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AB ST RACT 

The s e n s e  o f  community which r e s u l t e d  from c l o s e  Eace- 

t o - f a c e  a s s o c i a t i o n r ;  and t h e  common bonds t h a t  e x i s t e d  i n  t n e  

p r e - i n d u s t r i a l i z e d  society were s e v e r e l y  d i s r u p t e d  w i t h  t h e  

expans ion  3f c i v i l i z a t i o n  and t n e  growth o f  t h e  i n d u s t r i a l  

economic s o c i e t y ,  I t  w i l l  be a rgued  i n  t h i s  t h e s i s  t h a t  t h i s  

s e n s e  o f  zomnunity and common purpose  b rough t  a b o u t  by c o - o p e r a t i o n  

i s  a  " n a t u r a l "  c o n d i t i o n  o f  man, and t h a t  t h e  growth o f  t h e  

i n d i v i d u a l  i n  a truly d e n o c r a t i c  s o c i e t y  can  p r o v i d e  t h e  condi-  

t i o n s  under  which cormuni ty  r e c o n s t r u c t i o n  w i l l  t a k e  p l a c e ,  

T e c h n o l o g i c a l  and commercial development  r e s u l t e d  i n  improved 

communications o f  c e r t a i n  k i n d s  betw3en one s e t t l e m e n t  and 

a n o t h e r ,  b u t  w i t h i n  eacn  s e t t l e m e n t  p e o p l e  have  become e s t r a n g e d  

one from t h e  o t h e r  a s  t n e i r  i n t e r e s t s  nave become more s p e c i a l i z e d  

and nave e x t e n d e d  beyond t h e  g e o g r a p h i c  community. Only by re- 

1 e s t a b l i s h i n g  " face - to - face"  communications between p e o p l e  and 
I 

between groups  o f  p e o p l e  w i t h i n  t h e  g e o g r a p h i c  community and 

o n l y  as t h e  members o f  a s o c i e t y  u n d e r s t a n d  t h e  wants and d e s i r e s  

t h a t  each  h a s ,  w i l l  community be r e - e s t a b l i s h e d .  Only as i n d i -  

v i d u a l s  o r  l o c a l  groups u n d e r s t a n d  t h e i r  own wants  w i t h o u t  t h e  

i m p o s i t i o n  o f  c r e a t e d  wants  by t h e  predominant  i n t e r e s t  g roups  

o f  s o c i e t y  w i l l  t h e y  be a b l e  t o  become i n v o l v e d  i n  t h e  s o c i a l  

and p o l i t i c a l  a f f a i r s  t h a t  l e a d  t o  community r e c o n s t r u c t i o n .  

Tine t n e s i s  advanced n e r e  i s  t h a t  t h e  s c n o o l ,  which 

h a s  e v o l v e d  as a power fu l  i n s t i t u t i o n  of t h e  i n d u s t r i a l - e c o n o m i c  

s o c i e t y ,  n a s  a i d e d  i n  community breakdown by e r e c t i n g  b a r r i e r s  

iii 



t o  conununication w i t h i n  t h e  school  i t s e l f  and between t h e  i n d i v i d u a l  

and s o c i e t y .  The s o c i a l  s t u d i e s ,  as a  s u b j e c t  m a t t e r ,  By s t r e s s i n g  

forms and s t r u c t u r e s  of  government r a t n e r  t h a n  t h e  p roces ses  o f  

government, have f a i l e d  t o  c r e a t e  c i t i z e n s  who have a sense  o f  

e f f i c a c y  r e g a r d i n g  t h e  changes needed i n  t h e  i n s t i t u t i o n s  o f  

s o c i e t y .  I t  w i l l  be argued t h a t  t h e  scnool  i s  one o f  t h e  few 

i n s t i t u t i o n s  which can i n i t i a t e  community r e c o n s t r u c t i o n  and 

t h a t  t n e  s o c i a l  s t u d i e s  i n  p a r t i c u l a r  w i l l  be t h e  v e n i c l e  through 

which c o m u n i c a t i o n s  can be r e - e s t a b l i s n e d  Detween t h e  i n d i v i d u a l  

and h i s  community. 

Involvement of  t h e  s t u d e n t  i n  community l i v i n g  and 

e x p e r i e n c e s ,  on te rms  c o n s i s t e n t  wi tn  t n e  manner i n  which young 

peop le  o rgan ize  themselves  i n  out-of-school  t i m e ,  w i l l  pu t  

s t u d e n t s  i n  touch wi th  a d u l t s  and t h e i r  va r ious  i n t e r e s t  groups. 

It w i l l  be argued that  t h e  s t u d e n t  w i l l  a p p r e c i a t e  t h e  group 

f o r c e s  at work i n  s o c i e t y ,  he w i l l  e s t a b l i s h  r e l a t i o n s h i p s  w i th  

a d u l t s  i n  t h e  a c t i o n  phases  o f  l e a r n i n g ,  and t h a t  d i f f e r e n c e s  

between t n e  gene ra t ions  w i l l  b reak down as eacn l e a r n s  t o  appre- 

c ia te  t h e  v a l u e s  o f  t h e  o t h e r  i n  t h e  r e f l e c t i v e  phases  o f  

l e a r n i n g .  

Chapter  I o u t l i n e s  t h e  t r a d i t i o n a l  approaches of t h e  

s o c i a l  s t u d i e s  and i n d i c a t e s  t h e  major d e f i c i e n c i e s  of  t h e s e  

approaches .  Chapter  I1 seeks  suppor t  from t h e  l i t e r a t u r e  f o r  

t h e  t h e s i s  t h a t  t h e  school  nas  a ided  i n  community breakdown by 

a l i e n a t i n g  youth from t n e i r  s o c i e t y .  Recent t r e n d s  t o  apply  

new methods t o  t h e  s o c i a l  s t u d i e s  have p l aced  a g r e a t  emphgsis 

on the s e a r c h  f o r  l fva lues l l ,  t h u s  i n d i c a t i n g  t h e  b a s i s  f o r  re- 

i v  



f l e c t i v e  t h i n k i n g  i n  t h e  s o c i a l  s t u d i e s .  Chapter  I11 i n c l u d e s  

obse rva t ions  o f  t h e  l o c a l  i n i t i a t i v e s  e v i d e n t  i n  t h e  youth sub- 

c u l t u r e .  A f e a t u r e  o f  t h e  youth s u b c u l t u r e  i s  t h e  s ense  o f  

community e s t a b l i s h e d  among t h e  young as t h e y  f i n d  t h e i r  common 

bonds, and t h e s e  new r e l a t i o n s h i p s  a r e  observed i n  t h e  a l t e r n a -  

t i v e  approaches t o  educa t ion  and i n  community involvement p r o j e c t s  

such a s  t h e  Local  I n i t i a t i v e s  P r o j e c t s  and Oppor tun i t i e s  f o r  Youth 

p r o j e c t s .  The I n n e r  Ci ty  P r o j e c t  at  t h e  B r i t a n n i a  Secondary 

Scnool i s  s t u d i e d  and e v a l u a t e d  t o  determine whether  i t  i s  yos- 

s i b l e  f o r  t h e  s choo l  t ,o  t a k e  a p o s i t i v e  approach t o  community 

involvement and hence t o  assist t h e  b u i l d i n g  o f  community t h m u g n  

programmes i n i t i a t e d  i n  t h e  s o c i a l  s t u d i e s .  S tuden t s  who took  

p a r t  i n  t h e  I.C.P. a r e  today  involved  i n  tile a f f a i r s  o f  t h e  

community. However, t h e  s i g n i f i c a n c e  o f  t h e  I.C.P. i n  c r e a t i n g  

an awareness l e a d i n g  t o  involvement w a s  d i f f i c u l t  t o  determine 

because t n e  s o c i a l  and p o l i t i c a l  development o f  youth i s  a complex 

process .  The i n f l u e n c e s  are s o  v a r i e d  and ex t end  f a r  beyond t h e  

school  . 
I n  c h a p t e r  I V  a &mmunity r e c o n s t r u c t i o n  model i s  pre-  

s e n t e d  whicn s u g g e s t s  vays i n  wnich community involvement programmes 

could become a s i g n i f i c a n t  p a r t  o f  t h e  programme o f  a network o f  

a l t e r n a t i v e  s choo l s  w i t h i n  t h e  p u b l i c  s choo l  system. The model 

c o n s i d e r s  t h e  weaknesses o f  t n e  t r a d i t i o n a l  s o c i a l  s t u d i e s  i n  

t h e  l i g h t  o f  t h e  l i t e r a t u r e  reviewed, and t h e  manner i n  whicn 

youth have o rgan ized  themselves  l o c a l l y .  The model a t t empt s  t o  

' meet t h e  p r e s e n t  social needs o f  t h e  young through communi$y- 

o r i e n t e d  programmes such as t h e  I.C.P. 's,  L.I.P. and O.F.Y. It 

v  



i s  'nyyc;thesi;:cd 'chat thcse k i n d s  o f  programmes w i l l  have  t h e  

e f f e c t  cf encouraging young peop l e  who f e e l  t h a t  t h e  i n s t i t u t i o n s  

o f  soc ie tv  ;.~.t: ~ . ~ ~ j > z j i - : ~ i i ~ e  to t h e i r  needs  and t h a t  t h e y  have t h e  

~nou'ti?;;i! ?;>? ';"I?? cs;:i.i.k:, t c  d i r e c t  s o c i e t y ,  w i t h  a d u l t  s u p p o r t ,  

i n  t h e  d i ? ~  l ; t . i ~ . r :  w;?i'~ih p r o v i d e s  f o r  t h e  f u l l  p a r t i c i p a t i o n  o f  

a i l  it9 ~?n' ; . t?r : .  A ?ompCir.i~,on o f  two s c h o o l s  , one t e a c h i n g  t h e  

t r a d i t . i o n . a l  social. 5 t u d i e s  , and one p r o v i d i n g  community e x p e r i e n c e s  

on ?:he l i r i e s  sf t h o  model, w i l l  be a t t empted .  

I t  i s  a r g u e d  t h a t  sucn  a comparison w i l l  p rov ide  

ev idence  tirat t h e  t w o  systems w i l l  r e s u l t  i n  t h e  development o f  

conpletely d i f f e r e n t  a t t i t u d e s .  S t u d e n t s  who have t a k e n  p a r t  

i n  co:~-~:~ri:l l- . j  , c : 7 . r i p e ~ i e n c e ~  will unde r s t and  t h e i r  r o l e  and s t a t u s  i n  

s o c i e t y  imci w i 3 . 1  have a sense o f  we l l - be ing  which r e s u l t s  from 

t n e  meeting o f  s o c i a l  needs. 
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I N T R O D U C T I O N  

The concept  o f  cormuni ty  adhered  t o  i n  t h i s  t h e s i s  i s  

s i m i l a r  t o  t n a t  p o s t u l a t e d  by Dewey (1927) and Dewey and 

Ben t ley  (1949) .  Community i s  s n a r i n g  i n  a common l i f e  where 

members have c e r t a i n  b e l i e f s ,  a t t i t u d e s ,  and v a l u e s  and where 

t h e y  a r e  "...moved by s imi la r  n a b i t s  o f  f e e l i n g  and judgment." 

(Dewey and Ben t l ey  1949 ,  p.  273). Tne t r a n s a c t i o n s  o f  t h e  

members a r e  s e e n  t o  b e  c a r r i e d  o u t  i n  t h e  2 h y s i c a l  and s o c i a l  

env i ronment ,  o r  'med ia ' .  Tnese t r a n s a c t i o n s  can o n l y  be c a r r i e d  

o u t  t h rough  communications. 

T h i s  community w i l l  b e  a t t a i n e d  wnen t h e  v a r i o u s  

members o f  s o c i e t y  r e c o g n i z e ,  and know, what t n e i r  common 

i n t e r e s t s  are, and se t  up t h e  p o l i t i c a l  machinery by which t h e s e  

i n t e r e s t s  may become s i g n i f i c a n t  and be responded t o  by t h e  

i n s t i t u t i o n s  o f  s o c i e t y .  " . . .knowing i s  c o o p e r a t i v e  and a s  such 

i s  i n t e g r a l  w i t h  communication. I' (Dewey and Ben t l ey  1 9 4 9 ,  P r e f a c e  

p. v i ) .  T h i s  i d e a l  community can evo lve  o n l y  i n  a t r u l y  democ ra t i c  

s o c i e t y  a l l o w i n g  t h e  i n d i v i d u a l  the r e s p o n s i b i l i t y  t o ,  

". . . s h a r e  a c c o r d i n g  t o  c a p a c i t y  i n  forming and 
d i r e c t i n g  t h e  a c t i v i t i e s  o f  t h e  group t o  which one 
be longs  and i n  p a r t i c i p a t i n g  a c c o r d i n g  t o  need i n  
t h e  v a l u e s  which t h e  group s u s t a i n s  (Converse ly  t h e  
group) .  . . demands l i b e r a t i o n  o f  t h e  p o t e n t i a l i t i e s  
of  members of a group i n  harmony w i t h  t n e  i n t e r e s t s  
and g o a l s  which are common." (Dewey 1927 ,  p. 5 

T h i s  i d e a l  community and t h e  i d e a  o f  democracy are 

c l o s e l y  in te rwoven  and cou ld  be r ega rded  a s  one concep t ,  I t  i s  

o n l y  t h rough  t h e  s n a r i n g  o f  a l l  knowledge and t h e  c r e a t i n g  o f  
* 

p u b l i c  o p i n i o n  t h r o u g h  f r e e  and open communication i n  a t r u l y  



democrat ic  manner t n a t  t h e  members o f  a s o c i e t y  can t r u l y  e s t a b l i s h  

a I tpubl ic  w i l l . "  Only on t h e  b a s i s  of t h e  p u b l i c  w i l l ,  can com- 

muni t ies  begin  t o  govern themselves  democra t i ca l ly ,  

The argument i s  advanced i n  t h e  t h e s i s  t h a t  i t  i s  i n  

t h e  common i n t e r e s t  of  o u r  s o c i e t y ,  and o t n e r  world  s o c i e t i e s ,  

t o  r e - e s t a b l i s h  numan r e l a t i o n s n i p s  similar i n  some impor tan t  

r e s p e c t s  t o  t h o s e  that e x i s t e d  before  t h e  i n d u s t r i a l  era,  

Wnereas t h e  r e l a t i o n s h i p s  e s t a b l i s h e d  i n  t h e  p r i m i t i v e  communities 

and primary groups were r e s t r i c t i v e ,  th rough  t n e  lack o f  l a t e r a l  

connec t ions  beyond t h e i r  geographic  and c u l t u r a l  bo rde r s  and were 

 tunc conscious" , t h e  r e c o n s t r u c t e d  communities w i l l  be c r e a t e d  from 

a s o c i a l  consc iousness ,  from s o c i a l  a c t i o n ,  and w i l l  be un- 

r e s t r i c t e d .  Tne u n r e s t r i c t e d  n a t u r e  o f  t h e  r e c o n s t r u c t e d  com- 

munity r e s u l t s  from r b ' b i l i t y .  Dewey s u g g e s t s  t h a t ,  " . . , t h e r e  i s  

no s u b s t i t u t e  fo r  t h e  v i t a l i t y  and dep th  o f  c l o s e  and d i r e c t  

i n t e r c o u r s e  and a t tacnment . .  . Y o b i l i t y  may i n  t h e  end supply 

t h e  means by which the s p o i l s  o f  remote and i n d i r e c t  i n t e r a c t i o n  

and in te rdependence  flow back i n t o  l o c a l  l i f e .  , .I' (Dewey 19  2 7 ,  

p. 2 1 2 ) .  Tne c o n d i t i o n s  f o r  t h e  c r e a t i o n  o f  environments which 

f o s t e r  communication can be e s t a b l i s h e d  i n  modern urban a r e a s  

througn c a r e f u l  p l a n n i n g  and s o c i a l  eng ineer ing .  These environments 

w i l l  r e s u l t  i n  more face- to-face  r e l a t i o n s n i p s ,  m r e  g e n e r a l  i n t e r -  

a c t i o n s  and more involvement o f  t n e  c i t i z e n  i n  t h e  problems o f  

h i s  community, more coope ra t ion  a t  t h e  l o c a l  l e v e l ,  more c o n t r o l  

o f  t h e  i n s t i t u t i o n s  o f  s o c i e t y ,  and more d i r e c t i o n  f o r  community 

members. e 

It w i l l  be argued i n  t h e  t h e s i s  t h a t  i n  t o d a y ' s  u r b a n ,  



and suburban a r e a s  t n e  school  i s  t h e  only  i n s t i t u t i o n  i n  which 

a majori ty  of t h e  c i t i z e n s ,  and t h e  young, are involved. 

General ly ,  it can be s t a t e d  t n a t  t h e  c i t i z e n r y  a r e  without  a 

sense of c o ~ m u n a l i t y ;  they  a re  l i n k e d  t o g e t h e r  only f o r  c e r t a i n  

i n t e r e s t s  sucn as woric, l e i s u r e ,  and worship. The p o s i t i o n  i s  

taken enat co-opsx~at ion i s  n a t u r a l  and necessary  t o  s a t i s f y  

human needs ,  and tnat r econs t ruc t ion  o f  community i s  e s s e n t i a l  

t o  t h e  psycnological  and phys ica l  s u r v i v a l  o f  man. I n  an urban 

a r e a  it i s  extremely d i f f i c u l t  t o  sna re  one a n o t h e r ' s  concerns 

when, "We k n o ~  wnat w e  ourse lves  want, but  we have no way af 

f i n d i n g  out  what o t h e r s  around us f e e l  tney  want." (Gregory 1972). 

To f i n d  o u t  what o the r s  want r e q u i r e s  communication and involve- 

ment with others i n  t h e  geographic community. "Only by d i r e c t  

p a r t i c i p a t i o n  i n  t h e  t r a n s a c t i o n  o f  l i v i n g  does anyone become 

f a m i l i a r l y  acquainted with o t n e r  human beings ." (Dewey and 

Bentley , p. 2 7 2 ) .  It i s  i n  t h e  urban community t h a t  man w i l l  

f i n d  h i s  fundamental need f o r  f r e e  expression.  

The community as  envisaged i n  t h i s  p r e s e n t a t i o n  i s  one 

of funct ion  r a t h e r  than  o f  s t r u c t u r e .  It i s  h e l d " t o g e t h e r  by t h e  

i n t e i l i g e n c e  of i ts  c i t i z e n s  r a t n e r  than by geographic f a c t o r s .  

It  w i l l  be argued, however, t h a t  t h e  l o c a l  area can indeed become 

a l o c a l  community and t h a t  c lose  proximity o f  the i n s t i t u t i o n s  o f  

s o c i e t y  t o  t h e  res idences  o f  i t s  c i t i z e n s  i s  e s s e n t i a l ;  e s p e c i a l l y  

t o  young people as they  l e a r n  t o  bind themselves t o  s o c i e t y  and 

chal lenge i t s  values.  The k inds  o f  human r e l a t i o n s h i p s  needed 

t o  e s t a b l i s h  community can b e s t  be b u i l t  up i n  t h e  young by 
, 

e s t a b l i s h i n g  communications between the school  and i t s  coaununity. < 
1 '  



The concept o f  community i s  n o t  confined by geography. 

rhere i s  a cons tan t  evolving and expanding between an i n d i v i d u a l  

and h i s  s o c i e t y  as he develops from childhood t o  adulthood. 

Although he may l eave  t h e  l o c a l  community, t h e  a d u l t  w i l l  always 

have t h e  a b i l i t y  t o  e s t a b l i s h  nimself i n  a new l o c a l  community 

w n e r e  he g i l l  understand h i s  r o l e  i n  t h e  a f f a i r s  o f  t h e  community 

and r e - e s t a b l i s h  t h e  kinds of  human r e l a t i o n s h i p s  t h a t  he had i n  

t h e  former community. 

This  t h e s i s  i s  p a r t i c u l a r l y  concerned with the role 

&nd s t a t u s  o f  youth i n  community recons t ruc t ion .  I t  w i l l  be 

argued t n a t ,  by r e j e c t i n g  many of t h e  values which the  adu l t  

s o c i e t y  holds  and which nave evolved from t h e  indus t  rial-economic 

s o c i e t y ,  t h e  youth c u l t u r e  has  s u b s t i t u t e d  a form of  community 

which meets t h e i r  p a r t i c u l a r  needs and wnich has  many o f  t h e  

c h a r a c t e r i s t i c s  whicn a re  considered p re - requ i s i t e s  t o  community 

r e c o n s t r u c t i o n  wi th in  t h e  whole o f  soc ie ty .  

I t  w i l l  be demonstrated i n  t h e  t h e s i s  t h a t  the youth 

of today  nave an unprecedented social consciousness. This  i s  

the  s t a r t i n g  p o i n t  f o r  community r econs t ruc t ion ,  i d  t h e  school  

must ensure  t n a t  t h e  youth have t h e  knowledge and t h e  s k i l l s  t o  

engage i n  s o c i a l  animation.* I t  i s  not assumed t h a t  a l l  youth 

have become a l igned  with t h e  counter -cul ture ,  but that elements 

o f  d i s s a t i s f a c t i o n  a r e  e v i d e n t ,  and t h e  school  must determine 

animation" i s  a term t h a t  i s  ga in ing  common usage 
among " s o c i a l  act ion" groups. It r e f e r s  t o  t h e  a b i l i t y  tc- 
amuse i n t e r e s t  i n  s o c i a l  change by making members o f  s o c i e t y  
aware of t h e  - need f o r  change and o f  - t h e i r  p a r t  i n  the charige. 

\ 



$he ways i n  which k t  can best assist 

d a n g e  t h e  i n s t i t u t i o n s  of s o c i e t y ,  

youth t o  understand and 

The concepts o f  t h e  ' g loba l  

v i l l a g e '  and t h e  ' i n t e r n a t i o n a l  community of  youth1 are indeed 

noble but  if youth i s  a p a t h e t i c  towards t h e  i n s t i t u t i o n s  o f  

s o c i e t y ,  as experienced i n  t h e  l o c a l  community, s o c i e t y ' s  problems 

w i l l  worsen genera t ion  by generat ion.  Youth has  shown t h e  way 

t o  community r econs t ruc t ion  ; but  youth needs t h e  understanding 

and support  of a d u l t s  i n  ca r ry ing  it through. 

To defend a d u l t s  from t h e  charge o f  imposing t h e i r  

values on t h e  young it w i l l  be argued t h a t  an i n t e r e s t  and 

involvement i n  t h e  a f f a i r s  o f  community i s  ' n a t u f a l l ,  We do not 

need t o  d i r e c t  youth t o  changa s o c i e t y  and i t s  i n s t i t u t i o n s ,  

They know t h e  i n s t i t u t i o n s  are unresponsive f o r  they  have been 

s t u d e n t s  i n  schools  f o r  t e n  o r  more y e a r s ,  Many o f  them a l s o  

know of  a way o f  r e l a t i n g  t o  each o t h e r  t h a t  i s  more pumane than  

t h e  conventional school  system and which b e t t e r  meets t h e i r  needs. 

. The fol lowing view by Charles Cooley i s  considered fundamental t o  

t h e  whole concept o f  community r econs t ruc t ion  : 

Tnere can be no doubt , ,  , t h a t . ,  . , men i n  "general  nave 
a n a t u r a l  a l l e g i a n c e  t o  t h e  community i d e a l ,  and 
would g l a d l y  s e e  it c a r r i e d  o u t  on a l a r g e  as w e l l  
as a s m a l l  s c a l e .  And nea r ly  a l l  imaginat ive and 
a s p i r i n g  persons view i t  with enthusiasm, and 
would devote themselves t o  i t  wi th  some a rdor  and 
sacrifice if they s a w  c l e a r l y  how tney could do s o  
wi th  e f f e c t .  ( I ta l ics  mine) (Cooley 1 9 0 9 ,  p, 52)  

This  p r e s e n t a t i o n  i s  an a t tempt ,  on t h e  b a s i s  o f  the  

, l i t e r a t u r e  reviewed and o f  an eva lua t ion  of community involve- 

< ment programmes sponsored by t h e  school ,  and by governpent. and 

non-government agencies ,  t o  show how t h e  ' (natural  a l l e g i a n c e  ' 
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can be s a t i s f i e d  and now youth can become i n t e g r a t e d  i n t o  

society. 



The T r a d i t i o n a l  Role o f  t h e  Soc ia l  S tud ies  

S o c i a l  s t u d i e s  as a s u b j e c t  matter, i s  p r imar i ly  con- 

berned e i t h e r  d i r e c t l y  o r  i n d i r e c t l y  with t h e  t each ing  o f  

d t i z e n s h i p  , and throughout Canada t h e r e  has  been, t r a d i t i o n a l l y ,  

r s i m i l a r i t y  i n  t h e  approach t o  t h e  manner i n  which t h e  s tudent  

l e a r n s  about l i f e  beyond t h e  school  w a l l s .  Through t h e  s o c i a l  

s t u d i e s  s t u d e n t s  were t o  l e a r n  what w a s  expected of  t h e  good 

& t h e n ;  t h e r e  was always t h e  i d e a l  c i t i z e n  t o  se rve  as a model. 

In 1968 t h e  National His tory  P r o j e c t  c a r r i e d  ou t  a nation-wide 

su rvey  (Hodgetts,  1968)  t o  eva lua te  t n e  goals  t h a t  t h e  provinces 

%ad sa t  themselves i n  t h e  s o c i a l  s t u d i e s  c u r r i c u l a  f o r  t h e  

*. . . t r a n s m i t t i n g  of t h e  c u l t u r a l '  h e r i t  age,  i n s p i r i n g  p r ide  i n  

t h e  p a s t ,  encouraging reasonable l o y a l t y ,  and f o s t e r i n g  t h e  

development o f  respons ib le  democratic c i t i z e n s "  (Hodgetts .p. 18 )  

and to e v a l u a t e  t h e  e f f e c t i v e n e s s  of  approaches t o  l e a r n i n g  i n  

t h e  classroom. T ie  r e s u l t s  o f  t h i s  survey demonstrated t h a t  t h e  

s aoo l s  were s e r v i n g  t h e  country poor ly ,  f o r  negat ive  a t t i t u d e s  

towards t h e  n a t i o n  and towards t h e  democratic process  were 
1 

predominant. 

The prime cause o f  t h e  f a i l u r e  o f  t h e  S o c i a l  S tud ies  

c u r r i c u l a  t o  'achieve t h e  r equ i red  goals  was found t o  be ' the 

. inadequacy of  t n e  teaching  methods i n  t h e  major i ty  o f  t h e  

schools. Barth and Sharmis (1970, pp. 743-7511 claim t h a t -  

c i t i z e n s h i p  cannot be 'bransmit ted '  , f o r  t ransmiss ion  pre-supposes 
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* , c o r r e c t  body o f  knowledge and Itfixed" -values which a r e  t o  be 

passed on t o  t h e  young. This  method of  i n s t r u c t i o n  r e q u i r e s  

l e a r n i n g  by rote, and an i n s i s t e n c e  on t h e  "right1'  way o f  viewing 

~ a l i t y .  I t  uses  one source f o r  materials t o  be s t u d i e d ,  usual ly  

a t e x t  book, and it relies on t e a c h e r  domination and autocracy;  

making it b e t t e r  s u i t e d  t o  a t o t a l i t a r i a n  s t a t e  than  t o  a demo- 

cracy.  These w e r e  t h e  methods most commonly observed i n  t h e  

survey. 

There w a s  l i t t l e  in f luence  on e i t h e r  t h e  c u r r i c u l a  o r  

w t h o d s  of t e a c h i n g  f r o m  reforms o r i g i n a t i n g  i n  t he  progress ive  

movement i n  t h e  United S t a t e s ,  and those  reforms 'proposed by 

d e p a r t m n t s  o f  educat ion  i n  t h e  provinces r a r e l y  reached t h e  

classroom. Hodgetts s t a t e s  t h a t  "Far t o o  many t eachers  follow 

an t iqua ted  courses ,  adhering t o  a d u l l  d a i l y  rou t ine  t h a t  damages 

themselves,  t h e i r  s t u d e n t s ,  and t h e i r  soc ie ty" .  (Hodgetts 196 8 ,  

S o c i a l  S tud ies  and c i v i c  educat ion  have been p r imar i ly  

based on t h e  s tudy  o f  h i s t o r y .  When n i s t o r y  i s  taught  merely t o  

give an appxecia t ion  of  t h e  c u l t u r e  o r  as ' h i s t o m  f o r  h i s t o r y ' s  

sake' b i t h o u t  r e l a t i n g  it t o  the  p r e s e n t ,  it has  t h e  e f f e c t  o f  I 

l e a v i n g  s t u d e n t s  witn not only  a l a& o f  apprec ia t ion  f o r  t h e  

p a s t  but  a l s o  wi th  negat ive  a t t i t u d e s  towards it. Teachers have 1 

f a i l e d  t o  t a k e  up cur ren t  i s s u e s  using h i s t o r y  to  exp la in  p resen t  
I 

s i t u a t i o n s .  I n s t e a d ,  they  have s t r e s s e d  f a c t u a l  information 
i i 
regarding  sucn a s p e c t s  o f  t h e  course as l ' po l i t i c s" ,  "government" 

and "cons t i tu t ion1 ' ,  o r  t h e  consensus view o f  h i s t o r y .  

Where t e a c h e r s  have at tempted reforms, they  have afSen 



%one s o  wi thout  any t h e o r e t i c a l  base  o r  f r o m  a dogmatic one. 

The Nat iona l  I i i s t o r y  P r o j e c t  ' s. r e s e a r c n e r s  observed many t e a c h e r s  

kho,  appa ren t ly  t o  avoid boredom and t o  be "progress ive" ,  re- 

s o r t e d  t o  "democrat ic  i d l e  t a l k w  and l ~ e s c a p i s m ' ~ ,  where s t u d e n t s  

t a l k e d  about any th ing  t h a t  could  perhaps be r e l a t e d  t o  s o c i a l  

s t u d i e s  but  which i n  f a c t  c o n t r i b u t e d  very l i t t l e  t o  t h e  l e a r n i n g  

p rocess  because i t  w a s  u s u a l l y  of p a s s i n g  i n t e r e s t  on ly ,  S tudents  

o f t e n  p r e s e n t e d  one view o f  a t o p i c  u n s u b s t a n t i a t e d  by suppor t ing  

s t a t e m e n t s ;  t hey  argued back and f o r t h  and d i scussed  "off t h e  

t o p s  o f  t h e i r  heads". Tne r e s e a r c h e r s  f e l t  t h a t  t h i s  k i n d  of 

c lassroom a c t i v i t y  w a s  b r i n g i n g  d i s c r e d i t  t o  t h e  i n q u i r y ,  

problem-cent r e d  approach whicn was be ing  a t tempted  s e r i o u s l y  by 

about 7% of  t h e  950 t e a c h e r s  observed i n  t h e  survey.  

C i v i c  educa t ion  s t r e s s e d  t h e  s tudy  of government, how . 

b i l l s  are passed ,  and how power i s  appor t ioned  between t h e  l e v e l s  

o f  governnent. It seems i r o n i c a l  t h a t  s t u d e n t s  w e r e  supposed 

t o  be p r e p a r i n q  f o r  t a k i n g  t h e i r  p l a c e  i n  a democracy by l e a r n i n g  

about democracy whi le  i n c a r c e r a t e d  i n  one o f  t h e  mrst a u t h o r i t a r i a n  - 
of i n s t i t u t i o n s .  The m a j o r i t y  o f  s o c i a l  s t u d i e s  classrooms ( 89%) 

had t n e i r  desks i n  r i g i d  rows f a c i n g  t h e  t e a c h e r ,  and few were 
\ 

of a n a t u r e  l i k e l y  t o  induce r e l a x e d ,  i n fo rma l ,  f r i e n d l y  exchange 

of ideas .  Lec tu r ing  and t h e  "assignment methodw , (ques t ion  and 

answer worksheets cover ing  a s e c t i o n  of a t ex tbook) ,  w e r e  employed 

on a r e g u l a r  b a s i s  by t h e  m a j o r i t y  o f  teachers. When d i s c u s s i o n  

was employed it w a s  mainly "a imless  

cohesive conc lus ion .  R a r e  w e r e  t h e  

were engaged i n  meaningful  l e a r n i n g  

cn i t -cha t"  which l e d  t o  no 

c lassrooms where s t u d e m s  

based on t h e  d i s c u s s i o n  ' 
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of previously-prepared mate r i a l  of  a c o n t r o v e r s i a l  na tu re  and 

where a l l  d i scuss ions  and p o i n t s  o f  view were supported with 

r e l evan t  da ta .  

If t h e  outcome o f  an educat ion  system i n  a democracy 

i s  t o  equip s t u d e n t s  with d e s i r a b l e  l e a r n i n g  s k i l l s  t h a t  have 

t r a n s f e r  value i n  l i f e  s i t u a t i o n s  then s o c i a l  s t u d i e s  i n  Canada 

has f a i l e d .  The majo r i ty  o f  s tuden t s  who responded t o  t h e  

National His to ry  P r o j e c t ' s  questionnaire,(administered, mainly 

at t h e  Grade 1 2  l e v e l  t o  10,000 s t u d e n t s  across Canada)expressed 

a d i s l i k e  o f  s o c i a l  s t u d i e s  and r a t e d  it af ter  mathematics, 

sc ience  and English.  Not only  have they  no t  dev6loped t h e  i n t e l -  

l e c t u a l  s k i l l s  l i s t e d  below b u t  they  have l i t t l e  apprec ia t ion  o f  

t h e  content  o f  t h e  s u b j e c t ,  These s k i l l s  a r e  o u t l i n e d  by 

Hodgetts who cons ide r s  t h a t  they  are, 

I f . ,  . e s s e n t i a l  f o r  e f f e c t i v e  democratic c i t i zensh ip . .  . 
(and) ,  , .must be nourisned by d e l i b e r a t e  procedures,.  , 
(namely) t o  weigh and eva lua te  evidence; t o  form 
opin ions  based on f a c t s  and knowledge; t o  develop 
h a b i t s  of cr i t ical ,  independent th ink ing ;  t o  read 
with d i sc r imina t ion ;  t o  analyze and i n t e r p r e t  
many fornrs o f  communication; t o  avoid be ing  over- 
in f luenced  by t h e  mass media and ready-made i d e a s ;  
t o  express  i d e a s  i n  c l e a r ,  ha rd  terminology i n  
both o r a l  and w r i t t e n  form," (Hodgetts 1968, p, 671, 

\ 

The r e s e a r c h e r s  sugges t  t h a t  i f  t h e  s t u d e n t s  have 

t h e s e  a t t r i b u t e s  then  t h e  major i ty  must have gained them through 

some o t h e r  d i s c i p l i n e .  There i s  no i n c e n t i v e  t o  " th ink  c r i t i c -  

a l l y "  when s t u d e n t s  are presented  with a textbook consensus of  

e v e n t s ,  where s o l u t i o n s  t o  problems are presented  i n  a "ready- 

maden form, and w h e r e  s t u d e n t s  are n o t  taught  t o  convey t h d r  

i d e a s  t o  &hers ,  and where s o  much class time is spen t  i n  desk- I 
i 



bound l i s t e n i n g .  

-,, It w i l l  be demonstrated i n  t h e  l i t e r a t u r e  review t h a t  

. t hose  who have a t tempted  t o  make t h e  classroom l e a r n i n g  s i t u a t i o n  

mre meaningful by b r i n g i n g  t h e  world i n t o  the classroom have 

perhaps r a i s e d  t h e  s t u d e n t ' s  l e v e l  o f  i n t e r e s t  i n  h i s  community 
, 

and perhaps i n  s o c i a l  s t u d i e s  as a s u b j e c t ,  b u t  t h e y  have f a i l e d  

" to l i n k  t h e  s t u d e n t  t o  h i s  community. A review of  t h e  l i t e r a t u r e  
i 

denons t r a t e s  c l e a r l y  t h a t  l e a r n i n g  i n  t h e  classmorh cannot be 

cons idered  as p r e p a r a t i o n  f o r  l i v i n g  o u t s i d e  t h e  classroom. 

If s o c i a l  s t u d i e s  i s  concerned wi th  c i t i z e n s h i p  educa t ion ,  t h e  

emphasis must be on t h e  community and t h e  involvement of t h e  

s t u d e n t  i n  it. 

S tuden t s  can on ly  nope t o  s o l v e  t h e  problems o f  s o c i e t y  

i n  t h e  f u t u r e  i f  t hey  nave t h e  s k i l l s  and t h e  a b i l i t y  t o  s o l v e  

problems a t  t h e  p r e s e n t  t ime ,  If a n a t i o n  such as Canada, wi th  

i t s  m u l t i - c u l t u r a l  and c o n s t i t u t i o n a l  problems, i s  t o  have 

c i t i z e n s  who can t a c k l e  such momentous t a s k s  it must have 
I 

"i t izens  who, at  least ,  have become involved  wi th  local i s s u e s  
i 
: which a f f e c t  t n e i r  l o c a l  community and unders tand t h e  role t h a t  

t h e y  must p l a y ,  and be ab le  t o  p l a y  , i n  it. I n  s o c i e t i e s  where 

1 'values were ' f i x e d '  a mature,  e f f e c t i v e  c i t i z e n  was one who w a s  
b 

equipped t o  p e r p e t u a t e  t h e  va lues  o f  t h e  c u l t u r q .  Today, an 
F 
i: 

? e f f e c t i v e  c i t i z e n  i s  one who a p p r e c i a t e s  t h e  e x i s t e n c e  o f  a 
I 

d i v e r s i t y  o f  va lues  ; o f  t h e  " t r a d i t i o n a l "  and t h e  "freew, and 

1 k k w s  how t o  act i n  t h e  l i g h t  o f  knowledge. S o c i a l  s t u d i e s ,  i n  
t 
i'> fact ,  becomes involved  i n  at 'search f o r  values".  . 

The l i t e r a t u r e  review w i l l  demonstrate that  youth is 



1 2  

unable  t o  r e l a t e  t o  t h e  a d u l t  community, and t h a t  t h e  s choo l  

and t h e  s o c i a l  s t u d i e s  t a u g a t  t h e r e  have been p a r t l y  r e s p o n s i b l e  

f o r  t h i s  s i t u a t i o n .  The Nat iona l  H i s t o r y  P r o j e c t ' s  e v a l u a t i o n  

of c i v i c  education r e v e a l s  t h a t  t h e  young nave no deep r o o t s  

at t h e  n a t i o n a l  l e v e l  e i t h e r ,  It would appea r  then, t h a t  t h e  

s ense  of mrnv.rnj+y vh ich  i s  so e s s e n t i a l  f o r  t h e  i n d i v i d u a l  

 ell-being i s  t o  be found n e i t h e r  a t  t h e  community n o r  at t h e  

n a t i o n a l  l e v e l ,  and t h e  s choo l ,  e s p e c i a l l y  t h e  s o c i a l  s t u d i e s  

departments m u s t  t a k e  t h e  i n i t i a t i v e  i n  community r e c o n s t r u c t  i o n ,  
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CHAPTER 2 

Review of  L i t e r a t u r e  

Support i s  sought i n  t h e  l i t e r a t u r e  reviewed f o r  t h e  

fol lowing hypotneses : 

Associat ion i n  communities i s  necessary t o  de f ine  and t o  

meet t h e  f e l t  needs o f  t h e  ind iv idua l .  

cornmunit$ breakdown has  r e s u l t e d  from t h e  advance o f  

c i v i l i z a t i o n ,  

The e r a  o f  t h e  industr ia l-economic s o c i e t y  has  done more 

t h a n  any o t h e r  t o  des t roy  community by s t r eng then ing  t h e  

secondary i n s t i t u t i o n s  o f  s o c i e t y  such as t h e  school  and 

by weakening t h e  priinary i n s t i t u t i o n s  such as t h e  family. 

The school has  con t r ibu ted  t o  community breakdown by 

i s o l a t i n g  t h e  young f r o m  t h e  community. 

The sci-1001, througn t h e  s o c i a l  s t u d i e s ,  must i n i t i a t e  

community r econs t ruc t ion  by t a k i n g  on t h e  c h a r a c t e r i s t i c s  

o f  a primary i n s t i t u t i o n  and by i n t e g r a t i n g  t h e  young i n t o  

a d u l t  s o c i e t y  more smoothly. This smooth t r a n s i t i o n  w i l l  

t a k e  p lace  only when t h e  young understand t h e i r  role i n  

s o c i e t y .  

Community r econs t ruc t ion  i s  p o s s i b l e  only  with adult support .  

This  suppor t  w i l l  come as t h e  result o f  improved communica- 

t i o n s  between t h e  school  and s o c i e t y ,  
1 

The c r e a t i o n  of free i n d i v i d u a l s  i n  a f r e e  and democratic 

s o c i e t y  i s  e s s e n t i a l  to  comnunity r econs t ruc t ion ,  
I 

- 13 - 
1 



Community Breakdown : H i s t o r i c a l  P e r s p e c t i v e s  
I 

(I) The Community o f  t h e  P r e - I n d u s t r i a l  S o c i e t y  

The predominant form of s e t t l e m e n t  b e f o r e  t h e  growth o f  

world  t r a d e ,  commerce, and i n d u s t r i a l i z a t i o n  i n  t h e  modern pe r iod  

of h i s t o r y  w a s  t h e  small cornmwity. People w e r e  found a s s o c i a t e d  

t o g e t h e r  i n  response t o  t h e i r  p h y s i c a l  and s o c i a l  rieeds i n  
* 

families and t r i b e s  through wnicn t h e i r  c u l t u r e  had  su rv ived  

f o r  the g r e a t e r  p a r t  o f  h i s t o r y .  Conquests ,  and the  i n t r u s i o n  

of c i v i l i z a t i o n s  such as t h o s e  which t h e  Romans imposed upon 

Western Europe, and t h e  Spania rds  and Por tuguese  upon South 

America, d i d  much t o  expand t h e  consc iousness  of t h e  p r i m i t i v e  

communities. However, t h e r e  are c e r t a i n  cha rac t c9 r i s t i c s  o f  t h e s e  

communities which were observed i n  t h i s  cen tu ry  i n  North America, 

R e d f i e l d  (19551, Cooley ( 1 9 6 2 )  and Warren (19631, and which can 

be s e e n  i n  a l i m i t e d  way i n  i s o l a t e d  communities thmughout  t h e  

world. today .  . 
Redf i e ld  s u g g e s t s  t h a t  t h e  main characte&stics o f  

- 
t h e s e  small comrnuni t ies w e r e  n d i s t i n c t i v e n e s s l l  ( t h e i r  bouddar ies  

were c l e a r l y  d e f i n e d ) ,  "homogeneity" ( t h e  a c t i v i t i e s  and states 

of mind w e r e  much a l i k e  f o r  a l l  persons  i n  corres@onding s e x  A d  

age p o s i t i o n s ,  and t h e  career o f  one gene ra t ion  r e p e a t s  t h a t  o f  

t h e  p r e c e d i n g  one)  ; and "self su f f i c i ency" .  Cooley stresses t h e  

tole of t h e  pr imary groups o f  fami ly ,  c l a n  o r  v i l l a g e  group as 

t h e  wsocial medium" through wnicn t h e  social n a t u r e  and i d e a l s  

of the i n d i v i d u a l  are formed. Warren demonstra tes  haw these 
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, ~ ~ m m u n i t i e s  have been transformed i n  North America by what he 

zefers t o  as t h e  ' ' G r e a t  Change" brought about by t h e  growth o f  

American C i v i l i z a t i o n ,  Yargaret Yead ( 1 9 2  8, 1 9 6 4 ,  1970) s t r e s s e s  

the  "sense of unchanging cont inui ty"  which t h e  e l d e r s  e n s u e d  

w a s  passed from one genera t ion  t o  anotner  i n  t h e s e  p r i m i t i v e  com- 

munities with a minimum o f  e x t e r n a l  in f luences ,  

Anthropological  s t u d i e s  of p r i m i t i v e  s o c i e t i e s  provide 

a use fu l  background t o  t n e  s tudy of o u r  own. Th i s ->>is  p a r t i c u l a r -  
* 

l y  t r u e  when t h e  r o l e  and s t a t u s  of  t h e  young i n  p r imi t ive  

s o c i e t i e s  and i n  o u r  own a r e  compared. T h e i r  role and s t a t u s  

was c l e a r l y  def ined  and t h e i r  i n d i v i d u a l  needs were m e t  w i th in  

the  family,  v i l l a g e  o r  t r i b e .  S a p i r  ( 1 9 4 9 )  emphasizes t h e  group 

r e s p o n s i b i l i t y  and g ives  t h e  exangle o f  t h e  group absorbing t h e  

wrongdoing o f  t h e  i n d i v i d u a l  i n t o  t h e  group. S t e i n  (1960) 

confirms t h e  value of t h e  anthropologica l  viewpoint. lie can 

g a t h e r  images o f  p r i m i t i v e  s o c i e t i e s  " . . . i n  which i n t e g r a l  human 

func t ion ing  througn an i n t e l l i g i b l e  l i f e  cyc le  where major human 

needs are assu red  o f . s a t i s f a c t i o n  and major l i f e  t r a n s i t i o n s  

d i r e c t l y  confronted,  hqlp  us t o  f o r n u l a t e  norms for human 

community life." ( S t e i n  1960, p. 2 4 8 ) .  The i n d i v i d u a l ,  by h i s  

c lose  f  ace-too face a s s o c i a t i o n s  i n  t h e  primary group l ea rned  

what t o  expect  f r o m  t h e  l a r g e r  a s s o c i a t i o n s  i n  the community. 

The problems with which t h i s  t h e s i s  i s  concerned, 

namely t h e  "genera t ion  gapm, the  "youtn pmblemll, t h e  "comuni-  

c a t i o n  gap" and t h e  "search f o r  i d e n t i t y w  would be m a n i n g l e s s  

express ions  t o  t h e  members o f  p r i m i t i v e  societies. Theirsewas 

a s o c i e t y  i n  which t h e  educat ion  o f  t h e  young wasyconsi&red a a 
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h 1 prnmunity r e s p o n s i b i l i t y .  The a d u l t s  t augh t  t h e  young t h a t  

$here w e r e  c e r t a i n  behaviours which were expected o f  them and 

.me community i n  genera l  ensured,  through i ts  i n s t i t u t i o n s  , 
! - 
"hat t h e s e  behaviours would be continued from one genera t ion  
i 

: t o  t h e  nex t ,  

Mead (19281, demonstrated t h a t  t h e  pe r iod  o f  youth 

which we i n  North America r e f e r  t o  as lladolescencel' and which 

i s  marked by a great dea l  of turmoi l  and c o n f l i c t  was, i n  Samoa, 

an age o f  very l i t t l e  s t r e s s  o r  emotional dependence on o the r s .  

Her approach enphasizes  t h e  need f o r  c l o s e  examination o f  t h e  

c u l t u r e  t h a t  c r e a t e s  t h e  kind o f  problem r e f e r r e d  t o  above. 

The problem must be regarded i n  i t s  s o c i e t a l  context .  Benedict 

( 1 9 4 9 1 ,  sugges ts  t n a t  it i s  i n  t h e  "cont inui ty"  o f  t h e  l i f e  

cyc le  through t h e  o r d e r l y  t r a n s i t i o n  from childhood t o  a d u l t  

r o l e s  t h a t  g ives  t he  s o c i e t y  i t s  s t a b i l i t y .  I n  t h e  p r i m i t i v e  

s o c i e t i e s ,  r e s p o n s i b i l i t y  f o r  f u t u r e  adulthood and t h e  na tu re  

o f  a d u l t  r o l e s  a r e  emphasized we l l  before  puberty. The young 
) 

l i v e d  i n  an a d u l t  world and w s r e  hever  r e a l l y  segregated  from 

it. These aspec t s  a r e  a l s o  emphasized by Erikson "( 1964). 

Among p r i m i t i v e  people,  s o c i a l  and phys io log ica l  de- 

velopment w a s  recognized with t h e  induct ion  i n t o  adulthood a t  

puberty. This  " r i t e s  de passage1' usua l ly  took t h e  form o f  

i n i t i a t i o n  ceremonies where "...the phases of human l i f e  w e r e  

k n i t  together ."  ( S t e i n  1 9 6 0 ,  p. 239). These ceremonies drew 

a t t e n t i o n  t o  t n e  young person 's  a r r i v a l  at  a new s t a t u s .  They 

marked f o r  the youth and h i s  e l d e r s  an awareness o f  t h i s  nsw 
/ 

s t a t u s ,  but  d id  no t  mean t h e  g iv ing  up o f  one set  of behaviours 
4 

/ 



f o r  ano the r  f o r ,  as aened ic t  ( 1 9 4 9 )  ar)guedr they marked a t r a n s i -  

tion where t h e  r o l e  as an a d u l t  i s  a cont inuat ion  o f  t h a t  as a ' 

youth.  The i n i t i a t e  w a s  wel l  prepared f o r  h i s  new r o l e s  and 

s t a t u s .  

Another s i g n i f i c a n t  aspect  of t h e  i n i t i a t i o n  rites w a s  

t h a t  they  involved t h e  whole community, f o r  t h e  induct ion  o f  the  

young i n t o  a d u l t  l i f e  w a s  considered a p a r t  o f  t n e  a d u l t ' s  

communal funct ion.  By involv ing  the  whole community, t h e  ceremony 

s e r v e d  t o  s t r eng then  t h e  i n d i v i d u a l ' s  sense o f  belonging t o  t h e  

whole community and t o  i n t e n s i f y  group t i e s .  A sense  of  s o l i d a r i t y  

was a l s o  e s t a b l i s h e d  among t h e  group of  t h e  same age and s e x  who 

w e r e  be ing  i n i t i a t e d .  

The c u l t u r e  of  t h e  p r imi t ive  s o c i e t i e s s  then ,  w a s  h e l d  

t o g e t h e r  l5y uniform customs which inc luded a set of- behaviours 

which r e s u l t e d  from an awareness of r e s p o n s i b i l i t i e s .  Each 

member, i nc lud ing  t h e  ch i ld ren  and t h e  young a d u l t ,  knew what 

h i s  r e l a t i o n s h i p  t o  every o t h e r  member w a s  and kneW -exact ly  what 
- 

h i s  role and s t a t u s  should be. L i f e  was coherent ,  g ~ e g r a t e d ,  
/ 

and w d i n g f  ul. Aacording t o  Margaret Plead (19  70 $ir4%e success  

of this cohesiveness was through t h e  c o n t i n u i t y  whie?h' r e s u l t e d  

from t h e  a c t u a l  presence o f  t n r e e  generat ions.  I n  this "post- 

f i g u r a t i v e  cu l tu rew*.  each generat ion i s  d o d t t e d  t o  t h e  next4 

The a d u l t s 1  p a r e n t s  a re  t h e r e  and give evidence o f  a p a s t  t h a t  

'. * Defined by Margaret Mead a s  a c u l t u r e  i n  which ch i ld ren  learn 
p r i m a r i l y  f r o m  t h e i r  forebears .  Tinese can exist as enclaves  in 
t h e  midst of s o ~ c i e t y  such as i n  a H u t t e r i t e  colony i n  North Ameri 

# - 

f I 



e x i s t e d  and t h e  young are t h a r e  t o  ca r ry  o u t  t h e  t r a d i t i o n s  as 

emphasized by t h e  parents .  Them i s  no i d e n t i t y  c r i k i s .  There 

is no asking  t h e  ques t ion ,  'Who a m  I?  What is  t h e  na tu re  o f  my 

l i fe? ,  . . ( f o r  t h e  answers a r e  predetermined).  . .It is  t h e  lack 

of ques t ion ing  and l ack  o f  consciousness which seems t o  be t h e  

key cond i t ion  fo r  t h e  maintenance of a pos t  f i g u r a t i v e  cul ture" .  

(Mead 1 9 7 0 ,  p. 5). 

A f e a t u r e  of p r imi t ive  s o c i e t i e s  was t h e  almost complete 

absence of p laces  designed s p e c i f i c a l l y  f o r  learn ing .  An example 

given by S i r  P e t e r  Buck o f  t h e  educat ion o f  t h e  M a o r i  i n  pre- 

European t imes ,  (Buck 1958, pp. 356-363) demonstrates how t h e  

a d u l t  s o c i e t y  shared  t h e  r e s p o n s i b i l i t y  o f  educat ing  the .young 

i n  the ways o f  t h e  t r i b e  regarding  t h e  l e a r n i n g  of t h e  language, 

manners, dances,  f o l k l o r e ,  mythologies and genealogies.  The boys 

l e a r n e d  hunt ing ,  c u l t i v a t i o n  and. house cons t ruc t ion  and f i g h t i n g  

f r o m  t h e  men while  t h e  g i r l s  learned  cooking, dancing and basket  

weaving from t h e  women. The sons of c h i e f s  and p r i e s t s  rece ived  

s p e c i a l  i n s t r u c t i o n  i n  t r i b a l  law on an i n d i v i d u a l  basis taught  

by s e l e c t e d  members o f  t h e  t r i b e .  A s p e c i a l  b u i l d h g  w a s  set 

aside f o r  f u r t h e r  educat ion o f  t h e  most noble and capable s tudents .  

These became t h e  most noble and l ea rned  members o f  t h e  t r i b e  and 

were h e l d  i n  high esteem by t h e  t r i b e ,  W i t i a  the a r r i v a l  of -the 

European c i v i l i z a t i o n ,  t n e r e  w a s  complete d i s rup t ion  of  t h e  Maori 

c u l t u r e  and a system o f  educat ion was imposed on t h e  Maori people. 

One hundred and t h i r t y - f i v e  yea r s  l a t e r  t h e  Maori has  s t i l l  no t  
L 

been a b l e  t o  a d j u s t  t o  t h e  new c u l t u r e .  (Fors t ex  1968 ,  pp. -97-1171. 

The educat ion  o f  t h e  Indian t r i b e s  of  ~ & a d a  has been shown, by 
\ 



Diamond Jenness  ( " Ind ians  o f  Canada") t o  be very similar t o  t h a t  

of t h e  Maori of Po lynes i a  w i th  the excep t ion  of t h e  b u i l d i n g  

set aside for  e d u c a t i n g  t h e  s e l e c t e d  members. Also,  t h e  t r i b a l  

o r g a n i z a t i o n  of t h e  I n d i a n  w a s  less s t r u c t u r e d ;  be ing  mre 

& o r i z o n t a l  t h a n  v e r t i c a l .  Wi l f red  P e l l e t i e r  (1970, pp. 18-31) 

g i v e s  a contemporary view o f  t h e  'non-school' o r i e n t a t i o n  of  

much of t h e  l e a r n i n g  i n  an I n d i a n  v i l l a g e .  It can be argued,  

t h e n ,  t h a t  ' school '  l e a r n i n g  r a t h e r  t h a n  community' l e a r n i n g  w a s  

n e v e r  a f e a t u r e  o f  t h e  p r i m i t i v e  s o c i e t y  where t h e  c u l t u r e  was 

t r a n s f e r r e d  from one gene ra t ion  t o  a n o t h e r  smoothly. 

