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ABSTRACT , 
-- -- I I 

This study involved the development and partial "validation 
, 

of a care-oriented measure of moral development based upon Carol 

Gilligan's theory. The relationship of this newly-developed 

measure to ego identity and20 Kohlberg's justice-oriented 

.system was also investigated. 

Several researchers concerned with sex di f ferenGspinmTral 

development have found that women typically score lower than men - 
on Kohlberg's mvsur$..Gilligan suggested that this difference 

.I 
might disappear if moral development were defined appropr;ately 

differe$tially fo'r men and women. 
I 

Gilligan has delineated various leveis of "the Ethic of 
3 - - 

Care" that p rport to represent women's m0r development. The "k 
main purpose of the present study was to construct and validate 

a measureof moral-dwefopmem (ECI-) based--upon-Gil-rigan's - 

i- ,' 

description of feminine care-based levels of moral thought. In 

order to determine construct validity, the relationship between 

the ECI and ego identity was examined. Also, a ~ohlbergian 
,- 

measure of morality was included to estabJ2sh soncurrent 
-,. =k 

validity. 
/' 

//' - 
Eighty-six female undergraduate students between the ages of 

seventeen ana twenty-six were seen individually by two female 

- experimenters. The two morality tests were a-dministere8 by 

different experimenters,and the order of t'he two tests was 

i i i  



-- - 
count,e~rba~ancrd. The identity interview wac " v e i  b s ~ ~ - k h - i  

0 * 
twd morality measures, - 

-- 
i 

Inter-rater reliabilities using three independeht raters ' - 
- >  i 

were in the .go's and .901s, indicatinp that the Ethic of Care ? 
- 

stages can be determined with a fair degree of inter-scorer - - 
ayement. A significant positive correlation between the 

Kohlbergian measure and Phe ECI was found. The ECI was also. 
% 

- - -- - -- - 

significantly related to age. As hypothesized, subjects high on 

the ECI were higher i n  identity than subjects'low on the ECI, 

and the ECI was found to discriminate better among the identity 
* -- -- - - 

- statuses than,the Kohlbergian test. 

%. T,his study supports ~illigan's theory that there afe various 
1 

stagek of the Ethic of Care and it suggests that these may 

-- foliou a develepmental sequence. The implications for f u t ~ u r e  

research are discussed. 
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Long afterward, Oedipus, old and blinded, walked the - + -  

roads. He smeiled'a familiar smell. I t  was.the sphinx. 
O e d i p s  said, "1  want tc ask one question. Why didn't f 
-recognize my mother?" "You gave the wrong answer," said 
the Sphinx. "But that was what made everything 
possible," said Oedipus. "No," she said. "When I asked, 
What walks on four legs in the morning. two at noon, and 
three in the evening, you answered, Man. You didn't say 
anything about woman." "When you say Man," said Oedipus, 

,,- "you include women too. Everyone knows that." she said, 
"That's ~ h a t ~ y o u  chink." 

Muriel Rukeyser 

xii 



CHAPTER I 

The Issue of Women's Development and Psychological Theory - - 

Within the areas of ego identity and moral development there - 
is growing awareness and concern about sex differences and the 

- - -  
- - - - - - - - - 

need for more adequate, expanded theories and measures that 

include-the values and thoughts of women. Both theoretical and 
. - 

empirical attention have focused primarily on male development 

while female development has been comparatively neglected. I t  

has been argued, for instance, that Erikson's descriptions 

( 1950: 1959; 17968)-of identity development are normative for 

males but not for females (Gallatin, 1975; Matteson, 1975). 

While the heuristic value of Erikson's theoretical groundwork in 

these areas cannot be doubted, questions have arisen concerning 
- -- - - -- - - -- - 

- - - - -- -- 

@ 

the adequacy with which his theory can accommodate specific 

aspects of i'dentity development, Several writers and researchers 

have cautioned that male and female identity development may.be -- - 

processes whose difference isunderplayed by Erikson. For 

example, Douvan ,and Adelson f 1966) concluded that there is not 

one, but two identity crises: the masculine and the feminine. 

' These investigators regard the,fernale task of adolescence as a - 
- 
truce between, or integration of, conflicting goals (achievement 

* 

7 s .  rnarriage/motherhoodj. They also suggest that the order of 

Erikson's developmental tasks of,adolescence and young addthood 

- identity and intimacy, respectively - may actually be 



- 5  

confronted in reverse order by women. other' researchers have 

sr+ggest~--a*~dvke~1mim1y, that the identity and intimac; 

stages are merged in women (Jossel.son, 1 9 7 3 1  Josselson, 

Greenberger 6 Mcfonochie, 1977). Josselson, et al. ( 1 9 7 7 )  . 

believe that due to such a merger, for females "identity 

development proceeds at a deeper.and less tangible level ..." ( p .  

l64), and that understanding of female development in 
\ 

adolescence is a far more complicated task than the 
--- - -- -- 

understanding of male deve10pmenf~ They see female -development 

being "quieter, subtler" fp. 1 6 2 ) .  While Marcia (1980) states 

that ". . . the identity formation process takes longer for women 
than for  men (just as the estabiishment df intimacy probably 

d takes longer for men)" (p. 1791, Hodgson and Fischer (1979) 

* conclude thaf female ident.ity development is not necessarily 

delayed, but that i c  follows different pathways. 

Similarly, several researchers in the area of moral 

developmefit suggest a -  therr-are-two gender-rerat-e-d -- -- 
h. 

developmental paths, "justicen representing the thinking of . 

males - and "care" representing the conception of females 

(Gilligan, 1982: Langdale. 1983; Lyons, 1983). Gilligan 11979 :  

1982) connects the recurrent problems in interpreting wome~'s 
- - 

development tc the repeated omissi~n of womec from tne critical - 

theOKbuilding studies 3 1  psycho1qical research. Congeque!nriy, 

. . theories in the soc:a; sciences may reflect a consistent 

observational and eva1r;azive bias. Measurements have .iafgely 

been derived and standardize3 OF the basis of men's observations 



exclusively dram from studie's of males. Gilligan ( 1982) states 
, . - -- - - - -- 

that 

The disparity between women's experience and the 
representation of human development, noted through the 
psychological literature, has generally been seen to * L1 

signify a problem in women's development. Instead, the 
failure of women to fit existing models of human growth 
may point to a problem in the representation, a 
limitation in the conception of human conditior:, an 
omission of certain truths about life, (p, 21 

- - - - - - - -- - - - - - -- - 

Moral Developmen: - and Identity Formation 

Theoretically, there is a clo'se link between ego identity 
t b  .a 

and morality. Both are assumexto be related to cognitive 

development (Marcia, Waterman & Matteson,'in preparation) and 

development in both involves-similar processes, such as 

diseqcilibration o r  conflict, exploration and conimitment. Marcia 

_( r 98B1 sugqes t s that-*go- -grm&h occurs in the identityyLcrmat ion - 

process of exploration (invciving some conflict) 2nd commitment. 

Kohfberg  and Krarner (~969) emphasize the importance of conflict 

(expioration) for moral development in terms of generating 

movement from stage to stage and also of commitment in the form 
-- 

of stabilization (greazer s t a g e  "purity"), resulting in a 

greater consistency between structure and action. Murphy and . 

Gilligan (1980) relaze mcral deve.lopment to ego development in - 

l a t e  adcieseence Dy gosicin2 experiences of commitment and 

responsibility as critical tc both developmental processes. It  

seems reas~nable ro-infer r h a r  going through a crisis or 



- 
expfm-at-torrperioduith regard rq one's identity 

- - moral reasoning to a significant degree (and perha 

versa). I 
various .writers have made such a connection between identity 

-* 
' d  

and moral development?' Gilligan ( 1982)  points out that there \is 

a close tie in women's thinking about the self and morality. 
4 

Marcia 119001 speculates that identity and moral 
- - - - - - - - 

- 

linked reciprocally; whereas Kohlberg ( 1 9 7 3 )  believes that 
* 

certain features of ego development are a necessary but not 

sufficient conditim for the development of moral structures. 
\ 

Kohlberg and Gilligan ( i 9 y l )  state that "Erikson's picture,of an \ 
adolescent stage of identity crisis and its resolutions ... is a \ 

upon formal logical thought and of questioning 

(p. 1078) .  \ 

Research appears to confira at least the moral thought " 4' 
aspect of this assumption. Podd (1972) and Poppen ( 1 9 7 4 )  found - 
subjects high irr ego identit! (Identity Achiever'and Moratoriumf 

rn 

to function at postconventional levels of morai development 

while subjects i 3 u  ir. idezriry [Foreclosure and Identity 

i iff us ion) tend& Ec be at pre~snventional and conven::cr>a? - 
* 

levels of moral deveio?nez:. Alzhough this is. disputed -1; Caub le  



that the same positive re~tion'shi~ holds for women (Hult, 1979; 
- - 

Poppen, 1974). All the subjects were male both in the research 

by Podd ( 1972) and Leiper ( I981 ,,&there were only six fem~le 
, 

subjects in Rowe and Marciaf&980) study. Consequently, Hult's 
/ 

(1979) and Poppen's (1974) findings are in need of replication 

in order to confirm the relationship between idenfclfy and moral 

Furthermore, several researchers concerned with sex 
4 - 

differences in moral development have found that women typically 

score lower than men on Kohlberg's measure (e.9. Haan, 1978; 
J 
-> 

Holstein, 1976; Langdale,. 1983; Pratt, ~olding & Hunter, 1983). 
. * 

Gilligan (1982) suggests that this difference may disappear if 

moral development is defined appropriately- differentially for. 

men and women. 

measure of moral development based upon ~illigan's ( 1982 

description of feminine care-oriented levels of moral thought, 

and to use this test as well as a Kohlbergian test of moral 
1- 

thought to explore the relationship betweeen ego identity and 

moral dqvelopment in women. I t  was hypothesized tha-t the 

relationship between egc identity and morality would be gr.eater 

for rhe new. measure than for the Kohlbergian one. 
- 



Grl'ksonn's 'rheory of Identity Development 

- Erikson (1950: 1959: 1968)  proposed that ego growth follows 

a series of stages through eight psychosocial crises experienced 
d 

I 
during the life cycle. Each of these eight normatiwe crises - - 
presents the ind'ividual with a challenge which the person will 

meet for better or worse depending upon the current maturity of 
- - - -< -- --- - - 

the person's ego functions and the support received from 

society.   he .core of this theory is the epigenetic 'developmental 

scheme which postulates a series of issues linked to life 

stages. The quality of resolution at any one stage influences 

the possibilities for resolution of cubsequent stage. 

The adolescent's primary task, as described in Erikson's 

(1968) "eight stages of man"; is to develop a sense of personal . ,  
J 

identity or to risk identity confusion. However, Erikson is 

- - c k a r  -that the--two-p&r-outcomes he- describes are ~ p g o ~ i l t e ~ n d ~ ~ -  

of a range of possible solutions. It is more likely that an 

adolescent would .fall somewhere between identity and idenPi ty 
' 

. confusion, resolving some but not,all of the conflicts which 

comprise the identity - cbnf lict. Marcia ( 1980) 'defines identity 

as "a. self-structure - A 'internal, self-constru$?d, dyndrnic . 

organization of drives, abilities, beliefs and individual 
4: 

hiSto.ryn (p. 1 5 9 ) .  He points out that the identity structure isi 

dynamic, not static and that over a period of time the entire 

gestalt may shift.   he key word in-comprehending 

involved in a sense of identity is "continuity", 



c ~ ~ v e ~ f e s + f r - 6 n m ~ f t e ~ ~ ~ d e c i - S i - o ~ 1 1 r f  a c t ?  1 m a y  

- proceed. "The sense of ego identity is the accrued confidence 
- - --- -- 

that one's ability to maintain inner sameness and continuity, a 

-one's ego in the psycbdlogical sense is matched by the sameness 

and continuity of one's meaoing for others." (~rikson, 1959; p. 

89). According to Blos (1962); late adolescence is primarily a 

phase of consol.idation, where general integrative processes 

occur: ego synthesis, patterning and channeling.--"I t--is the-task 

of late adolescence to arrive at a final settlement, which the 

young person subjectively feels to be 'my way of life'" IBlos, 

Ego Identity Statuses 

1 Marcia ~(1966) has-operationalized Erikson's ego identity 

formation as four identity statuses, or modes of identity 
- - - - - --- - - -- - - -- - 

- ---- --- - 

resolution. The four identity statuses are as iollows: 

Identity Achievement is the most developmentally advanced 

status. The individual has gone through a period of 

exploration of altern-itives and has made well-defined 

t commit ents. 

Moratorium is the predecessor to Identity Achievement. Here, 

the person is in the exploration period with commitments - 
only vaguely formed. 

Foreclosure refers to the individual who has undezgcme ~ o ,  - -  

or very little, exploration, and remains firmly committed to 

childhood-based values. -- - 



the statuses, is comprised of persons who, whether having 

explored alternqtives or not, 

definite directions in their lives. 

\ 

Research -- on Sex Differences 2 Identity Development 
5 

/' 1 
,' 

Ego identity has-been investigated most-extensively by-meansp--- 

of the semi-structured identity status interview developed by 

/ 
/" Marcia (1966). It utilizes process variables of exploration of 

alternatives (crisis) and degree of commitment in the content . 

areas of occupation, religion and politics. More recently the 

areas have been extended to include sex role attitudes and 

beliefs about personal sexuality, thus incorporating 

" interpersonal material within the interview (~arcia. 1980; 

Rogov, Marcia & Tugoski, 190% Schiedel 6 Marcia. 1985). 
- - - - - - - 

- - 

-- - -- 

According to ~arcia, et al. (in preparation), the interpersonal 

2rea was added because it was thought to be particularly 

relevant for women. Theoretical support for the addition of a 

sexual-interpersonal area was based upon Erikson's (1968) 
a 

discussion of "inner-space" issues as important. for wdmen and 

upon Douvan and Adelson's ( 1 9 6 6 )  empirical w6rk indicati'ng the 
< .  

importance of interpersonal issues in the psychosocial 

development of adolescent girls. These f i n w g s  were icated 

by Josselson, Gre-enberger and McConochie in a la ter  stu&y 

. (1977). However, there has been growing support for the value of 

a common interview for men and women, indicating that 
pl 



interpersonal-sexual concerns are important for both male and 
- -- 2 x 

female identity development (Grotevant , Thorbecke 6; ~ e ~ e r y  1982; 

~odgson 6 Fischer, 1979; Hopkins, 1-982: Matteson-, 1977; Rogow, - 
et al., t 9 8 3 j .  + -, 

A long series of studies hat2e' supported the v21idity of , . 
'"r 

~riks~n's theory and Marcia's approach' to the study of -identity 

P deve opment in males (see Bourne, 1977a,b; ~arcia, 1980; Marcia, 
- - -  . & ip=s - - 

et al., in preparation, for research review). However,-p- 
C 

of femaie identity development have been fewerp and mor6 

ambliguous as well as contradictory in their findings. For 

example, some studies suggest that females' identity formation, - - - -  

I 

in comparision to males', may be less'dependent upon 

occupational and more dependent upon affiliative factors such as 

religion (e;g. ~onstantino~l;, 1969: Josselson, 1973; Josselson 
0 

et al., 1977; LaVoie, 1976; Toder & Marcia, 1973).'0ther studies 
I 

report that occupational identity appears to be as meaningful 
- - - -. - - - - - - - - - -- 

and- important to women as to men (e.g,"Hopkins, 1982; Kacerguis 

b Adams, 1980;,Waterrnan & Nevid, 1977). Hodgson and Fischer 

(1979) concluded that males focus on intrapersonal aspects of 

identity, while females focus on interpersonal aspects, 

suggesting a characteristic sex difference in identity 3 

development. 

, T k s  conclusion has been suppor-ted by recent research. 

Examining gender differences among high chool students in the a 
sexual-interpersonal area of identi3 development, Grotevant and 

Thorbecke ( 1982 ) "  'round that expressiveness f f  emininity) was 



* 
important to theinte~ersonal asppct .of identity 2nd that 

females were somewhat higher in identity in the interpersonal 
- 

area than were males. The authors noted "... it appears that for 
young men, vocational and interpersonal identity achievgment 

proceed independently.. . For young women, it appears impor-tant 
to negotiate identity achievement in the interpersonal domain in 

order to be engaged in occupational identity •’ormat ion" (pp. 

488-4891. Supporting and expanding somewhat on these-f-kn3i ngs-, - 

a 
Arzher (in press) noted the greater salience of the 

,career/marriage issue for high school girls than for boys. 

- Bilsker, Schiedel and Marcia ( 1 9 8 5 )  fourd tha.tt ideolo&?, . 

(religion and politics) was the most important area for men's . a \ 
identity development wni-le the interpersonal area (sexuality and 

sex roles) was most important for women's identity, although 

both men and women said that thkinterpersonal area was'most 

important to them. Kroger (1986aI studying adolescent and adult 

for women center primariay on interpersonal areas. Marcia; et . . 

31, (in preparation) state that Kroger (1986b) describes 

accurately many identity researchers' . impressions 6f differences 

between male, and female identity formation: "Fjather than 

decisions *about individual content areas, meta decisions about 
- -- 

- ?-: . .. how to balance cornpetins identity contents and at the same time 
- . v 

consider the implications for*'significant others seemed tc 4 

capture identity concerns for many *women frcIm thins-mple: IF. 

1 5 ) .  Archer (in press) notes that her findings suggest that 

females " . . . not only have a more conplex identity to. establish 



qefine themselves in, but also because their societal 
- - -- - - -- - -- 

orientation is less popular and less well supported" *ip. ,l4). 

There have been conflicting reports on the pattern of, 

identity status grouping for women. Marcia, et al. (in 

preparation) report that while almost all studies with men have 

demonstrated a high-low identity status grouping: Achievement 
r 

- - - - - -- -- 

plus Moratorium, Foreclosure plus Diffbsion, this has not been 

true for women. Beginning with the first women's study by Marcia 

and Friedman in 1370, Foreclosure women ten 83' e t~ score 
- 
-- - 

similarly on dependent variables to Achievement women, and 

Moratorium women were more similar to piffusions than. to , f 

Achievements (e.g..LaVoie, 1976; Schenkel, 1975; Toder & Ma-rcia, 

1973). As Marcia, et al. fin preparat\ion) poiwout, this 

finding was perplexing, especially in light of the somewhat 

negative consequences of Foreclosure for men. Lt locked as-i f- i - - -  -- 
- -- - - - - - - - - - - - - - - - - - 

Z~velopmental immaturity (~oreclos6re status) was .somehow 
'Gw' 

adaptive for women. However, since \977', out of 16 studies with 

discernible patterns, only four have shown the earlier grouping 

while the remaining 12 conformed to theoretical expectations 

underlying the identity status. construct, i.e. Moratviym.women 
. . 

resembled ~;hievcment vomen.'more than rhej resembled Foreciosure 
n 

women (~arcia, et al., in preparation). It is Marcia'-s opi'nion 

that this change in the ordering-of the statuses for women may 
- 

be attribut5d to: 1 )  change in social conditions and value;, 
a 

e . g .  growing social support for women's occupational identity 



formation, - and 2) the use of more sophistiCatedmr.aurrmrnt., 
P' - - 

e.g. "deeper" ego structural measures such as. toevinger. ( 197.2) .  . 
- -  - 

Marcia, et al. (in preparation) conclude whether for 

socio-political reasons or because of more sophisticated 

measur$ment, or both, the issue of the grouping of the identity 
" .  

statuses for, women is,no longer problematical. Morato~ium women 

morp,closely resemble Identity Achievement women than do 
f .  

Foreclosure womenF . 49). Still; it is interestingland------- - 

somewhat perplexing-.to think that s ~ c i ~ - ~ o l i t i c a l  changes a n d i o r  

. improved measures should affect women only. Does thiLs'imply that1 . 
-A 

0 

women are more influenced by such factors than-men, and i f  5 4  

why? 

In summary, it is apparent upon reviewing the literature on' 

identity resesrch with women that they have caused more 

' "proble~ms" or at least required mor; interpretation andhr 
7 

explanation than men. The reason for this may lie in-the fact 
- - - -- - -- -- -- -- 

-- - - --- - 

- - - 

that Erikson's podel of human development. is essentially a male 

model. As Gilligan ( 1 9 8 2 )  points out, Erikson's chart of 

life-cycle stages is defined by male experience. I n - s p i t e  o f  the ' 

fact that Erikson's ( 1 9 6 8 )  observed sex differences, exemplified 
\ 
\ in his statment that "failure to deveEop fully the pro~lem o f  - 

female youth ... was a severe theoretical handicap" ( p .  2 6 5 ) .  his 

chart of life-cycle stages remains unchanged (Gilligan, 1 9 8 2 ) .  

Also, Marcia's initial identity status measure was developed oa 
- - - - -- 

males only. However, recent research indicates that Marcia's, 

current measure of ego identity revised to include I .  



sexual-interperson& issues is valid for both women and men. 
- - -- - 

This may be due to changes in the content areas,of the identity 

inrer~iew a s  weir as changes in the soc%af status and power of T 
- 

Kohlbera's Theory - of Moral Development 

~ ~ h l b e g g  (1958) commenced his dissertation with the ictent 
- - - - - - - - 

of t d r r y i n g  forward int~)adoiescence Piaget's ( 1 9 6 5 )  pioneering 

:nves~igation of moral development ifi children. He used Piaget's 

general assumptions and method which involved a focus on moral 
7 , 

judgment, defined in terms of justice. Both Piaget and Kohlberg 
- 

assumed that the developing child was a philbsopher, 

constructing meanings around universal categories or questions, 

such as the question of fairness. Piaget's chief method in his 
I 

e a r i y  work was to sse children's comparative evaluations of 

moralLconcep= suchas-naughtiness--or fairness as a vehic-1-e-for---- 

probing their reasoning. After a subject made a comparative 

- evaiuacion with respect to a given pair'of stories differing in 

certain morally ielevaet respects, the subject wduld then be 

asked te explain or justify that evaluation. Kohlberg ( 1 9 6 9 )  

r e r a : n e 3  and inrensifiec? the piagetian focus on justification by 

;rese-z::ns mora: o r  sarial problems and then probing the ways in 
4 

w::c~ subjef:s justify [heir decisions and evaluations with 
\ 

x resperc to : h e i r  proposed solutions. As a means of eliciting 
u 

'. 
\ 

- - - - - -- 

3ustice reasoning, Kohlberg chose to present "hypothetical 
- -  - 

diicmss of ancient vintage that had been discussed by 

13 .  



philosophers" - - - p - (Kohlberg, 1979, p. vii). 

