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ABSTRACT 

In Peru, where English has no official status, English is 

taught/learned as a foreign language (EFL). English is taught at 
b 

1 

many post-secondary institutes in Peru. The motives that 

Peruvian students have for learning En { lish && not been 

previously investigated empirically. 

The main purpose of the present study was to investigate 

the needs and reasons that Peruvian learners have for learning 

English in the English program at Pontificia Universidad 

catdlica - del per;, filial Trujillo ( P U ~ P T ) ,  in Trujillo. 

Previous research which identified categories of "instrnmental" 

and "integrative" motivations were helpful; in addition, the 
$ 

concept of "developmental" motivation proved necessary in 

explaining Peruvian students' needs for English. - 
The sample consisted of 260 students who were learning 

English at the EFL program of PUCPT in January, 1983. Students 

were asked to complete a questionnaire written in Spanish'by the 

author. presentation of data takes the form of summary tables 

g and cross-tabulation tables. \ 

Results suggest that students in this study view English as 

necessary a'nd valuable primarily for educational and 

occupational purposes in Peru (instrumental purposes). The EFL 

curricu urn at PUCPT, based on a British-oriented audio-visual i' 
b method~text, may not meet the needs of many learners.  his study 

- 
recommends that further research be conducted in Peru to 

investigate the amount and nature of careers and jobs in which' 
! 

b ' ; 
i i i  1 



knowledge of English is valuable and necessary, so t h a t  

appropriate EFL curricula may be designed. 
- 9 

h 
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3 * 

For Peruvian students, ~nglish is learhed as a foreign 

ldnguage. The teaching -of -English .in schools has been. af iected 

by changes of g,Gvernmen@t and changes of politital.ideals.' 

- However, there ha$ always been a considerable demand for 
.% 

learning English in Peru at private English institutes. While 
/ 

students who are willing to register for their English studies 
- * 

at private institutes are assumed to be highly motivated, it is . -. 

not clear pr-ecisely yhy they want to learn Engll ; there is no P 
empirical research which-regorts st 

n Tents ' reasons for learning 

English as a foreign language in Peru. P , 
? 

8 - The first chapter of the present study provides the gene'fai3 

background concerning English instruct ion -in 4eru which has iC 

P undergone changes during the past fifteen years. This chapter \ T 

discusses some ideological and philosophical trends affecting 
1 

the planning of English curriculum for high 'schools.. It also 

outlines the statement of the problem, purposes afjd lirnitatibns 
-- 

of the study. ' I  
? 

Chapter 2 provides a review of literature pertinent to this 
< 

study. It discusses how conditions of learning English as a 

second language (ESL) differ from learning English as a foreign -- 

language (EFL). Previous studies reveal that learners of ESL and 

EFL have different needs and reasons forelearning English, and 

live in different settings in which learners have,different 
1 



language experiences. In Peru, English is learned as a foreign 

language. T.he reasons or needs that Peruvian adults might have 

. for learning English are not clear yet since there have been no 

;, previous empirical studies carried out in Peru in this field of 

- 
' Chapter 3 outlines the research design and procedures. 1t 

--- 
1. 'i 

also prwides a description of the English curricula offered to, 
t 

students in this study, and results of informal interviews with 

~nglish teachers. 
tp, 

~hdpter 4 reports the results of the questionnaire which 

students of this study were asked to fill out. Analysis of the 

results and exploration of the relationship among the'main 

findings are provided in chapter 5. Chapter 6, which is the 

concluding chapter, summarizes the main findings and offers 

suggestions for further research. 



English Instruction Peru 

Background 

The official language of Peru, the language used in 

government and legal matters, is Castillian (Spanish). 

Casti.llian is also the exclusive language of instruction in 

every public school, even where Peruvian aboriginal languages 

such as Quechua and Aymara are spoken by the Indians in the 

highland and jungle of the country. 

With regard to foreign languages, Weil, Black, Blustein, - 
McMorris, Munson, and Townsend (1972) state that English is the 

, most popular and widespread among French, Italian, and other 

foreign languages in Peru, The availability of English language 

publications, movies, and many Anglo-American products stimulate 

interest in learning the language. Weil et a1 also point out 

that for people in Peru "knowledge of a language is seen as the 

mark of a cultured educated person" (p. 7 2 ) .  

Foreign language study is mandatory for high school 

stldents in Peru. Students can choose among English, French, 

Italian, German, and other foreign languages. English is usually 

their first choice. In fact, due to the lack of qualified 

foreign-languages teachers and the unavailability of foreign 

language te~xtbooks, most public schools can only offer English. 



Conrad and Fishman ( 1 9 7 7 )  are of the opinion that: 

Much of the interest in teaching English in secondary 
schools in Peru and other Latin American countries is 
prompted by the importance of English at the tertiary 
level (college/university) as a library language as well 
as the language medium through which a great deal of 
tertiary level udy takes place (p. 25). 

C 

Enqlish Instruction A the Secondary Level 

. 

Political ideals affecting English instruction 

During the period from 1968 to 1980, the English curriculum 

in bqruvian schools underwent'changes due to the inconsistent 

political situation in Peru. When a new government took over 

administration, there was usually a complete transformation of 

the educational system. 
1' 

In 1967, Presider.t Ferpando ~eladnde in his annual message 
/ 

to the nation elaboratea'on "the ideals of Peruvian education" 
- 

and listed them in the following sequence: 

-The humanistic ideal: Man is an end in himself and as 
such he should seek his own goals while respecting 
other's freedom to do likewise. 
-The Christian ideal: Man has, because of Christ's 
dignity, a transcendent destiny and his ultimate end'is 
union with God. 
-The democratic ideal: All men should participate in the 
forging of collective decisions. 
-The nationalistic ideal: All Peruvians should acquire a ------- 
positive national consciousn~ss, a capacity for work and ,/// 
service oriented to national development along withy-" 
dedication to world peace, mutualbsol.idarity and 
international cooperation.' I 

------------------ , 

F. ~ela&de T.: Mensaje Presidential 1967. In S. Churchill. 
The Peruvian model of innovation: The reform of basic education. - - - 



When a military coup took over administration from Belaunde 

in 1968, the new Peruvian military president announced that a 

complete transformation of the educational system was essential 

to the success of the revolution. The military's educational 

reform criticized the former educational system mainly for 

growing .illiteracy, disconnectedness from reality, lack of 
/ 

~eruvian s irit, intellectualism, memorization, academicizing T' 
tendency, and bureaucratism. 

The Peruvian military's ideology stressed the humanistic, 

nationalistic, and participatory values of education. I t  was 
4 

argued that there would haveto be radical change in attitudes , 

and values, a 'transformation which could only be brought about 

through "conscientization." 3'In fact., during the administration 

of the military government, with its strong promotion of 

national consciousness, the teaching of a foreign language 

(especially English) was perceived as an alienating action. 

English was changed from a compulsory subject to an optional one 

in school curricula and new English textbooks were produced by 

d r u v i a n  authors. e, 
The belief that-learning English was an action of 

alienation was popular during the 70'-s. This belief might have 
------------------ 
I (cont'b Paris: The ~nesco Press. 1976, p. 16. 

Commission of the Educational Reform in Peru: Informe general. 
Lima: MINEDUC, 1970, p.'15 - 21. 

"Conscientizationn refers to learning to perceive social, 
political, and economic contradictions and to take action 
against the oppressive elements of reality and is a term coined 
by the Brazilian educator Paulo Freire (1970). 



been partly based on a 1968 conflict between Peru add the United 

States. During the 60's, there was a conflict between Peru and 

the Internatidnal Petroleum Company (JPC), a subsidiary of 

Standard Oil of New Jersey. This American-owned company had 

exploited the oil fields of La Brea and parisas on ~eru's -- 
no~thern coast for. many years a . The conflict conce;ned the 

disappearance from the Peruvian Oil Agreement Act of a page 

which stipulated prices of crude oil (prices which were ot to 'B 
the liking of the IPC) . S  The coup d'dtat by a military junta in 

Peru in October, 1968, was largely due to this conflict. The new 
/ 

military president declared: "Foreign interests, the oligarchy, 

and the decrepit politicians are considered as anti- patriot^.",^ 

The military government limited Peruvian's relationship 

with the United States, and also expelled the United States' 

military missions f-rom Peru. Einudi ( 1 5 7 6 ) ~  an expert on Latin 

American politics, reported that many Peruvian officers had come 

i to believe that the United States, in alliance with Peru's 

oligarchy, favoured Peru's continuing in a state of 

underdevelopment. 

The ~eruvian state, under the military regime, became a 

virtual monopol~ist of export marketing. There was also a notable _----------------- 
For more details, see J.M.Caballero, From ~e1a;nde to 

~eladnde: Peru's militsry experiment in third-roadism, 
Cambridge: University of Cambridge, 1 9 8 1 .  

See A .  Zirnrnermann. El plan inca: Objetivo revolucio'n peruana. 
Lima: Imprenta 0 f i c i a T ~ l  Peruano. ,1974. 

Translation by author fr0rn.a speech given by President Velasco 
a t  Talara, October, 1969. Lima: Of icina Nacional de ~nformacidn. 



, *+- 
shift from direct to indirect foreign'capital and technology 

4 

favour of Japanese and European (Western and Eastern) sources. 

There was very little financial support from the military * 

-61 government for foreign language programmes in public schools and - '  
r *  

8 

state universities, More attention and interest were given to 

the instruction of the Peruvian aboriginal language, Quechua, as B 

the second natio language: since spa*ish was the sole 

official language A d e r  previous ghvernments. 
E 

~es.earchers on languages in Peru observed that it was 

difficult to establish Quechua in school curricula due to a lack 

of Quechua teachers, a lack of textbooks in Quecbua, very few 

reference material written in Quechua, and a b w e  all, there was 

no Standard Quechua dialect which to,teach in schools since 

there are great geographically-based dialectal differences in 

Peru. Jn summary, the implem&tatlon of Quechua as the second 

nationil language in Peru was unsuccessful (~gbar, 1978; Zierer, 

1 9 7 7 ) .  

The military government in Peru called a,presidential 

election in 1980. President ~ela6nde was re-elected by the 3 
people of Peru. Statements of educational ideals are now the 

same as those which ~elaunde has made in the past. That. is, 

educational goalS.are to ,be based on humanistic, Christian, 

nationalistic, and democra.tic ideals necessary. for planni~g the . 
development of the country. English instruction is now :.' 

'considered compulsory for the completibn- of secondary level in 

many private and public schools in Peru. 



Changes in English Curriculum 

b On March 21, 1972, the Peruvian Military Government 

approved the General Law of Education 19326, and stated that the 
- 

plan/curriculum~esign for academic courses of study (including 
t 
B foreign--languages study) at the secondary level should aid the 

4 .  

pupil to: 

1 .  develop skills of communication through the 

G 
dialogue, . develop solidarity and companionship, . develop national conSciousness, to become a good 
citizen, 

4. grow physically, intellectually, socially, and 
emotionally in such a way that the pupil contributes 
to raising the health, recreational, and living 
standards of the community and the c o ~ n t r y . ~  

:,, 
The general objectiies of the English curriculum for high 

schools were: 

1 .  to enable pupilsto understand and speak English > 

according to their proficiency level, 
2. to develop in pupils interest in learning English 

when finishing high school. 

The specific objectives were: 

1 .  to enable pupils to understand speech at normal 
speed, 

2. to enable pupils to speak English in different 
------------------ 

t ' ~ranslat~ion- by author from ~esolucich Ministerial de Proqramas 
Adaptados en la Educacidn ~ecundaria: Anexo de ~ c c i o s s  de - - 

T 0rientaci67~Tienestar del Educando, 1975. - 
Translation by author from Programas Adaptados para ~ducacidn 

Secundaria en cuanto a Idiomas Extranjeros: 1nqlCs: decreed in 
July, 1975,Ty common-agreement of General Law of Education (Ley 
General - de Educacidn) 19326 and Decreed Law &Decreto Ley) 1901, 
Art. 7. 



3 .  to enable pupils to read comprehensively, 
4. to enable pupils to'express themselves in written 

forms. 

, The suggested teaching method for- English during the 
- 5. 

Military Government in Peru was the Audio~;Lingual/Visual method, 
\ 

and the general assumptions of the method were explicitly stated 
+ 

in the General Law of Education: 

1 .  languages are different, 
2. language is *essentially speech, and speech is 

basically communication by sounds, 
3. language is a system of extremely well-learned 

habitual responses (habit formation), 
4. teach the language, not about the language, (no 

grammar-translation method), 
5. the best model to imitate is the native speaker or 

someone with near-native accent.1•‹ 

Teaching aid,s and other instructional materials were to 

apdio-visual as well; pictures, flashcards, flannelboard, 
. & 

+4 and tape recorders, televisions, film projectors, and 0th 

audio-visual aids were' tok be employed. 

Because of the high.cost of some audio-visual aids, many 

public high schools in Peru could not provide tape recorders, 
& 

televisions or film projectors. Furthermore, not all teachers of 

English in schools were specCalized in English, nor in English 

as a foreign language. Some English teachers did not have a good 

command of the language; some other English teachers who were 

- accustomed to use the traditional grammar-translation method did 

not know how to use the audio-lingual/visual method and 
t 

s appropriately. With regard to teacher training, --------- 



zierer' (1974) claims that there were 'very few ~ r o ~ r ~ m s  of 

specializing second/foreign languages teaching in Peru' (p. 76). 

In 1981, a new democratic government was established in 

Peru, and the Ministry of  ducati ion has made new statements 

, about the instruction of foreign languages in high schools: 

' Learning a foreign language in high schools is relevant 
to the pupil's professional development and to the ' 

development of the country for the following reasons: 
1. to have better access to sources of information, - ---- 
2. to have better chances to help students in their- 

acadenic work and improve chances ot finding jobs, 
3. to broaden the cultural horizon of the pupil; that 

is, knowing a foreign language, the pupil will be 
able to interact w.ith foreign cultures other than 
his/her own, 

4, to facilitate understanding of the pupil's mother 
tongue, because learning a foreign/second language 
will help the pupil to make contrasts between the 
two languages." 

The new English curriculum for high schools in Peru (1983) 
T 

points out that the aims or objectives of the former English 

curriculum: "to enable pupils to master the four basic skills in 

second/•’ oreign language learning: understanding, speaking, 

reading and writing" were unsuccessful in Peru, for the 

following reasons: 

1 .  1n Peru, only a minor-ity of people have 
r- opporkdt ies to speak a f ore,ign language. 

2.  5enerally, a foreign language is used only for 
comprehending readings in specific study areas 
outside of the high school,environment. 

3. The number of pupils enrolling in each class in 
public high schools (50 to 60) is not appropriate 
for foreig language learning, since successful 
learning o "r a foreign language requires individual 
or small group instruction. ------------------ 

1 1  Translation b y  author from Proarama Curricular de Idioma - - - - - - - -  - - -  -- -----.- 

a - 
Extranjero: lngl&. 19 3. ~inisteiio de Educacidn: Direccidn 
General de Educacidn ecundaria. 



4 .  Two or three hours of foreign language instruction 
per week in high schools is not appropriate for 
mastering the four basic language skills , 
(understanding/ speaking/reading/writing). 