Although t h e  s u r v i v a l  o f  t h e  group was t h e  main concern 

i n  the  p r i m i t i v e  s o c i e t y  and t h e  i n d i v i d u a l ' s  behaviour  was de- 

t e rmined  by t h e  group ' s  customs, t h e r e  w a s ,  as S a p i r  sugges ted ,  

the f u l f i l m e n t  o f  i nd iv idua l i sm t o  a c e r t a i n  degree. An i n d i v i d u a l  

f e l t  conf iden t  when h i s  a c t i o n s  had s o c i a l  s a n c t i o n ,  and t h e  young 

w e r e  w e l l  i n t e g r a t e d  i n t o  t h e  s o c i e t y  and had a =a1 sense  of  

s e c u r i t y  and i d e n t i t y .  Soc ie ty  provided i ts  members with meaning- 

ful life a c t i v i t i e s  through which they  could  grow and express 

t h e i r  i n d i v i d u a l i t y .  S a p i r  a rgues  t h a t  the main &onsideration 

o f  p r i m i t i v e  s o c i e t y  as a b a s i s  f o r  comparison wi th  modern 

' o c i e t y  is: / 

. . .a genuine c u l t u r e  r e f u s e s  t o  cons ide r  t h e  i n d i v i d u a l  
as a mere cog, as an e n t i t y  whose s o l e  r a i s o n  d ' e t r e  
l ies  i n  h i s  subserv ience  t o  a c o l l e c t i v e  purpose  t h a t  
he  is no t  conscious  o f ,  o r  t h a t  he has  Only a remote 
re levance  t o ,  h i s  i n t e r e s t s  and s t r i v i n g s .  The major 
a c t i v i t i e s  o f  t h e  i n d i v i d u a l  must d i r e c t l y  s a t i s f y  
h i s  own c r e a t i v e  and emotional  impulses ,  must always 
be something more t h a n  means t o  an end. The g r e a t  
f a l l a c y  of  i n d u s t r i a l i s m ,  as deve loped  up t o  the- p r e s e n t  
time, i s  t h a t  i n  h a r n e s s i n g  machines t o  o u r  use it h a s  
n o t  known now to  avoid  t h e  h a r n e s s i n g  o f  mankind t o  i ts  
machines. ( S a p i r  1 9 4 9 ,  pp. 315-316) 



Pau l  Radin ("The World o f  P r i m i t i v e  Manw) r e i n f o r c e s  

S a p i r ' s  argument t n a t  t n e  developntent o f  t h e  i n d i v i d u a l  w a s  an 

i n t e g r a l  p a r t  of the p r i m i t i v e  s o c i e t y ,  The member's i n d i v i d u a l i t y  

i s  expressed  acco rd ing  t o  h i s  s t a t u s ,  i n  fact i n d i v i d u a l i t y  - i s  

s t a t u s .  Maurice S t e i n  ( 1 9 6 0 ,  p. 243) states: 

A l l  impor t an t  s t a t u s e s  i n  p r i m i t i v e  s o c i e t i e s  are 
k i n  s t a tuses . . . and  a l l  s t a t u s  ceremfiies becorn& 
v e h i c l e s  whereby t h e  p r i m i t i v e  expres ses  h i s  
i n d i v i d u a l i t y  a t  t h e  same t i m e  as he maffirms 
h i s  social e x i s t e n c e  and t h e  s o c i a l  e x i s t e n c e  o f  
h i s  r e l a t i v e s .  

Cooley ' s concept  o f  i n d i v i d u a l i t y  d i f f e r s  from t h a t  

o f  S t e i n .  H e  s u g g e s t s  t h a t  I t . .  . t he  i n d i v i d u a l  counted f o r  

no th ing  i n  t r i b a l  l i fe . .  . f r o m  t h e  s t a n d p o i n t  o f  o rgan iza t ion . .  . 
But t aken  psycho log ica l ly . .  . t n e  b a r b a r i c  mind e x a l t s  an aggres s ive  

and ex t r avagan t  i n d i v i d u a l i t y . "  ( Cooley 1 9 0 9 ,  p. 1 1 0 ) .  I f  

i n d i v i d u a l i t y  is cons idered  i n  te rms  o f  t h e  i n d i v i d u a l  maicing a 

conscious  independent  d e c i s i o n  when f aced  wi th  s e v e r a l  o p t i o n s ,  

t h e  p r i m i t i v e  i n d i v i d u a l  i s  extremely r e s t r i c t e d ,  To t h e  p r i m i t i v e  
rl 

man, i n d i v i d u a l i t y  meant be ing  a b l e  t o  p a r t i c i p a t e  i n  t h e  expe r i -  

ences  and s a t i s f a c t i o n s  of  t h e  whole community. All ages  had 
i C ~e ' 

t h e i r  p l a c e  i n  t h e  t r i b a l  community and one ' s  s t a t u s  w a s  a guaran tee  
2 

t h a t  one  could  p a r t i c i p a t e  i n  i t  and hence s u s t a i n  it, The 
T r' - 9  r r .  4 

importance o f  i n d i v i d u a t i o n  t o  community i s  sugges ted  by S t e i n :  

"It almost seems as i f  community i n  t h e  an th ropo log ica l  s e n s e  i s  

necessary  before human matur i ty  o r  i n d i v i d u a t i o n  can be ach ieved ,  

whi le  t n e  same m a t u r i t y  i s ,  i n  t u r n ,  a p r e r e q u i s i t e  f o r  community.." 

( S t e i n  1960, p. 248). 



(1110. The Industr ia l -Economic Soc ie ty  and t h e  Breakdown 
of Community 

Before t h e  ~ i d d l e  Ages, community breakdown occur red  

as t h e  r e s u l t  o f  t r i b a l  war fa re  and t h e  expansion o f  empires, 

b u t  w i th  t h e  growth of t r a d e  i n  t h e  Middle Ages, t h e  i n c r e a s e  

i n  t h e  mass product ion  of  goods, and c o l o n i a l  expansion s i n c e  

t h a t  t i m e ,  p r i m i t i v e  s o c i e t i e s  i n  every  c o n t i n e n t  have been 

d r a m a t i c a l l y  a f f e c t e d .  This  growth o f  t r a d e ,  t h e  imposing o f  

more dominant c u l t u r e s  on to  l e s s e r  ones ,  t h e  growtn o f  c i t ies ,  

and t h e  growth o f  technology and communications between s o c i a l  

groupings,  we r e f e r  t o  as t h e  "growtn of c i v i l i z a t i o n " .  Spengler  ( 1 9 2 6 )  

r e f e r r e d  t o  t n e  development o f  t h e  community from "cu l tu re"  t o  

' l c iv i l i za t ' i on"  a s  "The Decline o f  t h e  Westw. The fami ly ,  church,  

economic system,  and a l l  a s p e c t s  o f  s o c i e t y  t h a t  h e l d  men i n  

communities became d isorganized .  Cooley demonstra tes  how t h e  

growtn of cornmunicatlions l e d  t o  t h e  growth o f  i n d i v i d u a l i s m  by 

opening up a l t e r n a t i v e s  beyond t h e  community. Those who w e r e  

capable  i n  commerce and i n d u s t r y  formed a "capital-manager class" 

involved  i n  bus ines s  e n t e r p r i s e s  whose prime purpose w a s  t o  g a i n  

f i n a n c i a l  r e t u r n s  f o r  money inves t ed .  Although t h e  c a p i t a l i s t  

class today i s  s o c i a l l y  and p o l i t i c a l l y  powerful ,  it is n o t  much 
7 

concerned wi th  t h e  gene ra l  good o f  s o c i e t y .  A completely d i f f e r e n t  

set of  r e l a t i o n s h i p s  now e x i s t  between s o c i e t y  as a whole and 

t h e  i n d i v i d u a l ,  because t h e  power e x e r t e d  by t h e  c a p i t a l i s t  class 
l 

o v e r  mass media and o v e r  p o l i t i c a l  groups,  creates - f e l t  needs.' 
0 

i 
The o l d e r  a s s o c i a t i o n s ,  as has  been a r m e d  above, w e r e  t o  meet t h e  

5 
- 

/ 



2 2  

needs o f  t h e  i n d i v i d u a l ,  

There nave been t h o s e  wno, o b s e r v i n g  t h e  s o c i e t y  

evo lv ing  c u t  of t h e  i n d u s t r i a l  r e v o l u t i o n ,  have sought  a l t e r n a -  

t i v e  forms o f  s o c i a l  o r g a n i z a t i o n .  They b e l i e v e d  t h a t  p o s i t i v e ,  

conscious  s t e p s  could  be taken  t o  r e - e s t a b l i s h  i n  t h e  i n d u s t r i a l  

s o c i e t y  t h e  communi.ty i n  whicn primary groups could  be formed, i n  

whicn tile i n s t i t u t i o n s  of s o c i e t y  would be r e spons ive  t o  human 

needs ,  and i n  which coope ra t ion  would once aga in  become a concern 

o f  t h e  c i t i z e n ,  

Rousseau, i n  t h e  e a r l y  1 8 t h  c e n t u r y ,  cou ld  s e e  t n e  

" interdependent ' '  a s p e c t s  o f  t h e  new s o c i e t y ,  and sugges t ed  a 

r e t u r n  t o  a form o f  s o c i a l  l i v i n g  which would p re se rve  t h e  

independeat  a s p e c t s  o f  t h e  p r i m i t i v e  s o c i e t y .  I n  "The S o c i a l  

Contract"  ( 1 7 6 2  ) , he sugges t ed '  e s t a b l i s h i n g  communes i n  which 

a l l  members would p a r t i c i p a t e ,  iiis system f o r  s o c i a l  and p o l i t i c a l  

benav iou ra l  c o n t r o l  has  i n f l u e n c e d  re formers from t h e  French 

Revolution t o  t n e  p r e s e n t  t i m e .  B.F. Sk inne r ' s  Wa lden  11" 

( 1 9 4 8 )  demonstra tes  how some o f  Rousseau's i d e a s  could  be 

a p p l i e d  t o  t h e  modern s o c i e t y .  Rousseau's "Emilettb (1762) i s  i n  

many ways a c o n t r a d i c t i o n  t o  h i s  " S o c i a l  C o n t r a c t w ,  f o r  he 

s t r e s s e s  i n d i v i d u a l i s m  a t  t h e  expense o f  s o c i a l i z a t i o n  i n  t h e  

e d u c a t i o n a l  process. T o n n i e s h  1887)advanced h i s  t heo ry  of 

"Gemeinschaft" and "Gese l l e scna f t " ;  t h e  forzner r e p r e s e n t i n g  

t h e  i n t e g r a t e d ,  c lo se -kn i t  community, and t h e  l a t t e r  t h e  

s h a t t e r e d  s o c i e t y  r e s u l t i n g  f r o m  t h e  growth of c a p i t a l i s m  and 

urbanism i n  t h e  i ndus t r i a l - economic  s o c i e t y .  H e  c la imed tbat  
\ 

c u l t u r e  was doomed i f  t h e  s e e d s  o f  ttGemeinschaft'f cou ld  n o t  be 



m d e  t o  germinate  and f l o u r i s h  i n  

#Gese l l e scna f t " .  

t h e  s o c i a l  s t r u c t u r e  o f  

w The w r i t i n g s  o f  Karl Marx and F rede r i ck  Enge ls ,  and  

&be p o l i t i c a l  t h e o r i e s  t n e y  advance, are s i g n i f i c a n t  for t h e  

ktress t n a t  t h e y  i>lace on groups as t n e y  p e r t a i n e d  t o  t h e  new 

s o c i a l  o r d e r  vhich t h e y  envisaged.  The owners o f  t h e  means o f  

#woduction were t h e  cause o f :  

l l .  . . r e v o l u t i o n i z i n g  t n e  whole r e l a t i o n s  of soc i e ty . .  . 
o f  b reak ing  down t h e  o l d  l o c a l  and n a t i o n a l  s e c l u s i o n  
and s e l f  s u f f i c i e n c y . .  . (and of)  creating t h e  enormous 
c i t i e s .  (Tne) . , . f euda l  r e l a t i o n s  o f  p r o p e r t y  became 
no l o n g e r  compat ible  w i th  t h e  a l r e a d y  p roduc t ive  f o r c e s  . . . they  were b u r s t  asunder..  . i n t o  t h e i r  p l a c e  s t epped  
f r e e  compet i t ion.  (Karx and Engels  1950, pp, 36-37) 

The g r e a t e s t  c o n t r i b u t i o n  f r o m  14arx has been i n  h i s  

i n s i s t e n c e  t h a t  s o c i a l  changes w i l l  no t  come from t h e  b o u r g e o i s i e ,  

i n  whose i n t e r e s t  t h e  new s o c i e t y  h a s  been c r e a t e d ,  b u t  from t h e  

p r o l e t a r i a t .  Bent ley (1967) s t r e s s e s  t h e  i n t e r p r e t a t i o n  of 

s o c i e t y  i n  t e rms  o f  t h e  group and claims t h a t  Marx w a s  t h e  first  

t o  make such an i n t e r p r e t a t i o n  as t h e  b a s i s  o f  an economic 

theo ry .  Bent ley e q u a t e s  Marx's class w i t h  t h e  "b ig  groupn ,  

claims t h a t  t h e r e  was, i n  f a c t ,  no i n t e r n a t i o n a l  group w i t h  

common i n t e r e s t  a t  t h a t  t ime.  Marx1s class s t r u g g l e  was t o  
e <  

wi th  t h e  tr iumph o f  one class o v e r  ano the r ,  whereas it w i l l  

a rgued,  w i t h  t h e  suppor t  o f  Bent ley  and o t h e r s ,  t h a t  s o c i a l  

bu t  

a 

end 

be 

p r o g r e s s  i s  brought  about by group i n t e r a c t i o n ,  by t h e  r e s o l v i n g  

o f  group c o n f l i c t s ,  by t h e  s t r u g g l e  fo r  e x i s t e n c e  o f  an i n t e r e s t  

group whose 

t o  p r e s s u r e  

members are 

governments 

convinced o f  t h e i r  r i g h t s  and are ppepared 
0 

a t  a l l  l e v e l s  t o  ach ieve  t h e i r  ends .  



Bentley a l s o  s t r e s s e s  the  "processM a s p e c t s  of govern- 

mt. "The r a w  m a t e r i a l  f o r  s tudy i s  ac t ion . .  . t he  a c t i o n  o f  men 

w i t h ,  o r  upon, each o t h e r .  Me know men only  as p a r t i c i p a n t s  i n  

such a c t i v i t y , "  (Bent ley 1 9 6 7 ,  p,  1 6 7 ) .  Tne i n d i v i d u a l ,  t h e n ,  

i s  t h e  product o f  t h e  group ac t ion  and condi t ioning  and can, i n  

turn, t ake  s o c i a l  and p o l i t i c a l  ac t ion  only through group ac t ion ,  

B u t  t o  understand t h e  d i r e c t i o n  t h a t  any p a r t i c u l a r  group must 

take, t h e  members need t o  know what t h e  p u b l i c  w i l l ,  and p u b l i c  

opin ion  i s  wi th in  t h e  group, I n  t h e  industr ia l-economic s o c i e t y ,  

human l i f e  i s  worked ou t  i n  t h e  process  of t h e  i n d i v i d u a l  i n t e r -  

a c t i n g  with i n t e r e s t  groups and with h i s  environment. The asso- 

c i a t i o n  o f  t h e  i n d i v i d u a l  witn s e v e r a l  groups i s  a f e a t u r e  o f  

c i v i l i z a t i o n  and t h e  l a r g e r  t h e  urban area i n  which one l i v e s ,  

and t h e  g r e a t e r  t h e  communications between s o c i e t i e s ,  t h e  g r e a t e r  

are t h e  number o f  groups one may jo in ,  However, f o r  t h e  

i n d i v i d u a l  t h i s  can l e a d  t o  much fragmentation o f  ex i s t ence  and 

a d i v i s i o n  o f  l o y a l t i e s .  

Durkheim (1933) t r a c e d  t h e  growth o f  cohesiveness among 

t radespeople  and workers a s  i n d u s t r i a l i z a t i o n  prog&ssed. He 

demonstrated t h e  growth among workers of  community which 

recognizes  t h e  dec l in ing  importance o f  p lace  and s t r u c t u r e s ,  but 

emphasizes t h e  i n c r e a s i n g  importance o f  community o f  i n t e r e s t s  

that w e r e  b u i l d i n g  up i n  t h e  urbanized s o c i e t y .  This  community 

of i n t e r e s t  through work was, and o f t en  still  i s ,  t h e  mst 

, s a t i s f y i n g  s o c i a l  experience f o r  many people. The st r a t i f i c a t i o n  

of s o c i e t y ,  while providing w i t h i n  each i n t e r e s t  group a fomn of 

connnunity, i n n i b i t s  t h e  growth o f  t h e  true community which r e s u l t s  



25 
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from v e r t i c a l  i n t e g r a t i o n  r a t h e r  t h a n  hor izon t  a1 s t r a t i f i c a t i o n ,  
i 

This  concept o f  t h e  s t r a t i f i c a t i o n  of s o c i e t y  i s  developed by 

Narren (1963) i n  which he snows t h e  changing r e l a t i o n s h i p s  wi tn in  

communities. Tne more pr imi t ive  community was h e l d  t o g e t h e r  by 

common d i a l e c t s ,  r e l i g i o n ,  and customs which Warren refers t o  as 

v e r t i c a l  i n t e g r a t i o n .  The l i n k s  t h a t  i n d i v i d u a l s  have t h a t  a r e  

n o t  p e c u l i a r  t o  t h e i r  own community, l ead  t o  h o r i z o n t a l  strati-  

f i c a t i o n .  

Weber ( 1 9 6 8 )  s t a t e d  t h a t  bureaucracy was the  most 

impor tant  f e a t u r e  of  modern s o c i e t y  and t h e o r i z e d  t h a t  t h e r e  was 

a d e f i n i t e  l i n k  between p r o t e s t a n t  r e l i g i o u s  b e l i e f s  and capi ta l i sm.  

H e  claimed t h a t  it was i n  t h e  i n t e r e s t  o f  t h e  whole o f  s o c i e t y  

t o  f o s t e r  those b e l i e f s  t h a t  promote t h e  cause of b i g  business .  

The manner i n  which t h e  school has  r e f l e c t e d  these values w i l l  be 

shown to be de t r imen ta l  t o  t h e  growth o f  o t h e r  groups i n  which 

o t h e r  va lues  a r e  considered important.  This  is  highly s i g n i f i c a n t  

to t h e  genera l  argument and suppor ts  t h e  t h e s i s  that t h e  secondary 

i n s t i t u t i o n s  o f  s o c i e t y  such as t h e  school  , have been s t rengthened 

i n  t h e  industr ia l-economic s o c i e t y .  Itr is  suggested,  then ,  t h a t  

"public educat ion" w a s  from t h e  o u t s e t  an unworkable i d e a  because 

it conta ined  t h e  germs o f  t o t a l i t a r i a n i s m .  

A mre recen t  s tudy which demonstrates the e x t e n t  t o  

which the func t iona l  community nas  been replaced  by a new form 

of a s s o c i a t i o n  i s  Wi.lytels "Organization Man" (1956). Man, i n  

t h e  i n d u s t  rial-economic s o c i e t y ,  has  become caught up wi th  

wcategorical" r e l a t i o n s h i p s  r a t h e r  than  wi th  "personal1' r e r a t i o n -  I 

T > 
sh ips .  H i s  r o o t s  i n  t h e  area i n  which he l i v e s  are shGlow,  for 



he is  a t r a n s i t o r y  being. H i s  l o y a l t y  is t o  t h e  i n s t i t u t i o n  

r a t h e r  t h a n  t o  t h e  community. Whyte claims t h a t  t h e  "Pro tes tan t  

E tn icw has  been g radua l ly  abandoned i n  favour  o f  a " s o c i a l  e t h i c u  

by which group p ressu res  a g a i n s t  t h e  i n d i v i d u a l  become t h e  source 

o f  soc ia l ly -accep tab le  behaviour. This  s o c i a l  e t h i c  emphasizes 

l e i s u r e  and consumption o f  goods, on t e r m  f inancing ,  r a t h e r  t h a n  

on i n d u s t r y ,  t h r i f t ,  and product ion promoted by t h e  P r o t e s t a n t  

Eth ic .  
t 

John Dewey's numerous works r e l a t e  t h e  occurrence o f  a' 

changing s o c i e t y  t o  t h e  school.  I n  "The School and Society" 

( 194  3)  he demonstrates how i n d u s t r i a l i s m  has  destroyed t h e  un i ty  

o f  soc ie ty .  The u n i t y  and meaning o f  l i f e  has  become fragmented 

as t h e  process  o f  making t h i n g s  can no longer  be seen  by t h e  

young members o f  s o c i e t y .  The un i ty  o f  t h e  family h a s  broken down 

and t h e  r e l a t i o n s h i p  between t h e  school  and s o c i e t y  has  changed, 

However, Dewey's g r e a t e s t  c o n t r i b u t i o n  t o  an understanding o f  

t h e  funct ioning  o f  groups i n  s o c i e t y  is i n  nThe Public: and i ts  

Problemsw (19271, i n  which he warns a g a i n s t  tke d ivorc ing  o f  

i d e a s  from a c t i o n .  Like Bentley , he emphasizes hums a c t i o n  

, ideas  belong t o  humans who have bodies ,  and tlSere is  a 

separa t ion  ( today)  between t h e  s t r u c t u r e s  and processes of  t h e  

body t h a t  e n t e r t a i n s  t h e  i d e a s  and t h e  p a r t  t h a t  performs t h e  

acts." (Dewey 1927, p. 8) .  

Dewey b r i n g s  t o g e t h e r  two of t h e  main themes with which 

t h i s  t h e s i s  i s  concerned, namely t h e  dichotomy of l e a r n i n g  

between i d e a s  and a c t i o n ,  and t h e  d e s i r a b i l i t y  t h a t  t h e  yodng 
4 

r 

should become involved i n  t h e  process by which we are govemd; I 



r 
" i n s t e a d  o f  s tudying  forms and s t r u c t u r e s .  A cons ide ra t ion  o f  1 
"The S ta te"  for example, l e a d s  t o  a s tudy o f  t h e  ". . , l o g i c a l  

, r e l a t i o n s h i p  o f  var ious i d e a s  one t o  another ,  and away from human 

a c t i v i t y .  I t  i s  b e t t e r ,  if p o s s i b l e ,  t o  start  wi th  t h e  latter...I1, 

(Dewey 1927, p ,  1 4 ) .  Dewey claims t h a t  people f i n d  themselves 

i n  communities when t h e y  act i n  c e r t a i n  ways and remain i n  them 

when they  are p r e p a r e d  t o  meet t h e  consequences o f  t h e i r  a c t s ,  

Dewey argues t n a t  t h e  search  f o r  " the  publ ic"  is  a search  by 

i n d i v i d u a l s  f o r  a s s o c i a t i o n s  which w i l l  meet t h e i r  needs,  and 

he pu t s  forward t h e  nypothesis  t h a t  "Those i n d i r e c t l y  and s e r i o u s l y  

a f f e c t e d  f o r  good o r  e v i l  form a group d i s t i n c t i v e  enough t o  
- 

' r e q u i r e  r ecogn i t ion  and a  name.. . 'Yhe p u b l i c t  ,I1 (Dewey 1927, p. 35). 

Dewey r e f e r s  t o  t h e  "organized" community o f  government, e s t a b l i s h e d  

modes of benaviour ,  r u l e s ,  l a w s ,  l e g i s l a t i o n  and agen,cies as 

"The Sta te" .  However, t h e  a s s o c i a t e d  a c t i v i t i e s  o f  a people 

w i t h i n  t h e  organized  community b r i n g  i n t o  be ing  a llpubLicll. The 

p u b l i c ,  through t h e  f r a n c h i s e ,  e l e c t s  a government wnich, once 

formed, becomes removed from t h e  p u b l i c ;  t h e  public beconas 

separate from i t s  s t a t e .  The s t a t e  becomes a secondaxy form of 

a s s o c i a t i o n ,  having a s p e c i f i c  work t o  do and s p e c i f i e d  amas of  

opera t ion ,  and r e a c t s  on t h e  primary groups t o  whia it owes i t s  

o r i g i n .  

As i ndus t  r i a l i z q t i o n  developed, those  parsons who wisned 

t o  p r o t e c t  the  democratic i d e a l ,  f e l t  t h a t  t h e  s t a t e  ought not  

t o  i n t e r f e r e  i n  those  aspec t s  o f  t n a  new s o c i e t y  t h a t  would i n h i b i t  j 
i n  any way t n e  production and d i s t r i b u t i o n  o f  goo& which w e r e  1 

c a r r i e d  according t o  "na tura l"  laws. I n  o r d e r  t o  keep production 



. up it w a s  i n  t h e  i n t e r e s t s  of  producers o f  goods t o  c r e a t e  

demands for goods by c r e a t i n g  d e s i r e s  i n  i n d i v i d u a l s .  Dewey 

r e f e r s  t o  these as ' lsocially-determined wants". The r e l a t i o n -  

s h i p s  o f  i n d i v i d u a l s  one t o  t h e  o t n e r  became economic, r a t h e r  

than  those based on t h e  c lose  a s s o c i a t i o n s  o f  t h e  primary group. 

It  was on behalf o f  the primary groups t h a t  e a r l i e r  s o c i e t i e s  

had funct ioned.  The industr ia l-economic s o c i e t y ,  t h e n ,  claimed 

t o  give f u l l  support  t o  indiv idual i sm,  f o r  only a f r e e  i n d i v i d u a l  

could make dec i s ions  about what w a s  b e s t  f o r  himself .  A s  Whyte 

6 has  suggested though, t h e  i n d i v i d u a l  has  become l i n k e d  by new 

forms o f  a s s o c i a t i o n s  and o rgan iza t ions  t o  which he responds but  

o v e r  which he nas no con t ro l .  The democratic form of government 

which was meant t o  p r o t e c t  t h e  i n d i v i d u a l  and be responsive t o  

t h e  i n d i v i d u a l  has  made him t h e  v ic t im o f  t h e  system, d r iven  t o  

want wnat he does not need. A s  t h e  primary groups have weakened, 

h i s  a s s o c i a t i o n s  a r e  with t h e  secondary groups ; o r g a n i z a t i o n s ,  

government, bureaucrac ies .  Although t h e  i n d i v i d u a l  may appear  

t o  be free he i s ,  i n  f a c t ,  surrounded by i n f l m n d b s  which restrict 

t h e  express ion  of  a pub l i c  w i l l ,  without which nQ L o ~ i b t ~  can be 

t r u l y  democratic. The i d e a  o f  democracy Dewey equates with t h e  

i d e a  o f  community l i f e ,  and before  t h e  t r u l y  demoeratic community 

can be recons t ruc ted ,  t h e  members must i n t e g r a t e  t o  find t h e i r  

common purpose. This  i s  not  p o s s i b l e  a t  t h e  p resen t  t i m e  i n  t h e  

industr ia l-economic s o c i e t y  without some s i g n i f i c a n t  cnanges. 

The cohesive i n t e g r a t e d  community has  continued i n t o  1 

t h e  twen t i e th  century i n  modified forms i n  -ban areas, The Lynds 

(1937,  1953) , i n  t h e i r  ''HiddletownW s t u d i e s ,  observed the social, 



processes  through which a community progresses  as it l o s e s  i t s  

eahesion with t h e  growth o f .  urbaniza t ion ,  Other  s t u d i e s ,  which 

Uemonstrate t h a t  t h e r e  were many aspec t s  of t h e  small community 

i n  t h e  United S t a t e s  a t  t h e  beginning o f  t h i s  century ,  are 

l i s t e d  here, Each s tudy i n d i c a t e s  t h a t  it is  p o s s i b l e  t o  r e t a i n  

many aspects of community i n  t h e  urban area, Each group observed 

lhaintained a degree o f  independence f r o m  t h e  l a r g e r  community, 

having very l i t t l e  i n t e r e s t  o r  involvement i n  it, #'The Urban 

Vi l lager" ,  a s tudy by Gans (19621, demonstrated how t h e  way of  

l i f e  o f  I t a l i a n s  i n  Boston's West End w a s  r e t a i n e d  under c i t y  

condi t ions  ; "Greenwich Village" by Carolyn Ware (1035) , demonstrated 

how t h i s  small  urban s e t t l e m e n t ,  with many o f  t h e  c h a r a c t e r i s t i c s  

o f  a community, lacked cohesion because o f  t h e  indiv idual i sm o f  

t h e  dwellers  ; darne r1  s "Yankee City Studies t t  (1941, 1945, 1947) 

snowed t h e  gradual  trans formation o f  t h e  o l d ,  wel l - in tegra ted  

American c i t y ;  " S t r e e t  Corner Society" by W i l l i a m  Foote Whyte 

(19431, gave an account o f  t h e  close-kni t  c n a r a c t e r  o f  an I t a l i a n  

slurn a r e a  o f  Cnicago; and Lnuis Mir th ' s  "Tne Ghettom (19281, 

demonstrated how a Jewish community was kept  i n t a c t - f o r  many 

c e n t u r i e s  with i t s  own c u l t u r e  cen t red  amund i t s  crnn i n s t i t u t i o n s .  

Although t h e  argument i n  t h i s  t h e s i s  i s  t h a t  community not  

dependent on geograpnic f a c t o r s ,  t h e s e  s t u d i e s  do i n d i c a t e  t h a t  

community t i e s  are s t rengthened under c e r t a i n  social and 

geographic condi t ions ,  

S o c i a l  mobil i ty  and suburbanizat ion r e s u l t e d  from 

s p e c i a l i z a t i o n  o f  occupation and improved t e c h n d o g y  a p p l i e d  t o  

communications and t r a n s p o r t  a t i o n ,  The school  usad. social 



, . jmbility as a motivat ing f a c t o r  and t h e  c o n t r i b u t i o n  t h a t  t h i s  

made t o  t h e  breakdown of  community w i l l  be considered i n  t h e  next 

s e c t i o n .  Suburban growth eroded t h e  elements of comnunity l i f e  

i n  t h e  i n n e r  c i t y  a reas  where work, r e s idence ,  and t h e  i n s t i t u -  

t i o n s  of  s o c i e t y  w e r e  a l l  t o  be found i n  c l o s e  proximity,  

debber 's  "Order i n  Divers i ty  : Community Without 

Propinquity" ( 1 9 6 3 )  r e i n f o r c e s  t h e  i d e a  t h a t ,  i n  genera l ,  new 

a s s o c i a t i o n s  a r e  based on i n t e r e s t s  r a t h e r  than  on attachment t o  

p lace  ; "Urban community l i f e ,  communication media and educat ion 

inc reased  t h e  o p p o r t u n i t i e s  f o r  being d i f f e r e n t  from one ' s  pa ren t s  

, , , ( r e s u l t i n g  i n ) , , , a  maze o f  subcu l tu res  wi th in  an amazingly 

d i v e r s e  s o c i e t y  organized upon a broadly snared  c u l t u r a l  base", 

(Webber 1 9 6  3, pa  2 9 )  , Webber's use of  ' community' i s  at variance 

w i t h  t h a t  def ined i n  the  i n t r o d u c t i o n  of  t n i s  t h e s i s ,  The t h r u s t  

o f  t h e  argument i n  t h i s  p resen ta t ion  i s  t h a t  t r u e  community w i l l  

be e s t a b l i s n e d  through v e r t i c a l  i n t e g r a t i o n ,  and t h a t  t n i s  i s  t h e  

role o f  t h e  school ,  

Students  of t h e  IJortn American suburb, such as Warren 

(19631, Clark (19661, and Seeley ( l 9 5 6 ) ,  suggest  t h a t  those  who 

"f led t o  t h e  suburbs" were t h e  most educated and t h e  least 

community-minded, Those who remained i n  t h e  i n n e r  c i t y  were ~ e p t  

t h e r e  by c l o s e  e t n n i c ,  r e l i g i o u s ,  and i n s t i t u t i o n a l  t ies,  Clark,  

who c a r r i e d  out s t u d i e s  of t h e  suburban areas of metropol i tan 

Tomnto ,  l a y s  much stress on t h e  in f luence  of t h e  mass media, 

working f o r  t h e  l a r g e  e s t a t e  agencies ,  e n t i c i n g  fami l i e s  i n t o  

suburbia .  These are s i g n i f i c a n t  f a c t o r s  and have t o  be coriSidered, 

e s p e c i a l l y ,  when t n e  i n n e r  c i t y  young regard  t h e i r  s o c i a l  
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environment as something t o  escape from r a t h e r  t h a n  as something 

t o  get involved i n ,  as w i l l  be demonstrated i n  t h e  I n n e r  City 

P r o j e c t  eva lua t ion .  

(b) Community Breakdown Aided by t h e  School 

The inc reased  importance o f  t h e  school  i n  t h e  i n d u s t r i a l  

c i t y  has  been emphasized by Mumford (1938). He shows now t h e  

i n s t i t u t i o n s  which could b e s t  se rve  t h e  s o c i a l  o r d e r  were 

s t rengthened,  and among them was t h e  school ,  which replaced  t h e  

church as t h e  s o c i a l  nucleus.  I n  a s o c i e t y  where. a s s o c i a t i o n s  

were based on f u n c t i o n ,  t h e  school  a lone provided t h e  oppor tuni ty  

o f  maintaining any of t h e  elements o f  t h e  e a r l i e r ,  s t r u c t u r e d  

soc ie ty .  It was impera t ive  f o r  t n e  new s o c i e t y  t o  have d i l i g e n t ,  

competi t ive workers who were obedient  t o  a u t h o r i t y .  

I n  t h e  e a r l y  yea r s  o f  common educat ion  i n  England and 

i n  t h e  United S t a t e s ,  t h e r e  w a s  r e luc tance  t o  use t h e  school  t o  
g , provide vocat ional  t r a i n i n g  f o r  l i f e .  England's f a c t o r y  schools  
2 

/ were i n s t i t u t e d  w i t h  h u m a n i ~ a r i a n  and s o c i a l  motives i n  view; 
( 
' t o  p r o t e c t  t h e  young from t h e  f a c t o r y  and t o  prepare  them t o  
P 

! carry out  t h e i r  o b l i g a t i o n s  as workers when t h e i r  t ime a r r i v e d  
1 
k to e n t e r  t h e  work force .  The growth o f  educat ion  i n  t h e  Unieed 
I 

l" 
r S t a t e s  has  been in f luenced  s t r o n g l y  by t h e  r e l i g i o u s  motives o f  
F 

t h e  P u r i t a n s  ; t h u s  r e i n f o r c i n g  Webber's theory.  The b e l i e f s  

and customs of  n ine teen th  century American s o c i e t y  w e r e  sanct ioned 

hy t h e  p r o t e s t a n t  e t h i c  and t n e r e  were s t r o n g  C a l v i n i s t i c  
a 

luences which pu t  g r e a t  stress on t h e  l e a r n i n g  of  a t r a d e ,  



$he ga in ing  o f  economic independence, and t h e  c lose  r e l a t i o n s h i p  

between t h e  Church and t h e  S t a t e  ( i n c l u d i n g  t h e  educa t iona l  

i n s t  it ut  ions  . 
Harris, (1905) expounded t h e  i d e a  t h a t  educat ion  

involves  g iv ing  up t h e  s a t i s f a c t i o n  o f  n a t u r a l  d e s i r e s  f o r  t h e  

l e a r n i n g  of s o c i a l  requirements.  This  phi losophy,  i n  add i t ion  

t o  t h e  Hegelian emphasis on t h e  value t o  s o c i e t y  o f  i n s t i t u t i o n s ,  

jed ,  at  t h e  t u r n  o f  t h e  century i n  t h e  United S t a t e s ,  t o  t h e  

establ ishment  of systems of common schoo l s ,  of grading,  o f  examina- 

t i o n s ,  of a h ighly  organized s t r u c t u r e  i n  keeping with t h e  indus- 

t r i a l  cl imate.  The i n d i v i d u a l  wants must be subse rv ien t  t o  t h e  

c i v i l i z e d  and t h e  school must stress, ". . .o rder  rather than  

freedom,. . ,work r a t h e r  t h a n  i n t e r e s t  . . . r e g u l a r i t y ,  s i l e n c e ,  and 

indus t ry  ' t h a t  save o u r  c i v i l  order ' . "  (Cremin 19%2, p. 2 0 ) .  

Har r i s  s schools  s t r e s s e d  academic s u b j e c t s  and r e s i s t e d  t n e  

pressure  t o  se rve  t h e  i n d u s t r i a l  o r d e r  d i r e c t l y  by teaching 

t r a d e s  and provid ing  f o r  voca t iona l  education. H a r e s  w&s t o  k " 1 *" 

~oontinue what Dewey r e f e r r e d  t o  c r i t i c a l l y  as '%-? ?fhq, i n t e r e s t s  

' qnd demands of an a r i s t o c r a t i c  and l e i d u ~  class, .+.(emphasizing) 

: a b s t r a c t  material purposely separa ted  fmm t h e  qonerete  and t h e  
k 

useful." (Dewey 1 9 1 5 ,  pp. 123-1211). Calvin M. Moodward, i n  t h e  C . I  ' #, 

B 
i: 1880  s , introduced manual t r a i n i n g  i n t o  schools  .to, .provide a 

balance between t h e  mental and t h e  manual. This',found favour  

with t h e  emerging Progress ives  and t h e  concept was thougnt t o  

be cons i s t en t  with Dewey's i d e a s  regarding  manu& a c t i v i t y :  

b* ". . .occupations.. .a mode of  a c t i v i t y  on t h e   pa^ of ,the chUd 
! 

i z @ich produces, OF runs p a r a l l e l  to,  some form pf wprk carried 
I .  1 
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on i n  s o c i a l  l i fe . .  .shopwork wi th  wood and t o o l s . .  ,sewing.. . 
t e x t i l e  workan (Dewey 1 9 4 3 ,  pp. 132-133). I n  p r a c t i c e  t h e s e  

schoo l s  had t h e  r e v e r s e  e f f e c t  o f  what Dewey intended. 

Woodward's changing philosophy r e s u l t e d  i n  a s h i f t  o f  

emphasis f r o m  manual t r a i n i n g  as  a means o f  g iv ing  apprec ia t ion  

o f  t h e  arts involved,  t o  manual t r a i n i n g  as a means t o  develop 

s k i l l s ,  and even tua l ly  t o  a s t a t e  and nation-w2de system o f  manual 

t r a i n i n g  schools .  H i s  j u s t i f i c a t i o n  f o r  them is most r evea l ing  i n  

t h e  l i g n t  o f  what has  been s t a t e d  about t h e  school  becoming t h e  

s e r v a n t  of t h e  industr ia l-economic soc ie ty .  Woodward claimed 

t h a t  t h e  e x i s t i n g  system cared l i t t l e  f o r  t h e  product ive t o i l i n g  

c l a s s .  H i s  manual t r a i n i n g  system, on t h e  o t h e r  hand, would keep 

t h e  boys i n  school  longer  and would so lve  t h e  l a b o u r  problems 

o f  uneducated workers. By 1 9 0  3 Woodward could state, II,. ,by 

mul t ip ly ing  manual t r a i n i n g  schools  we so lve  t h e  problem of  

t r a i n i n g  a l l  t h e  mechanics o u r  country needs." (Woodward, 1903). 

Although t h e  bus iness  world was g r a t e f u l  f o r  t h e  gcskirth of t h e  

manual schools ,  t h e r e  were educators  such as Mami& who bel ieved 

t h a t  the young would become "disc ip l ined"  only  through the 

academic and classic s t u d i e s .  From t h i s  p o i n t  i n  i t i m  t h e  g r e a t  

d i v i s i o n  i n  educat ion can be observed, as t h e  Progress ives  sought 

t o  r e l a t e  what went on i n  t h e  school  t o  what h&ppcrred i n  t h e  l i f e  

beyond t h e  school .  I t  was a move away from academic, flbookish" 

learning, but it w a s  a move t h a t  marked t h e  beginning o f  t h e  

s c h o o l ' s  response t o  t h e  ever- increas ing  demands of s o c i e t y .  

The schoo l  a ided s o c i e t y  by perpetua*ing i t s  v a l e s  

through t h e  curr iculum bu t  a l s o  i n  many other ~ W i o u s ,  and subtle, 



ways.  The very s t r u c t u r e s  i n  which ch i ld ren  l ea rned ,  became 

l a r g e  and e f f i c i e n t  i n  terms o f  t h e  mass movement of  s tuden t s .  

Because of t h e  s i z e  of t n e  schools  and t h e  need f o r  obedient ,  

d i s c i p l i n e d  graduates ,  regimentat ion w a s  deemed e s s e n t i a l .  The 

Lyndst "Middletown" s t u d i e s  demonstrated how t h e  schools  o f  t h e  

n i n e t i e s  w e r e  transformed i n t o  s t r u c t u r e s  t h a t  resembled t h e  town's 

f a c t o r i e s  while t h e  p u p i l s  were organized under a regime t h a t  

resembled t h e  a c t i v i t i e s  o f  t h e  workers. S tudents  competed 

a g a i n s t  one another ,  cha rac te r s  were " t r a ined" ,  and i d e a l s  o f  

American c i t i z e n s h i p  were imposed. Whatever was t augh t  i n  t h e  

schools  w a s  regarded as "prepara t ion  f o r *  lifew and w a s  accepted 

unquest ioningly and pass ive ly  by t h e  s tudents .  

The Progress ives  have p e r s i s t e n t l y  c r i t h c i z e d  many of  

t h e  above aspec t s  o f  educat ion through t h e i r  Progress ive  Education 

Associa t ion ' s  pub l i ca t ions  and by t h e  works of  Progress ive  w r i t e r s  

such as Ki lpa t  r i c k  ( 19 3 3)  , whose "The Educat ional  Front ie r" ,  suggest-  

ed that educat ion could provide t h e  s t u d e n t s  wi th  o p p o r t u n i t i e s  

through wnicn they  could understand t h e  s o c i a l  fo rces  at work and 

become equipped t o  give d i r e c t i o n  t o  those  f o r c e s *  *though t h e  

Progress ives  achieved much, t h e  c r i t i c i s m  cont inues t o  t h e  present  

, time. The inadequacies  of t h e  system ace s t r e s s e d  by writers and 

educators  such as Paul Gooaman i n  nis t'Compulsory Mis-Education" 

(1966)  and "Growing Up Absurd" ( 1 9 6 0 )  and, with m s p e c t  t o  t h e  

r i d i c u l o u s  masses of i n s t i t u t i o n a l  r o u t i n e s ,  paper  work, and 

inhumane a c t i v i t i e s  of t h e  school ,  Be1 Kaufman (1969) , Kozol 

' (19671, and Dennison (1969)  demonstrate ways i n  which t h e  school  

is still pr imar i ly  concerned witn t h e  p e r p e t u a t i o h  of t h a  system 
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Milt up i n  response t o  an i n d u s t r i a l  s o c i e t y ,  and which, t h e  

writers claim,  d e s t r o y s  ch i ld ren .  

While the school  w a s  a i d i n g  t h e  industrial-economic 

s o c i e t y  by p rov id ing  workers it w a s  a l s o  a i d i n g  s o c i a l  mohil i ty .  

As t h i s  m o b i l i t y  w a s  usual ly  *upwardw there w e r e  those  who e i t h e r  

s t ayed  "down" because of  t h e  l a c k  o f  educat ion  o r  were pusned 

down by the  s o c i a l l y  mobile. Poverty,  ignorance,  crime, and 

o t h e r  problems of urban l i v i n g  were a l s o  t h e  product o f  the-  same 

s o c i e t y  t h a t  y i e l d e d  a f f luence  f o r  some. Those persons who 

became s o c i a l l y  mobile o f t e n  sought such m b i l i t y  t o  avoid l i v i n g  

i n  c l o s e  proximity t o  t h e  i n h a b i t a n t s  o f  s o c i a l l y  t roub led  a reas .  

T h e i r  l a c k  o f  concern,  t h e i r  l ack  o f  involvement, t h e i r  l ack  o f  

f e e l i n g  o f  community, w a s  r e in fo rced  by t h e  educat ion  system 

which encouraged competi t ion and even tua l  s o c i a l  mobili ty.  This  

emphasis p resen ted  a dilemma f o r  those  i n  t h e  school system who 

w e r e  aware o f  tne schoo l ' s  r e s p o n s i b i l i t y  t o  social problems. 

S o c i a l  reformers  s a w  t h e  schoo l ' s  role as t h a t  of i n i t i a t o r  o f  
CI' 

s o c i a l  a c t i o n  and s o c i a l  r econs t ruc t ion .  

By the end of t h e  1 9 t i l  century ,  social &forrpers had 

set up i n  t h e  United S t a t e s  s o c i a l  s e t t l e m e n t s  which recognized 

t h e  r e l a t i o n s h i p  between t h e  industr ia l-economic s i t u a t i o n ,  s o c i a l  

cond i t ions ,  and educat ion:  "These young refomem b a a m e  t o  t h e i r  
r" 

b o r k  convinced t h a t  t n e  real cu r se  o f  i n d u s t d a l i s m  l a y  not so 

much i n  i t s  p h y s i c a l  b l i g h t  as i n  i t s  s h a t t e r i n g  o f  h i s t o r i c  human 

assoc ia t ions , "  ( I tal ics  mine) (Cremin 1962, p. 60) .  They hoped 
i 

that educat ion  woulU be an instrument  t o  humanize t h e  i n d u s t r i a l  

I s o c i e t y  by t h e  =bu i ld ing  o f  community. The needs i n  t h e  neighbour- 



, hood community became t h e  focus  o f  t h e i r  a t t e n t i o n .  J ane  

Addams (1907) s t r e s s e d  s o c i a l i z e d  e d u c a t i o n  which c a l l e d  f o r  a  

broadened view o f  educa t ion .  I n  h e r  " H u l l  HouseN s e t t l e m e n t ,  

Addams (1910) i n d i c a t e d  t h a t  t h e  s choo l  could  a t tempt  t o  r egene ra t e  

t h e  whole of s o c i e t y .  So t n a t  t h e  factory-bound s t u d e n t  might 
1" 
be s p a r e d  t h e  "dehumanizing meaninglessness  o f  i n d u s t r i a l  l abour"  

t h e  c h i l d  s t u d i e s  t n e  l l . . . n i s t o r i c  s i g n i f i c a n c e  of t h e  p a r t  he  

4 s  taking i n  t h e  l i f e  of t h e  community.tt (Addams 1!302, p. 1 9 2 ) .  

'Count ( 1 9  32 1 cha l l enged  t e a c h e r s  t o  r e c o n s t r u c t  s o c i e t y  tnrough 

:the schools .  Following t h e  Great Depression,  t h e  c h i l d - c e n t r e d  

%dnools proposed by Rugg (1928) became more common. Rugg l a t e r  

:demonstrated t h e  p o s i t i v e  r o l e  f o r  t h e  s choo l  i n  s o c i a l  recon- 

a ' s t r u c t i o n ,  and he p r o j e c t e d  an educa t ion  i n  which eve ry  community 

agency would become invo lved  i n  s o c i a l  change. H i s  i d e a s ,  a p p l i e d  

" t o  secondary e d u c a t i o n ,  l e d  t o  " l i fe  adjustmentvv cou r se s  which have 

become a bone o f  c o n t e n t i o n  e v e r  s i n c e .  The cr i t ics ,  who i n  

. r ecen t  t i m e s  have used t h e  Russian space  s u p e r i o r i t y  as an 

&%ample, claim t h a t  t h e  l i f e - a d j u s t m e n t  cou r se  led education away 

3 f r a m  t h e  k i n d s  of academic s t u d i e s  t h a t  l e a d  a n a t i o n  t o  techno- 

l o g i c a l  s u p e r i o r i t y ,  

a O t h e r s ,  such as Dewey (1966) and K i l p a t r i c k  (19331, saw 

khe school as t h e  b a s t i o n  o f  democracy. French (3935) b e l i e v e d  

khat t h e  s choo l s  shou ld  be an i n t e g r a l  p a r t  o f  a !'planned demo- 

;aalc)acyn in which t h e  i n d i v i d u a l  was educa ted  accord ing  t o  h i s  own 

W i l i t y  i n  a "p ropor t iona l  oppor tun i ty"  s o c i e t y .  H e  b e l i e v e d  in 

Y democratic s o c i e t y ,  ' O '  

a.. , . ,Organized t o  be r e spons ive  t o  t h e  needs of a l l  i ts  
m e m b e r s . .  . ... social factors i n  t h e  l i f e  
s i t u a t i o n  must dominate t h e  economic f a c t o r s .  S ince  



a democratic s o c i e t y ' s  primary concern i s  t h e  s o c i a l  
wel fare  o f  a l l  i t s  members, it w i l l  seek t o  make t h e  
s o c i a l  a spec t s  o f  t h e  s i t u a t i o n  paramount. The 
economic aspec t s  w i l l  be a d j u s t e d  t h e r e t o .  I n  such a 
s o c i e t y  t h e  m a t e r i a l  resources w i l l  be manipulated 
pure ly  t o  promote s o c i a l  ends." (French 1935, p. 9) 

( c) Communication Breakdown Between Youth and Soc ie ty  

q,/' G e  l i t e r a t u r e  reviewed above demonstrates t h e  ways i n  

which t h e  schools  responded t o  t h e  i n d u s t r i a l i z e d  s o c i e t y  but  does 2 

not  c l e a r l y  de f ine  t h e  r o l e  and s t a t u s  o f  t h e  i n d i v i d u a l  i n  t h e  

new s o c i e t y .  Anthropologis ts ,  s o c i o l o g i s t s  and psychologis t s  

i support  t h e  hypothes is  t h a t  "Tine scnool  has  con t r ibu ted  t o  commu- 

n i t y  breakdown by i s o l a t i n g  t h e  young from t h e  community". 

(Hypothesis 4 ,  page 13 3 

The l a c k  o f  c lear ly-def ined  r o l e s ,  t h e  l a c k  o f  s t a t u s ,  

t h e  l a c k  o f  a d u l t  models, and t h e  l ack  o f  t n e  close-kni t  commu- 

n i t y  wi th  common values are f e a t u r e s  o f  t h e  h igh ly  i n d u s t r i a l i z e d  
F. 

s o c i e t y  whicn has  developed over  t h e  last  century.  The problems 

have been compounded i n  North America by t h e  d ive r se  c u l t u r e s  

r e s u l t i n g  from migration. . 

Margaret Mead de f ines  t h e  s o c i e t y  i n  which t h e r e  i s  an 

absence o f  t h e  grandparents  from t h e  primary group, as o f t e n  

happened among immigrants, as L iv ing  a "cof igura t ive"  c u l t u r e .  

I f  t h e  grandparents migrated with t h e i r  f a m i l i e s ,  t h e r e  w a s  a 

g r e a t e r  chance o f  maintaining e t h n i c  communities; e s p e c i a l l y  i f  

they  w e r e  jo ined  by o t h e r s  o f  t n e i r  n a t i o n a l i t y .  However, t h e  
F \ 

young o f t e n  found t h e  experience o f  a d u l t s  inadequate  f o r  their 

adjustment.  The school  and t h e  p e e r  group were o f t e n  m o r e  
. + 



p r a c t i c a l  models t h a n  those  of  t h e  e l d e r s .  (Mead 1970, p. 3 1 ) .  $ 

"A Report f o r  t h e  Cornmission o f  Secondary School I 

Education" (P .E .A .  Regant 1 9 4 0 ,  p?. 154-191) c o n t r a s t i n g  s o c i a l  

condi t ions  i n  t h e  1 9 4 0 ' s  witn s o c i a l  condi t ions  e x i s t i n g  i n  the 

e a r l y  19th  century  suggested t h a t  t h e  earlier. condi t ions  were 

more conducive t o  a s m o t n  t r a n s i t i o n  f r u m  youth t o  adulthood, 

and s o c i a l  r ecogn i t ion  and p a r t i c i p a t i o n  i n  community a f f a i r s  

were based on pe r sona l  r e l a t i o n s h i p s  between members o f  t h e  

f r o n t i e r  farms and t h e  v i l l a g e  communities. 'With t h e  growth i n  

technology, and wi tn  compulsory school  a t tendance ,  youths became 

more dependent on  t h e i r  p a r e n t s ,  and f o r  a Longer t i m e .  The 

r e l a t i o n s h i p  between pa ren t  and s t u d e n t  d i f f e r s  from t h a t  between 

parent  and worker. Tne c h i l d  as s tuden t  i s  regarded as l e s s  than 

a d u l t ,  less t h a n  c i t i z e n ,  as less than  mature, as less than  an 

independent being. A worker i s  regarded as an independent a d u l t  

c i t i z e n .  

As the c h i l d r e n  o f  immigrants a t tended school ,  they  

o f t e n  had t o  g ive  up t h e i r  language and customs and l e a r n  about 

accepted North American customs. From t h e i r  t eachers  and peers  

they  learned  of a "new way o f  l i f e w ,  o f t e n  d i f f e r i n g  a g r e a t  

dea l  from t h e i r  own. As t h e  pe r iod  i n  school  h a s  inc reased ,  t h e  

values o f  t h e  adults have been chal lenged and s c r u t i n i z e d  care- 

f u l l y  by t h e  young. Whereas i n  t h e  " p o s t f i g u r a t i v e w  c u l t u r e  t 

t h e r e  is  no ques t ion ing ,  i n  t h e  "cof igura t ive"  c u l t u r e  t h e  a d u l t s  

do not  provide adequate models f o r  t h e  young. The cumulative ! 

e f f e c t  o f  t h i s  o n  youth has  been t o  b r i n g  about an " i d e n t i f y  

crisist' and aWconfusion o f  t h e  youngw (Erikson 1965). I t  has 
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r e s u l t e d  i n  what Fr iedenberg  (1959) r e f e r s  t o  as t h e  "vanish ing  5 ! k 2  

jVL 
adolescen t" ,  and Colemaii (1966) r e f e r s  t o  as a "youth sub-culture."  

