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R _ - ABSTRACT <;/ <?

& */ ’ o  — -

This study describes the opiﬁions and attitudes of —

students who have left the secondary French immersign

program. between grades 8 and 11. These students are then | : /
3 compared to students who are still enrolled in the program. Mr

-

Finally, students in the immersion program are compared to
students in the regular English program concerning attit\aes.
“~and opinions about secondary school experiences
Students in four British Columbia school districts who had
transferred from the immersion program were identified and e
‘matchedion the basis of academic achievement with a group‘of
students still in the immersion program, who were t\kn
matched with a group of studénts from the English program.
Results of the questionnaires administered to the
transfer stgdents revealed that the most significant factors
in their decision to leave the program“were dissatisfaction,
¥ with the quality of instruction and the content ofrthe
| immersion courses, the degree of difficulti of the courses'
and the notion that better grades would be obtained in .the
English program. Some students!‘( 23.8%),‘particu1arly from
one'school,Aindicated,they_left{the program to register ' in
another speciallprogram.

Comparisons with the students still in the immersion ‘g_
program reveal that significantly.more immersion stud-nts
bellieve that.a bilingual educaFion will lead to better job
opportunities and that the bilingual program provides a

better education. Significantly more immersion studentsdfeel



. -
b .
-

they are sure of-attending university . Compazisona_hctween
th% Immersion students and the regulér program students
revealed that regular students are significantly more — °

oy

satisflied withvthe'qualgty of instrqction and'theAcontent of

o

their courses. .

Three profiies of transfer students were éonstructéd;:'
THpse who are dissatisfied with the quality.of the ’
1nstructioq and the ééhtent of thé courses reprea;nt4§% of
the transfer group. Those who leave the program because of
the difficulty of the courses représent 33% of the group and
those who leave the program for another option su;h as the
Internationai‘Baccalauﬂéate Program répiesenﬁ 24% of all the
fransfer students.

Recommendations arising from the study are that the‘

quality of instruction and the content of the courses be

considered a priority, including 1nstrﬁctlonal stratégieé§ f
that fdste; communicative wuse of the language. Secondly;§:
_’students 1n»1mmersioé are a heterogeneous group 6f\!3ry1nq
academic ability and thereéore the expectations and }g;§
objectives of: thé program need to make it possible for mosti
0f this group to succeed. Finally,»secondary immersion

p:ograﬁs‘shpuld offer as broad a variety of aéédemic and

non-academic electives as possible,

iv
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CHAPTER 1

INTRODUCTION TO THE STUDY

a Sy

Erenchlimmersion programs, in existence since the late

€, - . -
. -

1960s in éanada, aré—a'unique'approach on the part of the

public education system to respond to- liqguistic, political

® w

and cultural needs expregged by anglophone Canadians wlshing
their children to become functionally bilingual Briefly,

‘French immersion refers to a program by which English ‘f o

A

speaking students’ ar%ginitialry taught 100% og&the time in

French their second 1anguage.m$he next stage, depending on
N . N B ) ) ) R ‘ A . . ' . . ) )
the program, continues¥the instruction in French for most- of

-

the subjects and also adds English language arts.

PR

The emergence of the need for the immersion approach to
" the teaching of a seCond languagekstemmed from the changing

soclial structure of Quebec during the 1960s (Genesee, 1984)Q

‘e a

Parents saw the future necessity of bilingualism in order
for their qhildren to compete i\ the Jjob market but. were ,
' concerned that traditional second language programs would

not be able»to meet the challenge offbilingualism. Therefore
. T ' ¢ ' T S
French immersion programs were started in the public school

system in Quebec as experimental methods of intensive second
language instruction. Financial support for.such programs

became available in the early 19705 from the federala

/ﬁk\\\ e

P
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government as part o£ theit?iphapﬁa on«bilinggalismﬂahdLih;,ﬁnff,;ff
blculturalism. o ‘ v

Since the beglnnlnq of French fmmersion’ programs 1n
Canada, the number of atudenta in the proq:am across the . .

country haq gzown considerably, from 40 000 19-1978 to 148

000 in 1985 (Canadian Parents for French, 193€}. In British
‘Caluabta the'bxoqr§a has grown te.include 32 of the 73
_ school districts offetiﬁqurénbh 1ma£r51o ‘during the
k-1984 1985 school yeaz {Miniatry of Education, Bzitlsh
CQlunbia, 1%86} In that yeat the pxoqram enxolled 15 486
students in the gxovinca, compazed to 4 363 in 1980
?he.apread cf French 1anerslon‘pxogzams across Canada, as -
well as in Quebec,lis due'tovthe'qr}gknal reason for the -
program, thét cf wishing to ensure fufuza 4enerations of
bilingual adults able to wSriAin French and in English.
Since that time, however, parents have identified additional
aotlvatlonal factors vhlch make immersion popular ,.A -
founding member of the Canadian Parenta for French
(GibaonYIBSi) axplalna that parental reasons for choosing
French immersion uny include a desire £or a more chal;enging
program. a belief In a more tlgoutous approach to study
skills and the convictlon that the knowledge of lanquagea’is
a good thing and that th§ nﬁstaryvot ohe laé%ygge may lead
to ‘the atudy of others . - .
In a :ecent Gallup poll conducted by the Canadian

Farents for Prench (Shapson, 1985), 87% of the parents with



students presently enrolled in immersion‘orograms said"£55E,
they wished their children to continue 1n:the lmmerslon:
~program to _at least the end o;hsecondary school. In‘British
‘COIumbia the program is expanding rapidly and yet it is :

still {n the stages of infancy, particularly at the

.secondary level. Ten school districts are presenﬁly offering

secondary immersion programs as a rollow-up to the early and
late elementary programs. Yet as of 1985 (Shapson,‘1985),
70-80% of the children enrolled in immersion were still in
the primary graoes. The,remainder of the school- districts
'ar;,preparing to offer the secondary program as soon as‘
thelir students reach grade eight.

"The secondary immersion program presently includes 1 487
studenrs in twenty secondary schools inHBritish Columii?r
Although the official policy,concerning t%e secondary
Immersion proéram is still to be officially approved:by‘the
/'nlnls;ry of Educatlon, the accepted\objective of the “

. secondary lnmerslon programfisyto‘mafntainéand enhance the
second language skills of tne lmnersion students and to
prepare them for use of the language in théﬁr daily lives
vand /or for further studles in the language at the

- post- secondary level (Mills, Note 2). In the secondary
immersion program students in grades 6' to LO usually take
three cr four of their eight courses in French and in grades

. R

11 and 12 two soorses‘and then one course respectfully.

~

‘Recenyly polled graduates of lmaersrbn at the secondary

. N
-



level said theii pzimezy zees?nrfor‘continulngﬁthrough”them,

p:dqiam was to truly master‘the,laﬁdﬁage {Day and shapson, .

ESSE

1985a, 1965b)

One, of the criticisms

which has been leveled at French
immersion programs (Bu:ns, 1983) has been that it is an

"elityst program best suited to above average students, but -

mere importantly to students from families who will
,ttanspott;their children some distances to go to school and
- who . take'an active intereSt in the education of their
children. Genes ee (1984) maintains that imm(ision programs
are successful with students of a wide range of abilities.
If immersion programs are tokbe equitably avalilable to
studentg_tzqmeall pafts of Canadian society, the
investigation of why some studenté choose to'leave the

~an

program must provide insight into the realities of the

QZ;grams as a whole. , T

Several {ssues have been raisedﬂconcerhinq‘the]quality
and the 1mpllcations of immersion programs in the ;ﬁalicv
school system (Shapson, 1985). One of the most pressing

issues for secondary immersion programs and therefore for

—a

the program as a whole is the transfer of some students back

to the regular: program at the secondary level.
It is inpoztanteﬁbat the extent of ttansfet from the
) p:ogram should be an issue for study 1n the development of

the program. Only a few studies have been completed of”’

secondary immersion programs elsewhere in Canada (Morrison



 etwa1, 1979,‘1982).~Schoolrdistrlctsrln BritI:;7C01ﬁ$bi;W
| which haQe only~recently started the p:ogram‘ané those thatv
are to follow need dliéctionra§ to the best sort of prdgrgm*
to offer and thé}ine;d infdrm#tion as tc the,characterlstics
of the students optlng for the program at the secondary

level.

Reasons why students fransfer froh the program (Ho;risoﬁ/
et al, 1979) may include their chanée in gmphasls regard1n§
bfutuxe'job oportunities, the lack of choice of electlves
" impos he neceééity of taking some combulsoiy courses
in French or the frustration of the increased level of
difficulty of the immersion courses at the secondary level.
A'considerable number of transfer students in the Morrison
study (1979) mgntioned that they thought they could achiéve
_higher'marks in the English program and that these resdlts;
would be important to theﬁ for entrance to post-secondary
institutions. But many stﬁdents alsoi{said that they planned
to continue.to use and fo improve their French in the
future.

This sﬁudy will undertake a comparison of the attitudes

and opinions of the students who transfer and those who

remain in order to better underé%and the characteristics of
‘ -

'these two groups and the relationship of these to the
characteristics of the secondary immersion programs.

Issues in secondary immersion are further compounded

because immersion students are also members of the secondary



Education,

Z .
system?as'a«whOle.
requirements were changed in 1982 to include the completion
of provincial examinations in Grade 12 (Hinistry of

British Columbia, 1982) Other additional changes
in compulsory subjects have supposedly made. the requirements.

E—fu

for graduation more rigourous. In order to assess the 1

‘relationship of the secondary immersion program to secondary

programs in general, a third group of students in the
regular English program are included in this'?tudy. Some
comparisons will be drawn between their attitudes and

opinions and those of the present and former immersion

students.

The four districts of Coquitlam, Surrey, vancouver and
Langley, where the present study is conducted were among
the first in the province to offer immersion programs and
therefore can be considered the pilot districts for the
program at‘thehsecondaryllevel.

The impetus for the present study came from the direct
concern of one of the school districts about the number éf,
students transferring,from the program sometime,b?tween
Grade 8 and Grade 12. The superxvisory personnel of this
district hegan working with the staff of the two secondary
schools involved to investigate the problem. It was at this
point that the author, upon the encouragemernt ot the

supervisory personnel, became involved in a pilot study of

the problem. This study consisted of a short questionnaire

-y

6

In British Columbia, secondary graduation -



completed by sdme of the students who had left the program

and an open -ended discussion with a small group of these

studénts.

ar

When the results "of thisipilot study were;analysed, it
was decided that a more formal study should be conducted and-
that the results would be more acceptable to*generalization
if more school districts Qere included fhe four districts
approachedahad all established secondary immersion programs
"that were at least four ! years old ‘at the time of the study. "

Because the study was to include four major school
districts in the province and because the results would
furnish useful recommendations important tohother school
districts, the Ministry of Education of thebprouince of
British Columbia'agreed to provide partial funding for the

project

g There are several variations depending on the province
and the school district, but principally two sorts of
immersion programs now exist. In what is called thepearly
‘immersion program, children beginjtheir experience with the
1anguage at Kindergarten in a 100% French environment and
continue in this total Immersion situation untiI‘the end of
grade two. From grade two to grade six or seven they receive
rrom 20% to 50%0f their instruction in English. Host

districts have chosen to maintain a lower percentage of



€

English instruction %n the\program on the basis of research
results which support the conclusion that the Language Arts
skills of the pupils will be as good or better than students'
in the regular program by the end of grade five regardless :
of the percentaqe of the day dedicated to English N
(Genesee,1984). In addition, research seems to suggest that
the intensity of the French program should be kept up at the -
intermediate grades S0 that the progress made by these
"students does not start to plateau ( Genesee,1979).

The alternative to an early immersion program is the
late immersion preram which begins in grade six in British
Columbla. Eleven school districts offered late immersion

: prograus as of the 1985-1986 school year (Modern Languaoe o
v‘véervices, Ministry of Education, 1986). In most cases these

proqrams begin in grade six with 100% French instruction and ' -

continue in grade eeven with 80%. : /;‘/*“'
After the elementary experiences in early/or late“Q\U

immersion, secondary immersion. proqrams are offered in B. C

in order to maintain and enhance the skills acquired at the

elementary level. For both early and late immersion students

in the ten school districts presently offering secondary

immersion, 40 to 50% of the subjects from Grades 8 to 10 are
offered in French A student enrolled in the proqram must

" take certain subjects in French at each level. Usually these
subjects include " Frangais", Soclal Studies, and one orptwo'

other subjects which vary from district to district and



' om school to N S .
;?ometimes from school to school. In Grade 11 the students -
takefzsi of their progfam in French, usually Social Studies

and Fran?ais. In Grade 12 only Francais is designed for the

immersion students. At the end of the proqram students e

qualify for a special Ministry of Education~cezt1fi¢étérﬂA

stating that thefihavs graduated from the immersion prdg;am

(note 2).

The specific objectivés of ‘this study are addressed by

the following questions.. ' "1

1. What is the actual rate of transfer from the secondary

immersion pronams in the four school districts included in

ths study?

’This study will document the numbers and Percéntages of
students between Grades 8 and 11 who left fhe secondary
immersion program during the last two years. This may
include students who moved to another immersion prdgram'in
another school district as well as students who left the

immersion program.

2. How may we describe the attitudes and opinions of the
students who transfered from the program and of those

students who remain in the program?

PP
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3. How may we compare and contrast the attitudes and .
opinibns of the transfer studénts,bofrthe 1mmersion'séudent5
and of the students'in'thé regular English program? How do -
the-charqctefisticé”of these students differ and how do they

relate differently to the characteristics of therrogram?_

4. Is it possible to construct certaih profiles'of the

different types of students who have transfered from the

sécondary immersion prograﬁ?

5. What recommendations may be made concerning the future

directions of the secondary immersion prbgrams?
If the orignai impetus for the study was the percelived

problem existant in one school district; then suiely the

~results of the study will provide some direction for

districts who are about to embark on the program for‘the

first time; as well as for-the districts that were directly

involved in the study. - : |

~ .

In Chapter 2 of this study a review of the literature

ﬁertinent_to the stud; is presented and discussed. An .
overviey of immersion programs provides an introdﬁction to
the discussion of the major issues in immersion asAperceived
bymzegééichers. The fgw existant stuéies_of se&onaazy

immersion programs are reviewed. SeVeral secondary school

10
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retention studies are 1nvestigated for thekldentificatiohtof
mejor trends in student attitudes and for applications of
the design of the studies to the one at hand. Some general
trends in secondary education are also discgssed, as they
may apply to the three groupskinvdlved‘in tng study.

In Chapter 3 the methodqlogy of the study is described.

<&

The sample and the groupings fpr'tne study are identified
and the process that was followed tu obtain;the samples is
explained.‘The procedures followed in the éolfectiun oflthe
data are outlined. &ne pilot study which was condudted

-before the construction of the questionnaires’L;’discussed

=
E

as it affected the questions included in the 1nstruments}
The instruments are then described in detail. The methods of
analyzing the data ereAthen presented,vincluding the design
of the comparisons drawn between the three groups 1nvolVed;
Finally the limrtations of the study are discussed. \
In Chapter 4 the results 6f the study,are presented,
beginning with the statistics concerning transfer ratesﬂfron
the immersion program. The results of the questionnaires are
explained and discussed._Descriptive data for éadh-df the
three groups in the sample is complemented by summaries of
the anecdotal remarks ofﬁthe respondents. Profiles of
certain student characterietics are presented as a way of"
organizing and summarrzing the‘mu%tiple factors releted to

the information concerning_the transfer group.

11



In the fifth and final chapter‘the conclusions that may

be dzawn from the results are discussed studeht”

Vchazactezistics are discussed in the lightaof how they may

assist educatozs in better meeting the needs of a variety of

learnersbat the secondary level. Certain zecommendations
5 &t 3

about program characteristics aze suggested that should be

useful both to school distzicts wheze secondazy immersion is A

established as well as to distzicts whe;e the program is .

. still beiqg implemented. , 57

12



CHAPTER 2

e ad
mwnsrery

A REVIEW OF THE LITERATURE

¢ a R

, _ . .
This chapfer will'p?ovlde discussfdﬁ of the pertinent
11teratdre related tolthe major themes of the stpdy. fhis
will include an overview of French immersioﬁgprbgrams as
othey‘have develoﬁéd~invCaﬁadé and in British Golumbia,’a
- description of the models of late and eérly immersion,
consideration of the major issues reiated to French l
immersion and description of previous sgudies completed
-~ about secondary-immegsibn programs'ih Canadé. A seﬁond part
of the chapter will-éonsider some of thé litgrature on

s |3 .
secondary education, related to studies of high school

“

| retention, practice in secondary education and alternaﬁ?l

programs. v’a f;‘

~

~ -

The ﬁniquely Canad}an phenomenon qf Frepch i7mersi$hx
programs within the public school systeﬁ began in ‘the early
1960s in Montreal.The stimulus for the demand gor such
programs among English speaking parenté in -Quebec is

b/ attributed to the emergence of changing attitudes concerning

13



the use’of French in the buSiness communit§ as. a r6501tf0f;:"

the Quliet Revolutlion of the 19603 (Genesee 1984)

Parents in .Quebec at this‘fime wished to_see their children
~grow up to be bilingual adults able to participate in the N

job marhet in Quebec. They were, however, looking for a more

intenslive language program than the French as a.Second

Language program, which was not intended to lead to

functional bilingualism., - - .

5

+  The experiment of immersion schooling was therefore
positively supported by parents. At the same time, asia . ,
result of recommendations arising from the. adoption of the

- Qfficlal Languages Act In 1969, monies were availahle from
the federal governmenttto help ihplement and support such
programs (Shapson,1984). The success of the program in
Quebec led to the implementation of such- programs across
Canada. The growth of the program has been rapid, having
expanded from one class in’1362 to over 148 000 students

\across—€anada—in the 1984-1985 school year {Canadian Parents
for French, 1986). _ ‘ | . | | |

The enthusiasm of the parents for such programs was
accompanied by concerns about the effect of the immersion
program on other aspects of the child's education such as
his progress in English language arts'and in other academic
subjects. Because the program was started with;the help of .
experts in Linguistics and Neurology such as Dr..Wilfredl

Penflield of Montreal and Dr. Wallace Lambert of McG111

14
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Universitx}:and because research was urgently needed te - ..

answer the questions se Justifiably raised by parehts,
researchers have undertaken many studies of the program as

it has expanded (Genesee 1984)

Early vs late immersion-

A desc;ipfion Sf,the basic‘models'for thé early and
late French immersion programs occuks in Chaéter One.

kCohparison st&higs of early and lat; Immersion students
have been conducted at the‘Grade~8 and 9 levels in Montreal

(Genesee,1979) and at the}érade 10 and 12 levels in Ottawa

'(Horrisdn,1985). Genesee found no significant differences in

achievement in the areas of listen§ng cthrehe651on, reading
comprehénﬁion,‘and writtenAskills between early and late
Immersion students after the late immersion students had
éﬁent two years in the proéram. Both groups also compared
favorably with non-immersion students in English Language

Arts and in other academic subjects He did find that

‘students in the late immersion program performed less like

-~

real Francophones in an oral language sltuation ;han

‘students in early immersion. i e

Morrison found significaht differences between gazly
and late immersion sthdgnts‘in'ali areas of French Language
Aits, the early immeisioq students scoring higher. However,
the two éroups overlép in their achievement results so that
the stro;qest late immersion students perform ég well as thér

®
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_weakest early immersion students. By GtéchIZ, some of the

4

differences between the two groups. became harder to detect,

particularly in the area of written expression.

Early immersion students spend between 6 000 and 7 000

‘hours exﬁoaeé to French by~thé end-of hth‘school and late
éaaciaiéﬁ students apend between 3 000 and 4 000 hours. " Thé,
| achievement of the students ln the 1ate 1maetsion p éérb‘
~ 5eems‘conaldezable considering the difference in thifigmher
of hours of ?xposuré to the lanqﬁaqe-;Tseze are two factors
proposed by Genesee which account for the relative 1ack of
diffe:ence betueen the two groups. One i(s that some of the -
‘ earlyvimaezsion s;udents by the intermediate level pass 6n1;n
50\‘o£ their day in French. Thghintehslty of contact with
the 1anquaqe;see=:lto play an ;mpo:tant role. Genesee has
also squestedvfﬁat Students in eazl? lmmeislphrlevel off in .
tﬁe;r pgogre35 beca§sc of'iess contact with the'language,
less aotiyatlon‘ah& more étaamatlcally based teaeélng |
;st:ategies.; o ‘ |

Svalﬂéand Lapklnltlsaﬁ) found that students at the
grade 3 and grade 6 levels i{n early immeralon speak mostly
.1n words aad phtases‘}ﬁ“the classr;om and therefore have
llttle oppoztunlty for extended convezsatlon in French. They
call for more opportunities for students to use the language '

In functional situations with native and non-native speakers

and they propose that these opportunities provide occasions

16



"for mini- 1qnguage'1e$sonsvmoxe valid th;ﬁ traditional
grammar exerclises. - |
Secondly, it is recognized that motivatlon of late
immersion students has a great deal to ;; wlth their :
. 3uccess, Students who have made a'consclous declsion‘to
'pursqq'the,pzquam at this level aré htéhlg 1nteres£ed and.
this has a poiitivé eéfect on thelir rate of learning
?(Genesee, 197§). | |
’ ' Contrazy~to what one miqht expect both groups use
their French very lkttle ocutside of school whether they live'
;7{3p a Francpphone environment like Montreal pr in a noh-
Francophone ;hvironment.like B.C. (Shapsop,l982). Therefore
proérams work eqqg}ly well across Canada. |
The follow-up program at;the secondary level ;s

essentially the same for both early and late immersion

5tudents.’Thgwdé§3gg3foi}whlch courses are offered in French

in addition ta/ﬁFrangais" differ from district to district,
bﬁt geg;rally stﬁdents across Canada are expected to take 40
‘ to 50% of their course Qork in French during grades 8 to 19,
followed by one or two courses in thelr senior years
{Mian, 1984, Halcrow, 1982). In Bfitlsh Columbia 5tu6en£é are
usually requlred to take the program as»a-ééckage and in
most cases may not take partial requirements (Tafler, Note
7, Wilton, Note 8}. The-completion»of the program entitles
the Atudent to receive a bilingual graduation ce:tiflcate’,

from the Ministry of Education. T

17
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A numberhéf;issues have been raisedAbf xegéitchers

;cs—f{n*thclrvstudies of lmmerﬁioh proéiams. The follbwinq
q&estiong até relevanfyto the»quéstionqrxaised in th;; sﬁudy7
becauselthéy relate to either the student charactgriéfjcsiéri

the program characteristics involved in French imﬁetsion.'

