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ABSTRACT

- . -
- . I 7
- o

- e

This study inVOibed;thé/devéiopnent[and partial validation

of a care-oriented measure'of’moraifdevelopment besed”upon Carol
-Gilligan's theory. The relationship of this newly;developed |

" measure to ego identity and .to Kohlberg's justice%oriented

s

gsystem,was,also investigated.

Several researchers concerned with sex dlfferences in moral

development have found that women typlcally score lower than men .
- 2
on Kohlberg S m@asurg Gllllgan suggested thif thlS difference

mxght dlsappear If morai development were defined approprlately

s

dxfferejﬁlally for men and women.

-
°

Gilligan has delineated various levels of "the Ethic of

Care” that pur\pirt to represent- women's mor% development The

main purpose of the present. study was to construct and validate

~-a-measure- of- morai development (ECI) based”upon Gllllgan -

descr1pt1on of femlnlne care-based levels of moral thought. In
‘order to determine construct validity, the reiationship between

the ECI and ego identity was examined. Also, a Kohlbergian

PN

, R Va
validity. : ) 7

-

measure of morality was included to estabLfsh concurrent

Eighty-six female undergraduate students between the ages of
seventeen and.twenty-six were seen individually by two female

experimenters. The two morality tests were admlnlstered by

different experimenters and the order of the two tests was

iii



4 2

thbalan;&The 1dent1tv 1nrprv1euas_g44&n,begweeﬂieh€_,ﬁ

'"two morallty measures. : - -

. ,{,,

Inter rater. rellabllltles u51ng‘three 1ndependeht raters'» ” _?
were in the .80's and 90's,n1ndlcatrng that the Ethlc of Care ?%%
stages can be determined w1th a fair degree of inter- scorer

eement. A s1gn1f1cant positive correlatlon between the

Kohlbergian measure and the ECI was found. The ECI was also,

kY I S

’significahtly related to aée; As hypothesized sub]ects h1gh on
“the ECI wererhigher‘in identity than subjects low on the ECI,

and the ECI was found to discriminate better amongvthe identity

statuses than, the Kohlberglan test

’ ﬁpis study supports'Gilligan's theory that there are various
stage% of the Ethic of Care‘and it suggests that these may -
foliow a developmental sedquence. The implications for future

research are discussed.

iv
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Long afterward, Oedipus, old and blinded, walked the
roads. He smelled”a familiar smell. It was .the Sphinx.
Oedipus said, "Il want tc ask one guestion. Why didn't I
Tecognize my mother?” "You gave the wrong answer,” said
the Sphinx. "But that was what made everything-
possible,™ said Oedipus. "No," she said. "When 1 asked,
What walks on four leds in the morning. two at noon, and
three in the evening, you answered, Man. You didn't say
anything about woman.” "When you say Man," said Oedipus,
"you include women too. Everyone knows that."” She said,

-"That's what you think."

Muriel Rukeyser

- "Myth"



CHAPTER 1

INTRODUCTION .

i

—_—

The lssue of Women's Deveiopment and Psychological Theory '

Within the areas of ego identity and moral development there

is growing awareness and concern about sex differences and the

need for more adequate, expanded theéfies'énaiﬁgésufég that
include'tﬁe values and thoughts of_women. Both‘theorgfical and
empiricél attenﬁion have>focused primarily on male development
while female develépmept has been comparatively neglected. It
has been argqued, for insténce,,that Erikson's descriptions.
(1950; 1959; 1@681f6f idehtity developmentf;re norhative for
males but not for females (Gallatin, 1975; Matteson, 1975).

While the heuristic value of Erikson's theoretical groundwork in

these areas cannot be doubted, guestions hawe arisen concerning

the adeguacy with which his theory can accommodate specific
aspects of identity aevélépment. Several writers and researchers
have cautiqnedvthat male and female 1dentity development may.be
processes whosé differencefié’underplayed'by Erikson. For
example, DouQan and Adelson {1966) concluded that there is not

one, but two identity crises: the masculine and the feminine.

e

These investigators regard the female task of adolescence as a

- -

truce between, or integration of, conflicting goals (achievement
vs. marriage/motherhood). They also suggest that the order of

Erikson's developmental tasks of -adolescence and young aduIthgod

-

- identity and intimacy, respectively - may actually be

— -
ey



confronted in reverse order by women. Other'researcherS’have

suggested a third view, namely, that the identity and'intimae§~

stages are merged in women (Josselson, 1973; Josselson,
_Greenbergér & McConochie, 1977). Josselson, et al. (13977)
believe that due to such a merger,vfor females "identity
_develppment proceeds at a deeper.and less tangible level..f" (p.
164); and that understanaing of female development in

) . ~N
Xédolescence is a far more complicated task than the

understanding of male development. They see female development
being "quieter, subtler” (p. 162). While Marcia (J98Q) states
that ;... éﬁe idenéity formation process takes longer for women
than for men (jﬁst—as the establishment df intimacy probably

takes longer for men)"” {(p. 179), Hodgson and'Fiscﬁér'(1979)

conclude that female identity development is not necessarily

delayed, but that 1t follows different pathways.

Similarly, several researchers in the area of moral

!éevelepmentwsuggest~thacﬂtherejarE*twO*gender*reiat@d’
>
developmental paths, "justice” representing the thinking of
males and "care" representing the cdnéeptioh of females
(Gilligan, 1982; Langdale, 1983; Lyons, 1983). Gilligan (1979;
1982) connects the recurrent problems in interpreting womepn's
development tc the repeated omissiQnAof womer from the critical
ﬁheoﬁgfguilding s;udies cf psychological research. Consequekcly,
'theories ;n the social sciences may reflect a consiétent

observational and evaluative bias. Measurements have .iafgely -

been derived and standardized on the basis of men's observations



fané;}ntetpteta%iens—aé;pe

eitlusivelf drawn froﬁ75tudies of males. Gilligan (1982) states

that

The disparity between women's experience and the
representation of human development, noted through the
psychological literature, has generally been seen to - ° <
signify a problem in women's development. Instead, the
failure of women to fit existing models of human growth

may point to a problem in the representation, a —_
limitation in the conception of human conditior, an
omission of certain truths about life. (p. 2)

Moral Development and Identity Format.ion

Theoretlcal Y., there is e}e&ose link between ego 1dent1ty
and morality. Both are assumed to be related to cognltlve |
development (Marcia, Wate:man & Matteson, in preparation) and
develqpment in both»involves—similar processes, such as
diseguilibration or cenfliet, exploration and commitment. Marcia
uiiQ&Qlwenggestsﬁthatmegoﬂgxgxthﬁoccu:s inmthewidentitymiormation"_gfgf
. process of exploration ﬁinvolving sone conflict) and commitment.
‘Kohibetg and Kramer {1969) emphasize the importance of conflict
(exploration) for moral development in terms of generating

movement from stage to_stage and also of commitment in the form

cf stabilization {(greater stage "purity"), resulting in a

greater cénsistency between structure and action. Murphy and

Gillﬁgan (1980) re;a:e moral development to ego aevelopment in

late adclescence by positing experiences of commitment and

responsibility as critical tc both developmental processes. It

seems reasonable to infer that going through a crisis or



. V . - - Y - - ’.. /‘
- exploration period with regard t¢ one' s 1dentity will affeHT"‘

moral reasoning to a significant degree (and perhaps vice

versa). , o \

Various writers have made such a connection between identity

and moral development"G lligan (3982) points out that there

a close tie in women's thinking about the self and morality.

—

linked rec1procally; whereas Kohlberg (1973) believes that

certain features of egoc development are a hecessary but not
sufficient condition for the development of moral structures.
Rohlbe{gland Gilligan (18737} state that "Erikson's picture of an
adolescent stage of idenfity crisis and 1ts resolutions... is a
picture dependent upon formal logical thought and of questioning’

convent&%nal morélity“ (p. 1078). L . A

- "
Research appears to confirm at least the moral thought ‘/C

7aspect of thlS assumpezon. Podd (1972) and Poppen (1974) found -
subjects high in ego identity (Identity Achiever and Moratorium)
- ‘ ;

to function at postconventional levels of moral Qevelopment
ﬁhile subjects low 1in iden:ityvaoreclosure and Identity
Diffusion) tenéeé tc be>a§ precon entlonel and fonven*ional
levels of moral developmen:. .;,nough thlS 1s. d spu*eq zj Cauble
(1976), there are suifi:iene me:hodclogical d:iff PU;*‘ec in this

study to retain confidence in the origiﬁil findings,

paftxfalaflv in view ¢f recent Teplicatipns. of the

b

s Lo
PR
>

"
[44]
bt
sV}

identity/moral reason -ionship by Rowe and Marc a (198C)

and Leiper (158!}, However, while this relationship has been



eﬁalrlyeyell—established—éer—menT—there’is—eﬂ%yflimited—evldencerrfrf

that the same p051t1ve relatlonshlp holds for women (Hult, 1979;

Poppen, 1974). All the subjects were male both in the research
by Podd (1972) and Leiper (1981),/aﬁd/there were only six fema1e5;5f
subjects in Rowe and Marcia'’ s/T/§80) study Consequently, Hult s
{1979) and Poppen's (1974) flndlngs are in need of replication

C , . s )
in order to confirm the relationship between identity and moral

reasoning for -women. - - - -

Furthermore, sever?l researchers concerned with sex
dtfferences in moral development have found that women typlcally
score lower than ‘men on Kohlberg s measure (e.g. Haan, 1978; -
Holsteln, 19763 Langdale, 1983; Pratt, Gold;ng & Hunter,'lggd).
Gilligan (1982) suggests that this difference may dlsappear it
moral development is defined appropriately differentially for-

men and women.

The purpose of thls research was to construct and validate a

measure of moral development based upon Gllllganrsr(1982)
description of feminine care-oriented levels of moral thought,

and to use this test as well as a Kohlbergian test of moral

thought to explore- the relationship betweeen ego identity and
moral development in women. It was hypothesized that the

relationship between egc identity and morality would be greater

=

for the new. measure than for the Kohlbergian one.
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o 'Erfkscn*s;Théqu‘gz Egorldentlty Development ]

— :Erikson (1950; 1959; 19§8) proposed thgt ego growtﬁ follows .
a series of stages through eight psychbsocial crises}experiencéd)'
during the life cycle.VEach of'ihese eight normative crises | AA_f
presents the individual with a challengevwhich thé[perSop will-
meet for better of worse depending‘uponfthe currént mathity Qf‘
the person's ego functions and the supqutteceivedfféa.r‘r<r
society. The . core of this theory is the epigenetic;developmental
scheme which postulaﬁes a serie; 6f issues linked to life- |

stages. The quality of resolution at any one stage‘influencés‘

the possibilities for resolution of zubsequent stage.

The adolescent's primary task, as described in Erikson's
(1968) "eight stages of man", is to develbp a sense of personal =,

identity or to risk identity confusion. However, Erikson is

,,,,, : f~~ciearvthé£ the~twofpo&argoufcomeS”hefdescribeé“éré”dppositg ends
of a range of possible soiutiohs.'It?is more likely that'gﬁ'
‘adolescent would Eall SOme;here between iaentity and idemtity
confusion, resolving somé bu£ not all of the conflicts which{
comprise the iaentityzfénflict. Marcia.(198Q)‘defines identity
as "a self-structure - ah'internal,seif—constrnggﬁ, dynémicf
orgahizatidn of drives, abilities, beliefs and individual

' hié%o;y" (p. i59). He points ouf tHét the identity structure:isgr
| _dynamic, not static and that over a period of time the entiréi -
gestalt may shift. Thé key word in,cohprehendingrwhét LS

involved in a sense of identity is "cont§nuity", a felt inner



’~'"5iiehesaveﬁessffem~wh%eh€eﬂfideﬂtdecrsrons and actions may-

proceed. "The sense of ego 1dent1ty 1s the accrued confldence

°

that one's ab111ty to malntaln 1nner sameness and cont1nu1ty, 7
one's égo in fhe psychological sense is matched by the saméne$§
and confihuity of one's meaning for others." (Erikson, f959; p;L
89). According to Blos (1962)/'1ate adolescence is primarily‘a?
phase of consolldatlon, where general 1ntegrat1ve processes'
occur: ego synthesis, pattern1ng and channellngifmlt”ls the task ******
of late adolescence to qrrlve at a final settlement, which the

‘'young person subjeétively fee;s to be 'my way of life'" (Blos,.

]9621 p-. 12,7)-- R v . " ) o R

Ego Identity Statuses o o ' , ] , 

Marciaa(1966) has -operationalized Eriksdn's ego identity

formation as four identity statuses, or modes of 1dent1ty

resolutlon The four 1dent1ty statuses are as follows- -

1. Identlty Achievement is the most developmentally advanéed
status. The 1nd1v1dual has gone through a period of |
exploration of alternatives and has made well-defined
commit§en£s.

2. Moratorium is the predecessor to Identity Achievement. Here,

the person is in the exploration period with commitments
only vaguely formed.

3. Foreclosure refers to the individual who has undergone no, ——°

or very little, exploration, and remains firmly committed to

childhood-based values. I -



,«Ql,Wldentityfniifusioanthe—least—develop "lyvddVanced of

the statuses, is comprlsed of persons who, yhether haV1ng

explored alternqtlves or not, are&uncomﬁltted to any’

def1n1te dlrectlons in their llves.

'Researchrgn Sex}DifferenCes ingdentity4bevelophent

Ego 1dent1ty has been 1nvestlgated most exten51vely by’meanS' T
of the semi- structured 1dent1ty statusr1nterv1ew developed by :
Marcia (1966). It utilizes process varlables of exploratlon of"r
alternatives (crisis) and degree of.commitment in the content -t
‘areas of occupation, religion and politics. More recently the . o
areas have been extended to include’Sexrrole attitudes andv
beliefs about personal sexuality,-tnus,incorporating N
‘,interpersonal material within the intervlew‘(Marcia, 1580;”

Rogow, Marcia & Tlugoski, 19853 Schiedel & Marcia, 1985) .

“According to Marcia, et al. (in preparatlon) “the 1nterpersonal

area was added because it was thought,to_beﬂpartlcularly
relevant for women. Theoretical support_for the addition.of an
sexual-interpersonal area nas based upon Erikson's (1268)
discussion of "inner—space" issues as inportant for women;and
upon Douvan and Adelson‘s,(1966) empirlcal,wdrk'indicatfng the
importance of interpersonal lssues in the psychosocialf
development of adolescent'dirls. These findgngs were replicated*-
by Josselson, Greenberger and McConochle in a later stugy

(1877). However, there has been grOW1ng support for the value of

a common interview for men and women, indicating that



'1nterpersonal sexual concerns are 1mportant for both male and

Hodgson & Flscher,

et a1.1'1983).

D2

:female 1dent1ty development (Grotevant Thorbecke & Meye§f21982fr

1979; Hopklns, 93":fMattesony

-

1

977; Rogow, *

A long series of studies haVe7supported’the'Galidity of

“sl

Erikson's theory and Marcia's approach to the study of 1dent1ty

et al., in preparatlon “for research rev1ew).

&

7devef%pment in males (see Bourne, 1977a b; Marcla, 1980; Marc1a,

H0wever, studies

of female 1dent1ty development have been fewer’ and moré

M

amblguous as well as contradictory in their flndxngs. For

example, some studies suggest

that females identity formation,

in comparision to males ; may be léss ‘dependent upon

religion (e.g. Constantinople,

et al., 1977; LaVoie, 1976; Toder & Marcia, 1973).

&

i

occupational and more dependent upon affiliative factors such as

1969; Josselson, 1973; Josselson

"Other studies

report that occupatlonal identity appears to be as meanlngful

and 1mportant to women as to men (e g.‘Hopklns,

1982 Kacergu1s

& Adams, 1980;, Waterman & Nev1dh 1977). HodgsonfanddFiacher

(1979) concluded that males focus on intrapersonal aspects of

development.

~TINs conclusion has been

Examining gender differences among high

-

sexual-interpersonal area of

identity, while females focus on interpersonal aspects,

suggesting a characteristic sex difference in identity

supported by recent research.

identity development,

C%chool students 1in the

Grotevant and

Thotbecke (1982) “Found that expressiveness (femininity) was

&

'
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, | .
important to the,inteLpexspnalgaspect;oigidéﬂ*- y—and-that

females were somewhat higher in 1dent1ty in the 1nterpersonal

area than were males. The authors ‘noted "... it ap?ears that for
young men, vocational and,interperSOnal ideﬁtlty achievE&ment
pfoceed independentlj.., For young women, it appears impogtant
to negotiate identity achievement inAthe inﬁerpersonal domain‘ié'
order to be engaged in occdpationalvidentity formation” (pp.

488-489) ., Supporting”andﬂexpanding,somewhat”enWthesewfindingéf~~—~ﬁf*
Archer (in press) noted the éreater salieﬁce of ther |
,career/marriage issue for high school girls than for boys.

Bilsker, Schiedel and Marcia (1985) fournd that 1deolog§ : s
(religion and polltacs) was the most 1mportant area for men' s\
identity development wnyle the interpersonal area (sexuallty and .
sex ro}eS) was most important for women's identity, although

both men and women said that the,interbersonal area was'most

1mportant to them. Kroger (1986a) studying adolescent and adult

“women in New Zealand concluded that the questlons of 1dent1ty
_for women center prlmar‘ly on 1nterpersona1 areas Marcia, et
al. {in preparatlon} state that Kroger (1986b) describes
accurately many identity researchers'.impressions 4t differences
between male and feﬁale identity formation:‘fgather than
decisiOHSgabout individqal content areas, meta dec151ons about

how to balance competing identity contents-and at the same time
consider the implications for'significant others seemed to 4
capture identity concerns for many -women from this~Sample” (p. . °

15). Areher (in press) notes that her findings suggest that

females "... not only have a more complex identity to" establish



because of the number of identity domains they are attempting to — —

define themselves in, but also because the1r societal o ;l‘ .

or1entatlon is less popular and less well supported" ?p 14).

There hsve been conflicting reports on the pattern‘oﬁ
identity status grouping for women. Marcia, et al.'(in
‘preparation) report that while almostlall'studies with nen have
Qemonstrated a high-low identity status grouping: Achievement |

plus Moratorium, Foreclosure plus Diffusion; this has not been

true for women. Beginning with the first women's study by Marcia
and Friedman in 13970, Foreclosure women tend‘E)to score
similarly on dependent varidbles to Achievement women, and S
Moratorium women-were more s?milar to piffusions than to , » 1
Achievements (e.g. .LaVoie, 1976; Schenkel, 1975; Toder & Marcia,
1973). As Marcia, et al. (in preparat&on)vpoingzout, this

finding was perplexing, especially in light of’the somewhat

_negative consequences of Foreclosure for men. It looked as if -

Jdevelopmental immaturity (Foreclos&re status) was 'somehow
adaptive for women. Qowever, since 397%,Aout of 16 studies with
discernible patterns, only rour have shown the earlier grouping
while the remaining 12 conformed to theoretical expectations |
underlying the identity status construct, i.e.,Moratoriumtwomen
resembled Achievement women.'more than they resembled Foreclosure
women (Marcia, et al., in preparation). It is Marcia's opfﬁion
that this change in the ordering of the statuses for women may
be attributed to: 1) change in social condltlons and values,

e.g. growing social support for women's occupational ;dentlty :

i1
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"~ Marcia, et al. (in preparat1on) conclude that whether for.°

formation, and 2) the gsehof more sophisticated measurements,

=

e.g. "deeper" ego structural measures such astoeVinger (1972)
' : ’

el — - s

soclo- polltlcal reasons or because of more. sophxstxcated

measurdhent or both, the 1ssue of the grouplng of the 1dent1ty _

statuses for women 15 .no. longer problematlcal Moratopxum women

morg_closely resemble Identity Achlevement women than dor

{

Foreclosure women" {(p. 49). Still, it is interesting.and - .

somewhat perplexing.to think that socioc-political changes and or

-

improved measures should affect women only. Does this imply that

women are'more-influenced by such factors than_men, and_ijisgi,x;_”r,

why? -

N

In summary, it is apparent upon reviewfngathe literature on ’
identity research w1th women that they have caused more

“"problems or at least requ1red more 1nterpretat10n andﬁor

that Erikson's model of human development is essentxally a male
model As Gilligan (1982) points out, Erikson’ srchart—of

life?cycle stages is defined by male experience. In'spite of the

fact that Erikson's (1968) observed sex differences, exemplified

in his statment that "failure to develop fully the problem of
female youth... was a severe theoretical handicap”™ (p. 26%), his
chart of life-cycle stages remains unchanged (Gilligan, 1982).

‘Also, Marcia's initial identity status measure was developedfon'

L]
L 4

males only. However, recent research indicates that Marcia’'s.

current measure of ego identity revised to include

12 :
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‘sexual-interpersonal issues is valid for both women and men.

This may be due to changes in the content areas,of the identity

N

interview as well as changes in the socjial status and power of.

women . e

-

Kohi bera s Theory of Moral Development

hon Derg (1958) Lommenced hzs dlssertatlon w1th the 1rtent

cf carry:ng Forward into’ adolescence Plaget s (1965) pioneering

“investigation of moral development 1h children. He used Piaget's

-

general assumptions and method which involved a focus on moral
judgment, defined in terms of justice. Both Piaget and Kohlberg

vassumed that the developing cblld was a phlldSOpher

'construct:ng meanxngs around unlversal categorles or questlons,

_such as the guestion of fa:rness. P1aget 'S chlef method in hlS

early work was to use cnzldren s comparatlve evaluatlons of
,mcxaimcancepzsﬁsucneasﬁnagghiinessﬂon,falrge55~aswawveh4e4e—£or —————— —
probing their reasoning. After a subject mede efcomparative
evaluation with respect to a given pair'bf stbries differing in
certa:n morally belevan? respects the sub]ect would then be

asked to explain or ]USLlfy that evaluation. Kohlberg (1969)
rerained and intensified the Piagetian focus on just;flcatlon'by,/
presenting moral or social problems and then probing the ways in’

wnich subjects justify their decisions and evaluations with
&

respect to thelr proposed sclutions. As a means of el1c1t1ng

justice reasoning, hoh?oerg chose to present "hypothet1cal

" dilemmas of ancient vintage that had been discussed by



“1T Conventional

phi}qggghefs” (Kohlberg, 1979, p. vii),.

