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ABSTRACT 

It was t h e  purpose of  t h i s  s t udy  t o  d e t e r m i n e  t h e  r e l a t i o n s h i p  

be tween  t h e  p r o f e s s i o n a l  z o n e  of a c c e p t a n c e  o f  e l e m e n t a r y  s c h o o l  

t e a c h e r s  and t h e  l e a d e r s h i p  s t y l e s  of  t h e i r  p r i n c i p a l s .  

T h i s  s t u d y  r e p l i c a t e d  an e a r l i e r  s t udy  conducted by D. Kunz and 

W. Hoy wh ich  was c o n d u c t e d  w i t h  s e c o n d a r y  s c h o o l  t e a c h e r s  a n d  

p r i n c i p a l s .  The s i g n i f i c a n t  r e s u l t  of t h e i r  s t udy  was t h a t  I n i t i a t i n g  

S t r u c t u r e  of t h e  p r i n c i p a l  h a s  a g r e a t e r  e f f e c t  on  i n c r e a s i n g  t h e  

p r o f e s s i o n a l  zone of acceptance  of t e a c h e r s  t han  Cons idera t ion .  

The t h r e e  h y p o t h e s e s  t h a t  g u i d e d  t h e  Kunz and Hoy s t u d y  a l s o  

g u i d e d  t h i s  s t u d y .    he t h r e e  h y p o t h e s e s  were :  1 )  p r i n c i p a l s  

p e r c e i v e d  by t e a c h e r s  a s  h i g h  on b o t h  I n i t i a t i n g  S t r u c t u r e  a n d  

Cons idera t ion  w i l l  no t  have t e a c h e r s  w i t h  a  w i d e r  p r o f e s s i o n a l  zone of 

acceptance than  p r i n c i p a l s ,  perce ived  a s .  h i g h  on  C o n s i d e r a t i o n ,  b u t  

low on I n i t i a t i n g  S t r u c t u r e ;  2) p r i n c i p a l s  perceived by t e a c h e r s  a s  

high on Cons ide ra t i on  and low on I n i t i a t i n g  S t r u c t u r e  w i l l  n o t  have  

t e a c h e r s  w i t h  a wider  p r o f e s s i o n a l  zone of  acceptance than  p r i n c i p a l s  

perceived as h igh  on I n i t i a t i n g  S t r u c t u r e  and  low on C o n s i d e r a t i o n ;  

3)  p r i n c i p a l s  p e r c e i v e d  by t e a c h e r s  as h igh  on I n i t i a t i n g  S t r u c t u r e  

and low o n  C o n s i d e r a t i o n  w i l l  n o t  h a v e  t e a c h e r s  w i t h  a  w i d e r  

p r o f e s s i o n a l  z o n e  o f  a c c e p t a n c e  than  p r i n c i p a l s  who are low on both 

I n i t i a t i n g  S t r u c t u r e  and Cons idera t ion .  

iii 



The p o p u l a t i o n  f o r  t h i s  s t u d y  was a l l  of  t h e  e lementary  school  

t e a c h e r s  i n  School  Dis t r ic t  #57 ( P r i n c e  George) i n  s c h o o l s  w i t h  t e n  o r  

more t e a c h e r s  o n  s t a f f .  From t h i s  popula t ion  f i f t y  per  c e n t  of t h e  

t e a c h e r s  i n  e a c h  s c h o o l  were randomly  s e l e c t e d .  The sample  g r o u p  

c o m p l e t e d  t w o  s u r v e y  i n s t r u m e n t s  --  t h e  P r o f e s s i o n a l  Zone o f  

Accep tance  I n v e n t o r y  a n d  t h e  L e a d e r s h i p  B e h a v i o u r  D e s c r i p t i o n  

Ques t ionna i r e .  

The m a j o r  f i n d i n g s  o f  t h i s  s t u d y  were  n o t  c o n g r u e n t  wi th  t h e  

f i n d i n g s  of  Kunz and Hoy. I n  t h e  p re sen t  s t udy  C o n s i d e r a t i o n  o f  t h e  

p r i n c i p a l  had more o f  an effect on i n c r e a s i n g  t h e  p r o f e s s i o n a l  zone of 

acceptance of t e a c h e r s  t h a n  I n i t i a t i n g  S t r u c t u r e .  T h i s  f i n d i n g  h a s  

i m p l i c a t i o n s  f o r  t h e  l e a d e r s h i p  b e h a v i o u r  of t h e  elementary school  

p r i n c i p a l .  
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CHAPTER I 

INTRODUCTION, PROBLEM STATEMENT AND RATIONALE 

I n t r o d u c t i o n  

When a  person  a c c e p t s  t he  p o s i t i o n - o f  p r i n c i p a l  i n  a  s c h o o l ,  h e  

i n h e r i t s  t h e  f o r m a l  a u t h o r i t y  o f  t h a t  p o s i t i o n .  The p r i n c i p a l ,  

b e c a u s e  o f  t h i s  f o r m a l  a u t h o r i t y ,  i s  a b l e  t o  i s s u e  commands a n d  

d i r e c t i v e s  t o  t h e  t e a c h e r s .  However, t h i s  f o r m a l  a u t h o r i t y  i s  

r e l a t i v e l y  n a r r o w  i n  s c o p e  b e c a u s e  t h e  t e a c h e r s ,  u n d e r  t h e i r  

c o n t r a c t u a l  agreement,  must fo l low c e r t a i n  commands and d i r e c t i v e s  of  

t h e  p r i n c i p a l  f o r  t h e  school  t o  main ta in  a  minimum l e v e l  o f  opera t ion .  

Fo r  t h e  s c h o o l  t o  f u n c t i o n  beyond a  minimum l e v e l ,  t h e  p r i n c i p a l  must 

f i n d  ways t o  expand h i s  formal  a u t h o r i t y  beyond "the narrow l i m i t s  of 

t h e  b u r e a u c r a t i c  zone of acceptancen (Hoy. & Miskel ,  1978, p. 186). 

The way i n  which a  p r i n c i p a l  u s e s  h i s  formal  a u t h o r i t y  may have a  

n e g a t i v e  o r  p o s i t i v e  i n f l u e n c e  upon t h e  t eache r1  s zone of acceptance. 

I n  o t h e r  words, t h e r e  may e x i s t  a  r e l a t i o n s h i p  between t h e  l e a d e r s h i p  

s t y l e  o f  t h e  p r i n c i p a l  and t h e  zone  o f  acceptance  of t eachers .  If 

such a  r e l a t i o n s h i p  e x i s t s ,  and t h e  p r i n c i p a l  i s  aware  o f  i t ,  t h e  

p r i n c i p a l  would t h e n  h a v e  t h e  knowledge t o  i n c r e a s e  h i s  a u t h o r i t y  

beyond t h e  fo rma l  a u t h o r i t y  of  t he  o f f i c e .  

Research Problem and Statement  o f  Hv~othe-  

The p u r p o s e  o f  t h i s  s t u d y  i s  t o  d e t e r m i n e  t h e  r e l a t i o n s h i p  



between  t h e  p r o f e s s i o n a l  zone  o f  a c c e p t a n c e  o f  e l e m e n t a r y  s c h o o l  

t e a c h e r s  and t h e  l e a d e r s h i p  s t y l e  of t h e i r  p r i n c i p a l s .  

T h r e e  h y p o t h e s e s  w i l l  be  t e s t e d  i n  t h i s  s tudy  t o  determine t h e  

r e l a t i o n s h i p  between t h e  p r o f e s s i o n a l  zone of  acceptance of  e lementary  

s c h o o l  t e a c h e r s  and t h e  l e a d e r s h i p  s t y l e s  of  t h e i r  p r i n c i p a l s .  The 

t h r e e  hypotheses  a s  s t a t e d  i n  t h e  n u l l  form a r e :  

P r i n c i p a l s  p e r c e i v e d  by t e a c h e r s  a s  h i g h  on b o t h  

I n i t i a t i n g  S t r u c t u r e  and  C o n s i d e r a t i o n  w i l l  n o t  h a v e  

t e a c h e r s  w i t h  a w i d e r  p r o f e s s i o n a l  zone of  acceptance 

than  p r i n c i p a l s  perceived as h igh  on C o n s i d e r a t i o n  b u t  

low on I n i t i a t i n g  S t r u c t u r e .  

P r i n c i p a l s  p e r c e i v e d  b y  t e a c h e r s  a s . h i g h  o n  

C o n s i d e r a t i o n  and low on I n i t i a t i n g  S t r u c t u r e  w i l l  no t  

h a v e  t e a c h e r s  w i t h  a  w i d e r  p r o f e s s i o n a l  z o n e  o f  

a c c e p t a n c e  t h a n  p r i n c i p a l s  p e r c e i v e d  a s  h i g h  on 

I n i t i a t i n g  S t r u c t u r e  and low on Considerat ion.  

P r i n c i p a l s  perce ived  by t e a c h e r s  a s  high on I n i t i a t i n g  

S t r u c t u r e  and  low on C o n s i d e r a t i o n  w i l l  n o t  h a v e  

t e a c h e r s  w i t h  a  w i d e r  p r o f e s s i o n a l  zone of acceptance 

t h a n  p r i n c i p a l s  who a r e  l o w  o n  b o t h  I n i t i a t i n g  

S t r u c t u r e  and Cons idera t ion .  



The t h r e e  h y p o t h e s e s  t h a t  w i l l  be t e s t e d  i n  t h i s  s tudy  a r e  t h e  

same t h r e e  hypotheses  t h a t  guided a  p rev ious  s t u d y  conduc ted  by Kunz 

and Hoy (1976). 

Summarv o f  t h e  Kunz and Hov Studv 

The r e s u l t s  o f  t h e  Kunz and Hoy s t u d y  as t h e y  r e l a t e  t o  t h i s  

s tudy  can be summarized by t h e  fo l lowing  t h r e e  p o i n t s :  

1 )  P r i n c i p a l s  who had t h e  w i d e s t  p r o f e s s i o n a l  zone  were t h o s e  

p r i n c i p a l s  who w e r e  p e r c e i v e d  by t h e i r  t e a c h e r s  a s  being s t r o n g  i n  

both I n i t i a t i n g  S t r u c t u r e  and Cons idera t ion .  

2)  C o n s i d e r a t i o n  i n  t h e  p r i n c i p a l ' s  behaviour  as perceived by 

t e a c h e r s  was no t  s t r o n g l y  r e l a t e d  t o  t h e  t e a c h e r s '  p r o f e s s i o n a l  zone  

of acceptance.  

3) I n i t i a t i n g  S t r u c t u r e  i n  t h e  p r i n c i p a l l s  b e h a v i o u r  a s  

p e r c e i v e d  by t e a c h e r s  was more s t r o n g l y  r e l a t e d  t o  t h e  t e a c h e r s 1  

p r o f e s s i o n a l  z o n e  o f  a c c e p t a n c e  r e g a r d l e s s  o f  t h e  l e v e l  o f  

Cons idera t ion  i n  t h e  p r i n c i p a l l s  behaviour  a s  perce ived  by teachers .  

S i n n i f i c a n c e  o f  R e ~ l i c a t i n g  t h e  Kunz and Hov Studv 

The s i g n i f i c a n t  r e s u l t  of t h e  Kunz and Hoy s t u d y  was t h a t ,  

S t r e n g t h  i n  I n i t i a t i n g  S t r u c t u r e  a p p e a r e d  t o  be 
s i g n i f i c a n t l y  r e l a t e d  t o  t e a c h e r s 1  p r o f e s s i o n a l  zone o f  
a c c e p t a n c e  w i t h o u t  r e s p e c t  t o  t h e  d e g r e e  o f  
Cons ide ra t i on  demonstrated by t h e  p r i n c i p a l .  Tha t  i s ,  
t h o s e  p r i n c i p a l s  who e x h i b i t e d  h i g h  I n i t i a t i n g  
S t r u c t u r e  tended t o  have t e a c h e r s  w i t h  a f a i r l y  w ide  



p r o f e s s i o n a l  zone  o f  a c c e p t a n c e  i r r e s p e c t i v e  of t h e  
p r i n c i p a l ' s  Considerat ion.  (Kunz and Hoy, 1976, P. 59)  

I n  t h e i r  s t udy ,  Kunz and Hoy u t i l i z e d  secondary school  p r i n c i p a l s  

and t e a c h e r s .  The s i g n i f i c a n c e  i n  r e p l i c a t i n g  t h e i r  s t u d y  i s  t o  

d e t e r m i n e  i f  t h e  r e s u l t s  o f  t h e i r  s t u d y  would be t h e  same i f  

elementary s choo l  p r i n c i p a l s  and t e a c h e r s  were u t i l i z e d .  

D e f i n i t i o n  of  Terms  

leaders hi^ Behaviour D e s c r i ~ t i o n  Q u e s t i o n n a i r e  (LBDQ) 

The LBDQ i s  a s u r v e y  i n s t r u m e n t  which group members may use t o  

d e s c r i b e  t h e  b e h a v i o u r  o f  t h e i r  l e a d e r .  It c o n t a i n s  i t e m s  which 

d e s c r i b e  a s p e c i f i c  way i n  which a l e a d e r  may behave. When scored t h e  

LBDQ measures t h e  l e a d e r ' s  b e h a v i o u r  i n  two d i m e n s i o n s  ; I n i t i a t i n g  

S t r u c t u r e  and Considerat ion.  This  i n s t rumen t  w a s  developed by Halpin 

(1957).  

I n i t i a t i n g  S t r u c t u r e  

I n i t i a t i n g  S t r u c t u r e  is  one of two dimensions o f  l e a d e r  behaviour 

measured by t h e  LBDQ. It r e f e r s  t o  t h e  

l e a d e r ' s  b e h a v i o u r  i n  d e l i n e a t i n g  t h e  r e l a t i o n s h i p  
between himself  and t h e  members o f  h i s  g r o u p ,  and i n  
e n d e a v o r i n g  t o  e s t a b l i s h  w e l l - d e f i n e d  p a t t e r n s  o f  
o r g a n i z a t i o n ,  channels  o f  communica t ion ,  and  ways o f  
g e t t i n g  t h e  job done. (Halp in ,  1957, p. 1 )  



Cons ide ra t i oq  

Cons ide ra t i on  i s  t h e  second o f  two dimensions of  l e a d e r  behaviour  

measured  by t h e  LBDQ. I t  r e f e r s  " t o  b e h a v i o u r  i n d i c a t i v e  o f  

f r i e n d s h i p  , mutual  t r u s t ,  r e s p e c t  and warmth i n  r e l a t i o n s h i p s  be tween 

t h e  l e a d e r  and members of t he  groupn (Halp in ,  1957, p. 1 ) .  

P ro fe s s iona l  Zone o f  Acceptance 

I n  d e f i n i n g  t h e  term pro fe s s iona l  zone of  acceptance i t  i s  b e s t  

t o  d e f i n e  t h e  two components  o f  t h e  te rm.  The two components  are 

p r o f e s s i o n a l  and zone o f  acceptance.  

The zone o f  acceptance  component i s  defined by Simon as t h e  range 

of behaviour " w i t h i n  which  t h e  s u b o r d i n a t e  i s  r e a d y  t o  a c c e p t  t h e  

d e c i s i o n s  made f o r  him by h i s  s u p e r i o r s n  (Simon, 1965, p. 133).  I n  

t he  school  s e t t i n g  t h i s  would be t h e  t eache r s '  acceptance  o f  d e c i s i o n s  

made f o r  them by t h e  p r i n c i p a l .  

The p r o f e s s i o n a l  component i s  making r e f e r e n c e  t o  a d e c i s i o n  area 

i d e n t i f i e d  by Clear and S e a g e r  ( 1  971)  t h a t  re fers  t o  m a t t e r s  which  

involve  p r o f e s s i o n a l  judgement. Clear  and Seager  found t h a t  

Z o n e s  o f  a c c e p t a n c e  g r a n t e d  t o  a d m i n i s t r a t o r s  by 
t e a c h e r s  m i g h t  b e  b r o k e n  down i n t o  t h r e e  b a s i c  
c a t e g o r i e s  o r  a r e a s  -- a n  o r g a n i z a t i o n a l  maintenance 
domain d e a l i n g  w i t h  a d m i n i s t r a t i v e  r o u t i n e ;  a  p e r s o n a l  
domain r e l a t i n g  t o  i s s u e s  t h a t  are very  pe r sona l  and/or  
t h a t  have l i t t l e  r e l evance  f o r  t he  o r g a n i z a t i o n ;  and  a  
p r o f e s s i o n a l  domain d e a l i n g  w i t h  i s s u e s  i n v o l v i n g  
p r o f e s s i o n a l  judgement. 



Exampl es  o f  i s  s u e s  which invo lve  p r o f e s s i o n a l  judgement i nc lude  

" teacher  hand l ing  of  conferences  w i th  p a r e n t s ,  t e a c h e r  w i l l i n g n e s s  t o  

t r y  new i d e a s ,  t e a c h e r  methods  o f  d i s c i p l i n i n g  s t u d e n t s  and t eache r  

use and s e l e c t i o n  o f  i n s t r u c t i o n a l  m a t e r i a l s n  (C lea r  and Seager ,  1971, 

Based upon t h e  d e f i n i t i o n s  o f  t h e  components which make up. t h e  

term p r o f e s s i o n a l  zone of  acceptance ,  i t  can t h e r e f o r e  be d e f i n e d  a s  

t h e  t e a c h e r s f  acceptance  of d e c i s i o n s  made f o r  them by t h e i r  p r i n c i p a l  

i n  a r e a s  which i n v o l v e  m a t t e r s  of  p r o f e s s i o n a l  judgement. 

P ro fe s s iona l  Zone o f  A c c e ~ t a n c e  Inven to ry  (PZAI) 

The PZAI i s  a  s u r v e y  i n s t r u m e n t  wh ich  m e a s u r e s  a t e a c h e r ' s  

probable  f requency  o f  compliance wi th  u n i l a t e r a l  d e c i s i o n s  made by t h e  

p r i n c i p a l  i n  a r e a s  which invo lve  m a t t e r s  of  p r o f e s s i o n a l  judgement. 

I n  t h e i r  s t udy  Kunz and Hoy u t i l i z e d  a  t h i r t y  i t em e d i t i o n  o f  t h e  

PZAI which was d e v e l o p e d  by D. Kunz f o r  u s e  i n  a s e c o n d a r y  s c h o o l  

s e t t i n g .  T h i s  i n s t r u m e n t  had a n  i n i t i a l  r e l i a b i l i t y  c o e f f i c i e n t  of 

.91 on a t e s t  r e - t e s t  method o v e r  a w e e k ' s  l a p s e d  t i m e  u s i n g  54 

t e a c h e r s  e n g a g e d  i n  g r a d u a t e  c o u r s e s  a t  R u t g e r s  U n i v e r s i t y .  A 

c o e f f i c i e n t  a lpha  was computed u t i l i z i n g  t h e  s ample  ( N  = 380) f rom 

t h e i r  s t udy  y i e l d i n g  a s c o r e  of  .96 (Kunz & Hoy, 1976). 

S ince  t h e  development of  t he  o r i g i n a l  t h i r t y  i t e m  s u r v e y ,  Kunz 

has  developed a f i f t e e n  item secondary school  ins t rument  and a  f i f t e e n  

item e lementary  s choo l  ins t rument .  A c o e f f i c i e n t  c o r r e l a t i o n  o f  +. 97 



was o b t a i n e d  between t h e  f i f t e e n  item secondary s choo l  ins t rument  and 

t h e  t h i r t y  i t e m  s e c o n d a r y  s c h o o l  i n s t r u m e n t .  A c o e f f i c i e n t  

c o r r e l a t i o n  o f  t h e  f i f t e e n  item elementary school  ins t rument  t o  t h e  

t h i r t y  item secondary  s c h o o l  i n s t r u m e n t  i s  +. 84 and t o  t h e  f i f t e e n  

item secondary s choo l  ins t rument  is  +. 87.1 

This  s t u d y  u t i l i z e d  t h e  f i f t e e n  item e lementary  s choo l  ins t rument  

due  t o  t h e  s e t t i n g  i n  which i t  was being adminis te red  and because of 

i ts  high c o r r e l a t i o n  t o  t h e  t h i r t y  i t e m  s e c o n d a r y  s c h o o l  i n s t r u m e n t  

used by Kunz and Hoy. 

L i m i t a t i o n s  o f  t h e  Study 

The first l i m i t a t i o n  of t h i s  s t udy  is  t h a t  t h e  sample s c h o o l s  i n  

t h i s  s t u d y  were c h o s e n  f rom w i t h i n  one  s c h o o l  d i s t r i c t  ( S c h o o l  

D i s t r i c t  f57, P r i n c e  George) o u t  o f  a  p o s s i b l e  s even ty  f i v e  d i s t r i c t s  

w i t h i n  t h e  p rov ince  of  B r i t i s h  Columbia. Kunz and Hoy (1976) u t i l i z e d  

s choo l s  from e a c h  of t h e  c o u n t i e s  i n  t h e  s t a t e  o f  New J e r s e y  f o r  t h e i r  

s t u d y .  One s c h o o l  d i s t r i c t  was c h o s e n  a s  t h e  focus  f o r  t h i s  s tudy  

r a t h e r  t h a n  u t i l i z i n g  a l l  s e v e n t y  f i v e  d i s t r i c t s  b e c a u s e  o f  t h e  

p r o b l e m  o f  a c c e s s i b i l i t y  t o  s c h o o l s  i n  e a c h  o f  t h e  d i s t r i c t s  t o  

conduct t h i s  t y p e  of s tudy .  School D i s t r i c t  #57 ( P r i n c e  ~ e o r g e )  was 

chosen  b e c a u s e  o f  t h e  a c c e s s i b i l i t y  t o  s choo l s  made a v a i l a b l e  by t h e  

The f i g u r e s  quoted are based on informat ion  r ece ived  through 
personal  cor respondence  between . D r .  D. Kunz, Program Manager - 
Educat ional  Systems, Commodore Business  Machines, Inc . ,  and t h e  
w r i t e r ,  August 23, 1982 t o  December 6 ,  1982. 



school  d i s t r i c t  t o  conduct t h i s  t ype  of s tudy .  

Secondly, t o  main ta in  similar s a m p l i n g  c h a r a c t e r i s t i c s  be tween 

t h e  work o f  Kunz and Hoy ( 1 9 7 6 )  and  t h i s  s tudy  and work w i t h i n  t h e  

conf ines  of a s i n g l e  school  d i s t r i c t  two c o n c e s s i o n s  had t o  be made. 

These c o n c e s s i o n s  r e l a t e  t o  t h e  number of s choo l s  which were inc luded  

i n  t he  sample and the  number of completed survey  i n s t r u m e n t s  r e q u 3 r e d  

from each school .  

Kunz and Hoy (1976) had f i f t y  s choo l s  i n  t h e i r  sample. From each 

school  t e n  t e a c h e r s  w e r e  randomly  s e l e c t e d  f o r  t h e  s t u d y  g i v i n g  a  

t o t a l  o f  f i v e  hundred  t e a c h e r s  t o  be surveyed. Kunz and Hoy f u r t h e r  

r equ i r ed  seven completed s u r v e y  i n s t r u m e n t s  f rom e a c h  s c h o o l  t o  be  

a b l e  t o  i nc lude  t h a t  school  i n  t h e  a n a l y s i s .  Seven was chosen because 

according t o  Halpin (1957) f i v e  t o  seven completed L B D Q f s  a r e  needed  

t o  g i v e  s t a b l e  s c o r e s  t o  desc r ibe  a l e a d e r f s  behaviour.  Kunz and Hoy 

( 1 9 7 6 )  r e c e i v e d  t h e  minimum number  o f  s e v e n  c o m p l e t e d  s u r v e y  

in s t rumen t s  from each of  t h e  f i f t y  s choo l s  w i th  N = 380. 

I n  t h i s  s tudy  t o  be a b l e  t o  have t h e  maximum number o f  s c h o o l s  

i n c l u d e d  and t o  be a b l e  t o  have v a l i d  LBDQ r e s u l t s  t h e  minimum number 

of  completed su rvey  in s t rumen t s  r e q u i r e d  from each school  t o  have t h a t  

s c h o o l  i n c l u d e d  i n  t h e  a n a l y s i s  was s e t  a t  f i v e .  This number is t h e  

minimum r e q u i r e d  t o  have  s t a b l e  s c o r e s  t o  d e s c r i b e  a l e a d e r ' s  

b e h a v i o u r  from t h e  LBDQ. With t h e  number of completed su rveys  needed 

f o r  each school  t o  be inc luded  i n  t h e  a n a l y s i s  s e t ,  i t  was i m p o r t a n t  

t o  m a i n t a i n  t h e  random s e l e c t i o n  p r o c e d u r e  i n  e a c h  school  and y e t  



a c h i e v e  t h e  l a r g e s t  p o s s i b l e  number o f  s c h o o l s  t h a t  cou ld  be i n c l u d e d  

i n  t h e  s t u d y .  

Wi th  t h e  a b o v e  c o n s i d e r a t i o n s  t a k e n  i n t o  account  it was dec ided  

t h a t  s c h o o l s  w i t h  t e n  o r  more t e a c h e r s  on  s taff  would  b e  i n c l u d e d  i n  

t h e  s tudy .  W i t h i n  each  s c h o o l  f i f t y  p e r  c e n t  o f  t h e  t e a c h e r s  would be 

randomly s e l e c t e d  f o r  i n c l u s i o n  i n  t h e  s tudy .  Using t h e s e  g u i d e l i n e s  

t h i r t y  s i x  s c h o o l s  were  i d e n t i f i e d .  The number o f  t e a c h e r s  t h a t  were  

sampled was t h r e e  h u n d r e d  a n d  e i g h t  w i t h  a r a n g e  o f  s i x  t o  e l e v e n  

t e a c h e r s  b e i n g  r a n d o m l y  c h o s e n  i n  e a c h  s c h o o l .  T h i s  r a n g e  was a 

r e f l e c t i o n  o f  t h e  d i f f e r e n t  s i z e s  o f  s c h o o l s  i d e n t i f i e d  t o  b e  i n  t h e  

s t u d y .  The number  o f  s c h o o l s  w h i c h  r e t u r n e d  t h e  minimum number o f  

f i v e  completed s u r v e y  i n s t r u m e n t s  was  twenty  f i v e  w i t h  N = 149. 

