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. The main burpo-.qof thia theais wé. to determine whether

';W,,pQ;E;q}pgtion in extracurricular student activ.ties was

corgplatod wiih_p.rcoption.'of overall school quality and/or

factpr- of qcﬂoolhclinatc. Mandated reductiona InA

.aducation apending had brought about a critical exemination
- of all school programs, and -tudcnt,aétivigicn‘app.ér.J'to 
Bav.‘bcconc‘ﬁ political pawn in this procesg; this atudy’

f.rY’d'al a meana to'appra;-. the value of such activities;

- T

I Using dlilatq aa a variable provided a sacondary purpose for
the -Eudy?:eb-r.plicatc the use of the "Secondary Séhool

Student Climate Survey” ﬁigd fn;twoiﬁarli.r_:}%dicl. o \\—

»

The'literature f.v.alodrﬁonitiv. cérrolatiop- potwoen

'5art1cipgtioh,andT-;Udiﬁ{aééBiEQQndﬁt, future iducqiidﬁéljﬁ’”ff”W
gbnll,rand goal attainment, é.fwoll as -cﬁool aatisfaction
‘.nd»conplianco:tand negative correlations with deviation,

alienation, and.iﬁftb-g;oup’confllctl Theoretically then,
it appeared likely that pnrticipation in atudent activities

rwould pocitib.ly cqrr.lntd with perception of school

, _ — 7 .
climate. ' : - . - . U

The data for the atudy came from a stratified sample of five
schools including both lurét aﬁd'-uill, rural and urban ‘

achools. Student pirc.ption- of achool qugli@yrprovld.d
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messures of ovafall school rating and four climate factOra:
confidence in achaol, poaitiva orientation, caring and

s

und;ratanding teachers, and academic press. s -

A Paa}aan correlational anélfaia failed to find significant
'ralationahipa between level of student activity
participation and any . of tha achool quality varieblaa. Thia
finding is at varianca with’ what the literature auggaafad-

/
the 1itaratura ia, howeva&t, basad on\atudiaa conducted .

* o

almost antiraly in Anatican lchools. One axplanation may be

that atudent activitiea ara leaa cantral in Canadian
. achoola, which have a more acadamic focus, and that
Spha finding of thia atudy is likely an indication of those

cultural‘digkjtancaa.

-

An analysis of the data provided by th use of the climate.

‘inatrument has provided a taniativa suggestion ﬁpat.locapi

school climate factors. .

Thia atudy documents tha naad for furthar rasaarch in the
araa of atudent activity appraia 1 through the axaninetion'
of other social-paycholdgical variables, for example

alienation or achool satiafaction. Additionally, the
neasur,‘;nz/;f: limate should also undergo further study, in
thia case to defiermine the relevance of location variables.
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‘-~~~ - ——CHAPTER —ONE ——

THE PROBLEM IN PERSPECTIVE

.
[3

Hiéhly contradictory data emerge in attempting to gauge the -

importance of student extracurricular activitiea within this =

Se

province. A aurvey,‘conducted'ddring the-apring of*1986'by —
the~Ministry of Educatlon, aaked all gr&%e 10 atudenta

throughout the province about their partf%ipation in student

. - - L

activitiea. Sixty-eight percent of the aanﬁle\reported that.

they had participated in aome activity during the previoua

A \

day (Koalow 7%986 During the sane period; however.
' teachers in 15/££:;ol diatricts had collectively withdrawn
these activitiea, and in another 21 districta were

contemplating similar action for the fall ("We’re Still

Losing Ground, Teachera Say of Pay Raises, Vancouver Sun,).

-~

) Given the level of etqdentiparticipatibﬁ,iit appeared that

‘teacherg in one-half of the province’s school diatricta were -’
in direct conflict with over two-thirdse of the province’s

. students.

This conflict'was, however, over economic issues and arose
as a bargaining tactic at a tineewhen the entire educational
program and its fiscal aUpport came under severe acrutiny.
It may also have treflected the lack of Canadian research in
this area; a situation which left the student activitiea
progran in British Columbia particularly vulnerable to

manipulation by aspecial intereat groups from both inside and

" outside achoolsa.

9 - AN



- support il lOlowhat -ofb and subject to the porcoiv.d ]

The presence of student activities in North American dchools .

is a twentieth coﬁgpry phonononoh.i Th.y hav. gradually

sarned g'p.rlan.ntkﬁo;1;40n 1p‘thpqo schooln,ldnd .npi:ica{
research (almost wholl&?ﬂi.rican hé- r.duc;d criticism

. S
%%

pertaining torihoir valﬁ‘i ‘Whiia th.y'arip-trongly;

nupportod by .tud.nts, paront- and nany t.ach.r., this }'

*

'd.nandq of other .ducational prioriti.a. This is a

contradiction, in teras of th. Litoratur. r.viowod,_whléh
was found to be no-t consistent with respect to cognitive

donain and l.a.t conaistent ih th. paycho-.ociological area.

It is precisely this conﬁradiction betwaen public p.rcoption

of the total educational progran. Evid.nco of this was

and empirical reality which is responsible far the present

crisis in this province.

€

To thoa. diroctly 1nvolvod as consumers in Anerican -choola,

the -tud.nt activiti.a progral is a higﬁly valu.d conponont

providod in a -urv.y of adult- who ratod .xtraé ricular

.activitioa as the fourth most useful high -chool -ubJ.ct or

experience for later life (GallupJ;1978). Anoth.r poll

revealed 80 X of adults, with children in -éhooln, rating

extracurricular activities as important (Gallup, 1985).

[

Similar studies, corresponding with the findings of the 1986

B.C. study, indicate high levels of -tudint participation 1h
these activitiea, and reveal their importance in the eyes of

2
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a (Barker & Gump, 1964; Buaser et al. 1975; Gholaon,

4 oo

Unfof_;natoly evidence of the porspoctiv. of tho-. who work

in the g%hoqla ia not quite a- cl.dr. . In thil provinco :h.

Hini-try of Educetion s agninintrnkiz:_ﬂnudbgeB_inn < —~”3

Eismnn&n:z_sng_ﬁssgndszz_ﬁshgels prov1dt- guidenc- for thoo-‘f?

with the re-ponsibility of naneging the nulti ’acotod

conponenta of today‘a schoo;l. Chapter 4, uhich d.als with .

-gurriculum, states that student activ&ti.l "...should be an

)

integral part of the achog% progran" (Provinc. of Btitilh*

-

Colunbia, 1983 420). Additionally, th. itudcnt activiti.s

progren ias considor.d nuffici.ntly inportant to uerrunt :,

e

-9

special attention during the Hiniatry .valuation of lchools
* .~ .f

undergoing accroditation't.viown,V»In the same handbook

PN

however, schools are lubl.qnontly caution.d to place th.

At

™G
educational valuo of such eétivitlos 1n pori/;ctiv. with

their cost .ff.ctiv.ness inm terms of pupil lost tinme, giv

wall as staff and resource exbanditurip.':Ihisfsﬁatonint'W T
preasumes that the educational value of student activities.

can be qhentitatively compared pgainut those 1nputs;rand

N &

therein lies the problam. - N L
0 A | N

Presunebly the mere .xiqtincvof the student activity

progranm would be gv}d.né. that th.s..aqtivitiostoro

p.}caiV.d to be ﬁaluabie by 'CESOI authotiti.uirdlponniblo

. ' . — &\ N
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for "thﬁii"bufx 1, "iTi’ff’in’cF rescurce ‘nubcauom- But

inncdiaioly two qu.ution. uu-t be rul-.d. why are thoa.

actlvitlou valucd and uhat 1. the bnalu upon uhlch the .

allocntion docluion uaa -ad.? Th.r. 1- a -1gnx£1c¢nt 1ack

i) .

> ,9£ rocont Cnnadx-n c-pirichl ro-oarch to giv. annwers tc

vth--o two v.ry 1-portant qq.utionc.{ Instead- lt appoatn that
achoolﬂ'fh'ihiy provinco,‘aé‘ud;l as the rest of th;-
éouﬁt;i; hayojprovidcd qtﬁhont~iétxvtticifiirbcly Qécn tﬂc‘fv;A
basias of*;hoi.xpcriontiul knoélidgc'af”th.i; qdvoé.to.;
'Tﬁil_ﬁ;i,lgft th.vutﬁd.nt nciléttioc prog:an‘patticdlfrly

vulﬁn:ablq.to tha,cuxignt assaultas.

/‘
There 1- substantial oxp.tiontlal knoulodg. of the potontial

‘v

,ban-fit.vo{ --ud.nt activities.  They both .uppl.lont and»{

'coépgcn.nt the forngl curricular activities of the achool;r>

It,iq'acccptod, ss well, that atudents should be providid»

. 5 = . ) ” .
;with-cpportunlticl for recreation and leisure. The’ -tudantfﬂwﬁ

ﬁhctfvitt.- progr.n ia fun nnd <can provld. a h.althy outlot

for.adolonccng snergy . Focu-sing the .xp.ndituroaof-thia—»

> - : .
energy on a achool-wide level builds school spirit, and can:

pot.ntinliy;dtinulato -tudint- toward the balief thnt school .

is an enj)oyable . place.. Houovor, uith odu7‘tion cout-
riling a0 r-pidly, these trnditxgnnlly held values, togoth.r

’

"with those lnvolving -iny oth.t pha-.l of the -éhool

progrnn, have come under qu.-tion in uttolpts to exsaine

b
.

their v-ildity.

-
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This is not the firat time that the educaticnal value of the.

atudent activities programs has eencundcf‘ﬁ?‘atien.Such’4~*f

act§y1tiesgh9v; éradually evolved from ﬁ/poﬂitlonéf‘
rogoétion to passive accoptépco and aventually active

incou}ag.i.nt. ’Tpiq .volution_iu r.floctgd in the lab.l#

(Y

given these activities: -“.xtrqcurficular" which. connoted -

v . . v

being separate or apart from the regular curriculum, and -

,"cocurricplar“ which - }hdlaatod their adcoﬁtancc,ai‘a.bﬁrirw

of that ¢ rriculum. “Student activities'” is a leas value
T : : . o

r

laden Iabol and seems more appropriate for 4 -tudyvnuch'ai -

this.

- Dutiﬁg‘the‘coﬁri. of this avofution the stud.n£ act19iti‘l
program had ;anf og;tagl.sto overcome; 1ncludingb; naior
itg&é;sy James Coleman (The Adolegcent Society. 19615, in
uﬁiéh_1t”uaa‘.ug§.;tcdigh9§ éarticipation in th.gg A

activities was not conducive to positive acadcnicii

‘ Qrientaﬁiont; Coleman’s itudy apawned a number of other

studiaes in the student activities area; each of which LF

-
-

attempted to investigate whether hii,conclulionl were
accurate or not.- Their findiﬁga contradictcd,hig‘by&o
demonstrating positive tolationlhipn‘boﬁq-.n participation

in student activities and‘subnoqucnt succesas.--in acad;;ic

.‘pur-uité f..g. Rehberg & Schafer, 1968;: Snyder & Spr.iti.r,'

-

H
L3

1977; Spady, 1970).

«

N



”Dui&ag—tho—pttt haif—d.qad§ thi'sﬁuddng>chfV1flii.prograi

~

‘

'hal und.rgond another round of criticism. - Most parentl,

h.ving based’ thcir p.r-pcctiv. 1argcly-upon thcir own

.xp.ri.nccs as high achool ltud.nt-, continu.d to view auch .

e~ — &

’ activiti.- as cocurricular and 1nl.parablc fron the total

school experience (Gallup, 1978; 1985).. “ﬂNonfpar.ngsi on

the other hand, have tended often to aee oﬂlyfa burgeoning

-~

education budget o&t,of control,‘and have been critical of

~ what they perceive to be the frilla in our achool ayatenm.

To many non-perentd,fth. student activities program was an
extra activity in the curriculum which neededyto be clbﬁely
g ’ .

examined 1h_any' ttempt to :aduce unnecesary (i.e. extra)

\

- education spending;

-

Between these two positions were those who worked within'

schools, and for some within this third group, the student

activities program took'j;/a third n.aning. Hany educatora
de

attempted to balance the ands of the parent and

non-parent through careful allocation of r.lourcel,-whila
maintaining tfﬁditional school programs. Hou.v.r; achools
= T *‘ - . ' X

' also took on additional roles during the past few decades,

which caused the traditional r.-ponaibilitie- to be
re-examined. Additionélly, teachers betame more aslo:tiva
about their role deacriptions, and what they conaidered to

t

be their teaching responsibilities.
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In British Colunbia—and\other jurisadictions througﬁcuﬁ

e

’

North’alerica ;tuddnt SCtiviQBCI bocanev;§§1CIﬁinocbndnich

and political debates (Dannehl & Razor, 1971; Mitchell et

al., 1981; Sandfort, 1985). The studeant activities program

'ha;7b.qn used as a-politicéi iaver'to elicit support from a

sometimes apathetic public. Knouing the ddgrée of support

¥ -
«

for the student activities progran, the th;aatoncd ," .
withdrawar of such prograns was used as a bargaining

position to be traded off in retJ?g—for_lupport in another

t

area. The bargainera alao used the lgSel "extra®, howéver'

A

i‘n this case "exﬁra" referred to the concept that auch

3

activities were an additional unpaid sorvice provided by

teachers, which could b;\brovided or withdrawn at their

discretion.

TOWARD A SOLUTION 7 e

What is needed to;help reasolve the Yaried and often ’
contradicting interprétationa attached to’the ntuden£

- activities progrrr ié an accuraée negsﬁre of its value or
effect;ggnell. School effectiveneé‘ ia an area of

educational research which has received eonsiderable
attention durin§'t£¢ past two decades.‘ Thisrreéoarch haa
moved beyond .arlier,'l}nplificd -tudi;j which looked upon
the Bchool as a nodei whose achicvrnent outputs wara )
dependent upon measurable gnput;. ,Relgar:h has nowr: -
d.nonstréto# that it is the achool processes which determine
school .ffe#tiven.sst(Ednondl, 1981: Vancouver Scﬁool,Boa:d,



1985).7 R.-.atchors have attonptcd, with success, to.~
tid.ntify coauon'charactoristiearef preeosaea in~seheaks——

‘ 1d¢nt1f1.d as boing 1nstructiona1;y proficiont. An'analysia
of th.s. charact;ristic: nay .nable us to better undersgnnd

th. rolo of th. -tud.nt activities progran as 1t relates to

th.lgnltructional .ff.ctiv.nes- of the achool.-
-

t‘Unfortunatoly the bulk of the effectiva nchools researc{ has
focu--.d on-(urbbn)‘olaneﬁtary nchool:,vwhile thea -tudent |
activitios‘ prbgran\hag'ita\.nphasit at the secondary leval.
Socondary -chodll, by §1rtﬁerf th;ir'ofggnizatioﬁal

' itruttgr. and the atudentl they serve, have distinct

differences which prevent the transfer of school

1 4

effectiveness goneializations froqune level to>thg other
(Fir.-ton.'&qﬂerrittt, 1982). "Hallinger and Murphy (1986)
have also cautioned qgtinlt this practhe in tﬁelr recént'
-tudy.vQOn'.qu.ntly,vuntiltuqffié*eﬁtbody of.research: e

begina to converge around mutually reinforcing findings,

.;.condary school effectiveness remaina’ at the pioneering

atage.

PURPQSE OF THE STUDY

One of the characteristics consist&ntly 1d¢nt1f1¢driﬁ
instructionally .ff.ctiv. achools, at both the elementary
tn? secondary l.vil;; ia tha'prcsance,of peoaitive echool
climate (Edmonds, 1981§tRutt.r et a;.; 1979; Vancéuverr

School Board, 1985). In fact, it has been argued that -



’ >

measurea of clinate aro a more reliable basil £or apprafging

‘

: school,eff.ctiv.nsn;-than the trnditionnl”narroggiocujgoggggggggf

N . . . ) ,

standardized tests of achievement in rooding:and nathonoticp

x

(Coleman, 1983). The g;i-dto characteristic has uhdorgono

)

examination in two large, Jdrban secondary nchoolq in the

provinoe (LaRocheile, in progresa; Wright, 1985), with the

.

resulting development of an instrument designod to maasure

s (studontd’ percoption of achool clinmate. . .

w» ~

One of’ tho first goals of thil study ia to replicate the

;\

findinga of those two studies through a considorablq
expansion of tho sanple size. Wriqzt:s utud? achiev.d fwo, 

of its purposen:.that ;ﬁ is poasible to- describe the climatae

" of senior socoudory schools, and that individual factors -of - °

3

the séconddry school climate will be discernible from
rosponaesﬂto’a student questionngire. LaRﬁchelle‘s study

us.dﬁ_jrefinod veraion of Wright a questionnaire and "

LY

identified, thrgugh £actorhj:7lysis. four factors of achool

climate.

The refinement of Wright’s climate questionnaire, together
with an expansion of the sanplo‘sizo ahould add té a better

understanding of secondary school clihato as a

-

chqractorist1c4 oi,effoctivo schools.,, Wright concluded his

atudy qu.stioning'whothor CIinaid’variables were place

Y

specific or generic io ellvsocondary schools (1985:69) . " The

hl

expansion of the sample size to include an urban/rural °

mixture of five multi-sized schools will permit us to begin



: ’ x N’\
g

to address this queation, as well ad;gttelpting'to rnpiicate

‘the earlier findings. - . ' : e e

-

»

Given that it ia possible to discern student’s perception of

léhoo; climate £actbfl, the major goal of the ltudxris'to

N
r

1nv.-tigdto dimenaions of the vaiu. of the student

activitiol‘progran. This will be done through an extensive
\ . o

C—— A

analysais of research on atudent hctivities,ngl well as an
. eaxamination of'th. raelationships betwaeen activity

participation and climate factors. o 3

L
»

, : i " - S |
 The operational hypothesia is atated as followsa:

Students who participate more actively in atudent.

a

activities will have a more f?uourablo perception of

achool climate factora than students who participate

leas actively or not at all. &

¢ s

. 2
> R - U

One of‘th,'chgnacteriatics of secondary achools which make

th‘l diatinct fro; elél.ﬁtary,grq the .tﬁdgnts they ae:ve;
- S 2

Th.l. .tudqnt., through thdir own experiences, have become
more ew;r.uof themselvea and their educational needa, which
haa reaulted in a‘lor. dilénininatihg r.latignship’:iﬁﬁ

their achoolas (Wright, 198%5).,  They are con.ule}. of

education, whoae ‘achievement can potentially be influenced
by the type of rolatio;.hipl which they have with the _
achool. Their perception of achool climate ahould not be

overlooked when attempting to determine secondary achool

effectivenesa characteriatics. ) ' ' &5

10
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It ia hypothesizaed®’in thia study tﬁat a student’s lov’l'of

participation in %hc school’s student- activities program.

