
Nationat Library 1*1 of Canada 
B 

Canadian Theses Service 1 . Ottawa, Canada 
KIA ON4 

Bibliothkque nationale 
du Canada 

Service des theses canadiennes 

NOTICE 

The quality of this microform is heavily dependent upon the 
quality of the original thesis submitted for microfilming. 
Everyeffm has been ma& to ensure the highest quality of 
reproductio'n possible. , 

If pages are missing, contact the university which granted 
the degree. 

Some pages may have indistinct print especially if the 
original pages were typed with a poor typewriter ribbon or 
if the university sent us an inferior photocopy. 

Previousiy copyrighted materials (journal articles, pub- 
lished tests, etc.) are not-filmed. 

Reproduction in full or in paa of this rnicroforrp is governed 
by the Canadian Copyright Act, R.S.C. 1970, c. C-30. 

La quallte de cette mcroforrn grandcmeril de In 
qual1tt5 de la t h e s a m l s e  Nous avons 
tout fait pour assurer une 
tion. 

S'il manque des pages, veuillez commur~iquer nvec 
I'universite qui a confkre le grade. 

La qualite d'impression de certaines pages peut hisser 3 
desirer, surtout si ies pages originales ont kt6 dactylogra- 
phiees a I'aide d'un ruban use ou si I~niversit8 nous a fait 
parvenir une photocopie & qualite inf6rieure. 

Les documents qul font deja I'objet d'urrdlb~t d'auteur 
(articles de revue, tests publ~es, etc ) ne sont pas 
microf~lmes. 

La reproductron, m6me part~elle, de cctte mlcroforrne est 
soumlse 3 la Lor canadrennc sur le dro~t d'aulwr, SFK. 
1970, c C-30 



A GRADE FOUR ENRICHMENT CURRICULUM 

i I 3  PRE-CONTACT S Q U A M I S ~  ,LONGHOUSE LIFE 

Judith Lynn McPhie 

B.A., Q u e e n s  University, 1 9 6 4  

P.D.P., S i m o n  Fraser University, 1 9 7 6  

A T H E S I S  SUBZITTED IN P A R T I A L  F L L F I L L M E N T  OF 

THE REQrIREYENTS FOR THE DEGREE OF 

!?ASTER OF ARTS 

i n  the 

F a c u l t y  o f  E d u c a t i o n  

\ 

@ J u & i t h  L y n n  M c P h i e  1987  

\ EIYOK F R A S  R UNIVERSITY 

A l l  rights r e s e r v e d ,  T h i s  work may n o t  b e  
r e p r o d u c e d  i n  w h o l e  o r  i n  p a r t ,  b p  p h o t o c o p y  

o r  other m e a n s ,  without permission of t h e  a u t h o r  



Permission has been granted L'autorisation a &t& accordbe 
to the National Library of h la ~ibliothaque nationale 
Canada to microfilm this du Canada de mi.crofilmer 
thesis and to lend or aell cette these et de prater ou 
copies of the film. de vendte den exemplairea du 

film.' 

The-aallthor (copyright owner) 
h a s  r e s e r v e d  o t h e r  
publication rights, and 9 

neither the thesis nor, 
extensive extracts from it 
may be printed or otherwise 
reproduced without hielher 
written permission. 

L'auteur (titulaire du droit 
d'auteur) se r4eerve les 
autres droits de publication; 
ni la thaee  ni de longs 
extraits &e celle-ci ne 
doivent r e  imprim&e ou 
autrement zeproduits sane son 
autorisat5on &rite. 

ISBN 0-315-42594-e/ 



. - 
Namc: 

APPROVAL = 

- . Judith Lynn McPhie 

Title of Thesis: 

Examining Committee 

Chairperson: 

,- 
Master of Arts (Education) 

Attitude Change Through Cultural 
Immersion: A Grade Four Enrichment 
Curriculum in Pre-Contact Squamish 
Longhouse Life . 

- - 

- 

J. ' Beynon 
Senior Su~eru)sor 

S. Shapson 
Member  

W e T  
Professor  
Dept. o f  Curriculum & Instruction 
Studies  

. University o f  British Columbia 
External Examiner 

Date approved 

June 16, 1987 



4 

PART I A t  W Y R  IGHT LICENSE 

hereby, g ran t  t o  Simon Fraser Unlvers I t y  the r ' l gh t  t o  lend 

my thes is ,  p ro jec t  o r  extended essay ( t he  t i t l e  o f  which i s  shown below) 

t o  users o f  the 'Simon Fraser ~ n l v e r s l  t y  L lbrary,  end t o  make p a r t i a l  o r  

s i n g l e  copies on I y f o r  such users o r  I n  response t o  a request f rbm the 

- l i b r a r y  o f  any o ther  un ivers i t y ,  o r  o ther  educational i n s f i t u t l o n ,  on - 
i t s  own behal f o f  f o r  one of  i t s  users. I f u r t he r  agree t h a t  bsrrni ss ion 

b r  m u l t i p l e  copying o f . t h l s  f o r  scholar ly  purposes m y  be granted 

by me o r  t he  Dean of  ~ r a d u a t d ~ t u d  ies. It i s  understood t h a t  copy l ng 

o r  p u b l i c a t l o ~ ~ o f  t h l s  work f o r  f l nanc la l  gain sha l l  not be allowed 

withou? y - my w r i t t e n  permission. 

T i t l e  o f  Thesis/Project/Extended Essay 

Author: 

(s ignature)  

Jud i t h  Lvnn McPhie I . 
(name) 

June 16, 1987 , 

(da te )  
4 



ATTI'TUDE CHANGE THROUGH CULTURAL IMMERSION: 

A GRADE FOUR ENRICHMENT CURRICULUM -- 
IN PRQ-CONTACT SQUAMISH LONGHOUSE LIFE 

ABSTRACT 
-6- 6' 

Attitude change in grade four children, as a result of 

cu'ltural immersion, was measured qualitatively through written 

.' and oral st. ent reports and quantitatively by Ziegler's 

"Preference for Social Diversity" scale. Under the guidance 

of a Native coordinator, four classes, comprising the 

experimental group, experienced, for two days, immersion in 

the longhouse culture of pre-contact Squamish society, as well 

as their regular classraom social studies unit on Natiive 

Indian culture. Four classes, comprising the control group, ~ 

did not experience immersionf. 

After the immersion experience, responses of the 

experimental group revealed respect for a valid and viable 
? 

Native culture. The responses of the non-immersion group also 

respect but to a lesser degree. Having lived in a 

longhouse community, experimental group students demonstrated 
r ,i 

a greater ability to understand the processes which shape 

human \beings and to understand 1 V e  experi A nce from multiple 
points of view. * 

iii 



Q 
"Prejudice often derives not so much from 

a lack of knowledge about what members 

of a different c*ure do in given situations 

as from a lack of knowledge about why things 

are done jn a certa'i 

, .  (Triandis, 1972) 
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CHAPTER 1 - 1NTR.ODUCTION 
- 

B e g i n n i n g s  

Dn J u n e  2 0 ,  1 9 8 5  a c e l e b r a t i o n  was h e l d  t o  m a r k  t h e  

c o m p l e t i o n  o f  a C o a s t  S a l i s h - P a n g h o u s e  w h i c h  h a d  b e e n  b u i l t  a t  

P a r a d i s e  V a l l e y  a t  N o r t h  V a n c o u v e r  S c h g o l  D i s t r i c t ' s  O u t d o o r  

S c h o o l .  T h e  ~ e l e b r a t ~ o n  w a s  p l a n n e d  a n d  p u t  o n  j o i n t l y  by 

S q u a m i s h  b a n d  m e m b e r s  a n d  N o r t h  V a n c o u v e r  d i s t r i c t  t e a c h e r s  
t 

who were i n v o l v e d  w i t h  t h e  l o n g h o u s e  p r o j e c t .  S q u a r n i s h  p e o p l e  

f r o m  r e s e r v e s  n e a r  S q u a m i s h  a n d  i n  N o r t h  V a n c o u v e r  p r o v i d e d  

t h e  f o o d .  M u s i c  a n d  d a n c e  w a s  p r o v i d e d  b y  s q u i m i s h  a n d  

B u r r a r d  b a n d  m e m b e r s . '  I t  was a d a y  o f  g o o d , w i I l  a n d  h o p e  f o r  - 
f u t u r e  a n d  f u r t h e r  c o o p e r a t i o n  a n d  a p p r e c i a t i o n  b e t w e e n  

c u l t u r e s .  

T h i s  c e l e b r a t i o g m a r k e d  t h e  c u l m i n a t i o n  o f  t w o  y e a r s  o f  

. b u i l d i n g . t h e  l o n g h o u s e  a n d  f o u r  m o n t h s  o f  b u i l d i n g  a  

c u r r i c u l u m .  T h e  c u r r i c u l u m  w o u l d  i n v o l v e  g r a d e  f o u r  s t u d e n t s  

s p e n d i n g  t w o  d a y s  a n d  a n i g h t  i n  t h e  l o n g h o u s e  ~ x p e r i e n c i n g .  , 
X* 

a s p e c t s  o f  t h e  w a y , o f  l i f e  o f  t h e  S q u a m i s h  p e o p l e  b e f o r e  a 

6 

c o n t a c t .  