T h i s  s t u d y ,  b e c a u s e  o f  t h e  c o n c e s s i o n s  which had t o  be made t o  

have i t  c o n d u c t e d  i n  a s i n g l e  s c h o o l  d i s t r i c t ,  had  f o u r t e e n  l e s s  

s c h o o l s  t o  be  s a m p l e d ,  o n e  h u n d r e d  a n d  n i n e t y  two l e s s  t e a c h e r s ,  

s u r v e y e d  a n d  two  h u n d r e d  a n d  t h i r t y  o n e  l e s s  c o m p l e t e d  s u r v e y  

i n s t r u m e n t s  t h a n  c o u l d  be  u s e d  f o r  a n  a n a l y s i s  p a r a l l e l  t o  t h e  Kunz 

and Hoy (1976)  s t u d y .  

A t h i r d  l i m i t a t i o n  o f  t h i s  s t u d y  is  t h a t  t h e  PZAI used i n  t h i s  

s t u d y  i s  n o t  t h e  same o n e  w h i c h  Kunz a n d  Hoy ( 1 9 7 6 )  u s e d  i n  t h e i r  

s t u d y .  I n  t h e i r  s t u d y  t h e y  u t i l i z e d  a t h i r t y  item i n s t r u m e n t  which 

'was developed f o r  s e c o n d a r y  s c h o o l s .  The PZAI which was u s e d  i n  t h i s  

s t u d y  c o n t a i n s  o n l y  f i f t e e n  i tems a n d  w a s  developed f o r  e lementa ry  

s c h o o l s  by Kunz. T h i s  s t u d y  u t i l i z e d  t h e  f i f t e e n  i tem e l e m e n t a r y  



s c h o o l  i n s t r u m e n t  b e c a u s e  o f  t h e  s e t t i n g  i n  wh ich  i t  was b e i n g  

adminis te red  and because of i ts  high c o r r e l a t i o n  ( . 8 4 )  t o  t h e  t h i r t y  

i tem secondary s choo l  ins t rument  which Kunz and Hoy u t i l i z e d .  

The f i n a l  l i m i t a t i o n  of t h i s  s t u d y  i s  t h a t  t h e  two i n s t r u m e n t s  

( L B D Q  a n d  P Z A I )  u t i l i z e d  i n  t h i s  s t u d y  are  o n l y  m e a s u r i n g  t h e  

t e a c h e r s v  p e r c e p t i o n s  of t h e i r  p r i n c i p a l  w i t h  r e g a r d s  t o  t h e i r  

l e a d e r s h i p  b e h a v i o u r  and t h e  types  of  d e c i s i o n s  t h a t  they could make 

i n  a  s p e c i f i c  area. 

These  p e r c e p t i o n s  a r e  n o t  s t a t i c  and a r e  a f f e c t e d  by 
t h e  p e r s o n a l i t y  and t h e  competency  o f  t h e  i n d i v i d u a l  
a d m i n i s t r a t o r  a s  w e l l  a s  by v a r i a b l e s  e x t e r n a l  t o  and 
q u i t e  d i s t i n c t l y  a p a r t  from t h e  s p e c i f i c  b e h a v i o u r  o f  
t h e  a d m i n i s t r a t o r ,  such a s  n a t i o n a l  ( p r o v i n c i a l / l o c a l )  
t r e n d s  toward t eache r  m i l i t a n c y ,  c o n t e m p o r a r y  v a l u e s  
c o n c e r n i n g  m i l i t a n c y ,  con tempora ry  va lues  concerning 
pe r sona l  r i g h t s ,  c o u r t  d e c i s i o n s ,  n a t i o n a l  ( p r o v i n c i a l /  
l o c a l )  t e a c h e r  o r g a n i z a t i o n  t h r u s t s ,  and t h e  s t a t e  of  
t h e  a r t  a t  a n y  g i v e n  m o m e n t .  T h e  i n d i v i d u a l  
e x p e r i e n c e s ,  b e l i e f s  and v a l u e s  o f  each t eache r  w i l l  
a l s o  c o n t r i b u t e  t o  h i s  p e r c e p t i o n s  o f  t h e  
a d m i n i s t r a t o r ' s  l e g i t i m a t e  r o l e .  (Clear & S e a g e r ,  
1971, P. 48) 

Oraaniza t ion  o f  t h e  S tudy  

The s t u d y  i s  organized  i n t o  f i v e  chap te r s .  The first c h a p t e r  i s  

t h e  i n t r o d u c t i o n  and  i t  i n c l u d e s  t h e  s t a t e m e n t  of t h e  problem, t h e  

hypotheses  t h a t  were t e s t e d ,  t h e  s i g n i f i c a n c e  i n  r e p l i c a t i n g  t h e  Kunz 

and Hoy ( 1 9 7 6 )  s t u d y ,  t h e  d e f i n i t i o n  of  terms and l i m i t a t i o n s  of  t h e  

s tudy.  

C h a p t e r  Two c o n t a i n s  a  review of t h e  l i t e r a t u r e  r e l e v a n t  t o  t h i s  



s t u d y .  The rev iew w i l l  examine t h e  c o n c e p t  o f  a u t h o r i t y ,  t h e  c o n c e p t  

of p r o f e s s i o n a l  z o n e  of  a c c e p t a n c e ,  t h e  c o n c e p t  o f  l e a d e r s h i p  as  

c o n t a i n e d  i n  t h e  Ohio  S t a t e  U n i v e r s i t y  s t u d i e s  and t h e  Kunz and Hoy 

(1976) s t u d y  i n  t e rms  of t h e  l a t t e r  two c o n c e p t s  mentioned. 

T h e  t h i r d  c h a p t e r  w i l l  d e s c r i b e  t h e  m e t h o d o l o g y  u s e d  i n  

r e p l i c a t i n g  t h e  Kunz and Hoy s tudy .  It w i l l  i n c l u d e  a  d e s c r i p t i o n  o f  

t h e  s a m p l e ,  t h e  p r o c e d u r e ,  t h e  i n s t r u m e n t s  a n d  t h e  a n a l y s i s  

techniques .  

Chapter  Four w i l l  p r e s e n t  t h e  r e s u l t s  o f  t h e  d a t a  o b t a i n e d  i n  t h e  

study i n  r e l a t i o n  t o  t h e  t h r e e  h y p o t h e s e s  t h a t  w e r e  s t a t e d  i n  t h e  

f i r s t  c h a p t e r .  

Chapter  F i v e  i n c l u d e s  a summary o f  t h e  s t u d y ,  a d i s c u s s i o n  o f  t h e  

r e s u l t s  and i m p l i c a t i o n s  f o r  f u r t h e r  s t u d y .  



CHAPTER I1 

REVIEW OF THE LITERATURE 

I n t r o d u c t i o n  

The r ev i ew  of  t h e  l i t e r a t u r e  a s  i t  a p p l i e s  t o  t h i s  s t u d y  w i l l  

g i v e  b a c k g r o u n d  i n f o r m a t i o n  on t h e  concept of  a u t h o r i t y ,  t h e  concept 

of p r o f e s s i o n a l  zone o f  accep tance  and t h e  c o n c e p t  o f  l e a d e r s h i p  a s  

d e s c r i b e d  i n  t h e  Ohio S t a t e  Un ive r s i t y  s t u d i e s .  The f i n a l  s e c t i o n  of 

t h i s  c h a p t e r  w i l l  g i v e  a d e t a i l e d  e x p l a n a t i o n  o f  t h e  Kunz and  Hoy 

study. 

C o n c e ~ t  o f  Author i tv  

The a u t h o r i t y  r e l a t i o n s h i p  i s  a  common c h a r a c t e r i s t i c  o f  t h e  

f o r m a l  s c h o o l  o r g a n i z a t i o n .  Examples  o f  i t  c a n  be f o u n d  i n  t h e  

s tuden t - t eache r  r e l a t i o n s h i p ,  t h e  t e a c h e r - p r i n c i p a l  r e l a t i o n s h i p  and  

i n  t h e  p r i n c i p a l - s u p e r i n t e n d e n t  r e l a t i o n s h i p .  A s  w i t h  a n y  

r e l a t i o n s h i p ,  t h e  a u t h o r i t y  r e l a t i o n s h i p  f a l l s  v i c t i m  t o  n e g a t i v e  

c o n n o t a t i o n s .  Hoy a n d  M i s k e l  (1978)  s t a t e  t h a t  " a u t h o r i t y  and 

a u t h o r i t a r i a n i s m  are t o  many i n d i v i d u a l s  synonymous w i t h  a r b i t r a r y  and 

d i c t a t o r i a l  behaviour  p a t t e r n s n  (p. 48). 

The use  o f  a u t h o r i t y  i n  t h e  school  i s  t y p i c a l l y  n e i t h e r  a r b i t r a r y  

o r  d i c t a t o r i a l .  To i n v e s t i g a t e  t h e  concept o f  a u t h o r i t y  i t  must be 

separa ted  from a n o t h e r  r e l a t e d  concept  -- power. Weber ( 1947)  d e f i n e s  

Power as " t h e  p r o b a b i l i t y  t h a t  one a c t o r  w i t h i n  a s o c i a l  r e l a t i o n s h i p  



w i l l  be  i n  a p o s i t i o n  t o  c a r r y  o u t  h i s  own w i l l  d e s p i t e  r e s i s t a n c e n  

(p. 152). Power i s  t h e  a b i l i t y  t o  g e t  o t h e r s  t o  do what you want them 

t o  do."  It is a c o n t r o l  t h a t  may be coe rc ive  o r  a c o n t r o l  t h a t  may be 

based on non-threatening persuas ion  and sugges t ion .  

The c h a r a c t e r i s t i c s  of  t h e  concept  of a u t h o r i t y  a r e  not  s o  broad 

i n  scope a s  those  which r e l a t e  t o  power. I n  ana lyz ing  t h e  concep t .  of 

a u t h o r i t y ,  t h r e e  c h a r a c t e r i s t i c s  have been i d e n t i f i e d  which a r e  found 

i n  the school  o rgan iza t ion .  

The first c h a r a c t e r i s t i c  of  a u t h o r i t y  i n  t h e  school  o r g a n i z a t i o n  

i s  t h e  c o m p u l s i o n  f ree  obeyance  t o  l e g i t i m a t e  d i r e c t i v e s  (Hoy & 

Miskel  , 1978).  B a s i s  f o r  t h i s  c h a r a c t e r i s t i c  is drawn from Weber 's 

( 1947) d e f i n i t i o n  of a u t h o r i t y  whereby t h e r e  e x i s t s  t h e  " p r o b a b i l i t y  

t h a t  c e r t a i n  s p e c i f i c  commands o r  a l l  commands from a g iven  source 

w i l l  be obeyed by a  g iven  group of personsn  (p.  324) .  Weber i m p l i e s  

t h a t  t h e r e  e x i s t s  a  group w i t h i n  t h e  o r g a n i z a t i o n  t h a t  w i l l  accept  t h e  

d i r e c t i v e s  b e c a u s e  o f  t h e  l e g i t i m a c y  o f  t h e  a u t h o r i t y  s o u r c e .  

T h e r e f o r e ,  due  t o  t h e  c e r t a i n  d e g r e e  o f  v o l u n t a r y  compliance wi th  

l e g i t i m a t e  commands a u t h o r i t y  i m p l i e s  l eg i t imacy .  

The second c h a r a c t e r i s t i c  o f  a u t h o r i t y  r e s t s  w i th  t h e  b e l i e f  t h a t  

t h e  members o f  t h e  o r g a n i z a t i o n  w i l l  a c c e p t  a d i r e c t i v e  o f  t h e  

o r g a n i z a t i o n  r e g a r d l e s s  o f  t h e i r  own b e l i e f s  towards t h e  d i r e c t i v e  

(Hoy & Miskel,  1978). Simon s t a t e s  t h a t  t h e  s u b o r d i n a t e  " h o l d s  i n  

abeyance  h i s  own c r i t i c a l  f a c u l t i e s  f o r  choosing between a l t e r n a t i v e s  

and uses  t h e  formal  c r i t e r i o n  o f  t h e  r e c e i p t  of  a command o r  s i g n a l  a s  



h i s  b a s i s  o f  h i s  c h o i c e n  (Simon, 1957 ,  pp. 126-127)  

sugges t ing  t h a t  a u t h o r i t y  i n  an o rgan iza t ion  i s  d i f f e r e n t  

Simon i s  

f rom o t h e r  

k i n d s  o f  power o r  i n f l u e n c e  due t o  t h e  f o r m a l i t y  a s s o c i a t e d  wi th  t h e  

source  of a u t h o r i t y  by t h e  members of t he  group. 

The t h i r d  c h a r a c t e r i s t i c  o f  a u t h o r i t y  i n  t h e  school  o rgan iza t ion  

i s  de r ived  from Blau and S c o t t  (1962). They b e l i e v e  t h a t  t h e  power. of 

t h e  members of  t h e  group w i l l  c o n t r o l  t h e  acceptance  of d i r e c t i v e s  o r  

conimands r a t h e r  t han  t h e  power of t h e  a u t h o r i t y  sou rce  i n f l u e n c i n g  t h e  

acceptance  of t h e  dec i s ion .  Blau and S c o t t  (1962) s t a t e  t h a t  

a  f u n d a m e n t a l  c h a r a c t e r i s t i c  of  a u t h o r i t y ,  t h e r e f o r e ,  
i s  t h a t  t h e  w i l l i n g n e s s  of s u b o r d i n a t e s  t o  s u s p e n d  
t h e i r  own judgement i n  advance and f o l l o w  d i r e c t i v e s  o f  
t h e  s u p e r i o r  r e s u l t s  l a r g e l y  f rom soc ia l  c o n s t r a i n t s  
e x e r t e d  by t h e  c o l l e c t i v i t y  o f  s u b o r d i n a t e s  and no t  
p r i m a r i l y  from t h e  i n f l u e n c e s  t h e  s u p e r i o r  h i m s e l f  c a n  
b r i n g  t o  b e a r  upon them. Such s o c i a l  c o n s t r a i n t s  a r e  
n o t  c h a r a c t e r i s t i c  of c o e r c i v e  power s ,  p e r s u a s i o n  o r  
o t h e r  t ypes  o f  persona l  in f luence .  (pp. 28-29) 

Based upon t h e  w r i t i n g s  of Blau and S c o t t ,  Simon and Weber, t h e  

a u t h o r i t y  r e l a t i o n  i n  school  o rgan iza t ions  can be c h a r a c t e r i z e d  by 

1 )  a w i l l i n g n e s s  o f  subord ina tes  t o  comply, 
2 )  a suspens ion  o f  t h e  subord ina t e s  c r i t e r i a  f o r  making  a  

d e c i s i o n  p r i o r  t o  a d i r e c t i v e ,  
3) a power r e l a t i o n s h i p  l e g i t i m i z e d  by t h e  norms of t h e  

group. (Hoy & Miskel,  1978, p. 49) 



C o n c e ~ t  o f  P r o f e s s i o n a l  Zone o f  A c c e ~ t a n c e  

A s  s t a t e d  i n  t h e  p r e v i o u s  s e c t i o n ,  o n e  o f  t h e  t h r e e  

c h a r a c t e r i s t i c s  of  a u t h o r i t y  is f o r  t h e  subord ina t e  t o  suspend h i s  own 

c r i t e r i a  f o r  making a  d e c i s i o n  and t o  a c c e p t  t h e  d e c i s i o n  made f o r  him 

by  h i s  s u p e r i o r .  Some d i r e c t i v e s  a r e  e a s i l y  a c c e p t e d  by t h e  

subord ina t e  wh i l e  o t h e r s  are not .  

B a r n a r d  ( 1 9 3 8 )  i n t r o d u c e d  t h e  term zone  o f  i n d i f f e r e n c e  t o  

d e s c r i b e  t h e  a r e a  w i t h i n  wh ich  a s u b o r d i n a t e  w i l l  c o m p l y  w i t h  

d e c i s i o n s  o r  d i r e c t i v e s  made by h i s  s u p e r i o r .  Barnard e x p l a i n s  t h e  

zone of  i n d i f f e r e n c e  as f o l l o w s ,  

If a l l  t h e  o r d e r s  f o r  a c t i o n s  reasonably  p r a c t i c a b l e  be 
a r ranged  i n  t h e  o r d e r  o f  t h e i r  a c c e p t a b i l i t y  t o  t h e  
p e r s o n  a f f e c t e d ,  i t  may be conceived t h a t  t h e r e  are a  
number which are c l e a r l y  u n a c c e p t a b l e ,  t h a t  i s  which 
c e r t a i n l y  w i l l  n o t  be o b e y e d ;  t h e r e  i s  another  group 
somewhat more o r  l e s s  on  t h e  n e u t r a l  l i n e ,  t h a t  i s ,  
e i t h e r  b a r e l y  accep tab l e  o r  b a r e l y  unacceptab le ;  and a  
t h i r d  group unques t ionably  accep tab l e .  This  l a s t  group 
l i e s  w i t h i n  t h e  ' z o n e  o f  i n d i f f e r e n c e ' .  The person 
a f f e c t e d  w i l l  a c c e p t  o r d e r s  l y i n g  w i t h i n  t h i s  zone  and 
i s  r e l a t i v e l y  i n d i f f e r e n t  as t o  what t h e  order  i s  s o  
far a s  t h e  q u e s t i o n  o f  a u t h o r i t y  is concerned. Such an  
o r d e r  l i e s  w i t h i n  t h e  range t h a t  i n  a gene ra l  way was 
a n t i c i p a t e d  a t  t ime unde r t ak ing  t h e  connect ion wi th  t h e  
o rgan iza t ion .  (pp ,  168-1 69) 

Simon ( 1957 ) makes r e f e r e n c e  t o  Barnard ' s  zone of i n d i f f e r e n c e  

concep t  i n  h i s  d i s c u s s i o n  o f  a u t h o r i t y  by s t a t i n g  t h a t  " t h e  mos t  

s t r i k i n g  c h a r a c t e r i s t i c  of t h e  subord ina t e  r o l e  i s  t h a t  i t  e s t a b l i s h e s  

a n  a r e a  of accep tance  i n  behaviour  i n  which t h e  subord ina t e  is w i l l i n g  

t o  a c c e p t  t h e  d e c i s i o n s  made f o r  him by h i s  s u p e r i o r n  (p. 133) .  I n  
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m a k i n g  t h i s  s t a t e m e n t ,  S i m o n  h a s  e x p a n d e d  t h e  t e r m  z o n e  o f  

i n d i f f e r e n c e  t o  zone o f  acceptance  t o  i l l u s t r a t e  what he b e l i e v e s  is a 

development o f  t h e  p o s i t i v e  s i g n i f i c a n c e  of t h e  term. 

Clear and Seager  (1971) focused upon t h e  z o n e  o f  a c c e p t a n c e  o f  

t e a c h e r s  i n  t h e i r  r e s e a r c h .  The p u r p o s e  of t h e i r  r e s e a r c h  was t o  

i n v e s t i g a t e  t h e  l e g i t i m a c y  o f  a d m i n i s t r a t i v e  i n f l u e n c e .  T h i s .  was 

achieved by i d e n t i f y i n g  and t h e n  cornparing' t h e  pe rcep t ions  of  both t h e  

t eache r s  and t h e  s choo l  a d m i n i s t r a t o r s  i n  terms o f  t h e  l e g i t i m a c y  o f  

a t t empt s  by t h e  school  a d m i n i s t r a t o r s  t o  i n f l u e n c e  t eache r  behaviour.  

I n  t h i s  s t u d y  l e g i t i m a c y  r e f e r r e d  t o  w h e t h e r  o r  n o t  t h e  

a d m i n i s t r a t o r ' s  r i g h t  t o  i n f l u e n c e  t h e  t e a c h e r ' s  p r o f e s s i o n a l  o r  

personal  l i f e  w a s  a ccep tab l e  o r  app rop r i a t e .  Clear  and Seage r  ( 1 9 7 1 )  

r e f e r r e d  t o  a d m i n i s t r a t i v e  i n f l u e n c e  a s  t h e  methods u t i l i z e d  by t h e  

admin i s t r a to r  t o  alter a t e a c h e r ' s  b e l i e f  o r  behaviour.  

T h e i r  r e s u l t s  r evea l ed  t h a t  t h e  a d m i n i s t r a t o r ' s  zones o f  d e s i r e d  

i n f l u e n c e  w a s  c o n s i s t e n t l y  w i d e r  t h a n  t h e  t e a c h e r ' s  z o n e  o f  

a c c e p t a n c e .  C l e a r  and S e a g e r  (1971)  i d e n t i f i e d  t h r e e  domains t h a t  

c o n s t i t u t e  t h e  z o n e  of a c c e p t a n c e  g r a n t e d  t o  a d m i n i s t r a t o r s  by  

t e a c h e r s ;  p e r s o n a l  domain ,  o r g a n i z a t i o n a l  m a i n t e n a n c e  domain and 

p ro fe s s iona l  domain. 

The p e r s o n a l  domain r e l a t e d  t o  persona l  m a t t e r s  which had l i t t l e  

re levance  t o  t h e  o rgan iza t ion .  Within t h i s  domain a d m i n i s t r a t o r s  d i d  

n o t  a t t e m p t  t o  e x e r c i s e  a n y  t y p e  o f  i n f l u e n c e .  I n  terms o f  t h e  

t eache r s ,  t h e i r  zone of acceptance  was very  narrow i n  t h i s  domain. 



The o r g a n i z a t i o n a l  maintenance domain r e l a t e d  t o  a l l  a s p e c t s  o f  

main ta in ing  t h e  smooth and e f f i c i e n t  o p e r a t i o n  o f  t h e  o r g a n i z a t i o n .  

T h i s  i n c l u d e d  such t h i n g s  a s  main ta in ing  equipment,  proper  completion 

o f  r e p o r t s ,  a t t e n d i n g  meet ings and p a r t i c i p a t i o n  i n  school  i n - s e r v i c e  

programs.  The z o n e  of a c c e p t a n c e  of t e a c h e r s  was high i n  t h i s  a r e a  

and t h e  a d m i n i s t r a t o r s  f e l t  t h a t  t h e y  s h o u l d  have  a  h i g h  d e g r e e  o f  

i n f l u e n c e  i n  t h i s  a r ea .  

The p r o f e s s i o n a l  d o m a i n  r e f e r s  t o  m a t t e r s  w h i c h  r e q u i r e  

p r o f e s s i o n a l  judgement. Examples o f  i s s u e s  i n  t h i s  a r e a  were " teacher  

h a n d l i n g  o f  c o n f e r e n c e s  wi th  pa ren t s ,  t e a c h e r  w i l l i n g n e s s  t o  t r y  new 

i d e a s ,  t e a c h e r  methods of d i s c i p l i n i n g  s t u d e n t s  and t e a c h e r  u s e  and 

s e l e c t i o n  o f  i n s t r u c t i o n a l  m a t e r i a l s w  ( C l e a r  & S e a g e r ,  1971 ,  pp. 

57-68). The zone of acceptance of  t e a c h e r s  was n a r r o w  i n  t h i s  a r e a  \, ,' 
and t h e  a d m i n i s t r a t i v e  degree  of  i n f l u e n c e  was less  i n  t h i s  a r e a  than 

i n  t he  o r g a n i z a t i o n a l  maintenance domain. 

Based upon t h e i r  r e s u l t s  w i t h i n  t h e  p r o f e s s i o n a l  domain Clear  and 

Seager (1971) f e l t  t h a t  

F o r  b o t h  a d m i n i s t r a t o r s  a n d  t e a c h e r s ,  d e f i n i t e  
p o s i t i o n s  y e t  t o  emerge. T h i s  i n  t u r n  s u g g e s t s  t h a t  
i n f l u e n c e  a t t e m p t s  i n  t h e s e  k i n d s  o f  items have high 
p o t e n t i a l  f o r  u n a n t i c i p a t e d  r e s u l t s  b e c a u s e  o f  
u n s e t t l e d  g round  r u l e s .  I n f luence  a t t e m p t s  he re  w i l l  
p r o b a b l y  e n c o u n t e r  a m b i g u o u s  a n d  i n c o n s i s t e n t  
r e c e p t i o n .  ( p .  60)  

From t h e  work o f  Barnard, Simon and Clear and Seager  t h e  concept 

of P r o f e s s i o n a l  zone of acceptance can be i n t e r p r e t e d  as t h e  t e a c h e r ' s  



a c c e p t a n c e  o f  d e c i s i o n s  made f o r  them by t h e i r  p r i n c i p a l s  i n  a r e a s  

which i n v o l v e  m a t t e r s  o f  p r o f e s s i o n a l  judgement. Of t h e  t h r e e  domains 

o f  z o n e s ,  t h e  p r o f e s s i o n a l  z o n e  i s  c h a r a c t e r i z e d  as being t h e  most 

p roblemat ic  f o r  both t h e  a d m i n i s t r a t o r  and t h e  t e a c h e r .  It was t h i s  

zone which was t h e  focus  o f  t h e  Kunz and Hoy s tudy .  

C o n c e ~ t  o f  Leadership Reaardina Ohio S t a t e  U n i v e r s i t v  S t u d i e s  

Theory  and r e s e a r c h  of  l e a d e r  behaviour  g i v e  evidence t h a t  t h e r e  

are a t  leas t  two types  o f  l e a d e r  behaviour .  

B a r n a r d  ( 1 9 3 8 )  d i s t i n g u i s h e s  b e t w e e n  two t y p e s  o f  l e a d e r  

behaviour as they r e l a t e  t o  c o o p e r a t i v e  a c t i o n .  

The p e r s i s t e n c e  o f  c o o p e r a t i o n  d e p e n d s  upon two 
c o n d i t i o n s :  a )  i t s  e f f e c t i v e n e s s ;  a n d  b )  i t s  
e f f i c i e n c y  . E f f e c t i v e n e s s  r e l a t e s  t o  t h e  accomplish- 
ment o f  t h e  c o o p e r a t i v e  p u r p o s e ,  w h i c h  i s  s o c i a l  and  
n o n - p e r s o n a l  i n  c h a r a c t e r .  E f f i c i e n c y  r e l a t e s  t o  t h e  
s a t i s f a c t i o n  o f  i n d i v i d u a l  mot ives ,  and is  p e r s o n a l  i n  
c h a r a c t e r .  (p. 60)  

C a r t w r i g h t  and  Zande r  (1953) i n  t h e i r  d e s c r i p t i o n  o f  l e a d e r s h i p  

f e e l  t h a t  t h e  l e a d e r  i s  commi t t ed  t o  a c h i e v i n g  two t y p e s  o f  g r o u p  

g o a l s :  Group Achievement  and  Group Maintenance.  Group maintenance 

r e f e r s  t o  main ta in ing  t h e  group i t s e l f  and group  achievement r e f e r s  t o  

t h e  achievement of  a s p e c i f i c  group goa l .  

