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Thm rain purpore of thirsthesir war to determine whether 

- particLpation - - in extracurricular rtudmnt activ~tier war 

correlated with percmptionr of 0vmral~1 rchool quality and/or ' 
-- 

factor. of rchool -climate. Mandated reductionr in 

hrducmtion rpmnding had brought about a,critical examination 

of a11 rchool program., and rtudmnt acbivitimr appmarmd to 

havm bmcorm a political pawn in thir procerr; thir rtudy' - . 

perv>d a8 a meanr to appralre the valum of much activities. 

'I Using climate ar a va~able.providrd a recondary purpore for -- 
the rmplicmte the uam of th. "Secondary school 

4 

Student Climate- Surwys' u r ~ d  in two l&arlier ~Jhdiea. 

~hm' litmrrturm revmalmd Goritivm corrmlationr bmtwern 

C- particSp.ation,and rtuden achirveneflt, futuro mducational J- 
, 

goalr, and goal attainrant, hr.~wmll am rc+ol natirfaction 

and comp1iance:~and nmgativr corrmlationr with deviation, 
* 

alienation, and in*-group conflict-. Thmormtically thin, 

1 C it apprarmd likely that participation in rtudmnt activities v ,  
would poritivmly corrmlatr with perception of r,chool 

climate. ' 

The data for tha rtudy cane from 

6 \ 

. - 
a rtratiffed ranple oP five 

mrtil, rural an& t w h n  

rchool quality provided 



* -- -- - 
C 

mrarurer of ovrrall rchool rating and four cliratr factorr: 

/ - confidence in rchool, poritivm orirntation, caring and 

tmachrrr, and academic prerr. e - 
1 

A ~ra=son sorrmlational analyrir fai'1.d to find rignlf i c m t  

rrlationohipr brtwmmn level of rtudrnt activity . 
F. 

. participat-ion end any of the rchool quality variablrr. Thir 

finding ir at variancr with what the litmraturr ruggrr€md:+ 
- 

the litrraturr is, howov . based on rtudirr conducted 
f 

U !  / 

/- 

almost mntiroly in Anmrican rchools. Onm mxplanation nay bm 

that etudrnt oetivitiaa ara lean central in cinedim 

achoolr, which have a iore aeadesic focur, and that 
? 

- 

lthm finding of thir study ir likely an indication of thore 
e' 

An analyria sf the data providrd by th urr of thr climatr n- 
inrtrunent ham provided a trni*tive augbrrtion a+ locati T -- * $- 
charactrrimtic~ have * ~ m e  ~ ; ~ a c t  upon thr mmarurrmmt ofUj 

\ 
t 

school climate factorr. 

, This study documrnts thr nard for furthrr rarrarch in tho 

area of etudent, activity apprair through the rxamlnafion K 
of other ro~ia~-~n~chol6g'ica1 variables, for rxamplr 

alienation or echo01 aatirfaction. Additionally, thr 

lirate rhould elro'undrrgo furthrr rtudy, in 

thia case to de the relevance of location~vari8blas. 

4 
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~ d g h l ~  contradictory date emerge in attempting to gauge the ' 

importance of student extracurricuiar activities within thir 
?_ 

province. A survey, cclnducted'dur,ing the apring of:3986'by -- 
- s 

the Ministry of Educstlon, 'aaked all g r e c  10 rtudenta 
, 1 :*+ 

throughout khe province about their part%ipafion ia atudent 
- 

4- k 
activities. Sixty,-eight percent of the e r m ~ l V ~ r t p o r t a d  thit 

they had participated 

day (Koalow, 4986) 
/= 

teachers in 15 bchool 

these activities, and 

contemplating eirnilar 

'D 

in home aktivity during the previour 
t I 

During the same period; however, - 
* _- 

dietricfs hid collectively withdrawn - . 

in another 21 diatricte were 

action for the fall ("We're Still 

Losing Ground, Teachera Say of Pay Raisee," Vancouver Sun,). 
-- - 

Given the level of student participatibd, - it appeared that 
- -  - - 

teacherp in one-halb of the p~ovince'a school diatricta were ' 

in direct conflict with over two-thirds of the province's 

students. 

This conflict was, however, over economic ieauea and aroee 

as a bargaining tactic'at a time when thq entire educhtional 

program and ita fiscal support cane \iiTiTer revere ocrutiny. 

It may sleo-FTavs keflected the lack of Canadian reeearch in 

this area; a eituatign which left the atudent activities 

program in B=itieh Columbia particularly vulnerable to 

manipulation by special interest group8 from both inride and 

outside schools. 



Thi prermncm of rtudent activitimr in North American Pchoolr 
- - -- - - - 

im r twentieth cmnt,ury phmnommnon. They have gradually - - 

aarnad a permenant porition in t h q m  rchoolo,,&nd empirical , - 
rmremreh (rlmomt who~ly,~nerica~, has rmducmd criticim 

5- k 

pmrtaini ng to their valu.. 4dhilo thmy arm @rtrongly 
Q j  

rupportod by rtudantr, parmntr and many tmachmrr, this 7 
d - - - 

< .uppert ir m~mmwhat~rofe and rub~mct to thm - pmrcmivma 
' .  9 r 

dmnandr of other mducatlonal prioritimr. Thir ir a 

contradiction, in tmrmm of the lJtmraturm reviewmd, whlch 
? 

war found to be moat conrirtmnt with respect to cognitive - ..? 
domain and lmart conrirtmnt ih thm prycho-mociological area. 2 

It ir prmcirrly thir confradiction bmtwmmn perception 

and mnpirical rmality which is rmrponriblr far the prrrmnt 

cririr in thir province. 

OF PERCEPTION ~ ~ 

.. 

To tho.. dirmctly involvmd a. eonoummrr in American rchoblr, ,J* 
- . - / 

thm rtudmnb acti"itimm prog;am ir e higAly valued component 
/ 

of thm tosal mduc.etione1 Evidenkm of tHir war * 

providod in r rurvmy of edultr who rated mxtra i?@ urricular . 
* +? 

activitimr am thm fourth moat urdul high rchool'rubjoct or l- 

rxperirncm for later lifm (Galluph, 1978). Another poll 
I - 1 

revmalod 80 X of adult*, with childrmn in rchoolr, rating, 

extrrcurriculrr rctivitimr ar important (Gallup, 1985). 
d 

Similar rtudimr, correrponding with thm findingr of the 1986 

B.C. rtudy, indicetm high lmvmlr of rtudent participation in . 

t h a w  mctivitima, and revma1 thmir iaportance in the eyer of , 



r .  

* e 
I ,  

atmly evidmnbm of the pmrlpmctivm of thorm &ho work" 
4 

hoals is not quitm ar clkur: .. In thir province,lirha 
- -  

ilinirt=y, b3 ~ducmtian~r dd.inirtrmtivm -k fm ' . - - .  

aarv and Secondary Sc- prov-idar guidancr for thwr* 

with tha rsrpohribility of managing the ~lti-ia&tmd. - 
- - 

corponeite of today'e ochoo,lr. chiptar 4, - which deal. with 

-curr.iculum, rtatea that rtudent activ'itier "..,rhould be an 
- - - 
integfal part of the rchool program" (Provincm of Britirh- 

3 1 1  

Columbia, 1983:420). Additionally, the Ltudmnt activitimr 

program ir conridmrmd sufficiently inhportetit to warrkt :a 

- I -- 
special attention during the lfiniatry mvaluation of rehoolr 

J 
undergoing accreditation rmviawo, In thm ramm handbook, . 

e ' 

however, schools ar; rubrm&wmtly cautioned to placm thm 

educational valur-of ouch aCtivit~mr in per -ui_t_h - . - -  

their coat mffmctivrnerr in terma of pupil lort time, 61 

- preaumea that the mducational valum of rtudmnt acti-vitims 

can-bm quantitatively conparmd againat thorm inputr, and - .  , f' 

thmrmin lies the problem, 

Preaunably the mare mwirtmnce of the rtudmnt activity 
- 

program would be mvjdmncm that there .activitid wmrm 

. pmrceivmd to br Galuable by rchool authoritier rerponriblm 
4 t 



' .  
e 

Y 

' a  
* 

for tharl pup& 1, a n i  r r ~ u i ~ . r i - r ~ ~ : a t ~ i o i . B u t -  

I 

- time* two vary irportant pt@rrtionr. Inrtrad it apprrsrr'that , 

rchoolh h thir provincrr, ar -well 8r chr rart ei thir 

country, havo prbvLckd rtudrnt uctivitlar~&&l~ upon thr - 

brrir of the ruprri*nti*l knou1.lbgr of' thmir mdvucrtrr. . . 

~ h i r  tiar lrft the rtudrnt rctivi'tirr program parti~~la'rly 

- - 9 

Thrrm i r  ~ubrtantiaf axp*rirntisl knoulmdgr of tho potrntial 

banrfitr of rkudmt rctivitier. They both rupplrnmnt and 

corpJrprnt thr form91 cul;ricu&rr activitirr ~f the rchool. . . 

It 2 6  sccrptd, rr wall, t h a t  rtudrntr rhould bm providmd. 
, 

/ a? 
with ~~pkrtunitlrr for rocreation end irirurm. The'rtgdent - 

b c t t ' v t t t m 8  program ir fun and e r n  provide 6 hrrslthy outlet 

for edolracrnt enmrgy. Focurring tho rxpnditurr of -this @ 

.?- 

mnrrgy on a rchooi-wid* love1 builds school rpirit, and can 

potrntirlly rtiaulatm mtudrntr toward the belief thet rchool. - 
5 

ir an rnjoyablr plec*. However, with mduytlon ~ c G c m t m  

r i r f n g  ro rapidly, thrre trrdittonally hmld vrlurr, togmthrr 
< 

with t h o u  invoivfng i&ny 0th- phsrar of tho rchool 
P 



rtudent activitisi prcqrur, has =ere -F - 

acti~vitiec h9vk bradual I y .valved from, 

re3ection to passive acceptanem and tw,entually activm - .  
encouragrmmnt. Thir mvolution. ir rmflmctrd in thm labmlr 

-4 givrrn there activitiar: "mxtracurricular" which.connotrd 
- 

i 

being reparate or spert from thr regular curriculum, and . 

"cocurriculsr" v h d c h ,  in&e-atrd their accrptsncr as 6 part 

i f 1 
of that cu-@riculum. **Studant activities" is a lmmm value 

Q - 

laden qabel and resns more appropriate for e rtudy much am 

this. 

1 
I - * ~ u r i n ~ .  t h e  courrm of thir rvoiution the 

program had many ob tacles to ovmrcome, f 
. 

rtudmnt qctivikimr 

including a naJor 

\ .- 
otudy'by Serer Colmman <Tha Adolrrcmnt S o w ,  1961), in 

which it'waa ruggrrtrd,tlhat participation in thmrr - 
activitimo war not eondueivr to poritivm acsdrnie 

? 
9 

orienthtion: _ Colmnan'r rtudy rpawned a number of other 
' 0  - 

- 

rtudier in the rtudpnt activltieo area; each of which , 

- .  
attempted to inverfigatm whether hir,conclurionr ware B .. 

accurate or not. Their findinga contradictmd hit by a 

demonrtrating positive rmlationrhipr'botymn participation 

in rtudent activitier and 

purruitd (e.g. Rehbmrg C 

1977: Spady, 19701, 
* 

3 

- 

subsequent ruccerr,-in academic 



Dur-at half-dmcadr the rtudent, activiti6~ programppp 

ham undergone anothrr round of criticirm. - Mort parentr, 

- piving bared* thrir prrqmctive alargely upon their own 
/' 

i axperiancrr ar high rchoo'l rtudrnto, . . continurd to view auch 
a .  

--- 
4 

~'activi$ia-rn am cocurricular and inrrparable from'ths total 

+- 
rchool rxprrirnce (Gallup, 1978: 1985X. Won-parentr, on 

the othrr hand, have tended often to ,ree only a burgeoning 

education bud9.t od't of control, and have been critical of 

what they prrc*ivr to be the frilln in our rchobl ryatem. 

To many non-parentrohr rtudent activities program was an 

extra activity in the curriculum which needed to be clorely 
\ e examined in any ttenpt to reduce unneceaary (i.e. extra) 

aducation rpending. . . 

Between thmre two poaitionr were those who worked within . 
rchoolo, and for rome within thir third group, the rtudrnt 

activities program took on third meaning. Hany,educators F b  
attmmptrd to balance theldemandr of the parent and 

non-parent,through csraful allocation of rawurcar, while . 

maintaining traditLona1 ochool programr. Howovmr, rchoolm - - , 
' &  

elro took on additional rolkr during the past few decader, 

which cauaad thr traditional rrrponsibilitier to be 

rk-marind. Additionally, teacherr bebamr more aarertive 

about their rolr dercriptionr, and. what they conaidered to 
- - 

bm thrir traehing rrrponoibilitiee. 



I < 
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In B r i t i ~ h  'Columbia- and ~other ~uriedictiona throughput 
,a 

north' America r t u d m t  8ctivitg.r became i cr. .i n eii35ino5ic 

and political dmbatmr (Dannehl & Razor, 1; Mitchell et 

el., 1982; Sandfort, 1985). s he rtudedt act4vitier progrsn ' 

ha;-bran ured a& a golitical lover to elicit support from a 

aoretimer apathetic public. Knawlng tha degree of rupport 
/- - , 

for the etudent activitiee program, the thgeatened 
- - 

withdrawaY of such prograne w a r  ured ar a bargaining 
D .  1 

position to be traded off in r e t u x f o r  rupport in another . 
,a 

area. The bargainere alao used the label "extra", however 
I * 

-i-n thir care "extra" referred to themconcept thst such 

activitie8"were an additional unpaid mervica provided by 

' \  
- - <  

teachers, which could be rovided or withdraw at their 

discretion. 

TOWARD A SOLUTION 
- I 

, 
-j 

What is needed t d h e l p  reaolve the varied and often ' 

- activitiee program is an accurati, measure of ita -value or 

effectivmrrr. School effectivenesi ia an area of 

educational research which han received uonaiderable 
. 

attention during the part two decader. Thir research hao 
,--' 

moved beyond earlier, rirplifird rtudiea which looked upon 

the bchool aa a model whore achievement output. b r a  
* 

dependent upon measurable &npute. ,Remearch ham now 
C 

demonrtrated that it is the rchool prbcearer which determine 
e 

school effectivenrra (Ednondr, 1981; Vancouver school Board, 



- - -- - -- --- 
1985). Reaarrchmrr have attmmptrd, with ruccrrr, to 

icbntify eommmr cherectorf&fe& oi - - re0 -kr oeke- 

L ,  
identifikd as being inrtructionall~ l .  p;oficient. ~ . n  analysis 

of three charactrrirticr'may mnablo uh to better under-nd 

-. 
thr rolm of the rtudurt activitieo grogram as it relatea to 

thm inrtructional mffrctivmneor of thr ochoo1.- 
1 

1 Unforkunatrly thm bulk of the rffect(ve rchothm research' ha%- 

- ' focurrrd on.(urb&n) elementary achoolr, while the rtudent . . 
% 

activitirr programXhas it8 rmphaoir at the secondsry level'. 

Secondary rchoo'lr, by virtue of their organizational ' 

rtructurr - and. the rtudentr they mrrve, have distinct 

diffarmncer which prevent the tranaTer of school 
* 

effrctiveneso gmneralizetiona from one level to the other 
3 

(Firertonr &'~erriott, 1982). '~allin~ar and Hurphy (1986) 

havr alro cautioned against this practice in their recent 

rtudy. Comequmntly, untfk a rufficieni body of reersreh 

3 .  

brginr to converge around mutually reinforcing findingr, 
". 
secondary ochool effmctiveneoi remaino'at the pioneering -- 

, *  

rtagr . 

Onr of the characterirticr conrirtently identified in , 

inrtructionally effective ochoolr, at both the elemrntary 

and rrcondrry l r v c l r ,  is tho preaenca of positive school 
'I 

cliratr (Edmondr, 1981: Ruttrr at al.,. 1979: Vancouver 

School Board, 19851, In bact, it has been argued that 



rtandardized tertr of achie~rment in reading and rathrmeticr - 

(Coleman, 19.831. The qlirdte characterirtic ham uhdargonm 

examination in two largo, drban recondary rchoolr in t.ho 

province (LaRochelle, in progreae: Wright, 1985), with tha 

reoulting development of an instrument designed to soarurr 

? Crtudrntl' percep.tion of a.:hool cliaata. 
\. 

' A One of thm firet godlr of thir study iar to replicatm The 
. a  2. 

findinge of three two rtudier througL a coneidmrable 
f 

expsAion of the &le d z e .  ~ r i  atudy achieved ~ w o  , 

of ita purpores: that it ir poasible to-dercriba the climate 

* of aenior reco,-dary achools, and that indiyidual factore-of ' 

the eecondary school climate' will be dircernib.le from V 

rasponsee to a student quebtionnaire. LaR5chelle'r rtudy 

uae9r.f ined vermion o f  wrightpa questionnaire and .' - - 

B 

identified, through factor enflyeia, four factor. of school 

climate. 
> 

, 

The refinement of Wright'e clinate queetionnaire, together , 

with an expaneion of the sample rfza rhould add td a bettar 
'L 

understanding of oecondary rchool cliaate am a 

characterimtic of. effective schools., Wright concludad hir 

rtudy questioning whethrr climate' variables w6rr place 

mpecific or genaric .to all recondary rchsolr (1985:69). Thm ' 
* - 

expanrion of the rample rize to include an urbsn(rura1 ' 

- B 
, mixturr of five multi-sized rchoolr will permit ur to brgin 

. * 

- 



to rddrmrr thir qumrtfon, 

the marlimr fim&&pgs. 

Givmn that it ir poerible 

-- - - -- - pp-p 

ar well ar  attempting-to replicate 

ta dircesn rtudent8r perception 0% 

L,,  
rchool . climrtm , facto=r, thm major 6031 of the rtudy - ir t o .  , 

invmrtigatm dimenrionr of the value of the student " 

activitimr progran. Thir will bm done-through an mxteneive 
\. C c d  

analyrir of r&march on rtudent activitier, ar we'll ae .an 

mxaminrtion of thr reletionr?rip% between activity 
t 

participation ant! climate factorr. 