L]

~will correlate with a more favourable perception of achool
climate factors by that stud.nt.  Numerous studiea have
shown correlatioh- between participation in student

activities and affective gualitica associated with secondary

- achool climate factors. Thesa quaiitioa include greater

= K . . A - o - o o e
) agadenic achievemant orientation (Cocper, 1969; Qtto, 1976;

A3

Rahberg; 1969; Schafer ;‘Arner,~1968; Spriitzer & Pugh,
1973; Stev.n-on,‘1975);\ nof; po;ipivc‘attitude- toward
s;hooi personnel thréugh shared adtivitiés'(que-An, 1965;
Gorton; 1976: Rutter et al., 19?9);‘grdater compliance with
thevschoolfs normative ltructure>(Burnett, 1981; Hanka &
Eckland, 1976); and genaral aatisfaction with the school
(Grabe, 1981; Lindaay, 1982). '

K t' ‘ ,':,h,,vw B} . o ' e

1 N TUDY

Y

LY

P

Thia stugﬁéshould provide recent anq-Canadian'daté uidthftd*t”'
achool and‘disfrict-loﬁ’L\Qecisiéﬁ makers when allocét{gg
aducational raesources towardvgh.s. and other components of
the totai'.ducation@l program. vTh. allocation of these
resources toward prbg%ans withéut .liablilhcd merit, at a
time when total .ducation?l resaources ﬁav. been critically
-r.strain.d, ip a source of conflict which-continﬁ.s to fu.l
the tension over education 1s.u§s in ihiivproéince. So-.

. sachools have compliaed witﬁ intense pressure to continue

offering the traditional student activities, uh;lq,pth.rs

-

11



ﬁ.ﬁihﬁiifﬁiiiawﬁifiﬁf”iﬁamifﬁdiﬁf‘ﬁﬁﬁﬁiftiUngfﬂith‘tt

attempts to re-direct resources toqard what they beliave to

- a—

be programs offgr.ator n.rit.r Non-pq&gnts, far r.novgd from
the realities of school, share an attitude with aome who are
Tdifoctly 1gvolv.d n; educators: an éﬁtitud. that‘luch
%P. activitios are extrs and- should or couid‘be r.novedf Only

their reasons for ramoval differ. Educational reaearch,

such as this itud?;:is?on. means of opposing the
manipulation of the satudeént activitiea program by’spegial
interest groups. ‘ , -
rest groups | sy -
o : 7 : T
A positive correlation botw.en participation in atudent -
N . / S -~
3 activities and p.rcep%igp/of school climate factors woqld

-z:, o, — . .
add another dtiiﬁsion to a rather extensive body of, research

which has foun#-cqnsistont.link.'botween student aétiv;iy
1 . 4 - ’ .
pnrticipatigh aqﬁ succaess in school (these studjes are -

f-viow-; in Chapter 2). The key finding whichfhaas been .

ab in all_th.}fes.arch is that which ‘stgblidhas //4

' p;rtiqipaﬁioq¥§l'if8£nsa iijthis iuc¢d;s.
" Such a'¥inding is beyond the d.-ign of this study, but the
ééﬁh toward that key finding could be through an examinatign
6f scsool .ff.ctiv.noss éharactoristic-. Research has
égnliitontly-id.ntifiod the ﬁ%;s.nc.vof positive achool
Akxclinaﬁo.ai a characteristic of ;n .fféctiv.‘-chodl. A
pdsitiv.;corrolution bstween particfpation and any of the
ciinato factors would lead us toward a‘bott.f understanding

A

of the manner in which student success is influenced,

»



w

potentially leading tbward the design of ltﬁdi;l wﬁicﬁ;ébﬁld

investigate a causal relationship. Co —

Béforo thi;/path is embarked upon, hdw;vor,'addiiibnals

rcsea;ch nust be conductod'uponbycﬁpol climate itself,

particularly at th, i.condary lovei. This study exanines

school‘clingti atiagnu}ti-tchool level; to addreas qu.-tipni

1raised in pr;vioq- r.ueérch, and will Eop.fuliyrlaaditq—ar—~~~wr~
\ ,

more thorough understanding of- thia partidular

ch

¥

aristic of an e tive school. ) g
N ; : R

i

The use of stude;i activitieas as a bargaining tbol is, I
beli.ve,Aa d.Plorablo form of political hoatage tgﬁfngruhiéh
haqibeen-achievéd.tprough 1aqk of knbwlhdg.. This k |
politically motivated action hél not cnly divided teachers,

_ bué idr. periloutly,’haé’éfiitiAffffti between ﬁiiéhérd';W’
and stquhts. fh.-;nalylin and interpretation of exiating

. e . S -
- @mpirical research on student activities is in itself a

valuable exercise. Fresh research naecessarily rhil.sTthq
profile of previous research, creating an increased
awareness of aearlier findings. The political events in

- British Colunbia during the current year add urgency. to the

n..tho underthk. this study.



1. Although qn"ettonpt was made tb ...rcthQJBQE"
traditional research avenues (see “Th§ S.;rch", Chapter 2)
only three Canadian studies could be found wh;ch relate to
- the current study. The lacﬁ'of Canadian research an thil°

topic has caused this atudy to rely almost completely ong

’ }.-.a:ch conducted in American schools. Given the cultural

differences that exiat bthc.n the two countriea, there is

thd potcntiél for cultural variationa in the findinga of

éﬁis study.

2. The original d‘.ign of the atudy called for a larger
.a;plo size to provide a matrix of socio-economic, school
iizc,‘end location charactéristics which would enable
place-specific comparisona to be made. Emergent political
events and timing prevented thia fron happening and the

sample was reduced to five achools. Any conclusibnnrr

concerning /fhese comparisons can therefore be 6nly
. - i :
tentat vcly‘put forward.

-

. -
=

- . . o
ORGANIZATION OF THESIS ‘ o ==
- - = .

Chnptcr One describes the background to the thesis and

describes the hrobl.n which currently faces the student

activity program. It provides a‘retionalﬁ for the use of

-

the clf;ato instument a.'a_n.aﬂ. of providing an apprhisal

AN
of the student activities program. Th. expactations of the



study are described and the implications of those

expactations are discussed. ' I -

tChaptcrrTwo provides an evolutionary examination of the

Y

,nLiteraturc. It,fpcu-i.- on the ‘tudi.- which have taken
place, initially in r.-éongo t§ Janasa Col.nan’-.charg.,thht
astudent activitie;adiverted ltuaont .ngrgiqa'away fr;i £h.
clasaroom. These studiea include measures of cognitiygﬂrﬂw;
achievement as well as otheﬁg dealing with
aocidl—piycholpgical growth. The chapter concludes with a"

summary. .

Chapter Three preasenta the reaearch methodol y) describing

both the sample and the instruments used. )The procedure for :»
. g R

adminiatering the queationnaire ia d.lcrigig, as well aa the

extra measures taken to deal with a'Critical incident.

Chapter Four presents the analyaisa of’£h0 problem. The
1natrﬁments used in tﬁe atudy generated a lgrgo amount of D
data and the findingas are presentc&land analyzed in thr‘.
sectiong: those pertinent to,tho hypothesais, thb-. pertinent
‘to student activities in general, and those ﬁcrtin.n£ to

achooi climate. L

—

Finally, Chapter Five presents a brief summary of the.

previoua four chapters ahd then presents conclusions elated

with gome directionas for future reaearch.

-7
-
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CLIHATE: One of the moat fr.qu.ntly citédwweakhosiés df‘

: the off.ctiv. achools literature. il‘the 1nprcci-ion of th. T
languag. used and this haa 1nc1udod the torn "clinate",

which connotos a variety of meanings. A useful working
definition, ai it applies tb s.éondagf achoola, ia “thé
’rolhtivaly enduring pettﬁrn'of shara& perceptiopn aboui‘the

characteristica of an organization and its mekbera" (Keefe,

at al. 1985:74).

Thua,thi:conCth of‘clinato is one of continuance and,}-‘

:Eap.d by the perceptions of ita membera, most notably theA
itud.nts in secondary achools. It includes their

p.rCthions of the goala, expectations and Bractige- of thé‘ : '
Bchool and its various constituancies, sh;pod by,aviéﬁ of
valuo- and attitudes characteristic of the school as a whole

(Rutt,r et al., 1979).

—

Perceptionas of school climate by secondary students are more

]

meaningful than staff perceptions (which potentially tend to

corr.-pond to job satisfaction), and are a more accurate

measuré of school climate than parent p.rdeptions (which are

formed largely through filtered, indirect information).

In this atudy the variable climate was measured by the
- ]
“Secondary School Student Climate Survey' (LaRochelle,

3

1986).

. |

- “l | 16
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EFFECTIVE SCHOOL: Most of the initial research .or school

affectiveness used standardized achievement scores in

rqading and mat onatic- aa Reasures of dffoqtiv.n.--;
Edmohds }1981J’defiﬁed>an effective school as one QHSQ;
-grade equiQﬁlent scores on tho;. tests were above th.gqity
averag;. ) Statittidel anéiy-is of these ;chbol-'riqui;od

thepeliminatioh of ianiiy backgroupd variables on itud.nt"

perforﬁdnce to isoclate school éffoct;}on performance-. t;—

-
N
G

7 While it is acknowledgedvthat this is a -ondwhét hérrowﬁ

definition of school outpute, it has novorthcl.ls lQrV.d toe, t

provide a means of identifying and conparing in-tructionally

effective elementary achools for purposcs of iddntifying ’

their common characteristica.

.,
~—

-

PARTICIPATE: Studant activity participation was neasured- by
vﬁégisenting a liat of different -tudant activity-cat.gori.-7;;M ”
and aaking the rospondents to indicate howvnany different

activitiea they had been involved in _for each cat@goryw;

STUDENT ACTIVITIES: At one time thaese j;tivitiOl were N

1abellad'extfacurricular as they took place outside of

kagular instructional hourasa for recreational pﬂrpbldl,~and

participation. by studoﬁti'ﬁal by choice- ﬂThoy were seen to

¢ N .
generally support or extend the regular curriculum and this

- . - -

led to the more recent label “cocurricular activities".

These activities are usually categorized as follows: .



ALY

.
5

-

1. acedemic ;étiviﬁid;méhiéh relate directly to

élps;rodh instruction. (examplsa: -cignéa club;Anpaniih‘>*
"club. co:pui.r club.‘dcbating toau)-
2. J:latic activitio. uhich r.lat. to achool lport-.

&~ e
{ax npla-. noonhour intramurals, £1oor hockcy, -chool

w?

[

baskatbell team, gymnastics plub.}: =
3. performance sctivities including music and drama.
(axamples: band, cholir, drams productions); : T

' .

4. -ctxﬁiti.- which provide volunfeer sarvice tc the -

school or community. 1.unnplonind§carnt1ng club, scorers for

~.

,yport- event, con-unxty voluntoor)‘

—o

3. .ctivitinn 1nvolv0d in. tha publication of -tudant?

ratarisls. (axanpl.n. yccrbook, n.unpapcr)- ’ EEN

6. activitias related to student government. (examples:
student council, cia.ﬂ r.pt‘..ﬂtltiV.l,\lpbttl council); and

l
7. nctivitioa related to non- phy.ical rccr.ntxon or

leisure. (examples: phctogrephy, aodel conltruction)

4
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CHAPTER TWO

~ 'REVIEW OF THE LITERATURE = //’ -

Student activities are ellentieily a twentieth century

t

phahon.non/;? thc North Aierican,continont, géining pa--iﬁo

acceptance /in tho educational connunity around the .ocond
3 ) o f

"decadé (Gholson, 1985) Th.ir po-itioh in -.condary achools

steadily inprov.d throughout the noxt fifty years; howcv.r,

<

when public confidence in -chool- declined markedly, éhe

- perceived importance of non-sachool activities suffered a

Y

aimilar descent (Gallup, 1974; 1978; 1983).

S o

>

It is intereasting to further examine thia apparent
r.lationahip botwa.n pﬁblic confidence in schools and the
‘gublic s perception of the 1nportance of ltudant activiti.l.

The moat recent Gallup Polla (1984; 1985) have r.portcd a

.
P

progressively high.r public confidence in achools, ‘ ~

continuing a trend in evidence from the low confidence

G -
rating- of the S.v.nties. In 1977, 60 %X of parents with’

children in public achools had not "heard or read about the
back to Sa-ics moverant', and rated.student activities as
the third "best thing about their local achcols™ (Gallup,

1977) . Dur:gb the low ebb of public confid.ncc, however,

que-tion- conccrning atudent activitiea di-app.ar.d from the

~

poll (or at leasat from the rcportcd r.ault- of thoae pollsa.)

L

——
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Interestingly, during & period “coinciding with higher

aconfid.ncc rating-, they have now rbturned to tho poll.

QVA‘ngﬁég/o£=inplications could be df:j}.d from this apparent
rciaé&onlhipi. It app@qr- tha£ wh1l; the pﬁblic vafu.s very
highly. -tﬁd.ﬁ};, activities (80 % rated them important in the
1985 poli), th.y believe that thé noeds‘;f the regular’

curriculun nugt first be met (in thi- case “oxtracurricular"

would be an. appropriati label for theue activitiel) 5wh§t~wr

remaina to be annwor.d however ia why auch actiz}ties are
_valued, andvh-furthcr 1np11catgon of the Gallup data'would

be that the reasons have little to do with th.‘acédemic

- goals of the curriculum. Quite lik;ly £h¢ public values e

these activities for perceived plychélogical or

locial=pnycholog1cal benefits (a.g.ncharacter formation,

motivation, uportnnannhip).

THE SEARCH

It is, howaver, the r.lationship b.tw..n cognitive '
L

d.volop-ent and ntud.nt activities where the literature is

atrongeat and nont consistent. A~;carch of the literature

.3

was conductod to dcternin. what effectsa 1nvolv.n.nt 1n

ntud.nt activities haG:#; students. The. literature search
commenced with the Current Index to Journals in Education to
identify research on this topic. Having once id.ntif;.d key
research articles it was a’ninplo matter to follow #he

- - -

evolutionary path of research through Eh. respactive

20 , \
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fefe;éncesxbf ;aﬁﬁyutudy. The liE‘ratur. search conclud.d -
with a conputdrizod ERIC s.arch on’ th‘ tdpfcjdiltlttid‘by“*““*
the year when the prcviou.ly gathor.d r.-.arch had fall.n
?ff. Finally, an attonpt wan nad. to confin. the litor?turo
r.view'to,gctual ltudl.- or aignificant -unnariou of
'ﬁtudies;' ' 7> ' , - .
) . » R

This procedure has ensured that this literature review is
. B2

-

completg and béaed on a dfrect, unfiltered .xaninatién of'
actual -tudie;. One liri}ation bf.tho review which may have .
a potentiél’beeringrbh th.rfoiulti is the limited number of
atudie-’u;ing.Canadian -tud.nﬁu as thelrf-anpl.. In ‘
additlonAﬁo the aforeneﬁtion.d search, further attempts wor;

made to 1d¢pt1fy Canadian re-oarcﬁ through .xaiination of

thé Caﬁadign Theses Index, as well ‘as through tel.phon;

contact with educator- at th. University of Briti-h Colunbia

and the Qpiyefbity of Alberta.  While the limited body of ~ —
Canadian research 6; ghis topic nakdi‘this‘-tudy»' o
partiqularly relevant to Canadian .ducatora, th.r. 1;73

concern that potential differences batween Canadian and

American schools may result in cro-l-eultural variations in

findings between thia study and the literature (Downey, " L

.+ 1960; Zentner & Parr, 1968). ' , , ' .
N - - : .

Returning then to the perceived benefits of student

- activities, a historical analyiil is appropriate to

21
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nil;biihﬁwiﬁiz;fbonition in -éhoois today. Quringrthe

period 1870 - 1900 such activities wers ldbelled -
"extracurricular", bcca;-q fcqycducatgonal.lead.r; or .
reasearchera saw any b.n.fitlfro- ixéandihg rc;ourcel in
€hat conpon;nt'o£’£hc jduéational program. It was not unéi;

‘the period 1900 - 1920 that such activities came to be

pl-livily .cccptdd, when educatoras acknowledged that they

served some purpose, and were capable of providing learning
‘experiences for young pdoplc‘(Gholnoh, 1985). Tﬁia'new'
development wa-\largely a ro-hlt of the-wdrk of the American

based Comamission to Study the Reorganization of Secondary

~

Schocls wi.ich ltei.d as one of its Seven Cardinal Principiqs

that -choolg should prepare astudents for wise use of leisure

time.:
h

The academic argument bhgan‘to tilt more f;v&hrably toward

>

the -tudcnt,activiticlﬁprogrén”in 1918 when the first
‘collaege iavcl courné‘on student activities, taught by Elbe;t
Freatwell, was offered at ColunbiQ,Udiv.raity. F:ethll,
hailed in the United States as the “Father of Student
Activitiea" , urotovnu-.rou-;publication- in thias arqé and
the -tudcnt‘activiticnrbrogra- bﬁca-. nore acﬁively.
incouragdd. No longer viewed as ”.xtra“’thi; component of
th.k-chooi‘pfogra- éa-.'t63b§ labelled ai_ "cocur;iqular“ or

aimply as atudent aétiv;ticn.)

