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ABSTRACT ( /  7 w 
a -  / i p. ** - - 

;= T h l s  s t u d y  d e s c r i b e s .  t h e  o p i & l o n s  and a t t . l t u d e s  of  

s t u d e n t s  who have  l e f t  t h e  s e c o n d a r y  F r e n c h  i m m e r s i  n  3 
program between g r a d e s  8 a n d  11. ~ h e s e : s t u d e n t s  a re  t h e n  

compared t o  s t u d e n t s  who are s t i l l  e n r o l l z d  i n  t h e  program. , . 

F i n a l l y ;  s t u d e n t s  i n  t h e  immeyskon program are compared t o  

s t u d e n t s  i n  t h e  r e g u l a r  ~ n ~ l i s h - p r o g r a m  c o n c e r n i n g  a t t i t h e s  

c, a n d  o p i n i o n s  a b o u t  s e c o n d a r y  s c h o o l  e x p e r i e n c e s .  

S t u d e n t s  i n  f o u r  B r i t i s h  Columbia s c h o o l  d i s t r i c t s  who had 

' t r a n s f e r r e d  f rom t h e  immersion p rogram were i d e n t i f i e d  and 

m a t c h e d ' o n  t h e  basis of  a c a d e m i c  a c h i e v e m e n t  w i t h  a g r o u p  of 

s t u d e n t s  s t i l l  i n  t h e  immersion progkam, who were t h  \ n  
a 

matched w i t h  a  g r o u p  of  s t u d q t s  f rom t h e  E n g l i s h  program.  
d 

. 
R e s u l t s  of  t h e  q u e s t i o n n a i r e s  a d m i n i s t e r e d  t o  t h e  

t r a n s f e r  s t u d e n t s  r e v e a l e d  t h a t  t h e  most s i g n i f i c a n t  f a c t o r s  
B 

i n  t h e i r  d e c i s i o n  t o  l e a v e  t h e  p r o g r a m o w e r e  ' d i s s a t i s f a c t i o n  
m - 

' w i t h  t h e  q u a l i t y  of  i n s t r u c t i o n  a n d  the c o n t e n t  of  t h e  

immersion c o u r s e s ,  t h e  degree of d i f f i c u l t y  of  t h e  c o u r s e s  

and  t h e  n o t i o n  t h a t  be t t e r  g r a d e s  would be o b t a i n e d  i n  & t h e  

E n g l i s h  program. Some ~ t u d e n t s ,  ( 2 3 . 8 % ) ,  p a r t i c u l a r l y  f rom 

one s c h o o l ,  i n d i c a t e d  t h e y  l e f t  t h e  program t o  r e g i s t e r n i n  
# 

a n o t h e r  s p e c i a l  

Comparisons w i t h  t h e  s t u d e n t s  s t i l l  i n  t h e  immers ion  

program r e v e a l  t h a t  s i g n i f i c a n t l y .  more immers ion  s t u d  
3-- 

b e l i e v e  t h a t  a  b i l i n g u a l  educa , t ion  w l l l .  lead t o  be t t e r  J o b  

o p p o r t u n i t i e s  and t h a t  t h e  b i l i n g u a l  p rogram p r o v i d e s  a  

b e t t e r  e d u c a t i o n .  S i g n i f i c a n t l y  more irnrnersion s t u d e n t s  5-1 
d 



I 
. . 

they are sure of ,attending university . cornpar i s b ~ 5 4 4 t w e c n  
th? immeision students and the regular program students 

revealed that regular students are siqnificantly more--.- 
* al 

satisfied with the quality of instruction and tke content of 
. - 

their courses. 
0 

Three profiles of transfer students were constructed. 

*se who are dissatisfied with the quality.3 the - I 

instruction and the content of the courses represent 44% of - 
t 

the transfer group. ~ h b s e  who leave the program because of 

the difficulty of the courses represent 33% of the group and 

those who leave the program for another option such as the 

International ~ a c c a l a u h a t e  Program represent 24% of all the 

transfer students. 

Recommendations arising from the study are that the ., 
H 

quality of instruction and the content of the courses be 
$ $3 

considered a. priority, including instr&ctlonal strategies 
- 

that foster communicative use of the language. Secondly, 
- 

students im imnersiod are a heterogeneous group v a r y i n g  

b. 
A - 

academic ability and therefore the expectations and 
t 

objectives oj: the program need to make it possible for most 

of this group to succeed. Finally, secondary immersion 

shou1,d offer -as brpad a variety of academic and 

non-academic electives as possiblel 

,r 
6 
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. . 
CHAPTER 1 P: 

P 

INTRODUCTION TO THE STUDY 

French immerdion programs, in existence since the lpte - .  
6%. 

1960s in Canada, a r & a  unique:approach on the part of Lthe 
, 

, 
. '  public educsati'on system to respond to lirQuistic, polit4cal 

fi:, - * 
I and cultural needs expressed by. angiophone Canddians *wishing 

2 

theirlchildren to become functionally blfingual. Briefly, 
* 

%z, 

*French immersion refers tb a program by which,English - 
n e 

b 
0 '  

speaking studekts are initialIy taught 100% he  ti^ i n  

5 J 

French, their second language.%The next stage, depending on 

- the program, continueshhe instructibn in ~ r e n c h  for most- of '- 

* 

, 

the subjects'and also adds E n ~ l i s h  Janguaqe arts.. 
' F  

  he' emergence of the need for tpe  immersion -approach to 

the teach,ing of a second language stemmed from the c~anging ., 

social structure of . .  ~ u e b e c -  during the 1960s (Genesee ,  1984 1 .  
'< a.  

Parents saw the fueure necesdity of bilingualism ip ordef 
,? s 

for their c&ildre,n td compete i*. the job market but. were 
0 - 

concerned 'that traditional second language Fograms would 
i 

not be able -to meet the challenge of' bilingualism. Therefore 
9 %  ie . . 

French immersion programs were started in the public school 

system in Quebec as experimental methods of intensive second 

language instruction. Financial support for,such programs , 
I' 

became available in the early 1970s from the federal- 
7-4 

--'---LF 



Since t h c  beglnnlng af ~ r d n c h  i&rsion'progrsss i n  

" Canada, t h e  number of studontk i n  the program acioss the % 

country has g r u m  conafderably, f r o 6  40 000 in.1978 to 1 4 8  . . . 
* - 

(105 in i905 (Canadian Parents  for F r e n c h ,  1 9 5 5 ) .  I n  British 

'~olulbta t h e  program hap qrovn tc..tnci"dc 32 of the 7 3  - - -  , 
tschoof d i s t r  icCs cf Lsring t r e n c h  'larrsior/ durlnq t h e  - 

rt 

i 
Columbia, 1 9 8 6 ) .  In t h a t  .year the program 4tnrolled 15 4 8 6  

students i n  the pxovfnca, c o w r e d  t o  4 363 in 1980. 

The .spread of French 1-mmerslon prcqrapu across Canada, as - 

well as in Quebec, 1s due'to the or!ginal reason for  t h e  ' 

proqrae,  Chat of wishing to anaura fu:ura ycnerationa of 

bilingual adults able to w6rk ,in French and i n  English. c 

Since t h a t  time, however, pareats -have identificd'additional 

founding a8e-z sf the  Canadtan Parents  for  French 

( ~ i b a a n , 1 9 0 4 )  axp la lns  that parental reasons for choosing 

French immeraton may include a desire for a mote chal&cnqing 

proqrah- a ba l l s f  in s ooze rlgourovs approach t o  study -* 

a 9006 t h i n q  and t h a t  the  G s t s r y  of one lansa,uage my lead . 
6.  

In r recant G a l l u p  poll conducted by the Canadtan 

Fatante  for  Pornck [Shagson, 19851,  83% of t h e  parents with 



- - 

s t u d e n t s  p r e s e n t l y  e n r o l l e d  i n  immersion programs said t h a t  

$hey wished t h e i r  c h i l d r e n  t o  c o n t i n u e  i n  t h e  immersion 
", 

- p r o g r a m  t o a t  l e a s t  t h e  end  o f  s e c o n d a r y  s c h o o l .  I n  B r i t i s h  + 

.Columbia t h e  program is e x p a n d i n g  r a p i d l y  and  y e t  it is 
d 

s t i l l  i n  t h e  s t a g e s  of i n f a n c y ,  p a r t i c u l a r l y  a t  t h e  

s e c o n d a r y  l e v e l .  Ten s c h o o l  d i s t r i c t s  are  p r e s e n t l y  o f f e r i n g  

s e c o n d a r y  immers ion  programs a s  a fo l low-up  t o  t h e  e a r l y  and 

l a t e  e l e m e n t a r y  programs.  Y e t  a s ' o f  1985  (Shapson,  19851, 

7 0 - 8 0 s  o f  the c h i l d r e n  e n r o l l e d  i n  immersion were s t i l l  i n  

t h e  p r i m a r y  g r a d e s .  The r e m a i n d e r  of  t h e  s c h o o l -  d i s t r i c t s  - 

- - - - 
a r e  p r e p a r i n g  t o  o f f e r  t h e  s e c o n d a r y  program a s  s o o n  a s  

t h e i r  s t u d e n t s  r e a c h  g r a d e  e i g h t .  

- T h e  s e c o n d a r y  immersion program p r e s e n t l y  i n c l u d e s  1 487  

s t u d e n t s  + i n  t w e n t y  secondary s c h o o l s  I n  B r i t i s h  Columbi J i --- / 

Although  t h e  o f f i c i a l  p o i i c y  c o n c e r n i n g  t h e  s e c o n d a r y  

immers ion  program is s t i l l  t o  be o f f i c i a l l y  a p p r o v e d  by t h e  
- 

M i n i s t r y  of E d u c a t l o n ,  t h e  a c c e p t e d . o b j e c t i v e  of t h e  
% 

s e c o n d a r y  immersion program is' t o  m a i n t a i n  and enhance  t h e  

second l a n g u a q e  s k i l r s  of t h e  immersion s t u d e n t s  and t o  

p r e p a r e  them f o r  u s e  of t h e  l a n g u a g e  i n  t h e r  d a i l y  l i v e s  

and  / o r  f o r  f u r t h e r  s t u d i e s  i n  t h e  l a n g u a q e  a t  t h e  

p o s t - s e c o n d a r y  l e v e l  ( H i l l s ,  Note 2 ) .  I n  t h e  s e c o n d a r y  

imntersinn program s t u d e n t s  i n  g r a d e s  St t o  1 0  u s u a l l y  take '  

t h r e e  cr f o u r  of  the i r  e i g h t  c o u r s e s  i n  F r e n c h  and  -in g r a d e s  
* I 

11 and 1 2  two ~ o u r s e s ' a n d  t h e n  one  c o u r s e  r e s p e c t f u l l y .  
C 

R e c e n t l y  p o l l e d  g r a d u a t e s  of i m a c r s ~ b n  % a t  t h e  s e c o n d a r y  



l e v e l  said thelr  primary reaspn for, continuing through t h e  - 

Y .. 
program was to truly master' the -&anqhagt [Day and Shapson, 

L - 
1985a, l985b). 

- 

Oneo of the criticisms which has been leveled at French 

immersion programs (Burns, 1983) has been that it is an 

suited to above average students, but 
L 

to students from families who will 

transport their children some distances to go to school and 

who take an active interest in the education of their 

children. Genes ee (1984) maintains that i q  rsion programs < 
are successful with students of a wide range of abilities. 

If immersion program are to be equitably available to 

studenta f ~crm-all parts of Canadian society, the 

investigation of why some students choose to leave the 
/ 7 

program must provide insight into the realities of the 
4" 

C &ograms as a whole. J 

Several issues have been raisednconcerning'the,quality 
* 

and the implications of i-rsion program. in the h l i c  

school system (Shapson, 1985). One of the most pressing 
I 

issues for secondary immersion programs and therefore for 

the program as a whole is the transfer of s o w  students back 
- - - -  

to the regular- program at the secondary level. 

It is important e a t  the extent of transfer from the 

proqram should be an issue for study in the development of 

the program. Only a f e w  studies have been completed of" 

secondary immersion progzaars elsewhere in Canada (Morrison 



- 
b 

I 
- - - - - - - - - - - - - - 

et al, 1979, 1982). School districts in British ~olumbia 

which have onlylrecently started the program and those that 
C 

are to follow need direction as to the best sort of program- 

to offer and they need information as tc the characteristics 

of the students opting for the program at the Secondary 

level. , 
- 

,' - - 
Reasons why students transfer from the program (Morrison -- 

et al, 1979) may include their change in emphasis regarding 

future job oportunities, the lack of choice of electives 

he necessity of taking some compulsory courses "'7 
in French or the frustration of the increased level of 

difflculty of the immersion courses at the secondary level. 
< 

A considerable number of transfer students in the Morrison 

study 31979) mentioned that they thought they could achieve 

,higher marks in the English program and that these results s - 

would be important to them for entrance to post-secondary 

institutions. But many students alsocsaid that they planned 

to continue to use and to improve their French in the 

future. 

This study will undertake a comparison of the attitudes 

and opinions of the students who transfer and those who - 
remain in order to better underszand the characteristics of 

P 

these two groups and the relationship of these to the 

characteristics of the secondary immersion prograk. - 
Issues in secondary immersion are fyrther -cornpounded 

* 

because immersion students are also members of the secondary 



,system a s  a whol-e . I n  B r i t i s h  Columbia, secondaEy g r a d u a t i o n  

r equ i r emen t s  were changed i n  1992 t o  i n c l u d e  t h e  comple t ion  - 

of  p r o v i n c i a l  examina t ions  i n  Grade 1 2  ( M i n i s t r y  of 

Educa t ion ,  B r i t i s h  Columbia, 1 9 8 2 ) .  O t h e r  a d d i t i o n a l  changes  

i n  compulsory s u b j e c t s  have supposed ly  made, t h e  r e q u i r e m e n t s  - sky.- 

, ,+ - f o r  g r a d u a t i o n  more I t igourous.  I n  o r d e r  t o  assess t h e  1 
r e l a t i o n s h i p  of t h e  s e c o n d a ~ . y  immersion program t o  s econda ry  

programs In g e n e r a l ,  a t h i r d  group  of s t u d e n t s  i n  t h e  - 
1 

r e g u l a r  Eng l i sh  program a r e  i nc luded  i n  t h i s  s t u d y .  Some . 

comparisons  w l l l  be drawn between t h e i r  a t t i t u d e s  and 
* 

- o p i n i o n s  and t h o s e  bf t h e  p r e s e n t  and former immersion 

s t u d e n t s .  

The f o u r  d i s t r i c t s  of Coquit lam, Su r rey ,  yancouver and 
's \ 

Langley,  where t h e  p r e s e n t  s t u d y  is conduc ted ,  were among 

t h e  f i r s t  i n  t h e  p rov ince  t o  o f f e r  immersion programs and 

t h e r e f o r e  can be c o n s i d e r e d  t h e  p i l o t  d i s t r i c t s  f o r  t h e  
' = -  

program a t  t h e  s econda ry  l e v e l .  

The impetus fo'r t h e  p r e s e n t  s t u d y  came from f h e  d i r e c t  

conce rn  of one of t h e  s c h o o l  d i s t r i c t s  about '  t h e  number of 

s t u d e n t s  t r a n s f e r r i n g .  from t h e  program somet.ime be tween  
+ 

Grade 8 and Grade 1 2 .  The s u p e r v i s o r y  p e r s e n n e l  of t h i s  

d i s t r i c t  began working w i t h  t h e  s t a f f  of t h e  two s e c o n d a r y  

s c h o o l s  involved  t o  i n v e s t i g a t e  t h e  problem. I t  was a t  t h i s  
II 

p o i n t  t h a t  t h e  a u t h o r ,  upon t h e  encouragement of t h e  

s u p e r v i s o r y  p e r o n n e l ,  becanre-involved i n  a p i l o t  s t u d y  of 

t h e  problem. T h i s  s t u d y  c o n s i s t e d  of a s h o r t  q u e s t i o n n a i r e  



comple ted  by same o f  t h e  s t u d e n t s  who had l e f t  t h e  pro-am - 

1 -  - 

- -- 

and  a n  open-ended d i s c u s s i o n  w i t h  a s k l l g r o u p  of t h e s e  
c 

s t u d e n t s .  

When t h e  r e s u l t s n o f  t h i s  p i l o t  s t u d y  were  a n a l y s e d ,  i t  

w a s  d e c i d e d  t h a t  a  more f o r m a l  s t u d y  s h o u l d  be c o n d u c t e d  and 

t h a t  t h e  r e s u l t s  would be  more a c c e p t a b l e  t o - g e n e r a l i z a t i o n  

i f  more s c h o o l  d i s t r i c t s  wer.e i n c l u d e d .  The f o u r  d i s t r i c t s  
/'- 

a p p r o a c h e d  had a l l  e s t a b l i s h e d  s e c o n d a r y  immersion programs 
- --- - - - - - - 

t h a t  were a t  least f o u r y e a r s  &ld a t  t h e  t i m e  of  t h e  s t u d y .  

Because  t h e  s t u d y  was t o  i n c l u d e  f o u r  major  s c h o o l  

d i s t r i c t s  i n  t h e  p r o v i n c e  and  b e c a u s e  t h e  r e s u l t s  would 

f u z n i s h  u s e f u l  recommendat ions  i m p o r t a n t  t o  o t h e r  s c h o o l  

- - 
d i s t r i c t s ,  t h e  M i n i s t r y  of E d u c a t i o n  of t h e  p r o v i n c e  of 

B r i t i s h  Columbia a g r e e d  t o  p r o v i d e  p a r t i a l  f u n d i n g  f o r  t h e  

p r o j e c t  . 

" There  are s e v e r a l  v a r i a t i o n s  d e p e n d i n g  on t h e  p r o v i n c e  

and t h e  s c h o o l  d i s t r i c t ,  b u t  p r i n c i p a l l y  two s o r t s  of 

immers ion  programs now e x i s t .  I n  what is c a l l e d  t.he e a r l y  

immers ion  program, ch i? .d ren  b e g i n  t h e i r  e x p e r i e n c e  w i t h  t h e  

l a n g u a g e  a t  K i n d e r g a r t e n  i n  a 100% F r e n c h  e n v i r o n m e n t  and 

c o n t i n u e  i n  t h i s  t o t a l  Immersion s i t u a t i o n  u n t i l m e  end of 

g r a d e  two.  From g r a d e  two t o  g r a d e  s i x  o r  s e v e n  t h e y  r e c e i v e  

f r o m  20% t o  .50%of t h e i r  i n s t r u c t i o n  i n  E n g l i s h .  Most 

d i s t r i c t s  have  c h o s e n  t o  m a i n t a i n  a  lower  p e r c e n t a g e  of 



B 
E n g l i s h  i n s t r u c t i o n  i n  t h e  rogram on t h e  b a s i s  of  r e s e a r c h  - 

- 

r e s u l t s  which s u p p o r t  t h e  c o n c l u s i o n  t h a t  t h e  Language Arts 

s k i l l s  o f  t h e  p u p i l s  w i l l  be as good o r  be t ter  t h a n  s t u d e n t s  

i n  t h e  r e g u l a r  program by  t h e  end of grade f i v e  regardless 

of  the .  p e r c e n t a g e  of  t h e  d a y  d e d i c a t e d  t o  E n g l i s h  
\ 

f ( G e n e s e e , l 9 8 4 ) .  I n  a d d i t i o n ,  research -- seems t o  s u g g e s t  t h a t  

t h e  i n t e n s i t y  of  t h e  F r e n c h  program - shou lO be  k e p t  up a t  the--  

i n t e r m e d i a t e  g r a d e s  s o  t h a t  t h e  p r o g r e s s  made by  t h e g e  I 

* s t u d e n t s  d o e s  n o t  s t a r t  t o  p l a t e a u  ( G e n e s e e , l 9 7 9 ) .  

The a l t e r n a t i v e  t o  a n  e a r l y  immersion p rogram is t h e  

l a t e  immersion program which b e g i n s  i n  g r a d e  s i x  i n  B r i t i s h  

Columbia.  E l e v e n  s c h o o l  d i s t r i c t s  o f f e r e d  l a t e  immers ion  

programs a s  of  t h e  1985-1986 s c h o o l  y e a r  (Modern Language - 

h e r v i c e . ,  M i n i s t r y  of  B d s r a t i o n ,  1 9 8 6 ) .  I n  most  c a s e s  t h e s e  

programs b e g i n  i n  g r a d e  s i x  w i t h  100% F r e n c h  i n s t r u c t i o n  and 
, 

,' 

c o n t i n u e  i n  g r a d e  s e v e n  w i t h  80%. 

A f t e r  t h e  e l e m e n t a r y  e x p e r i e n c e s  i n  e a r l y  o r  l a t e  9, 
1 

immersion,  s e c o n d a r y  immers ion  programs are  o f f e r e d  i n  B:C. 

i n  o r d e r  t o  m a i n t a i n  and  enhance  t h e  s k i l l s  a c q u i r e d  a t  t h e  

e l e m e n t a r y  l e v e l .  For  b o t h  e a r l y  and  l a t e  immers ion  s t u d e n t s  

i n  t h e  t e n  s c h o o l -  d i s t r i c t s  p r e s e n t l y  o f f e r i n g  s e c o n d a r y  

immersion,  40 t g  509  o f  t h e  s u b j e c t s > f r o m  Grades  8  t o  1 0  are 

o f f e r e d  i n  F r e n c h .  A s t u d e n t  e n r o l l e d  i n  t h e  p rogram must 
4 

t a k e  c e r t a i n  s u b j e c t s  i n  F r e n c h  a t  e a c h  l e v e l .  U s u a l l y  t h e s e  

s u b j e c t s  i n c l u d e  F r a n v a i s w ,  S o c i a l  s t u d i e s ,  a n d  one  o r  two 

o t h e r  s u b j e c t s  which v a r y  f r o m  d i s t r i c t  t o  d i s t r i c t  and 



- 

> 
somet imes  f r o m  s c h o o l  t o  s c h o o l .  I n  Grade 11 

1 m 
t h e  s t u d e n t s -  - -  

t a k e  25% of t h e i r  program i n  French ,  u s u a l l y  S o c i a l  S t u d i e s  

and  F r a n f a i s .  I n  Grade 12  o n l y  F r a n r a i s  i-s d e s i g n e d  f o r  t h e  

immersion s t u d e n t s .  A t  t h e  end of  t h e  program s t u d e n t s  . 

q u a l i f y  for a  s p e c i a l  M i n i s t r y  of E d u c a t i o n  c e r - t i f i c a t e  - 
s t a t i n g  th$t t h e y  have  g r a d u a t e d  f rom t h e  immersion prog;am 

( n o t e  2 ) .  

The ~ " p e c i f i c  object , ivCs of  t h i s  s t u d y  a r e  a d d r e s s e d  by 
- 

t h e  f o l l o w i n g  q u e s t i o n s .  % 

1. What is t h e  a c t u a l  r a t e  of  t r a n s f e r  f rom t h e  s e c o n d a r y  
-+ 

immersion programs i n  t h e  f o u r  s c h o o l  d i s t r i c t s  i n c l u d e d  i n  

t h e  s t u d y ?  
* 
T h i s  ~ t u d y  w i l l  document t h e  numbers and p e r c e n t a g e s  of 

s t u d e n t s  be tween Grades  8 and  11 who l e f t  t h e  s e c o n d a r y  

immers ion  p rogram d u r i n g  t h e  l a s t  two y e a r s .  T h i s  may 

i n c l u d e  s t u d e n t s  who ,moved t o  a n o t h e r  immersion program i n  

a n o t h e r  s c h o o l  d i s t r i c t  a s  w e l l  a s  s t u d e n t s  who l e f t  t h e  
- - 

immers ion  program.  

2 .  How may we d e s c r i b e  t h e  a t t i t u d e s  and o p i n i o n s  of t h e  

s t u d e n t s  who t r a n s f e r e d  f rom t h e  program and  o f  t h o s e  

s i t s  who r e m a i n  i n  t h e  program? 



I 

- - --- - 

3. How may we compare a n d  c o n t r a s t  t h e  a t t i t u d e s  a n d .  

o p i n l o n s  of  t h e  t r a n s f e r  s t u d e n t s ,  of  t h e  immers ion  s f u d e n t s .  
1 

a n d  o f  t h e  s t u d e n t s  i n  t h e  r e g u l a r  E n g l i s h  program? How d o  

t h e  c h a r a c t e r i s t i c s  of t h e s e  s t u d e n t s  d i f f e r  a n d  how d o  t h e y  

r e l a t e  d i f f e r e n t l y  t o  t h e  c h a r a c t e r i s t i c s  o f  t h e - p r o g r a m ?  

I 
4 .  I s  it p o s s i b l e  t o  c o n s t r u c t  c e r t a i n  p r o f i l e s  o f  t h e  

d i f f e r e n t  t y p e s  o f  s t u d e n t s  who have  t r a n s f e r e d  f r o m  t h e  

s e c o n d a r y  immersion program? 

5. # a t  r e c o m h e n d a t i o n s  may be made c o n c e r n i n g  t h e  f u t u r e  

d i r e c t i o n s  of t h e  s e c o n d a r y  immersion programs? 

I f  t h e  o r l g n a l  i m p e t u s  f o r  t h e  s t u d y  was t h e  p e r c e i v e d  . 

prob lem e x i s t a n t  i n  one s c h o o l  d i s t r i c t ,  t h e n  s u k e l y  t h e  

r e s u l t s  of  t h e  s t u d y  w i l l  p r o v i d e  some d i r e c t i o n  f o r  

d i s t r i c t s  who a r e  a b o u t  t o  embark on t h e  p rogram f o r  t h e  

f i r s t  t i m e p  as  w e l l  as f o r - t h e  d i s t r i c t s  t h a t  were d l ~ e c t l y  

i n v o l v e d  i n  t h e  s t u d y .  , 

I n  C h a p t e r  2 o f  t h i s  s t u d y  a r e v i e w  of t h e  l i t e r a t u r e  
-- - 

, 

p e r t i n e n t  t o  t h e  s t u d y  is p r e s e n t e d  and  d i s c u s s e d .  An 

o v e r v i e w  of  immersion programs p r o v i d e s  a n  i n t r o d u c t i o n  t o  
4- - 

t h e  d i s c u s s i o n  of t h e  m a j o r  i s s u e s  i n  immers ion  as p e r c e i v e d  

by r c p & c h c r s .  Tho few e x i s t a n t  s t u d i e s  of s e c o n d a r y  

immersi.on programs are r e v i e w e d .  S e v e r a l  s e c o n d a r y  s c h o o l  
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In the fifth and final chapter the conclusions that may - 

1 

be drawn from the results are discussed.. Student- 
- .  

characteristics are discussed in the lighkof h&w they may. - 

assist educators in better meeting the needs of a variety of 

learners at the secondary level. Certain recommendations 
1' 

- 
i* 

about program characteristics are suggested that should be 
'U 

useful both to school districts where secondary immersion is 
py 

espablfshed as well as to districts whe e the program is . r 
still being implemented. 



- 

CHAPTER 2 . 
A REVIEW OF THE LITERATURE . A -  

This chapter will provide discussion of the pertinent 

literature related to the b j o r  themes' of the study. T M s  

will include an overview of French immersio$ p b g r a m s  as 

,they have developed in Canada and in British Golumbia, a 

description of the models of late and early immersion, 

consideration of the major issues related to French 9 

immersion and description of previous studies completed 

I about secondary. immersion program in Canada. A second part 

of the chapter will consider some of the literature on 
, p' 

secondary education, related to studies of high school 
- - 

retention, practice in secondary education and alterna6 
'i; 

programs. <. 7 %  -.. 

ch I w r ~ i o n  Pr- 

An overview of F ' r e n c h k s i o n  D r o q r w  
- - 

~\ 

The uniquely Canadian phenomenon of French '9" ersiih- \ - programs within the blic school system began in,the early 
i 

1960s in Montreal.The stimulus for the demand h r  such 

programs among' English speaking parents in Quebec is 

J attributed to the emergence of changing attitudes concerning 



t h e  use' of French  i n  t h e  b u s i n e s s  community as. a resu3t o f '  

the  Q u i e t  R t v o l u t i ~ n  o f  $he 1960s (Genesee , l984) .  
- -  

P a r e n t s  i n  -Quebec a t  t t l is-€ime wished to-aee  t h e i r  c h i l d r e n  

grow up t o  be b i l i n g u a l  a d u l t s  a b l e  t o  part icipate i n  t h e  
h 

j o b  market  i n  ~ u a b e c .  They were, however, l o o k i n g  f o r  a more 

i n t e n s i v e  language program t h a n  t h e  French a s  a Second 

Language program, which w a s  n o t  i n t ended  t o  l e a d  t o  

f u n c t i o n a l  b i l fngua l i sm. ,  
i 

I The exper iment  of immersion s c h o o l i n g  w a s  t h e r e f o r e  

p o s i t i v e l y  suppor t ed  by p a r e n t s .  A t  t h e  same t i m e ,  a s . a  

r e s u l t  of  recolamendatione a r i s i n g  from t h e s a d o p t i o n  of t h e  . - - 

- - O f f i c i a l  Languages A c t  i n  1969, monies were a v a i l a b l e  from 

t h e  f i d e r a l  government t o  h e l p  implement and s u p s o r t  such  
i 

programs (Shapson , l984) .  The s u c c e s s  of t h e  program i n  . 

Quebec l e d  t o  t h e  implementa t ion  of such  programs a c r o s s -  . ' 
Canada. The growth of t h e  program h a s  been r a p i d ,  hav ing ,  

+ expanded from one c l a s s  i n  1962 t o  over  148 000 s t u d e n t s  
1( 

\acro-in m e  1984-19'85 s c h o o l  y e a r  (Canadian P a r e n t s  

f o r  French,  1 9 8 6 ) .  

The  en thus i a sm of  t h e  p a r e n t s  f o r  s u c h  p r o g ~ a m $  was 

accompanied by conce rns  a b o u t  t h e  e f f e c t  of t h e  immersion 

program on o t h e r  a s p e c t s  of t h e  c h i l d ' s  e d u c a t i o n  s u c h  as 

h i s  p r o g r e s s  i n  E n g l i s h  language a r t s  and i n  o t h e r  academic 

s u b j e c t s .  ~ e c a u s e  t h e  program was s t a r t e d  w i t h  t h e  h e l p  o f ,  

e x p e r t s  i n  L i n g u i s t i c s  and.  Neurology such  a s  D r .  ~ i l f r k d  

' P e n f i e l d  of Uon t r ea l  and D r .  Wallace Lambert of H c G i l l  
- .  



University, and because research was urgently needed to 
- - .  

answer the questions qo justifiably -- raised by parents, 

researchers have undertaken many studies of the program as 
a 

it has expanded (Genesee,l984). 

- r 

A description of the basic models for the early and 

late French immersion programs occufs in Chapter One. 
- 

Comparison studies of early .and late Immersion students 

have been conducted at the Grade'8 and 9 levels in Montreal 

(Genesee,l979,) and at the ~ r a d e  10 and 12 'levels in Ottawa 

(Morrison,l985). Genesee found no significant differe-nces in 

achievement in the areas of listening , comprehension, reading 

comprehension,. and written skills between early and late 

Immersion students after the lat; immersion students had 

spent two years in the program. Both groups also compared 

favorably with non-immersion s t d e n t s  in English Language 

Arts and in other academic subjects. He did find that 

students in the late immersion program performed less like 
k 

real ~ r a n c o ~ h o n e s  in an oral language situation than 
, . 

students in early immersion. ' L 

-/ 

Morr ibon found significant differences betwexn eazly 

and late immersion students in 'all areas of French Language 

Arts, the early immersion students scoring higher. However, 

the two groups overlap in their achievement resel-ts so that 
- 

the strongest late immersion students perform as well as the 



d 
-makeat sarfy ltaacrsion s tudents .  By Grade 12,. some sf the 

s A ,- , 

k . ,  
Early l a z s l o n  students spend between 6 000 and 7 ' 0 0 0  

hours exposed t o  French by 5hc end of h t g h  school and l a t e -  
\ 

:.acrsl& atodants spend between. '3 0 0 6  in4 1 000 hours. The. 
, < 

achievement  of the students in the Pate lwaersian p 

+ seem considerable considering the diEfaranccl t n  th 

of hours of axgosure to t h e  language. There are t w o  factors 

proposed by Geneset  vhiclr account f o x  the relative lack of 
I - 2 d i f f e r e n c e  between t h e  two groups.  Qnt is that some of t h e  - 

e a r l y  l -rs lon students by the intermediate l eve l  only 
1 

50% of t h e i r  d i y  i n  French. The ln t er ia i ty  of  c o n t a c t  w l t h  

tRe language seem t o  play a n  impoitant r o l e .  Genesee has  

a l s o  suxjqcsted t h a t  students i n  e a r l y  izamerslon l eve l  o f f  i n  . 

t h e  t r  p r w r e a s  because of less contact with the language, ' 

l e a s  m a t  ivation' and mre grammatically Meed tea~Qing 

strstcgics.' 

~waln-and Lapkln U 9 8 4 1  found that students at the 

grade 3 and grade 6 I c v e l s  in e a r l y  tmmenaion speak m s t l y  

%-= 
4 

in words and phrases 1 -the classroosn and therefore have 

I i t t l q  opportuntty far extended  canversation in French. They 

c a l l  +or more opportunities for students to uae the  language 

in functional sftuetiona with nat ive  and non-native ageakezs 

end they propose that  these opportunities provide occasions 



' for  min i -  language 

grammar e x e r c i s e s .  

l e s s o n s  more v a l i d  t h a n  t r a d t t i b n a l  . 

Secondly, it is r e c o g n i z e d  t h a t  m o t i v a t i o n  of l a t e  
- > 

\ 
i r m e r s l o n  s t u d e n t s  h a s  a great d e a l  t o  do w i t h  t h e i r  

success. S t u d e n t s  whp have made a c o n s c i o u s  d e c i s i o n  t o  

p u r s u e  , . t h e  program a t  t h k s  l e v e l  a r c  h i g h l y  i n t e r e s t e d  and 
F 

t h i s  h a s  a p o s i t i v e  e • ’ f e c t  on t h e i r  r a t e  of l e a r n i n g  

(Genesee ,  1 9 7 9 ) .  

Contzar*  t o  what one migh t  e x p e c t ,  b o t h  g r o u p s  u s e  
- * 

t h e i r  F r e n c h  v e r y L ' l  t t t l e  o u t s i d e  o f  s c h o o l  whe the r  - t h e y  l i v e  

a Francophone e n v i r o n m e n t  l i k e  H o n t r e a l  b r  i n  a noR- 
I 

Francophone e n v i r o n m e n t  l i k e  B.C. ( S h a p s o n t l 9 8 Z ) .  T h e r e f o r e  
- .  

I programs work equally w e l l  a c r o s s  Canada.  - 
The f o l l o w - u p  program a t  * t h e  s e c o n d a r y  l e v e l  is ' . , 

e s s e n t i a l l y .  t h e  same f o r  b o t h  e a r l y  and l a t e  i inmersion 

s t u d e n t s .  The det$"$s of which c o u r s e s  a r e  o f f e r e d  i n  French 
- --- / -- - 

i n  a d d i t i o n  t o - - " ~ r a n $ a i s ~ '  d i f f e r  f rom d i s t r i c t  t o  d i s t r i c t ,  
' ,- 

b u t  g e n e r a l l y  s t u d e n t s  a c r o s s  Canada a r e  expected t o  t a k e  4 0  

t o  5 0 8  of t h e i r  c o u r s e  work i n  F r e n c h  d u r i n g  g r a d e s  8 t o  10 ,  

f o l l o w e d  by one o r  two c o u r s e s  i n  t h e i r  s e n i o r  y e a r s  

( H i a n , 1 9 8 4 ,  Halcrow, 1982). I n  B r i t i s h  Columbia c t u d e n t s  a r e  

u s u a l l y  r e q u l r t d  t o  t a k e  t h e  program a 5 . a  package  a n d  i n  

most c a s e s  nray :tot t a k e  p a r t i a l  r e q u i r e m e n t s  ( T a f l e r ,  Note 

7 ,  W i l t o n ,  Note 8 ) .  T h e  c o m p l e t i o n  of the pZOQram e n t i t l e s  

the s t u d e n t  t o  receive a b i l f n g u a f  g r a d u a t i o n  c e r t i f i c a t e  

f rom t h e  M i n i s t r y  of E d u c a t i o n .  



A number of i s s u e s  have been r a i s e d  by r e s e a r c h e r s  

-- &fktAelr s t u d i e s  of immersion programs. The f o l l o w l n g  
. e 

q u e s t i o n s  &re r e l e v a n t  t o  t h e  q y e s t l o n s  r a i s e d  i n  t h i s  s t u d y  

because t h d y  r e l a t e  t o  e i t h e r  t h e  s t u d e n t  c h a r a c t e r i s t i c s  o r  

t h e  program c h a r a c t e r i s t i c s  involved  i n  French  Immersion. 

- 
1.1s t h 4 ~ s u c c e s s  of imarcrslon programs due t o  t h e  fact t h a t  

x' \ 

- ,  
I ' ?  

most of t h e  s t u d e n t s  come from upper midd le -c l a s s  f a m i l i e s ?  

