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This thesis addresses the implications of i o d  restructuring for school-aged youth 

in forestry towns, particularly with respect to their choices about educaritrn and rheir labour 

market expectations. The thesis focuses on Powell River, a classic example of an isolarcci 

Canadian resource roivn with one dominant company producing one commodity, 

newsprint. In recent years however, the role of the company as an employer in thc 

community has been greatly reduced and prospects for local youth are drastically different 

from previous generations- 

Given the context of restructuring in Powell River, this thesis examines the role of 

institutions, most notably the family and the school, in influencing how secondary school 

students prepare for work. A conceptual framework is developed which links the t 0  d b our 

market segmentation literature with the idea of vocationalism. The empirical analysis uses a 

multi-method approach which includes a student survey questionnaire and key-informant 

interviews with students, parents, school staff and community members. 

The analysis reveals considerable changes in how secondary school students 

prepare for work. The Iacal secondary school, Max Cameron, has taken a decidedly activc 

role in prepwing students for Izbour market demands. This is reflected in changes to the 

school's curriculum and in its collaboration with other local training and labour market 

institutions. The value placed on education within the home is found to be an important 

factor influencing students' choices and expectations. The ways in which students 

concepn~dize the !ink between schm! the labrur market appear to be da ted  to farniiy 

background. As such, the family pmvldes a basis for segmentation within the school and 

in students' preparation for work. 



.Many people haye supported me throughout the duration of this project. I am 

grateful to Dr. Roger Hayter for his guidance and enthusiastic encouragement throughout 

the last two and a half years, to Dr. Alison Gill for her helpful comments and to Marcia 

Crease for her patience. The best part of this whole project was actually being in Powell 

River, taking with students and other community members. I am lucky to have become 

acquainted with two families in particular, who gave me shelter and friendship during my 

stay there. Thank you to Family GIeave and to Family Lajeunesse. 

I thank friends Maureen Sioh, Betty Bemoth, Larry Peach, Elizabeth Bronson and 

Louise Arnold for giving me confidence and a helping hand when I needed it. My family's 

support has been as solid as a rock. I never would have even attempted this project without 

your total belief in me from day one. Morn, Dad, Eri, Kevin and Jane, thank you all. 

David, you have given me more patience and support than I ever imagined I would need. I 

can't thank you enough. And to my small canine companion Korv, who slept at my feet 

while I wrote :his thesis, your constant company has made staying at home to work for the 

last year a delightful pleasure. 



TABLE OF CONTENTS 

CHAPTER 1 . LABOUR 5lARIi;ETS AND YOUTH 13 
POWELL RIVER ................................................................................. I 

........................................................................................ Introduction 1 
From Fordism to FIesibilit? ............................................................... 'I 
Labour 31 arket Dynamics ................... .... ......................................... 4 

Vxariondisrn ................................................................................ 7 
........................................................... S~ialization at the cufrural level 7 

................................................ British Columbia" Forest Communities 10 
3 ......................... Restructuring in the British Columbia coastal forest industry 1, 

Researt-h Goals ................................................................................... 12 
Research Method ................................................................................ 14 

......................................................................................... Limitat ions 16 
Thesis Organization ............................................................................ 17 

CHAPTER 2 . LITERATCRE REF'IEIV: VOCATIO3ALISM. 
PRE-3IXRKET SEGMENTATIOS AND LOCALITY ............................ I8 

....................................................................................... Introduction 18 
f t  ............................................................. Vocationalism" in the School 20 

33 .................................... Reproduction of Class Identity Through School .,, 
Experience-Based Learning ............................................................... 25 

..................................... Linking School to Labour Market Segmentation 28 
Expectations Formed Through Experience ............................................. 31 

-, .................... Parents' expecta~ions and infomation f lows .............. .... 72 

Labour market expectations versus eventual outcomes ................................ 33 
The Effect of Locality on Labour Market Expectations ............................ 35 

........................... Heterogeneity of locality ........... ,.. ............. .... 36 
Localities and change ..................................................................... -37 

...... The formation of skills as a form of local development ...........,.. .... 37 
Resource Towns ................................................................................. 39 
Summary .......................................................................................... -41 

CH..4PTER 3 . POWELL RIVER IN TRANSITIOIV: 
IMPLICATIONS FOR SECONDARY SCHOOL. YOUTH 
AND LOCAL SKILLS STRUCTURE .................................................... 42 

...................................................................................... Introduction -42 
I.in,pact, ~f &strs~furi=g o I.. J& fin- v y y i ) x  -f*--:*: r u i r ~ n & ~  ........................................ 42 

History of youth at the mil1 ................................................................ 46 
The "lost generation" ....................................................................... 48 

Local Institutional Initiatives .............................................................. S O  



................................................. Preparing Youth for t k  Labour Market 53 
Changes as Max Cairrwm Secondary Sehooi .......................................... 56 

............................................................. Artificidfy high requirements 57 
Promoting entrepreneurid skills ......................................................... -58 
Work experience ........................................................................... -60 
Accomm&ting s&&n% within the school ............................................. 63 
Technology and workplace skiils in design of new school ............................ 66 
Difficulties faced by low income youth .................................................. 67 

.......................................................................................... Summary -69 

CHAPTER 4 . VOCXTfONALISM IN POWELL RIVER .......................... 70 

f n troduction ...................................................................................... -70 
Case Studies of Key-lnforman t Students ................................................ 72 

Selected Characteristics of &fax Cameron Students ................................. 75 
Vorationalism at Max Cameron .......................................................... 78 

.......................................................... Gender and S c h d  Ferhmanee -85 
Role of Family in S c h d  Performance ................... .. ........................... 86 
Value of Education in Home ................................................................ 88 
The Value of Skiifs ..................................... ..... .................. -91 

........................................................................... Importance of Goals 95 
Student Jobs ..................................................................................... -96 

Motivation to work ........................................................................ -98 
Youth jobs and skills ..................................................................... 100 
Jobs and school work .................................................................... 101 

Summary ...................................................................................... 103 

CHAPTER 5 . LABOUR MARKET EXPECTATIONS OF YOUTH ......... 105 

Introduction ..................................................................................... 105 
Post-Fordism in Powell River ............................................................ 105 
Studentst Assessment of the Local Labour Market ................................ 106 
Short-Term expectations .................................................................... 114 

Plans for school .......................................................................... 114 
Plans for work ............................................................................ 117 

Expectations and Family Background ............. ....... ...................... 120 
Lmg-Term Expectations .................................................................... 123 

....................................... Max Cameron Students' Migration Intentions 130 
Summary ......................................................................................... 134 



vii 

CHAPTER 6 . CONCLUSIONS .......................................................... 136 

..................................................................................... fntroduttion 156 
Latraur Suppiy Factors ...................................................................... 137 
Vocationalism ................................................................................... 138 
Institutional Thinness ........................................ ... .................. 130 
Changing Nature of Youth in Resource Towns ..................................... 142 
Future Research ...................................... .. ..................... 143 

BIBLIOGRAPHY .......................................................................... 1-44 

APPENDIX A ............................................................................... 151 

APPENDIX B ............................................................................... 154 



Tabfe 3 . t 

'fable 3.2 

Table 3.3 

Tabfe 3.4 

'fabte 3.5 

Tabie 4 . f 

Table 4.2 

Tabie 4.3 

Table 4.4 

Tabie 4.5 

Table 4.6 

TabIe 4.8 

Table 4.9 

Table 4 . 1 0 

Table 4.1 1 

Table 4.12 

Table 4.13 

TabIe 4.14 

Table 4.15 

................... Powelf: Rives- Paper 3431 Employment Levels. '1 5271-1 994 44 

. ....*....-.*-..*.............*............. Potriefl River population. f 93 f 1994 44 

Powell River Teenage Population (15- 19 years). 1971-1 994 ................ 44 

.............................. Powelf River Labur Force by Industry ( 1991) -46 

............ ...... Ranking of Ski'IIs Needed by Powell River Employers .. 51 

.Max Zarneron Students: Proportion of Grade 12 class in Academic 
and Non-Academic Programs .................................................... 75 

................................................. Grades at &Max Cameron School 77 

Max Studentf: Reasons for Choosing Courses .................... 78 

Max Cameron Stuben&: Secandary School Program and f lam 
.............................................. to Attend Schmi After Graduation 79 

Max Cameron Students: English Course Enrohent and 
................................................................. S horr-Term Plans -80 

Max Cameron Students: School Program and Choice of Course 
Based on School Requirements .................................................. 81 

Max Cameron Students: School Program and Choice of Course 
.................................................... Based on Career Preparation -81 

Max Cameron Students: Grades and Choice of Course Based on 
.............................*........ ............* School Requirements .... - 3 2  

Max Citzeron Students: Grades and School Program ........................ 83 

rMax Cameron Students: Grades and Choice of Course Based 
............................................................. on Career Preparation 84 

Max Cameron Students: Grades and Gender ................................. -85 

Max Cameron Students: Enrollment in English Course and Gender ........ 85 

Max Czmeton Students: School Program and Gender ........................ 86 

................... Max Cameron Students: Grades and Fathers' Job Status -87 

...................... Max Cameron Students: Skills They Offer Employers -91 



Table 5.2 

Tabfe 5.3 

Table 5.4 

Table 5.5 

TabEe 5.7 

Table 5.8 

Table 5.9 

TabEe 5.10 

Tabie 5.1 1 

Table 5.1 2 

Table 5-13 

Tabfe 5.14 

%tax Camam Smdents: Gender and Citing ""Sewing the Public" 
as Sml ............................................................................... 

................. Max Cameron Srudents: Gender and Work in Food Service 92 

........................... Max Cameron Students: %%'here They Lean Skills. 9 3  

?/fax C m m n  Smdents: Job Status ............................................. 06 

..... Itfax Cameron Students: Number of Hours Per Week Spcnt Working 97 

............................... Max Cameron Students: Reasons for Working -98 

-Max Cameron Students: Rating of Employment Upportunities 
in Powell River .................................................................. 107 

Max Cameron Students: Perceptions on Labour Market Change 
Over Last Ten Years ............................................................ 108 

-Max Cameron students: Perception of Long-Term Opportunities in 
Powell River ..................................................................... 109 

Selected Responses to Survey Question: What future changes 
in Iong-tenn employment opportunities in Powell River 
do you anticipate? ............................................................... 109 

Max Cameron Students: Perception of Job Opportunities at Mill 
......................................................................... for Youth 110 

41zx Cawmr! Smdems: Perception ~f Job O;I)p!?mities a! Mill 
........................... and Having Family Members Who Work at iMill 1 1 1  

Max Carneror, Students: Wilfingness to Quit School if Offered 
Full-Time Job at ,Mill ............................................................ I13 

........ . .Max Cameron Students' Short-Term Expectations ......,........ 114 

..................................... Reasons to Attend School in Short-Term 115 

Max Cameron Studerits: Expected Location of Schooling in 
....................................................................... Short-Term 115 

............................... Max Cameron Students: Institutions to Attend I t 6  

;Max Chrneron Students: Reasons to Work in Short-Term ................. i i S  

= I  x a x  Cameron Students: Location of 'Work in Short-Term ................. i i 9  

Max Cameron Students' Preference to Keep fobs After Graduation ...... 120 



Tabie 5.16 

Table 5.17 

Tabfe 5 . f 8 

Table 5.19 

Tabk 5.20 

Table 5.2 1 

Table 5.22 

Table 5.23 

Table 5.24 

Seiected Responses to Survey Question: 
Do yntt want keep your jtrb after graduation? ............................. 130 

.Max Cameron Students: Relationship Between Fathsrs' Job Status and 
S~udenrs SAorrr-Term Plans ..................................................... 121 

Max Cameron Studens: Relationship Between Father's Completion 
................ of Grade 12 and Students-hort-Term Plans ................ 122 

.tilax Cameron Students: Wave Long-Term Career Plans ................... 123 

Selected Open-Ended Comments Relating to S u n q  ....................... 129 

Max Cameran Smdents' Migration Intentions ............................... 130 

i M a  C m r o n  Students: Reasons to Remain in Powell River ............. 130 

Selected Responses to Survey Question: 
If you prefer to remain in Powell River. why? .............................. 131 

.................. .Max Cameron Students: Reasons to Leave Powell River 131 

Selected Responses to Survey Question: 
................................... If you prefer to leave Powell River. why? 132 



xi  

LIST OF FIGURES 

7 F i g  1.1 Locatiarr of Paw-el1 River. British Cuiumbia ................................... , 

Figure 2. f Factors fnfluencing Serondar?,. School Students" 
Educational Choices an3 Labour iCIarket Expt.stations ........................ 19 

Figure 3.1 Max Cameron Stuuents: Proportion of Grde 17 Chi;?; in Each 
Engliish Class ...................................................................... 7b 

Figure 4.3 Max Cmrm SSmerrts: Job Categories. ..................................... .07 



f 

CHAPI"ER 1 

LABOUR MARWETS AND YOUTH IS POWELL RIVER 

introduction 

The British CoIumb~a rkrrer~ ~ n d u s ~ p  has undergone fundamrntaf rzsrmcruring 

bmce the receshn of 19231-1985. This industrial restructuring has taken several forms, 

tnciuding capi:af rrrtsrrsificadasr. work farce down sizing, changing labour relations and 

mlfi c-imurs. These industrid changes have had tangible impacts on local labour markets in 

m1SI towns afonp the British Columbia coast. Coastat mills have osrensihly shifted, or are 

in the pa-exs of shifting, from a Fordkt mode of production to one of flexible production 

tiiayarsr and Barnes 1992: Haper ar,d Hofmes 1994). The impenis for this change stems 

from s umer? d f-"rsmcs_ perhaps the mst Inflamtia! being rhs rer~sc lm of the ear!y 

E9KOI. when 23.000 forestry workers lost their jobs and the industry suffered a $500 

rnillron lobs (Barnes. Hrtyacr and Grass 199U; Barnes and Hayter 14931. In forestry 

rows, where large portions a% the local l a b u r  force have historically been employed in 

forest product mmufxsuring, reduetions in jobs not only drsplafed forestry workers and 

akir famiIies, but dm siiminrrted job psibifi t ies for new. young entrants. 'Youth Iabour 

market rtqxctations hiwe clsxerly altered since the prel98Os era of stable, secure mill 

empfaymnt which ch31iactmzed the Fordist era Today, youth living in forestry towns are 

fxing drmar~ediy different 0p~"spt'dnify stmrures. 

This thesis addrresses Pfte implications of I~cal restructuring for school-aged youth 

rsr fwestr). rcswm. particular& wi& respa to ihrcir choices a b u t  education a d  their labour 

makeg ~ " ~ ~ C ~ ; J I P O R S .  This ghesis Bwtlllses an Powell River f see Figure I - f ), an isolated 

uoiwal mill town tcrcaped ximneiy five hours by cis and two ferry journeys from 

V=irrrver, an exempk of ~s~srwmP?ing within the British CoIumbia forest industry. 

~oweiii Rrvm gnr~t'idks a c i a k  exmpk of &e Canadian hinterland, resource town with one 

hminarma company pdueiog  m e  commdity, newsprint- Changes occurring in Powell 

Rsvcs ~ f i m  changes in tfne shrift from Fordism to flexibility. In turn, &ese changes have 



Figure I .  1 

Location of Poweli River. British Columbia 



significant implications for labour market dynamics with respect to youth. Youth however, 

have been largely neglected in labour market literamre. 

Fram Fordism to Ftexibiritv 

The Fordist era prevailed from the end of WWII to the beginning of the 1970s, and 

up to the I973 oil crisis. This era has been characterized as the 'long boom,' when Fordist 

industries including the British Columbia forest product manufacturing industry enjoyed 

growth in demand and stability in production and labour relations. Fordism is based on the 

large scale mass production of a standardized product and the exploitation of internal 

economies of scale. Fordism employs the Taylorist principle of separating production from 

management within the firm. Tasks are designed and overseen by specialized management 

who control the prodwdun process. Workers perform routinized tasks in a production line 

fashion. as in the case of pulp and paper production at MacMillan Bloedel facilities in 

British Columbia. Under Taylorism, minimal skills are required from workers who 

perform repetitive motions at their station along the assembly line. The main requirement 

of workers under Taylorism is that they are able to follow instructions from specialized 

management. Workers do not play a role in the design of the production process, they 

simply implement it !Marshall and Tucker 1993,). Work starts at an entry level position and 

wages and responsibility rise with increasing seniority. 

Like many other Fordist industries which enjoyed stability and prosperity during 

the 'long boom,' the B.C. forest industry experienced rising productivity during this period 

(Hayter 1987; Binkfey 1993). The Taylorist principle of separating production from 

management does not foster learning among workers. Thus while production increased, 

workers coiltinued to earn high wages, while their skill levels remained low. Marshall and 

Tuckers' depiction of Fordism in the US applies equaiiy weli to the situation in British 

Columbia during this period. 

Workers with no more than an eighth grade education and little in the way 
of technical skills could end up drawing paychecks that enabled them to 
have two cars, a vacation cottage as well as a principal residence, and 



maybe a boat for fishing and waterskiing. The system worked for everyone 
(Marshall and Tucker 1992:8). 

There were extremely high standards of living and expectations among working class 

families in B.C. forestry towns. 

The shift from Fordism to flexibility began to occur in the mid 1970s after the i 973 

oil crisis. This shift wwards flexibility is multi-faceted and, for example, alters the basic 

way in which work is performed. The production line and rigid job demarcations upheld 

under Fordism have been replaced by an emphasis on team work and task sharing, 

Flexibility in manufacturing also frequently entails the replacement of outdated machincry 

by modern computerized technology. Mechanization is largely responsible for the 

widespread loss of jobs during this shift from Fordism to flexibility. An example of this is 

the installation of computerized technology in the ground wood mill in Powell River, where 

employment has dropped from 248 in 197 1 to 28 in 1994 (Hayter and Holmes 1993). The 

new regime incorporates flexibility into all areas of production, requiring workers to 

perform variable tasks, to be trouble shooters and team workers, all of which conflict with 

the rigid job demarcations upheld under Fordism. Continuous training and skill widening 

are primary means towards becoming flexibly specialized (Hayter and Holmes 1994). The 

economic crisis of 1981-5 and again in the early 1990s enabled management to achieve 

inroads towards these goals because of labours' vulnerability in the midst of cutbacks. 

Labour Market Dynamics 

The emergence of flexibility has altered youth's job opportunities. Entry level 

positions afforded under Fordism no longer exist for unskilled young workers. According 

to the dual labour market hypothesis, the labour market is bifurcated into two sectors under 

Fordism, the primary and the secondary (Doeringer and Piore 197 I ) .  In this model, the 

primary and secondary sectors operate independently of one another and do not compete 

with each other for jobs. Primary sector jobs offer workers high wages and good working 

conditions compared to the low paying secondary sector jobs (Peck 1989a; Hayter and 

Holmes 1994). Under Fordism, the primary sector is further subdivided into the primary 
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independent and the primary subordinate sectors, represented by management and 

unionized labour respectively. The primary independent sector oversees work performed 

by the primary subordinate sector. 

New workers in the primary subordinate sector start work in entry level positions 

and advance according to the seniority system. These entry-level positions provide youth 

with jobs. Lay-offs are conducted through the seniority system, with the last person to join 

the union having the lowest seniority and hence the first to be laid off during cutbacks. In 

this way, unions help organize the firm's own internal labour market. According to 

Doeringer and Piore's model (1971), the secondary sector operates on the basis of supply 

and demand for unskilled labour. It contains the most marginalized members of the labour 

market, including women, ethnic minorities and youth, who are excluded from competing 

for jobs in the primary sector. 

The labour market's tendency to selectively discriminate between workers with 

different attributes was evident in the dual labour theory and remains central to 'flexibility' 

models of segrnentation (Peck 1989a; 1989b; Hanson and Pratt 1992; Morris 1994). In the 

dual labour model, core workers are highly specialized and enjoy seniority and security. In 

the flexibility model of segmentation, core workers are skilled, receive continuous training 

and good wages and enjoy relative job security. In this model, peripheral workers are also 

flexible but with some exceptions, they are part-timers or possess low skills so they receive 

low wages, have minimal job security and limited opportunities for advancement or training 

(Atkinson 1987; Barnes and Hayter 1993). Moreover, flexible core workers require higher 

skills and compete for fewer 'good' jobs than under the previous Fordist model. This 

trend is especially apparent in mature industries in decline. 

With the shift towards flexibility-based segmentation, there has been a growing 

recognition that supply as ive:: as demand factors are important to the segmentation 

process. Peck (1989a). for example, identifies the role of supply-side factors in 

influencing youth's job expectations, remarking on the scant attention which has been paid 



to such an integral part of the labour market. On the supply side of the labour market, 

labour is reproduced through socialization in the household and in other social institutions, 

Socialization of youth in the informal sphere, Peck writes, is a central force shaping 

youth's future expectations regarding work. 

The supply-side of the labour market was inadequately conceptualized in the 
dualist models .... The 'causal sociology' which was employed in the dualist 
models to explain the channelling of social groups into different segments of 
the labour market in terms of feedback mechanisms reflect a wholly 
inadequate conception of the influence of the sphere of reproduction of 
labour market structure (Peck 1989a: 125). 

Supply-side factors addressed here include the reproduction of labour within the family and 

in the education system. 

Families play a crucial role in the process of socialization for work. This, 
the family does very much in tandem with the formal education system ... 
As expectations about the world of work evolve, they significantly affect the 
terms under which individuals will make their labour available (Peck 
1989a: 129). 

Within these basic institutional levels, youth are socialized to behave in certain ways 

and to expect certain labour market outcomes for themselves. But labour supply-side 

factors such as socialization have not received equal attention as demand-side factors. 

"Serious treatment of processes such as those of socialization within the family and the 

school system and those stemming from the domestic division of labour is absent from this 

work to its considerable detriment" (Peck 1989a: 125). Socialization of the labour supply 

potentially acts as a process of occupational structuring. 

Socialization of the labour supply in the family and school helps to direct young 

entrants towards labour market outcomes which they themselves grow to expect. The 

degree to which education is valued in the home is an important influence upon youth's 

educational choices and career aspirations. Studies suggest that youth's range of possible 

labour market expectations are restricted by structural barriers operating within the frimily 

and in the educational system (Empson-Warner and Krahn 1992; Marshall and Tucker 



Vocationalism 

According to Peck (1989a), segmentation of the labour supply begins before youth 

enter the Iabour market. Even at the secondary S C ~ O O ~  ievei, youth have begun to 

conceptualize their future work roles. Gaskell (1985) illustrates the different ways in 

which youth conceptualize the link between school and the labour market through the 

concept of vocationalism. According to Gaskell, most students see school as a way of 

gaining a leg up in the Iabour market, treating school as a vocational tool. This pragmatic 

treatment of school by students is described by Gaskell as 'vocationalism,' a concept which 

describes the link between the educational system and the labour market. 

Writing from a Canadian perspective in the mid-1980s, Gaskell notes that students' 

family status has an important bearing on the way in which students conceptualize this link 

between school and the labour market. Studies suggest that family background also affects 

the type of school program a student enrolls in, the level of academic success, the 

educational and career aspirations, and ultimately the eventual port of entry into the adult 

labour market (Ashton 1988; Hamilton and Powers 1990; Empson-Warner and Krahn 

1993). 

Socialization at the cultural level 

In his 1977 classic, Learning to Labour, Willis explored male working class youth 

culture in a northern British school. Willis stresses the importance of the cultural realm, 

namely the peer group and the family. It is within these social environments, Willis writes, 

where youth develop ideas about society and themselves, including ideas about work. 

Willis suggests that through the cultural realm, working class youth grow up to expect 

working class jobs. 

We can predict final employment quite well from class background, 
geographical location, local opportunity structure, and educational 
attainment .... But what is it to say in any sense that these variab!es 
determine job choice? We are still left with the problem of the forrns of 
decision taking and of the apparent basis of willing acceptance of restricted 
opportunities (Willis 1977: 172-3). 
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Willis attempts to reconcile the constraining effect of family status on labour market 

expectations with the ability of individuals to make decisions regarding the future. Willis 

highlights the variability and contested nature of youth's labour market expectations. 

Family background and educational experience are the two main labour supply 

factors identified by Peck (1989a) requiring greater discussion in the segmentation 

literature. While these factors offer compelling support for pre-market segmentation of the 

labour force (Livingstone 1985; Gaskell 1985; Hamilton and Powers 1990; Morris 1994), 

youth's eventual labour market expectations and outcomes are not written in stone. The 

processes which shape youth's labour market expectations are variable and do not conform 

to any strict formula (Peters 1987). The variegated paths which youth follow after high 

school reflect the variability of youth's abilities, interests, achievements and experiences. 

Recognition of this variability must accompany the structural aspect of segmentation 

theory. 

Any research on youth and employment must recognize that adolescents are 
not monolithic. They vary in education, experience, social awareness, 
effectiveness in interpersonal relations, self-identity, as well as social 
background and job expectations (Peters 1987:466). 

Willis (1977) draws attention to the contested nature of youth's labour market expectations, 

emphasizing the interplay between human agency and structural constraints. 

To contract out of the messy business of day to day problems is to deny the 
active, contested nature of social and cultural reproduction. It is a 
theoretical as well as a political failure ... this suggests that there is some 
room for action at the cultural level (Willis 1977: 186). 

Here, Willis warns against using deterministic models to predict labour market outcomes, 

whereby human agency is cancelled out by the structural constraint of family background. 

People are not zombies or "cultural dupes," wholly unable to make decisions about the 

future. Youth are more than the products of their family background, schooling and peer 

groups put together. As individuals, they possess abilities, such as the ability to make 

decisions about the future. Some are better planners than others (Hamilton and Powers 

1990). Youth with similar class backgrounds vary in their degree of preparedness for the 
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future. Noting this variability, Mason writes that youth expectations "are hypothesized to 

be a function of social origin, present experience and attitudes and preparedness" (Mason 

1 985:ZG), linking simcturd constrainis wiih individilal characteristics. Recogniiion of this 

variability must accompany segmentation research, a point noted by Burchell and Rubery 

(1990) in their study of labour market segmentation in the United Gngdom. There are also 

reasons to believe that youth labour market expectations are shaped by locality (Ashton 

1988). In a comparative study between the United Kingdom and Canada, Ashton found 

that local opportunity structures in both countries tended to outweigh the impacts of 

uniform policy in shaping the career aspirations of youth. 

Rex Lucas' classic model of community development characterizes resource towns 

in terms of evolutionary stages of development (Lucas 1971). The final stage of 

development is one of 'maturity,' which signifies the end of significant change within the 

locality. According to this model, youth in resource towns have few employment options. 

The dominant industry offers a group of male youth secure unionized jobs. Those who 

cannot find work migrate out of the community. Lucas saw few options for females. 

Among these he included marrying, finding clerical work or migrating. 

With the notable exception of textile mills, most industries in such 
communities exclude females from all work except office routine ... The 
plight of girls, then, is more serious than that of boys because there are so 
few jobs for females in communities of single industry .... The final 
solution to all the girls' problems is often seen as marriage (Lucas 
197 l:355). 

For Lucas, the 'mature' stage is apparently the last stage of development. But the efficacy 

of his model breaks down with the recession of 198 1- 1985 which devastated local labour 

markets and lead to the fundamental changes in B.C. coastal forestry communities (Hayter 

and Barnes 1995). 

Lydia Morris (1987, 1988, 199 1, 1994) suggests that locality alone is insufficient 

for analyzing labour market dynamics. Morris argues that the household, neighborhood 

and peer group also provide important scales of enquiry because within these multiple 

levels, informal social networks are formed and reproduced. By the same token, the 
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school provides an important focus for analyzing the formation of youth's labour market 

expectations. The notion of 'vocationalism' incorporates family and school into the 

formation of youth's labour market expectations. From a Cmadian perspective, Emgson- 

Warner and Krahn (1992) state that the path from school to work has become less linear 

and less certain, as youth constantly reassess their job aspirations in relation to a dynamic 

job market. This need for reassessment becomes particularly acute in the context of a 

British Columbian resource town undergoing restructuring. 

British Columbia's Forest Communities 

As a type of locality, Canadian resource towns have been studied extensively, with 

a decided focus on labour markets and the unstable 'boom and bust' pattern of production 

(Hayter 1979; Bradbury and St. Mzrtin 1983; Marchak 1983; Bradbury 1984, 1985, 1988; 

Bradbury and Senbuehler 1988). Since the shift from Fordist production to flexible 

production has occurred in the British Columbia forest industry, forestry towns have 

become a focal point for examining the economic impacts of restructuring (Barnes, Hayter 

and Grass 1990; Barnes and Hayter 1992; Hayter and Holmes 1993, 1994; Lidstone 

1993). Yet, relatively little has been written on the impact of restructuring on youth labour 

market dynamics in resource towns (see Lee et al. 1990). An overview of the British 

Columbia coastal forest industry provides the context in which changes in Powell River 

have occurred since the early 1980s. 

Traditionally, the B.C. forest industry exhibited many of the characteristics typical 

of Fordist industry. It specialized in the mass production of a limited range of products, 

namely raw logs, lumber, pulp and newsprint. The industry's structure is oligopolistic, 

dominated by a small group of large corporations. Largely driven by American capital, 

iumber, pulp and newsprint production was export-oriented from the outset, supplying the 

'u'nited States and eastern Canada with low value-added bulk forest products. From 1920 

onwards for example, 90 percent of newsprint manufacture has been destined for export, 

principally to the US (Hayter and Holmes 1993). 
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Since the i940s, labour has been represented by strong unions, which have helped 

to provide stability for labour in the industry. Trades played a valuable role in the 

industry's functioning, but many skills were learned "on the job" and required little or no 

formal training at the entry level. Employment was gained through an entry level position 

at the bottom of the seniority chain. It was through these entry level positions where 

youth, especialIy males, gained a foothold on the shop floor. 

Forest product manufacturing occ irred close to resource extraction. Local forest 

industry-based communities are typically small and have depended largely on exports. 

Because of the specialized nature of forest town economies, a large portion of the local 

labour force depended and continues to depend on forestry income, both directly and 

indirectly. Even in the 1990s, forestry employment-related income accounts for no less 

than 50 percent of total basic employment in some areas of British Columbia (Lidstone 

1993). 

During the 1950s and 1960s, the stability of the B.C. forest industry was off-set by 

periodic recessions common among Canadian primary industries (Binkley 1993; Hayter 

and Holmes 1993; Norcliffe 1993). This pattern tail be attributed to an over-reliance on 

export markets for a limited range of resource products (Hayter 1987). This pattern fits 

into Innis' characterization of the Canadian 'staples trap' (Innis 1930; Hayter and Barnes 

1990; Hayter and Holmes 1993). 

When market demand resumed, production levels rose to former capacity levels, 

and workers were rehired according to their seniority. This created an injection of high 

wages back into local economies, spurring through the multiplier effect, an economic 

recovery. Stability in B.C.'s hinterland was "punctuated by periodic recessions. 

Typically, however, these recessions were seen as temporary downturns ... and the pattern 

of labour vulnerability associated with recession was understood and predictable" (Barnes 

and Hayter 1993). Under For dism, opportunities for unskilled entrants into the industry 

were plentiful. 
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Restructuring in the British Columbia coastal forest industry 

The recession of 1981-1985 represented a pivotal period for the B.C. coastal forest 

industry (Barnes. Hayter and Grass 1990; Hayter and Barnes 1992; Norcliffe 1993). This 

turning point was the result of several factors. The dependence upon export markets for 

standardized products and the high degree of out-of-province ownership "conspired to 

increase the vulnerability of Canadian regions to cyclical events originating elsewhere" 

(Norcliffe and Featherstone 1990:73). The market position achieved by the British 

Columbia forest industry over the 'long boom' has been eroded by the emergence of new 

producers, namely the southern United States and Newly Industrializing Countries 

(N.1.C.s) (Marchak 1991, Binkley 1993; Hayter and Holmes 1993). Timber supply has 

been severely diminished by overcutting, and in the coastal region in general, the 'fall 

down' effect has become more evident, yielding lower timber volume in areas of second 

growth (Barnes and Hayter 1992). Environmentalism has become important, Coastal 

mills' old labour intensive technology is obsolete in terms of meeting current market 

demands and handling smaller trees as a result of h e  'fall down' effect (Hayter, Barnes and 

Grass 1993). These factors have lead the British Columbia forest industry to take visible 

steps towards flexible specialization (Barnes and Hayter 1992). Although the shift has 

been gradual, opportunities for new entrants have been eroded. 

Research Goals 

Considerable research has been undertaken on labour market segmentation (Pcck 

1989a; Burchell and Rubery 1990, Barnes and Hayter 1992). However, supply-side 

factors have only been examined recently and little analysis of youth's labour market 

expectations has been undertaken. Similarly, while social and economic aspects of 

resource town life have been Oocurnznted (Lucas 197 1 ; Marchak 1983, 1990; Gill 1990n, 

1990b; Lee et al. 1990), ycnth's experiences have largely been sidestepped. One exception 

is provided by Shera and Gill (1990) who use a multi-perspective approach to investigate 
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the experiences of school students in the northern resource town of Tumbler Ridge, B.C. 

