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ABSTRACT
In Peru; where English has no official status, English is
taught/learned as a foreign language (EFL). English is taught at
many post-secondary institutés in Peru. Thelmotives thét \
Peruvian students have for learning Ené&ish HEGQ not been
previously investigated empirically.
The main purpose of the present study was to investigate

the needs and reasons that Peruvian learners have for learning

English in the English program at Pontificia Universidad

Catdlica del Peru, filial Trujillo (PUCPT), in Trujillo.

Previous research which identified categories of "instrumental"
and "integrative" motivations were helpful;.in addition, the
concept of “devglopmental“ motiv;tion proved necessary in
expiaining Peruvian students' needs‘for English. |

The sample consisted oEP260 students who were learnihg
English at the EFL program of PUCPT in January, 13983. Students
were asked to complete a guestionnaire written in Spanish by the
aﬁthor. Pregentation of data takes the form of summary tables.
and cross-tabulation tables. h

Results suggést that students in this study Vview Englishras
necessary and valuable primarily for educational and
occupational purposes in Peru (instrumental purposes). The EFL
curricéyum at PUCPT, based on a British-oriented audio-visual.
method-text, may not meet the needs of many learneré. This study

recommends that further research be conducted in Peru to

investigate the amount and nature of careers and jobs in which”
. !
s . !
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knowledge of English is valuable and necessary, so that

-appropriate EFL curricula may be designed.

o
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‘1. Introduction | R £
For Peruv1an students, Engllsh is leafhedhas a foreign
language. The teaching- of - Engllsh in schools has been affected.
by changes of\governmen; and changes of politital. ideals.’

- However, there hat always been a_considerable demand for
learninngnglish'in/Pe;u,at pfivate English institutes. While
students who are willing to }egister for their English studies
at prlvate institutes are assumed to be hlghly motivated, it is -
not clear prec1sely why they want to learn Engh/sh there is no
empirical research which-reports students' reasons for learning
'English as a foreign language in Peru.’.. E ‘

The first chapter of the present study pgouides the genefaié
background concerning English instruction'in é%:u which has ¢
undergone changes during the past fifteen years. This chapter 3
discusses some*ideologicaljgnd'philosophical trends affecting
‘the planning of English curticulum for high'schoolst It also
'outlines the statement of the problem, purposes and iimitations
.of the study. #

Chapter 2 prouides a review of literature pertinent to this
study. It discusses how conditions of learning English as a
second language (ESL) differ from learning English as a foreign
lanouage (EFL). Previous studies reveal that learners of ESLand

EFL have different needs and reasons for learning English, and

live in different settings in which learners have different



language experiences. In Peru, English is learned as a foreign
language. The reasons or needs that Peruvian adults might have

for learning English are not clear yet since there have been no

previous empirical studies carried out in Peru in this field of

research. . T
{ .

Ax: Chapter 3 outlines the research design and procedures. It

) “‘\‘\ T “"1 . . . . . 7
also provides a description of the English curricula offered to

students in this study, anéxresults of informal interviews with
English teachers.

Ché;ter 4 reports the results of the gquestionnaire which
students of this Study were asked to fill out. Analysis of the
results and exploration of the relatiohship among the main
findings are provided in chapter 5. Chapter 6; which is the
concluding chapter, summarizes the mainlfihdinés and offers

suggestions for further research.




English Instruction in Peru

Background

The official language of Peru, the language used in
government and legal matters, is Castillian (Spanisﬁ).
Castillian is also the exclusive language of instruction in
e&ery public school, even where Peruvian aboriginal languages
rsuch as Quechua and Aymara are spoken by the Indians in the
highland and jungle of the country.

With regard to foreign languages, Weil, Black, Blustein,
McMorris, Munson, éndigbwnsend (1972) state that English is the
most popular and widespread among French, Italian, and other
foreign languages in Peru. The availability of English language
publications, movies, and many Anglo-American products stimulate
interest in learning the language. Weil et al also pbint out
that for people in Peru "knowledge of a language is seen'as the
mark of a cultured @ﬁg,educated person" (p.. 72).

Foreign lanquage study is mandatory for high school
stgdents in Peru. Students can choose among English, French,
Italian, German, and other foreign languages. English is usually
their first choice. In fact, due to the lack of qualifiedA

foreign-languages teachers and the unavailability of foreign

language textbooks, most public schools can only offer English.

/ .



Conrad and Fishman (1977) are of the opinion that:

Much of the interest in teaching English in secondary
schools in Peru and other Latin American countries is
prompted by the importance of English at the tertiary
level (college/university) as a library language as well"
as the language medium through which a great deal of

tertiary level udy takes place (p. 25).
. <

English Instruction a} the Secondary Level

Political ideals affecting English instruction L

e . {

During the period from 1968 to 1980, fhe English éurriculum
in bgruvian schools underwenthhanges due to the inconsistent
political situation in Peru.fﬁben a new government took over
administration, there was usually a‘complete transformation of

the educational system.

.

In 1967, Presidernt Ferpando Belaunde in his annual message
to the nation elaporéféﬁxon "the ideals of Peruvian education"
and listed them in the following segquence:

-The humanistic ideal: Man is an end in himself and as

such he should seek his own goals while respecting

other's freedom to do likewise.

-The Christian i1deal: Man has, because of Christ's
dignity, a transcendent destiny and his ultimate end is
union with God. o

-The democratic ideal: All men should participate in the
forging of collective decisions.

-The nationalistic ideal: All Peruvians should acquire a e
positive national consciousness, a capacity for work and
service oriented to national development along with’g///’
dedication to world peace, mutual-solidarity and .
international cooperation.' ‘

'

The Peruvian model of innovation: The reform of basic education.




when a military coup took over administration from Belaunde
in 1968, the new Peruvian military president announced that a
complete transformation of the educatiénal systém was essential
to the success of the revolution, The military's educational
reform criticized the former educational system mainly for
growing 'illiteracy, disconnectedness from reality, lack bf
Peruvian sgirit, intellectualism, memorization, academicizing
tendency, and bl..u'eaucrat:ism.»2

The Peruvian military's ideology stressed the humanistic,
nationalistic, and participatory values of education. It was
éfgued that there would have to be radic;l change in attitudes
and values, a transformation which could only be brought about
through “cohscientization.“ *"In fact, during the administratioﬁ
of the’military government, with its strong’promotion of
national consciousness, the teaching of a foreign language
(especially English) was perceivéd as an alienating action.
English was changed from a compulsory subject to an optional one
in échool curricula and new English textbooks werg produced by

if?irﬁviah authors. |

The belief that learning English was an action of

alienation was popular during the 70's. This belief might have

‘(cont‘aﬁ Paris: The Unesco Press. 1976, p. 16.

¢ Commission of the Educational Reform in Peru: Informe general,
Lima: MINEDUC, 1970, p.%15 - 21,

3 "Conscientization” refers to learning to perceive social,
political, and economic contradictions and to take action
against the oppressive elements of reality and is a term colned
by the Brazilian educator Paulo Freire (1970).

E ]



"been partly based on a 1968 conflict between Peru and phe United
States. During the 60'&, there was a conflict between Peru and
the Internatidﬁal Petroleum Company (IPC), a subsidiary of
Standard 0il of New Jersey. This American-owned'cempany Bad
exploited the oil fields of La Brea and Parifas on Peru's
northern coast for many years s The conflict conce;ned the
disappearance from the Peruvian 0il Agreemenf Act of a page
which stipulated prices of crude oil (prlces which were Wft to

the liking of the IPC).® The coup d'eétat by a military junta in

Peru 1in Oceober, 1968, was largely due to tbis conflict. The new
military president declared: "Foreign interests, the oligarchy,
and the decrepit politicians are considered as anti-pa;riots."_S

The military government limited Peruvian's relationship
wieh the United States, and also expelled the United States'
military missions from Peru. Einudi (1576), an expert on Latin
American politics, reported that many Peruvian officers had come
to believe that ehe United States, in alliance with Peru's
oligarchy, favoured Peru's continuing in a state of
underdevelopment.

.The Peruvian state, under the military regime, became a
virtual monopolist of export marketing. There was also a notable

- - v e e e e o

® For more details, see J.M.Caballero, From Belaunde to
Belaunde: Peru's military experiment in third- roadism . -
Cambridge: University of Cambridge, 1981, ,

* See A. Zimmermann. El plan inca: Objetivo revolucion peruana.
Lima: Imprenta Oficial El Peruano. 1974,

® Translation by author from a speech given by Pre51dent Velasco
at Talara, October, 1969. Lima: Oficina Nacional de Informac1on



shift from direct to imdirect foreign'capital and technology imf:“

favour of Japanese and European (Western ané Easﬁern) sources.

There was very little finanqial support from the military
government for foréign languége programmes in public sch001§ and
state ﬁniversities. More attention and interest were given to
the instruction of the Peruvian aborigiﬁal language, Quechué, as
the second natio \languagei'since’Spaﬁfép was the sole
official language under previous gévernmenfs.

Reéearchers on languéges in Peru Sﬁgerved that it was
‘difficult to establish Quechua in school curricula due to a lack
of Quechua teachers, a lack of textbooks in Quechua,.very few
reference material wrftten in Quechua, aﬁd above all, there was
no standard Quechua dialect which to_teach in schools since
there are great geographically-based dialectal differences in
Peru. In summary, the impleméntatzon of Quechua as the second
natiénel ianguage in Peru was unéuccessful (Yabar, 1978; Zierer,
1977) . ‘

The military government inuPerﬁ called a presidential
ele;tion in 1980. President Belaunde was re-elected by the
people of Peru. Statements of educatiénal ideals are now the
Samé as those which Belaunde has made in the past. That. is,
educational goal¢.are to be based on humanistic, Christian,
nationalistic, and democratic ideals necessary for planning the
development of the couritry. English instruction is now
'‘considered compulsory for the completion of secondary level in

many private and public schools in Peru.

o g




Changes in English Curriculum

On March 21, 1972, the Peruvian Military Government

approved the General Law of Education 19326, and stated that the

‘Jforeigﬁ*languages study) at the secondary level should aid the

pupil to:
1. develop skills of communication through the
dialogue, _
2. develop solidarity and companionship,
. develop national con§c1ousness, to become a good
citizen,

4. grow phy51cally, intellectually, socially, and
~emotionally in such a way that the pupil contributes
to raising the health, recreational, and living
standards of the community and the country.

The general objectives of the English curriculum for high

schools were:

1. to enable pupils to understand and speak English ,
according to their proficiency level,

2. to develop in pupils interest in learning English
when finishing high school.®

The specific objectives were:

1. to enable pupils to understand speech at normal
speed,
2. to enable pupils to speak English in different

7 Translétlon by author from Resolucidn Ministerial de Programas

plan/curriculum[agsign for academic courses of study (including -

Adaptados en la Educacidn Secundaria: Anexo de Acciones de
2¢ Orientacion y Bienestar del Educando, 1975.

® Translation by author from Programas Adaptados ,para Educac1on
Secundaria en cuanto a Idiomas Extranjeros: Ingles; decreed in

July, 1975, by common Tagreement of General Law of Education (Ley

General de Educacidn) 19326 and Decreed Law #Decreto Ley) 1902,
Art. 7. “

>



situations,

3. to enable pupils to read comprehensively,

4. to enable pupils to express themselves in written
forms., ?

The suggested teaching method fof*English during the
Military Government in Peru was the Auéf&:;ingual/visual method,
and the general assumptions of the method were explicitly stated
in the General Law of Education: |

1. languages  are dlfferent
2. language is essent;ally speech, and speech is
basically communication by sounds,

3. language is a system of extremely well-learned

habitual responses (habit formation),
4. teach the language, not about the language,'(no
grammar-translation method),

5. the best model to imitate is the native speaker or

- someone with near-native accent.'?
Teaching aids and other instructional materials were to b

audio-visual as well; pictuigs, flashcards, flannelboard, tapgks

Ve

and tape recorders, teleQ?E?ons, film projectors, and othef
audio-visual aids were’ to be employed.

Because of the high cost of some audio-visual aids, many
.public high schools in Peru could not provide tapé recorders,
televisions or film projectors. Furthermbre, not all teachers of
English in schools were specialized in English, nor in English
as a foreign language. Some English teachers did not Have a good
command of the language; some other English teachers who were
éccustomed to use the traditional grammar-translation_methdd did
not know how to use the audio-lingual/visual method and

technigyues appropriately. With regard to teacher training,




-

Zierer (1974) claims that there were 'very few pfograms Qf
specializing second/foreign languages teaching in Peru' (p. 76).
In 1981, a new democratic government was establishsd in
Peru, and the Ministry sf Education has made new statements
~about the instruction of foreign languages in high schools:

Learning a forelgn language in high schools is relevant
to the pupil's professional development and to the
development of the country for the following reasons:
1. to have better access to sources of 1nformat10n, )
2. to have better chances to help students in their .
academic work and improve chances of finding jobs,
3. to broaden the cultural horizon of the pupil; that
is, knowing a foreign language, the pupil will be
able to interact with foreign cultures other than
his/her own,
4. to facilitate understanding of the pupil’ 's mother
tongue, because learning a foreign/second language
"will help the pupll to make . contrasts between the

two languages !

The new Engllsh curriculum for high schools in Peru (1983)

points out that the aims or objectives of the former English
curriculum: "to enable puplls to master the four basic skills in
second/foreign language learning: understanding, speaklng,
reading.andrariting" were unsuccessful in Peru, for the
following reasons:

) 1. In Peru, only a minority of people have
‘ opportusfties to speak a foreign language.

2. Generally, a foreign language is used only for
comprehending readings in specific study areas

‘ outside of the high school environment.

3. The number of pupils enrolllng in each class in
public high schools (50 to 60) is not appropriate
for foreig? language learning, since successful
learning of a foreign language reguires individual
or small group instruction.

"' Translation by author from Programa Curricular de 1dioma
Extranjero: Ingles, 19 Ministerio de Educacion: Direccidn
General de Educacidn ecundaria.

10



4. Two or three hours of forelgn language instruction
per week in high schools is not appropriate for
mastering the four basic language skills -
(understanding/ speaking/reading/writing).

5., Many foreign-language teachers in Peru cannot speak

: or orally communicate well in the foreign language
‘because of lack of chances to contact native
speakers and ‘practise the foreign language. '3

_For the reasons given above, the general objectives of the
English curriculum for high schools in Peru are planned to give
priority to the teaching of reading. The objectives are:

1. .to enable pupils to master reading skills’ through
comprehension of readings within the limits of

pupils' knowledge of grammatical structures and S8
vocabulary,
to emphasize the teaching of vocabulary, -

w N
L] L]

to enable pupils to exercise grammar and vocabulary
through readings assigned in class or outside class
(independent/individual reading),
4., to enable pupils to speak and understand English
using basic and simple structures. '3 ,

1t is suggested that reading materials be simple in
vocabulary and structure in general. Text is divided into short

%

stories, each preceded by a list of words to be taught through  .*.
lexical and grammatical context, translation, and appropriate .
activitlies. After a certain vocabulary level is reached,
supplementary readings in the form of stories or simplified
novels are introduced in order to enable pupils to consolidate

vocabulary. The Curricular Program gives the following

example:'?®

'z I1bid., 1983.
'* 1bid., 1983.

s
o

"% Ibid., 1983.