Bowers and Seashore (1967) g i v e  f o u r  d i m e n s i o n s  t h a t  t h e y  f e e l  

d e s c r i b e  t h e  b a s i c  s t r u c t u r e  o f  l e a d e r s h i p ,  



Suppor t -behav iou r  t h a t  enhances someone else's f e e l i n g  
of  p e r s o n a l  worth and importance,  
I n t e r a c t i o n  f a c i l i t a t i o n - b e h a v i o u r  t h a t  e n c o u r a g e s  
m e m b e r s  o f  t h e  g r o u p  t o  d e v e l o p  c l o s e  m u t u a l l y  
s a t i s f y i n g  r e l a t i o n s h i p ,  
Goal  e m p h a s i s - b e h a v i o u r  t h a t  s t i m u l a t e s  an enthusiasm 
f o r  meet ing  t h e  g r o u p ' s  g o a l  o r  a c h i e v i n g  e x c e l l e n t  
performance, 
Work f a c i l i t a t i o n - b e h a v i o u r  t h a t  h e l p s  a c h i e v e  goa l  
a t t a i n m e n t  b y  s u c h  a c t i v i t i e s  a s  s c h e d u l i n g ,  
c o o r d i n a  t i  rig, p lanning  and by p r o v i d i n g  r e s o u r c e s  s u c h .  
as t o o l s ,  m a t e r i a l s  and t e c h n i c a l  knowledge. (p.  247) 

and M i s k e l  ( 197 8) have  t a k e n  t h e  above f o u r  dimensions and 

have c a t e g o r i z e d  them i n t o  two dimensions.  They f e e l  t h a t  suppor t  and 

i n t e r a c t i o n  f a c i l i t a t i o n  c a n  be  r e f e r r e d  t o  a s  g r o u p  ma in t enance  

f u n c t i o n s  w h i l e  g o a l  emphasis and work f a c i l i t a t i o n  can be r e f e r r e d  t o  

a s  goal  achievement  func t ions .  

S t o g d i l l  p roposes  t h a t  t h e r e  are twelve  dimensions o f  l e a d e r s h i p .  

They a r e  l i s t e d  below, 

Svstems Or ien ted  Person O r i e n t e d  

P roduc t ion  5 p h a s i s  Tolerance  o f  Freedom 
I n i t i a t i o n  o f  S t r u c t u r e  Tolerance  o f  Unce r t a in ty  
Represen t a t i on  Cons ide ra t i on  
Role Assumption Demand R e c o n c i l i a t i o n  
Pe r suas ion  P r e d i c t i v e  Accuracy 
S u p e r i o r  O r i e n t a t i o n  I n t e g r a t i o n  

(Hoy & Miskel,  1978, p. 179) 

S t o g d i l l ' s  twelve dimensions of l e a d e r s h i p  have been l i s t e d  under 

two c a t e g o r i e s .  Each ca t ego ry ,  System O r i e n t e d  and  P e r s o n  O r i e n t e d  

was d e v e l o p e d  by Brown (1967)  i n  h i s  a t t e m p t  t o  make t h e  t w e l v e  



dimensions more u s e f u l  and manageable. 

The l i t e r a t u r e  reviewed h a s  shown t h a t  t h e r e  are two d i s t i n c t  

c a t e g o r i e s  of l e a d e r  b e h a v i o u r .  One ca t ego ry  i s  concerned wi th  t h e  

people and i n t e r p e r s o n a l  r e l a t i o n s  w i t h i n  t h e  g r o u p  and  t h e  second  

ca tegory  is concerned wi th  t h e  achievement of t h e  groups '  goa ls .  

C o n s i s t e n t  w i t h  t h e  above c a t e g o r i e s  a r e  t h e  two d i m e n s i o n s  of 

l e a d e r  b e h a v i o u r  i d e n t i f i e d  by t h e  Ohio S t a t e  Leade r sh ip  S tudies .  

They a r e  I n i t i a t i n g  S t r u c t u r e  and Considerat ion.  I n i t i a t i n g  S t r u c t u r e  

cor responds  w i th  a  product ion  and t a s k  achievement wh i l e  Considerat ion 

cor responds  w i t h  people  and i n t e r p e r s o n a l  r e l a t i o n s .  Through t h e  u s e  

of t h e  Leadersh ip  Behaviour Desc r ip t i on  Q u e s t i o n n a i r e  (LBDQ) t h e s e  two 

dimensions o f  a l e a d e r ' s  behaviour can  be o p e r a t i o n a l l y  measured  by 

h i s  subo rd ina t e s .  

C o n s i d e r a t i o n  and I n i t i a t i n g  S t r u c t u r e  a r e  no t  a t  oppos i t e  ends 

o f  a  s c a l e ;  they are dimensions which are i n d e p e n d e n t  o f  e a c h  o t h e r .  

When t h e  LBDQ is adminis te red  t o  a group o f  subord ina t e s  and t h e  mean 

s c o r e  v a l u e s  o f  e a c h  d i m e n s i o n  i s  c o m p u t e d ,  f o u r  q u a d r a n t s  o r  

l e a d e r s h i p  s t y l e s  can be formed by c r o s s - p a r t i t i o n i n g  t h e  dimensions. 

This  i s  i l l u s t r a t e d  i n  F igu re  1. 
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(Kunz & Hoy, 1976, p. 51) 

If a  l e a d e r  s c o r e s  above t h e  mean i n  both dimensions he i s  i n  Quadrant  

I (High  I n i t i a t i n g  S t r u c t u r e  and  High C o n s i d e r a t i o n ) .  E f f e c t i v e  

l e a d e r  b e h a v i o u r  i s  a s s o c i a t e d  w i th  t h i s  quadran t .  Also a s s o c i a t e d  

wi th  t h i s  quad ran t  are group  c h a r a c t e r i s t i c s  o f  harmony, i n t i m a c y ,  

p rocedura l  c l a r i t y  and f avourab le  group a t t i t u d e .  

A l e a d e r  who s c o r e s  above t h e  mean i n  Cons idera t ion  b u t  below i t  

i n  I n i t i a t i n g  S t r u c t u r e  i s  i n  Quadrant  I1 (Low I n i t i a t i n g  S t r u c t u r e ,  

High Cons idera t ion) .  Leaders  i n  t h i s  q u a d r a n t  are c o n s i d e r e d  t o  b e  

l e s s  e f f e c t i v e  t h a n  t h o s e  who a r e  h i g h  on both dimensions. Halpin 

(1966) s t a t e s  t h a t  "They may ooze w i t h  t h e  mi lk  o f  human kindness ,  bu t  

t h i s  c o n t r i b u t e s  l i t t l e  t o  e f f e c t i v e  p e r f o r m a n c e  u n l e s s  t h e i r  



C o n s i d e r a t i o n  b e h a v i o u r  i s  accompanied  by a n e c e s s a r y  minimum of 

I n i t i a t i n g  S t r u c t u r e n  (p. 99). 

A l e a d e r  who s c o r e s  below t h e  mean i n  Cons idera t ion  but  above i t  

i n  I n i t i a t i n g  S t r u c t u r e  i s  p l a c e d  i n  Q u a d r a n t  I11 (High  I n i t i a t i n g  

S t r u c t u r e ,  Low C o n s i d e r a t i o n ) .  L e a d e r s  i n  t h i s  q u a d r a n t ,  as i n  

Quadrant  11, are cons idered  t o  be less e f f e c t i v e  t han  those  l e a d e r s  i n  

Quadrant I. They have been cha rac t e r i zed  a s  being d i s c i p l i n a r i a n s  and 

Halp in  ( 1 9 6 6 )  s t a t e s  t h a t  t h e y  a r e  t h e  " c o l d  f i s h  s o  i n t e n t  upon 

g e t t i n g  a  j o b  done  t h a t  t h e y  f o r g e t  t h e y  are  d e a l i n g  w i t h  human 

beings,  n o t  w i t h  cogs i n  a machinen (p. 99) .  

A l e a d e r  who s c o r e s  below t h e  mean on both dimensions i s  placed 

i n  Quadrant  I V  (Low I n i t i a t i n g  S t r u c t u r e ,  Low C o n s i d e r a t i o n ) .  The 

l e a d e r  behav iou r  i n  t h i s  quadran t  is  c h a r a c t e r i z e d  as be ing  t h e  l e a s t  

e f f e c t i v e  and t h e  r e s u l t a n t  o rgan iza t ion  i s  one o f  group chaos.  

H a l p i n  (1966)  r e p o r t s  t h a t  school  a d m i n i s t r a t o r s  who are h igh  on 

both dimensions are t h e  most e f f e c t i v e .  However, t o  b e  h i g h  on  b o t h  

d i m e n s i o n s  is obv ious ly  d e s i r a b l e  but  d i f f i c u l t  t o  ach ieve .  Brown i n  

h i s  a n a l y s i s  o f  t h e  two dimensions h a s  found t h a t  p r i n c i p a l s  who w i s h  

t o  k e e p  t h e i r  o r g a n i z a t i o n s  e f f e c t i v e  b u t  who are  weak i n  one  

dimension bu t  h i g h  i n  t h e  o t h e r  w i l l  make up  f o r  t h a t  weakness  by 

s t r e n g t h e n i n g  t h e  o t h e r  dimension. He has  a l s o  found t h a t  p r i n c i p a l s  

who a r e  weak i r l  bo th  dimensions o r  who are weak i n  one a r e a  bu t  do n o t  

h a v e  a c o r r e s p o n d i n g  s t r e n g t h  i n  t h e  o t h e r  a r e a  w i l l  " g e n e r a t e  

r e a c t i o n s  o f  low t e a c h e r  s a t i s f a c t i o n  and low e s t i m a t e s  o f  p r i n c i p a l  

e f f e c t i v e n e s s n  (p .  7 3 ) .  



Kunz and Hov Studv 

Based upon t h e  r e s e a r c h  and theo ry  o f  Clear and Seager ,  B a r n a r d ,  

Simon and Halpin,  Kunz and Hoy (1976) s t a t e  t h a t  

I t  s e e m s  r e a s o n a b l e  t o  p o s i t  t h a t  t h e  t e a c h e r s 1  
p r o f e s s i o n a l  zone  o f  a c c e p t a n c e  w i l l  b e  w i d e r  o r  
n a r r o w e r  d e p e n d i n g  u p o n  t h e  d e g r e e  t o  which t h e  
inducements e x c e e d  t h e  b u r d e n s  and  s a c r i f i c e s  which  
d e t e r m i n e  t h e  i n d i v i d u a l  l s a d h e s i o n  t o  t h e  
o r g a n i z a t i o n .  One f a c t o r  w h i c h  would seem c l o s e l y  
r e l a t e d  t o  t h i s  balance and hence t o  t e a c h e r s 1  commit- 
ment t o  t h e  school  o r g a n i z a t i o n  i s  t h e  l e a d e r s h i p  of  
the,  p r i n c i p a l .  T h a t  i s ,  t h e  t e a c h e r s 1  pe rcep t ion  of  
t h e  l e a d e r s h i p  s t y l e  o f  t h e  p r i n c i p a l  seems l i k e l y  t o  
be a n  i n f l u e n c e  on t h e  e x t e n t  t o  which t e a c h e r s  comply 
t o  d i r e c t i v e s  -- e s p e c i a l l y  d i r e c t i v e s  i n v o l v i n g  
p r o f e s s i o n a l  ma t t e r s .  ( p. 52) 

Kunz and Hoy ( 1 9 7 6 )  f e l t  t h a t  p r i n c i p a l s  who had a  s t y l e  o f  

l e a d e r s h i p  which was h igh  i n  both dimensions ( Q u a d r a n t  I )  would h a v e  

t e a c h e r s  w i t h  a wide p r o f e s s i o n a l  zone o f  acceptance.  P r i n c i p a l s  who 

were h igh  i n  Cons idera t ion  but  weak i n  I n i t i a t i n g  S t r u c t u r e  ( Q u a d r a n t  

1 1 )  w o u l d  h a v e  t e a c h e r s  w i t h  a  n a r r o w e r  p r o f e s s i o n a l  zone  o f  

acceptance  t han  those  i n  Q u a d r a n t  I, b u t  o n e  wh ich  was g r e a t e r  f o r  

t h o s e  p r i n c i p a l s  who were  h i g h  i n  I n i t i a t i n g  S t r u c t u r e  and low i n  

Cons idera t ion  (Quadrant  111) .  

Kunz and Hoy b e l i e v e  t h a t  t h e  width of  t h e  t e a c h e r s 1  p ro fe s s iona l  

zone o f  acceptance  f o r  Quadrant  I1 w i l l  be g r e a t e r  t h a n  t h e  w i d t h  o f  

Q u a d r a n t  I11 f o r  two r e a s o n s .  The f i rst  r e a s o n  i s  t h a t  i n  pub l i c  

educa t ion  "a h igh  va lue  is  placed upon C o n s i d e r a t i o n  and  I n i t i a t i n g  

S t r u c t u r e  is  n o t  a p redominan t  theme o f  t h e  i n s t i t u t i o n a l  moresn 



24. 

( H a l p i n ,  1966 ,  p. 11  0 ) .  The second  r e a s o n  is t h a t  i n  Quadrant  I11 

"formal b u r e a u c r a t i c  measures tend t o  d o m i n a t e  and  t h e  a u t h o r i t y  o f  

t h e  p r i n c i p a l  may be l i m i t e d  t o  t h e  b u r e a u c r a t i c  a u t h o r i t y  l eg i t imized  

by t h e  c o n t r a c t u a l  agreementn (Kunz & Hoy, 1976, p. 52).  

P r i n c i p a l s  whose l e a d e r s h i p  s t y l e  was c h a r a c t e r i z e d  a s  being low 

on both dimensions (Quadrant  IV) would h a v e  t h e  n a r r o w e s t  t e a c h e r s '  

p r o f e s s i o n a l  zone o f  acceptance.  Kunz and Hoy view t h i s  a s  being t h e  

s i t u a t i o n  because t h e  t e a c h e r s  w i l l  be  a b l e  t o  p e r c e i v e  t h e  l a c k  of 

g o a l  achievement and goa l  maintenance. 

Through t h e  above a n a l y s i s  Kunz and  Hoy ( 1  976)  d e v e l o p e d  t h r e e  

hypotheses  t o  gu ide  t h e i r  empi r i ca l  s tudy.  The t h r e e  hypotheses  were: 

1. P r i n c i p a l s  p e r c e i v e d  by t e a c h e r s  as s t r o n g  on b o t h  
I n i t i a t i n g  S t r u c t u r e  a n d  C o n s i d e r a t i o n  ( Q u a d r a n t  I )  
w i l l  h a v e  t e a c h e r s  w i t h  a w i d e r  p r o f e s s i o n a l  zone of 
a c c e p t a n c e  t h a n  p r i n c i p a l s  p e r c e i v e d  a s  s t r o n g  o n  
C o n s i d e r a t i o n  b u t  weak  o n  I n i t i a t i n g  S t r u c t u r e  
( Quadrant  11) .  

2. P r i n c i p a l s  p e r c e i v e d  by  t e a c h e r s  a s  s t r o n g  o n  
C o n s i d e r a t i o n  a n d  w e a k  o n  I n i t i a t i n g  S t r u c t u r e  
( Q u a d r a n t  1 1 )  w i l l  h a v e  t e a c h e r s  w i t h  a w i d e r  
p r o f e s s i o n a l  z o n e  o f  a c c e p t a n c e  t h a n  p r i n c i p a l s  
pe rce ived  a s  s t r o n g  on I n i t i a t i n g  S t r u c t u r e  and weak on 
Cons ide ra t i on  (Quadrant  111) .  

3. P r i n c i p a l s  p e r c e i v e d  by  t e a c h e r s  a s  s t r o n g  o n  
I n i t i a t i n g  S t r u c t u r e  a n d  w e a k  o n  C o n s i d e r a t i o n  
( Q u a d r a n t  1 1 1 )  w i l l  h a v e  t e a c h e r s  w i t h  a  w i d e r  
p r o f e s s i o n a l  zone o f  acceptance  than p r i n c i p a l s  who a r e  
weak o n  b o t h  I n i t i a t i n g  S t r u c t u r e  and Cons ide ra t i on  
(Quadran t  IV). (p .  53). 

The t h r e e  hypotheses  t h a t  Kunz and Hoy formulated a r e  summarized 

g r a p h i c a l l y  i n  F i g u r e  2. 



Figure  2 

Graphic  Representa t ion  of t h e  Hypotheses 

S t rong  Weak S t rong  Weak 
I n i t i a t i n g  I n i t i a t i n g  I n i t i a t i n g  I n i t i a t i n g  
S t r u c t u r e ,  S t r u c t u r e ,  S t r u c t u r e ,  S t r u c t u r e ,  
High High Weak Weak 
Cons ide ra t i on  Considerat ion Cons idera t ion  Cons idera t ion  

For P ro fe s s iona l  Zone o f  Acceptance 

H. 1 QI > QII 
H.2 QII > QIII 
H- 3 QIII > Q I V  

(Kunz & Hoy, 1976, P .  53) 

Kunz and Hov S a m ~ l e  

The N e w  J e r s e y  S t a t e  Depar tment  of Educat ion randomly s e l e c t e d  

f i f t y  non-spec ia l ized  f o u r  year  secondary  s c h o o l s  f rom a l i s t i n g  of 

a l l  s u c h  s c h o o l s  i n  t h e  s t a t e  o f  New J e r s e y  t o  be inc luded  i n  t h e  

sample. The s c h o o l s  r ep re sen t ed  a l l  of t he  c o u n t i e s  i n  New J e r s e y  and 

were assumed t o  be r e p r e s e n t a t i v e  of t h e  f o u r  y e a r  h igh  schoo l s  i n  New 

Je r sey .  

From e a c h  o f  t h e  f i f t y  s c h o o l s  t e n  t e a c h e r s  were randomly  

s e l e c t e d  t o  p a r t i c i p a t e  i n  t h e  study. Kunz and Hoy (1976) r e q u i r e d  a 



minimum o f  s e v e n  i n s t r u m e n t s  fr-om each school  f o r  t h e  school  d a t a  t o  

be inc luded  i n  t h e  a n a l y s i s .  This number was decided upon by Kunz and 

Hoy b a s e d  upon t h e  work o f  Ha lp in  (1966) i n  h i s  s t udy  of  l e a d e r s h i p  

behaviour.  Kunz and Hoy r e p o r t  t h e  work o f  H a l p i n  i n  t h i s  a r e a  by 

s t a t i n g  t h a t  " a v e r a g e  s c o r e s  on dimensions o f  t h e  LBDQ, computed on 

the  b a s i s  o f  f i v e  t o  seven d e s c r i p t i o n s ,  y i e l d e d  r e a s o n a b l y  s t a b l e  

s c o r e s  t h a t  could be used a s  i n d i c e s  of  l e a d e r s h i p  behaviourn (p. 55). 

Kunz and Hov Method ' 

The s u r v e y  i n s t r u m e n t s  and c o v e r i n g  l e t t e r s  a s s u r i n g  anonymity 

and c o n f i d e n t i a l i t y  were  m a i l e d  t o  a l l  t e a c h e r  r e s p o n d e n t s .  A 

f o l l o w - u p  reminder  was s e n t  t o  a l l  respondents  a f t e r  t h r e e  weeks. I n  

s choo l s  w i t h  less  than a 70% r e t u r n  r a t e  Kunz and Hoy s e n t  another  s e t  

o f  s u r v e y  i n s t r u m e n t s .  I n  some cases ,  t o  o b t a i n  t h e  necessary quota  

of  respondents  f o r  a l l  f i f t y  s c h o o l s  t e l e p h o n e  c a l l s  and p e r s o n a l  

v i s i t s  were made. 

Kunz and Hov Ins t rumen t s  

LBDO. The LBDQ i s  a n  ins t rument  t h a t  de te rmines  t h e  l e a d e r s h i p  

s t y l e  of t h e  p r i n c i p a l  a s  perceived by t h e  t e a c h e r s  o f  t h a t  p r i n c i p a l .  

It  i s  composed o f  f o r t y  s h o r t  d e s c r i p t i v e  s t a t emen t s  o f  t h e  way i n  

which a l e a d e r  behaves .  The form used  i n  t h e  Kunz and Boy s t u d y  

u t i l i z e d  o n l y  t h i r t y  o f  t h e  f o r t y  items f o r  measurement  o f  two 

fundamental dimensions o f  l e a d e r  behaviour : I n i t i a t i n g  S t r u c t u r e  and 



Considerat ion.  

For  e a c h  d i m e n s i o n  t h e r e  a r e  f i f t e e n  L ike r t - t ype  items. Each 

item is  responded t o  on a  f i v e  p o i n t  s c a l e  and  i s  s c o r e d  f r o m  f o u r  

( a l w a y s  b e h a v e s  a c c o r d i n g  t o  t h e  d e s c r i p t i o n )  t o  z e r o  (never  behaves 

according t o  t h e  d e s c r i p t i o n ) .  When e a c h  d i m e n s i o n  i s  s c o r e d ,  t h e  

h i g h e r  t h e  s c o r e ,  t h e  s t r o n g e r  t h e  t e a c h e r s 1  p e r c e p t i o n  o f  t h e i r  

p r i n c i p a l  i n  dimensions of' I n i t i a t i n g  S t r u c t u r e  and C o n s i d e r a t i o n .  

T h e  f o r m  o f  t h e  L B D Q  t h a t  w a s  u t i l i z e d  w a s  d e v e l o p e d  b y  

Halpin ( 1957). 

PZAI. Kunz d e v e l o p e d  t h e  PZAI. It was necessary  t o  fo rmula t e  

t h e  i n s t r u m e n t  b e c a u s e  a t  t h e  time t h e r e  was  no o t h e r  i n s t r u m e n t  

a v a i l a b l e  t h a t  was a b l e  t o  measure a  t e a c h e r ' s  p ro fe s s iona l  zone of 

acceptance.  The in s t rumen t  c o n s i s t s  o f  t h i r t y  items. Each item o f  

t h e  s u r v e y  d e s c r i b e s  a n  a r e a  i n  w h i c h  a  p r i n c i p a l  may make a  

u n i l a t e r a l  d e c i s i o n .  Teachers  a r e  asked t o  i n d i c a t e  on a f i v e  p o i n t  

L iker t - type  s c a l e  f o r  each item t h e i r  probably frequency of  compliance 

w i th  t he  p r i n c i p a l ' s  dec i s ion .  Each i tem is scored  from f i v e  ( a l w a y s  

complies w i th  t h e  d e c i s i o n )  t o  one (never  complies wi th  t h e  d e c i s i o n ) .  

The s c o r e s  f o r  a l l  t h i r t y  i t ems  a r e  t o t a l l e d .  The h i g h e r  t h e  s c o r e  

t h e  wider t h e  p r o f e s s i o n a l  zone of acceptance. 

Kunz and Hov Analvs i s  o f  R e s u l t s  

I n  t a b u l a t i n g  t h e  LBDQ, mean s c o r e s  were computed f o r  t h e  



p r i n c i p a l  of  each school .  P r i n c i p a l s  were t h e n  placed i n t o  one of t h e  

f o u r  quad ran t s  depending upon t h e  r e l a t i o n  between t h e i r  mean s c o r e  i n  

I n i t i a t i n g  S t r u c t u r e  and Cons ide ra t i on  and t h e  mean s c o r e  of all  t h e  

p r i n c i p a l s  i n  each of  t h e  two dimensions.  

I n  t a b u l a t i n g  t h e  PZAI, a  mean s c o r e  was computed f o r  each school  

p r i n c i p a l .  After each p r i n c i p a l  was placed i n t o  one of  t h e  f o u r  LBDQ 

q u a d r a n t s ,  a  mean z o n e  o f  a c c e p t a n c e  s c o r e  was computed f o r  each 

quadrant .  A s t anda rd  d e v i a t i o n  was determined f o r  e a c h  mean zone  of 

acceptance score .  

Kunz and Hoy f i rs t  o f  a l l  c o n d u c t e d  a L t e s t  t o  t e s t  each of 

t h e i r  h y p o t h e s e s .  An h y p o t h e s i s  was  a c c e p t e d  i f  t h e  L t e s t  w a s  

s t a t i s t i c a l l y  s i g n i f i c a n t  a t  t h e  .05 l e v e l .  Table  1  is a  summary of  

t h e  & t e s t  a n a l y s i s .  

Table 1 

Summary Data f o r  t h e  Hypothesized R e l a t i o n s h i p s  Between 
Perceived Leadersh ip  S t y l e  and t h e  P r o f e s s i o n a l  Zone of  Acceptance 

Quadrant Mean Zone of  
( S t y l e )  I S  C Acceptance Score  S.D. t 

IS = I n i t i a t i n g  S t r u c t u r e  
C = Cons ide ra t i on  

(Kunz & Hoy , 1956, p. 56 1 



Kunz and Hoy found  t h a t  two o f  t h e  t h r e e  hypotheses  t h a t  guided 

t h e i r  s t udy  were supported.  For t h e  p r i n c i p a l s  who were h i g h  on  b o t h  

I n i t i a t i n g  S t r u c t u r e  and C o n s i d e r a t i o n  t h e  p r o f e s s i o n a l  zone  o f  

a c c e p t a n c e  o f  t e a c h e r s  was s i g n i f i c a n t l y  g r e a t e r  t h a n  f o r  t h o s e  

p r i n c i p a l s  who were perceived a s  being low i n  I n i t i a t i n g  S t r u c t u r e  and 

h igh  i n  Considerat ion.  For t h e  p r i n c i p a l s  who were h igh  on I n i t i a t i n g  

S t r u c t u r e  and low on Cons idera t ion  t h e  p r o f e s s i o n a l  zone of  acceptance 

of  t e a c h e r s  was s i g n i f i c a n t l y  g r e a t e r  t h a n  f o r  t h o s e  p r i n c i p a l s  who 
/ 

w e r e  p e r c e i v e d  as  b e i n g  low i n  b o t h  C o n s i d e r a t i o n  and I n i t i a t i n g  

S t ruc tu re .  Kunz and Hoy found t h a t  t h e i r  s e c o n d  h y p o t h e s i s  was  n o t  

s u p p o r t e d .  P r i n c i p a l s  who were perce ived  as be ing  low on I n i t i a t i n g  

S t r u c t u r e  and h igh  i n  c o n s i d e r a t i o n  had t e a c h e r s  w i t h  a p r o f e s s i o n a l  

z o n e  o f  a c c e p t a n c e  t h a t  w a s  n o t  s i g n i f i c a - n t l y  d i f f e r e n t  f rom 

p r i n c i p a l s  who were perceived a s  h igh  i n  I n i t i a t i n g  S t r u c t u r e  and low 

i n  C o n s i d e r a t i o n .  Kunz and Hoy (1976)  s t a t e  t h a t  " a l t h o u g h  n o t  

s i g n i f i c a n t l y  d i f f e r e n t ,  t h e  a c t u a l  s c o r e s  were j u s t  o p p o s i t e  t h e  

p r e d i c t i o n s n  (p .  56). 

