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ABSTRACT 

AN INVESTIGATION INTO THE EMOTIONAL FACTORS 

WHICH INHIBIT OR ENHANCE ASSERTIVENESS 

Assertiveness involves exercising personal rights and 

expressing feelings, thoughts, and beliefs directly, honestly, 

and appropriately, without denying the rights of others. It is 
+ 

a process, then, which is made up of several parts: a behavioral 

act, the feelings one has, what one thinks (the cognitive frame), 

and the context (appropriateness) of a particular situation. A 

review of the literature revealed that the emotional, cognitive, 

and situational variables of assertiveness have been deempha- 

sized by most researchers and training models, yet evidence was 

found in the literature which indicated that the presence or ab- 

sence of these other factors may enhance or inhibit assertive- 

ness. It was the purpose of this investigation to explore the 

emotional variables that affect assertive behavior. 

Fourteen female subjects who were identified by the re- 

searcher to be articulate, introspective, sincere, and able to 

express a genuine awareness of assertive related interactions 

were selected. Subjects were requested to complete questions 

that related to five assertive and five nonassertive situations. 

The research instrument used in this investigation was a 

structured journal. The data from the journals were collated and 

interpreted within the conceptual framework of a humanistic per- 

iii 



spective in general and Rathsf Needs Theory in particular. It was 

found that emotional factors played a consistent and functional 

role in assertive and nonassertive acts. The emotional factors 

reported by the subjects were also found to relate closely to the 

factors Raths associated with individuals with emotional needs 

that were either being met or unmet. 

From subjectsf reports, fear of rejection was involved 

in situations in which the subject was unable to act assertively. 
+ 

In situations in which subjects reported an ability to act asser- 

tively, no fear of rejection, a willingness to risk rejection, or 

a strategy to protect oneself against rejection were the three 

primary enhancing factors. 

These findings led the investigator to conclude that a 

reconsideration (by researchers and assertiveness trainers) of 

the conceptualization of the assertiveness paradigm and of the 

training model may be in order. 



ACKNOWLEDGEMENT 

I want t o  t h a n k  Selma, my mother  and f a t h e r ,  Dave, 
and S a r a h ,  f o r  t h e  g u i d a n c e ,  encouragement ,  c o u r a g e ,  
r e f l e c t i o n ,  and  p u r p o s e  t h e y  gave  me. Mos t ly ,  I 
would l i k e  t o  thank  m y s e l f ,  w i t h o u t  whose f a i t h  t h i s  
c o u l d  neve r  h a v e  been  w r i t t e n .  



TABLE OF CONTENTS 

Page 

. . . . . . . . . . . . . . . . . . . . . .  APPROVALPAGE ii 

ABSTRACT . . . . . . . . . . . . . . . . . . . . . . . .  iii 

ACKNOWLEDGEMENT . . . . . . . . . . . . . . . . . . . . .  v 

LIST OF APPENDICES . . . . . . . . . . . . . . . . . . . .  viii 
. . . . . . . . . . . . . . . . . . . . .  LISTOFTABLES i x  

Chapter 

. I INTRODUCTION . . . . . . . . . . . . . . . . . .  
The Purpose of the investigation . . . . . . .  
Definitionof terms . . . . . . . . . . . . .  
The questionnaire . . . . . . . . . . . . . .  
Basic assumptions . . . . . . . . . . . . . .  
Delimitations . . . . . . . . . . . . . . . .  9 

. I1 REVIEW OF THE LITERATURE . . . . . . . . . . . .  11 

. . . .  Rationale for a humanistic perspective 11 

~aths' Needs Theory . . . . . . . . . . . . .  13 

Review of the professional literature . . . .  18 

Review of the popular literature . . . . . . .  42 

111 . PROCEDURES . . . . . . . . . . . . . . . . . . .  65 

Choosing the methodology . . . . . . . . . . .  65 

Designing the questionnaire . . . . . . . . .  67 

Criteria for the selection of the subjects . . 69 

Distribution and collection of the 

questionnaire . . . . . . . . . . . . . . . .  70 

Collating the data . . . . . . . . . . . . . .  72 



Chapter Page 

IV . FINDINGS. CONCLUSIONS. IMPLICATIONS . . . . . . .  75 

Findings . . . . . . . . . . . . . . . . . . . .  75 

Individual journal summaries . . . . . . . . .  77 

. . . . . . . . . . .  Between Journal Summary 119 

. . . . . . . . . . . . . . . . . .  Conclusions 125 

. . . . . . . . . . . . . . . . . . .  Implications 131 

. . . . . . . . . .  For assertiveness training 131 

. . . . . . . . . .  For assertiveness research 132 

. . . . . . . . . . . . . .  For further study 133 

. . . . . . . . . . . . . . . . . . . .  V . REFERENCES 138 



Appendix A 

LIST OF APPENDICES 

Page 

Sample questionnaire . . . . . . . . . . . 135 

viii 



LIST OF TABLES 

Page 

Table 1 A Comparison of Lange and Jakubowski's 
Assertiveness Training Procedures and 
Rich and Schroeder's Three Primary Rea- 
sons for Nonassertion . . . . . . . . . . . . . 30 

Table 2 A Comparison of Lange and Jakubowski's 
Assertiveness Training Procedures, Rich 
and ~chroeder's Three Primary Reasons 
for Nonassertion, and Lange and Jaku- 
bowski's Four Training Techniques . . . . . . 31 

Table 3 A Comparison of Lange and ~akubowski's 
Assertiveness Training Procedures, Rich 
and Schroeder's Three Primary Reasons 
for Nonassertion, Lange and ~akubowski's 
Four Training Techniques, and Rich and 
Schroeder's Five Treatment Procedures . . . . . 33 



CHAPTER 1 
I 

INTRODUCTION 

Annie slumped into the sofa, quietly seething. She had 

been working very hard lately and had just begun to treat her- 

self to a relaxing morning at home when her neighbour called to 

ask if she would watch her son while she went to a meeting. Torn, 

Annie reluctantly agreed. She said, "Yes", because she did not 

want to inconvenience or upset her neighbour. She told herself 

that spending the morning reading while her friend needed a fav- 

our would be selfish. Wondering, however, when she would ever get 

some time to herself, Annie began to feel disappointment, resent- 

ment, and disgust with herself. 

The example of ~nnie, a typical candidate for assertive- 

ness training, speaks for countless people who are unable to put 

limits on what they are willing to do for others, and who conse- 

quently submit to the will of others. Situations which require 

assertive behavior abound in our culture, and for those who have 

learned to experience life by pleasing others, these situations 

often result in frustration, feelings of helplessness, and an 

eroding sense of self-esteem (~akubowski, 1979). 

Assertiveness training has "the status of an established 

method of producing significant [therapeutic] changes in people's 

lives" (Stoain, 1978, p. 1). The process involves exercising 

personal rights and expressing feelings, thoughts, and beliefs 

1 
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directly, honestly, and appropriately, without denying the rights 

of others (Lange and Jakubowski, 1976, p. 7): What this defi- 

nition implies is that assertiveness has several parts: a be- 

havioral act, the feelings one has about oneself, what one thinks 

(the cognitive frame), and the context (appropriateness) of a 

particular situation. 

Since assertiveness has its roots in behaviorism (~ich and 

Schroeder, 1976), it follows that a wide variety of behavioral tech- 

niques have been used to increase assertiveness. Although assertion 

is defined as being composed of behavioral, cognitive, emotional and 

situational variables, the focus in assertivene.ss training and as- 

sertiveness research, is on overt behavior. The assumption under- 

lying behavioral techniques is that nonassertion is the result of 

having learned inappropriate responses and that assertiveness, 

therefore, can be cultivated by teaching new responses through such 

methods as reinforcement, mode,ling, and role playing. 

A typical assertiveness training program for Annie might 

include various response-making exercises. Annie would be taught 

the difference between aggression, assertion, and submission, and 

would-be prepared to formulate new, assertively correct responses. 

In short, Annie would learn what to say and how to behave in or- 

der to be assertive. But, what if this was not enough? What if 

even after learning what to say and how to say it, Annie still 

could not be assertive? What if it was not the behavioral factor 

(making a response) that inhibited her assertion? What if what 

inhibited ~nnie's assertion related instead to cognitive, emotion- 

al or situational factors? 



Evidence has shown that it is frequently the case that 

learning the technically correct response is not always enough 

to increase assertiveness and that other factors must be taken 

into account in order to have an affect on nonassertion (~hainess, 

1984). Rich and Schroeder (1976) point out that a response de- 

ficit is only one of the three primary reasons for nonassertion: 

"First, an individual may be unassertive because although he 
or she possesses a set of potentiallly effective responses, 
he or she fails to discriminate adequately the situations 
for which a given response is likely to be effective. Sec- 
ond, lack of assertiveness may be due to the strength of 
emotional or cognitive variables (e.g., anxiety, self-de- 
preciation) that inhibit the expression of assertive re- 
sponses present in one's response repertoire. Third, the 
requisite assertive responses may not be present in the in- 
dividual's response repertoire" (p. 1085). 

It is important to note that these three primary reasons which 

in their deficit form represent nonassertion, when present, re- 

present the components that make up assertion. 

Although the majority of existing assertiveness train- 

ing programs primarily teach a set of assertive responses, it is 

only in the third condition mentioned above that the learning of 

new responses is required  b bid). A review of the literature re- - 
veals that "emotional or cognitive variables", and the issue of 

response discrimination (in other words, appropriateness), are 

deemphasized. 

That certain elements which are related to assertion 

and/or nonassertion are unattended to in the majority of exist- 

ing research on assertiveness has certain implications. If there 

are three primary factors related to nonassertion, and assertive- 

ness training programs deal with only one of these factors (e-g., 

response deficits), it would appear that for individuals whose 
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assertiveness is inhibited by other than response deficits, as- 

sertiveness training may be inadequate at best, and perhaps poten- 

tially frustrating or even hurtful in some cases. . 
When one goes beyond the behavioral component and con- 

siders the possible emotional or cognitive variables in Annie's 

case, what may surface may be a need to please others primarily 

rather than oneself. Annie's sense of obligation may have won 

over her need to have some time alone. One wonders if her abil- 

ity to be assertive was inhibited not by a lack of a response, 

but by her need to satisfy others. 

Individuals like Annie, who do not ask- themselves, 

' 1  "What do - I need?" lose access to their genuine self", and their 

behavior appears to pivot around the needs of others (~hainess, 

1984). Rogers (1961) explained that people who have learned to 

live according to other's- expectations do so out of a fear that 

people will find out, "I'm ns good." What these individuals 

have come to believe goes something like this: "I ought to be 

good, and I can be good by doing what others want me to. If 

I don't do what they want me to, they'll discover 1'm no good 

and they won't like me." At a deeper level, what may be at stake 

for Annie is a fear of rejection. This fear may be strong enough 

to inhibit any assertively correct response that may be present 

in her behavioral repertoire. One wonders, then, whether an as- 

sertiveness training program that focused on response deficits, 

ignoring other possible factors which might interfere with one's 

ability to operate assertively, might do little for people like 

Annie. 



In addition to the deemphasis placed on emotional and 

cognitive variables, the possible inadequacy of assertiveness 

training which deals with response deficits can be illustrated 

again when one considers the response discrimination (appropriate- 

ness) component of nonassertion. Suppose an individual knows 

what to say in order to be assertive; s/he has the emotional and 

cognitive capacity to stand up for her/himself; but s/he is un- 

able to discriminate where and when assertiveness is appropriate. 

It A classic example is the individual who rushes off to be asser- 

11 tive", saying anything to anybody under the guise of being open" 

and "honest". This person, whose behavior may appear to be more 

aggressive than assertive, may use up a great deal of energy re- 

acting to every incident with pat assertive statements, and may 

11 have little concern for the consequences of his/her assertive" 

actions . 
A less extreme and perhaps more common example of this 

condition for nonassertion is the individual who does not attempt 

to ride roughshod over others but whose assertive responses never- 

theless result in alienation. This individual, upon encountering 

a cranky salesperson, for example, might give an assertively cor- 

rect response by saying, "when I shop here, I expect to be talked 
II to in a pleasant manner. Depending upon the salesperson's level 

of frustration, s/he may either correct or escalate his/her be- 

havior. One needs only to imagine how it must feel at the end 

of an eight-hour day in a retail store to realize that the chances 

of the salesperson responding favourably to this assertive re- 

sponse are slim. A more likely response from the salesperson 



might be a frigid glare, clenched teeth, and silence. A more ap- 

propriate and parsimonious response from the customer might be, 

"Gee, it sounds as though you've had a pretty rough day. It 

must be hard to stay pleasant all the time." One can imagine 

that this response might have a more positive effect on both the 

salesperson and the customer. This kind of response, that Jaku- 

11 bowski (1979) refers to as being empathically assertive", re- 

quires more than knowing what to say. It requires the ability 

to account for one's own needs as well as the needs of the per- 
* 

son receiving the response. 

Out of behaviorism and social learning theory have come 

many useful and successful techniques for increasing assertive- 

ness. However, as has been suggested by the hypothetical exam- 

ples above, the traditional explanation that response deficits 

are responsible for nonassertion may be insufficient. 

I. THE PURPOSE OF THE INVESTIGATION 

Whether other factors besides response deficits inhibit 

or enhance assertiveness is a question that has been relatively 

ignored in the literature on assertiveness. Emotional, cognitive, 

and situational factors have received little attention. The ques- 

tion of whether other factors play a role in assertiveness is an 

important one which has implications for assertiveness training 

in general, as well as its theoretical underpinnings. It is the 

purpose of this investigation to explore the emotional variables 

that may interfere with or enhance assertive behavior. The 

principle vehicle to be used in conducting this research is the 

questionnaire in the form of a structured journal. 
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In order to explore the emotional variables that inhibit 

or enhance assertiveness, a number of associated questions need 

to be addressed: 

1. How will the data be gathered? 

2. How will the sample population be chosen? 

3. How will variables be determined? 

4. What theoretical considerations should be addressed in 

order to fully understand the implications that may stem 

from the results? 

5. To what extent might the investigator's biases influence 

the data gathering and how can this bias be minimized? 

6. What are the ethical considerations surrounding this 

study? 

11. DEFINITION OF TERMS 

Assertiveness: a process which involves exercising per- 

sonal rights and expressing feelings, thoughts, and beliefs di- 

rectly,honestly, and appropriately, without denying the rights of 

others (~ange and Jakubowski, 1976, p. 7). A means of expressing 

oneself that leads to the development of mutual respect with 

others. (~akubowski and Lange, 1978). 

Aggressiveness: a process which involves meeting one's 

own needs without regard for the needs of others. A means of ex- 

pressing oneself that leads to alienation of others (1bid). 

Nonassertion: a process which involves meeting the needs 

of others without regard for one's own needs. A means of express- 

ing oneself that leads to an eroding sense of self-esteem (1bid). - 



111. QUESTIONNAIRE 

The questionnaire is one of the techniques used in sur- 

vey research. A survey is a method of gathering data which con- 

sists of asking particular questions of a cross-section of people 

that represents, as closely as possible, the population in ques- 

tion at a given point in time (~ailey, 1978). A questionnaire is 
I t  an instrument of communication, a two-way conversation between 

the respondent and the survey researcher (~abaw, 1980, p. 10). 

Questionnaires have proved to be both economical and use- 

ful for collecting large masses of data (Sudman and Bradburn, 

1982). When compared to the interview, questionnaires may gen- 

erate even more candid responses than an interview (McDonagh, 

1965, p. 132). 4 

The approach taken in the present study was of an explor- 

atory nature which involved looking at the emotional factors in- 

volved in assertiveness. Because the behavioral model provided 

no means with which to observe anything other than overt behavior, 

an alternative theoretical perspective was required. This in- 

volved looking at assertiveness in a new way, and can, therefore, 

be looked upon as new research. The questionnaire was used in the 

present study to accomplish what Carl Rogers (1961) stated as the 

first step in new research: II ... to steep oneself in the events, 
to approach th,e phenomena with as few preconceptions as possible, 

to take a naturalistic's observational, descriptive approach to 

these events, and to draw forth those low-level inferences which 

seem most native to the material itself" (p. 128). 



IV. BASIC ASSUMPTIONS 

1. The questionnaire (structured journal), as a research 

tool, can provide a framework within which the factors that en- 

hance and/or inhibit assertiveness can be examined. 

2. The subject's ability to be articulate, introspective, 

and sincere in their responses to questions about assertiveness 

can be identified from the researcher's personal knowledge of the 

subject. 

V. DELIMITATIONS 

1. The study was carried out between November, 1984 and 

December, 1984, with a group of subject's selected by the re- 

searcher who met the following criteria: 

C. 

2. The 

ation of the 

3. The 

required the 

The subject should be identified by the researcher 

to be articulate, int'rospective, and sincere in her 

ability to express a genuine awareness of assertive 

related interactions. 

The subject should be female and be at least 25 years 

of age. 

The subject should have no current major emotional 

difficulties. 

subjects had the questionnaire for the four week dur- 

study . 
questionnaires,in the form of a structured.journal, 

respondents to make a certain number of entries re- 

lated to assertive interactions during the four week period. 

4 .  Interpretation of the data was carried out within a con- 

ceptual framework derived from ~aths' Needs Theory. 
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In summary, the traditional explanation that response 

variables are responsible for nonassertion may not be sufficient. 

It was the purpose of this investigation to explore from an al- 

ternative theoretical perspective, the emotional variables that 

interfere with or enhance assertiveness. A structured journal 

was used to collect the data which were interpreted within the 

conceptual framework derived from Raths' Needs Theory. 



CHAPTER I1 

REVIEW OF THE LITERATURE 

What follows in this chapter is: a) the rationale for 

the use of a humanistic perspective; b) a summary of Raths' Needs 

Theory which provided the conceptual framework for this study; c) 

a review of the professional literature on assertiveness, and; d) 

a review of the popular literature on assertiveness. 

I. RATIONALE FOR A HUMANISTIC PERSPECTIVE 

Behavior can be explained from several different points 

of view (e.g., neurobiological, behavioral, psychoanalytical, 

phenomenological, cognitive, etc.). Assertiveness training has 

been primarily based upon the behavioristic notion that our social 

behavior is learned, and that unproductive behaviors can, there- 
9 

fore, be unlearned. The individual, through the behaviorisitc 

lens, is understood in terms of what one does (his/her behavior), 

rather than what goes on inside the organism. Most assertive 

techniques focus on overt behavior in general and on skills in 

communicating directly, honestly, and appropriately in particular. 

The behavioristic approach has been shown to be useful in situa- 

tions in which the trainee's lack of assertion relates to response 

deficits (~ersen, Eisler, and Miller, 1973). However, evidence 

has shown that it is frequently the case that learning communica- 

tion skills is not always enough to increase assertiveness and 

that all the components that make up assertiveness must be taken 

into account in order to have an effect on nonassertion (~hainess, 

1984). It may be, that in terms of emotional, cognitive, and sit- 

11 
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uational factors, a behavioral approach alone is inadequate, and 

that by exploring these components from an alternative point of 

view, our understanding of them may be enlarged. In other words, 

a view of assertiveness which enables the trainer to account for 

and accomodate in an integrated fashion, all of the essential com- 

ponents of an assertive act may be more useful. 

Of interest in this investigation are the emotional fac- 

tors which may be involved in nonassertion. It is the belief of 

this investigator that as the emotional factors are better under- 

stood, that knowledge may contribute to our more humanistic per- 

spective of assertiveness and thus enable us to work more pro- 

ductively to enhance assertion. 

Unlike behaviorism alone, which focuses on making up the 

deficits in a process of faulty learning, humanism works to con- 
* 

tribute to our understanding of behavior in terms of an indivi- 

duals's perception of him/herself, his/her immediate experience, 

and his/her personal view of the world. A fundamental concept in 

the humanistic perspective is the natural tendency of humans to 

strive toward self-actualization. A humanistic approach allows 

one to explore the self, including ideas about self-worth, per- 

sonal needs, feelings, and goals. The appropriateness of adding 

a humanistic perspective to the understanding of assertiveness 

11 . seems to be strongly fortified by Phelps (in Alberti, 1977): Be- 

cause assertion is a very personal, rather than mechanical learn- 

ing experience, it is necessary for you first to know yourself so 

that you can adapt assertion to your own particular needs" (p. 151 ); 
I I and McPhail (in Alberti, 1977): Allowing and respecting one's 
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own feelings and needs is a vital precondition to effective as- 

sertiveness" (p. 219); and finally, by Alberti (1977) who stated 

that assertiveness requires "looking inside and discovering what 

I really want which begins to lay bare dreams, ambitions, and 

values that were all covered up by the expectancies of signifi- 

cant others.. ." (p. 55). 

11. RATHS' NEEDS THEORY 

Under the umbrella of humanism are numerous theories that 

share the belief in the human potential for self-direction. ~aths' 

Theory of Emotional Needs is one of these theories. 

According to ~aths' Needs Theory, there are certain "vital 

constituents1' to one's sense of well being. In order for an 

individual to be free to learn and to realize his/her full poten- 

tial, one must have good health, emotional security, an ability to 

do his/her own thinking, a iense of values and beliefs, and a 

sense of having some power (influence) in the world (Raths, 1972). 

In the course of human growth and development, an indi- 

vidual acquires certain emotional needs. S/he learns to need: 1) 

a feeling of belonging; 2) a sense of achievement; 3) economic 

security; 4) to be free from fear; 5) love and affection; 6) to 

be free from intense feelings of guilt; 7) self-respect; and 8) 

self-understanding. When these needs are not being met, an in- 

dividual's behavior is affected in many ways: 

1. Need for belonging: When an individual does not feel a 

sense of belonging, s/he feels rejected, helpless, as though there 

is something wrong with hidher, and has feelings of decreased 

personal worth. 
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2. Need for achievement: When an individual does not feel 

a sense of achievement, s/he begins to believe that others are 

smarter or superior, s/he becomes disatisfied with his/her own 

accomplishments, shies away from situations in which his/her 

ability may come into question, and feels poorly prepared to han- 

dle challenging situations. 

3. Need for economic security: Economic security does not 

refer to wealth or any particular standard of living, Instead, 

it refers to a sense of certainty that ones way of life will 

likely continue. When an individual does not feel a sense of ec- 

onomic security, s/he may become possessive, may be'ashamed about 

his/her lifestyle, and the feeling that his/her lifestyle is ten- 

uous is likely to result in worry and anxiety. 

4. Need to be free from- fear: An individual who is not free 

from undue fear tends to have low self-confidence, fears people 

who are perceived by him/her as having authority, and is afraid 

of what others may say or think about hidher. This person would 

rather play it safe than to take risks or to try new things. 

5. Need for love and affection: An individual who has a 

need for love and affection tends to be overly sensitive. His/ 

her feelings are hurt easily, s/he feels unwanted, rejected, and 

has low self-confidence. 

6 .  Need to be free from intense feelings of guilt: "To be 

overwhelmed with deep feelings of guilt means a debasing of our- 

selves" (~aths, 1972, p, 53). One feels small, inadequate, and 

incompetent. An individual who feels guilty is self-conscious 

and may worry unduly, and may blame him/herself. This person 
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shows signs of indecision, fearfulness, and anxiety. S/he has 

low self-respect, demands constant reassurance, and is terrified 

of doing something wrong. 

