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ABSTRACT 

The sources o f  l e a r n e r  errors i n  secoal Lanquaqe  learninq h n v e  

h i s t o r i c a l l y  b e e n  the c e n t r e  of ~ u c h  discussion a n d  contention 

i n  l i n q u i s t i c s  a n d  e d u c a t i o n .  The t e c h n i q u e s  o f  Contrastive 

A n a l y s i s  (CB) a n d  E r ~ o r  A n a l y s i s  @ A )  Mere d e v e l o p e d  tu axe la in  

t h e  s o u r c e s  of t h e s e  errors ,  It b a s  been has s tated ,  however, 

t h a t  a Ck i s  Eeft t o  b e  only supe~ficially predictive in its 

a b i l i t y  t o  p r e d i c t  errors o t h e r  t h a n  p h o n o f o q i c a l ,  a n d  'least 

p r e d i c ' t i u a  a t  t h e  s y n t a c t i c  l e v e l * .  In t h i s  s t u d y  t u ~  l a n q u a q e s  

are c o n t f a s t e P  a t  the level of s y n t a x ,  and a n  atteagt  is a a d a  t o  

reassess t h e  ro le  t h a t  a CI s h o u l d  t ake  i n  s e c o a d  f a n a o a a e  

r e s e a r c h  

T h e  CA of t h e  a n s o e r i n q  s y s t e m  of Japanese a n d  E n q l i s h  a s  

~ f e s e n t e d  bere i n d i c a t e s  t h a t  t h e y  d i f f e r  qreatly  a n d  these 

iiifferences can cause t h e  Japanese learaers a•’ E ~ q f i s h  

d i f f i c n l t y  a s  t h e y  a t t e ~ p t  to a n s w e r  E n q l f s h  nsqative yes /na  

q o s ; s t i o n s .  

A q u e s t f o n n a i  re  uas u d a i n i s t e r e d  t o  fifty su Lfects, n a t i v e  

speakers of Japanese a n d  E n q f f s h ,  The s u b i e c t s  v e f e  cateaorfzeZ , 

according t o  t h e  e l i c i t e d  eariables o f  sex, n a t i v e  lanquage, 

a q e ,  f l u e n c y ,  a n d  t h e  l e n g t h  of t ise  t h a t  they  ha^ s p e n t  k n  a n  

Enqf ish s p e a k i n g  c o u n t r y .  

T h e  q u e s t i e n n a i r a  i n c l u d e d  f i v e  positive a n d  l e a  neqatiue 

~ e s i n o  q u e s t i o n s .  3 system of ' e x p e c t e d  response errorst on t h e  

E n q l i s h  n e q a t i v e  q u e s t i o n s  was h y ~ o t h e s f z e d  f o r  t h e  Japanese 

sample, based upon t h e  f i n d i n q s  of t h e  CA, Interference was 

iii 



p r e d i c t e d  fro% t h e  J a p a n e s e  a n s u e r i n q  s y s t m  for the ansuerina 

of E n q l i s h  n e q a t i v e  yes/no questions. 

S i g n i f i c a n t  relationships anif c o r r e l a t i o n s  @ere d i s c o v e r e d  

i n  the interactions between the dependent variable of the nuaber 

of correct responses s c o r e d  on the test itess, a n d  t h e  

i n a e p e n d e n t  v a r i a b l e s  o f  sex,  aqe, lanquaqe,  flueacy+ a ~ d  P i ~ e  

s p e n t  i n  an E n q f i s h  s g e a k i n q  country, Sfqnificant d l f f e r e n c r s  

were shown between the two lanquaqe groups a n d  their abilities 

t o  answer E ~ g x i s f i  yesfna questions. Results showe2 a s i g n i f i c a n t  

deqtee of s u p p a r t  for the hypathasis that the answsrinq system 

e ~ p l o y e d  i n  J a p a n e s e  appears  t o  interfere with t h e  Saaanese 

learner's a c q u i s i t i o n  o f  the E a q l i s h  a n s v e r i n q  system in cer ta in  

p r e d i c t a b l e  ways. 
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anrhsgeei@. ang f e8sre2 E m b X a ~  
B n  a d q u a k e  e x p l a n a t i o n  for learner errors i n  t h e  

a c s u i s i t i o n  of a sscond lanquaqe has Ions been a ceatraf t h a e  

f o r  b i s c u s s i o n  i n  l i n y u i s t i c s ,  applied f f n q u i s t i c s ,  a n d  

e d u c a t i o n ,  C o m p e t i n g  l i n q n i s t i c  s p s t e ~ s  aust have  an effect  o p s n  

t h e  learner a n d  h i s k b e r  p r o p e n s i t g  to make errors, b u t  t h e  

deqree a n d  sanner of t h e s e  effects has been t h e  c o r ~ i e r s t s n e  of 

~ u c h  of t h e  c a n t r o w e r s y *  

The p f o p ~ ~ l e n t s  of b o t h  Contrastive B a a l y s i s  (68) and E ~ r o r  

A R B ~ ~ S ~ S  (E l i )  t e l l  US t h a t  a learnerCs n a t i v e  lanquaqe u i f l  

often in ter fare ,  in sose manner, with t h e  X e a ~ n i u y  of t h e  nau or 

tarqet l a n q u a a e .  O n e  a u s t  o n l y  consult Greenberq ( ? 9 & 3 )  t o  see 

tiou ~ a r k e a l y  t h e  s t r u c t u r e s ' o f  t h e  l s o t f d C s  fanquaaas  d i f f e r ,  an@ 

to  see the g s e a t  potential for the p r o b l e ~ s  that s a y  erise hhen 

two l i n q u i s t i c  system' co l l i&a  i n  the l e a r n e r *  Learners atust not, 

only i n t e r l r t a l i z e  t b e  structures of t h e  t a r q e t  langataqe, Gut afsa 

i t s  deep aad surface t r a n s f o r m a t i o n s  a n d  syntactic Processes i f  

they are to freely c a a ~ u a i c a t e  in the lanquaqe .  %t i s  t e ~ p t i n a  

t o  qet b o q q e d  dosn i n  a d i s c u s s i o n  of t h e  l e a r n e r ' s  r e a s o n s  for 

a t t e ~ p t i n a  t o  l e a r n  the t s r q e t  l a n q u a q e ,  and t h e  e f fect  t h a t  

these reasons  s a y  h a v e  upon h i s / h e r  p e r f o r m a n c e ,  b u r  f o r  tBe 

p u r p c s e s  of this s t u d y  discussion sf t h i s  sort is ~f i s3 t?arS i~~c ;~ ,  



for reoerdless of t h e  l e a r n e r  Fs f e a s o n s  t h e  sisars problems o f  

in ter ference  s a y  b e  encountered, 

The prok lrm af interference can b 9  call& one of Q c o a ~ c t f n a  

s y s t e m s * .  &hen spe3kers are canfrontea with a c h o i c e  sf two o f  

@ore syste~s, or f ~ r i n s ,  t h e y  will, i n  cases of d o u b t ,  c a n f u s i o n ,  

or ignorance af t h e  correct Eora, choose t h e  s t r u c t u r e s  t h e y  are  

Bore comfortable uith, probably the foriss fro& t h ~ i r  native 

tonque, unless t h e y  h a v e  clear paidelines not to. T h e  p r e d i c t f o a  

of these g r o b l e ~ s ,  an& t h e  s t r e s s i n q  o f  t h e s e  q u i k e l i n e s ,  is 

what Contrastive analysis, at first glance, gas reckoned to Go* 

T h e  S t r e n q t k s  o f  t h e  C A  R y p o t h e s i s  

B a d e r n  Contrastive A n a l y s i s  uas f i r s t  deve loped  by Lada a n &  

Fries, two s t r u c t u ~ a l  l i n g u i s t s  a t  t h e  U n i v e r s i t y  of  B i c h i a a n *  

c o n t r a s t e d  the s t r u c t u r e s  af E n q Z i s h  and  S p a n i s h *  The p r e ~ i s e  I 

b e h i n d  t h i s  fanquaqe t e a c h i n q  w e t h a d  was t h a t  for  t h e  f i r s t  t i a e  

a sc i ent i f i c  aetho3 c o u l d  be used to t e a c h  a second l a n q a a a e .  Et 

was i n  1 9 4 5  t h a t  C h a r l e s  Fr ies  urote: 

The mast e f f ec t ive   ater rials are those t h a t  a r e  b a s e d  
upon a s c i m t i f i c  d e s c r i p t i o n  of t h e  lanauase to be 
l e a r n e d ,  carefully c o ~ p a r e d  w i t h  a paraflaf @@scription 
of the nat;ue lanquaqe of the learnerc 
( P r i e s ,  7945:?)  

T h e  s t u d e n t ' s  native l a n q u a q e  and t h e  t a r q e t  Panauaae e s u f d  be 



coatrastsd in terns of p b o n a X o q y  a ~ d  syntax,.sad t h e  errers t h a t  

t h e  s t u d e n t  would p r o b a b l y  make could be anticipated and 

of difference b e t w s e n  t h e  t a r ~ e t  l a n q n a g e  a n d  the n a t i v e  

Lanquaqe would p r o b a b l y  lead to prabfeas  fox the laarner, L s d n  

felt that 

... t h o s e  e 3 e ~ e n t s  t h a t  are b f a i l a r  t a  t h e  ... learner's... n a t i v e  fanquaqe  u i f f  he s isc1e  For his, 
and those t h a t  a r e  d i f f erent  gill be d i f f i c u l t .  
(LsBo, t 95?:2) 

This contrastive approach struck a n e r v e  i n  t h e  t e a c h i n q  

world, and was s a o n  e x p a n d e d  to  &&a1 u i t h  a12 a s p ~ c t s  of 

lanquage, ~ o t  j u s t  p h o a o l o q y  an8 s ~ n t a x ,  and  could Seal k i t h  

v i r t u a l l y  a n y ' t a o  l a n ~ u a q e s  t h a t  a learner c o u l d  h a v e  a s  a 

n a t i v e  lanqaaqe  Qr w i s h  t o  learn. Proponents o f  t h i s  aseraach 

looked at two q r a a @ a r s ,  independent of the learner, a n d  d s c i & e &  

g h a t  sort of e r r o x s  u e f e  s o s t  l i k e l y  to occur s h o u l d  t h e  two 

l i . ~ g u i s t i c  systeas ttteet i n  the learner. Ths coacept  of 

i n t e r f e r z n c e  developed uherk a s p e c t s  of t h e  native lanquaqe 

w o u l d  g e t  in t h o  way or * i n t e r f e r e s  u i t h  relatad a s p e c t s  o f  t h e  

t arge t  lanquags. From t h i s  grew the concept of t r d n s f e r ,  I 

d e t a i l f n a  the t y p e  of  i n t e r f e r e n c e  to  be expected fro@ the 

n a t i v e  l angaaqe .  If the t rans f er  rsre p o s i t i v e  t h e  n a t f v e  a n G  

target f a n q u a g e s  u o u l d  s h a r e  a sfsiffar structure far tks farm i n  

qaestian, and t h e  e x i s t e n c e  of t h e   for^ i n  t h e  native lanauaqe  

uotrld o n l y  r e i n f o r c e  the l e a r n i n g  o f  t h e  fors  in t h e  target 

Zanquaqc, If d k s  transfer aere n e q a t i a e  t h e  n a t i v e  e n d  t a r s o t  

P a n q u a g e s  v o u l t i  d i f f e r  i n  the for% and/or structure of t b a  



l i n q u i s t i c  e r r t i t g  i n  q u e s t i o n ,  a n d  t h e  form i n  the n a t i v e  

fanauaqe would i n t e r f e r e  u i t h  t h e  f e a r n i n q  of the neu f o r @  i n  

t h e  t a r g e t  I tanquaget  Zero t r a n s f e r  would accur @ h e n  there Has ns 

r e l a t i o n  be tween  t h e  t n o  t o n q u a s  for the for@ in suestion, or id 

the form h a d  na s i a i l a r  correspsadfng form i n  t h e  other 

languaqe.  

B f o o ~ f i c l d  f e l t  t h a t  t h e  learner aust s t a r t  v i t h  a c l e a n  

s late ,  the i d e a f i c  ' t a b u l a  m s a *  o f  t h e  i n f a n t ,  f ar  t h e  

. ~ o u n & s ,  constr~ctions, and ~ e a n i n ~ s  of d i f f e r e n t  
f a n g u a q e s  are  n o t  t h e  same. 

T h a  Eangoaqe s t u d e n t  

... ~ u s t  keara  to fqnore the f e a t u r ~ s  of a n y  a n d  a l l  
other f s n q u a g e s ,  especially of o n e ' s  o u n .  
( B l o o m f i e l d ,  19k2:t) 

T h e  old h a b i t s  of t h e  n a t i v e  lanauaae were t o  be i q n o r s d  bv  the 

l e a r n e r ,  b u t  e x p l o i t e a  by the pedaqoqu%s in search sf b v t t a r  

w e t e r i a l  a n d  b e t t e r  teachina ae thoas .  

The change t h a t  has to take p l a c e  i n  t h e  l a n q u a q e  
b e b a ~ i o u r  of a Eoreiqn f a n q u a q a  student can he e q u a t e d  
v i t h  t h e  d i f f e r e n c e s  b e i u e e n  the s t u d e n t ' s  native 
l a n g u a q e  a n d  cu l ture  a n d  t h a t  of t h e  target l a n q u a q e  a n d  
cuXture, D i f f e r e n c e s  b e t w e e n  two l a n q u a q e s  c a n  be 
estabf i s h a d  by contrastive l i n q u i s t i c  anaf y s i s .  # h a t  t h e  
s t u d e n t  h a s  t o  learn e q u a l s  t h e  sum of t h e  d i f f e r e n c e s  I 

established by c o n t r a s t i v e  a n a l y s i s .  
( B a n t t t h y  e t  a l ,  1956:371  

Tn i ts  c o n c e p t i o n  C R  idas used t o  b e t t e r  e q u i p  t e a c h e r s  ta t e a c h  

E n g l i s h  to n a t i v e  s p e a k e r s  of S p a n i s h *  Pt was v a r t i ~ e ,  a n d  

l anguaae  research had a c c e s s  to  alaost u n f i a i t s d  f u n d i m .  C 6  

arose  a s  a n  applied branch s f  l i n a u i s t i c s  a n d  Z a n ~ u a q e  

education. I t  %as 3t the practical classrootti f e v e f  where CA was 

o r i q i n a l f y  t o  b e  used, and where, when  u s e d  p t o g e r l y ,  it s h u u l d  



e x c e l ,  E v e n  so, CA a t  a p r a c t i c a l  level i s  Rare l i k e l y  to be 

useful r h e a  use3 by t h e  t e x t b o o k  vtiter and the c u r r i c u l u ~  

i i e v e l o p ~ r ,  a l t h o u q h  its uses a n d  practicality a r e  aade e v i d e n t  

at the classroom lsvePt The practical use of 68 s h o u l d  be 

apparent f ram t h e  ~ r d e a l s  o f  e v e r y a a y  l anquaye LeachFxiq 

E v e r y  experience& f s r e i q n  l aaauaqs  t e a c h e r  knows t h a t  a 
s u b s t a n t i a l  a u s b e r  of p e r s i s t e n t  % i s t a k e s  wide  sy his 
s t n d e n t s  c a n  be traced t o  the 'pull of t h e  mether 
t0ngtZef r 
(Sr idhar ,  7981:210) 

The f n t p e t u s  behind t h e  p r a c t i c a l  n s e  of CA case fro@ p r a c t i c a l  

laayuage teachinq experience and research, a s  v e i l  as s l n d i e s  i n  

fanqnacra caritsmet (See Weinrich, 19t53:f 1 ,  and tbear ias  of 

l e a r n i n q ,  o r i q i n a f l y  p s y c h o l o q i c a l  theories,  fro^ which s t a a  t h ~  

Ho p~oponent of Contrastfve A ~ a l ~ s i s  ever stated t h a t  a CW 

c o u l d  ~ r e d i c t  a l l  learner errors ,  b u t  i n  t h e  e n t b u s k a s s  

sorroundina t h i s  n s u  s c i e n t i f i c  approach soae premature c f a i ~ s  

were @ad&,  a n d  aanv b e l i e v e d  t h a t  Ck uas  t b a  answer to ~ o s t  i f  

not a l l  fanquaye t o a c h i n q  ptubleffls(Ses Srfdbar, 't981:211). T h i s  
I 

was u n d o o b t e d f y  d u e  to canfusfan s u r r o a n d i n q  the a i a s  of 

C o n  t r a s t i q a  8naly sis, Hany c r i t i e i s ~ s  o f  CB s h o w  c o n f u s i o n  

between C1 and the pedaqoqfca l  presentation based upon t h e  

f i n d i n g s  of CAp Soon a f t e r  t h e  conception of CA there e u o l v ~ d  a 

s u b t l e  d i c h o t o ~ y  within the f i e l d .  a p p l i e d  CA and Theoret i ca l  CR 

beease distinct, y e t  l i t t l e  knoun,  branches w i t h i n  the grea ter  

fieid sf Contrastive B n a f y s i s .  Theoretical c o n t r a s t i v e  s t u d i e s  



gave an objective an# e x h a u s t i v e  account  o f  t h e  d i f f e a e a ~ e s  a n d  

s i u t f f a r i t i e s  b e i u e s n  the the t u o  lanqnaqes  in question, and d i d  

not preclude a direction f o r  u h 9 c h  t h e s ~  Bifferences an2 

similarities would operate, There is no faention here of 

tzansfef, interference, or the l e a m s r ,  Theoret ical  studies 

operated uithin a spec i f ic  P i n q u i s t i c  rodel  or sys tes  com~aiikle 

t o  the dsscriptions of both lanquages,  and. it f a v o u r e d  

discussion of lanquaqe in qenera1, and how t h e  s i a i l a s i t i e s  and  

differences note3 related t o  the discussion of *f  a n q n n q e * ,  T h e r e  

are no j u d a e ~ e a t s  a s  t o  what waul& cause the l e a r n e r s  trouble 

s h o u l d  t h e y  a t t e ~ p t  t o  learn fanyuaqe k tlr 3 3 ,  but u i f f .  ~ e r e h y  

docutsent the tuo sys teas  i n  contrast. Theoretical Cii ras  

concerned w i t h  s p e s k e s  co~petence,  and not the  3anquaaeFs 

translation i n t o  lsarner perforaance.  

B ~ p l i e d  Ck dreu, i n  p a r t ,  on t h e  findinqs of the 

Theoretfcaf  CAt T h e  Applied C L  is w h a t  educators as&, a n d  i t  

concerned f tself r i t h  the maniEestat ion  of s i ~ i l a r  X i n q u i s t i c  

f o r m  and e n t i t i e s  in the di f ferent  lanqua~es ia q u e s t i o n B  One 

reason t h a t  Bany of CAts p r e d i c t e d  e r r s r s  fa i led i a  appear i n  
I 

t h e  l e a r n e r s  was t h a t  educators and appliet.2 f i n q u i s t s  f e l t  that 

a e e r a  difference between t h e  tuo lsnquaqes, as ~ x p r e s s e j  i a  t h e  

Theoretical CA, were grounds efiauqh to p r e d l c t  in ter ference  and 

t rans f er  errors ,  a n d  i n  f a c t  constftated a prediction of 

t r a n s f e r  errors ( 5 ~ 2 s  Pfsiak, t 981 :5). It b a c m e  appare~lt that 

sere d i f f e r e n c e s  a n d  s i a i f a r i t i e s  d i d  not  c o n s t i t u t e   founds for 

a p r e a i e t i o n  of interference and t r a n s f e r  errors I n  an a p p l i e d  



A t  prePent i t  is f e l t  that if a Cn is b a s e d  upan sefIB 

lanquaae d a t a  

* * * i t  can &re&ict,~.potentialc..diffictllties o n  a b e t t e r  
than c h a n c ~  b a s i s .  
(01 ler, 1 9 7 5  : ? 9 ]  

P t  uas discovered,  houever, t h a t  in t er f erence  errors were not 

the only errors  b e i n q  made by t h e  learners- 

T h a  Weaknesses of t h e  CA R y p o t h a s l s  

T h e  errors t h a t  were predicted with great e e r t d i n t g  o f t e n  

f a i l e d  t o  a p p e a s ,  w h i l e  o ther  o n p r 3 d i c t e d  and unforeseen  e r r o r s  

seemed to cauSe @any learners qreat  c o n s t e r n a t i o n *  braas w h ~ i e  

t h e r e  was only a s f i q h t  difference b e t w e e n  n a t f v e  an4 t a r a e t  

l a n a u a g a  often c a u s e d  greater dffficulty to the learner t h a n  

areas w h i c h  uese B i r k e d l y  d i f f e r e a t *  

I t  becene apparent that one o f  the @ajar groblems uith t h e  

CA approach, as i t  u a s  pract iced ,  uas t h a t  it l o o k e d  a t  two 

q r a a m r s  , qraBhwafs u f f t t e n  ia t h e  bias of a spac l f i c  f i n ~ u i s t i c  

fraaeuork, and t r e a t e a  t h e s e  qramars  a s  entities i n d ~ p e n d e n t  ef , 

the learners and their performance errors, a s  w @ f f  as 

There were other problems ,  Ths concept of lin~uistic 

o n i v e r s i % l s ,  an& of a universa l  qraamar, were p l a y e d  aoun, The 

structuraLists he13 l a n g u a g e  to b e  a s e t  of h a b i t s ,  and t h e  

Z e e r n i n q  of  a a m  fanquaqe metefy t h e  replaceaent of new h n a f t s  

for af8 ,  so the s t r e n a t h  of their stance lay in t h e  differences 



b e t w e e n  languaqes, inn& n o t  the similarities. l"h+-. a a l y  u n i v ~ r s a l s  

of l a n a u a q e  u h i c h  #ere allowed were t h u s r  that f i t  into t h e i r  

d e f i n i t i o n  of lanquaqe. They then had t a  d i s c u s s  t h e  eifferences 

between lanquaqes usinq universals as a v e h i c l e  f o r  c o s p a r i s o a ,  

f o r  e x a ~ p h e ,  a discussion an& contrast of the verbal c y s t e a s  af  

E n q l i s h  &ad J s p a n e s e  v o u f  d shsu q r e a t  d i f f e ~ e n c e s ,  s u r e l y ,  b u t  

w o u l d  a l s o  show t h e  objective observer the s y s t e a a t x c f t . s  and 

s i m i l a r i t y  af the twa s y s t e m s .  

The discrepancies and apparent s h o r t c o a i n g s  of CA grew 

h a r d e r  f o r  many t o  live u i t h *  

CA is n o t  o n l y  problentatic, but also f r a a a h t  u i t h  
c o n t r o ~ ~ r s y .  
(James, 1 8 8 0 : 1 6 6 f  

It uas t h e  s t r u c t u r a l i s t s  vha  f i r s t  p r o m t e d  CA, y e t  i t  was t h e y  

who also e s p o u s e d  the d o c t r i n e  of t h e  'uniquenessB of e a c h  and 

e v e s g  l a n q n a q e ,  S h o u l d  two lanqnaaes b a  unique ana a i s s i ~ i l a r ,  

what c r i t e r i a  couI.3 be found  to coapare t h e s t ,  an& by u h i c b  

t h e o r e t i c a l  v e h i c f e  were t h e y  t a  be contrastad? 

Even from the start, t h e  l i n i t a t i o n s  af s t f u c t u r a l  
linquistic~ were e v r d e n t  with reqara to CB. The 
insistsnce on S e f i n i ~ q  phanoloaicaf an3 qrasmatical  
c a t e s o r i e s  solely i n  terns o f  individual l a n q u a u e s  ~ a 5 e  I 

d e t a f  Xed c a n t t a s t i v e  s t a t e a e n t s  laborious, f f not 
theoretically i a p o s s i b l e ,  t a  phrase. 
f D i  P i e t r o ,  t 9S8:66) 

The latels f &posed upon phonoloqica l  and q r a s ~ a t f  cal enti t i e s  i n  

one languaqe d o e s  not necessarily Bean t h a t  thase sa%e l a b e l s  

i & p o s e a  upon entities i n  a n o t h e r  Panquaqe are actualla the seae 

form or e n t i t y ,  or t h a t  t h e y  react an& a c t  i n  tho  sa@e m a n n e f .  

f o r  ' e x a ~ p f e ,  t h e  t ~ l i f d i t i a n a f  d e f i n i t i o n s  of * v e r b f  a n d  



*adjectivet h a d  to be r e v i s e d  i n  an a t t e s p t  t o  discuss Japanese, 

f o r  t h e i r  adjectives c a n  'acts as verbs, a n d  t h e  t r a f i i t i u n a l  

dediaitions d i d  not uork* The u n i o u e n e s s  of a fananzseBs 

i n t e r n a l  f o r ~ s  rrnsered u n e q u i v a c a f  c o n t r a s t i ~ e  c m p a r i s a n  

t h e o r e t i c a l l y  i~pfausf b l e .  B 'deqree of shared s i r i f  aritpt 

shoal3 n o t  h a v e ,  i n  t h e  s t a n c e  taken b y  t h e  s t h n c t u s a l i s t s ,  

c o n s t i t u t e d  a b a s i s  for coinparison, Even so,  C B  a t t e m p t e d  to 

conpare dissi~ilar tonques f n  l i s h t  of their  sfsif a r i t r e s ,  

W i t h  t h e  a e v e a t  of C h o m s k y @ s  neu school  o f  f n n a u i s t i c s  

s c h o l a r s  were y x e s m t e i l  w i t h  neo concepts  B R &  new t o o l s  f o r  

analysis, In I&, bouever, should t h e  contrast of l a n q u a q e s  nou 

b e  d e s c r i b e d  an t h ~  b a s i s  sf t b e  two qrafflinars, t h e  Pearnerts 

c o m p e t e n c e ,  ar t h e  learner's p e r f o r ~ a n c e ?  S h o u l d  cueparison nou 

take place a t  t h e  l e v e l  of t h e  d e e p  s t r u c t u r e s  or Eke surface 

s t r u c t u r e s  of the lanwaqes, s t r u c t u r e s  wkose existence t h e  

s t r u c t n r a l i s t s  ha& y e t  t o  a c k n o u l e d q e  i n  tbe sixties? 

Contrast and coaparison uas o n l y  p a s s i b l e  when the 

Zanquaqes i n  question a c t u a 3 l v  shared  a e o a m o n  q r a m a t i c a X  

system, one which only d r f f e r e d  to a s l i q h t  deaee. CB uas 

ttterefolr~ rendered a r e a n i n q l e s s  f n  an attelapt to  discuss, f a r  

example, t h e  a r t i c l e  s p s t e w  i n  E n o l i s h  w i t h  t h e  (sbsence of) the 

a r t i c l e  sgstetn i n  C h i n e s e  ax Japanese. 

CB was t h e ~ e f @ f e  r e v i s e d  t o  f i t  a q e n o t a t i v e  f r a ~ e u o r i t *  

Jbses ( I  980) a n d  Di B i e t r o  (1 971). assong others, h a v e  a d e a a a t e f  y 

aad  succesfuffy s h o w n  t h e  use af C& w i t h i n  t h e  scope cf B 

t r a S s f o r ~ & t i s n a f  aode% of l i n q u i s t f c  description. This was not 



aone t o  shou t h a t  ZA was w e r e l y  a dated structuralist tool, b u t  

w h e n  t h e  @ode25 s f  vehicles of  l i n q u f s t i c  descriprion are the 

s a e e ,  a n d  i n d e p e n d e n t l y  e a c h  C e s c r i p t i a n  q i v e s  E o r e  i n s i g h t  t h a n  

a &ate6 description, then there i s  little to  stop co@parfsa~. It 

is felt. t h a t  a generative aeserfption, an& u l t i w a t e l y  a CA 

within a qenerative fraaeuork, ~xzliy q o  evea f u r t h e r  t h a n  tRs 

s t r u c t n r a l i s t  godel in terms of d e s c r i b i n q  the * r e a l f  l a n q u a a e ,  

SePinker quotes Keith Sauer as s a ~ i n q  that 

.etcantrastive Pinquistics in a g e n e f a t i r e  fraiiteuork cna 
p r o v i d e  i n s i g h t s  i n t o  the n a t u r e  a a d  st~uctnre of 
Panquaqe f a r  t h e  lanquaqe teacher u h i c A  ale not 
a v a i l a h l ~  u n d e r  Strnctnral  f inquisticse 
{ S e f i n k e r ,  1985:320) 

Through CB f a n q u a q e  students vere, a t  a n  s n t r e ~ e ,  Beca&ing 

s a s t e r s  of au u n a p p l i e d  systesk, i n  t h a t  t h e y  o f t e n  learned only 

the correct E o r ~ s  for  the a i s t a k e s  t h a t  t h e y  s h o u l d  h ~ v ~  s a d e ,  

and not t h a  d a i l y  w o r k i n g s  of t h e  l a n q n a q e  itself. If it be 

, . . w h a t  a person uants to da t h r o u ~ h  a l a n q u ~ q e  if nore 
i s p o r t a n t  t h a n  mastery bf an unappfied sys tea ,  
f W i l k i n s ,  1976:42) 

t h e n  i t  was reasonsble t o  expect a reassess~ent a f  C A I  

E v e n  a f t e r  &any abandoned  it, houever, s u c k  cf what CB 

stood f o r ,  a n d  ~ u c h  of i ts  practical  application rega ined ,  

It is time for  people t o  recoqnfse that it is still 
widgf y used w i t h o u t  b e i  nq a c k n o w l e d g e d ,  by lanquaqe 
teachers a n d  t e x t b o o k  u ~ i t e r s .  
(Sanders, t 98 f :21 )  

So, a l t h o u g h  it is apparent that here i n  lor th  Aafrica Errar 

Bnalysis is g r e a t l y  p r e f e r r e d  to CI, CA is sti l l  k e i n q  u s e d ,  

although noa mare so r t i t h i n  t h e  frartreuofk of a co~prefieaskve 



E r r o r  8 n a f  ysis, 

I n t e r e s t  i n  CA waned i n  Horth America, and f e u  stayed v i t b  i t  t o  

f a r t h e r  ertplora its y o t e a t i a f ,  Work u a s  reneged art $ i scover inn  

the sources  of l e a r n e r  e rrors ,  b u t  u s i n q  c o n t r a s t  betueen n a t i v e  

a n d  tarqet  l a n g u a g e s  a s  a l a s t  resort .  