Based upon t h i s  a n a l y s i s  Kunz and Hoy conclude t h a t  

P r i n c i p a l s  s t r o n g  on both dimensions had t e a c h e r s  w i th  
t he  broades t  p r o f e s s i o n a l  zone of accep tance .  However 
p r i n c i p a l s  low i n  I n i t i a t i n g  S t r u c t u r e  had t e a c h e r s  
w i t h  r e l a t i v e l y  narrow zones  of a c c e p t a n c e  r e g a r d l e s s  
o f  w h e t h e r  t h e  p r i n c i p a l  was h i g h  o r  l o w  i n  
Cons idera t ion ;  the mean s c o r e s  were n e a r l y  t h e  same. 
F u r t h e r m o r e ,  p r i n c i p a l s  w i th  h igh  s c o r e s  on I n i t i a t i n g  
S t r u c t u r e  bu t  low s c o r e s  on Cons ide ra t i on  had t e a c h e r s  
w i t h  n e a r l y  as l a r g e  a  p r o f e s s i o n a l  zone o f  acceptance  
as p r i n c i p a l s  s t r o n g  on both dimensions.  (p. 57) 



Kunz and Hoy f e l t  t h a t  I n i t i a t i n g  S t r u c t u r e  had more of an effect 

upon t h e  w i d t h  o f  t h e  p r o f e s s i o n a l  z o n e  o f  a c c e p t a n c e  t h a n  d i d  

C o n s i d e r a t i o n .  To t e s t  t h i s  o b s e r v a t i o n  t h e  a u t h o r s  c o n d u c t e d  a  

Pearson c o r r e l a t i o n  t o  d e t e r m i n e  t h e  s t r e n g t h  o f  t h e  r e l a t i o n s h i p  

amongst I n i t i a t i n g  S t r u c t u r e ,  c o n s i d e r a t i o n  and p r o f e s s i o n a l  zone of  

acceptance s co re s .  Table  2 shows t h e  r e s u l t s  of t h i s  test.  

Table 2 

C o e f f i c i e n t s  o f  Cor re l a t i on  among I n i t i a t i n g  S t r u c t u r e ,  
Cons ide ra t i on  and P ro fe s s iona l  Zone o f  Acceptance 

- - - - -- - - - - - - 

I n i t i a t i n g  P r o f e s s i o n a l  Zone 
S t r u c t u r e  o f  Acceptance 

I n i t i a t i n g  S t r u c t u r e  1 .OO 

Cons idera t ion  -67 1 .OO 

P ro fe s s iona l  Zone 
of Acceptance 

N = 50, a l l  c o e f f i c i e n t s  a r e  s i g n i f i c a n t  beyond . O 1  

I n  a n a l y z i n g  t h e  r e s u l t s  o f  t h i s  test  t h e  a u t h o r s  found t h a t  both 

I n i t i a t i n g  S t r u c t u r e  and Cons idera t ion  are s i g n i f i c a n t l y  r e l a t e d  t o  

p r o f e s s i o n a l  z o n e  o f  acceptance. They a l s o  found t h a t  Cons idera t ion  

and I n i t i a t i n g  S t r u c t u r e  a r e  s t r o n g l y  and s i g n i f i c a n t l y  c o r r e l a t e d .  

Due t o  t h e  f a c t  t h a t  t h e  au tho r s  found I n i t i a t i n g  S t r u c t u r e  and 

Cons idera t ion  were s t r o n g l y  c o r r e l a t e d  they c o n t i n u e d  t h e i r  a n a l y s i s  



by c o m p u t i n g  a p a r t i a l  c o r r e l a t i o n  t o  d e t e r m i n e  i f  I n i t i a t i n g  

S t r u c t u r e  i s  s i g n i f i c a n t l y  r e l a t e d  t o  p r o f e s s i o n a l  zone of a c c e p t a n c e  

w h i l e  c o n t r o l l i n g  f o r  C o n s i d e r a t i o n  s c o r e s .  They a l s o  computed a 

p a r t i a l  c o r r e l a t i o n  t o  d e t e r m i n e  i f  C o n s i d e r a t i o n  i s  s i g n i f i c a n t l y  

r e l a t e d  t o  p r o f e s s i o n a l  zone  o f  a c c e p t a n c e  w h i l e  c o n t r o l l i n g  f o r  

I n i t i a t i n g  S t r u c t u r e  s co res .  Table 3 i s  a  summary of t h i s  a n a l y s i s .  

Table 3 

P a r t i a l  C o e f f i c i e n t s  of  C o r r e l a t i o n  Be tween 
Dimensions of t h e  LBDQ and PZAI 

Var iab le  
C o r r e l a t i o n  Par ti a1  

With Con t ro l l i ng  Coef f i c i en t  P  

P ro fe s s iona l  Zone 1 n i  t i a  t i n g  
of Acceptance S t r u c t u r e  Cons idera t ion  43 .O 1 

P r o f e s s i o n a l  Zone I n i t i a t i n g  
of Acceptance Cons idera t ion  S t r u c t u r e  .05 n. s. 

(Runz & Hoy, 1976, p. 58) 

I n  a n a l y z i n g  t h e  r e s u l t s  o f  Table 3 ,  Kunz and Hoy found t h a t  when 

I n i t i a t i n g  S t r u c t u r e  is c o n t r o l l e d ,  Cons idera t ion  i s  no t  s i g n i f i c a n t l y  

r e l a t e d  t o  p r o f e s s i o n a l  z o n e  o f  acceptance. However, they  d i d  f i n d  

t h a t  when C o n s i d e r a t i o n  i s  c o n t r o l l e d ,  I n i t i a t i n g  S t r u c t u r e  i s  

s i g n i f i c a n t l y  r e l a t e d  t o  p r o f e s s i o n a l  zone of acceptance.  

Kunz and Hoy a l s o  i n v e s t i g a t e d  t h e  r e l a t i o n s h i p s  be tween  t h e  

p r o f e s s i o n a l  z o n e  o f  a c c e p t a n c e  and t h e  number o f  demograph ic  

v a r i a b l e s  u s i n g  a n a l y s i s  o f  v a r i a n c e  m e t h o d s .  The d e m o g r a p h i c  



v a r i a b l e s  of s c h o o l  s i z e ,  s choo l  weal th ,  expend i tu re  l e v e l ,  s tudent -  

t e a c h e r  r a t i o ,  p r i n c i p a l ' s  a g e ,  p r i n c i p a l ' s  t e n u r e ,  p r i n c i p a l ' s  

e x p e r i e n c e ,  p r i n c i p a l ' s  l e n g t h  o f  s e r v i c e  i n  t h e  d i s t r i c t ,  t e a c h e r ' s  

a g e ,  t e a c h e r 1  s e x p e r i e n c e ,  t e a c h e r  I s  d e s i r e  t o  b e c o m e  a n  

a d m i n i s t r a t o r ,  t e a c h e r ' s  t e n u r e  and t e a c h e r ' s  advanced educa t iona l  

l e v e l  were found n o t  t o  be s i g n i f i c a n t l y  r e l a t e d  t o  t h e  p r o f e s s i o n a l  

z o n e  o f  a c c e p t a n c e  o f  t e a c h e r s .  However i t  was found  t h a t  t h e  

demographic v a r i a b l e s  of s ex ,  type  o f  s u b j e c t  t augh t  and d e g r e e  l e v e l  

( p r e - m a s t e r s ,  p o s t - m a s t e r s )  were s i g n i f i c a n t l y  r e l a t e d  t o  t h e  

p r o f e s s i o n a l  zone o f  acceptance  o f  t e ache r s .  

Summarv o f  t h e  Kunz and Hov r e s u l t g .  The r e s u l t s  of t h e  Kunz and 

Hoy s t u d y  as  t h e y  r e l a t e  t o  t h i s  s t u d y  c a n  be  summarized by t h e  

fo l lowing  t h r e e  po in t s :  

P r i n c i p a l s  who h a d  t h e  w i d e s t  p r o f e s s i o n a l  zone  o f  

acceptance  were those  p r i n c i p a l s  who were p e r c e i v e d  by 

t h e i r  t e a c h e r s  as  b e i n g  s t r o n g  i n  b o t h  I n i t i a t i n g  

S t r u c t u r e  and Considerat ion.  

Cons ide ra t i on  i n  t h e  p r i n c i p a l ' s  behaviour  a s  perceived 

by t h e  t e a c h e r s  was n o t  more s t r o n g l y  r e l a t e d  t o  t h e  

t e a c h e r t s  p r o f e s s i o n a l  zone o f  acceptance.  

I n i t i a t i n g  S t r u c t u r e  i n  t h e  p r i n c i p a l  ' s b e h a v i o u r  as 

p e r c e i v e d  by t e a c h e r s  was more s t r o n g l y  r e l a t e d  t o  t h e  



t e a c h e r ' s  p r o f e s s i o n a l  zone of  acceptance r e g a r d l e s s  o f  

t h e  l e v e l  o f  Cons idera t ion  i n  t h e  p r i n c i p a l ' s  behaviour  

a s  perce ived  by h i s  t e ache r s .  

The review o f  t h e  l i t e r a t u r e  as p r e s e n t e d  i n  t h i s  c h a p t e r  h a s  

shown how t h e  c o n c e p t  of  a u t h o r i t y ,  t h e  concept of p r o f e s s i o n a l  zone 

of  acce'ptance and t h e  concept  o f  l e a d e r s h i p  as d e s c r i b e d  i n  t h e  Ohio 

S t a t e  L e a d e r s h i p  S t u d i e s  provides  a  b a s i s  f o r  t h e  s tudy  conducted by 

Kunz and Hoy. A s  t h e  c u r r e n t  s tudy  is r e p l i c a t i o n  o f  t h e  Kunz and Hoy 

s t u d y  t h e  r e v i e w  o f  t h e  l i t e r a t u r e  p r e s e n t e d  a l s o  g i v e s  necessary  

background in fo rma t ion  f o r  t h i s  s tudy.  



CHAPTER I11 

METHODOLOGY 

A sampling method was u t i l i z e d  t h a t  approximated t h e  method used  

i n  t h e  Kunz and  Hoy s t u d y  and y e t  would work w i t h i n  a s i n g l e  school 

d i s t r i c t .  

A c c o r d i n g  t o  H a l p i n  ( 1957) f i v e  t o  s e v e n  completed LBDQts a r e  

needed  t o  gPve s t a b l e  s c o r e s  t o  a d e q u a t e l y  d e s c r i b e  a  l e a d e r ' s  

b e h a v i o u r .  To be  a b l e  t o  have v a l i d  LBDQ r e s u l t s  t h e  minimum number 

o f  completed su rvey  in s t rumen t s  r e q u i r e d  from each  school  t o  have t h a t  

s c h o o l  i n c l u d e d  i n  t h e  d n a l y s i s  was se t  a t  f i v e .  The number is t h e  

minimum r e q u i r e d  t o  have  s t a b l e  LBDQ s c o r e s .  With t h e  number o f  

c o m p l e t e d  survey  in s t rumen t s  needed f o r  each school  t o  be included i n  

t h e  a n a l y s i s  s e t ,  i t  was i m p o r t a n t  t o  m a i n t a i n  a random s e l e c t i o n  

p r o c e d u r e  i n  e a c h  s c h o o l  and y e t  ach i eve  t h e  l a r g e s t  p o s s i b l e  number 

of  s choo l s  t h a t  could be inc luded  i n  t h e  s tudy.  

T h e r e f  o r e ,  f o r  t h i s  s tudy ,  t h e  sample was a l l  of t h e  elementary 

s choo l s  i n  School  D i s t r i c t  #57 ( P r i n c e  G e o r g e )  t h a t  had  t e n  o r  more 

t e a c h e r s  o n  s taf f  ( t h i s  i n c l u d e d  f u l l  time and p a r t  t i m e  t e ache r s ) .  

W i t h i n  e a c h  s c h o o l  f i f t y  p e r  c e n t  o f  t h e  t e a c h e r s  were r a n d o m l y  

s e l e c t e d  t a  b e  i n c l u d e d  in  t h e  s t u d y .  Thirky s i x  s c h o o l s  were 

i d e n t i f i e d  a s  having  t e n  o r  more t e a c h e r s  o n  s t a f f .  The number of 

t e a c h e r s  t h a t  were randomly s e l e c t e d  was t h r e e  hundred and e i g h t  with 



a r a n g e  of s i x  t o  e l e v e n  t e a c h e r s  from each school  depending upon t h e  

s i z e  of t h e  school .  

Procedure 

Through t h e  c o o p e r a t i o n  o f  D r .  I& M c I n t y r e ,  C o o r d i n a t o r  of 

C u r r i c u l u m  S u p e r v i s i o n  f o r  S c h o o l  D i s t r i c t  #57 (P r ince  George),  an 

a lphabe t ized  staff l i s t  was provided f o r  each of  t h e  t h i r t y  s i x  sample 

s c h o o l s .  W i t h i n  e a c h  s c h o o l  t e a c h e r s  were randomly chosen us ing  a n  

a l t e r n a t e  s e l e c t d o n  p r o c e s s .  T h i s  p r o c e s s  was c o m p l e t e d  by  D r .  

McIntyre. 

I n  e a c h  sample school  i t  was decided t h a t  t h e  p r i n c i p a l  would be 

asked f o r  h i s  coopera t i o n  i n  d i s t r i b u t i n g  t h e  t eache r  survey  packages. 

Each p r i n c i p a l  r ece ived  

a l e t t e r  o f  i n t r o d u c t i o n  a l o n g  wi th  i n s t r u c t i o n s  f o r  

d i s t r i b u t i n g  t h e  t e a c h e r  survey packages (Appendix A )  

a  l e t t e r  o f  endorsement with r ega rds  t o  t h e  s tudy  from 

D r .  I. McIntyre (Appendix B), 

a  sample copy of t h e  aupvey ins t rument  ( t h e  p r i n c i p a l ' s  

sample copy was a d i f f e r e n t  co lour  than  t h o s e  r e c e i v e d  

by t h e  t e a c h e r s ) ,  

a d d r e s s e d -  s u r v e y  packages  f o r  t e a c h e r s  on-  t h e i r  staff 

t h a t  were i d e n t i f i e d  t o  be i n  t h e  s tudy ,  

a r e q u e s t  fo rm and s e l f - a d d r e s s e d  e n v e l o p e  f o r  t h e  



r e s u l t s  o f  t h e  s tudy.  

Each t e a c h e r  i d e n t i f i e d  t o  be i n  t h e  s tudy  rece ived  a pe r sona l ly  

addressed survey  package which conta ined  

1 )  a l e t t e r  o f  i n t r o d u c t i o n  w i t h  i n s t r u c t i o n s  f o r  

t h e  complet ing and r e t u r n i n g  o f  t h e  s u r v e y  i n s t r u m e n t  

(Appendix C )  , 

2) a  self addressed  envelope i n  which t o  r e t u r n  t h e  survey , 

i n s t rumen t ,  

3 )  a  n u m b e r e d  c a r d  and se l f  a d d r e s s e d  e n v e l o p e  t o  be 

r e t u r n e d  s e p a r a t e l y  f r o m  t h e  s u r v e y  i n s t r u m e n t .  

R e c e i p t  o f  t h i s  would i n d i c a t e  t h a t  t h e  t eache r  had 

completed and  r e t u r n e d  h i s  s u r v e y  i n s t r u m e n t .  T h i s  

p r o c e d u r e  was employed i n  t h e  e v e n t  t h a t  f o l l o w  up 

packages needed t o  be s e n t  t o  t h o s e  t e a c h e r s  who had 

n o t  y e t  r e t u r n e d  c o m p l e t e d  s u r v e y  ins t ruments .  This  

was o f  b e n e f i c i a l  i m p o r t a n c e  i n  s c h o o l s  which  migh t  

l a c k  t h e  minimum number of  f i v e  completed ins t ruments ,  

4 )  a r e q u e s t  f o r m  and  s e l f  a d d r e s s e d  e n v e l o p e  f o r  t h e  

r e s u l t s  o f  t h e  s tudy ,  

5) a copy of t h e  s u m e y  i n s t r m e n t  (Appendix Dl. 

The d i s t r i c t ' s  mail s e r v i c e  was u t i l i z e d  f o r  d i s t r i b u t i o n  of 



m a t e r i a l .  Upon r e c e i p t  o f  t h e  s u r v e y  p a c k a g e s  t e a c h e r s  had 

a p p r o x i m a t e l y  t w o  w e e k s  t o  c o m p l e t e  a n d  r e t u r n  t h e i r  s u r v e y  

i n s t r u m e n t  and  t h e i r  numbered c o m p l e t i o n  card.  One week after t h e  

survey packages were s e n t  t o  t h e  s c h o o l s ,  e a c h  p r i n c i p a l  was s e n t  a  

l e t t e r  t hank ing  him f o r  d i s t r i b u t i n g  t h e  survey packages and reminding 

him t o  a s k  h i s  t e a c h e r s  t o  complete and r e t u r n  t h e  s u r v e y  i n s t r u m e n t  

i f  t h e y  h a d  n o t  a l r e a d y  done  so .  A t  t h e  same t i m e  e a c h  t e a c h e r  

rece ived  a l e t t e r  thanking  him f o r  completing and r e t u r n i n g  t h e  survey  

form a s  w e l l  as a  r e m i n d e r  t o  c o m p l e t e  and r e t u r n  i t  i f  he had n o t  

done so. 

F o u r  weeks  a f t e r  t h e  s u r v e y  p a c k a g e s  were s e n t  o u t  a second 

survey package was s e n t  t o  those  t e a c h e r s  who had n o t  y e t  r e t u r n e d  a 

comple t ed  s u r v e y  i n s t r u m e n t  i n  s c h o o l s  which lacked  t h e  minimum of 

f i v e  completed su rvey  forms. These survey  packages were i d e n t i c a l  t o  

t h e  f i r s t ,  e x c e p t  t h a t  t h e  l e t t e r  o f  i n t r o d u c t i o n  (Appendix  E) 

e x p r e s s e d  t h e  i m p o r t a n c e  of c o m p l e t i n g  and r e t u r n i n g  t h e  s u r v e y  

ins t rument .  

Ins t ruments  

The s u r v e y  i n s t r u m e n t  t h a t  t h e  t e a c h e r s  were a s k e d  t o  c o m p l e t e  

was a c o m b i n a t i o n  o f  two  s u r v e y  i n s t r u m e n t s .  The two s u r v e y  

in s t rumen t s  were t h e  LBDQ and t h e  PZAI: 



LBDQ  leadersh hi^ Behaviour D e s c r i ~ t i o n  Ouestionnai,c& 

The LBDQ i s  an  ins t rument  t h a t  measures t h e  l e a d e r s h i p  s t y l e  of  

t h e  l e a d e r  as p e r c e i v e d  by t h e  members of t h a t  l e a d e r ' s  group i n  two 

dimensions : I n i t i a t i n g  S t r u c t u r e  and Cons ide ra t i on .  T h i s  i n s t r u m e n t  

was developed by Halpin (1957). 

The LBDQ c o n t a i n s  f o r t y  L i k e r t  t y p e  i tems,  e a c h  of which 

d e s c r i b e s  t h e  way i n  which a  l e a d e r  may behave .  F o r  e a c h  i t e m  t h e  

r e s p o n d e n t  i s  a s k e d  t o  desc r ibe  how f r e q u e n t l y  t h e  l e a d e r  engages i n  

t h e  behaviour  desc r ibed  by t h e  item. The respondent  h a s  f i v e  c h o i c e s  

t o  c h o o s e  from: ' a l w a y s ,  o f  t e n ,  o c c a s i o n a l l y ,  seldom, never. Of t h e  

f o r t y  items o n l y  t h i r t y  a r e  scored ;  f i f t e e n  f o r  each d imens ion .  Each 

item i s  s c o r e d  f rom f o u r  ( a l w a y s )  t o  z e r o  (neve r ) .  Based upon t h e  

g r o u p  members1 r e s p o n s e s  a mean s c o r e  i s  d e t e r m i n e d  f o r  e a c h  

d i m e n s i o n .  T h i s  mean s c o r e  i s  then  used a s  a n  index  f o r  d e s c r i b i n g  

t h e  l e a d e r ' s  behaviour  i n  each dimension. 

R e l i a b i l i t y  of  t h e  LBDQ us ing  t h e  Spearman Brown formula y i e l d s  a 

s p l i t - h a l f  c o e f f i c i e n t  o f  .83 and .86 on I n i t i a t i n g  S t r u c t u r e  and .92 

and .93 on  C o n s i d e r a t i o n  (Kunz and Hoy, 1976). V a l i d i t y  of t h e  two 

d i m e n s i o n s  h a s  b e e n  s u p p o r t e d  u n d e r  w e l l  c o n t r o l l e d  l a b o r a t o r y  

c o n d i t i o n s  by S t o g d i l l  ( 1969). 

PZAI ( P r o f e s s i o n a l  Zone of A c c e ~ t a n e e  I n v e n t o r v ~  

The  PZAI i s  a s u r v e y  i n s t r u m e n t  which  m e a s u r e s  a t e a c h e r ' s  

probable  f requency  o f  compliance wi th  u n i l a t e r a l  d e c i s i o n s  made by t h e  



p r i n c i p a l  i n  a r e a s  wh ich  i n v o l v e  m a t t e r s  o f  p r o f e s s i o n a l  judgement. 

There a r e  t h r e e  v e r s i o n s  o f  t h e  PZAI, all o f  which have been developed 

by Kunz. The first is a t h i r t y  i t em secondary school  ins t rument ,  t h e  

second a f i f t e e n  item secondary s choo l  i n s t rumen t  and and the  t h i r d  i s  

a f i f t e e n  item elementary s choo l  instrument .  This  s tudy  u t i l i z e d  t h e  

f i f t e e n  item e lementary  s choo l  ins t rument .  

The PZAI d e s i g n e d  f o r  e l e m e n t a r y  s c h o o l s  c o n s i s t s  of  f i f t e e n  

L i k e r t  type  items. Each item d e s c r i b e s  a n  a r e a  i n  which  a p r i n c i p a l  

may make a u n i l a t e r a l  dec i s ion .  For each item t h e  t eache r  is asked t o  

d e c i d e  h i s  p r q b a b l e  f r e q u e n c y  o f  c o m p l i a n c e  w i t h  t h e  p r i n c i p a l ' s  

d e c i s i o n .  The t e a c h e r  h a s  f i v e  c h o i c e s  t o  choose  f rom:  a l w a y s ,  

o f t en ,  o c c a s i o n a l l y ,  seldom, n e v e r .  Each i t e m  is  s c o r e d  f rom f i v e  

( a l w a y s )  t o  o n e  ( n e v e r ) .  The s c o r e s  f o r  a l l  f i f t e e n  items are  

t o t a l l e d .  The h ighe r  t h e  s c o r e ,  t h e  w i d e r  t h e  p r o f e s s i o n a l  z o n e  o f  

acceptance.  

R e l i a b i l i t y  s c o r e s ,  a s  y e t ,  are n o t  a v a i l a b l e  f o r  t h e  f i f t e e n  

item e l e m e n t a r y  s c h o o l  i n s t r u m e n t .  However,  t h e r e  i s  a s t r o n g  

c o r r e l a t i o n  be tween  t h i s  i n s t r u m e n t  and t h e  o r i g i n a l  t h i r t y  item 

secondary s choo l  i n s t rumen t  o f  which r e l i a b i l i t y  s c o r e s  are a v a i l a b l e .  

When t h e  t h i r t y  i t e m  secondary school  ins t rument  was developed i t  

had an i n i t i a l  r e l i a b i l i t y  c o e f f i c i e n t  o f  .91 on a test  r e - t e s t  method 

o v e r  a w e e k ' s  l a p s e d  6-ime u s i n g  f i f t y  f o u r  t e a c h e r s  engaged  i n  

gradua te  c o u r s e s  a t  R u t g e r s  U n i v e r s i t y  (Kunz & Hoy, 1976,  p .  54). 

Based upon t h e  s a m p l e  (N = 380)  u s e d  i n  t h e  Kunz and Hoy s tudy  t h e  



t h i r t y  i t e m  i n s t r u m e n t  y i e l d e d  a  c o e f f i c i e n t  a l p h a  s c o r e  of .96. The 

c o e f f i c i e n t  o f  c o r r e l a t i o n  be tween t h e  t h i r t y  i tern s e c o n d a r y  s c h o o l  

i n s t r u m e n t  and t h e  f i f t e e n  item elementary  school  i n s t r u m e n t  i s  +. 84J 

A n a l v s i s  Techniaues 

TO m a i n t a i n  a c c u r a c y  i n  r e p l i c a t i n g  t h e  Kunz and Hoy s t u d y  t h e  

method of a n a l y s i s  u t i l i z e d  i n  t h i s  s t u d y  was t h e  s a m e  a s  t h a t  

u t i l i z e d  by Kunz and Hoy. The a n a l y s i s  of t h e  d a t a  was ach ieved  i n  

t h r e e  s t a g e s .  

However,  b e f o r e  t h e  f i r s t  s t a g e  of a n a l y s i s  could  be completed 
1 

t h e  f o u r  q u a d r a n t s  c r e a t e d  by t h e  LBDQ had t o  be determined a s  w e l l  as 

t h e  mean p r o f e s s i o n a l  z o n e  of a c c e p t a n c e  s c o r e  f o r  each quadran t .  

