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Abstract 

Accurate por t raya l  of f am i l i es  i n  s t o r i e s  read by school 

ch i ldren could provide students w i t h  information about the soc ie ty  

i n  which they are learn ing t o  funct ion.  Studies have shwn that  

chi ldren's readers contain s t o r i e s  inaccurately por t ray ing  

cha rac te r i s t i c s  r e l a t e d  t o  gender, occupations, ethnic m inor i t i es ,  

e lder l y ,  disabled, one parent f am i l i es  and Canadian content. The 

purpose of t h i s  study i s  t o  examine demographic and psychosocial 

information on f am i l i es  portrayed i n  two basal reading ser ies  used 

i n  B r i t i s h  Columbia and much of  the r e s t  of Canada, and t o  compare 

these var iables,  where data are avai lab le ,  t o  Canadian fami 1  ies  

reported i n  the 1981 census. 

Tho en t i r e  populat ion of s t o r i e s  f o r  grades one through seven 

was examined, w i t h  data coded on 267 f am i l i es  from 28 books. Coding 

categor ies were: locat ion,  e thn i c i t y ,  adu l ts  present, ages and 

sexes o f  ch i ldren,  main character, fami l y  neighborl iness, a f f ec t i ve  

and physical in te rac t ions  and occupations of  adul ts.  

The modal fami ly  was almost ident ica l  f o r  the two series. 

Character is t ics  as categorized i n  t h i s  study were: a  three person 

fami ly,  located i n  a  non-specified s e t t i n g  typ ica l  o f  North h e r i c a  

and no e t h n i c i t y  i d e n t i f i e d  ( i . o . ,  an angl ic ized fami ly  w i t h  North 

American mannerisms and speaking Engl ish).  Conspicuously absent 

frm both ser ies  was any reference t o  Francophone fami l ies ,  

although t h i s  group cons t i tu tes  26.+/: of  the Canadian population. 

The modal fami ly  had an adul t  female and adul t  male present and the 

ch i ldren were general ly  i n  the age category 6-14 years. The fami ly  
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members experienced neu t ra l  r e l a t i o n s h i p s  w i t h  people i n  t h e i r  

environment and neu t ra l  r e l a t i o n s h i p s  w i t h  each other .  They o f t e n  

demonstrated phys ica l  a f f e c t  ion, usual l y  between c h i  l d r r n  and 

a d u l t s  or  between c h i l d r e n  and animals, but r a r e l y  showed 

aggression. For the m a j o r i t y  o f  adu l t s ,  occupations were not  

mentioned, bu t  when they were, females tended t o  be hanemakers or  

farm workers and males farm workers or  f i shermedhunters .  I n  

cont ras t ,  modes f o r  the Canadian populat ion,  no t  mentioned i n  the 

s t o r i e s ,  were c l e r i c a l  worker f o r  women and rdmini  s t r a t  i ve  f o r  men. 

More accurate p o r t r a y a l  would inc lude v a r i a b i l i t y  i n  l o c a t i o n s  

spec i f i ed ,  desc r ib ing  a  Canadian context ,  e t h n i c i t y  represent ing  

mu1 t i -cu l  t u r a l  and b i -1 ingual d i v e r s i t y ,  fami l y  r e l a t i o n s h i p s  

mode l l i ng  s o c i a l l y  adaptive behaviors and occupations tha t  

represent  p o t e n t i a l  r o l e s  a v a i l a b l e  i n  soc ie ty .  
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CMPTER W E  

In t roduct ion 

Backaround 

Most ch i ldren i n  the publ ic  school systems of B r i t i s h  Columbia 

and the r e s t  o f  Canada use basal reading ser ies  f o r  language a r t s  

classes from grades one through seven. I n  each province one or 

more ser ies  are adopted f o r  use, and these books are provided f ree 

of charge t o  every student i n  the school system. I t  i s  estimated 

that  90% of students use basals. 

These reading ser ies  are near ly  a1 1 developed by mu1 t ina t  ional 

pub1 i sh ing  companies, most from the Uni ted States (Lor imer, 19841. 

They of ten present vague, nonspecif ic cu l t u ra l  content, which could 

r e a d i l y  be marketed i n  a mul t i tude of  countr ies.  One o f  the most 

c ruc ia l  questions t o  ask about these readers i s  t o  what degree do 

they impart appropriate Canadian content and cu l t u ra l  knowledge t o  

young Canadian learners (Lorimer, Harkley, Long & Toure l l ,  19781? 

Appropriate content could cont r ibute  t o  awareness o f  l i f e  i n  

Canada. Reading provides students w i t h  one of  t h e i r  f i r s t  views of 

the wor ld beyond t h e i r  fami l ies ,  f r iends,  r e l a t i v e s  and classrouns. 

L i t e ra tu re  provides a depth o f  ins ight  beyond what the reader might 

experience alone (Lorimer & Long, 1979-80) and exposes a person t o  

the mu1 t idimensional wor ld  (Kealer, 1980).  Stor ies  i n  basal 

readers are a source of  information about people and the wor ld and 

a po ten t ia l  source of development of perceptions about society.  

Thus they could have a strong soc ia l i z i ng  inf luence, and the 

educational c m u n i  t y  should be conscious of the values that  are 

presented i n  them. 



Just as textbooks por t ray a t t i tudes ,  the characters i n  the 

s t o r i e s  provide models for  learning.  Children pa r t i c i pa te  

v ica r ious ly  i n  a c t i v i t i e s  i n  the s to r ies ,  and t h e i r  ideas about 

people may be inf luenced by those a c t i v i t i e s .  I n  t h i s  cogni t ive 

learn ing process, information about those experiences are re ta ined 

i n  memory, and can be reca l l ed  or emulated l a t e r  by the learner 

(Bandura, 1969). 

Previous research has included s t ructured content analyses of 

many var iab les i n  basal ser ies.  Sex b ias  has been a predominant 

area of focus i n  the research, w i t h  e f f o r t s  being made t o  determine 

whether female and male r o l e s  are being r e f l e c t e d  wi thout b ias  i n  

readers, t o  correspond w i t h  the changing r o l e s  of women and men i n  

society.  Th i s  var iab le  i s  approached i n  a  number o f  ways. Many 

researchers do quan t i ta t i ve  analyses of  the number of male and 

female characters and main f i gu res  i n  the s to r ies .  Other research 

focuses on descr ip t ive analyses of  male and female behavioral 

charac te r i s t i cs  as presented i n  t ex t  and i l l u s t r a t i o n s .  Another 

approach i s  t o  examine the range and frequency of  occupations f o r  

men and women i n  the s to r ies .  Relat ionships have a lso been 

examined f o r  h ie ra rch ica l  soc ia l  orders, such as males i n  r e l a t i o n  

t o  females or adu l ts  i n  r e l a t i o n  t o  ch i ldren.  Studies have been 

done t o  examine chi  ldrens' a t t i t udes  t w a r d  boy versus g i r l  

a c t i v i t i e s  i n  the s to r ies ,  and the resu l tan t  inf luences on t h e i r  

achievement of reading s k i l l s .  

Other areas o f  research include ethnic o r i g i n  o f  the 

characters, and r e l a t i v e  b ias  r e l a t e d  t o  the r o l e s  occupied by 

various ethnics, both i n  t ex t  and i l l u s t r a t i o n s .  Studies are 

s m e t  imes compared t o  census s t a t i s t i c s  where t h i s  i s  re levant.  



Biases may occur through d i s to r t i on ,  m i s s i o n  or stereotyping. 

Three special groups, the e lder l y ,  the disabled and s ing le  

parent fami l ies ,  f requent ly  receive a t ten t ion  t o  determine the 

degree t o  which they are focused on or r e a l i s t i c a l l y  portrayed i n  

readers. The assumption i s  that  proper presentation o f  people can 

lead t o  accurate images of them, and can prepare students f o r  the 

rea l  world. Misinformation may r e f l e c t  biases i n  society, and can 

lead t o  stereotyping or cont r ibute  t o  negative a t t i t udes  or s e l f  

image. 

Sane studies have done i n  depth analyses of the overa l l  

wor ld view presented i n  basal series. Areas of  concentrat ion 

include whether the ser ies  focus on c h i l d  or adul t  characters, or 

the s o c i a l l y  acceptable modes of  behavior presented t o  learners. 

Most research has been cross sect ional ,  studying a ser ies  a t  

one po in t  i n  time, but some have been long i tud ina l ,  comparing 

var iab les +ran readers a t  one time t o  readers a t  another t i m e  t o  

i d e n t i f y  any changes that  may have occured. 

Statement of the Problem 

Examination of the var iab les discussed above includes a 

reasoned analysis o f  whether or not each of  the var iab les are 

presented i n  an informative manner, w i t h  r o l e s  being portrayed i n  a 

p l u r a l i s t i c  ra ther  than hanogenous war, t o  r e f l e c t  the v a r i a b i l i t y  

that  e x i s t s  among ind iv idua ls  i n  the actual populat ion. Content 

i analysis techniques are used t o  examine whether frequencies are 
I 

biased and whether ranges of  por t raya l  are up t o  date or 

r es t r i c t ed .  I n  many cases an accurate r e f l e c t i o n  o f  what occurs i n  

the wor ld  would be enriching, introducing ch i ld ren  t o  the values 

and a t t i t udes  o f  t h e i r  society, or prov id ing information about 



her i tage and a v a r i e t y  o f  m u l t i c u l t u r a l  customs, such as those i n  

the Canadian mosaic. Some considerat ion should be given as t o  

whether o r  not  m i r r o r i n g  o f  soc ie ta l  values may present problems i n  

perpetuat ing p re jud ica l  a t t i t u d e s  and values, such as inequa l i t y  or 

stereotyp ing o f  men and women, r a c i a l  groups or  present ing outdated 

au tho r i t y  f igures.  Researchers, ed i to rs ,  pub l ishers  and teachers 

cou ld  ensure tha t  these types o f  biases do not  get overlooked. 

Spec i f i ca l l y ,  t h i s  study examines demographic c h a r a c t r r i s t i c s  o f  

the f a m i l i e s  as portrayed i n  basal reading ser ies,  and compares 

t h i s  content t o  the same var iab les  on f a m i l i e s  i n  the Canadian 

populat ion, according t o  the 1981 census. As we l l ,  r a t i n g s  o f  the 

soc ia l ,  physical  and in te rna l  func t ion ing  o f  the f a m i l i e s  are 

examined f o r  trends, and i n  r e l a t i o n  t o  demographic data where 

appl icable.  I n  consider ing the content o f  the s t o r i e s  w i t h i n  the 

context o f  the soc ie ty  i n  which they are used, the assessment here 

i s  made of the degree t o  which accurate informat ion i s  being 

presented, and the po ten t i a l  f o r  the readers t o  cont r ibute  t o  

learners'  awareness o f  the soc ie ty  i n  which they l i v e .  

Overview 

Th i s  study examines selected demographic and psychosoc i a l  

information concerning the f a m i l i e s  as presented i n  the e n t i r e  

populat ion of s t o r i e s  o f  the two basal reading ser ies  authorized 

for  use in  B r i t i s h  Columbia and much o f  the r e s t  o f  Canada. 

Var iables are examined such as sex o f  main characters, r t h n i c i t y ,  

l oca t ion  of the fami ly,  adu l t s  i n  fami ly,  number, ages and sex o f  

the chi ldren,  s i ze  o f  fami l ies ,  fami l y  soc ie ta l  r e l a t i on ,  fami l y  

members' i n t ~ r a c t i o n s ,  physical  i n te rac t ions  between characters and 

occupational r o l e s  o f  male and female adu l t s  i n  the f iuni ly. 
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S t a t i s t i c s  f o r  these var iables,  where ava i lab le  on Canadian 

f am i l i es  taken from the 1981 census of  Canada, are then cmpared t o  

the s to r y  fami 1 ies. 

Consideration i s  then given as t o  whether the s to ry  f am i l i es  

are reasonably portrayed. Evaluations are made o f  whether biases, 

stereotyping or misinformation i s  presented, and suggestions are 

o f fe red  f o r  improvements that  may be possible on any o f  the 

var i abl es. 

Oman i r a t  i on 

Chapter two of  t h i s  study reviews the research l i t e r a t u r e  on 

basal reading ser ies.  The reasoning behind the selecton of  

var iab les t o  analyze the ser ies  i s  included. Chapter three 

describes the sources of  data f o r  t h i s  study, and methodology used 

i n  data co l lec t ion .  Chapter four presents a de ta i l ed  analysis of 

var iab les examined i n  t h i s  study. I n  chapter f i v e  I summarize how 

the var iab les have been presented, i d e n t i f y  areas of  concern, make 

suggestions on how por t raya l  o f  f am i l i es  i n  chi ldren's readers mar 

be improved and how the present s t o r i e s  may be supplemented. 



CHCIPTER TWO 

Review of the L i  tera ture 

In t roduct ion 

Basal reader s t o r i e s  present information about how people 

behave i n  society.  Correct information educates ind iv idua ls  about 

others and gives ins igh ts  i n t o  the v a r i a b i l i t y  among d i f f e r e n t  

groups, con t r ibu t ing  t o  awareness of  the world. Portrayal  o f  

people i n  a biased manner presents misinformation about haw they 

funct ion and l i m i t s  the knowledge which can be conveyed t o  readers. 

According t o  Lorimer and Long (1979/80) one of the funct ions 

of  l i t e r a t u r e  i s  the presentation o f  a wor ld  view w i t h i n  which 

ind iv idua ls  come t o  recognize themselves. L i t e ra tu re  provides 

ins igh ts  o f  the world, enhancing the reader's understanding. 

Lorimer and Long canpare school textbooks t o  advert is ing,  where 

information i s  presented i n  an a t t r a c t i v e  way, persuading and 

indoc t r ina t ing  i t s  audience. 

The ways i n  which people are portrayed i n  readers represents a 

soc ia l  conf igurat ion.  I f  ce r ta i n  groups of  people are portrayed i n  

a r e s t r i c t e d  manner i n  the l i t e r a t u r e ,  then a soc ia l  conf igurat ion 

i s  establ ished representing values where sane people have more 

opportuni ty and others have less. Every group has the r i g h t  t o  be 

portrayed i n  a way that  i s  adequately elaborated, so that  

information i s  correct  and so that  equal bene f i t s  are portrayed t o  

be ava i lab le  t o  them. Indeed, the po l i c y  o f  the government o f  

Canada on mu l t i cu l t u ra l i sm  i s  that  every ethnic group be provided 

oppor tun i t ies  t o  pa r t i c i pa te  i n  the d e f i n i t i o n  o f  Canadianism. 

Canada i s  a m u l t i c u l t u r a l  nat ion w i t h i n  a b i l i ngua l  framework 



(Caf ik,  1978). 

According t o  Werner, Connors, Aoki and Dahlie (1980) groups 

have the r i g h t  t o  develop t h e i r  own i d e n t i t i e s ,  l i f e - s t y l e s ,  and 

languages as we l l  as t o  preserve t h e i r  own c u l t u r a l  heri tages, and 

no one group should have cu l t u ra l  super io r i t y .  Each ethnic 

experience i s  recognized as being equal ly Canadian and an in tegra l  

pa r t  o f  the t o t a l  Canadian experience. They po in t  out that  when 

ind iv idua ls  are a l l w e d  t o  respect t h e i r  own cu l t u ra l  backgrounds, 

the r e s u l t i n g  secur i t y  a l lows them t o  honor what i s  d i f f e r e n t  i n  

t h e i r  neighbors. As m i n o r i t i e s  see that  t h e i r  own ethnic and 

1 i ngu i s t  i c backgrounds have equal worth wi t h  other backgrounds, and 

that  they do not have t o  be l i k e  other groups, they can respect and 

operate w i t h i n  the mosaic of cumun i t i es  i n  society.  Werner e t  a l .  

fu r ther  explain that  when m i n o r i t i e s  are portrayed as marginal 

Canadians, who are bene f i c ia r ies  o f  ma jo r i t y  paternal groups (such 

as the English and the French), a hierarchy i s  establ ished. Fran 

t h i s ,  young readers may learn insecur i t y  about t h e i r  backgrounds. 

Werner e t  a l ,  present a cogni t ive view of  cu l ture ,  where * the 

developing Canadian mosaic i s  seen as a r e f l e c t i o n  o f  the cogni t ive 

worlds o f  various c u l t u r a l  groups* ( p .  39). Culture i s  viewed as a 

group's shared r u l e  and b e l i e f  systems, a world-view, a range of 

values and a t t i tudes .  Students cane t o  understand that  changing 

e f s  and values create the d i v e r s i t y  w i t h i n  Canada. 

E t h n i c i t y  i s  only one var iab le  which can be examined i n  an 

~ s i s  of how r o l e s  are portrayed i n  basal reading series. Other 

ables include sex ro les,  age groups (adul t ,  c h i l d  or e lder l y ) ,  

fami l y  cons t i tu t ions  (two parent, one parent or extended), and the 

disabled. As w i t h  ethnic groups, the degree t o  which these other 



r o l e s  are r e a l i s t i c a l l y  portrayed and elaborated upon i n  the 

l i t e r a t u r e ,  can be a con t r ibu t ing  influence upon the extent t o  

which learners understand the d i v e r s i t y  o f  r o l e s  that  people p lay 

i n  the rea l  world. 

I f  misinformation i s  presented i n  the l i t e r a t u r e ,  then 

learners may come t o  accept r e s t r i c t e d  or biased views about 

characters, con t r ibu t ing  t o  a  stereotypic and l i m i t e d  understanding 

people i n  society.  I f  demographics presented i n  

i ca l  of the environment, i f  a wide range of r o l e s  

i f  pos i t i ve  and negative events are reasonably 

pro-social methods f o r  deal ing w i t h  problems are 

presented, learners may gain ins ight  i n t o  soc ie ty  and may learn 

s o c i a l l y  adaptive behavior. 

A model which supports t h i s  cogni t ive o r i en ta t i on  t w a r d  

of  the r o l e s  o f  

readers are typ 

are described, 

balanced and i f  

1  earn 

conta 

them. 

v icar  

ng i s  soc ia l  l ea rn ing  theory (Bandura, 1969). Basal s t o r i e s  

n  characters which serve as models t o  the ch i ldren reading 

BY at tending t o  the por t raya l  of these models, ch i ldren may 

ously learn modes of behavior or a t t i t udes  about the wor ld 

around them. I n  t h i s  cogni t ive learn ing process, information i s  

re ta ined i n  memory, t o  be reca l l ed  or emulated l a t e r  by the 

learner. I f  stereotypes and biases are presented i n  the 

l i t e r a t u r e ,  readers may come t o  accept t h i s  misinformation as 

though i t  represented accurately the rea l  world. A t t i t udes  which 

may be learned through the views presented i n  basal readers could 

cont r ibute  t o  one's degree of  awareness of  the world. Not on ly  may 

learners gain knowledge about other ind iv idua ls ,  groups or customs 

i n  society,  they may learn expectations f o r  t h e i r  own l i v e s  and 

probable consequences f o r  t he i r  am behaviors. Var iables that  may 



c o n t r i b u t e  t o  how the learner  r e l a t e s  t o  s o c i e t y  are sex r o l e  

p o r t r a y a l ,  f u n c t i o n i n g  o f  var ious  f a m i l y  c o n s t i t u t i o n s ,  

h i e r a r c h i c a l  r e l a t i o n s h i p s  among people, work mode expectat ions or  

mu1 t i c u l  t u r a l  e thn ic  r o l e s .  

S tereotyp inq o f  Sex Roles 

One of the pr imary  approaches t o  the examination o f  the 

content of basal read ing s e r i e s  are q u a n t i t a t i v e  analyses o f  sex 

r o l e s  of charac ters  i n  the s t o r i e s .  Studies compare the number o f  

male t o  the number of female main characters,  and o f t e n  r e l a t e  

these f i g u r e s  t o  p e r s o n a l i t y  c h a r a c t e r i s t i c s  o f  the sexes as 

por t rayed i n  the s t o r i e s ,  t o  the v a r i e t y  or  frequency o f  career 

r o l e s  of the s t o r y  characters, or  t o  census data on the numbers o f  

males and females i n  the ac tua l  populat ion.  

I n  an e a r l y  study, S t e f f l e r  (1?6?) examined the ex tent  

which women i n  basal readers were por t rayed as workers. Pr 

and basic tex ts ,  cover ing  the f i r s t  through s i x t h  grades, 

d i s t r i b u t e d  by s i x  pub l i she rs  were examined. I n  a l l ,  1,028 

t o  

imers 

adu l t 

women charac ters  were depicted, and the i r occupat i onal s t a t u s  

categor ized.  The o v e r a l l  average o f  work ing wmen i n  the s t o r i e s  

was 1TA, but  S t e f f l e r  p o i n t s  out t ha t  a c t u a l l y  40% o f  women i n  

s o c i e t y  worked a t  t h a t  t ime. E igh ty  seven percent o f  the male 

s t o r y  charac ters  were i d e n t i f i e d  as workers. According t o  S t e f f l e r ,  

the message conveyed by t h i s  dep ic t i on  i s  t h a t  ' p r a c t i c a l l y  a l l  men 

work but  few women work' (p. 100) .  T h i r t y  seven percent o f  the 

labour fo rce  a t  t h a t  time i n  the Un i ted  Sta tes  were women, but  the 

readers showed on ly  7% o f  the workers as women. Professional  women 
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i n  the s t o r i e s  were over represented among work ing women, and 

f a c t o r y  workers and c l e r i c a l  workers were underrepresented. 

S t e f f l e r  po in ted  out  tha t  these d iscrepancies c a l l  f o r  

supplementary ac t i ons  by counse l lo rs  and teachers t o  g ive  an 

accurate p i c t u r e  o f  work i n  the l i f e  o f  modern woman. He exp la ins  

t h a t  accurate in format ion  would not  o n l y  aquaint the c h i l d  w i t h  

s o c i e t y  as i t  e x i s t s ,  but  would prepare the young g i r l  f o r  the 

m u l t i p l e  r o l e s  o f  w i f e ,  mother and worker t h a t  she w i l l  l i k e l y  

p lay ,  and would prepare young boys t o  understand the m u l t i p l e  r o l e s  

o f  women . 
S t e f f l e r  concluded tha t  work ing r o l e  models, other  than the 

teacher i n  the classroom him or  h e r s e l f ,  are needed, and suggested 

tha t  s ince elementary readers do not  disseminate accurate 

occupat i onal i nformat ion, the t o t a l  scope o f  occupat i onal r o l e s  

should be int roduced through a d d i t i o n a l  a c t i v i t i e s  and resources. 

T h i s  supports the hypothesis t h a t  more r e a l i s t i c  and v a r i e d  r o l e  

models o f  work ing women would educate l ea rne rs  about the p lace of 

work i n  the a d u l t  woman's l i f e .  

One p o i n t  t h a t  S t e f f l e r  d i d  not  address was whether or  no t  

occupational r o l e s  such as c l e r i c a l  workers or  serv ice  r o l e s  

a c t u a l l y  should be overrepresented by women workers i n  the s t o r i e s ,  

j u s t  because these b iases tend t o  occur i n  the r e a l  labour fo rce .  

Perhaps a  wider * v a r i e t y w  o f  work r o l e s  f o r  women ( p l u s  a  

reasonably rep resen ta t i ve  number o f  work ing women), r a t h e r  than 

huge volumes o f  women workers would more c l o s e l y  r e f l e c t  the work 

r o l e s  o f  women i n  soc ie ty .  

I n  a  l o n g i t u d i n a l  s tudy o f  sexism i n  readers, Graebner (1972) 

compared two read ing s e r i e s  from the e a r l y  1960's t o  e d i t i o n s  of 
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the same s e r i e s  ten years l a t e r .  I n  a l l ,  554 s t o r i e s  were s tud ied.  

Boys outnumbered g i r l s  as major charac ters  i n  both the o l d  s e r i e s  

(where they c o n s t i t u t e d  71.1% o f  t o t a l  c h i l d  major characters)  and 

the new s e r i e s  (75%). I n  i l l u s t r a t i o n s ,  boys outnumbered g i r l s  i n  

the o l d  e d i t i o n s  (58.1% o f  t o t a l  ch idren)  and the new (67.5%). I n  

a l l  e d i t i o n s ,  women were underemployed compared t o  the labour 

market. There was a s h i f t  t o  a more v a r i e d  and f requent  employment 

i n  the new books, al though women h e l d  few unusual p o s i t i o n s .  Women 

h e l d  f i v e  occupations i n  the o l d  s e r i e s  and 26 i n  the new (an 

increase o f  over 400%). Men, on the other  hand, h e l d  38 

occupations i n  the o l d  s e r i e s  and 73 i n  the new (an increase o f  

almost 200%). A woman's occupation was u s u a l l y  por t rayed o n l y  

once, whereas men's occupations appeared repeated ly  i n  the s t o r i e s .  

Men outnumbered women 3 t o  2 i n  the readers, bu t  i n  r e a l i t y  women 

outnumber men 51 t o  49. 

Graebner p o i n t s  out  t ha t  men cont inue t o  dominate t e x t s  and 

i 1 l u s t r a t i o n s .  The readers are changing s l  i g h t l  y  w i t h  s o c i e t a l  

changes, but  s t i l l  do not  r e f l e c t  r e a l i t y .  ' I t  i s  not  always 

des i rab le  t o  p o r t r a y  1 i f e  as i t  r e a l l y  i s ,  bu t  t h a t  these books are 

l e s s  than l i f e l i k e  where women are concerned i s  unhealthy'  (p. 57). 

Graebner has i d e n t i f i e d  the female r o l e  model i n  the readers as 

c o n s i s t e n t l y  d u l l ,  and the male r o l e  model as c o n s i s t e n t l y  

possessing p o s i t i v e  a t t r i b u t e s .  I n t e r e s t i n g l y ,  she p o i n t s  out  tha t  

as a r e s u l t  o f  these stereotypes,  boys are as unprepared f o r  the 

r e a l  w o r l d  as are g i r l s .  Graebner argues t h a t  i f  r o l e s  were more 

1 va r ied  and c h a r a c t e r i s t i c s  l e s s  s t e r e o t y p i c a l l y  sex r e l a t e d ,  

in format ion presented would b e t t e r  prepare both sexes t o  func t i on  
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B r i t t o n  (1973) s tud ied  sex s te reo typ ing  and career r o l e s  i n  16 

read ing se r ies ,  w i t h  f i n d i n g s  from 4,144 s t o r i e s ,  grades pre-primer 

through ten. Males were fea tu red  i n  a  major r o l e  i n  58% o f  the 

s t o r i e s ,  whereas females were fea tu red  i n  o n l y  14%. A t o t a l  o f  

3,094 careers were dep ic ted i n  the content and i l l u s t r a t i o n s  o f  the 

s t o r i e s .  Men h e l d  8&% o f  these p o s i t i o n s  and women 14%. I n  1972 

the labour force o f  the Un i ted  Sta tes  was a c t u a l l y  4W. women. 

number of d i f f e r e n t  career r o l e s  f o r  men i n  the s t o r i e s  was 511 

81% o f  the t o t a l .  Men were overrepresented i n  q u a n t i t y  and var 

o f  career posi  t ions i n  the readers, whereas women were 

underrepresented. B r i t t o n  a l s o  s tud ied  stereotypes i n  

c h a r a c t e r i s t i c s  o f  the sexes. Boys were charac ter ized as be ing 

dar ing,  i n t e l l i g e n t  and ingenious problem so lvers ,  g i r l s  as 

The 

or  

i e t y  

specta tors  o f  l i f e ,  d o c i l e ,  p leasing,  s e l f - e f f a c i n g ,  incompetent, 

inept  and passive. Men were shown t o  be pro fess iona l  businessmen, 

f a t h e r s  and problem so lve rs  who dispense knowledge, women as 

p leasant ,  hardworking mothers, u n i n t e r e s t i n g  and awkward. 