T h e  d e v e l o p m e n t  o f  t h e  c u r r i c u l u m  b e g a n  w i t h  a* conf,e.reqce 
- G o  . , 
" - - 1,. 

w h i c h  b r o u g h t  t o g e t h e r  S q u a m i s h  I n d i a n  p e o p l e ,  N o r t h  Y a n c o u v e r  

e d u c a t o r s  a n d  c u r a t o r s  f r o m  t h e  B r i t i s h  ~ o l u m b i a  P r o v i n c i a l  , 

Museum a s  w e l l  a s  a f e w  n o n - n a t i v e  g u e s t s  k n o w l e d g e a b l e  i n  



+ N o r t h w e s t  C o a s t  I n d i a n  c u l t u r e s .  A t  t h a t  c o n f e r e n c e ,  F e b r u a r y  

2 8 t h  a n d  M a r c h  l s t ,  1985,  t h e  S q u a m i s h  p e o p l e  s p o k e  o f  t h e  

v a l u e s ,  a t t i t u d e s  a n d  w a y s  o f  l i f e  w h i c h  w e r e  t h e i r  c u l t u r e .  

T h e y  t o l d  a b o u t  t h e i r  f a m i l y  r o l e s  a n d  s t r u c t u r e s  a n d  t h e i r  
-- 

s t r o n g  b e l i e f s  i n  e d u c a t i n g  b y  e x a m p l e .  T h e y  t a l k e d  a b o u t -  - 

r e l i g i o u s  b e l i e f s  a n d  t h e i ?  l a n g u a g e ,  t h e i r  e x p e r i e n c e s  o f  t h e  

p a s t  a d  h o p e s  f o r  t h e  f u t u r e  o f  t h e  ~ ~ u a m i s h  p e o p l e .  B q t h  

I n d i a n  a n d  N o n - I n d i a n  came a w a y  f r o m  t h e  c o n f e r e n c e  w i t h  a ' 

' 5  

o f  a n d  r e s p e c t  f o x  o n e  a n o t h e r ,  

h a d  t a k e n  p l a c e  a n d - c k t e r m i n e d  t o  

c o n v e y ,  i n  t h e  l o n g h o u s e  c u r r i c u l u m ,  t h e  same s e n s e  o f  

p a r t n e r s h i p  b e t w e e n  c u l t u r e s .  

The a p p r o a c h  t a k e n  b y  t h e  N o r t h  V a n c o u v e r  S c h o o l  ~ ' i s t r i c t  

t e a c h e r s  who h a d  a t t e n d e d  t h e  c o n T e r e n c e  a<d  w e r e  w r i t i n g  t h e  

l o n g h o u s e  c u r r i c u l u m  w a s  t o  d e t e r m i n e  f i r s t  t h e  m a j o r  

u n d e r s t a n d i n g s  o r  s t r u c t u r e s  w h i c h  s e e m e d  t o  i n f o r m  a n d  b e  

i m p o r t a n t  t o  a l l  a s p e c t s  o f  S q u a m i s h  l i f % .  T h e s e  w e r e :  t o  

r e s p e c t  a n d  c a r e  f o r  a l l  l i f e  f o r m s ;  t o  v a l u e  s h a r i n g  a s  

c e n t r a l  t o  g r o u p  s u r v i v a l ,  a n d  t o  l i v e  i n  h a r m o n y  w i t h  t h e  

* s e a s o n s  w h i c h  d e t e r m i n e d  t h e  p a c e  a n d  q u a l i t y  o f  l i f e .  W i t h  

t h e s e  u n d e r s t a n d i n g s  a s  t h e  f o u n d a t i o n  o f  t h e  c u r r i c u l u m ,  a n d  

w i t h  a d d i t i o n a l  f o r m a 1 , r e s e a r c h  o n  l o n g h o u s e  . l i f e ,  t h e  w r i t i n g  

b e g a n .  Ve  were g u i d e d  b y  t h e  r e s e h r c h  f i n d i n g s  t h a t  p o s i t i v e  

a t t i t u d e  d e . v e l o p r n e n t  t o w a r d s  c u l t u r a l  d i f f e r e n c e  r e q u i r e s  

, i n t i m a t e  c o n t a c t  b e t w e e n  e q u a l  s t a t u s  p e r s o n s  w o r k i n g  t o w a r d s  

i n t e r d e p e n d e n t  a n d  r e w a r d i n g  g o a l s .  A s  t h e  p r o g r a m  t o o k  s h a p e ,  
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a we checked %ack regularly with our Squamish consultants. 
'. 

Central to the curriculum development process was the 
- 

continuing involvement of the Squamish people with.the 

students. 

By July 1985, the curriculum was completeand ready totbe 

field tested, we called our SKW'UNE-WAS 

.word for partnership. 

9C 
Description of the P r o ~ r a m  -- 

tAe Squamish -- - 

Children participating in SKW'UNE-WAS would travel by 

train to Cheakamus ad'whistle stop" in the woods in Paradise 

V a l l e y ~ k i l o m e t r e s  north of the town of Squamish. From 

-there thsy-would hike with their backpacks about an hour in 

ta th% longhouse. As they emerged from the woods, they 

would be greeted by the sound of an Indian drum beating out 

the rhythm of the welcoming song. The greeter and 

coordinator, Ann Billy, would hand them cedar 
f 

e f 
them brush away any negative thoughts before entering pre- 

contact longhouse life. Inside the longhouse she would 
t 

explain they were now one community, each working fo 

The activity baskets representing the different 
- - 

(weaving, cedar bark, food gathering, fishing and hunting, 

carving) would be distributed to the smaller famiiy groups 

(five t o  seven children and a volunteer "eI,derf') and they 

would go to their own family area and fire and settle in. 

Life in a longhouse community had begun with all its attendant 
- - i 



4 
/ - 

-- 

'0 

chores and activities; cooking with hot rocks, splitting wood a 

with bone wedges and mauls and sleeping on wooden platforms 

under the massive roof beams. After two days and a night of 

cultural immersion, there was reason to expect our major 

objective would be met. - 
This major objective was to enhance understanding of and 

respect for Native Indian peoples and their cultures in 

general and for the pre-contact longhouse culture of the 

- .  Squamish people in particular: to have adults and children 

who participated in the program, exhibit and express positive 

attitudes tow rds Native Indian peoples. A 
Training Proc-ess 

A description of the training process teachers and 

volunteers went through to prepare themselves to work with the 

students will assist in understanding student and teacher - 
responses to SKW'UNE-WAS. - 

Teachers became involved in SKW'UNE-WAS by volunteering. 

Two requirements which accompanied this participation were to 

find five volunteer adults or senior high school students to 

accompany the class to the longhouse, and to commit themselves 

and those volunteers to one and a half days of training prior 

to the class experience.' 

Two sessions took place. The first, an introduction to 

the program, was an after school meeting (3:30-5:00 p.m.) for 

teachers and their volunteers at the school district's 



resou ce centre. At that meeting, the development o f  thr T 
program was described,, stressing the between the 

Squamish band and the4 curriculum team as vital to a cultural 

immersion program. Leadership of Squamish band members to 

g,uide the program on site was also stressed as a key element. 

After the introduction, volunteers received a curriculunl 
b 

booklet. Divided in three sections, the booklet contatas the 

philosophy and objectives of the program as well as detailed 

description of the longhouse experience and each.activity 
- - 

taking place on site (carving, weaving, food gathering, 

.fishing and hunting, and cedar bark use). It also includes a 

numberaf pre-SKW'UNE-WAS activities for the classroom 

teacher. Volynteers tken broke up into groups according to 

the activity they taught, and went through the details of that 

activity with a curriculum person who had led that activity 

for the pilot group and who would teach the-activity at the 

subsequent workshop at the longhouse." Because the personnel 

involved in the training were the writers of the curriculum, 

the values and attitudes stressed in the program were 

consistent with those stressed in the workshops. Volunteers 

were asked to read through the booklet and bring it to the 

L - - 4  - 
workshop on site. * 

d 

1 At the longhouse, the workshop began with a tour of the 

site stressing safety and regard for the natural environment 

and for the-materials gatliered to create the longhouse 

experience (tools, cooking boxes and utensils, craft 
- 



materials, etc.). Then all adults were driven to,the train 

station from which the students would embark, and wqlked the 

trai'l to the longhouse. As the longhouse came in sight down 

the trail, the sound of an Indian drum. was heard and the 

program coordinator was there to greet them singing the 

- ~5' welcoming song. Just as she does with the students, she 

handed each a cedar branchlet and performed a cleansing 
F- 

ceremony during which each person was instructed to brush away 

any negative theughts  to^ prepare to enter the 1ongho.use a-nd 

the pre-contact life of 100 years ago. Inside the longhouse, 

the coordinator explained the importance of each specific 
- * 

family skill area weaving, carving, etc.) to the well-being 
C - I - 
of the whole Then the family activity baskets were 

handed out of volunteers representing that 
/ 

activity moved tp' its own fire and area of the longhouse. Up 
/ 

i 

to that point,"the opening activity paralleled the students' 

experience. 