S

" 1.1s the success of immersion programs due to the'fact that .

N )

: b ‘ : : o / -
most of the students come from upper middle tlass families?
- Burns (1983) has warned those in chargé of implementing -

1mme:sion programg that papf-of-theiz success must bé.dué»pé
the fact that children now in the prdéiam céméift;m upper
middle clagg fémilies where thérg 1s a high level of’suécessl
in any educatlional. program and that fhe'programs must be
extendéd'tb include children qf all batkgrounds before Qé
can really say.that they Qork. He fears ;hé consequences of
_off;;ing an elitist program which'couiﬁ in the 19n§~térm
alter the equity of the‘éanadtqn jéb ﬁaiiéts;Geneééz;(1976)‘
contends that there should be no reasbn why studénts from -
“lower socio-economic backgrouhds éhould not bé :ucéesﬁful in
the program although ho'sfudies Eavé been conducted/to;
supportytpis. The éonSEquences of this accusation of elitism

“for the Immersion program at the secbndaxy level are

pazticulgily important to consider. if the clientele of

18
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immersion programs at the secondary level becomesome sort—

of seiect’gfoup’theﬂwarnihgs of Burns could come to pass.

2.Can children with lower 10s be successful in the early

immersion program and in the late 1mme£sion program?

'Coﬁparlsons maée between thé acglevement of children of
below average IQ and average or above average IQ in the-
early immersion program have shown that the-below average
students perform at below average leveis in academic areas
and in reading and Qrit;ng tests but they perform_no lowér
than thelir counterpérts’in the English'progéqm.They'do,
however, perform at average levels in communicative skills -
in -French such as listening and spgaking’(Genesee, 1976) .
The concfete, experiential teachingvsﬁratgg;es used lnAthe oo
early years of immersion'pfOVIde many opportunities for
.Athese ;ypes of iearneré'to succeed. Genesee does suggesi
alsorthat the/;ate*imﬁeréion proéram might not prévide as
COnduciVe an atmosphere for-below average students because
moré abstréct processes are applied by studehts.of this age
group. |

when we consider the program at the secondary level,’
several concerns cdhe to mind. In British Columbia so faf,
the courses offered to students at the secondary levei aie
largely academic, such as French Language and L térafure,
Social Studlies and Mathematics (Halcrow, '1982)éwee:-u@__h

s

courses with less of an academic flavour have not been

1



offered because‘of timetabling probiemsrthe,iack QEW”;"”;
'”availability of teachers and the‘complesitykof offering ‘_»7 o
options. This means that the secondary immersion program may
be more designed for average and above average students?andf’*
may be'weedingiout less than average'students purely on the
basis of what kinds of courses are obligatory in French.
Some programs outside of B.C. appear to be already
‘sensitive to—such problems In a high school in Toronto that

-

began its secondary immersion program in 1979, some

_electives such as Art- and P.E. and Health have been offered

C .
-

Also, ‘the’ French and Social Studies programs offered to : 1:fu'
Vvamersion students have‘been designated n Enriched" in |
recognition of the quantity and sophistication of the work
expected of the students (Mian 1984) Students at this school\li”"
have a choice of taking three or fourﬁof t courses in,‘g_'
>French Which courses to offer to.: students in the Immersion .
program and whether to make all the courses obligatory are N

decisions that will certainly affect the appeal of the '

program to a wide range of students

3.Can children with learning disabilities be successful in

the program? ' .

Bruck(1985) continues to study the effects of leaving
Primary grade pupils with learning difficulties in the
program and the consequences ogytransferring them from the

program.The conclusions from her research are that the
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pupils encounter no more problems than they would in thelmlﬁclﬁl_lfl,
'English program and that therefore they are best left in the

program with appropriate support services Furthermore, a/.*ﬁ e
study completed comparing Grade 2,3 and 4 children who left - T

the program ‘with- academically weak children who - rematned in,-“'

£ .“‘rv

the program suggests that academic success is not the sole

. predictor of transfer{kAttitudinal—motivational_factors'
,played'an important role with'the tranSEer children The . S

transfer pupils liked school in general but learning French

';less than the children who remained Ain the program, -

‘Interestingly, their 2ttitudes- cou1d not/be matched with

their parents' attituues or socio economic status The same . .-

PR

findings COUld possibly be similar for students at’ the, e

'”secondary ievel Whether or not a student having difficulty'

' with the program should transfer out may be a question of‘ ii_ l_«l

o motivation rather than academicrpotential Bruck\adds that

the attitudes displayed by the children were linked to
Aypersonality characterist1cs which did not change once the‘f‘
:children left;the‘program. These students wou1d»probab1y‘be*f"*'
affeCted by the nature of the interpersonal relations with

the teachers.

4. Is the lack of contact with Frenchfspeakers a factor

which is negatively affecting the ultimate success of the‘”

a

program? ¥



Genesee (1984) has found in numerous studies that studentsﬁw

in Immersion in Montreal use the French that they are

| learning very little outside of school considering the
environment surrounding ‘them. Students in other anglophohe
areas of Canaoarachieve just as,high levels of biiingualism
as students in francophone areas Shapson (1985) and |
47Krashen (1984) also call for increased opportunities for

students to use the language in real life situqtions
§4

,Students/in the Immersionﬂprogram in B.C.(Tafler,1983) speak -

Lvery“highly”of‘the oppportunities that they had:to‘interact
with real speakers of tﬁe language during exchanges It’isaﬂ
',.suggested by research studies (Shapson and Day, 1982) that
dfstudents in immersion will/never sound- like francophones

, untii they haveAexperienced some relatively long term

.contact with real speakers of the 1anguage

4

-
-

Certainly this need to interact with French speakers

vhas a great deal to do with the motivation of the students

to continue studylng the language. Genesee (1984) suggests -

‘that one of the reasons why late immerﬂion students compare

~ so favorably to early immersion students after only‘two -

'yéars in the program 1is that the levei‘of motivation of‘the <o

.earI} immerSion students;has;dissipatediafterva'number of
-years in the programt'They are_accustomed to the classromm'
.8ituation in French and have déveloped a comfort levei
concerning jnteracting with-other anglophones in the second

language Thix suggests that in the secondary program

22
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"experiment with a Pschology 100 class at Ottawa

‘. o o A

increased incentives are needed and fresh- approaches would

- be healthy for the attitude of the students towards their,'

progress in- the 1anguagew—ﬂlan (1984) mentions several ways

J—

fm

in which the Toronto program is attempting to motivate
students to seek out opportunities to use their French in

first hand situations such as the‘formation'of-film clubs,

excursions to theatres and’restaurants and exchanges to

Quebec France and qwitzerland

— 7 R -
- -

5.7 How important is it~that the graduates of the immersion

; program see ”ontinued opportunities to improve their

languageiskilgs at the_postfsecondary'level?

Stern (1978) and Shapson (1985)-challenge the
universities to meet the needs of immersion students S
arriving at post- secondary 1nstitutions by providing co rses

AR ]

other than the -traditional language and literature options

‘ where students WOuld have-the opportunity-to‘pursue'studies

which interested them in their second . language

example of this, wesche (1984) reports an interes ing
ity

where students who took that class in Frenchiin what Krashen

(1584) terms a'sheltered language,situation were compared to

students who took the reqular French language course
appropriate to the}z level. The students who took the

Pschology class made as many gains in language skills as the

23



.8 o
group who studied the language itself.They d4id as wellfasﬁﬁ,,;w~vsff

——

the students in the regular classes in terms of the content
of the Psychology course. They also became more confident B
about thelir ability to use French in real life situations
than did the students in the language class Secondary -
" Immersion programs could learn-from this experiment that
interesting optlions offered‘in French may be more-

appropriate attitudinally and just as effective

linguistically as courses that continue to study the

languaggiitself. ' ' )

6.Do spegific teaching'strategies and approaches-to the 7
pedagogy of the language play‘a significant role invthe:'
sucCess.of:the program ? |
Carey (1984) suggests that much more research 1is needed
~into what actually goes on in Immersion classes He.feels, |
that ‘how to get the most out of early and late imuerrion |
programs is related to the best pos:1ble teaching approach
for the age and grade level of the student It cannot be
substantiated that more attention to the grammar of the
language at the upper levels will in fact result in better
usage on the part of the student (Krashen, 1984) Recent
studies of language-acquisition (Krashen,'léaé,ASwain &
Lapkin, 1986, Cummins, Note 1) suggest that students acquire
language best through actively using it with a purpose in

both oral and written form.

24



In secondary programs, the importance of motivation*and
¢

'.opportunities to make real use of the language cannot be

Aignored "In the classroom this use would take the form of

student centered activifies and choices of assignments

designed to make creative use of the language. Cummins (note-

1) described writinglprojects where studentsvwrite for a
particular audience and edit their.morkgwith peers Ahq*
finally-an‘expert; ususali? the teacher. Errors are a
‘natural and desirable risk taking step on the part of the
student (Cummins, Note 1). Carey further suggests that
‘ihcreased cultural exposure~and interaction with speakers of

the language is. the only way to ensure increased cultural

"’,understanding of the Francophone community, which all must

agree is-an affective objective of the Immersion program.

it’appears £rom the discussion of,immerSion research in
this-overview Ofithe program that there areimany issudes
still to be resolved which directly affect decisions that
are:being.made in secondary immersion programs.Let us now

with issues 1a secondary immersion.

ES
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In 1978 in Montreal Cziko, Lambert, Sidoti and Tucker
surveyed the first group E£ 17 grade 11istudents‘tq compiete
the early immersion experience aleng with their perepts and o
compared theié opinions about their competence inkFrench enq
lheir fqtu{e plans with 21 students and their parents from
the regular énglieh program where studepts had taken;daily
classee in French since Kindergarten. Not al}‘the stﬁdents
who folloﬁed the immersion program until the end of
elementary school in grade 6 took follow -up courses in'higﬁ
| school. What the students actuelly did in high school is noé
| at ell described except.by individual case in the anecdotal
case studies of each family. The program wasvsomewhat less
structured at that time. | V
- The questionnaire co;tained closed questiens designed
to find if any significant differences existed between the
stﬁaents in the immersion program and the students in the
Eng{ish program and also left room fer enecgotal comments.
As would be xpeEted.there weska significant difference in
(How thektwo groups rated themselves in,coméetencies'in»
French. However,'it.ie stiil surprising that even in the -
immersion group and even in Hontreal'dhly 8 of the 17
immersion students felt that they ;ere competent enough to
attend a French unlversltyxThere were no slgnlficantu

differences in the frequency of the use of Fren¢h in the
26
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community betwéen the two groups;The);mmersidn'group‘dfér
say, howgver, that they_had frequent opportuhit{ssvto‘use:
their French 1n-th; community".TheyAsaid that they werq/mdch
more likely to continue convershtions in the tommunity in
French if they wert started in Frenéh. |

The;comments made by the pilot groué and their parehts;
contaln frequent remarks about what 1t was like to be the
.pllot group. The majorfty‘of the parents and students felt
that the program had’somé necessary g;owing pains and that'
it was absolutely neceséary to continue to hffer the ptogréh
in a hore organlzed manner at the.secondary level.

Many of the parents had provided opportunities for their
éhildren to use French outside of school by enrolling them
in sports activities conducted in Frehch, for example. The
students‘felt that the only way left for théﬁ’to imprhve
Atheir French now would be to be surrounded by‘French
speakers somehow in”classes or in a liviné situation.Some
mentioned that they needed to l?arn the real “joual" of the
streets and that they should have been taught more slang,/>
along with the standard French?“:

Hence we see that speaking French among English speaking

‘classmates is not the same experiehce) nor is livlng in a P /

e I;:/’_j:/

French environment where it is possible to use the language

. but not at all neceSséry. Most of these'students suggest

that they would have enjoyed being " submersed" in an

exchange or in a French high school. T
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,This study provides much 1nform;tion, some of which has
already been acted upon in schodi disfricts acéoss Cahada.In
British Columbia all school districts which have immersion
students afithe secohdary level from theiearly or the léte
Immersion programs have proQided a sequential seconaaryj.
progiam to meet the needs of thse studerits (see noté 2). |
Finding“the best combtmation of factors to meef the needsjof

the wide.range of immersion students is_the imp€tus for this

study.

[

Let us consider now the»study which is the most closely
linked to the study-at ﬁand, a study completed Ln 1979 in
the Ottawa andACérletqn school districtsvconcerning why
students from the late immersion and the high‘séhool_
bilinguai programs chose to transfer/irom the program at the .~
high school lefel (Morrison ét 51,1979). Two groups were
studied.vThe 136 Grade 9s surveyed represented 77% of the
population of 176 students who had takenilate ;pmersion from

the Gradé 6 level and then dropped the Pprogram at the end of

grade 6, 7 or 8. High School begins in grade 9 in

R

-Ontarlo.Most of these sfudents, 105 in éll, dropped the< .
program in the trahéition to high school before startiﬂ;J
grade 9. The,éecond_group,the grade 12 students, represented
65% of the total populationfof-ssvstudents who ‘had left'fhé
program between Gr;;:\9 and Grade 12,.42 studentg;iifgiztaﬁ/
The .total numbers of students in the program at that time )

were not presented. . - .
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The questionnaire asked'students to ldentify the one‘ '
major reason they had entered the program. Two-thirds of the

grade 9s and half of the grade 12s said it was to get a good

Job. This question forced students to make a choice in what

=
A{r

was probably a combination of factors, but it‘is‘lnteresting
that this instrumental reason dominated. Other reasons were
the enjoyment of learning new languages, parental Pressoré
and the challenge o ' ‘ _ _ ' o

7 ‘The secondary program was offered in eleven schools in
the two disbricts inYolved in the study. It was possible to,
take only“part of the secondary Immersion program and many

-

of the students who had transfered from the program were

still taking one or sometimes two courses. The majority-of

the students were therefore still demonstrating an interest

'in increasing their French proficiency
| The questionnaire asked students to react to 79 possible
reasons why they dropped'the program by indicating whether
each was a major factor, part .of the reason or had no.
influence. The results give some indication of the major
areas of concern of the students. About 62% of the grade 9s
cited the difficulty of the program”or the concern'for |
grades as a major reason. The reputation of the program must
have plgyed a part as these students had notjyet started
the program at the secondary level. In contrast, only about
- 25% of the grade 12s listed the_concern forgmarks as a

factor. The next major concern for the Grade 9s seemed to be

29



~the cholce of courses and the reputation of the school. The :

gzad£>1zs sald that the options avallable outside of the
immersion program were a factor. ‘Amoﬁg”ofhet factors some.
students, Sﬁéuf‘ZSt'Bg the g:aﬁe 128, expressed
" disappointment in.the quality of courses and teaching. fhe
qzade 12sialso ménttoned boredom with'tﬁe progra;-in 10'§ut
of the 42 cases. -
In another studyvin'iéaz, Morrison et al published the
resylts of th; reae@iéh éonducted in ﬁhe-ottawa and Carleton
school buazdﬁf&ompating the‘proflciency of eaflyllmmetsioﬁ
students and late léaezsionrskudehtS‘at the grade 10-leve1.
A seconé part of the study surveyed grade 12 studen;s and a
group of q:aguates of the program concezninghtheit use of
French outside thé classroom, their future plans ,whether
they Eeit t‘hﬂat’ thetr knowledge:of French woﬁlld play a

‘significant rcle in their futures and their evaiuatidn of

the'secoﬁdaiy Immersion program.

‘Morrison found significant differences between the
achlievement of the eaily jmmersion students andvthe_late'
immersion 5tudents.in'all aspects of‘ernchhlanguége. She
also found thatxstudentslin,the~secpndary'1mmezsioﬁ program
continued to improve in zgading sCores bEtwe:; grqdes 10 and ',~n
12. The implications of these findings are that the

differences between early immersion students-and late”

fwmersion studenis should be attended'to gt_the secondary
~N .
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level and thatastudehts'do'continue to benefit from the

program at the secondary level.

w

The surveys completea'by grade 12s and by graduates of S

the pzogzam‘provide'intezesting insights {nto attitudinal
and motivational aspects‘of the program. Among the‘grad¢'12s
_oVér,ﬁOt said-éhat they wished to continue to iearh French |
at the Grade 13 and the university léVel; They felt o
confident about their skills in Frendh;‘particularlynin the
Vgreaé of ligtening:and reading. This se;ms to demonstraté a
groch in the program wﬁen we consider.the resuItS of Cziko
et al (1978) where the students did nof'ééém~vexy‘confident
4about their French.

The students in Horrisonfs study_expressed three major
concerns about the pfoéram. first of all; they ;élt a.wider
selection of optipns would enhance the progfam. Secondly,
they felt more emph;sis sﬁould be placed on oppportunities
to speak the language and use it in-real life_gituations
during the secondary pf;gram. Fihally, they felt the program
could Benefit from petter—gquipped teachers in terms of
langéage and expertise in the.subje;t‘areas.

Among the graduates of the program, 30 to SO%IQere
taking Frgnch at uhivezslty. They mentioned difficulty in
finding the appropriate ‘level of course for their
background. Over 2/3 of the graduates said ghat'they engagéd

in some sort of activity to ‘increase their proficiency in
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French.They shared the same areas of concern about the
: v k ‘

program as the<grade 12s,

In 1985 Morrison et'Bonyhm published a'follow—up report
comparing the 1980, 1981 and 1983 graduates"of the bilingual
secondary programs in thé Ottawa and Carleton school boards.
The three cohoits of studehts‘produced similar results in
all aspects of the study. The one majorvpositive aspect Of;
beihg in tﬁe'bilingﬁal program was still job opportunities,
mentioned byA42%, and followed by the opportﬁnity of
learning é second language, mentioned by 25%. The one major
neéativevaspect of the program was seen to<be the restricted

choice of courses, mentloned by 28% of the group, followed

by poor teaching, mentioned by 7% of the group. Grade 12 and

13 students in the bilinqual program in 1984 said that what
they liked the most about being in the program was the
French 11terature courses and the outings, field tbips and
exchahges. Suggestions for improvement to the program were
few, but some mentioned the need for more oral wo;k and

better teachers.‘

'Bécause the questionnéires used in these surveys were
open-ended, no stétistically significant conclusions can'be
drawn from the data. No guestionnaires wére given to |
students who had transferred from the proéram or to regular
English program students as a/omparison. The suggestions

made for the improvement of the program are nevertheless -

helpful to the decision-makers and researchers doing fuﬁther

-
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: work -in secondary immersion. It 157§art1cularly usefuixtéw
‘now be able to compare the results in Ontario with results

in British Columbia.

-~

- Day and Shapson (1985) polled forty-five 1985'graduates
of the secondary immersion proérams‘in two“of the districts.
rinvolved in the present study. The 1986 graduates have also:
been polled and the 1985 graduates have been ;rackéa'and
polled one year after graduation from hiéh school.;The
objectives of the study are to assess the students'
attitudes towarderarious asbects 6£~Eheir experience, to
determine their intentions for the futuré and t§
. Information about how useful French was to them after high
schopi.'

Stﬁdenté in both dist;icts rafedithemselves quite'
positively concerning théir Frehch language skills. They
also felt quite positive&y about bilingualism and their
motivation to learn Ffench. , T//\J\

The studenté3 opinions about the program are very
pertinent to the present study, even though only students
still in the program were polled. The follqwing cdmmentS'and

results are the most significant to the presgnt'étudy.
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1. About half the students in each district said they-wouid
havevféther taken something else in French bthe: thah Sééial
—~8tudies, for eiample;-The1spggestionsk£6r what»coutées-could
be offered wére varied, indicating that studénts would liké

a wider choice of courses. These  results are comparable to—

the results for the Ontario students (Morrison and Bonyum,

L)

1985).

2. A large maniity of theé students said their reasons for
taking'pért in the secondary‘immersion program were reiated,
to the desire to have t;uiy mastered the languaqe.vMany had
vpérticipated in an exéhange or some other éxperience where
they were able to use their'Fréﬁchrin a truly Francophone

environment and they very much valued their experience.

3. In one district 57% of the students said that they hﬁg at.

some time or another consideréd leaving the pferam. They
sald a desire to finish after so many years of commitment
‘kept them going. When asked why some of thelr friendsvléft
vthe program, reasons most oftén given were related to
dissatisfaction with the teachers ;ndvthe'quality of

instruction. -

4.Major suggestions for the-prog:am included improving the
quality of instructidn and the organization of the courses,

and diversifying'the choices of French courses. Some

students mentioned that more emphasis should be given to
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oral and vritten,language skillsvand that a greater variety

of courses were needed.

.

5.2 large majority of;étudentslin both districts said they
gafned’in cultural understanding by neiné-in thé p;ograml
Over 90% of the students said they would be using their
French in the future and the same number said they would be

going to a post-secondary institution.

Some insight into the attitudes of the secondary immersion
students in B.C. is also provided in the summary,of\é panel
discussion involving eiéht immersion students in grades 8
through llﬁfrom both early and late iﬁmersion rep3ited in
1983 (Tafler). This is one of the few occasions that
educators have had in British Columbia to hear first handl,
about the reactions of the students to the seconadry
iﬁmerSion program. Students spnke positivély of their
experience.They especinlly mentioned the exchange-trips'fo'
Quebec as bging very imporfant in giving them an opportunityn
to finally use their French. Students in B.C. sald they now
valued the language.as a unifying factor among the cultural
groups of Canada. ’ _ ‘ o .

