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The present study examined the relationship between explicit 

analysis of syntactic relaticnships in sentences and adult 

(English as a s e c m d  language (ESL) learners' reading 

comprehension- Subjects included 127 immigrants f rcm dif ierent 

language backgrounds and different English language exposure 

tirn~s. Subjects were rnr~lled in advanced classes in the English 

Language Training Program at Vancouver Community Callege, 

Vancouver, British Ccmlumbia. Subjects' syntactic m a l  ysis 

at:i 1 i ty Has measured by the S ~ n t e n c e  El ~ n e n t s  T e s t  f SZT: , G. k z s t  

dssign~d by the present rs-searcher a+ ter a' Donnel l '  5 St~uctx-a? 

T e s t .  Reading comprehension was measured by the Gates-MacGinitie 

Reading Tsst, a commercial, standardized test. k positive 

rslationship of  only - 2  between syntactic analysis ability and 

r zad ing  comprehension was found. Further, .s csmparison z+ ESLb 

learners' and native speakers' scores on the SET rzvesled n3 

A ;  ,, f f erences. These - - - - . . I  C -  ----- , e=u, c =  2.~,:,,,=trr;te that ESL f sarn~rs' 

+r, - .kE r 5 .  syntactic awareness is at feast equal to that of native -r--. 

Thus,  differences in reading ability must t~ attri5uted ts 

f a c t c ~ s  other than syntactic awareness . j.j= ,z$i.d.zrizz ;-dGs fcur-;2 

ta suppcrt cr rejfct the teaching cf ~:.:;:icit analysis c f  

5,ntactic relatiznships in sentences ca ESL l e x n e r s .  
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CHAPTER 1 

INTRODUCTION 

Reading is considered by many to be an extremely important 

activity in the language classroom. Rivers (1981) says that 

reading is not only "a source of information and a pleasurable 

activity" but also "a means of consolidating and extending one's 

knowledge of the language" (p.529). When second language (L2) 

learners read, they frequently encounter great difficulty in 

comprehending written text. Some researchers have suggested that 

to be able to cope with the comprehension barrier, L2 learners 

must be able to deal analytically and intelligently with all 

aspects of the 1 anguage. 

Many theorists claim that L2 1 earners cannot understand 

written sentences unless they possess considerable L2 syntactic 

awareness. According to Rivers (1981 1 ,  L2 learners 

Must be able to recognize structural clues: the 

indicators of words classes (or parts of speech) and of 

persons and tenses of the verb; the words that introduce 

phrases and clauses and the particular modifications of 

meaning these indicate; the adverbs and adverbial 

expressions which limit the action in time, place and 

manner; and ... the indicators of interrogation and 



negation. (p. 266) 

The present study was intended to assess River's claim as it 

relates to adult ESL learners. Specifically, this study 

represents an attempt to determine if syntactic, or structural, 

know1 edge f aci 1 i tates ESL 1 earners' reading comprehensi on. 

Catford (1971) claims that, when they read, L2 learners must 

be able to recognize the differences between L1 and L2 sentence 

structures. This claim seems plausible in view of Catford's 

observation that the basic sentence patterns (active declaratives) 

may vary across lanquages, from SVO in English to, SOV in Hindi 

and Japanese, and to VSO in Arabic ( S  = Subject, V = Verb, O = 

Object). In addition, English lacks an extensive inflection 

system(e.q. case inf lection) and, therefore, re1 ies heavily on 

word order for understanding. Syntactic awareness theref ore may 

aid the ESL learners in reading comprehension. A s  Saville-Troike 

(1979) explains, tho analysis of simple sentence patterns (e.g. 

English SVO) 

will help,at least to tho extent of discovering how a 

particular unit is recognized as the subject, how it 

relates to the rest of the sentence, and where it occurs 

in normal sentence order (p.31). 

Similarly, Pierce (1975) be1 ieves that sentence pattern 

exercises and subject recognition drills help ESL advanced 



r e a d e r s  p r o c e s s  " t e x t u a l  material p r e p a r e d  f o r  n a t i v e  s p e a k e r s "  

(p. 2 6 9 ) .  A c c o r d i n g  t o  P i e r c e ,  s u c h  an a p p r o a c h  s h o u l d  h e l p  ESL 

l e a r n e r s  i n t e r p r e t  c o m p l i c a t e d  E n g l i s h  s e n t e n c e s .  I soh im (1979)  

adds t h a t  t h e  u n d e r s t a n d i n g  o f  s y n t a c t i c  s t r u c t u r e s  is a 

p r e r e q u i  si t e  f o r  " t o t a l  p a r a g r a p h  or p a s s a g e  comprehens i  on" 

(p. 1 8 7 ) .  

S a v i  l l e - T r o i  k e  (1979) b e l i e v e s  t h a t  r e a d i n g  s h o u l d  i n v o l v e  

t h e  r e c o g n i t i o n  of  words  i n  g r o u p s  r a t h e r  t h a n  t h e  r e c o g n i t i o n  o f  

words  a s  i n d i v i d u a l  i t e m s .  Thus,  

A good r e a d e r  is by  n o  means l i m i t e d  t o  a s t r i n g  o f  

words  a s  t h e y  p a s s  i n  f r o n t  o f  h i s  nose .  H i s  e y e s  w i  11 

jump back  and  f o r t h ,  t a k i n g  i n  j u s t  enough c u e s  t o  

a n t i c i p a t e  w h a t ' s  coming nex t . . . .  H i s  e y e s  w i l l  c h e c k  

back  f r e q u e n t l y  i n  a complex s e n t e n c e  i n  which  much h a s  

been  i n s e r t e d  be tween  t h e  b e g i n i n g  of  t h e  s u b j e c t  and  

t h e  v e r b ,  what  l i n g u i s t s  ca l l  " l e f t  embedding".  (p .  27)  

I n  a d d i t i o n ,  Eskey  (i979), R i v e r s  (i983), and  C l a r k e  and  

S i b e r s t e i n  (1979) s u g g e s t  t h a t  r e a d e r s  who r e a d  word by  word w i l l  

n o t  d e v e l o p  t h e  a b i l i t y  t o  r e a d  complex s e n t e n c e s .  Eskey  a l so  

m a i n t a i n s  t h a t  advanced  l e a r n e r s  p r o b a b l y  f a v o r  s y n t a c t i c  

a n a l y s i s ,  w h e r e a s  b e g i n n i n g  l e a r n e r s  p r o b a b l y  f a v o r  l e x i c a l  

a n a l  y s i  s. To e n h a n c e  r e a d e r s '  p r o c e s s i n g  s t r a t e g i e s ,  R i v e r s  

recommends t h a t  s t u d e n t s  p r a c t i s e  s y n t a c t i c  a n a l y s i s  b e c a u s e  t h e  

o p e r a t i o n s  o c c u r r i n g  i n  t h e  a n a l y s i s  i n v o l v e  d e c i s i o n s  t h a t  are 



" i n t ima te l y  connected w i th  the  contextual  meaning" (p. 5 4 ) .  

L i  ke Rivers, W i  1  son (1973) be1 ieves t h a t  s t r u c t u r a l  ana lys is  

can f a c i  1 i t a t e  L Z  learners '  comprehension o f  w r i t t e n  sentences. 

According t o  W i  lson, s t r u c t u r a l  c lues can help learners  understand 

a sentence even i f  they are un fami l ia r  w i th  t he  l e x i c a l  i tems 

comprising the  sentence. For example, given the  sentence below. 

Most people l i k e  durians and ramputan which t h r i v e  in 

Thai 1 and. 

and the awareness t h a t  r e l a t i v e  clauses ( e . g .  "which t h r i v e  i n  

Thai land" 1 ,  modify immediately preceeding nouns ( "durians" and 

"ramputan"), ESL learners  may be ab le  t o  determine t h a t  "durians" 

and "ramputan" are  grown i n  Thailand--even i f  t he  learners  do not 

know the  meanings of  " th r i ve , "  "durians," and "ramputan". 

To enhance ESL learners '  conscious awareness o f  syn tac t i c  

st ructures,  Berman ( 1975) recommends a techni que c a l l  ed "ana l y t i c  

syntax". This technique employs " s t r u c t u r a l  paraphrase, where 

phrases and whole sentences are reworded and juggled about with a 

minimum of  change i n  l e x i c a l  context and hence i n  l e x i c a l  load" 

( p .  180). I n  Berman's opinion, "ana l y t i c  syntax" encourages ESL 

learners  t o  use t h e i r  syn tac t i c  knowledge as a means o+ 

disambiguating complex Engl ish sentences. 



The r a t i o n a l e  b e h i n d  Berman ' s  t h e o r y  is s imi l a r  t o  P i e r c e ' s  

(1975) and  R i n n e ' s  ( 1 9 6 7 )  n o t i o n  t h a t  o n e ' s  a b i l i t y  t o  r e c o g n i z e  

s y n t a c t i c  p a t t e r n s  i n  complex s e n t e n c e s  a i d s  r e a d i n g  

comprehens ion .  P i e r c e  c l a i m s  t h a t  c e r t a i n  E n g l i s h  s y n t a c t i c  

p a t t e r n s  (e. g . ,  S-V-Adv. 1 and  f u n c t i o n a l  r e l a t i o n s h i p s  (e. g.,  

r e l a t i o n  of s u b j e c t  t o  main v e r b )  o c c u r  w i t h  g r e a t  f r e q u e n c y  i n  

E n g l i s h  t e x t b o o k s .  Thus,  by  s t u d y i n g  f e a t u r e s  o f  t h e s e  p a t t e r n s  

and  r e l a t i o n s h i p s ,  s t u d e n t s  w i l l  come t o  " e x p e c t "  normal  p a t t e r n s ,  

d e s p i t e  t h e  s t r u c t u r a l  c o m p l e x i t i e s  w i t h i n  a g i v e n  s e n t e n c e .  I n  

t h i s  way, " i n t e r n a l  c o m p l e x i t i e s  are s e e n  a s  e x p a n s i o n s  oS 

e x p e c t a n c y "  ( P i e r c e ,  1975,  p . 2 6 9 ) .  However, when R i n n e  (1967) 

d e v i s e d  a p a t t e r n  a w a r e n e s s  p rog ram w h i c h  was u s e d  t o  t e a c h  

s t u d e n t s  who had p r o b l e m s  r e c o g n i z i n g  r e l a t i o n s h i p s  be tween  words  

or g r o u p s  of  words  i n  w r i t t e n  s e n t e n c e s ,  r e s u l t s  r e v e a l e d  no  

i mprovement be tween  p r e - t e s t  and  p o s t - t e s t  r e a d i n g  scores. 

O e s p i t e  R i n n e ' s  f i n d i n g s ,  a number of t h e o r e t i c a l  I A l  len ,  

1972;  and  Eskey ,  1979)  and  e m p i r i c a l  (Wishe r ,  197&, I s a k s o n ,  1979, 

Mason and  E e n d a l l ,  1379 ,  O'Shea, 193;) w o r k s  i n  L1 l e a r n i n g  

s u g g e s t  t h a t  s y n t a c t i c  a w a r e n e s s  p l a y s  a n  i n t e g r a l  role i n  r e a d i n g  

comprehens ion .  A1 1 e n  .( 15'845 1972) d e m o n s t r a t e s  how syntactic 

r e l a t i o n s h i p s  s i g n a l  s t r u c t u r a l  f u n c t i o n s ,  which ,  i n  t u r n ,  

f a c i l i t a t e  r e a d i n g  comprehens ion .  F o r  example ,  the t w o  s e n t e n c e s  

be low may s e e m  s i m i l a r  on t h e  s u r f a c e .  

1. I t o o k  t h e  book f r o m  t h e  t a b l e .  

2. I  t o o k  t h e  book on t h e  t a b l e .  



However, when learners analyse these syntactic structures, they 

will find that they convey different underlying meanings. In the 

first sentence, "from the table" is a prepositional phrase 

functioning as a modifier oS the verb "took". In the second 

sentence, "on the table" functions as a relative clause modifying 

the noun phrase "the book" ("relative deletion" of "that" and 

"was" having taken place at the underlying level). 

Empirical 1 y ,  the awareness of syntactic relationships b ~ t w e e n  

sentence elements in reading is supported by C l  study conducted by 

13' Cannel l 4 1961 ) (see Chapter 2 )  . Resul ts shewed that native 

Engl ish-speakers' awareness of syntactic relationships is related 

to their reading ability. This study suggests that similar study 

should be done using ESL learners. 

The subjects of the present study included adult ESL learners 

from Vancouver, B. C.. Their awareness of syntactic relationships 

between sentence elements w a s  measured by the Sentence Elements 

Test3 their reading comprehension ability was measured by the 

G a t z c ,  MacGini tie Reading Test. The rrl ation+zhips among t h e  scares 

of t h e s s  tao tests and certain demographic characteristic5 were 

:;.xa:ci ned. Further, the sub ~ E c L ; F ; '  Stzntenc? El ernents -Test scares 

w e r - e  compared to those of adult i7ative speakers o f  En41 i s h .  T h e  

purps.se af  this comparison w a s  to determine if eith5r group 

evidenced superior syntactic analysis abilities. 



because the present study was correlational in naturc, cause 

and e f f e c t  relationships betdeen the variables cculd not  b s  

determined. In addition, the study did not take into 

cansideration the intelligence, attitudes, or coynitive styles o-F 

the ztudents. Thus, the study attempted to determine only the 

s., ,. t ent  c s f  the sub jec ts '  syntactic awareness -- on1 y one aspect of 

the knowledge that learners bring to the task of reading. 

For pur-poses a+ clarity, those terms which appear most 

fr-equently in t h a  present study are d s f  ined below. 

I- 1. =ynta:.:: "pattern or structure oS ward order in sentences, 

clausss, and phrases" {Harris and Hcdgss, 1981, p. 3 2 1 ) .  

2. Syntactic/Structural : ref ering to "the gramma-tical 

relations and functions of  sentence components" {Harris and 

Hodges, 1981, p. 321). 

3. Syntactic/Structural knowledge: knowledge oi formal , 

te. 3 .  transf orrnational, pedagogical syntactic rules. 

4. Syntactic/Structural awareness: knowledge of syntactic 

re1 ationships irrespective of formal rule knowledge. 

I= .J. (E:<plicitj syntactic/~tructural analysis: explicit use of 

.= . in- tac t ic / r ; t r~ lc tura l  awareness in anal ysing sentence structure5. 



The p r e s e n t  s t u d y  was d e s i g n e d  t o  tes t  t h e  f c i l a w i n g  

h ypatheses: 

1. There is a s t r o n g  r e l a t i o n s h i p  b e t w e e n  reading 

c o m p r e h e n s i o n  a n d  s y n t a c t i c  a w a r e n e s s  i n  a d u l t  ESL l e a r n e r s  i n  

' J d n ~ c ~ u ~ e r .  

2. T h e r e  i s  a s t r o n g  r e l a t i u n . z h i p  b e t w e e n  s y n t a c t i c  

awareness a b i l i t y  a n d  t!?e f o l l o w i n g  d e m q r a p h i c  v a r i a b l e s :  age: 

.,e,:: + i r s t  language; l e n g t h  s d  time s t u d y i n <  Ezgfish i n  t h a  

: ? a r - n e r 5 '  home c o u n t r i e s ;  l a - i g t h  of  t i m e  studying Eng l i sh  i n  

Canada: a n d  l e n g t h  of  time l i v i n g  i n  Canada .  

3 .  T h e r e  is a s t r o n g  r e l a t i o n s h i p  b e t w e e n  r e a d i n g  

c o r n g i P s h ~ ! ~ s i  on and t h e  f a l l  ocnri ny d e m o g r a p h i c  vat- i abi. es: age5 sex1 ; . 

S i r s t  l a n g u a g e ;  l e n g t h  of  time s t u d y i n g  E n g l i s h  i n  the l e a r n e r s '  

I--io~ne countries: l e n g t h  ui t i m e  studyin(; English i r r  Canada; and 

l e n g t h  of t i m e  l i v i n g  i n  C a n a d a .  

4. The us;? oS e x p l i c i t  s y n t a c t i c  a w a r e n e s s  w a y  riot be as 

c r u c i a l  t o  n a t i v e  s p e a k e r s '  r e a d i n g  c o m p r z h e n s i a n  as i t  is t o  

n a n - n a t i v e  s p e a k e r s .  A c c o r d i n q  to B.C. M i n i s t r y  03 E d u c a t i o c  

(1?81), n a t i v e  s p e a k e r s  h a v e  n a t u r a l l y  i n t e r n a l i z e d  s y n t a c t i c  

r u l e s  d u r i n g  t h e  p r o c e s s  of t h e i r -  1 anquage d e s / e l o p m r n  t .  

N o n - n a t i v e  s p e a k e r s ,  o n  the o t h e r  h a n d ,  i t  is b e l i e v e d ,  h a v e  t o  b e  



formally trained in syntactic awareness of the written text. A s  a 

result, non-native speakers may outperform nat.ive speakers in 

explicit syntactic awareness. 



CHAPTER 2 

LITERATURE REVIEW 

E e a d i n q .  S y n t a x .  a n d  L1 L e a r n e r s  

T h e  re1 a t i o n s h i  p b e t w e e n  r e a d i n g  c o m p r e h e n s i o n  a n d  s y n t a x  h a s  

l o n g  b e e n  a f o c u s  o f  r e s e a r c h e r s  i n  t h e  area o f  f i r s t  l a n g u a g e  

l e a r n i n g .  Among the e m p i r i c i s t s  a n d  t h e o r i s t s  who h a v e  

~ n v s s t l g a t e d  t h i s  p a r t i c u l a r  s u b j e c t .  S t o r m  !1955. 17261 a n d  

O ' 9 c n n e l l  (1961 1 p r o v i d e  many u s e f u l  c a n c e p t u a l  and m e t h o b c l o g i c a l  

i n s i g h t s .  