Then the curriculum writers responsible for the various 
9 

activities took ov r with practical how-to information for the 

volunteers and tea I hers. Family group functioning, including 

apportioning of chores, making fires, cooking with hot rocks: f 

managing 'behaviour, and guiding the skill activity for which 

they were responsible was taught.' The closing ceremonies, 

--kkowing salmon bones and the cedar branchlets in-the water to 

guarantee continued salmon runs and good will, were performed. 

The volunteers and teachers had become "elders". 



Theoretical Considerations 
> 

it is well documented tliat positive racial attitudes 

towards Native Indian peoples have n'ot been evident in our 
I .. - 

society at large nor in our public schools (Ray, 1984;,.Wernetr . t 
et,al, 1980; Mallea, 1984; Clifton et al, 1984). Native 

Indian people consistently appear near the bottom in attitude 

tists requiring indication of ethnic preference. Omission or - - 
[negative interpretation of. the place of Native Indian peoples -- 
in history and contemporary life is very apparent in school 

curriculum and texts (Pratt, 1971; Berry, 1984). The school 

environment itself is often a microclimate hostile to cultural 

preservation. It has been the writer's experience that this 

hostility is most often the result of ignorance or ---- 

misinformation rather than conscious efforts to create 

barriers to understanding. Where the concept of culture is I 
addressed, it has been most usual to view the group being 

studied as static, fixed in timfe with a particular form of 
- 

dress,specific foods, values and norms, all of which encourage 

observation of the culture as if behind museum glass. There 
w 

is no opportunity to appreciate the dynamic response 

changing conditions which mark a culture as alive and &owing. 

_ -This museum approach as it is described by Werner et a1 (1980) 

has been very much in evidence in the presentation of Native ,a . e9 

Indian culture. The implication of this approach is that the 

culture is dead or dying and 'no longer is of value in 
r 



contemporary society. 
) 

If attitudes towards Native Indian peoples and cultures 

are to be improved within the educational structures of Public 

Schools, educators must be aware of how attitudes have come - - to 
4 

be held by young children and the techniques or methods which 

challenge negative attitudes and promote understanding of.and 

respect for cultural differences. It was this knowledge that ' 

guided the curriculum deue&opers when the opportunity arose to 

provide an enrichment unit for.the grade four social studies 
- -. I - - 

curriculum. 

Racial attitudes of children are beginning to stabilize 

at age 10-11 (Brigham, 1972; Ziegler, 1980). It is an 
- - 

importantatime to-inerease the child's ability to tolerate 

ambiguity, to perceive and to understand the complex and often 
-- 

conflicting information increased interactions with the world 

are bringing (Amir, 1969; Katz, 1976). Triandis (1972) called 
3 

this teaching focus training for cognitive complexity. The- 

herits, norms, and information held by students were 

challenged by providing for them new situations and 

information which would reinforce new attitudes and behaviour. 
--- 

These new situations should include contact with members of 

the cultural group being studied (Allport, 1954). 

The intensity with which an attitude is held towards that 
-- 

group depends not only on information or a belief about them 

but also the strength of the affect towards them (Fishbein & 
- -- - 

Azjen, 1975). It cahnot, however, be superficial contact, as 



t h i s  c a n  r e i n f o r c e  s t e r o t y p e s  h e l d  e e i c h  & P u r b h o o ,  19751, 

b u t ,  i d e a l l y ,  c o n t a i n s  o t h e r  i m p o r t a n t  d i m e n s i o n s :  t h e  
*- 

c o n t a c t  t a k e s  p l a c e  i n  a f a v o u r a b l e  s o c i a l  c l i m a t e  a n d  
b 

i n v o l v e s  a  d e g r e e  o f  i n t i m a c y  b e t w e e n  e q u a l  s t a t u s  p e r s o n s ;  

t h e y  w o r k  t o w a r d s  a common i n t e r d e p e n d e n t  g o a l ,  a n d  t h e y  
9 

e x p e r i e n c e  p l e a s a n t  a n d  r e w a r d i n g  o u t c o m e s  ( A l l p o r t ,  1 9 5 4 ;  

A m i r ,  1 9 6 9 ;  S h e r i f ,  1 9 6 2 ;  I j a z ,  1 9 8 0 ) .  T h e s e  c o n d i t i o n s  w i l l  '. 
e n s u r e  g r e a t e r  l i k e l i h o o d  o f  p o s i t i v e  a f f e c t  o n  t h e  p a r t  o f  

I t  i s  a l s o  i m p o r t a n t .  t o  b e  aware o f  o ' t h e r  v a r i a b l e s  

a f f e c t i n g  t h e  s i t u a t i o n :  t h e  p o w e r f u l  i n f l u e n c e  o f  c u r r e n t  

s o c i e t a l  n o r m s  ( B a n k s ,  1 9 8 5 )  o f  i n s t i t u t i o n a l  n o r m s  ( I j a z  & 

I j a z ,  1 9 8 1 )  a n d  o f  t h e  a u t h o r i t y ' f i g u r e s  p r e s e n t  i n  t h e  

i n t e r a c t i o ~ s  ( A m i r ,  1 9 6 9 ) .  

a - . -  

F i n a l l y ,  a s  a t a c h i n g  t e c h n i q u e  w h i c h  i s  v e r y  p o w e r f u l  

i n  " f i x i n g  t h e  a t t i t u d i n a l  g l u e " ,  i t  i s  c r u c i a l  t h a t  s t u d e n t s  

' b e c o m e  aware o f  t h e  p e r s o n a l  v i e w s  t h e y  h o l d  t o w a r d s  o t h e r s .  

T h i s  s e l f  a n a l y ~ i s ~ i s  w h a t  e n c o u r a g e s  t h e  d e e p e s t  

u n d e r s t a n d i n g  o f  t h e  h i s t o r i c a l  p r o c e s s e s  w h i c h  s h a p e  human 

b e i n g s  - t h e  a n s w e r s  n o q  o n l y  t o  w h a t  p e o p l e  d o  b u t  why t h e y  

d o  it4.(Wyatt,  1 9 8 4 ;  T r i a n d i s ,  1 9 7 2 ) .  T h i s  p r o c e s s  i n c l u d e s  a n  

o n g o i n g  d i a l o g u e  w i t h  t h e  e t h n i c  c o m m u n i t y  t o  a p p r e c i a t e  t h e  

c o m p l e x i t y  o f  m u l t i p l e  p o i n t s  of y i e w .  

T h e  SKW'UNE-WAS p r o g r a m  a t t e m p t s ' t o  meet a s  many o f  t h e  

s t r u c t u r e s  w h i c h  s u p p o r t  s u c c e s s  i n  a t t i t u d e  c h a n g e  a s  

p o s s i b l e .  From t h e  b e g i n n i n g  t h e  p r o g r a m  h a s  i n v o l v e d  a 



-dkalogue with the Native Indian community. The values and 

attitudes which inform the curriculum are thosekof the Indian 
\ 

community. The person ip charge of running the program on a 
I 

day-to-day basis is Indian and her activity leaders, as often 

as possible, are also Squamish people. The valuing of the 

culture is reflected by the teachers who have committed 

themselves and their classes to involvement in this enrichment 

activity. There is, further, support from the school and, in 

the majority of cases, from parents for their children to be 

involved in the program. There is support for valuing of 

Indian culture modelled for the'children on many levels which 

touch the child's everyday life. This sup b ort is important to 
the development in the students of increased cognitive 

complexity. The longhouse presents a new physical aniitsocial 

environment which demands new attitudes and behaviours. , These 

include sharing of resource&,- respect and concomitant 

attention to nature and to individual's contributions to the - 
well-being of the whole. There is approval and reinforcement 

for taking on these new ways. 

There is ongoing contact with people from the Indian 

community although there is, at present, seldom contact for 

the students with peers from that culture. With few 

exceptions the Indian people they interact with are adult. 

The contact takes place in a positive and favourable s+tuation 

where a degree of intimacy with the Indian people, who are the 

authority figures, is a given, and working inteidependently 



- - 
t o w a r d s  common g o a l s  i s  o n g o i n g  a n d  c e n t r a l  t o  t h e  l o n g h o u s e  

U 

e x p e r i e n c e .  

To  a s c e r t a i n  w h e t h e r  t h e - o b $ e c t i v e  o f  e n h a n c e d  /.-- 

u n d e r s t a n d i n g  o f  a n d  r e s p e c t  f o r  I n d i a n  p e o p l e s a n d  t h e i r  

c u l t u r e  h a s  b e e n  m e t ,  a n n m b e r  o f  m e a s u r e m e n t s  h a v e  b e e n  u s e d .  