While Piaget (1965) described three stagesof moral judgment
(constraint, cooperation, generosity), Kohlberg (1969; 1971: -
i973)'dérived‘six stages of moral devegepment based on extensive

case ahalyses of boys ranging in. age from 10 to 16 vears. These

- six stages were ordered into three distinct levels of moral

6rientation,-éummarized by Hoffman (1980) as follows:

1 Preconventional

Control of conduct 1s external in two senses; standards
éonsist of outer commands and the motive is to évoid,external
punishment, obtain rewards, have favors,returnedrand’so on. This
level characterizes childhood.

Stage<1 - Obedience and punishment ogientatién;

Stage 2 - Naive hedonistic and instrumental orientation.

Morality is defined as $aintainihg the social order and
cdnforming to expectationé of others; adherehce to eéﬁablishéd
norms 1s the essence of moral 6b1igation._Control of conduct is
external in that standards consist of ru}es and expectations
held by those fﬁb are significant others by virtue cf personal
attachment or-éelegated authority. Motivation is largely
internal;falthough'based upon anticipation of praise or censure

by signi®icant others, the child now takes the authoritjes' role

and respects their judgment. Thus, the personal reactib?s of

o



autbggitx,gggﬂi@ﬁL;umﬁgjggihegxighinﬁss4QL4uLongness;oiganfée;———f———

and the moral virtue o6f the actor. This level is usually

dominant in late childhood or early adolescence.
Stage®3 - Good boy/girl morality of maintaining good relations.

Stage 4 - Authority and social-order maintaining morality.

I1I1 Postconventional

Morality is definedias,confo:mity to shared- or sharable-
standards, rights, duties. Possibility of confiict betweeh two
sociélly aécepted standards is acknowledged and attémﬁté at a
rational decision between them are maée. There is a moral
obligation to éside by established norms, but only ihsofaf as
they serve human ends. Control of conduct is internal in two
senses: 1) the standardé have an inner sourcé;Aand.Z) the
decision to act is based upon an inner process of thought and

judgment concerning right and wrong. This level characterizes YF,

77777 T T - - “,

Staée 5 - Morality of contrgct and democratically accepted law.
Stage 6'-{Mora1ity of'indiQi ual princiblesrof ;énscience;
Upiférsal efhiéal principles. -
| , L.

Kohlberg‘é theory and stage schema has generated much
research 'and criticism. Wﬁile Kohlberg himself (1976) claims
that the only valid arqument against his theory is e§idehce in
Slongitudinal data of regressions or stage skipping, his concept

of the moral realm has received criticism as being biased

culturally (Simpson, 1974), sexually (Gilligan, 1977) and

i5



‘politically (Sullivan, 1977). Some psychologists {(e.g. Kurtines~ —

& Grief, 1974) have recommended a total abandonment of

Rohlberg's theory, cléiming tﬁétrmé%é+than'a decade of empirical
research has failed to provide the data necessary to confirm it..
Other critics have been less harsh, focusing instead on the

upper half or third‘9f Kohlberg's stages as préblematic (Gibbs,

1977; Gilligan, 1977; Puka, 1976; Sullivan, 1977). This line of

criticism has been supported,both,longitudinaliy;LHoLstein, S

1976) and cross-culturally (Edwards, 1975;: Sihpson, 1974) by
empirical work which hgs,confirmed the sequentiality of the

first three stages, whilerat the same time presenting evidence - . - -
against invariant sequence for stages 4, 5 and 6 (Murphy and
Gilligan, 1980). Gibbs (1977) claims that stages 5 and 6 are

best considered not as naturally occurring stages in tﬁe strict

Piagetian sense, but rather as metaethical or philosophical

(existential) reflections upon the normative judgments of &

“earlier stages. Murphy and ‘Gilligan (1980) questi SE%’E};& s
proposal on the basis Ehat without-the postconvent;oﬁéi level,
moral stage development ends in adolescéﬁée;ryét least for
bright subjects"” (p. 78). Murphy and Gilligan (1980) put forth
another hypothesis, the possibility of cognitive transformation
in late adolescence or early adulthqgod that would provide<?he

new structures of thought necessary toc the development of a

different form of moral judgment.

Kohlberg has in recent years made several revisions both 1in

his theory and in his six stages. In 1973 he retracted his

16
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earlier-conclusion that moral development ends in adolescence s
U

and posited instead a klnd of structural stage change in

adulthood. Also, he has rev1sed hlS ‘manual in which %he crlterla.
for principled moral judgment:is radlcally altered Murphy and
Glllxgan (1980} pdg_//sﬁf’that postconvent1onal scores are still
more vulnerable to gegreSs;on than the conventlonal scores.iIn
summary’, et present there.seems to be considerable agreemenﬁ

among developmental psychologlsts regardlng the Jal1d1ty of the -

“preconventional and conventional parts of Kohlberg .5 scheme,

while the third, postconventlonal remains a terrlkgry of both

empirical and theoretical dispute.

EY

‘Research on Sex Differences in Moral Development

Wich regard-to sex differences, Haan (1978) reports that men
are vastly over-represented and women undef-represented in the’
v,,prineipled~mofa&~feasenéng~céte§ory*(78%*toﬂ22%#:“Thislmay*be;“W"f
due to 1nadeguate norms anq scoring systems rather than to a
"moral deficiency™ in women. Gilligan (1979) points out tnet in
the research fron which Kohlberg derives his theory, females
simply do not exist; Rohlberg's (1958, 1981) six stages that
describe the development of moral judgment from childhood to
adulthood are based empirically on a study of 84lboys_whose
development_Kohlberg/;gglowed for e‘period of‘over720 years.,
Although Kohlberg claims universality for his stage seguence,

those groups not included in his original sample rarely reach

the higher stages (Edwards, 1975; Holstein; 1976) . Prcminent

17



among those who thus appear to be deficient in moral development -

when measured by Kohlberg's scale are women, whose judgments

éeem to "exemplify the third stégéﬁﬂfailligan, 1982) .

Langdale (1983) found evidence that fgméle data are
véonsistently discérdant witﬁ_Kohlbergxs theory in more than a -
dozen studies over a period of fourteenryears (Bar-Yam, KohlEerg
& Naame, 1980; Fishkin, Kerristb; & MacKinnon, 1973; éilligan,
Haan, Langer & Kohlberg, 1976; Holstein,_1969; Holstein, 1976;
'Hudgins & Prentice; 1973; Kramer, 1968; Kuhn, Langer, Kohlberg &
Haan, 1977;'Ldﬁgéaie & Gilligan, }980; Powers,'1982;,' '
Speicher-Dubin, 1982; Turiel, 1572). The gederal pattern found
in these studies is<th%§ the scorés of femalés are lowerﬁthan

the: scores of males. In Kohlberg's scheme, the scores of females

~tend to gravitate toward stage 3, where what is right is defined

in terms of -interpersonal relationships, whereas the moral

[ — J— [ S — S O

judgments of males typically advance linearly toward stages 4
V, and 5, where what is right is defined in terms of societal rules--
and universal principles (Langdale, 1983). In her longitudinal
study of the development of the justice orientation 1in
adolescents and their parents, Holstein {1976) notes that there
may be a possible sex bias in the Kohlberg scoring standards.
She states that:
‘One of the hallmarks of stage 3 reasoning is a stress on.
compassion, sympathy or love as a reason for moral
action. Another hallmark of stage 3 15 a concern of the
approval of others, especially those in the primary °

group. This latter emphasis "catches”™ children’'s 7
reasoning. But at the same time the stage 3 emphasis on

18



sympathy, so stereotypically part of the female role, is
characteristic of much adult female reasoning in the
present study. Many of the women are either ,
predomlnantly stage 3 or, if stage 4, show so much stage
3 reasoning that their stage score is a mixed one. ..
Emotional response to moral conflict which is

exemplified by females more than males results in adult
female reasoning being categorlzed with children's. (pp.
60-61)

Holstein (1976) goes on to say that the.problem of where to

categorize "irrational but morally relevant emotions such as

compassion{"syppg@hy ahdﬁlpyqiwill remain a problem, especially
in light. of consistent sex differences produced by scoring
standards for these moral passions” (p. 61). Both Haan's (1975)
and Holstein's (1976) reseafch indicaté that the moral judgmént§
of women différ from those of men in the é%eater extent to which
women's judgments are tied to feelings of empathy and
compassion. Womén are also more concerned with the resolution of
real as opposed to>hypothetical Hilemmas\_Gilligan-(1982} and
Langdale (1983) point out that Piaget's and Kohlberg's a priori
—~de§%n%%ionfoffmcta}%ty*dn~te:msWofﬁaisingle*orientation“%iief””‘*“*‘*
bjustice) does not take into account that, as a result of

different expériences of interacting with otheféf pédple mayr

define that domain differently. They argue that in terms of

factors such as social status and power and reproductlve' - .
biology, there are differences in how males and females .

experience their interactions with others.

Although the primacy of the rule-centered justice
orientation is clearly reflected in Piaget's (1965)

theory-building research, Piaget also discusses a second aspect

\

~



of morality. He notes that moralists have often étressedfthewr

conflict between justice and love since "justice often
prescribes what is reproved by love and vice vefsé“_(p. 323).
»For example, in her crifiquerof moral philosophy, Murdoch
(1970),- the BritishAnovelist'ané“pﬁildsobher, indicates the need
for acknowledging a conception of love as central to people and

to moral theory. Discussing the role of "adult conscience",

Piaget Stétés that "Cf;i)é'f"i'tfy"’”a’hd the forgiving of injuries done
to one aré,'in the eyes of many, far greater things than sheer
equity“'(p.\323). Tracing fhis moral orientatioh to the
parent/child relationshiﬁ, Piaget étates that "And bére”ﬁo,&oubt5"f:?j*
is the starting point for that morality of good ﬁhich we shall

, .

_see developing alongsideof the morality of right or duty, and

which in some perséns completely replaces it" (p. 195).

It iS"intefesting and somewhat perplexing to note that
—i?iaget—ﬂotwen}ywdiscusses“th%§fotherwaspect4ofwmorality;—hevakga“*—i—"
vnoticed clear sex differences in Bis'study of the rules of the

game. The "few little girls” he could find that took any

interest in the game, seemed leigaconcernéd with legal -

eiaborafion, réghrding a rule as good "so long as the Qame

rg'repays it" (p. 83). Girls,'Piaget gbserved,Lare "extremely

toleraﬁt“, more, williﬁg to make exceptions'and more "easily

. réconciled to.iﬂﬁovations" (p. 83). As a reéult, Piaget

céncluded that "the legal sense is far less developed in little

‘gigfs than in boys™ (p. 77). This.view échéeerreﬁd;s,(}Qé?;7W7WV

opinion that women "show less sense of justice than men, ...

; B
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___they are less ready to submit to the great exigencies of life,,.

they are more often influencea in their judgements by feelings

of affection or hostility (pp 257 258). Yet, Piaget did not

investigate this difference'more,thoroughly. Instead, he

generally equated child development with male development
(Gilligan, 1982), a bias that has permeated many areas in

psychology. As Langdale (1983) points out, the generalization of

——

findings,ohtstudies,of_males”toﬁall human bedngs is frequently

made on the basis of "no female data at all™ (p. 41). She states
that the ethical problem created by "the confusion between a-

male standard and a human standardrin moral development

research” (p. 45) has been identified by McClelland (1975) in

his review of psychological gender differences:

Psychologists have found sex differences in their
studies from the very moment they started doing
empirical research. The difficulty in drawing
conclusions from this mass of data is that they have
tended to regard male behavior as the norm and female
data as some kind of deviation from that norm. (p. 81)

Reiterating this problem, Rohrbaugh (1979) notes the

consequences for females:. T

A woman cannot win when she is defined in totally male
terms... psychology has been a male rather than a human
science. The theories have been developed by males, the
values have been male, and the studies have perpetuated
myths about sex differences and male superiority. Women
are the losers. (p. 463)

Unlike Piaget, Kohlberg initially did not consider any other

aspect of morality as important (Langdale, 1983). As cited in

Langdale (1983), Kohlberg, Levine and Hewer (1983) state that-’ﬁw*



Our starting assumptions ... led to the design of a  —
‘research instrument measuring reasoning about dilemmas
of conflicting rights or of the distribution of scarce
resources; that is, justice concerns. We did not use
dilemmas about prosocial concerns that were not
frameable as rights conflicts. Besides this limitation
to justlce “dilemmas, we focussed our ‘probing guestions
and scor1ng procedures on eliciting Judgments that were
prescriptive and universalizable, while ignoring
statements of personal fee11ng and those that attempted
to rewrite the dilemma situation in order to resolve 1t.
- (pp. 161-163) - (Emphasis added.)

~ However, according to Langdale (1983), in the current

presentation of hiS’thebrywés'"é'bure-theery”df”justicewm

Kohlberg mihes e distinction betWeeh the justice orientetion and

what he refers to as "the personal sphere of morality" |

(Langdale, 1983? p. 25). Kohlberg states thdt "we think that" e
such 'personal' morality is a part of the moral ddmain..l we

also feel that our justice‘gtages can be directly applied to

this 'personal' domain™ (p. 47). Langdale (1983) concludes that
Kohlberg sees the "personal” domain as secondary and ultimately

subsumed w1th1n the JUSthE or1entat1on. There is emp1r1ca1

-eWTdence that the way in which Kohlberg has applled his justice
stages to the "personal” domain frequently,results in the , jifr
thinking of women beihg classified with that of children
(Gilligah, 1982, Holstein, 1976). It remains to be seen whether.

women will fare any better with Kohlberg's new scoring system.

The attack on Kohlberg's theory as ?éing sex biased has not

gone unanswered. In defense of Kohlberg's scheme, Walker (1984)
” ,
in his review art1c1e concluded that very few sex d1fferences in

moral development have been found. This conclusion was based

upon the traditional method of literature review as well as a

22



are explained by Walker as being due to f,laée,d,,;met,b9§é;99y',

N

N

,metaanaly51s of the studies rev1ewed gestlng the hypothe51s

that males are more advanced than females in moral reasonlng,.

Walker reports ‘that "although the'trend was in the.predlcted
direction, this pattern was not sfgnifioant..:" (p+ 687) Toiwm%

support  his v1ew, Walker noted that of the 108 studles

summar.zed in His review only elght clearly 1nd1cated

significant differences favoring males (p. 688)) These f1nd1ngs ///_

y

/

primarily because sex and occupational educational differenoes/

were confounded. In addition, he notés that most studies = / .

A

reporting sex differences relied on early stage definitionstand.;p

scoring procedures,; thus representing "measurement artifacts”

Generally, Walker (1984) appears to be °of the opinion;that

his review and metaanalysis establish that there is no sex bias

inherent in Kohlberg s moral developmental theory However, "this

conclu51on may be somewhat premature. For example, the argumentv

that the sex dlfferences found in. several studles represent

"measurement art1faots , is exactly the point made by-the
critics of Kohlberg's scheme. Gilligan (1982)7and'Langdale
(1983) argue that women tend to score loner than men in moral
reasoning because Kohlberg's measure is baSedlmpon and thus
favors the thinking of .men (Justlce) As Kohlberg's system pulls
for justlce reasonlng, women, representing a different'moral
or1ent;t1on (oare), frequently get misscored at stage 3 since
this is the-only:stage'nhere both the justice and care-

orientations are represented. According to Walker; Colby (1978)
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clgi@eﬂ that recent revisions in Kohlberé;s manual shoqldf'
.néliminate thewténdency to underestimate. the reasoningigf
femaleé beéahse of pérticular cbntéht;wérarifOCU o
rﬁrélatibnshipé, love and caring” (p3,688). There is, howevé;, to;f
. . R Y
~date tbo liftle evidence to accept_thié claim. It is intereSt{ng
ch.

tovnote'that Colby'éamits'to_such a tendency'whilevat the’éame

3
2
o
i

it
i

timeﬁasserting'that'there is no sex bias in Kohlberg's‘apﬁrda

s
o

-

Walker argues that the sex:'differences found are due to
cohfbunding'sex with educational and/or occupational .

differences, i.e. the males had careers while the ‘females were

housewives. The logical, implicit solution to this
interpretation_bﬁ:the problem of discordant female data is that

the proBlem would be solved if females had the same educational

or occupationai experiences and, hence, thought like’méiés
(Langdale, 1983). Kohlberg (1969; 1973) postulates that level of

moral development is influenced by cognit.ve prerequisites and

by exposure to sociQmoral experiences, which provide roletaking
oppdrtunities in conflict situations. According to Walker (1984)
these experiences arise "both through interpersonal

relationships with family and friends and through real
¢ , . A _ _
participation in the economic political, and legal institutions
of society" (p.-678).- By "explaining away" gender differences in

moral reasoning on the basis that the males had more education

and/or careers, Walker seems to say that the experiences of a

housewife will doom a woman to stay developmentally as a ¢hild

4
in moral reasoning. In other words, the sociomoral experiences
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'7mgender Lyons (1983) and Langdale (1983) included

R

arising through interpersonal relationships with family and".

friends fmay impede growth while "real participation in the
: . a—

economic, political, and legal:instltdtldns" enhance- it. This

may or may not’ be true, but it seems reasonable tO‘assume that

females also learn something from thelr experlences, be 1t &S a -

housewife or as a profe551onal From dlfferent experlences one

would learn diiferent things (Langdale, 1983) and Kohlberg s

stage sequencel developed from an excéu51vely male sample,fmax;;;f

51mply not relate as well to the female as to ‘the male

»:€xperience.

e

- iv‘Langdale (T983) argues that explalnlng away" gender
dlfferences in terms of "background variables™ ‘such as
occupatron, educatlon, social class, etc., do not explain awa§~
gender differences at all. Instead, the findings call attention
to the 1nterrelatlonsh1p between moral thlnklng, téperience and

rofe551onal

e

K

_women in thelr studies and matched the male and fema L' subjects

’on education, occupatlon and social class (all held at\ high_

~level). In both studies, women, were found to use considerations.

of care more frequently than rights in the resolution of moral
S . - R .
b)

conflicts. This' supports Gilligan's hypothesis that women ‘.
consistently demonstrate a morality of care regardless of their

profession. Also, Langdale (1983) found thaf] females had more

stage 3 presence scores acrosst}he life cycle than do males. She

reports that the scores of adult males were con51stent WIth wnat

would be expected in an age- related developmental sequence in a :

25
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‘,liﬁe:cyclegsampleTgnhilefthegseo;esipi—adul%fﬁéma%gs;we;e%negff———f—

' ‘appeafias gender differences in moral developm®nt research

L g
,

Stage 5 was for example found in 45.2% 6f the adult males and

only 23.3% of the adult females. Thus her fiﬁdings\contfadict_
Walker‘s_and~xohlberg's and his asSociates’vconlesion that wﬁat
4
actually reflect diffe:énces in the vgriables of educatiens
océUpationuand social class. Matching males and females on these »
va%iables; the~geneéal pattern in~Langdale‘$;(L983lm£emalefdae}%——af
stiri replicated the pattern previously reported} i.e. the r
gravétationlof the scores éf.females qéward stage 3 in . ¢

Kohlberg's developmental sequence{a; ‘ , ] B

Finally{‘it»shou;d be'noted’Ehai‘Wafkgr“(1984) in his
v C Ra ‘ ’
metaanalysis pooled together all the studigs reviewed, those
involving children as well as adolescents and adults. This may -

.explain his non-significant results as research on children

-

_generally show a . different pattern than research on adults, i.e.

girls have been fgund to score higher than boys (e.gq. Biaggio,

1976;rBlétt & Kohlberg, 1975; Krebs & Gillmore, 1982; Turiel,

1976). In fact, due to ;heir different orientation (ca:éT\,young’

~girls may tend to be overscored as stage 3-(the onlﬁgétage in

P

Kohlberg's scheme related to the care orientation) just as adult

women tend to be underscored. In support of this suggestion, it

can be noted from Walker's Table ! that in a study on 13 year

0ld children by Saltzstein, Diamond, and Belenky (18972}, fhe —~

©

girls tended to be at stage 3 while boys tended to cluster at

lowe;)sta%gs. It is recommended that a separate metaanalysis be

26
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éeﬁemee—siué%es;%nvel#iag—eideggo;—adule—samplesigAgsigni”f

aréf erence may then: be found when the studles on young ch1ldren

are not 1ncludec. 1t would also be 1nterest1ng to do a

metaaralyszs on the studies involying chlldren, testing the

hypothesis\that young girls tend to score higher than -boys in
eéfder'to ferther investigate the suggestion of possibie

‘ oveESforing ‘ln oeher words, females 1rrespec*1ve of age may

e eﬂd to- grav1tate tewarﬁ staqe 3 due to their dlfferentff fffffffff

eqtation As noted ‘by Langdale (1983), a qualltatavely

X'sos vﬂ“‘*;‘a;p

gferent moralforientation (i.e. care) may have been confused
uz;h }migtatzyely dxfferent stage within the justice

orientation (ile. stage 3) in Kthberg s coding scheme.