, 
d 

The opmrational hypothmr'ir ir rtated a r  followe: 
* 

Studmntr who participatm more actively in etudent- 

activitlmr will 'have a morm fyurable perceptlon of 

rchool climate factorr than rtudent. who participate 
6 

lmrr actlvmly or not' at all. ', 

One of thm'cha~acteristice of rmcondary rchoolr which make - 
thmm dirtinct from elemmntary.arm thm rtudentn they aerva. 

P 

Thmrm rtudmntr, through theSr own axperiencer, have become 
I 

more awarm of t prmlvmr and thmir educational needo, which 
I % 

,? 
ham rmrultmd in a morm dircsininating relationship with 

/ 

thmir rchoolr (Wright, 1985): They are conrumerr of 

education, whorm achimvmmrnt can potentially bm influenced 
C - 

by thm typm of rmlationrhipr which they have with the 

school. Their w c r p k i o n  of rcbol climate ohould no-t he 

ovmrlooked whmn attmmpting to dmtmrmine rmcondary rchool 
-- 

offmctivmnmrr charactmrirticr, 



4 - 
- ppppp 

It im hypothrrizrd*in thim rtudy that a rtudrntOr 1rv.l of 

parkieipkiort in the eeheol'r; Okttd+nkp &&v&f+t P~COQPM. 
I 

will corrrlatr with a more favoursble perception of rchool- . 

climate factorr by that rtudrnt. Nunqrour rtydimr havm 
- - 

rhown correletionr between participation in rtudrnt 

activitimr and affrctivm qualities arrociated with rmcondary 

school clikate factorr. Tham quaiitiae include grratrr 
k 

academic achievement orientation (Cooper, 1969; Otto, 1976; 
I. 4 

Rehberg; 1969; Schafer & Arrer, 1968; Sprritzer 6 Pugh, 

1973; Stevenron, 1975):\ more poritive attitudes toward 
6 

schooi personnel through shared activitier (Coleman, 3965; 

Gorton, 1976; Rutter et al., 1973, ; grmator corpliancr with 

the echool'e normative structure (Burnatt, 1981; ~ank6'& . 
.- 

Eckland, 1976); and general satisfaction with tha rchool 

(Grabe, 1981; Lindsay, 1982). 

\ - - - 

IHPORTANCE OF STUDY 

rhould provide recent and Canadian data urrful to ' 
w 

school and dirtrict-lev decirion rakerr whqn allocating -$"\ - -- - > 
edkational resources toward these and o,ther componrnt~ of 

the total rducationpl program. Thm allocation of thmrm 

resources toward programs without mrtablirhod merit, at 6 
t 

time when total educational rmrourcmr have bmrn critically 

restrained, it a routcm of cbnf lict which ,continumr to fuel 
- - 

the tension over-education irrumr in thlr provinro. Some 

rchoolr have complird with intenrr prerrurr to continua 

offering the traditional atudent activitier, uhfl+_pthmra 



h.~iCG.&th.rod st-udmt-o pPoTdtti on-i rrt h d r  , 
C 

attomptr to rm- rmrourcmr - toward whet they brlieve to 
r ---- - - - -  

bm program. ofigrmatmr mmrit. Non-paptr, far rmmovmd gram 

the raalitimr of school, rhera an attitude with none who are 
i 

dirmctly involvmd + or mducetorr: an attitude that such 

activitimr arm mxtru an4-rhould or could be removed. Only 

thmir rmaronr for ramoval differ. Educational remearch, - 
such rr this study, is onm mmanr of gpporing the 

nanipulrtion of the rtuddnt ectivitien program by rpecial 

- 
//' 

% 

A poritivm corralation bmtwmen participdion in student " 
/ 

a&ivitimr and pmrcept3n-of mchool cl imatr factor. would 

P . I 
add anothmr d i 6 r i o n  to a rather extenrive body of,rereaych 

/ 
' 'T 

uhlgh ham found csnrirtent linkr brtwaon rtudmnt sctivity 

4 i pmrticipation and ruccorr in k h o o l  (thmoe 

i.mvimwm~ in Chapter 2 ) .  T+ kmy finding whichthan b e m  - - 

ab d n  all the rmrmarch ir t h a ~ u h i c h  mrtablhhea ' 

1 partic4pationrar a dauae o thir ruccmrs. 

Such ag%inding ir beyond the dmrign of thie rtudy, but the 

path toward that key finding could be through an exarrinatidn -. 
of rchool mffmctivmnerr charactmrirticr. Rerearch ham 

conrirtmntly idmntffiod the p%mrmncr of positive school 
0 

climato a8 a chsractorirtic of an mffective rchool. A 

poritivm corralation batwmmn participation and any of the 
- 

climate factorr would lmad ur toward a bettor underatanding 
\ 

of thm mannmr in which rtudent ruccmrr ir influencmd, 



potentially. 

investigate 

- - 

Before thio 

leading toward the derign of rthdimr which could 

- - - - - - - - - 

a caural relationrhip. 

path ir enbhrkmd upon, howevmr, additional 

research must be conductmd upon rchool cliratm itrolf, 

particularly at the kecondary level. Thir rtudy exaninmr 

school clinatm at.8-<multi-achool level, to addrerr quartions 

faiaed in previour research, and will hopefulJy lead to a 

1 mere thorough ofathim particular 
1 ,J 

erirtic of an e h t i v e  ochool. '4 . 
-J 

- - t " 

The use of atudex activities a. a bargaining tool ir,. I 

believe, a deplorable form of political hoitagm taking which 

has been achieved through lack of knowlrdgm. Thir 

[ 

politically motivated action her not only divided tmachmrr, 

but ;ore perilously, ha. creatad rift& betwem teach.rr ' 

and rtudentr. The analyrir and intrrprrtation of exirting 
P 

& . empirical research on student activitier ie in'itrmlf a 
valuable exorcire. Frerh rereareh necenrarily rbirer the 

profile of previous rerearch, creating an incrmaoed 

awareness of earlier findingr. The political mvmntr in 

British CoIunbia during the currant yrar add urgency to the 
B 

need to undertake thin rtudy. 



1. Although rn attmrpt t #ar madm to rmarch beyond 

traditional rmrmarch avrnumr (ram "The Smarch", Chapter 2) 

only thrmm Canadian rtudimr could bm found which relate to 

thm currant rtudy. Thm lack of Canadiag rermrrch an thir 

topic ham caurmd thir a d d y  to rrly almost complrtmly on* 

h r a r c h  cpnductmd in Ammricen rchooln. Given thm cultural 

diffmrmncmr that mxist bmtwmmn the two countrimr, there is 

thm potential for cultural variations in thm findinga of 

#Ria rtudy. 

2; Thm original dmrign of thm rtudy called for a larger 

rrmplr rizm to provide a matrix of rocio-economic, school 

rlzm, end location characterirticr which would enable 

place-rpmcific comparironr to be madm. Emergent political 

mvmnts pnd timing prmvmnted this from happening and the 
- 

rarplm war rmducmd to fivm schoolr. Any concluaionr 

A concmrning harm comparironr can thermfore be only 
'I 
7 put forward. 

Chrptmr One drrcribmr the background to the therir and 

dmrcribmr thm problmm which currently facer thm rtudmnt 
/ 

activity program. It providmr a rationalm for the ure of 

T thm ~Iimatm inrtummnt am a mman~r of providing en appr&iral 
'L 

C 

of thm rtudmt rctivitimr program. Thm mxpmctationr of the 



-- - -- - - - - -- - -- - - -- 

rtudy are dersribmd and the implicationr of thore 

expectations 6r.e dircuarrrd, - -- -- -- 

. , 

Chapter Two provider en nrolutionary examination of the 

Literature. It,focurrer on the rtudier which havm takmn 

place, initially in rerponre to Janer Coleran'r charge that 

rtudent activitisbr 'diverted rtudent mnergirr away from the 

claesroom, Themd rtudies include neaaurer of cognitive 
- 

achievement as well as oth* dealing with 

eocial-pisychological growth. The chapter concluder with a , 
summary ., 

Chapter Three preeenta the raaearch'aethodol 9 describing 
1 

c both the sample end the inetrumente used. The procedure for 

administering the quertionnaire is dercri , as well ar the 

extra meaeuree taken to deal with a critical incident. 

Chapter Four preeents the analyria of'the problem. The - 

intatrumentr used in the etudy generated a large amount of 

data and the findidge are preoented and analyzed in throe 

sections: those pertinent to the hypotherir, thoam pertfnent 

to student activities in general, and those pertinrnt to 

school climate. . - 

Finally, Chapter Five presents a brief runmazy of the 

previour four chapters and then 

to the three erctionr of th8 

with some directionr for future rerearch. 

+- * 

4 



CLIMATE: One of the mort frequently cited weaknrraer of , 
- - 

the effect'iv. rchoola litrrature ir'the imprecirion of 'tho 
-- 

languagr uard and this har included the term "cllmat-B", , 

which connotea a variety,of neaninga. A useful working 

udrf inition, rr it applies to rrcondary schools, is "the 

rrlativeiy enduring pattern of rhared perceptions about the 
0 

cheractrrirticr of an organization and it? mefberr" (Kerfe, 
- 

at sf. f985:74). 

Thua the concept of climate is one of continuance and +r 

rhapmd by thm prrceptiona of ite members, mort notably the 
c/ 

rtudrntr in secondary mchoolr. It includes their 

0 

percrptions of the goals, expectationr end practicer of the 

ochool and its variour conrtituenciao, ohaped by a ret of 

valurr and attitudma characteriatic of the rchool am a whole 

Prrcmptione of rchool climate by mrcondary rtudentr are more 
3 

meaningful than rteff perctptionr (which potentially tend to 

correrpond to, job ratisfaction), and are a more accurate - 

mearurl of achool climate than parent perceptiono (which are 

formed largely through filtered, indirect iqformation). 
a 1 .  

Q 

In thir rtudy'the variable climate war nrarurod by the 
f 5 

"Socondary School Student Climate Surkmy" <LaRochelle, 



Mort of thm initial rmrmarch.ori rchool d 

- -p 

achimvmmmmt rcor-rr i n -  

"a reading and mat enaticr as meeruror of m'ffmctivmnrrr. 
- 

Edmandr (1981) defined an rffective rchool ar onm whorm 

.grade equivalent rcorer on thorr tmrtr were abovr theLceity 
, 

average. Statiotical analyrir of thrrm rchbolr required 
- 

performance to isolate rchool effects on parformancii - * 

- 7  . . 
' 9 

While it is acknowledged that thir is a romowhat narsou 

definition of rchool output., it has nevmrth~lmsr~r~rvrd to-; ' 

2. 
provide a n&ns of identifying and comparing inrtyuction811y 

effective elementary echools for purposes of idrntifying 
- 

their. common character laticas. 
L - 

PARTICIPATE: Student activity participation war arerurrd'by 
> 

esenting a liet of differentrtudent - ,  activit-y eatmgorimr - -  

and asking the reopondentr to indiaatr how many differenr 

activities they had been involved in-for each catagory - , 

labellsd ext acurricular as they took-place outride of _f 5 

regular instructional houre fpr rmcrmational parporrr.-and 

participation by otudenti war by choicm-. .They warm rmmn to 
* 

generally rupport or extend the rrguul.a-r curriculum end thir 
-. 

led to the mord recmnt label "cocurricwlsr activitimr". , . 

There activitior are urually catmgorizmd s r  followr: 



- 
* ' 

- ,  - - t -- - -- 

I: acedmmic rctivitfrr vhlch relrtr directly to 

ciub, corputar cf ub, drbsting tram3 : 
/ .  

2. adhlrtic rctlviti*r which rmlstr- to rchool rpartr. 
P .  -+. 

neonhour intrsruralr, floor hockmy, rchool 
A 

barkmtball t+aa, gymnsrticr c l 'bb .  : 5 
*; J 

3. prrforrencr rctivitirs includSng ausfc and drams. 

<rrxrrplmr: band, choir, drama productionr5; 
- 

C 

f 

4 .  ecttvitirr vhtch prov*dr volunterr rrrvlcr to the ' 

rrhool or co8munity. .(rxrrplrr: decorating club, scorsrr for 

p r t r  event, community uoiunt~mr)j 

5. mctivities inuolvrd in the publication of rtudrnt 2 

rotrrlrli, (exsrpler: yesrbook, nrurpspr); % 

J 

6. mcti4itirr ralatrd to rtudrnt govmrnrrnt. (rxsmplrr: 

rtudrnt councii, cia& rrprrrrntrtivrr, rportr council); and 
I 

I ue 

7 .  atttvitlr; rmlrtod to non-phyricsl recreation or 
- 

Irlrura. ~mwsmplmr: photography, madel_conrtruction). 
I 



< 

CHAPTER TWO .- - - 

' -REVIEW OF THE LITERATURE 

V 

Student activities are errentially a twentieth century 

phenomenon i the North Aferican continent, gaining parrivr I - - - 

acceptance n the educational community around the recond . 
% 8 0 f --+ - 
=decade <Gholron, 1985). Their porition in recondary - schools 

. 
steadily improved throughout +he next fifty yearr: howrver, 

* 

when public confidence in rchoolr dmclinrd markrdly, %he 

perceived importance of non-rchool activitier ruffrred a 

similar deacait (Gallup, 1974: 1978: 1983). 
v 

D 

It in intrreeting to further examine this apparent 

relationship between public confidrncr in rchoola and thr , 

C ublic'r perception of the importance of student activitirr. 

The moot recent Gallup Pollr (1984; 1985) have rrportrd a 
& 

prograrrively highrr public confidence in rchoolr, -, 

continuing a trend in evidence from the low confidrncr 
~21' 

ratingm of the !%vrntiee. In 1977, 60 X of parrntr with 

children in public schoolr had not "hrard or read &out tho 

back to barice movrment", and rated.rtudrnt~tivitimr as 

th* third "best thing about their local schoolr" (Gallup, 
3 

1977) . D u r i h  the lbu ebb 05 public cons i d m c r  , hovav.r, 
pp -- - 

quertiona concamins rtudent activities disappearad from the 
' 

poll (or at lmart from tho reported rrmultr of thorm pollr.) 



I ~rkerrrtln~ly, during rn p r r i ~ d c o i n c h i n g w i t h h ~ g h r r  % 

4 

confidmncm rating-, thry have now rbturned to - the - poll. 
-- - - 

A & of -irpiicationr could be drribrd from thir apparent 
3 / - - 

relationrhip; It appeerr that, while the public values very 
- 

highly mtudrqt activitieg (80 X rated them important in the 
- 

1985 poll), -"- thry brlirvr that the needs of the regular - 
curriculu; mubt f irrt be net (in thir caae "rxtracurricular" 

would br an eppropri.'tr lebel for these activitior) . What 
r,raainr to bm rnrworrd however in why such actis$tien are 

* 

valued, and a further irplicati.on af the Gallup data woulq 

be that the rraronr have little to do with the acedenic 

goals of tho curriculum. Quite likmly the public values ., 

- there activitirr for perceivrd prychological or .. 

rocial-prychological benmfitr (0.g. character format-- 
'-. 

- motivation, sportrranrhip). 
m 

l w d i m m i  

It ir, however, the rrlationrhip brtwrrn cognitive t 

a, 

dmvrlopnmnt and rtudrnt activitima where tha litmraturr ir 

rtrongrrt and nost consirtent, Aaearch of the literature 

uar  conductad t6 drtrrrinr what rffectr involvrnrnt in . 
.- - A 

rtudmnt activitior ha d' on otudmtr. Thr.litmrature march 

comaancad with t%o Currant Index to Journalr in Education to 

idmntify rrrmsrch on thir topic. Having oncr identified key 

P rmroarch articlor it war a rinplr rattrr to follow the 
- - - 

mvolutionary path of rerrarch through the rarprctivr 
- 



- - - - -- - - L - 
% 

reference. of each rtudy. ~h: lisriture rrarch concludrd 
<, 

I 

with a comput2rized ERIC rear=h on fhL tcrptc-&hTtd-byL 

the year when t h ~  previourly gathered rerrarch had fellah 

off. Finally, an attempt war made to confine the liter ture 
I 't 
review to actudl r+udier or significant runaerier of . - 

' studie~. 

Thia procedure haa ensured that thir literature review ir 
- d - '., lr- 

complete and baaed on a direct, unfilterrd examination of 

actual rtudiee. One 1iniFation of ths review which may have ., 
1 

a potential bearing on the rerultr ir the limited number of 

studies uring Canadian rtudrntr as their aample. 1n 

additi.on to the aforementioned meerch, further attenptr were 

made to identify Canadian rerearch through examination of 
-% 

the ~aGadian T h ~ m e e  Index, am well am through telephone 

contact with educators at the University of Britirh Columbia -- 
and the ~nivet$slty of Alberta. While the limited'body of - - 

r 
1 

4 A L 
Canadian research on this topic rakei thir. rtudy 

parti~~ularly relevant to Canadian educakorr, there ir a 

' concern that potential differences between Canadian and 

American rchoolr may reault in crorr-cultural variationr in 

findings between this rtudy and the literaturr CDowndy, . -- 

- 1960: Zentner 6 Parr, 1968). 
Q 

Returning then to the perceived bentnfitr of rtudrnt 

activities, a hirtorical analyrir ir appropriate to 



-- - - - - - - 

r&rbliih thmir porition in rchoeln 

puiod @70 -_l900 much acu<i+iu 
i 

"extracurrl~uler", bocaurm few mducational leaders or 

rmrrarchrrr raw any benefit from expanding reoourcea in 

4 
that component of thm mducational program. It was not until 

thm period 1900 - 1920 that ruch activitier came to bm 
I 

parrivmly bcceptrd, when rducatorr acknowledged that they 

. rmrvmd more purporm, and capable of providing 1-earning 

mxpmrimncrr for young proplm'(Gholron, 1985). This new 

drvmlognmt war\argely a rerult of the work of the American 

bared Comminr,l on +o Study the Reorganizati on of Secondary 

Schoolr wrLzh rtatmd ar onm of ,it. Seven Cardinal Principlee . 
- that rchoolr nhould prepare rtudents for Mime use of leisure 

tine., + 
1 3. 