€

This attitude prevailed up to the 1960’s until Coleman, in

The Adolescent Society (1961), a highly r--p-ct-d'-tud?'on



!

adolescéht’5054EGI§ﬁFifEﬁafIfi”lnpact on education, B

suggeated,thﬁt pqrticipation in atudent activities was

detrigenﬁal'to positive ;éadanic orientation. Célonﬂn‘i

conclUsions appear to»have pfonétcd the d.-iQn of & n&nbof‘

of atudies which investigated whether thi. wa accurato.‘.
~—Several contradicted Colenan by catabliahing positiv.

relationships between participation in pupil activities and

subsequent success in academic pufsuit. }o.g. Rehberg & s

' ' -
Schafer, 1968; Snyder & Spreitzer, 1977: Spady, 1970)

- A

,

Bolstereq by thia renewed support, the student activities

program continued to become more firmly entrenched in North

~

Anerican achoola until, as previoualy n.ntionhd, the current

crisis.” The Gallup data, however, seems to indjcate that

\ -

\ ' :
student activities will emerge from thias set-back as well.

STUDENT ACTIVITIES AND ACADEMIC ACHIEVEMENT

‘——\»‘M“ ] ) . ‘ ./"

Coleman provides a'ltarting point for the review of the

-

~

rea.arch dealing with one of the ¢6rrelatel of participation

in atudent activities, acad.nié achi.v’nent., Colongn
advocated a "spend and drain' theory ﬁoward adol..ccnﬁ
participatioh in student activitiea. His thesis waas that =
interacholastic athletic compatition, which directed so much
energy toward aﬁhlctic-, was energy diverted away from

educational pursuits (Coleman, 1961).

ot
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7 Col-nan'lifh;;i; lﬁgé;ltlwih. hypotﬁ.nil that thobacaddnic
achievement of athlotct;wo&ld b¢~contisteqﬁ%ymiowor%than—thc————g
" achievement of the rast of the -tudenthopulatioh._‘Althoﬁgh
this hypothesis has been disproven by many others, an
examination of Coleman’s an data re:eal. its inacqﬁraCy.
Student grade-point averégés are an accépted nethbd of
comparing .tud¢n£ achievement and Coleménvprovides>m93n‘
féfed.-points for both the male student body and top éiﬁlet;srirmr
(in separates sectiona of hias text: p; 252 aﬁd p. 274). |
While it is fccognized thatréop athletes are dissimilar'to
all athletesa, Coleman’s 'apend and drain"vtheaia would
-ugg&.t the grade-point means of .top athleﬁes pd be:eQen
lower than dll athietes; Colenan’a data rejects the
" hypothesis in aivén of the ten achoolg for wﬁich data.are
provided. ' The weigﬁted mean grade-pointa for all ten

schools provides a mean grade-point average of 4.3 (A=8,

B=6, C=4, D=2, F=0) for top athletea, and 3.8 for the entire

male student body (Rehberg, 1969). . W)

,/17
7

In a parallel study Eidsnoev(1964)_examin;digradeisoint
évcrégcs of 392 football playera from the top §3ﬁhighkachool
varsity teams in Iowa. 'The mean grade-point avérage,of the
;iotballjplay.r. ua--2.52, while thevndn—partigipating
-tud.nt’avcrag. was only 2.09>(A=4, B=3, c=2, D=1, F=0). In
anothcr‘;tudy Laughlint(1978)‘;xauinad Qrad&-éoint averagesa
of 243 high school athletes and found th;y ware ﬁighef 7

in-seaason than out-of-season.

24



-

" While thel;”;iudi;;”b.g;;ﬁisisuggest a ralatidnlhip between

participation in student activitieg (%t leaat athletic
activities) and acadenmic a&hiovenent;'it nayf%av. been that
the presehce of antecadent variablea wasa riﬁponnible for
higher sthdent acﬁievehant._Subaequeht studies aécounted for

these an;gcej.nt variables (intelligaence, fgnily

aociOfec omic status, preQious marka, curriculum track, -

a

—_ -

year in school) through statistical anaiyéi%ﬁahd'fih.&féﬁ'”w””W

design.

Edwarde (;967) matched 50 gthietes with 50 non-athletes on
the basia of verbal and numeriéal differential aptitude test
scorea, ags well as social znd aeconomic background.
Gradejpoint mean average of éthletes (2.35) waa
significantly‘higher than that of ihq non—athlet{; group
(2.21>, although the diffqrencg‘was amallef than in previous
;tudieaj Schafer & Arner~(1968)restablibhed'npra accurate .. .
controlling measures, ﬁging intellig;qce quotients, father‘a
océubétion; previous gradé—point average, year in school and
curricului.track, and found a ;1ng;ar apread in grad‘—p§1nt
averages in their study of 585 ngles. Additionally they
found the'largést grade-point np;ead controlling for |

atudents with lower scores in intéllig.nce and social
R Ve . -

‘atatus, raising the 1npiication that “the boys who would

usually have the most trouble in school are precisely the
ones who seemed to benefit moat from taking part in sports'

(Schafer & Armer, 1968:25). Schafer and Armer further

t
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‘ : , : — ‘
discovarad that athletes were more likely to expect to

complete am‘lcest‘two yaars of cdllbgi'Eﬁaﬁfﬁonfathletes.-_ B

At this point in the review the majority of atudies
investigating the relationship bctweén atudent qctivitf
participation and curriéulgr achievement have included males

orrprodéiinantly males due, largley, to the limited number

of athletic opportunities available for females at the time. —

- -

Legislation ch;ngcd ia and Feltz & Weias (1984)>, among
othcr;, were conccrniz\that'tﬁe move into "big_tiﬁef '
‘athletics might have a detrimental effect upon the
.ducationgl procass of fégale athletel;_ Uaing a aample °£.
9§O from four sachools, senior faemales weré,categoriz.d as
atﬁlci.-onlyg'.ervico—only, athlete-gervice, or neither
,baloa ubon listing of ltud.nt/qctivities from their high
lchool’y.arsdoka. Grdups were comparaed on composite
American College Test (ACT) acores with typérﬁhd extent of
participetion;in thc'.tUdent:activfgies program. A |
conbg.itc index of‘SES wai usad as the cohtrélled antecedént
variable. Initiél cogparisog of ne;n ACT séores with
activity groups revealed the athlgte-bnly group with the
lowast:; however, when SES waa coutrollqd'thq variancé
betwean porﬁicipation‘Catcgorie.'di;app;ared. The authors
concluded that "SES and extent of (atudent Activit?)
involvement were variablea that had more influence on ACT

scores than the participation category to which the atudents

belonged" (Feltz & Weiss, 1984:336).

£
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Summarizing then, the findings of these -th&iiék as well as

a critical review_of the Iitdféﬁﬁi.”ﬁywaﬁorsr(063}§§§ 1969;

Stevenaon, 1975) refute Coleman’s initial cbﬁcbfq over the

L o
% ion in student

activities. Based on tha-erstudicu, which utiliz.d.bpghu

poaaible daleterious aspect of part

Sl

male and fenale samplaes from a»créasrsection<o£—high

‘-chools, anderich controlled for antecedent variables such

O

»

as social staﬁus,_in}elliéeﬁée; curriculum track’and>
previous marks, 65. can c&nclude that‘acadﬁn;é achievement
is not EHVQrsely'affected by participation in student
activities; In fact theie appears té be a w.lL%Validated"

positive correlation between such participation and academic

auccess. Contrary to the "np.ﬁd and drain'" theory, those
who are most involved in student activities are either
better able to manage thairvtine or able to perform several
roiesrginultaneoua;y, ggggygp}pgrthat it is pgggip}gfgﬁggwwwﬁr
involvement in one area enhandes\}nvolveuent 1n.th. other

[

(Faltz & Weiass, 1984).

STUDENT ACTIVITIES AND PQST-SECONDARY EDUCATION:
EXPECTATION AND ATTAINMENT T ' : \

At the beginning of this century, q.condary schools inrNorth
America were v;.wed to be 1n-t1tﬁtion- whose mandate was
largely resatricted to thcrprcpareﬁien of ciito—yeuthrferr
college level instruction. During -ub-.qu.nt decadesa this

' mandate became much broader and more .galitarian\to include
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- gf;;tiruéros-égccfzan'of youth and the focua &f the

curriculum correspondingly changed éa_uqllfmﬁdf 'ggigbilﬁﬁil;;gg;
aﬁqultl'of documents d.fin;dlthq gdail of .ducﬁﬁidn andl .
Aschooling‘to‘inciﬁd. academic, vocetion&l, -6clel,§nd
personal d.volopi.nt} with .gdh viewid as.;nportant by those
directly involved. Whilc‘pr.paration for 9011.90 hasa ~ 4
remained rqlativdly inportpnt throughout this period qfig

‘evolution, the pastP’ten years have witnesaed a dramatic

in ita importance. The noét racent Gallgp-éurvay
(1935) r cordcd 91x% of parentsa r;ting a collegé‘cducation as
importan from 82 % in the 1978 aurvey). Given this
.‘p.rccption rating, studies co:rclating stud.nt'éctivity

pgrticipét'on,with aducational expectations become ahother

significant ar}a of the literature raview.

«>r
Tgo atudiea which inveatigated this :olatiohahié paral;el
. somewhat the grado¥pointﬁstudiosrfeach beginning with .. . ... . ___
furth.rvan;iysis of Colpnan'- (1961) findinga on adoléisent
subculturae. .Howhiir, aesveral wont’beyond aimple

correlational inveatigation and attempted to determine tﬁa

causes of the participatibn:achi.v.nent.corrolation.

Rehberg Joi;.d with Schafer (1968) to investigate whethervo;
not a&ol.nccnt pf.oqcupation with,ath;ctiéu had a
d.f;in;ﬁfal effact on .dpcationdl .xp.ctationi. Using a
sample of 785 males from six schoola they :gquistod
1n£oJ:;tion on student activity.participation, and.

'aducational expectationa measured with a fixed-response item
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- which indicated how far the r.-pond.ni expected to continue

gith post-secondary ‘ichodling,i A g_gpg;i.onmgimgggn; -
1nd1cg£.d'that 62 x of tha-athletes expected to .nrol,ih a
four-year college coiparad with 45 %x of the non-athletes.
Further -tatil£ical analysis, as in thg oth.r'-tud;og,
controlled fgr social -tatu; and academic porforngﬁc., and-—'

included as well a measure of parental educational

.ncodragdn.nt. The strength of £h¢ relationship was only”4;i'

=

] slight;y reduced in a third-order partial analygis
cogfirning the proionce of the ralaﬁionship. ‘A simila
study by Snyder & Spreitzer (1977) used femala athlgt;s

1nstead but confirned this po.itive relationship botwoan

athlotics and educational oxpoctations.

e——

A9
T a——

In their conclusiona, Rehber & Schafer pushed forward the
frontiers of this research by suggesting two theories for

this correlation. Firstly, psychoIEE{gal th.ory suggostsﬂ,ﬁﬁﬂww
that lavel of aspiration is determined by s.lf—..to.n. f
Following thia line of reasoning,. s.lf-.st.en is .nhancod
through the prestige and rocognition achiov.d on the playing
field, which in turn results in higher goal., including
educational ocnes. Altornativoly, it could be reasoned that

in sports the onphasig on ﬂard work, achievement,
aolf—inprovon.né, persistence ahd competition carries qur

from the playingifiold; resulting in increased motivation

and aspirations in other areas, including poat-sscondary T

options.
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Spf.i;z.g & Pugh (1973) feplicatod Rehbar & Schaf@r‘- -£u69

to £?cu- on’p.fc.ivid'piif atatus or saelf esteem as a’
n.dlatihé variabl‘. fh.y,utiliz.d a much laréor sample
(N-1780;~th1rt..n schools) and also included both male and
filalo itud.nt-.; Contfolling for antoéod.nt variablea, they
r.pﬁrtod'ﬁllqlt id.ntical results in the élsociatidn’batéoan;,'
participation and educational .xpoctations. Using a fi#adi
four itenm rosponlﬁ to ;ia-ﬁro porcaived peér stafua the&rﬂ?wr ;
found 34 X of the athletes d.fined themselves as "one of ﬁhe
most popul;r" or as ‘'very pbpulér" c;lpafed witﬁ 14 %X of
non-athletes. Shbs.du.ntnanalycis of the
participation:.xp.ctatlons r.lationship, when controlling
for_-olf-.valuat.d'popularity,“danonstrated the nelation-hip

to be strongest aldng students f{porting thensolvos ag very

popular and d.clinid& among students viewing themselves as _
! "y . - . 3

-

moderately popular. This seemed to indicate support for the

peer status theory..

Spreitzer & Pugh next diﬁ{:i;ntiatadalong the thirteen
schools actording to -chobi v;lh. climate to dctérginé

~ whether this night,éffcct'th. influence of p;rticigjf}on 6n
perceived peer status And educational expectations. Using
an item jinitially developad by‘Cololan (1965:41), achool .
vaiu. climates were differentiated in terms of the rolativg
proportioA of students in the schools who’chdck.d “"high .
grnd.s; hénor roll" or *“being an athlotic star" from among
four other items on a questiofifhaire whichvask.d “what does

it take to be important and be looked up to by the other
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students here at school?" (1973:178). Analysis of this .

1q£ornation revealed that schoolVvaiﬁt‘cl1nat.hn.dtatad~tﬁi%*—¥f

.

influence of ﬁ.rcoiv.& peear statu- on 6du¢§tibnul
axpect;tiona. In achools wh;éi the athlete uﬁ; valued, the
relatiénship b.tw..n~part;cipation uas‘quiti'ctrong}

7 however, in schools ‘where the scholar wai vaiﬁgq.‘th.
rolationship was vi;tually non;.xisf.nt. Thus the peer

e e

status theory. was questionable at baest.

Spady (1970) exaninddfthe peer status theory in a.
1;ngitudinai‘i>udy §£ 500 males enroilod>1n two schools.
QS'Dat; were initially gathered in 1963 and four y.ars,;at.; in
1967, with a response rate of 85 X. During thﬁir‘-;hi r yqar.

Y; high school 74 X of resapondenta had hop;d to Qo'oétgé

college, yet by 1967 only 61 X had. entered college, and Any “

A'48 X had cdnpleted noro»thaq on.‘y.ar.‘ Spad}’- atudy was

céncerned‘with twq’isaues:;!i) th.';nfiuené. of pcgr?grdup”}“fw*
factors on stuéent aspirations; and (2) th.'iszlu.nco of “41.3f‘
theaa factors on goal fuifillndht. Spady,;unlik.prdviouuld/
ﬁelearqher-, corrocgiy vieved .ducétional .xp.c%ntioﬁ- and

. attainment as distinctly different, and hypotholiz.d that -
;nflat.d perception of p..;rstatuq ligﬁt be rdhpon-lblc £of

this difference.

On the first issue Spady found tha£ the student’s role in
hia peer group was "a definite source of his success gosls"
(1970:699), and that participation 1g\s§ud.nt activities was

associated with having high status perceptions. . Not
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-urprtsingly then, there wvas a iol-tionuhip.pntu.on,

pafticlpatton and educetional expactation. However, the

rqlationihip ui;h‘.duc5ticnal attainment did nqt_hold with

~
F

111 typan of'pp:ticxpction.' On_this‘innu. Spady reasonaed
that -high or inflated ststus parceptions alone were
1nou£{1ci.nt for goal attainment. While participafionfin

student activitiea offered opportunities for success outaide

tb.vroqular curriculus - oppot£uniti¢s tﬁat .nhancid
parcqption qf st.tﬂn ~- this hld_to be c;uplod ultﬁ ﬁhe.
A&ovci&pnont of other akills and abilitiea in order to
provide nolid‘groupd- for goal attainn.nt. Athlotic‘
éurticipntxon élonc: while prdviding;oppArtunitiou for
enhanceamant of peser -tntun, didAnot nocn‘iorily provid; for
the d-vilopncnt of those other skilla and abilit{os.
Sp;dy‘i findingu -uggoit thﬁt devolopiont of th.§§ akilla
waa more likely to coﬁg £;9-'Pa:§ic;pation‘1nrgoéh‘a;h;etiqi
ahd’sarvicd or load.ruhiggqctivitios, and, lik.fspfiitzgr
and ;ugh, laft the velidity of the p.ar‘hfaiu- theory

o

unpraven.

.Otto conducted extensive anslysmis to test both the peer
- ’ Q - ~

status theory, s well aa the aspirations theory. Otto’s

: SR ‘ ,
data was tasken from a.longitudinal study of 340 malas in
their senior year of school and fifteen y.efc;lat.r; Tho o
. initial focus (Ptto, 1973) wes to replicate Spady’s study,
but over e longir pericd . of ti-., uaing multiple regression
analysia to cxfiino tho‘roldfofipart;;ipation in student

activities as a mediating variable between !eniiy social
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atatua, acadermic ability and perforlanco.~and’.dﬂéﬁtional1

attainment. .~ In hisrtnitial .xaningtion~9tt0wrcp%1ea%.d

Spady’s general finding that participation played an
. , i

}nportant role in educational attainment.

-

étto's\nextﬁtask was to test the aghiq!grnnt aspirations
theory and hé'further extended hie analysis to include
attainment of occupation and incon.'(Ottb, 1976). Ottq;m;
viewed the dchéol*as'enbodying both thef;orlal status
ayatem, where academic achievenment confqrrod formal status,
and the informal status system, where participation in the
atudent activitiéa progkan’conferred infornag;atatus;'
Students with aspiréti&njo;ibntations would seek succ.ﬁs 4in

either atatua systen,‘as well as beyond their formal

schooling. If aspirations were a cause of the

participati?n:attainnent correlation, Otto hypothesiied ghat..
iultiple regreaasion ahalyais,'which‘controlledvforrth. |
indepéndent effecta of aspi:atioﬂs, ahould ronbve the

effects of participation on the attainment process. To
»éontrol for the effécts of aap@ratioh he used £wo go?surcs:
veducationa; aqpifatibn coded for number of y;ar. beyond thd

senior %ﬁéz, and occdpatioﬂal aapiration measured by the

Occupational Aspiraﬁion Scale.

g;to{i extended analyais found that level of participation
had a significant total effect on occupationg?pd incone

attainment as well ask;ducation. With respect to-the

~aspirations th.ory} he found that participation continued to



rcorrdi;fciélfh ett‘inadnt independent of the dnpirations'

<

measures and the theory was rejected. S

©—
-

Ofto next qunod with Alwin (1977) to re7exan1ne ﬁho paer

status theory pr.viounly examined by Spady (1970). They

— were concerned with the ipconsistencies in the empirical -

litoratur.. Like Coleman (1961), Otzo and Alwin r.aponed

oy

that student activity participation and academic performance

were altarnate routea to nenberahip"in the ledding crowd:
. . h . w5

howo%ar,‘thy rajected his finite, zero-sum afgunent that

-participation in one waa at the expense of the other. Alao

rejected was Rehberg and Schafer’s (1968) cauaally linked
thesis that success in thévinforgal atatui aystem directly
enhancadrghe formal status system. Their reaearch continued

- ° & g »
to view the social status ayatem of the achool as

bi—dTionqiona ,» but modeatly correlatad.

i

. The -analysis hypothéaized that perceived peer status would
- mediate the effects of athletic participation on educational

-and occupational 6xp¢ctations and attainment. The

California Test of Personality was used to measure peer
status. They (Otto and Alwin) found however tha£ p.rciivod

p..f status did not mediate any of the dependent variables.