11
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TOPIC: "Attractive places for tourists visiting
"Peru."
(Lugares de interes turlstico en el Peru )

SPECIFIC OBJECTIVES: At the end of the lesson the
pupils will be able to: .
a. read with.comprehension 51mple passages which
ontain description, explanation/instruction
ut attractive places for tourists visiting
Peru
b. formulate and respond to questions (whether
~orally or written) on attractive places for
tourists visiting Peru

-

READING (a short passage):
"Pisac is a lovely village in the Valle Sagrado
of the Incas. It is on the Urubamba River. To:
get to Pisac you have to cross a bridge over the
river. There is an attractive square and 1t has
very big trees. On Sundays there is also a
famous and colorful market and people from other
villages come to visit it. They also sell their
ruins on a mountain and from there you can
admire the valley below. However, from the
valley you can't see the ruins.”

LEXICAL CONTENT:

Nouns: river, mountain, hill, valley,

field, ruins, crops, road, monument,

mine, coast, desert, jungle, oasis.

Verbs: visit, admire, climb, enjoy.

Conjunctions: however.

GRAMMATICAL CONTENT:

a. Review and explain the use of THERE IS/THERE ARE
related to geographical places.
Example: There is a river near the village.

b. Review and explain the use of PRESENT TENSE.

c. Introduce the use of HOWEVER.
Example: You can visit the jungle, however it is
not safe to do it alone.

SUGGESTED ACTIVITIES
a. Read the passage carefully y//ZS
b. Fill the blank the following sentences:
a. Pisac 15 @ village..iuieeeesenooesosasosnnooass
D. The market 1S....0ctittecnecensoscsorssananses
c. Choose the ccrrect answer:
You can admire the valley from....eceeveeecenans
a. a famous and colorful market. '

12



b. the ruins on the mountain.-
c. on the Urubamba River,
It igs on the Urubamba River.
IT refers to: ’ .
" (a) Valle Sagrado (b) Pisac (c) Incas
They also sell their products.
THEY refers to:
(a) Village (b) People (c) Market

This example shows the fortus of EFL instruction in Peruvian high
schools at present: reading in English, with content about or,

familiar to Peruvian students.

English Instruction outside School

Instruction in English is wsually mandatory at the
univgrsity level in Peru, e§R§éially for those students who are
majoring in écience programs~sﬁch as, medicine, engineering,
biology, physics, or chemistry. Zieref’€?974) points out that
for university students in Peru, Engf}sh is reqﬁired for
comprehending scientific reports and books which are usually
written only in Enélish without translation iﬁto Spanish.

In recent years, for many scilence progfams at differéent
universities 1in Peruu(e.g. The National Agricultural University
at la Molina in_Lima, University of San Marcos in Lima,
University of San Martin in Tarapoto, the National University of
. Trujillo in Trujillo, the Pontifical Catholic University of Peru
in Lima and in Trujillo), English for Specific Purposes (ESP)
materials have been used. University students are required to
have;&ibasic knowledge of English grammar in order to be v

eligible to take ESP courses such as: "English for General

13



5
Science", "EngliSh for Engineering", "English for Medicine",

-

"English for Technology", "English for Agriculture", and so
forth.

Besides the instruction in Engiish in high schools and
universities, there are specialized iﬁstitutes which offer
intensive courses of English fof thosé Peruvian students who

L]

wan? to gain better or advanced proficiency in EninQE;VSome
institutes like this are the Cent;r of Languages at Pontifical
Catholic University of Peru in Lima and in Trujillo, the .
American Cultural Center in many cities of Peru, the British

Council Institute in Lima, the Canadian Institutef‘and so forth.

Statement of the Problem

Several authors have carried out previous studies in the
area Qf teaching Englih in Peru (for example: Conrad and
Fishman, 1977; Paulston, 1974; Rees, 1970; and Zierer, 1974,
1976). These authors have focused their studies mogstly on the
availability of English materials and their application in
schcols in Peru. So far, there have been no empirical studies
about Peruvian students' needs or reasons for learning English
“in Peru,. ‘ ! ‘ :

Despi;e changesAin political ideologies which have affected
the teaching of English in public schools in Peru in the last
decade, university students and adults are still eager to learn

English. Adults who wish to gain advanced profisiency in English

14



.usually go to specilized institutgs in which intensive English
courses are offered.

One of these specialized ingtitut;s where English is
offered as non-credit course is the Centre éf Languages at

Pontificia Universidad Catdlica del Pérﬁ, filial Trujillo

(PUCPT) in Trujillo City. English courses at PUCPT have been

offered to the community since 1977. The number of new students

enrolled in this program is increasing each year.'®

English studénts at PUCPT have to péy for their English

;sfudies. Stﬁéents who are willing to register and pay for their

English studies may be assumed to be highly motivated. The -

present study is congerned with determining what ﬁotives

learners at PUCPT hav%ﬂﬁor learning English, and also with

determining whether the English curriculum existing at PUCPT is

éppropriate to the learners' reasons for learning English.

Purposes of the Study

N

The-present study 1is exploratory; The first purpose is to
describe in a broad sense the English curricula offered at
PUCPT: its objectives, syllabuses, and teaching methods.
Information about activities in cless and intructional materials
used in the EFL program are also provided.

The second purpose of this study is to ascertain
characteristics of the learners at PUCPT through a

'5 More details are provided in chapter 3.
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t
questionnair?& personal data: séx, age, natioﬁality}Jhbthgr
tongue, other languages known Besides Spanish and English,T 
educational attainment, and occupation; students' perceptions of ® )

their second language abilities (listening, understandiﬁg,
reading , and writing); students' preference»for emphasis in
teaching; students' reasons for learning English, and their
pos%ﬁbilities for practisiqg English out of English cl§ss.
Through this questionnaire, English students at PUCPT had the
opportunity to give opiniéns regarding their English studies.
Particular emphasis is given to the guestions about students'
preferences for the English class, and students' reasons for
learning English. |

The third purpose of this study is to detarmine if the
'English curricula described in the first part of'thé study is

L)

indeed appropriate to>these particular specified learners and
their reasons for learning English. It might be assumed that
students who have come to learn English with specific reasons

would have specific preference for class activities, teaching

method, or textbooks in their English studies.

Limitations of the Study

The study’intends to examine the foreign language learning
of a defined population: adult native Spanish speakers learning °*
"English in a non-English speaking environment who are not

exposed to English eutside the classroom. As such, the findings
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will pertain to similar populations learning foreign languages;
The study is_exploratory.'A‘queStionnaire was used as the
most suitable data-gathering instrument, since what was sought

was to obtain a great deal of information about learners and

\‘\) their English studies in Trujillo, Peru, in order to establish

—

NS

statistically significant trends. The gquestionnaire was written
both in English and Spanish. It was designed by the author who
took into account the demographic and sociolinguistic
environment of Trujillo. |

The majority of data fof this’study was gathered by the
author in Trujillo, Peru, in December, 1982, and January, 1983.
Other relevant information was sent later by mail from Peru to
Canada.

This study explores motivation of a sample of EFL learners
in Peru and is a first step in the investigation of effective
means for éeaching foreign languages in Peru. Future
investigations with large samples of Peruvian English learners

would be ugeful.

Summary .

This chapter has provided the general background concerning
English instruction in Peru. During the past fifteen years, Peru

has undergone changes in government which have caused

Ve s o . . :
transformations of the political, social, ecomomic and

\ _
educattonal systems. Due to changes of government, different

¢

<>
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ideological and philosophical trends have been introduced in
gchool curricuia aﬁgectin;\English instruction. |

Despite changes of government and éhahges in English
instruction in schools curriculsa, Peruvian\students have always
-shown interest in enrolling in intensive English courses at

_post-secondary institutes. The gquestion of what are learners'’

reasons for studying English in Peru has been raised in thig_

chapter.

The present study focuses its attention on the English

pfogram at Pontificia Universidad Catdlica del Peru, filial
Trujillo (PUCPT). This program offers intehsive English courses
to Peruvian adults who want to gain advanced proficiency iny¢
English.

This study is exploratory. ;f has three purposes:

description of the English curricula at PUCPT, information about

AN
.

English students in the program with emphasis on stddentsﬁ needs
and reasons for learning English, and the appropriateness of the
English curricula with regard to students' reasons and needs for

'English.
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) English.as a Foreign Lénguage

The following chapter provides a review of literatﬁre
pertinent to this study. It intends to glarify tﬂg distinction
between English as a second language (éSL) and English'as a
foreignllanguage (EFL), as well as the social and pychological
factors affecting ESL and EFL learners. A review of curriculum
design ba%bw on needs analysis is_alsordiécussed in this

chapter.

ESL and EFL . ' (/

Definition of Terms ‘E

In the-past, the terms "English as a second language" (ESL)
and "English as a foreign l\nguage"'(EFL) have been used by
aiﬁierent authors without being explicitly differentiatea (see
fortexample: Fries, 1945;ﬁLado} 1957; Paulston, 1972; Prator,
1872; andriierer, 1974). These authors approached the study of
English mainly as a discipline of linguistics, éBd believed
therefore, that sthe principles of teaching a language were
generally applicable to the teaching of English to ali
‘non-English speakers. Nowadays, the study of Engliéh is related

to other disciplines apart from linguistics, such as sociology



;- énd psychology, which ﬁake into account that learners‘of.English
‘hgve different native language baCkgfounds, as well as cultures,
and live in different socio-economic environments. The following
prov1des definitions of ESL and EFL in order to determine which

are the specific differences existing between learners who are
L

learning English as a second language and those who have English
as a foreign language.

In 1962, A.;Marckwardt made a careful distincton'beﬁween 3
English as a second language and English as a foreign language

at the Annual Convention of the Modern Language Association: g
EFL means English is taught as a school subject or on an
adult level solely for the purpose of giving the -student
a foreign language competence which he may use in one of
several ways -to read literature, to read technical
work, to listen to the radio, to understand dialogue in
the movies, to use the language for communication
possibly w1th transient English or Americans...When the
term ESL is used, the reference is usually to a
situation where English becomes a language of
instruction in schools as in the Philippines, or lingua
franca between speakers of widely diverse languages in
India (p. 3). , -

Stratton (1977) also made the distinction with:

English is taught as second language 1n countries where
it is the mother tongue of very few or none of the
indigeneous people, but has the status of an official
language and is the language of the government , higher
courts, press, etc. (p. 137).

and also:

English is taught as a foreign language in countries
where 1t has no official status and normally serves no -
publlc functions (p. 138) v T T

T

In an Engl1sh-speaking_Egﬁnt:y4’there are ‘people who use
English as a second language and others who use Eng%ish as a
& .
foreign language. Alptekin (1982) notes the former involves
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‘non- -English-speaking immigrants or m1nor1t1es who are permanent
residents; the lat;er involves foreign student54 dlplomats,l
scientists, and visitors whose re51dence ;; the English-speaking
environment. is most probably temporary.-

The following presents some of the social and psychological
factors which might affect learners of English as evseCOnd
langua and learners of English as a foreign language in order
to glarify the distinction between learning ESL amd EFL. Once
clarifigation of diffe;ences in ESL and EFL is made, a review of
llterature about needs analy51s in language learning, espec1ally

7

in English instruction, is presented.

Social and Psychological Factors Affecting the Learning of ESL

and EFL

<@ e

Numeroms researchers notice the influence on lanéﬁage
learning of eocial and psychological factors (e.g. Fishman,
1972; Gardner and Lambert, 1972; Halliday, 1970 Schumann,
1976). These authors provide definitions and models from\
socio-psychological views which help to reveal that *learners of
ESL and EFL have different expectations for %nglish, differeni
motivational orientations towards{English, and live in different
environments or settings in which learners might have different
language experiences.

Learne;s of ESL normally live in communities where they

have many opportunities for contact with native English
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,%peakers, and regqular attendance at'social and cultural
fdnctions may maintain and even improve their language skills
(providing Qhat Stern and Cummins, 1981, call a "supportive"”
language environment). Gafdner, Smythe, Cléhent, and Gilskman
(1976) opsefve that the relative frequehcy of opportunities to
engage in communicatioh with speakers of a target languagé would
presumably be much greater in a second language than in a
foreign context of learning.

| In the school environment the ESL learner is uéﬁally
surrounded‘by the targét language; besides having English as a
subject, he/she might have other school sﬁbjecfs taught in
~=eEg¥ish as well. On the cher‘hand, the EFL learner's only
regular.cohtaét with English might bé in the English language
class, and he/she migﬁt not have\other subjects taught in
E;glish at school. Because of this restricted contact, Stratton
(1977) argues that EFL learners gain less linguistic and
commﬁnicative competeﬁce than ESL learners.

With regérd to the teaching of English in foreign
éountries, Fishman (1977) notes a positive correlation between a
foreign people's enthusiasm for learning English ana their
ori:ntations in modernization. Fishman states that the spread of
English in Third World settings can be expected to continﬁé with
"politically low-keyed Anglo-American domination" in the field

of technology (1977, p. 308). In other words, technology might

provide the grounds for a cultural and ideoiogical neutrality on °

which the acquisition and use of English could be easily

22
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promoted. Fishman's view has been critiqued by Alptekin (1982)
who points out that technology is the crucial medium through
which cultural and idedlogidal domihance are affected in the
Westernization process in Third World settings. Schiller (1976)
and Alptekin (1982) believe thét teéhnology is usually
manipulated for political, social, and economic reasons laden
with norms and values reflecting the ideological constraints and
cultural'prlorltles of the. Anglo-American world. Alptekln
believes also that learners of English in foreign language
settings will fail to reach a réasohable degree of competence in
the target:language if the teaching'materials ére not épproachea
properly. He then suggests that productlon of materials should
focus on real and immediate needs of learners (p. 61).

In 1959, Garéﬁig and Lambert conducted a study of -
socio-psychologicafQ%qctors in second language learning in
Montreal. Subjegts in this study were English-sgeaking high
school students wﬁo were studying French as a second language,
Students were examined for language learning ap;itude and verbal
intelligence as well as for attitudes towards the French
community and intensity of motivation to learn French. This
study found there were two independent faétors associated with
attitudes and achie&ement in a second languége. One factor
referred to the individual's cognitivéiskills and suggested
simply that those students who were high inlverbal ability were

more successful in acquiring second language skills than those

low in verbal ability. The second factor suggested that 'those
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sfudents th were oriented towafds‘learning a second language to
facilitate communication with French-speaking\Canadians, tended
to heve more favourable attitudes towards French-Canedians, and
tended to express more effort in their goal of acquiring F:ench.

After Gardner and Lambert's pioneer study, a series of
studies in the eame area of research were %Erried out at McGiil
University, and the Univefsity of Western Ontario; the findings
of all these investigations led Gardner and Lambert to propose
two difé%rent kinds of motivational orientations towards .
learniﬁg a second language:

*

The orientation is said to be 'instrumental' in form if
the purpose of language study reflect the more
utilitarian value of linguistic achievement, such as
getting ahead in one's occupation. In contrasgw the
orientation is 'integrative' if the student wishes to
learn more about the other cultural-community because he

! is interested in it in an open-minded way, to the point
of eventually being accepted as a member of that other
group (1977, p. 3).