Storm's (1955, 1956) i n v e s t i g a t i u n ,  the b a s e l i n e  o-f e m p i r i c a i  

r e s e a r c h  i n  t h i s  area,  t e s t e d  g r a m m a t i c a l  and s y n t a c t i c  knowledge 

r e l a t i ve  to  t h e  r e a d i n g  a b i l i t y  uf  grade t e n  E n g l i s h  s t u d e n t s  

( N = 3 2 7 i  +ram n i n e  d i f f e r e n t  s ta tes  i n  t h e  U . S .  The test, "Hew 

Me11 D o  Y o u  Read 7", i n c l u d e d  the f o l l a w i n y  t h r e e  subtests: 

r e a d i n g  c o m p r e h e n s i o n ,  v o c a b u l a r y ,  and g r a m m a r / s y n t a x  . T h e  

gr-.ainmar/syn",ax section of  t h e  t e s t  r e q u i r 2 d  s u b j e c t s  t o  r;! asri + y  

c . e r t a i n  g rami f ia t i ca l  and s y n t a c t i c  e l e m e n t s  i n  w r i i t a n  p r a s e  a n d  

poe t ry  p a s s a g e s .  Anal  ysi 5 o f  the relationship b e t w ~ ~ n  r e a d i n g  

sccres a n d  g r a m m a r / s y n t a x  scores r e v e a l e d  c o r r e l a t i o n s  o f  .57 f o r  

p ~ b l i e  s c h ~ ~ i  s u b j e c t s  a n d  .33 f o r  p r i v a t e  schcrol  s u b j e c t s .  When 

the s a m e  d a t a  M e r e  analysed r e l a t i v e  t o  s o c i o e c o n o m i c  status, 



correlations; proved higher for students from low socioeconomic 

backgrounds. The study showed that males and females performed 

similarly on each of the subtests. However, certain 

methodological problems in the grammar/syntax subtest suggest that 

Storm's findings may have been affected by design factors. A s  can 

be Seen in the example below, Storm's test relies heavily on 

grammatical terminology. 

1 I n  the night time he w a s  sharply aware of movement. 

2 Ramrod insisted that the river current was faster at 

3 night? thsy had waited iclr a full moan for the trip and 

4 the river was as plain as by day. Lant liked the 

5 swirling progress in the moon light between the dark 

6 banks. 

Sample Question 1 )  plain in line 4 is 

(1) an indirect object 

( 2 )  an objective complement 

( 3 )  a predicate adjective 

4 a predicate noun 

Sample Question 2) the group of words in lines 4 

and A, Lant through banks is a 

( 1 )  subordinate clause 

(2) simple sentence 

(3) compound sentence 

(4 )  complex sentence 



L e a r n e r s  m a y  n o t  b e  a b l e  t o  c a r r y  o u t  S t o r m ' s  t es t  

r e q u i r e i n e n t s  i f  they .  f a i l  t o  remember  or u n d e r s t a n d  e x a c t l y  w h a t  a 

" c l a u s e " ,  a n  " i n d i r e c t  o b j e c t "  a n d  so o n ,  ar-e. T h a t  is, t h e r e  is 

a c o n s i d e r a b l e  d i s t i n c t i o n  b e t w e e n  knclwiny p e d a q o g i r a l  r u l e s  a i ~ d  

b e i n g  a b l e  t o  a p p l y  t h e m  t u  s p e c i f i c  s y n t a c t i c  items, and r 1 3 t  

knowing p e d a g o g i c a l  r u l e s  b u t  b e i n g  a b l e  t o  construct, pr-uduce, or 

c:u;npletr s p e c i f i c  syntactic i t e m s / s t r u c t u r e s  s u c c e s s f u l l y  (See pp. 

-7--e 
.AS .AJ b e l o w ,  f o r  f u r t h e r  d i s c u s s i o n  a f  t h i s  p o i n t .  ) . C a n s e q u e n t l  y 7  

l a n g u a g e  l e a r n e r s  unf a m i  1  i a r  w i t h  t h e  t e r m i n o l o g y  a n d  p e d a g o g i c a l  

r u l e s  employed i n  Storm's  t a s k  may h a v e  b e ~ n  a t  a c o n s i d e r z b l e  

d i s a d v a n t a g e .  

To a v o i d  t h i s  p r o b l e m ,  O ' D o n n e l l  (1941) e l i m i n a t e d  

t e r m i n o l o g y  f r o m  h i s  S t r u c t u r a l  T e s t ,  w h i c h  h e  u s e d  t o  s t u d y  t h e  

r z l a t i o n s h i p  b e t w e e n  E n g l i s h  r e a d i n g  c o m p r e h e n s i o n  a n d  E n g l i s h  , 

s y n t a c t i c  a w a r e n e s s .  0' Donne1 1 c l a i m e d  t h a t  t h e  abi 1 i t y  t o  

c o m p r e h e n d  w r i t t e n  materials  w a s  r e l a t e d  t o  t h e  a b i l i t y  t o  

r e c o g n i z e  s t r u c t u r a l  r e l a t i o n s h i p s .  M a r e o v e r ,  he p r e d i c t e d  t h a t  

t h e r e  would  b e  a h i g h e r  c o r r e l a t i o n  b e t w e e n  r e a d i n g  c o m p r e h e n s i o n  

a n d  s l . r u c t u r a 1  awareness t h a n  t h e r e  would  b e  b+taeen r e a d i n g  

c o m p r e h e n s i o n  a n d  s t r u c t u r a l  know1 edge ( O n e  s h o u l d  n o t e  t h a t  

S t o r m ,  i n  e f f e c t ,  w a s  t e s t i n g  t h i s  l a t t e r  r e i a t i o n s h l p . ) .  

O ' D o n n e l l  b a s e d  his p r e m i s e  o n  t h e  f o l l o w i n g  sets of p r i n c i p l e s  

d e r i v e d  f r o m  W h i t e h a l l ' s  " S t r u c t u r a l  E t , s e r i t i a l s ;  of E n g l i s h "  

(I?%),  F r a n c i s ' s  "The  S t r u c t u r e  a# A m e r i c a n  E n g l i s h "  ( l % 8 ) ,  a n d  



Hill's "Introduction to Linguistic Structures" (1958): 

I. Language conveys two types of meaning -- lexical and 

structural. 

2. Syntactic structure is signalled b y  word order, function 

words, inf lections (suffixes) , derivations (pref ises and 
suffixes), and prosody. 

5. Sentences are composed of three major elements -- 
subject, predicate, and complement. 

4. Syntax is composed of  four types of structures -- 

modification, predication, complementation, and co-ordination. 

5. Syntax i nvol ves cross-reference -- the connection to. or 

substitution for, preceding or following elements in the text. 

The Structural Test consisted of fifty questions. Each 

question was comprised of a pattern sentence and three alternative 

sentences in which specific words w e r e  underlin2d. Sub~ects w e r e  

required to select the alternative sentence in which the 

underl~ned words were related in the s a m e  manner as ths underlined 

wards in the pattern sentence. A s  can be seen I n  the example 

S e l a w ,  nonsense wards are used in the three alternatives to 

replace nouns, verbs, adjectives, and adverbs. However. function 

words, inflections, and derivations accampany nonsense words to 

f aci 1 itate the identification of structural relationships in the 

underlined phrases. 



(Pattern sentence) Roosevelt fouaht in the 

Spanish-American war. 

1 The three Serls erqled in the same fostle. 

2. She is the alpest carsil in the skaven. 

3. Our lal koss was manderinq his barsties. 

Sentence one should be  selected as the correct response 

because "berls" is related to "ergled" (in sentence A )  in the same 

way that "Roosevelt" is related to "fouqht" (in the pattern 

sen tcnce)  . T h u . ~ ?  the Structural Test el ininates ret'erence to 

speci+ic syntactic elements ( e . ~ .  ~ronoun, passive). Further, by 

using nonsense words, the test el iminates semantic clues. 

Consequently, the Structural T e s t  relies on the reader's awareness 

of the syntactic relationships inherent in sentences, rather than 

relying on the reader's ability to define structures or use . 
semantic cues to determine syntactic relationships. 

0f the fifty items tested, six items measured the reader's 

ability to recognize the relationship between subject afid 

predicate, ten i terns measured the reader's ability to recognize 

the relationship between verb and compi ement, four i terns measured 

the reader's ability to recognize the relationship between 

coordinate elements, twenty-four items measured the reader's 

ability to recognize the relationship between various t y g e s  of 

modifier-5 and elements modiiied, and s i x  items measured the 
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r e a d e r ' s  a b i  1 i t y  t o  r e c o g n i z e  the r e l a t i o n s h i p  b e t w e e n  e l e m e n t s  

i n v o l v e d  i n  c r o s s - r e f e r e n c e .  b o t h  t y p e s  a n d  o c c u r r e n c e s  of  t h e  

s t r u c t u r a l  u n i t s  t e s t e d  w e r e  b a s e d  o n  f r e q u e n c y  c o u n t s  e s t a b l i s h e d  

L y  S t o r m r a n d  and O'Shea (1924) f o r  w r i t t e n  E n g l i s h .  The s u b j e c t s '  

r e a d i n g  a b i l i t y  w a s  m e a s u r e d  b y  T e s t  C1: R e a d i n g  C o m p r e h e n s i o n  

!New Jet - sey  E d u c a t i o n a l  T e s t l n j  S e r v i c e ,  1953), a s t a n d a r d i z e d  

test c o n s i s t i n g  of  v o c a b u l a r y  a n d  r e a d i n g  c o m p r e h e n s i o n  s u b t e s t s .  

Because O ' D o n n r l l  w a n t e d  t o  c o m p a r e  t h e  r e l a t i v e  effects that the 

use o f  s y n t a c t i c  a w a r e n e s s  a n d  s y n t a c t i c  k n o w l e d g e  h a v e  on r e a d i n g  

i o , n p r e h e n s i o n ,  s u b j e c t s  a l so  were r e q u i r e d  t o  w r i t e  t h e  I o ~ a  

- = r a m m a r  In+ o r m a t  i o n  T e s t  C Iowa E u r s a u  o f  E d u c a t  i a n a l  Research and 

1 3 e r - J i r e  E x k n s i o n  D i v i s i a n ,  1 9 3 3 ,  a s t a n d a r d i z e d  t es t  t h a t  

m e a s u r e s  " r e t e n t i o n "  o f  p r e v i a u s l y  t a u g h t  g r a m m a t i c a l  i n f  o r m a t i o n .  

Table 1, b e l o w ,  p r e s e n t s  c o r r e l a t i o n  c o e f f i c i e n t s  o b t a i n e d  b e t w e e n  

t h e  v a r i o u s  test scores i n  0 ' D o n n e l 1 7 s  s t u d y .  



TABLE 1 

CORRELATION CDEFFICIENTS OF THE TESTS IN G'DONNELL'S STUGY 

Heading Read i ng Iowa S t ruc ture  

Level  Vocab. Grammar 

Read i ng 

1.-eve1 

Read i ng 

Vocab. 

Iowa 

Grammar .4& 

Structure  .44 

The high c o r r e l a t i o n  C.75) betwegn the St ruc ture  Test and the 

Iowa Grammar Test  scores seenls t o  i m p 1  y t h a t  grarnmati cal knowledge 

scores r i s e  and f a1 1 coincident  wi th  grammzitical awareness scores. 

A s  07 Donne1 1 (19A1) suggests: 

While it i s  poss ib le  t h a t  teaching of conventional 
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grammar c o n t r i b u t e s  t o  a b i l i t y  t o  r e c o g n i z e  s t r u c t u r a l  

r e l a t i o n s h i p s ,  i t  is  a l s o  p o s s i b l e  t h a t  a b i l i t y  t o  

r e c o g n i z e  s t r u c t u r a l  r e l a t i o n s h i p s  e n a b l e s  t h e  s t u d e n t s  

t o  1  e a r n  gramrnati  cal r u l  es and  f i e r m i  no1 ogi es ;nore 

r e a d i l y .  ( p . 8 6 )  

I n  o r d e r  t o  d e t e r m i n e  w h e t h e r  t h e r e  w a s  a h i g h e r  c o r r e l a t i o n  

be tween  s t r u c t u r - a 1  a w a r e n e s s  and  r e a d i n g  c o m p r e h e n s i o n  t h a n  t h e r e  

w a s  be tween  s t r u c t u r a l  knowledge  and  reading c o m p r e h e n s i o n .  a 

p a r t i a l  c o r r e l a t i o n  w a s  u s e d  t o  c o n t r o l  f o r  s u b j e c t '  v a r y i n g  

degrees af v o c a b u l a r y  k n o w 1  e d g e .  A f t e r  t h e  v o c a b u l a r y  v a r i  ah1  es 

w e r e  control l e d ,  the c o r r e l a t i a n  be tween  t h e  S t r u c t u r a l  T e s t  scare 

and  r e a d i n g  c o m p r e h e n s i o n  w a s  .15, and t h e  c o r r e l a t i o n  be tween  t h e  

Iowa G r a m m a r  Test a n d  r e a d i n g  c o m p r e h e n s i o n  w a s  -.79. Thus., w i t h  

v o c a b u l a r y  knowledge  h e l d  c o n s t a n t ,  t h e  c o r r e l a t i o n  between t h e  

S t r u c t u r a l  Test and  r e a d i n g  ' c o m p r e h e n s i o n  s c o r e ,  a: t h o u g h  s m a l l  ,, 
w a s  p o s i t i v e ,  w h e r e a s  t h e  c o r r e l a t i a n  be tween  t h e  G r a m m a r  Test 

scar-as and  r e a d i n g  c o m p r e h e n s i u n ,  a 1  t h o u g h  h i g h ,  w a s  n e y a t i  ve. 

T l ~ a t  is, a c c o r d i n g  t o  t h e  l a t te r  c o r r e l a t i o n ,  r e a d i n g  

comprehensi ion scores d e c l i n e d  as s y n t a c t i c  knowledge  s c o r e s  rose, 

aitd v i c e  versa. On ( 3 1 - 1 ~  hand  t h a s e  results -;ugqsst t h a t  s y r ~ ' ; a c t i c  

!::nowledge does n a t  c ~ n k r i b u t e  s i g n i f i c a n t l y  t o  imp,-oved r e a d i n g  

c o m p r e h e n s i o n  p e r f  c r m a n c s .  Dn t h e  o t h e r  hand, pesi t i  v e  

r e 1  a t i o n s h i p  b e t w e e n  s t r u c t u r a l  a w a r e n e s s  o f  Engl  i s h  s e n t e n c e  

p a t t e r n s  and r e a d i n g  comprehens i cm d o e s  n o t  a p p e a r  t o  b e  

s u f f i c i e n t l y  h i g h  t o  recommend t h e  t e a c h i n g  o f  s y n t a c t i c  a w a r e n e s s  



as an  a i d  t o  r e a d i n g  comprehens ion  i n  t h e  f i r s t  l a n g u a g e .  

R i n n s  (1967) also  found  s i m i  l a r l  y l o w  c o r r e l a t i o n c ,  be tween  

s y n t a c t i c  a w a r e n e s s  and  r e a d i n g  c o m p r e h e n s i a n  when h e  a d m i n i s t e r e d  

I - i i  s F a t t e r n  Awarenss s  T e s t  t o  a d a l  e s c e n t  rrat i v e  s p e a k e r s  of  

E n g l i s h .  The P a t t e r n  Awareness  T e s t  (PAT) w a s  d e s i g n e d  t o  measu re  

r e a d e r s '  r e c o g n i t i o n  of  f o u r  b a s i c  s e n t e n c e  p a t t e r n s .  The 

s e n t e n c e s  be low r e p r e s e n t  t h e  f o u r  p a t t e r n s  which R i n n e  b e l i e v e d  

would a s s i s t  l e a r n e r s  i n  t h e i r  r e c o g n i t i o n  of o v e r a l l  s e n t e n c e  

s t r u c t u r e s .  

1 Noun 

( John  

2. Noun 

( J o h n  

3. Noun 

( John  

4. Noun 

i3chn 

L i n k i n g  Verb 

is 

L i n k i n g  v e r b  

is 

Noun 

a s t u d e n t .  

A d j e c t i v e  

s a d .  

T r a n s i t i v e  Verb Noun 

is c a r r y i n g  h i s  hooks .  ) 

Verb 

s i n g s .  

Once t h e  p r e t e s t  was a d m i n i s t e r e d ,  a t e a c h e r  t r a i n e d  t h e  

s u b j e c t s  t o  r e c o g n i z e  f u n c t i o n  words ,  word f o r m  classes, and  t h e  

f o u r  s e n t e n c e  p a t t e r n s  o u t l i n e d  by Rinne .  A f t e r  t h i s  p e r i o d  of  



t r a i n i n g ,  Rinne administered the  post  t es t .  A sample question 

fo l lows.  

The t e s t  takers  were requ i red t o  se lect  a l t e r n a t i v e  a, b, c, 

or  d which contained a s i m i l a r  sentence pa t te rn  t o  t h a t  of the  

test item. 

a. John i s  a student. 

b. John i s  sad. 

c. John i s  shu t t ing  h i s  book. 

d. John i s  leaving. 

Sample questions: 

Test i tem no. 1. Mary i s  a g i r l .  

Test i tem no. 10. I mailed your l e t t e r .  

Test i tem no. 28. This t e s t  i s n ' t  very easy fo r  me now. . 