Little is known about how youth prepare for work in an increasingly uncertain job market. 

VJithin the context of a British Coluinbian resource town undergoing restmcturing, 

this thesis seeks to fulfilt the following research goals: 

a .  To develop a model which links the concept of vocationalism with the 

labour market segmentation literature. 

b . To examine how the secondary school in Powell River has responded to 

local economic restructuring in the 1980s and 1990s. 

c . To examine the educational choices made by secondary school students in 

Powell River. 

d . To examine the labour market expectations of secondary school students in 

Powell River. 

Powell River is an excellent example of a Canadian resource town in which to 

undertake a case study. It was a company town until the 1950s and the mill has been the 

central economic base of the community since its establishment in 1912. A prototype of the 

Lucas (1971) model until 1980, in recent years Powell River has undergone restructuring 

from Fordism to flexibility. Since the early 1980s, high school students have adjusted their 

labour market expectations to match the changing reality of the Iabour market. 

The transitional nature of the local economy has prompted the school and other local 

institutions to develop new programs which are intended to equip youth for an altered 

labour market. A case study allows for an examination of how youth's labour market 

expectations have changed, specifically in the context of a locality undergoing economic 

restructuring. In another context, Clark (1989:47) has suggested that case studies are 

usefuI "to throw Iight on our theories and categories of analysis. The case is used as an 

exemplar ... it provides an opportunity to reflect upon the coherence of conventional 

categories and explanations." Scant attention has been paid to the impact of economic 

restructuring on youth's labour market expectations in the context of a resource town 
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undergoing restructuring. In addition. the role of the school in dealing with these chmgcs 

has nor been dealt with from a Canadian perspective. 

Research X e + , h d  

This thesis use_. a multi-method approach. The use of the multi-method apprmch is 

supported in the literature (Gaskell 1985; Babbie 1989; Burchetl and Rubcry 1990: Shera 

and Gill 1991). "The incorporaiion of attitudinal alongsids more objective data on 

individuals' employment position should allow for a more complete understanding of thc 

interaction between experience, behavior and opportunities" {Burchsll and Rubcry 

1990555). This c e -  study of high school students in Powdl River combines key- 

informant interviews with a survey questionnaire. In addition to combining xverul 

research tools, this thesis relies on a diverse range of perspectives within Powell River, 

drawing from interviews with high school students to parents, school staff and mill 

workers. This allows for a fuller understanding of a complex social issue (Bail 1977; 

Shera and Gill 1990). 

The most efficient way of contacting Powell River youth was through the school. 

Several studies conduct research through the school system. because of its formal and 

organized setting ( h k e l l  '1985; k v i a  1385; Hamifton a d  Pwwm 1330; Empsm-Warncr 

1992). At the time of the research, Powell River had only one regular secondary school 

from Grades 8 through 12. The school's catchment reaches as far north as Lurid (40 km 

north of Powell River) and includes neighboring Texada Island. This thesis focuses 

specifically on Grade 12 students since these students are most likely to have developed 

post-graduation plans. In order to obtain a representative sample, studen& were selected 

on the basis of those taking a mandatory Grade 12 English course in the fall semester of 

1994. The survey questionnaire was distributed to 156 students, accounting for 

approximately half of the Max Cameron Secondary School Grade 12 class. The other half 

of the class was taking mandatory English 12 in the following semester. 
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All f 46 smdents wha, were present in class agreed to complete the survey. The 

crrmn: ~ h w l  p~irscipd smied ag there is a random disrribuzicm of English 12 students 

between the fall and spring semesters and a hence a random distribution of gender and 

xhievt'ment ng students: in the two semesters. ?"he sample is assumed to be 

reprewntative of the class as a whole and normally distributed. Of the 156 students who 

canpleted the survey quatiortnire, one respandent was acrually a Grade 1 1 student taking 

asa Engiish 12 course, This quesoonnaire was dropped from the sample. 

The survey grrssamatslire deals: with sek-eral qualitatiw aspects of students' lives. It 

is divided into nine sections irtclading student's personal and family background, school, 

skotls, h i l y  members" work experience. education and training staus, job experience, the 

P o w d  River mill, s h m  a d  Emg-rerm plans and perception of rhe locality (Appendix B). 

Crms-tabulation was useif ee *ply sirnpls staistical tests ro the W. Issues on the survey 

qwstr~nnaire were adaped from previous nudies (Caskell 1985: Hamilton and Powers 

!W. Empson-Warner md f i & w  1992') rrnd include suggestions from school counseilors. 

A pretest was conducted md the survey questionnaire was completed in school during 

class aim, interviews were canducted with sia key-informant students, parents of the six 

stude~s. fwo ~Rmf C~LI~,WIJBITS, Dhie farmer sd~ool principal, two union representatives at 

hlx&fiUm BI&l mill and a , D C ~ ~ E  officer at thr: Canada Employment Centre. 

The key -infamaat stu&nts; were x k i e d  to represent bu& females and males, high 

academic achievers and low academic achievers. different interests and personalities. 

pruenes af prafesion;rii and f rer status, and parents who both work in the mill and 

bere. Kith rrsplreti to ;a Iqe  urban team such as Vancouver where the population is 

rb~wrse, these SEX S W ~ W ~ S  represent a rather narrow range of perspectives. They are 

red, five sre Cucaim, each comes from a home where at least one parent 

I of them h e  qrent 0f their lives in Powell River. None of rhem appear 

- In ~ m s  of an isolated resource town, this group 
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The key-ififomants are not intended to represent the sample as a whole. Rather, 

~ k i r  viewpoints s a n d  out from the rest of the sample, allowing for an exploration of key 

issues which they pinpoint in their survey questionnaire responses. All six selectcd 

candidates willingfy agreed to participate in interviews. 

The interviews lasted approximately one hour each and were semi-structured. 

Discussion focussed on students' expectations after high school, their evaluation of the 

school as a place ro learn skills, their families' expectations. work environment, and how 

they viewed Poweft River as a focality. Often students expressed their answers to 

questions through rrajecrories, which opened up new areas for discussion. Due to the 

openended structure of the interviews. the free flow of ideas between the student and the 

interviewer resembied conversations rather than a formal interview. "Essentiat ly, intensive 

interviewing is a directed conversation that elicits inner views of respondents' lives as they 

portray their worlds, experiences and observations" (Charmaz 1991:385). A sense of 

shared control over the interview process was evident when students reflected and 

elaborated on their viewpoints without being prompted by tne interviewer. Students 

identified aspects of local change which they experienced personally. The uiility of the in- 

depth interview is noted by Schoenkrger ( 199 1) for this quality. 

while (intensive interviewing) does not lend itself to formal hypothesis 
resting. it can provide fertile ground for the generation of hypotheses of 
behawor. Indeed, the value of its qualitative and inductive aspects may be 
highest in periods of great economic and social change that pose new 
chalknges ro the analyzcal categories and theoretical principles underlying 
much quantitative research (Sch~nberger  199 1 : 1 8 1). 

Due to the exploratative nature of this research project, the personal and qualitative 

viewpints of k e y - i n f o m f s  are integral towards an understanding of how high school 

1 A-mitstianc 

This study is ob\siously limited by virtue of the fact that it focu-(ies on a single town. 

While his town is in m y  ways typical of Canadian resource communities, the latter are 
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not a homogenous group (Randall and Ironside 1993). However, the constraint on time 

and resources limits the scope of this thesis to one case study town. 

Also, by using the school as a catchment for Powell River youth, youth who 

dropped out or had been expelled from school before they reached Grade 12 were 

inevitably missed. The labour market expectations of these youth would surely provide an 

interesting contrast to the youth in this case study, in addition to their views on the school's 

particular shortcomings in meeting their needs, but this was outside the scope of this 

project. 

Thesis Qreanization 

The thesis is divided into six chapters. The preceding discussion has introduced 

the themes and cenuai goals of the thesis. Chapter 2 provides a literature review which 

links vocationalism with labour segmentation in the context of a resource town undergoing 

restructuring. This provides the conceptual framework for the following three chapters 

which focus on the empirical research undertaken for this thesis. Chapter 3 discusses the 

Powell River labour market in transition and explores initiatives undertaken by local 

institutions to upgrade the IocaI skills structure. Chapter 4 examines the role of labour 

supply factors in shaping students' educational choices and values. Vocationalism 

provides the conceptual framework for discussion. Chapter 5 addresses Powell River 

students' labour market expectations and their migration intentions after graduation. 

Chapter 6 presents a general overview of vocationalism and youth in resource towns. 
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CHAPTER 2 

LITERATURE REVIEW: VOCATIONALISM, PRE-MARKET 

SEGMENTATION AND LOCALITY 

Introduction 

This chapter has three objectives. The first objective is to integrate two bodies of 

literature which inform the empirical basis of the thesis, namely labour market segmentation 

theory and the notion of 'vocationalism.' The second objective is to link schools and 

labour market expectations of youth to labour market segmentation. The third objective is 

to direct these concepts towards the context of the resource town, which exhibits a 

particular labour market dynamic. Much of the literature relating to labour market 

segmentation omits reference io school aged youth (Doeringer and Piore 197 1; Atkinson 

1984, 1987; Barnes, Hayter and Grass 1990; Hayter and Barnes 1992). Studies which do 

address pre-market segmentation of youth within the school system often lack spatial 

context (Gaskell 1985; Livingstone 1985, 1987; Empson-Warner and Krahn 1992). Peck 

and Haughton (1991) examine how a state policy, specifically the Youth Training Scheme 

(YTS) in Britain, can have vastly different results in two different localities, thus providing 

an important study of youth and the formation of skills with particular reference to spatial 

and historical contexts. Locality research stresses the importance of spatial reference when 

looking at labour market changes over time (Massey 1984,199 1 ; Peck and Haugh ton 1 99 1 ;  

Hayter, Barnes and Grass 1993). 

In bringing these diverse literatures together, it becomes apparent that youth's 

labour market expectations are products of several interwoven factors (Figure 2.1 ). Youth 

labour market expectations combine individuals' unique characteristics within the context of 

the family, school and locality, which provide the main social environments in which youth 

learn about work roles and develop personal preferences. Within these environments, 

youth experience different information flows which contribute to the variability of their 

perspectives on the nature of work and education. In addition, individuals' abilities, 
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interests, peer groups and experiences interact. to create highly differentiated labour market 

expectations. Figure 2.1 illustrates this multi-faceted factors underlying youth's 

expectations. 

I 
f Segmentation 
I i 

Ability m 

Peer Group 

\ Locality \ 

Factors Influencing Secondary School Students' Educational Choices and 
Labour Market Expectations 

Figure 2.1 



No single theory adeqiately addresses the complexity of youth's expectations. Willis 

(1977) and Peck (1989a) identify the family and the school in the socialization process. 

Gaskell(198.5) identifies the school as the focus for youth's vocationalism. Human capital 

theory gives primacy to individual ability and personal interest. Local opportunity 

structures are also identified (Ashton 1988; Peck and Haughton 1991). The nloctel 

presented in Figure 2.1 provides a heuristic device and builds upon themes identified in a 

diverse body of literature. By drawing these diverse themes together, Figure 2.1 provides 

the conceptual framework for the empirical research. 

"Vocationalism" in the School 

Labour segmentation theory that is based on the emergence of flexibility roughly 

divides the labour market into two sectors, the core and the periphery (Atkinson 1984; 

Barnes and Hayter 1992). Core workers are highly paid and are regarded as the 'brains' of 

the labour force, and peripheral workers are regarded as the low skilled and low paid 

labourers. Segmentation studies (Peck 1989b) point out that core workers generally corne 

from a privileged socioeconomic background in relation to their peripheral counterparts. 

Opportunities for periphery workers to advance to core jobs are bleak, as institutional 

barriers existing at multiple levels prevent them from doing so (Peck 1989b; Hamilton and 

Powers 1990). As outlined in Chapter One, labour supply-side factors play an important 

role in reproducing this division within the labour market. Socialization within the home 

and the school are key labour supply-side factors (Peck 1989a) wherein youth's labour 

market expectations are formed and reproduced. 

Gaskell (1985) sees the school as a pre-market streaming mechanism, reproducing 

class divisions among students based on academic grades and students' orientation towards 

academic or vocational programs. Gaskell introduces the notion of 'vocationalism,' which 

details the ways in which secondary school students conceptualize the link between school 

and work. In a study of senior secondary school students in downtown Vancouver, 
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Gaskell found that "most students treat school as a means to an end, as the way to get a leg 

up in the labour market" (Gaskell 1985:220). Students expressed two distinct forms of 

vocationalism, one immediate and the other distant. Students following the "immediate 

logic" of the labour market choose course electives with the belief that the skills learned 

therein will be directly transferable to a job. 

Caskell found that few students expressing the immediate logic of the labour market 

plan to pursue further education after high school. These students tend to come from 

working ciass homes. Interestingly, working class youth following the immediate logic of 

the labour market express optimism in terms of finding jobs after graduation (Gaskell 1985; 

Hamilton and Powers 1990; Empson-Warner and Krahn 1992). These youth are likely, at 

least for the short-term, to occupy the peripheral work force because of their limited 

training. 

The distant logic of the labour market is adhered to by students who value academic 

credentials for their more intangible long-term benefits. These students choose courses to 

fulfill distant post-secondary or job requirements, not for their immediate use in the labour 

market after graduation. Class differences between students following the distant and the 

immediate logic of the labour market are noted by Ashton (1988) and Empson-Warner and 

Krahn (1992). Ashton writes that working class students who consciously aim to elevate 

their class position through education adhere to a more distant logic than the majority of 

working class students. Ashton calls this latter group the 'ordinary kids,' who tend to take 

applied versus academic courses. These 'ordinary kids' adhere to a more immediate logic 

in terms of course electives, "which promise more immediate pay-offs in the labour market 

in return for compliance within the school" (Ashton 1988%). 

Gaskell (1985) and Livingstone (1985) see the distinction between vocational and 

academic students reinforcing social divisions within the school. Firstly, vocational 

courses are considered to have lower status than academic courses (Levin 1985). One 

reason for this may the general stigma in North America against blue collar workers who 



require much training and are highly paid. This stigma translates into a prejudice against 

vocational programs. Related to this stigma is the perception that vocational courses are 

somehow easier than academic courses. This perception pervades the education system 

and is reinforced by educators themselves (Gaskell 1985; Levin 1985). Gaskell sees 

vocational courses used as a tool to motivate students who are otherwise at risk of dropping 

out of school. Keeping 'at-risk' students motivated means giving them course work which 

they can accomplish successfully. As a result, Gaskell sees the school system gauging 

vocational course difficulty to the level of students' abilities and tolerance for work. 

The counsellor encourages students to take courses they can pass. The 
teachers adapt the content of their courses to the level of student they expect. 
The result is that vocational classrooms become part of a process of 
streaming in the high school, a process which separates out the less 
successful students (Gaskell l985:2 17). 

By adjusting the standard of vocational courses to meet the abilities of low 

achievers, the school system reinforces the social division between academic and vocational 

students. Vocational courses end up becoming a classroom ghetto for low achievers who 

graduate with lower credentials than their more academic peers. "Vocational courses 

therefore have less status with students and, a good deal of evidence suggests, with 

employers who prefer academic students" (Gaskell 1985 :2 17). In this way, the school can 

be seen as a screening device for future work-based segmentation. 

Re~roduction of Class Identitv Through School 

Several studies suggest that class identity is articulated through the school system 

(Willis 1977; Gaskell 1985; Livingstone 1985). This is achieved through the social 

interactions between students and the administration. In a formal sense, the Canadian 

school system has no overt agenda to separate students according to their class position 

(Levin 1985; Ashton 1988). This differs from the British school system, especially 

grammar schools and secondary school which formaliy separated academic from vocational 

students. This system has largely been replaced. 
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Within the school, peer groups, which are invariably made up of individuals with 

similar family background, help to consolidate class identity among youth. Within the peer 

group, accepted values and norms of behavior are reproduced on a social level. Willis' 

I977 classic study of male working class values vividly demonstrates this reproduction. 

Willis focussed on a tough fringe of working class 'lads' which embody for Willis the 

'counter-culture.' 

Wiliis found that working class youth tended to favour other working class youth 

as peers while middle class youth favour other middle class youth as peers, due to similar 

family backgrounds and values. The tendency for youth of similar socioeconomic 

backgrounds to gravitate toward each other results in an informal divisioning in the school. 

Willis observed social relationships between teachers and youth aiding in this division. For 

working class youth, teachers represent middle class values by virtue of their professional 

status. This assertion is based on the fact that educators themselves moved successfully 

through the educational system and hold white collar jobs. Levin (1985) suggests that 

because most teachers are products of the school system themselves, many have little 

understanding or sympathy for other sectors of the labour force. Because of the general 

socioeconomic gap between the counter-culture and school educators, the counter-culture 

resists school authority in a rejection of middle class values. 

Resistance results in discriminatory treatment by teachers, which leads to further 

antagonism between administration and the 'counter-culture.' This antagonistic 

relationship helps to consolidate fringe working class values and to rally the counter-culture 

towards greater unity. Willis suggests that teachers, and career guidance counsellors 

especially, work on two levels simultaneously, serving the needs and expectations of 

middle class kids and those of working class kids differentially. 

In a comparative study of school-aged youth in the iJ.K. and Canada, Ashton 

(1988) found that class consciousness exists to a much lesser extent in Canada than in the 

U.K. In the U.K., the working class counter-culture rejects the education system as a 
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middle class construct. In contrast, Ashton found no evidence of a Canadian counter- 

culture and no outright rejection of the education system among Canadian working class 

youth. Ashton attributes this difference to the two countries' different political histories, 

with Canada lacking a formal aristocracy against which a strong working class 

consciousness could be formed, Ashton draws on Willis' 1977 study to depict the British 

counter-culture's attitude towards school. 

In Britain, not only is class consciousness stronger but there is also a long 
tradition of resistance on the part of certain working class groups to the 
cultural forms in which knowledge is transmitted within the educational 
system .... Research findings suggest that about 10 per cent of the British 
school leaver population has developed a strong rejection of the culture of 
the school by the age of 15 or 16 (Ashton 19885). 

Although drop-outs in Canadz are generally from working class backgrounds, Ashton 

contends that Canadian youth drop out for reasons like boredom and the desire to find a 

job, not as an expression of resistance. Canadian youth also tend to stay in school longer 

than British youth. 

In addition to behavioral differences, Ashton found marked institutional differences 

in educational policy and labour market regulatory mechanisms between the two countries. 

In Canada, each province retains authority over its own educational sysrcrn and certain 

aspects of labour market regulation such as training and unemployment programs. 111 

Britain, employment and training programs such as the Youth Training Scheme are 

administered at the national level. In Canada, youth participation in part-time work while 

attending school full-time is widespread. In Britain, youth employment and participation in 

training programs is most prevalent among those who have dropped out of school. These 

differences between Canadian and British society highlight the need to qualify the context 

in which other studies, such as Willis' (1977) have taken place. 
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Experience-Based Learning 

A growing gap between what schools teach and what the labour market demands 

from them is identified by Mason (1985) and Levin (1985). Levin criticizes the school 

system for being elitist in that it caters to middle class students planning to attend university 

after graduation. This alienates youth who are less academically-inclined and who are more 

likely to enter the labour market directly after graduation. 

There appears to be an inconsistency in an education system which stresses 
humanities and general sciences (i.e., improving the minds of future 
citizens) if youth are to be ultimately used by industry as a source of cheap 
labour. This appeared to be especially pertinent for working class youth, 
for whom the education system appeared to be simply - and functionally - a 
massive irritant (Mason 1985:22). 

The school's focus on teaching abstract skills has created a gulf between the school 

curriculum and skills needed by the majority of students who will enter the labour market. 

Levin (1 985) sees this gulf reinforced by the auxiliary status of experience-based programs 

like work experience, career counselling and vocational courses in relation to academic 

courses. According to Levin (1985:274), "schools are academically focussed places," with 

an emphasis on learning through abstractions rather than through experience. 

Students who benefit from this academic focus tend to be well-motivated and to 

come from middle class backgrounds where parents provide educational role models. 

Working class youth have fewer educational role models to follow. Levin argues for 

increased emphasis on work experience for youth, writing that work-experience should be 

accompanied witti reflection by the students on what they learn from their work. Aspects 

of work which warrant reflection include the social dynamics of work and skills. While 

vocational education and work experience may be tools for motivating 'at-risk' youth 

(Gaskell 1985), their utility in helping to provide tangible skills and a high school diploma 

is a boost for youth who might otherwise drop out or do badly in academic programs. 

Segmentation theory has neglected the significance of labour supply factors in the 

formation of youths' labour market expectations. Peck (1989a) draws attention to this gap 

in the literature, and identifies the family and the school as important supply factors 



warranting close inspection. In addition, paid work. which is such a prevalent feature 

among contemporary youth. warrants dose examination as a supply-side fiiei~r, 

So little attention has been paid to the impact of work experience on young 
people's ideas about work and their vocational planning. Theory and 
research regarding adolescent occupational socialization and career choice 
have been developed in isolation from the phenomenon of widespread 
adolescent work. For the most part, career choice has been conceived as a 
process that takes place in families and schools (Hamilton and Powcrs 
1990: 245). 

Part-time jobs outside of school are held by an increasing number of high school youth. 

According to Stern et al. (1990) and Levin (1985), students' jobs outside of school are 

often treated by the school as a distraction from 'real' learning. Stern et al. (1990) writes 

that this apparent conflict can be overcome if students' jobs are treated as a learning tools 

by the school. 

The youth labour market is consistently portrayed in the literature as a dismal ghetto 

for students (see Gaskell 1985; Peters 1987; Hamilton and Powers 1990; Steitz and Owen 

1992). Hamilton and Powers (1990) studied the value of work experience among a group 

of female Grade 12 students from working class families in New York state. In spite of the 

fact that the majority of students described their jobs as positive learning experiences, 

Hamilton and Powers portray the educational aspect of youth jobs as virtually worthless, 

The experience of working is in itself sufficiently novel at first to teach 
valuable lessons to almost any youth. But lessons of punctuality, diligence 
and neatness can be learned quickly; prolonged employment adds nothing to 
them. The hnds of jobs available to youth often have nothing new to teach 
after the first few months of initiation (Hamilton and Powers 1990:259). 

Youth jobs, according to Peters (1987) and Gaskell (1985) consist of menial and boring 

tasks, they are low paying and offer little satisfaction. "Wages are low and most pay the 

minimum wage. The jobs offer little or no chance for advancement and are filled by an 

almost exclusively teenage labour force, among whom the turnover is high" (Gaskell 

1985:215). This bleak picture of the youth labour market suggests that students' jobs Fit 

within the peripheral sector in a segmented labour market (Atkinson 1987). Periphery jobs 

are characterized by a lack of job security, low pay, minimal chances for advancement, low 



skill requirements and few opportunities for learning on the job, contributing to a high 

turnover rate. In spite of this seeming 'fit' of youth jobs with the periphery, most students 

who work describe their jobs as rewarding in some way (Hamilton and Powers 1990). 

Studies which evaluate the merits of youth jobs or lack thereof consistently discount 

or ignore what youth have to say about the value of their jobs (Peters 1987; Hamilton and 

Powers 1990). They seem to imply that youth are incapable of comprehending that they 

are being exploited by the labour market and that their jobs are essentially worthless, save 

for the meagre minimum wage they receive in exchange for their labour. But the reality of 

the youth labour market is that many youth jobs contain features considered by labour 

segmentation theory to be exclusive to the core (See Peck 1989a; Hayter and Holmes 

1994). Examples of these features include the opportunity to learn new skills, job 

advancement, security, benefits and even unionization. 

Thus, even at the bottom, jobs do not fit the more extreme descriptions of 
secondary jobs as lacking all skills, benefits, and learning. Instead of 
falling into a 'good jobshad jobs' model, these are, over all, just poor jobs. 
Most have one or a few good features, but few combine numerous good 
features (Friedman and Friedman 1986:56). 

Stern et al. (1990) and Levin (1985) believe youth's jobs can possess significant 

educational value. They contend that labour market experience teaches youth skills which 

the school is incapable of teaching, such as communication skills, the importance of 

teamwork, problem solving and flexibility. Although these skills are not taught within the 

formal school curriculum, Stem et al. (1990) point out that labour market demand for these 

skills is rising. 

Levin maintains that since the school system has little background in experience- 

based learning, it is ill-equipped to guide youth in this area. Levin contends that business 

and trades groups provide a better grounding in experience-based learning, and identifies 

the potential for partnerships between the school and other groups in integrating 

experience-based learning into the formal curriculum. 
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link in^ School to Labour Market Se~mentation 

The conventional model of labour market dynamics and skills formation is 

conceptualized by human capital theory (&Mason 1985). Human capitat theorv maintains 

that youth are differentiated in school based on their intrinsic abilities and pt.rstln;il 

interests. Students' enrollment in particular school programs. whether they are vocationr~l 

or academic, is seen as a product of students' personal preference and tevcl of ability. ' fhc 

skills learned through a particular program affects a student's career trajectory due to 

varying skill requirements of jobs. Human capital theory views youth choosing career 

paths based on the skills which they have 'chosen' to or have been able to acquire (Mason 

1985; Peck 1989a). Thus, the tendency for working class youth to take working C ~ X ~ S  jobs 

is seen by human capital theory as a rssiili of personal preference and ability. Tha 

weakness of this theory is that it fails to recognize the impact of sociaiizrttion in shaping 

youth's opportunity structures, educational choices and ultimately thcir labour mrirlic.t 

expectations. 

Segmentation theory criticizes human capital theory for its inability t o  account for 

the differential opportunity structures youth face within the community and challenges the 

primacy afforded to individual preference and ability. Segmentation theory affords a rdc. t o  

socialization within the family and the education system as important labour supply-s~it: 

factors. Family background acts as a structural constraint on the range of possible 

expectations youth may hold, just as school experiences restrict youth's post-grduarroir 

options. Several studies poifit to the link between an individual's experiences and thcir 

range of potential labour market options (PMorris 1988, 1994: Burchel! and Ru'mry 1YN; 

Hanson and Pratt E 9921, 

The academic achievements of youth are strongly influenced by ihe degree ro w h ~ h  

education is valued in the home (Empson-Warner and Krahn 1 992; ,Mzrshrrft and Tucker 

1992). Therefore, the tendency for vocational courses to be filled by workmg class youth 

and the tendency for academic courses to be filled by rliddle class youth cannot entirely be 
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underst& in term of yautln"~ personal "'preferences." These questions must consider 

wgpf y -st& factors which xrrount for why *"children of higher status parents are typically 

better educated and- in eum are more iikely to obtain high status occupations" (Empson- 

W m e ~  and Kmta 1992401 than their working class school mares. Peck (1  989a) rejects 

the rimplistic notion that youth "choose" careers but rather maintains that youth are 

wxialszed to expect camin  oufcomes. "These orientations to work rend to be regarded in 

anhabox theory as ""peferences," a term which is completely inappropriate, given the 

nature of their origin"' Week b989a: !59). 

Segmentatran Ilhetlr). proviks a superior framework to human capital theory in 

rems of understanding v8~:aimalisrn as a fom of class division within the school, because 

ir  iricorpcmtes l&ur ctrr=pp!y fzrozs in ~k fm-ma~ion -3f p ~ ~ h ' s  f:d?~-ationa: choices. W q  

of a deterministic outIwk, Mason ( 19fi$5j suggests youth's Xabur market expectations are a 

function of the interplay between ihe individual factors emphasized under human capital 

theory and the stnrtxurd f x t m  emphasized by segmentation theory. 

Livingstone (I9851 presents a particularly dogmatic viewpoint of class stre~ming 

within the school qstsrn. He sqgesrs  the existence of a covert agenda within the school 

sysrern, which actively pqetums the division between working class and middle class 

youth. Livingstone describes the labour market as requiring both mental' and 'manual' 

laborers. Mental taborers perform white c01iar jobs. and compose the middle class. Manual 

Idmrers perform blue collar rnmual jobs and compose the working class. This social 

divisicm ef ! a b r  resembles the bifurcation of work under the Taylorist production regime. 

L~vingstcrne sees the schoolEs formally acknowledged role as k i n g  the reproduction of 

amroN;ffeEy skifled workers fix the f h r  market which demands both mental and manual 
- 

I;eiPrrrers- I he xfri;crf"s d i e  &refore is to reproduce this division while at the same time 

appearing ru k ncm-dis@Pirrmi~or)r~ 

In Canada, strewing within schaclls is contentious because it implies state 

-timed differentiaim of youth, 



The inherent contradiction confronting education in a capitalist society 
functioning under &e guise nf a democracy is the need to appear to promote 
equality while successfully producing the differentiated and unequal labour 
power demanded by corporations and other employers (Livingstone 
1985: 1 191. 

Livingstone (1985) examines the notions of skill and entry level requirements. criticizing 

the emphasis placed by human capital theory on skill as the determining f x t o r  in job 

acquisition. Gaskell (1987) notes that it is not necessarily the individual's skill or level of 

ability that gets a job, but rather the investment of time in training which demonstrates to 

prospective employers determina~ion and perseverance. Both Livingstone ( 1 985) and 

Gaskell (1% 7) see the entry requirements of most jobs as being superficially higher than 

the actual skills required to perform the work tasks. This point is confirmed by a group of 

American corporate executives who summarize the value they place on education and 

training. 

Industry places a high value on the college degree, not because i t  is 
convinced that the four years of schooling insure that individuals acquire 
maturity and technical competence, but rather because it provides an initial 
starting point of division between those more trained and those less trained; 
those better motivated and those less motivated; those with more social 
experience and those with less (Livingstone 1985: 108). 

Superficially, high entry level requirements favour workers who have the resources to 

pursue extensive training over those who do not, which has the tendency to eliminate 

working class youth from realistically competing for these jobs. The perpetuation of class 

divisions through the school is critiqued by Willis (1977), who sees screening in schools 

as a necessary process in averting a labour market crisis. The social reproduction of 

working class values helps to divert significant numbers of working class youth from 

w i r i n g  to middle class jobs, which are limited in quantity. Some degree of mobility does 

eztiisr, for those working class students who are motivated by the distant logic of the labour 

marker, and who view education as a tool for elevating their class position (Ashton 1988). 

Under Fordism, the availability of semi-skilled and unskilled manual jobs allowed 

working class youth the opportunities to find jobs. The shift towards flexibility has meant 

hat  manual jobs are becoming increasingly mechanized. This results in the gradual 
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elimination of many employment opportunities which were once available to working class 

youth. The shift from Fordism to flexibility demands a markedly different skill structure 

among the labour force from the past. With rising job entry requirements, young workers 

with skiiis and training today face a more restricted job market than unskilled workers did 

under Fordism. 

Expectations Formed Through Experience 

Youth's labour market expectations must be contextualized in terms of their past 

experiences. Youth pick up knowledge about the labour market through contact with 

peers, family members, teachers and co-workers. Through these informal social networks, 

youth gain knowledge of job opportunities, job restrictions, entry level requirements and 

labour market conditions, Mason (1985) notes that informal contacts with family and 

friends play the major role in the securement of teenagers' first jobs. These informal 

contacts, most especially with parents, influence youth's labour market expectations. 

"Students report being influenced by people, by events, and by their own predispositions. 

Among people, parents are clearly the key i~fluences for most students, with all dthers 

{siblings, friends, teachers) trailing far behind" (Levin 1985:271). The relationship 

between individuals' social contacts and the formation of economic expectations shows that 

social life is endogenous to the economic system, not separate from it. 

Several studies point to the impact of individuals' experiences in shaping their 

labour market expectations and opportunities (Burchell and Rubery 1990; Hanson and Pratt 

1992; Morris 1994). "One of the main hypotheses of segmentation theory is that 

individuals' current opportunities in the labour market will be influenced by their past 

experience both within and outside the labour market" (Burchell and Rubery 1990554). 

L~dividuals' experiences vaq.  incorpnrating the role of individual experience into labour 

segmentation theory allows for the variability of outcomes, and modifies Livingstone's 

(1985) rigid model of labour market dynamics. Life experience is a key supply-side factor, 
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yet it has largely been neglected in segmentation literature. Hanson and Pratt (1992) 

identify this absence. 

Few will argue with the notion that a person's experience helps to define 
what he or she sees as possible or suitable opportunities, in that experience 
kelps to shape ambition, goals, and expectations about jobs and careers. 
But the power of everyday life to shape and constrain the spatial reach of 
labour markets has been neglected (Hsnson and Pratt 1992399). 

The role of social networks in the labour market has been explored by Hanson and 

Pratt (1992). They found that informal contacts between family and friends were major 

sources of job information for working class women. In addition to institutional 

structures, an analysis of youth labour market expectations must include an appreciation of 

informal social contacts. The importance of social life has largely been excluded from 

locality studies (Moms 1891, 1994; Hanson and Pratt 1992). By focussing on scales such 

as the household, the peer group and the neighborhood, the labour market is seen as being 

as much a social construct as it is an economic construct. 