5. Many foreign-language teachers in Peru cannot speak 
or orally communicate well in the foreign language 
because of lack of chances to contact native J 
speakers and'practise the foreign language. l 2  

Foq the reasons given above, the general objec'tives of the 

English curriculum for high Schools in Peru are planned to give 

priority to the teaching of reading. The objectives are: 
9 

1 .  .to enable pupils to master reading skil1s"through 
comprehension of readings within the limits of 
pupils' knowledge of grammatical structures and i 8 
vocabulary, 

2. to emphasize the teaching of voc&bulary, - 
3. to enable pupils to exercise grammar and vocabulary 

, - y through readings assigned in class or outside class 
(independent/individual reading), 

4. to enable pupils to speak and understand English 
using basic and simple structures. l 3  

It is suggested that reading materials be simple in 

vocabulary and structure in general. Text is divided into short 
% . n 

I _ stories, each preceded by a list of words to be taught through r , g , ,  
lexical and grammatical context, translation, and appropriate .2 

% ', 

activities. After a certain vocabulary level is reached, 

supplementary readings in the form of stories or simplified 

novels are introduced in order to enable pupils to consoli,date 

vocabulary.. The .Curricular Program gives the following 
s 

example:14 t 

I f  Ibid., 1983. 

l 3  Lbid., ,1983. 

l 4  Ibid., 1983. 



1 .  TOPIC: "~t'tractive places for tourists visiting 
Peru. " 
(~ugares - de interds turi'stico 'en --- el ~erd. ) 

1 

. 2. SPECIFIC OBJECTIVES: At the end of the lesson the 
pupils will be able to: . 
a. read with, comprehension simple passages which 

ontain description, explanation/instruction 
ut attractive places for tourists visiting & Peru 

b. formulate and respond to questions (whether 
orally or written) on attractive places for 
tourists visiting Peru 

w ,  

. 
3. READING (a short passage): 

"Pisac is a lovely village in the Valle Sagrado 
of the Incas. It is on the Urubamba River. To 3 

get to Pisac you have to cross a bridge over the 
river. There is an attractive square and it has 
very big trees. On Sundays there is also "a 
famous and colorful market and people from other 
villages come to visit it. They also sell their 
ruins on a mountain and from there you can 
admire the valley below. However, from the 
valley you can't see the ruins. rn 

- 

4. LEXICAL CONTENT: 
Nouns: river, mountain, hill, valley, v 
field, ruins, crops, road, monument, 
mine, coast, desert, jungle, oasis. 
Verbs: visit, admire, climb, enjoy. 
Conjunctions: however.. 

w - '  

5. GRAMMATICAL CONTENT: 
a. Review and explain the use of THERE IS/THERE ARE 

related to geographical places. 
\ Example: There is a river near the village. 

b. Review and explain the use of PRESENT TENSE. 
c. Introduce the use of HOWEVER. 

Example: You can visit the jungle, however it is 
not safe to do it alone. 

6. SUGGESTED ACTIVI TI ES : 
a. Read the passage carefully. 
b. Fill the blank the following sentences: 

6 
........................... a. Pisac is a village 

b. The market is ................................ 
c. Choose the cmrect answer: .................. You can admire the valley from 

a. a famous and colorful market. 
4 Pi 



b. the ruins on the mountain,- 
c. on the Urubamba River. 
It is on the Urubamba River. 
IT refers to: 

' (a) Valle Sagrado (b) Pisac (c) Incas O 

They also sell their products. -- 
THEY refers to: 
(a) Village (b) People (c) Market 

This example shows the focus of EFL instruction in Peruvian high 

schools at present: reading in English, with content about or, 

familiar to Peruvian students. 

~nglish Instruction outside School 

Instruction in ~nglish is usually mandatory at the 
C -- 
CI 

univsrsity level in Peru, esp&ially for those students who are -. -.q 
majoring in science programs such as, medicine, engineering, 

biology, physics, or chemistry. Zierera r1974) points ou: that 
-. 

for university students in Peru, Engli'sh is required for 

comprehending scientific reports and books which are usually 

written only in English without translation into Spanish. 

In recent years, for many science programs at diffeknt 

universities in Peru (e.g. The National Agricultural University 

at la Molina in Lima, University of San Marcos in Lima, 

University of San Martin in Tarapoto, the National University of 

Trujillo in Trujillo, the Pontifical Catholic University of Peru 
- 

in Lima and in Trujillo), English for Specific Purposes (ESP) 

materials have been used. University students are required to , 

have%basic knowiedge of English grammar in order to be e 

eligible to take ESP courses such as: "English for General 



i 

Science", "English for Engineeringw, "English for ~edicine", 

"English for Technology", "English for Agriculture", and so 

forth. 

Bes-ides the instruction in English in high schools and 

universities, there are specialized institutes which offer 

intens:ve courses of English for those Peruvian students who 
D 

want to gain better or advanced proficiency in Engl h. Some L 
institutes like this are the Center of Languages at Pontifical 

Catholic University of Peru in Lima and in Trujillo, the 

American Cultural Center in many cities of Peru, the British 
2: 
> L 
q c  

Council Institute in Lima, the Canadian Institute, and so forth. 

- 
Statement -- of the Problem 

- 

Several authors have carried out previous studies in the 

area of teaching Englih in Peru (for example: Conrad and 

Fishman, 1977; Paulston, 1974; Rees, 1970; and'zierer, 1974, 

1976). These authors have focused their studies mostly on the 

availability of English materials and their application in 

s;hcols in Peru. So far, there have been no empirical studies 

about Peruvian students' needs or reasons for learning English 

in P,eru. 4 k 

Despite changes in political ideologies which have affected 

the teaching of English in public schools in Peru in the last 

decade, university students and adults are still eager to learn 

~ n g l i s h .  Adults who wish to gain advanced ~ r o f  %iency in English 



usually go to specilized institutes in which intensive Englisfi 

courses are offered. 
G 

One of these specialized institutes where English is 

offered as non-credit course is the Centre of Languages at 

Pontificia dniversidad ~at6lica - del per;, f ilia1 Trujillo b 
(PUCPT) in Trujillo City. English courses at PUCPT have been 

offered to the community since 1977. The number of new students 

enrolled in this program is increasing each year.I5 . 

English students at PUCPT have to pay for their English 
% ,  

%. 

studies. Students who are willing to register and pay tor thei:r 
1 

~nglish studies may be assumed to be highly motivated. The 

present study is conqerned with determining what motives 

\ learners at PUCPT have ~r learning English, and also with 

determining whether the English curriculum existing at PUCPT is 

appropriate to the learners' reasons for learning English. 

Purposes - of the S,t-udy 
-- .- 

The.present study is exploratory. The first purpose is to 

describe in a broad sense the English curricula offered at 

PUCPT: its objectives, syllabuses, and teaching methods. 

Information about activities in c l ~ s s  and intructional materials 

used in the EFL program are also provided. 

The second purpose of this study is to ascertain 

characteristics of the learners at PUCPT through a ------------------ 
l 5  More details are provided in chapter 3. 

3 



L 
questionnaire: personal data: sex, age, nationality; mother 

. tongue, other languages known besides Spanish and English, 

. educational attainment, and occupation; students' perceptions of 

their second language abilities (listening, understanding, q 

reading , and writing); students' preference for emphasis in 

teaching; students' reasons for learning English, and thkir 

poss>bilities for practising English out of English class. 
s" 

Through this questionnaire, English students at PUCPT had the 

opportunity to give opinions regarding their English studies. 

particular emphasis is given to the questions about students' 

preferences for the English class, and students' reasons for 

learning English. 

The third purpose of this study is to detsrmine if the 

English curricula described in the first part of the study is , 

1 

indeed appropriate to these particular specif,led learners and 
2. 

I 

their reasons for learning English. It might be assumed that 
* 

students who have come to learn English with specific reasons 

wouid have specific preferwence for class activities, teaching 

method, or textbooks in their English studies. 

Limitations of the Study -- 

The study,intends to examine the foreign language learning 

of a defined population: adult native Spanish speakers learning 
0 

English in a non-English speaking environment who are not 

exposed to English outside the classroom. As such, the findings 



will pertain to similar populations learning foreign languages. 

The study is exploratory. A questionnaire was used as the 

most suitable data-gathering instrument, since what was sought 

was to obtain a great deal of information about learners and 

\their English studies in Trujillo, Peru,. in order to establish 

statistically significant trends. The questionnaire was written 

both in English and Spanish. It was designed by the author who 

k took into account the demographic and sociolinguistic 

environment of Trujillo. 

The majority of data for this study was gathered by the 

author in Trujillo, Peru, in December, 1982, aod January. 1983. 
\ 

Other relevant information was sent lat,er by mail from Peru to 

Canada. 

This study explores motivation of a sample of EFL learners 

in Peru and is a first step in the investigation of effective 

means for teaching foreign languages in Peru. Future 

investigations,with large samples of Peruvian English learners 

would be useful. 

Summary 

This chapter has provided the general background concerning 
, 

English instruction in Peru. During the past fifteen years, Peru 

has undergone changes in government which have caused 

I 
transformations of the political, social, ecorromic and 

1 
e d u c a t b l  systems. Due to changes of government, different 



ideological and philosophical trends have been introduced in 
\ 

school curricula afie~tingbn~lish instruction. 
b -  

t 
~espite changes of government and chahges in English 

instruction in schools curricula, Peruvian students have always 

shown interest enrolling intensive English courses .at 

post-secondary institutes. The question of what are learners' 

reasons for studying English in Peru has been raised in thik 
- - 

chapter. 

The present study focuses its attention on the English 

program at Pontif icia Universidad catdlica del per;, filial - 
~rujillo (PuCPT). This program offers intefisive English courses 

to Peruvian adults who want to gain advanced proficiency in& 

English. 

This study is exploratory. It has three purposes: 

description of the English curricula at PUCPT, information about 
'. 
\ 

English s t u d e n t s u h e  program with emphasis on students' needs 

and reasons for learning English, and the appropriateness of the 

English curricula with regard to students' reasons and needs for 

~ n g l  i sh. 



11. English as a Foreign Language 

The foxlowing chapter provides a review of literature 
C 

pertinent to this study. It intends to clarify the distinction 

between English as a second language (ESL) and ~nglish'as a 

foreign language (EFL), as well- as the social an'd pychological 

factors affecting ESL and EFL learners. A review of curriculum 

design b a s h  on needs analysis is also discussed in this 

chapter. 

ESL and EFL --- 

Definition of Terms 1 

In the-past, the terms "English as a second language" (ESL) 

and "English as a foreign Ilnguage" (EFL) have been used by 

difmferent authors without being explicitly differentiated (see 

for example: Fries, 1945; Lado, 1957; Paulston, 1972; Prator, 
# 

1972; and Zierer, 1974). These authors approached the study of 

En*glish mainly as a discipline of linguistics, &nd believed 

therefore, that,* principles of teaching a language were 

generally applicable to the teaching of English to all 

non-English speakers. Nowadays, the study of English is related 

to other disciplines apart from linguistics, such as sociology 



- 

, . and psychology, which take into account that learners of English 

have different native language backgrounds, as well as cultures, 

and live in different socio-economic environments. The following 

provides definitions of ESL and EFL  in^ order to determine which 

- are the specific differences existing between learners who are 
* 9 

learning English as a second language and,those who have English 

as a foreign language. 

In 1962, A.,Marckwardt made a careful distincton .between b e  
English as a sgcond language and English as a foreign language 

at the Annual Convention of the Modern Language Association: 3 
, 
EFL means English is taught as a school subject or on an 
adult level solely for the purpose of giving the-student 
a foreign language competence which he may use in one of 
several ways -to read literature, to read technical 
work, to listen to the radio,.to understand dialogue in 
the movies, to use the language for communication 
possibly with transient English or Americans...When the 
term ESL is used, the reference is usually to a 
situation where English becomes a language of 
instruction in schools as in the Philippines, or lingua 
franca between speakers of widely diverse languages in 
India -(p. 3). - 

Stratton (1977) also made the distinction with: 
\ 

English is taught as second language in countries .where 
it is the mother tongue of very few or none of the 
indigeneous people, but has the status of an official 
language and is the language of the government , higher 
courts, press, etc. (p. 137). 

and also: 

English is taught as a foreign language in countries 
where it has no official status and normally serves no - 

--. public functions ( p .  138) a A - -- - 
- --- 

-- /- - 

' In an ~n~lish-speaking there are 'people who use 

English as a second language and others who use 
@ 

/ 

foreign language. Alptekin (1982) notes the former involves 



- 4- 

non-English-speaking immigrants or minorities who are permanent 

residents; the latter involves foreign studen* diplomats, 
/ 
I' 

scientists, and visitors whose residence in the English-speaking 

envir0nment.i~ most probably temporary.' 

The following presents some of the social and psychological 

factors which might affect learners of English as a second 

langu and learners of English as a foreign language in order 

ify the distinction between learning ESL and EFL. Once 
k 

larifi "'< ation of differences in ESL and EFL is made, a review of 
literature about needs analysis in language learning, especially 

,. 
' - 

in English instruction, is presented. 

Social and Psychological Factorss~ffocting the Learning of ESL 

and EFL 
4? -- 

Numerous researchers notice the influence on language 

learning of social snd psychological factors (e.9. Fishman, 

1972; Gardner and Lambert., 1972; Halliday, 1970; Schumann, 
I 

P 

1976). These authors provide definitions and models from 

socio-psychological views which help to reveal thatqearners of 
4 

ESL and EFL have different expectat ions for qnglish, different 

motivational orientations towards English, and live in different 

environments or settings in which learners might have different 

language experiences. 

Learners of ESL normally live in communities where they 

have many opportunities for'contact with na'tive English 



Fpeakers, and regular attendance at, social and cultural 

functions may maintain and even i-mprdve their language skills 

(providing what stern and Cummins, 1981, call a "supportivew 

language environment). Gardner, Smythe, ~ l h e n t  , and Gilskman 

( 1 9 7 6 )  observe that the relative frequency of opportunities to 

engage in communication with speakers of a target language would 

presumably be much greater in a second language than in a 

foreign con,text of learning. 

In the school environment the ESL learner is usually 

surrounded, by the target language; besides having English as a 

subject, he/she might have other school subjects taught in 

-ish as well. On the other hand, the EFL learner's only . a 

regular contact with English might be in the English language 

class, and he/she might not have other subjects tasght in 

English at school. Because of this restricted contact, Stratton 

( 1 9 7 7 )  argues that EFL learners gain less linguistic and 

communicative competence than ESL learners. 

With regard to the teaching of English in foreign 

countries, Fishman ( 1 9 7 7 )  notes a positive correlation between a 

foreign people's enthusiasm for learning ~nglish' and their 

orientations in modernization. Fishman states that the spread of 

English in Third World settings can be expected to continue with 

"politically low-keyed Anglo-American domination" in the field 

of technology ( 1 9 7 7 ,  p. 308). In other words, technology might 

provide the grounds for a cultural and ideological neutrality on ' 

which the acquisition and use of English could be easily .* 

-=k 
i 



promoted. Fishman's view has been critiqued by Alptekin (1982) 

who points out that technology is the crucial medium tbrough 

which cultural and ideological dominance are affected in the 

westernization process in Third World settings. Schiller (1976) 

and Alptekin (1982) believe that technology is usually 

manipulated for political, social, and economic reasons laden 

with norms and values reflecting the ideological constraints and 

cultural prior it ies of the Anglo-American world. ~ l ~ t e k i n  

believes also that learners of English in foreign language 

settings will fail to~reach a reasonable degree of competence in 

the target language if the teaching materials are not approached 

properly. He then suggests that production of materials should 

focus on real and immediate needs of learners ( p .  61). 