7. Need for self-respect: An individual with a sense of 

low self-respect has little faith in his/her own judgement, per- 

mitting others to push him/her aside. Because this individual 

feels inadequate and believes his/her ideas are not worthwhile, 

s/he tends to place other's needs over his/her own. 

8. Need for self-understanding: An individual with an in- 

coherent sense of understanding of him/herself, tends to have a 

poor self-concept, to be bewildered and easily mixed up by others, 

and frustrated by his/her lack of understanding of things and 

situations. 

Emotional insecurity is the result of one or more of the 

above emotional needs being unmet, and is manifested by one or 

more of the following behaviors: 1) aggression; 2) withdrawal; 

3) regression; 4) submission; and 5) psychosomatic illness. Nor- 

mally, individuals vary in their behavior from situation to 

situation. For example, one may be aggressive in situations in- 

volving strangers, and passive in situations involving friends. 

Individuals who do not vary in their behavior, and who behave 

in a general way in most situations are described by Raths as 

fitting "characteristically" into one of the following categories: 

Aggression 

An individual who is "characteristically" aggressive 

may express his/her aggression either subtly or overtly. The 

goal of his/her behavior appears to be to dominate and over-power 
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others. In order to uphold his/her claims of superiority, s/he 

tends to tease, belittle, and humiliate others. This may be ac- 

complished through the use of aggressive language (e.g., a loud 

voice, fast speech, yelling, or swearing), and/or through overt 

behavior (e.g., pushing, hitting, throwing, or hurting), directed 

toward others or toward property. Aggressive people may be ex- 

tremely defensive, hostile, quarrelsome, and belligerent and are 
J . 

often considered by others to be thoughtless, rude, and pompous. 

Their behavior may include threats of revenge (e.g., blaming 

others for their anger), cruelty, and even outbursts of violence. 

Submission 

An individual who is characteristically submissive is 

one who seems to have given up. It is as though s/he has no 

sense of having any influence in his/her life. Since s/he is 

unusually compliant to the wishes of others, and s/he is unable 

to make his/her own decisions, his/her behavior becomes reactive 

rather than proactive. The ,submissive individual tends to feel 

inadequate and has low self-respect. When s/he does want some- 

thing, s/he may get his/her way indirectly through whinning or 

crying. . Other descriptors include: self-denying, inhibited, and 

timid. 

Withdrawing 

A withdrawn individual is one who characteristically 

tends to avoid social contacts either by maintaining an isolat- 

ing position (e.g., the seat at the back of the room), or by 

spending inordinate amounts of time in solitary rather than par- 

ticipatory projects. This individual is considered by others to 



17 

to be a loner. S/he does not appear to have any real friends. 

Regression 

Regressive behavior is more often associated with child- 

ren, but is also seen in adults under great stress and feelings 

of diminished capabilities. These individuals characteristically 

deal with the frustration of not having their needs met by re- 

verting to an earlier stage of emotional development. It is not 

unusual for regressive children to revert to bed wetting, thumb- 

sucking, and baby talk. Regression in an adult may likely mani- 

fest itself through crying a lot, throwing tantrums, and/or ex- 

cessive craving for attention and affection, or in other ways 

acting like a child. 

Psychosomatic Illness 

Psychosomatic illness requires a doctor's diagnosis. 

These are illnesses such as chronic stomach aches, rashes, dizzi- 

ness, and various bodily pains (e.g., back ache, pains in the 

arms or legs, etc.) which are associated with particular events 

rather than organic causes. These are, according to Raths, re- 

lated to the frustration of emotional needs being unmet. Psy- 

chosomatic illnesses can range in severity from recurring head- 

aches to respiratory illnesses, ulcers, speech defects, to a ten- 

dency toward diabetis and even cancer. 

It was not of interest in the present study to classify 

subjects according to any particular need or characteristic mode 

of behaving, but rather to use the eight needs laid out by Raths 

as a means of identifying the emotional components of assertive- 

ness. 
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111. REVIEW OF THE PROFESSIONAL LITERATURE 

Numerous studies, articles, and books (both popular and 

professional) have been written about assertiveness. Most of 

these are from a behavioristic perspective. What follows is a 

review of the professional literature which has been set out un- 

der the following headings: 

A. Historical perspective 

B. The measurement of assertiveness 

C. Discussion of the measurement of assertiveness 

D. The treatment of assertiveness 

E. Discussion of the treatment of assertiveness 

Historic'al Pers~ective 

Although assertiveness training originated with the work 

of A. Salter (1949), the term assertiveness as we know it today 

spawned out of the social fear hypothesis formulated by Wolpe 

(1958) which states that: 1) individuals have difficulty ex- 

pressing feelings, wants and'desires because they are fearful or 

anxious to do so; and 2) that anger and anxiety are physiological- 

ly antagonistic and that anxiety may be reciprocally inhibited 

by anger '(~~chlak, 1973). Although this description suggests 

that aggressiveness and assertiveness are equated, Wolpe saw as- 

sertive behavior as including the expression of affection and 

friendliness as well as anger and irritation (Ibid). - Assertive- 

ness training, according to Wolpe, included: 1) the reassurance 

on the part of the trainer that one has the right to make demands 

of others; 2) specific recommendations about what one might say 

or do in specific situations; and 3) behavioral rehearsal to 



practice the suggested behaviors. 

If a client remained too fearful to act assertively in 

a specific situation, Wolpe attempted to remove anxiety from the 

client's behavioral repertoire through systematic desensitization. 

Systematic desensitization included the following steps: 

1. The client is taught to master a skill in muscle relaxa- 

tion. 

2. An anxiety hierarchy is constructed which lists situa- 

tions in descending order according to the amount of anxiety each 

situation evokes. 

3. Beginning with the least anxiety-provoking situation, 

the client is encouraged to fantasize him/herself in the situa- 

tion and to use the muscle relaxation skills learned to gain a 

sense of calmness. 

4. Once desensitization is achieved in the least anxiety 

producing situation, the client is moved up to the next level in 

the hierarchy, then to the next, and so on until the most anxiety 

producing situation can be imagined without anxiety (1bid). - 
Wolpe's original hypothesis states that anxiety can be 

reduced directly through aggressiveness. It is curious how sys- 

tematic desensitization fits into this theme since what appears 

to be happening in this process is that anxiety is being reduced 

directly through relaxation and not aggressiveness. 

The work of Salter and Wolpe established the theoretical 

underpinnings upon which current assertiveness research and train- 

ing are built. Alberti (1977) outlined the progressions the ori- 

ginal theoretical base has undergone. 



Interested in the work of Salter and Wolpe, but trained 

in the humanistic model of Carl Rogers, Emmons and Alberti (1977) 

blended the notions of human rights and potential to the behavior- 

al concepts of assertiveness research. In their model, interven- 

tion remained at a behavioral level which focused on response 

deficits, with an added aim of increasing self-esteem along with 

assertiveness. Other theoretical contributions made by Emmons 

and Alberti included the incorporation of positive expressions 

into the concept of assertiveness, an emphasis on the non-verbal 

component of assertiveness, and the ethical responsibility of as- 

sertiveness trainers (Ibid). 

McFall (1970) theorized that assertion must be viewed 

in terms of situational-specificity, taking the position that 

assertiveness is not a global personality trait but rather a be- 

havior specific to a particular situation. McFall also added 

the idea that assertion should be defined in terms of effect 

rather than intent. In other words, it is how the response is 

received that determines whether it is an assertive or nonasser- 

tive response, not the intention of the sendor. Currently, McFall 

is concerned about developing an observable and measurable concept 

of assertiveness  bid). - 
The results of an empirical study by Anderson (in Alber- 

. ti, 1977) indicated that assertiveness is a dimension of person- 

ality rather than a personality type. 

Cheek (1976) added the dimension of ethnic/cultural 

identity to assertiveness theory, stressing the importance of 

this since virtually all assertiveness theory developed from 



studies of white-only populations. And, unlike McFal1, Cheek 

considers the intent, not the effect of an assertive response to 

be the criterion for defining the behavior (Ibid). 

Despite the general use of a behavioristic perspective, 

there exists much diversity within the research and training of 

assertiveness. This diversity may relate to a lack of a solid 
It theoretical foundation. According to Alberti (1977)~ assertive 

behavior training is indeed a process which exists with an under- 

developed theoretical base" (p. 23). Assertiveness, having begun 

It as a clinical application of Pavlovian conditioning theory to 

neurotic disorders" (P. 5 0 ) ,  has broadened to a point at which it 

has outdistanced its original theoretical underpinnings  b bid). 

Measurements of Assertiveness 

Much attention has been given to the measurement of as- 

sertiveness. All of the following instruments to be discussed, 

focus on overt behavior. Prevalent instruments can be seen to 

fall into the categories of self-report paper and pencil measures, 

and role played behavioral tests. 

Self-Report Paper and Pencil Measures 

Zange and Jakubowski (1978) further divide these instru- . 
ments into those that have been developed for college students 

and those that were developed for various non-college populations 

. (p. 283). The former include: the Constriction Scale (~ates and 

Zimmerman, 1971) ; the Assertiveness Schedule (~athus , 1973) ; the 
College Self-Expression Scale (~alassi, De Lo, Galassi, and Bas- 

tian, 1974); and the Conflict Resolution Inventory ( ~ c ~ a l l  and 

Lillesand, 1971). 
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In an attempt to develop a much needed brief and objec- 

tive measure of nonassertion that could be used as a screening 

scale for assertion training, Bates and Zimmerman (1971) con- 

structed what they referred to as the Constriction Scale. This 

scale was based on the position that anxiety inhibits "the ex- 

pression of appropriate feelings and adaptive social acts (p. 99), 

11 and the term constriction" was used to describe a lack of asser- 

tiveness. 

Initially, 600 college freshman participated as subjects 

in the development of the 23-item scale. These items related to 

various interpersonal situations which required a "yes" or "no" 

response from the subjects. From an initial item pool , a proto- 
type scale was prepared, evaluated and revised before the instru- 

ment was considered to be i-n its final form. 

Content validity was established through the ratings of 

three independent judges who assessed the entire collection of 

items. Test-retest reliability was reported as high (r = .79 

for one month for males and .91 for one month for females). Con- 

current validity was established by correlating the Constriction 

Scale with measures of other related constructs. For example, re- 

sults of the general form of the Multiple Affect Adjective Check 

List (MAACL) showed constriction ;cores to be positively corre- 

lated with anxiety and depression, while dominance and autonomy 

scores from the Adjective Checklist ( ~ o u ~ h  and Heilbrun, 1965) 

were negatively correlated with constriction. 

Despite the statistical credibility of the Constriction 

Scale, its unidimensional quality (it measures only anxiety) may 
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limit its usefulness in screening individuals for assertiveness 

training that focuses on factors other than anxiety (i.e., re- 

sponse deficits or factors relating to appropriateness). 

Lange and Jakubowski (1978) refer to the Rathus Asser- 

tiveness Schedule (~athus, 1973) as the most popular measurement 

instrument of assertiveness (P. 284). This test consists of 

20 items that measure the subject's responses to general social 

situations and ten items that relate to specific interpersonal 

situations. Subjects rated themselves on these items along a 

six point continuum. A test-retest reliability was reported as 

r = .78 (~toian, 1978). Lange and Jakubowski (1978) criticized 

the Rathus scale because it leans toward measuring aggressive- 

ness rather than assertiveness (p. 284). They provide the fol- 

lowing example of one of the ten items:  here are times when I 

look for a good, vigorous argument" (p. 284). 

The College Self-Expression Scale (~alassi, De Lo, Gal- 

assi, and Bastian, 1974) is a 50-item scale which examines as- 

sertiveness by measuring positive opinions, negative opinions, 

and expressions of self-denial in a variety of situations. Al- 

though it was explained that items were derived from previous 
b 

measures of assertiveness by Wolpe and Lazarus (1966), how they 

were selected, adapted, or what they consisted of was not made 

. clear. 

Developed through extensive pilot work, the Conflict 

Resolution Inventory ( ~ c ~ a l l  and Lillesand, 1971) measures one's 

ability to refuse unreasonable requests. Despite a lack of sta- 

tistical analysis and information regarding the development of 
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this instrument, Lange and Jakubowski (1978) indicated that scores 

are reported to be highly related to actual behavior (p. 284). 

The use of this instrument in measuring general assertiveness 

appears inadvisable since it measures only one component of as- 

sertive behavior (ability to refuse unreasonable requests). Its 

development using introductory psychology students severely limits 

its generalizability. 

Self-report pen and pencil measures of assertiveness 

that were developed for various non-college populations include: 

the Assertiveness Scale (Wolpe and Lazarus, 1966); the Assertion 

Inventory (Gambrill and Richey, 1975); and the Adult Self Expres- 

sion Scale (Gay, Hollandsworth, and Galassi, 1975). 

Hersen, Eisler, and Miller (1973) reviewed the Assertive- 

ness Scale (Wolpe and Lazarus, 1966) and explained that it was 

developed for a clinical population. An example of the type of 

questions 'used in this scale was provided: "If a friend makes 

what you consider to be an unreasonable request are you able to 

refuse?" (p. 510). Subjects are forced into a "yes" or "no" 

position. This question does not appear to take into considera- 

tion the possibility that the context (which would likely vary 

from situation to situation) of tbe unreasonable request may have 

an affect on the subject's response. Under certain circumstances 

this question would be answered "yestt and under others it would 

be answered "no". 

Although no validity or reliability data were provided, 

the Assertiveness Scale is used as either a source or a pre-test 

instrument in other studies of assertiveness (~ates and Zimmer- 
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man, 1971; Eisler, Miller, and Blanchard, 1975; Galassi, et al, 

1974). 

The Adult Self-Expression Scale (G~Y, Hollandsworth, 

and Galassi, 1975) was developed in response to the problem that 

there existed no instrument to measure assertiveness for adults 

in general. The test consists of 48 items that relate to specific 

interpersonal situations. Questions were either influenced by 

or adapted from those on the College Self-Expression Scale (Gal- 

assi, et al, 1974). 

Scoring was based on a five-point Likert format, and 

items were divided almost equally between positively and nega- 

11 tively worded questions. Following are examples: Do you ex- 

press anger or annoyance to your boss or supervisor when it is 

11 justifiedlU,and; Do you have difficulty asking a close friend 

to do an important favor even though it will cause them some in- 

convenience?" (p. 341). Several measures that establish relia- 

bility and validity are provided. That the instrument measures 

a wide variety of assertive behaviors is likely to aid in its 

ability to measure assertiveness in the general population. 

According to Stoian (1978), the Assertion Inventory 

 a am brill and Richey, 1975) yields three things: 1) the subject's 
level of discomfort within social situations; 2) the probability 

. that a subject will perform a response within a specific social 

situation, and; 3) the specific social situation in which a sub- 

ject desires improvements in assertiveness. However, the "psy- 

chometric evaluation of this inventory has been limited to the 

factor analysis of discomfort scores rather than an analysis 



of the assertion dimensions" (p. 10). 

Behavioral Measures 

Lange and Jakubowski (1978) described behavioral measures 

I t  as involving real-life situations which could be simulated 

through role play and which would elicit the kind of behavior the 

assertion training program is designed to increase" (p; 285). Re- 

commended behavioral-tests include: the Behavioral Assertiveness 

Test (Eisler, Miller, and Hersen, 1973); the Revised Behavioral 

Assertiveness Test (Eisler , Hersen, Miller, and Blanchard, 1975) ; 
and the Behavioral Role Playing Test (McFall and Marston, 1970). 

The Behavioral Assertiveness Test (Eisler, Miller, and 

Hersen, 1973) was developed on 30 male psychiatric patients and 

consisted of a series of videotaped role playing situations which 

required assertive responses on the part of the subject. Judges 

rated visual and auditory cues to determine an over-all assertive- 

ness score for each subject. Subjects were pre-tested with a modi- 

fied Wolpe and Lazarus Assertiveness Scale and the Willoughby 

Personality Schedule (which measures anxiety in interpersonal 

situations) and were dichotomized into high and low assertiveness 

groups on the basis of these results. 

The components of thg Behavioral Assertiveness Test were 

selected from lists of specific behaviors that experienced clini- 

cians felt were related to assertiveness. These were divided 

into: non-verbal behavior (e .g., eye contact and smiles) ; speech 

characteristics (e.g., duration of reply, loudness of speech, 

latency of response, and speech fluency); and content and affect 

(e .g., compliance, tone, and non-compliance) (P. 297-298). Re- 



sults indicated that the high assertiveness subjects differed 

from the low assertiveness subjects. The high assertiveness sub- 

jects were quicker to respond to interpersonal problems, used 

more voice volume and stronger intonation, and they were more 

likely to request others to change their behavior. It was not 

possible to distinguish statistically between the high and low 

assertiveness groups on the basis of eye contact, speech fluency, 

and smiling. 

The Revised Behavioral Assertiveness Test (~isler, Her- 

sen, Miller, and Blanchard, 1975) appeared to compensate for the 

major weaknesses in the original Behavioral Assertiveness Test 

(~isler, Miller, and Hersen, 1973). The purpose of this instru- 

ment was two-fold. First, it was developed to identify and elicit 

positive responses considered to be components of assertiveness; 

and second, to examine whether assertive behavior varies as a 

function of social context. 

Subjects were 32 male psychiatric patients. Through 

the use of videotaped re<lays, two judges rated subjects' re- 

sponses to interpersonal situations similar to those found on the 

original Behavioral Assertiveness Test. Results indicated that 

(for the sample involved) assertiveness did vary depending upon 

the social context of a situation. From this conclusion, the 

authors suggested that it would be more beneficial for clinicians 

to identify individual interpersonal situations in which deficits 

exist for their clients and to focus on increasing assertiveness 

in those specific areas rather than attempting to increase asser- 

tiveness in general. Interrater reliability of the ratings by 
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the two judges was reported as 95%. Measures of validity were 

not provided. 

The Behavioral Role Playing Test ( ~ c ~ a l l  and Marston, 

1970) is perhaps the most referred to test of assertiveness 

(Lange and Jakubowski, 1978, p. 286). It was developed on a col- 

lege population and consisted of a series of simulated refusal 

situations. Tape recordings of the subjects' responses to these 

situations were rated by two independent judges. Interrater re- 

liabilities were reported as correlations of .92 for pre-test 

ratings and .95 for post-test ratings. In addition, a signifi- 

cant positive correlation was reported between subjects' asser- 

tive scores on the Conflict Resolution Inventory ( ~ c ~ a l l  and 

Lillesand, 1971) and scores on the McFall and Marsten (1970) Be- 

havioral role Playing Testv(Lange and Jakubowski, 1978. p. 286). 

Discussion of the Measurement of Assertiveness 

It can be seen from the various measurement instruments 

reviewed that many attempts have been made to delineate the com- 

ponents that make up whaf is referred to as assertiveness. The 

majority of the measures from the above-described instruments ap- 

pear to relate only to the subject's behavioral acts (Eisler, et 

al, 1973;'Galassi, et al, 1974; Hersen, et al, 1973; McFall and 

Lillesand, 1971; and McFall and Marston, 1970), ignoring or de- 

emphasizing the emotional,cognitive, and situational variables 

that are involved in assertiveness. 

Another problem related to the measurement of assertive- 

ness is that assertiveness, as a hypothetical construct, is diffi- 

cult to define precisely, as are most conceptual variables that 
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must be inferred from behavior. At best, assertiveness can be 

stated in operational terms. A good operational definition of 

a conceptual variable is essential to the production of measure- 

ments that are reliable and valid. However, even when hypotheses 

concretely define variables, the problem still remains whether 

the definition accurately reflects the conceptual variable. The 

extent to which the measurement procedures accurately reflect the 

conceptual variable being measured (validity) represents what ap- 

pears to be a major weakness in the current literature on this 

topic. 

Techniques of Assertiveness Training 

It Assertive training is considered to be the treatment 

of choice for patients exhibiting response deficits in inter- 

personal relationships" (Hersen, Eisler, and Miller, 1973, p. 

443). Assertiveness training has been used as a therapeutic in- 

tervention in a wide range,of situations, from moderate to severe 

interpersonal deficits; e.g., with individuals experiencing rages 

and abusive outbursts (~isler, Hersen, and Miller, l973), with 

subjects having difficulty with day-to-day communication skills 

(Serber, 1972), with patients experiencing chronic crying spells 

(Rimm, 1967), with childreh who "act-out" (~ittleman, 1965), and 

with low self-confident elementary school children    lowers and 
Marston, 1972). 

Just as there appears to be little agreement regarding the 

measurement of assertiveness, there appears to be little consensus 

as to what constitutes assertiveness training. In the view of 

Lange and Jakubowski (1978), however, assertion training incor- 



prates four basic procedures: 

(1) teaching people the difference between assertion 
and aggression and between nonassertion and politeness; 
(2) helping people identify and accept both their own 
personal rights and the rights of others; (3) reducing 
existing cognitive and affective obstacles to acting 
assertively, e.g., irrational thinking, excessive 
anxiety, guilt, and anger; and (4) developin assertive 
skills through active practice methods (p. 27 .  

When compared to one another in the following table, it 

can be seen that the four procedures listed by Lange and Jaku- 

bowski relate quite closely to the three primary reasons for 

nonassertion laid out by Rich and Schroeder (1976) on page three. 

Table 1 

A Comparison of Lange and Jakubowski's Assertiveness 
Training Procedures and Rich and Schroeder's Three 

Primary Reasons for Nonassertion 

Rich and 1. Appropriateness 2. Emotional/ 3. Response 
Schroeder Cognitive Deficits 

relates to relates to relates to 

Lange and 
4 

1. Difference be- 
+ & . Identify per- 4. Developing 

Jakubowski tween. assertion sonal rights assertive 
and aggression . Reducing cog- skills 

nitive/affec- 
tive obstacles 

Lange and Jakubowski (1978) identified the major tech- 

niques used to accomplish the above-mentioned procedures in asser- 

tiveness training: 

1. Behavioral rehearsal, which involves the role play- 

ing of various interpersonal situations which have been giving 

the subject difficulty. 

2. Modeling, which is based on the assumption that 
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through observing a model's assertive behavior, subjects will em- 

ulate the observed behavior. 

3. Feedback, which involves reinforcing desired behav- 

ior. 

4. Coaching, which is a method of providing specific 

instructions to individuals regarding assertive behavior (p. 155). 

Since all of these techniques appear to focus on overt 

behavior (i.e., responses), when compared to Rich and ~chroeder's 

three primary reasons for nonassertion and Lange and ~akubowski's 

four training procedures, the above mentioned techniques could be 

arranged in the following way: 

Table 2 

A Comparison of Lange and Jakubowski's Assertiveness 
Training Procedures, Rich and Schroeder's Three Pri- 
mary Reasons for Nonassertion, and Lange and Jakubow- 

ski's Four Training Techniques 

Rich and 
Schroeder 

1. Appropriateness 2. Emotional/ 
Cognitive 

3. Response 
Deficits 

Lange and 
Jakubowski - 

Lange and 
Jakubowski 

relates to + 
1. Difference be- 

tween assertion 
and aggression 

relates to 
4 

relates to 
4 . Identify per- 

sonal rights 

. . Reducing cog- 
nitive/affec- 
tive obstacles 
relates to + 

relates to + 
4. Developing 

assertive 
skills 

relates to + 
1. Behavioral 

rehearsal 
2. Modeling 
3. Feedback 
4. Coaching 



Rich and Schroeder (1976) organized treatment procedures 

in terms of function: 1) Response acquisition operations such as 

modeling and instruction; 2) Response reproduction operations such 

as behavioral rehearsal; 3) Response shaping and strengthening 

operations such as feedback through audio, video, therapist, or 

peer reinforcement; 4) Cognitive restructuring operations such as 

rational-emotive procedures, and; 5) Response transfer operations 

such as homework and self-monitoring. 