Parents' expectations and information flows 

Parents' expectations play a major role in influencing youth's labour market 

aspirations (Empson-Warner and Krahn 1992). The value placed on formal education in 

the home helps shape youth's educational aspirations and labour market expectations 

(Marshall and Tucker 1992). Parents' expectations are played out through the socialization 

process, whereby their educational values are transposed onto their children, contributing 

to the social reproduction of labour through the family. 

Information flows provide another vehicle for the formation of youth's 

expectations. The influence of information flows in shaping labour market expectations 

has been studied extensively (Morris 1987, 1988, 1994; Hanson and Pratt 1992). 

Information flows vary according to peer groups, families, neighborhoods and so on. 

While information flows carrying news about job opportunities can benefit the individual, 

they can also potentially constrain the individual. Studies of job search strategies used by 

working class women show that social networks cmtribute to the further entrenchment of 
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their subordinate labour market position (Morris 1987, 199 1, 1994; Hanson and Pratt 

1992). 

Structural barriers restrict social mixing between the working class and middle 

class. Working class women tend to get their news from other working class 'women. 

Hence, information relating to job and training opportunities tends to be restricted to 

marginal working class opportunities. "The employment options that people encounter in 

the course of their daily round of activities, as well as those they encounter through family, 

neighbors, and friends, alert them to a (limited) range of em2loyment possibilities" 

(Hanson and Pratt 1992:399). Morris (1994) examines how social networks aid in the 

entrenchment of the working class in Hartlepool, north-east England, where industrial 

decline and rising unemployment have occurred since the 1950s. Morris found that the 

experience of unemployment and underemployment tend to concentrate within particular 

social networks of working class households. Like Hanson and Pratt (1992), Morris 

found that the very social networks which lend support to individuals in finding jobs also 

act to constrain their scope of opportunities. 

It was the case that informal access to employment could in itself be 
disadvantaging; a p ~ ~ i c u l a r  network might tend to cany information about a 
particular kind of work, as seemed to be the case for the insecurely 
employed group (Moms 1994: 12 1). 

Morris' study challenges the assumption under human capital theory that individuals' 

labour market expectations are formed free of economic barriers. Labour market 

expectations are influenced by highly filtered information flows. 

Labour market ex~ectations versus eventual outcomes 

Several Canadian studies dispute the reliability of youth's labour market 

expectations as indicators of eventual outcomes (Gaskell 1985; Levin 1985; Empson- 

Warner and Krahn 1992). In Ontario and Alberta, Empson-Warner and Krahn (1992) 

found that youth's labour market expectations are unrealistically high and subject to 

change. 



When the aspirations of young people are compared to the current 
distribution of occupations in the labour force, teenagers appear to be 
aiming much higher than their probabilities of success. Given the jobs 
available, not all can hope to attain the occupations to which they aspire 
(Empson-Warner and Krahn 199240). 

Levin (1985) suggests that the degree of change in youth's plans is directly related 

to family background. The higher the socioeconomic status of the youth, the less 

likelihood of change in plans. Middle class youth planning to attend university and college 

are most likely to stick to their original plans. Due to their limited financial resources, 

Levin (1985) argues that worhng class youth are least likely to stick to their pre-graduation 

plans because immediate material needs take precedence over long-term plans. "At the 

aggregate level, students' intentions are indeed borne out in that post-secondary enrollment 

in the fall is about what one would expect from surveys of students in the spring" (Levin 

1985). Students expressing plans to attend post-secondary school are not necessarily the 

same ones who enroll in the fall. 

The evidence indicates that about half of any given student population will 
have done something other than intended within about two years of that 
expression of intention. Even among those most definite in their plans, 
there will be considerable degree of change in actual behavior. Moreover, 
the number of students not fulfilling their high school plans increases 
steadily over time (Levin 1985271). 

In a Vancouver study, Gaskell (1985) found ironically that working class youth 

expressed the greatest optimism in terms of finding fulfilling jobs after graduation. Middle 

class youth were more pessimistic about the labour market, using post-secondary schooling 

both to delay job entry and to improve their eventual point of labour market entry. "Those 

who are more pessimistic about the labour market go on to further education, and feel that 

by so doing they will improve their chances to get the jobs they want. In hard economic 

times, they see education as a solution to their economic difficulty" (Gaskell 198521 4). 

In a study of 76 graduating working class girls in rural upstate New York, 

Hamilton and Powers (1990) found that an overwhelming majority of the respondents 

expressed optimism in terms of moving out of the youth labour market after graduation and 

finding well-paying jobs which would confer upon them adult status. Six months after 
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graduation though, most respondents were still working in the youth labour market or were 

unemployed. "None had embarked upon a career in the sense of taking a job that offered 

security, training, and upward mobility along with earnings sufficient to support a family" 

(Hamilton and Powers 1990:257). Hamilton and Powers refer to the group of students 

who go straight from high school into the work force as the "Forgotten Half." Their post- 

graduation expectations are least likely to be fulfilled. They have low skills and their 

employment contacts tend to be concentrated in the youth labour market, leading to their 

entrapment in peripheral jobs. 

The entrapment portrayed by Hamilton and Powers (1990) bears close resemblance 

to Morris' (1994) and Hanson and Pratt's (1992) portrayal of restricted strategies available 

to working class women. The vocational entrapment of working class youth in a sense 

truncates their passage from youth to adulthood. "Youth whose education ends with high 

school, the Forgotten Half, cease to be students without yet becoming fully adult. Their 

jobs do not confer adult status; nor do their jobs pay enough to make them financially 

independent" (Hamilton and Powers 1990:243). Youth's family background influences 

their labour market expectations and affects how accurately expectations are borne out after 

graduation. In these ways, youth labour market expectations reflect characteristics of pre- 

market segmentation. 

The Effect of Localitv on Labour Market Expectations 

Local context is a significant influence in labour market dynamics (Hayter, Barnes 

and Grass 1995). Peck notes that there is little understanding of local factors in labour 

market dynamics. "There is no conception of the role of spatial structures in shaping 

labour market processes or outcomes. The important questions concerning whether, and if 

so how. labour markets operate in locally specific ways remain unaddressed" (Peck 

19895:M). Several studies have responded to this lacuna. An emergent literatiire begins to 

examine the role of locality in articulating labour market dynamics (Ashton 1988; Peck 

I989b; Peck and Maughton 1991). 
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The role of locality in labour market dynamics is explored in a comparative study of 

youth Iabour market segmentation in Canada and Britain (Ashton 1988). Ashton found that 

local labour markets play a significant role in the determination of youth's life chances. 

Local labour market structures tend to outweigh the effects of uniform educational policy in 

determining the life chances of youth in both Canada and Britain. 

Of crucial importance in both societies is the significance of local iabour 
market variations in life chances. What the evidence suggests is that 
irrespective of political and other differences in the wider society, local 
labour markets appear to generate distinctive cultures which influence the 
behavior and attitudes of youth (Ashton 1988:4). 

Ashton's focus is on single industry towns in Britain and Canada. He concludes that while 

there may be plenty of work opportunities for local youth within their home towns, 

mobility from one type of work to another may be limited. Therefore, the local opportunity 

structure becomes an important consideration. 

The importance of local context is supported by Peck and Haughton's (1991) 

analysis of the national Youth Training Scheme (YTS) in Britain. Peck and Haughton 

compare the impact of the YTS on two localities, which responded differently to the 

program due to labour's unequal degree of leverage in the two localities. Labour unions 

maintained a strong presence in Preston and felt that the YTS posed a threat to its traditional 

apprenticeship program. The scheme was boycotted, which fed to the failure of the state 

implemented policy in its attempt to colonize the local training structure. In the depressed 

economy of Crewe on the other: hand, labour had little power to resist colonization by the 

YTS, where it caught on rapidly. This study illustrates the effect of locality on labour 

market dynamics by showing how broad spatial policies can have varying local outcomes, 

Heterotreneitv of locality 

Local iabour markets have traditisnaliy been conceptualized as internally coherent 

ssLntcittres, defined by the similar commuting patterns of workers and the spatid cztchmcnt 

within which a firm's work force travels from home to work (Watts 198793). This 

implies that all workers living within a particular spatial catchment belong to the same 
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labour market, suggesting equal access to jobs and to training opportunities. This 

interpretation is challenged when labour markets are viewed as segmented entities. 

Segmentation theory draws attention t~ the differential opportunity structures within a 

particular spatial catchment. Several studies point to the internal divisions within localities, 

shattering any notion of local cohesiveness implied by Watts' definition of a local labour 

market (Peck 1989b; Cox and Mair 199 1; Morris 199 1). "Segmentation can be seen as a 

set of processes that 'slice up' local labour markets, undermining their local coherence to a 

potentially debilitating degree" (Peck 1989b:49). The internal divisions created by labour 

market segmentation apply to youth's labour market expectations because opportunity 

structures existing locally and within the household and school affect the 'life chances' of 

youth differently (Ashton 1988). 

Localities and change 

Local labour markets, including youth labour market expectations, are dynamic. As 

the local opportunity structure changes, so too do youth labour market expectations. Paasi 

(1991) suggests that more focus be given to cultural and historical factors in the study of 

how localities function and change. Paasi explores how regional identity, like local 

identity, evolves over time. Paasi maintains that regional identity is mediated through the 

informal relationships between successive generations. Massey supports this view of local 

dynamism, suggesting that localities resemble processes more than place-bound entities. 

Youth labour market expectations must be viewed within the temporal context in which 

they are formed. This includes consideration of how past generations' values and 

expectations relate to the present. This relates to Burchell and Rubery's (1990) contention 

that an interpretation of the present must be accompanied by a thorough understanding of 

the past. 

The formation of skills as a form of local develo~ment 

Local development most commonly refers to the promotion of entrepreneurial 

activity (Coffey and Polese 1985; Barnes and Hayter 1992), but skills formation can also 
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be considered as an important form of local development. Peck (19898) and Peck and 

Haughton (1991) point to the roles of institutions and of the state in shaping local skiit 

profiles. Peck (1989b) argues that learning institutions have an important role to play in 

responding to fluctuations in local labour market demands, but that they are often out of 

touch with current labour market demands and are therefore often unable to provide 

appropriate training. 

Cox and Mair (1988, 1991) argue that any development pursued in the name of 

'local interest' inevitably undermines working class interests in favour of capital. Cali and 

Mair see local development ultimately leading to competition between localities. In the 

context of skills development, the validity of Cox and Mair's pessimistic outlook on local 

development falters since skills upgrading can potentially liberate the unemployed if a 

demand for new skills exists. Coffey and Polese (19853 take a more optimistic viewpoint. 

They see local development stemming from the investment in local entrepreneurial skills 

and training, through what they call the "people development paradigm." School programs 

which equip youth with appropriate skills for the labour market are seen as expressions of 

local agency in overcoming structural impediments in a restricted job market. Thc 

importance of local agency becomes highlighted in the context of a Canadian resource town 

undergoing restructuring. Youth in resource towns face increasing restrictions in the local 

labour market, as the shift from Fordism to flexibility continues. 

Canadian resource towns represent distinct localities with specific labour market 

characteristics (Randall and Ironside 1993). They are typically isolated and historically 

dominated by a single industry. Under Fordism, jobs in the dominant industry were 

predominantly held by males. In contrast with larger urban areas, Canadian resource 

towns usually have only one secondary school. This contributes to the mixture of youth 

quite different perhaps from an inner city high school, where the population of students is 

more heterogenous. 
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jtessurce Towns 

The aspect of change underlies the basis nature of resource towns in a post-Fordist 

era. Several studies assess the impact of industrial restructuring on local labour markets 

(Bluestone and Harrison 1982; Clark 1986, 1989; Hudson and Sadler 1986), many with 

specific reference to B.C. coastal forestry towns (Barnes and Hayter 1992; Hayter, Barnes 

and Grass 1993; Hayter and Holmes 1994). While employment opportunities in the 

manufacturing sector become scarcer in resource towns, youth's local opportunity 

structures have altered. The link between industrial restructuring and social change in 

resource towns has been traced by Machlis, Force and Balice (1990) in a study of two 

resource-based communities in northern Idaho. In both communities, industry underwent 

capital intensification with the resultant loss of jobs. Machlis et al. found that social change 

within the localities could be traced back to industrial transformation, although a lag time 

was discovered to exist between industrial and social change. This interdependence 

between the social and economical spheres has been documented in numerous studies 

(Peck 1989a; Hanson and Pratt 1992; Morris 1994), drawing attention to the link between 

youth's labour market expectations and their social background. 

Declining employment opportunities in resource towns has been identified as a root 

cause of the out-migration of youth (Lucas 1971; Marchak 1990; Weeks 1990). Weeks 

studied demographic trends in six Washington State forestry towns experiencing 

employment decline in forestry-related employment. The populations in each community 

remained stable over the study period, but in each case, demographic profiles showed an 

aging trend. While high school enrollment steadily dropped in five of the six communities, 

older migrants settled in the isalated communities. Weeks directly links drops in high 

school enrollment and out-migration of youth to the loss of local jobs. "High school 

students in these communities recognize the diminishing possibility of acceptable 

employment In the community.upon graduation" (Weeks 1990:134) and, hence, many 

make the decision to leave. 
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-Marchak (1990) offers the same explanation in a c3se study of three British 

Columbia forestry communities. Marchak perceives the out-migration of youth as a 

negative consequence of declining forestry jobs, which she directly links to the excessive 

external control of the local industry in the towns. Marchak argues that by increasing 

community control over the local resource base, local employment will stabilize in forestry 

towns. Marchak assumes that with employment stability, youth will perceive more viable 

job opportunities, increasing their incentive to stay within the locality. 

Nelson (1990) writes about the importance of including youth in the comn~unity 

planning process in order that they maintain a sense of belonging to the community. By 

promoting participation of youth in community planning, Nelson argues that youth will 

pick up leadership and entrepreneurial skills needed to catapult a depressed economy out of 

the doldrums, e~hoing the "people development paradigm" outlined by Coffey and Polese 

(1985). While the encouragement of youth to participate in community decision making 

may act as an incentive to remain within the locality, the question lingers as to whether 

remaicing in a locality is the best option. 

Lucas (1971) links migration intentions of youth in single industry towns directly to 

the local employment opportunities. "The number of jobs in any community of singlc 

industry is finite. and no matter what the hopes and plans of the youth may be, the great 

majority cannot be accommodated by the local industry" (Lucas 197 1:378). Lucas sees 

youth being forced to migrate out of isolated resource communities because of the finite job 

market. Lucas sees a rural "brain drain" occurring, where the best educated youth leave the 

community in search of higher education and job opportunities. 

The assumption that a lack of viable job opportunities leads to the 'forced' 

migration of rural youth is contested by several studies (Freudenburg 1984; Murdock et al. 

1984; Seyfrit 1986). These studies suggest that youth's migration decisions are influenced 

by factors other than labour market considerations. In a longitudinal study of Texas 

counties, Murdock et al. (1984) found that the importance of non-economic factors has 
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risen significantly in influencing young rural residents' migration decisions. Availability of 

amenities and closeness to family are examples of non-economic factors. 

Seyfrit found no difference in the migration intentions among youth living in 

communities with rapidly growing job opportunities and youth in communities with stable 

job markets. "A straightforward comparison shows that high school seniors in the rapid- 

growth counties are no less likely to migrate than those in the comparison counties. Of 

those expressing definite intentions, the majority of students in all rural counties intend to 

migrate" (Seyfrit 1986:204). This finding parallels the study by Murdock et al. (1984) 

which found that other considerations besides labour market opportunities feature 

prominently in youth's migration intentions. Freudenburg (1984) compared the 

perceptions of youth in Colorado towns experiencing rapid growth and no growth. Like 

Seyfrit (1  986), Freuderiburg found that the expansion of job opportunities does not lead to 

improved perceptions among youth of their locality. 

Summarv 

This chapter links the main bodies of literature related in Figure 2.1. Vocationalism 

is introduced as a form of labour market segmentation within the school system. The 

immediate' and 'distant' iogic of the labour market are explored in relation to supply factors 

such as family background, peer groups and information flows. The school is portrayed as 

a screening mechanism reinforcing class identity among students. The informal social 

realm of life is identified as a significant force in shaping students' expectations. Supply 

factors such as family background and peer group act to restrict information flows and 

hence to constrain the potential range of expectations. Local opportunity structure is also 

an important supply-side consideration. In resource towns experiencing industrial decline, 

yotith's nrigiaiion iiiie~iioiis are kifluerieed kv. a eombiiiadm of iiiarkec aid iioii-market 

considerations. Lrpm high x h w !  gra&~adcn, many youth's --if- ~ Y ~ * C ~ * ' ~ C B S  --== wi!! sot be 

fulfil led. most notably those of the working class. 



CHAPTER 3 

POWELL RIVER IK TRANSITSOX: I3ZPLICATIONS FOR SECONDARY 
SCHOOL, YOUTH AXD LOCAL SKILLS STRUCTURE 

Introduction 

The Powell River mill began restructuring in the early 1980s. Restructurins at the 

mil1 has acted as a catalyst for broader social and economic changes within the ttxality. 

This chapter has three objectives. The first objective is to identify the impacts of the ICISQb 

recession and restrucruring on job opportunities for youth. The second t>bjectivr o i  thrs 

chapter is to identify current institutional initiatives to upgrade the local skill srruorurc. "Thc 

third objective of this chapter is to demonstrate how Max Cameron Secondary School hiis 

adapted its curriculum, courses and programs to cope with the chang~ng Iahur  markst. 

The training initiatives in Puwelf River create a distinct skill mrx antong youlh from that 

which existed under Fordism. in spite of these various effons to address puth's tratntng 

and educational needs, low income youth continue to face difficulties. This chapter 

demonstrates the interrelationship between local labour markets, lwal ~ c h m l s  and t t~c  

imprrance of locality. 

I m ~ a c t  of Restructwrine on Jab O~~ortunities 

Burchell and Rukry RIS)SK)) assert that an interpreiation of an ind~vidual'.; present 

situa~ion must 'be accompanied by a thorough understanding of their if people arc 

cumulative p r d u c t s  of their past, so too are places. In Powell River, the mill \ f i l l  

commands a strong physical presence wirhin the community but its centrality to the local 

monomy has diminished and k e n  displaced by the influx of new busines(;e\ since the early 

1 !l88s. 

Lucas* d 19711 anticipation of continued stability in single industry town\ wa$ ILOI 

misguided when he wrote Minetown. Milltawn, Railtown. After all, bctors leading 10 

Fordism's decline such as technological change, encroaching comptitlon from Newly 

I n k ~ d i z i n g  Counuies, resource depktion and the first energy crisis in 1973 had not 
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posed reafistic threats ra the dabiflty enjoyed by Fordkt industry during the long boom.' 

Inked, if srabiff~y was the ear mark of Fordism during the 'long boom' years in Powe!! 

River, change and a r n v d i c ~ i l i t y  marked the newly emerging era of flexible specialization 

during the 198% and early 1990s. Even during the 'long boom' years in Powell River, 

when the cyclical psrtirern of growth and decline was predictable and well-understood, 

evenks were cufrnirra~irag miside the locality precipitating the evenrud economic disaster of 

1 98 1. when 1 T percent s f  the mi il work force was laid off [Hayter and Holrnes i 994: 1 6). 

The emergence of fiexible specialization had particular relevance to towns of single 

industry. 

The wide spread job loss during the recession of 198 1-1 985 nor only impacted 

workers and their families but atso aEected the entire community of Powell River. which 

suffered from the fass of wages: and taxes previously derived through forest product 

manufacturing. &$arty workers who lost their jobs in Powell River aqd saw no realistic 

gmsibifity to find work wi~hirr the Irwrdity left ro look for work elsewhere, taking their 

F'iIies with them.. In the afrermath of cutbacks, many youth migrated out of resource 

towns with their families, Emp1oymnt ;at &e mill dropped h q l y  In ! 9111 md contin~es 

to &dine due to mechanization and rationalization (Table 3.1) (Hayter and Holmes 1994). 



Yzar Total Em~Ioved 
1971 2456 
7 976 2165 
1981 2335 
1986 1833 
1991 1828 

Source: Hayter and Holmes 1994:17 

Although mill jobs were cniback after 198 1, between 197 1 and 1994, the overall 

population of Powell River remained stable (Table 3.2). 

Table 3.2 
Powell River PopuJation, 1971 -3994 

1994 19.983 
Source: B.C. Stab (1994) 

While the local population remained stable between 1971-1994, the decline of jobs at the 

mill was paralleled by a decline in the local teenage population in the 15- 19 age group. 

Powell River's teenage population increased between 197 1-6, levelled off, and then 

&dined after 198 t (Table 3.3). 

Table 3.3 
Powell River Teenage Population (1 5-1 9 years), I971 -1 994 

9 
Source: B.C. Sfats (1994) 

It: is unknown whether there exists a causal link between declining employment 

opportunities at the mill and the dropping teenage population in Powell River. These 

findings resemble the demographic patterns described by Weeks (1990) in a study of six 
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forestry communities in Washington State undergoing employment decline in forestry 

related employment, Weeks found that as forestry jobs were disappearing, the high school 

population in each town dropped. At the same time, older migrants from urban centres 

were coming in, either to retire or to set up businesses. This latter trend is identified in a 

labour market review for the Powell River region as "penturbia." "Penturbia has hit the 

Powell River area and with it, a construction boom. Penturbia is the current trend where 

people are moving out of the larger cities to escape over crowding, crime and violence" 

[Human Resources Development Canada 1994a: 1) in addition to other environmental and 
- a 

& 

social factors, - 
Construction accounts for the largest growth in employment since the early 1980s 

recession, expanding 56 percent between 1986-1991. Housing starts alone rose 20 percent 

in 1994 from the previous year (Human Resources Development Canada 1994~). Tourism 

is actively promoted as an industry with enormous growth potential in the Powell River 

area. Plans to attract tourists include waterfront revitalization, enhancing services for 

disabled visitors, promotion of eco-tourism activities, milltown revitalization and 

publicizing local festivals (Ministry of Regional and Economic Development 1991; 

Community Futures 1993; Human Resources Development Canada 1994~). The 199 1 

profile of employment by sector in Powell River shows an approximate distribution of the 

currently diversifying economy (Table 3.4). 



Table 3.4 
Powell River Labour Force by Industry (1991) 

lndilstn, Number of workers Percent of work force 
Agriculture 130 1.5 
Fishins 21 5 2.4 
Logging 635 7.1 
Minina 150 1.7 
All Prifl-tatv 1130 12.7 
Manufacturina 21 05 23.6 
Construction 625 7.0 
Transportation 460 5.2 
Trade (Wholesale/Retail) 1365 15.3 
F.I.R.E.* 225 2.5 
Government plus all other services 3000 33.7 
All Service 5675 63.7 
Source: Human Resource Development Canada 1994a:8 
*FinanciaVlnsurance/Real Estate Services 

The growth and prominence of the service sector in the local economy has 

presented youth with employment opportunities which had virtually vanished after the 

1980s recession. Its emergence is greeted with enthusiasm by many key-informants, 

including the Canada Employment Programs Officer. 

Canada Employment Programs Officer: Over the last 5 years or so, the 
Powell River economy has changed. It was very much a one industry town. The 
pulp and paper mill was the only game in town. It's now diversified to the point of 
sma!l business being almost an industry in itself. Like all these fast food outlets 
that have ccme w e r  the last year. A&!4/, Kentucky Fried Chicken and Dairy 
Queen, Panagopolous Pizza and Robin's Donuts. That's all over the past year. 
They employ a lot of young people who couldn't get any work previously. They 
tend to be minimum wage type of jobs but a good place to start. 

History of youth at the mill 

An established feature among high school students was for many to quit school 

around Grade i O  to find a job in the mill. This pattern was stable and relatively unchanging 

and was incorporated in the local value system. Several key-informants including an 

employment officer, school staff, mill workers and parents testified to the predictability of 

Canada E.mp!oy.men? Progmns OffiCer: Eighfee~ 40 years ago in this 
town, kids went through school, dropped out of school, somewhere around 
Grade 10, Went to work for the mill. Bought them self a big car and had a great 
time. That was the pattern. Their fathers, their grandfathers all worked for the mill. 
They knew once they finished school, what ever that meant, when they reached 
working age for the mill, which was probably about 16 at the time, they could drop 
out of school- And go and work in the mill and earn good money. 



This pattern is echoed by several other key-informants. 

Head counselloc When I first came here, anybody could walk down the hill 
and get a good job that paid more than what the teachers were making. And they 
did it! They walked in droves, especially in Grade 11. They just quit school and 
went down, because they knew that there were jobs to be had and excellent 
money and they didn't need any specific education or training. They didn't need 
Grade 12. 

Former school principal: When I went to school here, we used to be able to 
work when we were 16 in the mill. That would be some kid in Grade 10, beginning 
of Grade 1 1. It wasn't all that uncommon to quit school at the end of Grade 10 and 
start in the mill and a way you go. 

President Local 76 at mill: When I was in school, you could work 4 to 12 on 
the weekends during the winter months and almost work full-time every summer. 
So for people trying to go to school and stuff like that, it was a lot easier to get 
funds together at a fairly good paying job. And there wasn't much effort to it. You 
knew you didn't have t3 go out and find it, it was sort of there. In some ways 
maybe that's soft, in the respect of knowing that it was always there. 

Key-informants' recollections seem to draw directly from Lucas' account of single industry 

towns during the long boom. The gendered nature of job availability in resource towns 

was recognized by Lucas and is articulated by one of the student's mothers. She drew a 

reaction from her mill worker husband who chose to see the unbalanced labour force under 

Fordism as the result of women's own preferences. 

Mil! wsricer and father: Up until 10 years ago, there was always work in Powell 
River. Because everyone that came out of Max Cameron School was almost 
guaranteed a job with MacMillan Bloedel. 
Interviewec AN the guys? 
Mill worker: All the guys and the girls. 
Interviewec Is that right? 
Mill workec Ya. They had openings for just about everyone that came out of 
school. 
Wife of mill worker: They didn't hire too many girls way back when. 
Mill worker: Well, who ever wanted to work! If the giris wanted to work there.. . . a 
lot of the girls didn't want to work there. It's just in the last few years that they've 
wanted to work with the men. Except for the war. There was a lot of women 
working in the mill during the war. 

Powel 

within 

1 River's current drive towards economic diversification must be contextualized 

the historical framework of a locality developed upon Fordist principles. The mill 

was the dominant local employer and the symbolic centre of the community up until the 

198 1-1985 recession (Southern and Bird 1988). Generations of workers from the same 

family had a history of going to work at the mill. Labour market expectations were well- 



founded upon what previous generations of males had done since the mill's inception in 

1909. Paasi (1991) and Lambert (1972) point to generations as important carriers of local 

knowledge, values and expectations. The transmission of local values binds generations 

together with common history. 

The "lost generation" 

The ease with which young males found work in the mill ended abruptly with the 

severe cutbacks in 198 1 (see Table 3.1). Male youth who had grown up to expect a job in 

the mill held on to the illusion that the recession of the early 1980s was just another dip in  

the predictable growth and decline cycle. They expected eventual economic recovery, and 

with recovery, resumed hirings at the mill. This expectation inspired many Powell River 

youth to remain in the locality. Male youth who might otherwise have sought alternative 

training and employment outside the locality waited years for the opportunity to be hired, 

continuing to live with their parents and worlung at menial jobs. However, the cutbacks at 

the mill were permanent, eliminating the need for new young entrants. The recession 

marked a dramatic blow to Fordist industry all over North America (Bluestone and 

Harrison 1982; Clark 1986, 1989) and for these male youth, there was nothing to replace 

the mill jobs. This resulted in low morale, lack of direction and extreme negativism about 

the future. The plight of this group was well-recognized throughout the community, many 

members of whom refer to this group as the "lost generation." 

Former school principal: There's an interesting thing going on right now. 
Powell River had their layoffs in 1982, probably their first big layoffs ever. In the 
mid80s, the problems started to arise. It was a group of people that came out of 
high school at that time, and they were sort of the first generation that never had 
that opportunity to enter the snill. I was at Oceanview (school) at the time, and 
most of those students had come through the system. I knew them all. I would 
speak to their brothers and sisters and ask, 
"Well, how's your brother doing?" 
"Well, they're at home. " 
"What do you mean they're at home?" 
Baskally they didnY get wwk riijhi away when they came out of high school. The 
ones that stayed behind. What's interesting is that particular group, probabiy near 
30 (years old) now, ended up getting into the mill 5 or 6 years ago. Sort of a 
delayed reaction. And now they're the first ones with this last layoff, who are back 
out doing other things. It's interesting to talk to a couple of them who are starting 
smaN businesses, and things like that. They sort of had a 5year stint in the mill, 
started when they were 25 instead of when they were 16. 



The "lost generation" left a strong impression on parents and other community members. 

Parents are loathe to see their children fail inio the same dilemma faced by members of the 

"lost generation," who lacked alternative goals when faced with limited local options. 

Many key-informant parents blame the school for not adequately preparing youth for the 

labour market. In particular, they see goal setting as tantamount to providing youth with a 

career direction. Without goals, youth are "lost." 

Shawn's father: There's a lot of kids that have graduated in the last few years 
and are still wandering around, wondering what they should be doing. 
Interviewer: Sticking around Po well River? 
Shawn's father: Sticking around town and taking on these low paying jobs just 
to put spending money in their pockets. But they really don't know what they 
want to do. 

The Programs Officer at the Canada Employment Centre has seen local youth go through a 

visible transition from extreme negativism towards their future labour market prospects to 

regaining a positive outlook, in spite of labour market uncertainty. 

Programs officer at  Canada Employment Centre: I've always talked with 
the schools over the last 10 years. But there was a period there, maybe a 4 or 5 
year period, up until a couple years ago, where the kids were very negative. 
Interviewer: About? 
Programs officer: About their potential for the future. It was kind of like, "It's 
hopeless. I'm not going to get a job. I might either go on welfare or be 
ucemployed in some form. What the heck, why bother?" That was sot? of their 
vision of life. Which was really hard to deal with. 
Interviewer: Yes, because you can't really do anything about that, 
Programs officer: It's really tough to deal with that. I guess as the economy 
started to improve, it diversified and the job situation improved. And now you're 
getting that positive spark again. With good ideas. 

Technological change and rationalization were two major factors contributing towards 17 

percent of the mill work force losing their jobs in 1981 (Hayter and Holmes 1994:16). 

Members of the "lost generation" can also be viewed as victims of technological change, 

for they held job expectations based entirely on the obsolete Fordist production system. 

They believed the changes mcurr;!ng in the !&our market to be temporary and thus failed to 

adapt to the new!y emerging system of flexibility. In essence, they were caught between 

two fundamentally different institutional production systems, Fordism and flexibility. This 

inability to adapt created a 1% effect between high school graduation and movement into 

eventual career trajectories. This lag effect between technological change and social 



adaptation is documented by Machlis et al. (1990), who write that resource communities 

are the most likely candidates for this pattern. 

Related to the lag effect is the "jarring relationship" observed by Peck (1989b) 

between changing labour market conditions and state institutions attempting to adapt to 

these changes. One of the most notable state training institutions in Powell River is the 

secondary school. Max Cameron Secondary has made impressive inroads towards 

preparing youth for an uncertain future. School vocational programs previously in place to 

prepare youth for the mill and other manual jobs have been phased out since the recession 

of 1981-5. Several initiatives in Powell River mitigate against this "jarring relationship" 

between institutions and labour market dynamics. 

Local Institutional Initiatives 

Institutions within Powell River actively strive to update the local skills structure in 

order to meet current labour market demands. These include Max Cameron Secondary 

School, Malaspina College, the Canada Employment Centre and business (Dufour 1994). 

blalaspina College and the Canada Employment Centre collaborate to offer training courses 

which meet the needs of local employers. Employers representing each major sector in 

Powell River join Canada Employment in an annual consultation process whereby they 

assess their skills and training priorities with Canada Employment. Canada Employment 

consults with Malaspina College to assess which training programs can be offered in the 

community 

Canada Employment Programs Officer: In essence what we end up is a 
statement of what employers see as their own training needs for the short term. 
For the next year or two. From that, we come back, we take a look at our budget, 
and kind of prioritize these training needs. With them, we approach Malaspina 
College and say, "Could you put on an appliance repair course for us this year?" 
They would say "Ya, we can do it." or "No, it's not possible to do it. " And we do it. 

The objective of the consultation process is to match training programs with the skills 

priorities of local employers. This process achieves a high pIacement rate among 

participants. Participants in recent training programs range from laid off mill workcrs to 

high school drop outs. 



Programs officer: AN of our focus is on unskilled people. Therefore, a lot of it 
is on youth. You're looking at the high school drop-out or graduate. 

So right now in town, we're sponsoring a carpenrry course, an appliance 
repair course, micro-computer systems specialist course, auto-mechanics, cook 
training. Quite a few courses that are designed to give people the skills so they 
can obtain employment. Which courses we buy every year are decided by what 
are the needs in this community. 

The local Canada Employment Centre conducted a survey among local employers, 

identifying the skills which local employers need but deem to be in short supply within the 

locality (Table 3.5). 