T h r e e  q u a l i t a t i v e  m e a s u r e s  f o r m  t h e  b a s i s  c f  a n a l y s i s  o f  . 

s t u d e n t  a t t i t u d e  c h a n g e  t o w a r d s  N a t i v e  I n d i a k  p e o p l k  a n d  

c u l t u r e :  i n t e r v i e w s  w i t h  s e l e c t e d  s t u d e n t s  f r o m  eac'h o f  t h e  

f o u r  c l a s s e s  ( e x p e r i m e n t a l  g r o u p )  a t t e n d i n g  t h e  p r o g r a m  i n  t h e  

S p : i n g  o f  1 9 8 6 ,  a p i e c e  o f  w r i t i n g  f r o m  a l l  t h e  s t u d e n t s  

i n v o l v e d  in+SKW'UNE-WAS, a n d  a w r i t t e n  e v a l u a t i o n  o f  t h e  

c u r r i c u l u m  b y  a l l  t e a c h e r s  i n v o l r e d  i n  t a k i n g  s t u d e n t s  t h r o u g h  

t h e  p r o g r a m .  F u r t h e r ,  i n t e r v i e w s  a n d  a  s i m i l a r  p i e c e  o f  

w r i t i n g  were g a t h e r e d  f r o m  s t u d e n t s  i n  f o u r  g r a d e  f o u r  c l a s s e s  

who d i d  n o t  a t t e n d  SKW'UNE-WAS as  p a r t  o f  t h e i r  s o c i a l  s t u d i e s  

u n i t  o n  N a t i v e  I n d i a n  p e o p l e  ( c o n t r o l  g r o u p ) .  

A q u a n t i t a t i v e  measure o f  a t t i t u d e  c h a n g e ,  Z i e g l e r ' s  

" P r e f e r e n c e  f o r  S o c i a l  D i v e r s i t y "  s ~ a l e  ( 1 9 8 0 )  w h i c a  

m e a s u r e s  a t t i t u d e s  t o w a r d s  d i f f e r e n c e s  i n  o t h e r s  was ' 

a d m i n i s t e r e d  t o  e x p e r i m e n t a l  a n d  c o n t r o l  g r o u p s  b e f o r e  e a c h  

c l a s s  b e g a n  i t s  u n i t  o n  N a t i v e  I n d i a n  p e o p l e s  a n d  a g a i n  u p o n  

c o m p l e t i o n  o f  t h e  u n i t ,  t h e  e x p e r i m e n t a l  c l a s s e s  ( f o u r )  h a v i n g  

i n c o r p o r a t e d  SKW'UNE-WAS i n t o  t h e i r  u n i t  a n d  t h e  c o n t r o l '  

( f o u r ' )  n o t  h a v i n g  e x p e r i e n c e d  t h e  l o n g h o u s e  p r o g r a m .  

-- I t  i s  h y p o t h e s i z e d  t h a t  a g r e a t e r  c h a n g e  i n  s t u d e n t  

% 
r e s p o n s e s ,  i n d i c a t i n g  e n h a n c e d  u n d e r s t a n d i n g  a n d  r e s p e c t  f o r  

'r 



-- - 

Native Indian peoples and cultures, will have taken - place for 

*$he experimental group than for the control. Whether such a 
- 

- 

change, if it exists, could be transf to positive regard 
- 

extended to other cultures will be investigated by the Ziegler 

attitude scale. 

s That there are difficulties in assessing attitude change 

is recognized and noted. An attitude held and behaviour 
a 

exhibfted may often be i~n conflict, circumstances often .. 

determining' a response at variance with the attitude (Fishbein 

& Azjen, 1975').. Attitude scales indicate a position on a . 

latent attitude and assume the respondent fs knowledgeable 

about and willing to reveal an attitude to thertester. The 

a 
influence of the tester and other authority figures such as 

the classroom teacher present during the testing must also b; 

considered as well as other intervening variables between pre 
1 

and post-testing periods. 
. - ,  

SRW'JNE-WAS cultural immersion program seems to be an 
3 

ideal situation to bring about in students and adults an 

enhanced respect for a Native Indian culture, and an-_ 

appropriate environment to address the further question: can 

- - - - enhanced respect for one culture, if developed, foster more 
A - - 

tolerant attitudes toward differences among people in general? 



' ~ t t i t u d e  Formation 

- 
Indication of racial. attitudes in young children, the . 

grouping of * persons according-t.s.some characteristics or 
> - __ --- ___- - 

, 
racial cues and assigning value to those grouping's is 

-- -- evidenced as early as 2 1/2 years of age (Katz, 1976; Ziegler, 

1980; Kalin, 1984). Piaget describes this as the cateRbriking 

characteristic of the--reasoning process and finds it commonly 

appearing at age'2 to 4. ~ a b e l s  are applied by the child and 

evaluations made. By 5 to 6 years th-ere is a consolidation of 

the concept of the group, an interrelating of perceptual and 

cognitive cues; differences are elaborated between groups and 

minimized within the group. This is the beainning of an 

increasingly integrated, ethnocentric attitude towards 

r )  difference which becomes more and more resistent to change 'i 

The child who is highly prejudiced is found to be less 
* 

tolerant of ambiguity than the non-prejudiced child (Kutner 

1976; Allport, 1954). The cues which are used to group people 

and assign value and behavioural characteristics are clearly 

defined and firmly held to. TheFability to u s e  the increasinp, 
-- 

number of interactions to begin differe~tiating b e t u e e ~  

individuals is not developed thus, becoming a racial attitude , 

% 

highly impervious to further change (Katz, 1976; Allport, 
-- 



1 9 5 4 ) .  

B r i g h a m  ( 1 9 7 6 )  

c r u c i ' a l  time d u r i n g  
c .  

s t a b i l i z e d .  I f  t h e  

4 
, w i t h  u n d e r d e v e l o p e d  

7 

a n d  Z i e g l e r  (1980) f o u n d  a g e  10 t o  11 a 

w h i c h  a t t i t u d e s  a r e  b e c o m i n g  w e l l  

c h i l d  s t r u c t u r e s  a n d  s i m p l i f i e s  h i s  w o r l d  

c o g n i t i v e  a n d  p e r c e p t u a l  a b i l i t i e s ,  

p r e j u d ' i c e  i s  v e r y  l i k e l y  t o  b e  a n  o u t c o m e  ( K e h o e ,  1 9 8 5 ) .  I t  

may b e  p o s s i b l e  t o  p r e v e n t  t h i s  if t h e  c h i l d  c a n  b e  t r a i n e d  t o  
- .  

a c c o m m o d a t e  t h e  c o m p l e x i t y  a n d  a m b i g u i t y . s e e n  i n  t h e  

e n v i r o n m e n t  ( A m i r ,  1 9 6 9 ;  T r i a n d i s ,  1 9 7 2 ;  K a t z ,  1 9 7 6 ) .  K a l i n  

( 1 9 7 9 )  f o u n d  a s t e a d y  d e c r e a s e  i n  e t h n o c e n t r i c  p a t t e r n s ' a n d  

c o n c o m i t a n t  r e j e c t i o n  o f  d i f f e r e n c e  i n  o t h e r s  f r o m  age  11 

o n w a r d  w h e n  s u c h  t r a i n i n g  w a s  p r e s e n t .  T h i - i a i n i n g  o f  

c o u r s e  may b e  c h a l l e n g e d  b y  o t h e r  n o r m s  a n d  v a l u e s  o f  t h e  

.c i i d ' s  e n v i r o n m e n t ,  r e s u l t i n g  i n  y o u n g  p e o p l e  w h o  h a v e  

l e a r n e d  " t h e  p e c u l i a r  d o u b l e  t a l k  a p p r o p r i a t e  t o  p r e j u d i c e  i n  
I 

a d e m o c r a c y "  ( A l l p o r t ,  1 9 5 4 ,  p ,  310) .  T o  f u r t h e r  c o m p l i c a t e  

t h e  i d e n t i f i c a t i o n  o f  a t t i t u d e ,  t h e  v e r b a l  a n d  b e h a v i o u r a l  
,4+=====' 

&/= 
e x p r e s s i o n  B f  a t t i t u d e  m a y  a p p e a r  c o n t r a d i c t o r y .  

Why i s  a t t i t u d e  20 c o m p l e x ?  How d o  c h i l d r e n - a r r i v e  a t  

t h e  d e c i s i o n s  t h e . y  d o  a b o u t  o t h e r s ?  B a s i c  o f  c o u r s e  i s  t h e  

c h i l d ' s  n e e d  f o r  a c c e p t a n c e  a n d  a p p r o v a l ;  h e n c e ,  a s t r o n g  

i d e n t i f i c a t i o n  w i t h  p a r e n t s  a n d ;  l a t e r ,  p e e r s .  A c r i t i c a l  a n d  

s u p p r e s s i v e  e n v i - r o n m e n t  a t  h o m e  o r  s c h o o l  h a s  b e e n  d e m o n s t r a t e d  - 

- / 
t o  b e  f e r t i l e  g r o u n d  f o r . t h e  d e v e y s - g r n e a t  o f  a p r e j u d i c e d  - 

* 

. n a t u r e  ( A l l p o r t ,  1 9 5 4 ) .  

T h e  s t r e n g t h  o f  s o c i e t a l  n o r m s  will o v e r r i d e  t h e  
? 



experience of contact with different others (Horoxitz. 1936; 
B 

Banks, 1985) even when the'school environment supportd racial 

tolerance (Ijaz, 1981). 