Ia comparison, however, "significant others influence

consistently reveals a strong .ff.ct»on aspirations and

attginjcnts as both a set ofrint.rv.hing and ﬁ}édlctor

variables™ (1977:;f2). However, other research has noted

: . R
that perceived peer status is primarily dependent upon the

[
-
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1hd1§f&ﬁdif&WESIiTE§W€3»11v. up to the standards of

significant oth.rg»(Grgbo, 1981>, and therefore the finding

15 not surprising.

Summarizing, each of the studies c-;ablilﬁod significant

correlations between p;rticipatlon in the student activitt.-~
program and educational expectations, as well as
attainments. Correlations withIOccupational attainment and

income have been established as well.

" iThe value of Otto, and Otto and ‘’a research is to bring

us closer to an empirical understanding of'éh. .ffﬁct;,of
ﬁhrticipation in student éctivitie- on educational
expectations and attéinnent. Two th.orié.,fdr thpl. effecta
ware rejéctcd: the aspi;ationl theéry which juggoltog that
o participation lorelyiserv.d as a prox;ifor.iducational
aspirationq.and thai high.achiovars.befo_&étraétod to_th.
potentiall;uéceas opportunities in this area and diJ‘
correspondingly wo;l in the academic -yltqi; and the
perceived ﬁ.er -tﬁtuu theory which lﬁgg.ltgd thét

participants propped-up by the vilibilfﬁy and prestige '

gained through participation in ltgd.nt acti#;t;.l would

a

seek post-secondary opportunities to -..k‘out further peer

status enhancement.

5

Instead, Otto and Alwin empirically eatablished that the
affect of student activity participation is lirgcly mnediated
by social paychological processes, rather than . .

psychological; that significant others influence has a
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mediating effect on expectations and attaeinment. The -

significant oéh-rsvicd;ﬁf. 1nclud¢q»partntat*dducationa1>»
roncourag.n.nt, best friends’ .ducatidnal plapl'(an-averagc
of bast fr;.ndy espiration scores), and girl'fricnd'n
educational encouragqi.nt (which th? authors ﬁckndé;hdged to

be rath.r'iubjoctive). Otto and Haller (1979 pursued the

sociallp-ychological explanation of educational attainment

through'a concoptual croga-validation using ﬁhrée oihérraétér
sets. Thin‘gne¥ysil pnovided strong support for the social

p-ychological theory of statu- attainneht.

The -1gn1£1CAQt othgrs theory holds that aapirationa are

responsible for status (occupationhl and educational)

expectations and attainment and that they are formed in

>

social interaction. The individual already haa a pcrceptipn

of his status potentiala, which have been formed through

previous experiences in “the academic, social and athletic — -

arsas. "His self reflection is complementad by the
reflexive activity of his significant othera, who also
assess his attributes and performances in communicating the

expectations they hold for him" (Otto & Haller, 1979:869).

» i
y
|

i

s . -

Vv SOC -
While rds.atch on the cognitive correlationa of
participation were foﬁqd to ba consistent and established,
studies cortolatihg benefits in the affective domeain were

less so (Stevenson, 1979). This ia not surprising as
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studies of é&;hitiQQ ch;hg.'can be more objectively measured
and replicated than cen stud#cs'of_aff.ctivo~chang;7—~¥httf¥—f—4
i# héwgver the area qflrego&SCh on stud.nt’participa;iQn

which offera the greatesat potgntial fof g}scovqry and only

continued research will bring us closer to overcoming th.-o‘

problems.

The literature review has demonatrataed a correlation between
participation in the atudent activities program and student

kd
‘achieverent, as-wet@ as educational expectation and
attainment. Participation in student activities brings a
sthdent tdgether with other achievement oriented

o

participgngg%gho-éxpeﬂ&ence,sinilar acadeniF Qrowty.
Addit;onally. participation .hhancoq a student’s populgfity,
and visibilitf and leada to membofahip in the leading crowd,’
which was found by Coleman (1961) to contain an
over-representation oficollegéaoriented pears. Th...—~—r—~~~vw~w
asgociationa form a network of peers who;valug the |
educational goala of the school which reinforce the value of
achool to the participant. Rehberg suggests that visibility

from participation.also brings a student into contact with

achool personnel who encourage the student to continue on to
. ~

coll.g.'(19695.‘ Collectively .pr.iﬁg the student to a

- social network of teachers and achievement oriented peers.
will have thg in-ediat. .ffect of binding th.‘ltud.n;
activity ﬁg}ticipanf to the school and its nornativ.v S\

structure (Hanks and Eckland, 1976).

~
A
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‘"It is through the voluntary nature of their participation in_

"the Pupil ActivitiqsrPrograg,“partiqqlq;{x!{g;th. secondary

setting, that students and staff puréuq common goals, and -
throuqhvthil relationship come closer in their alignnenf of
“norns; .xpéctationi and baliefs“ (Brookover, 1979:19).
Rutter et ai. (1979) commented on the valué of shared
activities tpwardAa,connon gaal'a# a neaﬁs of reducing
intor—groﬁp conflict, of developing a greatér'abpreciationﬂ—~
for tﬁeléther; ana i;eding'to a -hafing of additional goals.
An cxaliqétion of‘nunérou- statements of atudent acti%ity
ob;egtive- yiclds a.{kbc ;o.t important the development of a

more positive attitude on the.part of the astudent toward

himself and toward achool in genaralv(Gorton, 1976) .

rd

Student gctivitie- wcre-recognized as eagyéVaa 1932 by

Waller as a relatively succesaful device for the cooptation
of the adolescent gpq;gl,ggrpcgufg and ite léadcrq, Coleman
(1965) recognized these activities as a aolution to the

particular difficulty of motivating adoiescants to identify

with, and direct their .nirgy into their ;éhool. The

BN

difficulty was created by the fact that while adolesceﬁta

wera conpell.d to pﬁylically attend school, high acadenic

achievement was not only unattainable to all, it waas a poor
overall motivator. Coleman reasoned that cqipetition for
h;gh marks set students against each other much as hiqce ‘
work pay systems in féctorids oftoﬁ caused éibiGYGC

diVilipn. Athletic contests provided colléctfv. goals for

the .ntird\ifndrnt body and tended to center the adolescent

\
N
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soccial sthai”dt'thé“ichbbi;“”"Tiinugifi‘thtnk‘df“thi

pronoun "we“ in referring to this entity'(w.’ri playing

Parkville Friday)'" (Coleman, 1965:48).

The value of student activities as a mechanism which works .

toward preventing astudentsa from dropping outiis well
1S

documented (Colénan, 1965: Grahanm, 1964: Vaughan,: 1968;
Warner,»19795. Burnettrk1981) 1h§.;tigatqg tﬁ. correlction
between student participation'and‘student d‘vianco in a |
sample of 1500. (largely Juniog sccdnéarv stud.ﬁﬁl)_fron five
schools in Briti-ﬁ Columbia and fduﬁd an inverse.
relationship. High deviance qﬁudent-'wgro ra;glyfinvélv.d”'
in student activities, while high partiéipant- were rdgoly
h;ghlyadeviant. Non-partiCipénts‘wera not only deviantrnor.

often than participant-,xthey wqreAinvolved in more serious

deviant behaviora.

One could expect a highly active stﬁdént to have a low
degree of alienation, and é highiy alienated sﬁudent ﬁo£
likely to be very active. th}e it‘has been- established
that unsuccessfﬁi participation i-‘cqrrelatod with negativ;
self‘regard and lower gatisfactién with the totalrschool
dxperienée (Grabe[ﬂiQGI; Hﬁling, 1980), there has b.§n n6ﬁF
research directly linking pgrticipation'with‘satiafaction.
Inatead the path of researchh leads téwérd 1nve-tigationi’o£

satiifaction in big achools versus small.
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. Barker and Gump (1964), as well as others (Baird, 1969;

Grabe, 1981:; Huiing, 1980; Kleinert, 1969; Lindaay, 1982;:
1984; Morgan & Alwin, 1980; Wicker, 1969; Willenms, 1967)
' found‘participatiqn in astudent activity to be inveraely

related with achool size. Gump and Friesen (1964) compared

-

students from a small school with a similar'numbef, matched

-

in sex, intalligence, andbrace, from a verywlargé school.

Analysis of responses to why activities Qeréﬂéafiéinﬁéfﬁh"""””

revaaled contrasts between the two groupa,l;g;gted'to

cantrality of poaitionheldbythe\ftudent in the activity.

Lindsay.(1982), in an ambitioua atudy iﬁvdlving 15,000
students, compared students in small, medium and large
schools. Information was obtained on participatio in four

differaent activity categoriea, achool atéehdance meén, aﬁd
satisfaction with school.~<§;£15£action wag determined B
through a fixed-response item -which measﬁred.aiiénation; ghdﬁwwwﬂ
a Likert acaslaed 1£ém which néaguredlggrception’of ﬁhe value
ofvschool courses. School size was found(to be inpversaely.
cor;alatod with high parﬁicipétion rates,'attendance,and
-tud;nt latilfacpion with school. Lfndaay‘concluded that 1p
-nallo; schools there was more obligation for each pé}soh to
R .

participate actively, which led to higher fatea of

participatibnh which in turn 1ed to greater satiafaction.

Lindsay’s study compared student participation and
satisfaction between schools, with school aize as the

independent variable. While no atudies have exanined the

[

t
-
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sufficient research to ggg'gg,;ti that studenta who do
participate,will likely haQe a more £avourabl§ ﬁircobtion of——

-~ satisfaction QithAtheir achool. . _ o 7

Summarizing, this section of the literature review has
-indicated that students who participate not only have higher

cognitive achieverent indicators, they becone invoiv.d in a

soéial netwgrk of similar achievement oriehtedrpeerl<and
school’personﬁel,.which has the effeét of roinfofcing thé
Qalpe»of school to the participant. Shared acti?iti.g
develop pb&itive attitudes on an individual basis ﬁﬁward

schbol goala, and on a achool-wide basia toward collective
e

a

goalas for the entire atudent body. Studente who participate
afe leas deviant, leas alienated and noreiconpliant with the
‘normative structure ofAthe sch0015 Reseérch'iﬂd#caten that
amall school students participate more than their,lnrge,w;,”ﬂﬁ,

" achool counterparts, and are more satisfiaed with their

achool in general. Additionaliy,,there is reason to ba1i6v¢ v

that within school comparisonsa would‘indicate participants

to be more satisfied with their sachool .than non-

1

participants.
SUMMARY

Contrary to the reaults of earlier reaearch, participation

\

in student activities haa been found more foc.ntly to

0

correlate positively with student achievemént. Numerous

&

N : : 41

—



%.
[
atudies, oféiignifiegntwlanpleﬁILZQchontrolling;£or47

.antecedent variables, have confirmed arrolationship between

participatibn and -tudcntvgrédé-point neans. -

There is also .videncenof a corre;aéion betaéaa
participation andlth. c*p.qtation tqrcohtinue witﬁ educatiqn'
at the university or college level, luggisting that not only

do pqrticipaﬁts perform bgtter gchdenically, they haQe a -

gr.atcrracadigic Oricﬁtation, Longitudinal atudieérhAQéﬂf

found this correlation with educational fttainhent, as well.

While the E;rrolafioﬁs between stud&ht activity
partlciﬁaﬁidn and academic or;entation af; significant and
have been replicated many times, they remain at beat
corr;lationl. Attemptas to determine thg:cguaé Qf these
correlations are lqrgélfiat the pioneering stage. One
atudy ha..r.;.dtad both an aspirationa fheory, which
suggested that high"achicvors”were'attfﬁctad tq thesge

activities and did correspondingly well in the clasaroom;

and a peer status theory which suggeated that the preatige

T gain.ﬂr{ﬁ;&gih activity participation continued to be sdught
" after by meaks of poat secondary education. ‘ ‘

Th. ;.-.arch iq very much at a pioneering stage in the

gffoctivc area, and the results are relatively inconsistent.
sRclating back to the achievement variabie, it ia_ known that
participan£s,con.,into contact with a social network ofr
other achievement oriented peers, many of whom are

participants like themaelvea. Thia network .pbo&*:s a
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perception of ‘the value of achool théh further reinforces

N

the achiavemant orientation. The sharing of activitiea with

school p.rsonngl breaks down inter-group conflict and leads -

‘potentially to a mutual understanding and alignment of

goals. Research has indicated that participant.la:. leas

likely to be alienated or to express deviant behavior, and
A

nofe likely to be satiasfied with the achool in g.n.rai.'

- &

It ias on thia iast point that t£is'study Qill focus.
Within-achool compariasona of participants and

' : . . -

non-partigipants should indicate that participants have a
higher perception of aatilfactign with the school as well as
a more favorable pérception of achool cligaﬁ.;"Thil is a
particularly ;nportant c§rrelation at th.’s.éondaryrl§v.1 of
achooling where stud‘hta have a more disérininqting
relationship with #he%r>§g§90;frénd where student

achievement will _ potentially be influenced by that

relationship. : v e
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- .~ CHAPTER THREE

" RESEARCH DESIGN AND DATA COLLECTION

THE SAMPLE - L . e

' /
The atudy uases data from schools in the province of British

Columbia, collected in May 1986. It is well established

that achool size is inversely related to 1nvolvement in the -
atudent activities progranr(e.g.‘Befker & Gu;:, 1964:;
‘Huling, 1980; Lindsay, 1é82: 1984; Morgan & Alwin, 1980).
Kleihert (1969) found the reiationship between participation
and.schpol sizg to be high and 1n?erae fdr'écthls with
enrdllnehtsiof more than 600 students. Tﬁerefore,‘it was
1n1t1ally,decided to 1n¢lﬁde in the sample studentﬁ from v
both large and small secondary schools;'It also seemed
logical to exaninevthe,urban/rural,relaﬁiohships'as,anothg:AW_”ﬁ
dimension of the study. Rural schoois_were Aefined as those

located in a town of less than 10,000 populatidn outside the’

organized areas of cities larger than 10,000 (Morgan &

Alwin, 1980).

”Lerge schoo6l and small school, urban and rural, ﬁrovided a
natrix from whicQ}tp select smschoola for the study.

Unfortun&tqu, using Kleinert’s definition, it was quickly

diCEBViEQQ that\there were no large, urban achoolsa , N
. : .

accessible for‘ﬁgrpo-es of thia study. Permiassion was

reaquesated from four school districta for eleven schools to

participate in the study.
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Energcnt political ‘avents 1nvolv1ng the issue of -tud.nt }
activities (referred to inm ‘Chapter 3), a;,unll,anfgon.raléfggggf
3 senaitivity toward the n.a-ur;n.nt of-nchool clin_\”réﬁuc ‘
the achodl sample size by five, while # limited r::::;::-//%f/,v
f@t“caUl.d thﬁ -tatfitical‘rqjqction of datanfrdn one .
other. VData fro- fiQ. a (=] q, ropr.sonting thr.. |
diatricta (locatod in the louth -waat corner of the prpvihco)
provided a stratified sample ofﬂon. largel(N=,1760)'aﬁd'6ﬁ§”7

‘ ~ S e
nediun:sizod (N = 800) sachool, both iocatga in a large urb;h

center, and three smaller schools (N = 600;: 540; . 400)

located in three rural communities.

Two of therrural'-chdol- were iécatdd ifi the ;an.'diltr4ct._
* School # 1 .prolla~540'itudént-‘in-grades'8 - 12; The

ﬁchool is 1océtea in the -outh;rh-o-t community of this
g.og;aphically ¢longat.d'Jiltrféﬁ,wand for many years was

the ngﬁgr sqcondary school for 85 X of th.,districg{i Ll
secondary qtﬁdent-. and unt11\1982 th.vé;qdr full-;¢cohdafy

school. Coinciding with thé loss of this special pol%tion,

other factors led to a gradual erosion of student activity

e

offering-.v

School # 2, the second.achopl frb- £hlq di-trigt, enrolla
405 stud.nt-11n grades 8 - 12. Native students, fronma very
progressivo Indian band, nak§ up apprqxin,tcly 10 —,13x of
this enrollment. The school waT established in i976 as a
junior secondary, enrolling students in grades 8 - 10 who

"had previously attended School # 1 (20 km. to the .outh):
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-

- Aftar auccossful con-unity 1obby1ng, th.‘cur:fch;un'ull"
1ncrtntntally'.xpandad'to~prov1d-'inatféetienutomgzaddsﬁigkbfhé;
end 12 in 1981 end 1982.° This school, as a raeault of its

creation ind growth, is very much in a d.Voloplqhhal stage,

imbued with a measure of fresh inthusias-, yeat lacking in a

——— .

asanse of ttcdition;

4

School ﬂ,3'1§ ona of three secondary achools located in a
h;ighbauring rurel district. This diatrict shares sany .

nililqritxcn to the previously d.ucribod distrfct,v@ncluding'

“one ssall, rolgtg;diy 1-olatcd'qchoo;, and ona new anior

aocondary schoocl. In many ﬁayi School #'3~1¢ similar to

School P 1, pre-197 Its slightly larger enroliment of 600

4

stud.ntu includesa .11 of the grad. 11 and 12 stud.ntu from

-Olt of the district, as 1l as grad.s 8 - 10 from its own

g.nrolll.nt area. Altho gh the district han cho-.n not to

oxban&.th._Junlor seacohdary school, community pressures -
could change this.
A

"School -# 4 ia locatod in the provinco‘s larg.nt urban .

c.nt.r, .nd enrols 800 students in grados 8 - 12.’ Ovar

thrcc—quurt-r- of their parentg were ré;ortod on the survay
as hnyxng & university degree or high.n;“nnny of whom were

-

students in the ichoolywhcro their children now gﬁtoﬁd. {
\Hh;;o the -chohi~obvio:sly .njéys strong parental ;uﬁport,,
it is by ao means the sole focus of the lifestyla of ita
afflé.nt szudentas. School offeras bu£ one of many social

.gpdrxonc.. from which these students hayrchoéno.