Gardner and Lambert (1972) and Gardner and Smythe (1975)
find in Toronto and in Montreal (French and English second
language settings respectively) where language learners have
many opportunities for contact with the second language culture
and community, second language learners with an integrative
orientation are more successful inlseqond language learning than
those students who are instrumentally oriented. Clément,
Gardner, and Smythe (1977} found that those French-Canadian
students learning English as a sefond\language /in Montreal who

were instrumentally oriented towards learning English tended to

be ethnocentric, critical of the self, the English teacher, and
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French-Canadians, and tended to have less confidence about their
English skills. These authors point out that fachievemenf in the
second language is associated both with an ability and a

motivational component" (p. 131) and that motivation alone

LT

cannot explain students' achievement.

~ Further studies have shown that the effects of integra}jve

and instrumental orientations vary in other settings. Thus, for
examble, Gardner & Lamberf (1972) find that Filipino students in -
the Philippines ' who approach the study of English wifh'aﬁ |
instrumental orientation and who receive“pérental support for
thiswoﬁtlook are clearly successful in developing proficieﬁcy in.
the language (p. 141).

In Israel, Cooper.and Fishman (1877) investigated attitudés
and motivations towards English. Subjects for this study were

high school students whose mother tongue was Hebrew. Respondents
y ,

!

A)J;ere asked to indicate the following reasons for studying
English which were personally most important to them:

1. Instrumental (e.g., "Knowledge of English is
necessary to, read textbooks assigned in universities
or other institutions of higher learnlng
"Knowledge of English is necessary in order to pass
the Engllsh matriculation examination"),.

2. Integrative (e.g., "Knowledge of English makes it

\ easier to gain friends among English-speaking ‘
P people™; "Knowledge of English makes it easier to
get to know English-speaking immigrants better").

3. What we shall callQZégguggevelopmental" reasons,
i.e,, reasons related to personal development or
personal satisfaction (e.g., "Knowledge of English
makes it possible to read English-language books for

'The official languages in the Philippines are Filipino (based
on Tagalog) and English. English is used malnly for legal or
governmental matters.

25



pleasure”; "Knowledge of English yields personal
satisfaction") (p. 243)

These Israeli students chose 1nstru@ental reasons more often and
chose especially often thlS reason: "Knowledge of- English 1s
necessary in order to read textbooks ass;gned in unlver51t1es,or
other institutions of higher learning.”

Qooper}and Fishman's study suggests that learners of
English as a foreign language might have developmental rea§0ns
for learning English as well as inétrumental and integrative
reasons. Gardner & Lambert's investigations of motivgiional
orientations towards a second language were carried out only in
second language settings, but not in foreign language settings.

The effect of setting may be important in detérmining

motivation.

Needs Analysis in Language Learning

Nowadays, many, second/foreign language teachers and
resear&hers suggest that a second language curriculum/syllabus
must be concerned with learner$' needs (e.g. Munby, 1978;
Richtérich and Chancerel, 1977; van Ek, 1977; Morrow and
Johnson, 1977; and Fanselow, 1977). These authors suggest that
analysis of students' needs must be done before designing a
curricuium or syliabu;. For example, Essebbagers notes that
before the language progréﬁ is determined, language teachers
should provide: -

1. a descfiption of the language needs in real

26
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situations,

2. a description of the types of tasks or activities
people need to engage in order to function in
‘particular situations, and

3. a description of three. groups and individuals who

: need or.want to function in these situations and
what their language learning ability, motivation,
etc. is (in Mackay & Palmer, 1981, p. 31).

one second/foreign language needs analysis model that has

had great impact in recent years is Munby's (1978) Communicative

Syllabus Design. For Munby, needs analysis is preliminary to the
specification or design of a syllabus. Once a profile of a

student's needs has been built up, these can be realized in
‘o ,\" > .

actual languaggiforms, by means of the specification of language
skills and language functions needed. Munby mentions nine
dimensions or parametersﬂofﬂgommunication needs of learners of a
second/foreign langgage which are summarized as the following:

1. Person@l : Learners' identity, language background,
and significant information of learners' culture.
>
2. Purpose: Learners' occupational and educational
objectives for which the target language 1s
required.

3. Setting:
a. Physical: spatial (e.g.,"where does the learner

need to use English?") and, temporal (e.g.,
,ﬁ "when is English required most?").
b. Psychological: the psycho-social environments in
which the learner will or will not use English
(e.g. non-intellectual/intellectual,
private/public, urban/rural areas, etc.).

4. Interaction Variables: Learners' role relationships
to be involved in the target language use.
Example: instructor-learner (from/for
teacher-students) ,
adult-adult (from/for teacher - other teachers)
native-non-native (from/for teachers - visitors)

5. Instrumentality: -
a. Medium: spoken or written.

——
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b.. Mode: monologue (e.g. spoken to be heard)
dialogue (e.g. written to be read).
*¢. 'Channel: bilateral (e.g. face-to-face)

A unilateral (e.g. print)

live §elay (e.g. T.V., radio).

6. Dialect: Information on dialectical varieties. The
dialects of the target language which the learner
will have to command receptively and productively.

7., Target Level: Specific level of competence required’
in the target language.

8. Communicative Event: Subject matters and
" communicative activities which the learner has to -be
able to do receptively or productively
Example: communicative activities: establishing
contact, response to request;
subject matter: weather condition, direction,

9. Communicative Key: The specific manner, tone, and
spirit in which .communication is carried out.
Example: Happy-unhappy, formal-informal, etc.

ﬁunby's model has been evaluated by some authors very

" favourably. Robinson-(1980), for example, states "Munby's work

represents a éociolinguistic model for defining'the contfent of

purpose-specific langage programmes," and also, "No one else

3

'r-i.»

has given such a rigorous and precise statement of ore method of
syllabus design as Munby." However, Schutz and Derw1ng (1981), |
and Willis (1981) crir}cized Munby's model as impracrical
because it}doee not identify pedagogic units. According to
Willis, Munby's modei fails to meet what a good model'should
have: "a description of learners' needs and the .units of the
description must be defined as object1vel$ as/pQSSJble»and they
must be appropriate as pedagogic units.” (p 15).

Hawkey (1980) views Munby's needs analysis model as a-tool.

S

for the designer rather than for the learner. Hawkey states that
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.Jgﬁnby's model enable\\the course designer to achieve two things:

P

1. produce a detailed profile of what the learner needs
to be able to do in English in. the occupation or
studies for which he is being trained.

2, produce a specification of the language skills,
functions and forms required to carry out the
iommun%cation described in the needs profile

p. 81).

- Hawkey cites Rivero and ‘Fernando's (1978) reading prograﬁme
design for engineering students at a polytechnical institute in
Venezuela in where Munby's parameters of communication events
(e.g. communicative activities) were ysed in order *to obtain a’
profile of Venezuelan students' needs for reading English. For
example:

Main Event: Engineering students studying reference

materials (i.e. standard textbooks, supplementary books,

manuals, profe531onal papers and artlcles in English in
library, private study, classroom or laboratory).

Communicative,Activities:
1. Readingrl*ten51vely for all the information in a

text.

2. Readlng specific 1nformat10n to carry out an
assignment.

3. Reading to find the main information in an Engllsh
text.

4. Reading to find out the writer' s p051t10n on a.
partlcular issue. -

Hawkey (1980), Robinson ( Schutz and Derwiﬁg (1981)

all agree that Munby's work is very valuable:for designing

English for Specific Pui@pses(ESP) coufses since ESP courses
focus attention on the purpose of the learner and refer to the
whole range of language resources,.that is; "ESP is the teaching
of English, not as énvend in itself but as an essential means to
a clearly ig&ntifiable géal" (Mackay, 1978; p. 163). Schutz &

Derwing (1981?, Robinson (1980), Hawkey (1980), and Mackay
| <.



(1978) agree in obServing‘thdt Munby's model does not give any
indication as to how the data for an actual student hight be
collected and therefore, the model is not a gquestionndire for )
direct use with learners.

with regard to the use of questionnaires in language
learning, MacKay re;ommends the administration of a
questiénnaire at the beginning of a course in order to estimate
students' needs and wants. Richterich and Chanc%rel (1980) also
suggest'this recoﬁmendationvin developing a model identifying
learners' needs in language learging.

Richterich and Chancerel's model seeké to obtaiﬁ
information about the financial and technical resources of the
learnér, the teacher, and the emplqyers; as well as about the

teaEhing method, curricula, and objectives preferred by the

learner and teachers.

EFL in Perd

X
&

In Perﬁ, as 1n other non-English-speaking countries where
English has no official’;tatus and serves no bublic functions,
English 1s taught/learned as a‘foreign language. Rive;s and
Melvin's statement (1980) that "students' needs in language
learning are dependent on political situations, societal
demands, and career opportunities” is relevant to the teaching
of English as a foreign language in Peru. Since the political
situation is not consistent in Peruvian society, the teaching of

-
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Englié%\fs a forefén langﬁage has undergohe chénges in school
’ curricula,'public,beiiefs, people‘g aétitudes'towards English,
and jobs demands. For example, English instruction in high
schools was mandatory in Peru before the Peruvian‘Military)gmhta
took over the government. During the Military Government (ffom
1970 to 1980), English instruction in high schools becéme
optional among other languages such as French, Gefman, Italian
and other‘\lang"uages.2 .

In Péru, currently, apart from public high schools,
colleges or universities, there are many'private language
institutes where English, French, German, Italian, or other
foreign lénguages are taught. English is the preferred foreign
‘language of Peruvian students/adults. Even durihg the military
government when commercial trade‘with the United States~was
limited and educationél'exchange‘programmes with United States
and other English-speaking countries were reduced, many LN
Peru&ians were still eager to learn English. However, what
reasons for learning English that Peruvian adults might have are
not clear yet. |

Zierer/(1974) claims that.most university students in Peru
reqpire English for understanding or reading scientific reports.
These university students usually have to take Englisﬂ as a 479
compulsory subject for completing their credit courses at
universities.,

? For details, see chapter 1.
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At present, the Peruvian government is no longer military.
| There is free import, commercial trade with many foreign -
countries, and educational pfbgramme exchanges with other
countries in which the medium of communication is hostly
English. These factbrs may contribute to the reasons for peoplé

in Peru to learn English.

Summary ‘ . :

Distinctiong between learning English as a/éicond language
(ESL) and English as a foreign language (EFL) have been |
discussed in this chapter. Conditions ?or leérning ESL are
different_than for learning EFL. In order to clarify these
differences, it was Qecessarf to approach the social and
psychological factors affecfing ESL and EFL learners.

Social factors 'such as language contact, community, | _f
schools,Abeliefs, and political pressure influénce the learning
of a second/foreign language. Gardner, Smythe,.Cléhent, and
Gilskman (1976); also Stratton (1977) observe that foreign
language learners gain less linguistic!and communicativ%P
competence than second langugéeﬁlearners because foreign
language learners have less opportunities to engage in
communication with %peakers of Fﬁe target language. Alptekin
(5982) suggests that in foreign language settings, if fhe

teaching of English is not appropriately approached, learners in

these settings might fail reach a reasonable degree of
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competence in English because of feelings of cultural
disorientation.

With regard to psychological factors, Gardner ahd Lamberl
(1859) have postulated two motivational ofientations towards
‘learning a second language: integrative and instrumental, and
then suggest that studeﬁts with integrati&e reasons. for learning'
a second language are better learners than students with
instrumental reasons in Canada. Based on Gardner and Lambert's
model, Cooper and Fishman studied motivatiénal orientations in
;srael (where English is learned as a foreign language) and
showed evidence that studénts with instrumental motivations are
good language learners as well. Fog Cooper and Fishman, besides
integrative and instrumental reasons, there are also
developmentél reasons for learning a foreign langﬁage.

Since learners of ESL and EFL have different reaéons for
the target language, a review of curriculum design baSéd on
needs analysis has been also 5iscussed in this chapter. Munby's
model suggests that once a prof{ie‘of a student's needs has been
built up, these can be realized in actual language forms byb
means of the specification of language skills. Some authors
argue that Munby's model is'impractiCal because it does not
identify pedagogic units, or that the model is not a
guestionnaire for direct use with students. However, most
authors agree upon the advisability of the administration of a
questionnéire at the begining of thevcourse in order to estimate

students’' needs or reasons for learning.
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111. Field Study: EFL at PUCPT
The following chapter is divided into two parts. The first
part presents some demographic information about Trujillo and

about the English as a foreign lahguage (EFL) program at

Pontificia Universidad Catdlica del Perd, filial Trujillo
(PUCPT); it also outlines the rationale, research design and
procedures of the study. The second part provides a description
of the current English curricuia, information about class
activities and instruétional materials used in the program, ahd
reports ggsults of the informal inferview with English teachers

" at PUCPT. A

Some Information about Trujillo and the EFL Program at PUCPT

The largest city 1in northern Peru is Trujillé, populated by
more than 540,000 ihhabitants(seé map in Appendix I). Trujillo
has the largest postzsecondary student population in Northern
Peru ' as well. Approximately 38% of the student population in
Trujlllo come from other provinces to take studigs at the
tertiary level (college?pcst-secondary institutes/university)?.

The reason might be that two well-known universities are located

" La Industria.(Trujillo local newspaper). December 26, 1982,

2 Direccion de Planificacidn, Universidad Nacional de Trujillo.
January, 1583,
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in Trujillo as well as other post-secondary institutes or
academies. The two main universities in Trujillo are:
1. UniverS1dad Nacional de Trujillo, founded in 1824

and one of the four main state universities in
Peru.? , , ,

2. Pontificia Universidad Catolica del Peru, filial
TruYillo, founded by the Jesults in the middle of
the present centurgy

Regarding institutions specializing in English instruction,
there are two well-known private institutes in Trujillo:

1. Instituto Cultural Peruano Norteamericano or
Peruvian -Northamerican Cultural Institute which
started in operation more than fifteen years ago 1in
Trujillo. ] /

/

‘2. Centre of Languages-»English Pontificia Unlver51dad
Catolica del Peru, filial Trujillo, which started in
operation 1in 1977 ~

Both institutes offer intensive English courses to Peruvian
students,
The present study focuses its attention on the English
program at PUCPT. This progrsm was selected because as a former
ﬁ} teacher’at PUCPT, data collection _was facilitated. In the first
years of the program's operation, the director and the author
’coordinated the administrative and academic structure of the
~program. Another reascn for selectien of this program is that
ail English teachers in t rogram are specialized in teaching
English as a foreign langij;fj\;nich is not normally the case in
cher institutes,

! See R. Paulston. Society, Schools and Progress in Peru. New
York: Pergamon Press, 1971. \
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Since May, 1977, the English program at PUCPT has been in
operation in Trdjillo. After the first three years, the number
of new students enrolled in this program has increased~a great
deal as shown in Table 1.f The program, then, has become stable
and started ‘hiring more teachers and offering Engllsh courses

durlng the day and in fﬁe evening.