Results revealed t h a t  scores d i d  n o t  vary between pre tes t  and 

post t es t .  Rinne speculated t h a t  poss ib le  causes +or the  f a i l u r e  

o f  the  t r a i n i n g  were the  learners '  low mot ivat ion dur ing the  

t r a i n i n g  program and the  teachers' lack of f a m i l i a r i t y  w i th  the  

type o f  grammar Rinne introduced. 

However, one might a l so  a t t r i b u t e  the  program's f a i l u r e  t o  

the  f a c t  t h a t  Rinne's subjects were poor readers who, although 

they understood i nd i v idua l  words, had d i f f i c u l t y  understanding the  



20 

context i n  which these words occurred. Moreover, Rinne's pa t te rn  

sentences were not  based on frequency counts. Consequently, t h e  

pa t te rns  Rinne selected may not  have prepared students f o r  the  

k ind  o f  syn tac t i c  pa t te rns  they t y p i c a l l y  encountered i n  t h e i r  

reading mater ia l .  For example, the  fo l low ing  four  sentence 

structures,  which P ierce (1975) found t o  occur most f requent ly  i n  

a sampling of  f i f t y  Engl ish textbooks, d i f f e r  considerably from 

those o-f Rinne. 

1. Subject Main Verb 

(The sun has set  

2. Subject Main Verb D i r e c t  Object 

(My dog has f 1 eas 

Optional 
adverb i a1 

s lowly  i n  
t he  west. 

a1 1 over. 

3. Subject Main Verb I n d i r e c t  Object/ 
D i rec t  ob jec t  

(John gave Mary a watch f o r  
her b i r thday.  

4. Subject Main ( " l i n k i n g " )  Complement 
Verb 

(a. The weather i s  (adj.)chanqeable ( i n  Texas.) 

(b. Harry i s  (N.P.1 my dog.) 

A 1  though O' Donne1 1 ' s and Rinne' s stud ies seem t o  suggest t h a t  

the  re la t i onsh ip  between e x p l i c i t  ana lys is  of  sentence s t ruc tu res  

and reading comprehension i s  f a i r l y  neg l ig ib le ,  Mason and Kendall 

(1979) found t h a t  int rasentence junctures p rov id ing  obvious 

s t r u c t u r a l  c lues a i d  reading comprehension. I n  t h i s  study, ten  t o  



2 1  

t w e l v e  y e a r  o l d  n a t i v e  s p e a k e r s  o f  C a n a d i a n  E n g l i s h  (N=98) were 

a s k e d  t o  r e a d  a p a s s a g e  composed of  s t a n d a r d ,  p a r s e d ,  or s h o r t  

s e n t e n c e s .  The example ,  be low,  i l l u s t r a t e  t h e  t h r e e  t y p e s  of  

s e n t e n c e s  u s e d  i n  Mason and  K e n d a l l ' s  s t u d y .  

S t a n d a r d  

Dick w i  1 1  b e  i n  G r a d e  F i v e  and  t h o u g h  h e  

e n j o y s  math h e  l i k e s  a r t  c lass  b e s t .  

P a r s e d  

Dick w i l l  b e  i n  G r a d e  F i v e  

and  t h o u g h  h e  e n j o y s  math 

h e  likes a r t  c lass  b e s t .  

S h o r t  S e n t e n c e  

Dick w i l l  b e  i n  G r a d e  F i v e .  H e  e n j o y s  math. 

H e  e n j o y s  a r t .  H e  l i k e s  a r t  c lass  b e s t .  (p .  71) 

b 

A f t e r  r e a d i n g  a s t o r y  i n  o n e  of t h e  t h r e e  v e r s i o n s ,  s u b j e c t s  

w e r e  r e q u i r e d  t o  w r i t e  a r e a d i n g  comprehens ion  test. A s a m p l e  

test q u e s t i o n  f  01 1 o w s .  

What is D i c k ' s  b e s t  s u b j e c t ?  

( a )  math ( b )  r e a d i n g  ( c )  a r t  ( d )  s c i e n c e  (Mason and 

K e n d a l l ,  1979, p . 7 1 ) .  

A l though  s u b j e c t s  had  s u f f i c i e n t  t i m e  t o  r e a d  t h e  s t o r y  and 

answer  q u e s t i o n s ,  t h e y ,  w e r e  n o t  a l l o w e d  t o  r e r e a d  t h e  s t o r y  d u r i n g  
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the question sect ion. This p rov is ion  encouraged e x p l i c i t  ana lys is  

of sentence s t ruc tu res  a t  t h e  t ime of reading, ra the r  than 

encouraging copying o f  in format ion from passage t o  

quest i on/responses. 

The simpl i f  i e d  passages d i d  not  a f f e c t  h igh  performance 

readers i n  Mason and Kendal l 's  study, probably because these 

readers already possessed s u f f i c i e n t  syntact  i c awareness t o  

recognize syn tac t i c  r e l a t i o n s h i p s  i n  standard passages. However, 

the e f f e c t  of t he  simpl i f  i e d  passages was s i g n i  f i c a n t l y  pronounced 

f o r  the l o w  performance readers i n  Mason and Kendal l 's  study. 

Thus, one might suggest t h a t  t h i s  type of reader may bene f i t  from 

syn tac t i c  awareness i ns t ruc t i on .  

In add i t i on  t o  t h e  above f ind ings,  Mason and Kendall reported 

t h a t  low performance readers took more t ime t o  read shor t  and 

parsed sentences than they took t o  read standard sentences. The 

researchers conjectured that ,  because of  the  complicated 

s t r u c t u r i n g  of  standard sentences, low performance readers may 

have given such sentences on ly  a cursory reading, moving on t o  

sentences t h a t  were s y n t a c t i c a l l y  easier  f o r  them t o  understand. 

I n  other words, low performance readers may tend t o  pass over 

standard passages because they possess i n s u f f i c i e n t  syn tac t i c  

awareness t o  ca r r y  out  an e x p l i c i t  ana lys is  o f  standard sentences' 

complicated structures.  
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A study conducted by O'Shea and Sindler (1983) may provide an 

explanation for Mason and Kendall's findings that high performance 

readers evidenced no reading comprehension improvement in either 

par-sed or short sentence passages. O'Shea and Sindler 

administered a test, similar in design t o  Mason and Kendall's 

test, t o  first, second, and third grade native speakers of 

English. Subjects' reading ability was identified in terms o+ 

accuracy and fluency. Canoni cal carrel ati ons revealed that 

children who read accurately, but slowly, tended t o  score higher 

in the simplified passage than they did in the standard passage. 

This seems logical in view of the possibility that slow readers 

will concentrate more closely an syntactic forms with which they 

are familiar. In addition, there were no differences between 

standard and simplified passage scores for highly fluent and 

accurate readers. 

The studies outlined above suggest that awareness of 

syntactic structures can facilitate reading comprehension. They 

also demonstrate that L1 individuals are likely t o  use explicit 

analysis when they encounter problems in understanding and when 

they possess sufficient knowledge t o  be used in monitoring reading 

comprehension. According t o  Baker and Brown (l98O>, "learners of 

any age are more likely t o  take active control of their own 

cognitive endeavors when they are faced with a task of 

intermediate difficulty (since if the task is too easy, they need 

not bother: if the task is too hard, they give up)" (p.4). Brown 
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suggests that the good reader differs from the poor reader in that 

the former 

Engages in a variety of deliberate tactics to ensure 

efficiency. Note that such efficiency involves 

cognitive economy as well as expenditure of effort. The 

efficient reader learns to evaluate strategy selection 

not only in terms of final outcome but in terms of the 

pay off value of the attempt; information is analyzed 

only to the depth necessary to meet current needs. This 

ability implicates a subtle monitoring of the task 

demands, the reader's own capacities and limitations, 

and the interaction between the two. (p.56). 

Although it seems likely that some native speakers will 

consciously apply syntactic awareness when they encounter 

difficulty in comprehension, the extent to which they use such 

awareness to monitor sentence structures is still unknown. 

Further, because the native speaker's awareness of grammar is, in 

most cases, implicit (MacMohale, 19641, .s/he might not be able to 

use it effectively at the conscious level. 



Readina. Syntax, and LZ  Learners 

L i k e  many o f  t h e i r  L1 counterparts, a  considerable number of 

L2 researchers a l so  be l ieve  t h a t  syn tac t i c  ana lys is  may a i d  

reading comprehension. Wardhaugh ( 1969) , f o r  example, be1 ieves 

t h a t  reading requ i res  L2 learners  t o  be more de l i be ra te  than they 

are when speaking because " w r i t t e n  language i s  more del iberate,  

more complex, more heav i l y  edited, and l e s s  redundant than spoken 

language, and i t  o f f e r s  no oppor tun i ty  t o  question the  w r i t e r  i n  

order t o  seek c l a r i f i c a t i o n  o f  h i s  statements" ( p .  137). Although 

the  same kinds o f  problems face the  L1 reader, t he  problems are 

magnif ied f o r  t he  L2 reader who lacks much o f  the  semantic and 

c u l t u r a l  in format ion t o  which the  L1 reader has recourse. When 

such informat ion i s  lacking, t he  L2 reader may r e s o r t  t o  syn tac t i c  

ana lys is  as a  means o f  disambiguating sentences and/or passages. 

b 

Nilagupta (1978) conducted two s tud ies  i n  an e f f o r t  t o  

address t h i s  issue. I n  t he  f i r s t  study, she t r i e d  t o  determine 

which Engl ish syn tac t i c  forms present problems t o  ESL learners; i n  

the  second study, she t r i e d  t o  determine i f  syn tac t i c  ana lys is  

a b i l i t y  a ids  the  ESL learners  overcome such problems. Four 

hundred and twenty-six Thai graduate students, who learned Engl ish 

as a  fo re ign  language, p a r t i c i p a t e d  i n  t he  f i r s t  study. 

S t ruc tu ra l  awareness scores were obtained from an admin is t ra t ion 

o f  t h e  S t ruc tu ra l  Comprehension Subtest o f  t he  Engl ish Screening 

Test (EST) . T h i s  subtest  consisted o f  twenty-f i ve sentences w i t h  



var ious types of syn tac t i c  st ructures.  Reading comprehension 

scores were obtained from an admin is t ra t ion  o f  t h e  Reading 

Comprehension Subtest (o f  t he  EST). This subtest consisted o f  

four  passages and t h i r t y  m u l t i p l e  choice questions. Pearson 

product-moment ana lys is  o f  the  two se ts  o f  scores produced a 

c o r r e l a t i o n  of  -56. Subsequently, i tem analys is  revealed t h a t  

passage r e a d a b i l i t y  was i n h i b i t e d  by negation, passive voice, 

embedding, delet ion,  and nominal i t a t i  on. Modi f ie r  load, pronoun 

subs t i tu t ion ,  and modals a lso  i n h i b i t e d  understanding. Although 

Ni lagupta i d e n t i f i e d  these f a c t o r s  as major s t r u c t u r a l  b a r r i e r s  t o  

understanding, one cannot conclude t h a t  they necessar i ly  represent 

sources of  Engl i sh read i  ng comprehensi on e r r o r s  f o r  Thai students. 

That i s ,  Ni lagupta d i d  not  determine the  frequency w i th  which 

these s t ruc tu res  a re  l i k e l y  t o  occur i n  w r i t t e n  English. 

I n  Ni lagupta 's second study, f i v e  hundred and t h i r t y - f i v e  

Thai undergraduate students were asked t o  take t h e  Wr i t ing  and 

Reading Subtests of  the  Engl ish Placement Test. The former 

subtest, which was used t o  assess subjectsr  a b i l i t y  t o  complete 

p a r t i a l  sentences, contained t h i r t y  m u 1  t i p l e  choice questions. I n  

each question, sub jects  had t o  se lec t  one answer (from among four  

a l t e rna t i ves )  t o  complete a sentence. The Wr i t ing  and Reading 

Subtest scores were corre lated,  y i e l d i n g  a c o e f f i c i e n t  of .64. 

The h igh  co r re la t i ons  f o r  t he  two se ts  o f  scores i n  Ni lagupta 's 

s tud ies  suggest t h a t  t h e  more p r o f i c i e n t  readers are a t  

i d e n t i f y i n g  sentence structures,  the  greater w i l l  be t h e i r  



comprehension o f  a g iven t e x t .  

I n  an attempt t o  i l l u m i n a t e  f u r t h e r  t h e  r e l a t i o n s h i p  between 

reading comprehension and syn tac t i c  awareness, Gass (1983) 

compared e igh t  advanced and t h i r t e e n  intermediate ESL u n i v e r s i t y  

students by measures o f  t h e i r  respec t i ve  a b i l i t i e s  t o  detect  and 

co r rec t  grammatical errors.  The subjects, who came from d i f f e r e n t  

language backgrounds, were asked t o  w r i t e  a s tory .  Once the  

s t o r i e s  w e r e  w r i t t en ,  each sub jec t  was asked t o  detect  and co r rec t  

h is /her  own grammatical e r r o r s  and those o f  a f e l l o w  student. 

Wr i t i ng  samples assessed by each student consisted o f  four  

ungrammatical sentences from h is /her  own composition, four  

grammatical sentences from h is /her  own composition, two 

ungrammatical sentences from a f e l l o w  student 's  composition, and 

two grammatical sentences from t h e  same f e l l o w  student 's  

composition. The r e s u l t s  repor ted by Gass were as fo l lows:  , 

1. Advanced learners  judged fewer o f  t h e i r  a w n  

sentences grammatical than d i d  t h e  intermediate 

learners. 

2. From t h e  p o i n t  o f  view o f  English, t he  

intermediate group was b e t t e r  ab le  t o  accurate ly 

recognize t h e i r  own grammatical sentences than t h e i r  

ungrammatical sentences. The a b i l i t y  o f  t h e  advanced 

group was about equal i n  t h i s  area. 

S. When consider ing on ly  t he  group o f  sentences 



j udged  ungrammat ica l  (L) ( L = judgement  of t h e  ESL 

l e a r n e r s )  and t h e  c h a n g e s  made t o  t h o s e  s e n t e n c e s ,  w e  

f o u n d  t h a t  t h o s e  s e n t e n c e s  which ,  f r o m  a n  E n g l i s h  

s t a n d a r d ,  w e r e  g r a m m a t i c a l  r e m a i n e d  g r a m m a t i c a l  a f t e r  

t h e  c h a n g e  w h i l e  t h o s e  s e n t e n c e s  which ,  f r o m  a n  E n g l i s h  

s t a n d a r d ,  w e r e  ung rammat i ca l  r e m a i n e d  u n g r a m m a t i c a l  

a f  ter t h e  c h a n g e  (p.  232). 

Gass f u r t h e r  i n d i c a t e d  t h a t  advanced  l e a r n e r s  w e r e  more a b l e  

t o  correct  g r a m m a t i c a l  errors. T h i s  w a s  e v i d e n c e d  by  t h e  f a c t  

t h a t  advanced  r e a d e r s  w e r e  less i n c l i n e d  t o  a l t e r  g r a m m a t i c a l  

s e n t e n c e s  and  more i n c l i n e d  t o  alter ungrammat i ca l  s e n t e n c e s  t h a n  

w e r e  i n t e r m e d i a t e  r e a d e r s .  With r e f e r e n c e  t o  B i a l y s t o k ' s  (1978) 

t h e o r y  o f  i m p l i c i t  and  e x p l i c i t  knowledge,  G a s s  c o n j e c t u r e d  t h a t  

t h e  advanced  l e a r n e r s  w e r e  m o r e  a b l e  t o  correct errors i n  w r i t t e n  

s e n t e n c e s  t h a n  w e r e  t h e  i n t e r m e d i a t e  l e a r n e r s  b e c a u s e  t h e  fo rmer ' s  

e x p l i c i t  knowledge  w a s  m o r e  d e v e l o p e d  t h a n  t h e  latter 's. The u s e  

o f  e x p l i c i t  knowledge  p r o v i d e s  a r e a d e r  w i t h  t h e  a b i l i t y  t o  access 

" a n a l y z e d  d i m e n s i o n s "  of  l a n g u a g e .  I n  a d d i t i o n ,  t h a t  t h e  advanced  

l e a r n e r s  j udged  f e w e r  of t h e i r  own s e n t e n c e s  g r a m m a t i c a l  t h a n  d i d  

t h e  i n t e r m e d i a t e  l e a r n e r s  s u g g e s t s  t h a t  t h e  f o r m e r  may possess 

r e l a t i v e l y  s u p e r i o r  me tacogn i  t i v e  s t r a t e g i e s .  

A c c o r d i n g  t o  Brown ( l 9 8 O ) ,  Babbs and  Moe (l983), and  S t r a w  

and  Bewell  (1981 , t h e  u s e  o f  me tacogn i  t i v e  s t r a t e g i e s  relates 

d i r e c t l y  t o  r e a d i n g  competence .  F o r  example ,  Brown b @ l  i e v e s  t h a t  



knowing what and when one knows or needs to know is the basic 

component of metacomprehensi on. That is, 

Mature problem solvers not only have a reasonable 

estimate of accessibility of their known facts, they are 

also cognizant a+ which facts cannot be known and which 

can be deduced on the basis of what they already know. 

(P. 440) 

Thus, Gass's findings might have been due to the fact that 

advanced readers are more equipped to deal with syntactic problems 

systematically and strategically than are intermediate readers. 

If such is the case, advanced L2 readers should outperform 

intermediate L2 learners in a test requiring subjects to identify 

syntactic relationships. 

Rlthough the number of L2 subjects in Gass's study was small, 

Bialystok (1982) carried out a similiar experiment with larger 

groups of learners and obtained similar results. In Bialystok7 s 

study, forty-six intermediate and forty-two advanced adult ESL 

learners were asked to complete a solid discrete point test, an 

integrative test, and tests containing mixtures of discrete and 

integrative tests.' The results revealed t h a t  t h e  

performance of advanced subjects was significantly better than 

that of the intermediate subjects on both types of tests. 