-

‘ . - o o L ‘7. I - |
School # S is also located in the same urban diltrict and- is -

the largest in the“-Ludy.Wgnrollingw1769;;Ludgnlniinﬁgxadig" f

8 - 12. . The student population has an extensive ethnic '

coipo-;tion, predominantly Jewish and Chineae students.

'Three-qﬁarterﬁ of the students from School # 5 have

traditionally gone on to poat-secondary educatibnal -
/ . I .
programrs; con uently success in secondary school is

important gnd thérevii‘kghh competition to do well in .

Clagses. Like thée atudents from School # 4, howevcr,?tHQso

studenta may ch¢oue ffon a wide range of adcta£ oﬁpeciencos

b 4

beyond that which the achool can offer. 4{

All grade 11 studenta in the five schools Qerevinvitod to

participare in the study by way of a letter which éontginéd . ‘

a brief etatement about the research project and a reguest

for their consent to be a subject (see Appendixigi;’;/

Initially tq1sconaeé&pro§edure did cause the spohlbfiﬁéwi
univorgity‘a Ethics Re$<§:§00nnittee sone éonccrn: however, _“
- they ‘ubq.quently becane convincodﬁthét,liud.nta of thia age

were able to give 1nf;rned consent Fo participate in a
non-thro;toning questionnaire of this nature (this was a

very practical r.aﬁan for confining the study to the grade

s R -

11 sample).

Grade 11 students were selaected for a number of inportant
reasons associataed with the schoocl climate variable. Tﬁéii
students have had a much longer period of time in schools

during_whicﬁ they have been able to obsarve school climate

. - _ )

4+
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factqugrmggﬁggiggglly, they have better developed

perception skills which enable tﬁem‘to give-nbre accurate

4 R R R I

respbnsesrté the d&ésﬁ;qﬁnaire.‘

‘he potential &lsﬁdv;ntage of éonfining the sample to ghie
é*ade qu_ghat tbe‘sample woﬁld hotjlﬁéludé stﬂdents‘ﬁho had
previously dropped-oui of schoél. ,However; it may notjpg
completéiyvreasongf;; towexbect a young, pdtengial’a}op—out
to give cdmpletéiy objéctibé judg;;énts qé éf?ﬁbf'fhé’igémé"f”
.1n the “ﬁﬁéﬁflonnairey(Hitghell, 1967)>. iGiven ﬁhat a sqmple
of grade 11 studehts';ould inélﬁde older thentia1
drop-outs, and that the reasons for droppiﬁQ-Out:at_en oldé}

age would more likley be related to school effeéts than

non*sdhooi effects, it waé decided to confine the sample to

that grade.

i s

. : A »
Questionnaires adminiatered,tp Grade 11 atudents in
P i

-attendance at these schools in May, 1986 were completed by o

592 students. Attempts were made to access students through

»
- ’

timetabled grade 11 classes in order to expedite -
; ‘ e :

instructions and essigtance. This did result in the

.

omission of a small ngmbei‘bfstﬁdeqts who were not

sa at the time of administration;

-

however, this éhould not in any way bias the data.

acheduled in a grade 11

v

. - I8
The administration and consent procedures resulted in a

very high response rate. Consequently, bias due to
non-reaponse cannot hgve any apprecieble‘;kfect on the

P

validity of the findings. , .
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Data was gathered from the lanple near the end of the ‘school

_\yaar. This was done for two reasons. Rgrc.ption of uchool

clinate ia largely a result of the ntudent’s .xp.rionccs o
throughout the year, and is tharefore most accuratcﬁy
n;qaured ;t a point in time wgen tho@. hquri.ncha hﬁ@hrhad
the‘léngeat eff#ét.' The other variable, paft;cibétién'ihrwik
satudent activities, is nénﬁyaccuratoiy n.aqured aftoer;
during ;ctuﬁl particﬁpatioh rather than b.foré. as- 1n1tial

'conmitment will sometimes disaipata (resulting in
A

a

non-partlcipation). Many studentfgct£91tios occur during a.
specific period (season) during the'year, with some ﬁo£
taking place until the late spring, therefore this measure

is algso best taken near the end of the yeér. Thd‘atfonpt to

conduct the research at the optimum moment was th.o;otical;y
desirable but created a problem due to th.*nunqrqus 6th§r
vyear-end achool activities. The deciaion of some schopl!

not to participate wa; likely due to this tining problenm.

The questionnaire wasa lérgeiy -hlf-.xplanatory:‘go en;ur.~;
standardizetioﬁ‘Uﬂ,test;ng altuation, however, the following
procedure was foll wed: the questionnaire was.initiallyr
administered in two clessfoonu bfvth. authof, using ev

» . . i

prepared iiat of instructiona. These instructions were
aubseqpently'nodifiod to improve upon minor areas of
imprecision revesled in the initial pilotting. The new sit,

of instructions was then given to four teachers who pilotted
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its use; however, each testing situation was observed by thé

author, and clarification wéivﬁ?ﬁvIdid”ﬁITrﬁqﬂif‘dff‘ﬁfélt““%‘*

of imprecision in the insatructiona were at thia ggage very

minor and resolved in é third set of inastructiona. This aet
of instructions (see Appendix B) became the “Teachers ' .
Instructions" and was used in the remaining fdﬁr achools.

It ia not falt that thialéilbtting procedure has in @ny way

biased the data of the pilot lchbol, and, did not likely have '

—

- .

" any appraeciable effect on the findinga.w'

S
. @

vIn nid-April, however, just weeks before the atudy was
aéhaduled tq bdgin,{toa¢hers in one of the dist;icta in the
‘ -aip1e announced their intention toﬁengage,in a bargain1ng
job action which woﬁld involve their withdrawai of atudent
activit;as. This action naturally caused thetauthor a gfeat

deal of anxiety due to the tiniqg requirenenta of the study,

and the potential contamination of the data.

.A clo-a.dblervat;on of the event and its inpaét upén the
students 1n‘th. dis%rict waqvundgrtaken th:bugﬁ‘dirqct
porlonal:oblorvétion and communication with other teachers

in tha di.frict. All students were initially Qery concerned

. ov.; this “loi.“. Whil§ some were critiqel of the teachers,
mosat others appoafod to support their goal and elpaﬁhiiod

with their docilidn tovtékerthis Avenu: of job action.r Tﬁq .
most active concern was :éfgrigt.d:largéiffté 3ﬁ§£;r |
students (i.e., grz;';;ﬂio;r9 and 10). Fortunately, the

withdrawal occurred at a time of limited student activity

S0



. withdrawal of atudent activitiea.

. from this diatrict. It.should be noted, howev

time of the study. <

P

offeringa, and those underway were given time to wind-down.

“Thus the:JOb acti§h was'iargciy iynboitc;dtrtcttiatbqgfdﬁ’

the loce} achool trustees, through the public, rather than

~at the students.

By the end of the third weak,. students had largely forgottdn
about the issue or mistakenly assumed that the issue had
een settled. It,appearnd,thaﬁlthe effecta ofith;q,cycnt”,ivﬁ,

were largaely dia-ipated‘at this point in time, and the study

could now proceed. Students in this district were given the

extra attention of additional instruc¢tions to reapond to the

questionnairé as they perceivaed their school prior to the

This'unfo:eseen’eveht may have had sone affa t on the data

, that the

sﬁudents: that what effects occurred were only observed

avent was largaly synbolié and did not difectly'aff.ct the

outside of the experimentally accessible population; and
th;t‘thi';mpect of the event had largely diesipated at the

L "'F N

&
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Student participationﬂgf%Ey’ -tud.nt activities program wasa
measured by'proncntingrth. atudent with a liat of eight

different activity categories (classroom related, athletic,

music and drama, service, publication, governing, I

hobby/leisure, and othgr) and fequest;ng,inforndflohron the

Qynber pf different activitiés‘iﬁ~which the satudent had

partiéipatod within each cat.gbry.(see Appendix C). This
format replicates the proccdures,{pr measurewnent of

particiéation in Barker & Gump, 1964: GHplaon & Buser, 1981:
Grabe, 1981: Kloincrt, 1969: Morgan & AlWin, 1980; O’Reilly

& Jarrett, 1980; Otto, 1975; and Serow, 979. The variousa

R

categories used in these satudies, in some cases, were

adéptcd'to~rgflect the local -situation. Students uéréi S,
: £

bﬁrovid.d with .kanp*:- for each catagory, aé well as a;

catch-all “oth.r"'catogory/fér,thos. activities which didn’t

. %
ol

/ﬁ;.clftOJTIEJEE;/giv.n categories. A limited number of .
V &

reaponses to this category would indicate the adequacy of

the other s.Q.n categoriea. This was found to be the case.

The achool climate variable was measured using the : -
"Socondary School Student Climate Surv.y“»initially

developed by Wright (1985) and -ubiogu.ntly refined by

@
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,LéRbcﬁélii'Z[prrogr.ss); The nurvcy pros.nﬁs ltud.nts’with

35 statements related to school qualit¥+Wand,x.qunstngthgggiﬁgggf
reapondent to react to each by way of a fixed four item .

- reaponse (atrongly disagree, disagroe, agree, atrongly

agree). A subsequent question raquoita the r.-pond.nt‘to

give an overall rating of their—#chool by way of a fixed,
"five-itenm ;eaponse (A, B, C, D, F). The 35 statements have

been shown, by factor analysiliih previous rii.aréﬁ,'de”';
cluster with the overall»rating‘and thus.represgnt;fbuf

climate faq@brs (LdRoche;le, in progressa) .

M, surea Othe _erla (Y-}

As praviously staﬁed, schpol aizexis»invggsely related to
involvement in student acﬁivities and th.;‘.£0r.rallvér l
unestIOAnaires were precoded to regist;r tbtal schoo;
””éﬁfoiinant. -Additionally, respondents were requested to. W?W,”_;
indicate the;raéénder,_and the highest formal® education

leval attainec by'.ither of the;r’pafants. The Iattqf was
1ndicated through a aeven poin£ category score (see App.ndix

C.), for the purpose of providing‘a measure of so;lal clﬁsl.
While it ias readily acknowledged that this is a crude

measure for social clage, it was felt that its inclusion in

this aimﬁle for;,night provide further useful' data.
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In ordor to y:,t the main hypothesis ‘a corrolational

analyuis, using a one-tailed test of aignificance, wasa

undertaken to dctcrnin. the correlation between the
participation variable and perception of the ovcrall rating
of the school, as wcll as each of ‘the four school climate
factors. Additionally, a multiple gegrasaion analyais,uga”ﬁ;;
used. to determine the prhdictgbility of partiéipation, and
each of the four climate factora on the overall feting given

to the school. ' - , : .

b

In addition to comparing the data between the two

qucltiohnaires, data within each were alsao analyzed. In

3

6rdcr to replicate atudies which had used the climate
instrument, Cronbach alpha‘acores were computed for eegg of

the four climate factora. 'Scores indicating the extent of

participation were computed by activity category, as well as

. 4 -
for each reapondent.

Further explanation of the analysis and the interpretation .

of the data followa in the next chapter. ..



CHAPTER FOUR

ANALYSIS AND INTERPRETATION OF DATA
| L
This thesis used data from two surveys, one measuring

participation in the sastudent activitiea:programaand the

other meésuring senior students’ perceptione of sachool

clihatejfaétors. Bqth areés of atudy are aomthat unusual -
thererié a paucity of Cana&ian‘researéh on étudent ' ' ‘
éctivities, and effective, schoola reséarch hgs lafgely beén‘
confined to the studonf urban, elementary achools. Wh;le

thé main goal of the thesis was to see 1£~a,rélationsh;p
existed betweeﬁ the §wq areas of stﬁdy,’a large amo;nt of.

data reyealgd finding; other than thoase directly related bo"
the hypothesié. The findings will be diascussed in three

-sections. - o I

FINDINGS PERTINENT TO THE HYPOTHESIS
R -
A statisti;gl analysis was carried out on the raw scores to
“teat the operétional hypotheasis, as described in Chapter 1,

which read as followsa: A\\J

‘Students who participate more actively in ttydent'
activities will have a more favourable perception of
achool cLimFLe factores than ‘students who participate

"leas actively or not at all. “

P .
55 . .

e



F

The main purpose of this.-tudy was to determine if there wasa '

~

d.signtftcanﬁ rtl&tioﬁthtp'bctwo.n*parttcipationuang—~~———
favourgﬁl. perception oflléhool clinate. ‘Ah axtensive
analysis of previous research on participﬁtion in student
‘Activitiﬁs found consistently significant correiat;ohs

. between participation and qcaden{cﬂgcﬁievenent, ags well as‘
leas éon-istont‘corrclaﬁionamwith paft;Ciﬁant'- attitudesa
V'tsward iéﬁoo; &uality; and suggeated that the hypotﬁesidw

would be confirmed.

———

qule 1 prévides a general correlation matrix between
overall rating of the'school, the four clinﬁin factorﬁ,
totél ovorallkparticipation. and parent'aAeducation. Thié
analysis go.l not révealrany significant correlations
between the key variables pnder study, that is,
'participatipn and climate. : _777j,,,~’;'
Tablé 2 examines tﬁc é;;fgi;éigg;;sétwccn each of the
variabl.af However,-data has been éepardpgd into two
caicgori.-. Thi.>has been donc‘for two re;-ons. Firstly,
prqvioul_r.ioarch (Barker and Gump, 1964;;@101n.rt, 196§,
Lindsay, 1982; Willems, 1967) found participaﬁion in atudent
activities to be 1nv;rlely r‘TLtcd to sch§o1 -izo;-and Gump
_and Friesen (1964) found that smaller sch001- provid.d
grcétqr opportunitie; for poiitions of_ceptrality whicﬁ led

—

-to more latiagyﬁgg experiences. Sécondly, it appeared

L'
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U TaBLE 1

STUDENT PARTICIPATION & CLIMATE VARIABLES - -

PEARSON CORRELATION MATRIX

Q 47 ASCORE PEDUC FACT1 FACT2. FACT3 "FACT4

_ . , o %
Q 47 , .053 110  .412 .300  .363 .199 -
. ' ') mw » r\f » o o -
ASCORE’ .053 094 .034 *.070 .007 .048
B LX)
PEDUC © .110 .094 . .002 .125 .064  .G71
' »n ' x) » -
FACTOR 1 .412 .034 .002 . .492 .594 .351
: » * PRGN ”
FACTOR 2  .300 .070  .125  .492 | 261 176,
=» =» - » =» LT 'I
FACTOR 3 .363 .007 .064  .594 .261 .370
. ) » » » »
FACTOR 4 .199 . .048 .071 .351 .176  .370
» I =» =»
A
A
Note: = is pé .001
: »n is p & .01
N = 574 , ‘ | | I
Pﬁ@rson correlation, l-tailed teat of aignificance -
A s T
. VARIABLES: Q@ 47 - the overall rating given to tht\::ﬁfol
ASCORE - level of participatica

PEDUC - parent’s education :
FACTOR 1 - confidence in the sachool

FACTOR 2 - poaitive orientation toward -chool
) . (peera/salf)
- -, FACTOR 3 - teachers caring and undcr-tanding
- FACTOR 4 - academic preas

A
hat
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£ron'Ehi”iﬁélyiii”tﬂifmnone"6I the actual needs of the

* ~

»

;tﬁd.nt.fiq th..thfqe furai schools d}ffereqﬁfggm @héif'
\érﬁzﬁ;coﬁntcrparts. These considerationé suggested the
possibility that the participation variable might correlate
diff.rdnﬁl* with the other variables dependent upon |

location. The separation of data dichotomizas the samnple

into 3 smaller rural schoois,(N= 400; 540; 600) and 2 larger

urban’ schoolsa (N= 800;: 1760) e

.

Table 2 does.indicate soﬁe minor correlation differences
‘when the -é ple is diéhotomized. The coirelation»befween
participat‘o (ASCOREQ”ahd‘Factor 2 is relatively”Qtronge;'
in thorrﬁrai séﬁting (r =’,137: r = .619) and approaches .
.ignificanée.' T%ife&ié-evidéncelof additional differences

in each of the 2§p¢¥}vafiables wheén the dichotomized sample

'is compared, a{?ho&gh statistical;z_thére are atill no

significant corroigtipni. ‘This finding suggeata that sachool

location ia a variaple'which needa to be considered in the
. ) ’ _ - A .
interpretation of the data. The importance of the school

location‘vari%ble will be reinforced in the aubaequent

— . B

analysia.

& .

S8



\

TABLE 2. A C
STUDENT PARTICIPATION & CLIMATE VARIABLES
pEAdeh CORRELATION MATRIX

©» . (URBAN v/a RURAL SCHOOLS)

~

»

URBAN SCHOQOLS

Q 47 PEDUC FACT1 FACT2 FACT3 FACT4

ASCORE .064 - .106 -.006 .019 . .039 . 0635

_ -

N= 324; all non—significaht _
Pearapn Correlation, l1l-tailed teat of significance

RURAL SCHOOLS:

: » . . i n ' ’ -
Q 47 PEDUC FACT1 FACT2 FACT3 FACT4

ASCORE .058 .144  .080  .137 -.052 .014

. ’\ _
N= 250; all non-significant , -
"Pearson Correlation, l-tailed test of aignificance

59

s



During thc’bdhrsi of the literature review it became evident
- . that very little Canadiah research existod}on,tho gopic of .. .

pntticipatioﬁ in student activities (saee "The Search™”,
PR - . R ° E’ .

Chapter 2), There was a cénggrn st the outset that a

‘,d.p-ndéne"on nbn—chnadian riacarch £o; iht Litersture
Review -iqht 1.;d téicross‘culﬁur@l varlnﬁiﬁﬁ; in t£a 
fohding. of thiq -tﬁdy. Most of the literature reviewed
dealt with American ;fhooll. uhqr.-atudon;fgctivitica

_.ttraqtod large nﬁnbct: of students and éppoargd'to have a

significant impact upon their ichodling.