The l earner ,  n o t  the n a t i v e  languape, was now treated a s  

t h e  doeiaaat force i n  what  hecame known as Erfrsr ~ n a l  y s f  s IEW] . 
Error B n a l g s i s  is u f  t i ~ a t e l p  t h e  c l a s s i f i c a t i o n  a n d  . ' I  
docmentat ion  o f  h ~ u  second fanqnage l earners  nse t h e  serona 1 

Zaaquaqe d i f f e r e n t l y  from native speakers,  Mhare CA p r e d i c t e d  

errors b a s e d  on  t h e  n a t i v e  l anquaqees  differences f i ~ w  t h e  

t a r q e t  l a n q u a q ~ ,  E B  u ~ u l d  observe  an8 note t h e  errors ,  dnd  

j u s t i f y  t h e @  u s i a q  t h e  learner,  the native Zaaqaaqe, t h e  t a ~ q e t  
1 

fanqoaqe,  a c a a t r a s t  of t h e  two languaqes ,  and t h e  interaction 

of 911 the aforsment ioned v a r i a b l e s .  i 
I 

Error B n a l g s i s  a t t e ~ p t e d  ta d e a l  v i t h  all a s p e c t s  o f  

l a n g u a g e .  I t  fuokeii  a t  t h e  qrazswar and t h e  s o u n d  spstea, a s  @ A  I 

had done, b u t  also a t  t h e  i n t e r n a l  i r r e q u f a r i t i e s  in t h e  t a s a e t  

l a n q u a q e  f e * ~ .  ie the verb forms),  soc iaP inqnf s t i c  and 

p s y c h o l i n g u i s t i c  cDncerns, dffferences i n  teachinq w a t e ~ i a l s  ana  

sethodoloqy,  a n d ,  E ina l fg ,  st first an3 s e c o n d  lanquaae t r a n s f e r  

an4 binter ference .  Contras t ive  a n a l y s i s  r e a l l y  o n l y  deeZt sitk 



t h e  l a s t  concern. 

R i c h a r d s  c i t es  three  ~ a - j o r  types af  learner errsrs ;  

contrastive, in t r a l i n q u a l ,  and deuaf  o p ~ e n t a f  . Contrastive e r ro r s  

a r e  those. that CR dealt with, The fatter two, 

rather t h a n  r e f l e c t i n q  t h e  learner's i n a b i l i t y  to 
separate tuo f a n g a a q e s ,  .,.~eflect t h e  l e a r n e r ' s  
cospetence at s p a t t i c u l a n  stage, and illnstrate soae ol 
t h e  senefa1 characteristics af lanquaqe a c w k s f  t i o n .  
Their origins are found in the strnctnre of E n s r i s k  
i t s e l f ,  aria t h r o u q h  reference to the s t r a t e g y  b y  u h i c h  a 
second fanquaqe is acquired and t a u g h t .  
f 8 i c h a r d s ,  t 9 7 & : 1 7 3 )  

Proaress h a s  b e e n  aade i n  t h e  quest  t o  ascertain the 

sources of e r r o x s .  It is q e n e ~ a f l y  acknowledqed t h a t  errors k i l l  

arise froa several different sources, w h i c h  i n c l u b e :  

Interfereace or f a n q u a q e  transfer is the p h e n o ~ a n a n  that GA 

a e a l t  w i t h  i n  depth. Beinrich ( 2  953) pcoposad soaaethina  sf , 

i 
t h i s  s a c t  v i t h  his concept of eIntrrsystemic Snterferancer, i 

~ h i c b  was q u i c k l y  a c c e p t e d  b~ the proponents of C A  i n  North 

B m r i c a ,  T h s s e  are errors resultfnq  fro^ t h e  f a r e s  a n 3  

streteqies eaployeb in the native lanquage w h i c h  haapsr ot 

interfere v i t h  t$@ d e v e l o p ~ e n t  of l i k e  focffls and s t r a t e c i e s  I 

i n  t h e  tarqet l a n q u a q e .  

Pedatxaaicaf Errors. 

These afEr errors r e s a l t f n q  frcm f a a l t y  t each inq  a a k ~ r i a l s ,  

ae thods ,  or techniques, w h i c h  aay l e a r e  %Be s t u d e n t  c o n f u s e d  

Generalization. 
i 

These are errors caused by the erroneous a p p l i c a t i o n  of s 
1 



paradigm t h a t  Bay n o t  a p p l y .  The learner w i l l  rprluce t h e  

tarqet l a n y u a q e  to a  s E w p l e r  f3p1n  and  s ~ s t e ~  v i a  a 

qenef a f  i a e t i o n  of the  sppf icaticn of the rnfe s ,  J a i n  f t  9-frtf 

q i v e s  a good di scus s ion  o f  t h i s  p h e n o ~ e n o n .  

4 .  Strateqies of  Coawonieation. 

These are e r r o r s  cause& b y  t h e  learner a t t eag t inp  t o  

co~municate above h i s i h e r  p r o f i c i e n c y  level. T h e y  can  b~ 

An a p p r o x i ~ a t i v e  s y s t e e  i s  t h e  d e r i a n t  f f n ~ u i s t i c  
system actually employed by the learner a t t e m p t i n s  
to util ize the tarqet lanquaqe .  Suck apprsximatiue 
s y s t e m s  vary  i n  accardance with praf ic ieacy  l a v e l ,  
( W e ~ s e ~ ,  f 9 T l : l l 5 )  

5 .  Sarkers of Transitional Co~gatance. 

These ate She davelopaental errozs  which Richards B i s c u s s e d ,  

of ten sitti i iar i n  n a t n r e  t o  n a t i v e  f a n q u a q e  a c q o i s i t i a n  

err  o r  s. 
I 

5 .  Performace Ezrors. 

These are crfors that are causad, i n  a f i r s t  nr secant3 

l a n q u e q e ,  b g  physical variables such as Beaory l i m i t a t i o n s  

or shortco&ings ,  physical sfi~s a n d  errors, f a l s e  s t a r t s ,  
I 

e t c *  

O t h e r  factors that m y  come f n t e  p l a y  i n  the produetian of 

errors  a t e  t h e  l e a r n e r c s  s o c f o l i n a u i s t i c  s i t u a t i o n ,  aqe, B e a n s  

of  e x p a s u r e  to t h e  t a r q e t  l a n g o a q e ,  and a ~ a u n t  of e x p o s u r e  t o  

t h e  t a r q e t  language, f o r  many errors a r e  f o u n d  to be caused b y  

o n l y  a p a r t i a l  and i n c o s p f e t e  exposure to the Zaneuaqe S e i n a  

l e a r h e a .  T h e r e  a r e  surely numerous o t h e r  sources  for learner 



er rors ,  a n &  t t i t  sources mentioned undolrtbtedfy i n t e a r a c t  i n  ways 

a s  y e t  unknown, 

Qnce the i n i t i a l  a v e r s i o n  t a  Clll h a d  e a d e d ,  i r ~ .  t h e  

sevent ies ,  acadeaics started t o  review CA i n  v a r r i n a  dearees to 

see u h a t  p o t s n t i a l  i t  still h a 3  as  a t e a c h i n q  t oo l  o r  h e l p e r ,  

u n u i l l i ~ q  a s  @any sere t o  t o t a l l y  B i s e i s s  it. 

CA a s  a ~ e t h o d  for p r e d i e t i n q  certain errors and p o i n t s  
of B i f f i c u f t y  is probably b e s t  r e q a r d e d ,  a t  l e a s t   fa^ 
t h e  p r e s e n t ,  a s  an e x p e f i s e n t a l  basis f a r  research 
rather t h a n  a p e d a q o q i c a l  p a n a c e a .  
{Of ler, 1971 :79) 

Tayfar f e e l s  t h a t ,  s u b s e q u e n t  t o  its r e a g p r a i s a 3 ,  i t  is 

. . . ~ o s t  o f t e n  seen now a s  a s u b s e c t i o n  o ~ * . * E E ~ o T  
A n a l y s i s .  
f ' f a y l a r ,  1 fS78:ll) 

Error  l n a l y s i s  ...p r o v i d e s  a c h e c k  on 
.+ [ c ~ n t r a s t f  we) c o m p a r i s o n s ,  a n d  i n a s ~ u c h  a s  i t  does 

t h i s ,  i t  i s  an i s p o r t a n t  a d 6 i t f o n a l  source of  
f n f o r a a t i o n  for the sef e c t f o n  of items t o  be  
i n c o r a o r a t e d  i n t o  t h e  t each ina  syllabus. 
(Carder, 1 4 7 3 ~ 2 7 5 )  

C o n t r a s t i v e  a n a l y s i s  h a s  y e t  t o  b e  r e t u r n e d  ta t h e  a o s i t i o n  

of h i g h  s t a t u s  i t  ance h e l d ,  a f t h o u q h  e v e n  in its p r i a e  i t  gas 

h e l d  to b e  o n l y  s u p e s f i c i a l l y  predictive I n  its a L i l i t y  t o  I 

divine p o t e n t i a l  i n t e r f e t e a c e  o t h e r  t h a n  p h a n o f a q i c a l ,  althauah 

it was h e l d  t o  u o r k  q u i t s  s e l l  a t  the p h o n o l o g i c a l  l e a e l ,  

S t u d i e s  s f  sscond l a n q u a q e  a c a o i s i t i o n . . . b a v e  t e n d e d  t a  
i f itply t h a t  CA Bay b e  most p r e d i c t i v e  a t  the p h ~ n o l o q i c a f  
l eve l ,  a n d  l eas t  p r e d i c t i v e  a t  t h e  ~ y n t a c t f t  l e v e l .  
( R f  c h a r i i s ,  t97Q:f 7 2 )  

T h i s  w o u l d  s e e n  a p p a r e n t  q i o e n  t h e  o s t a n s f b f e  a n d  r e l a t i v e l y  

s t a t i c  n a t u r e  of pixonofoqicaf s y s t e ~ s ,  and t h e  e n l q ~ a t i c  a n d  



obscure nature cf a o s t  s y n t a c t i c  syste~s* % s n e t h e 8 e s s ,  %hen 

c o n f r o n t e d  u i t k  d i f f e r a n t  syntactic systesis, and t h e  v a r i o u s  

p r o c e s s e s  and t r a n s f o r a a t i o n s  w i t b i n  these s y s t e ~ s ,  i t  i s  

p o s s i b l e ,  u i t h  so@a k n o w l e d q e  of t h e  a a r k i n q s  of t h e  t u a  

tongues, a n d  n o t  m e r e l y  a s u p e r f i c i a l  look at two q t a B s a r s ,  ta 

d i v i n e  and t o  soae deqree predict w i t h  'better t h a n  ckancs 

accuracys  uhare a p o t e n t i a l  f u r  p r o b l e a s  mag a r i s e ,  

Japanese a n d  Enqlisb have  s a r k e d l p  different syntac t i c  

s f s t e a s ,  a t  f s a s t  a t  the s u r f a c e  X@usZ. Japanese I s  a v e r b - f i n a f  

t o n q u e ,  u i t h  a q f e a t  n a t i v e  s ~ e a k e r  p r e f @ r e n c e  for ZUV word 

order (See Runa, 1973) Its r e b a t i v a l y  free ward order is 

s u p p l e m e n t e d  by a r i q i d  case s y s t e m .  It is a l e f t - b r a n c h i n q  a n d  

p o s t p o s i t i o n a f  l a n g u a q e .  E n q f i s h ,  on t h e  other haxi4, is a S Y O  

lanquaqe, u i t h  r i q i d  c o n s t r a i n t s  upon i ts  u o r d  order. Tt is a 

r i g h t - b r a n c h i n a ,  prepositional f anauaqe. There a r e  o the r  o b v i o u s  

differences b e t w e e a  the s t r u c t u r e  of the two t o n q u e s .  

There are, for example, s i ~ i l a r i t i e s  and d i f f @ r e n c e s  i l k  t h e  

s trateaies  e ~ p P o y e d  far i n t e r r o s a l i o n  b y  t h e  two. Tn E n a l i s h  u e  

c a n  q u e s t i o n  vis a ris inq i n t o n a t i o n ,  v i a  t h e  i n s e r t i o n  of an 

i n t e r r o q a t  i v e  pronoun, v i a  WH-soveisent,  or, v i a  s o x - m o u a m ~ n t  

There Its a sajar c a t e c o r i e a l  split, i n  E n p i l i s h ,  t t a l ~ e e n  ~ t f  ar 

c o n s t i t u e n t  q u e s t i o n s ,  w h i c h  requite a E R  f a r @  a n d  usually 

s o l i c i t  a s e n t e n t i a l  reply, and the so-cal lea yeskno q u e s t i o n s ,  



most of u h i c h  s o l i c i t  a yes/no response.  Aany ~stensiSSy sisgle  

y e s / n o  q u e s t i o n s  are  a c t u a f x g  p o f i t a  lor  no t  s o  p a l i k e )  

requests, as i n :  

B a y  f use e k e  phone? 

Can you  t u r n  t h a t  a u s i c  down? 

Japanese  also uses s i ~ p f e  q u e s t i o n s  a s  p o f i t e  reauests, r u t  

w i l l  occasioaafly u s e  q u i t e  different aetbods for interrogation* 

T h e  kntasrogative p a f t i c f e  /ka/ is most o f t e a  uses, placed (rftes 

the verb i n  s e n t e n c e - f i n a l  p a s i t i o n .  A r i s i n g  i n t u a s t i o n  c a n  b e  

used, as it is i n  Enalisht The interraqatlwe proaauas,  the 

J a p a n e s e  equivalent of Eraqfish teff uoriis, d o  n o t  h a v e  to be 

p r e p o s e d  t o  sentence i n i t i a l  p o s i t i o n ,  There  is a a  a u e s t i a n  

s a u s f i i e n t  i n  J a p a n e s e ,  

The t o o  l a u q u a q e s  a lso  d i f f e r  in the types of ansuerins 

s y s t e m s  t h e y  use. There are a p p a r e n t l y  t u a  aajar type.:  af 

a n s v e h i n g  s y s t e m  ampfoyed by the ~ s r l d ~ s  h a n q u a q e s ,  u i t h  

csrtain lanquages s a k i n u  afnof  m d i f i c a t i o a s  t o  the sgste~s t h e y  

use (See Popa, 1973) .  Englf sh has a p o s i  ti ye-aeqativa a n s w e r i n q  

* * = a n  ansuar is n e g a t i v e  i f  it contains a santential 
neqation in its h i q h e s t  clause, a n d  p o s i t i v e  i f  i t  
ifoesn * t 8  
(Popa,  1979:YeZf 

3apanese, on t h e  o t b e r  h a n d ,  e ~ p l o y s  a n  auraemeat-disaqreaeent 

system, whereby 

..=an answer i s  a q r e e i a g  if i t  a a t c h e s  the question w i t h  
respect to n e q a t i u i t y ,  and dissqreeinq i f  it doesntte 
( P o p e ,  1973:482) 



The two fhnqu3qes differ in s a s g e c t  to t h e i r  s y s t e ~ s  ai 

i n t e r r o s a t f a n ,  knt are p o l a r  opposites i n  terms of t h e  t y p e s  of 

ansuerfnz systs~s t h e y  use, T h i s  c o u l d  lead t o  p r o b l e ~ s  s h o u l d  

t h e  s p e a k e r  of J a p a n e s e  a t t e ~ p t  to leazn E n q f i s b ,  o~ vice versa ,  

T h e  a n s u e r i n q  s y s t e m s  w i l l ,  theoret icaf fy ,  treat positive 

quest ions  i n  a s i s i l a r  manner, Far e x a a p f e :  

Have you eaten? 

1. go, I haven't, 

2- Yes, I have, 

' fahesaashita ka? (Have y o n  eaten?) 

3 .  I f e ,  tabemasen deshita- (#a, I havenet.) 

2 ,  Has, tahe~ashita- {Yes, I have. )  

ft is, however, when we are d e a f i n q  wit6 negative questions that 

the a n s u e r i n g  systsas will show as t h e  potent ia l  for ~ r a b f e ~ s ,  

Far exaaple:  

Ravenst you eaten?  

1 ,  No, 1 h a w a ~ * t .  

2 -  Yes, I havs, 

Eabeaasen iieshkta ka? (Havenet you eaten?) 

1. Rai, tabemasen a e s h i t a *  (Wes, X haeeast e a t e n - j  

5. I ie ,  tabemasbitam (*No, f have s a t e n , )  

O n e  can see the potential for  confusion and 

~f s u n d e r s t a n d i  n q  s h o u l d  the d i f f e r e n c e s  not be i~presse i3  oooa 

the learner- Even so, enrpiricaf ccrnfiraatfan of in ter ference  %as 

needed  before s t e p s  c o u l d  b e  taken to place e s p k a s f s  upon t a e  

teac%in$ af this d i f f e r e n c e .  T h e  eapirical confir~ation u o u l d  be 



d e r i v e 6  fron ac a n a l y s i s  of r e a l i z e &  e r r o r s  p r e d i c t ~ ~ d  t h t m s h  a 

C o n t r a s t i v e  A n h l y  sis ef the two s y n t a c t f  c s y s t e ~ s ,  

T h e  f c f l o u i n q  a i s cus s ion  w i l l  c e n t r e  arount2 t h e  processee 

i n v o l v e &  I n  t h e  two  i n t e r r o g a t i v e  and answefinq systems, as s e l l  

as discuss previous u o ~ k s  and l i t e r a t u r e  relevant ta t h i s  s t n A y ,  

An attempt v i f l  b e  @aee to  i n v e s t i q a t e  the h y p o t h e s i s  t h a t  

Japanese l earners  of E n q l i s h  will u s e  j a ~ a n e s e  q u e s t i o n  

a n s v e r i n q  s t ra teq ies  i n  the ansve~inq sf e n a l i s h  n e g a t i v e  

q u e s t i o n s  u n t i l  t h s  time t h a t  they have m a s t e r e d  the currocr 

E n q f i s h  f o f ~ e  The learners w i l l  b e  o s i n a  a n  *Interlanqoase@ of 

t h e i r  own d e v i s i n q ,  s p e a k i n g  i n  E R Q ~ ~ s ~  w i t h  E n q J i s h  s y n t a x  and 

u o c a b u l a r y ,  b u t  usin$ J a p a n e s e  t r a n s f o r ~ a t i o a s  a n d  processes 

(See S e l i n k e r ,  1%7Y) ,  

Oe a r e  not lo~kinq here a t  acpuisition orders, or first and 

secon3 lanouage s y a t a c t i c  d e v e l a p m e n t ,  b u t  a t  t h e  af leqed a n d  

p n s d f c t e d  t s a n s f  er b e t v e e n  the O f f  fefent a n s v e r i n a  s y s t e m s  of  an 

I n d o E ~ r u p e a n  and a non-IndoEuropean l a n q u a q a e  E s p i f i c a l  @ r o o f  

ui ll be discussed j u s t i f y i n q  t h e  claiws sade reqaxdina  t h e  

native English speskers m e t h o a s  an3 t h e  J a p a n e s e  learner's 

methods o f  d e a l i n g  w i t h  q u e s t i o n s  of t h i s  type in E n a ~ i s h ,  

F i n a l l y ,  t h e  i a p f  f c a t i o n s  QE t h i s  s t u d y  u i f  1 b e  d i s c u s s ~ b ,  

If t h e  & a k a  p a t h e r &  i n  t h i s  s t n d r  s u p p o r t s  t h a  h v p o t h e s i s .  then 

i t  w i l l  s t r e n g t h e n  t h e  s t a n c e  of a Contrastive ap~roaeh, v i t h i n  

an Error A n a l y s i s  fraaeuark, a s  well as p f o ~ i d e  p ~ a c t i c a f  

i n f o m a t i o n  t h a t  caulC I s a s  to the r e v i s i o n  o f ,  aria the 

i n c o r p o r a t i o n  o f  t h i s  i n f o r s a t i o n  i n t o ,  r e l e v a n t  c u r f i c n l a r  





11- PROBLEE STATEBENT AID LITERATURE BEVIEW 

C ~ u f  t h ~ r d  (1 977)  says  that B i r t h  utrqed u s  to stattit 

conversat ion ,  ~ O E  

,,,it is here t h a t  we s h a l l  find t h e  key ts a better 
u n d e r s t a n d i n q  $E w h a t  l a n g u a g e  i s ,  and h o u  i t  works, 
fCou'Lthar3, 5 9 7 7 ~ 2 )  

D i s c o u r s e  i s  not a series of u n r e l a t e d  r e ~ a r k s ,  b u t  i t  i s  a 

c o o p e r a t i v e  e f f o r t .  Both or a11 p a r t i c i p a n t s  i n  a c o n v e r s a t i a n  

apree t o  cooperate, and s u t u a l l y  accept a d i r e c t i o n  f o r  t h e  

c o n v e r s a t i o n ,  f 3 r  a t  e a c h  staqe of t h e  c o n v e r s a t i ~ n  sooes way b e  

It seeas t h a t  * h a t  a s p e a k e r  says relates t o  % h e  
p r ~ v i o u s  speaker's u t t e r a n c e  a n d  i s  r e l e v a n t  t o  it i n  
both s p e a k e l s e  ~ i n d s ,  T h u s  a s p e a k e r  doesn't say i u s t  
anytkincl ,  eirr even a n y t h i n g  t h a t  m a p  b e  reZate8 i r r  h i s  
sin6 t o  g h a t  t h e  p r e v i o u s  s p e a k e r  h a s  said, b u t  ~ a k e s  
s u r e  h i s  u t t e r a n c e  will b e  rsleuant fsoa the orev ious  
speakerfs u i e u p o i n t  too,  
fwander Brook et 81, 19G0:fB)  

ft is o n l y  t h r o u g h  s t u d y i n g  what learners actually s a y ,  i u  t h e  

contex t  o f  s i t t a t i g n ,  p r e s u p p o s i t i o n ,  and e x p e c t a t i o n ,  t h a t  ws 

can  d i v i a e  t h e  processes t h a t  brouqht t h e s  t o  the  point of 

n t t e r i a q  t i h a t  t h e y  d i a ,  and the way they B i d  i t .  Shsre & r e ,  

h o w e v e r ,  p f o b l e a s  t h a t  w i l l  arfse u h e n  we t r y  to p e r c e i v e  t b ~  

peocesses t h a t  o c c u r  a t  a deeper level than that u h i c h  u@ 

o b s e r v e  on t h e  s u r f a c e .  

Hueh of l a n q u s q e  i s  h i d d e n  fro& t h e  scientific asserver,  

and l i n q u i s t i c  f a r s s  a n d  r e l a t i o n s h i p s  can o f t e n  m i y  b e  

a s c e r t a f n e a  i n  t h e  context of disc ours^ structure.  Ss~antic 



f i e l d s  o v e r l a p  a n d  a r e  often oaqrps, an3 are tsftsn, hard  t o  a f s e s s  

or describe i n  t h e i r  various m n i f u s t a t i o n s ,  E r a a m a t i c s  i s  

c o n t e x t - b o u n d ,  and  can o n l y  reasanably  b e  assessed i n  a 

soc ioP iaun i s t io  frtmeuork.  The s t r u c t u r e  of t b e  sya tax  of a 

l a n q u a q e  is  often a p p a x e n t ,  b u t  i t  consists of pracesses a n d  

t ransfor~at ions  whose c o s p P e x i t i e s  Befe trees,  d i a q r a a s ,  and 

r u l e s  often f a i l  t o  c a p t u r e ,  Xt is therefore not unreasonable to 

assuae t h a t  a C I  of  t h e  s y n t a x  a f  Japanese a n d  R n a f i s h  o o u f d  

f a i l  t o  c a p t u r e  ssae unforeseen G i f f e r e n c e s ,  and rhe errors 

r e s a f t a n t  fro8 t h e s ~ ,  a s  well a s  p r e d i c t  soee e r r o r s  that a t y  

well Rot  be ~ Z B ~ I ~ E  ~ ~ ~ i f e ~ t r  

Ths u n d e r s t a n 9 i n t z  of t h e  syntax  o f  an utterance is ~ r i s a r y  

t o  the u n d e r s t ~ n d f n q  of t h e  utterance i t se l f ,  so  i f  syntactic 

interference occurs, a n d  syntactic d i f f i c u l t i e s  a r i s e  f a r  t h e  

l e a r n e r s ,  i t  w i l l  a f f e c t  all a s p e c t s  o f  t h e i r  ~ r o r l c i e n c y  i n  the  

t a r q e t  l a n g u a g e .  

eug~tians 

k l f  santeaces h a v e  b o t h  syntactic fors and ses iantfc  

c o n t e n t .  Questions, b e i n q  s e n t e n c e s ,  a s  u e f  l a s  locricaf 

b o t h  s y n t a c t i c  for@ and semantic content too,  as u e f l  as a 

social role, q u e s t i a n  a s k i n q  b e i n q  a social g h e n o & ~ e n a n .  A 

d i s c u s s i o n  of  suastfons, an4 answering s v s t e s s ,  i n  t h e  a r a B m r s  

of two d i f f e r e n t  Ianqoages,  s u s t  f i r s t  faak i n  d e ~ t h  ~t bhat, i n  

fac t , '  a o u e s t i o n  r a a l f y  is, a t  lahat an answer is, aad  h s u  t h r  



tua s @ l a t e ,  Q u e s t i s a s  are entities t h a t  a r e  e,,.uk t s a  as susx%,  

b a t  sever d e f i n e d ' ( B o f i n q e r ,  tY57:1). 2e ansf, t h e r e f e r e ,  

a t t e m p t  a d e f i n f t i o n *  A q u e s t i o n  is, f u n d a m e n t a l l y ,  a reanast 

for i n f o r s a t i o n ,  It h a s  been c a l l e d  a s e n t e n c e  *,,-in a n  

If we ask d q ~ s s t i o n ~  it is usually b e c a u s e  we w a n t  t o  
know the a c s w e r ,  $0 t h a t  a t y p i c a l  t h e m e  o f  s o  
i n t e r r o g a t i v e  i s  a reqaest for i n f o r m a t i o n e  
(Ralf f d a y , 7 ? 7 0 : 1  S t )  

question can also be a teqoest  for action, 

f v e n t u r e  t o  say t h a t  a q u e s t i o n  is f u n d a ~ @ n h d l l v  an 
a t t i t o d e ,  w h i c h  siqht be c a l l e d  a * c r a v i n q t  - i t  i s  an  
u t t e r a n c e  ~ h i ~ h  ' c r a v e s i  a v e ~ b a l  or o t h e r  s e s io t i c  
(e ,q ,  a R Q ~ )  response. The a t t i t u d e  is charartarized b r  
t h e  speaker s u b a r d i n a t i n q  h i ~ s z f f  t o  the hearer. 
(Baf i n g e r ,  1857 :4) 

A q u i s t  [ I  965) and others c o a s i d e r  questions to be 'epistesic 

imperatives*, requests  ta r e w o v e  speaker S g n o r a n c c .  

The questioner a s k s  t h e  l i s t e a s r  to supply k i p 2  vith s m e  
i n f o r ~ a t i r a n ,  to  a a k o  hirn know a c e r t a i n  t k i n r r  . "ihus tho 
l o q i c  of questions is a coebination of the loqic a f  
knowledge, known as epistewic l o g i c  and of t h e  loqic sf 
reques t s .  
f k I a c h o u i c a , t 9 7 S : 1 5 7 )  

t y p e s .  (Kears lsy  ( 1 8 7 6 )  and Bofinqerff 957)  froth ff lscuss t h i s  i n  , 

d e p t h . )  3nastions can b e  verbal or n o n - v e r b a l ,  n o a - v e r b a l  

questions b e i n g  e i t h e r  o v e r t  or c o v s r t ,  Verbal q u e s t i o n s  can h e  

e i ther  d i r e c t  o r  i n d i r e c t ,  t h e  l a t t e r  e x e t e p l i f i a d  by t h ~  

s t a t e m @ n t  

It's cold i n  ht rae  

w h i c h  may b e ,  3 n  r e a l i t y ,  a r e q u e s t  f o r  t h e  a c t i o n  of c 9 o s i n q  

the v i n d a v ,  Q u e s t i o n s  of t h i s  t ype  can a l s o  be d e c l a r a t i v s s  w i t h  



an e a b e d d e d  p a r t i c l e ,  s u c h  as 

I wun&er where John is. 

Direct q u e s t i o n s  can b e  e ither o p e n  or closed, Clased q u e s t i o n s  

can  be one of t h r e e  t y p e s ;  

specifies a l t a s n a t e ,  

Do you want  ilk or beer? 

t a g  8 

routre goinc,  sreaft you? 

or intonat ion ,  

You're  going? 

Open questions, vkich include all id8 q u s s t i o n s ,  c a a  be s i s ~ i s ,  

What d i d  p o u  e a t ?  

eoap ler  , 

Pun s ~ o k e d  rk&t a t  u h s s @  p face?  

or e~badded, 

He s a i d  h e  g e n t  t o  whose pface? 

A f  1 quest ions  can be expressed i n  a positive or a seqat iue  

fashion,  d e y e n d i n q  upon t h e  s i t u a t i o o ,  context, and 

p r e s u p p ~ s f t i o n s  involved* h l f  l a n a u a g e s  have t h e  capacity t o  ssk 

either neqativs or p o s i t i  o e  qaestions. 

Kearslep [I  976zl69) cites t h e  Eoar lunctfaas into u b i c f t  

q u e s t i o n s  can b e  c la s s i f i ed .  

I .  The first fnnction ar q u e s t i o n  t y p e  is that  of  t h e  echoic 

q u ~ s t i o n ,  questions d e ~ a n d i n q  repetition or c o n f i r m t i a n  of 

a prcvions utterance.  These are quest ioos  s u c h  a s  

Pardon? 



o r ,  

Iao a t k  peas? 

2, The s e c o n d  tunction is t h a t  a f  t h e  epistetsic function, 

questions asked to acquire i n f o r m a t i o n .  T h e s e  c a n  be  e i t h e r  

r e f e r e n t i a l  or e v a f  uatf  wee R a f s r s n t i a f  q u e s t i o n s  +?En a s k e d  

to s c q o i r e  i n f  o r ~ a t i o n  a b o a t  t h e  contexts i n v o l v e & ,  e,a. 

e v e n t s ,  s i t u a t i o n s .  Host  WB cluest ions are of t h i s  t y p e ,  

How are yuu? 

B h a t  t i@@ 3 i a  you set here? 

Evaluative q u ~ s t i o n s  are asked to oauqe t h e  b e a r e r s s  

knowfebqe of t h e  answer6 T h i s  q o e s t i o n  t y p e  is u s e d  i n  

t a s t s ,  i n t e r v i e w s ,  s u e s t i a n n a i r e s ,  etc., u h e ~ p  r k e  speaker 

a l r e a d y  knows t h e  answer, b u t  is merely i n v e s l i q a t i n ~  t h e  

hearer's  knawfsdar.  T h e s e  ar@ c o ~ s o a f p  asked of c h i l d r e x .  

# B a t  colour is t h i s  baok? 

3 ,  Q u e s t i o n s  o f  t h e  t h i r d  t r p a ,  t h e  e x p r e s s i v e  function, a x e  

ones i n  w h i c h  sn emation or attitude is expressed in t h e  

askinq of the q u e s t i o n ,  en8 i t  is o f t a n  a s k s d  i a d e ~ s n d e n t f ~  

of a n y  s e a r c h  for  inforaxition. kn e x a ~ p f e  of this t y p e  v o o l d  

ha t h e  i a p a t i e n t  speaker asking 

Are you c o a i n g  or aren't you? 

4 The f i n a l  question function is t h a t  sf t h e  social csntrol 

question, another typs askeB i a d e p e n d e n t  of  any  i n f o r m t i a n  

seekina context. I t  i s  the question asked for the sake of- 

g e t t i n @  a t t e n t i o n ,  

Knau w h a t ?  



or  f o r  t h e  sake ok conversatkoaaf  p o l i t e n e s s  ct verbosity, 

q u e s t i  ans a s k e d  were ly  to s u s t a i n  t h e  c a n r e r s a t i o n ,  a s  i n  

Haw was your t r i ~  to Haase 3au? 