B r i t t o n  argued ( p .  146) t h a t  'predetermined sex r o l e  

behaviors, s o c i e t a l  a t t i t u d e s  and values' are d i r e c t e d  toward 

l ea rne rs  v i a  these read ing se r ies .  She recamended t h a t  'boys and 

g i r l s  should be prov ided s t o r i e s  showing them work ing together, 

s o l v i n g  camon problems, respec t ing  each o ther 's  a b i l i t i e s  and 

f u n c t i o n i n g  as equals' (p. 147). As w e l l ,  she s t a t e s  t h a t  more 

female charac ters  should be por t rayed i n  leadership r o l e s ,  and the 

q u a n t i t y  and q u a l i t y  o f  career r o l e s  f o r  women need t o  be expanded. 

B r i t t o n  concludes t h a t  

our newest c i t i z e n s  are s u b t l y  and g radua l l y  be ing 
programmed f o r  soc i e  t y  unaware o f  the powerful  1 Y 
i n f l u e n t i a l  f o rces  pressur ing  them t o  conform t o  



stereotypes dep ic ted i n  read ing m a t e r i a l s  employed 
i n  our publ i c  school system. (p.  147) 

B r i  t t o n  d i r e c t e d  her argument a t  the publ i shers  o f  basal 

read ing se r ies ,  r e c m e n d i n g  r e v i s i o n  o f  the t e x t s  t o  replace 

s te reo typ i c  sex r o l e s  w 

a t  t i tudes and values. 

I n  one f u r t h e r  ear 

s tereotypes i n  one read 

t h  content t h a t  r e f l e c t s  cur rent  soc ia l  

y  study, Tay lor  (1973) examined sex r o l e  

ng s e r i e s  used i n  Cal i f o r n i a  f o r  grades one 

through fou r .  I n  a t  l e a s t  75,: o f  the s t o r i e s ,  males were main 

characters.  Only 15% o f  the i l l u s t r a t i o n s  inc luded females. 

Greater value or  p r e s t i g e  was g iven t o  the male r o l e .  Boys were 

more competent a t  phys ica l  tasks, exce l l ed  i n  c r e a t i v e  tasks and 

were p i c t u r e d  as dominant, exp lo ra t i ve  and successfu l .  Female 

c h a r a c t e r i s t i c s  were un in te res t i ng ,  emotional,  f l i g h t y  and 

r i d i c u l o u s .  They were p i c t u r e d  as submissive, uncreat ive ,  l i m i t e d  

i n  success and d i d  not  have the freedom t o  i nqu i re ,  explore or  

achieve. S t o r i e s  about females a l s o  tended t o  be shor ter  than 

those about males. Even as main characters,  females tended t o  be i n  

submissive r o l e s  r a t h e r  than dominant ones, obeying orders or 

d i r e c t i o n s  g iven by men. Only four  s t o r i e s  showed females assuming 

anyth ing l i k e  dominant r o l e s  i n  r e l a t i o n  t o  males. 

Tay lor  argued t h a t  ' reading textbooks f a i l  t o  he lp  prepare 

g i r l s  f o r  f u t u r e  r e a l i t i e s ,  but  they c o n t r i b u t e  s u b t l y  and 

s i g n i f i c a n t l y  t o  the format ion o f  negat ive s e l f  imagesD (p. 1045). 

However, she d i d  not  subs tan t ia te  t h i s  c la im  w i t h  outcome data. 

Taylor  has attempted t o  exp la in  her hypothesis, adding t h a t  

textbooks in f luence readers by p o r t r a y i n g  fema 

r o l e s ,  where they have i n f e r i o r  s o c i a l i z a t i o n .  

l e s  i n  s tereotyped 

She c la ims tha t  ' I t  
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would be d i f f i c u l t  f o r  a  g i r l  t o  f i n d  models among the female 

charac ters  t o  emulate. There are almost no feminine f i e l d s  o f  

success por t rayed'  (p.1047). She p o i n t s  out t h a t  t h i s  unconscious 

presenta t ion  of s tereotypes i n  the educational system i s  

inexcusable . Tar1 or c r  i t i c  i zes homogeneous p o r t r a y a l  o f  charac ters  

i n  the readers, recamending a  v a r i e t y  o f  r o l e s ,  where a t  l e a s t  

some female models are shown t o  be f u n c t i o n i n g  success fu l l y  and 

independent 1  y. 

T h i s  t rend  o f  i nequ i tab le  representa t ion  o f  females i n  readers 

cont inues. Wright (1976/77), i n  a  study o f  f ou r  s e r i e s  used i n  

Ontar io,  found t h a t  p l o t s  were cons tan t l y  r e i t e r a t e d  showing 

females as i n f e r i o r  t o  males. For example males were unfe t te red,  

ac t i ve ,  and coped w i t h  jobs  and ch i l d ren ,  whereas females were 

homebound, kitchenbound, r e l i e d  on others,  were never independent, 

and d i d  not  have a  c r u c i a l  presence i n  the s t o r i e s .  Women were 

cons tan t l y  invo lved i n  non events and t r i v i a ,  whereas men were 

important f o r  what they d id .  Boys d isp layed competence, 

determinat ion,  independence, dar ing,  bravery and responsib le 

a t t i t u d e s  i n  the s t o r i e s ,  imp ly ing  tha t  boys arc i n  t r a i n i n g  f o r  

adulthood where they w i l l  be leaders. G i r l s  were q u i e t ,  c lean, 

c a r e f u l ,  obedient and s tup id .  I n  i l l u s t r a t i o n s ,  men's c l o t h i n g  

r e f l e c t e d  the more v a r i e d  and i n t r i g u i n g  l i f e s t y l e s  o f  males, 

whereas women wore house dresses almost exc lus i ve l y .  The frequency 

o f  appearance i n  i l l u s t r a t i o n s  was: boys 1800, g i r l s  1100, men 

1400 and women 600. 

An observat ion tha t  Wright made about c h a r a c t e r i z a t i o n  i n  the 

reader w o r l d  was t h a t  there was a  lack o f  expression o f  emotions, 

very l i t t l e  touching among the characters,  and a  lack  o f  



togetherness among adu l ts ,  as r e f l e c t e d  by f r i endsh ips ,  

p leasan t r i es ,  assistance t o  one another or  work ing together .  

Wright po in ted  out  t h a t  these human c h a r a c t e r i s t i c s  are 

inaccurate.  She descr ibed a t r u e  c h a r a c t e r i z a t i o n  as one where 

a c t i v i t i e s  are not  a t t r i b u t a b l e  t o  e i t h e r  sex, and are thereby not  

a source o f  mis in format ion  t o  the reader. I d e a l l y ,  males and 

females would be por t rayed as mu1 t idimensional i n d i v i d u a l s ,  

i n t e l l i g e n t ,  h i g h l y  mot ivated,  s e l f - d i r e c t e d  and capable. 

Wright argued t h a t  as c h i l d r e n  read they make inferences and 

evaluat ions.  The readers are h e a v i l y  balanced i n  favor  o f  males, 

so t h a t  when boys read them they would develop through these 

i n f e r e n t i a l  and eva lua t i ve  processes a h i g h l y  p o s i t i v e  s e l f  

concept, whereas g i r l s  would not .  She added t h a t  t h i s  s e l f  image 

i s  essen t ia l  f o r  opt imal growth and development t o  occur. 

Since the readers r e i n f o r c e  the f a l s e  view o f  
females as lesser  beings, one must s e r i o u s l y  
consider t h a t  readers are damaging f o r  both g i r l s  
and boys. While females are fo rced  t o  l i m i t  t h e i r  
a s p i r a t i o n s  and t o  channel t h e i r  achievements w i t h i n  
narrow choices, males a t  the same time are pressured 
t o  over-aspire and over-achieve. (p. 61) 

Wright suggests a greater  v a r i e t y  of r o l e s ,  w i t h  l e s s  sex 

stereotyping,  and s t i m u l a t i n g  i n t e r a c t i o n s  among charac ters  t h a t  

more c l o s e l y  resemble those i n  the r e a l  wor ld,  would present 

l ea rne rs  w i t h  models t h a t  are t y p i c a l  o f  people i n  the s o c i e t y  they 

-- are l e a r n i n g  t o  f u n c t i o n  in .  

I n  a study o f  two read ing s e r i e s  author ized f o r  use i n  B r i t i s h  

Columbia, Lorimer, H i l l ,  Long & MacLellan (1978) found a s t rong  

male b ias .  I n  the Language Pa t te rns  ser ies ,  81% of  major characters 

were male and 19% female. I n  the Copp Clark se r ies ,  67% o f  major 



charac ters  were male and 33% female. They s t a t e d  t h a t  

as w e l l  as be ing more numerous, males were seen t o  
have a  broader range o f  character  t r a i t s .  . . . 
Males are b i g ,  s t rong  and wonderful l~ competent, 
wh i l e  females are passive, f e a r f u l ,  somewhat 
incompetent but w e l l  meaning. (p. 66) 

Lorimer e t  a l .  found tha t  o n l y  4 out  o f  138 women (YA) were i n  

non-domest i c  r o l e s .  Occupations por t rayed i n  the s t o r i e s  were 

main ly  p o s i t i o n s  o f  judgement, dec is ion  making and a u t h o r i t y .  Only 

33% o f  the s t o r i e s  conta ined ch i l d ren .  Characters were found t o  

f i l l  p o s i t i o n s  i n  h i e r a r c h i c a l  order ,  f a t h e r s  and mothers coming 

through as the dominant and subdominant r o l e s ,  r e s p e c t i v e l y ,  and 

'This completely ignores ch i  l d ren  showing respect f o r  author i t ~ .  

the w o r l d  o f  ch i l d ren ,  the give-and-take 

wor ld  where one l i v e s  by one's w i t s m  (p. 

T h i s  research examined the i n t e r a c t  

, ru le-genera t ing  peer 

69). 

ion o f  s te reo typ i c  r o l e  

models present i n  basal readers, and descr ibed the r e s u l t a n t  

s t r u c t u r e  o f  the w o r l d  tha t  emerged. Lorimer e t  a1 . exp la in  tha t  

the assumption i s  tha t  i n  the w o r l d  a  predetermined se t  o f  r u l e s  

e x i s t s  and must be accepted ( a  h ie ra rchy ) ,  w h i l e  a t  the same time 

one must s t r i v e  t o  be successful  through a c t i o n  and dominance. The 

views here are i n  c o n f l i c t  w i t h  each o ther ,  and they conclude tha t  

' the t e x t s  p lace the c h i l d  i n  a  c l a s s i c  double b indm (p. 73). 

I n  a  l o n g i t u d i n a l  study, Koss (1978) compared ch i l d ren ' s  

f i c t i o n a l  books from two per iods,  1950-53 and 1970-73. There was 

on ly  a  minute increase o f  female v i s i b i l i t y  i n  the l a t e r  t e x t s  

(.58%) and i l l u s t r a t i o n s  (16.8%). I n  the 1970's females comprised 

s l i g h t l y  more than 51% o f  soc ie ty ,  but  i n  the t e x t s  males 
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133A i n  the l a t e r  s t o r i e s  (bu t  were s t i l l  s l i g h t l y  l e s s  than 30% o f  

the t o t a l  main characters) .  

Adul t characters '  

the r e a l  popu la t ion  i n  

i n  operat i ves, serv ice  

which were representat  

noted i n  both time per 

p ro fess i  onal/techn i c a l  

occupations d i d  not  s h w  the same p r o f i l e  as 

e i t h e r  time per,iod. Males appeared h e a v i l y  

workers and pro fess iona l / techn ica l ,  none o f  

i ve  o f  employment s t a t i s t i c s .  Women were 

iods f o r  h igh  p ropor t i ons  o f  

(not  supported by employment s t a t i s t i c s ) ,  

teachers and nurses. Female occupational r o l e s  were not  as va r ied  

as females i n  the r e a l  populat ion.  O f  the 124 occupations i n  the 

e a r l i e r  s t o r i e s ,  9.74 were h e l d  by females, and i n  the l a t e r  

s t o r i e s  out  o f  116 occupations females h e l d  31%. 

I n  i l l u s t r a t i o n s  a t  both t imes apparel was sex r o l e  

stereotyped. Fathers re tu rned  f rom work i n  s u i t s  very o f t e n  

(al though no occupational re ferences were g iven) ,  and mothers were 

o f t e n  wearing aprons ( w i t h  no reference t o  outs ide  employment). 

Koss downplayed the d ispropor t ionate  number o f  males compared 

t o  females i n  the s t o r i e s ,  s t a t i n g  t h a t  i t  i s  the c h a r a c t e r i s t i c s  

r e l a t e d  t o  each sex t h a t  are important.  

Sexism, or  the lack  o f  i t ,  does no t ,  hwever ,  depend 
s o l e l y  on the presence o f  one sex i n  r e l a t i o n  t o  the 
o ther .  I t  i s  a l s o  concerned w i t h  s te reo typ ing  which 
p resc r ibes  pat te rns  o f  behavior and 1 i f e s t y l e s  which 
l i m i t  the freedom and p o t e n t i a l  o f  the i n d i v i d u a l .  
( p .  8) 

T h i s  perspect ive cou ld  a l s o  be used t o  descr ibe the inf luence 

o f  occupational r o l e s .  A1 though the number o f  empl oyed females i n  

s t o r i e s  should compare favorab ly  w i  t h  the percentage o f  employed 

females i n  the r e a l  populat ion,  i t  i s  the v a r i a b i l i t y  o f  those 

occupational r o l e s  t h a t  determine the ex tent  t o  which women are 



por t rayed i n  stereotyped or  o b j e c t i v e  manners. 

Sex s te reo typ ing  o f  women and g i r l s  i n  elementary textbooks 

and i t s  imp l i ca t i ons  f o r  f u t u r e  work fo rce  p a r t i c i p a t i o n  was 

s tud ied  by Arnold-Gerr i t y  (1978). Nine basal readers f o r  use i n  

grades 1 through 6 were examined, w i t h  573 s t o r i e s  and 831 

i l l u s t r a t i o n s .  The s t o r i e s  inc luded twice as many male main 

charac ters  as female. A  t o t a l  o f  249 occupations were por t rayed,  

and o f  these men h e l d  80%, and women 20%. O f  the 50 occupations 

por t rayed fo r  women, o n l y  15 were por t rayed i n  more than one book. 

Housekeeper, nurse, queen and w i t c h  appear i n  a t  l e a s t  f o u r  books, 

and housewifemother, teacher and w i f e  repeated ly  appear i n  a l l  

n ine  books. Occupations h e l d  by women, but  no t  h e l d  concur rent ly  by 

men included: eco log is t ,  f a c t o r y  worker, housekeeper, nurse, c l a y  

p o t t e r ,  stewardess, t e x t i l e  worker, wa i t ress  and w i t ch .  

Arno ld-Gerr i ty  p o i n t s  out  about the t e x t s  t h a t  

the d i v i s i o n  o f  labour i s  a  h ie rarchy ,  where males 
per form v i t a l  tasks  and women perform tasks t h a t  are 
supplemental. By sex- typing c e r t a i n  jobs, 
e s p e c i a l l y  nu rs ing  and teaching, s o c i e t y  encourages 
a  h i g h l y  s k i l l e d  and s t i l l  inexpensive labour fo rce  
and suggests discouragement t o  those g i r l s  who wish 
t o  be assured the same o p p o r t u n i t i e s  as boys f o r  
f u t u r e  employment. (p. 14) 

Arno ld-Gerr i ty  concludes tha t  i n  t h i s  study a d u l t  females were 

found t o  be competent i n  domestic chores, bu t  they d i d  l i t t l e  e lse .  

The message conveyed by these readers i s  tha t  the women's unique 

i d e n t i t y  i s  i r r e l e v a n t .  She reasons tha t  

constant exposure t o  a  sex d i s c r i m i n a t o r y  read ing 
program can induce i n  a l l  c h i l d r e n  inaccurate,  
r e s t r i c t i v e  and s te reo typ i c  a t t i t u d e s  towards human 
p o t e n t i a l .  The i n d o c t r i n a t i o n  o f  c h i l d r e n  by a  
b iased read ing program can be det r imenta l  t o  them as 
i n d i v i d u a l s  and t o  the soc ie ty  o f  which they are a  
p a r t .  These stereotypes are cons is ten t  w i t h  our 



present soc i a1 r e a l  i t y  encumbered wi t h  a1 1  the 
ves t iges  o f  sexism. The perpetuat ion  o f  these 
t r a d i t i o n a l  s tereotypes can have a  l i m i t i n g  e f f e c t  
upon the s a t i s f a c t i o n  o f  s o c i e t a l  needs. (p. 17) 

Arno ld-Ber r i ty  descr ibes b iased content i n  read ing se r ies ,  and 

c r i t i c i z e s  i t  f o r  i t s  p o t e n t i a l  t o  perpetuate t r a d i t i o n a l  

s tereotypes t h a t  e x i s t  i n  soc ie ty .  She descr ibes a  poss ib le  cyc le  

t h a t  cou ld  develop, i n v o l v i n g  l ea rne rs  who study s te reo typ i c  r o l e  

models, which have been developed t o  emulate s te reo typ i c  

the r e a l  wor ld.  She s t a t e s  t h a t  d i v e r s i f i c a t i o n  o f  mode 

l i t e r a t u r e  would o f f e r  young lea rne rs  unbiased informat 

break f r a n  these t r a d i t i o n a l  b iased r o l e s .  

r o l e s  i n  

1s i n  the 

ion and a 

I n  a  study o f  sex r o l e  p o r t r a y a l  i n  2,750 s t o r i e s  from fou r  

s e r i e s  pub l ished i n  1976, fou r  pub l ished i n  1978 and f i v e  

supplementary m a t e r i a l s  pub l ished i n  1977, Rupley, Garc ia and 

Longnion (1981) found t h a t  al though n e a r l y  twice as many males as 

females were s t  i 11 por t rayed i n  s t o r y  content,  male representa t  ion 

had been cu t  considerably over the time p e r i o d  they s tud ied.  They 

note tha t  a t rend  toward equa l i za t i on  

an attempt by pub l i she rs  t o  p o r t r a y  ma 

s t o r y  con t e n t  i n  the readers. 

R u p l e ~  e t  a l ,  conclude tha t  guide 

s  apparent, as evidenced by 

es and females equal 1  y  i n  

ines set  f o r  equ i tab le  

treatment o f  the sexes, i n v o l v i n g  v a r i a b l e s  such as t e x t  language, 

behavior,  occupations and e t h n i c i t y ,  have made a  d i f f e r e n c e  i n  

textbooks pub l ished more r e c e n t l y .  They add t h a t  t h i s  w i l l  improve 

as pub l i she rs  come t o  recognize the in f luence tha t  s t o r y  content 

can have on learners '  percept ions o f  soc ie ty .  

A t rend  i n  the opposite d i r e c t i o n  was found by Heathcote 

(1981) who s tud ied  sex s te reo typ ing  i n  Mexican read ing pr imers, 



comparing 1960 readers t o  books pub l ished i n  1972. Four readers, 

one f r a n  each of grades one t o  f o u r ,  were examined f o r  each o f  the 

years. I n  1960, o f  the t o t a l  characters,  7J/. were male and 27A 

female. The r e s u l t s  from the 1972 readers were cons is tent  w i t h  the 

1960 data, 72X male and 28% female characters. When the number o f  

charac ters  were considered, females were underrepresented i n  

careers t o  a  s i g n i f i c a n t l y  g reater  degree i n  1972 than 1960. There 

were p r o p o r t i o n a t e l y  more instances o f  t r a d i t i o n a l  r o l e  

re inforcement i n  1972 than 1960. For both time pe r iods  combined 

there were 73 male career ca tegor ies  and on ly  18 female. The f i v e  

most f requent  male r o l e s  were: (1) boy i s  i n  an a c t i v e  r o l e  (149 

instances) , (2) possesses w o r l d l y  knowledge (891, (3)  shows 

phys ica l  s t rength  (351, (4) i s  an a u t h o r i t y  f i g u r e  (34) and (5)  

i s  invo lved i n  many a c t i v i t i e s  (29) .  The f i v e  most f requent  female 

r o l e s  were: ( 1  does household chores (40 instances), (2) shows 

emotion (331, (3) p rov ides  warmth, support and understanding f o r  

f a m i l y  members (221, (4) i s  an a ide f o r  e lders ,  parents  and 

s ib1  ings (9)  and (5)  observes bor (s )  i n  a c t i o n  (5 ) .  

Heathcote po in ted  out  tha t  'Mexican c h i l d r e n  who read the 1960 

and 1972 pr imers were presented w i t h  a  d i s t o r t e d  view o f  r e a l i t y  i n  

terms o f  the Mexican populat ion '  (p. 15). She added t h a t  because 

the readers present a  much wider range o f  career op t ions  f o r  males 

than f o r  females, ' the message t o  Mexican c h i l d r e n  was t h a t  males 

have a  much greater  chance o f  e n t e r i n g  an i n t e r e s t i n g  career than 

do femalesa (p. 15). 

Heathcotc concluded tha t  the Mexican pr imers  f a i l e d  t o  promote 

sexual e q u a l i t y ,  ins tead p o r t r a y i n g  the t r a d i t i o n a l  sex r o l e s  o f  

the c u l t u r e .  She makes a  s t rong  statement tha t  these s t o r i e s  



f u n c t i o n  t o  s o c i a l i z e  learners ,  c la im ing  t h a t  "s tereotypes can and 

do get i n  the war o f  the i n d i v i d u a l ' s  soc ia l  and i n t e l l e c t u a l  

development' (p. 19). However, Heathcote does not  f o l l o w  t h i s  

c la im  w i t h  suppor t ing  evidence t h a t  such outcomes do occur. 

A comparative soc i o l  ogi  ca l  ana lys i s  o f  the read ing mater i a1 s  

used f o r  grades f o u r ,  f i v e  and s i x  i n  I n d i a  versus Canada was 

undertaken by Kumar (1982). Soc io-cu l tu ra l  data from I n d i a  and 

Canada were used as a  bas is  t o  i n t e r p r e t  the f i nd ings .  Both 

l i t e r a t u r e s  were male dominated. I n  n e i t h e r  sample was the 

respect ive  soc ie ty 's  present occupational and p o l i t i c a l  s t r u c t u r e  

accura te ly  r e f l e c t e d .  Farming and f i s h i n g  were present ,  bu t  modern 

occupations such as techn ica l  o r  indust r  i a1 jobs  were rare1 y  

depicted. I n  the Ind ian  sample, a d u l t s  outnumbered ch i l d ren ,  

whereas i n  the Canadian sample, c h i l d r e n  outnumbered adu l ts .  Kumar 

concludes t h a t  

the r o l e  o f  l i t e r a t u r e  i n  the c h i l d ' s  development 
extends w e l l  beyond i t s  i m e d i a t e  usefu lness f o r  
l i n g u i s t i c  development and f o r  improving s k i l l s  o f  
read ing and w r i t i n g .  The read ing o f  l i t e r a t u r e  
prov ides  c h i l d r e n  w i t h  a  r e p e r t o i r e  o f  symbolic 
s o c i a l  behaviors and a t t  i tudes. (p. 318) 

Kumar s t resses tha t  ana lys i s  o f  the s o c i a l i z a t i o n  present i n  

read ing textbooks invo lves  not  on l y  a  content ana lys i s ,  bu t  a l s o  an 

i n t e r p r e t a t i o n  i n  r e l a t i o n  t o  soc io -cu l tu ra l  data about the 

environment i n  which i t  i s  presented, s ince lea rne rs  are a c q u i r i n g  

s k i l l s  t o  f u n c t i o n  i n  tha t  r e a l  wor ld.  

While most o f  the prev ious  s tud ies  have been cross sec t i ona l ,  

s tudy ing readers a t  one time per iod,  or  comparing two time per iods,  

B r i t t o n ,  Lumpkin and B r i t t o n  (1984) have undertaken a  thorough 

l o n g i t u d i n a l  study o f  read ing s e r i e s  from 1958 through 1982. The i r  
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study inc luded 17,694 s t o r i e s  from 57 read ing and l i t e r a t u r e  

textbooks, t r a c i n g  the e v o l u t i o n  o f  the t e x t s  over t ime. 

The p ropor t i on  o f  female major charac ters  has r i s e n  from 14% 

t o  20% over the p e r i o d  studied.  They p o i n t  out t ha t  t h i s  i s  s t i l l  

a  sex b ias ,  g iven tha t  the present r a t i o  o f  men t o  women i n  the 

readers i s  35:20 and the r a t i o  i n  r e a l i t y  i s  4?:51. O f  a  t o t a l  o f  

5,501 careers depicted, 64% were assigned t o  anglo males, w h i l e  14% 

were assigned t o  anglo females ( t h i s  does not  inc lude f u l l  time 

s tay  a t  home mothers). They p o i n t  out  t h a t  according t o  the 1981 

Un i ted  Sta tes  cenus, anglo males c o n s t i t u t e  o n l y  51% of  the Un i ted  

Sta tes  labor fo rce .  Anglo females are underrepresented i n  the 

s t o r i e s ,  the census s t a t i n g  t h a t  36% o f  the labor  fo rce  i s  anglo 

women. The census shows an e thn ic  m i n o r i t y  male labor  fo rce  o f  &% 

whereas the t e x t s  show 17%, an overrepresentat ion.  The census 

the t e x t s  shows e thn ic  females make up 6% o f  the labor fo rce ,  w h i l e  

show on ly  S%, which i s  very  c lose.  

The top f i v e  rank ing  career assignments f o r  Anglo ma 

t e x t s  pub l ished 1980-82 were: s o l d i e r ,  farmer, doc tor ,  po 

l e s  i n  

1 i ce  

o f f i c e r  and s c i e n t i s t .  Three o f  the f i v e  most f requent  career 

r o l e s  f o r  e thn ic  males were h i s t o r i c :  w a r r i o r ,  Ind ian  c h i e f  and 

hunter .  The other  major career r o l e s  f o r  e thn ic  males were general 

worker and farmer. Anglo females were shown as f u l l  time s tay  a t  

home mothers about 33% o f  the time, w i t h  teacher, author, queen and 

pr incess  be ing  a d d i t i o n a l  h igh  rank ing  r o l e s .  Ethnic females were 

assigned t o  a  f u l l t i m e  s t a y  a t  home mother r o l e  39% o f  the time, 

w i t h  the careers o f  teacher, s lave,  general worker and p o t t e r  

f o l l o w i n g  i n  rank order .  