B

Table 32 provides i comparison of student barticipation in
this study gltﬁ e;iatbor:iargg Ag;rican:.tudy conducted by
Gholaon and Buser (1981 . Th; dats has bogn_-ortﬁdv

dccdfd;ng,td'th- achool aize tategories usad 1nrtﬁé”Aihi1t5ﬁ Tl

qtudy.

Stgdontarin the Clnddian atudy participatpdllnas in

cléssroon related activxtioi, but were more active in
nobby/leisure activities. Combining the two activities

reveals gon.ra}ly highar rates ofﬁp.rtiqipapionxﬁy the éi 1 ~
Canadian students 1nqthoso‘blub-ty%c aciiv;tios; " Buser

(1971) earlier had roportzd a trend whlcht-aw a decline in

the provision of classrocos sctivitiss and qﬁ?incrcptcrtn;thQ

_—

o 3 r-.ﬁzcn o£>hobbylloxcurc activities. The Canadian data,




TABLE 3

S - . < '
PERCENTAGE OF STUDENTS REPORTING — —— —

~PHRTICIPATION IN STUDENT ACTIVITIES

-

R by SCHOOL SIZE
(o] H
' 200-499 ~ 500-999 1700-2599
A vi T : _
x (%) % x> X (%)
CLASSROONM 15.0 (37) 23.8 (29). 14.6 (12)
ATHLETICS | S5.0 (76) 57.5 (55) 51.7 (43
MUSIC & DRAMA 13.3 (43) 31.8 (32) 15.2 (20
SERVICE | 48.3 (4)  43.2 (4) 39.3  (S)
PUBLICATIONS 15.0 (4 ’\{919' (4) 23.1  (2)
GOVERNING 13.3 (7)) - 10.6  (S) 3.9 (3>
 HOBBY - 16.7 (1> 19.6 (1)  16.4 (1)
TOTAL PARTICIPATING 80.0 (83) 86.3 (75) 81.5 (67)

: R 7 _
N =.574; (N =—~600,000)" : e

note: Figu:oi‘iglbrackcts gre from a atudy by Gholson aﬁd

Buser (1981), using data from the “Illinois Census of ...
Cocurricular Activities (1976-77)". Multiple activity ,'AS‘\x
participation by soma atudents r.-ult‘ in the columna ‘

totailing grchtcr than 100x.,
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whichUaa‘collectaé<::v1986, suggesats a continuation of thia

T

s
'

trend. ) : - I o -i,,

- ' T w.

‘Participation in aervice, govarnance and publicagsens/

,activitiaa was found to be nuch.higher in the Canadian

‘study. Huaic and drama activitiea, however, attracted less

participation. While the latter cOnparison may repraesent a
. . ' z . ’ .

cultur variation, ittcould alao be a result qfégewenff%”””

3

opport nitiea,to participate'due’tcﬂtne;iecknt'increaae in

"~ the nunﬁar,qf nandatcry- couraes raQuired for graduation in
British Colunbia. It is known, fron.direct_experience, that
this has resulted in smaller enrocllmentsa in both music and
drama alactiva courses which appears to have had asome impact

on their related student activitiea.v , .

Tha findinga fron this aanple are mixaed when conparad to
participation EB athleticsa, a category which attracted the
largoat nunbara of atudenta and which could be seen as the
central atudent activity ;f While studaents in the analler

school category participated nuch lesa in the Canadian

LY

sample, participation was higher in the larger category and

.- about the same in the mid-aize catagory.

-
oo

The Anerican data ‘revaala an inverse‘relationship betwaen
participation in student actiyitiaa and school aice. That
relationship is nctﬂinitially evident in the Canadian

- sample, due to the uncharactariatically iow participation

rates for School 2, the smallest in the sample. It had the

62
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-lowest total participation rate of the entire sample.
' ‘ » -

Figure 1 compares rates of total participation with -~
aenrollment for each ofﬁthe'-chdols in the sahbl.. When the -
. data for School 2 is excluded an inverse rolation-hip is

noted.

Exasining:the totbl-pqrcontage‘of students who participﬁtod~‘.
in at least one :ct1§ity. a greater ;‘fccntaga'of Chnad1§n~~~; -
student; ware participa;ts when compared lo the Ancricahl
atudy. While these activities attracted sinile?. if not
gfeatqr<ndlbera of stuQenﬁn when compared h the American .
redefrch,‘tho participation rates alone do not measure the
-importance of -tudgnt'activities relative to the academic
gcﬁi@ities of the achools in the Cenedian cdnfext;A Inatead,
it is the failure to find significant corralations;b.twocn
that participation and ‘either the overall rating of the
school or any of thﬁa;zur élliati'fdctofs which seems to be S
at variance with what the American research wodld suggesat .
Hence, there is the pﬁtential'thét cultural:difforchcis
betwaen American and Canadjian schools in the overall

importance of student acti ftios iay have had some impact

upon the findings of thia 'study.
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FINDINGS PERTINENT‘IQ SCHOOL CLIMATE R e
A secondary purpose of this itudy wag to replicate ér.vioul
reasarch (Wright, 1985; LgRochcllo, in proér.sa) on the
iegsurenent of\itudént perceptions of {h&ondary school
climate. This research had atﬁ.npted to r&onpify botﬁ th.‘
pregence of climate, as wall aa four fgctors which.wer.
pafté of that cliﬁato, fh‘ research héd been conducted iﬁwwr
two lafge urban néhqols withiﬂ the pfovince. As discusaed
ear;ier, the major stuq1eq of effectiv. Qchoois have tended
to fo:us upon urban,b(éﬁd elemehtarys achoola q‘rving
students from lowar socio-océnonic groups. ’Cénsoﬁu.n£ly,
“the generalizability of the findinga to aecoﬁdary achools,
-ggburban and fura; schools, and sachools that serve nidglo-

and nppcr-niddle- claasa studentas ia still unsubstantiated”

(Hallinger and Murphy, 1986:329).

! -

)

The present itudf extended that‘reaearch.through a

comparative atudy of climate percaption in five schools,

I3

including three amaller rural ?choéls, a mid-sized urban
: i x

school, -and a larg; urban achool. Additionally, there was a

gubatantial differehce in students’ socio-economic status (/\*

(as measured by parentsa’ level of education) between the

urban and rural schoola'.

i

These findinga th;n'step beyond previous rgsqafch through
data samples which include secondary schools, located in

both urban and rural settings, and which serve a range of
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low-middle fb”uﬁﬁi?:ifaaIi>C1a-glétdd.ntg. . The data from

the climate instrument have provided a hggpgfhgf;speculativ.
eénclu;:éﬁﬂ Ohichln,on qpprop;iaté for further diacgssibn}

: ’ '_' , | .
Items from the qur§.y ero\Cluntorgﬂ into fbur Factér\

grpupingu according to LaRochelle’s (in progresa) previous

factor analysi-, and a raeliability analyais was computed to

- d.t.fnin.’th. consistency of factor items. Table 4 compares

reliability co.fficights for each of‘thc fouf factora with
ﬁh. findings from the éfevious lthdy. As  can be ioen. thnre‘
is a very clggn ninibarity 1n‘Cronbach alpha scores bétweon
this study and .a;lier‘rasoarch. Th1§ -uggosts that tﬁe a o ¢
1n-trun.nt, in this multi-achool contoxtf not iny |

identified the prosdnce of a school climate, but

additionally provided a reliable measure of school éliuatq

factors.

~f

Significant correlations were found batween each of the four
climate factors and student’s overall rating of the scﬁdol
(Table 1: r = .412; .300; .363; .199; p < .001). Howover;
rultiple regression analyais,‘using the four factori,
‘pr.d1th§ oniy 20.5 % of the variance of thﬁ dependant.
‘variable, overall Fqﬁing o;;tho achool. Thus there ;;
considerable variance in the reapondent’s ovearall rating of
thq,lcﬁool'which is ﬁnaccogntoa for by cliiato factors. It
aappesrs then, that there is more to the o;ifgli_élinate
variable than the four factors which have geeﬁ;é;;tifiod in.

=T

this-and previous research.
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Factor
' Factor

Factor

Factor

TABLE 4

CLIMATE FACTORS

'RELIABILITY ANALYSIS

(Cronbachta,c< )

1

(11 itemsa)

(7 items)

(4 items)d

(3 items)
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achoola LaRochelle

Data Data
. 7293 (.6518)

.5679

.7073 .

.4487

N

(.6041)
(.6757)

(.4834)



«

Tabla 5 conparaa tha itan Rean acore for ovarall rating of =

_achool (347),*&I'Wtil aa the aggragat%ﬁﬂitaufnean—aeerea—ier

each of tha climate factora, on a school-by-school basis. E
| The five achoola haye baeen rank ordered according,to mean
score for the overall ratiaghof achool. Thia rank Orﬂering
placaa taa two urban schoola (#’8 4 & 5) ahead of the three

rural schoola (#’s 1 2 & 3) on thie particular variable.

While it ias evident that the urban studenta have given a
highar overall rating to their.schools (0;47) than their
rural counterparts, this ia not the case when aggregated
item mean acores for each of thewfaetors are conpared.
There are only two cells (SCHOOL #1/FACTOR 2: SCHOOL
/#S/FACTOR 4) where any of the three'rural factor data meana .
are less than either of the two urban factor means. When

4
aimilar data. means are compared on an urban/rural aggregate
basia, factor data ‘means for rural schools are consietently'~'~”
higher, veat overall rating of school remaina lower. while;
the information presented in Table S appaara é? be an
inconaiatency, it muat be rananbered that there was

considerable variance in the overall rating which isa

unaccounted for in the multiple regreasion analysais.

S - ~ K .
One explanation has to do with the relatively isolated
location of the rural ol vis a via the urban schools.
Studentsa in urban cante;a,hava the benefit of being able ta

asseas more objectively their schools through compariaona
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and T
RURAL v/a URBAN
;
AGGREGATE
achool 4 5 3 2 1 URBAN RURAL
{ :
Q 47 2.68  2.51 2.47 2.36 2.18 2.60 2.37
FACTOR 1 28.70 27.57 29.41 29.70 29.38 27.74 29.01
) : ’ |
FACTOR 2 1 21.18 20.85 21.31 21.40 20.96 ‘2¢f59 21.13
FACTOR 3 10.91 10.64 11.03 11.43 10.90 10.59 10.91
FACTOR 4 8.51 8.65 8.355 8.79 8.98 8.48 8.65
PEDUC 4.11 4.85 3.73 3.66 3.53 4.43 3.65
/—w'—“\
N = 574
» Data raeported are item meana; high is positive in all cases.

FACTOR 1
FACTOR 2
. FACTOR 3 .

FACTOR 4

TABLE 5 L

FACTOR COMPARISONS BY SCHOOL

11 itqms
7 itema
4 items . i

3 itenms
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with‘othof ;chooll; They have a ﬁ.hponal knowlaedge basa

‘through direct experience, information from othera with — -

direct cxborionc. in difforent;schools. as waell as

v ano:nation from the madia. Both of the two urban schooIs‘

L. d

. revolve around that schookakyhich further narrowse their

in this study have waell established feputations, possibly

C—

contributibg to the reapondent’s favourable oiérall rating.

On the other hand, rural astudente lack a knqwlgdge,bggé gponﬂ,7;,
which to’ make conbari-on-. Moat have attehded only the one
secondary achool, and their social network of peera tends to

i

perspective. There is a nythology in small rural cénterd,

’%éfticularly among adblescants, that country life is

aomewhat lacking in what it has to offer. This sentiment

ia oiten voicaed when adolescents discuas thqir’achoois and

could have affected theae rural students’ overall rating of

their schools.

There arﬁ, in'addition; axﬁlanationg for éone'of'the
diff.renc@s in the agg;;§a£e ygah scofes of'thg four
factors. Hallingq} and Murphy (1986) noted that the aociél
class of studentz served by effective achoola qpp.ared tb -
influ,n;. ,chool effectiveneas factors. Thqir study
exarinaed qff.cﬁiv.nels fgcto£s in eight California
.l.ngntary schools which had, for three connocutive.yearzépﬁyﬁ
the California Asseasment Prograi,--cor.Q,Abova other |
schools composed of students from similar aocial backgréunds
(only 16 of over 3100 schools n.£ this initial criteria).

; Ij\“ ‘ :
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-

Of thae eight effegt;yg,schodlhrs.loct.d for the atudy, two

rvaed low-SES communities, twe, lower-middle SES - —
communities, two, middle communities, and two, = . -

upper-middle-SES communities. :

©

. :’— .
' The five schoolsa from the cprreng/stﬁay, in addition to
v * Y e - g

e

;ocdfidﬁﬁéﬁd aize,/ygrd/ii;; found to differ in the social
claa;‘bfjthé éiudents which ﬁhgyfﬁarve. - The three rural
achoola are“snalier ena aefv. Atudentj'fro; lower social
clasa communities than the two urban schools. Table 6
‘prqvideé 1n£orm§tion'onvachool enrolnent(;hd parents’ level
of education. The latter fpnnishea a useful measure of

qociql claaa for the conmunitiesryerved by each school.
While 1t°i? readily acknowledged that parénta’ dduéation is
by itgelf ; somewhat limitad meagure of saocial class,.th.
variable does, nevéfﬁhelég;, serva to highli§h§ the iarg.
differenees,in social class betweaen the urban and rural
communities in t?ia paréiéhlar -anplgt T?e neagure of
parents; education was qigniflcantly_aisociatqd withra 47,
overall rating of the saschool (Tablerl: r = ,110:; p,s .01).
Higher ratinga were given by highér SES ltud.nti.

These social contaxt differencés can be furth.r .#anin.d
through rgipbhbesdto 1nd1v1dgal’itens from ﬁﬁ.'nurv.y.-

“Tdble\? lists item mean acores aggregated for the two

larger, urban schools (Qpper-niddlo—SES) and’ the three

v



PARENTS’ EDUCATION -

(% reporting some posg-secondéry1.ducatiqn) s !
. , : .
. by

2
.

-

.

SCHOOL, URBAN/RURAL LOCATION, and ENROLMENT
“What is the highest formal education level aitaiﬁed by
either of your’p&renta?"‘

Eal

a

<--- RURAL --->  CURBAN> -
achool: . 1 . 2 3 a 5
.nro%@ent: ~ 540" 400 600 800 - 1760
1. Elementary ' ax 0ox - 2% '08 T 4%
2. Some secondary . 20 - 18 © 17 -5 8
3. Completed secondary 25 .. 23 | 27 & 19
4. Some post-secondary - 25 ’ 31 22 7 11
5. Completed univernity‘degree 13.. v 21 21 56 43
6. Some graduate study 8 3 9 20 )
7. Other ‘ E ‘ e a 2 6 7
MEAN 3.53 3.66 3.73 4.85 4.11
AGGREGATED MEAN POST- C=--=- 3.6% -=---> <- 4.45 ->
SECONDARY EDUCATION
AGGREGATED MEAN ENROLMENT:. 513 stud.ntsf' 1280 students

i
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smaller, rural achoola (lower SESi.v The urban and rufal

L

N M z PR
schoola differed by 9 X in the overall school rating given

by their sthdents."Individual ;chooquuel;ty-Iibns which R

differed by this amount® are listed in Table 7 for furth.rr }5

Sa
~a

L - Lo
examination. Of the 35 school quality items in the climate

survey, 12 met this criteria. : N

vy

-

Four‘ofﬂtﬁe effectivenesas factors found to differ;according*~m4'~
td‘aocial conte*t*tn the Hallinger and ﬁurphy (19&6) atudy

appear to have felevance to at legéﬁ half of the itams
iistad'ih,Table‘7: hone/achob; cooperation and support;
wideapfead rewards and.;ecogﬁition; high expectationa; and

opportunity to learn.

Hallinger and Murphy found a distinctly different pattern of

parental: involvement in the school program between high- and

——

low-SES echoola. In the higy-SES communities the lchéol.gggr
a highly prized and a central component of community life,

while parents in low-SES communities offered minimal -

.///—\,‘_ \
substantive support. These values are likley transferred '
between generations and paear to be salf -u;taiping. It ’

Wi

would be expected that children in high- and’low-SES

. v

" communities would continue to hold such divergent values. .

a

Examination of the data in Table 7 reveals this to ba tha

a

casge in the 6resent study. Items 17 and 18 reflact a value
. A .
'orientation toward school; students from the

upper—niddle-SESIcénnunitic. agree more strongly*withoth.s.

two statementas than do students from the lower SES:
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43.-

46,

Iq'ay”zzasaca, good sffort Y 2.93
results in good marks. :

Harke ere given in e feir  2.959
- manner in thia school.. g .
Dimc¢ipline in thia school {s-?kt 2.96
hendled in o fair manner. :
Staff in th:n school try to - 2.8

 TABLE 7

DIFFERENT ITEM NEAN SCORES

SOCIAL COHTEXT OF COHHUNITIES HIGHER LOUER Par Ccnt
SES Difference

o

SCHOOL SIZE : LARGER SMALLER

Students in this school believe 2£.79
it ia important to do well in
th:ir uchoolwork

;_igig_;chool of{.ra the nccc.sary 2.4 -

courses to prepare ae for the
futur..~'7 . -

‘Hy success in later life daea 2.86

does not despend on ‘how well

1 do,in schcol. : o

In this mchool, most students: . 2.36
do homework every night.

Ay teschers regularly lat me - 2.06
know how I am doing.
My tsachers ul-énf neaver ’ 2.34

cheack to esnaure thes homework
thay assign is done.

,rntdivt ltudant concerns.

' Students géneraliy reapect cne. o 2.32

another in thias school.
K .

Th-rc is noc shortage of ‘refer- »Z.Sé”

snce materisla or f-czlztxéi
Ior -y nchoolvork.

Negetive itém scdres have been revarssd.
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2.56

+9%

~12%

 €17x
-23% .