TABLE 1: Number of English Students at PUCPT

Year No. of Students
1977 45
1978 63
1979 91
1980 205
1981 507
< 1982 - 593

English students at PUCPT are grouped homogeneously
according to their proficiency level in English: beginners,
intermediéte, and advanced. English classes are held from Monday
to Friday for two hours daily for each group of students.

English teachers at PUCPT are selected on the basis of
personality and professional qualifications. Generally in the
select{bn process, "personality" characteristics or gualities
are assigned more weight than any written evidence of formal

training or academic qualification.S®

—_————_...__’—._—.-_-__

* From Reglstrb de Matrlculas PUCPT, TrUJlllo, Dec. 1982,

5 people in’ Peru believe that a teacher with "good" gualities is
usually: sincere, flexible, eloguent, sociable, emphatic, and
humanitarian. :
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English textbooks and the teaching method wh}Ch have been
used in the English program at PUCPT‘are bésedtdn the
audio-lingual approach, which holds that the téacher'; efforts
should not be directed at informing his/her students about the
language, but at\enabling them to use it; listening and speaking
skills should be taught before reading and writing} and also
that language is leagned by habit formation. Structuralférading

is a feature of the texts.

Raffggale for the Study

b

English students at PUCPT have to pay and register for
tHeir English studies. These students may be assumed to be
highly{ﬁbtivated, but whether tﬁey have integrative or
instrumental reasons for‘learning English as a foreign languége
. 1s not known, since no research of this'kind has ever been done
in Trujillo. |

It might be assumed that those students who have
integrative motivations would prefer textbooks and courses which
highiight Anglo-American culture, ana which put emphasis ont
communicétion skills , esbeciélly pf&nunciation and free
conversation; it might be further assumed that those students
who have instrumental motivations Qould prefer textbooks and
courses which are not Anglo-American culturallf-oriented, and

which put more ewmphasis on reading and writing skills.
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Methodology

s )

The Sample ‘ . o | .

Tﬁe whole population of students (260) who were studying/
English at the EFL pfogram of PUCPT in January, 1983, form the
‘ student sample for -this study. Students have a range of |
occupations, schooling levels and are of vari&us ages. Students -/
;re Spanish speakers and were asked to fill out a questionnaire
printed iﬁ Spanish.

The director of PUCPT, all teaéhers (9) of the English
progrém at PUC?T, and the secretary of the EFL program were

interviewed personally by the author in December, 1982 and in

January, 1983.

The Questionnaire and Interview

The questionnaire was designed by the author, éaking into .
account the demographic and socdo-linguistic environhent of
Trujillo. That is, most questiohé in the questionnaire provided
response choices which are applicable to the reality of
Trujillo, or to students who live in Trujillo. For example, for
guestions regarding students' motﬁgr tongue, Spanish was
mentioned in the first place because it is the official language

in Peru, and the most common language in Trujillo, followed by

~
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Peruvian aboriginal- languages whicﬁ;yg;;‘student; might have as
their mother tonguge. The»liét of response choices provided for
qpestions regarding students' career or professional‘development
was selected so as tQ reflect careers for which preparation.can
be made in Trujillo. Also, choices for questions regarding

students' possibilities for practising English out of ‘English

_ class were selected accord%ﬁafto what 1is most available for

A

. ‘practising this language in Trujillo.

-

With the approval and collaboration of the director of
PUCPT, Dr. Seguﬁdo Carbajal Honores, the questionhaire was
reproduced and printed 1in Spanisk for English stﬁdents at PUCPT
to complete. ‘

The questionnaire was divided into two parts. The first
part of the questionnaire elicited personal data about the
étudents. The second part elicited students' opinions witﬂ
regard to their English studies. There were 12 items in the
éecond part of the guestionnaire and the guestions had é‘series
of forced-choice alternatives.and open-endgd~responsesvas well,

With regard to the interview, non-directive, unstructured,
and face—to—facé techniques of interviewing were used with the
director, teachers,»and staff members at PUCPT.

During the interviewrmeetings, respondents were very
friendly, warm, and sthed enthgsiasm about cooperating with the

author.® The English teachers and the author have discussed how

¢ The author has known most respondents for several years in
Trujillo.



they feel abeout ﬁhei: jobs or salaries; how applicable their
‘academic backgrouhdvis'tolgggir job of-teach&ng English at
PUCéTf what teaching activities are used most frequently; and
their ;pihions about the English textbooks and the teaching
method at PUCPT. |

Information concerning the English cﬁrgicUlum, students'
requirements for registration, teaching ﬁethods, and ﬂ

‘ \

requirements for completion of English courses at PUCPT were

gathered in January, j983. : , k

Method of Data Analysis

Students' fesponses to the questionnaire were pre-coded
directly from thé original documents in January, 1983, in Peru.

The analysis of the data,‘in general, takes the form of
"tables summarizing the frequency and proportion of respondents
choqsﬁng each alternative for each guestion. In order to explore
the daﬁa, further analysis also takes form of cross-tabulation X
to examine the relationship between respondents' preference for
emphasis in teaching and respondents' reasons for learning

o

English as a foreign language.
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English Curricula at PUCPT

‘The following information about the English curriculum of -

ﬁhe EFL program comes from PUCPT documents translated from

"Spanish ‘into English by the author. The main purpose of this EFL

program is educational and promotes better opportunities for the

~community of Trujillo to become more educated, and to broaden

job possibilities within Peru or abroad. The general aims of the

EFL syllabus at PUCPT are to enable students to converse,

translate, and write.’ L

Students are grouped in classes for beginners,

‘Tntermediate, and advanced. The number of students for each

class is not consistent. Generally, there are about 35 or 40

students in a class of beginners. The number of students
decreas?s at the intermediate and advanced level.

Inv1983; the EFL syllabus at PUCPT required six courses for
cohpletion. The first two courses are for beginners, the .
following two courses ére for the ihtermed@ate\level, ahd the
last two courses are for advanced student;. The duration. of each
course is nine weeks, with ten hours of classes per week.

The English series used currently at PUCPT is Access to

English (Coles and Lord, 1976) which has four levels, with a

book for each level. Each book is accompanied by a variety of

optional support materials such as: workbooks, tapes or

Translated into English from the brochure of general
information of the EFL program at PUCPT. A copy of this brochure
in Spanish is found in Appendix IV,



cassettes of British English speakers, filmstrips, and test
packs. All ch?pters in the books contain'a story or reading
passage. The story is intended to provide background information
on British life and culture. The authcers O£.the text have -stated
. ' ) 5
that:
The background of the stories is definitely of England,
partly because this is the environment [they] know best,
but more important because [they] believe that language
divorced from its cultural background makes for
uninteresting and unrealistic reading (1976, p.VII).
The method used is the audio-visual method. Students are
trained in the four basic language skills: listening, speaking,

reading and writing. The order in which-these skills are to be

addressed is discussed in the English text: "The student should

hear the new language before he attempts to say it. Spéak'
should preceae réading and this in tﬁ:ﬁ should come before
writingf (1976, p. X). Tb&; means that reading and writing have
a valuable part to play, but in the reinforce%ent of what it is
learned orally in.the initial stages of learning. -

Since 1981, English teachers at PUCPT have designed the
aims and lesson plans for each course Easically on the English
text. Students of the beginner group are reguired to have a
basic English background from‘high school. The course aims for
beginners are to enable students: k
!. to use basic structures of English orally and in written

form,

2.  to understand reading passages by using structures and

vocabulary taught in class,
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3. to understand and participate in class discussion at normal
speed,

4, to write short essays §§ter presentation of pictures and

slides, %
e

5. to gain better pronunciagion by giving meore emphasis to
thoée sounds. which are tﬁ%'hardest to pronounce,

6. to become familiar with Enjlish-speaking countries and their
culture.® | |

%
The textbook for beginners (Access to English: Starting

1

Out) is intended to cover the basic structures and structural

vocabulary 6f spoken and written English. The book content
consists of a variety of language iearningzactivities such as:
reading passages, dialogues, comprenensign QUestions, oral
drills, picture drills, sen;ence—building exercises, and
gap~filling exercises. /’“*“\\‘

Tzsge admitted at the intefmediate leVel) students ‘are
reguired to havé passed the English courses fér beginners. The
aims for the intermediate courSe are to énable studdnts:

. to use verb tenses in- sentences correctly, orally and in-h
written form,

2. to respond to guestions from a reading paii?ge by using
vocabulary and grammar structures taught inleasé,

3. ‘to“participate in simple conversatjon with English native
speakers using appropriate pronunciation and inﬁonation,

4. to write compositions of a minimum of 100 words,

® From "S{labo de Inglés", January, 1983.
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5. to acquire more infofmation about cultural aspects of
English-speaking countries through extensive réadings;9

The textbook for the intermediate level (Access to English:'
Getting On) is aimed at»keeping}studentsvpractising and ﬂ
improving their listening, speaking, }eading and writig; skills,
Reading passages and dialogues are more cbmplex than those’
dialogues and readings for the beginner level. Sentence
structures and verb tenseé are gradually more complex.
Intermediate students are encouraged to make practical use of
those grammatical structures and vocabulary items which they
havé alreédy learned.

Students of the advanced group of English are ;equired to
have passed the intermediate English courses. The course'aims
are to enable students: -

1. to use simple and complex structures of English orally and

in written form,

2. to respond to guestions from a reading passage by using
’ }

vocabulary and grammar structures taught in class;

3. to participate in English conyersation about‘e&ég;day
situations,

4, to write compositions of a minimum of 60 words,

5. to improve pronunciation giving mbre emphasis to those
sounds wﬁich are the hardest for the students,

6. to acqeire more information about the cultural aspects of
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English-speaking countries through extensive readings.'®

The textbooks for the advanced level (Access to English:

Turning Point, and Access to English: Open Road) are intended to

develop fluency and communication skills by'cohsolidaﬁing»and_
developing structures learnt in the first two books, and by
adding more advanced patterns and vocabulary. The books include.
more reading materials, gﬁided and free-compositions so that
students will have the opportunity of éxp;essing theiflown
thoughts iniEhglish. Students at this level are recommended to

'use A.S. Hornby's Oxford Advanced Learner's Dictionary of

Current English which gives explanations in English and examples
of usage, as well as pronunciation.

All English courses for beginners, intermediate, and
advénced students schedule a mid-term examination in the middle
“of the course, and a final examination at ‘the end of the course.
.Students whose absence exceedé thirty per cent during the course
development are not considered in the final evaluation. Deferred

and failed students have the opportunity to take another -
examination a week after the final examingkion period.

There were few 1instructional materials for EFL in 1977 and
1878 at PUCPT; the materials were limited~to three tape
recorders, some tapes, a flannelboard, flash-cards and pictures
prepared by the teachers. Little by little, as the number of

students has increased and more courses have been offered, the

EFL program has enjoyed a better financial situation and has
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been able té afford to provide more audio-visual materials
(overhead‘projeCtors, a slide prqjector) and more English
library books for reading or reference. The\English teachers at
PUCPT are aware of the fact that their instructional materials

' aré limited, but they tend to regard audio-visual materials not
" as essentiai eiements in the the EFL program, but as interesting

adjuncts to be uSed when they are obtainable.

EFL Teachers at PUCPT | a | .

In January, 1983, when the interView with the teachers at
PUCPT was carried out, there was a total of nine English
teachers in the EFL proéram (fi?e female teachers and four male
teachers). Eight teachers are Peruvians whose native language 1is
Spanish. Only one English teacher is a native English speaker
fromuthe United Kingdom, with a degree from a university there.
All teachers are graduates with a university degree,
specializing in.the teaching of foreign languages. Three of the
Peruvian teachers have taken their professional training abroad
(the United States, the United Kingdom, and Japan).

All the Peruvian English teachers at PUCPT have graduated

from the National University of Trujillo (Universidad Nacional

de Trujillo). They all hold a degree of Bachelor of Education

and the title of Licentiate in Education.''. These teachers took

''" The National University of Trujillo §ffers three categories
of degrees tc university students: Bachelor, Licentiate, and
Doctorate,
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courses in the field o Education and in the field of teachihg{
Ehglish as a foreign language. Among the courses‘in Education
were psychology, philosophy ; sociology of education including
historic;l-and dialectical materialism, eduéation in Peru:
social and legalvaspects,,principles and technigques in
curricular planning, technigues for reading and writing,
counselling and orientation in education. Among the specialized
Eourses in éeachinglof English as a Foreign Language were |
general linguistics, applied\}ig%uistics, contrastive phonology:
English and Spanish, advanced Egéiish grammar, translation:
English to Spanish or Spanish to English,‘English literature,
American history, history of England, cdrriculum design for
English as 4 foreign language, and measurement and evaluation ih
foreign—laﬁguage teaching. These English teachers were required
to complete a minimum 30—hou§~practicum in English as a foreign.
language 1in élementary and secondary schools.

The English teachers at PUCPT express satisfaction with
their positions teaching English in the EFL program. They find
thelir jobs challenging and they feel as though they are i
developing. They feel satisfied with their salary, and find
their colleagues very cooperative. The director of PUCPT also
expressed contentment with the teaching staff of the EFL
program. There have.notAbeen many serious complaints by students
about their teachers., |

English teachers spend an estimate of 10 hours for teaching

a chapter of the text. These hours are divided into five hours
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for "revision énd presentation"” and five for "practice".
"Revision and presenlation" activities are mainly aimed at
develoﬁing listening and speaking skills in students; these
activities include retelling stbriés,'reviewing structures and
voéabulary.learned in pést lessons, presentation of new
dialogues, reading passages, learning gr?mmétical structures and’
vocabulary through audio-lingual and aﬁdio-visual aids such as
‘ %%pes, pictures and filmstrips. Activities for "practice" ére
‘aimed at developing listening, speaking, reading and writing
skills; these activities include role-playing, memorization and
dramatization of dialogues, choral repetition, individual
repetition (when the class size is small), oral drills,
comprehension éxercisés, communi;ation situations, dictation,
guidea and free composition. Additional oral and wfitfen
practice are recommendéd to stﬁdents to do in their own time.
Translation is included occasionally in class, but it is not
taught as a skill, Eranslation of a passage 1s recommended 1if
done in such a way as to clarify the differences in‘range»of
meaning between Spanish and Englifh words.
The English teachers at PUCPT\EEpommehd readings outside
" the class to their students. These readingsnaie aimed at:
1. consolidating the structures learned orally and in writing,
2. vtraining the student to look for the meaning of a passage
rather than analyzing individual words and éeﬁtences,

3. training the student to proceed from guided independent

reading,
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4, developing the habit of reading in English.

English teaehers at PUCPT have observed %haf although their
English students are grouped homogeneously according to their
roficiehcy level of English, students are not homogeneous with
regafd to their age, ocoupatfon; needs or reasons for learning
Engiish as a foreigh language. This fact may ra}se sometimes
dissaeisfaction or withdrawal of students in‘theemiddletof a
course. For ekample, teachers report that some students who were
taught English with the traditional method in schools feel
uncomfortable with the aodio-visual method, and some adult:
students (generally over 30 years of age) feel inhibited when
they are asked to dramatize dialoguégl Teacﬁers also believe
that young students;(éenerally between 18 and 25 years of age)
feel excited and amused with the audio-visual method and its
instructional aids. Teachers report that unéversity students
often ask for emphasis in grammar and translation, aﬁd they
prefer the reading aog%pach.