Some of the earliest studies of L2 learners" explicit 

awareness of grammatical forms were carried out by the Russian 



t h e o r i s t s ,  B e l y a y e v  ( 1963) and  Vygotsky  ( 1962) . T h e s e  t w o  

r e s e a r c h e r s  c l a i m  t h a t  e x p l i c i t  f o r m s  of l a n g u a g e  l e a r n i n g  are 

f u n d a m e n t a l  f o r  f o r e i g n  l a n g u a g e  l e a r n e r s .  A c c o r d i n g  t o  Vygotsky ,  

t h i s  d e l i b e r a t e  p r o c e s s  d e v e l o p s  r e l a t i v e l y  e a r l y  i n  t h e  L2 

c h i l d ' s  l e a r n i n g .  Thus,  

With a f o r e i g n  l a n q u a g e ,  t h e  h i g h e r  f o r m s  ( d e l i b e r a t e  

s c i e n t i f i c  c o n c e p t s )  d e v e l o p  b e f o r e  s p o n t a n e o u s ,  f l u e n t  

s p e e c h . .  . . The c h i l d ' s  s t r o n g  p o i n t s  i n  a f o r e i g n  

l a n g u a g e  are h i s  w e a k  p o i n t s  i n  h i s  n a t i v e  l a n g u a g e  and  

vice v e r s a .  I n  h i s  own l a n g u a g e ,  t h e  c h i l d  c o n j u g a t e s  

and  d e c l i n e s  c o r r e c t l y ,  b u t  w i t h o u t  r e a l i z i n g  i t .  H e  

c a n n o t  t e l l  t h e  g e n d e r ,  t h e  case, or t h e  t e n s e  of t h e  

word h e  is u s i n g .  I n  a f o r e i g n  l a n g u a g e ,  h e  

d i s t i n g u i s h e s  between mascul  i n e  and f e m i n i n e  g e n d e r  and  

is c o n s c i o u s  o f  g r a m m a t i c a l  f o r m s  f rom t h e  b e g i n n i n g .  

(P. 1091 

Be1 yayev  be1 i e v e s  a d u l  t L2 1  e a r n e r s  e v i d e n c e  a v e r y  si m i  1 ar 

p a t t e r n :  

Thus.  i t  is b e s t  t o  c o n s i d e r  t h e  end  of t h e  p e r i o d  of 

l e a r n i n g  a l a n g u a g e  t o  b e  t h e  moment when a p e r s o n  

b e g i n s  t o  t h i n k  i n  t h e  l a n g u a g e .  T h i s  is p r e c e d e d  on 

t h e  e v i d e n c e  o f  many i n f o r m a n t s ,  by  t h e  a b i l i t y  t o  

d i s p e n s e  w i t h  t r a n s l a t i n g  when 1 i s t e n i n q  to. r e a d i n g  and 

s p e a k i n g  t h e  f o r e i g n  l a n g u a g e .  T h i s  a b i l i t y  is i n  i ts  

t u r n  p r e c e d e d  by t h e  a b i l i t y  t o  u n d e r s t a n d  a f o r e i g n  

1 a n g u a g e  by  means o f  1 e x  i cal and  grammat i cal a n a l  y s i  s, 



and  t o  c o n s t r u c t  o n e ' s  own s p e e c h  by t h i s  s a m e  

c ~ n s c i o u s l  y d i s c u r s i v e  means. (P.23) 

The f o l l o w i n g  e m p i r i c a l  f i n d i n g s  r e v e a l e d  t h a t  L2 a d u l t  

l e a r n e r s  are  m o r e  s k i l l f u l  t h a n  L1 n a t i v e  s p e a k e r s  i n  e x p l i c i t  

s y n t a c t i c  a n a l y s i s .  Schmid t  and  McCeary (1977) i n v e s t i g a t e d  t h e  

u s e  of  s t a n d a r d  E n g l i s h  s y n t a c t i c  f o r m s  ( e .g .  " t h e r e  i s "  and  

" t h e r e  a r e " )  by a d u l t  n a t i v e  and  n o n - n a t i v e  E n g l i s h  speakers. T h s  

f o r m e r  g r o u p  c o n s i s t e d  of  t w e n t y  c o l l e g e  f r e s h m a n  who w e r e  n a t i v e  

E n g l i s h  s p e a k e r s  and twen ty - fou r  g r a d u a t e  s t u d e n t s  i n  ESL: t h e  

latter g r o u p  c a n s i s t e d  of  t w e n t y  E g y p t i a n  h i g h  s c h o o l  t e a c h e r s  o f  

EFi (Enq l i . j h  a s  a F o r e i g n  Language ) .  A l l  s u b j e c t s  took a test 

d i v i d e d  i n t o  t h r e e  s e c t i o n s .  I n  t h e  f i r s t  s e c t i o n ,  s u b j e c t s  were 

r e q u i r e d  t o  u s e  c l u e  words  t o  c o n s t r u c t  s e n t e n c e s  which w e r e  

similar i n  meaning t o  s t i m u l u s  s e n t e n c e s .  For example ,  g i v e n  t h e  

1 1 1 ~ ; .  p h r a s e ,  " a b o u t  f i v e  m i n u t e s " ,  s u b j e c t s  w e r e  asked to . 
c a n s t r u c t  a s s n t e n c e  which conveyed appro : : rmate ly  the s a m e  meaning 

.as t h e  s e n t e n c e ,  " T h e r e ' s  enough t i m e  l e f t "  (P.416). Thus,  

s u b j e c t s  w e r e  o b l i g e d  t o  w r i t e  e i t h e r ,  " T h e r e ' s  a b o u t  f i v e  m i n u t e s  

left.", o r ,  " T h e r e  are a b a u t  f i v e  m i n u t e s  L e S t - "  I n  t h s  s e c o n d  

s e c t i a n ,  s u b j e c t s  w e r e  r e q u i r e d  ta select, f rnm among a l l  the 

s e n t e n c e s  generated i n  s e c t i o n  o n e ,  s e n t e n c e s  t h e y  would b e  m o s t  

l i k e l y  t o  u s e  i n  c o n v e r s a t i o n .  S e c t i o n  t h r e e  r e q u i r e d  s u b ~ e c t s  t o  

i d e n t i f y  t h e  correct  s y n t a c t i c  v a r i a n t s  ( e - g .  " t h e r e  i s "  or " t h e r e  

a r e " )  f o r  t h e  s e n t e n c e s  g e n e r a t e d  i n  s e c t i o n  o n e  a c c o r d i n g  t o  

Engl i sh g r a m m a t i c a l  r u l e s  -- r e g a r d 1  ess of  w h e t h e r  t h e y  would u s e  



the f o r m s  t h e m s e l v e s .  

R e s u l t s  r e v e a l e d  t h a t  n o n - n a t i v e  s u b j e c t s  p e r f o r m e d  as w e l l  

or b e t t e r  t h a n  n a t i v e  s u b j e c t s .  T h e s e  f i n d i n g s  are c o n s i s t e n t  

w i  ti? those of B i a l  y s t o k  (1981, 1982). However, t h i s  d i f f e r e n c e  

may h a v e  been  d u e  t o  a k i n d  of  n a t i v e  i n c l i n a t i o n  t o  u s i n g  t h e  

s y n t a c t i c  s t r u c t u r e s  of i n f o r m a l  s p e e c h .  Fo r  example ,  r a t h e r  t h a n  

u s i n g  "Anybody o u g h t  t o  be a b l e  t o  s o l v e  his prob lems . " ,  

n a t i v e  E n g l i s h - s p e a k i n g  s u b j e c t s  w e r e  i n c l i n e d  t o  u s e  "Anybody 

ought to  b e  a b l e  to s o l v e  t h e i r  p r o b l e m s .  " A l t h a u g h  the 

l a t t e r  c o n s t r u c t i o n  is  u n a c c e p t a b l e  i n  f o r m a l  s p e e c h ,  i t  is q u i t e  

common a n d  q u i t e  a c c e p t a b l e  i n  i n f o r m a l  s p e e c h .  Two o t h e r  

f a c t o r s ,  however ,  may a c c o u n t  f o r  t h e  f a c t  t h a t  L2 l e a r n e r s  

p e r f o r m e d  as w e l l  or b e t t e r  t h a n  L1 l e a r n e r s  i n  t h e  s y n t a c t i c  

t a 2 k ~ s .  F i r s t ,  as s u g g e s t e d  by V y g o t s k y  (19h3)  and  Be1 yayev  

(i?b21, t h e  c o n s c i o u s  awareness of  L2 l i n g u i s t i c  f a r m s  appears td 

be a f u n d a m e n t a l  f o r m  uf L2 l e a r n i n g .  T h a t  is, L Z  l e a r n e r s  use 

csnascior.ls l e a r n i n g  t o  ar q u i r e  L 2  compe tence  and  p r o f  ici erscy. 

Second, f o r m a l  i n s t r u c t i o n  i n  LZ encaurages l e a r n e r s  t o  h e  

c c x r c i o u s l  y aware o-f L2 g r a m m a t i c a l  s y s t e m s .  Accor-ding t o  

V y y o t s k y ,  i n t e r a c t i o n  be tween  t h e  l a n g u a g e  t e a c h e r  and l a n g u a g e  

l e a r n e r s  w i l l  accelerate t h e  l e a r n e r s '  capacity t o  l e a r n  and u s e  

the  language a n a l y t i c a l  1 y. 

Krashen  C 1 9 7 8 A ,  1978E3, 1 9 8 2 > ,  however ,  a r g u e s  a g a i n s t  t h e  

p r o p o n e n t s  of c o n s c i o u s  l e a r n i n g .  He believes t h a t  l e a r n e r s  



subconscious1 y internalize syntactic rules in informal language 

environments and consci ousl y "learn" them in formal 1 anguage 

environments. Only the former approach, Krashen claims, will help 

adult LZ learners attain LZ competence and proficiency. Explicit 

syntactic analysis, which, according to Krashen is a part of the 

latter approach, is used to a limited degree in reading and 

speaking. Erashen be1 ieves that conscious learning is only used 

with "easy rules" that are "acquired late" in the L2 process. 

Krashen's claims, however, are open to debate. His 

perception of what constitutes conscious learning is rather 

narrow. Far him, conscious learning is that which learners can 

retain from what is actually taught and said in the classroom. I n  

other words, Krashen believes that conscious rules are the same as 

pedagogical rules, and pedagogical rules represent formal and 

informal statements forming parts of classroom explanations. O n e  

might suggest, however, that this argument is not necessari 1 y 

true. In fact, many studies have shown that learners do not 

directly apply conscious pedagogical rules to analyze syntactic 

structures, but, instead, use internalized rules. 

For example, Sel inger (1978) attempted to determine whether 

learners who were ~uccessful in performing syntactic tasks could 

verbalize standard pedagogical rules. The experiment included the 

following three groups o-f subjects: twenty-nine (English) 

monolingual children between the ages of three and ten years: 



eleven (English and other languages) bilingual children between 

t h e  ages of four and ten years: and fifteen adult ESL learners 

from an English university. The adult subjects had different 

degrees of L2 pro+iriency and exposure. Each subject was asked to 

use indefinite articles plus nouns to name objects in several sets 

of pictures. 

Subjects w h o  differentiated between "a" and "an" in 

pre-nominal positions were asked to explain the distinction in 

usage. Resul ts showed that a1 1 subjects employed both standard 

pedagogical rules and personal anomol ous rules to express their 

ui-iderstanding of ikem usage. However-, four out of six s u b j e c t s  

w h o  verbalized the correct pedagogical rules did not perform the 

task successfully. Conversely, all three subjects who verbalized 

anomolou~ rules did perform the task successfully. These results 

imply that the use of rules in grammatical analysis is not . 
directed by what individuals memorize but, rather, by what 

individuals codify. 

The L1 and L2 research studies outlined above suggest that 

b a t h  groups of  learners approach syntactic analysis in much the 

.same w a y .  That is, rather than relying solely on memorized formal 

rules, learners tend to rely, to a great extent, an implicit 

knowledge -- personally determined and defined rule systems -- in 
the explicit analysis of sentence structures. According to 

Sel i nger ( 1977) , 



It should not surprise us that learners cannot really b e  

using the pedagogical rules they claim to use even if 

they can repeat back a memorized form of that rule.... 

Claiming that learners store and use pedagogical rules 

in a holistic and unchanged way is reminiscent of empty 

organism psychology which saw learners as having 1 i ttle 

or no effect on the material presented to them. Those 

who present views of language learning do not see the 

acquisition process as the passive receptive of  

conscious rules but an active process of reconstructiny 

an internal model and the entire literature on errar 

analysis supports these views- Some o i  the new 

information which is represented by the pedagogical 

rules is recoded and assimilated into the learners' 

already existing cognitive systems in accordance with 

h o w  that rule is perceived by them but, some of this 

information is quick1 y forgotten because the learners' 

systems are not yet ready to absorb  it (F. 366). 

ii ke Sel inger, Be: yayev (1963) be1 ieves that, rather than 

invcl.~inq a simple process of  "mechanical assimilation. " practical 

conscious learning must incorporate a "feeling for the language." 

That is, learners must be able to use implicit knowledge a5 a 

basis of explicit syntactic analysis. 



F o o t n o t e s  

' S o l i d  d i s c r e t e  p o i n t  tests r e q u i r e  r e a d e r s  t o  

m a k e  e x p l i c i t  s y n t a c t i c  a n a l y s i s ;  i n t e g r a t i v e  t es ts  e m p h a s i z e  

camznuni ca t i  v e  compe tence .  When p e r f o r m i n g  the latter t y p e  a+ 

test ,  tZ l e a r n e r s  d o  n o t  r e l y  on e x p l i c i t  s y n t a c t i c  a n a l y s i s  t o  

t h e  s a m e  e x  t e n t  as t h e y  da when p e r f o r m i n g  the f o r m e r  t y p e  of  

t e s t .  

Sample  q u e s t i o n  of a d i s c r e t e  p o i n t  test: t h e  t e s t - t a k e r  is 

asi..ed t o  select t h e  w o r d s  i n  s e n t e n c e  2 that  " d o e s  t h e  s a m e  t h i n g "  

a5 the word " v e r y "  i n  s e n t e n c e  1. 

1. He spoke VERY w e 1  1 of them. 

2. S u d d e n l y  the mus ic  became a u i t e  

l o u d .  ( E r a s h e n ,  1978, pS> - 

Sample q u e s t i o n  of a n  i n t e g r a t i v e  test: The t e s t - t a k e r  is 

asked t o  d i s c u s s  a n  i s s u e  a p p e a r e d  i n  a newspape r  w i t h o u t  f o c u s i n g  

on l i n g u i s t i c  f o r m s  C B i a l y s t o k ,  1982, p.  187). 



CHAPTER 3 

METHOOOLOGY 

The present study evaluated the relationship between 

syntactic awareness and reading comprehension. A s  used in the 

present study, syntactic awareness refers to knowledge of 

syntactic relationships irrespective c-f farmal rule knowledge. 

Sub i e c t s  

O n e  hundred and twenty-seven non-native English s p e a k s r s  

(64F, 6 3 M )  from Vancouver Community College ( V .  C. C. 1, Vancouver, 

B.C., volunteered to participate in the study. All volunteers 

came from V.C.C.'s English Language Training Program, admission to 

which r-equires a minimum Gates-MacGini ties grade eqi valence (g.e: 

of  4.0 in reading. Graduation from the program's reading 

component requires a grade equivalent of  8.0. Thus, the 

i-iot-1-native subjects in this stlrdy had 3 reading abi 1 i ty e q u i v a l e i ~ t  

to that of grade four to grade eight native English s g ~ a k e r - s  as 

neasured  by the  G a t s s  MacGinitie Reading Test. The mean aqe a+ 

the subjects w a s  29.3 years Cage range: 19.5 to 60 years). All 

s u b j e c t s  were landsd immigrants who had resided in Canada an 

average of three years. Most subjects had some formal training in 

English in their native countries (mean English training time in 

n a t i v e  countries = 278.5 hours : range = 26.0 to 15800.0). During 



their residence in Canada, s u b j e c t s  had acquired an average c f  

A43.8 hours of +orma1 ESL instruction. Because the majuritv o f  

them spoke Chinese as their mother tongue, subjects were divided 

into Chinese and non-Chinese groups. The p & r p o s e  af  this division 

was to b e  able to examine certain trends that may have resulted 

from L1 interference. The Chinese groups consisted of  36 males 

and 37 Cemales: the non-Chinese groups consisted of  27 males and 

27 females. Table 2 presents the language backgrcunds o-f the 

non-Chinese group by sex o f  the participants 

TABLE 2 

LANGUAGE BACKGROUND O F  NCN-CHINESE 

GRCUPS RELATIVE TO SEX OF SUBJECTS 

Italian ( I )  

Polish 15) 

Punjabi (1) 

Persian CZ) 

Rumanian I1  

Tagalog ( 1  1 

Tigrigne 4 1 )  

Turkish (1) 

Vietnamese C 14) 

Burmese ! 1 1 

Hindi ( 1 )  

Zapanese ( 2 )  

Polish (9) 

Furiji ibi (3: 

Spanish ( 1 )  

TacjaLoq i l j  

Vietnamese (9) 
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V . C . C . ' s  advanced class was comprised o+ people from three 

different learning levels. The first group (Pi = d~ici-~ 

consisted of people from the previaas semester's upper 

intermediate class, were admitted in the basis uf their readins 

ability scores as measured by the Gates-MacGinities Reading T e s t ,  

level (g.e. score = 4.0 or better.). The second g r o u p  IN = 37) 

consisted wf people fram the previous semester's advanced class 

w h o  had iaiied to achieve the g - e .  score 8.0 i c n  level E iorm 2) 

rieccessary for graduation from the  advanced reading program. The 

third group consisted of the follawiny t w o  subgroups: people who 

had enrolled in V.C.C. 's  advanced program and "dropped out"; and 

p e o p l e  w h s  had qualified for the prcgrarn by k a k i n q  the English 

Placement Test and entered at the advanced level. A t  t h e  end of 

their advanced ESL -training in December, 1983, all subjects wrote 

. t h e  Gates MacGinitie Reading Test (level E, f o r m  2). 