Table 3.5 
Ranking of Skills Needed by Powell River Employers 

Rank Skill GroupIProaram # of Reauests 
1 Computer1 software 25 
2 Personal improvement/attitude 24 
3 Business skillslmanagernent 22 
3 Customer Service 22 
4 Literacy and academic skills 13 
5 Construction 8 
6 Tourism 7 
7 Food and cooking 6 
7 Mechanics 6 
7 Special needs client support 6 
8 Appliance repairlhandyman 5 
8 ~hckina 5 

Source: Powell River Post-Secondary Education 1993 

The top four skills were rated as being by far the most important, though these are 

general in nature and lack the need for specific training qualifications. In spite of their 

general nature, these skills represent essential aspects of work under flexibility. The next 

highest category, literacy and academic skills, stands on its own between the top four and 

the remaining bottom skills. The remaining slulls require specific technical training. 

In order to maximize the effectiveness of curriculum development, Malaspina 

University-College collaborates with North Island College in Comox to design courses 

which rninirnizzs overlap. Coordination between communities means that residents from 

either community can take advantage of courses taught in either location. Ferry schedules 

between the two localities are organized to make attendance feasible. The collaborative 
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process between Malaspina College, Canada Employment and local employers is an 

illustration of Peck's "institutional thinness" (Personal Communication with Peck 1995). 

Peck distinguishes between the ability of institutions in large communities and tllost: 

in small communities to respond effectively to labour market changes. Institutions in small 

communities, he argues, are more likely to adapt quickly to changes, due to their 

"institutional thinness" (Personal Communication with Peck 1995). "Institutional thinness" 

refers to the degree of maneuverability within institutions. Irrsiitutions which adapt cluickly 

to change are considered 'thin,' whereas bureaucratic institutions which exhibit an inertia to 

change are 'thick.' 

In small communities such as Powell River, institutions retain the personal elemcnt 

because closer contact with the public and a higher degree of collaboration is more feasible 

than in large urban centres. An implication of 'institutional thinness' in Powell River is the 

close collaboration between Max Cameron Secondary School and the Canada Employment 

Centre in educating youth about labour market changes. Regular consultations occur 

between the school employment counsellor and the Programs Officer at the Canada 

Employment Centre regarding labour market fiuctuations. In contrast, institutions in large 

urban areas have less contact with the public, are more sectorialized and thus arc 

"institutionally thick." In effect, "institutional thinness" diminishes the 'jarring 

relationship' between the state and the labour market because an institution like the school 

is more adaptable to changing labour market dynamics. This raises the importance of place 

in assessing state education and how effectively it relates to current labour market demands. 

The skills and training programs implemented at Max Cameron Secondary School 

show the school as an agent preparing youth for the future labour market. These 

programs, which are outlined in detail, show a sensitivity to local labour market changes, 

The importance of place to skill formation at an institutional level is addressed by Peck and 

Haughton (1991) in an analysis of the Youth Training Scheme (YTS) in Britain. The 

authors found that the scheme had markedly different levels of success in the localities of 
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Crewe and Preston due to the particular contingencies of place. Similarly, the process of 

skill formation in Powell River is locally configured on the basis of local labour market 

changes and the sensitivity of institutions to such changes. 

Preoaring Youth for the Labour Market 

Since the 1980s recession, there have been several local institutional initiatives to 

prepare youth for the changing labour market. Collaborative efforts between Max Cameron 

Secondary School, the Canada Employment Centre, Malaspina College and local 

businesses have raised the levels of awareness and preparedness among youth for the 

changed labour market. The school administration constantly monitors the labour market 

and the demands of post-secondary institutions in order to maintain a relevant curriculum 

with high standards. Work experience has become a major focus for curriculum 

development and growth. The school's commitment to accommodating at-risk students is 

demonstrated by a number of institutional changes which have taken place within the last 

five years. Educational planning for the future attempts to incorporate modern workplace 

realities into the classroom setting. Part of preparing youth for the changed and uncertain 

labour market is communicating the importance of having flexible career goals to students. 

Students in Grades 10, 1 1 and 12 meet several times a year with speakers from 

diverse backgrounds to hear about various aspects of the labour market. Approximately 85 

percent of the Grade 12 students already have jobs or are looking for one, so their level of 

contact with the labour market is already high (Survey data 1994). In terms of long term 

career options, the Programs Officer at the Canada Employment Centre tells students to be 

adaptable to change and to maintain open minds. He identifies the service industry as a 

source of growing opportunities. 

Programs officer at Canada Employment Centre: I talked to a guidance 
ckss, aSctlt the changim~ sccmomy in Powell River. About people expecting to 
go to work for the mill. That was normal. Now we are based on the small industry, 
pay is lower. There is lots of potential for development. Because they've been 
changing it already. Because of the growth in tourism and the retirement 
community concept, etceteras. 
Interviewer: So you're talking more about services and entrepreneurial things? 



Programs officer: Yes. Pushing that type of stuff. Trying to get their vision to 
branch out a bit. The message I was trying to make was "o.k., this is what's 
happening economically in Powell River. How are you going to fit into that?" 
interviewer: Wnai sort of response were you geiiing? 
Programs officec Urn, pretty good. Actually, I was really impressed with them 
all. Especially for Grade 1 Us. They asked really intelligent questions. Every class 
had some questions. They seem to listen. They seem to understand. 

The former principal of the school, Mr. Brian Bennett, believes in being honest 

with youth about the realities of the labour market, rather than fostering unrealistic 

expectations. The tendency for youth to harbour unrealistic labour market expectations has 

been well documented by Empson-Warner and Krahn (1992) and Hamilton and Powers 

Young people with very high career goals are leaving school and entering a 
service-dominated labour market which, while offering a considerable 
number of high status jobs, also contains a substantial number of less 
rewarding jobs. This suggests a growing gap between aspirations and 
outcomes (Empson-Warner and Krahn 1992:49). 

In Powell River, thc former principal spoke strongly about dispelling unrealistic aspirations 

among youth. 

Former principal: 1 became principal at this particular school in 1990. Evan 
since then, everything has changed. When you talk to graduating students, the 
first time 1 spoxe to them, I said, "Not many of you will work in the mill." We're 
promoting other kinds of things among the students. Each year l've spoken to 
the Grade 12 class. And this year I said, "probably none of you will ever work in 
the mill." That's probably not true in one sense but it's appropriate. 

The school hosts a variety of special events aimed primarily at raising students' awareness 

about the job market. David Street, an animated speaker from Canada E.mployment, gave a 

dynamic talk in 1992 to a full gymnasium of Max Cameron students. His presentation, 

called "Modem Workplace Realities," emphasizes the aspect of change in the world of 

work. Repeatedly throughout his talk he yells "Nothing is more constant than change, 

people!" Street contrasts job requirements of the 90s to those of the SOs, 70s and 8Os, 

stressing the importance of post-secondary education and training in the 90s. He also 

emphasizes the importance of maintaining the 'right attitude' by projecting a positive 

out!ook and having flexible labour market expectations. His gift of 500 jelly filled 

doughnuts during his talk symbolizes the cordperiphery model of the labour market. Street 



explains to students as they munch away that 54 percent of the Iabour market is made up of 

full t h e  jobs, symbofized by the delicious jelly centre. The other 46 percent of the labour 

market contains alternative types of employment like part time, temporary, seasonal, self- 

employment, contracting out and term positions, symbolized by the not-so-desirable dough 

which surrounds the jelly, Street drives home the point that, "While the centre of the jelly 

doughnut is getting smaller and smaller, the outside is getting larger and larger!" The 

reality of the work place, he impresses upon students, is that good jobs are not out there for 

them. Rather, youth must go out and create their own opportunities by being flexible with 

their expectations and willing to learn new skills. Faculty found Street to be an effective 

communicator with youth. 

Employment counselfoc His number one thing is "attitude." You have to 
have the right aftitude. Without the right aftiiude, the other5 skills are useiess to 
you. But with the right attitude, somebody wiii take you under their wing and 
mentor you. He dues if in such a way fhat the kids are really mesmerized fur an 
hour. It's a good impact. I can talk to kids now and say, Who's the best guest 
speaker you've had?" and they'ii go, 'the guy with the doughnuts! Remember 
the guy with the doughnuts? Yeah! Wow, he was great, man!' 

The former school principal supports Street's analysis of the job market. He 

kIieves that jobs are less straighrforward to find but that there is plenty of work available if 

youth are willing to be creative and flexible in their approach. 

Former principak Right m w  there is a fair amount of work out thee, but there 
aren? that many jobs. Whai popie are having to do is go and pick up the work in 
various places and put if together as a job. /fs not such a bad deal but it really 
does entail almost going into a small business. 

The Programs Officer at Canada Employment conveys a sense of optimism to youth 

regarding tabour market opportunities. 

Canada Employment Programs officer: It's kind of exciting times. I guess 
that's the message f try to mmy to tfie kids. I say, ?- re ' s  all Unds of potential 
out there. As long as ycw can be flexible and creative. See where you can fit in. " 
But fie fraditionai roufes are kind of evaporaiiitg sh-dy- EWE f k  fasf f m A  
places are more mecbniled. 

In order to the give youth an accurate account of what the labour market holds for 

&ern. the employment ccwmseIlor plans to invite Max Cameron ,oraduate~ to talk to students 



about their labour market experiences. He believes this would be highly effective Decsrlst. 

'"hits r d f y  do listen to kids." 

Empfuymenf eounsdfor: 844s need !u bring those peclpfe back in here, so we 
need some travei ~meney. ,MCJS$ d them are ri?!ocated in other centres. But we 
would (ike to be able to bring them back in. And put a panel together ir, Iront of 
these Grade 12s myBe three times a y e a  "Here's a group of kids who went out 
and did Trades. Here's a group of kids who went out and did Human Services. 
Here's a group of W s  who went out and did Travel Tourism. Here's what they're 
feBir?g you abuf lzow they got there- " 

The schooI administration, stifi wary of what happened during the mid 1980s [a the "lost 

generation" believes that giving youth a realistic picture of the labur 1n3rkc.r is  the k s r  way 

to prepare them for the future, rather than to nourish unrealistic expectations. 

Changes at Max Cameron Seeondaw S c h d  

The school has responded proactively to rising skill requirements in the job nxlrket 

and in post-secondary insritutions by raising its own academic standards. Onc way in 

which it has done this is its aEtempt ro lessen the distinction between students going inlo 

vocational and academic streams. The former school principal described haw enrol I nxnt irt  

vocational courses has dropped significantly since the down sizing at the mill. Hc 

at%riEru&xi this both to a decline in studmu' interest and to the school's active ruk i n  

discouraging studem from pursuing stricr!y vocational programs. 

Fcmner scfrooi principal: -...The numbers are dropptng. Welding 1s an 
example. Pmbablpr 7 or B years agR enrollment in welding was way up there, 
&emuse anybody in a short period of time could get training, get work on 
cumtmction, get fairly h@la wzges and t4e a weMer. N's sort of romantic to be a 
wdder, I guess. Nosw ttiere"s just reafly lime interest in that 

The seRm1 cansuits r e g u l d y  with post-secondary institutionshequirements, 

adapting i t s  own programs accordingly. Malaspina College, the only local post-wcnndary 

insriau~ion, has raised its errw requiremenu to include upper division Math and Scjcnces 

far exampie. h Q F & ~  to be accepted inre, a Trades program at the College. incoming 

students must already have -passed ,Ma& f E and 12 and Physics I I .  A direct resjwnse lo 

this has k e n  the development of the "Maihs Centree within Max Cameron Secondary 

Scboebl. This inida~iv-e ha% resulted in a doubling of enrollment in acadrmic marhs since its 



The drive towards cornpurer literacy in the labour market has prompted Max 

Cameron to expand its Computer Science department to overlap with Business Education 

o m  fn order ro mainain a uiic?ulzting !earning envirorsrnent, the school encourzges 

Farmer scbuui principal: HereF we have to keep changing the course every 
year and gi kE$lzer 3rd Piieher and Po'rr:he< because of :he sicifis of the kids 
mmmg In- &me areas are h v h g  a hard time even keeping up. Like in the 
Busmess Ed- a m  / m w &  fhz compuier progfamming from AppXe to ISM this 
year. Tiiars a % % ' &  a bt of proye1Ier-he 0%. you n u  They've ail got 
thefr own wmiproaer beasimsss and stuff like this. They go up there and the poor 
teachers haven? p t  a Pcdae. And so I've sort of had to tmsfer a few people 
around and pu2 a r-bead with the teacher. 

These efforts by the  xhml to "keep up' with labour market changes contrasts with 

labur marker- The whmtHs adaptation ro labour market changes demonstrates both 

Although M a x  Canermi schoof strives to keep abreast of the latest hikes in post- 

trigher than the a c t d  ski& needed to succeed in certain program. Caskell ( 1987) and 

Livingstone ( 1985) nmr h z  ua2lity of mificidfy high entry requirements to schools and 

n u d e r  of people wba are elirgiile to ds ajob arrd thus make the ability to do the job scarcer 

bps-& mre vaEuabkw (GakeIE 2987: 1411). The fanner principal expressed resignxion over 



what he sees as superficially high requirements for courses such as Home Health Care 

taught at Mdaspina College. 

Former schoaf principaf: Malaspina College announced a local course here 
which was in the health care field. Anyway, we were going over the requirements 
and the counsellor said, "You have to have a C+ in English 12 to get into the 
course. " 

I said, "In a 70-month course in bed-making the jumping height is a C+ in 
English 12!?" It's not really much relevance to what they do, C+ in English 12, but 
anjway, that's just the way things are. 

Union representatives also attest to the artificially high entry requirement at the mill. 

Employment eligibility at the mill in 1994 was contingent on the applicant passing a 

rigorous math exam, which is pitched at the first year university level. The apparent 

absurdity of this standard is highlighted by the fact that many of the older mill workers 

possess a Grade 10 education or less. During Fordism, Lucas (1971) noted the 

incongruity between the high entry requirements for new applicants and the minimal 

educational background of older workers in industry. 

Livingstone suggests that while skill requirements are increasing in many blue 

collar jobs, often workers do not gain greater autonomy over the tasks they perform. 

"Employed proletarian workers are expected to perform increasingly standardized and 

specified tasks, which may ~eqiiiie ~bs ia i i i i a t  basic literacy, fiunierae); and physical 

dexterity skills to follow changing machine-driven routines but which minimize workers' 

capacity to plan their own work" (Livingstone 1985: 11 1). While Livingstone's viewpoint 

is dismal, limited space in training programs contributes towards the further upward 

spiraling of entry level requirements. 

Resource towns have a distinct historical lack of entrepreneurial skills among 

residents {Barnes and H a p r  1995). Lucas f 1971 ) details how paternalism in company 

tcwms fasfe~d dependence m n g  residents on the dominant company for the provision of 

new services, rather *an encouraging residents to start new businesses. This historical 

lack of local control in renource towns is a central characteristic to the branch plant 



economy outlined in -Marchak1s classic, Green Gold (1983). Fordism did not contribute 

towards entrepreneurialism in resource towns because labour was organized aIong the 

Taylorist work principles of docility and repetition, neither of which inspire risk taking or 

innovation. Therefore, youth in resource towns have typically had few entrepreneurial role 

modeis to follow. The employment counsellor at Max Cameron recognizes this problem, 

both within the locality and the school system. 

lnterviewec How many students are entrepreneurial? 
Employment counsellor: Not enough. I mean, that's the only thing the 
school system does not do. We don't encourage risk taking. We're a very, very 
conservative institution. And when we see someone who looks like they're going 
to crash and burn, we start throwing pillows out to soften the blow. So we are not 
entrepreneurial in any spirit. 

In addition to the historical scarcity of entrepreneurial role models in resource towns, the 

social stigma against, appiied skilis creates a substantial barrier to promoting 

entrepreneurialism among youth. Parents, the employment counsellor explains, want their 

children to go to university, in the hope that they will become middle manasers. According 

to the counsellor, middle class parents discriminate against trades or business education 

because they see these as somehow beneath their status. In spite of this perception, the 

counsellor continues to push entrepreneurialism as a means "to get rich." 

Employment counseilor: Entrepreneurial's the way to go. Be your own 
boss. That's how you get rich. You don't get rich working for wages. And 
certainly Canada Employment tells us that those are the kind of skills that kids 
need when they exit- 

Their head statistician said, ' i ts real simple. Every kid should come out of 
school prepared with an understanding and the skills to start and run their own 
business. " 

Although teaching entrepreneurid skills is not a formal mandate within the school, 

the employment counsellor heanily encourages youth with an interest in business to 

become entrepreneurial. The intent of the employment counsellor is to enable youth to 

h r  youth entrepreneurship is pdpable. 

E ~ I ~ ~ m e r t t  mumeffor: The young guy who was just in here, Warren, is a 
~ ~ e r  genius- And he's got his o m  business running out of his home. He's 



just quit school. He doesn't need to finish Grade 12 because he's too busy with 
his business. Schooi was really getting in his way. Could he run that business 
from Powell River? You bet he can. There's lots and lots of computer people 
here who need he@. He teaches at Malaspina Cctlkge~ 

This young computer consultant boasts a long list of local clients, one of which is M a x  

Cameron Secondary School. Another entrepreneurial student was described as "focused." 

Employment counseflor: I've got a kid in here who's doing financial planning 
for people. He knows exactly how many RRSPs he's got, how much money out 
of his part-time job he puts away. Some kids are really focused. 

This combination of business skills with academic learning would meet with the approval 

of Levin (1985) who presents a strong case for higher student in\lolvement in experience- 

based learning. The employment counsellor commented that keeping abreast with advances 

in business software is a difficulty facing the school because of the high cost of new 

programs. As a solution to this problem, he would like to see more sharing of specialized 

software packages taking place between the school and other local institutions. An example 

is the accounting program recentiy purchased by the Powell River municipal hall. The 

employment counsellor says the Business Education students would benefit from gaining 

access to this program as an educational tool, of which the school has "seen neither hide 

nor hair off." 

Work ex-perience 

Work experience presents a means for the school to incorporate experience-based 

learning into formal education. Max Cameron Secondary School has developed an 

integrated work experience program. The program fails under the provincial "Career Prep 

Initiative." The initiative prompts the B.C. school system to take an active role In preparing 

youth with appropriate skills for the labour market. The Max Cameron Schwi employment 

couiisdor c'timnxIy liJses wit!! fippcoxi=..a~ely ?O businesses md Y-== nrnfpssional asociarkms 

fuk,e Powell River wea- Sgudents pa!!t,icipding In work experience are mentored by 

representatives in business and labour groups. Students work with a wide variety of 

pfess ionds  including lawyers. accounmb, banks and credit unions, insurance adjusters, 



Superhost (tourism and hospitality), trades persons and artists. Work experience through 

the school allows students to meet with trained professionals who work outside the 

confines of the youth labour market. Three work experience programs are currently 

administered by Max Cameron School, including Work Experience, Job Shadowing and 

the W.O.W. Program designed for at-risk youth. 

Under the Work Experience Program, students work several weeks for a single 

employer in a fieid that they are interested in. The program is paid for jointly by the 

employer, who mentors the student, and the school. The employment counsellor monitors 

students' progress by consulting regularly with students and employers. Students 

generally complete their work experience during the summer months and receive credit for 

this upon graduation. 

A less lengthy program intended to give students a brief glimpse of a variety of jobs 

is the "Job Shadowing" program. A student who is "Job Shadowing" spends up to two 

days with a professional in a field that he or she specifies an interest in. The purpose of 

this program is to allow students a chance to form constructive opinions on prospective 

careers. 

Head counselloc As long as the student is learning something, either 
about the job or about themselves or improving their skills, then we consider that 
a successful experience. 

Work experience is also used by the school as a motivational device for at-risk 

students. By giving less academically-inclined students opportunities to learn skills which 

they personally deem relevant and useful, they are less likely to drop out. The W.O.W. 

Program is specifically desiened to meet the needs of at-risk students. This program grew 

out of a local tnitiaive called Work Opportunities for Women, hence the acronym W.O.W. 

Originaiiy it was aimed at providing economically disadvantaged women with work 

youth distinguishes it from other school programs such as Job Shadowing and Work 

Experience. These Imer fw;o program are offered to ttte general student population and are 
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not used as motivational tools. The W.O.W. program has grown to incorporate male and 

female youth considered to be at-risk of dropping out of school for any reason, economic 

or social. Under the W.O.W. program, students receive a small wage and are mentored by 

a professional for approximately ten consecutive weekends. The head counsellor says that 

the W.O.W. program helps at-risk students take their new skills outside the locality 

Head counselfor: It's to give that individual student some specific work skills, 
to make them more marketable. But not necessarily to make them more 
marketable here. It's to give them skills that are transferable just to anywhere. 

All three work experience programs administered by the school show a commitment by the 

school to bridge the gap identified by Levin (1985) and Mason (1985) between school and 

the labour market. The W.O.W. Program in particular attempts to mitigate alienation 

among at-risk youth by addressing their needs and interests within the institutional 

framework of the school. 

The B.C. government initiated the 'Skills Now!' program in 1994 in an attempt to 

bring relevant labour market skills into the school environment. The program is oriented 

towards promoting strong technical skills and computer literacy among youth. The 'Skills 

Now!' initiative has allotted 3200 million to be administered over a two year term province 

wide. School districts such as Powell River access funding through a lengthy application 

process in which the district details current work experience programs already in place and 

sets targets to be met over two years. Powell River (School District #47) submitted a 

comprehensive application in 1994 listing in descending order nine priorities for curriculum 

development. In totaI, the district requested $337,600 to be spent over twci years i r t  order 

to establish infrastructure to be carried over after the program" completion. The district 

was awarded 51 12,000, a third of its original request. This allows the district to pursuc 

only i w ~  of its priorr3ies i i s d  on ia 'Siriiis Now' appiication. 

?Z =-.--* ----k. F,- r k  
I E I ~  HISL p;ui;ry Po'vt'elf fiver S z h d  DIs:;;ict #4? is $0 increase the number 

of uudents participating in work experience programs. To implement this the districl necds 

more: work experience supervisors to liaise with employers and to oversee students' 



progress. Supervisors would play an active role in training students to critically appraise 

their work experiences. The district's second priority under the 'Skills Now' initiative is to 

establish early goat, setting among students using two computer programs called 

"CHOICES" and the "Pathfinder Learning System." Parents have expressed strong 

concerns that youth are not forced to set gods for themselves and are hence afraid that they 

lack direction with little or no career aspirations. The school district recognizes the need to 

include parents in the formal career counseling process. Students' vocational goals are to 

be discussed jointly between career counsellors, students, parents and teachers. Progress 

towards those goals will be monitored by the school. The school's priorities of expanding 

work experience and encouraging students to set goals show a strong institutional 

commitment to bridge the gap between students' classroom experience and labour market 

dynamics. 

Accommodating students within the school 

Max Cameron School has implemented structural changes to its curriculum in the 

last five years which attempt to accommodate more students than previously done in the 

past. New initiatives include a switch from the full year system to the semester system, 

increased access for upgrading students, the construction of a day care centre for student 

mothers, and a gender equity study co-sporisored with the Powell River Women's 

Employment Strategy. The school district articulated an awareness of the barriers within 

the school system faced by disadvantaged youth in its 'Skills NOW!' application. The 

school administration is working to eliminate these institutional barriers within the school 

itself. 

Our district has worked toward eliminating the practice of streaming 
students, recognizing that it places obstacles to achievement in the path of 
&ose children ieast &vanwed in our society and forces the school to play 
an active role in perpetuating social and economic inequalities as well (Skills 
Now ! qjPjicadoii 1994.2). 

Levin [ 1985) writes that schools must be more accommodating to students who do not 

follow a linear propression fmm school to work. 



There should be increased institutional flexibility to respond to changes in 
young people's plans. Since plans are going to continue to change, the 
institutions involved have an obligation to accommodate such changes 
(Levin 1985:273 j. 

*Max Cameron School adopted the semester system in 1993. The semester system allows 

students to attend school full-time for one semester and then to work full-time in the next. 

The rationale behind this move is based on the school's belief that 'at-risk' students are 

more likely to finish school if they can commit to four months at a time instead of eight. 

Course modules are completed within a semester. The semester system allows for more 

student work placements throughout the year and for a wider range of courses to be taught. 

Youth who have graduated but who wish to upgrade their Grade 12 qualifications 

can return to school and obtain course credits. Although returning students put a strain on 

the school's resources, the employment counsellor considers that it is worth the added 

strain if upgrading helps returning students to obtain prerequisites for post-secondary 

programs. In 1994, twenty five students were upgrading at .Max Cameron, accounting for 

8 percent of the Grade 12 class. The head counsellor says that many youth who upgrade at 

Max Cameron are not yet ready to leave the locality or do not have the financial resources to 

do so. 

Powell River has an exceptionally high rate of births among teen mothers 

(McCreary Centre Society 1992). Between 1989-1993, the birth rate per 1,000 teen 

females in Powell River was 33.4, noticeably above the provincial rate of 23.8 (Vital 

Statistics 1994). Recognizing this, the school district targeted teen mothers as a special 

needs group requiring relevant work skills and encouragement to stay in school. 

Sew initiatives need to be mo~nted to assist the largest possible number of 
learners to make a transition to adult society, to realize their individual 
potential and to contribute co saciety. There is a need to ensure girls and 
women access to new technologies. Particular emphasis should be placed 
upon enabling young mothers to access educational and social programs 
(Skills Now ! application 1994). 



The school has built a day care centre next to the counseling department in an effort to 

encourage young mothers in school. However, in spite of the day care centre, the head 

counsellor sees teen mothers facing insurmountable struggles. 

Head counseiior: They can't make it at school. Attendance becomes a real 
problem. We have a lot of kids who we then accommodate by having partial 
programs and it drags out there, it just drags and drags. If you're only in Grade 10 
and you're pregnant and you have a baby, you've got two more full years of high 
school. That just becomes extremely difficult. Even as accommodating as it can 
be, you still have to pass a certain number of courses. Right? You still have to 
attend. That becomes a problem. 

The school is working to eliminate differential opportunity structures facing youth 

by becoming more flexible and accommodating to disadvantaged youth. Additional 

changes within the school include raising the academic standards, greater harmonization 

with post-secondary requirements and closer consultation with labour market demands. 

The school's liaison with the local Canada Employment Centre ensures that students are 

made aware of labour market dynamics well before graduation and early enough to make 

informed decisions regarding their selection cjf courses. The promotion of 

entrepreneurialism hw enormous potential for development within the school. 

Work experience programs are designed to expose students to work environments 

much different from those found in the youth iabour market. Work experience attempts to 

fill the gap identified by Levin (1985) between classroom and experience-based learning 

and has the potential to keep the less motivated students in school. As Peck states, "the on- 

going process of institutional change should, therefore, be seen both as a response to, and 

as a stimulus to labour market change" (Peck 1989:48). The 1980s recession initiated 

institutional changes. With the cutbacks at the mill, many skilled, semi-skilled and 

unskilled job oppomnities vanished for youth. The recession prompted the school to take 

These institutional: changes have lead to an inevitable change in ?he local skill structure of 

Powell River youth. By changing the skill structure the school is influencing labour market 

opportunities fur the youth of Powell River* 



Technologv and workdace skills in design of new school 

The construction of a new secondary school is currently underway in Powell River. 

The new school, Brooks, will operate in addition to Max Cameron Secondary. The design 

of Brooks incorporates many of the curricular changes which have taken place at Max 

Cameron directly into its blue prints. The school's layout emphasizes technology and its 

applications in the workplace. For example, a teaching kitchen in the Home Economics 

department is designed on the format of a commercial kitchen setting. Food prepared by 

the students will be sold and served to real customers in the cafeteria. 

The vocational curriculum shows a distinct move away from the traditional 'shops' 

courses which existed throughout the Fgrdist era at Max Cameron. Vocationat courses will 

combine a hands-on approach with solid grounding in theory. The former principal of Max 

Cameron Secondary has been hired as the principal for Brooks, and is heavily involved in 

the design of the new school and its curriculum. He described the direction of vocational 

education at Brooks. 

Brooks principal and former principal at Max Cameron: The shops 
area is designed on a whole new philosophical bent which is one of technology 
instead of mechanics- Students are expected to learn processes as opposed to 
the actual manual sk31s. Manual skils are not as high in demand any more. 

So we are changing. Things iike business education, the demand for 
fhat is rising again because the jobs in small business are increasing. The first 
thing you have to have is computers, you have to have accounting skills and the 
business entrepreneurial skills. 

The school's orientation towards technology and applied skills is related in an article in the 

Iwd newspaper. 

On a recent tour, Brooks principal Brian Bennett proudly showed off a 
technoIogy lab where students will learn computer-assisted drawing (CAD) 
and mechanical drawing fCpl9if.j. The lab is designed to mimic a modem 
engineering work ptaee. In another area, students will learn about robotics, 
and other new technologies Powell River Town Crier, Nov. 7 1994:A3~. 

TfIe changes which have tlmken place in Max Cameron\ computer education program are 

paralleled and surpassed by the design of tfae new school% library, which encourages 

strtdentg to access information electronically rather than through books, The new shoul's 



emphasis on technology is meant to prepare youth with relevant and competitive work place 

skilfs. These educational priorities demonstrate a conscious and conspicuous move by the 

Poweli River school district towards relevant education for the labour market. This 

institutional move is the district's reaction to a shift in the local labour market from Fordism 

to post-Fordism, and from the anticipation of future change. 

Difficulties faced by low income youth 

The school system in Powell River has made commendable progress towards 

ensuring that a larse proportion of students graduate with solid academic qualifications and 

relevant technical sk'lls. In spite of this progress, a segment of impoverished youth remain 

unable to reap the benefits of these initiatives. During the Fordist era in Powell River, 

entry requirements were iniiiimai and working class youth were able to access mill jobs 

through entry level positions. The recession of the early 1980s saw the beginning of a 

down sizing trend which has continued into the 1990s. Few viable employment 

alternatives remain available within the locality for low-income youth. 

The solution at first would appear to be for these youth to leave Powell River in 

order to seek alternative work and training outside the locality. Yet the head counsellor 

attests to the fact that many impoverished youth perceive the cost of leaving the locality to 

be too high to afford. Feelings of entrapment and hopelessness are rampant among low- 

income youth. 

Head counselfor= I think what f'm seeing now is more of a split in wealth. We're 
geftjng a b t  of kids who are on weltare and have no expectations what-so-ever of 
going on to any sort of further education. There is no money. Period. 

Several informants commented on the exorbitant cost of leaving the locality to 

pursue pas-secondary education. At an estimated cost of 510,000 a year for tuition and 

living expenses, attending schml outside the locality is out of the question for poor youth. 

The head counsellor mainrains that you& need to ieave tiK isoiated community in order to 

Head counseltor: I say, 'Leave. If you've got any money, if youte got any 
&sire b &adI* 



lnterviewer: Get ouf ? 
Head counsellor: Get out. Get out. Then if you choose to come back, that's 
fine, you know what's out there. But we don't do it forjobs. 1 do it more for woridiy 
experience. This is too sheltered. We've got kids who haw actcz!!;. beer? !c 
Vancouver once, twice. 

Other key-informants support this viewpoint, describing Powell River as "too sheltered" 

and as a "spoilt little town." 

Canada Employment Programs Officer: I would say it's healthy for Powell 
River kids fo go out of town. This is a very protective environment. It really is. 
Parents are over-protective in this town. The whole society is really protective. 

Helping the students leave the locality, even if only temporarily. is seen by the head 

counsellor as part of youth's development into adults. If impoverished students have 

aspirations for post-secondary education or training, she advocates using student loans as a 

means to leave the locality, 

Head counselloc If you know that there's not one penny coming in from 
home, I mean, not one penny can this parent give you, and you have to come up 
with $5000? IsnY that an impossible sum to come up with, for a student to 
conceive of where you're going to get it? 
Interviewer: Is that why you're recommending student loans? 
Head counsellor: Oh yeah. To get them going. To say, "hey, nobody's going 
to hand it to you, but if you really want this, we can help you find a way to yet out 
of here. " 

Fear is pervasive among Powe!! River's impoverished youth, many who scc [to 

opportunities for advancement. Much of the head counseilor's work involves allaying tho 

fears of students, especially those who come from financially disadvantaged homes. 

Head counsellor: We do our best to give them their options and to keep their 
fears down. You've got to balance it. You've got to give them balance, because 
there's nothing but fear mongering, like "you're never going to get a job, you're 
not going to have enough money* ... They're going to lose all hope. And you 
can't have that. 

The counseI1or says that parents and students alike equate "post-secondary" 

education with "university)." education. Options like college and technical training are seen 

a inferior to a university education. The employment counsellor pointed out that in spite 

of no hirings at the mill, Powell River continues to import trades people. The school now 

emphasizes the 'new uades' which are theory-based and gnerally require computer skills. 
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Summan 

This c h q k r  expiores institutiand initiatives in Powell f i ve r  which attempt to 

widen the skills structure of local youth. Initiatives at Max Cameron Secondary School 

include raising academic standards, incorporating work experience into the general 

curriculum and accommodating more learners within the system. An overview of local 

employment and demographic trends since the 1970s illustrates a climate of change in 

Powell River, paralleling the shift from Fordism to flexibility. This industrial change has 

had a marked impact on the school. This chapter demonstrates the collaborative 

relationship between the school, the state employment centre and the employer base, a 

relationship suited to meeting youth's training needs within the education system. 



f ntroduction 

Max Cameron Secondary School and other local institutions in Powell River hrtw 

made conspicuous efforts to adapt their programs to labour market demands. School 

programs emphasize higher academic standards and greater relevance to labour market 

dynamics, Chapter Three explored the changing skills of fowcfl River students froin 

historical and institutional perspectives, dealing with program initiatives ar Max CIrinleron 

Secondary Schml.  Using Figure 2.1 as a heuristic model, this chapter assusscs 

vocationalism. the role of family and youth jobs with respect to Mas Cameron stucicnts. 