' .  
~ u r n s ( 1 9 8 3 )  has warned t h o s e  i n  cha rge  of implkmeG'ting 

immersion programs t h a t  p a r t  of t h e i r  s u c c e s s  must be due 
\ . ', 

t h e  f a c t  t h a t  c h i l d r e n  now i n  t h e  program come from upper 

middle c l a s s  f a m i l i e s  where t h e r e  1s a  h igh  l e v e l  of s u c c e s s  

i n  a n y  e d u c a t i o n a l a  proqzam and t h a t  t h e  programs must be 

extended t o  i n c l u d e  c b i l d r e n  of all backgrounds b e f o r e  we 

can r e a l l y  s a y , t h a t  t h e y  work. H e  fears t h e  consequences  of - 
o f f e r i n g  a n  e l i t i s t  program which  could  i n  t h e  l ong  t e rm 

a l t e r  t h e  e q u i t y  of t h e  Canadtan job  m a r k e t s  . ~ e n e s & '  (1976) 

con tends  t h a t  t h e r e  shou ld  be no r e a s b n  why s t u d k n t s  from 

lower socio-economic backgrounds s h o u l d  n o t  be s u c c e s s f u l  i n  

t h e  program a l t h o u g h  no s t u d l e s  have been conducted t o  

s u p p o r t  this. The consequences  of t h i s  a c c u s a t i o n  of elitism 

f o r  t h e  Imners ion program a t  t h e  s econda ry  l e v e l  a r e  

particul d r l y  imgkxtant to c u n s i d t r .  I f  t h e  c l i e n t e l e  of 

I 



immers ion  programs a t  t h e  s e c o n d a r y  l e v e l  b e c o m e s o m e  sort - - -  - 

of  select  g r o u p  t h e ' , w a r n i n g s  of  Burns  c o u l d  come t o  p a s s .  
-- 

. 2.Can c h i l d r e n  w i t h  lower  I Q s  be s u c c e s s f u l  i n  t h e  e a r l y  

immersion program and  i n  t h e  l a t e  immersion program? 
- =  

- 

Compar isons  made between t h e  a c h i e v e m e n t  of  c h i l d r e n  of 

be low a v e r a g e  IQ a n d  a v e r a g e  o r  above  a v e r a q e  IQ i n  t h e  
0 

e a r l y  immersion program have  shown t h a t  t h e -  be low a v e r a g e  

s t u d e n t s  p e r f o r m  a t  be low a v e r a g e  l e v e l s  i n  a c a d e m i c  a r e a s  

and  i n  r e a d i n g  and  m i t i . n g  tes ts  b u t  t h e y  p e r f o r m  no lower 
t 

t h a n  t h e i r  c o u n t e r p a r t s  i n  t h e  E n g l i s h  program.They do,  
/ 

however,  p e r f o r m  a t  a v e r a q e  l e v e l s  i n  communicat ive  s k i l l s  
. , 

i n ~ F r e n c h  s u c h  a s  l i s t e n i n g  and s p e a k i n g  (Genesee ,  1 9 7 6 1 .  

The c o n c r e t e ,  e x p e r i e n t i a l  t e a c h i n g  s t r a t e g i e s  used  i n  t h e  O 

e a r l y  y e a r s  of immers ion  p r o v i d e  many o p p o r t u n i t i e s  f o r  

these  t y p e s  of  learner ;  t o  s u c c e e d .  Genesee d o e s  s u g g e s t  - - 
a l s o  t h a t  t h e  ate  immersion program might  n o t  p r 6 v i d e  a s  

c o n d u c i v e  a n  a t m o s p h e r e  f o r  be low a v e r a g e  s t u d e n t s  because  

more a b s t r a c t  p r o c e s s e s  a r e  a p p l i e d  by s t u d e ' n t s  of t h i s  a g e  

g r o u p .  

when we c o n s i d e r  t h e  program a t  t h e  s e c o n d a r y  l e v e l ,  

s e v e r a l  c o n c e r n s  come t o  mind.  I n  B r i t i s h  Columbia s o  f a r ,  

t h e  c o u r s e s  o f f e r e d  t o  s t u d e n t s  a t  t h e  s e c o n d a r y  l e v e l  a r e  

l a r g e l y  academic ,  s u c h  a s  F r e n c h  Language and 

S o c i a l  S t u d i e s  and Mathemat ics  (Halcrow, 1982) . . 
G 

c o u r s e s  w i t h  l e s s  o f  a n  academic  f l a v o u r  have  n o t  been 



- - - -- - - 

o f f e r e d  because of t i m e t a b l i n g  p r o b l e m ,  &he ,  lack s f  
- 

a v a l l a b l l i t y  of t e a c h e r s  and the cornple&ty of o f f e r i n g  v 

o p t i o n s .  T h i s  m a n s  t h a t  t h e  s&ondary i k s i o n  program m y  , . 
be more des igned  f o r  ave rage  *and  above a v e r a g e  s t u d e n t s  -and 

may be weeding o u t  l e s s  t h a n  ave rage  s t u d e n t s  p u r e l y  on t h e  

b a s i s  of what k indg-  bf  c o u r s e s  a r e ' o b l i g a 2 o r y  i n  French.  
E 

Some programs o u t s i d e  of - B.C. appea r  t o  be g l r e a d y  . 

s e n s i t i v e  t o  such  problems.  I n  a h igh  s c h o o l  i n  Toronto  t h a t  
. * 

/ 

began l t s ~ a e c m d a r y  'imrderslon program J n '  1979, soke  

e l e c t i v e s  such  as +rt and P.E.  and Hea l th  have been o f f e r e d .  
.? .- - 

Also, t h e  French and - S o c i a l  S t u d i e s  prvgrqpls o f f e r e d  t o  
-, 

Immersion s t u d e n t s  have been-des igna t ed  " Enr i chedn  i n  
A 

r e c o g n i t i o n  of t h e  quan r i t y  and ~ o ~ h i s t i c a f i o n  pf t h e  work 
. " , - 

expec ted  of t h e  s t u d e n t s  ( ~ i a n , ' 1 9 8 4 )  . S t u d e n t s  a t  t h i s  s c h o o l  . . - 
% 

have a  c h o i c e  of t a k i n g  t h r e e  o r  fou r  . % of Q' t h  c o u r s e s  i n  

'Frencp.  Which c o u r s e s  t o  o f f e r  t & , s t u d n n t s -  i n  t h e  ~ inmers lon  
1 

program and whether t o  make a l l  t h e  c o u r s e s  o b l i g a t o r y  a r e '  

d e c i s i o n s  t h a t  w i l l  c e r t a i n l y  a f f e c t  t h e  a p p e a l  03 t h e  

program t o  a  wide rande  of s t u d e n t s .  

3.Can c h i l d r e n  w i t h  l e a r n i n g  disabilities be s u c c e s s f u l  i n  

t h e  program? - 

Bruck(1985)  c o n t l n u e s  t o  s t u d y  t h e  e f f e c t s  of l e a v i n g  

Pr imary  g r a d e  p u p i l s  w i t h  l e a r n i n g  d i f f i c u l t i e s  i n  t h e  

program and t h e  consequences  o f y t r a n s f e r r i n g  them from t h e  

grogram.The c o n c l u s i o n s  from h e r  r e s e a r c h  are t h a t  t h e  



pupils encounter no more 

English pr-ogram and that 

program with appropr late 
- -. 

problems than they wo-uld in the 

therefpre they are best lqft in the 
/' 

support services.Furthermore, a 

study campleted comparing Grade 2,3 and 4 children who left - - 
, - 

the program with- academically weak children who remained in 
-4 .  - * * 

the program suggests that academic success is not the sole - 
. predictor o-f transfer . ~ttitudlnal-motivational factors ' 

played an important l ole with the transfer childten. The . - 

transfer pupils liked school in general- but >iea;ning French 
> -- 

a 

less than the chcfldren who remained .in the pr*ogram.- 

Interestingly, their attitudes-could not, be matched with 
> - 

their parents! atti tuSes or- sqcio-economic stdt^Gs  he kame - 
F 

f lndinqs ~ou-ld-~ossibl~ be. similar f o r  students at-' the 

secondary Pevel. Whether or not a stu'dent having difficlilty~ - -  - 2 - 
' - with- the program should transfet, out may be a question .of ". -, 

motivation rather than acadedc potential. ~r-uck. adds that 
, 

the attitudes displayea by the children were IJnked to 
- - . . 

perionality characteristics which did not change-once the * 

d 

children left. the :program. These* students would probably be- 
4 

affected by the nature ofthe interpersona'l relations with - 
i 

the teachers. 

- 

4. Is the lack of contact with French speakers a factor . . 

which is negatively affecting the ultimate success of the 

program? $I 



Oenesee (1984)  has  found i n  numbrous s t u d i e s  t h a t  s t u d e n t s - .  

i n  I m t e r s i o n  i n  n o n t r e a l  u se  t h e  French t h a t  t h e y  are! . 
l e a r n i n g  v e r y  l i t t l e  o u t s i d e  of s c h o o l  c o n s i d e r i n g  t h e  

v 

# 

environment  s u r r w n d i n g  them. S t u d e n t s  i n  o t h e r  angloph6ne 
- 

a r e a s  of Canaaa a c h i e v e  j u s t  as  h i g h  l e v e l s  of b i l i ngua ' l i sm  
- - 

a s  s t u d e n t s  i n  f r a n c ~ p h o n e ~ a r e a s .  Shapson (1985)  and 
/ 

Krashen (1984)  .- a l s o  c a l l  f o r  i n c r e a s e d  o p p o r t u n i t i e s  f o r  s- . . 
s t u d e n t s  t o  u se  t h e  language i n  r e a l  l j f e  s i t u l l t i o n s .  - 

c. 
S t u d e n t s  i n  t h e  Imhers ion -program i n  B . C . ( F a f l e r , l 9 8 3 )  speak 

very"high1y'a.f  t h e  o p ' p p o r t ~ i t i e s  t h a t  t h e y  had t o  i n t e r a c t  
& 

w i t h  real s p e a k e r s  a • ’  txe - anguage d u r i n g  exchanges .  I t  *is' 

- sugges t ed  by r e s e a r c h  s t u d i e s  (Shapson and Day, 1982)  t h a t  G 

# r, 

s t u d e n t s  i n  immersion w i l l  never  sound l i k e  f rancophones  

u n t i l  t h e y  have expe r i enced  some r e l a t i v e l y , l o n g  t e r m  

c o n t a c t  w i t h  r e a l  speak;rs  of t h e  language .  - 
e 2 - 

C e r t a i n l y  t h i s  need t o  i n t e r a c t  w l t h  ~ r e n c h  s p e a k e r s  . -  
4 

. r  

has- a  g r e a t  d e a l  t o  do w i t h  t h e  m o t i v a t i o n  of t h e _ s t u d e n t s  - 

/ 

3 

t o  c o n t i n u e  s t u d y i n g  t h e  language. 'Genesee (1984)  s u g g e s t s  - 
1 '  - ,  

t h a t  one of t h e  r e a s o n s  why l a t e  immersion s t u d e n t s  compare 

- - s o  f a v o r a b l y  t o  e a r l y  lrnrnerslon s t u d e n t s  a f t e r  o n l y t w o  - - 

y = a r s  i n  t h s  program is t h a t  t h e  l e v e l  of m o t i v a t i o n  of t h e  ' 

3  earl?^ imrnersibh s t u d e n t s  hag d i s s i p a t e d  a f t e r  a 'number of 

y e a r s  i n  t h e  program.' They a r e  -accustomed t o  t h e  classromm 

s i t u a t i o n  i n  French and have developed a comfor t  l e v e l  

conce rn ing  j n t e r a c t i n g  w i t h c o t h e r  anglophones  i n  t h e  second 

language .  T h i 8  s u g g e s t s  t h a t  i n  t h e  s econda ry  program 



I - I * 

I i n c r e a s e d  incen t iv6s<  a x e  needed and  f res 'h&-approaches  would 

. b e  h e a l t h y  f o r  t h e  k t t i t u d e  of  t h e  s t u d e n t s  t o w a r d s  t h e i r  
t 

p r o g r e s s  A n - t h e  l a n g u a q e z  x i a n  ( l9 84 ) m e n t i o n s  s e v e z a l  ways .. . - 
> =  

i n  which t h e  T o r o n t o  program isd a t t e m p t i n g  t o -  m o t i v a t e  
, 

0 ,  

. s t u d e n t s  t o  s e e k  o u t  o p p o r t u n i t i e s  t o  u s e  t h e i r - ' F r e n c h  in 
, 

f irst  hand s l t u a t l o n s  s u c h  a s  t h e  f o r m a t i o n  of - f i l m  c l u b s ,  . , 

e x c u r s i o n s  to: t h e a t r e s  an& r e s t a u r a n t s  and  e x c h a n g e s  t o  - 
-- - 

. Q u e b e c , F r a n c e  and S w i t z e r l a n d .  . . - 
< .  r 

> - / - .b 

5 .- How i m p o r t a n t  is i t  *hat t h e  &adu&ds of > t h e  inunersion d 

. . 

- program s e e  c o n t i n u e d  o p p o r t u n i t i e s  t o  impro& t h e i r  

l a n g u a g e  s k i l l s  a t  t h e  p o s t - s e c o n d a r y  l e v e l ?  
I ,. 

S t e r n  (1'978) a n d  Shapson (19851 c h a l l e n g e  t h e  

" n i v e r s i t i e s  t o  meet t h e  n e e d s  of immersion s t u d e n t s  

a r r i v i n g  a t  p o s t - s e c o n d a r y  i n s t i t u t i o n s  by p r o v i d i n g  e 

\ 

o t h e r  t h a n t h e  t - r a d i t i o n a l  l a n g u a g e  and l i t e r a t u r e  o p t i o n s  
@" 

where s t u d e n t s  would have  t h e  o p p o r t u n i t y  t o  p u r s u e  s t u d i e s  

example  of  t h i s ,  WesChe (1984; r e p o r f s  a n  i n t e r b i n g  

e x p e r i m e n t  w i t h  a  P s c h o l o g y  1 0 0  c l a s s  a t  Ottawa wt y 

where s t u d e n t s  who t o o k  t h a t  c l a s s  i n  F rench  i n  what Krashen 

(1984) terms a s h e l t e r e d  l a n g u a g e  s i t u a t i o n  were compared t o  

s t u d e n t s  who took-the r e g u l a r  F r e n c h  l a n g u a g e  c o u r s e  B 

" a p p r o p r i a t e  t o  the'z l e v e l .  The s t u d e n t s  who t o o k  t h e  1 
P s c h o l o g y  c l a s s  made a s  many g a i n s  i n  l a n g u a g e  s k i l l s  a s  t h e  



g r o u p  w h o - s t u d i e d  t h e  l a n g u a g e  1 t s e l f . T h e y  d l d  as wel1-a~- - ---- 

,- 

t h e  s t u d e n t s  i n  t h e  r e g u l a r  classes i n  terms of  t h e - c o n t e n t  
-C- 

\ 

o f  t h e  P s y c h o l o g y  c o u r s e .  They a l g o  fiecame more c o n f i d e n t  

a b o u t  t h e i r  a b i l i t y  t o  u s e  F r e n c h - I n  r ea l  l i f e  s i t u a t i o n s  
, 

t h a n  d,id t h e  s t u d e n t s  i n  the language  c l a s s . S e c o n d a r y  . I 

Inubersion pro3rams c o u l d  l e a r n  f rom t h i s  e x p e r i m e n t  t h a t  
f '  

i n t e r e s t i n g  o p t i o n s  o f f e r e d  i n  F r e n c h  may be  more 

a p p r o p r i a t e  a t t i t u d i n a l l y  a n d  just as e f f e c t i v e  
> 

l i n g u i s t i c a l l y  a s  c o u r s e s  t h a t  c o n t i n u e  t o  s t u d y  t h e  

l a n g u a g e  y i t s e L f .  , 

'6.Do s p e c i f i c  t e a c h i n c s t r a t e g i e s  a-nd a p p r o a c h e s  t o  t h e  
, 

pedagogy 2 of t h e  l a n g u a g e  p l a y  a s i g n i f i c a n t  r o l e  i n  t h e  
,' 

success of  , - t h e  program 3 

C a r e y  (1984) s u g g e s t s  t h a t  much more r e s e a r c h  is needed 
, , 

- i n t o  v h a t * a c t u a l l y  gee; on i n  i m m e ~ s i o n  ciasses.  He f e e l s  

how t o  g e t  t h e  m o s t o u t  of  e a r l y  and  la te  immerr ion  

programs is r e l a t e d  t o  t h e  b e s t  p o s s i b l e  t e a c h i n g  a p p r o a c h  

f o r  t h e  a g e  and g r a d e  l e v e l  of  t h e  s t u d e n t . I t  c a n n o t  be 

s u b s t a n t i a t e d  t h a t  more a t t e n t i o n  t o  t h e  grammar of  t h e  

-P+.& 
,I 

l a n g u a g e  a t  t h e  upper  l e v e l s  w i l l  i n  f a c t  r e s u l t  i n  be t ter  

u s a g e  on t h e  p a r t  o f  t h e  s t u d e n t  (Krashen ,  1 9 8 4 ) .  R e c e n t  

s t u d i e s  of l a n g u a g e  . a c q u i s i t i o n  (Krashen, -  1984 ,  Swain & 

Lapkin ,  1986,  Cummins, Note 1) s u g g e s t  t h a t  s t u d e n t s  a c q u i r e  

l a n g u a g e  best  t h r o u g h  a c t i v e l y  us i -ng  it w i t h  a  p u r p o s e  i n  

b o t h  o r a l  and w r i t t e n  form.  



In sec'ondary programs, the importance of motivation and 
b 

opgortunltles to make real use of the language cannot be 
s 

ignozed: In the classroom this use would take the form of . , 

student- centered -activiries and choices of assignments 

designed to &ke creative use of the language. ~thmins (note, 
- - - - 

1) described writing projects where students write for a 

particular audience and edit their .work with peers and 

-finally.an expert, ususally the teacher. Errors are a 

. -natural and. desirable risk taking step on the part of the 

student (Cumins, Note l).Carey further suggests.that 

irx-reased cultural exposure and interection with speakers of 

the language is the only way to ensure increased cultural 

. .  understanding of the  ranc cop hone community, which all must 

agree is-an affective objective of the Lmersion program. 

It appears from the discussion of immersion research in 

this overview of the program th>t there are many issties 

still to bC resolved which directly affe~t decisions that 

are being.made in secondary immersion progrark.Let us now 
. - -  P 

examine the conclusions of studies which have directly dealt 

,with issues in secondary immersion. 



Ln 1978 i n  Montreal  Cziko, Lambert, S i d o t i  and Tucker 
. . 

surveyed  t h e  f i r s t  g roup  of 17 grade  11 s t u d e n t s  t o  complete  
. . 

t h e  e a r l y  immersion e x p e r i e n c e  a l o n g  w i t h  t h e i r  p a r e n t s  and 

compared t h e i r  o p i n i o n s  abou t  t h e i r  competence i n  French  and  

t h e i r  f u t u r e  p l a n s  w i th  21 s t u d e n t s  and t h e i r  p a r e n t s  from 
I 

t h e  r e g u l a r  E n g l i s h  program where s t u d e n t s  had t a k e n  d a i l y  

classes i n  French s i n c e  K i n d e r g a r t e n .  Not a l l  t h e  s t u d e n t s  

who fol lowed t h e  immersion program u n t i l  t h e  end of 

e l emen ta ry  s c h o o l  i n  g r a d e  6 took  f o l l o w  -up c o u r s e s  i n  h igh  

s c h o o l .  What t h e  s t u d e n t s  a c t u a l l y  d i d  i n  h i g h  s c h o o l  is n o t  
I 

a t  a l l  d e s c r i b e d  e x c e p t  by i n d i v i d u a l  c a s e  i n  t h e  a n e c d o t a l  

c a s e  s t u d i e s  of e a c h  f a m i l y .  The program was somewhat l e s s  
- 

s t r u c t u r e d  a t  t h a t  t i m e .  

The q u e s t i o n n a i r e  c o n t a i n e d  c l o s e d  q u e s t i o n s  des igned  

t o  f i n d  i f  any  s i g n i f i c a n t  d i f f e r e n c e s  e x i s t e d  between t h e  

s t u d e n t s  i n  t h e  immersion program and t h e  s t u d e n t s  i n  t h e  

E n g l i s h  program and a l s o  l e f t  room f o r  a n e c 9 o t a l  comments. 
I #  

A s  would be bxpec t ed  t h e r e  was a  s i g n i f i c a n t  d i f f e r e n c e  i n  
J 

how t h e  two groups  ra'ted themse lves  i n  comdetenc ies  i n  
b_ 

French.  However, it is s t i l l  s u r p r i s i n g  t h a t  even  i n  t h e  \ ,  

immersion g roup  and even i n  Montreal  o n l y  8 of t h e  1 7  

immersion s t u d e n t s  f e l t  t h a t  t h e y  were competent  enough t o  

a t t e n d '  a French un1versl ty:There were no s i g n l f l c a n t  - 
. F 

d i f f e r e n c e s  i n  t h e  f r equency  of t h e  u se  of  F r e n ~ h  in $he 



community between t h e  two g r o u p s  .The ~ i m m e r s l o n  g r o u p  hra 
s a y ,  however,  t h a t  t h e y  had f r e q u e n t  o p p o r t u n i t i  s t o  u s e  .5 
t h e i r  F r e n c h  i n  t h e  cornqunlty .They s a i d  t h a t  t h e y  werejmuch 

more l i k e l y  t o  c o n t i n u e  c o n v e r s a t i o n s  i n  t h e  community I n  

F r e n c h  if t h e y  were s t a r t e d  i n  F r e n c h .  
a 

The comments made by t h e  p i l o t  g r o u p  and  t h e i r  p a r e n t s  

c o n t a i n  f r e q u e n t  r e m a r k s  a b o u t  what i t  was l i k e  t o  be t h e  
, . 

. p i l o t  g r o u p .  ,The m a j o r i t y  of t h e  p a r e n t s  and  ' s t u d e n t s  f e l t  

t h a t  t h e  program had some n e c e s s a r y  growing p a i n s  a n d  t h a t  

it  w a s  a b s o l u t e l y  n e c e s s a r y  t o  c o n t i n u e  t o  o f f e r  t h e  program 
1 

i r i  a more o r g a n i z e d  manner a t  t h e  s e c o n d a r y  l e v e l .  

Many of  t h e  p a r e n t s  had p r o v i d e d  o p p o r t u n i t i e s  f o r  t h e i r  
4 

c h i l d r e n  t o  u s e  F r e n c h  o u t s i d e  of s c h o o l  by  e n r o l l i n g  them 

i n  s p o r t s  a c t i v i t i e s  c o n d u c t e d  i n  F rench ,  f o r  example .  The 

s t u d e n t s  f e l t  t h a t  t h e  o n l y  way l e f t  f o r  t h e h ' t o  imprbve 

t h e i r  F r e n c h  now would be  t o  be  s u r r o u n d e d  by French  
. . 

s p e a k e r s  sgrnehow i n ' c l a s s e s  o r  i n  a l i v i n g  s i t u a t i o n . S o m e  , 

ment ioned  t h a t  t h e y  needed ' t o  1 r n  t h e  r e a l  '!joualfr o f  t h e  7 
s t r ee t s  and t h a t  t h e y  s h o u l d  have  been t a u g h t  more s l a n g  -7 
a l o n g  w i t h  t h e  s t a n d a r d  F r e n c h 7  

/ 

Hence we s e e  t h a t  s p e a k i n g  F r e n c h  among E n g l i s h  s p e a k i n g  , -. 

c l a s s m a t e s  is n o t  t h e  same e x p e r i e n c e ,  nor  is l i v i n g  i n  a  ,k // 
=> =+,, . 

F r e n c h  e n v i r o n m e n t  where it is t o  u s e  t h e  l a n g u a g e  

. b u t  n o t  a t  a l l  n e c e s s a r y .  Host  of  t h e s e ' s t u d e n t s  s u g g e s t  
- - 

t h a t  t h e y  woula have  e n j o y e d  b e i n g  lf submersedn  i n  a n  - - - 
b 

exchange  o r  i n  a F r e n c h  h i g h  s c h o o l .  1, - 



.Thl.s s t u d y  p r o v i d e s  much in format ion ,  some of  which has  

a l r e a d y  been acted upon i n  s c h o o l  d i s t r i c t s  a c r o s s  Canada.In 

B r i t i s h  Columbia a l l  s c h o o l  d i s t r i c t s  which have immersion 

s t u d e n t s  a t  t h e  s econda ry  l e v e l  from t h e  e a r l y  o r  t h e  l a t e  
. b 

Immersion programs h w e  provided  a s e q u e n t i a l  s econda ry  

program t o  meet t h e  needs  of t h e s e  s t u d e n t s  ( s e e  n o t e  2 ) .  
a! 

Find ing  t h e  b e s t  combknation o f '  f a c t o r s  t o  meet t h e  needs of 

t h e  wide range of immersion s t u d e n t s  isp t h e  impdtus f o r  t h i s  

s t u d y .  
& 

L e t  u s  c o n s i d e r  now t h e  s t u d y  which is t h e  h o s t  c l o s e l y  

l i n k e d  t o  t h e  s t u d y  - a t  hand, a s t u d y  completed i n  1979 i n  

t h e  O t t a w a  and C a r l e t o n  s c h o o l  d i s t r i c t s  conce rn ing  why 

s t u d e n t s  from t h e  l a t e  immersion and t h e  h i g h  s c h o o l  
/ 

b i l i n g u a l  programs chose  t o  t r a n s f e r  f r o m  t h e  program a t  t h e  * 

h igh  s c h o o l  l e v e l  (Morr i son  e t  a 1 , 1 9 7 9 ) .  Two g roups  were 

s t u d i e d .  The 136 Grade 9 s  surveyed  r e p r e s e n t e d  77% of t h e  

p o p u l a t i o n  of 176 s t u d e n t s  who had t a k e n  l a t e  immersion from 
.) 

t h e  Grade 6 l e v e l  and t h e n  dropped the-program a t  t h e  end of 

g r a d e  6, 7 o r  8 .  High School  beg ins  i n  g r a d e  9 i n  
R-- 

0mtario.Most of t h e s e  s t u d e n t s ,  1 0 5  i n  a l l ,  dropped t h e  

P' program i n  t h e  t r a n s i t i o n  t o  h igh  s c h o o l  b e f o r e  s t a r t i n g  . 
g r a d e  9 .  The s e c o n d . g r o u p , t h e  g r a d e  1 2  s t u d e n t s ,  r e p r e s e n t e d  

6 5 8  of t h e  t o t a l  p o p u l a t i o n  of 65 s t u d e n t s  who had l e f t  t h e  - 
\ program between Grade 9 and Grade 1 2 ,  42  s t u d e n t  

4 

T h e - t o t a l  numbers of s t u d e n t s  i n  t h e  program a t  tha t  t lme  

were n o t  p r e s e n t e d .  



Q .  

LJ The q u e s t i o n n a i r e  asked s t u d e n t s  t o  i d e n t i f y  t h e  one 
- 

major  r e a s o n  t h e y  had e n t e r e d  t h e  program. Two- th i rds  of - t h e  

grade 9 s  and  haLf of t h e  g r a d e  1 2 s  sa id  i t  was t o  get a good 
4< 

j o b .  T h i s  q u e s t i o n  f o r c e d  s t u d e n t s  t o  m a k e  a c h o i c e  i n  what - <. 
i 

was p r o b a b l y  a c o m b i n a t i o n  of f a c t o r s ,  b u t  i t  is l n t e r e s t i n q  - 

t h a t  t h i s  i n s t r u m e n t a l  r e a s o n  domina ted .  O t h e r  r e a s o n s  Qere 

- , t h e  en joyment  o f  l e a r n i n g  new l a n g u a g e s ,  p a r e n t a l  p r e s s u r &  

a n d  t h e  c h a l l e n g e .  + 

The s e c o n d a r y  program was o f f e r e d  i n  e l e v e n  s c h o o l s  i n  
* b 

t h e  two d i s t e r i c t s  in'iiolved i n  t h e  s t u d y .  I t  was ~ o s s i b l e  t o  

t a k e  o n l y  p a r t  of t h e  s e c o n d a r y  Iminersion pxogram and  many - -. 
o f  t h e  s t u d e n t s  who had t r a n s f e r e d  f rom t h e  program were 

d 

-'-. 
s t i l l  t a k i n g  one o r  somet imes  two c o u r s e s .  The m a j o r i t y . o f  

t h e  s t u d e n t s  were t h e r e f o r e  s t i l l  d e m o n s t r a t i n g  a n  i n t e r e s t  
3 

i n  i n c r e a s i n g  t h e i r  F r e n c h  p;oficiency.  ' 

T h e  q u e ~ t i o n n a ~ r e  asked s t u d e n t s  t o  react ' t o  29 p o s s i b l e  

r e a s o n s  why t h e y  d r o p p e d  t h e  program by i n d i c a t i n g  whe the r  J 

e a c h  was a  ma jor  f a c t o r ,  p a r t  of  t h e  r e a s o n  or' had no 

, i n f l u e n c e .  The r e s u l t s  g i v e  some i n d i c a t i o n  of t h e  major  

g r e a s  o f  c o n c e r n  of  t h e  s t u d e n t s .  About 62% of  t h e  g r a d e  9s 

c i t e d  t h e  d i f f i c u l t y  o f  t h e  prograrnhor t h e  c o n c e r n  f o r  

g r a d e s  as  -a major  r e a s o n .  The r e p u t a t i o n  of  t h e  program must . 1 .  

have  p leyed  a p a r t  a s  fh-ese s t u d e n t s  had  n o t  y e t  s t a r t e d  

t h e  program a t  t h e  s e c o n d a r y  l e v e l .  I n  c o n t r a s t ,  o n l y  a b o u t  
, 

25% of t h e  g r a d e  1 2 s  l i s t e d  t h e  c o n c e r n  f o r  marks as a 

f a c t o r .  T h e  n e x t  major  c o n c e r n  f o r  t h e  Grade 9 s  seemed t o  be 



the ckBfca of courses and t h e  reputation of t h e  school. The - ,L - 
grade 12s said that t h e  option$ avaixablc outside of the 

i ~ r a i u n  program were a factor .  ELIlronq other factors some 

s t u d e n t s ,  about 258 -of t h e  grade 128, expressed 

dlssppolntment i n  t h e  g u d l i t y  at courses and teaching. The 
a 

grade 12s also wcntioned boredam with- the program in 10 out 

~2 t h e  4 2  casas.' + . 

I n  another  study  i n  1 9 8 2 ,  H o ~ r i a ~ n  tt a1 published the 
\ 

xtaults of t h e  research conducted in t h e  Ottawa and C a r l c t o n  
c-- 

school boards comparing t h c ~  proficiency of ear ly  ~mmeralon 

students and l a t e  inrraersion' s t u d e n t s  -at the grade 10 Level. 

A second part of the study surve,yed grade 12 s t u d e n t s  and a 

g r o w  of graduates of the  program concerning t h e i r  use a•’ 

French outside the claarrraom, their future plans  .,*ether 

they felt t h a t  t h e i r  knowledge of French would play a 

slgnlftcant ro1.e i n  theit futures and their e v a i u a t i o n  o f  

t h e  secondary Imaersion program. 

4 W r r t s o n ~ f o u n d  significant differences batmen the 

achievement af t h e  t a ~ l y  Iamersion students and the l a t e  

lmm?rsion s t u d e n t s  i n  a l l  aspects o f  Prench language. She 
t 

a l s o  found t b t  students in t h e  secondary lerroersion program 
e 

continued to. lssprove in reading scores between grades 10 and a 
Tp 

12. Tho Lthpli~ations of these f i ~ l d i n g s  are that th-e 

dtfferenesa b e t w a n  early icarm#rsion students and late"' 
r 

-- 
t m r a l u n  s t u d e n t s  should be attended t o  a t  the secondary - 

* 

\ 
8. 



- - - -  - -- 

level and t h a t  s t u d e n t s '  do  c o n t i n u e  t o  b e n e f i t  f rom t h e  

program a t  t h e  s e c o n d a r y  l e v e l .  
B 

. 

4 The s u r v e y s  c o m p l e t e d  by g r a d e  12s and  by g r a d u a t e s  of 
6P 

t h e  program p r o v i d e  i n t e r e s t i n g  i n s i g h t s  i n t o  a t t i t u d i n a l  

and m o t i v a t i o n a l  a s p e c t s  of  t h e  program,  Among t h e  g r a d e  12s 
r i 

o v e r  80% s a i d  g h a t  t h e y  wished t o  c o n t i n u e  t o  l e a r n  ~ r e n c h  

- a t  the Grade 13 an8 t h e  u n i v e r s i t y  l e v e l .  They f e l t  
'I 

c o n f i d e n t  a b o u t  t h e i r  s k i l l s  i n  ~ r e n c h ,  p a r t i c u l a r l y  i n  the 

areas o f  l i s t e n i n g  and r e a d i n g .  T h i s  seems t o  d e m o n s t r a t e  a 

g r o w t h  i n  the program when we c o n s i d e r  t h e  r e s u x t s  of Cz iko  

e t  a 1  (1978) where t h e  s t u d e n t s  d i d  n o t  seem v e r y  c o n f i d e n t  

a b o u t  t h e i r  F r e n c h ,  
d 

The s k u d e n t s  i n  Harrison's s t u d y  e x p r e s s e d  t h r e e  major  

c o n c e r n s  about t h e  program.  F i r a t  of a l l ,  t h e y  g e l t  a wider  
0 

s e l e c t i o n  of o p t i o n s  would enhance  t h e  program.  Second ly ,  
* 

t h e y  f e l t  more e m p h a s i s  s h o u l d  be p l a c e d  on o p p p o r t u n i t i e s  

t o  speak the languags  and u s e  i t  i n  r e a l  1 i f e . s i t u a t i o n a  
- 

d u r i n q  t h e  s e c o n d a r y  program.  F i n a l l y ,  t h e y  f e l t  t h e  program 
2 

c o u l d  b e n e f i t  f rom b e t t e r - e q u i p p e d  t e a c h e r s  i n  terms of 

l a n g u a g e  and e x p e r t i s e  i n  t h e  s u b j e c t  a r e a s .  

Among t h e  g r a d u a t e s  of t h e  program, 30 t o  50% were 

t a k i n g  F r e n c h  a t  u n i v e r s i t y .  They ment ioned d i f f i c u l t y  i n  

f i n d i n g  t h e  a p p r o p r i a t e L . l e v e l  of c o u r s e  f o r  t h e i r  

background .  Over 2 1 3  of t h e  g r a d u a t e s  s a i d  t h a t  t h e y  engaged 
i -- 

i n  some s o r t  of  a c t i v i t y  t o  * i n c r e a s e  t h e i r  p r o f i c i e n c y  i n  



French.They shared the same areas of concern about the 
6 

- 

program as the grade 12s. 

In 1985 Morrison et Bonyum published a follow-up report 

comparing the 1980, 1981 and 1983 graduates of the bilingual 

secondary programs in the Ottawa and carleton school boards. 
- - 

The three cohorts of students produced simt-lar results in ". . 
F 

all aspects of the study. The one major positive aspect of 
C 

being in the bilingual program was still job opportunities, 

mentioned by 42%, and followed by the opport&ity of 

learning a second language, mentioned by 25%. The one major 

negative aspect of the program was seen to be the restricted 

choice of courses, mentioned by 28% of the group, followed 
7 

by poor teaching, mentioned by 7% of the group. Grade 12 and 
-- - 

13 students in the bilingual program i n  1984 said that what 

they liked the most about being in the program was the 

French literature courses and the outings, field tr4ps and 

exchanges. Suggestions for improvement to the program were 

few, but some mentioned the need for more oral work and 

better teachers. 

Because the questionnaires used in these surveys were 
\ 

0 

open-ended, no statistically significant conclusions can be 

drawn from the data. No questionnaires were given to 

students who had transferred from the program or to regular 

English program students as a. The suggestions - 

t made for the improvement of the program are nevertheless - 

helpful to the decision-makers and researchers doing furother 



- - -- 

work I n  s e c o n d a r y  immersion. I t  is p a r t i c u l a r l y  u s e f u l  t o  

now b e  a b l e  t o  coatpare t h e  results  i n  O n t a r i o  w i t h  results  

i n  B r i t i s h  Columbia.  

e n t  s t u d i e s  of  seco-v immersion , s t u d e n t s  i n  British 

Columbia 

2 -  1 
Day and  Shapsoh ( 1 9 8 5 )  p o l l e d  f o r t y - f i v e  1 9 8 5  g r a d u a t e s  + 

of t h e  s e c o n d a r y  immersion programs i n  two of t h e  d i s t r i c t s  

i n v o l v e d  i n  t h e  p r e s e n t  s t u d y .  The 1986 g r a d u a t e s  have  a l s o  

been  p e l l e d  a n d  t h e  1985 g r a d u a t e s  have  been t r a c k e d  and 

p o l l e d , o n e  y e a r  a f t e r  g r a d u a t i o n  f rom h i g h  s c h o o l .  The 

o b j e c t i v e s  of t h e  s t u d y  a r e  t o  a s s e s s  t h e  s t u d e n t s '  

a t t i t u d e s  t o w a r d s  v a r i o u s  a s p e c t s  of ' t h e i r  e x p e r i e n c e ,  t o  

d e t e r m i n e  t h e i r  i n t e n t i o n s  f o r  t h e  f u t u r e  and  t o  

+ i n f o r m a t i o n  a b o u t  how u s e f u l  F r e n c h  was t o  them a f t e r  h i g h  

s c h o o l .  ' 

S t u d e n t s  i n  b o t h  d i s t r i c t s  raTed t h e m s e l v e s  q u i t e  

p o s i t i v e l y  c o n c e r n i n g  t h e i r  F r e n c h  l a n g u a g e  s k i l l s ;  They 

a l s o  f e l t  q u l t e  a b o u t  b i l i n g u a l i s m  and t h e i r  

m o t i v a t i , ~ n  t o  l e a r n  F r e n c h .  
I 

The s t u d e n t s '  o p i n i o n s  a b o u t  t h e  program a r e  v e r y  

p e r t i n e n t  t o  t h e  p r e s e n t  s t u d y ,  even though  o n l y  s t u d e n t s  

s t i l l  i n  t h e  p rogram were p o l l e d .  The f o l l o w i n g  comments and . 

r e s u l t s  a r e  t h e  most  s i g n i f i c a n t  t o  t h e  p r e s ~ n t  s t u d y .  