B r i t t o n  e t  a l .  have not  addressed the problem t h a t  i n  r e a l i t y  
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e thn ic  m i n o r i t i e s  and women may not  be p r o p o r t i o n a t e l y  represented 

i n  the labour fo rce  compared t o  t h e i r  ac tua l  popu la t ions  i n  

soc ie ty .  Po r t raya l  o f  b iases t h a t  a l ready e x i s t  i n  r e a l i t y  wou 

l i m i t  the r o l e s  o f  work ing women i n  the tex ts .  The i r  study has 

however, a l s o  concentrated on the range o f  work r o l e s  por t rayed 

these groups i n  the l i t e r a t u r e ,  range be ing another important 

1  d  

9 

f o r  

va r iab le  i n  determining b ias .  They mention t h a t  no t  on l y  should 

t e x t s  p o r t r a y  s o c i e t y  r e a l i s t i c a l l y ,  but t ha t  t h i s  in format ion  

should be very cu r ren t ,  updated t o  r e f l e c t  changing r o l e s  i n  

soc ie ty .  

Sumnary . Studies over the past  f i f t e e n  years have ind i ca ted  

t h a t  the r o l e s  o f  females are underrepresented and stereotyped i n  

basal read ing se r ies ,  when compared t o  t h e i r  numbers and changing 

r o l e s  i n  s o c i e t y  ( r e f e r  t o  Table 1 ) .  T h i s  i s  mani fested i n  the 

number o f  female characters,  i n  t h e i r  p e r s o n a l i t y  c h a r a c t e r i s t i c s  

and i n  the range and quant i t y  o f  career opt ions po r t rayed  by women 

i n  the se r ies .  The r o l e s  tha t  women and g i r l s  have i n  the s e r i e s  

are b iased and stereotyped. Idea l  1 y  t h e i r  r o l e s  would be 

mul t id imensional ,  w i t h  a  v a r i e t y  o f  p e r s o n a l i t y  c h a r a c t e r i s t i c s ,  

equ i tab le  t o  those o f  men and boys i n  the s t o r i e s .  The career 

r o l e s  o f  women would i d e a l l y  be increased i n  numbers and d i v e r s i t y ,  

t o  represent  the progressive r o l e s  o f  women i n  the modern work 

fo rce .  There are small d iscrepancies between the numbers repor ted  

by the preceding s tud ies ,  bu t  o v e r a l l  they support the observat ion 

tha t  females are stereotyped nega t i ve l y  compared t o  males i n  the 

readers and compared t o  females i n  the r e a l  wor ld.  



Table 1 
Summary of Research: Males and Females i n  the Tex ts  o f  Readinq 
Ser ies  

Author Category D e t a i l s  o f  % % 
measured books used Males Females 

Graebner 
( 1972) 

Br i t ton 
( 1973) 

Tayl  o r  
( 1973) 

Lor imer 
e t  .a1 . 
( 1977/78) 

Arnold-  
Gerr i t y  
( 1978) 

Ribovich & 
De ay 
( 1979) 

Heathcote 
(1981) 

Br i t ton 
e t  a l .  
( 1984) 

Major chars. 1 961 -63 71 .l 
1969 4 1971 75.0 

Major chars. 58 

Major chars. 75 

Major chars. Language Pa t te rns  81 
Copp C l  ark 67 

To ta l  chars. 63.4 

Major chars. 6 7 

To ta l  chars. 
Major chars. 

To ta l  chars. 1960 73 
1 972 72 

Major chars. Canadian books 51.5 
l n d i  an books 57 

Major chars. 1958 58 
1 982 35 



Presentation of Soocial G r o w  

Anal Y S ~ S  have been conducted concerning the portrayal of 

special groups i n  basal readers. thong the groups that have been 

studied are the disabled, the elder ly,  one parent fami l ies and 

ethnic groups. The objectives of t h i s  type of research are t o  

ident i fy  how these groups are portrayed and t o  evaluate whether 

these portrayals are biased and misleading. CI r e a l i s t i c  portrayal 

would provide readers w i th  information about the functioning of 

these groups i n  the rea l  world. 

The disablZg . Extensive research has not been done on the 

portrayal of the disabled i n  elementary basal reading series. 

Haueuer, a t t i tudes  about d i sab i l i t i es ,  and the warm integrat ion of 

chi ldren w i th  except ional i t ies i n t o  the mainstream educational 

system have been recg)nized as very important. 

Baskin (1981) noted that during the 1970's depictions of 

minor i ty  group characters were widely c r i t i c i z e d  fo r  creat ing b ias 

i n  textbo 

stereotyp 

i 1 lus t ra t  

character 

k s  by d is tor t ion,  omission and other forms of 

ng as wel l  as by perfunctory treatment and mislead 

ons. However no one had sought evidence whether 

zat ion of individuals wi th handicaps was also unfa 

i n g  

i r l y  

treated i n  these books. 

Baskin studied texts  and i l l u s t r a t i o n s  from f i v e  major basal 

ser ies most camnonly used i n  the state of New York. The number of 

persons iden t i f i ed  t o  have disabl ing conditions was tabulated. The 

groupings included sensory, motor and in te l lec tua l  impairments, 

emotional dysfunction m d  health re la ted  problems. I n  her study, 

Baskin asked three questions: (1) Would prejudice toward disabled 
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persons be demonstrated i n  commonly used basal t ex ts?  (2)  Would 

q u a n t i t y  and q u a l i t y  o f  representa t ion  vary  w i t h  d i s a b i l i t y ?  and 

(3) I n  terms o f  quan t i t y ,  would change i n  a p o s i t i v e  d i r e c t i o n  be 

d i s c e r n i b l e ,  g iven the l i m i t e d  range i n  p u b l i c a t i o n  dates. 

Considering the number o f  i n d i v i d u a l s  por t rayed w i t h  

handicaps, r e s u l t s  i nd i ca ted  t h a t  p re jud ice  was confirmed. The 

average percent o f  i l l u s t r a t i o n s  r e f l e c t i n g  non-vision r e l a t e d  

d i s a b i l i t i e s  were as fo l l ows :  Grade 1, .2; Grade 2, .8; Grade 3, 

1.1; Grade 4, .6; Grade 5, .8 and Grade 6, .7. Baskin po in ted  

out t h a t  s ince n e a r l y  8.5A o f  c h i l d r e n  a t tend ing  p u b l i c  school i n  

the Un i ted  Sta tes  have d i s a b i l i t i e s  ( repo r ted  by the Bureau o f  the 

Handicapped), i t  i s  c l e a r  t h a t  the e x c e p t i o n a l i t i e s  o f  such 

c h i l d r e n  are under-represented i n  basal reader i l l u s t r a t i o n s .  When 

comparing the f i v e  se r ies ,  more recent  e d i t i o n s  showed a s l i g h t  

improvement i n  the q u a n t i t a t i v e  representa t ion  o f  d isab led persons. 

O f  the 67 t e x t  re ferences t o  handicapping cond i t ions ,  70% were 

r e l a t e d  t o  or thopedic or  m o b i l i t y  problems, 18% t o  v i s i o n ,  and the 

remainder d i s t r i b u t e d  among var ious  other  d i s a b i l i t i e s .  

Baskin po in ted  out  tha t  s ince handicapping cond i t i ons  were 

underrepresented i n  tex ts ,  a vast improvement i s  needed i n  the 

in format ion  and values t h a t  c h i l d r e n  rece ive  i n  t h e i r  textbooks 

about these cond i t ions ,  and she concluded w i t h  a d iscussion o f  

guide1 ines  made by the Nat iona l  Center o f  Educational Media and 

M a t e r i a l s  o f  the Handicapped. Recommendations included: ten 

percent o f  the contents o f  educational m a t e r i a l  should represent  

persons w i t h  a v a r i e t y  o f  e x c e p t i o n a l i t i e s ;  these should be present 

a t  a l l  grade l e v e l s ;  no s te reo typ ing  should be presented, 

e s p e c i a l l y  i n  j u v e n i l e  m a t e r i a l ;  the d isab led should be shown 
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p a r t i c i p a t i n g  i n  var ious  a c t i v i t i e s  i n  an in teg ra ted  r a t h e r  than an 

i s o l a t e d  war; no d i sc r im ina to ry  language should be used; a1 1 

persons should be shown i n t e r a c t i n g  w i t h  mutual b e n e f i t ;  authors 

should consider readers who may be handicapped; d i f f e rences  between 

except i onal and non-excep t i onal persons should be de-emphasi zed and 

these s t o r i e s  should not  be presented i n  a token manner. 

Baskin argued t h a t  read ing textbooks present models f o r  

i n i t i a t i n g  and shaping a t t i t u d e  format ion o f  young and 

impressionable users. 'Lack o f  any models or  inaccurate or  

d i s t o r t e d  models a l s o  conveys c e r t a i n  percept ions'  (p. 46). She 

mainta ined t h a t  i n  t h i s  r o l e ,  textbooks can ' f a c i l i t a t e  acceptance 

o f  c e r t a i n  c m o n p l a c e  values and b e l i e f s  about excep t iona l i t y '  (p. 

46). 

I n  t h e i r  study o f  basal read ing s e r i e s  pub l ished from 1980-82, 

B r i t t o n  8 Lumpkin (1983) and B r i t t o n ,  Lumpkin & B r i t t o n  (1984) 

analyzed s t o r i e s  f o r  b i a s  about the handicapped. O f  the s i x  w ide ly  

used read ing s e r i e s  con ta in ing  2,972 s t o r i e s ,  handicapped 

i n d i v i d u a l s  were shown i n  70 s t o r i e s  or  2% o f  the t o t a l .  The 

authors s t a t e  t h a t  handicapped i n d i v i d u a l s  are great1 Y 

underrepresented when these r e s u l t s  are compared t o  the 10.SA o f  

ch i  1 dren ages 3-21, who are repor ted  t o  be handicapped i n  the 

Un i ted  States, or  the 1 7 . Z  o f  the labour fo rce  aged 18-44 who are 

d isab led workers, as repor ted  i n  the 1980 U.S. census. 

B r i t t o n ,  Lumpkin and B r i t t o n  (1984) argue t h a t  pub l i she rs  and 

e d i t o r s  owe c h i l d r e n  a complete and r e a l i s t i c  view o f  today's 

soc ie ty  i n  order t o  prepare c h i l d r e n  f o r  the r e a l  wor ld.  As w e l l ,  

handicapped c h i l d r e n  need t e x t s  t h a t  they can r e l a t e  t o  and tha t  

support and encourage them i n  r e l a t i n g  t o  o the rs  and t o  themselves. 



They conclude tha t  

the handicapped should be dep ic ted as successful  
people who deal w i t h  t h e i r  l i m i t a t i o n s  and whose 
numbers make up a  s i g n i f i c a n t  p o r t i o n  o f  the 

The e l d e r l y  . Studies examining the e lder  

l i t e r a t u r e  address v a r i a b l e s  such as the number 

por t rayed,  p h y s i c a l l y  s tereotyped fea tu res  i n  i 

IY i n  ch i l d ren ' s  

o f  e l d e r l y  

1  l u s t r a t  ions, 

as responsi b i  1  i t i e s  or  p e r s o n a l i t y  c h a r a c t e r i s t i c s ,  a c t i v i t i e s  such 

work and heal th .  

I n  these s tud ies  no one s p e c i f i c  c r i t e r  

' e l d e r l y m  has been i d e n t i f i e d .  I f  no c r i  t e r  

ion or  d e f i n i t i o n  o f  

ion, such as be ing a  

grandparent o r  age, has been used t o  i d e n t i f y  e l d e r l y  characters,  

then i n t e r p r e t a t i o n  o f  r e s u l t s  i s  l i m i t e d .  One cannot be sure tha t  

the group be ing t a l k e d  about as e l d e r l y  i s  cons is ten t .  As a 

r e s u l t ,  f i n d i n g s  from d i f f e r e n t  s tud ies  cannot be compared c l e a r l y .  

Po r t raya l  o f  the e l d e r l y  i n  s i x  basal read ing s e r i e s  pub l ished 

between 1976 and 1978 was examined by Ribovich 8 Deay (1979). I n  

a l l ,  1600 s e l e c t i o n s  were examined, and o f  those 16% contained an 

6Z presented an e lder1  y  person i n  a  cen t ra l  e l d e r l y  person and 

r o l e .  

The presentat  

charac ters  general 

ion was b a s i c a l l y  p o s i t i v e  w i t h  c e n t r a l  e l d e r l y  

IY being heal thy, ac t i ve ,  mean ingfu l ly  engaged, 

c o n t r i b u t i n g  and successfu l .  Almost h a l f  o f  the c e n t r a l  e l d e r l y  

characters i n  t h i s  s tudy had some type o f  meaningful 

r e s p o n s i b i l i t y ,  u s u a l l y  o f  the compensated nature.  Most f requent  

was the area o f  business, and beyond tha t  there was great  

var i ab i  1 i t i y :  k ing ,  doctor ,  shepherd, farmer, teacher, fisherman, - 
g gardener and w r i t e r .  Some o f  the e l d e r l y  charac ters  were i n  poor 



health, but the incidence was not high. About 1!5X had problem 

condi t ions such as weakness, a walk ing d i s a b i l i t y ,  t iredness, 

achiness or were dying. At  the other end o f  the continuum, SX had 

unusually good heal th  as ind icated by being able t o  walk or b icyc le  

long distances. 

Wr i te rs  used stereotypic physical  descr ip t ions for about one 

f ou r th  o f  the cent ra l  e lder l y ,  but  about 70% o f  the i l l u s t r a t i o n s  

were done so s te reo typ ica l l y ,  Descr iptors were wrinkled, gray or 

white ha i r ,  o l d  o r  black clothes, glasses, beard and a cane. 

Ribovich and Deay judged a character as stereotyped ' i f  two or more 

stereotypic features from the l i s t  were present and these 

outnumbered any non-stereotypic features' (p. 37). The ma jo r i t y  o f  

the cent ra l  e l d e r l y  had persona l i t y  cha rac te r i s t i c s  that  were 

pos i t i ve ,  u s u a l l ~  o f  a nur tu r ing  nature. These cha rac te r i r t i c s  

were, however, narrap. Rarely were the e l d e r l y  presented as 

assert ive,  e f f i c i e n t ,  or  as good organizers. 

Ribovich & Deay concluded that  current  basal readers r e f l e c t  a 

grouing awareness of  the var ious r o l e s  and con t r ibu t ions  of  the 

e l d e r l y  as functioningmerabers o f  society. They repor ted that  

although sane stereotyping was noted, v a r i a b i l i t y  was found i n  

character por t raya l  o f  the e l d e r l y  i n  readers. They argued tha t  

por t raya l  i n  chi ldren's readers can be a s o c i a l i z i n g  inf luence on 

the ideas that  learners  formulate about people, hapeuer, no 

support ing evidence f o r  t h i s  c la im was included. 

R i b w i c h  and Deay suggested tha t  the e l d e r l y  cou ld  be more 

rea l  i s t  i c a l l  y portrayed by present in9  mixed personal t r a i  ts. 

Personal i ty  cha rac te r i s t i c s  tha t  never include anger, sadness or 

nastiness are not r e a l i s t i c ,  Both pos i t i ve  and negative q u a l i t i e s  



give a greater depth o f  character izat ion.  They a lso suggested that  

there i s  a need fo r  the e l d e r l y  t o  be portrayed accomplishing 

th ings on t h e i r  am, rather  than j u s t  as they in te rac t  w i t h  

ch i ld ren  or animals, as they are most o f ten shaun. 

I n  a study o f  the fami l y  i n  second grade readers o f  s i x  basal 

se r ies  published since 1378, Kealey (1980) found that  less than 12% 

o f  the characters were grandparents. They were general ly  p ic tu red  

as r e t i r e d ,  e l d e r l y  and loving,  f requent ly  the mediators between 

the c h i l d  and the parent. Kealey s ta ted  that  the character o f  

grandparents were found t o  be qu i te  stereotyped and not t o  r e f l e c t  

the changing r o l e  o f  r e t i r e d  people i n  h e r i c a .  

I n  t h e i r  analysis o f  how the e l d e r l y  have been portrayed i n  

basal reading ser ies  published 1980-82, B r i t t on ,  Lumpkin and 

B r i t t o n  (1384) reported tha t  the e l d e r l y  were sham i n  on ly  2% o f  

the s to r ies ,  whi le  they number 21% o f  people over 55 years o l d  i n  

the U.S. populat ion, c l e a r l y  underrepresented. I n  another repor t  

on the same data base B r i t t o n  and Lurnpkin (1983) add that  the older 

people depicted were not achievers, they were shown walk ing i n  

parks, rock ing  i n  chairs,  being cranky and sco ld ing young chi ldren.  

gne ~ a r e n t  f m r i l i e p  . Family cons te l la t ions  examined i n  

studies include two-parent fami l ies ,  one-parent f am i l i es  (headed 

by females o r  by males) and extended fami l ies .  Var iables examined 

include the numbers o f  each type o f  fami ly  present i n  the reading 

series, cmpara t i v r  occurrence of  each type of  fami ly  i n  soc ie ty  

and por t raya l  o f  re la t ionsh ips  w i t h i n  fami l ies .  One l i k e l y  reason 

fo r  the large variance betueen the s tud ies i n  reported numbers o f  

s ing le  parent f am i l i es  i s  that  d i f f e r i n g  c r i t e r i a  were used i n  

c a l l i n g  a fami ly  s ing le  parent. For example, i f  every fami ly  where 



on ly  one parent  was mentioned were c a l l e d  s i n g l e  parent ,  the number 

would be much greater  than on ly  i n c l u d i n g  f a m i l i e s  where i t  i s  

e x p l i c i t l y  s t a t e d  t h a t  on l y  one parent  i s  present.  

I n  t h e i r  study, B r i t t o n ,  Lumpkin and B r i t t o n  (1984) found tha t  

the most s t r i k i n g  underrepresentat ion o f  a group was t h a t  o f  the 

one parent fam i l y ,  shown o n l y  22 times ( l e s s  than 1% o f  the 

f a m i l i e s  por t rayed i n  2,843 s t o r i e s ) .  Yet, the 1981 census 

repor ted  tha t  20%, or  one i n  f i v e  c h i l d r e n  under the age o f  18 i n  

the Un i ted  States, l i v e  i n  one parent f a m i l i e s .  Moreover, i t  i s  

p red ic ted  t h a t  n e a r l y  h a l f  (48'') o f  the c h i l d r e n  born i n  1980 w i l l  

l i v e  i n  a one parent f a m i l y  a t  some time before  they are 18 years 

o ld .  C l e a r l y  these f a m i l i e s  were underrepresented i n  terms o f  

frequency. 

B r i t t o n  e t  a l .  concluded tha t  cur rent  textbooks do not  meet 

the demand t h a t  they r e f l e c t  s o c i e t y  r e a l i s t i c a l l y .  They pose the 

f o l l o w i n g  hypothesis regard ing t h e i r  f i n d i n g s .  

Does t h i s  place a stigma on t h a t  20%? How w i l l  
c h i l d r e n  who cannot f i n d  t h e i r  own f a m i l y  s i t u a t i o n  
r e f l e c t e d  i n  t h e i r  textbooks respond t o  these books, 
t o  t h e i r  education, and t o  t h e i r  f a m i l i e s ?  Indeed, 
t h e i r  self-concept may be d imin ished as they 
perceive t h e i r  omission from the w o r l d  c reated by 
textbooks. (p.732) 

They have not  substant ia ted  t h i s  p o s i t i o n  w i t h  data  regard ing the 

actual  e f f e c t s  o f  the t e x t s  on learners .  

Sutton (1981) reviewed the p r o f i l e  o f  American f a m i l i e s  as 

presented i n  s t o r i e s  i n  seven basal s e r i e s  f o r  grades 4, 5 and 6 on 

the Indiana s t a t e  adoption l i s t .  A sample o f  three s t o r i e s  from 

each book were studied,  f o r  a t o t a l  o f  69 s t o r i e s .  

Categories o f  adu l t  fami 1 y  c o n s t i t u t i o n s  included: two-parent 
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fami l  i e s  (49.3%); one-parent fam i l  i n s  (non extended) (18.8%); 

s i g n i f i c a n t  a d u l t s  ( i n c l u d i n g  cus tod ia l  r e l a t i v e s ,  b a b y s i t t e r s  and 

re1 ig ious  leaders  (8.7%) and no mention o f  f a m i l y  s t a t u s  (23.2%). 

E l  even one-paren t f ami 

a  t o t a l  o f  13. 

Sutton concluded 

fami l  ies,  i n c l u d i n g  a1 

1 i es were headed' by women and two by men, f o r  

t ha t  the readers r e f l e c t e d  a  broad v a r i e t y  o f  

most a1 1 types o f  fami 1 y  s i t u a t i o n s .  The 

f a m i l y  r e l a t i o n s h i p  was always por t rayed as l o v i n g  and car ing .  She 

suggested t h a t  p o r t r a y a l s  o f  p o s i t i v e  experiences w i t h i n  a l l  types 

o f  f a m i l i e s  would g ive  c h i l d r e n  in format ion  about successfu l l  

f u n c t i o n i n g  w i t h i n  d i f f e r i n g  f a m i l y  c o n s t i t u t i o n s .  

I n  a  study o f  the f a m i l y  i n  second grade readers, Kealey 

(1980) found t h a t  between 22% and 50% o f  the c h i l d r e n  i n  basal 

reader s t o r i e s  l i v e  i n  s i n g l e  parent f a m i l i e s .  A l l  types o f  f a m i l y  

c o n s t i t u t i o n s ,  one and two parents, were shown t o  have st rong,  

c a r i n g  r e l a t i o n s h i p s  among a l l  members o f  the f a m i l y .  Kealey 

suggests tha t  teachers use these s t o r i e s  t o  show s tudents  t h a t  

other c h i l d r e n  l i v e  very happ i l y  w i t h i n  a  v a r i e t y  o f  f a m i l y  

c o n s t i t u t i o n s ,  and p o i n t s  out  t h a t  readers provide c h i l d r e n  w i t h  

r o l e  models, which may be e s p e c i a l l y  usefu l  i f  s tudents are l a c k i n g  

r o l e  models i n  t h e i r  own l i v e s .  S t o r i e s  may be used t o  show 

students an a l t e r n a t e  mode o f  f a m i l y  l i f e  t o  the ones they 

pe rsona l l y  experience. Kealey p o i n t s  out t h a t  i n  both cases the 

c a r i n g  r e l a t i o n s h i p s  t h a t  e x i s t  among the members o f  va r ious  f a m i l y  

u n i t s  must be stressed. 

Lorimer and Long (197?/80) found i n  t h e i r  ana lys i s  o f  

s te reo typ ing  i n  two basal read ing s e r i e s  t h a t  al though there were 

s i n g l e  parent f a m i l i e s  por t rayed,  a  l a rge  p ropor t i on  were por t rayed 



as problemat ic .  One t h i r d  o f  the c h i l d r e n  o f  the n ine  

s ingle-parent  f a m i l i e s  por t rayed i n  the Ginn s e r i e s  were 

maladjusted. The parents were present on l y  i n  passing reference 

and fami l~ nurturance was considerably lack ing .  A1 though there 

was a r a t h e r  l a rge  frequency o f  maladjusted c h i l d r e n  i n  the s e r i e s  

as a whole, they found tha t  i t  was f i r m l y  associated w i t h  s i n g l e  

parent f a m i l i e s .  They p o i n t  out  t h a t  i f  maladjustment were 

por t rayed i n  s u f f i c i e n t  d e t a i l  t o  enable c h i l d r e n  t o  understand 

t h a t  there are very  r e a l  problems i n  the l i v e s  o f  some people which 

r e s u l t  i n  maladjustment, t ha t  would be acceptable, but  the way i t  

was presented, maladjustment was associated w i t h  c l a s s  and f a m i l y  

type. 

Ethnic croups . I n  a r e p o r t  on soc ia l  imp l i ca t i ons  i n  

ch i l d ren ' s  l i t e r a t u r e ,  Tyndal l  (1981) s t a t e s  t h a t  s e l e c t i o n s  t h a t  

g ive  ca re fu l  cons idera t ion  t o  e thn ic  consciousness and l i t e r a r y  

q u a l i t y ,  can f o s t e r  a greater  apprec ia t ion  and respect  f o r  the 

e thn ic  groups o f  today and f o r  t h e i r  pas ts  and t h e i r  c u l t u r e s .  

Without t h i s  cons idera t ion ,  ch i l d ren ' s  l i t e r a t u r e  conveys f a l s e  

impressions and cou ld  r e i n f o r c e  stereotyped images and conceptions. 

Lystad (1976) exp la ined t h a t  books r e f l e c t  the a t t i t u d e s  and 

values o f  the e x i s t i n g  generat ion, the hopes and concerns our 

s o c i e t y  ho lds  f o r  i t s  young people and f o r  i t s  own f u t u r e .  Changes 

i n  book content throughout h i s t o r y  r e f l e c t  changes i n  people's 

f e e l i n g s  about what i s  s i g n i f i c a n t  i n  the w o r l d  they l i v e  in .  I n  

choosing l i t e r a t u r e ,  books about e thn ic  groups should be honest, 

au thent ic ,  lack  negat ive stereotypes and present a t r u e  p i c t u r e  o f  

the r a c i a l  i d e n t i t y  o f  the p r i n c i p a l  characters.  

A l i s t  o f  c r i t e r i a  aimed a t  ana lyz ing  s t o r i e s  about Na t i ve  
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Americans cou ld  i n  p a r t  be app l i cab le  f o r  p o r t r a y a l  o f  e thn ic  

groups i n  general (Tyndal 1 , 1981 1 .  Some o f  these p o i n t s  are: 

de ta i  1s should be accurate, values conveyed should r e f l e c t  as 

c l o s e l y  as poss ib le  the a t t i t u d e s  o f  the r e a l - l i f e  counterpar ts  o f  

the characters,  l abe ls ,  ob jec t  ionable words and p a t r o n i z i n g  

statements should be avoided and h i s t o r i c a l  f a c t s  should be 

presented i n  perspect ive.  

Logan and Garcia (1982) i nves t iga ted  the ex tent  t o  which 

s t o r i e s  d e p i c t i n g  the three l a r g e s t  e thn ic  groups i n  the Un i ted  

Sta tes  were presented i n  n ine  major basal read ing s e r i e s  (grades 

one through s i x ) .  They repor ted  t 

o f f e r e d  more e thn ic  content f o r  a  

ser i es. 

P r a c t i c a l l y  a l l  n ine  s e r i e s  i 

hat  no s i n g l e  basal s e r i e s  

p a r t i c u l a r  group than any other  

ncluded a  greater  occurrence o f  

s t o r i e s  about Blacks and m u l t i e t h n i c  groups {charac ters  from more 

than one e thn ic  group), than about Na t i ve  Americans and Hispanics. 

T h i s  was not  r e l a t e d  t o  the r e l a t i v e  popu la t ions  o f  these groups i n  

soc ie ty .  Presumably, i f  these same s e r i e s  were used i n  Canada, 

p o r t r a y a l  o f  e thn ic  groups would not  r e f l e c t  e thn ic  content i n  

soc ie ty .  Resu l ts  showed t h a t  there were a  cons iderab ly  h igher 

degree o f  s t o r i e s  about i n teg ra ted  groups than had been inc luded i n  

e a r l  i e r  basal read ing se r ies .  