The model in Figure 2.i illustrares the interaction between several factors. which allows tix 

varied responses by students as they prepare for life after high school. 

Vocationalism provides a basic framework for understanding haw youth 

conceptualize the link between schml and work. Gaskell identifies two main fornts of' 

wmtimdisrn in h a  SP&&+ of put!: i:: a Vmcruver high xhmf t/ 1985). Gasket1 fi;und that 

one group of youth is motivated in school by a distant logic of the labour market and 

another is motivated by an: inmedim logic. The motivation of the first group i s  based ort  a 

belief that success in school and in specific courses will eventually pay off in terms of 

meering post-secondary requirements or other distant iabaur market demands. Accordlng 

lo Gaskell and Ashton {1988), this group favours academic courses over vcxational o r  

'hands onkmrses .  

The second group, which adheres to a more immediate logic s f  the Jabour market, 

takes vmatisnal c o u m s  in rhe Erelief that skills learned in these courr;es have direct 

~elevance to &e labour market. Gaskellns theory of vocational ism supports the notmn that 

high achievers are moPivated by the distant logic and low achievers are motivated by the 

Hnrrumediate logic, w z m t s  of vocatisnaZism q u e  t h a  frunily background atso playr a 
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role tn detemining the rype of vmatimdism shldents adhere to Itivingstone 1985; hshton 

1988; Empsaii-Warner and Kr&n 1992). Acco~ding to Empson-Warner and Krahn, youth 

sf higher sclcimcarasmsc sfatus are more likely to follow an academic path in school, 

whereas youth of lower socirlseconornii: srarus are more likely follow rhe vocational path. 

The value sf students' jobs is highly contentious in the literature. The contribution 

tha~ cuch jobs make ha &e deafieiupmenr of career aspirations has iargely beer! neglected 

ikiamibn and P c ~ ~ e r k  i99Ol. The youth labour market is consisrently portrayed as a 

d!smaE ghetto far young workers i?eisrs !987: Hamillon =d Powers 1990). Using 

cvrdencr from the survey questionnaire and interviews, this chapter explores the value of 

youth j o h  from the ~ r r ~ e t i v e s  of M a x  Cameron students. The chapter starts with a 

rrvrew af emprrid rmt,h~&, am! InrrrAuces the six key-Infommt s t~dens -  Asg~cts of 

rterdenrrkhcml ~>e,.famrme are examined with attention to grades and other factors which 

rnotxvrrte students to select c e d n  COUI~ESS. Simple statistical tests are used to investigate 

pxentiai relationships heween fltmiiy background, academic performance, gender and the 

valuation of skills. 

Most of the data in rire survey quesrionnaire are nomind iin nature. Cross-tabulation 

ss af-sed to deternine differences krvheen groups {Weinbach and Grinnell 1987). The chi- 

quare statistic is memarred at the 0-05 cont?&nce level, and in all cases is applied to a 2 X 

2 tablie fie. two- coEt~mns; and twa rows). Where the chi-square statistic is less than the 

expected value under the null hypothesis, the null hypothesis is accepted and no 

~rtlakionship is Znfrned, null hp ksis stafes that there is no retationship among the 

t ttrrabEec k ing  eualsa3;8cd and &at m y  cfunsring in the disuitaution of responses is a result 

of PUFC chance- gk chi-qme srraakric i~ equal to or grater &an the expected value 

I 
5 f: X-=3.Wr, &e ad1 hyporhesis is rejeaed a d  it is assumed that 

ng o k  viartabfes king evaluated- Once a rdationship is 

tSeteminsci! sesiwz the chr-sqaare sastisric, "phi" is used eo measure the strength of 

&%AjcntEerasE ktwx~li ~m&les. The va%w of "phi" ranges from 0 to + I .  w i t h ,  a vahe of 0 



implying no asoci;ttisn a d  a value of + I  implying perfect association between v;uiablcts 

fKie er ai. 1975). 

Survey findings are related to Gaskell's theory of vocationidism ( 1  9851. In 

addition. the rela~ionship between family background and school perforrnitnce is wxssed. 

providing some support for segmentation within the school based on fathers' job st atus. 

The wafue of education in the home is identified as the aserrding factor inftuencing 

students' school pedorrnancs. Finally. students' jobs are evaluated with respect to skills 

and factors motivating ohem to seek paid work. The next section details the backgrounds ot' 

the six key-informants. 

The survey questionnaire was administered to .Max Carnsran students early i ~ t  the 

E994/1995 school year. The sample contains I55 responses. From these responses, six 

key-informants were xiected for interviews. Parents of the six studenks were inrcrvtewcd 

separately in their homes- Additional community members wha were inrervlewrd includctf 

schaal staff, a civil senma, union representatives and mill workers. 

Case Studies of Key-Infarmant Student,$ 

The six key-informant students were selected to include approximately cqu;tl 

numbers of females and males, high academic achievers and low academic achtcvci.~, 

students with pwenrs of white co l la  and blue collar status. and parents working at ihc ntdl 

and outside the miif. In Powefl River terms, key-informant students represent a bred 
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12. For a part-time job, David delivers pizzas approximately 30 hours per week. He 

works night shifts, aften until 1:00 a.m. David appeared sleepy during the interview, 

commenting that he is  often tired during school due to the late hours he works. David 

mends to upgrade at .Mifax Cameron. His long-term expectations are vague but are oriented 

towards earning a trades ticket. 

Shawn comes from a "blue collar' home and like David, his parents have limited 

formal education. Shawn3 father quit school at Grade 10. Shawn's family has a long 

tpimxy in Powell River and ai the ,Mac,Willan Bloedel mill, He listed seven family members 

who currently work far the mill, including his father who has worked there as a saw filer 

for 27 years. His mother crsmp!eted Grade 12 and is currently working in a bakery. 

Shawn is an adopted child r-lrigindly h r n  m Cree parents, He is [he only key-informant 

and me of the few studen& in the school who is not Caucasian. Shawn is a C+' student 

and most of his courses are non-academic in nature. These include Communications 12, 

,Metalwork 12, Woaidwopk 12, Computer Studies I 1 and Math 1 I .  He hopes to be trained 

ss an suto-mechanic after working for a year. 

Sarah comes h m  a +Mue cofiar' famity and her parents aiso have Iimited formal 

education- Her father, a shingle saNryer.. quit school in Grade 10, but has subsequently 

received his Grade E3 ce~fficif~e.. Her mother is a flag person and also quit school before 

graduating. Sarah's alder brother bas already completed Grade 12 and is currently 
C 

upgrading at Max Cameron   eon^ School. Sarah has a C" average. Her courses are 

mainly son-academic and wcational In emphasis and include English 12. Math 10, 

Consthamcrr ion t 2,  Draffing B 1, Accounting I 1, Band 12 and Computer Studies I I.  Sarah 

works 35 to 40 k u r s  a week duping ttme school year, the equivafent of a full-time job. She 

9zarcus C O ~ S  from a 'white c o i i d  famiiy and 'born parents received miversity 

edw;aaion?;. His Faher 1s a kdth  care spa ia i in  and his mother is a therapist for victims of 

wxuat ;abuLw. & ~ W C ~ E  as m a  older sisters who have bo& attended university. Marcus is 
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an 'Ahstudent iind is enrolled in several heavy academic courses. His tirtietable is 

dominated by academic subjects and includes Enriched English 12, Chemistry 12, Biology 

12, Applied Calculus 12. Math 12, Band 12. Pottery 1 1  and Lab Assistrlnt 1 1 .  His 

expecmions are clear. He intends to trawl to Israel and work on rt kibbutz for vrte y e a  and 

then return to Canada for further schooling- 

Ann comes from a single parent family. Her mother grew up in Powell River and 

is a nurse at the hospital. She graduated from high school and received a professional 

nursing certificate. Her older sister attends university. Ann is enrolled in regular English 

12 and is an 'A* student. Like Marcus. she has several heavy science courses including 

Chemistry 12, Physics 12, Math 12 and Calculus 12. In addition, Ann is taking Band 12 

and Geography 12. She is active in extra-curricular sports and holds down two jobs that 

total 20-30 hours a week. Ann enjoys her jobs, which give her a sense s f  fiimiliarity and 

routine in contrast to her school and sports commitments. Ann intends to entet thc 

sciences at university after era& 12. 

Debbie comes from a family who own their own business. Her tither is a barher 

a d  has a high school education. Her mother now sells Avon products bur was a 

professional accountant in the past. Debbie is a 'C+' student. She is enrolled in scveral 

academic subjects. Her courses include English 12, Biology 12, Geology 12, Math 12, 

French f 2, Law 12 and Information Management 1 I ,  which is a heavy course load for 

someone who does not intend to pursue post-secondary education. Debbie explair-r s she 

has no talent for W y  subjecrshnd that she would rather "'finish'>ubjects taken in 

previous grades rather than start completely new courses. She sees herself working 

I d h i r e l y  as a cashier and ultimately becoming a homemaker in Powell River. 

. - 
~ ~ ~ - ~ ~ t ~ ~ ~ ~ ~ ~  inteF+ie*l.s 3 range of family L-.- vcrLkgr - . - ~ ~ B ~ - A s  v l r r r u , ,  ;ehr;ol 

p&~maqce, :nterats kqd &31!s in relatior! to the genera! P~ue!! R k r  pp!a!mn. Fm 

~ % a e  purpose of this thesis, family background is generalized in terms of father'\ work. 



Students whose fathers are blue collar workers are differentiated from students whose 

fathers are white collar workers. 

Selected Characteristics of Max Cameron Students 

A review of selected characteristics of Max Cameron students is followed by an 

interpretation of how these results relate to vocationalism. This thesis considers students 

who take four or more academic subjects to be enrolled in an academic program. Courses 

which are academic in nature are tested by a British Columbia provincial exam at the end of 

Grade I2 and are credited by post-secondary institutions. Examples of Grade 12 academic 

courses include Physics 12, CafcuIus 12, English 12, French 12, Biology 12 and Western 

Civilization 12. Students enrolled in less than four academic subjects are considered to be 

in a non-academic program, Exampies of non-academic courses inciude Construction 12, 

Metalwork 12, Band 12 and Mechanics f 2. At rMax Cameron, slightly more students are 

enrolled in an academic program than in a non-academic program (Table 4.1). 

Table 4.1 
Max Cameron Students: Proportion of Grade 12 c l a s s  in 

Academic and Non-Academic Programs 

NurrSrer Percent 
Academic 87 56 
Noo-academic 60 44 
Source: Survey data 1994 

Ann, Marcus and Ckbbis are enrolled in academic programs because their timetables 

inciude at least four academic subjects. David, Shawn and Sarah are taking less than four 

academic subjects. Their ~imetables are heavily oriented towards vocational courses. 

The survey questionnaire was conducted among students enrolled in mandatory 

English t 2 courses. These include Enriched English 12, English 12 and Communications 

12. Enriched English 12 is the most advanced and Communications is most basic course 

mong the three. Student enrollment is highest in English 12 (Figure 4.1). 



English 12 

Enriched English 12 

Communications 12 

Source: Survey data 19% 

Max Cameron Students: Proportion of Grade 12 Class in Each English Class 
Figure 4.1 

Among the six key-informants, only Marcus was enrolled in Enriched English 12. Debbie, 

Sarah and Ann were taking English 12, and Shawn and David were both in  

Communications 12. 

Typically, students' academic achievement is measured by a letter grade. Although 

grades are not necessarily the most accurate measure of students' abilities, their 

convenience in ranking gives them primacy over other more qualitative measures. At Max 

Cameron Secondary School, grades run A, B, C+, C, C-, E with the corresponding 

percentages seen in Table 42. 



Tabie 4.2 
Grades  at Max Cameron School 

Grade Perceirtaae 
A 86- 100 
B 73-85 
C+ 67-72 
C 60-66 
G 50-59 
D 40-49 

Source: Max Cameron Schoot aarnrnjstratron 1994 

The modal distribution of students grade, according to the students is a 'C' when 'C+,' 

'C' and 'C-' are combined (Figure 4.2 1. 

Source: Survey data f W  

Max Cameron Students: Distribution of Grade 12 Students' Grades  
Figure 4.2 

For the purpose of this thesis, smdents who reported an 'A' or 'B' average are 

considered 'high' achievers. Students who reported less than a 'B' and who have a 'C+', 

'C', 'C-' or 'E" average are considered "ow' achievers. Ann and Marcus both are 

considered high achievers because they have 'A' averages. Debbie, Sarah, David and 

Shawn are considered low achievers because they haye averages of 'C+,' 'C,' 'C+' and 

"+' respectively. 



iMax Cameron students cite several motives for selecting courses. Personal interest, 

career preparation and educational requirements for after graduation are cited by most 

students as motivating factors (Table 4.3). 

Table 4.3 
Max Cameron Students: Reasons for Choosing Courses 

Factor blwnber Percent 
Personal interest 125 81 
Career preparation 108 70 
Educational requirement 90 60 
Perceived easiness 21 14 - 
Source: Survey data t 994 

It is difficult to relate most of the above factors either to a 'distant' or 'immediate' 

logic of the labour market, because each factor can be interpreted differently by students. 

'Personal interest' in a course is cited most commonly and implies personal commitment to 

a subject, regardless of its pay-backs in the labour market. 'Career preparation' did not 

specify whether the student planned immediate entry into the labour market or distant entry. 

Therefore it is difficult to classify 'career preparation' as either a 'distant' or 'immediate' 

motivating factor under Gaskell's (1985) vocational model. The selection of courses based 

on 'educational requirements* clearly corresponds to Gaskell's (1985) 'distant logic' 

because its benefits in the labour market are realized over the long-term. 'Perceived 

easiness' is rated by few students as a motivating factor and is perhaps the clearest example 

of an 'immediately' gratifying reason to take a course, although even this fztor's 

vocational orientation is slightly ambiguous. 

Vcltationalism at Max Cameron 

The selected characteristics of Max Cameron students give some support to thc 

existence of differentjarion within the school. Differentiation within xhools is a commonly 

*-I-..- t l Z - E T  identified theme in the literature t wrms IY J J :  Gzzskeii i985; Livirtgsiiins i 085; Artsiitii 
. . 

i888; Empson-3Vamer and K i % h  2992). Differentiatto;; occurs between stxdents 

pursuing a 'distant' logic and those pursuing an 'immediate' logic (Caskell 1985; Ashton 

f 988). According to the vwziond model, students use school as a means to gain a 'kg 



up' in the labour market. Students following a 'distant' logic use their courses, grades and 

skilIs as credentials for further training, implying that the benefits of schooling are realized 

over the long-term. According to Gaskelf (1985) and Empson-Warner and Krahn (1992), 

these students are inclined to take academic programs over vocational programs. 

Conversely, students following the 'immediate' logic of the labour market use their 

courses md skills as practical levers into the labour market. These students, according to 

Gaskell / 1985), are more vocationally oriented and less academic in their course selection. 

A good proxy for the "immediate' and 'distant' logic is students' enrollment in academic or 

non-academic program. Academic students (those taking four or more academic courses) 

show a greater tendency to plan to attend school in the year following graduation than non- 

academic students (those taking less than four academic courses) (Table 4.4). 

Table 4.4 
Max Cameron Students: Secondary School Program and 

Plans to Attend School After Graduation 

Shod-ten Dian f4owx&emiC 
School 6 1 27 
Work 13 27 

~*=15.285 
phi=O.346 
df= 1 
Sia. at 0.05 led 
Source: Survey data 1994 

A greater proportion of nowacademic students plan to enter the labour market 

directfy after high sehoo1. The relationship between school program and students' short- 

urn plans is statisticalfy significant but weak, A 'distant' logic is implied in the students 

planning to attend school. whereas an 'immediate'logic is implied among the students 

planing to work after graduation- 

Ann and Marcus are both enrolled in academic programs and both plan to attend 

university. For Ann, this seems like "the only thing to do." She appears to be following a 

"distant' logic. 

interviewer: CouM y m  B e l l  me what' you plan on doing next September? 
Ann: Well, 1 f fin p-ng to go to unkersiiy. 
interviewer: M y  6 .  ylu7u choose that path? 



Ann: It just seems like i don1 have any alternatives at the mment. Because 
obviously I enjoy schmis kiiming. Ti9ere's o.?!y so much yo*' can gat out of your 
high school education. i want to pursue something that I've found interesting. 1 
want b have a degree anb a jab. Far now, ghat seems like the only thing to do. 

fn spire of the moderate relationship between students' school programs and short- 

term plans, there are several examples of students who adhere to both the 'distant' and 

"immediate' logic or ro neither. After he graduates, David intends to upgrade his high 

school certificate and to work at ihe same time. He exhibits both a 'distant' and an 

5mmediatee logic. Shawn pfans to work for a year and then go to school again to gct 

trained. He roo is an example of both the "immediate' and "ddisrant' logic at' [hi: labour 

marker. 

Shawn: I p . 4 ~  fdr take a year off scbul. i plan lo work full-time. Just for a year, 
then go back to scficroI. 
interviewe/= Wmht do you see yourself doing after that year? 
Shawn: ProbabIy go ta Malaspina Coliege in Nanaimo. 
Cntenriewm k"M:at sod of program do you want to take? 
Shawn: Mechanics. I want to get my mechanics certificate, I'd like to get a fuil- 
time job in a p g e .  

Shawn3 expectafions appear to k well thought out and clear. Debbie, another anomaly, is 

enrolled in at lease four academic subjects but plans to continue working as a cashier 

indefinitely. Afthough Debbie is enrolied in an academic program, she has no itrtcnticrn of 

using her courses to enter a post-secondary program. Different propwtiunh of s(udcnt..t i n  

the three English classes have plans to mend school and to work in ~k short-rerrn (l'ablc 

Tabte 4.5 
aRax Cameron Students: English Course Enrollment and Short-Term Plans 

Every single m&nt in h e  Enriched English elass plans, to continue tk i r  education 

(see Table 4.5). This course is the most theoretically advanced of the three and w z r m  to 
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Over half of the s m p k  indicated that they chose courses for their relevance to 

future school or training requirements- xMost of these students were enrolled in an 

academic program of four or more academic courses (Table 4-6). 

Tabie 4.6 
Max Cameron Students: School Program and Choice of Course 

Based on School Requirements 

Sctiool orG(Iram Yes No 
Academic 66 2 1 
Non-academic 24 44 

x2=25.797 
pRi=0.408 
df=l 

at 0.05 W - 
Source: Survey data t 9% 

There is a mctderate relationship between school program and students' choice of courses 

based on distant u r h d  requirements. There is no relationship between students' school 

program and course choice based on career entry. A greater proportion of both academic 

and non-academic srudents choose courses for their career reIevance than do not (Tabie 

4-71. 

Table 4.7 
Max Cameron Students: School Program and Choice of Course 

Based on Career Preparation 

m r a m  Yes No 
Academtc 60 48 
Nm-amifemir; 27 20 

"Career preparatiort'7.s ambiguous in its vocational orientarion. Several students who 

indicate that they ctrossl courses for distant school requirements also say they choose 

c~operases based on career preparation- Ann is such an example- David indicated that he 

chrsroses courses based only an personal interest' in th survey questionnaire. During the 

kttenrietver= Y~ZQT af& dakjng two M e w  and Mechanics rigM now. 



David: Yeah. 
fntewiewec Are pii fiikificj those for an); parkular reasonr i i k  are you 
preparing for some sort of job? 
David= Yeah. Like meld At B. C. l. T. I would probabtv take p i p  fitti~g or 
something like my brother did. 

"Persunal interest" is difficult to relate to vocational logic because i t  impties both an 

immediate gratification in the class room and a long-term commitment towards a particular- 

subject. David's personal interest in metalwork has translated into a long-term p l l  of 

becoming trained as a pipe fitter. 

Students' gra6es are a prominent factor differentiating high achievers from low 

achievers at Max Cameron Secondary School. A moderate relationship is found betwecn 

grades and studentskchoice of courses based on distant school requirements (Table 4.8 1. 

Table 4.8 
Max Cameran Students: Grades and Choice of Course 

Based on School Requirements 

G& Yes No 
56 18 

CC+-E) 34 47 

The finding lends support to Gaskell's ( 1985) theory of vocationalism. implying that the 

students who e m  high grades (A-B] are the same students who plan to attend ptrst 

secondary school. This finding is a bit tautological since high academic achievers cornposo 

the largest portion of applicants who will be accepted into post-secondary programs. The 

inrangibk rewards of achieving high grades and being accepted into a post-secondary 

institution are exmples of the 'distant'logic of the labour market "wherein students set: 

schooling as a place where they will have to work hard so that they will do well and be 

given a piece of paper that says, to them, to employers, to institutes of higher learning, that 

&ey have done well'* [Gaskell 1985:220]. t o w  achievers showed less tendency to select 

courses bawd on preparation for future education. 



High academic achievers show a greater tendency to enroli in an academic program 

than Iczw achievers {Table 4.9). This relationship corresponds to Table 4.8, because 

students intending to pursue further schooling are required increasingly by post-secondary 

institutions to have academic prerequisites. 

Table 4.9 
Max Cameron Students: Grades and School Program 

Gmdes Non-academic 
(A-B) 57 17 
(C+-E) 30 5 1 

x ~ = z ~ .  1 14 
phi=0.403 
df=3 
$ig* zt 0.05 twd 
Source: Survey data 7 9W 

Mac Cameron, there are several exceptions. Debbie is one. She is taking five academic 

courses and is also a low academic achiever, with a 'C+' average. 

In a Vancouver study of secondary school students, Gaskeil(1985) f~und that low 

achievers tend to dominate vocational programs. Gasket1 expresses concern for this trend 

kcau-se vocational proems are k w d  to be inferior to academic programs by the school, 

srudenas and smplayers, She argues &at wacationai programs have a reputation for being 

easier than academic pro,9rams and hence attract low achievers. There is evidence at Max 

Cameron that low achievers are attracted to BOD-academic pro,gams (Table 4.9). Not dl 

Course choice based on "career preparation*' is ambiguous in its vocational 

s~ientsrtirtn. Career preparation can br: interpreted both as a 'distanthand 3imrnediate' 

mcrpivating factor. There is a we& rela~ianship between studenrs' grades and the rendency 
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Gender and Sthod Performance 

Powell River girls show a tendency to outperform boys in terms af school 

performance flabie 3.1 I .  7-12, 4- IS?. Xirhough the relationship between gender a i d  

grades is extremely we&, it is staisticaliy significant (Table 4.1 11. 

Table 4.11 
Max Cameron Students: Grades and Gender 

x2=5.42 
ph1=O.l87 
df=l 
sg. at 0.05 Wd 
Source: S u m q  data 1994 

Ammg the key-informants, Ann and =Marcus are the only high achievers. David, Shawn, 

Sarah and Debbie have grades in the modal 'C' range. A lower proportion of girls arc 

enrolled in the basic Communication 12 class than boys and a slightly higher proportion arc 

enrolled in the advanced Enriched English 12 class than boys (Table 4.12 j, 

Table 4.12 
Max Cameron Students: Enroiiment in English Course and Gender 

Enaiish course Female 
Enriched English 12 8 5 
Csrnmunications 12 5 16 

xL4.84 
phk0.378 
df=l 
Sia. a 0-05 w - 
Smrce: Survey &fa 1994 

There is a moderate relationship between English course enrollment and gender at Max 

Cameron School. Boys in the Communications 12 course outnumber girls 

(Table 4-12]. Both Shawn and David are enrolled in Communications. 

three to  one 

Shawn: I can? take English I2 because it's really hard, so I had to 
Communications 12. 

I take 



.Max Cameron girls are more likely to enroll in an academic program of four or more 

academic courses ~ h v l  boys alihough the relationship between gender and school program 

i s  extremely weak (Table 4.13). 

Tabfe 4.13 
Max Cameron Students: School Program and Gender - 

Female tvwe 
Academic 50 37 
Nan-academic 27 4 1 

Ann, Debbie and Marcus are enrolled in academic programs. In addition to the 

academic achievement and course enrollment are somewhat gendered in character. 

Role of Family in Scbouf PerEormance 

Family socioeconomic status is cited in the literature as the single most important 

factor influencing youth's educational experiences, career aspirations and eventual labour 

market position fRriilis 1977; Livingstone 1985; Mason 1985; Peck 1989a; Empson- 

Wmer and Krahn 1992; Marshall and Tucker 1992). "Socioeconomic status does play a 

part: young people with higher status parents were more Iikely to have completed an 

academic high school program which in turn, led to higher occupational aspirations" 

(Empson-Wamer and e a h n  1992). Socialization within the family contributes to a certain 

degree of reproduction of \-dues in the home and in conjunction with formal education, it is 

also argued that sociafization within the family contributes to the formation of youth's 

tabour market expectations (Peck 1989a; Empson-Warner and Krahn 1992). "The family 

exefls an important influence upon labour market activity ... and plays a key role in the 

social conditioning a d  education of the young" (Peck 1 9 8 9 ~  129). 

Although family appears to have some affect on students' scfiool performance and 

t;tfirour market expectations, family is not the determinant at Max Cameron school. The 



family background explored in rhe survey questionnaire. fathers' job status appeared to 

show the strongest links with students' school performance. Xiax Cameron students 

whose fathers are blue collar workers have a greater tendency to be low achievers (C+-E) 

in school than students whose fathers are white collar workers. The latter group have a 

greater tendency to be high achievers (A-•’3) in school (Table 1- 14). 

Table 4.14 
Max Cameron Students: Grades and Fathers' Job Status 

x2=7.672 
phi=0.238 
df=l 
Sia. at 0.05 lev& - 
Source: Survey data 1994 

The survey results (Table 4- 14) indicate that although a statistically significant relationship 

exists between father's job status and student grades, there are several students whose level 

of academic achievement do not conform to this relationship. However, enrollment in the 

basic Communications 12 course is dominated by students whose Fithers are blue collar 

workers (82 percent). Enrollment in the advanced Enriched English 12 course is evenly 

distributed between students whose fathers were blue and white collar workers. The 

results suggest that students' school performance is at least to some degree linked with 

family socioeconomic status. The survey lends modest support to the role of class 

(Livingstone 1985), but also even more strongly supports the role of individual factors in 

schod performance (Peters 1987). Evidence from key-informant interviews show that the 

value placed on education in the home plays a key role in students' school performance. 



Vatue of Education in Rome 

The head cuunself~r kfieves that the most important factor in a students' school 

pertromance i s  the value pfxed on education within the home. She sees this as more 

influential than farnify mio;economic status in determining youth's school performance. 

inferviewer: Do you see class differences in school performance? Working 
class parents veisus parents wfro are better educated? 
Counseflors I donut think so. 1 don't think you can generalize abour the 
stlide~ts. I think pail of it depends on how education is viewed in the home. If 
education is viewed as vaiuabl'e, there is more pressure then put on the child to 
perform and to have some aspirations. 

The counseltor suggests rhat many parents who did not succeed in school now want their 

children to succeed. This evidence undermines the crude class argument made by 

Livingstone (1987) and supports the notion that class is less important in Canada than in 

the UK (Ashton 1988). Of the three key-infonnant fathers who are blue collar workers, 

none have completed high school as youth. In Sarah's casee, neither parent graduated from 

high school. in spite of this, each of these parents express strong sentiments in regards to 

their children completing school. The opinions of David's father, who dropped out at 

Grade 8, are indicative of this pattern. 

interviewer: What if your son ever expressed a desire to leave school, what 
would you say? 
David's father= We//. I told him he would have to move out. My oldest boy was 
chummin' around with a young guy. And I heard through the grape vine that his 
friend was going to quit school. I said, 

7 heard your ffiend is going to quit school. * He says, 
"Is that right, Dad?" and I said, 
"Yeah. ' But I said, 
"If you got any notion of quitting, you get your bags packed the day you 

quit." I said the same thing to Jamb. I even said the same thing to David, didn't I? 
David's mo&er: Uh-huh. We try and teN them to stay in school. 

The parents of David. Shawn and Sarah attest to the fact that when they entered the 

labour market, a high schooi diploma was unnecessary. Now, they see a high school 

education as essentiai to their chiidren's success. Neither of Sarah's parents completed 

high schwl. biii they p k e  a high vaiue on having a high schooi education today. 

Interviewer: How important is school now for kids? 
Sarah's mother: Oh, l think it's really important now! I don't think it was when 
we went to &mi as miid? as it is now. 



Ssatr"s parents encourage her in school. She knows that an e;tucation is important in iht: 

contemporary labour market, even fur the most manual jobs. 

Sarah: They enmurage me quite a bit They r~ally, reajly want me to ficish high 
sctaooi. They know that now. in this world today, it3 really hard to do anything 
withoot a Grade 12 education- You can? even get a trimmer's job up in the bush 
u n k s  you at leasf have Grade I I .  You have to be educated. 

T ' y  dun? push me. Tney emourage me, they help a lot. When I have a 
hard time with my humwork, ?hey% k i p  me as much as they can, or they3 get me 
a tutor who knows hQw to- 

In Powell River, parents from blue collar backgrounds emphasize the importance of staying 

in school. White collar parents implicitly assume that their kids will stay in school. Kcy - 

informant students from blue collar families stated that their parents are vigilant over their 

performance in school. 

Interviewer: How do your parents feel about your school work? Do they 
encourage you fo do well or are they pretty 'hands off'? 
David: Oh, my mom3 always on my back 
Interviewer.- Is she? 
David: On, big time. She always like, =Get your homework done, get your 
homework done!" She wants me to do well in everything. 

fnterviewer: Are yow parents concerned about how you do in school? 
Shawn: Oh! Very concerned. Every time 1 come hone with like a %' or 
something like that, they're like, "Get that mark up, or get it (the course) out,' so I 
end up dropping it (the course), cuz I can? keep my marks up. 

Shawn's account of his mother forcing him to drop difficult courses in order to obtain 

'good" marks indicates the importance placed on doing well in school, even in homes 

where at least one parent did not graduate. 

Max Cameron students showed varying degrees of orientation towards academic 

and vocational streams. Approximately equal proportions were enrolled in academic and 

uocationai programs, accounting for 56 percent and 44 percent of the sample respectively 

(Table 4.7). Several key-informant students conformed to Gaskeii's bifurcated model, 

with David, Shawn and Sarah definitely following a more vocational route than the other 





motivation into the 'immediate' and 'dis:anrl cattgories of fabour market logic is not 

possible at -Max Cameron. Some students, like Debbie, show aspects of both. 

The Value of Skitfs 

Max Cameron students indicate which skills they offer employers (Table 4.15). 

"Sensing the public" is cited above the next highest category of "computer skiils." 

Table 4.15 
Max Cameron Students: Skills They Offer Employers 

%!is Number Percent 
Sewing the pubiic 103 67 
Computer skills 75 4 9  
Writing 67 44 
Typing 62 40 
Public speaking 62 40 
Manual skilk 5 0  33 
Accounting 33 22 - 

Other 26 17 
Source: Survey data 1994 

"Serving the public" is at the forefront of students' minds when they conceptualizc 

relevant labour market skills they possess. This finding supports the argument made by 

Hamilton and Powers (1990) that their involvement in paid work should be considered as 

an important supply factor shaping youth's labour market expectations. In Powell River, 

most youth who work are exposed to the labour market through the service sector. 

Seventy five percent of the students who have jobs work in the service sector (Survey data 

1994). Perhaps this explains why "serving the public" is the most commonly cited as a 

relevant fabour market skill among Max Cameron Grade 12 students (Table 4.15). 

Max Cameron girls are more likely than boys to cite "serving the public" as a skill 

that they offer employers (Table 4 t 6). 



Tabte 4.16 
Max Cameron Students: Gender and Citing 'Serving the Public" as Skili 

Yes hb 
femafe 59 18 
Mafe 44 3 2 

x2=6.098 
phi=0.200 
df=l 
Si. at 0.05 W 
Source: Survey data 1 9 9 4  

A greater proportion of Max Cameron girls work in the food service sector than do boys 

(Table 4.17)- 

Table 4.17 
Max Cameron Students: Gender and Work in Food Service 

Gender Yes No 
Female 30 26 
Male 12 36 

x2=8.764 
phi=0.290 
df=l 
Sia. at 0.05 Bvd 
Source: Survey data 1994 

This finding corresponds with femzie over-representation in the Nonh American service 

sector (Christopherson 1953). arist~phers-son argues that females dominate the North 

American service sector which requires workers who are numerically and financially 

flexible, translating into minimum job security, part-time work and low wages. Debbie is 

convinced that the reason why females dominate service sector jobs which require 

computer skills or interaction with the public is because females have more "brains" than 

Debbier If you're going to work in a store, I think they prefer girls, because they 
think we're quicker or smarter. Because usually when you walk into a grocery 
store, you see the guys, and they do the garbage and sweep the floor, you know, 
?hey pack up the groceries aqff do ail the labour stuff. But we seem to stick to the 
stuff that takes brains. 