-10%

,fo

S L

rlax

-



[

cdnnunition. Uhil. th. rcsponn.i to item 22 appear to ’

e

cﬁﬁtrﬂdict this 1nterpretatien. it might aLma%ur%ha%Athe—f—f

¥

44f-broad.r4oxp¢r¢eneas,o£~upparﬁuiddla:SEsﬁstud.nt-Anayfcau;cu?_ffrv

”than to view othor variables as more inportant to anccess in

sl ” ]

- e

later lifc, ‘than lilply .uccaaaful schooling (perhap. post -

" secondary education, social contacts, family assets, and so.

on). . L ) - L o
oy , c - >
7 r/-.v: - o ‘ - :

'Ubile thé Murphy and Hallinqer itudy found thairall eight of
the eff.ctivq séﬁooll naintainod high oxpactation- for -thelr

students, there woro subatantial diffarencg- anong the

B
i P

achools 1n‘tha—ﬁourg; and nstura of these,axpectationa. The
htgh-SES ccnnunities, thennalveu, seened to provide hfﬁ%

‘lavels of‘expectation, whilo the bu:den of providing these

‘expectations ahiftcd‘toﬁthq achools in 10;4SES connunitfeé;

A
A ainilar finding rcaultod when oxanining tho student

. rewarda factor, wvhere tcachers in 1ow -SES schools saw the e

need to provide constant, visible sachool rewardsutn order .

";d 1n£luen¢; atudent norms and create a highér ragérd for
the talks;ofischooling"7(1986:345). Teachers in high-SES
achools patc§iv.d th&ir st‘dénts'to:hav. a more positive
academic orihﬁtatioﬁ—and'thaﬁ lodfning would be los;
d.pcndontruéon extrinsicbrmwégds. |

The most atriking diff.tancu bctgéon tha two social groups

is item 39, "iy teschers rngb&arly let me know how I am

~doing.” It appears that 1n’qach of the three lower SES

.4 : .
school§ teachers recognized the naad torlonitor.porfornnnco

7%



and prOvidihfeeahackrt&wfetuaente. “This continuoua

rainforcenant and encouragenant (ggrticularly with the more

<

__ _mature ggngl atudantLLane_etudy) ;Le aanan le c ,£ ‘how
lower SES achdols can assunme thoee reaponeibilitiee of

setting (and nonitoring) high expectations and of providing

-

econtinuoua feedback and encouragement. -Additionally,,

<

although honework waa done by fewer atudente in lower SESV

connunitiea (1ten # 23), thair taachera were more diligent'

- e

in aaauning the reaponaibility to ensure that aaaigned

honework was done (1ten # 44) whereag, 1t could be aaauned

]

fJGn the data, that the parents in the upper«niddle-SES

.

'connunitiea took on this responaibility thanaelvea.

-

. - _ . , . . ] .
The assignment of homework” on a regular basis -was another

variable examined in tHe California atudy:vin\the context of

>

N

the "opportunitiea for learning factor“. While homework was

~

a ayhbolic means. of reinforcing high parental expectatione,,

it was also a’ very efficient means of exten&ing relevant

3

learning time. Student conpletion of homework, however, is’

- .
IS P’

dependent upon parental 1n;o}venent and cooperation.  1In
1or-SES.achoolo where thias was laching, teachere were r\sé
;}kaly ayateiatically'to'aeiign honework;_tendin93inetead to
direct t@eirfenergiea to thhin-acRool variables. This
finding appeara to be borne out 1n the r:aponaaa to itenm
#17 vhich had the aacond greatest differenca in mean sascores

",

batwaan SES grouptnga.

L SN

8 : . -
g . . -,
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: While item #- 36 (provision of reference nateriall and

a

facilities) reflects ‘another rather obvioua example of

\

,A7ougsocialmcontext4d1££aroncea; it appears. thatgthe differences
in the rewmaining items ar@ more a result of school aize (see
VTablé‘s for school enrolme;tofigureg) and/or urban/rural
'location.r Ro}al atudentsa aro;d;speraed throughout thoir
connuoé§i$s, with ;argé ;ercentoéos of them buased to'nchool )é;

each dngA{for these astudents;, sachool is nﬁch'noyerthan a -
p;ace‘of legrning, it is also their lilited ooportunity'(fof
osix hoUrs a doy,nfive days of the week) to soci&iizew;ih‘
:othe: adolesceota of their age~grouo. Thé ooﬁool éomnonity
ig the focal. point of their livea. Urboh’student;, however,
livefin\highe;-densit;fsegtings, with efficient public
transpor?etion networka and a wider range of eﬂiertoioment

- opportunities. Their achools are\largér,,leqa peruonaif and‘°
ouite likoly leas important beyood the initial foopé ka
educat;onal atf&innent. This‘ﬁ!kexenplifled'by the o i\i
differenceslzn responae to item 26. The social ﬁeed of

adolescent- appears to be more intensae butWE}tter herved fh

the ruinE%chools where thero are more opportunitieas to noko ﬂ§‘

Y

friandas and less inter-group conflict.

—_—

Similarly items 19, 25, 43 and 46 refer to atudent-staff
relaﬁionahips ohioh aisoaappearvto be influenced by school
size. Smaller schools providet-ore J?ﬁongéfitieu fog,'
student-teacher contacts both outside and within the
Classroom. Teachera in smaller schools quite often will

have taught more than one course during the year to a cohort

77



of atudenta, and, as a rule, have often taught thoae

students during aubaequent gradee. Each

to rainforce their relationshipa.

‘o

\providea an additional 100 hours of student teacher contact

b

¢

course-cdéntact- S

additionally, the"enaller ai;e of the achoola and “their

communities provide other informal contact opportunities.

(noon-hour aupervleion,iaimply paasing tn}ough the‘hallwaya,ﬁ,,”

shared commaunity eventa, neeting at the'ahopping:center)‘

thch generally‘uork toward—reducing intrq—groupxconflict,

and potentially lead to an. inprovement inm atudent- staff

"Zrilationlhipa, a mutual understanding,

alignment. This interpretation,suggests an explanation for

. ©

and cloaer goal

re

tthe‘differences'between responses to items 194 25, 43 and

46, , // . .

3

- x
L~

The uae of.the‘clinate'inetrunent in this study has provided

» 3

a useful set of data for between achool'conparisona, and

M

from which aoneltentative conclueions may be made. This

-

atudy haa replicated the findinga of previoua reaearch using

- the “Secondary School Studerit Climate Survey" It has been

confirmed that it is poaeible ‘to differentiate a achool’

v

climate. for each school through measures of four factors:

confidence,in acnool, positive orientation, caring and

understanding teacheras, and academic presa. Additionally,

both student perceptions about the school, aa well as tbe

school’s perceptions of the needs‘of its studenta apﬁear, to

78

)



be influenced byvvariablas apecific to location. Thia is

. explored further ‘in the final chapter. A
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CHAPTER FIVE

' SUMMARY, QETCLUSIONS AND IMPLICATIONS
SUMMARY

2

'Al outlined in Chhpter One,tth;recwere ﬁuo pufposeé to this
thesia.  The prinary'purpose ofiébe gtudy wq; to_appraise.
thc valua of.studenﬁ activities th:ough gﬁ'éxaminatioﬁ of
‘provioui reaearch and through«an—éﬁalyuis o; the
rolétioﬁphip (or iack of it) between atudentsa”’ percepti&n of
lchool'cl;hat§ifactor; and theirrparﬁiéipgtion in the

student activities program.

The use of climate as a variable provided a secondary'

pufpolc~o£ the thesisa. Tb;grgt&dyrwas intended to replicate =

two earlier studies, which had dealt with thé identification

and igasuronén; of secondary achool climate using the

"Secondary School Student&ilinatc Survey'™, in an expanded,
nulti—.chgol sag¥ple. Thia would enable comparative findings

to be épalyz.d on the basis of achool size, urban/rural

location, and social;context of the Qchool‘a community.

IS

The data fdrrth. atudy was zaken from a stratified sample of
fivo..chdols, utilizing measures from the climate supve§
(overall rating given to the .éﬁool, and four factébs of

"cli-atc),band level of participation in the atudent
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,thenselves were exaninad‘by location and .1za.’ Corrolation

activities progran. "Social context of connunity was( o

detarmined from parent’s education level, and schools

analysisfﬁas undertaken to examine relationship. among these

éix variables.

Tho»litarature review, Chapter Two, probided dn'evolutionary

1n§9stigation of reaearch which examined r.lationships'
between student activ;ty é;rticipation and acadenmic :
achievement; goals:for post-saecondary edudation: and
agtainnant of those goala, és well:aﬁrpotentiel causesa for
those relatipnnhips;"ih addition to these cognitive areas ‘
of sﬁudent growth, psycho—sociblogical.corralationalgitudie-

were also examined but found to be less fruitful in

conaistency of findings.

Student activities are a relatively recent addition to the
school program and were initially introduced as a means of
providing students with leisure opportunities. They were

algo viewad As a means of coopting studentas into the

echool’a normative structhre, but concarn waas expressed thgt
thaey diverted too much attention away from the clasaroon.
This concern provided the impetus for a series of studies

conducted during tha“past two decades. ) . B

The first area of study examined the achievement variable.

LS

COnpargzive measures of student marks bctwc&n,actlvity
participants and non—pdfticipants found positive

correlations with the forncf{ Using ever-widening samples
| ** S
81



and controlling for antecedent variables, a wall validated

and poiitivc corrolation hes‘boen'feund{eentradietingﬁu———fg———

edrlier concerns that acadonic achi.vement would suffer when

) ltudentl becane involvad in atudent activities.

Parallel ntudiii exaninad the relationahip Betwaeﬁ
participation and post-sacondary édqcational goala. dﬁcer~
again, positive correlations were'e-tqbii;h%d;iqQQQnging:/

that in addition to better"gggdemié‘péifbrmance,

participants had a heightened acadenmic orientation.

iLongitﬁdinal studies next exaningd the raiationship between
pqrticipation and actual at;ainnentléf both odﬁc;tion;l and
career géall.' This waa a challenging’and useful area .of
study utilizing ob;ective and“potentially iore meaningful
‘data. The positive correlééiona with participation were
naintained.,nupporting the previous findings and suggesting
that not only were there benefits from participation in

student activities, but that these benefits appear to last

well into adulthood. _ N ‘%

While the correlations between student activity
participation and academic achievement and ori&ntation are
‘aignificant and have been replicated many tinés, they remain
at bast corfelations] Reswarch atténpging'to dotcr;ine the
caus.srof these corralations remains vefy much at the>
pioneering stégo, as does ros.érch doaling with'
particiﬁatioh énd the affective domain of student growth. It

may be that these two have an interdependency and that a
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bradkihrdﬁéh in ffﬁ&inga in one area will inpactffindlngiVin

the other. ‘ : ‘ S

=

‘

Tﬁégfind;ngg for tﬁis atu;;hw;f;'sun;;;liéa into the
following categorié;i'a. corralations between climate éhd
| | participation: 7

b..stﬁdént actiVitY'pgfticipatiﬁn; é;d<‘ 

P el

c. perceptionas of achool climate.

.

"When overall rating of schéol was compared with 1.§gl,of
‘atudent participatfon, the ahalyaid failed to reveal any
reiaéioﬁ.hip. Additionally, no asignificant corrqlations
were found between participation and any of the four climate
factorsf Howaver, different correlations were revea;ed
when data was dichotoniied according to G;E?§r u;bancor
rural‘locatioﬁ. In the rural schoois the correlation

between participation and Factor 2 (positive 6rientation

toward school) approachad aigniflcanca.

The fact that this:s.paration of data additiona}ly‘pfoduc.d
a socio-economic divisior (that ias, ru;al = low SES} urban =
high SES) suggested that location and/or socio-economic -
statua might be variabloﬁuwhich have a moderating impact:

upon the participationiclimate relationahip.

» B

When total Ftudant activity participation waa compared on an
intra-school basis, an inverse relationship was found

batween school size and participation. While this

¥
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rildtiéﬁiﬁlﬁfwasfﬁo-t’obviod- when examining participation

'in satudent government activities, the inyg;si‘gg}gt;onship
was not consistent in the 6th¢r's¢vcn student activity

catogoricl;‘ , v ‘ I

» .

In'torﬁ- of the total sample, 80 X of the studentg reportq&_*
pafticipation.in at least 6n. activity, while more than haif
of the students participated in athletic activities»alona._ ‘
At least two in five #tudents partidipated in acﬁivitiesrrr””W”
whiéh providad service to othera. Total particibatiqn rates
and participation rates by ac;iVity were genaerally higher

than rates r.porfgd in pravioua reaearch.

When responses to indiviguél itema from the‘clinate survey
were grouped into four factorsas, posaitive correlationa were
found between each factor and overall rating of the school.
Poiitiv.'corrcldtipnq were found between each . of theV£OQr
factors as w.il. Additionally, Cronback alpha sc§ras for
th. four faétors u.r; quite si,ilar to previous resaaréh
with the inatrument. Thia analysis suggeata thaf the survaf

items provide & reliable andrvaiid’noasure of achool quality

in the eyes of the students.

However, multiple regression analysais uﬁing the four factors
accounted for only 20;5 X of the variance of the overall
'rating of the school. Thia suggests rather strongly thgﬁ
there are other influences responsibla for the overall

rating of the school. Intra-group inconsistencies between
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climate factors and overall rating of school were found. when

data was dichotomized by school location. Tha

dichotomization divided the sample schools into two groupl:

“ high SES, urban aetﬁ}ng,~large school enrbllnqnt and 1¢u
SES, rural'sétting, iou aschool enrollment. ' These
characteriatica provided additibnal‘avengps to interpret thp

incongistency.
CONCLUSIONS =

PARTICIPATION IN STUDENT ACTIVITIES QNQ PERCEPTION OF CLIMATE
. - :

The failure to find a corroletioh betuéen participation in
student activities and perdcpéion of séhédl ciinate ;pp.ars
to reject the hypothéqis:‘thor’ does not appaér t§ be a
significant r.lationship‘betgeen the lo;al of a siUd.nt;s
partiéipation.in studeﬁtvactivitios and his/her perception
of achool climate factors. While ;his f£inding (or
non-fihding)'is at Variancojwiih'uhat the literature

suggestaed, a further examination of the literature, as weall

as an examination of the procedures, have pfovid.d some

e

reasonable explanations for the variance. s

Spreitzer and Pugh (1973) examined the correlation between
participation and educatidnal'expoctations. When they .
differentiated'their aample schools according to student

value climate, they obtained differing results. In those?

‘achools where the athlete was valuaed, the



porticipation.expectation correletion waa £ound to be quite
strong. However, as the'velue climatefehifted—ewey—fron—w——im——e

the ethlete toward the lcholer, the negnitude of the

W?correletion dininiehed, and in thoee echoole where the ;
‘lcholar was more valued instead, the correlation was £onnd
to oe nonJexietent.- Spreitzer and Pugh concluded thatgthe‘

peaar value climete nodereted the correlation between
'ecademic expectetion end perticipetion in atudent
activities. Similerily, Otto and Alwin (1977) found that
the -potential 1n£1uence.of etudent activity perticipetion
v 8

wasa aedioted by aocial-paychological processesa -which they '

referred to as the significant others influence.

—

Tt must also be“renenbered that tne literetufe wes elmoet
wholly Americen, thl; the atudy was conducted in Canadian
achools.. Downey surveyed‘educatore throughont Cenede and
the United States to determine'whether there wereﬁregionel
differences in theilr eoucotionel systems, and found
“...basic differencee in the educetionel‘viewpointe ¢£ the
two count;iee" €1960:199). Differencea were obeeqved.
following:a dietinct pattern from eonth to north. While
greeter enphaeie wasa pleced on intellectualism, eeethetic
epprecietion, and world citizenehip in the Cenedien uchoole,
tye‘Amerlcen -choole placed more 1noortance on phyeicel and
personal developnent. Student ectivities, perticulerly[
athletics, uould likely be valued 1ee- in the Cenadien

schools than American. This finding -ugge-t- that in

Canadian schools, where the value climate is more acholarly,
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the relationahip between participation in ltud.nt activiti.n

and areas of ecadelic growth would be - rolattvoiyrw.aku *#ht;f*f¥f

non- finding in this atudy could likely r.prcuent a

cross-cultural variation between the value climates of the
Canadian sachools, in thch the reseqrgh waga conducted, and
schools from the predominantly Awerican research on student

activities.

Zentner and Parr (1368) fqund ;>}1milar cfous—cultﬁral’

.variation when exanihing atudent cr;tériq“for.nunber.hip in

the leading crowd, a term which Coleman first used when he

found participation ih»athlaticn to be the main criteria

’

(1961). . Zentner and Parr, conducting research in Canadian
" schools, found 1n§tead nonberaﬁip to be positively
correlated with higﬁ intelligence, and high academic’

achievement, in addition  to participation in athletica. -

v g
L ¥ - =

The climate 1nat§uidn£‘in this iﬁudy uied‘iten: which wefc,
developed from a thorqugh éna}yﬁis‘gf‘ﬁchool off.étinn;is;
'literaturé (Wright, 198?). ’Thé 1nstrugdnt concernsa 1ta¢lf-z
with cognitiye_clinate and m@asures atpdantl"ﬁcrcaption 6fv
the achoo; as an acadogiq 1n-titu§iqn; It #ppcars-;hat‘
Although'aub:tantiel pplgpr. of,gtudenta in thi-bqtudy
pa}tiéipetqd in student aétiVitia&, th-f vere attraétcdltp,
achool for more than thgi# 6wn por-d;al and ph?-#cgl
development. Although~th;;o needs could be met through'

their participation in the student éétivltlol:brogral.‘th;-
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4

«

féid not appear to 1nf1ucnco’th61r ovcrall'app}ﬁiuiiiéirﬁh‘

ééhool as an academic institution: = | ' s

/

Fiﬁally. it may be that the non-finding was dpi to a
weakneas in the qgiign‘of the study 1ts;1£. .While thea -
neadﬁronent of participation in nthdcnt sctivitiip

replicated thi procedure used in previous research (e.g.

. . o ~ ¢ T
1969; Otto  1975)>, thia procedure is limited in the

- information it provides. The check-list aSptoach does not,

’

;for'exg;ple. differehtiate the extent of involvement between

-

a particip;nt-uho is uncommitted and qprPnafginEliy

involved,..and one who ta& totally immersed. It does not
indicate the geg§go of I-portanc¢5o£ tho‘activity to the

school &s a.corporate body, and the potential variance -in

béth‘bqq{‘and self }ecognition which would occur as a result

4

>

take account of the quality of the ro.pondont'.'

participation when it is precisely the quality of the
"participation experience which poton;ially influences the

perception of school climate.