There was less agreement among the students conceininé
the éisadvantéges of the program. One cannot expect all the '

students to have reacted to the program in the 'same way. Two

of the eight students mentioned the heavy homework. Some
fal
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felt more options and morerfunctional‘subjects should be

Y

offered in French.

NE

The majority of the panel noted_that>students in

Immersion needed some sort'ogqspecial recognition for their

efforts at the end o: elementary school and at the end of
secondary school.In general, one would say thatithe tone of

) .
their remarks indicated that the program was hard work but

that. it was worth it.
3 ‘ - : ' " .

What conclusions can be drawn from these studies
involving secondary immersion students? fre there common
themes amongst their findings? 'The following list of points
reoccurr in several of the secondary immersion studies
completed in B. C. and in the other parts of Canada.

» - o

1. Generally we may say that the existence of a follow-up

program of high quality‘is 1ooked>upon as a desirable thing

by the students.They plan to use their French in the future

through job opportunities, travel and interaction with

speakers of the language.

2. The students also stress the need for opportunities to
- L 9

"use the language in real life situations They value such

opportunities as exchanges and fiéié trips.
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3. Accbrding to the students the program shpﬁld'stfi;;iﬁgi‘
~ j gauge itself to & reasonable level of difficulty.Some |
students percelive that the program is more geared tthhe
abovenavezége type of student who has 11£t1e need for

-individual help.

4, Speciai'ré;dgnition of the hérd work the progrém demands ¢
would be motivational to students. Sgudents arévéensitive
to'the possigiliiy that their marks will be lower ifvthey
stay in the immersion program but that in fact they are
working as hard or harder than students in the reguailr

program. | . | \

5. Students have said they would l¥ke to see more cholice in
the type of courses 6ffered in the immersion program. They
~1so stress the importance of opportunities to speak the

ianguage during class and to practice their oral skills.

6. The teaqher‘factor 15 an important one amongst students

in the secondary immersion'progrdm. Stqdéntsvare sens¥tive

to the undérstanding of the teachéiﬁ and to the
apéropriateness of their var}ing ekéectations,for ‘ \, )

achieve?ent.




studies of Secondary Education. —

VAR
It is useful to discuss the literature involved with

secondary:schéol retention studiesbfor severalrreaSOAQ.
First oirall, the methodological approaches used may be

j . .
helpfulﬁfor the study at hand. Se¢0nd1y, results of such
studies y lndicate sdmé‘qeneral trends in student
attitudes towards secondary school which may coincide wifh
"attitudes discovered in the,present'study.

There are of course some very major differences between

students who transfer from the immersion program and those

—

who leave school completely. Students in the immersion

program who transfer out are not abandoning -education
B i Cl)}

entirely and can still pursue -academic options in the

English program. They can transfer from the program at any

age. The students who leave‘secondary school must generally

walt untlil the age of sixteen and then their decision seems

a much more final one.— o e T K ’
—— - ' ’ )

With this consideration in mind, let us examine a study

completed by the United COmmuhity Services of the Greater

Véncouver area (Levens;ﬁlgﬁo). This ;tudy is a literature

review of many studles completed concerning dioproqts both

in Canada and the United Stétes. The 1nvest1gators conclude

that the educational systeﬁ s considered to have an ever ,/
¢
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students jorfchange in modern day society. However,the
, hypothesisrisrsuggested that certain practices and fea
of the public schools work agalnst this erpandeddrol 7of
education andcthis,results in dissatisfied students and thus
drop-outs. o 7 . \6 .
 This study;groups the many variables involved in
describing drop;outs into¥three broad categories.These are
variables clustered around educational failure, those —
concerninq the perceived irrelevance of the,experienCe andv
tnoseAdescrioing tne lack of involvement of the studentS'-
Mvith the edpéational'process. ) |
' Certain practices of the secondary’system in general

are associated w1th these groups o(‘variables Segregation
of high ability and low abillty groups leads to- labelling
and biased expectatio towards groups of_students who are
less likely to succeed ‘and more likely to fail The content
of the courses often has little perceived relevance to the

world outside with its rapidly changipg knowledge base.

various rules and no tic practices tend to ’ .

a
<~J i

vx\infantali’e students and therefore remove ways for the

students tQ become involved in decision- -making processes

)

This clustering of variables associated with drop outs
has led the investigators to conclude that school related
and program related factors tell us more about why students

leave the system thasm do studenmt related factors such as IQ.

¢’

39

)



and socio—econohic status. This'studv recommends some
fundamental changes to the secondaryvsysten which would help
it to abpeal to a broader selection of tpday's | . ; h»L_'
adolescents.It especlially appqusjto'the system to andjways {;\
to relate what i; learned in school to the outside‘world and

to involve students in the decision making pr cesses

'involved with their education.
This study also found thatgteacher expectations once

set were very difficult to reverée. I1f a student‘became

percelived as prone to difficulty or failure then this mould

became very _ hard to break This could be even more'of a

factor inr$he secondary immersion.prograg\where students o

often have the same teachers moreso than in the regular | |

'English prodram. <

A research study completea.in foronto (Young and

?Reich’ 1974) compared attitudes of students who had dropped

/a€ of high school with a matched sample of students who had
— N .

,/not left the system. They felt\that previous studies of

drop outs had lumped all the factors together and had
produced a hazy profile of the typical drop-out which was so
broad that it was not very helpful 2 )
The tresearchers chose the in—depth‘interviev technique
to collect‘their data.The sample was extensive, with 544 out
of a possible 921 drop-outs being interviewed ‘Another 272

students still in school were matched with half of ;pe

>
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s . -~
Ed “ o ~ S

‘drop-out sample on the basis of program, achievément, grade;
‘ ‘ ’ ' y B y t N V
sex, age and school attended and then interviewed. .

Fofmer catalogues of reasons: why students dropped out .

.were not found to be helpful becagse SO many of»{he reasons

L]

.given were interrelated.The in-depth interviews helped to

L 4

(\

build the profiles of six pétterns of dropping out among the

samﬁle:-One group (23%)'wa§ called the classic drop-out

achievement- , éoor éttgndance, negative attitudes and lack

of credits towards graduation.

The largest group (53%) were the work-oriented group
who preferred work to school and left school to go to a Jjob.
. .. :

Other groups included the homemaker group(6%), the family

supporters (7%),‘the culty allisolates (2%) and'Ehi

yintellectual,elite (3%).This last group, the intellectual

elite, Egnded to be high achjevers who had become
disencﬁanted‘with-the sdho;1 system.}
The reSults of the study also compafe the
characteriséicgfof the .school ieévers with the
characéeristics of gzmafched,sample'of‘students who were
still in school.The reégonses of the students still in
school were also able éé‘be grouped into similar
categpiies{They were group?dfus“?ﬂe career'orientéd(42%),
the aéhdémically orlented (28%), the discontented reformers

(19%),énd the potential classic drop-outs. It appears that
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there is little difference between the work orientedlgroup
of school leevers and the carreér oriented group other than
that they view staying in school as a means to the end of
getting a good Jjob. ‘ ‘ .
The‘approach of this study in groﬁpinglthe,supjects
around major themes of characteristics clarifys the
complicated sets of variah\SS and would do the same for our -
study of students who leave the immersion program. Compariq&ﬁ
the students to those who stayed helped to clarify how the
school leavers are like and unlike those who stay in the '
program so that strate ies for change in the program'may be‘\
considered.The students that lEave»should not be considered
“atypicel and misfits‘vf the system.

'Ih the';9ronto Stddy; the drop-out and the‘siﬁy in
group shared similar attitudes‘towérds the other etddents,
relationships with teachers, general cOursework and
extrafcurricular activitiesf;The drop—out»group had
'significantly more negatibe attitudes towaids rules and
regulations and teaching methods.

The mos comprehens{ve study of dropouts completed
recently in the United'gtates is called High School and
Beyond (Ekstrom et al 1986). This longitudinal study

'completed between 1980 and 1982 followed students from their

tenth yegf to their senioﬁ{;ear In high school. It tracked

the students who had dropped out along the way as well. The
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>
study asks who drops put'and th some students drop eut ABa;'
not others. | ‘ y

In'a discussion of this study,LWehlage ahd‘Rutter
~(1986')'polnt.ou.t that the d:opeut.:ate‘has not gone down
since the late 1960s but rather up and that schools do not
seem to be respondinq to what they know about dropouts They,
'suggest that the emphasis be changed to consider,what could
be wrong in the schohl faetors'that'cause the\students to
drop out instead of concenttatiné on what could he wrong
with the student, In the ngh School and Beyond study three
groups were compared, the drgpouts, the stay ins and the ]
college bound students. Only inhcbmparlnq the three groups
do the factors thafvmgke the difference Teally come tov
light. The'three ;cbmmendations ofhthis'study could be-
considered relevent for‘ahy secondery_program including‘the
immersion program. | | |

-

If the secondary school is to succeed in meeting the

needs of a wide variety ef studehts, the follbwlhq‘practiqes
must occur . Firstvof all, schoois must have an enhanced-
sense of accountabillty towards all students. Secondly,
there should be a renewed effort to establish legitimate
authority in the institution. The final regommendatlon is
that there he a redefinitioh of school work to allow a
greater number of students/t;\Qghieve success and

satisfaction. (Wehlage and Rutter, 1986)

@



i1t is useful to consider what is being said about

. the effectiveness of secondary school in general because

N -

some of the {ssues fgund in the immersion program may be the\ ‘

same factors as those affecting sécondazygeducdtion in
general.

In 1984 John Goodlad completed a report called a
‘glggg_ggllgg_ﬁgnggl in which he discusses é;e results of an
extensive study of the public education ;ysgem ;n the United
States. The sample for this study included 38 schools in
gseven states. Techniques inclu&éd surveys fo parents,
teac;ers and students, interviews yt:p geachezs'and mQQy
cla;szoom o£5e:vations. Schools were chosen to represent a
5pecirum of demographic factors such as soélo—economic

status, {uzal and urban environment and racial and ethnic

-

backgrounds. ) : , .
Here is a short summary of those of Goodlad's

findings that are the noatlzelated to the pré%fnt'study.

1. In the secondary classroom Qbsetvations, it was found
~that students spent 21.9% of class time liéteninq to S
lectures or explanations and 20.7% of their time gping.

written work. Oral discussion and verbal practice took less

than 10V of the total time.

=
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2. Students ténded_tofprgferqsubjecfs ih Qﬂichrthe§‘foo¥ *7
more of an éctive role such as the arts, roafional courses
and'P,Ei {ogé;gn léngﬁage iésulfs were 1ﬁtéiesting because
the observers séy the students take ; more active role in
.fhese classes and saw them as beiné'Very.business like and
,fast’paced: Théy were however less popular and petce{ved as
more difficult émong studeﬁts. We cannoé equate the Sort'of‘)
»foréign language course being ieterredAto with the Immersion 
courses, but nevertheless the treﬁdé»discovered do shggest'
that the more the opportunity'fbr the ;ﬁﬁdent to particlpate
actively the better the students reépond. Goodlad concludes
Eroﬁ-th?seigesulggtthat the Scénario of what goes on in
classroohs.is/féirly dull but he 1s_engquraged bxsthe fact

- that there is evidence that students do respond. when more

motivational techniques are used.

3. Goodléd.finds from‘looking at‘the way schools are o
orgéni%ed that certain practices of dividing.studénts into’
groups of winners and losers, of acade&ics and o£ technical
students and of advantaged and dié;advantaged are bullt into
thelsystem. Practices Such as ablility grouping and tracking
reinforce this system. Immerﬁion programs have beén :egarded_
in the past as appealing to a more upper class portion of
parents and have beeh accused of creating a linguistic elite
(Burns, 1983). Does the secpndazy'immersion program

-perpetuate certain gducational and social hierarchies?
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Therefore there may be little accomodation for the

non-academic student.

o

'4. Despite the many'factors that Goodlad,found to be'thé
same of all ghe schools studied, he did also’reveal certain
factors that ﬁere'happily\different about thé‘more bos;tive

'ﬁgaﬁagfioﬁal_;ettihgs.4The iatisfadtion level surrounding

schools and classrooms could'be directly related to the

climate of the‘environmqnt. Climate refers to the’amount of

time spent coﬁtrolling.s;pdents, the amount of concern the
teacher showed for individual students and the fairness and
appropriate level of diffic@lty of- the tasks- assigned. In
these classrooms, students showed more.regard for one
another ;nd*wereiless competitive and'found‘bne another more

—_

Interested in education.

Goodlad's observation“thét the ‘climate of the
environment contributes to the satiSfacﬁiéh'of the studeqts
iésimilar:to the results of the extensive study of the
effect‘of impr;vedAinterpersonal skills upon school climate
;nd achievement of students completed by David Aspy et
aI.(Aspy, 1977).This study found that training fééchers and -
adminiétrators in clarification techniques and in empathy‘ |
skills had a mgaéuiable effect on levels.of satisfaction and
on achieyement. | |

OH'"
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Discussions of alternate programs‘at the secondary

level may reveal some factors worth conslderatlon 1n thls

study because the secondary immersion program is 1n a sehse

an alternate program itself. -

Ducharme (1983) suggests that despite the budget cuts
and the drop in enrollment that have been affecting
secondary programs in Ontario, alternate programs ha::Lé
grown. He sees them as fulfilling a need to counteractlthe
factory model of education and suggests that rndeed'the
secondary schools of the future could begin to.look like a
series of alternatives. Schools will be forced‘to offer‘

specilizations and emphases and technology may permit them

to operate more like learning}centres rather than full time’

'institutions.

Maurice Gibbons t1984) reexamrned»the>alternate‘
'secondary'program called "Walkabout" ten years after its
inception in a number of schools in Canada and the United .
States. He calls on educators to rethink the tradltional

classroom setting and move towards a paradigm of self-

directed learning. Walkabout and Challenge Education
programs started a decade ago are still thriving and the
rapid expans}on of knowledge, technology and "high- tech"

are all the more reason to start teaching students to stay



in touch with themgelvés and to take charge of their own
lives. | |

in British Columbia there are examples of different
alternate secondary programs which have exper[encgd sﬁcceSS.
Oﬁe sdch pr;graﬁ is the International Baccalaureate program.

- This program prescribes a heavy academic progrémlin grades

i

11 and 12 which is fewardedvby.advancéd’placement at several

Canadianwuniversities‘(deh, Note'4).‘Thls program (I.B.) is
referred to Seyeral_timesrin this study as it fs a pibgram
to which some of thé.students.in qdestion do transfer.

In the Vancouver school districf two similar alternate
programs are pffered at the secondary level (Allendale, Note
5): These programs have grown sjﬁce th{er inception thirteen
years ago and there is a waiting list f9: entrance to them.
They brovide an academically oriented enriched cg;ricuium in
an afmosphere of participation and'responsibilif .“Sthdents'
accéptanée into the progtam,is dependgnt upon their |
motivation and their self- discipline.“

These alFernate programs have ih common that they all
aﬁpeaf fo.be thriving and they all offer‘optiops to ;he
impersonal atmospheré of regular high school settingsf thé
secondary immersion program is spmeyhaf similar in that the
students becbmé a close knit group\ They go to several
classes Qith the same teachers and the same students year
after year. This could provide an opportunity to do

something special with thése circumstances. There does seem

RS
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"to be a place for alternate programs in‘secondary-schoois

today.
| : | _ L

The following issues raised by a revlew of the literatore
concerning French immersion programs , secondary 1eve1
fmmersion programs. and trends in secondary education in
gencral will be useful to keep in mind during the -
description of the present study which.W111‘follow1beg1nn1ng

in Cnapter 3.

1. Issues concerning French immersion programs in'ggneral
‘Include concerns about whether or not immersion is-
successful with students of a broad range of abilitieskfrom

a wlde range of soclo-economic backgrounds.

2. There is concern particularly at the upper intermediate
and secondary levols that the students need increased
opportunities to use the langoage in real life situations
and that curriculum which takes a highly academic and
aformalized approach to the study of the language nas a

counter productive effect.

P

3. Tho need is emerging for as_broad4a varizi;_of'choice oé
possible in courses at the secondary level in immersion
programns and in thefregular English programQItris recognizéd
that Stpdents have a variety of differenf motivational

reasons for wishing to complete their secondary education
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7and that students need to see what they are doing as useful
.fo them in the future. This must be as true for‘students 13‘;~ ,
the secondary immers1on program as it‘ié}foz students in th;X\} .

reqular program.
| L

4, Recent studies 1h secondaryredUCation ﬁoint to the
tmportance of the students taking an aé?T;; role in the-
educational process‘at all levels ffbm the daybto day
activities in the classroom to the seleétioh of options and

the rules and procedu:esvof the school.

5. Studieg of drdpouté have differentiated the group thét
leavgs from those that stay in the:system.ilt has been
suggested that the way to attack the dropout pr%Plem is to.
consider what is wfong‘with the system that falls to meet
the needs of a certain group of students instead;of

concentrating oh what is wrong with the sﬁudents.

6. Researchers have found that the tone of the classroom can:
make a great difference to learning. Some studles reinforce

the importénée of thejquality of the interactions between

teachers and students. s

7. Discussion of alternate programs at the secondary leVgl
indicates that there is a place for these programs in the

secondary system.
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CHAPTER 3. R oo e

\\ -~ METHODOLOGY

~The\chapterrbegins with,the dgscriptlon,of the saq?ie of
students involved in the stﬁdy and thergr6Up$ used as'a
basis of comparison; The secondary 1mmefsion p;ogramé in. the
_school districts frOﬁ whi&h the sa;piés are draun_are also
described. The‘proceaures used for tracking the students and.
constucting the sample are outlined. The pilotgggggifis
discussed as it affeétedvthe contents and the styie’of the
instruménts which were constructed specifically éqr the

study. The 1nsthments are theﬁ described. Finally, the

design and a description of the data analysis are presented..

4/ . \

~

Dat§ an&*inférmétid;—were obtained from students §f four
school districts:vSurrey; Vancouver, Coquitlam andeangley.~
These districts were chosen because they were the on%y
disticts in the lower mainland region of Vancouver where the
: secondary immersion program had beenrunderway for ‘at least -
four fears. Start up complications would not thenebe a
factcz in the results. Here is a brief descriptgqg<i§ the
characteristics of each of the school districts and their'l>

secondary immersion programs.

District 1 (Surrey)- The second largest school district in

the province, with a total student enr;I;%ent of 33 376

51

\§



(Cameron, Note 3), situated to the southeast of Vancouver — -
and including both suburban, urban and rural neighbourhoods,
The secondary immersionstudentspgn:}uded in the sampie were

drawn from late immersion student n two high schools.in»

the distict, situated over 15 kilometres from one another at.

A

the north and south ends of the district.- \\g\

District 2 (Coquitlam)- A large school district with a total
school enrollment of 21 087/ mostly suburban in nature,
situated to the east }f Vancouver. The secondary students

included in the sample were drawn from both the earl;kjna\; - e

the late immersion programs. One junior secondary school
Pnd '
recelives students from the early immersion program, cﬁea‘ ~f
receives students from the late immersion program and one
recelves students‘from both programs. The senibr‘seéondary
school receives all the junior high students foYy grades 11

and 12. There is no distinction made in curriculum z;tyeen

these students at the seconadry level (Wilton, Note'B).

District 3 (Langley)- A smaller school district with an
enrollment of 14 954 students located in a suburban and
arural area to the qast of Surrey Students included in the
sample attend two secondary schools offering the secondary
immersion program t0'studentsiwho ﬁave completed the late
immersion program. It 1s to be noted that students 15'

Langley who entered the Late immersion profram in Grade 6

were interviewed andiscreened for satisfactory work habits
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~ school only

-desdiiption of the groups and of the prbcess used to

S

and average andkabove feadingiabiiity bgfofe securing a ;W”"Lm
place in the grbgzam. T L . f—i' - .
District 4 (Véncoﬁber)— The largest school district‘in‘the )
province, wl;h a‘tofai‘student én lment of 51 128,'ﬁoéated
in the largeézxﬁrbah cenfér. The secondary immerSon prograﬁé
afe hou:;:ﬂié}tbo high gchools on the west éide of the '
school s%ficq. Oni siggol qply'offérs‘a'program'for the
students frop;sgyeral'ea;ly 1mmersldn-§¢hool§?as well as for 
the students ffém thq-francophone program (Programme Cadre
Eran\éis).,The othér.high school offers a program for theg
students difjhelate immefsién program from one'elementary

This is the'th;rd year of the secondary

immersion program at that séhool.

—

"It yas/decided that three grdups would be established for
\7_} s B .

the sample: a transfer. group, an immersion group and a group

‘from the reqular English program. Here is a brief v =

rrive

at the threé groups. o .

Group 1- the transfer students. . o , | .

The numbers of students w&é)had transferred out of the -
secondary immersion program in each school between June 1984
and September 1985 were established. Then the students who

were still attendlné the S%Pe secondary school where the
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- academic~achievement and beca

“"P'

program was.offered were identified and became4the,firstwr=”l~

LY

group in the. sample. The sample'inclﬁdes students from the

late and the early immersion programs as well as some

- students who were in other programs. at the elementary level.

L
J

) Group 2- the immersion studehts.

-~

An equal number of students to the number in the transfer -

Qroup who ere st1ll in the immersion - rogram at that school

at the same grade levels were matchéd on the basis’ of

the §econd group.

Group 3- the students in the regular English program:

AY

-
1

An equal aroup of students at the sameygrade levels in
the regular English program were also matched on the ba51s

of academic achievement and became the third group.