» . . -
% . B .
9 - - . 2
&

a’ . L) ¢ rd

In“conclusion, in spite of Walker's (19§4) claim that there

°

1

is no ‘inherent sex bias in Kohlbetg's theogy, it appears that

-~ i . v

hnere 1s enough ev:dence 1n the moral development research

~Wﬁﬁiindings;to,5ugge514;bal,females may in fact think dlfferentlx

~£rom males about moral issues: In l1ght of the discordant female

data found in sevqgal°st0dies, it is impcrtant to further

A

" investigate Gilligan's (1982) claim that moral development has
“not one, but two ‘paths and that women represent the care

) . ) ) 2 . T - -
crientation.

e

ligan's Theory Of ‘Moral Development -

7t - ) -

:
«
B
[
[
+ | hoa

o ’ - . s

In hér *esear h over the past ‘several 'years G1lllgan began'

<
o -

notice "two wavs of speaklng about moral problems, two modes

v
8}




> of describing the relationship between other and self"

- T

(GilliganJ 1982; p. 1). She observed that women appear to have

different perspectives, different notions of what is of value in
life, and ditferent constructions of moral problems. Women are
concerned about relationships and responsibilities rather than

individual rights and justice. It is Gilligan's (19823 opinion

L=

that women's "morality of responsibility” or "ethic of care"”

represents a different moral conception that provides an

alternative conception of maturity. ' . /ﬂ

Given the difference in women's conceptions of seli and
morality, women bring to the life cycle = different .
point of view and order human experiences in terms of
different priorities... And because women's sense of
_integrity appears to be entwined with an ethic of care,
so that to see themselves as women is to see themselves
in a relationship of connection, the major transitions
in women's lives would seem to involve changes in the
understanding and activities of care. (pp. 22 & 171)

While women traditionally are urged toward a "morality of

responsibility”™, in contrast, men are socialized toward a

“"morality of Fights", a“téncefﬁ;@@?”autoﬁamy’Tn*juagméﬁf*and*ﬂ”
action as ;ell as for freedom and non-interference with the.
abstract rights of.individuals. Furthermofe;erlliggnrarguee
that these two patterns cf rights or justice vs responsibility
or care as foci are distinct and independent approaches tc moral

. B : ,
judgment. Only at the ;est mature levels of development 15 an
integration or.a greater convergence of these orientations'
presumed to be undertaken or even possibie (Gilligan, 1977;
1982). Attempting to accountrfor the sex diffe?éﬁgefinithese

— - e

orientations, Gilligan (1982) refers to the analyses of Nancy

Chodorow and Jean Baker Miller. Chodorow (1974} attributes the

28



fe'ences that charac terize masculine and feminine personalit
. Y

and roles to the fact that women, universally, are largely’

"espons ible for eariy child care.‘&?nﬁr‘tmiﬂg*parented—tqﬁir—————————f
.person of the same gender, girls come to "experience themselves ’
as less differentiated than boys, as eore contiﬁuous_with aed

related to the external ob)ect-world and as differently

oriented to’ thez‘ 1nner object world as well" (p. 167).

Consequently, relatzonshlps and partlcularly issues of

dependeney, are experlenced d fferentlally by women and men.
' Similarly, Miller {(1976) calls for "a new psychology of women”

rhat recognizes the fact that "women stay with, build on, and

devel in a context of attachment and affiliation with others

women's sense of self hecomes very much organized around
peing able to make, and then to maintain affiliations and-
relationships” (p. 83). Gilligan proposes that since masculinity

is defined through separation while femininity is defined

1”ehxough,aLtaghmentbfmale gender identity is.threatened by -
intimacy while female gender identity 1is threatened by
separatien. Thus men tend to have difficulty with relationships
while females tend to have p;oblems with individuation.- This is
consistent with the findings of Schiedel and Marcia (1985)
regarding the relationships among gender, sex tf@ing and

intimacy and ego identity development. According to Gilligan

{1882), for both mer and women maturity represents a convergence

of the justice and care orientations.
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Although Gilligan's message is clear and persuasivé (i.e.

women are different, not deficiént); her’ theorykhas not been

operationalized and there is lithé'emp1r1Cal research to -
support her assertions. However, she does state that her
abortion Decis}oh study (Gilligan, 1982), revealed the folléwing
three female moralvpérspectiVes which denote a sequence in the

‘development of the "ethic of care";

Pirst Perspective . — -~ - — - R - -

0..
Focuses on caring for the self .in order to ensure surwvival.

- )

Transitional Phase } : . . . e

This judgment (i.e. caring for self) is criticized as

selfish. The criticism signals a new understanding of the

_connection between self and others which is articulated by the -

toncept of responsibility.

Second Perspective

Characterized by an elaboraticon of the concept of

responsibility and its fusion with a maternal morality that

seeks to ensure care for the dependent and unequal. At this

point, good is eguated with caring for others. -

Transitional Phase 2

When only others are 1egitimized as the recipients of the

woman's care, the exclusion of herself gives rise to problems in

relationships, creating a disequilibrium that initiates this
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\

second transition. The eguation of copformity,with care, in its \

conventional definition, and the illogic of the inequality T

—

between other and self, lead to a reconsideration of

relationships in an effort to sort cut the confusion' between

)

selfy-sacrifice and care inherent in the conventions of feminine

1

-
goodmess.

Tnird Perspective - » b : "

1 I

T

* Focuses on thevdyramicé'of relationships anﬁ_dissipates the
tersior between'selfishness and responsiblity through a new
understanding of the interconnection between other and self.
Care becomes the Self—choséﬁ principle of a judgmeht that
remains psychological in its concern with relatioaships and
response, but beccmés universal in its condemnation of

exploitation and hurt. -

=

In summary, according torGilligan (1982} . the development of

an "éfhic éf care" consists of a proéréséiveiy méré:adequatg

‘undgzétanding of the psychology of human réla;iqgshipg, an
increasing differentiation Qf self and other and a growing

** comprehension of the dynamics of social interaction.

Essentially, the "ethic of care"” reflects a cumuiative knowledge ;

of human reiationships, evélving around the cehtral insight that

self and other are interdependent. The three perspectives and

their transitional phases represent different ways of thinking
about or apprehending this connection. The end product is

presumably the recognition that because of such interconnection,
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violence or hurt 1s Ln the end destructlve to- everybody ]ust as

the activity of care enhances both others and self

" There is some rece;t research supporting Gilligan'e theory.
In an experimental study based upon the Milgram obedience
paradigm, females were found to resist pressures torviolate a
norm égainst4harming others to a greater extent than malee

(Kilham & Mann, 1977). Hoffman (1980) notes that this finding is

the more remarkable SYhEe’"feméIés'tYpicaIIY”Ebﬁfdfm“fdﬁa
greater degree than males in a variety of experime;ts heving
nothing to do witﬁ moral issues" (p. 329). On a measure of
personai values, Hoffman (1975) found that females reveefeﬁ'a
consistently more positive orientation toward humanistic
concerns, e.g. going out of one's way to help othefs. By

rewfiting certain of the response issues on Rest's (1979)

Defining Issues Test (a written Kohlbergian measure) based on

Gllllgan s hypothe51zed dlstlnctlon between a morallty of r1ghts

and respon51b111t1es, Pratt and Royer (1982) assessed individual
dlfferences in the tendency to prefer items of these two
different types. They report partial support fof Gilligan's
(1982) proposed distinction between a morality of rights and a
morality of responsibility, primariiy in their older age group
(24 - 40).

'\ B
Consistent with Gl;izgap s hypothe51s regarding women Pratt

and Royer (1982) found that a more feminine ideal self on the

Bem Sex Role Inventory (BSRI) was associated with a greater

responsibility focus vs right focus in moral judgment.
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Correlations of orientation and the real self concept were not.

significant. For men, there were no significant correlations

with either ideal;oz real sélfrgé;mréle scores, Théy,concluded
that women with traditionally feminine ideal self-conceptions
tend to réspopd to moral problems in terms of responsiblity
consideratidns rather than rights considerations. Interestingly,

in this study individual differences with regard to moral

oriéntation,appear”to,bewmore,leSely,telatedm;g,sgx:;g;g linked
‘ - 5

conceptions of the self than to gender per se. Ford and Lowery
(1986) investigated the differential use by ﬁen and women of the
justice and care orientations in real-life moral conflicts.iTﬁey,
found that the care orientation was a consistent &éﬁsideration
for women and the justice orientation was a consistént

2

consideration for men, Using the Interpersonal Disposition

y

Inventory (Berzins, Welling & Wetter, 1977) to examine the

effects of péychological sex role, it was also found that males-

‘iiiﬁ high scores on the femininity scale were more likely to
report the use of the care orientation than less feminine men.
Levels of masculinity had no significant inflﬁéhce‘%or mén or
women. It is interesting to note thaf in contrast to Pratt and
Royer's {(1982) findings, in this study there were significant

ern on.lv.

sex role effects for 1

]

Lyons (1983) offers interview data from female and male

adults, 1in support of Gilligan's

£
£

children, adolescents an
assertions that there are twc &istinct modes of describing the

self in relation to others - separate/ objective and connected -



as well as two kinds' of considerations used by individuals in

- making moral decisions - justice and care. Lyons deQeloped'a

methodology for systematlcally and rellably identifying these
ques of self-definition and moral ]udgment through the use of
two codiﬁg schemesl With regard io moral judgment it was found
that individuals use both kinds of con51derat10ns in the
constructioh, resolution and evaluation of real-life moral

conflicts, but ,us,ua,liy,,,qng mode predominantly. Lyons (1983)

reports that while women use considerations of care more

~

frequently than rights and men use considerations of rights more

r

frequently than care, in some instances the reverse was true. In

Ny

light of Pratt and Royer's (1982) and Ford and Lowery's (1986)
findings, perhaps sex-role conceptions of the self are more

important than gender per se for both men and women.

while Lyons {1883) distinéuished between the two modes of

moral ]udgmen* on the basis of real- llfe moral conflicts,

Langdale (1983), using Lyonfs coding scheme, investigated the
relationship between gender ancé moral orientation in-both
real-life conflicts angd researcher—-generated dilemmas (i.e. the

Heinz, Kathy and Sara dilemmas). In support of Lycns and

o

*hat th

o8}

Gilligan, Langdale foun

(8]

re are two moral orientations -

appeared as dist.nct frameworks
»

tematically across the life cycle.

justice and care, boith of whic

ai)
-y

.
"

for understanding morallity svs
Again, the thinking of femaies was found to be primarily within

the ¢care orientazion and the :thinking of malies primarily within

so 41s

ct

inguishes between’

[

ar

EY
=

e a

b
{5}

(&1

'..

t’"

the justice orienzaticn.




"closed-question” dilemmas, i.e. participants are asked to judge

a specified resolution (e.g. stealing, abortion) and

"open-question” dilemmas, i.e. the resolution is left open to
the participants {e.g.'the subjects are asked "what should Sara

do?"}. In her study, Langdale (1983) used two "closed"™ and two

,

"open” dilemmas and found that both "closed-Question" dilemmas

(Heinz and Kathy) pulled for the ijtice'orientation, while the

subjects' responses to the "open-guestion” dilemma (Sara) were
more like their "spontaneous” moral orientatibn represented by
their discussion of a real-life moral conflict. Conseqguently,
Langdale argues that Kohlberg's repfesentation of moral
development, being based solely on "élosed-quesfion“ dilemmas,
is a misrepresentatiéﬁ of moral development,~particularly,the

developﬁe f women who tend spontaneously to use primarily the

care orientatjion. A

Consistent with previous studies (e.g. Haan, 1978; Holstein,

18976), Langdale found that on Kohlberg's scheme, the\Ecores'of

females gravitated toward stage 3. She argues that the care
orientation is confounded with the justice orientation in stage

3 in Kohlberg's developmental seguence. As evidence for her

- . . - \
pos:i:tion she cites her findings that:

! There is a significant and posi‘ive relationship between the

-

presence of the care orientation in Temales as identified

with Lyons’ coding_schemé and the presence of stage 3 as
identified with RKohlber¢'s coding scheme across the life

————

cycle.
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2. ’I‘herp 1s not a 51gn1f1cant relatlonshlp between the presence

of the care orientation and the presence of stages 1, 2, 4

or 5.
3. Individuals (86.4% females, 13.6% males) with care
represented in their predominant moral orientation score
'have'significantly lower "justice reasoning" scores than do-

individuals (68.6% males and 31.2% females) with care

unrepresented in their predomlnant moral orientation scores.

-

Langdale (1983) also found that stage 3 was the only stage
not related to age. She states that the evidence that the care
orientation is related only»to stage 3 providesfan explanatfon
for the absence,of a significant relationshipAbetween'stage 3
andgage, "for whatever the age of a person with the care
orientation, their care orientation thinking will be‘categorized

in stage 3" (p. 254). This is consistent with Holstein's (1976)

observatlon that adult female reasoning is often citegorlzed

wlth chlldren S.

Thus Lyons and Langdale's findings support Giiligan's theory'

and indicate a need to construct a ‘new concept of moral.
development that 1ncorporates the care orientation as a dlStlnCt
line of development. As Langdaie {1983) points out, the concept
of:moral maturity needs to include at least both the_.justice and

o

cave orilentations to represent the mature moral reasoning of

females. Gilligan {(1982) asserts that it is necessary to -
identify and 'define developmental criteria that encompass the

categories of women's thought. She refers to Haan (1975) who
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'resolutlon of the "more frequently occurrlng, real life moral

dllemmas of 1nterpersona1 empathlc, fellow—feellng concerns“

(p. 34) which have long been the center of - women s moral -

.concern. According to G;lllgan (1982), the conflict between’ self

<7

and other, between autonomy and cempa551on, constitutes the

central mdrél‘problem for women, posing a dilemma "which-the

feminine voice -struggles to resolve in its,eﬁfontWtofpeclaimﬁthetﬁ_f;

self and ‘to solve the moral problem in such a- way that no one is

hurt” (p. 71). She also proposes that the dilemma that would

i

test the limits of women's "care" 1udgment would be one where Nw_;t

helping others is Eaﬁz\ti\fe ag/the price of hurtlng the - self"
(p. 66). - S o |

7

Current Study . = ' ,j - o ' | ///

‘While: it has been falrly well-established that there are/tﬁo
moraltorientations, justice aﬁd care, this stg@y‘is the f}t%t to
test Gilligeﬁ's.theory that there are various levelS»otﬂé
sequence in the development of the ethic of care. In ctder to do
so, the following were constructed: a set of moralrdilemmas
deemed appropriate for women's concernfrand a manual containing
descriptions_of the five steges of the ethic of care embédying
Gilligan's (1982) crite;ia. Following Haan's (1975) and
Gilligan's (1982) proposals, the dilemmasfinvqlved‘frquentlyf,;7;447

occurring, real-life situations of interpersonal concern where

helping others could be at the price of hurting oneself.
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~ This study is also the first to relate the care orientation

to another well-researched variable: ego identity. Previous °

research has demonstrated a poéiti&é”felationship befweeﬁ ego
ide?tity4énd horal.development using-Kohlberg‘s‘scheme (Hult,
197?{ Leiper, 1981{7Podd, 1972; Poppen, 1974{.R6ye & Marcia, -
i980). In addition,bsimens (1985); investigating the
L -f%eiationship between identity achievement and different measurés

e

of valuing, found high identity persons to be more compassionate

/5 and to have‘a more balanced concern for both their pwn freedom
/ and the well-being of others than did~indiuiduals'loﬁ in

~identity.

[ 'In order to ihvestigate the relationship between the -
newly-developed cafeforiented,morality measure and Kbhlberg's

justice system and to compare them with identity status, a
) . T —_ N
written Kohlbergian test (Gibbs & Widaman, 1982) was also
S : ' .

2

included. - | .

- B e v's\; w§é4

Based”upon the foregoing research findings and upon Marcia’
-(1980) proposition of a reciprocal linkage between identity and.
‘moral development, the specific hypbtheses to be tested in this

. study are as follows: §

»

“1. There will be a significant positive correlation between the

Kohlber§4based and Gilligan-based measures of moral

\

development.
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.Subjects high in ego identity w111 score. hlgher on the

.——Subaeetsghrghglngego4ldentltygiAchleyementslandlMo;atorlums)

will score higher on the Kohlbe;glan justlce measure of.

moral development than subjects low in. ego 1dent1ty :;1’5

-

(Foreclosures and lefUSIOHS)

care~or1en§§d measure of moralvdevelopment‘than,subjeets low
KRS - x/;‘_‘\

The dlfferences ‘among- the 1dent1ty statuses in. moral,ﬂﬂ :};ﬂ,?'

in ego 1dentity.

Tt ) <

e

development proposed in hypotheses 2 and 3 will be greater

for the Etth of Care Interv1ew than for the Kohlberglan

-

measure. ThlS expectatlon is based upon Gllllgan s (19827
assertlons that there is a close t1e in women's th1nk1ng .
about morallty and the self and that women's moral thought

generally follows the care orientation. rather than the

»

~_justice orleptatlon. Consequently, the Etth of Care measure

'”Kohlberg1an test and therefore be more closely related to

should betterrrepresent women's moral development than‘Ehe )

the independent measure, ego identity.
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The subjécts wvere 86 female undergraduate“students at Simon

Fraser Un1ver51ty who volunteered to take part 1n the study

¢

?gThey ranged,ln age from 17- tb 26 years. The mean age was- 20 offehw»f¥—i

JSome of Lhe subjects {38) were contacted 1n upper level

- o

Psychology5classes, whlle others (23) were contacted 1nformallya ..

in the hallways of Slmon Fraser Un1ver51ty. Students who-wanted ”Wffee

i\

5 s

to take part in, the- study “gave thelr name and telephone numbgrs
and were called at a later t1me Eo set up an app01ntment 'The.

v,rest of the subjects (25) were f1rst year students who had

b4 . e

;751gned a "subject pool"rform glv1ng thelr name and telephone

number{ These subjects were: called to set up an appoxntment. kll_,

“the subjects were informed that .the study 1nvolved ;nuestfg & g,é$ B
— C AA . ,‘j . - ) ‘ ¢ &
women's views on various soc1al issues. - ) _
Measures _ o ’ oL e _ s,
B , . - . . e ° . T ) A K
) ot oy o e T
: ol ol Maead o e TN ol -
Identity Status Interview. Marcia's extended /. ., ..<

semi-structured, standardized interyiev‘KRogow'et@al.,‘lghﬁdkuas

ard : .
- ¥ . b
» . N

used to assess whether or not the subject had undérgone a crisis. Cos

. . 5 e < i ) R
(i.e. exploration of alternatives) and made .commjitments -in each =~
of five areas: vocational plans, religion, politics,"sex-role = < -
i . : < ol E3 L

attitudes and attitudes concerning sexual intercourse.(see -

. — " ) P
§ A ;o . Sox
® . “ .
v
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Append:i:x k). For each a

. current beliefs, how important these beliefs were to them,

whether the;r views had changed'over time or ‘were éurrent1y<
changing, how their éttitudes compared with tﬁose_of their
paren£s, and how the5e beliefs were manifested behaviorally.
This interview was used to place subjects into one of four
identity statuses: Identity Achievgmeqt, Moratorium,‘Foreclosure
and Identity Diff&sion;Anidentity§§g§us wasfdéférminedmfbr,;,m,mffw
each area on the basis of the dégree of exploratipn ana |
subsequent commitment}'Bésed on the pattern of these area

statuses, an overall identity status was decided. Reported

inter-scorer reliabilities are usually q;buﬁﬁ;BO% (Marcia,-1976;

1980) .

o

Moral' Judgment. The Sociomoral Reflection Measure (SRM) . .

deveioped by John Gibbs is a pencil-and-paper questionnaire

,based”uponwﬂohlbefgli,MOfal Judgment Interview (MJI). According

tclcibbs and Widaman (1982), the SRM has been desdgned_to

facilitate: 1) scoring and learnirg to score by eliminating the

clgssification phase f the work; and 2) data collection by
eliminating the need for individualized folldw-up questions.

Like Kohlberg's measure, the SRM 1s a production-task measure of

moral reasoning whereby subjects must express their thinking

o % V
with respect to moral .dilemmas and associated normative values.
There are two.forms of the SRM, A and B, each consisting of two

moral dilemmas followed by several probe questions. Form A was ‘'

used in this study (see Appendix B).



VﬁThersRM'yieldsithree indices representing the overall stage

ratings of the protocols. The simplest index is modal stage, the

stage (1,2,3,4) most‘ffequenfly'reéfesented among the protocol
responses. (Gibbs & Widaman, 1982). Psychometrically far more
differentiated i1s the Sociomoral Reflection Maturity Score
(SRMS) which entails a 400-point scale extending from stéée 1

(lqwest:posSible rating = 100) to stage 4 (highest possible

rating = 400). Kohlberg and Gibbs differ on one major point,
that is the existence and inclusion of a post-conventional fifth
stage of meral'judgment. A secondary index whXch represents the
SRMS in a qualitative summary form is global stage which
indicates €ither a pure stage'or a major-minor stage
combination. The globa} stage index summarizes the SRMS data
‘along a 10-point scale;ﬁFor example, SRMS,;atingS‘iOO thr&Ugh
125 = stage 1; 126—149 = transition 1(2); 150-174 = transition
2(1); 175-225 = stage 2, etc. In defining scoring discrepancies

'anng“theWgIobalfscaieiua*“within”one—thfrd‘stage"wdfscrepancy”*“‘9*

is any disparity cetween raters which represents s& most two
adjacent steps on the scale. For example, 3 and 3(4?; or 3(4)
and 4(3), differ by qne—third.sgage. The three SRM indices are
based on stage assessments of tne subject's'evaluacive
justificationsrof eight nornative values: life, affiliation,
law, legal juscice, conscience, familyAeffiliation, contract,
and property. In summary, the modal stage is the stage most -
hee&ily repfesented among the stage ratings; the SRMS 1is the'
aritnmeticaaverage of the norm ratings multiplied by 100 and

global stage is a qualitative summary of the SRMS.

