to find 30 to 50 children (between the ages
of 10 and 19) for interviews. I would like to have the kind assistance of your
school to locate potential participants.

My goal is to interview potential Chinese adolescent participants who live in
satellite families and have immigrated to Canada within the last four years.
Satellite families are defined as families in which there is a temporary separation
where either or both parents return to live in their home country for some of the
time and leave his/her family living in the host country. The prospective
participants’ responses will allow for a greater understanding of what helps and
hinders their adjustment to life in Canada.

I would be glad to provide a summary of the research methodology, general
areas of interview questions, and approval letter from your school district for
your review. I sincerely look forward to discussing this proposal in as much
detail as you require. I will phone you within one week to arrange a meeting at
your convenience. If you need any further information, do not hesitate to contact
me at 604-432-6977 or pyeunga@sfu.ca. Thank you for your assistance.

Yours sincerely,

Paul Yeung, M. A. candidate
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APPENDIX G

Information Letter to Participants (English)

Dear Participants,

My name is Paul Yeung. Iam a graduate student in Counselling
Psychology, Faculty of Education at Simon Fraser University. I am conducting
research concerning the psychosocial adjustment of Chinese adolescent
immigrants living in a satellite family.

The study is important because your participation will provide valuable
insights into what challenges Chinese adolescent immigrants face living in a
satellite family. The outcome of this study will contribute significantly towards a
better understanding of both the needs of satellite families and existing gaps in
service. This will be vital to school boards, social service organizations, and the
government in helping satellite families to adjust to life in Canada.

Your participation in the study will be greatly appreciated. My goal is to
interview Chinese adolescent participants who are between 10 to 19 years old,
living in satellite families, and have immigrated to Canada within the last four
years. The interview is anonymous, will be tape recorded, and can take place
either at school or your home upon your request at your earliest convenience. It
will take approximately 30 minutes to complete the interview. You can refuse to
answer any of the questions and are free to terminate the interview process at
any time. All the information you provide will be treated in a strictly
confidential manner.

Thank you for your time and consideration of my sincere request. If you
are interested in this study, please complete the attached form and return it to
your school or contact me at 604-432-6977 or e-mail to pyeunga@sfu.ca.

Yours sincerely,

Paul Yeung, M. A. candidate
X

Reply Slip for the Psychosocial Adjustment of Chinese Adolescent
Immigrants Living in a Satellite Family

Name: Telephone No.:
Daytime contact: from to
Evening contact: from to
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APPENDIX H

Information Letter to Participants (Chinese)
EEZHTREME

HEAFL KA OB R E4APaul Yeung, IIEFEFAT —IHT
AXRTHEBRKXTE ARENE DFLEMERNN & KOHE MR

EXMEEAT, BREA RTHFEBRAEAFRESH DG HHXT I
R AR R AR IRSREEHERIEAN THRAZAFKENFTENIE RFHH
AR, REFORBB AR XU LB E 2 T AT AK BN
FRBVEFREI, MITER BT BhIx L 50 @ Y N E K AT .

HBIFML B ERRIEREN BT —RUTR. TRERNBHEINZR1Y, BR
MERNEDARFEREAFEFTRITOF . ZRTRFUIEFTA#T, B
FEE TR RENES . TRITESRARBHZKETHIT. TFRINFEI035,
T BB % VT 4R 4 ] AR 4] 1) ELER AT RE I 2 LB D5 . 2 5 XTI AL B R PR 58
ERE

HOBREEHEESHTE.. WREEXESMXIRTR, EES TR
TEFEEE, BB SA APaul Yeung BXR. HIE: (604) 432-6977, HHE:

pyeunga@sfu. ca.

BEEL,

Paul Yeung, fit+Z4E

<
T EBRAZE AFKRERE DEENE RS ROEE RS

P RE WA -

BRAR 1A :

H 8] 5 2R 1] -

AC YR
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APPENDIX 1

Information Letter to Parents (English)

Dear Parents/Guardian(s),

My name is Paul Yeung. Iam a graduate student in Counselling
Psychology, Faculty of Education at Simon Fraser University. I am conducting
research concerning the psychosocial adjustment of Chinese adolescent
immigrants living in a satellite family.