Thm acadrmic argummt began to tilt more fav&rably toward 
- 

the rtudrnt,activitirr program in 1918 when the first 

'collegm leva1 course on rtudent activities, taught by Elbert 

Fratwell, war offared at Columbia Univmrsity. Fretwell, 

hailmd in the United Stater am the "Fathgr of Student 

Activitimr" , wrota nurmrour publicationr in thia area and 

thm rtudmnt activitimr program brrcamm more actively 

rncouragmd. No longmr viewed ar "rxtra" thin component of 
% 

thm school program cam- to be labmllmd ar "cocurricular" or 
C 

rirply a8 rtudmnt activitier. - 
E 

Thir attitudm prevailed up to the 1960'8 until Coleman, in 

The Adolmrcent S o c i m t y  (1961), a highLy rmrpectmd rtudy on 
- -- 



- 

suggeetmd that participation ln atudmnt activitimr - - - - - 
- war - - - 

detrimental to poritive academic orientation. Colmrem'r 
- 

concluriona appear to have prompted the design of s number 

of otudimr which invmstigated whether thir wqm accurate. -- - 

-Several contradicted Coleman by mstablishing poritivm 

relationrhipr between participation in pupil activitior and 

subsequent rucceoo in academic pursuitr )e.g. Rmhbrrg 6 

!/ 
Schafer, 1968; Snyder 6 Spreitzer, 1977; Spady, 1970) 

D 

Bolstered by thia renewed. rupport, the atudent activitiaa 
- 

program continued to become more firmly enfr,enchrd in North 
\ 

American rchool~ until, am previourly nmntioned, the current 
- - 

crisis.' The Gallup dsta, however, eeema to ind4cata that 

\ r 

student activitier will emerge from thia set-back an well. 

STUDENT ACTIVITIES AND ACADEMIC ACHIEVEMENT 
- - -- 

- 

Coleman provides a rtarting point for the revimw of the 

6 
reraurch dealing with one of thm correlater of participation 

in atudent ac'tivitier, acadmmie achimvmmont., Colmran 

advocated a "spend and drain" theory toward adolrrcmnt 

participat$an in student activitier. Him thmrir uar that- 

interecholartic athletic coapatition, which directrd ro much 

anargy toward athletics, was-rnrrgy divmrtmd away from 

educational pursuit. CColmman, 1961). 



- - - - - - -- - -- - 

Colmaan'r thrrir ruggmstr thr hypothertir thrk the academic 

achf wlnmt of &fff &-, wottkd be COn&ftt~nk%r 4 ~ w e r - M k e n k h a  * - 

a c h i m k e n t  of thm rert of the rtudent population. '~lthough 

this hypotherir her been dirproven by many other*, an 

mxamination of Coleman's own data revealr its inaccuracy. 

Student grade-point averagee are an accepted method of 

comparing rtudent achitve~ent and Coleman provides mean 

. - 
gradm-pointo for both the male rtudent body and top athletes 

(in reparatvb8ectione of his text: p. 252 and p. 274). 

Whilm it is recognized that top athletes are dieriniiar to 

all athlete., Coleman'r "spend and drain" thesis would 

ruggmrt the grade-point means of-top athletes to be even 

lower than all athletce. Coleman's data rejects the 

hypotherim in arven of the ten schools for which data are 

provided. ' The weighted mean grade-point& for all ten 

rchoole,providee a mean grade-point average of 4.3 ( A = 8 ,  
- 

B-6, C=4, D = 2 ,  F=O) for top athletes, and 3.8 for the entire 

male mtudent body (Rihberg, 1969). 

, , 
In a parallel rtudy Eidrmoe (1964) exanikd grade-&int 

- 
avrrager of 992 football playera from the top 30 high school 

varrity tmamr in Iowa. The mean grade-point average of the 
" 4 5  

football playmrr war 2.52, while the non-participating 

L 
rtudmnt average war only 2.09 <A=4, B-3, C=2,  D=l, F=O). In 

anothmr mtudy Laughlin (1978) examined grade-point averages 

of 243 high rchool athleter and found thmy ware higher 

in-rmrron than out-of-rearon. 



- 
- 

- 
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While theme rtudies began to suggest a relationrhip between 

participation in rtucimnt activitisa (at 1- a t h l t U c - -  
0 - 

activities) and academic achievement, it may $have been that 

the preaenco of antecedent varieblea wka r&onrible for 

higher rtLdent achievement. Subsequent rtudies accounted for 

. % 
track, 

- 
J 

year in school) through rtatirtical analysl and rerearch % - r 

Edwards ($967) matched 50 athletee with 50 non-athletes on 

the basis of verbal and numerical differential aptitude teat , 

scores, as well aa social and economic background. 
3 

Grade-point mean average of athletes (2.35) waa 

significantly higher than that of the non-athletic group 
-- 

(2.211, although the difference - .  wan arnaller tffan in previous 
- - 

studies. Schafer & Armer (2%) ertabliahed more accurate - 

controlling measurer, using intelligence quotientr. father'e - 
occupation, previous grade-point average, year in achool and 

curriculum track, and found a einlJar spread in grade-point 

averages An their study of 585 males. Additionally they 

found the largest grade-point rpread controlling for 

students with lowrr rcoreo in intelligence and aocial - - 

rtatua, raising the implication that "the boy. who would 

usually have the most trouble in rg&ool arr p r e e r e l y  thr 

one8 who oeemed' to benefit molt from taking part i n  rportr" 

(Schafer 6 Armer, 1968:25). Schafer end Armer further 
1 



v 
dircovmrmd that athlrtmr were more likely to expect to 

completm art lrart two yrara of coll'ege thin Ilon'atFiIStwa. 
- -. 

At this point in the review the majority of studies 

. invrrtigatlng thr relationship between student activityd 

participation and curricular achievement have included males 

or predominantly malmr due, largley, to the limited nuaber 
- - 

of athletic opportunitLer available for females at the time. 

LmgirSrtion changed in and Feltz & Weire (1984), among 

t, otherr, urrm concmrne hat the move into "big time" 

ethlatitr might huvo a detrimental effect upon the 

rducational procerr of female athletes. Using a sample of 

950 from four ach0011, senior females werd categorized as 

athlrtr-only, rervice-only, athlete-service, or neither 

bared upon liating of rtudent activities from their high - 

rchool yearbooke, Groupr ware compared on composite 

- - 

American College Teat ( ~ ~ ~ ) - s c o r e a  with type and extent of 

participatior%in thr rtudant activities program. A 
/ - 

comporite ihdmx of SES war ueed as the controlled antecedent 

variablm. Initial eompariron of mean ACT scores with 

activity groupr revmaled the athlete-only group with the 

loumrt; houevmr, when SES was controlled the variance 

bmturmn participation categories 'dirappeared. The author8 

concludrd that "SES and extant of (student activity) 

involvraent werm variablmr that had nore influence on ACT 

rcorrr than the participation category to which the students 



SumraF1.ling then, 

a critical review 

the findings of therm rtudier, or well ar 

of the Iiterituh by oth~~~k-1969: - 

Stevenson, 1975) refute Coleran'r initial concirn over thm 

n -9 
possible deleterious aspect of ion in rtudmnt 

- 7 4  

activitier. Bared on there utilizmd-both 
E 

male end female samples from a ,croea sacti-on of-high - .  

rchools, and w ich controllmd for antecedent variablmr much P i - 
- - -  

as aocial status, in$elligenco, curriculum track and 

previous marka, one can conclude that academic achievement 
I 

ia not adversely affected by participation in rtudent 

activitieo. In fact there appear6 to bm a ~mll~qalidated 
rc 

positive correlation between ouch participation and acsdrnic 

succerr. Contrary to the "epend and drain" theory; thorr 

who are'most involved in rtudent activities are either 

better able to manage their time or able to perform revoral - 
rolee rimulianeously, suggesting that it is possible that 

- 

involvement in one area enhancm involvement in the other Z 
{Feltz & Weirs, 1984). 

STUbENT ACTIVITI ES AND POST-SECONDARY EDUCAT- 

EXPECTATION AND ATTAZNHENT / 

4 

At the boginning of thio century, orcondary rchool8 in North 

America were vimwed to be inrtitutionr whore mandate war 

largely rmetrfctd tu t h t  preparation of &Ltm yOttt+ for 

college level instruction. During rubrequent decader thir 

randate becamr much broader and more egalitsrian'-to includr 



- 

--- - - - - - - - - -- - -- 

4& r gr*&mr csorr-qrction of youth and t h e  -focuo f the 

curriculum corrmrpandingly c h w  ao -Urn Go 

enslyr%r of documentr drfinrd thm goalr of education and 

> 

rchooling to includa ecrdrric, vocational, rocial and I 

parmonal davalopmrnt, with aach view4d am important by thoer 

dirmctly involved. Whilm preparation for college har 'i 
d 

rameinrd ralativrly importpnt throughout thin period of 

3 - --- 

mvolution, tha par ten yaarr have witnerhd a dranatic 
- 

incrrarq in its iiportancr. The moat recent Gallup survay 

i (1985) r cordmd 91% of parentr rating a collage education ea 

i m p o r t a n m  from 82 x in the 1978 survey). Given thia 

mtudi-er corrmlating student activity 
* 

p e r t i ~ i p a t ~ ~ n  with rducatlonal arpectatione become another 

rignif icant a r h  of the literature review. 

( Lf 
Thm rtudimr which invmrtigatrd this relationehip parallel 

mrmwhcct the gradr-point studier, each beginning with 

furthar anrlyris of Colenan'r (19611 findings on adols$8cent 
a 

t 
rubculturm. Howavmr, ravaral want beyond rinple 

corrrlational investigation and attempted.to drterain'q th% 

caurmr of thm participation:achimvmment correlation. 

Rmhbrrg joinrd with Schafer (1968) to investigate whether or 

not adolmrcmnt prmoccupation with athlmticr had a 
, %  - 

-- dmtrimmntal mf f rct on educational mxprctations. Using a 

ramp1 of 785 mala. from rik rchoolr thry requastad C lnfor ation on rtudrnt activity.participation, and 

'aducatiorraf; oxpcrctationr amarurmd with a fixmd-rorponre item 



which indicated; h o w f e r  t h e = r p o n d a n i i r C t a d p t o o n t  hump 

with port-macondary rchooling. A co~pariron-q;f m- -- 
indicated that 62 % of the-athlrter rxprctrd to rnrol in a 

four-yrar collage compared with 45 % of the non-athlrtrr. 

% 
Further rtatirtical analyrir, as in thr othrr rtudirr, 

controlled for social rtatur and acadenic prrforrancr, and 

includrd am well a measure of parental educational 

mncouragrmc.nt. The rrtrength of thm relationrhip walr only - - -  - 

- 
7 0 

rlightly reduced in a third-order partial analyrir 
f /' 

confirming the prebence of the relationohip. A ri ila w 
rtudy by Snyder & Spreitzrr (1977) used frmale athlrtms 

inbtead, but confirmed thir poritivr rrlationship brtwern - -- 
/ 

athloticr and educational expectationr. 
-/ 

.z 

\ 
v 

In their concluoione, Rehber 6 Schafer purhad forward the 

frontiers of this rerrarch by ruggarting two theorirr for 

thir correlation. Firrtly, prycholog cal throry ruggrrtr 7 
that level of ampiration ir detrrndnrd by relf-mrtemn. 

Following this line of rraroning, ralf-rrtrer ir rnhancrd 
7 

through the prrrtigm and rrcognition achirvrd on the playing 

field, which in turn remultr in higher goal-, including 

educational oner. Alternatively, it could br rreronmd that 

in oportr the enphaoir on hard work, achirvrrrnt, 

rrlf-inprovemrnt, prrrirtrncr and comprt&tion carrirr over 

from thr p18yingLfield, rrrulting in incrraud motivation 

and arpirationr in other-armar, LiEluding e - m e o n d a r y  

optionr. 



Sprmifzmr & Rugh (1973) replicated Rmhbmr & Schafar'r rtudy , 

madieting variablm. Thmy utilized a much largrr ranple 
a 

(N-178D;thirtmmn rchoolr) and alro includrd both male and 

hmalm rtudmntr . Controlling for antmcmdmnt variablma, they 

raportad-alnort identical rmrultr in the armocfation betwmen 

participation and mducational mxpmctationr. Uring a fixed: 
, - 

four item rarponrm to mmerure parceived peer rtatua t h e y  
I 

most popular" or as "vary popular" compared with 14 X of 

non-athlmtmr. Subrmqurnt analyris of the 

participation:mxpmcte~ionr rmlationrhip, when controlling 
4 

for rmlf-mvaluatmd popularity, 'damonrtratmd the relationrhip 

\1( 
to ba rtrongmrt among rtudentr rmporting therselvmr as very 

popular and dmclinine among rtudentr vimwing th9nrelver ar 
7 \ 

modmratmly popular. Thin seemed to indicake rupport for the 
- 

pmmr rtatur theory., 

Sprmitzmr 6 Pugh next diqerentiated among the thirteen 

a_ 
rchoolr according to school valum climate to det~rnine 

whmthmr thi8 might affect the influmncm of participat on on 3 
percmivmd pmmr rtatur and mducational axpectationr. Using 

an itma initially dmvmlopmd by Coleman <1965:41), echo01 
- 

velum cliretmr wmrm diffefmntiatmd in terms of the rmlative 

proportion of rtudmntr in the rchoolr who chmckmd "high 

gradmr, honor roll'' or "bring-an athletic rtar" froh among 

four other itmrr on a qurrtio-Ira which ark& "what domr 

it taka to ba importantiand be lookmd up to by the othar 



-- - 
i--- 

J 
- 

7 
rtudentr here at rchool?" (19,73:178). .Analyrir of thir 

irifarnation revealed that school verrur ckt;flrrast* mckhtw- 
- - 

e 

influmncm of pmrcrivmd pear rtatur on mducational 

expectationa. 1%-rchoolr where thm athlmte war valudd, thr 

relationship bmtwmmrr participation war quitm rtrong: 

howmver, in mchoolr'whmre thm scholar war valurd. thm . 
relationship war virtually non,-mxirtmnt. Thur thr pmmr 

- L 

status theory-war questioneble at bert. 

Spady (1970) examinedothe peer rtatya thmory in a 

longitudinal a udy of 300 naler enrolled in two rchoolr. 4 5 Data were initially gathmred in 1963 and four ymsrr later in 
1967, with a responae rate of 85 X. During their 

- - 
* of h$gh school 74 X of rerpondenti had hoped to go on 

collrgaa, ymt by 1967 only 61 X had.entrred collmgm. and /nly * 

48 X had completed nore-than onm year. Spady'r rtudy war 

concerned with twcr irruru:.<l) the influence of prmr-group / 

A. 
iactorr on student aspiration.: and (2) thm influencm 05 'r 

'J' 

these f actorr on goal f ulf illrent. Spady, unlikm pr6vioue 

*rearcherr, corrmctly viewed mducational mxpmctationr and . 
* 

attainnmnt am distinctly diffmrmnt, and hypothmrizrd that 

inflatrd perception of part statur might ba rarponriblm for 
I 

this diffmrence, 

- 
On the firrt irrum Spady found that thm rtudmnt'r role in 

his peer group war "a dmfinitm rourcm of him muccrrr gorlr" 

(1970:699), and that participation i n h u d m n t  activitimr war 

asrociated with having high rtatur pmrcmptionr. Not 



-- - - -- - - - 

rurprsuingly than, thrrr war e rrlrtionrhip bat~-n 

psrtf cf pet ion and oducetionsl rxpuctstion. HEwivmt; thr 

rmletlctnrhlp with rducrtional attainment did not hold with . 
all typrr of participetion, Qn thir frrum Spsdy rreroned 

that high or lnflatrd itstur prrrcmptian8 alonr w a r +  

inruff ir=imnt for goat atteinrr+nt. While perticipstion~in 

- - 

Lhr trpular curriculum - opportunitirr that rnhancrd 
parcmptlan of a t r t u r  - thir had to br coupled with the 

dmvdopr*nt of athrr mklllr and sbfiitiar in order to 

provtda rolld ground* for goal sttainmmnt. Athletic \ 

prrttcipat5,on elonr, while providing opportunitimr for 

enhancraant of wrr r t s t u r ,  did not nrcrrrsrily provide for 

the dovolopment of t h a w  othrr rkillr end abilities. 

Spsdy'r findingm ruggrrt that davmloprrnt of thmre rkilla 
* * 

- 7 .  

w r m . m o r e  likely to come from partidpetion In both athletic 
- 

- 
and wrvicr or lradmrrhip. sctivltimr, end, likr '~preitz)r 

7 -  

end Pugh, left t h o  vriidlty of the port jmtktur theory 

0 unpruvrn , 

Otto conducted rxkrnrivr 'analyrir to tart both the prrr 
B 

rtrtur thmory, s r  wall am the arpirstionr throry. bttoOr 
- 

/ 

d8tr urr takrn f r o m  s.longitudins1 rtudy of 340 maler in 

their cwnlor yrar.of rchool end fiftemn yaarr.latrr. The o 

, i n i t i a l  facur  <Qttq,e-,197S) war to replicate Spady'r rtudy, 

but ovmr s iongmr period-of tirr, uring mu1tipU rrgrrrrion 

3 
rnalyrfr to exaaAnr t h r  rolm of perti_cipation in rkudant j. 

rctfvitir8 m i  8 rrdtating varisblo bmtwmmn gamily rocial 
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status, academic ability and performencr, and e&tional 

attainment. ."In hie hitiel mfn-r+tion 43t- P+Pfi- 

SpadyJs general finding that participation played an . 
important rol-e-in educationel attainmrnt. b 

Otto'e next task wae to test the achirvonent arpirationr 
- \  

theory and he further extended his analyrir to include 

attainment of occupation and income (Otto, 1976). Otto - - 

f 
viewed the ~chool -as anbodying both the formal status 

syetem, where academic achievement conferred formal rtatua, 

and the informal rtatue system, where participation in thm 

student activitien program conferred informa*atatur. ' 

Studenta with aapiration orientations would -.;FcP~ SUCCIIS ,in 

either et!atua eyatrn, am well as beyond their formal 

rchooling. If aapirationm were a caure of the* 

participation:attainaent correlation, Otto hypotheaiied that 

multiple regreeabn analysio, which controlled for the 

independent effecta of aspirationr, should remove the 

effects of participation on the attainment procerr. To 

-control for the effectn of aspiration he used two measurer: - 5 

educational ampiration coded for number of years beyond the 

midior , and o c c u ' p ~ t i ~ ~ a l  aapirat~on measured by the 

Occupational ~ e ~ i r a t i o n  Scale. 

gttoL8 extended analysis found that lrvrl of participation 

had a significant tots1 effect on occupation d incomm 

attainment an well ar education. With rerpmct to-the 

aspirationr thmory, he found that participation continurd to 
. 
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correlate with attainment indrprndent 
Q 

m*eaur+r and the theory waa re-)ecbd. 