>
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Gibbs and Widaman (1982) state that thé SRM has been.

subjected to a thogough’ﬁsychometric evalﬁatidn with favorable

results, More than 600 subjects have been tested, males and
females, ranging in age from 8 to 66. They report the folloﬁing
test-retest ;nd parallel-form reliabilities: exact modal
agreement percehtages were acééptabie (mean of 71; modal

agreement within one stage was 100 percent) and SRMS

correlations wg;eiquEﬁgﬂjothgndng‘s (:gomgqgﬂ:é};{gﬁgectively
for the entire age-heterogeneous samples). Absolute SRMS
diféerences averagedvsiightly under 20 points, and mean signed
différences.were negligible. Percent global agreement withiﬁ
one-third stage was in the 90's fér both pafallel-form and
test-retest reliability. In gezigfl, thé SRM appears to generate

ive testing administrations.

consistent results across succe
) t

With regard to interrater reliability, Gibbs and Widaman

(1982) distinguish between three types of raters: highly

trained, trained And self-tréined; The highly tréihed rateis
obtaihed a 'SRMS cor:elafion éf ;98; exact global agreement was
53 percent,'exact modal —agreement was‘85.7 percent and agreement
within one modal stage was 100 percent. The trained raters
achieved SRMS‘corr;lations in the 80's, perceﬁt global agreement
within one-third stage in the 90's, exact mbdal agreement

averaged in the 70's and modal ag;eement within one stage was’

again 100 percent. The performance of the self-trained raters

was comparable to that of the trained raters. Psychometric S

)

evaluatior of the SRM has alsc entailed investigation of its
N
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validity. Its concurrent validity with the MJI is fairly strong.

Gibbs and Widaman (1982) report modal stage agreement between

-

the SRM and'theiﬁji of 75.4 percent and 100 peréent.ot the modal

.disérepancies wererwithin one modalrsgagep The correlation
between the two teéts was‘.85 (.50 with age partiglled out).
Exact global agreement wasrngy 38.6 percent, while agreement
within one;éhird stage was 78.9 pgrcent. Gibbs and‘widamén;

(1982) also report highly significant correlations (in the 70's)

between the SRM, age and grade{ Furthermore, the SRM has been
found to effectively discriminate the results of sociomoral
enrichment experiences in several studies (Arnold, Ahlborn &

Gibbs, 1981; Gibbs, Widaman, Colby & Fenton, 1981).

Ethic of: Care Interview. This measure was constructed in

order to assess women's levels of moral development as outlined

by Gilligan (1982). Based upon Gilligan's research findings and

pilot study interviews with 16 women, a manual was constructed

7¢5§£ain§ﬁérdéscfiptiéns of théwfive"Staéééwéfiihé Ethic of Care-
embodying Gilligan's criteria, followed by sketches and samplér
respénses. (See Appendix C for the Manual as it was at the time -
of the study. Soﬁe of the terms used in the-body of the thesis
are different tham those.énvthe Manuai. The Mahﬁalris currently

under revision),

The five stages are referred to both by number and by name

"as follows:
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1. 'Egocentric, Self-Oriented.

1.5. Transition From Self-Oriented to Other-Oriented.
2. Self-Sacrificing, Other-Oriented.

2.5.7 Transition From Other-Oriented to .Self-and-Other

Y

Oriented.

3. Self-and-Other-Oriented (Ethic of Care).-

The Ethic of Care Interview (ECI) uses a semi-structured,
semi-standardized interview format and consists of three
interpersonal dilemmas plus_gf}ealflife cpnflict generated by
the subject herself (see Apﬁendix D). One dilemma was taken from

Gilligan's (1982) Abortion Decision study while the other two -

were formulated by. the present investigator. The Subjects were

 présented with the dilemmas both in verbal and written format

)

and their responses.were tapﬁ-recorded.,For each dilemma the
subiects were asked what they think the person should do, and.
why, followed by probe guestions attempting to ascertain the
subjects' level of understanding of human relationsﬂﬁpé and the
interdependence of self and ofﬁer. It is assumed that peopie at
different stages of the ethic of care construe the dilemmas and
their solﬁtions differently and vary -with regard to their
comprehepsiqh, care and consideration 6f the needs and rights of
the various individuals involved in the dilemma. The Squé@Es

were given a stage score (1, 1.5, 2, 2.5 or 3) on each dilemma.
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For example, with regard to the "Betty" dilemma (see Appendix

D), the following represent two stage 1 (Egocentric,

Self-Oriented) responses:

If it was me, I would commit myself to Steven (laughs).
The children are old enough to handle and understand a
divorce. Before it is too late, I would leave my husband
probably. She is not happy with her husband. 1 believe
in happiness for everyone (laughs). She does not have -
much to lose by it, except the children, but they are a
decent age, they can comprehend that mom and dad don't
get along. Divorce is fairly common these days. It is
not a stlgma or anythlng

Betty should get rid of the husband and flnd out 1f she
really does care about this Steven guy and if that will
go anywhere, if that will give her any kind of '
satisfaction, if he will supply her with what she didn't
get from her previous husband, so to speak. I think she
should go with Steven. She should definitely not stay in R
the marriage if she is totally unhappy with it. Maybe 1
shouldn't go so far as to say that she should leave her
husband and go to Steven but someone like Steven. If she
finds that kind of man, then yes, she should. Because
she has to be happy. She's got to do what is good for
herself. She shouldn't suffer because of him. She
shouldn't be forced into living like that. If he is not
.going .to be a good guy, then she should leave. (WHY DO
YOU THINK IT IS IMPORTANT FOR BETTY TO BE HAPPY?) It is
not much point in going through 10 - 20 years or however
--long-she-has-beenmarried-to-this -guy.-I -mean,-that's———————
part of living, being happy. That's what you are aiming for.

These women mainly consider their own wantéwéhdwheeds_;hd do
not reflect much on the needs of‘the other people 1n the story,
i.e. the husband or the children. The primary concern i$'their1
own survival and‘habpiness without any serious caring for
others. They are also very pragmatic, evaluating the decision to
leave for example in terms of "not having much to lose by it".
Women at the egocentric stage tend not'to experience much
conflict about what is right or wrong. in compariéon, a person 7

at stage 1.5 (Transition From Self-Oriented to Other-Oriented)
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appears to struggle more with the issues and answers. Although

also likely to think that Betty should leave her husband in

order to take care of herself, she will show more concern and

2%
r

considerations for the children and the husband.

Get a separation from the husband. But first of all, she
has to get a job. It would take time, this way she would
find out if this guy was willing to wait for her. Lots
of people have a really good marriage for many years and
then just grow apart. There's nothing wrong with that.
It is probably better for the kids. They may both be
better apart. Maybe she is not going where his life is
going, maybe he's an executive, successful and she's not
his idea of a wife right now. If they decide they are
happier apart ther they can get a divorce. Lots of
people who get separated get back together again.

L]

Three stage 2 LSelf-Saérificing, Other-Oriented) females
responded to the same dilemma as follows: |

1 don't believe in divorces or extramarital flings. She
could try other ways to make her husband realize that
she wants a bit more out of the marriage, possibly
volunteer work or take a part-time job. The kids are old
enough to be left alone some of the time... She has been
married a long time. She should try a bit harder to get
through to her husband. She has children, divorce is
hard on children. 1 believe in marriage and staying

~ together. Marriage is a commitment, you should stay married.

“She should take her husband to marriage counselling. I
would work at my marriage and stick to that. Because
they have been married for so long and have a family. It
only makes sémse to work on it. (WHAT IF HE REFUSES TO
GO FOR COUNSELLING?) Hopefully, I would stay with him
because it would be right. You have a responsibility to
your husband and your family. I would try to, it would
be hard. '

As a Christian I would not get involved with the other
man, it 1is adultery. I would flee from temptation. First
thing te do is talk to my husband and try to talk things
out. It is the only rational thing to do. The husband
probably doesn't know how she feels about the whole
thing. I would pray about it and keep on trying to talk
to him. Perhaps tryv to get him to see a counsellor... If
he won't go I woul3l say that his attitude has
disappcinted me. I might go away for a few days. I would

-
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not leave him, because the Blble says they shoqu st1ck

“together through thick and thin. . R

In contrast to the previous stages, these women primarily
consider BetEY's responsibility to other people, in thislcasé,
the husband and children. They see it as wrong“for Betty to
break the marriage commitﬁent as 1t might negatively affect’

others, e.g. the children, A stage 2 person will typically see

it as Betty's responsibility, not only to stay in the marriage

to také'céré gf£%HéQHquéﬁa"aha'éhilaren,’BﬁfféiéBWEBKZﬁﬁgoye
the situation by "trying harder” and by changing her behavior,
e.g. by becohing more attractive and pleasing to her husband,
communicating with him in a different way, etc.'Eetty's own
needs or the husband's responsibilities are secondary, if
considered at all. For scoring purposes, it is important not
only to note the emphasis these subjects place on responsibility

and commitment, but also their reasons for wanting to keep a

commltment One stage 2 subject, when asked why she wou*d not

want to break a commitment, replled: "you would be le;m1ng
people down and then they would not like you,"Eve:ybody,ygnts to.
be liked and loved™. Stage 2 women follow "external” rules and
regulations, mainly to obtain or malntain acceptance by others

which they reguire in order tc feel safe and secure.

Wnile stage Z subjec:is tend to emphasize goodness and
self-sacrifice, women =zt stage 2.5 (Transition from
truth and honestv. More options are now being considered and

compared to the rather "black-and-white" world-view of Stage 2,



the "grey" is discovered. This dlscovery leads to conflicts and

uncertalntles which are frequently 1llustrated in these women's-

struggle to resolve the dilemma.

Communication doesn't seem to be too good between her
and her husband. But if she finds herself in that
situation, I... {(long pause) her happiness is important
because it affects the way you raise your children. If
you're not happy in a situation I think you should
resolve it. Maybe she should tell her husband that she
likes someone else now or, I guess, divorce or something
" like that. Whichever way she feels she is‘more confident
about herself... I think it has a big influence on the
kids. Divorce would as well. But if you weigh out the
two, an unhappy marriage could be worse for the kids...
I1f he is not going to listen, obviously she does not
have a good relationship. You can't have a family if you
can't communicate to each other. I think it is best that
she get out of it then. Put herself into a family where
she is more settled and relaxed and the communication is -
better. Communication is one thing that holds the family L
together. So, if she doesn't find this happiness she
should get out of it. (WHY DO YOU THINK IT" IS IMPORTANT
FOR HER TO BE HAPPY?) Happlness has an effect on the
children. The environment-you're in. If it is a tense:
environment where there is no communication, it 1s not a
good environment for the kids to grow up in. It should
be. open and good communication... If she finds she would
get more of that with Steven, she should go with him. I
think she would be wasting her time with a guy who
doesn't even want to listen to her. -

That's hard. {(long pause) She should tell her husband or
she should try and go to marriage counsellor or
something. But it seems her -husband won't-even listen.-
So she should tell him that she is seeing another man.
_Well, not sexually or anything, but that she has been
“seeing this guy and he is kind of coming on to her. And
kind of warn him that if he doesn't smarten up, she o
might leave him. (WHY SHOULD SHE DO THAT?) -Because she -
shouldn't have to stay. The kids I feel sorry for,
bst... she shouldn't have to stay with a man like that.
She has even tried telling him about it and he won't
listen, So there's not much else she can da. She can't
just stay at home and keep being married and be unhappy
for the rest of her life... She should do something
about it... make him know that she is serious. I think
she would have to leave him or tell him to leave (longl

pause). It would depend. I am assumlng that if he is |
this insensitive to his wife, he is also not that nice’

to his kids. Grumpy people are grumpy to everyone, ;
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~ at home and make him léave. And if he didn't do it, I am
sure she could get it done legally somehow, wouldn” t

she? I don't know... She- eaﬂ~%—be—ﬁnhaﬁpy—the—rest—of———————————*
her llfe. She has tried.

—

— Finally, the following excerpt demonstrates a stage 3 (Ethic
of Care) perSoa‘s demand for equality and honesty rather than
acceptance and security. At this stage, the woman appears to be

in contgbl of her life and able to make difficult choices and

decisions with care for both self and others. Compared to stage
2.5, she is no longer confused or in conflict about selfishness,

and’responsibility. She can, therefore more readily take care of

herself as well as others,'attempting to minimize hurt and
explbitation{

She should approach her husband and explain in no
uncertain terms what is going on, and ask if he has any
intention of helping her change the situation. If-not, I
think she should get a divorce... Also, she should make
sure that the children understand what is happening and
that although it is not very much fun to have a divorce,
it is sometimes better than the conseguences of avoiding
it. If she were to go ahead and advise her children in
_that manner and be careful about how things progress,
she could probably divorce him without too much problem.
{WHY DO YOU THINK SHE SHOULD GET A DIVORCE?) I believe
in having a happy life, but I don't believe in hurting
people to do so... It's going to be a degision between
hurting your husband and getting a divorce and maybe the
children and the fellow who you are intimate with., If
her husband really cares for her, he'll change and the
divorce can be avoided and the hurt of other people can
be reduced to a minimum. But 1f he refuses to change,
then her own personal hurt would lead to something
worse. If you have thought about divorce once and things
don’'t change and you don't get a divorce, "it is almost
inevitable that the topic will come-up again... People
really don’'t change often, but when they do, 1t's a
significant change. I think you have to deal with that.

~
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situation may be affected and is concerned abou% reducing the

hurt of other people to a minimum. She believes' ‘ ving a
happy life, but I don't believe in hurting people to do so".
Yet, she reaiizes that hurt islat timeg unavoidable and takes
the responsibility for making what she considers to be ‘the best

choice in the long run. Thus she attempts to take care of both

self and other, condemns exploitation and hurt while
acknowleaging and accepting the reality of choice, all of which

fulfill stage 3 scbring criteria. She is also ‘treating others as .
equalS; expécting and demanding that hér husband‘také an active o

part in improving the situation. In comparison to the stage 2

women's responses, it is no longer a cne-way street, with'Betty

‘having to make all the sacrifices.

»

Pilot study

~In order to détefmine whether Gilligan's (1982) proposed
stages of the ethic of caréﬁcould be reiiabiy réted, 16 female
undergraduate students at/Simon Fraser Unjversity were
interviewed using the four above-mentionéd dilemmas. The
subjects volunteered to take part and ranged in age from 18 to
23. The mean age was 19.8. Two independent ratefs, the writer -

and a senior level clinical psychologist,, scored independently

the 16 tapes. The descriptions of the five Ethic of Care stages

appearing in the Manual (Appendix C) were used as criteria.

Figure 1 shows the distribution of the total scores for the two
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pilotrstddy rateré: The following corre;ationsrb tween these two

raters were all significant at p<.0001.

Real-life .79

7

Lisa 67
Betty 7.78
Kristine .65
Total .84

P

The Ethic of Care Interview,mQBUal;wés then constructed. The
"sketéhes in this manual are based upbn an examination of pilot
stﬁdy dataaand some of these subjects' responéégvgére,dsed as
samples. 7 o B

Interviewers and Raters

The interviews and ratings were done indépendently bf tw&
—ftgained!womenT~thefwriterﬁanéﬁa—seniorrundérg;adhatews%udentfﬁ—h——~ﬁ
" These two women had been-trained in ego idenfity inter?iéw

procedures by a senior’level clinical psychdldgiét: The |
undergraduate student had also been trained for one month in the
ECI by the writer through discussion of the stages and listening
to ther16 pilot study'fapes. Each person conducted ana rated
half of the identity interview; and half of the Ethic of Care
interviews. In addition, for the ECI each person rated the ogher
person’'s interviéws; Hence, there were twc ratings per interview
for this ﬁeasure. With regard to ego identity,VZO tapes were o

7randomly selected (10 from eadh interviewer) and rated
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5 1ndependent1y by both persons. Dlscrepanc1es in rat1nqs were .

"resolved by a th1rd rater A male graduate student and a male

senior ébdergraduate student who both had worked - through the SRM

LY

self-tralnlng materials (Gibbs & WIdaman, 1982) ; scored

iﬁdependently all the SRM protocols.

Procedure

i

5

Each subject was seen individually by tvobfemale‘ - 'f

: .

experimenters. If the'SRM was administered first, the identity
iQtervieﬁ was then given b§ the samexexperimenter5and the
gubject was admlnlstered the ECI by a different: experlmenter rn
a different room. If the ECI was given f1rst the subject was
administered thelldentqty ﬁnterv1eu and the*SRM‘inva different

room with a different expérimenter Thus there were four

different test conditdons The subjects were. admlnlstered the

~ measures in one of the folIBWIng'waysvf"

N

..

1. The SRM and the .identity 1nterv1ew by Experimenter ﬁ,’then

- . - P =

the ECI by Experimenter 2.

2. The SRM and the ideotitj inte%vie& by éxperrmenter 2, ‘then
the ECI by Experimehter . Lo ’

3. The ECI by Experimenter 1, then the ideotity,interviéw ano
the SRM by Experimenter 2. o s

4. The ECI by- ExpeXimenter 2, then)the_rdehtity'iﬁterview and

the SRM by Experimenter 1. . . ' \ S i



o Twe subjects were run simultaneously. The order of

préséﬁtation was changed as frequently as practically possible,

dsually after every second pair. No time-limit was»1mposed for

o

rhe tasks.
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CHAPTER 111

RESULTS -

Average time for completing the tasks was approximately two

hours. One subject did not compiete the SRM. Thus the number of

subjects'wére 86 for the analysis of the relatioﬁship between

ego identitytaha'the ECI and 85 for analysis of the'reiationship

betweeen identity and the SRM as well as between the SRM and the

" ECI. All correlations reported are Pearson's correlations and

all significance tests are two-tailed.

The posSiblefeffect of the four test conditions was tested

by two-way analysis of variance using identity status and
Lo te : @

I

condition as independent variables and the SRMS and the EC! as

dependent variables. There were no significant effects involving

»conditiqn.

" Inter-rater Religbilitiés

An interscorer agreement of 80 percent (chance agreement =
.32, Kappa = .71) was obtained for the ego identity interview,
whichris within the.range of acceptable reliability established:

by pfevioué sfddies (Biiékgr, 1984; Marcia, 1976; 1980}.




b

o

,,MgfafLszKohlberg(SRM)

Gibbs and midaman‘(iSEz) repnrt,thatmminimﬁLJﬂzumbids*LQ
acceptable'intgrraéer reliabilit§~ére as f owS: i
1. 100 percéntrmodal stage agreement within a one-sfage
| interv%l.
‘2. 67 perceht exact modal stage égreement.

3. .70 SRMS correlation.

4. 25 points mean absolute SRMS discrepancy.
5.. B0 percent global agreemeht within a one-third interval.

6. 50 percent exact global stage agreement.

Employing two independent raters, the following interrater

-

reliabilities were obtained in this study:

1. 100 percent modal stage agreement within a one-stage

. interval .(chance agreement = .61).
2. 72 percent exact modal stageAagreemént (chance‘agréement =
.45, Kappa = .49). - T

_»

3. .75 SRMS correlation.

4. 17 points mean absolute SRMS discrepancy.

5. 98 percent global agreement within a one-third interval
{chance agreement = .64, Kappa’= .94),
6. 58 percent exact global stage agreement (chance agréement =

.30, Kappa = .40).

It was noted that there were large discrepancies in the SRMS
scores {(more than 50 points) in only two pfotecols; These

differences were resolved by discussion as recommended by L. J. -

i
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~Walker (personal communication, October, 1985). For, purposes of

analyses, the mean of the two raters were used. In addition, a

third rater scored indeééﬁdéhﬁl&m{éTfandomly seleéted protocols
and?bbtaiﬁed SRMS correlations of .86 with rater 1 and .96 with
rater Z.fln these cases, the mean ‘of the tﬁree raters were

employed for purposes of énaiYses.

[,

Moral i1 y-Skoe Gilligan (ECI)

Two trained female rétéf§ scored indébendently-éllnthe 86
ECI tapes. For each subject every dilemma received a stage score
(1, 1.5; 2, 2.5 orv3)faccordingfto the mahual. Somet imes
qua%tersco;és (e.qg. 1;75, 2.25) were given if the subject geemea
to fall between stages. In addition, a totai score was bbtained
by adding the four scores. Thus, there were five scores for each

subject from each rater. For purposes of analyses, the average

of the two raters' total scores were used and aresreferred tc as

“"average total scores™. Figure 2 shows the distribution of th e

5

total scores for the two trained raters. The correlations'

between the two raters' scores for the four dilemmas were as

follows:
" Real-life .95 )
Lisa ' .93
Betty .95
Kristine .95 .

Total .96 S — _ - i S
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Figure 2. Scatterplot of the Ethic of
igure Z. f

v

Total Scores for the Tmined Raters

. W _ ,
.
, J _ b -~ " — = - HI.T7
_ N

| ) H : ! ] . 1 x

:
1 _ 1 ! 1 W § | , —
. , | ;
\ W .
— !
A and — |
m —, m .+ -

' |

Rater 1

- 59

e



é
Eo

lnfadd1tlcn+43ﬂurandomlyuselectedgtapesguereggrxengtogan

untralned female rSter, a senior undergraduate student whot

1ndependently scored these interviews accordlng to the manual

e

Figures 3 and 4 present the distribution of total scores for the

—

untrained rater and the trained raters. The-correlations between
- e .

the uhtrained»rater and the two trained raters were as follpws:

Real-life .87 with Rater 1 and .87 with Rater 3.