The s i t u a t i o n  and  c o n t e x t  i n v a l u e d  u i f  l d e t e r ~ i n e  t h e  f u n c t i o n  

and f a r @  of t h e  q a e s t i o n *  a s  well as i t s  sltodie and c o n t e n t .  Far 

exasp le ,  mos t  expressive q u e s t i o n s  are i n  t h e  claseQ Sore* 

Q u e s t i o n s  arise d u e  t o  c o n c e ~ t u a l  c o n f l i c t ,  a n d  s e r v e  t o  

r e d u c e  u n c e r t a i n t y  a s  well as * r @ l i e r e  e p i s t e m i c  drive*{BerPyne, 

1965). T h e  q a e s l i o n e r  t r i e s  t o  u i a i n t a i n  c o n s t a n t  and consfst~nt 

b e l i e f s ,  amd f i l l s  i n  the qaps i n  h i s l h e r  c o a n f t i v e  gode l  

t h r o u q h  t h e  askinq of q u e s t i o n s ,  These *qaps* are c o ~ p o s e d  sf 

t h e  s i x  basic reference frames; space, t i a a ,  p r o p e r t i e s ,  causes, 

proceilures,  and  ~ o l e s .  WH q u e s t i a n s  w i l l  a t t e m p t  Co s@laut an 

appropriate r e f e r e n c e  f r a ~ e ,  @Rile closed fore q u e s t i o n s ,  y e s i n o  

g n e s t i a n s  f o r  e s a ~ p l e ,  will a t t e ~ p t  t o  e l ic i t  infarmatfan f x o s  

u f  t h i n  a p a r t i c u l a r  reference frame, a s  will s p e c i f i e d - a l t e r n a t e  

q u e s t i o n s ,  
I 

M ~ i t h e r  a question n o r  a n  answer i s  a n  a u t o a o w u s  

l i n g u i s t i c  u n i t . .  A q u e s t i o n  i s  a n  incomplete sentence w i t h o u t  &n 

ernsuer (Hfz, f 9?8:2tl), B i s h l e r  f t975)  extends t h i s  c o n c e p t  b y  

s t a t i n o  t h a t  even the q u e s t i o n - a n s w e r  u s i t  is n o t  an isofated 

whole, b u t  t h a t  thsre i s  a @ode af a u t h o r i t y  exerted i n  t h e  

a s k i n q  ~f a q u e s t i o n ,  so t h e  a c t u a l  i n t e r r o a a t i v e  u n i t  consists 

of q n e s t i a n ,  a n s w e r ,  a n d  f i n a l l y ,  speaker canf i r i sa t ion ,  AskPnq a 



question 

. . , k n d i c a % r s  a s t a t e  of doubt, o r 8 i n a r i f y p  but a state 
of i n • ’  o r a a t i o n  a s  u e f l .  
f h q v i s t ,  ? Q 6 5 : ? 3 B f  

So it is incoaceiu%ble that we can a d e q u a t e l y  d i s c u s s  t h e  

concept af C q u ~ a t i o n *  apart  from t h g t  of ' a n s w e r * ,  and ye au:t 

d o  t h i s  i n  a l a n q u a q e  s p e c i f i c  context, We will therefore 

discuss, i n  d e p t h ,  t h e  y e s / n o  q u e s t i a n  a s  i t  is  aanifested i n  

J a p a n e s e  and E n q l i s h .  

types to fulfill h e a r s r  r e s p o n s i b i l i t y ,  yes or no, a n e a a t i v e  or 

a positive respaass .  P a r t i a l  hearer responsibility s a y  be 

achieved t h r o u q h  an a d v e r b a l  response of *@aybet , ' poss fb ly  ', 
sso~eti@est, o r  a response  of this t y p e ,  or t h e  hearer c o u l d  

choose n o t  t a  r e s p o n d  a t  a l l .  A respoase  of this t ~ p e ,  or na 

response a t  9x1, could, h o w e v e r ,  l ead  the speaker  t o  b e l i e v e  

e i t h e r  t h a t  t h e  hearer does n o t  k n o u  t h e  answer, is not wilXkna 

to disclose t b e  answer, or that the hearer is not v i l l i n a  ta 

participate i n  t h e  c a n v e r s a t i t s n .  G r i c e ( t 9 7 5 )  feels t h a t  t h e  

speaker a n d  h d a r e r  f n  a conversatian sre co-operaking by 

observing certain r u l e s ,  or 'Conuersatfonal PostuZatess, lana 

out as f o f l o u s :  

f Q U B R T I T Y -  

Hake your c a n t r i b u t l l o n  a s  inforenative a s  is r c a u i r e d  ( f o r  

' t h e  current  purposes of t h e  e x c h a a q e ) .  



r 

Do not @&kc yowr c o n t r i b u t i o n  store i n f o x % a t i ~ t c  t h a n  f s 

requi~e i l r  

QUALXTP c 

Do n o t  say  what you b e l i e v e  10 b e  f a l s e .  

Do not say that Par w h i c h  you l a c k  e v i d e n c e ,  

R E L B T I Q N  

Be relevant * 

B h B I E R .  

Avoid obscurr i  t y  sf expressian . 
&soid aab iqu i  tg , 

BU b r i e f .  [ A v o i d  a n n e c e s s a r y  p r o l i x i t y . )  

Be ord@cly 

(Grice, 1975:48-47) 

A partial response, or no reswltse at c o u l d  i m d  t h e  

speaker t o  b e f i e - v e  that t h e  hearer has uiolated e i t h e r  tho irszxi~a 

crf Quality or af  Quantity, and af law the speaker to a p t  out  of 

the conversatian, E v e n  so,  respc lnses  of this type, or na 

response a t  a i l ,  sal b e  vaf iii behztviotrs in certain 

C ~ E C U I S ~ ~ B C B S .  

Itrslno questions ia Enqlish, a l so  kaovn  ips clasd2 

questions, goXr~r questions, OL g e n e r a l  cour;stions(bolincrex, 

1957:87), can be formed by an ~ u n f l i a r g  aova@ertt rule, or b v  

ra i s iaa  speaker i n t o n i l t i o n  at t h e  end of a declarative. in'@ are 

here, interested i n  the farater type, There is, with yas fna  

ques t ions ,  what  c a n  be c a l l e d  a 'statesent-questiont p a i f  U E  

relaticlnship. A 1 1  y r s i n o  questions v i f f  hare TP c o ~ r e ~ ~ u r i d i n ~  



daclarativs seen tsnce, a sentence p r s s u p y u s i n q  one of t h s  

p o s s i b l e  responses to the cuestfoa, A n  e x a m p l e  of a 

estatwrisnt-guastionf pair is: 

DECLlkRATXYE - Yaichi  can s p e a k  S p s n f s h .  

QUESTIQN - C a n  Y o i c h i  s p e a k  Spanish? 

Given a declarative sentence coataininq one or asre 
helping verbs, a question can o p t i o n a f l ~  be f o r ~ e d  
s i a p f ~  by tnoviaq the f i r s t  such v e r b  to the l e f t  of t h e  
s u b ?  ec t. 
(Baker, 597E:t i I )  

T h i s  is k n o w  as ' a u x i l i a r p  ~ o v e a e n t * ,  probably t h e  sost  c a m o n  

question %arkare { B u l l n q e r ,  $ 9 5 7 )  

If there  is no a u x i l i a r y  verb,...ue can...ada an 
a p p r o p r i a t e  fornr af @doe to the % e f t  of the v e r b .  
( B k ~ i  j i a n  E Wenp., 1975: $4) 

For e x a m p l e :  

DECLARBTIVE - Naoko ate, 

QWESTIOW - Dia Waako e a t ?  

Q n i r k  et; a l ( t 9 7 2 )  call. t h i s  'do-perf  phrasisec 

In t h e  teaching of English in s l snauaae  class srleciaf 

ewphasis ~ u s t  be p l a c e d  upon t h e  t e a c h f u q  of t h e  p l a c e a e n t  af P &  

and B U X  i n  questions, as well as on the do-periphrasis 
I 

phenoaenon. Q o e s t i o n - s t a t e ~ e n t  p a i r s  a l s a  e x i s t  i n  Jaoanese, 

afthouah there  i s  no q u e s t i o n  wovernent i n  J a p a n e s e ,  sa t h i s  B a y  

pose a p r a b l e ~  for the Japanese s t d e n t  of & n a l i s h .  

fox e x a m p l e :  

DECLRRBTEVE - A n a t a  ua qakusei nesti. (You are a stu&ent.) 

QUESTEOM - Rnata  u a  q a k u s e i  d e s u - k 3 ?  {Are you a stucient?) 



All q u e s t  i o n s  presuppose o n e  sf  t h e i r  p o s s i b l e  

responses {Ralone ,  1 9 7 8 :  6 7 ) ,  A y e s k n o  q o e s t i o n  uif l presuppose 

e i t h e r  the a f f i r m a t i o n  or n e q a t i o n  of its c a r r e s p c n 2 i n q  

d e c l a r a t i v e ,  t h e  o n l y  i n f o r m a t i v e  3ltef natives* B q u e s t i o n  can 

bs s a f e u a n t ,  a n d  k t  can be  proper, b u t  a question can n e u s r  b e  

'true', o n l y  its c s r r e s p o n d i n q  statement can, Rn incorrect 

q n e s t i o n  i s  not  a f a l s e  q u e s t i o n ,  b u t  a e r e l y  a y u ~ s t i w n  w i t h  an 

i n v a l i d  p r e s u p p o s i t i o n ,  E v e r y  y e s f n o  q u e s t i o n  east also 

p r e s u p p o s e  t h a t  

A a f  The? speaker: believes t h a t  t h e  atndressee knolas 
v k e t h e r  S; a n d ,  

B e )  The s p e a k e r  w a n t s  t h e  itedrzssee to  te31 hxwt S a  
( W a c h o u i c z ,  t9?8: f  57)  

In Enqfish, f o r  a p o s i t i v e  yes/no q u e s t i o n  a yes r e s p o n s e  Beans 

Yes to four question s t a t e e e n t ,  

a v e r b a t i s  E e p e a t  r>f t h e  question s t a t e r m e n t ,  while a arro r';sponsc-: 

The neqation of a positive yesPao question, as well as  t h e  

contrai3iclion nf  a n s q a t i u e  y e s k n o  question, are entailed i n  tks 
I 

a s k i n q  of the q u e s t i ~ n ,  

a d i s j u c t i o n n i  source, i n v o l v i n g  ths a l t e r n a t e  foras o f  the 

statement a n d  t h e  n e q a t e a  s t a t w e n t  f n  questione T h u s  the deep 

s t r u c t u r e  of 

w i l l  a c t u a l l y  be 



u f l f  C h a r l ~  s come or not? 

QX: 

Hi lf C h a r i c l t s  come o r  u i f f  Charles n o t  coate? 

The ent ire  respans2  is p r e d i c a t e d  and the neqat ion  is 

p r e s u p p o s e d  af onq ~ i t h  t h e  p o t e n t Z a P  p o s i t i v e  respanse t o  t h e  

questione This pkeaowenoa is exhibited i n  the s u ~ f a c e  structure 

of l a n q u a q e s  such as C h i n e s e ,  @here  a coBsan q u e s t i o n  a a r k e ~  is 

t h e  d i s j u n c t i o n a l  q a e s t i o n  t y p e .  

For example: 

Z b i  shi haa buhao? {Is this uooa or not good?) 

Tt a p p a r s n t f y  Q c c u r s  i n  E n q l i s h  its well, for o t b e r w i s ~  we would  

h a v e  a v a r i e t y  sf p e s i n o  question a n d  auauer t y p e s .  

Bofinqer 11978) states t h a t  y e s / n o  q u e s t i o n s  are nat 

alternate questions, as Harris asssrts, and uses seaantic 

evideace a s  justification for this stance* There is, however,  

considerable a n 6  u a i q h t y  opposition to Eiuliriqef*s stance, a a d  

pestno q u e s t i s a s  are often consiaered t a  be ',c.syntactic 

deqeneratiens of a l t e r n a t i v e  questionsB (Karttunan. 1978:165) 

YasJno questions a r e  q u e s t i o n s  t h a t  u i f l  give s i t b a r  ths 

p o s i t i v e  or: n e g a t i v e  aspect of t h e  q u e s t i o n  a s  a. s t a t e r ~ n t ,  It , 

i s  lookirxq far cxne of t h e s e  f srms(koroda,  1979).  

Katz and P o s t a l  (l964) i n s i s t  on t h e  existence of a 

Q-mrphe@e, w h i c h  a c t s  as a catalyst far  f n t e r r a q a h i v e  

s t r u c t u r e s .  S e & a n t i c a i l ~  i t  i s  of t h e  f or@ 

I request you to tell Be whether  .,,X, 

Thus, 

Mho i s  cowinq? 



f recluest  jou to t e l l  me who i s  c o s i n q ?  

Reqardfess  of the 3ee~er s t r n c t a m s  of wost q u e s t i o n  types, 

h o w e v e r ,  we still ~ u s t  d e a l  u i t h  the surface p h e n o m n e  that are 

c e n t r a l  ta t h i s  discussion, 

negative, p o s i t i v e ,  or a neutral expectation, B e ~ ~ n 6 f n q  upon the: 

contex t  and intent involved. B p o s i t i v e  s t a t e s e n t  X can be 

negated  b y  t h e  insertion o f  

L t  f s not so t h a t , .  . 
before s t a t e m e n t  X ( J a c k e n D o f f  , l969:2? B f  . 

Meqation i n  i i i s c o u r s e  Lpresupposesf an abnndsnce af s h a r e d  

k n o w l e d q e -  St I s  a praqmstfc fonct ion  of fanquaqe, a o t  f a q i c a l f u  

predictable, and is therefore different froa neaatfon i n  

In natural L a n g u a q e ,  there can noraalfy be only one 
negative fkcatare per p r e d i c a t i o n .  
(Leech, t 974: 164)  

E v e n  so ,  t h i s  f e a t u r e  i s  n o t  predictable a u e s i d e  of t n e  

praqatat ics  of t h e  s i t u a t i o n ,  Reqatfon i n  fanquacge i s  use& tc 

correct  or  s f f i r a t  b e l i e f s ,  or t o  d i s p e l  iqnarance, I t  is 

stronqf marked for p r e s u p p o s i t i o n ,  where t h e  p r e s u p p o s f  tfon ef 



of a negative s t a t a a e a t  i s  i t s  correspondinq a f f i r a a t i v e ,  

Weqat ioe  q u e s t i o n s  are often not considered ' n e q a t i v e *  i n  a 

l o q i c a l  sense,  lor even u n d e r  n e u a t i o n  they retain soae positivr 

t r u t h  v a l u e .  

I4 p r e s u p p o s i t i o n  i s  whatever h a s  t o  b e  assumed to be t r a e  

i n  order for  an u t t e r a n c e  t o  b e  s a a n i n q f u l .  A s t a t e ~ e n t  i s  a 

p r e s u p p o s i t i o n  o f  3 q u e s t i o n  if t h e  t r u t h  of t h e  s t a t e m e n t  i s  a 

necessary condition a% t h e  q u e s t i o n ' s  h a v i n q  some t r u e  answer.  

Uhere an assertion can be q u e s t i u n ~ d ,  and naqated,  a 

p r e s n p p s s i t i o n  can't {Katz, 1972) = 

When a sentence is negated its p f e s u p p c i s i t i ~ ~  is still  

v a l i d .  For erautp le ,  w h e t h e r  ue ask 

D f a  J o h n  p s  i n t o  the roo@? 

or 

D i d n ' t  John q o  i n t o  t h e  room? 

t h e  p r e s o p p o s i t i o n  of  J o h n  be in^ out of the roo& is s t i f f  v a l i d *  

The  n e g a t i o n  of a sentence or s t a t e s e n t  is a d e n i a l  of t h e  t r ~ t h  

v a l u e  of the s t a t e e e n t ,  but a v a l i d a t i o n  of t h e  p r e s u p p o s i t i o n s  

i noo fvs8 .  This i s  @ h a t  Leech c a l l s  t h e  ' ~ e q a t i o n  test * - ( L e e c h ,  

19?4:294) 

There a re  t h r e e  c l o s a l y  a l l i e 5  ters is  t h a t   axr rant 

c l a r i f i c a t i o n  before f u r t h e r  d i s c u s s i o n .  T h e s e  are: 

1 E I T B I L B P B T ,  

E n t a i X e t e n t  is the ref ation between  two assert i o n s  u k e r e  - 
- if X is t r u e ,  Y Bust be t r u e ,  

- i f  Y is f a l s e ,  t h e n  X aust bd f a l s e *  



I - He warried a b l o n d e  h e i r e s s .  
Y - H G  aarrie6 a b l o n d e .  

P r ~ s u p p o s i t i o n  is t h e  r e la t ion  between two a s s e r t i a n s  where 

anyone who u t t s f s  # t a k e s  for  jranred the t r u t h  of Y .  For 

anample ,  q u e s t i o n  8 ,  

Wave y a u  stopped b e a t i n q  your u i f e ?  

presupposes s ta tesent  Y ,  

You u s e d  t o  beat your wife. 

Kstz (7979) however, coss iders  t h a t  pressurzpss i t ions  axe anlp. 

v a Z i B  for d e c l a r a t i v e  sentences, not for qaestions, The l i n e  

of reasoninq b e h i n i l  a question of this t y p e  is thersfore.not 

a p r e s u p p o s i t i o n ,  but a p r e B i c a t i a n  upon which other 

p r e a i e a t i o n s  are built. For t h e  purposes of  t n i s  paper, 

h o v e v e t ,  t h e  d e f i n i t i o n  of p r s s o p p o s i t f o n  w i l l  s t t i n %  as 

citad. 

3 .  E X P E C T A T f O R .  

Speaker e x p e c t a t i o n  is a veaker  form of b e l i a f  t h a n  

p r e s u p p o s i t i o n .  I t  seeas t o  

. . .der ive  t y p i c a l f y  from t h e  p r i n c i p l e  t h a t  u k e n  an 
assertion is n e q a t e d ,  soee of i t s  c o n t e n t  * c r c a n . r c  
r e g a i n  ~ o s i t i v e ~  
(Leech, 1 EJQ:32Y) 

for example ,  the s e n t e n c e  

I f  ue were atarried, we w o u l d  be happy  

e x ~ e c t s  t h a t  

We a r e  n o t  happy. 



a h i l e  t h e  sentence 

Few 9 i r 1 ~  &ill cowe t o n l q h t -  

e x p e c t s  t h * t  

So@e qirls v i f f  ca@e tonight. 

T h e s e  t h e n  a r e  the t h r e e  a a j o r  se~antie cateqorfes behiad 

speaker i n t e n t .  

One of t h e  ways i n  w h i c h  q u e s t i o n s  d i f f e ~  fros 
s t a t e a e n t s  i s  tha t  they cannot hawe e n t a i l i s e n t s ,  o n i r  
p r e s u p p o s i t i o n s .  Thus, 

does n o t  e n t a i l ,  i n  t h e  normal sense, 

'Pour vife is well.' 

but as the auestian is normall$ uttered it &oes allov u s  
to c o n c l u d c t  t h a t  t h e  spifsakar is under the d e f i n i t e  
i a p r e s s i o n  t h a L  t h e  hearer is rarried. 
(Bewton:YB) 

an expectatioa, u h i l e  a question can h a v e  o n l y  t h e  l a t t e r  two. B ,  

question, i n  itseEf, c a n n o t  b e  f a l s e ,  Et can have an f n e a f i d  

p r e s u p p o s i t f o n ,  ar e v e n  a v a l i d  yet * r i s k y  aad unsafe* 

presupposition, but a q u e s t i o n ,  b e i n g  a seqnest f a r  i e f e r @ a t i a n ,  

c lar i f i cat ion ,  or action, c a n n o t  h a  false f l q v i s t ,  1965)  WIJ 

proper yasfno  q u e s t i o n s  are f o g i c a f l ~  equivalent, in t h a t  t k e a  

af  l h a v e  o n l y  v a l i d  p r e s u p p o s i t i o n s .  



T f i e  p r e s u p p o s i t i o n  af a qiven e n t i t y  is oftea s h e t s n  ha the 

nature of the s y n t a x  i n v o f v e d .  ff X p r e s u p p a s e s  Y ,  P can b e  

e i t h e r  n e g a t i v e  OE p o s i t i v e ,  ant! i t  can  b e  a n  a s se f t ion  st 

s t a t e a e n t ,  e question, an e x c l a ~ a t i o n ,  or a cotanan&. The level 

an& type af  p r o s u p p o s i t f a n  u iZf  also d e c i d e  the q u e s t i o n  type, 

n e g n t i w e  or positive. 

The context of  a p r e s u p p o s i t i o n  i s  t h e  @cowioa qraund*  or  

' s h a t e d  knouf  edqeB t h a t  is an e s s e n t i a l  c u s p a n e n t  af discourse, 

I n  any  c o n v e r s a t i a n  there is a body of speaker-bearer share4 

k n o w l e d q e ,  knorleage w h i c h  is not i n  a i s p u t e ,  There may b e  a 

p r o b f e r  concernina a p a r t i c i p a n t ' s  'degree of c a w ~ i t ~ e n t  @ t o  

this b o d y ,  os to i n v a f i &  or @fiskyB p r e s u p p o s i t i o n s ,  which gay 

ar i se ,  b u t  t h e  shared k riowledge r e a a i n s  n o n e t h e l e s s  (Kempsoa, 

t 9751 . 

&&&&US& B s u a s t n  
B n  i n t e r e s t i n g  a s p e c t  a•’ s u e s t i o a s  is t h a t  t h e y  a r e  o f t e n  

nat q u ~ s t i a n s  a t  911, b u t  i n d i r e c t  reqnests ,  or even 

i n v i t a t i o n s .  Re%ninrp, a s  SearLe f t  935) p o i n t s  o u t ,  c o n s f s t s  i a  
I 

part of sose i n t e n t i o n  to p r o d u c e  o n d e r s t a n d i n q  i n  t h e  hearer* 

This u n d e r s t a n c i i n q  fray bs a request f o r  actioa. For e x a f a ~ i e ~  

u h e n  the quest s a y s  

It's cold i a  hare*  

h e  R a y  actually wean 

Please close t h e  u i n d o w .  

an  i n a i t e c t  request* Q u e s t i s n s  can a l s o  h e  used a s  f e a a e s t s ,  





h i g h e r  f e v f l  of p o l i t e n e s s  than thase u i t h a u t  suck 
n e g a t i o n .  
(tuliller, l"t0 7:28Z) 

I n v i t n t i ~ a s  arc- oftea expressed i n  a n e u a t i v e  fashion i n  

J a p a n e s e ,  t o  shew deference to the hearer's visfres. T h e  

n e q a t i v e l v  p h r a s e d  i n v i t a t i o n s  wf S f ,  h o w e u e r ,  a o s t  af vays h d ~ e  a 

presupposition of  s p v s i t i v e  a n s u e r  or a c c e p t a n c e *  r b e y  a c e  

ansuered i a  t h e  sane E a n n e r  a s  a p o s i t i v e  q u e s t i o n .  

E i q a  n i  iklsasen k a ?  fUon f t  you come to the s a v i e ? )  

H a i ,  i k i a a s u *  [Yes, (I will) come.) 

f i e ,  i k i ~ a s e n .  (lo, (f  vanf t f  coiae,) 
(See Rart ia ,  t962:364-365.) 

It is a p p r o p r i a t e  t o  Bention h e r e  t h e  rbetaricaf ~ e s / n c  

question, f o u n d  i n  b o t h  J a p a n e s e  an& e n q l i s h .  These a r e  

q u e s t i o n s  where t h e  q u e s t i o n  i t se l f  s h a g s  t h e  correct or 

expected answer, quest ions  l i k e  

Don't you want to qrow up biq and stronq? 

O f  

Is i t  neces sary  to shoat l i k e  t h a t ?  
( P ~ p a ,  1976) 

fn a certain s~=nse ,  these g v e s t i o n s  are  not e v e n  gxpectfna a n  

a n s u e r ,  b u t '  are a t e r e l y  spoken t o  g o i n t  out, t h e  s p e a k e x e s  viaus, I 

ti @ ss&&e B Y E M  nss -- 
S e m a n t i c  c o n s i d e r a t i o n s  veiqh h e a v i l y  i n  t h e  speaK@res 

d e c i s i o n  ta ask a n e a a t i a e  q u e s t i o n ,  Apart f r o s  polite 

i n v i t a t i o a s  and i n d i r e c t  requests, t h e   ole of s p ~ a k e r  

expectation is  d e e p l y  i a v o f v e d  i n  t h e  a s k i n q  of  these n ~ g a t i v e  

yeskno g u e s t i o n s c  There  is, i n  d i s c o u r s e ,  a qreat e o n a ~ c t i o n  



bet wee^ s p e a  t e r ikeare r  e x p e c t n t i a n ,  and a * c a n e ~ l f  e d  

e x p e e t a t i a n l  o n  the  part of t h e  speaker seeas to P e  a &ajar 

f a c t o r  i n  t h e  d e c i s i o n  to a s k  a n e q a t i v e  a u e s t i o a .  

N ~ q a t i v f i ?  assertions h a v e  a scancelled enpectbtioni as uefl 

as a n  'actual crpectationi. 

Far example, the a s s e r t i o n  

* f e v  people d i e d  in the flood-' 

has the caricelf ed e x p e c t 9  tion t h a t  

l 8 a n y  p e o p i s  d i e d  i n  the 

and  t h e  actual e x p e c t a t i o n  that 

' S w e  p e a p k e  aied i n  the f lood .*  
{leech, f9?4:3f  9) 

Hegative q u e s t i o n s  also have an a c t n a l  e x p e c t a t S o n  a n d  a 

cancelled e x p e c t a t i o n *  For axanple the snest ion  

A r e n e t  you e a t i n q  d i n n e r ?  

differs f ro@ its p o s i t i v e  c o u n t s ~ ~ a r t ,  

Are you e s t i n q  d i n s e r ?  

in more ways t h a n  its surface negation, It allows for a dual 

assuaption o n  the speaker's part ,  in t h a t  t h e  spehker t h o u a h t  

that the heater was qoiaq t o  eat & i n n e r ,  b u t  i t  nou a p p e a r s  that, 

the hearer wonst eat it. There r e a a i n s ,  however, t h e  p o s s i b i l i t g  

of a n a g s t i v e  ot a positive reply to the q u e s t i o n ,  or to any 

q u e s t i o n  asked, despite p r e s u p p o s i t i o n s  and expectations, or the 

quest ion waul6 not h a v e  b e a n  i i s k e 8 ,  The p h f a s i n q  of  t h e  questioa 

~erely f f f u ~ i n s s  t h e  s p e a k e r a s  e x p e c t a t i a a s ,  A a i ~ e c t  n e q a t i v e  

y e s / n o  question * m n u e r s a t i o n a f l y  i a p f  fcatest the s p e a k e r  i n  

h a v i n q ,  or o n c e  h a v i n q ,  a a e f i n i t e  opinfan on the mattsr i n  



q u g s t i o n .  

In one sense, t h e  n e q a t i v e  q u a s t i o n  still reflects t h e  

o r i q i n a l  a n d  canc~lled expectation o f  t h e  speaker* far  one sdy 

ask 

..,a neqative question if one e x p e c t s  that  the a n s u e r  t o  
t h e  corresyondinq a f f i r e a t i v e  q u e s t i a n  u i f l  be "yes'. 
f l a n ~ e n d o e n ,  1970: 169) 

/ 

f o r  example ,  t h e  question 

A t e a t  t you c o ~ i n q ?  

will soqqest that t h e  speaker oriqinally expected t h e  h e a r e r  to 

coae, and t h i s  expectation was sottiehow modified to l e a d  the 

speaker t o  b e l i e v e t  t h a t  t h e  hearer m y  pow n o t  be casino. The 

speaker sill, h a v e v e r ,  st i l l  expect a f o r t h c o ~ i n a  p o s i t i v e  r e p l y  

t o  affirttt h i s / h e r  o r i g i n a l  e x p e c t a t f  on, The or iq ina l  ex~ectation 

or belief i s  t h a t  w h i c h  was hefa prior ta the e v e n t  which 

prompted t h e  a s k i n g  of the question, 

If t h e  s p ~ a k e r  expects a n e q a t i v e  r e p l y  t o  a q u a ~ t i a n ,  as 

has  a n e u t r a l  expectation, or no e x p e c t a t i s n ,  a p d s k t i m .  

q u e s t i o n  w i l l ,  i n  nost cases, be ask@&, as i n  

f e n  yon b a b y s i t  ISV tarantula t o n i q h t ?  

The negative c o u n t a r p a r t  t o  t h i s  qnestion sill o n l y  b e  a s k e d  i f  

the s p e a k e r  e x p e c t e d  the hearsf  t o  t r a b p s i t  t h e  tarantula ,  an6 

had t h i s  e r r o n e o u s  e x p e c t a t i o n  cancelled. F a r t h e r  proof o f  a 

substantial s p e a k e r  e x p e c t a t i o n  i n  t h e  askinq of a neaative 

question can b e  found i n  the fact that many n e q a t i v e  q u e s t i o n s  

a t e  a c t u a l l y  f e a d i u q  q u e s t i o n s ,  s u c h  a s  

Haven't I ~ e t  you soaeuhere? 



wkare t h e  speaker is e x p e c t i n q  a n  a f f i r ~ a t i v e  r e ~ l w ,  or 

Weren't you at t h e  scene of t h e  c r i ~ e ?  

where t h e  speaker is h o p i n q  f o r  an a f f f r s a t i o e  r e p l y .  

Spntacticaffg, E n q f i s h  n e q a t i v e  quest ions  are consrdered ts 

b e  closer to 6 i s j n n c t  q u e s t i o n s  t h a n  t h e i r  p o s i t i v e  

counterparts, i n  t h a t  a n f g  t h e  p o s i t i v e  aspect of the question 

has been o w i t t e d  ( P o p e ,  1 9 7 ? ) ,  

I n  J a p a n e s e  i t  a p p e a r s  t h a t  i t  i s  n o t  a s  i a p o r t a n t ,  en tks 

a s k i n g  of a n e q a t i v e  question, to h a v e  the syntactic n e ~ 3 t f a n  

( - s a s e n  or -nail a s  it is to have the s y n t a c t i c  n e q a t i o n  coupled 

w i t h  a sestantie n e q a t i o n .  This systea  will a l f a u  t h e  haarer @ore 

will the E n q l i s h  syste~. For exawple, the Saynnese speaker: g$ay 

ask 

Tanska-scsa u a ,  k i t sasen  ifeshita-ka? (Didn * t Rr * Tanaka 
coffie?) 
t , If t h e  q u e s t L o n  is iaterpreted a s  

'(1 thought he caae, bat) d i d n ' t  &re Eanaka coaa?* 
t h e n :  

X a i ,  k i s a s h i t a -  (Yes, h e  caae.) 

fie, k i a a s s n  beshita. (No, h e  didntt case.) 