While Piaget (1965) 

(constraint, cooperation, generosityi, Kohlberg (1969: 1971: P 

1973) derived'six stages of moral dev-pment based on extensive 

case analyses of boys ranging in age from 10 to 16 years. These 

six stages were ordered into three distinct levels of moral 

orientation, summarized by Hofjfman (1980) as follows: 

I Preconvent ional - 

Control of conduct is external in two senses; standards 
- 

consist of outer commands and the motive is to avoid ,external 

punishment, obtain rewards, have favors returned and so on. This 
\ 

level characterizes childhood, 

Stage 1 - Obedience and punishment orientation- 

Stage 2 .- Naive hedonistic and instrumental orientation. 

- 
Morality is defined as maintaining the social order and 

conforming to expectations of others; adherehce to established 

norms is the essence of moral obligation. Control of conduct is 

external in that standards consist of rules and expectations 

attachment or delegated authority. Motivation is largely 

internal ;'although,based upon an: icipat ion of praise or censure 
- 

by sign-icant others, the child now takes t h e  authoriti.~' role 

and ,respects their judgment. Thus, the personal reactioris sf 
- a 



and the moral virtue of the actor. This level is usually 
- 

dominant in late childhood or early adolescence. 

StageP3 - Good boy/girl morality of maintaining good relations. 

Stage 4 - Authcrity and social-order maintaining morality. 

I I I Postconventional - 

Morality is defined as conformity to shared or sharable---- 

standards, rights, duties. Possibility of conflict between two 

socially accepted standards is acknowledged and attempts at a 

rational decision between them are made. There 'is a moral 

obligation to abide by established norms, but only insofar as 

they serve human ends. Control of conduct is internal in two 

'senses: 1) the standards have an inner sourck; and 2) the 

decisiun to act is based upon an inner process of thought and 

judgment concerning right and wrong. This level characterizes 
I?' 

- -- - -- - -  

adolescFnce, thougF many people never attain it . 3- 
1 

Stage 5 - Morality of contr ct and democratically accepted law. 

!? Stage 6 - ~orality of indivi ual principles of conscience. 
- Universal ethical principles. 

Kohiberg's theory anastage schema has generated much 

research'and criticism. While Kohlberg himself (1976) claims 

char the only valid argument against his theory is evidence in . 

iongitudinal data of regressions or stage skipping, his conc-t 

of the moral realm has 'received criticism as being biased 

culturally (Simpson, 19741,  sexually (Gilligan, 1977) and 



politjcally (Sullivan, 1977). Somepsy&dLqists ( e-' - 
& Grief, 1974) nave recommended a total abandonment of 

- 

Ko31berg's theory, claiming that more than a decade of empirical 

research has failed to provide the data necessary to confirm it., 

Other critics have been less harsh, focusing instead on the 

upper half or third of Kohlberg's stages as problematic (Gibbs, - e 

1977; Gilligan, 1977; Puka, 1976; Sullivan, 1977). This line of 

L- criticism has been supported both longitudinally (H~lstc+-n,-----~ 

1976) and cross-culturally (Edwards, 1975; Simpson, 1 9 7 4 )  by 

empirical work which has confirmed the sequentiality of the 

first three stages. while at the same time presenting evidence 

against invariant sequence for stages 4 ,  5 and 6 (Murphy and 
4 

Gilligan, 1980). Gibbs (1977) claims that stages 5 and 6 are 

best considered not as naturally occurring stages in the strict 
- 

Piagetian sense, but rather as metaethical or philosophical - 

(existential) reflections upon the normative judgments of 
-=-- 

4 
- ----- 

earTiGrstagesI Murphy-andzilligan ( 1980) quest io@ this - 
proposal on the basis that without the postconventional level, 

moral stage development ends in adolescence, "at least for 

bright subjects" (p. 78). Murphy and Gilligan (1980) put forth 

another hypothesis, the possibility of cognitive transformation 

in late adolescence or early adulthqod that would provide the 

new structures of  thougntnecessary t c  the devel-opment of a 

different form of moral judgment. 

- --- 

Kohlberg has in recent years made several revisions both in 

his theory and in h i s  six stages. In 1973 he retracted his 



-. - 5 s  
1 

earlier~conclusion that moral development ends in adolescence -x 

2 
- F -  

'and posited instead a kind of structural stage change in -- 
aduf thood. ~ l s o ,  he has revised his Tiankcin which-%he criteria 

for principled moral judgment is radically altered. Murphy and 
0 

Gilligan (1980) p-that postconventional scores are still 

more vulnerable to regression than the conventional scores. In 

summary, at present there seems to be considerable agreement 

among develogmcntal psychologists regarding the validity of the 
- - - - - - - - - - -- - 

?preconventionaf and conventional parts of Kohlbergt.s scheme, 
/ 

while the third, postconventional, remains a terri&ry of both 
- 

empirical and theoreJical dispute. 

'~esearch -- on Sex Differences in Moral Development - 

With regard-to sex differences, Haan ( 1 9 7 8 )  reports that. men 

are vastly over-represented and women under-represented in the 

due to inadequate norms and scoring systems rather than to a 

"moral deficiency" in women. Gilligan (1979) points out that in 

the research from which ~ o h l b e i ~  derives his theory, females 

simply do not exist. Kohlberg's (1958, 1981) six stages that 

describe the development of moral judgment from childhood to 

adulthood are based empirically on a study of 84 boys whose 

development Kohlberg 
+lowed 

for a period of over 20 years. 

Although Kohlberg claims universality for his stage sequence, 

those groups not included in his original sample rarely reach 

the higher stages (Edwards, 1975; Holstein,: 1976) .  Prominent 
> 



among those who thus appear to be deficient in moral development . ' 
- - - - - - -- 

when measured by Kohlberg's scale are women, whose judgments 
- - - - - - - - 

seem to "exeplplify the third stagew (Gilli.gan, 1 9 8 2 ) .  

Langdale ( 1 9 8 3 )  found evidence that female data are 
I 

consistently discordant with Kohlberg's theory in more than a 

dozen studies over a period of fourteen years (Bar-yam, Kohlberg 
4 

& Naame, 1980; Fishkin, Kerriston & MacKinnon, 1973; Gilligan, 
- - - -- 

Kohlberg, Lerner & Belenky, 1970; Haan, Block & smith, 1968; 

Haan, Langer & Kohlberg, 1976; Holstein, 1969; Holstein, 1976; 

Hudgins & Prenticey 1973; Kramer,, 1968; Kuhn. Langer, Kohlberg & 
- 

Haan, 1977; LangdaIe & Gilfigan, 1980; Powers, 1982;, 

Speicher-Dubin, 1982; Turiel, 1 9 7 2 ) .  The general pattern found 

in these studies is-thabthe scores of females are lower than 

thes.scores of males. In Kohlberg's scheme, the scores of females 
/ 

tend tp gravitate toward stage 3, whe're what is right is defined 

in terms of interpersonal relationships, whereas the moral 
- 

- - - -  - - -q- - - - -- - - 
- -- - - - 

judgments of males typically advance linearly toward stages 4 

and 5, where what is right is defined in terms of societal rules 
- - 

and universal principles (langdale, 1 9 8 3 ) .  In her longitudinal 

study of the developnent of the justice orientation in 
4 

adolescents and their parents, Holstein i 1 9 7 6 )  notes that there 

may be a possible sex bias in the Kohlberg scoring standar.ds. 

She states that: 

'one of the hallmarks of stage 3 reasoning is a stress on; 
compassion, sympathy or love as a reason for moral 

- -  

action. Another hallmark of stage 3 is a concern of tTie 
approval of others, especially those in the primary 
group. This latter emphasis "catches" chi'ldren's 
reasoning. But a t  the same time the stage 3 emphasis on 



-- - 

sympathy, so stereotypically part of the female role, is 
rharacterisfic of much adult female reasoning in the 
present study. Many of the women are either 
predominantly stage 3 or, if stage 4, show so much staqe -- 
3 reasoning that their stage score is a mixed one. .. 
Emotional response to moral conflict which is 
exemplified by females more than males results in adult 
female reasoning being categorized with children's. (pp. 
60-61 

Holstein (1976) goes on to say-that the7problem'of where to 

categorize "irrational but morally relevant emotions such as 
> 

compassion, sympathy and love will remain a - problem, -- - -  - -  especially 
- 

in light, of consistent sex differences produced by sco'ring 

standards for these moral passions" (p. 6 1 ) .  Both Haan's (1975) 

and Holstein's (1976) research indicate that the moral judgments 

of women differ from those of men in the greater extent to which 

women's judgments are tied to feelings of empathy and 

compassion. women are also more concerned with the resolution of 

real as opposed to hypothetical dilemmas. Gilligan ( 1 9 8 2 )  and 

Langdale ( 1 9 8 3 )  point out that Piaget's and Kohlberg's a priori . 

- - def-i-nG&on-of-mora-&Sty-in-terms-of- a~single orientation-(i-re: 

justice) does not take into account that, as a result of 

different experiences of interacting with otheis, people may 

- define that domain differently. They argue that in terms of 

factors such as social statui and power and reproductive / 

biology, there are differences in how males and females 
- 

experience their interactions with others. 
3 - 

Afthough the primacy of the rule-centered justice 
\ 

\$ orientation is rie&rly reflecte6 in P i a g e ' s  (1965)  - 

1 

theory-building research, Piaget also discusses a second aspect 

\\ 



of-m-rafitty-~nn~est-hatm~talists have otten s t r e s sed ' the  

conflict between justice and love - -- - since - - - "justice ofFen 

prescribes what is reproved by love and vice versan (p. 323). 

For example, in her critique of moral philosophy, ~urdoch 

( 1 9 7 0 ) ~  the British novelist and-philosopher, indicates the need 

for acknowledging a conception of .love as central to people and 

to moral theory. Discussing the role of "adult conscience", % 

f 

Piaget states thaT "Chariry and the forgiving ofinjilrie~-donF---~- 

to one are, in the eyes of many, far greater things than sheer 

equityn (p. 3 2 3 ) .  Tracing this moral orientation to the 

parentichild relationship, Piaget states that "And here no cfoubt 

is the starting point for that morality of good which we shall 
0 

.see developing alongside,of the morality of right or duty, and 

which in some persons completely replaces itn (p. 195). 

It is interesting and somewhat perplexing to note that 

- Piaget+ot only discttsses-thispother- aspect of rnorali ty,-heakso -7- 

noticed clear sex differences in his study of the rules of the . 

game. The "few little girls" he could find that took any 

interest in the game, seemed l e g  concerned with legal 
4 - 

elaboration, regarding a rule as good "so long as the game 

. repays it" (p. 8 3 ) .  Girls, Piaget observed, are "extremely 

t~lerant", more, willing to make exceptions and more "easily 

reconciled to,innovations" (p. 8 3 ) .  As a result, Piaget 

concluded that "the legal sense is far less developed in little 
- - - - 

girls than in boysw ( p .  7 7 ) .  This view echoes Freud's (1961) 
? 9 

opinion that women "show, less sense of justice than men, . . . 
- 



they are lesrready to submit to the great exi9enci.e~ of life,.. 
- 

they are more.often influehced in their judgements 6y feelings 
- - - -  - 

of affection or hostilityn (pp. 257-258). Yet, Piaget did mot 

investigate this difference motp, thoroughly. Instead, he 

generally equated child development with male development 

(Gilligan, 1982), a bias that has permeated - - many areas in 

psychology. As Langdale (1983)points out, the generalization of 
/ 

findings on ,studies of males to all human beings is- f r-e-q-ue-ntl-y 

made on the basis of "no female data at alln (p. 41). She states ' 

that the ethical problem created by "the confusion betweep a 

male standard and a human standard in moral development 

researchn ( p .  4 5 )  has been identified by McClel3and (1975) in 

his review of psychological gender differences: 

Psychologists have found sex differences in their 
studies from the very moment they started doing 
empirical research. The difficulty in drawing 
conclusions from this mass of data is that they have 
tended to regard male behaqior as the norm and female 
data as some kind of deviation from that norm. (p. 81) 
- - - - - - - - - - - - - - -- - - - -- - - - --- 

Reiterating this problem, Rohrbaugh (1979) notes the 

consequences for females : 

A woman cannot win when she is defined in totally male 
terms... psychology has been a male rather than a human 
science. The theories have been developed by males, the 
values have been male, and the studies have perpetuated 
myths about sex differences and male superiority. Women 
are the losers. (p. 4 6 3 )  

Unlike Piaget, Kohlberg initially did not consider any other 

aspect of moralityoas important (Langdale, 1983). As cited in 
- - -- 

Langdale (19831, Kohlberg, ~evine and Hewer (1983) state that: 



Our starting assumptions . .. led to t k  design of a - 
research instrument measuring reasoning about dilemmas 
of conflicting rights or of the distribution of scarce 
resources; that is, iustice concerns.F,rn not use -- 
dilemmas about prosocial concerns that were not 
frameable as rights conflicts. Besides this limitation - 
to justice dilemmas, we focussed our -probing questions 
and scoring procedures on eliciting judgments that were 
prescriptive and universalizabla, ihile-iqnorin 
statements of personal feelin•÷ - and those - that a?tempted 
to rewrite the dilemma situation - in order - to resolve it. - 
G p .  161-163)(~mphasis added.) 

However, according to Langdale ( 1 9 8 3 ) ~  in the current 
- -- - 

presentation of his theory as "a pure theory of justice" 

7 Kohlberg makes a distinction between the justice orientation and 
-=L 

what he refers to as "the personal sphere of morality" 
- - flangdale, 1983, p. 25)., Kohlberg states that *we think that- 

\- 

such 'personal' morality - is a part of the moral domain..; we 
-3 

also feel that our justice stages can be directly applied to 

this 'personal' domain" ( p .  4 7 ) .  Langdale (1983) concludes that 

Kohlberg sees the "personal" domain as secondary and ultimately 

subsumed within the justice orientation. There is empirical 
- -- . -- - - - -- - -- - -- - -- - - - - - 

esfffdence that the way in which Kohlberg has applied his justice 
, 

stages to the "personal" domain frequently results in the 7- 
thinking of women being classified with that of children 

(Gilligan, 1982, Holstein, 1976). It  remains to be seen whether 

women will fare any better with Kohlberg's new scoring system. 

The attack on Kohlberg's theory as ing sex biased has not pd 
gone unanswered. In defense of Kohlberg's scheme, Walker (1984) 

B 
in his review article concluded that very few sex differences in 

- -  - -- 

moral development have been found. This concPusion was b.ased 

upon the traditional method of literature review as w6ll as a 



- \ '  
. - 

metaanalysis of the studies reviewed, -. wsting the hypothsis 
-- 

that males are more advanced than fexhale's'in moral seasoning. P 

. . 
- - -L - -- 

Walker reports that nalthough the trend was in the predicted 

direction, this pattern was not significant. .:" (p. 687). To 
. - 

support his view, Walker noted that of the 108 studies . 

summarL~ed in his review "only eight clearly indicated / / 
/ 

significant differences favoring males" ( p .  688). These findings 

are explained by-Walker as being due to flawed methodology, / 
- - - - -  - . ,  

primarily because sex and occupational eduiational dif ferences,- . 

,/ .. 
were confounded. In addition, he notes that most studies ,A .. 

4 

reporting sex differences relied on early stage definitions and . - - 
.'- 

scoring procedures, thus representing "measurement artifacts". ' '  

. 
Generally, Walker (1984) appears to beoof the bpinion that 

his review and netaanalysis estabfish that there is no sex bias 

inherent in ~ohlberg's moral developmental theory. However., this - 

conclusion may be somewhat premature. For example, the argument- 
-- - - - - - - - - - -- - - - -- - - - - - - - - - - - - - - -- - - - - 

that the sex differences found in several studies represent , 

/' ' 
"measurement artifacts", is exactly the point made by-the 

critics of Kohlberg's scheme. Gilligan (1982) and'langdale 

(1983) argue that women tend to score lower than men in moral 
I 

reasoning because Kohlberg's measure is based upon and thus 

favors the thinking of men (justice). As Kohlberg's system pulls 

f ~ r  %stice reasoning, women, representing a different moral 
-(' - 

- 
- 

orientation (care), frequently get misscored at stage 3 since 

this is the only stage where both the' justice and care - -- 

orientation.~ are represented. According to ~alke'r,. Colby (1978) 



claimed that recent revisions in Kohlberg's manual should' 
t 

'"eliminate the tendency to underestimate the reasoning of 
- -- 4 

females because of particular content, e.g. focus on 

-, relati,onsh.ips, love and caringn ( p ,  688). There is, however, to 
Y 

date too little evidence Lo accepr this claim. I t  is interesting 

to note that Colby aamits to such a tendency while at the same 
/' 

time asserting that there is nQ sex bias in Kohlberg's approach. 

- -- - - - -- - -- - - 

I Walker argues tha; the sex differences found are due to 
I 

; confounding sex with educational and/or occupational 
, 
; differences, i.e:the males had careers while the 'females were 
I-. 
i housewivgs. The logical, implicit solution to this 

/ interpretation o•’ the problem of discordant female data is that 
, 

the pro%lem would be solved if females had the same educakional 
- - 

or occupational experiences and, hence, thought 1 i ke males -- 

I 

(Langdale, 1983). Kohlberg (-1969; 1973) postulates that level of 

moral development is influenced by cognitive prerequisites and 
- - - - -  - - -  -- - - - -- -- - - -- -- -- - -- 

, 
I 

by exposure to soci'qmoral experiences, which provide roletaking 
I 

opportunities in conflict situatiorfs. According to Walker (1984) 

I these experiences arise "both through interpersonal 

relationships with family.and friends and through real 
A' 

participation in the economic political, and legai institutions 

of societyn (p.-678):By "explaining awayn gender differences in 

moral reasoning on the basis that the males had more education 

and/or careers, walker seems to say that the experienc6s of a 

housewife will doom awoman to stay developmentally as a child 
I 

- in moral reasoning. In other words, the sociomoral experiences 



- -- - - 

\ 

- - -- throuqh interpersonal relationships with fami,ly and . 

friends bay impede growth while "real participation in the 
- - -- 

economic, political, and legal institutionsn enhance. it. This 

may or may not' be true, but it seems reasonable to assume that, 

females, also learn something from their experiences, be it hs-a , 

housewife o; 3 s  a professional. From different experiences one 

, would learn diiferent things (Langdale, 1 9 8 3 ) ~  and Kohlberg's1 

stage sequence, developed from an exc$usively male - sample,-may- - - 

kc D = 

simply not relate as well to the female as to the male 

Langdale ( 1 9 8 3 )  argues that "explaining away" gender 

differences in'terms of "background variablesn such as 

occupati-on, education, social class, etc., do not explain away - , . 

gender differences at all. Instead, the findings call attention . 
to the, interrelitionship between moral thinking, edperience and 

gender. Lyons (1983) and Langdale (1983) included 
- - - - - - - -- -- - -- - - - 

I 

&men in their ktudies and matched the male and 

on education,, occupation and social 

.level). In both studies, womenawere 

of care morc frequently than rights 
L 

con•’ licts.  his' supports Gilligant s 

consistently demonstrate- a morality 

class (all held a 

found to use considerations 
, ' 

in the resolution of moral 
9 

hypothesis that women .. . 

of care regardless of their ' 

profession. Also, Langdale (1983) found thaf) females had mo-re /' - 

stage 3 presence scores arross&e life cycle than do maJes. She 

repo'rts that the scores of adult males were consistent with- what r - p  
--- 

would be expected in an age-related developme3tal~sequence in a 
1 

.' -4 



1 i fe-cycl e s ~ p 1 - e , w w h i l e ~ h e C s ~ ~ ~ ~ ~ u e  re n o t . * 

Stage 5 was for example found in 45.2% of the adult males and 
- -- 

only 23.3% of the adult females. Thus her findings contradict 

Walker's and Ko@lbergls and his associates' conclusion that what 
1 

appear as gender differences in moral developmmt redearch 
, ' 

actually reflect differences in the variables - of educat i e  

3 .  
occupation and social class. Matching males and females on these 

: var~iables, the general pattern in tangdale' s - (  1983 ) f  emaledab;t-7 
?* 

a, 
v - stir% replicated the pattern previously reported, i.e. the - 

gravitation-of the scores c f  females toward stage 3 in O 

Kohlberg's developmental sequence 
O L  % 

Finally, it should be noted that ~alkr-(1984) in his 
%ap 

metaanalysis pooled together all the studies revfewed, those 

involving children as well as adolescents and adults. This may 

. explain his non-significant results as research on children 

- genezklly show as different-pattern than researcn on adults, 1 . e .  . 
- 

girls have been found to score higher than boys (e.g. Blaggio, 
a f 

1976.; Blatt & Kohlberg, 1975; Krebs & Gillmote, 1982; Turiel, 

1976). In fact, due to their different orientation a young - 
girls may tend to be overscored as stage 3-(the on1 

d 

Kohlberg's scheme related to the care orientation) just as adult 

women rend to be underscored. In support of this suggestion, i: 

can be noted from Walker's Table 1 that in a study on 13 year 

old children by Saltzstein, Diamond, and Belenuy ( 1 9 7 2 1 ,  the ----- - 
0 

girls tended to be at stage 3 while boys tended to cluster a: 

lower sta es. It is recommended that a separate metaanalysis be B 





. of describinq -- -- - -- -- the relationship between other and self" 
- 7 

(Gilligan, 1982; p. 1 ) .  She observed that.women appegr to have 
- - -- - - - - - - 

different persp-ectiws, different notions of what is of value in 

life, and different constructions of moral problems. Women are 

concerned'about relationships and responsibilities rather than 
1 

individual rights and justice. I t  is Gilligan's (1982')  opinion 

k h a t  women's "morality of responsibility" or "ethic of care" 

represents a different moral conception that providesjan - --- --- 

alternative conception of maturity. / 
Given the difference in women's conceptions of seli and 
morality, women bring to the life cycle 2 different - 

point of view and order human experiences in terms of - - 

different priorities ... And because women's sense of 
integrity appears to be entwined with an ethic of care, 
so that to see themselves as women-is to see themselves 
in a relationship of connection, the major transitions 
in women's lives would seem to involve changes in the 
understanding and activities of care. (pp. 22 b 1 7 1 )  

While women traditionally are urged toward a "morality of 
, 

responsibility", in contrast, men are socialized toward a 

"morarity of rights", a c6rEer f autonomy in juagment-and 

action as well as for freedom and non-interference with the 

abstract rights of.individuals. Furtherm~re, Gilligan argues 

that these two patterns cf rights or justice V S  responsibility 

or  care as foci are distinct and independent a p p r ~ a ~ h e s  t o  rnsral - 
- - "  1 

judgment. Only at t h e  most mature levels of deveiopment is an 

integration or a greater convergence of these orientations 

presumed to b? undertaken or even possible (Gilligan, 1 9 7 7 ;  

1 9 6 2 ) .  Attempting to account for the sex d i f  fe;e<ce in these 
- - r - - - 

orientations, Gilligan ( 1 9 8 2 1  refers to the analyses of Nancy 

Chodor~w and Jean Saker Miller. Chodorow ( 1 9 7 4 1  attributes the 



differences that characterize masculine and feminine personality 
- -- 

and roles to the fact that women, universally, are largely 

person of the same gender, girls come to "experience themselves 

as less differentiated, than boys, as more continuous with and 

refated to thg e x t e r n a l  object-world, and as differently 
# 

oriented to their inner object-world as welln (p. 167). 