Lisa - .B6°'with Rater 1 and .89 with Rater 3.’
Betty .81 with Rater 1 and .79 with Rater 3. -
Kristine .91 with Rater 1 and .87 with Rater 3.

Total .90 with Rater 1 and .89 with Rater 3. A

All of the above correlations are significant at p<.0001.
Thus it appears that the ethic of care 'levels can be determined

with a fair degree of inter-scorer agreement.

‘Moral Development and Age

- The Sociomoral Reflection Méasdrrs (SRM)

The correlation befween the SRMS and age was significant

-
]

~
.24, t(83)=2.25,"p<.05).
The Ethic of Care Interview (ECI)

As expected, the correlation between the ECI average .total
scores and age was highly significant (r=.44, t(84)=4.49,

p<.0001).
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Figure 4. Scatterplot of the Ethic of Care
Total Scores for Rater 3 and fhe Unfrqined Rater
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" Care- and Justice-based Measures of Moral Development - \
' - {

- assigned 2.5. A random sample of 20 subjects was categorized in

s

As hypothesized, a significant positive correlation was
found between the ECI average total scores and the SRMS (r=.37,

t(83)=3.63, p<.001), thus providing some concurrent Validity for ”
the new morality measure. Table 1 presents the joint Y

ﬁ

!

classification frequencies of glqbal SﬁM and;ECI»ave:age total
séoreéfdﬁvided”g§'f6ﬁr (referred to’?s‘ECI'éEEgEWEEbFETiWfﬁm”*mﬁfgv*f
order té take a ”pufer".stage'approach, each sUbject was B i
categorized'bf using the predominant stage score. This was done\
by assigning the scores of the two raters to the nearest étage L
for each dilemma. For example, scores of 2/aﬁd 2.25 were
assigned stage 2, scores of 2.5 and 2.75 were assigned stage

2.5. Then the overall predominant stage score was determined.

For example, someone with scores of 2, 2.5, 2.5 and 2.5 was

this manner. Only bne>diverged from the stage score that would
have been obtained by dividing;by four. Hence, the method of

obtaining stage scores by‘dividing by four was retained.

A

" Moral Development and Identity

Th.eASociomoral Reflection Measure (:SRM)

Means, standard deviations and frequency distribution for
the SRMS are given in Table 2 and Figurer5. Theuhfﬁgthésis that
the subjects—high in ego identity (Achieved and Moratorium)

would score ﬁigher on the Kohlbergianléfasure than subjects low
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o 4 - Table 1
Joint Classification Freguencies: .
H T /\ »
Global SRM and ECJ] Stage Score
Fy -
- . SRM
ECI 4 4(3)  3(4) 3° 0 3(2) Total
3 1 6 3 o1 0 1
2.5 4 9 2 3 0 18
2 0 6 0 2 0 8
1.5 1 15 6 20 1 \43,
1 0 1 2 2 0 5
Total 6 ﬁ& 37 13 28 1 85
. ’ 7
b
Chi-square (16) = 23.35" p<.1047
g ‘ N
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- Fiqure 5

Distribution of the Sociomoral Reflegction Matdrity Scores

Averaged Over the Two Raters for Each Identity Status

IDENTITY STATUS

Score Achieved Moratorium . Foreclosed‘& Dif fused
400 - o
392 * _
384 h * : - ** : * ) T T T
376 ' * * %k ) .
368 * % oo kEx Tk
360 *kk ok kK * % , kkkkhkkk * % Kk
352 ) * % * %k % * %k kK
344 * % o * * % %k
336 * k %k ' : ‘ * h * %k
328 . % * * %
320 . - * ) *kk e Kk kkok
312 : v * * k% B .
304 . - ) ' * %k % ) kkk Kk ok
296 ' o * * '
288 .
280 ) ;
272 . : . —
264 ) y ) ‘ .
256 - - : *
. g; .
- ‘ Table 2

Y

Sociomoral Reflection Measu%g*-\ifentity Status Statistics

Mean - S.D. N |
~ Achieved 353.67 16.37 15 . v
Moratorium 360.65  22.04 13 |
Foreclosed ) 338.43;' 26.2@ 27
Diffused 331.05 26.90 30 -
‘ 65



in identity (Foreclosed and Diffused) was tested by one way

analy51s "of variance. This analy51s revealed significant

-
~

differences among the identity ztatuseswenAtne4ﬂaﬁk—;ﬁ—ﬁ—¥¥;—4>wei:f—

~——

(F(3,81)=5.85,

.005). The mean differences between Achieved:

and Diffused as w between Moratorium and Diffused were

significant at the p<.01 level. There were no other significant

- mean differences. Table 3 gives the joint classification

~

frequencies of identity and global SRM. - ' \

2 =

The Ethic of Care Interview (ECI)

\\‘\

~.

Means, standard deviations and frequency distribution for
] | -~

the ECI average total st¢ores are given in Table 4 and Figure 6.

Differences among the ego identity statuses in the ECIAaverage

EY

total scores were also determined by one way analy515 of
variance. As hypothesized, there were significant differences

among the identity statuses. Subjects high on the ECI were

&

~higher in 1dentity than subjects low on the ECI (F(;mggf 111,71,

p<.00005). The mean difference between Achieved and Moratorium
‘“was‘siénificant at the p<.05 aevel while all the other mean
differences were significant at the p<.001 level. The greatest
difference was. found between Moratorium and Foreclosed Table 5
presents the joint cla551f1cation frequencies of identity and

ECk stage score.
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: " o+ i . . . - o
ey - N - - . AR
, ‘ .. ; » -~ Tablé 3 . X
;r' . v ) L A . - ( b ';u
P L 3'-\5 v * .- .l:“. . E v ~ -
N -, Joint Classification Preguencies: , . :g :
o 7 . . z L ! 5 ’ - ‘," R ‘\r
R e = N .
© "+ ldentity Status and-Global SEM - o
' ° P T g :
. © o : b‘b‘ - N
T S I .
. 7 ... .Identity Status : ;- :
SRM “Achieved. Moratorium Foreclosed: Diffused Total b
’ ‘ S ; "‘ . 2 ’\f' - . . ‘ - h .
4 1 3 w2 0. 6
- . + \,’1 ‘ C - .
4(3) 8 =~ 8 " 1T a0 AT i A
3(4) 5 Too0 2 6" 18" :
3 1 2. 2 13 .28
. : s o W]
3(2) -0 0 o R FE R
Total 15 13. 27« 30 . .85 .
Chi-square (12) = 23.89 - p<.85 .y
i o -
1 t ° A
M 67
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. s o 5 . _ » -
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e F e - - ’ B Lo *
' ' @ . « j9__‘ 1 ‘ - ' -
v Achieved = 11.22 0.85 15 | o
o H . . Y T e ‘ . ‘ T
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e"‘ ‘ff‘ K
' L ~ Table 5
Jojntfclassifitation Freguencies: e ’
Identity Status and ECI Stage Score ¢
J— ‘ - . - . . ) J— -
= ’ o . Identity Status
5 ECI Achieved Moratorium Foreclosed Diffused Total
R N\
3 16 i 0 0 11
2. T 5 10 3 0 18
v q ’ 2 -5 1 8
25 c -, 0 719 25 44
s = IS R r"‘ i -
K 0 ‘ 0 N 4 -5
, Total 15 13 .28 30 86
\‘/,PT'65§°3quare {12) = 101,95 p<.0001 ~ .
N - L N B '.7
* R ) < i : - i * .
k. .I..L B - - ‘Tt E
, :\\ L | , B
- - - » -
S \\ LT q \ (s - A B
N . ﬁi ot - %, ~
N ‘ ". z L N
, - ‘ ﬂ 65 : )
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Comparison of the Moral Develogmg;téMeasures with Identity

//Zi

In support of hypothesis‘fou; analys1s of . varlance showed

that on the ECI all the mean dlfferences were hlghly

sagnlflcant..ln comparlson ~on the SRM there were no
51gn1f1cant mean dlfferences between Achleved and Morator1um

»

aChleved and Foreclosed Moratorlum and Foreclosed or
Foreclosed and lefused Thus it appears that the ECI
dlscr;mlnates better among the 1dent1ty statuses than does the
SRM Thls 1s 1llustrated 1n Flgures 5 and '6 which present the

dlstrlbutxon of S@MS and ECI average total scores for each

identity status. In addltlon, p01nt baserlal correlations

“idéntity status. Tlie following correlatlons are” significant ut

between ego identity and SRMS, ECI average total scores and age
were calculated. Ego identity was split into high (Achieved and
Moratorium) and low (Foreclosed.and Diffused). This was ‘done for v

each of the five identity areas and also for the Overall

the p<.01 level cr smaller. (There is no available test of .
significance of - the difference between two correlated point

biserial correlations).

Occup Religion Politics SexRole Sexual Overall

ECI .61 .80 .74 .79 .77 .86
SRMS .33 .35 .43 .39 4z .40
Age .44 .43 .42 31 .40 a2



'CHAPTER IV

DISCUSSION

The Ethic of Care Interview

-

The results 1nd1cate that Gilligan's (1982) proposed

alternative stage sequence §or women's moral development can be

rellably measured u51ng the manual . developed in thlS study
Employing four 1ndependent reters, three females and one male,
most of the 1nter-reter reliabilities were nn ‘the .80 s and
.90's. Not surprlsingly; the>lowesL éorrelagions were obtained
in the pilot study. At this point, the manual had as yet not )
been developed. The highesb dorrelatiohs (in the .90"'"s) were

obtained by the two trained female raters, suggesting that the

manual as well as training enhance reliability. Training,

however, may not ‘be crucial as correlations in the high .80's e

_were obtained with an untrained female rater. .. ...

As expected, a relatively strong posltigeecorrelati9ﬁ was
found between the ECI and age: Given)that age—relatedness is a
central criterion for ﬁlacing a phenomenon in.a developmen;al'
seguence (Langdale,'1983), the ré%atidnshfpbbetweep the new: |
measure and age 1is impofténf to noge. |

. \ .
In addition, as hypothesized, thefe was a significant

positive correlation between the ECI dnd the SRM, providing some
) : - \ .
concurrent validity for the care-orlentgd morality measure. The

age group investigated in this study was'\limited to late

. . .
: P
\
\
. \ .
. N h



age spread is

;(SRM) than did subjects low in 1dent1ty (Foreclosures andr

. morality measure and ego identity (Marcia, et al., in

adqﬁes;:hqe/young adulthood It is p0551ble that there will ‘be a

higher corre%\ilonbetween the two morallty measures if a larger

\\

AN
N,
N

Moral Development aﬁd‘ldentity

. -
AN
\
AN
\\
N
»

AS'hypothesized subjects high in ego identity f¢Achievements

. and Moratorlums) scored hlgher on the Justlce orlented measure

lefu51ons) However “the dlfferences were only»51gn1f1cant
between Achievements and Dl“u51ons and between Moratorlums .and

lefusaons. TheoretlcalLy, ‘one would expect there to be a-

~significant difference also bttween the hegh 1dent1ty statuses

and Foreclosures. Interestingly, Moratoriums scored on average
/ o : ’ , , :
higher; than the Achievements which is consistent with previous

sthdiesfon males examining the relationship between Kohlberg's

K

'ptepa;ation). 7 h : ‘ \ -

In comparlson w1th the justlce oriented measure on the
care—orlented measure - lECI) the Achlevements scored higher than
the Moratorlums and all the dlfferenteq among the\ego\ldentxty
statuses were—51gn1f1cant The 1argest spl: t was. found betw 2n

Moratoriums and Foreclosures..Theoretlcally, thls 1s where one

would expect the largest difference as Moratorium represents the

(0]

£
Lif

t stage where a person begins to guestion and think

independently about issues in life. "Just as one's identity



ideally undergoes revisions when it is inadequate in,dealing

~with aspects of the real world, so should one's level of,moral

-

thought ‘undergo revision when challenged by new issues
unresolvable within old forms" (Marcia, et al, in preparation,

p. 20).

Overall, as expecied, the f1nd1ngs suggest that the ECI is
more closely related to ego. 1dent1ty than is the |
justice- or1ented measure. ‘The distributions of the SRMS and th‘"‘ﬁp*
ECI average total scores for.each 1dent1ty status as presented
—1in Figures 5 and 6 as well as the reported point biserial
correlatlons 111ustrate that the ECI- dlscrlmlnates better among
,thebidentity statuses. The ,point biserial ‘correlations between

identity and the:ECI were consfderably‘higher than the

correlations between identity and the SRMS.

Not surprisingly, it appears from the point biserial.
’,JCOrreiationS’betweenrthe*ECTuand”rdentity~thatwthe~neww~$m7~~\-—WT~
~care-based measure is more tlosely related to the interpersonal,
affiliative areas such as religion‘(iéo) and”sekrole.attitudes
(.79) than tokoccupation (.61), The'ECi essentially measures a
person's moral development rn terms of understanding tne
interconnection of self and other, tne,importance of taking care
of botn, and the universal destructiueness of hurt. |
‘,Consequently, one would expect tnis measure to be more highly
correlated with the identity areas dealing witn interpersonal,
philosophical ‘issues than with the more practical, o

achievement-oriented aspects of identity such as choosing a

v
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vocation and earning// living (occupation). Also, ‘it is

interesting to//pte that the correlation between the overall

identity sta;ue and the ECI (.86)"§'h1gher than between any oi

the five/a{eas and the ECI. The overall status can be seen as a
moreistable, comprehensive indicator of a person's ego
'developmentvor maturity. Ite strong relationship with

care—oriented morality supports Gilligan's (1982) opinion that

women tend not only to define themselves in a context of human
relationship but also to judgerthemselves in terms of their

ability to carex>1In her‘refearch, Gilligan found that women's

moral development centers'from the beginning on the elaboration

of the,importance of intimacy, relationship; and care rather’ |
than on.rights or rules and principles of justice; She links
identity to morality hy noting that a'woman's crisis of both
identity and moral belief centers on her struggle to
“dieentangle her voice»ffomjthe voices of others and to find a
—language—that~representséhepfexpeiiencefofrrelationghipsﬂand;hethfﬁf
sense of herself" (p. 51). If this is the case@Jthen»one would

expect a very strong overlap betweenVidentity5ahdAmofal'

development when the latter is defined and measured in terms of

the care'orientation. ‘In fatt, it would seem necessary for a

woman to be beyond stage 2 (Self;Sacr1f1c1ng, Other-Oriented)

before she can achieve an identity. Perhaps only as a woman
begins‘to questionf think independently and learns to take care

of hergelf as well as others and to'take her own as‘well.as

others' needs and wishes seriously, can she make firm choices :

A

and commitments. The data support this suggestion as all of the -

- s
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’ A/Xieved subjects were at stage 2.5 or nlgner. 1n‘aadffron

underlying cognitive developmental processes of_assimilation,

thereby generating movement to the next stage (Hoffman, 1980) .

e

4

Gllllgan (1282) postulates that ‘a convergence of the justlce and

-

care or1entat1ons represents maturity and is only osslble at

S

maturity. In support of" th1s,rthe results of the current study

show that 18 of the: 20’people who scored h1gh on both morallty
measures were also high in ego 1dent1ty_ : “ 'c»,?ffi

[

" Ego identity and moral development 1nvolve to a large .extent

s1m1lar processes. Growth in both areas occurs through o
A

exploration, conflict and commitment. Both are,affectedjby the

‘disequilibration and accommodation. As noted by Hoffman.(1980),-

all cognitive transformations involve a phase of conflict or

‘disequilibrium during which the existing mode of thinking is .

reevaluated and a new mode is constructed. Moratorium is

essentially a phase of cognitive and affective disequilibrium

*'tcrisfs)”whereinfajperson—is~rnma~state'of~tension}~struggling—u———ﬂf

to make-decisions and commitments, ideally leading to

Achievement. With regard to morality, Kohlberg stresses the

“process of cognitive disequilibrium, hypothesizing that such

conflict (arising for example from exposure to levels of moral

reasonlng moderately h1gher than one's current level) is

W \qf /
tension- produc1ng and stimulates moral growth by mot1vat1ng the

3

person to mafe sense out of the experienced contradlctlon,

- -

Hence, disequilibrium leads to developmental growth in ego-

Edentity as well as moral reasoning. Both involve a change in



stfuetu%eTQQh{ough—awafeﬂess—eéf%he—eéﬂ%faé%e%%eﬁs—e
inadequacies of the existing structure (e.g. both identity -
Foreclosure and ECI sfage“Z, Self-Sacrificing), the logic of

>| 3 ) 0 .
that structure 1s rejected and & new structure is created. The
new structure or stage is qualitatively different in its form or
organization, not simply in ﬁhe‘information or element it

containsl(Kohlbéfg,v197375'Tha£'crisf§ not on}y revealsl‘but

félsorc;éateé—chaﬁaéterris the -essence of a deVelbpmeﬁta}~iw— -
approach (Gilligan,r19825; An interview with a 20 year old woman
in thé>pilot study illustrated how development occurs through an
;eﬁcount;r withastress aﬁd how conflict provides an opportunity

fer grbwth.fThe respbnses of this woman to the various dilemmas
very clearly représented tHe“highest‘stage of t£e Ethic of CaTé,
dhichL due to her young age, surprised fhe_writer somewhat,. In

an informal djscussion after the interview, this subject

disclosed that she was dying of cancer. Faced with the imminence

of her own mortality, she had gone through much soul-searching

’

regérding her values,_beliefs, sense of self and of her

relationships toiother»people.

[y

Care and Justice-based Measurks of Moral Development

w

I

It is hypothesized that similarly to Koﬁiberé's‘scheme, each
highe; Ethic of Cafe stagevis more differentiated, more
integrated and more general or universal. Thus each step of
development is a better cognitive pfgénization than the oné

before it, taking account of everything present, in the previous
L‘
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: .o A e :
stage but making new distinctionsjand organ;é?hg them into a

more comprehensive or equilibratedvstructure (Rest,\1983)' The
'

ECI scor1ng is based not on the actlon choices selected by the

subjects (content) but rather on the easonlng she glves in
support of her judgment as well as her ways of defining conflict
51t$atlons. It is also hypothe51zed that the Eth1c of Care:

stages are invariant and xrrever51ble. However, this ‘remains to

be.demonstrated by future research.

In agreement wlth Kohlberg (1976), ‘it is proposed thatihoth N
‘cognftive and‘perspective—taking development (Selman, 1976) are
necessary but not sufficient conditions for development in the
Ethic of Care. This hypothesis 1s derived from the S
cognlt;pe developmental assumptlon of structural parallellsm
(Piaget, 1950) which posits the fundamental unlty‘of development

across various domains of cognition (Wwalker, 1980). It implies

that the processes that are _basic in one doma1n (e g. ' 7 \\

d1sequ111br1um accommodatlon) are also ba51c in the others.
Thus attainment of a perspectlve-taklng stage is seen to requite
the prior or concomitam$ attainment of the parallel cognitive

. ‘ - :
stage, and attainment of a moral stage similarly requires the
attainment of the parallel cognitive .and perspective~taking
stages.'As noted by Walker (1980), these lags in development

1
across domains may be explaired by differing degrees of
complexity which each involves. While cognitive development’
refers to an understanding of the objective environment, =~ = - ——

perspective-taking can be seen to represent a further



development in that it involves &n understanding/oq persons as

S _— , : T » T -
possessing subjectivity. Perspective-taking refersjto how people

do thigf‘and.act toward each other, whiiemmoraf!re’soping
represents a further de&elopment involving an unde?stehding of
how people should think and act toward each other.€Walker (1980)

. '7 ) ’

. found that attainmed%{of both "beginning formal operatidns” (a
substage of Piaget's formal operations proposed by Colby and
Kohlberg) and Selman'g perspectlve taklng stage 3 were necessa;§
but n%t suff1c1ent for the attalnment of Kotlbeggsmorelstage'
3. It is expected that Walker's (1980) findings regarding the »
significant relationships among cognit"n,’oerspective-taking
and 5ﬁ§xice~based morality will hold( true for cﬁ;e-bg'ed
morality as well. In fact, perspective-taking may beﬁ&oge

closely related to care-based than to justice-based motaiity.

\\

In summary, the new morallty measure 1is compatlble w1th

»//"5 Kohlberg s system However, it prov1des an. alternat1ve stage
 sequence for the development ofﬁyomen s moral reason1ng where -

" the conception of the moral,domaln is defined in terms of

-~ ‘ :
relationship and responsibility rather than rights and rules.

Gilligan (1982) states that‘

"Since moral judgements pertain to conflicts in the
relation of self to others, a difference in the
construction,of that relationship would lead to a
difference in conception of the mdral domain...If"
women's moral judgments reflect a different
understanding of social relationships, then they may
point to a line of social development whose presence- in
both sexes 1s currently obscured. (p. 201)

In other words, due to their different social experiences women

may tehd tc conceptualize, understand, emphasize and verbalize

e
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something that men tend not to, that is the importance and value —

-

of love and care.‘The following SRM excerpt from a 22 year old
woman who scored high on all three measures (Achieved in
Identity, stage 3 on the ECI and stage 4(3) on the SRM)

illustrates this point. Her response to why it is importantifor

'

children to help thé€ir parents was as follows:

It is very important. Joe should not refuse out of a

. sense of duty, ¥t out of a sense of caring and .
unselfishness. It is very important for family members— ——————
to be able to depend on each other for help. This is how N
family relationships and communication grow and get
better... this brings the family membersaicloser and
makes them feel like it is a team effort and not an -
obligation on either part.