In addition to the ESL subjects, eleven native English 

speakers ( 8  F, 3 1.1) enrol l e d  in the Frcfes5ional Oevelopment 

Prcqram (PDF') , Sia;on Fraser Ur~i versii ty, Burnaby, B. C..  

piirticipated in the study !fall semester, 1?83). There were three 

- rzascns icjr including this j r ~ u p  a$ ~ ~ t b j ~ ~ t 5 .  r i r - s t r  da+ ,a 

obtained from this group were used to evaluate the present 

researcher's testing i nstruinent. Second, the data provi dsd 

seldom-documented information on native E n g l i s h  cpeakers' 

5yntactic awareness of  t h e i r  language. T h i r d ,  the native English 

data provided normative information against which the non-native 



Ei7t3l i s s h  d a t a  cauld be c o m p a r e d .  

Testinq I n s t r u m e n t ,  

The S e n t e n c e  E l e m e n t s  T e s t  (see Appendix  A ) , d e s i g n e d  by  t h e  

p r e s e n t  r e s e a r c h e r  ( f o l l o w i n g  O ' D o n n e l l '  s S t r u c t u r a l  T e s t ,  13611, 

empl a y e d  Erlgl i sh w o r d s  b e c a u s e  i t  w a s  a s s u m e d  t h a t  s t r u c t u r e s  

e m p l o y i n g  n o n s e n s e  w o r d s  would  p r o v e  too d i f f i c u l t  f o r  n o n - n a t i v e  

speakers. T h i s  c u n c e r n  f i n d s  s u p p o r t  i n  0' Donnef 1's s t a t i s k i c a l  

a n a l y s i s  which  r e v e a l e d  t h a t  t h e  i n a i m - i  t y  o f  t e s t - i t e m s  i n  t h e  

S t r u c t u i - a 1  T e s t  h a d  a h i g h  l e v e l  of  d i f i i c u l t y  ( t h e  aajo:- it;^ o+ 

subjects a n s w e r e d  t h e  m a j o r i t y  af the t e s t - i t e m s  i n c o r r e c t l y j .  

T h i s  f i n d i n g  s u g g e s t s  t h a t  O ' D o n n e l l ' s  s u b j e c t s  may h a v e  e r r e d  as 

a f a c t o r  a f  t h e  " n o n s e n s e "  w o r d s  r a t h e r  t h a n  a5 a f a c t a r  of weak 

s t r u c t u r a l  a w a r e n e s s .  2 

T w o  c r i t e r i a  w e r e  u s e d  i n  the selectim a+ l e x i c a l  i t e n s  

far  t h e  S e n t e n c e  E l e m e n t s  Test. F i r s t ,  i t e m s  had t o  b e  

, = e m a n t i c a l l  y s i m p l e  t o  e n s u r e  t h a t  m e a n i n g  did n o t  i n t e r f e r e  w i t h  

s y n t a c t i c  p r o c e s s i n g .  S e c o n d ,  i t e m s  had  t o  be w o r d s  w h i c h  w e r e  

17ut ~cq r ra t e s  i n  o t h e r  l a n g u a g e s ,  t c i  a v o i d  b i a . z i n ~ j  the test r=.e,ul t 

-. i n  f a v o r  of  a p a r - t i c u l a r  l i n g u i s t i c  group. i n i r d ,  se lec ted  words 

tiad t o  b e  h i g h  c o v e r a g e  w o r d s  a s  a p p o s e d  ta words  that h a d  more 

s p e c i f i c  r e f e r e n t s  (see p. 41).  Word f r e q u e n c y  c o u n t s  b a s e d  o n  

w r i t t e n  t e x t  c o m p i l e d  b y  Carroll and D a v i s  !1?7?) p r o v i d a d  a l is :  

of  p ~ t e n t i a l  l e x i c a l  i t e m s  f o r  t h e  Sentence E l e m e n t s  T e s t ,  i i n a l  



i~l2ction being based mainly on the intuitive judgement of the 

present researcher, a non-nat i v 2  Engl i sh speaker. 

I n  ~ d d i t i o n  to the changes described above, certain 

modif i c a t i u n s  to O'Donnell Structural Test were made to the 

"Direction/Examples" section in an attempt to clarify the test 

pr-acedures. Whereas 0' Donne1 ? provided or71 y t w u  examples in hi 5 

test, t h e  present researcher provided three e::amples. 

- similar to t h e  S t r ~ c t u r a l  T s ~ t ,  t h s  S e n t e n c e  E l e m e n t s  Tsst  

English words instead of nonsense words, the present researcher 

also attempted to simplify the language used by O'Donnell in the 

patterned sentences, as can be seen in the failowing examples. 

:Item no. 7) Structural Test: Frafesc,c;r LJal tan recei vrd an 

unabridged dictionary from a former student. 

Santence Elements Test: Mr. Jones received a 

n i c ~  present from a former student. 

(1 tern no. 3 5 )  Structural Test :  Sauth Chrol i n s  vigor-ail..-! y 

apposed the payment a+ duties in t h e  tariff of 1352. 

Sentence Elements Test: The store absulutely 

rafused to accept the return of a bad product. 
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The types of syntactic relationships tested in the Sentence 

E1ernent.s Testwere  identical to those used in 0'Donnel17s 

Structural Test. A s  mentioned in Chapter 2, O'Donnell tested the 

f i v e  most frequent1 y occurring syntactic re1 ationships in written 

English, specifically: relationships between subject and predicate 

( 6  items): relationships between verb and complement (10 items): 

relationships between coordinate elements (4  i terns) ; relationships 

between variaus types of modifiers and elements modified (24 

items) : and relationships between elements involved in 

crass-ref erence ( 6  i terns). 

Although tense was not of major cancern in the Sentence 

Elements Test, the test design included the fallowing six basic 

tenses of written English: simple past and present; present and 

past continuous; and present and past perfect. Because simple 

past is the most common tense in written English, it appeared most 

frequently in the test items ( 1 1 4  times). 

Evaluation of the test 

Val iditv The validity of the Structural Test designed 

by O'Donnell (1961) was evaluated by several language specialists. 

The specialists agreed that the test appeared t o  be a valid means 

of measuring English native-speakers' recognition of structural 

relationships in English. As 0' Donne1 1 ( L%3) said, 



It was not f eas ib le  t o  es tab l i sh  v a l i d i t y  o f  t h e  t e s t  by 

an ob jec t i ve  c r i t e r i o n ,  but  every e f f o r t  was made t o  

construct  t he  t e s t  so t h a t  co r rec t  responses would 

depend on abi 1 i t y  t o  recognize the  re1  a t ionsh ips  

involved. lp.314) 

According t o  Dr .  J. Kendall (reading s p e c i a l i s t )  and Dr. G. 

Sampson (ESL s p e c i a l i s t )  of t he  Facu l ty  o f  Education, S.F.U., t h e  

. v a l i d i t y  of 07Donnel l 's t e s t  should v e r i f y ,  by extension, t h e  

Sentence Elements Test, a mod i f i ca t ion  o f  the  former. Dr. Sampson 

confirmed tha t  the  l a t t e r  appeared t o  be an appropr ia te  instrument 

f o r  e f f e c t i v e l y  measuring non-native Engl ish  speakers' a b i l i t y  t o  

recognize s t r u c t u r a l  r e l a t i o n s h i p s  o f  sentence elements. 

The t e s t  was p i l o t  tes ted on th ree  fo re ign  students from 

Thailand. Each was tes ted  i n d i v i d u a l l y .  P r i o r  t o  w r i t i n g  t he  

tes t ,  each subject  was asked t o  do h is /her  best  t o  complete the  

tes t ,  i r r e s p e c t i v e  o f  t h e  t ime involved. Thus, the  p i l o t  study 

provided an appropr iate measure of t e s t  completion time, a 

p re requ i s i t e  f o r  t e s t i n g  permission from V.C.C.. Th is  p i l o t  study 

a lso  served as a means o f  detect ing any immediate design problems. 

A f te r  w r i t i n g  t he  tes t ,  each i n d i v i d u a l  was asked t o  o f f e r  

h is /her  opin ion as t o  t he  d i f f i c u l t y  o f  t h e  t e s t  language, t h e  

d i f f i c u l t y  o f  t h e  t es t ,  and t h e  k inds o f  problems s/he 

encountered. Feedback w a s  pos i t i ve .  Each subject  repor ted t h a t  
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t he  language was c lea r  and t h a t  there  was a balance between easy 

and d i + f i c u l t  items. A11 th ree  sub jec ts  expressed surp ise t h a t  

t h e i r  t e s t  r e s u l t s  were lower than they had ant ic ipated.  Table 3 

presents r e s u l t s  f r o m  t he  p i  l o t  study. 

TABLE 3 

RESULT OF THE SECOND PILOT STUDY 

Subject Sex 

PJo . I F 

NO. a M 

No. 3 F 

Age I n s t i t u t i o n  Length o f  t ime Test ing t ime 
attended l i v i n g  i n  Canada ( i n  minutes)* 

( i n  years) 

24 SFU 5 45 

21 Col umb i a 1 /2 
Col 1 ege 

18 St. Thomas 2 
High School 

* i nc lud ing  t ime spent reading t e s t  d i r e c t i o n s  

R e l i a b i l i t y :  The r e l i a b i l i t y  of t h e  Sentence Elements 

Test was assessed i n  a second p i l o t  study conducted a t  V.C.C.. 

E ight  males and ten females p a r t i c i p a t e d  i n  t h i s  study. Table 4 

provides an overview o f  t he  sub jec ts  (range o f  age was 19 t o  62) 

by sex  and f i r s t  language. 



TABLE 4 

DEMOGRAPHIC INFQRMATION OF THE SUBJECTS 

IN THIRD PILOT STUDY 

Chinese ( 5 )  

Japanese ( 1 )  

Laotian ( 1 )  

Spanish (1) 

Chinese (7) 

Persian (1 )  

French ( 1 )  

Hindi 11) 

Spearman-Brown computations produced a reliability coefficient of 

-81, a level generally considered satisfactory for testing 

instruments. Further, as a result of correlated item-total 

correlation and item analysis, those items showing either no L 

correlation or negative correlation with the total score were 

modified. Because the syntactic structures were already 

determined, changes were made mainly at the lexical level. For 

example, the demonstrative "that", in the distractor, "The person 

who had it was that fat old man. ", was changed to the 
indefinite article "a" so as to be more consistent with the 

patterned sentence in O'Donnell's test, "It was a nice 

d s  when we came into town last time" litem no. 2). Lexical 

items in pattern sentences were also altered to facilitate 

comprehension. For example, the prepositional phrase "in 



C a l i f o r n i a "  i n  t he  patterned sentence, "Duncan's p lace in 

C a l i f o r n i a  has burned down." ( i tem no. 33),  was r e w r i t t e n  as, 

"Duncan's p lace on the  i s l and  has burned down. ", so as t o  

correspond more c lose l y  t o  the  p repos i t iona l  phrases i n  the  

a1 te rna t  i ve sentences. Unnecessary phrases were a1 so deleted t o  

make sentences more concise. For example, "A f te r  A l f red  helped 

her"  was deleted from the  sentence, "A f te r  A l f red  helped her, she 

became a famous s i n ~ e r . " ,  i n  the  f i n a l  SET ( i tem no. 

36). Further,  d i s t r a c t o r s  were improved by changing the  order of 

some words without a1 t e r i n g  the syn tac t i c  s t ruc ture.  For example, 

i n  opt ion 33, the  d i s t r a c t o r ,  "She went w i th  her s i s t e r  

t o  buy f ish . " ,  was r e w r i t t e n  as, "She went to 

b x  f i s h  w i th  her s i s t e r . "  This change makes t h e  surface form 

o f  the  d i s t r a c t o r  more consistent  w i th  t he  pat terned sentence. 

Gates-MacGinitie read in^ Test 

Results from the  V.C.C. administered GM Reading Test 

(Canadian Edi t ion,  1980) provided reading scores f o r  subjects i n  

the  present study. The GM Reading Test i s  a commercially prepared 

standardized t e s t  t h a t  i s  widely used i n  measuring the  reading 

a b i l i t y  o f  na t i ve  Engl ish speakers. Over the years, i t  has been 

used a t  V.C.C. t o  t e s t  reading p ro f i c i ency  o f  ESL students. 

According t o  S i n c l a i r  (1982), i t  provides an accurate assessment 

of t he  reading a b i l i t y  of  ESL students as we l l  as n a t i v e  speakers. 
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The Canadian Edition of the test w a s  derived from earlier US 

editions after extensive research in Canada. The test includes 

the following levels: grade 1.0 - 1.9 (Basic R ) ;  grade 1.5 - 1.9 
(level A); grade 2 (level B): grade 3 (level C); grade 4 - A 
(level Dl; grade 7 - 9 (level E l :  and grade 10 - 12 (level F ) .  

Two test forms are available for each level. As mentioned 

previously, Levels D and E were administered t o  subjects in the 

present study. As with other levels of the test, Level D and E 

provide scores for vocabuary and readi nq comprehension. in 

addition t o  a total score. Both levels are comprised of 45 

multiple choice vocabuary items and 43 multiple choice 

comprehension items (based on 16 paragraphs in Level D and 14 

paragraphs in Level E l  . 

In the vocabuary section, each target word is accompanied by 

five alternatives. The test-taker must select the alternative 

which most closely approximates the target word in meaning. 

According t o  MacGinitie (1980), the vocabuary time limit of twenty 

minutes is sufficient for most students. 

In the reading comprehension section, passages ranging in 

length from 30 - 140 words (level Dl and 50 - 200 words (level € 1  

are followed by content questions. Several major subjects are 

covered: narrative-descriptive, social sciences, natural sciences, 

and the arts. Level D di+fers from level E in that the former has 

more narrative-descriptive content and noticeably less arts 



content than does the latter. According to the test manual 

(MacGinitie, 19801, the questions in both levels are divided into 

literal (55 % of total) and inferential (45 % of total) types. 

This subtest requires student to use "the semantic implication of 

syntax" and "the logical relationship of ideas" (p. vi). Students 

are a1 lowed thirty-f ive minutes to read the passages and answer 

the questions. Again, this time limit is sufficient for most 

students. 

The reliability coefficients of the GH Reading Test were 

computed using Kuder-Richardson Formula 20. The K-R coefficients 

vanyed from 0.85 to 0.90 for Vacabuary and from 0.86 to 0.89 for 

reading comprehension (MacGinitie, 1978, p. 54). Thus, the Gates 

MacGinitie Reading Test appears to be a valid and reliable 

instrument to assess learners' reading ability. 

Procedure 

During the first week of October, 1983, consent forms {see 

Appendix B) were handed out to 140 non-native speakers in V.C.C.. 

O f  the 140 handed out, 127 were returned, for an overall return 

rate of 90.7 %. 

Testing took place during the second week of October, 1983, 

under the supervision of the researcher. Prior to testing, each 

subject completed a demographic questionnaire (see Appendix C) . 
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All non-native English speakers completed the questionnair and the 

test within one hour. Native English speakers, who wrote the 

slightly different first draft Sentence Elements Test, completed 

the test within forty minutes. In scoring the SET, the researcher 

awarded one point for each correct answer. 

A s  mentioned previously, reading comprehensi on scores were 

obtained from V.C.C. (GM Reading Test results) for each subject. 

Ccrrel atians between reading comprehension, syntactic awareness, 

and demographic data were computed using the Pearson 

product-moment formula. 

Svntactic analysis abi 1 itv of native and non-native 

speakers of Enul ish 

The syntactic analysis abi 1 i ty of the native and non-native. 

speakers of English were compared. This comparison assumes an 

equality of cognitive ability between the two groups of learners, 

and, consequently, that any differences between the two groups as 

measured by the SET will b e  due to syntactic awareness rather than 

cognitive ability. A comparison between the two groups' mean 

scores had to be statistically tested because the number of 

subjects in each group was different. 

Twelve SET items were deleted from the comparison because the 

native and non-native subjects wrote slightly different forms of 
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t h e  test.  The t w e l v e  d e l e t e d  i t e m s  i n c l u d e d  i t e m s  number 2, 5, 

7, 8, 10 ,  13, 16, 18, 33, 34, 36, a n d  39 (see Appendix A ) .  

D e l e t i o n  d e c i s i o n s  w e r e  b a s e d  m a i n l y  on t h e  e x t e n t  o f  s e m a n t i c  

d i f f e r e n c e s  be tween  t h e  p r e l i m i n a r y  SET f o r m  w r i t t e n  b y  n a t i v e  

s p e a k e r s  and  t h e  f i n a l  SET fo rm w r i t t e n  by  n o n - n a t i v e  s p e a k e r s  i n  

the e x p e r i m e n t a l  g roup .  