Berger  (197.1), c la ims  t h a t  "teenagers1' are an American 

i n v e n t i o n  because our s o c i e t y  cons ide r s  t n e  ado le scen t  as econo- a 

mica l ly  s u p e r f l u s u s ,  one who must be  p l aced  " i n  limbot1, s h e l t e r e d  

from t n e  ext e m o r  world. Tne young people  wno, i n  p r i m i t i v e  

s o c i e t i e s  would have r ece ived  a d u l t  s t a t u s  a t  pube r ty ,  are re- 

garded i n  American s o c i e t y  as n e i t h e r  c h i l d r e n  n o r  adu l t s ; ( t hey  

have no s t a t u s e )  This  w a s  t h e  very  i n g r e d i e n t  t h a t  made f o r  - 
s t a b i l i t y  ir! earlier s o c i e t i e s .  The sub-cu l tu re  of youth i s  i n  s 

c o n f l i c t  w i t n  t h e  a d u l t  world as t h e  young s t r a i n  for r ecogn i t i on .  

This  s t r u g g l e  and c o n f l i c t  he igh tens  t h e  cha l l enge  they  o f f e r  t o  
I 

t h e  s t a n d a r d s ,  v a l u e s ,  and b e l i e f s  o f  t he  a d u l t  s o c i e t y .  The 

b i n d u s t r i a l  s o c i e t y ' s  t r ea tmen t  o f  a d o l e s c e n t s  i s ,  accord ing  t o  

b e r g e r  " . , .one o f  t h e  ways i n  whicn c u l t u r e  v i o l a t e s  na tu re  by 
i n s i s t i n g  t h a t ,  f o r  an i n c r e a s i n g  number o f  y e a r s ,  
young persons  postpone p r e s s i n g  t h e i r  c la ims  for 
t h e  p r i v i l e g e s  and r e s p o n s i b i l i t i e s  o f  common v 
c i t i z e n s n i p ,  and by persuading  young f o l k  and o l d  
a l i k e  o f  t n e  j u s t i c e  o f  t h a t  postponement" (Berger  1971, p. 91) 

i*i-, The k inds  of negq t ive  l e a r n i n g  t h a t  t a k e s  p l a c e  i n  
H 

1 

s c h o o l s ,  and t h e  r e s u l t i n g  r e b e l l i o u s n e s s  o f  youth,  must be  con- 

s i d e r e d  be fo re  a p o s i t i v e  r e c o n s t r u c t i v e  approach t o  s choo l  and 

s o c i e t > '  can b e  a++-empted, Not on ly  do s t u d e n t s  develop n e g a t i v e  

a t t i t u d e s  toward t h e  school  and s o c i e t y ,  b u t  t h e y  even ques t ion  . . 

t h e i r  wor th ,  as demonstra ted by i i o l t  i n  tliiow Chi ldtkn Fail t1.  (1964) 

The wors t  f e a t u r e  o f  t h i s  nega t ive  a t t i t u d e ,  as it r e l a t e s  t o  

. t h e  argument developing i n  t h i s  t h e s i s ,  i s  t h a t  first sugges ted  
0 

by Dewey and r e i n f o r c e d  m o r e  r e c e n t l y  by ~ewmann and O l i v e r  i n  
I 



"Cla r i fy ing  Pub l i c  Controversyw (1970) ; t n a t  s t u d e n t s  

"...switch on separa te  a t t i t u d e s  and behaviour p a t t e r n s  
as they  move between t h e  school and t h e  ' r e a l  world'. .  . 
A l a r g e  p o r t i o n  o f  scnool t r a i n i n g  i s  separa ted  from, 
and has no s i g n i f i c a n t  e f f e c t  on,  s t u d e n t s '  behaviour 
o u t s i d e  o f  school mainly because t h e  school  e s t a b l i s h -  
ment i s  i s o l a t e d  from t n e  problems, dilemmas, choices ,  
and phenomena encountered beyond school  w a l l s .  I' (Newmann 
and Ol ive r  1 9 7 0 ,  pp. 314-3171 

Because educat ion i n  schools  i s  regarded as "preparat ion 

f o r  l i f e w  f o r  f u t u r e  experiences,  adolescents  l e a r n  t o  "sublimate 

t h e i r  desires" which, i n  o t h e r  c u l t u r e s  and i n  previous t imes ,  

t h e y  w e r e  ab le  t o  express .  This subl imation 18absf  t o  t h e  formation 

o f  complexes o r  i s  d i rec ted  through behaviour problems o r  h a b i t s .  

They must s a c r i f i c e  t h e  present  f o r  some remote f u t u r e  a t  a time 4 

i n  h i s t o r y  when many d o u ~ t  t h e r e  w i l l  be a fu tu re .  According t o  

Keniston,  (1971)  a c h a r a c t e r i s t i c  of  many adolescefits ,  i s  t h a t  

they  d i s p l a y  'I .  . . a  s p e c i a l  personal  and psyclhological openness, 

f l e x i b i l i t y  and unfinisnedness. .  . t he re  a r e  no 1ong;cange p lans  

( t h e r e  a r e  no) l i f e  p a t t e r n s  l a i d  out i n  advance." (Keniston 1 9 7 1 ,  
1 xu'.+, 

p. 289).  The school  then  is  always asking t h e  s tuden t  t o  ca r ry  

o u t  l l ~ a n i n g l e s s  t a s k s  f o r  some remote end and he themf- m l y  d t s  

himself t o  any extended t a sk .  The problems o f  the  future - co l l ege ,  

work, and family l i f e  - a r e  t h e  goals  t o  which he i s  being asked 

t o  work; he i s  n o t  o f fe red  present  tasks t o  s a t i s f y  some present  
G 

need. This  r e l a t i o n s h i p  between 'means' and 'ends' i s  d e a l t  with - 
by Dewey (1957) who emphasizes t h e  immediate end i n  view 

_3) 
The fmedom o f  movement made p o s s i b l e  by tkre economic 

advantages o f  i n d u s t r i a l i z a t i o n  i s  a t t r a c t i v e  tid o u r  s o c i e t y .  
/ 

me school and t h e  young r e f l e c t  t h i s  desire for s o c i a l  mobil i ty  



i n  many ways. It  becomes t h e  i n c e n t i v e  fo r  educa t ion  and at the 

same t ime ,  a j u s t i f i c a t i o n  f o r  de lay  i n  r ecogn iz ing  t h e  a d u l t  

s t a t u s  of t h e   young.^ Tne p a r e n t s 1  s t r u g g l e  f o r  s o c i a l  mob i l i t y  

r e s u l t s  i n  a female-dominated household,  i n  c h i l d  del inquency,  

because o f  t h e  l o n g  hours  of absence of the f a t h e r s ,  and i n  a 

t r a n s i e n t  popu la t ion .  A r e c e n t  survey i n  a local sc \oo l  d i s t r i c t *  

r e v e a l e d  t h a t  grade 6 s t u d e n t s  have been i n  an average o f  2.4 

schools .  F u r t h e r ,  i n  t h e  same su rvey ,  30% did not" u s u a l l y  eat 

d i n n e r  w i th  t h e i r  p a r e n t s  p re sen t .  O f  those who did u s u a l l y  eat 

wi th  t h e i r  p a r e n t s  p r e s e n t  o v e r  50% u s u a l l y  had me t e l e v i s i o n  

tu rned  on. (Gobes, 1973).  . a  : .  

S t a t i s t i c s  Canada informat ion  r e v e a l s  the* on the average 

every  Canadian w i l l  change r e s idence  at least sevea: t iq tes  i n  t h e i r  

l i fet ime. ** Ours,  t h e n ,  i s  a mobile s o c i e t y  and-  is z q p i d i y  becoming 

mom so.  f i i l d r e n  a r e  w e l l  p repared  f o r  i t  f o r  t hey  have from an 

e a r l y  age been de tached  f r o m  t h e i r  f a m i l i e s  t o  a t t e n d  school .  

(There i s  no modern e q u i v a l e n t  r e l a t i o n s h i p  o f ,  f o r  example, 

f a t h e r  and son when t h e  youth l e a r n e d  t h e  t r a d e  f r o m  his f a t h e r .  

The uni formi ty  among schoo l s  makes t r a n s f e r s  rel&"ively easy. The 

young feel  no commitment t o  t h e  community, and the community h a s  1 

l i t t l e  involvement i n  t h e  educa t ion  o f  ' t h e  young.' It would n o t  

be i n  t h e  i n t e r e s t  o f  t h e  indus t r ia l -economic  s o c i e t y  t o  have t h e  

* The r e p o r t  w a s  based on a survey  given t o  grade 6 p u p i l s  from 
t h r e e  schoo l s  i n  a 'working class, s ing le -dwel l ing  r e s i d e n t i a l  
a r ea1 .  One hundred and seven teen  p u p i l s  were involved.  i. > 

** I n  B.C. a lone  49.0% of r e s i d e n t s  o v e r  5 years of age changed 
t h e i r  p l ace  of r e s i d e n c e  between 1956 and 1961, (Computed f r o m  
1961 Census du l .  4 ,  1 - 9 ,  Table  11- - I).  



young t i e d  t o  ' p l a c e 1  and a b l e  t o  d i g  t h e i r  r o o t s  d e e p 3  These 

sen t imen t s  are expressed by Wnyte (1956) i n  ''Tine Organizat ion 

Man". 

@ The paradox o f  t h e  upward mob i l i t y  s t r u g g l e  i s  t h e  

e f f e c t  t n a t  it h a s  on t h e  ado le scen t  sub-cu l tu re .  I n  i n c r e a s i n g  

numbers t h e  y o u t n  o f  t h e  a f f l u e n t  middle class have t u r n e d  t h e i r  

backs on t h e  va lues  of t h e i r  ? a r e n t s l  class and have taken  on 1 

\ 
t h e  norms o f  t h e  lower c l a s s  as t h e i r  own. Char les  A. Reich (19711, 

i n  "The Greening o f  America", sugges t s  t n a t  t h i s  a t t i t u d e  i s  a 

f e a t u r e  of t h o s e  wno have accep ted  ' 'Consciousness 111". These 

c h i l d r e n  o f  middle c l a s s  p a r e n t s  have jo ined  wi th  t h e  d i s s i d e n t  

youth o f  lower  c l a s s  p a r e n t s  who were unable t o  m v e  upward. The 

de l ay ing  of immediate g r a t i f i c a t i o n  f o r  f u t u r e  reward i s  an 

example of  what w a s  once an accep ted  middle c l a s s  va lue ;  p a r t  of 

t h e  p r o t e s t a n t  e t h i c .  This  has  become one of t h e  values  which 

have been s t r o n g l y  r e j e c t e d  by t h e  "here  and now" g e n e r a t i o n 3  

Tumin (1970) s t a t e s  t n a t .  

I1 . . .our  s o c i e t y  must expe r i ence  t h e  consequences f o r  i ts  
emphasis on s o c i a l  m o b i l i t y ,  upon s e e k i n g  success . .  . (namely) 
a d i f f u s i o n  o f  i n s e c u r i t y . .  .a s e v e r e  imbalance o f  s o c i a l  
i n s t i t u t i o n s  (which become b i a s e d  towards  t h e  s t r u g g l e  
f o r  s u c c e s s ) .  . . f ragmenta t ion  o f  the s o c i a l  order . .  .compe- 
t i t i o n  r a t h e r  t h a n  coope ra t ion  does - n o t  always l e a d  t o  
t h e  g r e a t e s t  good f o r  t h e  g r e a t e s t  number. ..'I (Tumin 1970,  
ppo 3 3 3 - 3 4 0 1  

The U.S.  Commission on  Mari juana and Drug Abuse, i n  

a t t empt ing  t o  e x p l a i n  why youth t u r n e d  t o  d rugs ,  sugges ted  t h a t  

t h e  p x s s u r e s  on t h e  young are g r e a t  and s o c i e t y  i n  g e n e r a l  

t h e  school  i n  p a r t i c u l a r  a r e  c o n t r i b u t i n g  t o  p sycho log ica l  d t s -  

t u rbances .  &ciety and i t s  i n s t i t u t i o n s  have f a i l e d  t o  t e a c h  
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how t o  cope w i t h  t h e  r e a l i t y  o f  t h e  i n d u s t r i a l i z e d  s o c i e t y .  

For  many o f  t h e  young s o c i e t y  does not  o f f e r : &  

I*. . . pe r suas ive  p r i n c i p l e s  o r  purpose..  . For mahy t h e  on ly  
p l a c e  t o  s e a r c h  ( f o r  va lues )  i s  i n s i d e  themselves , .  . The I 

community va lues  no l o n g e r  e x i s t . ,  . The poor  and t h e  a f f l u -  
e n t  s h a r e  t h e  e f f e c t  o f  mass urban l i v i n g -  t h a t  i s  p a r t  and 
p a r c e l  o f  economic growth, i n c l u d i n g  t h e  d i s i n t e g r a t i o n  o f  
t h e  t r a d i t i o n a l  close-jcnit  community l i k e  t n a t  made commu- 
n i t y  va lues  pe r sona l  values . .  ." (Italics mine) (Fogg, 1 9  73) 

/<oung peop le ,  t h e n ,  have become i s o l a t e d  fmm s o c i e t y  

and t h e  t r a d i t i o n a l  b a s i s  f o r  t h i s  i d e n t g t y  as persons  has  been 

l o s t .  The a l i e n a t e d  i n d i v i d u a l  s eeks  f o r  a new b a s i s  o f  i d e n t i t y  

i n  a s o c i e t y  of change. T h i s  i s  a d i s o r g a n i z e d  s o c i e t y  (Cooley,l 

1909) which has  l o s t  t h e  common moral b a s i s  f o r  c o l l e c t i v e  va lues  

and a c t i o n .  Not o n l y  i s  s o c i e t y  d i so rgan ized  bu t  man's expe r i -  

ences  i n  it a r e  d i f f u s e d  armng i n t e r e s t  groups which have no k i n d  

o f  i n t e g r a t i v e  cohes ive  b e l i e f s  , a d  va lues . '  Th is  s i t u a t i o n  

r e s u l t s  i n  " i d e n t i t y  d i f f u s i o n "  (E r ik son ,  1968).  Benne (196 7) 

s u g g e s t s  t h a t  t h i s  s e a r c h  f o r  i d e n t i t y  and t h e  s e a r c h  f o r  commu- 

n i t y  are t h e  two most impor tan t  q u e s t s  o f  mankind. I n  t h e  p a s t  

t h e  l o c a l  community provided a frame o f  r e f e r e n c e  f o r  t h e  

i n d i v i d u a l  bu t  t h i s  i s  no l o n g e r  s i g n i f i c a n t .  Add t o  t h i s  t h e  

d e s t r u c t i o n  o f  r e f e r e n c e  p o i n t s  r e s u l t i n g  from social m o b i l i t y ,  

t h e  end  o f  an "over-arching ideo logy"  ( B e l l ,  1960 and' Goodman, 
I 

19601, t h e  absence o f  an image o f  t h e  f u t u r e  ( S h a f e r ,  1972, p. 201, 

and t h e  dilemma o f .  youth becomes apparen t .  T'ne s c h o o l ,  i n  

r e f l ec t ing  t h e  i n d u s t  r ia l -economic s o c i e t y  has  become r e s p o n s i b l e  , 

fo r  t h e  " l o s t  s e l f "  (Se i ch ,  1 9 7 1 ) .     he schoo l  makes s t u d e n t s  t 

* 
see themselves  i n  terms of f u n c t i o n ;  it makes them i n t o  pro- 



ducers  and buyers  o f  p r e f e r r e d  " fash ionable"  goods, and it 

t e a c h e s  s t u d e n t s  t o  create a s u b s t i t u t e  s e l f  because o f  t h e  
I 

f e l t  inadequac ies  of t h e  real s e l f .  

The new t a s k  f o r  t h e  school  is  t o  a i d  t h e  s t u d e n t  i n  

h i s  s e a r c h  for  se l f ;  h i s  s e a r c h  f o r  a v i a b l e ,  and meaningful 

i d e n t i t y .  Benne (1967) sugges t s  t h a t  t h i s  can b e s t  be done 
\ 

by a i d i n g  youth i n  developing a s ense  o f  va lues  as a member o f  

a community i n  an e d u c a t i o n a l  s i t u a t i o n .  Tne aim o f  t h e  school  

should  no l o n g e r  be  t o  s a t i s f y  t h e  indus t r ia l -economic  s o c i e t y  

by t e a c h i n g  f o r  p roduc t ion  and consumption, but t o  give t h e  

young new e x p e r i e n c e s  i n  coope ra t ion ,  i n  s h a r e d  concerns ,  i n  

r e s p o n s i b i l i t y ,  i n  commitment, i n  involvement,  i n  a new set o f  

human r e l a t i o n s h i p s  y e t  t o  be exper ienced  by t h e  p r e s e n t  s o c i e t y ;  

namely community. ) 



(111) Attempts a t  Community Reconstruction Through t h e  
Soc ia l  S t u d i e s  

Lest  it be considered t h a t  t h e  school ,  and t h e  s o c i a l  

s t u d i e s  i n  p a r t i c u l a r ,  has not  attempted . a t  t i m e s  t o  give t h e  

kind of  d i r e c t i o n  needed t o  i n t e g r a t e  youth i n t o  adu l t  s o c i e t y  

through an involvement i n  community, a review o f  l i t e r a t u r e  

which w i l l  i n d i c a t e  t h e  t r e n d s  o f  t h e  p a s t  t h i r t y  yea r s  w i l l  be 

ou t l ined .  The 1938 Year Book o f  t h e  N.C.S.S. " U t i l i t y  o f  

Resources i n  t h e  Soc ia l  s t u d i e s " ,  i n d i c a t e d  t h a t  t e a c h e r s  were 

becoming aware o f  t h e  cornuni ty as a resource.  I n  t h e  main 

however, t h i s  has meant t n e  use o f  t h e  community f o r  nobservat ion-  

al" f i e l d  t r i p s .  There has been, e s p e c i a l l y  i n  t h e  high schoo l s ,  

a growing r e a l i z a t i o n  t h a t  t h e  community w a s  a p lace  i n  which t h e  

c u l t u r e  could be s t u d i e d  and i n  which c u l t u r a l  c o n f l i c t s  could 

be resolved.  A commission of t h e  Progress ive  Education ~ s s o c i a t i o n  

i n  1 9 3 0  suggested i n  a r e p o r t ,  t h e  s e t t i n g  up of community- 

o r i e n t e d  courses.  The r e s u l t s  of  t h e s e  community-oriented courses 

i n  29 secondary schools  a r e  r epor ted  on i n  t h e  nEight-Year Study" 

(Aikin,  1 9 4 2 ) .  "Education f o r  l i v i n g "  w a s  t h e  theme, and examples 

o f  s t u d e n t s  t a k i n g  p o l i t i c a l  a c t i o n  were c i t e d  wi th  t h e  i n t e n t i o n  I 
! 

o f  stimulating democra t i c ' l i v ing  wi th in  t h e  educat ion  system. 1 
The c r i t i c s  claimed t h e  whole community a c t i o n  movement w a s  a n t i -  I 
i n t e l l e c t u a l  f o r  it s t r e s s e d  a c t i o n  unre la ted  t o  i n t e l l e c t u a l  I 

I 
I 

p u r s u i t s .  The c r i t i c s  a l s o  doubted t h d t  s o c i e t y  could be improved 

by i n c r e a s i n g  t h e  e f f i c i e n c y  o f  c i t i z e n s  t o  s o l v e  p-robleras*or< t o  

act more democrat ical ly .  They a l s o  fe l t  t h a t  t h e  school  uas 



becoming t h e  v i c t i m  of  p ressu re  groups, such as t h e  s o c i a l  re- 

c o n s t r u c t i o n i s t s  who had t h e i r  own p a r t i c u l a r  view o f  how 

I s o c i e t y  ought t o  be recons t ruc ted .  Despite t h e  c r i t i c i s m ,  

"Life  Adjustmentn courses  were implemented and t h e  P,E.A,'s 

''New Pol icy  f o r  N e w  Times"  (1948) s t a t e d  t h a t  t h e  school ' s  

job w a s  t o  rescue  c i v i l i z a t i o n  by c r e a t i n g  a ". , . soc ia l i zed  

economic system and t h e  promotion o f  a new world order. .  .", 
The classroom w a s  t o  become t n e  c e n t r e  o f  " d i r e c t  s o c i a l  act ion".  

(P.E.A. 1948, p. 46). 

Spald ing  (1951-2 "The Stereotype  of Progressive 

Education i n  t h e  Profess ion  and t h e  Public" w a s  - typical  o f  those 

who were most c r i t i c a l  of t h e  manner i n  which t h e  schools  were 

becoming manipulated and s t u d e n t s  were be ing  i n d o c t r i n a t e d  with 

s o c i a l i s t  values.  The Russian supremacy i n  space provided t h e  

r a t i o n a l e  f o r  t h e  Americans, a f t e r  1957, t o  concent ra te  on t h e  

"academic" a s p e c t s  o f  educat ion  and t h e  i d e a s  o f  t h e  P.E.A., 

a l ready on t h e  wane, have not  been expressed t o  t h e  same ex ten t  

through t h e  schoo l s  s ince .  The emphasis of  t h e s e  comrnunity- 

o r i e n t e d  programmes w a s  e i t h e r  t h e  m c o n s t r u c t i o n  df s o c i e t y  o r  

l 'serviceg' t o  the community; they w e r e  not  p r imar i ly  concerned 

with t h e  " i n t e g r a t i n g n  aspec t s  o f  t h e  a c t i v i t y .  

Through t h i s  p k i o d ,  s o c i a l  and democratic a spec t s  of  

t h e  s o c i a l  s t u d i e s  w e r e  s t r e s s e d ,  as i n d i v i d u a t i o n  had been 

before then. Benne s t r e s s e d  t h e  r o l e  o f  groups i n  t h e  classroom 

and community l e a r n i n g  exper iences ,  but  h i s  i d e a s  have y e t  t o  

become commonly accepted because t h e  schools  , i n  genera l ,  mfle c t  

a compet i t ion-or iented  s o c i e t y .  
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With t h e  excep t ion  of  work i n  i n d i v i d u a l  s choo l s  such 

as t h o s e  d e s c r i b e d  i n  Bremer's "Scnool Without Wallsw (19711, 

~ e n n i s o n ' s  "The Lives  o f  Cni ldrenw (1969) ,  and Kohl's "Tinirty 

S i x  Children" (19671,  (where t n e  s choo l s  w e r e  o r i e n t e d  t o  making 

f u l l  use of the  community r e sou rces  i n  an u n r e s t r i c t e d  way), i t  

i s  d i f f i c u l t  t o  f i n d  l i t e r a t u r e  which d e s c r i b e s  p r o j e c t s  i n v o l v i n g  

s t u d e n t s  d i r e c t l y  i n  t h e i r  communities. I n  an E.R.I.C. (1972) 

p u b l i c a t i o n  on r e s e a r c h  i n  t h e  s o c i a l  s t u d i e s  encompassing t h e  

p a s t  40 y e a r s  t n e r e  i s  a p a u c i t y  o f  i n fo rma t ion  o f  r e s e a r c h  and 

e v a l u a t i o n  i n  t h i s  area. F rank l in  P a t t e r s o n  (1961) d e s c r i b e s  

and e v a l u a t e s  a community-action programme f o r  1 2 t h  g r a d e r s  which 

involved  an i n t e n s i v e  community s t u d y  , work and o r g a n i z a t i o n a l  

exper ience .  Tne r e s u l t  of tile exper iment ,  e v a l u a t e d  by t h e  

s tuden t s ,  i n d i c a t e d  t h a t  t h e y  had an i n c r e a s e d  i n t e r e s t  i n  p u b l i c  

a f f a i r s  and a g r e a t e r  a p p r e c i a t i o n  o f  t h e  i s s u e s  s t u d i e d .  There 

i s  no evidence i n  t n e  1 2 0 0  i n v e s t i g a t i o n s  l i s t e d  i n  t h e  E.R.I.C. 

p u b l i c a t i o n  o f  a programme similar t o  P a t t e r s o n '  s be ing  i n c o r p o r a t e d  

i n t o  a schoo l  programme. 

A. F. G r i f f i n  ( 1 9 b 2 1 ,  a t t e m p t s  t o  apply  Dewey's i d e a s  

t o  t h e  S o c i a l  S t u d i e s  and l a y s  o u t  a broad t h e o r y  of t e a c h i n g  

wnich s e r v e s  t o  i n t r o d u c e  t h e  l i t e r a t u r e  concerned w i t h  t h e  -re 

c u r r e n t  t nenes  i n  t h e  s o c i a l  s t u d i e s .  These nave a p l a c e  in  h i s  

t heo ry  as t h e y  do i n  t h i s  p r e s e n t a t i o n .  H i s  p roposa l s  f o r  achiev- 

i n g  conceptua l  l e a r n i n g  i n  t h e  s o c i a l  s t u d i e s  a- o u t l i n e d  a long  

w i t h  s u p p o r t i v e  l i t e r a t u r e  : 

1. " R e f l e c t i v e  t h o u g h t p i s  t h e  a c t i v e ,  careful, and 

examinat ion o f  any b e l i e f ,  o r  p u r p o r t e d  form o f  

pers is i%nt  

knowledge, 



i n  t h e  l i g n t  of  t h e  grounds t h a t  suppor t  i t  and t n e  f u r t h e r  

conc lus ions  toward which i t  tends ."  ( E r i c ,  1972, p. 152).  

Numerous w r i t e r s ,  such as Metcalf  (1963,  pp. 929-965) 

and Massialas and Zevin (1967 have demonstra ted t n a t  

u s ing  t h e  r e f l e c t i v e  metnod ho lds  promise f o r  u n i t i n g  

theory  wi tn  p r a c t i c e ,  and t n e s e  w r i t e r s  ~ e l i e v e  t h a t  re -  

f l e c t i v e  t n i n ~ i n g  can b e s t  be a s s i s t e d  tn roush  t h e  problems 

approach. F u r t h e r  t o  r e f l e c t i v e  tnought  , G r i f f i n  b e l i e v e s  

t h a t  i t  i s  n o t  - a way t o  d e t e r m i n i n g ' t r u t n ,  it i s  t h e  way. - 
" S o c i e t i e s  are democrat ic  i n  t h e  degree  t o  which they  r e f r a i n  

from s e t t i n g  (un-examined) l i m i t s  upon matters t n a t  may be 

thought  about. .  . s u m  s o c i e t i e s  ?lace t h e i r  f a i t h  i n  know- 

l edge ,  and a c t i v e l y  promote occas ions  f o r  doubt on t h e  ground 

t h a t  doubt i s  t h e  beginning o f  a l l   knowledge^'. ( O l i v e r  and 

Shaver ,  1962).  More r e c e n t l y ,  iiewmann and O l i v e r  ( l97O),  

nave o u t l i n e d  two approaches f o r  t h e  s o c i a l  s t u d i e s ,  exposing 

s t u d e n t s  t o  p u j l i c  problems i n  o u r  s o c i e t y ,  and t e a c h i n g  

them t o  ana lyze  such .problems. The reflective method a p p l i e d  

t o  problem s o l v i n g ,  and t h e  d i s c u s s i o n  o f  c o n t r o v e r s i a l  

i s s u e s ,  t o g e t n e r  a r e  becoming t n e  b a s i s  f o r  much o f  t h e  s o c i a l  

s t u d i e s  t e a c h i n g  where new approacnes are at tempted.  Used 

e x c l u s i v e l y ,  t h e y  w i l l  n o t  a i d  i n  s o c i a l  educa t ion  f o r  t h e y  

are classroom-based. T n i s  r e f l e c t i v e - i n q u i r y  approach', 

however, d e a l s  wi tn  concepts  and i s  c o n s i s t e n t  w i th  Bruner ' s  
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theory i n  "Tine Process  o f  Education" ( 1 9 6 0 )  where t h e  stress 

i s  on t h e  s t r u c t u r e  o f  what i s  l ea rned  r a t h e r  tnan  on t h e  

facts. Metcalf ( 1 9 6 3 ,  p. 1 6 7 )  sugges ts  t h a t  'I.. .students..  . 
w i l l  come t o  l i f e  quickly  when s o c i a l  s t u d i e s  c l a s s e s  d e a l  

wi th  i d e a s  t h a t  are c o n t r o v e r s i a l  i n  t h e i r  community o r  a r e  

fundamental t o  an understanding o f  a s o c i a l  theorjr". Hunt 

and Metcalf (1968) apply r e f l e c t i v e  t h i n k i n g  t o  s o c i a l  under- 

s tanding  and t h e  opening o f  "closed areast1 i n  high school  

s o c i a l  s t u d i e s .  

3. S o c i a l  cohesion i s  gained by i n s t i l l i n g  p r e f e r r e d  values and 

b e l i e f s ,  by no ld ing  these  beyond ques t ion  and by ignorance 

o f  any knowledge which may c a s t  doubt on t h e s e  b e l i e f s .  

Authority is maintained by ensur ing  t h a t  t h e  c e n t r a l  values 

a r e  i n s t i l l e d  i n t o  t h e  chi ldren .  I n  a democracy however, where 

ignorance of d i f f e r e n c e s  cannot be maintained,"...a'reliance on 

knowledge r a t h e r  than hallowed b e l i e f s  means t h a t  r e f l e c t i o n ,  

as t h e  only mans of  a s c e r t a i n i n g  b e l i e f s ,  beconres t h e  c e n t r a l ,  

all-embracing value." (Hunt and Metcalf ,  p. 152).  G r i f f i n  he re  

s t r e s s e d  t h e  way  i n  which h i s  theory  was app l i cab le  t o  t h e  

s u r v i v a l  of demcracy  dur ing  a t i m e  o f  war when democracy 

w a s  th rea tened.  Wri te rs  such as H u l l f i s h  (19611, and indeed 

a l l  who emphasize t h e  r e f l e c t i v e  i n q u i r y  approach, have t h e  

p rese rva t ion  o f  democracy as _ t h e  oqly  l e g i t i m a t e  goal.  Ideas  

such a s  t h e s e  were, i n  f a c t ,  bound t o  l e a d  t o  t h e  negat ing  of 

t h e  e f f o r t s  o f  t h e  sb-cia1 r e c o n s t r u c t i o n i s t s .  

4 "Democracy i s  no t  so much concerned w i t h  t h e  s p e c i f i c  o k a r a c t e r  

of d i r e c t i n g  va lues  as wi th  t h e  way i n  which central values  



are maintained and modified."(Metcalf 1972, p.  152) .  With 

an i n c r e a s e  i n  t h e  approaches t h a t  c a l l  f o r  i n q u i r y ,  and an 

a p p r e c i a t i o n  o f  concepts ,  .the whole ques t ion  o f  va lues  

becomes more s i g n i f i c a n t .  U n t i l  r e c e n t l y  t h e r e  was l i t t l e  

concern about how t h e  s t u d e n t  f e l t  and what ire be l ieved .  

The emergence of a youtn sub -cu l tu re ,  t h e  r e s u l t  o f  an open 

system where t h e  va lues  of  t h e  a d u l t  s o c i e t y  have been re- 

garded wi th  some s u s p i c i o n ,  i f  no t  f u l l y  r e j e c t e d ,  makes t h e  

i n v e s t i g a t i o n  o f  va lues  a major concern o f  t h e  s o c i a l  s t u d i e s .  

Bracy ( 1 9 6 6 )  d i s c u s s e s  s o c i a l  s t u d i e s  developed around "value 

s t u d i e s " ,  P e r c h l i k  ( 1 9 6 4  s t r e s s e d  two approaches t o  t h e  
I 

value ques t ion .  There was t h e  d i r e c t  approach where, f o r  

example, one s t r e s s e d  t n e  freedoms which t h e  c u l t u r e  c h e r i s n e s ,  

and t h e  i n d i r e c t  approach where, f o r  example, one did no t  

i n d o c t r i n a t e ,  o r  where through t h e  s tudy  o f  a n o t h e r  c u l t u r e ,  

one came t o  a p p r e c i a t e  t h e  va lues  o f  h i s  own c u l t u r e .  Xowever, 

botn approacnes assume an i n t e g r a t e d  system a l r eady  e x i s t i n g ;  

o u r  r e s p o n s i b i l i t y  i s  t o  b u i l d  one. - 
5 ,  The e a r l i e s t  b e l i e f s  are taken  u n c r i t i c a l l y  by c h i l d r e n  and 

", . . t he  developnent o f  c h i l d r e n  i n t o  a d u l t s  who can s t e a d i l y  

modify t h e i r  b e l i e f s  i n  t e r m s ' o f  t h e i r  adequacy f o r  e x p l a i n i n g  

a widening range of  exper ience  r e q u i r e s ,  ( 1 )  improving and 
2.- 

r e f i n i n g  t h e  r e f l e c t i v e  c a p a c i t y , o f  c h i l d r e n  and ( 2 )  breaking  

through t h e  ha rd  s h e l l  o f  t r a d i t i o n  which encases  many deeply- 

roo ted  and emotionally-charged b e l i e f  st'. (Metcalf  196 3 ,  p. 15 3 )  ' 

The s t u d e n t  can on ly  analyze n i s  own b e l i e f s  when he  is 'cnalleng- 

e d  by what o t n e r s  b e l i e v e  i n  'a s i t u a t i o n  s u f f i c i e n t l y  removed 



from d i r e c t  a c t i o n  s o  t h a t  "be l ie f1 '  loosens  i n  t h e  "conceptsw 

and " ideas"  whicn can then  be examined as t o  t h e i r  c h a r a c t e r ,  

and a p p r a i s e d  i n  t e r m s  o f  p robable  consequences. It i s  t h e  

r e s p o n s i b i l i t y  o f  t h e  s o c i a l  s t u d i e s  t o  p rov ide  t h e  s o c i a l  

e x p e r i e n c e s  which w i l l  a l low s t u d e n t s  t o  l e a r n  about  t h e  

v a l u e s  o f  o t h e r s  and by s o  doing have t h e i r  own b e l i e f s  

cha l lenged .  The manner i n  which t h e  young can ga in  t h i s  

expe r i ence  i s  t h e  theme o f  t h i s  p r e s e n t a t i o n ,  "Basic t o  a l l  

s o c i a l  l e a r n i n g  i s  expe r i ence ,  and b a s i c  t o  s o c i a l  l e a r n i n g  

i s  social expe r ince  ," (Carr 1950, p. 2 4 1 )  wnich can be "direct" 

w i t h  p a r t i c i p a t i o n  i n  comlunity l i f e ,  wi th  p r o j e c t s ,  a c t i v i t i e s  

and g u p i l  o r g a n i z a t i o n s ,  o r  i t  can be " i n d i r e c t t T  when one l e a r n s  

f rom a n o t h e r ' s  expe r i ence  as through t h e  growth o f  language. 

C a r r  e t  a1 s t a t e  t h a t  t h e  two should  proceed " s i d e  by s i d e  a t  

a l l  s t a g e s  o f  s o c i a l  educat ion."  T h e i r  sugges t ion  t h a t  t h e  

e l emen ta ry  y e a r s  should  be mainly " d i r e c t "  w i t h  t h e  secondary 

y e a r s  mainly " i n d i r e c t "  i s  n o t  suppor ted  by Pa&& (19731, 

n o r  by O l i v e r  and Newxnann (1970)'who suppor t  d j t rect  a c t i v i t y  

f o r  secondary s t u d e n t s  i n  t h e  s o c i o - p o l i  t i c a l i z a t h n  process .  

The c r i t e r i o n  f o r  an a c t i v i t y  h a s  been sugges t ed  by Horn 

(1937,  p. 4171, "...each a c t i v i t y  should con t r&bu te  t o  t h e  
& 

unde ra t and ins  o f  some impor t an t  a s p e c t  o r  p r o c e s s  o f  s o c i a l  

l i f e .wAc t im ,  t o  G r i f f i n ,  even o f  ' the d i r e c t  k ind ,  need be 



no more t han  a s t a t e m e n t  o r  a conve r sa t ion  through which 

one e x p r e s s e s  an op in ion .  , 

6. Content  may be " f u n c t i o n a l w  i n  t h e  s ense  t h a t  it is o f  use 

to t h e  s t u d e n t  when it enab le s  him t o  know what t o  do,  o r  

" f u n c t i o n a l "  i n  t h e  s ense  t h a t  i t  i s  d a t a  and " p r i n c i p l e s w  

r e q u i s i t e  f o r  t h e  t e s t i n g  o f  b e l i e f s .  

7, wIn fo rma t ion  can be t h e  r s s u l t  of r e f l e c t i o n  as w e l l  as d a t a  

fo r  r e f l e c t i o n , "  Schwab (1968) and Fenton (1968) demonstra te  

how concepts  can be  used i n  t h e  i n q u i r y  p r o c e s s  and how t h e  

h y p o t h e s i s  i s  fo rmula t ed ,  t e s t e d ,  v a l i d a t e d  and r e - s t a t e d  

i n  t e r m s  o f  t h e  preced ing  p roces ses .  The concepts  are r e f l e c t e d  

on and t h e n ,  when v a l i d a t e d ,  s t r e n g t h e n  a b e l i e f  which, on 

f u r t h e r  r e f l e c t i o n ,  w i l l  i n c o r p o r a t e  t h e  new concept.  

8. " R e f l e c t i o n  cannot  guaran tee  t h a t  a t t i t u d e s  w i l l  change i n  a 
p a r t i c u l a r  d i r e c t i o n . .  .(which would be undemcra t i c ) . , .A  
g e n e r a l i z e d  change i n  a t t i t u d e s ,  however, may occu r ,  S tuden t s  
t a u g h t  by t h e  r e f l e c t i v e  method would become mare  conscious  
of t h e i r  a t t i t u d e s ,  what t hey  mean, and t h e i r  i n t e r r e l a t i o n -  
s h i p s  i n  a f i e l d  o f  consequences". (Hetcalf 1963,  p. 153) .  

The s o c i a l  r e c o n s t r u c t i o n i s t s  d i d  n o t  use  t h e  r e f l e c t i v e  

method, f o r  t h e i r  concern w a s  t o  impose a set  of va lues  which 

w e r e  n o t  t h e  s u b j e c t  o f  i n q u i r y .  This  p r e s e n t a t i o n  w i l l  

s u g g e s t  s o c i a l  a c t i o n  as t h e  r e s u l t  of app ly ing  t h e  t echn iques  

of i n q u i r y  t o  problem solving and va lues  as sugges t ed  by 

Beyer  (1971) and Shaver  (1967).  i3eyer a p p l i e s  t h e  i d e a s  of  

Dewey, Massialas, G r i f f i n ,  Metcalf  and o t h e r s  t o  classroom 

s t r a t e g i e s .  The k i n d s  o f  a c t i o n s  envisaged and t h e i r  r e l a t i o n -  

ship t o  i n q u i r y  nave been o u t l i n e d  by Simon (1970) and a model 
0 

is sugges ted .  , 



CHAPTER 3 

The Youth Sub-Culture and t h e  Growth o f  Community i n  t h e  Post-  
I n d u s t r i a l  L r a  

The age i n t o  which s o c i e t y  is  moving w i l l  have many 

features which d i f f e r  f r o m  t h e  s o c i e t y  i n  which we now l i v e .  

T n i s  " p o s t - i n d u s t r i a l "  era,  t h e  f e a t u r e s  o f  wnich w i l l  be de- 

t e rmined  i n  p a r t  by t h i s  gene ra t ion  and t h e  n e x t ,  w i l l  be open 

t o  changes because a f e a t u r e  o f  t h a t  s o c i e t y  w i l l  be i t s  freedom 

from worry o f  t h e  t r a d i t i o n s  and h a b i t s  which nave bouna s o c i e t y  

i n  t h e  p a s t  and a g r e a t e r  f l e x i b i l i t y  i n  t h o s e  which are r e t a i n -  

ed. Youth w i l l  nave a g r e a t e r  r o l e  t o  p l a y  i n  t h e  new s o c i e t y  

t h a n  t h e y  have i n  t h e  p re sen t .  Because o f  t h i s ,  t h e  school  w i l l  

have a c e n t r a l  r o l e  i n  t h e  r e c o n s t r u c t i o n  p roces s  a l tnough i t s  

s t r u c t u r e s  and i t s  r e l a t i o n s h i p  t o  t h e  community w i l l  be changed. 

Margaret Mead (1970) sugges t s  t h a t  t h e  p r e s e n t  and t h e  f u t u r e  

are so u n l i k e  any age wnich today1  s a d u l t s  nave f aced  t h a t  t h e  

young can on ly  look  by and . l a r g e  t o  t h e i r  peers f o r  models. 

T h i s  " p r e f i g u r a t i v e "  c u l t u r e  w i l l  be  t h e  b a s i s  o f  t h e  new s o c i e t y .  

The t e c h n o l o g i c a l  advances o f  i n d u s t r i a l i z a t i o n  and 

t h e  a p p l i c a t i o n  o f  s c i e n t i f i c  knowledge have no t  been matched 

w i t h  " s p i r i t u a l "  advances. Tecnnology , bureaucracy ,  t h e  "Corporate 

S t a t e " ,  and i n s t i t u t i o n s  have overpowered t h e  i n d i v i d u a l ,  I1so w e  

have a d e p e r s o n a l i z a t i o n  at  e x a c t l y  t h e  time t h a t  many i n d i v i d u a l s  

are c a s t i n g  around f o r  i d e n t i t y  and fu l f i lmen t . "  ( S n a f e r  1973, 

p. 23). Tine p o s s i b i l i t y  of a "good l i f e "  f o r  a l l  tinroughout t h e  

wor ld  has  no t  been achieved.  D i sc r imina t ion ,  pove r ty ,  and war 



have not been banished i n  an age when w e  have t h e  t e c h n i c a l  abi-  

l i t y ,  b u t  not  t h e  d e s i r e  and/or  t h e  knowledge; t h e  "know how" 

i n  c o n t r o l l i n g  s o c i a l  change i n  o r d e r  t o  b r i n g  t h e s e  i n j u s t i c e s  

t o  an end. 

(I) b c a l  I n i t i a t i v e s  

The manner i n  which youtn has r eac ted  w i t h i n  t h e  las t  

decade t o  t h e s e  l o c a l  and i n t e r n a t i o n a l  s i t u a t i o n s  gives some 

i n d i c a t i o n  o f  t h e  d i r e c t i o n  t h a t  t h e  new genera t ion  may l ead ,  It  

w i l l  a l s o  give some d i r e c t i o n  t o  t h e  changes which s o c i e t y  and 

i t s  i n s t i t u t i o n s  w i l l  make. O f  most s i g n i f i c a n c e  i s  t h e  r o l e  o f  

youtn i n  br inging  about t h e  sense of community at  t h e  l o c a l  and 

i n t e r n a t i o n a l  l e v e l .  Miles and Charters  ( 1 9 7 0 ,  pp. 505-506) 

sugges t  t h a t  seeking f o r  community has  been one of the  main 

themes o f  t h e  p r o t e s t s  of  youth i n  t h e  p a s t  decade. 

Observation of t h e  youtn scene i n  t h e  Vancouver a r e a  

confirms much o f  t h e  above. A d i s t i n c t i v e  youtn sub-cul ture  i s  

i n  evidence and i t - i s  important f o r  t h e  purpose o f  t h i s  s tudy t o  

a p p r e c i a t e  t h e  main f e a t u r e s  o f  t h i s  c u l t u r e  and determine t h e  

s i g n i f i c a n c e  o f  tire behavious o f  i n d i v i d u a l s  and groups. The 

school, as an i n s t i t u t i o n  of s o c i e t y ,  must cons ider  ways i n  which 

youtn are l e a r n i n g  through out-of-s chool experiences and decide 

i n  what ways it can give support  t o  t h e  needs of youth on terms 1 

accep tab le  t o  both. 

It would be d i f f i c u l t  t o  determine what degree o f  support  
0 

t h e  k i n d s  o f  a c t i v i t i e s  descr ibed  nere have among tire whole, youth 



5 s  

population. *'The Youtn Report1' (Hunter,  1 9  71) whose f i n d i n g s  

were based on s o c i o l o g i c a l  and psychological  research  on a 

n a t i o n a l  l e v e l ,  supported by information from 1 0 , 0 0 0  informal  

but  ex tens ive  in te rv iews ,  i n d i c a t e s  t h a t  t h e  support  i s  wide. 

Youths' c r i t i c i s m  o f  s o c i e t y  and t h e  schools  confirms what t h e  

wri ters  reviewed above hypothesized, They c r i t i c i z e  t h e i r  pa ren t s  

f o r  t o l e r a t i n g  t h e  i n e q u a l i t i e s  o f  s o c i e t y  and f o r  f a i l i n g  t o  

b r i n g  about changes i n  i t s  i n s t i t u t i o n s .  The c r i t i c i s m  is aimed 

a t  t h e  a d u l t s  who ve rba l ly  deplore h o r r o r s  and c a t a s t r o p h i c  

t h r e a t s  but  have lacked determinat ion t o  so lve  t h e s e  problems.* 

The youth sub-cul ture  has  a l igned  i t se l f  with t h e  counter- 

c u l t u r e  i n  t a k i n g  on many o f  i t s  symbols o f  d r e s s ,  music, drug 

t a k i n g  and l i f e  s t y l e .  T n e i r  va lues ,  a t t i t u d s s  , and symbols 

have widened t h e  t r a d i t i o n a l  genera t ion  gap and when they  a r e  

catalogued i n  p o l a r  fashion as they a r e  i n  "The Youth Reportt1 

they  demonstrate dramat ica l ly  t h e  gul f  between t h e  youth and 

t h e i r  p a r e n t s  i n  Canadian s o c i e t y .  The s i g n i f i c a n t  "opposites" 

whicn are nost r e l e v a n t  t o  t h i s  s tudy are: 

(a )  Small scale communal groupings as opposed t o  t h e  l a r g e  
s c a l e  t e c h n o c r a t i c  o rgan iza t ions ,  

(b) Reject ion o f  t h e  s t a t u s  quo and at tempts  t o  l e g i t i m a t e  
o t h e r  c u l t u r a l  va lues ,  as opposed t o  a b e l i e f  i n  t h e  s t a t u s  
quo and i t s  symbols o f  leg i t imacy,  

(c )  Equa l i ty ,  as opposed t o  h ierarchy.  (Hunter,  p. 76) 

* Kenneth Keniston, i n  "Youth and Dissent" d i s t i n g u i s h e s  between 
d i s s e n t i n g  youth and a l i e n a t e d  youth,  The former be l i eve  t h a t  
reform is p o s s i b l e  through p m t e s t ;  t he  l a t t e r  have dropped'out 
completely having l o s t  a l l  f a i t h  i n  s o c i e t y ,  The Canadian survey 
appears  t o  have found t h e  all-embracing t e r m  "sub-cult ure" satis- 
f a c t o r y  and w i l l  be adhered t o .  



Youth have found the  i n s t i t u t i o n s  o f  s o c i e t y  unres- 

ponsive and have found f a u l t  wi th  p laces  o f  l e a r n i n g ,  p laces  o f  

work, p laces  of  r e c r e a t i o n ,  with government agencies  and s o  on. 

I n  B r i t i s h  Columbia s t u d e n t s  asked t h a t  secondary schools  and 

u n i v e r s i t i e s  ".. .include s t u d  t s  on a l l  governing bodies ,  "f 
p a r t i c u l a r l y  t h o s e  dea l ing  with p o l i c y ,  curr iculum and s t a f f  

se l ec t ion . "  (Hunter 1 9  7 1 ,  p. 55 1. S i m i l a r  r eques t s  nave been 

made r e c e n t l y  t o  t h e  B.C. Commissioner f o r  Education (John 

Bremer) i n  government-sponsored s t u d e n t  seminars,  Youth claim 

t h a t  schools  do not  t r a i n  people t o  respond t o  t h e i r  environment 

nor  t o  make socio-economic and p o l i t i c a l  dec is ions .  

The major i ty  o f  young people have not expressed a complete 

r e j e c t i o n  o f  s o c i e t y ;  they want a re-evalua t ion  o f  t h e  ways i n  

which they  are t r e a t e d  by s o c i e t y  and t h e  ways througn which they  

can become i n t e g r a t e d  i n t o  t h e i r  communities by being involved 

i n  important  decision-making which a f f e c t s  t h e  whole o f  s o c i e t y .  

They want i n t e g r a t i o n  on t h e i r  own terms by seeking  t o  change t h e  

r e l a t i o n s h i p  between themselves and t h e i r  environment. 

T r a d i t i o n a l l y ,  youth involvement i n  t h e  community and 

s o c i a l  a c t i o n  has come througn o rgan iza t ions  such as those  con- 
b 

nected wi th  t h e  Church. P o l i c i e s  f o r  out reach  have f i l t e r e d  

down through h i e r a r c h i e s  t o  "you* departments" wi th in  organiza- 

t i o n s  which c a r r y  out  a c t i o n s  i n  keeping wi th  t h e  aims of  t h e  

organiza t ion .  Canadian youtn are no longer  t h e  pass ive  r e c i p i e n t s  

o f  unat  o t h e r s  have decided ought t o  be done f o r  them. They want 
e 

t o  Ifdo t h e i r  own thingn i n  t h e i r  own way, and t h e y  want t o  

organize  themselves s o  that t hey  can b r i n g  about changes which 



t h e y  f e e l  are neces sa ry  through s o c i a l  an imat ion  p r o j e c t s .  

An a t t em2t  w i l l  be made a t  t h i s  p o i n t  t o  d e s c r i b e  some 

o f  t h e  i n n o v a t i v e  community s o c i a l  and p o l i t i c a l  a c t i o n  p r o j e c t s  

i n  which youtn have involved  themselves w i t h i n  t h e  p a s t  f e w  yea r s .  

The manner i n  which t h e y  o rgan ize  themselves  f o r  a c t i o n  i s  h i g h l y  

s i g n i f i c a n t ,  f o r  it i s  c o n s i s t e n t  w i th  t h e i r  va lues  and a t t i t u d e s .  

T h e i r  o r g a n i z a t i o n s  a r e  " . . .open, s m a l l ,  i n f o r m a l ,  non-s t ruc tured ,  

non -d i r ec t ive ,  and c l i en t -o r i en t ed . "  (Hunter ,  P. 75)  

I n  e d u c a t i o n ,  t h e  young have become invo lved  i n  a l t e r -  

n a t i v e s .  These i n c l u d e  a l t e r n a t i v e s  t o  t h e  p r e s e n t  system, and 

a l t e r n a t i v e  s choo l s  and programmes w i t h i n  t h e  system. They are 

cons ide red  a l t e r n a t i v e s  i n  t h e  s e n s e  t h a t  t h e y  have a complete ly  

d i f f e r e n t  phi losophy from t h e  r e g u l a r  s choo l  and do n o t  reflect 

t h e  va lues  o f  t n e  p r e s e n t  s o c i e t y .  They are "freew i n  t h e  s e n s e  

t h a t  t hey  are n o t  bound t o  t r a d i t i o n a l  e d u c a t i o n a l  s t r u c t u r e s  and 

"progress ive"  i n  t h a t  t h e y  r e f l e c t  t h e  i d e a l s  of  t h e  movement 

t h a t  h a s  p e r s i s t e n t l y  s t r e s s e d  t h e  growth o f  t h e  i n d i v i d u a l  and 

h i s  i n t e r a c t i o n  w i t h  h i s  community. Ra ther  t han  a t t empt ing  t o  - 
make t h e  "real world" meaningful  i n  t h e  classroam some of t h e s e  

s choo l s  have r e v e r s e d  t h e  p r o c e s s  and have s t r e s s e d  t h e  s t u d e n t ' s  

l e a r n i n g  i n  t h e  r e a l  world. 

The Vancouver area h a s  more a l t e r n a t i v e  and i n n o v a t i v e  

s choo l s  and programmes p e r  c a p i t a  t h a n  any o t h e r  city i n  Canada. 

(Cornmunitas Exchange, 1973) .  . A r e c e n t  i s s u e  o f  a " f r e e  p r e s s  

newspaper" (Georgia  S t r a i g h t ,  19 7 3) l i s t s  seventeen  "schools"  / 
o r  a l t e r n a t i v e  e d u c a t i o n a l  s e r v i c e s  f o r  t n e  Vancouver area,' 

T h i s  i n c l u d e d  a Free U n i v e r s i t y ,  a c o n t a c t  r e g a r d i n g  s t u d e n t s '  



r i g h t s ,  a pre-school coope ra t ive ,  and o t n e r s .  The common 

f e a t u r e s  o f  t h e s e  a l t e r n a t i v e s  i s  t h a t  t h e y  arc u s u a l l y  s m a l l ,  

( unde r  100 s t u d e n t s )  , expe r imen ta l ,  ungraded, non-competitive , 
democra t ic  wi th  r ega rds  t o  j o i n t  decision-making between s t a f f  

and s t u d e n t s ,  u n s t r u c t u r e d  w i t h  r e g a r d  t o  cur r icu lum,  and 

community o r i e n t e d .  There i s  no h i e r a r c h i c a l  s t r u c t  u rc  among 

t h e  s t a f f ,  ( t h e  c o l l e g i a l  approach i s  t h e  norm) and social res- 

p o n s i b i l i t y  and i n d i v i d u a l  development are s t r e s s e d .  Although 

t h e  number o f  s t u d e n t s  involved  i n  a l t e r n a t e  s choo l s  i s  n o t  

great ( e s t i m a t e d  i n  1973 f o r  Vancouver at  approximately  300-350) 

t h e i r  i n f l u e n c e  amo s t u d e n t s  and teachers i n  t h e  r e g u l a r  9 
sys t em h a s  been t o  awaken t n e  r e a l i z a t i o n  t h a t  something can be 

done t o  b r i n g  tire e d u c a t i o n a l  i n s t i t u t i o n s  more i n  l i n e  w i t h  t h e  

d e s i r e s  of  youth. Programmes w i t h i n  t h e  r e g u l a r  s c h o o l s  are 

b e i n g  adapted  as w i l l  be demonstra ted wi th  r ega rds  t o  t h e  I n n e r  

C i t y  P r o j e c t  i n  t h e  ~ r i t a n n i a  Secondary School. 

S tuden t s  now are i n s i s t i n g  on " t h e i r  ri@tsn as w a s  

demons t ra ted  at a conference o f  B.C. secondary school s t u d e n t s .  

I t ' s  j u s t  a t o y  d e m c r a c y  w e ' r e  g iven t o  play w i t h  i n  school .  
You c a n ' t  expec t -peop le  t o  s t e p  i n t o  s o c i e t y  and suddenly 
become r e s p o n s i b l e  c i t i z e n s  a f t e r  1 2  y e a r s  w j thou t  be ing  
g iven  any r e s p o n s i b i l i t y . *  

S i n c e  t h a t  time s t u d e n t s  have attempted t o  convince t h e  Vancouver 

School  i3oard t o  accep t  a S tuden t s '  B i l l  of Rights .  A B. C. 

F e d e m t i o n  o f  S tuden t s  was r e c e n t l y  formed and is r e p o r t i n g  

d i r e c t l y  t o  t h e  i3.C. Educat ion ~ommi;sioner o n  va r ious  a s p e c t s  

* Comment by a s t u d e n t  at  a conference o f  150  secondary schoo l  
students at Wnite Rock, B.C. Vancouver Sun, May 3rd ,  1 9 7 1 ,  p. 16. 



of s tuden t  involvement i n  educatson organiza t ion .  The You* A 

Report claims t n a t  t h e  s t u d e n t s  who expressed least d i s s a t i s -  

f a c t i o n  with scnools  were those  a t t e n d i n g  "pupil-involvementw 

schools .  