Posf tiwe presupposition , 

2 .  If the a u e s t i o n  is i a t e r p r e t e a  as 
"r. Tsnaka did not come, siqht?* t h e n :  

Hai, k i w a s s n  d e s h i t a .  {Riqkt, h e  d i d  not coaie.1 

Kuao considers t h a t  t h e  



..,decidinq factor is u h e t h e r  t h e  q u e s t i o n e r  9s 
e x p e c t i n q  5 s e a a t i  ve a n s v e f  f roa the hearer- Ykerefare, 
. . . f  e x a ~ p f b  t).,.is n o t ,  seBanticafly speakina, z 
neqative question, but an a f f i m a t i v e  question v i t h  a 
taq at the end. 
( K ~ n o ,  7973:274) 

Bost E n y l i s h  n e g a t i v e  g u e s t i o n s  are of the fafaer t y p e ,  a s  

e x e w p l i f i e d  i n  example 1, neqative q u e s t i o n s  w i t h  a pssitiv~ 

presupposition and a d e q ~ e e  o f  ~ o d i f i e b  speaker e x p e c t a t i o n ,  

while heqatioe q t l e s t i c r n s  i n  Japanese can be  of t h e  foxlmr of t h e  

l a t t e r  t y o e ,  riind b o t h  a r e  q u i t e  eomion, 

This difference i n  the structure o f  neqative questions 

between t h o  two tonques w i l l ,  howevex, cause only stinor 

i n t e r f e r e n c e ,  f o r  i t  is  the ansue~inq s y s t e m s ,  an& t h e  answess  

t o  these questions which turn out t o  b e  problematic far the 

% e a r n e r ,  It is  the asswerlnq sps t eas  w h i c h  d i f f e r ,  a n d  cause t h e  

l e a r n e r  confusion snd prabfeas vhan l e a r n i n g  t h e  m u  Xanqaaqe* 

T h i s  f s where the h y p o t h e s i z e d  neqatfoe transfer vZPf accus 

&&z%rl&s Pra&mi 
Oe uifl b@qin with a d i s c u s s i o n  of  t h e  E n a f i s h  a n s a e f i n q  

system, follow t h r o u q k  w i t h  the 3apanese anseerin$ s y s t a m ,  a n d  
I 

c o n c l u d e  w i t h  a c o m p a r i s o n  of t h e  two. 

E n g l i s h  A n s u e r i n q  S y s t e m  

B question i s  a request for i n f o r m t i o n  or a c t i o n .  h 

possible answer is 'one w h i c h  would satisfy t h e  questioner if it 

were t r u e * f B i n t t i k k a ,  1974). H e s / n o  q u e s t i ~ n s  can bc; e i t h e r  

p o s i t i v e  or n e q a t i v e ,  a s  can the answers  to the g e s k a u  



questions. There are, therefore, faur p o s s i h f e  c a t s q o t i e s  of 

a n s w e r s  i n  E n q f i s h ,  w i t h  o n l y  t u o  a o r p h e a e s  i n  o p e r a t i a n  a t  

p r e s e n t ,  yes a n d  no. Ye h a d ,  in 16th C e n t u r y  E n q l i s h ,  a s o r e  

c o a p l i c a t e d  faur ~ o r p h e a e  s y s t e ~ ,  u h i c h  has c o l f a v s e d  aver t i m e  

I .  Yea was used i n  aqreement w i t h  a positive q u e s t i o n .  

2 .  Yes was used i n  dksaqreeeent v i t h  s n e q a t i v e  qoestion. 

3. Ro was used in aqteement w i t h  a n a q a t i v e  q u e s t i o n .  

4. Hay was used i n  disaqree~ent uith a p o s i t i v e  guestion. 

X t  Is interestknq k a  note that it is t h e  a n s u e r s  t o  
n e a a t i v e  q u e s t i o n s  ( *yesv  and  'nof) t h a t  hawe s u r t r i v e d .  
(Pope,  1973:&9t f 

Disaqreegent i n  a n  answer cau be c o n s i d e r e d  to be for FJ+ 

w i t h  s e ~ a n t i c  c o n t z n t ,  w h i l e  a q r e e B e n t  uith a q u e s t i o ~  is v o i d  

of sesantic content ,  and is 8terel.y a verbatiia repeat sf t b e  

q n e s t i a n  s t 3 t a ~ e n t .  Ue h a v e  collapsed t h e  E n q f i s h  a n s u e r i n g  

s y s t e s  t o  e tuo ~ o r p h e a e  s y s t e s ,  where *pss  is nsad a s  a 

positive a n s u e f  t o  b o t h  neqative and positive quest ions ,  a n d  

*noe is u s e &  as a ~ e q & t i v e  answer t o  b o t h  p o s i t i v e  and n e g a t i v e  

A aini~af answer is o n e  in w h i c h  t h e r e  is a #nof of a ' - $ e s *  
I 

w i t h  n o  q u a f i f y i n q  taq ,  

Even t k o a p h  n e q a t i v e  y e s / n o  q u e s t i o n s  usually see& t o  
expert  a p o s i t i v e  a n s w e r ,  the f a c t  t h a t  t h e y  are 
s e q a t i v e  t a k e s  p r e c e a e n c e  i n  d e t e r ~ i n i n q  t h e  form of t R p  
p o s s i b l e  a i n i a a l  answers. 
{Pope, f 9 7 t . : l f 2 )  

Syntactically housver ,  t h e  fox@ of the q u e s t i o n  i n  E n g l i s h ,  b e  

it positive us n e q a t i v e ,  seems ts be soaerhat  irrelevant in t h e  

a n i w e r i n q  aE thf q u e s t i o n c  ft a e r e l y  p o i n t s  out what t h e  



speaker's p r e s u p p o s i t i o n s  and s x p e c t a t i a n s  are  i n  the a s k i n s  cf 

t h e  q n e s t i o n *  3 1  t h e  a c t i o n  is p o s i t i v e ,  or p a s t ,  W E  &ill a n s u e r  

Have you a s t e n ?  
Yes, I h a v e *  

Haven't you eaten? 
Yes, I h a v e .  

If the a c t i o n  of t h e  v e r b  is n e q a t i o e ,  ar has not  occurred, a o  

w i l l  ansuer 'noe, ~ e q 2 r d l e s s  of the n e g a t i v e  or positive 

p h r a s i n g  of t h e  quast ion.  

Don't you &rink? 
Ho, f d o n t f ,  

Do yau d r i n k ?  
Ha, T donst. 

s t a t e a e n t s ,  and t h a t  the ' u n d e r l y i a q  topic f n  question m a y  be 

cuepared directly to kno~fedqe*, @e can therefore i q n u r e  t h e  

negative i n  an  F n g f i s h  n e q a t i v e  q u e s t i o n ,  The n e q a i i o n  is 

d e l e t e d  befane ore rsoBpare t h e  q u e s t i o n  t o  k n o u l e d o e *  T h i s  ie 

s i ~ i i a r  to a ~ i e t h o 3  eiaployei i  in t h s  teachins a f  EnuPisb taq 

q u e s t i o n s ,  where t h e  s t u a e n t s  are t o l d  to iqnore t h e  t a g ,  and 

answer t h e  question as  i t  is s t a t e d  w i t h a u t  the tau, Therefore, 

PouCve eaten, haven't you? 

voukd b e  t r e a t e d  like 

Have you e a t e n ?  

or 

Yousvs eaten? 

aria' 



You haven't e a t e n ,  have yau? 

w o u l d  te t r e a t e d  like 

H a v e n C t  yot e a t e n ?  

Qf 

You haven't eaten? 

The ansuer is a self-contained s ~ n t a c t i c  nnf  t in EnaZish, 

and has only se~antic reference to t h e  questionc 343. seatences 

h a v e  both  syntactic for@ and  s e ~ a a t i c  c o n t e n t ,  a n d  what is 

consfaarea aseatintic  difficult^^, for e x a ~ p f e ,  by t h e  Japanese 

s t u d e n t  aE E n g l i s h  a t t e a p t i n q  t o  answer an E n g l i s h  neyatloa 

quest ion,  is actually a n  i n c o n q f u i t p  between the perceived 

semantic c o n t e n t  and s ~ a t a c t f  c furs, 

In E n a l b h  we p r a c t i c e  a @positive-ne$ative a n s u e r i n q  

systea* ,  whereby 

-.*an ansuer is n e q a t i v e  if it contains a s e n t e n t i a l  
aegat ion  f n  i ts  h i q h e s t  clause, and p o s i t i v e  i T  i t  
dorksn ' t .  
(Pope, 1973:482) 

w i l Z  use: 

Yes a s  a n  a q r e m e n t  w i t h  a p o s i t f w e  question, { B s s i t i v e  

aqreetlrent) 
I 

Yes as a d i s a q t e e a e n t  with a neqative q u e s t i o n .  (Positive 

d i s a q r e e ~ e n t )  

#a  as an aqraeBeat with a negative auestiofi,f#eaatioe 

agreesent) 

Ro as  a d i s a q r a e a e n t  w i t h  a pasitiae question {#ea8tive 

disaqregaent)  

~ o s i t i w e  d i s a g r  eemn t is s e a a n t k c a U y  the most &if ficuf % answer 

Y Q 



t a  produce ,  a n 6  i t  i s  s p e c i a l l y  narkea i n  Jeany lanqt taqes ,  such 

as German, F r e a c h ,  an$ R o r w e q i a n .  B e i l k ~ q i ( 1 9 6 ? )  s t a t e s  t h a t  t h i s  

c a t e q o r p  i s  t h e  f a s t  of t h e  four a c q u i r e 4  by c h i l d r e n  leatnins 

t h e i r  nat ire  E r r q f i s h ,  f 3 e 1 l u q i e s  research v a l i d a t e d  P o p s * s ( ' 1 9 ? 3 )  

contention t h s t  the *were sewantically d i f f i c u l t  s cateqorp i s  

the l a t e r  i t  u i f l  b e  a c q u i r e d  *, E e l l n q i  qoes on to s l a t e  t h a t  

c h i f d r a n  w i l l  ose p o s i t i v e  agrement a n d  n s q a t i v e  d i s a q r e e ~ e n t  

sooner t h a n  ~eaatfve aqreetaent* and especially p o s i t i v e  

d i s a q r e s m e n t .  The results of  e r g e r f ~ e n t s  done by k k i y a a a  et 

af { t9?%)  seen to confirm thfs o r d e r ,  

B c o a ~ o n  v i e w  he13 is t h a t  e n q l i s h  yes/no s u v s t i a n s  a r e  

a n s w e r e d  v i a  a v e r i f i c a t i o n  of t h e  stateeant for& of t h e  

q u e s t i o n ( C l a r k  G Chase, 1972; A k i ~ n ~ a  st ale 1 9 T 9 ) ,  There are, 

i a  this Z V e r i f i c a t i o n  Bodel*, four s t a t e ~ e n t / q u e s t i o n  t y p e s .  

1. T r u e  a f f f r g ~ a t i v e  - A r o b i n  is a b i r d ,  

2 .  F a l s e  a f f i m a t l v e  - A r o b i n  is a rock.  

3 .  Tree negative - A robin i s n ' t  a rock.  

4. F a l s e  neqative - 6 r o b i n  i s n ' t  a b i r d .  

V e r i f i c a t i o n  an& q u e s t i o n  a n s w e r i n a  ara c o n s i d e + e a  ta b e  

i d  e n t i c a l  processes, . where  rerif  i c a t i o n  is p r i s a c  v t o  q o e s t i o n  

answerinq. In t h i s  ~odel, a d d r e s s i n q  a n e a a t i o e  will t a k e  L o n q e l  

t h a n  3 p o s i t i v e  because of  a *mis~stch betueen t h c  s tateeent and 

knowleBge8. 

T h e  * ~ e r i f i d a t i a n - ~ t ~ m a r ~  X y w t b e s i s ' ,  an a d a ~ t a t i o a  of the 

* V e r i f i c a t i o n  Bodel@ s t a t e s  t h a t  

.,.in order t o  ansuer a yes /na  q u e s t i o n  we aust 
1, cunvese t h e  q u e s t i o n  to a verf f i c a t i s n .  



2 -  d c t i v a  t h e  u n d e r f g d n q  r e p r e s e n t a t i o n  o f  t h e  
s t a t e s e n t ,  

3. r e t r i e v ~  t h e  r e l e v a n t  knouledqe. 
4. conigarc t h e  two r e p r e s e n t a t i o n s .  
5.  convert t h e  o u t c o ~ e  of  (4 )  froa true or f a l s e  to yes 

or  nor 
6 ,  r e s p o n d  yes or no, 
(Rkiyaec et a l ,  1979:367) 

Sentence types are d e t e r a i n e d  by the truth v a l u e  of the 

u n d e r l ~ i n q  propos i t f  on, 

,,,an answer is agreeing i f  i t  aatches t h ~  g u s s t i a n  w f t b  
r e s p e c t  t o  n e q a t i v i t y ,  and d i s a q t e s i n q  i f  i t  doesa*%.  
( P o p e ,  29?3:Y82) 

Enql i sh  h a s  b o t h  s e n t e n t i a l  and n o u n - p h r a s e  a s s a r i o n ,  a s  4s 

most lanquaqes usinq a posit ive-negative answerinq s y s t e & *  

dapanese has only senteat iax  neqatian, t h e  -masen or -nai P a r s  

a t tached  to t b c  e a i n  v e r b .  nost f a n q o a q e s  w i t h  oa3y sentential 

negation use an a ~ r e e ~ e n t - a i s a q s e e a e n t  aaswerinq systes. 

The Sapanese t e r m  * h a i f  and ' f i e *  correspond ~ o u a h l y  ra 

the Enqlfsh t e r ~ s  * y e s t  and * n o t ,  a l t h o u q h  t h e y  a r e  better I 

t r a n s f a t e a  i n  t h e  t e r ~ s  * r f q h t *  a n d  * w r o n a t ,  or *I a q r e e  w i t h  

you t h a t . . . *  a n d  * I  d i s a q r e e  with you t h a t . . , * .  

Tha v a r d s  h a i  and i i e  a r e  us& t a  B e a n  'what ~ o u * u e  saii-i  
is c o r r e c t *  an2 ' w h a t  ~ o u * v e  s a i d  i s  incorrec ta .  50 i f  
you state a q u s s t i o n  in n e g a t i v e  way, t h e  s t a n d a r l i  
Japanese a n s u e r  t u r n s  out t o  b e  t h e  opposite of s t a n d a r d  
Enafisk * y e s s  and * n o t ,  w h i c h  a f f i r s i  or d e n y  t h e  P K T S  
r a t h a r  t h a n  t h e  STATERENT o f  t h e  E%cts+ 

Kuwamsto e i k i g a s e n  d e s b i  ta  ka? 
{ D i d n f t  gou g a  t o  Kusaaoto?) 



Iie, i k i a a z h i t a  yo. 
Yes ,  Z d i d  i r r d s e d ,  (liter afly:::R'o, u s n t  i n d e e d , )  

(Barti t i ,  1 4 6 2 : 3 6 4 - 3 6 5 )  

Standard qrnmmars have a f w a ~ s  trans late& * h a i 9  as * y e s *  and 

*iiee a s  ' n o r e  There is ,  houever,  a difference, 

If the spsakerfs p r e s u p p o s i t E o n  fs positive, t h e  n s e  a f  
h a i  ? y e s *  d n d  l i e  'nos are the saBe as i n  E n a E i s h *  f f  
t h e  speaker's p r e s u p p o s i t i o n  is n e s a t i v e  t h e  u s e  of h a i  
and ift a r e  entirely d i f f e r e n t  E r o ~  E n s l i s h *  
fSosa E 3atsuwoto, 1 9 7 8 : 6 5 )  

Even s o ,  when 2 spaaker seeks inforksation to s u b s t a a t i a t s  his 

positive p r e s u p p o s i t i o n s ,  the answer s a y  also be E a i ,  . , , -@asen, 

an answer t o  8 Japanese q u e s t i o n  ' are directed t o  a r  e s s u a a t i a a  

about t h e  p r o p a s i t f u n a l  c o n t e n t  h e 1 3  by the 

lines: 

Rai i s  u s e d  i n  aqreeaent w i t h  a p o s i t i v e  a u e s t i o n  , f P o s i t l v e  

a g r e e s e n t )  

Hai i s  u s e d  in aqreesent with a neisatiwe q u e s t i o n .  fklegazioe I 

aqr eelrren t) 

f i e  is used in disaqreeaent  with a positive 

guest ion. (Rogative disaqreement) 

I ie  is used i n  d i s a g r e e m e n t  with a neqativa question, 

( P o s i t i  we d i s a q r e e ~ e n t )  

This s t r u c t u r e  would  appear t o  s t r s n q t b e n  t h e  s t a n c e  of  t h a  



q u e s t i o n  i s  i n  r e a l i t y  an a~reemcnt  of B i s a q r e e a e n t  with t h e  

s t a t e a ~ n t  b e h i n G  t h e  q u e s t i o n ,  a n d  wifl account more g a i l y  Zer 

t h e  speakerrs s t a n c e  i n  t h e  askinq of t h e  q u e s t i o n *  

%hen a g o e s t i a s  is p a t  s e a a t i v e l y ,  t h e  speaker of 
s t a n d a r d  J a y a n s s e  u s u a l l y  replies t e  the FORE of t h e  
q u e s t i o n  r a t h e r  t h a n  t h e  COHTENT. A c c o r d i n q l y ,  t h e  
a n s w e r s  .to 

Bansng ua n a f  ka? 
D o n ' t  we h a v e  bananas? (Do u@ l a c k  bananas?) 

Hai, banana ua n a i .  
#o,  we havanit. ( Y e s ,  ue lack theta.) 

and 

Iie, banana ua a r u m  
Yes, we h a v e .  (Yo, we d o n ' t  Pack these) 

. . . B u t ,  if % h e  Japanese n e g a t i v e  is j u s t  a forsaf device 

...as i n  s rh@torieaf a n e s t i  on  ( o r  p o l i t e  request) .= .the. 
a n d e r l y f  ng COkTENT is ansuefed 
( E e t r t i n ,  I975:368f  

50 i t  is  n o t  so such the e x i s t e n c e  of the syatat"t5.c: aeqaikve: 

g-aasen or -nail t h a t  t h e  bearer addresses  in t h e  questletrr, but 

t h e  e x i s t e n c e  of t h e  semantic neqatire, t h e  gresnppositianaf or 

e x p e c t a t i o n a l  s t a n c e  taken by the speaker in t h e  asking sf t h e  

neaatkve q u e s t i o n ,  When there is an apparent positive I 

e x p e c t a t i o n  or g r e s u p p o s i t i a n  on t h e  p a r t  of t h e  speaker.  t h e  

n s q a t i v e  q u e s t i o n  fs a n s w e ~ e d  a s  i t  w o u l d  be  i n  E u a k i s h ,  but 

when t h e r e  is z n e q a t i v e  or neutral p r e s u p p o s i t i o n  or 

expectat ior l  the n e q a t i r r e  q u e s t i o n  is a n m e f e d  d i f i e s e n t l i f r  E r o ~  

E n q l i s h ,  R u n o  ( 7  9 7 0 ,  1 9 7 3 ) .  S h f b a t a n i  ( l 9 f 2 f .  S o q a ( l 9 7 3 )  . and Saaz 

E Batsutnota(I978)  w i l l  all a t t e s t  t o  t h i s .  

t m  A n e g a t i v e  ~uestion w i t h  an a n t i c i p a t i o n  of a positive 



a n s w e r  will he answered @ h a & @  i n  t h e  a f f i r w a t i u 2  and t i l e '  

i n  t h e  n e a z i t i u e .  

A neqat ive  g u e s t i a n  w i t h  an a n t i c i p a t i o n  o f  a n e q a t i ~ e  

a n s w e r  w i l l  b e  answered @ h a i f  i n  the n e q a t i v e  a n d  *iie"in 

t h e  aEEirwat iv sc  

1 n e q a t i v e  a u e o t i o n  w i t h  no a n t k c i p a t i o n  of a p a s i t i v e  or 

n e g & t i v e  answer u i l l  b e  answered  * h a i f  i e  t h e  n e g a t i v e  ~ n d  

@ i i e g  f n  ~ P Z E  a f f i r a a t i v e .  

AfZ p o s i t f  ve questions will b e  a n s u e s e d  @ h a i g  i n  t h ~  

a f f i r a a t i v e  a n d  * i i e S  in t h e  n e q a t i u e .  

I n  J a p a s e s r  the answer is not ~ e a l f p  a selE-containe3 

s p a t a c t i c  unit, as it is in E n p l f s h ,  fsr the s y n t a c t i c  s t r u c t u r e  

an i t  s e ~ a n t i c  c o n t e n t  of t h e  q u e s t i o n  ate b o t h  t a k e n  i n t o  account 

i n  t h e  aaswerinq of t h e  q u e s t i o n .  T h i s  i s  w h a t  tY4artinf7975f 

@ @ a n t  when h e  discussed the Japanese  speaker at3dressina e i t h e x  

t h e  FOER ox t h e  CONTENT of tha q u e s t i o n ,  

The J a p a n e s e  spezker oil2 u s e :  

f Hal for  p o s i t i v e  aqreewent* (PA] 

2, Hai for negative agreement. (RE) 

3. 3 i e  for p o s i t i v e  disaqreeaent (PD) 

4 Tie f o r  n e q a t i v e  d i sagr@e@ent ,  (HD) 

These are, honpver, the f o r m  u s e d  a f t e r  the hearer h a s  dzcided 

t h e  p r e s u p p o s i t i o n s f  s t a n c e  taken by the speakor, i 8 e .  whether 

t h e  speaker has a positfre, n e u t r a l  or n e q a t i v e  presup~asition~ 

T h e r e  are ,  of  course, e x c e p t i o n s  t o  a n y  t u f s  P a i d  d o u n ,  W 

s a l e  o r  l a u  is proven to be v a l i d  by t h e  existencb of 



e x c e p t i o n s .  I n t a n a t i o n  a t  t h e  t e r a i n a l  s t r i n q  of a q t ~ p s t i o n ,  in 

J a p a n e s e  or E n q l i s h ,  n e q e t i v e  or p o s i t i v e ,  aag in re f  b d i f f e r a n t  

s o r t  of s ~ e a k e s  i n t e n t  aria e r p e c t a t i o a ,  and b r i n q  about  a 

p o s i t i v e  or n e q g t i v e  r e s p o n s e ,  I n t o n a t i o n  c a n  ~anifest i t s e l f  8 %  

a n e g a t i v e ,  noutraf, or p o s i t i v e  aspect af axpectatian in the 

askfnq uE e i ther  a p o s i t i v e  or a n e g a t i v e  question i n  E ~ a l i s h  or 

in J a p a n e s e *  

... t h e  s t ra teq ias  of L 2  a c g u i s i t i o a  are s I s f l a r  ts those 
of  Lf a c q u i s i t i o n ,  e.4. t h e  use of wort3 oraer as t h e  
first s y n t a c t i c  r o l e ,  ostission of f u n c t o r s .  
[Burt G G u l a - y ,  t974:108)  

The h r p o t h e s i s  qoes on  t o  l ist  t h e  structures t h a t  have a l r ~ a d g  

a c q u i s i t i o n ,  f v r a s  including n e q a t i o n  and yeslno questions. 

It is therefore  r e a s o n a b l e  t o  assum t h a t  b a t h  f i r s t  and I 

second lanquaqe a c q u i s i t i o n  research mar be  of use to t h e  

t e a c h e r  o f  a secon3 l a n q u a q e .  

A n s w e r i n q  ~ystems' 

Pape(1973, 1976) and B e f l u a i i 7 9 6 7 )  po in t .  s u t  the o r d e r  of 

a c g 6 i s f t i o n ,  f o r  n s t i v e  E n q l i s h  c h i l d r e n ,  of a n s u k r  types, 1% i~ 



p r e d i c t e d ,  and to so@@ deqree v a l i d a t e 3  by t h e s e  s t u e i e s ,  t h a t  

t h e  sore  ssoaantie%fly d i f f i c u l t t  t h e  f o r @  is t h e  l a t e r  it uiil 

be acquired bp c h i l d r e n .  T h e  research i n v o l v e d  in the p r e s e n t  

s t u a y  a r s i o G  a t  t h e  saae c o n c l u s i o n s  f o r  a d u l t  J a p a n e s e  

s t u d e n t s  of E n a P i s h .  The answer t y p e s ,  i n  o r d e r  fros the f e a s t  

difficult, sni i  ea~liest to  be a c a u i ~ e d ,  are:  

1. P o s i t i v e  s q r e e a e n t .  

2 .  Hswttive d i s a q r e e g e n t .  

3 .  n e g a t i v e  agreeBento 

4 P o s i t i v e  &isaqree@entc 

The f i r s t  two eateqories are a c q u k ~ e d  s i ~ u f t a n e o u s f g ~  

B a t c h  Cf 98O)  h i t s  discovered that when p e o p l e  t a l k  t c r  

s t u d e n t s  a5 E n g l i s h  t h e 7  tend to ose Bone y e s l n o  a u e s a i o n s ,  i n  

l i e u  of RH questions, to m k e  it soaeuhat  ~ a s i e r  for t h e  

s t u d e n t s  t o  ansuer. B e c a u s e  af  t h i s  it is iaportas t  for t h e  

s t n d e n t  sf  E n c i f i s h  t o  be g i v e n  an e a r l y  qrasp on t h e  correct  

answer t y p e s  t o  b e  used. 

Psgat fon  an4 C o n t r a c t i o n  

Bahns E Wct6ef lSBOj  f o u n d  that noqa l ion  is the first 

f u n c t i o n  to be a s s o c i a t e 8  w i t h  t h e  d i f f e r e n t  forms of 

$ 6 0 - s u p p o r t  D *  As ' d o - s u p p o r t t  i s  a osry coemon mezns of f a s ~ i n g  

a yes/no q u e s t f o n ,  t h i s  study has soae re levaace  to the p r e s e n t  

& i s c u s s i o n .  *Don'tB i s  acquired befare *dog, and is t h e  f i r s t  

for@ t o  be a c g u k r e d  for learners of E n q f S s R  a s  a second 

Xanqnaqe. T h e  crux of t h e i r  a r q u ~ e n t  is t h a t  neqative and 



p o s i t i v e  forms of  t h e  sa&e a u x i l i a r y  w i l l  be a c q u i r e d  i~ a 

d i f f e r e n t  order, a n a  not  a f v a g s  t h e  expected order of p o s i t i v e  

before neqstlve. T h i s  v i f l  have a cs~tafn i n f l u e n c e  a p o n  t h e  

f sarnsrst a b i P i  ties to c o r r e c t l y  h a n d l e  n e q a t i v e s  i a  t h e  

lanquaqe, and t o  correc t ly  h a n d l e  n s q a t i v e  q u e s t i o n s  w h ~ n  they 

are posed to thew, 

Rarstsos E ~ o c z o j ( f 9 7 6 )  feel  that t h e  contracted far@ 'ntt' 

is a c q u i r e d  before the farm 'not @ by n a t i v e  E n g l i s h  c h i l & f e n ,  

a n d  t h a t  c h i l d r e n  qreat lp prefer the c o n t r a c t e d  forat u f t h  the 

a u x i l i a r y .  To this en4 a l l  n e q a t f o e  ques t ions  used ia this study 

were used w i t h  t h e  c o n t r a c t e d  for8 of t h e  n e g a t i v e .  

Q u e s t i o n s  

Felix ( I  986) & i s c a v e r e d  that f n v e r t d  forrrts of y e s h a  

q u e s t i o n s  are a c q u i r e d  a f t e r  p e s / n o  y a e s t i o n s  v h i c h  a r e  a a r l e 6  

snprasegmeatalf y ,  for  e x a m p l e ,  by tone.  Thus, 

Yau a t e ?  

i s  a c q u k r a d  b e f o r e  

Did you e a t ?  

She3 feels t h a t  froth L t  and 12 Xearners u f f l  p a s s  t h r o u g h  t h i s  

s t a q e ( P e l i x ,  188O:tOQ). 

VantSel: Brook et a l  ( t98tl) .  houewer, concfudeft t h a t  irruel-sion 

in Enqfish yes/no jues t ioas  is not o p t i a n a i ,  b u t  aependent  upon 

c e r t a i n  v a r f a b f  es, T h e  choice is not i n  a systes or an  

i n t e r p r e t a t i o n  of 3 s g s t m ,  h u t  i s  found in t h e  c o n t i n n u %  of 

discourse. Ths s p e a k e x  will t r y  ta be r e l e v a n t  to what hetshe 



has h e a r & .  Tho stu3.y  arrived at no cooclusion as to whether this 

was t r u e  for s p e a k e r s  of E n q l i s h  9s a s e c o n d  lanqnaqe a s  w e l l .  

Eears l ey (79?5)  fee ls  t h a t ,  w h i l e  # R  q u e s t i o n s  are Rare 

f r e q w n t  t h a n  pes/so questions i n  n o r a s l  convarsation, t h e  per 

c e n t a q e  of  y n s / n o  questions exceeds t h a t  of i$H q u ~ s t i a n s  in 

infotaal or one-to-one conuersatians, while t h e  Ecvefse i s  true  

i n  faraal s e t t i n g s  or i n  qroups .  I n  an a n a l ~ s i s  of discourse 

samples he f o u ~ d  an a v e f a q e  o f  20 of conversation was comoosed 

of q u e s t i o n s ,  w h i l e  76% t o  80% of all g u e s t i o n s  asked wars 

e i t h e r  #H or ges/so qu@stions, Ts this end ue can see t h e  

importance o f  t eachisa  proper question asking anit a n s v e r i n a  

strateqies ts s t u d e n t s  of E a q l i s h ,  a s  interroqation an$ r e s p o n s e  

play snch & a  illiportant role i n  every conversation, 

Gaody(t976) f q u n d  t h a t  children a r e  a s k e d  questions glare 

f r e q u e n t l y  t h a n  adults, Q u e s t i o n s  to p r e - v e r b a l  children are 

most o f ten  yes/no q a e s t i o n s ,  or closed q u e s t i o a s ,  vbere the 

nother or speaker 

.**need ogly interpret the qeneraf d i r e c t i ~ n  aE her 
c h i l d ' s  response a s  p o s i t i v e  or n e g a t i v e *  
fGuody, 1978:2Q) 

It wonfd b e  i n t e r e s t i n q  t o  see i f  f u r t h e r  ~esesrch c o u l d  fathom 

w h e t h e r  q u e s t i a n s  ase  a s k e d  more E r a q u a n t l y  t o  nonnative 

speakers a n d  learners of Enqlish than ta native speakers. 

H a t c h  f I 9 8 0 ) .  cited p r e t t f o u s l y ,  h a s  r s l f e r t d y  shown t h a t  ~ e a p l k  

tend t o  use B o r e  gas/no q u e s t i o n s  than Y R  questions t o  n o n n a t i v e  

speakers, much i n  t h e  same way t h a t  & o t h e r s  p r e f e r  t h i s  q u e s t i o n  

t y p &  for their p r e - v e r b a l  and i n f a n t  c h i l d r e n .  