Logan and Garcia r e c m e n d e d  t h a t  supplementary readings 

r e l a t e d  t o  s p e c i f i c  e thn ic  groups be used t o  enhance cu r ren t  

o f f e r i n g s  i n  basal readers, so tha t  a  more balanced p o r t r a y a l  o f  

e thn ic  s t o r y  charac ters  and content cou ld  be presented t o  learners.  

T h i s  in format ion  may g ive  l ea rne rs  i n s i g h t s  i n t o  c o n t r i b u t i o n s  

c u l t u r a l  groups have made t o  soc ie ty  and i n t o  the v a r i e t y  o f  
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her i t ages  t h a t  e x i s t  among the people i n  t h e i r  environment. 

I n  a  study on the a t t i t u d e s  o f  Blacks t a r a r d  s t o r i e s  i n  f i v e  

basal readers, Dantz ler  (1974) achtinisered quest ionna i res  t o  320 

people i n  ten s ta tes ,  Resu l ts  o f  Dantz ler 's  study i nd i ca ted  tha t  

the number o f  s t o r i e s  p e r t a i n i n g  t o  b lacks  was unrepresentat ive o f  

the popu la t ion  o f  Blacks i n  the Un i ted  States, respondents 

i nd i ca ted  t h a t  there are Black heroes tha t  they would have 1  i ked  t o  

have had included, r a c i a l  i nc iden ts  were not  accura te ly  recorded i n  

four  o f  the f i v e  s t o r i e s  reviewed, b lack authors would have w r i t t e n  

the s t o r i e s  d i f f e r e n t l y  and b lack i l l u s t r a t o r s  would have done the 

p i c t u r e s  d i f f e r e n t l y .  

Dantz ler  s t a t e d  t h a t  c h i l d r e n  must c l e a r l y  see the works o f  

great  h e r i c a n s  i n  a  balanced perspect ive.  Blacks should be 

por t rayed as i n d i v i d u a l s  i n  a l l  walks o f  l i f e  w i t h  enough character 

r o l e s  f o r  c h i l d r e n  t o  emulate. I t  i s  mandatory t h a t  educational 

m a t e r i a l s  w i t h  which c h i l d r e n  work r e f l e c t  a  t rue  p i c t u r e  o f  t h e i r  

ancestors, so t h a t  c h i l d r e n  can form t r u e  impressions o f  the 

c o n t r i b u t i o n s  t h e i r  respec t i ve  races have made t o  soc ie ty .  

Dantz ler  i s  speaking about a  degree o f  p o r t r a y a l  o f  b lacks  i n  

the Un i ted  Sta tes  where the b lack popu la t ion  i s  extremely h igh.  I n  

Canada there e x i s t s  a  wide range o f  e thn ic  groups t h a t  cou ld  be 

por t rayed i n  the 1  i t e r a t u r e  i n  a  s i m i l a r l y  thorough manner, t o  

represent  t h e i r  accumulated c o n t r i b u t i o n s  t o  Canadianiun. 

There i s  an i n d i c a t i o n  tha t  c h i l d r e n  are be ing exposed t o  

u n r e a l i s t i c  e thn ic  po r t raya l  i n  basal readers. Presentat ion o f  

s tereotypes and l i m i t e d  in format ion  n a r r a r s  the ex tent  t o  which 

basal readers can serve c h i l d r e n  as a  source o f  in format ion  about 

d i f f e r e n t  c u l t u r e s  and customs. 



Canadian Content 

The Canadian content i n  two primary Ianaguage a r t s  reading 

ser ies used i n  Canada (the Canadian Development ser i es pub1 ished by 

Copp Clark Ltd. and the Language Patterns ser ies published by Holt, 

Rinehart h Winston Canada Ltd.) was examined by Lorimer, H i l l ,  Long 

and MacLellan (1977/78). I n  the t o t a l  of the two series, both of 

which were supposedly developed fo r  Canadian school children, there 

were only 14 speci f ic  references t o  Canada. Lorimer et.al .  

questioned whether na t iona l i t y  and place are a s ign i f i cant  category 

t o  be introduced at t h i s  age, but they point out that there was 

also a cmplete absence of Canadian themes (e.9. 'long cold 

winters, the nosiac culture, vast open spaces and confederation of 

u n c r e d i b l ~  divergent econanic and cutural regionsm, p. 72). 

I n  another report  on the Language Patterns ser ies (recmended 

f o r  use i n  B r i t i s h  Columbia and used i n  other provinces), Lorimer 

(1984b) f w n d  less than 20 speci f ic  references t o  Canada. I n  

Nelson's Language Developnent Reading ser ies (the most widely used 

ser ies i n  Canada) f o r  g r r h s  1 - 3 Loriner f w n d  only 17 & f i n i t e  

and implied Canadian references and i n  the Binn Star t ing  Points i n  

Reading (popular i n  Ontario), there were no references i n  one book 

and one reference i n  another book. 

Lorimer explains that what the edi tors put i n  the place of 

Canadian content i s  generalized North-fherican world b led o f  a l l  

i t s  s ign i f i cant  part iculars '  (p. 2). This world i s  non-specific, 

hanogenews and s impl is t ic .  ' I t  might be termed generic f o r  i t s  

basic recognizabi l i ty  but i t s  lack of dist inguishing 

character ist icsm (p.3). 
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Lorirner describes the generic world i n  de ta i l .  Everyone l i v e s  

i n  more or less the same way. Major geographical features (e.9. 

Canadian Rockies, pra i r ies,  Hudson Bay) are t o t a l l y  absent. Street 

nure5 are not specif ic to  a c i t y ,  but camon t o  nearly every North 

h e r i c a n  c i t y  or town (e.9. Main Street, River Road). There i s  no 

ethnic or geographical content, only *a mythical set of middle 

class or upwardly s t r i v i n g  nuclear farnil ies  who cane from no 

discernible roo ts  or cul ture'  (p.2). Characters change very l i t t l e  

frm story t o  story. There i s  no Royal Canadian Mounted Pol ice 

(R.C.M.P.) jus t  the police, and mayors rather than prime minister 

or premier. This i s  a world wi th no s ign i f i cant  concrete 

r e a l i t i e s ,  where spec i f i ca l l y  Canadian content has no place. 

Loriner points  out that t h i s  s impl is t i c  world view constrains the 

view chi ldren get of themselves, the i r  camnunitics and the i r  

country. 'What i s  missing most obviously are the patterns of 

i nd i v idua l i t y  and var ie ty  which chi ldren see a l l  around them i n  the L-b 

rea l  world, the patterns of i nd i v idua l i t y  and var ie ty  which make up 

the cul ture of Canada' (p. 3 ) .  

I n  a study of two reading series used i n  grades 4 t o  6, the 

Nelson Language Development ser ies and the Ginn Star t ing  Points i n  

Reading, Loriner and Long (19759 examined portrayal of  characters, 

social and ~eographical  set t ings i n  the stor ies. I n  the Ginn 

ser ies the world value was competitive individualism, whereas i n  

the Nelson the focal point was the conmunity. National content i n  

the Nelson ser ies wasr Canadian 48X, L ike ly  Canadian 37'X, North 

h e r i c a n  2% United States 3% and Other 10%. The Ginn series had 

a much lower proportion of Canadian content, with; Canadian 4%, 

L ike ly  Canadian 4X, North ARerican 46%, United States 6%, L ike ly  



United States 3% and Other 374. 

As another al ternat iue Loriner (1977) examined a reading 

series used widely throughout Canada, Zap books (published by 

Fitzhenry and Whiteside) and found the content t o  be current and 

refreshingly Canadian, wr i t t en  wi th a consistent consciousness of 

Canada. I n  the books individuals were placed i n  r e a l i s t i c  and 

typical  interact ions w i th  each other, presenting a sense that l i f e  

i s  social  and that people f i n d  wan ing through the i r  interact ions 

wi th each other. 'As a d i rec t  resu l t  o f  t h i s  comitment t o  

concrete r e a l i t y ,  a social context, samething which i s  usual ly 

omitted i n  k ids8 tex ts  i s  included ' (p.15). Lorimer points  out 

that usual ly s tory s t y le  presents a single viewpoint, but i n  t h i s  

ser ieo mu1 t i p l e  perspect iues are presented 4e.g. chi ldren and 

adults). He adds that these books 'giue tho person reading the 

sense that each character has h i d h e r  own in tegr i ty ,  and an 

understanding that the story has a par t i cu la r  emphasis. I t  i s  

imp1 ied that, i f  a1 1 r t o r  ies were told, every character uould have 

hi IJher dayg (p, 15). 

One drawback of t h i s  ser ies was that the uast major i ty  of the 

material dealt  w i th  le isure t ine. Work and re la ted  a c t i v i t i e s  d i d  

not appear unless they were peripheral. Canadian cul ture was 

presented as entertainment w i th  t h i s  major aspect o f  l i v i n g  

u r i t t e n  out. 

Lor imer (1979) examined the Canadian content of  s i x  major 

reading ser ies used i n  Canada, not ing the company which produced 

each series, and found that content var ied w i th  production 

processes. Series wr i t t en  and published i n  Canada (0.9. Zap books 

and the Nelson Series) stressed Canadian content i n  both f i c t i o n  
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and non-fict ion. Other ser ies were produced i n  the United States 

(e.9. Ginn Reading 360) and then were Canadianized. 'This process 

appears t o  consist of sane edi tors s i t t i n g  down and expunging a 

modicum of d i rec t  references t o  the U.S. and inser t ing any Canadian 

references they can lay  the i r  hands ong ip.  183). 

Lorimer found that i n  the Canadianized Ginn Reading 360 

series, Canadian content was presented i n  non-fict ional material, 

which const i tuted about one t h i r d  of the books. The remaining 

s e t t i n ~ s  were i n  the form o f  the generic, non-specific, North 

h e r i c a n ,  middle class l i f e .  This ideology Loriner referred t o  as 

universal humanism, where the world i s  one homogeneous camnunity. 

He explains that 

what t h i s  point of  view does not respect i s  
difference: whether i t  be, f o r  instance, the attempt 
of a community t o  suruive w i th in  a larger world (the 
French i n  Canada, the Basques i n  Spain, the 
Canadians i n  North h e r i c a ) ;  or the a r t i cu la t i on  of 
a qenuinely d i f f e ren t  v is ion (ecology as opposed t o  
technological process). I t  denies p l u r a l i t y .  (p. 
185) 

The underlying incentive t o  publishers i s  that two th i rds  of 
% 

the books can be standardized, generic content and the other t h i r d  

can be predominant1 y non-f i c t  ional , w i  th appropr ia te nat ional 

content f o r  the country i t  i s  published in, reducing the costs i n  

mult inat ional book d is t r ibu t ion .  

I n  a further study of Canadian used reading series, Lorimer, 

Hackley, Long and Tourell  (1978) ar t icu la ted  the resu l t s  of  the 

process of Canadianiration on the content of readers. They 

examined what the Ginn Reading 360 ser ies presented i n  the war of 

appropriate Canadian content and cu l tu ra l  information fo r  learners. 

Material on the United States was presented i n  the Canadian 



it version, but  Canadian content was not  presented i n  the h e r i c a n .  

When spec i f i c  Uni ted States content i s  Canadianized, Lorimer e t  a l .  

po in t  out tha t  the author's i nsp i r a t i on  becomes decontextualized. 

Informat ion per t inen t  t o  the s t o r i e s  i 5  o f ten  removed and not 

replaced, r e s u l t i n g  i n  co lo r less  s to r ies .  Accurate Uni ted States 

informat ion becanes vague guesses i n  the Canadian ed i t i on .  I n  the 

Canadian e d i t i o n  there was much more Uni ted States content than 

Canadian content. 

I n  another study on publ ishers  i n  r e l a t i o n  t o  Candian content 

i n  readers, Lorimer (1984a) described the wor ld  view i n  the 

e l  ementary readers as 

an aggregate, reduced-to-carrrron-factors pan-cul tural  
wor ld  which mass marketers attempt t o  create through 
adver t i s ing  and product development. I t  i s  a wor ld  
o f  i dea l i zed  types and se t t i ngs  which mass market 
producers might use as norms f o r  market p l  ann ing  and 
development. I t  i s  a generic world. I t s  elements 
are those of  every camun i t y  but  t yp i ca l  o f  no 
spec i f i c  community. Streets, parks, neighborhoods, 
fami l  ies, etc.  a l l  occur i n  general ized form. (p. 4) 

Lorimer f u r t he r  analyzed tha t  t h ~  content o f  these textbooks i s  

d iv ided  i n t o  three areas: (1) universal  or  w n e r i c  f i c t i o n  (2) 

universal  non- f ic t ion (or  human i n te res t  events w i t h  broad appeal) 

and (3) a mix ture  o f  f i c t i o n  and non- f i c t ion  w i t h  mphas i r  on the 

l a t t e r  canplete w i t h  references. Th i s  t h i r d  sect ion can be changed 

f o r  each country marketing the t e x t s  (e.9. Canada, Aus t ra l i a  or  the 

Un i ted  States). 

F m i  1 i e s  

k c o r d i n g  t o  Schlesinger (1974) there were 5.07 m i l l i o n  

bami l ies  repor ted i n  Canada i n  1971. O f  these, 9.4% were headed 

by one parent (.38 m i l l i o n  wanen and . l o  m i l l i o n  men).. According 



t o  the 1981 census of Canada there were 6.33 m i l l i o n  famil ies, 

11.2% of which were headed by one parent (.59 m i l l i o n  women and .12 

m i l l i o n  men). Not only are the to ta l  number o f  fami l ies  

increasing, but the various const i tu t ions of famil ies w i th in  the 

to ta l  are increasing. Di f ferent  const i tu t ions include: fami l ies 

wi th husband and wife, husband and wi fe extended, s ingle parent, 

single parent extended and blended. There are many reasons fo r  

these v a r i a b i l i t i e s ,  such as: death of an adult, separation, 

diuorce, nonllrarriage, re-nrarriage, in ten t iona l ly  and 

unintent ional ly  ch i ld less couples, and co-operatiue or c m u n i t y  

oriented family forms. 

Tradi t ional ly ,  the range or spectrum of 1 i u ing  
patterns i n  Canada has included such diverse family 
forms as the extended family network of the At lan t ic  
outports, the t r i b a l  family forms of same of our 
natiue populations, the camunrl family fwms 
character is t ic  o f  some re l i g ious  caranrunities, and a 
var ie ty  of  e thn ica l ly  bared forms of extended 
family. (Vanier I n s t i t u t e  o f  the Family, 1977, P. 
4) 

These differences contribute t o  v a r i a b i l i t y  i n  the home 

experiences of children. Through the examination of other hane 

l i f e s t y l e s  chi ldren may b e c m  more aware of the i n t r i ca te  uar iety  

of  s i tua t ions  they the~selues and others face, and may cane t o  

appreciate and understand the range of experiences associated wi th 

various family const i tut ions. Parental const i tu t ion i s  not the 

only family demographic which re la tes  t o  those u a r i a b i l i t i e s .  

Numbers, sexes and ages of children, size of family, ethnic it^, 

wographical sett ing, social interactions, f m i l y  mmbers' 

interactions, physical interactions, occupations o f  the parents and 

a11 of the interact ions of those uariables also vary throughout the 
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Jenkins (1976) points  out that there i s  a tendency t o  

stereotype people i n  areas such as single parents famil ies, the 

aging, adolescents and the disadvantaged. She argues that i t  i s  

the individual,  not the group, w i th  whm ue must be concerned. 

There are differences i n  the needs and s k i l l s  of each individual or 

each family i n  any group. 

The Vanier I n s t i t u t e  of the Family (1977) has adopted a 

conceptual approach i n  pranoting the wel l  being of the Canadian 

family ' that recognizes and respects a l l  forms of family l i f e  which 

encourage the i r  members t o  l i v e  and love f u l l y  as responsible 

persons i n  the camaunity wi th one anotherg (p. 2). Relationships 

w i l l  best develop and f l ou r i sh  i f  there i s  an acceptance of 

d ivers i ty .  With t h i s  at t i tude,  individuals from m y  fami l i a l  

l i f e s t y l e  may became more effect ive i n  developing responsive and 

uorthuhi le re lat ionships i n  the i r  par t iuc la r  s i tuat ion. 

BY becaning aware of the d i ve rs i t y  of  fami l ies around then and 

accepting t h i s  p l u r a l i t y  of family l i f e ,  the Vanier I n s t i t u t e  of 

Family L i f e  states that individuals themselves can develop. 

L i fes ty les  that are d i f fe rent  f ran  those we have 
experienced personally can challenge us t o  r e f l e c t  
upon the nature and character is t ics of our wm 
l i f es ty les .  They can stimulate us t o  ask whether 
our oun relat ionships w i th  persons and members of 
our cumnunity are b u i l t  upon a recognit ion o f  the 
importance of car ing and sharing. (p. 8) 

The present study w i l l  examine how demographics of fami l ies 

are portrayed i n  basal readers, and compare the resu l t s  wi th 

demographics on Canadian fami l ies t o  determine the extent t o  which 

learners are presented w i th  accurate information about the i r  



environment. Nany of the uar iables  studied i n  previous research 

w i l l  be examined here, i f  they are relevant t o  portrayal  of 

fami 1 ies .  



CWPTER THREE 

Met hod01 oqy 

T h i s  chapter descr ibes the development o f  the study and 

procedures f o l  1 owed i n  data c o i l  ec t ion and ana lys is .  Topics 

include: d e s c r i p t i o n s  o f  data sources ( the  popu la t ion  o f  s t o r i e s  

and Canadian census data) ,  design and r e v i s i o n  o f  the coding 

system, r e l i a b i l i t y  checks between coders i n  p i l o t  s tud ies ,  f i n a l  

data c o l l e c t i o n  procedures and procedures f o r  ana lyz ing  the data. 

Sources o f  Data 

Data f o r  t h i s  s tudy were c o l l e c t e d  from two sources. Data on 

s t o r y  fami 1 i e s  were taken from the e n t i r e  popu la t ion  o f  s t o r i e s  o f  

the two elementary read ing se r ies ,  adopted f o r  use i n  B r i t i s h  

Columbia and much o f  the r e s t  o f  Canada. Data on Canadian f a m i l i e s  

were taken from the 1981 Census o f  Canada. 

Curr iculum textbook data  . Curr iculum textbooks tha t  were 

examined i n  t h i s  s tudy were the two s e r i e s  author ized f o r  use by 

the M i n i s t e r  o f  Education i n  B r i t i s h  Columbia: The Language 

Pat te rns  s e r i e s  pub l ished by H o l t ,  Rinehart and Winston Canada L td .  

and the Reading 720 s e r i e s  pub l ished by Ginn and Company 

Educat i onal Pub1 i shers. 

Both s e r i e s  inc lude readers from year one through year seven. 

Language Pa t te rns  has 13 books and Ginn 15, f o r  a t o t a l  o f  28 

readers. See Appendix A f o r  a complete l i s t i n g  o f  a l l  books. 

Only those s t o r i e s  d e p i c t i n g  f a m i l i e s  were coded. There were 

a t o t a l  o f  635 s t o r i e s ,  o f  which 254 (40%) inc luded one or  more 

f a m i l i e s .  ( I f  a s t o r y  was about the a c t i v i t i e s  o f  a fam i l y ,  o r  i f  

the f a m i l y  o f  a s t o r y  character  was described, then t h a t  f a m i l y  was 
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coded.) Of the 551 f i c t  ional  s t o r i e s ,  249 (45A) were coded and o f  

the 84 non-f i c t i o n a l  s t o r i e s ,  5 (&A) were coded. A t o t a l  o f  267 

f a m i l i e s  were coded, which represents a l l  o f  the f a m i l i e s  i n  both 

read ing s e r i e s  f o r  which complete coding was poss ib le .  

Both the Ginn and Language Pa t te rns  have a  l a rge  number o f  

poems a t  every l e v e l ,  but  they were not  inc luded i n  t h i s  study. As 

mentioned by Lorimer (19791, many o f  the poems provide amusement 

and enjoyment, bu t  are not  e a s i l y  analyzed f o r  content .  T h i s  study 

concentrated on f a m i l i e s  as por t rayed i n  the two read ing ser ies ,  

and i t  was found tha t  poems do not describe f a m i l i e s  i n  d e t a i l .  

The ca tegor ies  on the coding system used i n  t h i s  s tudy have been 

developed as a too l  t o  describe f a m i l i e s  as they are presented i n  

prose, where the f u n c t i o n i n g  o f  the f a m i l y  occurs as an i n t e g r a l  

p a r t  o f  the s t o r y ,  Incomplete data would b i a s  the r e s u l t s  g i v i n g  

an o v e r a l l  impression o f  vagueness i n  h w  f a m i l i e s  were presented 

i n  the readers. 

There were several p lays  i n  the read ing se r ies ,  and fami 

were presented i n  same o f  these. The f a m i l i e s  descr ibed i n  p  

1 i e s  

1 ays 

tended t o  be very  imaginary. Thus coding was extremely d i f f i c u l t  

and r e l i a b i l i t y  was d i f f i c u l t  t o  achieve. For t h i s  reason, p lays  

were excluded from the f i n a l  data c o l l e c t i o n .  

Census data . Census data  has been compi l e d  f r a n  the 1981 

census o f  Canada. F igures  presented i n  the census were taken from 

a sample o f  20% o f  the popu la t ion  o f  Canada, which was then used t o  

create a  weighted est imate f o r  the f u l l  popu la t ion .  



Develo~ment of the Codina System 

R e l i a b i l i t y  ~ rocedu res  . Several steps were taken i n  

designing a method fo r  studying the curr iculum textbook fami l ies .  

The f i r s t  step i n  the creat ion o f  the coding system was the design 

and t es t i ng  o f  a rough d ra f t ,  an eleven category coding system. 

Some of  these categor ies were taken frm the census (e.g. 

categor ies o f  parents i n  the fami ly,  age categor ies o f  ch i ld ren  and 

occupational groups f o r  adul t  female and adul t  male), so that  

comparisons between the two data sources could be made. 

F e a s i b i l i t y  of the content of these categories was tested i n  P i l o t  

Study I, invo lv ing  15 s t o r i e s  taken from one curr iculum textbook, 

UP and M a y  , from the authorized Canadian Reading Development 

Series (James, 19461, recen t l y  phased out o f  use i n  the B r i t i s h  

Columbia school system. 

The coding system was then rev ised so that  categories were 

worded i n  such as way that  a l l  answers were coded and expressed i n  

the form of numbers ra ther  than words. Th is  organizat ion permit ted 

the coded data t o  be entered d i r e c t l y  i n t o  a computer data f i l e .  

Category eleven was rev ised t o  include the major groups of the 

Canadian C lass i f i ca t i on  and Dic t ionary  o f  Occupations (CCDO) 

( Informat ion Canada, 1974). 

Using t h i s  coding system, rev ised f o r  content and computer 

coding, P i l o t  Study I 1  was undertaken. Two r a t e r s  (myself and 

another graduate student) coded 15 s to r ies ,  the en t i r e  book A_ 

L i za rd  t o  S ta r t  With , a leve l  four book from the Ginn 720 reading 

ser ies.  The r a t e r s  then compared t h e i r  resu l t s ,  discussing reasons 

f o r  d i f ferences and suggesting rev is ions  t o  the coding system where 
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i" 
necessary. Revisions included add i t  

coding system categories ( 7 ,  10 and 
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ional choices on three of  the 

11). 

Using the rev ised coding system, P i l o t  Study 111 was 

undertaken. Two r a t e r s  were given iden t i ca l  ins t ruc t ions  f o r  

coding the s t o r i e s  i n  one of  the leve l  three Ginn 720 books, 

lns ide Outside . Ins t ruc t i ons  included c r i t e r i a  f o r  r a t i n g  each 

category of the coding system, and i ns t ruc t  ions on the sequence of 

steps t o  be taken. The steps were: t o  f i r s t  read the s to r y  over 

completely, then go back and code a l l  categories f o r  each s to r y  

before going on t o  the next s tory .  A t o t a l  o f  nine s t o r i e s  were 

coded by each of  the ra te rs ,  then t h e i r  r e s u l t s  were compared f o r  

r e l i a b i l i t y .  

Results were tested f o r  r e l i a b i l i t y  i n  a manner described by 

Nay (1979). For each o f  the eleven separate categories o f  the 

coding system, a t a l l y  was token no t ing  the number o f  times the 

r a t e r s  agreed and number o f  t imes the r a t e r s  disagreed. Since 

there were nine s t o r i e s  ra ted  i n  each category, the t o t a l  o f  agreed 

and disagreed f o r  each category was nine. The t o t a l  o f  times 

agreed was then d iv ided by the sum of the times agreed and the 

times disagreed, then t h i s  quot ient  was m u l t i p l i e d  by 100 f o r  

percentage of  agreement. A leve l  o f  su i tab le  r e l i a b i l i t y  t o  ensure 

that  the r a t e r s  were coding co r rec t l y  was set a p r i o r i  a t  85% f o r  

each ind iv idua l  category. 

R e l i a b i l i t y  r e s u l t s  from P i l o t  Study Ill and P i l o t  Study IU 

described below are sumar ized i n  Table 2. 



Table 2  
R e l i a b i l i t y  of Coding fram P i l o t  Studies 111 & 1V 

% Aareement 
I;ateaory Pi  l o t  Study 111 P i l o t  Study IV  

Results o f  the r e l i a b i l i t y  were then discussed, and fu r ther  

rev is ions  t o  the coding system were made. Revisions included 

addi t iona l  choices on two of  the coding system categories (4 and 

11). As we l l ,  r a t e r s  were given w r i t t e n  c r i t e r i o n  descr ip t ions o f  

a11 categories o f  the coding system. Ins t ruc t ions  were given so 

that  the r a t e r s  co l lec ted  data i n  the same sequence o f  steps, and 

i n  as c lose ly  iden t i ca l  a  manner as possible. See Appendix B f o r  

d e t a i l s  regarding the c r i t e r i a  f o r  scor ing the 11 categories. 

Two r a t e r s  then conducted the f i n a l  r e l i a b i l i t y  check ( P i l o t  

Study IV).  A t o t a l  o f  th i r teen  s t o r i e s  were coded f r a n  one of  the 

leve l  three Ginn 720 curr iculum books, How i s  i t  Nowadays 

(summar i r e d  i n  Table 2). 

R ~ a s m s  f o r  disagreement were discussed, which was fo l lowed 

by f u r t he r  p rac t i ce  o f  data co l l ec t i on  o f  two categor ies o f  the 

coding system (10 and 11) t o  overcame carelessness and oversight 

i n  coding. Pract ice continued u n t i l  agreement between r a t e r s  was 

achieved f o r  ten consecutive s t o r i e s  on each of the two categories 
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( i .e.  10 and 11) pract iced. The f i n a l  version o f  the coding system 

i s  contained i n  Appendix C. 

Codina Procedures 

I coded a11 the data f o r  the e n t i r e  populat ion of s t o r i e s  

dep ic t ing  f am i l i es  o f  the two curr iculum textbook ser ies.  The 

books from both reading ser ies  were coded i n  a random order w i t h  

one exception. The books used i n  the p i l o t  s tud ies and f i n a l  

r e l i a b i l i t y  were coded f i r s t ,  without r e f e r r i n g  t o  the r e s u l t s  of 

those s tud ies dur ing the f i n a l  data co l lec t ion .  