T h i s  was a c h i e v e d  i n  t h e  f o l l o w i n g  manner: 

1 )  t h e  m e a n  s c o r e  i n  C o n s i d e r a t i o n  a n d  I n i t i a t i n g  

S t r u c t u r e  w a s  computed  f o r  e a c h  p r i n c i p a l  f r o m  h i s  

s taff 's  r e s p o n s e s  on  t h e  LBDQ, 

2) t h e  mean p r o f e s s i o n a l  z o n e  o f  a c c e p t a n c e  s c o r e  w a s  

c o m p u t e d  f o r  each p r i n c i p a l  from h i s  staff 's  r e s p o n s e s  

on t h e  PZAI, 

3 )  b a s e d  u p o n  a l l  of  t h e  i n d i v i d u a l  p r i n c i p a l ' s  mean 

s c o r e s  i n  I n i t i a t i n g  S t r u c t u r e  and C o n s i d e r a t i o n  a mean 

The f i g u r e s  q u o t e d  are based on i n f o r m a t i o n  r e c e i v e d  th rough  
p e r s o n a l  cor respondence  between D r .  D. Kunz, Program Manager - 
E d u c a t i o n a l  Systems,  Commodore B u s i n e s s  Machines, Inc.  and t h e  writer, 
August 23,  1982 t o  December 3,  1982. 



s c o r e  was ob t a ined  f o r  each of  t h e  two dimensions,  

4) p r i n c i p a l s  were p laced  i n t o  one o f  t h e  f o u r  q u a d r a n t s  

depending upon t h e  r e l a t i o n  between t h e i r  mean score i n  

I n i t i a t i n g  S t r u c t u r e  and  C o n s i d e r a t i o n  and t h e  mean 

s c o r e  o f  a l l  t h e  p r i n c i p d l s  i n  e a c h  o f  t h e  two  

d i m e n s i o n s  ( Q u a d r a n t  I - High C o n s i d e r a t i o n ,  H i g h  

I n i t i a t i n g  S t r u c t u r e ;  Q u a d r a n t  I1 - H i g h  

Cons idera t ion ,  Low I n i t i a t i n g  S t r u c t u r e ;  Quadrant  I11 - 
Low C o n s i d e r a t i o n ,  High I n i t i a t i n g  S t r u c t u r e ;  Quadrant  

I V  - Low Cons idera t ion ,  Low I n i t i a t i n g  s t r u c t u r e ) ,  

5) b a s e d  upon e a c h  p r i n c i p a l ' s  mean p ro fe s s iona l  zone o f  

acceptance  s c o r e  a  mean p r o f e s s i o n a l  zone o f  acceptance  

s c o r e  was determined f o r  each quadrant .  

The f i r s t  s t a g e  o f  a n a l y s i s  was t o  t e s t  e a c h  o f  t h e  t h r e e  

hypotheses. A t e s t  was conducted a t  t h e  .05 l e v e l  t o  d e t e r m i n e  if 

t h e r e  were  s i g n i f i c a n t  d i f f e r e n c e s  between t h e  mean p r o f e s s i o n a l  zone 

of acceptance s c o r e s  f o r  p r i n c i p a l s  who were c l a s s i f i e d  i n  t e r m s  of 

t h e  va r ious  combinat ions o f  I n i t i a t i n g  S t r u c t u r e  and Considerat ion.  

The second s t a g e  o f  a n a l y s i s  was t o  perform a Pearson c o r r e l a t i o n  

t o  d e t e r m i n e  t h e  s t r e n g t h  o f  r e l a t i o n s h i p  among I n i t i a t i n g  S t r u c t u r e ,  

Cons idera t ion  and p r o f e s s i o n a l  zone of  acceptance  scores .  

The t h i r d  s t a g e  o f  a n a l y s i s  was t o  compute a  p a r t i a l  c o r r e l a t i o n  

t o  determine i f  I n i t i a t i n g  S t r u c t u r e  was s i g n i f i c a n t l y  r e l a t e d  t o  



P r o f e s s i o n a l  z o n e  o f  a c c e p t a n c e  w h i l e  c o n t r o l l i n g  f o r  C o n s i d e r a t i o n  

s c o r e s  a n d  a l s o  i f  C o n s i d e r a t i o n  was s i g n i f i c a n t l y  r e l a t e d  t o  

p r o f e s s i o n a l  z o n e  of a c c e p t a n c e  w h i l e  c o n t r o l l i n g  f o r  I n i t i a t i n g  

S t r u c t u r e  s c o r e s .  

Su- 

The p o p u l a t i o n  f o r  t h i s  s t u d y  was all of t h e  e l e m e n t a r y  s c h o o l s  

i n  S c h o o l  D i s t r i c t  1/57' ( P r i n c e  George) t h a t  had t e n  o r  more t e a c h e r s  

on s taff .  Wi th in  t h i s  p o p u l a t i o n  f i f t y  p e r  c e n t  o f  t h e  t e a c h e r s  i n  

e a c h  s c h o o i l  w e r e  randomly s e l e c t e d  t o  be sampled. The t e a c h e r s  t h a t  

w e r e  s a m p l e d  c o m p l e t e d  a s u r v e y  i n s t r u m e n t  w h i c h  m e a s u r e d  t h e  

l e a d e r s h i p  s t y l e  of t h e i r  p r i n c i p a l  as t h e y  p e r c e i v e d  i t  and t h e i r  

p r o b a b l e  f requency  o f  compliance w i t h  u n i l a t e r a l  d e c i s i o n s  made by t h e  

p r i n c i p a l  i n  a reas  which i n v o l v e  p r o f e s s i o n a l  m a t t e r s .  For a  s c h o o l  

p r i n c i p a l  t o  be i n c l u d e d  i n  t h e  a n a l y s i s  a minimum o f  f i v e  c o m p l e t e d  

s u r v e y  i n s t r u m e n t s  were r e q u i r e d  f o r  h i s  schoo l .  The completed s u r v e y  

i n s t r u m e n t s  t h a t  were  a b l e  t o  be a n a l y z e d  u n d e r w e n t  t h r e e  s t a g e s  o f  

a n a l y s i s .  

I n  Chap te r  IV t h e  r e s u l t s  of t h e  t h r e e  stages o f  a n a l y s i s  w i l l  be 

p r e s e n t e d .  



CHAPTER IV 

R ESUL TS 

I n  t h i s  s t u d y  t h i r t y  s i x  s c h o o l s  were i d e n t i f i e d  t o  be i n  t h e  

sample. Within t h i s  sample t h r e e  hundred and e i g h t  survey  in s t rumen t s  

w e r e  d i s t r i b u t e d  t o  t h o s e  t e a c h e r s  who were  randomly  s e l e c t e d  f o r  

i n c l u s i o n  i n  t h e  s tudy.  Two hundred and seven survey  in s t rumen t s  were 

r e t u r n e d  ( 6 7 % ) .  O f  t h i s  t o t a l  amount t w e n t y  one  i n s t r u m e n t s  were 

excluded because t hey  were completed i n c o r r e c t l y .  

From t h e  amount  o f  i n s t r u m e n t s  r e t u r n e d ,  t w e n t y  f i v e  o f  t h e  

t h i r t y  s i x  s c h o o l s  h a d  t h e  minimum a m o u n t  o f  f i v e  c o m p l e t e d  

i n s t r u m e n t s  per  s choo l  t o  be inc luded  i n  t h e  a n a l y s i s .  The amount o f  

completed i n s t r u m e n t s  t h a t  could be used i n  t h e  a n a l y s i s  o f  t h e  twenty 

f i v e  p r i n c i p a l s  was one hundred and f o r t y  n ine  ( 7 2 % ) .  

I n  r e p l i c a t i n g  t h e  Kunz and Hoy s tudy ,  t h e  a n a l y s i s  o f  t h e  d a t a  

was oompleted i n  t h r e e  s t a g e s .  However, be fo re  t h e  t h r e e  s t a g e s  could 

begin,  p r e l imina ry  d a t a  had t o  be ob ta ined  from t h e  i n s t r u m e n t s .  The 

method t o  o b t a i n  t h i s  d a t a  was a l s o  t h e  same a s  t h a t  u t i l i z e d  by Kunz 

and Hoy. 

P re l imina rv  Data 

F i r s t  of  a l l  t h e  mean s c o r e s  i n  C o n s i d e r a t i o n  and  I n i t i a t i n g  

S t r u c t u r e  f o r  each o f  t h e  twenty f i v e  p r i n c i p a l s  a long  wi th  t h e i r  mean 

p r o f e s s i o n a l  zone o f  acceptance  s c o r e  had t o  be computed. T a b l e  4 i s  

a  summary o f  t h e s e  da t a .  



Table 4 

I n i t i a t i n g  S t ruc tu re ,  Consideration and Profess ional  Zone of 
Acceptance Mean Scores f o r  Each of t h e  ltrenty Five Pr inc ipals  

P r inc ipa l  I n i t i a t i n g  Professional  Zone 
# S t r u c t u r e  Considerat ion of Acceptance 



S e c o n d l y  t h e  m e a n  s c o r e s  f o r  I n i t i a t i n g  S t r u c t u r e  a n d  

Cons idera t ion  were computed b a s e d  upon a l l  o f  t h e  p r i n c i p a l s '  mean 

s c o r e s  i n  e a c h  o f  t h e  two dimensions.  Table  5 is a summary of  t h i s  

da ta .  

Table  5 

Overa l l  Mean S c o r e s  f o r  I n i t i a t i n g  S t r u c t u r e  and Cons idera t ion  
-- - - 

Considera t i o n  

The f i n a l  s t e p  i n  t h e  p r e l i m i n a r y  a n a l y s i s  o f  t h e  d a t a  was t o  

p l a c e  e a c h  of t h e  t w e n t y  f i v e  p r i n c i p a l s  i n t o  o n e  o f  t h e  f o u r  

q u a d r a n t s  c r e a t e d  by t h e  LBDQ. This  was achieved by comparing t h e i r  

i n d i v i d u a l  mean s c o r e s  i n  each dimension t o  t h e  o v e r a l l  mean s c o r e  i n  

I n i t i a t i n g  S t r u c t u r e  and Cons idera t ion .  If t h e  p r i n c i p a l ' s  mean s c o r e  

being h igh  o r  s t r o n g  i n  t h a t  dimension. If t h e  p r i n c i p a l ' s  mean s c o r e  

i n  a dimension was below t h e  o v e r a l l  mean s c o r e  t h e n  h e  was r a t e d  a s  

being weak i n  t h a t  dimension. 

After e a c h  o f  t h e  p r i n c i p a l s  was  p l a c e d  i n t o  one  o f  t h e  f o u r  

quadran ts ,  t h e  mean p r o f e s s i o n a l  zone o f  acceptance  s c o r e  was computed 

f o r  e a c h  of t h e  f o u r  q u a d r a n t s .  T a b l e  6 s h o w s  t h e  number o f  

p r i n c i p a l s  t h a t  were p laced  i n  each  o f  t h e  f o u r  q u a d r a n t s  a l o n g  w i t h  

t h e  mean p r o f e s s i o n a l  zone o f  acceptance  s c o r e  f o r  t h a t  quadrant .  



Table 6  

Number o f  P r i n c i p a l s  and Mean P r o f e s s i o n a l  Zone of 
Acceptance Score  f o r  Each LBDQ Quadrant  

Quadrant  I Quadrant  I1 

Strong  I n i t i a t i n g  S t r u c t u r e  
High Considera  t i o n  

Number o f  P r i n c i p a l s  
7 

Mean P r o f e s s i o n a l  Zone 
o f  Acceptance Score  

58.56 

weak I n i t i a t i n g  S t r u c t u r e  
High Cons ide ra t i on  

Number o f  P r i n c i p a l s  
6  

Hean P r o f e s s i o n a l  Zone 
o f  Acceptance Score 

55.09 

Quadrant  111 Quadrant  IV 

Strong  I n i t i a t i n g  S t r u c t u r e  
Weak Cons ide ra t i on  

Number of  P r i n c i p a l s  
7 

Mean P r o f e s s i o n a l  Zone 
o f  Acceptance Score  

54.86 

Weak I n i t i a t i n g  S t r u c t u r e  
Weak Cons ide ra t i on  

Number o f  P r i n c i p a l s  
5 

Mean P r o f e s s i o n a l  Zone 
o f  Acceptance Score 

53 .O6 

Three S t anes  o f  Analys i s  

S t aae  1: test in^ o f  H v ~ o t h e s e s  

After  t h e  p r e l i m i n a r y  r e s u l t s  w e r e  o b t a i n e d  f rom t h e  s u r v e y  

i n s t r u m e n t s  t h e  t h r e e  s t a g e s  o f  a n a l y s i s  could be conducted. 

The f i rs t  s t a g e  o f  a n a l y s i s  was t o  conduct  a f, t e s t  a t  t h e  .05 

l e v e l  t o  t es t  e a c h  o f  t h e  t h r e e  h y p o t h e s e s .  The t h r e e  h y p o t h e s e s  

being t e s t e d  a s  s t a t e d  i n  t h e  n u l l  form are: 



1 )  P r i n c i p a l s  p e r c e i v e d  by  t e a c h e r s  as h i g h  on b o t h  

I n i t i a t i n g  S t r u c t u r e  and C o n s i d e r a t i o n  w i l l  n o t  h a v e  

t e a c h e r s  w i t h  a w i d e r  p r o f e s s i o n a l  zone of  acceptance  

t han  p r i n c i p a l s  perceived a s  h igh  on C o n s i d e r a t i o n  b u t  

low on I n i t i a t i n g  S t r u c t u r e .  

2 )  P r i n c i p a l s  p e r c e i v e d  b y  t e a c h e r s  a s  h i g h  o n  

C o n s i d e r a t i o n  and low on I n i t i a t i n g  S t r u c t u r e  w i l l  no t  

h a v e  t e a c h e r s  w i t h  a  w i d e r  p r o f e s s i o n a l  z o n e  o f  

a c c e p t a n c e  t h a n  p r i n c i p a l s  p e r c e i v e d  a s  h i g h  on 

I n i t i a t i n g  S t r u c t u r e  and low on Considera t i on .  

3) P r i n c i p a l s  perceived by t e a c h e r s  a s  h igh  on I n i t i a t i n g  

S t r u c t u r e  and  low on  C o n s i d e r a t i o n  w i l l  n o t  h a v e  

t e a c h e r s  w i t h  a w i d e r  p r o f e s s i o n a l  zone of  acceptance  

t h a n  p r i n c i p a l s  who a r e  l o w  o n  b o t h  I n i t i a t i n g  

S t r u c t u r e  and Considerat ion.  

The r e s u l t s  o f  t h e  L t e s t  show t h a t  o n l y  one  o f  t h e  t h r e e  

h y p o t h e s e s  a s  s t a t e d  i n  t h e  n u l l  f o r m  w a s  r e j e c t e d .  T a b l e  7 

summarizes the d a t a  i n  t h i s  first s t a g e  of a n a l y s i s .  

For t h e  p r i n c i p a l s  who were high on both I n i t i a t i n g  S t r u c t u r e  and 

C o n s i d e r a  t i o n ,  t h e  p r o f e s s i o n a l  zone  o f  acceptance of  t e a c h e r s  was 

s i g n i f i c a n t l y  g r e a t e r  t han  those  p r i n c i p a l s  who were pe rce ived  as  low 

on  I n i t i a t i n g  S t r u c t u r e  and h i g h  on Cons ide ra t i on .  P r i n c i p a l s  who 

were perceived as be ing  h igh  i n  C o n s i d e r a t i o n  and  low o n  I n i t i a t i n g  



Table 7 

Summary Data o f  Hypotheses T e s t i n g  

Quadrant  Mean Zone o f  
( S t y l e  1 IS C Acceptance Sco re  S. D. t 

*p < .05 
I S  = I n i t i a t i n g  S t r u c t u r e  

C = Cons ide ra t i on  

S t r u c t u r e  d i d  n o t  h a v e  t e a c h e r s  w i t h  a  s i g n i f i c a n t l y  w i d e r  

p r o f e s s i o n a l  z o n e  o f  a c c e p t a n c e  t h a n  t h o s e  p r i n c i p a l s  who were 

p e r c e i v e d  a s  b e i n g  h i g h  i n  I n i t i a t i n g  S t r u c t u r e  a n d  l o w  i n  

Considerat ion.  The r e s u l t s  a l s o  show t h a t  t hose  p r i n c i p a l s  who were  

p e r c e i v e d  a s  b e i n g  h i g h  i n  I n i t i a t i n g  S t r u c t u r e  a n d  l o w  i n  

C o n s i d e r a t i o n  d i d  n o t  have  t e a c h e r s  w i t h  a s i g n i f i c a n t l y  w i d e r  

p r o f e s s i o n a l  z o n e  o f  a c c e p t a n c e  t h a n  t h o s e  p r i n c i p a l s  who were  

perceived as be ing  low i n  both I n i t i a t i n g  S t r u c t u r e  and Considerat ion.  

S t a a e  2: Pearson C o r r e l a t i o n  Tes t  

The second s t a g e  of  a n a l y s i s  was t o  perform a  Pearson c o r r e l a t i o n  

t o  determine t h e  s t r e n g t h  of  r e l a  t i o n s h i p  among I n i t i a t i n g  S t r u c t u r e  , 
C o n s i d e r a t i o n  and p r o f e s s i o n a l  zone o f  acceptance  scores .  Table 8 is 

a summary of t h e s e  r e s u l t s .  

I n  a n a l y z i n g  t h e  r e s u l t s  o f  t h i s  t e s t  i t  c a n  be s e e n  t h a t  



Table 8 

C o e f f i c i e n t s  o f  Corre la t ion 'among I n i t i a t i n g  S t r u c t u r e ,  
Cons ide ra t i on  and P r o f e s s i o n a l  Zone o f  Acceptance. 

I n i t i a t i n g  P r o f e s s i o n a l  Zone 
S t r u c t u r e  of  Acceptance 

I n i t i a t i n g  S t r u c t u r e  1 .OO 

1 .oo Considera t ion  -0.0 420 

P r o f e s s i o n a l  Zone 
of Acceptance 0 .2969~  0.4599** 1 .OO 

C o n s i d e r a t i o n  and  I n i t i a t i n g  S t r u c t u r e  a r e  n o t  c o r r e l a t e d .  The 

r e s u l t s  o f  t h i s  t e s t  d o  i n d i c a t e  t h a t  I n i t i a t i n g  S t r u c t u r e  i s  

c o r r e l a t e d  t o  p r o f e s s i o n a l  zone of acceptance and t h a t  Cons idera t ion  

i s  a l s o  c o r r e l a t e d  t o  p r o f e s s i o n a l  zone  o f  a c c e p t a n c e .  However, as  

t h e  p l e v e l  i n d i c a t e s ,  Cons idera t ion  i s  s i g n i f i c a n t l y  more c o r r e l a t e d  

t o  t h e  p r o f e s s i o n a l  z o n e  o f  a c c e p t a n c e  t h a n  i s  t h e  s i g n i f i c a n t  

c o r r e l a t i o n  o f  I n i t i a t i n g  S t r u c t u r e  t o  t h e  p r o f e s s i o n a l  zone  o f  

acceptance.  

Stane ?: P a r t i a l  C o r r e l a t i o n  Tes t  

I n  r e p l i c a t i n g  t h e  method of a n a l y s i s  u t i l i z e d  by Kunz and Hoy 

the  t h i r d  s t a g e  o f  a n a l y s i s  was t o  compute a  p a r t i a l  c o r r e l a t i o n  t o  

d e t e r m i n e  i f  I n i t i a t i n g  S t r u c t u r e  was s i g n i f i c a n t l y  r e l a t e d  t o  

p r o f e s s i o n a l  zone of accep tance  whi le  c o n t r o l l i n g  f o r  C o n s i d e r a t i o n  



s c o r e s  a n d  a l s o  if C o n s i d e r a t i o n  was s i g n i f i c a n t l y  r e l a t e d  t o  

p r o f e s s i o n a l  z o n e  of a c c e p t a n c e  w h i l e  c o n t r o l l i n g  f o r  I n i t i a t i n g  

S t r u c t u r e  s co re s .  The r e s u l t s  of  t h i s  test  are g iven  i n  Table  9. 

Table 9 

P a r t i a l  C o e f f i c i e n t s  o f  C o r r e l a t i o n  Be tween I n i t i a t i n g  
S t r u c t u r e ,  Cons idera t ion  and P r o f e s s i o n a l  Zone of  Acceptance 

C o r r e l a t i o n  P a r t i a l  
Var iab le  With C o n t r o l l i n g  Coe f f i c i en t  P 

P r o f e s s i o n a l  Zone I n i t i a t i n g  
of  Acceptance S t r u c t u r e  Cons idera t ion  0.3565 .O 5  

P ro fe s s iona l  Zone I n i t i a t i n g  
of  Acceptance Cons idera t ion  S t r u c t u r e  0.4952 . O 1  

I n  a n a l y z i n g  t h e  r e s u l t s  o f  T a b l e  9 i t  c a n  be  s e e n  t h a t  

I n i t i a t i n g  S t r u c t u r e  i s  s i g n i f i c a n t l y  c o r r e l a t e d  w i t h  p r o f e s s i o n a l  

z o n e  o f  a c c e p t a n c e  when c o n t r o l l i n g  f o r  C o n s i d e r a t i o n  and t h a t  

Cons idera t ion  is s i g n i f i c a n t l y  c o r r e l a t e d  w i t h  p r o f e s s i o n a l  zone  o f  

acceptance  when c o n t r o l l i n g  f o r  I n i t i a t i n g  S t r u c t u r e .  However, as t h e  

p l e v e l  i n d i c a t e s  Gons idera t ion  i s  s i g n i f i c a n t l y  more c o r r e l a t e d  t o  

p r o f e s s i o n a l  z o n e  o f  a c c e p t a n c e  when c o n t r o l l i n g  f o r  I n i t i a t i n g  

S t r u c t u r e  t h a n  when I n i t i a t i n g  S t r u c t u r e  i s  c o r r e l a t e d  t o  p r o f e s s i o n a l  

zone of acceptance  when c o n t r o l l i n g  f o r  Cons idera t ion ,  



Summarv 

Based upon t h e  d a t a  ob t a ined ,  i t  can be concluded t h a t  t h e  f i r s t  

h y p o t h e s i s  a s  s t a t e d  i n  t h e  n u l l  form was r e j e c t e d  a t  t h e  .05 l e v e l .  

P r i n c i p a l s  perceived by t e a c h e r s  a s  high on both d i m e n s i o n s  d i d  h a v e  

t e a c h e r s  wi th  a  wider  p r o f e s s i o n a l  zone of  acceptance than p r i n c i p a l s  

p e r c e i v e d  a s  b e i n g  h i g h  on  C o n s i d e r a t i o n  b u t  l o w  o n  I n i t i a t i n g  

S t r u c t u r e .  The d a t a  does  n o t  suppor t  t h e  r e j e c t i o n  of  t h e  second and 

t h i r d  hypotheses  a s  s t a t e d  i n  t h e  n u l l  form. 

S e c o n d l y ,  b a s e d  u p o n  t h e  d a t a ,  i t  c a n  be  c o n c l u d e d  t h a t  

I n i t i a t i n g  S t r u c t u r e  a n d  C o n s i d e r a t i o n  a r e  n o t  s i g n i f i c a n t l y  

c o r r e l a t e d .  However, i t  c a n  be concluded t h a t  I n i t i a t i n g  S t r u c t u r e  

and Cons idera t ion  a r e  both s i g n i f i c a n t l y  r e l a t e d  t o  p r o f e s s i o n a l  z o n e  

of a c c e p t a n c e  b u t  t h a t  t h e  r e l a t i o n s h i p  i s  s t r o n g e r  be tween  

C o n s i d e r a t i o n  and  p r o f e s s i o n a l  z o n e  o f  a c c e p t a n c e  t h a n  i t  i s  f o r  

I n i t i a t i n g  S t r u c t u r e  and p r o f e s s i o n a l  zone of acceptance. 

The t h i r d  and  f i n a l  c o n c l u s i o n ,  ba sed  upon t h e  d a t a ,  i s  t h a t  

Cons idera t ion  i s  s i g n i f i c a n t l y  more c o r r e l a t e d  t o  p ro fe s s iona l  zone of 

a c c e p t a n c e  when c o n t r o l l i n g  f o r  I n i t i a t i n g  S t r u c t u r e  t h a n  when 

I n i t i a t i n g  S t r u c t u r e  i s  c o r r e l a t e d  t o  p ro fe s s iona l  zone of acceptance 

when c o n t r o l l i n g  f o r  Cons idera t ion .  

C h a p t e r  V w i l l  p r o v i d e  a  summary of t h e  s t u d y .  It w i l l  a l s o  

provide a d i s c u s s i o n  of ( 1 )  t h e  r e s u l t s  o f  t h e  h y p o t h e s e s  t e s t i n g ,  

( 2 )  t h e  c o m p a r i s o n  of t h e  r e s u l t s  between t h e  p re sen t  s tudy  and t h e  

Kunz and Hoy s t u d y ,  ( 3 )  t h e  p o s s i b l e  r e a s o n s  r e g a r d i n g  t h e  d i f f e r e n c e s  



b e t w e e n  t h e  two  s t u d i e s .  The f o l l o w i n g  c h a p t e r  w i l l  conclude wi th  a 

d i s c u s s i o n  o f  how t h e  r e s u l t s  o f  t h e  p r e s e n t  s t u d y  c a n  g i v e  i n s i g h t s  

t o  p r a c t i c e .  



CHAPTER V 

SUMMARY 

The p u r p o s e  o f  t h i s  s t u d y  was t o  d e t e r m i n e  t h e  r e l a t i o n s h i p  

between t h e  p r o f e s s i o n a l  z o n e  o f  a c c e p t a n c e  of e l e m e n t a r y  s c h o o l  

t e a c h e r s  and t h e  l e a d e r s h i p  s t y l e s  o f  t h e i r  p r i n c i p a l s .  This  s tudy ,  a 

r e p l i c a t i o n  of a n  e a r l i e r  s t udy  by Kunz and Hoy ( 1 9 7 6 ) ,  i n v e s t i g a t e d  

t h e  r e l a t i o n s h i p  between t h e  perce ived  l e a d e r s h i p  s t y l e  of  secondary 

school  p r i n c i p a l s  and t h e  p r o f e s s i o n a l  zone  of a c c e p t a n c e  o f  t h e i r  

t e a c h e r s .  The s i g n i f i c a n t  r e s u l t  of t h e  Kunz and Hoy s tudy  was t h a t  

t he  p r i n c i p a l ' s  I n i t i a t i n g  S t r u c t u r e  was s i g n i f i c a n t l y  r e l a t e d  t o  t h e  

t e a c h e r  ' s p r o f e s s i o n a l  zone of acceptance  and t h a t  Cons idera t ion  was 

not .  The importance o f  r e p l i c a t i n g  t h e i r  s t u d y  was t o  d e t e r m i n e  if 

t h e  r e s u l t s  would be t h e  same when elementary school  p r i n c i p a l s  and 

t e a c h e r s  were u t i l i z e d .  