The English teac;;rs at PUCPT believe that the English
curriculum must be flexible to oeet the students' varying needs.

The teachers also believe that the textbooks which they are

using at present (Access to English series) are appropriate for

the English learners'at PUCPT-, since these learners have a
variety of reasons for learning English and the assigned English
textbooks include several kinds of activities which cah fulfill
students' preferences or meet students' varying needs‘for
English. |

'f .
49



t

Some English teachers at PUCPT suggested that there be
additional courses in order to improve students'’ pronunciation
and conversation, because the/time assigned for fhe class
development is just‘enoughqto follow the activities of the’
textbook. The teachers aiso suggestedvthere be additional hours
of practice at the laboratory as well as better laboratory

equipment.,

Summary

£

When the EFL prggram'Started in operation in 1977, the
program was not considered to be stable since its contiﬁued
operation depended on registration and number ;f students. The
data concerning the increased number of English students at > 'rA>
PUCPT provided in the first pages wf this chapter suggest that
the EFL program has already becoél stable , énd that there iS a
considerable demand for English instruction in Truiillo.

English teachers at PUCPT declared that they designed the

English syllabus for all courses based on the textbook series:

Access to English. The series consists of four textbooks:

-

Starting Qut, Getting On, Turning Point, and Ogen Road.

The first two books, Starting Qut and Getting On, are

addressed to beginners and intermediate students. The aims of
the books are to cover the basic structures and structural
vocabulary of spoken and written English, so that on completion’

of the books students would be able to understand and express
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themselves in a comprehensive form of English. Turning Point and

Open Road are addressed to advanced students. The books are
intended to develop fluency and communication skills by
consolidating and developiné the structures learnt in the fifst
two books. The suggested method of the English text is the
audio-visual ;ethod, with‘eﬁphasis in developing theifour'basiq
language skills in a particular order. That is, listening and
speéking skills should be taught before reading and writing
skills. ‘ N |
The‘English textbook suggests that a variety of
instructional materials accompany eagh}book:.tapes or cassettes,
filmstrips, workbéoks and test packs. However, the EFL progrém
has not been able to provide all the materials suggested by the
English text. English teachers at PUCPT are aware of this
situatiOn; and they tend to adapt their éeaching with the '
limited materials provided by the program in a flexible way. For
example, when some tapes are not available, the teacher will
read the story or the dialogue of the lesson by herself or
himself. |
Voices on the tapes of the English text are British. For

advanced students, it is strongly suggested by the book to use

A.5. Hornby's Oxford Advanced Learner's Dictionary of Current

English which gives both explanation in English and examples of
usage,'as well as pronunciation. Reading passages for each
chapter of the text contain stories of British people, life, and

culture. In short, the English textbook used at PUCPT is
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British-oriented both linguistically. and culturally.

English teachers at PUCPT expresséd their preference for

the text.Adcess to English because they feel that English
students have a variety of reasons for learning English, and the
.teaching activities suggested in the text can.accomodate this
variety. Teachers’also pointed out that the time assigned for
the debelopment of each class is hardly enough to follow the
aétivitieélsuggésted by the the text. They would suggest ﬁhat
there be additional coursé§ as well as hours of practice at the

laboratory so that students wéuld gain practice in oral skills.
ﬁ" LS
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IV. Presentation of Data-

In this chapter, ;esults of the questionnaire applied to

English students at Pontificia Universidad Catdlica del Peru,

filial Trujillo (PUCPT) in January, 1983, are presented -

genprally‘in summary tables. Respondents filled out the
questionnaire in Spanish (Appendix II); the English version of
the questionnaire is included in Appendix III.

The purpose of the questionnaire was to ascertain
charaateristics of English learners at PUCPT: personal‘data,
learners' perceptions of their foreign language abilities,
learners' preference for emphasis in teazhing, learners' reasons
for learning English, and their possibiiities for practiging
English out of English cléss. The guestionnaire also gave

learners the opportunity to give some feedback and suggestions

regarding their English studies. : -

Personal Data

The 260 respondents to the guestionnaire represent the
sample for the present study. All respondents were Peruvian

citizens, The sample comprised 62% female and 31% male
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learners.' 32% of the respondents were aged under 18 years, 54%
&ere between 19 and 24 years of.age,¢an 4% were between 25 and ”
34 years of age. There were no older respondents. An
overwhelming majority (99%) reportedvthat’they were residents in
an urﬁan area. All respondents reported Spanish ‘as their mother
' tongue. v ;

To the guestion "Whatrother language(s) do you know besides
Spanish and English?" only 13% of all respondents reported that
they had knowledge of a foreign language besides English. Among
those respondenté who had ancther foreign language besides \\53
English, 6% had learned French, 5% had learned Italian, and 2%‘
had learned German. |
“ With reg&%d to the formal séhooling of respondents, 4%
respondents did not complete high school; 40% had completed high
school; 5% were attending technical institutes; 32% were
university students; 2% had a bachelor's degree; and 5% had a
degree beyond the Qachelor;é degree (see Table 2).

Respondents had a range of different occupations.
ngnty~sﬁk per cént were teachers: 8% were elementary school
teachers ; 9% were high school teachers; and 9% were uniVersity
level teachers. About 15% worked as businessmen or Salesmen.
Another 15% worked with computers in various capacities.lAmong
the rest oui respondents, some were'secretafies, accountants or
economists, nursing assistants, journalists and‘so forth (see

. -
' The figures reported have been rounded to the nearest per
cent.
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Table 3).

TABLE 2

Respondents' Schooling Standard

Schooling Standard -« Percentage

Beyond bachelor degree

5' 4
Bachelor degree 2.0
University (in progress) 32.4
Technical institute 15.1
High school completed 40.9
Less than high scholl 4.2
Total 1100.00
TABLE 3
Respondents' Occupations
Occupations Percentage
Teachers Hb\ ) : 26
Businessmen/salesmen 4 _ 15
Computer or IBM assistants 15
Secretaries B 9
Accountants/economists . 7
Pharmacists/nursing assistants 7
Housewives 4
Journalists 4
Telephonists/receptionists 2
Cashiers 2"
Engineers 2 ‘
Unemployed 2 N

Total 100.00

Note: Names of the reported occupations were produced
by respondents themselves. The author has classified
and coded the names of occupations in order to
facilitate the process of the questionnaire data

in the computer.
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Respondents' Perceptions of Their Foreign Language Abilities

QﬁZstion 1 and 2 of the second part of the questionnaire
were designed to ascertain how long students had studied .
English, ReSponses are summérized in Table 4. Respdndents were
ééked to self-rate their proficiency in foreign langﬁage
(English) abilities: listening, undefstanding, reading and

writing in questions 3, 4, 5, and 6. The degree of perceived

language proficiency is presented in Table 5.

TABLE 4

Time No.. of Students
in Percent Value

6 -months or less 45.9

from 6 months to 1 year 34.5
from 1 year to 2 years 17.0
more than 2 years 2.6

Total : . 100.0

. Grouping students according to the length of time of their -
English studies (see Table 5.1), students perceived their
foreign language abilities in the following ways: those students -
who had studied English fof six months or less perceived that
~ they had better skills in speaking basic ideas in English than
in understanding, reading and writing. Most students who studiea

English for six months to a year perceived thay they were able
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"to understand, speak,,read‘and wrife basié ideés in Englisﬂ.
Most students who had studied English for a yeér to two years
§?rceived that they were best able to communicate brallf most of .
what they wantéd_to say. Very few students from the sample héd 
studied English for mé;e than two‘years (2.6%), thesé students
perceived that they were able to understand, speak, read and

write most ideas in English very well.

TABLE 65

'

Pe}s@ptions of Foreign Language Abilities

Understanding Speaking Reading Writing

. Degreea .8 % % %
Few words 23.9 14.6 27.5 24.2
Basic ideas . . 43.6 - 53.1 43,0 .55.3
Most ideas 20.7 ‘ 30.7 28.5 20.0
Fluent, better by non- s :

. native English speakers 7.4 = - -
Fluent, no difficulty 0 - 0 o 0
Total 100.0 100.0 100.0  100.0

‘a. The reader should refer to Appendix III, questions 3,
4, 5, and 6 of the second part, for the exact wording
of the items and the response alternatives,

"

b. This response alternative was included only for
understanding skill, '
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TABLE 5.1

¥

Time and Perception of English Proficiency

o

2 Understanding Speaking Reading ‘ Writing
Degree % 3 % % -
| Al Bl C, D| Al B C{ Df A} Bl C D| Al B|] C{ D
| >

Few words 43} 114 3] 0/26/ 8 0] 0|46/ 16| 6| 20| 38 18| 2| 20!
Basic ideas. 37| 56/ 40| 20| 64 54 24! 40| 38| 48| 46/ 40| 49| 61| 62 40
Most ideas’ 13 26| 30| 40| 10| 38| 70| 40] 16|.36| 46 40| 13 21/ 34] 20
Better by non- natlve 1
Engllsh speakers 7, 416, 0 - -t - - =t <} -1 -~ - -t - -
No difficulty 0; 3/11,40f 0 O0f 6{20], 0f O 2, 0] Of of 2/ o}

Total 100100100100?00100100 00100100700100100100100100
. A Respondents who have studied English for six

months or less.

B. Respondents who have studied Engllsh for six g
months-to a year.

C. Respondents who have studied Engllsh for a
year to two years.

'D. Respondents who have studied English for more
than two years. - -
—

7/

a. The reader shauld refer to Appendlx IIT, questions 3,
4, 5, and 6 of the second part, for the exact wordlng
of the items and the response alternatives,

b. This response aiternative was included only for
understanding skill.

b

Respondents' Preferenceﬁfbr Emphasis in Teaching

Students were asked wha; sorts of language class activities

~

they preferred and were givenkafchéice of 12. alternatives.

" Students' responses are summarized in Table 6. The data show

—
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that students most prefer practice in pronunciation, free

conversation, rules, of grammar, and vocabulary or idiomatic

N 4
expressions. }
TABLE 6 - :
Preference for Emphasis in Teaching
g
Class Activities 8 Percentage
'~ Pronunciation T 19.9 f
Rules of grammar/grammar in general 14,5 ‘
Free conversation ' 14.3
Vocabulary/idiomatic expressions 13.5
Translation (English into -Spanish) 9.7
Activities (e.g. games, songs, etc.) 8.7
Dictation 7.2
Creative wrltlng/free composition 4.5
Guided composition 3.2
Memorization/dramatization of d;alogues 2.3
Reading /51lent reading 1.9
Total 100.0 /
L
B
de -
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Reasons for,Learning,EngliSh 4

Respondents were asked their reasons for learning Engiish
as a foreign.language. Respondents could choose more than one
aqizer for both of therquestions concerned with this issue. The
response alternatives were grouped later into two categoriés
(instrﬁmental and integrativé reasons) by the author in order to
facilitate the ihterpretation of the results; Results of these

. 4
guestions are summarized in Table 7 and 7.1..

The findings of the first guestion on this Eopic app;ar'to
suggest that the most impértant reason for respondents to study
‘English is "knowledge of English is neces%ary to read textbooks -
in their special fields" (what the author is calling an
"instrumental" purpose). The following study ¥{;lds were
selected by the respondenté: business or economics (9.1%),
medicine (8.1%), engiﬂéeting (7.8%), education (6%), political
science (5.1%), chemistry (4:3%), linguistics (3%), physics
(2.8%), arts or music‘(2.5%),'biology (2.5%), psychology (2.1%),
computing science or IBM sfstem Q1.9%), anthropology or
sociology (0.9%), archeology and archiﬁecture (0.4%7),

| The ‘second important most reason, "knowledge of English in
necessary to communicate with foreigners/tourists", is
classified here as an ;integrative" purpose. Gardner (1975);
éointed‘out that "to communicate with fore{gners“ céuld be an
integrative or instrumental reason; the interpretation depending

o
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on a given study. For the present study, the variable “to'
communicite with foreigners/tourists™ is seen as an infegrativeA
reason since it is assumed that respondents get in touch with
English-speaking visitorslin Trujiilo in order to'establish
friendships or to know about the foreign visitor'g country.

Question 8 was intended to complement and extend qQuestion
8. It intended to find out specifical;y how xaluable the study
of English was for the respondents. Response alternatives for
this question were grouped by the author later into threeﬁ
cétegories (instrumental, integrative, and developmental
reasons). About 60% requndénté reported that they found E;glish
valuable fd& reasons interpreted here as instrumental; that is,
"the study of English is valuable to h;ve better chances’ of
studying abroad", or that "the study of English is valuable to
have better chances of getting a good job in Peru".

T?e finding that respondents perceive the study of English
valuable primarily for instruméntal reasons appears consistent
with the result of the previous question in which respondents
report that knowledge of English 1s necessary to read textbooks
in their special‘fields (also an instrumental reason). These
data suggest strongly that the respondents view English as é

vehicle for educational and occupational mobility.
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TABLE . 7
. Reasons for Learning English: Needs
P74

. Percentage of Percentage of
Each Variable Category Variable

Instrumental Reasons:
-To read textbooks 1n their spec1al

fields -5
-To read periodicals/journals in English 1
-To write formal letters (e.g. business)

w.b.bO\

’ (D\OOO\

. -To write scientific. reports 79.3

Integrative Reasons:

-To communicate with foreigners/tourists 17.2

-To write informal letters 3.4 20.6
Total 99.9 ‘ 99.9

~

TABLE 7.1
Reasons for Learning English: Values

Percentage of Percentage of<:
b

Each Variable Category Varia

Instrumental Reasons:
-to have better chances of study-

ing abroad 30.0
-to have better chances of get-

ting a good job in Peru 20.3
-to have better chances of get-

ting jobs abroad 7.5 . 57.8

Developmental Reasons:
-to keep better informed about
the development/progress of

English-speaking countries 13.1
-to have better access to world

literacy 5.6 S
-yield personal satisfaction 4.8 1 23.5
Integrative Reasons:
-to get along better when travel-

ling abroad 15.0

-to gain friends amdng Engllsh—

speaking people , 3.6 SL, 18.6

Total POO 0 100.0
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Possibilities for Practising English out of English Class

‘Question 10 gives iqformation about;whefe or how
respondents practise their English;out of the .English class
environment. Response variables were selected based on what was
usually available for Eﬁélish learners to practise their target
language in Trujillo (see Table 8). The findings report that
respondents practise their English mostly with their family,
relatives or friends (32.6%). This is followed by the report

that respondents practise their English by getting records or

tapes in English (31.1%). Other possibilities for respondents to

,get practise in English were going to seerBritish/American films

(17.3%) as well as listening to English programs on the radio
(7.9%).