Max Cameron students indicate that they had learned skills mainly in school, home and 

work, in that order of preference (Table 4.18). 



Tabfe 4.18 
Max Cameron Students: Where They Learn Skills 

Xithough school ranked highest (Table 4.18) among places to learn skitis, "serving 

the pubfic' is not taught in school. Interviews with key-informants imply that Mas 

Cameron students tend ro dissociate theoretical skills, like critical !binking. literacy and 

numeracy from skiills needed in the liabour market. Levin (1985j writes that after 

graduation, "students tend to wish that the emphasis at schoof had been more practical" 

emphasized courses which had taught them 'life skills.' 'Life skills' are valued for their 

relevance in everyday life, no1 for distant rewards in the future. Debbie for instance, is 

enrdled in an academic program but implies that her most valuable skills learned at school 

were in her Home Economics class the previous year. 

Debbie: I think the Home Ec. courses are good. The foods and the sewing and 
the fa-mily .maagernen_t dasses are useful because it teaches you .mIzre abm! life. 
And you know, it's not just the usual Math, English, and those kinds of subjects. 

Shawn says his part-time job has taught him more than school has in terms of giving him 

useful skills in the the labour market. 

Interviewec Do you think the school does a good job for preparing you for work 
afterwards 7 
Shawn: Naf really. 
fn fewiewer: Why not? 
Shawn: I don'tknow. I'm working now, so 1 notice it's totally different from 
schooi. It doesn't help you at all. Well, it dues in Communications. 
Communications 12 teaches you how to do resumes, so that helps. That's about 
the only thing that helps in that course. 

David identified skiiis he has ieamed in shops ciass as being the most usefui. 

interviewer: Wii7at; sari of skiiis have you aeveioped at schooi for iife a ~ e r  
school? 
David: How to take a carburetor out and clean it. Mechanics. How to use the 
machines up in the shop. 
interviewer: Have you found Communications useful at all? 
Davidr Yeah. If you're writing out something to somebody's whose deaf, But all 
that punctuatio n... l don? see why we need that. 





Chapter Three explored from a historical perspective. the trmsitictn of foivett Rivcr 

from a mil1 town to a more diversified economy. This transition was precipitated by 

layoffs ar the MacMfilm BZwdel mill in the early 1980s. which caught a group itf youth 

ROW called the "lost generation" off guard. Tnsse were the youth who had hoped to work 

in the mill but lack& alternari~e goals. This group was conspicusus in Poiseti River. 

&fany key-infomanis fed ihai gods me necessary in giving yourit direction, solnothing thc 

"lost generation" lacked. Shawn's father and a union representative commented that nmly 

IocaI youth lack goals. 

Shawn's father: There3 a lot of kids :hat have gradtated in Ihe last few years 
and are stilf wandering around, wondering dhat they should be doing. 
Inferviewer: Sicking around Powell River? 
Shawn's father: Sticking around t ~ w n  and taking on these low paying jobs lust 
ta put spending money in their pockets, but they really don? know what they want 
to do. 

President Locaf t: When I fefl school if was very odd to see someone in iherr 
20s at home with their parents You were gone by the time vou were 20,2 1. Now 
you see kids who are 24,25, ai home with their parents because they haven't got 
..---k n- rsv, u' a g& job- 

Shawn's and Sarah" parents feel that in order to prevent a similar "lost gcrrcra[ionW 

from developing in ihe l99@, the school needs to coach students more on fiirmuitlting 

career goals. They feel that more quizzing and pshing would help their children dccidc 

what they want to do, Both parents are concerned. 

interviewer: What soil of job do you think the school does for preparing kids for 
fife after schooi? 
Shawn's mofher= M t  very good. I don't feel that they counsel them very 
much Or don? real@ seem to. But some kids need a little more push fhan others 
as far as preparirlg for tCle fuhrre. 

Tfiese parents fed chat without a career goal, young people are at risk of becoming I S  apperl 

in PoweIl River just like the "lost generadsn." In contrast, Debbie's mother feels that 



'keeping the doors operi>ts more crwiaf than setting long-tem career goals. She says the 

Debbie's moftrer: f fhiqk fi?ere"s a lot of push f m  the educators for them to 
.make up fhek ;,nir;& what they're going is do quicky and it's srressful for them 
You know, they can2 do thaf! They% p m h g  a lot of pressure on them and it3 
wasted because €beyjrrst dm? know Mrhaf they want to do. 
Intewiewec So they dmPf red/& need &I know at this point? 
Debbie's mo*er: i don't think they do, as long as they keep their doers open. 

Ctearfy, there is no consensus among parents regarding the degree of pushing or 

quizzing students require for career goal development. Opinion on the school's ability to 

prepare students for life after scfioaf only highlights the variability of values in stcdents' - - 

Student Jobs 

fn a study of working class female students, Hamilton and Powers (1990) found 

that paid employment had a dramatic effect on the ways in which youth conceptualize the 

labour market. Paid work during the school year is a prevalent feature among lMax 

Cameron students.. This section explores several aspects of students* jobs, including 

factors which motivate them to work, the value they place on work skills and :he 

relationship between youk!! jobs and shnn!- 

The majority of M a x  Cameron Grade 12 students have jobs or are in the process of 

imking for one (Table 4-19]. Only a small minority of students do not have a job and are 

not looking for a job. 

Tabte 4.19 
Max Cameron Students: Job Status 

While attending school full-time, students are= spending an extraordinarily large amount of 



Tabte 4.20 
Max Cameron Students: Number of Hours Per Week Spent Working 

The modal number of hours .,:orktd I 1 - 20 per week. It is wonishing to find 

that 20 percent of those students w? 3 have .?bs are working the rquivrrlent ctf firlf-rinw 

deIivers pizzas during night. and or. weeke::.js. He works 30 hours a week, S O I I I C ~ ~ ~ ~ L ' S  

until 1:00 a.m. David appearsd to b: rired d..: ing the interview. Sarah wurkh hetwccr~ 7 5  

and 40 hours a week in the edzning .is a wz:.ress. >lost working students work vart;tblc 

hours. during weekends and evenin; I .  Stu :ms' johs are broken down into catcgur~cs, 

with food service in restaurants distir : iished :<om other serviccs (Figure 4.3). 

Max Cameron Students: Job Categories 
Figure 4.3 



A hqgh pr~prrlon of students who have jobs work in restaurants, i~zdicating the 

recene. influx of fast Too$ outOe~ to rhe locaiity. The youth l a b u r  market is consistently 

in the Iitecaafre as a dismal ~ h e r t o  for students where they are exploited by 

empbyers, paid mintmum wzge, experience high turnover and learn few or no useful skills 

fwe CaskeSf 1985: Hamiiron and Powers 1990; Steitz and Owen 1992). Student opinions 

a b u t  their jobs. Nor anfy do they enjoy their earnings, but most working students 

tM(rtiv;inion to work 

Students who work or are looking for work cite many reasons for doing so. Not 

Table 4-21 
#ax Cameron Students;: Reasons for Working 

Materidism ;appeared ro be a tage factor in motivating srudents to work. Other 

aon-material factors such as experience, resumes, and a fun atmosphere at work also 

figured pmminently among stu&nts\easons for working. There is consensus in the 

high consi~m@isra pmms st-E centrality sf money to the youth culture found in North 

Xmnica. Students hiwe to work to maintain their lifestyle'"((Asfiton 1988:10). Key- 

rwfmsants spoke fhxly rote of l ~ ~ f f e y  in their decision to work. 



interviewer.. Why d~ you work? 
David: Why? Money. 
Jnterviewec What cfo you need it fur? Luxury things or are you he@ing your 
parents out w$h ,money? 
David: Luxury- MyseH. My own money. Pocket money. Things like, fixing my 
car. i need a new m t m  My Mustang! 

Sarah saj-s she works in order to offset the financial burden on her parents. 

fntewiewe~: Why do YOU work right now? 
Sarah: Because my parents don Wave a lot of money. I buy all my own clothes, I 
pay for all my own student fees, I pay for my wood in the shop, 1 buy my own 
shoes. 
Ifiterviewec So if3 basically to suppiement their income? 
Sarah: Yeah, because they can? supply me with them. They used to when I was 
Mile and B was really hard for them. 

The bleak portrayal of the youth labour market in the literature suggests that work 

offers youth little satisfaction other than a pay check (Gaskell 1985; Peters 1987). "Wages 

are iow and most pay the minimum wage. The jobs offer littie or no chance for, 

advancement and are filled by an almost exciusively teenage labour force, among whom [hi: 

turnover is high" (Gaskell 1985215). Findings at Max Cameron show that many stucients 

find a great deal of satisfaction in their work, outside of the pay check. Shawn enjoys his 

job because of its social atmosphere. 

Shawn: I do kind of need the money but I like it there too. It's good to work 
there. 
Interviewer: So there's a good atmosphere? 
Shawn: Yeah. Everybody3 so nice down there! It almost makes you sick. 

Ann is an example of another student who finds non-monetary value in her job. 

She has two jobs totaling 20 hours per week. She works as an attendant at a fitncss club 

and as a cleaner at a hotel. rSrtn is an 'A' student and is extremely active in extra curricular 

sports. She describes work as an escape from these activities. 

Ann: 'Norking gives me a sense of familiarity, to always have a place where the 
same thing is happening all the time. I know it's good to be able to do that. If 
things are going bag you h o w  you can always go to work and think, "at least this 
is tfie same anpay. " 
fnterviewec That's interesting that you fhink of work as a haven or an 
escapepe..an escape irwn wha@ 
Am: I don7 know. There are a lot of pressures on me. I've got lots of stuff going 
on in my life. And work, it3 like you go there, you do your thing and once your 
gone, thafs it You &nY have a lot of baggage. 



Independence is cited in key-informant interviews as another prorninent factor 

motivating students to work. This finding is supported in the literature. "Students do find 

value in the jobs they perform. The primary value is the money that they earn. But a 

secondary value is the indepecdence that they experience at work, even at McDonald's" 

(Gaskeil 1985215). David is the only key-informant who is not thrilled about his job. 

David: It sucks1 
lntervie wec Why? 
David: Oh, it's not 5 real good job. ft's something to earn money. 

Peters i 18873 found that youth employment provides students with an element of freedom 

and independence found neither in the school nor the household. This feeling of freedom 

is illustrated by Ann's "escape' at work. 

Youth iobs and skills 

In addition to money and independence, evidence from the survey questionnaire 

suggests that jobs are viewed by students as important places to widen their skills. Over 

half of the sample indicated that work was a place where they had learned relevant labour 

market skills (Table 4.1 8). Tnese opinions run counter to the literature in its portrayal of 

skills in the youth labour market. "The kinds of jobs available to youth often have nothing 

new to teach after the first few months of initiation" (Hamilton and Powers 1990:259). In 

spite of this negative portrayal, key-informants who work maintain that jobs help to teach 

youth valuable skills, like the ability to communicate. Debbie works 20 hours a week as a 

cashier at a supermarket. She is very enthusiastic about her job where she feels she has 

learned to communicate. 

hterviewtx Can you say that you've learned stuff at work? 
Debbie: Yeah. f've learned to communicate better. 

Debbie's mother concurs, commenting that work has changed Debbie from a shy to an 

outgoing person. 

Debbie's rrroiirer: She loves to wor~!  She used to be the most timid littie 
mousy walIfIower kid, didn't she? 
Debbie's fathec Uh-huh. 
Debbie's mother: She wouldn't sit and talk to anybody. If we had people in, 
she would go $0 her room. She'd be afraid of people. Working with the public has 



brought her right out. She's very outgoing now. She's much better than she was 
a year or two ago. And working with the public has done that for her. 

David's mother and the school employment counsellor refer to David's past 

behavioral problems at school. David's mother feels that having a job has helped David 

learn how to interact with adults in a constructive manner. The ability to interact with 

people is a valuable life skill. and is one positive aspect of youth jobs identified by Peters 

f 1987). "In addition to providing vocational experience, (work) enables the young to deal 

with people other than family and peers" (Peters 1987:465). Key-informant parents in 

Powell Rivet also felt thar working was good for their children because it instilled a sense 

of financial responsibility by forcing them to handle their own money. Some parents 

expressed a slight concern as to whether their children's jobs interfered with their school 

work. 

Jobs and school work 

A11 parents whose children work remarked that they wonder whether these jobs cut 

into school work. Two parents felt that their children's jobs did not appear at least to cut 

into their school work, but indicated that the number of hours their children worked was a 

matter of concern. The mothers of Shawn and David both considered that their sons' jobs 

were acceptable so long as they were not given any additional hours. 

Interviewer: How do you feel about David having a job during high school? 
David's mother: As long as if don't interfere with his school, that's fine. N I hear 
from the school that he's not doing his work, that's finished. He's not to work. But 
he seems to be doing 0.k. in school. I'm going to have to check in the next week 
or so. 

Interviewer: And how do you feel about Shawn working during going to 
school? 
Shawn's mofher: It's fine, because he's not been getting very many hours. 
Not as many hours as he'd like to get. 

David confesses that he has trouble finding time to do homework due to his busy 

work sckdule, a glitch which he has unlikely discussed with his mother. He does 

however maintain a personal policy of attempting to come to school. He says that he can 

finish most of his homework in his shops classes. 



fnterviewec You work 30 hours a week delivering pizza. Does that cut into your 
school work at ali? 
David: Yeah. Sometimes I don't get my work done, but I do attempt to come to 
school, like Metalwork, 171 do it in Metalwork. It's just English I have homework this 
semester. 
Interviewer Do you find school demanding at all, time wise? 
David: Na, not real@ 

Although David maintains that he does not find school demanding, he is a low achiever 

with a 'Ct' average. Sarah works 35 to 40 hours a week at a restaurant during the school 

year, the equivalent of a full-time job. When asked whether this cuts into her school work, 

she replies, "Not I still get a 'C' average. I've always gotten a 'C' average, even if I 

didn't have a job. I've just never been really good at school." Stem et al. (1990) found 

that the more hours a student worked during a week, the lower the mark achievement at 

school. Although limited, survey evidence indicates that at Max Cameron, there is no 

relationship between the number of hours a student works and his or her academic 

achievement. 

Marcus is the only key-informant who does not have a job. He is involved in 

extracunicuIar sports, community activism and plays in a band. He spoke frankly about 

his reasons for not seeking a job. 

Marcus: If's jusi nor one of my priorities. 1 figure after I've finished all that I need 
to do, I'll work. Once I'm working and stuff, I'm not going to have as much time to 
play volley ball and soccer and be on student council and all that kind of stuff. So I 
think I should take advantage of what 1 have right now. And I don't really need 
money. 

Students' experiences with work vary. Some students, like iMarcus, are not 

interested in the aspects of independence and freedom many youth find in their jobs, 

possibly because they already experience independence without a job. Students without 

jobs and who are not looking for jobs are a minority, accounting for only 19 percent of the 

sample. Though limited in scope, the survey indicates that the prevalence of paid work 

among youth appears to impact their ideas about skills and the way the labour market 

opmtes. For these reasons, students' experience with paid work presents an important 

supply-side factor in the formation of labour market expectations. 
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Summary 

Evidence from the survey questionnaire and interviews points to an overall 

variability among students' course selection and grades. Aspects of Gasketl's theory of 

vocationalism (1985) are evident at Max Cameron, but rigid classifications cannot be made 

in terms of relationships between family background and school performance. The patterns 

which emerge suggest a certain degree of class inheritance, supporting Peck's notion of 

socialization within the family (1989a). The overall variability of the results highlights the 

fact that youth are not "monolithic." That is, this research supports the view that, "Any 

research on youth and employment must recognize that adolescents are not monolithic. 

They vary in education, experience, social awareness, effectiveness in interpersonal 

relations, self-identity, as well as social background and job expectations" (Peters 

1987:466). 

Aspects of vocationalism are evident among Max Cameron students. Survey 

questionnaire and interview evidence suggests that while some students adhere to a 

'distant' logic of the labour market, others adhere to a more 'immediate' logic. 

Vocationalism is illustrated through students' short-term plans, school program, course 

enrollment and grades. Relationships between these variables suggest that high achievers 

are likely to enroll in an academic program and to pursue a 'distant' logic. In this sense, 

they plan to pursue further schooling after graduation, as is the case with Ann and Marcus. 

Low achievers are more likely to enroll in a non-academic program and to pursue a more 

'immediate' logic of the labour market. Sarah, Shawn and David follow this pattern. 

Debbie is the anomaly among the six key-informants in this respect. She is enrolled in an 

academic program but she is a low achiever with a 'C+' average and she plans to continue 

working as a cashier after graduation. 

Students>schooi performance shows a relationship with fathers' job statu5, 

supporting Peck's theory of socialization within the home (1989aj. -More importantly, 

students'scRooI pertormance and course choices demonstrate that a wide variety of 
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variables, including class, interact to form individual outcomes. The value placed on 

education within the home has considerable influence in students' performance and 

expectations. Parents place an extremely high value on education, irrespective of their 

socioeconomic background or level of education. Blue collar parents see education as 

essential to their children's labour market success. Interviews with blue collar parents 

show a dramatic change from Fordism, when a high school education was deemed 

unnecessary for jobs. 

The majority of *Max Cameron Grade 12 students work in part-time jobs. Work is 

seen as a way to earn money and to gain independence, but also represents an opportunity 

to learn new skills and to escape from the pressures of school and family. Most students 

i~dicated on the su-wey questjonnaire that school was a place where they had learned skills 

relevant to the labour market. Upon reflection, key-informants tended to emphasize the 

value of practical skills over theoretical skills, thus down playing the school's role in 

preparing them for life after graduation. Overall, these findings suggest that family, school 

and work play key roles in shaping students' expectations. These spheres of social 

Interaction provide openings for individual outcomes which do not necessarily adhere to a 

rigid model of pre-labour market segmentation. 
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CHAPTER 5 

LABOUR MARKET EXPECTATIONS OF YOUTH 

Introduction 

iMax Cameron students show a keen awareness of the changes which have 

transformed their locality since the Fordist era. Their current expectations reflect aspects of 

the transition from Fordism to flexibility. This transition is most obviously reflected in the 

absence of the mill from their labour market expectations. This chapter explores how Max 

Cameron students conceptualize the changes which have transformed Powell Rivcr's 

labour market, and how they expect it to develop in the future. Students' labour market 

expectations are assessed from both short and long-term perspectives. Factors motivating 

_ciadents to choose 'schoolF or 'work' in the short-term are explored, with particular focus 

on family background. Students' long-term plans reflect a curious mix of class inheritance 

and individualism, and illustrate the variability inherent to youth shown in Chapter Four. 

The locational aspect of students' plans is assessed. This provides a window into the 

peculiar nature of students' expectations in a resource town, where most youth are 

obligated to leave in order to seek training and education. 

This chapter combines evidence from the survey questionnaire and interviews to 

provide a multi-perspective account of the local opportunity structure in Powell River. Likc 

Chapter Four, simple cross-tabulation tests are used to assess potential relationships 

between family background and students' expectations (Weinbach and Grinnell 1987). In 

general, Max Cameron students' labour market expectations vary widely in their degree of 

formation and adherence to the labour market segmentation model. 

Post-Fordism in Powell River 

The role of h e  MacMillan Bloedel pulp and paper mill in the local labour market ha 

diminished both in a functional sense and in the minds of Max Cameron students since the 

recession of the early 1980s. These changes illustrate the transition of local values in 

response to changes in the labour market, which itself is in a comtant state of becoming. 



Masey ( 1  99 1 1 draws attention to the inherently dynamic character of lcnalities. The shift 

from Fordism to flexibility at the mill highlights the differences between three distinct 

"generations' of youth in Powel! River. Paasi examines generations as mediators of spatial 

history. 

It has been common to put emphasis on class, gender, and other social 
groupings when outlining new regional geographies. Instead, I will argue 
for the significance of generation as a category which mediates between 
regions and individual life histories. This is a neglected category which can 
help us to understand the constitution of certain historically specific social 
and spatial distinctions (Paasi 199 1 :240). 

The role of generations in mediating local identity is particularly relevant in Powell 

River where three distinct generations of youth have formed historically specific labour 

market expectations based on the dominant mode of production. The 'Fordist generation' 

(1950-1980) tapped into the stable and bountiful source of jobs at the mill. Multiple 

generations of families followed their parents into the mill, secure in the belief that mill jobs 

offered good wages and due process of advancement. 

The 1980s saw a break from this pattern. The shift from Fordism to flexibility 

found many local youth without alternative goals. These youth compose the 'lost 

generation' due tc their sense of hopekssness with the elimination of job openings at the 

mill. The severity and permanence of cutbacks at the mill has forced the 'post-Fordist' 

generation to shed any realistic notion of future employment at the mill. The 'Fordist 

generation,' the 'Iost generation' and the 'post-Fordist' represent important mediators of 

Iwal identity and change in Powell River. 

Students' Assessment of the Local Labour Market 

Max Cameron students assessed the current Powell River labour market (Table 

5.1). Their assessment of opportunities for youth is 'average' and symmetrically 

distributed. Many students who rate the labour market as 'very good,' 'good,' and 

'average' qualify their rating with a comment on the limited nature of viable long-term jobs 

in the locality. 



Table 5.1 
Max Cameron Students: Rating of Employment Opportunities in Powell River 

Ratina Number Pemnt 
Very Good 3 2 
Good 27 17 
Average 77 50 
Poor 32 2 1 
Verv Poor 5 3 
Source: Survey data 1994 

Approximately equal numbers of students rated employment opportunities as either 'very 

good, 'good' and 'poor' and 'very poor.' The negative impact of lay offs at the mill seems 

to have been offset by the influx of fast food chains to the locality. Students' comments 

reflect a certain degree of resignation towards the new source of jobs. Their perspectives 

are not particularly favourable. 

Sii~sey ccmmenl)r The jobs we get are jobs we take only because we have to. 
not because we enjoy them. 

Survey comment: Powell River is basically based on the mill, but we are 
hopefully moving away from it as a main source of employment. A lot of resource 
based towns are going through the same thing, hopefully we can find alternative 
job sources. 

Sarah: If you've graauated, you can stand behind a till aN day in a corner stgre. 
With all the restaurants in this town, it's really good because all the people that are 
in school can have after-school jobs. But for people who have graduated who 
have special skills that they like to use, then this town isn't set for that. 

Debbie rated the job situation as 'good,' but she admits that her labour market 

experiences may bias her opinion. She says that some of her friends have encountered 

difficulties where she has not. 

Infen~iewer: How would you describe Powell River's job opportunities for 
young people? 
Debbie: We/& to me, I think if's good. 8ut I've heard from a lot of other people 
that they think it's horrible. "You can't find anything to work for here. " It depends 
on who you are, I guess, and what you want to do. 

Studenrs rated how they perceive the job situation had changed for youth in the past ten 

years (Table 5.2) 



Table 5.2 
Max Cameron Students: Perceptions on Labour Market 

Change Over Last Ten Years 
- - . - - - 

Ratina Number percent 
I rnproved 58 38 
Stayed the same 19  12 
Worsened 36 24 
Don't know 40 26 
Source: Survey data 1994 

One third of the sampfe feels that the job situation has improved, but again, many 

students qualified a positive rating with a comment on the negative impact of commercial 

fast food chains on their locality. One quarter feels the situation has worsened. 

Survey comment: Jobs for youth have been added with the addition of 
Kentucky Fried Chicken, Robin's Donuts, A& W, etc., recently, but these are not 
careers, just minimum wage jobs for students. These fast food chains may put 
family restaurants that have been established for years out of business. 

,Marcus is critical of the growth in fast food chains in Powell River. He is suspicious 

because he feels that mill cutbacks have reduced the spending power cf many Powell River 

residents. 

Marcus: I think that the job situation has just recently improved, because of the 
fast food places which make me sick. They're making this whole place into a strip. 
Interviewer: Does that concern you, about the future of this community? 
Marcus: Ya, I think somebody knows something that nobody else does 
because they're making more and more cuts to the mill, so you would think that 
:he population wouid be decreasing and yet we've just got all these new fast 
food places, wkkh can't run unless they've got a big population. 

These comments show perceptiveness and genuine concern among students for the impact 

of commercial chains on their community. In general, students regard this growth with 

suspicion. Even parents seemed divided in their views of the new job opportunities. 

lnterviewec How have you seen jobs for young people change in Powell 
River? 
Shawn's mother: Well, the last couple of years, it's improved a lot. With all the 
new stores and restaurants that are just opening up. That's helped the younger 
ones. And it helps to keep the kids in Powell River for a while longer. 
Shawn's father: Ya, but up until 10 years ago, there was always work in Powell 
River. Bemtrse e~e.yom ?!I& c a m  O L ~  ~ t f  ?&w Garneror: School was almost 
guaranteed a job with MacfMiNan Bloead. 

The head counsellor pointed out that the influx of new restaurants to the locality does not 

give youth viable career options. 



Head counsellor: We have Subway, the Doughnut Shop, Kentucky Fried 
Chicken, and that's 0.k. for part-time work, but i don? think there are too many 
who want to go from slinging chicken part-time to slinging chicken full-time. Some 
may, and that's great if that's what they want to do. It might mean they want fo 
,a,r.~ ..,,, , &,a- ,,,e and swe r ~ ~ i t y  io ieave, to go off, fo iravei 
Interviewec So youye not going to nourish any expectations of getting a fufl- 
time job here? 
Head counselloc We d ~ n ' t  tend to. 

Students indicated how they expected long term employment opportunities to 

change in Powell River (Table 5.3). 

Table 5.3 
Max Cameron students: Perception of Long-Term Opportunities 

in Powell River 

Ratina Number Percent 
Improvament 68 45 
S t a y  the same 37 24 
Worsen 17 1 1  
Don't know 31 20 - - 
Source: Suwey data f 994 

Many students expect an improvement in the local job situation over the long term 

(45 percent), Their survey comments reflect a perception that health and tourism present 

two major areas for potential growth. This is not surprising given the much publicized 

growth in these industries both within the school and in the locality (&Ministry of Regional 

and Economic Deveiopment t 99 1; Community Futures 19%). They also believe that 

exurbanization and migration of urbanites to Powell River will contribute to local job 

growth. Students' survey responses illustrate a general expectation for growth, but that 

new jobs will not be in the traditional resource sector(Table 5.4). 

Tabie 5.4 
Selected Responses to Survey Question: What future changes in 

tong term employment opportunities in Powell River do you 
anticipate? 

Improvement: More and more services are coming to Powel River. 

Improvement: It is a growing town and service jobs will increase because a lot 
of retired people have moved to our peaceful community. 

Improvement: The town is growing unfortunate/-y at a fast pace. People are 
moving from the cities up to the north so in the future, employment opportunities 
will be improved. 

Improvement: Powell River will grow in many areas; I feel especially in tourism. 



Don'f know: Depends if mill continues layoffs. 

Worsen: Wifh the decfine of the mill, people vdl and have been laid off. 
Possibiy Pow& Fiiver wjii become a home based business town. 

Improvement: There are a lot of houses going up, so Powell River is 
expanding, Fast food places came. 

Worsen: I believe too many people for too few jobs. 

improvemen&Way the same: With some businesses corning, it may get 
better, but only for itigh school kids (franchises). 

Stay the same: Community will have to switch from mill jobs (as it down sizes) to jobs in 
recreation. tourism, etc. 
Source: Survey data ? 99% 

The municipality has well-stated plans for growth in tourism and health in 

particular. Chapter Three explored some of the initiatives currently underway to attract 

tourists, incfrrdiiig revitaiizztiori of the waterfioni and restoraxion of heritage buildings in 

the old town site (Ministry of Regional and Economic Development 199 1 ; Community 

Futures 1992). The school also promotes the notion of growth in these service industries 

through educational programs and career counselling, which influence students' 

expectations. The school actively discourages any expectations of employment in the mill. 

Reflecting this, not one snident cited the mill as a potential source of jobs, not even in the 

value-added sector of forest product manufacturing. The absence of this factor illustrates 

the conditioning of students' expectations away from the primary and secondary sectors. 

Students rated job opportunities for youth at the mill as primarily "poor" or "very poor," 

which accounts for 63 percent of the sample (Table 5.5). 

Tabte 5.5 
Max Cameron Students: Perception of Job Opportunities at Mill for Youth 

Ratina Ntrmber Percent 
Very good 2 1 
Good 5 3 
Average 22 14 
Poor 58 38 
Very poor 38 25 
Don7 la#lw 27 17 
Source: Surarey data f 994 



A significant number of students simply 'don't know' what the mill has to offer. 

suggesting that for many 6 17 percent). the mill is not even considered as a pssiblr source 

of jobs. The head counsellor believes that students who hays family rwmbers working at 

the mill have a more negative perception of job opportunities at the mill than studctlts 

without farniIy at: the mill. 

fnterviewec What about kids whose parents wo& aat the rn1!1? is there a 
different set of expectations there among those? Are !hose kids more Me& to 
expect a job here h Powefi River? 
Head counselloc I think it3 probably the opposfte. They know there's 
nothing here They see everybody getting cut. I mean, even their dads now, 
who have been there for 20 years ... they've gotten rid of eve~ybudy [bat they can 
get rid of and so fhey know that their jobs are possibly on the irne in the next 
round, whenever that happens to be. So they know that there's no secure job 
there at dl- 

The survey restrlts indicate that students who have one or more family ~ncrnhcrs 

working at the mill are more likely to rate employment opportunities thew as 'poor' o r  

'very poor'than students without family members at the mill (Table 5.61. 

fable 5.6 
Max Cameron Students: Perception of Job Opportunities at Mill and 

Having FamiIy Members Who Work at Milt 

Due ro the well-publicized layoffs and low worker morale at the mill (Hayter anti 

HoImes 19941, snrdents with family at the mill are more aware of the poor job situation at 

the mill through word of mouth contacts. Although the relationship between perception of' 

jobs at the mil1 and having family at rhe mill is statistically signiGcant, the assnciatlon 

between these variables is weak (Table 5.6f. These results show that only a slightly hjghcr 

proportion of students without famify at the mill are likely to rare opportunities at the nldf a \  

kverage.' ' goodrb r  "very good." 



David hai& a low inion of job opportunities at the mill even though his father 

Shawn, ?if ha~ie  father works at the mi!!, also shows no intere~~ in the mill. 

Many survey respn&n%s and key-informants refer to rhe mill as a source of 

fiEueivsr anif as a necessary evil that the town had to endure for the sake of jobs. Sarah 

Sarah: it d m s  bring in a k: d mmys IW admit that. Except it brings in a lot of 
poiirrbon. 

Environmesiral concerns were at the krefront of keyinformants' minds when considering 

drsphyed disame rrnd r o d  of the mill, cornmenring on its smell and effect on 

p " ~  on at the mill at all? 
In fact# i *)late ttte mIII 

"s &is fpjq hu-ge cloud hanging over ihe mill all 
wedr id puke wing to go watch a mo& at t k  
bring a nose plug or put lots of perfume tight 

have to smell it, Bemuse it's really bad 
/"AT acknit that. Ejrcept it brings in a /of of 



These views contrast with the view of the mill as a source of stability and erl~ployment 

which was dominant under Fordism (see Southern and Bird 1988). Students indicated 

whether they would be willing to quit school before graduation if offered a full-time job in 

the mill (Table 5-71. An ovenvhelming majority (82 percent) said "no." 

Table 5.7 
Max Cameron Students: Willingness to Quit School 

if Offered Full-Time Job at Mifl 

Answer Number Percent ___ 

Y e s  8 5 
No 125 82 
Don't kww 19 5 2 
Source: Survey data 1994 

Again, this contrasts with the Fordist era in Powell River (1  950-1980) when generations of 

Head counseIIor: They walked in droves(t9 the mill), especially in Grade I I .  

Over a decade has passed since the first wave of permanent 1980s lay-offs. Graduating 

classes no longer hold false hopes of gaining employment in the mill as did members of the 

'last generation.' David is an example of this new attitude. 

Interviewer: lf the oppoHunity was available, would you be willing to quit school 
and work in the mill if_vou were offered a full-time job? 
David No. Not in this mill. 
Interviewer Why not? 
David: People get laid off every year. 

Key-informants>parents who work at the mill say they discourage expectations of finding 

work at the mill. One union representative said that most mill workers feel that the job 

situation at the mill is t w  unstable and that they tell their kids to look outside the 

cortlmuni ty for jobs. 

President l o m i  1: The move over the next ten years seems to be to continue 
to contra3 the mill, Gmtinue to make it smaller. Over the next 10 yeas, I don7 
see much h u p  for kids- 
Interviewer: How are union families responding to this if they have kids going 
ffrfougi7 the educaiiond system now? 
President Local I: Most are pushing them to look elsewhere, to look out of 
town. 
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These findings illustrate a break in the expectations between the 'Fordist,' the 'lost' and the 

'post-Fordist' generations. 