1. About h a l f  t h e  s t u d e n t s  i n s e a c h  d i s t r i c t  s a i d  t h e y  would 

have  ; i t h e r  t a k e n  s o m e t h i n g  e lse  i n  F r e n c h  o t h e r  t h a n  S o c i a l  

S t u d i e s ,  f o r  e;ample .- The s u g g e s t  i o n s  f b r  what c o u r s e s .  c o u l d  

be  o f f e r e d  were v a r i e d ,  i n d i c a t i n g  t h i t  s t u d e n t s  would l i k e  
5 ? 

a wider  c h o i c e  of  c o u r s e s .  These* r e s u l t s  are comparab le  td 
- 

t h e  r e s u l t s  f o r  t h e  O n t a r i o  s t u d e n t s  ( M o r r i s o n  and  Bonyum, 

Q 2 .  A l a r g e  m a j o z i t y  of t h &  s t u d e n t s  sa id  t h e i r  r e a s o n s  f o r  

t a k i n g . p a r t  i n  t h e  s e c o n d a r y  immersion p rogram were r e l a t e d  

t o  t h e  d e s i r e  t o  have  t r u l y  m a s t e r e d  t h e  l a n g u a g e .  Many had 
1 

p a r t i c i p a t e d  i n  a n  exchange  o r  some o t h e r  e x p e r i e n c e  where 

t h e y  were a b l e  t o  uge t h e i r  F r e n c h  i n  a t r u l y  Francophone 

e n v i r o n m e n t  and  t h e y  v e r y  much v a l u e d  t h e i r  e x p e r i e n c e .  

3 .  I n  one d i s t r i c t  57% of  t h e  s t u d e n t s  s a i d  t h a t  t h e y  h  i d  a t  

some t i m e  o r  a n o t h e r  c o n s i d e r e d  l e a v i n g  t h e  program.  They 

s a i d  a  d e s i r e  t o  f i n i s h  a f t e r  s o  many y e a r s  of  commitment 

k e p t  them g o i n g .  When a s k e d  why some o f  t h L i r  f r i e n d s  l e f t  

t h e  program, r e a s o n s  most o f t e n  g i v e n  were related t o  

d i s s a t i s f a c t i o n  w i t h  t h e  t e a c h e r s  and  t h e  q u a l i t y  of 

i n s t r u c t i o n .  - 

4.Hajor  s u g g e s t i o n s  f o r  t h e  program i n c l u d e d  improv ing  t h e  

q u a l i t y  of  i n s t r u c t i o n  a n d  t h e  o r g a n i z a t i o n  of  t h e  c o u r s e s ,  
2 

a n d  d i v e r s i f y i n g  t h e  c h o i c e s  of F r e n c h  c o u r s e s .  Some 

s t u d e n t s  ment ioned t h a t  more e m p h a s i s  s h o u l d  be g i v e n  t o  



o r a l  and v r i t t e n  l a n g u a g e  s k i l l s  and  t h a t  a  g r e a t e r  v a r i e t y  

of c o u r s e s  were  needed .  

$ 

5 . A  l a r g e  m a j o r i t y  o f s t u d e n t s  i n  b o t h  d i s t r i c t s  s a i d  t h e y  

g a i n e d  i n  c u l t u r a l  u n d e r s t a n d i n g  by b e i n g  i n  the '  program. 

Over 90% of t h e  s t u d e n t s  s a i d  t h e y  would be' u s i n g  t h e i r  

F r e n c h  i n  t h e  f u t u r e  and  t h e  same number s a i d  t h e y  would be 

g o i n g  t o  a  p o s t - s e c o n d a r y  i n s t i t u t i o n .  

Some i n s i g h t  i n t o  t h e  a t t i t u d e s  of  t h e  s e c o n d a r y  immersion 

s t u d e n t s  i n  B.C.  is a l s o  p r o v i d e d  i n  t h e  summary of a  p a n e l  

d i s c u s s i o n  i n v o l v i n g  e i g h t  immersion s t u d e n t s  i n  g r a d e s  8 

t h r o u g h  11 f rom b o t h  e a r l y  and  l a t e  immersion r e p o r t e d  i n  

1 9 8 3  ( T a f l e r ) .  T h i s  is one of  t h e  few o c c a s i o n s  t h a t  

i' e d u c a t o r s  have  had i n  B r i t i s h  C o l u i b i a  t o  h e a t  f  l r s t  hand 

a b o u t  t h e  r e a c t i o n s  of t h e  s t u d e n t s  t o  t h e  s e c o n a d r y  

immers ion  program. S t u d e n t s  s p o k e  p o s i t i v e l y  of t h e i r  

e x p e r i e n c e . T h e y  e s p e c i a l l y  ment ioned t h e  exchange  t r i p s  t o  

Quebec  a s  b e i n g  v e r y  i m p o r t a n t  i n  g i v i n g  them a n  o p p o r t u n i t y  

t o  f i n a l l y . u s e  t h e i r  F r e n c h .  S t u d e n t s  i n  B.C.  s a i d  t h e y  now 

v a l u e d  t h e  l a n g u a g e  a s  a u n i f y i n g  f a c t o r  amopg t h e  c u l t u r a l  

g r o u p s  of  Canada.  - -  

There  was l e s s  a g r e e m e n t  among t h e  s t u d e n t s  c o n c e r n i n g  
$ 

t h e  d i s a d v a n t a g e s  of  t h e  program.  One c a n n o t  e x p e c t  a l l  t h e  

s t u d e n t s  t o  have  r e a c t e d  t o  t h e  program i n  t h e  .same way. Two 

of  t h e  e i g h t  s t u d e n t s  men t ioned  t h e  heavy homework. Some 



< 

felt more options and more functional subjects should be 

offered in Frencn. 
- . i 

, The majority of the panel noted that jtud&s in 
- 

- 

Immersion needed some sort of - special recognition for their 

efforts at the end 02 elementary school and at the end of 

secondary school.In general, one 
fS 

their remarks indicated that the 

would say that the tone of 

program was hard work, but 

that it was worth it. 

A-Y of the issues in sec- immersion o r e  

What conclusions can be drawn from these studies 
f 

involving secondary immersion students? re there common f 
themes amongst their findings? -The following list of points 

reoccurr in several of the secondary immersion studies 

complet553 in in. C. and in the other &rts of Canada. 

e - 4 

1. Generally we may say that the existence of a follow-up 

program of high quality is looked upon as a desirable thing 

by the students.They plan to use ?heir French in the future 

through job opportunities, travel and interaction with 

speakers of the language. 

2. The students also stress thq need for opportunities to 
- - &&%! 

use the language in real life sLtuations.They value such 
- - i 

opportunities as exchanges and f iw trips. 
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3.  Accord ing  t o  t h e  s t u d e n t q  t h e  program s h o u l d  s t r i v e  t o  . 

i gauge  i t s e l f  t o  ef r e a s o n a b l e  l e v e l  of  d l f f ~ c u l t y . S o m e  

s t u d e n t s  p e r c e i v e  t h a t  t h e  program is moze g e a r e d  t o  t h e  
B 

above  a v e r a g e  t y p e  of s t u d e n t - w h o ' h a s  l i t t l e  need f o r  
L;"" 

i n d i v i d u a l  h e l p .  

\ 
( 0 

4 .  S p e c i a l  r e c o g n i t i o n  of  t h e  h a r d  work t h e  program demands 
\ 

0 

would be  m o t i v a t i o n a l  t o  s t u d e n t s .  S t u d e n t s  a r e  s e n s i t i v e  

t o  t h e  p o s s i  i l i ty t h a t  t h e i r  m a r k s  w i l l  be lower  i f  t h e y  

s t a y  i n  t h e  immersion program b u t  t h a t  i n  f a c t  t h e y  a r e  

w ~ r k i n g  a s  h a r d  o r  h a r d e r  t h a n  s t u d e n t s  i n  t h e  r e g u a l r  

program.  
\ 

5. S t u d e n t s  have  s a i d  t h e y  would 1 more c h o i c e  i n  

t h e  t y p e  of c o u r s e s  o f f e r e d  i n  t h e  immersion program.  They 

& s o  s t r e s s  t h e  i m p o r t a n c e  of o p p o r t u n i t i e s  t o  s p e a k  t h e  / 
3anguage d u r i n g  class and  t o  p r a c t i c e - t h e i r  o r a l  s k i l l s .  

a 

6 .  The t e a c h e r  f a c t o r  is a n  i m p o r t a n t  one amongst  s t u d e n t s  

4 
i n  t h e  s e c o n d a r y  immersion program. S t u d e n t s  a r e  s e n s h i v e  

t o  t h e  u n d e r s t a n d i n g  of t h e  t e a c h e r s  and t o  t h e  .. 

a A r o p r i a t e n e s s  of  t h e i r  v a r y i n g  e x p e c t a t i o n s  . fo r  



of Secondary Edycat ion 

It is useful to discuss the literature involved with 

secondary school retention studies for several reagcns. 

First of all, the methodological approaches used may be 
I 
i 

helpful for the study at hand. Secondly, results of such 

y indicate some general trends in student '-a 

attitudes towards secondary school which may coincide with 

attitudes discovered in the .presentwstudy. 

  he& are of course some very major differences between 

students who transfer from the immeasion program and those 

who leave school completely. Students in the immersion 

program who transfer out are not abandoning-education - I 
"il, 

entirely and can still pursue academic options in the 
\ 

English program. They can transfer frpm the program at any 

age.' The students who leave secondary school ~ u s t  generally 
4 

wait untll the age of sixteen and then.their decision seems 

. - - -  - 

I 
a much more final one.- 

- i 

With this consideration in mind, let us examine a study 

completed by the United Community Services of the Greater 
- 

Vancouver area (Levens, 1970). This study is a literature 

review of many studies completed concerning drop-outs both 

in Canada and the United States. The investigators conclude 

that the educational system is considered to have an ever 

2 
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e x p a n d i n g  s o c i a l  r o l e  a n d  t h a t  i t  is b e i n g  a s i e d  t o  e d u c a t e  
2 

s t u d e n t ?  f o r  c h a n i e  i n  modern d a y  s o c i e t y .  However, t h e  , P 
h y p o t h e s i s  is q u g g e s t e d  t h a t  c e r t a i n  p r a c t i c e s  and  fe@es - 

of  t h e  p u b l i c  s c h o o l s  work a g a h s t  t h i s  expanded r o l h o f  

e d u c a t i o n  and  t h i g ~  r e s u l t s  i n  d i s s a t i s f i e d  s t u d e n t s  and t h u s  
* 

d r o p - o u t s .  t 
T h i s  s t u d y  g r o u p s  t h e  many v a r i a b l e s  i n v o l v e d  i n  

Y 
d e s c r i b i n g  d r o p - o u t s  i n t o  t h r e e  b r a a d  c a t e g o r i e s . T h e s e  a r e  

v a r i a b l e s  c l u s t e r e d  a r o u n d  e d u c a t i o n a l  f a i l u r e ,  t h o s e  - 
A c o n c e r n i n g  t h e  p e r c e i v e d  i r r v l e v a r r c e  of t h e  e x p e r i e n c e  and 

- - t h o s e  d e s c r i b i n g  t h e  l a c k  of invo lvement  of t h e  s t u d e n t s  - . . . 
w i t h  t h e  educaf  i o n a d  p r o c e s s .  

% 

' c e r t a i n  p r a c t i c e s  of t h e  secsondary  s y s t e m  i n  g e n e r a l  p 
-I 

are  a s s o c i a t e d  with-  t h e s e  g i o u p s  
1 - v a r i a b l e s .  S e g r e g a t i o n  

'9 
@ 

- of h i g h  a b i l i t y  a n d  low a b i l i t y  g r o u p s  l e a d s  t o  l a b e l l i n g  

t . 
a n d  b i a s e d  e x p e c t a t i o  t o w a r d s  g r o u p s  of  s t u d e n t s  who a r e  

l e s s  l i k e l y  t o  s u c c e e d  nd more l i k e l y  t o  f a i l .  The c o n t e n t  6 

of  t h e  c o u r s e s  o f t e n  h a s  l i t t l e  p e r ~ e i v e d ~ r e l e v a n c e  t o  t h e  
J=- 

1 

wor ld  o u t s i d e  w i t h  i t s  r a p i d l y  chan ng knowledge b a s e .  9 
V a r i o u s  r u l e s  a n d  no i c  p r a c t i c e s  t e n d  t o  

a 

,' 

9- i n f a n t a l i z e  s t u d e n t s  and  t h e r e f o r e  remove ways f o r  t h e  

s t l l d e n t s  tq  become i n v o l v e d  i n  d e c i s i o n - m a k i n g  p r o c e s s e s .  

T h i s  c l u s t w o f  v a r i a b l e s  a s s o c i a t e d  w i t h  d r o p - o u t s  

h a s  l e d  t h e  i n g e s t i g a t o r s  t o  c o n c l u d e  t h a t  s c h o o l  r e l a t e d  

and  program r e l a t e d  f a c t o r s  t e l l  u s  more a b o u t  why s t u d e n t s  

l e a v e  t h e  s y s t e m  t h a ~  d o  s t u d e 6 r e l a t e d  f a c t o r s  s i c h  a s  IQ 



and socio-economic s t a t u s .  T h i s  s t u d y  recommends some 

fundamental  changes  t o  t h e  s econda ry  sys tem which would h e l p  . 

it t o  a p p e a l  t o  a broader  s e l e c t i o n  of t o d a y ' s  
v 

1 

ad-cents. I t  e s p e c i a l l y  a p p e a p  t o  t h e  sys t em t o  f  &rid. ways r 
9 

t o  r e l a t e  wha t  is l e a r n e d  i n  s c h o o l  t o  t h e  o u t s i d e . w o r l d  and 
- 

-- 
t o  i n v o l v e  s t u d e n t s  i n  t h e  decis ion-making 

0 

involved  wi th  t h e i r  e d u c a t i o n .  
f 

f l  1 
T h i s  s t u d y  a l s o  found t h a t  t e a c h e r  

1 
d 

w 

se t  were v e r y  d i f f i c u l t  t o  r e v e r s e .  %If a s tuden t ' became  

pe rce ived  a s  prone t o  d i f f i c u l t y  o r '  f a i l u r e  t h e n  t h i s  mould 
0 

became ve ry -ha rd  t o  b reak .  T h i s  cou ld  be even more of a 
* 

fact -or  i n  &he seconda ry  immersion program \ h e r e  s t u d e n t s  
, 

o f t e n  have khe same t e a c h e r s  moreso t h a n  i n  t h e  r e g u l a r  
a 

r 

A r e s e a r c h  s t u d y  comple t e$ . in  Toronto  (Young and 
/ 

- Reich,  1974) compared a t t i t u d e s  of s t u d e n t s  who had dropped 
- 

' . OF of high  s c h o o l  w i t h  a matched sample of s t u d e n t s  who had 
-- , 

?- 

/not l e f t  t h e  sys tem.  They t e l t h t h a t  p r e 6 i o u s  s t u d i e s  of 
a 
\ \ 

drop-outs  had lumped a l ' l  t h e  f a c t o r s  t o g e t h e r  and had 

produced a  hazy p r o f i l e  of t h e  t y p i c a l  d rop-out  which was s o  

broad t h a t  i t  was n o t  v e r y  h e l p f u l .  .. - 

The t e s e a r c h e r s  chose  t h e  in -dep th  i n t e r v i e w  t e c h n i q u e  
0 2 

4 

t o  c o l l e c t  t h e i r  da ta .The  sample w a s  e x t e n s i v e ,  w i t h  5 4 4  o u t  
e- 8 . -  . 

of a p o s s i b l e  921 drop-ou t s  be ing  i n t e r v i e w e d .  Another 272 

s t u d e n t s  s t l l l  i n  s c h o o l  weye matched w i t h  h a l f  of y e  - 



.drop+ut sample on thge basis of program, achievement, grade, 
0 .  L 

sex, age and'-xchool attended and then interviewed. - 
B 

h 

Former catalogues of reasonss why students dropped out 

.were not found io be heldful becagse so many of (he reqsons 
b 

I .given were interrelated.The in-depth interviews helped to 
w 

duild the profiles of six patterns of dropping out among the 
4 

* 

sample. One group (23%) was called the classic drop-out 

because they exhibited the classic characteristics 
s3 * 

d with dropping out such as low academic 

achievement-, poor attendance, negative attitudes and lack 

of credits towards graduation. 
d r  

The largest group (53%) were the work-oriented group 

who preferred work to school and left school tn go to a job. 
tp 

Other groups included the homemaker group(6%), the family 

- supporters (7%), the isolates (2%) and 

'C 
intellectual elite (3%).This last group, the intellectual 

Blite, tended - to be high achievers who had become 

disenchanted with. the school system. 
1 

The results of the study also compare the 

characteristics of the school leavers with the 

characteristics of a -matched sample. of students who were 

still in school.~he responses of the students still in 
I '  

school were also able to be grouped into similar 

categpries .They were grouped- career oriented ( 4 2 % ) ,  
r 

4 * 

the academically oriented ( 2 8 % ) ,  the discontented reformers 

t 19% ,and the, potential classic drop-outs . It appears that 



, i - 4 

t h e r e  is l i t t l e  d i f f e r e n c e  between f h e  work o r i e n t e d  group  

of s c h o o l  l e a v e r s  and t h e  c a r r e e r  o r i e n t e d  g roup  o t h e r  t h a n  

t h a t  t h e y  view s t a y i n g  i n  s c h o o l  as  a means t o  t h e  end of 

g e t t i n g  a  good job .  .4 

The approach of t h i g  s t u d y  i n  g r o u p i n g , t h e  s u b j e c t s  

around major themes  of c h a r a c t e r b s f t i c s  c l a r i f y s  t h e  
D 

compl ica ted  sets of v a r i a b l  s and would do  t h e  same f o r  our - t 
s t u d y  of s t u d e n t s  whb l e a v e  t h e  immersion program. ~ o m p a r  i n s  

t h e  s t u d e n t s  t o  t h o s e  who s t ~ y e d  helped t o  c l a r i f y  how t h e  , 

s c h o o l  l e a v e r s  a r e  l i k e  ana  u n l i k e  t h o s e  who s t a y  i n  t h e  

program s o  t h a t  i n  t h e  program may b e \  

cons idered .The  n o t  be c o n s i d e r e d  

a t y p i c a l  and 

I n  t h e  T r o n t o  s t u d y ,  t h e  drop-out  and t h e  s p y  i n  3 
d 

group sha red  s imi la r  a t t i t u d e s ' t o w a r ' d s  t h e  o t h e r  s t u d e n t s ,  

r e l a t i o n s h i p s  w i t h  teachers, g e n e r a l  coursework and - - a e x t r a - c u r r i c u l a r  a c t i v i t i e s .  The drop-out  g roup  had 

s i g n i f i c a n t l y  more n e g a t i b e  a t t i t u d e s  towards  r u l e s  and 

r e g u l a t i o n s  and teach' ing methods. 

v , The mos comprehensive s t u d y  of d r o p o u t s  completed ' 

r e c e n t l y  i n  t h e  Uni ted S t a t e s  is c a l l e d  High School  and 

Beyond (Ekstrom e t  a l ,  1 9 8 6 ) .  T h i s  l o n g i t u d i n a l  s t u d y  

completed between 1 9 8 0  and 1982  fo l lowed  s t u d e n t s  f rom t h e i r  

X 9 .' 
t e n t h  year t o  t h e i r  s e i i o  yea r  in h igh  school. I t  t r a b k e d  

t h e  studa~ l ts  who had dropped o b t  a l o n g  t h e  way as w e l l .  The 



t 

s t u d y  a s k s  who d r o p s  o u t  and  why some s t u d e n t s  d r o p  o u t  and 
a .  

n o t  o t h e r s .  

I n '  a  d i s c u s s i o n  of t h i s  s t u d y ,  Wehlage a n d  Rotter 
. , 

(1986) p o i n t  o u t  t h a t  the d r o p o u t  r a t e  h a s  n o t  gone  down - 
s i n c e  t h e  l a t e  1 9 6 0 s  b u t  r a t h e r  up and t h a t  s c h o o l s  d o  n o t  . 
seem t o  be r e s p o n d i n g  t o  what t h e y  know a b o u t  d r o p o . u t s .  They 

> s u g g e s t  t h a t  t h e  e m p h a s i s  be  changed t o  c o n s i d e r  what  c o u l d  

b e ' w r o n g  i n  t h e  s c h o o l  f a c t o r s  t h a t  c a u s e  t h e  s t u d e n t s  t o  
I 

d r o p  o u t  i n s t e a d  of  c o n c e n t r a t i n g  on what c o u l d  be wrong 

w i t h  t h e  s t u d e n t ,  I n  t h e ~ i g h  Schoo l  a n d  Beyond s t u d y  t h r e e  

g r o u p s  were compared; t h e  d r ~ p o u t s ,  the. s t a y - i n s  a n d  t h e  " 

p o l l e g e  bound s t . u d e n t s .  Only  i n  campar ing  t h e  t h r e e  g r g u p s  

d o  t h e  f a c t o r s  t h a t .  make t h e  d i f f e r e m c e  , r e a l l y  come t o  - 

l i g h t .  The t h r e e  rconunendgti~ofis of t h i s - s t u d y  c o u l d  be 

c o n s i d e r e d  r e l e v e n t  f o r  a n y  s e c o n d a r y  p rogram i n c l u d i n g  t h e  
, . ' .  ' 

immersion program.  

I f  t h e  second.ary  s c h o o l  is t o  s u c c e e d  i n  m e e t i n g  t h e  - + 

n e e d s  of  a  v i d e  v a r i e t y  i f  s t u d e n t s ,  t h e  f o l l o w i n g  p r a c t J c e s  

must o c c u r  . F i r s t  of a l l ,  s c h o o l s  must have  a n  enhanced-  ' 

- 
s e n s e  of a c c o u n t a b i l i t y  t o w a r d s  a l l  s t u d e n t s .  Second ly ,  

t h e r e  s h o u l d  be  a  renewed e f f o r t  t o  e s t a b l i s h  l e g i t i m a t e  - 
i 

a u t h o r i t y  i n  t h e  i n s t i t u t i o n .  The f i n a l  recommendation is 

t h a t  t h e r e  be a r e d e f i n i t i o n  of  schoob work t o  a l l o w  a 

g r e a t e =  number of  s t u d e n t s q c h i e v e  s u c c e s s  and  
a 

s a t i s f a c t i o n .  (Wehlage and  R u t t e r ,  1 9 8 6 )  . 
3 



. Xt Is useful to consider vhat is being said about 

4- . the effectiveness .of secondary school i n  g e n e r a l  because 
- 

. some of the issues found In the iatrraerston program may be the 

Sam factors as t h o s e  a f  fecttng secondary, educa't ion I n  

g e n e r a l .  

I n  1984  John Goudlad completed a report called & 
- - 

w e d  in which gc discusses the r e s u l t s  of a n  I ,  

i 

extens ive  study of the pdblic education syatem in the United I 

States. The saaplc for t h i s  study included 38 schools in 

seven s ta tes .  Techniques included surveys to parents, 

teachers and students, interviews  with teachers and TY 
classroom observations. Schools were chosen to represent a 

a 
s p e c t r u m  of demographic f a c t o r s  s u c h  as aocio-economic 

I status ,  r u r a l  and urban erivironrrrtnt and rac ia l  and e t h n i c  
A 

backgrounds. % 

Xcre is a short susrrPary of those of Goodlad's 

findings t h a t  are t h e  =st zelated t o  t h e  pr 

1-. I n  t h e  secondary c l a s s r o o m  observations, it vzy found , 

that students spent 21.9\ of class time li;teninq t o  - i 

lectures G ;  explanations and 20 .7% of their ti& Ying 

written work. Oral biscusslon and verbak practice took less 
# j 

than 10% of the t o t a l  time. * 



- 
. , - 

2 .  s t u d e n t s  t e n d e d  t o - p r e f e r  s u b j e c t s  i n  which they took  

more of a n  a c t i v e  r o l e  s u c h  a s  t h e  a r t s ,  v o c a t i o n a l  c o u r s e s  

a n d - P . E .  Fog5ign l a n g u a g e  r e s u l t s  were i n t e r e s t i n g  b e c a u s e  
\ 

P 

t h e  o b s e r v e r s  saw t h e  s t u d e n t s  t a k e  a  more a c t i v e  r o l e  i n  - 

t h e s e  classes and saw them as b e i n g  Very b u s i n e s s  l i k e  and 
.B 

fastb p a c e d .  They were however less  p o p u l a r  and p e t c e i v e d  as  

more d i f f i c u l t  among s t u d e n t s .  We c a n n o t  e q u a t e  t h e  s o r t  o f  

f o r e i g n  l a n g u a g e  . c o u r s e  -, b ~ e i n g  r e f e r r e d  t o  w i t h  t h e  Immersion 

c o u r s e s ,  b u t  n e v e r t h e l e s s  t h e  t r e n d s  d i s c o v e r e d  d o  s u g g e s t  - 

t h a t  t h e  more t h e  o p p o r t u n i t y  f o p  t h e  s t u d e n t  t o  p a r t i c i p a t e  

a c t i v e l y  t h e  b e b t e r  t h e  s t u d e n t s  r e s p o n d .  Goodlad c o n c l u d e s  

. irom t h / t s e . , x e s u l t s  t h a t  t h e  s c e n a r i o  of what g o e s  on i n  

c l a s s r o o m s  is f a i r l y  d u l l  b u t  h e  is e n c o u r a g e d  by t h e  f a c t  
\ 

t h a t  t h e r e  is e v i d e n c e  t h a t  s t u d e n t s  d o  respond.  when more 
I 

r n o t i v z t i o n a l  t e c h n i q u e s  a re  u s e d .  
'? * 

3 .  Goodlad f i n d s  f rom l o o k i n g  a t  t h e  way s c h o o l s  a r e  - 
o r g a n i k e d  t h a t  c e r t a i n  p r a c t i c e s  of d i v i d i n g  s t u d e n t s  i n t o '  

g r o u p s  o f  w i n n e r s  and l o s e r s , '  of a c a d e m i c s  a n d  of t e c h n i c a l  

s t u d e n t s  and  o f -advan taged  and d i s s a d v a n t a g e d  a r e  b u i l t  i n t o  

t h e  system. P r a c t i c e s  s u c h  as a b i l i t y  g r o u p i n g  a-nd t r a c k i n g  

r e i n f o r c e  t h i s  s y s t e m .  Immersion programs have  been r e g a r d e d  

i n  t h e  p a s t  as a p p e a l i n g  t o  a  more uppq,r ,class p o r t i o n  o f  . 
p a r e n t s  and have  been  a c c u s e d  of c r e a t i n g  a l i n g q i s t i c  e l i t e  

t Burns ,  1983 1 .  ~ o e s  t h e  s e c o n d a r y  i m e r s l o n  program 

- p e r p e t u a t e  c e r t a i n  e d u c a t i o n a l  and  s o c i a l  h i e r a r c h i e s ?  
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Therefore there may be little accomodation for the 

nun-academic student. 

* 
4. Despite the many factors that ~oodlad. iound to be -the 

f 

same of all the schools studied, he did also reveal certain 
* 

factors that were.happily,different about the'more positive 
C b 

educational settings. The satisfaction level surrounding 

schools and classrooms could be directly related to the 

climate of the environmgnt. Climate refers to the amount of 
* - - - 

time spent controlling s)_udents, the amount of concern the 

teacher showed for individual students and the fairness and 

appropriate level of difficulty of- the tasks- assigned. In 

these classrooms, students showed more regard for one 

another and'were less competitive and found one another more - 
interested in education. 

Goodlad's observation that the 'climate of the 

environment contributes to the satisfaction of the students 

is similar to the results of the extensive study of' the 

effect of improved interpersonal skills upon school climate 

and achievement of students completed by David Aspy et 

al. [Aspy ,  1977) .This study - found that training teachers and 

ad-ministrators in clarification techniques and in empathy 

skills had a measurable effect on 1evels.of satisfaction and 

on achievement. 



~ i s c u ; s i o n s  of- a l t e r n a t e  programs a t  t h e  s e c o n d a r y  

l e v e l  may r e v e a l  %ope  f a c t o r s  wor th  c o n s i d e r a t i o n  i n  t h i s  

s t u d y  b e c a u s e  t h e  s e c o n d a r y  immers ion  program is i n  a  s e h s e  

a n  a l t e r n a t e  p rogram i t s e l f .  

Ducharme 11983,) s u g g e s t s  t h a t  d e s p i t e  t h e  budge t  c u t s  

and t h e  drop-in e n r o l l m e n t  t h a t  have  been a f f e c t i n g  

s e c o n d a r y  programs i n  O n t a r i o ,  a l t e r n a t e  programs have  I. 
grown. H e  s e e s  them as f u l f  i l l i m g  a need t o  c o u n t e r a c t - t h e  

f a c t o r y  model of  e d u c a t i o n  and  s u g g e s t s  t h a t  indeed  t h e  

s e c o n d a r y  s c h o o l s  of  t h e  f u t u r e  c o u l d  b e g i n  t o  look l i k e  a 

s e r i e s  of a l t e r n a t i v e s .  S c h o o l s  w i l l  be f o r c e d  t o  o f f e r  - 
s p e c i l i z a t i o n s  and  emphases and  t e c h n o l o g y  may p e r m i t  them 

t o  o p e r a t e  more l i k e  l e a r n i n g  c e n t r e s  r a t h e r  t h a n  f u l l  t i m e  - 1 
i n s t i t u t i o n s .  

Maur ice  Gibbons (1984) reexamined t h e  a l t e r n a t e  
_I 

s e c o n d a r y  program c a l l e d  "Walkaboutn t e n  y e a r s  a f t e r  i ts 

i n c e p t i o n  i n  a  number of s c h o o 9 s  i n  Canada and t h e  U n i t e d  

S t a t e s .  H e  c a l l s  on e d u c a t o r s  t o  r e t h i n k , t h e  t r a d i t i o n a l  
pl 

c l a s s r o o m  s e t t i n g  and  move t o w a r d s  a  pa rad igm of s e l f -  

d i r e c t e d  l e a r n i n g .  Walkabout  and  C h a l l e n g e  E d u c a t i o n  

p r o g r a m  s t a r t e d  a d e c a d e  a g o  a r e  s t i l l  t h r i v i n g  and t h e  

r a p i d  expans'i-on o f  knowledge,  t e c h n o l o g y  a n d  *h igh-  t e c h t t  

a r e  a l l  t h e  more r e a s o n  t o  s t a r t  t e a c h i n g  s t u d e n t s  t o  s t a y  



- - 

i n  t o u c h  w i t h  t h e m s e l v e s  and t o  t a k e  c h a r g e  of  t h e i r  own 

1 i v e s  . 
I n  B r i t i s h  Columbia t h e r e  are  examples  of  d i f f e r e n t  

a l t e r n a t e  s e c o n d a r y  programs which have e x p e r i e n c e d  . success .  

One s u c h  program is t h e  I n t e r n a t i o n a l  B a c c a l a u r e a t e  program. 

T h i s  program p r e s c r i b e s  a h e a v y  academic  p rogram i n  g r a d e s  

11 and 1 2  which is rewarded  by a d v a n c e d ' p l a c e m e n t  a t  s e v e r a l  

Canad ian  u n i v e r s i t i e s  (Loch,  Note 4 ) .  T h l s  program ( I . B . )  is 

r e f e g r e d  t o  s e v e r a l  times i n  t h i s  s t u d y  a s  i t  is a program 

t o  which some of t h e  s t u d e n t s  i n  q u e s t i o n  d o  t r a n s f e r .  

I n  t h e  Vancouver s c h o o l  d i s t r i c t  cwo s imilar  a l t e r n a t e  

programs a r e  o f f e r e d  a t  t h e  s e c o n d a r y  l e v e l  ( A l l e n d a l e ,  Note 

5 ) .  These programs have  grown s i n c e  t h i e r  i n c e p t i o n  t h i r t e e n  

y e a r s  a g o  and t h e r e  is a w a i t i n g  l i s t  f o r  e n t r a n c e  t o  them., 

They p r o v i d e  a n  a c a d e m i c a l l y  o r i e n t e d  e n r i c h e d  c u r r i c u l u m  i n  

a n  a t m o s p h e r e  o f .  p a r t i c i p a t i o n  a n d  r e - s p o n s i b i l i t  . - s t u d e n t s  

acc&ance  i n t o  t h e  program is d e p e n d e n t  upon t h e i r  

m o t i v a t i o d  and t h e i r  s e l f -  d i s c i p l i n e .  

These  a l t e r n a t e  programs have  i n  common t h a t  t h e y  a l l  . - 

a p p e a r  t o  ,be t h r i v i n g  and  t h e y  a l l  o f f e r  o p t i o n s  t o  t h e  

i m p e r s o n a l  a t m o s p h e r e  of r e g u l a r  h i g h  s c h o o l  s e t t i n g s . '  t h e  y 

s e c o n d a r y  immersion program is someyhat  similar i n  t h a t  t h e  

s t u d e n t s  become a c l o s e  k n i t  gr They g o  t o '  s e v e r a l  

classes w i t h  t h e  same t e a c h e r s  a n d  \ he same s t u d e n t s  year 

a f t e r  y e a r .  T h i s  c o u l d  p r o v i d e  a n  o p p o r t u n i t y  t o  d o  

s o m e t h i n g  s p e c i a l  w i t h  t h e s e  c i r c u m s t a n c e s .  T h e r e  d o e s  seem 
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a n d  t h a t  s t u d e n t s  need t o  see what t h e y  are d o i n g  as u s e f u l  

t hem i n  +he f u t u r e .  T h i s  must be  a s  f o r  s t u d e ~ t s  

t h e  s e c o n d a r y  imrnerslon program as i t  i f o r  s t u d e n t s  i n  t h e  ) 
0 

r e g u l a r  program. 
/ 

4 .  R e c e n t  s t u d i e s  i n  s e c o n d a r y  e d u c a t i o n  p o i n t  t o  t h e  
/ 

h p o r t a n c e  of  t h e  s t u d e n t s  t a k i n g  a n  a c t i v e  r o l e p i n  t-he- 

e d u c a t i o n a l  p r o c e s s  a t  a l l  l e v e l s  from t h e  day t o  d a y  

a c t i v i t i e s  i n  t h e  c l a s s r o o m  t o  t h e  s e l e c t i o n  of  o p t i o n s  and  

t h e  r u l e s  and  p r o c e d u r e s  of  t h e  s c h o o l .  

5 .  S t u d i e s  oY d r o p o u t s  have  d i f f e r e n t i a t e d  t h e  g r o u p  t h a t  
C 

l e a v e s  f rom t h o s e  t h a t  s t a y  i n  t h e - s y s t e m .  I t  h a s . b e e n  

s u g g e s t e d  t h a t  t h e  way t o  a t tack  t h e  d r o p o u t  p r  b lem is t o  $ , 
c o n s i d e r  what is wrong w i t h  t h e  s y s t e m  t h a t  f a i l s  t o  meet 

t h e  n e e d s  of a c e r t a i n  g r o u p  of s t u d e n t s  i n s t e a d  of  

c o n c e n t r a t i n g  oh what is wrong w i t h  t h e  s t u d e n t s .  

q 6 .  R e s e a r c h e r s  have  found t h a t  t h e  t o n e  o f  t h e  c l a s s r o o m  c a n  
L d 

make a  g r e a t  d i f f e r e n c e  t o  l e a r n i n g .  Some s t u d i e s  r e i n f o r c e  
A 

t h e  i m p o r t a n c e  of t h e  q u a l i t y  oid  t h e  interactions between 

t e a c h e r s  and s t u d e n t s .  . . -- 
a 

? .  D i s c u s s i o n  of  a l t e r n a t e  programs a t  t h e  s e c o n d a r y  l e v e l  

i n d i c a t e s  t h a t  t h e r e  is a p l a c e  f o r  t h e s e  programs i n  t h e  

s e c o n d a r y  s y s t e m ,  



CHAPTER 3 

"I METHODOLOGY 

The c h a p t e r  b e g i n s  w i t h  t h e  d e s c r i p t i o n  of  t h e  sample  of 
'+ 

s t u d e n t s  i n v o l v e d  i n  t h e  s t u d y  and  t h e  g r o u p s  used  a s  a  

b a s i s  of  c o m p a r i s o n .  The s e c o n d a r y  immersion programs i n , t h e  
h 

s c h o o l  d i s t r i c t s  f rom which t h e  s a m p l e s  are  drawn are a l s o  

d e s c r i b e d .  The p r o c e d u r e s  used  f o r  t r a c k i n g  t h e  s t u d e n t s  and  

c o n s t u c t i n g  t h e  sample  a r e  o u t l i n e d .  The p i l o t  s t u d y  is 

d i s c u s s e d  a s  i t  a f f e c t e d  t h e  c o n t e n t s  and t h e  s t y l e  of t h e  

i n s t r u m e n t s  which were c o n s t r u c t e d  s p e c i f i c a l l y  f o r  t h e  

s t u d y .  The i n s t r q m e n t s  a r e  t h e n  d e s c r i b e d .  F i n a l l y ,  t h e  

d e s i g n  and  a  d e s c r t p t i o n  of  t h e  d a t a  a n a l y s i s  a r e  p r e s e n t e d . ,  
/ 

Data  a n 3  i n f o r m a t k i n  were o b t a i n e d  f rom s t u d e n t s  of  f o u r  

s c h o o l  d i s t r i c t s :  S u r r e y ,  Vancouver,  C o q u i t l a m  and  Langley,.  