Fo r  example ,  i n  q u e s t i o n  two o p t i o n  t h r e e ,  t h e  l e x i c a l  i t e m s  

on t h e  f i n a l  SET f o r m  d i f f e r e d  c o n s i d e r a b l y  f r o m  t h e  l e x i c a l  

items on t h e  p r e l i m i n a r y  SET form.  The  r e s e a r c h e r  changed ,  "The 

T.V. s t a t i o n  t h a t  r e p o r t e d  w a s  C.B.C. i n  

Vancouver . " ,  i n  t h e  i n i t i a l  fo rm,  t o ,  " t h e  p l a c e  t h a t  s o l d  

i t  w a s  a s m a l l  store on Robson S t r e e t . " ,  i n  t h e  f i n a l  - 
form.  F o r  s imilar  r e a s o n s ,  i t e m  5 w a s  d e l e t e d  b e c a u s e  t h e  

s e n t e n c e  ,"An e l e p h a n t  has biq e v e s  b u t  s m a l l  e y e s .  ", 
w a s  changed  t o ,  " H e  had a b i a  h o u s e  and  a car. " The 

r e s e a r c h e r  a l so  d e l e t e d  test i t e m s  c o n t a i n i n g  d i f f e r e n t  numbers  of  

l e x i c a l  i t e m s  r e g a r d l e s s  of s i m i l a r i t y  i n  meaning.  F o r  example ,  

i n  i t e m  36, " A f t e r  A l f r e d  h e l p e d  h e r ,  s h e  became a f amous  

s i n a e r .  ", c o n t a i n e d  m o r e  e l e m e n t s  t h a n ,  "She became a 

f amous  s i n s e r .  " Changes  i n  t h e  p o s i t i o n  of words w a s  also 

t a k e n  i n t o  c o n s i d e r a t i o n .  F o r  example ,  "went"  and  " t o  f i n d "  w e r e  

s e p a r a t e d  i n ,  "She went w i t h  h e r  d a u g h t e r  t o  f i n d  t h e  

monkey. ", w h e r e a s  "went"  and  " to  buy" i n  t h e  f i n a l  f o r m  w e r e  

c o n n e c t e d  i n  t h e  s e n t e n c e ,  "She  went t o  buy f i s h  w i t h  

h e r  sister." ( i t e m  33).  However, t h e  d i f f e r e n c e s  be tween ,  



"When he came in, evervbodv was watchinq T .V .  ", and, 
"*Evervbodv was watchins T.V. when he came in. " (an 

asterisk in front of the sentence indicated the switching of 

phrases' position, item no. 171, was not considered crucial. A11 

lexical items were identical and an asterisk indicated the same 

word order. 

Footnote 

' As a minor test of the hypothesis, the author 

asked three non-nati ve English speakers enrol led in undergraduate 

courses at SFU to take the Structural Test. Each of these 

subjects complained that the test was confusing and frustrating. 

Thus, it would appear that structures using nonsense words as a 

means of evaluating syntactic knowledge may prove overly difficult 

fa r  native as well as non-native speakers. 



CHAFTER 4 

RESULTS 

T h e  Sentence Elements Test ( S E T )  scores af ~ y n t s c t i c  ar.al y s i s  

w e r e  c o r r e l a t s d  w i t h  t h e  Gates-MacGinit ie i G Z )  E.?ading Tez t  =corers 

b y  means c f  the Fearson product-mcment formula. The l a t t e r  t e s t  

ins1 d e d  cc.nprshcr-:sion, vucabcar -y  and t o t a l  t e s t  scores. 

ir;c:zordi~-~cj t o  Borg and G a l  l (19741, t h e  prcsduct-moment ca r - r e l s t i an  

i:; the "most stable t e c h n i q u t "  fm- an.~lyc, ing twc sat5 c f  

,:on tii3t;i;ul; scores because i t  is "sub jec t  to t h e  ~ m d l  lest  standard 

er- :- cr- 3, (428-473). 

A s  s t a t ed  p rev ious ly ,  GM T e s t  scores obta ined f rom V.C.C. 

represented scores from d i f f e r e n t  l e v e l s  and forms w h i c h  w e r e  

admin is tered a t  d i f f e r e n t  t imes af t h e  y e a r  (see Table 5 ) .  

TABLE 5 

CATEGGEIES O F  E S i  SJEJSCT'S A S  DEFIPIED 

BY GM TEST FORM TMz;EN 4N3 3ATE TAKEN 

Subgroup 1 ($331) 59 

Subgroup 2 (SS2) 37 

Subgroup 3 (SG3) 31 

T o t a l  Group i T G )  127 

3-2 

E-1 ( 1 )  

n o t  tested 

E-2 (2::  



Ths m e a n  GM and SET scores f o r  each c a t e g o r y  of s u b j e c t s  appear i n  

T a b l e  6. 

TABLE 6 

MEANS AND STANDAF:I) DE'JIATIUNS CF GM AND SET 

SC3RES FOR SUSJECTS IN EACH CATEGORY 

Subjects 

S5 1 X 2!j. 39 25.17 45.57 5 5 - 4 3  

N=59 s.d. 5.44 5.39 3. 50 5.15 

Range 10-36 5-35 17-65 20-45 

SG3 X - 

PJ=3  1 5 . d .  - 

Range - 

TG X 18.10 

N= 127 s . d .  6.02 

Range 6-32 



Table 7 presents c o r r e l a t i o n  c o e f f i c i e n t s  between SET and GM 

scores. Cor re la t ions  were q u i t e  low: o n l y  those between SET and 

TABLE 7 

CORRELATION COEFFICIENTS FOR SET AND GM SCORES 

SG1 SET 

SG2 SET 

TG SET 

* p < .05 

GM 
Vocabul a r y  

GM 
Comprehension 

GM 
To ta l  

GM Comprehension and SET and Tota l  GM f o r  t h e  t o t a l  Group's 

December scores proved s i g n i f i c a n t .  Thus, hypothesis  one is no t  

supported; success; in syn tac t i c  ana l ys i s  does no t  appear t o  be 

r e l a t e d  t o  reading comprehension f o r  ESL learners.  

SET Scores and Demoara~hi c Vari ab l  es 

A s  p rev ious ly  mentioned , t h e  researcher c o l l e c t e d  



demographic information for each subject. The demographic 

variables are defined in the folluwing manner: 

Lang: subjects' native language ,Chinese = 1, 

non-Chinese = 2. 

T Hour: hours of English language instruction in native 

country. 

Canada: length of residence in Canada. 

T Hour C: hours of English language instruction in 

Canada. 

Correlation coefficients between SET scores and the 

demographic variables revealed moderate and, in most instances, 

non-signif icant re1 ationships (Table 8). 



GJ.Z Sex Lang 

SET .3 -. 16 

T ;+our C a n a d a  T F a i r  C 

-. f;4 -. "C* -. 1 9  

The r n a j u r i t y  af tha relationships behjesn t h 2  SET scares and 

demographic variables were not significant. Only t 5 e  relationship 

between length o f  residence in Canada (Canada) and SET scores w a s  

signi+icant f o r  two af  t h e  t h r e e  subgroups and t h e  Total G r o u p .  



This finding suggests that the longer the subject resided in 

Canada, the less proficient s/he b e c o m e s  in syntactic analysis. 

Because of the large number of nonsignificant relationship between 

the SET and demographic variables, hypothesis two was not 

supported. 

GM Scores and Demoqraphi c Vari abl es 

As can be seen in Table 9, correlations between GM scores 

and demographic variables w e r e  moderate, and, again, the majority 

w e r e  not sigi f icant. 



TABLE 9 

CORRELATION COEFFICIENTS FOR GH SCORES AND DEMOGRAPHIC VARIABLES 

Age Sex Lang T Hour Canada T Hour C 

S G 1  

Vocabul d r y  .21 -.02 .24* .29* -. 16 -. 21 

Comprehension - 1 5  -.02 .07 -. 05 -. 07 -. 1 5  

Total -24s .03* .20 - 1 5  -. 15 -. 23* 

SGZ 

Vocabul dry .35* 2 .09 -. 18 .ll -. 06 

Comprehension .03 .07 .19 .36* .07 -. 1 1  
Total .23 -. 1 0  -20 -1.5 - 1 2  -. 1 1  

TG 

Vocabul ary - 1 1  . 05 
Comprehension -. 1 3  -. 00 
Total .01 -.03 

The p o s i t i v e  corre lat ions between GM scores and f i r s t  

language (Lang) suggest tha t  non-Chinese were the  more p r o f i c i e n t  
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readers. Canversel y, the negative re1 ationship between GM scores 

and formal instruction time in Canada (T  Hour C) suggests that the 

longer subjects received formal training in Canada, the lower they 

scored in the reading comprehension test. Overall, results were 

not sufficiently strong to support the third hypothesis. 

Svntactic Analysis Abil itv: Native and Non-Native Speakers 

Compared 

The comparison of native to non-nati ve English speakers, relative 

to syntactic analysis ability, assumes an equality of cognitive 

ability between the two graups. Thus, any dif-ferences between the 

two groups on SET scores will be attributed t o  syntactic awareness 

differences. Thi rty-eight SET i terns were used in the comparison, 

twelve items having been deleted because of certain semantic 

differences between the preliminary SET form used in testinq th& 

native speakers and the final SET form used in testing t h e  

non-native speakers. Table 10 presents mean SET scores for native 

and non-nati ve subjects. 



TABLE 10 

MEAN SET SCORES AND STANDARD DEVIATIONS FOR NATIVE AND NON-NATIVE 

ENGLISH-SPEAKERS 

Subjects; 

Ncn-native Eng l i sh  speakers 145 26.73 5.32 

E n j l  i s h  n a t i v e  speakers 1 1  28.15 2.86 

A comparison o f  t h e  mean scores revealed t h a t  t h e  d i f f e r e n c e  

i n  SET scores w a s  nat s i g n i f i c a n t ,  t (16) = -1.50, p ? .05.  (This 

t - t e s t  i s  based on a separate var iance ana l ys i s  f rom SPSS-X 

(1383) 1 .  
b 

I n  order  t o  determine i f  one group o+ sub jec ts  ( n a t i v e  cr 

ncn-nat ive) performed b e t t e r  on any aspect o f  the SET, the 

researcher compared n a t i v e  and non-nat ive scores i n  ~ a c h  of  the 

. F i v e  s y n t a c t i c  ca tegor ies  (as descr ibed i n  Chapter 2, p. 14) by 

percentage of c o r r e c t  answers. Ne i the r  group, however, e v i d f n c ~ d  

s y n t a c t i c  s u p e r i o r i t y  i n  any o f  t he  categories, as can be seen in 

Table 11. 



TABLE 1 1  

PERCENTAGE OF CORRECT ANSWERS OF 

THE F I V E  SYNTACTIC CATEGORIES 

BY N A T I V E  AND NON-NAT IVE ENGLI SH-SPEAKERS 

1. T h e  r e l a t i o n s h i p  b e t w e e n  subjects and p r e d i c a t e  

Item n o .  N a t i v e  s p e a k e r s  
CN=11) 

Non-native s p e a k e r s  
(n=127) 

2. T h e  r e l a t i o n s h i p  b e t w e e n  v e r b  and complement  



3. The r e l a t i o n  b e t w e e n  c o o r d i n a t e  e l e m e n t  

I t e m  no. Native s p e a k e r s  Non-nat i  v e  speakers 

4.  The r e l a t i o n s h i p  b e t w e e n  v a r i o u s  t y p e s  of m o d i f i e r s  and 

e l e m e n t s  m o d i f i e d  
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4. The relationship between various types of modifiers and 

elements modified (continued) 

Item no. Native speakers Nan-nati ve speakers 

5. The rzlationship between elements involved in cross-reference 



CHAPTER 5 

DISCUSSION 

I n  t h i s  c h a p t e r ,  e a c h  of  t h e  f o u r  h y p o t h e s e s  w i l l  b e  

d i s c u s e d .  L i m i t a t i o n s  of  t h e  s t u d y ,  i m p l i c a t i o n s  f o r  f u r t h e r  

r e s e a r c h  and  f a r  e d u c a t i o n  w i l l  t h e n  b e  d e s c r i b e d .  

I n  t h e i r  t e x t  on r e s e a r c h  methodology ,  Borg and  G a l l  (19791 

make  t h e  f  o l  1 owing s t a t e m e n t :  

C o r r e l a t i o n s  r a n g i n g  f r o m  .20 t o  .35 show a v e r y  s l i g h t  

r e l a t i o n s h i p  be tween  t h e  v a r i a b l e s ,  a1 t h o u g h  t h i s  

r e l a t i o n s h i p  may b e  s t a t i s t i c a l l y  s i g n i f i c a n t .  A 

c o r r e l a t i o n  o f  .20 i n d i c a t e s  t h a t  o n l y  4 p e r c e n t  of  t h e  

v a r i a n c e  i n  t h e  t w o  m e a s u r e s  t h a t  h a v e  been  c o r r e l a t e d  

is common i n  b o t h . .  . . carrel a t  i o n s  a t  t h i s  1 e v e 1  , 
however ,  are of n o  v a l ~ i e  i n  p r e d i c t i o n .  (p. 513) 

T h e i r  c a u t i o n  s h o u l d  b e  k e p t  i n  mind t h r o u g h o u t  t h i s  r S a p t e r .  

SET - GM scores 

Only  t w o  s i g n i f i c a n t  c o r r e l a t i o n s  be tween  SET and  53 scores 

w e r e  f o u n d  (SET - GM Comprehes ion  s u b t e s t ,  -29: SET - GM T o t a l ,  

9 .  However, e a c h  of  t h e s e  is q u i t e  l o w .  I n  g e n e r a l ,  r e s u l t s  



of this study suggest that syntactic awareness ma.f  not be 

importantly implicated in reading comprehensicn ability. T w o  

possible explanations for this finding are discussed below. 

First7 the role o+ syntactic analysis in reading 

comprehensicn may not be a major one. A s  Goodman ( 1981 )  and Royer 

and Cunningham (1978) point out, reading involves an interaction 

between "the reader's world knowledge and incomin~ linguistic 

messages (Sayer and Cunninqham , p .  I ) .  i nso ia r  a= linquistic 

messages are composed of semantic, syntactic, murpholayical, and 

p h a , 7 ~ f  cgi cal cues, the deqree to W R  i c:k ssyn kac", ir awareness 

contr- i  butes to r-eadi ng ilomprehensi on ma:; be r-el ati .,.el y 

insignificant when compared to the contributio~as o-f these other 

cues. 

Second, ESL learners in the present study may not have relied 

on syntactic analysis ability while completing the SET. The 

justification +or this relatss to the fact that the SET, 

particularly in term of vccabulary, was very easy as evidenced 5,i 

the 4 0 1  lowing: 

1 .  There w a s  no siynif icant dif+rrence in SET scores Seticl~en 

native and non-native speakers, t i l b )  = -1.5~2, p3 .!55. 

2. There w a s  no difference in the time requirsd b y  native 

and nun-native speakers to complete the test. 

3. The correlation between SET scores and GW vocabulary 



-- =,cres was n o t  s i g c ~ f ~ ~ a f i t  :ssa T a b l e  7 ) .  

4. When d e s i ~ n i n g  t h e  t es t ,  t h e  - e = e a r c h e r  a t t e m p t &  t o  

select common w o r d s  as l e x i c a l  items. 

Y o r i o  ! 1971) r e p o r t e d  t h a t  ESL l e a r n e r s  b e l i e v e d  v a c a b u l a r y  

p o s e d  t h e  m a s t  d i f S i c u l t  p r o b l e m  a n d  s y n t a x  p o s e d  t h e  leas t  

d i S f i c u ? t  p r c b l s m  i n  t h e i r  o a n  r e a d i n g .  Thus ,  i n  mazt cases, E L  

l e a r n e r s  m a y  f o c u s  or; v o c a b u ?  ary tu f aci l i t a t e  r e a i  i nq 

c s m p r e h e n s i ~ n .  B u t  when a p a s s a g f  is ~ c a p c s ~ d  of d i f i i c o l t  

vocabulary, ESL l e a r n e r s  may shift t h e i r  i o c u s  t o  syrfa- '-:-  L - 
->,5s - -.. , ,= 25 .3 i3eafi of  T Q E C ? ~ ~ ~ : ;  Ci LI,eii- rea3 i2g  9. d A  i:. t . A + . A a  :-.:' + -a=-.- j -= 

3e:raess SET v o c a b i : l a r y  was r e l a t i v e f  y e a s y ,  EEL s u = ; j e ~ t s  m2y n o t  

have  used e x p l i c i t  s y n t a c t i c  a n a l y s i s  t o  d e t e r m i n e  t h e  

r e l a t i o n s h i p  b e t w e e n  s e n t e n c e  e l e m e n t s .  

cur . t h e r ,  t h e  s y n t a c t i c  r e l a t i ~ n c , h i p s  t e s t e d  i n  tr:e SET bere 

thoss w h i c h  occur m o s t  f r e q u e n t l y  i n  w r i t t e n  English, 3 r d  +h?-!s ESL 

 learner.^ sRcu?S have k e e n  q u i t s  fami? iar  a i t h  them.  F e r 5 a p s  ESi 

l e a r n e r s  use e x p l i c i t  s y n t a c t i c  a n a l y s i s  only w h e n  t h e  a x t x i a !  25 

very d i f f i c u l t  f o r  t h z n ,  ar, E a k ~ r  and S r o s n  1?383> havz s r ~ u s d  

- -  . f z r  r)a.llive s ? o a k e r s ,  perhap-; ESi Za=lrners ~ s r ,  s : - : p - : ~ i t  , . r . ts .c 'L,~.= 

aca!;,si as a m e t a c q n i t i v f  s t r a t e g y  when t h e y  2F~:ar-z s f  tk.-i- ..- 
c o n p r e h e n s i o n  d i f f i c u l t i e s .  T h i s  i 5 a n  interzsting +- - "  - -  - '-.- il 

f u t u r e  r e s f a r c h .  