The study is important because your child’s participation will provide
valuable insights into what challenges Chinese adolescent immigrants face living
in a satellite family. The outcome of this study will contribute significantly
towards a better understanding of both the needs of satellite families and
existing gaps in service. This will be vital to school boards, social service
organizations, and the government in helping satellite families to adjust to life in
Canada. ~

Your consent for your child to participate in the study will be greatly
appreciated. My goal is to interview Chinese adolescent participants who are
between 10 to 19 years old, living in satellite families, and have immigrated to
Canada within the last four years. The interview is anonymous, will be tape
recorded, and can take place either at school or your home upon your request at
your earliest convenience. It will take approximately 30 minutes to complete the
interview. Your child can refuse to answer any of the questions and is free to
terminate the interview process at any time. All the information your child
provides will be treated in a strictly confidential manner.

Thank you for your time and consideration of my sincere request. If you
are interested in this study, please complete the attached form and return it to
your school or contact me at 604-432-6977 or e-mail to pyeunga@sfu.ca.

Yours sincerely,

Paul Yeung, M. A. candidate

<
Reply Slip for the Psychosocial Adjustment of Chinese Adolescent
Immigrants Living In A Satellite Family
Parent’s Name: Child’s' Name:
Telephone No.:
Daytime contact: from to Evening contact: from to
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APPENDIX J

Information Letter to Parents (Chinese)

R AT A

REAIIFEDRFALERHSRM L% 4Paul Yeung. IIFFAEHIT IR #F
RRTHEBRATZAFENT DEEMEKRN LS ROEENMRT .

ERMEENAT, ERTIESH XTHFEBRAKEARETHDLE B
Eﬁmﬁﬁﬁﬁiﬁmﬁﬂ TR REBERITAEAN T HBAE ANFKER T ZMIL
FRFHUAL . ZERERBEARLF . XU RBUEE 2 T B
KEEEMERHETEEL, ITEA RO B LK 8 NN E KA,

KB F LB BN AR SR T OET — KR FTRENTEEZLI0ZEL9
%, %%Miiﬂﬁuwm¢@K2A%E¢miwﬁoﬁ&ﬁﬁ%uiﬁﬁﬁﬁ
17, EAREE THHRENSS. TRTESETXRRANBRERZET BT
WALF305344, ﬁﬂ“%?ﬁTﬁ%@&Eﬁﬁﬁ BAT B 0BT %%ﬁﬁ
HARER B ERE.

RUOBHEREESHE. mREFXEBSMNZKGR, FHE TIIREIHT
T2, REHEAR APaul Yeung BXR. Hif: (604) 432-6977, HiR:
pyeunga@sfu. ca.

FeE

Paul Yeung, Wi+%4

<
FEE RAZ AKX ERT DEAEME RIS R OEE MR
R B4 TR
BRAR FELE
Sl E i E NN L
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APPENDIX K

Informed Consent For Minors (English)
INFORMED CONSENT FOR MINORS

CONSENT BY PARENT, GUARDIAN TO ALLOW
PARTICIPATION IN A RESEARCH PROJECT OR EXPERIMENT

In a research project titled: The psychosocial adjustment of Chinese adolescent
immigrants in satellite families in Canada

Investigator Name: Paul Yeung
Investigator Department: Faculty of Education

The University and those conducting this project subscribe to the ethical conduct
of research and to the protection at all times of the interests, comfort, and safety
of subjects. This form and the information it contains are given to you for your
own protection and to ensure your full understanding of the procedures, risks,
and benefits described below.

Risks and benefits: :
There are no physical or psychological risks involved in participating in this
research study.

Your signature on this form will signify that you have received a document
which describes the procedures, possible risks, and benefits of this research
project, that you have received an adequate opportunity to consider the
information in the document, and that you voluntarily agree to allow the minor
named below to participate in the project.