Tne\tot?} sample is d1v1ded into the subgroups described

’ i
below See Table 1 for a graphic representation of the

(e

subgroups. RS

Subgroup i - -those student#® enrolled in grade 8 during

1983-84 schpool year who transferred from the proqram

sometime after June 1984. They were in grade 10 when they

completed the questionna}re. ,-.' -

Subgroup il - a comparison group of students still in the

program in grade 10 when the questionnaire was completed
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‘Subgroup v - a comparison group of thosé'stUdentg still in

- . ) v

‘Subgroup 1ii - aAcombarison group of stddents fn-the =

reqular Egglish program in grade 10. , ;

L d
N

subgroup iv gﬁthose students enrolled in grade 9 duriﬂigthe

, 83-81,schobl year who transferred from the program sométime

after June 1984.>Th§y were in grade 11 when they completed

-

the qdestionnaire.,"Tﬂ
41 ) '-

the ptégram in grade 11 when they éompleted the

guestionnaire.

Subgroup vi -’a,comparison'group of .students in the regqular

<

English program in grade 11.

Subgroup vil - those students. enrolled in grade 10 during
the 83-84 schoolvyear who transferred from the program after
June 1984. They were in grade ] when they completed the |

guestionnaire.

Subgroup viil - a cgmparison group of those sfudents still

in the prdgram'in qrade_l2-when they dompleted the

- questionnaire.

Subgroup ix - a comparison group of regular English grade 12
. 'Q:w

Students. | : ' \Ek

Subgroup'x - those students enrolled in grade 8 duiing the

1984-85 school yeér who transferred from the progiam before
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Al

September 1985. These students were in grade 9 when they . 5:;

. completed the. questionnaire, o -

Subgrpdp Xl - a comparison group of those .students stiil,ln

" the program in grade 9 when they completed the- - 4

questionnaire. ‘ - : : o .

-

<

Subgroup xii1 - a cqmparison group of regular English grade 9

e

students.
Table 1 ° | < B

Subgrouups of the sample
, TRANSFER iHMERSION  REGULAR
i -GROUP - PROGRAM PROGRAM
GRADE 10 Group ix* Group -ii =~ Group iil
(1985-86) :
GRADE 11 Group ive Group v Group vi
(1985-86) '
GRADE 12 Group viix Group viii Group ix
(1985-86) : '
> - v ,
GRADE 9 Group x** Group xi Group xii
(1985-86) : ‘

* transferred out sometime after June 1984
**transferred out sometime during or after Grade 8(84-85)

(4
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The sample selection and the distribution of the

guestionnalires were conducted by a PhD student and a team of

three trained assistants. *

Prior to data collection each individual school alded the

research assistants in identifying samples by:

Y

@

1. collecting class 1lists of French 1mmersion students

enrolled in Grade 8 to 12 in 1983-84, 1984-85 and 1985-86.

2. collecting class lists of regqular English students in

grades 9 through 12 in the 1985-86 school year.

"Procedures for the Research Assistant

At each ?ndividuai school, the research assistants

.compieted the following procedures.

~ 1. students who transferred ffom the Frenéh immersion
proéram between June 1984 and September 1%85 Qerefidentified
by reviéﬁind class llsts. The time of transfer and»the} ’
present school of the students were identified. Information

was recorded on a special sheet designed for that purpose.

2. The academic achievement of these students according
to the cateqgories of Average (C to B-), Above Average (B and

R
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above) and Below Avezaqe (below C} in Engilsh Ftench Hath
~and Social Studies was determined using June 1985 grades on
the_students'~pezmanent records. The overall average of thek

above subjects ﬁnd the‘indlvidnai‘subject scores were
RN 7 C

recorded.

3. If the student no longer attended the school in
questlion the etpdent wae dzopped from tne'sanple at fhis
point. Students were also dropped frem the“samp%§“1£ they‘tﬁ
changed echoolslbegween the time of tracking and the time of
‘data collection, or {f they were absent or refused to fill
;out the questlonnaire Students in fwo schools were malled
questlonnaires and asked to xe&urn'them‘by mail aieo because
a” convenient time could not be arranged by the v
'administzation %f the school fox these students to complet% .

the questlonnaizes at school.

4. Avcompazisdn group of an equal number of students .

’ . . W

eliglble for the above group was establlshed among the

k]

'students 'still in the immersion program. The sampling method
used ls referred to as Systemattc with replacement. Thls is -

performed by dividing the total still enrolled‘sample by«the

number tedulred for. the sample (e g. 2)/7 = 3). The

°

researchez then selected a smaller number than the one
- ~
calculated (e. g.2) as a startlng point. Every thlrd student

was included in the sample. If the enrolled students could
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not be matched to students in the transfer sample, sampﬂlng
was continueq. For samples where thefe were fewer students . o
remaining enrolled than transfer studénte, the entire 5ampie

- was fincluded but not matched'to the transfer group.

*

5.An equal nﬁmbez of students ftom the regular English -
progxam were matched to the sample of students stlll in the
pzogzam The sampllng procedures described above were used.
The actual zeturn is lowet than the number intended because.
" some étudents were 111 or refused to comp}éte the‘ |

.questionnaire or the school was unabie to arzabqe-!-

convenient'tlme for students*to complete. the questionnaires

-
o4

o

and so they were mailed to studeqts. Please see Table 2 for
the actual numbers in each group by disttlct who completed

the questionnaires.
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Table

2

Actual returns ohiéhe sample per district

_ '2 TRANSFERS

IMMERSION REGULAR

. N R* N R* N R*

Distiict_l 21 16 23 21 21 16

District 2 37 ‘28 57 49 53 39

District 3 5 -3 8 8 8 -7

District 4 ‘v57 L 37 87 50 .83 49

Total i 120 84 175 128 165 111

*actual return

Pilot study

In the wintei of 1985 one group of 15 trunsfer students

in one district completed an open-ended questionnairé

compiled by the researcher based on a review of the.

literature. The results of this éllot,Studykled'to the

development of the questionnaires finaliy used in the study.

Abopt half of'fhé same stidents participated in the formal

study, but‘over'one year later. -
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Comments concerning hoth the positivegend the negetiveﬂ
aspects of the program were studied_to_giye direction*to the
- sorts of questions thatvshouidfgecome part of the
instruments.'General areas to focus upon included students'
opinions concerning the short term ano long term benefitsvof‘
the program, their perceptions of positive andiﬂegative
features of the programs ;, their feelings about the
organization and components of the program. .apd their
feelings about the quality of instruction and the

expectations of the teachers in the program.

The instrgmgnts
1. Through communication with district administrators, the
numbers of students in the program at each grade level. for

the period of June 1984 to September 1986 were identified. -

2. The comments and the information‘collected in the pilot
study led toithe construction of the questionnaires. The
design of the instruments was intended tovprouide |
descriptive information about each of the threevgroups in
'order-to construct descriptive profiles of the different
types o£'students who transfered from the programqs_Parallel
questions were constucted between.the:three—instruments.in
order:to be able to later compare~one;set of descriptivé“
data'with another and to identify issues where the groups .

think similarly or differently. The questions sought out

information concerning reasons for pursuing a bilingual
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education, attitudes towards certain.aspecés,offtheuprogranyw;:;ww;f
the‘use of French outside the classroom and blans for thé

N , : L _
future. Other gquestions explore attitufles toward secondary

school  in general. TheldeSIgn 6f the questions allows for

statistical analysis and comparisonvbetween grbups as well

as extensive opportunities for anecdotal remarks on behalf

of the respondents. Please refer to Appendix A for copies of

the questionnaires .

Ficd

_ Desian of the Data Analysis s
In_xass_ﬁj_kzﬁnéigl _

The rate of transfer from the secondary 1mmérsien\\\~;ﬂ__Ji__\\~
E programs in the districts involved in the study is
established by comparing the numbers of students enrolled in

the program agleach grade level from June 1984 to September

1985.

Rescription of the results per group
The results of the questionnaires are summarized per

group and the anecdotal remarks -have begn categogized and

.

tallied by question.
The results)weré not analyzéd,in terms of early
immersion and fafe immersion groups bécausekof the
difféiences in the programs for each schoolAdistrict as
.described earlier in tﬁe chapte;. Oncé at the secondary

“level in egch school, no programatic distinctions were being
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made between early immersion and late immersion students at

that time.
The responses of the students who have transfeired‘from

A o
the program are compared to the responses of the students.

- who are still in the program both statistically and in terms
of the nature and frequency of the anecdotal remarks. The

requhses of the immersion students will then be compared to

fthe responses of the students in the regular program

~concerning common issues about high school in general.

-Student profiles

" The desigh of the construction of the profiles is similar

to the design of a study completed-concerning dfop outs 16
Toronto (Young and Reich, 1974). Young and Reich cqmpared
attitudes of stﬁdents who had dropped out of sChaol with a
matched sample of students who réhainedvin school. Young aﬁd
_‘Reich found that former_éategofies of reasons why stuqén.ts°
had dropped out were inappropriate because so many of the
reasons given were 1nterreiated. Through student lnteryiews,‘
six profiles of students who drop'out werévcbhstructed.'_
Profiles of the studgnts Who stayed 1ﬁ school were also
compiled. Then the.two sets of patterns were compared.
Profiles of the transfer students in the present study
help delineéte thégstpdeﬁt.cha:acteristics that come into .

3

play with.students in sécondary immersion programs. They
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should also identify certain key relationships between the .
students and the program characterlistics which most | J ‘

influence them.

T

Ve

The follo®ing ére considered to be the methodologicai
: . . , N

limitations of the study.
1. The students who left the prpgram at the end of grade 7 t
.and d4id not éhobse to continue at the secondaxy level are

S

"not included in the sample.

2. The students Qho t?ansfered from the program gnd also ' ‘.lﬂM“
| transfqied fromrthe school whgre the 1mmefsion*program is Nzg;
)offeréd were not included because of anticipated difficulty.
inrt;acking_thgselstudents, Only partial jnfdrmation was .

available from districts as to the Qhéreabouts(of these

students.

3. Students Qﬁarieft the school between the time of tracking.
and the time of déta collection were dropped from the

sample.

4, In two schoois questionnaires were mailed to students and
they were asked to return them by mail because a convenient
time to £i11 dut the questionnaire was unable to be

- arranged. See Tahkle 2 for a summary of the return rates.



The data wereAahalyzed in the following manner.

1. Frequencles, percentages and means were calculated for

- the responses of each group.

2. Anecdotal remarks were categorized and summarized for the

" three groups;

3. T-test and Chi-square analyses were used to compare the

responses of the transfer group amd the immersion group and

then the 1mmer51ohdgrggpﬁ_nd the regular group.

4. Profiles of the transfer studehts were_éonstructed by
determinihg 3 categories of'students on the‘basis of what
-the students said were very important factors in their
decisiop to leave the program Then the profiles described

other patterns of responses for each of the categories.

—
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CHAPTER 4 ﬁ
RESULTS OF THE. STUDY '
Vo
Intxoduction

In this chapter the results of the major questions

r .
asked in the study are presented. The results are presented

in the foilowing order.
- R . a B /

1. . The rate of transfer from the sgcohdary immersion

programs in the four districts is documenged. 'g

2. The results of the questionnaires given to each of the
threeAgioups, transfer students, immersion students and
regular program students, are presented (frequencles and

summaries of anecdotal remarks per groub).

3. The reeuits of the quéstionnaires for the transfer
students are'statisticarly compared to the results for the
1mme£sioh students still ‘'in the program. Then the resuits
for:the reéular program students are compared to the results

for the immersion program students.

4, Ftnally, profiles‘ are constructed of the transfer
siudents according te clusters of theii atfitudes about
their_egperiences in the program. Parallel profiles are
constructed for the students still in the immersion‘progfam.

Implications of the results of the study for the

secondary immersion program are ' discussed and
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recommendations arising from the results are_ made inichaptérW¢~ww~f~——

Five.

@

-

Enrollment figures were coileétéd by_grade for each of
the schools in the participating_d:istri(.:tsnsvtarting with the .
1983*84 échool year. Tﬁese figures 16c1u§ed students wﬁq had
transfered ihto the program as well as studénts who had |
transfered f#om the program. We have no way of knowing how.
many students did not actually leave the program,:but rather
transfered to another immersion program in another district.
Table 3 summarizes the rate of transfer for all four
districts between June 1984 and Septemb;r'i985.>As can be
seen from the table, the heavies£ rate of transfer seemed to

occur after Grades 9 or 10.
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- Table 3

*Number of transfers

Enrollment fiqures and transfer rates. -
' 'SCHOOL YEAR | :

1983-1984  1984-1985 1985-1986  N* Br*
GRADE 4
8 290b 307a\
9 198¢ : 250a —— 57 —> 19%
19 1654 189b —— 101 — 35%
11 10lc —> 97 —49%
12 86d —> 89 > 54%

since June 1984 or September 1985

** percentage of transfer

. ‘ ——
Cohorts a,b,c and d= Each letter represents the numbers in

each class in 1983-19
Total of a,b,c and d=
Total of a,b,c and d=
Difference (number of
Total overall rate of

Note- Fiqures for the
included as they were

84 or 1984-1985 and then in 1985-1986.
960 (1983-1984 and 1984-1985) ‘
626 (1985-1986)
transfers)=‘ 334
transfer (334/960)= 35%

1984-1985 school year were not
not available at all schools.
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In this section the queStionnaire results (fiequencies
and anecdotal remarks) are preseh%gd by group according to

responses to families of questions. Copies of the
v " %

~ questionnaires and raw data for each of the three giohps‘may

be found in the Appendix A.

™
Results do not add up to 100% for each question because

¢

students could check more than one response or some students
made no anecdotai remarks or made twp or gore different.
remarks in the space provided. Sqme direc£ uotations have
been included ;here they are useful in understé&anding the |

“pagure of the results.

TRANSFER STUDENTS

1. Early vs late immersion students leaving the program.
The,perceﬁtage of students from the earlygihmersidnji}

program who had transfered was 51.2% while for the %ate

immersion students it was 34.5% (n=v84). Otber cases such as

“being Francophone or having come from another program

accornted for 14.3% of the ﬁransfers.

2.'Perqeptions concerning the usefulness of a'bilingual

education.
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a)‘ReaSons fog_gndertaking a\g}&ingual éducation.‘,»
A summary of the resﬁlts 6f'th1§ question are presented .

in Table 4. - v

| The most important reason for‘puréu}ng a pilingual
education accordlng‘to the frénsfer §Eudents'§as for'better
job opportunitiss; 88% indicated_that this was a very .
'vimbortant\pr Mbderately importanf reason. The sat;sféction
of knowing another language was aiso no£able,.with 8416%
pércent indicating this reason as modera;ely iﬁpor;ant or.
very important. There were vefy few " other reasdhs”n,”
writtep in by the st&dents then were listed on‘the

qdestjonnaire, the most *frequent other reason being that the

v .
{

Lo T - . . [

student's family spokéwFienchL

b ﬁlghs¥to use ‘or mainfain-théir French .in EQ@-future:

A large majority of the,transfér students (88.1%)
‘indicaéed that the§ were indeed planning to use or maintéin ‘
their French in the future. A /

Tﬂe majority of stqdents topk the opportunity to(
elaborate on the anéwer to this questién through gnécdotal

remarks. Their explanations include

planning to use theii French
in job related ways (n= 28, 34%)

using French in travel and
~living in other cultures (n=26 , 31%)

using it in further edu;ation (p=19; 53%)

using French in family
related activities (n=13, 16%)
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. Table 4 , | : : _?i
'Reasons for pursuing afbilingual education
" Transfer students N= 84

Very Moder. Slight. Not - Mean* Rank
import. import. import. import. ’

The satisfaction of : ' ) o
' knowing another language 54.8% 29.8% 13.1% 1.2% 3.4 (2)

" Better job opportunities 57.1% 31.0% 9.5% 1.2% - 3.5 (1)
A better education 27.4%  50.0% 15.5% 6.0% 3.0 (3) °

The challenge of learnlng T
another language 19.0% 33.3% 1 32.1% 14.3% 2.6 (4)

The development of - o : _
cultural understanding 20.2% 27.4% 32.1% 17.9% 2.5  (5)

*mean based on a 4 point scale where 4 is very important and 1 is not
,"important ‘ : - -

/
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1t is intézesting,to note thaf althonghutheée stﬁdentslﬁ
have transfered from the progrém; at least'34% stlli'fgelfv
ihat they will be able to use their French ln‘job §g1ated
ways and that 317 would like to use their French to travel
or to live in French-speaking areas. Only 23§ ﬁéntioned that

they would study French in further education.

- 3. Reasdbé for "leaving the program.

L}

This is’thé key question for the transfer students.

A

Please see Table 5 for a summary of the results.
- The fbllowing reasons were seen by over half thé transfer
students as somewhat significant or very significant factors

in their decision tc leave the program: objections to the

s

content of the courses in French (73%), a pezceptionfthat:
better grades wdﬁld be osbtained 1 English (68%),‘a
"dissatisfaction with theaquaiifyfof instruction (69%),
difficulty with the courses in er;;h (57%) ahé a:pefgéption

that the expectat;ons'of the teachezégin thelimmersiogr

" courses were too-high (53.5%). Almast all of the students.

-
z

who indicated that ﬁhey left. the program té enrol in énothet
special program specified the International Baccalaufeateo ->\
(1‘5.} pfogram (237 of all the transfer .students). In one
‘school 15 oﬁ the 35 cases teptesentzng'lsﬁ of the‘total og

84 transfers were I. B. ttansfeta.”
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Table 5

) ‘Reasons for leaving the program
Transfer students = N=84
_ Very ~ Somewhat. “Not - Mean* Rank
: : . significang_ significant significant :
I felt I lrea;;‘\ T o ° :
knew enough~French. <8.3% - 16.7% 75.0% 1.33 (10)
I didn't likée the L i
content of the. courses 28.6%% T 44,0% - 27.4% 2.01 (3)
- I\didn t like the : _ S * :
Choice of courses. 20.2% 29.8% 50.0% 1.70 (1)
Scheduling affected S ( :
6ther electives. o 27.4% 19 Q% - 52.4% 1.74 (6)
i was having difficulty K . _
with the courses. 33.3% . 23.8% 42.9% 1.91 (4)
I felt I-would get better ~_~ - B
grades in English. 39.3% 28.6% 32.1%. 2.07 (2)
v . C :
I found the teacher's , C
expectations too high. 4.5% 19.0% 46.4% i.88 (5)
I was not saliéfied< )
.with the guality of T
instruction.. 44.0% : 25.08  31.0% 2.13 (1)
o v S e _
I didn't like the idea \\,//
of having to write Prov.
.exams. An Eng. in subjects that »
I had taken in Fr. 9.5% . 20.2 % 67.9% 1.40 (9)
I didn't feel Fr. would be
useful to me in the i
future.’ ] 4.8% v 3.6% 90.5% 1.13 (11)
1 wanted to enrol in another . \X - ~
special program. 23.8% T 2.4% . 58.3% 1.59 {8)

*Mean based on a three polint scale where 3 is vety siqnificant and 1

is not siqnificant
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Heze are some quotations thchv:eflectithevﬁ?tdféaéflthe"”
'comments anecdotal remarks.of the_tfansfez students about
why they left the program. -

The main reason why I dropped the course was

because of the workload which was affecting my
other marks, which 1 considered more important to

my future job plans

The teachers were not fair to the kids that

were slow leatners. -

1 am sure that in a few years it will be a . .
great program but right now I don't think the
curriculum is set enouyh. .

It was very bozing and 1n‘So&ials they were
doing a different program than people in the

English program.
1 thought when 1 get to Grade 12 I'm going to -

know nothing on the final.

. I cduldh't enroil in immersion and the'I.é.
program at_ the same time.

AIn,thefqpestion asking whether marks received in the
immersion courses ;eflect;d.the'amount of effort th forth
by the e’ﬁd nt;, 56% said that they did*'However, aimost
half of the transfer group took the oppoztunity to commént

that the evaluation system was in some way unjust.

_no-depends on teacher,

no return for hard work (n= 38, 46%)

unmotivated, could work

harder,got grades anyways (h# 3, - lltfr,
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Some of the following quotations reflect the

interpretation of the students about what is failr.

3

‘The teachers seemed tq grade us as 1f we. were
actually French. .

I think that if you like the course and make an
effort to understand you'll do well.

ﬁy English marks went down as a result of my
French courses.

o The instructions weren't clear and the
expectations too- high S

I worked really hard and my arades dig not show
it at all

In relation to whether students' grades hdd changed since
-transfering to the English program, 66.1% said their grades

had gone up in.French, meaning that they were still enrolled

>

in a French as a Second Language caurse, Flfty—two percent
(52%) said that their marks had gone up ipn Social Studies.
Only 35.7% said they‘had improved in Math but not a11

students had been taking Math in French as a part of

secondary immersion. Others said their grades remained the,

same for the large part.

When asked sperifically about the’ degree of satisfaction

Y

dthe transfer students had £elt with the selection of the'

courses and ‘the content of the courses in immersion, the

students were more dissatisfied (36.9%) with the content of

the courses than with the choices offefed (29.7%).
Suggestions for courses that could be offered indicated

that the students would like more_choicevin the number and.
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‘not Consumer Ed., less-

B . e
- N - - "~
, . . 3 . S

the types of courses tc be taken. Shggéstions made are"j‘

summarized as follows: - ' . } i

more selection,

non academic, electives - (n= 17, 21w)

compulsory courses, - {n=6 , = T%)
c)more oral courses | . {n= 10 , 1%}) -

41AThe'useJof French outside the schbol Setfing.

, The f£ifth theme of questions centered aréund the
lberceptioné of the studént'qoncernihg the use of.French in
real life situations. A h;qhvpércentaqe.of.the transfer

_students (77.4%) considered exchanges to be useful or very

useful, whether or not they had actually taken part in one:

The transfer studenés fe1t lhat fheyvdidn't use their
French very fr;quently outside the school, but that thé
threé'sftuétions where they uSed it themos;Awe;e_jn
speéking t6 other Frénch gpeakihg people (29.8% sa{d

fiequently or always) , when épeaking to relatives (23.8%)

and when travelling (23.8%). | o

5. Future plans

In_relétion to the future plans .of the transfér
students, "66.7% said it was very likely that they: would go

to university and 46.4% also said they would very likely

)
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travel. Thirty- five percent said they would very likely
look for a job and only 23.8 % 'said they would very llkely

attend a college or other post-secondary institution A

large percentage plan to attend .some sort of post-secondary
institution,>and when asked about language preference, 51.2%

sald they would like to attend an English—speaklng

‘university and 42.9% said they would like to attend a

bilingual‘university, if possible. C .