Consequently, relatioaships and particularly issues of 
- - -- - - -- -- 

dependency, are experienced differentially by women and men. 

' Similarly, Miller f ' r 976 )  calls for "a new psychology of womenn 

= h a t .  recognizes the fact that "wom,en stay with, build on, and 
A ~ 

in a context of attachment and affiliation with others 

q ' s  sense of self becomes very much organized around 

be'ing able to make, and th;n to maintain affiliations and 
\ 

relationships" fp. 831.  Gilligan proposes that since masculinity 

is defined through separation while femininity is defined 

through-a~taghmen t ,male-gender-i-dent i ty is threatened by - 

intimacy while female gender identity is threatened by 

separation. Thus men tend to have dif f icuity with relationships 

, while females tend to have problems with individuation.. This is 

consistent yith the findings of Schiedel and Marcia ( 1 9 8 5 )  

regarding the relationships among gender, sex typing and 

intimacy and egc identity development. According to Gilligan 
, . 

t ! 9 8 2 ) ,  f o r  both meE and women maturity represents a convergence 
- L 

~f = h e  justice and rare orientations. 



Although Gilligan's message is clear and persuasive (i.e. 
i 

- 

women are different, riot deficient), he;. theory has not been 

operationallzed and tnere is little eiiipTricalTesearch to 

support her assertions. However, she does state that her 

Abortion Decision study (Gilligan, 19821 ,  revealed the following 

three female moral perspectives which denote a sequence in the 

development of the "ethic of care"; 

First Perspective 

Focuses on caring for the self -in order to ensure survival. 

- - * 
Transitional Phase - ! f - 

This judgment (i.e. caring for self) is criticized as 
- 

7 

selfish. The criticism signals a new understanding of the 
- 

--- -- 

connection .between self and others which is articulated by the 

- to2cept of responsibility. 
Second Perspective 

Characterized by an elaboration of the concept of 
- 

responsibility acd its fusion with a maternal morality that , 

seeks to ensure care for the dependent and unequal. At this 

point, good is equated with caring for others. 

Transitional Phase - 2 

When only others are legitimized as the recipients of the 
- - 

woman's caie, the exclusion of herself'gives rise to problems in 

relationships, creating a disequilibrium that initiates this 



i 

\ 

\ 
second transition. The equation of conformity~ith care, in its :\ 

conventional definition, and the illogic'of the inequality 

between other and self, lead to a reconsideration o t  

relationships in an effort to sort c!lt the confsionfbetween . 
selksacrif ice and care inherent in thc co~nventic'ns of feminine 

'?ni rd ~erspect ive -.- - 

Focuses on the dyr.amics of relationships and. dissipates 

ter.slnn between selfisiness and responsiblity khrough a new 

understanding of the interconnection between other and self. 

Care becomes the self-chosen principle of a judgment that 

remains psychological in its concern* with re1atio:lships and 

response, but beccme-s universal in its condemnation of 

the 

exploitation and hurt. . 
- 

In summary, according to Gilligan ( 1 9 8 2 ) :  the development of 

an "ethic of caren consists of a progressively morecadequate 

understanding of the psycho1og.y of himan relationships, a n  - 
increasing differentiation of self and other and a growing 

"'comprehension of the dynamics of social interaction. 

E s w y ,  the "ethic of caren reflects a cumulative knowledge 

of human relationships, evolving around the central insight that 
- 

self and other are interdependent. The three perspectives and 

their transitional phases represent different ways of thinking 
- 
- 

C about or apprehending t k i  s c o n n e c t  ion. The end product Ls 

presumably the recognition that because of such interconnection, 



h violence or hurt i s  n the end destructive to everybody just as 
- 

the activity of care enhances both others and self. 

There is some recent research supporting Gilligan's theory. 

In an experimental study based upon the Milgram obedience 
b 

paradigm, females were found to resist pressures to violate a 

norm &gainst harming others to a greater extent than males 

(~ilham & Mann, 1977) .  HO-•’•’man ( 1 9 8 0 )  notes that this finding is 
- - - - - - - - - - - - - 

the more SiiKrkable since "females typically conformto a 
7 

greater degree than males in a variety of experiments having 

gothing to do with moral issuesw (p. 329). On a measure of 

persona; values, Hoffman (1975) found that females reveal-e8 a 

consistently more positive orientation toward humanistic 

concerns, e.g. going out of one's way to help others. By 

rewriting certain of the response issues on Rest's (1979) 

Defining Issues Test fa written Kohlbergian measure*) based on 

Gilligan's hypothesized distinction between a morality of rights 
- - - -  - -  - - - - - -- - - - - - - - - -- - - - - - - - 

and responsibilities, Pratt and Royer (1982) assessed individual 

differences in the tendency to prefer items of these two 

different types. They report partial support for Gilligan's 

(1982) proposed distinction between a morality of rights and a 

morality of responsibility, primarily in their older age qroup 

% 

Consistent witk Giliigap's hypothesis regarding women, Pratt 

and Royer ( 1 9 8 2 )  found that a more feminine ideal self on the 

Bem.Sex Role Inventory ( B S R f  was associated witn a greater 

responsibility focus vs right focus in moral judgment. 



Cmrektion-oforientation and the real self concept were not 

significant. For men, there were no significant correlations 
- - - - - 

with either i d e a l - ~ ~  real self sex role scores, They concluded 

that women with traditionally feminine ideal self-conceptions 

tend to respond to aoral problems in terms of resp.onsiblity 

considerati8ns rather than rights considerations. Interestingly, 

in this study individual differences with regard to moral 

orientation appear to be more closely relatedto sexrrole linked 
P 

conceptions of the self than to gender per se. Ford and Lowery 

11986) investigated the differential use by men and women of the 

just ice and care orientations ,in real-li fe moral conf lictl.   he^ 
A - 

found that the care orientation was a consistent consideration 

for women and the justice orientation was a consistent 
D 

consideration for men. Using the Interpersonal Disposition 

Inventory (Berzins, Welling & Wetter, 1977 )  to examine the 

effects of psychological sex role, it was'also found that males- 

report the use of the care orientation than less feminine men. 

Levels of masculinity hzi6 no significant influence for men or 

women. I t  is in~eresting to note that in contrast to Pratt and 

Royer's ( 1 9 8 2 )  findinss, in this study th.ere were significant 

sex r o l e  effects f o r  m e r  sriy. 

L y o n s  (19831 offers interview aata from female and male 

chii5ren, adofescezzs a2G a G ~ i r s ,  in supporz of Gilligan's 

assertions t h a t  .here a r e  t w ~  eistinct modes of describi-ng tlie 

self in relati32 t~ srhers - separate/ objective and connected - 



as well as two kihdssof considerations used by ihdividuals in 
b .  I 

-. making moral decisions - justice and care. Lyons developed'a 
- - - - - - - - - 

methodofogy.for systematically and reliably identifying these 

modes of self-definition and moral judgment through the use of 
x 

two coding schemes. With regard to moral judgment, it was foynd 

that individuals use both kinds of considerations in the 

constructioh, resolution and evaluation of real-life moral 

conflicts, but usua-lly one mode predominantly. Lyons (1983)_-- 

reports that while women use considerations of care more . 
frequently than rights and men use cons'iderations of rights more 

/ 
1 

frequently than care, in some instances the reverse wasxtrue. I n  

light of Pratt and Royerts ( 1 9 8 2 )  and Ford and Lowery's ( 1 9 8 6 ) ' .  

findings, perhaps sex-role conceptions of the self are more . 
important than gender per se for both men and women. 

While Lyons (19831  distinguished between the two modes of 

moral judgment on the basis of real-life moral conflicts, 
- ~ - ~ - -  - - - - ~ -  ~ ---- -- 

~angdale ( 1 9 8 3 1 ,  using iyon's coding scheme, investigated the 

relationship he~ween gender an& noral orientation in both 

real-life conflicts and researcher-generated dilemmas (i.e. the 

Heinz, Kathy an6 Sara 5IPemmas). In support of L y ~ n s  and 

Gilligan, Langdalr f ~ c ~ d  that zhere are twc mora1,grientations - 

j u s t i c e  and c a r e ,  b6zh ~f which appeared as di.st;nct frameworks 
r' 

T * for unaerstandin~ m r a - l z y  syszemazically across :he life cycle. 

Again, 'rhp t h i r r k i n g  cf f emies  YZS founj to be primarily v i t h i ' n  

7 -  - -  
the &are orienraci2n art5 =he r n r n i s l n g  of mazes primariTywithin 

e 

the justice arientacis.. L a 2 ~ 5 a L e  aiso distinguishes between 
- 



"closed-question" dilemmas, i.e. participants are asked tp judge 
-3- 

a specified resolution (e.9. stealing, abortion) and 
- -- 

"open-questionn dilemmas, i.e. the resolution is left open to 
/ 

the participants fe,g, the subjects are asked "what should Sara 

do?"i. In her study, Langdale (1983) used two "closed" and two 
P 

"openw dilemmas and found that both "closed-question" dilemmas , 

(Heinz and Kathy) pulled fdr the justice orientation, whiae the 

subjects' responses to the "open-question" - dilemma - (Sara) - - - - were - - -- - - - 

more like their "spontaneousn moral orientation represented by 

their discussion of a real-life moral conflict. Cbnsequently, 

Langdale argues that Kohlberg's representation of moral - - 

- - 

development, being based solely on "closed-question" dil&nmas, 

is a rnisrepre~entatio~ of mo'ral development, particularly ,the 

developm&f++f women who tend spontaneously to use primarily the 

care orienta ion. f l  # 
Consistent with previous studies-(e.g. Haari, 1978; Holstein, 

- ~ - ~ ~ ~ ~- -- - --- -- --- 
't 1 9 7 6 ) ,  Langdale found that on Kohlberg's scheme, the scores of 

females gravitated toward stage 3. She argues that the care 

orientation is confounded with the justice orientation in stage 

3 in Kohlberg's developmental sequence. A s  evidence for her 
\ 

position she cites her findings that: 

! . There is a significant and relarionship between the 

presence of the care orientation in Females as identified 

with Lyons' coding.scheme and the presence of stage 3 as A 

identified with R~Elberg's coding scheme across the l i f e  --Y - c y c l e .  



2. There is not a significant relationship between the presence 
- - - - - -- - - 

of the care orientation and the pr;sence of stages I ,  2, 4 

L- 

3. Individuals (86.4% females, 13.6% males) with care 
4 

represented in their predominant moral orientation score 

have significantly lower "justice reasoning" scores than do 
- 

individuals 168.6% males and 31.2% females) with care 

unrepresented in their predominant moral orientation scores. 
- - - - -- - - - 

Langdale (1983) also found that stage 3 was the oriJly i t a g e  

not related to age. She -states that the evidence that the care 

orientation is related only to stage 3 provides an explanation 
- 

- - 

for the absence. of a signifi-cant relationshipbetween stage 3 

and age, "for whatever the age of a person with the care 

orientation, theTr care orientation thinking will be-categorized 

in stage 3" (p. 254). This is consistent with Holstein's (1976) 

,observation that adult female reasoning is often c tegorized 
- - - - - - -- -- - - - - - - - - - - f - - ---- - 
with children's. 

9 

Thus Lyons and Langdale's findings supper-t Gill igan' s theory 

and indicate a need to construct a'new concept of moral 

development that incorporates the care orientation as a,distinct p 

line of development, As Langdaie 41983) points out, the concept 

of moral maturity needs to include at least both the,justice and  
0 

cale orientations to represent the mature moral reasoning of 

females. Gilligan f 1 9 8 2 i  asserts that it is necessary to 

identify and define developmentai criteria that encompass )he, 

categories of womec's thought, She refers to Haan ( 1 9 7 5 )  who 
1 



5 . resolution of the "more frequently occurring, real-life moral 
- -- 

dilemmas of interpersonal, empathic, fellow-feeling concerns" 
- - 

. (p. 34) which have long been the center of women's moral - . 
1 

* 
concern. According to Gilligan ( 1 9 8 2 ) ~  the conflict between self 

G+ 7 

and other, between autonomy and compassion, constitutes the 

central moral problem for women, posing a dilemma "which the 

•’%minine voice struggles to resolve in it? effort to-reclaim-the 

self and -to solve the moral problem in such a- way that no one is 
< 

hurt" ( p .  7 1 ) .  She also proposes that the dilemma that would - 

test the limits of women's "care" Sdgment would be one where 

helping others is 9 . n  to be "at,,the price of hurting the self:' 

Current Study : 

-- - - -  -- - - - - - - - - - 

while* it has been fairly well-established that there are 

moral orientations, justice and care, this study is the fi/st to 
/ 
/ 

test Gilligan's theory that there are various levels or a 

sequence in the development of the ethic of care. In order to do 

so, the following were constructed: a set of moral dilemmas 
6as 

deemed appropriate for women's concern; and a manual containing 
b 

descriptions .of the five stages of the ethic of care embOdying 

Gilliganfs t 1982) criteria. Fblloving Haan's (1975,) and 
C 

Gilligan's ( 1 9 8 2 )  proposals, the dilemmas involved frequently 

occurring, real-life situations of interpersonal concern where- 
4 

helping others could be at the price of hurting oneself. 





will score higher Gn the Kohlbeggian justice measure of 

moral development than subjects low in ego identity - = .  

(FcreclosureS and Diffusions). 
J 

3. .Subjects higli in ego identity will score higher on the 
\ 

care-orie-d measure of moral development than subjects low 

in ego identity. - .' k!  
4 .  The differences among the identity statuses'in moral - "-- - 

- '.$" 

development proposqd in hypotheses 2 anda'3 will be greater 
3 

for the Ethic of Care Interview than for the Kohlberg'ian 
# \. I 

measure, This expectation is based upon ~illigan's (19827  

assertions that there is a close tie in women's thinking . 

about morality and the self and that women's moral thought 

generally fo1lo;s the care orientation,.rather than the 
h 

. justice origftation. Consequently, the Ethic o f  Care measure 
u 

- 
should better represent women's moral development than €he 

- - - -  --- - - - - - - - - - - - -- - -- - - - - - 

Kohlbergian test and therefore be m6re closely-related to 

the independent measure, ego 



METHOD " - h 

i - - --- -- a -a 

- 
-\ 

. 
~ - 

0 8 .  
" * 

I + 

Subjects f > .  . $  . ar n e e  e 

w L" ""* ~b 0 

i 

I 

rr . , 14 
- ,  

- .  
I * '  

The subjects' were 86 female undergraauate' students at '~imon 
. I  

- l 

Fraser Univers,ity who voluntgered to take part" -in the study. 
1 * 

They ranged in age ftoin 17 tb 26 years. The mean age was 2-0.6-.-->'----' 
0 - < 

Some of the subjects*438) were co~tacted in upper-level - * 

L,.O - =  

Psychology. classes, whiio' others ( 2 3 . )  were contacted informally . , . ' Z  

i Q V 
* - 

- in the hallways of SimonlFraser University. students i h a  wanted - 

to take part in' t h e  study -gave 'their name and telephoGf numbers a A 

. ' -  

and were callegl at a-later time Yo set up an appointm,Gnt. ~The 
/ 

rest of the subjects ( 2 5 )  were firsf year studqnts' who had ' . . I L -- 
m .'. 

signed a "subject pool' "form, giving their nape and telaphone 
. . 

number. The+se subjects veri *called to set up a n  appointment.. A l l  
- -  * -  - - ---- -a%-- the subjects were informzed that ,the study ,involved jnvest'ijtt l n g  

- I,  _r 

C t 

women's views on various social issues. 

d 6 1 

, -. , 

Measures Q .  - 
- 6  a .  - 

I I 
1 '  

t 

C e 
% .  /:. ..-? ;? 

Identity Status ~nterview. Marcia's extehded 
- 

0 r .  T 

semi-structured, standardized inter.viek IRogow et ,.al., .19%3,), w a s G  
.-c+ 

3 

C 

~ s e d  to assess whether or not the subject hgd undergsne .i o r i s i s . .  
. *  ; - 7  

(i.e. exploration of alternatives) and made.:~mrnj"~ments-in'each - - - - ' 

' ,  0 

of. five areas: vocational plans, religion, pol'itics,q sex crdle .-' C - . f . =  * ,  

. attitudes and attitudes concerning sexual in'tercourse . (see, - *. 
D v k 

, 6 -  

40 
d = .  - .P 0 



c u r r e n t  Beliefs, how important these beliefs were to them, 
- 

uhcshe;  their views had changed over time or'were currently 

changing, how t h e i r  attitudes compared with those of their 
- 

parects ,  and how these beliefs were manifested behavioral.1~. 

This interview was used to place subjects ihto one of four 

identity statuses: Identity Achievemen-t, Moratorium, Fcreclosure 

and irlen"tity Diffusion; An identity was- determined -far- -- 

e a c h  area on t h e  basis of the degree of exploratipn and 

subsequent commitment. Based on the pattern of these area 

s ~ i r ~ s e s ,  an overall identity status was decided. Reported 

inter-scorer reliabili ties are usually aroun*&.80% - (Marcia,. 1976; .- 

Moral, Judqment . The Sociomoral Reflection Measure '(SRM) 
developed by John Gibbs is a pencil-and-paper questionnaire 

based upon KohlbergYs-MQral Judgment Interview (MJI ) .  Accordiq 

tc Gibbs and widaman ( 1 9 8 2 ) ~  the SRM has been designed to 

facilitate: t f  scoring and learning to score by eliminating the 

zl3ssification p h a s e  gf the work; and 2') -data collection by 

ei~minating the need for individuali,zed follxw-up questions. 

,,/ Like Kohlberg's measure, the SRM is a production-task measure of 
.). 

rnorsl reasoning whereby subjects must express their thinking 
B 

w i r h  Aspect to moral :dikmmas and associated normative values. 
' . 

There are teo*forms of the SRM, A and B, each consisting of two 
, I  

1 

moral dilemmas followed by sevef-af probe-questions. Form A was / 
6 

. used in this stpdy ( s e e  Appendix B). 



The - -  - SRM yields 'three indices representing the overall stage 

ratings of the protocols. The simplest index is modal stage, tie 
- - - - - - - - - - 

stage ( 1 , 2 , 3 , 4 )  most frequently represented among the protocol 

responses (Gibbs & Widaman, 1982). Psychometrically far more 

differentiated is the Sociomoral Reflection Maturity Score 

(SRMS) which entails a 400-point scale extending from stage 1 

(lowest'possiblr rating = 100) to stage 4 (highest possible 

rating = 4 0 0 ) .  Kohlberg a>&Gibbs --- - differ on one major - point, 

that~~-is the existence and inciusion of a post-conventional fifth 

stage of moral judgment. A secondary index w h h h  represents the 

SRMS in a qualitative summary form is global stage which 

indicates &her a pure stage or a major-minor stage 

combination. The global stage index summarizes the SRMS data 

along a 10-point scale. For example, SRMS ratings 100 thr@ugh , 

125 = stage 1 ;  126-149 = transition l(2); 150-174 = transition 

2 ( 1 ) ;  175-225 = stage 2, etc. In defining scoring discrepancies 

along t h e  global scale;--anwi-thin one-third stage" dkscrepan-cy- 

-- is a,ny disparity between raters which represents t most two 4 
adjacent steps on the scale. For example, 3 and 3(4), or 3 ( 4 ) '  . . 

- 3 

and 4(3), differ by one-third stage. The three SRM indices are 
- - 

based on stage assessments of the subject's evaluative 

justifications of eight normative values: life, affiliation, 

law, legal justice, conscience, family affiliation, contract, 

and property. In summary, the modal stage is the stage most 

1 heavily represented among the stage ratin'gs; the SRMS is the 
- 

arithmetic-average of the norm ratings multiplied by 100 and 

global stage is a qualitative summary of the SRMS. 