Coding s ta r t ed  a t  the f i r s t  s t o r y  i n  a book and follcuued i n  

sequence t o  the end s to ry  o f  each book. Each s to r y  was read 

completely, then I reread through the s to r y  t o  do the coding. The 

eleven data categor ies per s to r y  were not coded i n  a systematic 

order, but each s to r y  was completely coded before the next was 

begun. 

The higher the leve l  of book, the longer the s t o r i e s  and the 

more s t o r i e s  per book, so higher leve l  books took much longer t o  

code than lcuuer leve l  ones. The ma jo r i t y  o f  s t o r i e s  took 

approximately 20 minutes t o  code, although very short  ones could be 

coded i n  under 10 minutes and lengthy ones took over an hour t o  

read and code. F ina l  data were co l lec ted  over a three month 

period, w i t h  a t o t a l  o f  about 200 hours o f  reading and coding. 



CHAPTER FOUR 

Results and Discussion 

Complete data were coded f o r  158 s to r y  fami l ies  from the Ginn 

ser ies  and 109 from the Language Patterns ser ies,  f o r  a t o t a l  of 

267 fami l  ies. Unless otherwise stated, these are the number o f  

cases being reported i n  the fo l low ing  discussions f o r  each ser ies.  

Refer t o  Appendix D f o r  the number o f  s t o r i e s  coded per book. For 

the Ginn series, 4 non- f ic t iona l  and 144 f i c t i o n a l  s t o r i e s  were 

coded, and f o r  the Language Patterns ser ies  1 non- f ic t iona l  and 105 

f i c t i o n a l  s t o r i e s  were coded. 

Freauencr o f  Main Characters 

For characters where sex was designated, i n  the Ginn ser ies  

there were 95 (4W.l female and 115 (5%) male main characters and 

i n  the Language Patterns there were 88 (54%) female and 76 (46%) 

male ( re fe r  t o  Table 3 f o r  frequencies o f  a1 1 types of main 

characters). When these resu l  t s  are compared t o  previous research 

( re fe r  t o  the summary o f  research i n  Table 1 - Chapter 21, the 

outstanding feature i s  that  f o r  the f i r s t  time females hove been 

found t o  outnumber males i n  a reading series, w i t h  a r a t i o  o f  

94446 i n  the Language Patterns. The r a t i o  o f  females t o  males i n  

the Canadian populat ion i s  50.3 : 49.7 ( S t a t i s t i c s  Canada, 1984a). 

I n  a l l  s t o r i e s  there were a t o t a l  of 393 main characters, 210 

(53.4%) female, 164 (41.7%) male and 19 (4.8%) sex unknown. I n  

both ser ies  ch i ldren occurred f a r  more f requent ly  as main 

characters than d i d  adu l ts  (see Figure 1). Considering the 

proport ions of human characters, i n  the Ginn ser ies  the r a t i o  of 

c h i l d  t o  adul t  was 156 : 28 and i n  the Language Patterns 110 : 29. 



Table 3 
Frequency o f  Main Characters 

Language To ta l  
Ginn Pat te rns  Star i es 

Main charac ters  

G i r l  
BOY 
Adul t  female 
Adu l t  male 

Inamimate character  
f emal e - 
ma1 e - 
sex undetermined - 

Fantasy character  
f emal e 
ma1 e 
sex undetermined 

Animal female c h i l d  
male c h i l d  

Animal c h i l d  sex 
undetermined 

Animal female adu l t  
male adu l t  

Animal a d u l t  sex 
unde termi ned 



I 
Children I 

I 
Adults 

F E u a g e  Patterns 

Girl Adult Adult 
Female Male 

Figure 1 
Age and Sex Proportions of Human Main Characters 
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Types o f  Fami l ies  

The p ropor t i ons  o f  human, animal and fan tasy  fami 1 i e s  were 

cons is tent  f o r  both ser ies ,  and f o r  t o t a l  s t o r i e s  numbered 68.% 

human, 5.2% animal and 26.2% fan tasy  (see Table 4 ) .  

Locat ions  o f  Fami \ i e s  

The m a j o r i t y  o f  f a m i l i e s  were not  l oca ted  i n  Canadian s e t t i n g s  

(see Table 5 ) .  There were, however, considerably fewer fami 1 i e s  

c l e a r l y  l oca ted  i n  the Un i ted  Sta tes  than i n  Canada. The greates t  

p ropor t i on  o f  s t o r i e s  descr ibed a  vague l o c a t i o n  not  s p e c i f i c a l l y  

i d e n t i f i a b l e  as Canada or  the Un i ted  States,  a  generic s e t t i n g ,  but  

t y p i c a l  o f  Nor th  America (41 -6% o f  t o t a l  s t o r i e s ) .  

I f  these types o f  s t o r i e s  were presented t o  a  wide range o f  

educational communities i n  Nor th  America, they would l i k e l y  be 

vaguely f a m i l i a r  t o  many o f  the p u p i l s ,  al though t h e i r  l o c a t i o n s  

would not  be s p e c i f i c a l l y  i d e n t i f i a b l e .  These s t o r i e s  seemed t o  

take place anywhere and nowhere i n  p a r t i c u l a r .  T h i s  presenta t ion  

o f  community does not  provide p u p i l s  w i t h  in format ion  about the 

v a r i e t y  o f  l i f e s t y l e s  tha t  e x i s t  i n  Canada. There was no o v e r a l l  

concept o f  how c m u n i t e s  e x i s t i n g  i n  these s t o r i e s  r e l a t e  

s p e c i f i c a l l y  t o  Canada. When a  generic l o c a l e  e x i s t s  i n  a  la rge 

p ropor t i on  o f  the s t o r i e s ,  in format ion presented i s  not  

representa t ive  o f  the provinces or  reg ions  o f  Canada ( e . g . ,  west, 

p r a i r i e s ,  nor th ,  east and east coast) .  
-- 

The propor t  ion o f  s t o r  i e s  located i n  other  spec i f  i ed  c u l t u r e s  

(16.5% o f  t o t a l  s t o r i e s )  was s i m i l a r  t o  the p ropor t i on  located i n  

Canada. Locat ions s p e c i f i e d  i n  t h i s  way prov ided the l ea rne rs  w i t h  

.- 
some in format ion  about areas i n  the r e s t  o f  the wor ld.  Examples o f  



Table 4 
Types of Fami 1 i es 

Language To ta l  
Ginn Pat terns S to r ies  

Type f %  f %  f %  

Human 108 68.4 75 68.8 183 68.5 

An imal 9 5.7 5 4.6 14 5 .2  

Fan t asy 41 25.9 29 26.6 70 26.2 

Tota l  158 100.0 109 100.0 267 100.0 



T a b l e  5 
Locat ions  o f  Famil  i e s  

Language T o t a l  
l j inn Pat  t e r n s  S t o r  i e s  

Loc a t i  on f %  f %  f % 

Can ad  i  an 24 15.2 19 17.4 43 16.1 

Uni t e d  S t a t e s  10 6.3 1 0.9 11 4.1 

N o r t h  American 70 44.3 41 37.6 111 41.6 

Other s p e c i f i e d  29 18.4 16 14.7 45 16.9 
c u l t u r e  

Non-spec i f i ed  25 15.8 32 29.4 57 21.3 
cu l  t u r e  

T o t a l  158 100.0 109 100.0 267 100.0 
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Scotland, Greece, Hol land, Denmark, Norway, Russia, China, Japan, 

U i e t  Nam, I n d i a ,  P h i l l i p i n e s ,  Macedonia, I s r a e l ,  Hawaii, the 

Caribbean Is lands,  and Polynesia. The remain ing s t o r i e s  e i t h e r  took 

place i n  l o c a t i o n s  tha t  were not i d e n t i f i a b l e ,  or  were fantasy 

s t o r i e s  w i t h  no r e a l i s t i c  l o c a t i o n  ( 2 1 . X  o f  t o t a l  s t o r i e s ) .  No 

d i s t i n c t i o n  was made between h i s t o r i c a l  s t o r i e s  or  those occu r r i ng  

i n  present t imes. 

Resu l ts  found i n  t h i s  study are s i m i l a r  t o  r e s u l t s  found by 

Lorimer (1984) f o r  s e r i e s  pub l ished by American companies and used 

i n  Canada. O f  the f i c t i o n a l  s t o r i e s ,  Lorimer found by f a r  the 

greates t  p ropor t i on  o f  s t o r i e s  t o  be loca ted  'anwhere i n  Nor th  

America'. T h i s  was f o l l w e d  by 'other count r ies ' ,  'Uni ted States'  

- 
( o r  l i k e l y  the U.S.1 and 'Canada" ( o r  l i k e l y  Canada). Lorimer 

found tha t  the n o n - f i c t i o n a l  s t o r i e s  had a  h igher p ropor t i on  o f  

- 
Canadian s e t t i n g s  than f i c t i o n a l .  (The present study d i d  not  

compare these two types o f  s t o r i e s . )  He po in ted  out tha t  the h igh  

p ropor t i on  of generic f i c t i o n a l  s t o r i e s  a1 lows easy t rans fe r  o f  

s t o r i e s  t o  other  e d i t i o n s  o f  the s e r i e s  marketed by m u l t i n a t i o n a l  

p u b l i s h i n g  companies i n  d i f f e r e n t  count r ies .  By us ing  a  la rge 

p ropor t i on  of generic f i c t i o n a l  s t o r i e s ,  the p u b l i s h i n g  company 

- then o n l y  has t o  vary p a r t  o f  the s t o r i e s  (most ly  n o n - f i c t i o n a l )  t o  

s u i t  va r ious  coun t r i es ,  (eg. Canada, Un i ted  Sta tes  or  A u s t r a l i a ) .  

E t h n i c i t y  o f  Fami l i es  

Animal f a m i l i e s  were not  coded, as they were not  app l icab le  i n  

t h i s  category, E t h n i c i  t y  was i d e n t i f i a b l e  f o r  146 fami 1 i e s  i n  the 

Ginn s e r i e s  and 102 f a m i l i e s  i n  the Language Pa t te rns  s e r i e s  f o r  a  

t o t a l  o f  248 s t o r y  f a m i l i e s .  Refer t o  Appendix E f o r  d e t a i l e d  

l i s t s  o f  census e t h n i c i t i e s  tha t  are inc luded i n  each o f  the s t o r y  



coding categories o f  Table 6. 

Abor ig inal  fami l ies ,  inc lud ing I n u i t ,  Metis, Status and 

Non-status Indians were over-represented i n  number compared t o  the 

Canadian populat ion i n  both ser ies.  Overal l  these f am i l i es  

comprised 7.1% of  t o t a l  s to ry  fami l ies ,  whereas they number 1.7% o f  

the Canadian populat ion. Th is  ethnic group had the highest 

v i s i b i l i t y  i n  the reading textbooks o f  a l l  groups when compared t o  

t h e i r  r e l a t i v e  proport ions i n  the populat ion. Oinn had a 

subs tan t ia l l y  greater proport ion of Abor ig inal  f am i l i es  (8.9A) than 

d i d  Language Patterns (4.6%). 

The Anglo category used i n  coding the s t o r i e s  i s  misleading, 

as i t  includes only those f am i l i es  where an Anglo her i tage was 

e x p l i c i t l y  i den t i f i ed .  At f i r s t  glance, i t  would appear that  the 

Anglo group was great1 y under-represented i n  the readers 43.0% o f  

t o t a l  s to r ies )  compared t o  the Anglo populat ion of Canada (40.2%). 

However, the category 'no e thn ic i  t y  ident i f  ied' included a1 1 of 

those f am i l i es  where e t h n i c i t y  was not i den t i f i ed ,  but where the 

fami ly  members e i t he r  looked l i k e  Caucasians or Caucasian fantasy 

people, where humans were a l l  located i n  a present day North 

Anerican s e t t i n g  and where a l l  characters spoke English. These 

characters represent an angl ic ized soc ie ty  even i f  i t  i s  not s ta ted 

e x p l i c i t l y  that  t h i s  i s  t he i r  her i tage, as they were 

indist inguishable from Anglo characters and they spoke on1 y 

English. Taking t h i s  group i n t o  consideration, (55.8% of  the t o t a l  

s to r ies )  i n  addi t ion t o  the Anglo group i t s e l f  (3.0%), there were a 

t o t a l  o f  58.8% angl i c i zed  fami 1 ies  which i s  by f a r  the greatest 

ethnic group i n  the s tor ies ,  and over-representative of the large 

populat ion o f  Anglo f am i l i es  i n  Canada (40.2%). 



Table 6 
E t h n i c i t y  of Story Fami l ies Com~ared t o  Canadian P o ~ u l a t i o n  

' Language Total Can ad i an 
Ginn Patterns S to r ies  Population 

Ethn ic i  t y  f % f % f %  f %  

Not appl i cable 12 7.6 7 6.4 19 7.1 - - 
Abor ig inal  14 8.9 5 4.6 19 7.1 0.41 1.7 
Anglo 3 1 .9 5 4.6 8 3.0 9.67 40.2 
Franco - - - - - - 6.44 26.7 
European 12 7.6 4 3.7 16 6.0 4.65 19.3 

Afro-North American 16 10.1 3 2.8 19 7.1 0.05 0.2 
-Other 2 1.2 4 3.7 6 2.2 - - 

Asian (eastern) 12 7.6 5 4.6 17 6.4 0.60 2.5 
Hispanic (La t i n  h e r . )  5 3.2 - - 5 1.9 0.12 0.5 
Ambiguous E thn ic i  t y  4 2.5 - - 4 1.5 - - 
No E t h n i c i t y  I d e n t i f i e d  75 47.5 74 67.9 149 55.8 - - 
Other Spec i f  i ed 3 1.9 2 1.8 5 1 .9 0.18 0.8 

Ethnic i  t y  
Other Or ig ins - - - - - - 0.12 0.5 
Mu1 t i p l e  Spec i f ied - - - - - - 1.84 7.6 

Orig ins 

Total  158 100 109 100.1 267 100 24.08 100 
fam fam fun m i l l  ion 

peop 1 e 

Note. Data on Canadian populat ion taken from: 1981 Census of  Canada 
Catalogue 92-911 Table 1.  Frequency of  Canadian populat ion i s  i n  
m i  11 ions. 



Considering that  26.7/, o f  the populat ion o f  Canada i s  French 

speaking, i t  i s  su rp r i s ing  and alarming that  there was not one 

s to r y  about a French Canadian fami ly  i n  e i t he r  o f  the reading 

ser ies  studied. Th is  t o t a l  lack o f  s t o r i e s  about French Canadians 

or French people from any other par t  o f  the wor ld  indicates a 

disrespect f o r  the not ion o f  two founding nat ions of Canada 

embedded i n  the cons t i tu t ion .  That a group of  people comprising 

over one quarter of the populat ion of the nat ion should be 

completely ignored indicates a lack o f  concern f o r  por t raya l  o f  

representat ive cu l tu re .  S to r ies  about French Canadians i n  reading 

textbooks woul d prov i de Engl i sh speak i ng pup i 1 s wi t h  i n f  ormat ion 

about a cu l tu re  that  funct ions as a major con t r ibu t ing  inf luence i n  

Canadian society,  and would give a c learer  perspective o f  the 

presence of t h i s  major group. I n  considerat ion of the ob ject ive 

s ta ted by the government o f  Canada t o  support the pos i t ion  o f  a 

.mult i-ethnic cu l tu re  w i t h i n  a b i - l i ngua l  framework' (Cafik, 19781, 

inc lud ing French cu l tu re  w i t h i n  the Engl ish program would be an 

appropr i ate educat i onal goal . 
European ethnic backgrounds other than French were 

underrepresented i n  number i n  the s to ry  f am i l i es  (6.0% of t o t a l  

s to r ies )  compared t o  the Canadian populat ion (19.Z) .  The range of  

European e t h n i c i t i e s  was underrepresented as we l l .  Ethnic groups 

tha t  were included were Greek, Dutch, Danish, Norwegian, I t a l i a n ,  

Swiss, German, Spanish and Russian (categorized as European i n  t h i s  

study). 

The f i v e  largest  groups of  ethnic o r i g i n  i n  Canada reported i n  

the 1981 census were B r i t i s h  (40.2%), French (26.7A), German 



4 ,  I t a l i a n  (3.1%)) and Ukrainian ( 2 . a ) .  German and 

I t a l i a n  ethnic groups have been represented i n  the s to r ies ,  but 

there was no mention o f  the Ukrainian populat ion. 

Three groups that  were s l i g h t l y  over represented i n  number i n  

the s t o r i e s  compared t o  the populat ion o f  Canada were Asian, A f ro  

( inc lud ing North h e r  ican Blacks, A f r i can  and other Blacks) and 

Hispanic. The proport ion o f  Asian f am i l i es  i n  the s t o r i e s  (6.4%) 

was near ly  three times the proport ion i n  the Canadian populat ion 

(2.5%) . The range o f  Asian ethnic groups was r ~ p r e s e n t a t i v e ,  

inc lud ing Chinese, Japanese, P h i l l i p i n e ,  Vietnamese and East 

Indian. The propor t ion o f  A f ro  fami l  i es  ( 9 . Z  of  t o t a l  fami l  ies) ,  

was closer t o  the proport ion o f  that  ethnic group i n  the United 

States where i n  1983 they cons t i tu ted  12% of  the populat ion (U.S. 

Department of Conmerce, 19851, than i n  Canada where they 

cons t i tu te  only 0.2%. Since the publ ish ing companies f o r  the 

ser ies  are based i n  the Uni ted States, Canadian educational trends 

are c lose ly  t i e d  t o  those i n  the U.S., and t h i s  may be an 

ind ica t ion  o f  U.S. based e f f o r t s  f o r  the inc lus ion of Blacks. 

Hispanic f am i l i es  cons t i tu te  1.9% of  the s to r y  fami l ies ,  whereas 

t h e i r  propor t ion i n  the Canadian populat ion i s  lawer, 0.5%. 

The category 'other spec i f ied  e t h n i c i t y e  includes West Asia, 

North A f r i c a  ( inc lud ing  Arab countr ies) and the Pac i f i c  Islands. 

There were only f i v e  f am i l i es  i n  t h i s  category but t h i s  cons t i tu ted  

l.QA of the t o t a l  s t o r y  f am i l i es  whereas t h i s  group comprises only 

0.8% of  the populat ion o f  Canada, g i v i ng  them f a i r  representation. 

There were no mul t i -e thn ic  f am i l i es  i n  the s t o r i e s  ( f am i l i es  

w i t h  greater than one reported ethnic background), which i s  h i gh l y  

unrepresentative o f  Canada, where t h i s  group cons t i tu tes  7.6% of 



the populat ion according t o  the census. 

The number of human and fantasy fami l ies  were compared f o r  

d i f f e r e n t  e t h n i c i t i e s ,  but no s t rong trends were evident (see Table 

7). The only two categories not represented were North h e r i c a n  

Black fantasy f am i l i es  and Hispanic fantasy fami l ies .  A l l  other 

c u l t u r a l  groups were represented i n  both human and fantasy s t o r i e s  

(w i th  one exception, there were no French f am i l i es  o f  e i ther  type). 

Summary of  ~ o r t r a r a l  o f  ethnic it^. Overal l ,  e t h n i c i t y  was 

i d e n t i f i e d  f o r  95 f am i l i es  (35.M o f  the t o t a l ) .  For 149 f am i l i es  

(55.8%) there was no e t h n i c i t y  iden t i f i ed ,  but charac te r i s t i cs  were 

1 i ke a North h e r  ican angl i c  ized cu l  ture. Th is  1 

presented a vague ethnic content, u n c m i t t e d  t o  

information. For four f am i l i es  (1.W.) e t h n i c i t y  1 

could not be s p e c i f i c a l l y  coded. For the remaini 

(7.1%), inc lud ing 14 animal fami l ies ,  i t  was not 

arge proport ion 

d e t a i l  or spec i f i c  

was ambiguous and 

ng 19 fami l  i es  

appl i cab1 e and not 

coded. There are many more spec i f i c  ethnic backgrounds i n  Canada 

than were represented i n  the s to r ies ,  although s to ry  fami ly  

e t h n i c i t i e s  ranged through a l l  the broad categories of the coding 

system. The one exception was that  no Francophone fam i l i es  were 

portrayed. 

The largest  proport ion of these s t o r i e s  d i d  not por t ray an 

i d e n t i f i a b l e  e thn i c i t y .  Lorimer (1984) cont rasts  t h i s  type of  

reading ser ies,  where there i s  l i t t l e  spec i f i c  Canadian cu l tu re  or 

s i g n i f i c a n t  r e a l i t i e s ,  t o  a ser ies  where 'a complex statement 

emerges about the in te rac t ion  of ind iv idua ls  w i t h  the social  , 

process' (p. 8). He explains that  

ce r ta i n  advantages f o l l ow  from spec i fy ing the soc ia l  
i d e n t i t y  o f  the characters. The var ious ind iv idua ls  
c l e a r l y  belong t o  a given c m u n i t y  w i t h  i t ' s  



i nhe r i t ed  boundaries. Th is  al lows f o r  a  discussion 
of the 1  im i ta t ions  of one sot of values or one 
cu l tu re  on the one side and, on the other side, o f  
p lu ra l i sm and mu l t i cu l t u ra l i un '  (p. 9 ) .  

Not only are the pup i l s  who are reading the s t o r i e s  exposed t o  

some c u l t u r a l  information about ethnic groups that  are e x p l i c i t l y  

portrayed, but the types of  in te rac t ions  i n  the s t o r i e s  that  have 

r e a l i s t i c  por t raya l  are o f ten deal ing w i t h  l i f e  s i t ua t i ons  that  

people i n  a  mu l t i - cu l tu ra l  environment are l i k e l y  t o  encounter. 

The i n d i v i d u a l i t y  of the s to ry  characters w i t h i n  the context of the 

I n  a  study on two reading ser ies  done by 

(19781, r e s u l t s  showed tha t  i n  the ser ies  pub 

va r i e t y  of e ight  ethnic m ino r i t y  groups were 

d i s t i n c t i v e  and integrated i n  33% of  the s to r  

s to r y  community becomes meaningful and r e a l i s t i c .  

Lor imer and Long 

1  ished by Nelson a  

i nc 1  uded as both 

ies, whereas Ginn 

of s to r ies .  Lorimer and portrayed on1 y  Blacks and Nat ives i n  Y% 

Long suggest that  the por t raya l  o f  ethn 

i s  r e f l e c t i v e  o f  American consciousness 

mu1 t i - cu l  t u ra l  ism. 

Adul ts  i n  Fami l ies 

The adul t  cons t i t u t i on  of fami 1  ies  

ser ies  (see Table 8  f o r  a  complete l i s t  

i c  groups i n  the Ginn ser ies  

ra ther  than Canadian 

was consistent between the 

of  a l l  adu l t  cons t i tu t ions  

present i n  both ser ies) .  I n  both ser ies  the range of adul t  

cons t i tu t ions  included nuclear fami l ies ,  s ing le  parent fami l ies ,  

extended w i t h  two and one parent and a  va r i e t y  of other r o l e s  f o r  

heads of  f am i l i es  (eg, grandparents, aunt, uncle an other) .  

Fami l ies w i t h  a  male and a  female parent present were the most 

frequent type (48.4% inc lud ing two parents extended where other 

adu l ts  l i v e d  w i t h  the fami ly ) .  Th is  i s  a lso the modal case i n  the 



Table 7 
Number o f  Human and Fantasy Fami l ies i n  Relat ion t o  E t h n i c i t r  

Language Total  
G i  nn Pat terns Stor i as 

E thn ic i  tr Hum Fant Hum Fant Hum Fant 

Abor i p i  nal  

Anglo 

Franco 

European 

Afro-N. American 

-other 

As i an 

Hispanic 

Ambiguous e t h n i c i t y  

No c t h n i c i t y  
i d e n t i f i e d  

Other spec i f i ed 
e thn i c i  t y  

Tota l  108 38 75 27 183 65 



T a b l e  8 
A d u l t s  i n  Fami ly  

Language T o t a l  
Gi nn , Pat  t e r n s  S tor  i  e s  

Adul t s  f %  f  % f %  

Mother & Father  61 38.6 39 35.8 100 37.5 

Mother & Father  19 12.0 10 9.2 29 10.9 
Ex tended 

Mother o n l y  28 17.7 17 15.6 45 16.9 

Father  o n l y  23 14.6 16 14.7 39 14.6 

F a t h e r  & 1 0.6 1 0.9 2 0.7 
Stepmother 

S i n g l e  Mother 6 3.8 3 2.7 9 3.3 
Ex tended 

S i n g l e  F a t h e r  3 1.9 2 1.8 5 2.0 
Ex tended 

Man & Woman 8 5.1 12 11.0 20 7.5 

Grandmother 3 1.9 1 0.9 4 1.5 

Grandfather  1 0.6 4 3.7 5 1.9 

Grandmother & 2 1.3 1 0.5' 3 1.1 
Grandf a t h e r  

Aunt 2 1.3 - - 2 0.7 

Uncle - 1 0.9 1 0.4 - 

Aunt & Uncle - - 1 0 .? 1 0.4 

Uncle & - - 1 0.9 1 0.4 
Grandmother 

No a d u l t s  1 0 . d  - - 1 0.4 

T o t a l  158 100.0 109 99.9 267 100.2 
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Canadian popu la t ion  according t o  the census, where f a m i l i e s  w i t h  an 

adu l t  male and an adu l t  female number 5.61 m i l l i o n ,  or  88.8% of  

t o t a l  f am i l i es .  One reason why the p ropor t i on  o f  t h i s  group mar be 

much lower i n  the s t o r y  f a m i l i e s  than i n  the Canadian populat ion,  

i s  t ha t  i n  coding a d u l t s  i n  the fam i l y ,  a l l  f a m i l i e s  where on ly  one 

parent was mentioned e x p l i c i t l y  were coded as s i n g l e  parent 

f a m i l i e s ,  even though the other  parent mar have ex is ted .  Single 

parent f a m i l i e s  then inc luded a l l  f a m i l i e s  where i t  was e x p l i c i t l y  

s t a t e d  t h a t  o n l y  one parent  was present,  and a l l  f a m i l i e s  where 

on ly  one parent was mentioned. I n  the s t o r i e s ,  the p ropor t i ons  o f  

female s i n g l e  parents (20. 

parents (17.3/. o f  t o t a l  s t  

other  i n  both ser ies .  Th i  

popu la t ion  where female s i  

2% o f  t o t a l  s t o r i e s )  and male s i n g l e  

or  ies)  were approximate1 y  equal t o  each 

s  i s  not  the case i n  the Canadian 

ng le  parents number 0.59 m i l l  ion (9.3A o f  

t o t a l  f a m i l i e s )  and male s i n g l e  parents  number 0.12 m i l l i o n  (1.YA 

o f  t o t a l  fami 1 ies)  . Both female and male s i n g l e  parents were over 

represented i n  the s t o r y  f a m i l i e s  compared t o  the Canadian 

popu la t ion ,  females by over two times and males by over n ine  times. 

Refer t o  F igure 2  f o r  comparative diagrams o f  t h e i r  p ropor t ions .  

I t  i s  d i f f i c u l t  t o  compare the p ropor t i on  o f  s i n g l e  parent f a m i l i e s  

i n  t h i s  study t o  past  s tud ies  beause d i f f e r e n t  s tud ies  have used 

d i f f e r e n t  c r i t e r i a  f o r  coding f a m i l i e s .  