When these treatment procedures are added to the previous 

comparisons, what becomes highlighted by the blank spaces, is the 

deemphasis or lack of attention placed on appropriateness and 

emotional/cognitive variables. 
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Table 3 

A Comparison of Lange and Jakubowski's Assertiveness 
Training Procedures, Rich and Schroeder's Three Pri- 
mary Reasons for Nonassertion, Lange and Jakubowski's 
Four Training Techniques, and Rich and Schroeder's 

Five Treatment Procedures 

Rich and 1. Appropriateness 2. Emotional/ 3. Response 
Schroeder Cognitive Def icits 

relates to relates to 

Lange and 
4 4 

1. Difference be- 2. Identify per- 
Jakubowski tween assertion sonal rights 

and aggression 
3. Reducing cog- 

nitive/affec- ' 
tive obstacles 

Lange and 
Jakubowski 

Rich and 
Schroeder 

relates to + relates to 
C 

relates to relates to + 
4. Cognitive 

restructuring 

relates to 
.c 

4. Developing 
assertive 
skills 

relates to 
4 

Behavioral 
rehearsal 
Modeling 
Feedback 
Coaching 
relates to + 
Response 
acquisition 
Response 
reporduction 
Response 
shaping 
Response 
transfer 

In the studies reviewed below, various combinations of 

treatment techniques were used to teach assertiveness. 

McFall and Twentyman (1973) reported on four experi- 

ments which tested the efficacy of various combinations of as- 
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sertiveness training techniques. In two of these experiments 

they found that rehearsal plus coaching produced an increase in 

assertiveness but that adding a component of modeling to these 

two treatment techniques added almost nothing to the results. 

In a later experiment they re-examined the role of mod- 

eling in assertive training to determine if only specific types 

of nonassertion were affected by it. They compared the type of 

modeling used in the first two experiments with a new set of 

models. The basis for this approach was that the subjects in 

the previous experiments reported that the model's behavior was 

too abrupt or harsh for them to consider repeating. The results 

of this third experiment in which the modeling style was toned 

down failed to yield significant differences in assertiveness 

scores. 

A fourth experiment was conducted to determine if a 

lack of realism or credibility in the modeling treatment was the 

cause of a lack of modeling effect in the previous three experi- 

ments. In this study they examined the effects of audio-visual 

against auditory training stimuli and found this to make no sig- 

nificant difference. 

Instructional coaching in all four experiments was ac- 

complished through the use of pre-recorded statements which ex- 

plained the general principles of a particular assertive behavior 

in a particular situation. It was up to the subject to create 

behaviors that were in keeping with these principles. Behavioral 

rehearsal involved subjects' reviewing their own behavior through 

videotaped role playing situations. Modeling consisted of live 
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or recorded narratives made by confederates which conveyed asser- 

tive behavior. 

The results of these four experiments were reported as: 

I 1  rehearsal and coaching accounted for virtually all of the treat- 

ment variance. Their contributions were found to be independent 

and additive" (p. 213). 

In what appeared to be a very comprehensive and empiri- 

cally sound experiment, Young (1973) conducted a study to deter- 

mine whether reinforcement (feedback) would serve to enhance the 

modeling effect in increasing assertiveness. The results indica- 

ted that adding verbal reinforcement to the modeling component 

did not significantly increase assertiveness over modeling alone. 

It was suggested that reinforcement may be more effective if the 

elements considered appropriate were explained specifically so 

that the subjects could have a better "understanding of the re- 

lationship between their performance and the reinforcing stimulus" 

(p. 319). 

Hersen, Eisler, and Miller (1973) reported that modeling 

and instruction (coaching) were superior to instruction alone or 

modeling alone in increasing both verbal and nonverbal components 

of assertiveness. These results were based on the study of 50 

male psychiatric patients and may be, therefore, more clinically 

than generally relevant/ 

Since the Behavioral Assertiveness Test (Eisler, Miller, 

and Hersen, 1973) was used to determine these results, they must 

be viewed in light of the weaknesses of this instrument which 

were discussed in the measurement section of this review. How- 
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ever, the discussion presented in this report had value in that 

two important advantages of using videotaped models as opposed to 

live or audiotaped models were explained. Videotaping guarantees 

that the performance of the model included all of the components 

of assertiveness that are important to the study, and videotaping 

insures that the treatment conditions remain constant from subject 

to subject. 

In what appeared to be an extensive and well controlled 

experiment, Galassi (1974) studied the effectiveness of an eclec- 

tic approach to assertive training. Videotaped -modeling, behav- 

ioral rehearsal, feedback, homework, and peer group support 

were all incorporated into one total assertiveness training pack- 

age. 

For the 32 college students who participated in this 

study, significant differences seen on the College Self-Expres- 

sion Scale (Galassi, De Lo, Galassi, and Bastian, 1974) showed 

that subjects who received the assertiveness training package 

were significantly more assertive than the control subjects 

(~=7.24: p<.005). These results, as the authors pointed out, 

are only generalizable to college students. 

Through the use of instruction and behavior rehearsal 

with 57 college women, Rathus (1972) provided sound experimental 

evidence that assertiveness training increased the reporting of 

and the exhibiting of assertive behavior. Nine types of asser- 

tive tasks were explained to the subjects along with instructions 

regarding ways that they could be practiced. 

The assertive tasks were: assertive talk (demanding 
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talk, disagreeing passively and actively, asking why, talking 

about oneself, agreeing with compliments, avoiding justifying op- 

inions, and looking people in the eye. Subjects were instructed 

to practice 25 of these tasks each week throughout the course 

of the study. A self-reporting assertiveness schedule was used 

as the pre-and post-test instrument in which the subject's rated 

themselves as either characteristic or not to each of the 30 

items. On the basis of a one-way analysis of variance, highly 

significant differences were found between the assertive train- 

ing subjects and the control group subjects. 

Besides studying the efficacy of the various treatment 

methods, researchers have investigated other aspects of assertive- 

ness training. 

Although much research has demonstrated the importance 

of the nonverbal message in communication, this aspect has been 

relatively ignored in the area of assertiveness training. Typ- 

ically, the focus is on the explicit verbal message. Serber 

(1972), who was interested in this nonverbal component used the 

techniques of instruction, modeling, and behavioral rehearsal to 

shape assertive behavior. The selection of one or a combination 

of these techniques depended on the training situation of each 

- particular individual. How the training situation for particular 

individuals was determined was not explained. 

Nonverbal behavior was broken down into six elements: 

(1) loudness of voice, (2) fluency of words, (3) eye contact, (4) 

facial expression, (5) body position, and (6) distance from other 
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person. Videotaped role playing situations were used to identify 

an individual's deficient area which became the behavior to be 

modified. Subjects reviewed the taped role playing situations 

and the trainer pointed out the identified inappropriate (defi- 

cient) behavior. Following this, the trainer modeled an appro- 

priate assertive response in an attempt to shape these elements 

into the subject's repertoire of behavior. 

This study deals with what would seem to be an important 

concern in the area of assertiveness training. However, many as- 

pects are left vague. For example, elements were selected for 

individual training situations by whether they were thought by 

the trainer to contribute to a "total socially meaningful behav- 

ior" (p. 182). Elements selected under such vague criteria would 

seem to fluctuate dependingupon the value system of each parti- 

cular trainer, and would make replication difficult. In this 

study, the author presented a case study in which he used the 

above techniques. Results were reported in terms such as: "His 

interpersonal communication improved so much..." (P. 182). With 

this type of evidence as the only supporting data, the research- 

er's conclusion that this method was successful in increasing as- 

sertiveness may require a leap in faith. 

Lomont (1969) conducted a novel experimental study com- . 
paring the efficacy of group assertion training (using behavioral 

rehearsal) with group insight therapy. The insight therapy group 

t ' focused on exploration and interpretation of feelings and behav- 
ior" (p. 464), using a psychoanalytical framework which emphasized 

catharsis, freedom of expression and transference. This group 
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was led by a psychologist with six years' experience with this 

type of therapy. The leader of the assertion group also had six 

years' experience with assertion therapy. The focus in this 

group was on role playing numerous coping behaviors within a var- 

iety of situations. 

The results reported were that the assertive group did 

increase in assertiveness appreciably more than the insight group. 

Assessing the validity of these results and the quality of this 

experiment would require an understanding of the Minnesota Multi- 

phasic Inventory (MMPI) since the results, and a great deal of 

the discussion centered around this instrument. 

Discussion of the Treatment of Assertiveness 

Since there is little agreement regarding the definition 

or measurement of assertiveness, it is not surprising that there 

would exist a wide diversity of training techniques to increase 

assertive behavior. Despite this lack of consensus, the preceding 

review suggests that assertive training has been an effective 

treatment approach for a wide array of disorders. Why particular 

techniques are effective in particular situations is unclear. It 

is as though some common element underlying a range of disorders 

is affected by another common element underlying various treat- 

ment techniques. What is being alluded to here is that nonasser- . 
tion appears to be a common thread underlying several seemingly 

unrelated disorder types, thus treatable by assertiveness train- 

ing, which again appears to be a common thread which runs through 

seemingly diverse forms of treatment. 

There are other issues which stem from this review that 
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require further exploration. For example, how ecologically sound 

are present studies to increase assertiveness? There appears to 

be little research which attempts to determine the amount and 

kind of transference of newly acquired assertive behavior across 

different interpersonal situations. According to Stoian (1978) 

studies by Hersen et al, 1974, Kazdin, 1974, 1975, 1976, McFall 

and Lillesand, 1971, McFall and Marston, 1970, and McFall and 

Twentyman, 1973, all revealed that generalization of assertive- 

ness to untrained situations was not produced. What this means is 

that a trained situation such as learning how to say "No" to a 

telephone solicitor, for example, would not transfer to an un- 

trained situation such as being able to return faulty merchandise 

to a store. 

Discussions regarding this failure to demonstrate gener- 

alization center around the idea that generalization is an un- 

likely event because assertiveness is situation specific (Ibid). - 
Evidence that generalization is weak along with the position that 

it is not to be expected in any event suggests that "the applica- 

tion of assertion training techniques is therefore of greater aca- 

demic interest than clinical utility if only within treatment 

modification can be obtained1' (Hersen and Bellack, 1977). It is 

curious that the results of weak generalization of assertive 

. training "were not interpreted as indicating a need for more ef- 

fective training procedures" (Stoian, 1978, p. 48). 

There are other issues requiring further review. First, 

it would be of value to determine whether training techniques 

would be effective with populations that differed from the train- 
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ing subjects used in present studies in such things as intelli- 

gence and socio-economic status. Second, successful assertive- 

ness training appears to require fundamental changes in response 

repertoires if permanent change is to be made in one's behavior. 

Patterns of response have become deeply entrenched by the time 

one has reached adulthood (Booraem, 1978, p. 6). This raises 

the question of whether such relatively short periods of treat- 

ment are long enough to be effective. The time involved in the 

studies reviewed here ranges from two 45-minute experimental ses- 

sions one week apart (~cFal1, 1973) to once a wqek for seven 

weeks (Rathus, 1972). Third, although Lange and Jakubowski (1978) 

attest to the belief that group training is generally more ef- 

fective than individual therapy (p. 197), no research has been 

located by this writer that deals with this issue. Fourth, how 

much a subject's motivation to change influences success in as- 

sertiveness training is a question that needs to be addressed. 

And, finally, how trainer variables influence treatment in asser- 

tiveness training is unclear. None of the studies reviewed thus 

far have controlled for the influence particular trainers may 

have on trainees, nor was the issue of this influence addressed 

as either a concern or a possible limitation in existing research. 

Although it was beyond the scope of the present study, it would 

be interesting and enlightening to group studies by various 

treatment techniques (e.g., all those that studied the effect of 

modeling, all those that studied the effect of feedback, etc.) in 

order to have a look at differences in training techniques and 

trainers. What one would be doing, in effect, would be to create 
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a random sample of trainers. If, for example, many studies looking 

at modeling found modeling to significantly increase assertiveness, 

one would probably be safe in assuming that it was the treatment 

variables and not the trainer variables that affected change. 

IV. REVIEW OF THE POPULAR LITERATURE 

The popular literature on assertiveness evolved not only 

out of current research on assertiveness but also out of the per- 

sonal growth movement of the 1960's (salter, in Alberti, 1977). 

In addition to numerous articles and books on assertiveness, many 

assertiveness training programs have come into existence. If one 

were to review local ads for adult education courses over the past 

several years, one would discover numerous courses and workshops 

on assertiveness training. It is likely that these courses are 

offered with similar frequency in many other cities and towns 

throughout North America. Estimating from the number of courses 

offered in Vancouver, British Columbia, it would appear that hun- 

dreds of thousands of individuals are being exposed to assertive- 

ness training in some form or another. 

It is the experience of this author, having taken sev- 

eral assertiveness training workshops and courses, that much of 

the material offered in these courses is based indirectly on the 

research material of assertiveness and more directly on what could 

. be referred to as tGe popular literature on assertiveness. These 

are books written with practical application in mind, in lay terms 

which avoid clinically oriented terminology. In many courses, 

these books are the suggested or required reading for partici- 

pants. 
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One can add to the numbers of individuals being exposed 

to popular assertiveness training material by including those who 

seek knowledge on their own through books. What this suggests is 

that it is within the realm of popular literature on assertive- 

ness that significant numbers of individuals are being exposed. 

It is because the popular literature on assertiveness is the form 

in which many people experience assertiveness training that it is 

included in this review of the literature. 

Assertiveness training was first popularly presented by 

Robert Alberti and Michael Emmons in Your Perfect Right, in 1970. 

Since then there have been more than a dozen books on assertive- 

ness training. If there exists a lack of agreement within the re- 

search realm of assertiveness training, it is understandable that 

even less agreement exists within the popular realm as to what 

constitutes assertiveness training. What can be seen from the 

following review, however, is that although the training tech- 

niques and "brand names" for similar procedures vary from one 

author to another, there appears to be a consensus on certain fun- 

damental notions. One can see that the theoretical perspective 

is primarily a behavioristic one, and training consistently 

concentrates'on responses deficits. Emotional, cognitive, and 

situational variables are either ignored or deemphasized. 

As was earlier pointed out, a response deficit is only 

one of the three primary reasons for nonassertion (Rich and Sch- 

roeder, 1976). Other conditions of nonassertion which must be 

taken into account in teaching assertiveness relate to situation- 

al (appropriateness), cognitive, and emotional variables (1bid). - 
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It would appear that since there are three primary reasons for 

nonassertion, assertiveness training programs would in some way 

address each of these conditions. It is from the perspective of 

the three primary reasons for nonassertion listed by Rich and 

Schroeder (1976), that the training techniques used in each of 

the popular books on assertiveness were organized. In addition, 

each book is reviewed in terms of its definition of assertiveness, 

the focus of the book, and its theoretical perspective. 

Your Perfect Right 

The first book on assertiveness training appeared in 

1970. Written by R. E. Alberti and M. L. Emmons, Your Perfect 

Right, was originally designed for use in schools and mental 

health clinics, but was later geared to the layperson. In its 

popular version, the authors aimed at helping individuals to live 

in what they saw as our impersonal, technological society by 

gaining a sense of personal power through the use of assertiveness 

training. 

Assertiveness is described as "behavior which enables a 

person to act in his own best interest, to stand up for himself 

without undue anxiety, to express his honest feelings comfortably, 

or to exerci-se his own rights without denying the rights of 

others..." (P. 2). Assertiveness training is seen as a means of 

I I developing ... a yore adequate repertoire of assertive behavior, 
so that one may choose appropriate and self-fulfilling responses 

in a variety of situations" (p. 2). 

Originally trained in the work of Carl Rogers, Alberti 

and Emmons blended certain humanistic ideas, (e.g., human rights 
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and the idea that assertiveness is related to self-esteem) to the 

already existing behavioral concepts of assertiveness research. 

However, the theoretical underpinning of their approach is clear- 

ly behavioristic. The focus is on developing assertive responses 

through the use of methods based on learning theory. Changes in 

self-esteem are seen as following changes in behavior. The auth- 

ors explain: "Behavior is the component most amenable to change. 

Our efforts to facilitate improved interpersonal functioning and 

a greater valuing of yourself as a person will focus on changing 

your behavior patterns" (p. 34). 

A distinction is made between "situationally nonassertive 

individuals' and "generally nonassertive individuals". The "sit- 

I1 uationally nonassertive individual" is one whose behavior is 

typically adequate and self-enhancing; however, certain situations 

stimulate a great deal of anxiety in them which prevents fully 

adequate responses to that particular situation" (p. 19). The 

I I I I generally nonassertive individual" is one who finds his own 

self-esteem very low, and for whom very uncomfortable anxiety is 

generated by nearly - all social situations" (P. 20). The "gener- 

ally nonassertive individual" is seen to require therapy rather 

than assertiveness training. These concepts are also applied to 

aggressiveness. 

Following*are the approaches used in assertiveness train- 

ing and how they relate to the three primary reasons for nonasser- 

tion: 

Appropriateness 

The authors address the question: "What about the sig- 
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nificant other persons in my life; won't they object if I sudden- 

ly become more expressive?" (p. 25). It is suggested that the 

significant others be prepared (ideally by the facilitator in 

the course) of what to expect from participants, and to seek 

their support. 

It is recommended that one use judgment in determining 

an appropriate occassion for an assertive response. How one ac- 

tually determines these judgments is not explained. A list is 

provided of various situations which may be inappropriate for 

assertiveness (e.g., with overly sensitive individual, or with 

individuals having a "bad day"). 

Cogni tive/Emo tional 

Since overt behavior is the focal point for change, none 

of the assertiveness training methods are directed at these var- 

iables. 

Response Deficits 

As has been stated, the primary objective in this book 

is to develop a repertoire of assertive responses. The training 

goals are: 

A. Understanding the difference between assertive, nonas- 

sertive and aggressive behavior. 

B. Understanding the nonverbal components of assertion. 

C m  Expressing positive feelings. 

D. Expressing negative feelings. 

Once the principles of assertion are understood, the fol- 

lowing steps are recommended in beginning to exercise assertive 

behavior : 
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Observe your own behavior. 

Keep a log of your assertive behavior for one week. 

Fantasize being assertive in a particular situation. 

Note the behavioral strengths and weaknesses in the 

imagined situation. 

Find a role model and observe his/her behavior 

Consider alternative responses to a nonassertive 

situation. 

Imagine yourself dealing with it assertively. 

Role play the situation. 

Get feedback from others. 

By repeating 7, 8, and 9, shape your responses. 

Try your response out in real life. 

Repeat the above procedures with other situations 

requiring assertion. 

Assertion Training 

1 I Written primarily as a how-to-book" for assertiveness 

trainers (but also for individuals wishing to improve their own 

skills), Assertion Training, by Cotler and Guerra (1976) des- 

cribes what the authors do in their assertiveness training courses. 

The course is mainly concerned with anxiety reduction and social 

skills training.' In terms of addressing Rich and ~chroeder's 

three primary reasons for nonassertion, this book is perhaps the 

most thorough. 

I I An assertive individual can establish close interper- 

sonal relationships; can protect himself from being taken advan- 
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can recognize and acquire more of his interpersonal needs; and , 

can verbally and nonverbally express a wide range of feelings 

and thoughts, both positive and negative. This is to be accom- 

plished without experiencing undue amounts of anxiety or guilt 

and without violating the rights and dignity of others in the 

process" (p. 3). 

The theoretical perspective of Assertion Training is 

described by the authors as humanistic-behavioral. It is behav- 

ioral in that the social skills component focuses on changing 

overt behavior. The approach is humanistic in that it involves 

the individual becoming aware of his/her thoughts, emotions and 

feelings. The approach also involves learning to like oneself 

and learning that only by meeting one's own needs is one able 

to respond to the needs of others. Clarifying and reflective 

empathy are the methods used to aid the individual in getting to 

know his/her thoughts, emotions and feelings. Once these are 

better known, the individual is prepared to make use of the 

social skills and to systematically work toward meeting his/her 

unique needs. 

Following are the assertiveness training goals and tech- 

niques and how they relate to the three primary reasons for non- 

assertion: 

Appropriateness 

An individual "must be able to evaluate the situation and 

to discriminate when assertive behaviors will yield punitive 

consequences as well as benefits" (p. 6). Timing is considered 
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to be the important issue in appropriateness. One must not only 

learn what to do, but also when to do it. Skills in listening 

or other skills which would aid an individual in attending to 

the affects an assertive response might have on another indiv- 

idual are ignored. 

~ognitive/Emotional 

The techniques which focus on the cognitive and emotional 

variables are as follows: 

Breaking down nonassertive myths. 

Personal interview: Through clarifying and empathy, 

the trainer gets to know the person and helps him/her 

to determine treatment depending upon the particular 

needs of the individual. It is only in this segment of 

the course that avhumanistic perspective can be identi- 

fied. 

Assertive Data Collection Package (ADCP): 

1. Self-report, paper-and-pencil measures designed 

from a behavioral framework used in assessment. 

2. Monitoring anxiety levels. 

3. Goal setting. 

4. Homework diary. 

Relaxation training. 

. Response Deficits 

Behavioral rehearsal, coaching, humour, and feedback are the 

basic components used in social skills training of the following 

response deficit skills: 

A. Nonverbal assertive behaviors. 



B. Conversational skills. 

1. Open-ended questions. 

2. Attending to free information. 

3. Self-disclosure. 

4. Terminating conversation. 

C. Relationship skills. 

1. Self-praise. 

2. I-statements. 

3. Giving and recei ving complimen 

4. Positive contracting. 

D. Protective skills. 

1. Broken record. 

2. Selective ignoring. 

3. Disarming anger. 

4. Sorting issues. 

5. Apologies. 

6. Fogging. 

7. Critical inquiry. 

ts. 

Effectiveness Training for Women 

Sex roles in our society are going through a process of 

change. Women are now in a position to become the kind of peo- 

. ple they want to be rather than being grounded in an identity of . 
those who meet the needs of others. This is the position taken 

by Linda Adams in Effectiveness Training for Women (1979) who 

explains that the first step toward becoming who you want to be 

is to take control of your life by becoming aware of your needs 
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and wants. Once these needs and wants are identified, one can 

then begin a pr'ocess of meeting them. The skills laid out are 

provided to help one to meet these needs and wants. 

Assertiveness is referred to as "self-disclosure" which 

I t  means clear, honest, authentic communication about oneself, 

while at the same time preserving respect for the other person" 

(p. 3). "Assertive behavior means knowing what you need and 

want, making this clear to others, working in a self-directed 

way to get your needs met while showing respect for others" (p. 