Gibbs and Widaman (1982) state that the SRM has been 
- 

subjected to a thorough 3sychometric evalbation with favorable 

results. More than 600 subjects havebznpt=ted, males and 

femples, ranging in age from 8 to 66. They report the following 
I 

test-retest and parallel-form reliabilities: exact modal 

agreement percentages were acceptable (mean of 71; modal 

agreement within one stage was 100 percent) and SRMS 

correlations were in the 70's and 80's (.90 and .87 respectively 
- - k -- - - - -- - - - - 

for the entire age-heterogeneous samples). Absolute SRMS 

d i  f f erences averaged slightly under 20 ~oints, and mean signed 

differences were negligible. Percent global agreement within 

one-third stage was in the 90's for both parallel-form and 5 4 

' test-retest reliability. In gen ral, the SRM appears to generate c consistent results across succe ive testing administrations. 
e 

With regard to interrater reliability, Gibbs and Widamhn 
3 

(1982) distinguish between three types of raters: highly 
- - - - - - --- -- - - - - -- --- 

trained, trained and self-trained. The highly trained raters 

obtained a 'SRMS correlation of .98; exact global agreement was 

93 percent, exact modal-agreement was 85.7 percent and agreement 

within one modal stage was 100 percent. The trained raters 
\ 

achieved SRMS correlations in the 801st percent global agreement 

within one-third stage in the 90'st exact modal agreement 
2 .  

averaged in the 7 0 ' s  and modal agreement within one stage was 

again t 00 perce,nt, The performance of the self -trai4ned raters 

was towparable t o  t h a t  of the trained raters. ~sydwmetric - --- 

evaluation of the SRH has also entailed investigation of its b 



validity. Its concurrent validity with the MJI is fairly strong. 
- - 

Gibbs and Widaman (1982 )  report modal stage agreement between 

the SrtM and the-?%= of 75.4 percent ariiYrft0 percent of the modal -- 
discrepanciqs were within one modal skage. The corre1atio.n 

between the two tests was .85 ( . 5 0  with age partialled out). 

! - 

-4t 

Exactglobal agreement was on.ly 38.6 percent, while agreement 

within one-third stage was 78.9 percent. Gibbs and widamin - 

( 1982)  also report highly significant correlations (in the 70's) 
- - - -  - - - - -- - 

between the SRM, age and grade. Furthermore, the SRM has been 
/ 

found to effectively discriminate the results cif sociomoral 

enrichment experiences i.n several studies (~rnold, ~hlborn & 
- 
- 

Gibbs, 1981; Gibbs, Widaman, Col& & Fenton, 1981) .  

Ethic ofiCare Interview. This measure was constructed in -- 
order to assess women's levels of moral development as outlined 

by ~ i l l i ~ a n  ( 1 9 8 2 ) .  Based upon Gilligan's research findings and 
4 

pilot study interviews with 16 women, a manual was constructed 
-- - - - - - - - - - - - - - - - - -- - -- - t --- 

containgng descriptions of the five stages of the Ethic of Care 

embodying Gilligan's criteria, followed by sketches and sample 

responses. (See Appendix C for the Manual as it was at the time 

of the study. Some 01 the terms used in the body of the thesis - 

are different than thosein the Manual. The Manual is currently 

under revision). 

The five s tages  are referred to both by number and by name 

as foifows: 



Egocentric, Self-Oriented. 
-- - -- 

Transition From Self-oriented to Other-Oriented. 
e 

Self-Sacrificing, Other-Oriented. 

Transition From Other-Oriented to,Self-and-Other 

~elf-and-other-0riel:ted (Ethic of Caret.- 

The Ethic of Care Interview (ECI) uses a semi-structured, 

semi-standardized interview format and consists of three . 
--r=-- 

interpersonal dilemmas plus a real-life conflict generated by 

the subject herself (see Appendix Dl. One dilemma was taken from 

Gilligan's ( 1 9 8 2 )  Abortion Decision study while the other two - . 
were formulated by the present investigator. The subjects were 

'and their responses were tape.-recorded., For each dilemma the 

subjects were asred what they think the person should do, ando 

why, follo.wed by probe questions attempting to ascertain the 

subjects' level of understanding of human relationships and the 

interdependence of self and other. I t  is assumed that people at 

different stages of the ethic of care construe the dilemmas and 

their solutions differently and vary with regard to their 

comprehension, care and consideration of the needs and rights of 
f .  

the various individuals involved in the dilemma. The su6jects 
- 

were given a stage.score ( I ,  1.5, 2, 2.5 or 3 )  on each dilemma. 



For example, with regard to the "Betty" dilemma (see Appendix 
- 

D), the following represent two stage 1  g go centric, 
- - 

Self-Oriented) responses: 

If it was me, I would commit myself to Steven (laughs). 
The children are old enough to handle and understand a 
divorce. Before it is too late, I would leave my husband 
probably. She is not happy with her husband. I believe 
in happiness for everyone (laughs). She does not have 
much to lose by it, except the children, but they are a 
decent age, they can comprehend that mom and dad don't 
get along. Divorce is fairly common these days. I t  is 
not a stigma or anything. 

- - - - - - - - - - 

Betty should get rid of the husband and find out if she 
really does care about this Steven guy and if that will 
go anywhere, if that will give her any kind of 
satisfaction, if he will supply her with what she didn't 
get from her previous husband, so to speak. I think she 
should go with Stevert. She should definitely not stay in 
the marriage if she is totally unhappy with it. Maybe I 
shouldn't go so far as to say that she should leave her 
husband and go to Steven but someone like Steven. I f  she 
finds that kind of man, then yes, she should. Because 
she has to be- happy. She's got to do what is good for ' 

herself. She shouldn't suffer because of him. She 
shouldn't be forced into living like that. If he is not 
going to be a good guy, then she should leave. (WHY DO 
YOU THINK IT IS IMPORTANT FOR BETTY TO BE HAPPY?) I t  is 
not rr,ah point in going through 10 - 20 years or however 
long she has-bee~rnar-rkd t-ft this guy. E mean, t h a G s -  -- 

part of living, being happy. That's what you are aiming for. 
c- 

These women mainly consider their own wants and needs 2nd do 

not reflect much on the needs of the other people in the story, 

i.e. the husband or the children. The primary concern is their 

own survival and happiness without any serious caring for 

others. They are also very pragmatic, evaluating the decision to 

leave for example in terms of "not having much to lose by it". 

Women at the egocentric stage tend not to experience much 
- 

conflict about what is right or wrong. In comparison, a person 

at stage 1.5 (Transition From Self-Oriented to Other-Oriented) 



appears to struggle more with the issues and answers. Although 

also likely to think that Betty should leave her husband in 

order to take care ef herself, -she+SLsk@wmor~ concern 2nd 
/'i 

considerations for the children and the husband. 

Get a separation from the husband. But first of all, she 
has to get a job. It would take time, this way she would 
find out if this guy was willing to wait for her. Lots 
of people have a really good marriage for many years and 
then just grow apart. There's nothing wrong with that. 
It is probably better for the kids. They may both be 
better apart, Maybe she is not going where h&life is 
going, maybe he's an executive,. successful and shels-no_t-- - 

his idea of a wife right now. If they decide they are 
happier apart then they can get a divorce. ~ o t s  of 
people who get separated get back together again. 

0 

Three stage 2 fSeff-Sacrificing, Other-Oriented) females 

' . responded to t'he same dilemma as follows: 

f don't believe in divorces or extramarital flings. She 
could try other waysqto make her husband realize that 
she wants a bit more out of the marriage, possibly 
volunteer work or take a part-time job. The kids are old 
enough to be left alone some of the time.,. She has been 
married a long time. She should try a bit harder to get 
through to her husband. She has children, divorce is 

- - - - - hard - - - on - -- children. - - - I -- believe - in marriage and staying - - - - - - - - 

together. Marriage is a commitment, yo< should stay married. 

She should take her husband to marriage counselling. I 
would work at my marriage and stick to that. Because 
they have been married for so long and have a family. It 
only makes s-e to work on it. (WHAT IF HE REFUSES TO 
GO FOR COUNSELLING?) Hopefully, I would stay with him 
because it would be right, You have a responsibility to 
your husband and y-our family. I would try to, it would 
be hard. 

As a Christian f woul6 not get involved with the other 
man, it is adultery. f would flee from temptation. First 
thing to do is talk to my husband and try to talk things 
out. I t  is the only rational thing to do. The husband 
probably doesn't know how she feels about the whole 
thing. I would pray about it and keep on tryinq to - talk ---- 

to him. Perhaps try to get him to see a counsellor.-.. If 
- 

he won't go I woul3 say that his attitude has 
disappointed me. I might go away for a few days. I would 



not leave him, because the Bible says they should stickQ 
together through thzck and thin. 

In contrast to the previous stages. these wompn primarily 

consider Betty's responsibility to other people, ifi this case 

the husband and children. They see it as wrong for Betty to 
I 

break the marriage commitment as it might negatively affect 

others, e.g. the children. A stage 2 person will typically see 

it as Betty's responsibility, not only to stay in the marriage 
*" -- - - -- - 

to take care ofathe-husbana and children, b;;t also to improve 

the situation by "trying harder" and by changing her behavior, 

e,g, by becoming more attractive and pleasing to her husband, 

comunicating with him in a different way, etc. Bet,tyVs own 

"needs or the husband's responsibilities are secondary, i f  

considered at all. For scoring purposes, it is important not 

only to note the emphasis these subjects place on responsibiliiy 

and conimitment, but also their reasons for wanfing to keep a 
- I 

commitment. One stage 2 subject, when asked why she would not 
- - -- - - - - - - - - - - - - - - 

- - -- 

want to break a commitment, replied: "'you would be lettting 

people down and then they would not like you, Everybody uants to 

be liked and loved". Stage 2 women follow "external" ruzes and 

regulations, mainly c o  obcain o r  maintain acceptance by others 

which they requ i re  in order tc feel safe and secure .  

While stage S s u b j e c z s   ten^ to emphasize goodness and 

self-sacrifice, women 3~ stage 2.5 (Transitigr-i from 

6 
Other-Oriente6 to Seif-and-Other-Oriented) are concerned with 

truth and honesty, opcims are now being sonsidered and 

compared to the rather "black-and-whitew world-view of Stage 2, 
5 



the "grey" is discovered. This discovery leads to conflicts and 
--- pp 

uncertainties which are frequently illustrated in these women's . 

Cmmunication doesn't seem to be too good between her 
and her husband. But if she finds herself in that 
situation, I.., (long pause) her happiness is important 
because it affects the way you raise your children. If 
you're not happy in a situation I think you should 
resolve it. Maybe she should tell her.husband that she 
likes someone else now or, I guess, divorce or something 
like that. Whichever way she feels she issmore confident 
about herself.., I think it has a big influence on the 
kids, Divorce w o u l & a s  well. But if you weigh out the 
two, an unhappy marriage could be worse for the kids... 
f f  he is not going to listen, obviously she does not 
have a good relationship. You can't have a family if you - 
can't communicate to each other. I think it is best that 
she get out of it then, Put herself into a family where 
she is more settled and relaxed and-the communication is 
better. Comunication is one thing that holds the family 
together. So, if she doesn't find this happiness she 
should get out of it, (WHY DO YOU THINK I T I S  IMPORTANT 
FOR HER TO BE HAPPY?) Happiness has an effect on the 
children, The environment y.ou're in. If it is a tense 
environment where there is no communication, it is not a 
good environment for the kids to grow up in. It should 

- be-open and good communication.. . If she finds she would 
get more of that with Steven, she should go with him. I 
think she would be wasting her time with a guy who ' 

- - -- - doesn't - -- even want -- - to -- listen -- - to - - her. , - - - - - - - - - -- 

That's hard. (long pause) She should tell her husband or 
she should try and go to marriage counsellor or 
something. But it seems her husband won't even listen. 
So she should tell him that she is seeing another man. 
Well, not sexually or anything, but that she has been 

C _  

seeing this guy and he is kind of coming on to her. And 
kind of warn him that if he doesn't smarten up, she 
might leave him, f W Y  SHOULD SHE DO THAT?) -Because she 
shouldn't have to stay. The kids I feel sorry for, 
S m . .  . she shouldn't have to stay with a man like that. 
She has even tried telling him about it and he won't 
listen. So there's oot much else she can d ~ .  She can't 
just stay a t  home and keep being married and be unhappy 
for the rest of her life ... She should do something 
about it,.. mbke him know that she is serious, I think 
she would have fo leave him or tell him to leave - -- (long - -  - 

pause). It would 6epend. f am assuming-that if he is 
. this insensitive to his wife, he is also not that nice 

to his kids, Grumpy people are grumpy to everyone, k, 



usually, So 1 +htnk l t  ~a-tt~r for bar to rtay - - 

at home and make-hi'm leave. And if he didn't do it, I am 
sure she could get it done legally somehow, wouJdnpt 

T she? 1 don't k m .  .; f,hg-&afP+ +wbhppy t i m a t  uf 
her life, She has tried. 

-- 

*+.. Finally, the following excerpt demonstrates a stage 3 (Ethic 

of Care) person's demand for equality and honesty rather than 

acceptance and security. At this stage, the woman appears to be 

in contrbl of her life and able to make.difficult choices and 
7 

decisions with care for both self and others- Compared to stage 

2.5, she is no longer confused or in conflict about selfishness 

and responsibility, She canatherefore more readi'ly take care of 
S+ 

-- '. 3- 
hersel•’ as well as others, attempting to minimize hurt and 

exploitation. 

She should approach her husband and explain in no 
uncertain terms what is going on, and ask if he-has any 
intention of helping her change the situation, If- not, I 
think she should get a divorce.. . Also, she should make 
sure that the children understand what is happening and 
that although it is not very much fun to have a divorce, 
it i s  sometimes better than the consequences of avoiding 
it, I f  she were to go ahead and advise her children in 
that manner'and be careful about how things progress, 
she could probably divorce him without too much problem. 
f W P  DO YOU THINK SHE SHOULD GET A DIVORCE?) f believe 
in having a happy life, but I don't believe in hurting 
people to do so... It's going to be a deqision between 
hurting your husband and getting a divorce and maybe the 
children and the fellow who you are intimate with. If 
her husband really cares for her, he'll change and the 
divorce can be avoided and the hurt of other people can 
be reduced to a minimum. But if he refuses to change, 
then her own personal hurt would lead to something 
worse. If you nave thought about divorce once and things 
don't change and you don't get a divorce, it is almost 
inevitable that the topic will come up again,.. People 
really don't change often, but when they do, it's a 
significant change. I think you ha= to deal with that. 



situation may be affected and is concerned about reducing the 

hurt of other people to a minimum. She believesv 

happy life, but I don't believe in hurting people to do so". 
t 

Yet, she realizes that hurt is at times unavoidable and takes 

the responsibility for making what she considers to be the best ' 

choice in the long run. Thus she attempts to take care of both 

sel f and other, condemns ex'ploi tat ion and hur-t _while 

acknowledging and accepting the reality of choice, all of which 

fulfill stage 3 scoring criteria. She is also treating others as P 

equals, expecting and demanding that her husband take an active - 

part in improving the situation. In comparison to the stage 2 

women's responses, it is no longer a me-way street, with'Betty 

having to make all the sacrifices. 
* 

Pif ot study 

In order to determine whet"her Gilligan's (1982)  proposed 

stages of the ethic of car$could be reliably rated, 16 female 
/ 
/ 

undergraduate students at'Simon Fraser UnJversity were 

interviewed using the four above-mentioned dilemmas. The 

subjects volunteered to take part and ranged in age from 18 to 
-. 

23. The mean age was 19.9. Two independent racers, the writer - 

and a senior level clinical psychologist,,scored independently 

the I6  tapes. The descriptions of the five Ethic of Care stages 

appearing in the Manual ( ~ ~ ~ e n d i x  C) were used as criteria, 

Figure 1 shows the distribution of the total scores for the-two 



- 

pilot stuby raters The following correlations b 

raters were all significant at ~ c . 0 0 0 1 .  

d 
Lisa - 6 7  

8 

Betty - 7 8  

Kristine .65 
s 

Total .84 

- *  
d" 

The Ethic of Care Interview manual was then constructed. The 

sketches in this manual are based upon an examination of pilot 

study data and some of these subjects' responses were used as 
-- 

samples. 

1 

Interviewers - and Raters 

The interviews and ratings were done independently by two 
'? 

tra~ned women, the-writer- an& a-senior undergraduate scuden&. 

These two women had been trained in ego identity interview 

1 procedures by a senior level clinical psychologiste The , 

., undergraduate student had also been trained for one month in the 

ECI by the writer through discussion of the stages and listening 

to the 16 pilot study tapes. Each person conducted and rated 
F 

half of the identity interviews and half of the Ethic of Care " 

inrervie-ws. In addizion, for the ECI each person rated the other 

person's interviews. Hence, there wer* two ratings per interview 

for this measme. Y L t h  regard ro ego identiry, 20 tapes were 
- 

randomly selected ( 1 0  from ea6h interviewer) and rated 
? 



B - - 

Figure 1. Scatterplot of the Ethic of car& a 

Total Scores for the Pilot Study Raters 



independently - -- --- -- by -- bothpersons. Discrepancies in ratings were 

resolved by a third rater. A male graduate student and a male 
i 

senior &dergraduate student who 50th hadworked through the ~ R M  

sell-training materials (Gibbs & ~idalian,' 1 9 8 2 ) ~  scored 

independently all the SRM protocols. . 
u 

Procedure 

Each subject was seen indzvidually by tvo female 

experimenters. If the SRM was administered.first, the identity 

ylterview was then given by the same experimenterband the 
+ 

~ubject was administered the ECI by a different,-experimenter in 
* 

49 a different room. If the ECI was given flrst, the subject was 
I 

administered the idenbity 'interview and ~~FSRM in a different 
P 

room with a different experimenter. ThQs there yere four 

different test condit~ions. The subjects were.administered the 
- .  

- -  

measures in one of- t-bep f ollxowing way$: 

The SRM and the ,iden,tity interview by Experimenter 1 ;  then 
a * -9 

the ECI by Experimenter 2. 

The SRM and the identity intekview by Experkgenter 2 ,  'then 
0 f 

i' 

the ECI by Experimenter 1 .  
I 

The ECI by Experimenter 1 ,  then the ide~tity~'intervi6 and 
' . t 

the SRM by Ex - I 

The ECI by- then ;he i,dqntity interview ar8d - . 

the SRM by Experimenter 1 .  . 



Two 
- 

subjects 

presentation was 

were run simultaneously. 

changed as frequently as 

The order of 
e 

practically possible, / 
u s u a l l y  after every  second pair. No time-limTttwaS 

rhe t a s k s .  

r 
imposed tor 
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Walker - (pe r sona l  communication, October,  1985.). For purposes of 

a n a l y s e s ,  t h e  mean of t h e  two r a t e r s  ~ ; r e  used. In a d d i t i o n ,  a 
-- 

t h i r d  r a t e r  scored independently 13 randomly s e l e c t e d  p ro toco l s  
. - 

and-ob ta ined  SRMS c o r r e l a t i o n s  of -86 w i t h ' r a t e r  1 and .96 with 

r a t e r  2. In t h e s e  c a s e s ,  t h e  mean of the  t h r e e  r a t e r s  were 

employed - f o r  purposes of ana lyses .  

Two t r a i n e d  

.i 

l l i g a n  (ECI) 

female r a t e r s  scored independently a l l  t h e  86 

ECI t a p e s .  For each s u b j e c t  every dilemma received a  s t a q e  score 

( I ,  1.5, 2 ,  2 . 5  or  3) according t o  the  manual. Sometimes - 

q u a r t e r s c o r e s  ( e .g .  1.75, 2 . 2 5 )  were given i f  the  sub jec t  seemed 

t o  fall between 's tages .  In a d d i t i o n ,  a  t o t a l  sco re  was obtained 

by adding t h e  four  s c o r e s .  Thus, t h e r e  were f i v e  scores  fo r  each 
, , 

. s u b j e c t  from each r a t e r .  For purposes of a n a l y s e s ,  the average . 4 ,  
of t h e  t,wo r a t e r s '  t o t a l  s c o r e s  were used and are$ r e i b r r e d  t c  a s  

" a v e r a g e t o t a i  s c 6 r e s " ~ F i ~ g u r ~ e ~ ~ ~ s h o w s  t h e  distribution-~f-the----~ 
h 

t o t a l  s c o r e s  f o r  t h e  two t r a i n e d  r a t e r s .  The c o r r e l a t i o n s  

between the  two r a t e r s '  s c o r e s  f o r  the  four  dilemmas w'ere a s  
- 

fo l lows:  

Lisa  . 9 3  

Bet ty . 9 5  . 

K r i s t i n e  . 9 5  6 

T o t a l  .96  7 



Figure 2. Scatterplot of the Ethic of Care 
Total Scores for the Trained Raters 

Rater 1 



untrained female S t e r ,  a senior undergraduate student, who 
- - - - - - - - 

independently scored these interviews according to. the manual. 

Figures 3 and 4 present the distribution of total scores for the 
---. 

untrained rater and the trained raters. The-correlations between 
2 

the untrained rater and the two trained raters were as follows: 

Real-life .87 with Rater 1 and ..87 with Rater 3 .  
- .- - - - - - - - - - 

Lisa .86-with Rater 1 and .89 with Rater 3.  ' %  

Betty .81 with Rater 1 and .79 with Rater 3. 

Kristine .91 with Rater 1 and .87 with Rater 3 .  
- 

Total .90 with Rater 1 And .89 with Rater 3 .  
9 

All of the above correlations are significant at ~ < . 0 0 0 1 .  

Thus it appears-that the ethic of care'lGvels can be determined 

with a fair degree of inter-scorer agreemqnt. 

/ 

- \ 
Moral Development - and Age 

T h e  So.ci omora l  R e f 1  e c t  i o n  h e a s u r e s  ( S R W  
~- - 

The correlation bet'ween the SRMS and age was sighificant 

T h e  Et h i  c o f  C a r e  I nr e r  v i  ene  ( E C I )  

As expected, the correlation between the ECI average .total 

scores and age was highly significant (r=.44, t(84)=4.49, 



Figure 3. Scatterplot of * the Ethic of Care 
Total Scores for Rater 1 and the Untrained Rater 

Rater 1 



Figure 4.$ Scatterplot of t$e Ethic of Care 
Total Scores for Rater 3 and ihe  - Untrained Rater 

Rater 3 



- - 

Care- and ~ustice-based Measures Moral Development -- 
/ - i 

~shypothesized, a significant positive correlation was I 
found between the ECI average total scores and the SRMS (r=.37, 

t(831.3.63, p < . 0 0 1 ) ,  thus providing some concurrent validity for 

the new morality measHre. Table 1 presents the joint 1 
: classification frequencies of global SRM and ECI.average total 1 

I 
scores divided I& four (refer-red to as ECI stage sc%iG); If 

I 
- 7---r- 

t' 1 
I 

orde; to take a "purern'stage approach, each sobject was ' 
I 

I 

I 

categorized by using the predominant stage score. This wds done 1 
I 

1 
by assigni;lg the scores of the two raters to the nearest itage 1 
for each dilenqa. For example, scores of 2 and 2.25 were ~ 
assigned stage 2, scores of 2.5 and 2.75 were assigned stage , 
2 . 5 .  Then the overall predominant stage score was determined. I 

I 

For example, someone with scores of 2, 2.5, 2.5 and 2.5 was ~ 
assigned 2.5. A random sample of 20 subjects was categorized in' 

- - -  - -  -- - -- - - - -- - - - - - - - - - 

this manner. Only one diverged from the stage score that would 

have>been obtained by dividing by four. Hence, the method of 
C ) ,  

obtaining stage scores by dividing by four was retained. 

d 

Moral Development - and Identity 

< 

ThLe S o c i  o m o r a l  R e f 1  e c t  i a n  J i e a s u r e  (Sm) 

Means, standard deviations and frequency distribution for 

the SRMS a?e given in Table 2 and Figure 5. The hybqthesis that 
a 

the subjects4qh in ego identity (~chieved and Moratorium) 

would score higher on the Kohfbergian easure than subjects low k 



; Table 1  

Joint Classification Frequencies:. 