According to the SRM manual, this woman would have receivedfthe
highest possible score (4) if she had emphasized obligation or
duty. I?stead, she denies the impértance -of famiiy cocoperation

as anobligation and goes beyond obligation or duty to value R

ing. For this she is "penalized" according to the justice
séhéﬁefand getssqoredlowe;i(B/A)iSheisqbviouslyawareof~
the role of obligatio; and duty, but sees carid@’as "the better

way"™, Undoub{edly, this is because she values close family
relationships, imﬁroved commgnicatipn and because she understand‘ .
the intérconnectibn ("team effort™) of self and otﬂer. Thus her

frame of reference and priorities appear to be different from

that of the SRM manual. The justice system values obligation,

T

while she values caring.

\ .
It may or may not be true that the legal sense is far less . S

developed in girls than in boyé (Piaget, 1965) and that women
show less sense pf justice than men (Freud, 1961). However, it
/’ E
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is timemto;takegnoticégolfﬁhat;theygpe;hap54have—develepedfﬁiaf———ffo

more". Gilligan (1982) notes that the development of caring in

human relationships may preséently be obscﬁred.,One pqssible
reas;n féf this is that women ére reluétant tor"speak publicly
in their own voice, given the constrainﬁsAimposed‘oh théh by ‘
their lack of;power and the politics of relatiéns between the

sexes" (Gilligan, 1982, p. 70). Eriksén,(1968) makes a similar.

-

observation stating that A —

it seems to be amazingly hard for many women to say o .
clearly what they feel most-deeply, and to_find the

right words for what to them is most acute and actual,

without saying too much or too little and without saying

it with defiance or apology. Some women who observe. and T .
think vividy and deeply do not seem to have the courage

of their native intelligence, as if they were somehow

afraid on some final confrontation to be found out to

Meve no "real" intelligence. Even successful academic
competition has, in many, failed to correct this. Thus

women are still tempted to go back to "their place"

wherever they feel out of place". (p. 263) ‘

. ‘ | | y

In addition to women's persislent-difficulty in listening to

‘themselves and stating publicly what they believe and value,

"there is the lack of specific-research on the female experience
and moral conception. Discbssing the representativeness of

A?Kohlber'g's model, Walker (1984) states that it is impossible to
determine whether the same stages and sequence would have been

derived if females had been studied originally” (p.:677). The

P

vresultq of this study suggest that, in accordance ¥ith
Gilligan's (1982) theory, women's moral care judgmenis»ﬁfovide é{

an alternative stage seguence of moral reasoning and an - , L

&

alternative conception of magurity. The development and

b
4%

implications of this alternative need to be further researched,
& ) :

o



“3f‘there be1ng relatlvely few Eth1c of Care stage 2 ©

T

in both men and women.

f
1 -

- a ‘- ) ."-. "’“ Lo "' "»f o ' . . P
' Limitations of the ﬂéu&zf,_v B e Ty
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o

o : PR ? ® B . .«
. - - - B - A &
% =

The ﬂ1m1tat10ns of’ thlS study should be borne in- m1nd wh11e.ta

oe

1nterpret1ng thed%esults. F1rst1y, the sample was. restr1cted to’

college WOmen, age f7 .26. Thls llmltatlon may-. acgount for. -,

L

(Self Sacr1f1c1ng, Other Or1ented) subjeets who may be 1ess

11ke11 to be 1nterestedm;n f%rtherlng the1r oy n mrnds and 'ﬁfi‘”‘

>,

careers than the<oaher stages“,It is poss;ble that there woulé

be more stage 2 women in a d1fferent sample, e 9 hoﬁsew1ves,
secretaries or nurses. Also, the sample was self selected

(volunteers) which may have 1ntroduced a p051t1ve bias in the

3y

distribution of mor al:tycscgres. Stage 1 (Egocentrlc,
, . o .

' Self-briented) women are not 11kely to volunteer helplng other !:"”

—

- people. Thus the generalltygeﬁ—the f1nd1ngs 18- reduced—fiheremrsﬁ~~Vf
a need to extend this research to samples that include a |
representation of different educational, occupational'and

“,social-ciass backgrounds as well as diiferent cultural -and

ethnic groups. . = -- » - { - -
i - ’ .

- =

~Secondly, the study used two rnterview measures (ego
idehtity and care-based moraf?ty) and one~written~measure
(just1ce based morallty) nThe hlgh p01nt biserial correlation -
between.: 1dent1ty and the ECI is- possxbly due in part to the - —

similar ﬁormat, both being seml-structured, standarized

3
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- g vl ) . ‘ . . /) . . '{'" “— ‘ ./ ) ° .; A, . .
v 1nterv1ews. In--addition, the two interviews followed-each other

V2 Yo — —
1mmed1ate%y and may therefore have influenced each other In

S

order t0’redu§e 'such stsrble 1nfernce, the two 1ntev1ews could f‘
perhaps beiadministered‘one weék»apart. Also, the Kohlbergiig:;

U . . . . . . S T
measure was 1n a written format. Perhaps. if it were in interview
form, the relationship between it and the interview‘based

o

1dent1ty statuses would have been higher. It is recommendéd that

4

future researchers use Kohlberg s Morality Intervxew in order to

control for a p0551b1e format ‘effect. V

< «

Thirdly, as this study for practical purposes invol ved women

only, 1t cannot answer any-guestions about sex differences.
o, s = / ' Lo
P Future studles need -to include both men and women. It 1is

Gilligan s (1982) thecry that "women perceive and'construe e

o SOClal realrty differently from men and that these differences;
]
2 center ‘around experiences of attachment and separation (p.

‘171).'Women,define their identity through relationships of

i S o W—
1nt1macy and care (attachment) while for men . separatzon g _ -
individuation and natural rights areycritically tied to-éender‘

identity. Similarly, Chodorow (1974) states.that "feminine

’ t ) - . c . - - ‘ - )
persoriality comes to define itself in relatzon angd conngct:on 1O

-9

other people more than masculine personaiitv es” (pp. 43-341.

WG

While the results of this study support Girligan:s and P
Chodorow's theory about women, it remains for. future research v
examine the differences between men and women. 1f Gilligarn's

theory is correct, one would expect that for men there wouié be

a stronger relationship between ego identity and ‘Kohlberg's

2

. @
. . N . ° .
. | . -
¥ |
|



‘justice measure than betweef 1dent1ty and the care measure

‘-

‘male and female subjects, a wider age range, a more
‘rather than a written justice measure,.

"Summary and Suggest1ons for Future Research

In surhmaryr an 1mproved research design might include both

representative sample and Kohlber§'s Moral Judgment Interview

<

P P

¢
-

v.£%e results indicate thathiliigah's (1982) proposed stages

-

44444———————6%ll%gan—s—theer¥—that—uemenerepreseﬂt*a—mer

of the Ethlc of Care can bé rellably scored u51ng the manual*

developed lﬁ thlS study The new care based measure of morallty

is related not Oﬂly to ego 1dent1ty, but also to age and to

Kohlberg“s“gusthe measure.vIn‘addition as hypotzesized, the

care measure dszerentlated better between the 1

» e

ty statuses

s

than d1d the justlce measure. Thus the f1nd1ngs support RS

respon51b111ty and care and that women s conceptlons oisself and

morality are intricately linked. e Y

Future studies need to include both male and fetiée.subjects'

1n_order to,investigate‘sex differences in moral development and

~to further establish the relationship between Kchlberg's justlce

scheme and- the care-orfented measure. Also, it is important to -

*‘4‘4””j*-4rnvestTgate‘the‘ef‘ect‘of"sex‘role‘orTentatTon‘aS‘Tt‘may‘be‘more““*

—rmpertaﬁr—thaﬂ—geﬁdef—pef~se rFBf%h&f‘V&%Té&i £

e

measure should include olscrlmlnant validity, e.g. between ego

——

identity and the ECI, an examination of the relationship between



- - - - - - . .r- N, —— e em—
- i ) ’ ) ’ L .,
. . , . . - P )

the ECI and Loevlnger 5 ego developmental scale and between the

ECI and intimacy. Other factors to be 1nvestlgated are the role

S . —

~of cognitive prerequ151tes and SOClO moral experlences 1n
facilitating development asqwell as the relatlonshlp of

care-oriented moral reasoning to‘moral emotlons and behavior.

T Fimally, whlle thls study suggests that there is a sequence in -

W

the development of care,ylongltudlnal and cross- sectlonal

-,

research 1s requ1red to further esfabllsh whether changes in _the

Ethic of Care follow a pattern of stepwise, invariant sequences

and whether the stages are irreversible.

~More than 30-years have passed snce Kohlberqg began his =

moral development research on males. A major, longitudinal

investigation of the female moral conception 1s long overdue. It
'\f
now seems necessary to 1nvestlgate longitudinally the
»‘L‘,
development of the two moralities - rights and respon51b111ty -

Lo

in both males and females. Adult maturlty 1nvolves a resolutlon

of the confllct between integrity and care for men as well as
women; for both, a successful resolution maylrequire an. ..
integration of justice and care. Piaget (1965) observed that
"apart from our relations to other people, there can be no moral
— necessity“ (p. 196). At any age, 1in any relationship, we do well

when care seasons justice. /
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IDENTITY STATUS INTERVIEW A

e

. Introduction:

What year are you in?

i

Where are you from? Living at home? .

2 o L e -
How did you happen to come to (name of school)? -

Did your father go to college? Where? What does he do now?

Did your mother go to college? Where? What does she do now?

Occupation: ~

You said you were majoring in ? What do you plan to do with
it?

e

When did you come to decide on 2.

Did'you everconsideranything“eise?’

What seems attractive about __ ? 7 o 7

Most parents have plans for their children, things they'd like
them td go into or do - did yours have any plans like that
for you?

pr do your‘folks feel about.§our plans now?

How willing do you think you'd be to change this if something

" better -came along? (If S résponds: "What d9 §6u méan by

better?”) Well, what might be better in your terms?

i



Religion: %

Do you have any particular religious affiliation or preference?

\ s -

3
v

How about youf folks?
Ever very active in church? How about now? Get into many
__religious discussions?

[ ) How do your parents feel about your beliefs now?

Are yours any different from theirs? - -~ -—-— — EEE—

Was there any time when you came to doubt any of your religious
beliefs? When? How did it happen? How did yocu resolve your

'guestions? How are things for you now? .

-

Politics

Doy, you hawe any particular political prefer&éce?

How about your parents? - _ » o .

)
-

Ever take any kind of DOliticalgagtion”:,joinwgioupsTﬁmciLe;gf,gggmf

letters, participate in demonstrations, anything at all like

that?

©

Any issues you feel pretty strongly about? 7 £

Any particular time when you decided on your politicalﬁgglie£$?

What did you think of the past election?

95 ‘ | o
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D4 Like o fing but sémething?aﬁéuthhawvyouAthink<ané feel "  -
about yourself as a malie (female) .

What characteristics do you associate with .
masculinity (femininity)?

Do you think that there are psychological differences between

men:and women? If sG, what-are they? If not, do you see any
& .
-, differénces in behavior between the sexes? If so, how do you
account for them? :
_ . L
How does all this apply to you? What difference has it made  in

things that you do? Can you give me some examples? ]

Have they always been pretty much the same?

g oS

¢

How about your parents, what do théy think? Do you discuss this”
. g
vi1th them? : o - ' )

Are there any areas of uncertainty remaining for you? What do #

you think may resolve them?
Can vou see your ideas changing substantially in the future or

\ : - -
are they pret:y stable? ‘
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Sexual Intercourse

‘Finally, 1'd like to ask you about your beliefs regarding your

own sexual behavior. (Check on sexual preference and frame

. questions appropriately.)

What are your atfitudes concerning sexual intercourse, whén do
you think it's all right? When not? |

JHowrdapthese ideas apply to you yourself? Dbesmitlmakeﬂa::mu,mﬁfﬁgggﬂ
dif ference in what you do? How?

How aboht’you; patents, what do they think?

Do you discuss your views with them?

How likely do you think you are to change‘your'Views in the

future?

r:3

9n this interview, we've covered 5,,§r,e'as;, 9C,,CUP?_?,@,@Q@A,,@,Q@D,S,L,* o
religious beliefs, political attitudés, sex role attitudes, and
personal sténdards for participation in sexial intercourse.

Which of the areas doryou think is most irportant in defining -

who you are? That is, if you could pick only one area upon which

to base your identity,”khich would you pick? Which would be hext

in importance? Which is the least important? Wh%ch is next least

in importance?
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~ APPENDIX B

'SOCIAL REFLECTION QURSTIONNAIRR

Instructions

In this booklet are two soclal problems with questions for you to answer,
We are asking the question not Jjust to find out your opinions about what
should be done in the problems, but also to understand why you have those
opinions. Please answer all the questions, especially the ®"why" questions.
Feel free to use the backs of the pages to finish writing your answers if you
need more space. . -

. Name: —

Ag-e :

Sex: (clrcle one): male/female

rorm A {code §: )
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PROBLEM ONE

In Europe, & woman was near death from & special kind of cancer. There was
one d;ug that the doctors thought might save her. It was a form of radium that
& druggist in the same town had recently discovered. The drug was expensive to

make, but the druggist wanted people to pay ten times what the drug cost him
to make,

The sick woman's husband, Heinz, went to everyone he knew to borrow the
money, but he could only get together about half of what the druggist wanted.
Heinz told the druggist that his wife was dying and asked him to sell it
cheaper or to let him pay later. But the druggist said, "No. I discovered the
drug, and I'm going to make money from it.® So the only way Heinz could get

the drug would be to break into the druggist's store and steal the drug.

Bexnz'has a problem. He’should help his wife and save her life. But, on the

other hand, the only way he could get the _drug she needs yould be o break the
law by stealing the drug.

What should Heinz &7
should steal/should not steal/can't decide (circle one)

why? -

@-...

Letls change things about the problem and see if you still ‘have the opinion
you cxrcled above (should steal, should not steal, or can't decide). Also, we
want to find out about the things you think are important in this and other
problems, especially why you think those“things are important. Please try to
help us understand your thinking by WRITING AS MUCH AS YOU CAN TO EXPLAIN YOUR
OPINIONS--EVEN IF YOU HAVE TO WRITE OUT YOUR EXPLANATIONS MORE THAN ONCE.
pon't just write "same as before.” If you can explain better or use different
words to show what you mean, that helps us even more. Please answer .all the
questions below, especially the “why" guestions.

Te what i{f Heinz's wife asks him to steal the drug for her? Should Heinz:
steal/should not steal/can't decide {(circle one}?

’ -
1a. Bow important is it for a husband to & what his wife asks, to save her
by stealing, even when he isn't sure whether that's the best thing to do?

very important/important/not i{mportant {citcle one)

(Yo
Y



— th. --WHY is- *thame%mmtfflmwm%neHmngﬁwWeyou—

circled)? -
>

2. vhat if Heinz d:esn'(love his wife? Should Heinz:
steal/not steal/can't decide (circle one)?

2a. How important is it for a husband to steal to save his wife, even if he
doesn't love her? ' '

e ,
very important/important/not important (ciccle one)

2b. WHY is that ‘very important[impoftdit/not important (whichever one you
circled)? : ‘ :

% . ]

4

3. What if the person dying isn't Heinz's wife but instead is a friend (and
the friend can get no one else to help)? Should Heinz:

steal/not steal/can't decide (circle one)?

Ja. PBRow Important is it to d everything you can, even break the law, to save
the life of a friend?

&

very important/important/not important (circle one)

3b. WHY is that veryt important/important/not important (whichever one you
cir&ed)? '




4a. ‘what about for a stranger? How important is it to do everything you can,
even break the law, to save the life of a stranger?

¢ ) o
very important/important/not important (circle one)

4b. WHY is that very important/impbrtant/noﬁ important (whichever one you

circled)? H

5. what if the druggist just wants Heinz to pay what the drug cost to make,
and Heinz can't even pay that? Should Heinz:

steal/notrstealjcan‘t decide (circle one)? o P

5a. How important is it for people not to take things that belong to other
people? - '

very important/important/not important (circle one)

5b. WHY is that very important/important/not important (whichever oné you
circled)? ’

wle
|
|
|
i
|
|

'6a. How important is it for people to obey the law?
very important/important/not important (circle one)

€b. WHY is that very important/important/not important (whichever one you
circled)? ' : )
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7. what If Heinz does steal the drug? His wife does get better, but 1n the
meantime, the police take Heinz and bring him to court. Should the judge-

jail Heinz/let Heinz go free/can't decide (circle one)?
7a. How important is it for judges to go easy on people: like Heinz? *?~
very important/important/not important (circle one) : \\\*\\

7b. WHY is that very important/important/not 1mportant (whichever one you
circled)? :

8. What if Heinz tells the judge that he only did what his conscience told
him to &? Should the judge:

jail Heinz/let Heinz go free/can't decide (circlevoné)?

8a. How important is it for judges to go easy on lawbreakers who have acted
out of conscience? :

very 1mportant/important/not important (circle one)

—

8b. WHY is that very important/important/not important (whichever one you
circled)? '

9. What if Heinz's wife never had cancer? What if she was only a little
sick, and HReinz stole the drug to help her ‘get well a little sooner? Should
the 3udge:

4all Reinz/let Helnz go free/can't decide {circle one}?
9a. How important is it for judges to send people who break the law to jail?

very 1nportant/inportént/not'impoztane {circle one}
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—"9b, WHY is that—very important/important/not {mportant (whichever one you
;%e»ircled) ? .
- -
L4
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1
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- Joe is a fourteen-year-old boy who wanted to go to camp very much. His fa-
ther promised him he could go if he saved up, the money for it himself. So Joe
worked hard at his paper route and saved up the $40 it cost to go to camp and
a little more besides. But just before camp was going to start, his father
changed his mind. Some of his father's friendé\gecided to go on a special
fishing trip, and Joe's father was short of the hqpey it would cost. So he
told Joe to give him the money Joe had saved from the paper route. Joe doesn't
want to give up going “camp, so he thinks of refusing to give his father the

money. .
N S

Joe has a problem. Joe's father promised Joe he could 96\;0 camp if he
earned and saved up the money. But, on the other hand, the only way Joe could
go would be by disobeying and not helping his fatbgr. :

What should Joe do?

" should refuse/should not refuse/can't decide (circle one)

Why? o 7 v ’ N

Let's change things about the problem and see if you still have the opinion
you circled above (should refuse, should not refuse, can't decide). Also, we
want to find out about the things you think are important in this and other
problems, and especially why you think those things are important., Please try
to help us understand your thinking by WRITING AS MUCH AS YOU CAN TO EXPLAIN
YOUR OPINIONS--EVEN IF YOU HAVE TO WRITE OUT YOUR EXPLANATIONS MORE THAN
ONCE. Don't just write ®"same as before.™ If you can explain better or use dif-
ferent -words to show what you mean, that's even better. Please answer all the
questions below, especially the "why" questions.

1. what if Joe hadn't earned the money? What if the father had simply given
the money to Joe and promised Joe could use it to go to camp--but now thHe
father wants the money back for the fishing trip? Should Joe:

refuse/not refuse/can’t decide {circle one)?

la. Bow important is itvfor parents to keep their promises about letting
their children keep mondy--even when their children never earned the money?

very important/important/not 1mpor£ant {circle one)
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tb. - WHY is th&E—vefy~4n¢e{{ant¢+mpo;tant/noL44mpo;tantgg{whiehevef—geﬂeggyeu444\44::
circled)? o

2a, Wwhat about keeping a promise to a friend? How important is it to keep a
promise, if you can, to,arfriend?

very important/important/not important (circle one)

- 2b. WHY is that very -important/important/not important (whichever one &ou
circled)? : - "

‘32, What about to anyone? How important is it to keep a promise, if you can,
even to someone you hardly know?

very important/important/not important (cfrcle one)

3b. WHY is that very important/important/not important (whichever one you
circled)? B :

i~ ’

A

»

4. What if Joe's father hadn't told Joe to give him the money but had just ’
asked Joe if he would lend the money? Should Joe:

refuse/nét refuée/can‘t decide (citcle one)?

4a. How important ig it for children to help their parents, even when their
pijents have broken a promise? -

_very important/important/not important (circle one)
105



4b. WwHY is that very 1mportant/1mportant/not important (whichever ‘one you

o circIed]? S v ‘ —

W ’ ‘ <

. : |

‘l’ ‘/‘—'-\‘—\\
S. What if Joe did earn the money, but Joe's fhthet did mot promise that Joe
could keep the money? -

‘ ) \ 4"/ T
Should Joe: o e

refuse/not refuse/can't decide (circle one)?

Sa. Hdw important is it for parents to 1et their chxldren keep earned money
~--even uhen the children were not promised that they could keep the money?

very important/important/not important (circle one)

Y‘\\ép WHY is that very important/lmportant/not impottant (wh1chever one you
ircleqd)?

3

6. What if the father needs the money not to go on a fishing trip but
instead to pay for food for the family? Should Joe: '

* refuse/not refuse/can't decide {circle one)?
6a. How important is it for children to help their parents--even when it
means that the children won't get to & something they want to do?

very important/important/not important (circle one) 4

éb. HHY~§3 that very lmportant/xmportant/not importan& {whichever one you
circled)? )
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insight that self and other are 1nterdependent and that the

APPENDIX C

THE ETHICOF CARE INTERVIEW MANUAL (
The objact;ve of rating each interview is to locate the
1nd1v1dual in one of the Ethic of Care stages for each dilemma.
Each stage represents a different mode of resolv1ng conflicts in
human relatlonships and a different apprehension of the central
insight that self and other are interdependent. The fiv;‘stages
represeﬁt a progressively more adequate understanding of the "
ps}chology of human relationships, an increasing differentiation f ,,W
of self and other and a growing comprehension of the dynamics of

social intéraction. Thus the Ethic of Care reflects a cumulatlve

knowledge of relationships and evolves around the central

activity of .care enhances both others and self (Gilligan, 1982).