Otto next joined with Alwin (1977) to 

of the arpirationr 

ra~examine the pear 

rtatur theory prrviourly examined by Spady (1970): They 

ware concerned with the i onsietenciee in the rmpirichl . 2. b 

literature. Likr Coleman (19611, Otto and Alwin rraeoned 
"= 

that otudent activity participation and academic prrforrance - - - 

were alternate router to memberehip In the leeding crowd: 
B 

however, they rejected his finite, zrro-rum argument that 

participation in one war at the expense of the other. Also 
i _ _  ---- 

rejected war Rrhberg and Schafer'a (1968) caueally linked 

theois that auccmrr i13 the inforpal etatus eyrtrm directly 

enhanced the formal otatue,ayrten. Their research continued . - 
B 

to view the rocial etatur eyatem of the school am 

bi-aheneional, but modeetly coyrelated. 

C '  

Tho -analyeio hypoth+eized that prrceivod peer etatuo would 

mediate thr effectr of athlmtic participation on educational 

-and occupational expectationr and attalnmrnt. The 

California Test of Prrronality war ured to mrarurr pear 

rtstur. They (Otto and Alwin) found howrvrr that prrcrived 

peer rtatur did net mrdiate any of the deprndrnt variabler. 

'Eri comparieon, hourver, "rignificant othrrr influence 

- conrirtrntly rrvmslr a strong rffoct on arpirationr and 
.4 * d  

attainmntr as both a art of intervening and &dictor 

variablrr" <1977:112). Howrvrr, other rermarch has notrd 
fa 

that prrcrivrd pmrr rtatur ir primarily drprndrnt upon the 



# 

/- 

individual ' 6 ebi lrty t o i i K p u p t o  thertandFd8of- 

eignificant others (Grebe, 19811, and therefore - - the -- - pp finding 

is not surpriring. 

Summarizing, each of the rtudies rrtablirhed rignificant 
i 

correlationr between participation in thm rtudent activithr 

program and educational expectations, as uell - .  as 

iqcone have been ertablirhed an well. 

%The value of Otto, and Otto end &'. remearch ir to bring 
i /  b . - ;  us tlormr to an empirical underr andi g of the effects of 

b 
in student activitier on educations1 

expactationr and attainment. Two theorier for there mffectr 

were rejected: $he aspirations theory which ruggertmd that 
-- 

participation merely rerved a8 a proxy for educational 

1 
sapirationq and that high achiever6.were ettractmd to the 

- - 

potential rucceer opportunities in thim area and did 

corrrrpondingly well in thm academic ryrtem: and the 

perceived peer rtetue theory which ruggerted that 

participant. propprd-up by thm viribilify and prmrtigm 

gained through participation in rtudent activitlmr would 

L 

reek port-recondary opportunitirr to reek ,out furthmr peer 
- 

rtatur mnhqncement. 

Q 

Instead, Otto and Alwin empirically mrtablirhed that the 

by raciel prychological procerrer, rethrr than 

psychological; that mignif icant othmrr inf lu&e ha. 
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mediating effect on expectationr rndattainmrnt. Thr - 0 

- 

rignificant othmrr rearurr included peak-&-- 

encouragement, beat frlendr' mducational planr (an average 
i 

of bmrt friendr arpiration rcorer), and girl friend's 

aducational encouragement (which the authorr acknowIedged to . 
be rathmr rubjmctive). Otto and Holler (1979) pursued the 

rocial prychological 

through a conceptual 

rrtr. Thio gna?yeir 

psychological theory 

explanation of educational attainment 

croee-validation using three other data 

provided rtrong rupport for the aocial 

of rtatur attainment. 

The rignificadt otherr theory holdr that aspirations are 
* 

rerponrible for rtatur toccupational and educa$ional) 

--- 
expectationr and attainment and that they are formed in 

rocial interaction. The individual alrredy has a perception 

of him rtatur potentialr, which bave been formed m u g h  
- %  

previour experiences in the academic, modal end athletic 

araar. "Him rmlf reflection ir compleaented by the 

reflexive activity of his r*nificant others, who aleo 

arrmrr his attributro and performancer in communicating the 

mxprctationr they hold for himaa (Otto f Hallrr, 1979:8;9). 

ENT ACTIVITIES AND SOCIAL-PSYCHOLOGICAL BENEFITS 

- 

Whilm rmrearch on the cognitive correlations of 

participation warm found to be conrirtent and ertablishrd, 

rtudimr correlating benmfitr in the affective domain were 
v 

lmsr so (Stovenron, 1979). This is not rurpriring ar 
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etudies of cognitivm change can be aorm objectively mmarurmd 

a ~ d  replieeked then  ean * W h r s  of & f f u k i w - * & n ~ - W k -  

. is however the area of room rch on student participation % 
whish offers the greatmrt potential for diacovmry and only 

7 

continued reetaarch will bring ur clorer to ovmrconing thmre 

problsrr. 
, 

The literature review hae demonatrated a correlation betwmm_n_ 

participation in the student activities program and rtudrnt 
9 

Q 

'achievenent, as wev as educational expectation and 
. -. 

attainment. Participation in student activitier bringr a 
- 

student together with other achievement orirntmd 

participa*e- who expedience similar academic growth. 

Additionally, participat,ion mnhancmr a atudent'r popularity 

and viribility and leada to membmrehip in thm l~ading crowd, 

which was found by colaman' (1961) to contain an 
0 

over-representation of co1lege.oriented peerr. There 

aseociatione form a network of peera who value the . - 

educational goals of the rchool which reinforce the velum of 

school to the participant. Rehbmrg ruggmrtr that viribility 

from participation.alro brings 

achool pmrronnel who encourage 

college (1969). Collectivmly 

rocial network of-teachers and 

will havm thm immediatr effect 
P 

a rtudrnt into contact with 

the student to continum on to 

mxporing thm rtudmnt to a 

achimvmmmnt oriented peers 

of binding thm rtudent 

activity participant ta thm rchool and. its normativm % 

rtructure (Hankr and Eckland, 1976). . 



It i r through - the  KluntXry-TatuXLoftEir par€icmlonninn- 

the Pupil Activitier Program,"particularly - - - - in -- -- t h m  secondary 

rotting, that rtudentr and rtaff pursue common goale, &nd - 

through thir rmlationrhip coke clorer in-their allgnnent of 

"nornr, expectationo and beliefs" (Brookover, 1979:19). 

Rutter et al. (1979) conmmnted on the value of mhared 

activitier toward a common goal as a weans of reducing 

intmr-group conflict, of developing a greater appreciation - 
for the other, and leading to a oharing of additional goals. 

An axamination of numirour atatenentm of student activity 

ob-jectiver yielda aa&tly aort important the developnent of a 

more poaitive attitude on the-part of the student toward 

himself and toward achool in general (Gorton, 1976). 
B 

Student activities uere recognized as ae 1932 by 

Waller ar a relatively ouccersful device for the cooptation 

of the adolescent mocial rtructuki and itr leaders. Coleman -- 

(1965) recognized ihere activitier as a aolution to the , 

particular difficulty of motivating adolescents to identify 

with, and-direct thelr energy into their: rchool. The 
I b 

difficulty war created by the fact that while adolescents 

wera compelled to phyricall y attend school , high academic 

achievement war not only unattainable to all, it was a poor 

+ overall motivator. Coleman rearoned that competition for 
, C 

high marks met students againrt each other much as piace pr 

work pay ryrtmmr in factorimr often caurmd empToyme 

divirion. Athletic contertr provided collrcti've goals for 

thm mtirm-ktkslont body and tended t o ' c m b r  th* adofmutent 
\ 
\ 



roeial oyatelr at the mctioal. - "T=eneger-th-fnWof -the - 

rchool, the team, and thm student body as onm and urm the 
- - - - - - - - - - 

pronoun "we" in referring to thia entity (We're playing 

Parkville Friday)" (Coleman, 1965:48). 

The value of student activitier am a nechaniam.which works , 

toward preventing studentr from dropping out is well 
b 

documented (Coleman, 1965; Graham, 1964; Vaughan,. 1968: 

Warner, 1979). Burnett (1981) inveatigated the correl tion e 
between student participation and rtudent daviance in a 

- 
sample of 1500 (largely junior oecondary stthdentr) from five 

schools in Britirh Columbia and found an inverre 

relationship. High deviance rtudentr were rarely involved 

in student activitire, while high participant- were rarely 

highly deviant. Non-participants were not only deviant more 

often than participantr, they were involved in norm reriour 

deviant behaviors; 
- 

One could expect a highly active student to have a low 

degree of elienation, and 6 highly alienated otudent not 

likely to be very active. While it has been established 

that unaucceseful participation i8 correlated with negative 

aelf regard and lower satisfaction with the total rchool 
/. - 

experience (Grabe,'1981; Huling, 19801, there ham barn no 

?. reeearch directl'y. linking participation'with atisfaction. 

Inatead the peth of reaearch lead. tdward invertigationr*of 

ratiafaction in big achooir versur rnall. L 



- - 

Barker and Cump <l964), am 
* 

well as others (~aird, 1969: 

1984: Morgan 6 ~lwin; 1980; Wicker, 1969; Willems, 1967) 

found participation in student activity to be inversely 

rmlated with school size. Gump and Frieean (1964) compared 

rtudentr from a r ~ a l l  rchool with a eimilar number, matched 

in rrx, intalligence, and race, from a very large rchool. 

Analyrir of reaponrase to why activities were satisfying 

ravmaled contraete between the two groupe, related - to 
/ - 

centrality of poaition heLd by th in the activity. 

2 

Lindeay (19821, in an anbitioue study in'volving 15,000 
< 

atudmnta,.corrpared atudents in small, medium and large 

rchoolr. Information was obtained on participatbn in iour 

r 

different activity- categorier, echo01 atte~dance mean, and 
/ 

ratirfection with school. Satisfaction wae determined 

through a fixed-reaponee item-which measured alienation, and 

n a Likert acaled item which measured p rception 05 the value 

of rchool courmmr. School size war found to be igvera,ely. 

corrrlatrd with high participation rates, attendance and 
> 

rtudmnt aatirfaction with rchool. Lindsay concluded that in 
9 

smaller rchoolr thrre war more obligation for each peraon to 
P 

participate activ-y, which led to higher ratea of 

participation,. which in turn led to greater ratisfaction. 

Lindray'r rtudy compared rtudent participation and 

rrtirfaction bmtumm rchoolr, with school aize a8 the 

indmpmndmnt vakiable. While no etudior have examined 
-- 

I . - 
40 

the 
P 



cluff icient reeearch to rugget the+ studante _whedo_ 

participate will likely have a more favourablm perception of-- 

. eatisfaction with-their echool. 7 
\ 

Summarizing, this eection of the literature review ham 

indicated that itudente who participate not only have higher 

cognitive achievement indicators, they become involved in a 
- - 

social network of sinilar achievament oriented peer8 and 

school perclonne1,'which haithe effect of reinforcing the 

value of echobl to the participant. Shared activities 

develop poe-itive attitudes on an individual barir toward 

school goale, and on a echool-wide baaia toward collective 
f 

J 

goal8 for the entire student body. Studenta whojarticipatr 

are lees deviant, less alienated and more compliant with the 

normative structure of the school. Research indicateo that, 

small echool etudente participate more than their large- - -  - - -  

school counterparte, and are more satisfied with their 

school in general. ~dditionall~, there &r reaeon to believe ' 
that within echool comparisonr would indicate participanto 

C 

to besnore ratiedied with their schoo_l,than non- 

%art i cipantr . 

Contrary to the reaultr of earliar remearch, participation 
, 

in rtudent activitier has been found more rrcentfy to 

corrmlatr poritivrly with rtudrnt achimvmint. Wurerour 



antmxdrnt variablmr, havm confirmed a relationship between 

- 

participat~on and rtudant gtadd-point neane. 

- -  
Thrrm ir 61.0 evidence of a correlation bet&& 

participation and thm expectation to continue with education 

at thm univmrrity or college level, ruggbsting that not only 
C'' 

do participants perform b,etter academically, they have a 
- - -  

grmatmr acadmnic orientation. Loeitudinal studies have 

found thim correlation with educational attainkent, aa well. 
(' 

- - 

While thm corrmlationa between etudent activity 

participation and academic orientation are mignificant and 

havm bran replicated many timer, they remain at bent 

corrmlationr. Attempts to determine the cause of these 
C 

corzmlationr arm largely at thm pionaering atage; One 

rtudy har.rmjmcted both an aapirationsr theory, which 

ruggirtad that high achimverr were attracted to thete 2 

activitimm and did correrpondingly well in the classroom; 

and a pear rtatur thaocy Lhich ouggeeted that the prestige 
/-- 

gh activity participation continued to be sought 

8 of port rmcondary education. 

Thm rermrrch ir vary much at a pioneering stage in the 

affmctivm arma, and thm rmrultr are rrlaeively inconsistent. 

Rmleting back to thm achimvement variable, it is known that 

participanta C Q R ~  lmto contact w i t h  b rocial network 

othmr achiwmrmnt orimntmd pmerr, many of whom are 

participant. like thrmrmlvmr. Thir nmtvork ambo 



- - -  - -- 
1 

perception of 'the valum of rchool which furthmr rminforc&r 
L > 

thr achievement orientation. TFim rharxng o Z  aci-ivitimr with' 

school pmrronnel breaks down inter-group conflict and Jmadr 

potentiall, 23 a mutual undarrtanding and alignmmnt of 

goaln. Renearch ham indicated that participant8 arm lmrr 

likely to be alienated or to mxprerr dmviant behavior, and 
2 

more likely to be oatiafimd with the rchool in gmnmral. 

v 

It io on this last point that thie atudy will focur. 

Wlthin-ochool comparioonr of participants and 
t 

non-participanto should indicate that participsntr have a . 

higher perception of aatirfaction with thm rchool am wmll am ' 

a more favorable p&rception of rchool cliaatm. Thin in a 

particularly important correlation at thm rocondary lrvml of. 

rchooling where etudante have a more dircrininqting 

relationrhip with $heir ochool, and where 8tuden.t 

achievement will-potentially. be influenced by that 

relationrhip. 



0 RESEARCH DESIGN AND DATA COLLECTION 

THE SAHPLE 

/ 
The rtudy urea data fror schools in the province of British 

Colunbia,'collected in Hay 1986. It is well established 
- 

that rchool size is inversely related to involvement in the 
k 

rtudrnt activities program (e.g. Barker 6 Gump, 1964; 

Huling, 1980: Lindsay, 1982: 1984; Morgan & Alwin, 1980). 

Klrinert (1969) found rhe relationship between participation 

and.schoo1 size to be high and in eree for achoola with 7 
enrollments of more than 600 students.  heref fore, it wha 

initially decided to include in the sample etudente from 
? 

both Large and amall eecondary echools. It alao seemed 

logical to examine the urban/rural relationships as another- 

dinenmion of the etudy. Rural schools were defined aa those 

located in a town of less than 10,000 population outside the 

organized area8 of citiea larger than 10,000 (Morgan 6 

Alwin, 1980). 

I - 
Large rchool and rmall school, urban and rural, provided a 

matrix from which to select rchoole- for the study. - - 

UnSortunately, using Kleinrrt'r definition, it was quickly 

dl-d t h a t i c r o  were no large, urban ~ c h o o l a  
7 

accersibla lor'&rporas of this atudy. Permiarion was * 

rrquarted fror four rchool districts for eleven schools t o  

participate in the rtudy. 



- - - - - 

Energmnt political mventr involving thm irrur of rtudant : 
f 

activitira (rmfrrsed to in .Chaptor 11, am w a l l  a ~ 

- 1" 
aenritivity tbyard thm mmaruremmnt of mchool c l i m e y  

the 8ch00i ;ample rizm by fivm, while a liritd rmrponrm 

rqte caurmd the rtatibtical rmjoction of data-from onm , 

other. Data fro* fivm rmprmranting thrmr 

dirtrictm (locatad corner ofrthm provlncm) 

provided a rtratified mample ofoono large (H- 1760) and onm 
\ ' 

medium eized (N = 800) rchool, both located in a large urban 

center, and thrre raallrr rchoolr (N = 600: 540: 400) 

Two of the 

School kt 1 

rural~rchoolr ware located iii the rare dirtrict. 

anroll8 540 rtudentr in grader 8 - 12. Thm 

school is located in thm southarnrort corrunity of this 

gmographically elongatad dirtrict, and for many yrarr war . . 

the major recondary school . . for 85 X of thm dirtrict'r - 

4 

secondary rtudentr, and until 1982 thm rajor full'rmcondary 

rchool. Coinciding with the lor8 of this spacial porltion, 

other factor8 led to a gradual eromion of rtudm t activity 
-- v 4 

offerings. 

School # 2, thm recond mcho.01 from thir dirtrict, mnrollr 

400 atudmntr in gradmr 8 - 12. Nativm rtudmntr, from a vary ' 

1 

progremrive Indian band, make up approxiratmly 10 - 15% of 

thir anrollmmnt. The rchool we mrtrblirhmd in 1976 sr r T 
junior rmcondary, enrolldng rtudentr in gradmr 8 - 10 who 
'had previourly attmndmd School # 1 (20 kr-. to thm .mouth). 



* 

.i. 

- - - -- -- 

A f  tir &cmrrf ul comruni ty lobbying, thr curriculum w a r  

in-sf1 y m p W  Co pruvfd* f wkx%teIfen-t+ wdfkr--U- -2 

m d  -12 in i9%1 end 2982.' Thlr rchool. as e rorult of ito 

creation and gr-h, ir vrty much in 8 bevrlopamtal ntage, 

Irbud with a rmarwr of frrah mnthurfarr, yrt lacking in a -- . - 
. u n m a  of  tradition. 

. o  4 

School 1 3 fa  on* of t h r u  rrcondary rcho~lr located in a 

t . hrtghMuring rural dirtr,lct. Tkfa dirtrict rherer many 
I 

rirritrrltirr to thf previourly dmrcribsd dirtrfct,- including 

on* rma~i. rol*t+;oiy - 
ucondary rchool, In- 

Schoel  # 1, prr-197r= 
rtudmntr includro a11 

rort of the dfrtrict, 

irolatmd rchool, end onr nrw junior * 

many usyr School # 3 is ririlar to 

Itr-rlightly larger mnrollaant of 600 
4 

of thr gredr 11 and 12 rtudentr from 

as qell er gssdir 8 - 10 from itr own 

, enbol lamt srms. Altho tho district ham choran not to 

+spank. the junior school, community pterruresc 
., 

\ 

could chengr thlr. 