Global SRM and ECS Stage Score 

SRM 

ECI 4 4 ( 3 )  3 ( 4 )  3 - 3 ( 2 )  Total 
0 

. 
3 1 6 3 1  0  1 1  

.f 

2.5 4 9 2 3  0  1 8  

TO t'a 1 

Chi-square ( 1 6 )  = 23.35 E< . 1 0'4 7 



Figure 5 

Distribution of the S o c i o m o r a l e ~ ~ e ~ t i L o n  Maturity S_cores 

Averaged Over the-Two Raters for Each Identity Status 

I DENT1 TY STATUS 

Score 

400 ' 
392  
384 
3 7 6  " 
368 
360 
3 5 2  
344 
3 3 6  
3 2 8  
3 2 0  , 

3 1 2  
304  
296 
288  
2 8 0  
272  
264 
2 5 6  - 
-- 

~chieved Moratorium , Foreclosed' Diffused 

1 

- .  
\ 

Sociomoral Reflection 

Achieved 
I 

Moratorium 

Foreclosed 

Diffused 

Table 2  

Status 

Mean S.D, N 

Statistics 
9 



in identity •L•E ore closed and Diffused) was tested by one way 
- - 

analysis-'~•’ variance. ~his'analysis revealed significant 

(F(3,81)=5.85, ,005). The mean differences between Achieved $ .  
between Moratorium and Diffused were and ~iffuked as w 

significant at the ~<.01 level. There were no other significant 

mean differences. Table 3 gives the joint classification 

frequencies of identity and global SRM. 

T h e  Er hi c of C a r e  J n r  e r v i  en ( E C I )  
, 
\ 

-\ 

Means, standard deviations and frequency distribution for 
3 

the ECI average total stores are given in Table 4 and Figure 6. 

Differences among the 'ego idectity statuses in the ECI average 

total scores were also determined by one way analysis of 

variance. As hypothesized, there were significant differences 

among the identity statuses. Subjects high on the ECI were 
4 

higher - in identity - than - - - subjects -- - - -- low - on the ECI (F(3,82)=111.71, - - - - - -- - - - 

~c.00005). The mean difference between Achieved and ~oratorium 
1 -- 

was signifi'cant at the ~ < . 0 5  level while all the other mean 

differences were significant at the,~<.001 level. The greatest 
-e 

.= 

difference was found between Moratorium and Foreclosed. Table 5 

- presents the joint classification frequencies of identity and 

EC3 stage score. 







Table 5 

Joint Classification Frequencies: ' 0  

\ 
* - 

Identity Status and ECI Stage Score 1 
. I  

D . - 
1 4  - 

1. Identity Status , 

!. 4 

ECI Achieved Horator ium Foreclosed Diffused Total 
, .? 

? 



Comparison -- of the Moral Develo Measures ~ i t h  
P 

%- *. - - - - - - - - 
In support of hypothesis four, analysis of variance showed 

that bon the ECI all the mean differences were highly -. 
signifipant. In comparispn,.,on the SRM, there yere no 

srignif icant :'mean di f hrences between Achieved and Moratorium, , 
r .  

-% 
\ 

Achieved and ~oreclo&d! " ~oratorium and Foreclosed, or 

forecloskd and Diffused: ~ h u s ,  it appears that the F g I  - 
- - - .. 

discriminates better among the identity statuses than does the 

SRM; This, is ilZ~stratei3 in Figures -5' and 6 which pr.esent the 
. r 

distribution of' V S  and ECI gverage total scores for each 

identity status. In addition', point biserial correlations 

between ego identity and SRMS, ECI average total scores and age 

were calculated. Ego identity was split into'high (~chieved and 

Moratorium) and law (Foreclosed.and Diffused). This was done for w 
- 

each o'f the five identity areas and also for the Overall 

identity status. T 3 e  f0220w~~g--correlations aresiqnif i-cani;I'f 

the ~ c . 0 1  level cr smaller. (~hete is no available test of 

significance ~ f -  the difference between two correlated point 

biserial correlations). ' ,  

Occup Religion Politics Sex~ole Sexual O v e r a l l  

ECI . 6 1  - 8 0  -74 - .  7 9  - 7 7  . 8 6  
/ 

SRMS .33  - 3 9  . 4 3  . 3 ?  - 4 2  , . 40  

Age - 4 4  - 4 3  -4.2 . 3 1  ' 4 6  . 4 2  

N f o r  1 86 . , 
fi' for' SRM = 85 



CHAPTER IV 
, . * 

DISCUSSION 

The Ethic of Care ~nterview - 

The results indicate that Gialigan's (1982) proposed 

alternative stage sequence For women's moral development can be 

reliabky measured using the manual developed in this study. 
i t 

- - -- - - - - - 

Employing four independent raters, three females and one male, 

most of the inter-rater reliabilities were in "the '.80's and 

.gats. Not surprisingly, the loves; correlations were obtained 

in the pilot study. kt this point, the manual had as yet not 
+ "  

been developed. The highest- correlations (in the ..go's) were 

obtained by the two trained female raters, suggesting that the 

manual as well as training enhance reliability. Training, 
* - however, may not'be crucial as correlations in the high .80's 0 

were obtained uith an untrained-f emale rater, 

A s  expecteci, a rtelatively strong positive .correlation was 
L. 

found between the ECI and age. Given that age-relatedness is a 

central crit.erion for placing a phenomenon in a developmental . 
P 

sequence (Langdale, 1 9 8 3  1 ,  the relat ionshrp between ihC new 
\ 

measure and age is important to note. 
! 

\ 
Ir: addition, as hypothesized, th're was a significant 7 

positive correlation between the ECI and the SRM, providing some 
\ 

- - -  

concurrent validity for the care-or measure. The 

age group investigated in this 



ado$esce\e/young c e  adulthood. It is possible that there will be a 
-\-- 

higher corre. ation between the,two ~morality measures i f  a larger f 
, age spread is &ed. 

\ * 

Moral Development a h  Identity 
7 , 

u '\ 

-% As.hypothesized, subjkcts high in ego identity (+Achievements 
'\ 

--; and Moratoriums) scored higher on the justice-oriented measure 
- -  -- - -  - 

($RM) than did . . subjects low ik identity (Foreclosures and 

~iffusions). However, the differences were only significant 

: betk-eeen Achievements and Dic'usions and between Moratoriums and 

Diffusions. Theoretically, one woyld expect there to be a, 

significant difference also between the high identity statbses 
\ 

a d  Foreclosures. Interestingly, Mnrator'iums scored on-average 
1 

higherl than the Eghievements which is consistent wi'th previous 
I 

studies on males examining the relationship hetween ~ohlberg's 

In comparison wi'th the justice-oriented measu,re, on the 
4 

care-oriented measure !ECI), the-Achievements scored higher than 
--I 'D 

the Moratoriums and a l l  the dif f erencec among the 'ego identity 

statuses were significant. The largest split was- found betbtsn 
- - 

Moratoriums and Foreclosures. .Theoretically, this i~ .where one 

3 e  would expect the largest difference as Moratorium represents the 

f i r e +  ,, stage where a person begins to question and think 

independently about issues in life. "Just as one's identity 



ideally - - - - - -- undergoes revisions when it is inadequate in,dealing 

with aspects oi the real world, so should. one's level of moral 
- 

- - -  

thought 'undergo revision when challenged by new issues 

unresolvable within old forms" (Marcia, et al, in preparation, 

p. 20). 

Overall, as expected, the findings suggest that the ECI is 

more closely related to ego identity than is the 

just ice-or iented measure. The distribution's of the SRMS -aan-d-tke 

, ECI average total scores for each identity status as presented 

--in Figures 5 and 6 as well as the reported point biserial 
\ 

1 

correlations illustrate that the ECI discriminates better among 

the identity statuses. The,point biserial correlations between 
.L 

identity and the -'XI were consiederably higher than the 

correlations between identity and t'he SRMS. 

Not surprisingly, it appears from the point biserial- 

cdrrefations between-the ECf a identity that the new--- * - -- 

care-based measure is more closely related to the interpersonal, 

affiliative areas such as religion ( .%0) &nd sexrole attitudes 

(.79) than to occupation ( . 6 1 ) .  The ECI essentially measures a* 

person's moral development in terms of understanding the 

interconiection of self and other, the importance of taking care 

, of both, and the universal destructiveness of hurt. 
# 

Consequently, one would expect this measure to be more highly 

correlated with the identity areas dealing with interpersonal, 

philosophical issues than with the &re practical ,' 
- 

achievement-oriented aspects of identity such as choosing a 



vocation and earning,/a living (occupation). Also, it is 
- - - - - - - - 

// 

interesting to the correlation between the overall 
a -- 

identity stat& and' the ECI C.86T :s h - W h a n  between any of 
/ 

the five areas and the ECI-. The overall status can be seen as a 

more sta~le, comprehensive indicator of a person's ego 

development or maturity. Its strong relationship with 

care-oriented morality supports Gilligan's ( 1 9 8 2 )  opinion that 

women tend not only to define themselve?s.in a context of human 
- - - - - - - - - - - - 

relationship but also to judge themselves in terms of their 

ability to carerIn her research, ~illigan found that women's 
C 

moral development centers from the beginning on the elaboration 

of the. importanch of intimacy, relationships and care rather* 

than on rights or rules and principles of justice. She links 

identity to morality by noting that a woman's crisis of both 

identity and moral belief centers -on her struggle to F 

"disentangle her voice from the voices of others and to find a 
- 

1~ngua'ge that r e p r e s e n t s - h e ~ e x p e r i e n c e  of relat ionJshi+; anddher 

. sense of herself" (ip. 51). I f  this is the case,,then one would 
Jd 

expect a very strong overlap between ident i tyb,and moral 
, 

development when the latter is defined and mebsured in terms of 

the care orientation. In fact, it would seem necessary for a 

woman to be beyond stage 2 (Self-Sacrificing, Other-Oriented) 

before she can achieve an identity. Perhaps only as a woman 

begins t o  questioni think inde~e~dently and learns to take care 

of hers&•’ as well as others and to take her own as well as 
L - -e- 

others' needs and wishes seriously, can she make firm choices 
h 

and commitments. The data support this suggestion as all of the. 
* 

< 

4 



- 

A subjects were at stage2.5 or wner.I-naCICLlt3xmf 
I 

_ Gi lliqan ( 1 3 8 2 )  postulates t w t  a convergence of che justice and 
* 

care orientations represents maturity .and is only 

_- maturity.  in^ support of this, the results of the currenk* study 

show that 18 of the 2 0  people who scored high on both mo?ality', 

' measures were also high in ego identity: 

Ego identity and moral developmeht involve to - a -- large - [extent 
- - 

simi-lar processes. Growth in both areas occurs through:- 
7 

exploration, conflict and commitment. Both are af fected by the & 

: underlying cognitive developmental processes of assimilation, 

disequilibration and accommodation. As'noted by Hoffman (1980)~. 

all cognitive transformations involve a phase of conflict or 
I 

disequilibrium during which the existing mode of thinkin-g is 

reevaluated and a new mode is constructed. Moratorium is 
+ 

essehtially a phase of cognitive and aff-ective disequilibrium 

fcrisis) wherein a personpis i-n a state of tension', str-uggl-ing 

to make-decisions and commitments, ideally iead;ng to 

Achievement. With regard to morality, Kohlberg stresses the 

'process of cognitive disequilibrium, hypoth'esizing that such , 

conflict (arising for example from exposure to levels of moral 

reasoning moderately higher than one's current level) is 
Ll $$ / 

tension-p~(oducing and stimulates moral growth by motivating the 
*. 

person to ma& sense out of the experienced contradiction, 
.c 

thereby generating movement to the next stage (Hoffman, 1980). 
- 

" ~ e n c e ,  disequilibrium leads to developmental growth in ego'. 
.n -r - 

identity as well as moral rqasoning. Both involve a cha.nge in 
.P " 
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. 
- 

4 O h 
stage but making new distinctionsland organi ing them into a 

- - 

q 
more comprehensive O or.equilibrated structure (Rest,,1983). The 

I 

ECI sco;ing is based 'not on the a c t i m E o i c e s  selected by the 

subjects,(content) but rather on the reasoning she gives in 

support of her judgment as + ,  w.ell as her ways of defining conflict 

sit atidns. It is also hypothesizeds that the Ethic of Care 4 
stages are invariant and,x~reversi>le. However, this8remains to 

be. demonstrated by future research. 
- - - - --- -- 

z In agreement with Kohlberg ( 1 9 7 6 ) ~  'it is proposed that both -- 
I 

cognirt ive and perspective-taking development (Selman, 1976) are 

necessary but not sufficient conditions for development in the 

Ethic of Care. This - hypothesis is derived from the 

cogn i t ipe-developmental assumption of structural parallel ism 
I 0 

(PiaJget, 1950) which posits the fundamental unity of development 

across varidus domains of cognition (Walker, 1980). It implies 

= that the processes that are-basic in one domain (e.g. 
- - - - - - - - - - - - - - - - - - - - --- 

disequilibrium, accommodation) are also basic in the others. 

Thus attainment of a perspective-taking stage is seen to require 
/ 

/ 
/ the prior or concomita t attainment of the-parallel cognitive 9 I 

stage, and attainment of a moral stage similarly requires the 

attainment of the parallel cognitive-and perspective-taking 
V 

stages. $As noted by Walker (1980), these lags in development 
I 

i across domains may be explained by differing d e g r e e o f  

complexity which each involves, While cognitive 'development- 

: refers to an understanding of the object& envircmrne&, ' - 
perspective-taking can be seen to represent a further 



development in that it invo16ves bn understanding \of persons as 
- I 

I 

possessing subjectivity. Perspective-taking refers t o  how people 

do think and act toward each other, wtriie--mur#re sonirg- 
/ 

a I 
I 

represents a further development involving an understanding of 
I . how people should think and act toward each other. Walker (1980) 

.7 , 
found that attainme of both "'beginning formal operatidnsw (a 

substage of Piaget's formal operations proposed by Colby and 

Kohlberg) and Selman'q perspective-taking stage 3 were necessar 3 
4- - - -  - - -  

sufficient for the attainment of Kotlberg' s moral, stage 
\ 
1 

3. It is expected that Walker's (1980) findings regarding the 

significant relationships among n, perspective-taking 

ahd j k e - b a s e d  morality will for 

morality as well. In fact, may be more 
'\ 

closely related to care-based than to justice-based morality. 
- 8 

j .  \\ 

In summary, the new morality measure is compatible with 

Kohlberg's system. However, it provides an alternative stage 
- - - - - - - - - - - 

sequence for the deveiopmenr ofjomen,' s moral reaioni.ng where 

the conception of the moral domain is defined in terms of 
f l  
relationship and responsibility rather than rights and rules. 

Gilligan ( 1  9 8 2 )  states that 

"Since morai judgements pertain to conflicts in the 
relation of self to others, a difference in the 
con~truction~of that relationship would lead to a 
difference in conception of the mdral domain ... If' 
women's moral judgments reflect a different 
understanding of social -relationships, then they may 
point to a line of social develop-nt whose presence-in 
both sexes is currently obscured. ( p .  201 )  

- - -  

In other words, due to their different social experiences women i 
may tehd tc conceptualize, understand, emphasize and verbalize 

\ 
\ 
i 



of love and care. The following SRM excerpt from a 22 year old ' 
- - -  

woman who scored high on all three measures (~chieved in 

Identity, stage 3 on the ECI and stage 4(3) on the SRM) 

illustrates this poi t. Her response to why i't is important for 3 children to help thelr parents was as follows: 

It  is very important. Joe should not refuse out of a 
- '  sense of duty, -out of a sense of caring and 

unselfishness; I t  is very important for family members - -  

to be able to depend on each other for help. This is how " I 

family relationships and communication grow and get 
better... this brings the family membersc'loser and 
makes them feel like it is a team efhrt and not an 1 

obligation on either part. 

~ccording to the SRM manual, this woman would have receivedfthe 

highest possible score (4) if she had emphasized obligation or 
J' 

duty. I stead, she denies the impQItance +of family cooperatison 9 
bligation and goes beyond obligation or duty to value 

g. For this she is "penalized" a'ccording to the justice 

scheme and gets scored-lowe ( 3 / - 4 - ) .  She is obviously-aware of --L 

t 

the role of obligation and ty, but sees carifg as "the better 

way". Undoubtedly, thia is because she values close family 
I 
I 

relationships, improved commynication and because she understand 

the interconnection ("team effort") of self and other. Thus her 
- 

D frame of reference and priorities appear to be different from 

that of the SRM manual. The justice - sy-stem values obligation, 

\ while she values caring. . v 
. . 

i 

. It may o r  may not be true that the legal sense is far less . 
developed in girls than in boys (Piaget, 1965)  and that women 

, i 
' show less sense of justice than men (Freud, :961) .  However, it 

9 



is time -to--take--aiceo'f-wha~he~tper-kags h v c  &eveloped "fsr 

more". Gi-lligan ( 1 9 8 2 )  nbotes that the development of caring in - 
-- 

human relationships may presently be obscured. One possible 
a 

reason for this is that women are reluctant to "speak publicly 

in their own voice, given the constraints imposed on them by . - 
their lack of power and the politics of relations befween the 

sexesn (Gilligan, 1982, p. 70). Erikson ( 1 9 6 8 )  makes a similar 

observation stating that - - - - - - - - - -- - 

it seems to be amaz:ingly hard for many women to say 
clearly what they feel most-deeply, and torfind the . 
right words for what to them is most acute and actual, 
without saying too much or too little and without saying 
it with defiance or apology. Some women who observe and ' 

think vividy and deeply do not seem to have the courage 
of their native intelligence, as i f  they were somehow 
afraid on some final confrontation to be found out to 
h v e  no "realn intelligence. Even successful academic 
com~tition has, in many, failed to correct this. Thus 
women are still tempted to go back to "their placen 
wherever they feel out of placen. (p. 2 6 3 )  

Y 
In addition to women's difficulty in listening to 

- - - - # -  -- 

themselves and siating publicly what they believe and value', - < 
- t there is the lack of specific research on the female experience 

and moral concept.ion. ~i scaussing the representativeness of 

-9 
Kohlberg's model, Walker ( 7 9 8 4 )  states that '"it is impossible *to 

7;h. 

determine whether the same stages arid sequence would have been 

derived i f  females had been studied originallyn ( p .  $ 6 7 7 ) .  The 
.*_ 

results of this study suggest that, in accordance*vitf: . 

* .  
Gilligan's (19821 theory, women's moral care judgments 

an alternative stage sequence of moral reasoning and an - 
L 

alternative conception of masurity. The development and I 

*& 

implications of khis alternative need to be further researchedL 
f 

-._ 8 2 



: - \ 1 

" s 
, - 2 .  

L. b . '", P - 
Thedim'itations of' th'is *study should be borne in mindL while 

'intir\pre;ing. ths-kesults; ,~i;stl~, ;he sample was restricted to- 
*s *n a9 - 

. college r e  Comen, a'ge 17 - 26.  hip limitatior! may account fpc. -. . 
' .  $ %  

1 

,', there being relatively few Ethjic 'of care stage 2 - L e  

-- - - -  --- - - - 

e , '  

carebrs than theat er stages.. It is possiile thata-fheke wqulp .''. 
* - - P1 _ *  

% 0 '1 - 
, be more stage 2 women in a diiferent. sample, e.9. hoksewives,: ' . 

1 .  

secretaries or nurses. Also, the sample was self -selected 
4 .  

(volunteers) which mag have introduced a positive bias in the > 
% Y  

distribution of morslity scores. Stage 1 (Egocentric, 
P, 

Self-Oriented) women are not likely to volunteer helping other , -  . 
--- ' I  

. I 
people. Thus -the gene~al-ity4f- the- findings is-reduc-ed, There -is)- -- 

* 
a need to extend this research to samples that include a 

representat ion of different educational, occupational and 

social-class backgrounds as well as dif-ferent cultwfal and 

ethnic groups. . . s - 
I 

- - . .  a 

Secondly, the study used two interview measures (ego 
,- 6 

identity and care-based morality) and one written measure 

(justice-based morality). The high pdint biserial correlation 

between:identiry and the'ECI is possibly due in &t to t h  

similar format, both being seni-structured, standarized 



) - "  
inkerviews. I-n addition. the two ',interviews followed edoh other 

imediate%y and may therefore have influenced each, othkr. In . 
1 - - .  

order to' reduije such p~ssi-ble inquence, theptWolnteviews could ' . 
perhaps be 'administered -one w e e k  apart,. Also, the ~ohlbergian 

measur@e :was in a written format. Perhaps. i f  it were in 
O D  

form, the relationship between it and the interview'based 

identity' statuses would hav; been higher: I t  is recommendqd that 
e I 

future researchers use Kohlberg's Marality Interview i,n oocdef t t i  
- - - - - - - - - -- 

cont,rol for a possible format 'ef feet. 
? 