The five stages are:

1. Egocentric (Self-Oriented).
1.5. Transition Phase (From Selfishness to Responsibility).

2. Self-Sacrifice (Other-Oriented).

2.5. Transition Phase (From Goodness to Honesty).

(9%

Ethic of Care (Self- and Other-Oriented).

In determining tne stage of a subject's response, it is

important to note whose needs and concerns she considers and the

-

reasons why she would or would not do or say something. "What"

(]
~J




4

she would do is of much lesser importance. It is therefore ﬁi

essential for the interviewer to ask sufficient non—directiJE&

probing questions in order to bring out the subjects's

»“»“7 1&"‘ b

~ » . . v )
structures of thought around the various dilemmas. A subject may

‘initially give a §hperficial're$ponse indicating care for
others, e.g. stating that she would take her lonely mother in.
However, further guestioning may reveal that her reason for

doing so was that motheriwould not make a scene and thus give

her a badvreputation. On thevother hand, the interviewer should
not give the sﬁbjects 1deas by pushing too hard for responses.or
additional considerétions. In sumﬁary, the\subject shou{d be
given ample opportunity to express her views and values on each
dilemma without the help of any suggestions from the

interviewer.,

Instructions for Rating ' JX

- The followlng is a description of the wvarious staggf

embodylng Gilligan's (1982) criteria, -and a short sketch of how
‘each stage might respond-to the different dilemmas, followed by?ﬁ

gﬁmple responses.

1. Egocentric (Self-Oriented)

.This stage is characterized by caring for self in order to
ensure survival. Her concern is pragmatic and the issue is

survival. "Should” is undifferentiated from "would™ and other



A

people influence the decision only through their power to affect

¥y

its consequences. The question of "rightness" emerges mainly if

her owﬁ needs are in conflict, then she would have to decide
which needs should take precedence. Morality is a matter of
sanctions imposed by a society inh which one is more subject than
citizen. : i ?

The woman focuses on taking care.of herself because she

feels that she is all albhéC’ShévfééIE disconnected,

.independent, a loner. The self, which is the sole o6bject of

concern, is constrained by a lack of power that stems from

feeling disconnected. Relationships are for the most part

disappointing. As a result, women in some instances deliberately

choose isolation to protect themselves against hurt.

29

—Sketch

L

AN

N R

Real-Life: :She may or méy not be able to generate a moral

conflict. Iﬁ,shé%ﬁoes,'it is frequently some very personal,

pragmatic dilemﬁg, e.g. "what major to choose”, "whether to

drink aﬁd drive", "whether to sleep with my boyﬁr'enngr not".

"y

Her reasons for deciding what to do are also pragmatic, e.g. "I
A

"y

might lose my licence”, "my parents may give me,trouble“,4 I may
lose my boyfriend“, "l may get a bad reputation”. Qer concerns
are basically to protect herself, ensure her own happiness and
avoid difficultieé. There is li;tle, if any, concern for other
people and their lives and feelings. Alsc, there is no

consideration of any higher principles or values.
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I was goxnc/fo see an old boyfriend of mine. I didn't . '
xneugyheehez—i—sheuld—teil—my—beyéeeend—abeu%—%%—ef—say———————————
that 1 was doing something else. I told him I was doing

something else and the next day he, found out what I had

-been doing...I considered what had”been‘hagpening‘thatf“““““‘*
evening, we had been arguing, things weren't going well.

1 thought we might be getting into another fight, so 1

decided to tell him I was going to see a glrlfrlend It

would not hurt him. I did not know he was going to find out.

We were going away for_the week-end skiing, there would
be boys there. I knew my parents would not like it...It
was a difficult decision because if they found out, 1I
would be grounded for ever and ever...Drinking and
drxv;ng .1 mxght lose my licence.

Deczdlng whether or not to sleep with my boyfrlend 1
was considering whether I really wanted to or not, what
the conseguences would be, what would happen ifgmy
parents found out... getting pregnant. I was glad 1
didn’t because things did not work out.

-

Lisa: She may or may not think that abortion is the best
solution. Again, her considerations are pgagmatﬁc and‘selfish.
For example, if she is agaihet/haJing the baby, she may
considef: will she lose the job, get a bad-reputatlon will

people wonder who the father is, w1ll she lose the relationship.

1f she decides to keep the baby, the reason is likely that she

real ly wants a baby. Again her concerns will be selflsh. There
are ‘1ttle 1f any, con51derat10ns for the baby, e.g. will she

be able to properly take care of it, or for the father and his
. . Sy
wife family. L
She could tell the father to see what he would say. If
she could support herself, then she could keep it. But
1f she 1s going to starve, then she has to have an
abortion. The kid would die anyway.

Probably have the kid and glve it up for adoption. It's _
her own choice. .If it wasn't feasible to have the child P
and still have the job and her future would be destroyed ’
by it, she should obviously have an abortion. It makes o
sense. If she had it and her future was wrecked, she &
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would not be°pleased with herself or the child. The
child would not be helped by it any. Might as well stop
it- before things happen that will destroy more than one
11fe - -

Betty: She is'likely.to think that Betty should leave her
husband as she 1is notAEEppy in the marriage,/She may at first
suggest talking to fhe husband, or marriage counselling, but i
then very quickly be ready to leave 1f tﬁings dd not work out.
If the children are meﬁt%onéd;rthey are likely to be dismissed ..
with statements such as "tﬁe‘thildren are old ehodgh, divorce is
common these days, they can probably work things out". The
husband oqﬂthé other man Betty is attracted td%gre not
considered éXCept for selfish reasons, e.g. Betty should commit
herself to Steven because he mdkes her happy, the husband Should
"éﬁépe up or ship out". |

If it was me, I would commit myself. to Steven;_The

children are old enough to handle and understand a

divorce.- Before it is too late, I would leave my husband
probably. She is not happy with her husband. I believe

“in happiness for everyone. She does not have much to
lose by it, except the children, but they are a decent
age, they can comprehend that mom and dad don't get
along Divorce is fairly common these days. It 1s not a
stigma or anything.

I would go with the new man instead of being in an
unhappy, frustrating situatiopn. The children are old
enough to understand. »4%\

——

. Kristine: In all likelihood she will say that Kristine

3

should not take mother in because Kristine enjoys and needs her

independence, they do not get along anyway, :mother should stay

with people her own age, etc. She may briefly suggest some kind '

of help to mother, e.g. help her find another place, spend more



NS

"time‘with”merfﬂnnfthE‘overriding‘attftUdE‘iS‘that‘Uf‘waﬁtfnq‘tdf‘f‘f

get rid of the mother as quickly and easily as possible. There

is little, if any, attention paid'to the needs of the mother and

D]

no real effort to talk to the mother and to work things out or

come to an agreement benefiting both people.
Tell her mother to go home. If they don't get along,
there wouldn't be any hard feelings. Her mother would -
not expect to be welcomed. It—is enly natural to say no.
1f she likes living on her own and likes her privacy, _
she sure doesn't want her mother there. I can't see how
the daughter would invite her to stay. ‘

Say no, definitely, no, way. Maybe offer her mother some
kind of friendship. Say,.I'm not going to help you and
you are certainly not going to help me by living here. I
am just starting to like my independence. This 1s
important. Sorry, I do care about you, but I don't think
this will work out. :

Y

General Comments: She is basically seeing and evaluating

things from the self's point of view and does not experience

‘much conflict about what is "right™ cor "wrong". This gquestion

would only emerge if her own needs are in conflict, in which— ———
case she would have to decide which needs should come first,
e.g. she really wants a baby, but also wants her freedom to

work, meet people, etc. Generally, self-interest serves as the

~basis for judgment.

1.5. Transition Phase (From Selfishness to Responsibility)

The transition issue is one of attachment or connection to
others. Concepts of selfishness and responsibility first

appears. Caring for the self to ensure survival is criticized as .



selfish. The woman can now criticize her own judgment, e.g. as

"selfish” and "unrealistic”. This criticism signals a new

understanding of the connection between self and others. There
/’ .

1s a shift from selfishness to responsibility, a mosztoward

soclal participation,

Sketch -

Real-Life: Similarly to stage 1, she will have difficulty
thinking of a dilemma and she is mare concerned with her own

feelings than with principles of "right" and "wrong". However,

she will be somewhat more concerned with other people and their

opinion and she can criticize her own actions as "selfish".
Although aware of what other people may want or need, she will
still decide to do what she wants, what "feels good" or what

=5
will best protect herself.

™ you don't want to be. Depends on how I felt, I guess.

\ There had to be someone to drive home and I decided to
be the one... Difficult to decide because everybody else
was doing it and 1 didn't want to, peer pressure. You
want your friends to accept you and be like everybody
else. I decided to drive home. I1'm glad I did. Nobody
else remembers 1it, because it didn't mean anything to
them, but it meant something to me.

De-iding whether or not 1 should have my boyfriend stay
at my place for a week-end when he was down here or with
someone else... Just the way it would look to other
poeple, what my parents would think. He ended up not
staying with me. It would make things easier in the long
run if he didn't, just to keep things safe and easy. My
parents or anybody else could never use that against me,
because they would't agree with it.

=

Lisa: Initially, she may or may not think that Lisa should

keep the baby but upcn further guestioning is likely to think



that an abortion or adop:tion is the best. Although she will give

sohe considerations to the welfare of the baby, her reasons for

deciding will basically be sélfish, e.g. can s£§”52311 keep the
job, does she really wants a baby. There.willlbe little if any
consideration for the father or his wife/fahily.-
Just aepending on her background and stuff, she should
either take the job and have the baby and forget about

the married guy or put the baby up for adoption. Take -
- the job and move on to something else... It depends on

whether she can support the baby, it depends on whether

she wants it or not. It depends on how much money you
have and where you are living. I don't know whether I
would keep the baby or not. I would try to think about
the future, the baby would only have a mother, never
know his dad. I act=ally don't think I would keep it,
have an abortion or something. It would not be fair to
the child, it would be an only child unless maybe I
would marry somebody else.

Does she feel she can support a child on her own and
work at the same time, or does she feel the child could
be in the way or it is not she wants right now, then I
feel she should have it and give it up for adoption. 1
would give it up for adoption. I'm certainly not
prepared to have a child, emotionally. I still live with

my parents and go to school. : .

I think she should tell him, ask him if he want a baby. =
I wouldn't ask him to divorce his wife and marry me. It
depends on the man's reaction too. If he is not being
very responsible about the whole thing, I would probably
get an abortion. If he wants the baby, then perhaps we
could work out some other ways to take care of the baby.
If he doesn’t want the baby, I would have an abortion
and have nothing more to do with him. It depends on the
lady togo, whether she wants a baby for herself. If 1
*eally loved the man, I would keep the baby. If he
didn't want a baby then I would become really Bitter
‘about it, and I would probably get an abortion. It is
the only way of getting ricé of a baby, if I didn't want
a baby myself.

Betty: Like stage ' she i1s likely to think that Betty should.

leave her husband, buz she will give more considerations to

trying to save the marriage and show more concern for the



children and husband.

Get a separation from the husband. But first of all, she
- has to get a job. It would take time, this way she would
s find out if this guy was willing to wait for her. Lots
of people have a really good marriage for many years ang
then just grow apart. There's nothing wrong with that.
It is probably better for the kids. They may both be
better apart. Maybe she is not going where his life is
‘going, maybe he's an executive, successful and she's not
his idea of a wife right now. If they decide they are
happier apart then they can get a divorce. Lots of
people who get separated get back together again. -

Kristine: She may be w1111ng to take mother 1in for a short
while and extend some help. However, she ba51cally wants to get
rid of the mother, and may use the argument that they don't get

along anyway. There is no real effort to take mother's point of

view,

I suppose she has to let her stay for a little while,
anyway. You can't very well turn your own mother away.
But after a while you have to have a heart to heart
discussion about why it is not fair for the mother to
dump. on her daughter. Hopefully, they could figure out
something, she could rent an apartment near her daughter
and they could visit. Because after a while they are_ R
going to realize how little they get ‘along.anyway, so

the mom 1s probably wanting to leave anyway, hopefully.

If not, the daughter has no choice but to ask her-to

leave. They don't get along anyway. She is infringing

upon- her life and not making her any happier, so she has

to\go. (WHY WOULD YOU TAKE HER IN IN THE FIRST PLACE?)

Bedguse 1f somebody landed on your doorstep you at least

want to hear the story. You don't talk tc somebody

through the key hole, sc you have tc ler them in and let

them stay for breakfast and then they can go. ‘

She should talk tc her mother and explain that she
really values her own :independence and having the
apartment to herself. Maybe offer to have her mother
stay for a couple ¢of weeks, and explain that she does
not feel they ge: zlong well enough toc share the same
apartment, that apartments usually don't have that much
room, Maybe offer to have her stay for a little while
until her mother does not feel so lonely. Try toc help
mother for a couple of weeks but explain that it can
only be temporary and that mother has to work things out

[§1)



for herself. PN

———

General Comme ts \Duiwﬁb a move toward soc1al part1c1patlon

and resoon51b111;§ she @é?ﬁ:;;ZEK to struggle more with the

issues and answé?Se%ﬂig stage 1. Shé w1ll not be quite as sure
of what to do, and w{}i be con51der1ng the needs of others to a

greater extent. owg@er, while belﬁg able to list the needs of

others»in;addition tc her own, she w§i£ basically attempt to

take care of herself. - o o

¢ *

Note: A score of 1.5 should also be given when the subject

~appears to be between stageS'i and 2.

2. Morality of Self-Sacrifice (Other-Oriented)

The elaboration of the concept of responsibility and its

fusion with a maternal morality that seeks to ensure care for

the dependent and Unequal characterlzes this stage. At thlS

point, the good is eguated with self-sacrifice and caring for

others.,

The woman adopts societal values, moral judgment relies on
shared norms and expectations, Consensual judgment about
goodness becomes the cverriding concern as survival is now seen

eptance by others. "Right” is defined by others

tc depend on acce
R
! e iBility rests with them. The woman avoids -taking

anc respons

*

L !
(@]

responsibiliicty fo hoices made. She feels responsible for the

actions of others while others are responsible for the choices
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she makes. »

This is the conventional feminine voice, defining the self
and proclaiming its worth on the basis of the abilit§ to care
for énd protect others. Assumptions about feminine goodness
where all the attributes considered desirable for women presume
an other - the recipient of the "tact, gentleness and easy

expression of feeling" which allow the woman to respond

sensitively while evoking in return the care that meets her very
strong need for security. The strength in this position lies in-
its capacity for caring; the'limitation lies in the restriction
it imposes on direct expression. Assertion becomes potentially
immoral in its power to hurt. Conflict arises specifiéally over

the issue of hurting.

Sketch

Real-Life: The dilemma generated probably involves a

situation where she is afraid of hurting or disappointing
somebody élose, such as family or friends. Generally, she
attempts to -please, help or protect othgfé as much as possible
at‘the expense of asserting herseif and her views and feelings.

I come from a very strong Catholic family ‘and it 1is
difficult for me sometimes to do what I feel like doing.
I still live at home, -soc I know that my parents don't
approve of somethings I do, so I find I have to cover up
part of my life. I still have to go to church on sundays
with them, so I sit in church feeling really quilty '
sometimes, not so much because of what I have done, but
how my parents would feel about it and what the church
teaches about it, It is kind of a parental fear. Here
are these two people I care so much about and I have
always been under their care and supervision. I have
great respect for them. My major fear is to disappoint them.



It usually involves friends and their boyfriends who ask
my opinion whether they should stick with their
boyfriend. It is difficult for me to say because it -may
be misleading. If I am wrong she may end up
disillusioned and I wouldn't trust myself.

Lisa: Due to upbringing or religious convictions, she is
likely to be against abortion and will probably advocate. keeping
the child no matter what the circumstances might be. Although

the job and the father might be considered (mainly in terms of |

whether he will be willing{to help), the main focus is on Lisa's
responsibility to the child. '

Have the child and just bring up the child. I quess it
depends on him too. She has been working, she has enough
money for day care. She may have to take a year off... I .
don't believe in abortion, unless you want to give it up
-~ for adoption... I would keep the child, because I would
want it., If I am pregnant I already have a child, I
wouldn't destroy that because it is a life. It would not
be right for me to destroy another life. It would be
easier if the father wants to live with her because you
would not be alone. But I would still have the child.

I regard abortion as something very negative. Her first
major mistake was to get involved with a married man and
not being careful enough not to get pregnant. It is not
.the child's fault what has happened. If she has an'
abortion she would never completely forget, and it is
possible that it could really cause her problems later
in life. From the point of view of the Catholic Church,
if they find out you have had an abortion, it's grounds
for excommunication. They put a high priority on life. I
would have the baby and hope for the best. Eventually,
you would be able to ¥arry on with the career, Maybe 1
made a mistake. But ¥t is not fair to make another human

being pay for it.

I would tell the man and then it would have to go from
there what he would want to do. If I was financially
stable enough to raise a child on my own, and he chose
not to marry me or see me any more, I would raise the
child on my own. An abortion is not for me. If he
suggested an abortion, I would terminate the
relationship and raise the child by myself. (WHAT IF SHE
WAS NOT FINANCIALLY STABLE?) I would not give it up for
adoption either., There is always welfare programs. I

v
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aise the child. (WHY?) It's basically my
.upbr*nglng and certain religious convictions that would
ent me from having the abortion.

e \’ . . : e

ggggzﬁ Str'r ing‘résponsibility and commitment to the
~husband and'espécially the childreh; she ﬁillvp;obably see it as
wrong for Betty to leave her husband or to have an affair. Also,
she will typically suggest that Betty tries harder to

communi;Zte with her husband or to improve the situationhby

other meaﬁéfjéﬁéh,as getting a part-time job, new friends and
activities, etc. Betty's own needs or the husband's ‘
respon51b111t1es are secondary, if considered at all. For
scoring purposes, it 1s important not only to note the emphasis
placed on responsibility and commitment but also the reasons why

Ca ma:riagé should not bz broken, e.g. "not to let people down,
they might not like ycu, everybody wants to be liked and loved",
or "it ﬁight hurt the children” or _it would not be right

according to the Bible church or parents, etc.
She should take her husband to marriage counselling. I
would work at my marriage and stick to that. Because
they have been married for so long and they have a.
family. It only makes sense to work on it, (WHAT IF HE
REFUSES TO GO FOR COUNSELLING?) Hopefully, I would stay
with him. Because it would be right. You have a
respongibility to your husband and your family. I would
try to, it would be hard.

As a Christian, I wouldn't get involved with the other
man. It is considered adultery. I would flee from
temptatiop. First thing to do is to talk to my husband
and try to talk things out. It is the only rational
thing to do. The husband probably doesrn't know how she
feels about the whole thing. I would pray about it and
keep on trying to talk to him. Perhaps try to get him to
see a counsellor... If he won't go I would say that hi{s
.attitude has disappointed me. 1 might go away for a few
days. 1 would not leave him, because the Bible says they
should stick together through thick and thin.

&
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I don't believe in divorces or extramarital flings. She —
could try other ways to make her husband realize that

she wants a bit more out of the marriage, ‘possibly
volunteer work or take a part-time job. The kids are old
enough. to be left alone some of the time... She has been
married a long time. She should try a bit harder to get
through to her husband. She has children, divorce is

hard on children. I believe in marriage and staying
together. Marriage is a commitment, you should stay married.

Kristine: Even if she may initially suggest that mother find'
another, place, she easily sw1tches to thinking that Kristine ﬂﬁwmﬁ_ﬁg
should take mother in "at least for a while" The reason for
this is probably that she is her mother and that you owe it to
your parents to take care of them. It is/likely seen as ; mutual

responsibility between parent-children to help each other. The

‘main focus is mother’'s needs and how she cdn best be helped.

She should say yes to her mother, just because she is

her mother. Because her mother is lg@nely too. Perhaps it .
is a good opportunity te work things out with her

mother.

Try to find some other place for her mother like with an
other older person “T"would not want my mother thereg
Talk it over with her mother and tell her that she
doesn’t want her there. But, until they get it worked
out, she should stay with her mother and try to work
thzngs out as best she can. 1f the mother is lonely, I
could never say no to my mother. You can't just turn her
away and.leave her there. Because your parents have
brought ycu up and the-least you can do is help them out
in a time of need. I'm sure if you were lonely and you
went to their doorstep they would take you in. It is
only the right thing to do to accept her. At least 'give
it a try.

She should let her stay*on a trial basis. If it doesn't

- Wwork, she should ask her to leave. If they are getting .
along, they could live together. She should take her
mother in because she is her mother. Her mother brought
her up, {f she asked to live there, it must be pretty
important, :

A5
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General Comments: There is an emphasis on responsibility,

~ commitment and response to other people and on doing the "right -

. thing”. "Right" is basically defined by others, elg. the church,
the Bible, parents or society. Because of their reliance o&g“law
and order" and well-defined guidelines, these subjects are often

" characterized by a certain rigid&;g. Their moral judgments tend

to be absolute or "black-and-white".