The k ind  o f  support  t h a t  youth needs,  (as t h e  sub- 

c u l t u r e  begins t o  work o u t  ways i n  whi& they  f e e l  t h e  i n s t i t u -  

t i o n s  of s o c i e t y ,  sucn as t h e  schoo l ,  ought t o  be changed) i s  

coming f m m  school  boards,  t h e  p r o v i n c i a l  government and t h e  

f e d e r a l  government. The p r o v i n c i a l  government ' s newly-appointed 

educat ion commissioner has  given h i s  approval  f o r  a school  board 

t o  ca r ry  o u t  any innovat ive  programme o r  any change i n  t h e  system 

whatsoever wi tn  the  except ion  t h a t  compulsory at tendance i s  

sacrosanct .  The Vancouver School Board f inances  completely i ts  

own "f ree"  school ,  g ives  p a r t i a l  support  t o  an " a l t e r n a t e "  school ,  

and i s  respons ib le  f o r  s e v e r a l  " s e l f "  programmes wi th in  scnools .  

The f e d e r a l  government, which cannot t a k e  a direct i n t e r e s t  i n  

educat ion ,  h a s ,  tnrough t h e  Company o f  Young Canadians, t h e  Local 
5 I n i t i a t i v e s  Programme, and tire Oppor tuni t ies  f o r  Youth programme, 

supported youth p r o j e c t s .  These programmes have allowed youth 

t o  become involved -in s o c i a l  animation wi tn  government support .  

A t y p i c a l  example o f  how L.I.P. can support  a youth * p r o j e c t  i s  

t h e  Is Vancouver Vignet tes"  p r o j e c t ,  wnereby a f r e e l a n c e  pnoto- 

grapher taught  elementary and secondary s t u d e n t s  t h e  use o f  a 

35mrn camera and conducted forays  i n t o  t h e  community t o  awaken 

s t u d e n t s  t o  t h e i r  environment, " . . .by t a k i n g  s tuden t s  t o  var ious 

p a r t s  o f  t h e  c i t y  it makes them more a w a r e  of d ive r se  social 

condit ions" . (Pedersen 1973, p. 3 5 ) .  



I n  t h e  summer o f  1973 t h e r e  w e r e  859 pe r sons  engaged 

i n  O.F.Y, p r o j e c t s  i n  t h e  Vancouver A r e a , *  approximately  250 o f  

whom would be secondary scnoo l  s t u d e n t s  . ** Canadian Youth have 

accep ted  tne cha l l enge  o f  P i e r r e  Trudeau,  who c a l l e d  on  them t o  

dec ide  what th p r i o r i t i e s  i n  t h e  community were from t h e i r  p o i n t  

of  view and,  w i th  government s u p p o r t ,  t o  a t t empt  t o  take a c t i o n  

i n  an innova t ive  way: 

We a r e  s a y i n g  i n  e f f e c t ,  t o  t h e  youtn o f  Canada t h a t  w e  
a r e  impressed by t h e i r  d e s i r e  t o  f i g h t  p o l l u t i o n ;  t h a t  
w e  b e l i e v e  t h e y  a r e  w e l l  mot ivated i n  t h e i r  concern f o r  
t h e  d i sadvantaged;  t h a t  we nave conf idence i n  t h e i r  va lue  
system. Ye are also '  s a y i n g  t h a t  w e  i n t e n d  t o  cha l l enge  
them and s e e  i f  t h e y  have t h e  s tamina  and s e l f - d i s c i p l i n e  
t o  fol low through on t h e i r  crit icism and advice .  (Trudeau,  1971) 

I n  . the  i n a u g u r a l  year t h e r e  were 2,312 p r o j e c t s  

throughout  t n e  count ry  r e l a t i n g  t o  r e s e a r c h ,  r e c r e a t i o n ,  s o c i a l  

s e r v i c e ,  and c u l t u r a l  a s p e c t s  of s o c i e t y .  The n a t u r e  o f  t n e  

" s o c i a l  s e r v i c e "  p r o j e c t s ,  examsles o f  which w e r e  s een  i n  
i 

Vancouver, i nc luded :  community enr ichment ,  a f e r r a . 1  agenc ie s ,  

educa t ion ,  p o l l u t i o n  clean-up,  drop-in c e n t r e s ,  l e g a l  and 

medical  a i d ,  r e h a b i l i t a t i o n  c o u n s e l l i n g ,  and day care c e n t r e s .  

An example-of  how an alternate schoo l ,  w i t h  a government- 

sponsored (Manpower) p r o g r a m  can become i nvo lved  i n  a social 

problem is  o u t l i n e d  i n  "Tie D i rec to ry  o f  Canadian Al te rna t ives1 ' .  

The Vancouver S o c i e t y  f o r  T o t a l  Educa t ion ,  an &.ternate schoo l  

* N e w s  Release f r o m  t h e  S e c r e t a r y  o f  S t a t e ' s  Office (I1n.d. 1973) 

*f: Breakdown n o t  g iven ,  b u t  t h i s  f i g u r e  a r r i v e d  at on t h e  b a s i s  
. of 1971 f i g u r e  of 1 secondary scnoo l  s t u d e n t  f o r  each  3 pos t -  
secondary o r  unemployed youth. "Report o f  t h e  Eva lua t ion   ask 
Force t o  t h e  S e c r e t a r y  o f  S t a t e :  O p p o r t u n i t i e s  f o r  Youth, $971. 
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4 1  f o r  80 s t u d e n t s ,  provides an . , . a l t e r n a t i v e  f o r  those  young 

people i n  t n e  Vancouver area t o  whom, .for f i n a n c i a l  o r  o t h e r  

reasons,  few p o s s i b i l i t i e s  ou t s ide  t h e  e s t a b l i s h e d  i n s t i t u t i o n s . .  . 
e x i s t e d " ,  (Communities Exchange, p. 62) 

. . . (This )  summer, as one of t h e i r  p r o j e c t s ,  w i l l  assist t h e  
r e s i d e n t s  o f  Fairview Slopes i n  t ransforming a vacant l o t  i n t o  
a park. As  w e l l ,  they w i l l  he lp  i n  t h e i r  infomation c e n t r e  
and become involved i n  e f f o r t s  t o  save t h e  area f o r  those  wno 
r e s i d e  the re .  

Vi t a l  t o  t h e  pe rpe tua t ion  and e x p a n s h n  o f  t h e  l i f e -  

s t y l e  of  youth i s  t h e  con t ro l  of t h e i r  own media, I n  s o c i e t y  

i n  genera l ,  t h e  media i s  c o n t r o l l e d  by t h e  adukt s o c i e t y  whose 

prime cons idera t ion  i s  t o  i n c r e a s e  c i r c u l a t i o n  .or t o  f u r t h e r  t h e  

cause o f  s p e c i f i c  i n t e r e s t  groups r a t n e r  than  push d e f i n i t e  

reform f o r  t h e  whole of  s o c i e t y .  A t  b e s t ,  the-.media i s  d i s -  

t o r t e d ;  t h e  youth c u l t u r e  g e t t i n g ,  genera l ly ,  qq m y n p a t h e t i c  

hearing. I n  schools  t h e  tlnewspapertl i s  c o n t r o l l e d  by t e a c h e r s  

and admin i s t r a t ion  through censorship.  Youth nakd become 

involved with t h e i r  own means o f  communication and t h e  c o n t r o l  

o f  t h e i r  own media is an i n t e g r a l  p a r t  o f  t h e i r  community out-  

reach t o  inform t h e i r  peers  and emphasize t h e i r  values. The 

r i g h t s  o f  t h e  i n d i v i d u a l s  regarding  t h e  a v a i l a b i l i t y  o f  medical, 

l e g a l ,  and s o c i a l  s e r v i c e s ,  and t h e  awakening i n  people of a 

sense  o f  community which w i l l  enable  them t o  work t o g e t h e r  t o  

so lve  t n e i r  own problems, are t h e  aims of t h e  free p r e s s  and the 

community cablevis ion  proponents. 

The Metro-Media Soc ie ty ,  funded through various f e d e r a l  

and l o c a l  agencies ,  i s  working with l o c a l  o rgan iza t ions  invdlved 

i n  welfare  r i g h t s ,  housing and t e n a n t s '  r i g h t s ,  pre-school 



and day c a r e  c o o p e r a t i v e s ,  l a b o u r  i s s u e s ,  e d u c a t i o n ,  and consu- 

merism and s o  on. T h e  a i m  of  t h e  S o c i e t y  is  t o  p l a y  ". . .an 
a c t i v e  role i n  r e d i s t r i b u t i n g  and democra t iz ing  t n e  communi- 

c a t i o n s  power i n  s o c i e t y . "  (Mentin 1971,  pp. 12-13), 

There a r e  two w i d e l y - d i s t r i b u t e d  free p r e s s  newspapers, 

and a r e c e n t  issue of "Georgia S t r a i g h t "  i n  i t s  "media d i r ec to ry ' '  

l i s t e d  15 " l o c a l  papers".  These w e n ?  community-oriented, 

ltundergroundtl , e t h n i c  m i n o r i t y ,  and s p e c i a l - i n t e r e s t  newspapers 

(e. g. eco logy ,  c o n s e r v a t i o n ,  communications). Free p r e s s  

p u b l i c a t i o n s  are d i s t r i b u t e d  i n ,  o r  n e a r ,  t h e  secondary s c h o o l s ,  

and "underground" newspapers are known t o  e x i s t  and o r i g i n a t e  

i n  t h e  l o c a l  schools .  

Many a d u l t s  f a i l  t o  b e l i e v e  t h a t  what i s  happening 

between themselves  and t h e i r  c h i l d r e n  i s  any d i f f e r e n t  from what 

happened between themselves  and t h e i r  p a r e n t s .  A "hard- l inet t  

by c i t y  h a l l  i n  t h e  p rev ious  a d m i n i s t r a t i o n  r e s u l t e d  i n  much 

antagonism between t h e  youth and t h e  p o l i c e .  A f r e e  p r e s s  news- 

paper  w a s  banned, t h e  p o l i c e  w e r e  equipped w i t h  r i o t  s t i c k s  

cu lmina t ing ,  i n  t h a  qummer o f  1971,  w i t h  what has become known 

as "The Gastown Rio t t t .  Although t h e r e  seems t o  be  a m o r e  

t o l e r a n t  a t t i t u d e  towards t h e  you th  c u l t u r e  by t h e  a d u l t s  and 

t h e  i n s t i t u t i o n s  of  s o c i e t y  af t h e  p r e s e n t  t h e .  t h e r e  has developed 

among young people  a deepening o f  t h e  s e n s e  o f  community. The 

breakdown i n  communications bztween youth and s o c i e t y  has  

s t r eng thened  t h e  community amongs young persons  ; b u t  has  weakened 
0 ,  

s o c i e t y .  

A r e p o r t  by a l o c a l  s c h o o l  board  on  d m p o u t s  demonstra tes  



t h e  manner i n  wnich a d u l t  s o c i e t y  r a t i o n a l i z e s  about t h e  behaviour 

o f  youtir.(Sanderson, 1971). Tne very use of t h e  term "drop-out" 

p u t s  t h e  onus on t h e  s tudent  and t h e  r e p o r t  i s  c o n s i s t e n t  with 

t h a t  view, I t  i s  t h e  s tuden t  wno has  Itdropped our",  wno nas 

had poor  a t tendance ,  who has  low grades,  who is naving d i f f i c u l t y  

at  home, who i s  involved i n  community a c t i v i t i e s  such as "gangstt, 

drugs,  l i q u o r ,  o r  wno i s  a non-academic s t u d e n t ,  It i s  t h e  

s t u d e n t  who ".. ,is not  prepared t o  accept much r e s t r i c t i o n  i n  

r e l a t i o n  t o  classroom and shop behaviour,  (who), . ,cannot accept  

t h e  f a c t  t h a t  every a c t i v i t y  imposes some f o r n  o f  d i s c i p l i n e  

whicn must be followed.. . (who when h i s )  freedom is  balked tend(  s )  

t o  drop o u t  ." (Sanderson, p. 51, Nowhere i n  t h e  r e p o r t  i s  t h e r e  

any i n d i c a t i o n  t n a t  t h e r e  may be sometning fundamentally wrong 

with t h e  educat ional  i n s t i t u t i o n s  i n  t h a t  school  d i s t r i c t  . 
There were a t o t a l  o f  3 0 3  secondary s tuden t s  wno "dropped out" 

between September and December, over  50% of  whom were grade 11 

or  lower. * 
When a d u l t s  s e e  young people pass ing  up t h e  opportu- 

n i t i e s  f o r  a " g o ~ d ' ~ e d u c a t i o n  which w i l l  enable  them t o  become 

s o c i a l l y  mobile, wnen tney s e e  unemployed youth t r a v e l l i n g  f r e e l y  

across t h e  na t ion  " t o  ge t  some experience of  -- real l i f e , . , a f t e r  

1 2  o r  13 yea r s  i n  t h e  classroom", (Italics mine) (Keith 1 9 7 2 ,  

p. 4) when they  see  youths involved i n  government-funded non- 

product ive  work p r o j e c t s ,  wnen they  n e a r  of  youth t r a v e l  and 

5 I f  t h e  r a t e  had continued f o r  t h e  remainder o f  t h e  school  
y e a r  t n e r e  would have been an o v e r a l l  drop-out rate of 7% * 
f o r  t h e  10-month period.  



work programmes such as "Canada Youtn Travel1'* t hey  are De- 

wi ldered.  To o l d e r  gene ra t ions  who b e l i e v e  s i n c e r e l y  i n  t h e  

p m t e s t a n t  work e t h i c  i t  i s  inconce ivab le  t h a t  young people  '\ 8 

should  be p e r m i t t e d ,  and encouraged o u t  of p u b l i c  funds,  t o  

exper ience  a l i f e  s t y l e  d i f f e r e n t  from t h e i r s .  The a d u l t  

s o c i e t y  has  y e t  t o  r e a l i z e  t h a t  i n  t h e  p rev ious  gene ra t ions  t h e  

"normal cyc l e  of  p a r t i c i p a t i o n  i n  c i v i c  affairs" r e s u l t e d  i n  

'Ithe age o f  neg lec t "  a t  about 20 y e a r s  of age ,  and an "age o f  

p a r t i c i p a t i o n "  a t  about 30 y e a r s  ; a f t e r  a c i t i z e n  had e s t a b l i s h e d  

h imse l f  i n  a job ,  had marr ied ,  commenced a f ami ly ,  and housed 

h imse l f .  (P i t i c in  1960,  pp. 3 3 - 6 2 ) .  I*lany o f  t h e  youth today  a r e  

more concerned about t h e i r  s o c i e t y  a t  t h e  p r e s e n t  t ime t h a n  

t h e i r  p a r e n t s  e v e r  w e r e .  

Tne Problem f o r  t h e  Scnool 

The problem i s ,  b a s i c a l l y ,  how t o  i n t e g r a t e  t h e  young 

i n t o  s o c i e t y  on mutual ly  accep t  a b l e  t e rms ,  i .e. by mutual a d j u s t -  

ment and suppor t .  .It has  been hypothes ized ,  and supported by 

t h e  l i t e r a t u r e  and by o b s e r v a t i o n  and e v a l u a t i d n  af the local 

s i t u a t i o n ,  t h a t  t h e  young nave become i s o l a t e d  from t h e  commu- 

n i t y .  It nas  been argued that t'ne school has c o n t r i b u t e d  t o  t h i s  

breakdown, b u t  it has  a l s o  been argued t h a t  t h e &  are a l t e r n a t i v e s  

t o  t h e  p r e s e n t  s choo l  system which h a s  l e d  t o  t h i s  breakdown, and 

- -- - 

* A federa l ly - funded  t r a v e l  and work programme uhich i n  1973 
sent 240 s t u d e n t s  overseas  t o  work on community p r o j e c t s  i n *  

i &matries such as F i j i  and Malaysia w i th  c o l t u r e s  d i f f e r e n t  
: f r o m  o u r  own. 



l o c a l  youth have shown ways o f  o rgan iz ing  themselves  and t h e i r  

@'schools@@ t o  r e c o n s t r u c t  t h e  school  and t h e  community. 
I 

It has  been argued t n a t  t h e  i n s t i t u t i o n s  of s o c i e t y  

are i n  need o f  r e c o n s t r u c t i o n  s o  as t o  become more respons ive  

t o  t h e  needs  o f  t h e  i n d i v i d u a l .  The problem f o r  t he  scnool  

then i s  t o  dec ide  i n  what ways e d u c a t i o n a l  environments should  

d i f f e r  from t h e  p r e s e n t  system. Tie  given i n  t h e  s i t u a t i o n  i s  

t h e  youtn c u l t u r e  and t n e i r  d e s i r e  t o  l e a r n  i n  a more meaning- 

f u l  way th rougn  a c t i o n  expe r i ences  on t h e i r  own terms.  Youth 

h a s  demonstra ted (and b e l i e v z s )  t h a t  cosrmunity i s  p o s s i b l e ,  

and i t  behooves t h e  a d u l t  s o c i e t y  t o  a p p r e c i a t e  t h e  y o u t n  

c u l t u r ?  aiia t h e  human r e l a t i o n s h i p s  t h a t  no ld  it t o g e t h e r .  

Tnere a r e  more s p e c i f i c  problems t h a t  must be solved.  

Nhat can t h e  s c i ~ o o l  do t o  enab le  s t u d e n t s  t o  g rapple  wi th  t h e  

Kinds o f  2roblems t n a t  occupy t i ~ e i r  out-of-school  t ime? What 

k i n d s  of s k i l l s  should  t h e  s choo l  be t e a c h i n g  t o  enab le  t h e  young 

t o  engage i n  s o c i a l  a n i n a t i o n ?  Ougnt n o t  t h e  school  t o  be t e a c h i n g  

s t u d e n t s  t i le  s k i l l s  r e l a t i n g  t o  t h e  use  of  media? Yhat can t h e  

school  do t o  a l low the. a d u l t  s o c i e t y  t o  have i t s  va lues  cha l lenged  

openly w i t h  a d u l t s  p r e s e n t ,  t o g e t h e r  wi th  s t u d e n t s ?  What k inds  

o f  community-centred expe r i ences  ought s t u d e n t s  t o  have whi le  

s t i l l  s t u d e n t s ?  . How can t h e  k inds  o f  human r e l a t g o n s n i p s  and 

va lues  that  e x i s t  among t h e  young be accommodated i n  t h e  school?  

I n  what ways can t n e  scnool  become a model f o r  community l i v i n g ?  

I n  what ways can p r o j e c t s  such as 0. F.Y. provide  a model f o r  com- 

munity involvement f o r  s t u d e n t s  whi le  s t i l l  at echool?  In wcat 



ways can t h e  sd?ool provide educat ional  axyeriences whicn w i l l  

allow f o r  t h e  growth of  a s o c i e t y  whose p o l i t i c a l  Systems evolve 

f r o m  "grass  r o o t s w  movements and which w i l l  r e s u l t  i n  s t r u c t u r e s  

t h a t  a r e  responsive t o  t h e  needs o f  i n d i v i d u a l s ?  Having es ta -  
I 

b l i shed  t h a t  young people a r e  involved i n  s o c i a l  a c t i o n  and t h e  - 
establ ishment  o f  community t n e  s tudy w i l l  now d i r e c t  i t s e l f  t o  

ways i n  which t h e  school  and s o c i e t y  can respond, 

fII1) The I n n e r  City P r o j e c t  

A s tudy and eva lua t ion  o f  t h i s  p r o j e c t  .was c a r r i e d  out 

t o  determine whether o r  not  it met the  needs o f  young people i n  

terms o f  what has  been s a i d  above regarding  t h e  c h a r a c t e r i s t i c s  

of t h e  youth c u l t u r e .  The fol lowing are considered as s o c i a l  

needs whicn, it is  f e l t ,  a s o c i a l  s t u d i e s  programme should be 

designed t o  meet and wnicn would con t r ibu te  towards the  r e c r e a t i o n  

community : 

Students  f e e l  t h e  need o f  " r e a l  l i f e  experiences",  

They f e e l  t h e  need t o  "be involved witn people;" 

They f e e l  t h e  need t o  ge t  involved wi tn  t n e  pmblems of t h e  
community; a need t o  understand t h e  n a t u r e  o f  t h e i r  environ- 
ment, 

They f e e l  t h e  need t o  work i n  s m a l l  groups i n  which human 
values and in te r -pe r sona l  r e l a t i o n s h i p s  a r e  s t r e s s e d ,  and 
where cooperat ion rep laces  competit ion.  

They feel t h e  need t o  be able  t o  give d i r e c t i o n  t o  t h e  
changes i n  t h e  i n s t i t u t i o n s  o f  s o c i e t y ,  inc lud ing  t n e  school ,  
s o  t h a t  they  may be l i eve  t h a t  t h e s e  i n s t i t u t i o n s  a r e  res- 
ponsive t o  t h e i r  needs. 

They f e e l  t h e  need t o  be a b l e  t o  make wise socio-econodc  
dec i s ions ,  
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They f e e l  t h e  need f o r  a d u l t  suppor t  and r ecogn i t i on .  

They f e e l  t n e  need t o  pursue a t a s k  i n  dep th  i n  u n s t r u c t u r e d  
and f l e x i b l e  s i t u a t i o n s  i n  t h e i r  o m  way. They f e d  t h e  
need t o  experiment and be a b l e  t o  make mis takes  wi thout  
s u f f e r i n g  d i r e  consequences. 

The i n d i v i d u a l  needs t o  r e s o l v e  t h e  i d e n t i t y  crisis through 
a d i scovery  of  s e l f ;  ne needs t o  know who h e  i s ,  wnat h i s  
r o l e  and s t a t u s  are, and ne needs t o  be recognized  as a person.  

They f e e l  t h e  need t o  cna l l enge  t n e  va lues  o f  t h e  a d u l t  
s o c i e t y .  

They f e e l  t h e  need t o  be i n t e g r a t e d  i n t o  s o c i e t y  on terms 
mutual ly  a c c e p t a b l e  t o  themselves  and a d u l t s .  

Tney f e e l  t n e  need t o  be s k i l f u l  i n  s o c i a l  animation.  

Tney f e e l  t n e  need t o  be f r e e  t o  a c c e p t  o r  wject  t r a d i t i o n  
and t o  De f r e e  t o  i nnova te  and c a r r y  o u t  a c t i o n .  

Because o f  t h e  r e v e l a t i o n s  of Hodget tq  s W h a t  Cu l tu re?  

dha t  Her i tage?"  ( 196 8 , t h e  Canadian S t u d i e s  Foundation sponsored 

a "new" s o c i a l  s t u d i e s  programme i n  1970. By f e a t u r i n g  t h e  

d i v e r s i t y  of  Canadian s o c i e t y ,  r a t n e r  t han  t n e  un i fo rmi ty ,  t h e  

o r i g i n a t o r s  of  t h e  programme have s t r e s s e d  t h e  s i g n i f i c a n c e  o f  

s t u d e n t s  and t e a c n e r s  t o g e t h e r ,  i n  areas w i t h  d i s t i n c t i v e  t y p e s  

o f  communities l e a r n i n g  t o  unders tand  t h e  uniqueness  of t h e i r  

communities . Multi-media p r e s e n t a t i o n s  would then  be prepared  

f o r  use  by s t u d e n t s  and t e a c h e r s  i n  o t h e r  p a r t s  of Canada s o  t h a t  

t hey  may b e t t e r  pe rce ive  t h e  c h a r a c t e r  o f  t h e  community as seen 

through t h e  eyes of t e a c n e r s  and s t u d e n t s .  The .Foundationq s 

a i m s  are t o  g i v e  a rea l i s t ic  unders tanding  o f  t n e  "urbanized ,  

t e c h n o l o g i c a l ,  m u l t i - c u l t u r a l  , r e g i o n a l l y - d i v e r s e  s o c i e t y  t h a t  

is  Canada" (Tomkins 1972,  p. 213) and t o  c a r r y  t h i s  o u t  t h e y  

have d i r e c t e d  t h e  school  t o  come t o  unders tand  i t s  community. 

d n e t h e r  t h e  goa l  s e t  by t h e  Foundation,  of c r e a t i n g  a n a t i o n a l  
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understanding,  w i l l  be achieved o r  no t  i s  beyond tiie scope o f  

t h i s  s tudy,  but t h e  manner i n  whicn t h e  I n n e r  City P r o j e c t ,  s e t  

up by t h e  Foundation under t h e  Canada West P r o j e c t ,  meets t h e  

needs o f  t n e  s t u d e n t s ,  w i l l  be given considerat ion.  

The I .Cepe has been i n  opera t ion  i n  t h e  Br i t ann ia  

Secondarjr School s i n c e  1 9  70. There has been no eva lua t ion  of 

t h e  programme s o  it w a s  necessary t o  observe t h e  programme 

per sona l ly  and c o l l e c t  d a t a  by means o f  a  questionnaire and 

personal  in terv iews with 20 s t u d e n t s  (g radua tes )  who took p a r t  

i n  the programme i n  1 9 7 0  and 1 9 7 1 .  Some b a s i c  assumptions had 

t o  be made, Tney were (1) t h a t  if a person i s  involved in t h e  

community's s o c i a l  and p o l i t i c a l  l i f e  1 2  months o r  2 years  a f t e r  

l eav ing  school where he/sne nad taken p a r t  i n  a community- 

o r i e n t e d  s o c i a l  s t u d i e s  programme it i s  reasonable t o  sugges t  

t h a t  some as2ec t s  of  t h e  programme nave con t r ibu ted  t o  t h e  con- 

t i n u e d  i n t e r e s t ,  and t h a t  t h e r e  has  been some t r a n s f e r  from-the 

school  s i t u a t i o n  t o  t h e  post-school s i t u a t i o n .  ( 2 )  That the 

programqe met some o f  t h e  s t u d e n t ' s  s o c i h l  needs i f  community 

involvement continued after  graduat ion,  ( 3)  That  iury diFference 

i n  the s o c i a l  and p o l i t i c a l  involvement between B r i t a n n i a ' s  

graduates  and t h e  graduates  o f  another  school  with a similar 

socio-economic s t a t u s  would be a t t r i b u t a b l e  i n  some degree t o  

t h e  d i f f e r e n c e  i n  s o c i a l  s t u d i e s  pmgranmes, 

The 

with  wnat has 

nTo assist i n  

(This  is best 

P r o j e c t  ' s s t a t e d  a i m s  f o r  educat ion  are c o n s i s t e n t  

been argued so f a r  i n  t h i s  p r e s e n t a t i o n ,  namely: 

t h e  development of  aware and involved citizen;... 

achieved) ,  . .by developiing c u r r i c u l a  which w i l l  
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h e l p  s t u d e n t s  t o  unders tand  t h e i r  environment' '  (I. C.P. 1970, 

p. 3 ) .  T h e i r  r ea son ing  i s  t h a t  i n  a democra t ic  s o c i e t y  c i t i z e n s  

p l a y  a key role i n  shap ing  t n e i r  environment. I f  t h e i r  p a r t i c i -  

p a t i o n  i s  t o  be of a r a t i o n a l ,  c o n s t r u c t i v e  n a t u r e ,  if t h e y  are 

t o  engage c o n f i d e n t l y  i n  t h e  p roces s  by which t h e i r  environment 

i s  shaped,  t n e y  must pos ses s  knowledge of t h e i r  environment. 

And where no knowledge e x i s t s  t h e y  must have t h e  s k i l l s  t o  

acqu i r e  it. The behav iou ra l  changes ( o r  what t n e  i n i t i a t o r s  o f  

t h e  program refer  t o  as t h e  " p r e f e r r e d  statew) of t h e  s t u d e n t s  

who have immersed i n  t h e  programme w i l l  be: 

" . , . i n  l a t e r  l i f e  t o  p a r t i c i p a t e  e f f e c t i v e l y  i n  t h e  
p o l i t i c a l  l i f e  o f  t h e i r  community., . p a r t i c i p a t i n g  w i t h i n  
e x i s t i n g  s t r u c t u r e s  o r  e v o l v i n g  new ones.. ,keeping 
a b r e a s t  of t h e  p r e s s i n g  i s s u e s  o f  (tne).. .community by 
r e g u l a r l y  r e a d i n g  t h e  newspaper, l i s t e n i n g  t o  t h e  news 
b r o a d c a s t s  and p o l i t i c a l  commentary on r a d i o  and tele-  
v i s i o n . .  . v o t i n g  i n  e l e c t i o n s .  . . ne lp ing  t o  o rgan ize  
p r e s s u r e  groups. .  .assuming l e a d e r s h i p  r o l e s  i n  p o l i t i c a l l y -  
o r i e n t e d  organiza t ions . ' '  (I.C.P. 1970,  p. 6 )  

Procedures  and Observa t ions  as They Relate t o  t h e  M e t i n g  of 
Youth's  Needs 

2" * -  

1. The need f o r  " ~ d l  l i f e  exper iences" :  t h e  rP.tu&tats i d e n t i f y  

a problem i n  t h e  community which i s  of concern 'to them, and 

de te rmine  ways i n  which d a t a  i s  t o  be  ga thered ,  . T h i s  may 

i n v o l v e  p e r s o n a l  i n t e r v i e w s  and o t h e r  i n - t ' b - f i e l d  record ing .  

They are t o  be  o b s e r v e r s  r a t h e r  t h a n  p a r t i c i p a n t s  . 
2 ,  The need t o  be  involved  w i t ?  people :  t h e  s t u d e n t s  are given 

t h e  o p p o r t u n i t y  t o  move f r e e l y  i n  t h e  community, d i s c u s s i n g  

t h e i r  problems,  making su rveys  and so on. They can beche  

i nvo lved  wi th  people  t o  t h e  e x t e n t  t h a t  t h e y  can engage i n  
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conversa t ion .  There i s  no a t tempt  made f o r  s t u d e n t s  t o  

work w i t h  o t h e r s  i n  t h e  community, a l though t h i s  o f t e n  

happened i n  a f t e r  school  t ime because o f  c o n t a c t s  made 

dur ing  d i s c u s s i o n s .  

3 .  Tne need t o  g e t  i nvo lved  wi th  t h e  pmblems o f  t h e  c o m m d t y :  

s t u d e n t s  i n d i v i d u a l l y  s t u d i e d  what t h e y  cons idered  w e r e  t h e  

problems o f  t h e  community - based on t h e i r  own obse rva t ions  

and u s u a l l y  a f t e r  a guided " f i e l d  t r i g t t .  

4 .  The need t o  work i n  s m a l l  groups. S tuden t s  worked as i n d i -  

v i d u a l s  u n l e s s  t h e y  found ano tne r  s t u d e n t  who hap?ened t o  

have t n e  same problem under s tudy .  P r o j e c t s  w e r e  graded 

and t h i s  i n h i b i t e d  group work as eaah s t u d e n t  f e l t  an 

inc'ompetent p a r t n e r  might be an encumbrance. S tuden t s  were 

p a r t i c u l a r l y  "grade1' conscious  . 
5. The need t o  g i v e  d i r e c t i o n  t o  t h e  changes i n  t h e  i n s t i t u t i o n s :  

s t u d e n t s  were asked t o  des ign  s t r a t e g i e s  f o r  b r i n g i n g  about 

a p r e f e r r e d  s ta te  r e g a r d i n g  t h e i r  problem. They w e r e  en- . , 

couraged t o  w r i t e  p r o t e s t  l e t te rs  t o  t h e  muniaipa.1 council 

and o t h e r  a u t h o r i t i e s  and t o  forward conc re t e  p m p o s a l s  f o r  

a c t i o n .  There w a s  no e n t e r t a i n m e n t  o f  t h e  concept t h a t  t h e  

school  as an i n s t i t u t i o n  o f  s o c i e t y  ought  t o  be cnanged. 

6 .  The need t o  be able t o  make w i s e  socio-economic d e c i s i o n s :  

c lassroom d i s c u s s i o n s  revolved  around such problems as t h e y  

arose from community s t u d i e s .  Teachers  a t tempted  t o  develop 

decision-making s k i l l s - t e c h n i q u e s .  

' 7. Tine need f o r  a d u l t  suppor t  and =cogn i t i on :  t h e  s choo l  fiad 

a team o f  s o c i a l  s t u d i e s  t e a c h e r s  who w e r e  e n t h u s i a s t i c  ' 



about t h e  programme. C i t i z e n s  i n  t h e  community d i s p l a y e d  

a g r e a t  d e a l  of suppor t  and unders tanding  as t h e  s t u d e n t s  

c a r r i e d  o u t  t h e i r  i n v e s t i g a t i o n s ,  As community involvement 

r a r e l y  proceeded beyond t h e  o b s e r v a t i o n  and i n v e s t i g a t i v e  

s t a g e  it is  d i f f i c u l t  t o  determine wnat suppor t  t h e  s t u d e n t s  

would nave had if real expe r i ences  and a c t i o n  had t a k e n  place .3  

8 .  The need t o  pursue a t a s k  i n  depth e t c .  S tuden t s  were given 

f r e e  r e i n  and ample s choo l  t ime.  Tney could  o rgan ize  t h e i r  

i n v e s t i g a t i o n  i n  any way which would s a t i s f y  them. For 

s t u d e n t s  who have been t o l d  a l l  t h e i r  s choo l  l i v e s  t o  do 

t h i n g s  c e r t a i n  ways t n i s  o f t e n  l e d  t o  f r u s t r a t i o n .  Tney . 
r e a l l y  needed suppor t  as t h e y  a t tempted  one approach a f t e r  

ano ther .  Unfor tuna te ly  t h e  consequence o f  d i s o r g a n i z a t i o n  

w a s  a "low grade". 

9 .  The need t o  d i s c o v e r  s e l f :  i t  i s  doub t fu l  i f  t h e r e  w a s  enough 

group i n t e r a c t i o n  wi th  pee r s  f o r  self development. If s t u d e n t s  

could have c a r r i e d  o u t  a c t i o n  w i t h i n  t h e  community i n  groups 

t h e y  mignt have f e l t  a s e n s e  of se l f -wor th  and achievement. 

1 0 .  The need t o  cha l l enge  t h e  va lues  o f  t n e  adult soc i e ty :  T h i s  

occu r red  i n  eve ry  i n s t a n c e ,  b u t  on  the  a d u l t ' s  home ground. 

A two-way in t e r change  between t h e  community and *he schoo l  

was l ack ing .  

11, The need t o  be i n t e g r a t e d  i n t o  s o c i e t y  on t e k  acceptab ' le  

t o  young people :  s t u d e n t s  o f t e n  became very f r u s t r a t e d  wi tn  

* * P r o t e s t  a c t i o n  d i d  avolve  fmm a s t u d y  of a proposed 
freeway th rougn  t h e  area. S t u d e n t s ,  among o t h e r  forms o f  
p r o t e s t ,  p repared  a p r e s e n t a t i o n  f o r  t e l e v i s i o n  (Channel 10) .  

I 



t h e i r  d e a l i n g s  w i tn  i n s t i t u t i o n s  such as c i t y  h a l l ,  which 

seemed s o  unresponsive wi tn  i t s  b u r e a u c r a t i c  s t ance .  Some 
. . 

accepted  t h i s  as a c h a l l e n g e ,  and i n  d e c i d i n g  t h a t  t h e y  cou ld  

e i t h e r  l e a r n  t o  l i v e  wi tn  t h e s e  i n s t i t u t i o n s  o r  have a p a r t  

i n  changing them, would no doubt feel  t h e  d e s i r e  t o  become 

p a r t  o f  such a s o c i e t y .  The e v a l u a t i o n  o f  t h e i r  p r e s e n t  

involvement conf i rms t h a t  t h e  m a j o r i t y  a t  least  havs  become 

p a r t  o f  t h e i r  immediate community. 

The need t o  be s k i l f u l  i n  s o c i a l  animat ion:  s t u d e n t s  l e a r n  

t n e  s k i l l s  o f  communication i n  a l l  media s o  t h a t  t hey  can 

e f f e c t i v e l y  communicate t h e i r  s k i l l s  t o  o t h e r s .  Video t a p e s  

have Seen prepared  f o r  community c a u l e v i s i o n .  

They f e e l  t h e  need t o  be free t o  a c c e p t  o r  reject t r a d i t i o n  

o r  t o  i nnova te  and c a r r y  o u t  a c t i o n .  S tuden t s  are encouraged 

t o  make an i n t e l l i g e n t  cho ice  o f  wnat t h e y  would l i k e  t o  s e e  

i n  p l a c e  o f  what a l r e a d y  e x i s t s .  I nnova t iveness  i s  encouraged 

w i t h  r e g a r d  t o  p r o p o s a l s ,  b u t  a c t i o n ,  beyond mild p r o t e s t ,  i s  

n o t  e n t e r t a i n e d .  

It i s  obvipus  t h a t  i n  many ways t h e s e  procedures  are 

designed t o  meet s t u d e n t  needs and i n d i c a t e  an awareness o f  t h e  

ways i n  whicn young people pe rce ive  t n e  e d u c a t i v e  process .  The 

areas i n  which it i s  f e l t  t h a t  t h e  programme is b a d e q u a t e  w i l l  

be d e a l t  w i th  when a c o n s i d e r a t i o n  o f  t h i s  project as a model 

is  cons idered .  

An e v a l u a t i o n  o f  t h e  P r o j e c t  x a s  made t o  determine 
* 

whether  t h e  s t u d e n t s  on t h e  programme cont inued  t o  engage i n  

t h e  k i n d s  o f  a c t i v i t i e s  t h a t  t ~ ~ e y  were i n t m d u c e d  t o  i n  school ,  
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Tie  assumption i s  t h a t  t h e i r  needs a m  befng met by cont inuing 

with those types o f  community-involving experiences.  

The founders o f  t h e  I . C . P . ,  'because o f .  t h e i r  knowledge 

o f  t h e  i n n e r  c i t y  area o f  Vancouver, i t s  s t u d e n t s  and a d u l t  

popula t ion ,  a r e  convinced t h a t  n e i t h e r  tw youth n o r  t h e  a d u l t s  

a r e  aware of t n e  many s o c i a l  problems of t ; i  a m a  nor  do they 

be l i eve  t h a t  t h e  i n d i v i d u a l  has t h e  power t o  i n f l u e n c e  t h e  

d i r e c t i o n  o f  events .  I n  t n e  case o f  t h e  pareg.$&, t h i s  i s  r e f l e c t -  

ed i n  v o t e r  apathy. I f  t h e r e  i s  any awareness o f  t h e  problems, 

t h e r e  are no means by which t h e  concern can be shared  and n e i t h e r  

the youth nor  t h e  a d u l t s  have the  s k i l l s  t o  i d e n t i f y  t h e  root 

cause of t h e  problem, nor  nave they  t h e  a b i l i t y  t o  make r a t i o n a l  
* L 

choices  between a l t e r n a t i v e s .  The a d u l t s  f e e l s  l i t t l e  sense  of 
- .  

d i r e c t  involvement i n  tne  l i f e  of  t h e i r  community and t h e  forces  

snaping t n e i r  community, nor  do they  p a r t i c i p a t e  i n  any way i n  

t h e  p o l i t i c a l  l i f e  o f  t n e i r  community. There are various e t h n i c  

o rgan iza t ions  b u t  t n e s e  a r e  mainly inward-looking and are p r i n a r i -  
4 

l y  concerned with t h e  p rese rva t ion  o f  t h e i r  c u l t u r a l  i d e n t i t y .  

I f ,  as t h e  P ro jec t  proponents sugges t ,  t h e  s tuden t s  

of t h i s  a r e a  a r e  not p a r t i c u l a r l y  concerned about t h e i r  community 
i 

and a r e  not t y p i c a l  o f  t h e  youth c u l t u r e  as descr ibed  previous ly  

the  reasons could be: 

1. Tne inward-looking na ture  o f  t h e  e t h n i c  gmupings and t h e i r  

r e s t r i c t i v e  view of community involvenuent beyond t h e i r  f ami l i e s  

and bus iness  a s soc ia tes .*  

* 

Although it was not  poss ib le  to  determine tire s i z e  o f  the e t n n i c  
groupings of t h e  sample, tile t eachers  expressed the opinion t h a t  
t h i s  sample w a s  t y p i c a l  of the  area which has many Chinese-Canadians 
and I ta l ian-Canadians.  
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2 ,  The g r e a t  concern wi th  s o c i a l  mobi l i ty ,  

These were both confirmed by in te rv iews  he ld  with 

graduates ,  many of whom a r e  now a t t end ing  u n i v e r s i t i e s  o u t s i d e  

t n e i r  community areas and have ambitions for themselves,  includ-  

i n g  " l i f e  i n  t h e  suburbs," Of tnose  who am involved i n  the  

community, s e v e r a l  r ega rd  t h i s  involvement as meeting t h e i r  needs 

o f  t h e  moment, but  t h e y  regard  t h i s  as t h e  k ind  of con t r ibu t ion  

which they  must make before  they  at tempt  t o  s a t i s f y  t h e i r  long- 

te rm goals ,  

Tile Survey 

A ques t ionna i re  w a s  prepared with two s e c t i o n s ;  one t o  

determine s t u d e n t s  ' a t t i t u d e s  towards personal  p o l i t i c a l  p a r t i c i -  

p a t i o n ,  (Appendix A) t h e  o t h e r  t o  determine t h e  degree o f  p o l i t i c a l  

and s o c i a l  involvement i n  t h e  community and t o  determine t h e  amount 

of media inpu t  (Appendix B), 

The ques t ionna i re  w a s  adminis tered t o  a group o f  20 

s t u d e n t s  from B r i t a n n i a  Secondary School who graduated i n  June 

1971 and who, at t h e  ' t i m e  df t h e  survey (January,  1973) had been 

1 out  of school  at least 1 8  months, Thi r ty- three  grade 10 s t u d e n t s  
B 
I from t h e  school  completed t h e  f i r s t  s e c t i o n  of t h e  ques t ionna i re  ; 
f 
; t h i s  w a s  done t o  t r y  and determine wnetner t h e r e  w a ~  any marked 
t 

d i f f e rence  between t h e  grade 1 0  s t u d e n t s  and t h e  graduates  

regarding t h e i r  a t t i t u d e s  towards p o l i t i c a l  p a r t i c i p a t i o n .  The 

assumption be ing  made i s  t h a t  any change i n  a t t i t u d e  may be a t t r i -  
0 

.Ic 

butable  t o  what has  t aken  p lace  i n  t h e  schoo l ' s 'Soc ia1  s t u d i e s  
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programme. * 
I n  order t o  determine t h e  degree o f  community involve- 

ment undertaken by gradua tes  from a n o t h e r  secondary schoo l  i n  a 

socio-economic area similar t o  B r i t a n n i a  Secondary School t h e  

survey was g iven  t o  a group of gradua tes  f r o m  School X. Tne f i r s t  

s e c t i o n  of t h e  q u e s t i o n n a i r e  w a s  a l s o  given t o  a class of  33 

grade 1 0  s t u d e n t s  a t  School  X. Th is  s choo l  h a s  no t  p a r t i c i p a t e d  

i n  t h e  I.C.P. and t h e  t e a c h i n g  o f  s o c i a l  s t u d i e s  i s  t r a d i t i o n a l ,  

as desc r ibed  i n  Chapter  1. 

The b a s i c  assumption i n  making t h e  comparison between 

B r i t a n n i a  Secondary School and School X w a s  t h a t  any d i f f e rence  

i n  t h e  degree of  community involvement o r  i n  t h e  a t t i t u d e  t o  

p o l i t i c a l  p a r t i c i p a t i o n  o f  t h e  r e s p e c t i v e  gradua tes  might be 

a t t r i b u t a b l e  t o  the d i f f e r e n t  s o c i a l  s t u d i e s  programmes. However, 

because o f  t h e  "loaded" sample, ( s e e  Appendix C, "Sampling 

Technique"),  t h e  r e s u l t s  must be t r e a t e d  wi th  a g r e a t  d e a l  o f  

cau t ion .  The "Conclusions" s e c t i o n  o f  t h e  e v a l u a t i o n  w i l l  

a t t empt  t o  determine o t h e r  v a r i a b l e s  t h a t  perhaps would have t o  

be cons idered  i n  a more s c i e n t i f i c  s tudy  and comparison. 

Resu l t s  o f  Survey 

Because t h e  prime purpose of  t h e  survey  w a s  t o  determine 

t h e  degree of involvement o f  g radua tes  from i3 r i tahnia  Secondary 

0 * The v a l i d i t y  of t h i s  procedure  is, o f  course ,  ques t ionab le .  
I d e a l l y ,  t h e  a t t i t u d e s  o f  tne s t u d e n t s  as 10th graUers should  
be compared w i t h  t h e i r  a t t i t u d e s  la ter  as "gcaduatest l .  



Scnool ,  com?arisons w i th  School X w i l l  be made under  conclusions st^ 

only .  The summary o f  r e s u l t s ,  (Tables  A, B,  C,  Appendix Z )  i nc lude  

t h e  r s s u l t s  for School X i n  a com?aratiVef form. 

Sec t ion  I :  Pe r sona l  P o l i t i c a l  P a r t i c i p a t i o n  (Appendix A) 

Figure  I (Appendix Dl , and Table A (Appendix E) 

"Summary o f  Resu l t s  of  Pe r sona l  P o l i t i c a l  P a r t i c i p a t i o n "  
1 ,  

i n d i c a t e  t n e  fo l lowing:  

E igh ty  p e r  c e n t  

a t t i t u d e  toward 

Ninety p e r  c e n t  

o f f i c i a l s  ( I t e m  

Eignty  p e r  cen t  

o f  i3ri t a n n i a t  s gradua te s  have a p o s i t i v e  

p o l i t i c a l  p a r t i c i p a t i o n  (Fig .  1). 
, * 

l i k e  t o  d i s c u s s  pro2osed a c t i o n s  by c i t y  

1) Table A( 1) Appendix E. 

have no h e s i t a t i o n  i n  l e t t i n g  acqua in tances  

know t n e i r  op in ions  about p o l i t i c a l  p a r t i e s  and cand ida t e s  

( I tem 8). 

Graduate s t u d e n t s  a r e  n o t  l i k e l y  t o  t a k e  "s t rong" p o s i t i o n s  

r ega rd ing  t h e i r  p e r s o n a l  p o l i t i c a l  p a r t i c i p a t i o n .  On 1 9  

occas ions  ou t  o f  t h e  2 2  responses  t h e r e  were no  respondents  

i n  "s t rong"  pos i f  ions .  

d i t h  r e g a r d  t o  running f o r  p u b l i c  o f f i c e  (Items 4 ,  5 ,  6 ,  7 )  
. '  & 

gradua te s  a r c  2 a r t i c u l a r l y  c a u t i o u s  about t a k i n g  a "s t rong" 

p o s i t i o n ,  o n l y  3 having done so.  T h i s  may be t h e  r e s u l t  o f  

t n e  c a u t i o n  t h a t  comes w i t h  age ,  o r  t h e  outcome o f  p e r s o n a l  

expe r i ence  wi th  p o l i t i c i a n s ,  which i n d i c a t e s  that t hey  lack 

c e r t a i n  neces sa ry  s k i l l s .  Item 20 i n d i c a t e s  t h a t  70% o f .  t h e  * 

gradua te s  f e e l  t n a t  they  are n o t  personally q u a l i f i e d  "to . 



run  f o r  p u b l i c  o f f i c e  i f  numerous and r e s p o n s i b l e  

s p i r i t e d  c i t i z e n s  urge h i m  t o  do sot'. 

6. Graduates appear  very u n c e r t a i n  whether  o r  n o t  t o  

and pub l i c -  

g ive  a c t i v e  

s u p p o r t ,  i n  t ime  and money, t o  a p o l i t i c a l  p a r t y  ( I tems  1 0 -  

1 3 ) .  Tnere were 25 "unce r t a in t t  responses .  However, 45% o f  

gracludtes thougilt t h a t  t hey  would t a k e  an a c t i v e  role i n  

p o l i t i c s ,  558 would s2eak on beha l f  o f  a c a n d i d a t e ,  50% would 

c o n t r i b u t e  money towards a cand ida t e  and p a r t y ,  and 50% would 

c o n t r i b u t e  t i m e .  

I n  a  t e lephone  follow-up i n t e r v i e w  w i t h  g radua te s  t hey  

i n d i c a t e d  t h a t  t ney  nad vo ted  i n  e l e c t i o n s  t o  t h e  fo l lowing  ex t en t : "  

B.S. Graduate- % o f  t o t a l  
Voter Turnout Vote r Turnout 

, ~ 

Voted i n  t h e  P r o v i n c i a l  729 o f  t h o s e  e l i g i b l e  59.86 (1972) 
e l e c t i o n ,  1 9 7 2  

Voted i n  t h e  Federa l  
e l e c t i o n ,  1972 92% o f  t h o s e  e l i g i b l e  67.5 (1968) 

Voted i n  Municipal 
e l e c t i o n ,  1972 50% o f  t h o s e  e l i g i b l e  19.1 (1969) 

Sec t ion  I1 : Per sona l  Community Involvement,,  Survey (Appendix B , 
given t o  g radua te  s t u d e n t s  o n l y )  

TablettSummary o f  Resu l t s  of Pe r sona l  Community Involvement Survey" 
Table  B (A?pendix E )  i n d i c a t e s  t h e  fo l lowing:  

* For va r ious  r ea sons  on ly  15 o f  t h e  20 s t u d e n t s  were con tac t ed  
by te lephone .  T o t a l  Voter Turnout ,  Municipal  E l e c t i o n  1972 f i g u r e s  
were o b t a i n e d  f o r  P o l l i n g  Bootn No. 14 f r o m  t h e  " E l e c t o r a l  Records" 
C i t y  H a l l ,  Vancouver. For t h e  P r o v i n c i a l  E l e c t i o n  (1969) E a s t  
Vancouver f i g u r e s  were o b t a i n e d  from t h e  " S t a t e  of Votes", E l s c t o r a l  
O f f i c e ,  and f o r  t h e  Federa l  E l e c t i o n ,  1968, Eas t  Vancouver f i g u r e s  
were o b t a i n e d  from t h e  Canada Year Book, 1972. 



P o l i t i c a l  Action 

Graduates were asked t o  i n d i c a t e  whether  t hey  nad 

p a r t i c i p a t e d  i n  p o l i t i c a l  a c t i o n s  "wi tn in  t h e  p rev ious  12-month 

per iod" .  During t h a t  p a r t i c u l a r  p e r i o d  t h e r e  had been a muni- 

c i p a l  e l e c t i o n ,  a p r o v i n c i a l  e l e c t i o n ,  and a f e d e r a l  e l e c t i o n .  

The degree  t o  which they  voted w a s  demonstra ted above (p.77) 

bu t  an i n d i c a t i o n  of  p a r t i c i p a t i o n  i n  o t h e r  ways w a s  sougnt .  

The assurcption be ing  made i s  t h a t  if t h e  g radua te s  are involved  

p o l i t i c a l l y  beyond t h e  c a s t i n g  o f  a vo te ,  t h e  involvement i t s e l f  

m u s t  be meeting t n e i r  needs ,  and t h e  k i n d s  o f  a c t i v i t i e s  i n  wnich 

t h e y  were engaged i n  t h e  I.C.P. have had some t r a n s f e r  value  t o  

out-of-scnool  l i v i n g .  

There had been very l i v e l y  l o c a l  i s s u e s  w i t h  wnicn 

s e v e r a l  o f  t h e  g radua tz s  had become ex t remely  invo lved  i n  t h e  

mun ic ipa l  e l e c t i o n .  Tne l e a d e r  o f  t h e  I.C.P. s t a t e d  t h a t  t h e  k inds  

of p o l i t i c a l  a c t i o n s  wi th  which t h e  g radua te s  had become invo lved  

i n  what w a s  known as tne " F i r e n a l l  Dispute" w i t h  c i t y  n a l l ,  w e r e  

the same k inds  o f  p r o t e s t  a c t i o n s  which t n e  g r a d u a t e s  had engaged 

i n  as s t u d e n t s  i n  a "Stop t h e  Freewayt' s t u d y  and p r o t e s t .  

The l e a d e r  o f  t n e  I.C.P. s t o o d  for  par l i -n t  i n  t h e  

federal e l e c t i o n  and t h i s  had some e f f e c t  on t h e  i n t e r e s t  o f  t h e  

g r a d u a t e s  and young people  i n  t h e  area. Ninety-f ive  p e r  cen t  o f  

the g radua te  st  udenta were involved  i n  p o l i t i c a l  a c t i v i t i e s  i n  

at least one o f  t h e  c a t e g o r i e s  l i s t e d .  



S o c i a l  Involvement 

Graduate s t u d e n t s  from a r i t a n n i a  have i n i t i a t e d  s o c i a l  

a c t i o n  i n  s e v e r a l  areas, woricing w i t h i n  e x i s t i n g  agenc ies  as w e l l  

as wi th  non-o rgan iza t iona l  groupings such as t h o s e  r e q u i r e d  t o  

s e t  up Local  I n i t i a t i v e  Programmes and O p p o r t u n i t i e s  f o r  Youtn 

Programmes. 

Few g r a d u a t e s  gave d e t a i l s  of t h e  n a t u r e  o f  t h e i r  

involvement,  as r e q u e s t e d  on t h e  q u e s t i o n n a i r e ,  and it has  no t  

been p o s s i b l e  t o  de te rmine  whether  t h e  respondent  i s  merely a 

p a r t i c i p a t i n g  member o r  an o rgan ize r .  Mere p a r t i c i p a t i o n  nowever 

i s  s i g n i f i c a n t  i n  t h e  con tex t  o f  t h e  arguments advanced i n  t h i s  

t h e s i s .  The p o s s i b i l i t y  o f  c r e a t i n g  community is  enhanced when 

people  a r e  engaged i n  i n t e r e s t  -group a c t i v i t i e s .  

Two g r a d u a t e s  are not  i nvo lved  i n  any way wi th  any o f  

t h e  2 2  s o c i a l  o r g a n i z a t i o n s  l i s t e d ,  Uotn are now u n i v e r s i t y  
ii . . 

s t u d e n t s  and i n  i n t e r v i e w s  i n d i c a t e d  t h a t  t h e i r  time was f u l l y  
. a 

occupied w i t h  s t u d y  and t r a v e l l i n g  t o  and f m m  t h e  ' un ive r s i t y .  