These  d i s t r i c t s  were c h o s e n  b e c a u s e  t h e y  were t h e  o n l y  
P 

d i s t i c t s  i n  t h e  lower  k i n l a n d  . r e u i o n  of ~ a n c o u v e r  where t h e  

s e c o n d a r y  immersibn program had been underway f o r  ' a t  leas t  - 
f o u r  y e a r s .  S t a r t  up  c o m p l i c a t i o n s  would n o t  t h e n  b e  a  

/ 

f a c t c r  i n  t h e  r e _ s u l t s .  Here is a  b r i e f  d e s c r i p t  t h e  

c h a r a c t e r i s t i c s  of e a c h  of t h e  s c h o o l  d i s t r i c t s  and t h e i r  

s e c o n d a r y  immersion p rograms .  
- 

Distr ic t  1 ( S u r r e y ) -  -The s e c o n d  l a r g e s t  s c h o o l  d i s t r i c t  In 

t h e  p r o v i n c e ,  w i t h  a  t o t a l  s t u d e n t  of  33 376 



(Cameron, Hote 3'1, s i t u a t e d  t o  t h e  s o u t h e a s t  o f  Vancouver 

and  i n c l u d i n g  b o t h  s u b u r b a n ,  u r b a n  and r u r a l  n e i g h b o u r h o o d s ,  

The s e c o n d a r y  immersion s t u d e n t s  uded i n  t h e  sample  wer2 

drawn f rom l a t e  immers ion  two h i g h  s c h o o l s  i n  

t h e  d i s t i c t ,  s i t u a t e d  o v e r  15 k i l o m e t r e s  f rom one a n o t h e r  a t  
d 

t h e  n o r t h  and  s o u t h  e n d s  of  t h e  d i s t r i c t . .  
- 

- - 
District 2 (Coqui t1am)-  A l a r g e  s c h o o l  d i s t r i c t  w i t h  a  t o t a l  

. I 

s c h o o l  e n r o l l m e n t  of  21 087 m o s t l y  s u b u r b a n  i n  n a t u r e ,  
- ' r  

s i t u a t e d  t o  t h e - e a s t  f Vancouver.  The s e c o n d a r y  s t u d e n t s  P 
i n c l u d e d  i n  t h e  sample  were drawn f rom b o t h  t h e  ear lk  a *, 

' ~ h e  l a t e , immers ion  programs.  One j u n i o z  s e c o n d a r y  s c h o o l  
H-4 

r e c e i v e s  s t u d e n t s  f rom t h e  e a r l y  immersion program, &e - 

r e c e i v e s  s t u d e n t s  from,the l a t e  i m m e ~ s i o n  p rogram and  one 

rn r e c e i v e s  s t u d e n t s  ' from b o t h  programs.  The s e n i o r ' s e < o n d a r y  

s c h o o l  r e c e i v e s  a l l  t h e  j u n i o r  h i g h  s t u d e n t s  fo% g r a d e s  il 
* 

anh 1 2 .  There  is no  d i s t i n c t f g n  made i n  c u ~ r i c u l u m  between 

t h e s e  s t u d e n t s  a t  t h e  s e c o n a d r y  l e v e l  ( W i l t o n ,  N o t e . 8 ) .  

D is t r i c t  3 ( L a n g l e y l -  A s m a l l e r  s c h o o l  d i s t r i c t  w i t h  a n  

e n r o l l m e n t  of 14 954 s t u d e n t s  i o c a t e d  i n  a s u b u r b a n  and 
- - 

r u r a l  a r e a  t o  t h e  e s t  of  S u r r e y .  S t u d e n t s  i n c l u d e d  i n  t h e  e 
sample  a t t e n d  two s e c o n d a r y  s c h o o l s  o f f e r i n g  t h e  s e c o n d a r y  

4 

immers ion  program t o 7  s t u d e n t s  who %ave c o m p l e t e d  t h e  l a t e  

immersion program. I t  is t o '  be n o t e d  t h a t  s t u d e n t s  i n  

L a n g l e y  who e n t e r e d  t h e  L a t e  immers ion  p o e r a r n  i n  Grade  6 

were i n t e r v i e w e d  a n d  s c r e e n e d  f o r  s a t i s f a c t o r y  work h a b i t s  
L - 



. ~~~~~ 

a n d  a v e r a g e  and a 4 ~ v e  <read-ing a b i l i t y  b e f o r e  s e c u r i n g  a 
d 

e 
J v b 

* 
% 

p l a ~ e '  i n  t h e  pr'ogram. 

Dis t r ic t  4 ( V a n c o u v e r ) -  The largest  s c h o o l  d i q t r i c t  i n  t h e  " 

p r o v i n c e ,  w l t h  a t o t a l '  s t u d e n t  e n q l l m e n t  of 5 1  i28, ' - loca ted  
--lh I 

i n  t h e  largest u t b a n  c e n t e r .  The s e c o n d a r y  immerson programs 

a r e  housed i n  two h i g h  ~ c h o o l s  on t h e  west s i d e  of  t h e  2 * 
s c h o o l  &str ict .  One s c h o o l  o p l y  o f f e r s  a  program f o r  t h e  

% % # -  . 

s t u d e n t s  f r o m ' s e v e r a l  eh-r ly  immersion s c h o o l *  a s  w e l l  a s  f o r  
I '  ' 

t h e  s t u q e n t s  f rom t h e  f r a n c o p h o n e  program (Programme Cadre 
I- 

F r a n \ a i s ) . , T h e  o t h e r  h i g h  s c h o o l  o f f e r s  a progrqm f o r  t h e  
B 

s t u d e n t s  e l a t e  immers ion  program from one e l e m e n t a r y  
-% 

is the '  t h t r d  y e a r  of  t h e  s e c o n d a r y  
I 1  

immers ion  p m a z a t  t h a t  s c h o o l .  

I .  

*'It w a s p e c i d e d  t h a t  t h r e e  g r d u p s  would be e s t a , b l i s h e d  f o r  
-9- 

t h e  s a m p l e :  a  t r a n s f e r .  g r o u p ,  a n -  immersion g r o u p  a n d  a ,group 
0 

I 
f r o m  t h e  r e g u l a r  ~ n g l i $ h  program. Here is a ' b r i e f  

D .  

pS 

derrc ' r ip t lon  of t h e  g r o y p s -  and of t h e  p r o c e s s  uskd t o  Frr l v e  

a t  t h e  t h r e e  g r o u p s .  

Group 1- t h e  t r a n s f e r  s t u d e n t s .  
+ 

The nurnb,ers of s t u d e n t s  w @ad t r a n s f e r r e d  o u t  of t h e  - 

- s e c o n d a r y  immers ion  p rogram i n  e a c h  s c h o o l  between J u n e  1984 

and  September  1985  were e s t a b l i s h e d .  ~ h e n ' t h e  s t u d e n t s  who 

were s t i l l  a t t e n d i n g  t h e  same s e c o n d a r y  s c h o o l  where t h e  
4 



program was o f f e r e d  were i d e n t i f  fed and became t h e  f - i s s t  - 

h 

group  i n  t h e - s a m p l e .  The sample i n c l u d e s  s t u d e n t s  from t h e  - 
-- 

l a t e  and t h e  e a r l y  immersion pro.grams as w e l l  as some 
a 

s t u d e n t s  who were - in  o t h e r  p r o g r a m s a t  t h e  e l e m e n t a r y  l e v e l .  

-3 A t - Group 2- t h e  immersion s t u d e h t s .  

4' 

An e q u a l  number of s t u d e n t s  t o  t h e  nQmber i n  t h e  t r a n s f e r  

g roup  "ho w h e  s t i l l  i n  t h e  i rogram a t  t h a t  s c h o o l  
- 

a t  t h e  same g rade  l k v e l s  were matc on t h e  b a s i s '  of 

academic achievement  and beca second group .  
* 1 

Group - 3- t h e  s t u d e n t s  i n - t h e  r e g u l a r  E n g l i s h  program; - 
. 

3 I 

Art e q u a l  g roup  of s t u d e n t s  a t  t h e  same g r a d e  l e v e l s  i n  

F t h e  r e g u l a r  E n g l i s h  program were a l s o  matched on t h e  b a s i s  

a b of academic achievement  and became t h e  t h i r d  group .  

Th%l samplem is d i v i d e d  i n t o  t h e  subgroups  d e s c r i b e d  

--.,)beid5 See Table  1 f o r  a g r a p h i c  r e p r e s e n t a t i o n  of t h e  
V 

subgroups .  c- 

-l 

Subgroup i - t h o s e  ~ t u d e n t & e n r o l l e d  i n  g r a d e  8 d u r i n g  

1983-84 s c h ~ o l  yea r  who t r a n s f e r r e d  from t h e  program -, 

sometime a f t e r  June  1984. They were i n  g r a d e  1 0  when t h e y  

completed t h e  questionna/i . re.  - 

Subgroup i i6  - a comparison groub  of s tud \en ts  s t i l l  i n  t h e  

program i n  g r a d e  1 0  when t h e  q u e s t i o n n a i r e  w a s  completed.  



s u b g r o u p  i i i  - a  compar i son  g r o u p  of s t u d e n t s  i n  t h e  - -  

r e g u l a r  E n g l i s h  program i n  g r a d e  10. I 

I 

A 

s u b g r o u p  i v  -?those s t u d e n t s  e n r o l l e d  i n  g r a d e  9 d u r i p g  t h e  

83-84, s ~ h o b l  y e  r who t r a n s f e r r e d  f rom the '  program 
d 

a f t e r  J u n e  1984. They were i n  g r a d e  11 when t h e y  comple ted  

t h e  q u e s t i o n n a i r e . ,  - -<< 

- t  

Subgroup v - a  compari 'son g r o u p  of thos ,e  s t u d e n t s  s t i l l  i n  

t h e  pdogram i n  grade 11 when t h e y  comple ted  t h e  
- 
q u e s t i o n n a i r e .  

Subgroup  v i  - a c o m p a r i s o n  g r o u p  o f i s t u d e n t s  i n  t h e  r e g u l a r  

E n g l i s h  program i n  g r a d e  11, 

Subgroup v i i  - t h o s e  s t u d e n t s - e n r o l l e d  i n  g r a d e  10 d u r i n g  

t h e  83-84 s c h o o l  y e a r  who t r a n s f e r r e d  f rom t h e  p r o g r a q  a f t e r  

J u n e  1984. They were i n  g r a d e  & w h e n ' t h g y  c o m p l e t e d  t h e  - 

q u e s t i o n n a i r e .  

JG Subgroup v i i i  - a  c mpar i s6n  g r o u p  of t h o s e  s t u d e n t s  -still 

I R  t h e  program i n  g r a d e  12 when they comple ted  t h e  

q u e s t i o n n a i r e .  

Subgroup i x  - a c o m p a r i s o n  g r o u p  o f c r e g u l a r  E n g l i s h  g r a d e  12 

Subgroup  x - t h o s e  s t u d e n t s  e n r o l l e d  i n  g r a d e  8 d u r i n g  t h e  

- 1984 -85  s c h o o l  ye& who t r a n s f e r r e d  f rom t h e  d r o g G m  b e f o r e  



September  1 9 8 5 .  These s t u d e n t s  were i n  g r a d e  9  when t h e y  a -- -- 
/- 

/ 
< /  

c o m p l e t e d  t h e  q u e s t i o n n a i r e .  

Subgroup x i  - a compar i son  g r o u p  of  t h o s e . s t u d e n t s  s t i l l  i n  

' . 
t h e  program i n  grade 9  when t h e y  comple ted  t h e  

q u e s t i o n n a i r e .  J 
d 

Subgroup x l i  - a compar i son  g r o u p  of regu&,ar E n g J i s h  g r a d e  9  -+ 

s t u d e n t s .  
L 

- - Table 1 ' 
C 

Subgrouups  of  t h e  sample  

TRANSFER 1 XHE-RS I ON REGULAR 
GROUP PROGRAM PROGRAM 

' GRADE 1 0  Group i* Group .ii 
( 1 9 8 5 - 8 6 )  

GRADE 11 Group i v *  Group v 
( 1985 -86  ) 

Group i i i  

Group v i  

GRADE 1 2  Group v i i *  Group v i i i  Group i x  
( 1 9 8 5 - 8 6 )  
> 

GRADE 9 Group x** G r  $L' u p  x i  Group x i i  
( 1985 -86  ) 

* t r a n s f e r r e d  o u t  somet ime a f t e r  J u n e  1984  r 

* * t r a n s f e r ~ e d  o u t  sometime d u r i n g  o r  a f t e r  Grade  8 ( 8 4 - 8 5 )  . 



e= 

The sample selection and the distribution of the 

questionnaires were conducted by a PhD student and a team of 

three trained assistants. d 

Prior to data collection each individual school aided the 

research assistants in identifying samples by: 
\ 

d 

1. collecting class lists of French immersion students 

enrolled in Grade 8 to 12 in 1983-84, 1984-85 and 1985-86. 

2. collecting class lists ~f regular English students in 

grades 9 through 12 in the 1985-86 school year. 
e 

Procedures for the Rese-sistant 

- 

At each Yndividual scho-01, the research assistants 
- 
completed the following procedures. 

1. Students who transferred from the French imrnerslon 
\ 

Q 

program between ~ u n e  1984 and Septernbar 1985 were ldentlf led 

by revie%inq class lists. The time of transfer and the 

- present school of the students were identified. Information 

was recorded on a special sheet designed for that purpose. 

2. The academic achievement of these students according 

to the categories of Average (C to B-), Above Average ( B  and 



* 
A 

U Y  
v 

above) and Belaw Average {below C f  . i n  E n g l i s h ,  F r e n c h ,  Math 

and  Social Studtes,was determl;ned using J u n e  1985 grades on 

t h e  s t u d e n t s '  permanent r e c o r d s ,  The o v e r a l l  averijyie of t h e  
, ~ 

above s u b j e c t s  and  t h e  i n d i v i d u a l  s u b j e c t  s c o r e s  were 
i 1 L .. 

recorded. -. 

3. I f  t h c ' s t u d e n t .  n o  longex  a t t e n d e d  t h e  s c h o o l  i n  . 

q u e s t i o n  t h e  s t u d e n t  was dropped from t h e  sample  a t  t h i s  

p o i n t .  S t u d e n t s  were als 'o d ropped  f rom t h e -  samp h i f  t h e y  b \ 

- .  c@nqed s c h o o l s  between t h e  t i m e  of t r a c k i n g  and t h e  time of - 

4 

- d a t a  c o l l e c t i o n ,  or i f  t h e y  were a b s e n t  or  r e f u s e d  t o  f i l l  

o u t  t h e  q u e s t i o n n a i r e .  S t u d e n t s  i n  two s c h o o l s  were mai led 

' q u e s t i o n n a i r e s  and asked t o  r e t u r n  them'by m d i l  also b e c a u s e  

a- c o n v e n i e n t  t lme 'could n o t  be a r r a n g e d  by t h e  

a d m i n i s t r a t i o n  f t h e  s c h o o l  f o r  these s t u d e n t s  t o  comple t% 
r . ' 

t h e  q u e s t f b n n a i r e s - a t  s c h o o l .  

I 4 .  A compar i son  g r o u p  of  a n  e q u a l  number of s t u d e n t s  
t C 

e l i g i b l e  f'or t h e  abdve g r o u p  was e s t a b l i s h e d  among t h e  

s t u d e n t s  .s t i l l  i n  t h e  immersion program. The sampl ing  method 

us& is r e f e r r e d  t o  as Systemat.tc w l t h  r e p l a c e w n t .  T h i s .  is 
9 

per fo rmed  by d i v i d i n g  t h e  t o t a l  still e n r o l l e d ,  sample  by the  

number r e q u l r e d  +for<  t h e  sample ( e .  g .  2J.17 = 3 ) .  The 

r e s e a r c h e r - t h e n  selected a smaller number t h a n  t h e  one  - 
--% 1 

calculated i e .  q.2) as a s t a r t i n g  p o i n t .  E v e r y  t h i r d  s t u d e n t  - = 

was i n c l u d e d  I n  t h e  sample. I f  t h e  e n r o l l e d  s t u d e n t s  c o u l d  9 



. e 
- - -- - -- 

n o t  be matched t o  stubents i n  t h e  t r a n s f e r  sample, sampling 
'I 

was c o n t i n u e d .  F o r  sampies where there were fever s t u d e n t s  

~ e m a l n i n g  e n r o l l e d  t h a n  t r a n s f e r  s t u d e n t s ,  t h e  e n t i r e  sample 

was i n c l u d e d  b u t  n o t  m a t c h e d  t o  t h e  t r a n s f e r  g r o u p .  

5 . h  e q u a l  number  of s t u d e n t s  from t h e  r e g u l a r  E n g l i s h  = -  

proqzam were, m a t c h e d  t o  t h e  sample o f  s t u ' d e n t s  s t i l l  i n  t h e  
0 

program: The s a m p l i n g  p r o c e d u r e s  d e s c r  i b e d  a b o v e  were u s e d .  

The  a c t u a l  r e t u r n  is l o w e r  t h a n  t h e  number  i n t e n d e d  b e c a u s e  

some s t u d e n t s  w e r e  i l l  or  r e f u s e d  t o  c o m p l e t e  t h e  
F 

q u e s t i o n n a i r e  o r  t h e  s c h o o l  was u n a b l e  t o  arra)nge a 
c o n v e n 4 e n t  t i m e  f o r  s t u d e n t s  t o  c U m p 1 e t e . t h e  q u e s t i o n n a i r e s  

F 

and s o  they w e r e  m a i l e d  t o  s t u d  .. yts. P l e a s e  see T a b l e  2 f o r  
- 

t h e  a c t u a l  numbezs  i n  e a c h  g roup  by d i s t r i c t  who c o m p l e t e d  

t h e  q u e s t i o n n a i r e s .  
\ 



Table 2 

Actual returns on the sample per district 

TRANSFERS I HHERS I ON REGULY 

District 1 21 

District 3 5 

District 4 57 37 

. . 
Total 120 84 

*actual return 

I n  .the winter of 1985 one group of 15 trmsfer students 

in one district completed an open-ended questionnaire 
9 

compiled by the researcher based on a review of the. 

literature. The results of this pllot study led to the 
. . 

development of the questionnaires finally used i n  the study. 

About half of the same sthdents participaked in the formal 
- .  

: study, but over ,one year later. 



- - - -- - - - - -- 

Comments concerning both the positive and the negative 

aspects of the program were studied to give direction to the 

sorts of questions that 'should .become part of the 

instruments. General areas to focus upon included students' 

opinions concerning the short term and long term benefits. of 
d 

the program, their percept ions of- posit ive and Pfegat ive 

features of the programs , their feelings about the 
organization and components of the program-apd their 

feelings about'the quality of instruction and the 

expectations of the teachers in the program. 
1 

'J 

The instruments . 
1. Through communication with district administrators, the 

numbers of students in the program at each grade level for 

i) % 

the period of June 1984 to September 1986 were identified. + 

\ .  

2. The comments and the information collected in the pilot 

study led to the construction of the questionnaires. The 

design of the instruments was intended to provide 

descriptive information about each of the three groups In 

order to construct descriptive profiles of the different 

types of students who transfered from the program.. Parallel 

questions were constucted between the three instruments in 

order to be able to later compare, one set of descrlptlve 
* 

data with another and to identify issues where the groups 

think similarly or differentLy. The questions sdught out 

information concerning reasons for pursuing a bilingual 



education, attitudes towards certain aspects of'-theprogram, - - 

the use of French outside the classroom and plans for the 
'b 

future. Other ~ u e s t  ions explore attitudes toward secondary 

school in general. The design &f the questions allows for 
/-7 , 7, statistical analysis and comparison between groups as well 

\c: - \ 

as extensive opportunities for anecdotal remarks on behalf 
5 

of the respondents. Please refer to Appendix A for copies of - 
the questionnaires . 

The rate of transfer from the secondary i m m w  -- 

programs in the districts involved in the study is 
/ 

established by comparing the numbers of students enrolled in 

theprogram a t  each grade level from June 1984 to September 

The results of the questionnaires are summarized per 

group and the anecdotal remarks have been categorized and 

tallied by question-. 

The results were not analyzed in terms of,.early 

immersion and iate immersion groups because of the 

diffkrences in the programs for each school district as 

.described earlier in the chapter. Once at the secondary 

level in each school, no programatic distinctions were being 



i -- - - -- - 

made between e a r l y  immersion and l a t e  immersion s t u d e n t s  a t  
-- . 

t h a t '  t i m e .  

- - 

i s o n s  bet- s r w  
The r e s p o n s e s  o f  t h e  s t u d e n t s  who have  t r a n s f e r r e d  f rom 

.fl 
t h e  program are compared t o  t h e  r e s p o n s e s  of  t h e  s t u d e n t s  

who are s t i l l  -in t h e  program b o t h  s t a t i s t i c a l l y  and i r r  t e r m s  

o f  t h e  n a t u r e  and  f r e q u e n c y  of  t h e  a n e c d o t a l  r e m a r k s .  The 

r e s p o , n s e s  of  t h e  immers ion  s t u d e n t s  w i l l  t h e n  be compared t o  

t h e  r e s p o n s e s  of  t h e  s t u d e n t s  i n  t h e  r e g u l a r  program 

c o n c e r n i n g  common i s s u e s  a b o u t  h i g h  s c h o o l  i n  g e n e r a l .  

The d e s i g n  of t h e  c o n s t r u ~ t i o n  of  t h e  p r o f i l e s  is s i m i l a r  

t o  t h e  d e s i g n  of  a  s t u d y  comple ted  c o n c e r n i n g  d r o p  o u t s  i n  

T o r o n t o  (Young and  Reich,, 1 9 7 4 ) .  Young and  R e i c h  co-mpared 

a t t i t u d e s  of s t u d e n t s  who had d ropped  o u t  of s c h n o l  w i t h  a 

matched sample  of s t u d e n t s  who remained i n  s c h o o l .  Young ahd 

. R e i c h  found t h a t  fo rmer  c a t e g o r i e s  of r e a s o n s  why s t u d e n t s  

- had d ropped  o u t  were i n a p p r o p r i a t e  b e c a u s e  s o  many of t h e  

r e a s o n s  g i v e n  were i n t e r r e l a t e d .  Through s t u d e n t  i n t e r v i e w s ,  

s i x  p r o f i L e s  of s t u d e n t s  who d r o p  o u t  were c o n s t r u c t e d .  

P r o f i l e s  of  t h e  s t c d e n t s  who s t a y e d  i n  s c h o o l  were a l s o  

c o m p i l e d .  Then t h e  two s e t s  of p a t t e r n s  were compared.  

P r o f i l e s  of  t h e  t r a n s f e r  s t u d e n t s  i n  th.e p r e s e n t  s t u d y  

h e l p  d e l i n e a t e  t h e  s t u d e n t  c h a r a c t e r i s t i c s  t h a t  come l n t o  
1 

p l a y  w i t h .  s t u d e n t s  i n  s e c o n d a r y  immersion p rograms .  They 



should also identify certaln key relationships between the- - 
students and the program characteristics which most 

influence them. 

i 

of the S t w  
/ 

The fallding are considered to be the methodological 
3 

limitations of the study. 

1. The studemts who left the program at the end of grade 7 
7 

and did not choose to continue at the second y level are 6 
not included in the sdmple. 

, 

2. The students who *cransfered from the program and also 

transfe,fed from the school where the immersion-program is 

offered were not included becaase of anticipated difficulty. 

in-tracking these students, Only partial information' was 

available from districts as to the whezeabouts of these 

students. 

- 
- - 

3. Students who left the school between the time of tracking 

and the time of data collection.were dropped from the 

sample. 

4. In two schools questionnaires were mailed to students and 

they were asked to return them by mail because a convenient 

time to fill out the questiqnnaire was unable to be 

arranged. See Tahle 2 for a summary of the return rates. 



The d a t a  were a n a l y z e d  i n  t h e  f o l l o w i n g  manner.  

1. F r e q u e n c i e s ,  p e r c e n t a g e s  and  means were c a l c u l a t e d  f o r  

t h e  r e s p o n s e s  of  e a c h  g r o u p .  

2 .  A n e c d o t a l  remarks were c a t e g o r i z e d  and  summarized f o r  t h e  
U 

t h r e e  b r o u p s .  
% 

3. T - t e s t  and  C h i - s q u a r e  a n a l y s e s  were used  t o  compare t h e  

r e s p o n s e 3  of t h e  t r a h s f e r  g r o u p  and t h e  imrnerslon g r o u p  and 

t h e n  t h e  i m m e r s i o w  and t h e  r e g u l a r  g r o u p .  '9 

- --- A- 

4 .  P r o f i l e s  of  t h e  t r a n s f e r  s t u d e n t s  were d o n s t r u c t d d  by 
- -  - r, 

d e t e r m i n i n g  3 c a t e g o r i e s  of s t u d e n t s  on t h e  b a s i s  of what 

t h e  s t u d e n t s  s a i d  were v e r y  i m p o r t a n t  f a c t o r s  i n  t h e i r  

d e c i s i o Z !  t o  l e a v e  t h e  program. Then t h e  p r o f  ile's d e s c r i b e d  

o t h e r  p a t t e r n s  of  r e s p o n s e s  f o r  e a c h  of t h e  c a t e g o r i e s .  



CHAPTER 4 

RESULTS -OF THE, STUDY 
\--aq 

Introduction 

I n  t h i s  c h a p t e r  t h e  r e s u l t s  of  t h e  major  q u e s t i o n s  
I' 

a s k e d  i n  t h e  s t u d y  are p r e s e n t e d .  The r e s u l t s  are p r e s e n t e d  

i n  t h e  f o l l o w i n g  o r d e r .  
1 

b 

1. . The r a t e  of t r a n s f e r  f rom t h e  s f c o n d a r y  immersion 

programs i n  t h e  f o u r  d i s t r i c t s  is documented .  - 
- - 

2 .  The r k d t s  of ' the  q u e s t i o n n a i r e s  g i v e n  t o  e a c h  of  t h e  

I ' t h r e e  g r o u p s ,  t r a n s f e r  s t u d e n t s ,  immersion s t u d e n t s  and  

r e g u l a r  program s g u d e n t s ,  a r e  p r e s e n t e d  ( f r e q u e n c i e s  and  

shnunaries  of  a n e c d o t a l  r e m a r k s  p e r  g r o u p ) .  

3 .  The  r e s u ? t s  of t h e  q u b t i o n n a i r e s  f o r  t h e  t r a n s f e r  

s t u d e n t s  are  s t a t i s t i c a l ' l y  c~ompared t o  t h e  r e s u l t s  f o r  t h e  

immersion s t u d e n t s  s t i l l  ' i n  t h e  program. Then t h e  r e s u l t s  

x f o r  t h e  r e g u l a r  program s t u d e n t s  a r e  compared t o  t h e  r e s u l t s  

f o r  t h e  immersion program s t u d e n & .  

4 .  F i n a l l y ,  p r o f i l e s  a re  c o n s t r u c t e d  o f  t h e  t r a n s f e r  

s t u d e n t q  a c c o r d i n g  tb c l u s t e r s  of  t h e i r  a t t i t u d e s  a b o u t  

t h e i r  e x p e r i e n c e s  i n  t h e  program. P a r a l l e l  p r o f i l e s  are 

c o n s t r u c t e d  f o r  t h e  s t u d e n t s  s t i l l  i n  t h e  immers ion  program.  

I I m p l i c a t i o n s  o f  t h e  r e s u l t s  of  t h e  s t u d y  f o r  t h e  

s e c o n d a r y  immersion program a r e  d i s c u s s e d  a n d  
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Table 3 

E n r o l l m e n t  f i g u r e s  and  t r a n s f e r  rates - 
iL. 

SCHOOL YEAR 
1983-1984 1984-1985 1985-1986 N* %** 

GRADE 

*Number of  t r a n s ' f e r s  s i n c e  J u n e  1984 .or September  1985 
* *  P e r c e n t a g e  o f  t r a n s f e r  - 

C o h o r t s  a , b , c  a n d  d =  Each l e t t e r  r e p r e s e n t s  t h e  numbers i n  
e a c h  c l a s s  i n  1983-1954 o r  1984-1985 and  t h e n  i n  1985-1986. 
T o t a l  of  a , b , c  h n d  d =  960 (1983-1984 a n d  1984-1985) 

, T o t a l  of a , b , c  a n d  d= 626 (1985-1986) 
D i f f e r e n c e  (number of  t r a n s f e r s ) =  334 

C 

, T o t a l  o v e r a l l  r a t e . o f  t r a n s f e r  (334/960)= 35% 

H Note-  F i g u r e s  f o r  t h e  1984-1985 s c h o o l  y e a r  were  n o t  
i n c l u d e d  a s  t h e y  were  n o t  a v a i l a b l e  a t  a l l  s c h o o l s .  



I n  t h i s  s e c t i o n  t h e  q u e s t i o n n a i r e  r e s u l t s  ( f r e q u e n c i e s  

and . a n e c d o t a l  r e m a r k s )  a re   resented by g r o u p  a c c o r d i n g  t o  

r e s p o n s e s  t o  f a m i l i e s  of  q u e s t i o n s .  Cop ies  of t h e  
0 * 

q u e s t i o n n a i r e s  and  raw d a t a  f o r  e a c h  of  t h e  t h r e e  g r o u p s  may 

be found i n  t h e  Appendix A. 
-7 

: R e s u l t s  d o  n o t  a d d  up t o  100% f o r  e a c h  q u e s t i o n  b e c a u s e  

s t u d e n t s  ' c o u l d  check  more t h a n  one r e s p o n s e  o r  some s t u d e n t s  

made no a n e c d o t a l  remarks o r  made two o r  q o r e  d i f f = r e n t _  

'\ remarks  i n  t h e  s p a c e  p r o v i d e d .  Some d i r e c t  u o t a t i o n s  have  

' .~a@re  of t h e  r e s u l t s .  
t - 

been i n c l u d e d  where t h e y  are  u s e f u l  i n  unde 

TRANSFER STUDENTS 

1. E a r l y  v s  l a t e  fmmersion s t u d e n t s  l e a v i n g  t h e  program. 

The p e r c e n t a g e  of s t u d e n t s  f rom t h e  e a r l y .  i m e r s l o n f i  

program who had t r a n s f e r e d  was 51.2% w h i l e  f o r  t h e  l a t e  
t ' 

immersion s t u d e n t s  i t  was 34.5% ( n =  84). O t b e r  cases s u c h  as  

' b e i n g  Francophone o r  h a v i n g  come f rom a n o t h e r  program 

a c c o c n t e d  f o r  14.3% of  t h e  t r a n s f e r s .  

" 2 .  P e r c e p t i o n s  c o n c e r n i n g  t h e  u s e f u l n e s s  o f  a b i l i n g u a l  

e d u c a t i o n .  



a 1 Reasons  f o r ,  u n d e r t a k l n q  a  e d u c a t i o n .  -- 

A summary o f  t h e  results  of t h i ;  q u e s t i o n  are p r e s e n t e d  

i n  T a b l e  4 .  

The most i m p o r t a n t  r e a s o n  F o r  p u r s u i n g  a b i l i n g u a l  

e d u c a t i o n  a c c o r d i n g  t o  t h e  t r a n s f a  s t u d e n t s  was  f o r  b e t t e r  

j o b  o p p o r t u n i t f & s ;  88% i n d i c a t e d  t h a t  t h i s  was a very ,  

i m p o r t a n t  L, o r  m o d e r a t e l y  i m p o r t a n t  reason..  T h e  s a t i s f a c t i o n  
- .  

of  knowing a n o t h e r  l a n g u a g e  was a l s o  n o t a b l e ,  w i t h  84.6% .. 
p e r c e n t  i n d i c a t i n g  t h i s  r e a s o n  as m o d e r a t e l y  i m p o r t a n t  or  

v e r y  i m p o r t a n t .  T h e r e  were v e r y  few,-  o t h e r  r e a s o h s  

w r i t t e n  i n  by t h e  s t u d e n t s  t h a n  were l i s t ed  on t h e  
'f 

q u e s t l  o n n a i r e ,  t h e  most -$$requent  o t h e r  r e a s o n  ' b e i n g  t h a t  t h e  .- - 

s t u d e n t ' s  f a m i l y  s p o k e  ,French.  \ .  . 
* 

b) P l a n s L t o  u s e  ' o r  m a i n t a i n  t h e i r  F r e n c h  - i n  9 e  f u t u r e . ,  

A l a r g e  m a j o r i t y - o f  t h e  , t r a n s f e r  s t u d e n t s  ( 8 8 . 1 4 )  
Y 6 

I n d i c a t e d  t h a t  t h e y  were l n d e e d  p l a n n i n g  t d  use o r  m a i n t i i n  

t h e i r  F rench  i n  t h e  f u t u r e ,  3 

The m a j o r i t y  of  s t u d e n t s  t o o k  t h e  o p p o r t u n i t y  t o  

e l a b o r a t e  on t h e  answer  t o  t h i s  q u e s t i o n  t h r o u g h  a n e c d o t a l  

remarks. T h e i r  e x p l a n a t i o n s  i n c l u d e  : 

p l a n n i n g  t o  u s e  t h e i r  F r e n c h  
i n  j o b  r e l a t e d  ways In=  28, 3 4 % )  

' u s i n g  French  i n  t r a v e l  a n d  
l i v i n g  i n  o t h e r  c u l t u r e s  (n=26  , 31%) 

- 

u s i n g  i t  i n  f u r t h e r  e d u c a t i o n  (n=19 ,  2 3 % )  

u s i n g  F r e n c h  i n  f a m i l y  
related a c t i v i t i e s  (n=13 ,  1 6 % )  , 



. Table 4 

Reasons for pursuing a."bilingual education 
Tfansfer students N= 84 

Very Hoder. Slight. Not, Mean* Rank 
import. import. import. import. 

The satisfaction of 
knowing another language 54.8% 29.8% 13.1% 1.2% 3.4 (2) 

a 

Better job opportunities 57.1% 31.0% 9.5% 1.2% 3.5 (1) 
? 

A better education 27.4% 50.0% 15.5% 6.0% 3.0 (3) ? 

The challenge of learning 
another language 19.0% 33.3% 32.1% 14.3% 2.6 (4) 

h 

The development of 
cultural understanding 20.2% 27.4% 32.1% 17.9% 2.5 ( 5 )  

*mean based on a 4 point scale where 4 is very important and 1 is not 
important. - a  



L ' C  - * - -- 

I t  is interesting t o  note that al though these st ,udents 

have transfared from . t h e  p r ~ q r e n i  a t  least - 3 4 %  still feel " 

t h a t  t h e y  will be able t o  use t h e i r  French fn job r e l a t e d  
r .  

ways and that 31% would like t o  use t h e i r  F r e n c h  t o  t r ave l  

3 - o r  t o  live i n , F r e n c h - s p e a k i n g  areas. Only 2% p ten t ioned  t h a f  , 

they would study F r e n c h  i n  f u r t h e r  e d u c a t i o n .  
f . 

3 .  ~ e a s d n s  for  -1eavlng t h e  p r o g r a m .  . 
This is,thc key queation f o r  t h e  t r a n s f e r  s t u d e f i t s :  

Please aee ,Table 5 f o r  a summary of the r e s u l t s ;  ' - 
The f b l l o w l n g  reasons were seen by o v e r  h a l f  t h e  transfer 

a t u d t n t a  as somewhat  s i g n i f i c a n t  or  very  s i g n i f i c a n t  f a c t o r r  - 

i n  t h e i r  decision t o  leave t h e  program:. o b j e c t i o n s  t o  t h e  

content of t h e  cquraes  i? French ( 7 3 9 1 ,  a p e r c e p t i o n  t h a t  
, 

b e t f e r  grades Vould  be ~ b t a i n e d  i n  B n g f l s h  (68%), a 
, - 

dlsaakiefaction with the ~ u a l i t ' ~  of i n s t r u c t i o n  ( 6 9 8 1 ,  
C 

difficulty v t t h  t h e  c6uracs i n  French (57%) and a pefception 
-9 

that t h e  expectatt,ons. of  t h e  t e a c h e r s  i n  the ' -  imrnereion 
- 

courses wekt m + i g h  ( 5 3 . 5 % ) .  A l s c v ~ t  a l l  o f  t h e  s t u d e n t s -  
C 

who indicated t h a t  they lekt- t h e  gxogrhrn t6 enrol in a n o t h e r  ' 
. 

@ special  program specified t h e  International BaccaLdureste 
P 

- .  ( I .B. 1 program 1 3 3 %  bf all %he transfer  . s t u d e n t s  1 .  In one 

school 1 5  of t h e  35 c a l s s  representing-18% o f  t h e  total o f  
''k 

c ' 

I 4  t r a n s f e r s  were I .  8 .  t x w m f e r a .  



Table  I 

. A Reasqns for leaving the program - 
Transfer, students , N=84 

Very - Somewhat Hot + Mean* Rank 
, significanL significant significant 

16.7% 75.00 1.33 (10) 

content of the courses 2 8 . 6 3 0  
/-- 

* 44 ,0$  2 7 . 4 %  2.01 ( 3 )  

ehoice of courses. 20.2% 29.8% 
i 

Scheduling affected A t  

ather electives. 27.4% 1 9  c4% 52.4% 1 . 7 4  d ( 6  1 

~1 was having'dif•’iculty- 
with the courses. . , 

3 3 . 3 9 ,  
-. 