2 4 ) .  People who are assertive are "authentic, congruent, open, 

and direct" (p. 24). 

Unlike other books on assertiveness, this author does 

not clearly state a theoretical perspective. On the one hand, 

the focus on overt behavior in the assertive skills section 

of the book, gives the approach a behavioral flavor. However, 

when one examines the chapter which outlines the helping process 

used in assertiveness training, one experiences a shift from a 

focus on overt behavior to emotional, personal, and situational 

factors. The theoretical perspective appears to shift to a 

humanistic one. 

~ollowin~ are the training techniques and how they re- 

late to the three primary reasons for nonassertion: 

. Appropriateness 

Each r4sponse making exercise is followed by an exer- 

cise in attending to the affect that response has had on the 

other person. 

A. Passive listening: Communicating without words that one 



is paying attention to the other person. 

B. Active listening: Reflecting back in words what the 

other person has said in order to check out one's under- 

standing of the message, allowing the other person to 

confirm or clarify one's interpretation. 

Emotional/Cognitive 

Anxiety is seen as the major obstacle to assertion. 

Steps to deal with anxiety involve: 

A. Recognition of the anxiety and realizing the potential 

of it for growth. Convert anxiety to constructive ac- 

tion. 

B. Create an anxiety hierarchy and begin working on low 

tt risk situations using I-messages". 

C. Rehearse desired behavior. 

D. Practice relaxation. 

Response Deficits 

I I A.  I-messaget': A statement that describes one's feelings 

and/or thoughts. Three types of "I-messages" are listed: 

1. Responsive I-message: Used in declining a request by 

I I saying No" and providing reasons for saying "No". 

It is also used to accept a request by saying "Yes" 

and providing reasons for saying "Yes". 

2. Preventitive I-message: Used to prevent conflict 

and'misunderstandings by stating one's need and rea- 

sons for the need. 

3. Confrontive I-message: Used to express feelings and 

to describe other unacceptable behavior without judg- 
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ment, and to explain how other's behavior affected 

one. 

'I B. Avoiding YOU-messages": ~voiaing making negative judg- 

ments of others, and to focus instead on their behavior. 

Responsible Assertive Behavior 

According to Lange and Jakubowski (1978) in Responsible 

'I Assertive Behavior, ... assertion involves standing up for per- 
sonal rights and expressing thoughts, feelings, and beliefs in 

direct, honest, and appropriate ways which do not violate an- 

other person's rights" (p. 7). People behave nonassertively be- 

cause they simply do not know how to act otherwise (Ibid). - 
Through assertiveness training based on an integrated cogni- 

tive and behavioral approach, assertive skills are taught in 

order to replace inappropriate aggressive or nonassertive behavior. 

The primary behavioral technique used to teach asser- 

tive skills is behavioral rehearsal. In class and in the home- 

work assignments which are considered to be an integral part of 

the training, various forms of behavioral rehearsal (e.g., model- 

ing, role-playing, and role reversal) provide the means of rein- 

forcement of-desired assertive behavior. 

Ellis' rational-emotive approach provides the framework for 

the cognitive aspect of the training. This approach is based 

1 1 on the notion that nonassertiveness often arises from irration- 

al and incorrect thinking" (p. 92). According to Ellis, "people 

do not have direct 'emotional' reactions to most situations but 

rather they think first" (p, 124). Through a process of cogni- 

tive restructuring, individuals can become aware of and then 



change their own thinking patterns. 

Following are the assertiveness training techniques and 

how they relate to the three primary reasons for non-assertion: 

Appropriateness 

11  The importance of appropriateness is stressed. Asser- 

tion not only calls for considerable skill in knowing how to ex- 

press one's needs, but also implies full knowledge of when and 

when not to exercise one's rights" (p. xviii). The authors also 

11  mention empathic assertion" which is seen as a means of allow- 

ing the speaker to understand other's feelings and to keep a ful- 

ler perspective of the situation, thus lessoning the possibility 

of inappropriate assertion. However, although appropriateness 

is considered a major component of assertion throughout the book, 

and the authors even state clearly that "people are not assertive 

in a vacuum" (p. 2 4 ) ,  none of the methods used in assertiveness 

training address the issue of appropriateness. 

Cognitive/Emotional 

Over the course of assertiveness training, participants 

are encouraged to develop an assertive belief system (an aware- 

ness of individual and human rights). This is accomplished pri- 

marily through Ellis' rational-emotive approach. Reading mater- 

ial on the subject of assertive rights, support and the sharing 

. of experience from the group, trainer modeling and reinforcement, 

and relaxation exercises are other methods used to deal with the 

cognitive and emotional variables. 

Response Deficit 

It is in the area of response deficits that the bulk of 
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assertiveness training techniques lies. Following is a list of 

exercises aimed at teaching participant's how to respond: 

Exercise in nonverbal communication. 

Giving and receiving compliments. 

Carrying on social conversations. 

Contracting for in-group behavior change. 

Discriminating between aggressive and nonassertive be- 

havior. 

Making and refusing requests. 

Making statements without explanation. 

Responding to persistent people. 

Implosive procedures (e.g., shouting) in order to de- 

sensitize the fear of becoming angry or to experience 

a cathartic effect. 

1 9 I-language" to help assert negative feelings. 

Broken record: a strategy of repeating over and over 

what one wants without getting angry. 

Asking questions in order to check out discrepant non- 

verbal messages. 

Paradoxical statement: making a statement which gives 

the'message that the other's aggression could boomerang. 

When I Say No I Feel Guilty 

Perhaps the most well-known book on assertiveness is 

Manuel smith's (1975) When I Say No I Feel Guilty, which de- 

scribes assertiveness as a skill for coping with life's problems. 

11 Being assertive is communicating to another person what you are, 



what you do, what you want, what you expect of life" (p. 89). 

According to Smith, one must first have an understanding of 

one" nonassertive beliefs and an awareness of one's assertive 

rights. These rights can be enforced by systematically practic- 

ing a learned set of behaviors. Despite the importance placed 

on understanding oneself and one's assertive rights, the book 

focuses almost entirely on response deficits. It appears that 

self-awareness is a pre-requisite to Smith's systematic asser- 

tiveness training. The lack of attention paid to appropriateness 

and to cognitive and emotional factors seems to render the book 

relatively useless to those who are unaware of their personal 

rights. 

The techniques used in teaching assertiveness focus on overt 

behavior and are borrowed primarily from the behavioral arsenal 

(e.g., role playing, modeling, and reinforcement). The asser- 

tiveness training techniques according to how they relate to the 

three primary reasons for nonassertion are as follows: 

Appropriateness 

Appropriateness is limited to situations that involve 

legal or physical factors. One is advised not to attempt to be 

assertive in4situations in which one could be physically harmed 

or arrested. 

Cognitive/Emotional 

How one comes to understand one's nonassertive beliefs . 
and assertive rights is not addressed in any of the discussions 

on assertiveness nor in the training techniques. 



Response Deficits 

Following is a list of techniques aimed at teaching 

~articipant's how to respond: 

Broken Record: a method of saying what you mean over 

and over without getting angry. 

Free Information: listening to clues others give about 

themselves and building conversations around them. 

Self-Disclosure: giving out information regarding one- 

self. 

Fogging: used to cope with manipulative criticism by 

agreeing with the true part of a criticism. 

Negative Assertion: coping with bonafide criticism by 

responding to the truth. 

Negative Inquiry: a non-critical clarifying response 

requiring the other person to examine criticisms made 

by hidher. 

Assertion With Empathy: used only with people one cares 

for. It involves expressing one's own point of view 

without diminishing the other's self-respect. However, 

how this is done is never explained and the examples 

which are provided do not appear to illustrate empathy. 

The New Assertive Woman 

Bloom (1975) describes her book as a "how-to-manual" for . 
women wishing to cure the powerlessness they may be experiencing 

in interpersonal relations. It is suggested that assertiveness 

can be accomplished through an ability to recognize nonassertion 
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(through anecdotes of assertive encounters offered in the book), 

through an awareness of one's personal rights (a list of these 

rights is ~rovided), and through various exercises aimed at re- 

placing nonassertion with assertiveness. 

Assertiveness, which is defined as a direct and honest 

way of communicating and dealing with conflict, is approached 

primarily from a behavioristic perspective. Assertiveness train- 

ing begins by changing the behavior which is followed by a cyc- 

lical process of change. Once assertive behavior is tried and 

found to bring positive results, one begins to feel better about 

oneself. The better one feels, the less anxious one becomes. 

The less anxious one is, the more able one is to be assertive. 

The more assertive one is, the better one feels, etc. 

Assertive training is accomplished primarily through 

role playing and the use of multiple choice quizzes on assertive 

aggressive, and passive responses. Trying out assertiveness in 

real-life situations and feedback from the assertiveness training 

group are also presented as important components of assertive- 

ness training. Following are the techniques used according to 

how they relate to the three primary reasons for nonassertion: 

Appropriateness 

It is pointed out that "there is often more to assertion 

than merely saying what you want" (p. 163). Timing, words, body 

language, and an awareness of what is going on for the other per- 

son as well as oneself is what creates communication that is ap- 

propriate and assertive. There are two exercises used to accomp- 

lish this: 



1. Attentive Listening: an exercise in which one is told 

to convey nonverbally (through ,eye contact, nods, and 

I t  uh-huhs") that one is paying attention. Timing and how 

one learns to discriminate what to pay attention to is 

not explained. 

2. Reflection of Content and Underlying Feelings: by para- 

phrasing what others have said, one is able to communi- 

cate understanding as well as to check out one's impres- 

sion of what another individual is saying. 

Cognitive/Emotional 

t t If we simply think about the circumstances, we will be 

able to identify the problem't (p. 80). Once the problems are 

identified, goals are established, an examination of the alterna- 

tive ways of accomplishing them is made, followed by action to- 

ward them. What the author appears to be saying here is cycli- 

cal, that in order to be assertive, one needs assertive skills. 

Thinking about the circumstances, examining body clues, and keep- 

ing a journal are the suggested ways to learn to identify prob- 

lems, but what is ignored is how one can establish goals, how 

one can examine alternatives, and how one can determine the speci- 

fic action to be taken. Following are the techniques that relate 

to cognitive and emotional variables: 

1. Examining body clues. 

2. Keeping a journal. 

3. Ellis' Irrational Beliefs. 

4. Anxiety reduction. 
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Response Deficits 

There are no exercises that deal specifically with re- 

sponse deficits. However, most of 'the exercises are response 

oriented, illustrating passive, aggressive, and an alternate as- 

sertive response to various situations, in order to demonstrate 

the difference between these modes as well as to increase one's 

repertoire of responses. 

Self Assertion For Women 

In Self Assertion For Women, Pamela But.ler (1981) ex- 

plained that in our society women are socialized in such a way 

that they learn to follow a "set of 'shoulds' and 'oughts' that 

are handed down from parent to child..." (p. 23) rather than to 

follow internal messages that signal personal needs and desires. 

Through self-assertion, which involves an awareness of social 

constraints and one's own feelings, accompanied by systematic 

practice of assertiveness techniques, one can learn to express 

herself as a unique individual. Assertiveness is described as 

free self-expression in at least four areas: 1) self-initiation, 

2) negative feelings, 3) limit setting, and 4) positive feelings. 
'I Assertiveness can be more broadly defined as the continuing 

statement 'This is who I am'" (p. 9). 

Butler explained that the thesis of the book is behav- 

ioristic, contending that by changing the behavior, assertion 

will follow as well as changes in one's feelings toward oneself. 

Discrepant with a pure behavioristic model, however, is the auth- 

or's notion that a primary step toward overcoming personal and 
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If social constraints is an awareness and respect for one's own 

feelings" (p. i). This awareness is approached in two ways: 1) 

through the use of a table that ranks four major areas of non- 

assertion along with various categories of behavior whereby one 

can identify areas of difficulty, who the influential people are 

in one's life, and the nature of that influence, and 2) through 

the use of Ellisf rational-emotive approach. 

Following are the training techniques according to how 

they relate to the three primary reasons for nonassertion: 