T h a t  t h e r e  w a s  n o  c o r r e l a t i o n  between SET ZCZ-ES a 2  



a b i l i t y .  

, '27  5 "  The f a c t  t h a t  the re  is n c  r e l a t i ~ n s h i p  b e t > ~ e e n  t h r  I f a r - .  

L , * C  X.L'- zise and s y n t a c t i c  awareness abilitv :zay have been dr_;& to ""- - f . - - '  

that only ad!-ilt 5ul;jects 2artici~ated i n  t h a  F?-ezeak ~ t : . : d ' i .  ?IS 

izciusi cn G +  &i s - - ~ ! J ~ s c ~ s  ;na.)* havs ~ t ~ . ~ d i ; = . z &  5i f =zrnn^ ,  rzs-dl :=,  

LnsoSar p r e - p i t b z s c e n t  c h i  1 dren, un: 2 L:e adclt3:, L-;;- , ;  5 . -  - - T  . '=3.-%~.2 - L, 

= Lz.9c r2+ 7.--.- 4 4-.  -,.- 4- , - - 7  --,-.-.-- f L.- $^'"'' 7.' -'3t; -.:.,'l .-& -.-- -. :s 4 .  .. I=... up?$ - A '.,: a- 
? ,- ,- - -- .4 . .Y ", - u - . i i A  i L  Y i T  i=..~=.L-'plrrC;. -. i?, - - . - a  1 

- to S L : ? ~ ,  Z L i !  ay, and K ~ a s h e n  i 19'32) , 
:kg 1 it>- t- t h ;  2 7 k  a b s t r a c t ?  y a k c u t  l a ~ ~ g u ~ . : ; ~ ,  t.2 

cunceptual i r e  1 i n g t ~ i s t i z  general i z a t i c r n z ,  t o  m e n t a l ' . ,  A~ 

Zanipuf a t 2  a b s t r a c t  1 ingui  tic c a t e g z r r  ss, i n  - " - -+  =. 8 is - t.2 

3 ~ r ~ T ; E ? ~  El c o n s t r u c t  at- even understand a theory o f  a l a n : 7 ; . -  



The inverse relationship tiet--- ,.=en EM =.czres and t h e  amamt cif 

formal i n s t r u r t i o n  subjects received i n  Cazada !T kour C )  suga;ests 

that t h e  t y p e  of reading instruction a t  V.C.C. may not be rslatsd 

to the type af reading required by t h e  Gates-MacGinitie Rezding 

Test. 



Al though  t h e  p r e s e n t  s t u d y  w a s  d e s i g n e d  t o  e x a m i n e  t h e  

r e l a t i o n s h i p  be tween  s y n t a c t i c  a n a l y s i s  a b i l  i t y  and  r e ~ d i n g  

c o n p r e h e n s i  on a b i  1 i t y ,  data a r s  n o t  a v a i  1  a b l e  t z ~  show whether 

s u b j e c t s  a c t u a l l y  c m s c i o u s l y  a p p l i e d  s y n t a c t i c  a n a l y s i s  w n i l e  

t h e y  w e r e  r e a d i n g .  However, i n  t h i s  s t u d y ,  t h e  mare f l u e n t  

na t ive -En41  i s h  s p e a k e ~ s  p e r f  crmed n o  b e t t e r  t h a n  t h e  less f l u e n t  

ESL s u b j e c t s  on t h e  S e n t e n c e  E l e m e n t s  T e s t .  Thus,  d i f f e r e r i c e s  i n  

r e a d i n g  a b i l i t y  must  b e  a t t r i b u t e d  t o  f a c t o r s  o t h e r  t h a n  s y n t a c t i c  

a w a r e n e s s  a s  measured  h e r e .  

61 so, of  c o u r s e ,  b e c a u s e  t h e  p r e s e n t  s t u d y  i n c l u d e d  s u b j e c t s  

f rom o n l y  o n e  e d u c a t i o n a l  s e t t i n g ,  t h e  r e s u l t s  may n o t  be 

g e n e r a l i z a b l e  t o  ESL s u b j e c t s  i n  d i f f e r e n t  e n v i r o n m e n t s .  However, 

s u b j e c t s  i n  t h i s  s t u d y  d o  n o t  a p p e a r  t o  b e  a n  u n u s u a l  g r o u p  of ESL 

l e a r n e r s ,  and  t h u s  e d u c a t o r s  i n  o t h e r  s e t t i n g s  may wi sh  t o  

r o n s i  d e r  t h e  r e s u l t s .  

I m p l i c a t i o n  f o r  F u r t h e r  R e s e a r c h  

The p r e s e n t  s t u d y  r e v e a l e d  a p o t e n t i a l l y  r e w a r d i n g  a r e a  f o r  

f u r t h e r  r e s e a r c h  i n  t h e  r e a d i n g  p r o c e s s  as  i t  relates t o  L 2  

l e a r n e r s .  The f a c t  t h a t  C h i n e s e  s u b j e c t s  s c o r e d  l o w e r  t h a n  

non-Chinese  s u b j e c t s  on t h e  G a t e s  M a c G i n i t i e  Read ing  T e s t  s u g g e s t s  

t h a t  a c o m p a r i s o n  b a s e d  on l a r g e r  number s  of  s u b j e c t s  f rom t h e s e  
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t w o  g r o u p s  may r e v e a l  areas i n  which E n g l i s h  r e a d i n g  i n s t r u c t i o n  

may b e  improved f o r  ESL s t u d e n t s  f r o m  C h i n e s e  backgrounds .  

S imi  l a r  s t u d i e s  i n v o l v i n g  ESL. l e a r n e r s  whose n a t i v e  l a n g u a g e s  are 

b a s e d  on n o n a l p h a b e t i c  (e. g. C h i n e s e )  s y s t e m s  may p r o v e  f r u i t f u l  . 

Anothe r  area t h a t  may p r o v e  f r u i t f u l  f o r  S u t u r e  r e s e a r c h  is 

t h e  r e l a t i o n  be tween  t h e  c o n s c i o u s  a p p l i c a t i o n  of  s y n t a c t i c  

a n a l y s i s  i n  r e a d i n g  and  ESL l e a r n e r s '  c o g n i t i v e  s t y l e s .  Cawley, 

Miller, and  M i l i g a n  (1976) h a v e  s t u d i e d  l e a r n e r s  w i t h  " p o l a r  

a n a l y t i c " ,  " p o l a r  r a t i o n a l e ,  " and "mixed" c o g n i t i v e  s t y l e s .  

A c c o r d i n g  t o  t h e s e  r e s e a r c h e r e s ,  

The a n a l y t i c  1 e a r n e r  is f  i el d-i n d e p e n d e n t .  

F i e l d - i n d e p e n d e n c e  is t h e  a b i  1 i t y  t o  select r e l e v a n t  

s t i m u l i  t h a t  are embedded i n  a l a r g e r  c o n t e x t  and  t o  

resist t h e  i n t e r f e r i n g  e f f e c t s  of c o n t e x t  and  t o  resist 

t h e  i n t e r f e r i n g  e f f e c t s  o f  c o n t e x t u a l  s t i m u l i .  T h i s  

s t y l e  is a s s o c i a t e d  w i t h  a l o n g e r  a t t e n t i o n  s p a n ,  

g r e a t e r  r e f l e c t i v i t y  a n d  d e e p e r  c o n c e n t r a t i o n .  The 

a n a l y t i c  l e a r n e r  t e n d s  t o  b e  more s e d e n t a r y ,  p r e f e r s  

f o r m a l  l e a r n i n g  s i t u a t i o n s . .  . . t h e  ( p o l a r )  r a t i o n a l  

l e a r n e r  h a s  been  f o u n d  t o  b e  more h y p e r k i n e t i c ,  t o  

p r e f e r  i n f o r m a l  l e a r n i n g  s i t u a t i o n s ,  . . . , t o  b e  less 

o r i e n t e d  t o  a c h i e v e m e n t  and  c o m p e t i t i o n ,  t o  p r e f e r  

s i m p l i c i t y  and  social i n t e g r a t i o n .  (pp.  103-104) 

I t  a p p e a r s  p o s s i b l e  t h a t  p o l a r  a n a l y t i c  ESL l e a r n e r s  may t e n d  



to rely more on explicit analysis (e.9. syntactic analysis) to 

resolve problems in reading comprehension whereas polar rational 

ESL learners may rely less on metacogni tive strategies. 

I m ~ l  i cati on for Educat i on 

Teachers and curriculum planners in ESL have suggested that 

ESL learners may increase their reading efficiency through the 

improvement of their reading speed, vocabulary, or ability to 

analyze sentence and paragraph structure. Much has been written 

offering practical suggestions as to how such improvements might 

be accompl i shed. 

A focus on syntactic structures of written text is one aspect 

that has been considered. The present study was carried out to 

investigate the re1 ati onshi p between the use of expl i ci t syntactic 

awareness and reading comprehension abi 1 i ty. The low correlation 

between the Gates MacGinitie Reading Test and the Sentence 

Elements Test scores suggest that syntactic analysis is not 

importantly implicated in reading comprehension abi 1 i ty. The 

simi 1 ar SET scores abtai ned by native and non-nati ve Engl i sh 

speakers also suggest that reading ability may be attributed to 

factors other than syntactic analysis. However, there was some 

indication that ESL learners may not have used explicit syntactic 

analysis when completing the SET, as previous1 y discussed. Thus, 

the results were too inconclusive to make recommendations 



regarding the teaching of syntactic analysis to ESL learners. 
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The S e n t e n c e  E l e m e n t s  Test  

I n t r o d u c t i o n :  T h i s  is a test of y o u r  a b i l i t y  t o  r e c o g n i z e  
t h e  v a r i o u s  a a y s  words  i n  a s e n t e n c e  are r e l a t e d  t o  o n e  a n o t h e r .  
I n  t h e  s e n t e n c e ,  "My b e s t  f r i e n d  s e n t  m e  a l e t t e r , "  b e s t  is 
r e l a t e d  t o  f r i e n d  i n  a s p e c i a l  way. A l s o ,  s e n t  is 
r e l a t e d  t o  m e  i n  a s p e c i a l  way; i t  is  r e l a t e d  t o  
letter i n  a d i f f e r e n t  way: a n d  i t  is r e l a t e d  t o  + r i e n d  
i n  s t i l l  a n o t h e r  way. 

D i r e c t i o n s :  I n  e a c h  of t h e  f o l l o w i n g  g r o u p s  of  s e n t e n c e s ,  
you are t o  select t h e  a l t e r n a t i v e  (1, or 2, or 3) i n  which word 
a is r e f a t e d  t o  word b m o s t  n e a r l y  as word a i n  t h e  
p a t t e r n  s e n t e n c e  is r e l a t e d  t o  word b i n  t h e  
p a t t e r n  s e n t e n c e  

Et: amp 1 e: 

Ex I .  ( P a t t e r n  s e n t e n c e )  H e  f o u s h t  i n  t h e  war.  

1. T h r e e  men sa t  i n  t h e  s a m e  car. 

2. She is t h e  r i c h e s t  women i n  town. 

3. A l l  t h e  s t u d e n t s  w e r e  r e a d i n q  t h e i r  book. 

A l t e r n a t i v e  ( 1 )  s h o u l d  b e  s e l e c t e d  a5 t h e  correct  r e s p o n s e  b e c a u s e  
men is r e l a t e d  t o  i n  s e n t e n c e  ( 1 )  i n  t h e  way t h a t  
H e  is r e l a t e d  t o  fcruqht i n  t h e  p a t t e r n  s e n t e n c e .  

i n  some of t h e  a l t e r n a t i v e s  a c r o u p  of words  is u n d e r l i n e d .  
In  t h e s e  items you are t o  select t h e  a l t e r n a t i v e  i n  which  t h e  
g roup  of words  is r e l a t e d  t o  t h e  o t h e r  u n d e r l i n e d  word 
o r  g r o u p  of words  i n  t h e  way i n d i c a t e d  i n  t h e  p a t t e r n  
s e n t e n c e .  

Ex. 2. ( P a t t e r n  S e n t e n c e )  My u n c l e  is b u i l d i n u  a new 
house .  

1. H i s  y o u n u e s t  s c n  is a v e r y  c l e v e r  boy. 

2. B i l l  t u r n e d  on t h e  r a d i o  when w e  a t e  d i n n e r .  

3. She is w r i t i n u  a l o n u  letter. 

A l t e r n a t i v e  (3)  s h o u l d  b e  s e l e c t e d  as the  correct r e s p o n s e  b e c a u s e  



is w r i t i n q  is r e l a t e d  t o  a  l o n u  let ter i n  t h e  s a m e  way 
t h a t  is b u i l d i n q  is r e l a t e d  t o  new h o u s e  i n  t h e  
p a t e r n  s e n t e n c e .  

Ex. 3. ( P a t t e r n  S e n t e n c e )  When h e  comes, I  w i  1 1  d o  m y  
hornewor k .  

*I. He went t o  t h e  s u p e r m a k e t  when i t  r a i n e d .  

2. S h e  w i l l  QO t o  t h e  movie  w i t h  h e r  f r i e n d s .  

3. H e  c a n  p l a y  t e n n i s  as  w e l l  a s  b a s k e t b a l l .  

A l t e r n a t i v e  (1) s h o u l d  b e  s e l e c t e d  as t h e  cor rc t  answer  b e c a u s e  of 
t h e  same r e a s o n  a s  i n  t h e  p r e v i o u s  examples .  A l s o ,  i t  s h o u l d  b e  
n o t e d  t h a t  t h e r e  is a n  a n  a s t e r i s k  ( * I  i n d i c a t e s  t h a t  t h e  
u n d e r l i n e d  p h r a s e s  a re  n o t  i n  a l p h a b e i c a l  o r d e r  ( b ,  a r a t h e r  t h a n  
a, b ) .  B e  s u r e  t o  b e  c a r e f u l  when ymu see t h i s  a s t z r i sk .  

D o  n o t  b e g i n  u n t i l  t h e  s t a r t i n g  s i g n a l  is g i v e n  by t h e  e x a m i n e r .  
D o  n o t  m a r k  t h e  t es t  b o o k l e t .  I n d i c a t e  a l l  a n s w e r s  on t h e  answer  
s h e e t .  I f  you f i n i s h  b e f o r e  t i m e  is c a l l e d ,  w a i t  q u i e t l y .  



1. The warnan whose husband r e n t e d  our bcat had an 

accident. 

1. E v e r y b o d y  w a s  happy after t h e  t i g e r  t h a t  k i l l e d  t h e  

c h i l d r e n  h a d  Gone.  

-. 2. the teacher w h o  h a d  b e e n  traveling around the world 

m i s s e d  t h e  plane s n  Wednesday. 

- ..-. 
.& . ; : 3 ~ ; ,  y ~ c t n c ;  wumatl w l  th the old cloths=, who is 

p i c k i n q  t h e  floaers, w i l l  saon b e  a dac tc r .  

2. w a s  a n i c e  dav when w e  came i n t o  t o w n  idst 

time. 

1. When r ( ~  w e n t  t h s r e ,  it was afi e x o e n s i v e  

eveni  nq. 

2. The person who had & was a f a t  c l d  man. 

3 .  T h e  place t h a t  soid & was a saai l  s t c r e  an 

Robon S t ree t .  



- .-. . The f i r s - t  p u b l i c  s c h s c l  w a s  built i n  Thc i i i and  

i n  1880. 

1. T h e  policeman c a r r y i n g  a qun h a d  s t o p p e d  

tile robber.  

2. A f t e r  c o m i n g  back  f r o m  cleaning the church, Mary 

was c a l l e d  by h e r  f r i e n d .  

- . A -fat man care  i n  w-ii 1 2  n e r  m ~ t z e r  435 

c l e a n i n g  t h e  f l o o r .  

4. P a r a q v a ~ h s  s e l d o m  run t o  more t h a n  t w o  or 

t h r e e  h u n d r e d  words. 

i .  Y o * z t  p e o p l e  p a r k e d  t h e i r  cars o n  t h i s  

steet. 

? . T h e  w a i t r e s s  a t  t h z  r e s t a u r a n t  w a s  h i t t i n g  

t h a  manager  with a broom. 

3. Th2 l a z y  f a r m e r  s l e o t  q u i e t l y  while h i s  

w i f e  worked  i n  t h e  f i e l d .  



5. Mrs. Wong made t h e  hungry & a bawl of soup, 

and then s h e  put  him to w o r k .  

I .  The girl w h n  sent h e r  f a t he r  m u n e y  

cunplained a n g r i l y  tha t  a mailman had t aken  i t .  

2 .  Ths weather b e l n q  C i n e ,  we a e n t  au-t far a 

w a l k .  

5 .  k!e had a biq house and a car. 

6. The one who lauahs last often 1 aughs b e s t .  

1. The big ship t h a t  is comina in slowly 

carries t h u u s a r ~ d s  o+ p e o o l  e. 

2. Tl ie  palice will soon k n o w  who you are. 

. T h o s e  g a n g s t e r s  a t t a c k  whoever  sazaks o a d l  v 

o i  then. 



7.  I n  my o p i n i o n ,  h e  is e i t h e r  e x t r e m e l y  s t u s i d  or  

c o m p l e t e l y  m a d .  

1. Most of  t h e  cars are e i t h e r  r t - ,  black, or 

w h i t e .  

2. If I touch her or h o l d  h e r  beautiful hand, 

h e r  f a t h e r  w i l l  be  v e r y  angry. 

- . T h e  house  e i t h e r  sta;li= h o m e  cr visits h e r  

relatives. 