6. Attitudes about the positive and the negative aspecté of
the experience of being in French immersion.
First of all, here is a summary of what,the students-

liked best about the program:

experience of learning the language,

exchanges, using the language (n=70, 83%)

friends, close knit group (n=16, 19%),

challenge, brfght class
better ‘education, some . <

good teachekxs

It is clear that what pleased the students the most

AL

about the program was the here and now experiencebof,

learning &nd living in the language.

o —

Here are some quotations concerning the favorable
perceptlons about the program. )
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that much more above Engllsh students. I also like
being with the -same people every year. We sort of,l
became a family. - ’ .

The Communications course. It was fun and I.
understood what was going on. I can understand
‘French and I can speak; I just can't write it.

I liked the idea that I was learning a second.
language to educate myself; I understand French
and I like to speak the language ﬁhenever

possible.
P

In tﬁe younger grédes we had such 'a .good
time. We got to go on many field trips and the
course outline was very organized. French
immersion provided me with a challenge and for
that I am truly grateful. I wouldn't change a -
thing in tge earlysyears of ny French
immersion. perience.

The comTents cépCerning the negetive aspects of the

/ pgogram asiidentified_by the transfer students mostly have
to do with the students' feelings about the content ef the
courees} with their perceptien of the guality of insiruction
'bruwith the student's relationships to the Eeachers |
involved. »

They may be summarized as follows:

teachers too demanding, (n= 37, 45%)

pcorly trained

too difficult, demands,  (n= 23, 28%)

pressure

poor qﬁality of courees,

leckvof ;nfeiest,no oral (n=23c _28%) i P

I liked to be able to speak French, to be % &



lack of sefeetlon,choiqe “(n= 17, 20%)

The following quotations may illuminate the various
concerns of the transfer students. The different

interpretations of what is a positive and what is a negativev'h

aspect suggest that we are dealing with several different
types or profiles of students.

-

-not very much emphasis in certain subjects

like Socials (content)
-books aren't very useful (rely on teacher)

~don't use much French in B.C.

The teaching staff was inadequately prepared
to teach students with different levels of
learning. They elither expected-too much or didn't
teach anything at all relevent to the course.

We were called a lot of names due to our
program. We were sometimes called last for sports
and activities in elementary school. In other
words, we were classified as a lower class.

I found the pace was too fast for me. I
cohldn't grasp some of the 1n£ormation and I'd
fall behind.

You do not speak enough orally in class, and
the Socials and Consumer Education courses are
not 1earn1ng ones‘but memorizing ones. -

Too much grammar is expected of us;. there was
a lot of work that was unnecessary and very hard,
. too much hqmeWOrk that took up a lot of my free,
time : .

_ Not only does it use electives, but courses
e are invented just to meet the government
requirement of 40%. I would rather have less.
French than have courges like Communications.

o

Suggestions for the program . .
Again, 1n the sugqestions for the improvement of the

——

program,-many of the comments are teacher- related. Some,
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have to do with adding more variety and choice to the

program:

more variety of courses,
. less compulsory, combine
I.B. with Fr. imm., offer

Fr. for ex— 1mm students (n=25, 30%) o,
higher quality,better teachers, B

more teacherg . (n=30, 36%)

more oral work, interaction (n=i4, 17%)

Some of the following remarks lend further explanation'to

these categories of suggestions by the transfer(students.

Py

_ Make it more interestlng and follow the same
program ‘as the Engljsh. -

Make a firm curriculum and screen the
teachers on personality instead of just resume.

The teacher should go at a slower pace and
) ” see to every.student's needs. He should make the
MV course interesting yet still educational.
~m6re interaction between other Prench
; _schools (exchanges), French community (Centre

Culturel) ’ r-
Perhaps more ‘of an.emphasis on cultural J 4’
aspects of French (studies on French-speaking )

nations, visits to French areas in Vancouver,
etc.) Classroom discussions on a variety of topics

could also be encouragéd.

: Number of courses taken and materials studied
should be optional (except language). Could be,
compared to the International Baccalaureate o

programme.

Okinionsvabout high school in general and other remarks.
| ‘ N o V i N\

80



—

The large‘majorlty’of the transfer students (78.5%) said

they were satisfded or véry satisfied with high school in

general.

-

Here is a summary of the types of remarks made about high

school in general:
LS

more responsibility, (n=12, 14%)
less stilct, better - . !

teacher félations

more interest, motivation,

» o 4

“choice ‘ _ (n=15, 18%)
less exams, more—thinking (n= 8, 10%) - . :
’ B
. SN
IMMERSION STUDENTS ) .

1. Numbers of studfntS'from early and late immersioqu
w1th1n the sample of students still enrolled iR the
immersion program, 46.1% are fromSearly &mmgrsion, 44.5% are

from late immersion and 8.5 % are other cases such as coming

from a Francophoae"background.
. 7 /-
ZJReQSOns for'pursuing'é Siiingual education.
As can be seen from Table 6, many of the;immefsionj
'students attached importaﬁce to all the reasons for pQrsﬁLng,

a bilingﬁal education 1lstéd in the QUestltz;fTheAmostJ

»

. Av | . )
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frequently mentioned as very important or,moderately

important was for better 3job opportunitiis (96.1%) ..
A va3lt majofity of immersion students (91.4%) Said they

e

were planning on usihg or mainéaining their French .in the

@

future.

The following ways of maintaining and usingAFrench'inﬁthe

future were mentioned: =

job :elated practice (n=63, 50%)

_travel, living in (n=52, 41%)

another qulturé

in further education - . (n=20, 16%)
in family situations '(n;9,47%) ' o
' i .
N
.
¥
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Reasons fot pursuing a~b111ngual

-

Table 6

. Immersion students

~

education

N= 128

Very

Moderately Slightly

Unim- Mean* Rank

S N
—

*mean based on a 4 polntsscale where 4 is very 1mportant and 1 is

unimportant.

x

83

o

“

. ‘lmportant important: important "portant

The satisféction of .

knowing another 41.4% 49.2% 9.4% - 0 3.32  (2)
~language. ; P

Better job ’ ] ' , o

opportunities - 78.1% - 16.0% 3.4% 0.8% 3.73 (1)
A better education . 43.8% 42.2% 11.7% 1.6 3.27  (3)
" The challénge of

learning another ) X

language ©21.9% 19.7% 37.5% 10.9% 2.63 (4)
‘The development of

cultural’ . : ~ . -
understanding . 20.3% -~ 30.5% 32.8% 14.8% ' 2.57 «5)



3. Levels of satisfaction with certain asgectsqpf the
- ' 1 )tY o

' program.‘ :

, Table 7 provides a summaryvdf the results of the question
dealing with levels of satisfaction concerning specific:

aspects of the progfgm.
"From these results we can see that students seem the most

satisfied with the amount of French they are learning (74.2gi

v

satisfied’or very satisfied) and the least satisfied Qith

the choice of courses (37.5% diss&tisfied or very,

~

dissatisfied), their marks in the immersion courses (30.5%),

s

the content of the immersion courses (?4.2% dissatisfied or‘

very disatisfied) and the quality of instruct101 (23 7%) .

Scme of the following quotations add detail to the results

@

provided by the student ratings.

Capabilities have been good, but the quality
of instruqtion poor. Teachers were not organized
prepared or challenging and interesting. More
discipline is needed in the classroom.

The amount of films and such in French is
very limited in courses and books at our level in
vocabulary are stupid or if: they are interesting
the language is too hard.

I would like‘to be learning more French at
this time instead of it becoming stagnant (like it

is). L 7
I1t's harder to achieve high marks in French

than it is in English.
I plan also to take I. B. My French immersion

courses do not quélify as I. B. French. ~ *

.The courses I am taking right now.are very
+ good and I'm enjoying them and learning a lot.
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Table 7

Levels of satisfaction with the program

Immersicn students © N=128
] ' 4
© Very ' Satisfied Undec. Dis Very
satisfied, _ or neut. sat. dis. Mean* Rank
The émt. of French ’ » ‘
I am learning 13.3% 60.9% 12.5% 12.5% 0.8% 3.73 (1)
The content of the I :
courses ‘ 8.6% 32.8% 33.6% 24.2% 0.0%—=3.26 (6)
The choice of courses 4.7% 29.7% 28.1%  35.9% 1.6%  3.00 (7)
The scheduling of the , : :
courses ‘ 7.0% 50.0% 25.0% 10.9% 2.3% 3.50 (2)
"My marks in the immersion
program 0 14.0.1% 33.6% 0 21.9%  26.6% 3.9% | 3.27 (5)
The expectations of the N : . . .
teachers ' 7.8% 44.5% 30.5% 14.8% 2.3% 3.40 (3)
, . £

The quality of ‘ \ R
instruction 14.1% 28.1% 32.0% |, 18.8% 3.9% 3.31 (4)

¢

*mean based on a 5 pognt scale where 5 is very satisfied and 1 is very’
dissatisflédw , :

y - . R
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- . r' 4 ‘
When asked if the grades received in the French immersion

courses reflected the'ampunt of "work put into the‘couises,
61%- of the immersion students said yes . The immersion -

students added the folloéing variety of commen?é;' - .
_NQ, unjust, teacher related

work harder than Eng. (n= 28, 22%)-
_ynmotivatéd, don't work and

still get by » ¢n=36, 28%)

Acéordinq tb the resultﬁﬁof the qﬁes;fsﬁnakne, sthaents
aie reguired to take Ehrée‘or four courses out df‘élght in
erﬁcb%for~G:ades 8, 9 and ip'.These courses include‘{ |
Francals, S;cia; Studies, and two others among Math,

PR St ‘ ‘
Commhnicationé;fConsumer Eduéation; Science and P.E. The
séhdol determines whicﬁ éourses will be,féllowed in French
and ;tudents are usually either enroiied-for_aii foup
courses in French or they are not allowed to reqister‘£0t'
. any. In Grade 11 students take Frén\ais and Social Studies;

 sometimes there is a French course when Fran\ats.lsldlvldéd
into Langgage and Literature. In Grade 1215tudgnts(takeronefi
;mmersion.couisé, Fran\alé. when asked about what other
courses could:be offered,_fﬁe,students,had a wlde ygriety of

*

shqqestidns for electiveg. They seemed to indicate their

»

néed‘for choicevand for gome non-academic courses thatns%:ld

be oriented teowards discussion. Twenty- four percent (24%
. . - 13
N -
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of the immersion students suggested a widérﬂﬁgriéfyfofff

electives while 4% Bpecificallyrsu4§es§¢d ﬁhatrCohsumer-'

-education was not a good .choice to be offered in Fregjcni

because the terms wefe complicated and there were no

materials avadilable in French. .

The possibility of having to write provincial exams in
English- in subjects that were studied in French was a '

concern for 54.8% of the(immersion students. Thirty-nine

-

perceht,(39%) said it was not a concern.

-

4. The frequency of the use of French in real ‘life

situations.

Students in the immersion program still do not tend to
use thelir Fiench’very £requént1y outside of'class time.
Students indicated they used their French mostly when

talking with other ernchﬂéaeaking people (30%‘requndqd

By

© always or,frequently).and ;hen travelling (ZSlB%).

'Althodgh students do not use the French they are

- -learning extremely frequently; their\attitudg towards

exchanges 1nd1cétes thatqthey would highly value such .
’&pportunities to interact with speakers of the language.
Most of the students (B4%) said that éxchanges were very

important or*dﬁite important as experliences for immersion

séudents.

5. Future plans.
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‘ %1 A larée majority of the immer' on students (77. 3%) said

it was very likely that they would be going to university
§n§=another 25.Q.%'said they woqld be going_toaeollege or
some other sort/of post¥secondafy institution Thirty—one —
percent mentioned travellinq as very likely and only 19 5%
said they would likely look for a full time job
English-Spbaking universities appealed to 46.2% ofrthe
students‘while bilingual universities_appealed’tor49.2$ of

the immersion students. .. . ' “ o ~

8

6. Positi%e and negative attitudes about the program”End

-

suggestions for its improvement.

There were many positive'remarks concerning the

- C N

>
experience of 1earn1ng the language and - the enjoyment of

beingvahlerto use it. The following themes were notable:

experience'of leatning’and

¥

using the language,exchanges, oral {n= 96, 76%) -
world cultural understanding : {(n= 19, 15%) .

r
challenge, bright class, some (n="17, 13%)

good teachers

friends, small close knit group - (n= 24, 19%)

88 ;, ’ -‘,




X Y .. . s . .
- . . s “ . -
o . .
-

The following quotations from students about their

positive experiences in,the'program add depth to the

e .

: preceding summary of remarks.,
' The introduction to French authors and poets -
and the added study of grammar that can also be . ,
applied o English courses, ‘ B

That we are learning a%other language. It . -
also makes us work harder so .l think that in some<* S
ways we will be better able to cope with more .work

in the future.

» I like knowing another language and being
able to understand a little bit more about the

world. . . ‘ i

You stay with the same group of people so you:
‘don't get as nervous during'oral presentations.

\ It's fun, a chaIlenge and I think it will
help me later on in the future.

The activities such as immersion’ exchanges

We benefited a lot from many of the
extra-curricular actkyities‘ The courSes are’

~challenging.
“ . The major negative aspects of the program mentioned seem
to center around the lack of choice of qgﬁrses, the quality
of the content of the courses , the motivational,zactors
related to the teachers.and the fact that sopetimes'thec

students will have the!/ same teachers for the same subjects

for several consecutive years.The following themes providela

Eummary: -
inappropriateness of some 3
courses where terms, materials %
difficult-and inferior -~ (n=-29, 33%)
harder than English,'too ‘ : L
%

much work, hard to

J .89 ,
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undersfand;

interferes -
with Eninsh (n=_13,
quality and. preparation of
teachers, attitude of . . N :
'teachers . f?, {(n= 28,
tedioﬁé, boring cqntent,,“ - .
\'repetitive ¥ (,u (n= 38,
_repetition o{ same teachers- , }n:~25,
- . . 5
lack of choice, electives,‘ S
input. from,students . (n=f75j;

’ n?,
kA . * N &
Q -

The following remarks may serve’
of the anecdotal remarks. :

It limits the un-academic side of yog.
especially in'the:thior»

have less electives,
yearss<

We should not be forced to take afcounse in
eg. Consumer Education

French if we don't want to.
. = E

The material that we uSe in the*eourses is

22%)

30%).% " -

20%)

R,

59% )

oy

' .

<
v
oE

RN
3

R

You

. not as advanced as in the English courses and
sometimes there just isn't the-material in French

to use.

Durlng elementary school I had many problems.

that were overlooked. Now they are extremely
The program gets frustrating.

evident.

Courses are too hard,

marks.

so lots of people drop
out, so their parents won't bug them about their

tﬁiclariﬁn thissfummary
¢ - R} k

Being together in one class with two "teachers

(same teachers every year)

There is nothing negative about the program.

as a whole ;

The suggestions made for improvemerits to the program

follow directly ﬁrom,the comments concerning the negat1ve

A : , ) :
aspects.Students recommend ‘more choice of courses and

S

o

& -
v Ng’»"&
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teachers and wouldrlike to feel motivated to use the

" g}anguagé. Here is a summary of the major points: g

a larger 9ariéty of

good teachers - (n= Szi/ﬁZ%)-<7

more oral, more opportunity;
to use the language (n= 26, 20%)

 more/interest, ‘motivation - (n= 42, 33%)

more.choice, electives ‘(n= 79, 62%) ,
The following remarks reinforce the suggestions.

? There should be more creativity and interest
in the courses. If a person has chosen the French
program because they like French, then the course

- should-be fun. :

More subjects in French; more exchanges

- (elementary and secondary school) for longer
periods of time. Get better teachers and we ,
shouldn't be stuck with the same teachers all the

way through high school It's boring'

] Better organization,'more teachers.
Structured closer to normal English courses.

'I think Ethat if you're doing poorly in a
French immersion course, and you are capable:of

better in the English course, you should be able
to switch that course but still be in French -

.  immersion. R
£

7. Atﬁitudes and suggeétions aboﬁt high schooi in géheral.
A large majority (89.9%) of students in the:immersibn
program said they are.satisfiga’or‘very satisfled with high

school in generad. : |

Here is a summaiy of the anecdota;'rema;ks:they @ade

C:;:»'

, : -
- concerning high school in general:
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mord electives needed. v,7"Wﬂ(n='14, 11%)

need better teachers more (n= 14, 11%)
help o ¥

am’learning, enjoying ' (n= 28, 22%)

-

less stress, exams, B N Co ‘
less rote learning ‘ (n= 16, 13%) , - \ -

smaller classes, more funds ', \ L
materials v (n=11, 9%) ~

more extra curricular 7 (n= 9, 7%)

UDENTS IN TH U 0

1. The type of program belng followed.
Fifty—one percent'(51%) of the reqular Englisn

: 1
program students said. they were foi)owing a,unliversity

- entrance prggram and another 41% said they were taking a -
combination bf"programs that would still permit entrance to

post;secondary institutionsx N o v ' ) .

2. The satisfaction.level-ﬁith Qarious asbects ofnthe
"program.’ |

Students seemed reasonably satisfied with particular g
asbects of the,regular Englisn programi‘A large majerity . o
(82%) of the students said theyfwere satisfied er very

satisfied with tne amount they were learning The lowest

level of satisfaction was with" grades received .whére only

53% were satisfied or very satisfied, and with the



4. Positive and negative aspects of the program.

4
i 2
4

*,expectations of the teachers, where only 54% wexe'iﬁtisfied,

-

or yery satisfied ' : R

students added the following types of anecdotal remarks

when asked to rate specific aspects of the progrqm

positive school

teachers, program '(n=23, 22%)
' negative,teachers, ‘ ~
lnterests, démands (n=16, 15%)

/

tive,space, funds . : ' - o -
arqe classes g (n= 9, 9%) s ——

Vhen’asked-whether or not marks reflected the amount of

:'-‘ work put into courses, 78.4% of theAstudents salid yes and

21 6% said no. The following anecdotal remarks clarify

_someWhat the answers:

rifhb, pnjust; teachers “(n=-11, 11%)
‘don't work . (n=10, 10%)

iﬁiﬁ.sElans'for the future /

Fifty-three percent (53%) of the students in the regular ’

: prggiém,said they were very likely to go the university and

aﬁother 25% said they would be attending a college or other

”'post-secondary institution. Fifty percent (59%) said they

would be looking for a full time job and 27% sald they would

travel | T .

: "Seventy —eight percent (78%i of the students In the

regular prograﬁ sald they were satisfied or very satisfied'

',with‘hiqh school 1in general. Here is‘a suramary of the
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anéEdotal remarks‘they made.. The -most positive aSﬁeéfwéf:thé
program seemed to be the choice involved in the courses and
the selection 6f Studies.available.-The most fréqﬁent' ’

negative comment had to do with the content of fhé coufSes

and the demands made on students. This comment may have been

shaded by the fact that most of these quéstionnaiggg;were

" ‘completed near the end of the year ere pressures aré the

greatest. Some students (17%3 mentigned that teaéhers Qere

‘good!and others suggested that the/quality of teachers could

‘be improved .and that the teachers{could do more to help
" students (30%). The following provides a summary of the

remarks concerning°the positive aspects of the program:

course,selection,

erganization ' ; (n= 86, B3%)

- | , o
' teachers good o (n= 18, 17%)" '
friends, social aspects: (n= 27,‘26%)

‘Studentsk‘opinions'gﬁbut the negative aspects of the

‘program are as follows: ' '

courses, content, , (n= 72, 69%)

demands, - ‘

teachers, qua11t§, ‘

demands, personality (n= 29, 28%)

rules, administration.. (n= 8, 8%)

d)overcrowding, lack of funding {n= 10, 10%)
Finally, sugqestions are summarized below:

more cholce of courses, less

exams, pressure . (n= 78, 75%)

better teachers, more help{n= 31, 30%)

more social aspects (n= 15, 14%)

funding, class size (n= 19, 18%)
94



K N

L A Sl . . ‘ . A' ,

. The questionnaires were designed to allow some
&\ —-

>

comparisons between the answers of the transfer students and

~ the,.answers of the immersion students The discussion of the>lfj"

results of ghese comparisons have been organized around o

.-

- ce‘tain key questions

P . -

1. Are there -more. early immersion students transfering from

the program than late immersion students?