Bn fnterestinq a n d  r e l a v a n t  s t u d y ,  far t h e  purrasas o f  t h e  

present r e s e a r c h ,  uas undertaken by W i c h f h i k o  A k i y a s a  at t h e  

University of f l l i n o i s  i n  1476. Sbs o p e r a t e d  on the a s s u e p t i o n ,  

as stated by Brroun(1973)  an& S l o b i n ( l 9 7 3 )  t h a t  

..*if a b i l i n q u a l  c h i l d  a c q u i r e s  a p a r t i c u l a r  aoae of 
l i n q u i s t i c  expression i n  one languaqe earlier than i h  
t h e  other Z a a q a a q e ,  i t  ititpiles t h a t  the l i n q u i s t i c  f o m  
t h a t  i s  a c q u i r e d  earlier 3s s i s p l o r  than  t h e  aae 
acquired f a t e r .  
(Akfyatrra, 3976:235 

Three g r o u p s  uere nsed i n  h e r  s t a b  y ,  E n g l i s b  a o n o l i n q u a f  , 

She f o n n d  t h a t  n e q a t f v e  q n e s t i o a s  were hander t h a n  p o s i t f r s  

q u e s t i o n s  for b o t h  manoXinqual q s o u p s ,  a f t h c u q h  t h e y  uere 

s i p n i f i c i j n t l y  harder for the J a p a n e s e  tttonolinqual c h i l d r e n  t h a n  

for the English a o n ~ l i n q u a l  c h f l i i r e a .  Also, 

*. ,when the b f l i n q u a f  c h i l d r e n  are asked q u e s t i o n s  i n  
E n g l i s h  they show poorer perforsance on the n e q a t i r a  
ones. When t h e y  ale asked q u e s t i o n s  i n  Japanese, their  
perfofmnee  sn t h e  n e q a l i v e  o n e s  f a l l s  below c h a n c e .  
( A k f y a ~ a ,  f 5 ? 6 : 2 8 )  

S h e  t h e r e f o r e  sogqests t h a t  t h e  b f f i n q u a l  c h i l d r e n  'switch t o  

t h e  E n q l i s h  ansaerina s y s t e a  when t h e y  answer t h e  n e g a t i v e  

q a e s t i o n s  i n  Gnpaneses. The  ansuers they prodnced i n  Japanese 

were a c t u a l l y  E ~ g f l s h  answers, and therefare iaeorr@ct  in 

Japanese. T h o  c h i l 3 r e n  answered a e q a t i r e  y n e s t i o a s  f n  t h e  aanner 

t h a t  is correer i n  E n q l i s h ,  b u t  

... the saae childxen have  difficulty i n  answerfnq the  
E n g l i s h  n e g a t i v e  taq  q u e s t i o n s ,  s h o w f n q  the effects af 



k n o u i n q  t h ~ ?  J a p a n e s e  lanquaqe*  
(Afriyaaa, t 47ti:29) 

T h e  concfus ioss  Oraun fro% t h i s  study a r e  threefold:  

The Enqlish answer inq  s y s t e m  is more t n a t u r a l t  t o  yoens 

c h i f d c e n  o f  aqa three t o  s i x ,  

B k l i n q u a l  ckililren anseer Japanese n e q a t i v s  q u e s t i o n s  n s i n O  

the E n g l i s h  aap ,  but have scme d i f f i c u l t y  i n  a n s v e r i n a  

E n g l i s h  negative t a q  aues t ioes .  

T h e  perforwarice QE b i l i n q u a l  children i n  t h e  two Ianquaass 

is not c o n s i s t e n t  u i t h  that of t t tanol inqnal  c b l i d r e n  i n  t k e i ~  

tespect fye  l a n q u a q e s .  This i s ~ l i e s  t h a t  two separate  

linquistic s ~ s t e g s  do n o t  vork in nn a d d i t i v e  w a y  i n  

b f l i n q u a l  c h i l d r e n .  

A k i y a @ a t s  ~esearch  r e l a t e s  t o  t h e  p r e s e n t  s t n d y  i n  sewer& 

w a y s *  It s t r e s s e s  t h e  faportant  presence of n a t i v e  l g n q u a g e  

i n t e r f  erenee i n  the a c q u i s f  t i o n  of s y n t a c t i c  structures, X t  

f e n d s  credence to  t h e  c o n c e p t  of  @cospeting s y s t e s s * ,  where t h e  

systea t h a t  t h e  speaker is Bore c o ~ f o r t a b l e  with, t h e  s iaplc*r  

system for t h a t  s p e a k e r ,  a i l 1  b e  used, in aany eases, at t h e  

e x p e n s e  of t h e  c o ~ p e t i n q  s p s t e g .  Her v o r k  a l s o  shous t h a t  the 
I 

p r o b l e ~ s  enperfeeceh by a b u l t  Japanese learners of E n a Z i s h ,  a s  

laia out i n  the present s t u d y ,  are a l s o  f a c e d  by c h i l d r e n ,  

aonolinquztl and b i f i n q u a l ,  when s p e a k i a q  e i t h e r  Japanese or 

E n q l i s h .  C h i l d r e n  u i l l ,  when c o q n i z a n t  of  the t v o  s y s t e a s ,  tend 

to confuse them 'in the a n s u e r i n q  of n e q a t i t r e  ~ tres t i sns  until, i t  

woula appear ,  t b e g  h a v e  sorted o u t  t h e  a i f ferences  a t  a l a t e r  

stiqe, 



Gei&rae& ~ E S  GPLEPL&GB 

It  i s  a f a c t  t h a t  l a n q u a q e  l e a r n e r s  produce erras s ,  The 

l e ~ r n e r  is  an i n d i v i d u a l ,  s u r e l y ,  w i t h  areas of personal 

l e a r n i n g  d i f f i c u l t y  as w e l l  as a r e a s  o f  personal P e s r n i n q  

a p t i t u d e .  Even so ,  the l e a r n e r  is sti l l  a l e a r n e r ,  a speaker of 

a n o t h e r  l a n q u a q e  a t t e ~ p t i n q  t o  break life-long f i n q u i s t i c  habits 

f a  w h a t  u s u a l l y  cons t i tu tes  an i n o r c l i n a n t l y  sutall a s o n n t  of 

t i se .  "rhe  s o n r c s s  uf this l e a r n e r ' s  e f rars  h a v e  beea  p r o v e n  t~ 

be v a r l o u s  and d i w e r s e .  E v e n  after tbe u h o l e s a f e  a b a n d a n ~ e n t  ef 

C o n t r a s t i a e  Aaalysis few u o u l d  h a v e  suqqested t h a t  t h e  learner's 

natiwe t o n q u e  u o u f d  h a y e  n o  effect an t h e  learning of another 

l a n q u a q e ,  or t h a t  there w o u l d  b e  n o  'r iaqai iae  i n l e r f e r o f i c e t  fro@ 

t h e  v a r i o u s  systees w i t h i n  t h e  l e a r n e r 8 s  native t o n o u e ,  

a h m  a CB is u s e 4  t o  p r e d i c t  a l l  l e a r n e r  errors t h ~ n  it is 

b e i n q  n s e d  i s p r o p e r l y .  T h i s  is clear f r o @  t h e  evidence 

s u p p o r t i n q  the w a r i o n s  s o o r c e s  f u r  l e z a r n e r  errors, B u t ,  e v e n  s o ,  

CB fs st i l l  valia i n  p r e d i c t i n g  one of the aajor sources of 

learner errors,  t h e  transfer errors from n a t i o e  t o  t a r o e t  

l a n g u a g e o  & fo fe iqn  accent is t h e  c l e a r e s t  proof of t h i s ,  

a c c e n t s  which a r e  easily i s i t a t e d ,  validates, and p z e d i t t e d  by a 

 stud^ of t h e  two p h o n o f o q i c a l  s y s t e a r s  i n  q u e s t i o n ,  Nat ive  

p h o n a l o g i c a l  h a b i t s ,  once e n t r e n c h e d  i n  t h e  l e a r n e r  , ~ a n i f e s t  

t h e a s e l v e s  a s  am' i n a b i l i t y  t o  a c c u r a t e l y  produce t h e  s o u n d s  of 

t h e .  new l a n q u a q ~  oa a c o n s i s t e n t  b a s i s ,  T h i s  can be observed in 

v i r t u a l l y  a l l  a d u l t  l a n q u a q e  learners, which is praof of sage 



s o f t  t h a t  t h e r e  is such a pkeno~enon as 'neqative t r a n s f e r t  t h a t  

does occur  i n  secana lanquage l e a r n i n q .  To say, a s  some do, t h a t  

t h i s  n e q a t i v e  transfer may occur in phanoloqy, b u t  not i n  t t e  

other areas  of t h e  l a n q u a q e ,  is a f a c i l e  arqument i n & s e d e  If the 

 learner*^ n a t i v e  tonqne w i l l  f n f f u e n c e  t h e  p r o d u c t i o n  of t h e  

target sound systee  in such a n  obvious and p r e d i c t a b l e  canner, 

there is n o t h i a q  to stop it from i n f l u e n c i n q  all other aspec t s  

o f  the tarqet lanquaqa as well- T h e s e  aeaatiue t r h n s f e r  errors  

itif1 occor i n  a f f  aspects of t h e  tarqet lanquaqe unless, i n  &any 

cases, t h e  correct f o r ~  i s  t a u q h t  e a r l y ,  e i ther  via an 

probfes  t h r o n q h  a n  error a n a l y s i s ,  or s sre iy  through the 

structure of the t a r q e t  lanquaqe and t h e  taachinp a e t h e d s  aaa 

proqrm* 

L a n q n s q e  s t u d e n t s  w i l l  a l w a y s  err, for Paifnre and  error 

are i n t r i n s i c  coaponeots af f e a r n i n q .  S y s t e s a t i c  errors w i l l ,  

however, atost o f t e n  have a cause, or causes, fro@ which they 

stoa. We can classify two major types errors, i n t e r l i n q u a l  an6 

i n t r a l i n a u & f e  I n t e r l i n g u a l  errors are those often experienced by 

b e g i n n i n g  a n d  i n t s r a e d i a t e  speakers of t h e  l a n q u a ~ e ,  where t h e y  

can  b e  a t t r i b u t e d  i n  part to the interaction between the tasqet 

a n d  n a t i v e  l a n q u a q e s ,  I n t r a l i n q n a f  errors are tbose  often 

experienced by Bore a d v a n c e d  fearners and speakers of t h e  tarqat 

language, an8 are' found to be ceiuseli b y  inconsistencies w i t h i n  

the t a r q e t  l a n q u a g z  itself, or within the learners, and ate not 

d u e ' t o  the interactions between  the two lancjuaqes.  There i s ,  of 



course, no e u i d e n c s  t o  s u ~ p o r t  a c lear  c u t  d i v i s i o n  between 

i n t e r l i n g u a l  antt i n t r a l i n q t t a f  errors i n  the learner, Advanceft 

and f l u e n t  l e a r n e r s  of a s e c o n d  l a n q u d q e  v i f l  experience 

i n t r a l i n q u a l  a s  well a s  i n t e r l i n g u a l  errors, an& the beainnina 

a n d  i n t e r a e B i a t ~  l e a r n e r s  of a secona l a n g u a g e  w i l l  experience 

both types a s  well, These l a b e l s  represent  two d i f f e r e n t  sourcw 

f o r  e r r o r s ,  b a t  t h e s e  s o u r c e s  i n t e r a c t  i n  t h e  l e a r n e r  i n  ways as 

~ e t  unknown. X t  is t h e  search Ear these sources o f  learner 

errors t h a t  b o t h  CB and Elk are concerned w i t h .  It s i l l  b e  shown,  

h o u e o e r ,  t h a t  p r e d i c t e a  errors decrease drasatically for  t h e  

f l u e n t  a n 6  a d v a n c e d  speakers of Enslish fro@ t h e  l eve ls  sst b y  

t h e  b e q f n n i n q  and i n t e r ~ e d i a t e  learners, 

Lracners will tend t o  * s i a g l f f ~ *  t h e  tarqet systes t o  a 

s y s t e a i  t h a t  t h e y  are c o a f a r t a b l e  u i t h ,  S e f i n k e r C s  

' I n t e r l a n s u a g e @  b e i n q  a q o o d  example of t h i s ( S e l f n k e r ,  2 9 7 4 ) -  Ta 

this end Heisel (1930) has d e v e l o p e d  a s y s t e l s l  of c l a s s i f i c a t i a n  

of s i l a a p l i f i c a t i o n  used by learners  i n  a c q u i r i n q  tits new 

g r a a a a t i c a f  sys tes  o f  the l a n ~ u a g e ~  S i s p l f f i e a t i ~ ~  c a n  be: 

1 B e s t r i c i t i v e  sf  m p l i f i c a t i o n  - 
I 

-whereby  t h e  new g r a ~ n a t i c a f  s y s t e e  is reilaced t o  a s f a p f e f  

form, whether t h e  l e a r n e r  b e  c o n s c i o u s  of t h i s  o r  not, 

2. Elaborative s i n p l i f  i e a t i o n  - 
- w h i c h  is an elaborated r e s t r i c t e d  sTsteB, a f u r t h e r  s t e p  

t o w a r d s  t h e  d c h i e v e s e n t  of t h e  q r a r a a t i c a l  system of t h e  

t a r q e t  Zanguaqs .  

fleikel considers this ts be one of t h e  a a j a t  sources of  errar 



for  t h e  second lanquaqe l e a r n e r ,  a n d  t e n d s  t o  aqree with 

f e l i x ( l Q 8 0 f  t h a t  n a t i v e  lanquaqe  i n t e r f e r e n c e  s h o u l d  b e  

d i s c o n n t e d ,  an2  i s  e s p e c i a l l y  n a t  a factor In t h e  l e a r n e r ' s  

p ~ o d u c t i o n  o f  s e c o n d  l a n q n a q e  s y n t a x  errors, This a p p e a r s  t a  b e  

a mafor t h e o r e t i c a l  c o n t r a d i c t i o n ,  E ~ E  w h a t  w i l l  t h e  fearner  

s i m p l i f y  t h e  t a r g e t  g r a a s a r  to other t h a n  a n  a p p r o x i s a t e d  a n d  

rodified v e r s i o n  of h i s h e r  own native qramear, &11 s t e p s  i n  t h e  

s i a p l i f i c a t i o n  of t h e  tarqet qratnear wi3.1 ba directly ref ated to 

the s t r u c t u r e  af the native q r a a m a r ,  a system w h i c h  the l eaxner  

i s  @ore c a t n f o r t a b l e ~ u i t h  a n d  utrich is therefore much s f ~ p i a s  f ar  

t h a t  learner. Z t  m3y b e ,  a s  Burt E Dulay attest, t h a t  a new 

system aoes d e v e l o p ,  b u t  i t  u i f f  still be closely related ts the 

s t r u c t u r e  of the s y s t e ~  i n  t h e  learner's n a t i v e  l a n q u a a e .  S y n t a x  

errors c a n  b e  pre&icted t h r o u q h  a Ck a n d  comparison of t h e  two 

q r a m s a r s ,  a n &  of t h e  processes involved w i t h i n  these. H e q a t f u e  

t r a n s f e r  can  b e  h ~ p o t h e s i z e t ?  and v a l i a a t e d  i n  t h e  axena of 

syntax* 

A c o n t r a s t  of the ansaerfnq systems of Japanese and English 

w i l l  p r e d i c t  no interference i n  the ansuer ina  o f  p o s i t i o e f ~  

p h r a s e d  y e s t n o  a u e s t i a n s ,  T h e  tua systass u i f  f h a n g l e  t h i s  t T p e  

of question i n  a s i a i l a r  Banner .  However, the wasked d i f f e r e n c e s  

i n  the a n s u e r f n q  s t r a t e g i e s  for  n e g a t i v e  q u e s t i o n s ,  a s  eaiplayed 

by the tuo t o n g u e s ,  will necessarily l e a d  u s  t o  expect seae 

n e q a t i v a  i nterf~rence f roa J a b a n e s e  for  t h e  J a p a n e s e  s t u d e a t  ot 

E n g l i s h ,  aria from E n q f i s b  for t h e  e n q f i s h  stndent sf d a p a n e n e *  

?here are,  a q a i n ,  four answer tgpesr 



3 .  Pos i t i ve  aqreeaent. (PA) 

2. Bsqat ive d i  saqree~ent* (#D) 

3. Ne~ati ve agreeaent. (I&) 

4 Positive disaqree&ent.  (Po) 

The a n s v e r i n q  systems will operate i n  t h e  fo l loufna  aannerz 

1. R positive question i n  E n ~ l i s h  uifl b e  answered by 'yes? for 

positive agrsesent an& *nos for  n e q a t i v e  &&sagree~ent. 

2 0  A n e s a t i v e  q u e s t i o n  i n  English v i l f  b e  answered by for 

p o s i t i v e  aisaqreemant and *no* for n e q z l t i v e  aqrrseaent. 

3 .  A positive q u s s t i ~ n  in Japanese uill b e  a n s v e r e d  by @ h a i e  

for positive a q r e e a e n t  and @ i i e w  f o r  neqative disaq~eeaent~ 

4- A neqativa q u e s t i a n  i n  Sapanest? a i l 1  b e  a n s w e r e d  by 'hais 

for n e q a t i v e  agreement and * f i e *  Ear positive d i s a q r e e ~ e n t *  

I t  is a p p a r e n t  t h a t  t h e  o n l y  r e a l  &iffereace between the 

answerinq s y s t e s s  i s  i n  t h e  aethod e s p l o y e d  to d e a l  w i t h  

negative questions, w h i c h  is vhera we u o u f d  expeck a n y  n e q a t i v e  

t r a n s f e r  t o  occur. 

He can therefore postulate en 'expected response errars, an 

error predicted for  t h e  Japanese learner of EnqZish based  oa a 

coaparison o f  the two a n s w e r i n g  s v s t e ~ s .  This errof i s  t h e  

ansver  t h a t ,  w h i l e  i t  would b e  correct  were the q u e s t i o n  asked 

an5 a n s ~ e r e d  i n  d a p a n e s e ,  i s  incarrect in l i q h t  s f  the workinqs 

of the E n q l i s h  a n s w e r i n g  systee. These are the *neaative 

a q r k e a e n t  and 'positive ifiszlrqreelra%W f orrtrs u s e d  for a n s u e r i n q  



n e q a t i v e  q u e s t i o n s  i n  J a p a n e s e ,  The Japanese sfstee u i S L  us& 

*hais for n e q a t i v e  aqreeaent, while the Enqlish s y s t e ~  #ill use 

*no*. Japanese w i l l  u s e  * i i e '  for p o s i t i v e  disaqreement, u h i l e  

Enqlish wi31 USE 'yesC. T h e  *expecte t . l  response error ' h y p o t h e s i s  

will therefme s t a t e  t h a t  the Japanese  learners of E n a l i s h  g i l l  

answet E n q l i s k  nsqatipe questions i n  t h e  f s f l o v i n q  ganner: 

1. S h o u l d  t h e  neqstive q u e s t i o n  f ieaand a response w i t h  n e q a t i v e  

aqreeRent ,  t h e  Japanese  speaker w i l l .  respond uith * y e s t ,  an 

equivalent  for^ t o  ' h a i t ,  while t h e  n a t i v e  E n q l i s h  s ~ ~ a k e r  

will respond *naB. For example ,  t o  the q u e s t i ~ n  

krf&nCt y o u  co~ina? 

we w i l l  p r s d f c t  that the J a p a n e s e  s p e a k e l  w i l l  answer 

Yes, I s %  n o t .  

and t h e  E n q l i s h  speaker 

no, 1 8 @  n o t ,  

2. S h o u l d  t h e  n e q a t i u e  q u e s t f o n  dsaand a response v i t h  ~ a s i t i v ~  

disaqreemmt, the J a p a n e s e  speaker will r e s p o n d  with 'no*, 

an e q u i v a l e n t  f o ~ a  tu @iief, w h i l e  t h e  E n q l i s h  s p e a k e r s  w i l l  

r e s p o n d  w i t h  * y e s e .  For example, to t h e  question 

Aren 't you coreinq? 

ue will p r e d i c t  t h a t  t h e  Japanese  speaker  w i l l  answer 

ao ,  n aat. 

and t h e  E n g l i s h  speaker 

Ye•˜, 1 a&'. 

Speakers of a second l a n q u a q e ,  or even of a n a t i v e  l a a q o a q e ,  

haw4 the a b i l i t y  to u n 3 e r s t a n d  f a r  more than they caa u t t e r .  



In a n y  s t u d y  of l a n q u a q e ,  i t  i s  i m p o r t a n t  t o  g + i s t i n y u i s ~  
b e t w e e n  whht  a s p e a k e r  says an3 w h a t  he is c a p a b l e  of 
sapinq, 
(Di P i e t m ,  1471 :18) 

This ~ u s t  be taken into account. What ue i n e v i t a b l y  end  u p  

test in^ i f i  e l i c i t a t i o n  t y p e  research, or an$ research  invofvinq 

what  a speaker a c t u a l l y  sags, is t h e  speakerVs perfar~ance 

rather than k i s j h e r  cafrjpetencs i n  t h e  f anauaqe .  K s p e a k e r t s  

perfarsanca ail f , however, 

. . .proceea on1 y so far a s  u n d e r s t a n d l n q  of underf v i s a  
competence perz i i t s .  
{ C h o m s k y . ,  1965:  10) - 

There B a y  trell be, e s p e c i a l 1 7  f o r  s e c o n d  lanquaqe  I e a r a e f s ,  a 

vast d i f f r r e n c e  i n  t h e i r  o r a l  c o ~ p e t s n c e ,  a n d  thus p e r f o r ~ a n c e ,  

and t h e i r  written 31 Puraal  cospetence a ~ d  perforsance, Wa are 

n o t  t e s t i n q  f o r e a l  competence here t h o u q h ,  b u t  t h e  o r a l  

performance as displayed by native speakers of Japanese i n  

a t t e a p t i n q  to deal with and answer q u e s t i o a s  i n  an answsrinq 

systea d i a ~ e t r i c a l f y  a p p o s e d  to their o w n .  

T h e  a c q u i s i t i o n  of  t h e  s y n t a x  o f  t h e  q u e s t i o n s  i s  a s t  a n  

i s s u e  here, a s  an understandinq of the questions i s  n o t  &a issue 

either, f u r  w i t b ~ u t  an undarstandinq aE t h e  question the speakrs 

would rarely a t t e e p t  to answer it* The issua is u h a t h e r  a 

deep-rooted s y n t a c t i c  process in a n a t f  ve bnquaqe will aanifest 

itself as  n e q a t i v e  transfer i a  t h e  speakerss a t t e m p t  to use a 

s i a i f a r  y e t  d i f f e r e n t  s y s t e t s  in another language. TQ this end 

the folloainq re i e srch  was perforoe3. 



S n b i ~ ~ t s .  

F i f t ~  subjects participated i n  t h i s  stu0g. TLB of tbese 

were n a t i v e  E n q l i s h  speakers ,  used as a contro l  qroug ta b e t t e n  

maeasure t h e  a f fec t  t h a t  a -aersonts n a t i v e  lanqosge h a s  oe 

h i s P h e r  n e q a t i v e  q u e s t i o n  answering a b i l i t y ,  T h e  o s t ens ibXv  

liaitea s i z e  o f  t h i s  control qraup can b e  a c c o u n t e d  far  i a  t h a t ,  

as has been &iscussad ,  i t  is apparent  w b l c h  processes are k i n a  

use& t o  answer neqstive questions i a  Enqlish* The control cfrbup 

served m a i n l y  a s  a B e a n s  of v a l i d ~ k i n q  stateBents @ad@ r e q a r d i n g  

rtrethoas u s e d  by n a t i v e  E n q l i s h  speakers to deal w i t h  n e g a t i v e  

questions. Tha r e s u l t s  of t h e  control qroup, a s  will he s h o w n ,  

do t e n d  t o  accantuate t h e  differences between t h e  t e a  l a n q u a a e  

qroups i n  t e rgs  of q n e s t i a o  a n s u e r i n q  strateqkes eznployed i n  

E n g l i s h .  

The native EnqlisR speakers were all unpaid v o 9 u n t s e r s ,  I 

graduate an3 nnderuraduate students from S i ~ o n  Fraser 

University.  The y o u n g e s t  s o b f e c t  was u n d e r  1 9  rears  of &as ,  

while the crldeot uas 3 1 .  The average a a e  gas 23.5 y e a r s  of m e .  

There were 4 female subjects and 6 @ a l e .  These ten subjects 

constituted 20% of t h e  s u b i e c t s  teste8, 

, Forty s u b j e c t s ,  or 80% of t h e  subjects t e s t e d ,  Here n a t i v e  

speakers of J a p a n e s e ,  all of t h e =  born i n  Japan a n d  p r e s e n t f s  



a t t e n d i n a  classes i n  t h e  Bancouoaf area, T h e  younqest subject 

uas u n d e r  1 9  years o l d ,  and  the oldest was 37 .  The auerztQ9 ase 

of t h e  Japanese p o p u f a t f o n  was 23 years , There were 1 7  f%~&l@ 

subjects, r e p r s s e n t i n q  42,5X o f  t h e  s a ~ p l e ,  and 2 3  & a l e  

subjects, r e p r e s e n t i n q  57.5% of t h 2  sample, T h e  averaqe  aqe aP 

t h e  E n g l i s h  and J a p a n e s e  q t o u p s  vefe evenly eatched, differing 

by only 0.5 g e a r s ,  W h i l e  4 2 * 5 A  of t h e  Japanese p o p u l a t i o n  u a s  

fe~ale, 40% in t h e  Enqlish a r o u p  were also female, so a a a i n  the 

t u o  qronps were relatively e v e n l y  rnatcsled for sex. Bqe a n d  sex 

were o r i s i n a l l y  n o t  d e e m e d  to b e  owerly p e r t i n e n t  v a r i a b l e s  i n  

this s t u $ y ,  and were t h e r e f o r e  n o t  a s  r i g i d l y  conefolPe& a s  

o t h e r  v a r i a b l e s .  E v e n  so ,  relative parity was achieved b e t u e e n  

t h e  qroups i n  the d i s t r i b u t i o n  of aqe and sex types, The 

J a p a n e s e  s a i n p l e  were a l l  f o r e i g n  s t a a e n t s ,  and all were u n p a i d  

volunteers. Mast were e n r o l f e d  i n  ESL classes a t  G e l u m b i a  

Colleqci or the University of B r i t i s h  C o T u ~ b i a  Lanquaqe  

I n s t i t u t e ,  u h i f e  others were foreiqn students enrolled at Siaan 

F r a s e r  University. Soae were s t u d e n t s  a t  a Japanese *Saturday 

S c h o o l * ,  c b i f d r e n  of v i s i  L i n g  Japanese b u s i n e s s s s n  e n r a l l e d  i n  

E n g l i s h  s p e a k i n q  s c h o o l s  who stuOy 3apanese a n d  J a p a n e s e  r e l a t e a  

courses t o  a l l e v i a t e  t h e  i n e v i t a b l e  hardships of t h e i r  return ts 

t h e  J a p a n e s e  schaof sys tea. i c r o s s - s e c t i o n  o f  d i f f e r e n t  

students fram different ~ d u c a t i o n a l  i n s t i t u t i o n s  was u s e d  t o  

ensure t h a t  a ~ a k t i c u f a r  t e a c h i n a  style, wethod,  or qroup of 

@ a t e r i a l s  d i d  n o t  c u m  i n t o  @ l a p  a s  a var iable ,  Rouqhfr 252 of 

the- saarple came f r o @  each of the four e i i a c a t i o n a l .  institutes 



m e n t i o n e d ,  B 1 l  f o r t y  subjects h a d  J a p a n e s e  a s  their a a t i v e  

lanquaqe- 

R l f  o a r t i c i p a n t s  were a s k e d  t o  s t a t e  t h e  l e n q t h  of  ti&@ 

t h a t  t h e y  had resified i n  a n  E n q f i s h  s p e a k l n q  conntfy, A 

s t a t e m e n t  a s  tu the f a n q t h  of tfwe t h a t  they had k n o u n  o r  

studied E n g l i s h  would n o t  h a v e  been sufficient, a s  the Japanese 

school systea s t a r t s  E n q l i s h  lanquage t r a i r r i n q  a t  a n  e a r l y  

s t a q e ,  b a t  stuii~nts uil.3. qsnerally acquire l i t t l e  other t h a n  a 

r e a d i n q  competence of the l a n q u a a e .  L e n q t R  of time t h s t  t h e  

subjects  h a d  lived i n  a n  E n q f i s h  s p e a k i n s  country, a n d  been  

forced, to soitie d e q r e e ,  t o  use the i a n q u a q e ,  was f e l t  t o  b e  a 

Bate r e l e v a n t  and v e x i f  i a b l e  v a r i a b l e .  

The research i n v o l v e 6  in t h i s  s t u d y  was confronted by a 

prablem o f  soma t h e o r e t i c a l  tnagnituda, i a  t h a t  n o t  o n l y  d i d  the 

P e a r n e r s *  araf c o s p e t e n c e  f a r  exceed t h e i r  oral  perf o r a a n c e ,  a s  

was t o  be  e x p e c t e d ,  B u t ,  becanse of  t h e  r i q o u r s  of the J a p a n s s e  

E d u c a t i o n a l  S y s t e s ,  and t h e  u n d e r l v i n q  e ~ p h a s i s  upon a a s s i n o  

ra ther  t h a n  fearninq, t h e  l e a r n e r s  have  detrefioped a fotsa't. 

w r i t t e n  c o m p e t e n c e  a n d  p e r f o r m r i c e  w h i c h  far  a u t w e i q h s  a n y  

a c h i e v e m e n t s  i n  t h e i r  oral c o r i t g e t e n c e  or penforaance.  

Nonethcfess, when asked t o  assess their own E n q l i s R  s p e a k i n q  

a b i l i t y ,  an a s s e s s s e n t  t h a t  was f o u n d  to be  quite r e f i a b f e ,  28% 

a s s e s s ~ d  th@mselves as  ' b e q i n n i n q '  s p e a k e r s  of Enalfsh, 38% 

e i n t e r ~ e d i a t e 8 ,  2'3% r a d v a n c e d * ,  ant3 30% * f l u e n t r ,  

T h e  V a n c o u v e r  area Bas a rather  l a r g e  Japanese p o p u l a t i o n ,  

i n c f u d i n a  t h e  S t e v e s t o n  f i s h i n 3  area, a s  well as the aovntoun 



P o u e l l  Street business area ,  O n l y  f o r e i g n  students born an3 

raised i n  Japan Mere use4 i n  this s t u d y ,  houever, T h i s  was done 

t 9  e s t a b l i s h  a sors h o i i t o q s n e o u s  sample, a n d  t o  4 i s c o u n t  t h e  

effect of a i a f e c t a l  variations peculiar to the V&acouser 

T h e  s a m p l e  ossd f n  t h i s  s t u d y  is a t  once b o t h  a 

ecen~enkence saaplet a n 4  a sjudaeisenL sa~pfe*, Tt is a 

c o n v e n i e n c e  sample f n t h a t  a n f y  svairable Japanese a n d  E n q l i s h  

s t u d e n t s  from t h e  Vancouver area u h o  were u i l P i n q  ta ~afticipate 

have been used, w h i l e  it is the l a t t e r  type la t h a t  t h e  

cross-section t o  $9 saspled was subjectively chosen from ah 

enorBous potential saapfe size, This larqer potential s a ~ p l e  uas 

not used, for f t woaZd have intraduce4 v a r i a b l e s  o u t s r d e  the 

scope of discussion of this s t u & y ,  These v a f i a b X e a  include c s e a t  

dialectal i d i o s y n e ~ a c i e s  p e c u l i a r  t o  sections of the l o c a l  

Japansse co@auniti%s, as well as enarsous sociolinquistic 

c o n s i d e r a t i o n s ,  F n v o l v i n q  rura l  f ishina an& f a r ~ i a a  o r o u p s  a s  

o s l l  a s  urban b u s i n e s s m e n  and eatrepcaneurs, T h e  l o c a l  

p o p u l a t i o n s  are  f i l l e d  with recent i a ~ l q r a n t s  as v e f f  as t h i r d  

and fourth qenerat ion Japanese C a n a a i a n s ,  s o  t h e  a s a u n t  af 

exposure t o  the E n q l i s h  lanquaqe  would h a v e  been ano ther  

v a r i a b l e  i a p o s s i b l e  to qauqe or to c o n t r o l  f o r e  All f i f t y  

subjects were s t u i i e n t s ,  



QaestLnm&k% Qsskaa ~ a 9  Cens&suGthea 
T h e  d e s i q t  a n 3  c o n s t r u c t i o n  of  a s u i t a b l e  questionnaire 

p r e s e n t e d  some p r o b l e % s -  Care had t o  b e  taken t o  test only t h e  

d e s i r e d  l i n q u i s t i c  p h e n o ~ e n a n *  A t y p e  of contextual analysis was 

u l t i m a t e l y  used, whereby t h e  s n b j e c t s  were g i v e n  a short 

s i t u a t i o n  or context ,  folloued bg a q u e s t i o n -  T h e y  vefe u i v a n  ns 

c l u e  a s  t o  t h e  correct or appropriate S n s u e r  o t h e r  t h a n  % h a t  t h e  

c o n t e r t  h a d  s u q q e s t e d ,  They  were t h e n  to  answer t h e  q u a s t i o n  a s  

t h e 7  uould i n  noraal  c o n v e r s a t i o n ,  aria c o u l d  p o t e n t i a f f y  c h o o s e  

o n e  af f o u r  ansver  t ~ p e s :  

I .  @lot, w i t h  a n s q a t i v e  t a q .  