By about 11 years, as stated above, racial attitubs have - 

stabilized, These attitudes then make up an integrated part 

of the individual's personality: ,the~y persist in changing 

social. circumstances and can change independently of those 

circumstances (Lemdn, 1973). The intensity and involvement an 

attitude represents degends upon the strength of its 
> 

components; the amount of information or strength of belief 

held, the amount of affgc3 or feeling for or against, the . 
strength of the intention tflact, and the action itself. The , 

schema which reptesents these components of attitude and whfch 

will be used for purposes of $his paper is taken from Fishbein - 
& Azjen, 1975: 

Belief Attitude Intentions Behaviours 

jabout, an---- 
I 

> towards&--- > with respect---- > with respect--> 
I I 
1 object 
I 

object ~ to objett to object I + -------<----------------------<-----------------*-------<----- 

The cognition (belief) and the action are not part of-the 

attitude but are instrumental to the overallJehaviour pattern 

which indicates'attitude. An attitude may be declared 

verbally but not be consistent with overt behaviour: a 
- 

behaviour, influenced by circumstancgs, mag not be 

representative of an attitude held. The attitude is a - ' 

mediating variable, relatinq ~i~cumstance and response. 



C 
- 

Flshbein & Azjen (1975) and Heider (1958) believe that this 

mediating etrives to bring about cognitive 'congruence or 

balance in relationships among persons and events. An event 

which causes internal conflict between what one believes and - L% 
what one witnesses will be resolved by a shift in ways of 

seeing the event or in.ways of explaining the event so the - 
- \ 

'conflict can be resolved. The attitude held will 'determ'ine 

the shift that occurs. 

Conditions for Attitude Change 
- -- 

Any prigram which aims to change attitudes must combine a 

variety of approaches. Allport (1954) noted "information, 

seldom sticks unless mixed with attitudinal glue". If 

tolerance and respect towards different othe G is the goal, 
. - 

/ theie must be more than ;ere knowledge about that' group of 

people; there must be acquaintance with members of that group 

(Amir, 1969;- Ijaz, 1981; Kehoe, 1985). Contact, hovever, does 

not necessarily result in the quality of understanding that 

leads to attitude change. Unless the contact leads to a 

deeper level of intimacy and understanding, the different 

value a d behavioural system may well be viewed negatively 4 
- (Reich & Purbhoo, 1975). The greater the "real differences , 

between groups, the more likely mere contact will increase the - 

-- 

*"z validity of stereotypes hels (Triandis, 1972). 

What then are the other c~nditions to produce positive 

attitude change? The interaction must take place in a 



favourable social climate, b e t w e e v o n s  of equa-1 status 
- 

4 ,- 

sharing common goals which require the cooperation of the 

,group and which transcend individual goals; there must be a 

degree of intimacy in the interaction and a pleasant and 

rewarding outcome (Amir, 1969; Allport, 1954; Ijaz & Ijaz, 

1981; Sherif, 1962; Trubowitz, 1969; Berry, 1984; Kalin, 

While there is wide agreement on the above conditions, 

other variables which will intrude to a greater or lesser 

degree on any interaction must also be considered. As was 

noted under "attitude formation", any study of attitude change 

must. acknowledge the powerful 'influence of prevalent social 

norms (Horowitz, 1936; Katz & Brady, 1947; Ranks, 1985). These-_- 
I? 
i' 

norms, as Ijaz . &  ~ j a d  (1981) discovered in a study oT the 
% 

attitudes of high school students to minority groups, - can 
- 

sanction racist behaviour even when the institution, in this 
- 

case the high school, is highly supportive of attitudes of 
* 

tolerance and respect towards members of all races. Amir 

(1969) provides another way of considering the power of social 

norms by asking the following questions of any group 
t) 

interaction: What is the degree of proximity between groups? 

What is the strength of the norm of the group towards (or away - - 

from) interaction between groups? What is the acquaintance 
-. 

potential of the two groups? What are the implicatibns for 

social acceptance between gcoups? 

Another important consideration is the modelling provided 
L 

-\ . 



by the authority figures in any interaction. They will 

establish the norms that facilitate-or discourage the 

development of positive attitudes (Amir, 1969; Banks, 1985). 
. ,  

Given" the number of variables that influence attitude, 

what are effective ways, within the education structures, to 

- provide opportunity for positive change? Ijaz (1981) states 
,. 

educational programs for at.titude change must combine a . 

variety of approaches: intellectual and factual approaches, 
< 2 \ 
emotional and affective approaches, techniques of perceptual 

differentiation, and processes to develop cognitive complexity 
% - .  

I and moral judgement. 

Intolerance is associated with defective reasoning 

(Kutner, 1976): an intolerant person lacks the ability to 

accommodate ambiguity. Katz (1976) demonstrated how, in 

elementary school children, the opportunity to label, using 
/- 

the physical cha'racteristics of, the visibly different p.erson, 

provided a powerful stimulus for prejudice. To increase the 

students' ability to differentiate in attributing meaning. and 
w 

value to behaviour and words, it is necessary to develop 

within the students, increased cognitive complexity (Allport, 
+ 

1954; Triandis, 1972; Katz, 1976). 

Cognitive structures carry the words and concepts with 

which a culture is known. These structures make possible the 

prediction of behaviour of members of a culture and determine 

the positive or negative affect towards the culture and the 
L .-.- 

degree of intimacy or formality which will be tolerated. 



r' 
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Triandis (1972) proposed a program of cultural training which 

would result in increased ability of the student to recognize 

the similarities among the needs and values of all human 
i .. 

beings. Students are taught to understand the interpersonal 

behaGiours of the culture: to*develop the ability to transfer 

these distinctive features and cues to other situations; and, 

just as important for development of empathy and for social 

action, they are taught historical, geographical, social and 

political information about the culture. The habits and norms 

of students are successfully challenged by providing new 

information and social situations where new attitudes are 

reinforced, 

This type of training shows evidence of success in- 

developing the multicultural person as described by Adler 

(1981) "A multicultural person is evidenced by the 

configuration of one's outlooks and world view, by an 

understanding of the universe as a dynamically unfolding 
J 

process, by the way one reflects the inter-connectedness of 
- .  

life in one's thoughts and actions and by the way one remains 

'open to the imminences of experience" (p. 21). This self- 

empowering student is the goal, 

Improved positive attitudes towards East Indian people 

was the outcome of a program taught to grade 6 and 7 children 

in Toronto (Sjaz, 1980). Taught by an East Indian, the 

program emphasized the similarities between cultures. 

Cultural differences were described as different 



4 
manifestations of similar human values. This emphasis o n  the 

universality 

this ability 

1985; Kehoe, 

Contact 

of needs and the use of role play to enhance 

have proved effective in attitude change (Wyatt, 

1984; Bramwell, 1981; Gay, 1977). 

between members of different cultural groups has 
/- - 

been shown to be of significant valuein changing attitudes, 

but the variables of that contact are'extremely important. 
/. - 

Programs of interaction between racial-groups have had mixed 

success (Trubowitz, 1947; Sherif, 1962; &egler, 1980). 

Positive, - individualized contact with members of other groups, 
- - 

however,continues to be shown to reduce apprehension. of 

others, to further development of positive- personal 

relationships and to increase cognitive sophistication within 
\ 

the school setting (Berry, 1984; Kalin, 1984). Support of the 

school for positive inget-ethnic contact is very important. 
- 

(Ijaz, 1980; Kehoe, 1-984) as is the support of the individual 

teacher, whose attitude and predisposition so powerfully 

direct student thinking. 
? / 

I 
Davidson (1976) suggests part of the education process fs 

..' 
P 

to recognize these-institutional norms and to examine societal 
,' 

- c~nstraints on ethnic expression. Further, students must 
- 

understand the validity and viability of other ethnic groups; 

the validity of multiple points of view and interpretations of 
/ 

events (Gay, 1977; Bramwell, 1981). And finally, and perhaps 

most importantly, the student must become aware of personal 

- - ! v i e w s  held towards others (Wyatt, 1985;  ramw well, 1981; Kehoe, 
\ 



1984). When -students understand themselves and others in 

terms of culture, when they understand the historical process 

which creates human beings, they will be deterred from 

reducing individuals to the presumed attributes of the group. 

Developing these skills of reflective self-analysis is - - 

essential to gain clarification of one's own attitudes and 

values and ultimately to free oneself to assert greater 

control over the learning process. Part of this clarification, 

is a continuing dialectip with the ethnic groups of the 

community. Culture can then be viewed as evolving with 

circumstance, not constr,ained by time or place; g deeper 

understanding of the processes that shape human activity is 

possible (Wyatt, 1985; Connors, 1984; Bramwell, 1981). Ijaz 

(1980) warns, in this context, against viewing minorities as 

victims or from'a disadvantaged p o q f  view. The knowledge 

of the community gained from this 

with an ability to view events and 

point of the culture. - 
-- 

When students have these skills, when they can search f o r -  

and assess information with confidence, when they approach - - 
I 4 

problem solving-with purpose, the ethnocentric nature of much 
- .  

of the material whichpis used in the schools can be examined 

critically, can be used to reflect just one of many points of 
< 

view to be considered (Young, 1979; Kalin, 1984). The 

curriculum approach favoured by Aoki (1980) of multiple 

interpretations can be taught despite the one-sided nature of 
1 



-- 

1 many t e x t s .  