Among the immersion group, 46 1% came from early-

-immersion and 44.5% from late immersion Among the transfer

group, -51.2% were from early immersion and 34 5% from late

immersion. According to the Chi-square analysis there was no -
significant difference between the ratio of early vs late
immersion students enrolled in the program and the ratio

leaving the program (x2=1.07,df=1, p>.10)

2. Are thireEroportionally more boys than girls
transferring from the program or visa versa?

7 Table 8 ripresents th; numbers of boys and girls:among
the transfergroup and the immersionvgroup. The difference
proportionally betweenﬂthe two groups 1s not significant

(x2= .235, df=1, p>.10).
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Tablg, 8

COmparlson of n&mbers of boys and girls

Transfer group and immersion group

_ N o ¢
ST ‘;RANSFERS * IMMERSION
' - . . M B . ‘.'V "4 ) . ‘
BOYS T 38.0% . 34.6% _
GIRLS - O TEL.9% T 65.4%
. - 7/_7 _
- ' Do ’ e i

é Comparison of reasons giveh for pursuing a bilingaui}A
) education‘;see Table QJ. \‘afﬁgi?{i, ‘ | ‘o ; i;f-é] .
7J{€nile~the most.important‘reason,for'pursuing‘a oilingual
‘education Eor‘both thevimnersion students‘and.the'transfer
~students was for better job opportunitiestithe immersion .
students are‘significantly'nore qommitted'to this reasorn |
(t= 3.14,d.£.=209, p<. 01) .The'attitude of thé immersion
group that a bilingual education provides a better education‘
is also significantly more pos1t1ve (t 2.55,4f= 209,p< 05)
Differences between the two groups are not significant

concerning other reasons including*the satisfaction of-

knowing another language.
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1

’ ’ b s ' o 1
3. Do the, students in immersion plan to mainta!n their oy
- RS 4#,,,, P — 5'7‘,,

French 1n the future any more than: students who have

P L \,f‘:

rs

transfered from the program’ ' I B .' ) g

- Both groups overwhelmingly plan to use or maintain their’
French in the future (89.2% of the traaners and 91 §§ of

the immersion group) The summaries of the anecdotal remarﬁs

for this question in the*descriptlons of the results forl

each group provide further information (see p. 70 and p.82 g
| ——— ) . . . ,‘ -;%;: .
for the tranafer group and the immersion group ) i » T
respectively) KN s P
A N
- VS
- /.
1.
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S | Comparisons of reasons for a bilingual Education :
T Transfer students- ang immersion students

B

’ - - Mean scores® ¢
- Immersion = Transfer t values o

R _ _6;‘ " group s qroup ' o S

The satisfaction ' - " o MQ‘ - .
of knowing aﬁbthﬁ! S o , N 8 B
language. _ : 3.3 . 3.4 L 0.7% n.s.
Better job~ C . o -
opportunities i;“g 3.7 S 3.5 3.14xe .
A better - , : : o

. education . 3.3 3.0 42§35%
The challenge of w, ¥ . ' i : « /
learning another - t . 5 o
language. o 2.6° 2.6+ 0.35n.s. ¥

" N ) . =, . : n "j (’% N B

THe development o A%% . .

. of cultural v B : L .
understanding 2.6 2.5 - 0.42 n.s.

*p<.05 - . .; a - ]
*r*p< . 0(;. T o B & .

a ":, pl
R4

A'*méhn scores based on a 4 point scale, where 4= very impoztant and 1
. unimportant :

- . ;
. ) N
B - L
N 4 ’ .
L «



4. Are the opinions of the immersion students concerning

»

ceitaiq aspects of the p:ogzamrany more Eavozablgrthénrthc.

opin;ons'bf the tiansfet students as they relate fo;tﬂg@ﬁ@

. . ‘ N . . . . . . . L. ,@ )
decision to leave the program? (See Table 10 for a summary - .
of ‘the comparisons.) -

.

The responses to the quesf?on about reasons for' transfer

among the transfer studenfs and those about satisfaction

with the ptogzahlamong imﬁetsibn studen;& méyygot»be
compared statiatically.becauzf of the nature of the
questions. The transfer 5tudeh£5 were asked ggfihdicate on a
three ﬁolnt»séale thch reasons for transfer were a
sign{ficant‘pazt of theig décisioﬁ to leave while the
1a@ezsion atﬁdenté'wﬁtg askeA'to taﬁe their 5at13£§cfion

x
» .

with aapeéts ;f_the’pzogram on aﬁfivg peint scalg.rTherefofé
the nhumber pf‘ttanafer’studenté indicatinélthat each aspect
was a BOme?hat or very significant zea3on.foz fransiez is
compared to'the;numbetoof iwmeggion studepfs‘dissatisfied or
very dissatisfied with thét asbect:', S

Filrstly, 73% ot the transfer students sald that the
content of the cgurses_wés a somewhat significant or very
significant resson for their decision to leave the program.
In contrast. 247 of the immersion students were dissatisfied
or very dissatisfledfyggh_;hlsiSspect.‘Secondly, the

majority of transfer students (69%) sald was a somewhat
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‘Table 10

Comparisons of the opinions of the transfer
students anéd the Immersion students a

" Transfer students Immersion students

Reason for transfer . Dissatisfted
. n=84 - ' . n=128
Content of the ‘ 7
courses. . = ° . 13% X 24.2%
A . N .
Cholce of the T L
- courses. , C 48.6% _ , 37.5%
Scheduling of the ‘
courses. o , 49.9% 13.2
Grédes in the immersion
courses. 68.9% 7 30.5
Teachers' expectatidns 54.1% 17.1
Quality of instruction  68.3% 22.7 '

a- The contents of the questions were in slightly different contexts
"and the scales were different, the transfer question being a 3 point
scale and the immersion question a 5 point scale. Therefore, no

statistical analysis was undertaken. :

v
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signifiéant or very’siqnificant*?ictot in their decisibn to
leave the program wés the'quality of instruétion; among the.
lnﬁétsiqn students, 22.7% wére dissatisfiednot very’ |
dissatisfied with this éspecf.h third aspect which seénérés
much of an iSsuéafotithe F;angfer gtndents inréompa#iSOn to<
" the immersion students iZthe;gradgg_in_the immersion _n
courses, as 68.9% of the transfer students said this was a
faéfbr in their leaving the program; 30.5% of the immersion .
students were dissatisfied with their grades. One factor
which the gransfer students rated as a factor for transfei
is the expectations of the teachérs. Aboutrhalf‘of the

transfer students (54.1%) said this was a reason for

transfer but only 17.1% of the immersion students were

dissatisfied with this. .
Finally, SOt.of the transfer students said they were

‘dissatisfied with the choice of courses while 37.5% of the
immersion students said this was a significant reason fro

transfer. This might indicate that the transfer studqnts

could have accepted the lack of choice {f it hadn't been for

other factors. !

In summary wé may §ay that there are definite gaps in the~
. levels of dissatisfaction between the immersion students and
the transfer students At 1easty30% of the immersion

students being more satisfied than the transfer students

with therfollowing aspects of the program: content of

——
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courses, the scﬁeduling of‘thé courses, gradés.in the
' immersion courses, the teachérs‘ expectations and the
quality of instruction. - N

The anecdotal remarks about what the students liked best
aﬂd‘least_about the program and wh§t suggestions they Qould

_have for improvéments to the program are interesting when

" one cohpares the answerd of the transfer students with thev
answers of the immersion students. Please refer to fable 11
for a suhmarixof the comparison of these.anécdotal remarkﬁ.

Both therimmeISipn students and the transfer students ldok‘

- very positively on the opportunity that immersion pro?ided
them toilearn the languagel Ebth groups see the negative
aspects of the ppograﬁ to be associated with the content{and'
the interest level of the courses and with teach;r related
factors. The immersion students poinéed out that one tends
to have the same teachers for the same subjects year after
lyear. The main suggestion for the tiansfer students was in
the area of the selection of teachers, while the immersion
students continued to make suégésﬁions abouf theAconpent,
interest and cholce of courses.

In the question as-to whethervthe amouﬁt of work
expended in the immersion program was reflected by the
grades received, 61% of the 1mmer$10n students and 56% of
the. transfer students said yes. A Chi-square analysis

demonstrated that there is no significant difference about

attitudes on thls qguestion (x2=.51,df=1,p>.10).
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Table 11

Comparisons of Anecdotal Remarks a
N . } .

Immersion Transfer
students students
' ns 128 C n=84

—

B:aL_aanﬁgta_gi_tnarnrggxam
a) experience of learning
another language,real opportunities,

exchanges _ : 76% 84%
b)challenge » f‘ 13 ‘ 8
c)academic and furdre related 10, .3
d)for cultural contact and .
world understanding SN 15 B 0
e)for the friends, group - 19 - 19 ‘

Negative aspects of the proaram | : .

a)inapropriateness of the courses,

difficulty, workload ] ' , - -33 - 28

b)lack of interest o \ 30 28
c)quality4and afritude zf teachers 22 | 45 *
d)repetition of same teéchers 20 ' -

‘e)lack o;"bhoice, gelectiqn‘ o 59 - | 20

a)more oral, interest,
encouragement, motivation to

use landuage . _ .53 17 *
b)more choice, less compulsory 62 : 30
c)better teachers, better/monitored 42 : 36

a-0Only anecdotal remarks representing more than 10% of the group have
been included here. ) , . ,

* more than a 20% difference between groups.

£l
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The anecdotalfrémarks of the t:ansfet students and the

A

immersion students»abdut.the amount of work éxpended for the
l grades received further illuminates the attitudes of the two

groups on what seems to be an important issue for both

groups. . : v o :
Transfer '~ Immersion
i - students students
t a)yes, fair 13% - 20%
"~ b)no,work Harder than
grades show : 46% 22%

c)unmotivatéd, ‘
donn't work and : , 11% _ 28%
.8t1ll succeed. ’ ' ' '

Among the tzansfér stpdents there seems to be a fairly
large qroup-who felt they were working hard and not-
succeeding'at“thé program. Fewer immersion étudentg%feel
like this although 28% seem to feel unchallenged.

*Whenfasked about éuégeqtions for othgr courses which
éould»be offered 21% of the transfer students and 24% of fhi»
immergion,students suggésted more selection, including some
non-aEademic courses. Twelve percent of the transfer

7.stﬁdents made special mention of the need for courses geared
towardﬁloral work. The two groups seem to think similarly
hphat more sqlection would appeal to the studenté. Here i3 a
comment from one- student which sums‘up many of the‘feellngs
expressedﬁr | \~

I violently object to taking similar courses to

English where terminology .(Consumer Ed.) is vital.
I think there should be a cholce involved in the
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‘selection of courses offered to be taken in
French. There should be an entire curriculum
provided in both French and English and the: -
choice should be left up to the student aslSovthe
number and selection of courses.

5. Do students still in the immersion program perceive
themselvesvgs using their French outside of qchoolyany7m6re

frequently than do the transfer stﬁdents?

Please see Table 12 for a summary of these comparisonsu.
Neither group responded that theyvhake'more than \
.occasional use of théir French language skillsAoutside of
the classroom. The most frequent use of tihé Freﬁch foixthe
two‘groupsbis with other French speaking*peopie, which
received a mean score of 3.1 for the_transferistﬁdents and
3.0 for the immersion students (3 being occasionally):
Travelling received the seccnd hiéhest score of 2.5 and 2.8
(2 being hardly ever). These two situations represent real
communLcativelscenarios where French would{be naturally»
useful as opposed to such uses as watching‘French TV or
talking wlfh classhatéé where English is the first choicé,
T-test analeis reveéled that there were no significant‘
differences between the two groups on any aspect&of}this ’ ,
duestion, except that the transfeg studenéé sa1d tﬁey used
thelr French;ﬁore.with relatives'(t=2.81,df=209,p(.01). ‘
Desplte these indlcations that neither group uses French j’““ﬁv
very much in non-school situations, both groups (78.4% of :
the transfer students and 82.8% of the immersion students)

indicated that exchanges were an important or very important
way of helping immersion students to achieve their goals. '

-
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~ = Table 12 3
- Comparison of the use of French outSidejséhool

Transfer.students and immersion students

T 4

E %
' : Méan' scorest* S .
P Immersion ', Transfer t value
CE ' group % group
- - /‘
Speaking with relatives 2.0 2.5
Speaking with friends 2.2 . 2.4 8.
Speaking with other . \\\
French people 3.1 321 -
Listening to TV or radio 2.2 . 2.3 - .S.
Writing letters 2.3 2.0 1.64 n.s.
" While travelling 2.9 2.6 - 1.58 n.s.

*mean based on a 5 point scale where 5= always and 1= never.

*p< .01 , ,
- n.s.- not statistically significant s
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6. Are there any differences in future plans between the

¥ran§fef students and the lmmersion students? .

?"”ﬂéiease see Table 13 for a;summaryvofﬁgaéée‘comparisons.‘
J;There was a signlfiéant d‘fferenc; between the number of
1mmé£sion students and the numbér of transfer students. |
‘iilikéiy to go to universitY‘ (£= 2.10 ,df=‘210,p<.05). The ' e
Atfahgfér groab sald they were more likely to find a job than N
iﬂthé_immeisidn students (t=2;q7,'d?¥§05;fpj<.05) . The
resbénées of the tranéﬁe;“students indicated that they were
}_mo:e likely to tra?el (£;2.90,df=203,p#<.01), These results
‘z'suggest that the students-that stay in immersion were more
">rdéfin;te about going to univer;ity. \
'_In the question‘coghernﬁgg wﬁaf sort of university the
l students would like to attehd, slightly mo:e-immersion
“studénts (4932%P said they would like to consider a
gbilingual university but there were still a substéntial

number  (42.9%) of transfer students - who showed;intenest in

the bilingual institution.This difference was not

significant {t=.84, df= 203 p=>.10).. .

¢ 4,

7;'h19”there any differences in the opinions of the two

FRNERE A,

'f:g;ddps about high school in generél?

“ The vast majority of both groups sald they were satisfied

jd; very satisfied with high school in general. Means were

4.1 (on a 5 point scale) for the immersion students and 3.9
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Tapie 13

Comparison'of plans foi«fﬁe future

Immers{gn students and transfer students .
* Mean scores*
Immexsion Transfer = t value
groyp group L ,
: =T

Going to university 2.7 2.6 ‘ 2.10%
Going to college or ) /
technical school 1.9 2.0 g .07 n.s.
Getting a job 1.7 ‘ 1.9 ~ 2.07%
Travelling 2.1 S ~2.4" 2.90%x
*p=<.05 ,
**p=¢.01 -

*mean score ;based on a 3 point scaie where 3=very likely and
l=unlikely. o



. for the transfer studénts; there was no a significant

difference (t= 1.63 ,d£=209, p=>.10).

&
o St o
> - .

The immersion studénts and the regular prograh students
: ' u ' - .

were compared on the following guestions. w @ ’
. . . X < B .«‘ N .

1. Are the opinions of the students in the regular program

about certain aspects of their high school experience any

different than the opinions of the immersion students about

s

paral;el,aspectsiof the immersion program? C\, - _‘gh
~ Please see Table 14 for a summary of the comparisons on

six aspects of the program. Students,inathe regular program
are more positive about the content 6f~their courses -
(t=3.97, df=236,p<.001). The regular étﬁdehts are also more -
positive abéut their choice of courses '
(t=4.89,d£=237,p=<.001). Thirdly, the'regular_progxam
7 students said they were moré satisfied'With the quélity,of
“;nstrucéion,(t=2.09,df=233 ,p=<.05)?

More o} the reqular proqram‘stuaénté (78.4%5'thouqht

§ra§esArefP§cted the amoﬂ;t bf work put fpréh by students

than did immersion students (61.0%) . This is a significant
difference~}§3§6.81; df=1, p<.01).. o |

- B
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Table 14 \ e

program
Immersion students and students in the reqular program

p— Y

- Comparison concerning satisfaction with cerﬁéin aspécté of - the

‘Mean scorest = ‘
Immersion - Regqular -t value

xxkp=,001

*mean score ‘based on a 5 point scale
dlssatisfled

110

group group * _
- \-/\ = . -

Content of the courses 3.3 3.7 - 3.97k%x%
Choice of courses 3.0 3.6 ? 4.89%x%x%
Scheduling of courses 3.7 3.5 1.66 n.s. B
Grades in the courses 3.9 3.3 0.77 n.s.
Expectations of the ' . .
teachers 3.5 3.4 0.68 n.s.
Quality of instruction 3.6 3.3 2.09% T

. : ey "
*p=<.05

where 5=very satisfied and l=very



. groups’

2. Are there differences in the future plans of the two

- .

Please see Table 15 for a summary of these comparisons In
relation to future plans, more immersion students than
regular program students said they would very likely attend
universit; within one or two years of graduating (t=3. 96
_ df—232 +P=.<.001 ). More regular program students,than
immersion.students said they.would find a~jobf(t=5Q91,A
dfééza;p=<.oo1). N ' ”

2;_Are there differences in the satisfactionilevels about i
high school in general between the immersion_students and

the reqgular program students?
o

rhinety percent of/the immersion‘students said they were
satisfied with high school in general as opposed to 78.4% ofkvf
-the students in the regular program, not a significant

difference (t=1.37 , df=6,p=>.10 ). .-
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_ Table 15 .
Compar isons® about future plans <~/
Immersion students and students in the regular pzogzam

L

, - Mean ségres? 3” ,
v » Immersion . Regular t value.

‘ Group ‘Group '
Going to univérsify" 2.7 . 2.4  3.96%%x
‘Going to college or . . y
technical school . - 1.9 2.0 . 0.39 n.s.
.Getting a job ’ 1.7 2.3 ' S.9Lx%% .
Travelling . 2.1-f' -1.9 . 1.63 n.s.

x/_)’*:p< .001
.

*mean scores based on a 3 point scale where 3 =very likely and 1=
unlikely . , : : ‘ L

¢

112



) Thehfz&nsfezv stuéénts were grouped according to thelr
reasons for'laééingvthg proqiam.'fhia allowzd.thev=fqzmatibhvn
of three dlftetent;desétiptlvé' profileﬁ of thelrv'attltudes-
and §§1nion§§;bout thé program and aboﬁt the‘usefulhgss of

French to them now ahd in the future. The transfer students.

vere grouped into the following categories.

1. Students who are dissatisfied with the guality of -
instruction. Thirty- seven J{!\lof the transfer students)
answered that this factor was a very signlfiéant reason -+ for

leaving the pzoqzam.,’
2.Students who are having difficulty with the courses

i
students) cited this as a significant reason for leaving.

offered in French. Twenty- eight  (33% of the “transfer

~

J. Students yho left the program to take another special
program. Twenty- four percent (24% ) feil into this group.
The profiles of these three groups of transfer students
were as follows. ]
1.__Students who  are dissatisfisd with guality of
' ;: :.‘ - ‘v' -
These students All sajid (37/37=100%) that the quality of

lngtrpctlon:uas a very signfficant reason for leaving the
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program. They@‘responded to other

foilowing manner.

I didn’'t like the content of the
courses.

I felt I would qet better grades
in th Engl1sh program.

key questions.

Very slgnifiéaht

in

“the

or

moderately significant
reason for leaving

I found the teachers' expectations

“of-immersion students too high

1)

83.
70.

64.

™
2%

8%

students dissatisfied with the quality of instruction do

not seem to féél that the immersion courses are the parallel

courses to those offered 1nb the English program.

¥

they would 1learn more and have better

English program. Sixty—ohej percent

from early immersion and 31% from late immersion.

indicate that the early immersion

program and no longer finding it mot

(61%) of

group is

ivating.

teachers

"this group

@

They -

in

tiring of

These same students are dissatisfied with the

as it éxists for them but they are not necessarily

about the experience of learning French.

Many

feel
the

is

This might

the -

program

neggtive

of

the

transfer students said the best thing about the program was

the experience of learning and using the language and 89% of

the transfer students as a whole sald they would like
maintaln their French in the future.

reflect a feeling on the part of

this

The anecdotal

group

to
remarks
that the

teachers should be-more understanding of the students in the
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se¢6ndary immersion program and- try to put some interegt
Into the course content. Here are some quotations from
students in this group which may clarify their feéllhg about

the program.

1 think there should be one course in Immersion
where it is oral because it's a lot" more useful
than knowing how to write.

Much  material was unnecessarily repeated year
after year. ‘

~ The program was very unorganized in the older
grades. Course work was not significant.

Provide more oral projects and the note taklng
straight off the board without knowing what it |is
about should be cut out.

i 4

I feel it was hard as a student to go through a
program as unstructured as this one. All the
teachers had different expectations in writing and
in reading. .

Some teachers do not have enough enthusiasm. All
they do is - give out photocoplied sheets and make
~you fill out a bunch of questions.

.2'Ibg ﬂt“d:nta !bg a:g ha!ing ”Iftiﬁult! !1;“ ;“g lmmﬁlﬁlﬂﬂ

gourses.

These gtudents (28/28 =100% of this group) said they are

" having \difficulty with the courses offered 1in French and
feel they could get higher grades in the English' progranm.
They N _responded to certain related questions 1in  the

following manner.
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A very or moderately
significant reason for
leaving

I didn't like the content of the
‘courses offered in French , , . 78.8%

I felt I would get better grades

in the English Program. " 92.9%
" I found the teachers' expectations

of immersion students to be too » 85.7%

high. ‘

I was not satisfied with the .
quality of instruction. . . 64.3%

"Forty-nine percent (49%) of this group was from early

e

immersion "and fiftyQ two pgrcent is from late_ immersion

-

which.is proportionate to the total numbers in the secondary

program where slighty more Iate immersion students were in

the program than eérly immersion students at the time of the

4

study. : , .

These students as well, like the majority of all the
tfggsfer4students, enjoyed the ekperience of learninq thev
language and plan to maintain it in the future. They séem
particularly disappointed about what hapéened to them ;n
high school ana about theif‘inabiiity to keep up in the

immersion prbgram. They also seem frustrated about not

receiving help whén they Qere having difficulty. Here are.

some anecdotal remarks to sgpport this protile.
I went for after school help but couldn't grasp
the concepts of the vocabulary. v

3 The grammar part is very hard.

w
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.It's hard to get help from parents who are not
bfllngual and some. things’ such as Math should be
s . taught in English Lo
The teachers are too strict and expect too much.
The amount of work expected is too much. There
could be a more friendly atmosphere

I even got on the honour roll when I left the

program. When I was in the program I was near

failing. B
1 tried hard but the teacher didn{tshave' any
patience at all. *
3. MLWMWMML
s.ne.c.ul_nm:.a‘m '

o

All the student3~;in thts group (20/20=100%)vsa;d,’that
they left the program tp pursue another special program{
Fifteen3of these students come “from the same high school
where they transfered to the. International A Baccalaureate

Vprogram. They responded to certain other Questions in the

~

following manner .