2. @ Y E S ' ,  w i t h  a p o s i t i v e  taq,  

3 ,  'Nog, v i t k  s positive taq ,  

4 .  s Y ~ s g ,  s i t& a n e g a t i v e  t a q .  

T h e  s u b j e c t ' s  choice of answer, or a e t h o d  of d e a l i n o  with 

negat ive  questions i n  E n s l i s h ,  was t h e  l i n y u i s t i c  fora i n  

q u e s t i o n ,  and t h e  d e p e n d e n t  varfabfe f o r  the aaalysis of t h e  

results. Each c o n t e x t / q u e s t i o n  v a u f d  h a v e  t h e s e  four ootentiaf  

response types, b u t  o n l y  one ~ 0 t 3 l d  b e  correct if I t  were t a k e n  
I 

i n  c o n t e x t ,  an& un3er t h e  rules  af  E n q l b s h  qrannar ,  If, for  

example, i n  c o n t e x t  ue could only e x p e c t  t h e  t a q  $1  t28idnttg  i n  

t h e  a n s w e r ,  the s u b j e c t s  u o u f d  h a v e  t h e  choice af s a y f n q  'Yes, P 

8 i d n t t *  or @ g o ,  f 4 i d n @ t s ,  If the q u e s t i o n  asked u e r a  a n e g a t i v e  

q u e s t i o n ,  a n f y  o n e  of t h e s e  responses would be C U L E ~ C ~ ,  aqain 

a c c o r d i n a  to  the rules of E n q l i s b  qramaar* Ta J a p a n e s e ,  01% t h e  

o t h e r  h a n d ,  accord inq  t o  t h e  context, either *Yes, 1 E i d n r t v  ar 



@No, 1 d i d n ' t f  ~ i q h t  be  carrect, Phat u l t i m a t e l y  h a d  ta be 

d e t e r ~ i n e i l  aas where, why, and kov the n a t i v e  speakers of 

J a p a n e s e  used t h e  correct and Incorrect l i s q u i s t i c  E o r w  when 

a n s w e r i n o  these n e q a t i v e  questions i n  E n q X i s h ,  .i% contextual 

a n a l y s i s  of t h i s  p h e a o ~ e n o n  was deested to be a refevant tzst. 

Contextual a n a l y s i s  exaeines a l i n q u i s t i c  for@ io u ~ d e r  
to d e t e r e i n e  where, why, and hou f r e q a e n t l y  t h a t  fox% 
occurs i n  c , , , Q i s c o n r s e ,  
( C E ~ C @ - R U F ~ E I .  ?98O:41] 

U s i n g  n e a a t i v e  q n e s t i a n s  a s  the l i n g u i s t i c  f o r %  in q u e s t i o n ,  t h e  

f r e q u e n c y  u i t h  w h i c h  native Japanese nsed the carzect and 

i n c o r r e c t  forms i n  a n s w e r i n q  campared u i t h  t h a  E n a l i s h  contro l  

qroup p r o v e d  ta he a &a j o t  a s o e c t  of t h i s  research. 

Care had* t a  be t a k e n  t c t  test 3 r d  colapetence ra the r :  thak a 

f o r ~ a l  writtea co@peience. The Jaeanase school systes s t a r t s  i t s  

t t a i n i n q  early i n  EnqXish qranwar and literature, and t6e 

Japanese g i l l  q e n e r a l i y  k n o w  t h e  f o r a a f  rules, kn ear l i e r  pilot 

s t u d y ,  usfnq a Oiffetont f oraa t ,  B a d  t h e  s u b - f e c t s  e h o o s i n q  u h a a  

t h e y  d e e ~ e d  a corr9ct  response froa a list of f o u r  responses 

u h i e h  t h e y  ha& i n  f ront  of thaa ,  It became apparent that a %ore 

accurate a s s e s m e n t  of their responses uas one in which t h e y  hadl 

to d e c i d e  upon an s p p r o p r i a t e  ansver  w i t h o u r  t h e  a i d  o f  a key, 

b u t  @@rely u s i n g  t h e i r  own oral  co~peteace. R ten s econd  t i m  

i i a i t  was iaposed upon the a n s w e r i n q  of slf q u e s t i o n s  t o  a13  

s u b f e c t s ,  and this fn some wag forced t h e  s u b j e c t s  to respona i n  

a Banner n o t  unfikz t h e y  would bad the pressures of a real 

conversation b e e n  ikrtpcsed upon t h e % .  



It was important, in t h e  cons4xuction a f  this 

q u e s t i a n n a i r o ,  t o  f a b r i c a t e  S a P i e v s b l e  s i t u a t i o n s  a n d  contexts%,  

and to fol low t h r a u q h  with q u e s t i o n s ,  p o s i t i v e  a n 6  n e s a t i u e ,  

t h a t  would c o e p P e m e n t  the c o n t e x t s .  The contexts h a d  t o  b e  

composed w i t h o u t  r e s o r t i n q  t o  a &iff  i c u l t  s v n t a r  ar d i f f i c u l t  

s e ~ a n t i c s ,  v h i c h  c o u l d  h i a d e r  t h e  xesponses  of t h e  n o a n a t i w e  

sample. T h e  q u e s t i o n s ,  n e q a t i v s  a n d  positive, had to be 

r e p r e s e n t a t i v e  of those common i n  casual c o n v e r s a t i a n ,  aqain 

u i t h o u t  r f s o r t i n q  t o  a & i f f  l c u l t  syntax o r  s e ~ a n t i c s .  An 

i n f i n i t e  n u e b e r  of p o s i t i v e  a n d  n e g a t i v e  y e s / n o  questions is  

c o n c e i v a b l e ,  b u t  the c o n c l u s i o n s  drawn had  t o  be a p p l i c a b l e  ta  

t h e  uniutirse of these q u e s t i o n s ,  an& n o t  marely t o  t h e  s m c i f i c  

corpus i n v o l v e d ,  N a t i v e  i n t u i t i o n  a n d  e x t e n s i v e  r e r i s k o a  a f t e r  

several p i l o t s  u e r a  b o t h  used t o  a r r i v e  a t  a qaestiosnaire f o r a  

t h a t  h a d ,  i n  t h e  e n d ,  n o  e x t e s s f v e  interference f r o n  a 

bur d e n s o w e  s y n t a x ,  s e m a n t i c s ,  o r  confusion arising f r a ~  tbe 

contexts thetasex ues. 

The q u e s t i o n s  i n  th3s s u r v e y  sere f i s i t e E  t o  t h o s e  v i t h  t h e  

a u x i f  i a r y  preposed  t o  s e n t e n c e  initial p o s i t i o n .  In tanat ion  

q u e s t i o n s  and t a a  q n o s t i o n s  were n o t  U S B ~ ,  far  t h a t  weald h a v e  

c o m p l i c a t e d  t h e  resa i t s  and brouqht  In v a r i a b l e s  o u t s i d e  t h e  

scope o f  t h i s  s t u d y .  T h e  p r e p o s i n q  af t h e  auxiliary for@ ta  

s e n t e n c e  i n i t i a l  p o s i t i o n  is  ans aE t h e  fundamental quastion 

n t a r k e r s  i n  ~ n q l i s h ,  This is the s o l e  d i s t i n c t i a n  of a l l  

n u n - i n t o a a t l o n a l . ,  aon-taq y e s l n o  p n e s t i o n s ,  w h i l e  a t  o n e  l eve l  

of deep s t r u c t u r e  it is the sole taarker of afP y e s / n o  q u r - , s t i o a s .  



There are f i v e  @ajar  a u x i l i a r y  t y p e s  i n  E n q f i s b *  These &re: 

1. forms of B k .  

2 .  Forms of DO, 

3. Forms of H6VE. 

4, b o a a l  verbs, 

5. Transitive and i n t r a n s i t i v e  verbs. 

The cateqory of t r a n s i t i v e  a n d  i n t r a n s i t i v e  verbs C U R S ~ S ~ S  8f 

o n l y  archaic forins and fraqeents ,  so only t h e  f i r s t  f o u r  

categories were useii i n  the tes t ing ,  Ten a u x i l i a r y  fotmo were 

used: 

1, do 

2 .  d i d  

3. will 

4. would 

5 ,  is 

6 .  arc 

7. can 

8 ,  c o u l d  

9. h a v e  

10, should* 

A feu forms, such as L s h a f l e  and * % a y *  were o~itted f ro% the 

corpus,  f o r  they are rarely used, even b y  native speakers, 

d u r i n g  in t er toqa t fon ,  a n d  are even @ore i n f r e q u e n t  or obsolete 

uh e n  used i n  n e g a t i v e  questfons, T h e  ~ o d a f s  'can, eauld, will, 

would, a n d  s h s u f d L  wefe used, three of u h i c h  are s u h f u a c t i v e  

s o d a l s *  Other aoda l s  were e x c l a d e d  o n  the b a s i s  of their a r c h a i c  



q u a l i t i e s ,  a s  well a s  t h e i r  c h a r a c t e r i s t i c s  o f  s l a n q  or 

p o l i t e n e s s ,  an& because of t h e  b r e v i t y  GE the f i n s f  t e s t i n a  

c o r p u s .  Foras  of 6E (is, a r e ) ,  DO (Bo,  d i d ) ,  and E A V E  uere a l s o  

ust ld .  

The test was o r f q i n a l l p  u s e d  i n  a p i l o t  w i t h  a c o f u u s  ~f 

t h i r t y  quest ions ,  The t e n  a u x i l i a r y  • ’ o r e s  were t o  be n s w l  t h r e e  

tinas each,  twice i n  n e q a t i v e  q u e s t i a n s ,  s o l i c i t i n q  b o t h  a 

positive an4 a neqative r e s p o n s e ,  a n d  once i a  a p o s i t f r o  

a u e s t i o n ,  solicit in^ either a n e q a t i v a  or a positive response .  

I t  was found, t h o n q b ,  t h a t  t h e  q u e s t i o n n a i r e ,  with a corpus of 

t h i r t y  q u e s t i o n s ,  was a h e a v y  burden o n  t h e  v o l u n t e e r  i n f o s ~ a n t s  

in terms of time and s e n t a l  f a t i q u e ,  The f i n a l  p i f o t  for% and 

f i n a l  q u e s t i o n n a i r e  fora  wem b e l i s i t e d  to it c o r p u s  aE fiftsetl 

questions. As t h e  survey uas d e s i a n e d  t o  test the s u b - j e c t s C  

a b i l i t y  t o  answer n e a a t i v e  questions, i t  was decided t o  use e a c h  

auxiliary fsxm once in a n e q a t i u o  question, and u s e  f i v e  38 

t h e s e  a u x i l i a r y  f o x ~ s  a s  t h e  f o r ~ s  i n  p o s i t i v e  g n e s t i a n s .  For 

t h e  ten n e a a t i v e  q u e s t i o n  fares,  f i v e  uere used  to s o l i c i t  

neqative x e s p o n s e s ,  a n d  f i v e  for p o s i t i v e ,  The ehaice of v h i c h  

answer t y p e  would b e  s o l i c i t e g  far e a c h  a u x i l i a r y   for^, neqat f  v e  

or p o s i t i v e ,  was a c h i e v e d  by a randoa sa~ple of t h e  items 

i n v o l v e d ,  B e c a u s e  caf t h e  Z i s i t a t i o n  of q u e s t i o n  i t e ~ s ,  a testina 

of  certa in  c h a r a c t e r i s t i c s  or s a n i f e s t a t i o n s  of t b e  a u x i l i a r y  

E o r e s  h a &  t o  b e  s a c r i f i c e d *  foras of B E ,  for example, say be 

d e r i v e d  f r o a  a c s p u l a r ,  proyrassiue, ot perfective B E  Sara. U n l v  

t h e  copular a n d  p r o g r s s s i ~ e  forss were useif  i n  t h i s  study* 



Blf tenses, past, p r e s e n t ,  and  f u t u r e ,  were u s ~ d  i n  the 

f o r m a t i o n  of  c o n t e x t s  aria q u e s t i o n s ,  a s  tease is n a a i o r  fac tor  

i n  the speaker * s  d s c i s i o n  to use one f o r &  of q u e s t i o n  aad of 

a u x i l i a r y  over a n o t h e r .  On t h i s  basis i t  was d e c i d e d  to i n e l o d e  

tense i n  the c o n s t r u c t i o n  o f  questions and contexts. , 

U ~ o n  t h e  c o ~ p l e t i o n  of several  p i l o t s  the f i n a l  f o r @  of t h e  

q u e s t i o n n a i r e  was c o n s t ~ u c t e d .  This f i n a l  Zota saw the use sf 

af  P desired auxiliary f o r s s ,  and t o o k  into account various 

a s p e c t s  of t h e  U S E  of t e n s e s .  It a l s o  dispense& w i t h  gost  if not 

all coafusion s r i s k n q  from the s e ~ a n t i c  and s y n t a c t i c  f o r a s ,  a s  

well a s  p o t e n t i a l  c o n t u s i o n  a r i s i n g  from t h e  contexts a n d  

q u e s t i o n s  I h s a s e l u e s .  The fifteen items were rani l sa ly  arranard 

o n  t u o  d i f f e r e n t  questionnaire foras, a h e r e  an i t e a  w o u l d  

e o n s f s t  of a n  isolated c o n t e x t  a n d  a question a p p f o p r i a t s  to 

this c o n t e x t .  

P r o c e d u r e s  --------- 
The final f o r ~  of the q u e s t i o n n a i r e  was ad~fnisteted ta 

each  s u b j e c t  iadiwidually, t h a  e n t i r e  proceedinqs t a k i n g  r a u ~ h l y  

ten sfnutes per s u b j e c t .  The q u s s t i o n n a i r e  i t e ~ s  uefs u n i f o r ~ l y  

r e a d  t o  each subjsct by the e r a ~ i n e r ,  %ad the i n t a r v i c v  gas 

t a p s r e c o r d e d  and t r a n s c r i b e d  s i m u l t a n e o u s l y ,  fo r  l a t e r  a n a l y s i s *  

T h e  same q u e s t i o n n a i r e  uas q i v e n  t o  both n a t i v e  speakers  of 

E n g l i s h  an& ~ a p a d e s e .  T h e  n u a b e r k n q  of t h e  iteats was a l t e r e d  o a  

5 0 %  of t h e  q u e s t i o n n a i r e s ,  so a s  not t o  alfaw for a n y  "or5er 

effect " i n  t h e  resa l t s  of t h e  s u r v e y  (See F i s o r e  t f . 



111 s u b j e c t s  Here asked t o  f i l l  o u t  an i n f o r ~ t a t i o n  sheet 

i a w e d i a t e l y  prior t o  the a d ~ i n i s t r a t i o n  sf t h e  p u e s t i o a n a i r c ( S e e  

F i q n r e  2 ) .  This i n f o r m a t i o n  s h e e t  elicited d a t a  r e l e v a n t  to t h e  

f i n d f n q s  of the s t u d y ,  infarwat ion r e q a r d i n q  t h e  sublectts aqe, 

sex, n a t i v e  f a n o u a z e ,  l e n a t h  ~f t i a e  i n  a n  E n q f i s h  speakina 

c o u n t r y ,  a n d  a s e l f - a s s e s s ~ e n t  of t h e i r  own E n q l i s h  s~egkins 

a b i l i t y .  Tho s u b j @ c t s  uere here asked to i n d i c a t e  i f  t h e y  wece a 

b e q f n n i n q ,  intet~ediate, a d v a n c e d ,  or E l u s n t  E n q l i s h  speaker, 

a n d  a p p r o p r i a t e  d e f i n i t i o n s  of t h e s e  t e x a s  uefe b r s x d e  e a c h ,  

This s e l f - a s s e s s s e a t  was thonqht t o  be a s a f f i c f e n t  B e a n s  of  

g a u g i n g  t h e  s u b j e c t s V f f u e n c y ,  i n  t h a t  i t  was usod only as a 

supplement t o  t h e  i n f o r n a t i o n  e l i c i t e d  r eoa td inq  the l e n q t k  of 

t i a e  that t h e y  h a d  r e s i d e d  i a  an E a q l i s h  speakiaq c o u n t r v .  

The s u b 3 e c t s  Mere t h e n  q i v e n  a sheet of paper w i t h  f i f t e e n  

story f i n e s  or contents o n  it, They uere a t  no tiwe qkaen a n y  

c l u e  a s  t o  t h e  e s p h a s i s  of the questionaaire, an6 were a t  ns 

t f ~ e  g i v e n  any p r o 3 d i n q  i n  terns o f  band or body ~ o v e a e n t s  i n  

t h e  d i r e c t i o n  of an expected a n s w e r .  There sere ns questions a n  

t h e  subjects' p a p e r s .  The s u b j e c t s  were asked t o  answer t h e  
I 

questions a s  if' they were a p a r t i c i p a n t  i n  t h e  conversatirsn. 

There was an example contex t  ~ n d  q u e s t i o n  on t h e  inforaation 

sheet, w h i c h  was e x p l a i n e d  before t h e  s tart  of t h e  testisq. The 

e x a e i n e r ,  a f t e r  s t s r t l n q  the t a p e r e c o r d e r ,  u ~ n f d  reaa a l o u d  t h e  

c o n t e x t  v h i e h  t h e  s u b j s c t s  had he fore   the^, and t h e n  a s k  a 

q u e s t i o n  a t  i t s  close. The s u b j e c t s  were t h e n  asked t o  a n s v c x  

t h e  q u e s t i o n .  B n  example of t h i s  f o r ~ a t  is a s  f o l l o v s :  



The subjects w o u l d  see a context o n  t h e  p a g e e  

Larry a n d  D a i s y  qo to R c D o n a l d s ,  
D a i s y  does n o t  like hasburqers. 

The e x a m i n e r  wouJ5 read t h e  f a l f o u i n q  to t h e  subjects: 

Larry a n d  Daisy qo to RcDonaltls. 
Daisy does not  l ike  h a m b u r q e r s .  
D a i s y  asks Lazrp 'Don't they sarve sushi here?' 

T h e  s u b j e c t s  would not  see or read t h e  question, but merellv hr;ar 

the e x a ~ i n e r  ask it. T h e y  uanld t h e n  q i v e  the answer t h s y  deetme 

a p p r o p r f a t e .  T h e  suljects u e r e  q i v e n  a t e n  second s p a n  of tise 

t o  a n s w e r  t h e  question. T h i s  is t h e  tise a l l o t s e n t  q f r e a  to 

studeats  t a k i n g  t h e  TOEFL ( T e a c h i n g  of E ~ q P i s h  as a P o m i q n  

Lanquaq@f test, an3 was f e l t  to b e  an a p p r o p r i a t e  a2 l o t ~ e n t  s f  

t i a e  i n  which' t o  ansuer t h e  questions. 

The tap&? was r e p l a y e d  fry t h e  axaeiaer to v e r i f y  t h e  

transcribed results, and the data uas then procassed far  the 

coeputer. T h e  f i n a l  fora of the questionnaire and infor@atfan 

s h e e t  ar@ h e r e  incXu4ed. 



Larry and D a i s y  qa t o  BcDonafds for l u n c h .  

D a i s y  d o e s  not  l i k e  haeburqers. 

Baisy asks Larry *Don't they serve sushi bere?' 

Br. Tanaka u a s  t u o  h o u r s  l a t e  f r o ~  u o f k .  

X i s  u i f e  ate dinner without his, 

When Be q o l  hoae h e  s a i d  that h e  was huaqfy. 

His uife a s k s  L H a v e n v t  y o u  eaten gat?' 

L i t t l e  Lynda was p u t  to bed  over t r o  boars aqo. 

Her @other finds her v a t c h i n q  P .V.  

Her mother asks  * S h o u l d n v t  you b e  i n  bed?* 

D a i s y  b a s  p i c t u r e s  of Robert Redford  on h e r  walf 

She also h a s  p i c t u r e s  of hi m  in her  u a l l e t .  

Larry asks 'Do you like Robert Redford?' 

Richard and Kathy are at a r e s t a u r a n t ,  

Richara h d t e s  to  eat peas* 

Kathy asks his * W o u l d n v t  you f i k e  sose aore p e a s ? *  

Brett and L a u r i e  are q o i n q  t o  see aovfe. 

L a u l i e  @ants t o  see t h e  a o v i e  ' E . T I e  aqain. 

Brett  a s k s  her  * D i & n t t  you alreai ly  see t h a t  auvie?* 

Brett  watch@& t h e  n e w s  on 1C.V. 

Laurie ca@G h o a e  f ros  work. 

S h e  a s k s  h i m  ' D i d  you see t h e  news?' 



John t o o k  his handsorue frlania Bill to a p a r t y .  

Thare &ere @ a n y  t e a n - a q e  qirfs  t h e r e .  

One q i r l  asks B i l l  *krenft you Eobert k e d f o r d ? '  

Larry i s  h i t t i n g  h i s  s i s ter  Lvnda. 

H i s  @other sees t h i s *  

H i s  mother asks hie ' S h o u l a  you be hittinu your s l s t e e l '  

70, Barb a r ~ d  Les w a n t  a v a c a t i o n  this w i n t e r .  

Barb wants to qo to Alaska. 

Les asks her 'Wonst it be cold?' 

71. Charles can't find his new book8 

He finds S c o t t  ~ s a d i n q  i t  in his becirootti. 

He asks Scott * I s n t  t that my book?' 

12, Mr* Jones p i c k s  up  h i s  wife af ter  uork. 

T h e y  are  b o t h  hunary. 

He asks her 'Have you eaten y e t ? '  

1 3 .  Bark a n d  Nsrry are i n v i O e d  ta Kiats house8 

Sark qets s ick,  SO Hafry ~ 0 8 s  alot%ec 

Ki@ asks Harry ' C o u f d n t  t Mark CUB@?* 

I & .  Waoko wants t o  see a a o v i e  t o n i g h t ,  so she ~ i s se s  school. 
I 

Yoi ch i phones her- 

Be a s k s  her @Can't you coma to  t h e  sovie  toniaht?*  

IS8 Scott csees hose, 

His u ~ b t e l l a  is d r i p p i n g .  

C h a r l e s  a s k s  h i m  '1s it r a i n f n q ? '  



g&fpg@stig& sh$g& 
The Eoi lou inq  is a copy of t h e  q u e s t i o n s  dskea  e l i c i t i n q  

i n f o r a a t f o u  pertinent t o  t h e  study .  Each s u b j e c t  c a m p f e t e d  t h i s  

information sheet* 



E , )  Your level af E n q l i s h  s p e a k i n g  a b i l i t y  is: 

1 )  B e q i n n i n q  - (You a r e  - f a s t  fsarninq. You can speak  a fenl 

sentences and phrases,) __ 

2 )  Interziscaiate - (You can h o l d  s i m l a  conversatioris, and can 

commonicatr: your safzl  ideas.) -- 
3) kltvi lnced - (You h a v e  a qood knauferJqe  of E n g l i s h ,  v i t h  o n l y  

sonre d i f  f i c n f  t y  * )  -- 
4) Fluent - (You have a n a t i v e - l i k e  ability i n  t h e  l a n q a a q s - l  --." 

Please answer these questions as you w s a l d  i n  a nersaf  

conversation. 



X V *  RESULTS 

ill1 f i f t y  sut>jects c o m p l e t e 2  t h e  saee test. T h c - i r  f s s u l t s  

uiif be discussed hero, i n d e p e n b e n t f y  a t  first, an& then as P h e p  

cowpare to one anather. 

As s t a t e d ,  a l l  a n s u a r s  and responses, t o  be s c c e p t s b f e ,  h a d  

t o  f i t  i n t o  one of the four answer cateqories; 

1 

2 * 

3 

4 8 

T h e  

1. 

2 .  

3,  

4. 

No, u i t h  a neqative t a q .  

Yes, with a positive tag, 

Ho, w i t h  a p o s i t i v e  t a q .  

Yes, u i t h  & n e q a t i v e  taq, 

cateoariek can b e  d s l i a e a t e d  a s  s u c h :  

C a t e q o r y  1 - *How w i t h  a n e q a t i v e  t a g .  

l e q a t i v e  disagree~ent i n  Japanese, 

Hegative d r s a Q r e e i s e n t  and ~ e q e t i v a  aqresaent 

C a t e q o r y  2 - *Yes8 with a ~ o s i t i v s  t a q ,  

P o s i t i v e  aqreeeent in Japanese* 

P o s i t i v e  aqresaent an& p o s i t i v e  disaqreaaenl 

Cateaory 3 - '$40' with a p o s i t i r s  taq, 

Positive disaarsement  i n  Japanese, 

Not ased i n  E n g l i s h .  

Cateaory 9 - Ves8 with a n e g a t i v e  Paas 

Neqative aqr qeaent in J a p a n e s e .  

Not n s e d  i n  E n q l i s h .  

h n s v e t s  Here deemed u n a c c e p t a b l e  if t h e  s u b f e c t  d i a  nal q u a l i f y  

the a n s x e r  u f t h  a t a g ,  A * t a q t  was c o n s i d e ~ e d  to be t h e  rPsVanse 



quafifyiaq t h e  @ y e s B  or e n o b a p p e c t  of t h o  e n t i r e  resnonse, E~ a 

few i n s t a n c e s  it was needed t o  a p p r o x i g a t e  t h e  ancuer t o  an 

a p p r o p r i a t e  c a t e g o r y .  Far exaaple, to t h e  auest isn:  

fWoofdn@t you like Bore peas?' 

many s u b j e c t s ,  E n q l i s h  and J a p a n e s s ,  r e s p o n d e d :  

'No, thank youoS 

Phis constitares a p a f i t e  r e f a s a l  ko t h e  r e q u e s t ,  The fora % a s  

used p r o p e t f y ,  and therefore the answer was t r e a t e B  t h e  saaa a s  

an ansver of: 

*No, 1 wouldn*t,@, 

a category  1 response, B B s *  uith t b e  neqative t a g  * I  wool3n@tS. 

A l l  answers, t o  b e  qraamatfcaliy correct, had ts b e  frog 

e i t h e r  t h e  f i r s t  sr t h e  second cateqories, a e p e n d i n ~  upon the 

specific context in q u e s t i o n .  A31 c a i e q o r p  3 and 4 sespanses 

were deesed u n q f  airinati cbl  and therefore incorrect * a l l  r e s a l t s  

were a t  first I n  a cateqarisal fsra, aad had to b e  processes, ia 

t a r s s  of the nuwbez of correct a n 8  i n c o r r e c t  r e s p o a s e s ,  b e f a r e  

any weaninqful analysis c o n l d  be done. 

The subjectsB ability to correctly answer t h e  corpus  af 

questions was used as the dependent variable i n  t h i s  study, 

while the inde~enaent variables were c a e p o s e d  of infos~ation 

elicited f r o s  the infarmation sheet, data c o n c s r n i n q  t h e  

subjectsf aqe, s e x ,  Enqlish fluency, n a t i v e  l a n g u a g e ,  and the 

l e n g t h  of t i ~ e  t h a t  t h e  subject had r e s i d e d  in an E n q l i s h  

s p e a k i n g  c o u n t r y .  



N a t i e e  zggakggg Resu3tg ------ 
T h e  contro l  group  c o n s i s t e d  of  ten n a t i v e  E n q l i s h  speakers 

a t  t h e  U n i v e r s i t y  l e v e l  fro% various f a c u l t i e s  a t  S i p o n  Fraser  

U n i v e r s i t y .  T b r  n a t i v e  speakerss d a t a  u a s  analysed i n  order t o  

v e r i f y  certain ~ r e 3 i c t i o n s  nade r e q a r d i n q  n a t i v e  speaker a b i l i t y  

t o  answer correctlg n e g a t i v e  q u e s t f o n s  i n  E n q f f s R *  T h e  f i r s t  

step i n  t h e  analpsis of t h i s  d a t a  was acrefy the t a l l y i n a  o f  

results, correct and i n c o r r e c t  r e s p o n s e s .  There uere 150  

responses aade by the n a t i v e  sample, and  s i x  errors  uere 

r e p o r t e b ,  Three sab j ec t s  made a t o t a l  of one error e a c h ,  w h i l e  

one subject ~ a d e  three errors* Tuo of t h e  errors sad@ by t h e  

n a t i v e  s p e a k e l s  were reportea afi ites 9 a n d  itetrt 1 5 ,  ~ o s i t i u a  

p e s l n o  q u e s t i o n s *  ltes 9 a l l o u e d  Ear s u ~ e  i n t e r p r e t a t i o n  on t h e  

p a r t  of  t h e  ansverinq subject, a n d  was there fo fe  g h a t  we ~ o ~ l d  

c a l l  an 'opinion q u e s t i o n c ,  T h e  ansners t o  sowe o f  these were 

incorrect  i n  P i q b t  of t h e  c o n t e x t s ,  b u t  uere stiff q r n m a t f c z l l y  

correct i n  t h a t  t h e y  were  fro^ one of the f i r s t  two answer 

F i f t ~  per cent of the errors ~ a d e  by t h e  n a t i v e  Group vefe 
I 

found to be u n g ~ a a m a t f c a f ~  Two errors  on i t e ~  6 an6 on@ errax an 

item 10 were of the t h i r d  category t y p e ,  'No, with a p o s i t i v e  

t a q s L  The other error  made by the E n g l i s h  qroap was repacted an 

i t e ~  I f .  T h f a s  of t h e  errors m d e ,  those an itea 9 ,  i t e ~  I ? ,  and 

i t e a  15, were q s a a m a t i e a l l y  correct, a n d  f t  aust be assused t h a t  

t h e r e  was so%@ subject c o n f u s i o n  r e o a r d i n q  t h e  context ur 

q u e s t i o n .  