Each of these pfovido tentative explanations for the fa;luro

. L ] A
to find’a significant relationship between the key vgriablo.

under study, and point to the need for. further research.

~

/s

c

Barker ahd,gyhp.,1964;,ﬁhol-onwaﬁh éu.er, 1981ﬁ7Kl§*9;p%$~44v%
- o . [z - .

"nf'tha;,dcgraa‘of*iuportance;'“The'procgdurc thcn'fgils'td oo



qﬁirall participation, asa well as rates of particﬁpation

-~ "

githin activity categoriol was found to be aimilar to

- | . 3 .
atudent participation in the Anorican studics, and also to -

th.’only-othar Canadian study (Burnett, 1981) for which data

N
)

;

.

'were available.

&

~ - 3 - . 7 = .
Th..invhr.q relationahip between achool aize and student
pdrticipatioh waa found to‘be gimilar to the results of

._"previous studies. Barker and”Gunp,(1964)'wcrevtheﬁfirst to

‘ ¢1to-th;s're;ationship, and Willema (1967) concluded ‘that .

the relationsh;pxwgiﬁdu. to a heightened, aenae of obligation

in amaller ncﬁbols upon_nafginal p&ft;cipanta to ?!bh"‘thoée

activities. fhiu is often the case with athletic:I 7 '
activitios;nﬁin large schools there is ofteﬁ vigbfﬁué R

’ coipétit;onito'fiil”a;iit'ﬁﬁﬁﬁéé’df"poaitions"6n73ch;61-WW”" e
teans, whll.;shall schools must inevitably re;ruit

- . -

participgﬁts to nake uprtha ﬁ.al.

Morgan and Alwin (1980), howover, found a diversity in the

L ¥

manning .ff.ct which was d.pendant upon the characteristlcs .

.

of th. achool activity. This nanning diva 1ty phanonenon

-

provides an explanation for the indiviHual hctivity

onsiatencies ghich deviated from @ overall inverase

The centrality of an activity determines the likelihood that
. ~ ' ‘ . - L
the organization will commit scarce resources to ensure its



C

‘to provide an explanation of why certain activities in =

'others.

o2

- <

parfornancé. The elaaticity of an activity is its capacity

to" absorb further participanta. In this study, the larger
School S had a ainilar,athleticd‘participation rate (52 X)
to School 1, but had three times the number of students.

School 5 had additional ?ﬁhlatic teanms (elaaticity) to

" absorb those atudenta who failed to make tha varsity~1aval

taam, while atudents in School 1 participated ‘more intansaly

. to £111” varsity tean, positiona (nanning effact with central

' activi‘ty) . A

Suamarizing these»findinga. the-activity participation‘;atas
of the,Caaadian students in thiisatud; wera {cunc;to be
similar to the Anarican research, as was the inverse
relatipnahip‘bétween school enrclmeht and studeat.
participatian. Exanples of Morgan and Alwin’s concapta of
centrality and elasticity»cere also in evidence, and apaaar

s

certain schools attract more student participation than

MATE MEASUREMENT 2:%“ _ , | s

School effectiveness research at the secondary school level
has beenrlinitad; particulacly with climate studies. The
current atudy provided an opportunity for this cli-ata
inatrument to be used in thé‘fiald for a third time, but in
a multi-school cqntext, inatead of a singlc;school study. B

The findings suggest that the instrument provides a reliable



Ly
B -
.

naasure- of stugants parcaption of school clinate.,

—— e

Reliability analysis scores were slightly higher for two
factors and slightly lower for the dther two whan conpared

"with data from the,previous, LaRochelle (in progress) study.

k4

anch of the four factors had similar correiation

coefficients witheoverail rating given the achool, when

-~ »

compared with the Wright (1985) data. When data fro;\thisﬁfwﬁﬁ

study is categorized by urban/rural location, tﬁ/ urban >

correlation coefficients are alnost identical to the Wright

study which was conducted in a large urban school., However,

e S

in this multi-school study the factors accounted for only,

20.5 x‘of the variance in overall rating, while in Wright’s
4 3 '

. (1985). single-school study 32 %X of the variance was . o {)

accounted for. This latter finding suggests a potential

-

need tovconsider location charactaeristices when interpreting

lubsaq'uant, reasults from this .inastrument. - B T ol

-
-

The dichotonization of data revealed another interesting

finding which also supports the need to consider place~'
T W
specific characteristics when atteapting to measure school

‘clinate. While the students in one group gave their schools
a highar overall rating thay responded lesas favourably to
the climate factor items. The dichotonization provided a
socio-aoonoaic categorization, as well as a_urban/rural
location categorization. Hallinger and-Hurphy (1986)
provide an intarpratation for this finding: their study-

found that while effective schools exhibit,ainilar

charactaristics, there were atriking differences in the

~ - 5 §
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‘ngnnér in which some of theae Chafactcri-tic- were

implamented in schodls si}binér&Ifﬁcffﬁéw;ociochononic
communities. The dichbtoiized.&ata—oxhib}tod many’ of the
patterns discus;ed invthe Hallinéer ghd.Hurphy'(1986) stEﬁ?i
Wright (198%3, who initially dQVelop‘d the clingte
inatrunqnt, raised the concern thét place;specific vgridbl.s

might have an impact on climate meaaurement, and these

findings tentatively suggest that thig might be the.case...

Finally, the suggeation that the climate of thé_;chool.
oﬁerates as an interactive variable, 1n£gu;ncin§'the gtudénﬁ-
acéTVIty\pafticipant’a percgptién—ef%cighéte in an -
1ntergctive mdﬁner, findas support from Anderaon (1982). 1In
’atcbmpréhensive review of the research, the a;tuai mechanism
behind the climéte relétionship waa exénined And And;rson
concluded that altho@ the ;h;eractive model ™"(ia) moPle
reerC£ivéwo;'reaiifyiuiﬁaIs’Ihflnitely5ndfe ébnélék“;f?” L

(1982:385).

DIRECTIONS FORCFUTURE RESEARCH , .

¥

The measurement of achool climate ias a complex task and thea

. —

nethodology,reﬁain& very much in the pioneering stage. . This
nulﬁi-school study h;a demonatrated the’pbtcntlal.for
place—sp&cifié<;;;1abl.s affecting the n.aaur.gigt‘of
climate factdr peréeptioni. Subsequent research 9h§uld

include lchools'whiCh have been carefully matched in

enrollment, location, and socio-economic status Qf community
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aarved'which would‘onablb'further examination of these

place-specific variables.

Subsequent student activity roaearch; dealing with the

sociai-paychological dimension, ahould“oxanine'otherA'

.variables, and should be more narrowly defined. while thTE .
study was concerned with cognitiv& climate, there are

' >/l ' social- pfychological variables which could be exanined.,,ww,mcm

) A .
Thas. variablea include achievenent orientation, alienation;:

N

‘goal alignment, deviance, and aatiafaction.r The'complexity
of thaaa variahloaiant their potential'for\agkinteractive
Vralationahip auggocta that they be examined in isolation
through ssparate atuciea. 7

i

There is reason to auapect that the path toward eatabliahing

-

a causal affoct for atudent activities lies in the area of

@

this social- psychological dimension. There nay be a naod,

aftar this dinanaion haa been adaquataly axaninod, to.
' conduct longitudinal raaaarch to asseas tha impact of
‘ ' student activities both bafora'and‘aftar participation.
There is a concern that;participanta anqépon-participants
are giaainilar_populatign:‘(Stavonson, 1975): that
partici;anta already possess the affactive and cognitive
- qualities which are "found” to corralate'with their

participation. This. ahould be addresaed through a sample

which has been axposed to conpulaory participation.
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IMPLICATIONS

“

L

»

Continued reaearch on the identification and reasurement of
N

-

school climate has confirned'thé£ it is possible to reliably

e

meagsure differentiation& in a_multi;acthl'énalykis. This

. B P S -

‘research has.identifjied acme poyential concerns which may

provide direction for the on-going refinement of the B

1qatrumedt.¢,Nevqrtheleas the Cu;rent data will be foﬁnd

'y ~

useful to district and,school—lével decision-makers for both:
. measuring -attainment of- achool :effectiveneas goais°aﬁd'

providing directions for future growth.

While thias study failed to provide a useful appfgigal of the

3

value of atudent activities, it may have been the result of

iy

‘cultural differences between Canadian and>Aner1cen_achéols

; .

in the cognitivgiclinate measured by'the instrument, as well

as the study’s fét}yr@£ocon£1derqﬁaii£yof participation.
Héwever,;there have been estﬁbliahed, iﬁ'numerous aqd vgfied
Z;reaéar;h situations, well valid;ted correlégions between
studeng'partigipatidn'and desirable academic behaviora.

le it haa not been eatablished that participation in ﬁh-
" student actiQities is a cause of thesg'deairabie academic »
beﬁaviora, th§ overwhelming bodyfof research éorrelating the

: -~

-

two cannot be overlooked.
- 4 t

Given the current controversay over student activitiét, the
examination of existing research, fron q‘aitision-iaking

perspective, is a productive exercise. Notwithstanding the

94



A

fij;ing- of this limited study, it is néaSQnable to conclude

that th..iidd@nt act;yitie- program is SQGcatidnally R
. 5, . °
valuable and worthy of both fiscal‘and personnel support. -

an action which grossly removes support for these

activities-fails to‘underntapd'“their multiple roles within.
. ) ~ .

. . R Y B .

our schools, and is in direct conflict with the educational J
. ' : o 4

goals of our profesaion. The association which claims to

reprasent this profeaiion wouldrbe well advised to seek
" other, leas educationally danag;ng‘strgtegies‘to fulfil itél"

political and economic goaléj - B _ B

gt
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- ‘ - ) - $1”77

“% SECONDARY SCHOOL STUDENT PARTICIPATION AND CLINATE SURVEY'

-

W T

- -

‘Thiu survey il boing giVon to grado 11 ltudonts from twolvc
.socondlry schools chopin thrpughout the province. Its purpose is to
,MJook at the role of actinitiq; which teko placo'outlide of the clal:roon :
'(lclotinos called ”oxtrncurricullr“), and what they night contribute. to-

thovlogrning~c1ilato of schools. Roloarch in Britain and the United
: ®

W

Statoo has shown ‘that this climate is an ilportant factor'in'enCouraging”’”' ;

<ﬁ” students to loofn. ) o
Your anonyloua responses to this queationnaire will help us to
exanine this rolationlhip in secondary schools throughout British

Columbia, If there are questions which you are unsure of or which you'

profor nat to anawer, ploaoo leave the response apace blank.

11

Your participation and accurate conpletion;of the survey ake

essential to the usefulness of this project. Thank you for your

cooperation.

_-STUDENT CONSENT TO PARTICIPATE: -

I agree to participete in this research questionnaire on a

voluntary basia. I am awvare that my participation.or non-part ioation

will not influence my grades in any way.

TO ENSURE YOUR ANONYHIT?, PLEASE DETACH THIS PAGE AND RETURN IT
SEPARATELY TO YOUR TEACHER.

-

student signature

S
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’ SECOﬂDARY SCHOOL STUDEH? PARTICIPATIOH AND CLIMATE SURVEY

i

This survey is bcing conducted in tuolxg uccondqry achools in order to
gather doto for 4 gr.duatc thesis. _ s

TEACHERS® INSTRUCTIQNS

Students are to sign the cthcn£~£orn, detach it from the

qucstionnairc, and sublitlit scparatoly. They should not place any
identifying marks on the qucstionnatr. ‘agordor to protect their e

.nonylity.

’21:1_11 aftar completing the tu; dcnogruphic qutatidns,‘students are3£o;ffi
consider the school extracurricular activities which they have .
perticipsted in during the current achool yéar (1985-86).
SIQDEHTS ARE TO INDICATE THE NUMBER OF DIFFERENT CLUBS, TEAMS, ETC.
UHICH THEY HAVE PARTICIPATED IN FOR EACH CATEGORY.

Exanples are provided for each extracurricular category;to assiat
students. Those activities which do not seem to £it should lia'er listed

-y

“under “other". -

Part 2: students should consider each question 1nd$v1dualiy, as 1t»ih ;,
the 1nd1viduals' perceptions vhich are being measured. Ogly QONE of the
four response choices provided is to b:7uled. Uhil.Ason.'Qp.stions nay -

seer similar, it is hopod ihat .ach question will be given careful -
) ‘s ‘

consideration. wm.mmm_tm_mu pl«u ask studont- to

check thoir r.lpouii to th. finul quostion. Studenta are to put the .

NUNBER of their r.-ponl. in the box to the righi.

Thank you for your4.lsiutanéo. ' : -

Jack Pope
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1. School Identification

To anlu.r? Place the nnj§1;4of the ‘most appropriate answer in the
.~  box beside the question in thc aight hcnd margin.

-
-

;_; - - S B e el oLl o .

. ' Ly,
2. Sax ¥ o &
. 1 - i

1. sele L. 2. femsle . ]e

3. What ia the highest formal education level attainad
by either of your parents? , S . : ‘

‘1. Elesentery school S. Completed university degree

2. Some secondary 6. Some graduate study ,

3. Cospleted secondery ~- 7. Other - plecase specify .
' 7

4. Some post-secondary
I0N3: - .

Think sbout the extrecurricular school ectivities which you have been. .. _ .

involved in during this school year (i.e. since Saptamber 1986), as ucll
as the lctivltlcs you plan to portlcipcto in before the end of June.

For each cltcgory liated below, lndicutc the nuaber of different
~agtivities you have baden, or will be involved in, during this year.

4. How lonyvgi.jl:ggg_;gigxgn activities have you L
' participated in this year? (Examples: Science cluh,

Spenish club, computer club, Debating tonn, ) :
Reech for the Top, etc.) . —d 8

3. How nany A;h;.;;; ectivities have you p.rticip.tcd .
in this yeer? _(Exesples: intresurals, sports tesns, o

individual sports, estc.) 9
6. BHowv sany Busic and Dramsa activities heve you

participated {n thie yocr? (Exu-plou. Band, Choir,

School Pleys, etc.) ‘ 0

101



10.

11,

How many Service School/Community activities have you.
participsted in this year? (Examples: sports managers,
scorers and tiaers, poater club, avards. coanittes,

community volunteor., etc.) 4

How many Enﬁ;;gg;;gﬁfk.latld aéiivitlol have you-
participated in this year? (Exampleas: annual student

nw-papcr ’ otc y N

Hov many Governing sctivities have you participatcd.
in this year? (Examplea: Student Council Cla-- Teps,.

‘Sporta Council etc.)

B

How many Hobby/Lejsure activities have you participated
in this year? (Examplea: photography club, etc.)

Ploas. li-t any other actlvitio. you have participat.d
in tnx. year? Put the number of “other” activities in
the box to the rlght.h

== . s

3

102

13

14

135




Ploalorrc.bohd to all the stetements on the survey with specific
reference to this school. Your snswers should should reflect your

perceptions of the school as @#whole. Put the number representing the

Iglg_‘ggn;g;._;!lpgngg, in your opinion, in the box to the right of each
ntlt.acnt. :

- ‘1. Strongly disagree
' . disagree -

. agree

. strongly agreeé

AT

CAWN

103

16

12, Teachers in this school oxp.ct students to do well in

their schoolwork.
13. 1In this -ghool, students and tcach.rn uork togcther to

help atudents do well. \ 17
14, Tﬁll school provid.n‘good opportunities tovlaké friends. 18
15. Students are reminded regularly aboiit achool goalﬁ and

"~ ‘course objectives by the tsachers and administrators. 19

16. 1 believe thc better I do in school, tho be*ter

prepared I will be in thc future. 20
17. Students in this nchool believe it is important to do-

well in their schoolwork. 21

i ) P .

18. This school off.;l th. necessary courses to prepare e

for the futurt. i 22

o~

19. Staff in this lchoaijpry to resolve student concerns. 23



21,

22 .

23.

24.

27.

28.

-

1., Strongly disagree
2. disagree
3. agree

" 4. strongly agree

Most students agree with the .xpoctationc of the
tcachorc in this.school.

Teachers in thll school oncourago ctudcnts to do better
in their schoolwork.

]

N

Ry success in later life does not dcpcnd»oh how well I
do in school,

n

In this achool, moat students do hbpiuo:kjcvcry night.

My teachers cannot help ne whcn I have had troublc with

honcuork. ,

In my classes, good effort results in good marks..

Students generally respect one another in thfﬁ school .

Generally, most of ay teachers are tcachlng the courges
they are trained to teach. !

I an ¥*ying to do the best I can in school.

¥

Ny friends don’t care about”ﬁ;u well thcy perfora in
school. :

Teachers are willing to glvo axtra hclp to students uho '

are doing poorly.

104
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24

25

26

27

28

31

22

433




31,

320

33.

34.

‘1-

42.

1. Strongly disagree
2. disagree

3. agree

4, strongly agree

-

T.lch.tl in thia school do not seeam to care about
their ntud.ntn.

Students in this school tc:pcct thcir teachars and
the adniniltration.

Vcty little claas-tise is taken up by teachers to
discipline their students. .

I feel good when Ildo well in sachool.

Students in this school cose to clasas wcfi’B}epétod
to uork. ‘ <

There is no shortage in this school of raferance
materials or facilities for my schoolwork. - 2

Ny t.cchirl are uluall; open ayd undcrltanding.‘ 5
Th;;o are many conflicts among students 1n~thilrlchoo%7—
Ny teachers rogulnrlf let me know how I am doing.

I believe 1 can'do the work ny»toachcrl aqe;gn ne.

My friends think it is great uh,n 1 dq wvell in achool.

I have coapstent teachers instructing ne.

.35 v

37
38
3s
40
41
42

43

1 44

43

46



43-

414,

45.

46.

47.

1, Strongly dilngrc.
2. disagree

) 3. agree

— 4, atrongly agree

Marks are given in a fair manner in thil achool.

A

Hy teachers alnost naever check to ensure tho homework
they asaign is done.

My friends feel good when they do well in class.
Discipline in thias school is handled.-in a fair manner.

Please assign a letter grade to this school. Put the
nusber of that letter grade in the box on the right.

latter grades: 4. A

... .3. B
2, C .

1. D

0. F

<1
- §
\ 106 "

51

47

48

49

30
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