A '  

. I 

~ h i r d l ~ ;  as this study for pracgical purposes involved wcmel? 

only, rt cannot answer any questions about sex differences. 
5 Z 

- '  Future studies need to include both men and women. I t  is . . 
Gilligan's 1 1 9 8 2 )  thecry that "women pe/rceive and construe 

-/ 
C 

-. 
, social reality dif•’erently from men and that these differences a 

f 

- center around experiences of attachmerii and sepa&t ion" ( p .  

171). W o m e ~  define their identity through relationships of 
- -- - - - -- - - - - - - - -- 

intimacy and care (atta~hment) while for meni separation, 
IT 

r' < 

individuation and natural rights ar'e critically tied to gender '  
' 

identity. Similarly, Chodorow ( 1 9 7 4 )  states that "feminine 

persona'lity comes to difine itself in relation and  c o n n d c k i  :c 

other people more than mas5uline persona~ity.doesR (pp. 4 3 - 4 4 ~ .  
I ,  

.While the results oi this study support Gi : l i gaC i , s  and 
. , 

Chodorow's theory about women, it remains for .  future r e s e a r r i c  tr. 

examine the differences between men and women. I f G i 1 l igak ' s* 

theory is corrett , one would expect that tor men 'thegs &d ar- - - 

a stronger relationship between ego idenzit? and-Kohlberg's 



0 

'justice qeasure than between identity and the care measure. 
- - - +- - - - -- -- - -- -- - -- 

In summary, an improved research design might include both 
* 

* 
male and femal~subjects, a wider age =range, a more 

representative sample and ~ohlberb' s M ~ r a l  Judgment Interview 

rather tha-n a written justice measure,,? 
e 

'Summary - and Suggestions - for Future Research 
- - - 0 , - -  - - -  - 

- - - - -- - 
- I '  

A - - -  . -  - 
\ i 

+(he results indicate that ~iljigan's ( 1982)  proposed stages 
b - - C 

oi the ~ t h i c  of Care can bd reliably scored using the manual* 
- - - -- 

- 
P - - -- -- 

v 
- - - 

- - - -- 

", 
developed b h  this st"dy. Tbe new care-based measure of morality 

r Z  ; 
is related'not only to ego identity, but also to age and to 

~ohlberg 'ys' justice measure. In addi t'ion, as hypo 
- - 

care measure differentiqted better between the i 
*. : 1 

than' did the ju;t.ice measure .' ~ h u s  ' t-he findings suppo;t - 

responsibil-ity and care and that women's conceptions af,self, and 

morality ,are intricately linked. 
e 

Future studies need to include both male and 
I *- 

-S - in order to investigate sex differences in moral 

to fplrther establish the relati,ons'hip between ~ohlberg's justice 

scheme,snd the care-ori'ented measure. Also, it is important t~ 

apcrtan 
.--- 

t than+* pee-~-Tidrthcr v&t&&&ion of tkc f i ~ w  care 
-. - 

measure should include discriminant validity, e.g. ,between ego 

identity and the ECI, an exaqination of the relationship between 
Q 



the ECI and Loevinger's ego developmental scale and between the 
- -  - 

ECI ahd intimacy. Other factors to be investigated are the role 
- +--- 

of cognitiyg 'prerequisite; and socio-moral experiences in 

facilitating development as .well as the relationship of * 

care-oriented moral reasoning to moral emotions and behavior. 

while this study suggests that 
Y '  

there sequence 

the development of care, longitudinal and cross-sectional 
\ 

r * 

research is required to further esfablish whether chanqes in t6e 
- 

- - - - - 
- - 

I 

Ethic of Care follow a pattern of stepwise, invariant sequences 

and whether the stages are irreversible. 

- - 

\ -- 

~ o r e  than 3pyears have passed since Kohlberg .began his 
- 

- 
moral developm~nt research on males. A major, longitudinal 

investigation of the female moral conception is long overdue. It 
-4 

now seems n'ece'ssary to investigate longitudinally the 
4% 

development oi the two moralities - rights and responsibility - 
x' 

in both males and females. Adult maturity involves a.resolution 

of the conflict between integrity and care for men as w.ell as 
" 

women; for both, a successful resolution may require* an 

integration of justice and care. Piaget ( 1 9 6 5 )  observed that 

"apart from our relations to other people, there can be no moral 

- necessity" ( p .  196). At any age, in any relationship, we dowel1 - 

wher! care seasons j - u s t i c e .  
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APPENDIX A - 

Introduction: - 
- 

v 

* 
What year are you in? 

fr 
.7 
C 

Where are you from? Living at home?. 
t - - - - - -- - - - -- 

How did you happen to come to (name of school)? ' 

Did your father go to college? Where? What does he do now? (r, 

Did your mother go to college? Where? What does she do now? 
- 

Occupa t ion.: h 

You said you were majoring in 7 What do you plan to do with 

What seems-attractive about ? 

Most parents have plans for their children, things they'd like 

them to go into or do - did yours have any plans like that 

for you? 

How do your'.folks feel about your plans now? 

How willing do you think you'd be to change this if something . 
-- 

better came along? (If S responds: "What do you mean by 

better?") Well, what might be better in your ~ e r m s ?  



Religion: t -? 

Do you have any particu1,ar religious affiliation or preference? -- - 
2 How about your folks? 

Ever very active in church? How about now? Get into many 
. 

-- religious discussions? 

Haw 

Are 

Was 

do your parents feel about your beliefs now? 

yours any different from theirs? - -- -- - - - -- - -- 
there any time when you came to doubt any of your religious 

beliefs? When? How did it happen? How did you resolve your 

questions? HOW are things for you nou? - - 

Politics 
- 

D q y o u  have any particular political preferGce? 
' 

How about your parents?" - - 
a 
i 

Ever - take -- any - -kind of politicalartion - join groups,-wcize 
letters, participate in demonstrations, anything at all like 

that? , 

- 
Any issues you feel pretty strongly about? 

b 
4% . . 

Any particular time when you decided on your political belief&? 

What did you think of the past election? 



1 ' 3  Like : G  f i n d  out  something abut how you think and feel 
- 

abcsur yourself a s  a male Ifei6alef. 

SF,,;: tharactcrisr ics  do you associate with 

t w t s r c i i n i r y  tfemininity)? 

Dc yoi: :kink :ha: i h e r e  a r e  psychologica i  differen'ces between 
- - - -- -- -- -- - -- 

mtc:and women? I f  so, what-are  t h e y ?  I f  n o t ,  do y o u  see any 
6 

- ,  di f f er -e 'nces  r ,  b ehav io r  b e t w e e n  the s e x e s ?  I f  so, how do you 

account  for them? 
* _  * 

How j b e s  a l l  : h i s  apply t o  y o u ?  What difference has it m d e , i n  

things char you do? Can you give me some examples; 
- 

Wave t h e y  always been pretty much the same? 

iiov about your parents: what do they t h i n k ? ' D o  you discuss this" 
i 

v i t h  them? 

yc.u z h i n k  may r e s o l v e  ' then;? 

Ta- see y o u r  ideas changing s u b s t a n t i a - l l y  in the future or 

i - 3 # 

a r e  :hey pret:y s t a b l e ? ;  



- - -- - -- - 

Sexual Intercourse 

Finally, I'd like to ask you about your beliefs regarding your 

own sexuai behavior. (Check on sexual preference and frame 

questions appropriately.) - - 

What are your attitudes concerning sexual intercourse, when do 

you think it's all right? When not? - 
How do these ideas apply to you yourself? Does it make a_-=- - 

difference i-n- what you do? How? 

How about your parents, what do they think? 

Do you discuss your views with them? 

How likely do you think you are to change your views in the 

future? 

religious beliefs, political attitudes, sex role attitudes, and 

'I personal standards for participation in sex'lal intercourse. 

Which of the areas do you think is most irlportant in defining 

who you are? That is, if you could pick only one area upon which 

to base your identity,whicn would you pick? Which would be next 

in importance? Which is the least important? ~ h q c h  is next least 

in importance? 



- 
APPENDIX 

I n  this booklet a r t  tuo s o c i a l  problems with ques t ions  f o r  you 
We a r e  asking the  ques t ion w t ' j u s t  to f i n d  out  your opinions  
should be done i n  the problems, b u t  also to u n d e r s t a n d d y  you 

Please answer all t h e  ques t ions ,  e spec ia l ly  the 'why' opinions.  
Peel  f ree 
need sere 

- - - - - - - - - - - - - 

to answer. 
about what 
have those  
q u e s t i o n s .  

to use the backs of t h e  pages to f i n i s h  wr i t ing  your answers i f  you 
space. 

Name: - - 

Age: 

Sex: ( c i r c l e  one) : male/•’ emale 



In Europe, a m a n  vas  near c k a t h  from a  specral E m o f  c a n c e r .  There  was 
o n e  drug that t h e  d o c t o r s  t h o u g h t  might s a v e  her .  I t  was a  form o f  radium t h a t  
a d r u g g i s t  i n  t h e  same tovn had r e c e n t l y  d i s c o v e r e d .  The drug w s s  ~ x p e n s i v e  to 
make, b u t  the d r u g g i s t  wan ted  p p l e  to pay t e n  times what t h e  drug cost him 
to make. 

The s i c k  #man's husband ,  He inz ,  went to everyone h e  knew Lo borrow t h e  
money, but h e  a u l d  o n l y  g e t  t o g e t h e r  abou t  h a l f  o f  what t h e  d r u g g i s t  wanted. 
Heinz t o l d  t h e  d r u g g i s t  t h a t  h i s  w i f e  vas dying and a s k e d  him to se l l  it 
c h e a p e r  or to l e t  birn p a y  l a t e r .  But t h e  d r u g g i s t  s a i d ,  'No. I d i s c o v e r e d  t h e  

- drug ,  and I'm g o i n g  to make money from it.' So t h e  o n l y  way Heinz c o u l d  g e t  
- - - - - - - - 

t h e  drug vouXd be to breaE i n t o  t h e  d r u g q l s t ' s  s t o r e  and s t e a l  t h e  drug.  
< 

Beinz h a s  a  problem. H e  s h o u l d  h e l p  h i s  w i f e  and sry t  k i  i i f e .  B u t ,  on t h e  
o t h e r  hand, t h e  o n l y  way h e  c o u l d  g e t  t h e  drug s h e  needs  y o u l d  be ko b r e a k  t h e  
l a v  by s t e a l i n g  t h e  drug.  

What shou ld  B e i n z  ib? 

should s t e a l / s h o u l d  n o t  s t e a l  /can1 t d e c i d e  ( c i r c l e  6 n e )  

,+ 
~ 5 ; s  change  things a b o u t  the problcn! and s e e  i f  you s t i l l  h a v e  t h e  o p i n i o n  

yau c i r c l e d  above ( s h o u l d  s t e a l ,  s h o u l d  n o t  s t e a l ,  o r  c a n ' t  d e c i d e ) .  Also,  w e  
want to f i n d  o u t  about  t h e  t h i n g s  you t h i n k  a r e  i m p o r t a n t  i n  t h i s  and o t h e r  
problems,  e s p e c i a l l y  why you t h i n k  t h o s e A t h i n g s  a r e  i m p o r t a n t .  P l e a s e  t r y  to 
h e l p  u s  u n d e r s t a n d  your t h i n k i n g  by k'RITISG AS NJCH AS YOU CAN ?O EXPLAIN YOUR 
OPINIONS-EVEN IF YOCf HAVE 'ID WRITE GUT YOUR EXPLANATIONS HORE THAN ONCE. 
Don't  j u s t  w r i t e  'same as before.' I f  you can  e x p l a i n  b e t t e r  o r  use d i f f e r e n t  
words to shov  what - you mean, t h a t  h e l p s  us  even more. P l e a s e  answer * a l l  t h e  
q u e s t i o n s  below, e s p e c i a l l y  the 'why' q u e s t i o n s .  

1. # a t  i f  H t i n z ' s  w i f e  a s k s  him to s t e a l  t h e  drug f o r  h e r ?  Should  Heinz:  

s t e a l / s h o u l d  not s t e a l / c a n l t  &cfde ( c i r c l e  o n e ) ?  
4 

l a .  I k v  i m p o r t a n t  is it  f o r  a husband to & what h i s  w i f e  a s k s ,  to s a v e  h e r  
by s t e a l i n g ,  even  whtn h e  i s n ' t  s u r e  v h t t h t r  t h a t ' s  t h e  best t h i n g  to &? 

v e r y  impor t a n t l i m p o r  t a n t h t  i-mportant [cf"rc le  one)  



F b .  W Y  
circled)? 

- 
r . 

2. What' if Heinr &esnlt love his wife? Should Heinz: 

- - 

steal/not steal/can' t &cide (circle one) 3 

2a. Hov imprtak is it for a husband to steal to save his wife, w e n  if he 
doesn't love her? 

4 
very important/important/not important (circle one) . 

2b. WHY is that ,very i mportant/impor t ~nt/not important (whichever one you 
circled)? 

3. What 'if the person dying isn't Heinz's wife but instead is a friend (and 
the friend can get m one else to help)? Should Heinz: 

steal/not steal/canl t decide (circle one)? 
B 

3a. How important is it to everything you can, even break the law, to save 
the life of a frienci? 

*r 

very imprtant/important/not important (circle one) 

3b. WRY is that very important/important/not important (whichever one you 
cir&edl? 



la. What abut for a stranger? How important is it to cb everythinq you c a n ,  
even break the-hiy,to aave the llfe of a stranger? 

E 
very important/imprtant/not ihprtant [circle one) . 

4b. WAY is that very important/imprtant/not important (whichever one you 
c i rc led)  ? ; k .  

5 .  What 
and Reinz 

Sa. Bow 
people? ' 

Sb. m 
circled) ? 

if the druggist just wants Heinz to pay what the drug cost 
can't even pay that? Should Reinz: 

steal/not steal /can1 t &ci& {circle one)? 

important is it for people not to take things that 

very important/important/not important (circle one) 

belong 

is that very important/important/not important (whichever 

to make, 

to other 

one you 

+ - 

6a. Row important is it for people to obey the law? 

very important/important/not important (circle one) 

6b. WHY is that very imprtant/imprtant/not important (whichever one You 
circled)? 



7, mat if ~ e i n z  &es steal the drug? His wife does set better, b u t  - i n n t - h p  
meantime, the police take ffeinz and bring him to court. Should the judge: 

7a. How important is it for judges to go easy on people, like Heinz? " ;-" 
very impor tant/irnportant/not' important (circle one) \ 

7b. WRY is that very important/important/not important (whichever one you 
circled)? 

8. What if Heinz tells the judge. that he only did what his conscience told 
him to &? Should the judge: .., 

j a i l  Heinz/let FIeinz go free/can't decide (circle one)? 

8a. How important is it for judges to go easy on lawbreakers who have acted 
out of conscience? 

very important/important/not important (circle one) 

Bb, URY is that very Fmmportant-/i~&%rtant/not important 
circled)? .( 

, 9. What if Heinzls wife never had cancer? What if she was only a little . 
sick, and Heinz stole the drug to help her ,get well a little sooner? Should 
the judge: 

9a -  H W  important is it for judges to send people who break the law to jail? 



importamfimporr-anlfnfna-hjjartant (whichever one p u  



- 1 - 
\ PKlBLEM nm 
:\ / 

\ 
i -- --- - 

'\ , 

~ o e  is a four teen-year -o ld  boy who wanted to go to camp ve ry  much.   is fa-  
t h e r  promised him he cou ld  go i f  he saved up, t h e  m n e y  f o r  it h imsel f .  So Joe 
m r k t d  hard a t  h i s  paper rou te  and s a v e d ' u p  t h e  $ 4 0  it. c o s t  to go to camp and  
a l i t t l e  laore bes ides .  But j u s t  b e f o r e  camp was going to s t a r t ,  h i s  f a t h e r  
changed h i s  mind. Some o f  h i s  f a t h e r ' s  f r i e n d s '  dec ided  to go on a  s p e c i a l  
f i s h i n g  t r i p ,  and J o e ' s  f a t h e r  was s h o r t  o f  t h e  lrqney it w u l d  cost. So h e  , 

' t o l d  Joe to g i v e  him thc  money J o e  had saved from t h e  paper route .  J o e  Qesn't 
want to g ive  up going "\:amp, so he  t h i n k s  o f  r e fus ing  to g i v e  h i s  f a t h e r  t h e  
money. 

1 - -- - - - - -- - 

\ 

J o e  has a  problem. Joe's f a t h e r  promised J o e  he c o u l d  gO ,to camp i f  h e  
ea rned  and saved up the  money. But, on the  o t h e r  band, t h e  o n l y  way J o e  m u l d  
go  uould be by disobeying and not he lp ing  h i s  f a t h e r .  

What should  . . J o e  do3 

should  re f  use/should ' no t  re fuse /can  ' t dec ide  ( c i r c l e  one) 

m y ?  \ 

Le t ' s  change th ings  about  the  problem and s e e  i f  y o u ' s t i l l  have the  o p i n i o n  
you c i r c l e d  above ( should  r e fuse ,  shou ld  n o t  r e f u s e ,  can '  t dec ide)  . Also,  we. 
want t o  f i n d  o u t  about t h e  th ings  you t h i n k  a r e  impor tan t  i n  t h i s  and o t h e r  
problems, and e s p e c i a l l y  why you th ink  those  t h i n g s  a r e  important .  P l e a s e  t r y  
t o  h e l p  us  understand your th inking  by W R I T I N G  AS WCH AS YOU CAN TO EXPLAIN 
YOUR OPINIONS--EVEN I F  YOU HAVE '20 WRITE OUT YOUR EXPLANATIONS MORE THAN 
ONCE. Don't j u s t  w r i t e  'same as before. .  I f  you can  e x p l a i n  b e t t e r  o r  use  d i f -  
f e r e n t  imrds t o  show what you mean, t h a t ' s  even b e t t e r .  P l ease  answer a l l  t h e  
q u e s t i o n s  below, e s p e c i a l l y  t he  'why' q u e s t i o n s .  

1.  What i f  J o e  hadx!t earned t h e  mney?  What i f  t h e  f a t h e r  had s imply  g i v e n  
t h e  money t o  J o e  and promised J o e  cou ld  use it t o  go t o  camp--but now tfie 
f a t h e r  wants t h e  m n e y  back for t h e  f i s h i n g  t r i p ?  Should Joe: 

r e fuse /nu t  refuse/can't becide fcircle one)? 

l a .  B o w  important  is it  for  p a r e n t s  to keep t h e i r  promises 
t h e i r  c h i l d r e n  keep sonify--even when t h e i r  c h i l d r e n  never earned 

very impor tan t / inpor tan t /not  impor tan t  ( c i r c l e  one) 

h u t  l e t t i n g  
t 3 e  money? 



~ q k R I p o c t a n t A o - t i w ~ n t 4 w h i 4 w w + r - ~  - ~ b .  w is th*=y- 
circled)? 

2a. What about keeping a promise to a friend? How important is it to keep a 
promise, if you can, to a f riena 

very important/important/not important (circle one) 

Zb, WKY is that very .important/important/not important (whichever one you 
circled) 3 4 J 

3a. What about to anyone? H o w  important is it to keep a promise, if you can, 
even to someone you,hardly knm - - --- - 

- - - - - - - - 

very important/important/not important (circle one) 

3b. WHY is that very impoctant/important/not - important (whichever one you 
circled)? 

4.  What if Joe's father hadnTt t o l d  Joe to g i v e  him the m n e y  but had just 
asked Joe if he would lend the mney? Should Joe: 

- 

refuse/not refuse/cant t decide (circle one)? 

~ " w  important is it for children to help their 
pa ents Aave broken a promist? ' 4 A - 

parents, even when their 

very impoctant/impoctant/not important (circle one) 



4b. WY is t h a t  v e r y  impoc tan t / impor tan t /no t  
- -- 

- - A - - - - 

c i c c I e d l 7  
import a n t  (whichever  ' o n e  you- 

i 
/-- --, 

5. What i f  J o e  d i d  e a r n  t h e  m n e y ,  b u t  J o e ' s  G t h e r  d i d  m t  prorn i sa  t h a t  Joe 
c o u l d  keep t h e  nbney? ' - - * 

- 

i / 

S h o u l d  J o e  : * 
/# 

r e f u s e / n o t  r e f u s e / c a n l t  d e c i d e  ( c i r c l e  o n e ) ?  
% 

5a. Hdw impor tan t  is it f o r  p a r e n t s  to l e t  t h e i r  c h i l d r e n  keep  e a r n e d  money - - 
--even when the c h i l d r e n  were rrot promised t h a t  t h e y  w o l d  keep  t h e  money? 

v e r y  impor t a n t / i r n p o r t a n t / n o t  i m p o r t a n t  ( c i r c l e  one)  

WHY is t h a t  v e r y  i m p r t a n t / i m p r t a n t / n o , t  inpockan t  (whichever  o n e  you 
B i c 1 e d )  ? -, 

6 .  What i f  t h e  f a t h e r  needs  the money not to go on  a f i s h i n g  t r i p  b u t  
i n s t e a d  t o  pay f o r  food f o r  t h e  f a m i l y ?  Should J o e :  t 

' r e f u s e / n o t  r e • ’ u s c / c a n t  t d e c i d e  ( c i r c l e  one)  ? -- 
6a.  How i m p o r t a n t  is it f o r  c h i l d r e n  to  h e l p  t h e i r  parents- -even when i t  
m e a n s  t h a t  t h e  c h i l d r e n  won ' t  g e t  t o  b something they  want t o  a? 

v e r y  important/ irnpor t a n t / n o t  i m p o r t a n t  ( c i r c l e  one) ? 
6b. WHY bs t h a t  v e r y  i m p r t a n t / i m p r t a n t / n o t  importan& (whichever  one p U  

c i r c l e d ] ?  Y 





< 

I 
-- 

she would do is of 
- -- 

essential for the 

probing questions in order to bring out the subjects's 
, 

\ 
" 4 

structures of thought around the various dilemmas. A subject may 

initially give a Kuperficial response indicating care for 

others, e.g. stating that she would take her lonely mother in. 

However, further questioning may reveal that her reason for ' . 

doing so was that mother would not make a scene and thus give 
- - - - - -- - - 

her a bad reputation. On the other hand, the interviewer should 

not give the subjects 'ideas by pushing too hard for responses.or 

additional considerations. In summary, the subject should be 

given smple opportunity to express her views'and values. on each 

, dilemma without the help of any suggestions from the 

interviewer. 