In general, the data suggest that respondents feel
motivatedvto practise their English orally, in verbal
interaction with othér Peruvians as well as listening to tapes

or going to see British/American films.
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TABLE ; 8 _

"2 Ppossibilities for Practising- English

~r

Poésibility Variables Percentage
~With family/relatives/Peruvian friends 32.6
-Getting records/tapes in English 3101
~Going to see British/American films 17.3

-Listening to English programs on the radlo
(e.g. "London BBC") 7
-With English native speakers 5.
-Other(s):.reading magazines/books in English 5

N OO

® Total 100.0

. Respondents' Suggestions

In question 11, respondents were asked if they would_
suggest that their family, relatives, or friends study English.
All respondents gavé an affirmative answer and suggested
nineteen different réaééhs. These suggestions were grouped into
three categories (instrumental, integrative, and developmental)
by the author in order to facilitate interpretation of dafa
which appeagkln Table 9. The data suggest that respondents would

»quix

suggest their famlly, or relatlves or other Peruvian friends to

study English mostly for instrumental reasons.
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TABLE 9

Suggestions for the Study of English

£y

Percentage of Percentage of
- ’ Each Variable Category Variable

Instrumental Reasons:

-To get a better job here in Peru 14.8
-English is an 1nternatlonal )
language. 8.2
-To be able to read books in English 7.4
-English is useful for our studies 7.0
-English is a-commercial language 4.9
-To be able to translate 1.2
-To study abroad 0.8

-Both Spanish and English are two
useful languages in the world : 0.8 45.1

Developmental Reasons:
-Access. to knowing about the progress

of English-speaking countries 7.0
-Knowing a/any second language is

good 5.3
-To gain better personal development 4.9
~Access to world literacy 4.1

-To gain more practice in English with

the family or neighbours in Peru 3.7 ,
-To become cultured and sophisticated 1.6
-To become broadly educated or
- broaden intellectuality 1.2 : 27.8

Integrative Reasons: -
-To communicate with foreigners 14.8
~-To travel abroad 8.6
-To gain friends among English- '

speaking people 1.6
-English 1s good for social life

or to socialize 1.6 26.6

Total © 99.5




Respondents' Free Comments

=

At the end of the questionnaire, respondents were asked to
write free commenté'abodt the questionnaire or about their
English studies. |

From thé'ggtal of 260'respondents; 91 respondents (35%)

gave their opinionsa The comments were classified into the

L]

foliowing categories:
About ‘the guestionnaire:
~The guestionnaire gives us the opportunity to say what we think

about our English studies.

s

~The questionnaire will lead teachers to improve their teaching \
method. . .

» H
'

-We will gain clarification about English studies through this

?
i

questionnaire. .

—_

-The questionnaire was well-designed and appropriate.

About English‘studies:

-We want mdre time for oral practice/conversation.

-We are not satisfied with the teaching method:

-We want mére audio-visual aids or materials;

more explanation of the lesson; and more homework.

-Teachers should be more punctual. |

-We do not like the English textbook/textbook is inadeguate.

-We want more access for reading and research.
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Cross-tabulation Analysis

Another method of data ahélysis takes the form of
cross-tabulation in order to examine the reiationship among
several response patterns or variables. Respondenté\of the
present study reported that they would prefer more emphasis in
pronunciation, rules ofwgrammar, free,Converéation, and
vocabulary for class actiVities.’It is nevertheless 'interesting
to find out how these preference alternatives are related to
respondents' reasons for learning English.

The following table intends to present a cross-tabulation
analysis in order to examine the relationship between
responéents' preferences for emphasis in_;eaching (Table 6) and
respondents' needs for learning English (Table 7) which are

grouped here into two categories (instrumental and integrative

reasons) in order to facilitate the interpretation of data.?

¢ None of the response alternatives of students' needs for
learning English in Table 7 was identified as an developmental
reason. \
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' TABLE 10

Cross-Tabulation of Respondents' Preference for Emphasis
in Teaching and Respandents' Needs for Learning English

-

, B 3
c Reasons 1 Reasons 2|D
Names of Preferences % : %

1Y

Rules of grammar 15
Free conversation 13 14
Pronunciation _ 18 19
Dialogues 1 3
Vocabulary 14 15
Dictation ' 8 8
Reading 3 1
Guided composition 4 2
Free Composition 5 5
Activities 7 8
Translation- 11 10
‘Other(s) 0 0 —

Total 99 99

a. Instrumental reasons.

b. Integrative reasons.

c. The reader should refer to Appendix III, question 7,
for the exact wording of the preference items.

The findings of Table 10 suggest that students who need
English for instrumental reasdns would prefer emphasis on active
(pronuhciation and free conversatién) as well as passive 'skills
(grammar and vocabulary)f Presﬁmably, reépondents who are
instrumentally-oriented towards English need to be able to
communicate in the target language effectively both orally and
in writing. These selected preferences for emphasis in teaching

reflect the possibility that mastery of rules of grammar and
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/ .
vocabulary will help thém to achieve these goals. Among the

claés activities that they would least prefer, this group of
respondents chose dialogues and readings. |
Respondents whp‘need English for integrative reasons
reported that they woul prefer mére'emphasis on pronunciation as
the first choice, seconded by vocabulary, free conversation and
ggammarv They~considered reading and gquided compoéition as the
least impgrtant class activities. |
Another cross-tabulation intended to find out fhe
relationship between respondents' preferences for emphasis in
~ teaching and respondents' values for their English studies
(Table 7.1). Values variables'are grouped here into

instrumental, developmental, and integrative reasons.
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TABLE 11

Cross-Tabulation of Respondents' Preference for Emphasis
in Teaching and Respondents' Values for Learning~gnglish

. P
d Reasons 13_ Reasons 2b Reasons 3°
Names of Preferences™ % . % %

Rules of -.grammar 14 1 13
Free conversation \ 13 1 13
Pronunciation ’ 20 17 19
Dialogues 2 3 3
Vocabulary 13 13 13
Dictation 7 7 8
Reading ‘ s 3 2 2
Guided Comp051t10n 3 5 = 4
Free Composition 3 5 4
Activities 9 4 S
Translation 10 11 10
Other\s) 0 1 0

Total , 99 99 99

a. Instrumental reasons.

b. Developmental reasons.

c. Integrative reasons. /

d. The reader should refer to Appendix III, gquestion 7,

for the exact wording of the nidmes of preferences.

s

The findings of Table 11 show that whether respaegents have
instrumental, or integrative reasons for learning English, all
choseApronaniation as the most preferred class activity. These
data seem explicable because most . respondents with instrumental
reasons perceive that "the study of English is valuable to have
better chances of studying abroad"; most respondents who have
integrative reasons pereeive that "the study of English is

@
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valuable to get along better when traveliing abroad". These

respondents have expectations of travelling abroad whether due

to studies or tourism, and this is why'thé mastery of

pronunciation would ‘be important fer them. In general,
espondents chose pronunciation; free conversation, grémmar and
vocabulary as the most preferred activities for emphasis in

teaching whether théy had instrumental, integrative, or

- developmental reasons for léérning»English.

Summary -
ra

Two-hundred énd sixty people. were respondents for the
presént study. The findings here are»helpful in determining
characteristics of English learnéfs in Peru.‘The respondents are
taking English as a foreign language courses in one of the
largest English program.in northern Peru. The EFﬁ programfap
PUCPT is of high prestige in which the English teachers are
professionals specializing in foreigp-language teaching;r

Through the gquestionnaire, English students at PUCPT gave
feedback ;egarding their English studies. Sfudents were asked to -
self-rate their profiqiencyiin foreign languagé abilities in
understanding, speaking, reading and writing.jSeIf—rating was
subjective; éome students might have overestimated on‘
undereétimated‘their languagé abilities. Nevgrtheless, it 1is
interesting o find out that most.respondents:who héd‘stu@iég

English for six mo¥ths or less perceived’thaf they had developed
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better skills in speaking English; most respondents who had
studied English for six months to a year perceived that they had
developed the {four language skills in parallel; most respondents

who had studied English for a year to two years perceived that

“they had developéd speaking as the best skill, and that “their

second jost deyeloped skill was reading. Tﬁere were only a few
responggnts jn thisrsample who had studied English for more than
two years; these students perceived that they were able to
understand English fluentli, and were also able to speak, read
or write most ideas in English. h

For class activities, all respondents reported they would

prefer more emphasis on pronunciation and free conversation, as

"well as on rules of grammar and vocabulary. These selected

preferences reflect that the resﬁqndents want more emphasis to
be given to active skills such as pronunciation and free
conversation, as well as passive skills such as grammar and
vocabulary or idiomatic expfessions in class. |
‘Respondents most freqﬁqntly chose;instrumental reasohs as
being among the most important ones for learning English. They
found that the knowledge of Engliéh was necessarf for them to
read textbooks in diverse speciélized fields which are generally
written in English. They also found that the studyﬁof English
was valuable to have better chances of studying abroad, also to
have better chances of getting a gecod job in Peru. The statement

[}
that respondents' reasons for learning English as a foreign

language in Peru are mostly instrumentally-oriented is
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understandable in relation to respondentg’ schooling standérd
because about 55% .0of all respondehts includé students who é:é
attending coﬁfses at the tertiary level (universities or
technicél institutes), or students who have already finished
their university studies. |

Among the possibiiitiés for practising English out of the
Engli&h claés environment, respondents reported that théy‘mostly
practised their targeF language with other Peruvians or they
would get records or ﬁaggs in English. These data suggest that

-

the respondents have bett;r possibilities or are better

motivated to improve their aural and listening skills in

=

English. Although respondents felt mptivated to 1mprove their
oral skills, théy had more opportunities or used more
opportunities to practise them with othe; Peruvians rather than
yifh native English speakers.? -

All réspondents agreed that they wopld recommend that their 
family, relatives, or friends study English, n?inly for
instrumental reasons. The instrumental reason most often
suggested by the respondenté was that knowledge of English would
help them to get a better job in Peru. This observation suggests
that there are jobs in Peru in which the mastery of English is
required, and these jobs are better paid. Once more, the data
give more evidence to suggest that EFL learners at PUCPT view
English as a vehicle for educational and occupationaf mobility.

* The Ministry of Tourism of Trujillo (i1983) reported that in
1982, 34% of all tourists visiting the city came~from
Ernglish-speaking countries and stayed for one or two weeks.
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In respondents’ free comments about the'quéstionnaireror
abouf their English studies at PUCPT, only thirty-five per“cenf
of all respondents gave their opinions. Althqugh the ﬁpmber of
these regpondents does not represent the majority of the saﬁple,
it is'nevertheless inferesting to find out that among the
comments, some respondents wrote that they were not satisfied
with the teaching method, that they, would like more time for
\aufal practice,tand/moreraudio—visuzi aids in class.

In order to explore the data, analysis takes form of
cross-tabulation to find out the relationship between
respondents' reasons for learning English at PUCPT and
respondents' preferences for emphasis in teaching or class
activities. The results report that all respondents, whether
they have instrumental, developmental, or integrative reaéons,
‘would prefer more emphasis inﬂactive skills (prqnunciation and
free conversation) as well as passive skill activities (grammar
and vocabulary). This finding suggésté the possibility that
respondents want to be able communicate in English orally and in
writing; also the posssibility that respondents do not feel
satisfaction for the teaching activities developed in class and

would like these selected preferences to be emphasized.



Vi Appropriateness of EFL Curricula

e

The following chapter is concerned with the third purpose

of the present gtudy. This pufpose is to determine if the

English curricula of the English program at Pontificia

1

- / 3 Ve
Universidad Catolica del Peru, filial Trujillo (PUPCT) described

in chapter 3 is indeed appropriate to the learners and their
reasoﬁs for learning English in this program. It might be ~
«assumed that students who have‘come to learn English with
specific reasons would have specific preferences for class

activities, teaching method, or textbooks in their.English

studies.

Students' Reasons and Preferences for Class Activities

In the previous chapter, it was reéorted that students .
perceived the study of English as necessary and valuable for
them mos£ly for instrumental reasons rather than fbr°
integrative, or developmental reasoﬁs. Most students in this
study view English as a vehicle for educational and océubationalv
mobility. |

Students were asked about their preférences for emphasis in
teaching activities in the English élass. The results of

preferences for emphasis 'in teaching were examined in relation

to students' reasons for learning English through.

\
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cross-tabulation analysis. The cross-tabulation data»appear to
suggest that all students, no matter what their motivations are,
would prefer that more emphasis be given to pronunciation, free
conversation, grammar, and vocabolary in class.

Among the teaching activities‘whichistudents in generei
considered less important .in class were dramatization or
.memoriiation of dialogues,‘as well asﬁreading.jThe finding that
reading was among tbe less .preferred activities for students

seems contradictory to- the finding that students found English

S
1

necessary and valuable.hostly because of instrumentai reasons.,
The main reported 1nstrumental reason was "knowledge of English
is neccesary b read textbooks in thelr special flelds (see
Table 7). It seems reasonable to predict, therefore that
students would have. chosen readlng as an impQrtant ac 1v1ty in
class. However, when exam1n1ng the'reedlng materlals tRpt are
provided for students inltheir language classes, the
contradiction aopears explioabie. | ‘

" The English textbooks that students need to read are maioly
‘books in the f*eld of science end technologi (students reported
the fields which they found more important in Chapter 4, p. 60).
However, the reading topics covered 1in English classes ﬁormall&
come from the English textbook and these readings contain
stories ‘about England and-life in Britain. Sentence struotures
and vocabulary covered io these readings are aimed at developing

broad communicative skills in students. Although supplementary

readings are recommended outside the class which include classic
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or modern novels and autobiographies (a.g. "Oliver Twiat",
"Robin Hood", "Jané:Eyre"), these readings probably do not meet
" students' needs or interests very welz either.

There are English books designed for specific subjects of
study, and for specific groups of students; that is, the
so-called Engllsh for Spec1al Purposes (ESP) books. ESP books
are 1ntended to prov1de 1nformat10n about a particular subject
area; they contain generally specialized vocabulary and
specialized’sentence structures. For students at PUCPT, ESP

- ¥

reading materials would appear to be valuable and recognized by
students as,valuabie. *

Students at PUCPT cha%eg%ostly pronunciation, free
C nversatién, rwles of grammar and vocabulary Eor empha51s in
teaching \thv1t1es in class. Thﬁeineport suggests that students
want to be able to communicate in English whether they have
'instrumental, intagrative,iot davelopﬁantal motivation. The
report also.reflects the possibility that students are not
satisfied with class activities , and they would prefer that
their teacher should have given more emphasis to those class
activities they mentioned above. )

The following discusses the English teaching methoé and the
textbook used'at_PUCPT and their appropriateness to the'English

students.
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Students' Reasons and The English Syllabus

‘ It is stated in the general informaETEﬁ brochure of the
Ehglish pfogfam at PUCPT that the main purposes of this program
are to promote better opportunities for the learner to become
more educated, and to broaden job poséibilities within Peru or
abroad.' It is also stated that thefgeneral aims of the proérém
are to enablé learners to converse, translate and write.

Stﬁdents in the program are grduped homogeneously according
to their proficiency level of English. They ére not homogeneous
with regard to their age,. occupation, needs or reasons for
learning Ehglish. English teachérs at PUCPT believe then that
the Access Eg'English textbook is appropriate for the students
since the assigned textbook includes several kinds of class
-activities that can fulfill students' varying proficiencies and
needs. English teachers base the English syllabus for all
English courses at PUCPT on the textbook.