Name Parent, Guardian or other (PRINT):

who is the (relationship to minor) (PRINT):
of
First name of minor (PRINT): Last name of minor (PRINT):

at

Where procedures will be carried out:

Country: British Columbia, Canada

Location: Participant's school or participant's home upon request
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I certify that I understand the procedures to be used and have fully explained
them to:

Name of minor subject:

and the subject knows that myself, or the minor subject he or she has the right to
withdraw from the project at any time, and that any complaints about the
experiment may be brought to the chief researcher named above or to:

Department, School or Faculty: Chair, Director or Dean:
Faculty of Education Dr. Paul Shaker

8888 University Way, Simon Fraser University, Burnaby, British Columbia, V5A
1S6, Canada

I may obtain copies of the results of this study, upon its completion by contacting
the researcher named above or:

Mr. Paul Yeung Address: 2676 East 42nd Ave., Vancouver, B.C., V5R 2Y1
Telephone: 604-432-6977 Fax: 604-432-6977 E-mail: pyeunga@sfu.ca

Please Print Legibly
Last Name Parent or Guardian: First Name Parent or Guardian:
Subject Signature: Witness if required:

Date (use format MM/DD/YYYY):

262



APPENDIX L

Informed Consent For Minors (Chinese)

RBFEZIMERB
FRRUH N ABSINE S 5 IR FRER

HREE: PEBERAZAFRENT DEEMERK & KOG MR G
WA H:  Paul Yeung
WES]: HEFEKR

KEEFNFATIX IR FT BN 50 & TSP 55 18 28 R R R P B R P E A&
4, IXRR BRI NG T 0RO F 0 (R 45 B8 E BT F2 e XU FFR 25,
NN

PRSI 2 -
X ARE 54 RO ERRE .

BIEX R ENES, RE ORGS0 X R BATAE R, ARt XU
Az, BREBADMNIEZHZRENIHEFHARERER, WEEBARFLTR
FREEHE B NI 5 -

i, B AREMALSR:

ps

REFEEHE WS
i)
H5RBEZEKR:
£
FEFHATHT :
MEREFE, SMEFREKT

AANFEHEH AR EREFH O FEHERS:

REFESINE LT

RERES AP BN ARSI H PR FE £ 1L SN, BT < TH R
VRAT [ DL R EEAT A E S UREERE -

HE ¥ Dr. Paul Shaker
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8888 University Way, Simon Fraser University, Burnaby, British Columbia,
V5A 1S6, Canada
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Mr. Paul Yeung Huhk: 2676 East 42 Ave., Vancouver, B.C., V5R 2Y1
Hi%: 604-432-6977 HifE: 604-432-6977 B ARtk : pyeunga@sfu. ca
FEKBEFAEZ:

FEBRBEFARESR:

JAEAN, M&EE:

H - & A H
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APPENDIXM

Informed Consent By Participants (English)

Informed Consent By Participants In a Research Project or Experiment

The University and those conducting this project subscribe to the ethical conduct
of research and to the protection at all times of the interests, comfort, and safety
of subjects. This research is being conducted under permission of the Simon
Fraser Research Ethics Board. The chief concern of the Board is for the health,
safety and psychological well-being of research participants.

Should you wish to obtain information about your rights as a participant in
research, or about the responsibilities of researchers, or if you have any
questions, concerns or complaints about the manner in which you were treated
in this study, please contact the Director, Office of Research Ethics by email at
hweinber@sfu.ca or phone at 604-268-6593.

Your signature on this form will signify that you have received a document
which describes the procedures, possible risks, and benefits of this research
project, that you have received an adequate opportunity to consider the
information in the documents describing the project or experiment, and that you
voluntarily agree to participate in the project or experiment.

Any information that is obtained during this study will be kept confidential to
the full extent permitted by the law. Knowledge of your identity is not required.
You will not be required to write your name on any other identifying
information on research materials. Materials will be maintained in a secure
location. '

Title: The psychosocial adjustment of Chinese adolescent immigrants in
satellite families in Canada \

Investigator Name: Paul Yeung

Investigator Department: Faculty of Education

Having been asked to participate in a research project or experiment, I certify
that I have read the procedures specified in the information documents,
describing the project or experiment. I understand the procedures to be used in
this experiment and the personal risks to me in taking part in the project or
experiment, as stated below:
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Risks and Benefits:
There are no physical or psychological risks involved in participating in this
research study.