The remaining ca tegor ies  o f  a d u l t s  present were f a i r l y  evenly 

d i s t r i b u t e d ,  w i t h  a  v a r i e t y  o f  f a m i l y  c o n s t i t u t i o n s  represented. 

Resu l ts  o f  t h i s  s tudy (having a  v a r i e t y  o f  parenta l  c o n s t i t u t i o n s  

por t rayed) were s i m i l a r  t o  r e s u l t s  found i n  past  research done by 

Kealey (1980) and Sutton (1981). Both o f  these researchers po in ted  

out tha t  p o r t r a y i n g  a  v a r i e t y  o f  types o f  f a m i l i e s  g ives  c h i l d r e n  



1 Adult Female and 
Adult Male Alone 

Story Families 2 Adult Female and 
Adult Male Extended 

5 6 
3 Female Parent Alone 

4 Female Parent Extended 

5 Male Parent Alone 

6 Male Parent Extended 

Canadian Families 

Figure 2 

Adults in Families: Story 

Compared to Canadian Families 

Note. Data on Canadian fami l ies  i s  taken from 1981 
Census of Canada Catalogue 92-935, Table 1 and Table 5. 
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i n fo rmat ion  about successful  f u n c t i o n i n g  w i t h i n  d i f f e r e n t  f a m i l y  

const i t u  t ions. 

Step-parents. There were on ly  two f a m i l i e s  w i t h  a  male 

parent and step-mother (one i n  the Ginn s e r i e s  and one i n  Language 

Pat te rns  se r ies )  and no f a m i l i e s  w i t h  a  female parent and 

step- father .  These s t o r y  f a m i l i e s  had many s i m i l a r  c h a r a c t e r i s t i c s .  

Both were extended f a m i l i e s ,  having a  grandmother and grandfather 

and i n  both cases the c h i l d  was an on1 y c h i l d .  Both s t o r i e s  deal t 

w i t h  negat ive i n t e r a c t i o n s  among f a m i l y  members, but  i n  both cases 

physical  a f f e c t i o n  and not  aggression was present between c h i l d  and 

adu l ts .  

Grandparents. T h i s  s tudy d i d  not  concentrate on po r t raya l  o f  

the e l d e r l y  i n  basal readers, however, grandparents w i t h i n  the 

fami 1  i e s  were coded. Out o f  267 t o t a l  fami 1  ies ,  42 ( i5 .74)  

f a m i l i e s  had one or  more grandparents l i v i n g  w i t h  them. For the 

t o t a l  f a m i l i e s  there were 490 a d u l t  f a m i l y  members, o f  which 53 

(10.8%) were grandparents. I n  a  prev ious  study done by Kealy 

(1980) on the p o r t r a y a l  o f  f a m i l i e s  i n  s i x  se r ies ,  he found tha t  

l e s s  than l2X o f  the charac ters  i n  s t o r i e s  were grandparents. 

Since s tud ies  have not used the same c r i t e r i a  t o  i d e n t i f y  the 

e l d e r l y  i n  read ing ser ies ,  f u r t h e r  f i n d i n g s  from d i f f e r e n t  s tud ies  

cannot be campared. A1 though the census does not  ident  i f  y  

grandparents, one can est imate the common age o f  grandparents. 

W i th in  the popu la t ion  o f  Canada (23.8 m i l l i o n  people t o t a l ) ,  2.1 

m i l l i o n  (9%) are aged 55-64 and 2.1 m i l l  ion (9%) are aged 65 and 

over, f o r  a  t o t a l  o f  18% of  the popu la t ion  over the age o f  55. I f  

one considered the percentages o f  a d u l t s  r a t h e r  than the t o t a l  

popu la t ion ,  t h i s  f i g u r e  would be even h igher .  



Aqe Groups o f  Ch i ld ren a t  Home 

The ages o f  c h i l d r e n  i n  the s t o r y  f a m i l i e s  were 

d i s p r o p o r t i o n a t e l y  h igh  i n  the category ' a l l  6-14 years o l d n ,  

c o n s t i t u t i n g  69.4% o f  t o t a l  f a m i l i e s  (see Table 9 ) .  These basal 

readers have been developed f o r  elementary age c h i l d r e n ,  hence the 

ages o f  the c h i l d r e n  i n  the s t o r i e s  are o f  t ha t  age group. A l l  but  

one o f  the other  age coding ca tegor ies  f o r  c h i l d r e n  were 

represented i n  the s t o r y  f a m i l i e s ,  g i v i n g  a  wide range o f  po r t raya l  

o f  ages o f  ch i l d ren .  Both s e r i e s  were s i m i l a r  i n  a l l  ca tegor ies  o f  

ages o f  ch i l d ren ,  i n d i c a t i n g  a  c l e a r  ta rge t  age group f o r  these 

read ing ser ies .  

Eighteen o f  the s t o r y  f a m i l i e s  (6.7%) cons is ted o f  on l y  a  

husband and w i f e  w i t h  no ch i l d ren ,  wh i l e  249 (93.Y/.) had ch i l d ren .  

I n  the Canadian popu la t ion ,  o f  the 6.33 m i l l i o n  f a m i l i e s ,  2.01 

m i l l i o n  (31.8%) do not  have c h i l d r e n  and 4.31 m i l l i o n  160.2%) have 

ch i l d ren .  The average repor ted  ages o f  mothers i n  two parent 

f a m i l i e s  ( f a t h e r s  were not  l i s t e d ) ,  s i n g l e  parent  mothers and 

s i n g l e  parent f a t h e r s  were 35% (under 35 years),  29% (35-441, 

20% (45-54) and 12% (55+). One may i n f e r  t h a t  f o r  many o f  these 

adu l t s ,  e s p e c i a l l y  the e l d e r l y  ones, t h e i r  c h i l d r e n  have grown and 

l e f t  home and they are c u r r e n t l y  categor ized as having no ch i l d ren .  

Basal reader f a m i l i e s  were c h i l d  o r i e n t e d  compared t o  the number o f  

f a m i l i e s  w i t h  c h i l d r e n  i n  the actual  popu la t ion .  

Numbers o f  Persons i n  the Fami l ies  

Overal l  , the numbers o f  persons per fami l y  were near l y  

i d e n t i c a l  f o r  both s e r i e s  and f o r  the Canadian popu la t ion  (see 

Table 10). 

These data are d isp layed g r a p h i c a l l y  i n  F igure 3. Note the 



Table 9 
Aqe Groups o f  Chi ldren at  Home: Story  Fami l i es  and Canadian Fami l ies  

Language Tota l  Canad i an 
G i  nn Pa t te rns  S t o r i e s  Populat ion 

E thn ic i  t y  f % f %  f % f % 

A1 1 18 years and over 
Sane 18 years and over 

and sane 17 years 
and younger 

A1 1 under 6 years 

A1 1 6-14 years 

A l l  15-17 years 

Some under 6 and 
some 6-14 years 

Some under 6 and 
some 15-17 years 

Some 6-14 and some 
15-17 years 

Some under 6 and 
some 6-1 4 and 
some 15-17 years 

To ta l  farni 1 i e s  111 100 80 100.1 191 100 4.3 99.9 
w i t h  c h i l d r e n  m i l l i o n  

peop 1 e 

Note. Data on Canadian popu la t ion  taken from: 1981 Census o f  Canada 
Catalogue 92-935 Table 3. Frequency o f  Canadian popu la t ion  i s  i n  
m i l l  ions. 



Table 10 
Number o f  Persons/Family: S tory  Fami l ies  and Canadian Famil i es  

Language Tota l  Canad i an 
G i  nn Pat te rns  Stor  i es Populat ion 

No. persons f % f % f % f % 

Tota l  no. 
persons 555' 356 91 5  20.5Pmill ion 

To ta l  no. 
fami 1  i e s  158 1  05' 267 6.33 

Average no. 
persons 3.5 3.3 3.4 3.3 
per f a m i l y  

Note. Data on Canadian popu la t ion  taken from: 1981 Census o f  
Canada Catalogue 92-935 Table 2. Frequency o f  Canadian 
popu la t ion  i s  i n  m i l l i o n s .  



Story Families 
Canadian Families 

4 5 6 7 8.+ 
Number of Persons 

Figure 3 

Size of Families: Story 
Compared to Canadian Families 

Note. Data on Canadian f a m i l i e s  i s  taken from 1981 
Census of Canada Catalogue 92-935, Table 2. 
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s l  i g h t  over-representat ion o f  three person fami 1 i e s  i n  the s t o r i e s ,  

i n  assoc ia t ion  w i t h  the under-representat ion o f  2 and 4 person 

fami 1 ies.  

Rat ins  of Family Socia l  S i t u a t i o n  

Family soc ia l  s i t u a t i o n  r a t i n g  r e f e r s  t o  the neighbour l iness 

between the fam i l y  members and other  people i n  t h e i r  environment. 

Rat ings were s i m i l a r l y  d i s t r i b u t e d  f o r  both se r ies ,  w i t h  the modal 

r a t i n g  being the neu t ra l  category (see Table 11). Lower 

p ropor t i ons  o f  p o s i t i v e  and negative soc ia l  s i t u a t i o n s  were present 

f o r  the fam i l i es ,  w i t h  no extremely p o s i t i v e  and o n l y  3.0% 

extremely negat ive r a t i n g s .  

Trends i n  soc ia l  s i t u a t i o n  i n  r e l a t i o n  t o  a d u l t s  i n  the s t o r y  

f a m i l i e s  have been examined (see Appendix F) and no excep t iona l l y  

h igh  or  low propor t i ons  have been noted. Each category o f  ' adu l t s  

i n  f ami 1 Y' ranges through posi t i ve, neu t ra l  and negat ive soc i a1 

s i t u a t i o n  r a t i n g s  f o r  both se r ies ,  w i t h  the mode a t  neu t ra l  i n  a l l  

cases. 

Rat ina o f  Family Members' I n t e r a c t i o n s  

Fami ly  members' i n t e r a c t i o n s  r a t i n g  r e f e r s  t o  the a f f e c t i v e  

r e l a t i o n s h i p s  among members o f  the fam i l y .  The modal r a t i n g  f o r  

both s e r i e s  was neu t ra l  (79.4% of  t o t a l  cases), w i  t h  r a t i n g s  

rang ing through a l l  o f  the ca tegor ies  (see Table 12). Only two 

cases were extremely p o s i t i v e  and one extremely negat ive.  

Approximately equal numbers o f  f a m i l i e s  were r a t e d  p o s i t i v e  (11.W: 

o f  t o t a l  s t o r i e s )  and negat ive ( 8 . Z  o f  t o t a l  s t o r i e s ) .  

Trends i n  a f f e c t i v e  i n t e r a c t i o n s  i n  r e l a t i o n  t o  a d u l t s  i n  the 

fami l y  were examined, and f o r  a1 1  types o f  parenta l  const i t u t  ions 

the modal r a t i n g  was neu t ra l  (see Appendix GI. Each category o f  



Table 11 
Rat ins  of Family Social  S i tua t ion  

Language Tota l  
Gi nn Pat terns Star i  es 

S o c i a l s i t u a t i o n  f % f X f % 

Extremely pos i t i ve  - - - - - - 
Posi t  ive 29 18.4 13 11.9 42 15.7 

Neutral  92 58.2 69 63.3 161 60.3 

Negat i ve 31 19.6 25 22.9 56 21.0 

Extremely negative 6 3.8 2 1.8 8 3.0 

Tota l  158 100.0 109 99 .? 267 100.0 



Table 12 
Rat ins  of Family Members' I n te rac t ions  

Language Tota l  
Gi nn Pat terns Stor i  es 

Members' in teract ions  f  % f % f % 

Extremely pos i t i ve  1 0 - 6  1 0.9 2 0.7 

Posi t  ive 20 12.7 10 9 .2  30 11.2 

Neutral  122 77.2 90 82.6 212 79.4 

Negative 14 8.9 8  7.3 22 8 . 2  

Extremely negative 1 0.6 - - 1 0.4 

To ta l  158 100.0 109 100.0 267 100.0 
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f a m i l y  was represented i n  a l l  i n t e r a c t i o n  r a t i n g  ca tegor ies  f o r  the 

Ginn se r ies .  For the Language Pa t te rns  s e r i e s  no f a m i l y  

i n t e r a c t i o n s  were r a t e d  'extremely negative' ,  bu t  a l l  f a m i l y  

ca tegor ies  were represented i n  a l l  the other  i n t e r a c t i o n  

categor i es. 

I n  past s tud ies  done by Kealey (1980) and Sutton (19811 

d i f f e r e n t  f a m i l y  c o n s t i t u t i o n s  were found t o  f u n c t i o n  success fu l l y  

as i n  t h i s  study. A l t e r n a t i v e l y ,  Lorimer and Long (1?7?/80) found 

the opposi te.  I n  the two s e r i e s  they studied,  a 1  arge p ropor t i on  

o f  the s i n g l e  parent f a m i l i e s  were por t rayed as problemat ic ,  and 

maladjustment was f i r m l y  associated w i t h  c l a s s  and f a m i l y  type. 

Physical A f fec t i on  and A ~ ~ r e s s i o n  

Physical  i n t e r a c t i o n s  i n v o l v i n g  a t  l e a s t  one member o f  the 

f a m i l y  were coded, i n d i c a t i n g  whether a f f e c t i o n  or  aggression was 

involved, and between which s t o r y  charac ters  i t  took p lace (see 

Appendix 5 f o r  def i n  i t ions  o f  ph rs i  ca l  a f f e c t  ion and aggressi on and 

Appendix C f o r  coding categor ies) .  For a  phys ica l  i n t e r a c t i o n  t o  

be r a t e d  as present i t  had t o  occur a t  l e a s t  one time between the 

p a i r  o f  charac ters  i nd i ca ted  (e.g., i f  a f f e c t  ion occurred twice 

between a  female adu l t  and a  male adu l t  i n  one s t o r y ,  the r a t i n g  

would s t i l l  on l y  i nd i ca te  present,  not  t ha t  i t  occurred more than 

one t ime). Animal and fan tasy  f a m i l y  charac ters  were coded as 

f a m i l y  c h i l d r e n  and a d u l t s  i n  t h i s  category o f  the coding system. 

Por t raya l  o f  phys ica l  a f f e c t i o n  and aggression are summarized i n  

Table 13. 

There was much more physical  a f f e c t i o n  than aggression i n  the 

s t o r i e s .  For t o t a l  s t o r i e s ,  phys ica l  a f f e c t i o n  i n v o l v i n g  female 

f a m i l y  members or  females w i t h  animals and fan tasy  characters 



Tab1 e 13 
Number o f  S to r ies  Showina Physical A f fec t ion  or Aaaression 

Language Tot a1 
G i  nn Pat terns S to r ies  

A f f  A99 A f f  A99 Aff AQQ 
Type + % f %  f % f %  f % f %  

Chi ldren 

f emal e/f emal e 
ma1 elma 1 e 
f emal a h a 1  e 

Chi ld/Adul t 

f ma1 e/femal e 
f emal @/ma1 e 
ma1 e/f emal e 
ma1 e h a l  e 

Adul ts  

female/female 
ma1 e/mal e 
f emal elma1 e 

An i ma1 /Fun i 1 Y member 

Animal/female c h i l d  9 6 - -  7 6 - - 1 6 6 - -  
An imal/mal e ch i  1 d 1 2 8 4 3  8 7 - - 2 0 8 4 2  
Animal/female adul t 4 3 1 1  3 3 2 2  7 3 3 1  
Animal male adul t  3 2 1 1  2 2 2 2  5 2 3 1  

Fantasy eharacter/FuaiIy member 

Fan tcha r / f emo lech i l d  3  2  1 1 2 2 1 1  5 2 2 1  
Fant c h a r h a l e  c h i l d  1 1 6 4  1 1 1 1  2 1 7 3  
Fant char/female adul t  - - - - - - - -  - - - -  
Fant c h a r h a l e  adul t  - - 1 1  1 1 2 2  1 1 3 1  

Note. Physical in te rac t ions  occuring a t  l eas t  one time per 
story,  i n i t i a t e d  i n  e i t he r  d i rec t ion ,  between the l i s t e d  p a i r s  
o f  characters. Animal and fantasy c h a r a c t ~ r  f am i l i es  are coded 
here as fami ly  adu l ts  and chi ldren.  Tota l  f am i l i es  for 
Ginn = 158, f o r  Language Patterns = 109 and Tota l  S to r i es  = 267. 
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occured 59 times (34 f o r  Ginn and 25 f o r  Language Pat te rns) .  

I n t e r e s t i n g l y ,  there were no cases o f  phys ica l  i n t e r a c t i o n s  between 

two members o f  the group 'adu l t  female'. T h i s  was the on ly  f a m i l y  

member combination tha t  showed no a f f e c t i o n .  Also,  there were no 

cases o f  phys ica l  aggression between female fam i l y  members o f  any 

age. Female a d u l t s  tended t o  keep t h e i r  d is tance from each other 

i n  the s t o r i e s ,  and females i n  general tended t o  be non-aggressive. 

I n  t h e i r  study o f  two read ing se r ies ,  Lorimer and Long (1978) a l s o  

found no cases o f  phys ica l  a f f e c t i o n  between a d u l t  females, 

although near l y  every other  combination was present i n  26 t o t a l  

a f f e c t i o n a t e  i n te rac t i ons .  

Aggression between females w i t h  animals or  fantasy characters 

occurred on1 y  5 t imes ( 2  f o r  Ginn and 3 f o r  Language 

these f i v e  cases o f  aggression, the i n t e r a c t i o n  invo 

the female and her f a m i l y  three t imes and twice invo 

i n t e r a c t i o n s  between p e t s  and the female. 

For t o t a l  s t o r i e s  there were 59 cases o f  a f f e c t  

Pat te rns) .  I n  

ved a t tacks  on 

ved 

on be tween 

male fam i l y  members or  males and animals or  fan tasy  charac ters  ( 40 

f o r  Ginn and 19 f o r  Language Pat te rns) .  There was o n l y  one case o f  

physical  a f f e c t i o n  between adul t males. There was a  much higher 

incidence o f  phys ica l  aggression f o r  males than there was f o r  

females i n  the s t o r i e s ,  23 cases f o r  t o t a l  s t o r i e s  (17 f o r  Ginn and 

6 f o r  Language Pat te rns) .  Female physical  i n t e r a c t  ions were 92% 

a f f e c t  ion and 8% aggressi on, whereas ma1 es were 72% a f f e c t  i on 

and 28% aggression. 

There were no cases o f  aggression i n  the Language Pa t te rns  

s e r i e s  between male ch i l d ren ,  male c h i l d r e n  and male adu l ts ,  o r  

between animals and male ch i l d ren .  A l l  o ther  combinations 
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i n v o l v i n g  male characters had some incidences o f  aggression, 

i nc lud ing  a1 1  ca tegor ies  o f  the Ginn se r ies .  

There were 65 cases o f  phys ica l  a f f e c t i o n  between males and 

females f o r  the t o t a l  s t o r i e s  (48  f o r  Ginn and 17 f o r  Language 

Pat te rns) .  Both s e r i e s  had incidences o f  a f f e c t i o n  between a l l  

the combinations o f  female and male f a m i l y  members. There w e r e  

on l y  s i x  cases o f  aggression between females and males f o r  the 

t o t a l  s t o r i e s  ( th ree  f o r  Ginn and three f o r  Language Pat te rns) .  

Physical  i n t e r a c t i o n s  between females and males were 92% a f f e c t i o n  

and 8% aggression. O f  the s i x  cases o f  aggression, f i v e  were 

i n i t i a t e d  by males ( two rough hostage tak ings,  one boy k i c k i n g  

grandmother and mother unt  i 1 they were 'black and blue'  and one boy 

pushing a  g i r l  t o  beat her i n  a  race) .  The other  case invo lved a  

mother s t rapp ing  her son. 

Physical a f f e c t i o n  i n  the s t o r i e s  was most ev ident  

r e l a t i o n s h i p s  i n v o l v i n g  a  c h i l d  and some other  character 

adu l t  or  animal) and i n  the Ginn s e r i e s  a l s o  between adu 

i n  

( c h i l d ,  

1 t men and 

women. There was minimal aggression o v e r a l l  . Other s tud ies  have 

not  repo r ted  phys ica l  a f f e c t i o n  and aggression, so comparisons 

cannot be made. 

Occupations o f  A d u l t s  i n  the Story  Fami l ies  and i n  Canadian 

Fami 1 i e s  

Occupations f o r  adu l t  females (mothers) and adu l t  males 

( f a t h e r s )  i n  the s t o r i e s  tended t o  be r e s t r i c t e d  i n  range and low 

i n  number. 

Occupations f o r  females. Occupations f o r  adu l t  females were 

b i m o d a l  f o r  t o t a l  s t o r i e s ,  w i t h  the most f requent  be ing 

'homemaker' and 'farmer' (15 cases o f  each). Women were por t rayed 



i n  s i x  other types o f  occupations i n  Ginn and 5 others i n  Language 

Patterns, those occurr ing from one t o  three times each (see Table 

14). 

There were 16 CCDO (Canadian C lass i f i ca t i on  and Dic t ionary  of 

Occupations) employment categories not represented by women i n  the 

Oinn ser ies  and 17 not represented i n  the Languge Patterns. I n  the 

Canadian populat ion a l l  categories are represented by women and by 

men (see Table 15). Female occupational r o l e s  i n  the s t o r i e s  were 

r e s t r i c t e d  and outdated compared t o  the wide range of  work r o l e s  

f o r  women i n  present society.  S to r ies  that  could have involved a 

va r i e t y  o f  modern work themes instead repeated the stereotyped 

r o l e s  f o r  women of  look ing a f t e r  the fami ly  and producing food. 

Occupations f o r  males. A s im i l a r  s i t u a t i o n  ex is ted f o r  adul t  

males i n  the s to r ies .  The two predominant work r o l e s  f o r  males 

were 'farmer' (19 cases i n  t o t a l  s to r ies )  and 'fisherman/hunterm 

(15 cases i n  t o t a l  s to r ies ) .  There were 10 other occupations 

spec i f ied  f o r  males i n  the the Ginn ser ies  and 4 i n  the Language 

Patterns, those occurr ing from one t o  f i v e  times each. There were 

11 CCDO employment categories not represented by men i n  the Ginn 

ser ies  and 17 not represented i n  the Language Patterns. L ike 

female occupations, the range f o r  male occupations i n  the s t o r i e s  

was l i m i t e d  and out o f  date compared t o  the Canadian populat ion. 

The occupations o f  farming and f ishing/hunt ing were repeated over 

and over i n  the s t o r i e s  instead of a representat ion of the va r i e t y  

o f  work a c t i v i t i e s  o f  men i n  modern society. 

Unem~loment versus emoloment. According t o  the Canada 

Year Book , i n  1978 there were 8.85 m i l l i o n  women i n  Canada, of 



Table 14 
Occupat i onal Frequenc i es o f  S to ry  Female and Ma1 e Adul t s  

Language To ta l  
G i  nn Pat t e rns  S t o r i e s  

Occupation fem ma1 fem ma1 fem ma1 

Managerial ,  Admin. 
Natura l  Sc i ences, 

Engineer i ng and 
Mathematics 

Soc i a1 Sc i ences 
Occupations i n  Re l i g ion  
Teaching and Re1 a ted  

Occupat ions  
Medic ine and Heal t h  
A r t i s t i c ,  L i t e r a r y  
Sports ,  Recreat ion 
C l  e r  i ca1 Occupations 
Sales Occupations 
Serv i ce  Occupat ions  
Farming, H o r t i c u l t u r a l  

and Animal-Husbandry 
F i sh ing ,  Hunting, Trapping 
F o r e s t r y  and Logging 
M in ing  and Quar ry ing  

I n c l u d i n g  O i l  and Gas 
F i e l d  Occupations 

81/82 Processing Occupat ions 
Machining and  elated 

Occupations 
Product Fab r i ca t i ng ,  

Assembling and Repa i r ing  
Construct ion Trades 
Transport  Equipment Operat ing - 
Material-Hand1 i n g  and - 

Re1 a ted  Occupations 
Other C r a f t s  and Equipment - 

Operat ing Occupations 
Not E l  sewhere C l  ass i  f i ed - 
Homemaker 9 
Not i n  the labour fo rce  1 
No occupation mentioned 66 
Employment mentioned but  5 

occupation no t  i d e n t i f i e d  
Animal character  8 
Fantasy character  16 
No parent  i d e n t i f i e d  35 

To ta l  158 158 109 109 267 267 

Note. Occupation ca tegor ies  taken from: Canadian C l a s s i f i c a t i o n  
and D i c t i o n a r y  of Occupations, Volume I, Major Groups. 



Table 15 
Occupations of Males and Females: S to r ies  and Canadian Population 

S to r ies  Canad i an 
Males Females Males Females 

Occupation f %  f %  f %  f %  

1 1  Managerial, Adnin. - - - - -67 12 .18 3 
21 Natural Sc iences, - - - - .24 4 .03 1 

Engineering and math 
23 Soc i l l  Sciences - - - - .06 1 .06 1 
25 Occupations i n  Rel ig ion - - - - .01 <1 -01 <l 
27 Teaching and Rel.Occup. 2 1 1 1 .16 3 -22 4 
31 Medicine and Heal t h  2 1 1 1 .09 2 .29 5 
33 A r t i s t i c ,  L i t e r a r y  l b  2 1 3 2 .06 1 .04 1 
37 Sports, recreat ion 
41 C l  er i cal  Occupat ions - - - - .28 5 1.14 18 
51 Sales Occupat ions 4 3 1 1 .41 7 .29 5 
61 Service Occupations 5 3 3 2 .38 7 .45 7 
71 Farming, Ho r t i cu l t u ra l  19 12 15 9 .23 4 .08 1 

and Animal-Husbandry 
73 Fishing, Hunting, 15 10 2 1 -03 1 .01 (1 

Trapping 
75 Forestry and Logging 4 3 3 2 .05 1 .O1 <1 
77 Mining and Quarry ing - - - - .05 1 .O1 <1 

Inc lud ing O i l  and Gas 
F i e l d  Occupations 

81/82 Processing Occup. 2 1 - - .25 4 .08 1 
83 Machining and Rel.Occup. - - - - .21 4 .02 41 
85 Product Fabr icat ing,  - - - - .Sf 9 .I8 3 

Assembling & repa i r i ng  
87 Construction Trades 1 1  1 1 .55 10 .01 el 
91 Transport Equip. operat. 4 3 1 1 .31 5 .02 41 
93 Mater i a1 -Hand1 ing  and - - - - .I1 2 -04 1 

Re1 ated Occupat ions 
95 Other C ra f t s  and 1 1  - - .08 1 .02 <1 

Equ i pmen t Operat i ng 
99 Not Elsewhere 1 1  - - .07 1 .02 41 

Class i f i ed  
01 Hmemaker - - 15 9 - - - - 
02 Not i n  labour force 4 3 2 1 .93 16 3.00 48.4 
03 No occup. ment i oned 84 54 114 68 - - - - 
04 Employment mentioned 7 5 7 4  - - - - 

but occuo. not i d e n t i f i e d  
Total  working 62 31 4.81 3.20 
Total  e l i g i b l e  workers 157 1 69 5.74 6.20 
Percentaae workina 40 18 84 52 
a: Data on Canadian populat ion taken from: 1981 Census 
of  Canada Catalogue 92-935 Table 22. b: The census grouped 
two categor ies together (33 - a r t i s t i c ,  l i t e r a r y  and 
37 - sports, recreat ion) .  
Note. Frequency of the Canadian populat ion i s  i n  m i l l i ons .  
When <occurs, frequency i s  less  than .5 of  1% and cannot 
be rounded t o  1%. 
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which 3.82 m i l l i o n  (4JA) were employed, 0.41 m i l l i o n  ( 5 % )  were 

unemployed and 4.62 (52%) were not  i n  the labour fo rce .  Employed 

was de f ined  as 

a l l  persons who . . . d i d  any work f o r  pay or 
p r o f i t ,  e i t h e r  p a i d  work i n  an employer-employee 
r e l a t i o n s h i p  or  self-employment. A l so  inc luded 
unpaid f a m i l y  work c o n t r i b u t i n g  t o  the operat ion 
a  farm, business, o r  p ro fess iona l  p r a c t i c e  owned 
operated by a  r e l a t e d  member o f  the household. 

i s  
of 
o r  

I t  
a l s o  inc ludes persons who had jobs  but  were not  a t  
work due t o  i l l n e s s  or  d i s a b i l  i t y ,  personal or 
f a m i l y  responsib i  1 i t  ies ,  bad weather, labour 
d isputes  or  other reason. (p. 256) 

Unemployed was de f ined  as 

those who . . . were w i thou t  work, had a c t i v e l y  
looked f o r  work i n  the past  four  weeks and were 
a v a i l a b l e  f o r  work; had not  a c t i v e l y  looked f o r  work 
i n  the past  four  weeks but had been on l a y o f f ,  w i t h  
expectat ion o f  r e t u r n i n g  t o  work, f o r  26 weeks or 
l e s s  and were a v a i l a b l e  f o r  work; o r  had a  new j o b  
t o  s t a r t  i n  four  weeks or  l e s s  and were a v a i l a b l e  
f o r  work. (p .  256) 

A person who chooses t o  s tay  a t  home and look a f t e r  the f a m i l y  

w i thout  any monetary bene f i t  t o  s e l f  o r  other  f a m i l y  members 

(homemaker) would not  be ca tegor ized as employed or  unemployed. 