Instructions for Ratinq -'i - 
?L? " 

The following is a description of the various sta , . - he" 
embodying Gilligan's ( 1 9 8 2 )  criteria,-and a short sketch of how 

each stage might respond.to the different dilemmas, followed by.$ 
'a 

%ample responses. 
,, 

I 

1 .  Egocentric (Self-Oriented) - 

.This stage is characterized by caring for self in order to 

&nsure survival. Her concern is pragmatic and the issue is 

survival. "Should" is undifferentiated from "would" and other 



- -i 
people influence the decision only through their poue,r to affeot 

- - -  

its consequences. The question of "rightnessn emerges mainly i f  
-- -- 

her own needs are in conflict, then she would have "to decide 

which needs should take precedence. Morality is a matter 03 

sanctions imposed by a society ih which one is more subject thqn -- 
\ 

citizen. v \ 

L \ 
The woman focuses on taking care of herself because she \ 

- -- --- - - -- - - - - 

feels that she is all alone. She feels disconnejted, 

.independent, a loner. The self, which is the sole object of 

concern, is constrained by a lack of power t h a ~ ~ s t e m s  from 
- - 

feeling disconnected. Relat*ionships are for the most part 

disappointing. As a result, women in some in*stances del'iberately 

choose isolation to protect themselves against hurt. 
-y2 

Sketch 
* - 

s .  

Real-Life: &She may or may not be able to generate a moral 
&. - - 7- 

--- - --- - - - - - - -  

conflict. If sh+tloas, it is frequently some very personal. 

pragmatic dilemmp, e.g. "what major to Choosew. "whether to 
- - 

drink and drive", "whether to sleep with my boy< end o r  notn. 
-. 

n 7 Her reasons for deciding what to do are also pragmatic. e - 9 .  r 
t 

might lose my licence", "my parents may give me,troublen, " I  may 

lose my boyfriendw. "I may get a bad reputation". Her concerns 

are basically to protect herself, ensure her own happiness and 

avoid difficulties. There is little, if any, concern for other 

people and their lives and feelings. Also, there is no 

consideration of any higher principles or values. 



i was going 4b  see an old boyfriend of mine. I didn' t 
ic* h&e raddt  e L 1 l m m y y b o y ~ a b o u  t i t c r sz y- 
chat I was dojng something else. I told him I was doing 
something else,and the next day he.found out what I had 
been ctoirrg,. . t c&&ered what ha& bm-errtn-ggtha, 
evening, we had been arguing, things weren't going well. 
I thought we might be getting into another fight, so I - decided to tell him I was going to see a girlfriend. It 
would not hurt him. I did not know he was going to find out. 

w- + 

We- were going away for the week-end skiing, there would 
be boys there. I knew my parents would not like it...It 
was a difficult decision because if they found out, I 
would be grounded for ever and ever ... Drinking and 
driving.., I might l ~ s e  my licence. 

Deci .ding whether ar not to sleep with my boyfriend. I 
Gas considering whether I really wanted to or not, what 
the consequences would be, what would happe'n if. my 
parents found out... getting pregnant. I was glad I 
didn't because things did not work out.. 

Lisa: She may or may not think that abortion is the best - 
solution. Again, her considerations are pragmatic and selfish. 

For example, i f  she is against having the baby, she mag 

I consid&: will she lose the job, get a bad- reputation, will 
- * 

people wonder who the father is, will she lose the relationship. 
- - - - - - - - - -- - - - - -  

i f  she decides to keep the baby, the reason is likely that she - 
real!): wants a babyy~gain her concerns will be selfish. There 

are little, i f  any, considerations for the baby, e.g. will she 

be able to properly take care of it, or for the fathe.r and his 

She could teil the father to see what he would say.'If 
she could supp0r.t herself, then she could keep it. But 
i f  she is going to starve, then she has to have an 
abortion. The kid wouid die anyway. 

Probably have the kid and giv; it up for adoption. It's 
her oun'choice. If it wasn't feasible to have the child 
and. still have the job a-nd her future would be destroyed 
by it ,  she should obviousiy have an abortion. It makes 

- - sense. I f  she had it and her future was wrecked, she 



C would not beqpleased with herself or the c h i l d a ~ h p  
chi16ii6Kld not be helped by it any. Might as .well stop 
it.before things happen that will destroy more than one 
life. - -- 

Betty: She is'likely to think that Betty should leave her 

husband as she is not happy in the marriage. She may at first 
/ 

suggest talking to the husband, or marriage counselling, but - 

then very quickly be ready to leave i f  things dd not work out. 
4 

If the children are menthne&, they are likely to be dismissed 

with statements such as "the children are old enough, divorce is 

common these days, they can probably work things out". The 

husband or-the other man Betty is attracted to 

considered except for selfish reasons, e.g. Betty should commit 
P 

herself to Steven because he mgkes her happy, the husband should - 
"shape up or ship out". 

If it was he, I would commit myself to Steven. The 
children are old enough to handle and understand a 
divorce. Before it is too late, I would leave my husband 
probably. She is not happy with her husband. I believe - 

- - -  - 

in happiness for cveryone,Slie does not have much to 
lose by it, except the children, but they are a decent 
age, they can comprehend that mom and dad don't get 
along. ~ivorce is fairly common these days. I t  is not a 
stigma or anything. 

I would go with the new man instead of being in an 
unhappy, frustrating situatio The children are old 
enough to understand. =f t 

I +  - 
a> Kristine: In all likelihood she will say that Kristine 

should not take mother in because ~ristine en joys and needs her 

independence, they do not get along anyway, :nother should stay 

with people her own age, etc.'She may briefly suggest some kind - 

of help to mother, e.g. help her find another place, spend more 



. . 
time xi-* h e r y i m r W o v e r r l d i ~ ~ y  atti~ude is that of wan ti^^^ to 

get rid of the mother as quickly and easily --- as possible. -- There 

is little, if any, attention paid to the needs of the mother and 

no real effort to talk to the mother and to work things out or 

come to an agreement benefiting both people. 
\ 

Tell her mother to go hpme. If they don't-get'along, 
there wouldn't be any hard feelings. ~er-mother would 
not expect to be welcomed. Itis-only natural to say no. 
I f  she likes living on her own and likes her privacy, 
she sure doesn't want her mother there. I can't seephow--- 
the daughter would invite her to stay. 

Say no, definitely, no, way. Maybe offer her mother some 
kind of friendship. SayfgI'm not going to help you and 
you are certainly not going to help me by living here, I 
am just starting to like my independence. This is 
important. Sorry, I do care about you, but I don't think 
this will work out. w b 

General Comments: She is basically seeing and evaluating 

things from the self's point of view and does not experience 

much conflict about what is "right" cr "wrong".   his question 

would only emerge--if her-ownaeeds are in conflict, in whic-h-- - - - - - - -  

case she would have to -decide which needs should come first, 

e . g .  she really wants a baby, but also wants her freedom to 

work, meet people, etc. Generally, self-interest s-erves as the 

basis for judgment. 

1 . 5 .  Transition Phase (From ~ e i f  ishness to Responsibility) - - 

The transition issue is one of attachment or connection to 

o ~ h e r s .  Concepts of seifishness and responsibility first 

appears. Carin9 for rhe  self to ensure survival is criticized as 



selfish. The woman can now criticize her own judgment, e.g. as 

"selfish" and "unrealistic". This eritieism &-*-a- 

understanding of the connection between self and others. There 
I 

is a shift from selfishness r responsibility, a mov$toward 
- - 

social participation. 

Real-Life: Similarly to stage 1 ,  she will have difficulty 

thinking of a dilemma and she is mare concerned with her own 

feelings than with principles of "right" and "wrong". However, 

she will be somewhat more concerned with other people and their 

opinion and she can criticize her own actions as "selfish". 

Although aware of what other people may want or need, she will 

still decide to do what she wants, what "feels good" or what 
< -  - 

will best protect herself. 

-. --  
Being with a groupof peopleAhat will be drinking, and ;5, 
you don't want to be. Depends on how I felt, I quess. 2- 

\ There had to be someone to drive home and I decided to 
be the one.. . Difficult to decide because everybody e l s e  
was doing it and f didn't want to, peer pressure. You 
want your friends to accept you and be like everybody 
else. I decided to drive home. I'm glad I did. Nobody 
else remembers i t ,  because i t  didn't mean anything to 
them, but it meant something to me. 

De-iding whether or not I should have my boyfriend stay 
at my place for a week-end when he was down here o r  w i t h  
someone else.. . 3ust the way it would look to other 
poeple, what my parents would think. He ended up no: 
staying with me. I t  would make things easier i c  :he i o n 2  
run i f  he didn't, just to keep things safe and easy. My 
parents or anybody else coui3  never use that against me, 
because they wouii't agree w i r h  it. 

Lisa: Initially, she may or m y  not think that L i s a  should - 
keep the baby but upsn further questioning is likely tc t k i n k  



that an abortion or adoption is the best. Althouqh sherzrl qive 

some considerations to the welfare of the baby, her reasons for 

deciding wil-l basically be selfish, e.g. can she still keep the 

job, does she really wants a baby. There willabe little if any 

consideration for the father or his wife/family. 

Just depending on her background and stuff, she should 
either take the job and have the baby and forget about 
the married guy or put the baby up for adoption. Take 

- the job an5 move on to something else... It depends on 
whether she can support the baby, it depends on whether - -  --- 

she wants it or not. It depends on how much money you 
have and where you are living. I don't know whether I 
would keep the baby or not. I would try to think,"aout 
the future, the baby would only have a mother, never 
know his dad. 1 act~ally don't think I would keep it, 
have an abortion or something. It would not be fair to 
the child, it would be an only child unless maybe I 
would mar-ry somebody else. 

Does she feel she can support a child on her own and 
work at the same time, or does she feel the child could 
be in the way or it is not she wants right now, $hen I 
feelshe should 'have it and give it up for adoptibn. I 
would give it up for adoption. I'm certainly not 
prepared to have a child, emotionally; I still live with 
my parents and go to school. . - 

I think she should tell IiimF-aFk him if  he want a baby. 
I wouldn't ask him to divorce his wife and marry me. It 
depends on the man's reaction too. If he is not being 
very responsible about the whole thing, I would probably 
get an abortion. I f  he wants the baby, then perhaps we 
could work out some other ways to take care of the baby. 
I f  he doesn't want the baby, I would have an abortion 
and have nothing more to do with him. It depends on the 
lady tbo ,  whether she wants a baby for herself. I • ’  I 
really loved the man, I would keep the baby. If he 
didn't want a baby then I would become really b7tter 
about i t ,  and I would probably get an abortion. It is 
the only way of gerting rid of a baby, if  I didn't want 
a baby myself. 

B e t t y :  Like stage : she is likely to think that Betty should 

leave her husband, Set sne will sive more considerations to 

trying t~ save the m a r r i a g e  and show more concern for the 



children and- husbahd-  - - 

Get a separation from the husband. But first of all, she 
has to get a job. It w u l d  take time, t i r i s w q - s f r P n o 7  
find out if this guy was-willing to wait for her. Lots 
of people have a really good marriage for many years and 
then just grow apart. There's nothing wrong with that. 
It is probably better for the kids. They may both be 
better apart. Maybe she is not going where his life is 
going, maybe he's an executive, successful and she's not 
his idea of a wife right now. I f  they decide they are 
happier apart then they can get a divorce. Lots of 
people who get separated get back together again. - ,' 

- - - -- - - 

Kristine: She may be willing to take mother in for a short 

while and extend some help. However, she basically wants to get 

rid of the mother, and may use the argument that they don't get 

along anyway. There is no real effort to take mother's point of - 5 

view. 

I suppose she has to let her stay for a little while, 
anyway. You can't very well turn your own mother away. 
But after a while you have to have a heart to heart 
discussion about why it is not fair for the mother to 
dump on'her daughter. Hopefully, they could figure out 
something, she could rent an apartment near her daughter 
and they could visit. Becauseafter a while they are -- 

going to rearize how little they get 'along anyway, so 
the mom is probably wanting to leave anyway, hopefully. 
If not, the daughter has no choice but to ask her to 
leave. They don,'t get along anyway. She is infringing 
up,on- her life and not making her any happier, so she nas 
toi\go. (WHY WOULD YOU TAKE HER IN IN THE FIRST PLACE?) 
Bec$use if somebody landed on your doorstep you at least 
want to hear the story. You don't talk tc somebody 
through the key hole, so you have tc l e z  them in and let 
them stay for breakfast an6 then t h e y  caK go. 

She should talk tc her mother and explain that she 
really values her. own independence and having the 
apartment to herself. Maybe offer to have her mother 
stay for a couple of weeks, and explain that she does 
not feel they get along we22 enough to share tne same 
apartment, t h a ~  apartments usually don't have that much 
room. Maybe o f f e r  to have her stay for a little while 
until her nother ioes n c t  feel so lonely. Try t~ he12 
mother for 3 couple of weeks but explain that it can 
only be t e q o r a r y  an3 that mother has to work things out 



for herself. 

General ~ornmed:~: ' D u e 2  a move toward social participation 
pp- -- 

and responsibil\&$,' she $a to struggle more with the 
I \ \ 

issues and a n s w e h - d n  stage 1 .  ~ h $  will not be quite as sure 
C 

of what to do, and vi)i be considering the needs of others to a , 

, 
greater extent. ~ o w d e r ,  while beid,g able to &st the needs of 

, 

others in:addition to her own, she ;q basically attempt to 
take care of herself. . 

t 

- ~ote': A score of ? . 5  should also be given when the subject 

appears to be between stages 1 and 2. 

2. Morality of Self-sacrifice (Other-Oriented) - - 
I 

The elaboration of the concept of responsibility and its 

fusion with a maternal morality that seeks to ensure care for 

the dependent and dnequal characterizes this stage. At this 
- 

p ~ i n t ,  the good is equated with self-sacrifice and caring for 

otners. 

The woman adopts societal values, moral judgment relies on 

shared norms an6 expec~ations. Consensual judgment about . 
gsodness becomes :he Dverriding concern as survival is now seen 

+ -L  -r depend or acceptance by others. "Right" is defined by others 
P 

9 % .  ., . . an6 respons:o',,iry res:s i-ltr. -,hem. The woman avoids.taking 

responsibilizy for chzizes m d e .  She feels responsible for the 

acti~ns of others whiie others are responsible for the choices 



she makes. a 

This is the conventional feminine voice, defining the sell 

and proclaiming its worth on the basis of the ability to care 

for and protect others. Assumptions about ferKinine goodness 

where all the attributes consTdered desirable for women presume 

an other - the recipient of the "tact, gentleness and easy 

expression of feeling" which allow the woman to respond 
- - - - - - - 

sensitively while evoking in return the care that meets her very 

strong need for security. The strength in this position lies in 

its capacity for caring; the limitation lies in the restriction 

it imposes on direct expression. Assertion becomes potentially 

immoral in its power to hurt. Conflict arises specifically over 

the issue of hurting. 
I 

Sketch 

~ e a l - ~ i f e :  The dilemma generated probably involves a 
- - - -  

situation where she is oafraid of hurting or disappointing 

somebody close, such as family or friends, Generally, she 

attempts to-please, h,elp or protect others ascmuch as p~ssible --. 
at the expense of asserting herself and her views and feelings. 

I come from a very strong Catholic family "and it is 
difficult for me' sometimes to do what I feel like doing. 
I still live at home, SG I know that my parents don't 

b approve of somethings I do, so I find I have to cover up 
part of my life, I still have to go to church on sundays 
with them, so I sit in church feeling really quilty 
sometimes, not so much because of what I have done, but 
how my parents wouid feel about it and what the church 
teaches about  it. I t  is kind of a parental fear. Here 
are these two people I care so much about and I have 
always been under their care and supervision. I have 
great respect for them. My major fear is to disappoint them, 



It usuany .involVEs friends and their boyfriends who ask 
my opinion whether they should st'ick with their 

b 

boyfriend. It is difficult for me to say because-it-may 
be misleading. If I am wrong she may end up 
disillusioned and I wouldn't trust myself. 

Lisa: Due to upbringing or religious convictions, she is 

likely to be against abortion and will probably advocate-keeping 

the child no matter what, the circumstances might - be. Although 

the job and the father qight be considered (mainly in terms of , 
- - - - - 

whether he will be wi'lfin o help), the main focus is on Lisa's * 
responsibility to the child. 

Have the child and just bring up the child. I quess it 
depends on him too. She has been working, she has enough 
money for day care. She may have to take a year off... I Y 

don't believe in abortion, unless you want to give it up 
- for adoption ... I would keep the child, because I would 
want it. If I am pregnant I already have a child, I 
wouldn't destroy that because it is a life. It would-not 
be right for me to destroy another life. It would be 
easier if the father wants to live with her because you 
would not be alone. But I would still have the child. 

I regard abortion as something very negative. Her first 
major mistake was to get-fnvofved with a married man and - M 

not being careful enough not to get pregnant. It i~ not 
.the child's fault what has happened. I f  she has an 
abortion she would never completely forget, and it is 
possible that it could really cause her problems later 
in life. From the point of view of the Catholic Church, 
if they find out you have had an abortion, it's grounds 
for excommunication. They put a high priority on life. I 
would have the baby d hope for the best. Eventually, 
you would be able t arry on with the career, Maybe I 
made a mistake. But is not fair to make anothec human 
being pay far it. 

I would tell the man and then it would have to go from 
there what he would want to do. If I was financially 
stable enough to raise a child on my own, and he chose 
not to marry me or see me any more, I would raise the 
child on my own. An abortion is not for me. If he 
suggested an abortion, I would terminate the 
relationship and raise the child by myself. (WHAT IF SHE 
WAS NOT FINANCIALLY STABLE?) I would not give it up for 
adoption either. There is always welfare programs. I 

- 



& 

child. ( W H Y ? )  It's basically my 
religious convictions that would 
the abortion. 

-- 

/ Betty: S t r F i n g  responsibility and commitment to the 
/ 

/ 
,/husband and especially the children, she w'ill probably ;ee it as 

/ wrong for Betty to leave her husband or to have an af fair. Also, 
,' 

/ she will typically suggest that Betty tries harder to 
. //' 

/ 
/ communi a ate with her husband or to improve the situation by 

other mearis, such as getting a part-time job, new friends and @ 

activities, etc. Betty's own neeas or the husband's 

responsibilities are secondary, if considered at all. For 

scor1n.g purposes, it is important not only to note the emphasis 

placed on responsibility and commitment but also the reasons why 

a marriage should not be broken, e.g. "not to. let people down, 

they might not like ycu, everybody wants to be liked and loved", 

3r "it m'ight hu'rt the childrenn or -it would not be right 

according to the Bible, church or parents, etc. 
- -- --- 

She should take her husband to marriage counselling. I 
would work at my marriage and stick to that. Because 
they have been married for so long and they have a. 
family. I t  only makes sense to work on it. (WHAT IF HE 
REFUSES TO GO FOR COUNSELLING?) Hopefully, I would stay 
with him. Because it would be right. You have a 
responsibility to your husband and your family. I would 
try to, it would be hard. 

As a Christian, I wouldn't get involved with the other 
mat, It is considered adultery. I would flee from 
temptaticq. First'thing to do is to talk to my husband 
and try to talk things out. I t  is the onlj;.rational 
thing to do. The husband probably doesn't know how she 
feels about the whole thing. I would pray about it and 
keep an trying to talk co him. Perhaps try to get him to 
see a counsellor. .. I•’ he won't go I would say that h i p  
.attitude has disappointed me. I might go away for a few 
days. I would not leave him, because the Bible says they 
should stick together through thick and thin. 



I don't believe-inPdivorces or extramarital flings. She - 
could try other ways to make her husband realize that 
she wants a bit mare out of the marriage, l p s s i i h l ~  

- volunteer work or take a part-time job. The kids are old 
enough to be -left alone some of the time. .. She has been 
married a long time. She should try a bit harder to get 
through to her husband. She has children, divorce is 
hard. on children. I believe in marriage and staying 
together. Marriage is a commitment, you should stay married. 

Kristine:_Even if she may initially suggest that mother find 
-- 

another place. she easily switches to thinking tKat Kristine - 

2 

should take mother in "at least for a while"., The reason for 

this is probably* that she-is her mother and that you owe it to 

your parents .to take care of them. I t  is likely seen as a mutual ' 

responsibility between parent-children to help each other. The 

&main focus is mother's needs and how she can best be helped. 

She should say yes to her mother, just because she is 
%A 

her mother, Because her mother is l~nely too. Perhaps it 
is a good oppartunity to work things out with her 

F mother. 
. 

, ' Try to find somelother place for her mother like with an 
other older person. I-wouTd not want my mother there: 
Talk it over with her mother and tell her that she , 

doesn't want her there. But, until they get it worked 
out, she should stay with her mother and try to work, 
things out as best she can. I f  the mother is lonely, I 
could never say no to my mother. You can't just turn her 
away and7 leave her there. Because your parents have 
brought you up and the-least you can do is help them 'out 
in a time of need, I'm sure if you were lonely and you 
went to their doorstep they would take you in. It is 

t only the right thing to do to accept her.. At least-give 
it a try. 

She should let her stay%on a trial basis. If it. doesn't 
work, she should ask her to leave. If they are getting 
along, they could live together. She should take her 
mother in because she is her mother. Her mother brought 
her up, if she asked to live there, it must be pretty 
important. 



General Comments: There is an emphasis on responsibility, - - - - 
-7 -  - 

commitment and response to other people and on doing the "right 
- - - -  

.thingw. "~ight" is basically defined by others, e.g. the church, 

the Bible, parents or society. Because of their reliance oqWlaw 

and ordern and well-defined guidelines, these subjects are often 

characterized by a certain rigidi y. Their moral judgments tend 
- f 

to be absolute or "black-and-white". 
. b  

2.5.  rans sit ion Phase (From Goodness to Honesty) - 

The transition phase that follows stage 2 is marked by a 

shift in concern from goodness to truth and honesty. The 

. transition begins with a reconsideration of the relationship 
- 

between self and other, as the woman starts to scrutinize the - 

logic of self-sacrifice in the service of a morality of care. 
- 

When only o m e r s  are legitimized as the recipients of the 19 
roman's care, the exclusionof herself gives rise to problems--in 

relationships, creating a disequilibrium that initiates the 
t 

second transition. The equbtion of conformity with careIFi-n its 

conventional definitionI1and the illogic of the inequality 
1 

--.r- 

between other and self, le& to a reconsideration of 

r_elationships in an effort. to sort out the confus,ion between 
\ 

self-sacri•’i"ce and 'care inheren: in the conventio~s of feminine 

goodness. 