Both r a t e d  ve ry  l o w  dn t h e  P o l i t i c a l  P a r t i c i p a t i o n  S c a l e ,  bo th  

r e c e i v e d  n e g a t i v e  s c o r e s  f o r  A t t i t u d e  Toward P  

p a t i o n .  3ne o f  t h e  Graduates w a s  a s t u d e n t  counc i l  member whi le  

at  scnool  b u t  the o t h e r  s t u d e n t  w a s  no t  i nvo lved  i n  any s o c i a l  

a c t i v i t i e s  i n  the  s c h o o l ,  

. Media I n p u t  

Each g r a d u a t e  stated t h a t  he / she  r e g u l a r l y  read either 
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t h e  morning o r  t n e  evening  newspaper. M N e w s "  and "Spor t sw had 

about e q u a l  i n t e r e s t .  ( Studen t s  had t o  check o n l y  t h e  s e c t i o n  

t n a t  i n t e r e s t e d  them t h e  most) .  Otner  language newspapers w e r e  

r ead  oy 2 0 %  o f  t n e  g radua te s ,  xhe reas  60% r e g u l a r l y  r ead  a l t e r -  

n a t e  " f r e e  p re s s "  p u b l i c a t i o n s .  

Tne column "Ci ty  H a l l  Reportsqt  i n  t h e  ''Highland Echo" 

community newspaper wnicn i s  w r i t t e n  by an alderman who d e a l s  

wi th  t h e  c u r r e n t  s o c i a l  problems o f  t h e  i n n e r  c i t y ,  was r e a d  by 

o n l y  15% of t n e  gradua tes .  Only 45% o f  g radua te s  r ead  t h e  

"Hig'hland Echo". * 
S i x t y - s i x  p e r  cen t  of t h o s e  who l i s t e n  t o  t h e  r a d i o  

r e g u l a r l y ,  t une  i n  t o  t h e  two "adu l t -o r i en t ed"  s t a t i o n s .  One o f  

t h e s e  (C.K.V . N .  [now C. F. U.N. I contemporary a d u l t  music w i t h  

nour ly  news m o a d c a s t s  , and a d a i l y  3-hour t a l k  show) was 

l i s t e n e d  t o  by o v e r  5 0 %  of  gradua tes .  Graduates ,  on t ne  average ,  

watched t e l e v i s i o n  f o r  8 1 / 2  hours  p e r  week. Xews programmes 

w e r e  watched l e a s t .  T n r e e  of t n e  g radua te s  claimed t h a t  t h e y  

d i d  no t  watch t z l e v i s i o n  ( w r i t i n g  i n  "zerow f o r  t h e  numbers o f  
- ,  

hours  o f  v iewing) .  There  seemed t o  be no c o r r e l a t i o n  between 

t e l e v i s i o n  v i -wing  and s o c i a l  and i > o l i t i c a l  involvement, f o r  t h e  

gradua te  who w a s  t h e  mst invo lved  watches on t h e  average one 

hour  p e r  week, and two non-involved g radua te s ,  bo th  u n i v e r s i t y  

s t u d e n t s ,  recorded  zero .  

* Community weekly newspaper, d i s t r i b u t e d  in Eas t  Vancouver. 



Conclusions 

f!' 
ii! The I.C.P. has  been a b l e - t o  meet many o f  t h e  goa l s  s e t  

by t h e  p r o j e c t  co-ord ina tors .  Its succes s  has  been due i n  p a r t  

t o  t h e  a b i l i t y  o f  t h e  t e a c h e r s  t o  c a r r y  o u t  procedures  whicn meet 

many o f  t n e  needs  o f  youth.  The f a c t  t h a t  s o  many o f  t h e  former 

s t u d e n t s  have cont inued  t o  t a k e  an i n t e r e s t  i n  t h e  community, 

i n d i c a t e s  t h a t  t h e  g radua te s  exper ience  a c e r t a i n  s a t i s f a c t i o n  

f r o m  t h e i r  a c t i v i t y .  When s ta t i s t ica l  d a t a  are compared wi th  

Scheol  X ,  on eve ry  count B r i t a n n i a ' s  g r adua te s  are involved  t o  

a g r e a t e r  degree.  No emphasis has  been p u t  on t h i s  comparison, 

f o r  as t h e  e v a l u a t i o n  progressed  it w a s  r e a l i z e d  t h a t  t h e r e  were 

many v a r i a b l e s  fo re seen  and unforeseen  which could  i n v a l i d a t e  

t h e  d a t a .  They a r e  o u t l i n e d  h e r e ,  f o r  t h e s e  are matters whi& 

must be given c o n s i d e r a t i o n  when a t t empt ing  t o  make a conscious  

e f f o r t  t o  i n t e r v e n e  i n  t h e  s o c i a l  development o f  s t u d e n t s :  
." 

1. It cannot be proved conc lus ive ly  t h a t  any p a r t i c u l a r  i n -  

s c h o o l  programme ciesigned t o  p rov ide  a s o c i a l  educa t ion  h a s ,  

i n  f a c t ,  changedothe  a t t i t u d e s  and benaviour  o f  s t u d e n t s .  
T ' 

i Jn i le  s t u d e n t s  a t t e n d  school  t h e y  are a l s o  members o f  f a m i l i e s ,  

o f  e t h n i c  groupings ,  of social and p o l i t i c a l  groupings and 

of cnurd:?es. Tney a l s o  watcn a g r e a t  d e a l  of t e l e v i s i o n .  

The schoo l  must be c a u t i o u s  i n  wnat it claims w i t n  r e g a r d  t o  

c i v i c  educa t ion  f o r  t h e r e  are many i n f l u e n c e s  b e a r i n g  down 

on  t h e  young. * 

2. Orum (1972) s u g g e s t s  t h a t  t n e  young develop s o c i a l l y  and 



p o l i t i c a l l y  by i d e n t i f y i n g  with "models1' which are found i n  

t h e  formal agencies  of  s o c i e t y ,  Ynere seems no f i r m  consensus 

as t o  whether t h e s e  formal agencies are, i n  f a c t ,  more 

important t h a n  t h e  informal  ones i n  p m v i d i n g  models. 

L i t t  ( 1 9 6 3 )  claims t h a t  s o c i a l  c l a s s  nas  some bea r ing  on 

whether o r  not  t h e  family w i l l  provide models and he a l s o  

claims t h a t  t h e  school  w i l l  give an upper middle-class s t u d e n t  

populat ion a more r e a l i s t i c  and a c t i v e  view of p o l i t i c s  than  

a  school w i l l  t o  a lower c l a s s  group, Golds te in  ( 1 9 7 2 )  claims 

t h a t  t h e  elementary scnool  i s  a most product ive pe r iod  i n  

whicn t o  form t h e  b a s i c  a t t i t u d e s  o f  the s t u d e n t s  wnile  

Adelson (1972) claims t h a t  although t h e  a t t i t u d e s  are 

c r y s t a l l i z e d  i n  t h e  e a r l y  y e a r s ,  concepts such as "a sense  

o f  community" a r e  not  formulated u n t i l  secondary school  age, 

Vith a cons ide ra t ion  of  1 and 2 i n  mind, it is  here  suggested 

t h a t  t h e  s o c i a l  environment of the  school  and t h e  classroom, 

and t h e  a t t i t u d e  o f  t h e  t e a c h e r s  may have a g e a t e r  in f luence  

on s tuden t s1  a t t i t u d e s  than  what t h e y  l e a r n  'i-ht p r o j e c t s  o r  

textbooks.  I t  may be t h a t  because t h e  t e a c h e r s  at B r i t a n n i a  

snowed an a c t i v e  i n t e r e s t  i n  t h e  a f f a i r s  o f  t h e  community 

themselves, and demonstrated a  wi l l ingness  t o  engage i n  s o c i a l  

animation, t h e  s t u d e n t s 1  t h i n k i n g  w a s  i n f luenced  t o  a g r e a t e r  

degree than  t h i s  survey could hope t o  reveal .  This  impression 

i s  re in fo rced  by t h e  fol lowing:  

The school  has  become t h e  nucleus f o r  a community c e n t r e ,  
mucn o f  t h a  o rgan iz ing  o f  wnich has  been done by one.of 
t h e  s o c i a l  s t u d i e s  t eachers .  

One o f  t h e  s o c i a l  s t u d i e s  t e a c h e r s  was engaged a c t i v e l y  



3 . ( i i )  - Continued 

as a cand ida t e  i n  t h e  1972 f e d e r a l  e l e c t i o n  and s e v e r a l  
o f  t h e  g radua te s  mentioned i n  t h e  i n t e r v i e w  t h a t  t h i s  
had he ign tened  t h e i r  i n t e r e s t  i n  p o l i t i c s ,  

4. I t  i s  d i f f i c u l t  t o  determine t o  what degree  a s e n s e  o f  com- 

munity e x i s t e d  i n  t h e  a r e a  b e f o r e  t h e  p r o j e c t  commenced. 

There are two prominent e t h n i c  groups i n  t h i s  a r e a  (Chinese- 

Canadiaiis and I t  a l ian-Canadians)  who, a l though  t h e y  may n o t  

t a k e  p a r t  i n  c i v i c  a f f a i r s ,  form t h e  remnants o f  c lo se -kn i t  

communities which nave a degree  o f  cohesion.  

Before making a comparative s t u d y  w i t h  ano the r  school  it 

would be neces sa ry  t o  f i n d  one ,  no t  on ly  i n  a similar soc io-  

economic a r e a ,  b u t  one i n  which t h e  e x i s t i n g  community s t r u c t u r e  

was s i m i l a r .  ' I n  t h i s  c a s e ,  School X d i d  have d i f f e r e n t  e t h n i c  

groupings such as I t a l i an -Canad ians ;  b u t  a lso  East Europeans and 

E a s t  I nd i ans  where t h e  communities are l e s s  i d e n t i f i a b l e  and 

where t r a n s i e n c y  i s  more common than  i n  B r i t a n n i a ' s  a r ea .  

Although t h e  manner o f  sampling would appear  t o  be 

"loaded",  (see Appendix C)  and altnouglh t h e r e  are many v a r i a b l e s  

which might i n v a l i d a t e  t h e  d a t a  p r e s e n t e d ,  it can be argued con- 

c l u s i v e l y  t h a t  t h e  m a j o r i t y  o f  t h e  g radua te s  from B r i t a n n i a  

s e l e c t e d  f o r  t h e  survey  who exper ienced  t h e  1 , C . P  programme ate 

today  involved  i n  c a r r y i n g  ou t  t h e  k i n d s  o f  a c t i v i t i e s  whicn, it 

i s  cla imed,  are r e s u l t i n g  i n  an i n t e g r a t i o n  o f  t h e  young a d u l t  

i n t o  t h e  com-nunity. Tnese a c t i v i t i e s  are r e s u l t i n g  i n  an esta- 

bl ishment  o f  community between youth and a d u l t s ,  

It cannot be proved c o n c l u s i v e l y  t h a t  t h e  programme i s  

s o l e l y ,  o r  even p a r t i a l l y ,  r e s p o n s i b l e  f o r  t h e  p r e s e n t  involve-  



ment. However, if t h e  d a t a  from School X w e r e  considered as 

ev idence ,  t h e n  t h e r e  i s  s t r o n g  i n d i c a t i o n  t h a t  t h e  t r a d i t i o n a l  

programme i s  n o t  meeting t h e  s tuden t  needs i n  terms of t h e  argu- 

ment advanced i n  t h i s  t h e s i s .  I n  defence of t h e  argument t h a t  

t h e  B r i t a n n i a  sam2le i s  loaded ,  it must be s t a t e d  t h a t  t h e  

a u t h o r i t i e s  a t  School X were aware o f  t h e  purpose o f  t h e  s t u d y ,  

t h e y  knew t h e  manner i n  which B r i t a n n i a  made t h e i r  s e l e c t i o n  and 

were asked t o  do l i kewise .  It i s  conceivable  t h a t  School X cou ld  

n o t  have prov ided  a sample snowing any g r e a t e r  community involve-  

ment t h a n  t h e  one t n a t  t h e y  d i d  forward. 

It can be concluded wi th  a f a i r  degree  o f  conf idence t h a t  

s t u d e n t s  who were involved  i n  t h e  p r o b l e m  o f  t h e  community whi le  

s t u d e n t s  i n  s c h o o l ,  have,  i n  t h i s  i n s t a n c e ,  cont inued a f t e r  gradu- 

a t i o n ,  d e s p i t e  t h e  d i v e r s i o n  o f  h i g n e r  educa t ion  and employment, t o  

a t t e n d  p o l i t i c a l  meet ings ,  w r i t e  t o  members o f  par l i ament  a n d - c i t y  

o f f i c i a l s ,  t o  suppor t  p o l i t i c a l  cand ida t e s  and t o  vote at  e l e c t i o n s  

t o  a g r e a t e r  degree  t han  t h e  popula t ion  a t  l a r g e .  T'ney have jo ined  

p r e s s u r e  groups ,  have worked through e x i s t i n g  agencies  and have 

used t h e  r e s o u r c e s  o f  t h e  community t o  i n i t i a t e  r e c r e a t i o n a l  

programmes and s o c i a l  a c t i o n  p r o j e c t s .  To a c e r t a i n  e x t e n t  t h e y  

have kep t  themse lves  informed on l o c a l  and n a t i o n a l  i s s u e s  through 

t h e  m a s s  media. 

Although s e v e r a l  g radua tes  have no t  p rogressed  beyond 

t h e  s p e c t a t o r  s t a g e  i n  p o l i t i c s  it may be t h a t  they w i l l  conform 

t o  t h e  "age o f  n e g l e c t t t  and "age o f  p a r t i c i p a t i o n "  c y c l e  o f  p a r t i -  

c i p a t i o n  i n  c i v i c  a g g a i r s  as sugges ted  by P i t k i n ,  Tne ma jo r i t y  

" appea r  t o  nave developed a p o s i t i v e  a t t i t u d e  toward p o l i t i c a l  



e f f i c a c y  and a r e  p repa red  t o  engage i n  social animat ion which 

w i l l  e v e n t u a l l y  r e i n f o r c e  a sense  of community i n  t h e  i n n e r  

c i t y  area; if t h e  o p p o r t u n i t i e s  provided for s o c i a l  mobi l i ty  

do no t  r e s u l t  i n  t h e  young moving away from t h e i r  community* 



CHAPTER 4 

A Model f o r  Community Reconstruct  ion 

I n  Chapter  1 a broad base  t h e o r y  w a s  e s t a b l i s h e d  t o  

demonstrate the i n e f f e c t i v z  r o l e  t h a t  t h e  s o c i a l  s t u d i e s  as a 

s u b j e c t  has  played i n  Canadian s c n o o l s ,  i n  t h e  e f f o r t  t o  "educa te  

f o r  c i t i z e n s n i p " .  It w a s  shown, and suppor ted  i n  t n e  review of 

l i t e r a t u r e  t n a t  the school  i n  t h e  indus t r ia l -economic  s o c i e t y  

has been r e s p o n s i b l e  f o r  t n e  development of n e g a t i v e  a t t i t u d e s  

towards f u l l  i n t e g r a t i o n  i n t o  s o c i e t y .  Tnis  h a s  c r e a t e d  a b a r r i e r  
E' 

between t h e  youtn and a d u l t  s o c i e t i e s  r e s u l t i n g  i n  t h e  e s t a b l i s h -  
I 
a ment o f  a youtn c u l t u r e ,  t h e  c h a r a c t e r i s t i c s  of which w e r e  observed  

l o c a l l y .  Having observed t h e  manner i n  wnicfi young people  appear  

t o  conduct  t h e i r  own community-involving expe r i ences ,  and by 

obse rv ing  what a p a r t i c u l a r  sci-tool has done i n  response  t o  t h e  

needs of youtn ,  t h i s  s tudy  w i l l  now direct itself to a s t u d y  of 

t h e  ways i n  which t h e  s choo l ,  and t h e  s o c i a l  s tudies-programme 

i n  p a r t i c u l a r ,  can i n i t i a t e  t h e  changes necessary  for community 

r e c o n s t r u c t i o n .  

The fo l lowing  broad areas must be cons ide red  i n  t h e  re- 

c o n s t r u c t i o n  p roces s  and t h e  d i s c u s s i o n ,  suppor t ed  by f u r t h e r  

l i t e r a t u r e ,  w i l l  g ive  weignt  t o  t h e  hypotheses  as p o s t u l a t e d  at  

t h e  beg inn ing  o f  Chapter  2 .  

1. The needs o f  youth must be met i n  t h e  r e c o n s t r u c t i o n  of 
e 

community . 
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The youth must r e c e i v e  a d u l t  suppor t  as they  cha l lenge  and 

i n i t i a t e ,  , 

T h e  schoo l  i t s e l f  must becom t h e  f i r s t  i n s t i t u t i o n  of s o c i e t y  

t o  expe r i ence  r e c o n s t r u c t i o n .  It must take on t h e  respons i -  

b i l i t g e s  o f  a primary i n s t i t u t i o n .  

New r e l a t i o n s h i p s  between t h e  school  and i t s  community must 

be e s t a b l i s h e d . .  

T h e  s o c i a l  s t u d i e s  programme has  a p o s i t i v e  r o l e  t o  p l ay  i n  

community r e c o n s t r u c t  i on .  

Governments have a suppor t ive  r o l e  only.  T h e  t r u e  p o s i t i o n  

o f  government must be unders tood by a l l  members i n  a democrat ic  

s o c i e t y  wnere the " p u b l i c  w i l l "  i s  needed t o .  

The need f o r  a model. 

S p e c i f i c  community proposal .  

Meeting t h e  Naeds o f  Youtn 

T r a d i t i o n a l l y ,  s choo l s  veye e s t a b l i s h e d  t o  me6t me needs o f  

a p a r t i c u l a r  segment o f  s o c i e t y ,  I t  w a s  demonstrated t h a t  t n i s  h a s  

been c a r r i e d  o u t  most * e f f e c t i v e l y  as t h e  s c h o o l ' n a s  responded t o  

t h e  predominant i n f l u e n c e s  i n  a changing s o c i e t y .  The p r e s e n t  

a d u l t  s o c i e t y  i t s e l f  d i s p l a y s  a great  deal o f  confusion r ega rd ing  

t h e  aims o f  l i f e  i n  g e n e r a l ,  and t n i s  i s  r e f l e c t e d  i n  t h e  confusion 

towards  t h e  purpose o f  educa t ion  i n  schools .  I n  a r e c e n t  survey  

and comparat ive  s t u d y  o f  two B.C. schoo l  d i s t r i c t s  ( S t r e e t ,  1973) ,  

. it w a s  demonstra ted how p a r e n t  o p i n i o n  d i f f e r e d  from d i s t r i c t *  t o  

district. I n  a d d i t i o n  d i f f z r e n c e  o f  op in ion  w i t h i n  t h e  d i s t r i c t  

w i t h  r e g a r d s  * t o  p a r e n t s ,  e d u c a t o r s ,  and s t u d e n t s  w e r e  noted. I n  



d i s t r i c t  A, 16.2% of parents  thought'  t h a t  t h e  main purpose o f  

educat ion w a s  " t o  prepare  s tuden t s  f o r  t i e '  world o f  workw and 

i n  d i s t r i c t  B 21.4% h e l d  t h i s  opin ion;  wi th in  d i s t r i c t  A only 

3.8% o f  t h e  educa to r s  agreed but 21.6% o f  s t u d e n t s  agreed. I n  

d i s t r i c t  A 4 1 %  of p a r e n t s ,  58% o f  educa to r s ,  and 37.6% of  s t u d e n t s ,  

f e l t  t n a t  t h e  main purpose o f  educat ion wi th in  t h e  school  system 

was " t o  he lp  s t u d e n t s  understand and r e l a t e  we&& t o  t h e  world i n  

which they  l ive".  Students  i n  both d i s t r i c t s  responded i n  g r e a t e r  

numbers t o  " s tuden t s  snould be ga in ing  most. f r o m  -, t h e i r  school 

experience. .  . an understanding of  tnemselves and qther peoplew,  

(S.D. A.. 32%, S.D. 3 . .  44.3%) but 40.6% o f  S.D. A ' s  p u p i l s  

thought t n a t  wnat they  were - gain ing  from school  was "the b a s i c  

s k i l l s  of r ead ing ,  w r i t i n g ,  and a r i tnmet ic"  and say 13%. thought 

t h a t  they  were ga in ing  "an understanding o f  themselves and o t h e r  

people". S.D. b s t u d e n t  responses were: 38.8% thought t h a t  they  

were ga in ing  most from t h e i r  school  experience "a knowledge o f  

f a c t s "  and o n l y  11.8% thdught t h a t  they  were gaining "an under- 

s t a n d i n g  o f  themselves and o t n e r  people." Only *2,3.&,% o f  pa ren t s  

i n  S .D. A and 18.0% in.S.D. C thought t h a t  t h e  p r i n d p a l  gain 

from school  exper ience  snould be "an understanding o f  themselves 

and o t h e r  people ." 
From t h e  above observat ions  and previous d i scuss ion  

( l i s t  of  "needsn, p. 66 t h e  needs could be expressed i n  t h r e e  

areas (1) t h e  need t o  understand and relate t o  o t h e r s  wi th in  t h e  

school ;  (2 )  t h e  need t o  understand t h e m e l u e s ;  (3)  t h e  need t o  

understand and F e l a t e  t o  t h e i r  s o c i e t y .  Those must be t h e  p r h e  

cons ide ra t ions  i n  any recons t ruc t ive  asproach. A t  t he  p resen t  
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t i m e ,  i f  t h e  p a r e n t s  i n  t h e s e  two d i s t r i c t s  are r e p r e s e n t a t i v e  

o f  t h e  a d u l t  popu la t ion  a t  l a r g e ,  t h e n  t h e y  are fa r  less l i k e l y  

t o  pu t  t h e  empnasis o f  educa t ion  on these areas t h a n  are t h e  

s t u d e n t s  and t e a c h e r s ,  

1. Within t h e  School 

School d i s t r i c t  surveys  such as t h e  one mentioned above, 

i n  a d d i t i o n  t o  t n e  "Youth Report1' and d i s c u s s i o n s  w i t h  s t u d e n t s ,  

i n d i c a t e  t h a t  t h e r e  are many s t u d e n t s  i n  s c h o o l ,  and many 

g radua te s  who a r e  s a t i s f i e d  wi th  t h e i r  s choo l  expe r i ence  and see 

no need f o r  change. For  t n o s e  who have exp res sed  d i sapp rova l  

and f o r  t n o s e  vno adnere t o  t h e  va lues  o f  t h e  youtn c u l t u r e ,  

a l t e r n a t i v e s  must be provided.  Meeting o f  i n d i v i d u a l  needs has  

occupied t h e  a t t e n t i o n  o f  e d u c a t o r s  from t h e  t i m e  o f  Rousseau, 

and because o f  t h e  i n f l u e n c e  o f  t h e  "progress ives" ,  modular 

t i m e t a b l i n g ,  i n d i v i d u a l i z e d  t i m e t  a b l i n g ,  i n d i v i d u a l i z e d  i n s t r u c -  

I - t i o n ,  programmed i n s t r u c t i o n  and numerous o rga r i i za t iona l  and 

cur r icu lum innova t  i o n s  have been a t tempted  w i t h i n  s e c e n t  y e a r s .  

These are merely o r g a n i z a t i o n a l  changes ,  t o  do b a s i c a l l y  t h e  

same t h i n g s  i n  d i f f e r e n t  ways. What i s  r e q u i r e d  i s  the  i n t r o -  

duc t ion  i n t o  t h e  s choo l  of a d i f f e r e n t  set o f  values, These are 

, human va lues .  T h i s  cnange w i l l  r e q u i r e  t eache r s '  who do no t  doubt 

' t h e  va lue  o f  independent ,  c r i t i c a l  t h i n k i n g ,  making i n d i v i d u a l  

cho ices  on t h e  b a s i s  o f  examined b e l i e f s  and values .  The educabi-  

' l i t y  o f  yorlth must be s een  by t h e  t e a c h e r  as "he lp ing  him t o  
7 * 

become t h e  agent  o f  h i s  own growtn". (Simpson 1 9 7 3 ,  p. 4). 
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A problem faced by t h e  teachers a s s o c i a t e d  with the  

I. C.P., eva lua ted  p rev ious ly ,  was t n e  c o n f l i c t  -experienced by 
t 

s tuden t s  who had t aken  p a r t  i n  community s t u d i e s  i n  which demo- 

c r a t i c  decision-making and a c e r t a i n  amount of freedom wi th in  

t h e  community were permit ted.  The s t u d e n t s ,  when r e t u r n i n g  t o  

t h e  book-centrzd and teacher-dominated classroom f o r  o t n e r  

s u b j e c t s ,  f e l t  very r e s t r i c t e d .  The experienoe may even result 

i n  t h e  development o f  negat ive a t t i t u d e s  towards l e a r n i n g  and 

democracy wnen t h e  incons is tency o f  t h e  s i t u a t i o n  is perceived.& 

d a r r i e r s  w i t n i n  t n e  schoo1 w n i c i a  have i ~ i b i t e d  t h e  

growth of an understanding o f  onese l f  and o t n e r s  a r e  t h e  s t r u c t u r e s  

and o rgan iza t ions  wnich resemble t n c  s o c i a l  i n s t i t u t i o n s  concerned 

witn e f f i c i e n c y  and product ion.  These a r e  de-h 

tney s t r e s s  the  r e l a t i o n s h i p  of t h e  i n d i v i d u a l  

r a t h e r  than  t h a t  of one i n d i v i d u a l  t o  anotner.  I n  t h e  "Youth 

Repor%'', t h e  youtn complained o f  t h e  resemblance o f  the  school  

t o  t h e  fac tory .  S tudents  a r e  "processedt' on a ion. Learning 

i s  fragmented i n t o  "subjec ts"  taugnt  by w s p e c i a l i s t s w  i n  " u n i t s  

o f  t ime",  ltsc;?eduled" on "timetAblesW i n  "c las sesw l a r g e  enough 

t o  be " e c o n o m i ~ a l ~ ~  and l a r g e  enough t o  keep r e l a t i o n s h i p s  a t  t h e  

impersonal l e v e l .  Students  a r e  "graded" and graduates  are "pro- 

duced" uy t h e  scnool.  computerized i n s t r u c t i o n  and repor t ing ,  

altnough e f f i c i e n t  , a r e  examples of r ecen t  innovat ions t h a t  have 

* The nead o f  department f o r  s o c i a l  s t u d i e s  a t  Br i t ann ia  i n  
d iscuss ions  i n d i c a t e d  t h a t  h i s  team ware heading the s e t t i n g  . 
up o f  a t e a c n e r s l  committye t o  w r i t e  a pni losophy f o r  t h e  
school  wnich would be cons i s t en t  with tne ir  aims* 



:en c a r r i e d  o u t  w i t h i n  r e c e n t  y e a r s  despite t h e  demand o f  youth 

r ~r a more human and p e r s o n a l  exper ience.  , 

t3y t h e  time t h a t  a s t u d e n t  g radua te s ,  ne u s u a l l y  has  

l i t t l e  i n  common w i t h  o t h e r  mmbers of t h e  community i n t o  which 
i 

he w i l l  move. The schoo l  has  done l i t t l e  t o  e s t a b l i s h  common 

bonds w i t h  o t h e r  members of  t h e  schoo l  o r  the adult community. 

ll. ..we s e p a r a t e d  when t h e  day was o v e r ,  IJe l a d  no d e s i r e  
t o  be t o g e t h e r .  We neve r  got  t o  know each  o t h e r .  I s p e n t  
f i v e  y e a r s  w i t h  at  leas t  t e n  o f  t n e s e  same young people  and 
d i d n ' t  feel any more comfortable  wi th  them f i v e  y e a r s  l a t e r  
t h a n  I d i d  t h e  f i r s t  day o f  school.1t ( k h l e y ,  1970) 

These s en t imen t s  could t y p i f y  t h e  normal a l i e n a t i o n  

w i t h i n  t h e  school .  S p e c i f i c  p roposa l s  w i l l  be made f o r  a c t i v i t i e s  

i n  t h e  s o c i a l  s t u d i e s  which w i l l  a t t empt  t o  e s t a b l i s h  t h e s e  bonds. 

Anotiler fundamsntal  change t h a t  must ' take p l a c e  i n  t h e  

s c h o o l  t o  enab le  t h e  s t u d e n t  b e t t e r  t o  unders tand  t h e  world  and 

h o w  t o  r e l a t e  t o  i t ,  i s  t n e  n e c e s s i t y  t o  r:eet t h e  e x p e r i e n t a l  need 

of youth.  I ,  C.P. , 0, F.Y. , L . 1  ,P. and o t h e r  programmes i n  which 

s t u d e n t s  i nvo lve  themse lves ,  a r e  programmes i n  which l e a r h i n g ,  

t h i n k i n g ,  do ing  and a c t i o n  are a l l  i nvo lved  i n  t h e  b' 'experience". 

What o c c u r s  i n  o u r  p k s e n t  sys tem o f  i n s t i t u t i o n a l i z e d  educa t ion  

is t h a t  we d ivo rce  t h e  v a r i o u s  components o f  expe r i ence ,  Thinking 

takes p l a c e  a t  school .  T h i s  t h i n k i n g  i s  i n  p r e p a r k i o n  f o r  t h e  
i - 

,a 

a c t i o n  which w i l l  t a k e  p l a c e  when tile youtn gradua tes  and starts 

tne l l l i v ing"  , "woriting" , "doing" ; t h a t  i s  "experiencing".  

The innova t ions  o f  t h e  p r o g r e s s i v e s  were aimed at  making 

the l e a r n i n g  expe r i ence  more meaningful i n  t h e  classroom. The 
\ 0 '. 

young engaged i n  endeavours t h a t  resembled as fa r  as p o s s i b l e  



real l i f e  expe r i ences .  Tney regarded  educa t ion  as l i v i n g  as 

opposed t o  t h e  t r a d i t i o n a l  view t h a t  educa t ion  was p r e p a r a t i o n  

f o r  l i v i n g .  The p r o g r e s s i v e s  b e l i e v e d  t h a t  t h e  school  had 
\ 

opera t ed  i n  i s o l a t i o n  f r o m  t h e  o r d i n a r y  common l i f e  of  t h e  people ,  

f o r  it had s e r v e d  academic, c u l t u r a l ,  and voca t iona l  f u n c t i o n s  ' 

by removing i tself  f r o m  t h e  community, Rather  than  youth l e a r n i n g  

t h e  t r a d e  i n  t h e  community from a s k i l l e d  tradesman t h e  t r a d e  

w a s  t augh t  i n  trade scnoo l s  . Because educa t ion  w a s  regarded  

as l i f e  p r e p a r a t i o n ,  t n e  knowledge t h a t  t h e  young might need 

w a s  o f t e n  reduced t o  a b s t r a c t i o n s .  School t h e n  became a p l a c e  

t o  d e a l  w i th  a b s t r a c t i o n s  (academic) and t r a d e  s k i l l s  ( voca t iona l ) .  

Civ ic  educa t ion  w a s  common t o  a l l  s t u d e n t s  bu t  was t a u g h t  i n  an 

a b s t r a c t  way w i t n  "chargedtt symbols such as t h e  f l a g ,  t h e  anthem, 

par l iament  and prime m i n i s t e r .  The t o t a l  exper ience  of man 

conta ined  i n  t h e s e  symbols and t h e  symbols o f  language,  w a s  

neg lec t ed  u n t i l  t h e  p r o g r e s s i v e s  a t tempted  t o  pu t  back meaning 

i n t o  t h e  symbols by r e l a t i n g  what was happening i n  t h e  classroom 

t o  what was nappening i n  t h e  c o m u n i t y .  

Dewey and K i l p a t r i c k  a t tempted ,  through what became known 

as t h e  " p r o j e c t  methodw, t o  b r i n g  a c t i o n  i n t o  the classroom. ,The 

s imula t ion  o f  l i f e  i n  t n e  c lassroom was meant t o  give meaning t o  

t h e  a b s t r a c t i o n s  be ing  dealt wi tn ,  Unfor tuna te ly ,  as w a s  observed 

p r e v i o u s l y ,  t ' v o c a t i o n a l i s t s "  s e i z e d  upon t h e  s k i l l s  associated 

w i t n  t h e  a c t i o n  and t h e  schoo l  became a p l a c e  where one prepared  

f o r  a job. 

i t s e l f ,  I n  

t i m e  i n  t n e  

To Dewey, each l e a r n i n g  t a s k  w a s  t o  be an end i n  

t h i s  way a genuine a t tempt  w e s  made, f o r  t h e  f i r s ;  

h i s t o r y  o f  common educa t ion ,  t o  meet t h e  i m m d i a t e  
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needs o f  t h e  c h i l d  r a t h e r  t h a n  t o  p m p a r e  him for  some remote 

ends.  With t h e  s u g g e s t i o n  o f  " c r e a t i n g  n a t i o n a l  un i ty t t  such as 

i s  proposed by t n e  Canadian S t u d i e s  Foundation and is t h e  pn i lo -  

sophy behind t h e  I.C.P., remote ends  are still be ing  e x p l i c i t l y  

s t a t e d .  I t  i s  f o r t u n a t e  i n  t h e  case  o f  t h e  I.C.P. t h a t  t h e  

"means", i .e. l e a r n i n g  about t n e  community, have,  i n  f a c t ,  become 

?endst1 ,  and t h e s e  are meeting t h e  needs of the  youth. 

An a t tempt  t o  make t h e  school  a t tmin ia ture  s o c i e t y "  

a f t e r  t h e  Dewey model, had o t h e r  u n f o r t u n a t e  consequences. Tne 

school  became " s t r u c t u r e d "  l i k e  a d e m c r a t i c  s o c i e t y  w i t h  e l e c t e d  

s t u d e n t s '  c o u n c i l s ,  s choo l  c l u b s ,  and newspapers. From t h e s e ,  

s t u d e n t s  were sup2osed t o  ga in  democra t ic  expe r i ences .  These 

democrat ic  expe r i ences  were o f  l i t t l e  va lue  because t h e y  gave t h e  
,- 

a d n i n i s t  r a t i o n ,  through t e a c h e r  sponso r sh ip ,  tbe, oppor tun i ty  t o  

inpose  i t s e l f  on wnatever  t h e  s t u d m t s  d i d  and s a i d ,  t h u s  

d e p r i v i n g  t h e  s t u d e n t  o f  e v e r  making a s i g n i f i c a n t  d e c i s i o n  about 

any th ing  r e g a r d i n g  h imse l f .  The i m p o s i t i o n s  fnxp above, whicn 

s t i l l  e x i s t  through t h e  t e a c h e r s ,  t h e  adminis t ra t$on, .  the schoo l  

boards ,  t h e  s u p e r i n t e n d e n t  and the department of '  eQucat ion,  b e a r  

down upon t h e  s t u d e n t  and develop i n  him a c y n i c a l  a $ t i t u d e  toward 

democracy. The t e a c h e r s  o f  t n e  s o c i a l  s t u d i e s  aryt i n s i s t  on t h e  

unders tanding  o f  democracy as a growth from t h e  q p r e s s i o n  o f  t h e  

i n d i v i d u a l  i n  t h e  group, t o  t h e  forming o f  i n t e ~ s t  groups,  p ressure  

groups and s o  on t o  t h e  concept o f  government as a "g ra s s  r o o t s "  
a .  

development. Tne purpose o f  s a c i a l  s t u d i e s  i n  the p a s t ,  as was 

shown i n  t h e  Canadian idationdl History P r o j e c t ' s _  aurVey, na)s been 

t o  stress h i e r a r c h i c a l  s t r u c t u r e s  w i t h  cnakb showing the descent  
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of a u t h o r i t y  from t h e  crown down t o  t h e  populace. The p roces s  

o f  democratic government as a development o f  groups w i t h  a b r o h  

base  e x p r e s s i n g  i t s e l f  through t h e  w i l l  of t h e  people  w i l l  be 

s t r e s s e d  i n  t h e  s o c i a l  s t u d i e s  p r o ~ o s a l s .  

Critics o f  Dewey r e f e r  t o  h i s  i d e a s  of making classroom 

expe r i ences  meaningful  as t h e  "play-wayw. Although t h i s  i s  ha r sh  

criticism, t h e r e  are a s p e c t s  o f  h i s  programmes which could be 

cons t rued  as t lp layt t .  Many of h i s  adhe ren t s  misunderstood t h e  

pni iosophy t h a t  l e d  t o  t h e  i nnova t ions  and c h i l d r e n  engaged i n  

any th ing  t h a t  gave them p leasu re .  However, t h e  criticism l a i d  

a g a i n s t  Dewey's method n e r e  i s  t h a t  i t  a t tempted  t o  r e - c rea t e  

t h e  community i n  t h e  classroom. Altnough s t u d e n t s  w e r e  claimed 

t o  be  e x p e r i e n c i n g  l i v i n g , " l i v i n g "  t a k e s  p l a c e  i n  t h e  community 

and wnatever  t a k e s  p l a c e  i n  t h e  school  i s  s imu la t ed  and a r t i f i c i a l .  

It w i l l  be demonstra ted,  nowever, t h a t  if t n e  s c n o o l  is  cons ide red  

as a primary i n s t i t u t i o n ,  r a t h e r  t h a n  a secondary,  t h e r e  are 

p o s s i b i l i t i e s  o f  r e - c r e a t i n g  t h e  c o n d i t i o n s  through wnich human - 
* _ r  *> 

v a l u e s  can be s t res ' sed .  It m a y  be n e c e s s a r y ,  as i n  - s c i e n c e ,  t o  
3 

create l a b o r a t o r i e s  wbere o b s e r v a t i o n  and exper imenta t ion  t a k e  

p l a c e ,  b u t  w i t h  people  "real l i v i n g "  does no t  t a k e  p l a c e  complete- 

l y  i n  s cnoo l s .  Thoreau (1854,  pp. 39-40), a l though  r e f e r r i n g  t o  

c o l l e g e  s t u d e n t s ,  sugges t ed ,  f o r  example, t h a t  t n e  s t u d e n t  snould  

l e a r n  i n  t h e  community by b u i l d i n g  a house i f  needs be: 

They should  no t  p l a y  l i f e ,  o r  s tudy  i t  merely,  whi le  t h e  
community s u p p o r t s  them a t  tnis expens ive  game, but 
e a r n e s t l y  - li;; it f r o m  beg inn ing  t b  end. HOW could  \ 
youths  b e t t e r  l e a r n  t o  l i v e  t h a n  by a t  once t r y i n g  t h e  , - 
exper iment  o f  l i v i n g ? .  . .I was informed on l e a v i n g  c o l l e g e  
t h a t  I s t u d i e d  nav iga t ion :  why, i f  I had taken one t u r n  
down t h e  narbour  I should  nave known more about it. 

(Tnoreau 1854,  pp. 39-40) 



Newmann and O l i v e r  are c r i t i c a l  o f  t h e  e f f o r t s  of  educators  
b 

: who, i n  r ecen t  t i m e s ,  aave attempted t o  agply the  techniques 

of s imula t ion  t o  t h e  decision-making process  regarding i s s u e s  

of pub l i c  concern: 

. . . s imulat ion s t i l l  occurs  wi th in  i n s t r u c t i o n a l  contexts  
and i s ,  t h e r e f o r e  detached from a c t u a l  and s i g n i f i c a n t  
concerns. It may c u l t i v a t e  an a t t i t u d e  t h a t  l e a r n i n g  o r  
l i f e  a r e  synonymous with p lay ing  games, The attempt t o  
make school  ''funU by e x p l o i t i n g  t h e  motivat ional  power 
o f  competi t ion o r  c u r i o s i t y  i n  c h i l d r e n  simply avoids 
t h e  chal lenge  of applying l e a r n i n g  t o  l i f e  ou t s ide  t h e  
school. .  . Do c h i l d r e n  r e a l l y  see  t h e  r e l a t i o n s h i p  between 
t h e  i n - c l a s s  s imula ted  s i t u a t i o n  and events  ou t s ide  t h e  
classroom? Pernaps the  s t u d e n t s  simply l e a r n  t h a t  a d u l t s  
get  t n e i r  i n t e l l e c t u a l  k icks  by p laying  games, r a t h e r  
than d e a l i n g  wi th  real problems i n  t h e  non-instrmctional 
world. A t  any r a t e  t n e  danger i s  t h a t  what s t u d e n t s  
l e a r n  i s  how t o  p l a y  games, not  now t o  construe e i t h e r  
academic o r  world problems more e f f e c t i v e l y .  (Newmann 
and O l i v e r  1970, p. 318) 

The i n q u i r y  approach w i l l  be incorpora ted  i n t o  t h e  model 

but - r e a l  community exper iences  w i l l  be plannzd fo r .  Tnis  commu- 

n i t y  experience w i l l  not be confined t o  observat ion ,  inqu i ry  

and ga ther ing  o f  information.  It  is conceivable t h a t  

none o f  t h i s  w i l l  t a k e  p l a c e ,  although a l lowanae .wi l1  - - be made 

f o r  it if s t u d e n t s  -so d e s i r e .  I n  p r a c t i c a l  t e r n s ,  :what is 

envisaged i s  community programmes i n  which t h e  s tuden t s  r e l a t e  

t o ,  and wi th ,  a d u l t s ,  and where they  l e a r n  at  first hand, through 

d i r e c t  a c t i o n  i f  p o s s i b l e ,  about t h e  processes  t h a t  l e a d  t o  

decision-making, The manner i n  which t h i s  w i l l  help t h e  s t u d e n t  

t o  r e l a t e  t o  h i s  s o c i e t y ,  and by which community r econs t ruc t ion  

w i l l  be f u r t h e r e d ,  w i l l  be d e a l t  with more s p e c i f i c a l l y  i n  a 

l a t e r  s e c t i o n .  

Community r e c o n s t r u c t i o n ,  then ,  must s tar t  i n  the school  
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and i n  t h e  classroom. Adminis t ra t ions  and t e a c h e r s  w i l l  need 

t o  l e a d  t h e  way i n  e s t a b l i s h i n g  t h a  k inds  of educa t iona l  

environments which w i l l  be conducive t o  t h e  meeting o f  numan 

needs. This  human exper ience  w i l l  need t o  be less fragmented, 

l e s s  i n s t i t u t i o n a l i z e d ,  less compet i t ive ,  and mre 2e r sona l  t han  

it i s  i n  t h e  p r e s e n t  s i t u a t i o n .  The schoo l  must provide the k inds  

of democratic exper iences  t h a t  w i l l  make the s t u d e n t  r e a l i z e  t h a t  

i n s t i t u t i o n s  can become re spons ib l e  t o ,  and aret c r e a t e d  by, and 

f o r ,  people.  "What i s  i q o r t a n t  ( i n  c o n t r a s t  t o  an emphasis on 

s u b j e c t  m a t t e r ) . . . i s  how t h e  school  o p e r a t e s  i n  a social and 

a d m i n i s t r a t i v e  way.. . t he  s o c i a l  s t r u c t u r e  o f  t h e  school  t eaches  

s t u d e n t s  a role xhich  t h e y  c a r r y  o v e r  i n t o  socie ty . .  .The 

we have t o  ask i s  what i s  t h e  s o c i a l ,  2 o l i t i c a l  and adminis t ra -  

t i v e  s t r l l c t u r e  we want t o  l i v e  in . "  (3remer 1973+ p. Llc) 

S t  uaent s must nave communal expe r i ences  *whereby t h e y  

can determine what t h e i r  common bonds a re .  S tuden t s  w i l l  l e a r n  

how t o  d e a l  w i th  c o n t r o v e r s i a l  i s s u e s ,  and i t  is envisaged t h a t  

t h e  community exper iences  w i l l  p rov ide  t h e  studen- , w i t h  an 

i n s i g h t  i n t o  t h e  community's i n s t i t u t i o n s  and pmb- which will 

become t h e  b a s i s  f o r  c lassroom d i s c u s s i o n s  and r e f h ~ t i o n s .  

Tnrough open group d i s c u s s i o n s ,  i n v e s t i g a t i o n s  inha! the  b e l i e f s  

and va lues  of  s o c i e t y  w i l l  be i n i t i a t e d .  

A model f o r  group d i s c u s s i o n s  i n  t h e  c l a s s m o m  has  been 

provided by I . lal l inson ( 1954 1 whereby s t u d e n t s  l e a r n  t o  a p p r e c i a t e  

t h e i r  va lues  and t h o s e  of  t h e i r  p e e r s ,  and where t h e y  l e a r b  t o  

' c o n t r i b u t e  t o  t h e  democratic p rocess  through c;liscussions. - 
Students  who sha red  t h e s e  exper iences  s p e c i . f i c a l l y  r eques t ed  t o  



s t a y  w i t h  t he  group f o r  t h e  fo l lowing  school y e a r ;  t h u s  i n d i c a t i n g  

t h a t  a g r e a t e r  degree  of cohesion e x i s t e d  among t h e s e  groups than  

amone, c o n t r o l  groups. 

The school  b u i l d i n g s  w i l l  b e  smaller and t h e  numbers o f  

s t u d e n t s  i n  them a t  any one t i m e  w i l l  be reduced,  f o r  t h e  whole 

of t h e  school  expe r i ence  w i l l  be more informal .  A c t i v i t i e s  w i l l  

be des igned  t o  encourage s tuden t - s tuden t  and s tuden t - t eache r  

i n t e r a c t i o n .  Teachers should  s e e  a f e w  s t u d e n t s  f o r  s e v e r a l  

subjects and act as c o u n s e l l o r s  t o  reduce t h e  number of s tuden t -  

t e a c h e r  encounte rs .  S tuden t s  w i l l  be a b l e  t o  pursue wi th  t h e i r  

t e a c h e r  an " i n t e r e s t "  r a t h e r  t han  a " ~ u b j e c t ' ~ ,  u n r e s t r i c t e d  by 

s c h e d u l i n g  and t ime tab l ing .  Many of  t h e  r e s t r i c t i o n s  and r egu la -  

t i o n s  are deemed necessary  when a d m i n i s t r a t o r s  are d e a l i n g  wi th  

l a r g e  numbers i n  an e f f i c i e n t  manner, h u t  t h e y  deny t h e  s t u d e n t  

t h e  o p p o r t u n i t y  o f  r e s p o n s i b l e ,  c r e a t i v e  e x p l o r a t i o n  w i t h i n  t h e  

school and t h e  community. 

Many of t h e  above innova t ions  can be seen  i n  some p u b l i c  
4 " 

and a l t e r n a t e  s choo l s  throughbut t h e  n a t i o n  at the p r e s e n t  time. 
L. , 32 t . 

Of t h e m e l v e s ,  t h e y  w i l l  not  c r e a t e  comnunity b u t  t h e y  may become 

the basis f o r  a community-involving ou t r each .  What i s  sugges ted  
. I ' +  

however, i s  t h a t  when t h e  s choo l  environment i s  t W y  democra t ic ,  

humane, and respons ive  t o  t h e  needs of you th ,  t h e  c o n d i t i o n s  t h a t  

have been e s t a b l i s h e d  w i l l  encourage l a s t i n g  human r e l a t i o n s h i p s  

t o  p rov ide  a model f o r  t h e  e s t a b l i s h m e n t  of r e l a t i o n s h i p s  w i th  

a d u l t s  . i n  t h e  community. Many o f  t h e  cr i t ics  o f  modern s o c i e t y ,  

such  as Pau l  Goodman and t h e  writers of t h e  U,S, C o d s s i o a o n  

Mari juana and Drug Abuse, have c la imed that a s i g n i f i c a n t  factor 



t h a t  has  l e d  t o  t h e  f e e l i n g  of unres t  among youth i s  t h a t  they 

have no v i s i o n  o f  what t h e  f u t u r e  might be. It  i s  poss ib le  t h a t  

if t h e  school  can e s t a b l i s h  a humane community, i t  may provide 

a model and a v i s i o n  f o r  t h e  manner i n  which community could 

be recons t ruc ted .  

- Benne g ives  some d i r e c t i o n  as t o  how t h i s  community i n  

t h e  school  can be b u i l t .  He sugges ts  t h a t  we must b u i l d  cornmu- 

n i t y  where " c o l l e c t i v i t y "  e x i s t s  by: 

... b u i l d i n g  s t andards  i n t o  t h e  l i f e  of any and a l l  
associa t ions . .  . t h a t  e l i c i t  and reward pemona l  growth as 
w e l l  as commitment t o  d e f i n i t i o n  and p u r s u i t  o f  t n e  
o b j e c t i v e  task f o r  which t n e  a s s o c i a t i o n  w a s  formed.. . 
(by) equipping persons wi th  t h e  underst  anding, s e n t i -  
ments and s k i l l s  t h a t  w i l l  enable  them t o  welcome 
c o n f l i c t . .  . (by)  l e a r n i n g  t o  f ace  value d i f f i c u l t i e s , ,  . 
(by) b u i l d i n g  a s s o c i a t i o n s  i n  which t h e  s t u l t i f y i n g  
dualism between t h e  i n d i v i d u a l  and s o c i e t y  i s ,  i n  f a c t ,  
as we l l  as i n  i d e a s ,  undercut and br idged i n  thought and 
a c t i o n  i n  t h e  a s s o c i a t i o n .  (Benne 1967, p. 82)  

The p r e s e n t  educa t iona l  system, then ,  cannot c r e a t e  

community, because it l a c k s  purpose and c r e a t e s  u n i f o r m ,  con- 

forming persons whose material needs o n l y ,  are being met. 

Conforming persons -are no t  . f r e e  t o  make meaningful dec i s ions  

when faced  wi th  a l t e f n a t i v e s  . 
Seen from a missing community perspective. .  . (educat ion 
should) involve  c r e a t i n g  and nour ish ing  d i v e r s e  l i f e  
s t y l e s  t h a t  allow f o r  . s i g n i f i c a n t  choice i n  recons t ruc t -  
i n g  community r e l a t i o n s h i p s .  (Newmann and Ol ive r  1 9  7 0 ,  
p. 329) 

2. The Development o f  S e l f  

This  i s  not  a problem p e c u l i a r  t o  t h e  s o c i a l  s t u d i e s ,  but  

it i s  a problem wi th  which tire s o c i a l  s t u d i e s  must be concerned 
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because o f  t h e  r e a l i z a t i o n  t h a t  the s e a r c h  f o r  self  must t a k e  

p l a c e  i n  s o c i a l  s i t u a t i o n s .  The view of George Mead i s  t h a t  

".. .mind arises i n  t h e  s o c i a l  p roces s  o n l y  when t h a t  process  as 

a whole e n t e r s  i n t o ,  o r  i s  ? r e s e n t  i n ,  t h e  expe r i ences  o f  any of  

t h e  given i n d i v i d u a l s  involved  i n  t h a t  p r o ~ e s s . ~ '  (idead 1934, 

p. 134) .  This  r e i n f o r c e s  what w a s  s t a t e d  p r e v i o u s l y  regard ing  

expe r i ence ,  f o r  t h e  i n d i v i d u a l  s e e s  himself  i n  r e l a t i o n s h i p  t o  

t h e  p roces s  and t o  t h e  o t h e r  i n d i v i d u a l s  i nvo lved  i n  t h e  process .  

It  i s  by means of r e f l e x i v e n e s s  - t h e  t u r n i n g  back o f  
t h e  expe r i ence  o f  t h e  i n d i v i d u a l  upon h imse l f  - t h a t  
t h e  whole s o c i a l  p roces s  i s  t h ~ s  brought  i n t o  t h e  
expe r i ence  of  t h e  i n d i v i d u a l s  i nvo lved  i n  i t;  it i s  
by sucn msans, whicn enab le  t h e  i n d i v i d u d .  to t a k e  
t h e  a t t i t u d e  of t h e  o t h e r  toward h imse l f  .-,. ' (Mead 1 9 3 4 ,  
p .  134) 

The development o f  s e l f ,  t h e n  arises out .  of. s o d a 1  
lli 

expe r i ences  w i t n  o t h e r  i n d i v i d u a l s .  ' 'R 
' , r l  

\ie l e a r n  t o  develop an image o f  self o n l y  through I 
i n t e r a c t i o n  w i t h  o t h e r s .  Young people  have a d u a l  search f o r  

an unde r s t and ing  of s e l f .  They seek  o u t  t h e i r  plaxze i n  their 

p e e r  group and,  perhaps  less consc ious ly ,  t h e 5 r  Haaa i n  s o c i e t y .  

They wonder a ~ o u t  tneii. weaknesses and t n e i r  str!mgths, and 1; 
I/ 

about t n e i r  accep tance  o r  r e j e c t i o n  by t h e  group, It i s  t h e  1' 
;I 

1 I 

r e s p o n s i b i l i t y  o f  t h e  s c h o o l ,  t o  p rov ide  t h e  appzwtuni ty  f o r  t h e  1, 

k inds  of s o c i a l i z a t i o n  whicn w i l l  h e l p  a young person d i s c o v e r  
I 

- 
h i s  s t r e n g t n s  and l i m i t a t i o n s ,  and t o  p rov ide  programmes wnich 

w i l l  a i d  i n  t h e  b u i l d i n g  o f  n i s  s e l f - concep t  in -  r e l a t i o n  t o  

. h i s  community. The community involvement programme w i l l  p rov ide  

ti-lis.  H e  w i l l  develop a r e g a r d  f o r  h i s  se l f -wor th  as he  r e a l i z e s  



t h a t  o t h e r s  a r e  d e s i r o u s  o f  h e a r i n g  h i s  views on s o c i a l  i s s u e s .  

H e  w i l l  f i n d  what h i s  r e l a t i o n s h i p  i s  t o  o t h e r s  as he d i scove r s  

t h a t  h i s  b e l i e f s  and va lues  are sha red  by o t h e r s .  H e  w i l l  

develop h i s  own sense  of va lues  and a phi losophy i n  r e a l - l i f e  

s i t u a t i o n s  p a t h e r  t h a n  i n  a r t i f i c i a l  c lassroom s i t u a t i o n s .  H e  

w i l l  f e e l  competent t o  t a k e  p a r t  i n  t h e  forming o f  p u b l i c  op in ion  

and t o  becone involved  i n  decision-making and o the rwi se  c o n t r i b u t -  

i n g  t o  groups wi th  which he may uecome involved.  H e  w i l l  develop 

p o l i t i c a l  e f f i c a c y .  