T h i s  s e l e c t i v e  ~ r e e n t e t i o n  o f  h i s t o r y  a n d  s e l e C t i v e  

*. v a l u i n g  o f  c u l t u r e s  h a s  h a d  d e v a s t a t ~ n g  e f f e c t s  o n  t l  

esteem o f  many  s t u d e n t s .  S e l f - e s t e e m  i s  o f t e n  c i t e d  

s i n g l e  m o s t  i m p o r t a n t  c a u s e  o f  s t u c f e n t  f a i l u r e .  T h e  

e s e l f -  

a s  t h e  

s c h o o l  
I 

m u s t  e n s u r e  t h e  v a l u i n g  o f  t h e  u n i q u e n e s s  o f  
i! 

t h e i r  p l a c e  i n  h i s t o r y ,  a n d  i t  m u s t  p r e p a r e  . 
f u n c t i o n  e f f e c t i v e l y  i n  a p l u r a l i s t i c  s o c i e t y  ( D a v i d d o n ,  

I I 

1 
As was s t a t e d  u n d e r  " a t t i t u d e  f o r m a t i o n "  i n  t h i d  c h a p t e r ,  

t h e  e t h n o c e n t r i c  p a t t e r n  o f  c h i l d r e n ,  a n d  t h e i r  c o n c d m i t 4 n t  i ) r e j e c t i o n  o f  o t h e r s ,  d e v e l o p  e a r l y  i n  l i f e .  S o c Y e t y  o f t e ,  

p r o v i d e s  a p p r o v a l  f o r  t h e s e  i n t o l e r a n t  v i e w s ,  a n d  s c h o o l -  - 
- - - 

/- - 

i 
m a t e r i a l s  o f t e n  u n d e r l i n e  t h e  i n f e r i o r i t y  o f  o t h e r s  b y  a o n e -  

s i d e d  p r e s e n t a t i o n  o f  h u m a n  a c t i v i t y ,  T e c h n i q u e s  t o  , c o m b a t  
1 

t h i s  p r e j u d i c e  a r e  k n o w n  a n d  b e i n g  u s e d .  An a p p r e c i a t i o n  o f  

s e l f  w h i c h  a l i o  c e l e b r a t e s  t h e  u n i q u e n e s s  o f  o t h e r s  i's t h e  
I 

d e s i r e d  o u c o m e .  I - 



CHAPTER 3 - METHODOLOGY 

Measurement Instruments $ 

Ziegler's "Preference for Social Diversity1' Scale 
,' - 

_ ,(Appendix A) 

This scal'e was developed for a study of grade seven and. -- 7 

eight students in urban schools in lower middle class 

neighbourhoods in metropolitan Toronto. It reported the 

r e l a ~ ~ i p  between inter-ethnic interaction and attitudes 

toward cultural difference. The interest lay in "exploring 

changes in attitudes lying close to the centr'e on the 

continuum between very tolerant and very intolerant" (Ziegler, 

1980, p. 49). In this middle ground is where the vast 

majority of students' attitudes fall. This scale is designed 
- -  < 

to reflect change along a continuum from lesser to greTiter 

appreciation for ethnic or cultural diversity. 

The "Preference for Social Diversity" scale items are 

made up to dqscribe a preference for diverse versus familiar 

or uniform social situations. They are further divided: , -- - 
11 Items about personal feelings of comfort or discomfort 

in social situations which did or did not contain the 

element of diversity comprised one subscale. Ttem ffve 

is an example: 
\ I  

1 People whose way of life (language, religion, 

-- 



food, clothing) is different from my family's 

make me feel out of place.' 

The remaining items are general attitude statements about 
1 

-- - 
peference for diversity or lack of diversity. Item 

seventeen is an example-: 

I A country where, everyone has the same religion, 

language and ways of eating ah"d dressing is a lot i 
better off than a country with - many different kinds 

J 

of people. t 

B 
Items s i x  and ten have been retained from the pilot 

sample as unscored fillers. 

"Cronbach's alpha for the fifteen scored items remaining 

was .59. Test-retest reliability (performed on the original 

version) was . 6 3 ' "  (Ziegler, 1980, p. 50). 

The version of the scale used in this thesis contains 15 - 
scored items, each with three-point response scale from agree 

(1) to disagree (3). 

Although t,he intent of each of the q,uestions remains in 

tact. wording of eleven of the questios was altered somewhat, 
- ,  

with the guidance of Dr. Stan Shapson (SFU), to increase- 

understanding of the question for grade four sltudents. The 

most. common change was lx-elaborate on what was meant by - 
"different". For instance, question 13: 

- - 

' 1  Ziegler's question: "The most rewarding friendships are i 

often those between people with very different backgrounds." 

Researcher's QuestLm: "The best friendships a W  often 



those between people with very different languages, religions - -  

-- - 
and. ways of -eating and dressing." 

7 The researcher is interested in whether the difference 

between the pre-test and post-test means of the experimental 
- - 

group is significantly greater or less than the difference of 

the control group. 

Qualitative Measure of Attitude (Appendix B) 

A matrix was devised by the researcher to code student 

written and oral responses to the open-ended question: 
\ 

P 

"What are the most important things you have learned 
7 - 

about Native Indian people?" 

The question was designed to discover what stood out, during 

skhky of Native. Indian people, as significant, worthy of 

remembering, repeating, thinking about. The question would 

encourage participant point of view of events rather than 
P 

parroting o f  teacher or text information. If the teaching 

situation was successful, students would have internalized, 

along'with any personal perceptions, the main ideas promoted 

by that situation, and would view them as important learnings 

about Native Indian people. The matrix codes quality and 
. 

quantity of students' responses. 

Teacher Evaluation (A~pendix 9 

Teachers were requested to fill out an evaluation $of the 

program following their two-day cultural immersion at the 



- "  

longhouse. The important question in.the evaluation in terms , - - 

of this qtudy was: 
1 

"Please reflect on the program as a whole and 

explain how, if at all, the inclusion of SKW'UNE- 
- 

- WAS has altered your teaching of the grade four B 

Native Indian unit." 

Procedures 

The sample consisted of one class of grade four students 
-- 

from each of eight elementary schools in the North Vancouver 

School District. Four formed the experimental group and four 

the control group. Between these groups there was a balance 

of socio-economic levels with schools from lower-middle, 

middle, and upper-middle-class areas. Five classes were full 

grade four and three (two in the experimental group and one in 

the control group) were split four/five classes; All but one 

-(-in the control group) of the teachers had more than five 

-- y m r s  teaching experience. The common element throughout this 

sample was an expressed interestsin the longhouse cultural 

immersion program and a willingness to take the time to be 

part of it. 8 

Experimental Group I 

This group consisted of four grade four classes and their 

teachers who signed up to attend the SKW'UNE-WAS program in 

the sprihg of 1986. These classes were selected to "reward" 



schools which had allowed the involvement of staff in 

developing the 'program. This commitment had entailed a lot of 
9 

out of scKool time for those writing and field testing the 

curriculum. In only one case were the teachers involved with 

a class at t e longhouse in the spring of 1986 also involved ,$ 
in development of the curriculum (although not with the 

writing). The other three teachers volunteered to attend the 

, workshop on the longhouse, and then indicated they wished' to 

.-take advantage of the offer given their school. They were 

aware the teacher whoahad been involved in writing the program 

and who was also a 'teacher in that school would be supporting 

their efforts and accompanying them to the longhouse in the 
* 

spring. Clearly this condition can make a difference to 

outcomes as school knowledge and support were already present 

for the program. However, this circumstance will become more 

common with time as schools use the program repeatedly. 

Control Group - 

On January 27th, 1986, a school district workshop was 

held for all teachers of grade four social studies. They had 

been informed that the workshop was to introduce the longhouse 

curriculum and to sign up interested schools fdr t h e  spring 

and. fall sessions. They were asked ir! early January to 
fi , 

declare their intention to attend. Those who indicated an 

interest were sent the cu-rkiculum bobk before the workshop. 