The currently used ﬁextbook uses £he audio-visual method

which emphasizey the development of the four basic langquage

~

skills in parficular order. That is, liSten;ﬁgkaai}speaking.
skills are taught before rgading and writing skills. Most class
activities‘(an estimate of 70%) in the textbook are aimed ét
developing listening and speaking skills in students. The
activities include reading paggages orally, dialogueé,.choral
and individual repetition, communicative situations and so

' A copy of the brochure in Spanish is in Appendix IV,
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forth. Activities which are aimed at developing reading and
writing skills are included in class arnd &lso in students' own
“time out of class (e.g. writing letters, deécriptions,\feading \
classic or modern novélS). In fact, students in this‘study.were
asked to self-rate their own perception of their foreign

"~ language abilities and respondents from different proficiency
levels reported that they had developed speaking as the best
skill (see table 5.1). For the listeningyskill,‘there was some
indication that students in this study could understand EngliSh
better when it is spoken by non-native speakers (see table 5).
~These data appear to suggest'that it will be valuable if
teachers ipvite native speakers of English to visit class‘so
that students can gain practice with native English models.

The English textbook contains readings and instructional
materials which are British-oriented both lingﬁistically‘and
culturally. For example, the reading stories of each chapter of
the textbook provide information about British life and culture
(e.g. "The Library in Middleford"?, "New Year's Resolution"?);
voices on the cassettes suggested by the text are British.
However, only one of the English teachers at PUCPT has an
exclusively British English accent and few teéchers have even

had the opportunity to visit England or the United Kingdom.

-2 Middleford is a town in southern England. (in Acccess to
English: Starting Out, chapter 1).

3 n_ ,.It is traditional in England to resolve to do or not to do
certain things at the beginning of a new year." (in Access to
English: Getting On, p 3T).




Most English teachers at PUCPT report that they studied
American and British standard:gnglish phonology, as well as
téking courses in Americah andkéritish histo}y during their time
of studies at university. The fact that English teaéhers at
PUCPT have learned a diversity of English accents and know about
a variety of English-speaking cultural backgrounds could enrich
their English teaching if they made\students}aware gf this
diversity. _ ‘

’ ‘English teaching activities at PUCPT generally incluéé
readings, dialogues, listening drills, oral drills, guided and
free compositions, diétation, communication situations related
to the topic of the lesson, and so forth. English teachers point
out that when the class group is large, about 35 or 40 students
(usually in the beginners claSs), teachers cannot afways pay
individual attention to studénts since very tight scheduling }s
necessary. The topics of classroom cqmmunicati?e situatioﬂézére
provided by the textbook; this means that free conversation on
topics unrelated to the book is not encouraged ih class. This is
understandable since the.suggested method in the book is the
audio-lingual method (ALM). The ALM does not give emphasis in

- free conversation because it believes that reading passages,
grammaticai structures, vocabulary, and activities for practice
in class must be carefully selected and seqguenced to avoid
errors. However, students in this study want emphasis in free
conversation; this indicates that students want a more
communicative curriculum even though they are more

By
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inétrumentally-oriented towards English.

The grammmatical structdres, vocabulary and idiom;tic
expressions that students learn from the readings in class are
also exclusively British. Though English teachers recommend
readings outside the class which are not written only by British
authors, students would pdssibly get confused when they find
American idioms or other varieties of,Enélisﬁ struCturgs not
learned in the English class in these readings. Furthermore,
students of this study reported that they practised English out
of their English‘class by getting records or tapes in Eﬁglish,
buying English magazines, or going to see Englishrfilms which
were not of British production only. These data appeér to
suggest thaf instructional materials provided in students'
English class shpuld ﬁot reflect onlycBritish background, but
also the backgrounds of other English;spegking qountries in the

world.

Summary

In this chapter, the appropriatenegs of the English
curricula designed for the English program at PUCPT has been
discussed in two sections. The first section concerns students'
reasons for learning English in relation to their preferences
for emphasis in teaching activitiés in class. The second section
concerns studentg' reasons for learning English and the English

syllabus used at PUCRT.
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English students of the preseﬁt study reported'they would
.preferlthat their,English teachers give more emphasis to active
activities such as pronunciation and free conversatioqfiqg well
as passive activities such és rules of grammar, vocabulafy.ér
idiomatic expressions. This report reflects the p0551b111ty that
"students need Enéégbh to be able to communicate both orally and
in writing; also the possibility that students are ‘not satisfied
with the teéching activities distributed in class.

Students in general also reported that reading was one of
the less preferred activities in clgss. This report is examined
in this éhapter because the majority of students report that
English is necessary for them to read textbooks in their special
fields; it could thus be assumed that students‘would prefer moré

'emphasis in reading. The reading‘these‘students have to do are
mainly readings in the field of science and te;hnology‘as they
reported in Chapter 4, p. 60. The kind of textbooks that they
would prefer are English for Spec1al 'Purposes (ESP) books. ESP
books prov1de information about a spec1allzed fleld of study.
However, the %gad1ng toplcs suggested in students' English c¢lass
are based on British life’and culture. Reading materials should
‘be varied and flexible to meet students' needs and reasons for
learning English.

The Ehglish syllabus used at PUCPT is based heaviiy on the
,tethook, Access to English, .English teachers believe that this
text is adequate for students in this program because the
variety of class activities provided by the text will fulfill

7
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‘students' varying needs and reasons for learning Englisk as a

foreign language. This belief was exemined iﬁﬂgiew of student
reports of some diesatisfaction with the teaching of English,
Reading materials and other support instructional materials
provided by the texty are British-oriented both linguistically
and culturally. ﬁevzithe}ess, pﬁly one English teacher at PUCPT
has a British*English accent, and most of the teachers have
never been to the Unitea K;ngdoﬁ. énglisﬁ students should be
aware of the diversity of English spoken around the world.
Furthermore, among English materials available’for Peruvian
students to prectise Engiish out of the class, they are not
British-produced exclusively. The data suggest tha£
instructional materials provided in class should not contain

only British background; but background of other

English-countries as well‘goth linguistically and culturally.



vI. Conclusions and Recommendatiohs
Conclusions and'discussions of the main-findings from
prévioﬁ% chaptérs are pfesented in this concluding chapter.
Furthermore, recommendétions for modifications or for future
‘ cbnSidérations are gro&gfd into the follo%ing categories:
recommendations7concerning burriculum, class and teaching

activities for the English as a foreign language (EFL) program

at Pontificia Universidad Catdlica del Perd, filial Trujillo "

(PUCPT), and further research in Peru.

Conclusion: EFL at PUCPT

English teachers at PUCPT attempt to meet their students'
varying needs and reasons for learning English by using a text
they believe épeaks to diversity. The text series is based on
the audio-lingual method of second-language tzaching. |

(::T The Access to English-text series is exclusively
British-oriented, both linguiStiéally and culturally._Algtekin'

ra .
(1982) has warned that teaching materials which are not

approached properly in English as a foreigﬁ"language (EFL)

settings will affect learners' competénce“in the targét language

k3

&
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because of feelings of cultural dlsorlentatlon. For English

students aE PUCPT, instructional materials which brovide
Cross- cultural 1nformat10n (for example- 1nformat£on abou;
Peruvian and Anglo-American culture) may be more approprlate
than materials which reflect only British background.

Many authors on curriculum design aggee upon:the

~advisability of the administration of a questionnéire.at the

beginning of a course in order to estimate students' needs or

/r—_\

réasons for learning Ehglish (e.g. Hawkey, 1980; Mackay, 1978;
Muﬁby, 1978; Richterich and ,Chancerel, 1980; Robibson, 1980; and
Schutz and Dé%@{gg, 1981). In other words, it is édﬁisable thatA
data be gathered\early so that materials can be aﬁgurately based
on students' needs. The data pfovided in the pregent study can
be taken into account in futuré English curriculum planning at
PUCPT. In géneral, it appears that students at PUCPT nged and
want to learn English primarily for career or furfher education -
feasons, and that motivation may inform future plénning.

More specific recommendations growing out of the"

investigation in this study follow. ¢

See chapter 2 for more details. .
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Recomméndations Concerning Curriculum Change and Class
Activities
. _ %&% £ .

1. That a Questionnaire should be administe?éd at the beginning
of the course in order to determine students' needs. It is
also iﬁportaﬁf that analysis of those needs be done before

a'/quesigning the course syllabus and teachiﬁg methods.

2. That the objectives in the syllabus should be ch&sen

| realipgtically teo reflect the perceived needs ofithe.students
as wel% as the resources available to meet those needs.
3f‘?That teaching materials in class shouid provide )
cross-cultural insights. For example, readings or
communicative situations should contain Peruvian and British
background, or insights about Latin-American and

Anglo-American culture.

4. That there should be additional hours of practice in the

laboratory as well as more time to focus on activities which

are more directly relevant to students' reasons for learning
English.

5. That éfudents should be encouraged to talk, read énd write
about topics that are familiar to them and that are related\\
to their educational and occupational needs. Supplementary
reading materials should be related to students' interests.

€. That there shoﬁld be pronunciation drills or patterns with

varied English accents, not only British accents.
‘ »
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7. That consideration should be given not bnly to grammar
constructions and idioms which are common in the
conversational speech of British English, 5utvin American or
other varieties of English as well.

8. That consideration must be given to find ways to encourage
students to practise English outside the class. Teachers
should provide plans to encourage the student to listen tb

radio programs in English, or to see English films when they

are advisable to see.

Conclusion: EFL in Peru

The findings providéé in the field study (EFL at PUCPT) are
helpful in determining characteristics of English learners at
‘specializéd English institutes in Peru, althoﬁgh the student
sample for the field study wasvlimited to English learners at
PUCPT 1in January, 1983. More research is needed before further
generalizations about these findings can be made. Such research
should be based on much larger number of students learning
English as a foreign language in Peru.

The current high school English curriculum in Peru has
changed from an audio-lingual aéproach to give priority to the

wdteaching of reading with materials using Peruvian life as
con£ent;2 it ig\advisable that the Ministry of Education analyze
the data on students' needs for learning English provided by

! For details, see chapter 1.
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this and future studies for further consideration in English
curriculum planning. /
Most students in this study view English as necessary ;hd,
valuable for educational and occupafional purposes. These data
reflect that thére mdSt be a great demand in jobs or careers in
which knowledge of English is required. The data, then, suggest
stfongly that there be English courses organized to meet certain
predetermined academic or occupational needs asd that research
be conducted to find out the amount and natﬁre of jobs for_which

English is required in Peru.

Respondents in this study most frequently chose

?

‘instrumental reasons as being more important than integrative

and developmental reasons for learning English. Similar results
were reported in Cooper and Fishman's study on students' reasons
for learning English in Israel. Rivers's (1981) survey of

English language learners' goals in several foreign c¢untries

also indicated that students‘had mainly instrumental. reasons for
English in Mexico, Thailand, Sweden and Holland. There should be
more studies with samples of English learners in foreign
settings in order to provide extensive data. Further research

suggestions concerning foreign language learning in Peru follow.

Recommendations Concerning Research in Peru .

1. That future research of a similar nature to the present

study should be conducted with larger samples in other
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cities or provinces in Peru in order to consolidate the
frhdings of this study.

That the daé on students' needs and reasons for learning
English in Pelru provided by this study should be ctitically
analyzed by j&é Ministry of Educatioﬁ'in Peru. These data
should be taken into account in the evaluation and, if

necessary, the revision of the current English curriculum

for secondary public schools in terms of career and

—

occupational goals -for the futuré graduate.
That the data on possibilities to practise English 6uE the
énglish class environmeht provfded by this study should 5;-
examined carefully be English educators in Peru and they
should be aware of these possibilities. English teachers
will encourage their students to explore the posgibilities
and the availability of English materials in informal
learning situations,

That research should be conducted to investigate which
academic careers in Peru require knowledge of English in

order to predetermine English courses or English for special

purposes courses.

That research should be conducted to find out the amount and

nature of %obs in which knowledge of English is necessary in

Peru,
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APPENDIX I

¥

QUESTIONNAIRE: SPANISH VERSION

INDICACION POR FAVOR ENCIERRE EN UN CIRCULO EL NUMERO DE LA

RESPUESTA QUE UD. HAYA ESCOGIDO

1. Sexo:
Hombre...... et estserseanenn 1
Mujer.;;.....t ..... PRI 2
2. Edad:
Menos de 18.c..iivvvinennnn ool
19 = 24 L.oiun.n a2 .
25 - 34 ..... cesea et e.3
35 - 44 ..., e e 4
45 - 54 ..t ...5
mas de 55 ..... e ce et e 6
3. Nacionalidad:
Peruana ..... C e s e e sase e 1 ,
Otra, especifigue m 2

4. Su domicilio esta ubicado en:

ZONA FUral..veereeeenens ool
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ZONa& Urbana@....eoeeeeeesnseceel

5. Leﬁgua materna:
Cast?ll V o o o & l.‘:';.....l....’?
Lenguas aborigenes ‘ .

(e.g.»Qﬁechua;'Aymara)..t..;Z’

Otro idioma ; 3

6. Aparte del castellano € ingl€s,; que otro(s) idioma(s) conoce
Ud.?dy cual es su dominio en dicho(s) idioma(s)?
..... eesssesseeseesessComprendo..Hablo..Leo..Escribo

1. Frances....t.......

2. Alemén...........;. k
3. Itéliano........... . l

. ,( “*\

Portugues.......... ~ ‘ -
/’{Chlno.ltll..’.'...ll. s -

6. JAPONES. s s use. e

7. Otro(s), especifique ‘ .

!' 7«‘ dQué nivel de educacion ha alcanzado U4d.?
Secundaria incompleta.. e iieeeesinonseneedl
Secundaria completa................,......2
Institutos SUPEriores/tecniCoS..vuevssv...3
_ Universidad (en progreso)......eeeeecece. d
Grado de Bachiller...vieeveeeeeeenaanenesab

Més qﬁe el'Bachiller (e.g. Lic., Doc.)....6-
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8.

¢ gs (TN .

4 ‘ . Y
Ocupacion actual y ubicacion:

a. Estudiante.......l

’ . .. s
Nombre de la institucion

b. Empleado(a)
Tiempo parcial.....2
Tiempo completo....3

Nombre de su centro de trabajo

-
‘

. ./ . ¢ ’ .
Descripcion de su trabajo,/en Que consiste? Sea

especifico(a)

c. Otra(s) ocupacion(es)....4

Describalo:

98
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P

ESCOJA SOLO UNA RESPUESTA POSIBLE EN LAS SIGUENTES PREGUNTAS ’

1. ¢Ha estudiado (o estudia) Ud. el idioma inglés.aparte del
colegio?
Sl’...\.......1

Nombre de la institucién

NO'eweeeoeoo 2 (pase a la pregunta 3) N;\

2. Tiempo de estudio del inglés:

Menoé de 6 MeSEeS..vvessosssossonsos 1
6 MESES @ 1 ANO0.svueeenennennnnn ced2
1 ano a 2 aN0S..eeennsn Cetneeeeeaa 3
" mas de 2 aﬁos; .......... e ee e R |

3. U4d. comprende el ingles hablado -
, , s

~5010 fraSES COTLAS .t utuennennennsneesenennsnesns ceaenld

-lo suficiente para comprénder la(s) idea(s)

principal(es)...eevuunns f‘ ............................. 2

-todo lo gque se habla en mi clase de ingléé, pero no

en otras situaciones (e.g.en el cine, conferencias)...3

-todo mejor cuando es hablado por una persona Que no

es inglés hablante nativo...veeeeeens e teteesen ceeesd

-todo mejor cuando es hablado por hablantes nativos del

inglés ............... Gt e ssresssaans cesaeaaen ceieteesensd
4. Ud. puede hablar inglés:
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—POCaS PalabrasS..iieeeiectsosonssseresoesoronssnnnen

—frases y exXpresSiones COrtaS. vt resrionenoroonnenonnsel

-lo suficiente bien para comunicar lo gue quiero

deCir...-....-........ooon.--..---.......