FGE the t h r e e  qraaaat icaxiy  i n c o r r e c t  responses, itea 6 Z ~ G  

itza 1 0 ,  a n e y a t i o s  q u e s t i o n  uas asked s o l i c i t i n q  a m s i t i u e  

cateqory 2 r e s p o n s e *  ' f u o  sttbjects r s s p o n d e a  u i t h  @No, 'E d i d , *  on 

% t e a  5 ,  a n d  on*- w i t h  *No, i t  w i l l , *  on itost 10. The ansuers to 

these i t e a s  can  eatk b e  classified F d e c l a r a t i u e s F ,  and t h e  

subjects, when a n s v e r i n q  a n a p a t i o e l p  phrased q u e s t i o n  which 

t h e y  w i s h e d  to a n s v e s  i n  the a f f i r m a t i v e ,  f e l t  t h d t  t h e y  kae f a  

neqate t h e  n a q a t e d  predicate a f  t h e  interropative, a n d  t h e r e b y  

arrive6 at the incorrect cateqorr 3 tesyonses ,  'Mu*, v i t h  a 

positive taq. 

There uas a Y X  arror r a t s  for t h e  a a t i v e  s p e a k e s s  i n v o 2 ~ i n q  

n e q a t i v e  questions, and a 4% srror r a t e  inpolvinq t h e  entire 

corpus of q u e s t i o n s .  The mean response r a t e  for t h e  eatire 

s a ~ p f e  was 14.6  correct responses for each s u b j e c r .  

There  uas no s i q n i f i c a n t  difference recorded i n  ~ a t i v e  

speaker ability t o  c o r r e c t l y  answer n e q a t i v e  q u e s t i a n s  n i t h  

regazes t a  aqe, s e x ,  or lenqth of t i ~ e  t h a t  they h a d  r e s i d e d  i n  

a n  Enqfish speaking e n v i r o n a e n t .  811 were native speakers of 

English, so self-assessed flnencr was nor deewed to bo a 

eeaninqful vatishle(See Table I ) *  

WonnatSve S ~ & & & g g g  &gg&p -------- 
The Japanese  s a a y l e  used i n  this s t u d y  o r i q i n a l l y  consisted 

of forty subjects. DRe s u b i e c t ,  however, scored n i n e  

unacceptable answers, five i n c o r r e c t  answers, a n 8  o n f y  an@ 

corkeft. Be was a Japanese eaale un$at 1 9  years  tbf rrqe, v h o  had 



TRBLE 7 ------- 
RAT3.f  E SPEWEEB R E S U L T S  

Contextually 
f ncorrect 

l i v e d  in CanaGa f o r  o n l y  s e v e n  m o n t h s ,  a l t h o n q h  h e  assessed 

h i ~ s e l f  as  sn einteraediatet E n q l i s h  speaker. His ~esults s raved 

h i %  to be aa o u t l i g r  or far ontlier on sost s t a t i s t i c a l  t ~ s t s  

aone, so h e  wzis resowed from the s m u p i a  and the tests were 

repeatea, uith a a 3 d i f i e d  sawgle size a f  t h i r t 7 - n i n e  s u b - i e c t s -  

There Mete 5 6 5  potential responses for t h a  s a a p l e  of 39 

subjects.  Seven answers  vere either left blank or found to be I 

unacceptable. There s e r e  139 errors mads, and the s a s c l e  had  a 

wean response r a t e  of t t . 5 l  correct f esponses per subject, 

Positive Ouestfons 

Ten of the 135 incorrect resDonses were ~ a d e  on items a ,  9,  

1 2 ,  and 3 5 ,  positive questions. T h e r e  uere no errors on ite& 7, 



also a positive question, f t e ~  s o l i c i t e d  a c a t e ~ o r y  2 

r e s p o n s e ,  a n d  t h e  l o n e  error m d e  here uas a cateoory 1 

response, a q r a ~ w a t i c a l l p  correct a n s u 3 r -  Item 9 s o l i c i t e d  d 

c a t e q o r y  4 response ,  a n d  of t h e  s i x  er rors  made h e r e ,  f r v e  Mere 

fro@ c a t e q o r y  2 ,  a n d  o n e  fro& categafy 3 .  The e a t e q o r v  2 s r rors  

are q r a ~ l a a t i c a l l y  correct, but c s n t e x t u a f f y  i n c o r r e c t ,  a n d  a n l g  

t h e  i acorrec t  answer f r o a  c a t e g o r y  3 uas g r a a m a t i c a 3 . l ~  

i n c o r r e c t .  ftela 1 2  s o l i c i t e d  a cateqory 1 responGe,  snr i  the lone 

i n c o r r e c t  a n s w e r  was a catesory 2 r e s p o n s e ,  q r a ~ ~ a t i c a l l y  

correct: b u t  c o n t e w t u a l l ~  incorrect. I t e a  15 solicited a c a t e a l a r y  

2 a n s u e r ,  and t h e  two i n c o r r e c t  r e s p o n s e s  here were E r o ~  

cateqary t ,  a q a i n ,  a n s w e r s  u h f c h  were q r a s a a t i c a l l y  correct b u t  

c o n t a x t o a l l y  incorrect. O f  the t u n  r e s p o n s e  errors aade o n  t h e  

corpus o f  p o s i t i v e  ques t f a n s  a n l y  one was qraa~aticalf r 

i n c o r r e c t ,  v h i f  e n i n e  were q r a ~ ~ a t i c a f  l y  correc t  b u t  

c o n t e x t u a l l y  i n c o r r e c t .  The f i ve  incorrect c a t e a o r y  2 responses 

f o r  ites 9 can be explained by subfect sf c o n t e x t  c o n f u s i o n ,  for 

a l t h o u q h  only ane n a t i v e  E n q l i s h  speaker chose this rssoonse 

e r r o r ,  t h e  saBe p e r  c e n t a g e  (30% of b o t h  saimplssf in6uJLqed i n  
I 

t h i s  e r ro r .  A Bore aiiequate e x p l a n a t i o n  is t h a t ,  a s  h a s  been 

e x p l a i n e 9 ,  Xteg 9 was o p e n  t o  i n t e r p r e t a t i o n  f o x  soae s u h i e c t s ,  

a n d  many chose a n  o n e x p e c t e d  i n t e r p r e t a t i o n ,  

H e q a t i v e  Q n e s t i o n s  

If we s u b t r a c t  the t o t a l  nuatbsr o f  p o s i t i v e  q u e s t i o n s  i f 9 5 5  

f r o m  t h e  t o t a l  c o r p u s  o f  q u e s t i o n s  q i v s n  t o  the J a p a n e s e  sample 



(585) kie a r e  l e f t  r i t k  CI sum t o t a l  of 390  ~ u e s t i o n s ,  Qr t e n  

n e q a t i v e  qnest ions  f o r  each subject* Sewen of these responses 

were e i ther  l e f t  b l a n k  or fauna to b e  unacceptable, u h i e b  l e a v e s  

us w i t h  zt totaf of 383 questions v i t k  which t o  work* Of tbese, 

there were 1 2 9  incorrect r e s p a n s s s ,  a 33 ,6% error rate, w i t h  a 

@@an of 33-32? ,  O f  t h e  sample ,  66 were either *beqinninat or 

@intermediatee  speakers o f  Enqlish, u h i e h  would account for the 

ostensibly h i g h  error r a t e  of the s a m p l e .  E v e n  s o ,  0 5  t h e  I29 

errors Bade on t h e  n e q a t i v e  q o e s t i o n s ,  the beqinners accounted 

for  S O e # % ,  the i n t e r m i i f a t e  s u b j e c t s  35,474, t h e  a d v a n c e d  ? Z e B R ,  

and the fluent subjects accounted for 0 , 0 7 8  of t h e  errors* 

Some of f h e  errurs  sade  by the Japanese s a a p l e  were founS 

t o  be 'cantextual  e r r o r s B ,  errors  fro@ either cateqory T or 2 

which were gra@matically corract, b u t  incorrect i n  l i a h t  of the 

contexts they adi irsssed .  There uerr, 17 sach errars, f te4X  sf a15  

responses, and l 3 . l %  of a l l  errors aade. Therefore, 96 .92  o f  a l l  

errors made were from efther category 3 ar 4, ~rarnrraaticalPy 

incorrect  respaases(S;ee T a b l e  2). i ) f  the 37 crrntextuaf errors 

made ,  the beginners accounted for 23 ,53  of these e r r a s s ,  t h e  
I 

i n t e r a e a i a t e  s u b j e c t s  5 2 - 9 % ,  t h e  a d v a n c e d  77.6%, and t h s  ffurnt 

s u b j e c t s  accountsd f o r  5 - 8 %  of the contextual errors wade an t h e  

t e s t  items. 

For each i t e ~  there uas an *expected response e r r a r e ,  an  

error t h a t  was expected i n  l i q h t  o f  the uorkinqs a f  t h e  J a ~ a n e s e  

ansueriaa system. 3nly 10 of t h e  o n q r a ~ ~ a t i c a f  c a t w a r y  3 ant3 4 

errors were frmi a n  unsxpecteb response cateqorg, 9-61 sf a91 



Unacceptable 7 - 

Contextual l p  
Incorrect 3 7 

.-.---- 
Fatal 3 9 0  

Total 

ungramttmtical errors,  7.7% of a l l  errors,  a n d  2*SA o f  a l l  

r e s p a n s e s .  

Of a f f  r e s p o n s e s ,  I02 were Cexpected response errorst, 

26,6X of all responses, with a seaa of 26.1%. Of sXf 129 errors 

sat?@, 102 were ' expected  response errors*, 79% sf a3f errors, Of 

the 102 'expected response errors*, t h e  beqinnars  accaunted  f a r  I 

5Y,9R, w i t h  56 Errors, T h e  internediate s u b j e c t s  accounted f o r  

34*3X,  with 35  errors, the advanced for f0 .8%,  w i t h  f t  errors, 

and the f l u e n t  J a p a n e s e  speakers o f  E n g l i s h  made no  *expected 

r e s p o n s e  errorsf  ( S s e  T a b l e  3) . 



Item C 

------ 
1 
2 
3 
5 
6 
e 

7 0 
11 
1 3 
t 4 ----- 

Totals 

Ex pect ed 
Resoonse 
Errors -------- 

5 
9 
9 
6 

12 
1 3  
7 8 
1 2  
t t 
7 ----- 

1 02 

I .  Z tes l  7 .  T k e r e  weze s e v e n  errors s a d e  on itea I ,  37,138 of a13 

responses .  There E a s  one cateqory 2 error,  an& cateaorp 3 

error, and five cateaczry 4 errors, t h e  expected response I 

error. O f  all responses, 12.8% wars expected, 8 ~ d  71 -4% s f  

all errors were expected. T h e  q u e s t i o n  @as a neoative 

quest ion s ~ l i c i t i n q  a n e q a t i v e  response u i  th a n e g a t i v e  t a q ,  

a cnteaorp 1 rssponse, 

2. ftem 2 ,  There were 14 errors ~ a d e  on i t e m  2, 35.8% o f  a i l  

responses. There were three cateaory  2 errors, two cateqory 

3 errars ,  a n d  n i n e  cateqory 4 errors, t h e  e x p e c t e d  E e s w n s e  



error ,  Of a l l  responses, 23% uere e x p e c t e d  rvsounse errOrS,  

uhile 5 2 , 6 5 +  o f  a l l  e r r o r s  were expected errors, The question 

was a n e q a t i v e  question s o l i c i t i n g  a cateuofy 1 r e s p o n s e ,  

3.. Itent 3 *  There were t 6  errors ~ a d e  o n  itetll 3, 4 1 %  sf all 

responses .  Tkefe uere s i x  cateqory 1 errors, ens cateaory 4 

error, an3  n i n e  cateaory 3 errors,  t h e  expected response 

error- Of a l l  E B S ~ D ~ S ~ S ,  23% u e r e  expected response errors ,  

uhile 52.6% of all errors Here expscted respanse errors- The 

question was a neqat ive  questfon s o l i c i t i n g  a p o s i t i v e  

category  2 response, 

4, I t e ~  5 ,  T h e r e  werG e i q h t  errors &ad@ oa i t e ~  5 ,  28.5% o t  a l l  

responses. Theze vere two catequry 3 errors, dnd s i x  

cateqary 4 errsrs ,  the e x p e e t e a  response error* QI a31  

responses, 1 5 , 3 X  ueze expected r e s p o n s e  errors ,  u h i l e  75% of 

a l l  errors usrs expected response s r r o r s t  The it@@ a a s  a 

neqative q u s s t i o n  s u l i c i t i n q  a cateqory 1 rssponss, 

5 .  Itern 6, T h e r e  were 34 errors on i t e s  6 ,  35.8% of a f f  

responses, There was one cateaotp 2 error,  one c a t e a a f y  4 

error,  an8 twelve cateqory 3 errors ,  the expected response 
I 

error* Of a i l  responses 30.7% Mere erpecrea response e r r o r s ,  

w h i l e  CS5,7X'of a l l  errors were expected response BlCKOFS* T h e  

quest ion was a neaat ive  quest ion s o l i c i t i n g  a ca tesozy  2 

response- 

6 ,  f t e ~  8 ,  ~ h e r a '  uere 1 4  errors o n  i t e a  & *  35.8% o f  all 

responses* There uas one category 2 error, an$ thirteen 

cateqory 4 errors ,  t h e  e r ~ e c t e 8  respanse e r r o x .  Of a i l  



r e s p o n s e s ,  3 3 . 3 %  Here expects4 response shrots ,  u h i l . e  9 ~ ~ 8 %  

of all esrass  ware expected r e s p o n s e  e r r o r s .  T h e  q u e s t i o n  

w a E  a n e q a t i v e  question s o l i c i t i n q  a c a t e g o r y  1 response.  

7 ,  I t e a  70.  There were nineteen e r r o r s  on it@% I U ,  48*7 

r e s p o n s e s -  There was one category 1 error, anG e i a h t e e n  

category 3 E~XQIS, the e x ~ e c t e a  resycnse e f r o f *  Of  a l l  

responses, 46.1% u e r e  expected response errors ,  v h i l e  9&.7X 

of a l l  errors %ere expected resoonse e r r o r s .  The suestian 

was a n e q a t i v e  question s o l i c i t i a q  a c a t e p a ~ y  2 resDonse, 

8,  It@@ I t  6 T h e r e  uere e i q h t e e n  errors  an f t e ~  1 I ,  46 , fX  o i  a f f  

responses* There uere four cateqory t  e r r o r s ,  t u a  c e t e a u r y  4 

errors ,  and t w e l v e  cateqory 3 EWLOTS,  t h e  e x p e c t e d  resDonse 

error. Of a l l  r e s p o n s e s ,  3Qe7X were expected r e s p o n s e  

e rrors ,  u h i l e  1 5 %  of  a l l  errors uere e x p e c t e d  rEsDonse 

errors,  T h e  q u e s t l o n  was a neqative question s o l i c i t i n q  a 

9. f t e ~  1 3 ,  There w@re t v e l v e  errars on item 7 3 ,  30.7% of 913 

responses. There uas one cateqorg 3 error, a n d  eleven 

cateqory 4 errors,  t h e  expected response error* Of aLf 
I 

responses, 28.2% sere expected errors,  while S185% of 8x1 

errors uera e x p e c t e d  response errors. T h e  question was a 

neqative q u e s t i o n  so l fc i t inq  a catesofy  1 ressonse* 

10.  f i e &  14. There vere seven errars ~ a d e  on item 34, f 7 , Y X  of 

all responses* Bll errors were cate f fo fy  3 errors, the 

expectea r e s p o n s e  e r r o r .  The q u e s t i o n  was a negative 

question solicitinq a c a t e g o r y  2 response, 



further  R e s u l t s  

W i t h i n  t h ~  S a p a n e s e  saepfe Itself there were other r e s u l t s  

t h a t  a r e  here uorth e e n t i o n i n q f s e e  Table 4). 

There is a s i q n f k i c a n t  positive corre lat ion  between aqe and 

correct results on t h e  q u e s t i o n n a i r e  itents, r=0,28, pCOLQ4. The 

a l d e r  t h a t  tks s u b j e c t s  were, t h e  b e t t e r  f e s u P t s  t h e y  o h t a i n e a ,  

Tbere is a s i g n i f i c a n t  positive c o r r e l a t i ~ ~  b e t w e e n  t h e  

amount  of t i se  spent i n  an EnqXish s p e a k i n g  country and t h e  

number of c a r ~ e c t  responses on t h e  q u s s t i o n a a i r e  itaatis, r=Oe"IO, 

p<f1.001. The mare ti@@ t h a t  a s u b j e c t  has s p e n t  i n  sn Enalfsh 

s p e a k i n p  e n v i t o n ~ e n t  t h e  better results h e / s h e  attained on the 

test itess.  T h i s  i s  an e n c o u r a q i n q  flndinq, for  i t  shows t h e  

effect t h a t  t h e  l e a r n s r e s  iamediate e n v i r o n a e n t  b a s  upa his!her 

a b i l i t y  t o  acquire the f a n q u a a e ,  a n d  t h e  processes w i t h i n  t h e  

f a n q u a q e .  

Furthefaare, t h e r e  is a sisaiffcant positiwa refatioriship 

between the s u b j e c t s *  ages an4 the aBount of t i ~ e  t 5 a t  t h e y  h a v e  

spent i n  an E n q l i s h  s p e a k k n q  c o u n t r y ,  r=0.31 ,  p<0.01. The alder , 

t h a t  t h e  subjects were, the wore t i a e  t h a t  t h e y  h a d  been i n  a n  

Enqfish s p e a k i . 9 ~  country. T h i s  tends t o  show t h a t  i t  mag be t h e  

l e n g t h  of time spent i u  an E n q l i s h  s p e a k i n q  c o u n t r y ,  and n o t  t h e  

subfec t s*  ages, which will be an i ~ p o r t a n t  f a c t o r  5 8  deterrainfna 

t h e  s u b j e c t s *  abilities t o  perforis in t h e  fanquaqe.  

Tbere is a siqnificant p o s i t i v e  c u r r e f a t i o n  b e t w e e n  t h e  

s u b j e c t s e  self-6sssssed f l u e n c y  f e o s l s  a n d  t h e  nnsber  of correct  
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responses on the test, rs0.6955, pC0.003, The mare E l u a n t  a 

s u b j e c t  assessed his/her E n q l i s h  soeakinq a b i l i t y ,  t h e  areater  

n u ~ b e r  of correct  responses he / s6e  a t t a i n e d  on t h e  test ite@s8 

T h e  beginners accountw3 for 50.4% of a l l  eErors, t h e  

i n t e r s e d i a t e  s u b f e c t s  f o r  36.43,  t h e  a d v a n c e d  for  t 2 * 4 % ,  a n d  t h e  

fluent s u b j e c t s  a c c o u n t e d  for 5,8X of a l l  errors ~ $ a d e *  This 

s u p p o r t s  the practice of se2f-assess~ent i n  t h i s  area, as we11 

as lentis s v p p o f t  t o  t h e  h y o o t h s s k s  a s  sta ted ,  t h a t  t h e  l earners  

will ase the incorrect ZOEIRS until t h e  t i ~ e  t h a t  they h a v e  

mastered tte correct  t o m s  in the t a r q e t  l a n q u a q e .  

Thera in a s i p n i f  i c a a t  p o s i t i  os  co~relation between t h e  
I 

subjectse self-assessed f l u e n c y  and the a a o u n t  of t ise  t h a t  they 

h a v e  spent i n  a n  E n g l i s h  s p e a k i n g  environment, r=0.75, 3<08W?. 

The lonqer that t h s y  h a v e  bees i a  Encrfish spelnkknq snvissns, t h e  

qreater they assessed t h e i r  own fluency, 

An z i n a l y s i s ' s f  caoarizince R y  self-assessed f l t t e r n c y ,  u s i n g  

lenqth of time i n  an E n q i i s h  s p e a k k n q  country as a cowazia te ,  

found a marqinalfy s i s n i d i c a n t  d i f f e r e n c e  between f l u e n t  a n d  



n a n - f l u e n t  members sf t h e  J a p a n e s e  s a m p l e  a n d  t h e  nufaber of 

correct r e s p o n s e s  scored on t h e  corpus of test items, FI1. 

34)  =2.71, ~ < 0 ~ 0 6 .  The wore fluent t h e  s u t l e c t s  u o a l i i  assess 

the~seloes, t h e  qreater  n u a b e r  o f  c o ~ r e c t  responses they w o u l d  

score o n  the t&s t (See  Table 5). 

Aa a n a f g s i s  of c o v a r i a n c e ,  Ey n a t i v e  ianquaqc,  usfna f c n q t h  

of t h e  i n  an E n q l i s h  s p e a k i n q  c o u n t r y  a s  a cauariake, f o u n d  a 

s i t x s i f i c a n t  d i f f e r e n c e  b e t w e e n  n a t i v e  E n q l i s h  an& ~ o n n s t i v e  

E n q l i s h  speakers and t h e  number QP C O C ~ ~ C ~  respaases scored a n  

the  corpus of question items, f (1 ,U€i)=7,78, p<D,01, T h i s  is by 

no Beaas a s u r p ~ i s i n q  result, for a s  uoufd expect t h e  n a t i v e  

speakers to  a n s u e r  E n q l i s h  q u e s t i o n s  better thaa  aonnativs 

speakers {See T a b l e  6) , 

The 245 pasitfve yeskao questions asked i a  this s u r v e y  sere 

asked f o r  s p e c i f i c  reasoas, althouah i t  was not raecessarilr the 

results and a t a b e l a t i o n  of t h e  nuaber of cofrect  responses that 

we were i n t e r e s t e d  i n *  B t  one level, these q u e s t i o n s  were asked 

t o  l e a d  s u b j e c t  s u s p i c i o n  away fro@ t h e  fact t h a t  t h e y  were 

b e i n q  t e s t e d  solelg u v o n  t h e i r  a b i l i t y  t o  ansuer n e y a t i v e  

q u e s t i o n s .  Secan6ly, these questions were a s k e d  t a  verify t h e  

h f p o t f t ~ s i s  that n e q a t i v e  q u e s t i o n s  are &ore d i f f i c l t f a  to ansa.ef  

t h a n  positive q u r k t l o n s  for n o n n a t i v e  speakers of Enqlisk. This 

a s s n a p t i o n  is s u p p o r t e d  b~ the data, Thirdly, the relative ease 

of the p o s i t i v e  questions asked was usad as  a s o r t  of b u f f e r  
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b e t w e e n  t h e  subject an& t h e  r e l a t i v e  d i f f i c o l t y  of  t h e  n e q a t i v e  

q u e s t i a n s  a s k e d ,  h o p e f u l l y  p u t t i n q  t h e  subjects at sase d e g r e e  

of ease. Finally, t h e  p o s i t i v e  questions uere a s k e d  to v e r i f y  

t h a t  i t  was t h e  negat ive  questions thease lves ,  and not t h e  ' 

sobjectst inadequacies i n  t h e  E n q f i s h  fanquage, t h a t  a l l owed  the 

errors on the corpus of n e g a t i v e  questionst The s a B  of positive 

quastions, a n a  the r e s u l t s  scored upon then, will here be 

B i s s i s s e d  froa f u r t h e r  a n a l y s i s  a n d  3fscuss ion ,  and we will 

concentrate s o l e l y  sn t h e  ~ e s u I t s  scored o n  t h e  neaatfve  

questions asked. 

for t h e  e n t i r e  s a ~ p f e  qroop of 49 s n b j e c t s  t b s r e  a%re 490 , 

n e a a t f v e  questions asked, Seven sf these responses uere deeaed 

u n a c c e p t a b l e ,  w h i c h  leares us with s t o t a l  of U83 seqat ive  

q a e s t i o n s  a s k e d ,  100 t o  t h e  E n q l i s h  s a s p l e ,  and 383 t o  t h e  

Japanese s a ~ p f e , ,  

Far the E n q L i s h  saspfe  there were four errors ~ a & e ,  4% af 

af 3.. responses, Three of these errors were unqra@aaticaf cateaary 

3 or 4 responses,  3% of the r e s p o n s e s  and 75% of the errors*  



T h e s e  t h r e e  errors wexe answered i n  t h e  same Banner as  t h e  

' expected  response errorsC of t h e  J a p a n e s e  saaple.  T h e  ' expec ted  

response error' i s  not applicable to positive questions, and i s  

not r e a l l y  a p b l i c a b f e  t o  t h e  n a t i v e  E n g l i s h  s r i s p l e  e i t h e r .  This 

'expected response errorg is t h a t  error ~ ~ a d e  clue ta interference 

from Japanese, t h e  response that u o u l d  be agpiicatle were the 

qaest ion asked a n &  answered S n  Japaaes&, b & t  ~ h i c h  is i n c o r r e c t  

i n  English. Therefore, t h e  nat ive  sarpfe v o u l d  hare no 

in t er f erence  fro& 3 c o m p e t i n q  slste@, a s  d o  t h e  J a p a n e s e  

subjects, and woul3  theref ore have no 'expected response e r r o r  '. 
O n e  error s a d e  b y  t h e  E n q l f s h  s a ~ p l e  uas a qram@atica31y correct ,  

response, a c o n t e x t u a l  error,  p r o b a b l y  caused by subjsct or 

context confusioaL 

For t h e  J a p a n e s e  s a ~ p l e ,  there  uefe 129 errars ~ a d e  an t h e  

n e q a t i v e  questions, J3*6X of the responses. 06: these, 132 were 

unqrammatical, 1 9 . 2 %  of t h e  responses, and BS,BR of the errors. 

O f  these,  t e n  were unqra~matkcal and u n e x p e c t e d  e rrors ,  2*6R of 

a l l  Easponser, a n d  ? . T I  of aXZ errors .  T h e r e  were 1 0 2  



unqramwstioal and ?expec ted  response errors', 26,ti% o f  a l l  

responses and 79% of a 3 1  errors. T h e m  Mere 17 er rozs  w h i c h  were 

qrammatical responses, 4.4% of aPL responses and 3 3 . 1 %  w f  3x1 

errors ,  w h i c h  ~ u s t  b e  attributed ts c o n f u s i o n  ar i s ina  e i t h e s  

f r o #  t h e  subjects or the c o n t e x t s .  

The sexpsuted response error* is that error ~ h i c h ,  a h i P e  i t  

w o u l d  b e  correct usre t h e  n e q a t i v e  q u e s t i o n  b @ i n q  asked an4 

answered i n  Japanese is q r a m a t i c a l l g  iacofrect i n  E n a l f s h .  

T h e s s  are respsnses  fro^ cateqory 3 or 4, The research i n v o f v b d  

i n  t h i s  s t u d y  was u n d e r t a k e n  to investigate the hypothesis that 

when t v o  P i n q u i s t i c  systews are i n  competition in t h e  

fearnerfspeaker,  hefshe uiff, i n  eases of a o u b t ,  confusiaa,  or 

ignorance ad t h e  correct •’QEB ur process, choose t h e  sore 

fasiliar, and therefore s i ~ p l e r ,  farm. The s i a p f e r  s y s t a s  f c r  

n a t i v e  speakers  of J a p a n e s e  will u n d o u b t e d l y  be t h e  J a p a n e s e  

s y s t e ~ .  J a p a n e s e  s t u d e n t s  of E n q l i s h  u i 3 . 1 ,  therefare,  answer 

neqatiwe qnest ions  i n  E n q l i s h  i n  a B a n n e r .  sia;tiliar to t h e i r  

s t r a t e c r y  i n  Jbpanese u n t i l  they h a v e  ~ a s t e ~ e d  t h e  correct 

E n a l i s h  process, v h i c h  we h a v e  shown by the siqnificant o a s i t i v e  

correlation between n o n n d t i v e  f l u e n c y  and t h e  n u ~ b e r  sf correct  
, 

responses s c o r e d  aa the q u e s t i o n n a i r e  i t a a s .  To t h i s  end the 

*expects& response errore was used as a a  i m p s r t a a t  v a r i a b l e  i n  

t h i s  s t u d y 8  A t  one staqe,  t h e  mere f a c t  that we can hvpotkesize 

an ' e x ~ e c t e d  response errorB, and to saae  deqree s u p p o r t  i ts  

existence by  soRe s t a t i s t i c a l  eridence, c o n s t i t u t e s  s u p p o r t  f o r  

our hypothesis, lendinq credence to t h s  p r e d i c t i o n s  aade bu t h e  
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C1 of  t h e  two answering systemc 

Ye w o u l d  expect n a t i v e  E n a l i s h  soeakers t o  anxves  s a f e  

E n q f i s h  questions c o r r e c t l y  t h a n  n o n n a t i v e  soeakexs. This has  

b e e n  S ~ Q H R  t o  b e  true* The  speaker*^ n a t i v e  l a n s u a q e  has a 

s t a t i s t i c a l f v  s i q n i f i c a n t  effect upon hisJher a b i l i t y  tc  

c o r r e c t l y  arnswer E n q l i s h  q u e s t i o u s .  f o r  n o n n a t i v e  speakers, i t  
I 

has been shown t h a t  b o t h  t h e i r  self-assessed fluency levels and 

t h e  a w o u n t  of  tise t h a t  t h e y  h a v e  s p e n t  in an Enqlish s p e a k i n q  

country also h a v e  s s t a t i s t i c a l l y  s i g n i f i c a n t  effect upon t h e i r  

a b i l i t i e s  t o  c o r r e c t l y  answer Enqlish q u e s t i o n s ,  There is a n  

e v e n  q r e a t e r  effect u p o n  t h e i r  a b i l i t y  t o  correctly answer 

E e q l i s h  n e q a t i v e  questions. What nou needs s u p p o r t  is w h e t h e r  

there  a r e  e n a v q h  texpected r e s p u n s s  erroxs* on t h e  nesat5ve 



questions t o  j u s t i f y  the h y p o t h e s i s  r e ~ a r d i n q  their existence as  

a s i g n i f i c a n t  p h e n ~ ~ e n a n *  

Aa a n a l y s i s  of v s r i a n c e  d o n e  on the nnwber  of srtors  aade 

o n  t h e  corpus of n q a t i u e  q u e s t f o n s  found a s i q n i f i s a n t  

d i f f e r e n c e  between n a t i v %  and n ~ n n d t i v e  speakers of R n a P i s h  a n d  

t h e  n u ~ b e r  af response  errors aade,  F ( 1 ,  & B f  = I  ! $ * O k i ,  a<Q)*OOt. 