In 1959, ~ar&e@ and Lambert conducted a study of 
FF-. 

s o c i o - p s y c h o l o g i c a l ' - f a c t o r s  in second language learning in 
& 

Montreal. Subjects in this study were English-sqeaking high 
1 h 

school students who were studying French as a second language. 

Students were examined for language learning aptitude and verbal 

intelligence as well as for attitudes towards the French 

community and intensity of motivation to learn French. This 

study found there were two independent factors associated with 

attitudes and achievement in a second language. One factor 

referred to the individual's cognitive skills and suggested 

simply that those students who were high in verbal ability were 

more successful in acqwiring second language skills than thbse 

low .in verbal ability. The second factor suggested that ,those 



students who were oriented towards learning a second language to 

facilitate communication with French-speaking Canadians, tended 

to have more favourable attitudes towards French-Canadians, and 

tended to express more effort in their goal of acquiring French. 

After Gardner and Lambert's pioneer study, a series of 

studies in the same area of research were rried out at McGill 

University, and the University of Western ~ntario; the findings 

of all these investigations led Gardner and Lambert to propose 

two dif 4! erent kinds of motivational orientations towards , 
learning a second language: 

Y 

The orientation is said to be 'instrumental' in form if 
the purpose of language study reflect the more 
utilitarian value of linguistic achievement, such as 
getting ahead in one's occupation. In contrast,, the 
orientation is 'integrative' if the student- wishes to 
learn more about the other cult~ra~~community because he 
is interested in it in an open-minded way, to the point 
of eventually being accepted as a member of that other 
group .(1977, p. 3 ) .  

Gardner and Lambert (1972) and Gardner and Smythe (1975) 

find in Toronto and in Montreal (French and English second 

language settings respectively) where language learners have . 

many opportunities for contact with the second language culture - 
I 

and community, second language learners with an 'integrative 

orientation are more' successful in second language learning than 

those student2 who are instrumentally oriented. ~lgment, 

Gardner, and Smythe ( 1 9 7 7 3  found that those French-Canadian 

students learning English as a language in ~ontreai who / 
were instrumentally oriented towards learning nglish tended to j, 
be ethnocentric, critical of the self, the En lish teacher, and 4 



French-Canadians, and tended to have less confidence about their . I 

~nglish- skills. These authors point out that "achievement in the 

second language is associated both with an ability and a 

motivational component" (p. 131) and that motivation alone 

cannot explain students' achievement. 

Further studies have shown that the effects o•’ integrat ve 
w d 
and instrumental orientations vary in othqr sett,ings. Thus, for 

example, Gardner & ~ a ~ b e r t '  (1972) find that Filipino students in 

the Philippines who approach the study of English with an - 
instrumental orientation and who receive' parental support for + 

this .lo;tlook are clearly successful in developing proficiency in 
1 

the language (p. 141). 

In Israel, Cooper and Fishman (1977) investigated attitudes 

and.motivations towards English. Subjects for this study were 

high school students whose mother tongue was Hebrew. Respondents, 

)ere asked to in,dicate the following reasons for studying 

English which were per8onally most important to them: 

1 .  Instrumental. (e.g., "Knowledge of English is 
necessary to, read textbooks assigned in universities 
or other institutions of higher learning"; 
"Knowledge of English is necessary in order to pass 
the English matriculation examinationw). 

2. Integrative (e.g., "Knowledge of English makes it 
easier to gain friends among English-speaking > people": "Knowledge of E n g l w k e s  it easier to 
get to know English- ng Immigrants better"). 

3. What we shall call evelopmental" reasons, 
i.e., reasons rela ersonal development or 
personal satisfaction ( e . g . ,  "Knowledge of English 
makes it possible to read English-language books for ------------------- 

'The official languages in the Philippines are Filipino (based 
on Tagalog) and English. English is used mainly for legal or 
governmental matters'. 



pleasure"; "Knowledge of English yields personal 
satisfactionn) (p. 243). 

... 

These Israeli students chose instru ental reasons more often and t 
chose especially often this reason: "Knowledge of English is 

necessary in order to read textbooks assigned in universities or 

other institutions of higher learning." 

Cooper and Fishman's study suggests that learners of 
L 

English as a foreign language might have developmental reasons 

for learning English as well as instrumental and integrative 

reasons. Gardner & Lambert's investigations of motiva'itional 

orientations towards a second language were carried out only in 

second language settings, but not in foreign language settings. 

The effect of setting may be important in determining 

motivation. 

Needs Analysis in ~anguag'e Learning 

, 

Nowadays, inany,secon4d/foreign language teachers and 

researchers suggest that a second language curriculum/syllabus 

must be concerned with learners' needs (e.9. Munby, 1978; 

~ichterich and Chancerel, 1977; van Ek, 1977; Morrow and 

Johnson, 1977; and Fanselow, 1977). These authors suggest that 

analysis of studen-ts' needs must be done before designing a 

curriculum or syllabus. For example, Essebbagers notes that 

before the language program is determined, language teachers 

should provide: 

1 .  a description of the language needs in real 



- 
situations, 

-2. a description of the types of tasks or activities 
people need to engage in order to function in 
'particular situations, and 

3. a description of three groups and individuals who 
- need or,want to function in these situations and 

what their language learning ability, motivation, 
etc. is (in Mackay & Palmer, 1981, p. 31). 

One second/foreign language needs analysis model that has 

had great impact in recent years is'~unby's (1978) Communicative 

Syllabus Design. For Munby, needs analysis is prelfminary to the : 

I 

specification or design of a syllabus. Once a profile of a l 

student's needs has been built up, these can be realized in 
4 

/' -. 
actual languee .forms, by means of the specification of language /' 
skills and language functions needed. Munby mentions nine 

dimensions or parameters of communication needs of learners of a 

second/foreign language which are summarized as the following: 

1 . '  PersonZil : Learners' identity, language background, 
and significant information of learners' culture. 

3 
2. Purpose: Learners' occupational and educational 

objectives for which the target language is 
required. 

3. Setting: 
a. Physical: spatial (e.g.,llwhere does the learner 

need to use English?") and, temporal (e.g., 
"when is English required most?"). 

b. Psychological: the psycho-social environments in 
which the learner will or will not use English 
(e.g. non-intellectual/intellectual, 
private/public, urban/rural areas, etc.). 

4. Interaction Variables: Learners' role relationships 
to be involved in the target language use. 
Example: instructor-learner ( from/for 
teacher-students) 
adult-adult (from/for teacher - other teachers) 
native-non-native (from/for teachers - visitors) 

5. Instrumentality: + >  
a. Medium: spoken or written. 



b 
b. Mode: monologue (e.g. spoken to be heard) 

dialogue (e.g. written to be read). 
* c. Channel: bilateral (e.g. face-to-face) 

8 unilaterai (e.g. print) 
live aelay (e.g. T.V., radio). 

6. Dialect: Information on dialectical varidti;s. The 
dia1ec.t~ of the target language which the learner 
will have to command receptively and productively. 

. . 

7 .,, Target ~evel: Specific level of competence required ' 
in the target language. 

8. Communicative Event: Subject matters and 
'communicative activities which the learner has to-be 
able to do receptively or productively. 
Example: communicative activities: egtablishing 
contact, response to request; 
subject matter: weather condition, direction. 

9. Communicative w: The specific manner, tone, and 
. spirit in which.communication is carried out. 

Example: Happy-unhappy, formal-informal, etc. 

Munby's model has been evaluated by some authors very 

favourably. Robinson- (1980), for example, states "Munby's work 

represents a sociolinguistic model for defining the conrent of 

purpose-spec i f ic laXguage programm& , " and also, "No one else 
, - -1 

I has given such a rigorous and precise statement of one method of 

syllabus design as Munby." However, Schutz and ~erwing ( 1981 ) , 

and Willis ( 1981 ) criticized Munby's model as impractical 
9f 

because it does not identify pedagogic units. According to 

Willis, Munby's model fails to meet what a good model' should 

have: "a description of learners' needs and the .units of the 

description must be defined as objectivelf a 4  -=-and they 

must be appropriate as pedagogic units." ( 15). 

Hawkey (1980) views Munby's needs analysis model as a-tool 
4 

for the designer rather than for the learner..Hawkey states that , 



B 
~ ; n b ~ ' s  model enablek the course designer to achieve two things: _ a-- - \ 

I. produce a detailed profile of what the learner needs 
to be able to do in English in..the occupation or 
studies for which he is being trained. 

2.- produce a specification of the language skills, 
functions and forms required to carry out the 
communication described in the needs profile 
(p .  81). 

4 

Hawkey cites Rivero and *Fernando's (1978) reading progrpmme 
Z 

design-for engineering students at a polytechnical institute in 

Venezuela in where Munby's events 

(e.9. communicative 

pr#ofile of Venezuelan students' needs for reading English. For 

example : 
- -- 

Main Event: Engineering students studying reference 
mater-i.e. standard textbooks, su~plementary books, 
manuals, profes~ional papers and articles in English in 
library, private study, classroom or laboratory). 
Communicative Activities: 

text. 
# 1. Reading i tensively for all the information in a 

2. Reading specific information to carry out an 
assignment. 

3. Reading to find the main information in an English 
text. 

4.  Reading to find out the writer's position on a 
particular issue. 

Hawkey (1980), Robinson Schutz and Derwing (1981) 

all agree that Munby's work is very v4uable:for designing 

~nglish for Specific PU@OS~S(ESP) courses since ESP courses 

focus attention on the' purpose of the learner and refer to the ! 
I 

whole ravlge of language resources, that is; "ESP is the teaching 

of ~ngltsh, not as an end in itself but as an essential means to 

a clearly i ntifiable goalw (Mackay, 1978; p. 163). Schutz & 

Derwing ( 198 1 j , Robinson ( 19801, Hawkey ( l98O), and Mackay 



(1978) agree in observing that Munby's model does not 9ive any 

indication as to how the data for an actual student might be 

col'lected and therefore, the model is not a 

direct use with learners. 

With regard to the use of questionnaires in language 

learning, MacKay recommends the administration of a 

questionnaire at the beginning of a course in order to estimate 
6 

students' needs and wants. Richterich and Chancerel ( 1 9 8 0 )  also 

suggest this recommendation in developing a model identifying 

learners' needs in language learging. 

Richterich and Chancerel's model seeks to obtain 

information about the financial and technical resources of the 

learner, the teacher, and the employers; as well as about the 

teaching method, curricula, and objectives preferred by the 

learner and teachers. 

In Peru, as in other non-English-speaking countries where 

English has no official~status and serves no public functions, 

English is taught/learned as a foreign language. Rivers and 

Melvin's statement (1980) that "students' needs in language 

learning are dependent on political situations, societal 

demands, and career opportunities" is relevant to the teaching 

of English as a foreign language in Peru. Since the political 
- 

situ-ation is not consistent in Peruvian society, the teaching of 
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as a foreign language has undergone changes in school EnglisL - .  

curricula, public beliefs, people's attitudes towards English, 

and jobs demands. For example, English instruction in high 
4 

schools was mandatory in Peru before the Peruvian M i l i t a r y w t a  

took over the government. During the Military Government (from 

1970 to 1980), English instruction in high schools became 

optional among other languages such as French, German, Italian 

and other,language~.~ 
\ % 

In Peru, currently, apart from public high schools, 

colleges or universities, there are many private language 

institutes where English, French, German, Italian, or other 

foreign languages are taught. English is the preferred foreign 

language of Peruvian students/adults. Even during the military 

government when commercial trade with the United States was 

limited and educational exchange programmes with United States 

and other ~nglish-speaking countries were reduced, many -% 

Peruvians were still eager to learn English. However, what 

reasons for learning English that Peruvian adults might have are 

not clear yet. 

Zierer ( 1 9 7 4 )  claims that.most university students in Peru 

require English for understanding or reading scientific reports. . , 

These university students usually have to take English as a 

compulsory subject for completing their credit courses at 
4 

universities. 

F 3 r  details, see chapter 1 .  



~t present, the Peruvian government is no longer military. 

There is free import, commercial trade ,with many foreign * 

countries, and educational programme exchanges with other 

countries in which the medium of communication is mostly 
\ 

English. These factors may contribute to the reasons for people 

in Peru to learn English. 

Summary 

/' ~istinctiong between learning English as a second language 

( E S L )  and English as a foreign language (EFL) have been 
-;" 

discussed in this chapter. Conditions for learning ESL are 

different than -- for learning EFL. In order to clarify these 

differences, i t  was necessary to apprqwh the social and 

psychological factors affecting ESL and EFL learners. 
Y 

Social factors such as language contact, community, I 

schools, beliefs, and political pressure influence the learning 

of a second/•’ oreign language. Gardner, Smythe, ~l&ent, and 

Giiskman ( 1 9 7 6 ) :  also Stratton ( 1 9 7 7 )  observe that foreign 

language learners gain less linguistic and communicative 
-- B f l  

competence than second language, learners because foreign 

language learners have less opportunities to engage in 

communication with kpeakers of the target language. Alptekin 
t 

( 1 9 8 2 )  suggests that in foreign language settings, if the 

teaching of English is not opriately approached, learners in 

these settings might fail reach a reasonable degree of 



e I 

competence in English because of feelings of cultural 

disorientation. 

With regard to psychological factors, Gardner and Lambert 

(1959) have postulated two motivational orientations towards 

learning a second language: integrative and instrumental, and 

then suggest that students with integrative reasons for learning 

a second language are better learners than students with 

instrumental reasons in Canada. Based on Gardner and Lambert's 

model, Cooper and Fishman studied motivational orientations in 

Israel (where English is learned as a foreign language) and 

showed evidence that students with instrumental motivations'are 

good language learners as well. For Cooper and Fishman, besides 

integrative and instrumental reasons, there are also 

developmental reasons for learning a foreign language. 

Since learners of ESL and EFL have' different reasons for 

the target 1anguage;a review of curric.ulum design based on 

needs analysis has been also discussed in this chapter ., Munby's 
model suggests that once a profile of a student's needs has been 

built up, these can be realized in actual language forms by 

means 0.f the specification of language skills. Some authors 

4? argue that Munby's model is impractical because it does not 

identify pedagogic units, or that the model is not a 

questionnaire for direct use with students. However, most 

authors agree upon the advisability of the administration of a 

questionnaire at the begining of 'the cou-rse 'i'n order to estimate 

students' needs or reasons for learning. 



111 .  Field St udy : T F L  at PUCPT 

The following chapter is divided into two parts. The first 

part presents some demographic information about Trujillo and 

about the English as a foreign language (EFL) program at 

~ontificia Universidad cat6lica del - per;, filial 

(PUCPT); it also outlines the rationale, 

procedures of the study. The second part provides a description 

of the current English curricula, information about class 

activities and instructional materials used in the program, and 

reports rgsults of the informal interview with English teachers 

at PUCPT., R 

Some Information about Trujillo --- and the EFL Program at PUCPT - 

The largest city in northern Peru is Trujillo. populated by 

more than 540,000 jnhabitants(see map in Appendix I). Trujillo 

has the largest gost=sirondary student population in Northern 

Peru ' as well. Approximately 38% of the student population in 
~rujillo come from other provinces to take studies at the 

tertiary level (~olle~e/~cst-secondar~ institutes/university) 2 .  

The reason might be that two well-known universities are located ------------------ 
" - La Industria.(Trujillo local newspaper). December 26. 1982. 