3. Understanding t h e  Re la t ionsh ip  o f  t h e  I n d i v i d u a l  t o  S o c i e t y  

I n  t h e  l i t e r a t u ~  review,  suppor t  was found f o r  t h e  

hypo thes i s  t n a t  t h e  scnool-community r e l a t i o n s h i p ,  f mm t h e  

s t u d e n t  ' s p o i n t  o f  view, was des t royed  by i n d u s t r i a l i z a t i o n ,  

suburban iza t ion  and s o  on. Youth w a s  purpose ly  i s o l a t e d  from 

s o c i e t y ,  p l aced  i n  l imbo as it w e r e ,  p r e p a r i n g  f o r  a f u t u r e  role 

as c i t i z e n  and a d u l t .  Young people  want i n t e g r a t i o n  i n t o  t h e  

community wni le  t h e y  are s t u d e n t s ,  t h e y  want t o  be t r e a t e d  as 

a d u l t s ,  and they  w a n t - t o  be i nvo lved  i n  t h e  affairs o f  t h e  

community. The o b s e r v a t i o n s  r e g a r d i n g  youth involvement i n  com- 

munity p m j e c t s  i n  t h e  summer, and t h e i r  involvement i n  a l t e r n a t e  

e d u c a t i o n ,  i n d i c a t e d  t h e  k i n d s  o f  involvement tni?at met t n e i r  

needs.  

I n  p r e - i n d u s t r i a l  s o c i e t y  and i n  t h e  e a r l y  i n d u s t r i a l  

s o c i e t y ,  t h e  s c n o o l l s  t a s k  was r e l a t i v e l y  s imple ,  for  t h e  s choo l  
0 

t r a n s f e r r e d  t o  tne young c e r t a i n  bod ie s  o f  knowledge f r o m  which 



c e r t a i n  behaviours  w e r e  expected.  The problem f o r  t h e  in -  

d u s t r i a l  s o c i e t y  w a s  t o  t r a n s f e r  t h e  va lues  h e l d  by t h e  i n t e r e s t  

groups Qho determined what va lues  w e r e  t o  be f o s t e r e d  i n  t h e  

s c h o o l s .  The problem f o r  t h e  p o s t - i n d u s t r i a l  s o c i e t y  i s  t o  

determine what b e l i e f s  and va lues  we share .  Without a  knowledge 

of these, w e  have no common purpose. To r e c o n s t r u c t  community, 

w e  n o t  on ly  need t o  know what t h e s e  sna red  b e l i e f s  and values  

are, b u t  we need ways o f  meeting and d e a l i n g  wi th  t h e  c o n f l i - c t s  

which permeate o u r  l i v e s .  It i s  t h e  r e s p o n s i b i l i t y  o f  t n e  whole 

o f  s o c i e t y ,  n o t  on ly  o f  t h e  agenc ies  w i th  an e d u c a t i o n a l  func t ion ,  

t o  engage i n  t h e  d i s p e l l i n g  of ignorance about all ma t t e r s  of 

common concern. The school  i s  on ly  one o f  t h e s e  agenc ie s ,  bu t  

it h a s  a d i s t i n c t i v e  r o l e  t o  p l ay  f o r  it i s  t h e  on ly  agency 

wnose f u n c t i o n  i s  s p e c i f i c a l l y  educa t iona l .  Unfor tuna te ly ,  

t h e  t r a d i t i o n a l  school  has been unable t o  become a p l a c e  where 

b e l i e f s ,  i d e a s  and va lues  a r e  cha l lenged ,  because o f  t h e  very 

n a t u r e  and s t r u c t u r e  o f  t h e  schoo l ,  and i t s  r e l a t i o n s h i p  t o  i t s  

community. T n i s  r e l a t i o n s h i p  nas  i n h i b i t e d  t h e  e 's tablishment 

of community because t h e r e  have been no common bonds f o r  

communication. 

Communities wnicn have h e l d  t o g e t h e r  i n  the i n d u s t r i a l  

s o c i e t y  have achieved a c e r t a i n  amount o f  cohesion through 

ignorance .  Barriers t o  communication between t h e  community and 

s o c i e t y  in gene ra l  have r e i n f o r c e d  t r a d i t i o n a l  ways when members 

are unaware of  t h e  ways i n  which o t h e r s  w i t h i n  the group and i n  

o t h e r  groups are v i o l a t i n g  t h e  norms. T h i s  r e i n f o r c e s  t h e  

u l t i m a t e  va lues  o f  t h e  group and he igh tens  t h e  sense o f  commu- 



n i t y .  I n d i v i d u a l  freedom t o  make a  choice w i l l  no t  be a 

cons ide ra t ion  f o r  one who i s  ignorant  o f  a l t e r n a t i v e s .  The 

school  was an agent i n  t h e  blocking o f  communication, f o r  c e r t a i n  

areas were accepted as "closedw o r  "taboo". * Znligntenment , 
r a t h e r  than  ignorance,  can be used as a p o s i t i v e  fo rce  i n  commu- 

n i t y  r e c o n s t r u c t i o n  as ws seek t h e  common bonds t h a t  t i e  us 

toge the r .  

The b e s t  area i n  which t o  seek f o r  t h e  communal bonds 

i s  i n  t h e  very i s s u e s  over  which c l a s h ,  c o n f l i c t ,  and contro- 

versy occur. Because t h e  s o c i a l  s t u d i e s  d i s c i p l i n e  i s  t h e  a r e a  

i n  which t h e  development of  c i t i z e n s  is t h e  c h i e f  concern, t h i s  

ought t o  be t h e  subject area t h a t  concent ra tes  p r imar i ly  on the  

s tudy o f  c o n t r o v e r s i a l  s o c i a l  i s s u e s .  It is n o t  argued t h a t  the  

s o c i a l  s t u d i e s  , e x c l u s i v e l y ,  should develop t h e  k inds  of s i t u -  

a t i o n s  which w i l l  break down t h e  school community b a r r i e r s  t o  

communication, but  t h a t  while  t h e  school  cont inues t o  divide 

Learning i n t o  s u b j e c t  areas, t h e  s o c i a l  s t u d i e s  must ' t a k e  t h e  

lead. It w i l l  be t h e  r e s p o n s i b i l i t y  o f  t h e  whole school  t o  

develop a philosophy which i s  c o n s i s t e n t  throughout t h e  school 

and which w i l l  f i n d  ways f o r  eacn s u b j e c t  a r e a  t o  become r e l a t e d  

to  community exper iences  which w i l l  give the  s t u d e n t  some b a s i s  

f o r  an understanding o f  s o c i a l  i s s u e s .  

I t  i s  only  by opening up t h e  c o n t r o v e r s i a l  areas and 

* In t h e  c o n f l i c t i n g  areas, f o r  example wi th  regards t o  sex ,  
r e l i g i o n  and p o l i t i c s  t n e r e  were p re jud ices  and taboos which, 
i n  o r d e r  t o  maintain un i ty  i n  s o c i e t y ,  it was thought unwise 0 

t o  involve.  the young i n .  I n  t h e s e  amas people usual ly  react 
b l i n d l y  and emotional ly.  (Iiunt and Metcalf 1968, pp26-33) 



d i s c u s s i n g  c o n t r o v e r s i a l  i s s u e s  t h a t  t h e  young can d i s c o v e r  what 

common ground t h e y  have wits t h e i r  e l d e r s .  Because communication 

between t h e  young and t h e i r  p a r e n t s  is  r e s t r i c t e d  i n  t h e  home, 

tnrough l ack  of t ime  o r  f o r  o t h e r  r ea sons  many of t h e  young 

people  do no t  r e a l l y  know what t h e i r  p a r e n t s  b e l i e v e .  It  i s  

t h e  s c h o o l ' s  r e s p o n s i b i l i t y  t o  a l low t h e  young t o  d i s c o v e r  how 

widespread are  t h e  i d e a s ,  b e l i e f s  and va lues  h e l d  by themselves 

and by o t n e r  a d u l t s ,  i n c l u d i n g  t h e i r  p a r e n t s ,  U n t i l  r e c e n t l y ,  

i n  Canada t h e  s c h o o l ,  e s p e c i a l l y  i n  t h e  s o c i a l  s t u d i e s  cou r se s ,  

h a s  avoided d i s c u s s i o n  o f  c o n t r o v e r s i a l  i s s u e s  which might have 

caused n a t i o n a l  d i s u n i t y .  Hodget ts  has  asserted t h a t  t h e r e  has  

been a la& of con t rove r sy  i n  t h e  t e a c h i n g  o f  Canadian h i s t o r y .  

The s t u d e n t s  were p r e s e n t e d  w i t h  a consensus view o f  t h e  p a s t ,  
. . 

However, the t n r e a t  t o  s o c i e t y  i t s e l f  i s  r e f l e c t e d  by t h e  

w r i t e r s  o f  t h e  "Youth Report": 

When s t u d e n t s ,  t e a c h e r s  and p r i n c i p a l s  b r i n g  s o c i a l  
i s s u e s  i n t o  the curriculum..  . t hey  a r e  d e f i n i n g  a new 
r e l a t i o n s h i p  between e d u c a t i o n a l  p r o c e s s e s  and s a d e t y .  
I f  t h e i r  t r ea tmen t  o f  s o c i a l  i s s u e s  and involvement i n  
t h e  community reaches  a c e r t a i n  l e v e l  of x w & . g a l i s m  
t h e y  are r a i s i n g  fundamental  q u e s t i o n s  about t h e  n a t u r e  
o f  s o c i e t y .  (Hunter  1971, p,  6 7 )  . . 

The most s i g n i f i c a n t  b a r r i e r  t o  t h e  r e c o n s t r u c t i o n  o f  

community through t h e  s choo l s  i s  

e d u c a t i o n a l  f u n c t i o n  - i n  schools .  

w i th  e d u c a t i o n ,  as t h e  community 

much of  t h e i r  e d u c a t i v e  f u n c t i o n  

t h e  s p e c i a l i z a t i o n  o f  t h e  

S cnool ing  h a s  ' become synonymaus 

and i t s  i n s t i t u t i o n s  nave l o s t  

t o  t h e  school .  Only as t h e  

. whole o f  t h e  community t a k e s  on a g a i n  t h e  r e s p o n s i b i l i t y  o f  
0 

e d u c a t i o n ,  e s p e c i a l l y  t h e  educa t ion  o f  t h e  young, can s o c i e t y  



r e g a i n  community, Bremr ( 1 9  73.1, at a r e c e n t  conference suggest -  

e d  t h a t  t e a c h e r s  shou ld  look  beyond t h e  walls o f  t h e  s choo l  t o  

o t h e r  " l e g i t i m a t e  l e a r n i n g  sites" and t h e y  shou ld  be a t t empt ing  

t o  f i n d  now t h e  whole of t h e  community can c o n t r i b u t e  t o  t h e  

e d u c a t i o n a l  g m c e s s  . The r e l a t i o n s h i p  between community r e spons i -  

b i l i t y ,  t h e  communication o f  i d e a s  and v a l u e s ,  and t h e  c r e a t i n g  

o f  community, ha s  been c l e a r l y  de f ined  by Benne: 

A s o c i e t y  becomes a community o n l y  as it becomes a common 
moral and consc ious ly  pedagogica l  e n t e r p r i s e  as w e l l  as 
a c i r c l e  of mecnanical  in terdependence.  It i s  i n  t h e  
p roces s  of  b u i l d i n g  community i n t o  and o u t  o f  t h e  g r e a t  
s o c i e t y  i n  which w e  are now enmeshed t h a t  t h e  f r e e  and 
fu l l -bod ied  c o m u n i c a t i o n  o f  a l t e r n a t e  i d e a s  and va lues  
bacome d e s p e r a t e l y  im9or tan t .  Fo r tw i thou t  t h e  widespread 
communication, t e s t i n g  and r e c o n s t r u c t i o n  o f  i d e a s  and 
va lues  t h a t  are r e l e v a n t  t o  u s ,  t o  o t n e r s ,  and t o  o u r  
v a s t l y  expanded environment,  v i a 3 l e  community cannot be 
b u i l t  today .  Tnis  c o m u n i c a t i o n  must somehow cross 'boundaries 
o f  c a s t e ,  c l a s s ,  race, c u l t u r e  and sub -cu l tu re ,  age groups,  
d i f f e r i n g  ? m f e s s i o n s  and s p e c i a l i z a t i o n s ,  f a i t h s  and 
n a t i o n a l i t i e s ,  i f  v i a b l e  community l i f e  i s  t o  be b u i l t  
and s u s t a i n e d ,  i f  s t a b l e  and f r e e  persons  are t o  become 
t h e  normal p roduc t s  o f  community l i f e .  (Benne 1967,  p.  69) 

Learning i n  t h e  community w a s  a f e a t u r e  of t h e  pre- 

i n d u s t r i a l  community, as was demonstra ted w i t h  m g W  t o  the Maori 

and t h e  Ind ian .  A f e a t u r e  o f  t h e  pos t - indus t r ia l*  s o c i e t y  w i l l  be 

a re-empnasis on t h e  corrmunity as a p a r t  o f  t h e  e d u c a t i o n a l  

environment.  To f a s t e n  t h e  whole burden o f  educa t ion  on t h e  

school  i s  t o  d e l e g a t e  t o  a p a r t  o f  s o c i e t y  t h a t  .which on ly  s o c i e t y  

as a whole can achieve.  While s o c i e t y  con t inues  t o  look t o  t h e  

s choo l  t o  s o l v e  each  new problem t h a t  b e s e t s  i t ,  t h e  schoo l  s n o u l d  

be  l ook ing  t o  i t s  community t o  determine t h e  e d u c a t i v e  a s p e c t s  o f  

s o c i e t y ' s  agenc ie s  and i n s t i t u t i o n s .  It has been argued e leewhere  

in t h i s  p r e s e n t a t i o n  t h a t  t h e  human r e l a t i o n s h i p s  b u i l t  up th rough  
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g s s o c i a t i o n  between t h e  young and t h e i r  e l d e r s  i n  community expe r i -  

ences  and a consequent a p p r e c i a t i o n  o f  t h e  problems o f  s o c i e t y  

l e a r n e d  i n  t h e  f i e l d ,  w i l l  break down gene ra t ion  b a r r i e r s  by 

e x p a n  ding communications and hence c r e a t i n g  community. The 

s e g r e g a t i o n  of l e a r n i n g  i n  s cnoo l s  w a s  i n  keeping wi th  t h e  

f ragmenta t ion  of t h e  indus t r ia l -economic  s o c i e t y .  The "de- 

school ing"  o f  educa t ion  i n  t h e  manner d e s c r i b e d  i n  t h i s  p resen ta -  

%ion must be a f e a t u r e  o f  t h e  p o s t - i n d u s t r i a l  s o c i e t y .  An 

impor tan t  c o n s i d e r a t i o n  i n  a s s i s t i n g  t h e  s t u d e n t  t o  r e l a t e  t o  

h i s  community i s  t h e  suppor t  t n a t  a d u l t s  must g ive .  The o l d e r  

gene ra t ion  who c o n t r o l  s o c i e t y t  s i n s t i t u t i o n s  nave a respons i -  

b i l i t y  t o  suppor t  youtn a s  t n e y  a t tempt  t o  i n t e g r a t e  i n t o  s o c i e t y .  

. The d i f f e r e n c z s  aetween t n e  two c u l t u r e s  are so g r e a t  t n a t  t h e  

problem cannot be s o l v e d  by a g e n e r a t i o n a l  c o n f l i c t  and S l a t e r  

(1970) s u g g e s t s  t h a t  tne o l d e r  g e n e r a t i o n  cannot push t h e  younger 

one o u t  o f  t i le  way any more t h a n  t h e  young can push t h e i r  e l d e r s  

o u t  o f  t h e  way. He claims t h a t  t h e  young are about as w e l l  equipped 
1 q -  
1 t o  d i smant le  t h e  o l d  s o c i e t y  as t n e  o l d  are t o  c o n s t r u c t  t h e  new. 
I 

1 F 

1 The o l d  must h e l p  t h e  young, bacause t h e y  unders tand t h e  "machi- 
i 8 ,  
, nery". I n  t h e  o l d  s o c i e t y ,  most r a d i c a l  s o c i a l  changes " j u s t  
1 -  

; happened1'; t h s y  were no t  t h e  r e s u l t  o f  conscious  d e l i b e r a t i o n .  
I #." 
1 ne people  of t h a t  p e r i o d  t r i e d  t o  b u i l d  a s o c i a l  s t r u c t u r e  
' g7 

around s o c i a l  changes. (The c r e a t i o n  of common educa t ion  i n  
t '  

I p u b l i c  s c n o o l s  t o  meet t h e  needs o f  an i n d u s t r i a l i z e d  s o c i e t y  is  
r. d 

i & example). S l a t e r  cal ls  f o r  a r e v e r s a l  o f  t h i s  phi losophy,  and 
I 

C y. 

. \'it needs  t h e  o l d  and t h e  young t o  work t o g e t n e r  t o  b r i n g  it about.  
I 

Recent o b s e r v a t i o n s  o f  p r e s e n t  Canadian s o c i e t y  i n d i c a t e d  t n a t  i S x  
I 
I 



t h e  governments are g i v i n g  generous suppor t  t o  youth i n  t h e i r  

social p r o j e c t s  approach. It i s  t h e  a d u l t  popu la t ion  i n  t h e  

community t n a t  must become t h e  l i n k  between youth and s o c i e t y .  
/ 

Tine community a c t i o n  programme w i l l ,  i n  fact, p u t  s t u d e n t s  i n  

t ouch  wi th  a d u l t s  i n  s o c i e t y ,  working w i t h  them, q u e s t i o n i n g  

tnem, e v a l u a t i n g  t h e  work expe r i ence  ,. and l e a r n i n g  t o  unders tand 

t h e  r e l a t i o n s h i p  between t h e  i n d i v i d u a l  and the  i n s t i t u t i o n s .  

I n  t h e  r e f l e c t i v e  s t a g e s  of  l e a r n i n g  it is envisaged  t h a t  a d u l t s  

and s t u d e n t s  w i l l  engage i n  group d i s c u s s i o n s  where t o p i c s  of 

i n t e r e s t  t o  s t u d e n t s  and a d u l t s  w i l l  b e  d e a l t  w i t h  i n  a seminar- 

t y p e  s i t u a t i o n .  1 

-The Model 

T h i s  model i n t e g r a t e s  t h e  va r ious  themes which t h i s  

t h e s i s  suppor t s .  Tne a i m  o f  t i re model i s  t o  se t  up t h e  s o c i a l  

and e d u c a t i o n a l  environment by which t h e  s t u d e n t  can be i n t e -  

g r a t e d  i n t o  h i s  s o c i e t y .  T h i s  i n t e g r a t i n g  p r o c e s s  b u i l d s  commu- 
* C 

n i t y  w'nicn i t s e l f , -  tnrougn t n e  communications b u i l t  up, i n  t u r n s  

a i d s  t h e  i n t e g r a t i n g  p roces s .  The schoo l  and the c i v i c  educa t ion  

a s p e c t s  o f  t h e  s o c i a l  s t u d i e s  a r e  t n e  i n i t i a t o r s  . o f  t h i s  whole 

p roces s .  The prime c o n s i d e r a t i o n  i s  t n a t  t h e  i n d i v i d u a l  g a i n s  a 

s e n s e  o f  f e e l i n g  of  n i s  own worth as a c i t i z e n ,  b rought  about by 

the r e a l i z a t i o n  t h a t  he b e t t e r  unders tands  h i s  community and h i s  

s t a t u s  and r o l e  i n  it. The b a s i s  f o r  t n e  model is t h e  e s t a b l i s h -  

ment of c o n d i t i o n s  which w i l l  l e a d  t o  communication between 
J 

s t u d e n t s ,  between t e a c h e r s  and s t u d e n t s ,  and between t h e  s t u d e n t s  
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and a d u l t s  i n  s o c i e t y ,  

Because t h e  needs d i f f e r  i n  each community, t h e  model 

w i l l  be app l i ed  s p e c i f i c a l l y  i n  the  next s e c t i o n ,  

The v a r i o u s  themes which must be considered i n  t h e  model 

i n  o r d e r  t o  make it cons i s t en t  with t h e  t h e s i s  are: 

A sense o f  community and common purpose i s  e s s e n t i a l  f o r  t h e  

f u l l  growth of t h e  i n d i v i d u a l  and f o r  t h e  t r u l y  democratic 

func t ion ing  of s o c i e t y .  Community r econs t ruc t ion  is e s s e n t i a l  

then f o r  the psychological  and phys ica l  s u r v i v a l  of t h e  

i n d i v i d u a l  and s o c i e t y ,  

Communications must be e s t a b l i s h e d  between a l l  ind iv idua ld  

and groups i n  s o c i e t y  s o  t h a t  a l l  members may know what t h e  

common b e l i e f s  and values a r e  t h a t  a re  shared. Community i s  

t o  be brought about by enlightenment through the a p p l i c a t i o n  

o f  s c i e n t i f i c  methods app l i ed  t o  t h e  s o l v i n g  of s o c i a l  

problems. 

T.he school  must i n i t i a t e  community re cons t ruc t ion  and t h e  

s o c i a l  s t u d i e s  programme must p lay  t h e  predominant rule, 

Basic  changes a r e  needed i n  t h e  r e l a t i o n s h i p  between t h e  

school  and soc ie ty .  h h e  school  must meet the  needs o f  t h e  

young r a t h e r  t h a n  r e f l e c t  t h e  demands o f  s o c i e t y  and must 

s e t  the social and educa t iona l  climate i n  which s o c i a l  change 

can be i n i t i a t e d ,  . . , , t h e  s imples t  method of ensur ing  

o f  a change i s  t o  embody it (a t  l e a s t  i n  p a r t )  in some 

ongoing s o c i a l  form," (Mead 1964, p. 2 9 3 )  

The s t u d e n t  must be a s s o c i a t e d  

r e f l e c t i v e  phases of l e a r n i n g ,  

wi th  adults in t h e  a c t i o ~  and 

This w i l l  aird i n  an appreci-  
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a t i o n  of each o t n e r ' s  va lues ,  w i l l  a id  communications, and 

w i l l  r e s u l t  i n  community where t h e  young become i n t e g r a t e d  

smootnly i n t o  t h e  a d u l t  community. 

Basic cnanges a r e  needed i n  t h e  r e l a t i o n s h i p  between s t u d e n t s .  

The scnool  must t a k e  on many of  t h e  f u n c t i o n s  of  a primary 

group wi th  r ega rds  t o  t n e  e s t a b l i s h m e n t  of human r e l a t i o n -  

s h i p s  and t h e  s e a r c h  f o r  values .  The growth o f  tine i n d i v i d u a l  

must at a l l  t i m e s  be cons i ae red  i n  r e l a t i o n  t o  t h e  group i n  

a l l  a s p e c t s  o f  t h e  l e a r n i n g  exper ience ,  F u r t h e r ,  coopera t ion  

i n  s o c i a l  groups i s  a f e l t  need o f  i n d i v i d u a l s  and t h e  s choo l  

must p r o v i d e  f o r  it by a l lowing  f o r  s h a r e d  concerns ,  commit- 

ment and involvement. 

The l ' l oca l  a rea"  must becone a " l o c a l  community". Commu- 

n i t y  r e c o n s t r u c t i o n  st  ar ts  wi th  involvement i n  t h e  s choo l  

community, moves i n t o  t h e  l o c a l  community and expands through 

t h e  n a t i o n a l  community i n t o  t h e  world  community. Involvement 

through community a c t i o n  expe r i ences  i n  the schoo l  o r  local 

community d i f f e r  on ly  as t o  degree o f  involvement and no t  as 

t o  k ind .  Involvement i n  t h e  s choo l  community is n o t  t o  be 

regarded  as p r e p a r a t i o n  f o r  involvement i n  t h e  wider  community 

b u t  merely as an e x t e n s i o n  o f  it. 

The i n d i v i d u a l  s t u d e n t ,  a s  c i t i z e n ,  must feel a s e n s e  o f  

e f f i c a c y  about  s o c i a l  change and must feel competent ,  w i t n  

t h e  r e q u i r e d  s k i l l s ,  t o  b r i n g  it about ,  H e  must have an 

unders tanding  o f  t h e  p roces ses  by which we are governed. 

The model would be b e s t  s u i t e d  t o  secondary s t u d e n t s ,  

f o r  it i s  i n  t h i s  age group t n a t  t h e  sknse  ~f community is becom- 



i n g  apparent  th rough  t h e i r  own k i n d s  o f  community a c t i v i t i e s .  
I 

Although designed f o r  t h e  s o c i a l  S t u d i e s ,  t h e  i d e a l  would be an 

i n t e g r a t i o n  o f  s u b j e c t s  whicn al lowed f o r  t h e  p u r s u i t  of " i n t e r e s t  

areas1' wnich would c u t  a c r o s s  s e v e r a l  d i s c i p l i n e s .  There i s  no 

reason  why t h e  model cou ld  not  be a p p l i e d  below t h e  secondary 

scnool  l e v e l ,  and c o n s i d e r a t i o n  shou ld  be given t o  community 

i n t e g r a t i o n  from t h e  time t h a t  a s t u d e n t  l e a v e s  t h e  community t o  

e n t e r  school .  Beyond t h e  secondary schoo l  l e v e l ,  t h e  model could 

be a p p l i e d  t o  t h e  u n i v e r s i t y  and i n  many ways i s  similar t o  t h e  

K i t  chener-Yaterloo Un ive r s i t y  model where o p t i o n a l  programmes 

a l low f o r  t h e  o r i e n t a t i o n  toward t h e  community as envisaged  here. 

The model could be i n c o r p o r a t e d  i n t o  t h e  e x i s t i n g  schoo l  s t r u c t u r e ,  

b u t  t h e  i d e a l  would be a "de-scnooled" e d u c a t i o n  system. A 

c o m p d s e  would be t o  impose t n e  model o n t o  a l t a r n a t e  s choo l s  

w i t h i n  t h e  system wnich am more f l e x i b l e  than  the convent iona l  

s cnoo l s  and t h i s  a c t i o n  would s i m p l i f y  t h e  concept and provide  a 

common purpose t o  t n e s e  new s,&ools as t h e y  evolve %n 

d i s t r i c t s .  The s p e c i f i c  p roposa l  

s i t u a t i o n .  

The e f f e c t i v e n e s s  of t h e  

t o  t h e  t r a d i t i o n a l  s c l h o o l ~  w i t h i n  

w i l l  d e a l  w i t h  th is  

model would be lost 

t h e  system,  because 

t h e  s c h o o l  

compromise 

i f  a p p l i e d  

t h e r e  i s  no 

c o n s i s t e n t  phi losophy amng  t h e  depar tments  of a a e m n d a r y  school .  

I f  l lc losed areas1'  h i n d e r  communications, and undemocratic and 

a u t h o r i t a r i a n  t e a c h i n g  imposes v a l u e s  on t h e  students i n  o t h e r  

s u b j e c t  areas w i t h i n  

w i t h  a dilemma wnich 

t h e  s c h o o l ,  and f r o m  

t h e  same s c n o o l ,  t h e  s t u d e n t  w i l l  be faced 

may f u r t h e r  

involvement 

a l i e n a t e  him f r o m  t h e  r e s O  of 

and t r u s t  i n  the democrat ic  



system. 

I n  many ways t h i s  model v a r i e s  f r o m  t n e  I. C.Pa ls  model. - 
The b a s i c  va r i ance  r e s u l t s  because t h e  r e s t r i c t i o n s ,  which t h e  

impos i t ion  o f  the programme on t h e  e x i s t i n g  schoo l  s t r u c t u r e  

b r i n g s ,  a r e  h e r e  l i f t e d .  

1. The I.C.P. programme i s  concerned w i t h  u l t i m a t e  n a t i o n a l  
> - 

ends which do no t  i n t e n t i o n a l l y  respond t o  any f e l t  need 

w i t h i n  youth. Th i s  model i s  concerned w i t h  t h e  meeting o f  

t h e  p r e s e n t  s o c i a l  needs o f  t h e  s t u d e n t s .  

2 .  T h e i r  programine i s  concerned wi th  b u i l d i n g  up concepts  based 

on c lassroom d i s c u s s i o n s  b e f o r e  t h e  s t u d e n t s  h a v e  r e a l l y  

been immersed i n  s i t u a t i o n s  which would call  for  an under- 

s t a n d i n g  of t h e  conce2ts.  This  model i s  based on exper ience  

from which concepts  can be b u i l t .  

3 .  The problem i n v e s t i g a t e d  i n  t h e  I. C.P. w a s  t n e  problem a s  

seen t o  be impor t an t  t o  t h e  i n d i v i d u a l  s t u d e n t .  The 

i n v e s t i g a t i o n  of problems i n  t h i s  model w i l l  t a k e  p l a c e  

a f t e r  community exper ience  and r e f l e c t i v e  d i s c u s s i o n s  i f  t h e  

p o u p  c o n s i d e r  it necessary ,  

4.  S imula t ion  games which are o f t e n  used i n  t h e  Z.C.P. t o  

s t i m u l a t e  d i s c u s s i o n  and t o  in t roduce  c e r t a i n  p r i n c i p l e s  w i l l  

be avoided i f  t h e  same p r i n c i p l e s  can become gpgarsn t  through 

community expe r i ence ,  

5 ,  I.C.P. s t u d e n t s  o f t e n  d e a l t  with t h e  problem i n  an i n d i v i d u a l  

manner and a t tem2ted  t o  communicate t h e i r  concern t o  o t h e r s .  

Th i s  model rests on t h e  b a s i c  assumption that social problems 

are t h e  problems o f  groups of people  and communicating 
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e f f e c t i v e l y  t o  o t h e r s  i s  one o f  t h e  major p o l i t i c a l  func t ions  

o f  t h e  group. 

The I. C.P. made l i t t l e  use  o f  the process .  Th i s  model 

i n s i s t s  on t h e  use  of  groups because me i n d i v i d u a l  f i n d s  

h i s  " s e l f "  through such i n t e r a c t i o n  when i m e r s e d  i n  a c t i o n  

wi th  o t n e r s .  

The I.C.P, a l lowed f o r  s t u d e n t s  t o  r e p o r t  back t o  class. 

S tuden t s  d i d  n o t  r e a l l y  unders tand what t h e y  had  l e a r n e d .  

The i n a b i l i t y  t o  g e t  a r e a c t i o n  from C i t y  H a l l  f o r  example 

w a s  regarded  as a f a i l u r e .  I n  t h i s  model such a s i t u a t i o n  
' ' . l , l ,  . ,  

would provide  a s u i t a b l e  t o p i c  f o r  r e f l e c t i v e  d i s c u s s i o n  from 
\ 

which a s t u d e n t  might b e t t e r  unders tand  t h e  r e l a t i o n s h i p  o f  . r 3 "  - o i r i  

t h e  i n d i v i d u a l  t o  an i n s t i t u t i o n  and might l e a d  t o  a d i s c u s s i o n  
< A  

o f  ways by which t h e  c i t i z e n  could  p r e s s  f o r  easier access t o  
, . 

c i t y  h a l l .  5 

The government-financed youth p r o j e c t s  p rov ide  s e v e r a l  

concepts  which can be i n c o r p o r a t e d  i n t o  t h e  model. These are: 
a. I,', 1 ,  

1. Groups shou ld  be small. 
i :  t . .  

2. An a c t i v i t y  shou ld  be  pursued i n  dep th  (w r example, 

t h e  s t r i c t u r e s  o f  class p e r i o d s  and t i m e t a b l e s ) .  
$ 
- $ "  

3. Innova t ion  should  be c a r r i e d  o u t  when thought  necessary .  
b a. P 

4 . A c t i v i t i e s  should  be "people-or iented" .  Youth wants t o  be 

* I n  a t e l epnone  i n t e r v i e w  wi th  a g radua te  whcb bad been a s t u d e n t  
o f  t h e  I.C.P. sne  s t a t e d  t h a t  a p r o j e c t  on which she  was working 
w a s  abandoned because o f  b u r e a u c r a t i c  " r ed  tap". She fe l t  t h a t  

. t h e  whole expe r i ence  was f u t i l e .  Her  s o c i a l - a c t i o n  a c t i v i t i e s  
e v e r  t n e  p a s t  two y e a r s  nave been through i n g a r a . a g e n c i e s  and 
groupings  o r  on an i n d i v i d u a l  b a s i s .  She cla imed t h a t  t h e  sc?'hool 
expe r i ence  had l e f t  h e r  h o s t i l e  towards  socia?. acttion th rough  
formal i n s t i t u t i o n s  such as c i t y  h a l l .  
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involved "with peoplet1. 

Young people w a q t  t o  c a r r y  ou t  s o c i a l  and p o l i t i c a l  ac t ion .  

They want t o  proceed beyond t h e  s t a g e  of merely making sug- 

ges t ions  and p repar ing  information f o r  disseminat ion.  

Action should be l i n k e d  i n  some way with e x i s t i n g  agencies 

f o r  t h e  support  they  can give youth and t o  enable  t h e  s tuden t s  

t o  b e t t e r  understand t h e  work and p r o b l e m  of t h e  agency. 

(a) The In t roductory  Stage o f  t n e  Modelfi 

Because s o c i a l  s t u d i e s  has  a s  i t s  prime concern t h e  

development of c i t i z e n s n i p ,  t h e  in t roduc to ry  s t a g e  o f  t h e  model 

must make s tuden t s  aware of t n e  impl ica t ions  o f  involv ing  them- 

s e l v e s  i n  t h e  concerns o f  t h e  community. The t e a c h e r  should 

i n i t i a t e  an a n a l y s i s  of t h e  p o l i t i c a l  f o r c e s ,  s t r u c t u r e s  and 

processes  present  i n  the school .  Tnis i s  not  a cal l  f o r  simu- 

l a t i o n  but  f o r  an understanding of  what e x i s t s  and an eva lua t ion  

o f  t h e  degree o f  democracy e x i s t i n g  i n  tne school  as an i n s t i t u t i o n  

o f  s o c i e t y .  P a t r i c k  (1973, . p a  2 )  has suggested t n a t  "...those 
. *. 

who favour  s o c i a l  l e a r n i n g  through s tuden t  p a r t i c i p a t i o n  i n  

community a f f a i r s ,  have tended t o  minimize the relevance o f  

academic endeavour i n  t h e  classroon,"  H i s  argument i s  t h a t  t h e  

a c q u i s i t i o n  o f  "knowledge" and i n t e l l e c t u a l  " s k i l l s "  can be 

brought t o g e t h e r  when s t u d e n t s  l e a r n  i n  s o c i a l  groups. He claims 

t n a t  l e a r n i n g  w i l l  be more e f f e c t i v e  if s t u d e n t s  experience t h e  

consequences o f  t h e i r  group a c t i o n  i n  school  s e t t i n g s  (no t  * 

n e c e s s a r i l y  i n  t n e  classroom) and t n d t  t h e  " a c q u i s i t i o n  o f  s o c i a l  
E 
1 * Tne Model i n  graphic form i s  shown i n  Appendix F. 
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knowledge and i n q u i r y  skills enhance a b i l i t y  t o  ponder h u m  

i n t e r a c t i o n s  i n s i g h t f u l l y . "  ( P a t r i c k  1973, p. 3 )  . This  is not 

s i m u l a t i o n  i f  t h e  e v a l u a t i o n  is upon s o c i a l  and p o l i t i c a l  s i t u a -  

t i o n s  as they  e x i s t .  n i s  emphasis on t h e  group and on t h e  pmvid -  

i n g  o f  o p p o r t u n i t i e s  t o  i n v e s t i g a t e  t h e  i n t e r a c t i o n s  a t  work i n  

t h e  p o l i t i c a l  realm, sugges t s  two a s p e c t s  f o r  c i v i c  educa t ion  

which would provide  a  good b a s i s  f o r  i n t r o d u c t o r y  exper ience  

i n  the school .  

The school  can provide  t h e  s e t t i n g  i n  which s t u d e n t s  

can s t u d y  t h e  consequences of t h e i r  a c t i o n s ;  where they  can s tudy  

p o l i t i c a l  l i fe .  Techniques of  d a t a  c o l l e c t i n g  through su rveys ,  

i n t e r v i e w i n g ,  and obse rva t ion  of p o l i t i c a l  l i f e ,  can be p r a c t i s e d  

and l e a r n e d  i n  t h e  school .  The school  i t se l f  i s  t o  be regarded  as 

a community i n  whicn t h e  s t u d e n t s  as members must e q e r i e n c e  t h e  

same k i n d s  of r e l a t i o n s h i p s  as they ,  i d e a l l y ,  would l i k e  t o  

expe r i ence  i n  t h e  l a r g e r  community, There w i l l  be j o i n t  dec is ion-  

making, t h m u g h  t h e  expres s ion  and d~saovexkg of p u b l i c  op in ion;  

n o t  t h rough  s imula t ed  forms of democracy such as i n  t h e  p r e s e n t  

s t u d e n t s  c o u n c i l  ; bu t  genuine p o l i t i c a l  exper iences .  I n  t h i s  

i n t r o d u c t o r y  s t a g e  t h e  s t u d e n t  must, i n  a way, "try t h e  model 

o u t w .  fie must become aware o f  t h e  f o r c e s  and z e l a t i o n s h i p s  t h a t  

e x i s t  i n  h i s  s choo l  community and determine ways i n  which changes 

are brought about.  If t h e  school  i s  a t r u l y  ,democra t ic  community, 

t h e  student oust t o  be a b l e  t o  trace t h e  growth o f  an i d e a  

th rougn  t o  ac t ion .  This  can be done by: 

I d e n t i f y i n e ,  a problem rega rd ing  an a s p e c t  of schoo l  l i f e  which i s  

felt t o  be a common problem t o  s t u d e n t s  i n  t h e  class. 



Hypothesize as to whether  a c t i o n  bn t h e  pmblem is d e s i r a b l e .  

The class, no doub t ,  w i l l  become divicied on t h e  i s s u e  a t  

t h i s  e a r l y  s t a g e .  Groups may invo lve  themselves  t o  t ry  t o  

win s u p p o r t  f o r  t h e i r  p o i n t  o f  view. S tuden t s  may make 

speeches ,  w r i t e  p o s i t i o n  pape r s  and pu t  p r o p o s a l s  t o  t h e  

class f o r  debate. 

C o l l e c t i o n  o f  d a t a  t o  suppor t  hypo thes i s .  Th i s  may invo lve  t h e  

s t u d e n t s  i n  sampl ing  t e c h n i q u e s ,  s u r v e y s ,  r e f e r e n c e  t o  

s choo l  c o u n c i l  minutes ,  educa t ion  department r e g u l a t i o n s  and 

S O  on. 

E v a l u a t i n g  h y p o t h e s i s  i n  t h e  l i g h t  o f  d a t a  submit ted.  When no 

f u r t h e r  d a t a  i s  a v a i l a b l e ,  hypo thes i s  r e c e i v e s  a f i n a l  

e v a l u a t i o n  and class dec ides  whether  a c t i o n  ought  t o  be 

t a k e n  o r  n o t .  

Proposa ls  and d e c i s i o n s  on t h e  form o f  a c t i o n  t o  take o u t s i d e  

and i n s i d e  t h e  classroom. Decis ions  w i l l  have t o  be made 

r e g a r d i n g  s e e k i n g  suppor t  f o r  t h e  a c t i o n s ,  means o f  commu- 

n i c a t i n g  concerns .  

Car ry ing  ou t  o f  a c t i o n .  

Eva lua t ion  and r e f l e c t i o n  on a c t i o n .  Was t h e  a c t i o n  a p p r o p r i a t e ?  

Was it suppor t ed?  Which groups? Wny? What k inds  o f  r e l a -  

t i o n s n i p s  e x i s t e d  w i t h i n  t n e  group th roughout  t h e  expe r i ence?  

How do t h e  s t u d e n t s  - f e e l  about t n e  a c t i o n ?  Vere t h e r e  any 

any b a s i c  v a l u e  c o n f l i c t s ?  

The above i s  sugges t ed  as an a l t e r n a t i v e  t o  t h e  s i m u l a t i o n  

game approacn w n i c h  i n t r o d u c e s  s o c i a l  and p o l i t i c a l  problems which 

are n o t  t h o s e  of t h e  s t u d e n t s .  Although r i g i d i t y  i n  procedure  
\ 



would be c o n t r a r y  t o  t h e  pnilosophy of t h e  model, t h e r e  are 

c e r t a i n  b a s i c  concepts  sucil as %ypot t~es i s "  and "eva lua t ion"  t h a t  

must no t  be overlooked i n  any change i n  proceduras .  The t e a c h e r  

must s e i z e  on a r e a l  s o c i a l  o r  p o l i t i c a l  problem, make it t h e  

m a t t e r  o f  class d i s c u s s i o n ,  and p rov ide  t h i s  i n t r o d u c t o r y  type  

of in-sc;iool exper ience  which w i l l  p rov ide  u s e f u l '  communicative, 

problem-solving, and decision-maicing s k i l l s .  .. 

(b) Community Experience S tage  

Community exper iences  which g ive  t h e  st  

i d e a  of t n e  problems of s o c i e t y  and i t s  i n s t i t  

cons idered  here .  I n  t h e  i n t r o d u c t o r y  s t a g e  it w a s  n o t  necessary  

t o  give s t u d e n t s  school  community expe r i ence ,  for it is  envisaged 

t h a t  t h e  s t u d e n t  w i l l  bz w e l l  acqua in ted  with  his school as a 

community. nowever, t n e  s i g n i f i c a n c e  o f  t h i s  s t a g e  i t h e  

community exper ience  w i l l  p rov ide  t h e  s t u d e n t  w asis f o r  

i n - c l a s s  d i scuss ions .  S tuden t s  w i l l  work wi th  a s and it i s  
i 7 q  B r  , $ g L .  . "  

i n  t n i s  realm t h a t  - t h e  exper ience  w i l l  have i ts  greatest b e n e f i t .  
"C 33 , 

These w i l l  be "people-centred" expe r i ences  which allow t h e  s t u d e n t  
. ,  * " i ; J  +,- " * $  

t o  exper ience  t h e  r e l a t i o n s h i p s  t h a t  e x i s t  between one person and 
b s 

ano the r  i n  t n e  work con tex t .  H e  w i l l  l e a r n  t o  a p p r e c i a t e  t h e  

b e l i e f s  and va lues  of  a d u l t s  o t h e r  t h a n  ais own family. 

The community exper ience  could  be work exper ience  i f  a 

s t u d e n t  wisnes t o  appreciate f u l l y  t h e  k i n d s  of s k i l l s  necessary  

f o r  a c e r t a i n  occupat ion.  A work expe r i ence  tngt provided the  

s t u d e n t  w i t n  a v a r i e t y  of encounters would allob t he  s t u d e n t  to 
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c o n s i d e r  var ious  areas i n  wnich ire could develop. Tie purpose 

o f  t h e  exper ience  i s  no t  p r i m a r i l y  voca t iona l  h o r  i s  'it intended 

t o  a l low s t u d e n t s  t o  develop work s k i l l s  i n  any p a r t i c u l a r  area.  

"The community i s  regarded as a l a b o r a t o r y  i n  which t h e  young 

can complete a t a s k  o r  s o l v e  a problem i n  which t h e  s t u d e n t  i s  

i n t e r e s t e d . "  (Newmann and O l i v e r  1970, p. 332) 

The community exper ience  could p u t  t h e  s t u d e n t  i n  touch 

wi th  l a r g e  o r g a n i z a t i o n s  s o  t h a t  they  w i l l  a p p m c i a t e  t h e  

workings of a bureaucracy i n  t h e  s o c i a l ,  i n d u s t r i a l  and commercial 

world. Tie s t u d e n t s  could work i n  a s e r v i c e  o r  welfare agency, 

i n  a l i b r a r y ,  w i t n  a p o l i t i c a l  p a r t y ,  w i th  a r e l i g i o u s  organiza- 

t i o n ,  o r  wi th  a h o s p i t a l .  Every i n s t i t u t i o n  and agehcy i n  t h e  

community has  e d u c a t i v e  a s p e c t s  which t h e  school  must cons ider  

c a p i t a l i z i n g  on. 

S tudents  could t a k e  p a r t  i n  these community exper iences  

for  a set p e r i o d  o f  t i m e ,  say  two weeks a t  any one time. They 

could form groups. wi tn  similar i n t e r e s t s .  A "community ~ o u n s e l l o r "  

cou ld  a r range  wi tn  t h e  community agency, v i s i t  the  S tudents  i n  

t h e  f i e l d ,  o r  be a v a i l a b l e  t o  t h e  s t u d e n t  a t  t h e  schoo l  o r  i n  

some community c e n t r e  oh a fu l l - t ime  b a s i s .  I d e a l l y  t h i s  

ucommunity counse l lo r "  would be a member o f  t he  c o l l e g i a l  t each ing  

s t a f f  at t n e  "school  community1'. 

(c) Class  Seminar S tage  

T h i s  could .be  cons idered  t h e t t r e f l e c t i v e  th ink ingu  s t a g e .  

T h i s  is  not t o  imply that  r e f l e c t i v e  t h i n k i n g  does n o t  t a k e  p l a c e  
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at  t h e  time of  t h e  ac t ion .  Dewey descr ibes  t h i s  mental 9 m c e s s  

as ". . . t u rn ing  t n e  s u b j e c t  ove r  i n  t h e  mind and g iv ing  i t  c a r e f u l  

and consecut ive considerat ion."  (Dewey 1933,  p. 1). I n  t h i s  

r e f l e c t i v e  t h i n k i n g  one cons iders  t h e  s i g n i f i c a n c e  of experience 

i n  t h e  l i g h t  of  b e l i e f s  n e l d  and i d e a s  t h a t  suggest  themselves 

i n  t h e  mind. These c l a s s  seminars would be b a s i c a l l y  discussion 

groups on t o p i c s  considered o f  c o m n  concern regarding  s o c i a l  

problems. They may have a r i s e n  ou t  o f  community experiences but 

not  n e c e s s a r i l y  so.  However, community experiences w i l l  no doubt 

provide t h e  s t u d e n t  with a range of observat ions  which w i l l  provide 

f a c t s  and d a t a  f o r  class d iscuss ions .  The proce&res as o u t l i n e d  

i n  t h e  i n t r o d u c t o r y  s t a g e  f o r  problem-solving and decision-making 

would be a b a s i s  f o r  t h i s  r e f l e c t i v s  s t age .  

It is p o s s i b l e  t h a t  s t u d e n t s  may decide t o  take f u r t n e r  

ac t ion .  One form t h a t  t h e  a c t i o n  might t ake  i s  provided f o r  i n  

t h e  next s t a g e  "The Community Seminar Stage1*. The class seminar 

s t a g e  would provide an oppor tuni ty  f o r  s t u d e n t s  t o  b u i l d  up 

evidence on a problem and a hypothes is  could be brought t o  t h e  

community seminar i n d i c a t i n g  t h a t ,  on t h e  b a s i s  of  evidence 

a v a i l a b l e ,  t h e  s t u d e n t s  th ink  t h a t  c e r t a i n  a c t i o n  ought t o  be 

taken. The s t u d e n t s 1  p r e s e n t a t i o n  might be i n  other t han  an 

o r a l  form. 

(d l  Corninunity Seminar Stage 

Topics t o  be d iscussed  at t h e s e  meetings o f  s tuden t s  
* 

and a d u l t s  f r o m  t h e  community can come from t h e  s tuden t s  as a 
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group,  b u t  no t  n e c e s s a r i l y  so. The purpose o f  t h i s  seminar  

s i t u a t i o n ,  wnici? could  be h e l d  i n  t h e  s c h o o l ,  o r  more i d e a l l y  i n  

t h e  community, i s  f o r  s t u d e n t s  t o  d i s c u s s  w i t h  a d u l t s  problems 

o f  common concern. S tuden t s  w i l l  come t o  unders tand what a d u l t s  

b e l i e v e  and v a l u e ,  and v i c e  versa .  S t u d e n t s ,  hav ing  exper ienced  

community a c t i o n ,  w i i l  b e t t e r  unders tand t h e  a d u l t  world. 

If tne problem has  been i n i t i a t e d  by t h e  s t u d e n t s ,  and 

t h e y  b r i n g  forward an h y s o t h e s i s , t h e  community seminar  could be 

regarded  as a f u r t h e r  s t e p  i n  t h e  e v a l u a t i o n  of t n e  hypo thes i s .  

It i s  conce ivab le  t h a t  t h e  s t u d e n t s ,  w i t h  a d u l t  s u p p o r t ,  may 

dec ide  t o  take f u r t h e r  a c t i o n ,  o r  t n e  s t u d e n t s  may dec ide  t o  t a k e  

t h e  problem up aga in  i n  t i le  class seminar  i n  t h e  l i g h t  o f  evidence 

produced at  t h e  community seminar. Th i s  community seminar  must 

not  be regarded  as an encoun te r  between s t u d e n t s  and a d u l t s  from 

t h e  conrnunity, b u t  a s  an a t tempt  t o  d i s c o v e r  common b e l i e f s  and 

va lues .  

Community seminars  need not  always be pre-planned. 

S tuden t s  and a d u l t s  cou ld  be c a l l e d  t o g e t h e r  t o  a i s c u s s  a very 

broad t o p i c  which might l e a d  t o  d i s c u s s i o n s  i n  a v a r i e t y  o f  areas. 

I n  t h i s  case  it may be found t h a t  t h e  s t u d e n t s 8  c o ~ u n i t y  e ~ p + r i e n c e  

i s  l a c k i n g ,  and f u r t h e r  expe r i ences  may be suggested and suppor ted  

by a d u l t s .  

Class S e n i n a r  and I n s t r u c t i o n a l  S t age  

I t  w i l l  be necessary  f o r  t h e  class t o  reflect on t h e  

recesses a t  work i n  t h e  community group,  as t h e y  d i d  fo l lowing  



t h e i r  i n t r o d u c t o r y  schoo l  expe r i ences  and comrmrnity a c t i o n  

' exper iences .  
i 

It may be neces sa ry ,  i n  c l a r i f y i n g  c e r t a i n  p o i n t s ,  

g ive  i n s t r u c t  i o n  r e g a r d i n g  terms used,  concepts  i n t roduced ,  

s k i l l s  needed. S tuden t s  should  be - in t roduced  t o  t h e  use of 

I 

t o  

an d  

t h e  

tools  of t h e  s o c i a l  s c i e n t i s t  and t h e  p o l i t i c a l  s c i e n t i s t ,  such 

as s ta t i s t ica l  t a b l e s ,  maps, su rvey ing  procedures ,  samgling and 

p o l l i n g  o f  p u b l i c  op in ion .  The means o f  communication through a l l  

media should  be emphasized, and s t u d e n t s  t a u g h t  t h e  t echn iques  

of  i n t e r v i e w i n g ,  u s ing  audio and tap?  r e c o r d e r s ,  video t a p e  and 

o t h e r  r e c o r d i n g  dev ices .  Problem-solving and decision-making 

t echn iques  could be reviewed. 

The s t u d e n t s  w i l l  no doubt have seen  t h e  need f o r  t h i s  

i n s t r u c t i o n a l  s t a g e  a f t e r  t n e i r  community a c t  i o n  and seminar  

expe r i ences .  However, it i s  a l s o  l i k e l y  t h a t  man) o f  t h e  

concepts  and s k i l l s  w i l l  be l e a r n e d  i n c i d e n t a l l y ,  and t n e  con- 

c e n t r a t i o n  o f  i n s t r u c t i o n ,  i f  found neces sa ry  at  a l l ,  may be 

merely a dev ice  t o  make s u r e  t h a t  a l l  have had t h e  oppor tun i ty  

t o  g a i n  t h e  neces sa ry  s k i l l s .  

I n  t h e  I.C.P. t h i s  i n s t r u c t i o n a l  s t a g e  w a s  c a r r i e d  o u t  

as a p r e - r e q u i s i t e  t o  community o b s e r v a t i o n  b u t  n e r e  it has  been 

e l a y e d  u n t i l  t h e  s t u d e n t  f e e l s  t he  need f o r  t h e s e  s k i l l s  o r  

s h imse l f  i n t e r e s t e d  i n  deve lop ing  a concept .  



( f )  Community Research S tage  

Groups of s t u d e n t s  shou ld  now be ready t o  i d e p t i f y  a 

problem which t h e y  would l i k e  t o  i n v e s t i g a t k  i n  depth because 

t h e y  s e e  it as a real problem which t h e y  expe r i enced  i n  t h e  

community, The l e a r n i n g  expe r i ences  o f  t h e  p rev ious  s t a g e s  w i l l  

nave t r a n s f e r  v a l u e  t o  t h i s  s t a g e .  The s t u d e n t  w i l l  nave an 

a p p r e c i a t i o n  of  the  p roces ses  by which a c t i o n  can be brought 

about i n  a denocracy and he  w i l l  f e e l  t h a t  he h a s  a r o l e  t o  p l a y  

and t h a t  h e ,  w i t h  a group,  i s  r e s p o n s i b l e  t o  try and f i n d  ways 

o f  s o l v i n g  t h i s  problem o f  t h e  community, The i n q u i r y  s k i l l s  

which he nas  developed w i l l  be a p p l i e d  t o  t ne  s p e c i f i c  problem 

which ne is now f a c i n g .  I i i s  unders tanding  o f  t h e  r e l a t i o n s h i p s  

between people  as t h e y  work i n  groups,  and wnen t h e y  try and 

e x e r t  p r e s s u r e  on  o t h e r  groups t o  persuade o t h e r s  o f  t n e i r  p o i n t  

o f  view, shou ld  be a p p r e c i a t e d  and a p p l i e d  t o  new circumstances .  

The s t u d e n t  w i l l  be ga in ing  competence i n  a l l  forms o f  communica- 

t i o n  and t h e  s k i l l s  shou ld -  be a p p l i e d  t o  t n i s  new s i t u a t i o n ,  

It i s  env i saged  t h a t  t h e  community r e s e a r c h  s t a g e  may 

invo lve  more community a c t i o n ,  The s t u d e n t s  would have t o  p r e s e n t  

an argument t o  show why t h i s  was so .  This  p r o j e c t  m i g h t  i nvo lve  

t h e  group t r a v e l l i n g  t o  a n o t n e r  community f o r  comparative s t u d i e s .  

i 
g) Post  Research S tage  

A set  " lock-s tep  approach" would be  o u t  o f  keep in8  w i t h  

t h e  phi losophy of t h e  model, F u r t h e r  class seminars  o r  +community 
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seminars  might fo l low t n e  r e s e a r c h  s t a g e .  The o n l y  cons t an t  i s  

t h a t  t h e  s t u d e n t  shou ld  be a b l e ,  i n  s o c i a l  s e t t i n g s ,  t o  r e f l e c t  

on t h e  a c t i o n s  t aken  and t h a t  t h e  expe r i ence  shou ld  end when 

t h e  s t u d e n t  has  t aken  a c t i o n ,  o r  b e l i e v e s  t n a t  he i s  capable  
I 

o f  t a k i n g  a c t i o n  which he has  he lped  t o  i n i t i a t e  i n  a group 

exper ience .  fie should  f e e l  t h a t  he wants t o  cont inue  t o  be  

involved  i n  t h e  s o c i a l  and p o l i t i c a l  l i f e  o f  t h e  community 

because it r e s u i t s  i n  some pe r sona l  s a t i s f a c t i o n  and because 

i t  meets h i s  s o c i a l  needs. 