Appropriateness 

The only component that addressed the issue of appro- 

priateness is the use of what is referred to as "muscle", which 

involves the matching of nonverbal language with one's intent. 

~~~nitive/Emotional 

Awareness Table: an instrument which aids participant's 

in identifying individual areas of difficulty with asser- 

tion, influential people in one's life, and the nature 

of that influence. 

Assertive Hierarchy: a technique involving drawing up 

a list of the least to the most threatening situations 

requiring assertion. 

Negative Self-Talk: this method is understood in terms 

of Ellis' rational-emotive therapy. Participants are en- 

couraged to identify negative thoughts in order to re- 

place them with more rational thoughts. 

Response Deficits 

1. Participant's are asked to write five direct assertive 
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statements that relate to specific situations, and then 

to force themselves to try these out in real-life set- 

tings. 

Negative Expression: a technique which involves role 

playing in order to practice expressing anger. 

Nonverbal Assertion: a technique which involves the 

use of a table which is provided in order to review 

one's nonverbal assertion. 

Setting Limits: defining limits clearly and rehearsing 

them. 

Criticism: learning to accept valid criticism without 

apologizing, and learning how to disagree with erroneous 

criticism by fogging or requesting time to consider the 

criticism. 

How To Be An Assertive (Not Aggressive) Woman 
In Life, In Love, and On The Job 

In How To Be .An Assertive (Not Aggressive) Woman in Life 

in Love, and On The Job, Jean Baer (1976) explained that societal - 
pressures and . family training teach women to be anxious, in- 

secure, and submissive. For many women, assertiveness training 

will reduce these feelings of anxiety and insecurity and leave 

them in a position to achieve the roles they genuinely want. As- 

t t sertiveness is seen as ... making your own choices, standing up 
for yourself appropriately, and having an active orientation to . 
life. [ ~ t  involves] standing up for your legitimate rights in 

such a way that the rights of others are not violated" (p. 20). 

~aer's approach is based on behavior therapy; she is not 



interested in the "why", but rather on observable behavior. She 

believes that in order to affect one's feelings regarding oneself, 

one must first change one's behavior. 

Following are..the techniques used according to how they 

relate to the three primary reasons for nonassertion: 

Appropriateness 

Although appropriateness is considered by Baer's defi- 

nition of assertiveness to be an important component, none of 

the techniques used throughout the book deal with this issue. 

Cognitive/Emotional 

1. Goal Setting: using fantasies to identify goals so 

that one can then systematically attempt to reach them. 

2. Self Image: a technique in which one fantasizes the 

person they wouldvlike to be, then writes down ten 

traits relating to that person, and then begins to work 

I I toward them. (HOW one works toward" them is not ex- 

plained). 

3. Achieving an Assertive Social Life: ~llis ' rational- 
emotive approach is used 'to alleviate fears of making 

social contacts. Social networking is encouraged. 

Response Deficits 

In all of the exercises focusing on response deficits, 

role rehearsal, taped feedback, and practice in real life set- 

tings are encouraged. 

1. Behavior Assignments: practice in responding to speci- 

f ic situations. 

2. Handling Criticism, Compliments, and Anger: instructions 
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are provided to aid participant's in responding verbally 

and nonverbally to criticism and compliments. Role play- 

ing is used to practice expressing and dealing with anger. 

3. Confronting and Controlling Anxiety: a technique which 

involves focusing on action and response rather than on 

one's feelings of anxiety. 

4. Saying No: when using the word "no", participants are 

encouraged to use a firm voice and to form clear, short 

replies. 

5. "I-Talk": a method which involves telling others what 

you want by saying what you think and feel. 

What has been laid out in this chapter is the rationale 

for the use of a humanistic perspective in the understanding of 

assertiveness, an overview of Raths' Needs Theory, followed by 

a review of the professional and the popular literature on asser- 

tiveness. 



CHAPTER I11 

PROCEDURES 

It was the purpose of this investigation to explore 

through a questionnaire, variables that interfere with or 

enhance assertive behavior. What follows is an account of pro- 

cedures leading up to and including the distribution and collec- 

tion of the questionnaire. This chapter will include the fol- 

lpwing: a) choosing the methodology; b) designing the question- 

naire; c) criteria for selection of subjects; d). distribution 

and collection of the questionnaires, and; e) collating the data. 

I. CHOOSING THE METHODOLOGY 

Research and training in the area of assertiveness, hav- 

ing its roots in behaviorism, has focused primarily on the com- 

ponent of overt behavior. As was discussed previously (see page 

2), implicit in the definition of assertiveness is the idea that 

it is made up of other components in addition to overt behavior 

(e.g., emotional, cognitive, and a component relating to appro- 

priateness); yet, these other components have been relatively ig- 

nored. It was the purpose of this investigation to explore the 

emotional component of assertiveness. This type of exploration 

has not been found in the research literature on assertiveness, 

and is the kind of question that cannot begin in the laboratory 

Carl Rogers (1961) has this to say about exploratory re- 

search : 



...p erhaps what is needed first is to steep oneself in the 
events, to approach the phenomena with as few preconcep- 
tions as possible, to take a naturalist's observational, 
descriptive approach to these events, and to draw forth 
those low-level inferences yhich seem most native to the 
material itself (p. 128). 

The next step (which is beyond the scope of the present 

study), Rogers explained, is to "take these observations and low- 

level abstractions and formulate them in such a way that testable 

hypotheses can readily be drawn from them" (p. 129). He adds: 

... scientific methodology is seen for what it truly is: 
a way of preventing me from deceiving myself in regard 
to my creatively formed subjective hunches which have 
been developed out of the relationship of me and my mat- 
erial (p. 217-218). 

Others have expressed ideas similar to Rogers. What 

Bronfenbrenner (1976) stated regarding "quasi-experiments" ap- 

pears to be applicable to the kind of exploratory research used 

in the present study. This kind of research: 

... suggests a lower level of methodological rigor, an im- 
plication I regard as unwarranted on strictly scientific 
grounds. As I shall endeavor to show, there are many in- 
stances in which a design exploiting an experiment of nat- 
ure provides a more critical contrast, insures greater ob- 
jectivity, permits more precise and theoretically signifi- 
cant inferences, in short, is more elegant and constitutes 
'harder' science than the best possible contrived experi- 
ment addressed to the same research question (p. 10). 

And, H. W. Simons (1978) described what Thomas M. Schei- 

del expressed on this subject in his essay which was presented to 

the 1977 Western Journal of Speech Communication Symposium: 

... our most fertile theories are likely to be developed 
by persons with a broad, perceptive, exploratory cast of 
mind; those able to see the 'big picture'; those willing, 
even; to utilize introspection or other forms of tacit 
knowledge (p. 22). 

and.that "all theories should ultimately be framed in reduction- 

ist terms that are capable of being operationalized" and finally, 
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~t reformulated in such a way as to permit empirical tests of hypo- 

theses" (p. 22). 

Thus, it was the purpose of this investigation to begin 

in an exploratory manner, to study the emotional component that 

makes up assertiveness. Future studies might formulate observa- 

tions made in this study in such a way that they could be examined 

empirically. 

11. DESIGNING THE QUESTIONNAIRE 

Certain criteria were used in selecting the research in- 

strument. It was identified that the instrument must: 

Provide a means of preventing as much exherimentor bias 

as possible in collecting the data; or, as Roger's (1961) 

stated: I f  ... to approach the phenomena with as few pre- 
conceptions as possible ..." (p. 128). 
Provide a means of distilling information regarding each 

of the variables that make up assertiveness. 

Provide a means of juxtaposing the variables in asser- 

tive situations with those in nonassertive situations, 

thus providing a binocular (depth of field) effect. 

Provide a means of utilizing introspection on the part 

of the subjects regarding their assertive behavior. 

It was thought that a type of questionnaire (a structured 

journal) could best meet the above criteria. By borrowing from 

and adding to questions used in journal exercises given at var- 

ious assertiveness training workshops collected by the investiga- 

tor, a list of questions was constructed that related to each of 

the components involved in assertion. It was thought that the 



emotional component could be best understood if it were presented 

in the context of the other factors involved in assertion. These 

questions, in one form or another, appear to be commonly used as 

optional homework assignments in many assertiveness training 

courses. Sudman (1982) suggested that it is advantageous to 

use questions from established questionnaires, remarking on the 

efficiency of building upon the thinking and work of others. He 

explained "...the mores of social science in general and survey 

research in particular not only permit but encourage the repiti- 

tion of questions" (p. 14). 

Subjects were asked two types of questions (see Appendix 

A for a sample of the questionnaire): 1) questions relating to 

situations which the subject knew to require an assertive res- 

ponse and in which she - wasFassertive; and 2) questions relating 

to situations which the subject knew to require an assertive re- 

sponse and in which she - was unable to be assertive. Over a four- 

week period, subjects were required to complete questions relat- 

ing to five assertive situations and five nonassertive situation 

Despite the common use of the type of questions used in 

this instrument, the investigator pilot-tested the structured 

journal by actively answering the questions related to her own 

assertive and nonassertive situations. From that experience, the 

investigator was able to determine that four weeks was a reason- 

able period of time for the subjects to complete the journals, and 

that the questions were ones that could be answered in a reason- 

able length of time (approximately 15-30 minutes for each situa- 

tion). 



To encourage short, precise answers, limited space was 

made available for each question. However, subjects were told 

to use the back of each page if more space was necessary. Two 

blank pages were also available on the back of the journal for 

any additional comments the subjects might wish to make. 

The journals were printed on 8%" x 14" paper, folded in 

half and stapled in the middle to create an 8%" x 7" booklet in 

which the instructions and journal pages were self-contained. 

The instructions included not only what was required of the sub- 

jects in completing the journal, but also established a tone of 

request, confidentiality, and appreciation for the subjects in- 

volved. In addition, a definition of assertiveness was included 

to provide the parameters from which subjects could identify and 

choose the situations about which they would write. And finally, 

a statement was includedwhich promised confidentiality and anony- 

mity of the subjects. Since confidentiality was a paramount cri- 

terion no primary data has been included here. 

It should be pointed out that in order to avoid the issue 

of sex differences in assertiveness (which was beyond the scope 

of the present study), only female subjects were used. 

111. CRITERIA FOR THE SELECTION OF SUBJECTS 

Since the instrument used in the present study, a ques- 

tionnaire, is an "instrument of communication, a two-way conver- 

sation between the respondent and the survey researcher" (Labaw, 

1980, p. lo), it was required that subjects have an ability to 

communicate in writing, answers to the questionnaire. Subjects 

were selected by the researcher who met the following criteria: 
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a) the subject should have demonstrated the ability to be articu- 

late, introspective, and sincere in her ability to express a gen- 

uine awareness of assertive related interactions; b) the subject 

should be female and at least 25 years of age; and; c) the sub- 

ject should be experiencing no current major emotional crisis. 

IV. DISTRIBUTION AND COLLECTION OF THE QUESTIONNAIRE 

Following are the steps that were taken by the investi- 

gator in the distribution and collection of the questionnaires: 

1. The investigator met with each participant to ex- 

plain the nature of the research and to detail what each subject 

would be required to do. 

2. The investigator verbally explained the instructions 

and gave a hypothetical example of both types of situations (one 

in which assertion was accomplished, and another in which it was 

not), answering the questions that related to each situation. 

This exercise intended to accomplish two things: a) to make the 

instructions clearer, and b) to demonstrate the amount of depth 

and precision that would be required in answering the questions. 

3 .  Subjects were then asked to read the written instruc- 

tions which were provided as part of the journal. These instruc- 

tions reiterated the verbal instructions and further established 

. a tone of respect, confidentiality, and appreciation of the sub- 

jects involved. 

4. Once the expectations were made clear and explicit, 

subjects were then asked if they felt capable and willing to par- 

ticipate in the research project. Each subject responded favor- 
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ably. The majority expressed an attitude of enthusiasm, adding 

that they expected some personal gain from the experience. 

5. Subjects were asked to sign an informed consent 

form, and to initial an information sheet which provided an over- 

view of the research project. 

6. Subjects were thanked and encouraged to contact the 

investigator if they had any further questions relating to this 

project. 

7. As the subjects were previously made aware, two 

weeks after the initial distribution of the journals, the investi- 

gator contacted each participant in order to gauge the amount of 

progress being made as well as to insure that no one was having 

major difficulty in completing the journals. It was at this 

point that it was decided to extend the research period from 

four weeks to six. Several subjects had experienced the winter 

flu and others found the impending Christmas holidays a distrac- 

tion. All subjects, however, expressed optimism in completing 

the journals if the time period was extended by two weeks. 

It is of interest to note that many subjects had by this 

I time begun to discover a pattern to their own assertiveness. Some 

were finding.it easy to come up with examples relating to situa- 

tions in which they were able to act assertively, and difficulty 

in coming up with ones in which they were unable to act asser- 

tively, while others found the opposite to be true. 

.8. At the end of the six week period, the journals were 

collected. Since the investigator attempted to make personal con- 

tact with each subject, the collection process took another five 
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days, at which time 100% of the journals were returned. 

9. Subjects were thanked once again for the amount of 

work that appeared to have gone into the journals and for shar- 

ing some of their personal experiences with the investigator. 

Subjects were told that the results of the research project 

would be made available to them once completed. 

V. COLLATING THE DATA 

What follows is an account of the procedures used to 

collate the responses recorded by each subject in the structured 

journals. To provide anonymity for the subjects involved as well 

as a context from which to read the journal summaries, each sum- 

mary begins with a brief biographical note describing a ficti- 

tious person who resembles the subject involved. Subjects' names 

and occupations have been changed, as well as the names and occupa- 

tions of those with whom she interacted. 

Due to the nature of the open-ended type questions used 

in the journals, responses ranged from one word to one page an- 

swers, making the data in its raw form somewhat unwieldy. In 

order to permit economy of thought in understanding the data, 

factors have been extracted which reflect what appeared to be 

the underlying feature involved in the subject's assertion and 

nonassertion. This was accomplished by making an interpretation 

of the data from a humanistic perspective in general and ~aths' 

Needs Theory in particular. For example, Mary's statement: "If 

I'm nice to him, perhaps he'll change; I'm very upset over the 

break-up of our family" has been rendered "fear of rejection" 

since it appears that the subject is saying: "If I'm nice to 
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him, maybe he'll change and we can get back together; if I'm not 

nice to him (by being assertive), he may never want to come back, 

he may leave me for good." 

The operational definitions of the following terms will 

aid the reader's understanding of the journal summaries: 

Benign nonassertion: Nonassertion that appears to be sana- 

tive (healing to physical or moral health) rather than hurt- 

ful. The criteron is that the individual does not appear to 

feel diminished in anyway as a result of the nonassertion. 

Fear of rejection: The fear of a negative or antagonistic 

attitude toward oneself from another individual. 

Significant other: A person in the immediate environment 

who is perceived by an individual to exert psychological in- 

fluence on him/her. 

Nonsignificant other: A person in the immediate environ- 

ment who is perceived by an individual to exert insignificant 

psychological influence on him/her. 

Strong belief: A conviction or cherished idea which is in- 

volved in shaping one's way of life; a principle that guides 

one's actions. 

Following each journal summary are observations regard- 

ing individual subjects; for example, patterns that emerged from 

the journal entries. These patterns were seen to represent how 

underlying factors (e.g., fear of rejection), were manifested by 

each subject. Following the data from all 14 journals, observa- 

tions made from the entire spectrum of subjects are presented. 

In the above chapter, the rationale for the methodology 



used i n  t h i s  i n v e s t i g a t i o n  was p r e s e n t e d ,  fo l lowed by  t h e  proce-  

du re s  used t o  d e s i g n  t h e  q u e s t i o n n a i r e  ( s t r u c t u r e d  j o u r n a l ) ,  a s  

w e l l  a s  t h e  p rocedures  used  t o  s e l e c t  t h e  s u b j e c t s ,  and t o  d i s -  

t r i b u t e  and c o l l e c t  t h e  j o u r n a l s .  F i n a l l y ,  how t h e  d a t a  were 

c o l l a t e d  was exp l a ined .  



CHAPTER IV 

FINDINGS, CONCLUSIONS, IMPLICATIONS 

It was the purpose of this investigation to explore the 

emotional variables that interfere with or enhance assertive be- 

havior. In order to fulfill this purpose, fourteen women were 

selected according to designated criteria to complete a struc- 

tured journal which was designed to distill the emotional factors 

involved in an assertive act. Using the theoretical framework of 

the humanistic perspective in general and Raths' Needs Theory in 

particular, these factors were identified as being related to 

emotional needs, which have been shown by Raths to be related to 

assertive behavior. 

This chapter will present the findings, conclusions, and 

implications of this study. 

I. FINDINGS 

The structured journal provided a means by which the 

factors that appeared to inhibit or enhance individual assertive- 
, 

ness could be identified. The data showed that many emotional 

factors were involved in both assertive and nonassertive acts. 

These factors, when viewed in light of Raths' Needs Theory appear 

to be related to emotional needs. According to Raths, emotional 

factors which are found to be related to emotional needs have an 

important .affect on an individual's ability to be assertive..It- 

was not the purpose of this study to classify subjects according 

to particular emotional needs, but to use ~aths' theory to identi- 

fy and understand the emotional factors. 
75 
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Partly through heredity, but largely through environment- 

al factors, (parents and culture), individuals develop certain 

emotional needs which are felt (by the individual) to be inimical 

to his/her sense of well being (Raths, 1972). Fundamental to 

~aths' Needs Theory is the idea that a strong relationship exists 

between emotional needs and behavior./ When emotional needs are 

being met, an individual feels secure and is "free to learn and 

to grow, more free to look inward, more free to look at alterna- 

tives, and more free to choose from them (p. 3). These indivi- 

duals are able to behave proactively, are intrinsically motivated, 

and are able to behave assertively. When certain emotional needs 

are not being met, an individual feels insecure, doesn't have a 

sense of well being, is uncertain of him/herself, and the situa- 

tions around hidher. These individuals are reactive, extrinsi- 

cally motivated and are less able to behave assertively (Raths, 

1972). 

What follows in this section are the journal summaries 

of the 14 subjects who participated in this study. As was ex- 

plained in the preceding chapter, factors which represent what 

appears to be the underlying inhibitor or enhancer of a subject's 

assertion or nonassertion, have been extracted from the statements 

made by the subject. At the end of each journal summary, inter- 

pretations of the data are made regarding the patterns of asser- 

tiveness for each individual. At the end of the 14 journal sum- 

maries, further interpretations are made from the entire spectrum 

of subjects. 



Individual Journal Summaries 
Sharon 

Brief biographical note: Sharon is a busy professional woman in 

her late thirties who is committed to her children and her second 

marriage. She is regarded by those who know her to be warm and 

caring. 

Following are the situations in which Sharon was unable 

to act assertively along with the factors which have been identi- 

fied as inhibiting her assertion: 

Situation I 
Sharon's desired assertion: To have a co-worker do an equal share 

of the work and to adapt to the philosophy of the workplace. 
Factors : 

Fear of rejection 
-Sharon stated: "1'd like to confront her. but I don't know 
her well enough to know how she'll react. I' ' 
-Interpretation: Underlying Sharon's fear of how the other 
person might react may be a fear of rejection. She may be 
afraid to confront her co-worker because he might get angry 
or say "No". 

Situation I1 
Sharon's desired assertion: To ask her mother to stop nattering 

about the TV show. 
Factors : 

Fear of rejection 
-Sharon stated: "She's been doing this for years, she'll 
never change. As a child I never-felt it was possible to 
ask my parents to not do something. 
-Interpretation: What appears to be a sense of helplessness 
at one level may be a fear of rejection at a deeper level. 
It may be that Sharon was afraid that her mother might have 
gotten angry, hurt, or may have even withdrawn her love. 

Situation I11 
Sharon's desired assertion: To ask her father to speak to her 

mother with respect. 
- Factors: 

Fear of rejection 
-Sharon stated: "I feel guilty for not defending my mother 
but I couldn't figure out a way to say what I wanted without 
hurting my father. 1 1 

-Interpretation: Underlying this idea may have been the no- 
tion that children who hurt their parents are bad; children 
who are bad are not worthy of love. 
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Following are the situations in which Sharon was able to 

act assertively along with the factors which have been identified 

as enhancing her assertion: 

Situation I 
Sharon's desired assertion: To protect her child by clearing up 

a misunderstanding between her child and another child. 
Factors : 

Willing to risk rejection 
-Sharon stated: "If the truth is negative, it would be easier 
to deal with than doubt .It 
-Interpretation: Sharon, like many mothers, may experience 
her child's rejection as her own. She may be willing to risk 
rejection in this case because the person with whom she is 
interacting is a child. 

Situation I1 
Sharon's desired assertion: To see that a child. fulfills an obli- 

gation. 
Factors : 

No risk of rejection 
-Sharon stated: "I was able to keep in touch with my feel- 
ings here because I didn't feel personally threatened." 
-Interpretation: The-fear of rejection Sharon may have ex- 
perienced in the "unable" situations was not provoked in this 
situation. Here again, this may be because the individual 
with whom she was interacting was a child. 

Situation 111 
Sharon's desired assertion: To initiate an idea at work. 
Factors : 

No risk of rejection 
-Sharon stated: "I know my co-worker wouldn't put me down 

'I or think negative things about me. 
-Interpretation: Here Sharon appears to be dealing with a 

I 

significant other whom she knows from past experience will 
not reject her. 

Situation IV 
Sharon's desired assertion: To have some time alone for shopping 

rather than to drive her child around. 
Factors : 

No risk of rejection 
-Sharqn stated: "I know that if I let go of feeling depress- 
ed or angered by the situation and feel assertive, I can of- 
ten think of a solution that will meet everybody's need (in- 
cluding mine) to some extent. 1 1 

-Interpretation: It appears that Sharon was able to insist 
on some time alone because she was certain her need could be 
met, and that she would not be rejected in this situation. 



Situation V 
Sharon's desired assertion: To have her spouse cook dinner. 
Factors : 

No risk of rejection 
-Sharon stated: "My relationship will improve if I have this 
need met, I know this from past experience. I I 
-Interpretation: Sharon's experience with her spouse has 
shown her that he is unlikely to reject her when she asserts 
herself with him. 

In each of the "unable" situations, Sharon's desired as- 

sertion appeared to be inhibited by a fear of rejection. In each 

of these situations, Sharon was interacting with significant 

others who she perceived as having the potential to be hurtful 

or negative to her in those particular situations. In the "able" 

situations, however, Sharon was interacting with individuals with 

whom she felt safe. It appears that when Sharon feels that the 

territory is safe, she can venture an assertive act; when the 

territory is unknown or has been shown to harbour danger, Sharon 

stays within the apparent safety of nonassertion. The majority 

of Sharon's "able" situations involved children. It appears that 

Sharon considers them to be "safe" people with whom she can be 

assertive. 



Mary 

Brief biographical note: Mary, who is in her late thirties, is a 

single parent. Her devotion to her children is matched only by 

her passion to write. She is talented and respected, but must 

struggle financially in her career as a writer. 

Following are the situations in which Mary was unable to act 

assertively. along with the factors which have been identified as 

inhibiting her assertion: 

Situation I 
Mary's desired assertion: To ask her ex-husband to leave after a 

visit. 
Factors : 

Fear of rejection 
-Mary stated: "I wanted to please him; I wanted things to 
work out; If I'm nice to him, perhaps he'll change--I m very 
upset over the break-up of our family. 11 
-Interpretation: What appears to underlie Mary's statement 
is: "If I'm nice to him, maybe he'll change and we can get 
back together; if I'm not nice to him (be being asserti~e),,~ 
he may never want to come back. He may leave me for good. 

Situation I1 
Mary's desired assertion: To ask for a reduction in price on a 

used rug. 
Factors : 

Fear of rejection 
-Mary stated: "I was afraid of offending the friend who re- 
ferred me to her. 11 
-Interpretation: Mary seems to be afraid that if she offends 
her friend, she may become angry or not like her anymore. 

Situation 111 
Mary's desired assertion: To have the others in the office stop 

smoking. 
Factors : 

Fear of rejection 
-Mary stated: "If I insist, I will offend the others and 
that might jeopardize my job." 
-Interpretation: Mary's fear of offending the others may 
relate to her fear that they will become an ry or not like 
her. They may tell her boss, who probably she fears) will 
not call her in for work anymore. 

t 



Situation IV 
Mary's desired assertion: To have a play that she wrote titled 

properly. 
Factors : 

Fear of rejection 
-Mary stated: "If I ask, they'll think I'm pretentious." 
-Interpretation: Mary does not appear to see her need as 
a valid one. If she asks, she is certain she will be judged 
as being pretentious. Being pretentious is bad, according 
to Mary, and if she is bad, she probably won't be liked. 

Situation V 
Mary's desired assertion: To buy a   articular Christmas tree. 