According t o  the d e f i n i t i o n s  above, i n  the Canadian popu la t ion  

'homemakers' would be inc luded i n  the 4.62 m i l l i o n  (52%) of  women 

categor ized as not  i n  the labour fo rce  i n  1978. According t o  the 

data i n  the Canadian census (see Table 15) i n  1981 t h i s  group 

(women not  i n  the labour fo rce )  c o n s t i t u t e d  3.00 m i l l i o n  (48.4%) 

o f  women i n  f a m i l i e s  ( t o t a l  6.20 m i l l i o n  wives and female s i n g l e  

parents) ,  s l i g h t l y  down from 1978. 

I n  Table 15 the category 'not i n  the labour fo rce '  f o r  the 

Canadian popu la t ion  inc ludes males and females: ( 1 )  who are 

unemployed (according t o  the d e f i n i t i o n  g iven above); (2 )  who are 
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homemakers and (3) who are not i n  the labour force f o r  any other 

reason. For the s to r ies ,  the coding category 'not i n  the labour 

force' included males and females who i t  e x p l i c i t l y  s ta ted i n  the 

s t o r i e s  were unemployed according t o  the d e f i n i t i o n  given above. 

For the s to r y  men and wanen, homemakers are categorized i n  a 

separate category 'hamemaker'. A l l  o f  the s to r y  men and wamen who 

were not i n  the labour force f o r  any other reason, in lud ing  a l l  

cases where no occupation was mentioned are included i n  a t h i r d  

separate category 'no occupation mentionedg. These three s to ry  

categories can then be added and cmpared t o  the proport ion of 

Canadian men and women i n  the s ing le  category 'not i n  the laour 

force' . 
As ind icated i n  Table 15, s to ry  wmen and men i n  the category 

'not i n  the labour force' (unemployed according t o  the d e f i n i t i o n  

above) are scarcely mentioned i n  the reading ser ies.  There i s  one 

case f o r  wanen i n  each o f  the aeries, and two cases f o r  men i n  each 

of the ser ies.  Th is  i s  only 1% of  t o t a l  women and 3X of t o t a l  men. 

Unfortunately, unemployment i s  an issue that  i s  prevalent i n  

soc ie ty  a l l  too of ten,  and the e f f e c t s  are sanething ch i ldren are 

fac ing  w i t h  t h e i r  f am i l i es  every day. Unemployment f o r  men and 

women i n  the Canadian populat ion i n  1983 was reported t o  be 12.1% 

and 11.6% respect ive ly  ( S t a t i s t i c s  Canada, 1984~) .  Presentation 

o f  s t o r i e s  invo lv ing  f am i l i es  deal ing w i t h  unemployment and i t s  

consequences could provide pup i l s  w i t h  ins igh ts  i n t o  econanic 

rea l  i t  ie5 that  they and others around them w i  11 face dur ing t h e i r  

l i ves .  I t  could a lso provide information that  may inf luence 

educational goals t o  some degree. 

There were a large proport ion of adu l t  females (68%) and males 
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(54%) f o r  whom 'no occupation was mentionedn. I n  these cases 

occupations were seemingly j u s t  overlooked or  were not  germane t o  

the p l o t  o f  the s t o r y .  Por t raya l  o f  a d u l t  women and men i n  t h e i r  

work r o l e s  i n  the s t o r i e s  would provi'de p u p i l s  w i t h  models 

represent ing  the d i v e r s i t y  o f  r o l e s  a v a i l a b l e  i n  soc ie ty .  

Comoarisons o f  Occupations o f  Canadian and Story  Males and 

Females For adu l t  females there were a t o t a l  o f  31 occupations 

spec i f i ed ,  15 cases o f  homemaker, seven incidences o f  an occupation 

mentioned but  no t  i d e n t i f i e d ,  and two cases o f  unemployment out  o f  

a t o t a l  o f  169 e l i g i b l e  women (occupations ca tegor ized i n  33% o f  

cases). The occupations spec i f i ed f o r  adul t ma1 es were double the 

number f o r  females a t  62, w i t h  no cases o f  male homemaker, seven 

occupations mentioned but  no t  i d e n t i f i e d  and f o u r  cases o f  

unemploment out  o f  a t o t a l  o f  157 e l i g i b l e  men (occupations 

ca tegor ized i n  47A o f  cases). 

The modal occupation f o r  women i n  the Canadian popu la t ion  i s  

c l e r i c a l  worker (18% o f  female workers) and f o r  men i s  

administrative/managerial worker ( 1 Z  o f  male workers) c l e a r l y  

i n d i c a t i n g  a h ie rarchy  i n  present work r o l e s .  Close second and 

t h i r d  occupations f o r  men are cons t ruc t i on  (10%) and manufactur ing 

% There were no cases o f  c l e r i c a l ,  admin i s t ra t  ive/manager i a l  

or manufactur ing occupations f o r  males or  females i n  the s t o r i e s ,  

and on ly  one case o f  cons t ruc t i on  worker f o r  each o f  the sexes. 

The occupation o f  homemaker was one o f  the two most frequent 

f o r  women i n  the s t o r y  f a m i l i e s ,  however there was not  a s i n g l e  

male homemaker. C l e a r l y  t h i s  i s  a sex stereotyped r o l e  i n  these 

read ing se r ies .  

Farming was h igh  f o r  females and males i n  the s t o r i e s ,  
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fo l lowed c lose ly  by hunt ing and f i s h i n g  f o r  men only. These two 

occupations are not s i m i l a r l y  h igh i n  the populat ion o f  Canadians. 

The occupational r o l e s  o f  people i n  the s to r y  fami 1 ies  are 

concentrated i n  these primary industr ies,  whereas i n  the Canadian 

populat ion, occupations are mere involved w i t h  business, 

technology, heal th,  science and education. Kumar (1982) found 

s im i l a r  r e s u l t s  i n  h i s  study of reading ser ies  used i n  Canada and 

Ind ia .  Farming and f i s h i n g  were present, but modern occupations 

such as technical or i ndus t r i a l  jobs were r a r e l y  depicted. 

Sumary. Overal l ,  occupational r o l e s  were outdated and 

under-represented i n  frequency and range f o r  both men and wanen. 

Canpared t o  the Canadian populat ion, r o l e s  tended t o  be sex 

stereotyped f o r  both sexes. Occupations were spec i f ied  i n  twice as 

many cases f o r  ma1 es (62) as they were f o r  females (31 1.  There 

were no male homemakers, but 15 female homemakers. There was a lso 

a wider va r i e t y  o f  occupations f o r  males than f o r  females. These 

dismal r e s u l t s  are consistent w i t h  the t rend of r e s u l t s  f r a n  a1 1 

the previous s tud ies reviewed. 

The Disabled as Portrayed i n  the Readers 

There were f i v e  s t o r i e s  having fami ly  members w i t h  physical or 

mental d i s a b i l i t i e s ,  and they were a l l  i n  the Ginn series. One was 

a non- f ic t iona l  s to r y  regarding the l i f e  o f  a young g i r l  who was 

deaf and b l ind .  The s to r y  c a r e f u l l y  described he lp fu l  

re la t ionsh ips  she had w i t h  the people around her and how she 

learned s k i l l s  i n  her l i f e  through her sense of  touch. The other 

four s t o r i e s  were f i c t i o n a l .  One was about a g i r l  confined a t  home 

i n  a wheel cha i r  and the wonderful mai l  that  she received v i a  her 

f r i e n d  the mai l  c a r r i e r .  One was about adjustments that  a young 
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boy had t o  make a t  school wearing a new back brace. Another was 

about a  g i r l  r e t u r n i n g  home and a d j u s t i n g  t o  new wa lk ing  braces, 

w i t h  her f a m i l y  suppor t ing  her accomplishment o f  tasks on her own. 

The f i n a l  one was about a  g i r l  searching f o r  her l o s t  brother  who 

had a  men ta l l y  handicapping cond i t i on .  The number o f  f a m i l i e s  w i t h  

i n d i v i d u a l s  who had handicaps was on 

The s t o r i e s  were in format ive ,  sensi t 

the personal experiences invo lved i n  

handicapping cond i t i ons  addressed. 

IY 1 .P% of  the t o t a l  f am i l  ies.  

i v e l y  desc r ib ing  a  v a r i e t y  o f  

dea l i ng  w i t h  the f i v e  

No s t o r i e s  inc luded a f a m i l y  member w i t h  a  handicapping 

cond i t i on  where h i d h e r  r o l e  was a  simple, normal, success fu l l y  

f u n c t i o n i n g  f a m i l y  member i n  the s t o r y .  A l l  f i v e  s t o r i e s  

concentrated on tha t  character  or coping w i t h  the cond i t i on .  T h i s  

was not a  perspect ive where a  representa t ive  p ropor t i on  o f  persons 

w i t h  handicaps were presented as i n teg ra ted  i n t o  the day t o  day 

exper i ences descr i bed i n  the s t o r  i es. 



CHAPTER FIVE 

Sumary and Conclusions 

Modal Family 

The modal fami ly  described was almost iden t i ca l  f o r  the two 

reading ser ies.  Character is t ics  o f  the modal fami ly  as categorized 

i n  t h i s  study were: a  human fami ly,  located i n  a  North h e r i c a n  

s e t t i n g  w i t h  no e t h n i c i t y  i d e n t i f i e d  (an angl ic ized fami ly  w i t h  

North h e r i c a n  mannerisms and speaking English). The modal fami ly  

had both an adul t  female and an adul t  male present and the ch i ldren 

were general ly  a l l  i n  the age category 6-14 years o f  age. The 

modal s ize o f  the fami ly  was 3 persons f o r  both ser ies.  

(Spec i f i ca l l y  the mean f o r  Ginn was 3.5 persons and the mean f o r  

Language Patterns was 3.3.) The modal fami ly  members experienced 

neutral  neighborl iness w i t h  people i n  t he i r  environment ( f am i l y  

soc ia l  s i t ua t i on )  and neut ra l  re la t ionsh ips  w i t h  each other ( fami ly  

members' in teract ions) .  

The fami ly  qu i te  o f ten  demonstrated af fec t ionate physical 

in teract ions,  usua l l y  between ch i ldren and adu l ts  ( a l l  combinations 

of both sexes) and between chi  ldren and animals. Rare1 y d i d  they 

show aggression. 

Although the ma jo r i t y  o f  occupations f o r  adul t  females and 

males were not mentioned, when they were, mothers' occupations 

tended t o  be homemaker or farm worker ( i n  that  order o f  frequency 

f o r  Ginn and farm worker then homemaker i n  Language Patterns). 

Fathers were never homemakers. Fathers occupations tended t o  be 

farm worker or fisherman/hunter ( i n  that  order o f  frequency f o r  

both ser i es) . 
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The modal s to r y  tended t o  focus on a ch i l d ,  most o f ten a boy 

fo r  the Ginn ser ies  and a g i r l  f o r  the the Language Patterns. 

Areas o f  Concern 

For a  large proport ion o f  f am i l i es  (41 .a )  locat ions were not 

speci f ied,  but were categorized as North Crrrerican. The North 

h e r i c a n  category d i d  not cont r ibute  information about l i f e  i n  

Canada. There was no mention of  spec i f i c ,  r ea l  places, 

geographical s i m i l a r i t y  t o  the regions of Canada, Canadian themes 

or d e t a i l s  o f  nat ional  in te res t .  

I n  a large propor t ion o f  s t o r i e s  ethnic it^ was categorized as 

'no e t h n i c i t y  iden t i f i ed '  (55.8%). Th is  group o f  f am i l i es  was 

representative of an angl ic ized society,  por t ray ing  generic, 

non-specific English speaking fami l ies .  These f am i l i es  were vo id  

of c u l t u r a l  spec i f i c s  that  would provide information about various 

cu l t u ra l  her i tages or fami ly  customs. The ma jo r i t y  o f  f am i l i es  d i d  

not por t ray  e t h n i c i t y  which would be representat ive of the various 

cu l t u ra l  groups making up the Canadian mosaic. French f am i l i es  

(Quebecois or other)  were a n i t t e d  t o t a l l y  from both ser ies.  

S to r ies  w i t h  these vague presentations of  locat ion and ethnic 

background do not provide students w i t h  accurate and informative 

d e t a i l s  about t h e i r  soc ia l  environment. Th is  was a hanogeneous 

por t raya l ,  uni-dimensional, vo id  of spec i f ics ,  d e t a i l s  or  

p l u r a l i t y .  

Logan and Garcia (1982) recommend that  supplementary readings 

r e l a t e d  t o  spec i f i c  ethnic groups be used t o  enhance current  

o f fe r ings  i n  basal readers, so that  a  more balanced por t raya l  of 

ethnic s to r y  characters i s  presented. Th is  may give learners 

ins igh ts  i n t o  the va r i e t y  of her i tages that ex i s t  i n  a  



mul t i - cu l tu ra l  environment. 

The fami ly soc ia l  s i t u a t i o n  (neighborl iness) and fami ly  

members' a f f ec t i ve  in te rac t ions  were most f requent ly  r a ted  neutral  

( f o r  47.6% of t o t a l  s t o r i e s  both of these r a t i n g s  were neu t ra l ) .  

I n  these cases learners are not being presented w i t h  examples of 

models fac ing  the stresses of t yp ica l  s i t ua t i ons  ch i ldren 

encounter, and learn ing t o  respond w i t h  s o c i a l l y  acceptable 

behaviors. There was no balance of  pos i t i ve  and negative 

s i t ua t i ons  presenting v a r i a b i l i t y  i n  the means of  reso lv ing  

problems. Such v a r i a b i l i t y  could por t ray more or less acceptable 

behavior and would represent s i  tuat  ions more typ ica l  o f  the rea l  

environment where ch i ldren have t o  learn t o  funct ion.  

- Physical in te rac t ions  invo lv ing  fami ly  members showed 

a f f ec t i on  more of ten than aggression. For both ser ies,  both sexes 

and a l l  age groups physical a f f ec t i on  was much more connron. Males 

were portrayed t o  be more aggressive than females. 

Family demographics such as s ize o f  fami ly  and numbers, sexes 

and ages of  ch i ld ren  c lose ly  resembled the Canadian populat ion. 

These aspects o f  s t o r y  f am i l i es  would inform learners about t yp ica l  

fami l y  charac te r i s t i cs  i n  the wor ld around them. 

Adul t  fami l y  member cons t i t u t i ons  ranged through a va r i e t y  o f  

fami ly  types. The most common, l i k e  the Canadian population, was a 

fami ly  w i t h  both an adu l t  female and an adul t  male. The proport ion 

of s ing le  parent f am i l i es  i n  the s t o r i e s  was higher than t h e i r  

proport ion i n  the Canadian population. The a f f ec t i ve  and soc ia l  

re la t ionsh ips  o f  s ing le  parent f am i l i es  were most o f ten  neut ra l ,  as 

were the re la t ionsh ips  o f  two parent fami l ies .  

Consideration should be given t o  por t ray ing  each type of 
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fami l y  cons t i tu t ion  i n  a va r i e t y  o f  s i tua t ions ,  t o  ind icate  the 

po ten t ia l  fo r  a l l  f am i l i es  both t o  deal w i t h  and overcome 

obstacles. Th is  has been suggested i n  other research studies, and 

has been addressed i n  Sweden f o r  sme time. According t o  Linner 

(1972) d i f f e ren t  parental const i tu t ions,  inc lud ing unmarried 

mothers, are considered f am i l i es  i n  Sweden and e f f o r t s  have been 

made t o  re fe r  t o  one parent f am i l i es  i n  school textbooks t o  provide 

s o c i ~ t a l  support i n  r a i s i n g  ch i ldren i n  that  context. Kealey 

(1980) suggests that  a l l  types o f  f am i l i es  be shown t o  have strong, 

ca r ing  re la t ionsh ips  and that  teachers use these s t o r i e s  t o  show 

students that  other ch i  

fami l y  const i tu t ions.  

f am i l i es  provides r o l e  

lack ing i n  t he i r  person 

fami ly  1 i f e .  

ldren l i v e  very happi ly  w i t h i n  a va r i e t y  o f  

Kealey po in ts  out that  the va r i e t y  of s to r y  

models f o r  students i f  these models are 

a1 l i ves ,  and shows them a l te rna te  modes of  

Occupational r o l e s  f o r  adu l ts  i n  the f am i l i es  were not 

representative o f  Canadian work r o l e s  i n  frequency or i n  range. 

These biases and omissions impart misinformation about the r o l e s  of 

work i n  present day society. Th is  i s  unfortunate as i t  comes a t  a 

time i n  the l i v e s  of ch i ld ren  when they could be b e n e f i t t i n g  from 

exposure t o  a wide range of  non-sex stereotyped work r o l e s  being 

presented i n  s t o r i e s  that  they read. According t o  the soc ia l  model 

o f  career development (Krumboltz, 1979; Osipow, 1983) people can 

explore and learn about var ious work r o l e s  by at tending t o  the 

behavioral i n te rac t ions  of  valued models as the models are involved 

i n  those types of work. 

S t e f f l r e  (1969) suggests that  supplementary act ions by 

counsellors and teachers are necessary t o  give an accurate p ic tu re  
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of  work i n  the l i v e s  s f  modern women, and t o  prepare students for  

the mu l t i p l e  r o l e s  of w i fe ,  mother and worker that  they w i l l  l i k e l y  

play. According t o  the r e s u l t s  o 

supplementary act ions are needed 

B r i t t o n  (1973) d i rec ted  her 

reading series, recumending r e v i  

f t h i s  study, these types o f  

f o r  men as we 1 1 as f o r  women. 

argument a t  publ ishers o f  basal 

s ion of the t ex t s  t o  replace 

stereotypic sex r o l e s  w i t h  content that  r e f l e c t s  current  soc ie ta l  

a t t i t udes  and values. Taylor (1973) suggests that  a va r i e t y  of 

r o l e s  be included where females as wel l  as males are shown t o  be 

funct ion ing successful ly  and independently. She c r i t i c i z e s  the 

unconscious presentat ion o f  stereotypes and homogeneous por t raya l  

i n  the educational system. S im i la r l y ,  Wright (1?7#77) po in ts  out 

that  i dea l l y  a c t i v i t i e s  should not be a t t r i b u t e d  t o  sex. Males and 

females should be multi-dimensional, i n t e l l i g e n t ,  motivated, 

se l f -d i rected and capable. As suggested by Arnold-Gerri ty (1978) 

d i ve rs i f ca t i on  of models i n  the l i t e r a t u r e  would o f f e r  young 

learners unbiased informat ion and a break from t r a d i t i o n a l  

stereotypes that  ex i s t  i n  society.  Adult males and females should 

be portrayed i n  as wide a range of  occupational r o l e s  as possible. 

Kumar (1982) suggests that  modern occupations such as technical or 

i ndus t r i a l  jobs be depicted, ra ther  than the outdated ones curren ly  

portrayed. 

Rup le~ ,  Garcia and Longnion (1981) po in t  out that  a t rend 

towards equal izat ion i s  apparent i n  textbook por t raya ls .  

Guide1 i 

var i abl 

e thn ic i  

recent 1 

nes f o r  equi table treatment o f  the sexes, invo lv ing  

es such as t ex t  1 anguage , behav i or,  occupat ions and 

t y  have made a d i f ference i n  textbooks published more 

y. They add that  the movement toward equi table por t raya l  



should be portrayed p a r t i c i p a t i n g  i n  

integrated ra ther  than i so la ted  war, 

i n te rac t i ng  w i t h  equal bene f i t  and d 

exceptional and non-exceptional shou 

s t o r i e s  should not be presented i n  a 

w i l l  improve as publ ishers come t o  recognize the po ten t ia l  

inf luence that  s to ry  content can have on learners' perceptions of  

society.  

With regard t o  the por t raya l  of handicapping condi t ions i n  

basal readers, Baskin (1981) po in t s  out that  improvement i s  needed 

i n  the information and values that  are presented. The disabled 

various a c t i v i t i e s  i n  an 

a l l  characters should be sham 

i f ferences between the 

I d  be de-emphasized. These 

token manner. B r i t t on ,  

humpkin and B r i t t o n  (1984) argue that  publ ishers and ed i t o r s  owe 

ch i ld ren  a complete and r e a l i s t i c  view of  today's society,  t o  

prepare them fo r  the rea l  world. Moore (1984) po in ts  out that  

por t raya l  o f  characters w i t h  d i a b i l i t i e s  should not be 

stereotypcal. 'Characters should be depicted as pa r t i c i pan ts  i n  

diverse but integrated a c t i v i t i e s  ra ther  than i n  i so la ted  

a c t i v i t i e s  that  evolve frm the d i s a b i l i t i e s '  (p.277). Th is  was a 

problem uncovered i n  the present study. Moore a lso  s ta tes  that  

because so few s t o r i e s  deal w i t h  any k i n d  of  handicapping 

condit ions, a c h i l d  might be exposed t o  only one such s to ry  i n  s i x  

years o f  school. People w i  t h  handicapping condi t ions should be 

depicted as successful people whose numbers make up a s i g n i f i c a n t  

po r t i on  of the populat ion. 

An a l ternate ser ies  o f  guides ca l l ed  The other ~ u i d e s  t o  

Lanauaae Patterns (Volumes 1 ,  2 and 3) have been w r i t t e n  by a 

group of  teachers and researchers ( H i l l ,  Lees, Long, Lorimer and 

MacLellan, 19771, and are intended t o  be used alongside the guides 



prepared by Hol t ,  Rinehart and Winston. Emphasis i s  placed on the 

content of the s to r ies ,  and on methods which teachers can use t o  

make the s t o r i e s  more i n te res t i ng  and relevant t o  the concerns o f  

ch i ldren.  To accomplish t h i s  they have suggested top ics  f o r  

discussions r e l a t i n g  each of the s t o r i e s  t o  s i t ua t i ons  i n  the l i v e s  

of the students or t he i r  c m u n i t y  as wel l  as supplementary 

readings r e l a t e d  t o  each textbook s tory .  H i l l  e t  a l ,  po in t  out 

that  the preparation and use of these guides should be an in ter im 

measure only. Readers which are based on a more r e a l i s t i c  

understanding of  reading must be prepared, where l i f e s t y e s  

presented i n  the s t o r i e s  more c lose ly  resemble l i f e s t y l e s  o f  the 

students, t o  f a c i l i t a t e  t h e i r  cmprehension and in te res t .  H i l l  e t  

a1 . a1 so rewrote some s t o r i e s  t o  i 11 us t ra te  how changes could be 

made t o  m a k ~  the present s t o r i e s  more concrete and personal as 

opposed t o  generic and vague. 

Context o f  Th is  Study 

This  study concentrated on only two reading ser ies.  Further 

s tud ies on a l t e rna t i ve  ser ies  are needed t o  make inferences about 

basal readers i n  general. Th is  study concentrated on: ( 1 )  

p l u r a l i t y  or  the lack o f  i t  (homogeniety) w i t h  respect t o  

character i s t  i c s  o f  fami 1 ies; (2)  por t raya l  of s to r y  fami ly  

charac te r i s t i cs  i n  comparison t o  f am i l i es  i n  the Canadian context 

(eg. locat ion,  e thn i c i t y ,  fami l y  demographics and occupational 

ro les )  and (3) equi ty  o f  r o l e  por t raya l  f o r  various groups 

(frequencies, ranges and charac te r i s t i cs ) .  The study iso la ted 

spec i f i c  variables, quan t i f i ed  them and discussed trends so that  an 

awareness of  content could be forged. Concentration has been on 



f am i l i es  only. There are many areas that  t h i s  study does not 

address. Areas that  are not examined, but which would be equal ly 

benef i c i a1 include : ( 1)  recreat i onal or the non-work i ng r o l e s  o f  

adu l ts  and chi ldren;  (2)  d e t a i l s  of characterizaton of  females, 

males, adu l ts  and chi ldren,  and the e lder l y ;  (3) r o l e  por t raya l  o f  

a l l  characters i n  the s to r y  c m u n i t i e s ,  ra ther  than j u s t  fami ly  

members; (4)  the po ten t ia l  importance of  non-rea l is t ic  s t o r i e s  

that  do not resemble a  rea l  wor ld  context, and which may be 

important t o  the development o f  imagination and c u r i o s i t y  and ( 5 )  

the actual e f f e c t s  of var 

o f  students. 