~A very or moderately
+ significant reason -for

leaving
I didn't like the content B 65% ]
I didn t/ like the choice N o _ |
of courses : 50%
I was not satisfied with : |
the quality of instruction , 50%

These students may share some of the concerns of. che other

two groups, particularly concerninq the content and the

quality of the courses. They are, however, highly achieving

students to be eligible for the I.B, program.
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The students who have tiaﬁ;fered.from the immersion
program form three mutdally. xclﬁslveﬂgroups bééedeon their
reasons for transfering fromvthefprogrém but they share somé
of,the sa@e concerns. The students stili in the  1m¢ers1on
program fo?m rather é homdgeneous group based on theii'ieveiF
of satisfaéfion with the program; the key element'séems to
be that, 74.2% of this group is satisfied with the amdunt of
French thgy afe learning. This satisfaction appears to keep
them in fhe.immersion program despite some dissatisfactibn

with other aspects.
4 : ‘ PR

>
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CHAPTER 5

DISCUSSION‘AND RECOMMENDATIONS

The discussion of the results of this study ié organized in

the following manner. - ' .

1. The transfer students- what we've learned

2. The 1mme:sion‘students-’whét we've learned

3. Comparing the transfer students and the immersion

students

4 Comparing the immersion students and the regular students

5. Recommendatlions - what we can do something about!
Ihg t:anﬁfﬁ: ﬁtudentﬁ- ”bat'nﬂ'ﬂe ]gazned

For the purposes of clarity the.conclusions will be

-

-presented in point form.

I. More students transfer from thé.proéram after Grade 9 or
10 than in other grades. This may be due to the faét that
after two'or three years in the program the students have
become more and more dissatisfied wifh the content and the
quality of the courses, particularly 1f they have had the
same teacher £or those years.\Also, they may become more

concerned with gétting the best marks possible for

o

*

-

119



<

university entrance}and,they may be thinking of préyinc1a1; 

and scholarship exams in grade 12. The policy of qovernment'?

R

examinations at grade 12 may be a pressure which influences L

students to take options -which will guaranteéhthem the best

marks. One‘woulqﬂgpink that taking Sodial Studies, which 1is
compulsoryvanyways, and " Ffangais"‘Wouldvnot bevtoo high é
- price to péy to stay in the program at éraae 11 éndvlz.but
1f one thought that these subjects in F:ehch'woﬁid be
draining\and m3xrks WOuldkbe 1o§ér thenftﬁere woulﬁ be reason
to trarsfer. Morrison (1985)\5159 found that 25% bk the |
immersion students she studiéd would hafe'preferréd-
Geography and History courses in énglish:

Also, the éntiangé iﬁto the pfehi.B.,program occﬁfs at
Grade 10 and the program starts af~érad; 11. As ‘well,
students may be interééted in other ﬁindszof speCiqliéatIohs
in Grade 11 and 12. In some dist:ictérstudents trapSfer_from
the Junior High to the Senior High at.thefend of»érade iQ
and this added choice, of schoél may b; a facté:. ft»is a
limitation of this stuﬁy'fhat only tréﬁsfer students'who‘had
left the program and stayed‘at the same.schod} coulé be. |
polledq = o

2. ft is encouréging that  the transfei gtudqntS'see the
reasons for pursuiﬁq a bilingual experienée 80 P&sittvély
~and that they intend to maintain their French in thefutuze.

They certalnly do not feel that the experlénce was a_waSte

120 ‘ .
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| of time or that they will not use their French in the
future.

This sitnation seems ironic. One could not have asked. for
more positive results in the opinions of the tfansfer '
students about the egpérience of learning the language and
about the usefulness of that experience for the future. Yet
these students, one third of all the students that Lcagan
grade 8, and pnssibly more, do not see the secondary.

immersion program as the vehicle for their continued

involvement with the language.

3. In order to better understand the combinations of
factors operating in the decisions of this group to leave
the program, three profiles of the students involved have
been constructed. These profiles Qvéiiép abput some factors
but they are still useful in understanding éhe basis for
certain recommendations to the program. The largest profile,
those students concerned with the quality of instruction and
the content of the courses, seek more ogﬁa»guarantee that
they will receive the same educatlonal experience in French
as they would in English. They have a hléh level of
satisfaction with‘high school iIn general. Most had been 1in
the English progfam for at least a year when they filled out

S}he questionnalre. ‘ TR\V

e
What the students meant by the quality of instruction or

the lack of it can be somewhat defined by the nature of the .

£

121



g >

anecdotal remarks. Some mentioned a lack of interest and a
certain ;epetitiveness about the content of the grammar.
Others mintioned the lack of oral work and obpoftunitigs for
discﬁssioh. These remarks have been made before by students
1n’;econdary immersion prdgrams (Day and Shapson, 1986as&b,

Morrison et al, 1979, 1984). The students seem to be calling

for a more communicatlive use of the language in the

L4

secondary classroom, allowing for discussion and less
written drill and practice. This need is supported by recent

®

research findings and recommendations (Cummins, Note 1,
Swaln & Lapkin, 1986). |
Swaln and Lapkin's study Sf tgache; talk and student |
talk 1In grades 3 and 6 revealed that stﬁdents‘need ﬁore'
extended interactions in French and they suggest that the

situation must be even less conducive to student talk at the

secondary level, as .Goodlad confirms for secondary
classrooms in general (1984). ’ T
These sorts of remarks from students alsd;suggest that

’

the teaching style in secondary immersion program may only
be appealing to the learning style of a certain percentage *
of learners, namely what McCarthy (Note 5 ) would call the
abstaéfuconceptuar quadrant. The interpretation of her work
suggests that curriculum should be designed to take into
account ali leargéng styles of the students ( Guild &

Garger, 1985 ).
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The seccnd profile, comprising one third of the transfers,r

describes students who were having difficulty in the program

and who felt they were not receiving the help they needed to’

be successful. They seek more understanding from’tq%.
teachers and perhaps a less academic emphasis to the_v
courses. They felt that the teachers did not take into
cohsideration that they were still secoﬁd language learners.
According to them, too many demands were.put on them.in'
terms of their written French and in terms of the homework:
load of the progrem. Burns (1983) claims that less than
above average students are being forced out of theleroqram
and that secondary immersion programs must start gearing |
themselves to.Tore than an elitist group. \

The third profile, one quarter of the transfers,
represents those students who leave the program to pursue
another epecial emphasis. In terms of the I.B. brogram, it
is considered to be even more work and more difficult than
the immersion program but it is also considered to be of a
very high quality (see note 4 ). Some of these students
sought a higher degree of motivation and iﬁterest in the

I.B. program. Alternate secondary programs seem to have a

place in the secondary system (Ducharme, 1963), sSo one may

not. interpret as negative the fact that some students switch

to another alternate program as long as it isn't the quality

of the immersion program which deters them.

~
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4. The teacher factor comeS'out‘quite strongly in many of

the anecdotal remarks of the transfer students; Both in

terms of methodology and in éezms of the difficulty of(the

course, the'apilities of the teachers involved to work

positively with theii students seem to blay a crucial role.

This reminds us of Aspy et- Roebuck's research (1979) which
stresses the importance of the quality of teacher
interactions as well as of Goodlad's conclusions (1984)

about the importance of the tone of the classroom in making

the difference towards a productive educational envifonment.

Obadia (1984) and Tardif (1985) remind us of the
importance of specific teacher tra{ning for teachers in the
immersion progréﬁ. Because the sSecondary immersion program
is growing so quickly to keep up with the growth ;f the
program in general, there is strain on_the school districts
involved to'find qualified subject»specialists who are also
trained as immefsion téachers. Teachers who have been hired
from a Francophone contexf'or anothertfield of_experience
may take time to realize fully the special circumstaQSE? of
immersion students. Available materials written for
Fiancophones need adaptation as well. Teacher training

programs for secondary immersion have a challenge ahead to

meet the needs of the rapidlf expanhlnq system.
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l; The immeréiog étudentsjare vep;tpositiye aboutffeasOnS"
for pursuing‘a bilingual educatioﬁ} They highly va;ue the
satisfaction of knowiné another language, thé_usefulnes% of
French for fUtPff job opportunities and the.development:of
Icuitural understanding through bflingualism.'They’aléo
perceive a bllingual educétioh’to be a better education
~although this seems to be qualifiéd'by some of the factors
with which they say they are less than satisfied. éonyum ;
(1384)-£ound that students continue to Qaiue theif.vj
biiingualism several years after léavinglthe program. It is’
encouragiﬁg to know that the‘long term,goals.of the.prdgram ;A

are being realized in this manner for tﬁose students. that

remain in the prograﬁ.‘

2. Threquuarters of the immersion students are satisfied
with the amount of French they are learning in the secondary
immersion program. Immersion students also highly value the

“

experience Qf exchanges and excufsions to use their French.

One'quarter to one third of the 1mmezsioﬁ<$tudent§, however,
are dissatisfied with the content of the courses, the choice
of courses, the expectations of the teachers, their marks in‘
the immersion program and the quélity of 1nstruction.They

seek courses more oriented tO-Bral use of the language,

where they would have an opportunity to use their
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communication skills. They wouf§blike to have a wider

variety of teachers who use a greater variety of - | ?>

‘mocivational strategies. They sugqest more elective courses

and some non-academic courses in French. They do not see the

usefuiness of courSee where terminolocy and vocabuiary |

obstruct the meaningful nse!of the}language, as was o

mentioned about Consumer Education in French. Again, the N

research about the communicative approach (Cummins, Note 1

Swaln & Lapkin, 1986) and about learning styles (Guild"nd

Garger,fl985 ) would support these recommendations from the

immersion,studentsf |
Immersion students also object'to taking courses in French

where the content is percei;ed as being inferlor to the

English course. As well, they are concerned that theif

grades might be lower pecause they are taking the course in

French. The pressures of graduation requirements, |

examinations and university entrance competition may be , ﬂ

working against programs such as the secondary immersion!

program, which ask something more difflicult from its

participants. Having the secondary ?renth immersion option

recognized as a speclal commitment (Mian, 1984) and

providing incentives via sheltered content courses at the

‘university leVel (Shapson,‘1985) would be two ways of

]

further valuing the program. : ’ ‘ .

=
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2, Th;Ee does seem to be a place for éiteznative_typeé of
programs in secondary schools today {Ducharme, 1983, Loch,
Note i} Allgndglg, Note 5). The secondary 1mmersioh‘progtam
ls.an,important 3ifeznative for its pazticlbants. 1t seems
to be aezvinq valid objectives and will develop further

-
' thzouqh the clatiflcation of objectives and methodology,

3. ?he large majority of iamexsion students are satisfled
with thcir experience at- high school in general. They are
Vuniversity bound, yet they say they will maintain their
-French more in job situations than through Eurﬁhez study in

French. Half of the immersion students and half of the

-
'

- transfer students said they would. prefer to attend a

bilingual post-secondary institution 1f possible. Again, as
suggested by”Shapsﬁn (1985), Edwards et al,{l§84) and
McGillivray (1985),this seems to indicate that if content
cou?ses were available for students in French at local

universities that they would be welcomed by many immersion

students. ‘

Concluslons about the Comparlison of Transfer Students and
IEmers ] student
The lafge majority of both transfer students and
immersion students value the satisfaction of knowing another

language and the lmportance of the language for Jjob

opportunities. A lower percentage of both groups value the
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challéhée cf learning thé language andvthg benefits for
cultural undérstanding. Neither group uses their French
extenslively duéslde,oféthe school context and yet both
groups plan td,mainpain their French in the future, largely
‘throuqh‘job situationg. They seem to attach more lmporténce
to real 1{fe us;s,for their French such as exchange |
experiences or talkfng‘to other French speakling people.This
hﬁs been the case since tge first study of the opinions of
immersion students (Czlko et al, 1978).

what then does distinguish the student who transfers from
rthe one who does not? The anecdotalozemazks of the sfudents
seem to Suggest tgat the immersion students still believe
they aregcontipuing to learn more French éﬁd although they
are concerned by the varioug aspects of the program
mentioned,‘they stiil feel it is worth staying in'the '
program. Theze'also may not be another prograééthat attracts
them more. The trénsfer students, on the other hand, seem tb
feel that the disadvantages of staying in the progzah fof
them have outweighed the amount of French they.would gain by
staying in the program.

This is where teacher difficulties, mentioned by about
one quarter of the transfer ‘students, xeally'become crucial.
If a students knows he/she does not learn well from a
particular teacher, for whatever’the reason, and he knows he

will have that teacher for the same subject or a different

subject next year, that may be enough to causé him to
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transfer..Vhat'will happen to‘the'studenfs when they
transfer to Engliish ts unknown to them at tﬁe'time of
transfer, but at éhe very least they know that they will
receive a greater variety of teachers. Fofxthe students who
seek more chal}enge from sec%ndary programs, ‘the still more

rigourous 1.B. program is available to them.

Conclusions about Comparisons Between the Immersion
Students apnd the Reéular Program Students
The students in the regular English program are more
sa;iéfied with aspects of their secondary school experience
such a;_thé content of their courses, thevchoice of courses
available to them and the quality of instruction. About half
of thé immersion students and half of the reqular érog:am'
students are satisf£éd with thefr grades and the
expectations of the teachers, although more regular'program
students thought the amount of work they did was refiected
in their érades. Nevertheless, fewer regular program /
students than immersion students are satisfied with high
school in general.
. These results seem to indicate that immersion students afe
satisfied with;secondary school in general but have“specif{c
concerns about the immérsion program that students in the
¥egular program do not.

From the ‘anecdotal remarks of the students in the reguair

program we find that these students suggest that high school

T
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should have even more choice and tﬁat mofe responsibiiity
should be given to students at the secondary level. This
attitude would confirm Wehlage ef Rutter's (1986)
recommendation that schools expand what they consider. to. be
useful to inclqde.bptions to suit more students. One thifd
of the regular students aléo mentioneq the need for better
teachers. Some students mentioned the increase in ciass size
and the effects of financiél restraint on their experience.
Some students in each gtoup mentioned the stress of |
provincial exam§;§nd the weighting of the exams so heavily \
‘66 their finallérade to be not a true évaluatioﬁ of what
they héd learned. Both groups suggest that their best
experiences at high school are those that are ditectly
related to real life situations and to usefulness for the
future. Both groups see the way to make their éducation |
useful to them is to give them more control over what
happens to them in the system. Th;s7is an argument used to
support alternative secondary prpgrams‘(Gibbon$, 1984,
Ducharme, 1983). If the secondary immersion program Can
\succeedrin offerihg students continued growth in the
language, which they value, then it has a future as one sort
of alternative program.»

More immersion students plan to go to university and more
students in the regular program plan to find a job after

completing high school. This would suggest thai even after

the students in the two groups had been matched on thg'basis
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of pchdevement there are more academically oriented students
amongst the immersion students. Some'of the transfer
‘students are those: that did-not fit into this above average

‘group. Again, the warnings of researchers such as Burns

(1983) cannot go unheard. ; “i

3

Recommendations -

a

The}recommendations ba?edﬁon thevconClusions'of-this*study
=deal with the characteristics of the 'program which can‘he.
adapted and considered as;more-and morevelementary immersiop/
students reach the secondary level in British Columbia. It J
should be remembered when considering the\generalizabilityv
of the results of'the study, that the MiniStry of‘Education
‘was in the process of finalizing_the curriculum and the
prescription of materials at this time.‘Once materials are
widely available the tasks of seCOndarv immersion teachers
will be facilitated. o o

The conclusions of this study apply to the four districts
involved but the recommendations are intended to appl? to
any district implementing alsecondary immersion program. 12
order for participating districts to further consider the-r
implications of their own results individual district ’
profiles have been provided to each district involved

The recommendations involve the following aspects of the

program.
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1. Objectives ofhﬁhe prograﬁ. ’ ‘\

The objectl&éstof the program do‘not seem clear to many
O£ thé students who transfered and to é\substantial number . -
;f the stUdenﬁsrgtillvin the program. Tﬁey wou1d 11ke\to
"increase their skills in French‘butfargrsometimes faced with
the feeling that the content of‘thg/couISes i1s suffering and
that they are WOrkiné h;rder for poorer érades becéUse'they'
have elected to do something extra -in secondary schooi.
Thereforé, the recommendations about the objectives of the

program are: S~

"a) that in courses offered in French every effort is made to
"ensure the quality of the content and that thesé courses be
in fact parallel curriéulum to the English courses. Also,i

o

‘students should not be penalized because the course i§ being
offered in French by more work, inappropriate or too —
'difficult materials or an overemphasis on the correctness of

[

‘the written French when used in content courses.

b) that in the " Franeais" céurSes themselves,“the

objectives of uéind’ahd improving the quality of;the

studénts' French in the four skills be equally stresséd. The

: emphasiskin language arts, whether in Frénch or in Enhglish, .
should be on the use of the language }n meaningful and

créative ways Emphasis on the writing process and Qﬁl;lngg

for a purpose haé experlencedrsﬁccess among f;rst and second

language students (Cummins, Note <1). Cral lnteractioggxwhere
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studehtSISpeak in extendéd sentences to native speakers or
to 6ne another functionally séxye as mini- language lessons
‘(8wain & Lapkin, 1986).

The students-in immersion enjoy using the lanquage with
"French-speaking people. They see being in immersion at the
segondary level as a time to continue'tgo;e oral skills. It
must be remembered in all aspects of the program that the
students are anglophone and that immersion is a sétond
language acquisition program. Because the students have
assessed themselvés as belng thé least confident about their
written and oral skills (Day & Shapson,1985,-McGlllivary,
1985), they need the opportunity to interact as naturally as
possible using orél lanquage, which fﬁansfers to an
increased facility of written communication (Cummins, Note
l): Recent research into language acquisition (Krashen 1984)
would suggest that students learn very 1itt1e about the
usage of a'language‘throuéh the isolated study of
grammatical components. The perspective of the students
about the language and thé recent developments in language
acquisition must be taken.into consideraFioﬁ when.developing

the objectives of the "Frang¢ais" courses at the secondary

level.

2. The cholce of courses and the number of courses‘;eqﬁired

af the secondary level. : :
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It is suggested by all three groups in this study that
the element of choice is important to students at the |
secondary level. The prescriptive program of compulsory
courses required to receive the provinclal graduation .
certificate in bilingual studies is perhaps not appropriate
for all students wishing to maintain their French at the
‘'secondary level. For some students'the cost of restricted
choices 1s too much. Some students dropped the program
‘because of‘restricted.choices. Those would include students
who opted for the I.E. program as well. Others’ transfered
from immersion because of difficulty w1th one subject in
French or a belief that a particular subject like Math or
Social Studies would be better suited to them in Englishf

The intent of the immersion program at secondary school
is to maintain and enhance the languace skills of the
participants while offering a parailel experience in the
content areas. Because of timetabling restrictions, the’
small numbers of secondary immersion students in any one
school at the beginning of the program and the challenge of
finding fluent French speaking teachers in the content
areas,’the secondary program in B.C. has opted for the ali
or nothing approach for inclusion in the program. Schoolsr
have largely offered compulsory academic courses such as
Social Studies, Math and Consumer Education as part of the
program. It is now time in the maturity_of the program to

attempt to broaden the perspective of the program to-enabie

LS
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it to meet the needs of the wide range of students that are
arriving at the seconadry level.
Specifically, the secondary immersion program would

better méet the needs of a wider range of students if the

following changes were implemented..

a) Students should have a choice of whether to pursue thé
bilinggal graduation certificate by completing the number of
courses presently required or to enroll 1n a minimum of the
courses offered provided they continue to take the immersion
"Frangais" course. This would allow students to decide on
the value of the graduatlon certifiacte compared to their
owh needs. In this way the I.B. studénts could also possibly

continue with the appropriate level of Francals while in the

alternate program.

N

b) The schools should make every attempt to offer some other

electives at some point, particularly.during the Jjunior high
years of the immersion students. Some courses that were
mentioned by students were Foods, Drama, Media, Jou;nalism,
Civilisation and P.E. or Commpnity Recreation. Many of these
courses have some hands-on qualities, could involve
activi?ies in the French-speaking community, are more

discussion and participation oreinted. They would involve

vocabulary and speaking patterns of a less academic nature, °

requlring more informal, every day use of the' language. They

could also treat cultural aspects, Such as in Drama , Foods
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and Civilizat;on. Development of these co&fses would be‘%
challenge for teachers, but the courses would-not have to be
offergd every yéar. They could be offered in alternative
‘years as to‘coiﬂ;ide with students in Grades 9 or 10 and/or

11 or 12. In summary, some creativity néeds to be injected

N N ™~ 7
into the secondary immersion curriculum. X%

3.’The content of the tourses and the choite of courses have
been discussed. This leads us to the most crucial elementg
of the.program , the teachers and the teaching strategies.
One of the most crucia}.points that érose from John
Goodlad's (1984) extensive'study ot schooling was.thé
.importance of the tone of the classroom created by the
teacher. In his discussiuon of the beginningé of the
secondary immersion prograﬁs in Langley, principal Dale
HaIcrow (1582) could not emphijizg;énough the absolutely
primordial role of the teacher in the success of the
program. David Aspy et Roebuck recoﬁfirm in their work
(19775 the importance of the quaifty of’iﬁteractions between
teachér and students, and‘in fact between all individual
members of the educational Scene, parents, admiqistrators,
support.staff, teachers and students. The ﬁany theorlies and
studlies abqut learning styles (Guild and Garger, 1935)
emphasize the 1hportance of understanding and providing for
the diversity of teaching sStyles and learning styles found *

among individuals. Teachers are called upon to 0f§er
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teaching and learning experiences ofsa broad enough variety

to appeal to all sOrts’of iea;nlng stylés amongst students.
All of these ideas from educational literature have a

bearlng‘on the teachers of the secondary immersion program

as it has a bearing on all tnachers It is particularly ~-£
relevent here because the ifudents in this study seem to bif\
telling us that what they have experienced so far has been
aépropriate for dnly a part of the students. How, then, may
the "quality of instructlion" be adapted to appeal to a more

diverse group of students?

a) Emphasis must be placed on éhe training and retraining of
teachers for the immersion program and particularly perhaps .
for the secondary prograﬁ. In thisimanner‘teachersfmay o~
become expert at adapting materials for use in immersion
programs and may through discussion and experimentation
develop methodology which responds‘to the needs of the

learners.

| b) Teachers need to take the time to listen to the opinions

of the students‘concerning the program. Some sort of class.