8. Flowers b r i a h t  a n d  c o l o u r f u l  w e r e  s e e n  

g r o w i n g  i n  the f o r e s t .  

wl. Down t h e  street c a m e  t h e  t a x i  d r i v e r  

s i n g i n g  a song. 

+2. T h e  handsome p r i n c e  made a i a n s  speech. 

3. The h u n t e r  quick1 y went  t o  the trap + h e n  

h e  h e a r d  t h e  n o i s e .  



9.  Mr. Jones r e c e i v e d  a n i c e , p r e s e n t  from a 

f o r m e r  s t u d e n t .  

1. Even o n e  of the r i c h ~ s t  s t u d e n t s  i n  t h i s  class 

t i m k  the bu.5 to  s c h o o l .  

2. T h e  lady i n  the  w h i t e  h o u s e  made t h e  b e s t  

cake.  

.-, . H i 5  g i r l f r i e n d  w o n e  ot: the m ~ s t  fa:aou.z 

a c t r e s s e s  i n  A m e r i c a .  

iO. Our boys h a v e  had b e t t e r  t r a i n i n q  t h a n  theirs 

have .  

1. %me o f  the girls have s h ~ r t  h a i r  and some 

have l orrg h a i r  . 

3. I f  o u r  f r i e n d s  have  brouqht the soccer b a l l ,  w e  

would h a v e  to  p l a y .  



? I .  That s h e  w a s  even t h e r e  has not  been proved t o  m y  

satisfaction. 

I n t o  the t h e a t r e  came bob with Dapcorn in his 

hand. 

The dca that bit t h e  woman ate all our 

m e a t .  

- . Suns o i  you here must have studied SccLal 

S t u d i e s .  

12. I n  1861, the Kina appointed Dr. J a m e s  governor 

o f  Eel 1 inqharn. 

1. I n  the s t o r e  w e  bouqht many shirts. 

2. A f t e r  t h e  rartorv had been built, the raad 

became busy. 

3 .  The d o q  in the cage jumped v e r y  high. 



13. They are  the p e a p l e  I r e f e r r e d  t o  i n  m r  c l a s s .  

1. It is well kncwn that csffee q r c w s  i a  

B r a z i l .  

2. T h e  an ima l  h e  s t o l e  f r a f l ~  t ? ~ e  z o c  was a 

r a b b i t .  

14. Loud n o i s e s  scared them i n  the m i d d l e  of t h e  

night. 

I. T h  s o l d i r e s  w e r g  g o i n y  t o  shoot w h e n  t h e i r  

ieader  qave t h e  s i g n a l .  

2. A r a t he r  t a l l  m a n  cauqht ths f i s h  in ths 

l a k. e . 

5 .  The colourf  u l  b i r d  i n  the s t n a l l  sh i7~)  5zng 

beautifully. 



1 5 .  She c a l l e d  it ha t  tea: but i ~ y  cup w a s  ver.- I' 

c o l d .  

1. The  man sat u n d e r  the t ree ,  having goce to 

the r i v e r .  

2. Ths i n fo rmat ion  posted an the wall w a s  

intzrestinq. 

- . A ~ c l d  ~b~atch w a s  t h e  only t h i n g  h z   ad. 

16. Tom's f a t he r  is the m a n  w h o  was w r o n ~ l v  

arrested. 

1 .  T h e  l a d y  whose hause was rubbed w a s  a 

bakery manager. 

-s . The man asked his secre tary  whs he doukd hirs 

to deliver h i s  messaqe. 

Z .  C n e  uf the robbers t o l d  h i s  f r i ~ n d  who tc 

w a t c h  f o r .  



1 Lee went to sleep while her teacher was talkinq 

about the importance of qettina up earlYf. 

18. Sometimes, the opinion of t h e  m a j ~ r i t y  &his 

apii-,;an. 

1 T h t  leader of that g r c u p  became +:he lcader  af 

this company. 

7 I-. . aome af the children were eatins dinner 

and watching T.V.. 



1'7. The noises suddenly stooped and t h a - e  w a s  an 

t i n u x i d l  quistn~ss. 

M,-. 5ur-,es drove h e s  b i g  car proudly. 

A s  the funny parade p a z s e d  by,  the audienze 

l a u g h e d  loudl -y .  

- -, 
L(J. The water is pure because it comes f r o m  a clean 

river. 

2 .  Mv m o t h e r  w a s  asleep w h ~ n  the train went inta 

tt!s tw,r,el. 

- . p i , -  i .-. . I s t h e  t r u c k  t h a t  took cur books a w a y .  



21. I n  the m i d d l e  of  t h e  t a b l e  sat a w o o d e n  b o w l  which  S a m  

had carved w i t h  his hands. 

I .  H a v i n g  t a l k e d  t~ t h e  Queen of  E n s l a n d ,  

Jane was very excited. 

2.  A t  t h e  end uf t h e  d i r t * {  h a l l  l ies a dead 

m a n .  

22. G e o r q e  saw m e ,  but  he p r e t e n e d  n o t  to recoqnire 

me. 

1. &II  t h e  f l a w e r s  h u t  ons rose had S e e n  

picked. 

f u r  her.  



23. Last summer m y  f a t h e r  took me on a camping 

t r i p .  

I. Her unc le  had c o m e  ta the office early 

t h i s  morning. 

Z .  Marie w i l l  cook d inner  a f t e r  b a t h i n g  h e r  

haby. 

- . Mhen I w e n t  t o  H a w a i i ,  in./ fa in i?y  saw m e  ct' at 

t h e  a i r p a r t .  

24. The car  s w e r v e d  suddenly and headed toward t h e  

t r ce .  

1. Andrew t r i e d  t o  c a l l  very  a f ten ,  b u t  t h e  

phone never w o r  Led. 

2. The o l d  f adv s l i c e d  t h e  turkey with a l ong 

kn i f e .  

3. Usua l ly  t h e  bus a r r i v e d  t o  t h i s  s t a t i o n  

e a r l i e r .  



25. The w o r k s  s f  M i l t o n  c a n n o t  b e  u n d e r s t o o d  u n l e s s  t h e  

m i n d  of t h e  r e a d e r  c a o p e r a t e s  w i t h  t h a t  of the 

w r i t e r .  

I .  As a tree g e t s  o l d e r ,  s o m e t i m e s  becomes 

more b e a u t  i f u l  . 

2. Whi le  t a l k i n g  a b o u t  t h e  a c c i d e n t ,  The young man 

closed Ris e y e s .  

3. Susan  w h i s p e r e d  t h a t  t h e  young man w a s  a 

d o c t o r .  

26. The s t o r e  a b s o l u t e l y  r e f u s e d  t o  accept t h e  

r e t u r n  of a bad p r o d u c t .  

4s time h a s  q o n e  b y ,  h e r  b r o t h e r  has 

become s t r o n g e r .  

1.f Jim is hitting the girl, why i s n ' t  

c r y i n g ?  

He u s u a l l y  s m o k e s  c i ~ a r t t e s  when nobody is 

home. 



27. MY b r o t h e r  John  is an  E n g l i s h  t e a c h e r .  

1. H i s  q o o d - l ~ o k i n q  sister is a d e n t i s t .  

0 
i= My mothe r ,  a n u r s e ,  h a s  been  work ing  i n  

t h e  h a s p i  t a l  . 

3- The  m a n  s t a n d i n q  i n  f r o n t  0 3  t h e  class is 

my husband.  

28. T h a t  bad o l d  man s e n t  me o n l y  f i v e  d d l a r s  i n  

r e t u r n .  

I .  The n o i s y  c h i l d  b r o k e  a piece of d i s h w a r e .  

2. When h e  w a s  a t e a c h e r ,  s t u d e n t s  l i k e d  him. 

3. Jojobe is a p l a n t  t h a t  qives u s  o i l .  



29. Debbie  p l a y s  t e n n i s  as w e l l  as Dodson does, i f  

not 

I .  

A. 

- 
3 .  

b e t t e r .  

I cooked d i n n e r  b u t  d i d  n o t  m a k e  enough.  

John Cooks b e t t e r  t h a n  t h e y  do. 

Bob says Jessica c a n  s i n g  t h a t  song as w e l l  as a 

p r o f e s s i o n a l  s i n g e r  does .  

30. If  you r e t u r n  t h e  money, w e  w i l l  n o t  t e l l  t h e  

police. 

Mary had  p r o m i s e d  t o  cook f o r  h e r  + r i e n d s ,  

b u t  s h e  w a s  too busy .  

B e f o r e  t h e  w a i t r e s s  s tar ts  t o  s e r v e  t h e  f o o d ,  

t a b l e s  s h o u l d  b e  n i c e l y  a r r a n ~ e d .  

3. Je-ff t o l d  t h e  s t o r y  w e l l ;  he u s e d  t o  be a 

s t o r y  tel ler.  



31. I f i n d  i t  easy t o  l i v e  w i t h o u t  a car b e c a u s e  I 

l i k e  t o  walk.  

Whi le  b e  w a s  d r i n k i n q  h i s  b e e r ,  h e  w a s  

p a i n t i n q .  

Why d i d  t h e  d o c t o r  g i v e  h i s  money t o  t h e  p r e t t y  

n u r s e ?  

3. Same of t h e s e  b o y s  a re  l o n e l y  and  u p s e t ,  but 

o t h e r s  are s i m ~ l v  f o o l i s h .  

32. The b r a i n  c o n t r o l s  t h e  t h i n k i n a  p r o c e s s  c a l l e d  

c o g n i t i o n .  

1 .  T h e  p e o p l e  s u d d e n l y  l e f t  t h a t  s h o p p i n g  

c e n t e r .  

2. T h e  l a d y  f rom t h e  k i t c h e n  b r o u a h t  us 

a n o t h e r  d r i n k .  

3. That p r e t t y  qirl  w a s  c r y i n g  i n  t h e  

washroom. 



33. Duncan's place on the  is land has burned down. 

1. He walked qu ick ly  down the  h a l l .  

2. A l l  the f u r n i t u r e  i n  the  l i v i n p  room was 

bought when her father come t o  v i s i t .  

3. She went t o  buy f i s h  w i t h  her s i s t e r .  

34. The town i t s e l f  i s  located on t h e  tap of a 

very h igh mountain. 

1. The boy & so q u i e t l y  i n  the  r o o m  t ha t  

nobody could f i n d  him. 

2. Halfway up the mountain M a r c o  stopped, f a l l i n g  

slowly on h i s  knees. 

*3. Those books in t he  box were qiven t o  us by 

the teachers. 



35. The new student i s  a n i c e  and c lever person. 

1. Sooner or l a t e r  Dick w i l l  change h i s  mind. 

Seeinq her fa ther  and her mother, A 1  ice 

ran t o  the gate. 

Into the room came a l a r q e  women, smi l ing 

as she came. 

36. The head o f f i c e r  c a l l e d  my uncle a hero. 

T h e  goverment considered drugs a major 

problem. 

Our French teacher made us some French 

bread. 

She become a f a m o u s  sinaer. 



37. There w a s  blood on h i s  s h i r t  a f t e r  t he  f i g h t .  

1. 

2. 

+1. 

38. Her 

The standing the re  was the  one w i th  the  

hiphest arade. 

When he had f i n i shed  h i s  dinner, there  was a 

Chinese sance. 

The man w i th  a  k n i f e  was there  when s h e  

came in.  

father looked c l o s e l y  t o  her  whi le  she 

t o l d  h i m  her opinion. 

1 Life in Hong kong w a s d i f f i c u l t .  

2. The man h i t  h i s  poor dog w i th  a b e l t  

3. When t h e  captain iumped i n t o  t he  water, 

h i s  enemy shot him. 



39. His car i s  the OD t ha t  was used f o r  car 

racinq. 

*l .  That the man l o s t  h i s  wa l le t  was 

unfortunate. 

2. It is not ce r ta in  tha t  the  doctor can he lg  

him. 

3. LThe same dress t ha t  Mary had was s o l d  a t  

the Mall. 

40. If those s i r 1  don't s t a r t  studying, they are 

going t o  f a i l .  

1 .  Dan and Carol stayed together when they 

were i n  New York. 

2. The small boy s i t t i n g  by the window is the 

one t ha t  threw the  rock. 

3. Cat5 hate dogs and of ten attack them. 



41. The g r o u p  made J a h n  l e a d e r ,  b u t  h e  refused t o  

s e r v e .  

The p i l o t  f l v i n q  t h e  b i g  p l a n e  l a u a h e d .  

A f t e r  e a t i n g  h i s  d i n n e r ,  h e  became u p s e t  and  

i l l .  - 

The manager a+ t h e  company s e n t  a n o t h e r  

company' s manager a p r e s e n t .  

42. H e n r y ' s  g r a n d f a t h e r  s t a r t e d  the b u s i n e s s  w i t h  n o t h i n g  but  

a shop and s a m e  too ls .  

1 - Joe, J e f f ,  and  J a m e s  w e r e  t a l k i n g  a t  t h e  

d i n i n g  t a b l e .  

2. A s t u p i d  f l y  f l e w  i n t o  t h e  f i re  and  d i e d .  

3. T h a t  g r a c e f u l  l a d y  and  h e r  r i c h  husband  

s p o k e  German. 



43. The r e s t  of the  week passed very pleasantly. 

1. Our father went t o  i n v i t e  Morr is  t o  the 

partv. 

2. O u t  of  the  fo res t  there c a m e  the  hunter w i th  h i s  

two doas. 

3- He l a y  i n  the  room for  t w o  hours and then 

died. 

44. A stranger came t o  t h e  desk and asked the  number 

of  your room. 

1. Tuff s lep t  ~ u i e t l v  on the  sofa. 

2. The t w o  d o l l a r s  i n  h i s  ~ o c k e t  was his only 

money. 

3. He pointed h i %  W a t  her and l e f t .  



45. The p r a f e s s o r  recommended an  e x c e l l e n t  book i n  

t e a c h i n q  E n a l i s h .  

1. The b i r d s  f l e w  away t o  f i n d  a new place. 

2. The b e s t  s t u d e n t  i n  t h e  a r t  c lass  s e n t  h i s  

p i c t u r e  t o  t h e  e x h i b i t i o n .  

3. The t e a c h e r  came i n t o  t h e  c lass ,  a s s i q n e d  

homework, and l e f t .  

46. L i v i n p  t h e r e  is a n  e x p e r i e n c e  I w i l l  a l w a y s  

remember. 

1. Turn v a u r  car t o  t h e  r i q h t ,  w a t c h i n q  

c a r e f u l l y  as you t u r n .  

2. A f t e r  t h e  cat  had qone ,  t h e  man w h o  gave i t  

f o o d  became 1 one1  v. 

3. The man who l i k e s  t o  w e a r  r e a d  s w e a t e r s  comes 

h e r e  s o m e t i m e s .  



47. Take  t i m e  t o  t h i n k  a b o u t  v o u r  story, and  pay  

a t t e n t i o n  t o  y o u r  w r i t i n q .  

1. Some p e o p l e  are  t a u q h t  t o  b e  c l e v e r ;  s o m e  

became c l e v e r  by t h e m s e l v e s .  

2. Your h o u s e  h a s  n o  h e a x  and  no 

f irenlace. 

3. H e  s a i d  h e  would b e  a t  t h e  s h o p p i n q  center, 

b u t  n o t  i n  t h e  d e p a r t m e n t  store. 

48. p e a o l e  i n  t h e  new o f f  ice s m i  l e d  and l a u g h e d  

c h e e r f u l l y .  

I .  The boy ran t o  t h e  blq store that s o l d  

c a n d i e s .  

2. W e  t a l k  l o u d l y  i n  o u r  house. 

3. When h e  wanted  l u n c h ,  h e  walked  t o  t h e  

r e s t a u r a n t  i n  t h e  s h o p ~ i n s  c e n t e r .  



49. We must educate the  young today, f o r  tomorrow they mav 

be our 1 eaders. 

A f l e a  marke a place f o r  buvins t h i n ~ s  a t  

a very low pr i ce .  

When Mary becomes older,  maybe she w i l l  l ea rn  

the  t ru th .  

3. He may be s tav inq  home by himself. 

50. Mrs. Carson's brother,  a doctor, was there  

when i t  rained. 

1. Norwav, Sweden, and Fin land are 

Scandinavian countr ies.  

2. The parrot ,  a co lour fu l ,  can t a l k  to 

people. 

When a teacher, a young person w i th  no 4. 

experinence, had taught a class, he made many mistakes 

and failed. 



3ear s t u d e n t :  

M y  n a m e  is R a t a n a  H e m n i t i  a n d  I a m  a graduate s t u d e n t  frcn 

Thailand? ~ t u d y i n g  a t  S.F.3 . .  I am d c i n g  a master 's k h s s i s  

fccusing cn the r e l a t i o n d - t i p  beween t he  r e a d i n g  c o m p r e h e r , s i o n  a n d  

,z,yn t a c t i c  awai-eness cS E. S.L. advanced ? e a r  i -1~5. 

test will take a p p r o x i m a t e l y  a n  h a u r  a n d  will b e  given in your  

E.L.T. advanced class on , 1983. Second, M r .  V i c t o r  

S i i ~ c l a i r  will p r o v i d e  m e  w i t h  your score  cn t h e  Gates-MacGinitie 

K e a d i n g  T e s t ,  a t e s t  y o u  tcoA a t  $J.C.C. ~n 3tne. 



Zana&" ------, .'ear 5 .  ----- - -ncnthes.  

I i e w  l ~ n g  ?a;e 3y,ou b e e n  in Canada"-------- years.  ------ m o n t h ~ s .  

Hcw l o n g  have you been s t u d y i n g  English in 

Canad;"------ years. ------ monthes. 