~ireccidn de planificeci<n, Uniyrsidad ~acional de Trujillo. 
January, 1 9 8 r  f. 



in Trujillo a s  well as other post-secondary institutes or l 

academies. The two main universities in Trujillo are: . 
1 .  ~ni;ersidad Nacional de Trujillo, founded in 1824 

and one of the four main state universities in 
Peru. b 

Universidad catdlica del ~ e r d ,  filial 
I founded b the ~esuits in the middle of 

the present centurjq! 

~egarding institutions specializing in English instruction, 

therz sre two well-known private institutes in ~ruji'llo: 

1 .  Instituto Cultural Peruano Norteamericano or 
Peruvian -Northamerican Cultural Institute which 
started in .operation more than fifteen years ago in 
Truj i 110. ' J  

/=- 2. Centre of Languages: English, Pontif icia '~niveisidad 
catdlica del ~ e r 6 ,  filial Trujillo, which started in - 
operatioa in 1977. 

Both institutes offer intensive English courses to Peruvian 

students. 

The present study focuses its attention on the English 

program at PUCPT. This program was selected because as a former 

3 teac&t PUCPT, data colle~tion~was facilitated. In the first 

years of the program's operation, the director and the author 
# 

coordinated the administrative and academic structure of the 

program. Another reason for selection of this program is that 

all English teachers in t-rogram are specialized in teaching 

~nglish as a foreign Language h whl h is not normally the case in 

other institutes. 

------------------ 
See R. Paulston. Society, Schools @ Proqress -- in Peru. New 

York: Pergamon Press, 1971. 



Since May, 1977, the English program at PUCPT has been in 

oper.ation in Trujillo. After the first three years, the number 

of new students enrolled-in this program has increased a great . 

deal as shown in Table 1.' The program, then, has become stable 
/ 

and started'hiring more teachers and offering English courses 

dgring the day and in d e  evening. 

TABLE 1: Number of English Students at PUCPT 

Year No. of Students 

English students at PUCPT are grouped homogeneously 

according to their proficiency level in English: beginners, 

intermediate, and advanced. English classes are held from Monday 

to Friday for two hours daily for each group of students. 

English teachers at PUCPT are selected on the basis of 

personality and professional qualifications. Generally in  he 

select ibn process, "personalityw characteristics or qualities 

are assigned more weight than any written evidence of formal 

training or academic q~alification.~. 

From ~egistrb de ~atriculas 
> -  

3, 

PUCPT , Dec . 
r .a 

People in Peru believe that a teacher with "good" qualities is 
usually: sincere, flexible, eloquent, sociable, emphatic, and 
humanitarian. 



English textbooks and the teaching method which have been 
pd 

used in the English program at PUCPT are based on the 

audio-lingual approach, which holds that the teacher's efforts 
. I  

should not be directed at informing his/her students about the 

language, but at enabling them to use it: lisfenipg and speaking 

skills should be taught before reading and writing; and also 

that language is learned by habit formation. Structural grading 

is a feature of the texts. 

rs pa lonale for the Study -- 
-fP 

English students at PUCPT have to pay and register for 

tKeir English studies. These students may be assumed to be 

highly motivated, but whether they have integrative or 

instrumental reasons for learning English as a foreign language 

is not known, since no research of this kind has ever been done 

in Trujillo. 

I t  might be assumed that those students who have 

integrztive motivations would .prefer textbooks and courses which 

highlight Anglo-American culture, and which put emphasis on , 

- 

communication skills , especially pronunciation and'free 

conversation; it might be further assumed that those students 

who have instrumeptal motivations would prefer textbooks and 

courses which are not Anglo-American culturally-oriented, and 

which put more emphasis on reading and writing skills. 



Methodology 

1 

The Sample 

The whole population of students (260) who were studying 

English at the EFL program of PUCPT in January, 1983, form the 

student sample for.this study. Students have a range of 

occupations, schooling levels and are of various ages. Students / 

are Spanish speakers and were asked to fill out a questionnaire 

printed in Spanish. , 

The director of PUCPT, all teachers (9) of the English 

program at PUCPT, and the secretary of the EFL program were 

interviewed personally by the author in December, 1982 and in 

January, 1 983. 

The Questionnaire and Interview 

The questionnaire was designed by the author, taking into . 
account the demographic and socpo-linguistic environment of 

Trujillo. That is, most ques,tions in the questionnaire provided 

response choices which are applicable to the reality of 

Trujillo, or to students who live in Trujillo. For example, for 

quest ions regarding students' rnotdr tongue, Spanish was 

mentioned in the first place because it is the official language 

in Peru, and the most common language in Trujillo, followed by 
1 .- 



-- 
~eruvian aboriginalalanguages which students might have as 

their mother tongup. The list of response choices provided for . -  

questions regarding students' career or professional development 

was selected so as to reflect careers for which preparation can 

be made in ~rujillo. Also, choices for questions regarding 

students' possibilities for prHctising Eng1is.h out of English 

r 
efass were selected to what is most available for 

-+: 
:practising this language in Trujillo. 

0 

W h  the approval and collaboration of the director of 

PUCPT, Dr. Segundo Carbajal Honores, the questionnaire was 

reproduced and printed in Spanish for English students at PUCPT 

to complete. 

The questionnaire was divided into two parts. The Cirst 
.. 

part of the questionnaire elicited personal data about the .S 

students. The second part elicited students', opinions with 

regard to their English studies. There were 12 items in the 

second part of the questionnaire and the questions had a series 

of forced-choice alternatives-and open-ended responses as well. 

With regard to the interview, non-directive, uns,tructured, 

and face-to-face techniques of interviewing were used with the 

director, teachers, and staff members at PUCPT. 
- 

During the interview meetings, respondents, were very 
~ - 

friendly, warm, and showed enthusiasm about cooperating $with the 
I 

authore6 The English teachers and the author have discussed how 

The author has known mbst respondents for several years in 
Trujillo. 



they feel about their, jobs or salaries; how applicable their 

academic background is job of teaching English at 

PuCPT; what teaching activities are used most frequently; and 
i n  

their opinions about the English textbooks and the teaching 

method at PUCPT. 

~nformation concerning the English curriculum, students1 
e 

requirements for registration, teaching methods, and 
6 

requirements for completion of English courses at PUCPT were 
ir. 

1 gathered in January, J983. 

Method of Data Analysis 

Students1 responses to the questionnaire were pre-coded 

directly from the original documents in January, 1983, in Peru. 

The analysis of the data, in general, takes the form of 

'tables summarizing the frequency and proportion of respondents 

choos:ng each alternative for each question. In order to explore 

the data, further analysis also takes form of cross-tabulation 

to examine the relationshjp between respondents' preference for 

emphasis in teaching and respondents' reasons for learning 

English as a foreign language. w 



Enqlish Curricula - at PUCPT 
% 

The following information about the English curriculum~of - 

the EFL program comes from PUCPT documents translated from 

\ Spanish *into Enqlish by the author. The main purpose of this EFL 

program is educational and promotes better opportunities for the 

community of Trujillo to become more educated, and to broaden 

- job possibilities within Peru or abroad. The general aims of the 

EFL syllabus at PUCPT are to enable students to converse, 

translate, and write.7 e 

Students are grouped in classes for beginners, 

%nterrnediate, and advanced. The number of students for each 

class is not consistent. Generally, there are about 35 or 40 
- - - 

students +in a class of beginners. The number of students 

decreases at the intermediate and advanced level. 
3 

In 1983, the EFL syllabus at PUCPT required six courses for 
1 

completion. The first two courses are for beginners, the 

following two courses are for the intermed&ate~level, and the 
1 f 

last two courses .are for'advanced students. The duration of each 

course is nine weeks, with ten hours of classes per week. 

The English series used currently at PUCPT is' Access to - 

Enqlish (Coles and Lord, 1976) which'has four levels, with a - 
book for each level. Each book is accompanied by a variety of 

optional support materials such as: workbooks, tapes or \ 
' Translated into ~nglish from the brochure of general 
information of the EFL program at PUCPT. A copy of this 
in Spanish is found in Appendix IV. 



cassettes-of British English speakers, filmst-Gps, and test ' 

packs. All chapters in the books contain a story or reading 
4 

passage. The story is intended to provjde background information 

on British life and culture. The authcrs oi the text have stated 
" 

that: 

The background of the stories is definitely of England, 
partly because this is the -environment [they] know best, 
but more important because [they] believe that language 
divorced from its cultural background mates for - 
uninteresting and unrealistic reading (1976, p.VII). 

The method used is the audio-visual method. Students are 

trained in the four basic language skills: listening, speaking, 

reading and writing. The order in whichethese skills are to be 

addressed is discussed in the English text: "The student should 

hear the'new language before he attempts to say it. 

should precede reading and this in tbrn should come before 

writingw (1976, p. X). T q  means that reading and writing have 

a valuable part to play, but in the reinforcement of what it is 

3earned orally in the initial stages,of learning. 

Since 1981, English teachers at PUCPT have designed the 

aims and lesson plans for each course basically on the ~nglish' 

t e x t .  Students of the beginne'r group are'required to have a 

basic English background from high school. The course aims for 

beginners are to enable students: 

use. basic structures English orally and written 

form, 

2 .  to understand reading passages by using strucgures and 

vocabulary taught in class, 

'4 2 



3 .  to understand and participate in class discussion at normal 

speed, 

', 4 .  to write short essays g t e r  presentation of piitures and 
- 

slides, 
B +< 

5. to gain better pronunclatlon by giving mere emphasis to 
% 

those sounds which are tK$ hardest to pronounce, 

The textbook for beginners (Access to Enqlish: Startinq 
7 

4 
* 

Out) is intended to cover the basic structures and structural 

vocabulary of spoken and written English. The book content 

consists of a variety of language learning activities such as: 

teading passages, dialogues, comprehension questions, oral 
\ t 

drills, picture drills, sentence-building exercises, and 

exercises. 

admitted at the intermediate level, students'are 

required t-o have passed the English courses for beginners. The 

aims for the intermediate courFe are to enable studhts: 

1.  to use verq tqnses in sentences correctly, orally and in 

written form, 

2. to respond to questions from a reading passage by using 
my- I--+% 

vocabulary and grammar structures taught in class, 

3.  to participate in sin-igle conversation with En$iish native 

speakers using appropriate pronunciation and intonation, 

' 4 .  to -irite compositions of a minimum of 100 words, --  

From " ~ f l a b ~  - de January, 



Ip 

5.  tb acquire more information about cultural aspects of 

~nglish-speaking countries through extensive  reading^.^ 

The textbook for the intermediate level (~ccess to Enqlish: - 
Getting - On) is aimed at keeping students practising and 

. f 
V 

improving their listening, speaking, reading and writing skills. 

Reading passages and dialogues are more complex than those 

dialogues and readings for the beginner level. Sentence 

structures and verb tenses are gradually more complex. 

Intermediate students are encpuraged to make practical use of 

those grammatical structures and vocabulary items which they 

have aiready learned. 

Students of the advanced group of English are required to 

have passed the intermediate English courses. The course aims 

are to enable students: - 

1 .  to use simple and complex structures of English orally and 

in written form, 

2. to respond to questions from a reading passage by using 
t 

vocabulary and grammar structures taught in clas 

3. to participate in English conversation abou 

situations, 

4 .  :o write compositions ok a minimum of 60 words, 

5 .  to improve pronunciation giving more emphasis to those 

sounds which are the hardest for the students, 

6 .  to accqire more information about the cultural aspects of 



English-speaking countries through extensive readinqs.l0 

The textbooks for the advanced level (Access to English: - 
~urning Point, and Access to Enqlish: Open Road) are intended to - 
develop fluency and communication skills by *consolidating and 

developing 'structures learnt in the first two books, and by 

adding more advanced patterns and vocabulary. The books include 

more reading materials, guided and free- composition,^ so that 

students will have the opportunity of expressing their own 

thoughts in English. Students at this level are recommended to 

use A.S. Hornby's Oxford Advanced Learner's Dictionary of - 
Current Enqlish which gives explanations in English and examples 

of usage, as well as pronunciation. 

All English courses for beginners, intermediate, and 

advanced students schedule a mid-term examination in the middle 

$of the course, and a final examination at.the end of the course. 

t Students whose absence exceeds thirty per cent during the course . . 

development are not considered in the final evaluation. Deferred 

and failed students have the opportunity to take another . 

L' exemination a week after the final examin tion period. 
C- 

There were few instructional materials for EFL in 1977 and 

1978 at PUCPT; the materials were limited to three tape 

rec~rders, some tapes, a flannelboard, .flash-cards and pictures 

prepared by the teachers. Little by little, as the number of 

students has increased and more courses have been offered, the - < 

EFL program has enjoyed a better financial situation and has 
------------------ 
I C  Ibid., 1983. 



been able to afford to provide more audio-visual materials 

(overhead projectors, a slide projector) and more ~ n ~ l i s h  

library books for reading or reference. The English teachers at 

PU~PT are aware of the fact that their instructional materiais 

are limited, but they tend to regard audio-visual materials not 

' as essential elements in the the EFL program, but as interesting 

' adjuncts to be used when they are obtainable. 

EFL Teachers at PUCPT - - 

In January, 1983, when the interview with the teachers at 

PUCPT was carriedout, there was a total of nine English 

teachers in the EFL program (five female teachers and four male 

teachers). Eight teachers are Per~vians~whose native language is 

'Spanish. Only one English teacher is a native English speaker 

from the United Kingdom, with a degree from a university there. 

All teachers are graduates with a university degree, 

specializing in the teaching of foreign languages. Three of the 
i 

Peruvian teachers have taken their professional training abroad 

(the United States, the United Kingdom, and ~apan). 

All the Peruvian English teachers at PUCPT have graduated 

from the National University of Trujillo (Universidad Nacional 

de Trujillo). They all hold a degree of Bachelor of Education - 
and the title of Licentiate in  ducati ion. I .  These teachers took ------------------ 
I I The National University of Trujillo &•’fers three categories 
of degrees to university students: Bachelor, Licentiate, and 
Doctorate. 

s 



courses in the field o Education and in the field of teaching 

English as a foreign language. Among the courses in Education 
I 

were psychology, philosophy , sociology of education including 

historical and dialectical materialism, education in Peru: 

social and legal aspects, principles and techniques in 

curricular planning, techniques for reading and writing, 

counselling and orientation in education. Among the specialized 

courses in Teaching of English as a Foreign Language were 

general linguistics, app1ied'~guistics, contrastive phonology: 
r 

~nglish and Spanish, advanced English grammar, translation: 

English to Spanish or Spanish to English, English literature, 

American history, history of England, curriculum design for 

English as % foreign language, and measurement and evaluation in 

foreign-language teaching. English teachefs were required 

to complete a minimum 30-ho in English as a foreign 

language in elementary and secondary schools. 

The English teachers at PUCPT express satisfaction with 

their positions teaching English in the EFL program. They find 

their jobs challenging and they feel as though they are * 

developing.  he^ feel satisfied with their salary, and find 
their colleagues very cooperat.ive. The director of PUCPT also 

expressed contentment with the teaching staff of the EFL 

program. There have not been many serio'us complaints by students 

about their teachers. 

English teachers spend an estimate of 10 hours for teaching 

a chapter of the text. These hours are divided into five hours 



for "revision and presentationn and five for "practicew. 