I understand that I may withdraw my participation at any time. I also
understand that I may register any complaint with the Director of the Office of
Research Ethics or the researcher named above or with the Chair, Director or
Dean of the Department, School or Faculty as shown below.

Department, School or Faculty: Chair, Director or Dean:
Faculty of Education Dr. Paul Shaker

8888 University Way, Simon Fraser University, Burnaby, British Columbia, V5A
156, Canada

I may obtain copies of the results of this study, upon its completion by
contacting;:

Mr. Paul Yeung Address: 2676 East 42nd Ave., Vancouver, B.C., V5R 2Y1
Telephone: 604-432-6977 Fax: 604-432-6977 E-mail: pyeunga@sfu.ca

I have been informed that the research will be confidential.

I understand that my supervisor or employer may require me to obtain his or her
permission prior to my participation in a study of this kind.

I understand and agree with the procedures, and who will be the participants
(subjects) for this experiment, as stated in form 5, as described below:

To qualify participants need to: be 10-19 years old, Chinese, and living in a
satellite family that has emigrated from China, Taiwan, or Hong Kong to
Canada within the last 4 years The participants will be asked to provide
information on what challenges they face living in a satellite family during an
interview.

The subject and witness shall fill in below. (Pleaée Print Legibly)
Last Name: First Name:

Contact Information:

Signature: Witness:

Date (use format MM/DD/YYYY):
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APPENDIX N

Informed Consent By Participants (Chinese)

BARER S NERAEP

REFEMBATIXINF R N R LSBT RE SN F{REXN SRS, TER
%24, Simon Fraser Research Ethics Board S HtHEXINHIF. & RIS INGF
REKER. & OEERNEERT,

WA WS INENA KR FFRARBTE. LA 6 SR I B B B R IR EF 708
TR, EB%0ffice of Research Ethics B E, HHE hweinber@sfu. ca
BB H.604-268-6593.

BHERXER ERESL, RrEBRE XWX SUETEF, TR
MFZ, EFREARIVSEHRZHIATHRARNER TR, TE B RBS I

FTrAERXB R R MR AREF AT EEALNRE. PTHEEDMANTE. &4
B AR A U EIRE A . SO B B R R T

MARE: FEHERAZAZKENT DEEMERNR 2R OBEIE MR
VE&H: Paul Yeung
WEHIT: HEFE

BPCBES X RS R, HA PR T RA R AN T IERS . B
FIXIRET 7B B T3 VE A 2 X T ST T REE KUY, R BTk

MRS A0 2
XITVFUER X 5t BB E KR

B AR OT LA FIBE R & LS X5 . BINH AR LLMO0ffice of Research
Ethics, LALRRARFBEHUITERE. £2I0EE. BEEEKETF:

BEH ¥ Dr. Paul Shaker

8888 University Way, Simon Fraser University, Burnaby, British Columbia,
VbA 1S6, Canada
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Mr. Paul Yeung Haht: 2676 East 42™ Ave., Vancouver, B.C., V5R 2Y1
Hif: 604-432-6977 Hif&: 604-432-6977 HF B pyeunga@sfu. ca
KERBARKELSHEE.

HHBES MBS, RURFERBRORBRREFE. RUAKFEXTH
RITTER T RS INE G, WTERME A EFTIR.

SNERE FRETETNLSZE, FEXFARENELE, KATHE. 65
BEBNELAKBR, SMERETRPES L WIGEERTAN KENE
Xt B i

SINE WA

BRZX% B R

ZMENE L.

HIEN, FE:

H &2 H =|
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APPENDIX O

Project Information Document (English)

Form 5 - Project Information Document

Experiment: The psychosocial adjustment of Chinese adolescent immigrants in
satellite families in Canada

Place
Country: British Columbia, Canada
Location: Participant's school or participant's home upon request

Who are the participants (subjects) in this experiment or project? What will the
participants be required to do?

To qualify participants need to be 10-19 years old, be a Chinese adolescent
who lives in a satellite family, and have emigrated from China, Taiwan, or
Hong Kong to Canada within the last 4 years.

The participants will be asked to provide information on what challenges they
face living in a satellite family during an interview.

Overall Goals of Study
The research will provide valuable insights into what challenges Chinese
adolescent immigrants face living in a satellite family.