.23.8% 

1- 
.I felt I.would get better w ' 

grades in English. 39 .. 3% 2 8 . 6 %  
\ 

I found the teacher's 
expectations too high. 4.5% 1 9 . 0 %  

. . 
I was not saiisfied 

,with the quality of 
instruction. 44.0% 2 5 . 0 9  

Q 

I didn't like the idea , 

of having to wrftc Prov. 
,exaraa.$n Eng. in subjects that 
I had taken in Fr. 9.5% 2 0 . 2  0 

C 

T didn't feel P r .  would be 
u s e f u l  to m e  in the / fu ture:  4 . 8 %  $ ,  9 0 , 5 %  1.13 (111 

Y 

I wanted tg enrol in another  I 

special  program. 2 3 . 8 %  2 . 58.3% 1.59 ( 8 )  

Wean b a e d  on a three  p o i n t  scale  where 3 Is v e r y  sfgnlflcant and 1 
is nut signlflcant. 



-- -- 
Here are some q u o t a t i a n s  which r e f l e c t  t h e  na;ture of t h e  

comments a n e c d o t a l  remarks..of t h e  t r a n s f e r  s t u d e n t s  abou t  
w T - 0  

why t h e y  l e f t  t h e  program, 

The main r e a s o n  why I dropped t h e  c o u r s e  w a s  
because of  t h e  workload which was- a f f e c t i n g  my 

- o t h e r  marks, which I c o n s i d e r e d  more impor t an t  t o  
my f u t u r e  job p l a n s .  

The t e a c h e r s  were n o t  f a i r  t o  t h e  k i d s  t h a t  
were s low l e a r n e r s .  

-=& 

I a m  q u r e  t h a t  i n  a few y e a r s  i t  w i l l  be a = , 
g r e a t  program b u t  r i g h t  now I d o n ' t  think t h e  
c u r r i c u l u m  is se t  e n o u w .  

I t  was v e r y  b o r i n g  and i n  S o c i a l s  t h e y  were 
d o i n g  a d i f f e r e n t  program t h a n  peop le  i n  t h e  
Eng l i sh  program. 

I thought  when I g e t  t o  Grade 1 2  I'm going  t o  
know n o t h i n g  on t h e  f i n a l .  

P 
I c o u l d n ' t  e n r o l l  i n  Immersion and t h e  I . B .  

program a t  t h e  same t i m e .  
e- 

I n  the- q u e s t i o n  a s k i n g  whether m a r k s  r e c e i v e d  i n  t h e  

immersion c o u r s e s  re-f l e c t p d  the t amoun t  of  e f f o r t  p u t  f o r t h  

n t s ,  56% r a i d  t h a t  t h e y  did. ' '  However, airnost  

t r a n s f e r  g roup  took t h e  o p p o r t u n i t y  t o  c o m n t  

t h a t  t h e  e v a l u a t i o n  sys t em was i n  some way unjust. 

no-depends on teacher, 
1 

no r e t u r n  f o r  hard  w o r k  ( n = 3 8 ,  46%)  

unmotivated,  c o u l d  work 

h a r d e r , g o t  grades anyways ( n =  9, 11%) 



Some of the followinq quotations reflect the -- A - 

interpretation of the students about what is fair. 
i 

The teachers seemed tq grade us as if- we. were 
actually French. 

0 

I think that if you like the course and make an 
e•’'fort to understand you'll do well. . . 

iy English marks went down as a result of my 
Fzench courses. 

I 

The instructions weren't clear and the 
- ex~ectations too. high. 

-. I worked really hard and my grades did not show 
it at all. 

In relation to whether< students1 grades hdd changed since - 

transferinq td the English program, 66.1% said their grades 

had gone up in+French, meaning that they were still enrolled 

In a French as a Second Language course. Fifty-two percent 
I 

152%)  said that their marks had gone up ip s o c i a l  Studies. 

Only 35.7% said they .had improved in Math bbi not all, 

students had been taking Hath in French as a part of 
- 

secondary immersion. Others said their grades remained the 

same for the large part. 

When asked specificaJly about the- deqree of satisfaction 
Y 

the transfer student; had felt with the selection o f  the - 
courses and the content of the courses in immersion, the 

students were more dissatisfied (36.9%) with the content of 

, - the courses than with the choices offeied ( 2 9 . 7 % ) .  

Suqgestions for courses that couid be offered indicated 

that the students w01ild & i k e  more choice in the number 1 and . . , 



0 
I 

P' 

_ -  . -- - 

t h e  t y p e s  of c o u r s e s  t o  be t a k e n .  s ~ g g & t i o n s  hade are 

summarized a s  , f o l l o w s :  

more s e l e c t i o n ,  

non academic ,  e l e c t i v e s  ( n =  17,  2'1%) 

-1 * -  Q 

n o t  Consumer Ed:, less-- 

compulsory  courses .  ( n = 6 ,  7 % )  

c l m o r e  o r a l  c o u r s e s  ( n =  1 0  , 14%) 

4 ;  The u s e  of F r e n c h  o u t s i d e  t h e  s c h o o l  s e t t i n g .  

. The f i f t h  theme of  q u e s t i o n s  c e n t e r e d  a r h i d  t h e  

p e r c e p t i o n s  of t h e  s t u d e n t  c o n c e r n i n g  t h e  u s e  of F r e n c h  i n  

rea l  l i f e  s i t u a t i o n s .  A h i g h  p e r c e n t a g e  of. the t r a n s f e r  
I 

s t u d e n t s  ( 7 7 . 4 % )  c o n s i d e r e d  e x c h a n g e s  t o  be u s e f u l  o r  v e r y  

u s e f u l ,  whether  o r  n o t  t h e y  had a c t u a l l y  t a k e n  p a r t  i n  o n e .  

The t r a n s f e r  s t u d e n t s  f e l t  t h a t  t h e y  d i d n 4 t  u s e  t h e i r  

F rench  v e r y  f r e q u e n t l y  o u t s i d e  t h e  s c h o o l ,  b u t  t h a t  t h e  

t h r e e  s i t u a t i o n s  w h e r e  t h e y  used  it We most were i n  

s p e a k i n g  t o  o t h e r  F r e n c h  s p e a k i h g  p e o p l e  (2-9 .8% s a i d  
i 

f r e q u e n t l y  o r  a l w a y s )  , when s p e a k i n g  t o  r e l a t i v e s  ( 2 3 . 8 % )  

and-when  t r a v e l l i n g  ( 2 3 . 8 % ) .  , 

5. F u t u r e  p l a n s  

I n  r e l a t i o n  t o  t h e  f u t u r e  p l a n s - o f  t h e  t r a n s f e r  
# 

s t u d t n t s , ' 6 6 . 7 t  said it was v e r y  l i k e l y  t h a t  t h e y  would go 

t o  u n i v e r s i t y  and 4 6 . 4 %  a l s o  sa id  they would v e r y  l i k e l y  
-& x 



t r a v e l .  T h i r t y -  f i v e  p e r c e n t  s a i d  t h e y  would v e r y  l i k e l y  

look f o r  a  job  and o n l y  23 .8  $ s a i d  t h e y  would v e r y  l i k e l y  
C 

' a t t e n d  . a  c o l l e g e  o r  o t h e r  p o s t - s e c o n d a r y  i n s t i t u t i o n .  A 

l a r g e  p e r c e n t a g e  p l a n  t o  a t t e n d  some s o r t  of  p o s t - s e c o n d a r y  

i n s t i t u t i o n ,  and when a s k e d  a b o u t  l a n g u a g e  p r e f e r e n c e ,  51.2% 
- 

s a i d  t h e y  would l i k e  t o  a t t e n d  a n  E n g l i s h - s p e a k i n g  

u n i v e r s i t y  and 42.9% s a i d  t h e y  would l i k e  t o  a t t e n d  a  

b i l i n g u a l  u n i v e r s i t y ,  i f  p o s s i b l e .  

6 .  A t t i t u d e s  about '  t h e  p o s i t i v e  and t h e  n e g a t i v e  a s p e c t s  of 

t h e  e x p e r i e n c e  of b e i n g  i n  \French immersion.  

F i r s t  of  a l l ,  h e r e  is a  summary of what t h e  s t u d e n t s ,  i I 

- - -  - 

l i k e d  b e s t  a b o u t  t h e  proqram: 

- 

e x p e r i e n c e  of l e a r n i n g  t h e  l a n g u a g e ,  

e x c h a n g e s ,  u s i n g  t h e  l a n g u a g e  ( n = 7 0 ,  8 3 % )  

. f r i e n d s ,  c l o s e  k n i t  group,  ( n = 1 6 ,  1 9 % ) ,  
i 

c h a l l e n g e ,  b rLgh t  class 

b e t t e r  e d u c g t i o n ;  some ,., 

4 good t e a c h e  s 

I t  is c l e a r  t h a t  what p l e a s e d  t h e  s t u d e n t s  t h e  most 
L 

a b o u t  t h e  proqram wa@ t h e  h e r e  and now e x p e r i e n c e  of 

l e a r n i n g  dnd lv iv ing  i n  t h e  l a n g u a g e .  . , 

Lo - 

Here are some q u o t a t i o n s  c o n c e r n i n g  t h e  f a v o r a b l e  
p e r c e p t i o n s  a b o u t  t h e  program.  

I 

0 



4, 
. I liked to be able to speak French7 t-o ;b= - - -- 

1 

that much more above ~ n ~ l i s h  students, I also like 
being with the -same people every year. We sort of , 
became a family. 

The Communications co-urse. / It was fun and I, 
understood what was going on. I can udderstand 
French and I can speak;'I just can't write it, 

/ 

d' 
I 

I liked the idea that I was lea ninq a second- 
language to educate myself; I understand French 
and I like to speak the lang,uage 'trhenever 
possible , * 

3 / -  , 
In t'he younger gzddes we had such a .good 

time. We gof to go on many field trips and the 
course outline was very organized. French 
immersion pr'ovified me with a challenge and for - 

that I am t-ruPy grateful. I wouldn't change a " 

tfiing in th earlylyears of my French 
immersion d xperiense. 

1 
/ The comments concerning the negative aspects of the 

/ 
' piograrn as\ identified by the, transfer students mostly have - 

- 
to do with the students' feelings about the content of the 

> 

courses, with their perception of the quality of instruction 
, "  

-6r with the student's relationships to the teachers 

involved. 
- 

They may be summarized as follows: 

teachers too demanding, (n= 37, 45.3) 

pcefly trained 

too difficult, demands, tn= 23, 28%) 

pressure 

poor quality of courses, 

lack of int-erest,no oral (n=23, 28%) - - .  



- 
-- - -- 

lack of select~on,choice (n= 17, 20%) 
( 

k . = 

0 

+ 
~. . 

The following quotations may illuminate the various 
concerns of the transfer students. The different 
interpretations af what is a positive and what is a negative 
aspect suggest that we are dealing with several different 
types or profiles of students. 

-not very much emphasis -in certain subjects , / 

like Socials (content) 
-books aren't very useful (rely on teacher) 
-dontt use much French in B.C. 

The teaching staff was inadequately prepared 
to teach students with different levels of P 
learning. They either expected~too much or did-n't 
teach anything at all relevent to the course. 

2. 

We were called a lot of names due to our 
program. We were sometimes called last for sports . 
and activities in elementary school. In other 
words, we' were classified as a lower class. 

- 
I found the pace was too fast for me. J d 

co%ldnft grasp some of the information and I Id t 

fall behind. .. -e 

You do not speak enough orally in class, and 
the Socials and Consumer Education courses are 
not learning ones -but memorizing ones. L r 

C 

Too much grammar is expected of us; there was 
a lot of work khat was unnecessary and very hard, 
too much hqmework that, took up a lot of my free 
time. 

b... 

Not only does it use electives, but courses 
are invented just to meet the government 
requirement of 40%. I would rather have less 
French than have courges like Communications'. J 

X 

.,- 

Suggestions for the program % 

+.. 4 

Again, in the sugqestions* for the imprbvement of the -- - 
5 4 '  

program, many of the comments are teacher- related. Some 



have to -do with adding more variety and choice to the . 

- .* program: 

# 

mire variety of courses, 
less compulsory, combine * 

L.B. with Fr. imm., offer 
Fr. for ex- inun. students 

i 

higher quality,better teachers, 
more teacher& (n=30, 36%) 

' ,  

more oral work, interaction (n=14, 178) 

Some of the following remarks lend further explanation to 

these categories of suggestions by the transfer students. 

Make it mbre interesting and follow the same 
program'as the English. 

' 

k k e  a firm curriculum and screen the 
teachers on personality instead of Y u ~ t  resume. 

The teacher should go at a slower pace and 
' see to every, stuaent Is needs. He should make 'the 
course interesting yet still educatianal. 

.? 

 ore interact ion between other French 
schools (exchanges), ~rencih community (Centre 
Culture1 * ,  

. # 

Perhaps more of an-emphasis on cultural 
aspects of French (studies on French-speaking 
nations, visits to French areas in Vancouver, 
etc.) Classroom discussions on a variety of topics 
could also be encourag@d. 

\ 

Number of courses taken and materials studied 
should be .optional (except language 1 .  Could be, 
compared to the International Baccalaureate 
programme. 

7. 0 inions about high school in general and'other remarks. P 



-- 

The l a r g e  m a j o r i t y  of t h e  t r a n s f e r  s t u d e n t s  ( 78 .5%)  s a i d  

t h e y  were s a t i s f d e d  o r  v e r y  s a t i s f i e d  w i t h  h i g h  s c h o o l  i n  

g e n e r a l .  

Here is a summary o f  t h e  t y p e s  of  x e m a r k s  made a b o u t  h i g h  

s c h o o l  i n  g e n e r a l : .  
a. 

b 

- 
more r e s p o n s i b i l i t y ,  (n=12, 1 4 % )  

- . l e s s  s t r i c t ,  b e t t e r  

t e a c h e r  r e l a t i o n s  

more i n t e r e s t ,  m o t i v a t i o n ,  

- 

l e s s  exams, more- t h i n k i n g  ( n =  8, 1 0 % )  , 

IMMERSION STUDENTS 
A 

1. ~ u m b e i s  of  s t u d e n t s  f rom e a r l y  and l a t e  immersionA. 
b .  

f i x  W i t h i n  t h e  s a m p l e  of  s t u d e n t s  s t i l l  e n r o l l e d  i d  . t h e  

imrnersi,on program, 46.1%' a r e  f r o m  e a r l y  W r s i o n ,  4 4 . 5 %  a r e  

f rom l a t e  immersion a n a  8 . 5  % a r e  o t h e r  c a s e s  s u c h  a s  coming 
, 

f rom a   ranc cop hone- background .  
0' 

m 

- 2 .Reasons  fior p u r s u i n g  a  b i l i n g u a l  e d u c a t i o n .  
- 

, As c a n  be s e e n  f r o m l Z 6 l e  6, many of t h e  , l n u n e t s i o n -  

s t u d e n t s  a t t a c h e d  i m p o r t a n c e  t o  a l l  t h e  r e a s o n s  f o r  p u r s u t n g  
< 

a b i l i n g h a l  e d u c a t i o n  l i s t e d  i n  t h e  q u e s t i o n  
Jhe most- 



frequently mentioned as very important or moderately 

.important was for better job opportuniti 6 s (96.1%). 
A va3t majority of immersion students (91.4%) said they 

0. 

were planning on using or maintaining their French in the 

future. O 

The following ways of maintaining and using French in 'the 

were mentioned : 

job related practice 

travel, living in 

another culture 
P 

in further education 

in 'family' situations 



Table 6 d 

- Reasons for pursuing a bilingual education 
Immersion students N= 128 

Very Moderately Slightly Unim- Mean* Rank 
.important important-. important - p o r t a n t  

' ?;he satisfaction of 
knowing another 41.4% 49.2% 9.4% ' 0 3.32' ( 2 ) .  
laiquaqe. s ,i %- 

Bettqr job 
1 opportunities 78.1% 18.0% 3.4% 0.8% 3.7,3 (1) 

a 

A better education 43.8% 42.2% 11.3% 1'. 6 3.27 ( '3 )  

learnin another 
language 21.9% 19.7% 37.5% 10.9% 2.63 ( 4 )  

 he development of . * 
cultural ' 
understanding 20.3% - 30.5% 32.8% 14.8% 2.57' i 5 )  

\ 
. 

,-- - - 
*mean based on a 4 point scale where 4 is very important and 1 is , ' 

unimportant. 
\ a 



6 ,  

3. Levels of satisfaction with certain asp3ects f the 
- I L 3 4 

program. 

Table 7 provides a summary df the results of the question 

dealing with levels of satisfaction concerning specific 

aspects of the program. 

From these results we can see that students seem the most 
, 

satisfied with the amopnt of French they are learning (74.2% 

4 I 

satisfied'or very satisfied] an the least satisfied with 
i 

the choice of courses (37.5% dissatisfied or very 
m 

dissatisfied), their marks in the immersion courhes ( 3 0 . 5 % ) ,  
, 

the content of the immersion courses ( 3 4 . 2 %  dissatisfied oz 

very d'isatisf ied) and the quality of insthction (23.7%). 

Some of the following quotations add,detail to the results 

good and I'm enjoying them and learning a lot. , 

by the student ratings. 
7 -a 

Capabilities have been good, but the quality 
of instrugtion poor. Teachers were not organized, 
prepared or challenging and interesting. More - .  
discipline is need'ed in the classroom. 

The amount of fi1.m and such in French is 
very limited in courses and books at our level in 
vocabulary are stupid or if. they are interesting 
the ianquage is too hard. I 

I would like to be learning more French at 
this time instead of it becoming stagnant (like it 
is). 

It's harder to achieve high marks in French 
than it is in English. 

I plan also to take I. B. My French immersion 
course% do not quAlify as I. B. French. h l  

The courses I am taking right now are very 



T a b l e  7 

Levels of satisfaction k i t h  the program 
Immersion students ' N=128 

, P C i 
Very ' Satisfied Undec. Pis Very 
satisfied, or neut, sat. dis. Mean* Rank 

* .i. 

. .  , 
The a m t .  of French 
I am learning 1 3 . 3 %  60.9% 1 2 . 5 F  1 2 . 5 %  0 . 8 %  3 . 7 3  (1.1 

The content 0.f the 
courses 8 . 6 %  3 2 . 8 %  3 3 . 6 %  24.2% 0 . 0 % - 3 . 2 6  ( 6 )  

The choice of courses 4 . 7 %  2 9 . 7 %  2 8 . k  3 5 . 9 %  1 . 6 %  3 . 0 0  ( 7 )  

The scheduling of the 
courses 7 . 0 %  5 0 . 0 %  25.0% 1 0 . 9 %  2 . 3 9  3 . 5 0  ( 2 )  
Hy marks in the immersion 
program 14.-1% 3 3 , 6 b  2 1 . 9 %  2 6 . 6 %  3 . 9 %  , 3.27 ( 5 )  

The expectations 
teachers 

The quality ok 
instruction 

*mean ba8ed46n a 
dissatisf idd- 

)r 

of the , , 

i 7 . 8 %  4'4.5% 3 0 . 5 %  2 . 3 %  3.40 '  1 3 )  
,d c 

1 4 . 1 %  2 8 . 1 %  3 2 . 0 %  , 18'.R$ 3 .9% 3 . 3 1  ( 4 )  

5 po4nt scale where 5 is v a r y  satisfied and 1 is very 
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L'. 

' . 
o f  t h e  i n k e n s i o n  . I; s t u d e n t s  s u g g e s t e d  a wider %riety o i ,  

. - 
e l e c t i v e s  w h i l e  4% ' s p e c i f i c a l l y  ~ u g ' g e s t p d  t h a t  Consumer 

e d u c a t i o n  w a s  n o t  a g o o d . c h o i c e  t o  be o f f e r e d  i n  Freqizh . .i 

b e c a u s e  t h e  t e r m s  were c o m p l i c a t e d  and t h e r e  were  no  
P 

m a t e r i a l s  a v a i l a b l e  i n  F r e n c h .  -- - . - 
. The p o s s i b i l i t y  of h a v i n g  t o  w r i t e  p r o v i n c i a l  exams i n  

~ n g l i s h -  i n  s u b j e c t s  t h a t  were s t u d i e d  i n  F r e n c h  w a s  a  

c o n c e r n  f o r  54 .8% of  t h e  immersion s t u d e n t s .  T h i r t y - n i n e  
4 f C .  

I . p e r c e n t  ( 3 9 % )  s a i d  i t  was n o t  a  c o n c e r n .  

- 4 .  T h e  f r e q u e n c y  of  t h e  u s e  of F r e n c h  i n  r e a l  - l i f e  
/ . r .. * s i t u a t i o n s .  . 

S t u d e n t s  i n  the immersion program s t i l l  d o  n o t  t e n d  t o  

u s e  t h e i r  F rench  v e r y  f r e q u e n t l y  o u t s i d e  o f l ; c l a s s  t i m e .  
I 

S t u d e n t s  i n d i c a t e d  t h e y  used  t h e i r  F r e n c h  m o s t l y  when 

t a l k i n g  w i t h  o t h e r  ~ r e n c d & a k i n ~  p e o p l e  ( 30% r e s p o n d e d  - 
K 

7 

- a l w a y s  o r  f r e q u e n t l y ) .  a n d  when t r a v e l l i n g  ( 2 5 . 8 % ) .  
: * - 

Although s t u d e n t s  d o  n o t  u s e  t h e  F r e n c h  t h e y  a r e  

l e a r n i n g  e x t r e m e l y  f r e q u e n t l y ,  t h e i r  a t t i t u d e  t o w a r d s  

e x c h a n g e s  i n d i c a t e s  t h a t  ' t h e y  would h i g h l y  v a l u e  s u c h  . 
' b p p o r t u n i t i e s  t o  i n t e r a c t  w i t h  speakers o f  t h e  l a n g u a g e .  

n o s t  of t h e  s t u d e n t s  ( 8 4 % )  s a i d  t h a t  e x c h a n g e s  were  v e r y  
% 

i 

i m p o r t a n t  o r .  q u i t e  i m p o r t a n t  a s  e x p e r i e n c e s  f o r  immers ion  

s t u d e n t s .  

- 
5. F u t u r e  p l a n s .  
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A large majority of ?, *<. 
1 - 
3;. ' . 

it was very likbly that 
i 

w 

an& another 25 .8 - .% said they would be going tweollege or 
. > 

/J 
c 

some other sor-t of post-secondary institution. Thirty-one - 
t 

percent mentioned travelling as. +cry likely qnd only 19 75% 
-- 

. . said they would likely look for a full time job. 

Enqlksh-spkaking universities appealed to 4 6 . 2 %  of the 

students while bilingual universities appealed'to 4 9 . 2 %  of 

the immersion students. tr 2 

6. ~ositibe and negative attitudes about the program and - 
suggestions for its improvement. 

There were many positive remarks concerning the 
2 \ 

experience of. learning the language and-the enjoyment of 

being able to use it. The following themes were notable: 

exper ience' b f  learning and 

nsinq the language,exchanges, oral (n= 96, 

world cultural understanding (n= 19, 

challenge, bright class, some (n=' 17, 

,good teachers 

friends, small close knit group - (n= 24, 



I 

- i .) 

T h e  f o l l o w i n g  q u o t a t i o n s  f rom s t u d e n t s  a b o u t  t h = i r  

p o s i t i v e  e x p e r i e n c e s  i n  t h e  program a d d  d e p t h  t o  the 
* 

p r e c e d i n g  summary o f  r e m a r k s .  

t o  F r e n c h  a u t h o r s  a n d ' p o e t s  - 
g r a n u n a r ' t h a t  c a n  a l s o  be  

. k a  

\ 8- T h a t  we are  l e a r n i n g  a n o t h e r  l a n g u a g e .  I t  - 
a l s o  m a k e s  u s  work h a r d e r  s o  J t h h k  t h a t  i n  somec I 

t- . 

ways we w i l l  be b e t t e r  abl'e to  c o p e  w i t h  more ,work 
i n  t h e  f u t u r e .  

I l i k e  knowing a n o t h e r  lan-guage and  b e i n g  
a b l e  t o  unders ta r id  a l i t t l e  b i t  more a b o u t  t h e '  -2 ,*a 

. 
world . 

5.y T; , I 

%& You s t a y  w i t h  t h e  same g r o u p  of  p e o p l e  s o  you 
d o n ' t  ge t  as  n e r v o u s  d u r i n g  o r a l  p r e s e n t a t i o n s .  

I t ' s  f u n ,  a c h a l l e n g e  and I t h i n k  i t  w i l l  
h e l p  m e  l a t e r  on I n  t h e  f u t u r e .  ' 

The a c t i v i t i e s  s u c h  as  i m m e r s i o n " e x c h a n g e s .  
We b e n e f i t e d  a  l o t  f rom many of  t h e  
e x t r a - c u r r  i ' c u l a r  a c t k v i t i e s , .  The c o u r s e s  a r e  " 

- C h a l l e n g i n g .  \ 
CI 

Y 
. The major  n e g a t i v e  a s p e c t s  of t h e  p rogram ment ioned  seem 

1 -  

t o  c e n t e r  a round  t h e  l a c k  of c h o i c e  of +. - 
, . 

of t h e  c o n t e n t  6f t h e  c o u r s e s  , ' t h e  

r e l a t e d  t o  t h e  t e a c h e r s  and  t h e  f a c t  t h a t  s o  etimes t o e  i" 
s t & e n t s  w i l l  have  same t e a c h e r s  f o r  t h e  same s u b j e c t s  

. 1 

f o r  s e v e r a l  c o n s e c u t i v e  y e a r s . T h e  f o l l o w i n g  themes  p r o v i d e  a  - 
- - 

summary: + 

i n a p p r o p r i a t e n e s s  of  some . . 
B c o u r s e s  wh-exe terms, m a t e r i a l s  : 

d i f f i c u l t - a n d  i n f e r - h r  - ( n =  2-9, 33%) - - 

h a r d e r  t h a n  E n g l i s h ,  t o o  
much work, h a r d  t o  R 



- 
L - 

ip z, 

6' - - - - - - - 

u n d e r s t a n d ,  i n t e r f e r e s  'I 6 

w i t h  Engl ' i  s h  ( n = . 1 3 ,  1 0 % )  \$' 
"3 e; 

q u a H t y  a n d  p r e p a r a t i o n  -of 
- *  - t e a c h e j s ,  a t t i t u d e  of  : T 7  

I .  * -= 

t e a c h e r s  L - + $ +  . (n= 28,  229') - 

Y . 
'.$ P 

t e b i o u s ,  b o r i n g  c g n t e X t ,  .; & 
ke@et i . t ive  - ( n =  38, 30%)*- ' -  

< 
* ' 

r e p e t i t i o n  06 same t i ?acher$  ( n *  25,  2 0 % )  
# + a '  '. .. 

I I lack oP c h o l c e ,  ' e l e c t i v e s ,  i - .  a 

i n p u t  f r o r n , . s t u d e n t s  
- ,  

(n=75,4 5 9 % )  
9- ;: 

V 
\ 

The f o l l o w i n g  remarks  may s e r v e '  t d c l a r l f y ,  t h i s  ummary 
of  t h e  a n e c d o t a l  r e m a r k s .  kt y ,  8 

A 9 ,"ar 
I t  lknits t h e  un-acatlemic s i d e  of yo$. You 

have  l e s s  e l e c t i v e s ,  l y  i n  t h e .  j 'f!nior especiah . y e a r s  f a' 
., y 

Ue s h o u l d  n o t  be f o r c e d  t o  t a k e  a j c o u r , s e  i n  
F r e n c h  i f  w e  d o n ' t  want t o .  g g .  consumer E d u c a t i o n  

. - -', i . ?... 

The m a t e r i a l  t h a t  we h e  i n  t h e * y o u r s e s  is 
n o t  a s  s d v a n c e d  a s  i n  t h e  E n g l i s h  c o u r s e s  and 
somet,imes t h e r e  j u s t  isri't t h e - m a t e r i a l  i n  F r e n c h  
t o  u s e .  - - 

. Dur ing  e l e m e n t a r y  s c h o o l  I had many problems 
t h a t  we're o v e r l o o k e d .  Now t h e y  a r e  e x t r e m e l y  
e v i d e n t .  The program g e t s  f r u s t r a t i n g .  

C o u r s e s  a r e  t o o  h a r d ,  s o  l o t s  of  p e o p l e  d r o p  
o u t ,  s o  & h e i r  p a r e n t s  w o n ' t  bug them a b o u t  t h e i r  
marks .  

Be ing  t o g e t h e r  i n  bne c l a s s  w i t h  t k o  - t e a c h e r s  
(same t e a c h e r s  e v e r y  y e a r )  

\ 

T h e r e  is nothi 'ng n e g a t i v e  a b o u t  t h e  program 
a s  a whole ; j u s t  make s u r e  you g e t  good t e a c h e r s .  

T h e  s u g g e s t  i o n s  made f o r  improvemefits t o  t h e  program 
- 

f o l l o w  d i r e c t l y  f rom t h e  comments c o n c e r n i n g  t h e  n e g a t i v e  
Pa 

a s p e c t s , S t u d e n t s  recommenddmore c h o i c e  of c o u r s e s  and 
- 



- - - -  

teachers and would like to feel motivated to use the 

- - Jaoguage. Here is a summary of the major points: 1 

+* 
a larger variety of 

. good teachers . 
= ' W , 

d 

- more oral, more opportunity . 
to use the language (n= 26, 20%) 

more-choice, electives . ( n =  79, 62%) 
The following remarks reinfdrce the suggestions. 

There should be more creativity and interest 
in the courses. If a person has chosen the French 
program because they like French, then the course 
should be fun. 

More subyects in French; rnw exchanges 
(elementary and secondary school) for longer 
periods of time. Get better teachers and we 
shouldn't be stuck with the same teachers all the 
way through high school. It's boring! ,k &+ @ 

Better organization, more teachers. 
Structured closer to normal English courses: t 

L 
I think that if you're doing poorly in a 

French immersion course, and yoa are capable-of 
better in the Engllsh cobrse; you should b.e able 
to switch that course but still be in French 

- immersion. 
t 

C 

Attitudes and sugge=-tions about high school in general. 

A large majority (89.99) of students tn the.immersion 

program said they are. satisfi,e% or very satisfled with high 

school in genera$. 4 

Here is a summa;y of the anecdotal remarks they qade 
b 

concerning high school in general: 





. 
1 

9, 
- - 

. e x p & t a t i o n s  of t h e  t e a c h e r s ,  where o n l y  54% w e  $&is•’ledp- 
. , 

'or v e r y  s a t i s f  l e d .  ' 

.r 

7& 

- .- S t u d e n t s  added t h e  f o l l o w i n g  t y p e s  of a n e c d o t a l  remarks 
" . .  

r I) 
4 Y C  

'9 
when a s k e d  t o  r a t e  s p e c i f i c  a s p e c t s  of t h e  prograp :  

. , h 

- pass- t ive ,  s choo l ,  - 5? 
t e a c h e r s ,  program . 

3 .  
- (n=23 ,  2 2 % )  

\ ? 

n e g a t i ~ e ~ t e a c h e r s ,  C a 

. I n t e r e s t s ,  demands (n=16, 1 5 % )  

t i v e , s p a c e , f u n d s  i L  

a r g e  classes P(. (n= 9, 9%)  . -- 
I 

v 
-/ -- 

4 r 

When asked  whether o r  n o t  m a r k s  r e f l e c t e d  t h e  amount of 

w o r k  p u t  i n t o  c o u r s e s ,  78.4% of t h e  s t u d e n t s  s a i d  yes  and 
- 

21'.6% s a i d  no. The f o l l o w i n g  a n e c d o t a l  remarks c l a r i f y  

somewhat t h e  answers :  

no, u n j u s t ,  t q a c h e r s  

d 6 n t t  work 

3. P l a n s  f o r  t h e  f u t & e  d 

F i f t y - t h r e e , p e r c e n t  (53%) of t h e  s t u d e n t s  i n  t h e  r e g u l a r  

program s a i d  t h e y  were v e r y  L i k e l y  t o  go t h e  u n i v e r s i t y  e n d '  

a n o t h e r  25% s a i d  t h e y  would be a t t e n d i n g  a  c o l l e g e  o r  o t h e r  

post-secon'dary i n s t i t u t i o n .  F i f t y  p e r c e n t  ( 59%) s a i d  t h e y  
- - . . 
w u l d  be l & k i n q  f o r  a f u l l  t ime  Job  and 27% s a i d  t h e y  would 

' I  , . . .  . 
t rave 1 . 

4 .  p o s i t i v e  and n e g a t i v e  a s p e c t s  of t h e  program. - 

- ,  I 

Seventy  - e i g h t  q e r c e n t  (78%)  of t h e  s t u d e n t s  i n  t h e  - 
regular program s a i d  t h e y  were s a t i s f i e d  o r  v e r y  s a t i s f i e d  

wish h i g h  s c h o o l  i n  g e n e r a l .  Here is a summary of  t h e  



0 

a n e c d o t a l  rewrks t h e y  made.. The .most p o s i t i v e  a s p e c t  oFPthe 

program seemed t o  be t h e  c'hoice involved  i n  t h e  c o u r s e s  and 
1 0 

t h e  s e l e c t i o n  of s t u d i e s  a v a i l a b l e .  - The most f r e q u e n t ,  

n e g a t i v e  comment had t o  do  w i t h  t h e  c o n t e n t  of t h e  c o u r s e s  

a.nd t h e  demands made on. s t u d e n t s .  T h i s  co&ent may have been 

shaded by t h e  fact  t h a t  most of t h e s e  . . q u ' e s t i o n n a i r e s  were ' 

1 - 
. - comple ted  nea r  t h e  end of t h e  y e a r  *ere p r e s s u r e s  a r e  t h e  

g r e a t e s t .  Some s t u d e n t s  (174;  ment i jned  t h a t  t . eachers  were 
' 6 

good and o t h e r s S s u q g e s t e d  t h a t  t h e  q u a l i t y  of t e a c h e r s  could  1 
-. , 

' b e  improved and t h a t  t h e  t e a c h e r s  could  do more t o  h e l p  

s t u d e n t s  ( 3 0 % ) .  The fol . lowing p r o v i d e s  a summary of t h e  

remarks conce rn ing '  t h e  p o s i t i v e  a s p e c t s  of t h e  program: 

c o u r s e , s e l e c t i o n ,  
o r g a n i z a t i o n  

- ' t s a c b e r s  good ( n =  18,  1 7 % ) -  
, 

f r i e n d s ,  s o c i a l  a s p e c t s  ( n =  27 ,  26%) 
,. - 

S t u d e n t s ' .  o p i n i o n s  a b o u t  t h e  n e g a t i v e  a s p e c t s  of t h e  
progrgm a r e  a s  f o l l o w s :  
c o u r s & s ,  c o n t e n t ,  ( n =  7 2 ,  69%) 
demands, 

m 

t e a c h e r s ,  q u a l i t p ,  ' 

demands, p e r s o n a l i t y  

r u l e s ,  a d m i n i s t r a t i o n .  '?, ( n =  8, 8 % )  

d)overcrowding ,  l a c k  of fund ing  ( n =  10,  1 0 % )  

F i n a l l y ,  s u g g e s t i o n s  a r e  summarized below: 

more c h o i c e  of c o u r s e s ,  less 
exams, p r e s s u r e  ( n =  78, 75%) 
b e t t e r  t e a c h e r s ,  more h e l p i n =  31, 30%) 
more s o c i a l  a s p e c t s  ( n =  15,  1 4 % )  
funding ,  c lass s i z e  ( n =  19,  18%)  



- The q u e s t i o r b a i r e s  were . d e s i g n e d  . ,  t o  a l l o w  some 
3: - 

, c o m p a ~ i s o n s .  bt&tw=en t h e  answers  of  t h e  t r a n s f e r  s t u d e n t s b  and . 
- & a 

t h e -  answers  of t h e  immersion - s t u d e n t s .  'The d i s c u s s i o n '  of t h e  ,> , * 

r e s u l t s  .pf: Qesc cornpar i s o n s  have been o r g a n i z e d  a rounh  
* % 

a 
. ,  

-- c e ( t a i 4  key ' q u e s t i o n s .  
.. .- - 

1. Are t h e r e  .more e a r l y  immersion s t ( l d e n t s  t r a n s f e r i n g  from 

t h e  program than  l a t e  immersion s t u d e n t s ?  

Among t h e  immer3ion group,  4 6 . 1 %  came from e a r l y .  