"~evision and presentation" activities are mainly aimed at 

developing listening and speaking skills in students; these 

activities include retelling stbries, reviewing structures and 

vocabulary learned in past lessons, presentation of new 

dialogues, reading passages, learning gr mmatical strucfure~ and 
'4 7 

vocabulary through audio-lingual and audio-visual aids such as 

kL tapes, pictures and filmstrips. Activities for "practicew are 

aimed at developing listening, speaking, reading and writing 

skills; these activities include role-playing, memorization and 

dramatization of dialogues, choral repetition, individual 

repetition (when the class size is small), oral drills, 
9 

comprehension exercises, communication situations, dictation, 

guided and free composition. Additi'onal' oral and written 

practice are recommended to students to do in their own time. 

Translation is included occasionally in class, but it is not 

taught as a skill. Translation of a passage is recommended if 

done in such a way as to clarify the differences in range of 

meaning between Spanish and 

The English teachers at ~~~~.*ornmend readings outside 
R 

the class to their students. These readings are aimed at: 
5 

1 .  consolidating the structures learned orally and in writing, 

2 .  training the student to look for the meaning of a passage 

sather than analyzing individual words and sentences, 

3 .  training the student to proceed from guided independent 

reading, 



(r 

4. developing the habit of reading in ~nglish. 

English teachers at PUCPT have observed that although their 

English students are grouped homogeneously according t,o their 

-,,,-proficiency level of English, students are not homoqeneous with 

regard to their age, occupat?on, needs or reasons for learning 

English as a foreign language. This fact may raise sometimes 
9 

dissatisfaction or withdrawal of students in the middle of a 

course. For example, teachers report that some students who were 

taught English with the traditional method in schools feel 

uncbmfortable with the audio-visual method, and some adult 

students (generally over 30 years of age) feel inhibited when 

they are asked.to dramatize dialogu Teachers also believe 

that young students (generally between 18 and 25 years 'of age) 

f.eel excited and amused with the audio-visual method and its 

instructional aids. Teachers report that unjversity students 

often ask for emphasis in grammar and translation, and they 

prefer the reading appyoach. -9 
'L 

The English teachers at PUCPT believe that the English 

curriculum must be flexible to meet the students' varying needs. 

The te.achers also believe that the textbooks which they are 

using at present (Access - to Enqlish series) are appropriate for 

\ the English learners at PUCPT-, se learners have a 
since the 

I 
variety of reasons for learning English and the assigned ~nglish 

textbooks include .several kinds of activities which can fulfill 

students' preferences or meet students' varying needs for 

English. 



Some English teachers at PUCPT suggested that there be 

additional courses in order to improve students' pronunciation 

and conversation, because the ime assigned for the class /t 
development is just enough20 follow the activities of the* 

textbook. The teachers a'lso suggested there be additional hours 

of practice at the laboratory as well as better laboratory 

equipment. 

- 
Summary 

When the EFL program started in operation in 1977, the 
CJ B 

program was not considered to be stable since its continued 
1. 

operation depended on registration and number of students. The 

data concerning the increased number of English students at -? 
PUCPT provided in the first pages .of this chapter suggest that 

1 
the EFL program has already become stable , and that there is a 

considerable demand for English instruction in Trujillo. 

English teachers at PUCPT declared that they designed the 

English syllabus for all courses based on the textbook series: 

Access to English. The series consists of four textbooks: - - 
Startinq -1 Out Getting On, Turning Point, and Open Road. - 

The first two books, Startinq Out and Gettinq On, are - - 
addressed to beginners and intermedia-te students. The aims of 

the books are to cover the basic structures and structural 

vocabulary of spoken and'written English, so that on completion' 

of' the books students would be able to understand and express 



themselves in a comprehensive form of English. Turning Point and 4 

Open Road are addressed to advanced students. The books are 

intended to develop fluency and communication skills by 

consolidating and developing the structures learnt in the first 

two books. The suggested method of the ~nglish text is the 
5 

+ 

audio-visual method, with emphasis in developing the four-basic 

language skills in a particular order. That is, listening and 

speaking skills should be taught before reading and writing 

\ 
I 

skills. 

The English textbook suggests that a variety of . 
%- 

instructional materials accompany each book: tapes or cassettes, 

filmstrips, workbooks and test packs. However, $he EFL program 

has not been able to provide all the materials suggested by tke 

English text. English teachers at PUCPT are aware of this 

situation, and they tend to adapt their teaching with the 

limited materials provided by the program in a flexible way. For 

exampl,e, when,some tapes are not available, the teacher will 

read the story or the dialogue of the lesson by herself or 

himself. 

Voices on the tapes of the English text are British. F.or 

advanced students, it is'strongly suggested by the book to use 

L A . 3 .  Hornby's Oxford Advanced Learner's Dictionary of Current - 
English which gives both explanation in English and examples of 

usage, as well as pronunciation. Reading passages for each 

chapter of the text contain stories of British people, life, and 

culture. In short, the English textbook used at PUCPT is 



British-oriented both lingui~stically,,and culturally. 

English teachers at PUCPT expressed their preference for 

the text Access to Enqlish because they feel that English - 
students have a variety of reasons for learning English, and the 

teaching activities suggested in the text can accomodate this 

variety. Teachets also pointed out that the time assigned for 

the d&elopment of each class is hardly enough to folldw the 

activities suggested by the the text. They would suggest that 

there be additional courses as well as hours of practice at the 

labora'tory so that students wduld gain practice in oral skills. 
@- * 



IV. Presentation of Data- 

In this chapter, results of the questionnaire applied to 

English students at Pontificia Universidad ~atdlica del per;, - 
filial ~rujillo (PUCPT) in January, 1983, are presented 

rally in summary tables. Respondents filled ,out the 

questionnaire in Spanish (Appendix 11); the English version of 

the questionnaire is included in Appendix 111. 

The purpose of the questionnaire was to ascertain 

charaateristics of English learners at PUCPT: personal' data , 

learners' perceptions of their foreign language abilities, 
G 

learners' preference for emphasis in teaching, learners' reasons 

for learning English, and their possibilities for practising 

English out of English class. The questionnaire also gave T. 

learners the opportunity to give some feedback and suggestions 

regarding their English studies. - 

Personal Data 

The 260 respondents to the questionnaire represent the 

sample for the present study. All respondents were Peruvian 

citizens. The sample comprised 62% female and 31% male 



r lewners.' 32% of the .respondents were aged under 18 years, 54% 
7' 

/ were between 19 and 24  years of age, a n  were between 25 andL 

34 years of age. There were no older 

overwhelming ma5ority (99%) reported that they were residents in 
n 

\,. 
an urban area. All respondents reported Spanish'as their mother 

\. - ', tongue. i 

To the question "What other language(s) do you know besides 

xs Spanish and English?" only 138 of ali respondents reported that 

they had knowledge of a foreign language besides English. Among 

those respondents who had another foreign language besides -?l 
English, 6% had learned French; 5% had learned Italian, and 2% 

had learned Geqman. 
0 

With regard to the formal schooling of respondents, 4% 

respondents did not complete high school; 40% had completed high 

school; 5% were attending technical institutes; 32% were 

university students; 2% had a bachelor's degree; and 5% had a 

degree beyond the kachelor's degree (see Table 2 ) .  

~ e s ~ ~ n d e n t s  had a range of different occupations. 

~went~-si.x per cent were teachers: 8% were elementary school 

teachers ; 9 %  were high school teachers; and 9% were university 

level teachers. About 15% worked as businessmen or salesmen. 

Another 15% worked with computerd in various capacities. Among 

the rest V: respondents,; some were secretaries, accountants or 

economists, nursing assistants, journalists and so forth (see 

- - - - - L - - - - - - -  ----- 
-f ' The figures reported have been rounded to the nearest per 

cent. 



Table 3 ) .  

TABLE 2 

Respondents' Schooling Standard 

Schooling Standard 

Beyond bachelor degree 5.4 
Bachelor degree 2.0 
UniversiJy (in progress) 32.4 
Technical institute 15.1 
High school completed 40.9 
Less than high scholl 4.2 

Total 100.00 

TABLE 3 

Respondents' Occupations 

Occupations Percentage 
- 

26 ' Teachers 
~usinessmen/salesmen 15 
Computer or IBM assistants 15 
Secretaries 9 
~ccountants/economists 7 
~harmacists/nursing assistants 7 
Housewives 4 
Journalists 4 
Telephonists/receptionists 2 
Cashiers 2 .  
Engineers 2 
Unemployed 2 ?L 

Note: Names of the reported occupations were produced 
by respondents themselves. The author has classified 
and coded the names of occupations in order to 
facilitate the process of the questionnaire data 
in the computer. 

t-- / ,  



Respondents' Perceptions of Their Foreiqn Languaqe Abilities - 

~ d s t i o n  1 and 2 of the second part of the questionnaire 

were designed to ascertain how long students had studie& 

~nglish. Responses ar'e summarized in Table 4. Respondents were 

asked to self-rate their proficiency in foreign language 
t 

(English) abilities: 'listening, understanding, reading and 

writing in questions 3 ,  4, 5, and 6. The degree of perceived 

language proficiency is presented in Table 5. 

TABLE 4 

Length of Time in English Studies - 
-- --- - 

Time No. of Students 
in Percent Value 

- 

6,months or less 45.9 
from 6 months to 1 year 34.5 
from 1 year to 2 years 17.0 
more than 2 years 2.6 

Total 100.0 

.Grouping students according to the length of time of their 

English studies fsee Table 5.11, students perceived their 

foreign language abilities in the following ways: those students 

who had studied English for six months or less perceived that 

they had better skills in speaking basic ideas in English than - 
in understanding, reading and writing. Most students who studied 

English for six months to a year perceived thay they were able 



to understand, speak, read and write basic ideas in English. 

Most students who had studied English for a year to two years 

perceived that they were best able to communicate orally most of . 
what they wanted to say. Very few students from the sample had 

studied English for more than two years (2.6%), these students 

perceived that they were able to understand, speak, read and 

write most ideas in English very well. 

TABLE 5 

'? 

\ Peryeptions of Foreign Language Abilities 
i 

. 

a Understanding Speaking Read5ng Writing 
u .  Degree . %- % % % 

Few words 23.9  14.6 27.5  24.2  
Basic ideas 43.6  53 .1  43.0 . 5 5 . 3  
Most ideas 20.7  30 .7  28.5 20.0  
Fluent, better by non- 

. native English speakers 7.4 - - - 
Fluent, no difficulty 0 -  0  0  0  

A Total 100.0  100 .0  100 .0  10'0.0 
---- 

a. The reader should refer to Appqndix ,111, questions 3, 
4 ,  5, and 6 of the second part, for the exact wording 
of the items and the response alternatives. 

b. This response alternative was included only for 
understanding skill. 



Time and Perception of ~ A ~ l i s h  Proficiency 

B.  onden dents who have studied English for six ( 
months- to a year. 

i 

C. Respondents who have studied English for a 
year to two years, 

D. Respondents who have studied English for more 
than two years. k 

,----- 
I 

7 

a. The reader shauld refer to Appendix 1 1 1 ,  questions 3, 
4, 5, a,nd 6 of the second part, for the exact wording 
of the items and the response alternatives. 

- 
* 

a Understanding Speaking Reading Writing 
Degree % % % % 

b. This response z'iternative was included only for 
understanding skill. 

b 
C 

. I 
A .  Respondents who have studied EnglZsh for six 

months or less. 

Respondents' Preference - for Emphasis in Teaching - 

-- 
C ' D  A 

Few words 0  0  46 
Basic ideas 2 4  40 38 
Most ideas 701 40' 16 
Better by non- 
English spea ke 
No difficulty 

Students were asked what sorts of language class activities . 
they preferred and were giveq a choice of 12.alternatives. - . -- _ 

Total 0 1 0 0 ) 0 0 1 0 0 1 0 0 ~ 0 0 1 0 0 1 0 0 1 0 0 1 0 0 1 0 0  1 L -  

C 

6  
46  

B 

16  
4 8  

.36 

:. Students' responses are summarized in Table 6. The data shsw 
- - - 

D 

2 0  
40  

< 1 8 > 2  
6 2  

A 

38 
49 

C ' D  

2 0 '  
40 

34  4 6  

0 6 2 0 0 0 2 0 0 0 2 0  
---- 

B 

6 1  
13 40 4.0 

- - - - - - - - - - - -  
2 1 



that students most prefer practice in pronunciation, free 

conversation, rule's,o•’ grammar, and voc,abulary or idiomatic 
C 
- - expressions. 

TAB,LE 6 I 

Pre6erence for Emphasis in Teaching 
/ 

Class Activities Percentage 
-.-- .- - - - --a - < 

- 

Pronunciation 
- 

19.9 f 
Rules of grammar/grammar in general 14.5 . 
Free conversation 14.3 
Vocabulary/idiomatic expressions 13.5 
Translation (English intoSpanish) 9.7 
Activities (e.g. games, songs, etc.) 8 . 7  
Dictation 7.2  
Creative writing/free composition . 4.5 
Guided composition 3.2 
~emorization/dramatization of dialogues 2.3 
Reading /silent reading 1.9 
Other(s) 
- 

Total 



Reasons - for Learninq English 

Respondents were as,ked their reasons for learning English 

as a foreign language. Respondents could choose more than one 

a swer for both of the questions concerned with t m s s u e .  The a 
'a 

response alternatives were grouped later into two categori;s 

(instrumental and integrative reasons) by the author in order to 

facilita.te the interpretation of the results. Results of these 
4 

questions are summarized in Table 7 and 7.1.. 
1 

The findings of the first question on this topic appear to 

suggest that the most imp6rtant reason for respondents to study 

'~nglish is "knowledge of English is necessary to rfead textbooks 

in their special fields" (what the author is calling an 

"instrumental" purpose). The following study 

selected by the respondents: business or economics (9.1%), 
i 

medicine (8.1%)~ engjnee-ring (7.8%), education (6%), political , 

science ( 5 .  I%), chemistry. ( 4 % 3 % )  , linguistics ( 3 % ) ,  physics 

(2.8%), arts or music (2.,6%), biology ( 2 . 5 % ) ,  psychology (2.1%)~ 

computing science or IBM system (1.9%), Bnthropology or 

sociology ( 0 . 9 % ) ,  archeology and archidecture (0.4~7J. 

The'second important most reason, "knowledge of English in 

necessary to communicate with foreigners/touristsW, is 

class'if ied here as an "integrative" purpose. Gardner ( 1975) . 

pointed out that "to communicate with foreigners" could be an 
,. 

integrative or instrumental reason, the interpretation depending * 



on a given study. For the present study, the variable "to 

communicate with foreigners/touristsW is seen as an integrative 
d 

reason since it is assumed that respondents get in touch with 

~nglish-speaking visitors in Trujillo in order to'establish 

friendships or to know about the foreign visitor's country. 

Question 9 was intended to complement and extend question 
w 

8. It intended to find out specifically howflluable the study 

of English was for the respondents. Response alternatives for 
.G 

this question were grouped by the author later into three 

categories (instrumental, integrative, and developmental 

reasons). About 60% respondents reported that they found ~nglish 

valuable fdr reasons interpreted here as instrumental; that is, 

"the study of English is valuable to have better chances? of 

studying abroad", or that "the study of English is valuable to 

have better chances of getting a good job in Peru". 

The finding that respondents perceive the study of English 
4 

valuable primarily for instrumental reasons appears consistent 

with the resu t of the previous question in which respondents $J 
report that knowledge of English is necessary to read textbooks 

in their special fields (also an instrumental reason). These 

data suggest strongly that the respondents view English as a 

vehicle for educational and occupational mobility. 