Risks to the subject, third parties or society
There are no physical or psychological risks involved in participating in this
research study.

Benefits of experiment or project to the development of new knowledge:

The research will contribute significantly towards a better understanding of
the needs of satellite families as well as any existing gaps in service which will
be vital to school boards, social service organizations, and the government in
helping satellite families to adjust to life in Canada.

How confidentially and anonymity will be assured if applicable:

No names will be recorded during the interview; all information that is
obtained during this study will be kept confidential to the full extent
permitted by law.

Approvals has been received from the School Districts.
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Persons and contact information that participanfs can contact to discuss
concerns.

Mr. Paul Yeung

Address: 2676 East 42nd Ave., Vancouver, B.C., V5R 2Y1
Telephone: 604-432-6977

Fax: 604-432-6977

E-mail: pyeunga@sfu.ca
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APPENDIX P

Project Information Document (Chinese)

BT BIFBORSCMF
i FEBRAZAKENT DEEMERKHS RO EE MR
MR WEXKBERFE, SHEFRFERK G
SmEEXK:
FRETET NI ZNE
FEERZAFRERTFDE
RATHE. GBREBNEUAKER
SRRV R B — Sl TR K 22 A K BE B TR X £ )

W5 E /-
BFRT EBRAZAFKER D> EPH N I & .

5%, B=FRHBIXE:
XIS B 56 EBDE BRI R .

SCB BRI H X B AR & R B 4k - ‘
MALEREBHERITRATRAZARENFTEZNIERFHIAL . XEFREES

R R AR R BURE 2T T A S AR ME XM AEERR, M
T 5B R B X B oK B SE PN K A 3

IR L
A REBETHUIRENESL . S5XTHARBERRETTHEEAETSERE.

X IR R b
Z5EHEFANRAREH K.

Mr. Paul Yeung Hudik: 2676 East 42™ Ave., Vancouver, B.C., V5R 2Y1
RLTE: 604-432-6977  Hifk: 604-432-6977  HLFHEMF: pyeunga@sfu. ca
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APPENDIX Q

Chinese Interview Transcription

AR XRTRENEBREBNERE, FIENEEFERTAKETE
ENFIEE - 2R B BN . KREAKEREXRFEMR A EE 5
B, HARF—ANEAENEEEIIEE, EHMEER G EERRERE
o BN E R EZH AT NATHHILLK .

REHGHERREE2RE. BHSERAENN, MENEZRFHEEIEM
TREBEEARFEREAFRENLENT VENLK .

A HEREH
1. BRBEERTSARE?

Z: R
2. 5l B 2z

%: ﬁ‘o

3. WAHH:
& : XHXH19904,

4, HARLAE.
Z: 6.

5. BRHM:
%: XHAXH20034,

W: BHRRKERATEBR?
B B

6. EAEH—EBREMEKX?
& 1B,

7. REBEAGE —EEE?
%: 155,
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8. BARABNL R BR?

&: nER, EGE.

9. BEERIBRZATBE?
% BUEER? BHEW.

10. 8 F £ D> R B IHEKR?
% WH, BERER.
B. #&EKR
DUERR A E W 1a) — L) B T Y1 iE B REIME KT BRI
1. #UEIME RV, 1854152 EOEN Hr A4S Bl B g 2

A
B (F20
%: H,

2. {EMEXRYY, HEZLEHHEREH?
B BERABRER.

3. HIEINE RIS, WRLLH BB R 1R E N A T B A 7

%: BEFW, FLEFE!

IE']: %“7]—@“)@?
%5 %jc a

4. WEMERYBY, EEHFRLEFTENHREREBIR?

= CGERERE) ‘
wH (EHR5X0
. BEMT!
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C. K
TR TEEMEXRSERARIRE:

I FENMERELZRARRERE?
=
Ec] (E21Q3)
&: BHERE.
s B RYBIMRAS A R B E 2
Z: WIBR? B! FARKIES AR,

2. TEMEXREITAAF A B ) 2
%: X!

3. FEMEXNERAETENRFAR?
B MR, RFEFVHES! RERHERN %, RERBARGES, RE
ERIREAEYER .

s EAEEMREA A
& ¥R, b

Ml BR T ERER BRI AT R SR K2
B WRKEEHMMTT, RREFR.