I1 - Community Action Experience f o r  S tudents , .  ,The Model 
Applied 

T h i s  s p e c i f i c  proposal  w i l l  apply t h e  Reconstruct ion 

Model t o  t h e  Burnaby School ilistrict, Rather  t han  apply it t o  

a s p e c i f i c  t r a d i t i o n a l  s choo l ,  t h e  model w i l l  be i n t e g r a t e d  with  

the a l t e r n a t e  s choo l s  and programmes w i t n i n  schoo l s  which, it . 

is sugg b?s t e d ,  w i l l  be i n i t i a t e d  i n  t h e  d i s t r i c t  w i th in  t h e  next  

t w o  yea r s .&  A t  t h e  p re sen t  t ime i n  t h e  school  d i s t r i c t ,  t h e r e  

i s  a pre-employment programme a t  one of  t h e  s e n i o r  secondary 

s c h o o l s  which i n  September 1971 e n r o l l e d  84 s t u d e n t s ,  S tuden t s  

on  t n i s  programme were a b l e  t o  have work exper ience  i n  t h e  com- 

munity,  s p e c i f i c a l l y  t o  assist them i n  o b t a i n i n g  a p o s i t i o n  of  

employment. By December, 1971 19 of  t h e s e  s t u d e n t s  withdrew 

f r o m  s c h o o l  du r ing  t h e  school  y e a r  and ob ta ined  g a i n f u l  employ- 

ment, The success  o f  t h e  programme i s  determined by t h e  number 

who f i n d  g a i n f u l  employment du r ing  t n i s  f i n a l  yea r ,  Although 
i 

t h e  k i n d  o f  community exper ience  envisaged  h e r e  i s  no t  p r i m a r i l y  
+ * G  " 

i n t e n d e d  t o  p repa re  a s t u d e n t  f o r  employment, t h e r e  are a s p e c t s  
* "  . r 

i 

of t h e  programme t n a t  should  be cons idered  on a wider  b a s i s ,  

The t e a c h e r s  o f  t h i s  group v i s i t .  t h e  s t u d e n t s  du r ing  t h e i r  work 

e x p e r i e n c e ,  d i s c u s s  problems wi tn  t h e  employer and g e n e r a l l y  act 

i n  a c o u n s e l l o r  role, The a s p e c t s  which demonstrate t h e  &s- 

t r i c t i v e  n a t u r e  o f  t h e  programme are, (1) t h e  f e w  s t u d e n t s  i n  

* The Burnaby School Board, i n  t h e  1974 Teachers t  Learning and 
Yorking Condi t ions  Cont rac t  has  agreed  t o  implement a l t e r n a t i v e s  
ag reed  on by a j o i n t  committee o f  i3oard members and r e p r e s e n t a t i v e s  
of the Burnaby Teachers Assoc ia t ion ,  



t h e  d i s t r i c t  who are a b l e  t o  have t h i s  community experience 

(approximately  . 7 %  o f  t h e  secondary s t u d e n t  popu la t ion )  , ( 2 )  

t h e  programme o p e r a t e s  w i t h i n  t h e  school  " i n  i s o l a t i o n "  from 

t h e  remainder o f  t h e  s choo l ,  i n  p r a c t i c e ,  

There a r e  community r e c r e a t i o n  programmes i n  the  s e n i o r  

s e c o n q r y  schoo l s  bu t  t n e s e  a r e  f o r  an e x c l u s i v e  group w i t h  
, 

p a r t i c u l a r  i n t e r e s t s  i n  s p o r t s  and a t h l e t i c s .  These s tudents  

use community fac i l i t ies  t o  l e a r n  a wide v a r i e t y  of r ec rea t ion  

s k i l l s  and,  th rough  a s s i s t i n g  a t  e lementary s c h o o l s ,  l e a r n  how 

t o  impar t  t h o s e  s k i l l s  and now t o  r e f e r e e  and c o n t r o l  a t h l e t i c  

games. These a c t i v i t i e s  t a k e  p l ace  at lunch bredk o r  must be 

f i t t e d  i n t o  p h y s i c a l  educa t ion  p e r i o d s ,  s o  t h a t  t h e  s tudent  w i l l  

no t  d i s r u p t  t h e  s choo l  by r e t u r n i n g  l a t e  t o  c l a s s ,  ~ o r n m u n i t ~  

expe r i ences  have neve r  become wide open t o  any s t u d e n t  who 

d e s i r e d  them. 

I n  t h e  S o c i a l  S t u d i e s  at t h e  s e n i o r  secondary l e v e l ,  

s o c i a l  s t u d i e s  i s  p r i m a r i l y  an in-school  exper ience .  I n  a l o c a l  

s e n i o r  secondary s c h o o l ,  n o t  one s t u d e n t  o f  t h e  o v e r  1200 s t u d e n t s  

had taken  p a r t  i n  any f i e l d  exper ience  o v e r  a 12-month per iod*  

The t e a c h e r s  claim t h a t  t h e y  d i d  n o t  have t h e  t i m e  t o  organize  

them, t h e y  c l a i m  t h a t  t h e  t a k i n g  o f  s t u d e n t s  o u t  o f  school f o r  

more than  a scheduled  p e r i o d  was t h e  cause o f  t o o  much d i s r u p t i o n  

f o r  o t h e r  c l a s s e s ,  and t h e y  d i d  n o t  r e a l l y  f e e l  t h a t  t h e  value 

o f  a " f i e l d  t r i p "  war ran ted  t h e  d i s r u p t i o n  that it caused* 

For t h e  reasons  mentioned above, it i s  considered 

t h a t ,  a t  t h e  p r e s e n t  t i m e ,  on ly  an a l t e r n a t i v e  s choo l ,  o r  n e t s  

work of schools, would make t n e  carrying ,out of the model 



f e a s i b l e ,  It would be c o n s i s t e n t  w i t h  t h e  p h i l o s o p h i e s  o f  

most a l t e r n a t i v e  programmes, t h e  t e a c h e r s  would be sympathe t ic ,  

and o r g a n i z a t i o n a l  m a t  rs would n o t  p r e s e n t  t h e  same problems )" 
because o f  t h e  c o l l e g i a l  approach and t h e  f l e x i b i l i t y  o f  , t h e  

schools .  P r i m a r i l y  t h e  a l t e r n a t i v e s  are s tuden t -o r i en t ed ,  

For  t h e  purposes  of t h i s  e x p l a n a t i o n  t h e  a l t e r n a t e  

school  w i l l  be referred t o  as t h e  s cnoo l  community, the exper ience  

i n  t h e  community, whether  work o r  i n v e s t i g a t i v e ,  w i l l  be r e f e r r e d  

t o  as t h e  community e x p e r i e n c e ,  p l a c e s  where t h e  a c t i v i t y  w i l l  

t a k e  p l a c e  w i l l  be r e f e r r e d  t o  as t h e  community r e sou rce  c e n t r e  

C.R. C. ,  and t h e  t e a c h e r  who a r r a n g e s  f o r  t h e  fac i l i t ies ,  programmes, 

i n t e r a c t i o n s  w i t h  a d u l t s  and acts as a c o u n s e l l o r  f o r  t h e  s t u d e n t s  

and a l i a s o n  between t h e  s choo l  and t h e  C.R.C. as t h e  community 

c o u n s e l l o r  C. C. The C. C. would i n  f a c t  be a member o f  t h e  

a l t e r n a t i v e  networic, t h a t  i s ,  one o f  t h e  t e a c h e r s  from t h e  school  

community, who is i n  complete sympathy w i t h  t h e  a l t e r n a t e  s c h o o l ' s  

phi losophy and is  working f o r  t h e  s t u d e n t  i n  t h e  community. 

The school  community 

The c h a r a c t e r i s t i c s  o f  t h e  s cnoo l  community are those  

o f  tile a l t e r n a t e  s c n o o l  d e s c r i b e d  p rev ious ly ,  t h e  main f e a t u r e s  

o f  which are p r e s e n t e d  i n  summary form below: 

- Tne community w i l l  be  r ega rded  as a l a b o r a t o r y  f o r  

l e a r n i n g .  

- The l e a r n i n g  s i t u a t i o n  i s  ex tended  beyond t h e  walls Of 

t h e  s choo l  i n  a l l  s u b j e c t  a r e a s  whenever p o s s i b l e  ; b u t  



i n  t h e  s o c i a l  t u d i e s  it i s  impera t ive .  \ - The changes t h a t  s o c i e t y  may make w i l l  be c ~ n s i d e r e d  t h e  

m s p o n s i b i l i t y  o f  t h e  young as w e l l  as t h e  o ld .  

- It w i l l  be  as n a t u r a l  t o  f i n d  a d u l t s  l ea rn ing ,  i n  t h e  

s c h o o l ,  as s t u d e n t s  l e a r n i n g  i n  t h e  community. Lay 

people  w i l l  be i nvo lved  i n  t h e  e d u c a t i o n a l  p roces s  i n  

t h e  s choo l  community and i n  t h e  a d u l t  community. 

- Learning w i l l  be "problem" and l lact ionl l  c en t r ed .  

- Educa t iona l  p r o f e s s i o n a l s  w i l l  t a k e  a p o s i t i v e  r o l e  i n  

t h e  community approach t o  educa t ion .  

- The prime purpose o f  t h e  school  community i s  t o  e s t a b l i s h  

human r e l a t i o n s h i p s  between t h e  young and t h e  a d u l t s ,  

t o  ensu re  t h e  i n t e g r a t i o n  o f  youth i n t o  s o c i e t y  on 

terms c o n s i s t e n t  w i th  t h e i r  needs.  
r 

Community expe r i ence  p r o j e c t s  must o r i g i n a t e  from t h e  

s t u d e n t s  and must be o p t i o n a l .  The t e a c h e r  w i l l  need t o  g ive  

sane d i r e c t i o n  as t o  p o s s i b i l i t i e s ,  and it w i l l  be neces sa ry  t o  

set up C.R. C. ' s  th roughout .  t h e  d i s t r i c t  s o  t h a t  s t u d e n t s  w i l l  

know o f  t h e  k i n d s  of areas i n  which t h e r e  are agenc ie s  and t h e  

i n s t i t u t i o n s  who are w i l l i n g  t o  suppor t  t h e  programme. 

The o r i g i n a l  p roposa l  f r o m  s t u d e n t s  need n o t  necessa-  

r i l y  come from a social s t u d i e s  class, a l though ,  as envisaged ,  

t h e  need f o r  community expe r i ence  w i l l  no  doubt a r i s e  o u t  o f  

d i s c u s s i o n  i n  t h e  i n t r o d u c t o r y  s t a g e ,  wnere s t u d e n t s  d i s c u s s  

p o l i t i c a l  f o r c e s  at work i n  t h e  s cnoo l  and i n  s o c i e t y .  



1. I n t r o d u c t o r y  S t age  

It i s  conce ivab le  t h a t  i n  t h e  i n i t i a l  s t a g e  o f  d i s -  

cus s ions  t h e  hypo thes i s  w i l l  be p r e s e n t e d  t h a t  t h e  school  i s  

n o t  d e m c r a t i c ;  s t u d e n t s  cannot "do what t h e y  want". S tuden t s  

could d i s c u s s  t h e  meaning o f  democracy and beg in  i n v e s t i g a t i o n  

t o  determine whetner  o r  no t  t h e  c lassroom w a s  democrat ic  and 

whetner  o r  n o t  t h e  school  was democratic.  They could  make survzys  

and,  i n  o t h e r  ways, a t t empt  t o  i n t r o d u c e  an i d e a  w i t h i n  t h e  school  ' 

t o  observe  t h e  growth o f  t n a t  i d e a  i n t o  a c t i o n .  It might be 

sugges ted ,  f o r  example, t h a t  because t n e  s t u d e n t s '  c o u n c i l  w a s  

i n e f f e c t i v e  it ought  t o  be disbanded.  S tuden t s  would have t o  

ga in  suppor t  f o r  t h e i r  p roposa l ,  form p r e s s u r e  groups,  conduct 

meet ings ,  make speeches  and s o  on, t o  communicate t h e i r  i d e a  

and t o  a t t empt  t o  use  t h e  derr.0crati.c p rocess .  An e v a l u a t i o n  o f  

t h e i r  e f f o r t s  would i n c l u d e  a s tudy  o f  t n e  i n t e r e s t  groups a t  

work t o  keep t h e  counc i l .  How d i d  people  r e a c t ?  What happened 

among s t u d e n t s  whi le  t h e  p roces s  w a s  be ing  worked out? Were 

t h e r e  any b a s i c  d i f f e r e n c e s  i n  va lues  be ing  cha l lenged?  

From t h i s  i n t r o d u c t o r y  in -scnool  exper ience  where 

s t u d e n t s  l e a r n  t h e  s k i l l s  o f  problem-solving and decision-making, 

it may be hypothes ized  t h a t  what happens beyond t h e  school  w a l l s  

i s  undemocratic. The i n s t i t u t i o n s  o f  s o c i e t y  a r e  unresponsive 

t o  t h e  wishes o f  t h e  i n d i v i d u a l .  C l e c t e d  members t o  p u b l i c  

. o f f i c e  are unresponsive t o  t h e  people  who e l e c t e d  them. This, 

cou ld  conceivably l e a d  t o  a grouping  of s t u d e n t s  to expe r i ence  



working i n  an o f f i c e ,  s a y ,  a t  t h e  aurnaby Municipal Mall. 

S tuden t s  would have t o  p repa re  a w r i t t e n  p roposa l  which would 

s t a t e  t h e  reason f o r  t n e  p a r t i c u l a r  community expe r i ence  t o  be 

undertaken and r e l a t e  i t  t o  t h e  theme of t h e  social s t u d i e s ,  

The s t u d e n t s  might dec ide  tha t  they  would l i k e  t o  work i n  c i t y  

h a l l  i n  t h e  p lanning  department t o  try and determine whether  o r  

n& t h e  i n d i v i d u a l  can i n f l u e n c e  p l ann ing ,  o r  i n  t h e  eng inee r ing  

department t o  d i s c o v e r  how respons ive  t h e  department i s  t o  

complaints  from c i t i z e n s .  I t  would be t h e  r e s p o n s i b i l i t y  o f  t h e  

C.C. t o  make a l l  arrangements  f o r  t h e  community expe r i ence  at 

t h e  Municipal  H a l l  ; now a C.R, C. 

2 .  Conununi t y  Exper ience 

The fo l lowing  are examples o f  the k inds  o f  i n s t i t u t i o n s  

i n  Burnaby which would provide u s e f u l  r e sou rce  c e n t r e s  : Simon 

F r a s e r  U n i v e r s i t y ,  Nunic ipa l  i-iall, R. C.M. P . - Headquar te rs ,  B r i t i s h  

Columbia I n s t i t u t e  o f  Technology and Vocat ional  Schools ,  aurnaby 

General  d o s p i t a l  , Burnaby P u b l i c  L i b r a r y ,  O i l  R e f i n e r i e s ,  e t c .  // 
A t  each  o f  t h e s e  i n s t i t u t i o n s  t h e r e  would be  an area II 

i! 
set  a s i d e  where s a y ,  10-12  s t u d e n t s  could  meet w i t h  t h e  C.C. and I 

11 

s t a f f  from t n e  i n s t i t u t i o n  who would be sympathe t ic  t o  t h e  o r i e n t a -  

t i o n  o f  t h e  programme. These c e n t r e s  would be convenient  f o r  

community seminars  i n  a l a t e r  s t a g e  o f  t h e  programme. 

The n a t u r e  o f  t h e  expe r i ence ,  i t s  l e n g t h  and t h e  

d i r e c t i o n  i t  w i l l  t a k e ,  would be determined j o i n t l y  by t h e  s t u d e n t s ,  

t h e  C. R. C. , and t h e  i n s t i t u t i o n a l  s taff  r e p r e s e n t a t i v e .  The t a s k s  



would be i n  keeping w i t h - t h e  i nqu i ry .  I n  t h e  case of t h e  s t u d e n t s  

who were v i s i t i n g  t h e  Burnaby Municipal- H a l l  i t  might mean working 

wi th  a s t a f f  member who would e x p l a i n  &out land-use  maps, zoning,  

by-laws and s o  on. S tuden t s  could assist wi th  t h e  making o f  t h e  

maps and v i s i t i n g  t h e  areas which t h e  maps r e f e r r e d  t o .  The C.R.C. 

would be r e a d i l y  a v a i l a b l e  t o  counse l  t h e  s t u d e n t  when problems 

a rose .  

Tne community expe r i ence  could  a l s o  be e x p l o r a t o r y  i n  

t h e  s ense  t h a t  a s t u d e n t  may be contempla t ing  a career i n  p lanning  

and would l i k e  t o  have d i r e c t  exper ience  f o r  a s h o r t  t ime s o  as 

t o  determine t h e  s k i l l s  needed t o  become a town p l anne r .  The 

expe r i ence  would n o t  be as p r e p a r a t i o n  f o r  a c a r e e r  i n  town 

planning.  

An i n d i c a t i o n  o f  t n e  ways i n  which t n e  o t h e r  r e sou rce  

c e n t r e s  could  func t ion  a r e  sugges t ed  h e r e :  

- Simon F r a s e r  Univers i ty .  School s t u d e n t s  and u n i v e r s i t y  

s t u d e n t s  could  work t o g e t h e r  on s t u d e n t  o r g a n i z a t i o n s ,  

on p r o j e c t s  such as t h o s e  c a r r i e d  o u t  in"the communica- 

t i o n s  depar tment ,  o r  t hey  could  work w i t h  s tu i l en t s  i n  t n e  

P r o f e s s i o n a l  Development Department and i n  r e c r e a t i o n a l  

and drama programmes. S t u d e n t s  could  join i n  seminar  

d i s c u s s i o n s  w i t h i n  depar tments  by arrangement. 

- ~ u n i c i p a l  H a l l .  I n  a d d i t i o n  t o  t h e  p lanning  and engineer-  

i n g  depar tments  a l l  o t h e r  depar tments  could  determine,  

wi tn  t h e  C.R.C.,  ways i n  which they  could  provide expe r i -  

ences  which w i l l  a i d  i n  t h e  s t u d e n t s 1  s o c i a l  educatio;. 

- R.C.M. P. S tuden t s  could  be g iven  a condensed cade t -  



t r a i n i n g  expe r i ence  where t hey  become familiar wi th  a l l  

a s p e c t s  o f  t h e  f o r c e ' s  work, such as t h e  r e l a t i o n s h i p  

o f  t h e  force t o  t h e  l a w ,  the governpent ,  and t h e  people .  

Visits could  be made t o  t h e  c o u r t s  and t o  t h e  p r i s o n s .  

- B.C.I.T. and V o c a t i ~ a l S c h o o l .  ~ c t i v i t i e s  similar t o  

t hose  a t  Simon F r a s e r  Un ive r s i t y  are suggested.  Because 

o f  i t s  c l o s e  proximity  t o  t h e  Vocat ional  School,  a l l  

a s p e c t s  o f  bo th  i n s t i t u t i o n s  could be i n v e s t i g a t e d  by t h e  

s t u d e n t s  i f  s o  des i r ed .  

- Burnaby General  Hos2 i t a l .  I t  should  be p o s s i b l e  f o r  

s t u d e n t s  t o  have s n o r t  work expe r i ences  i n  t h e  va r ious  

depar tments .  

- Burnaby P u b l i c  L ibra ry ,  The l i b r a r y ' s  f u n c t i o n  would be 

mainly i n  t h e  i n v e s t i g a t i v e  a r e a ,  and i t  would provide 

an e x c e l l e n t  community seminar  c e n t r e .  

- O i l  R e f i n e r i e s ,  S tuden t s  i n  t h e  d i s t r i c t  are p a r t i c u l a r l y  

concerned about  a i r  and wa te r  p o l l u t i o n .  T h i s ,  and o t h e r  
3 .  

a s p e c t s  of t h e  o p e r a t i o n  o f  an o i l  r e f i n e r y ,  would provide 

a va luab le  exper ience  f o r  s t u d e n t s  s o  i n t e r e s t e d .  Exgeri-  

ence i n  t h i s  area would make a good c o n t r a s t  w i th  t h e  

peop le -o r i en t ad  i n s t i t u t i o n s  i n  which exper ience  i s  envisaged.  

3. C l a s s  Seminars 

As s t u d e n t s  r e t u r n  t o  t h e  c lassroom t n e i r  community 

e x p e r i e n c e  w i l l  become t h e  b a s i s  f o r  t h e  d i s c u s s i o n  o f  social 

problems. ( See Community Recons t ruc t ion  Model, Appendix F) , The 



s t u d e n t s  who had eweri&e a t  C i ty  H a l l  may be s u r p r i s e d  t o  learn 

about  " v o t e r  apathy1' f o r  example. T h i s  could  l e a d  t o  a d i s c u s s i o n  

of p o l i t i c a l  e f f i c a c y ,  an hypothes i s  could be formed and s t u d e n t s  

cou ld  select d a t a  t o  determine whether o r  n o t  i t  w a s  t h e  k i n d  o f  

problem about  which a c t i o n  could be t a k e n ,  and then  l a t e r  t o  

de te rmine  what icind o f  a c t i o n  couid  be t aken .  It mignt be 

dec ided  t o  t a k e  t h e  problem t o  a community seminar  where s t u d e n t s  

cou ld  p r e s e n t  t h e i r  hypo thes i s  and a d u l t s  from t h e  community could 

g i v e  f u r t h e r  evidence wnich might r e f u t e  o r  conf i rm it. 

4. Community Seminar 

These could  be c a l l e d  by t h e  s t u d e n t s ,  t h e  school  

b o a r d ,  o r  any group i n  t n e  community which feels t h a t  a problem 
- 

of common concern ought  t o  be d i scussed  by a l l  groups i n  t h e  

community. I d e a l l y ,  it would be n e l d  i n  one o f  t h e  community 

r e s o u r c e  c e n t r e s  and t h e  Community Counse l lo r  cou ld  act as 

chairman. Holding t h e  seminar  i n  t h e  community would g i v e  t h e  

s t u d e n t  t h e  p s y c h o l ~ g i c a l  advantage o f  j o i n i n g  i n  a d i s c u s s i o n  

of a community problem i n  t n e  community. I n  t h e  example be ing  

fol lowed through,  t h e  Municipal H a l l  would be t h e  i d e a l  C.H.C. 

These shou ld  be h e l d  i n  school  time, s o  t h a t  t h e  s t u d e n t  would 

r e g a r d  t h i s  as a normal l e a r n i n g  expe r i ence  away f r o m  t h e  school  

b u i l d i n g .  

The community seminar  nay dec ide  t h a t  a group o f  

. s t u d e n t s  should  work wi th  each cand ida t e  a t  t h e  nex t  municipal  

e l e c t i o n  t o  g ive  an i n s i g h t  i n t o  campaigning and t o  l e a r n  at  



f i r s t  nand from people  why t h e y  s h o w  s o  l i t t l e  i n t e r e s t  i n  

l o c a l  government . 

5 .  Class Seminars and I n s t r u c t i o n a l  S t age  

I t  may be deemed necessary  f o r  t h e  t eache r  t o  g ive  

i n s t r u c t i o n  on l o c a l  government and i t s  r e l a t i o n s h i p  t o  t h e  

p r o v i n c i a l  and f e d e r a l  governments. There may be d i r ec t ed  

r e s e a r c h  at  t h i s  s t a g e .  

The s t u d e n t s  may decide t h a t  t hey  need t o  unders tand 

and a p p r e c i a t e  t h e  communication s k i l l s  which a p l i t i c i d n  needs 

t o  convey h i s  p a r t y ' s  p la t form.  They may dec ide  t h a t  t h e y  need 

t o  develop s k i l l s  i n  conduct ing group d i s c u s s i o n  or l a r g e  

meetings.  S tuden t s  may want t o  develop fund- ra i s ing  techniques  
- 

and s o  on. The whole class could p a r t i c i p a t e  i n  one of t h e  

s imu la t ed  urban p lanning  t y p e s  o f  expe r i ences  and a l l  cou ld  

become familiar wi th  terms and conce2ts  encountered by s t u d e n t s  

who would e v a l u a t e  t h e  v a l i d i t y  o f  t h e  s imu la t ion .  

Corr~nun i t y  R e  s e a r c h  

I t  may be- discovered  t h a t  s t u d e n t s  need f u r t h e r  commu- 

n i t y  expe r i ence  t o  fol low through an i n t e r e s t  which w i l l  g ive  

them a b e t t e r  a j q r e c i a t i o n  o f  a p a r t i c u l a r  group 's  po in t  o f  

view. For example, i n  t h e i r  c i t y  h a l l  expe r i ence  i t  may have 

come t o  t h e i r  a t t e n t i o n  t h a t  c e r t a i n  areas o f  t h e  munic ipa l i ty  

were becoming b l i g h t e d  and t h a t  re-zoning was envisaged.  It 

may be neces sa ry  t o  conduct a survey  among t h o s e  a f f e c t e d  t o  



determine t h e  n a t u r e  o f  t n e  problem. The s t u d e n t s  may decide 

t h a t  a v i s i t  t o  a ne ignbour ing  m u n i c i 2 a l i t y ' s  p lanning  department 

i s  neces sa ry  t o  determine how land-use problems are solved.  

If t h e r e  are any con ten t ious  i s s u e s  i n  a m u n i c i p l  

e l e c t i o n  campaigning t h e s e  mignt provide scope f o r  s t u d e n t  

r e sea rcn .  

Post  3esearcn  S tage  

Because of t h e  f l e x i b i l i t y  o f  t n e  model, t h e r e  are 

s e v e r a l  approaches t h a t  cou ld  be t aken  at t h i s  stage, The sub- 

s t a n c e  of t h e  r e s e a r c h  could  become t h e  b a s i s  o f  d i s cus s ion  i n  

t h e  class seminar ,  o r  a community seminar  may be i n  o rde r .  I f ,  

as i n  t h i s  p a r t i c u l a r  i n s t a n c e ,  t h e r e  w a s  f u r t h e r  a c t i o n  t o  

come i n  t h e  municipal  e l e c t i o n ,  t h i s  could r e s u l t  i n  a continu- 

i n g  s e r i e s  o f  c lassroom d i s c u s s i o n s .  The s tudy  o f  t h e  p roces ses  

at work, t h e  developing o f  group i n t e r e s t s ,  and t h e  r e l a t i o n -  

& h i p s  between people  and t h e  v a l u e s  t h a t  t hey  hold w u l d  become 

t h e  most va luab le  of l e a r n i n g  expe r i ences ,  based,  as t hey  would 

be ,  on real in-tne-community a c t i o n .  

S tuden t s  may decide t o  p repa re  a b r i e f  f o r  a summer 

pmject  evo lv ing  o u t  of t h e i r  s c h o o l - c o m i t y  l e a r n i n g  exper i -  

ence.  I n  t h e  l i g h t  o f  a re-zoning p roposa l ,  for. example, t h e y  

may ask  f o r  government sug2or t  t o  p repa re  in format ion  f o r  p u b l i c  

d i s t r i b u t i o n  r e g a r d i n g  t h e  r i g h t s  o f  groups t o  oppose re-zoning 

p roposa l s .  



I11 - An Evalua t ion  

Because t h e  p r z s e n t a t i o n  has  been i n v e s t i g a t i v e  r a t h e r  

than  expe r imen ta l  and seeks  i t s  suppor t  from t h e  l i t e r a t u r e  and 

i n  the a c t i v i t i e s  o f  youth i n  s o c i e t y  ( i n c l u d i n g  t h o s e  involved  

wi th  a p r o j e c t  w i t h i n  t h e  school  system) it i s  necessary  t o  p o s i t  

on the b a s i s  o f  a l l  of  t n e  above, what t h e  a p p l i c a t i o n  of t h e  - 
' 

model w i l l  c o n t r i b u t e  t o  t h e  e s t ak l i shmen t  o f  community. The 

h y p o t n e s i s  i s  t h a t  when t h e  model i s  a p p l i e d  it w i l l  r e s u l t  i n  

improved a t t i t u d e s  towards s o c i a l  and p o l i t i c a l  involvement 

beyond t h a t  whicn r e s u l t s  from t h e  t r a d i t i o n a l  school  and s o c i a l  

s t u d i e s  programme. 

To t e s t  t n e  hypo tnes i s ,  it would be necessary  t o  find. 

two groups  o f  s t u d e n t s  i n  two comparaule s o c i a l  environments;  

one g roup  i n  a t r a d i t i o n a l  school  where s o c i a l  s t u d i e s  was 

approached i n  t h e  t r a d i t i o n a l  way, as desc r ibed  i n  t h e  i n t r o -  

d u c t o r y  chap te r .  The o t h e r  would be an a l t e r n a t e  school  which 
? a*, 

had a p p l i e d  t h e  comqmnity exper ience  model. Unfor tuna te ly ,  as 

t h i s  s t u d y  h a s  demonstra ted,  t h e r e  a r e  many f o r c e s  at  work i n  
f 

t h e  poli t ical  s o c i a l i z a t i o n  o f  t h e  young and t h e s e  would some- 

how need t o  be h e l d  cons t an t .  The p rov id ing  of an unbiased 

sample (which i n  t h i s  s tudy  proved t o  be an i m p o s s i b i l i t y )  may 

p r o v e  t o  be t h e  e a s i e s t  t a s k  i n  a t r u l y  s c i e n t i f i c  comparison. 

It i s  u n l i k e l y  t h a t  one would f i n d  two secondary 

.schools i n  similar socio-economic d i s t r i c t s ,  y e t  t h i s  would be 

n e c e s s a r y  because t h e  l i t e r a t u r e  demonstra ted t h a t  t h i s  can 



have a bear ing  on many a s p e c t s  o f  a c h i l d ' s  s o c i a l  and p o l i t i c a l  

education. The sacio-economic s t a t u s  ~f t h e  p a r e n t s  can 

in f luence  t h e  c h i l d ' s  i n t e r e s t  i n  h i s  community and h i s  f e e l i n g s  

towards p o l i t i c a l  e f f i c a c y .  Schools a l s o  have d i f f e r e n t  a t t i -  

tudes  towards s t u d e n t s  from d i f f e r e n t  socio-ecpnomic backgrounds; 

t h e  lower being t a u g h t  a pass ive  r o l e ,  and the upper and middle 

c l a s s  being t a u g h t  a more a c t i v e  role. 

It w a s  po in ted  o u t  i n  t h e  l i t e r a t u r e  t h a t  d i f f e r e n t  

communitizs have d i f f e r e n t  degrees o f  cohesion, Wnere t h e r e  

are e t h n i c  groupings i t  is  l i k e l y  t h a t ,  because of s i m i l a r  

languages, r e l i g i o n s  and o t h e r  customs, t h e r e  I& e x i s t  a l ready 

i n  the  community a c e r t a i n  bond and a c e r t a i n  degree o f  cornmu- 

n i t y .  It may be extremely d i f f i c u l t  t o  f i n d  two similar school 

s e t t i n g s  i n  t h i s  regard,  However, it would be necessary t o  do 

s o  i f  one were to  e v a l u a t e  t h e  in f luence  o f  a school  programme. 

The young may be involved i n  community a f f a i r s  wnether t h e r e  i s  

an emphasis on t n i s  a spec t  of  t h e  s c h o o l l s  programme or no t ,  

The s o c i a l  and p o l i t i c a l  awareness o f  teaohess can 

in f luence  t h e  a t t i t u d e s  o f  s t u d e n t s ,  who o f t e n  q g a N  the t e a c h e r  

as t h e i r  s o c i a l i z a t i o n  m d e l  as i n  previous s o c i e t i e s  they might 

have s o  regarded t h e i r  parents .  I f ,  as i n  t h e  case o f  t n e  

I .C,P , l s  t e a c n e r s  tnere was a g r e a t  i n t e r e s t  i n  t h e  social and 

p o l i t i c a l  a f f a i r s  o f  t h e  d i s t r i c t ,  t h i s  could have a g r e a t  

in f luence  on t h e  s t u d e n t s ,  i r r e s p e c t i v e  o f  what occurred i n  t h e  

s o c i a l  s t u d i e s  programme. Nowhere i n  t h e  l i t e r a t u r e  was i t  

poss ib le  t o  f i n d  any r e sea rch  on t h e  mst d e s i r a b l e  t rai ts  in 

a teacner t o  mbke h i m  most effective as a s o c i a l i z a t i o n  model. 



To f u l l y  eva lua te  t h e  e f f e c t  o f  a social s t u d i e s  programme t h e  

t rai ts  of t e a c n e r s  from t n e  two schools  would have t o  be s imi la r .  

I n  t h e  t e x t  i t  was nysotnesized t n a t  t h e  model would be 

b e s t  s u i t e d  t o  an a l t e r n a t e  school  whose philosophy w a s  i n  

keeping with t h e  philosophy of  t h e  model (which i n  t u r n  is based 

on t h e  philosophy o f  t h e  c u r r e n t  a l t e r n a t e  schools  i n v e s t i g a t e d  

during t h i s  s tudy) .  Because t h e  a l t e r n a t e  school  was chosen, 

it would be d i f f i c u l t  t o  determine whetner t h e  changed a t t i t u d e s  

of s t u d e n t s  were the r e s u l t  o f  t h e  s o c i a l  s t u d i e s  programme, t h e  

school ,  o r  a combination o f  both. Also, t h e r e  are many changes 

t a k i n g  p lace  i n  t r a d i t i o n a l  schools ,  i r r e s p e c t i v e  o f  s o c i a l  

s t u d i e s  programmes, and it would be d i f f i c u l t  t o  keep these  

l i b e r a l i z i n g  i n f l u e n c e s  o u t  of  t h e  school during t h e  pe r iod  of 

exyerimentat  ion.  Any changed a t t i t u d e s  i n  t h e  t r a d i t i o n a l  

schools1  graduates  t h e n ,  mignt be a t t r i b u t e d  t o  the social s t u d i e s  

programme whereas,  i n  f a c t ,  t h e y  were due t o  changes wi th in  t h e  

L school i t s e l f .  

The ernph+sis t n a t  t h e  members of t h e  community- pltace 

on s o c i a l  mobi l i ty  would nave a g r e a t  in f luence  Oh the s t u d e n t s ,  

i r r e s p e c t i v e  of programmes. It may be p o s s i b l e  to t k t e d n e  

througn q u e s t i o n d r e s  before t h e  experiment,  t h e  ambitions o f  

s tudents .  It w a s  chhons t ra ted  i n  t h e  l i t e rahre  and confirmed 

i n  the I.C.P. that atlobility i s  r e l a t e d  to  the es tabl i shment  of 

community. S tuden t s  who are concerned with mobi l i ty  w i l l  be 

concerned with post-6eWnaary educat ion  which o f t e n  l e a d s  a young 

person out  of h i s  community and accupies  a great deal o f  h f s  

t i m e ,  It is expected that the  cozlununity-experience programare 



w i l l  l e a d  t o  involvement i n ' t h e  community t h a t  w i l l  h e l p  t o  

check s o c i a l  mob i l i t y .  The young a d u l t  w i l l  be i nvo lved  t o  t h e  

degree  t h a t  he wants t o  s t a y  i n  h i s  community and work f o r  t h e  

common good r a t h e r  t h a n  "escape" t o  a " b e t t e r "  community. Xhen 

s o c i a l  mob i l i t y  does t a k e  p l a c e  t h e  young a d u l t  w i l l  r e - e s t a b l i s h  

h imse l f  i n  t h e  new community and become invo lved  i n  i t s  a f f a i r s  

as he was i n  t h e  community which he l e f t .  

Although t h e  s tudy  d i d  n o t  concern i t s e l f  w i th  t h e  

i n f l u e n c e  o f  t h e  mass media, i t s  i n f l u e n c e  on t h e  young i s  

cons ide rab le  when t n e  number o f  hours  ef viewing far  exceeds t h e  

number o f  hours  exper ienced  i n  school .  The comparative s tudy  

would have t o  c o n s i d e r  s t u d e n t s  who had aapmxirnate ly  t h e  same 

viewing h a b i t s .  

If a s a t i s f a c t o r y  experiment could  be set  up ho ld ing  

c o n s t a n t  t h e s e  s i g n i f i c a n t  v a r i a b l e s  at leas t ,  it i s  p e d i c t e d  

t h a t  t h e  s t u d e n t  from t h e  t r a d i t i o n a l  programme would be an 

a p a t h e t i c  v o t e r  and would t a k e  no  s i g n i f i c a n t  p a r t  i n  t h e  corrmu- 

n i t y .  H e  would f e e l  a l i e n a t e d  from s o c i e t y ,  h e  would n o t  f e e l  

t h a t  t h e  c 'nal lenging and cnanging of  t h e  i n s t i t u t i o n s  o f  s o c i e t y  

was h i s  r e s p o n s i b i l i t y  f o r  he would r e g a r d  t h i s  as t h e  respons i -  

b i l i t y  o f  a d u l t  g r o u p  w i t h  which he was i n  no way a f f i l i a t e d .  

H e  would be an i n d i v i d u a l i s t  who h a s  l e a r n e d  t h a t  h i s  p l a c e  i n  

s o c i e t y  w i l l  be determined by h i s  i n d i v i d u a l  achievement, won 

at t h e  expense of  o t h e r s ;  he has  been prepared  f o r  compet i t ion.  

, tie w i l l  be convinced t h a t  s o c i a l  achievement i s  ga ined  by con- 

forming t o  t h e  expec ted  roles o f  s o c i e t y  and he w i l l  avo id  * 

cont roversy .  Success  w i l l  be measured i n  economic terms and 



h i s  own s u r v i v a l  w i l l  depend s o  much on his own e f f o r t s  t h a t  

a t t e m p t s  a t  mutual s u r v i v a l  tnrough co-operat ion w i l l  be shunned. 

It i s  i>oss ib le ,  however, t h a t  f o r c e s  from t n e  youth 

c u l t u r e  w i l l  i n f l u e n c e  h i s  a t t i t u d e  towards s o c i e t y ,  i n  which 

case t h e  a l i e n a t i o n  w i l l  be s t r eng thened  and he w i l l  f e e l  t h a t  

t n e  i n s t i t u t i o n s  o f  s o c i e t y  a r e  unresponsive t o  h i s  needs and, 

n o t  unders tanding  h i s  r o l e  i n  t h e  r e c o n s t r u c t i o n  o f  s o c i e t y ,  

he may become engrossed  i n  t n e  youth community and n e g l e c t  h i s  

r e s p o n s i b i l i t i e s .  r inetner he j o i n s  t h e  mainstream o f  s o c i e t y  

o r  whether  he j o i n s  t n e  c o u n t e r - c u l t u r e ,  he does no t  s e e  i n  

e i t h e r  a r o l e  t h a t  w i l l  permit  h i s  i n t e g r a t i o n  i n t o  s o c i e t y .  

The youth c o u a t e r - c u l t u r e  i s  s t r eng thened ,  c o n f l i c t s  w i l l  be 

l e f t  unresolved and he w i l l  n o t  have tile s k i l l s  f o r  s o c i a l  

animat ion i f  he is  s o  i n c l i n e d  t o  a c t .  d e  w i l l  no t  unders tand 

t h a t  government can be i n f l u e n c e d  from " g r a s s  r o o t s "  movements, 

because o f  t h e  emphasis t h e  school  has  p l aced  on h i e r a r c h i c a l  

s t r u c t u r e s .  H e  w i l l  have - found community; bu t  t h i s  w i l l  be t h e  

r a t h e r  r e s t r i c t i v e -  eornmunity of t h e  youth c u l t u d ,  o r  o f  t h e  

c o u n t e r - c u l t u r e ,  which has  i s o l a t e d  i t s e l f  from t h e  true commu- 

n i t y  where a l l  work t o g e t h e r  f o r  t h e  common good. 

On t h e  o t h e r  nand, t h e  school  where community expe r i -  

ences  nave been engaged i n ,  w i l l  produce a young person  who i s  

involved  wi th  a d u l t s  i n  s o c i e t y  and who, when g ~ a d u a t e d  from 

s c h o o l ,  w i l l  con t inue  to  t a k e  p a r t  i n  t h e  s o c i a l  and p o l i t i c a l  

a c t i v i k i d s  of h i s  community because h i s  needs  w n t i n u e  t o  be met. 

Such a s t u d e n t  w i l l  vecome an a c t i v e  v o t e r ;  he w i l l  become 

invo lved  i n  v a r i o u s  i n t e r e s t  groups i n  his community, e s p e c i a l l y  



t h o s e  i nvo lv ing  social and p o l i t i c a l  a c t i o n .  H i s  concern w i l l  

be t h e  changing of  t h e  i n s t i t u t i o n s  of s o c i e t y  i n  accordance 

wi th  t h e  w i l l  of the groups through which he i s  working. H e  

w i l l  n o t  c o n s i d e r  t h a t  t h o s e  o l d e r  than  .kimsalf  are the on ly  

ones  who snou ld  be invo lved  i n  pol i t ics .  He, will have an appre- 

c i a t i o n  of a wide range of p o i n t s  o f  view, fop, he has had 

exper ience  w i t h  a d u l t s  and has  had o p p o r t ~ t i e s  ,. I *  A t o  q u e s t i o n  

t h e i r  va lues .  H e  w i l l  know what ne h a s  i n  W n  w i t h  his 

f e l l ow s t u d e n t s  and  o t n e r s  i n  t n e  community. I _ G  H9 , w i l l  % have had 

ample o p p o r t u n i t y  fo r  t h e  d i scovery  o f  self  - as - -  he - i nvo lved  L 1 _  him- 

s e l f  w i th  o t n e r s  i n  p e e r  .groups and i n  ~ o r n a u n i $ ~ ; ~ ~ ~ g r i w e s .  +- 
.)- . % A  *. 

H e  w i l l  know what h i s  role and s t a t u s  i n  s o c i e t y  am4,+id t h e r e  

w i l l  n o t  be t n e  i d e n t i t y  crisis exper ienced  by many o f  t o d a y ' s  

youth. He w i l l  be convinced t h a t  s o c i a l  achievements are brought  

about  through group co-operat ion through which tile i n d i v i d u a l  

can f i n d  h i s  role. H i s  succes s  w i l l  be measured i n  p sycho log ica l  

- 
terms as he  f i n d s  s a t i s f a c t i o n  i n  human a s s o c i a t i o n s  and th rough  

t a k i n g  p a r t  i n  a c t i o n s  t h a t  ensu re  t h e  c o n t i n u a t i o n  of s o c i e t y  

on a co-opera t ive  b a s i s .  Having exper ienced  soda1 l i v i n g  i n  a 

school  community, it may be t h a t  he  w i l l  have a v i s i o n  o f  what 

t h e  f u t u r e  c o u l d  be. L i f e  has  a purpose which has been d i scove red  

by the members of s o c i e t y  f o r  themselves .  It has n o t  been imposed 

by any a l l -embrac ing  idso logy .  H e  w i l l  know how t o  deal w i t h  

c o n t r o v e r s i a l  i s s u e s  which w i l l  n i n d e r  t h e  c r e a t i o n  of h i s  new 

s o c i e t y .  He w i l l  n o t  becohe en t r enched  i n  a sub -cu l tu re ,  f o r  

- he w i l l  feel tha t  h i s  p l a c e  i s  i n  t h e  l a r g e r  s o c i e t y .  However, 

!. he w i l l  encompass i n  h i s  v i s i o n  of  t h e  f u t u r e  t h e  k i n d s  o f  human 
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Conclusion 

While t h i s  t h e s i s  was b e i n g  prepared  t h e  w r i t e r  w a s  

i nvo lved  wi th  a group o f  Burnaby t e a c h e r s  a t t e m p t i n g  t o  i n i t i a t e  

e d u c a t i o n a l  a l t e r n a t i v e s  w i t h i n  t h e  p u b l i c  s choo l  system. A 

I b r i e f  f o r  an a l t e r n a t e  school  has  been submi t t ed  t o  t h e  Burnaby 
b 
: 
f School Board and has  been accep ted  i n  p r i n c i p l e .  A copy of  

t h i s  b r i e f  i s  inc luded  i n  t h e  appendix (Appendix H). The rs 
model proposed i n  t h e  t n e s i s  w i l l  be sugges ted  t o  t e a c h e r s  and 

i .  - -  .- - .--a " 

, s t u d e n t s  when a more d e f i n i t e  response f r o m  the scih-1 board 
4 

i s  forthcoming on t h e  s e t t i n g  up o f  an a l t e r n a t e  school .  
I 
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wmE: (Optional - see las t  questlon ) 
OCCU?ATIOW : 

An you 8 member of a anSon?' YES - m- 
. . If a student please name institution:*,. 

If a student are you involvp club) etc.: 

While a t  school were you on ~tuderit's:Qwncil? YES - NO- 
Ycre you a m b e r  of any clubs? plea;; strte.club and how involved. 

, a m g  ' 
PERSONAL POLITICAL PARTICyATIOJl A n j l l J D E  SCALE 

THs 4s not a test ,  b u t  a request for you aa tb subjects indicated 
below. Read each statement careful 1 y. pinion, circle the 
a M a t i o n  on the ansner sheet that d msf -accurate1 Y. When 
you krve finished, please look over .the re  you Rave recorded your 
opinion for  a l l  of the statements. 

r i r  &:CR . . s  

Use the follmlng code: Strongly Agree - 3 A&'-'& '6&kided - lJ Dissaree - 5 
Strongly Disagree,- a.9 s; L . 

f l ike to discuss, w i t h  people I know, r e c c s t + r ~ ~ ( L a t i o n s  by our city 
officials. ' % &  U S D :  SD. 

I pay very 1 i t t l e  attention to speeches and'declhns'by thi! Premiere and 
other provincial officials. .~d, , 6L :*. @ A  '. . - * " -  a = . 

SA 

1 am Intensely lnterested I n  discusslcys as to t b e m t s  &the pol ic te~ -.. 
advocated by the Prfme Mnfster and other cabinet ministers. 

SA A t i r t . B  sa 
I would l ike to run for the position o f  Member of ParbimetW. 

SA A * , U ,  :e .,sq 
I would not care to be a member of  the ~ r o v i & i f r ~ & ~ ~ i b .  

SA k W F *  

I noald l ike to run for thd job of City Aldmau::ip. $0. #- 

S A U 0,. . SO. 

I can't imagine myself ever being a crmndid#?e a f$t.eny - poli.tica1 office. 

I have no hesitation in letting my a c c ) t l a i n d n c e s " ~ t w  opfnions about 
political parties and candidates. : , $ $  % 

$A A? u R%h S8 

I don't see any reason why I should k e & ~  my ~ l l t l c a l  views a secret froln 
business associates, present or prospective. 

S A  A U D SD 



SECTION I'(cont'd) 5 -  

10. I t h i n k  that I could W e  a useful contribution to good government by taking 
an active role i n  that pol Jtical party which best represents my ideas. 

- .  S A A U D S D  

11. Even though I think.  a given M i d a t e  s h l d  be elected. I would be unwilling 
to  speak i n  his behalf before a grw# o f  people. 

W A U D S D  

12. I do not t h i n k  I would contribue my to help a candidate or political party 
Win an election, even if I f a v o d  tht u n d i h t e  or party. 

S A A U D S D  
1 \ I j  

13. 1 world voluntarily give some of my spare ttme during election campaigns to 
work for the political party that J favor,, 

SAT A  U  D  SD 

14. I muid not risk jeopardizing my positfan with a future employer or business 
assocses by running for public office on a political ticket. 

$ h - r A  O D SD 

. 15. 1 would like to be elected to an r f f h  In  h i c b  1 could exercise some 
Influence on important government poticfes >and decisions. 

16. I would not regard it  as a worthwhile achievement to be elected to a political 
office, even i f  I f e l t  qualified for that Mice ,  

M A U .  D SO 

17. I t  would be against my principles to hat seem necessary i n  
order t o  be clectpd to a public office. . . 

- . i .-&i A ,  u L..%. .- . . . -  
18. I t  i s  my intention to be independent in politics, nUwr than a regular 

supporter of any organized pol i tical group. 
S A A U ~ ~ S  

19. I would run for office on the ticket of some f 
group, but would not run for office under Zhe 
regular parties. 

SA A U D  SD ! I  
20. 1 do not feel that I have the personal qualiffcrtions for a successful 

career i n  politics. 
S A A U D S D  . - 

h 

2l. A citizen should be willing to run for public office i f  nunternus responsible 
and public-spirited citizens urge him to do so. 1 

M A U D S D  'I 

22. 1 regard many public questions as so inportant that I intend to give 
active support to parties and pol i ticans rho favor ,Me same ~ l j c i e s  that I do. , 

. . 
I . . 

4 -  

hirr'A U  . D  SD 
' 4 !" . 

i 



?ersona l  P o l i t i c a l  P a r i t i c i ~ a t i o n  A t t i t u d e  S c a l e  

The o r i g i n a l  s c a l e  from wnich t h i s  was adapted  w a s  

~ s e d  by r e s e a r c h e r s  a t  t n e  iJew York U n i v e r s i t y  i n  a th ree -yea r  

s tudy  (1953-56) t o  determine t h e  e f f e c t i v e n e s d  of t e a c h i n g  i n  

t h e  p o l i t i c a l  sc iences . "  Educators  w e r e  s h a r p l y  d iv ided  wi th  
1 

r e g a r d s  t o  t h e  t e a c h i n g  o f  c i t i z e n s h i p .  Can i t  be t a u g h t  through I e 

courses  on government, o r  must s t u d e n t s  t a k e  p a r t  i n  meaningful I 

expe r i ences  tnrough a c t i v e  pe r sona l  p o l i t i c a l  p a r t i c i p a t i o n ?  

Col lege cou r se s  were designed t o  i nvo lve  s t u d e n t s  i n  t h e  p o l i t i c a l  

r e a l m  by b r i n g i n g  them f a c e  t o  f ace  w i th  p o l i t i c i a n s ,  p o l i t i c s ,  4 
and p o l i t i c a l  p a r t i e s .  The q u e s t i o n n a i r e  was admin i s t e r ed  t o  

t h o s e  s t u d e n t s  who had engaged i n  p a r t  i c i p a t i o n - o r i e n t e d  cou r se s  I 

be fo re  courses  commenced and aga in  a t  t h e i r  conc lus ion .  These 

r e s u l t s  were compared wi th  t h o s e  from a similar group o f  s t u d e n t s  

who had engaged i n  r e g u l a r  l i b r a r y  and c lassroom p o l i t i c a l  s c i e n c e  

courses .  

A t t i t u d e  Xeasurement 

A t t i t u d e s  expressed  do n o t  n e c e s s a r i l y  c o r r e l a t e  wi th  

p r e s e n t  o r  f u t u r e  behayiour  u u t  s t u d e n t s  who e x p r e s s  f avourab le  

* The o r i g i n a l  s c a l e  w i t h  f i n d i n g s  and conc lus ions  i s  con ta ined  
i n  "The E f f e c t s  o f  t h e  In t roduc tor j r  P o l i t i c a l  Science Course on 
S tuden t s  A t t i t u d e s  Toward Persona l  P o l i t i c a l  Par t ic ipa t ion" . .  
A lbe r t  Somit,  Joseph Tanenhaus, Xalter li. d i l k e ,  and R i t a  bl. 
Cooley. American P o l i t i c a l  Sc ience  Review, October,  1952. 
December, 1358, pp. 1129-1132. 
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a t t i t u d e s  now a r e  pernaps  nore  l i k e l y  t o  p l a y  an a c t i v e  r o l e  

p o l i t i c a l l y  than  t h o s e  e x p r e s s i n g  n e g a t i v e  a t t i t u d e s .  For t h i s  

reason t h e  second s e c t i o n  on sacial and pdit ical  p a r t i c i p a t i o n  

w a s  i nc luded  as a measure of p f e s e n t  behaviour.  

On t h i s  22-item Liker t - type  scale responses  t o  a f ive -  

p o i n t  s c a l e  f o r  each i t e m  (S t rong ly  Agree, Agree, undeciaed, 

Disagree ,  S t rong ly  Disagree)  were s co red  1-5; t h e  h ighes t  s c o r e  

r e p r e s e n t i n g  t h e  most f avourab le  a t t i t u d e  toward p a r t i c i p a t i o n .  

The s c o r e s  t hen  range from 22-110 w i t h  66  i n d i c a t i n g  and undecided 

o r  n e u t r a l  p o s i t i o n .  

Adaptation t o  Canadiai  Condi t ions  

Terms, such as "United S t a t e s  *0verWrw,  

and " s t a t e  o f f i c i a l s "  w e r &  r e p l a c e d  by t h e  ~anadia-n~dqtlivil lents.  

a o  o t h e r  changes were made a e s ? i t e  t h e  fact t h a t  i t  was adminis te r -  

ed  t o  grade 10  s t u d e n t s  i n  a d d i t i o n  to t h o s e  now ~ e y u n d  grade 1 2 .  . 7 
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APPENDIX 

Please chic YES or HO arid add any comemb which muld Indicate Your d m  of 
lnwlvemsn~ or the natwof  your i n v o l v ~ t .  

Have flu attended (vtithfn, say, the last 12 mmths).., 
. . 

A meetfnr! o f  Cfty Cocancf?? . w V€S !I0 

A meetlng o f  the School Coatd? ' NO 

c3.II. 

A meetjng of  Via Parks and Pecreation Lard? YES- )jcr 

A m t f n r l  teqardf ng frecx~y extensions? I YES tin 

9 1 

4 meethq warding changes of land use? 1ZS ttrl 

* - -.,.. % . - 
h meeting o f  pur comnuir~ty1s 'Area Cauncfl'? 12s tin 

Did p u ,  In the last mnlciaal electfon, attend a candidate(s) mxtincrm 

10. liave you ever formed mrt of a dsputatlon to tW Hall? WS 110 

11. Heve you ever f o W  part o f  a demtattm to the LWslabsrat 'IES kr) 

tlave yoti ever wlttena'letter to t're follawlna mardim 8 pllbllc attar? 
12. Ctty Hall T?!S fm 



Rmfrer Park Comn1t:r Cantre m w 

Gracdvfuv - Moodland Infomtion Centre YES t!n 

- 
S.T.A.Y. TES NO 

REACH Centre TES !tn 

The Canadian Ycntal tlealth hsrodatfoth Volunteer Pmsm YES b!O 

- - 
Outreach !?ecrea tlon Proqrans YES '9 

Vanauver East Recreation Project YES tm 

Parks and Recreatfon PWK~"OT;S YES 80 

SPEC S S  ttfl 

Vo1 unteer Bureau o f  bseater Vanwmr YES HO 

Boys Clubs or Ckgan1ratfom YlS &l 

Y.M.C.A. m m 

Senlce O ~ n l z a t i a n s  tor r sneclflc etftnlc arotm. )OI) 



38. Bther(s) not 1 tsted. Please be ~ ~ f l c .  

COllTINUE ON BACK OF PAGE IF MCESSARY. 