There uere o n l y  four errors ntade b y  t h e  E n g l i s h  s a s y l e ,  for a 

Sean error response r a t e  of 0.4, w h i l e  t h e  santplc of Japanese 

n a t i v e  speakers scored a mean error r e s p o n s g  r a t e  of 3*05 e r r o r s  

pef person (See Tabf e 7) . 
A D  analysis of v a r i a n c e  done on the nuaber of * s n p a c t e d  

r e s p o n s e  errorse  on t h e  corpus of n s q a t i v s  q u e s t i o n s  a l s o  f o u n d  

8 s i g a i f  i c a n t  a i f  fereace b e t w e e n  n a t i v e  and n o n n a t i v e  speakers 

of E n q l i s h  and ths n n ~ b e r  of  errors ma2e, a a a i n  on  t h e  corpus of 

n e q a t i v e  q u e s t i o n s ,  F ( 1  , 48)=7V . 3 1 ,  p<O,QQl .  There uere o n l y  

three Errars ~ a d e  here by t h e  n a t i v e  s a s p l e ,  for a Bean errcr 

response rate of 0 .3  errors  per p e r s o n ,  u h i l ~  the Japansse 

sample baa a B e a n  error response rate of 2-54 ' e x p e c t e d  r e s p o n s e  

errors* per p e r s o n  (See Table 8 ) -  
I 

The f e s v f t s  of these f a s t  two analyses of v a r i a n r e  s h o w &  

h o ~ o g e n e i t g  of variances, whereby the o a r f z t f o n s  f a r  d i f f e r e n t  

s u b j e c t s  u i t h i n  each q r o u p  shonld be t h e  s m e  between qrouss, 

B u t  they were not here because  of t h e  law nusbef  of exrers  

s c o r e d  by t h e  n a t i v e  E n q f i s h  s a a p l e -  The E n ~ l i s h  r a ~ p f e  

therefore h a d  less variation w i t h i n  the aroup t h a n  the Japanese 
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Group C o u n t  Bean Stikndard Standare  
D e v i a t  iun Errar: 

The results of this rasearch show t h a t  natfoe speakers of 

J a p a n e s e  4 0  use s trateq ies  e a p l a y e d  i n  Japanese  u b e a  ansuerinq 

naqat ive  q u e s t i o n s  in E s q l f s h  u n t i l  t h e 7  can master t h e  correct , 

a e t h o a  of d e a l i n q  v i t b  these questions in Enqlish. 



V *  DISCUSSXOM A N D  COWCLUSPOIS 

Hneethnses ~ n 4  EgsnLS 

Phis thesis c h a f l a n q e d  a recent and  current  t r a d i t i o n  i n  

E S L  a n d  seconii l a n q u a q e  r e s e a r c h ,  t h e  t r a d i t i o n  t h a t  d i c t a t e s  sn 

inferiar t h e o r e t i c a l  p o s i t i o n  f o r  a C~ntras t iva  A i ~ a f y s i s  u i t h $ n  

a l a n q u a a a  proqrm,  as a s  a tool  f o r  objective lanquaae 

research.  Error B n s l y s i s  has replaced CA a s  a aethod far  

predict inq,  o b s e r v i n q ,  and justffyinq learner errafs in a second 

fanguaqe g r s q i a a .  I& has h i s t o r i c a l l y  b e e n  treated a s  a f i n s '  

toof for p r e d i c t i n g  a f e u  p h ~ n o l o q i c a l  errors for the l e a r n e r ,  

bat of l i t t l e  or n 3  use i n  areas  o t h e r  than t h e  s o u n d  sgstesz o f  

the lanyunqes i n  quest ion,  areas like syntax, aorpholoqy, s z  

semantics. Rocent work, houevsr, has s h o w n  C B  to b e  h e l p f u l  i n  

p r e d i c t i n o  interference fro@ the l earnerts  n a t i v e  s y a t s x ,  a n d  

s e e r a n t i c s  a s  wall CSee Tayfrtr, 39791. Transfer and interference 

errors are only Q ~ B  type of docuaented  error that the k9arnar I 

will e x p e r i s n c e ,  and the o n l y  type that a &A ~ o ~ l d  b e  of a n y  u s e  

i n  p f e G i c t i n q .  Not a l l  of CBos predicted t r a n s f e f  errors aay 

o c c u r ,  due to B f a a l t y  or b i a s e d  a n s l y s i s ,  an analysis aarre2,d bg 

q r a a m r s  f rum t u o  t h e o r e t i c a l  Z y  opposed schaofs o f  f i n g u i s t i c s ,  

os merely b e c a n s e  a s p e c i f i c  learner h a s  an a p t i t u d e  kox 

a v o i d f r i q  errors  of this tgpe. A CB uill, h o u e u e r ,  when o r a D r r l y  

a d ~ i n i s t e r e d  a n d  o b j e c t i v e l y  discussed, p r e d i c t  t r a n s f e r  er fors  



" . . o n  a S e t t e r  t h s n  chance  b a ~ 5 . f ; ~  ( D ; t f l @ ~ ,  1977 : 7 8 )  T h e  n a t i v e  

l a n a u a q e  of  the le3rner  @@st h a v e  an effect upon h i s / h e r  a b i l i t y  

to use t h e  t a h ~ e t  lanquage, a n d  this effect will @enateate t h e  

p h a n o l o q f  of the t a r q e t  l a n q u a q e  a s  u e l f  a s  the s y n t a x ,  t h e  

isorphof o a y  , t h e  s e e a ~ t i c s ,  a n d  t h e  uorkf nq ~ r a g ~ a x i c s  of t h e  

laaquage i n  e v e r y d a y  u s e ,  

As it was use3 CA b i d  h a w  qaoinq t h e o r e t i c a l  hcles ,  and  

tried t o  account for  a 1 1  of t h e  learner's errors by a eoaparison 

of t h e  t a r q e t  P a n q u a q e  w i t h  t h e  n a t i v e  l a n q u a q e  of the learner.  

It caanot do t h i s .  B u t ,  a s  a taol for S i w i n i a s  and s u p p o r t i n q  

1earne~'s t r a n ~ f e ~  errors CR has done, and p ~ s s e n t l ~  daes, a 

~ u c h  Bore t h o ~ o u q h  job than Error Analysis* An Efrar a n a l  gsis 

cannot predict a learner's errors,  but @ere17 j u s t i f y  thes. A 

p r e d i c t i o n  of t h e  l e a r n e r ' s  errars oia a CA, and b subsequant 

t e s t i n q  of these prei i ic t ioss  t h r o u q h  a s  Error b n a l ~ s i s ,  is g h a t  

t h i s  thesis a t t e a p t e d  ta do. Once validation or e ~ p i r i c d l  proof 

of a  predicted error is souqht ue h a v e  left the arena of CB and 

have a lready  started d e a l i n g  w i t h  Error Anal~sis* CB gust bf 

used w s t h i n  t h e  sc@pe of a c o a p r e h e n s i v e  Error Analysis t o  be 
I 

e f f e c t i v e .  

The b a s i s  for t h e  research fnwolved in  this thesis, a n d  t h e  

bypothesas that this research a t t e s p t s  to s u p p o r t ,  was arr ived  

a t  t h r o a q h  a CB o f  t h e  s y a t a x  of Japanese and English, v i t b  

s p e c i a l  e a p h a s i s  upon the n e q a t i v e  ~es/ao qnestioc t y p e  and the 

a n s u e r i n g  systess smplogeE by t h e  two fanquages, T h e  I s y p c t t h e s e s  

u e r e ' s p e l l e a  out. a t  t h e  e n d  of the secorrcI c h a p t e r  of t h r s  



thesis, a n d  t h k ?  rrresltts SZetakZsa i n  t h e  fourth c h a p t e r .  ~ h g  

r e s e a r c h  i n v o l a ~ d  operated on the assasption that the answering 

s p s t e ~  emp2oye6 b y  the n a t i v e  s p e a k e r  sf Japanese would  h a v ~  a 

d e l e t e r i o u s  effect upon h i s h e r  a b i l i t y  to  properly e i ~ p Z o g  t h e  

English answerinq sgstea  when a n s u e r i n q  neqat ioe  q u e s t i o a s  i n  

Enqlish, 

The two ansuerinq s p s t e a s  were csw p a r e d  and cont raste4, 

a n d ,  v b f l e  there a r e  certain n o t i c e a b l e  simifarEties S e t u e e n  t h e  

two,  t h e r e  are also c e r t a i n  q r e a t  d i f f e r e n c e s  be tween  t h e % ,  

d k f i o r e n c e s  that ~ o o l i 3 ,  i t  was hypothesized, cause s o m  

c o n f u s i o n  and t r o u b l e  for t h e  Japanese learner of E n q l i s h .  T h e  

d i f f e r e n c e s  betoeen t h e  answerinq systems are hiqhfiphted in  the 

s e t h o d s  e ~ p l o y e d  to answer neqatfve questions, and upon t h i s  

b a s i s  i t  was hypothesized that certain errors,  or *expected 

response errors*, could he predicted or expected for the 

Japanese l e a r n e r  of E n q l i s h  i f  b e t s h e  i s  not coanizant of the 

proper sethait of deaZinq with neqative questions in E n g l i s h .  W 

discussion of t h e  e e s u l t s  of t h e  research prov& t h i s  ts b e  

t r u e ,  and l e a t  credence ta t h e  h y p o t h e s e s  as s t a t e d ,  

There are %any question types  a v a i l a b l e  to the questiaxer 

in E n q l f s h .  S o @ @  for~s, forms t h a t  are not s y n t a c t i c a l l p  s i ~ s k e d  

as questions, can be q u e s t i o n s  or requests •’'OK action. Cn t h e  

o t h e r  h a n d ,  s o m  for@% that are s g n t a c t i c a l l y  i t t a r~ed  a s  

questions are nctt '  r e a l l y  questions a t  all, i n  a Poufcal; s s n s r ,  

b u t  i n d i r e c t  r e u u e s t s  or  p o l i t e  i n v i t a t i o n s .  # o s t  foakcal  and 

syntacticalfy marked q u e s t f o a s  will b e  avert reques t s  f o r  



i n f a r ~ a t i o n .  T t i s  thes i s  d e a l t  with o n l y  those q u e s t i o n s  which 

coufii be forraed b y  aux-feoveltrent ar d o - p e r i p h r a s i s ,  t h e  yes/no 

question t ype ,  YH, i n t o n a t i o n ,  and t a q  questions k s f e  not u s e d ,  

Yesfno  q u e s t i o n s  s t r e  a s k e d  i n  a v o s i t i v e  a n d  a n e a a t i v e  for&, 

w i t h  the results scored o n  t h e  carpus of n e g a t i v e  a u e s t i o a s  of 

nost i n t e r e s t  a n d  relevance t o  this r e s e a r c h ,  a l t h o u ~ h  n i l  

r e s u l t s  uere t a k e n  into s t a t i s t i c a l  and t h e o r e t i c a l  

c o n s i d e r a t i o n .  

T h e  results s h o w e d  t h a t  J a p a n a s e  learners af E n y l i s h  4s 

t e n d  t o  c a r r y  over q u e s t i o n  a n s v e r i n q  s t r a t e q i a s  e x i p l a p e d  i r i  

the i r  nat iwe  t o n q u e  t o  t h e i r  t a r q e t  E n a f i s h  a t  a s t a t i s t i c a l l y  

s i q n i f i c a n t  l e v e l .  This would i m p l y  so%@ sort of s t r a n s l a t i o n  

t e c h n i q u e *  Being e a p f a g s d ,  where the E n q l i s h  q u e s t i v n s  a r e  

t r a n s l a t e d  i n t o  Japanese, answered i n  J a p a n e s e ,  the answer 

t r a n s l a t e d  i n t o  E n g l i s h ,  a n d  thes ansuereti. This l e n d s  ereaence 

to  t h e  s t a t e d  hypothesis t h a t  t k e  learner's native syntax u i f l  

have  a neqative effect, v i a  interference and n s q a l i v e  transfez, 

o n  t h e  a c s u i s i t i o n  of  t h e  tarqet  s y n t a x .  Pha a n s u e r i n q  systems 

sf E n q l i s 6  and  J a p a n e s e  were compared b y  a CX of t h e i r  
I 

s t r u c t u r e s  and processes, and the predict& exrors uere 

v a l i d a t e d  by s t a t i s t i c a l  evitlence. 

The r e s u l t s  showeii a significant positive statistical 

r e l a t i o n s h i p  b e t w e e n  subject Eluencp and t h e  nustber of corruct  

responses score3 o n  t h e  c o r p u s  af test itemse T h e  #tore ffuent 

t h a t  t h e  n a t i v e  Japanese l e a r n e r  perceived h i s k b e r  se l f  to b e  i n  

~ n g i i s h ,  the %are a p t  h e k s h e  uas t o  answer t h e  n e q a t i v e  ~ u e s t i o a  



i n  t h e  n a n n e r  f o u n d  to b e  q r a ~ w a t i c a l l y  c o r r e c t  i~ E n u l i s h .  Vhen 

two systess arb i n  c o s p e t i t i o n  i n  t h e  l e a r n e r ,  t h e  l e z f n e r  gill, 

i n  cases of d o u t t ,  confusion, or i g n o r a n c e  of t h e  correc t  f e n s ,  

o s e  t h e  system t h a t  he/she is Bore cosfortable  uith,  roba ably 

h i s  or her n a t i v e  lanquaqe  s y s t e ~ ,  Beqinnina aad i n t e r m e d i a t e  

students o f  E n g l i s h  a re  more c o @ f o r t a b l e  w i t h  t h e  S a p a n e s e  

a n s u e r i n q  sgst~t~, and t k n s  revertad to its qnestiori a n s u e r i n q  

s t r a t e q i e s  Bore often than t h e  adoanced s t u B e n t s  of E n g l i s h ,  a n d  

far reore t h a n  the fluent students of E n q f i s h ,  who only s e l d o ~  

reverted t o  t h e i r  n a t i w e  l a n q u a c e  q u e s t i o n  a n s w e r i n u  s t r a t e c j i e s .  

The results s b o u f d  a s i q n i f i c a n t  g c s i t i v e  s t a t i s t i c a l  

r e la t ionsh ip  b e t w e e n  the aeannt o f  tiwe that the learner ha2 

b e e n  i n  an E n q f i s h  s p e a k i n q  c o u n t r y  an8 t h e  auaber of correct 

responses scored an the q u e s t i o n n a i r e  i t eas .  The fanoer that t h ~  

learners ha& resfdad or s t u E i e i i  i n  Canada, or any  other E n q f i s h  

s g e a k i n q  c o u n t r y ,  t h e  greater was t h e i r  a b i l i t y  t o  c o r r e c t l y  

answer neqative q u e s t i o n s  i n  E n c f l i s h ,  T h e  more t i a s  that they 

had s p e n t  in E n a l i s h  s p e a k i n u  environs a p p a r e n t l y  qave thsa  aare 

c h a n c e  t o  see t h e  E n q f i s h  a n s u e r i n q  system i n  operat ion,  and t h e  

wore chance  they w~u3 .d  t h e r e f o r e  have t o  b e  @ore c s ~ f o r l a b l e  

w i t h  i t  a n d  i n c o r p o r a t e  i t  into t h e i r  own E n g l i s h  lanauaqe 

p r o f i c i e n c y ,  

The r e s u l t s  sbou@a a positive s t a t i s t i c a l  relations hi^ 

between t h ~  s u b j e c t s *  aqes and t h e  number  of correct r e s p o n s e s  

score3 o n  tho corpus of questionnaire &teas. The older that t h e  

s u b j e c t s  were t h e  better t h e  r e s u l t s  t h e y  o b t a i n e d .  



T h e  above r e s u l t s  may b e  so~euhat &isPeadin~, for there is 

a l s o  3 p a s i t i v c *  s t s t i s t i c a l  r e f  a t i o n s h i p  b a t w e e n  the s u b l f t ~ t s ~  

aqes a n d  t h s  l e n q t h  of t i a e  t h a t  they h a v e  been i n  a a  E f i q l i s h  

s p e a k i n q  CQuntry, I t  would see% r a 3 s o n a b l e  to  ~ S S U E I F  f h a f  i t  i s  

t h e  l e n q t h  of time i n  an E n g l f s h  s p e a k i n q  c a u n t r y ,  rather than 

t h e  subjects* ages, that v o u f d  enable t h e @  to score b e t t e r  an 

the corpus of questions. 

The results shoued a s f q n i f i c a n t  d i f f e r e a c e  betwean n a t i v e  

E n q l i s h  a n d  nonnative s u b j e c t s t  a b i l i t y  to c o r r e c t f g  ansr6r  

i t e a s  in the q u e s t i o n n a i r e *  This i s  b y  no weans a s u r p r f s i a a  

discorrery, for  we v o u l a  expact a r a t i v e  s p e d k e l c s  of a Panquage to 

be more p r o f i c i ~ n t  i n  the l a n q u a q e  thsn nonnative speakers. 

The results showed a s i q n i f i c a n t  d i f f e r e n c e  tetween n a t i v e  

a n d  n o n n a t i v e  s u b  j a c t s  and t h e i r  a b i l i t y  to c o r r e c t l y  answer t h e  

c o r p u s  o f  n e g a t i v e  q u a s t i o n s  i n  t h e  q u s s t i o n n a i r e ,  Further~are, 

t h e r e  was a s i a n i f i c a n t  f i n d i n q  i n  t h a t  when o n l y  t h e  'expected 

Eesponsa e r r o r s f  uere taken i n t o  c o n s i d e r a t i o n  for t h e  J a p a n e s e  

sample, there  u a s  still a s t a t i s t i c a l l p  s i q n i f f c a n t  d i f f e r e n c e  

between the native and n o n n a t i v e  s u b j e c t s  and their  a b i l i t y  ta 

answer n e s a t i v e  q u s s t i o n s  carrsct ly  i n  E n ~ l i s h ~  These resu l t s  

u i f f  therefore a f f ~ u  u s  t o  c o n c f a d s  t h e  f o l l o u i n g :  

1. Native s~sakers of E n q l i s h  w i l l  u s e  correctly the E n a l i s h  

a n s w z r i n g  s y s t e m .  They will use: 

i ) * N o t  w i t h  ii n e g a t i v e  t a q  for n e g a t i v e  aqreemnt and 

n e a a t i v e  d i s a q r e e a e n t .  

- i i )  * ~ e s ~  v i t b  a p o s i t i v e  taq for p a s i t i v a  aqreesent  and 



p o s i t i v e  iiisaqfeeaent. 

2, The results of the Japanese sample d f f f e r a d  slanificantly, 

They used, to a s i q n i f i c a n t  Beqree: 

i) ' Yes f  u i t h  a p o s i t i v e  t a q  for p o s i t i v e  a q r e e ~ e n t ,  a s  d i d  

the Eaqfish sarple. 

iit 'KO' u i t h  a m q a t i v e  taq a s  ~ e q a t i v e  disaqreeraeat, a s  d i d  

t h e  Enqlish saapfe, 

i i i ) * Y e s b w i t b  a n e g a t i v e  t a q  a s  n e q a t l v e  aaree~ent, where 

t h e  E n q l f s R  s a m p l e  s o u l &  u s e  * n o B  uith a neqatioe taq for 

t h i s  form, 

io)*#o9 u i t h  a p o s i t i v e  taq a s  p o s i t i v e  disaqieesent, where 

the E n q f i s h  saapfe would use *Yest ~ i t h  B p o s i t i w e  taq for 

s ta ted  here,  a n 8  X m & s  f u r t h e r  credence t o  tba  us& of CW in 

linguistic and e d u c a t i o n a l  research a s  an o b j e c t i v e  tool t o  

divine potent ia l  errors for t h e  learner af a secaa3 i a n q u w e ,  It 

will a l s o  a i v e  us Lnsiqhts into the a c a u i s i t i o a  of l a n q u a q e  i n  
I 

qeneraf ,  b e  i t  a f i r s t  or a second lansuaqe* 

The r e s u l t s  of this research, there fom,  c o n s t i t u t e  s u p p s r t  

for the hypotheses as stated. They say afsa s t r e n u t h e n  t h e  

stance t h a t  a C B  aust t a k e  in a s e c o n d  fananaae  gsosraB f a r  



specific aspect of any research done* @ h e n  d e a f i a s  w i t h  h u a ~ n  

subjects, and t e s t i n q  an e n t i t y  as eniqwatic a s  l anqwaae ,  e v e n  

t h e  sost patient care and t h o r o u a h  ~ t e p a r a t i o n  u i k f  l e a v e  scse 

aspect of the research overlooked, So it is o t i t h  tks preseat 

r e s e a r c h  * 

T h e  a s n e r a l i z 8 t i o n  of t h e  rosufts @a$ be disputed i n  t h a t  

calleqe and u n i v e r s i t y  s t u d e n t s  d o  not represent an  accurate 

cross-section of n a t i v e  speakers of E n q l i s h .  ft ~ h y  h e  a r g u e 4  

that foreiqn s r u d e n t s  s t u d y i n q  a t  C a n a d i a n  schools  Ca not  

accaratelp regresent the enorBftrons population of  Japanese 

speakers u s i n q  or l e a r n i n q  E n a l i s h *  The foreiqn a n d  n a t i v e  

s t u d e n t s  would b e  relatively well sducated, a n d  case  fro^ a 

r e l a t i v e l y  h i g h  s o c i o - e c o n o m i c  level. T h e  teasons for c h s a s i a q  

d i f f e r e n t  arouFs of d a p m e s e  speakers present in t h e  Vancouver 

area; t h e  f i r s t  a re  the foreiqn students, born and r a i s e d  i n  

Japan; t h e  s e c o n d  s r e  t h e  b a s i n e s s  people and entreymneurs  of 
I 

the hloontown Powel l  Street b u s i n e s s  area ,  soee of which are 

seconii or t h i r c t  qenerat io~ l  (nisei anif. s a n s e i )  

Japanes@-Canadians, o w o i n q  dialectical i 4 i a s y n c r a c i e s  pecufiax 

to t h e i r  specific comwunity; t h ~  tkfra q m u g  is t h e  S t e v e s t a n  

f i s h i n q  and f a r i s i n g  c o a a n n i t y ,  a rural c o s a u n i t y  couiposed of a 

cross-sectisn of d i f f e r e n t  q e n e r a t f o n s  of Japanese-Canailians a n d  

r e c e n t  imwiqrants, a l s o  ouninq dialectical idiosyncxacies. The 



a l o n e ,  s u b S e c l s  who had learn& daaanese as a native fetnauaae i n  

J a p a n ,  and u h a  here, for one r e a s o n  o r  a n o t h e r ,  studpinq E n y l i s h  

i n  Canada. Once this s a a p l e  qroup w a s  chosen, i t  h a d  to b e  

~ a t c h s &  w i t h  a s i a i l a f  sample c r o s s - s e c t i o n  of n a t i v e  E n g 3 f r h  

speakers, a l s o  c h o s e n  fro& the p o s t - s e c o n d a r y  l e v o f  of 

Another p r o b f e a  f a c i n q  t h i s  research is  t h a t  ob it b e i n a  a 

cross-sectional rather t h a n  a lonqitudfnal s t u d y .  It uould have 

been b e n e f i c n a i  t o  try and d i s c o v e r  u h e n  t h e  Japanese learners 

of E a q l i s h  d o  a c q u i r e  the correct E n g l i s h  question a n s u e r i a 4  

strategies, a l t h o u q h  i t  wonld vary froa learner to l ea rner ,  T h i s  

coa ld  h a v e  b e e n  d o n e  more e f f i c i e n t l y  i n  a f o n q i t u a i n a l  t y p e  

study, although this was n o t  practical w i t h  respect to titw a ~ d  

f i n a n c i a l  c o n s t r a i n t s .  T h e  data were c o l l e c t e d  inEividuallw f o r  

each subjsct, b u t  o n l y  o n c e  for each sab - j ec t ,  so any 

@ t i s e - o r d e r e d  r e f  ationships * had ta b e  inferred f roa t h e  

results, such n S  t h o s e  i n d i c a t e d  by t h e  positive statistical 
I 

r e l a t i o n s h i p  b e t u e e n  s n b i e c t  fluency a n d  t h e  n u a b e r  af c o t ~ e c t  

P h i s  s t u d y  chose  t o  i g n o r e  a l l  questions other than thnse 

formet3 by a u x - ~ a v e r e n t  and d o - p e r i p h r a s i s ,  p o s i t i v e  a n d  n e q a t i u e  

y e s / n o  questions. I n t o n a t i o n ,  W H ,  tag, a n d  o t h e r  q u e s t i o n  t y p e s  

w e r e  n e c e s s a r i l y  l e f t  o u t  of t h e  tastinq fnstru~ent, for severax 

r e a s o n s ,  WE q u e s t i 3 n s  require answers i n  Enqlisk t h a t  are of t h e  



t r a n s f e r  a n d  i n t e r f e r e n c e  were preaicted for  t h e s e  q u e s t i o n  and 

ansuer t y p e s ,  s o  na analysis uas p a r f o r ~ e d  u p o n  theta .  I n t o n a t i o n  

q u e s t i o n s  can be, l o q i c a l l y ,  ~ 5 f  or ges /na  q u e s t i o n s ,  s o  t h i s  

question type fntro&uced r a r i a b l e s  a n d  issues t h a t  t h i s  thesis 

chose not to address* Taq questions e e y  u e l f  be a n o t h e r  source 

of confusion a n 8  trouble far the secon3 fanauaae learner o f  

E n q l i s h ,  b u t  sere f e l t  t o  be a u t s i d e  t h e  scope of t h i s  p a p e x  as 

well = 

Elicited d a t a  was used i n  the present  research, rather t h a z  

n a t u r a l i s t i c  l a a q u a q e  B a i a ,  or soae other form of data, for  

p r a c t i c a l  reasons. Elicited speech 3 a t a  confd he c b t a i n e d  at oar 

s i t t f n q ,  and i n  a ~ e a s o n a b f f  short amount sf ti@@, X t  u a n f d  h a v e  

been a i f f i c u f t  and  contrived uere the researcher to set 

post-secondary stu3ents to speak in a naturafisfic way i n  front 

of a ~icrophone, and a t t e ~ p t  t a  qet the& to ask an8 answer 

negative a n d  positive y e s k n o  q u e s t i o n s  in E n q l i s h ,  T h e  

contrivance needed for such a feat woula have rendered the d a t a  

s u s p e c t  nnyuay,  so i t  was decided that e l i c i t e d  aata, i aper fec t  

thauqb it way be, was t h e  b e s t  t h a t  c o u l d  be a e h i e o e d ,  

Use proole% t h a t  faces  research of anv contrastive n a t a r e  

is tha t  o f  a i f f e r e n t  lanquaqe  backgrounds,  t h e  v e r y  b a s i s  f o r  

carrying out this research. A speaker's lanqoaqe  backqround Ray 

#ell influanca t h . e  t y p e  or. levef of speaker  e a p e c t a t i a n  an3  

p r e s u p p o s i t i o n  in t h e  a s k i n q  and a n s v e c i n q  of q u e s t i o n s  i n  

c e r i a i n  circuiristances. One q a e s t i o e  t y p e  may b e  @ore comon i n  a 



specific l a n q u a j e  then in another, and these d i f f e r e n c e s  

come t o  l i q h t  i n  differences for n a t i v e  and n o n n a t i v e  s p e a k e r s  

and hog they u s e  the  l a n q u a q e .  

I f & ~ f i c a t i o n s  ~f &kg gesesq~ch - ---...----- 

The results of this research, as reported,  w i l l  n a t u r a l l y  

lead to certain i m p l i c a t i o n s  for t h e  field, and f o r  f u r t h e r  

research* T h a  t e a c h i n g  of yes/no suestions, and of t h e  E n s l i s h  

answerfnq s y s t e ~ ,  s h o u l d  be accoatpfished early in a s e c o n d  

L a a q u a q e  proqraB. The fonqef t h a t  old or bad habits a r e  a l l o v e d  

t o  reaain pitkt  t h e  second l a n q u a q e  l earuer  t h e  more t r o u b l e  t h e y  

will b e  t o  erase  a t  a  l a t e r  d a t e ,  

Japanese is not the o n l y  ' i n t e r n a t i o n a l  l anquaae  w i t h  a n  

ansuerinq system d r a s t i c a l l y  opposes in stfacture to t h e  B n ~ f i h h  

answering systo~. R u s s i a n ,  Taqaloa, Chinese and Korean a 3 1  h a v e  

a n s w e r i n g  s y s t ~ . ~ s  t h a t  d i f f e r ,  i n  one deqree or anorher, fro@ 

the E n q l i s b  system. F r e n c h  also differs. 

The use aE i i e  * n o i  f o r  the a f f i r ~ a t i v e  a n s u e r  t o  a 
n e q a t i v e  q u e s t i o n  i n  J a p a n e s e  i s  o f t s n  I i k s n a C  t o  t h a t  
of @s i*  i n  French. I n  Ffench, the a f f i r m t i w e  answer to 
a positive question is oui * y e s s ,  while t h e  a g f i r ~ a t i v e  I 

a n s u e r  t o  a a e a a t i v e  quest ion s t a r t s  u i t R  si- 
(Kuno, t973:27Y) 

G e m a n  is s i a i l a r  t o  F r e n c h ,  i n  t h a t  i t  has a s p e c i f i c  a n s u e r  

for a positive t e p l y  t o  a n e q a t i v e  q u o s t i o n ,  unlike E n q l i s h ,  

811 learner? fro@ t h e s e ,  and  other I s w u a g e  b s c k q r a u n d s  

aust b e  i agres seQ w i t h  t h e  differences b e t w e e n  t h e i ~  a a t i v e  

l a n g n a q e  a n d  S h e  tarqet languaqe a n s w e r i n q  systeas. 



T h i s  t e s s s r c h  also i r f tp2 ies  c e r t a i n  h i r e c t i o n -  t o r  f u r t h e r  

research i n  s e c o n d  l anqnaqe  t e a c h i n g .  There is a practical ro le  

f o r  CB w i t h i n  an Error Analysis Ersseuork, a r o l e  t h a t  u i f l  a i v e  

t h e  p e d a q s q u e  a c er ta in  h e a B s l a f t  i n  ascertain in^ a n d  p h e a i c t i n g  

the learners1 needs. OA h a s  b e e n  p r o v e n  to rsrk, and it hns been 

p r o v e n  i n  the a r e n a  of syntaix. Zt is not a (k i f f i cu l t  process for  

t h e  teacher of G n q l i s h  as a secona Zanquaqe,  or t h e  t e x t b u o k  

writer, to consul t  qramaars of lanquagss coattion i n  the ESL 

c f  assrooitt, and  t o  compare t h e  phanoloaical ,  syntactic, seaan tic, 

and tppoloqicaf c h a r a c t e r i s t i c s  of the lanqnaqes in question 

w i t h  the English that is t a u q h t  in t h e  classroom, I f  a c e r t a i n  

item or fox& is t o  be t a u q h t  in t h e  E S t  classrooa, a s i ~ p l e  

cross-referencina af  t h e  g r m R a r s  5f t h e  tonques in  q u e s t i o n  

will g r e a t l y  enable t h e  teacher t o  preiiict where a p o t e n t i a l  Pax 

probleas may l i e  w i t h  t h e  learners of any f a n ~ u a q e  background .  

Contrastive s t u d i e s  abound i n  eaucationaf aab  i i n q n i s t i c  

l i t e r a t u r e ,  Some are uell w r i t t e n  and ~ e s e a r c h e d ,  o thers  not s a ,  

Greater e f f o r t  is needed, bowever, to da tharouqh reseasch and 

d i s c u s s  objective findings in a t h e o r e t i c a l  and p r a s t i c a f  
I 

manner. T h e  ro le  of C k  ~ u s t  be reassessed, w i t h i n  t h e  f r a ~ e w a r k  

of a n  Error A n a l p s i s ,  or  a s  an autonoeous an8 c r e d i b l e  research 

t o o l  for predicting an3 justifyina interference a r ~ d  transfer 

errors w i t h i n  a e c ~ n d  lanquaqe  programs and ~ e s e a ~ c h .  
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