Fear of rejection 
-Mary stated: "I had already claimed that tree and now you 
are buying it.  hat's not fair, but I'm too frustrated and 
weary to deal with you directly." 
-Interpretation: The underlying fear here,may be a fear 
that the others will become angry or hostile. 

Following are the situations in which Mary was able to 

act assertively along with the factors which have been identified 

as enhancing her assertion-: 

Situation I 
Mary's assertion: To insist on going on a trip with her children 

in order to protect their welfare. 
Factors : 

Protected against rejection 
-Mary stated: "We have none through all of this before and 
I still feel very strongiy that I should go along." 
-Interpretation: It was not Mary's idea to go on the trip. 
she was agreeing to go in order to protect her children's 
welfare, and was, therefore, acting in accordance with their 
needs and not her own which would have been to stay home with 
them. By framing her need in terms of other's needs, Mary 
appears to feel protected against rejection. Mary would not 
pecceive'herself as being rejected if her assertion was de- 
nied. 

Situation I1 
Mary's assertion: To express a strong non-racist belief. 
Factors : 

Strong belieflprotected against rejection 
-Mary stated: "It people are allowed to be racist, the kind 
of thing that happened during World War I1 might happen again" 
-Interpretation: Besides being something Mary feels very 
strongly about, Mary's assertion represents a racial group 
in general and Mary (a member of that group), only indirectly. 
By framing her need in terms of other's needs, Mary appears 
to be protected against rejection. 



Situation I11 
Mary's assertion: To get a refund on a movie and to express a 

strong belief regarding violence in movies. 
Factors : 

Strong belief/Protected against rejection 
-Mary stated: "Movies like this should be censored as they 
may cultivate violence in others" 
-Interpretation: Here again, Mary is asserting a strong be- 
lief. Her assertion does not relate to Mary directly, but 
is focused instead on humanity in general. Once again, Mary 
appears to protect herself from rejection by framing her 
need as other's needs. 

Situation IV 
Mary's assertion: To communicate special financial needs at work. 
Factors : 

Strong Belief 
tt -Mary stated: I need to work on my writing no matter what, 

so I'm willing to take the risk of asking my boss. 
-Interpretation: Mary's writing is one of the most important 
things in her life. 
protected against rejection 
-Mary stated: "If I ask, he'll think I'm immoral for want- 
ing to stay on Unemployment Insurance, so I'll tell him it 
is because I need to be home with my kids rather than the 
real reason which is that I want to work on my writing career. t 1 

-Interpretation: It appears that Mary believes that her 
children's need may appear to be more legitimate than her own 
need to write; because of this, she feels less likely to be 
told "No". 

Situation V 
Mary's assertion: To express a strong belief about creativity. 
Factors : 

Strong belief 
I 1 -Mary stated: I was able to be assertive because of my de- 

sire-to defend my cause and to educate others as to what 
creativity really is. 1' 
-Interpretation: Mary's creativity (her writing) is one of 
the most important things in her life and she wants people 
to understand what it is all about. 
Protected against rejection 
-Interpretation: Because Mary's assertion related to crea- 
tive people in general and not Mary specifically, she is 
protected from any potential negative feedback. 

Each of the situations in which Mary was unable to be 

assertive involved a desired assertion which related to an emo- 

It tional need that was solely her own (e.g., I need you to leave", 

"I need you not to smoke", I need a reduction in price", etc.) 



This is in contrast to the assertions expressed in the "able" 

situations in which Mary consistently framed her need as an- 

other's need (e.g., her children's welfare, a racial group, 

and creative people in general). What this suggests is that when 

Mary is able to frame her need in such a way that it is cloaked 

within the needs of others, she is protected against rejection 

and is thus able to be assertive. If her need cannot be so cloak- 

ed, Mary, like many who believe that it is not okay to ask for 

things for ourselves, has difficulty being assertive. In each 

of the "unable" situations, Mary does not expect her needs to be 

recognized as valid or legitimate, and does not, therefore, ex- 

pect them to be met. 

It is important to note that each of the "able" situa- 

tions involved something of extreme importance to Mary. Situa- 

tions I involved her children's welfare, and Situations 11-V in- 

volved Mary's strong beliefs about her career, racism, violence, 

and creativity. It appears that when a strong belief is involved, 

Mary is moved to be assertive and that her strategy for dealing 

with the fear of rejection, like that provoked in the "unable" 

situations, is to frame her need as another's need. 



Ellen 

Brief biographical note: Ellen is a professional business woman 

who is married, with no children. She is meticulous in every 

aspect of her life and is known by her friends to be highly in- 

telligent, warm, and caring. 

Following are the situations in which Ellen was unable 

to act assertively along with the factors which have been identi- 

fied as inhibiting her assertion. 

Situation I 
Ellen's desired assertion: To make a comment at an informal 

meeting. 
Factors : 

Benign assertion 
1' -Ellen stated: What I would gain wasn't really worth the 

effort. It wasn't important enough to me. 'I 
-Interpretation: At first glance, Ellen's reason for her 
nonassertion (i.e., that it s not worth the effort), may be 
viewed as disguised fear of rejection. However, in this in- 
stance, Ellen described herself as being physically relaxed 
and feeling fine both before and after her nonassertion. It 
would appear that her nonassertion was benign in that it did 
not contribute to diminishing her in any way. It is possible, 
however, that with further clarification from Ellen, what is 
considered to be benign nonassertion may turn out to be fear 
of rejection that she is unable to own. 

Situation I1 
Ellen's desired assertion: To point out her job experience which 

was being over-looked in a performance review. 
Factors : 

Fear of rejection 
-Ellen stated: f i ~  wasn't prepared. ItVs easier to be as- 
sertive when prepared than-when it's ad lib." 
-Interpretation: Ellen appears to be saying: "If I'm pre- 
pared, I'm less likely to say something wrong. If I were 
to say something wrong, I might look foolish. If I look 
'foolish, I may be rejected." 

Situation 111 
Illen's desired assertion: To state her opinion at a social gath- 

ering. 
Factors: 

Benign nonassertion 
-Ellen stated: "I was too busy playing hostess and was con- 

w -  - - centrating on my social role. 
-Interpretation: Concentrating on playing hostess and con- 



Situation 111 cont. 
concentrating on being assertive appeared to be two mutually 
exclusive acts. Because Ellen described herself as being 
relaxed and satisfied by her choice to play hostess, her non- 
assertion did not appear to diminish her sense of well being. 
As in Situation I, however, with further clarification from 
Ellen, this benign nonassertion may be determined to be fear 

- of rejection at its core. 

Situation IV 
Ellen's desired assertion: To express a controversial point of 

view to a relative who Ellen sees only rarely and with whom 
she has tentative ties. 

Factors : 
Fear of rejection 
-Ellen stated: "'I don't want to rock the boat or bring any 
discomfort into a social situation (especially when the sit- 
uation represents a rare contact with relatives (one's roots). 
-Interpretation: Underlying Ellen's fear of disagreeing 
with her relatives may be a fear that if she disagrees, they 
may become upset with her, and perhaps choose not to love her. 

Situation V 
Ellen's desired assertion: To ask for more information from a 

co-worker. 
Factors : 

Fear of rejection 
-Ellen stated: 'r~ knew there would be a difference of opin- 
ion, so I was putting off dealing with those differences. 
I hadn't been expecting the phone call, so I hadn't had a 
chance to decide ahead of time what I wanted to know." 
-Interpretation: Here again, Ellen's nonassertion appears 
to relate to being prepared. She may believe that if she 
has time to prepare herself, she'll be less likely to be re- 
jected. 

Following are the situations in which Ellen was - able to 

act assertively, along with the factors which have been identified 

as enhancing h.er assertion: 

Situation I 
Ellen's~assertion: To assert her idea at a meeting from a memo - 

which she had prepared earlier. 
Factors : 

Protected against rejection 
-Ellen stated: "I was prepared in advance and brought the 
preparation (memo) with me. They'll respect my opinion. I 
look like I know what I'm doing; they'll think I'm tough." 
-Interpretation: Because Ellen is prepared, she appears to 
feel confident that she will be accepted by the others at 
the meeting. 



Situation I1 
Ellen's assertion: To express her idea to an obnoxious co-worker. 
Factors : 

No fear of rejection 
-Ellen stated: "Todav he seems cordial so I'll take advan- 
tage of his friendliness and state my ideas." 
-Inter retation: On other days, Ellen perceives her co- P worker s behavior in a way that leaves her feeling unsafe. 
Today, however, he is perceived as behaving in an accepting 
way which leaves Ellen feeling as though he will not reject 
her. 

Situation 111 
Ellen's assertion: To state a controversial opinion at a large 

meeting . 
Factors : 

Strong belief 
1 I -Ellen stated: I experienced moral outrage. I had a strong 

sense of responsibility to state my opinion in support of the 
executive. 
-Interpretation: This situation involves an' idea Ellen is 
committed to. 
Protected against rejection 
-Ellen stated: "I was asked prior to the meeting to speak, 
so I had time to prepare what I'd say. 11 
-Interpretation: Ellen appears to be able to state her op- 
inion without fear of rejection since she has had the time 
to prepare what she would say. It is as though when she 
feels prepared, she feels more likely to be accepted by the 
others . 

Situation IV 
Ellen's assertion: To convince her boss to hire her friend. 
Factors : 

Protected against rejection 
-Ellen stated: "I had lots of time to think about it before- 
hand and to consider what I wanted to do." 
-Interpretation: Here again, Ellen appears to feel safe be- 
cause she has had time to prepare what she wanted to say and 
do. 

Situation V 
Ellen's assertion: To express feelings of hurt over her mother's 

withholding a family hierloom. 
Factors : 

Willing to risk rejection 
-Ellen stated: "I'm going to use a new approach, not the old 
one I've used in the ~ast. I'll let her know 1've heard what 
she needs and tell he; what I need and suggest that perhaps 
there's a way to understand one another. I I 
-Interpretation: Ellen has had the opportunity to prepare 
her strategy. It appears that her need to express her hurt 
feelings was stronger than her fear of rejection, so she was 
willing to risk being told no once again by her mother. 



The most o u t s t a n d i n g  f e a t u r e  of E l l e n ' s  j o u r n a l  i s  t h e  

importance s h e  p l a c e s  on b e i n g  p r e p a r e d .  I t  a p p e a r s  t h a t  b e i n g  

p repared  i s  E l l e n ' s  s t r a t e g y  f o r  d e a l i n g  w i t h  h e r  f e a r  of  what 

o t h e r s  may t h i n k  a b o u t  h e r  ( e .g . ,  I f  I ' m  unprepared ,  I may appear  

a s  though I d o n ' t  know what I ' m  t a l k i n g  a b o u t ;  I might  l o o k  f o o l -  

i s h ) .  By be ing  p r e p a r e d ,  E l l e n  a p p e a r s  t o  b e  a b l e  t o  m a s t e r  t h e  

f e a r  of r e j e c t i o n  t h a t  a p p e a r s  t o  b e  provoked when s h e  i s  unpre-  

pared .  



Lynn 

Brief biographical note: Lynn is a soft-spoken, highly intelli- 

gent woman who is married with no children. She is educated, yet 

under-employed and experiences much frustration because her tal- 

ents are not being utilized. 

Following are the situations in which Lynn was unable 

to act assertively, along with the factors which have been identi- 

fied as inhibiting her assertion: 

Situation I 
Lynn's desired assertion: To correct a casual acauaintance re- 

garding the use of a nickname. 
Factors: 

Fear of rejection 
-Lvnn stated: "I think she is glamorous and better than I 
sihce she owns a company. So wgo am I to tell her what I 
want? She's more powerful. I alwa s feel plain, unsophisti- 
cated, conscious of the way I'm ressed, and generally ill 
at ease in her presence. t 1 7- 
-Interpretation: Lynn feels inferior to her acquaintance. 
She may be afraid to say anything to her because she might 
say something awful about her in return, and that would only 
make her feel worse. 

Situation I1 
Lynn's desired assertion: To insist that she cannot work over- 

time. 
Factors : 

Fear of rejection 
-Lynn stated: "I was afraid I'd never get work again. I' 
-Interpretation: Lynn appears to fear saying no because if 
she does, her boss will think she is a bad worker, and he 
will not call her in for work again. 

Situation.111 
Lynn's desired assertion: To ask for more hours at work. 

Fear of rejection 
-Lynn stated: "I feel like I'm begging when I ask for hours. 1 ' 
-Interpretation: When Lynn has to ask for more hours at 
work, Lynn appears to feel inferior and to worry that they 
will say no. 

Situation IV 
Lynn's desired assertion: To volunteer for a task at a workshop. 
~actors.: 

Fear of rejection 



Situation IV cont. 
-Lynn stated: "I don't want to appear pushy. I was afraid 
I might not do it well. If she doesn't choose me, it just 
goes to show that she doesn't like me. 
-Interpretation: In this situation, Lynn appears to be in a 
double bind. If she volunteers and does not do well, she 
risks rejection; if she does not volunteer and is not chosen 
by her instructor, she experiences rejection. 

Following are the situations in which Lynn was able to 

act assertively along with the factors which have been identified 

as enhancing her assertion. 

Situation I 
Lynn's assertion: To enforce a policy at work. 
Factors : 

No fear of rejection 
-Lynn stated: "I had the knowledge and security that my 
position was correct and that I would be backed up by my 
supervisors. t t  

-Interpretation: Here Lynn is interacting with an individual 
who exerts insignificant psychological influence. This, com- 
bined with the knowledge of her position and the sense of 
security she had from her supervisors appears to make it 
safe for her to be assertive. 

Situation I1 
Lynn's assertion: To not trade hours with a co-worker. 
Factors : 

No fear of re-jection 
-Lynn stated: "It was important to me to keep my day as I 
had planned it. I don't like her much, so saying no gave me 
a sense of power. 11 
-Interpretation: In the "unable" situations, the other per- 
son had what Lynn needed; in this case, Lynn has what the 
other person needed. That Lynn disliked the other person 
appeared to further lesson any potential threat of rejection. 

Situation I11 
Lynn's asseftion: To resign from her job. 
Factors : 

No fear of rejection 
-Lynn stated: "When he called about my schedule, it felt 
great to be able to say I quit." 
-Interpretation: Here again, Lynn has what the other per- 
son wants. She needs nothing from the other person, and is 
the one doing the rejecting. 

Situation IV 
Lynn's assertion: To return an object to a friend the next day. 
Factors : 



Situation IV cont. 
No fear of rejection 
-Lynn stated: "I've kept this object as a favor and now I'm 
no longer responsible for it. She'll have to wait until it 
is convenient for me to return it. I' 
-Interpretation: The friend involved is a close one with 
whom Lynn probably feels safe. Lynn needs nothing from the 
other person and is the one in the position to say "No". 

Situation V 
Lynn's assertion: To have her spouse do the chores he had pro- 

mised to do. 
Factors : 

No fear of rejection 
-Lynn stated: "I feel safe being assertive with him. He's 
a good person to practice being assertive with." 
-1nter~retation: Lvnn's ex~erience with this Derson seems 
to have shown her that he i$ unlikely to reject her. 

When interacting with those she does not'know well, Lynn 

appears to feel unsafe and less likely to be assertive. When her 

self-confidence or self-esteem is low, Lynn appears less likely 

to be assertive; when she feels confident (e.g., when she has 

knowledge of and support in a situation), Lynn appears to be able 

to override any potential fear of rejection. 

The critical variable for Lynn, however, is that it ap- 

pears to be more difficult for her to be assertive when the other 

person has something she needs (e.g., a job, or hours at work); 

when Lynn needs nothing from the other person and is the one in 

the position to say "yes" or "no", she appears more likely to be 

assertive. 



Irene 

Brief biographical note: Irene is a single mother in her mid- 

thirties. In between her job, her political activities, and her 

work toward her Master's degree, she manages to have fun. She 

is known by her many friends as being bright, gregarious, and 

genuine. 

Following are the situations in which Irene was unable 

to act assertively, along with the factors which have been identi- 

fied as inhibiting her assertion. 

Situation I 
Irene's desired assertion: To ask her professor to explain a 

low mark. 
Factors : 

Fear of rejection 
-Irene stated: "I was too low emotionally and too stressed 
out. It was easier to take the low mark than to go through 
a scene with him. It may be that he doesn't like me, or 
that I did poorly on the final. I'm confused and shocked." 
-Interpretation: It appears that Irene fears approaching her 
professor for fear that he would become antagonisitic; she 
does not appear to feel emotionally or physically capable 
of dealing with his potential anger. 

Situation I1 
Irene's desired assertion: To resolve a disagreement with a 

friend. 
Factors : 

Fear of rejection 
-Irene stated: "Speaking to her about it would be useless. 
She will never apologize or even acknowledge what happened." 
'Interpretation: If Irene were to approach her friend, she 
might reject her feelings. 

Situation 111 
Irene's desired assertion: To tell her relatives that their din- 

ner invitation was a misunderstanding. 
Factors : 

Fear of rejection 
-Irene stated: "'I was afraid they would misunderstand and 
think I wanted to exclude them." - 
-Interpretation: If Irene tells them the truth, they might 
think she was trying to be hurtful, and that would make them 
feel badly. If they felt badly, they might reject Irene. 



Situation IV 
Irene's desired assertion: To eat in a restaurant of her choice. 
Factors : 

Fear of rejection 
-Irene stated: d~ felt trapped and fed up with having to 
put up with their choices." 
-Interpretation: It appears that Irene believes that if she 
were to ask them, she probably would not be listened to. 

Situation V 
Irene's desired assertion: To report her doctor for obscene be- 

havior. 
Factors : 

Fear of rejection 
-Irene stated: "I was intimidated by him as a specialist. 
I felt some doubt about his intentions and I didn't want to 
open myself up to cross-examination. I 1 

-Interpretation: Irene believes that the doctor has more 
authority than she, so she is not permitted to confront him. 
If she were to confront him, she fears that.he would chal- 
lenge her. Because she feels confused, she appears to feel 
unable to defend herself.. 

Following are the situations in which Irene was able to 

act assertively, along with the factors which have been identi- 

fied as enhancing her assertion: 

Situation I 
Irene's assertion: To set limits with a friend. 
Factors : 

Willing to risk rejection 
-Irene stated: "If she is a true friend. she'll acce~t what 

II 
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I say. 
-Interpretation: "If she is a true friend, she won't reject 
what I say. If she does reject me, she is not a true friend, 
and I would want to know that ." 

Situation I1 
Irene's assertion: To get a grade changed in a course. 
Factors : 

No fear of reject%ion 
-Irene stated: "I knew that this grade was wrong. ' ' - 
-Interpretation: Because Irene had evidence, she was cer- 
tain 05 her position and knew she could not be challenged. 

Situation 111 
Irene's assertion: To express feelings of hurt and resentment 

to friends. 
Factors : 

Willing to risk rejection 
-Irene stated: "I knew that not talking would only make 
things worse. I had to say what I felt even though the idea 



Situation I11 cont. 
of confrontation made me very nervous. 11 
-Interpretation: It appears-that Irene's need to express her 
feelings was greater than her fear of rejection. 

Situation IV 
Irene's assertion: To refuse to do volunteer work. 
Factors : 

No fear of rejection 
-Irene stated: "I knew the only way to get rid of them was 
to be honest .I' 
-Interpretation: Here Irene was doing the rejecting (saying 
"no"). 

Situation V 
*Irene's assertion: To report an incident to the authorities. 
Factors: 

Strong belief 
-Irene stated': "I have a responsibility to let the people 
who run that factory know that they can't just dump poison 
into my environment. 1 I 

-Interpretation: Because this is something Irene feels 
strongly about, she appears compelled to act on it. 

In each of the "unable" situations, Irene appears to be 

afraid to approach the other individual for fear that she would 

be hurt or ignored. It was as though she did not perceive her- 

self as having any power (influence) in these situations (e.g., 

I'm probably wrong, she' 11 never listen, they' 11 misunderstand 

me, etc.). This is in contrast to the "able" situations in which 

Irene appeared to perceive herself as having some influence. Her 

certainty of her understanding of the situation appeared to add . 
to her sense of influence. 



Janet 

Brief biographical note: Janet is a single, professional woman in 

her early 30's. She is highly organized and disciplined in her 

life, yet she enjoys playing and having a good time. She is ap- 

preciated by her friends for her genuineness and for knowing how 

to listen. 

Following are the situations in which Janet was unable 

to act assertively, along with the factors which have been identi- 

fied as inhibiting her assertion: 

Situation I 
Janet's desired assertion: To tell a friend not.to invalidate 

her opinion. 
Factors : 

Fear of rejection 
-Janet stated: &I feared looking foolish. I didn't know 
what his reactions would be (I dont t know him well), and I 
feared being told I was wrong. 1 I 
-Interpretation: "1f I appear to be wrong, or to look fool- 
ish, he may not like me. It 

Situation I1 
Janet's desired assertion: To communicate a sexual need to her 

lover. 
Factors : 

Fear of rejection 
-Janet stated: "He may not want to do what I want; he may 
only do it because he $eels obligated." 
-Interpretation: Janet appears to be in a double bind situa- 
tion here. If she asks her lover to meet her sexual need, 
and he does, she may feel rejected because she perceives his 
response as an obligation; if she does not ask him to meet 
her sexual need, she feels rejected because her need goes 
unme t . 

Situation 111 
. Janet's desired assertion: To do a job she knew she could be 

better and quicker than her friend. 
Factors : 

Fear of rejection 
-Janet stated: H~ was afraid I'd appear undemocratic. I 
was afraid I might hurt her feelings. 1 t 

t t -Interpretation: If I appear undemocratic, or if I hurt 
her feelings, she may think negatively about me. 



Situation IV 
Janet's desired assertion: To tell her parents no to their re- 

quest to stay with her on their visit. 
Factors : 

Fear of rejection 
-Janet stated: "I was taken by surprise, I didn't have time 
to think about what I wanted. I felt obligated. They've 
always been generous to me, ' 1  

-Interpretation: "If I don't repay them for the sacrifices 
they have made for me, they might think I was unappreciative. 

Situation V 
Janet's desired assertion: To be thanked for doing a favor. 
Factors : 

Fear of rejection 
-Janet stated: "I was worried he'd think it was silly of me 
to need to conform to the traditional social graces. I' 
-Interpretation: "If I need to be thanked, he will think 
I'm less generous; he will think poorly of me. 

Following are the situations in which Janet was able to 

act assertively along with the factors which have been identified 

as enhancing her assertion: 

Situation I 
Janet's assertion: To have her mechanic re-do some auto repairs. 
Factors : 

No fear of rejection 
-Janet stated: "I've been dealt with by him fairly in the 
past. I' 
-Interpretation: Janet is confident that her mechanic will 
treat her fairly and is certain of her right to ask him to 
re-do the auto repairs. 

Situation I1 
Janet's assertion: To refuse to share her expensive liquor. 
Factor?: 

No fear of re.jection 
-Janet stated: "He just wants alcohol and isn't particular 
what kind. My expensive stuff is being wasted on him; he 
is not appreciating it. This liquor, because it is expen- 
sive, is mine to share or not, I knew he would not hold a 
grudge. 1' 
-Interpretation: Janet's certainty of her understanding of 
the situation and her faith that her friend would not reject 
her appeared to enhance her ability to be assertive. 

Situation I11 
Janet's assertion: To make a suggestion to a friend. 
Factors: 

No fear of rejection 
-Janet stated: "The risk of resistance was low. I1 



Situation I11 cont. 
-1nter~retation: The friend involved in this situation ap- 
pears lo be one Janet was certain would not reject her. 

- 

Situation IV 
Janet's assertion: To clarify her relationship with her lover. 
Factors: 

Willing to risk rejection 
-Janet stated: "Being a newish relationship, I was only 'up 
to my knees' and hadn t invested so much that I'd lose a lot 
if the relationship dissolved." 
-Interpretation: Confronted with a difficult situation, Jan- 
et appears to be able to be assertive by focusing on an as- 
pect of the situation which diminishes the emotional danger. 

Situation V 
Janet's assertion: To express feelings of jealousy, vulnerability, 

and resentment to her lover. 
Factors : 

Willing to risk rejection 
-Janet stated: "I was convinced that if we can't be open 
then the relationship was not worth pursueing." 
-Interpretation: Here again, Janet uses the strategy found 
in Situation IV which is to focus on aspects of the situa- 
tion that reduce her fear. 

Janet's past experience with certain individuals who have 

shown a potential to reject her, and her uncertainty of how other 

individuals might react, appears to provoke a fear that these in- 

dividuals will react negatively. At times, however, when Janet 

is uncertain of how others will react, she uses a strategy of 

focusing on an aspect of the situation which appears to diminish 
5 

any poten'tial emotional danger. This strategy appears to enhance 

her ability to8 be assertive. 



Margaret 

Brief biographical note: Margaret is a single woman in her early 

thirties, who seems to thrive on the demands of running her own 

business. She is always on the go, keeping her eyes open for in- 

novative ideas. 

Following are the situations in which Margaret was unable 

to act assertively along with the factors which have been identi- 

fied as inhibiting her assertion: 

Situation I 
Margaret's desired assertion: To ask whether her visit was an 

intrusion. 
Factors : 

Fear of rejection 
-Margaret stated: "I didn't want to be confronted with a 
possible request to leave, because I would take it as a per- 
sonal rejection. I1 
-Interpretation: Fear of rejection is stated clearly by the 
subject. 

Situation I1 
Margaret's desired assertion: To tell a friend she needed time 

to think over her request to visit. 
Factors : 

Fear of rejection 
I1 -Margaret stated: She really needed support, having gone 

through two years of misery. I1 
I I -Interpretation: If I'm unsupportive, she may think I'm 

not a good friend, and she may get angry with me. I1 

Situation 111 
Margaret's desired assertion: To refuse to do a favour for a 

friend. 
Factors : 

Fear of rejection 
11 -Mar~aret stated: She needed someone she could count on. 

I diin't want to seem selfish." 
-Interpretation: People who refuse to do favours for friends 
are selfish and not very good friends. She might get angry 
with me if I refuse to do the favour. 

Situation IV 
Margaret's desired assertion: To tell a friend of her concern 

over how she handled a particular situation. 
Factors : 

Fear of rejection 
tl -Margaret stated: I thought it would seem presumptuous and 



Situation IV cont. 
blaming to say anything. It 
-Interpretation: "If I say anything, she'll get hurt or 
angry with me. I1 

Situation V 
Margaret's desired assertion: To tell her lover she wanted him 

to go home for the night. 
Factors : 

Fear of rejection 
11 -Margaret stated: It would have been a wrangle. I would 

have had to argue about it. II 
-Interpretation: "If I tell him to go home, he'll get angry. It 

Following are the situations in which Margaret was able 

to act assertively, along with the factors which have been identi- 

fied as enhancing her assertion: 

Situation I 
Margaret's assertion: To ask a friend not to read her mail. 
Factors : 

Willing to risk rejection 
-Margaret stated: "I knew it was a clear violation of my 
space and prerogative. It 

1 t -Interpretation: When one is clearly violating my rights, 
I am moved to be assertive. 11 

Situation I1 
Margaret's assertion: To refuse to do a favor. 
Factors : 

Protected against rejection 
-Margaret stated: "I was able to refuse because I had a 
friend act as the go-between so I didn't have to tell them - 
direct1)l." 

It -Interpretation: Because I was not refusing to do the favor 
directly, I was protected from rejection. 11 

Situation 111 