Schoo1.l 4 2, 1ocrtM in thr provincr'r largest urban . 

eantir, and enrol8 800 rtudentr in gradma'& - 12. Over 

C h r w - p r u r t u a  of thiit paren+C were rCpqrC.d on the a u A e y  

u having ii unfvmrrity dm*raa or higher,-rany of whom were . 
rtudmntr in the rchool uhrrm thmir children now attend. 

/ 51 

Waite the m e h o d  o ~ v i o u r l y  mn3oyr rtrong parental aupport, 

afflqrnt rtudmnkr. School offrri but one of many rociel 

urp&fmscu f r o m  which thrrr rtudmntr may choou. 
3 .  



4 - - - - -- 

. Qchool # S is also located in the rare urban dirtrict and ir 

the largest in the study, enralling 17bQLs_t_ud~& im~r.achm * 
5 

- 8 - 12. The rtudent population h s m  an extenrive ethnic ' 
coapoaition, predominantly Jewirh and Chinero rtudentr. 

- Three-quarterr of the atudentr from School W 5 have 

traditionally gone on to port-secondary educatibnal 
I 

rqhool ir 

do well in 
P . I  

4, however, there 

rtudents may choore from a wide range of oocl-el expeciencor 
I 

i 

beyond that which the achool can offer. 4 

All grade 11 students in the five schools were invited to 

pdrticipa)din the study by way of a letter which 'containid 
' 

L 

it a brief atement abgut the researah project and a rrquert 

for their consent to be a oub~ect (see Appendix A )  e - - -  - 

Initially t$ia conrer!$ progedure did cauae the rponooripg 

university'r Ethicr Re 
n 

Committee sore concern: however,* 

they rubrequently became convincede) that rtudentr of thir agr 

were able to give informed conrent to participate in a 

non-thraatmning queotionnaire of thir nature (this war a 

very practical reason for confining the rtudy to the grade 

Grade 11 rtudentr uerm relected for a number of 4mportant 

rearonr arrociated with the rchool climate variable. ~ker. 

rtudentr have had a much longer perioda of time in rchoolq 

during which thry have b e ~ n  able to obasrve rchool cli+rta 
- 



factors. they have better developed 
- - - - - - - 

perception ak'illa which enable them to give more -mate 
-- - - . )  

responses t o  the quostiqnnaire. 
0 

+? e potential diaadventege of confining the sample t o  $his . 

&da was that the .ample would not include student. who had 

previoualy dropped,-out of school. However, it may not be 

L completely ressonab to -expect a youn'g, potential. dqrop-out 
-- 

I ,  

"8, to glve completely oblective judgements tao all f t h e  item8 

in the ~ t i o n n a i r e  (Mit5hel1, 1967). Given thet 8 sample 

of grade 11 students would include older potential 

drop-outs, and that the reasons for dropping-out at an older 

age would more likley be related t o  school effec$s than . . 

non-school effects, it was decided to confine the sample t o  

P that grade. 

i 
s 

/ ,' * 
Questionnaires administered to Grade 11 atudents in 

1 
attendance at these schools in Hay, 1986 were completed by - - -  - -  

592 students. Attempts were made to qccese students through 
6 

% 

timetebled grade 11 clessea in order go expedite - m  
# 

$ 

instructions arfd apsi9tanc.e. This did result in the 

omission of a small nymbeA-of etudenta whd were not C. acheduled in a grade 11 se at the tine of administration: 

however, this should not in any way biaa the dstd. 

b 

The adminiatretion and consent procedures~reaulted in a 
< .  - 

- v a r y  h i g h  r-aaa rake, Coaaequenkly, biaa due to 
3 

- 
non-re7npon8e cannot h?ve any appreciable effect on the 

validity of the findings. 
4 



Data was gathered from the rample near the rnd of fhr school 
- 

year. Thir war done for two raerono. P~~rception of school' 

colimatc ie largely a result of the etudent'r ixprrimncmr 

* - .  

throughout the year, and ir therefore moet accurately 
2 

&aeured at a poAnt in time when thorr bxprrimcrm h&m had 

the longest effect. The other variable, participation in 
. 

etudent activitier, is moat accurately nearured after or 

during actual participation rather than bmfote, aa initial 
* 

commitment will sosetimee diseipatr (resulting in 
i ' 4 

non-participation). Many student ectivitiea occur during a 

specific period (reaaon) during the year, with some not 
- - 

taking place until the late spring, therefore~tvie nearurr 
v 

is alBo best taken near the end of the year. The attempt to - I 
9 

conduct the research at the optimum moment war thmoretically 

desirable but created a problem due to the-numerour other 

year-end school activitiem. The decision of oonm achoolr 

not to participate wa; likely due to this timing problem. 

The queetionnaire war largely self-explanatory:.to onrutr 

etandardizatiofihS, testing situation, however, the following 

procedure war foll b .  wed: the qurrtionnairr war initially 

adminiatered iIn two clarsroore by the author, uring a 
b 4 

prepared list of inrtructiono. Theoe inrtructionr werr 

subrequently modified to improve upon minor arear of 

imprecirion revealed in the initial pilotting. Thr nrw rat 

of inrtructickr was then givmn to four tracharr who pilotted 



- -- - - - --- -- - - - 

itr urr; ho,wevrr, rach terting rituation was obrerved by thd 

author. aria clarification war providwi aprr~kruct--ih9as 
- 

~f irprrcirlon iLn the inrtructions wmreeat this etage very 
0 

minor and rerolved in a third set of inrtructionm. M i r  set 

of inrtructionr (rem Appendix B) became the "Teachere 

Inrtructionr" and war urod in the remaining four schoole. 

It ir not felt that thir pilotting procedure hao in any way 

biased the data of the pilot rchool. and,did not likely have 
/ 7 

/- -. 
any appreciable effect on the findingr. 

X 
r * 

In mid-April, however, ~ u e t  weeks before the rtudy was 

scheduled to begin, teachers in one of the dirtricto in the 

ranple announced their intenkion to engage in a bargaining 

job action which would involve their withdrawal of rtudent 

activitiee. This action naturally caured the author a great 

dea 

and 

. of anxiety due to the tir g requirements of the rtudy. 
- T 
-3 

the peitential contam$nation of the data. 
4 

A close obrervati,on of the event and its irpact upon the 

rtudontr in the district war undertaken through dirvt ' 
T - ..- 

prrronal obrrrva'tion and corrunication with other teachers 

in the dirtrict. All otudmntr ware initially very concerned 

ovrr this "lorr". While rorr were critical of the teacherr, 

moat otherr appeared to rupport their goal and empathized 

with their drcirion to take thim avmu. of job action.   he 

.tud.nt* Ci ... , gradma 9 and 10). Fortunatrly. the 

wiLhdrawa1 occurrmd at a ti- of limitrd rtudrnt activity 



offerings, and thore underway werm given time to wind-down. 

Thus the. 3ab act&& wmz f srgmly fprbdkc, y d  
- 

-- - 
* 

the local school trustees, through thm public, rather than 

at the etudente. 

By the end of the third week, students-had largely forgotten 

about the iesue or ~ietakrnly aasumed that thm irrue had 

een eettled. It appeared thst'the effect. of-thivr evmnt - - -  

.+ 

/ 
were largely dieripated at thin point in time, end the rtudy 

could now proceed. S u d e n t r  in this district warm givmn the 

extra attention of addLtiona1 instructions to respond to thm 

queetionnairb a s  they perceived their school prior to the 

withdrawal of student actiyitiea. 

Thie unforeeeen event may have had some 

from this district. 1t.should be noted, 

event was largely rynbolic and d2d not directly affmct thm 
P 

students; that what effec_tr occurred were only obrmrvmd 

outaide of the *experimentally bccraeible 

th;t t h 6  impact of ,tha event had largely 
v 

* 

time of the study. a 

population: and 

thm 
.- ? 



i 

r o f  Bertici~ation in Student Activities 

%, Student participation in l rtudent activitier*program wae 

mearured by preeenting the rtudent with a list of sight 

different activity categories (clas~room related, athletic, 

music and drama, service, publicatSon, governing, - - - 
/ 

hobby/lriaurr, and other) and requeeting information on the 

umber of different activities in which the rtudont had Y 
participated within each category (eee Appendix C ) .  Thir 

format replicates the procrduree for measurement of 
C 

participation in Barker 6 Gump, 1964: leon & Buaer, 19 , 

Grabe, 1981; Klminert, 1969: Morgan 6 in, 1980; O'Reilly 

f Jarrett, 1980: ~ t t o ,  1975: and Serow, 1979. The variou~ 
1 .  _C 

catrgorier used in these rtudiea, in rone casea, were 

adapted to reflect the local mituation. Student6 were - - - - -  

a 

providrd with exampea fqr each category, as well as a * 

catch-all "othmr"*catmgory for thore activitiem which didn't 
. - 

% r a u  to Fit the given categories. A limited number of p. $4 

d' 
rmrponrir to thir category would indicate the adequacy of 

\ the other a r v m  c tegorier. Thir war found to be the case. 

- 
m a  o f  S t u  ' a  Parcantion of School Climate 

Tha rchbol slinatr varisble waa neerurrd u&ng the 

"Smcondary School Student Climate Survey" initially 

developed 6 y  Wright (1985) and rub&rquently refined by 



- - - - - 

LaRochelle (in prograss) . Thm nurvmy prmrentr rtudentr with 

35 statements related to ichc~al q ~ ~ U L ~ , a n h z m ~ u u ~ ~ m - f f  

respondent to react to each by way of a fixmd four-itmn $- 

response (strongly dimagree, diragree, agraa, mtrongly 

, agree). A subsequent queetion requeots the rmrpondmnt-to 

give an overall rating of thelr-achool by uay of a fixmde 
4 

L 

'five-item reeponse (A. B, C, D, F).   he 35 rtatmmenta havm 

been ehown, by factor analyeir in prwiour rmrearch, to. 

clueter with the overall rating and thue reprrrgnt four 

clima& fac*rs (LaRochelle, in progreso). 
*. 

'r 

Heasurea of Other Variabloe 

As previously rtated, achool eize ia invrrsrly rmlated to 
sm 

knvolvenent in rtudrnt activities and thermfore all& 
* 

questionnairer were prscoded to register total rchool 

enrollment. ,Additionally, rerpondentr were requorted to 

indicate their.gender, and the highert fornal'education 

level attainea by mither of their parcsntr. The latter war 

indicated through a eeqen point category acore imam Appmndix 

C.), for the purpose of providing a mearure of rocial clarr. 

While it ie readily acknowledged thet thio ir a crude 

aeaeurm for social claee, it war felt that itr inclurion in 
- 

thin simple forn might provide furthmr uamful.data. 



- - - - 

- - - - - - Q 

In ordmr to t y t  the a correlational 

analyrir, bring a one-tailed tent of significance, wan 

undertakmn to detmrnine the correlation between the 

participation variable and perception of the overall rating 

of the rchool, as well an each of the four school climate 

factorr. Additionally, a multiple regroseion analyeia was 

ured. to datermine the predictability of participation, and 

each of the four climate factorr on the overall rating given 

to the rchool-. L 

w 

In addition to comparing the data between the two 

quertionnairer, data within each were alro analyzed. In 

ordmr to replicate atudies which had used the climate 

instruamnt, Cronbach alpha ecorrs were computed for ma* of 

the four climate factorr. 'Scorer inddcating the extent of - - - 

participation ware computed by activity categdry, as well as 
S 
for mach rrnpondent. 

Further explanation of the analyeia and the interpretatfon 

of the data follows in the next chapter. ,q 

.j 



CHAPTER FOUR 

ANALYSIS AND INTERPRETATION OF DATA 

- - 

- h 
This thesis used data from two surveys, one mearuring 

participation in the atudent activities program and the 

other measuring senior students' perception6 of school 
- 

clim'ate'factora. Both ereaa of study are somewhat unusual - 
there is a paucity of Canadian research on student I 

activitiea, and effective,schoola research has largely been 

confined to the study of urban, elementary schools. While 

the main goal of the' theaia was to see if a relationship 

existed between the two areas of study, a large amount of 

data reveel~d findinga other then thoae directly releted Lo 

the hypothesis. The findings will be discussed in three 

sections. 

FINDINGS PERTINENT TO THE HYPOTHESIS 

A statistical analysis was carried out 

~~- t 
on 'the raw scores to 

'test the operational hypotheaia, as deecribed in Chepter 1, 

which read as followa: 

Students who participate more actively in wudent 

activitiea will have a nore favourable perception 03 

echo01 cl,i factor8 than 'students who participate 

less actively or not at all. " 



- 
- - - - pp 

pppp 

Thq main purporr of thir rtudy we. to detrrminr if there waa 

favourablm perception of rchool cli~ate. <An extenoivr 

analyrir of prmvious rrrearch on participation in rtud~nt 

.activitimr found conrirtrntly rignificant correlations 
- 

bmtwran participation and academic achievemeqt, aa well as 

lerr conrirtmnt corraletione~with participant'o attituder a 

- -  

toward rchool quality, and ruggerted that the hypotheair 

would be confirmed. 
\ 

- 

. >  
Table 1 provides a general correlation matrix between 

n 

ovmrall ratlng of the mchool, the four clirha factor., 

total overall participation, and parent8a education. ~ h 2 s  

analyrir doer not reveal any eignificant correlations 

batween the key varisblerpder otudy, that ir, 

participation and climate. -- 

- - 

Table 2 mxaminmr the correlatione brtwmmn each of the 

variablaa. However, data her brrn eeparated into two 

categorirs. Thir hao been dona for two rearone. Firrtly, 

/ 

F prmviour rerearch (Barker and Gump, 1964; Kleinmrt, 1969, 

Lindray, 1982: Willrnr, 1967) found participation in student 

activitimr to be inverrely rated to achool air., and Gurp 

and Frirren (1964) found that smaller rchoolr providmd 

grmatmr opportunitior for poritiona of centrality which led 
/ 

to mrm ratisf ng axprriencrr, Secondly, it appeared - @ b =  
- % - A  



TABLE 1 

PEARSON CORRELATTnYMATRIX 

0 47 ASCORE PEDUC FACT1 FACT2 

PEDUC .I10 .094 .002 .I25 
t t  tt t 

FACTOR 1 :412 .034 .002 .492 
t * 

FACTOR 2 .300 .070 .I25 .492 
t t 

FACTOR 3 .363 .007 .064 .594 .261 
t * t 

1 

FACTOR 4 -199 -048 -071 -351 -176 
t' t t 

Note: t is p &  .001 
d +*  is g, ,(, .01 

9 

N = 574 / 

v 
/ 

/ P raon correlation, 1-tailed teat of significance 98 - - - 

J 
VARI ABJ .ES : 0 47 - the overall rating given to th 

ASCORE - levebl of participatioa 
PEDUC - parent's education 

mol 
FACTOR 1 - confidence in the rchool 
FACTOR 2 - positive orientation toward rchool 

(peerr/aelf) 
, FACTOR 3 - teacherr caring and undrrrtanding 

I FACTOR 4 - academic preee 
A 
s 



from the 6in&mir thst mQi  S f  t-he~i€iiSxne&&f€he . . 
b Q 

rtudmntr in thm thrme rural rchoolm differed from their' 
- - - - - - A - 

s 
_ I - . - -  

\ij'rban countmrpartr. There coneidaratione ruggeeted the 
b 

porribility that the participation variable might correlate 
J 

I? f 

differmntly with the other variablee dependent upon 

location. The reparation of data dichotomizes the sample 

intd 3 smaller rural rchooia, (N= 400; 540: 600) and 2 larger 

urbanc rchooir <Nu 900; 176 
\ 

Table 2 doeq.indicatr some minor correlation dlfferencea 

* w h m  bhe ma p r is dFchotomized. The c&relation between tk 
participat&<ASCCGEY1 and Factor 2 ia relatively" itronge; 

in the-rural matting tr = 1 r = .&9) and approachpa 

rignific&r.* Th r; ii evidence of a d d i t i ~ a l  differences Qf 
$variable& wbsr? the dichotornizod eanplc in sach of khe  ot 

L 

fr coaparrd, a1th0"~h rtstietically there are atill no 
A -- 

rignificant correlations. - Thir - -  finding ruggrata that school 
8 

location irr -a variaple which need8 to be conaidered in the 
9 

intmrpretation of the data. The importance of the echo01 

lgcation varikble will be reinforced in the aubaequent 
- I 



TABLE 2, 1 

i' 

- -  -- A-  

STUDENT PARTICIPATION t~ CLJWATE VARIABLES 

PEARS~N CORRELATION MATRIX 

) '  , (URBAN v / s  RURAL SCHOOLS) 
T 

URBAN SCHOOLS 

0 47 PEDUC FACTI FAQTZ FACT3 FACT4 

ASCORE -064 . 0 6  - .006 .019 -039 .065 

N= 324; all non-eignificant 
Pearaon Correlation, 1-tailed test of eignificance 

RURAL SCHOOLS 
t - 

PEDUC FACT1 FACT2 FACT3 FACT4 

ASCORE .058 

, N= 250; all non-significant 
.~earron Correlation, 1-tailed tart of aignificance 

t . .  t 



7 TQ P&?TIC-U IN STUDENT ACTIVITIES 

D u t ~ n g  t h m  couru of the literature rovieu it became evidmt 
t 

that vmry lfttlr Canadian rorrarch sximtrd on the topic of . , . - 

Chaptar 2). Thrrr w e *  a co&otn at the outset that a 
/-- 

drpandmcr on non-Canedisn rrrrarch for tho Lftrrpturs - 

RovAw right h a d  to crou'kultural varlationr in the 

findingr of thir rtudy, Hart of the literature reviewed 

dealt w i t h  ~ m & f c r n  .choolr, whore rtudmnt activitfer 

rttrrctmi large n u r h r r  of rtudrnts and appeared to have 8 

rlpnfficent lrpact upon thmir rchooling. 

B # 

T 8 b l m  3 providrr r of rtudrnt participation in 

thir rtudy uith American rtudy conducted by 

GRolaen and Burrr <l*&l>. Thr data  has be n rortmd k 
--? 

dccordlng to tho school aizr kstmgorirr urrd In thm American = 

i tudy . 