4. EMERESERBA LB E R BEES)?
B BAERABATAES), REFLEIE.

5. BWHEMEXKMA, FELRMER—FiK?

a) 23
b) BF—%
c) —2
d) 0 R &
e) w’E
. 2F—¥,
6. IR HEE N INE T EEERE 58?2
F
B’E (R XD)
& K,
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7. BORELERI A EENINERHERFHOE WD,
E WRARE FRE ARG, EAMAIRAT . RIERAEV ISR
N, BIRAREEEER, FRETXH, —HKER.

8. HREIANTT LAREYR A AR IE PR KD P LR 2
%: ﬂuuao

w): Ata?
%: BEARMIK.
. BRTAARUR? PREH B AR B R AT LA AT i AR B A /LB E IR 2
%: WA
D. BFR

BN EAEOMER, RE KRG, 5, £, SR, CiEsERE
T XA EEA A AR —HE

1. FEMERENAEE RS A & XA LR ?
gﬁ (¥ F|5HXE)
% WH.
2. TEMERLNA BB A & B 5 B R B R AR 2
3. AURFE LA RE RS ERBEA & B R
E. &5
MERBEW R B —LX TRIES RN &,

L MR, BARERUHEES?
2. WEE, WA, WAL

2. EMEKX, BLEREBHMARIEES? |
% BEIEL, AMMRREE, MEISCHEA SN+ L.

3. WEMEIIGE?
& R ROAREZRRUIME 2R R, RERICEESLR L.
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. BAEIR B A X IR
&: EFI.

). SR —IRAEA B E T
& RN =R R LTI,

- B R IESE R R R G ?
A

BEH  EEQD

%: AEKH.

] HEIRERE?
. B,

. BIERR 418 KRB IREBASRE, #P—RK, BE—F?
%: HEPMRE,

. MR FEEERIGERE RN RN SAENERNH B EE A EEERNEH
. UK R IGE @&ﬁ e R G 2

ﬁ
BH (%ﬁ%)
%3 &ﬁo

H: B R ?
%: FH.

W: RSB RUCBEREGHIRE, #P—K, BE—HE?
% HPRE.

. RURFE B I PR R XS T INE K H AR EER S
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9.

10.

11.

12.

13.

14.

S SR SRR B A 7
#

WA GEEQLD

& DUERA .

A HMYIRERE?
Z. H.

W: DIFEBR BB RICBREBIRERCGEL RS, #P—R, TR—#?
%: #HIMRZ.

AUE LB E B SN R AT S MEA R ¥ AEE EEE WK E S

IR TOEVHET R MM 2
<

BE QLD

% DEEEEW.

H: BB RE?
& H.

: DR BA)B RGBSR ERHIEL LML, #EP— K, TR —H?
%: RAE[/HEDERS TIE!

AURR LG R SR VHE DR N X A NS K A & A E R H4

& BRART, RAANEEAR, FRELXMEFATAE. REBAME
RN, THEEERKEN AFHEBARER.

FEINE KRGS LA RS FER B G ?
H

BHE  (BEQLS

. B, E¥R.

BUR R Lt R A N R 2 S B R R #E B .
%: HOEE. iRFEHCEERE, (RECHSEE.

s W — A R SR A ?
%, REREFHON! BEVL, BRI,
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15. BH AR EETEAFEIIOE LN B ERAT])?

A (R

BH EI5KP)

&: A, FHAERAMEMZES A, BRE—NTH. BRHINRRERE
T EEANMERR—A4 KRN ASHEDM.

F. #H

DT REEX T EENERNBERR.

1.

A IR — 24 2
2 L.

EMERZEAD L, BHEE NS E?
]

B’H  FRQD

& RAENIRICEIAE?

. BUAEH BH N
Z: BH

s WISR BB ?
& NZEH, HAREAMEER, RIEAMEREHTA.

BUBF G AE K% 2] B ) B

EMEX, BELBZENEZIM, FAERFKSEESEY LHHEE?
H

BH 6

%: H.