Short-Term Ex~ectations 

Students' short-term expectations indicate what they plan to do one full year from 

the time the survey questionnaire was completed, in the fall of 1995. This section focuses 

on ~Max Cameron youth who plan to either to attend school or to work the year after 

graduation. Survey questionnaire evidence suggests the existence of a link between 

students' short-term expectations and family background. The discussion of students' 

short-term expectations is followed by an assessment of the locational aspect of 

expectations. An examinaiion of the locational aspect shows quite different migration 

intentions between studenu who plan to attend school and youth who plan to work in the 

short-term. 

'School' dominates -Max Cameron students' short-term plans (Table 5.8). 

Tabie 5.8 
Max Cameron Students' Short-Term Expectations 

E~~Dectation Number Percent 
Schoolitraining 88 57 
Work 40 26 
Both school and work 17 11 

Source: Survey data 1994 

Survey results indicate that approximately one quarter of Max Cameron students expect to 

work one year after graduating. This accounts for less than half the number of students 

expecting to continue their education (Table 5.8). 

Plms for school 

Students who expect to pursue schoohg in the short-term cite their reasons for 

favouring this option. Given the enormous campaign by the school to impress upon 

students the importance of training and education in the labour market, it is not surprising 

that the majority of students who indicate 'school' in the short-term do so 'to gain job 

yualitications' (Table 5.9). 



Table 5.9 
Reasons to Attend School in Short-Term 

R m i i  Number Percent 
To gain job qualifications 9 0 87 
General interest 3 1 30 
To get away from Powell River 16 15 
To meet new people 15 14 
Family expectations 10 10 
To stay in Powell River 1 1 
Other 3 3 
Source: Survey data 1994 

Students' reasons for attending school in the short-term show that after 'gaining job 

qualifications,' 'general interest' provides a strong incentive. After 'genera1 interest,' three 

additional reasons reveal similar frequencies. The frequency with which 'getting away 

from Powell River' and 'meeting new people' was cited indicates that a small group see 

schooi as a means to gain new iife experiences. 

Max Cameron students indicated where they Flamed to attend school in the short- 

term (Table 5.10). ,Most students who intend to pursue schoolingltraining plan to leave the 

locality, accounting for 79 percent of this group. 

Table 5.10 
Max Cameron Students: Expected Location of Schooling in Short-Term 

Location Number Percent 
Lower Mainland 32 34 
Vancouver Island 25 27 
Powell River 20 2 1 
Canada, outside B.C. 6 6 
B.C. 3 3 
Other 8 9 
Source: Survey data 1994 

Not surprisingly, the Lower LMainland and Vancouver Island figured prominently in 

students' plans. Only one student indicates that he intends to go to scho01 in the short-term 

so that he can stay in Powell River (Table 5.9). 'Staying in Powell River' is not the 

primary reason for the remaining 20 percent of the group to attend schooi in Powelf River 

in the short-term. Schooi and training opiions in Poweii River inciude high schooi 

upgrading, enrolling at Malaspina College in technical or university courses, or 

apprenticeship with a local journeyman. The employment counset lor maintains that 



apprenticeships are difficult to obtain in the locality due a scarcity of journeymen who are 

willing to train apprentices. 

Students planning to attend school in the short-term indicate the type of institution 

they expect to attend (Table 5.1 1). 

Table 5.11 
Max Cameron Students: Institutions to Attend 

Institution Number Percent 
University 39 36 
College 30 28 
Technicai 18 17 
High school tipgrade 34 13 
Other 1 1 
Don't know 1 1 
Source: Suwey data 1994 

University rates most highly, accounting for 36 percent of this group (Table 5.11). 

College rates closely behind university as an option. The next two types of institutions 

rank well below the top two. These are technical training and high school upgrading, 

which account for 17 percent and 13 percent of this group respectively. Students planning 

to attend university account for only 25 percent of the entire sample. They account for 36 

percent of the group of students who intend to pursue education in the short-term. This 

finding is contrary to parent expectations as perceived by the employment counsellor, who 

feels that the majority of students' parents expect to them attend university. Parents have 

this expectations, he says. because they believe that a university education will lead to good 

jobs. 

Employment counsehr: About 85 percent of kids' parents figure they're 
going on to university. The number one choice for parents in terms of a university 
education is middle management. Well, 15years ago, that might not have been a 
bad choice, but no one's hiring middle management now. If's a dead end job. All 
those people, even ifyoute got really high marks, you're still going to be really 
scrambling under those conditions. So a lot of the expectations that parents 
have, ?-ky p&z m ? ~  kdk ?bey zre .not re2!is!k 

The findings at Max Cameron suggest that either students make decisions 

independently of parents' expectations or that the counsellor's perception of parental 

expectations is inaccurate. Only one quarter of Max Cameron students as opposed to 85 

percent show an interest in atending university. In spite of the findings at Max Cameron 



(Table 5.1 l), this counsellor's viewpoint of parental expectations is corroborated by the 

head counsellor. The head counsellor maintains that the education system puts undue 

social pressure on students to attend university. This has the effect, she says, of alienating 

students who are incapable of or do not wish to attend university. She feels that other 

training programs such as trades and technical programs are perceived as being inferior to a 

university education. She maintains that this perception is a recent development, coinciding 

with the demise of Fordism, under which trades had more status. 

Head counselloc I've seen a switch where the kids have become less and 
less hopeful. They say, "'We//, Grade f2 isn't even going to do it and I'm going to 
need some sort of post-secondaryn They look at post-secondary as being 
university. 
Interviewec Not college? 
Head counselior= Not college and not trades. It's as though, "Well, I can't go 
to universitys I'm cot s.ma? enough to go to university, l don7 have the grades, I 
don't want to go to university, so I got no place to go." 

The counsellors' views are most likely based on personal conversations with 

students, who may give the counsellors the impression that most students (85 percent) feel 

obIigated to attend university. The survey results indicate that this is not the case at Max 

Cameron. 

Plans for work 

Students of Max Cameron who expect to work in the year after graduation account 

for 26 percent of their class (Table 5.9). Most students who expect to work in the short- 

term indicated that their choice was based on a financial need. Financial need is cited high 

above any other reason for working after graduation (Table 5.12). The next most 

important reasons, 'development of skills' and "personal preference' pail in comparison to 

financial need. 



Table 5.12 
may ma* F* ~,meron Students: Reasons to Work in Short-Term 

F3eason Number Percent 
Need the money 5 6  89 
To develop skills 2 1 33 
Personal preference 15 24  
To get away from Powell River 10 16 
To remain in Powell River 6 10 
Family expectation 1 2 
Nothing else to do 1 2 
Other 4 6 
Source: Survey data 1994 

f tttdents who indicate plans to work because they 'need the money' often did not 

specify what they needed the money for. Many said that working in the short-te'm would 

enable them to save money for post-secondary school in the future. But students who plan 

to work directly out of high school have few skills to offer employers and little work 

experience. Their lack of qualifications limits their employment opportunities to the 

peripheral labour market where wages are too low for them to realistically live 

independently, let aIone to save money. Half of the students who already have jobs and 

plan to work in the short-term expect to retain their current jobs, most of which are in the 

peripheral labour market. 

Hamilton and Powers (1 990) perceive a gulf between the life opportunities facing 

youth who choose to work after graduation and youth who choose to attend school. The 

authors contend that while youth who go on to further education continue to develop 

towards adulthood, youth who enter the labour market directly after graduation face 

difficulties in developing into independent adults. 

Rather than a rite of passage, which marks the simultaneous achievement of 
adult sratus by an entire cohort of youth, high school graduation is a great 
divide, separating those who continue their full-time schooling from those 
who do not. Youth whose education ends with high school, The Forgotten 
Half, tease to be students without becoming fully adult. Their jobs do not 
confer adult status: nor do their jobs pay enough to make them financially 
independent (Hamilton and Powers lWO:243). 

This passage is relevant to Max Cameron students who plan to continue working in 

Powell River after graduation. Pay in the peripheral labour market is too low for a young 



person to realistically support him or herself with. Many students who plan to work in the 

short-term will live with their parents. Shawn's father expresses a viewpoint similar to 

Hamilton and Powers' (1990). He maintains that youth jobs do not pay enough to enable 

young people to become independent. 

Shawn's fafher: To maintain a lifestyle, or even to support yourself, you gotta 
get 10 or 15 dollars an hour. Well, these franchises that are corning in are aN 
paying under 8 buck an hour. It's pretty hard to pay rent, to make everything you 
need to live with. 

While working in the short-term may indeed supply youth with some money, it may hindet- 

their eventual long-term labour market prospects. 

Place plays an important role in the formation of students' plans. The proportion of 

students who indicated 'work' as  a means to 'get away from Powell River' was 16 percent, 

similar to the 15 percent who indicated 'school' as a means to leave the locality (Table 5.9). 

Students indicated where they expect to work (Table 5.13). 

Table 5.13 
Max Cameron Students: Location of Work in Short-Term 

Location Number Percent 
Powell River 43 65 
Vancouver Island 8 12 
Lower Mainland 5 8 

Source: Survey data 1994 

The majority of Max Cameron students who intend to work in the short-term (45 

percent) intend to remain in Powell River. This contrasts with the 2 1 percent who expect to 

attend school in Powell River. The difference in locational orientation may contribute to the 

entrenchment of different opportunity structures and development patterns facing the two 

groups. Gaskell (1985) suggests that youth's work experiences during their school years 

are sufficiently unsavory to motivate them to get out of the youth labour market. "Despite 

the positive things that students can say about their jobs, the overwhelming impact that the 

part-time teenage labour market has on srudents is to increase their determination to get out 

of it'"Gaskel1 1985215). Findings at ,Max Cameron indicate otherwise, Although a large 

purrion of Max Cameron students (44 percent) who have jobs indicate that they do not wish 



to keep their jobs after graduation, over 50 percent say that they do wish to keep their job 

or are undecided (Table 5.14). 

Table 5.14 
Max Cameron Students' Preference to Keep Jobs After Graduation 

Prefer to keeo iob Number Percent 
Yes 27 26 
No 45 44 
Undecided 50 29 
Source: Survey data 1994 

Student responses indicate that there is some support for Gaskell's view, but the 

mixed nature of survey results show that this support is highly qualified. Max Cameron 

students do not show an overwhelming determination to get out the youth labour market, at 

least not in the short term (Table 5.15). 

Table 5.15 
Selected Responses to Survey Question: Do you want to keep your job 

after graduation? 

"Undecided. How many jobs can I get right a way that pay $18.00 an hour?" 
"No. 1 hope to move into a self-created job." 
"No. I'm going to university. " 
"Yes. The job is fun and doesn't even feel like work any more." 
"Undecided. If there's a better iob, 1'11 take it, if not. then 1'11 stav till I aet one. " 
Sowce: Survey &a:a 1934 

Students' mixed responses illustrate the heterogeneity of expectations within the school. 

Ex~ecltations and Family Background 

Survey results suggest the existence of a relationship between fathers' job status 

and students' short-term expectations. A higher proportion of students whose fathers are 

blue collar workers appear to indicate work as a short-term plan than students whose 

fathers are white collar workers (Table 5.16). 



Table 5.16 
Max Cameron Students: Relationship Between Fathers' Job Status and 

Students Short-Term Plans 

Father's job status School Work - 
Father blue-coilar 5 1 34 
Father white-collar 26 5 

x2=5.8 
phk0.224 
df=l 
Sia. at 0.05 level 
Source: Survey data 1994 

The strength of association between fathers' job status and students' short-term plans is 

weak, in spite of being statistically significant (Table 5.16). Peck (1989a) maintains that a 

process of occupational structuring occurs within the home which causes labour market 

roles to be reproduced within the family. The reproduction of work roles is achieved 

through socialization, which, maintains Peck, is an important labour supply-side factor. 

Clearly in Powell River, there is no steadfast rule whereby youth from blue collar families 

become ghettoized in blue collar jobs. The survey results indicate a high degree of 

variability across blue collar and white collar families but point to a greater tendency among 

youth from blue collar families to choose work in the short-term. This tendency according 

to Hamilton and Powers (1990) has the affect of truncating their development towards 

becoming financially independent, 

The relationship between students' social class and expectations is supported by 

several other smdies (Peck 1989a; Hamilton and Powers 1990; Burchell and Rubery 1992; 

Empson-Warner and Krahn 1992). Hamilton and Powers (1990) call the group which 

enters the work force directly after graduation the 'Forgotten Half.' A direct link is drawn 

by Hamilton and Powers (1990) between social class and labour market attainment. 

Because school attainment is highly correlated with parents' education and 
employ mm;, mizxkrs of the Fergotten Half zre predominant! y working- 
class, while young people who make the easier and more direct transition 
from college to career are more likely to be middle class (Hamilton and 
Powers 1990:244). 

Some evidence for the pre-market segmentation of youth is evident in Powell River 

in terms of students' short-term expectations. Survey results suggest the existence of a 



stronger relationship between father's completion of Grade 12 and students' short-term 

expectations (Table 5.17). 

Table 5.17 
Max Cameron Students: Relationship Between Father's Completion of Grade 12 

and Students' Short-Term Plans 

Fatt-rer's education School Work 
Completed Grade 12 69 22 
Did not complete Grade 12 13 16 

x2=9.765 
phk0.285 
df=l 
Sia. at 0.05 level 
Source: Survey data 1994 

Students whose fathers completed Grade 12 are more likely to plan for school than 

students whose fathers did not complete Grade 12. In spite of being statistically 

significant, the association between these variables is weak. The career counsellor 

attributes students' educational plans largely to parents' school experiences. He feels that 

parents who have had positive school experiences are more likely to encourage their 

children to pursue post-secondary schooling. Alternatively, parents who "made it" without 

a high school certificate or by other means than formal schooling may promote the notion 

that schooling is unnecessary in finding a successful career. 

Counselloc Kids of parents who have gone on, parents who have university 
degrees, or parents who did well in school, see getting more schooling as being 
the answer. Parents who did not do well in school, and who maybe quit, don't 
see school as necessarily a springboard into a well-paying job. 

This view corresponds with findings in Chapter Four, which suggest that the degree to 

which education is valued in the home plays an important role in defining students' 

educational choices. 

Unlike school performance, no relationship is found between gender and students' 

short-term expectations. The nonexistence of a relationship between gender and 

expectations coincides with findings by Empson-Warner and Krahn (1992) in a Canadian 

study. Family background appeared to be an influential factor in youth's long-term 

expectations. 
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Low-Term Expectations 

,Max Cameron students' long-term expectation vary in their degree of formatictn. 

Two thirds of the students indicate that they have a long-term career plan, but a significant 

minority does not (Table 5.1 8). 

Table 5.18 
Max Cameron Students: Have Long-Term Career Plans 

Have plans Number Pemnt 
Yes 88 66 
No 52 34 
Source: Survey data 1994 

This section explores the long-term expectations of Max Cameron students by 

combining survey evidence with key-informant interviews. Students' expectations are 

juxtaposed with aspects of family background, illuminating the multi-faceted way in which 

youth make decisions about the future. In general, key-informants attributed their 

expectations to their own personal preferences. In several cases though, a striking 

symmetry unfolds between the student's expectations and their parents' lives. 

Alternatively, many students are visibly breaking out of a family pattern. 

David will probably follow in his father's and brothers' footsteps. David wants to 

become a pipe fitter. His older brother is a pipe fitter and his father is a saw fiier at the 

mill. David feels that although his father encourages him to pursue entrepreneurialism, he 

cannot realistically see himself going into business. 

David: He tells us, "Don't get stuck working at the miit. It's the worst thing you 
can do. Get something that's a good job. " 
Interviewer: So what sort of job is he hoping that you'll get? 
David: Real estate, he wants. He wants me to really make a lot of money. 
Interviewer: So you're not stuck doing the same thing every day? 
David: Ya. Not like a laborer. Like, he says "get somebody to work for you 
hs?e.ead. L i k  a brrsi??es. a ~ U S ~ ~ S S .  &! s~meliody 80 ~ ~ f k  f ~ f  YOU. " 
Interviewer: So he's encouraging you not to go into the mill? 
David: Ya. It's going to take a lot though for me to get into business. I think so. 

David is uncertain of how he will cope after graduation in terms of finding gainful 

employment. 

Interviewer: Are you worried at all about the future? 
David: Ya, Z's going to be hard. In this worid now. 
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Debbie sees herself eventually becoming a homemaker, and plans to keep her 

cashier job after graduation. Her mother is a homemaker with some training in 

accountancy. Debbie's two older sisters are homemakers in Powell River. Debbie's 

mother had hoped for her to attend university, but is resigned to the reality of Debbie's 

wishes. 

Shawn wants to become a certified auto-mechanic. His father works as a saw filer 

at the mil! and is a mechanic by hobby. Shawn and his father are currently building a car 

together in their back yard. Shawn says he wants to become a mechanic because he 'just 

likes cars,' and because his father has 'always had cars around.' Marcus plans to travel 

and then to attend university. to become trained as a molecuIar geneticist. He feels that his 

family's role is to support his ability to make his own decisions. 

Marcus: I think just getting the bve and just support that's been generated in 
my family has given me the self-esteem and strength to go forth and do what ever 
I feel I'd like to. They haven? steered me in a direction. 

Marcus' expectations are a mirror image of his parents' lives. His parents travelled 

extensively as young adults. Both of his older sisters have attended university in the 

United States. His farher is a medical doctor. At the time of the interview, his mother was 

in the process of researching prospective universities both in Canada and the United States 

which offered programs in molecular genetics. The question is not whether Marcus will be 

attending university. as it is inpiicitiy assumed that he will be. The question for Marcus 

and his family is, 'what university will he attend?' 

Sarah is an example of a student who does not appear to conform to family work 

roles or to traditional gender roles. She wants to become trained as a custom carpenter and 

to eventually own a cabinetry shop. She says this path is unrelated to her family members' 

history of working with w d .  Her father is a sawyer and her grandfather designed model 

b a t s .  

Sarah: Nobdy in my fami$ ever liked to make tables or anything 11ke that. The 
only things that came &se was gfandfather used to make mcdel boats. But 
he woufd glue them together and fack them and st& He would nsvef actually 
make j#nnts sr anything. He would send fhem off to places and they would build 



big boats out of them ou? of h!s ideas. I clonY know where ! go? :1 !;om or why f 
chose it but ever since Grade 8 when you have to fry Metafwork, Woodwork, 
Sewing and Cooking, you have to fake those right? Ijust took to Woodwork. lt 
just clung to me. I don? know. 

Although Sarah's fa inar ion with wood shows an element of' family continuity. hcr 

goals and current educational choices in school are unconventional. Sarah is the only 

female in her construction classes and thus does not conform to a traditionsl gender 

stereotype as Debbie does. Sarah's desire to own and manage her own business and to (30 

custom work requiring multi-task capabilities contrasts with her fatheis repetitive job as a 

sawyer. 

Sarah: He stands at the saw all day and just makes shingles. He makes good 
money. He likes it 

shaping her goais, not her family, friends or school. 

Sarah: I don't think anybody has really influenced me. t knew from about Grade 
10 that I wanted t=l go into woodwork i don? know, It's just something that I 
always knew I wanted to do. I don't think anybody really influenced me to do if. 

Sarah is perhaps the most focussed among the six key-informants in  terms of short and 

long-term goals. Immediately after graduarion, she plans to marry her boyfriend of fivc 

years. Ann grew up in a single mother household. Her mother left an abusive husbilnd 

when Ann was an infant. Ann sees independence from men as integral to bccorniilg a 

"successfuf woman." 

Inferviewer Do you think your family stmcture has ~nfluenced your desrre to 
move on an0 succeed? 
Ann: I don? know, / think IS caused me to be a little more independent. Cur my 
mom, she works shifts. So we were always left alone and me and my sister had to 
fake over ~Ytrie she was pne .  And it was perfectly fine, like there was nothing 
wrong with her doing Mat Ifs just that we had to adapt to it so we hmsnBt always 
had Iwo parems aroundd Andya, l wanna be a swx:essful woman. 
Interviewer: Like your m m ?  
Ann: Ya, i &nT wanr' to b y e  fo re& on a husband or a man or anyflrfimg, so 
mybe suhnsciously that3 influenced me. 

She plans to go to attend university in the sciences. Ann's mother 1s a registered n u m .  

Ann acknowledges m great deal of pressure from her mother to become arr independent 

professiond. Her mo&er admits to pushing her daughters to get university cducatrons. 
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structure as depicted in Figure 2.1. In addition to an exploration of key-informants, this 

thesis examines the long-term expectations of several other M u  Cameron students based 

on their survey responses (Appendix B). Selected responses represent female and malt. 

students, high and low achievers, students with family at the mill and without, blue collr~s 

and white collar family background. Some expectations contain a degree of fantasy and 

unrealistic optimism. This characteristic may be endemic to youth in general. Overall, 

most Max Cameron students' expectations show a certain degree of conformity to their 

families' work roles, yet at the same time, many appear to be breaking out of established 

patterns. An example of this latter trend is a male student who plans to fish after he 

graduates. When asked about his long term career plans, he wrote, "Fishing until I get a 

real job." His father is a mill worker and his mother works as an early childhood 

educator for the municipality. He has 7 family members at the mill. During summers, he 

has worked as a commercial fisherman. He is a high achiever in school with a 'B' average. 

He is enrolled in Enriched English, Biology, Geology, Law, Computer Science and Math 

12. He plans to attend university and to enroll in a science program. This student is clearly 

breaking away of his family's history in the mill by seeking a university education, yet hc 

intends to support himself after graduation as a commercial fisherman. 

Students often listed more than one career goal, indicating that they are st,U unsusc 

of their direction after high xhool. In several instances, career goals seemed unrealistic 

given the student's school performance and family background. An example of this 

tendency is illustrated by a male student who indicated his long term goals as being, "To try 

to major in criminal law so that if I get injured in football I have something to fdl back on." 

This male student is a low academic achiever. He is enrolled in Communications 

c- - 12. Pnysicai Education CY-c.1, Acring, Pottery and Computer Drafiing, with a 'C+' 

Xis m&a a --ja] worker his fi&her owns a tocat nore. His short-Perm 

plan is to attend U.C.L.A. and enroll in criminal law and play football. This student's plan 
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seems slightly unrealistic given the high academic requirenents at a prestigious post- 

secondary institution and the fact that he is a low achiever. 

An example of the incongruous career paths students often consider is provided by 

a female student who indicated that she was interested in going into, "Child care, police 

officer, or weight training." This Communications 12 student is a low academic achiever 

with a 'C+' average. She plans to go to Malaspina College in the short-term to take 

courses in child care or law enforcement. She says she will live "where ever my boyfriend 

may get a hockey scholarship to.'' 

In spite of the fact that a large portion of the sample indicated what seemed like 

unrealistic goals, many are focussed and appear to have the necessary school background 

and motivation to realize their goals. Two examples of focussed students illustrate this 

combination. One male student writes that he intends "to become a construction worker, 

hopefuily get my own company." This high achieving male student has a 'B' average and 

is enrolled in English, Math, Woodwork, Drafting, Geology, Geography 12 and Computer 

Studies 1 1. He believes he offers trades skills to potential employers. His father is a mill 

worker and his mother is a nurse. One older brother is a construction worker and one is a 

store clerk. His father did not complete high school but his mother did. He plans to attend 

Malaspina College in the short-term. His aspirations appear to diverge from his family's 

work roles because he plans to own a business. 

A female student knows she wants to go into teaching. Both parents work in the 

education system. She wants to "finish university with at least two teachable subjects. Try 

and get a job as a teacher or else go back to school and go in for Hotel Management." This 

high achiever has a 'B' average and is enrolled in English, Literature, Biology, Geography, 

Acting, Math, Fre~cli a;;b C~mp'ritirr Science 12. Her mother is a teacher and her father is a 
. . 

school gnnclp!. Her older sister is a researcf: assistant for the Cnbiio Senate. She Goes 

not have a job because she says it woiild clash with school or sports activities. She expects 

to anend university in the short-term and enroll in an Arts discipline. 



The most apparent feature among these students' survey comments is that there are 

no trends in youth's long-term expectations. There appears to be no relationship between 

students' clarity of plans and variables like family background. gender, academic 

achievement or school program. Many students' long-term expectations contain 

incongruous combinations such as a) criminal lawffootbail, b) child carelpoiice 

officer/weight trainer, c )  animal health technician/wtist. They range from the specific, like 

"Definitely miversi@- I want to become an accountant" to the vague "Fishing rcntil I get a 

real job" and"Wrking with people. " This suggests that students' long-term plans are still 

in the formative stages of development. The formation of expectations, according to Levin 

(19851, is non-linear and is guided by a host of factors. "Far from defining problems, 

analyzing options, and selecting the optimal solution, people appear to deal with decisions 

in ways which are iiituitive, non-linear, and include multiple variables with shifting arid 

unspecified weightings" (Levin 1985273). Empson-Warner and Krahn (1992) point to 

widespread career indecision among youth, before and after graduation. It is apparent from 

the survey responses that students are thinking of certain issues relating to their future for 

the first time. SeveraI students comment on the usefulness of the survey for this reason 

(Table 5.19). 

Table 5.19 
Selected Open-Ended Comments Relating to Survey 

Survey comment: This survey was good for me. It made me think of some 
questions that I hadnY thought about before. 

Survey comment: This survey does get me thinking about what I am going to 
do once I graduate. I am hoping that I can continue on to college or university or 
continue learning. 

Survey comment: 1 think this survey is interesting, you get a sense of what 
young people are worried about and what we think of the outcome of 
opportunities in the future. 

Survey comment: i think that this is a great idea doing this suwey for 
everyone 3 information. 

Sunrey cummenf: I think most of us are scared because we don't know what to expect 
o m  we ace oout of high school. Not enough is done in the way of work experience. 
Good jobs are geiting scarcer and 1 wony about where I am going to be in five years, 



Thank you for faking your fime to express our opinions as we don't u.sually have a chance 
to. 
Source: Survey data 1994 

i n  contrast with the reiatively unformed nature of students' long-term plans, most 

.Max Cameron students expressed decisive migration intentions. 

Max Cameron Students' &Mieration Intentions 

Most students expressed a preference in terms of leaving or remaining in the locality 

after graduation (Table 5.20,l. 

Table 5.20 
Max Cameron Students' Migration intentions 

Preference Number Percent 
Leave 79 5 1 
Remain 3 8 25 
Don't know 2 7 18 
I?-mY care 1 O 6 
Source: Survey data 1894 

Approximately one half of Max Cameron students indicate they would leave the 

locality after graduation. Only one quarter definitely wish to remain. The remain quarter is 

ambivalent. Non-economic factors such as the natural environment and family 

opportunities are commonly cited as reasons to remain in the locality. Of the 38 students 

who wish to remain, r?l,ost, indieted [ha$ !t$ w a  because the); 'like Powell River in general' 

(Table 5.2 1). Many students cite more than one reason to stay. 

Table 5.21 
Max Cameron Students: Reasons to Remain in Powell River 

Reason M r  Pemni 
Like PR in general 25 60 
Good for farnib 11 27 
Low crime rate 6 15 
Natural environment 5 12 
it3 quiet 3 8 
Like the people 2 5 
.Jot> owroitunities are good 2 5 
Source: Survey data 1994 

Ttre low crime rate is cited by six students as a factor motivating them to stay. Five 

of these students are female. Local job opportunities rated the lowest among reasons to 



remain in the locality. Survey comments tended to highlight non-economic factors in 

students' preference to stay (Table 5.22). 

Table 5.22 
Selected Resp~nSeS to Survey Question: if you prefer to stay in 

Powell River, why? 

"I don't like the cities, Powell River has everything I want. " 
"I like aN the recreational things that there are to do. " 
"Became I would like to raise my family here. " 
"Because I've adapted to this place and don't want to change. " 
"Because 1 grew up here and it's a peaceful town with no violence. " 
"I don't know if I want to stay. I love the location, the cimate, the scenery, 
but I don? like the pollution or the narrow-mindedness of the people. " 
"tts a mellow ,dace." 
Source: Survey data 1994 

Non-economic factors appeared to be prominent also among students who wish to 

leave the locality. The most common reason students cite for wanting to leave the locality 

is because 'Powell River has no opportunities' (Table 5.23). 

Table 5.23 
Max Cameron Students: Reasons to Leave Powell River 

Reason Number Percent 
PR offers no opportunities 2 1 27 
It's boring 15 19 
Have to see the world 12 15 
PR is too small 11 14 
Don't like PR in general 7 9 
Don't like the peo~ie here 5 6 
Source: Survey data 1994 

The survey questionnaire does not specify whether 'opportunities' refers to 

eccnomic or non-economic opportunities and anecdotal evidence suggests that i t  could be 

either. After the top category 'Powell River has no opportunities,' three factors are cited 

with similar frequencies. These are, 'it's boring,' 'have to see the world,' and 'Powell 

River is too small.' The frequency with which which these factors are cited suggesfs that a 

sizeable portion of LMax Cameron students are simply craving somethLtg and somewhere 

different from Powell River. This sentiment is reflected in several selected survey 

comments (Table 5-24]. 



Table 5.24 
Selected Responses to Survey question: If you prefer to leave 

P ~ w e l l  River, why? 

"if3 a boring iiffle hole and it suc~s. * 
"Beeawe I hate small towns - people never get anywhere here. " 
"Powell River is a smali town full of small minds. " 
"Because Poweil River is boring and there is not enough jobs of interest. " 
"Would like more adventure, less restrictions. " 
""I feel it's good to get away as soon as you graduate because I know a lot of 

people who have stayed around and they feel they can't get out, " 
"Because I need change and change is good. " 
"I want to travel and exoetience different cultures." 
Source: Survey data 1994 

Students' comments indicate that they are more bored by Powell River than repelled by its 

kick of career opponunities. Shawn feels isolated in Powell River. 

Shawn: 1 don't like it. I'd father live on the island (Vancouver Island) because you 
can go to different towns. This way, you feel isolated. You got ferries at both 
ends, so it feels like you can't go anywhere. 

Seyfrit (1986) surmises that many youth in isolated towns express the intention to leave the 

focality in order to maintain respect irom peers. According to Seyfrit, leaving an isolated 

locality is seen by many youth as the natural path to take in order to avoid stagnating. This 

view is apparent in some of the open-ended survey comments, such as "people never get 

anywhere here." 

&<any respondents, inciuding key-informants, say that Powell River is too insular. 

Marcus feels that the local population is too protected from the outside orld. This 

contributes, in his view, to an uneducated and uncaring populace who are interested in 

maintaining the status quo. This is enormously frustrating for Marcus who is an activist. 

Et is one main reason why he wishes to leave the locality. 

interviewer: What do you think about Powell River as a place to live for young 
people ? 
Marcus: I don% 
interviewer: You don? think about it? 
Marcus: No. I don? think ii's a good place .... the down side is that a lot of people 
are reit/& kind of shaiiaw ma uneducated because it's so sheltered, People grow 
up, they go onto the mill, they have kids, they play hockey. You know, it's like a 
fed hi?&? &?*w. !fs 2 ckk me I thhkycw can get redly f13pped hi a. 

Several key-informants, including counsellors, union representatives and parents 

described the Iacality simitxly, alluding go its sheltered and insular character. Ann's 



mother feels that the local population is ungrateful and 'spoiled.' She does not want her 

two daughters to return to Powell River for this reason. 

Interviewer: What about your giris coming back to Powell River? 
Ann's mother: I hope they don?. Not initially anyway. I find people fhat I went 
to school with, going to my 25th class reunion, people fhat have never left here, 
the ones that got the job at the mill and stayed here and raised a family are very 
narrow n~inded. Very critical. You know. They can't see what's above PoweN 
River. Because this is a rich ljttle town. It's a spoiled little town. 

Students are encouraged to leave the locality by parents, counsellors and other camrnui~ity 

members. The head counsellor said that the cost of leaving the locality often prohibits 

impoverished youth from migrating. 

Counselloc If you get into the poverty cycle, you don't have money to be 
trotting off to Vancouver, do you? You're stuck. Like I say, you can't even run 
away from home without six dollars. uhe cost for a foot passenger to travel on the 
first ferry towards Vancouver). Right? I mean, you can't even run away from 
home. So f w  kids wifhout money? and withmt the h ~ g e  or expxtation of 
money, there's a lot more barriers than if you lived in another place. 
Interviewer: Because you are geographically isolated. 
Counsellor: Geographically. That has always struck me. 

David indicated on his survey questionnaire that he 'does not care' whether he stays in or 

Ieaves Powell River. He clarified his response in the interview. 

lnferviewec (leafing through survey) You don't care whether you stay in Powell 
River or not? 
David: I put that down there, did I? If 1 find a good job here, I'll staj. If there's no 
good jobs and I find one out of town, then I'll go. Where ever the money is to 
support me, then what ever. 

His thoughts reflect a general sense of opportunism, and no particular desire to remain in or 

ta leave the locality. Sarah offers perhaps the most perceptive view on Powell River 

among the key-infommts, She believes its strengths as a small town are also its primary 

weaknesses. 

Intenriewec Do you think Powell River is a good place for kids to grow up? ls it a 
healthy pjace b be? 
Sarah: Yeah, I think d is. It's healthy in the fact that it3 a small town and 
eve~trody's clase together. Unhealthy, because it is close together. 