Margaret's assertion: To refuse to do a favor. 
Factors : 

Willing to risk rejection 
-Margaret stated: "I knew I didn't want to deal with them, 
I knew what I wanted to accomplish." 
-Interpretation: Margaret's need to not deal with doing the 
favor appeared to be greater than her fear of rejection. 

Situation IV 
Margaret's assertion: To get back some money that was due to her. 
Factors: 

Willing to risk rejection 
-Margaret stated: "I knew I was entitled to the money. 'I 

-1nter~retation: "When one is clearly violating my rights, -~ - - 

I am mbved to be assertive. 
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Margare t ' s  f e a r  o f  r e j e c t i o n  i n  t h e  "unable" s i t u a t i o n s  

appears  t o  c e n t r e  around a need t o  a v o i d  anger .  I n  t h e  "able" 

s i t u a t i o n s ,  Margaret  a p p e a r s  t o  r e f u s e  t o  do f a v o r s  and t o  make 

demands because t h e r e  was e i t h e r  a c l e a r  v i o l a t i o n  of h e r  r i g h t s  

invo lved ,  o r  s h e  had a n o t h e r  need t h a t  was g r e a t e r  than  h e r  need 

t o  avo id  anger .  



Barb 

Brief biographical note: Barb, who is in her late thirties, is a 

married, working mother, and a student. She is struggling to find 

an alternative to the traditionally female occupations she has 

worked at for the last twenty years. 

Following are the situations in which Barb was unable to 

act assertively, along with the factors which have been identified 

as inhibiting her assertion. 

Situation I 
Barb's desired assertion: To refuse to listen to a relative's 

long, boring, and repetitive story. 
Factors: 

Fear of rejection 
-Barb stated: "I didn't want to hurt her, or make a scene, 

I1 mainly because it would open too many doors. 
-Interpretation: "If I refuse to listen to your boring 
story, you may think I'm rejecting you, and then you might 

1 I reject me. 

Situation I1 
Barb's desired assertion: To refuse to share something personal 

with a relative. 
Factors : 

Fear of re'ection 
-Barb *ecause state I've told her lots of times before 
and she doesn't listen, it's as though she doesn't take any 
notice 'to what I'm saying. I( 

1 I -Interpretation: It hurts and frustrates me when she ig- 
nores what I'm saying. I I 

Situation I11 
Barb's desired >assertion: To communicate to a relative that she 

does not want to hear her life's story everytime she sees 
her. 

Factors : 
Fear of rejection 
-Barb stated: "If I say anything, I will hurt her feelings, 
and it will only invite further emotional outpourings. 'I 

-Interpretation: "If I refuse to listen to your life story 
you may think I'm rejecting you and then you might reject me. I I 

Situation IV 
Barb's desired assertion: To set limits for her child. 
Factors : 

Fear of rejection 
-Barb stated: "I felt impotent, exhausted, and desperate. 

'I 



Situation IV. cont. 
-Interpretation: "If I try to set limits you'll become antag- 
onistic and I don't have the emotional energy to deal with 
that right now. It 

Situation V 
Barb's desired assertion: To confront a co-worker about what Barb 

perceived to be rude behavior. 
Factors : 

Fear of rejection 
-Barb stated: "I was confused, there didn't seem to be any 
reason for her rudeness. It 
-Interpretation: "If I confront you, I might find out you 
have a real reason to be angry with me. 1 t 

Following are the situations in which Barb was able to 

act assertively along with the factors which have been identified 

as enhancing her assertion: 

Situation I 
Barb's assertion: To refuse to wait on an obnoxious customer. 
Factors : 

No fear of rejection - 
-Barb stated: "I recognized his behavior. I didn't need 
his approval, I don't care what he thinks of me. t 1 

II -Interpretation: You appear to have insignificant psycho- 
logical influence on me and so I do not perceive you as a 

It threat in terms of rejection. 

Situation 11 
Barb's assertion: To state her opinion in a class. 
Factors: 

N; fear of rejection/ Strong belief 
-Barb stated: "I'm very concerned about upholding the dig- - 
nity of all women. I1 

It -Interpretation: The students in this class do not threaten 
me. This is something I really believe in and so I'm moved 
to be assertive. tI 

Situation I11 
Barb's assertion: To set limits for her child. 
Factors: 

Willing to risk rejection 
-Barb stated: "I was feeling particularly strong and calm. It 

-Interpretation: "When I feel calm and strong, I'm less con- 
cerned with how you will respond to my limit setting. I feel 
as though I can deal with this situation. I perceive myself 
as having some influence here. I I 

Situation IV 
Barb's assertion: To defend her child's behavior when he was ac- 



Situation IV cont. 
cused of wrong-doing by another individual. 

Factors : 
Willing to risk rejection 
-Barb stated: "It's mv res~onsibilitv to make sure that my 

(1 kid is treated fairly. 
-Interpretation: "By defending my child, I'm being a good 

I I parent. The benefits of protecting her child appear to make 
it worth the risk of being rejected by the other person. 

Barb's strategy in the "unable" situations appears to be 

to avoid confrontation because confrontation is perceived to 

cause the other to feel rejected by her which might generate re- 

jection of Barb by the other. In these situations, she denied 

the expression of her needs in order to avoid the perceived poten- 

tial discomfort of this rejective cycle. 

It appears that when Barb feels calm and relaxed, she 

was able to perceive herself as having power (influence) in a 

situation. (Of course, it might also be true that when Barb felt 

as though she has power, she feels more relaxed and calm).  arb's 

assertiveness also appears to be enhanced when a strong belief is . 
involved. In these situations, she seemed to focus on the ulti- 

mate correctness of her perceptions and used that to propel her 

into assertiveness. 
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Diane 

Brief biographical note: Diane, in her late thirties, is married 

and the mother of two teenagers. In addition to her family, she 

works as a counselor in a shelter for runaway teens. 

Following are the situations in which Diane was unable 

to be assertive, along with the factors which have been identified 

as inhibiting her assertion: 

Situation I 
Diane's desired assertion: To insist that a child leave his emo- 

tionally upset mother alone for awhile. 
Factors : 

Fear of rejection 
-Diane stated: "1'm powerless here. I tell him to leave 
his mother alone and he ignores me. His mother wasn't as- 
serting herself with him either." 
-Interpretation: Since Diane did tell the child to leave his 
mother alone, this situation appears to be not a case of non- 
assertion, but rather a case of not getting the results she 
wanted. When one reads into her statement, however, in terms 
of the child's mother, there appeared to be things that Diane 
would have liked to have said but felt unable to do so. She 
may have thought that the mother was already distraught and 
if she were to criticize her (even in a supportive way), she 
may get upset or angry with Diane. 

Situation I1 
Diane's desired assertion: To insist that a friend who had bor- 

rowed a car from Diane's husband maintain the car better than 
she was doing. 

Factors : 
Fear of rejection 
-Diane stated: "I wanted to stay out of the line of fire. 
I wanted to control how many things I had to fight about in 
my life and not take on someone else's stuff." 
-Interpretation: "The only way I could approach this situa- 
tion is in a combative way. Combative situations usually 
don't feel very good because people might get angry with me. t I 

Situation I11 
Diane's desired assertion: To ask for some time to work on her 

writing . 
Factors: 

Fear of rejection 
-Diane stated: didn't feel confident risking a fight if 
it would make the holidays unpleasant." 
-Interpretation: If I ask, he might get angry at me, and 
that would ruin the holidays. 



Following are the situations in which Diane was able to - 
act assertively along with the factors which have been identified 

as enhancing her assertion: 

Situation I 
Diane's assertion: To insist that her daughter talk to her in 

a non-blaming manner. 
Factors: 

No fear of rejection 
-Diane stated: "In the past I felt guilty, now I know I'm 
not responsible for her short-comings. I have learned that 
it's a big mistake to feel powerless with children so that 
you're trapped by them. t t  

-Interpretation: Diane appeared to feel justified now, 
whereas in the past she felt guilty (as though she would be 
judged as a bad mother). Because she felt correct, she felt 
secure. Even though she was being judged harshly by her 
daughter, others would not judge her harshly. 

Situation I1 
Diane's assertion: To insist that a client be direct rather than 

to gossip. 
Factors : 

No fear of rejection . 
-Diane stated: "It was my job to tell her because she was 
my client and I worked with her the most closely. 11 

-Interpretation: Diane is officially sanctioned, and as an 
official, she appears to feel capable of being assertive. 

Situation I11 
Diane's assertion: To defend herself against a complaint made by 

a co-worker. 
Factors : 

No fear of re.iection 
-Diane stated: "I knew his complaint wasn't fair. I was 
confident of my own position. t t  

-Interpretation: As in Situation I, ~iane's sense of right- 
ness appears to enhance her assertion. 

When Diane perceives getting her needs met as involving 

combat, she appears to be unlikely to be assertive; combat is 

seen to generate potential angry responses from others. In the 

"able" situations, however, Diane perceives herself as having the 

power (either the authority from her role, or out of her sense of 

correctness) to be assertive. 



Beth 

Brief biographical note: Beth, a married woman in her late 201s, 

is a dancer by profession. For the last two years, however, since 

she returned to university to finish her degree in philosophy, she 

has been working part-time in a retail store. 

Following are the situations in which Beth was unable to 

act assertively, along with the factors which have been identified 

as inhibiting her assertion: 

Situation I 
Beth's desired assertion: To refuse to wait on a customer after 

closing hours. 
Factors : 

Fear of rejection 
-Beth stated: "I put myself in a lessor situation from the 
start. His clean look bf a professional, his attitude, and 
the fact that he was a man intimidated me." 
-Inter retation: "If I refuse to wait on him, he'll become 
angry. R 

Situation I1 
Beth's desired assertion: To exert full strength while playing 

soccer. 
Factors: 

Fear of rejection 
-Beth stated: "I was afraid I'd hurt someone. I always have 
to make sure the other person is alright." 
-Interpretation: "If I hurt someone, they might become 
angry with me .I1 

Situation 111 
Beth's desired assertion: To make acequest of a group of people. 
Factors : 

Fear of rejection 
-Beth stated: "I felt as though I was on trial and being 
judged by the others and that made me feel really uncomfort- 
able. I I 
-Interpretation. "They might say "no" or think badly of me. It 

Situation IV 
Beth's desired assertion: To make a reauest of a co-worker. 
Factors : 

Fear of rejection 
-Beth stated: "I was afraid of his reaction, especially since 
I recently saw him blow up in a similar instance;" 

I I -Interpretation: If I say anything, he might become angry. I1 



Following are the situations in which Beth was able to - 
act assertively, along with the factors which have been identified 

as enhancing her assertion: 

Situation I 
Beth's assertion: To participate in an intimidating class. 
Factors : 

Willing to risk rejection 
-Beth stated: "I have an understanding of the learning pro- 
cess and a certain faith in my own capabilities. I' 
-Interpretation: "I know I'm doing my best and that if I do 
something wrong, it is only because I'm in the process of 
learning. My possible failure does not mean I'm rejectable. I I 

Situation I1 
Beth's assertion: To give a presentation in class. 
Factors : 

No fear of rejection 
-Beth stated: "I've done this before and I was thoroughly 
prepared. I knew my subject matter well enough to be Eeahy 
for any thing. " 
-Interpretation: "This is something I do well. Being pre- 
pared adds to my confidence because I'm less likely to make 
a rejectable mistake."- 

Situation I11 
Beth's assertion: To express anger and resentment to a police of- 

ficer. 
Factors : 

No fear of rejection/Strong belief 
-Beth stated: "I had the stron~ belief that I was bein2 

w 

cheated. I was outraged that iE took three policemen to is- 
sue me one ticket; what a waste of the city's resources. 11 

-Interpretation: "These policemen do not threaten me. When 
I am morally outraged, I'm moved to be assertive." 

In the "unable" situations, Beth's low self-confidence ap- 

pears to provoke a fear of anger. In the "able" situations, Beth 

appears confident and seems to have developed three strategies for 

'dealing with the fear that appears to inhibit her asserti'on in the 

"unable" situations: 1) Beth acted on the assumption that mis- 

takes are not necessarily rejectable; 2) being prepared, thus less 

likely to make a rejectable mistake, and; 3) to diffuse or to not 

care about other's opinion of her. 



Donna 

Brief biographical note: Donna, a single woman in her early thir- 

ties, is physically and politically active. She is a recent uni- 

versity graduate who is now looking for employment, which is an 

experience she has found to be both rewarding and frustrating. 

Following are the situations in which Donna was unable 

to act assertively along with the factors which have been identi- 

fied as inhibiting her assertion: 

Situation I 
Donna's desired assertion: To return a borrowed object and to 

explain why it took so long to do it. 
Factors : 

Fear of rejection 
-Donna stated: "I'm afraid he'll deny my anger either by 
blaming me for having unrealistic ideals or by calling me 
judgmental. 11 

tl -Interpretation: If he denies my feelings or blames me, 
it will feel like he doesn't like me. I'm afraid he'll 
become angry with me. i t  

Situation I1 
Donna's desired assertion: To share something personal with a 

relative. 
Factors : 

Fear of rejection 
-Donna stated: "'I'm unsure of my motivation. I realize 
that I'm different for wanting to share this and doubting 
why I want to. '1 
-Interpretation: "This feels like a big risk for me. Other 
people don't share things like this with their parents. I 
feel unsure of myself and uncertain about my motives. Be- 
sides, he may become angry with me." 

Situation I11 
Donna's desired assertion: To ask someone to dance. 
Factors: 

Fear of rejection 
-Donna stated: "1've never actually asked an acquaintance 
to dance before, and I have no experience asking people to 
dance and being accepted or rejected." 

I I -Interpretation: Because I'm inexperienced, I have no evi- 
dence that I will not be rejected." 

Situation IV 
Donna's desired assertion: To make a request of a co-worker. 
Factors : 



Situation IV cont. 
Fear of re-jection 
-Donna stated: "If I ask her she'll probably say 'no' and 
then I'll feel like a jerk.'' 
-Inter retation: "What bothers me about being told 'no' is T: that I 11 feel stupid. People who are stupid are rejectable." 

Situation V 
Donna's desired assertion: To tell her friend she was angry. 
Factors : 

Fear of rejection 
-Donna stated: "I didn't think it would h e l ~  or that I'd be 
listened to and then I'd be even more frustrited because I'd 
expressed myself and nothing would have changed." 
-Interpretation: Not being listened to feels like rejection. 
If I tried and did not succeed, my efforts would have failed. 
People who fail are rejectable. I I 

Following are the situations in which Donna was able to 

act assertively along with the factors which have been identified 

as enhancing her assertion: 

Situation I 
Donna's assertion: To share something personal with a friend. 
Factors : 

Willing to risk rejection 
-Donna stated: "My ability to be assertive was based mainly 
on my decision that she doesn't have power over me. 1 I 

-Interpretation: "I'm willing to risk being rejected by you 
because I don't rely on you for anything important. 11 

Situation I1 
Donna's assertion: To insist that she and a child she was with 

be treated with respect on the bus. 
Factors: 

No fear of rejection/Strong belief 
-Donna stated: "It was my desire and responsibility to pro- 
tect the child I was with. He didn't have the right to be 

1 I so rude. , 
-Interpretation: "Because I'm acting on a child' s behalf, 
I'm less likely to be rejected. My moral responsibility 
for this child's protection moves me to be assertive. 11 

Situation 111 
Donna's assertion: To insist on a certain quality of friendship 

from her friend. 
Factors : 

Protected against rejection 
-Donna stated: "I rehearsed the worst scenario, including 
his saying 'screw the friendship', so it was easy to do when 
I had to do it. Besides, other people think he's a jerk." 



Situation I11 cont. 
-Interpretation: "Not only have I prepared myself for the 
worst, I have the support of others. I1 

Situation IV 
Donna's assertion: To tell her friend how she was feeling. 
Factors : 

Protected against rejection 
-Donna stated: "I'd prepared for about two weeks what I 
would say, so by the time I talked to him, I was able to 
be more present and less reactive. It 

Situation V 
Donna's assertion: To tell her friend she didn't want to see 

her for awhile. 
Factors: 

Willing to risk rejection 
-Donna stated: "I'd begun to see that I didn't have to have 
friends that made me feel bad about myself .. I'd begun to 
trust my feelings. I I 
-Interpretation: This may be a willingness to loose her 
friend, or it may even be a way of avoiding rejection by 
rejecting first. 

In each of the "unable" situations, Donna appears to ex- 

pect failure. The strategy she seems to use in dealing with her 

fear of rejection may be a type of disappointment insurance. In 

the "able" situations, Donna appears to use a strategy of rehearsing 

her expectations to fail. By imagining to bring about the cala- 

mity she expected to experience, she was able to prepare herself 

for the worst and thus willing to risk possible rejection. 



Rosa 

Brief biographical note: Rosa, who is in her early thirties, is 

a married, working mother. Cultural activities take up a great 

deal of her already busy life. Rosa has a particular passion for 

art and dance. 

Following are the situations in which Rosa was unable 

to act assertively along with the factors which have been identi- 

fied as inhibiting her assertion: 

Situation I 
Rosa's desired assertion: To insist that a co-worker do his 

share of the work. 
Factors : 

Fear of rejection 
-Rosa stated: "There were other people gresent and I didn't 
want them to hear us having an argument. 
-Interpretation: At one level, Rosa appeared to be concern- 
ed about others thinking poorly of her if she argued in pub- 
lic. At another leve.1, however, Rosa may not want to risk 
her co-worker becoming angry with her. 

Situation I1 
Rosa's desired assertion: To not do the dishes when it was an- 

other adult's turn. 
Factors : 

Fear of rejection 
-Rosa stated: "I don't want to destroy our very good rela- 
tionship by telling her I am annoyed by her lack of parti- 
cipation in the kitchen. 1 I 

-Interpretation: "If I tell her I'm annoyed, she'll become 
angry with me and that will destroy our relationship. 1' 

Situation 111 
Rosa's desirdd assertion: To tell her daughter's teacher that 

she thought his behavior was unreasonable. 
Factors : 

Fear of rejection 
-Rosa stated: '7 was afraid he might vent his feelings on 
my child." 
-Interpretation: "He might take out his resentment and 
anger with me on my child." 

Situation IV 
Rosa's desired assertion: To refuse to help move a heavy table. 
Factors : 

Fear of rejection 



Situation IV cont. 
' 1  -Rosa stated: I was afraid I would appear ungracious." 

-Interpretation: "If I don't help, they'll think poorly 
of me and may even become angry with me." 

Situation V 
Rosa's desired assertion: To have stated her opinion at a meet- 

ing. 
Factors: 

Fear of rejection 
-Rosa stated: "I'm afraid of making a fool of myself and 
I fear that other's opinion of me will be diminished." 

'I -Interpretation: If I state my opinion the others will 
think I'm foolish." 

Following are the situations in which Rosa was able to 

act assertively along with the factors which have been identi- 

fied as enhancing her assertion: 

Situation I 
Rosa's assertion: To return faulty merchandise to a store. 
Factors : 

No fear of rejection 
-Rosa stated: "I knew it was the store's responsiblity. 11 

'I -Interpretation: Because I know I'm entitled to return 
the merchandise and because I don't care what they think 
of me, I'm free to be assertive. 1 ' 

Situation I1 
Rosa's assertion: To have her spouse be supportive in the pre- 

paration for Christmas. 
Factors : 

No fear of rejection/Strong belief 
-Rosa stated: "I'm able to present myself concisely, clear- 
ly, and with great logic when it's really important to me 
and if I feel justified. I felt powerful and strong. 11 

1 ' -Interpretation: When it's really important to me, I feel 
confident enough to be assertive. ' 1  

Situation 111 
Rosa's assertion: To ask a relative to visit her at home rather 

than at her relative's house. 
- Factors: 

Willing to risk rejection 
-Rosa stated: "I felt completely justified. I knew there 
would probably be some tension and that she would not come 
to visit me for some months." 
-Interpretation: "I have the right to ask her to come to 
my house even if it means she'll refuse to come for awhile. 
I'll be able to handle her rejection." 



Situation IV 
Rosa's assertion: To give advice to a friend. 
Factors : 

No fear of rejection 
-Rosa stated: "The family needed some encouragement and 
direction and I was able to give them that. 1"felt calm 
and sure of myself. I' 
-Interpretation: "When I'm confident and calm, and sure 
of myself, I'm able to be assertive because I'm certain 
they won't reject me. II 

Situation V 
Rosa's assertion: To correct an error made by a co-worker. 
Factors : 

Protected against rejection 
-Rosa stated: "I was able to assert myself because I could 
write my assertion and wouldn't have tb see her for five 
days. 1 1 

I I -Interpretation: I'm safe from negative feedback because 
I don't have to see her for a few days." . 

Two major themes ran through the "unable" situations: 

1) a fear that others might become angry with Rosa, and; 2) a 

concern about what others might think about her. These concerns 

were not present in the "able" situations. Rosa's assertion ap- 

peared to be enhanced when she felt calm, strong, confident, and 

justified. 



ties, is a professional photographer who expresses herself best 

through her work. Cheryl's manner of relating to others is as 

gentle as it is incisive, 

Following are the situations in which Cheryl was unable 

to act assertively along with the factors which have been identi- 

fied as inhibiting her assertion: 

Situation I 
Cheryl's desired assertion: To let a colleage know his interup- 

tion made her angry. 
Factors: 

Fear of reiection 

-Cheryl stated: "I was feeling nervous about being in a new 
place. I was a new person, both in this group of people, 
and in this studio. It was unfamiliar territory. It 
-Interpretation: "When I'm feeling nervous, it's hard to be 
assertive. Because I don't know him, I have no evidence 
that he won't become angry with me." 

Situation I1 
Cheryl's desired assertion: To tell others she was feeling cut- 

out of the conversation, 
Factors : 

Fear of rejection 
It -Cheryl stated: By the time I was moved to do something 

about it, I was feeling bad about myself." 
It -Interpretation: I am already feeling too vulnerable; I 

can't risk feeling any worse. 1 I 

Situation 111 
Cheryl's desired assertion: To drop a university course. 
Factors: 

Fear of ,rejection 
-Cheryl stated: "I felt bad, guilty, and inferior. I felt 
down on myself for not having the stamina to pull through." 
-Interpretation: "I already feel vulnerable. Dropping the 
course will only make me feel worse because I'll be a quit- 
ter. 1' 

Situation IV 
Cheryl's desired assertion: To leave a party when she felt like 

it. 
Factors : 

Fear of rejection 
-Cheryl stated: "I was feeling more and more uncomfortable, 
but I was afraid that I would seem unfriendly." 



Situation IV cont. 
-Interpretation: "If they think I'm unfriendly or that I 
was not having a good time, they might become angry with . . me. " 

Following are the situations in which Cheryl was able - 
to act assertively, along with the factors which have been identi- 

fied as enhancing her assertion: 
& 

Situation I 
Cheryl's assertion: To not put her library books on the shelf 

outside the bookstore. 
Factors : 

No fear of rejection 
-Cheryl stated: "I had anticipated the situation, so I 
made a decision before it happened." 
-Interpretation: "I had time to decide what I wanted to 
do. I did not care what he thought about me." 

Situation I1 
Cheryl's assertion: To confront members of a university depart- 

ment regarding a problem with a class. 
Factors : 

No fear of rejection - 
-Cheryl stated: "I knew what I wanted, and I had a strategy 
for how to get it. 1 I 
-Interpretation: "Because the members of the department are 
anonymous to me, they don't threaten me. I had the time to 
prepare a strategy. 1 I 

Situation I11 
Cheryl's assertion: To express a difference of opinion in class. 
Factors : 

No fear of reiection 
-Cheryl stated: "I took the time to sort out my ideas and 
formulate my thoughts. 'I 

II -Interpretation: Because I took the time to organize and 
prepare py thoughts, I'm confident they'll be received 
positively. 11 

Situation IV 
Cheryl's assertion: To clarify a message from a friend. 
Factors : 

No fear of rejection 
-Cheryl stated: "I removed myself from the situation for as 
long as it took me to think it through." 

I I -Interpretation: Because I was able to remove myself, I 
could organize and prepare my thoughts so they weren't mud- 
dled with other feelings and thoughts. When I'm able to be 
clear and prepared, I less likely to fear rejection." 
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In each of the "unable" situations, Cheryl's desired as- 

sertion was preceded by emotional discomfort; she was either feel- 

ing nervous, vulnerable, guilty, inferior, or emotionally upset. 

These emotional states are in contrast to the "able" situations 

in which Cheryl expressed feeling emotionally detached or confi- 

dent. 

The situations were also contrasted in that the "unable" 

situations involved what appeared to be spur of the moment deci- 

sions,whereas the "able" situations were ones in which Cheryl was 

able to take the opportunity to prepare her assertion. 

Two of the "able" situations appeared to be enhanced by 

the insignificant psychological influence which was perceived by 

Cheryl to be exerted by the other. 



Judv 

Brief biographical note: Judy is a professional woman in her 

late thirties. She is married and is the mother of two grade- 

school children. Between her work, family, and political activi- 

ties, Judy finds time to do the travelling she so much enjoys. 

Following are the situations in which Judy was unable 

to act assertively, along with the factors which have been identi- 

fied as inhibiting her assertion. 

Situation I 
Judy's desired assertion: To make a complaint to a city official. 
Factors : 

Benign nonassertion 
-Judy stated: "I was hoping to get past the secretary, but 
it felt like too much trouble to spend more time on the 
phone. I1 
-Interpretation: Judy weighed the amount of energy she had 
to devote to this matter against what she had to gain and 
decided to go no further. This nonassertion did not appear 
to leave her feeling diminished in any way. 

Situation I1 
Judy's desired assertion: To refuse to be re-examined by her 

doctor. 
Factors : 

Fear of rejection 
-Judy stated: "I felt afraid and powerless in the grips of 
this big medical machine. 11 
-Interpretation: "If I go against what he wants me to do, 
he might become angry. He has the power to hurt me. I1 

Situation I11 
Judy's desired assertion: To ask a visitor to leave her home. 
Factors : 

Fear of rejection 
-Judy stated: "I was afraid of forcing my other friend 
into a choice between him and me. 1 I 
-Interpretation: "If she chooses me, she might resent me 
or become angry with me for forcing her to reject him; or 
she might choose him and reject me. I I 

Situation IV 
Judy's desired assertion: To tell her mechanic that she was 

angry he had not told her about additional repair costs. 
Factors : 

Fear of rejection 



Situation IV cont. 
-Ju&v stated: "I felt confused and didn't want to no out 

I I - 
on a' limb or disturb the peace. 
-Interpretation: "I'm confused and I might find out I was 
wrong and then I would appear foolish. If I'm right, he 
might become angry with me. It 

Situation V 
Judy's desired assertion: To tell another professional how she 

felt about him at a workshop he was leading. 
Factors : 

Fear of rejection 
-Judy stated: "My anger terrifies me; makes me think I'll 
make a fool of myself. 'I 

I' -Interpretation: I'm so angry, I'm afraid I'll loose con- 
trol and say something that will make him angry in return. 1 I 

Following are the situations in which Judy was - able to 

act assertively, along with the factors which have been identi- 

fied as enhancing her assertion: 

Situation I 
Judy's assertion: To correct a co-worker regarding blaming her 

for an incident at work. 
Factors : 

No fear of rejection 
-Judy stated: "It was clear-cut. I was clear that it was 
wrong for me to be dumped on earlier this morning. 'I 

'I -Interpretation: I am certain I am right in this situation 
and that makes me confident he can't make me feel badly. I 
have also had some time to become clear on this. P t  

Situation I1 
Judy's assertion: To spend time with a male friend who threatens 