. immersion and 44.5% from la te  imme'rsion. Among t h e  t r a n s f e r  

group,  5 1 . 2 %  were from e a r l y  immersion and 3 4 . 5 1  from l a t e  

immersion. According t o  t h e  Chi -square  a n a l y s i s  t h e r e  was no 

s i g n i f i c a n t  d i f f e r e n c e  between t h e  r a t i o  of ' e a r l y  vs l a t e  

immersion s t u d e n t s  e n r o l l e d  i n  t h e  program and t h e  r a t i o  
- 

l e a v i n g  t h e  program (x2=1.07,df=&, p>.10) 

-- -- 

2 .  Are t h e r e  p r o p o r t i o n a l l y  more boys t h a n  g i r l s  
- - 

I 

t r a n s f e r r i n g  from t h e  program o r  v i s a  v e r s a ?  
,"; L 

Table  8 r e p r e s e n t s  t h e  numbers of boys and  g i r l s  among 

t h e  t r a n s f e r  g roup  and t h e  lmmeision group.  The d i f f e r e n c e  
- 7 

p r o p o r t i o n a l 1 3  between t h e  two g roups  is n o t  s i g n i f i c a n t  



% 

Tabls 8 fi 

- - - -- - - - - 

 omp par is on of n b e r s  of .boy; and glris 3'. - 

Transfer group and immersion group - 
- 

- 
k C 

F '  

I H ~ N S I O N  TRANSFERS 
' 4  " 

- . -  i 

I BOTS 38.0% ' .  34.6% 
$ h . e -  

. n G I R L S  
* 

* 6 5 . 4 %  
* 

- 
I 

/ - / i , * 
' 2. Comparison of reasons giveln for pursuing z bilinqaul .. 

a .  - J .  \- +- - - 4- 

education. (see Table 9-1 . 
1 

.r;ihile the most important reason f ~ r . ~ o r k u i n ~ - a  d.ilingual . i  - i 6 

education for both the immersion students and the transfer 

students was for better job opportunities, the imkersion - 
- 

students are signif icantly mire committed' to this reasotl . . 

!t=3.14,d.f.=209, p<.01) .. The attitude of the immersion 
2 

group that a bilingual education provides a better education ' 

is also significantly more positive (t=2.;5,df=209,p<.05). 

Differences between the two groups are not significant 

concerning other reasons including-the satisfaction -of- 

knowing another language. - 



" 

French in the kuture any more thanrstudents whp h.&e 
, b . 

transfered from the. program? 
' 

Both- groups ov&whelmlngly plan-to Use or maintain their7 

French -- in the future (89.21,  of the tr~r&fers and 91.8 of 
$ 2  

'.the immersion group). The summaries of the anecdotal remarksk 

for this. question in the-%lescriptions of the results for 

eabh group provide' further. iniarmation (see p. 70 and p.82 
2 .- 1 

* rr - 
.for theztra-r&er group and the immersion group 

* 
G+ * 

g respectivelyl. 

. . . 
\ 

* 

> - * 

k .  > .  

'a 
--- 



, Comparisons o f  r e a s o n s  f or.'a b i l i n g u a l  &ducat i o n  ' 
% Transfer  s t u d e n t s  an$ imunersiop s t u d e n t s  

-- 
' ', 

i 

Hkan scoresA '. 
, Immersion J r a n r f e r  t v a l u e s  

6 group group 
7 t . P - * 

The satisfaction isr 
bf  knowing a n k h *  4 - 

-' '"P' l a i g u a q e .  3.. 3 . 3 . 4  , 0 .  9 n.s. 
* .** - 

\ -- 
~ e t t e r  job- 
o p p o r t u n i t i e s  

L=a A b e t t e r  -', , \ 
2- educa t ion  . 3 . 3  

*: , 

The c h a l l e n g e  of  ' 6  Y - 

l e a r n i n g  another  fi , / + 

language.  2 . 6 '  2 . 6  y~ 0.35 n.s. i 
& - 

9 %  

. :$ THe development 
, o f  c u l t u r a l  9., , . 

understandling 2 . 6  2.. 5 0 . 4 2  n.s. I 

e 

*p<.o5 
*?p<. 01 

I . t 

A 1 'B 
-%' 7 * -k 

b 

*mAn s c o r e s  based on a 4 p o i n t  s c a l e ,  where 4 =  very  important and 1= 
unimportant 



- 
c e ~ t a i n  aspectss of the proqraa any more favorable than the 

-%= 
u- 

oplnlons of the transfer s t u d e n t s  as they relate to th88Q& 

dtclsion t o  leave $he program? Isce Table  15 for a summary . -  -. - 
olf t h e  compar lsons. ) 

& 

- The r e s p o n s e s  t o  t h e  on a b o u t  r e a s o n s  f o r 3  transfer 

among transf;r students and bhose a b o u t  satisfaction 
- - 

v l t h  the  program a m n g  i k r s i o n  s t u d e n t s  may . y t  .be 

corapazed ~tdtistically btcaus af t h e  nature of t h e '  J . 
- 

q u e s t i o n s .  The t r a n s f e r  s t u d e h t s  w r e  asked t o  indicate on a 
?- 

three p o i n t  scale v h i c h  reasons for t f a n a f e r  were a 

siqnificant p a r t  of t h e i r  decision t o  leave w h i l e  the 

inueersion students were asked to rate t h e i r  satisfaction 
r 

9 7 

with aspects of the program on a five point scale.   here fore ' 

- 

the humber of t r a n s f e r  students indlcatinq t h a t  each aspect 

was a somewhat or very significant reason .for t r a n s f e r  is 
-. 

compared to the n u m k r - o f  immersion s k u d e n t s  dissatisfied or 
, . 

vgry dissatisfied w i t h  t h a t  a s p e c t .  -. 

F i r s t l y ,  73% o t  t h e  transfer s t u d e n t s  said t h a t  t h e  

c o n t e n t  of t h e  c o t l r s e s  was a somewhat s i g n i f i c a n t  or v e r y  c 

significant redson for the i r  d e c i s i o n  t o  l e a v e  t h e  program. 

or very dlssattsfi~ w i t h  -- t h i s  aspect. Secondly, t h e  

m l o r  ity o f  tracsfcr students (698 )  sa id  was. a s m w b t  



Table 10 

Comparisons of the opinions of the tiansfer 
students and the imntersfon students a 

, Transfer students Immer~ion~studenta 
Reason 'for transfer Dissatisf ked 

n-=84 - n=128 
9 * fl 

Content of the 
COUL?3CS. t 7 3 8  

-<.. 

Choice of the 
courses. 4 8 . 6 %  

Scheduling oE the 
courses. 49.9% 

Grades in the i m r s i o n  
courses. 68.9% 

Teachers1 expectations 54.1% - 
Quality of instruction 68.98 

a- The contents of the questions were in slightly different contexts 
and the scales were different, the transfer question being a 3 point 
scale and the immersion question a 5 point scale. Therefore, no 
statistical -analysis was undertaken. , 



s i g n i f i c a n t  o r  v e r y  s i g n i f i c a n t - t o r  i n  t h e i r  d e c i s l o n  t o  

l e a v e  t h e  program was t h e  q u a l i t y  of I n s t r u c t i o n ;  among t h e  

i & r s l o n  s t u d e n t s ,  2 2 . 7 %  were d i s s a t i s f  led .or v e r y '  

d i s s a t i s f i e d  w i t h  t h i s  a s p e c t .  t h i r d  a s p e c t  which s&ms a s  

much of a n  i s s u e  f o r . t h e  t r a n s f e r  s t u d e n t s  i n  c o m p a r i s o n  t o  
*, ' 

t h e  immersion s t u d e n t s  i s  t h e  g r a d e s  i n  t h e  immers ion  , -- 
c o u r s e s ,  as 68 .98  o f  t h e  t r a n s f e r  s t u d e n t s  s a i d  t h i s  w a s  a 

f a c t o r  i n  t h e i r  l e a v i n g  t h e  program; 30.5% of t h e  immers ion  _ - 

s t u d e n t s  were d i s s a t i s f i e d  w i t h .  t h e i r  g r a d e s .  One f a c t o r  

whlch t h e  t r a n s f e r  s t u d e n t s  r a t e d  a s  a f a c t o r  f o r  t r a n s f e r  

is t h e  e x p e c t a t i o n s  o f  t h e  t e a c h e r s .  About h a l f  o f  t h e  

t r a n s f e r  s t u d e n t s  (54.1%) s a i d  t h i s  was a r e a s o n  f o r  

t r a n s f e r  b u t  o n l y  17.18 of  t h e  immersion - s t u d e n t s  were 

d i s s a t i s f i e d  w i t h  t h i s .  
* *< 

F i n a l l y ,  50% of t h e  t r a n s f e r  s t u d e n t s  s a i d  t h e y  w e r e  

d t s s a t c s f i e d  w i t h  t h e  c h o i c e  of c d u r s e s  w h i l e  37.5% of  t h e  

4- 

immersion s t u d e n t s  s a i d  t h i s  was a s i g n i f i c a n t  r e a s o n  f r o  

t r a n s f e r .  T h i s  migh t  i . d i c a t e  t h a t  t h e  t r a n s f e r  s t u d e . n t s  

c o u M  have a c c e p t e d  t h e  l a c k  of c h o i c e  i f  i t  h a d n ' t  been  f o r  

o t h e r  f a c t o r s .  I . 

I n  summary we may g a y  that t h e r e  a r e  d e f i n i t e  g a p s  i n  t h e  
- 

',. l e v e l s  oL&hsathfaction between t h e  immersion s t u d e n t s  and 
I 

t h e  t r a n s f e r  s t u d e n t s .  A t  l e a s t  30% a f  t h e  immers ion  

students b e i n g  &ore s ' a t i s f  led t h a n  t h e  _ t r a n s f e r  s t u d e n t s  

w i t h  t h e  f o l l o w i n g  a s p e c t s  of t h e  program: c o n t e n t  of 



c o u r s e s , ' t h e  s c h e d u l i n g  of  t h e  m r s e s ,  g r a d e s  i n  t h e  

' immers ion  c o u r s e s ,  t h e  t e a c h e r s t  e x p e c t a t i o n s  and  t h e  

q u a l i t y  of i n s t r u c t i o n .  
L'h 

The a n e c d o t a l  r e m a r k s  a b o u t  what t h e  s t u d e n t s  l i k e d  b e s t  . 

and  l e a s t  a b o u t  t h e  program and  what s u g g e s t  i o n s  t h e y  would 
- 

have f o r  improvements  t o  t h e  program a r e  i n t e r e s t i n g  when 

one  compares  t h e  answ_er> of t h e  t r a n s f e r  s t u d e n t s  w i t h  t h e  

a n s w e r s  of  t h e  immersion s t u d e n t s . .  P l e a s e  r e f e r  t o  T a b l e  11 

f o r  a s u k r y  of  t h e  compar i son  of t h e s e  a n e c d o t a l  remarks. 

Both t h e  immersion s t u d e n t s  and t h e  t r a n s f e r  s t u d e n t s  look 
- 

v e r y  p o s i t i v e l y  on t h e  o p p o r t u n i t y  t h a t  immersion p r o v i d e d  
- - 

them t o  l e a r n  t h e  l a 9 g u a g e .  Both g r o u p s  s e e  t h e  n e g a t i v e  

a s p e c t s  o f  t h e  pr,ogram t o  be a s s o c i a t e d  w i t h  t h e  c o n t e n t , a n d  

t h e  i n t e r e s t  l e v e l  of t h e  c o u r s e s  and  w i t h  t e a c h e r  r e l a t e d  -- 

1 

f a c t o r s .  The immersion s t u d e n t s  p o i n t e d  o u t  t h a t  one t e n d s  

t o  have  t h e  same t e a c h e r s  f o r  t h e  same s u b j e c t s  y e a r  a f t e r  

y e a r .  The main s u g g e s t i o n  f o r  t h e  t r a n s f e r  s t u d e n t s  was i n  

t h e  a r e a  of t h e  s e l e c t i o n  of t e a c h e r s ,  w h i l e  t h e  immers ion  - 

s t u d e n t s  c o n t i n u e d  t o  m a k e  s u g g e s t  i o n s  a b o u t  t h e  c o n t e n t ,  

i n t e r a s t  an'd c h o i c e  of c o u r s e s .  

In t h e  q u e s t i o n  as-& whe ther  t h e  amount of  work 

expended i n  t h e  immersion program was r e f l e c t e d  by t h e  

g r a d e s  r e c e i v e d ,  61% of  t h e  immersion s t u d e n t s  and 56% of 

t h e , t r a n s f e r  s t u d e n t s  s a i d  y e s .  A C h i - s q u a r e  a n a l y s i s  - .- 

d e m o n s t r a t e d  t h a t  t h e r e  is no s i g n i f i c a n t  d i f f e r e n c e  a b o u t  

a t t i t u d e s  on t h i s  q u e s t i o n  ( x 2 = . 5 1 , d f = 1 , ~ . 1 0 ) .  



Table 11 

Comparisons of Anecdotal Remarks a 
J 

- 

~mrnerslon Transfer 
students students 
' n=,128 n=84 

* 

t w e c t s  of the- 

a) experience of learning 
' another language,real opportunities, 

exchanges 76% 84% 

clacademic and future related - 3 
- 

d)for cultural contact and 
world understanding *- 

t 

elfor the friends, group 19 19 
e oroar- 

a)inapropriateness of the courses, 
difficulty, workload - -33 

i 
28 

bllack of interest > .  \ 30 
8 B 

c)quality and attitude of teachers 22 

20 .- d)repetltion of same teachers - 
* 

e lack OZ choice, i o n  59 

+or m o v m  
a )more oral, interest, 
encouragement, motivation to 
use language -53 17 * 
blmore choice, less compulsory 62 30 * 

/ 42 36 clbetter teachers, better monitored 

a-Only anecdotal remarks representing more than 10% of the group have 
been ihcluded here. 

* more than a 20% difference between groupq. 
. . •÷ 



The a n e c d o t a l  remarks of t h e  t r a n s f e r  s t u d e n t s  and  t h e  
I 

immersion s t u d e n t s  a b d u t  t h e  amount of work expended f o r  t h e  

g r a d e s  rece ' ived  f u r t h e r  i l l u m i n a t e s  t h e  a t t i t u d e s  of t h e  two 
\ 

g r o u p s  on what seems t o  be  a n  i m p o r t a n t  i s s u e  f o r  b o t h  
1 

g r o u p s .  . , 

T r a n s f e r  
s t u d e n t s  

I 

Immersion 
s t u d e n t s  

a l y e s ,  f a i r  138  20% 

b)no,work h a r d e r  t h a n  I 

g r a d e s  show 4 6% 22% 

c ) u n m o t i v a t e d ,  
d o n ' t  work and 11% 28% 
s t  i l l  succeed.  

Among t h e  t r a n s f e r  s t u d e n t s  t h e r e  seems t o  be a  f a i r l y  

l a r g e  g r o u p  who f e l t  t h e y  were working h a r d  and n o t  . 
. - 

s u c c e e d i n g  a t " t h e  program.  Fewer immersion s t u d e n k s  f e e l  

l i k e  t h i s  a l t h o u g h  28% seem t o  f e e l  u n c h a l l e n g e d .  

-When a s k e d  a b o u t  s u g g e s t i o n s  f o r  o t h e r  c o u r s e s  which 
U 

c o u l d  be  o f f e r e d  21% of t h e  t r a n s f e r  s t u d e n t s  and 24% of t b  

irnrners'ion s t u d e n t s  s u g g e s t e d  more s e l e c t i o n ,  i n c l u d i n g  some 

non-academic c o u r s e s .  Twelve p e r c e n t  of t h e  t r a n s f e r  

s t u d e n t s  made s p e c i a l  m e n t i o n  of t h e  need f o r  c o u r s e s  g e a r e d  - 

t o w a r d s  o r a l  work. The two g r o u p s  seem t o  t h i n k  s i m i l a r l y  . 

t h a t  more s e l e c t i o n  would a p p e a l  t o  t h e  s t u d e n t s .  Here is a . - 
. c0mment' f rom one-. s t u d e n t  .which su& up many o f  t h e  f e e l  l n g s  

e x p r e s s e d  .* , . 
'I 

I v i o l e n t l y  o b j e c t  t o  t a k i n g  s i m i l a r  c o u r s e s  t o  
E n g l i s h  where t e r m i n o l o g y  .(Consumer Ed. ) is v i t a l .  
I t h i n k  t h e r e  s h o u l d  be a c h o i c e  i n v o l v e d  ip t h e  



- 

a .  s e l e c t i o n  o f  c o u r s e s  o f f e r e d  t o  be  t a k e n  i n  
F r e n c h .  There  s h o u l d  be a n  e n t i r e  c u r r i c u l u m  
p r o v i d e d  i n  b o t h  F r e n c h  a n d  E n g l i s h  a n d  t h e  - -  

c h o i c e  s h o u l d  be  l e f t  up t o  t h e  s t u d e n t  a s & ~ - t h e  
number a n d  s e l e c t i o n  of c o u r s e s .  

5 .  Do s t u d e n t d  s t i l l  i n  t h e  immers ion '  p ragram p e r c e i v e  

t h e m s e l v e s  a s  u s i n g  t h e i r  F r e n c h  o u t s i d e  o f  s c h o o l '  a n y  more 

f r e q u e n t l y  t h a n  d o  t h e  t r a n s f e r  s t u d e n t s ?  

P l e a s e  s e e  T a b l e  1 2  f o r  a summary of t h e s e  c o m p a r i s o n s ,  

N e i t h e r  g r o u p  r e s p o n d e d  t h a t  t h e y  m a k e  more t h a n  \ 

. o c c a s i o n a l  use  of t h e i r  Fre.nch l a n g u a g e  s k i l l s  o u t s i d e  of 
C 

t h e  c l a s s r o o m .  The most f r e q u e n t  u s e  of  t& F r e n c h  f o r  t h e  
, 

two g r o u p s  is w i t h  o t h e r  F r e n c h  s p e a k i n g  p e o p l e ,  which 
. . 

r e c e i v e d  d mean s c o r e  of 3 . 1  f o r  t h e  t r a n s f e r  s t u d e n t s  and  

3 .0  f o r  t h e  immersion s t u d e n t s  ( 3  b e i n g  o c c a s i o n a l l y ) ;  

T r a v e l l i n g  r e c e i v e d  t h e  s e c e n d  h i g h e s t  s c o r e  of  2 : s  and  2 .8  ' 

i 

( 2  b e i n g  h a r d x y  e v e r ) .  ~ h e s e  two s i t u a t i o n s  r e p r e s e n t  r e a l  

I '  communicat ive  s c e n a r i o s  where F r e n c h  would be  n a t u r a l l y  

u s e f u l  a s  opposed t o  s u c h  u s e s  a s  w a t c h i n g  F r e n c h  TV o r  
i 

t a l k i n g  w i t h  classmates where E n g l i s h  is t h e  f i r s t  c h o i c e .  

T - t e s t  a n a l y s i s  r e v e a l e d  t h a t  t h e r e  were no s i g n i f i c a n t  
1 

d i f f e r e n c e s  be tween  t h e  two g r o u p s  on a n y  a s p e c t  of  ' t h i s  - , 

L 

q u e s t i o n ,  e x c e p t  t h a t  t h e  t r a n s f e r  s t u d e n t s  s a i d - t h e y  used  

t h e i r  F rench .more  w i t h  r e l a t i v e s  ( t = 2 . 8 1 , d f = 2 0 9 , p < . O l ) .  

D e s p l t e  t h e s e  i n d i c a t i o n s  t h a t  n e i t h e r  g r o u p  u s e s  F r e n c h  - w 
very much i n  non-schoo l  s i t u a t i o n s ,  b o t h  g r o u p s  4 7 8 . 4 %  of . 
t h e  t r a n s f e r  s t u d e n t s  and  82.8% of  t h e  i k e r s i o n  s t u d e n t s )  
i n d i c a t e d  t h a t  e x c h a n g e s  were an i m p o r t a n t  o r  v e r y  i m p o r t a n t  
way of  h e l p i n g  immersion s t u d e n t s  t o  a c h i e v e  t h e i r ' g o a l s .  
. 



Comparison ofT the use of French outside',school , 
Transfer.students and immersion students 

- I 

% 
t Hean' scores* 

Iinmersion Transfer t value 
group * group 

Speaking wiFh relatives 2.0 2 . 5  

Speaking with friends 2.2 2.4 .67 n.s. 

Speaking with other 
French people 3.1 0.27 n.s. 

Listening to TV or radio 2.2 2.3 

Wreiting letters 2.3 2 . 0 .  1.64 n.s. 

While travelling 2.9 2.6 

*mean based on a 5 point scale where 5=  always and 1= never. 
*p< '01 
n.3. - .not statistically significant 



, 6. Are there any differences in futurq between the "%* 

transfer students and the immersion students? - 

9 L - -  . 

* <  

Please see Table 13 for a summary of these *comparisons. 

' .  There was a significant d'fference between h e  number of 
I - 

immersion students and the number of transfer students 

' likely to go to university' (t= 2.10 ,df=-210,p<.05). The -< 
, - L. 

trangfer groZp said they were more likely to find a Job than 
@. 

$th; immersion students (t.2.07, &f=205,) p=,<. 05 .   he 
r 

t 

- responses of the transfer students indicated that they were 
I -  

- more likely to travel (t=2.9Ordf=203,p=<.01), These results 

suggest that the students that stay in immersion were more 
,- \ 

, . 
' definite about going to university. 

\ 

In the question con'cerning whaf sort of university the ' 

,)'.< 

i 
students would like to attend, slightly more immersion 

students (49.2%)- said they would like to consider a 
b 

1 
bilingual university but there were still a substantial 

number (42.9%) of transfer students who showed-inter.est in 
- - . 

the bilingual institution.This difference was not 

'significant qt=.84, df= 203 p=>.10). . 
V 4 .  

7. Levthere any differences in the oplnlons of -the two 
- - 
ggoups about high school in general? 

'   he vas t  majority of both groups said they were satisfied 

:OK very satisfied with high school in general. Means were 
. -  . 

4.1 ton a S point scale) for the immersion students and 3 . 9  



Table 13 

Comparison 'of plans fa&- the iuture 
Immersion students an? transfer students 

" P  

/ '. .s l 

Mean scores* 
I mme.f:s i on Transfer t value 

g r b p  group i . 
9 

3 

Going to university 2.7 2.6 2.10* 

Going to college or 
technical school 1.9 2.0 .07 n.s. 

d/ 

Getting a job 1.7 1.9 2.07* 
F 

Travelling 2.1 'a -2.4' 2. 90** 

*mean scoreibased on a 3 point scale where 3=very likely and 
l=unlikely.-' 



. f o r  t h e  t r a n s f e r  s t u d e n t s ;  t h e r e  was no a s i g n i f i c a n t  

d i f f e r e n c e  ( t=  1 . 6 3  ,d f=209 ,  p=>.10). + + 

The immersion s t u d e n t s  a n d  t h e  r e g u l a r  program s t u d e n t s  
?% 

- 
were compared on t h e  f o l l o w i n g  q u e s t i o n s .  

+ 
1. Are t h e  o p i n i o n s  o f  t h e  s t u d e n t s  i n  t h e  r e g u l a r  program 

a b o u t  c e r t a i n  a s p e c t s  of t h e i r  h i g h  s c h o o l  e x p e r i e n c e  a n y  
1 

' d i f f e r e n t  t h a n  t.he o p i n i o n s  of  t h e  immersion s t u d e n t s  a b o u t  

p a r a l l e l  aspects , o f  t h e  immers ion  program? h. 
- - 

P l e a s e  see ~ a b l ;  1 4  f o r  a summary of  t h e  c o m p a r i s o n s  on 
B 

s i x  a s p e c t s  of t h e  program.  S t u d e n t s , i n  t h e  r e g u l a r  program 

I 
are  more p o s i t i v e  a b o u t  t h e  c o n t e n t  of  t h e i r  c o u r s e s  

( t = 3 . 9 7 ,  df=236 ' ,p<.001) .  The r e g u l a r  s t u d e n t s  a r e  a l s o  more . 
p o s i t i v e  a b o u t  t h e i r  c h o i c e  of  c o u r s e s  

( t = 4 . 8 9 , d f  =237,p=<--OO-l_). Th i rd ' ly ,  t h e  r e g u l a r  program 

s k u d e n t s  s a i d  t h e y  were more s a t i s f i e d  w i t h  t h e  q u a l i t y  of 

P - f n s t r u c t i o n  ( t = 2 . 0 9 , d f = 2 3 3  , p = < . 0 5 ) .  

More o'f the*  r e g u l a r  p r o g r a m  s tud*en t& ( 7 8 . 4 % ;  - t h o u g h t  

g r a d e s  r e f e c t e d  t h e  amount of  work p u t  f g r t h  by s t u d e n t s  
\ 

t h a n  d i d - . i m m e r s i o n  s t u d e n t s  ( 6 1 . 0 W  . T h i s  is a s l g n l f i c a n t  
d 

d i f f e r e n c e  k h 6 . 8 1 ,  d f = 1 ,  p < . 0 1 ) .  



T a b l e  1 4  I _ 
8 

C o m ~ a ~ i s o n  c o n c e r n i n g  s a t i s f a c t i o n  w i t h  c e r t a i n  a s p e c t s  of t h e  
program 

~ m m e r s i o n  s t u d e n t s  and s t u d e n t s  i n  t h e  i e g u l a i  program 
-L 4 

Mean s c o r e s * '  
Immersion R e g u l a r  % t v a l u e  

g r o u p  g r o u p  
J" -. 
- I '  

a n t e n t  o f  t h e  c o u r s e s  3 . 3  3 .7  - 3.97*** 
I 

t 

Choice  of c o u r s e s  3 .0  3 . 6  a 4.89*** -L 

~ = . h e d u l  i n g  of  c o u r s e s  3 . 7  3 . 5  

~ ; a d e s  i n  t h e  . c o u r s e s  3 . 9  3 . 3  0 .77  n . s .  

E x p e c t a t i 0 . n ~  of t h e  . 
t e a c h e r s  3 . 5  3 .4  0 .68  n . s t  

a r C( 

Quality of  i n s t r u c t i o n  3 .6  3 . 3  2.09* . $5 
6% 'L 

* p = < .  0 5  

P 

*rneanrP&ore ' b a s e d  on a  5  p o i n t  scale where 5 = v e r y  s a t i s f i e d  and l = v e r y  
d i s s a t i s k i e d .  



*i 

2 .  Ale there d f f e r e n c e s  i n  t h e  f u t u r e  p l a n s  o f  t h e  two -4 . B 

- g r o u p s ?  , , 

. P l e a s e  see T a b l e  15  f o r  a summary of  t h e s e  c o m p a r i s o n s .  I n  
* - 

r e l a t i o n  t o  f u t u r e  p l a n s , -  nuke immers ion  s t u d e n t s  t h d  

- r e g u l a r  program s t u d e n t s  s a i d  - t h e y - w o u l d  v e r y  l i k e l y  a t t e n d  
- - 

I 

u n i v e r s i t y  w i t h i n  one  o r  t w o  y e a r s  of  g r a d u a t i n g  ( t z 3 . 9 6 ,  

d f  = 2 3 2  , p = .  <. 001  ) . More r e g u l a r  program s t u d e n t s ,  t h a n  
1 

immersion s t u d e n t s  s a i d  t h e y  would f i n d  a j o b  ' ( t = 5 . 9 1 ,  

d f = 2 2 8 , p = < . 0 0 1 ) .  

2 .  A r e  t h e r e  d i f f e r e n c e s  i n  t h e  s a t i s f a c t 1 o n . l e v e l s  a b o u t  I 

h i g h  s c h o o l  i n  g e n e r a l  be tween t h e  immers ion  s t u d e n t s  and 

t h e  r e g u l a r  program s t u d e n t s ?  
,-=- , 

N i n e t y  p e r c e n t  o f ,  t h e  immersion ' s t u d e n t s  s a i d  they were 
d 

s a t i s f i e d  w i t h  h i g h  s c h o o l  i n .  g e n e r a 1 , a s  opposed t o  78.4% of 9 
L 

t h e  s t u d e n t s  i n  t h e  r e g u l a r  program, n o t  a  s i g n i f i c a n t  

d i f f e r e n c e  ( t = 1 . 3 7  , df=6,p=>.lO ) .  



e 
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I 
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w 

I 

\ cornpar isons' about f u turc  p l a n s  d -  
Immersion q tudent s  and s t u d e n t s  i n  t h e  r e g u l a r  program 

kean 
Immergion Regular t va lue  

Grdup Group 

Going t o  u n i d r s i t y  2 . 1  . - 
Going t o  c o l l e g e  or 
t e c h n i c a l  s c h o o l  1..9 
- 2 

Get t ing  a job 1 . 7  

Travel1  i n g  

/ = p <  .001 

\ 

*mean s c o r e s  based on a 3 p o i n t  s c a l e  where 3=very l i k e l y  and 1= 
u n l i k e l y .  a 



, 
The transfer students were group& according 

* 
to t h e i r  

reasons fox l2aving t h e  grogram. This allowed t h e  formation 

of t h r e e  different dtsdriptlvt profiles of t h e i r  attitudes 
d 

nnd oplnfons about t h e  program and about the usefufness of 
- 

Frcneh t o  them now and I n  t h e  f u t u r e .  The t r a n s f e r  s t u d e n t s  - 

were grouped i n t o  the following categor t c s .  

< -  

1. Students who are dissatisfied with the quality of 

instruction. Thirty- seven ( 4 4 %  of # t h e  t rans fer  students) 

answered that this factor was a very significant r e a s a n *  for 
B 

l eaving  t h e  proqram. I 
\ 

2.Students who arc having difficulty with the cor~xses 

of4crcd i n  French. Twenty- eight ( 3 3 %  of the  transfer 
. f 

s t u d e n t s )  c i t e d  this aa er significant reason f o r  leaving. 

3 .  Students vho taft t h e  program to take another special 
'4 

program. Twenty- four percent  1 2 4 8  ) f e l l  into t h l a  group. 
I 

~ h ;  profiles o f  these three  groups of t r a n s f e r  students 

1. , P m  &re -d vith a-v - of 

ulsmkuG 
These students all seld (33/37=100%) t h a t  t h e  quality of 

instrgctlon uas' a very  slqnfflcant reason for leaving t h e  



p r o g r a m ,  T h e y *  r e s p o n d e d  t o  o t h e r  key q u e s t i o n s  i n  the  

f o l l o w i n g  m a n n e r .  

V e r y  s i g n i f  i c ~ n t .  o r  
m o d e r a t e l y  s i g n i f i c a n t  

I 

r e a s o n  f o r  l e a v i n g  
- - 

I d i d n f  t l l k e  t h e  c o n t e n t  of t h e  
c o u r s e s .  8 3 . 7 %  

1 I f e l t  I would  ge t  b e t t e r  g r a d e s  
i n  t h  E n g l i s h  p r o g r a m .  7 0 . 2 %  

, 

I f o u n d  t h e  t e a c h e r s  ' e x p e c t a t  i o n s  
0 3 - i m m e r s i o n  s t u d e n t s  t o o  h i q h  \ 6 4 . 8 %  

S t u d e n t s  d i s s a t i s f i e d  w i t h  t h e  q u a l i t y  o f  i n s t r u c t i o n  d o  - - 

n o t  seem t o  f e % l  t h a t  t h e  irnrnersi*on c o u r s e s  a r e  t h e  p a r a l l e l  

c o u r s e s  t o  those o f f e r e d  i n  t h e  E n q l i s h  p r o q r a m .  T h e y  f e e l  

t h e y  w o u l d  l e a r n  m o r e  a n d  h a v e  b e t t e r  t e a c h e r s  i n  t h e  

E n g l i s h  p r o g r a m .  S i x t y - o n e  p e r c e n t  (61%) o f  t h i s  g r o u p  is 

f r o m , e a r l y  i m m e r s i o n  a n d  31% f r o m  l a t e  i m m e r s i o n .  T h i s  m i g h t  

3 
Y 

i n d i c a t e  t h a t  t h e  e a r l y  i m m e r s i o n  g r o u p  is t i r i n g  o f  t h e  

p r o g r a m  and n o  l o n g e r  f i n d i n g  i t  m o t i v a t i n g .  - 7 

T h e s e  same s t u d e n t s  a r e  d i s s a t i s f i e d  w i t h  t h e  p r o g r a m  ' - 

a s  i t  e x i s t s  f o r  t h e m  b u t  t h e y  a r e  n o t  n e c e s s a r i l y  n e c p t ' i v e  

a b o u t  t h e  e x p e r i e n c e  o f  l e a r n i n q  F r e n c h .  Hany o f  t h e  

t r a n s f e r  s t u d e n t s  s a i d  t h e  bes t  t h i n g  a b o u t  t h e  p r o g r a m  was 

t h e  e x p e r i e n c e  o f  l e a r n i n g  and u s i n g  t h e  l a n g u a g e  a n d  89% 0 5  

t h e  t r a n s f e r  s t u d e n t s  a s  a w h o l e  s a i d  t h e y  w o u l d  l l k e  t o  

m a i n t a i n  t h e i r  F r e n c h  i n  t h e  f u t u r e .  The a n e c d o t a l  r e m a r k s  
- - 

r e f 1 e c t . a  f e e l i n g  o n  t h e  p a r t  o f  t h i s  g r o u p  t h a t ;  t h e  

t e a c h e r s  s h o u l d  b e - m o r e  u n d e r s t a n d i n g  of t h e  s t u d e n t s  i n  t h e  



s e c o n d a r y  immersion program and t r y  t o  p u t  some i n t e r e g t  

i n f o  t h e  c o u r s e  c o n t e n t .  Here a r e  some q u o t a t i o n s  f rom 

s t u d e n t s  i n  t h i s  g r o u p  which may c l g r l f y  t h e i r  f e e l i n g  a b o u t  
- 

t h e  program.  

I t h i n k  t h e r e  s h o u l d  be one c o u r s e  i n  Immersion . 
where i t  is o r a l  b e c a u s e  i t ' s  a  l o t - m o r e  u s e f u l  
t h a n  knowing how t o  m i t e .  

Much-' mter  l a 1  was u n n e c e s s a r  l l y  r e p e a t e d  y e a r  
a f t e r  y e a r .  

The program was v e r y  u n o r g a n i z e d  i n  t h e  o l d e r  
q r a d e s .  Course  work was n o t  s i g n i f i c a n t .  

P r o v i d e  more o r a l  p r o j e c t s  and t h e  n o t e  t a k i n g  
s t r a i g h t  o f f  t h e  b o a r d  w i t h o u t  knowing what it is 
a b o u t  s h o u l d  be c u t  o u t .  

' 8  

I f e e l L i t  was h a r d  as  a  s t u d e n t  t o  g o  t h r o u g h  a  
program as u n s t r u c t u r e d  as t h i s  one .  A l l  t h e  
t e a c h e r s  had d i f f e r e n t  e x p e c t a t i o n s  i n  w r i t i n g  and 
i n  r e a d i n g .  

Some t e a c h e r s  d o  n o t  have  enough e n t h u s i a s m .  A l l  
t h e y  d o  is g i v e  o u t  p h o t o c o p i e d  s h e e t s  and make 
you f i l l  o u t  a  bunch of  q u e s t i o n s .  

2.The s t u e n t s  who are h a v i n q  d i f f i c u l t y  with the imersion . . - 
( 2 8 / 2 8  =loo$ of <his g r o u p )  s a i d  t h e y  are 

w i t h  t h e  c o u r s e s  o f f e r e d  i n  F r e n c h  and 

f f e e l  t e y  c o u l d  g e t  h l g h e r  g r a d e s  i n  t h e  E n g l i s h  program. 

r e s p o n d e d  t o  c e r t a i n  r e l a t e d  q u e s t i o n s  i n  t h e  They _ - , 

f o l l o w i n g  manner.  



A v e r y  o r  m o d e r a t e l y  
s i g n i f i c a n t  r e a s o n  f o r  
l e a v i n g  

I d i d n ' t  l i k e  t h e  c o n t e n t  o f  t h e  
c o u r s e s  o f f e r e d  i n  F r e n c h  78 .8% 

I f e l t  I would g e t  b e t t e r  g r a d e s  
i n  t h e  E n g ' l i s h  P r o g r a m .  9 2 . 9 %  

I f o u n d  t h e  t e a c h e r s 1  e x p e c t a t i o n s  
o f  i m m e r s i o n  s t u d e n t s  t o  be  t o o  8 5 . 7 %  
h i g h .  

I was n o t  s a t i s f i e d  w i t h  t h e  : 
q u a l i t y  o f  i n s t r u c t i o n .  

~ o r t y - n i n e  p e r c e n t  ( 4 9 % )  of  t h i s  g r o u p  was f r o m  e a r l y  
r 

i m m e r s i o n  *and f i f t y -  two p e r c e n t  is f r o m  l a t e *  immers ion  
I 

* 
w h i c h . i s  p r o p o r t i o n a t e  t o  t h e  t o t a l  numbers  i n  t h e  s e c o n d a r y  

p r o g r a m  where  s l i g h t y  more I a t e  immers ion  s t u d e n t s  we re  l n  
- 

t h e  p r o g r a m . t h a n  e a r l y  i m m e r s i o n  s t u d e n t s  a <  t h e  t i m e  of t h e  
I 

s t u d y .  

T h e s e  s t u d e n t s  a s  w e l l ,  l i k e  t h e  m a j o r i t y  o f  a l l  t h e  
-- 

t r a n s f e r  s t u d e n t s ,  e n j o y e d  t h e  e k p e r i e n c e  of  l e a r n i n g  t h e  

l a n g u a g e  a n d  p l a n  t o  m a i n t a i n  i t  i n  t h e  f u t u r e .  They  seem 

p a r t i c u l a r l y  d i s a p p o i n t e d  a b o u t  what  happened  t o  them i n  

h i g h  s c h o o l  a n d  a b o u t  t h e i y  i n a b i l i t y  t o  k e e p  up i n  t h e  

i m m e r s i o n  p r o g r a m .  They  a l s o  seem f r u s t r a t e d  a b o e t  n o t  
> 8 

r e c e i v i n g  h e ' l p  when t h e y  w e r e  h a v i n g  d i f f i c u l t y .  Here a r e  , 

some a n e c d o t a l  r e m a r k s  t o  s u p p o r t  t h i s  p r o f i l e .  