BUBRLAERI I, FFEEE KN EEY > B AR,
B BRWREASET U FZREM, MIOISHRER. REFEEAS
BARK, KESHRH.

M. AATE AT R?

%, M2, G~ BEERERSNEERN, RE RS, SR 4
] R UEHE— /NS B 2 e K2

Z: [FEY%.
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6. BREARLEBFEEE] LBANTEESAR?
_ e |
B’E (EIHX
. BEH.
G. KEE

—F_‘

1.

MARKTEEFERTARKENES

B—NEAN KK RIMEXKRERAEE?
& HEE. RERIHUE.

BHERMERNEERAE?
2 BN BE R AL IER .

EBRRMEKXE, BFRKAEREEHEHERL
%: .

ERRIE A — RN FEE— R H R ?

. WHHARBNE, WEHARIEE SHEBERET. HARNAELEY
DBRBEENE, ERTUSE, HuERARIEH. 2RRE—
AFEAR, ARJE IR KR,

LB ERXEBRITHRR, BREAEBEEHXRE
a) Sl

b) il fenn

c) —F  EEQD

%: —#c

ﬂﬁ%%ﬁ%ﬁ“%%%&ﬁiEﬂMEE$#

A T T AR 114 S A 1 AR P RS 2
%: EIw\c

. AT
Z: FATBIBE B CHERLEH—LE 3RS, BEAMNDRIRRRT
REFETT. e ERE REREZR

A PE S B BRI A5 S AT ARt [] 45 A0 S R S AR VE AN A 7
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10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

LI EREBRAEIKXR, BEBSEEHENXRE:
a) HRiR

b) Bz

c) —f  (ERQID

. FHgiR.

AR R LG SERER R AN EBESR N EESR

%: WAHZHEGEBELEN T/, FURBKAERAZHEE—E, Bk

XIAWETAE, HBERET .

R D 1 mT  Akdth 1) 45 BESR R A S AR AR G 2
& A[LUN,

RS B BRI A5 1 8T Ak b 1) 5 BF SR RIS B AR AN B 2
B FOAM R, HethR—#, mhalRIFE ESRELMR
s ATDURIZIG YRR IS IS AR AN FIE PRV

BT S A HEBERITNAR, BEBSESHITHRERER:
a) HIEIIT

b) T

c) —F (E£%Q15)

d)  PEH GEERQ1ID

Z. NEH-.

FURF IG5 LB HK R RN ER EA W EEFH

TR K 15 ] £ AR b ) 48 I, 565 QL Gk 25 465 0 AL Y2 R SR i e 2

1 R4S Bh BT RS 5 &7 AR Hb /) 485 5 30 SH SR 383 145 1K) ALV AN SR 4 2

N TSR 10 L B R RO RV 31 2
% AL,

AT B IS 7 AR EANET B 2465 ) D R 3 1 RIS TR AR VR AR 2
%: RAREMARESRERBE RITER, REHRERE.

EEERTZAH, BN EEREG L DK?
%: WEJKo
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20.

21.

22.

23.

EEERT MR, BARESEREENERZ:
a) AERETE

b)  KIE5rETIA]

c)  FEEB4rt(a]

d HEIIE

& FEERIIETIE

I EZHTZANA, BANEREREENERE:
a) AT

b) K4t (al

c)  HERSEIE]

d)  BHEE

2 ETREE.

REERTAFERE L TEE?
a F

b) ®H (%3 Q24)

’/‘é‘:: ?ﬁﬁo

AR R LR I EEEF.

24. MEEH E LR, BRI BHEMERFRAE RS NEMILHEREL?

25.

26.

217.

28.

&: BEW.

BARFEHERTANFES TR EE ) ?
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Ae (B3 QD
Z: AL, FABERE-EBRIR, BERE —LRE, Be—'ARk,

BURFELEAE7E K2 N K BE R 7).

1800 218 B F Lo T RS\ K BE I9) 3 15 Bh g 2
F

BE (3 Q9)

%3 ?ﬁﬁo

BEERZ TR TR AR W) BB ?

281



29. B HEEFEXRT REZARERHBEEAZ?
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L. WP R s B ) AU R B E N PR B R
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FEMNZE R HIEE

3. WRAEENEAE NSRRI ?
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