TABLE, 7 

Reasons for Learning English: Needs 
D 

Percentage of Percentage of 
Each Variable 

Instrumental Reasons: 
-To read textbooks in their special 
fields 56.6 

-To read periodicals/journals in English 14.0 
-To write formal letters (e.g. business) 4.9 
-To write scientific reports 3.8 79.3 

~ntegrative Reasons: 
-To communicate with foreigners/tourists 17.2 - 

-To write informal letters 3.4 
-- , 

Total 99.9 99.9 

TABLE 7.1 

Reasons for  earni in^ English: Values 
/ 

Percentage of Percentage of. 
Each Variable 

Instrumental Reasons: 
-to have better chances of study- 
ing abroad 30.0 

-to have better chances of qet- - 
ting a good job in Peru 20.3 

-to have better chances of get- 
ting jobs abroad 7.5 

Developmental Reasons: 
-to keep better informed about ' I/ 

the de;el~~ment/~ro~ress of 
English-speaking countries 13.1 
-to have better access to world 
literacy 5.6 

-yield personal satisfaction 4.8 

Integrative Reasons: 
-to' get along better when travel- 
ling abroad 15.0 

-to gain friends amdng English- 
speaking people 3.6 18.6 

Total k00.0 
. -- 

100.0 
-- -- - 



Possibilities - for Practisinq English -- out of Enqlish Class 

Question 10 gives information about where or how 

respondents practise their ~nglish" out of the ,English class 

environment. Response variables were selected based on what was 
c 

., 
usually available for English learners to practise their target 

I-% 
language in Trujillo (see Table 8). The findings report that 

respondents practise their English mostly with their family, 

relatives or friends ( 3 2 . 6 % ) .  This is followed by the report 

u that respondents practise their English by getting records or 

tapes in English ( 3 1 . 1 % ) .  Other possibilities for respondents to 

get practise in English were going to see ~ritish/American films 
\ 
( 1 7 . 3 % )  as well as listening to English programs on the radio 

(7.9%). 

In general, the data suggest that respondents feel 

motivated to practise their English orally, in verbal 

interaction with other Peruvians as well As listening to tapes 

or- going to see British/American films. 



possibilities for Practising-English 
* 

Possibility Variables Percentage 

-With family/relatives/Peruvian friends 32.6 
-Getting records/tapes in English 31.1 
-Going to see British/American films 17.3 
-Listening to English programs on the radio 
(e.g. "London BBC") 7.9 

-With English native speakers 5.9 
-Other(~):~reading magazines/books in English 5.2 

4 Total 100.0 
--.---- 

'. Respondents' ~uqqestions 

In question 1 1 ,  respondents were asked if they would 

suggest A that -- their family, relatives, or friends study English. 

All respondents gave an a•’.. Iirmative answer and suggested 

nineteen different reasons. These suggestions were grouped int.0 
1 

three categories (instrumental, integrative, and developmental) 

by the author in order to facilitate interpretation of data 

which a p p e a ~ i n  Table 9. The data suggest that respondents would 
--.j 

suggest their family, or relatives, or other Peruvian friends to 

study English mostly for instrumental reasons. 



~ u g g e s t i o n s " f o r  t h e  Study of English 

Percentage of Percentage of 
Each Variable  Category Variable 

Instrumental  Reasons: 
-To q e t  a  b e t t e r  job here i n  Peru 
-Engiish is an - i n t e r n a t i o n a l  

language. 8.2 
-To be a b l e  t o  read books in English 7 . 4  
-English is  usefuk f o r  our s t u d i e s  7 . 0  
-English is a  commercial language 4 . 9  
-To be a b l e  t o  ' t r a n s l a t e  1 . 2  
-To study abroad 0.8  
-Both Spanish and English a r e  two 

use fu l  languages i n  the  world 0 .8  

Developmental Reasons: 
-Access . to  knowing about the  progress  

of English-speakin'g c o u n t r i e s  7 .0  
-Knowing a/any second language i s  

good 5 . 3  
-To gain b e t t e r  personal  development 4 . 9  
-Access t o  world l i t e r a c y  4 .1  
-To gain more p r a c t i c e  i n  English w i t h  

the  family or neighbours in Peru 3 . 7  
-To become cul'tured and s o p h i s t i c a t e d  1 .d 
-To become broadly educated o r  

broaden i n t e l l e c t - u a l i t y  1 . 2  

I n t e g r a t i v e  Reasons: 
-To communicate with fo re igner s  1 4 . 8  
-To t r a v e l  abroad 8.6 
-To gain f r i e n d s  among English- 

speaking people 1 . 6  
-English i s  good fo r  s o c i a l  l i f e  

t or t o  s o c i a l i z e  1 . 6  26.6 



Respondents' Free Comments 

rl 
At the end of the questionnaire, respondents were asked to 

write free comments about the questionnaire or about their 

English studies. 
. -  P 

From the total of 260 respondents, 91 respondents (35%) 

gave their opinions+ The comments were classified into the 
il 

f oliowing categories: 

About ,the questionnaire: 

-The questionnaire gives us the opportunity to say what we think 

about our English studies. 
--\ 

-The questionnaire will lead teachers to improve their teaching , 
, i 

met hod. 
\ 

-We will gain clarification about English studies through this 

questionnaire. k 

d 

-The-questionnaire was well-designed and appropriate. 

About English studies: 

-We want &re time for oral pract ice/conversat ion. 

-We are not satisfied with the teaching method: 

-We want more audio-visual aids or materials; 

more explanation of the lesson; and more homework. 

-Teachers should be more punctual. 

-We do not like the English textbook/textbook is inadequate. 

-We want more access for reading and research. 



Cross-tabulation Analysis 

Another method of data analysis takes the form-of . 

cross-tabulat ion in order to examine .the relationship among 

several response patterns or variables. ~espondenth of the 
\ 

present study reported that they would prefer more empbasis in 

pronunciation, rules of grammar, free conversation, and 

vocabulary for class activities. It is nevertheless interesting 
I 

to find out'how these preference alternatives are related to 

respondents' reasons for learning English. 

The following table intends to present a cross-tabulation 

analysis in .order to examine the relationship between 

respondents' preferences for emphasis in teaching (Table 6) and 

respondents' needs for learning English (Table 7 )  which are 

grouped here into two categories (instrumental and integrative 

reasons) in order to facilitate the interpretation of data.2 

None of the response alternatives of students' needs for 
learning English in Table 7 was identified as an developmentaA 
reason. 



I TABLE 10 

cross-Tabulation of,-Responden.tsf .Preference for Emphasis 
in Teaching and ... - ~&p$ndents' . Needs for ~ea'rning English 

3 
Reasons 1 Reasons 2 b 

Names of  ref erencesG % % 

Rules of grammar 
Free conversation 
Pronunciation 
Dialogues 
Vocabulary 
Dictation 
Reading 
Guided composition 
Free Composition 
Activities 
Translation- 
other (s) 

Total 99 99 

a. Instrumental reasons. 
b. Integrative reasons. 
c. The reader should refer to Appendix 111, question 7, 

0 for the exact wording of the preference items. 

- 

The findings of Table 10 suggest that students who need 

English for instrumental reasons would prefer emphasis on active 

(pronunciation and free conversation) as well as passive 'skills 

(grammar and vocabulary) . presumably, respondents who are 
instrumentally-oriented towards English need to be able to 

communicate in the target language effectively both orally and 

in writing. These selected preferences for emphasis in teaching 

refAect the possibility that mastery of rules of grammar and 



vocabulary will help t&m to achieve these goals. Among the 

class activities that they would least prefer, this group of 

respondents chose dialogues and readings. 

Respondents who need English for integrative reasons 

reported that they woul prefer more emphasis on pronunciation as 

the first choice, seconded by vocabulary, free conversat iGn and 

gsammar.. They considered reading and guided composition as the 

least important class activities. 
\ 

Another cross-tabulation intended to find out the 

relationship between respondents' preferences for emphasis in 

teaching and respondents' values for their English studies 

(Table 7.1). Values variables are grouped here into 

instrumental, developmental, and integrative reasons. 



TABLE 1 1  

cross-~abulat ion of Respondents ' Preference for Emphasis 
in Teaching and Respondents' Values for Learninwnglish 

r 

Reasons 1 a Reasons 2b Reasons 3' d Names of Preferences % % % 

Rules of -grammar 
Free conversation 

\ 
Pronunciation 
Dialogues 
Vocabulary 
Dictaf ion 
Reading 
Guided Composition 
Free Composition 
Activities 
Translation 
0ther;s) 

Total 

a. Instrumental reasons. 
b. Developmental reasons. 
c. Integrative reasons. 1 
d. The reader should refer to Appendix 111,  question 7, 

for the exact wording of the mmes of preferences. 
\ 

The findings of ~abie 1 1  show that whether have 

ins%rbmental, or integrative ieasons for learning ~nglish, all 

chose pronunciation as the most preferred class activity. These 

data seem explicable because most respndents with instrumental 

reasons perceive that "the study of English is valuable to have 
"%- 

better chances of studying abroad"; most respondents who have 

integrative reasons perceive that "the study of English is 

,$ 



2 

valuable to get along better when travelling abroadw. These 

respondents have expectations of travelling abroad whether due 

to studies or tourism, and this is why.the mastery of 

pronunciation would-be important for them. In general, ' 

. 
$pondents chose pronunciarim; free conversation, and 
\ 

vocabulary as the most preferred activities for emphasis in 
1 

teaching whether they had instrumental, integrative, or 

developmental reasons for learning- English. 

Summary - * 

P 

TWO-hundred and sixty people were respondents for the 

present study. The findings here are helpful in determining 
L 

characteristics of English learners in Peru. The respondents are , 

taking English as a f.oreign language courses in one of the 

largest English program in northern Peru. The EFL program at. 

PUCPT is of high prestige in which the English teachers - .. are 

professionals specializing in forew-language teaching. - 

Through the questionnaire, English students at PUCPT gave 

feedback regarding their Eng1,ish studies. Students were asked to ' 

self-rate their proficiency in foreign language abilities in 

understanding, speaking, reading and writing. \Sel'f -rating was 

subjective; some students might have overestimated or' 

underestimated their language abilities. Nevertheless+, it is 
' 1 

interesting nd out that most respondents who had stud- 

English for six ths or less perceived that they had developed 

I 



better skills in speaking Engljsh; most respondents who had 

I . studied English for six months to a year perceived that they had 

developed t h e b u r  language skills in parallel; most respondents 

who had studied English for a pear to two years perceived that 

' they had developed speaking. as the best skill, and that "their 

secondplost developed skill was reading. There were only a few 

respondents in this sample who had studied English for more than 
7% 

two years; these students perceived that they were able to 

understand English fluently, and were also able to speak, read 

or write most ideas in English. 

For class activities, all respondents reported they would 

prefer more emphasis on pronunciation and free conversation, as 

- 'well as on rules of grammar and vocabulary. These selected 

preferences reflect that the respondents want more emphasis to 

be given to active skills such as pronunciation and free 

conversation, as well as passive skills such as grammar and 

vocabulary or idiomatic expressions in class. 

Respondents most frequently chose instrumental reasons as 

being among the most important ones for learning English. They 

iound that the knowledge of English was necessary for them to 

read textbooks in diverse specialized fields which are generally 

written in English. They also found that the study of English 

was valuable to have' better chances of studying abroad, also-to 

have better chances of* getting a good job in Pgru. The statement 
(1 

that respondents' reasons fcr learning English as a foreign 

language in Peru are mostly i n s t r u m e n t a l l y - o r - i e n t e d  is 



understandable in relation to respondents' schooling standard 

because about 55% of all respondents include students who aqe 

attending courses at the tertiary level (universities or 

technical institutes), or students who have already finished 

their university studies. 

Among the possibiliti&s for practising English out of the 

~ngliPh class environment, respondents reported that they mostly 

practised their target language with other Peruvians or they 
/ 

would get records or tapes in English. These data suggest that 
% 1 

\ 
the respondents,have better possibilities or are better 

motivated to improve their aural and listening skills in 

4 English. Although respondents felt motivated to imprsve t h e i r  

oral skills, they had more opportunities or used more 

opportunities to practise them with other Peruvians rather than 

with native English  speaker^.^ - 

All respondents agreed that they would recommend that their 

family, relatives, or friends study English, mainly for 
1 

instrumental reesons. The instrumental reason most often - 

suggested by the respondents was that knowledge of English would 

help them to get a better j'ob in Peru. This observation suggests 

that there are jobs in Peru in which the mastery of English is - 
required, and these jobs are better paid. Once more, the data 

C 

give more evidence to suggest'that EFL learners at PUCPT view 

English as a ,vehicle for educational and occupational mobility. 

The Ministry of Tourism of Trujillo ( 1 9 8 3 )  reported that i,n 
1982, 34% of all tourists visiting the city camWfrom 
E~glish-speaking countries and stayed for one or two weeks. 



In respondents' free comments about the questionnaire or 

about their English studies at PUCPT, only thirty-five per-cent 

of all espondents gave their opinions. Although the n-umber of F 
pondents does not represent the majority of the sample, 

* 

i t  isnevertheless interesting to find out that among the 

comments, some respondents wrote that they were not satisfied 

with the teaching method, that like more time for 

aural practice, and more in class. 

In order to explore the data, analysis takes form of 

cross-tabulation to find out the reiationship between 

respondents' reasons for learning English at PUCPT and 

respondents' preferences for emphasis in teaching or class 

activ.ities. The results report that all respondents, whether 

they have instrumental, developmental, or integrative reasons, ' 

would prefer more emphasis in active skills (pronunciation and 

free conversation) as well as passive skill activities (grammar - 

and vocabulary!. This finding suggests the possibility that 

respondents want to be able communicate in English orallysand in 

writing; also the posssibility that respondents do not feel 

satisfaction for the teaching activities developed in class and 

would like these selected preferences to be emphasized. 



VX Appropriateness of EFL Curricula 

The following chapter is concerned with the third purpose 

of the present e u d y .  This purpose is to determine if  the 

English curricula of thez ~ n ~ l i s h  program at Pontif icia 

~niversihad ~atdlica - del per;, filial Trujillo (PUPCT) described 

in chapter 3 is indeed appropriate to the learners and their 

reasons for learning English in this program. I t  might be ' 

dassumed'that students who have come to learn English with 

, specific reasons would ha've .specific preferences for class 

activities, teaching method, or 'textbooks in theirEnglish 

. studies. 

Students' Reasons and Preferences for Class Activities - - 

In the previous chapter, it was re6orted that students 

perceived the study of English as necessary and valuable for 

them mostly for instrumental reasons rather than for 

integrative, or developmental reasons. Most students in this . 

study view English as a vehicle for educationel and octupational 

mobility. 

Students were asked about their preferences for emphasis in 

teaching activities in the English class. The results of 

preferences foro emphasis in teaching were examined in relation 

to students' reasons for learning English through, 
, 



cross-tabulation analysis. The cross-tabulation data appear to 
I 

suggest that all students, no matter what their motivations are, 

would prefer that more emphasis be given tb pronunciation, free 

conversation, grammar, and vocabulary in class. 

Among the teaching activities which,students in general 

considered less important .in class were dramatization or 

memorizaaon of dialogues, as well as reading:The finding that 

reading was among the less .preferred activities for students 

seems contradictory tb:  the' finding that students found English 
f 

necessary and valuable mostly because of instrumental reasons. 