I w e n t  f o r  a f t e r  s c h o o l  h e l p  b u t , c o u l d n l t  g r a s p  
t h e  c o n c e p t s  o f  t h e  v o c a b u l a r y .  v 

3 The grammar p a r t  is v e r y  h a r d .  
'4 
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\). 

I t ' s  h a r d  t o  g e t  h e l p  f rom p a r e n t s  who a r e  n o t  
b i l i n g u a l  a n d  some t h i n g s  ' s u c h  a s '  ~ a t h  s h o u l d  be 

a . t a u g h t  i n  E n g l i s h .  
h 

L 
The t e a c h e r s  a re  t o o  s t r i c t  and  expect t o o  much. * 

The amount of work e x p e c t e d  is t o o  much. T h e r e  ' 

c o u l d  be a  more f r i e n d l y  a t m o s p h e r e .  

I e v e n  g o t  on t h e  honour r o l l  when I l e f t  t h e  
program. When I was i n  t h e  program I was n e a r  
f a i l i n g .  

0 

I t r i e d  h a r d  b u t  t h e  t e a c h e r  d i d n ' t , - h a v e  a n y .  
p a t i e n c e  a t  a.11. 

3.  Those s e  
0 

A l l  t h e  s t u ' d e n t s  - i n  t h P s  g r o u p  (20/20=100%) said t h a t  
, 

t h e y  l e f t  t h e  program t p  p u r s u e  a n o t h e r  s p e c i a l  program.  

F i f t e e f i  of t h e s e  s t u d e n t s  come 'from t h e  same h i g h  s c h o o l  

where t h e y  t r a n s f e r e d  t o  t h e ,  I n t e r n a t i o n a l  B a c c a l a u r e a t e  

program. They r e s p o n d e d  t o  c e r t a i n  o t h e r  q u e s t i o n s  i n  t h e  

f o l l o w i n g  manner.  
6 

. , A  v e r y  o r  m o d e r a t e l y  
s i g n i f i c a n t  r e a s o n  - f o r  
l e a v i n g  ' 

I 

I  d i d n  t l ike ' t h e  c o n t e n t  65% 
2 

I d i d n ' l t l  l i k e  t h e  c h o i c e  .e 

I was n o t  s a t i s f i e d  w i t h  
t h e  q u a l i t y  of  i n s t r u c t i o n  

m 
I dl 

These  s t u d e n t s  may s h a r e  some of t h e  c o n c e r n s  o f ' . t h e  o t h e r  

two g r o u p s ,  P a r t i c u l a r l y  c o n c e r n i n g  t h e  c o n t e n t  and  t h e  

q u a l i t y  of t h e  ~ o ~ r s e s .  They a r e ,  however,  h i g h l y  a c h i e v i n g  

s t u d e n t s  t o  be e l i g i b l e  f o r  t h e  1.B-; pr,oqram. 



The s t u d e n t s  who have  t r a n s f e r e d  f rom t h e  immersion 
i' t 

program form t h r e e  m u t u a l l y  a x c l u s i v e  * g r o u p s  based  on t h e i r  

r e a s o n s  f o r  t r a n s f e r i n g  f rom t h e  program but t h e y  s h a r e  some 

of t h e  same c o n c e r n s .  The s t u d e n t s  s t i l l  i n  t h e  ,inunerslon 

program form r a t h e r  a homogeneous g r o u p  based  on t h e i r  l e v e r  
A- 

of s a t i s f a c t i o n  w i t h  t h e  program; t h e  key  e l e m e n t  seems t o  

be t h a t ,  7 '4.2% of t h i s  g r o u p  is s a t i s f i e d  w i t h  t h e  amount of 

F rench  t h e y  a r e  l e a r n i n g .  T h i s  s a t i s f a c t i o n  a p p e a r s  t o  k e e p  

- them i n  t h e  immers ion  program d e s p i t e  some d i s s a t i s f a c t i o n  

w i t h  o t h e r  a s p e c t s .  



CHAPTER 5 

DISCUSSION AND RECOMMENDATIONS 
1 

. . . . 

T h e  d i s c u s s i o n  of t h e  r e s u l t s  of t h i s  s t u d y  is o r g a n i z e d  i n  . 

t h e  f o l l o w i n g  manner,. f 

1. The t r a n s f e r  s t u d e n t s -  what we 've  l e a r n e d  
- - 

2 .  The immersion s t u d e n t s -  what we've l e a r n e d  

3 .  Comparing t h e  t r a n s f e r  s t u d e n t s  and t h e  imrnersioc 

s t u d e n t s  
f 

4 Cornpaying t h e  immers ion  s t u d e n t s  and t h e  - r e g u l a r  s t u d e n t s  
.. 

5 .  Recommendations - what w e  c a n  d o  s o m e t h i n g  a b o u t !  

For  t h e  p u r p o s e s  o f  c l a r i t y  the c o n c l u s i o n s  w i l l  be 

. p r e s e n t e d  i n  p o i n t  form.  

I. More s t u d e n t s  t r a n s f e r  f rom , the  program a f t e r  Grade 9 or 

1 0  t h a n  i n  o t h e r  g r a d e s .  T h i s  may be due  t o  t h e  f a c t  t h a t  

a f t e r  two o r  three y e a r s  i n  t h e  program t h e  s t u d e n t s  have  

become more and  more d i s s a t i s f i e d  w i t h  t h e  c o n t e n t  and t h e  

q u a l i t y  of  t h e  c o u r s e s ,  p a r t i c u l a r l y  i f  t h e y  have  had t h e  

same t e a c h e r  f 9 r  t h o s e  y e a r s .  Also ,  t h e y  may become more 
b 

c o n c e r n e d  w i t h  q ? t t i n g  t h e  b e s t  marks p o s s i b l e 3  f o r  
* 



0 1 

u n i v e r s i t y  e n t r a n c e  and t h e y  may be t h i n k i n g  of p r i h v i n c i a l  

and  s c h o l a r s h i p  exams i n  g r a d e  1 2 .  The p o l i c y  of  government  

e x a m i n a t i o n s  a t  g r a d e  1 2  may be a  p r e s s u r e  which i n f l u e n c e s  
, 

s t u d e n t s  ' t o  t a k e  o p t i o n s - w h i c h  w i l l  g u a r a n t e e  them t h e  b e s t  

marks .  One would t h i n k  t h a t  t a k i n g  s o c i a l  S t u d i e s ,  which is -- 

c o m p u l s o r y  anyways, and " F r a n f a i s "  wou.ldd n o t  be t o o  h i g h  a  
> .  

p r i c e  t o  pay  t o  s t a y  i n  t h e  'program a t  gra t le  11 and 1 2  b u t  

i f  one t h o u g h t  t h a t  t h e s e  s u b j e c t s  i n  F r e n c h  would be 

d r a i n i n p a n d  marks would be lower  then .  t h e r e  would be  r e a s o n  

t o  t r a n s f e r .  M o r r i s o n  ( 1 9 8 5 ) , a l s o  f o u n a  t h a t  25% of  t h e  

immersion students s h e  s t u d i e d  would have  p r e f e r r e d  

Geography and H i s t o r y  c o u r s e s  i n  E n g l i s h  - 

. >  

Also ,  t h e  e n t r a n c e  i n t o  t h e  p r e  I .B .  program o c c u r s  a t  
, . 

Grade 1 0  and  t h e  program s t a r t s  a t - G r a d e  11. A s - w e l l ,  

' s t u d e n t s  may be  i n t e r e s t e d  i n  o t h e r  k i n d s  of s p e c i a l i s a t i o n s  

i n  Grade 11 and 1 2 .  I n  some d i s t r i c t s ' s t u d e n t s  t r a n s f e r  from 

t h e  J u n i o r  High t o  t h e  S e n i o r  High a t  . t h e  end. of Grade 1 0  
I 

and t h i s  added c h o i c e , o f  s c h o o l  may be a  f a c t o r .  1t is a 

l i m i t a t i o n  of t h i s  s t u a y  t h a t  o n l y  t r i i s f e r  s t u d e n t s  .who had 

l e , f t  t h e  p rogram a n d  s t a y e d  ' a t  t h e  same s c h o d l  c o u l d  be 

2 .  I t  is  e n c o u r a g i n g  t h a t  t h e  t r a n s f e r  s t u d e n t s  s e e  t h e  

r e a s o n s  f o r  p u r s u i n g  a b i l i n g u a l  e x p e r i e n c e  s o  p o s i t i v e l y  

-and t h a t  t h e y  i n t e n d  t o  m a i n t a i n  t h e i r  F r e n c h  i n  t h e  f u t u r e .  
S 

They c e r t a i n l y  d o  n o t  f e e l  t h a t  t h e  experience was a waste 



- of  time o r  t h a t  t h e y  w i l l  n o t  u s e  t h e i r  F r e n c h  i n  t h e  

f u t u r e .  

T h i s  s i t u a t i o n  seems i r o n i c .  Qne c o u l d  n o t  have  a s k e d  f o r  

, more p o s i t i v e  r e s u l t s  i n  t h e  o p i n i o n s  o f  t h e  t r a n s f e r  t 

\ 

s t u d e n t s  a b o u t  t h e  e y p e r i e n c e  of l e a r n i n g  t h e  l a n g u a g e  and  

a b o u t  t h e  u s e f u l n e s s  of t h a t  e x p e r i e n c e  f o r  t h e  f u t u r e .  Y e t  

t h e s e  s t u d e n t s ,  one t h h d  of a l l  t h e  s t u d e n t s  t h a t  k g a n  

g r a d e  8, and p o s s i b l y  more, d o  n o t  see t h e  s e c o n d a r y  

immersion program a s  t h e  v e h i c l e  f o r  t h e i r  c o n t i n u e d  

invo lvement  w i t h  t h e  l a n g u a g e .  

3 .  I n  o r d e r  t o  b e t t e r  u n d e r s t a n d  t h e  c o m b i n a t i o n s  of . , 

f a c t o r s  o p e r a t i n g  i n  t h e  d e c i s i o n s  of  t h i s  g r o u p  t o  l e a v e  

t h e  program, t h r e e  p r o f i l e s  of t h e  s t u d e n t s  i n v o l v e d  have  

been c o n s t r u c t e d .  These  p r o f i l e s  ov&1ap a b o u t  some f a c t o r s  
e 

b u t  t h e y  a r e  s t i l l  u s e f u l  i n  u n d e r s t a n d i n g  t h e  bas i s  f o r  

c e r t a i n  recommendat ions  t o  t h e  program.  The l a r g e s t  p r o ' i l e ,  

t h o s e  s t u d e n t s  c o n c e r n e d  w i t h  t h e  q u a l Z t y  of i n s t r u c t i o n  a n d  
- - 

t h e  c o n t e n t  of t h e  c o u r s e s ,  s e e k  more of a - g u a r a n t e e  t h a t  

t h e y  w i l l  r e c e i v e  t h e  same e d u c a t i o n a l  e x p e r i e n c e  i n  F r e n c h  

a s  t h e y  would i n  E n g l i s h .  They have  a h i g h  l e v e l  of  

s a t i s f a c t i o n  w i t h  h i g h  s c h o o l  i n  g e n e r a l .  Most had been  i n  

t h e  E n g l i s h  program f o r  a t  l e a s t  a y e a r  when t h e y  f i l l e d  out 
\ 

U 

he q u e s t i o n n a i r e .  2, 
What t h e  s t u d e n t s  meant  by  t h e  q u a l i t y  o f  i n s t r u c t i o n  o r  

the lack o f  i t  c a n  be  somewhat d e f i n e d  by t h e  n a t u r e  o f  t h e  



anecdotal remarks. Some mentioned a lack of interest and a 

cer-tain repetitiveness about the content of th'e grammar. 

Others mkntloned the lack of oral work and oppo;tunities for 

discussion. These remarks have been made before by students 
- - 

in secondary immersion programs (Day and Shapson, 1986a&b, 

Morrison et al, 1979, -- 1984). The students seem to be calling 

-- for a more communicative use of the language in the 
* 

C secondary classroom, allowing for discussion and less ' written drill and practice. This need is supported by recent 
P 

research findings and recommendations (Cummins, Note 1, 

Swain & Lapkin, 1986IL. 

Swain and Lapkints study of teacher talk and student 

talk in grades 3 and 6 revealed that students-need more 

extended interactions in French and they suggest that the 

situation must be even less conducivk to student talk at the 
- - 

secondary level, as .~oodlad= confirms for secondary 

classrook in general (1-984) . 
These sorts of remarks from students als'o suggest that 

I 

the teaching style in secondary immersion program may only 

be appealing to the learning style of a certain percentage ' 
of learners, namely what McCarthy (Note 5 ) would call the 

' -4 
abstact conceptual' quadrant. The interpretation of her work 

suggests that curriculum should be designed to take lnto 
P 

account all learning styles of the students ( Guild 6 
9 

Garger, 1985 ) .  



The s e c o n d  p r o f i l e ,  c o m p r i s i n g  one t h i r d  s f  t h e  t r a n s f e r s ,  

d e s c r i b e s  s t u d e n t s  who were  h a v i n g  d i f f i c u l t y  i n  t h e  program 
.) - 

a n d  who f e l t  t h e y  were n o t  r e c e i v i n g  t h e  h e l p  t h e y  needed t o  

be s u c c e s s f u l .  They s e e k  more u n d e r s t a n d i n g  f rom t h e  
* ' 

t e a c h e r s  and p e r h a p s  a  less academic  e m p h a s i s  t o  t h e  

c o u r s e s .  They f e l t  t h a t  t h e  t e a c h e r s  d i d  n o t  take i n t o  

, c o n s i d e r a t i o n  t h a t  t h e y  were s t i l l  s e c o i d  l a n g u a g e  l e a r n e r s .  

Accord ing  t o  them, t o o  many demands were p u t  on t h w  . i n  

t e r m s  of  t h e i r  w r i t t e n  F r e n c h  a n d  i n  terms of  t h e  homework 

l o a d  of  t h e  program. Burns  (1983) claims t h a t  l ess  t h a n  

above  a v e r a g e  s t u d e n t =  a r e  b e i n g  f o r c e d  o u t  of t h e  program 

and t h a t  s e c o n d a r y  immersion programs must s t a r t  g e a r i n g  

t h e m s e l v e s  t o  more t h a n  a n  e l i t i s t  g r o u p .  
~ d 

The t h i r d  p r o f i l e ,  one  q u a r t e r  of t h e  t r a n s f e r s ,  

r e p r e s e n t s  t h o s e  s t u d e n t s  who l e a v e  t h e  p rogram t o  p u r s u e  

a n o t h e r  s p e c i a l  e m p h a s i s .  I n  terms of t h e  I . B .  program, it 

is c o n s i d e r e d  t o  be  e v e n  more work and  more d i f f i c u l t  t h a n  

t h e  immersion program b u t  i t  is a l s o  c o n s i d e r e d  t o  be of a  

v e r y  h i g h  q u a l i t y  ( s e e  n o t e  4 1 .  Some of t h e s e  s t u d e n t s  

s o u g h t  a  h i g h e r  d e g r e e  of  m o t i v a t i o n  and i n t e r e s t  i n  t h e  

- I . B .  program. A l t e r n a t e  s e c o n d a r y  programs seem t o  have  a  

, p l a c e  i n  t h e  s e c o n d a r y  s y s t e m  (Ducharme, 1 9 b 3 ) ,  s o  one  may 

not .  i n t e r p r e t  a s  n e g a t i v e  t h e  f a c t  t h a t  some s t u d e n t s  , s w i t c h  

t o  a n o t h e r  a l t e r n a t e  program a s  l o n g  as  it  i s n ' t  t h e  q u a l i t y  

of  t h e  immersion program which d e t e r s  them. 
. 



4 .  The t e a c h e r  f a c t o r  comes o u t  q u i t e  s t r o n g l y  i n  many' of 

t h e  a n e c d o t a l  r e m a r k s  of t h e  t r a n s f e r  s t u d e n t s .  Both i n  

terms o f  methodology and i n  terms of t h e  d i f f i c u l t y  o f  ' t h e  
- - 

c o u r s e ,  t h e  a b i l i t i e s  of t h e  t e a c h e r s  i n v o l v e d  t o  work i - - 
-- 

p o s i t i v e l y  w i t h  t h e i r  s t u d e n t s  seem t o  blay a  c r u c i a l  r o l e .  

T h i s  r e m i n d s  u s  of  Aspy e t - R o e b u c k ' s  r e s e a r c h  ( 1 9 7 9 )  which 

stresses t h e  i m p o r t a n c e  of t h e  q u a l i t y  of t e a c h e r  

i n t e r a c t i o n s  as  w e l l  a s  of  G o o d l a d ' s  c o n c l u s i o n s  (1984) 
- 

a b o u t  t h e  i m p o r t a n c e  of t h e  t o n e  of t h e  c l a s s r o o m  i n  making 

t h e  d i f f e r e n z e  t o w a r d s  a  p r o d u c t i v e  e d u c a t i o n a l  e n v i r o n m e n t .  

Obadia (1989) and  T a r d i f  (1985) remind u s  of ' t h e  

i m p o r t a n c e  of s p e c i f i c  t e a c h e r  t r a i n i n g  f o r  t e a c h e r s  i n  t h e  

immersion program.  Because  t h e  S e c o n d a r y  immersion program 
4 

is growing  s o  q u i c k l y  t o  k e e p  up  w i t h  t h e  g rowth  of t h e  

program i n  g e n e r a l ,  t h e r e  is s t r a i n  on t h e  s c h o o l  d i s t r i c t s  
\ 

i n v o l v e d  t o  f i n d  q u a l i f i e d  s u b j e c t  s p e c i a l i s t s  who a r e  a l s o  

t r a i n e d  a s  immersion t e a c h e r s .  T e a c h e r s  who have  been h i r e d  

f rom a  Francophone c o n t e x t  o r  a n o t h e r  f i e l d  of e x p e r i e n c e  

'T may t a k e  t i m e  t o  r e a l i z e  f u l l y  t h e  s p e c i a l  c i r c u m s t a n c e s  of - 'i, 

immers ion  s t u d e n t s .  A v a i l a b l e  m a t e r i a l s  w r i t t e n  f o r  

v Francophones  need a d a p t a t i o n  a s  O e l l .  Teacher  t r a i n i n g  

programs f o r  s e c o n d a r y  immers ion  have  a  c h a l l e n g e  a h e a d  t o  

meet t h e  n e e d s  of t h e  r a p i d l i  expand ing  s y s t e m .  
' 



1. The immersion students are very positive about 'reasons 

for pursuing a bilingual education. They highly value the 

satisfaction of knowing another language, the usefulness bf 

French for f'uture job opportunities and the development of 
- 

cultural unaerstanding through bilin~uallsm. They also 
L '  

perceive a bilingual educatioh to be a better education 

*although this seems to be qualified' by some of the factors 

wit.h which they say they are less than satisfied. Bonyum , 

( 1 3 8 4 )  found that students coritinue to va-lue their 
I 

bilingualism several years after leaving the program. It is 

encouraging to know that the-long term goals of the.program 
- - 

are being realized in this manner for those students that 

remain in the program. 

2. Three-quarters of the immersion students are satisfied 
. b 

with the amount of French they are learning in the secondary 

immersi-on program. Iwnerslon students also highly value the T 

experience of exchanges,and excursions to use their French. 

One quarter to one third of m e  immexsion students, however, 
t ' 

are dissatisfied with the content of the courses, the choice 

of courses, the expectations of the teachers, their marks in 

the immersion program and the qu;lity of instruction .They 
* 

seek courses more oriented to oral use of the language, 

where they would have an opportunity to use their 



communicat ion skills. - They woul.1 ike to have a wider 

variety of teachers who use a gxeater variety of 

motivational strategles. They suggest more elective courses 

and some non-academic courses in French. They do not see the 

usefulness of courses where terminology and vocabulary 
I , 

obstruct the meaningful use of the'language, as was 

mentioned about Consumer Education in French. Again, the 

research about the communicative approach (Cumins, Note 1, 

Swain h Lapkin, 1986) and about learning styles ( ~ u i l d k d  

Garger, 1985 ) would support these recorninendations from the 

immersion. students. 
< - -  

Immersion students also object to taking courses in French 
. 6 

where the content is perceived as being in•’erior to the 

English course. As well, they are concerned that their 
B 

grades might be lower because they are taking the course in 

French. The pressures of graduation requirements, 
1 

e2aminations and university entrance competition may be d 

working against programs such as the secondary immersion 

program, which ask something more difficult from its 

participants. Having the secondary French immersion option 

recognized as a special c6&itment (Mian, 1984) and 

providing incentives via sheltered content courses at the 

university level (Shapson, 1985) would be two ways of 

6 

4 

further valuing #e program. L 



2. Thebe does stem t o  be a place for  alternative t y p e s  of 

proqrhp. i n  secondary schools today t ~ u k h a r w ,  1983, Loch,  

Hote 4 ,  Allendale, H o k e  5 ) .  The see-ondary inrmersi& program 

Is an, important  alternative! for Its partlcigants. I t  seems 
v 

t o  be serving valid objec-tlvca and will develop f u r t h e r  
4 .. 

through the c l a r  i f  leation of aslectives end me<hodology, 

3 .  The large major lty, sf- tmaexsion students are satisfied 

ul. th t h e i r  exkcrience at - -h2 igh  school in general. They are - .  

unjversfty bound, yet t h e y  aay they will maintain their 

. F r e n c h  atoze i n  job situations t h a n  t h r o u g h  f u r t h e r  s t u d y  i n  

French. Half of t h e  Immersion s t u d e n t s  and h a l f  of t h e  

- . transfer s t u d e n t s  s a i d  they would. prefer to attend a 

bilingual post-secdndery institution i f  gossfble. Again, as 

suqgcsted b y s h a p s o n  (19851, Edwards tt a1 { . 1 9 8 4 )  and 

HcCi i l l fvray  {196S),tkis rice= to indicate that i f  content 

universities t h a t  be welcomed by many igmersion 

s t u d e n t s .  
! 

L 

of St-j and 

The l a &  = l o r  fty of both t rans fer  students and 

l u r s l o n  students v a l u e  t h e  satlsfactlon of knowing another  

fangoage am3 t h e  taportanct of t h e  language for job 

opportunities. A lover percentage o f  both groups value the  



-- " 

, c h a l l e n g e  c f  l e a r n i n g  t h e  l a n g u a g e  a n d  t h e  b e n e - f i t s  f o r  

c u f t u r a l  u n d e r s t a n d i n g .  N e i t h e r  g r o u p  u s e s  t h e i r  F r e n c h  

- e x t e n s i v e l y  o u Q i d e  of t h e  s c h o o l  c o n t e x t  a n d  y e t  b o t h  

groups plan t o m a i n t a i n  t h e i r  F r e n c h  i n  t h e  f u t u r e ,  l a r g e l y  

t h r o u g h ' j o b  s i t u a t i o n s .  They  seem t o  a t t a c h  more i m p o r t a n c e  

t o  rea l  l i f e  u s e s  for t h e i r  F r e n c h  s u c h  a s  e x c h a n g e  
0 

e x p e ' r i e n c e s  o r  t a l k i n g  t o  o t h e r  F r e n c h  s p e a k i n q  p e o p 1 e . T h i s  

h a s  b e e n  t h e  case s i n c e  t h e  f i r s t  s t u d y  o f  t h e  o p i n i o n s  o f  , s+ 

i m m e r s i o n  s t u d e n t s  ( C z i k o  e t  a l ,  1978). 

What then does d i s t i n g u i s h  t h e  s t u d e n t  who t r a n s f e r s  f r o m  
0 

t h e  o n e  who d o e s  n o t ?  The a n e c d o t a l  remarks o f  t h e  s t u d e n t s  
- 

seem t o  s u g g e s t .  t h a t  t h e  i m m e r s i o n  q t u d e n t s  s t i l l  b e l i e v e  
7 

> 

t h e y  a r e  c o n t i n u i n g  t o  l e a r n  more F r e n c h  a n d  a l t h o u q h  t h e y  

a r e  c o n c e r n e d  by t h e  v a r i o u s  a s p e c t s  of t h e  p r o g r a m  

m e n t i o n e d ,  t h e y  s t i l l  f e e l  i t  is w o r t h  s t a y i n g  i n  t h e  O 

B 

p r o g r a m .  T h e r e  a l s o  may n o t  be a n o t h e r  p r o g r a m  t h a t  a t t r a c t s  
d 

t h e m  more .  The t ' r a n s f e r  s t u d e n t s ,  on t h e  o t h e r  hand ,  seem t o  

f e e l  t h a t  t h e  d i s a d v a n t a g e s  of  s t a y i n g  i n  t h e  p r o g r a m  f o r  

them h a v e  o u t w e i g h e d  t h e  amoun t  o f  F r e n c h  t h e y  would g a i n  by 

s t a y i n g  i n  t h e  p r o g r a m .  
0 

T h i s  is where  t e a c h e r  d i f f i c u l t i e s ,  m e n t i o n e d  by a b o u t  

one q u a r t e r  o f  t h e  t r a n s f e r  l_sltudents,  r e a l l y  become c r u c i a l .  

I f  a s t u d e n t s $ n o w s  h e / s h e  d o e s  n o t  l e a r n  w e l l  f r o m  a  , 

p a r t i c u l a r  t e a c h e r ,  f o r  w h a t e v e r  t h e  r e a s q n ,  a n d  h e  knows h e  

w i l l  h a v e  t h a t  teacher f o r  t h e  same s u b j e c t  o r  a d i f f e r e n t  

subject n e x t  y e a r ,  t h a t  m y  b e  e n o u g h  t o  causC hlrn , t o  



< 

- 

t r a n s f e r .  What w i l l  happen t o  t h e  s t u d e n t s  when t h e y  

t r a n s f e r  t o  E n g l i s h  is unknown t o  them a t  t h e  t i m e  of  

t r a n s f e r ,  b u t  a t  t h e  v e r y  l e a s t  t h e y  know t h a t  t h e y  w i l l  

r e c e i v e  a  g r e a t e r  v a r i e t y  of  t e a c h e r s .    or t h e  s t u d e n t s  who 

s e e k  more c h a l l e n g e  f rom s e c o n d a r y  programs,  t h e  s t i l l  h o r e  
I, 

r i g o u r o u s  I . B .  p rogram is a v a i l a b l e  t o  them. 

n s  Between t b q  Immers ion  

S t u d e n t s  and  t h e  R e s u l a r  P ros ram S t u d e n t s  

The s t u d e n t s  i n  t h e  r e g u l a r  E n g l i s h  program are more 
* 

s a t i s f i e d  w i t h  a s p e c t s  of  t h e i r  s e c o n d a r y  s c h o o l  e x p e r i e n c e  
' 

' a '  
- 

s u c h  a s - t h e  c o n t e n t  of  t h e i r  c o u r s e s ,  t h e  c h o i c e  of  c o u F s e s  

a v a i l a b l e  t o  them and  t h e  q u a l i t y  of i n s t r u c t i o n .  About h a l f  

o f  t h e  immersion s t u d e n t s  and  h a l f  of t h e  r e g u l a r  program 

s t u d e n t s  a r e  s a t i s f i e d  w i t h  t h e i r  g r a d e s  a n d  t h d  

e x p e c t a t i o n s  of  t h e  t-eachers,  a l t h o u g h  more r e g u l a r  program 

s t u d e n t s  t h o u g h t  t h e  amount of work t h e y  d i d  was r e f l e c t e d  

i n  t h e i r  g r a d e s .    evert he less, fewer  r e g u l a r  program 

s t u d e n t s  t h a n  immers ion  s t u d e n t s  a r e  s a t i s f i e d  w i t h  h i g h  

s c h o o l  i n  g e n e r a l .  

. These  resul ts  seem t o  i n d i c a t e  t h a t  immers ion  s t u d e n t s  a r e  

s a t i s f i e d  w i t h  s e c o n d a r y  s c h o o l  i n  g e n e r a l  b u t  have- s p e c i f i c  

c o n c e r n s  a b o u t  t h e  immers ion  pEogram t h a t  s t u d e n t s  i n  t h e  
- - 

r e g u l a r  program d o  ' n o t .  
-- 

From t h e  a n e c d o t a l  r e m a r k s  of t h e  s t u d e n t s  i n  t h e  r e g u a l r  

program we  f i n d  t h a t  t h e s e  s t u d e n t s  s u g g e s t  t h a t  h i g h  s c h o o l  



s h o u l d  have  even  more c h o i c e  a n d  t h a t  more r e s p o n s i b i l i t y  

s h o u l d  be g i v e n  t o '  s t u d e n t s  a t  t h e  s e c o n d a r y  l e v e l .  T h i s  - 

a t t i t u d e  would c o n f i r m  Wehlage e t  R u t t e r t s  (1986) 
\ 

recommendation t h a t  s c h o o l s  expand what t h e y  c o n s i d e r - t o  be 

u s e f u l  t o  i n c l u d e  o p t i o n s  t o  s u i t  more s t u d e n t s .  One t h i r d  

of  t h e  r e g u l a r  s t u d e n t s  a l s o  ment ioned t h e  need f o r  b e t t e r  

t e a c h e r s .  Some s t u d e n t s  men t ioned  t h e  i n c r e a s e  i n  c l a s s  s i z e  

and t h e  e f f e c t s  of  f i n a n c i a l  r e s t r a i n t  on t h e i r  e x p e r i e n c e .  

Some s t u d e n t s  i n  e a c h  g r o u p  ment ioned t h e  s t r e s s  of 

p r o v i n c i a l  exams and t h e  w e i g h t i n g  of t h e  exams s o  h .eav i ly  
7,. 4 

a n  t h e i r  f i n a l  g r a d e  t o  be n o t  a  t r u e  e v a l u a t i o n  of what 

t h e y  had l e a r n e d .  Bo th  g r o u p s  s u g g e s t  t h a t  t h e i r  b e s t  

e x p e r i e n c e s  a t  h i g h  s c h o o l  a r e  t h o s e  t h a t  a r e  d i r e c t l y  

r e l a t e d  t o  r e a l  l i f e  s i t u a t i o n s  and t o  u s e f u l n e s s  f o r  t h e  
f' 

f u t u r e .  ~ o t h  g r o u p s  s e e  t h e  way t o  make t h e i r  e d u c a t i o n  k .  
u s e f u l  t o  them is t o  g i v e  them more c o n t r o l  o v e r  what K 

happens t o  them i n  t h e  system. T h i s  is a n  argument  used  t o  > 
s u p p o r t  a l t e r n a t i v e  s e c o n d a r y  programs (Gibbons ,  1 9 8 4 ,  

.. Ducharme, 1 9 8 3 ) .  I f  t h e  s e c o n d a r y  immersion program c a n  

s u c c e e d  i n  o f f e r i n g  s t u d e n t s  c o n t i n u e d  g rowth  i n  t h e  

l a n g u a g e ,  which t h e y  v a l u e ,  t h e n  i t  h a s  a  f u t u r e  a s  one s o r t  

of a l t e r n a t i v e  program.  

More immersion s t u d e n t s  p l a n  t o  go  t o  u n i v e r s i t y  and more 

s t u d e n t s  i n  t h e  r e g u l a r  program p l a n  t o  f i n d  a  j o b  a f t e r  

c o m p l e t i n g  h i g h  s c h o o l .  T h i s  would s u g g e s t  t h a t  even a f t e r  
. . 

t h e  s t u d e n t s  i n  t h e  two g r o u p s  had been matched on t h e  b a s i s  

130 - - - 



of achdevement there are more acade'mically oriented students 

amongst the immersion students. Some of the transfer . 
students are those that 'did not fit into this .above average ' 

group. Again, the warnings of researchers such as Burns 

(1983) cannot go unheard. - 

t 

The recommendations ba ed on the conclusions ofthis study P 
deal with the characteristics of the'program which can be 

adapted and considered as more and more elementary irnmersiof 

students reach the secondary level in British Columbia. It 
\ 

should be remembered when considering the,generalizability 

of the results of the study, that the ~ i n i s t r ~  of Education 

was in the process of finalizing the curriculum and the A 

prescription of materials at this time. Once materials are 

widely available the tasks of secondary immersion teachers 

will be facilitated. 1 

The conclusions of this study apply to the four distrYcts 

involved but the recommendations are intended to appl$ to 

any distr ict implementing secondary immersion program. In 
@ 

order for participating districts to further consider the 
I 

implications of their own results individual district 

profiles have been provided to each district involved. 

The recommendations involve the following aspects of the 

program. 



1. O b j e c t i v e s  o f .  t h e  p r o g r a m .  

The objectives o f  t h e  p r o g r a m  d o  n o t  seem c l e a r  t o  many 

of  t h e  s t u d e n t s  who t r a n s f e r e d  a n d  t o  a s u b s t a n t i a l  number 

of  t h e  s t u d e n t s  s t i l l  i n  t h e  p r o g r a m .  They  would l i k e  t o  
- 

' i n c r e a s e  t h e i r  s k i l l s  i n  F r e n c h  b u t  are  s o m e t i m e s  f a c e d  w i t h  

t h e  f e e l i n g  t h a t  t h e  c o n t e n t  o f  t he -cou r se s  is s u f f e r i n g  a n d  

t h a t  t h e y  a r e  w o r k i n g  h a r d e r  f o r  p o o r e r  g r a d e s  b e c a u s e  t h e y  - 
h a v e  e l e c t e d  ta d o  s o m e t h i n g  e x t r a L =  s e c o n d a r y  s c h o o l .  

T h e r e f o r e ,  t h e  r e c o m m e n d a t i o n s  a b o u t  t h e  o b j e c t i v e s  o f  t h e  

- -L 
, p r o g r a m  a r e :  

' a )  t h a t  i n  c o u r s e s  o f f e r e d  i n  F r e n c h  e v e r y  e f f o r t  is made t o  

' e n s u r e  t h e  q u a l i t y  o f  t h e  c o n t e n t  a n d  t h a t  t h e s e  c o u r s e s  be 

i n  f a c t  p a r a l l e l  c u r r i c u l u m  t o  t h e  E n g l i s h  c o u r s e s .  A l s o ,  
0 

s t u d e n t s  s h o u l d  n o t  b e  p e n a l i z e d  b e c a u s e  t h e  c o u r s e  is b e i n g  

o f f e r e d  i n  F r e n c h  b y  more work,  i n a p p r o p r i a t e  o r  t o o  / 

d i f f i c u l t  m a t e r i a l s  o r  a n  o v e r e m p h a s i s  on  t h e  c o r r e c t n e s s  o f  
D 

. t h e  w r i t t e n  F r e n c h  when u s e d  i n  c o n t e n t  c o u r s e s .  

b )  t h a t  i n  t h e  tf F r a n c a i s "  c o u r s e s  t h e m s e l v e s ,  t h e  

o b j e c t i , v e s  o f  u s i n g  a n d  i m p r o v i n g  t h e  q u a l i t y  o f '  t h e  

s t u d e n t s '  F r e n c h  i n  t h e  f o u r  s k i l l s  b e  e q u a l l y  s t r e s s e d .  The 

e m p h a s i s  i n  l a n g u a g e  a r t s ,  w h e t h e r  i n  F r e n c h  o r  i n  E h g l i s h ,  

s h o u l d  be  on t h e  u s e  of  t h e  l a n g u a g e  i n  m e a n i n g f u l  a n d  

c rea t ive  ways E m p h a s i s  o n  t h e  w r i t i n g  p r o c e s s  a n d  w r i t i n g  

f o r  a p u r p o s e  h a s  e x p e r i e n c e d  s u c c e s s  among f i r s t  a n d  s e c o n d  
' 

l a n g u a g e  s t u d e n t s  (Curnrnins, No te  0 1 ) .  Oral i n t e r a c t i o n & w h e r e  



s t u d e n t s  s p e a k  i n  e x t e n d e d  s e n t e n c e s  t o  n a t i v e  s p e a k e r s  o r  

t o  one a n o t h e r  f u n c t i o n a l l y  s e r v e  a s  m i n i -  l a n g u a g e  l e s s o n s  
d 

(Swain  & Lapkin ,  1 9 8 6 ) .  

The s t u d e n t s -  i n  immers ion  e n j o y  u s i n g  t h e  langu-ags w i t h  

- F r e n c h - s p e a k i n g  p e o p l e .  They Tee b e i n g  i n  immer,sion a t  t h e  
6 \. 

, s e c o n d a r y  l e v e l  a s  a  t i m e  t o  c o n t i n u e  t h o s e  o r a l  s k i l l s .  I t  
B 

must be remembered i n  a l l  a s p e c t s  of  t h e  program t h a t  t h e  

s t u d e n t s  a r e  ang lophone  and t h a t  immersion is a s e c o n d  

l a n g u a g e  a c q u i s i t i o n  program.  Because  t h e  s t u d e n t s  have  

a s s e s s e d  t h e m s e l v e s  a s  b e i n g  t h b  l e a s t  c o n f i d e n t  a b o u t  t h e i r  

w r i t t e n  and o r a l  s k i l l s  (Day & Shapson,  1985,  - M c G i l l i v a r y ,  

19851,  t h e y  need t h e  o p p o r t u n i t y  t o  i n t e r a c t  a s  n a t u r a l l y  a s  

p o s s i b l e  u s i n g  o r a l  l a n g u a g e ,  which t r a n s f e r s  t o  a n  
d 

i n c r e a s e d  f a c i l i t y  of w r i t t e n  communicat ion  (Cummins,' Note 
, . 