Many var iab les i n  th  

ious types of por t raya l  on the development 

i s  study have been found t o  be biased, t o  

be homogeneous and lack de ta i l s ,  t o  be omitted, not t o  resemble the 

rea l  wor ld  environment or t o  be stereotyped. I n  cases of  concern, 

improvements have been suggested d i rec ted  a t  ed i tors ,  publ ishers, 

or w r i t e r s  who may create fu tu re  ' ideal '  s to r ies .  I n  some cases 

supplementary a c t i v i t i e s  such as explanations or addi t iona l  

information t o  give have been suggested f o r  teachers, counsellors 

or  others present ly working w i t h  these types of  s to r ies .  Hopeful ly 

the content analysis o f  fami ly  por t raya l  described here helps t o  

With 

1 i s  

overcome 

focus a t t en t i on  on what i s  being o f fe red  i n  these s to r ies .  

awareness of content one can d isc r  

representat ive o f  r ea l  l i f e  potent 

and avoided i n  the fu ture.  

iminate whether portraya 

i a l ,  and p i t f a l l s  can be 



APPENDIX A 

Books i n  Readina Series 

T i t l e  Year 

SERIES: G I N  (0) 

He1 l o  Morning 1 
On Our Way 
A Duck i s  a Duck 
He1 icopters  8 Gingerbread 
May I Came In?  

One To Grow On 
The Dog Next Door and 

Other Stor i es  

Haw i s  i t  Nauadays? 
Inside Outside 

A L iza rd  t o  S ta r t  With 

T e l l  Me How the Sun Rose 

Measure Me Sky 

Mountains are f o r  Climbing 
To Make a Di f ference 
G i f t s  o f  Promise 

SERIES: LANGUAGE PATTERNS (1) 

L is ten ing  Le t t e r s  
Laughing Le t t e r s  
Magic Le t t e r s  
Rainbau Le t t e r s  

Adventures w i t h  Mac 
S i l ve r  Steps 
Go1 den Tra i  1 s 

Wings o f  Wonder 
F l i g h t s  Near and Far 

Ready or Not 

One Banana Step 

One Potatoe, Two Potatoe 

Ins ide Outside 

Code 



APPENDIX B 

D e s ~ r i p t i 0 n ~  of C r i t e r i a  for the Codinci System 

The actual coding system which i s  described here i s  included 

as APPENDIX C . 
Complete data are col lected fo r  each story separately, as 

described belou. F i r s t ,  a one d i g i t  i den t i t y  number i s  coded f o r  

reading ser ies (a 0 fo r  Ginn or a 1 f o r  Language Patterns). 

Second, the book i s  coded, according t o  the two d i g i t  ident i ty  

numbers f o r  books as l i s t e d  i n  Appendix A. Third, the story i s  

given a two d i g i t  i den t i t y  number. Since s tor ies  are coded i n  the 

order that they appear i n  the book, the f i r s t  s tory i s  coded 01, 

the second 02, etc. up t o  the to ta l  number of s to r ies  i n  each book. 

Data about the story family members are obtained from three 

sources: s tory content, information i n  the pictures, and names of 

the family members and names of places. I n  the descriptions of 

categories that f o l l m ,  the i n i t i a l  number i n  parentheses 

represents the category number on the coding system. The number i n  

parentheses that fo l lous  the label f o r  the code represents the 

number wr i t ten  on the coding system fo r  that category. 

(1) Type o f  family. 

Human family (1) re fers  t o  s to r ies  about human characters. 

Animal family (2) includes a l l  s to r ies  about animal famil ies, 

those i n  the i r  natural se t t ing  as well as those given mere human 

character is t ics (such as clothes, a b i l i t y  t o  converse, etc.) 
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Inanimate f am i l i es  (3) include f am i l i es  o f  inanimate object 

characters (e.g., scarecrous) . 
Fantasy f am i l i es  (4) include fami l ies  o f  a l l  animate, 

imaginary characters (e.g., witches, elves, dragons, and f am i l i es  

i n  f o l k  ta les,  such as those about kings, queens and magic). 

(2) Number o f  fami ly  i n  s to r y  

Each fami ly  i s  assigned an i d e n t i f i c a t i o n  number, fran 1 t o  9, 

t o  d is t ingu ish  i t  f r a n  other f am i l i es  which mar be i n  the same 

story.  The f i r s t  fami l y  coded i s  assigned the number one, the 

second the number two, and so on, up t o  a maximum of  nine f am i l i es  

per story.  

(3) Location o f  fami ly  

Sources such as an a t l a s  must be used t o  locate unfami l ia r  

names o f  places so that  they can be categorized. P ic tures i n  the 

s to r y  must be examined t o  i d e n t i f y  spec i f i c  types of  f l o r a ,  fauna 

or codes o f  dress which can be used t o  i d e n t i f y  a locat ion.  

Canadian ( 1 )  r e f e r s  t o  s t o r i e s  where spec i f i c  Canadian 

locat ions or Canadian content i s  mentioned ( e . ~ . ,  Toronto or the 

Emily Carr School). 

Uni ted States (2) r e f e r s  t o  s t o r i e s  where spec i f i c  U.S. 

locat ions or content i s  mentioned. 

The North h e r i c a n  category (3) appl ies  where f a c t s  +ran the 

s to r y  or p i c tu res  ind icate  that  the fami ly  1 ives i n  a North 
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Plnrerican cu l ture ;  but i t  i s  not c lear  whether i t  i s  Canada or the 

side of  the 

l o r a  and 

Uni ted States ie.g., d r i v i n g  a car on the r i g h t  hand 

road, pa r t i cu la r  dress codes, neighborhoods o r  b u i l d  

fauna) . 
Other spec i f ied  cu l tu re  (4 )  appl ies where i t  i s  

ings, f 

expl i c  

described that  a fami ly  l i v e s  i n  a country and cu l tu re  other than 

Canada or the Uni ted States. 

Non-specified cu l tu re  ( 5 )  appl ies  where the family's loca t ion  

i s  not mentioned and i t  i s  ambiguous (e.g., i t  could be any o f  

several loca t  ions). Th is  category i s  a lso  used i n  cases where 

loca t ion  i s  not re levant,  such as some animal or  fantasy fami l ies .  

(4) E thn ic i  t y  

For animal f am i l i es  t h i s  categor izat ion 

ra ted  accordingly as not appl icable (00). 

i s  not re levant and i s  

For the fo l law ing  seven categor ies t o  apply, e t h n i c i t y  must be 

e x p l i c i t .  The s to r y  content, p i c tu res  o f  the s to r y  people and 

names are a11 checked f o r  t h i s .  

Abor ig inal  (01) r e f e r s  t o  nat ive Indians, Met i s  and I n u i t  

f rmi  1 ies. 

Anglo (02) r e f e r s  t o  fami l  i es  of B r i t i s h  her i tage, cu l tu re  and 

language, such as nat ives and descendants o f  nat ives from England. 

Franco (03) r e f e r s  t o  f am i l i es  o f  French heritage, cu l tu re  and 

language, nat ives and descendants o f  nat ives frm France (e.g., i f  

Location above were Canadian (1) and E t h n i c i t y  were Franco (031, 

I 

the s to r y  would be a b w t  a French Canadian fami ly) .  

European (04) includes f am i l i es  from a l l  other ethnic groups 



f r a n  count r ies  i n  west and east Europe. 

Afro (05) r e f e r s  t o  nat ives and descendants o f  nat ives fram 

Af r i ca .  (P ic tures may be the on ly  ind icator  o f  th is . )  

Asian (06) r e f e r s  t o  nat ives and descendants o f  nat ives from 

a l l  Asian ethnic groups (e.g., Chinese, East Indian, Vietnamese, 

Japanese, l tc . 
Hispanic (07) r e f e r s  t o  f am i l i es  who are frm La t i n  b e r i c a  or 

o f  Hispanic h e r i c a n  custom and e thn i c i t y .  

bb iguous  e t h n i c i t y  (08) occurs when a p i c tu re  indicates an 

e thn i c i t y ,  but a pa r t i cu la r  ethnic group i s  not i d e n t i f i a b l e  frm 

the s to ry  or the names. 

No e t h n i c i t y  i d e n t i f i e d  (09) camonly occurs i n  s t o r i e s  where 

there i s  no ind ica t ion  fran the story,  p ic tu res  or names o f  people 

that  the fami ly  belongs t o  any of  the above ethnic groups (e.g., a 

s to ry  o f  a North h e r i c a n ,  Caucasian English speaking fami ly,  w i t h  

no her i tage mentioned). 

( 5 )  Adul ts  i n  fami ly  

Categories o f  adu l ts  arer Female parent, Hale parent, 

Stepmother, Stepfather, Aunt, Uncle, Grandnother, Grandfather, 

Other female and Other male. Each category o f  adu l ts  i n  the fami ly 

i s  r a ted  (0-?+I according t o  the number o f  adu l t  i nd iv idua ls  o f  

that  category l i v i n g  w i t h  the fami ly  (e.g., i f  grandnother and 

great grandmother l i v e  next door, a '2' i s  the r a t i n g  f o r  

Grandmother). I t  must be c l e a r l y  s ta ted i n  the s to r y  or i n fe r red  

fram a p ic tu re ,  that  the characters are parents, step-parents, 

aunts, uncles, or  grandparents f o r  those categories t o  apply 
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(e.g., I f  fa ther  i s  the on ly  adul t  mentioned i n  the story,  but a t  

the dinner tab le  a wman i s  present, i t  i s  taken f o r  granted that  

the wonan i s  mother). I f  another adul t  i s  mentioned, but no 

re la t ionsh ip  i s  described, or  i f  other adul ts,  such as 

s ister- in- law or brother-in-law 1 ive wi t h  the fami 1 y, the 

categories Other female or Other male apply. 

I f  there are no ch i ldren mentioned, then the categories Other 

female and Other male apply. 

(6) Number o f  ch i ldren,  by age group 

The age groups f o r  ch i ld ren  are taken from the 1981 Canadian 

Census categories, (<6, 6-14, 15-17, 18t) .  These ages roughly 

correspond t o  the school l eve l s  (preschool, elementary, secondary 

and post-secondary). The category 'age undetermined' i s  included 

f o r  ch i ld ren  who are mentioned, but whose age cannot be determined 

frm the s to r y  or p ic tures.  Each of  the above categories are 

included separately f o r  g i r l s  and f o r  boys. 

Each c h i l d  i n  the fami ly  i s  recorded i n  the appropriate age 

category, so that  every category has a r a t i n g  f r a n  (0-9t). 

Informat ion on age r a y  be mentioned e x p l i c i t l y  i n  the story,  

4such as age or grade i n  school), or  may be i n fe r red  from the 

pictures.  I n  sane cases a s ib1 i ng  may be around 6 rears  old, but 

not obviously <6 or 6-14, or may be around 14 years old, but not 

obviously 6-14 or 15-17. I f  ch i ldren e x i s t  who are close t o  the 

border between categories (exampla t 6 or 14) then i n  order not t o  

lose information by using the 'age undeterminedm category, a r a t i n g  

o f  6-14 i s  given. 
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I f  grade level  i s  used, but not age, the coding categories 

used correspond t o  those described above ((6 represents preschool, 

6-14 represents elementary, 15-17 represents secondary and 18+ 

represents post-secondary). 

I n  some cases, general information only i s  given about the 

to ta l  number of s ib l ings  i n  the family, but no de ta i l s  about thei r  

ages or the i r  sex. These are categorized as 'Number of s ib l ings  - 
sex undeterminedm. 

For Animal fami l ies and fo r  sane Fantasy famil ies, the 'age 

undetermined' categories f o r  g i r l s  and boys, and the 'Number of 

s ib l ings  - sex undetermined. category apply. 

(7) Number and sex of main character 

Number and sex of main character includes a categorization of 

a l l  main characters i n  the story. There may be more  than one main 

character i n  the story (such as two boys). They may be f run  one 

family (brothers) or from d i f f e ren t  famil ies. I f  both of the i r  

fami l ies are described i n  the story, then both fami l ies are 

separately and en t i re l y  coded. I n  same cases the main character of 

the story i s  not a member of the family being coded ie.g., the 

main character may be a dog or a fantasy character, but a human 

family i s  being coded). Information i s  taken fram the to ta l  story 

content. 

(8) Rating of f am i l~ /soc ia l  s i tua t ion  

Rating of f am i l~ /soc ia l  s i tua t ion  re fe rs  t o  an overal l  
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evaluation of the family's interact ions wi th the society around i t  

as described i n  the to ta l  story. 

I n  nearly a l l  cases, the story w i l l  be neutral at  the end. The 

coding fo r  t h i s  category i s  not made on the f i n a l  s i tuat ion, rather 

i t  i s  made on the main content of the story, whether posi t ive, 

negatiue or neutral. Usually ra t ings  of posi t ive (2) ,  neutral (3) 

or negative (4) w i l l  apply. Only i n  extraordinary cases would one 

give ra t ings  of extremely posi t ive (1 )  (e.g., being great ly 

honored by society fo r  sane great achievement) or extremely 

negative (5) (e.g., the fami ly  members' l i v e s  being a t  r i s k  

because of pol i t i ca l  e x t r m i m )  . 
This r a t i n g  i s  best done as quickly as possible, from the 

overal l  s tory content, without any unnecessary inferences or 

compar i sons be i ng made. 

( 9 )  Rating of family members' interact ions 

Rating of family members' interact ions re fers  t o  an overal l  

evaluation of the relat ionships among family members i n  the story. 

Usually the r a t i n g  w i l l  be posi t ive (21, neutral (3) or negative 

(4). Only under extraordinary circumstances w i l l  the r a t i n g  be 

extremely posi t ive (1) or extremely negative ( 5 ) .  The 

relat ionships as described i n  the main body of the story should be 

rated, rather than t o t a l l y  neutral ized or resolved s i tuat ions a t  

the end of the story. This r a t i n g  i s  best done as quickly as 

possible f r om the overal l  story, without any unnecessary inferences 

i 

or comparisons. 



(10) Physical interact ions between characters 

Physical interact ions must include a t  least one member of the 

family being coded i n  order t o  be rated. 

Physical interact ions between characters may be described i n  

the story or may be shown i n  the pictures. The story and a l l  

p ic tures are examined fo r  t h i s  categorization. 

Categories of interact ions include various combinations of 

male and female8 children; chi ldren and adults; and adults, 

animals wi th male and female chi ldren and adults, and fantasy 

characters wi th male and female chi ldren and adults. As wel l ,  

there are categories fo r  interact ions between male and female 

chi ldren or adults and animals whose sexes cannot be determined. 

Each category i s  given one o f  four ratings: Physical 

interactions: not there ( O ) ,  af fect ion (11,  aggression (2)  or 

affect ion and aggression (3). For example, i f  physical a f fect ion 

between a man and a woman i s  indicated one or more times i n  the 

story or pictures, a r a t i n g  of af fect ion i s  given fo r  the category: 

adults - female/male. I f  a g i r l  v io len t l y  grabbed a dog, a r a t  

of aggression i s  giuen f o r  the category r animal - female c h i l d  

I f  a dragon kidnapped a boy, then hugged him a l o t  affectionate 

then a r a t i n g  o f  af fect ion and aggression i s  given. 

(11) Emplonnent status of female and male parents (or adults of a 

single couple family) 

Employment status i s  coded fo r  the female parent and male 

parent of a fami ly wi th children, or fo r  the husband and wi fe of a 
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s ing le  couple fami ly.  

The f i r s t  twenty three categories are taken d i r e c t l y  from the 

23 major groups o f  occupations i n  the Canadian C lass i f i ca t i on  and 

Dic t ionary  o f  Occupations (CCDO) ( Informat ion Canada, 1974). Th is  

i s  the c l a s s i f i c a t i o n  used i n  the 1981 Canadian census. Using 

these categor ies a l lous  a comparison between s to r y  f am i l i es  and 

Canadian fami l ies .  (Refer t o  the coding system i n  Appendix C f o r  

deta i  1s o f  these categor ies.) 

The cateqory 'Honemaker' (01) appl ies where the s to ry  

ind icates that  the parent i s  repeatedly performing the dut ies  o f  

ca r ing  f o r  the hame and other r e l a t i v e s  i n  the harae, and other 

emploment i s  not mentioned. 'Not i n  the labour force' (02) i s  

appropriate on ly  where i t  i s  e x p l i c i t l y  mentioned that  the parent 

i s  unemployed. 'No occupation mentioned' (03) occurs i n  a l l  cases 

where a parent i s  mentioned but nothing i s  s ta ted a t  a l l  about h i s  

or her employment. 'Employment mentioned but occupation not 

i den t i f i ed '  (04) i s  appropriate when i t  i s  mentioned that  a parent 

i s  employed o r  i s  going t o  work, but the type o f  Job i s  not 

i den t i f i ab le .  'No parent iden t i f i ed '  (00) i s  where the parent i s  

not mentioned i n  the story,  so i t  i s  not obvious that  the parent 

ex is ts .  Inferences are not be made. 

*Not appl icable - animal character' (05) i s  appropriate fo r  

a11 animal fami l ies .  'Not appl icable - fantasy character' (06) i s  

sanetimes appl icable f o r  fantasy f am i l i es  when the occupations are 

not human (e,g., witches or k ings and queens from legends). 
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Codina System 

Book Ser i es Story 

( 1 )  Human fami ly  ........ 1 
Animal family.......2 . Inanimate fami 1 y.. .3 
Fantasy family......4 

(2) Family of main character.....t 
Subsequent family..,.....(2-?I 

(3) Location o f  fami ly  

Canadian.......,...........l 
United States.......,......2 
North Cmerican.,...........3 
Other spec i f ied  culture....4 
Non-specified culture......5 

(4) Ethnic i tr 

Not appl icable ................00 
Aborig inal  ..........L....,....O1 ......................... Anglo 02 
Franco.. . . . . . . . , . . . . . . . . . . . . . .03 ...................... European 04 
Afro . . . . . . . . . . . . . . . . . . . . . . . . . .05  
As ian . . . . . . . . . . . . . . . . . . . . . . . . . 06  ...................... Hispanic 07 
Cmbiguous ethnicity.,.........08 
No e t h n i c i t y  identified.......09 
Other spec i f ied  ethnicity.. . . . lO 

( 5 )  Number o f  Adul ts  i n  fami ly  
(0-?+ 

Female parent 
Male parent 
Stepmother 
Stepfather 
Aunt 
Uncle 
Grandmother 
Grandfather 
Other female 
Other male 



( 6) Number of ch i 1 dren , by age group 
( 0-Pt 

Number of g i r l s  (6 (preschool) 
6-14 (elementary) 

15-17 (secondary) 
18+ (post secondary) 

(age undetermined) 
Number o f  boys (6 (preschool ) 

6-14 (elementary) 
15-1 7 (secondary) 

18+ (post secondary) 
(age undetermined) 

Number o f  s i b l i n g s  - sex undetermined 

(7) Number and Sex o f  Main Character 
(0-9t 

G i r l  
Boy 
Adult female 
Adul t  male 

Inanimate character female 
Inanimate character male 
Inanimate character sex undetermined 

Fantasy character female 
Fantasy character male 
Fantasy character sex undetermined 

Animal female c h i l d  
Animal male c h i l d  

Animal c h i l d  sex undetermined 
Animal female adul t  
Animal male adul t  

Animal adul t  sex undetermined 

(8) Rating of  f a m i l ~ / s o c i a l  s i t u a t i o n  

Extremely positive......l 
Positive................2 
Neutral.................3 
Negative.. .............. 4 ..... Extremely negative. 5 



( 9 )  Rating of fami ly members' i n te rac t ion  

Extremely posit iue... . . . l  
Positive................2 
Neutrall................3 .............. Negative.. 4 
Extremely negative......5 

(10) Physical in te rac t  ions between characters 
( inuo lu ing a t  least  one fami ly  member) 

Not there. . . . . . . . . . . . . . . . . . . . .O 
Affection.....................l 
Aggression. ................... 2 
Af fec t ion  and Aggression. ..... 3 

Be tween 

Ch i 1 dren 

Ch i 1 dren 
and 
Adul ts 

Adul t o  

Sex 
undetermined 

An imal s 

Fantasy 
characters 

female ch i  ld/female adul t 
female child/male adul t  
male child/+emale adul t  
male ch i  ld/male adul t  

femal e/famal e 
ma1 */ma1 e 
f emal @/ma1 e 

adu 1 t/adu 1 t 
adul t/ch i 1 d 
ch i  ld /ch i  l d  

female c h i l d  
male c h i l d  
female adul t  
ma1 e 

f ema 
ma1 e 
f ema 
ma1 e 

adu 1 t 

l e  chi  
c h i l d  

l e  adu 
adul t 



(11 )  Employment s ta tus o f  female parent 

Employment s ta tus o f  male parent 

Managerial , Achrinistrat ive and Related Occupations 
Occupations i n  Natural Sciences, Engineering and 

Mathematics 
Occupations i n  Social Sciences and Related F ie l ds  
Occupations i n  Re1 ig ion  
Teaching and Related Occupations 
Occupations i n  Medicine and Health 
C l r t i s t i c ,  L i t e ra ry ,  Performing A r t s  and Related 

Occupations 
Occupations i n  Sport and Recreation 
C le r i ca l  and Related Occupations 
Sales Occupat ions 
Serv ice Occupat ions 
Farming, Ho r t i cu l t u ra l  and Animal-Husbandry 

Occupations 
Fishing, Hunting, Trapping and Related Occupations 
Forestry and Logging Occupations 
Mining and Quarrying Inc lud ing O i l  and Gas F i e l d  
Occupat ions 
Processing Occupations 
Machining and Related Occupations 
Product Fabr icat ing,  Assembling and Repair ing 

Occupations 
Construction Trades Occupations 
Transport Equipment Operating Occupations 
Material-Handling and Related Occupations 
Other Cra f ts  and Equipment Operating Occupations 
Occupations Not Elsewhere C lass i f i ed  
Hamemait er 
Not i n  the labour force 
No occupation mentioned 
Employment mentioned but occupation not i d e n t i f i e d  
Not appl icable - animal character 
Not appl icable - fantasy character 
No parent i d e n t i f i e d  



Appendix D 

Total  Number of S to r ies  per Book and Number Coded 

F i c t i o n  Non- f ic t ion Total  
Name o f  book Total  Coded Total  Coded Total  Coded 

SERIES: OINN 

He1 l o  morning 
On our way 
A duck i s  a duck 
He1 icopters  & 

9 
May 

One 
The 
Hau 
I n s  

ngerbread 
1 cane in? 

t o  grow on 
dog next door 
i s  i t  nauadays? 
de outside 

A l i z a r d  t o  s t a r t  w i t h  

T e l l  me how the sun rose 
Measure me, sky 
Mountains are f o r  

c l  imbing 
To make a d i f ference 
O i  f t s  of w a n i  se 24 12*+ 16 2 40 14** 

Total  295 144 72 4 367 148 

SERIES: MGMOE PATTERNS 

L is ten ing  l e t t e r s  10 
Laughing 1 e t t e r s  24 
Magic l e t t e r s  14 
Rainbow l e t t e r s  11 

Adventures w i t h  Mac - 
S i l ve r  steps 2 1 
Golden t r a i  1s 14 
W i ngs o f  wonder 17 
F l i g h t s  near and f a r  22 

Ready or not 29 
One banaba step 24 
One potatoe, t o  potatoe 29 
Ins ide outside 41 19 1 - 42 19 

Total  256 105 12 1 268 106 
Note. * indicates times that  more than one fami ly  was coded 

f o r  the same s to ry  



APPENDIX E 

Census E t h n i c i t i e s  fo r  each cod in^ Cateaorr 

Nat ive Peooles 
I n u i t ,  Metis, Status or Registered Indian, Non-status 
Indian 

(2)  ANGLO 
Br i  t ish 
English, I r i s h ,  Scott ish,  Welsh 

(3) FMCO 
French 
French, Quebecois, Acadian 

(4)  EUROPEAN 
Eurooean 
Belgian, Dutch (Netherlands), Luxembourg 
Finnish, Danish, Icelandic,  Norwegian, Swedish 
Austr ian, Czech, Slovak, Czechoslovakian, German, Pol ish,  
Magyar ( Hungar i an 1 , Sw i ss  
Ba l t i c ,  Estonian, L e t t i s h  (Latv ian),  Lithuanian, 
Byelorussian, Romanian, Russian, Ukrainian 
Ba l t i cs ,  Albanian, Bulgarian, Crotian, Serbian, Slovene, 
Yogoslaw, Macedonian, Greek, I t a l i a n ,  Maltese, 
Portuguese , Span i sh 

(5) AFRO 
Af r i can  
A f r i can  Black, Canadian Black, Other Afr ican, Other Black 

As i an 
Indo-Pakistani (Bengali, Gujarat i ,  Punjabi, Singhalese, 
Tami 1 , Bangladeshi , - ~ a k  i stan i , Sr i Lanken 
Chinese, Indo-Chinese (Burmese, Cambodian, Laotian, Thai, 
Vietnamese) , Japanese, Ma1 ay, Korean 

(7) H I S M I C  
L a t i n  h e r  ican 
Argentinian, Braz i l i an ,  Caribbean, Chilean, Cuban, 
Ecuador i an, 
Hai t ian,  Mexican, Peruvian 

( 8 )  OTHER SPECIFIED ETHJICITY 
West Asian and North A f r i can  
Armenian, Lebanese, Palest in ian,  Syrian, Arab, I ran ian,  
I s r a e l i ,  Turk 

Pac i f i c  Is lands 
F i j i a n ,  Indonesian, Phi l ipp ino,  Polynesian 



Appendix F 

Adul ts  i n  Family i n  Relat ion t o  Family Social S i tua t ion  

Female . Female Male Other 
Soc i a1 & Male parent parent extended 
s i t u a t i o n  ~ a r e n  t s  only only fami 1 ies  

G I N  (% o f  158 t o t a l  f ami 1 ies) 
n=61 n-28 n=23 n=46 

Ext Pos i t i ve  
Pos i t i ve  
Neutral 
Negative 
Ex t Negat i ve 

Ext Pos i t i ve  
Pos i t i ve  
Neutral 
Negative 
Ext Negative 

Ext Pos i t ive  
Pos i t i ve  
Neutral 
Negat i ve 
Ext Negative 

MGUCIGE PATTERNS (% of 109 t o t a l  fami l ies )  
n=39 n=17 n=16 n=37 

TOTAL STORIES (% o f  267 t o t a l  fami l ies )  
n=i 00 n=45 n=39 n=83 

Note. The values represent percentages of  f am i l i es  
f o r  Ginn (n=158), percentages of  f am i l i es  f o r  Language 
Patterns (n=109) and percentages of  f am i l i es  f o r  
t o t a l  s t o r i es  tn=267). 



Appendix G 

Adul ts i n  Family i n  Relat ion t o  Family Members' In te rac t ions  

Fema 1 e Female Male Other 
Fami 1 y members' & Male parent parent extended 
in teract ions parents only only fami 1 ies  

GINJ (% o f  158 t o t a l  fami l ies )  
n=61 n=28 n=23 n=46 

Ext Pos i t i ve  
Posi t i  ve 
Neutral 
Negat i ve 
Ext Negative 

Ext Pos i t i ve  
Pos i t ive  
Neutral 
Negat i ve 
Ext Negative 

Ext Pos i t i ve  
Posi t ive 
Neutral 
Negative 
Ext Negative 

LANGUAGE PATTERNS (% of 109 t o t a l  fami l ies )  
n=39 n=17 n=16 n=37 

TOTAL STORIES (% of 267 t o t a l  fami l ies)  
n=100 n=45 n=3? n=83 

Note. The values represent percentages of  f am i l i es  
f o r  Ginn (n=158), percentages of  f am i l i es  f o r  Language 
Patterns (n=10?) and percentages of  fami 1 i es  f o r  
t o t a l  s t o r i e s  (n=267). 
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