The w o r d  "seifis 'rr" reappears. Retrieving the judgmental 

initiative, the wonan begins to ask whether it is selfish Dr 
\ 



responsible, moral or immoral, to include her own needs within 
- - - - - - - - - - - - - - 

the compass of her care and concern. This question leads her to 

reexamine the concept of responsibility, jtmkaposS- thecomerr- 

with what other people think with a new inner judgment. In 

/separating the voice of the self from the voices of others, the 

woman asks i f  it is possible to be responsible to herself as 

well as to others and thus to reconcile the disparity between 

hurt and care. The exercise of such responsiblity requires a new 
- - - - - - - - - - - 

kind of. judgment, whose first demand is for honesty.. 

The woman is unwilling any ionger to protect others at what 

is now seen to her own expense, Survival, however "selfish" or 

"immoraln, returns as the paramount concern. 

Sketch - 

~e-al-~ife:-  he dilemmas generated will likely involve a 

conflict between selfishness and responsibility, between , 

- - - - - - - - - - - - - - - - - - - 

morality and survival. She feels partly responsible for other 

people but is also concerned about herself and wants to assert 

her own views and needs. 

Telling a white lie to a friend. A friend of mine was 
getting married and had only known him for a few months. 
She asked me if I thought she was doing the right thing. 

L. 

I wasn't too sure what to say, because inside I felt I 
couldn't do that. So I thought it would be wrong for me 
but I didn't know whether it would be right or wrong for 
her, so I said yes. I would feel responsible i f  it 
didn't work out. I wish I had talked more to her about 
what I thought. In a small part I feel responsible for 
her activities. I f  I didn't give heor my honest opinion, 

- -C I would feel responsible. -- 

When a friend asks' for advice and you know what you want 
to tell them but you don't want to force them, not make 



them do what you think is riqht. But you want to help 
them i ? - h * ~ ~ e ~ y k % ~ h ~ * w b ~ - t  t O I O r C C 
them upon anybody. People should follow what t5ey think * - - 
is right, what they feel they should do. I t  is their 
choice. Also, I don't want her to 30 something that I 
think is right and later an find out it is wrongand 
blame me. 

- - -', 
Whether to have an abortion. Being pregnant at 21, 
having a lot of financial and emotPona1 problems, I \, 

decided to have an abortion. Once I made that decision, 
I could live with it. I don't feel any regrets because I 
know J-could never have raised the child. I was 
considering what my family youid say, whether I was 
emoti6nally and financially able to support the child, 
whether I wanted to give my life up just when I--was- -- -p-ppp 
starting to get it going. I decided I had to wait till 1 
was married in order to be able to emotionally support 
somebody else too. 

Lisa: Although likely to think that Lisa should keep t h e  
' - w  

+ k+- 
baby, in comparison to stage 2 she is more f lexfible, with rega;d 

- - 
C 9 

to other options sukh as adoption or abortion. The decision is 
C 

now seen as resting witE Lisa, what she wants an'd is able to . 
, . 

\ 

handle. The child is a major concern, but. the emphasis has . 
b 

shifted back to Lisa. % 

- - - - - - -- - - 
- -  - - 

I don't think she shotird have an abortion. I f  she really 
finds that she could not support the child, -1 would 
prefer if she gave the child up for adoption. It is hard 
because i f  she is single and trying to support herself, 
she wouldn't want to hurt the child by not being a5 i e  to 
support it, especially if her lover is married. I'm sure 
Ip doesn't want to leave his wife. It depends on the 
tenured job, if it would be totally lost i f  she had t~ 
take a maternity leave. Provided she could have a 
maternity leave, to have the child and be with it for 
the first 6 months, I feel that she should have the 
child, especially if she loves the child and the man. 
The only reason I think she should not keep the child, 
is if she can see any time when she would not want to 
bring the child up. 

I would keep the baby, I don't agree with a b r t i s n ,  and 
I would keep up with the career. It depends i f  she could 
take care of the baby at the same time, then she should 
keep it. If the circumstances couldn't allow her to do 



 LO th, _t_he=hes_ho_u-ldp~titupfn~~ado$tion. Abo r t i o n 
is murder, the child is alive. If she doesn't have time 
to he lp  the child grow then it is best she does not have 
it, but put ia up f ~ ~ a d q & i - ~ ~ . . - I k  4epeFtdS on W U = h  
time she is willin9 to put forth for the child. 

It  depends on what she can deal with. The man has some 
input into the decision also. If she is against , 
abortion," then I don't think the circumstances should 
change her ideas on this issue. If I felt that I wanted 
a baby, then I wouldn't want the job situation or the 
relationship .situation to change my decision. On the 
other hand, if I never wanted to have a child ever, and 
it didn't,mat%r whether I would lose my job over it or 
not or I -would lose him or not, then I wouldprobably- -- 

have an abortion. I wouldn't want my job to be the 
factor that decided whether I have it or not. 

- 
Bccty: The marriage relationship is seen as anaimportant 

commitment but now also as a two-way street -where both parties 
- 

should be willing to work on changing the situation. If this is . 
not happening, she will likely think that Betty should leave in 

order to make herself happy. There will be some consideration of 
- .  

the chiidcen but the main focus is Betty's fulfillment. 

Of major importance in this situation is quality of 
life-Her life i~all~she'~~FGa1lygot. If she is so ---- 
u d u l f  ilied and so unhappy in her relationship, I don't 
.think anybody should be forced to stay in that 
sidwtion. She has attempted several times to 

- camunicate how she feels and it is just not important 
to her husband. But she also has to watch the 
infatuation with the new man, that she is not just. ' 

carried away and try to see what is attracting her away - 

from her  husband. f see a major problem in the fact that 
she has kids. That could be a deciding factor, but they 
can't be the reason you stay in an extremely 
unfulfilling relationship. It is important to get 
professional help. I t  could be possible that she isSnot 
communicating in a way that the husband understands and 
she may not be fulfilling to him either. The whole 
situation could be turned around. I f  it won,'t work then 
she wil l  have to leave her husband and take the kids and 
try to make something with her own life, to make herself 
happy. She should not just drop into somebody else's 
arms. She should decide what she would like to do with 
her life and what she believes she would enjoy doing and 



s-eett out t t a _ a c h i ~ h a t ~ o ~ i i r i ~ + ~  n t f cx k r t G 
get out of her restricted situation. 

She should c m w t i e a t e  more with her f r u s b r d l 4 a p  
to him that she is unhappy and try to get things sorted 
cut first. If that fails, then consider getting a 
divorce and figure out who will get custody of the 
children. And then she has to decide about the other 
man. It would not be good to jump into that while she 
has her children and marriage to consider. The other 
commitments are more important, she should figure those 
out first before becoming intimate with the other man. 
If the husband doesn't want to work on it then there is 
really no point. You have to think about yourself. You 
can't live your whole life being miserable having the- - - - -- - -  

other person not being sensitive to your +ds. I t  is 
supposed to be a two-way street. 

~ristine: She probably will see it as important and "nice" 

for Kristine to take the mother in in order to help her. 

However, she is also taking into consideration Kristine.'~ need 

for an independent life and will therefore probably suggest that - 
mother only be taken in for a while. 

It would be 'lice if the mother could stay and she could 
help her mother find her own place anda friends. I would 
hope she would take her motherin, for a bi-t, I _can also 
see the mother taking advantage of the situation and 
outstay and'that would probably wreck the relationszp 
between both of them, Some people can't live together, 
I t  would have tc be a short-time thing. I would do that 
for anybody, a friend, or a mother, or sister, i f  they 
need help or need company. I have been in the same t 

situation myself and I would hope somebody would do the 
same for me, 

If her mother is very old and needs attention, ! fee l  
she should be taken in. Because the mother has sulpnrted 
the child when she was growing u?. This ,is depending or. 
the idea that the mother does need help": But i f  mother 
is completely selfsufficient and just suddenly feels a 
whim to go live with the daughter, the daughter should 
szy "you can s t a y  for a week or two, but I don't feel we 
should be living together because I want my 
independence". But i f  the mother heeds helap, I fee; she 
should give it to her. It's got to do with parental 
devotion. My parents have always been good to me. I 
would look after them if they had problems. I could not 



. . 
just potr-thartntrc+mme dnd j u ~ t  vlsit them. nut if 
mother is only lonely, she could live somewhere on her 
own and ~kistine could visit her or she should try to 
get involved with people her own age: Skewiil probably 
cause a rift between herself and her daughter because of 
different values and views. It would be very hard on the 
two of them. p 

It is an opportunity for her to mend the relationship. 
Kristine should bring her mother in but explain it is 
not a permanent thing. Discover what the problem is and 

it through with her mother and make sure she 
rea izes it is only a temporary situation. If the mother wOT 
is being very clingy and not making any moves toedo 
somelhing on her own,/then I think her mother is beingp 
very selfish. Her daughter is 26 years old, wanting to 
live her own life. You have to respect that. You owe it. 
to your parents to. make sure they are O.K., but 1 could 
never take the responsibility of taking them in for 
good. That's a lot to ask. She is ready to start her life. 

General Comments: She is concerned with responsibility and 

commitment to other people, but is more flexible and thoughtful 

than the previous stages. More options.are considered a d  

compared to the."black-and-whiten world of stage 2, the "grey" 

are discovered. She is similar in many ways to stage 1.5 in 
- - - - - - - -- ---- 

terms of being more~ncertai-n and in conflict than the other 

stages. Also, both stages 1.5 and 2.5 consider needs other than 
i 

their Dwn while chosing to take care of self primarily. However, 

s t a g e  2.5 will typically see a need for more "selfishnessw while 
-7 - 

stage 1.5 see a need for less "selfishnessn. In addition, stage 

' 2.5 is more concerned with principles and commitments than 1.5 

and is able to see the situation from various people's 
. . 

perspectives, not only from their own or the protagonist. 

~o'te: The score of 2.5 should also be given when the subject - 
- - 

appears to be between stages 2 and 3. - 
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relation~~ipr;m3ah6- the conf lict , she iill follow her own 

inner, self -chosen principles rather than the =inions - - of 
k 

-A others. . 
I'd been out with a guy and running int.0 someone 
else who I fou* interesting and wondering what to do 
about it and how to treat it and where I was going to 
go. I had a boyfriend, been going out for a couple of 
years. I had been very sick for an extended period of - - 
'time and it led me to get a new outlook on life. I had 
this new idea which did not coincide with his way of 
thinking. His actions were getting me upset. There were 
more personal conflict between him and mys@f. I found---- - 

someone who had the same way of thinking as I did. But 
as I was going out with somebody it was *diffi'cult for me 
to decide where I wanted to go. Since I was sick with my 
present boyfriend, he had been very good and I owe him a 
great deal. He had been so thoughtful and understanding. 
So I was trying to deal with the conflict of gratitude 
for my present boyfriend and a feeling of making myself 
feel better with this person who appealed to me. I 
eventually came to decide that the present was more 
important than the past and although I owed him a great 
deal, it was no basis for a relationship. So I went with 
the second fellow. 

During the solidarity strike and deciding whether to 
cross the picketline and go to my classes or to stay at 
home and not cross the picketline. One conflict was 
persertal. f might endugr+osing the semester if f &id 
pot go. The other conflict was that I agreed with a lot 
of what was being said. I was against the cutbacks 
proposed. Because I believed in what these people was 
striking for, I didn't want to cross the picketlines. 
But I also did not want to lose a semester of school. 
Were my principles important enough to me to lose a 
semeszer which I decided that they were. I felt it was 
one way of making .it known what my ideas were on the 
situation. By decraing to go to school, it was more of a 
personal gain. I wouldn't lose the semester; but to me 
that gain was small in comparison with the long-term 
effect of the cutbacks. And by not making a stand on it, 
i was sa / ing I only care about my short-term goals of 
getting my school finished, but I don't really care 
about the long-term things that affect everybody. 

Lisa: She may o r  may not think that Lisa should keep the 

child. In making the decision she will consider the welfare and 



_ef •’efts on several people, _iL,e.t,he child, Lisa, the f a t m n d  
* 

his family, rather than either feeling that Lisa should have an 

abortion to get rid of the problem (qtage 1)-or pay the 
\ 

consequences of her actions and be responsible (stage 2). The 

reasons for either abortion or keeping the child are more 

thoughtful and well-developed. Although Lisa and the baby are 

the main focus, she will also consider the effects on other 

lives, e.g. the father and his family. - -  - - _  - 

It depends on how she feels about the married man. I f  
she was more interested in her career and its 
advancement and wasn't really interested in marriage 
right away, an abortion would be the best answer. 
Otherwise, she would be tied down with something that 
was depriving her not only of a good career but 
something that wasn't intentional in the first plqce. To 
me that would be more regretful than to terminate the 
beginning of the new life which would probably be more 
difficult because he is married. I would abort and stick 
with the position. Not only are you messing up your own 
life, you are messing up at least two other lives too 
and there are more resentment.(WHICH OTHER LIVES ARE YOU 

- REFERING TO?) The other man and his wife and children 
possibly. Although it is both his'and her problem, i t  is 
not just affecting the two of them. I t  is affecting more 
people. To me t h s  woGld b e n o u g h  to say, I think we 
have just let this mistake go by and continue life as it 
was going. 

Assess the situation whether she could give enough 
attention to the chi16 as well as develop a career and 
try to do both. The fact that she is involved with a - 
married man affects the situation. I f  she loves the 
man ... it is difficult because he is married and it would 
be a break-up in the other family i f  sheRmaae him be a 
parent in raising the c h i l d .  I would probably have it 
and try ZG combine both .  If it was unsuccessful., ! would 
leave the c a r e e r  for a while, take care of the child and ' 

then go back. Because in the late 20's women have a 
strong desire and need tc have children, and I think a t  
t h a t  time i r  is goad to f~lfil? it. You would be more 
emotional and financial stable to support a child at 
that age. I think pregGan should be planned, but i f  i t  
so happens :hat you get p Rant at that stage in life, 
I think it is vise to hav t. (WHY IS THAT?) Because 

w 
the later consequences 0 ving a child are more 



rewarding than a--job would be. But if you can combine 
bouth, it is the best of two worlds. The emotion and joy 
a child can give you, is more t b n  a job can_s i .Leja .  
And you can always go back to your job anyways after the 
child passes an important stage. 

- -  Betty: She will think that Betty should leave her husband 

after having really worked on the relationship. ~gain;she will 

consider how all the people in the situation are affected, i.e. 

children and husband and wife, and make a choice that is seen as 
p- 

being the best in the long run. She will condemnhurt but 
I 

realize that hurt is at times unavoidable, and take 

responsibility for the choice and its consequences. Treating 

others as equals, the husband and his role in the situation will 

be considered. 

She should approach her husband and explain in no 
uncertain terms what is qoing on, and ask if he has any 
intention of helping her change the situation. If not, I 
think she should get a divorce.. . Also, she should make. 
sure that the children understand what is happening and 
that although it is not very fun to have a divorce, it 

- -  - - 

is sometimes better thantlie consequences of avoiding 
it. I f  she would go ahead and advice her children in 
that manner and be careful how things progress, she 
could probably divorce him without too much problem. I 
believe in havi3g a happy life, but I don't believe in 
hurting'people to do so... It's going to be a decision 
between hurting your husband and getting a divorce and 
maybe the children and the fellow who you are intimate 
with. If her husband really cares for her, he'll change 
and the divor'ce can be avoided and the hurt of other 
people can be reduced to a minimum. But if he refuses to 
change, then her own personal hurt would lead to 
something worse. 

3ne side is her opinion of thersitbation. I don't know 
his opinion of i ~ ,  He may say the same thing as she, 
that she may not really be communicating with him. If I 
take it that it is the truth what she says ... Marriage 
is a big deal and people 'should really try to make 
marriages work. Bzt i f  it is not- working you should not 
waste your l i f e  a v a y  sitting in a relationship that 
isn't going to work. I f  there is no possible way that it 

/ 



-- 

is going to work or if she is tired of trying to make it 
work, then I think she should get out of it. But I don't 
believe in having the relationship witkSke+e+rhilc sh- 
is still marriedrto the other maq. I don't think it is 
fair to'him or herself or the kids.+You are spreading 
yourself out in too many different places. I think, she 
should get on with2her own life. It is better for t'he 
kids. If it is not a good relationship, it's not good 
for them to be in that situation, or for her or the 
husband. If there is no way for it to work, she should 
get out of i!t. It is not just seafish, .it is probably- 

% better for everybody in the situation.- 

-p -- -- - - 

Kristine: She may or may not take'the mother in. In either 

case, she will consider the needs of both people involved and 
, . 

recommend an honest communication between them. I f  the mother is 

taken in, she will put down some ground rules so that the two 

people can live together with respect and independence. I f  she 

does not take-.thewmother in, she will offer help and 

companionship for the mother in other ways as well as explain 

. why it is %better that they do not live together. 

It  depends on how her mother is, if they have been - --- 

getting along in the pWt-%nd they respect each other's 
space. If the mother is sensitive or coherent enough to 
say "look, I really need some time by myself and we have 
to be a little independent" then she could probably work 
out some sort of a system of sharing and respecting each 
other. But if her mother was one who was constantly 
needing someone to talk to and someone to listen even i f  
it had been repeated a hundred times a day, then I would 
definitely advise against it. Because she would be more 
unhappy putting up with that situation than i f  she 
turned her mother away. Although she would have to think 
about' her mother as well, she has to think mostly about 
herself because she has to live with herself. I t  is a 
delicate balance, it has to depend a lot on how the two 
people a're. If they didn't get along very well, I would 
advise against it. Because there would be fights, and 
the poor relationship they had before they moved in 
together would get increasingly worse. Then you would 
have two parties very unhappy. 

I would probabiy take tne mother in and de-finitely go. 
over some ground rules for what is going to happen with - 
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would have to leave. She is 26 and may be thinking about 
getting married and jobs, etc. You have a certain 
obligation to your parents. Let her know certaTni3eedsI 
have, how to divide up household cores, etc. 

She got to chose between commitment to her mother and 
commitment to herseif. She cannot live her mom's life. 
She could help her mother but not by living with her. 

r'> 

* The mother could perhaps move into the area where 
Kristine is living and have more communication. But 
living with her daughter would impose herself too much. 
The daughter vakues ,her independence. I think she should 
say no and have the mother live around her, but not with 
her. - - -  

a ,- _ 
General Comments: Generally, she appears-to be i-n control of 

C .  

her life and able to make difficult choices and decisions with 

responsibility and caqe for both self and other. Her views and 

values are well integrated and expressed. Because of her 

self-assertiveness and unwillingness to sacrifice self, she mayn' 

at times appear similar to stages 1 or 1.5. However, her 

statements and considerations of the various situations are much 

more comprehensive than stages1 o r  1.5 and she is able t-o 

consider other people's pint of view and to assess the 

situation from various angles. Compared to stage 2.5 she is no 

longer confused or in conflict about, selfishness and 
A 

responsibility, and cab> therefore take care of herself as well. 
i 
h-" 

as others, attempting to minimize1 hurt and exploitation. 



INTERVIEW FORMATS FOR THE REAL-LIFE, LISA, BETTY AND KRISTINE -- - 
DILEMMAS . 

The Participant-Generated, Real-Life Dilemma - 

The Real-Life dilemma was generated by the partic'ipant in 

response t e a  general question about her personal experience of 

moral conflict. The question was asked in several ways: Have you 

ever been in a situation where you weren't sure what was the 

right thing to do? Have you ever had a moral conflict? Could you 

describe a moral conflict? These questions eliciting a-dilemma 
I 

were then fgllowed by a more consistent set of questions: Could 

y.ou describe the situatio~? What were the conflicts for you in . 
, that situation? What did you do? Did you think it was the right 

thing to do? How-did y ~ u  know it was the right thing to do? 

The Researcher-Generated Dilemmas 

y The general procedure used uith the researcher-generated 

dilemmas was as fo1io~s:~the par~icipant was presented with the 
- 

dilemma in a written format, then the dilemma was read t~ the 

participant and the par~icipant was asked to respond t o  specific 

questions about that Siiemma. The different researcher-generated 

. P .  

dilemmas and the spec:;;c questions are presented beiow. 

r' 



The Lisa Dilemma -- - - 

- -- --- - 

Lisa is a successful teacher in her late twenties who has 

always supported herself. Her life has been centered on her work 

and she has been offered a tenured position for ne.xt year. 

Recently she has been involved in an intense love affair with a 

married man and now finds that she is pregnant. What do you 

think Lisa should do? Why? -- 

The Betty Dilemma - 

- - 
Betty, in her late thirties, has been married to Erik for 

several years: They have two children, 8 and 10 years old. 

Throughout the marriage Betfy has been -at home, looking after 

the house and the children. For the last few years Betty has 

felt increasingly unhappy in the marriage relationship. She 

finds her husband demandl'ng, self-centered and insensitive as 
R 

well as uninterested in her needs and gs. my has 
several times tried to communicate her piness and 

frustration to her husband, but he continually ignores and 
. - .  

rejects her att,empts. Betty has become very attracted to.another 

man, Steven, a single teacher. Recently, Steven has asked Betty 

for a more intimate, committed re3lationship. What do you think 

Betty should do? Why? 



The Kristine DiT-a - 
I - - 

~ristine, a 26 ye?r old woman, has decided to Live on her 

own after having shared an apartment-with a girlfriend for the , 

last three years. She finds that she is much happier living 

alone as she now has more privacy and independence and gets more 

work and studying done. One day her mother, whom she has not 
- -- -- 

seen for a long while as they do not get along too well, arrives 
\ 

at the doorstep with two large suitcases, saying that she is 

lonely and wants to live with Kristine. What do you think 

Kristine shou1.d do? Why? 