The t h r e e  hypotheses  t h a t  guided t h e  Kunz and Hoy s tudy  were t h e  

same t h a t  guided t h i s  study. They are s t a t e d  i n  t he  n u l l  form: 

1)  P r i n c i p a l s  p e r c e i v e d  by  t e a c h e r s  as h i g h  on b o t h  

I n i t i a t i n g  Structure a n d  C o n s i d e r a t i o n  w i l l  n o t  h a v e  

t e a c h e r s  w i t h  a w i d e r  p r o f e s s i o n a l  zone of  acceptance 

than p r i n c i p a l s  perce ived  a s  h igh  on C o n s i d e r a t i o n  b u t  

low on I n i t i a t i n g  S t r u c t u r e .  

2) P r i n c i p a l s  p e r c e i v e d  b y  t e a c h e r s  a s  h i g h  o n  

C o n s i d e r a t i o n  and low on I n i t i a t i n g  S t r u c t u r e  w i l l  n o t  



h a v e  t e a c h e r s  w i t h  a  w i d e r  p r o f e s s i o n a l  zone  o f  

a c c e p t a n c e  t h a n  p r i n c i p a l s  p e r c e i v e d  a s  h i g h  o n  

I n i t i a t i n g  S t r u c t u r e  and low on Cons idera t ion .  

3)  P r i n c i p a l s  perceived by t e a c h e r s  as h igh  on I n i t i a t i n g  

S t r u c t u r e  a n d  l o w  o n  C o n s i d e r a t i o n  w i l l  n o t  have  

t e a c h e r s  wi th  a  wider p r o f e s s i o n a l  z o n e  o f  a c c e p t a n c e  

t h a n  p r i n c i p a l s  who a r e  l o w  o n  b o t h  I n i t i a t i n g  

S t r u c t u r e  and Considerat ion.  

The p o p u l a t i o n  f o r  t h i s  s tudy  was a l l  of t h e  elementary s choo l s  

i n  School Distr ict  #57 (P r ince  George) t h a t  had t e n  o r  more t e a c h e r s  

on  s t a f f .  W i t h i n  t h i s  p o p u l a t i o n  f i f t y  pe r  c e n t  of  t h e  t e a c h e r s  i n  

e a c h  s c h o o l  were r andomly  s e l e c t e d  t o  b e  s a m p l e d .  The s a m p l e  

c o m p l e t e d  a s u r v e y  i n s t r u m e n t  which was made up o f  t h e  Leade r  

Behaviour  D e s c r i p t i o n  Q u e s t i o n n a i r e  and  t h e  P r o f e s s i o n a l  Zone o f  

Accep tance  I n v e n t o r y .  Fo r  a  s choo l  p r i n c i p a l  t o  be inc luded  i n  t h e  

a n a l y s i s  a minimum o f  f i v e  completed survey  i n s t r u m e n t s  were r e q u i r e d  

from h i s  s c h o o l .  The completed survey i n s t r u m e n t s  t h a t  were a b l e  t o  

be analyzed underwent t h r e e  s t a g e s  of  a n a l y s i s ,  

1 )  a fLtes t  was u s e d  ( . 0 5  l e v e l )  t o  d e t e r m i n e  i f  t h e r e  was a 

s i g n i f i c a n t  d i f f e r e n c e  between t h e  p r o f e s s i o n a l  zone  o f  a c c e p t a n c e  

s c o r e s  f o r  p r i n c i p a l s  who were c l a s s i f i e d  i n  terms of  t h e  va r ious  

combinat ions o f  I n i t i a t i n g  S t r u c t u r e  and Cons ide ra t i on ;  

2) t h e  P e a r s o n  c o r r e l a t i o n  was used t o  de te rmine  t h e  s t r e n g t h  of  



r e l a t i o n s h i p  among I n i t i a t i n g  S t r u c t u r e ,  C o n s i d e r a t i o n  a n d  

p r o f e s s i o n a l  zone o f  acceptance  s c o r e s ;  

3) a p a r t i a l  c o r r e l a t i o n  was computed t o  determine if I n i t i a t i n g  

S t r u c t u r e  was s i g n i f i c a n t l y  r e l a t e d  t o  p r o f e s s i o n a l  zone of acceptance  

w h i l e  c o n t r o l l i n g  f o r  Cons idera t ion  s c o r e s  and a l s o  i f  Cons idera t ion  

was s i g n i f i c a n t l y  r e l a t e d  t o  p r o f e s s i o n a l  z o n e  o f  a c c e p t a n c e  w h i l e  

c o n t r o l l i n g  f o r  I n i t i a t i n g  S t r u c t u r e  scores .  

From t h e  t h r e e  s t a g e s  o f  a n a l y s i s  i t  was concluded t h a t  

1 )  p r i n c i p a l s  who a r e  perce ived  by t h e i r  t e a c h e r s  a s  be ing  h igh  

i n  both I n i t i a t i n g  S t r u c t u r e  and C o n s i d e r a t i o n  have  t e a c h e r s  w i t h  a 

s i g n i f i c a n t l y  w i d e r  p r o f e s s i o n a l  zone of acceptance than p r i n c i p a l s  

who are perceived as be ing  low i n  I n i t i a t i n g  S t r u c t u r e  and h i g h  i n  

Considerat ion,  

2) I n i t i a t i n g  S t r u c t u r e  and Cons idera t ion  are not  s i g n i f i c a n t l y  

r e l a t e d ,  

3) C o n s i d e r a t i o n  i s  more s i g n i f i c a n t l y  r e l a t e d  t o  t h e  t e a c h e r s f  

P ro fe s s iona l  zone o f  acceptance  than  i s  t h e  s i g n i f i c a n t  r e l a t i o n  o f  

I n i t i a t i n g  S t r u c t u r e  t o  t h e  t e a c h e r s '  p r o f e s s i o n a l  zone o f  acceptance.  

Discussior l  

Resu l t s  o f  H v ~ o t h e s i s  T e s t i n g  

. a Only o n e  of t h e  t h r e e  hypotheses  as s t a t e d  i n  t h e  n u l l  form was 

r e j e c t e d  a t  a s i g n i f i c a n t  l e v e l  (.05). However, when cons ide r ing  o n l y  

t h e  mean p r o f e s s i o n a l  zone of  acceptance s c o r e s  a s  shown i n  Table  7 ,  



t h e  s c o r e s  i n d i c a t e  t h a t  Q u a d r a n t  I i s  g r e a t e r  t h a n  Q u a d r a n t  11, 

Quadrant  I1 is g r e a t e r  than Quadrant  I11 and Q u a d r a n t  111 i s  g r e a t e r  

t h a n  Q u a d r a n t  I V .  I n  r e l a t i n g  t h e  t h r e e  h y p o t h e s e s  t o  t h e s e  

obse rva t ions ,  a l though they are not  s t a t i s t i c a l l y  s i g n i f i c a n t ,  d o e s  

i n d i c a t e  t h a t :  

1) p r i n c i p a l s  who a r e  perceived as s t r o n g  on both dimensions have 

t e a c h e r s  w i t h  a wider  p ro fe s s iona l  zone o f  accep tance  than p r i n c i p a l s  

p e r c e i v e d  as b e i n g  s t r o n g  i n  C o n s i d e r a t i o n  and low i n  I n i t i a t i n g  

S t r u c t u r e  (Quadran t  I = 58.56 > Quadrant  I1 = 55.09) 

2 )  P r i n c i p a l s  who a r e  perceived a s  be ing  s t r o n g  i n  Considerat ion 

a n d  l o w  i n  I n i t i a t i n g  S t r u c t u r e  h a v e  t e a c h e r s  w i t h  a  w i d e r  

P r o f e s s i o n a l  z o n e  o f  acceptance than p r i n c i p a l s  who are perceived a s  

b e i n g  low i n  C o n s i d e r a t i o n  and s t r o n g  i n  I n i t i a t i n g  S t r u c t u r e .  

(Quadrant  I1 = 55.09 > Quadrant I11 = 54.86) 

3) p r i n c i p a l s  who are perceived as be ing  low i n  Cons idera t ion  and 

s t r o n g  i n  I n i t i a t i n g  S t r u c t u r e  have t e a c h e r s  w i t h  a wider p ro fe s s iona l  

zone of acceptance  than  those  p r i n c i p a l s  who are p e r c e i v e d  a s  b e i n g  

weak i n  both dimensions (Quadrant  I11 = 54.86 > Quadrant  I V  = 53.06). 

AS a n  o b s e r v a t i o n ,  t h e  mean profess iona l  zone o f  acceptance  

s c o r e s  g i v e  s u p p o r t  t o  t h e  development of  t h e  hypotheses  t h a t  guided 

t h i s  s tudy  and t h e  Kunz and Hoy study. 



C o m ~ a r i s o n  o f  R e s u l t s  Between t h e  Presen t  Studv and t h e  Kunz and Hoe 

2mdY 

The first comparison between t h e  two s t u d i e s  i s  i n  t h e  r e s u l t s  o f  

t h e  hypo thes i s  t e s t i n g  t h a t  are summarized i n  Table 1 and Table 7. 

With r e g a r d s  t o  t h e  f irst  h y p o t h e s i s  both s t u d i e s  had t h e  same 

r e s u l t s .  P r i n c i p a l s  who were p e r c e i v e d  a s  b e i n g  s t r o n g  i n  b o t h  

d i m e n s i o n s  had  t e a c h e r s  wi th  a  s i g n i f i c a n t l y  wider p r o f e s s i o n a l  zone 

of acceptance t han  those  p r i n c i p a l s  who were p e r c e i v e d  as b e i n g  h i g h  

i n  C o n s i d e r a t i o n  and  low i n  I n i t i a t i n g  S t r u c t u r e .  For t h e  second 

hypothes i s  t h e  r e s u l t s  f o r  each s tudy  were a g a i n  t h e  same. P r i n c i p a l s  

who w e r e  p e r c e i v e d  a s  b e i n g  h i g h  i n  C o n s i d e r a t i o n  and low i n  

I n i t i a t i n g  S t r u c t u r e  h a d  t e a c h e r s  w h o s e  p r o f e s s i o n a l  z o n e  o f  

a c c e p t a n c e  was n o t  s i g n i f i c a n t l y  g r e a t e r  than those  p r i n c i p a l s  who 

were perceived as be ing  low i n  Cons idera t ion  and s t r o n g  i n  I n i t i a t i n g  

S t r u c t u r e .  The r e s u l t s  o f  t h e  t h i r d  h y p o t h e s i s  t e s t i n g  i n  b o t h  

s t u d i e s  was t h e  e x a c t  oppos i t e .  Kunz and  Hoy f o u n d  t h a t  p r i n c i p a l s  

who were p e r c e i v e d  a s  b e i n g  h i g h  i n  I n i t i a t i n g  S t r u c t u r e  and low i n  

Cons idera t ion  had t e a c h e r s  w i th  a s i g n i f i c a n t l y  g r e a t e r  p r o f e s s i o n a l  

zone  o f  a c o e p t a n c e  t h a n  those  p r i n c i p a l s  who were perceived a s  be ing  

low i n  both dimensions.  The r e s u l t s  o f  t h e  p r e s e n t  s t u d y  i n d i c a t e  

t h a t  p r i n c i p a l s  who were p e r c e i v e d  as b e i n g  h i g h  i n  I n i t i a t i n g  

S t r u c t u r e  and low i n  C o n s i d e r a t i o n  had  t e a c h e r s  whose p r o f e s s i o n a l  

zone of  acceptance  was n o t  s i g n i f i c a n t l y  g r e a t e r  than  those  p r i n c i p a l s  

who were perce ived  as be ing  low i n  both dimensions.  



F u r t h e r  o b s e r v a t i o n  o f  Table  1 and Table  7 i n  terms o f  on ly  t h e  

mean p r o f e s s i o n a l  zone of acceptance  s c o r e s  a l s o  p r o v i d e  i n t e r e s t i n g  

c o m p a r i s o n s .  I n  t h e  p r e s e n t  s t u d y  t h o s e  q u a d r a n t s  w h e r e  t h e  

p r i n c i p a l s  a r e  perce ived  a s  be ing  h igh  i n  C o n s i d e r a t i o n  ( Q u a d r a n t s  I 

and 1 1 )  t h e  mean z o n e  o f  a c c e p t a n c e  s c o r e s  are h ighe r  t han  i n  t h o s e  

q u a d r a n t s  w h e r e  t h e  p r i n c i p a l  i s  p e r c e i v e d  a s  b e i n g  l o w  i n  

Cons idera t ion  (Quadrants  I11 and IV) . A t  t h i s  s t a g e ,  t h i s  o b s e r v a t i o n  

begins  t o  sugges t  t h a t  C o n s i d e r a t i o n  i n  t h e  p r i n c i p a l s '  l e a d e r s h i p  

s t y l e  h a s  more o f  a n  e f f e c t  upon t h e  t e a c h e r s '  p r o f e s s i o n a l  zone of 

acceptance than does  t h e  dimension o f  I n i t i a t i n g  S t r u c t u r e .  

The Kunz and Hog r e s u l t s  show t h a t  i n  those  q u a d r a n t s  where t h e  

p r i n c i p a l s  a r e  p e r c e i v e d  as b e i n g  h i g h  i n  I n i t i a t i n g  S t r u c t u r e  

( Q u a d r a n t s  I and  1 1 1 )  t h e  mean p r o f e s s i o n a l  zone of  acoeptance  s c o r e  

was h igher  than  i n  t h o s e  q u a d r a n t s  where t h e  p r i n c i p a l  was p e r c e i v e d  

a s  b e i n g  low i n  I n i t i a t i n g  S t r u c t u r e  (Quadran t s  I1 and 111) .  A t  t h i s  

s t a g e ,  t h e  Kunz and  Hoy r e s u l t s  b e g i n  t o  s u g g e s t  t h a t  I n i t i a t i n g  

S t r u c t u r e  i n  t h e  p r i n c i p a l s 1  l e a d e r s h i p  s t y l e  has  more o f  an  effect 

upon t h e  t e a c h e r s '  p r o f e s s i o n a l  z o n e  o f  a c c e p t a n c e  t h a n  d o e s  

Considerat ion.  

The r e s u l t s  o f  t h e  second s t a g e  of  a n a l y s i s  i n  t h e  p r e s e n t  s t u d y  

(Table  8) are a g a i n  c o n t r a r y  i n  some ways t o  t h o s e  a c h i e v e d  by Kunz 

and  Hoy ( T a b l e  2 ) .  F i r s t  o f  a l l ,  i n  t h e  p r e s e n t  s t udy ,  I n i t i a t i n g  

S t r u c t u r e  and Cons ide ra t i on  were n o t  s i g n i f i c a n t l y  c o r r e l a t e d  w h e r e a s  

i n  t h e  Kunz a n d  Hoy s t u d y  t h e y  were. A s  s t a t e d  i n  C h a p t e r  11, 



I n i t i a t i n g  S t r u c t u r e  and C o n s i d e r a t i o n  are d imens ions  o f  l e a d e r s h i p  

which a c t  i ndependen t ly  of each o the r .  I n  t h e  p r e s e n t  s t u d y  t h i s  was 

shown t o  be  t r u e .  Th i s  r e s u l t s  c o n t r a d i c t s  t h e  Kunz and Hay s tudy  and 

c o r r o b o r a t e s  Brown's ( 1967) f i n d i n g  where  I n i t i a t i n g  S t r u c t u r e  and 

Cons ide ra t i on  are independent  of  each o ther .  Also, t h i s  r e s u l t ,  a long 

w i t h  Brown's  ( 1  967)  f i n d i n g  t h a t  s c h o o l  s t a f f  ' s e x p r e s s  s t r o n g  

c o n f i d e n c e  a n d  s a t i s f a c t i o n  i n  t h e  p r i n c i p a l  i n  s i t u a t i o n s  where t h e  

l e a d e r s h i p  s t y l e  of  t h e  p r i n c i p a l  i s  s t r o n g  o n  e i t h e r  d i m e n s i o n  may 

p r o b a b l y  e x p l a i n  t h e  l a c k  of  s i g n i f i c a n t  d i f f e r e n c e  between t h e  mean 

p r o f e s s i o n a l  zone o f  acceptance  s c o r e s  i n  Q u a d r a n t s  I1 and  111 which 

each have a s t r o n g  and weak dimension. 

Cont inu ing  wi th  t h e  second s t a g e  of a n a l y s i s  I n i t i a t i n g  S t r u c t u r e  

was s i g n i f i c a n t l y  r e l a t e d  t o  p r o f e s s i o n a l  zone o f  acceptance  i n  both 

s t u d i e s .  However, i n  t h e  p re sen t  s t udy  t h e  c o e f f i c i e n t  of  c o r r e l a t i o n  

was r = . 3 0 ,  p  < . 0 5  w h e r e a s  i n  t h e  Kunz and Hoy s t u d y  (1976) t h e  

c o e f f i c i e n t  o f  c o r r e l a t i o n  was r = . 5 7 ,  p < . 0 1 .  I n i t i a t i n g  

S t r u c t u r e  was r e l a t e d  more s t r o n g l y  t o  p r o f e s s i o n a l  zone of  acceptance 

i n  t h e  Kunz and Hoy s t u d y  than  i t  was i n  t h e  p r e s e n t  s tudy.  

A t  this s t a g e  of  a n a l y s i s  a s i m i l a r i t y  w a s  found t o  e x i s t  between 

t h e  two s t u d i e s .  E a c h  s t u d y  f o u n d  t h a t  C o n s i d e r a t i o n  w a s  

s i g n i f i c a n t l y  c o r r e l a t e d  t o  p r o f e s s i o n a l  zone o f  acceptance  beyond t h e  

.O1 l e v e l .  - 

The r e s u l t s  o f  t h e  t h i r d  s t a g e  o f  a n a l y s i s  show g r e a t  d i f f e r e n c e s  

between t h e  two s t u d i e s .  A s  summarized i n  Table  3,  Kunz and Hoy found 



t h a t  when I n i t i a t i n g  S t r u c t u r e  was c o n t r o l l e d ,  Cons idera t ion  was n o t  

s i g n i f i c a n t l y  r e l a t e d  t o  p r o f e s s i o n a l  z o n e  o f  a c c e p t a n c e .  However, 

when t h e y  c o n t r o l l e d  f o r  C o n s i d e r a t i o n ,  I n i t i a t i n g  S t r u c t u r e  was 

s i g n i f i c a n t l y  r e l a t e d  t o  p r o f e s s i o n a l  z o n e  o f  a c c e p t a n c e .  I n  t h e  

p r e s e n t  s t u d y ,  a s  s u m m a r i z e d  i n  T a b l e  9, i t  w a s  f o u n d  t h a t  

p ro fe s s iona l  zone  o f  a c c e p t a n c e  was s i g n i f i c a n t l y  r e l a t e d  t o  b o t h  

I n i t i a t i n g  S t r u c t u r e  and Cons ide ra t i on  when c o n t r o l l i n g  f o r  t h e  o the r .  

However, I n i t i a t i n g  S t r u c t u r e  was  s i g n i f i c a n t  o n l y  beyond t h e  .05  

l e v e l  whereas Cons ide ra t i on  was s i g n i f i c a n t  beyond t h e  . O 1  l e v e l .  The 

l e v e l  of s i g n i f i c a n c e  c l e a r l y  i n d i c a t e s  t h a t  i n  t h e  p r e s e n t  s t u d y  

C o n s i d e r a t i o n  i s  m o r e  c l o s e l y  r e l a t e d  t o  p r o f e s s i o n a l  zone  of 

acceptance than  is I n i t i a t i n g  S t r u c t u r e .  

I n  c o n c l u s i o n ,  t h e  r e s u l t s  o f  t h i s  s t u d y  i n d i c a t e  t h a t  

Cons idera t ion  i n  t h e  p r i n c i p a l s '  l e a d e r s h i p  s t y l e  a s  pe rce ived  by h i s  

t e a c h e r s  i s  much more r e l a t e d  t o  t h e  t e a c h e r s '  p r o f e s s i o n a l  zone of 

acceptance t han  i s  I n i t i a t i n g  S t r u c t u r e .  This  c o n c l u s i o n ,  r e g a r d i n g  

t h e  p r e s e n t  s t u d y  i s  c o n t r a r y  t o  t h e  o v e r a l l  conc lus ion  of  t h e  Kunz 

and Hoy s tudy  where I n i t i a t i n g  S t r u c t u r e  i n  t he  p r i n c i p a l s  l e a d e r s h i p  

s t y l e  a s  p e r c e i v e d  by h i s  teac,hers was much more  r e l a t e d  t _ o  the 

t eache r s  p r o f e s s i o n a l  zone o f  accep tance  t han  was Cons idera t ion .  

Poss ib l e  Reasons Renardinn t h e  D i f f e r e n c e s  Found i n  Both S t u d i e s  

The f irst  r e a s o n  t h a t  can be  s p e c u l a t e d  upon  i n  t h e  d i f f e r i n g  



r e s u l t s  i s  i n  t h e  d i f f e r e n c e  between t h e  two groups t h a t  were sampled. 

Kunz and Hoy u t i l i z e d  secondary school  t e a c h e r s  and p r i n c i p a l s  whereas 

t h e  p r e s e n t  s t udy  u t i l i z e d  elementary school  t e a c h e r s  and p r i n c i p a l s .  

It may be t h a t  secondary s choo l s  because of  t h e i r  s i z e ,  b o t h  i n  

terms o f  s t u d e n t s  and t e a c h e r s ,  and t h e i r  p r o b a b l e  d e p a r t m e n t a l  

o r g a n i z a t i o n  combine t o  c r e a t e  an  atmosphere where t h e  p r i n c i p a l  d o e s  

minimum o f  s e v e n  i n s t r u m e n t s  from each school  f o r  t h e  school  d a t a  t o  

no t  d e a l  d i r e c t l y  w i t h  t he  classroom t e a c h e r  r e g a r d i n g  p r o f e s s i o n a l  

ma t t e r s .  I n  t h i s  type  of  environment it  seems l i k e l y  t h a t  t h e  t eache r  

would have more c o n t a c t  wi th  t he  department  heads  r e g a r d i n g  m a t t e r s  of 

a  p r o f e s s i o n a l  n a t u r e .  The t e a c h e r s  view o f  t h e  p r i n c i p a l  would 

p r o b a b l y  be  i n  terms o f  how t h a t  p e r s o n  e s t a b l i s h e s  l i n e s  o f  

c o m m u n i c a t i o n ,  p a t t e r n s  o f  o rgan iza t ion ,  a l l o c a t i o n  o f  r e sou rces  and 

f i n d i n g  ways of moving t h e  school  o r g a n i z a t i o n  forward. Consequently, 

t h e  t e a c h e r s t  p e r c e p t i o n  o f  t h e  p r i n c i p a l  i n  terms o f  t h e  

Cons idera t ion  dimension i s  l i m i t e d  b e c a u s e  o f  t h e i r  l a c k  o f  d i r e c t  

c o n t a c t .  The re fo re ,  t h e i r  pe rcep t ion  would f o c u s  upon t h e  I n i t i a t i n g  

S t r u c t u r e  dimension which is  based upon t h e i r  o n l y  c o n t a c t  w i t h  t h e  

p r i n c i p a l .  T h u s ,  i t  i s  p r o b a b l e  t h e  p r i n c i p a l ' s  d i m e n s i o n  o f  

I n i t i a t i n g  S t r u c t u r e  would have more of  a n  effect  upon t h e  t e a c h e r ' s  

p r o f e s s i o n a l  zone o f  acceptance.  

I n  t h e  e l e m e n t a r y  s c h o o l ,  which i s  u s u a l l y  no t  organized i n  a 

d e p a r t m e n t a l  manner  and i s  u s u a l l y  s m a l l e r  t h a n  i t s  s e c o n d a r y  

c o u n t e r p a r t ,  t h e  p r i n c i p a l  n o r m a l l y  h a s  much more c o n t a c t  wi th  t h e  



c l a s s r o o m  t e a c h e r  i n v o l v i n g  p r o f e s s i o n a l  mat te rs .  A s  a  r e s u l t  o f  h i s  

d i r e c t  c o n t a c t  w i t h  t e a c h e r s ,  t h e  p r i n c i p a l ' s  s t r e n g t h  i n  t h e  

dimension o f  Cons ide ra t i on  i s  probably h ighe r  than  h i s  s t r e n g t h  i n  t h e  

dimension o f  I n i t i a t i n g  S t r u c t u r e .  Th i s  would account  f o r  t h e  g r e a t e r  

e f f e c t  o f  C o n s i d e r a t i o n  upon p r o f e s s i o n a l  zone  o f  acceptance than  

I n i t i a t i n g  S t r u c t u r e  i n  t h e  p r e s e n t  s tudy .  

However ,  t h e  e l e m e n t a r y  s c h o o l  p r i n c i p a l  must  e s t a b l i s h  t h e  

I n i t i a t i n g  S t r u c t u r e  dimension w i t h i n  h i s  l e a d e r s h i p  s t y l e  t o  keep t h e  

s c h o o l  moving f o r w a r d  and,  t h u s ,  h i s  d i r e c t  c o n t a c t  wi th  t e a c h e r s  i s  

a l s o  r e l a t e d  t o  t h e  t e a c h e r ' s  p r o f e s s i o n a l  zone o f  a c c e p t a n c e .  T h i s  

i s  s u b s t a n t i a t e d  i n  t h e  r e s u l t  of  t h e  t e s t  where, when Cons idera t ion  

was c o n t r o l l e d ,  I n i t i a t i n g  S t r u c t u r e  was f o u n d  t o  be  s i g n i f i c a n t l y  

r e l a t e d  t o  p r o f e s s i o n a l  zone of  acceptance.  

Related t o  t h e  e l e m e n t a r y  and  s e c o n d a r y  s e t t i n g s  i n  which  t h e  

s t u d i e s  were conducted a n o t h e r  p o s s i b l e  r ea son  f o r  t h e  d i f f e r e n c e s  i n  

r e s u l t s  may be  i n  t h e  sex d i f f e r e n c e s  between each s tudy.  

Within t h e  e lementary  s choo l ,  t h e  probably predominance of  female 

t e a c h e r s  may be t h e  norm. If t h i s  assumption is t r u e  i t  may be  t h a t  

f e m a l e  t e a c h e r s  r e s p o n d  m o r e  p o s i t i v e l y  t o  C o n s i d e r a t i o n  t h a n  

I n i t i a t i n g  S t r u c t u r e  i n  t h e  p r i n c i p a l ' s  l e a d e r s h i p  s t y l e .  