Studant* in t h e  Canadian rtudy perticipatmd lror i n  

clarrroua' r r i a t d  sctivitier, but were more a c t i v e  in 

hobbylfrisurr rctivitfra. Combining thu two activftira 

ravrrlr gmnrra.lly higher rater of prrticipatfon 6 y  the 

Canadian *tudmntr i n  t h m u  club-typa activities. Burmr 



PARTICIPATION IN STUDENT ACTIVITIES 

by SCHOOL SIZE 
' %  

School S i z e :  

ATHLETICS 

MUSIC C DRAMA 

0 

SERVICE 

PUBLICATIONS 

GOVERNING 

HOBBY 

TOTAL PARTICIPATING 80.0 (83) 86.3 (75) 81.5 (67) 

\ 

3 .  
notr: Figurer inebrsckmto are from a rtudy by Gholron and 

Burrr (1981), uring data from the "Illinoir Cmnrue of ... 

perticipstfon by rorm atudmntr rmrultr in thm coluanr 

totailing greeter than 100%. 



which uar 1 9 8 6 ~ ~ g g e s t b K T = i n u a t i o n  o f  tEio 

trend. I 
- - - - - - -- - - - 

,- 

Participation in mervice. governance - and public.% 
* 

activitier war found to be much higher in the Canadian . 
4 9 

rtudy. *nuric and dram; activitirr, however, attracted. less 

participation. While the latter conpariaon may represent a -% 

t 
Y 

ariation, it'cottld aleo be a reault of fewar- 
- 

ier to participate due to thdrecgnt increaar in' 

the number of nandatorp coureee required for graduation in 

Britirh Columbia. It is known; fron direct experience, that 

thir ham rerulted in emaller enrollments in both music and 

drama electiva courrer which appears to have had aome impact 

on their related rtudent activities. 

The finding. fron thie rample.ars mixed when co~pared $0 

participation & athletlca. a category which attracted the 
largrrt numbers of rtudents and which could be seen as the 

central rtudent activity . While etudrnts in the smaller 
6 

rchool catagory participated much lesr in the Canadian 

ramplr, participation wae higher in the larger category and 

about the same in the mid-aize category. 

The Amrrican data+-evealo an inverse relationship b~twe9n 

participation in rtudent activitier and echo01 rize. That 

relationrhip ir not initially evident in the Canadian 

ranple, due to the uncharacterirtically low participation 

ratmr for School 2, the rmallert in the ranple. It had the 
. - 



-- -. 
- - - - 

- lowest tdtal participetion rate sf th; entirr .ample. 

w 
Figure 1 comparmr rater of total. participatio-n with -2 - 

enrollment for each of th% rchools in the sanple. When thm - . - 

data for 3chool 2 is' excluded an inverrr rmlationmhip is 

noted. 

Examining the total percentage of studentr who participated 
b 

in at least one activity, a greatmr percentage of Canadian 
- 

5 

etudentr were participants when compared to the American 

study. While there activities attracted similar, if not 

greater numbers of students when compared mh the *Ierican /' 
rerearch,'the participation rates alone do not mrarure thm , 

importance of rtudent activities relative to the academic *. 
. . 

activitioe of the echoola in the Canadian context. Inrtmad, 

it is the failure to find significant correlations betwean 

that participation overall tating of the 

school or any of th fdctorr which reemr to br 

at variance with what the A ~ ~ r i c a n  research would ruggert. 

Hence, there is the potential that cultural differences 

between American and in the overall 

importance of rtudent nay have had ronm inpact 

/ upon the findingr of this etudy. 



2.80 3.01) 3-50 3.40 3.60 3.80 4.00 

NEAN PARTICIPATION RATE 



FINDINGS PERTINENT TO SCHOOL CLIMATE 

A secondary purpose of this rtudy wan to rmplicatm prmviour 

reeearch (Wright, 1985: LaRochelle, in progrers) on tho 

measurement of student perceptione of F o n d a r y  school 

climatas. Thie rermarchVhad attempted to i-dentify both thm 

presence of climate, as well a8 four factwe which were 

parts of that climate. The resmarch had bomn conducted in 

two largo urban ochoolo within the province. As diecurred 

earlier, the major etudior of effective achoolr have tendmd 

to focur upon urban,, (and elemmntary) echoole qerving 

atudenta from lower socio-economic groupr.'Conaegumntly,. 

"the generalizability of the findinge to secondary schoolr, 
b 

.subur6an and rural rchools, and rchoolm that amrve aiddle- 
- 

and upper-middle- clasa s t u d ~ n t ~  is rtill unrubstantiated" 

4 

(Hallinger and ,Murphy, 1986:329). 

The present rtudy extended thatTeeearch through a 

comparative study of climate perception in five rchoolr, 

. including three smaller rural tchoole, a mid-rized urban 
k - - )* 

school,,and a large urban rchool. Additionally, there war a 

substantial difference in ntudmntr' eocio-economic rtatur C- 
Car measured by parents' level of education) botwemn the 

urban apd rural schools'. 

These findinge thin rtep beyond previour rmseakh through 

data rampler which include recondary rchoolr, locatmd in 

both urban and rural rettingr, and which rmrve a range of 



low-middlm to upprr-riaale-clariz&arntr.~ Thm datsfrom 

thm cliytm inrtrunont have provided a number - of - - rprculativa - 

- 

which rrrn appropriate for further discursion. 

Itmmr from the rurvmy ware clur'tor$#into four Factor 

groupings according to LaRochmlJm'o (in prograss) previous 
4 

factor analysir, and a reliability analyrla war computed to 

J 
dmtrrminr tho conrirtency of factor items. Table 4 compares 

rmliability comfficientn for aach of the four factors with 

thm finding& from thr previous rtudy. Ae.can be mean, t h r e  

ir a very clore rimibarity in Cronbach alpha scorer between 
T 

this rtudy and marlier rreoarch. Thie ruggertr that the a ' @  

inrtrunmnt, in thir multi-school context, not only 

idmntifird the presence of a rchool climate, but 

additionally provided a toliable mmasure of school climate 

factors. 

Significant corrolations were found brtwaen ra& of the four . . 

climatm factor. and studmnt'r overall rating of the school 

multiplm rmgrmrrion analyrio, uring the fbur factorn, 

prmdictm& only 20.5 X of thm variance of the 
5 

*variatde, overall rqbing of sthe rchool. Thue thore ir 

conridmrablr .veriancm in the rorpondmnt'r overall rating of 

the rchool which ir unaccounted for by climate factorr. ltb 

aappmarr than, that thmrr ir nore to the ovmrall - climate 

variable than the four factorr which havm 

this: and prwioum r w a r e h  . 



- - - -- ;-- 
- 

CLIHATE FACTORS - 

4 

RELIABILITY ANALYSIS 

(Cronbaeh: s ,o( 1 

Factor 1 (1'1 itemr) 

Factor 3 ( 4  items) 

Factor 4 ( 3  items) 

S rchoole LaRochelle 

Data Data 



, 
--- - - - - - - --- -- - -- 

Table 5 corperrr the itrm m a n  acore for overall rating of" 

each of the eliratr factors, on a achool-by-rchool baeie. 

Thr five ochoolr have been rank ordered according to mean - 
reorr for the overhll rating-of rchool. Thia rank ortiering 

placms tho two urban' mchools (#'a 4 6 5 )  ahead of the three 
- 

r;ral mchoole (#'a 1, 2 & 3) on thie particular variable.- 

- 
While it ie evident that the urben student8 have given a 

higher overall rating to the&= rchools <Q 47) than their 

rural counterpart?, thin im not the caee when aggregated 
- -  

item maan rcorea for eachd-gf the factor~ ere -compared. 

There are only two cellr (SCHOOL #l/FACTOR 2; SCHOOL 

#3/FACTOR 4 )  where any of the three rural factor data mean8 I 

are leaa than either of the two ufban factor meaanr. When ' 

I 

rimilar data=means are ~ 0 ~ p a r e d  on an urban/rural aggregate 

bamir, factor data 'mean8 for rural echoolr are consistently 

higher, yet overall rating of echo01 remainm_lowrr. While ~ 

thr information presented in Table 5 appears t be an h 
inconrirtency, it must be remembered that there wae 

P 

conriderable variance in the overall rating which is 

unaccounted for in the multiplr regreemion analyrie. 

r 3 
Ona oxplanation har to do wi h the relatively isolated P 
location of the rural 4 via a via the urbkn achools. 
Stydrnk in urban canterr kmva thm benefit of beingable ta 

J 

aarmrr rorr objmctively their achoole through comparironr 



F A C T O R  C O H P A R I S O N S  BY S C H O O L  
-- . 

and 

R U R A L  v / a  U R B A N  

achool 

F A C T O R  1 

.FACTOR 2 

F A C T O R  3 

F A C T O R  4 

P E D U C  

A G G R E G A T E  

4 5 3 2 1 U R B A N  R U R A L  

I Data reported are item means; high is positive in all carmr. 

F A C T O R  1 - 11 itema 

F A C T O R  2 - 7 itene 

F A C T O R  3 - 4 items 

F A C T O R  4 - 3 itemu 



- - - - -- -- -- - - 
/- 

with other rchoolr. They have a pebeonal knowlrdgr bare 

dirmct exprriencm in different echoolr, ae well as 
7' 

4nfornation fro; the media. Both ,of the two urban schoolr 

in thil study have well dmtablfehed reputatione, pooribly 
4 

contributikg to the respondentD s favourablr o&rall rating. 

On the other hand, rural etudents lack a knowledge,baee upon 

which to'make conperironr. Moat have attended only the one 

recondary nchool, and their rocla1 network of peers tende,to 

revolve around that rchoo which further narrows their % - "r 
perspectl.ve. There ia a mythology in mnall rural centers, 

.barticularly among adoleacentu, that country life is 

ao~evhat lacking in what it-ham to offer. This sentiment 

in oiten voiced when adoleecentr discurr their schoola and 

could hava affected these rural etudente' overall rating of 
i 

their rchoola. - 

There are, in addition,  explanation^ for aome of the 
d .  

differencar in the aggregakr mean ecorer of the four 

factorr.   all in^& and Murphy (1986) noted that the rocial 
clarr of rtudents served by effective achoolr appeared to 

influence yhool mffectiveneur factors. Their study 

exsminmd eff*ctivenerr factorr in eight California 

elemmtsry rchwlr which had, for three conaacutiva y e a r 4  

the California A-ust Program, .rord aboua ather 

rchoolr composad of rtudentr from similar mocial background8 

Conly 16 of over 3100 rchoolr rat this initial criteria). 



- -  1- -- - - - - - -- - - -- - -- -- -- 
Of the right eff-tive rchgolr relected for the atudy, two 

comnunitieo, two, middle cormu~it~es, and two, - - 

upper-middle-SES communitier. 
- 

I 

The five rchools fron the current study, in addition to 
, J 

location and size, found to differ 
J 

the 

I/ 
clas6 of the studenta which they berva. The three rural 

achoolr are emallrr end serve rtudrntr'from lower rocial 

clasm communities than the two urban achoolo. Table 6 

information on rchool enrolmmt(rand parents0 lev-1 

of education. The latter furpiaheo a useful mearurr of 

socikl claas for the conrunities served by each rchool. 
- 

While it i readily acknowledged that parento' education is i 
by iteelf a ookewhat limited measure of oocial clarr, the 

- 

"aria- does, nevrrtheleea, rerve to highlight the large 

differencee in social cl.asr - betwaen the urban and rural --- 

r a p  

communities in t la particular raaple. The neaoure of 3 \ 
parents' education war significantly associated with 0 47, 

overall rating of the rchool (Tabla 1: r = .110: p ,< ?01). 
Higher ratings were given by higher SES rtudento. 

Theme rocial context difference. can bm further examined 

through rerponree to individual itenr fron the rurvey. 

Table 7 liatr' item mean ocormr aggregated for thm two 

larger, urban rchoolr (upper-riddle-SES) and4 tho thrre 



- - - - - - 

PARENTS' EDUCATION B 

( X  reporting rome post-rewndary education) I 

SCHOOL, URMNIRURAL LOCATION, and ENROLMENT 
, 

"What ir the higheat formal 

I 
either of your perents?" 

'-4 

rnro nent: Jl 

education level attained by 

2. Sore recondary @ 20 18 17 5 8 

3. Completed mecondary 

4. Sore port-aacondary 25 ' 31 22 7 11 

5. Corpletmd univermity degree 13, 21 21 56 43 

6. Sore graduate rtudy 

7. Other 

, , 

AGGREGATED MEAN POST- c- - - - -  3.6s ----- - > <- 4.45 -> 

SECONDARY EDUCATION 
5 

AGGREGATED HEAN.EfROtJ•÷ENT:~ 513 rtudrntr 1280 rtudentr 
1 



. - - - - - -- - - --- - - 

smeller, rural rchools (lower SES). The ur&n and rural 
\ 

- - - - - - -- 

schools differed by 9 x in the overall echo01 rating givmn 

by their at-hents. *~ndividual school. quality itear which '4 

. ? 

7 .  

differced by -this a l ~ o u n ~ a r r  listed in Tabla 7 for furthmr ,p 

'3 - , 
examination. Of the 35 school quality items in the cliratt . 

I 

aurvby, 12 met thie criteria. 'B 
-, 
rj" Fa 

Four of 'the effectivenere factors found to differ according 

to social contaxt-Tn the Hallinger end Murphy (1986) rtudy 

appear to have relevance to at least half of the items 

lioted in Table 7: home/echool cooperation and support; 

widespread rewards and high expectations: and 

opportunity to learn. 

Hallinger and Murphy found a dietinctly differant pattern of 
3 

parentaL,involvement in the school program between high- and 

low-SES echoola. In the high-SES cormunitieo the rchdol .war - 
a highly prized and a central compoqrnt of community life, 

while parenta in'low-SES coamunitiee offered mininal - 
-. 

mbstantlve support. T h y s  value. are liklry franaferred 
'\ 

.a' 
Letwem generations and &pear to ba rolf r u r t & d G .  It 

< 

would be expected that children in high- and low-SES 
. .  

communities would continue to hold such divergent 'v6luea. S , 3 

Exaninat-ion of the data in Table 7 reveals thlr to be thm 

care in the preeent study. ' Itene 17 and 18 rmflect a value 
4 

orientation toward school; rtudentr from thm 

upper-middle-SES c&runitier agree more rtrongly with thmre 
c .  

two rtatenentr than do atudentr from the lowmr SES 



A 

SCHOOL SIZE : LARGER SHALLER 
3 7 .  Studmtr in t h i r  rchool bulisv* 2-79 2,56 +9% 

St  tr  Anportant te 60 weil t n  
s - their schoolwork. 

f u t u r e .  . 

I(; auccras i n  iatmr l a i r  'do*. 2.86 -3.20 -12% 
4-& no% d r p n d  on ,hou well C 

I do. i n  rchcot . 

.Hy t*echer+ regufarfy i&t m e  2.06 2.53 - 2 3 x  + 

k n o w  h a w  I a m  doing. 
-3 

+ .- 
a *  . . 

Hy tqscherr sim~st n r v r r  3.34 2.58 -10% - 
chrrck ta rnrurr  the horawork ' 
they arrlgn ir done.  - @ 4 

v 
0 .- 

Phgat~um i t i r  cccbrrr RUYI b u n  ravrrred- + 

4- 



=them 'to view &her variables ar more impoqtant to rt!c'cerr in 
-- * i 

later life, than rim$ly rucceeeful rehooling (perhapr port- 

'eocondery education, aocial contacts, fansly ssaetm, and ro 
+- 

on). - 
3 ? 

L 
r F ' ,  * , . . . 

While the #ur*@hy and Hallincpr study found thai all eight &of .' 

tha effective %?hookr maintained high' ex~pectationr for. thsil 
* 

atudrntr, there were rubatantiel dffferancca among the 
-- 

d 

achooko in the hour- and nature *f thaee sxpectationa. The 

htgh-SES coaaunities, themeelver, aeemod to provide hf& 
, Q 

I 

'lovela of expectation, while tho burden sf providing these , 

drkpectstionr ahifted to' thg sehools I n  lob-~ES communit&tsn. 
/ e 

A aimilar finding resulted when examining the etudont 
- 

7 I 

rewards factor, where teachers 1.n 1cw;SES schoole raw the 

need to provide conrtant, viaible school reward* in order 

7 7 

"to influence rtudrnt norrr and create a higher regard for 

the tarkr of schooling" (.1986:346). Teachers in high-SES 

schools perceived thtrir rtbdantr to have a more positivr 

- scademic or~antatio~ end that learning would be leor 

dependent upon oxtrinric rtwardr. 

Ths most rtrlking difference between ths tuo cocial groupr 
- 

Ir it*. 39, **my teachers r*gharly iet .r know h o w  i sa 

doing." It appmarr that in'mach of thr three lowor SES 
S 

rchool m tmschori  recognized the nrrd to monitor parforr8ncm 



- - - - -- -- - -- 

and providr fr=dback td . rtudente. Thipr cgntinuour 
5 

roinforcenint' end encouragerrant (particularly with the more A 

lower SES rchtmlr can assume those responsibilities of 

e .  
omtting (and monitoring) high expectat+ons and of providing 

6 

/ 
* 

continuous feedback and encouragement. Additi~nally, 
8 1 

although homework .wap done' by fewer rtu9tntrs .in low~er SES , 

>. 
co'nmunities (item # 23), khoir teachers wLkr& more diligent 

C '  

in amiuming thq rerponsibi~ity to enaure that . aerigned 
- .  

homrwork was done (item # 44) whereaq, it could be aarumed 

. & the a t ,  that the pdrsn;a & ,  in the upper-middle-SES 
4 

- 
communitier took on thia reoponribility thenaeYvea, 

\ 2 
The asaignneht of honeworkon a'rmgular baoin&ao another 

variablr ex'amined in tde Californde rtudyi in the context of 
9 

tho "opportunitier for learning factor". While homework was 
% - 

a ryibolic neanr of reinforcing high paren+l expectations, 

it uar alrb a vary gfficiant means of extmn h ing relevant 
t 1 

learning time. Student completion of honewoik. however, iso ~ 

deprnamnt upon parental involvement and cooperation. In 

low-SES-rchoolr where th,ir wai lacking, teachers "era -88 

- 4  
l$kmly ryrtmmatically .to'asuign homework, tending inatead to 

diract t*ir 'mrrsiea)to ui thin-ach'ool variable.. Thia 

3 -+ 
finding appear* to be borne out in the rerponaer to item 

#17, which had the second groateeq difference in mean ecorea 
4 

botwaon SES grouplngr. 1, 

* - r  

-, 

3) -* 

$% 

o 76 
0 



\ 
\ 

Whf le item #- 36 'Cprovision of referrn= rnaterislr and 

facilitier) reflect? Another rather obvious rxaaplr of 
\ 

\+ 

a i e L  sro-&aa, i L  appears thatthe diff erencer 
\ 

in the remaining itena are more a result of echo01 size (reg 

Table 6 for school enrolment figuree) and/or urban/rural 

locatian. Rural students are-dispereed throughout their 

connun ies, with largb percentagra of then busaed to achool e l .  
each day;<For these students, school is much more than a - . . 