Twenty-eight teachers (out of a possible fifty involved in 



g r a d e  f o u r  s o c i a l  s t u ' d i e s )  a t t e n d e d  t h e  w o r k s h o p .  T h i s  

c o n s i s t e d  o f  d b r i e f  " w a l k - t h r o u g h "  o f  t h e  c u r r i c u l u m  b o o k ,  a 

s l i d e  s h o w  o f  t h e  p i l o t  g r o u p  who h a d  g o n e  t h r o u g h  t h e  p r o g r a n :  

i n  O c t o b e r ,  a n d  i n f o r m a t i o n  o n  t h e  r e q u i r e m e n t s :  e a c h  s c h o o l  

was r e s p o n s i b l e  f o r  f i v e  v o l u n t e e r  a d u l t s  t o  a c c o m p a n y  t h e m  t o  

t h e  l o n g h o u s e ;  a l l  t e a c h e r s  a n d  v o l u n t e e r s  h a d  t o  a t t e n d  a 

f u l l  d a y  w o r k s h o p  b e f o r e  g o i n g  w i t h  t h e i r  s t u d e n t s .  T h e  f o u r  

g r a d e  f o u r  c l a s s e s  w h i c h  f o r m  t h e  c o n t r o l  g r o u p  were 

s e l e c t e d  by a p p r o a c h i n g  t e a c h e r s  who h a d  s i g n e d  u p  a t  t h e  

w o r k s h o p  f o r  t h e  f a l l  1 9 8 6  s e s s i o n s  a t  t h e  l o n g h o u s e  ( t h e r g  

b e i n g  n o  m o r e  s p o t s  f o r  s p t r i n g  1 9 8 6  a v a i l a b l e ) .  S i n c e  t h e y  

h a d  i n d i c a t e d  a n  i n t e r e s t  i n  t h e  p r o g r a m  a n d  a w i l l i n g n e s s  t o  
b 

m a k e  t h e  t ime  c o m m i t m e n t  t o  b e  i n v o l v e d  i n  i t ,  t h e y  s e e m e d  

m o s t  s i m i l a r  t o , - t h e  t e a c h e r s  i n  t h e  e x p e r i m e n t a l  g r o u p .  I t  - 

was a l s o  n e c e s s a r y  t h a t  t h e y  h a d  n o t  y e t  t a u g h t  t h e  N a t i v e  
- - 

I n d i a n  u n i t  i n  t h e i r  s o c i a l  s t u d i e s  c l a s s .  

P e r m i s s , i o n  o f  p r o s p e c t i v e  e x p e r i m e n t a l  a n d ( c o n t r o 1  

t e a c h e r s  was s o u g h t ' b y  p r o v i d i n g  f o r  t h e m  a d e s c r i p t i o n  o f  t h e  

r e s e a r c h  t o  b e ~ u n d e r t a k e n  ( A p p e n d i x  D )  a n d  a , l e t t e r  o f  s u p p o r t  - 

f r o m  a n  a s s i s t a n t  s u p e r i n t e n d e n t  i n  t h e  d i s t r i c t  f o r  t h e  
Y 

p r o p o s e d  r e s e a r c h  ( A p p e n d i x  E ) .  I n  a l l  c a s e s  a g r e e m e n t  Co 
1 

1 

p r o c e e d  was , r e a d i l y  a t t a i n e d .  N e x t ,  t h e  p e r m i s s i o n  o f  t h e  . 

L 
p a r e n t s  o r  g u a r d i a n s  o f  t h e  s t u d e n t s  was s o u g h t .  A l e t t e r  was 

s e n t  t o  e ~ c h  s t u d e n t ' s  home e x p l a i n i n g  t h e  r e s e a r c h  a n d  

i n v i t i n g  c a l l s  i f  m o r e  i n f o r m a t i o n  w h s  n e e d e d  o r  i f  a c o n c e r n  

n e e d e d  t o  b e  e x p r e s s e d  ( A p p e n d i x  7). P a r e n t s  w e r e  r e q u e s t e d  



29 - - 

1 

to send back an attached form if permission for their_childts 

participation was denied. There was no form required to grant 

-permission. Four denials were received from 182 subjects. 

Program Conditions- 

- - 
In the spring of 1986, all eight classes of grade four 

students, experimental and control, learned about Native 

Indian people and culture as part of their regular 
3 .  

studies program. For the control group txis unit of four to 

six weeks was all the instruction on this subject that they 

/ received. The experimental group had the further experience 

of the SKW'UNE-WAS cultural immersion program. The czntrol 

groups received no resources from the researc.her. -Testing of 

these student's was based solely on the program for Native 

Indian study that the teacher had determined. Consideration *, 1 .- 
/ ' .  

of what that program was does not form part of this study. 
'b 
4 

Experimental group teachers received as part of the SKW'UNE-< 

WAS curriculum, pre-SKW'UNE-WAS materials focussing an 

longhouse life and stressing the values of respect, 

cooperaJion and sharing that were central to the objectives of 

A the SKW'UNE-@AS program. 
- 

i 

Arrangements were made by the researcher to go into each 

of the eight  classrooms and administer, before any teaching of 

the Native Indian unit had been done, Ziegler's-(1980) 
_r 



" P r e f e r e n c e  f o r  S o c i a l  D i v e r s i t y "  s c a l e  ( A p p e n d i x  A).  A l l  

a d m i n i s t r a t i o n  o f  t h e  s c a l e  t o  s t u d e n t s  w a s  d o n e  by  t h e .  

r e s e a r c h e r .  T h e  s t u d e n t s  w e r e  t o l d  I w a s  a t e a c h e r  j u s t  l i k e  

t h e i r s ,  b u t ' I  h a d  t h e  g o o d  f o r t u n e  t o  b e  a b l e  t o  v i s i t  

c l a s s r o o m s  a l , l  o v e r  t h e  d j . s t r : i c t .  I a s k e d  t h e m  t o  h e l p  m e  

know m o r e  a b o u t  t h e i r  o p i n i o z s  by r e s p o n d i n g  t o  t h e  s t a t e m e n t s  

I w o u l d  r e a d  t o  t h e m .  I e m p h a s i z e d  t h a t  I was i - n t e r e s t e d  i n  

t h e i r  own s p e c i a l  i d e a s  a n d  t h o u g h t s ,  t h a t  i t  w a s  n o t  a t e s t ,  

t h e r e  w e r e  n o  m a r k s ,  n o  r i g h t  o r  w r o n g  a n s w e r s ,  t h e y  d i d  n o t  

p u t  t h e i r  names  o n  t h e  p a p e r .  T h e  terms w h i c h  a p p e a r e d  o n  t h e  

s c a l e ,  " a g r e e " ,  " d i s a g r e e 1 ' ,  a n d  "no  o p i n i o n " , ,  were d i s c u s s e d  

a n d  s y n o n y m s  f o r  t h e m  l i s t e d  o n  t h e  b o a r d  - " n o " ,  " n o t  
* 

'.i 

s u r e "  o r  " d o n ' t  knoww.>  A$ter g i v i n g  o;t t h e  s c a l e ,  e a c h  

s t a t e m e n t  was r e p e a t e d  a n d  t h e  s tuden t - l ed  t h e i r  c h o l c e  

o f  a n s w e r s .  T h e  e n k i r e  p r o c e s s  t o o k  a p p r o x i m a t e l y  t e n  

m i n u t e s .  

s t u d e n t s  w e r e  . .- n o t  i n d i v i d u a l ~  i d e n t i f i e d ,  b u t  t r e a t e d  

o n l y  a s  a g r o u p .  T h e r e  i s ,  t h e r e f o r e ,  n o  r e c o r d  o f  i n d i v i d u a l  

d i f f e r e n c e s  b e t w e e n  p r e -  a n d  p o s t - r e s p o n d e n t s ,  o n l y  o f  t h e  , 

d i f f e r e n c e s  b e t w e e n  t h e  t o t a l  number  o f  r e s p o n d e n t s  f r o m  e a c h  
e 

g r o u p ,  p r e  a n d  p o s t .  

W i t h i n  o n e  week o f  e a c h  c l a s s  c o m p l e t i n g  t h e i r  u n i t  o n  

N a t i v e  I n d i a n  p e o p l e s ,  t h e  e x p e r i m e n t a l  g r o u p  h a v i n g  i n c l u d e d  

1 

t h e  e n r i c h m e n t  c o m p o n e n t  a t  t h e  l o n g h o u s e ,  t h e  r e s e a r c h e r  

- 
, 



a d m i n i ~ t e r e d  a g a i n ,  i n  a s i m i l a r  m a n n e r ,  t h e  m o d i f i e d  Z i e g l e r  

s c a l e ,  " P r e f e r e n c e  f o r  S o c i a l  D i v e r ~ i t y " .  T h e r e  were s o m e  

m o a n s ,  g r o a n s  a n d  f a c e s  m a d e  when  t h e  s c a l e  a p p e a r e d  a g a i n .  
A 

Many o f  t h e m  r e m e m b e r e d  d o i n g  i t  a n d  s a i d  i t  was b o r i n g ,  b u t  

t h e y  a l l  s e t t l e d  t o  i t  o n c e  I h a d  e x p r e s s e d  s o m e  e m p a t h y  a n d  

t h e y  s e e m e d  t o  t r e a t  t h e  t a s k  a t  h a n d  i n  a t h o u g h t f u l  f a s h i o n .  