- meeting format for students in immersion may be appropriate,
or some sort of repreéehtatlve councIl to discuss issues of

concérn. Students need a vehlcle, leg by teachers skilled in
interpersonal rglatlon, through which to have input into the
program and also thrbugh which to share some of the

responsibility for the program and thelir levél of
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participation in it. This could also be a means of planning

optional special evénts for students where they could use

their French in situations -outside of school.

c) Teaching Strategies should be as-varieq as possible,
balancing the four language skills and giving students -
choices about how to demonstrate thelr knowledge. Students:

need variety oé'presentation and choice of ass;qnment style

as much as possible. The anecdotal remarks of the students

cry out for this need for ;16ersity. The eﬁphasis must be on

- meaningful, functional oral and written communication rather

: 4
than on drill and proctice of isolated grammatigdl points.

~
d)Teachers and studeqts need to work toge'\eré;:dzbe
evaluation components of the }6E£::Eon course e fact

that the immersion students and the transfer students think

<

that the marks thgyhreceive in the immersion courses do -not ,
reflect how hard they work more than the regular students |is rI
an indication of the lack of clarity in the objectives of

the -program and a certain gap in communication between U
teachers and students in the program. Students should be

able to predict the marks they will receive. The least we as
teachers can offer our students from the evaluation

procedures used in our secondary programs is a clearly .
defined set of criteria that students understand and to-

-

which they can compare themselves.
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The fact thét many students think they would receive
JSefter marks in‘the English proéram_would indicate.thatsome
immeréion teachers need to reevaluate their e#pectatiohs and
assure‘parallel cohtent between English and French languages
‘of“instruction. In fact, in cohtent, teaching approachesﬂand
evaluative procedures, all teachers in a‘depértmenp should
b% working together, whether the course is offered in N
English or in French. Diséussion of the grading procedures

should take place with students to assure them that

evaluation criteria in Engiish and in French courses are

parallel.

4.What considerations does this study suggégt for postf;__
secondary education? As Shapson (1936)'poihted out, the
post-secondary institutions in British Columbia have all but
igndred the presence of ?;heréion students at their @ |
doorstep. There ié every possibilitj that many of the
transfer students and the immersion students would be
interested in taking one elective or more in French as a way
of maintaining and using the language. Not all these
students will be interested'in taking French Literature to
this end. Subjects such as ésycholoqy, Anthropology,
Political Science, Canadianjstudies and Fine Arts come to
mind as possibilities to be offered in French %ecause there

is a discussion element to the curriculum, the terminology

is straightforward and a lot cf junior students in Arts and
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Science enroll in these courses. As.w::%ﬁe (1984) points out

about successful experiment of thissnature.in~0ttawa, the
class needs tq be a language sheltered situation, but the

conteént is not diluted.

Secondly, surely Grade 12 immersion " Frangais“'is worth

credit‘gor its first year university equivalent. 'If the

Langua%es Departments of universities are intereseed in

1

_attracting the most highly motivated and skilled anglophone
students they have ever seen come out of the secondary
system, they w111\start responding creatively to;the desire

*

of these immersion students to use their French in ‘ »

~interesting ways.

.
¥

Implications for Further Study
The results of this projeet suggest the :following

questions which could constitute areas of further study.

1. What are the principal teaching strategies used in

certain secondary immersion courses and how do these compare‘

to the strategies used in the equivalent English classrooms?

How do students feel about the- appropriateness of the
. different treaching strategies? Do certain strateqles brinq

abou

areas? T questions center around the need for further

investigat ; of the notion of quality of instruction.

[

Further studies might involvelinterviewing teachers‘and

students and observing and recording information abdht the
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tnteractlions &3 claasrooms Thase fuzther atudies would shed ’
‘more llght on the nature of the anecdotal remarks found in

this study.

e ) - .

2. How would stﬁdents taking=the full immersion option (all
- couzﬁes‘ofﬁexed) compare to students who only took one or
_twb courses of the packaée in terms of their ?rench 1anguaqe
skills,and_lh terms df thlez levels of satlsfaction:with tﬁe“
program?sTo investigate this queétion'would ﬁecessitate that

some schools undertook a p!lot program in thls area.

3. How would the languafe skills of students who took

. “?rangais”'plus'Social Studies In French progress in

compariéoh to students who took "Francais” plus an elective
" like Drama. How would students' languége skills progress if
they didn't. take anngi}syat all, but only took the content

subjects?

4. How would students®' language skills compate depending on
the teachinq‘approaéhes,used in the * Ftan\ais course
itself? would students learning throagh the communicative

appoach and the writing process make more progress or be

-

‘more satisfied than those students learning through more

—

structured,ngammaticalﬁstudy of the language?

~

5. What happens to the transfer students and the immersion -
\

" students ir their years after high school? A long tezy

follow ub study could lend insight into the wajs that the%e

141



students used thel; French in the future and into whetheriof
not stayling in the’proqram until the end ofvhigh school made

:any difference in the long run.

The ;ecdmmendations érising from tﬂe conclusions of the
study are -not impossible to implement aé long as objectives
for the directioh of the program are clear. The objectives
must bg\té¥offer,students-in.immersion as'many wéys as
possible to maintain and develop their French within the
framewpgk of their secondary school experience.

It is encoufaq}nq to.knéw}that fhese~students héve
demonstrated a great déal of satisfaction about their skills
in the Lanquage and have enjoyed thé*experiente of learning
the language. The immersion prcdaram is successful in many
ways and has evolved,since iés inception, as’a proqfam whicg
responds to the neeés ofﬂitS*learners.'It is an example ok
'hgw the=publicJeducation.éystem can reflect the changinq
social éabrié of Canadian society. One mayrbeigPtimistic

that the results of this study have pointed the way to

enable the immersion program to continue ‘to do so.
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~Sex:  Male (] Female [ Present grade: -

(Transfer students)

VIt ILE uIE viny

TS

QUESTIONNAIRE
IMMERSION PROGRAMS AT HIGH SCHOOL

2

Name : : School:

’

~

This, questionnaire is designed to obtain information about your background
in French, your opinions of the immersion program, and your plans for the future.
Your responses are strictly confidential; your name will not be revealed. Only
group results from all students combined will be presented. We have asked for
your name only to match information from other questionnaires that you will
be completing for the research study.

.

We may wish to contact you in the future for a follow-up study. Please
provide two permanent addresses where you could be reached by mail and/or by
telephone in the next few years (parents, close relatives, close family friends,
etc., who are not likely to be moving).

Name : Address:

Relationship

to student: Phone number:
Name: Address:
Relationship .

to student: Phone number:
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3a)

b)

In which g'rade did you start the French iimersion program?

Kindergarten or grade one 9 ”

Grade 6 [}  Other .[}l(Please specify)

34, 5% =14, 3%

How long were you enrglled in the immersion program in the following

grades?

"All year
crade 8 . % [J90.5
Grade 9 O 61.9
Grade 10 O 25.0
Grade 11 0 3.6

Part of year Not enrolled
D4.8 O 3.6
0. O 274
OCho.7 U 4g.3
O 2.4 L 54,5

How would you rate the following reasons for pursuing bilingua! education?
{For each item, circle the number that best corresponds to you answer.)

=

«

The satisfaction of knowing another

language.
Better job opportunities.

A better education.

The challenge of learning another

language ¢

The development of cultural under-

standing.

i

Other (please specify):

FIEES
54.8129.8{13.1 1.2
57.1131.019.5 | 1
27.4 50.Q 15.f 6.0

Do you plan to use or maintain your French in any way in the future?

Yes []88.1%

-

Please comment:

O 1m.ex
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.. How much did the following factors influence your decision to leave the
immersion: program? (For each item, circle the number that best corresponds

to your answer.)

L

v
'Vhat 1
fonify. an’:’
No; N
Sign i ficdnt

L0
S LR /
I felt I already knew enough French. %18.3116.7 {75.0 -
I didn‘t like .the-content of the :
courses being offered in French 8.6 ¥4.0 127.4 b4
I didn't like the choice of courses -
being offered in French. 0.2 1 29.8(50.0 'z
Scheduling affected other electives 0
[ wanted to t-te. : ?7-4 19.0152.4 . b
I was having difficulty with the , L
courses offered in French. 33.3123.8142.9 IR 2
[ felt | would get better grades »
in the English program. 39.3/28.6(32.1 5
I found the teachers' expectations .
of immersion students to be too high. 34.5/19.0(46.4 5
I was not satisfied with the quality . ‘
of instruct ion. | 44.0| 25.0 [31.0 5
t
[ didn't like the idea of having to write ? '
Provincial Exams in English in subjects '
that | had been studying in French. 9.5 {20.2 |67.8 |3z
I didn't feel [rench would be useful ;
to me in the future. ] ;
4.8 |3.6 [90.5 s
I wanted to enroll in another special !
program (please specify if applicable) ‘
s P 23.8/2.4 [58.3 LS
Other reasons {please specify):
’ —J
35
—J
de
Please comment: '
5a) Do :ou think that your grades reflected the amount of effort you put into
the immersion courses? '
> [:f ’ 0, '
Yes - ; No —
56.0% = 44,0z 5

Please comment:
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, \ v
Sb) How have your grades changed since leaving the immersion program?
Gone up Stayed the Same Gone down

In French . Ce3.1%  Oosy - 62 | oy
In Social Studies d52.4% O32.1% Ohnlgg| o
In Math [335.7% 041.7% Cho.72|
In other subjects ’ | *
(please specify the subjects) T

C - O : a -

@

Please comment :

How satisfied were you with the following aspects of the French immersion

6.
program? _ .
‘ 5 /4 [&3 /2% /13 @4
w N
)= © T~ LS
] )= S [%)
by 2 /%5 K3 b
%) . '8 2 g 3
> [ 2 /8% s [ >8
L5 & /& s /LS
a) the selection of courses 9 : . ‘ ;
ct % _ 2.4 132.1134:5 |22.617.1 5y
b) the content of the courses ;
3.6% 25.0(33.3 {28.618.3 =
Do you have any suggastions about what other courses could be offered? Why?.
7. Since leaving the immersion program, how often have you used French outside
(For each item, please circle the

of school in the following situations?
number that best corresponds to your answer.)

s e [3a 2. /0 .
> ~ &
S g/ g
2 5 "S e /
& 3 ) 5 & ‘
] ¢ | &
< = "

! & &

d / &/ 8 &
Talking with friends. g 1.2 : : ,
Talking with relatives. 7.1 ]8_6—?7 213; fgg 51142 n E
Talking’ with other French- ' e
speaking people. B 14.315.5 |.44.0113.1-{10.7 -
Listening to T.V. or radio. 4.8 18.3 133.3! 19.0/32.1 "
Writing letters, - ‘ v
Travelling. 1.2 [15.5 |15.5] 15.5 46.4) w

1.9411. 6 128 sl 16 71 2q- r
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8a)

b)

9a)

b)

s

Did you ever participate in an exchange program with French-speaking
students?

Yes [J 476% N? D52.4_%

How 1nportant would you say exchange exper1ences are in helping immersion

students achieve their goals" Y

Very important ,. ) 51.2%.
Important I : 26.2%
Undecided or neutral 11.9%
Slightly mportant ' 4.8% %

Not at all 1mportant 3'6%,

Comments :

Within ona or two years of completing high school, how likely is it that
you would: (For each item, circle the number that best corresponds to your

answer.) . co 3 o -
2
L) - >
l‘ _-:-‘ LIS -~
N HE
£ /5] §
Attend um‘ver:sity‘. % 1 66.7 22.&]0.0
Attend a community college or technical ' I
school, ST 23.8 45.2 28.b
Find a full-time job. 34.5 25.0 40.p
Travel ( '
46,4 44.0 8.3
Other (please specify):

Please gxpla'ln:

)
If you are planning to attend college, technical school or university,

- please specify the kind of institution that wouid 1ikely be most attractive

to you right now.
English-speaking [] French-speaking [] - Bilingual [
51.2% 1.3% " 42.9%

Comments :
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10a) what did you like best about the immersion program?

11.

12.

13.

14,

i

b) What would you say are the negative features of the immersion program?

4

What suggestions do you have for changes in the French immersion program?
- ¥

How satisfied are you with secondary school in general?

Very'sat1sf1ed _ 19.0%
—- Satisfied 59.5%
Undecided or neutral 17.9%

Dissatisfied . 2.4%

- Very dissatisfied - 1.2%

Please comment:

What suggestions would you+ave for chan'ges in high school programs ingeneral?

Arg there any other comments that you wish to make?

v

THANK YOU FOR COMPLETING THIS QUESTIONNAIRE

+
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“

- QUESTIONNALRE
IMMERSION PROGRAMS AT HIGH SCHOOL

Name : School: :

-

Sex:  Male [ Female [] Present grade:

This questionnaire is designed to obtain information about your background
in French, your opinions of the immersion program, and your plans for the future.
Your responses are strictly confidential; your name will not be revealed. Only
droup results from all students combined will be presented. We have asked for
your name only to ch information from other questionnaires that you will
be completing for the research study. .

" We may’'wish to contact. you in the future for 2 follow-up study. Please
provide two permanent addresses where you could be reached by mail and/or by
telephone in the next few years (parents, close relatives, close family friends,
etc., who are not likely to be moving).

. o X
Name : Addréﬁs:

Relationship ~. ' O
to student: . Phone number:

Name : ‘ Address:

Relationshnip .

to student: Phone number:
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2a)

3.

-1- N=128 .

In what grade did you start the French immersion program?

Kindergarten or grade one Grade 6 [] Other :]‘ (Please specify) )
| 46.1% 44.5% 9.4% . '
How would you rate the following reasons for pursuing a bilingual education?
(For each item, ciréle the number that best corresponds to your answer).
. /22 [ %[5
’ § [g8 [>8 [ ¢
r[FF (55 [ g
/28 |3F [Z8 | =
L~ £= @™ £
The satisfaction of knowing another language’ |41.4 149.2(9.4 'D.0O J
. ‘d
Better job oppcrtunities. ) 78.1 18.013.1 b 8 ,TJ
-- . . . . ]
A better education. ‘ 43.8 {42.21011.7 | 1.6 J
- - - - ! . “I
The challenge of learning &nother language. 21.9 [29.7137.5 |10.9 L?J
“Lpe development and cultural understanding. |54 3 30.5 3é.8 14.8 -
Other (please specify): - '
(-]
[}
' L
3
b} Do you plan to use or maintainyour French in any way in the future?
res [1gy g9 % g 39 =
Please comment: ' .
How satisfied are you with the following aspects of the French immersion
program? (For each -item, circle the number that best corresponds to
your answer.ﬁ) :
v | v |v® g -
2235/ =2 ot
- R B - A
- g [}
aa T /32 o | Do
g4 [ & [S§F | 5 [&=
The amount of French I am learning. % |13.3 ;60.?]2.5 12.4 0.8 —
The content of the courses. 8.6 B2.8!33 6 ba:210.0 ;’_J
The choice of courses. 4.7 9.7 28:] 35'9 ]'6 H’
The scheduling of the coursed 7.0 50.0|25.0 10.9 2.3 -
My marks in my immersion program courses. [14.1.B3.61(21.9 P6.613.9 || _,
The expectations. of the teachers. 7.8 #4.5130.5 |14.4 2.3 ;
The quality of instruction. | 14.1 [28.1 32.0{18.8 3.9 || o
Other (please specify): Siad
. ( -
- [—
1%
Please comment:
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4. Do you think your grades reflect the amount of effort you put into your

immersion courses"
Yes D 60.9%0 ' E:I 37.5%

Please comment:

S.f“vdh*ich courses are you taking in French?

Frangais [ - Math ] Social Studies []

Other O (Please specify the subjects): .

&

6. Do ybu h&ve any questions about what other courses could be offered?

7. Is the possibility of having to write Prov1nc1al Exams in English in subJects
sub,)ects that you have been studying in French a concern to you?

s Osasy ' O 3902

Why or why not?

o

8. How often do you use French outside of school in the following situations?
(For each item, please circle the number that best corresponds to your

answer. g 5 TF | 23 2]1
~ 27

s/ 885

Talking to relatives. . ' % 1'6.314.7 }‘8.-8'1'8.# 51
Talking to friends. ’ ' 0.8(3.1 135.9 35.9 24.¢
Ta]king with other French-speaking people. [12.5]19.5{38.3 20.3 9.4
Listening to T.V. or.radio. 1.6 12.3 134.4 35.9 25.B
writing letters. | n.7 |14.1[22.7 25.8 32.B
Travelling. "  p.8 [18.0|39.1 22.1 12.p

} 5
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&
1

9a) Did you every participate in an exchange program with French-“speaking

students? ,
v? - Yes [Js5g 63 %o [gg.69
b) How important would you say such .experiences are in helping immersion

students to achieve theiF goals?

~ Very important

: [ 53.9%

. Undecided or neutral -

Quite important

Slightly important
(‘ " Not at all important

4

that you would: (For each item, please circle the item that best
corresponds to your answer.) o .

Wt

-

Attend university. : 5 1774 188 3.9

Attend a community college o-v?
technical school.

Find a full-time job. s 19.6 28.1 48.8
Travel. - : 30.5 43.8 21.]

Other (Please specify):

.

Please explain:

. o :
10a) Within one or two years of completing high school, how likely is it ;

s

b) If you.are planning to attend college, technical school or im'ivers‘ity,
please specify the kind of institution that would likely be most
attractive to you right now:

English-speaking [[J| French-speaking O Bilingual [
Comments: 46.1% 2.3% : 49 29

£

l1a) what do you like best about the immersion program?

1

®

b) What would you say are the negative features of the immersion program?

1

/
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12. What suggestions do you have for changeﬁ in the French fmmersion programs?
'
13. How satisfied are you with high school in general?
- v . f\. d :
ery satisfie Q\ 21.1%
Satisfied ' R
R, 7 ee.en ,
Don't know Q 7.0% J
Dissatisfied O 16
. F . "0 "
o Very dissatisfied )
L) Very 0 o.89 o -
N o L) ™
Please comment:
14." What suggestions wouig you have for changes in high school p'rogra'ns in
» ggner'al? ,
L]
Ll : ”
%
x <
15. Are there-any other comments that you wish to make?
) ,\
—— \ :
THANK YOU FOR COMPLETING THIS QUESTIONNAIRE .
Y i
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(’W!tr program}

>

QUEST IOMNATRE
" PROGRAMS AT HIGH SCHOOL

* School: : ! .

Name :
Sex: Male [ Female [ Present grade:

' ’ o N=111
lal Hhicﬁ of the following ﬁen describes the‘proqru in which you are enrolled
this year?
’ University entrance
- A comeercial progras
- An industrial arts program
1 A combination

51.4%
5.4 %
1.8 %

40.5% e

ulalals]

a

Please explain:

o

R 3.6%
b} Have you ever been enrolled in 2 French immersion proéfn? Yes ]

Grade:

né"g-
/l_i

1f so, in what grade did you leave the program?

How satisfied are you with the following aspects of the program in which
you ar€ enrolled. (For each item, circle the number that best corresponds
_ to your answer ] : o

a

#ssau,"ea.
—

ry

Disyqp
!sn,_.%
b

Unde ¢ )
"éut r:fd or
Ve

1. 6.3 0

a®
—
(7% ]
[$ 7]
(2]
[+ ¢]
[ 4]
—
——

The ampunt | a= ‘leljrning.; Ly

.. Thecontent-of the courses. 9.9 l61.3{20.7(7.2°|0.9 | | w o
< Techorteof corses. T - 14.4147.7023.4]12.6]1.8 w
The scheduling of the courses. ' 12.6 53.2124.316.3 |1.8 | L;zJ
My grades. B 18.0 {35.1[18.0(25.2|3.6 |

| The expectations of the teachers. 13,0 146.8/29.712.6/1.8 ;
The quality of instesction. 10.8 49.5/28.818.1 |2.7 -

Other (please specify]:
! N

'Pie_aseeoun:g‘ ) - . i .
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3. Do you think your gr'ades'reﬂect'the amount of effort you put into your
courses? - L

Yes [ 78.4% ko O 27.6%

Please comment: .

4. Within one or two years of. completing high school, now likely is it that
you would: (For each item, please circle the itam that best corresponds
t0 you answer.) . - s

4

>lE> |3
N
i = [ 8= £
Attend university % 53..2. 27.9114.4
Attend a community college or technical school 25.2145.9127.0
Finga joo < . 50.5{26.1{19.8
Travel  ° 127.0{37.8 |33.3
Other {please specify}: » '
Please explain:
5. Kow sati_sh‘ed are you with secondary scnavolh in genersi? ’ T,
Yery satisfied 7 g +6.3%
Satisfied C] 72.1%
"Undecided or neutral [J 16.2%
Dissatisfied . @ 5.4%
4 Very dissatisfied D 0.0%

6a) what do you like best about the secondary program?

+

b) what would you lsay are the negative . features of the secondary program?
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7. wWhat suggestions do you have for changes to the secondary school programs?
~ :
J

8. - Are there any other comments that you wish to make?

.

THANK YOU FOR COMPLETING THIS QUESTIONNAIRE

~
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REFERENCE NOTES

. Cummins, J. Workshop presentation at North Vancouver,,

March, 1986.

i

Mills, G., Director, Modern Language Services Branch ‘
Ministry of Education, British Columbia. Personal
. communication, September, 1986.

Cameron, I., Statistical Services Branch, Ministry of
Education, British Columbia. Personal communicatiqn,
September, 1986. . :

Loch,W., Teacher, .International-Baccalaureate Program,
Surrey School District. Personal communication,
September, 1986.

Allendale, K., Head teacher, Prince of Wales Mini School
Vancouver School District, September, 1986.

McCarthy, B. 'The 4Mat System- Learﬁlng Styles and the R
Curriculum. Workshop presented at Surrey, B.C.
August, 1985;: :

Tafler, R,, Helping Teacher in Immersion Programs. Surrey
School District. Personal communjcation, October, 1986.

wWwilton, F., Consultant for Immersion Programs. Coquitlam
School District. Personal communication, October, 1986.
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