W i t h i n  t h e  s e c o n d a r y  s c h o o l ,  t h e  probable  predominance o f  male 

t e a c h e r s  may be t h e  norm. Again i n  s p e c u l a t i o n ,  i t  may be  t h a t  m a l e  

t e a c h e r s  may r e s p o n d  more p o s i t i v e l y  t o  I n i t i a t i n g  S t r u c t u r e  t han  

Cons idera t ion  i n  t h e  p r i n c i p a l ' s  l e a d e r s h i p  s t y l e .  



Assuming t h a t  t h e s e  a s s u m p t i o n s  are a c c u r a t e ,  t h i s  may account 

f o r  c o n s i d e r a t i o n  having more o f  a n  effect upon p r o f e s s i o n a l  zone  of 

a c c e p t a n c e  i n  t h e  p r e s e n t  s tudy.  S i m i l a r l y ,  i t  may a l s o  account  f o r  

I n i t i a t i n g  S t r u c t u r e  having more o f  an  effect  upon p r o f e s s i o n a l  zone  

of acceptance  i n  t h e  Kunz and Hoy s tudy.  

A second r e a s o n  t o  c o n s i d e r  f o r  t h e  d i f f e r i n g  r e s u l t s  i n  t h e  two 

s t u d i e s  i s  t h e  c o n t r a s t i n g  geograph ica l  l o c a t i o n s  i n  which t h e  s t u d i e s  

were conducted. Kunz and Hoy conducted t h e i r  s t u d y  i n  a s t a t e  which 

c a n  be r e f e r r e d  t o  a s  a m e g a l o p o l i s .  It is a l s o  d i f f i c u l t  t o  argue 

t h a t  t h e  s t a t e  o f  New J e r s e y  i s  a h i g h l y  i n d u s t r i a l i z e d  and  u r b a n  

e n v i r o n m e n t .  Along w i t h  t h i s  environment i s  t h e  probable  e t h i c  t h a t  

o r g a n i z a t i o n s  m u s t  b e  h i g h l y  d e v e l o p e d  t o  b e  e f f e c t i v e .  The 

i n d i v i d u a l  w i t h i n  t h e  o r g a n i z a t i o n  is u s u a l l y  r e f e r r e d  t o  a s  on ly  a 

small cog i n  a l a r g e  machine.  I n  o t h e r  w o r d s  t h e  smooth  e f f i c i e n t  

o p e r a t i o n  o f  t h e  o r g a n i z a t i o n  comes first and t h e  i n d i v i d u a l  w i t h i n  

t h e  o r g a n i z a t i o n  is secondary. It can  o n l y  be assumed t h a t  t h i s  t y p e  

of e n v i r o n m e n t  h a s  a n  e f f e c t  upon t h e  secondary s choo l  s e t t i n g .  If 

t h i s  environment does  have an  e f f e c t  upon t h e  secondary  school  s e t t i n g  

i t  may b e  s e e n  t h a t  t h e  p r i n c i p a l  deve lops  a l e a d e r s h i p  s t y l e  s t r o n g  

i n  I n i t i a t i n g  S t r u c t u r e  t o  ma in t a in  a smooth, e f f i c i e n t  o r g a n i z a t i o n .  

It i s  d e v e l o p e d  w i t h i n  t h e  t e a c h e r s  t h a t  i f  t h e i r  c lassrooms are n o t  

e f f i c i e n t l y  r u n  t h e n  t h i s  w i l l  h a v e  a d e t r i m e n t a l  e f fec t  upon t h e  

whole school .  The c y c l e  is complete when t e a c h e r s  r e a c t  p o s i t i v e l y  t o  

a p r i n c i p a l ' s  l e a d e r s h i p  d i m e n s i o n  o f  I n i t i a t i n g  S t r u c t u r e  when 



dea l ing  wi th  p r o f e s s i o n a l  mat te rs .  It is p o s s i b l e  t o  assume then  t h a t  

t he  i n d u s t r i a l  s e t t i n g  i n  which t h e  Kunz and Hoy s t u d y  was c o n d u c t e d  

may have  had a n  e f f e c t  upon t h e  sample schools  because it was found 

t h a t  I n i t i a t i n g  S t r u c t u r e  and n o t  Cons idera t ion  had a  g r e a t e r  e f f e c t  

upon t h e  t e a c h e r ' s  p r o f e s s i o n a l  zone of -acceptance .  

The p r e s e n t  s t u d y  was conducted w i t h i n  a s i n g l e  s c h o o l  d i s t r i c t  

i n  a n  e n v i r o n m e n t  wh ich  r a n g e s  f rom r u r a l  t o  u rban .  The economic 

base,  when compared t o  New J e r s e y ,  i s  r e l a t i v e l y  new. It i s  d e r i v e d  

from l u m b e r i n g ,  f a r m i n g  and  r e l a t e d  s e r v i c e  i n d u s t r i e s .  The a r e a  

wi th in  t h e  d i s t r i c t  h a s  experienced s p u r t s  of  r a p i d  g r o w t h  w i t h  boom 

town c o n n o t a t i o n s .  The e t h i c  o f  be ing  h igh ly  organized and e f f i c i e n t  

is present .  However t h e  i n d i v i d u a l  i s  r a t e d  somewhat h i g h e r  t h a n  a 

s i m p l e  c o g  i n  a l a r g e  machine .  Again ,  i t  can only be assumed t h a t  

t h i s  e n v i r o n m e n t  h a s  had  a n  e f f e c t  upon t h o s e  w i t h i n  t h e  s c h o o l  

d i s t r i c t  and more s p e c i f i c a l l y ,  t h e  elementary school  component. The 

r e s u l t s  of  t h e  p r e s e n t  s t u d y  d o  i n d i c a t e  a n  a g r e e m e n t  w i t h  t h i s  

a s s u m p t i o n  i n  t h a t  I n i t i a t i n g  S t r u c t u r e  w i t h i n  t h e  p r i n c i p a l  's 

l e a d e r s h i p  s t y l e  w a s  r e l a t e d  t o  t h e  t e a c h e r ' s  p r o f e s s i o n a l  z o n e  of 

acceptance bu t  t h a t  t h e  dimension of  Cons idera t ion  was s t r a n g e r -  

Rela ted  t o  t h e  above assumption and i ts  e f f e c t  upon t h e  p r e s e n t  

s t u d y ' s  r e s u l t s  i s  t h a t  due t o  t h e  r a p i d  growth of t h e  economic base 

of the  area, t h e  s c h o o l  d i s t r i c t  h a s  experienced a cor responding  r a p i d  

g r o w t h  i n  t h e  n u m b e r  o f  e l e m e n t a r y  s c h o o l s .  Many o f  t h e  

p r i n c i p a l s  i n  t h e  s t u d y  have been fo rmer  t e a c h e r s  w i t h i n  t h e  s c h o o l  



d i s t r i c t .  Having moved upwards through t h e  system, they possess  an 

e s t a b l i s h e d  h igh  l e v e l  of  t r u s t  and r e s p e c t  from t h e  t e a c h e r s  i n  t h e i r  

s c h o o l s .  T h i s  h i g h  l e v e l  o f  t r u s t  and  r e s p e c t  may account f o r  t h e  

p e r c e i v e d  s t r e n g t h  i n  t h e  p r i n c i p a l ' s  l e a d e r s h i p  d i m e n s i o n  o f  

C o n s i d e r a t i o n  and i t s  e f f e c t  upon t h e -  t e a c h e r ' s  p ro fe s s iona l  zone of 

acceptance.  

A t h i r d  r e a s o n  which may account  f o r  t h e  d i f f e r e n c e s  between t h e  

two s t u d i e s  i s  t h e  e f f e c t  of t h e  p o l i t i c a l  e n v i r o n m e n t  i n  which t h e  

r e s e a r c h  was conducted. 

The p o l i t i c a l  environment of  t h e  educa t ion  system i n  t h e  p re sen t  

s tudy  was n o t  ve ry  p o s i t i v e .  The d i s t r i c t  had j u s t  experienced a f i v e  

d a y  c l o s u r e  o f  s c h o o l s ,  s c h o o l s  w e r e  f a c i n g  a r e d u c t i o n  i n  t h e i r  

i n s t r u c t i o n a l  s u p p l i e s  and t h e r e  was t h e  t h r e a t  o f  a p o s s i b l e  

r e d u c t i o n  i n  t h e  t e a c h i n g  s t a f f .  Due t o  t h e  budgetary c o n s t r a i n t s  

t h a t  were be ing  experienced it  can only  be assumed t h a t  t h e  elementary 

s c h o o l  p r i n c i p a l s  w i t h i n  t h e  sample were p u t t i n g  more emphasis upon 

g r o u p  m a i n t e n a n c e  t h a n  g o a l  a c h i e v e m e n t  w i t h i n  t h e i r  s c h o o l s  t o  

m a i n t a i n  t e a c h e r  m o r a l e .  The  p r o b a b l e  i n c r e a s e d  f o c u s  upon 

i n t e r p e r s o n a l  r e l a t i o n s  by the  p r i n c i p a l  was p e r c e i v e d  p o s i t i v e l y  by 

t h e  t e a c h e r s  w h i c h  c o n s e q u e n t l y  had a  p o s i t i v e  e f f e c t  upon t h e i r  

p r o f e s s i o n a l  zone o f  acceptance.  

The p o l i t i c a l  envi ronment  of t h e  e d u s a t i o n  system i n  which Kunz 

and Hoy conducted t h e i r  s t udy  would be d i f f i c u l t  t o  f o c u s  upon i n  a 

s p e c i f i c  manner as i n  t h e  p re sen t  s tudy.  Each of  t h e  c o u n t i e s  i n  t h e  



s t a t e  o f  N e w  J e r s e y  would l i k e l y  h a v e  i t s  own u n i q u e  p o l i t i c a l  

environment. It would be very d i f f i c u l t  t o  ana lyze  t h e  e f f e c t  o f  t h e  

p o l i t i c a l  e n v i r o n m e n t  i n  each of t h e  f i f t y  c o u n t i e s  upon t h e  r e s u l t s  

of t he  Kunz and Hoy study.  

However, i t  might be assumed t h a t  t h e r e  was a s t a t e  wide f e e l i n g  

towards e d u c a t i o n  t h a t  had an e f f e c t  upon the  p r i n c i p a l s  i n  t e r m s  o f  

them s t r e n g t h e n i n g  t h e i r  l e a d e r s h i p  dimension o f  I n i t i a t i n g  S t r u c t u r e .  

It can o n l y  be assumed t h a t  t he  t eache r s  cor respondingly  a l s o  r e a l i z e d  

t h e  i m p o r t a n c e  o f  t h i s  s t a t e  w i d e  f e e l i n g  t o w a r d s  e d u c a t i o n .  

C o n s e q u e n t l y ,  t h e  t e a c h e r s  r e a c t e d  p o s i t i v e l y  t o  t h e  p r i n c i p a l s  

s t r e n g t h e n i n g  t h e i r  l e a d e r s h i p  dimension of I n i t i a t i n g  S t r u c t u r e  which 

i n  t u r n  had a n  e f f e c t  upon t h e i r  p r o f e s s i o n a l  zone of  acceptance.  

The f o u r t h  r ea son  t h a t  may account f o r  t h e  d i f f e r e n c e  i n  r e s u l t s  

between t h e  two s t u d i e s  may be l i nked  t o  t h e  d i f f e r e n c e s  i n  the  sample 

s i z e .  Kunz and Hoy u t i l i z e d  f i f t y  s choo l s  t h a t  were r e p r e s e n t a t i v e  of 

a n  e n t i r e  state, whereas i n  t he  p re sen t  s tudy ,  due t o  t h e  c o n c e s s i o n s  

t h a t  had t o  be  made t o  conduct i t  w i t h i n  a s i n g l e  d i s t r i c t ,  u t i l i z e d  

only  t h i r t y - s i x  schools .  Kunz and Hoy sampled f i v e  hundred  t e a c h e r s  

and were  a b l e  t o  a n a l y z e  t h e  r e s u l t s  f rom t h r e e  hundred and f i f t y  

teachers .  The p r e s e n t  s tudy  was only  a b l e  t o  sample t h r e e  hundred and 

e i g h t  t e a c h e r s  and  ana lyze  only one hundred and f o r  ty-nine completed 

s u r v e y  i n s t r u m e n t s .  Kunz and  Roy were  a b l e  t o  a n a l y z e  t e a c h e r  

p e r c e p t i o n s  o f  f i f t y  p r i n c i p a l s ,  whereas t h e  p r e s e n t  s tudy  was only  

, ab l e  t o  ana lyze  t e a c h e r  pe rcep t ions  of twenty f i v e  p r i n c i p a l s .  



I n  p r o v i d i n g  d i f f e r e n c e s  t h a t  may a c c o u n t  f o r  t h e  d i f f e r e n c e s  

between t h e  two s t u d i e s ,  one could assume t h e  r e s u l t s  of  one s tudy  a r e  

c o r r e c t  a n d  t h e  r e s u l t s  of t h e  second s tudy  a r e  i n c o r r e c t .  However, 

i n  t h i s  s i t u a t i o n  t h e  r e s u l t s  of both s t u d i e s  have  been  s u p p o r t e d  by 

previous r e s e a r c h .  

The r e s u l t s  o f  t h e  Kunz and Hoy s tudy  a r e  supported by r e sea rch  

conducted by S t o g d i l l  ( 1 9 6 3 )  and H a l p i n  ( 1 9 6 6 ) .  S t o g d i l l ,  i n  h i s  

r e s e a r c h ,  r e p o r t s  f i n d i n g s  t h a t  were  " c o n t r a r y  t o  t h e  p o p u l a r  

h y p o t h e s i s  t h a t  a u t h o r i t y  o p e r a t e s  a s  a f a c t o r  t o  r e s t r i c t  g r o u p  

performance and lowers  employee freedom and s a t i s f a c t i o n n  (P. 48). 

Halpin h a s  i d e n t i f i e d  a  s c h o o l  which  h e  l a b e l s  t h e  C o n t r o l l e d  

C l ima te .  H e  states t h a t  "many school  f a c u l t i e s  a c t u a l l y  respond w e l l  

t o  t h i s  t y p e  o f  m i l i t a n t  b e h a v i o u r  a n d  a p p a r e n t l y  d o  o b t a i n  

cons ide rab le  j ob  s a t i s f a c t i o n  w i t h i n  t h i s  type of  c l i m a t e n  (p .  178). 

Halpin and S t o g d i l l  have d e s c r i b e d  s i t u a t i o n s  where  I n i t i a t i n g  

S t r u c t u r e  i s  t h e  d o m i n a n t  c h a r a c t e r i s t i c  o f  t h e  l e a d e r ' s  o r  

p r i n c i p a l ' s  l e a d e r s h i p  s t y l e  and t h e  t e a c h e r s  o r  s u b o r d i n a t e s  r e s p o n d  

w e l l  t o  i t .  Kunz and Hoy ( 1976) i d e n t i f i e d  a similm s i t u a t i o n  where 

I n i t i a t i n g  S t r u c t u r e  w i t h i n  t h e  p r i n c i p a l ' s  l e a d e r s h i p  s t y l e  was found 

t o  be t h e  d o m i n a n t  d i m e n s i o n  and i t  had a p o s i t i v e  e f f e c t  upon t h e  

t eache r s  p r o f e s s i o n a l  zone o f  acceptance. Kunz a n d  Hoy a l s o  c o n t e n d  

t h a t  " t h e  p o p u l a r  s t e r e o t y p e  of t h e  t e a c h e r s  a s  d e f e r e n t ,  h i g h l y  

organized,  p lodding ,  dependent ,  p a t i e n t  and obsequious is n o t  f a r  o f f  

t h e  markn (p. 60). 



The f i n d i n g s  o f  t h e  p r e s e n t  s t udy  are a l s o  supported by r e sea rch  

conducted by Katz and Kahn (1953) as w e l l  as by H a l p i n  ( 1  966) .  Ka tz  

a n d  Kahn r e p o r t  t h a t  " b e t t e r  s u p e r v i s o r s  t e n d  t o  emphas i ze  t h e  

i n t e r p e r s o n a l  a s p e c t s  o f  t h e  s i t u a t i o n  t o  a g r e a t e r  degree t h a n  t h e i r  

l e s s  e f f e c t i v e  c o h o r t s n  ( p .  6  16 ) .  Halpin s t a t e s  t h a t  "subord ina tes  

are more c o n c e r n e d  w i t h  ( o r  i n t e r e s t e d  i n )  t h e  C o n s i d e r a t i o n  t h e  

l e a d e r  ex tends  t o  them as group membersR (p. 98). 

H a l p i n  a l o n g  w i t h  Ka tz  and  Kahn d e s c r i b e  s i t u a t i o n s  w h e r e  

C o n s i d e r a t i o n  i s  t h e  o b v i o u s  dominan t  c h a r a c t e r i s t i c  w i t h i n  t h e  

l e a d e r ' s  l e a d e r s h i p  s t y l e  t h a t  h a s  a p o s i t i v e  e f f e c t  u p o n  t h e  

s u b o r d i n a t e s .  The p r e s e n t  s t udy  has  i d e n t i f i e d  a s i m i l a r  s i t u a t i o n .  

Cons idera t ion  w i t h i n  t h e  p r i n c i p a l ' s  l e a d e r s h i p  s t y l e  was f o u n d  t o  b e  

the dominant dimension and i t  had a p o s i t i v e  effect upon t h e  t eache r s '  

p r o f e s s i o n a l  zone of acceptance.  Also, i n  view o f  t h e  p re sen t  s t u d y ' s  

f i n d i n g s  t h e  t e a c h e r s  w i t h i n  t h i s  s t u d y  cannot  be ca t ego r i zed  i n t o  t h e  

same c o n t e n t i o n  t h a t  Kunz and Hoy made about  t h e  t e a c h e r s  w i t h i n  t h e i r  

s t u d y .  Through t h e  s t r o n g  r e l a t i o n s h i p  o f  C o n s i d e r a t i o n  and n o t  

I n i t i a t i n g  S t r u c t u r e  t o  p r o f e s s i o n a l  zone o f  a c c e p t a n c e  t h e  t e a c h e r s  

i n  t h i s  s t u d y  c a n n o t  be c l a s s i f i e d  as  b e i n g  d e f e r e n t ,  dependent o r  

obsequious.  

I n  summar iz ing  t h e  d i s c u s s i o n  r e g a r d i n g  t h e  p o s s i b l e  r ea sons  f o r  

t h e  d i f f e r e n c e s  between the two s t u d i e s ,  t a k l n g  i n t o  account  t h a t  o n e  

s tudy  cannot  be cons idered  c o r r e c t  and t h e  o t h e r  i n c o r r e c t ,  one r ea son  

does s t and  o u t  as be ing  t h e  main cause  f o r  t h e  d i f f e r i n g  r e s u l t s .  



The s i g n i f i c a n c e  i n  r e p l i c a t i n g  t h e  Kunz and Hoy s tudy  was t o  

determine if t h e  r e s u l t s  o f  t h e i r  s t u d y  (wh ich  u t i l i z e d  s e c o n d a r y  

school  p r i n c i p a l s  and t e a c h e r s )  would be t h e  same i f  elementary school  

p r i n c i p a l s  and t e a c h e r s  were  u t i l i z e d .  The r e s u l t s  o f  t h e  p r e s e n t  

s t u d y  were  n o t  t h e  same as those found by Kunz and Hoy. Considering 

the  p o s s i b l e  environmental  and sample s i z e  f a c t o r s  t h a t  a f f e c t e d  b o t h  

s t u d i e s ,  t h e r e  a r e  two r easons  t h a t  may have caused t h e  d i f f e r e n c e s  i n  

r e s u l t s  between t h e  two s tud ie s .  The first is  t h a t  t he  p r e s e n t  s t u d y  

u t i l i z e d  e lementary  school  t eache r s  and p r i n c i p a l s .  The second reason  

is  poss ib ly  a t t r i b u t a b l e  t o  t h e  f e e l i n g  of  t e a c h e r  i n s e c u r i t y  due t o  

t h e  p o l i t i c a l  c l i m a t e  du r ing  t h e  time of t h e  survey  admin i s t r a t i on .  

I n s i g h t s  i n t o  P r a c t u  

Based upon t h e  empi r i ca l  f i n d i n g s  of t h e  p r e s e n t  s tudy ,  i t  seems 

obvious t h a t  e lementary school  p r i n c i p a l s  who e x h i b i t  , w i t h i n  t h e i r  

l e a d e r s h i p  s t y l e ,  s t r o n g  I n i t i a t i n g  S t r u c t u r e  and Cons idera t ion  w i l l  

have  t e a c h e r s  w i t h  t h e  w i d e s t  p r o f e s s i o n a l  z o n e  o f  a c c e p t a n c e .  

Consequen t ly ,  t hese  p r i n c i p a l s  w i l l  be more e f f e c t i v e  i n  moving t h e i r  

s c h o o l  o r g a n i z a t i o n  f o r w a r d .  To be h i g h  i n  b o t h  d i m e n s i o n s  i s  

d e s i r a b l e  b u t  not  a l l  can  a t t a i n  t h i s  l e v e l .  

A t  t h e  elementary schoo l  l e v e l ,  aga in  based upon t h e  r e s u l t s ,  i t  

- -  would be a d v a n t a g e o u s  f o r  &he p r i n c i p a l  to ach ieve  a  h igh  l e v e l  of 

Cons idera t ion  w i t h i n  h i s  l e a d e r s h i p  s t y l e .  This  would have a p o s i t i v e  

e f f e c t  upon t h e  t e a c h e r s r  p r o f e s s i o n a l  zone of acceptance  and i n  t u r n  



would h e l p  t o  move t h e  s c h o o l  o r g a n i z a t i o n  f o r w a r d .  However, t h e  

p r i n c i p a l  should  n o t  sacrifice t h e  dimension of  I n i t i a t i n g  S t r u c t u r e  

i n  favour  o f  Cons idera t ion .  

The r e s u l t s  o f  t h e  p r e s e n t  s t u d y  a l s o  show t h a t  I n i t i a t i n g  

S t r u c t u r e  was r e l a t e d  t o  p r o f e s s i o n a l  zone of  acceptance.  E l e m e n t a r y  

s c h o o l  p r i n c i p a l s  should be aware t h a t  Cons idera t ion  may be d e s i r a b l e  

i n  be ing  a n  e f f e c t i v e  l e a d e r  b u t  i f  t h e y  l a c k  I n i t i a t i n g  S t r u c t u r e  

w i t h i n  t h e i r  l e a d e r s h i p  dimension, they have l i t t l e  chance i n  be ing  an  

e f f e c t i v e  l e a d e r .  

It should a l s o  be noted t h a t  e lementary school  p r i n c i p a l s  who are 

low i n  b o t h  d i m e n s i o n s  w i l l  h a v e  t e a c h e r s  w i t h  t h e  n a r r o w e s t  

p r o f e s s i o n a l  z o n e  o f  acceptance.  I n  terms o f  i n f l u e n c i n g  t h e  school  

o r g a n i z a t i o n  t h i s  type  o f  p r i n c i p a l  w i l l  be t h e  l e a s t  e f f e c t i v e .  

I n  d i s c u s s i n g  t h e  r e s u l t s  o f  t h e  p re sen t  s t udy  i n  terms o f  how 

they can be a p p l i e d  t o  p r a c t i c e  i t  would be  a d i s a d v a n t a g e  f o r  t h e  

e l  emen t a r y  s choo l  p r i n c i p a l  t o  a s s o c i a t e  nega t ive  conno ta t i ons  t o  t h e  

two dimensions of l e a d e r s h i p  behaviour.  

F i r s t  o f  a l l  C o n s i d e r a t i o n  s h o u l d  n o t  b e  t h o u g h t  o f  a s  

p a r t i c i p a t o r y  behaviour  whereby t h e  p r i n c i p a l  o o z e s  w i t h  t h e  m i l k  of  

human k i n d n e s s  and is a pe r sona l  f r i e n d  t o  a l l  t h e  t e a c h e r s  on staff. 

The e lementary  s c h o o l  p r i n c i p a l  should keep i n  mind t h a t  Cons ide ra t i on  

-is a behaviour  t h a t  -ex tends  t h e  f e e l i n g  o f  mutual t r u s t  and r e s p e c t  a s  

we l l  as a  c e r t a i n  deg ree  o f  i n t e r p e r s o n a l  t r u s t .  

With respect t o  I n i t i a t i n g  S t r u c t u r e ,  it should n o t  be thought  of 



a s  a u t o c r a t i c  behaviour whereby t h e  p r i n c i p a l  t r e a t s  staff as cogs i n  

a machine and no t  as human beings. The e l e m e n t a r y  s c h o o l  p r i n c i p a l  

must understand t h a t  I n i t i a t i n g  S t r u c t u r e  i s  t h e  dimension whereby t h e  

p r i n c i p a l  e x h i b i t s  a  behaviour t h a t  emphasizes g o a l  achievement  and  a 

f a c i l i t a t i o n  t o  a c h i e v e  t h o s e  g o a l s .  T h i s  obvious ly  begins i n  t h e  

classroom and ex tends  outward t o  encompass t h e  whole school .  

The p r a c t i s i n g  elementary school  p r i n c i p a l  must a l s o  r e a l i z e  t h a t  

each school  environment is a  unique s i t u a t i o n .  Be ing  h i g h  o r  s t r o n g  

i n  b o t h  d i m e n s i o n s  o f  I n i t i a t i n g  S t r u c t u r e  and C o n s i d e r a t i o n  i s  

opt imal .  However, t h e r e  a r e  l i k e l y  t o  be  s i t u a t i o n s  where s t r o n g  

I n i t i a t i n g  S t r u c t u r e  and l i m i t e d  Cons idera t ion  i s  necessary  as w e l l  a s  

t h e r e  a r e  s i t u a t i o n s  where l i m i t e d  I n i t i a t i n g  S t r u c t u r e  and s t r o n g  

Cons idera t ion  i s  requ i r ed .  

The p r i n c i p a l  should be a b l e  t o  develop a n  a p p r o p r i a t e  l e a d e r s h i p  

s t y l e  w h i c h  m a t c h e s  t h e  n e e d s  o f  t h e  s i t u a t i o n  i n  which h e  f i n d s  

h i m s e l f  i n  o r d e r  t o  maximize e f f e c t i v e n e s s .  This  is a  d i f f i c u l t  t a sk  

but  n o t  o n e  w h i c h  i s  i n s u r m o u n t a b l e .  F i r s t  o f  a l l  t h e  p r i n c i p a l  

s h o u l d  u n d e r s t a n d  t h e  d e f i n i t i v e  c h a r a c t e r i s t i c s  o f  I n i t i a t i n g  

S t r u c t u r e  and Cons idera t ion  and be a b l e  t o  ana lyze  h i s  own l e a d e r s h i p  

s t y l e  i n  r e l a t i o n  t o  t h e s e  dimensions. Secondly t h e  p r i n c i p a l  should 

be a b l e  t o  d iagnose  t h e  s i t u a t i o n  i n  which he  i s  i n v o l v e d .  T h i r d l y ,  

t h e  p r i n c i p a l  s h o u l d  t r y  t o  develop o r  modify h i s  p re sen t  l e a d e r s h i p  

s t y l e  t o  meet t h e  needs of  t he  s i t u a t i o n  t h e y  are  i n .  I n  a c h i e v i n g  

t h e  t h i r d  s t e p  t h e  p r i n c i p a l  c a n  become a n  e f f e c t i v e  l e a d e r  who is 



a b l e  t o  move t h e  school  o r g a n i z a t i o n  forward. 