The main reported instrumental reason was "knowledge of English 

is neccesary I!$ read textbbok; in their special fieldsw (see 
, , 

Table 7). It seems reasonable to predict, therefore, that 

students would have.chosen- reading as an imp~rtant 

class. However, when examining the. reading 

provided for students in their language classes, the 
* .  

contradict ion appears expl'icable. ' 

The English textbooks that students need to read are mainly 

books in the f:eld of science and technology (students reported 

the fields which they found more important in Chapter 4, p. 60). 

However,, the reading topics covered in ~nglish classes normally 

come from the English textbook and these readings contain 

stories./about England and life in Britain. Sentence struotur6s 

and vocabulary covered in these readings are aiqed at developing 

broad communicative skills in students. Although sypplementary 

readings are recommended outside the class. which include classic 
7 



. +  

or modern novels and autobiographies (e.g. "Oliver Twist ", 

"Robin Hood", "Jane ~yre"), these readings probably do not meet 
B 

' students' needs or interests very well either. 

There are English books designed for specific subjects of 

study, and for specific groups of students; that is, the, 
\\ 
'- so-called English for Special Purposes (ESP) books. ESP books 

are intended to provide information about a particular subject 

area; they contain generally specialized vocabulary and 

specialized sentence structures. For students at PUCPT, ESP 
Y 

reading materials would appear to be valuable and ~ecognized by : 

\---- - students as ,valuable. fk 
Q 

Students at PUCPT ch&e mostly pronupciation, free 
\ 

ynversatibn., i-&es of grammar and vocabulary for emphasis in 
4 

teaching h v i t i e s  in class. Th%~(port suggests that students 
". 

want to be able to communicate in English whether they have 

instrumental, integrative, or developmental motivation. The 

reptrt also reflect-s the possibility that students are not 

satisfied with class activities , and they would prefer that 

their teacher should have given more emphasis to those.class 

activities they mentioned above. 

The following discusses the English teaching method and the 

textbook used at-PUCPT and their appropriateness to the English 

students. 



1 
Students' Reasons -- and The English Syllabus 

It is stated in the general informat- brochure of t& * 

English program at PUCPT that the main purposes of this program 

are to promote better opportunities for the learner to become 

more educated, and to broaden job possibilities within Peru or 

abroad.' It is also stated that the general aims of the program 

are to enable learners to converse, translate and write. 

Students in the program are grouped homogeneously according 

to their proficiency level of English. They are not homogeneous 

with regard to their age,. occupation, needs or reasons for 
I 

learning English. ~nglish teachers at PUCPT believe then that 

the Access - to Enqlish textbook is appropriate for the students 

since the assigned -textbook includes several kinds of class 

activities that can fulfill students' varying proficiencies and 

needs. English teachers base the Efiglish syllabus for all 

' English courses at PUCPT on ehe textbook. 

The currently used textbook uses the audio--visual method 

which the development of the four basic language 

"L 7 order. That is, listenlnwrspeaking 

skills are taught before reading and writipg skills. Most class 

activities (an estimate of 70%) in the textbook are aimed at 

developing listening and speaking skills in students. The 
a 

activities include reading passages orally, dialogues, choral 

and individual repetition, communicative situations and so ------------------ 
' A copy of the brochure in Spanish is in Appendix IV. 



forth. Activities which are aimed at developing reading and 

writing skills are included in class and also in students' own 

time out of class (e.9. writing lett'ers, descriptions, reading .. 
classic or modern novels). In fact, students in this'study were 

asked to self-rate' their own perception of their foreign 

language abilities and respondents from di.fferent proficiency 

levels reported that they had developed speaking as the best - 
I 

skill (see table 5.1). For the listening skill, there was some 

indication that' students in this study could understand English 

. better when it is spoken by non-native speakers (see table 5 ) .  

These data appear to suggest that it will be valuable i f  

teachers ipvite native speakers of English to visit class so 

that students can gain practice with native English models. 

The English textbook contains readings and instructional 

materials which are British-oriented both linguistically and 

culturally. For example, the reading stories of each chapter of 

the textbook provide information about British life and culture 

(e.g. "The Library in ~iddleford"~, "New Year's Resolut.ionW3); 

voices on the cassettes suggested by the text are British. 

However, only one of the English teachers at PUCPT has an 

exclusively British English accent and few teachers have even 

had the opportunity to visit England or the United Kingdom. 

Middleford is a town in southern England. (in Acccess - to 
Enqlish: Startinq - Out, chapter 1 ) .  

"...It is traditional in England to resolve to do or not to do 
certain things at the beginning of a new year." (in Access - to 
Enqlish: Getting - On, p 3 ~ ) .  



Most English teachers at PUCPT report that they studied - 
i. 

American and British standardbEnglish phonology, as well as 
x " 

taking courses in American and British history during their time 

of studies at university. The fact that English teachers at 

PUCPT have learned a diversity of English accents and know about 

a variety of English-speaking cultural backgrounds could enrich 

their English teaching if they made students aware of this 
4 

diversity. 
1 

English teaching activities at PUCPT generally include 
> 

readings, dialogues, listening drills, oral drills, guided and 

free compositions, dictation, dommunication situations related 

to the topic of the lesson, and so forth. English teachers point 

out that when the class group is large, about 35 or-40 students 

(usually in the beginners class), teachers cannot always pay 

individual attention to students since very tight schePul3,ng is 
' '\ 

necessary. The topics of classroom communicative situationsdare 

provided by the textbook; this-means that free conversation on 

topics unrelated to the book is not encouraged in class. This is 

understandable since the suggested method in the book is the 

audio-lingual method (ALM). The ALM does not give emphasis in 

free conversation because it believes that reading passages, 

grammatical structures, vocabulary, and activities for practice 

in class must be carefully selected and sequenced to avoid 

errors. However, students in this study want emphasis in free 

conversation; this indicates that students want a more 

communicative curriculum even though they are more 
a 



instrumentally-oriented towards English. 
+ "  

The grammmatical structures, vocabulary and idiomatic 

expressions that students learn from the readings in class are 

also exclusively British. Though English teachers recommend 

readings outside the class which are not written only by British 

* authors, students would possibly get confused when they find 

American idioms or other varieties of ~nglish structures not 

learned in the English class in these readings. Furthermore, 
t 
Ir 
7 
! 

students of this study reported that they practised English out 
, * 

' of their English class by getting records or tapes in English, 
L 

buying English magazines, or going to see English films which 

were not of '~ritish production only. These data appear to 

suggest that instructional materia~ls provided in students' 

English class should not reflect on.ly British background, but 

also the backgrounds of other English-speaking countries in the ' 

world. 

, 

Summary 

In this chapter, the appropriateness of the Eng lish , . 

curricula designed for the English program at PUCPT has been 

discussed in two sections. The first section concerns students' 

reasons for learning English in relation to their preferences 

for emphasis in teaching activities in class. The second section 

concerns students' reasons for learning English and the English 

syllabus used at PUCFT. 



English students of the present study reported they would I 
prefer that their English teachers give more emphasis to active 

activities such as pronunciation and free con~ersation*~':ap well 
I._ ' . . - .  

as passive activities such as rules of grammar, vocabulary or -- .% 

idiomatic expressions. This report reflects the possibility that 

students need Eng??&$ to be able to communicate both orally and 
U 

in writing;'also the possibility that students are not satisfied 

with the teaching activities distributed in class. 

Students in general also reported that reading was one of 

the less preferred activities in class. This report is examined 

in this chapter because the majority of students report that 

English is necessary for them to read textbooks in their special 

fields; it could thus be assumed that students would prefer more 

emphasis in reading. The reading these students have 'ko- do are 
- 

mainly readings in the field of science and technology as they 

reported in Chapter 4, p. 60. The kind of textbooks that they 

would prefer are English for Special Purpo.ses (ESP) books. ESP 
@ . 

books prov'ide informatiolcl about a specialized field of study. 

However, the 'reading topics suggested in students' English class 
-% 

are based on, British life and culture. Reading materials should 

be varied and flexible to meet students' needs and reasons for 

learning English. 
9 

The English syllabus used at PUCPT is based heavily on the 

textbook, Access - to English. English teachers 'believe that this 

\ text is adequate for students in this program because the 

, variety of class activities provided by the text will fulfill 
v 



8L 

students' varying needs and reasons for learning ~nglisb(Bs a 
- - 

foreign language. This belief was examined in view of student 

reports of some dissatisfaction with the teaching of English. 
I 

I 
I , Reading materials and other support instructional materials 

provided the are British-oriented both linguistically 

4 and culturally. Ne ertheless, one English teacher at PUCPT 
- 

has a ~ritish-English accent, and most of the teachers have 
9 

never been to the Ltnited Kingdom. English students should be 

aware of the diversity of English spoken atound the world. 

Furthermore, among English materials available for Peruvian 

students to practise English out of the class, they are not . 
British-produced exclusively. The data suggest that 

instructional materiabls provided in class should not contain 

only Brit i-sh background, buf background ,of other 

Englisn-countries as well 0th linguistically and culturally. 
- . . 



VI. Conclusions and Recommendations 

/ 

Conclu3ions and discussions. of the main-findings from 

previou'k chapters are presented in this concluding chapter. 

Furthermore, recommendations for modifications or for future 

. considerations are gro ed into the following categories: k 
recommendations concerning curriculum, class and teaching 

activities for the English as a foreign language (EFL) program 

at Pontif icia Universidad ~at6lica - del per;, f ilia1 Trujillo + 
- 

(PUCPT), and further research in Peru. 

C 
Conclusion: -- EFL at PUCPT 

t 

English teachers at PUCPT attempt to meet their students' 

varying needs and reasons for learning English by using a text 

they believe speaks to diversity. The text series is based on 

the audio-lingual method of second-language teaching. 

€' The Access - to Eng1ish)text series is exclusively 

British-otiented, both linguistically and culturally.~Alptekiq 

has warned - d 
that 

0- 
teaching materials which are not 

approached properly in English as a foreign -language (EFL) 

settings will affect learners' competence 'in the target language 
I 



I 

-1 
-/- I 

because of feelings of cultural disorientation.' por ~ n ~ l i s h  
v 

students at PUCPT, instructional materials which provide 
I + 

cross-cultural information (for example: informat+on.about 
1 

Peruvian and Anglo-American culture) may be more appropriate 

than materials which reflect only British background. 

Many authors on curriculum design agQee upon the 

advisability of the administration of a questionnaire at the 

beginning of a course in order to estimate students' needs or 
,-- 

reasons for learning English (e.9. Hawkey, 1980; Mackay, 1978; 
' . 

~unby, 1978; Richterich and.Chancere1, 1980; ~obinson, 1980. and 
, _ -  I 

Schutz and ~e&,ng, 1981 1. In other words, if is advisable that 
-', 

data be gathered early so that materials can be accurately based 

on stude'nts' needs. The data provided in the present study can 

be taken into account in future Epglish curriculum planning at 

PUCPT,. In ge'neral, it appears that students at PUCPT need and 

want to learn English primarily for career or further education 

reasons, and that motivation may inform future planning. 

More specific recommendations growing oi~t of the 

investigation in this study follow. ,,t 

------------------ 
I See chapter 2 for more details. 



~ecommendat ions Concerning Curriculum Change .and Class 
U 

Actiyities 

4 %? - 3% 49 * 
S '  

I .  That a questionnaire should be administered at the beginning 

of the course in order to determine students' needs. It is 

also important that analysis of those needs be done before 

' odesigning the course syllabus and teaching methods. 

2 .  That The objectives in the syllabus should be chosen " i 

t reali,$t<cally to reflect the perceived needs of the students 

as well as the resources available to meet those needs. 

That teaching materials in class should provide 
.. 

cross-culturz insights. For example, readings or 

communicative situations should cont'ain Peruvian and British 

background, or insights about Latin-American and 

Anglo-American culture. 

4. That there shoula be additional hours of practice in the 

laboratory as well as more time. to focus on activities which 

are more directly relevant to students' reasons for iearning 

Engl i sh. 
- 

5. That students should be encouraged to talk, read and write 

about topics that are familiar to them and that are relate 

to their educational and occupational needs. Supplementary 4 
reading materials should be related to students' interests. 

6. That there should be pronunciation drills or patterns with 

varied English accents, not only British accents. 



That consideration should be given not only to grammar 

constructions and idioms which are common in the 

conversational speech of British English, but in American or 
v 

other varieties of English as well. 

That consideration must be given to find ways to encourage 

students to prac'tise English outside the class. Teachers 

should provide plans to encourage the student to listen to 

radio programs in English, or to see English films when they 

are advisable to see. 

Conclusion: EFL - Peru 

The findings provided in the field study (EFL at PUCPT) are 

helpful in determining characteristics of English learners at 

specialized English institutes in Peru, although the student 

sample for the field study was limited to English learners at 

PUCPT in January, 1983. More research is needed before further 

generalizations about these findings can be made. Such research 

should be based on much larger number of students learning 

English as a foreign language in Pqru. 

The current high school English curriculum in Peru has 

changed from an audio-lingual approach to give priority to the 
d 

teaching of reading with materials using Peruvian life as 
'z 

~ o n t e n t ; ~  it is advisable that the Ministry of Education analyze 

the data on students' needs for learning English provided by 
------------------  

For details, see chapter 1 .  
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this and future studies for further consideration in English 

curriculum planning. 
\ 

Most students in this study view English as necessary and 

v'aluable for educational and occupational purposes. These data 

. reflect that there must be a great demand in jobs or careers in 
which knowledge of English is required. The data, then, suggest 

strongly that there be English courses organized to meet certain 

predetermined a;adekic or occupational needs a ~ d  that research 

be conducted to find out the amount and nature of jobs for which 

English is required in Peru. 

Respondents in this study most frequently chose 
I 

instrumental reasons as being more important than integrative 

and developmental reasons for learning English. Similar results 

were reported in Cooper and Fishman's study on students' reasons 
I 

for learning .English in Israel. Rivers's ( 1981  ) survey of I 
p---- English language learners' goals in several foreign c untries - 4 - 

also indicated that students had mainly instrumental. reasons for 

English in Mexico, Thailand, Sweden and Holland. There should be 

more studies with samples of English learners in foreign 

settings in order to provide extensive data. Furt'her research 

suggestions concerning foreign language learning in Peru follow. 

Recommendations Concerning Research in Peru 

1 .  That future research of a similar nature to the present 

study should be conducted with larger samples in other 



cities or provinces in Peru in order to consolidate the 

f/rfidings of this study. 
i 

2. That the dat on students' needs and reasons for learning B 
English in P provided by this study should be ctitically 

analyzed by Ministry of Education in Peru. These data 

should be taken into account in the evaluation and, .if 

necessary, the revision of the current English curriculum 

for secondary public schools in terms of career and 
/ 
- 

occupational goals -for the future graduate. 

3. That the data on possibilities to practise English out the 
\ - - - 

English class environment provided by this study should be - 

examined carefully be English educdtors in Peru and they 

should be aware of these possibilities. English teachers 

will encourage-their students to explore the pos<bilities 

and the availability af English materials in 

learning situations. 

4. That research should be conducted to investigate which 

academic careers in Peru require knowledge of English in 

order to predetermine English courses or English for special i 
purposes courses. 