There is a log of drinking and dmgs going on, because there's nothing 
eke to do. A ht of teenage pregnamks. You have to take a ferry to get away. 

;,? ey-, to &ke &@, i &jj& $ js nb 
eve-s cIczse toge,tner- There's a lot of friends to meet and a lot of trouble 
can go on when h r e k  a lot of kids all dogehef (in an isolated town]. 
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Youth are an integral part of community and family life (Marchak 1990; Nelson 

1990), and it was expected that their plans to leave the community would be met with 

resistance rather than encouragement. Survey results and interviews suggest otherwise. 

These results point to the importance of non-economic factors in shaping students' 

migration intentions. This tendency is supported in a study of age-specific patterns by 

Murdock et al. (1984). "Economic factors that once were the dominant determinants of 

migration have decreased in importance in recent decades ... and similar non-economic 

factors have increased in importance" (Murdock et al. 1984). 

Surnmarv 

Students' long-term labour market expectations are still in the formative stages of 

development at the beginning of Grade 12. In general, students' long term goals show 

little adherence to class boundaries, gender stereotypes or parents' expectations. It appears 

from the survey questionnaire results that beyond the short-term, it is simply too early to 

evaluate the relationship between students"p1ans and their family background. Short-term 

expectations did illustrate links to family background, most notably to fathers' job status 

and attainment of Grade 12. These findings partially support Peck's (1989a) theory that 

socialization within the home contributes to a process of occupational structuring. 

Elements of occupational structuring can be seen in the homes of some key-informants 

including David, Shawn and Marcus. These three students expressed expectations which 

closely resembled their parents' backgrounds. In other cases, students were stepping out 

into new territory. Sarah is such an example. 

Contemporary -Max Cameron students clearly mark a break with previous 

generations of locd youth. The transition from Fordism to post-Fordism has triggered a 

new sef of fabn i  mmke; ex*-mioiis wrSi~ii exclude the mill. Contrasting to the Fordist 

generat!onband the '!ost; gexmt;im,' the 'pst-F~idist geiieraiion" v i e w  the mill as an 

servironmentd culprit. not as a source of jobs, The new 'post-Fordist generation' is critical 

of &e chmgigmg nature of Powell Rivef s economy. W i l e  fast food outlets are the largest 
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source of jobs for Max Cameron students, students expressed concern for the impact these 

chains have on their community. Findings indicate that students' migration intentions are 

based largely on non-economic factors. suggesting that labour market considerutians play 

Iess of a role thaq students' desire to experience a different place. 
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CHAPTER 6 

CONCLUSIONS 

Introduction 

Powell River youth have clearly moved through three distinct stages of 

development during the transition from Fordism to post-Fordism. The first and perhaps 

the most historically prominent group of Powell River youth grew up under Fordism, 

when labour market options within the locality were relatively straight forward. The mill 

provided a stable secure source of jobs for youth and a source of stability for the 

community in general. The schuoi system reflected this aspect of stability, for the school 

curriculum remained relatively unchanged during the Fordist period in Powell River and in 

North America in general (Marshall and Tucker 1992). In a general sense, the school 

system had no need to develop during the Fordist period because the labour market offered 

prospects both to youth who succeeded in school and to youth who did not. 

The beginning of the transition from Fordism to flexibility during the early 1980s 

dramatically changed the opportunity structure for Powell River youth. Cutbacks at the 

mill signalled wider industrial change on a more general scale, creating in Powell River a 

group of youth who became 'lost' in terms of labour market options. Max Cameron 

Secondary School has responded to local industrial restructuring by becoming more 

flexibk and more demanding in its curriculum. In a flexible labour market, skills are 

mandatory for all youth, regardless of their orientation towards academic or vocational 

programs. Max Cameron School recognizes this, and has visibly moved towards raising 

the local skills structure among Powell River youth. Contemporary students at Max 

Cameron hold no false hopes of a return to the stability and security enjoyed by youth 

under Fordism. Expectations of the post-Fordist generation of Powell River youth are 

developing independentiy of r'ne mili, iiiustrating a clear break with both the Fordist and 

'lost' groups of the past. 



Labour S u ~ p l v  Factors 

Labour supply factors identified in Figure 2.1 are explored in this thesis as they 

relate to students' preparation for work. According to Peck (1989a), labour supply f'actors 

have the power to shape the career aspirations of youth and ultimately the conditions under 

which they will make their labour available. Primary labour supply factors identified by 

Peck (1989a) include socialization within the home =and the school. The role of farriily is 

assessed in this thesis from several angles. In additic? to the roles of family and school, 

several additional labour supply factors indicated in this model (Figure 2.1) are examined. 

These include the local opportunity structure, information flows, past experience, 

individual abilities and personal interests. The peer group is not explored in-depth although 

it likely influences students' considerations. 

Assessing 'family background' as a labour supply factor in the context of 

segmentation theory proved to be a complex undertaking. In several ways 'family' 

appeared as a basis for segmentation within the school and in students' expectations. This 

was apparent in the statistically significant but weak relatioriships between Max Cameron 

students' educational choices, srhool performance and family background. In one 

important way, 'family' appears to influence youth across all aspects of socioeconon~ic 

background. The value plac:d on education within the home is high in all six key- 

informants' households. This tendency reveals a marked break from the Fordist era, when 

the labour market was more forgiving to youth without a high school education. 

Max Cameron School reveals a cross-section of students who appear diverse in 

terms of Powell River's population, Students represent blue coilar and white collar 

households, high achievers and low achievers, and mixed expectations. Students clearly 

show variable orientations towards school programs, be they academic or vocati~nal in 

foms. Suw-vey findings and key-informant interviews revea! that students' orientation in 

school in some ways reflect their family background. That is, students who come from 

white collar households tend to dominate the academic stream, while students who come 
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from blue collar households tend to dominate the vocational stream. There was no 

evidence of a rigid bifurcation of students at Max Cameron Secondary School based on 

family background though. 

The tocal opportunity structure of Powell River has changed since the decline of 

Fordism. Highly paid summer jobs in the milI have disappeared for Powell River youth. 

With the transition from Fordism to flexibility, Max Cameron students have become highly 

involved in part-time paid work during the school year. Students' jobs are influencing how 

students conceptualize skills development and labour market dynamics. Because of this 

influence and the high educational value which students place on their jobs, students' jobs 

offer segmentation theory a new labour supply-side factor still largely unexplored in the 

literature. 

Multiple labour supply-side factors intersect to produce unique expectations among 

youth. Additional supply factors identified in this thesis include personal interests, 

information flows, past experiences, peer groups and abilities. Obviously there are more 

labour supply-side factors than are described here, but time and space restrict the scope of 

this study. 

Vocationalism 

M3x Cameron students appear to adhere to a vocational logic as outlined by 

Gaskell's (1985) theory of vocationalism. Students tend to choose their Grade 12 courses 

based on future labour market considerations. The degree to which students have 

conceptualized the link between their high school education and their eventual labour 

market entry varies. Some students like Debbie for instance. take certain courses in order 

to 'keep their doors open,' without any definite plans to use the skills or credentials earned 

is these courses. Other s~~deri;s tikc Sarah, David, Ann, Shawn and ?Marcus take school 

C Q W ~ ~ S  with a clear idea of b ~ w  'U'we c~t;ses b;reet!jr rehie io theit- F u t i  career gods. 

Gaskell ( 1985) describes vocationalism among students in terms of the 'distant' and 

'Immediate' logic of the labour market. Students' short-term expectations provide a basis 
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for determining the type of vucationalisrn students adhere to. At Ma5 Cameron, ~t appcitrs 

[hat most students who intend to pursue schooiing in the short-term are cnrollcd t n  

academic programs. According to f;;ukeii's modei of vocationalism, this group bllows a 

distant logic of the labour market. Their courses. school programs md short-term plans 

reflect a consideration for distant labour market rewards, ZIS opposed to intmrdirtre rewtrcls 

directiy after graduation. The majoriry of smdents who intend to work in the short-term ;ire 

enrolled in non-academic programs and according to Caskell, are adherents to a more 

immediate logic of Ifre labour market. 

While a genemi distinction between students adhenng to a dislant anif tmmctii;itc 

logic is apparent at ,Max Cameron SchooI, several key-infomantskexpectaiions reveal the 

complexity of vocationalism. Shawn is an example of a student who is enrolled 111 3 non- 

academic program which contains several shops courses. His short-tcrm plan i s  to work 

after graduation. .'lccording to Gaskell's model, Shawn appears to be an example o f  a 

student following the immediate logic of the labour market. When taken oitc step further; 

the distinction is not so clear. After one year of working, Shawn intends to  cnroli I n  a 

-Mechanics program at a technical college, and to eventually become 3 ileftificd rnechrtnlc 

- 
lhis long-range planning suggests a more distant Iogic as opposed to the .clhor~~~yhtchc\\ 

implied by Caskell" iimmediace logic of the labour market I1985). Survey t'lntllng\ atid 

key-informant interviews reveal that dhough most students adhere ta a vcrcattrmat Itrgrc, ;r 

simple dual mock1 of immediate and distant Iogic is  inadequate in explaining how student\ 

corrceptudize the hrrk Ereween school and the labour market, j many studenrs appear to 

&ere to both or to neither. 

Parents of key-infarmants suppon the vocationalism among their children. During 

& P ~ ~ P W S ,  it kcame annsrant thd p=eats play a% s f ; ~ e  re!:: f?e!ping %!u&ct; Jec:& Fr- -Is= =I' 

w&b corns mkx in ~ k i r  && I 2  year?_r. Debbiev I)av!ri, M:trcm mr l  Skaua a!! said 

tkm hey discussed their coum electives with their parents before registering for tfronr at the 

ernd of Grade I I, Thmis finding sraggesr_s &at parents play an important rok in dettsrmrnrr~g 
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which type of school program students pursue during their high school education, The 

wake af edacation in the household hecomes a pmrr?iaent feature in the type of 

Jnsf itutional Thinness; 

,Max Cameran ~ c s o n ~  School and other local instirurions in Powell River exhibit 

whaa Peck refers io as 'institartismal thinness" within the contexr. of institutionid adaptation 

m Mx.mr marker ci)narn~f;s CPersonaf Communication with Peck 1995). Thus. a limited 

burertucrarry has embted the Xmal education system to respond effectively to the shift from 

Fordism to flexibdity. The rela~ivell2; recent developmefir of school programs iiiustrates 

alcrmess and agifi~y within the institutional framework. Collaboration between the school 

and the Canada Empioynrent Centre is an example of "institutional thinness.Tollaboration 

is facilitated by the: clo-w persanal relationship between the employment counsellor at the 

school and the programs officer at ihe Canada Employment Centre. Peck implies that small 

mwna favour 'insa~curional thinness' precisely because their size fosters greater personal 

inreraciion between w05fiers in different institutions, compared to large urban contexts 

where institutions tend bc more ~nsular and bureaucratic. 

Max Camran ha eliminated a bmach of the 'sh~ps" wing which kcarne obsolete 

wich the decline of Folrd~srn. Vocational courses are being elevated to include theory, in an 

attempt to bridge &e gulf between vmatior?al and academic course work. The school 

places more emphasis cm experience-based learning than in the past in an attempt to reach 

students whc, are m t  dequarely stimulated by classroom learning. Work experience is 

ad, and im &e year fahw-ing the survey questionnaire. is mandatory for 

gr~duation. Several initiaives within the school address the needs of students considered 

g mare experience-based, Max Cameron Secondary School 

hfinisar)~ af Education. which has only recently announced 

high school curriculum. Recent policy initiatives in the 



British Columbia Ministry of Education aim to address the apparent gulf between what 

stardents learn in school and whet is needed in the labour market. Work experience for 

Cracks I 1  and 12 will be mandatory in the fall of 1996, and beginning in Grade 9, students 

are required to have a personal learning plan. The .Ministry hopes that the new initiative 

will make the education system more inclusive for the students who are not academically 

oriented and who do not plan on attending university. 

For the first time, educators say, the 70 per cent of students whose 
strengths are not in the areas of pure academics will get the respect they 
deserve. 

' W e k  k e n  eem~hasizing the college-prep courses,' says B.C. 
Teachers' Federation president Alice McQuade. 'Now we're going to 
spend some time with those students who, for whatever reason, aren't 
going on to university' (Vancouver Sun:Al Sept. 23, 1995). 

It appears rhar M~LY_ Cmmm azticlpated the need for a shifi well ahead of the 

-Ministry- of Education. The foresight and initiative exhibited by the Powell River school 

suggest that the education systcm is adaptive to labour market dynamics at a local level. 

Clearly geographical scale influences the ability of institutions to respond to labour marker 

dynamics. While ;Max Cameron attempts to address the needs of students who are not 

planning to pursue further schooling after graduation, post-secondary education is strongly 

promoted as a means ro improve students' opportunities. Students are told repeatedly of 

$he importance of skills and training to labour market success, in addition to the importance 

of being flexible and having the right attitude during a job search. With the promotion of' 

skills and attitude and flexibility to students, it seems unlikely that even the most 'clued out' 

youth will leave school wholly unprepared for the demanding flexible labour market. 

The importance of practical skills was emphasized by youth and parents. Youth felt 

that their most useful skills were applied skills, not abstract theoretical skills. This 

perception may be the result of the school's own campaign to prime youth for labour 

market demands, which place a higher premium on good communications skills than on 

w l i  educated employees. 

According to the B C  Business Council, employers are looking for people 
who have good communications skills, a positive attitude and flexibility - 



attributes that, in fact, may be best gained outside (school). In a recent 
survey, councii members ranked 'well-educated' number 14 on a list of 15 
characteristics desired in a new employee (Vancouver Sun:A4 Sept. 23, 
1995j. 

Abstract skills like literacy and numeracy are necessary for learning more applied 

skills. Workers must be literate and informed in order to make sound judgements and good 

decisions. This point was not highly appreciated by most of the students. Even  tia arc us, 

who plans to attend university, is an example of this attitude. 

interviewer: Do you think the school does a good job at giving you skilis for 
afier high school? 
Marces: It gives me usefui skills for going into college. 1 don't think it gives you 
useful skills, if for instance, all of a sudden I got put out and I had to live on my own 
and support myself. I don't think it's reaily prepared me for that at all. It's more 
trivial than practciil. 

This attitude shows more shortsightedness on the part of students than a shsrt-coming of 

Max Cameron Secondary School. 

Chanein~ Nature of Youth in Resource Towns 

Powell River is in many ways typical of British Columbia forest industry-based 

towns undergoing restructuring. Youth are being forced to reassess their labour market 

expectations in light of the transition from Fordism to flexibility. In addition to labour 

market considerations, youth are faced with migration decisions which ultimately affect 

their educational, training and employment opportunities. In Powell River, post-secondary 

opportunities have expanded to include full technical programs and first and second year 

university transfer courses. These programs assist local youth and older residents to gain 

skifls and qualifications which earlier required a move to Vancouver or to other localities on 

Vancouver Island. The provision of training and educational opportunities within the 

Iocafity allows for greater numbers of youth to remain in the isolated resource town while 

residents and employers, youth are looking beyond the locality for life experience, 

something that is not found in a classroom environment. Survey evidence and interviews 



with key-informants indicat:: that regardless of the post-secondary provisions rnade within 

the locality, a large portion of Max Cameron students feel bound by the locality's isolation 

and intend to mcve away after graduation. Non-economic factors play a strong role in 

influencing youth's migration decisions (Murdock et al. 1984; Seyfrit 1986: Machlis et ill. 

1990), a point overlooked ir' several resource town studies which assume that economic 

factors are the dominant factor (Marchak 1990; Weeks 1990). 

Life experience is recognized as an integral part of the learning process by Powell 

River residents. SeveraI key-informants including a school counsellor, key-informants' 

parents, the Canada Employment Centre programs officer and union representatives 

emphasize the need for youth to leave the locality in order to grow up. For many students, 

migiation is seen as parr of 'becoming an adult. The demographic nature of resource towns 

continues to change, with the inrlux of an otder age cohort and the migration of youth 

contributing an aging population profile (Ministry of Government Serwces 1994). 

Future Research 

This thesis discusses students' lives from both persona! and social perspectives. 

While students' expectations provide a useful indication of labour market bchaviour, 

especially in the immediate future, actual outcomes will differ somewhat. In this regard, a 

longitudinal study of Powell River youths' career paths would provide a greater 

understanding of how labour supply factors such as family, school and the local 

opportunity structures interact to form labour market outcomes. A longitudinal study 

would also help to understand the ambiguous relationship between expectations among 

youth and actual l abu r  market outcomes. Studies comparing high school students' labour 

market expectations to actual outcomes have contributed to an understanding of this 

relationship (Hamilton and Powers 1990; Empson-Warner and Krahn 1992 j, but none 

have addressed this issue in the context Canadian resource towns undergoing the transition 

from Fordism to flercibfliq. This period of dramatic change in Canadian resource towns 

presents geography with unique research opportunities. 
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Selected Student Responses to the Survey Question: Do you 
have any long term career plans? If yes, what are they? 

'To become a registered nurse for the maternity ward. " 

This female student has a heavy academic course load, including English, 
Chemistry, Biology, and Calculus 12. She has a 'B' average, She has lived in Powell 
River all her life. Her father is a rigger for the mill and her mother is a store clerk. She has 
7 family members working at the mill. She works 21 hours a week and plans to attend 
Caribou College in the short-term. This student's expectation diverges from her family's 
work roles, because she is seeking a professional qualification, something which no 
member of her family appears to have. 

"Scientific research on space znO zstrophysics. " 

This female student is enrolled in English, Chemistry, Physics, Geology and Math 
12. She has a 'B' average. Her father works for the navy and did not complete high 
school. Her mother is a homemaker. She has the equivalent of a full-time job, with two 
part-time jobs totalling 3 1 hours a week. She plans to work in the short-term. 

"~ntrepreneur. Sfart up my own business, maybe be an actuary. " 

This male student is a high achiever with an 'A' average. He is enrolled in English, 
Biology, Calculus, Math, Business Management and Computer Studies 12. His father has 
a blue collar job as a iinesman working for KC. Tei. His mother is a teaching assistant. 
Both parents completed high school. He has two part-time jobs totalling 20 hours a week. 
He plans tc  attend university in the short-term. 

"Animal health technician and/or artist. " 

This female student is a low academic achiever with a 'C+' average. She is 
enrolled in English, Biology, Art, and Drawing 12. Her father is an optometrist and her 
mother is a clerical worker. She works up to 20 hours a week at two part- time jobs and 
plans to upgrade at  Max Cameron Secondary School in the short-term. This is another 
example of an example of an incongruous combination. 

70 become a barber. " 

This male student is a low academic achiever with a 'C+' average and several 
vocational murses including Drafting 1 1, Woodwork, Metalwork and Mechanics 12. He 
is also taking English and Math 12. His father works on the ferries and his mother is a 
store clerk. Both parents completed high school. He works 10 hours a week and plans to 
attend vocational college in the short-term. 

*Become a Major League Superstar. " 

This male student has a 'C+' average and is enrailed in Math, English, Geography, 
Geology, Western Civilization, P.E. and Art 12. His father works for the mill and his 



mother is a fulI-time homemaker. His mother did not complete high school but his father 
did. He does not have a job because he says it would clash with his school and sports 
activities. His short-term plans are to attend college in the United States and piay basebaii, 
The location of his post-secondary education "depends on who I get d d t e d  by in the 1995 
Major h g u e  Draft." His plans are both idealistic and perhaps sfightiy unrealistic given his 
lack of reference to alternative paths in the off chance that he is not drafted. 

"Start a little shop. I woufd like lo tie-dye things, and maybe have a sex shop. " 

This female student has a 'Ct' average and is enrolled in English, Biology, 
Geography, Art and Math 12, Computer Studies and Pottery 11 and Foods 10. Her 
mother is a full-time homemaker and her father is a mill worker. Her father did not 
complete high school but her mother did. She is currently looking for a job. Her short- 
term plans include working and travelling. She also wants to "take a few short 
photography courses" at Malaspina CoIIege in Powell River. At the end of the survey she 
writes, "I'm not sure what I want to d o  after school, but 1 do have some ideas. I'll just 
have to try them out and if they don't work, then I'll have to try other things. I would also 
1 ike to do something related to forestry. ' This student's expectations are still unformed and 
combine incongruous w e e r  aspirations. 

"I would like to go into athietics and medical care. " 

This female student. has a 'C+' average and is enrolled in English, Math, Art, 
Spanish and P.E. 12, and Spanish and P.E 11. Her mother runs a day care at  home and 
her father works for the municipality in an unspecified occupation. Both parents completed 
high school. She works 34 hours a week at  a fast fmd  restaurant and her short-term plan 
is to attending university on Vancouver Island and enroll in an athletics o r  medicine 
program. 

This male student has a 'C+' average and is enrolled in English, Geography, 
Construction and Computer Science 12, and Drafting 11. His father is a mill worker and 
his mother is a dishwasher at a hotel. Both parents completed high school. He is 
currently looking for a job. He plans to attend technical college in the short-term and take a 
certificate in civil engineering technology. This student's goat contrasts with his father's 
work role. 

"Working witn people. * 

This female student has a 'Ct' average and is enrolled in English, Geography, 
Geology, P.E., and Math 1 2, and Spanish and Computers 11. Her mother is a teacher and 
her father is a 'municipal supervisor." Her older sister is a hair dresser. Both parents 
completed high schaol but her sister did not. She has 6 family members who work a t  the 
miii and beiieves empioyrnent opponuniries for  youth ar h e  miii are "average." For B e  
short-term, she expects to attend college o r  university and enroll in psychology. Her long- 
2em p i s  are €.imC0m&- 

This high achieving female student fias an 'A' average and is enrolled in English, 
Math, Literature, Geography, and Western Civilization 12. She is also taking courses in 
Cfotfiing and Textiles and Applied Accounting at  an unspecified w e  level. Her father is a 



miti worker and her mother is a clerk at Wd-Mart. Both parents completed high school. 
She works 9 hours a week as a receptionist. She fras 3 family members waking at the miti 
anb -Mieves employment opporn~rrities for youth at &e miii are "psor." Sne plans ta aftend 
university in the short-term in the Lower Mainland and get a Commerce degree. This 
smdent expresses a degree of h n f y  which is uncommon among tfte sampled popUtrttion. 
Her certainty contrasts with the vagueness of rhe previous student's plans. She is making a 
dramatic break with her family's work roles. 





Pad Br School Work (...continued) 

I I. Wky did you choose these particular electives? (Check as many reasons as apply to you.) 
- Incefesf 
- Career preparation 
- Universiq/colte-&mining school requixrnent 

- 
f P you chose orher. pfease describe. 

12. Is there a course (or courses) that you would like to take but currently are not offered at 
schooI? 

Yes No 
If yes. indicate the tourse(s): 

13. Please check your overatl Grade 11 gradelpercentage: (If you don't know exactly what 
IE is, check yo1w ilEzms g5xss*] 

A 86 - 1W/o 
B 73 - 85% 
c+ 67 - 7294 

C 60 - 66% 
C- 50 - 5% 
D 40 - 49% 
E 39 - i% 

$4, How will your grade/percentage affect your career choice? (Please check the appropriate line.) 
Positively 

Won't affect ir 

Part C: Skiffs 

15- What skills do you believe you offer an employer? (Please check as many as you think 



16. Where did you devefop these skills? (please check appropriate lines. If YOU check 
more than one line. please indicate where each ski!; was learned) 

School 
work 
Home 
Other If orher. please describe: 

17. if you answered schml in the above question, wha: were the specific courses where 
vou developed these skills? 

Pat D: Family Work Ekperience 

18. indicate the employment status of your parents or guardians and older brothers and 
older sisters, including step brothedsisters: (check appropriate lines and write in 
information tbr the sections on employer, mpation,  and location) 

Mother/fernale guardian - 
titti-time 
 art- t irne 

L 

full-time homemaker 
retired 
unemployed 
other 

if orher. piease describe: 

Whar is her occupation? 
CVM tirm does she wxk for? 

Where is this? 

Older sister I 
fit1 I-time 

- part-time 
full-time homemaker 
rer i red 

- unempbd 
other 

I i O I I ~ ~ P ,  ppt- describe: 

Fatherhale guardian 
hlI-time 
part-t ime 
hll-time homemaker 
retired 
unemployed 
other 

If other, please descni: 

What is his occupation? 
What furn does he work for? 

Where is this? 

Older brother 1 
full-time 
part-time 
fiil I-time homemaker 

- retired 
- unemployed 

other - -.. .- - 
If otkr, please describe: 

What is his occupation? 
What firm does he work for? 



Older sister 2 
fuii-time 

- part-time 
- futf-time homemalcer 

retired 
unemployed 
other 

If other, please d 6 k :  

Older brother 2 
- hii-time 
- pan-t ime 

fi~! I-time homemaker 
- retired 

unemployed 
other 

If orher, please describe: 

LVhar is her occupation? 
What tirm does she work for? 

Lbhzrr is this? 

Older sister 3 
full-time 

-- part-time 
fir!!-time hamm&e;- 
retired 
unemployed 
other 

If other, please descri"be: 

What is her mqpxion? 
What firm does she work for'? 

Where is this? 

What is his occupation? 
What firm does he work for? 

Where is this? 

Older brother 3 
- hil-time 

part-time 
hi!-rim h o r n d m  
retired 
unemployed 
other 

If other, please describe: 

What is hs occupation? 
What firm does he work for? 

Part E: Family education and training status 

19. Indicate the education and mining status of parents or guardians and alder brothers and 
older sisters, including step brothers/sisters:@lease check the appropriate line). 

Motherlfemale guardian 
some highXh00f 
completed high schml 
some apprenticeship 
compfaed apprenticeship 
some technimVvomtid school - 
completed t ~ i d v o c a t i o n a l  school 
some commrazity college 

- completed commlIIzity mileg 
some university 
received mdergmduate d e p  
received phmre degree 
don't know 
other If other, please describe: 

Fatherlmale guardian 
- some high school 

completed high school 
some apprenticeship 
completed apprenticeship 
some t echn idvo@l t id  school 
completed technicaflv~cational school 
some community college 
completed cornunity coiiege 

- some university 
received under- degree - 
rec - ivd  graduate degree: 
don't know 
other If other. piease describe: 
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Part €1 Family education and training status (. . . continued) 

Ofder sister 1 
- xtrne high schooi 
- completed hi$ schrsof 
- some apprenticeship 
- completed apprenticeship 
- some tschnicaVvmtloml school 
- completed technical'vocational school 
___ some communi~ cotiege 

completed communi~ co!le,oe 
- som universi~ 

received under-graduate degree 
- received _mduats d q c e  

don't know 
- other If olher. please demibe: 

Older brother f 
some high school 
completed high school 
some apprenticeship 
completed apprenticeship 

- some techiaWvocationa1 school 
completed technicaVvocationa1 school 
some comuniy  college 
completed co;llmunity college 
some university 
received under-mduate degree 
received -mduate degree 
don't know 
other If other, please describe: 

Older sister 2 
s o ~ e  h i s !  schmf 

- completed high school 
some apprenticeship 
completed apprenticeship 

- some technicaUvocatiod school 
- completed technical~sot'ationa1 school 
- some ccjmmuni? coIfege 
- compteted comrnunin- colIege 
- some universi~ 
- received un~!er_~dt?ars d e g e  
- received padimre d e s m  - 
- don't know 
- other f f other. please describe: 

Older brother 2 
some la;$ sc-hxi 
completed high school 
some apprenticeship 
complered apprenticeship 

- some te~h~icalkocational school 
completed technicaVvocationa1 school 

- some cornunity college 
- completed community college 

some university 
- received undergraduate degree 

received -m-d11~te de-gee 
don't know 

- other If other, please describe: 

Older brother 3 
- some high school 
- completed high school 

some appmticesfiip 
completed apprenticeship 
some tefhnicaVvocationai school 

- completed technicathrocatid school 
- some community coflege 

completed community college 
some m i ~ = a i i y  

- meived underU-e degree 
- reseiveci -4uate b e p  
- don't know 
- other If orher, please desaibe: 



Zi. Do you have a job now? @%ase check the appropriate line-) 
Yes - No - Looking 

3r 
If you mvered "no," please proceed to question # )6: 30 
f f you answered "yes" or "looking," please px-oceed to answer the folfotving questions (#21 -m. 
23. Do you have more than one job? Y s  No 

23. Idare these jobs part-time or full-time? (Please check the appropriate line for each job.) 
Job 1 is Part-time Fulltime 
Jab 2 is Part-time Ful 1-ti me 

35. \+hat time of the day do you usualiy work? @lease c k k  the most apprtrpriate line.) 
morning 
afternoon 
evening 
ni$-t shift 
variable s h i h  
other If ofher. pplzzse ckmifss 



30. Do you wmt to keep this job after graduation? (Please dm& the m a t e  line.) 

Yrs p.;u - Unckrided 
PI- explain: 



34. ff yes, what was your job? 

35. %%%at were the &$es of p a r  emptoyment? 
Srm dare End dare 

36. How maw people in your immediate family have worked in the mill, for any period of 
time, including yuurseli? Rase circle appropriate number 

38. If the opprhlnity w.as available, would you be willing to quit sehool and work in the mill 
if p a  were offered a fall time job? @!ease inark the appropriate line.) 

- NO - ME h w  

39- What do you phdmpe ta be doing in September 1W5? (please check the m t  likely option,) 

40, ff your answer is s d r e a i n i e *  why are you choosing this option? (Please check the most 

- To zain j& qudlaificak 
- ~ e n - i  interest 
- Famjly 6lxpe€mim 

N&ing eise to do 



42, Pfease fill in the fofiowing information to the best of your knowiedge about the 
schoflf you hope to anend in September 1995: 

b) work 

13. if  work is part of your plans for September 1995, please indicate the reason for 
choosing this option. (C3xmse as many as apply to you.) 

need money 

- pnsonaf preferme 
develop skills 

- family expecrarim 
- tlothing else io do 
- To get away fiom Powdl River 

To stay in Powll River 
- f will be supporring SO- else besides myself 

if orher- pi- tkscdm: 



b) Work (...continued) 

4 5  What do you think your chances are of finding the job you want in September 
f995? (piease circle most appropriate answer.) . 

poor Poor average - mod very goo$ don't b o w  

46- Have you started looking for a job? - Ye5 No 

17. I f  you anwered "no" to the above question, please indicate when you wilt start 
looking for a job: 

45, Where witl you iwk for this job? (Please check the most appropriate line.) 

Powell River 
- Sunshine C w t  
- Lower Mainland 
- Vancouver Island 
- Other Please indicare specific location if you checked orher. 

49. Do you have an? idea who your employer \rill be? (Please check appropriate line.) 

Yes KO If yes, W ~ O ?  

c) Travel 

50. If travel is part of your plans for September 1995, what do you intend to do once 
you return from your travels? 

51. If your plans include activities other than school, work, or travel please describe. 
(activity, location). 

a Do you have any long tern career plans? @lease c M  the appropriate tine.) 

53- If  yes, what are tfrey? 



54. if you do not have long term career pbns, why not? @'!me check m y  qgdy to yo=) 
- just don't know what I want to do 
- unaware of jobs available 

nor ready to make a choice yer 
I won't find a job. so \dm m? 
Other If other, pplase describe: 

55. Are your parents aware of your sareer plans? (Please check appropriate line.) 
Yes No Don't h o w  Not applicable 

56. Do they support your uoai? i e  do they encourage or discourage your career aspirations 
? or are they neutraf? (check me most appropriate answer) 

Motherlfernale guardian 
encouraging 

Fa therhale guardian 

neutral - neutral 
discouraging disc0~~0ing 

- does not know about your plans - does not know about your pIans 

57. How does the rest of your family, including your relatives, feel about your career 
choice? (check the most appropriate answer) 

- discouraging 
- does not know about -our  plans -- 

- cannot gneralize. because there are dift'emces of opinion amocg family members 

Part .I: Where to Live? 

58 If possible, would you prefer to stay in Powell River? (Check the most appropriate he). 

59. ff you answered yes, why? 



Part Kr Mere to Live? (. ..cyx7tinued) 

62  Do you think p u r  choice ~f rarer +.I! af!~;w jiati to -y in Foweii Fiver? (please 
check appropriate line.) 
- yes - KO - Don't know 

Part L: Opinion 

63. How would you rate employment opportunities in Powell River? (Please cirde most 
qpropriars answer.) 

wrypoor poor average ~ o o d  very gpod don't know 

64. In your opinion, how has f5e job situation for youth changed in Powel1 River over 
the fast ten years? (Please check the appropriate line.) 
- improved 
- stayed the sane 
- worsened 
- don't know 
Comments: 

65. What future changes in long term employment opportunities in Powell River do you 
anticipate? (Please check the appropriate line.) 
- improvement 
- stay the same 
- worsen 

don't know 
Comment: 

66. Please use the space below to add any additional comments you may have relating 
to this survey. 

Yocn participation in this survey is mclst appwiated Toge&a with student interviews, these 
w e y s  wilt f m  a major secxion of my hrELStRIS thesis. 1 will be sharing t!! raults of the 
surveywithyourclassonceIhaveor~thedam Thanksagainforyuursuppcwt! 