I n  t h e i r  c o n c l u s i o n  Kunz and  Hoy (1976) s t a t e  t h a t  " a t  t h e  

s e c o n d a r y  s c h o o l  l e v e l ,  p r i n c i p a l s  who a r e  r e l u c t a n t  t o  i n i t i a t e  

s t r u c t u r e  i n  t h e i r  l e a d e r s h i p  behaviour appear  t o  be a t  a disadvantage 

i n  moving t h e  schoo l  o r g a n i z a t i o n  forwardn (p. 6 1 ) . The p re sen t  s tudy  

concludes t h a t  a t  t h e  elementary s c h o o l  l e v e l  p r i n c i p a l s  who do n o t  

m a i n t a i n  a s t r o n g  l e v e l  o f  Cons ide ra t ion  wi th  a f u n c t i o n a l  l e v e l  of 

I n i t i a t i n g  S t r u c t u r e  i n  t h e i r  l e a d e r s h i p  behaviour  a p p e a r  t o  b e  a t  a 

d i s a d v a n t a g e  i n  e x p a n d i n g  t h e i r  formal a u t h o r i t y  t o  be e f f e c t i v e  i n  

moving t h e i r  s choo l  o r g a n i z a t i o n s  forward. 



APPENDIX A 

L e t t e r  o f  I n t r o d u c t i o n  and Exp lana t ion  t o  P r i n c i p a l s  
Re: D i s t r i b u t i o n  o f  Survey Packages t o  Teachers  . 

March, 1983 

Dear 

My name i s  Ted Danyluk and I am t h e  Admin i s t r a t i ve  A s s i s t a n t  a t  
Mackenzie Elementary. A t  p r e s e n t  I am conduc t ing  a r e s e a r c h  p r o j e c t  
e n t i t l e d  " L e a d e r s h i p  S t y l e s  of Elementary School  P r i n c i p a l s  and t h e  
P r o f e s s i o n a l  Zone of  Acceptance of T e a c h e r s . "  T h i s  r e s e a r c h  p r o j e c t  
i s  i n  p a r t i a l  f u l f i l l m e n t  of  a n  M. Ed. d e g r e e  i n  E d u c a t i o n a l  
A d m i n i s t r a t i o n  a t  S.F.U. It h a s  t h e  a p p r o v a l  o f  t h e  U n i v e r s i t y  
R e s e a r c h  E t h i c s  Review Committee of S.F.U. and t h e  Research Advisory 
Committee of  S. D. #57. 

T h e  p u r p o s e  o f  t h i s  s t u d y  i s  t o  d e t e r m i n e  t h e  r e l a t i o n s h i p  
between t h e  p r o f e s s i o n a l  z o n e  o f  a c c e p t a n c e  o f  e l e m e n t a r y  s c h o o l  
t e a c h e r s  ( t e a c h e r  accep tance  of d e c i s i o n s  made by t h e  p r i n c i p a l )  and 
t h e  l e a d e r s h i p  s t y l e  o f  t h e i r  p r i n c i p a l .  

The s t u d y  r e q u i r e s  a survey  of t e a c h e r s  randomly s e l e c t e d  a c r o s s  
t h e  d i s t r i c t .  S. D. # 5 T t s  C u r r i c u l u m  S u p e r v i s i o n  b r a n c h  h a s  
i d e n t i f i e d  t h e  i n d i v i d u a l s  i n  t h e  sample. Enclosed p l ease  f i n d  t h e  
fol lowing:  

1 )  For your i n t e r e s t  and i n f o r m a t i o n  one copy of  t h e  
m a t e r i a l s  s e n t  t o  t eache r s .  P l ease  do  n o t  r e t u r n  it. 

2)  Packages addressed  t o  i n d i v i d u a l  t e a c h e r s  i n  your school.  
Your co-opera t ion  i s  reques t ed  i n  d i s t r i b u t i n g  t h e  
packages t o  t h e  t eache r s .  

I am a s k i n g  t h e  t e a c h e r s  t o  complete t h e  s u r v e y  forms, s e a l  them 
i n  the  envelope p r o v i d e d  i n  e a c h  o f  t h e i r  p a c k a g e s  and  r e t u r n  t h e  
envelope t o  me v i a  t h e  schoo l  m a i l  by March 18. 
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If you w i s h  a copy  o f  t h e  r e s u l t s ,  p l e a s e  c o m p l e t e  t h e  f o r m  
p r o v i d e d  and r e t u r n  i t  t o  me s e p a r a t e l y  i n  t h e  envelope provided. If 
you have any q u e s t i o n s  r ega rd ing  t h i s  p r o j e c t ,  p l e a s e  c o n t a c t  me a t  
Mackenzie Elementary (562-6962) o r  D r .  John E l l i s  a t  S. F. U. (291 -4348) 
o r  D r .  Iris M c I n t y r e ,  C o - o r d i n a t o r  o f  C u r r i c u l u m  S u p e r v i s i o n  
(564-1511). 

Thank you f o r  your coopera t ion  i n  t h i s  undertaking.  

Yours t r u l y ,  

T. E. Danyluk 
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L e t t e r  o f  Endorsement from School District 857 ( P r i n c e  George) 

SCHOOL DISTRICT #57 (PRINCE GEORGE) 

MEMORANDUM 

P r i n c i p a l s  o f  e lementary s c h o o l s  i n  r e s e a r c h  sample '  
(Ted Danylukls s tudy )  

FR OM : Iris McIntyre 
Coordinator  of  Curriculum Supe rv i s ion  

SUBJECT: RESEARCH PROJECT: REQUEST FOR PARTICIPATION 
(T.  Danyluk) ...................................................................... 

Please  be adv i sed  t h a t  t h e  a t t a c h e d  m a t e r i a l s  h a v e  r e c e i v e d  d i s t r i c t  
a p p r o v a l  f o r  d i s t r i b u t i o n  t o  t h e  t e a c h e r s  i d e n t i f i e d  i n  t h e  survey 
sample. 

Whi l e  p a r t i c i p a t i o n  i n  s u c h  su rveys  is ,  o f  cou r se ,  vo lun ta ry ,  it i s  
hoped t h a t  a l l  persons  r e c e i v i n g  a copy o f  t h e  s u r v e y  w i l l  c o m p l e t e  
and r e t u r n  it. 

P l e a s e  d o  n o t  g i v e  t h e  s u r v e y  t o  a n y  p e r s o n s  o t h e r  t h a n  t h o s e  
i d e n t i f i e d  on t h e  envelopes.  

C o n f i d e n t i a l i t v  o f  r e s u l t s .  The i n v e s t i g a t o r  h a s  g iven  assurance  t h a t  
a l l  s u r v e y s  w i l l  be  s e n t  t o  SFU f o r  key  p u n c h i n g  r e s p o n s e s  a n d  
product ion  o f  d a t a .  The i n v e s t i g a t o r  w i l l  n o t  be a b l e  t o  i d e n t i f y  any 
school  when t h e  d a t a  s h e e t s  a r e  r e tu rned  t o  him f o r  i n t e r p r e t a t i o n .  

If you h a v e  q u e s t i o n s ,  p l e a s e  c a l l  t h e  i n v e s t i g a t o r  Ted Danyluk, 
(562-6962) o r  Iris McIntyre (315).  

IMc / l m  
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L e t t e r  o f  In t roduct ion  and I n s t r u c t i o n s  t o  Teachers 
Re: Completion & Returning of Survey Instruments . 

March, 1983 

Dear 

My name i s  Ted Danyluk and I am the  Administrative Ass i s t an t  a t  
Mackenzie Elementary School. A t  p r e s e n t  I am c o n d u c t i n g  a r e s e a r c h  
p r o j e c t  e n t i t l e d  "Leadersh ip  S t y l e s  of Elementary School P r i n c i p a l s  
and the  Pro fess iona l  Zone of Acceptance o f  Teachers .  " T h i s  r e s e a r c h  
p r o j e c t  is  i n  p a r t i a l  f u l f i l l m e n t  of an M.Ed. degree i n  Educational 
A d m i n i s t r a t i o n  a t  S.F.U. It h a s  t h e  a p p r o v a l  o f  t h e  U n i v e r s i t y  
Research  E t h i c s  Review Committee of S.F.U. and t h e  Research Advisory 
Committee of  S.D. #57. 

The p u r p o s e  of  t h i s  s t u d y  i s  t o  d e t e r m i n e  t h e  r e l a t i o n s h i p  
between t h e  p r o f e s s i o n a l  zone o f  a c c e p t a n c e  o f  e l e m e n t a r y  s c h o o l  
t eachers  ( t e a c h e r  acceptance of dec i s ions  made by t h e i r  p r i n c i p a l )  and 
the  l e a d e r s h i p  s t y l e  of t h e i r  p r inc ipa l .  

The s t u d y  r e q u i r e s  a survey of teachers  randomly s e l e c t e d  a c r o s s  
the  d i s t r i c t .  School D i s t r i c t  #57's Curriculum Supervision branch has  
i d e n t i f i e d  t h e  i n d i v i d u a l s  i n  the  sample, In  being chosen f o r  t h i s  
sample would you please :  

Read t h e  d i r e c t i o n s  f o r  each p a r t  of the  survey and 
complete them as accura te ly  a s  you can. 
Package and s e a l  the  completed survey i n  the  envelope 
provided. Return the  sea led  envelope t o  me v i a  the  
school  m a i l  by March 18. 
Return t h e  numbered card separa te ly  i n  t h e  small envelope 
provided v i a  the  school mail by March 18. This card  will 
a a f f e c t  t h e  c o n f i d e n t i a l i t y  of your completed survey, 
Receipt  of t h i s  card w i l l  only inform me t h a t  your 
completed survey form has been sent .  
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For your  in format ion ,  t h e  survey  i n s t r u m e n t s  h a v e  b e e n  numbered 
accord ing  t o  t h e  school  they were s e n t  to .  This  has  been done because 
they  w i l l  be processed as a school  group and i t  d o e s  n o t  v i o l a t e  t h e  
anonymity o f  your completed survey form. 

If you w i s h  a copy o f  t h e  r e s u l t s ,  p l e a s e  c o m p l e t e  t h e  f o r m  
p r o v i d e d  and r e t u r n  i t  t o  me s e p a r a t e l y  i n  t h e  envelope provided. ' If 
you have any  q u e s t i o n s  r ega rd ing  t h i s  p r o j e c t ,  p l e a s e  c o n t a c t  m e  a t  
Mackenzie Elementary (562-6962) o r  D r .  John E l l i s  a t  S.F. U. (291-4348) 
o r  D r .  I r i s  M c I n t y r e ,  C o - o r d i n a t o r  o f  C u r r i c u l u m  S u p e r v i s i o n  
(564-1511). 

Thank you f o r  your coopera t ion  i n  t h i s  undertaking.  

Yours t r u l y ,  

T. Danyluk 
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Survey Ins t rument  

The fo l l owing  i s  a list of items t h a t  may be used t o  d e s c r i b e  t h e  
behaviour o f  your  p r i n c i p a l .  Each item d e s c r i b e s  a s p e c i f i c  k i n d  of 
b e h a v i o u r ,  b u t  d o e s  n o t  a s k  you t o  j u d g e  w h e t h e r  t h e  behaviour is 
d e s i r a b l e  o r  undes i r ab l e .  This  i s  n o t  a test  o f  a b i l i t y .  It s i m p l y  
a s k s  you t o  d e s c r i b e ,  as a c c u r a t e l y  as you can,  t h e  behaviour of  your 
p r i n c i p a l .  

Note:  The term ngroupn as employed i n  t h e  fo l l owing  items refers 
t o  t he  s choo l  which i s  superv ised  by the  person ( p r i n c i p a l )  descr ibed .  
The te rm *membersn r e fe r s  t o  a l l  t h e  p e o p l e  i n  t h e  school  ( s t a f f )  
which i s  supe rv i sed  by t h e  person ( p r i n c i p a l )  being descr ibed .  

D i r ec t i ons :  

READ each  item c a r e f u l l y .  
THINK abou t  how f r e q u e n t l y  t h e  l e a d e r  ( p r i n c i p a l )  engages 
i n  t h e  behaviour  desc r ibed  by t h e  item. 
DESCRIBE whether  he/she Al) always, B2) o f t e n ,  
C3) o c c a s i o n a l l y ,  D4) seldom, o r  E5) never a c t s  as 
d e s c r i b e d  by t h e  item. 
CIRCLE one o f  t h e  f i v e  r e sponses  fo l lowing  t h e  item t o  
show t h e  answer you have s e l e c t e d .  
P l e a s e  make t h e  b e s t  e s t i m a t e  p o s s i b l e  and p l e a s e  answer 
eve rv  time. 

A1 - Always Never 
B2 - Often Seldom I 

I 

C 3  - Occas iona l ly  Occas iona l ly  I I 
I I 

D4 - Seldom O f  t e n  I 1 1 
E5 - Never Always - 1 I 1 I 

1 1 1 1 1  
1. Does pe r sona l  f a v o u r s  f o r  group members. A1 B2 C 3  D4 E5 

2. Makes h i s / h e r  a t t i t u d e s  c l e a r  t o  t h e  group. A1 B2 C 3  D4 E5 

3. Does l i t t l e  t h i n g s  t o  make i t  p l e a s a n t  t o  A1 B2 C 3  D4 E5 
be a member o f  t h e  group. 

4. Tries o u t  h i s / h e r  i d e a s  w i t h  t h e  group. A l  I32 C 3  D4 E5 

5. Acts as t h e  real  l e a d e r  o f  t h e  group, A l  B2 C 3  D4 E5 
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A1 - Always Never 
B2 - Often Seldom I i 

C 3  - Occasionally Occasionally 1  1 
D4 - Seldom O f  t e n  1 1  1  
E5 - Never Always - 1 1  1 1  

I ' : : I :  
6. Is easy t o  understand. A1 B2 C 3  D4 E5 

7. Rules with an i r o n  hand. A1 B2 C3 D4 E5 

8. Finds time t o  l i s t e n  t o  group members. A1 B2 C 3  D4 E5 

9. C r i t i c i z e s  poor work. A1 B2 C 3  D4 E5 

10. Gives advance no t i ce  of changes. A1 B2 C 3  D4 E5 

11. Speaks i n  a manner not t o  be quest ioned.  A1 B2 C 3  D4 E5 

12. Keeps t o  h imsel f /herse l f .  A1 B2 C3 D4 E5 

13. Looks ou t  f o r  the  personal welfare  of A1 B2 C3 D4 E5 
i n d i v i d u a l  group members. 

14. Assigns group members t o  p a r t i c u l a r  tasks .  A1 B2 C 3  D4 E5 

15. Is the  spokesperson of the  group. A1 B2 C3 D4 E5 

16. Schedules t h e  work t o  be done. A1 B2 C3 D4 E5 

17. Maintains d e f i n i t e  s tandards  of performance. A1 B2 C 3  D4 E5 

18. Refused t o  exp la in  h i s /he r  ac t ions .  A1 B2 C3 D4 E5 

19. Keeps the  group informed. A1 B2 C3 D4 E5 

20. Acts wi thout  consul t ing  t h e  group. A1 B2 C3 D4 E5 

21. Backs up t h e  members i n  t h e i r  a c t i o n s .  A1 B2 C 3  D4 E5 

22. Emphasizes t h e  meeting of deadl ines .  A1 B2 C 3  D4 E5 

23. Trea t s  all groups members a s  h i s /he r  equals .  A1 B2 C 3  D4 E5 

24. Encourages t h e  use of uniform procedures. A1 B2 C 3  D4 E5 



APPENDIX D (Continued) 

A1 - Always Never 
B2 - Often Seldom I I 

C3 - Occas iona l ly  Occasional ly I  I  
D4 - Seldom Of t e n  I 1 1  

I I I 

E5 - Never 1 1 1 1  Always - I I I 

1 1 1 1 1  
25. Gets what he /she  a s k s  f o r  from h i d h e r  A1 B2 C 3  D4 E5 

supe r io r s .  

26. Is w i l l i n g  t o  make changes. A1 B2 C3 D4' E5 

27. Makes sure t h a t  h i s / h e r  p a r t  i n  t h e  A7 B2 C3 D4 E5 
o r g a n i z a t i o n  i s  understood by group members. 

28. Is f r i e n d l y  and approachable.  A7 B2 C3 D4 E5 

29. Asks t h a t  group members fo l low s tandard  A1 B2 C3 D4 E5 
r u l e s  and r e g u l a t i o n s .  

30. F a i l s  t o  t a k e  necessary  ac t ion .  A1 B2 C3 D4 E5 

31. Makes group members f e e l  a t  e a s e  when A1 B2 C3 04 E5 
t a l k i n g  w i t h  them. 

32. Le t s  group members know what is 
expected of  them. 

33. Speaks a s  t h e  r e p r e s e n t a t i v e  of t h e  group. A1 B2 C3 D4 E5 

34. Puts  s u g g e s t i o n s  made by the  group i n t o  A1 B2 C3 D4 E5 
opera ti on. 

35. Sees t o  i t  t h a t  group members are working A1 B2 C3 D4 E5 
up t o  c a p a c i t y .  

36. Le t s  o t h e r  people  t ake  away h i d h e r  
l e a d e r s h i p  i n  t h e  group. 

37. Gets h i d h e r  s u p e r i o r s  t o  a c t  f o r  t h e  A1 B2 C3 D4 E5 
wel fa re  of t h e  group members. 

38. Gets group approva l  i n  impor tan t  m a t t e r s  A1 B2 C3 D4 E5 
before  go ing  ahead. 



A1 - Always 
B2 - Often 
C 3  - Occasionally 
D 4  - Seldom 
E5 - Never 
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Never 
Seldom I 

I 

Occasionally I  I  
Of t e n  I I I 

I I I 

Always - I ! ! !  
t l l l l  

39. Sees t o  i t  t h a t  the  work of group members A1 B2 C3 D4 E5  
is coordinated. 

40. Keeps t h e  group working together  as a team. A1 B2 C 3  D4 E5 

(COPYRIGHT, 1957, by The Ohio S t a t e  Univers i ty)  
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PART ZL 

Below a r e  l i s t e d  d e s c r i p t i o n s  o f  b r o a d  a r e a s  i n  which  your  
p r i n c i p a l  may make s p e c i f i c  u n i l a t e r a l  dec i s ions .  Each i tem d e s c r i b e s  
a  b r o a d  a r e a ,  b u t  d o e s  n o t  a s k  you t o  j u d g e  w h e t h e r  a  s p e c i f i c  
d e c i s i o n  w i t h i n  t h i s  a r e a  is  d e s i r a b l e  o r  undes i rab le .  Th i s  i s  n o t  a 
test of a b i l i t y .  There a r e  no r i g h t  o r  wrong answers. It simply asks 
you t o  d e s c r i b e ,  as  a c c u r a t e l y  a s  you c a n ,  knowing y o u r  p r i n c i p a l ' s  
methods and  areas o f  e x p e r t i s e ,  e t c . ,  y o u r  p r o b a b l e  f r e q u e n c y  of  
compliance w i t h  t h e  dec i s ion .  

D i rec t ions  : 

a )  READ e a c h  item c a r e f u l l y .  
b )  THINK a b o u t  how f r e q u e n t l y  you would comply w i t h  a 

d e c i s i o n  i n  t h e  a r e a  descr ibed.  
c )  Decide whether  you would comply Al) always, B2) o f t e n ,  

C3) Occas iona l ly ,  D4) seldom o r  E5)  never.  
d )  CIRCLE t h e  a p p r o p r i a t e  response  t o  t h e  r i g h t  of each  

i t e m  . 
e )  ANSWER ALL QUESTIONS i n  a manner you f e e l  most a c c u r a t e l y  

d e s c r i b e s  your probable behaviour.  

A1 - Always 
B2 - Often 
C 3  - Occas iona l ly  
D4 - Seldom 
E5 - Never 

Your p r i n c i p a l  has  made a 
s p e c i f i c  p o l i c y  d e c i s i o n s  
with each of t h e  fo l lowing  
a r e a s  : 

I would comply with t h e  dec is ion:  

Never 
Seldom I  

Occasional ly I  I 
of t e n  I 1 1  

Always - 1 1 1 1  
1 1 1 1 1  

1. The change and m o d i f i c a t i o n  of  e x i s t i n g  A1 B2 C 3  04 E5 
c u r r i c u l a .  

2. The e v a l u a t i o n  o f  succes s  o f  t h e  
i n s t r u c t i o n a l  program. 

3. The methods of conduct ing  p a r e n t  conferences.  A1 B2 C 3  D4 E5 
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- Always 
- Often 
- Occas iona l ly  
- Seldom - Never 

Never 
Seldom I I 

Occas iona l ly  I I 
I I 

O f  t e n  l l I 

The s e l e c t i o n  of  s u p p l i e s  and equipment A1 B2 C3 D4 E5 
r e l a t e d  t o  s p e c i f i c  course work. 

The methods t o  be used t o  d i s c i p l i n e  
s t u d e n t s  i n  t h e  clasSroom. 

The e v a l u a t i o n  o f  t h e  succes s  o f  
i n d i v i d u a l  s u b j e c t  a r ea s .  

The deg ree  of  s t u d e n t  p ro f i c i ency  needed A1 B2 C3 D4 E5 
t o  p a s s  each grade  and s u b j e c t .  

The de t e rmina t ion  o f  time a l l o t m e n t s  f o r  A1 B2 C3 D4 E5 
remedia l  he lp .  

The grouping o f  s t u d e n t s  f o r  classes. A1 B2 C3 D4 E5 

10. The de t e rmina t ion  of  s p e c i f i c  cou r se  conten t .  A1 B2 C3 D4 E5 

11. The e v a l u a t i o n  o f  t h e  succes s  o f  t h e  A1 I32 C3 D4 E5 
curr iculum. 

12. The implementat ion o f  new cur r icu lum A1 B2 C3 D4 E5 
o f f e r i n g s .  

13. The methods t o  be used f o r  e v a l u a t i o n  o f  A1 B2 C3 D4 E5 
p u p i l  p rogress .  

14. The r u l e s  governing d e s i r a b l e  methods and A1 B2 C3 D4 E5 
t echn iques  w i t h i n  t h e  classroom. 

15. The n a t u r e  and e x t e n t  of i n - se rv i ce  
e d u c a t i o n a l  requirements .  

(COPYRIGHT 1973, Daniel  W. Kunz) 
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Letter of Reminder t o  Teachers Who Had Not Submitted 

Or ig ina l  Survey Instrument  

Dear 

I n  e a r l y  March you were s e n t  a survey ins t rument  which formd t h e  
b a s i s  of  my r e s e a r c h  p r o j e c t  e n t i t l e d  "Leadership S t y l e s  of  Elementary 
S c h o o l  P r i n c i p a l s  a n d  t h e  P r o f e s s i o n a l  Zone o f  Acceptance  o f  
Teachers . "  T h i s  r e s e a r c h  p r o j e c t  i s  i n  p a r t i a l  f u l f i l l m e n t  o f  a n  
M. Ed. degree  i n  Educat iona l  Administrat ion a t  S.F. U. 

To be a b l e  t o  p roces s  t he  survey  in s t rumen t s  from each s c h o o l ,  a 
minimum o f  f i v e  are requi red .  The r a t e  of r e t u r n  from each school  has 
been e x c e l l e n t  and the  completed s u r v e y s  a r e  r e a d y  t o  be p r o c e s s e d .  
However, f o r  you t o  be a b l e  t o  have a completed survey inc luded  i n  t h e  
process ing ,  I have provided you wi th  a second package. In  c o m p l e t i n g  
t h e  ins t rument  would you p lease :  

1 )  Read t h e  d i r e c t i o n s  f o r  each p a r t  of t h e  survey and 
complete them a s  a c c u r a t e l y  a s  you can. 

2) Package and s e a l  t h e  completed survey i n  t h e  envelope 
provided. Return the  sea l ed  envelope t o  me v i a  t h e  
schoo l  mail by Apr i l  29. 

3 )  Return t h e  numbered card s e p a r a t e l y  i n  t h e  small envelope 
provided v i a  t h e  school  mail  by A p r i l  29. This ca rd  w i l l  
n o t  a f f e c t  t h e  c o n f i d e n t i a l i t y  of your completed survey. 
Rece ip t  of t h i s  ca rd  w i l l  on ly  inform me t h a t  your  
completed survey  form has been sen t .  

For  y o u r  i n f o r m a t i o n ,  t h e  survey in s t rumen t s  have been numbered 
according t o  t h e  school  t h a t  they  were s e n t  t o .  T h i s  h a s  been  done 
b e c a u s e  t h e y  w i l l  b e  p r o c e s s e d  as a s c h o o l  g r o u p  and i t  d o e s  not  
v i o l a t e  t h e  anonymity o f  your completed survey  form. 



APPENDIX E (Continued ) 

If you w i s h  a copy  of t h e  r e s u l t s ,  p l e a s e  c o m p l e t e  t h e  f o r m  
p r o v i d e d  and r e t u r n  i t  t o  me s e p a r a t e l y  i n  t h e  envelope provided. If 
you h a v e  a n y  q u e s t i o n s  r e g a r d i n g  t h i s  p r o j e c t ,  p l e a s e  c a l l  me a t  
Mackenzie Elementary (562-6962) o r  D r .  John E l l i s  a t  S.F. U. (291-4348) 
o r  D r .  Ir is M c I n t y r e ,  C o - o r d i n a t o r  o f  C u r r i c u l u m  S u p e r v i s i o n  
(564-1511). 

Thank you f o r  your coopera t ion  i n  t h i s  under tak ing .  

Yours t r u l y ,  

T. Danyluk 

P. S.. If you have a l r e a d y  comple t ed  and  r e t u r n e d  t h e  f i r s t  s u r v e y  
package, p l e a s e  d i s r e g a r d  t h i s  l e t t e r .  
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