5 

her spouse. 
Factors : 

Willing to risk rejection 
-Judy stated: "This friendship is important to me. I'm 
willing'to listen to my husband's feelings but not willing 
to forego this relationship. I also know that I'm not do- 
ing anything unacceptable in seeing this person, and, thus, 
am not undermining my husband's and my relationship. I I 

'I -Interpretation: Because I know I'm not doing anything 
wrong, and because I know from past experience that my 
spouse is not likely to reject me, I'm willing to take this 
risk." 

Situation I11 
Judy's assertion: To refuse to do extra volunteer work. 
Factors : 

No fear of rejection 
-Judy stated: "I knew that if I volunteered for this corn- 



Situation I11 cont. 
mittee, I would end ug disappointing the group with my pas- 
sive non-involvement. 
-Interpretation: "~ecause I know my limits and because I'm 
certain they will understand, I'm able to be assertive. 11 

In three out of the four "unable" situations in which 

fear of rejection was involved, Judy was interacting with others 

she perceived to have expertise in areas which she did not (e.g., 

her doctor, mechanic, and workshop leader). In the "able" situa- 

tions, the others were perceived to have equal authority (e.g., 

a co-worker, friend, other volunteers, and her spouse). 

The "able" ~ituat~ons were ones which Judy reported 

having taken time to prepare her assertion. Before she approached 

her co-worker, she spent some time clarifying the details of the 

situation; her thoughts and feelings were well defined regarding 

her visit with her male friend; and had previously assessed the 

amount of time she had to devote to volunteer work. In the 

"unable" situations, her assertion required spur-of- the-moment 

action. Judy had not yet had the opportunity to formulate her 

thoughts and feelings. 
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Between Journal Summary 

As can be seen from the interpretations of the journal 

summaries, emotional factors played a consistent and functional 

role in assertion and nonassertion. Specifically, the factor 

which appeared to be most consistently related to nonassertion 

was fear of rejection. Fear of rejection appeared to be mani- 

fested in a unique nonassertive pattern for each individual. One 

or more of the following general factors appeared to be involved 

in individual's nonassertion: 

1. Being unclear of oneself and one's understanding of the 

situation, and low self-confidence or self-esteem was manifested 

when a desired assertion was preceded by: a) cognitive or emo- 

tional confusion or incongruity; - b) by emotional discomfort 

(e.g., nervousness, guilt, or feelings of inferiority) -; c) an 

uncertainty about how the other might react, or; d) when past ex- 

perience has shown the other's potential to be rejecting. 

2. Being unprepared: Unpreparedness tended to be associated 

with: a) spur-of-the-moment interactions in which events were per- 

ceived as happening too quickly, and individuals were required to 

act without having had enough time to organize one's thoughts and 

emotions, and;'b) a state of distraction (e.g., an individual at- 

tempting to do two or more things as a time). 

3. A sense of powerlessness: When individuals: a) did not 

perceive themselves as having any say, influence, or right to act 

assertively in a situation, or; b) needed something from another 

and did not perceive themselves having a way to get it. 

4. Conflict avoidance: Conflict avoidance was most often 



in the form of avoidance of anger which was seen to generate pain 

and which was avoided particularly when one felt emotionally un- 

able to deal with it. 

1 I 5. Projection: Attributing [transfering] one's own traits 

11 or attitudes to otherst1; a prediction beyond the given data" 

(Chaplin, 1975, p. 411). Individuals were seen to project inter- 

nal perceptions when they experienced: a) others as having greater 

authority (i.e., others were seen as smarter or better then one- 

self), merely because of their role (e.g., doctor, mechanic, or 

male); b) expectations of failure onto the situation (e.g., the 

only way this can work out is to fail), and; c) significant psy- 

chological influence as being exerted by others onto oneself when 

there was no substantiating evidence for this influence (e.g., 

when total strangers were seen to be intimidating for no parti- 

cular reason, or when one feared, based only on one's perception, 

that others would think negatively of them). 

The factors found to be related to an ability to be as- 

sertive were in situations where there was no fear of rejection, 

a willingness to risk rejection, or where one had a strategy to 

protect oneself against rejection. These factors were uniquely 

expressed by subjects in such ways as: 

1. Being prepared: When individuals were able to take the 

time to assess a situation and their needs, and time to prepare 

their response, they appeared to feel less likely to make a re- 

jectable mistake, and were thus, more able to be assertive. 

2. Being clear about oneself and/or the situation: When 

one's desired assertio~ was preceded by a sense of ultimate cor- 
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rectness and clarity of one's feelings and one's understanding 

of the situation, or; when one's past experience has shown others 

to be non-rejecting. 

3. Perceiving oneself as having power: Individuals appeared 

to be able to perceive themselves as having some influence in a 

situation when: a) they experienced a sense of calmness, psycho- 

logical strength, or moral justification; b) one's role provided 

them with authority (e.g., being older, or having seniority), or; 

c) one needed nothing from the other or was the one in the posi- 

tion of doing the rejecting. 

4. Projection: When one perceived the other as exerting 

insignificant psychological influence; when one was able to dif- 

fuse her concern about other's opinion of her by focusing on a 

more positive aspect of the interaction. 

Another factor in enhancing assertiveness was seen in 

the subject's ability to express a strongly held belief. Further 

exploration of this factor might shed light on whether it is hav- 

ing a strongly held belief that enhances assertion, or whether it 

is merely easier to express a belief than to express a need. 

As can be seen from Tables 4 and 5, the emotional factors 

reported by the subjects relate closely to the factors Raths asso- 

ciated with unmet or met emotional needs. Emotions which were 

associated with the presence of unmet emotional needs were found 

to be a contraindication of assertive behavior, whereas emotions 

associated with met emotional needs were found to enhance asser- 

tiveness. 



Table 4 

Comparison of subjects' expressed 
fear of rejection with Raths' in- 
dicators of unmet emotional needs 

- - -  -- - - 

Expression of fear of rejection Raths' indicators of individuals 
by subjects with unmet emo tional-needs 

afraid/uncertain of how others 
might react 

sense of helplessnesg, power- 
lessness, fear of failure 

guilt or fear of hurting 
others 

conflict avoidance, anger 
avoidance 

fear of rejection 

self-doubt, self-consciousness, 
inferiority, feels badly about 
oneself 

feeling unprepared 

uncertain of self/situation 

afraid of what others may say or 
think about him/her 

feeling helpless, powerless, ter- 
rified of doing something wrong 

feels guilty, shows signs of 
fearfulness, undue worry 

would rather play it safe than 
to take risks or try new things 

feels rejected, unwanted 

decreased personal worth, be- 
lieves others are better and 
smarter, low self-confidence, 
feels small, inadequate, and in- 
competent 

needs to, but does not feel pre- 
pared to handle challenging 
situations 

does not have a sense of under- 
standing of him/herself, frus- 
trated by a lack of understand- 
ing of things and situations. 
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Table 5 

Comparison of subjects' expressed willingness to risk re- 
jection, strategy to protect against rejection, or no fear 
of rejection with ~aths' indicators of met emotional needs 

Expression by subjects of no Raths' indicators of individuals 
fear of rejection, willingness with met emotional needs 
to risk rejection, or strategy 
to protect against rejection 

certain of self/situation a feeling of being wanted, able 
to understand what s/he is doing, 
comfortable with his/her under- 
standing of things and situations 

self-confidence 

free from guilt 

strong belief 

feeling prepared 

inner security, independence, 
has a sense of having influence 
in his/her environment 

able to see that mistakes made 
are an asset 

has a sense of direction and 
purpose to his/her life 

feels able to handle challenging 
situations 

11. CONCLUSIONS 

Since emotions play a consistent and functional role in 

assertiveness, one can conclude that principles which are able to 

attend to the emotional component of assertiveness can and ought 

to be applied to existing behavioral notions of assertiveness. 

This can be accomplished by adding a humanistic perspective. 

These two schools (humanism and behaviorism), with seemingly sep- 

arate ideas about behavior can be fruitfully shared to further 

our understanding of, and intervention in promoting assertiveness. 

Since assertion and nonassertion are uniquely expressed by each 
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individual, it is possible to conclude that assertiveness train- 

ing might be more effective if tailored to meet the needs of par- 

ticular individuals. Since the way people are perceived by indivi- 

duals affects assertiveness, it may be reasonable to expect that 

skills which aid in the perception of not only oneself, but also of 

others would enhance assertiveness (e.g., listening and self-aware- 

ness skills). And, since having a strongly held belief appears to be 

related to one's ability to be assertive, it may also be reason- 

able to expect that adding skills such as "values clarification" 

to assertiveness training would be advantageous. What follows 

is a discussion of the aforementioned conclusions. 

Emotional component 

If the degree to which emotional needs are satisfied is 

part of the wellspring that gives life to assertion and nonasser- 

tion, learning to be assertive ought to include a means of attend- 

ing to them. This is not to suggest that behavioral techniques 

be replaced with humanistic ones, but rather that they be blend- 

ed in such a way that more than surface behavior is emphasized. 

For emotions that are seen to relate to emotional needs, this 

could be accomplished by adapting existing behaviorally oriented 

assertiveness training programs with ideas laid out by Raths which 

are aimed at meeting emotional needs. Briefly, this might involve 

the following: 

1. Meeting the need for belonging: Exercises which encour- 

age participants to get to know one another (e.g., self-introduc- 

tions, name tags, breaking up into pairs and introducing one an- 

other, occassional pot lucks or other social encounters during 

training). 
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2. Meeting the need for achievement: Exercises which allow 

participants to report on their successes. Genuine and realistic 

encouragement  r raise) by the trainer and other participants. 

Breaking into pairs or small groups to encourage participants to 

help one another. Clarify and reflect on undersirable behavior 

and treat mistakes as part of learning. 

3. Meeting the need for economic security: A sliding scale 

for training fees based on financial need, seeing that participants 

from all socio-economic groups are encouraged to interact with one 

another. 

4. Meeting the need to be free from fear : Insuring that 

fear is not further cultivated by setting unobtainable standards. 

Appropriately matching individuals (i.e., do not pair a very shy 

person with another individual who might intimidate hidher). Ac- 

knowledge and accept the presense of fears rather than saying 

"There's nothing to be afraid of". Emphasize the understanding 

of fears. 

5. Meeting the need for love and affection: Friendliness 

on the part of the trainer. Use of sincere tone of voice. Lavish 

extra warmth and affection on those who appear to have a greater 

need for love and affection. Acknowledge absences by saying s/he 

was missed. 

6. Need to be free from guilt: Acknowledge that mistakes 

are part of learning and praise the process rather than the end 

product of learning. 

7. Need for self-respect: The trainer, by having respect 

for him/herself, is equipped to cultivate self-respect in others. 
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Give'consideration to participant's ideas by encouraging them to 

share in some of the decision making. Provide an opportunity for 

participants to evaluate their work, in order to avoid partici- 

pant's getting the impression that their work is being done for 

the trainer. 

8. Need for self-understanding: Provide a structured yet 

permissive atmosphere (i.e., an environment in which people are 

free to ask questions). Raise questions which stimulate self- 

understanding. 

In addition, theorists other than Raths are concerned 

with identifying the emotional needs of an individual. ~ogers' 

(1961) therapeutic model considers these needs. He has a des- 

cription for nonasser tive individuals-- these are individuals very 

much like Annie, the hypothetical woman in the introductory chap- 

ter of this thesis: 

Often [slhe discovers that [slhe exists only in response to 
the demands of others that [slhe seems to have no self of 
[herlhis own, that [sjhe is only trying to think, and feel, 
and behave in the way that others believe [slhe ought to 
think, and feel and behave (p. 80). 

In a Rogerian client-centered relationship, individuals 

are able to ekplore their own experience and to discover the con- 

tradictions of their genuine needs and the superficial needs im- 

posed upon them by others which have restricted their behavior. 

In addition to attending to the emotional needs, it would appear 

that methods which encourage self-exploration (self-awareness) 

might be a useful and important adjunct to existing assertiveness 

training methods. 



Self-awareness 

Fundamental to assertiveness is an awareness of who one 

is. To be assertive, one needs to be personally aware of what 

his/her wants, needs, and desires are before one can have them 

met. Personal awareness is gained by looking inside (exploring . 
and pinpointing real feelings), and outside (being aware of the 

context of the situation, and what is going on for the other per- 

son). As can be seen from the review of the popular literature 

on assertiveness, most assertiveness training programs focus on 

surface behavior, dealing with symptoms, and ignore or deempha- 

size the importance of understanding one's feelings, needs, and 

desires which contributes to shaping one's behavior. Particular- 

ly for those who have overly invested in meeting the needs of 

others as a means of demonstrating their self-worth, methods may 

be required to help them become aware of their feelings and to 

identify their needs. 

Some adaptations that could, if added to the assertive- 

ness training repertoire, cultivate self-awareness are as follows: 

1. Personal journals: Diaries or structured journals (much 

like the one used in the present study), provide a means by which 

individuals can gain personal awareness. Specifically, journals 

aid in: a) the identification of specific areas of strength and 

difficulty; b) the identification of an individual's unique be- 

havior patterns, and; c) the clarification of one's feelings and 

thoughts, body signals, as well as numerous other indicators uni- 

que to each individual. Journals ought to be structured to match 

the individual's ability to be articulate. The less articulate, 

the more structured the journal (perhaps even to the point of 



using multiple-choice type questions). 

2. Video or audio taping: Taping, whether it be audio and/ 

or visual can provide a wealth of feedback in terms of personal 

awareness, Individuals are able to catch a glimpse at how others 

see them, Use of language, tone of voice, and body posture are 

all magnified for the person watching him/herself. 

3, Trainer's use of empathy: Empathic responses on the 

part of the trainer create a safe environment in which there is 

a freedom for the expression and acceptance of feelings. In be- 

ing free and encouraged to express feelings, one has another op- 

portunity to become more personally aware. 

Other-awareness 

In order to cultivate an understanding of where and when 

a response is suitable, an& to be able to be "empathically asser- 

tive'' (~akubowski, 1979), one might benefit from being able to 

judge not only his/her own reactions in rendering and making a 

response, but also by being able to discriminate the reactions of 

the person receiving the response. According to Carkhuff (19691, 

trainers can aid individuals in learning to make these judgments 

through the following helping process in which: 

the helpee learns to discriminate first his own experiences 
and then the expressions of the experiences of others. 
Whereas he learns through the helper's responsiveness to him 
to respond to himself with accuracy, he concurrently learns 
the ingredients of responding effectively to others (p. 81). 

In addition, by adding the question "what was the other 

person thinking or feeling?" to the structured journal, one's 

awareness is expanded from oneself to the other involved in the 

interaction. 
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Individual assertiveness needs 

Even though clear patterns emerged between individuals 

which demonstrated certain relationships and commonalities, the 

finding in the present study that assertion and nonassertion was 

expressed uniquely by each individual indicates the importance of 

taking into account the idiosyncratic needs of each individual. 

Some individuals are assertive in certain situations with certain 

types of people, and nonassertive in others. Some individuals are 

more or less able to be assertive than other individuals in the 

same situation. What this suggests is that no one training pack- 

age may be applicable to all aspects of assertive behavior and 

that a means of assessing individual needs in terms of assertive- 

ness, and then fitting the training to them may be warranted. 

Assertiveness training groups, then, could be comprised of indivi- 

duals who have been identified as having similar assertive needs. 

In general, assertiveness training programs do not seem 

to take into account the possibility that participant's assertive- 

ness needs are likely to be different, and instruments designed 

to measure and identify assertiveness primarily assess behavior- 

al acts. These instruments are useful in predicting assertive- 

ness across populations. However, when one moves from the level 

of making predictions regarding the population in general to mak- 

ing predictions about the assertive behavior of a particular in- 

dividuaL, instruments that are based on whole populations may be 

of little value. This investigator was unable to locate any in- 

struments that were designed to measure individual assertiveness 

(ones which would measure the process of assertiveness in an indi- 
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vidual). Without an instrument to measure the process of asser- 

11 tiveness, a basic question remains unresolved in response ac- 

quisition [deficit] approaches, namely, what is the specific nature 

of the deficit in nonassertive subjects?" (Schwartz and Gottman, 

1976, p. 912). The absence of instruments designed to measure 

the process of assertiveness, impedes not only a fuller under- 

standing of assertiveness in general, but also confounds the under- 

standing of assertiveness in individuals. In order to understand 

the process of assertiveness, "the individual client is the key 

mediating variablet1 (~ich and Schroeder, 1976, p. 359), and the 

ideal approach is to perform N=l studies (Ibid): 

I I Values clarification" 

The findings in the present study suggest that having a 

strongly held belief is associated with one's ability to be as- 

sertive. According to Raths (1978), values (which are formed out 

of strongly held beliefs, feelings, attitudes, or interests), give 

direction to one's life. Individuals with strongly held beliefs 

and clearly defined values tend to behave in a more purposeful 

way. Individuals who do not live a value-directed life tend to 

over-conform, are other-directed, and are bewildered by choices 

available to them. Their lack of clarity about the meaning of 

their lives results in either apathy, inconsistency, or over-dis- 

sention. 

One'-s ability to be assertive is also tied to one's be- 

lief system. One's belief system provides the backdrop upon which 

assertive rights are put into focus. Individuals who are clear 

about their rights are more likely to be assertive  loom, 1975). 
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Individuals who are unclear of their rights behave in almost lem- 

ming like ways, accepting and operating out of beliefs that may 

be common to our culture, but which may be incompatible with 

one's genuine self and one's ability to be assertive (e.g., good 

friends should never refuse to do a favour; it is bad for me to 

let others know I am confused; I must always be consistent, and, 

I must always be polite). 

Through trainers' use of the clarifying response ("a re- 

sponse that encourages someone to look at his or her life and 

ideas and to think about them" (~aths, 1978, p. 5 5 ) ) ,  in an at- 

mosphere of positive acceptance, individuals may be provided 

with an opportunity to formulate their own belief system. 

111. IMPLICATIONS 

Implications for assertiveness training 

The suggestion that assertiveness training should include 

the emotional component of assertiveness from a humanistic per- 

spective, and that it should include self-awareness, other-aware- 

ness, and exposure to "values clarification" has certain implica- 

tions. Specifically, these relate to the skills required of the 

trainers as well as the methods used in assertiveness training. 

In addition to skills required to teach techniques related to 

response deficits, trainers would be required to have expertise 

'in empathy, listening, and clarifying skills, and methods would 

be required which enhance not only responses, but also listening, 

empathy, and clarifying on the part of the assertiveness training 

participant. Because assertiveness varies from person to person, 

methods should be adapted to meet the needs of particular indivi- 
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Implications for assertiveness research 

Perhaps the most fundamental implication that can be 

made from the present study involves viewing assertiveness as 

a process rather than a set of specific responses to particular 

situations. Assertiveness appears to involve more than surface 

behavior, and appears to be different from individual to indivi- 

dual. As its definition implies, assertiveness involves one's 

response, emotions, cognitions, and the context of the situation. 

Not only is assertiveness made up of a number of parts, it is 

composed of the relationship of these parts to one another. Just 

as one cannot make a car by going to an auto parts store and 

throwing all the parts into a shopping cart (~odtman, 1985), 

assertiveness, like a car, is made up of the interrelatedness 

of its parts. Responses, emotions, cognitions, and context are 

the parts that make up the complex, interrelated, interactive 

constellation called assertiveness. 

Current research on assertiveness appears to either ig- 

nore components other than overt behavior, or treats as monads , 

or individual entities (i.e., not related to the other components), 

the various parts that make up assertiveness. Attempting to un- 

derstand assertiveness by examining only one of its parts can be 

likened to attempting to study H20 (one part hyrodgen and two 

parts oxygen) by studying hydrogen. It seems that assertiveness, 

like water, would be best understood by studying the entire struc- 

ture, not only its singular entities, but also their interaction. 

An important consideration to be made in assertiveness 
P 



research is that reciprocity exists in an assertive interaction. 

Not only are person's responses influenced by another person (and 

vice versa), but also one's behavior, emotions, and thoughts af- 

fect one another. 

It appears to be important to consider the entire pro- 

II cess of assertiveness because when we focus too narrowly on the 

parts, we fail to see the necessary characteristics of the whole" 

(~eeney, 1984, p. 164). 

Implications for further study 

1. For those who believe that clinical intervention must 

be based on measurable data, the claims of the present study 

(based on a non-random sample) await statistical investigation. 

2. The question, "What might one with an emotional deficit 

gain from assertiveness training which focuses on response defi- 

cits" requires further examination, as well as the question "Might 

it be hurtful to some individuals to ignore the emotional com- 

ponent in assertiveness training (e.g., create another failure). 

3. Whether there are particular problems that respond best 

to assertiveness training, and whether there are problems with 

which assertiveness training might be a contraindication (e.g., 

might assertiveness training for an individual in a physically 

abusive environment be an inappropriate intervention), requires 

further investigation. 

4. Since assertiveness training is a helping process, it 

might be useful to research the criteria for a helping relation- 

ship in order to establish whether assertiveness training meets 

those criteria. 
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5. Instruments aimed at delineating assertiveness compon- 

ents should include behavioral, cognitive, emotional, and situa- 

tional variables. Perhaps this would increase the validity of 

measurements of assertiveness which is a major weakness of cur- 

rent research in this area. 

6. It appears to be warranted to devise a screening scale 

based upon an individual's assertiveness needs (e.g., one that 

measures the process of assertiveness). 

7. It would add to the knowledge of assertiveness to know 

whether individuals like the subjects in the present study, who 

are highly skilled in verbal communication, are able to be more 

assertive by virtue of their high verbal ability. In other words, 

is high verbal ability a necessary component to assertiveness? 

Can an individual with low verbal ability be highly assertive? 

And, does a person's dominant mode of communication affect his/ 

her ability to be assertive? 

Research investigations focusing on these and other re- 

lated questions ought to bring us one step forward in our under- 

standing and ability to treat people who have great difficulty in 

behaving asser.tively . 



Appendix A 

Sample Questionnaire 

Instructions 

I'm asking you and a few other women I know who are 
articulate and self-aware to participate in the research 
I am doing on assertiveness. In this research, I am not 
interested in whether an individual is assertive or non- 
assertive (for I believe that we act assertively and non- 
assertively throughout our daily lives). Rather, I am 
interested in the deeper process by which one's assertive 
behavior is either enhanced or inhibited. 

To help me explore this aspect of assertiveness, I'd 
like you to take this journal, keep it for four weeks, 
and complete the questions that relate to ten'different 
situations. Five of these situations are to be about 
times you found yourself in situations you felt required 
assertion and in which you were able to act assertively; 
the other five are to relate to situations you knew re- 
quired assertion but which you were unable to act asser- 
tively. 

This process will require you to pay close attention 
to the numerous interactions you are involved in through- 
out the day, and then to record them as precisely and suc- 
cintly as possible. It is important to point out that as- 
sertiveness means knowing what you need and want, and being 
able to make this clear to others in a way that includes 
respect for others. Put simply, it is clear, honest and 
respectful communication about oneself. Assertiveness in- 
volves both negative and positive feelings. You may, 
therefore, wish to include in your journal situations such 
as receiving or giving someone a compliment. 

'I You need not concern yourself about writing about in- 
teresting" situations; just write about those situations 
that seem important to you. You may feel self-conscious 
while keeping the journal; this is to be expected and is a 
reasonable reaction to being asked to scrutinize oneself 
and then to record this in a journal for someone else to 
read. Knowing this, I'm particularly grateful and honoured 
to have you participate in this study. I will treat the 
journals with utmost confidentiality, and anonymity will be 
protected throughout. 



This page is for the situations you felt required assertion and 
in which you were able to act assertively. - 
Situation: 

Physical symptoms: 

How I felt (emotions): 

What I was thinking: 

What I did (my behavior): 

To what do I attribute my ability to be assertive in this situa- 

tion? 



This page is for the situations you knew required assertion but 
which you were unable to act assertively. 

Situation: 

Physical symptoms : 

How I felt (emotions): 

What I was thinking: 

What I did (my behavior): 

What I would have liked to have done: 

Why I didn't do what I wanted to do: 
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