*

2.5. Transition Phase (From Goodness to Honesty)

Thg transition phase that follows stage 2 is marked by a
shift in concern from éoodness to truth and honesty. The
transitiop begins with a recgnsidefétion of the relaﬁionship
between self and other; as the woman starts to scrutinize the

‘

logic of self-sacrifice in the service of a morality of care.

When only, others are legitimized as the recipients of the

~
woman's care, the exclusion—of herself gives rise-to problems in
relationships, creating a diseqguilibrium that iniFiates the
second transition. The eguation of conformity with éare,'iﬁ‘its
conventional definition, and the illogic of the inequality
between other and self, lead to a reconsiézzation of
relationships in an effort to sort -out the'confusion between

. A g - - . e — .. . .
self-sacrifice and care inherent 1n the conventions of feminine

goodness.
The word "selfish™ reappears. Retrieving the judgmental

initiative, the woman begins tc ask whether it is selfish or
\
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responsible, moral or immoral, to include her own needs within

the compass ‘of her care and concern. This question leads her to

reexamine the concept of responsibility, juxtaposing the concern

with what other people think with a new inner judgment. In

separating the voice of the self from the voices of others,

woman asks if it is possible to be responsible to herself

as

the

well as to others and thus to reconcile the disparity between

hurt and care. The exercise of such respon51b11ty requ1res a new

' kind of, judgment, whose flrst demand is for honesty

The woman is unwilling any longer to protect others at what

is now seen to her own expense. Survival, however "selfish"

"immoral", returns as the paramount concern.

<

Sketch

Real-Life:jThe dilemmas generated will likely involve

conflict between selfishness and responsibility, between

a

or

morality and survival. She feels partly responsible for other

people but is also concerned about herself and wants to assert

.her own views and needs.

Telling a white lie to a friend. A friend of mine was
getting married and had only known him for a few months.
She asked me if I thought she was doing the right thing.
1 wasn't too sure what to say, because inside I felt I
couldn't do that. So I thought it would be wrong for me
but I didn't know whether it would be right or wrong for
her, so I said yes. I would feel responsible if it

- didn't work out, I wish I had talked more to her about

what I thought. In a small part I feel responsible for
her activities, If I didn't give her my honest oplnlon

.1 would feel responsible. , e

When a friend asks?jor advice and you know what you want
to tell them but you don’'t want to force them, not make
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them do what you think is right. But you want to help

them. I -have very highmorals, but I don't want to force -
them upon anybody. People should follow what they think -
is right, what they feel they should do. It is their ‘ :
choice. Also, I don't want her to do something that I

think is right and later on find out 1t is wrong and

blame me.

_—

Whether to have an abortion. Being pregnant at 21, .
having-a lot of financial and emotional problems, I <
decided to have an abortion. Once I made that decision,

I could live with it. I don't feel any regrets because !

know ] could never have raised the child. I was

con51der1ng what my famlly would say, whether I was
emotidnally and f1nanc1ally able to support the chilgd,

whether I wanted to glve my life up just when T was
starting to get it going. decided I had to wait till I
was married in order to be able to emotlonally support
somebody else too.

Lisa: Although likely to think that Lisaﬁsgguld keep the =

“baby, in comparison to etage 2 she is more fle&ﬁble‘with rega?aié
. , e £ .-
to other options such as adoption or abortion. The decision is =~ -

now seen as resting with Lisa, what she wants and is able to

handle The child is a major concerﬁ but .the emphasis has .
L .

shlfted back to Lisa. '

I don't think she shouId "have an abortzon If she really
finds that she could not support the child, I would
prefer if she gave the child up for adoptlon It 1s hard
because if she is single and trying to support herself,
she wouldn't want to hurt the child by not being abhle to
support it, especially if her lover is married. I'm sure
doesn't -want to leave his wife. It depends on the
tenured job, if it would be totally lost if she had te
take a maternity leave. Provided she could have a -
maternity leave, to have the child and be with it for
the first 6 months, I feel that she should have the
child, especially if she loves the child and the man.
The only reason I 'think she should not keep the child,
is if she can see any time when she would not want to
bring the child up.

" I would keep the baby. I don't agree with abortion, and - —
I would keep up with the career. It depends if she could
take care of the baby at the same time, then she should .
keep it. If the circumstances couldn't allow her to do
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both, then she should put it i up4£9z4adQpL1QnigAbpxxgsngggggggggggf
is murder, the child is alive. If she doesn't have time.
to help the child grow then it is best she does not have
it, but put it up- for adoption.-1t depends—on-how much— —

‘time she is willing to put forth for the child.

It depends on what she can deal with. The man has some

input into the decision also. If she is against . ,
abortion, then I don't think the circumstances should
‘change her ideas on this issue. If I felt that I wanted

a baby, then I wouldn't want the job situation or the
relationship .situation to change my decision. On the

other hand, i1f I never wanted to have a child ever, and

it didn't, mag%ér whether I would lose my job over 1t or )
not or 1 would lose him or not, then I would probably -
have an abortion. 1 wouldn't want my job to be the

factor that decided whether 1 have it or not.

Bett%: The marriage relationship is seen as an.important

commitment but now also as a tWO¥waz street where both parties

should be willing to work on changing thé situati?n; If this is
not gappening, she will likely think that'Betty should leave in
order to make herself happy. There will be some consideration of
the chixd:en but the main- focus is Betty s fulf1llment

0f major xmportance in this situation is quallty of

life. Her life is all she's really got. If she is so .
untulfilied and so unhappy in her relatlonshlp, I don't
uthxnk anybody should be forced to stay in that
situation. She has attempted several times to :

" communicate how she feels and it is just not 1mportant

- to her husband. But she also has to watch the
infatuation with the new man, that she is not just-
carried away and try to see what is attracting her away
- from her husband. 1 see a major problem in the fact that
she has kids. That could be a deciding factor, but they
can't be the reason you stay in an extremely \
unfulfilling relationship. It is important to get’
professional help. It could be possible that she is not
communicating in a way that the husband understands and
she may not be fulfilling to him either. The whole
situation could be turned around. If it won't work then
she will have to leave her husband-and take the kids and -
try to make something with her own life, to make herself
happy. She should not just drop into somebody else's
arms. She should decide what she would like to do with
her life and what she believes she would enjoy doing and
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set outmtoAach;e134£hatggoal?gltglsgimpeptant for—he
get out of her restricted situation.

She should communicate more with her husband.Make clear
to him that she is unhappy and try to get thlngs sorted
out first. If that fails, then consider getting a
-divorce and figure out who will get custody of the
children. And then she has to decide about the other
man. It would not be good to jump into that while she
has her children and marriage to consider. The other
commitments are more important, she should figure those
out first before becoming intimate with the other man.
I1f the husband doesn't want to work on it then there is
really no point. You have to think about yourself. You
can't live your whole life being miserable, having the- — ——— —
other person not being sensitive to your ds. It 1s
supposed to be a two-way street. '

Kristine: She probably will see it as important and "nice"
for Kristine to take the mother in in order to help her.
However, she is also taking into consideration Kristine's need
for an ingspendent life and will therefore probably suggest that
mother iny be taken in for a while.

It would be uice if the mother could stay and she could
help her mother find her own place and friends. I would
hope she would take her mother in, for a bit. I can also- .
see the mother taking advantage of the situation and
outstay and that would probably wreck the relationship
between both of them. Some people can't live together,
It would have tc be a short-time thing. I would do that
for anybody, a friend, or a mother, or sister, if they
need help or need company. I have been in the same
situation myself and 1 would hope somebody would do the
- same for me.

If her mother 1is very old and needs attention, I feel

she should be taken in. Because the mother. has suuported

the child when she was growing up. This .,is depending or

the 1dea that the mother does need help: But 1f mother

is completely selfsufficient and just suddenly feels a :
whlm to go live hlth the daughter, the daughter should -
sav "you can stay for a week or two, but I don't feel we

should be living together because I want my , o
1naependence . But if the mother heeds help, 1 feel she

should give it to her. It's got to do with parental

devotion. My parents have always been good to me. I

would look after them if they had problems. I could not
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just pUt*them‘;ntU‘ahhUme4ana‘jUtt‘visit‘themT‘BUt‘ff““‘f““*
mother is only lonely, she could live somewhere on her :
own and Kristine could visit her or she should try to

get involved with people her own age. She will probably

cause a rift between herself and her daughter because of
different values and views. It would be very hard on the

two of them. .

It 1s an opportunlty for her to mend the relat1onsh1p
Kristine should bring her mother in but explain it is
not a permanent thing. Discover what the problem is and
woﬂ? it through with her mother and make sure she
realizes it 1s only a temporary situation. If the mother
is being very clingy and not making any moves to do
something on her own, /then I think her mother is being
very selfish. Her daughter is 26 years old, wanting to .
live her own life. You have to respect that You owe it
to your parents to. make sure they are O.K., but I could
never take the responsibility of taking them in for

good. That's a lot to ask. She is ready to start her life.

General Comments: She 1s concerned with responsibility and

~commitment to other people, but is more flexible and thoughtful
than the previous stages. More options are considered‘g%d
compared to the "black-and-white” world of stage 2, the "grey”

are discovered. She is similar in many ways to stage 5 in

terms of belng more,uncertaln and 1in confllct than the other

stages. Also, both stages 1.5 and 2.5 consider needs other than

Y

their own while chosing tc take care of self primarily. However,
stage 2.5 will typically see a need for more "selfishness” while

— -
stage 1.5 see a neéd for less "selfishness”., In addition, stage
2.5 1s more concerned with principles and commitments than 1.5
andé 1s able to see the situation from various people's

perspectives, not only from their own or the protagonist.

No%e The score of 2.5 should also be given when the subject

appears to be between stages 2 and 3
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3. The Ethic ofCare (Self and Other-Oriented)

‘truth and honesty. The morality of action 1s assessed not on the
basis of its appearance in the eyes of others, but im terms of

’

the realities of its intention and consequence.

This stage focuses on the dynamics of'relationships and

dissipates the tension between selflshness and responsibility
through a new understanding of the interconnection between other
and self. Care becomes the self-chosen pr1nc1ple of a judgment
that remains psycheclogical in its concern with relatzonsh1ps and
response but becomes universal in its condemnation of
exploitation and hurt,

The woman claims thé power to Choose, accepts respohsibiiity
for choice and takes control of her lifé?'briteria for goodnéss_
move inward. Obligation to care extends to rnclude the-self-as ]
well as others, There is no? a moral equality betwden self énd
other and both are included in the compass of care.
Responsibility for care includes both self and other and the
injunction'no; to hurt, freed from conventional constraints,
sustains the ideal of care while focus1ng on tne reality of

y;

choice. . ' .

Sketch

Real-Life: There will be little éifficulty in generatling a

dilemma. The conflict may or may not involve interpersonal

&
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relationships. In solving the conflict, she will follow her own

inner, self-chosen principles rather than the opinions of

%

others., 7
1'd been goipg out with a guy and rurning into someone
else who I found 1nterest1ng and wondering what to do
about it and how to treat it and where I was going to

) go. I had a boyfriend, been going out for a couple of
years. I ‘had been very sick for an extended period of
‘time and it led me to get a new outlook on life. I had
this new idea which did not coincide with his way of
thinking. His actions were getting me upset. There were
more personal conflict between him and myself. I found ~
someone who had the same way of thlnklng as I did. But
as I was going out with somebody it was -difficult for me
to decide where I wanted to go. Since I was sick with my
present boyfriend, he had been very good and I owe him a
great deal. He had been so thoughtful and understanding.
So I was trying to deal with the conflict of gratitude
for my present boyfriend and a feeling of making myself
feel better with this person who appealed to me. I
eventually came to decide that the present was more
important than the past and although I owed him a great
deal, it was no basis for a relatlonshlp So I went with
the second fellow. :

During the solidarity strike and deciding whether to
cross the picketline and go to my classes or to stay at
home and not cross the picketline. One conflict was
personal. I might end-up losing the semester if- T -did - -~
not go. The other conflict was that I agreed with a lot
of what was being said. 1 was against the cutbacks
proposed. Because I believed in what these people was
striking for, I didn't want to cross the picketlines.
But I also did not want to lose a semester of school.
Were my principles important enough to me to lose a
semester which I decided that they were. I felt it was
one way of making 1t known what my ideas were on the
situation, By deczaing to go to school, it was more of a
personal gain. I wouldn't lose the semester;'but to me
that gain was small in comparison with the long-term
effect of/the cutbacks. And by not making a stand on it,
I was saf/ng I only care about my short-term goals of
getting my school finished, but I don't really care
about the long-term things that affect everybody.

Lisa: She may or may not think that Lisa should keep the

child. In making the decision she will consider the welfare and



~

effects on several people, i.e. the child, Lisa, the father and

%

~ his family, rather than either feeling that Lisa should have an

abortion to get rid of the problem (ﬁtage 1516;”é;y t;e
conseguences of her actions and be regponsible (stage 2). The
reasons for either abortidn or keeping the child are more -
thoughtful and wvell-developed. Although Lisa and the baby are

the main focus} she will also consider the effects on other

1ngs, e.g. the father and his family. S

It depends on how she feels about the married man. If
she was more, interested in her career and its
advancement and wasn't really interested in marriage
right away, an abortion would be the best answer.
Otherwise, she would be tied down with something that
was depriving her not only of a good career but ‘
something that wasn't intentional in the first place. To
me that would be more regretful than to terminate the
beginning of the new life which would probably be more
difficult because he is married. I would abort and stick
with the position. Not only are you messing up your own
life, you are messing up at least two other lives too
and there are more resentment.(WHICH OTHER LIVES ARE YOU
REFERING TO?) The other man and his wife and children
possibly. Although it is both his 'and her problem, it is

not just affecting the two of them., It is affecting more

people. To me that would be enough to say, I think we
have just let this mistake go by and continue life as it
was going.

Assess the situation whether she could give enough
attention to the child as well as develop a career ang
try to do both. The fact that she is i1nvolved with a -
married man affects the situation. If she loves the
man...it is difficult because he is married and it would
be a break-up in the other family if she_made him be a
parent 1in raising the child, I would probably have it
and try tc combine both, If 1t was unsuccessful, I would
leave the career for a2 while, take care of the child and
then go back. Because in the late 20's women have &
strong desire and need to have childrern, and I think at
that time 1t is good to fulfill it. You would be more
emotional and financial stable to support a child at
that age. I think pregnancy should be planned, but 1f 1t
so happens that you get p nant at that stage in life,
I think it is wise to have Jt. (WHY IS THAT?) Because
the later conseguences ofBaving a child are more
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rewarding than a job would be. But if you can combine
bdth, it is the best of two worlds. The emotion and joy
a child can give you, is more than a job can give you

And you can always go back to your job anyways after the
child passes an important stage.
- Betty: She will think that Betty should leave her husband
after having really worked on the relationship. Again, she will
consider how all the people in the situation are affected, i.e.

,children<ana husband and wife, and make a choice that is seen as

being the best in the long run. She will condemn hurt but
realize that hurt is at times unavoidable, and take
responsibilitf for the choice and its consequences. Treating
others as equals, the husband and his role in the situation will

be considered.

She should approach her husband and explain in no
uncertain terms what is going on, and ask if he has any
intention of helping her change the situation. If not, I
think she should get a divorce... Also, she should make:
sure that the children understand what is happening and
that although it is not very fun to have a divorce, it
is sometimes better than the consequences of av01d1ng
it. If she would go ahead and advice her children in
that manner and be careful how things progress, she
could probably divorce him without too much problem. I
believe in having a happy life, but I don't believe in
hurting people to do so... It's going to be a decision
between hurting your husband and getting a divorce and
maybe the children and the fellow who you are intimate
with. If her husband really cares for her, he'll change
and the divorce can be avoided and the hurt of other
people can be reduced to a minimum. But if he refuses to
change, then her own personal hurt:would lead to
something worse. ' .

One side is her opinion of the situation. I don't know
his opinion of it. He may say the same thing as she,
that she may not really be communicating with him. If I
take it that it is the truth what she says... Marriage
s a big deal and people should really try to make
marriages work, But if it is not’ working you should not
waste your life away sitting in a relationship that
tsn’'t going to work. If there is no possible way that it

—
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is going to work or if she is tired of trying to make it

work, then I think she should get out of it. But I don't
belleve in having the relatlonshlprw1th—Steveﬂ~whf%e—sh644/444”*
is still marrleé'to the other man. I don't think it is

fair to’ him or herself or the kids..You are spreading

yourself out in too many different*places. I think, she

should get on with-her own life. It is better for the

kids. If it is not a good relationship, it's not good

for them to be in that situation, or for her or the :
husband. If there is no way for it to work, she should ‘
get out of it. It is not just sedfish, it 4s probably

better for everybody in the 51tuat10n.f

.

-

Kristine: She may or may not take ‘the mother in. In either

case, she will consider the needs of both people 1nvolved and

recommend an honest | communlcatlon between them. If the mother is
taken in, she will put down some ground rules so that theltwo
people can live together with respect and independence. If she
does not take»the'mothe: in, she will offer help and
companionship for the mother in other?ways ae well as explain
why it is better that they do not live tdgether.

1t depends on how her mother is, if they have been
getting along in the past ~and they respect each other's
space. If the mother is sensitive or coherent enough to
say "look, I really need some time by myself and we have
to be a little independent” then she could probably work
out some sort of a system of sharing and respecting each
other. But if her mother was one who was constantly
needing someone to talk to and someone to listen even if
it had been repeated a hundred times a day, then I would
definitely advise against it. Because she would be more
unhappy putting up with that situation than 1f she
turned her mother away. Although she would have to think
about” her mother as well, she has to think mostly about
herself because she has to live with herself. It 1s a
delicate balance, it has to depend a lot on how the two
people are. If they didn't get along very well, I would
advise against it. Because there would be fights, and
the poor relationship they had before they moved 1n
together would get increasingly worse. Then you would
have twc parties very unhappy.

I would probably take the mother in and definitely go
over some ground rules for what is going to happen with -
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the restriction—that—if—it-didn't—work out,the mother ————
would have to leave. She is 26 and may be thinking about

getting married and jobs, etc. You have a certain

obligation to your parents. Let her know certain needs 1

have, how to divide up household cores, etc.

She got to chose between commitment to her mother and
commitment to herself. She cannot live her mom's life.
She could help her mother but not by living with her.

“ The mother could perhaps move into the area where
Kristine is living and have more communication. But
living with her daughter would impose herself too much.
The daughter values her independence. I think she should

'say no and have the mother live around her, but not with
her. : o A

®

ey

General Comments: Generally, she appears to be in control of

g3

her life and able to make difficult éhoices and decigions with
reéponsibility and care for both self and other. Her views and

values are well integrated and expressed. Because of her
self-assertiveness and unwiilingness to sacrifice self, she may-

vat times appear siﬁilar to stages 1 or t.5. However, her

statements and considerations of the various situations ére much

more comprehensive than stages 1 or 1.5 and she is able to - —
considér other people's pcint of view and to assess the

situation from various angles. Compared to stage 2.5 she is no

longef cbnfused or in conflict about,selfishneés and

responsibility, and cé%ltherefore take care of herself as well

as others, attempting to minimize hurt and exploitation.

R
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w.._.._. HAPPENDIX D -

INTERVIEW FORMATS FOR THE REAL-LIFE, LISA, BETTY AND KRISTINE-

DILEMMAS

‘The Partitipant—Gene:ated, Real-Life Dilemma

The Real-Life dilemma was generated by the participant in-—-————
responsé to- a general question about her personal experience of
moral conflict. The guestion was asked in éeverél ways: Have you
ever been in a situation where you weren't sure what was the
right thing to do? Have you ever had a moral conflict? Could you
describé a'moral confiict?vThese guestions eliciting a. dilemma
were then fpllowed by a more consistent set of guestions: Could
you describe the situation? What were the conflicts for you in
that situation? What did~}ou do? Did you think it was the right

thing to do? How -did you know it was the right thing to do?

The Researcher-Generated Dilemmas

e

The éeneral procedﬁre used with the researcher-generated
dilemmas was as follows: the participant was presented with the \
, dilemma in a‘written format, then the dilemma was read tc the
participant and the participan*t was asked to respond tc specific

guestions about that dilemma. The different researcher-generated

(W

dilemmas and the specific guestions are presented below,



The Lisa Dilemma

rLisa is a successful teacher in her late twenties who has
always supported herself. Her life has been centered on her work
and she has been offered a tenured position for’néxt year.
Recently shevhasrbeen involved in an-intense love affair with a
married man and nbw finds that she ié pregnant. What do you

think Lisa should do? Why? S ‘ L

The Betty Dilemma : :
Betty, 1in her’late thirties, has been married to Erik for
several yearss They have two children, 8 and 10 years old.
Throughout tﬂe marriage Betty has been at home, looking after -
the house and the children. For the last few years Betty has
felt increasingly unhappy in the marriage relationship. She
finds her husband demanding, self-centered and insensitive as
well as uninterested in her needs and feel} gs.gﬁz?fy hés
several times tried to communicate her unhagpiness and
frustration to her husband, but he continually ignores and
rejects her attempts. Betty\has become.very attracted to another
man, Steven, a single teacher. Recently, Steven has askeq Betty
for a more intimate, committed relationship. What do you th{nk

Betty should do? Why? . | .
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The Kristine Dilemma

Kristine, a 26’ye§r old woman,-Has decided to live on her
own after having shared én apartment .with a girlfriend for the
last three years.VShe findsuthat-she'is much happier living'
alone as she now has more privacy and independencé and gets more
work and studying done. One day hér mother, whdm'she has not
seen for a long while as they do not get along too well, arrives
vat thérdoorstep with two large syitcasés, saying that she 1is

lonely and wants to live with Kristine. What do you think

Kristine should do? Why?
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