39. Nave you been involved i n  M t l a t l n q  actlon reqardlng a snelal mblem 
In yaur commfty? Please exp?ala. 



40. Do vou read (regula~ly) the Vancower Suna? m NO 

41, If so, which section interests you the mst: (Check OHE only) 
Sectton I. tlws - 

11. Sports, Finance - 
I11  Livety Arts, t f d m  Todav - - 

, I V  Other (State) - . . 
42. Do you read (requlnrly) the aPFavincea? YES NO 

43, l4hfch section i n m s t s  you the wst? (Check & only) 
Buslms 
Snorts 
Nerrz 
tknan9 s Page 
Other (state) 

44. Do you read thd' Hfghland Echsm? YES 1M 

47. Do you md elternathe press necrsba- ( p o h l i ~ a t l d ?  YES A0 

48. TO which radfo station do you devote mst of mat 1irGntng a? 

49. Please check the THREE types of umQParw that Intsrart pe, tAe most, 
' Classical Musk - 

Dettrsontarles - 
#ot-1 ine "phone-insa - 
Hewr bmdcasts - 
Poplar msfc  - 

SO, tn#t televlsfon channel occupies *'** -0 

If ,so- please make sure your nam i s  on naae one. 



PERSONAL COMMUNITY INVOLVEidENT SURVEY 

P o l i t i c a l  A c t i v i t i e s  Sca l e  

I t  i s  extremely d i f f i c u l t  t o  measure p o l i t i c a l  a c t i v i -  

t i e s  i n  benavioura l  terms.  A problem a r i s e s  when a t t empt ing  t o  

g i v e  weight t o  a p a r t i c u l a r  p o l i t i c a l  act. Which shou ld  have 

more weignt ,  w r i t i n g  a l e t t e r  t o  an M.L.A. o r  t a k i n g  p a r t  i n  a 

p u b l i c  demonstra t ion? Des?ite t h e  many p i t f a l l s  and t h e  obvious  

weakness o f  s u b j e c t i v i t y  i n  t h i s  r e g a r d ,  respondents  w e r e  r a t e d  

on a 10-poin t  s c a l e .  

Attendance at  any meetings of  c o u n c i l s ,  boards  etc.  

( i t e m s  1-61 could  r e s u l t  i n  a maximum s c o r e  o f  3 ,  a t t e n d i n g  

p o l i t i c a l  meetings ( i t e m s  7-91  sco red  a maximum o f  3 ,  f o r  forming 

p a r t  of a depu ta t ion  ( i t e m s  10-11)  maximum s c o r e  o f  1, f o r  w r i t i n g  

le t te rs  ( i t e n s  1 2 - 1 4 )  a maximum s c o r e  o f  2 ,  t a k i n g  p a r t  i n  a 

p u b l i c  demonstra t ion ( i t e m  15)  1, 

S o c i a l  Involvement Sca l e  

A more o b j e c t i v e  approach i n  s c o r i n g  w a s  dec ided  on i n  

t h i s  sub-sec t ion  ( i t e m s  16-37), S tuden t s '  r a t i n g  on a 1-10 s c a l e  

w a s  determined by t h e  number o f  s o c i a l  ( r e c r e a t i o n a l  and community 

o r g a n i z a t i o n s  of  va r ious  c a t e g o r i e s  - see q u e s t i o n n a i r e )  organiza-  

t i o n s  w i t h  which t h e  respondents  were involved.  Each o r g a n i z a t i o n  
' 

w a s  given equa l  weight and 1 0  on t h e  scale i n d i c a t e d  t h a t  a reS- 

L 

pondent was involved  i n  a t  least 5 o r g a n i z a t i o n s .  



Very f e w  i n d i c a t e d  t n e  degree  o f  involvement as was 

r e q u e s t e d  .and t h i s  w a s  u n f o r t u n a t e  and perhaps  was due t o  t h e  

wording of t h e  i n s t r u c t i o n s .  For  example, it was a n t i c i p a t e d  

t n a t  a respondent would i n d i c a t e  whe ther  he / she  was invo lved  i n  

an a d m i n i s t r a t i v e  way, as a coach ( i n  t h e  case of r e c r e a t i o n  

c e n t r e s  f o r  e x a n s l e )  o r  as a p a r t i c i p a t i n g  member. 



F u r t h e r  Informat ion Regarding t h e  I n n e r  C i t y  P r o j e c t  

Althougn t n e  I.C,P. w a s  s e t  up formal ly  as a p r o j e c t  

i n  t n e  d r i t m n i a  Secondary School i n  1970 many of  t h e  a s p e c t s  o f  

t h e  p r o g r a m e  have been c a r r i e d  o u t  as p a r t  o f  t h e  s o c i a l  s t u d i e s  

course  s i n c e  1 9 6 8  and c a r r i e d  o u t  b a s i c a l l y  by t h e  same team of 

t e a c n e r s ,  

Tne I. C.P. nas  been a p p l i e d  t o  t h e  Urban S t u d i e s  a s p e c t s  

o f  t h e  grade 11 s o c i a l  s t u d i e s  cou r se ,  B r i t i s h  Columbia Curriculum, 

Sampling Tecnnique 

S o c i a l  s t u d i e s  heads  o f  depar tments  a t  B r i t a n n i a  and 

School X were adv i sed  o f  t h e  purpose o f  t h e  s t u d y  and were asked 

f o r  co-operat ion i n  : 

(a )  Supplying t n e  names and addres se s  o f  twenty g radua te s  o f  

19 70 ( t h i s  was t o  be a p o s t a l  su rvey ) ,  Because $he sample 

w a s  so s m a l l  and t o  ensu re  t h a t  t h e r e  -would be s u f f i c i e n t  

c a s e s  from which t o  g a t n e r  d a t a  r e g a r d i n g  involvement i t  

was r eques t ed  t h a t  t h e s e  s t u d e n t s  w e r e  t o  be s e l e c t e d  f r o m  

t h o s e  who w e r e  i nvo lved  i n  t h e  e x t r a - c u r r i c u l a r  s o c i a l  l i f e  

of  t n e  school .  

(b) Ensuring t h a t  t h e  s t u d e n t s  were average o r  above i n  s o c i a l  

s t u d i e s .  
9 

(c )  B r i t a n n i a  were asked t o  ensu re  t h a t  t h e i r  sample d i d ,  In 

fact ,  t a k e  t h e i r  1 1 t h  grade  s o c i a l  s t u d i e s  i n  t h e  ~ r i t a n n i a  



(c )  - Continued 

Scnool. T h i s  w a s  supposed t o  be t n e  o n l y  variable* 

Although t h i s  method of  s e l e c t i o n  obviouslY provided a 

loaded sample each school  had e a u a l  oppor tun i ty  to 

s t u d e n t s  ?no would "shov~ t h e  scnool  i n  a good l i g h t w *  It 

may have been j u s t  as v a l i d  t o  have asked t h e  scnools t o  

p rov ide  a l i s t  of 2 0  1970 g radua te s  who were involved i n  

the  s o c i a l  and p o l i t i c a l  l i f e  of the community* This might 

( d l  Eacn gradua te  s t u d e n t  was c o n t a c t e d  t o  determine whether Or  

no t  they  v e r e  ag reeab le  t o  answer the ques t ionna i re*  Th i s  

was t o  e n s u r e  t h a t  t h e r e  would be 1 0 0 %  response* Only one 

s t u d e n t  (from School X) dec l ined .  

( e )  Each department head was asked t o  w r i t e  a l e t t e r ,  u s i n g  

scnool  l e t t e r n e a d  and based on a model suppJied t o  ensu re  

cons i s t ency ,  r e q u e s t i n g  t h e  sugpor t  o f  t h e  *s tudent  i n  
s 

c a r r y i n g  o u t  t n e  survey.  6. 

8-:' 

, 

(f) Each department head was a s ~ e d  t o  administ s e c * ~  I of $? , 

t h e  q u e s t i o n n a i r e  t o  an "average" grade  10 *:social s t u d i e s  
n 

group o f  3 3  s t u d e n t s .  
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APPENDIX E 

TABLE A (1) 

S U M i M X  Or RCSULTS - PEXSONAL POLITICAL PAXI'ICIPATI0.J ATTITUDZ SCALE 

.Graduates  of B r i t a n n i a  Seconaary  and School  X 

Britannia Secondary School  X 

$.A. A U D  S.D. S.A. A U D  S.D. 
, I t e m  (Abbrev. 
i ( F u l l y ,  t lppendix A )  N %  N % N % N % N % N  % N % N %  N % N $  

D i s c u s s  p roposed  ~ c t i c , i , >  

P o l i t i c a l  s p e e c h e s  

D i s c u s s i n g  p o l i c i e t  

Run as a M.P, 

Not care t o  be M.L.A. 

Not r u n  f o r  Alderman . 

Can 't imagine  e m d i d a t e  

D i s c u s s  p o l i t i c s  

P o l i t i c s  E b u s i n e s s  

A c t i v e  i n  p o l .  p a r t y  

Speak f o r  c a n d i d a t e  

C o n t r i b u t e  money 

V o l u n t e e r  time 

J e o p a r d i z e  bus .  p o s i t i o n  

P o l .  P o s i t i o n  i n f l u e n c e  

P o l  n o t  wor thwhi le  

P o l .  u n e t h i c a l  ? 

Independent  p o l i t i c s  

Run a s  independent  

P e r s o n a l l y  u n q u a l i f i e d  

O b l i g a t i d n  t o  r u n  

;Jill s u p p o r t  2arTy 



TMLE A (2) 

SUMMARY OF RXSULTS - PERSOJAL POLITICAL PAilTICIPATI3.V KI'TITUDE SCALE 

1 0  Grade S tuden t s  of 3 r i t a n n i a  Secondarjr and School X 

( T o t a l  ; I  - 33 for both groups)  

B r i t a n n i a  lUth Orade School X 10th Grade 

S.A. A U D S.D. S.A. A U D S.C. 



.-r 80. & responses. 
\ Britaania Secondary Vancouver Technical. 

P o l i t i c a l  Activity. 

Items I-6.Keetinga eg Council; 37 
7-%Poli t ica l  meetings. 29 

I@-1IJ)eputatioxm. 7 
f 2 - I 4 b t  t o r s  t o  off ic ia ls .  14 - 
IS. Demonstrations. I0 

Social  Involvement. 

16-38 Bo.social agencies, 
recreation,  groupa ete 
involved ia. 67 

89. I n i t i a t i o n  of action. 10 

Media Input. Bewspa~ers 

40. 'Vancouvsr Sun.' I1 
41 lhwa 5 

Sport a-Fi nanc e . 4 
Uvdly Arts-Living.. 4 
Other. 2 

42. 'Vancouver l?roviace.' 8 
43 . Business. . 

Sports. 4 
Hews I 8 
Women' 8 Page. . 
Qther. I 

44. 'Highland Eohd 9 
45. ' c i t y  Hall Reports'. 3 

48. ~ a d i 8  Reception. 
~ l a s s i c a l .  4 
Documentaries. 8 
' Phone-inst . 10 
Ilew13. I2 
i ~ ~ p .  'music. 18 
Qther. I 

Television Reception, 
I d r e r y e  hours per week) ( 8+) 

52. Comedy. IS 
I0 ' Documentaries. 

t d l y  8 
1ewse 7 
Sport 8. 10 



P.P.P,A.Scde 22-110 politicd Social Involveme~t 
+ 66 = positive -66,s nagativa 1-10 Scale I - I0  Scale. 

B*S. W.T. B.10. V.T.10 B.S. V.T. B.S. V e T e  
score. 80. . 

10 I0 6 
1 h  
98 9 I 9 

, 
97 
96 I 8 2 8 
95 
94 7 7 
93 
92 6 2 J 6 7  1 
91 I . a ,  

5 4 x .  * .  5 I 90 
89 . . 

88 I 4 3 1  * 4 1 3  

Britannia IOB bnb. (B.10) I s 33 
Vancouver 10th Grade (V.t.lO) Hz33 
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APPENDIX F . 

A 

1. INTRODUCTORY 
Identify prob- STAGB valuate action. 

lem within the  i s c w s  pol.pr 
s ch001 *Apply 
inquiry tech- ( I N  T i  SCHOOL ) d u e s  held. 
piques,, ac t ion.  ( COEhXJNITY ) 

techniques appl !lE 1 s%AW~ 4 r e f l e c t  end d e l  
i e d  t o  urban " e 

studies  course. r,,l&,&,Cd 
1 community actiod. 1 action or to. .  J . /- 

/ 1 

.- 
Further act ion Community ~ e m -  
as decided by inar .Further 

SCHOOL 
COL2.WIITY 

SCHOOL 
COL'AWIXTY 
CeR.S* 
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7rco rr  ver Tecb nical Seco rzda ry Scbool 
6 0 0  E A S T  B R O A D W A Y  V A N ~ Q ~ # V € L  1 2 ,  0 . C .  

Please find enclosed a q u e s t i o q  
C-~Y ~volvemente As a social gtuae  
former- school, I rarld appreciate yau. c-ration in coqleting 
the questionnnaire as quickly as possible and r- it in  
the envexope pmVid4d. . ,?,,... s ,~.kh& 

. .. . . t 
Candid and honest responses would make the results 

of great use in curriculum planning. 
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BRITANNIA SECONDARY SCHOOL 
( O Q ( 0 0 1 1 # ( w n  
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V I  I I DEVELOPMENTS IN BRITISi i  COLUMBIA 



Modern s o c i e t y  i s  an e v e r  changing p roces s ;  t h e s e  . 

changes being such  t n a t  i n c r e a s i n g  demands are be ing  p l aced  , 
: i s  

upon i n d i v i d u a l s  a d  upon i n s t i t u t i o n s  t o  unders tand and adapt .  

This is  c o n s t a n t l y  be ing  r e f l e c t e d  i n  t h e  l a r g e  v a r i e t y  of  edu- 

c a t i o n a l  i n s t i t u t i o n s  and e d u c a t i o n a l  apprbaches  being developed 

throughout North America. 
'L.. 

Many l e a d i n g  e d u c a t o r s  (M.  Fanfihli, d r  HMt, ~(2. 

Silberman)  stress t i le  importance o f  p rov id ing  o p t i o n s  fo r  - a l l  

s t u d e n t s ,  r a t h e r  t han  j u s t  s p e c i a l  groups. The Burnaby School 
' , 

i3oard h a s  recognized  t n e  need f o r  t h e  e s t ab l i shmen t  of programs 
- '  i - w t . t  

f o r  "slow" l e a r n e r s ,  programs f o r  s t u d e n t s  w i t h - l e d r n h g  dis- 

a b i l i t i e s ,  t h e  u se  o f  open areas, and t h e  incmaised cou r se  

s e l e c t i o n  at  t n e  h i g h  scnoo l  l e v e l .  However, o n l y  a r e l a t i v e l y  

few s t u d e n t s  b e n e f i t  d i r e c t l y  from t h e s e  measures; t h e  l a r g e  

m a j o r i t y  remain whose needs  and i n t e r e s t s  are :wt Being  m e t .  
.?-LJ&3+&" 2 '/ 

THE; PROPOSAL COIJTAINED I N  THIS dRIEF OUTLINES 

AN ALTEWATIVE WiGRE STUDENTS CAJ ~ O ~ C C ~ I # 4 m -  

VIMJAL LgARNING PROGMiIS AT THEIR OW24 RATE 

dITHIN THE COYTEXT OF GROUP INTERACTION AND 

COMMUY ITY INVOLVEMENT. 



t 

a 11. A RATIOiJALE FOR EDUCATIONAL ALTERNATIVES 

Tne prime purpose of an educza'tional i n s t i t u t i o n  i s  t o  
promote l e a r n i n g .  The re fo re ,  t h e  learner ixLmself and t h e  way i n  
which he a c q u i r e s  knowledge, must be the d e n a n t  factors i n  
dec id ing  nov a school i s  o rgan ized  and t h e  metnods used t o  stimu- 
la te  l e a r n i n g .  Furthermore,  t h e  l e a r n e r  as w e l l  as t h e  t e a c h e r  
must have a vo ice  i n  tile o p e r a t i o n  of t h e  school  and t h e  l e a r n -  
i n g  metnods used;  n o t  on ly  because it w i l l  r e s u l t  i n  b e t t e r  l e a r n -  
i n g ,  b u t  also Decause i t  w i l l  g i v e  every  s t u d e n t  i n  t h e  scnool  
t h e  o p p o r t u n i t y  t o  p a r t i c i p a t e  i n  a t r u l y  democrat ic  s i t u a t i o n .  

2 -  = e  A &  '& ,  " : 

It is t h e  ways i n  which things .a= done rather than  
what - i s  dons t n a t  are probably t h e  'iapdrtat. factors i n  
t h e  development of a t t i t u d e s  and values .  

* 4 . .  - 
The Cb;mittee feels s t r o n g l y  t h a t  Jt latist c o n S ~ i a u s l y  

s t r i v e  t o  create a l e a r n i n g  comuiii8y -9Isich w i l l  encourage 
p o s i t i v e  v a l u e s  and democra t ic  a t t i t u d e s ,  

' . , , '  
, L . , rJI ' ,a 

t ,  t * . , .  , *  I<.* t *  

111. THE PROi3LEM OF P R O V I D I N G  FJR INDIVIDUAbtDIFFEBEi~B 
-,. * .-." 

The g o a l  most fl?equently enun.ciaad"uibdet@ational 
t h e o r y ,  b u t  o f t e n  n o t  imglemented i n  e d u c a t i o n a l  p r a c t i c e ,  i s  
t n e  need t o  p rov ide  f o r  i n d i v i d u a l  d i f f e x e n ~ s ;  . Th&sr:'-WNctive 
i s  very d i f f i c u l t  fo r  a r e g u l a r  school  ol~ss~1"t"dBO0i%e2s~to 
acn ieve  fo r  t h e  fo l lowing  reasons :  

+. . 

1. The se t  cu r r i cu lum w i t n  t h e  accompanying r e q u i r e d  
tex tbooks .  

. - L:,. . s * 

2 .  The e t r u c t u r e  of t h e  scihool b u i l d i h g  & W L W & & g a n i z a t i o n  
of t n e  s cnoo l  i n t o . c l a s s e s  o f  30-38 s t u d e n t s  w i t h i n  a 
f r a m e w o r ~  of a set t ime tab le .  

3. The r i g i d i t y  o f  a lock - s t ep  system of advancement, .. . 
. i : ,  t .  

8 * *  -- .- , 1-e1 _ - _,*_ 

4. Tne o rga i i i za t ion  o f  l e a r n i n g  i n t o  r i g i d  s u b j e c t  areas 
whicn fragment knowledge. 

IV. THE PROBLEM OF CREATIlJG C0MAU;JITY 

S o c i e t y  , i n  c r e a t i n g  i n s t i t u t i a n s  i~ .v$&iCn l e a r n i n g  would 
be t h e  predominant c o n s i d e r a t i o n ,  h a s  isolatsd %he young from 

. t h e i r  community. T h i s  has a i d e d  i n  tire es t ab l i shmen t  of youth 
sub -cu l tu re s  a t  va r i ance  with s o c i e t y  i n  genera l .  

For economic r ea sons ,  s o c i e t y  nas  e s t a b l i s h e d  l a r g e  



i n s t i t u t i o n s  and t h e s e  have f a i l e d  t o  provide the  young w i t h  
s a t i s f a c t o r y  s o c i a l  exper ience .  . , 

The Surnaby Scnool  board has  recognized t h e  need f o r  
s t u d e n t s  t o  become involved  i n  the ~ o m w i t y  by p e r m i t t i n g  and 
f i n a n c i n g  f i s l d  t r i p s  and by e s t a b l i ~ n i n g  work-esperience pro- 
grams such as t h o s e  connected wi th  t h e  o c c u p a t i o n a ~  classes. 

4 . I 

I 

p _ 
V m  COXMUAJITY-ONIZNPD LSARNIdG 

The Comait tee feels t h a t  an & ~ ~ ~ q ~ i y ~  1e4xmbng e x p e r i -  
ence should  emphasize i n d i v i d u a l  s t u d e n t s  l e a r n i i g  about  them- 
s e l v e s  and about t h e i r  s o c i e t y  and t i r e i n  - jlpgke - gtbd :g;tatuS in it  . 

An i n d i v i d u a l  l e a r n s  i n  a s o c i a l  s e t t i n g .  A t r u e  s ense  
of  community can be e s t a b l i s h e d  if t h e  o rgan iza t iona l  s t r u c t u r e  
emphasizes t h e  human a s p e c t s  of l ea rn ing .  

There needs  t o  be e s t a b l i s n e d  ,e+ 
t h e  e d u c a t i o n a l  i n s t i t u t i o n s ,  t h e  adul* 
i n s t i t u t i o n s  of s o c i e t y .  The s o c i e t y  i n t o  &$~&;. th.~-  are 
t o  be i n t e g r a t e d  i s  a changing s o c i e t y .  S tudents  need an under- 
s t a n d i n g  o f  t h e  i n s t i t u t i o n s  o f  t h e  ~ogig~~.,j ,fi ,@mi%R..&~ ~ S Q -  
aware of .tile ways by wnich change can @ #G~&iahqd . -c i t - :  * 

Communications between t n e  s ~ h o o l  andi.&be4,~Wi&%Wifrg 
should s e r v e  t o  bring about  t h e  deinocrat ie  i m ^ u a w n t  of a l l  
concerned. P a r e n t s ,  s t u d e n t s ,  and teac'nq~s mist Bh4~ct ? e ~ u a l l y  
i n  t h e  decision-making p roces s  involved  i n  c r e a t i n g  and o p e r a t i n g  
t h e  l e a r n i n g  community. A . .- & i l l  $ 2 .  

THE EDUCATIOiJAL 'IWSTITUTION SHOULP PWVIZTT; & 
COMMUNITY, 1W9 TIE COIMJJITY StiOULD PROVIDE E 
EXPERIENCES. 

+ " 
, db& i. i;* t : b  , 

Vl. AIMS AijD Oi3JECTIViS OF T U  EDUCATICPJ~&J&&~~RE~~~T&&. 
A: .+a C 

AIMS - 
, 5 d . t t ; f .  

(a)  To p rov ide  an e d u c a t i o n a l  e&$r!qw#qtr.artrdeartrde ~ b ~ i a l  
expe r i ence  which w i l l  be a working niodel f o r  a demo- 
cratic s o c i e t y .  

(D) To create an atmosphere i n  which s t u d e n t s  w i l l  want 
t o  l e a r n  because o f  t h e  pe r sona l  s a t i s f a c t i o n  which 
r e s u l t s  from f i n d i n g  t h e  answers t o  t h e i r  - real problems. 

(c) To r ecogn ize  the  va lue ,  uniqueness  and i n t e g r i t y  of 
t h e  i n d i v i d u a l .  



To f o s t e r  a l o v i n g ,  c a r i n g ,  s e n s i t i v e  a t t i t u d e  toward 
o t h e r  peoide.  

To stress s e l f - d i s c i p l i n e  and r e s p x l s i b i l i t ~  t o  t h e  
gmu?  

T o  t a k e  t h e  i n i t i a t i v e  i n  smoothing t h e  t r a n s i t i o n \  
from cni ldnood  t o  adul thood by i n t e g r a t i n g  t h e  Young 
a d u l t s  i n t o  s o c i e t y  on terms c o n s i s t e n t  with t h e i r  
own va lues .  

T o  foster co-operat ion and minimize competi t ion.  

To o p e r a t e  on t h e  assumption t h a t  t h e r e  i s  no l i m i t  
t o  p e r s o n a l  growth. 

OBJECTIVES 

To em3hasize v a l u e s  such as democrat ic  processes  where 
t h e  s t u d e n t s  , t e a c h e r s  and p z r e n t s  make s i g n i f i c a n t  
d e c i s i o n s  concerning t h e  e d b c a t i o n a l  experience.  

To emphasize co-operat ion where s t u d e n t s  l e a r n  t o  work 
wi th  o t h e r s  as p a r t n e r s  r a t h e r  t han  as competi tors.  

To a l low i n d i v i d u a l  s t u d e n t s  t h e  r i g h t  t o  make d e c i s i o n s  
and c a o i c e s  r ega rd ing  t h e i r  own educa t ion ,  By p rov id ing  
a l t e r n a t i v e s ,  t h e  system w i l l  " f i t  t h e  s tudent"  

To em2hasize t h e  human expe r i ence  r a t h e r  than t h e  
i n s t i t u t i o n  i n  which t h e  expe r i ence  t a k e s  p l a c e ,  e. S. 
social awareness ; s o c i a l  r e s p o n s i b i l i t y  ; c o d t ~ n t  ; 
self and group e v a l u a t i o n .  

To emphasize t h e  r o l e  of t h e  i n d i v i d u a l  i n  the pmCeSS 
of social change. 

To create a l o v e  of l e a r n i n g  r e s u l t i n g  i n  i n t r i n s i c  
rewards r a t h e r  t h a n  symbolic rewards. 

To p rov ide  t h e  t e a c h e r  wi th  q e r s o n a l  s a t i s f a c t i o n  and 
a g r e a t e r  degree of se l f -wor th  as a p r o f e s s i o n a l  person.  



V I I *  THE PROPOSAL 

Ii\lTRODUCTION 

The S t u d e n t  Learn ing  Community. 
The S t r u c t u r e  and Decision-Making Processes I 

Diagram of t h e  D e c i s i o n - ~ a k i n g  S t ruc tu r e .  

ENROLLMEAT: 150 - 200 S t u d e n t s  from K - 12th Grade* 

STAFFING: Approximately 1 0  t e a c h e r s ,  

ADMINISTliATIOiJ : S t a f f  C o m m i a a ,  s ~ l f i .  e b c t e d  cha i r3e r son .  

NOH-PROFESSIONAL STAFF: S ~ b j . e c t  t& COPE 6 ' B a P  P o l i c i e s  
1 .  

i r , & 2 4 .  ,* " 

CURRICULUM: B. C. Curriculum. .. , .  * 
x* , * 

Core c u r r i c u l u m  to be estbblished w i t h  
School Board approval, C 

EVALUATIOiJ : I n t e r n a l  by staff and s t u d e n t s *  
E x t e r n a l  t o  be dec ided  joint and 

School Board Committee* 

SIGNIFICAVCE OF THE PROPOSAL: 
- 7 .  , * I t  I !  



TdE STUDENT LEAIWIdG COIWUITY 
. . 

Tine Committee sugges t s  t h e  t i t l e  C'STUDENT LEARIJIiJG 
COMMUSITY" (S,  L,C. 1. It h a s  been sugges t ed  t h a t  a p o s s i b l e  
d e s i g n a t i o n  might be t h e  name of a weli-kn&n i3pmqjDy educa tor ,  
e .g.  Tne John P r i o r  S tudent  Learning Cbmnunityi q q  t i t l e  puts  
t n e  emphasis on the s t u d e n t  r a t h e r  t9wr.f~ t h e  school--building,  on 
l e a r n i n g  r a t h e r  t h a n  t e a c h i n g  and on.--the - - 'Bocial environment i n  
which t n e  l e q r p i n g  w i l l  t a k e  p lace .  

I / 

THE STRUCTURE KJD DECISIOJJ-MAKING PROCESSES 
a, " . -*. ". . - . 

The Committee env i sages  t e a c h e r s  ;even*u?+ly g i v i n g  Up 
t h e i r  r o l e  as sole a u t h o r i t y  f i g u r e s  t o  f ?ctiorqf* co-brdinat  o r s  
and facilitate-m , working co-operat  i v e l y  wr*" gtudentrc b d  pa ren t s  
i n  t h e  o p e r a t i o n  o f  t h e  school .  Because t h e  l e a r n i n g  community 
w i l l  p rovide i n n o v a t i o n ,  expe r imen ta t ion  and t h e  e v a l u a t i o n  of 
expe r i ences ,  w e  feel t n a  need f o r  a democrat ic  decision-making 
s t r u c t u r e .  

The s t a f f ,  i n  co-operat ion w i t h  t h e  School Board, 
w i l l  a d v e r t i s e  fo r  s t u d e n t s  and w i l l  i n i t i a t e  t h e  es tab l i shment  
o f  t n e  o r g a n i z a t i o n a l  s t r u c t u r e .  

The S.L.C. c o u n c i l  s h a l l  choose i ts  own ~ e & + o f -  
a d m i n i s t r a t i o n .  

* , s * a *  - *+  F &. % + . t L * i  * 

Alf mneg matters s h a l l  be r a t i f i e d  byA&r. S . ; ~ G U  
aounc i l .  

The student assembly s h a l l  c o n s i s t  of t b 9 , e n t i r e  
s t u d e n t  body. 

4 %  

TM p a r e n t s 1  assembly s h a l l  be open ' t o  ah:,pwents of 
studen4is r e g i s t e r e d  i n  t h e  S, LnC* : 3 - ,  , 

/ 3 -< 
The s t u d e n t - s t a f f  committee s h a l l  make d e c i s i o n s  . 
conce rn ing  t h e  day-to-day o p e r a t i o n  o f  t h e  S tudent  
Learnbg -+ v Community. 

. . 
The c h a i r p e r s o n  o f  t h e  s t a f f  commi.ttee wi$A be one of 
t h r e e . s t a f f  r e p r e s e n t a t i v e s  on  t h e  S.L, C. Council  and 
w i l l  be d h e c t l y  r e s p o n s i b l e  to t h e  S c h o ~ l  Board, 



[ = A  COMMUNITY OF B I r i  k 

s- . ' SF-' I I BODY I 

1 t ).. A +.,. 

MAINTENANCE STAFF/STUDENT OmCE 
COMnITTEE . - " - , . < - ' . ~  

* i .d b,.", .! .,<& 

r x ,  . &* 2 %a " -F 

1 . .a 
B. ENROLLENT 

I * 

de f e e l  t h a t  t n e  maximum size of t h i s  leaming ommjwfity 
should  be n o t  m o r e  t han  200 s t u d e n t s .  This nu&aer;alhws problems 
t o  be t r e a t e d  as numan problems r a t h e r  than pr&J;eras <af' l r rg i s t i c s .  

* > 
' - a ,  .; ,...": ., . .. , , 3 ". . . so that su?e rv i s ion  ( and j u s t  about  eve ry th ing  

else) can be a p e r s o n a l ,  i .e. human, problem, n o t  
a l o g i s t i c s  problem. "*  

IJumber~. Numbe~s ... v e n r o l l e d  w i l l  be WO-2W s t u d e n t s .  

A e Ran e. Tne l e a s n i n g  community w i l l  'ba hon*k&lda&d w i l l  S--i'- enro 1 students- bf a g e s  u s u a l l y  found kkderag&tslas :tro gxade 
twelve ( a p p r ~ t x h n a t e l y  1 5  o f  each  age group).  We expect t o  involve 

, s t u d e n t s  a c t i v e l y  and r e s p o n s i b l y  wi tn  o t h e r s  n  ays  o f  tne  
same age. a .  . - 
Method o f  Selectiom. For the first year students be admit ted 
on t h e  b a s i s  of interest i n  the aims of .tne Student L e a n i n g  
Community, as o u t l i n e d  i n  a b r i e f  s t a t e m e n t  by t h e  p a r e n t s  and /or  
s t u d e n t  on t h e  a p p l i c a t i o n  form. It  is e s m n t h l  .that p a r e n t s  
are committed t o  b e a m i n g  involved  i n  t h e  l i f e  o f  t h e  s t u d e n t  

. l e a r n i n g  community. m 

) A l l  a 2 p l i c a n t s  will be cons ide red  on an open-boundary basis. 

[ * Postman and Weingar tnar ,  The School Book, 1973 
B 



Students  whose s t a t e d  i n t e r e s t s  s a t i s f y  t h e  Committee w i l l  be 
admit ted by l o t t e r y  should  t h e r e  be more a p p l i c a t i o n s  than 
03enings. . i 

h i l i t i e s .  An e f f o r t  w i l l  be made 'to b r i n g  t o g e t h e r  s t u d e n t s  
o f  vary ing  a b i l i t i e s .  Tne s t u d e n t  l e a r n i h g  community w i l l  no t  
be s p e c i f i c a l l y  f o r  ' b r i g h t 1  s t u d e n t s ,  ' d r o p o u t s '  o r  'problem' 
s t u d e n t s .  I n  o t h e r  words, t h e  Committee feels t h e  s t u d e n t  
populat ion should  r e p r e s e n t  a t y p i c a l  c ros s - sec t ion  of durnabg's 
s tuden t s .  

. I 

C. STAFFING - 

The staff o f  t h e  S tudent  Learning Conynyni$y w i l l  be 
s e l e c t e d  from a p p l i c a n t s  a l r e a d y  teac@ing,&n. 8urpaby. .Advert is ing 
o u t  of t h e  disw~ct w i l l  be. used t o  f i l l  wy-*pp. 

> ,  -. 
' "by '  311C .%: ' . . J C  

A wide v a r i e t y  of  e x p e r t i s e  w&ll:be n e ~ ~ ~ f p g b S & n  the  
S. L. C. Fnonobe s h e c t e d  as t e a c h e r s  woulaA$$&'fe$iibly pmfes -  
s i o n a l  i n t e r e s t s  i n  s e v e r a l  f i e l d s .  Expek.ience with ~ o t h  elemam- 
t a r y  and secondary s t u d e n t s  would be d e s i r a b l e .  P e r s o n a l i t y  
f a c t o r s  t o  meet t h e  p a r t i c u l a r  cond i t ions  o f  t h e  S.L.C., sucn as 
a p n i l o s o p n i c a l  outlooic, s e l f  assurance ,  and the  a b i l i t y  to r e l a t e  
we l l  t o  t&a&ms and s t u d e n t s  w i l l  be considered.  

&I the first i n s t a n c e ,  a core  &if o f  3 : w i l l  be - 

s e l e c t e d  by t h e  Educa t iona l  A l t e r n a t i v e s  c o s t t e e  $nose r e c a m -  
mendations w i l l  be implemented wherever p ~ s s i l i l n  ~y t h e  School 
Board. The core staff i n  t u r n  w i l l  work w i t n  t h e  Board t o  complete 
s t a f f i n g .  Subsequent ly ,  s taff  w i l l  be c h o s w , b y  fhe..S.&.,C. coUncll .. 'r 

i n  co-opel?afkmX dt:h  the School Board, , ,3c16.-f w t  # ! B + v p : b  

8 ~ a .  .d 
t .  9 C 

; ' .  1. ' . * L"i ' 
.. , * @  $3. L F P  h iY2 .. . l &: " *  h % . > x - ? . *  ' 

D. ADMIN~S~~SR~TZO~J. (See Diagram page 1803. 
S 

Day t o  day o p e r a t i o n  o f  t h e  S . L . C . - ~ ~ . , l > o  a-ete;red 
by t h e  S t u d e n t 4 t a f  f Committee, t h e  d i d i r p k r k s d  -&.. . J .  :g$h$&+ w i l l  be 
an e l e c t e d  'staff" member,, . 

I ,  . .  , ,G,..,j: Fa,; T'C(t'-' .?'.: 

. ~ r  s ta~d, 8 % -  - 
a&rall $:olicy-ma)cing w i l l  be' ik t h e  hands of t h e  S. L. C* 

Council,  t h e  exbCted cha i rpe r son  o f  wnich w i l l  be tire legal agent  
o f  t h e  School i3oard. (A r o t a t i n g  c n a i r p e r q w  i s  envisaged,  the 
dura t ion  of wfiicki shall be determined by' the S.L.*C, C'owcil) , 

The S.L.C. Council s h a l l  determine i t s  'bun form of 
execu t ive  o~ganizat  ion. 



E NOi?-PROFESSIONAL STAFF 

Paid non-professional  s t a f f  w i l l  work wi th in  t h e  
l i m i t a t i o n s  of  CUPE and BTA cont rhc ts .  The decis ion  whetiner 
t o  use volunteer6 w i l l  be made by the S.L.C. Council. 

F. CURRICULUM 

Tne curr icu lum w i l l  contain a minimum c o ~  e s t a b l i s n e d  
i n  co-operation ~ i t h  t h e  School i30ard1 s advisors ,  The i n t e g r a t i o n  
of s u b j e c t  areas, and t h e  fol lowing o f  ' i n t c r e l t s '  r a t h e r  than 
' s u b j e c t s '  i s  envisaged. 

dnen courses  e l e c t e d  by s tuden t s  are n o t  4 a ~ & % l a b l e  i n  
the  l e a r n i n g  c e n t r e  resources  i n  t n e  community,.other educat ional  
i n s t i t u t i o n s  w%& .be u t i l i z e d .  For' ekathp~e, 'mefa$~wark or  labo- 
r a t o r y  sc ience  could t a c e  p lace  at  a nearby secoxjdkry 8chooL. 
Such arrangements nave been made by a l t e r n a t b  d c h ~ e f  s ,such as 
Relevant IiiBh i n  Vancouver and t h e  S a t e l l i t k  $cho&l * h i d b s t  
Vancouver. P./ , 

e .  

Introdact'on: Students  from t h e  very first '  $e;rr 6211 be 
involved ---Ti+ I n  m I n g  important dec i s ions  regarding  t h e s r  educat ional  
experience.  R e s ~ b n s i o i l i t v .  commitment. and evakhation are con- 
s ide red  

1. 

2 . 

as v i t a l *  a s p e c t s  05- the  l e a r n i n g  experience: ' 
I 0  i 

~ t u d e i i t - ~ ~ 8 n a : e d  Curr iculu@ - Studen*s2 onmith is  program will 
be exyect'W t o  meet care requirements ( see  above) and then 
expand tnq i r ,  program on an i n d i v i d u a l  basis by t ak ing  a 
number of ele$ted i n t e r e s t  courses  t o  complete t h e  equiva- 
l e n t  'work laad*  as per the r e g u l a r  curf.iculum. The s t ' u b n t ,  
i n  effect, will pursue a y  t o g i r  of i n t e e e s t  t o  hibrself 
if a teach&+$pon$or can be found. 



I n d i v i d u a l  programs - Yhetner  on t h e  r e g u l a r  o r  s tuden t -  
planned ?ro,gram, t i la course$ t o  be t aken ,  t h e i r  d u r a t i o n ,  
requixkments and t h e  commit$ents i i ivolvea,  are t o  be e s t a -  
b l i s h e d  between t h e  s t u d e n t s  Md fh&i<sponsor  t eache r s .  It  
w i l l  be t h e  r e s p o n s i b i l i t y "  of"each t eache r -counse l lo r  t o  
ensure  t h a t  a l l  s t u d e n t s  nave e s t a b l i s h e d  a program and t o  
ensura  t h a t  as each course  f s  c o p @ ~ e t e d ' f h &  s t u d e n t  has  esta- 
b l i s h e d  a new one. - + 

." 
* . .  

I n d i v i d u a l i 2 e d  programs w i l l  be o f f e ~ e a  t o  younger s t u d e n t s ,  
bu t  it i s  a n t i c i p a t e d  t h a t  t h e s e  s t u d e n t s  w i l l  be encouraged 
t o  b u i l d  up t h e i r  b a s i c  read ink ,  wri iaq adsnumber s k i l l s  on 
an individual b a s i s .  For t h e  *first: 40 y=& 'QF Po i t  may 
be n e c e s s a r y  t o  cons ide r  ' balancet  wftK''@(Z&gds tine courses  
t aken ,  and * s t r u c t u r e '  w i th  r ega rds ,  tq' t h e  , :aUdcat ion of  t i m e .  

I n t e r e s t  Areas - It w i l l  be t h e  relp6Hdi'rj2~ityof t h e  t e a c n e r s  
t o  o f f e r  a c e r t a i n  number o f  mini-courses which w i l l  appea l  
t o  t h e  i n t e r e s t  o f  s t u d e n t s  a t  v a r i o u s  age bevels.  (1t- i s  
envisaged t h a t  s t u d e n t s  w i l l  sugges t  t o p i c s  t h a t  t hey  would 
l i k e  g.0. learn more abou t ) .  Tnese cour ses  would cover  a wide 
range of  human a c t i v i t y ,  but  t h e  e x p e r t i s e  q d  f i e l d s  9f 
i n t e r e s t  of t h e  staff would dete~mfxie  ".tkik cciurs&3"8ffe~eda 
An i n d i c a t i o n  of  t h e  t y p e s  of  cours  , 9 , ,  f5 r&$din,$&yFapa of 
s o c i a l  s c i e n c e ,  f o r  exanp le ,  could & -7urXan t r a n s y o r t i k i o n v  , 
' urban p lanning '  , 'm ino r i ty  g r o u p  i n  t n e  c i t y '  and s o  on. 
These would l e a d  t o  s t u d i e s  i n  many s u b j e c t  areas such as 
soc io logy ,  urban geography, p o l i t i c a l  s c i e n c e s ,  h i s t o r y ,  etc. 
These mini-courses could  i n c l u d e  r e c r e a t i o n a l  and c r e a t i v e  
i n t e h s t s  also. It i s  a n t i c i p a t e d  t h a t  t h e s e  courses  would 
invo lve  in -school  and community a c t i v i t i e , ~  , r t&,- o l d e r  
s tud@ts  uou ld  , ba W-. i n t e g r a t e d  w i t h  * w o ~ k - & d ~  - .- t p $ p c c i e n c e  - - y . <  

p r o g $ h  s ." S ~ Y ?  i";~aa.rii)&&~ t., 

( c )  The & o , i e ~ t ~ ~ 6 m m ~ i t ~  i n  t h e  Cum 
-3s tMt -when l e a r n i n g  exper ief ic  
simul'btcld 'wi thi i I  t h e  S. La C. b u i l d i n g ,  use sn 
a p 2 r o p r i a t e  a v a i l a b l e  community r e s o  
i n v o b w d  iia *e l e a r n i n g  expe r i ence  
actiwa, - at it V&qcBuver Elementary 6: 
t h e  bdl s$fitem, Zigt ' s o l e l y  by cldss': 
v i s i t f n g  _i3. C, Nydro o f f i c e s ,  buta  by: ' 
buses,  mal thg a map, and d i s c o v e ~ i t l g  
system. They subsequent ly .  prepa*d ' '  

by the 'G. V. R. D. T r a n s i t  Autnori ty .  
% T 

Y l  

The Richmond b u n i c i p a l i t y  h a s  agreed  td ddcbgt secondary 
schoo l  s t t idehts6""i to  t n e  p l ann ing  o f f i c e s  f o r  extended p e r i o d s  
of  t i m e  i n  a master- a p p r e n t i c e '  r e l a t i o n s h i p .  This  w p e r i e n c e  
would p rov ide  a more s t i m u l a t i n g  "real l i f ew environment t han  
a v i s i t  by a town p l a n n e r  t o  a class of 30 s t u d e n t s  w i t h  
vary ing  deg rees  of i n t e r e s t ,  



( c )  Continued 

This approach i s  c l o s e l y  r e l a t e d  to, the urban s t u d i e s  course 
and P r o j e c t  Canada d e s t  a t  Upndq.%omdmy S c h ~ l  which have 
involved s t u d e n t s  i n  similar cornmmitly a c t h  experiences,  

i - . - 
The Committee i s  proposing a a c c m m d t y e r i m S e d '  educat ion 
r a t h e r  t a a n  a ' school-centemd' education. The S. La C. w i l l  
provide a community f o r  s o c i a l  development where s tuden t s  
come t o  reflect wi th  o tners  on uhab t h y  have experienced 
i n  t h e  wider community, b. .- 

( d) Work-St udy-Ccmtmunity ~ x ~ e r i e n c a s  .t x L-b its .eul.t.i&pated t h a t  
the bu&lding of  a d u l t  community awareness regarding educa- 
t i o n a l  r e s p o n s i b i l i t y  w i l l  provide s t u d e n t s  with ever-  
i n c r e a s i n g  pe r iods  o f  time f o r  amununity axpmiences .  These 
exper iences  w i l l  be in teg ra ted  rses when appl icable .  

. ~ 

h i ' ;  & 1 

G. ATTENDAVCS 
I 

Attendance at  t h e  S. L, C. i s  compulsory in *acm 
t he  l a w s  of t h e  Province.  However, t h e  Committee zegards t h e  
mat ter  o f  a t tandance  as a s i g n i f i c a n t  as-t: caE~=the a c m d t a r e ~ t  a 
s tudent  makes to learn ing .  

H. B U I L D I N G  AEQUIREPE~JTS 
8 t . . 

(a)  baation - Preferably n e a r  t h e  B u r n a y  C e n t r a l  . S c h l .  
Tie S.  L.C. will h e  extens ive  use, of.t!tk.r*medaaaes~-of 
the. 4%rmmm&"ty -and e x i s t i n g  s c h o d ~ s  ll!kO!%~e :the 
cotSrthttse, R. C',ltrP. o f f i c e s  ,. .Y iif~&di&ifS&lS ,4anres 
Cowan Centre ,  aurnaby Central  Scnool, Heri tage Vi l lage ,  
S.F .U. ,  e t c .  

i ,, ,.% ,"' 
7 i t & Q ,  '  is -!ip' 

(b) Stmetuse - The c r i t e r i o n  f o r  s e l e c t i n g  a bu i ld ing  i s  
s u i t m i l i t  , This  s t r u c t u r e  need n o t  be an e x i s t i n g  
ss 0u aing. Important . d e k q w *  : a w ~ ' . , ~ f l e x i -  + 
b&Utye+ wi-tzh regards t o  the  amnapampt o f  space,  the  
'multi-purpose' nature t o  which space w i l l  be u t i l i z e d ,  
an& the v u i e t y  of s i z e  and nat- of -8;- t o  accommodate 
small, ms-dium and large groupings* ' T i  mil& be a need 
for . r e l a t i v e l y  soundproof a r e a s  where small groups and 
i n d i v i d u a l s  can r e t r e a t  f o r  i n d i v i d u a l  s tudy and q u i e t  
c o n ~ 4 r ~ i o n .  



The Committee f e e l s  t h a t  it i s  imperat ive t h a t  botn 
genera l  and s p e c i f i c ;  and s h o r t  and long-term o b j e c t i v e s  be s e t  
by s t u d e n t s ,  t e a c h e r s  and pa ren t s  ( d i r e c t l y  o r  v i a  t h e  School 
Board). Tinis would give d i r e c t i o n  and purpgse t o  t h e  s t u d e n t ,  
t eachers ,  l e a r n i n g  groups,  ana t o  t h e  learning community as a 
whole. 

-1 . _ 

Hany teacnCm f e a r  t h a t  set  o b j e c t i v e s  imply gradewide 
term examinations,  e t c .  dowever, tne  Committee f e e l s  s t rong ly  
t h a t  e v a l u a t i o ~  wi th  r e spec t  t o  OD j e c t i v e s  shoul%d Se &one l a r g e l y  
within the  l e a r n i n g  ;group and shoul-d*$erve mainljt' the 'following 
three  purposes : I 

1. To improve l e a r n i n g  procedures i n  t h e  school. 

2. To develop new l e a r n i n g  teciyliques. 
- -- -.. *. . 

3 .  To develop  l e a r n i n g  theory and apply li, ,27. .  it. , 9  ' ' * . :  -. 

fire -Committee f e e l s  t h a t  it w o u l d b e  both ne=eg&y arid 
wortnwnile that from t i m e  t o  time someone o u t s i d e  th$ ' school  
eva lua te  t n e  school  i n  terms of i t s  own ob'jectives. The Board and 
tne  Educational A l t e r n a t i v e s  Committee could bes t  decide on an 
evalua t ion  group. s 

Long-Term Objec t ives  

It is s u g g e s t e d ' t h a t  s tuden t s  who l e & n  'at t h e  .studAnt 
l ea rn ing  commuffity w i l l  be .well  i n t e g r a t e d  i n t o  soc ie ty .  Whether 
t h e  scnool .nas  xqet its o ~ j e c t i v e s  o r  n o t  can b-e d q % ~ ~ v & b y  ob- 
se rv ing  ~ ~ C - W H W B W P  of. t n e s e  same s t u d e n t s  i ~ &  a$ 
c i t i z e n s .  A %me& of t;ne behavioura l  charac t i~~s? ty"c$  t9: ki"e expected 
w i l l  be: - .  k - 

, r%C; . .* r 

(b) A g&d self-image. Educat ional  expari$n&&%' b i l l  have 
enhanced t h e  indiv idual"  s e l f  image. * 

(c)  Occupatibnal and r e c r e a t i o n a l  s a t i s f a c t i o h .  .The a d u l t  
w i l l - h a v e  o p p o r t u n i t i e s  at  lschool '  t6 discover  h i s / n e r  
t a l e n t s .  

( d l  Soc ia l  and p o l l t i c a l  respons ib i l iTy.  The adu l t  w i l l  be 
i n t e f i s t e d  i n  t h e  c o m m i t y ;  will work td improve it 
and- w i l X  have a +is ion  of #what oOght t o  be*. 

(el Tbberatibn. Tne sea rcn  f o r  values Q i k a  r e s u l t  ia a ' . A . L 

! 
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c o n s i d e r a t i o n  of the viewpoints  o f  o t h e r s .  Others  w i l l  
be seen as whole persons ,  n o t  as merely 'consumers' o r  
' compe t i to r s '  , etc. 

A con t inued  i n t e r e s t  i n  t n e  educa t ion  o f  t h e  young. The 
adult w i l l  c o n t r i b u t e  t o  t h e  l e a r n i n g  e x p e ~ i e n c e  of t h e  
yobng, perhaps r e t u r n i n g  t o  t h e  l e a r n i n g  c e n t r e  o r  as a . 
community r e source  person.  

I t  is our conv ic t ion  t h a t  young people  who have p a r t i c i -  
p a t e d  i n  s a t i s f y i n g  community e ~ p e r i e n c e s  'as s t u d e n t s  
w i l l  c o n t i n u e  to  be m ~ t i y a t a d ,  t o  seek f u e h e r  h l ro lve -  
ment in t h e  wider  community ks citizens."" 

i ;  * . 
'" . - . . '  . .) ' 

The c r e a t i o n  o f  an educa t fbn%l  alrernilt~ve! w i l l  do mucn 
t o  cha l lenge  the t h i n k i n g  of s t u d e n t s ,  p a r e n t s  +d t e a c h e r s  i n  o u r  
d i s t r i c t  r e g a r d i n g  t he  r u l e  o f  t h e  school  ih s o c i e t y  &t3 t h e  
manner i n  which t h e  l e a r n i n g  exper ience  becdm&s bore 6- and 
i n d i v i d u a l .  . - -. 

ay  i n v o l v i n g  p a r e n t s  i n  a l l  a s p e c t s  6 i - h e ' S . L . C . ,  
new r e l a t i o n s h i p s  between t h e  schoo l s  and t h e i r  communities w i l l  
be developed. Tne wider cormnunity, by accep t ing  i t s  f u l l  reespons i -  
b i l i t y  f o r  t h e  e d u c a t i o n  o f  i t s  young c i t i z e n s ,  w i l l  r e - e s t a b l i s h  
i n  an urban s e t t i n g  t h a t  ' sense  of community' r a r e l y  found even 
i n  non-urban areas. 

Experience ga ined  by t r y i n g  new approaches i n  t h e  S .  L. C. 
can be sha red  l o c a l l y  among educa tors .  Tne S. L. C. w i l l  t h u s  
become a learning xesource c e n t r e  f o r  Burnaby t eache r s .  - 

By u t i l i z i n g  e d u c a t i o n a l  i n s t i t u t i o n s  such as Simon 
F r a s e r  U n i v e r s i t y ,  Douglas Col lege,  B. C. I .T. , and t h e  Un ive r s i ty  
of B r i t i s n  Colunbia ,  t e a c n e r s  w i l l  become aware o f  t h e  l e a r n i n g  
r e sources  a v a i l a b l e  and t h e  young people  and t n e  a d u l t  community 
w i l l  become a w a r e  of t n e  c o n t i n u i t y  of educa t ion .  

I n  informal d i s c u s s i o n s ,  D r .  B i rcn ,  t h e  Dean of t h e  
Facul ty  of Educat ion a t  Simon F r a s e r  Un ive r s i ty ,  expressed  i n t e r e s t  
iq having s t u d e n t  t e a c h e r s  involved  i n  t n e  S.L. C. p r o j e c t .  Tne 
Committee e n v i s a g e s  mutual ly  b e n e f i c i a l  co-operat ion developing 
between t h e  U n i v e r s i t y  and t n e  S.L.C. t o  provide  a t r a i n i n g  
f a c i l i t y  f o r  P r o f e s s i o n a l  Development Program s tuden t s .  T ie  
Univers i ty  w i l l  be a v a i l a b l e  as a resource .  The computor -~c ience  
program at  durnaby North u s i n g  tire computor at SFU, and t h e  
P r o j e c t  Canada U a s t  which is us ing  t h e  Learning Resources Centre 
are i n d i c a t i v e  of t h e  many r e s o u r c e s  a v a i l a b l e  b u t ,  as ' ye t ,  



untapped. 

THE STUDi34T LEAKJIiiG COMMUdI'I'Y WILL BE A SUCCESS ONLY I F  IT LIGHTS 
TkIE WAY TO NEd POSSIBILITIES I i J  HUMAH EMDEAVOUilo 

N e w  approaches  are be ing  t r i e d  i n  s e v e r a l  school  d i s t r i c t s  
of t ne  Province,  On t R e  lower  mainlana, t h e  School doaras  of Z e s t  
Vancouver, Vancouver, Su r r ey ,  and ~iew Westminster  nave i n i t i a t e d  
t n e  s e t t i n g  up o f  at least one a l t e r n a t e  school .  d e s t  Vancouver 
has  e s t a b l i s h e d  an a l t e r n a t e  J u n i o r  Sacondary School (Grades 8 
and 9 )  c a l l e d  "The S e n t i n e l  S a t e l l i t e  School", Vancouver has  
s e v e r a l  2 r o j e c t s  i n c l u d i n g  t n e  KerrisddLe Elementary Glasser 
School.  Sur rey  has, i n  t h e  last  yea r ,  launched s e v e r a l  educa- 
t i o n a l  a l t e r n a t i v e s  i n c l u d i n g  a Glas se r  Scnool and a p r o j e c t  
very similar t o  t h e  above p roposa l ,  New Westminqter is expe r i -  
menting wi th  a sinall a l t e r n a t e  school  f o r  "drop-outst'. 

The P r o v i n c i a l  Government's appointment o f  John Bremer, 
a man who has  been a s s o c i a t e d  wi th  educa t iona l  a l t e r n a t i v e s ,  ha s  
a roused  wide i n t e r e s t  i n  t h e  Province and i n  t h i s  d i s t r i c t  t o  
the concept o f  a l t e r n a t i v e s .  T h i s  i s  an opportune moment f o r  o u r  
d i s t r i c t  t o  meet t h e  cha l l enge  of  e a u c a t i o n a l  change, 