1 ) .  Recen t  r e s e a r c h  i n t o  l a n g u a g e  a c q u i s i t i o n  ( K r a s h e n , l 9 8 4 )  

would s u g g e s t  t h a t  s t u d e n t s  l e a r n  v e r y  l i t t l e  a b o u t  t h e  

u s a g e  of  a l a n g u a g e  t h r o u g h  t h e  i s o l a t e d  s t u d y  of  

g r a m m a t i c a l  components .  The p e r s p e c t i v e  of t h e  s t u d e n t s  

a b o u t  t h e  l a n g u a g e  a n d  t h e  r e c e n t  d e v e l o p m e n t s  i n  l a n g u a g e  

a c q u i s i t i o n  must be t a k e n  i n t o  c o n s i d e r a t i o f i  when d e v e l o p i n g  

t h e  o b j e c t i v e s  of  t h e  ' F r a n $ a i s w  c o u r s e s  a t  t h e  s e c o n d a r y  

l e v e l .  

0 

2 .  The c h o i c e  of c o u r s e s  and t h e  number of  c o u r s e s , r e q u i r e d  

a t  t h e  s e c o n d a r y  l e v e l .  



It is suggested by all three groups in this study that 

the element of choice is important to students at the 

secondary level. The prescriptive program of compulsory 

courses required to receive the provincial graduation 

certificate in bilingual studies is perhaps not appropr late 

for all students wishing to maintain their French at the 

secondary level. For some students the cost of restricted 

choices is too much. Some students dropped the program 

because of restricted choices. Those would include students 

who opted for the I.B. program as well. Others transfered 

from immersion because of difficulty with one sybject in 

French or a belief that a particular subject like Math or 

Social Studies would be better suited to them in English. 

The intent of the immersion program at secondary school p 

is to maintain and enhance the language skills of the 

participants while offering a parallel experience in the 

content areas. Because of timetabling restrictions, theo 

small numbers of secondary immersion students in any one 

school at the beginning of the program and the challenge of 

finding fluent French speaking teachers in the content 
1 

areas, the secondary program in B.C. has opted for the all 

or nothing approach for inclusion in the program. Schools 

have largely offered compulsory academic courses such,as 

Social Studies, Math and Consumer  ducati ion as part of the 

program. It 1s now time in the nkturity of the program to 

attempt to broaden the perspective of the program to enable 
'\ 



i t  t o  meet  t h e  n e e d s  of t h e  wide r a n g e  of  s t u d e n t s  t h a t  a re  

a r r i v i n g  a t  t h e  s e c o n a d r y  l e v e l .  

S p e c i f i c a l l y ,  t h e  secondar\yc immersion program would 
I -- 

b e t t e r  meet t h e  n e e d s  of  a  w i d e r  r a n g e  of  s t u d e n t s  i f  t h e  

f o l l o w i n g  c h a n g e s  were implemented .  

a )  S t u d e n t s  s h o u l d  have  a c h o i c e  of  whe the r  t o  p u r s u e  t h e  

b i l i n g u a l  g r a d u a t i o n  c e r t i f i c a t e  by  c o d p l e t i n g  t h e  number of  

c o u r s e s = p r e s e n t l y  r e q u i r e d  o r  t o  e n r o l l  i n  a minimum of  t h e  
t 

c o u r s e s  o f f e r e d  p r o v i d e d  t h e y  c o n t i n u e  t o  tak.e t h e  immers ion  

" F r a n C a i s W  c o u r s e .  T h i s  would a l l o w  s t u d e n t s  t o  d e c i d e  on 

t h e  v a l u e  of t h e  g r a d u a t i o n  c e r t i f i a c t e  compared t o  t h e i r  

own n e e d s .  I n  t h i s  way t h e  I . B .  s t u d e n t s  c o u l d  a l s o  p o s s i b l y  

c o n t i n u e , w i t h  t h e  a p p r o p r i a t e  l e v e l  of  F r a n c a i s  w h i l e  I n  t h e  

a l t e r n a t e  program. 

b )  The s c h o o l s  s h o u l d  m a k e  e v e r y  a t t e m p t  t o  o f f e r  some o t h e r  

e l e c t i v e s  a t  some p o i n t ,  p a r t i c u l a r l y  d u r i n g  t h e  j u n i o r  h i g h  

y e a r s  of t h e  immers ion  s t u d , e n t s .  Some c o u r s e s  t h a t  were 

ment loned  by s t u d e n t s  were Foods,  Drama, Media, J o u r n a l i s m ,  

C i v l l i s a t l o n  and  P.E. o r  Community R e c r e q t l o n .  Many of  t h e s e  

c o u r s e s  have  some hands-on q u a l i t i e s ,  c o u l d  i n v o l v e  
? 

a c t i v i t i e s  i n  t h e  F r e n c h - s p e a k i n g  ccnununity, a r e  more 

d i s c u s s i o n  and p a r t i c i p a t i o n  o r e i n t e d .  They would i n v o l v e  

v o c a b u l a r y  and s p e a k i n g  p a t t e r n s  o f  a less a c a d e m i c  n a t u r e ,  * 
- 

r e q u l r i n q  more i n f o r m a l ,  e v e r y  d a y  u s e  o f  t h e . l a n g u a g e .  They 

c o u l d  a l s o  t r ea t  c u l t u r a l  a s p e c t s ,  s u c h  as i n  Drama , Foods  



and C i v i l i z a t i o n .  Development of t h e s e  co-ses would b e i a  

c h a l l e n g e  f o r  t e a c h e r s ,  b u t  t h e  c o u r s e s  would n o t  have  t o  be 

o f f e r e d  e v e r y  y e a r .  They c o u l d  be o f f e r e d  i n  a l t e r n a t i v e  
- 

y e a r s  as t o  c o i n c i d e  w i t h  s t u d e n t s  i n  Grades  9  o r  1 0  anddor  
I 

11 o r  1 2 .  I n  summary, some c r e a t i v i t y  n e e d s  t o  be i n j e c t e d  

i n t o  t h e  s e c o n d a r y  immersion &rr iculurn. 'b 

3 .  The c o n t e n t  of t h e  ::ourses and t h e  c h o f i e  of c o u r s e s  have  

been d i s c u s s e d .  T h i s  l e a d s  u s  t o  t h e  most c r u c i a l  e l e m e n t p  

bf the , -p rogram , t h e  t e a c h e r s  and t h e  t e a c h i n g  s t r a t e g i e s .  

One of t h e  most c r u c i a l  p o i n t s  t h a t  a r o s e  f rom John 
O - 

- - G o o d l a d ' s  ( 1 9 8 4 )  e x t e n s i v e  s t u d y  of s c h o o l i n g  w a s  t h e  

i m p o r t a n c e  of t h e  t o n e  o f  t h e  c l a s s r o o m  c r e a t e d  by t h e  

t e a c h e r .  I n  h i s  d i s c u s s i u o n  of t h e  beginning;  of t h e  

s e c o n d a r y  immersion programs i n  Lang ley ,  p r i n c i p a l  Dale 
/- 

~ a l c r o w  ( 1 9 8 2 )  c o u l d  n o t  empha i z e  enough t h e  a b s o l u t e l y  7 
p r i m o r d i a l  r o l e  of  t h e  t e a c h e r  i n  t h e  s u c c e s s  of t h e  

program. David Aspy e t  Roebuck r e c o n f i r m  i n  t h e i r  work 

(1977')  t h e  i m p o r t a n c e  of t h e  q u a l i t y  of i n t e r a c t i o n s  between 

t e a c h e r  and s t u d e n t s ,  and i n  f a c t  between a l l  i n d i v i d u a l  

members o f  ' t h e  e d u c a t i o n a l  s ' cene ,  p a r e n t s ,  a d m i n i s t r a t o r s ,  

' s u p p o r t  s t a f f ,  t e a c h e r s  and  s t u d e n t s .  The many t h e o r i e s  a n d  

s t u d i e s  a b o u t  l e a r n i n g , s t y l e s  ( G u i l d  and G a r g e r ,  1 9 8 5 )  

emphas ize  t h e  i m p o r t a n c e  of u n d e r s t a n d i n g  a n d  p r o v i d i n g  f o r  

t h e  d i v e r s i t y  of  t e a c h i n g  g t y l e s  and l e a r n i n g  s t y l e s  found 

among i n d i v i d u a l s .  T e a c h e r s  a r e  c a l l e d  upon t o  d f f e r  



t e a c h i n g  a n d  l e a r n i n g  e x p e r i e n c e s  of  a  b r o a d  enough v a r i e t y  
k PJ 

t o  a p p e a l  t o  a l l  s o r t s  of  l e a r n l n g  s t y l e s  amongst  s t u d e n t s .  ( 
A l l  o f  these i d e a s  f rom e d u c a t i o n a l  l i t e r a t u r e  ha& a - 

b e a r i n g  on t h e  t e a c h e r s  of  t h e  s e c o n d a r y  immers ion  program 

as it  h a s  a  b e a r i n g  on a l l  , t e a c h e r s .  I t  is p a r t i c u l a r l y  - I 
- 

*- 

r e l e v e n t  h e r e  b e c a u s e  t h e  $"dents i n  t h i s  s t u d y  seem t o  b 

t e l l i n g  u s  t h a t  what t h e y  have  e x p e r i e n c e d  s o  f a r  h a s  been 

a p p r o p r i a t e  f o r  o n l y  a p a r t  of t h e  s t u d e n t s .  How, t h e n ,  may 

t h e  " q u a l i t y  of  i n s t r u c t i o n n  be  a d a p t e d  t o  a p p e a l  t o  a  more 

d i v e r s e  g r o u p  of  s t u d e n t s ?  

a )  Emphasis  must be  p l a c e d  on t h e  t r a i n i n g  and r e t r a i n i n g  of 

t e a c h e r s  f o r  t h e  immersion program and p a r t i c u l a r l y  p e r h a p s  

.for t h e  s e c o n d a r y  program. I n  t h i s  manner t e a c h e r s -  may /--c.__ 
' 

become e x p e r t  a t  a d a p t i n g  m a t e r i a l s  f o r  u s e  i n  immersion 

programs and may t h r o u g h  d i s c u s s i o n  and  e x p e r i m e n t a t i o n  

d e v e l o p  methodology which r e s p o n d s  t o  t h e  n e e d s  of  t h e  

l e a r n e r s .  

I 

b )  T e a c h e r s  need t o  t a k e  t h e  t i m e  t o  l i s t e n  t o  t h e  o p i n i o n s  

of  t h e  s t u d e n t s  c o n c e r n i n g  t h e  program.  Some s o r t  of  c l a s s  

m e e t i n g  f o r m a t  f o r  s t u d e n t s  i n  immersion may be a p p r o p r i a t e ,  
', 

O r  some s o r t  of  r e p r e s e n t a t i v e  c o u n c i l  t o  d i ~ c u s s  i s s u e s  of  

c o n c b r n .  S t u d e n t s  need a v e h i c l e ,  l e d  by  t e a c h e r s  . s k i l l e d  i n  
% 

-. - 
i n t e r p e r s o n a l  r e l a t i o n ,  t h rough  w h i c h  t o  have  i n p u t .  i n t o  t h e  

p rogram and a l s o  t h r o u g h  which t o  s h a r e  some of  t h e  

r e s p o n s i b i l i t y  f o r  t h e  program a n d  t h e i r  l e v e l  of  



p a r t i c i p a t i o n  i n  i t .  T h i s  c o u l d  a l s o  be a  means of  p l a n n i n g  

o p t i o n a l  s p e c i a l  e v e n t s  f o r  s t u d e n t s  where t h e y  c o u l d  u s e  

t h e i r  F r e n c h  i n  s i t u a t i o n s   outside of s c h o o l .  

c )  T e a c h i n g  s t r a t e g i e s  s h o u l d  be  a s  v a r i e d  as  p o s s i b l e ,  

d b a l a n c i n g  t h e  f o u r  l a n g u a g e  s k i l l s  and  g i v i n g  s t u d e n t s  

c h o i c e s  a b o u t  how t o  d e m o n s t r a t e  t h e i r  knowledge.  S t u d e n t s .  

need v a r i e t y  of p r e s e n t a t i o n  and  c h o i c e  of a s s i g n m e n t  s t y l e  

as much a s  p o s s i b l e .  The a n e c d o t a l  r emarks  of t h e  s t u d e n t s  
B 

c r y  o u t  f o r  t h i s  need f o r  d i 6 e r s i t y .  The e m p h a s i s  must be on 

m e a n i n g f u l ,  f u n c t i o n a l  o r a l  and  w r i t t e n  communicat ion r a t h e r  
A 

t h a n  on d r i l l  a n d  p r o c t i c e  of i s o l a t e d  
r- 

d  )Teach=;; and L t u d e n t s  need 

e v a l u a t i o n  components  of t h e  

t h a t  t h e  immersion s t u d e n t s  and  t h e  t r a n s f e r  s t u d e n t s  t h i n k  

t h a t  t h e  marks t h e y  r e c e i v e  i n  t h e  immersion c o u r s e s  d o - n o t  
t 

r e f l e c t  how h a r d  t h e y  work more t h a n  t h e  r e g u l a r  s t u d e n t s  is I 
a n  i n d i c a t i o n  o f - € 3 e  l a c k  of c l a r i t y  i n  t h e  o b j e c t i v e s  of 

t h e  -program and a  c e r t a i n  g a p  i n  communicat ion  between --- -- 

t e a c h e p  a n d  s t u d e n t s  i n  t h e  p r o g r a z .  ~ t u d e n t d  s h o u l d  be 

a b l e  t o  p r e d i c t  t h e  m a r k s  t h e y  w i l l  r e c e i v e .  The l e d s t  we a s  

t e a c h e r s  c a n  o f f e r  o u r  s t u d e n t s  f rom t h e  e v a l ' u a t i o n  

p r o c e d u r e s  used i n  o u r  s e c o n d a r y  programs is a  c l e a r l y  

d e f i n e d  s e t  of c r i t e r i a  t h a t  s t u d e n t s  u n d e r s t a n d  and t o  

which t h e y  c a n  compare t h e m s e l v e s .  



- The fact that nyny students think they would receive 

,better marks in the English program would indicate that some 

immersion teachers need to reevaluate their expectations and 

assure parallel content between English and French languages 

of 'instruction. In fact, in content, teaching approaches' and 

evaluative procedures, all teachers in a department should 

be working together, whether the course is offered in 
1 ', 

English or in French. Discussion of the grading procedures 

should take place with students to assure , t h e m  that 
. - 

evaluation criteria in English and in French courses are 

parallel. 

4.What considerations does this study suggest for post-- 

secondary education? As Shapson (l9&6) 'pointed out, the 

post-secondary'institutions in British Columbia have all but 
, = - a  

e 

igno'red the presence of immertion students at their 
. 1 

doorstep. There is every possibility that many of the 

transfer students and the immersion students would be 

interested in taking one elective or more in French as a way 

of maintaining and using the language. Not all these 

students will be interested in taking French Literature to 

this end. Subjects such as Psychology, Anthrooology, 

Political Science, Canadian Studies and Fine Arts come to 

mind as possibilities to be offered in French because there 

is a discussion element to the curriculum, the terminol,ogy 

is straightforward and a lot r,f junior students in Arts and a 



S c i e n c e  e n r o l l  i n  t h e s e  c o u r s e s .  A s  e (lye!! p o i n t s  out 

a b o u t  s u c c e s s f u l  e x p e r i m e n t  o f  t h i s  n a t u r e  i n  O t t a w a ,  t h e  

c lass  n e e d s  t o  b e  a l a n g u a g e  s h e l t e r e d  s i t u a t i o n ,  b u t  t h e  

c o n t e n t  is n o t  d i l u t e d .  

S e c o n d l y ,  s u r e l y  Grade  1 2  immers ion  ~ r a n ~ a i s "  is w o r t h  7 

< I 

cred i t  • ’ o r  i ts  f i r s t  y e a r  u n i v e r s i t y  e q u i v a l e n t .  "If  t h e  

I ~ a n ~ u a $ e s  D e p a r t m e n t s  o f  u n i v e r s i t i e s  a re  i n t e r e s t e d  i n  

- a t t r a c t i n g  t h e  most h i g h l y  m ' o t i v a t e d  a n d  s k i l l e d  i n g l o p h o n e  

s t u d e n t s  t h e y  h a v e  e v e r  s e e n  come o u t  o f  t h e  s e c o n d a r y  
, 

s y s t e m ,  t h e y  w i l1 , s t a r t  r n d i n g  ~ r e a t ~ v e l y  t o  t h e  d e s i r e  

o f  t h e s e  immers ion  s t u d e n t s  t o  u s e  t h e i r  F r e n c h  i n  a 

i n t e r e s t i n g  ways .  
-- . 

I m ~ l i c a t i o n s  f o r  F u r t h e r  . S t u d y  

The r e s u k t s  o f  t h i s  p r o j e c t  s u g g e s t  t h e  l f o l l o w l n g  

q u e s t i o n s  wh ich  c o u l d  c o n s t i t u t e  a r e a s  o f  f u r t h e r  s t u d y .  
I Q 

- 1. What a r e  t h e  p r i n c i p a l  t e a c h i n g  s t f a t e g i i s  u s e d  i n  

c e r t a i n  s e c o n d a r y  i m m e r s i o n  c o u r s e s  and how d o  t h e s e  compare  

t o  t h e  s t r a t e g i e s  u s e d  i n  t h e  e q u i v a l e n t  E n g l i s h  c l a s s r o o m s ?  

Hpw d o  s t u d e n t s  f e e l  a b o u t  t h e . a p p r o p < q i a t e n e s s  o f  . t h e  

d i f f e r e n t  t r e a c h i n g  s t r a t e g i e s ?  Do c e r t a i n  s t r a t e g i e s  b r i n g  
I 

a b o u t b e t t e r  a c h i e v e m e n t ,  a n d  i n  wh ich  of  t h e  l a n g u a g e  s k i l l  - 
a r e a s ?  T q u e s t i o n s  c e n t e r  a r o u n d  t h e  n e e d  f o r  f u r t h e r  > 
i n v e s t i g a t b  o f  t h e  n o t i o n  of  qua- l l ty  o f  i n s t r u c t i o n .  

F u r t h e r  s t u d i e s  m i g h t  i n v o 1 v e i n t e ~ v i e w i n g  t e a c h q r s \ a n d  
, 

s t u d e n t s  a n d  o b s e r v i n g  a n d  r e c o r d i n g  i n f o r m a t i o n  about t h e  



lntcractlona I claasraashs. These further studtes would s h a d  1 I $ -  

mre light on t h e  nature of the i t n e e d o t a l  remarks found In 
. . 

t h t s  study. 
.% 

/ 

- - 

2 .  How vould students taking the full imsersion option ( a l l  

courses offered) compare to students who o n l y  t o o k  one  or 

t w o  courses of the package in t e r m  of their French language 

skills and In term of t h i e r  levels of satisfaction. w i t h  t h e  

program?+To lnvestlgate this question would necessitate .that . 
some schoola undertook a .p!lot program in t h i s  a r e a .  

3 .  How would t h e  langua&e ski115 of s t u d e n t s  who took 

a F r a n p a l s w  plus Soc ia l  S t u d i e s  i n  Pzench progress  in 

cotaparison to s t u d e n t s  who took e F r a n ~ a i s u  p l u s  an elective 

like Dram. How would s t u d e n t s '  language s k i l l s  progress  i f  

t h e y  didn't- take F r a n f a  5 a t  all, but only took the c o n t e n t %  f 
subjects? .n 

4 .  How would students '  language skills compare depending on 
. . 

t h e  t e a c h l n g  approaches used In t h e  " F x a n \ a i a n  csurse  
n 

itse!f? Would students learning through t h e  cornmunicatfve 

? appsach and t h e  w r i t i n g  process m a k e  more progress or be . 
more sdtlsfled t h a n  those s t u d e n t s  learning through more 

7 

structured, gralllmatlcal study of t h e  lanqu,aqc? 
I 

-7 
5. What happens to the transfer students and the immersion. 

\ 

students 1~ t h e i r  years af ter  h i g h  school? A l o n g  term 
f- 

follow ub s t u d y  could lend lnslght lnto t h e  ways that  theae  



students used their French in the future and into whether or -c 
5 * 

not staying in the program until the end of high school made 

any difference in the long run. 

The recommendations ariging from the conclusions of the 

" 0 
study are-not impossible t~ implement as l ~ i ~ g  as objectives 

for the direction of t h p g r a m  are clear. The objectives 

slust be t& offer students in immersion as* many ways as 
\ . 

possible to maintain and develop their French within the 

. framework of their secondary school experience. 

It is encouraging t o  know that these students have 

demonstrated a great deal of satisfaction about their skills 

in the lanquage and have enjoyed the experience of learning 

the language. The immersion pragram is successful in many 

ways and has evolved,since its inception, as fa program which - 

responds to the needs of its learners.\t is an example of 
\ 

-how t k e  public education system can reflect the changing 

social fabric of Canadian so.ciety. One may be >optimistic 
\ 

that the results of this study have pointed the way to 

enable the immersion program to continue -to do so. - 



A P P E N D I X  A 



(Transfer students) 

-- 

. 
QUESTIONNAIRE 

IMERSION P R O M  AT HIGH SCHOOL 

Name : School : 

Sex: a l e  0 F e u l e  Present grade: 

This quest ionnaire i s  designed t o  obta in  information about your backgmund 
i n  French, your opinions o f  the ramersion program, and your  plans f o r  the fu ture .  
Your responses are s t d c t l y  confidential; your name w i l l  not  be revealed. Only 
group resu l t s  frm a l l  students caabined w i l l  be presented. We have asked fo r  
you r  narw only t o  match in fonuat ion  from other questionnaires t h a t  you w i  11 
be completing f o r  the research study: 

Me m y  wish t o  c m i a c t  you i n  the  fu tu re  f o r  a follow-up study. Please 
p rov ide  two permanent a&resses where you could be reached by m i l  and/or by 
telephone i n  the next few years (parents, close re la t i ves ,  close fami ly  f r iends.  
e tc . .  who are not  l i k e l y  t o  be m v i n g )  . 

Rela t ionsh ip  
t o  student:  

. 
H ame : 

Re1 a t ionsh ip  
t o  student:  

Address : 

e 

Phone nurber: 

Address : 

Phone nurber: 



N=84 

1. I n  which grade d id  you s t a r t  the  French i rwcrs ion program? 

Kindergarten o r  grade one P. 2% 
Grade 6 0 Other , (Please specl fy l  

34.5% -,14.3% 

2 .  Howlongwereyouenrol ledintheirnaersionprogrminthefol lowlng 
grades? 

A l l  year Part of year Not enrol  1 ed 

Grade 8 ' 

Grade 9 

Grade 10 

Grade 11 

How would you rate th,e f o l  lowing reasons fo r  pursuing b i  1 i ngual education? 
(For  each item, c i r c l e  the number t h a t  best corresponds t o  you answer.) 

The s a t i s f a c t i o n  o f  knowing another 
language. 

B e t t e r  job opportuni t ies.  

A b e t t e r  education. 

The chal lenge o f  learning another 
1 anguage 9 

The development o f  cu l tu ra l  under- 
standing. 

I 

Other (please spec i fy )  

b )  Do you plan t o  use o r  maintain your French i n  any way i n  the  fu ture? 

Offlce ' 
use on ly  . 

Please comment: 
1 : :  



, How much d i d  t h e  f o l l o w i n g  f a c t o r s  i n f l u e n c e  y o u r  d e c i s i o n  t o  leave the 
- i m n e r s i w ' ,  progran? ( F o r  each i tem, c i r c l e  the  number t h a t  bes t  corresponds 

t o  y o u r  answer. 

I f e l t  I a1 ready knew enough French. 

I d i d n ' t  l i k e  the -con ten t  o f  t h e  
courses being o f f e r e d  i n  French 

I d i d n  '-t l i k e  t h e  cho ice  of courses 
b e i n g  o f f e r e d  i n  French. 

Schedu l ing  a f f e c t e d  o t h e r  e l e c t i v e s  
I wanted t o  t - L e .  

I was hav ing  d i f f i c u l t y  w i t h  t h k  
courses o f f e r e d  i n  French. 

I f e l t  I would get  b e t t e r  grades 
i n  t h e  Eng l i sh  program. 

I found t h e  teachers ' ,  expec ta t ions  
of imners ion s tuden ts  t o  be t o o  h igh .  

I was n o t  s a t i s f i e d  w i t h  t h e  q u a l i t y  
of i n s t r u c t i o n .  

I d i d n ' t  l i k e  t h e  i d e a  of hav ing t o  w r i t e  
P r o v i n c i a l  Exams i n  E n g l i s h  i n  sub jec ts  
t h a t  I had been s tudy ing  i n  French. 

I d i d n ' t  f e e l  :rench would be use fu l  
t o  me i n  t h e  f u t u r e .  

I wanted t o  e n r o l l  i n  another s p e c i a l  
program (p lease  s p e c i f y  i f  a p p l i c a b l e )  

Other  reasons (p lease  spec i f y )  : 

Please comnent: I 

5a) Do ;.ou t h i n k  t h a t  y o u r  grades r e f l e c t e d  the amount of e f f o r t  you  p u t  i n t o  
t h e  imners ion  courses? 



! 

5b) How have your grades changed s ince leaving the  imaen ion  p m g r m ?  

Gone up S t a y e d t h e S w r r  6anedown 

I n  French - ~ 6 3 . 1 %  a 2 5 %  0 3 . 6 %  
In Soclal  Studies 0 5 2 . 4 %  032.1% O11.9? 
In  Math - 0 3 5 . 7 %  0 4 1 . 7 %  0 1  0.77 
I n  o ther  s tb jec ts  
(p lease specify the  subjects) 

0 El El 
0 0 0 

Please c o m n t :  " 

6. How s a t i s f i e d  were you w i t h  the  fo l lowing aspects o f  the French immersion 
program? ~' 

a) t he  se lec t ion  of courses % 2 . 4  1.32.1134:5 I22.617..1 1 
b )  the content of the courses 1 3.64 25.0 133.3 128.6 18.3 1 
Do you have any suggastions about what other courses could be offered? Why?. 

7 .  Since leaving the i m n r s i o n  progrm,  how o f ten  have you used,French outs ide 
o f  school I n  the fo l l ow ing  s i t ua t i ons?  (For each item, please c i r c l e  the 
n h e r  t h a t  best corresponds t o  your answer.) 

Ta lk ing  w i t h  f r iends.  

Ta lk ing  w i t h  r e l a t l v e s .  

Talk ing" w i t h  o ther  French- 
speaking people. - 
L is ten ing  t o  T.V. o r  radio.  

Y r l t i n g  l e t t e n .  

Travel  l i ng .  



1 Did you ever p a r t i c i p a t e  in '  an exchange program w i t h  French-speaking 
students? 

yes 47.6% No 52.4% 

b )  Mow i l rpor tan t  would you say exchange experiences are i n  he lp ing  i m r s i o n  
students achieve t h e i r  goals? 1 

Very important 

Inportant  

11.9% 
4.8% 3 

Not at a l l  i m ~ o r t a n t  3.6% 

9a) Wi th in  ono o r  two years o f  completing high school, how l i k e l y  i s  i t  tha t  
you would: (For each item, c i r c l e  the nunber t ha t  best corresponds t o  your 
answer. ) 

At tend un vers i  t y  . 
At tend a comnunity - - col lege o r  technical  
school. 

F ind  a f u l l  - t i m e  job.  

Travel  

Other (please spec i f y ) :  

Please f xp la in :  

Y 
I f  you are planning t o  attend col lege, technical '  school o r  tmlvers l ty ,  
please spec i fy  the k ind  o f  i n s t i t u t i o n  tha t  would l i k e l y  be m s t  attractive 
t o  you r i g h t  now. 

Engl ish-speaking French-speaking 01 l i pgua l  

Wflce 
use ody 



10a) What d i d  you Ti-ke best about the i m r s i o n  program? 

b )  What would you say are the negative features of the  imnrs ion  program? 

. 11. What suggestions do you have f o r  changes in the  French i m r s i d n  program? 
? 

How s a t i s f i e d  are  you w i t h  s e c o n d a j  school in general? . 

Very s a t i s f i e d  
- Sati  s f ied  

Undecided o r  neutral 
Dissatisfied 
Very d i s sa t i s f i ed  . 1.2% 

Please comnent: 

What suggestions would youhave f o r  chariges in  hfgh school programs ingenera l i  

A r t  there  any other caments t ha t  you wish t o  make? 

THANK YOU FOR COMPLETING THIS QUESTfOHNAIRE 

I f f i ce  
rse only 



(Immersion students) O f f i c e  use only 

[,I I I I! I I I 

D 

QUESTIONNAIRE 

IWERSION PROGRAMS AT HIGH SCHOOL 

Name: School : 
- * 

Sex: Male D Female Present grade: 

This quest ionnaire i s  designed t o  obta in  in format ion  about your  background 
i n  French, your  opinions o f  the imnersion program, and your plans f o r  the fu tu re .  
Your responses are s t r i c t l y  conf ident ia l ;  your name wi 11 not  be revealed. Only 
p o u p  r e s u l t s  from a1 1 students cmbined w i  11 be presented. We have asked fo r  
you r  name only t o  ch in format ion  from other questionnaires tha t  you wi 11 ?? be completing f o r  t e research study.  

< 

We'qay'wish t o  contact. you i n  the  f u t u r e  f o r  a fol low-up study. Please 
p rov ide  two permanent addresses where you could b,e reached by mai l  and/or by 
telephone i n  the next few years (parents, c lose re la t i ves ,  c lose fami ly  f r iends,  
e tc . ,  who are not  l i k e l y  t o  be moving). 

Name : 

Rela t ionsh ip  
t o  s tudent :  

Re1 a t i onsn ip  
t o  s tudent :  

- - 
Phone nunber: 

Address : 

Phone n u d e r :  - 



1. In what grade did you s t a r t  the French i m r s i o n  progran? 

Kindergarten or grade one Grade 6 0 Other ~ j '  (Please specify) 
46.1% 44.5% 9.4% , 

2a) How would you rate t h e  fol lowf ng reasons for  pursuing a b i  1ingu;al education? 
(FOP each item, cirele  the number that best corresponds to  your answer). 

- 
The sat isfact  ion of knowing another language % 

Better job oppcrtunities. 
- - 

A better education. 

The chal lenge of learnlng mother language. 21 g 29. 
q e  developmnt and cultural understanding. 20. 30. 
Other (please specify) : 

e 

b i  Do you plan t o  use or maintainyourfrench in any way in the future? 

Please comnent: 

3 .  How sat isf ied are you w i t h  the following aspects of the French imnersion 
program? (For each -itern, c i rcle  the nunb'er that best corresponds to  
your answer. 

The amunt of French I am learning. 
, The cmtent o f  the-courses. 

The choice of courses. 
The scheduling of the tours* 
My tyrks in rqy iuntrsion program courses. 
The expectations of the teachers- 
The quality of instruction. 
Other (please specify) : 

P 1 ease coranent : 

151 

Office ' 
use only ; 

i ' 

; 
~ -- 

! 
r 

Y 



4.  Do you t h i n k  y o u r  grades r e f l e c t  t h e  m u n t  o f  e f f o r t  you p u t  i n t o   you^ 
i m r s i o n  courses? 

Yes 0 60.90io 37.5% 
- 

Please comnent: 

5 . F d h i c h  courses a re  you t a k i n g  i n  French? 

Franga is  Math Soc ia l  Studtes 0 
/ 

Other  (Please s p e c i f y  t h e  s u b j e c t s ) :  & 

6. Do you have any quest ions about what o t h e r  courses cou ld  b n f f e F e d ?  4P' 

7 .  I s  t h e  p o s s i b i l i t y  of hav ing  t o  w r i t e  P r o v i n c i a l  Exams i n  E n g l i s h  i n  sub jec ts  
s u b j e c t s  t h a t  you have been s t u d y i n g  i n  French a  concern t o  you? 

Why o r  why n o t ?  

T a l k i n g  t o  r e l a t i v e s .  F % 1-6.3 

- T a l k i n g  t o  f r i e n d s .  10.8 

8. How o f t e n  do you use French o u t s i d e  o f  school i n  t h e  f o l l o w i n g  s i t u a t i o n s ?  
( F o r  each i tern, p lease c i r c l e  t h e  number t h a t  bes t  corresponds t o  y o u r  
answer. 

L i s t e n i n g  t o  T.V. o r . r a d i o .  

U r i t i n g  l e t t e r s .  

T W  T r a v e l l i n g .  
k 

- 1 
- ,  

i a l k i n g  w i t h  o t h e r  French-speaking people. P 2 . 5  

- 
re only . 



9a) D id  you every pa r t i c i pa te  i n  an exchange program w i th  French-9peakin.g 
students? . . 

b )  How important would you say s u c h . e m ~ e  i n  he lp ing  lmnersion 
students t o  achieve t b e i m a l s ?  

Very important 

Q u i t e  important 28.9% 
. Undecided o r  neut ra l  10.2% 

S l i g h t l y  important 

Z 

3.9% 
' 

~ o t  at a1 1 importanj; p 2.3% 

i 

10a) M i th in  one o r  two years of completing h igh  school, how l i k e l y  i s  i t  
tha t  you would: (For each item, please c i r c l e  the  i tem t h a t  best 

. corresponds t o  your answer. 
L 3 

i 

Attend uni  9ers i  t y  . 
. U 

Attend a comnuni t y  co l  lege or  
technical  school. 

F ind a fu l l - t ime  job. 

Travel. 

Other (Please spec i fy )  : 

Please exp la in :  

b )  1f you.are planning t o  at tend col lege, technical  school o r  un ivers i ty ,  
please spec i fy  the  k ind  of i n s t i t u t i o n  t h a t  would l i k e l y  be most 
a t t r a c t i v e  t o  you r i g h t  now: 

English-speaklng French-speaking [7 B i l i n g u a l  

l l a )  What do you l i k e  best about the i m r s i o n  progrim?. 

I f f i c e  
rse only 

. b1 Yhat would you say are the negati,ve features of t h e  i n r s i o n  program? , 



) 12. Uhat SuQgestions & you have for  chang& i i  the  French i w r s t o n  p m g r r r ?  
i I 

I .  

13. HOW s a t i s f i e d  are you w i t h  high school in g m r a l ?  

Very sa t i s f i ed  

Sat is f ied  
L-3' 

Don ' t  know 

Dissatisfied [? 1:6% 
, ) Very d i s sa t i s f i ed  0.8% 

< 

- -  

* @ 
Please conment : 

l4.' What suggestions woultJ you have fo r  changes in high school pmgrms  in 
I general? 

Are there -any other comnents t h a t  you wish t o  make? 

I .  

THANK YOU FOR CCHPLETING THIS QUESTIONNAIRE 

\&- 

!fftce i 

1st only , 



P 
s 

N.111 
i a l  Yhich o f  the ' f o t i d n p  bcrt d e r d b t s  tha'prUgrra I n  which you am enrolled 

, this-yaw' -- 

I Unt mrrtty tntrnce m t' - 51.4% 
A A co ldrc ir~  p-rm u 5 . 4  % 

- - ~n rcdutrlrl arts pmgrm f-J 1.8 % 

A rc&tnatlon C1 40.5: 

If so ,  i n  r h a t  grade d i d  you ltavr the p+og+m? Grade : 

2 .  Ha, ~ a t l s f l e ' d  are you w~th the f o l l w n g  a s ~ t r t z  o f  the pmgrea I n  whie 
YOU are enrolled. (For crcn i tern. circle the numer that best ~orrespo'nd~ 
to your answer. I 

J' 
The bmmt I m Iermlng. 

The content of  the crrunts. 

The scheduling of the courses. 



Do you th ink your grades r e f l e c t ' t h e  munt o f  e f f o r t  you put  i n t o  your 
courses? + 

-. 
Y i f h i n  one o r  two years o k  c m p l e t l n p  high school. now l i k e l y  i s  i t  tha t  
you  would: (For each f tem, please c i r c l e  the i tern t h a t  best  corresponds 
t o  you answer. 

At tend un i ve rs i t y  @ 
.e 

At tend a . c m u n i t y  col lege o r  techn ica l  school 

F i n d  a  job , 

Trave 1  . 

Other ip lease speci fy)  : 

P i  ease explaf n: 

H o *  satisfied are  you w l t h  secondary school i n  general? 

. a Yery s a t i  sf ied 

S a t i s f i e d  - 

~ k d t c i d e d  or  neut ra l  p 16.22 

Dissat is f ied  5 . 4 %  

' Very d t s s a t l s f i e d  p .o.o% 

6s) what do l i k e  best about the stcondaty program? 

, - 
b )  Uhat w o u l d ~ o u  say art the negative fes tu r t s  of the secondrty prograra? 



Y 

rue only - 3- 

7. What suggestions do you have for  changes to the secondary school prograns? 
i' 

8. Are there any other coarments that you wish to make? 
C 

THANK YOU FOR COMPLETING THIS QUESTIONNAIRE 
L 



REFEYNCE NOTES 

1. Cumrnins, J. Workshop presentation at North Vancouver, 
March, 1986. 

. Yills, G . ,  Director, Modern Language Serv:.ces Branch 
Ministry of Education, British Columbia. Personal 
communication, September, 1986. 

3. Cameron, I., Statistical Services Branch, Ministry of 
Education, British ~olumb'ia. Personal comunlcatlo~n, 
September, 1986. 

4. Loch,W., Teacher, -International~Baccalaureate Program, 7 
Surrey School District. Personal communication, 
September, 1986. 

5 .  Allendale, K., Head teacher, Prince of Wales Mini School, -p 

- - 
Vancouver School District, September, 1986. 

. 
6. HcCarthy, B. The *Hat System- L e a h n g  Styles and the 

Curriculum. Workshop presented at Surrey, B.C. 
August, 1985. 

7. Tafler, R., Helping Teacher in ~mmersion Frograms. Surrey 
School District. Personal communtcation, October, 1986. 

8. Wilton, F., Consultant for Immersion Programs. Coquitlam 
School District. Personal communication, October, 1986. 
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