-sin dificultades, converso con fluidez..

Ud. puede leer
-comprendiendo

-comprendiendo

'S
-comprendiendo

I'd
en 1ngles:

pocas palabras............

ceceseseenosl

casi la-mitad de lo gque leoc........0....2

casi todo lo que leo......

-sin-dificultad alguna...eeeeeeeroneensas

Ud. puede escribir en inglé%:

-pocas palabras o frases con dificultad..

-lo suficiente bien para comunicar mis ideas,

PELO CON EILOLBS . uuueecstostsosssosssssssesasasscassesl

-lo suficiente bien para comunicar mis ideas

CAS1 SIN EITOL St tu e ssonennssseenssssnnsesennsasoneeasd

-sin dificultad, y redactar/componer sin errores......4



ESCOJA UNA O MAS RESPUESTAS A §Q>CRITBRIO

. / . ’ .
7. Desearia que su profesor{a) de ingles pusiera

en:

-reglas gramaticales/gramatica en general?..

. / ) »
-conversacion libre? ..o e i necoecencens

. . 7 .
SPLONUNC1AC1ION? . it ereossocsssssssnsnsns

. . 7 . . 7 e ?
-memorizacion/dramatizacion de dialogos?

. » . . s
-vocabulario/expresiones idiomaticas?.

—dictado?......C'..l.......l.!..l...
~-lectura/lectura silenciosa?.......

.. * I » )
- ®~composicion guiada?...ceeiecntasanen

. . 2 . . . 5
-compgsicion libre/creativa?.....s%

-actividades (e.g. juegos, canciones,

etc L]

-traduccion/interpretacion del texto?.....

-otro(s) aspecto(s) qgue Ud. guisiera agregar.

, .
enfasis
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’ . ' . ) ’ ’ ' o .
8. ¢Es el conocimiento del ingles necesario en sus estudios, o

. 4
en el trabajo, o en su desarrollo profesional?

Sf'..‘ll.ll.1

‘NO..veseees.2 (pase a la pregunta 9)-

a. Hasta qué punto puede ser util el inglés para Ud.:

1)

para leer textos

medicina....

'4 .
guimica.....

s .
fisica.e..o..

biologia....

psicologia..

.7
edueacion...

. . /
ingenieria..

arte/musica/teatro...

linguistica..

de alta

especialidad en

antropologia/sociologia...

o & o 1

et eeneead
I
e
SN .8
....... ... 9
.o ... 10

ciencias politicas internacionales...!!

’ v v . . i 6
economicas/comercio/contabilidad.....12

arqueologfa.............;............13

arguitectura....

otrofs),

especifique

nv.o'.oonoo.n..ooooooo14
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2) para leer revistas especializadas en

inglé%...{.;.........................16

3) para comunicarse con f//f

exXtranjeros/turistasS..ieeececececensdl?

4) para escribir cartas formales (e.qg.
COMErCiales) . eiueeereeroeoneeneeasnsalB
o escribir’Sartas informales
(e.q. aﬁigos por
correspondencia)...c.eiecerceccseeesatl
o escribﬁr reportes
CIENtifiCOS.veurrranrnnnnnnnnnnnnees20

. 5) otro(s) propésito(s), especifique
= .

N 21

Y
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any

El estudio o el aprendizaje'del inglés es valioso para Ud
-para tener mejores oportunidadés de conseguir bueﬁos
puestoé de trabajo en el Perﬁ..fs.....................;..1
-para tener mejores oportunidades de estudiar en el

R = o =3 o< T P S
-para conseguir tfabajo en el extranjero con mayor
fac111dad...............................,............;...3
-para tener mejor acceso al mundo llterarlo........;:....4
-para mantenerse mejor informado del desarrollo y
progreso,de‘los paises de habla inglesa..........;.......5
-para desenvolverse mejor cuando viaje al extranjerow.f..6
-para ganarse amigos de habla inglesa.;.................;7
-para su propia satisfaccion/por gusto...................8

_Otra(S) razon(eS) ———————————————————— O

Aparteide su clase de inglés[édéhde /cdﬁo practica Ud. su
inglés? ' ( ~

-con la familia/parientes/amigos peruanos................]1
-con hablantes nativos del inglés..............L.........2
~yendo a ver pelfculas en inglés...;.....................3
-escuchando programas en ingle€s en la radia

(.9, BBC de LONAILeS) iivurereoereennocrasseeneocsnesnsasst

. . . @ . . 4 ’
-consiguiendo discos, cintas grabadas en ingles..........5:

-otra(s) manera(s) ﬁﬁtﬁ) 6
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11.4Sugeriria Ud. a su familia/parientes/amigos estudiar ihglé%
tambien?
Sl’.".'.....1

NO---....,-..Z

Por favor escriba sus razones, ya sea SI o NO

12. Comentario libre acerca del cpestionario, o de sus estudios

de inglés.



APPENDIX 111

QUESTIONNAIRE: ENGLISH VERSION

PLEASE DRAW A CIRCLE AROUND THE NUMBER BESIDE THE ANSWER THAT

YOU HAVE CH‘OSEN'

1. Sex:
Male..ieeeoeoneeoeroasennans 1
Female............. \ ........ 2

-

2 Age: ;o
Under 18...iitieeeeenccnncnns 1
19 = 24 ittt neneeronennn 2
25 = 34 et cenl3
35 - 44 ....... ORI Y
45 - 54 L.ttt i e 5
Over‘55 .................... 6

3. Nationality:
Peruvian....eeseees et eaeaas 1

Other, specify 2

4, Your present address is located in:

rural area...... et 1
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_urban area.........,........2

Mother tongue:
SpanisShivecesssosecscennesasl
Peruvian aboriginal language
(e.g. Quechua, Aymara)...... 2

‘Other 1apguag§‘ \ 3

What other language(s) do you know besides Spanish and

English? And how well (/)?

R EEREEE Understand..Speak..Read..Write;ﬂ
1. French........

2., German........ -

3. Italian.......

4, Portuguese,...

5. Chinese..... .o

6. Japanese......

7. Other, specify

o

Your highest schooling standard is:

Less than high school.....cvvuvansl

high scﬁool completed.. ... cov... 2
technical institute...coveeeesenss 3
university (in progress)...... veond

bachelor degree...... .. 5
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beyond bachelor degree

(elgl‘Lic., Ph.D.)...l.lI..'..’ll.6
Your present occupation and its location:

a. Student......oeo..

Name of the institution: .

b. Employed
Part time.........2
Full time.........3

Name of your work centre:

Nature of your work, be specific:

c. Other Bgcupation(s).........4

"

speci f#
§§$

R




PLEASE CHOOSE ONLY ONE ANSWER

1. Have your ever studied (or ara you studying) English aparf
from high school?
YeS.ivsesanoosl

Name of the institution

NO..vv.vewoo..2 (go to guestion 3}

2. How long?
Less than 6 months..... ..;....1

from 6 months to ! year.......2

from 1 year to 2 years...... ..3 .
mofe than 2 years....veoeseces 4 ‘
‘ *
3. How well do you understand spoken English?
-Ohly short phrases.......ee... Ceeeseccene e ;..;.g..........1‘
. =Only short phrases.....;.....;. ..... ceee e e S 1
-Enéugh to understand the main idea(s)....veeunn cheriereaen 2

~1 can understand everything that is said in my English
class, but not when it is spoken in other situations

(e.g. cinema, lecture)... . iTr ... .
~1 can understand everything better when English is époken
by non-native English Speakers......iuieiietiiiiiiiiiinannd

-1 can understand everything better when English is spoken

by English native SPEaKEIS...eeeeereeeeeesseronnsocansannned
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o

How well can you "Qeak English?

-Only a few words.............

-ol.ol--oooo--o..-o.o.l.cuo.o1

-Well enough to communicate single ideas/requests..........2
-Well enough to communicate what I want to Say....oeeeeeess3

-1 can converse fluently...ioeeeeeedeseieneneenanennns ceeo.d

How well can you read English?

-1 can understand only a few words........

-1 can understand agfut half of ‘what I read.......cveeveen.. 2
-1 can understanahﬁhgtrbf whgt I read ......... et ie e e e 3
-Without any dlfflculty “.? ............................. 4
How well can you write English?

-Few Qords,with AifficuUlty.eeereencnennnnenas e 1
-Well enoughktd communicate my ideas with ﬁany ELTOCSeesnn. 2
-Well enough to communicate my ideas with few errors....... 3 2
-1 can write and compose without any difficulty............ 4
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4
'CHOOSE ONE OR MORE ANSWERS SUITABLE TO YOUR OPINION s

Do you wish your English teacher had given more emphasis to

any of the following:

-rules of grammar/grammar in general?.v.........!
-free conversation?...................:ﬁg.......Z
-pronunciation?.....................;..u..Q:....3
4memorization/dramatization of dialogues?.;...f.4 ~
'—vocabulary/idiomatic eXPressions?..eeeeececasesd
o B I o - A o £ I &

-reading/silent reading?...cceeevsvcceccconcenesl

-guided dsmposition? ....... PP -

X
Y

-creative writing/free COmposition??x.....; ..... 9
-activities (e.g. games, SONgs,etC.)?....eeee...10

-Other aspect(s) that you would like to add....12




Is the knowledge of English necessary for your success for

your school, or professional development, or present work?

Yes.---.

No... N

00000001

ceee..s2 (go to guestion 9)

a. If so, to what extent it is necessary?

1)

—medicine....f.. ................. Ceeeae 1
-chemistry....... T Cesees 2
“PhySiCS.iiieseeneneeeeenecenannns ceeean 3
a8 B e B o L .4
-psychology...ceeeneeeenn ceeeeetens e .5
-education...... ......; ..... cesees ceeesb
-li;guistics...,.. ........ coesnene ceeendd
—eNngineering..ceeeseescsceccacosonss ...8
-arts/music/theatre......... et 9
—anthropology/soCciology.eeeeeeeeecnssns 10
-international political science...... 11
-business/accounting/economics.. ..., 12
- —archeology...veviiieeiiiiinsens eesl3
—architectuUre..eeeeeeeeseesonnsnns cesald
-other(s), specify ' 15
to read periodicals/journals in English..... |

2)

to read textbooks in their specialized field:
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3) to communicate with foreigners/tourists.........17

4) to write formal letters (e.g. business)...eees..18"
" to write informal letters (e.g. pen-pals).......19
to write scientific reportsv....eeeeenencesess.s20

5) other purpose(s), specify

21
[
The study of English is valuable for you
-to have better chances of getting a job here in Peru..... 1
- -to have better chances of studying abroad.......... a2

-to have better chances of getting jobs abroad............3
-to have better access to world literaCy..eeeeeeeenes Y

-to keep yourself better informed about the

development /progress of English speaking countries........ 5
-to get along better when travelling abroad............. .. 6
-to gain friends among English speaking people......cee.e 7
-yield personal Satisfaction..eesesesn.. e easesssee s ee..8
~other reason(s) : _ ' ~ 9
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10

12.

. Besides your English class, where/how do you practice your

English?

-with ﬁamily/relatives/Peruvian friends....; ..... e e re e 1
-with English native SPEAKErS. v evrnrennn. e et 2
-going to see British/American films......... .. coivennnnn 3 -

-listening to English programs on the radio
(e.g. "BBC de Londres™)....uveensen. U I o

-getting récords/tapes 1N ENnglish..ieeeiin e nnennnnans 5

-other ways,'specify

Would you suggest that your family/relatives/friends study

English as well?

Yes.ieeeeenns 1
No...vevennn 2
Please give reasons for your choice: »

Free comment about the gquestionnaire, or about your English

studies: . ~
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PERU

PONTIFICIA UNIVERSIDAD CATOLICA DEL

APPENDIX 1V

BROCHURE OF THE EFL PROGRAM AT PUCPT

ESCUELA DE SERVICIO SOCIAL

e e e+ Ko e ke e et .._,_ e ey

EXTENSION

UNIVERSITARIA oce——s0&==%0

o

=5 OF

CURSO

D
- ING

[l 7]

2S

s
o

TRUJLLO — PERUV

Junin 329

Teléf.

241237

OBJETIVOS

/_/

o S04= 5O

Al término del Curso, el estudiante serd

capaz de:
— CONVERSAR
— TRACUCIR

— COMPONER.

[oF: ————Rel:———— 1o/

HORARIOS:
8 410 a.m.
10 412 a.m.
43 6 pm.
6 4 8pm
MATRICUL‘Y

oY ————YoX: ot}

INICIO DE CLASES
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DE LOS ESTUDIOS
- 6 Ciclos
- Cada ciclo: 2 Meses

5 dizs 2 fa semana de Lunes a Viernes \

horas drarias.

Ces

CERTIFICADD

Al tirming fe lcs estudios y luego del exdmen espe-
cial 3obre un trabajo monogrifico por el estudiante

se ciorga of Certificado de Competencia. ~

PROFESORES

Graduados y con cntrenamiento en el Extranjero.

COSTOS
Valor de ada Ciclor S[ . ..
incluye matricula. Se  resjustard  de conformidad
con los indices de precios del consumidor.

o Q4 O 3= =50

METODO

Disefiado por " Access to English"

,)%(3NIGAS

- Didlogos (comprensién  oral)

- Stery Lline (lectura dercomprensidn)
- Estructura (fundamentos gramaticales)
- Pracrica.
I « Drills: Comprensién oral y estructura

2 - Exercises: (lectura y estructura)

- Composicion gradual por ciclos.

INSTRUMENTOS

- Overhead projector

Slide projector

Grabadoras

’

Material de ensefianza producido por

Oxford University Press.

050690 =30
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AMIGQO

El dominio de ‘un idioma extranjero es una profe-
sidn y como ‘toda otra reporta o—cupacién,‘status'«social
y grandes po\sibdjda’des'de becas y trabajos internacio-
nales. TE BRINOAMOS un ‘Curso de Ingiés. con él puedes

asegurar tu futuro en sélo un afo.

o Sof —————— Yol v Yo ————"Y

(17
3

f——" ' a——— P ————%

OTROS CURSOS

Inglés para propdsitos especificos
Taquigrafia en Inglés
Inglés para nifios

A .
Teatro para nifios

<o

Titeres
Manualidades

Danzas: Marinera

Dibujo . Técnico.

T e O 0 == O e