5 - 
place of learning, it ie also their limited opportunity (for 

six hours a day, five days of the weak) to eocihldre with. 

other adolescents of their age-group. The school community 
Ti 

is the focal. point of their livee. Urban students, however, 

live in'higher-density settinge, w i t h  efficient public 

transporption networks and a wider range of entertainment 

opportunities. Their echoola are,larger,,leqe pereonal,' and 

quite likely leee importent beyond the initial foeue of ' 

educational attainment. ~ h i a  m'exrmplif ied, by the \ -\ 

difference. In reaponrre to iten 26. The oociai need of 
I L 

adolaacentr appesre to be more intanae but fitter +erred' & 
the r a h c h o o l a  where therk are more opportunities to make 

'=-4 
friende and less inter-group conflict. 

- 
Similarly items 19, 25, 43 and 46 refer to student-rtaff 

relationshipa which also appear to be influenced by rchool 

size: Smaller rchools provide more op 

otudent-teachar contacts both outride and within tho 

=larssoom.' Teachere in smaller rchoolv quite often will 

have taught more than one course during tho year to a cohort 



of rtudrntr, and, a. a rule, have often t&ught thoee 
< - 

rtudentr durins mxbarquint -grader. Each comse-cCi+rtaet 

provider an additional 100 hourr of etudrnt-teacher contact' 
- -  -- - - -- 

to reinforce W e i r  ralationehipa. 
LL 

Additionally, the rmaller aize of the achoola and their 
- 

comnunitiee provide other inform91 &t&t opportunitiaa, 
C 

(noon-hour eupetrvlaion. simply pdrslng th=ough the hailwaye, 

rhared community evente, meeting at the ahopping center) 

whiCh generally -bark toward reducing intrq-grpup conflict, 
* U 

and potentia'ily lead to an improvement in student-itaff 

< 
relationrhipo, a iutual understanding, and clbaer goal 

alignnrnt. ThSr interpretation suggests an explanation for 
- 

the differencea between reaponsea t-o iteme 19, 25, 43 and 

The uee of t-he cl$aate inetrurnent in this study has pravided 
-. 

a ureful rat of data for between echo01 cpnparisone, and 

from which roae tentative conclueiona nay be made. This 

rtudy har replicated the findingr of- previoue reeearch using 

the !@Secondary School Studpt Climate Survey". It has been 

confirmed that it ir poeoible to differentiate a schaol 

climate for rach rchool through neaaurer of four factors: 

confidence in school, poaitive orientation, car'ing and 

undrrrtanding taacharr, and academic preee. Additionally, 

both rtudmat percsplianr about the ochool, aa well an t h a  

rchool'r prrcoptions of the neede of its students appear, to 



Thir is location. 

- explored 

- 



CHAPTER FIVE 
= - ---- -- 

SUMMARY, ?USIONS AND IHPLICATIONS 

4 

As outlined in Chapter One, there were two purposes to this 

thmaie. The primary purpose of the study waa to appraitae 

the value of-rtudent activitiee through an examination of 
' I a 

prrviour resmarch and through an analyrir oP the 

reletionrhip (or lack of it> between otudente' perception of 

rchool climate factor. and their participetion in the 

rtudant activities program., 

The ure of climate ar a variable provided a secondary 
r - 

pu;po*r- of the thesis. T h i ~  mt"dy waa intended to replicgte 

two marlimr atudimr, which had dealt with the identification 

and mmarurmaent of eacondary echo01 climate using the 

"Smcondary School Student! liaatm Ssrvay", in en expanded, 
/ 9% 

multi-achy1 r w l e .  Thie would eneblr comparative' findinge 

to bm d>alyzmd on the bamir of rchool aize, urbarr/rural 

location; and aocial context of the rchool4r cdmaunity. 

Thm data fdr thm rtudy war &ken from a stratified ranplr of 

five rchoola, utilizing mmarurrr from the climate aurvey 

(overall rating givms to thm rchool, and four factors of 

cliratm),_and lave1 of participation in the rtudent 



activitiem progr%ii: - -Socibl c0nti-f connunity war - 

deterainmd fr& parent's education - levrl, - -  - dnd rchoolr 
-- - 

theaerlvee were exanined-by location and rize. Corrrlation 
- - - - - - - - - 

analysis war undertaken to examine relationrhipr among there 

six variabler. 

The literature review, Chapter Two, provided an evolutionary 

investigation of roeearch which examined rrlationrhips 
/ - 

between rtudent activity participation and acade~ic 

achievement; goals for port-secondary education; and 

4 attainment of thoee goalr, am well as potential cauaea for 

those relationrhipr. In addition to these cognitive area8 

of sgudent growth, psycho-eociological correlational atudier 

were alro examined but found to be leer fruitful in 

conrirtency of findings. 

). 

Student activitiea are a relatively recent addition to the 

school program andcwere initially introduced as a meanr of 

providing etudents with leirure opportunitiee. They were 
, . 

alro viewed as a meanr of coopting student. into the 

school's normative atructure, but concern was expsesrcd that 

they diverted too much attention away from the clasrrooa. 

Thia concern provided the inpetue for a eeriee of studies 

- conducted during the*part two decadee. 

The first area of study examined the achievement vsriablo. 
* 

Q 
~om~ara%ve aaaourms of rtudkt rarkr betwrjn activity 

participants and n ~ n - ~ u k t i c i ~ a n t a  found poritivr 

currrlationr w i t h  the forrrr,-- U m i n g  rvrr-widming r a m p l u  



- - - - -- - - 

and controlling for antmcmdmnt variabler, a well validated 

adrlimr concarnr that academic achimveae"t would ruffer when 
- - -- - - - - - - -- 

rtudents bmcaam involved in rtudent activities. 

Parallml studimr examined the relationrhip Sotween 

participation and post-secondary educational goalo. Once 

again, positive corrmlationr were eotablirh d, euggreting S - - - 

that in addition to better academic performance, 
- 

participantr had a heightened academic orientation. 

Longitudinal rtudier next examined the relationehip between 
Ir 

participation and actual attainment of both educational and 

carmer goalr: Thia wee a challenging and useful area-of 

rtudy utilizing objective and' potentially Bore meaningful 

data. The poritive corralatione with participation were 

maintained, rupporting the previoue findinge and suggesting 
- 

that not only ware there bmnefite from participation in 

atudmnt activities, but that thmrm benef4tr appear to last 

well into adulthood. . \  ' 

Whilm the correlationr between rkudent activity 

participation and acadmmic achievement and orientation are 

significant and have barn raplicetad many tiaea, they remain 

at bast corrolationr. Rarmarch attempting to detmrninr the 

caurmr of thmra correlations rmnsinr very much at tho 

pionmaring .toga, er domr rermarch dealing with 

participation and thm affmctivm domain of rtudmnt growth. It 

may ba that t h m u  two havm an intardmpmndmncy and that a 



breakthrough 

the other. 

- -  - -- 

The findings 

- 

in findingr in one area will impact findingr in 

- _ _  - - 
for thio atudy were summarized into tho 

t 
following categories: a. correlations between clinatm and - 

participation: 

b. stQdrnt activity participation; and 

c. perceptions of school climate. '- - 

When overall rating of rchool war c o ~ p a r e d w i t h  level of 

student participation, the analysis failed to reveal any 

relationrhip. Additionally, no oignificent corrmlationr 

were found between participation and any of the four clinotm 
\ 

factors. However, different correlations were revealed 

when data wae dichotomized according to either urban or 
\ - 

rural location. In the rural schools the correlation 

between participation and Factor 2 (positive orientation 

toward school) approached rignificance. 

The fact that thie'amparation of data additions-lly producmd 

a socio-economic division (that is, rural = low SES: urban = 

high SES) ruggerted that locatJon and/or oocio-economic 

atatur might br voriablea which have a moderating impact 

upon the participation:climate relationship. 

When total Jatudent abtivity participation war conparod on an 

intra-rchool b s r i r ,  an inverse rmlationrh.ip war found 

betwmmn school aizm and participation. Whilm thir 

+ 

83 



in rtudent govmrnrmnt 

war not conrirtmnt in 

Z 

In tmram of the total 

oEvi oCewh-mix a rinnLn-g4-par t-t~tp*~a- 

activitire, the inversm relationship 
- - -- - - 

the other eeven student activity 

-. 
rample, 80 -X of the atudentr reported 

'I 

participation in at leaat one activity, while more than half 

05 the rtudento participated in athletic activities alone. 

At leart two in five studentn participated in activitiee 

which provided rmrvice to others. Total participation rates 
d 

and participation rates by activity ware generally-higher 

than rateo reported in previous research. 

When rerponreo to individual items fsoa the climate aurvey 

werr groupmd into four factorr, positive correlatione were 

found brtwern ;ach factor and overall rating of the echool. 

Poritive corralationr were - found between each of the four 

factorr am well. Additionally, Cronback alpha scorer for 

the four factorr ware quite rimilar to previoua research 

with thr inrtrunent. Thio analyrir euggeeta that the rurvey 

itmmr providm a reliable and valid nearure of rchool quality 

in the ryma of the rtudmntr. 

Howmver, nultiplm regrmsrion analysis uring the four factors 

accountmd for only 20.9 Y of the variance of the overall 

rating of thr rchool. Thio ruggests rather rtrongly that 

t.hmre are othmr influbeer rrrponriblm for thm overall 

rating of thm rchool. Intrs-group inconsirtmncior between 



climate factorr and overall rating of rchool ware found whmn 

--- 

data was dichotomized by school location. The 
-- 

dichotomization divided the ramplm bchools into two groupr: 

"high SES, urban setting,.larg~ . , echool enrollnmnt and low 
" A 

SES, rural setting, low school enrollment. Therm 

characterirtics provided additional a v e n u p  to intrrprmt the 
> 

inconeietency. 

C 

, 
CONCLUSIONS 

0 

PARTICIPATION IN STUDENT ACTIVITIES AND PERCEPTION OF CLIMATE 

The failure t o  find a correlation between participation in 
- 

rtudont activities and perception of schooL climate appmarr 

to r o ~ e c t  the hypohhesie; there doer not appear to be a 

significant relationrhip between the level of a rtudant'r 

participation. in rtudent activitirr And h i d h o r  pmrception 

of achool climate factor.. While thin finding (or 

non-finding) is at variancm with what thm litmratur'e 

euggmrted, a further examination of the litmraturm, ar well 

as an examination of the procmdures, have providmd some 

-.. 
reaeonable explanationr for the rsriancm. 

Spreitzer and Pugh (1973) mxarined the corrmlation bmtwmmn 
- 

participation and educational expectatlone. When they , 

&ffferent$ated their sampl-e +chools according t o  rtudent ' , 

, . 
value climate, they obt.aj.ned differing rmrults. In thormd 

schcmlo where the athlete wer valued, thm 



- -- 
i 

participation:expectation correlation war found to be quite 

atrong. Hawever, es thoveftis c l & n a t ~ s h i f t s % d m + e y - h . o * - -  

the athlete toward the scholar, the magnitude of the 

corralation diminished, and in thoer actmole where the , 

mcholar was more valued instead, the correlation wao found 

to be n~n~exirtent. Spreitzer and Pugh concluded thqt .the 

peer value climate moderated the correlation between 

academic expectation and participation in student 

activitier.' ~iailaril~, Otto and Alwin (1977) found that 

the-potential influence of etudent activity participation . 
was mediated by social-payc~o~ogica1,proceeeea .which they 

referred to as the eignificant otherr infl . - we. 
It nuet elm0 be rrmbbered that the literature was almoat . 
wholly American, while the study wee conducted in ~anadiah 

schools. Downey surveyed educatorr throughout Canada and @ 

the United States to determine whether there were"rmgiona1 

differencoe in their educational eyeteme, end found 

."... baoic disferencea in the educational viewpoints of: the ' - 

two countries" C1960:199). Difference0 were obreqved 

following a dietinct pattern from south to north. While 

qmphm+e was placed on intrllectual~rm, aekthetic - 
appreciation, and world citizenship in the Canadian rchoola, 

tke'Aamrican rchoolr placed more importance on phyeical and 

perronal drvelopmmnt. Student activitier, particularly 

athleticr, would likmly be yalumd lass in the Canadian 

rchoolr than American. Thim finding ruggmrtr that in . \ 

Canadian rchoolr, wherr the valur climate ir morr scholarly, 



\ 
- - - - - -.-- -- 

the relationship between psrticipstion in rtudrnt activitirr 

and area& of ecudemie growth woufd be relatkwfy week. T& -- 

non-finding in this study could likely reprraent a 
- - - - 

" cross-cultural variation between the value climatrr of the 

Canadian rchoolo, in which the reemarch waa conducted, and 

schools from the predominantly Anbrican research on etudent 

activities. 

Zentner and Parr (1968) found a imilar crora-cultural > 
variation when examining student crlteriq'for manberehip in 

the leading crowd, a term which Coleman first urrd when he 

found participation in athletica to be the main criteria 

(1961). Zentner and Parr, conducting remearch in Canadian 

schoola, found instead menbetohip to be positiv,ely 

&orrelated with high intelligence, and high acadomic 

achievement, in addition to participation in athletica. - 
, - ' , -  

The climate inmtruient in this itudy used items which were 
I 

developed from a thorough inslyria of school ef f.ctiven.rr 

literature (Wright, 1985). The instrument concerns itbelf 

with cognitive climate and moaaureo students' percaption of 

the rchool as an acadeniq inrtitution. It eppearo t h e t  

although substantial numbbra of rtudent~ in thir rtudy " f f  

I 
. . 

participated in student aetivitiem, they were attracted to 

C 
school for more than theik own persona1 and phyrlcal 

I " 

development. Although khere nerdr could be met through . 
I 

their partic-ipstibn in thi htudent h~tivitfrr--~ro~ram, this 



- - 

d 

9 

- - - - -  - d-- 
L 

did not appear to influence their overall apprairrl of the 

- --  

sEhool ar an academic institution: e C 

' Finally, it may be that the non-finding war due to a 
@ 

weaknere. in the darign of the rtudy itsrlf. While the . . 
I 

aearurement of participation in atudent pctiviti -v 
> replicated the procedure ured in previour rerearch (0.g. 

Barker and G p p ,  1964: Gholron add Buaer, 1981: Kle+er+,-- - - -  

L r b J  

c, 

1969: Ot.to. 1975). thie procedure ir limited In the 
u 

information it provideg. The check-liit approach doer not, 
t 

j o r  example, differentiate the extent of +nvohlvemmnt between 
I D  

a particip;nt who is uncommitted end oLnly-rarbina'liy 

~nvolveh,.and one who ii totarlly immersed. It doeo not -= 

indicate the degcee of importance. of the activity to the 
> - I 

school 48 a.corporate body, and the potential variance -in 

- b6th beer and self kecogaition which would occur am a rerult 
1 - 

ef ths: drgrea of-importance.. The procedure then fallr to 
3 

take account of-the quality of the rerpondent'r 
r 

participation 

participation 

perception of 

3 .  

Each of there 

when it ir precisely <he quality of the 

experience which potentially influence. the r 
rchool climste. - 

t 

provide tentetlve explsnationr for the failure 

to find a significant rrlationship betweon thr key variabler 

- 
under rtudy, and point to thr need for. further rmrearch. 



& # & - a l l  particip-ation, ai yell a. rates of partici-ation 

Z i  --- 
yithinvactivity categorier war found to be similar to ." .a .% 

rtudent participation in the American rtudier, and also to 

thm only other Cgnadirn rtudy (Burnett, 1981) for which data 
1 

warm availablm. LL 

~h. .invmrre relation&ip brtwrcn ichool ni&a and student 

participation wan found to be eoinilar to the reaultr of 

previous studira. Barker and Cusp (1964)'wers the firat to 

cite thir re+ationrhip, and Willemr (1967) concluded'that 

the relationrhlp-war due to a heightene'd.eenae of obligation -- - .. 
in rraller schoolr upon. marginal participants to '-'man" .theee 

actiOitier. ?him is often th-._. with athletic I 

activitimr. 'In large rchoolr there ir often vigoroue 

- 

, compmtition $0 fill 8 iet m b e r  of pooitionr on &chool- ., 2 

teamr, vhik-ahall rchools muat inevitably recruit 

participant6 to make up the tesn. 

Morgan and Alvin (1980), hpwever, found a diverrity in the 
* V '  

manning effmct which war dmpendent upan the charactoristics , 

of thm school activity. Thir phenomenon' 

> / provides an mxplenation for the indivi us1 activity * P 
iY= onrirtmcier which drviat;d from l b ~ m  overall inverre 

The c*ntrality of an activity detmrminee the likelihood that 
J' , , 

th- organization vill commit scarce rerourcia to ensure ita 



-r- - 

- - - -- - 
- L- - - 

performance. The dl'articity of an activity ir it. capacity 
.r--. 

- - - - - - - - 

to'abeorb furthmr participantn. In thir rtudy, thm larg/r' 

School 5 had a similar athleticr participation retm (52 %)-  

to School 1, but had three tinee the numbmr of rtudmntr. 
i 

School 5 had additional hletic teams (oleoticity) to P" 
abeorb those atudrntr who failed to make the varrity-lmvml 

team, while studentr in School 1 participated more intenrmly 
- - 

to fi4l'varsity tean,poaitiona (manning effect with central 

- activity). 
I 

Summarizing these findings, the activity participation ratmr 

of the,Canadian atudentr in thi; atudy were found to be 

similar'to the American research, as was the inverse 

relationship between school enrolment and etudent 

, participation. Examples of Uorgan and Alwin's concepts of 

centrality and elamticity-were alro in evidmnce, and appear 

to provide an explanation of why certain activities in 

certain achoola attr-act more etudent participation than 

' others. 