5. That research should be conducted to find out the amount and 

i. nature of jobs in which knowledge of English is necessary in 

Peru. 
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APPENDIX I 1  

QUESTIONNAIRE: SPANISH VERSION 

RESPUESTA QUE UD. HAYA ESCOGIDO -- 

1 .  Sexo: 

Mujer ........................ 2 

2. Edad: 
~ ,L 

/ 

mas de 55 .................. 6 

- 
- - - 3. Nacionalidad: 

Otra, especifique % 2 

4. Su domicilio esta ubicado en: 

NUMERO 

- .  

zona rural........... ....... 1 



zona urbana....,............2 

.. 
5. Lengua materna: 

Castell - ................. 
9- 

Lenguas aborigenes 

. (e.g. Quechua, Aymara) ...... 2 
Otro idioma 3 

6. Apart-e del castellano ingl&s,iqud otro(s) idioma(s) conoce' 

ud.?iy c-uil es su dominio en dicho(s) idioma(s)? 

'44 
CQU; nivef de educacidn hii alcanzado Ud.? 

I 

1 .  Frances............ 
/ 

2. Aleman...........;. 

3. Italiano... ........ 
-. ,c-- 7 -- -. 4. Portugues .......... --..  chino.. ........ 1. .... \ --- 

/ ............ 6. Japones 

7. Otro(s), especifique - 

Secundaria incompleta . . . . . . . . . . . 6 . . . . . . . . . 1  . '  

Secundaria completa ....................... 2 
Institutos superiores/t&nicos............3 

Universidad (en progreso) . . . . . . . . . . . . . . . . . 4  

Grado de Bachiller . . . . . . . . . . . . . . . . . . . . . . . . 5  

MG que el Bachiller (e.g. Lic., Doc. ) ... .6 

- 



/ 

8. 0cupaci6n actual \ y  ubicacion: 

a. Estudiante. ...... 1 

Nombre de la institucidn 

b. Empleado (a ) 

Tiempo parcial ..... 2 
Tiempo completo .... 3 
Nombre de su centro de trabajo 

~ e s c r i ~ c i d n  de su trabajo,ien qud  consiste? Sea ' 



-- ESCOJA -- SOLO UNA RESPUESTA POSIBLE -- EN LAS SIGUENTES PREGUNTAS ' 

1 .  i ~ a  estudiado (o estudia) Ud. el idioma inglgs-aparte del 

colegio? 

 NO..........^ (pas-e a la pregunta 3 )  

. - .  *., f - 

2. Tiempo de estudio del ingl&: 

Menos de 6 meses................,..l 
- 

6 meses a 1 ano............,....,..2 

-r 

1 ano a 2' anos.. . . . . . . . . . . , . . . . . . . . 3  
/ L 

mas de 2 anos......................4 

-todo mejor cuando es hablado por una persona que no 
/ 

es ingles hablante nativo . . . . . . . . . . . . ' . . . . . . . . . . . . . . . . . 4  

3.  Ud. comprende el ingl;s hablado ~ 

/ 

-solo •’rases cortas . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . I  

-lo suficiente para comprender la(s) idea(s) 

-todo lo que se habla en mi clase de ingl&, pero no 

? n  otras situaciones (e.g.en el cine, conferencias)...3 

-todo mejor cuando es 'hablado por hablantes nativos del 
H 

ingles . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .5  
- 

4. Ud. puede hablar ingl&: 



-pocas palabras . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . I  

-frases y expresiones cortas . . . . . . . . . . . . . . . , . . . . . . . . . . 2  

-lo suficiente bien para comunicar lo que quiero 

I decir . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 3  

-sin dificultades, converso con fluidez . . . . . . . . . . . . . . . 4  

/ 

5. Ud. puede leer en ingles: 

......................... -comprendiendo pocas palabras 1 

............ -comprendiendo casi la. mitad de lo que leo 2 
h ................... -comprendiendo casi todo lo que leo 3 

di f icultad 

/ 

6. Ud. puede escribir en ingles: L 
-pocas palabras o •’rases con dificultad ..........*i._ 1 

-v 

-lo suficiente bien para comunicar mis ideas, 

per0 con errores......................................2 

-lo suficiente bien para comunicar rnis ideas 

casi 

-sin 

sin errores......................................3 

dificultad, y redactar/componer sin errores......4 



ESCOJA UNA 0 MAS RESPUESTAS A S U  CRITERIO - - -  - - 

/ I / 

7. i ~ e s e a r f a  que su profesor(a) de ingles pusiera mas enfasis - 

/ 

-reglas grarnaticales/grarnatica en general? ...... ; . . . . . I  . ., 

-conversacidn libre? . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .2 

-p  ronunciacioh? . . . ' . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 3  
/ 

-rnernorizacidn/dramatizacion dedialogos? ..............? 
/ ................. -vocabulario/expresiones idiomaticas? 5 

-dictado?.............................................6 

.......................... -lectura/lectura silenciosa? 7 
/ 

R-cornposicion guiada? . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .8 

. -actividades (e.g. juegos, canciones, etc.)? ......... 10 

-traduccidn/interpretacidn del texto?................~~ 

......... -otro(s) aspecto(s) que Ud. quisiera agregar 12 



8. LES el conocimiento del inglCs necesario en sus bstudios, o 
d 

en el trabajo, o en su desarrollo profesional? 

/ 
SI..........~ 

 NO..........^ (pase  a la pregunta 9 1  

# 

a. Ha.sta pe' punto puede ser ;t il el inglk para Ud. : 

1 )  para leer textos de alta especialidad en A 
.............................. medicina 1 

biologia .............................. 4 
............ psicologia ; . . . . . . . . . . . . . . . 5  

edumcidn ............................. 6 
. . ........................... linguistica 7 

/ ingenierla ............................ 8 
arte/m;sica/teatro .................... 9 
antropolog~a/soc iologia.. . . . . . . . . . . . .  1 0  

h . ciencias politicas internacionales.. 1 1  

. ... econ~micas/corner~io/contabi1i$a~. 12  

/ 
arqueologla .......................... 13 
arquitectura ......................... 14 
otro(s), especifique 15 



2 )  para leer revistas especializadas en 
/ 

ingles ...............................I6 

3 )  para comunicarse con F 

4 )  para escribir cartas formales (e.g. 

o escribirgcartas informales 
:. 4 

(e.9.  amigos por 

correspondencia)....................;9 

o escribir reportes 
/ 

cientificos . .- . . . . . . . , . . . . . . . . . . . . . . .20 



$f 

9 .  El estudio o el aprendizaje del ingl;s es valioso para Ud. 

-para tener mejores oportunidades de conseguir buenos 

puestos de trabajo en el per; ............................ 1 

-para tener mejores oportunidades de estudiar en el 

extranjero ............................................... 2 

-para conseguir traba jo en el extran jero con mayor 
7 

facilidad . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 3  

-para tener mejor acceso a1 mundo literari'o .........:.... 4 
-para mantenerse mejor informado del desarrollo y 

# 
progreso de 10s paises de habla inglesa .................. 5 
-para desenvolverse mejor cuando viaje a1 extranjero ..... 6 
-para ganarse amigos de habla inglesa .................... 7 
-para su propia satisfa~ci6n/~or gusto ................... 8 

1 0 .  Aparte d e  su clase de inglds,Eddnde /c<mo practica Ud. su  

ingl;s? - 

-con la familia/parientes/a-migos peruanos ................ 1 

I 

-con hablantes nativos del ingles ........................ 2 
4 / 

-yendo a ver peliculas en ingles ......................... 3 
-escuchando programas en ingleFs en la radio 

b. 

(e.g. BBC de ~ondres) .................................... 4 
-consiguiendo discos, iintas grabadas en ingl<s.. . . . . . . . . 5 $  



I I . &sugerir:a Ud. a su farnilia/parientes/amigos estudiar ingl& 

Por favor escriba sus razones, ya sea SI o NO 

12. Comentario libre acerca del cuestionario, o de sus estudios 



APPENDIX I 1 1  

QUESTIONNAIRE: ENGLISH VERSION 

PLEASE - -  DRAW A CIRCLE AROUND - THE NUMBER BESIDE - THE ANSWER THAT 

YOU HAVE CHOSEN 

- 1 .  Sex: 

........ Female............. 2 

/ 

2 .  Age: 

.............. Under 18. . . . . .  1 

.................... Over 55 6 

3. Nationality: 

Peruvian .................... 1 
Other, specify 2 

4. Your present address is located in: 

......... rural area.......,. 1 



................. urban area. 2 

5. Mother,tongue: 

Spanish . . . . . . . . . . . . . . . . . . . . . I  

Peruvian aboriginal language 

...... (e.g. Quechua, Ayrnara) 2 

Other language 3 

6. What other language(s) do you know besides Spanish and 

English? And how well ( J ) ?  

................ 
1 .  French ........ 
2. German........ 

3. Italian....... 

4. Portuguese .... 
5. Chinese. ...... 
6. Japanese ...... 
7. Other, specify 

P 

7. Your highest schooling standard is: 

............. Less than high school 1  

high school completed .. ;. . . . . . . . . .2 

technical institute...............3 . 

university (in progress) .......... 4 
bachelor degree ................... 5 



I beyond bachelor degree 
k ........... (e.9.' Lic., Ph.D.)..... 6 

8. Your present occupation and its location: 

a, Student...........l 

Name of the institution: 

b. Employed 

...... Part time.. . 2  

Full time.........3 

Name of your work centre: 

- - 

Nature of your work, be specific: 

c .  Other occupation(s). ....... . 4  
k 



PLEASE CHOOSE 

Have your 

from high 

ONLY - 

ever 

ONE ANSWER - 

studied (or ar you studying) English apart 4 ,  
school? 

Yes.. ........ 1 

Name of the institution 

 NO...........^ (go to question 3 )  

How long? 

Less than 6 months. ...........l 

....... from 6 months to 1 year 2 

........ from 1 year to 2 years 3 

more than 2 years . . . . . . . . . . . . . 4  

Lk 

How well do you understand spoken English? 

-Only short phrases ......................................... 

-Only short phrases ......................................... 

-Enough to understand the main idea(s) . . . . . . . . . . . . . . . . . . . . .2 

- I  can understand everything that is said in .my English 

class, but not when it is spoken in other situations 

b (e.g. cinema, lecture) . . . . . . . . . . . . . . . . * . . . . . . . . . . . . . . . . . . . . 3  

- I  can understand everything better when English is spoken 

by non-native English speakers . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 4  2 

- I  can understand everything better when English is spoken 
- 

by English native speakers . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 5  



4 .  How.wel1 can you 'speak English? 

-Only a few words..............:...........................l 

.......... -Well enough to communicate single ideas/requests 2 

............ -Well enough to communicate what I want to say. 3 

-I can converse fluently ................................... 4 a 

5. How well can you read English? 

............... -I can understand only a few words.......... 1 

......... -I can understand a b u t  half of.what I read....... 2 
6 * 

.:?q 
-I can understan%%@tra•’ whkt I read...; .................. 3 

&. \ , :+- , * . 
" ,. 4' ,,;" 

-Without any difficulty ...=..". z . . . . . . . . . . . - . . . . . . . . . . . . . . . . . . 4  

6. How well can you write Engl$sh? 

-Few words with difficulty . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  

-well enough to communicate my ideas with many errors......2 

....... -Well enough to communicate my ideas with few errors 3 

-I can write and compose without any difficulty ............ 4 



CHOOSE --- ONE OR MORE ANSWERS SUITABLE -- TO YOUR OPINION 

7.  Do you wish your English teacher had- given more emphasis to 

any of the following: I 

-rules of grammar/grammar in general? :-,.,........ 1 
I 

%. - 
-free conversation? .............................. .; -.! 

........ -'memorization/dramatization of dialogues? 4 

............... -vocabulary/idiomatic expressions? 5 

-readingjsilent reading? ........................7 

.......................... -guided &mposi t ion?. .8 
i 

........... -creative writing/free composition?.\ 9 

.......... -activities (e.9. games, songs,etc.)? 10 

-Other aspect(s1 that you would like to add....l2 



8 . Is the knowledge of ~ngl~ish necessary for your success for 

your school. or professional development. or present work? 

............ Yes 1 

No ...\........ 2 9 )  (go to question 

a . If so. to what extent it is necessary? 

1 )  to read textbooks in their specialized field: 

-anthropology/sociology ............... 10 

...... -international political science 1 1  

-business/accounting/economics ......... 12 
-archeology ........................... 13 
-architecture ......................... 14 
.other(s). specify 15 

.......... 2 )  to read periodicals/journals in English 16 



......... 3) to conimunicate with foreigners/tourists 17 
\ 

4) to write'formal letters (e.g. business)......r..18 

....... to write informal letters (e.g. pen-pals) 19  

to write scientific reports ....................... 

5) other purpose (s) , specify 

1 9. The study of English is valuable for you 

-to have better chances of getting a job here in Peru.. .. . l  

-to have better chances of studying abroad................2 

-to have better chances of getting jobs abroad.......:....3 

-to have better access to world literacy .................. 4 - 
-to keep yourself better informed about the 

development/progress of English speaking countries.. ..... .5 

-to get along Setter when travelling abroad...............6 

............ -to gain friends among English speaking people 7 

............................. -yield personal satisfaction - 8  

-other reason(s). 9 



10. Besides your English class, where/how do you practice your 

English? 

............................. -with English native speakers 2 

................. -going to see ~ritish/~merican films..... 3 

-listening to English programs on the radio 

(e.g. "BBC de Londres") ......................... 1 ....... , . . 4  

......................... -getting records/tapes in English 5 

-other ways, specify 

1 1 .  Would you suggest that your family/relatives/friends study 

English as well? 

Please give reasons for your choice: - 

12. Free comment about the questionnaire, or about your English 

studies: - 
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O E  L O S  E S T U D I O S  

- 6 CIC~OS 

- Cada clclo: 2 Meses 

- 5 di;s a fa sevsna de Lgnes a Vrerrres \ 

cial  ; ~ 5 1 - e  L? trab3jo rno~ogr i f i co  por  el esrudisntc 

se s r s r 2 3  ei Cexificado de Cornperencia. ' 

P R O F E S O R E S  

S T ; ~ ; I ~ O S  y con cnrrenam:cnto en e l  Extranjero. 

C O S T O S  

Valor de cad2 Ciclo: S/ ........................ ............ 

ipcicle rnatricula. Se rea jusur i  de conformidad 

con 10s indices de precios del consumidor. 

Dkeiiado por  "Access t o  English" 

- Oiilogos (comprcnsi6n oral) 

- S:cr y Line (lectura dercomprenridn) 

- Estructura (fundnmcnros gramaticales) 

- Practica. 

I - Drills: Comprens~on or31 y estrucrun 

2 - Exercises: (lecrura y e:trucrura) 

- Composici6n gradual por  crclos. 

I N S T R U M E N T O S  

- Overhead projector 

- Slidc projector 

- Grabadoras 

- Material de enseAsn'ia producido por 

Oxford Unlversity Press. 



El domin~o de -un idioma ex t r~n jero  es una profe- 

l ion y como toda orra repods ocup~ci6n,status ' r~ iat  

y grandcs posib~lidades de becx y trabajos internacic- 

nales. TE BRlNOdMOS un Curso dc Ingl&s.*con CI puedes 

asegurar tu futuro en solo un aiio. 

O T R O S  C U R S 0 5  

- lngles para propos~tos cspccificos 

- Taquigrafia en inglCs 

- lnglds para niiior 
s 

- Teatro para niiios 
* 

- Titeres 

- Manualidades 

- Danzas: Marinera 

- Dibujo . Ticnico. 