CLIMATE MEASUREIEHT 

School eff-ectivenens reeearch at the necondary school lbvml 

has been limited, particularly with climatm -8tudimr. Tho 

current study provided an opportunity for this climate 

instrument to be used in t h ~  field for a- thLk4 ti-, but f a  

a multi-school context, instead of a ringlo-rchool rtudye 

The findingsrruggmrt that the inrtrummnt providmr a rmliablo 
r". 



- - -- - - 

% 

. . 
-- - - 
- 4 2 - -- 

maarure ,of rtu rntr perception of rchool climate. -- - Q - - - -- - - - 

Rrliability analyrir acorrs were slightly higher for twu 
% 

factorr and olightly lowmr for the &her two when compared 

with data from the previour, LaRochelle (in progreso) study. 
1 

-Each of the four factorr hack rinilar cerrelation 

corfficien'tr with overall rating given the school, when 
* 

coap*red with the Weight (1985) data. - - Whmn data f r o a h i s  - . a - r 

atudy ih' catrgorized by urban/rural locatiod, tld urban 

coirelation coefficiente are hlmort identical' to the Wright 

rtudy which war conducted in a large urban rohooi. However, 
-- -- --. 

--A 

----- -- 

in thir multi-achool rtudy the factors accounted for, only* 

20.5 X of the variance in overall ratin'g, while in Wright's 
J 0 

(1985>.singie-school mtudy 32 X of the variance was 

accounted for. Thin latter finding ruggestr a potential . 

need to conaidmr location characteristics when interpreting 

rubmecjumnt reaultr from thFB instrument. - - 

4 

The dichotbmiration of data revealed another intereating 
- - 

finding vhich also rupports the need to consider place' 
\ -___ 

rprcific characterirtica when a t t r m p t i ~ m u r e .  school 

climate. While the rtudents in one group gave their ochools . ' -- - 
a highcr overall rating they rerponded less Pavourably'to 

the climate factor items. The dichotomization provided a 

mocio-economic categorization, ar well am a urban/rural 

location catrgorizatian. Hallinger and PIurphy (1986) 

- 
provide en intmrpretation for thir finding: their study 

found that while offactive rchoolm exhibitrimilar 

charscterfrticr, therm were rtriking differancer in the 



-- -- 1 - -  - - -- 
implemented in rchuolr &&ing diffrring rocio-economic 

communities. The dichotomizsd.data axhibitad manykf the 

- - 
patterns dircuseed in the Hallinger and Murphy (1986) rtudy. 

Wright (19851, who initially drveloprd the climate 

inetrument, raiaed the'concern that place-specific variablrr 
f .  

aright have an impact on climate mcsaaurement,, and tharr 

finding* tentatively auggeet that .thijs night be the~caas. . 

Finally, the auggeation that the climate of the rchool 
. - 

operatea as an interactive variable, influencini" the rkudent 
tw 

a c ~ ~ p a r t i c i p a n t ' e  perception sf -c-lrmate in an 

- / 
interactive manner, finde support from Anderaon (1982). In 

a'compreherlrive review of the reeearch, the actual mechanirrn 

behind the climate relationaship wee exemined and 

concluded that altho* the in%eractivo model "(la) v no e 

1 -  reflective of reality, it-in infinitely-more complex" r 

DIRECTIONS FORKFUTURE RESEARCH F 

The aeaeurenent of school climate ir a complex taek and the 
- -- 

methodology remaisa very much in the pioneering rtage. This 

multi-school study han demonetrated the potrntial for 
-- 

place-specifi& variables affecting the nrarurrnrnt'of 

climate factor Subrequent rrrrarch rhould 

include rchoola ,which have bren carefully, natchrd. in 

enrollment, location, and rocio-oeonomic rtatur of community 



rorved which would enablb durther examination-of theas 

Subroquant studmnt activity research, dealing with the 

oocial-prychological diaenrion, rhould'exaaine .other ' 

variabler, and ehould be more narrowly defined. While thTg, 

study war concerned with cognitive eiimate, thprs are 

oocial-p ychologfcal varkabler which could be examined.- - 

7 > \  1 ,-- , .b, . 
Throo variablaa include achievement orientation, dlieinatio~ - * 

goal alignment, deyiaruce, and oatisfaction. The complexity 
'I 

of those variable;' and their potential for'yinteractiva 

relationship ruggerks that they be examined in ioolation 

through eaparate rtudiea. 

There ir reaeon to suspect thht the path toward eetabliehrng 
'r 

a caural effect for student activities lies in the area of 

this roc+al-poychological d'immnrion. There ray be a need, 
.. 

- - 

aftor thir dimmniion her boen adequately examined, to 

conduct longitudinal rmrrarch to arrerr the impact of 
* 

rtudont a6tiviti.r both beforo andaaftmr participation. 
, s, 

Thmre ir a concern that participants and non-participantr - +- 

are direimilar populatid&- (Stoveneon, 1975) ; that 
- - 

participants already poarraa the-affective and cognitive . 

qualitier which are "found" to cor&latr with their 

participation. This should be addraeaed through a sample 
- 

= 
which ha8 been_.rxpormd to coitpulrory participation. 



IHPLICATIONS 

Continued research on-the identification and m~arurement of 
t * 

achool climate ham confirmed that it ia poaribla to reliabAy 
1C 

in a multi~school analysis. This . 
. . q  

poGenkia1 concerns which may 

provide direction for the on-going refinement of the 
- 

inastrumerit. Neverthelesr the current data will be found 

uaeful to dietrict and school-level decieion-makers /or both- 

1 rneaauring-attainment of- achool .effectivenear goala' arid 

providing directions for future growth. 

While this etudy failed to provide a useful appraisal of the 

value of student activities, it may heve-heen the result of 

cultural differences between Canadian end American rchdoln ' 

I 

fn the cognitivg climate measured by the inetrument, a6 well 
\ 

as the etudy'k fail /- to con8ider qua~ity of participation. 

However, there have been established, in numerous and varied 

research aituat 6 ,  we11 validated correlation8 between 
9 

atudent participation*and deeirable academic behaviors. 

le it haa not been eetablished that psrt4cipstion in the 

gnt activitiee is a cause of theee'deairable acadomic 

behaviora, the overwhelming body of reaearch correlating the 
P m 

C 

two cannot be overlooked. 

Given the current controversy over studaht activities, tho 

examination of existing research, from a36cision-making 

perspective, is a productive exercioe. ~otw1th;tanding the 



* that the rtudon* activitiem program ir e3ucatioKally 
& *  

1 t 
valuablm and worthy of both fiscal and pereonnel support. 

Any action which groerly removea support for these 
/ 

- 

activitiem-failr to undrrrtand their multiple rolea within. 

our achoola, and is in direct'confllct with the educational $ 

4oala of our profeasion. The arrociation which cla$ms to 

,--- rmpreeent thir profeskion would be well advised to seek 

other, lase educationally damaging strategies to fulfil it- - & 

political and economic goals. - 
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STUDENT CONSENT FORM 



Thi8 aurvey is king g h u r  to '-a& 11 atudata from twilve 
r . a' 

.I. 

Hcondary rhoola sh&n tlkughout the province. It8 purpoia ia to . . 

--look at the role of a c t U i w  which take place outside of the cla.uroom 

(mmetimea called HurtracurricularH), and whet they might contribute. to . 
\ , , 

d 
the 1mprning.climatm of achoola. Rasearch in Britain and the,United * ,  

a 

, - Statma ha. ahoun that fhta climate ia an important factor In encouraging 

atudmnt. to learn. 

r' 

Your anonymous responses to thia queotionnaira will help ;a to 

axemine thia relationship in secondary achoola throughout Britiah 

Columbia. If there are queationa which you are unaure of or which you 

prefmr n ~ t  to anauer, plea88 leave the reaponae space blank. 
i 

Your participation and accurate completion of the edrvey a h  

eLuntial to the uaafulnua of thia ,project. Thank you for your 

cooperation. 

STUDENT CONSENT M PARTICIPATE: 

I agree to participate in thia reuarch questionnaire on a r 

voluntary h i . .  I am aware that my participation or non-part ipation 

will not influurco my gr8du in any way. \ 
I 

M ENSURE YOUR WOWHITY, PLEASE DETACH THIS PAGE AND RETURN IT 
S ~ P A R A ~ ~ L Y  TO YOUR TEACHER. 



APPENDIX B 

TEACHER'S INSTRUCTIONS 
A 

* 



- -- - - - - - 

8 

SCONDARY SCHOOL STUDEUT, PARTICIPATLION AND CLIMATE- SURVEY 
+* 

mi. aurvay i a  k i n g  c o l n ~ u c t e ~ ~  i n  t+y ~ c o n d w y  8choola  i n  & d u  t o  
g a t h u  d a t a  for a gradua te  t h e a i a .  t , ,$ '% 

' * 
s. 

Studur t a  u a  t o  a ign  th. c o n r m t  'form, de tach  it from t h e  

q u a ~ t i o n n a i r a ,  and r u b n i t '  it u p a r a t a l y .  They ahould n o t  p l a c e  any 
' "' 

i d a n t i f y i n g  marks on t h e  quea t ioma&r* 4 r d u  t o  p r o t e c t  t h e i r  F \ - -  

anonymity. 

Part 1L after completing t h e  two d e m g r e p h i c  queet iona,  a tuden ta  a-to ,- 

conaidar  t h e  LEhpol .wtncur.lN1.r m c t i v i m  ~ h i e @ '  t hey  have 1 

p a r t i c i p a t e d  i n  du r ing  t h e  c u r r a n t  .chool ykar (1985-86). 

STU~EYTS ARE TO INDI&TE THE NUNBER OF DIFFERENT CLUBS, TEAMS, ETC. 

YHICH THEY HAVE PARTICIPATED I N  FOR EACH CATEGORY. . . 

Examplea a r e  provided f o r  each u r t r a c u r r i c u l a r  ca t ego ry  t o  a a s i e t ,  
4 

a tudanta .  T h o u  a c t i v i t i e s  which dcr n o t  a e u  t o  f i t  should be  l i s t e d  
"& s- 

- - - - -  

--- 

under "other". 

- 

p u t  2; a t u d u t t a  ahould c o n s i d a  each quaa t ion  ind#vidua l ly ,  as it i n  

t h a  i nd lv idua l a '  percept ion6  which a r e  baing measured. Only of t h e  Q 

-7 
.. - ? 

f o u r  r u k n  e h o i c u  provided ia  t o  be uaad. whi le  .one q u a a t i o n s  aw - airni lor ,  it i a  hopd t h a t  each q u u t i o n  w i l l  be given  v e f u l  . -  : '* 
con8idmration. B.forr tb- plplrcru a sk  a tudan ta  t o  

6 . 
=back thair .rupoWb t o  t h e  ' f i n a l  q u u t i o n .  S t u d e n t s  a r e  t o  p u t  t h e  

of t h e i r  r e 8 p o n w  i n  t h e  box t o  t h e  r i g h t .  

Tbank you for y o u r ~ a u i a t a n c a .  



. THE 1NSTRU)JENT 
' 



1. School 1 d m t i f  i cmt ioa  
.. 

4 

t o  o w ?  ~1.m th. PYIP)S of  t h e  *roat eppidprietm en.- i n  thm 
box Wid. tb. ques t ion  i n  t b e  t i g h t  hand margin. 

- * 
t 

- 

* ,  2. Su ? e 
c, - . e .  I 

2;  ah 2. feR0a. - 
% 

3. What 1. th. h i g h u t  formal d u c d t d o n  imvml a t t a i n e d  
by a i m  of y m ~  p ~ t t n t ~ ?  * 

1 :- -.- 
Y 

t h i n k  rbout a a  ractr8cumkculsr rcbool s d i v $ t i m 8  which you hevm bun - 

involved An dwiag t h i a  &tool pear ti... .in- Saptuber 1986), 8. -11' 
u U' a c t i v i t i u  you p l u r  t o  particlpata i n  M o m  t h e  and of  Junm. 

*-. - 
far  ma& c a m  ll8t.d balo., l n d i u b  Un n l u b u  of  d i f f u e n t  

i v i t i m a  you ha*. birn, o r  w i l l  be involved i n ,  du r ing  t h i a  year. 
-- 

4.. H d  many- &l~ltiu havm you 
puttclprtd to tb18 y r u ?  ( h u p l u :  Sciutce cl*, 
Spanid club, c a r p u t u  c lub ,  Debating tea., 
Fk.ch far tba top, mtc.) 

6. Sku m y  . a d i v i t i ~  ba* YOU 

partieipam in  tbie y o u ?  <Exemp$u: fhnd, Choi r ,  
Scbool Playa, rtc.1 

d 



- -  - - - --- 
" -2- 

9 % * 

7. H w  many activities have you. 
psrticipetad in thir year? (Exe~plu: aport8, managmra, 
rcorera and timpra, poster club, euard. conmitt-, 
community voluntma, ate.) 

I' 
. 

9 

8. How many related activities have you - - 

partic&%?% y H i ?  (Examplu: annual, student 
nruapipw , etc. i 

\ 

9. Hoc, @any activitiea have you participated 
in thia yesr? (Examples: Student Council, Claaa repa, e 

Spott8 Council, ekc. ) 

i 

10. H w  many ~ s c t i v l t i u  have you participated 
in this yesr? (Exarplu: photography club, etc.) 

the b o x  to. the right. - 

':Is 
11. Pleaam liat any activitiea you have participated 

in thia year? Put the number of "othu" activitiu in 

- 
- - 

5 



B 
. Pi- r u p c m d  t o  a11 tha state~mts on t h o  s u r v e y  w i t h  specific 

rofuurt% t o  t h i a  .chool. Your answara ahou ld  ahou ld  roflact your 
p e r c e p t i o n 0  of t h a  . d r o o _ l  a0 whola. P u t  t h a  nunbar r e p r u e n t i n g  t h e  

i n  your  o p i n i o n ,  i n  t h o  box t o  t h e  r i g h t  of each  

* 1. S t r o n g l y  d i m g r o e  ' 

2. d i r s g r ~  i - -  --- 

3. a g r e o  
4. s t r o n g l y  a g r o e  

12. Toachers  i n  t h i s  s c h o o l  o x p a c t  a t u d e n t a  t o  do'wall i n  
t h a i r  rchoolwork.  

tP 
13. I n  t h i s  achool ,  s t u d u r t a  and t o a c h o r s  work t o g o t h e r . t o  

h o l p  students do w e l l .  

i 

14. T h i s  who01 p r o v i d o s  good opportunities t o  make friend.. 18 

15. S t u d e n t s  a m  ruiqdd regularly a b o u t  r c h o o l  g o a l 6  and 
-couru o b j . c t l v o 8  by t h 8  t ~ c h e r s  and a d m i n i s t r a t o r s .  

16. I t m l i o v a  t h e  battu I do i n  mchool, t h a  b e t t e r  
p r a p a r e d  I w i l l  be i n  t h e  f u t u r o .  - - 

17. S t u d . n t a  i n  thir ad1001 k ' l i e v o  it is i m p o r t a n t  t o  do 
well i n  t h e i r  h o o l u o r k .  0 21 

e 
- * -- 

l a .  Thfa rchool o f f e r  t h o  n-y courur, t o  p r e p e r e  ae 
for t h o  f u t u n .  22 

.b- ! 

19. staff i n  a i r  bdi t r y  to r a s o l v o  student c o n c r m r .  0 23 



CT Y O U R  F m T H E  FOUMJIWG CWEE3 . . 

1. Strongly disagraa 
2. d i a a g r ~  
3. a* 

* 4. mtrongly agree 

. 
20. Hoat atudent. agree with the expectation. of the 

tmechera in thi8 echool. 

21. Teachers in thia school encourage atudmnta to do batter 
in their schoolwork. 

22. Hy aucccra8 in later life d k  not depend. on how well I 
do in mchoal. r- 

23. In thia school, moat atudenta do hom&otk.every night. 
. . 

24. Hy teacher. cannot help me whek I have had trouble with 

2S. In my claaua, good mffort reaults in good mark..* 
- 

# 

26. Student. generally respect one another in this school. 

27. Ganmrally, moat of my teacher. arm tmaching the couraea 
they are trainad to teach. 1 - 

28. I a m b g  to do the beat I can in achool. 0 32 

29. Ig $riadm d6n't care about X'OY well they. puform in 
rchool . n 33 

30. Teuckra u e  willing to give utra help to m t u ~ m t ;  who 
are doing poorly. C 

C -  



* 

1. StronePy dimgroe 
2. diugremy- 
3. aQIH 
4. 8trongly agree 

31. Teacher8 in thir rchool do not amam to care about a 

their 8tudents. 

32; ~tud&t..in thi. who01 r.8-t their teachera and 
the ad~inimtration. 

33. Very little cfau-tlme ia taken up by teachera to 
discipline their studmts. 0 37 

34. I fa01 g-hen I -do we11 in rchool. 

_- 
35. Student. in thi. 8chool come to clam well prepared 

to work. t a 39 
36. There ia no ahortag. in thim school of reference 

material. or facilitie. for my - schoolwork. 2 
* '- 

37. ly tee&ium are umually open and undar8tanding. Y - 

- 

38. There are many conflict. among atudmnta Irthi. achook 

39. ly teachua regularly let me know how I am doing. 

. I klieve I can do the work my teacher8 aaaign me. 

1 lg friend. think it 18 great when I do well in school. 



1. S t r o n g l y  d i m g r e m  
2. d i segr -  
3. a g r e e  __ 4. strongly agra* 

\ 

Hark8 are g i v u ,  i n  a f a i r  munner i n  t h i 8  achool .  
' 

Hy t e a c h e r s  a l k t  n e v e r  check t o  m 8 u r e  t h e  homework 
t h e y  a88ign i8 done. 

Hy f r i e n d 8  feel good whan t h e y  d o  we41 i n  cla88. 

Discipline i n  t h i n  achool  is h a n d l d - i n  a f a i r  a a n n u .  

Plea* a 8 s i g n  a letter g r a d e  t o  t h i s  schoo l .  P u t  t h e  
o f  t h a t  letter g r a d e  i n  t h e  box on t h e  r i g h t .  

letter grad-: 4. A 
3. B 
2. C 
1. D 
0 .  F 

' ! 
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