I n  a d d i t i o n  t o  t h e  s c a l e ,  a n d  i m m S e d i a t e l y  f o l l o w i n g  t h e i r  - 

/- 
b 

c o m p l e t i o n  o f  t h a t 4  e a c h  c h i l d  w a s  g i v e n  a s h e e t  o f  l i n e d  

p a p e r  w i t h  t h e  S e n t e n c e  ' a t  t h e  t o p :  "What  a r e  t h e  m o s t  

i m p o r t a n t  t h i n g s  y o u  h a v e  l e a r n e d  a b o u t  N a t i v e  I n d i a n  p e o p l e ? "  

I a s k e d  t h e m  t o  t h i n k  b a c k  o v e r  t h e  u n i t  o n  I n d i a n  p e o p l e  t h e y  

h a d  j u s t  f i n i s h e d .  I f  s t u d e n t s  h a d  t r o u b l e  g e t t i n g  s t a r t e d ,  I 

w o u l d  s u g g e s t  t h e y  m a k e  a l i s t  o f  a l l  i d e a s  o r  t h o u g h t s  

a b o u t  I n d i a n  p e o p l e  t h a t  w e r e  i m p o r t a n t  t o  t h e m ,  t h e n  b e g i n  t o  

w r i t e  m o r e  a b o u t  e a c h  o f  t h o s e  i t ems .  ( T h i s  t u r n e d  o u t  t o  b e  

a m i s t a k e  a s  many s t u d e n t s  n e v e r  g o t  b e y o n d  t h e  l i s t  s t a g e ,  ;. 

t h u s  l o s i n g ,  i n  most c a s e s ,  t h e  o p p o r t u n i t y  f o r  e v a l u a t i o n  o r  

r e f l e c t i o n . )  I c i r c u l a t e d  a m o n g  t h e  c h i l d r e n  a s  t h e y  w r o t e  t o  

e n c o u r a g e  s t a y i n g  o n  t a s k ,  a n d  t o  a n s w e r  g e n e r a l  q u e s t i o n s .  

A p p r o x i m a t e l y  t w e n t y  m i n u t e s  was g i v e n  f o r  t h i s  assignment. 

M o s t  w e r e  f i n i s h e d  b e f o r e  t h a t  t ime;  f e w e r '  r e q u e s t e d  e x t r a  

t ime ( f i v e  m i n u t e s  e x t r a  w a s  a l 1 o w e . d ) .  

W i t h i n  t w o  w e e k s  o f  a c l a s s  c o m p l e t i n g  t h e i r  N a t i v e  

I n d i a n  u n i t ,  I s e l e c t e d  t h r e e  s t u d e n t s  ( t w o  s t u d e n t s  f r o m  

s p l i t  f o u r / f i v e  c l a s s e s )  f r o m  t h e  c l a s s  f o r  i n - d e p t h  

F n t e r v i e w s  u s i n g  a r a n d o m  n u m b e r s  t a b l e  a n d  t h e  c l a s s  l i n t .  



When I was informed of the pupil's name, I approached and 

explained that 1 wished to talk with him/her about Native 

Indian people and the unit just completed. If there was 
- 

agreement, and there always was, we would go to a separate 

quiet room and I exFlained I wished to tape record the 
/ - 

interview because it was hard to remember everything we talked 
- 

aboud and I wanted to be able to really listen instead of 
r 

writing things down while we talked. I also offered to play 

back a part of what we recorded at the end of the session if 

the pupil wished. These interviews were an important source 

of data, allowing students to describe their personal 

perspective without a preconceived notion, on the part of the 
- 

interviewer, of what was important to the student. (Upon 

reviewing the t ped scripts, the interviewer acknowledges this r 
ideal was not always attained. Sometimes a question from the 

interviewer encouraged a particular answer from a student,or 

the student did not volunteer an opinion and thus, primarily 

addressed subject areas initiated by the interviewer which 

may or nay'not have been of prime importance to the student. 

The prime focus in the interviews was to question students' 

knowledge or belief of, their affect towards, and their 

perceived intentions for action towards Native Indian people 

and cultures, as the components,which would indicate strength 

of attitude as descri ed by Fishbein & Azjen (1975). f- 
Interviews began by asking the same question as had been posed 

for their written assignment: 



"What are the most important things you have 

learned about Native Indian people?" 

Follow-up questions probed: 

Knowledge and/or belief: 

"How did they do that? How did children learn? 

Who.were the teachers?" 

Attitude: (a measure of affect, negative or positive feeling) 

"How do you feel about that?" 

Action: (Measure of student intention towards action) 

"Would you like to have lived in an Indian 

community?" 

"What would you have liked to do if you lived 

there?" 
r. 

All of the above written and spoken comments were 

subjected to contentGanalysis. The evaluation focus of this 

data being the differences, if any, in student attitude 

towards Native Indian people and culture between thehstudents 

who experienced the cultural immersion program and those who 
- 

did not. What kinds of perceptions emerged from a knowledge- 

based classroom teaching situation (control groups) in 

contrast to a teaching .situation which included the 1 

experiential component, SKW'UNE-WAS, as well as the knowledgp- 

based classroom component (experimental groups)? 

0 



Cautions 

The methods of descriptive research, especially interview 

and observation studies, are particularly vulnerable to 

observer bias (Borg & Gall, 1983). It is reason to exercise 

even more caution when the researcher is also instrumental in 

the development and implementation of the program being 

evaluated. This can only be noted and assurances provided 

that the researcher attempted to remain objective and search 

for all evidence of program outcomes and not only those which 

could be interpreted as favourable to the program. 

A second source of possible bias which must be noted is 

the desire of students and/or teachers to please the 

researcher; Because I was the person responsible for 

organizing the SKW'UNE-WAS program and for leading the 

training of the teachers and volunteers before their 

participation i=n the program (along with six other program 

trainers) -1 would suspect a tendency amocg that population to 
1 

tell me what they expect I would like to hear. My best 

defense against this possible bias was to p;ess the speaker 

for the'specifics which would validate the claim that some 

aspect of the program was good. 

Further, entering some classrooms to conduct the attitude 

scale and to request written work, teachers inadvertently 

referred to me in such a way as to connect me to theSlonghouse 

experience. I had specifically requested teachers not make 

that connection in the testing' situation, but it must be 



recognized that in many instances I was the "longhouse lady". 
- 

This could lead to bias which would reflect the subject's 

desire to give the "right" or "wrong" answer to the 

researcher. 

Another serious possible source of distortion in'r-eporhed 
- - - - 

outcomes could be attributable to the variability among the 

volunteer "elders" who played key roles in guiding children 

through the experience on site (see Training Process, Chapter 

1). At the same time it must be recognized that having 

volunteers on site will continue tp be integral to the 

program. 

Qualitative Measures - of Attitude ' 

Qualitative measures enable examination of attitude 

change without the constraints of predetermined categories for 

analyzing responses. The assumptions necessary to accept the 

data from attitude scales, that the test constructor and 
- - 

respondent share similar value systems, are not prerequisites 

for naturalistic inquiry. The strength of the components of 

attitude will arise from the point of view expressed by the 

participants (Patton, 1980). Data can be gathered and 

patterns analyzed for indicgtion of attitude formation and 

expression with no pre-determined notion of how that 

k 
expression might be represented. The researcher can frame the 

evaluation question and the matrix most suitable to a reading 

of the data. Through a process of inductive reasoning, 



conclusions can be presented that are based on this 

relationship between the data and participant proces 

The challenge to the researcher is to ensure th 

data, and all of the data is included in the analysi 

Huberman, 1984). Evaluation is subject to the perce 

evaluator brings to the field, and the changes the f 

impose on the evaluator. Further, consideration mus 

es. 

real 

(Miles & 

tions the 

~ l d  can 

be given 

to the effect of the evaluator on the subjects. v 
The Data: Student Written and Oral, Responses - -- 

The f o l w n g  data have been collected and coded: 

tten responses by all students (experimental and 

control) to the open-ended question: "What are the most . 8 

important things yo'u have learned about Native Indian people?" 

2. Transcribed interviews with three students from each 

full class and two students from each split class F 

(experimental and control) seleqted by using a random numbers 

table and class lists. 

Development - -  of a Matrix to Cateaorize Student Responses 

The four categories of the matrix correspond to three of 

the four components of attitude described by Fishbein and 

Azjen (1975), which provided the definition of attitude used 

in this thesis. The three'components used and the matching 

category are as follows: 
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-- F i s h b e i n  & A z i e n ' s  C o m p o n e n t  - C o r r e s p o n d i n g  M a t r i x  
C a t e g o r y  

Amount  o f  i n f o r m a t i o n  o r  --- R e p o r t  ' 

s t r e n g t h  o f  b e l i e f  h e l d  

Amount  o f  a f f e c t  o r  --- A f f e c t  t o w a r d s  N a t i v e  
f e e l i n g  f o r  o r  a g a i n s t  I n d i a n  p e o p l e  a n d  c u l t u r e  

--- A f f e c t  t o w a r d s  t h e  
l e a r n i n g  e n v i r o n m e n t  

S t r e n g t h  o f  t h e  i n t e n t i o n  --- R e f l e c t  
t o  a c t  

T h e  f o u r t h  c o m p o n e n t  o f  a t t i t u d e ,  t h e  a c t i o n  t a k e n ,  c o u l d  n o t  

b e  u s e d  a s  o b s e r v a t i o n  o f  b e h a v i o u r  w a s  b e y o n d  t h e  s c o p e  o f  

t h i s  s t u d y .  6- 

F i s h b e i n  a n d  A z j e n  d o  n o t  i n d i c a t e  w h i c h  o f  t h e  

c o m p o n e n t s  h a v e  t h e - g r e a t e s t  i m p a c t  o n  a t t i t u d e  f o r m a t ~ i o n  b u t  

s p e a k  o n l y  o f  t h e  s u m  ( a t t i t u d e )  o f  t h e  p a r t s  ( c o m p o n e n t s ) .  

T R ~  e x p l a n a t i o n  b e l o w  w i l l  i n c l u d e  a r a t i o n a l e ,  b a s e d  o n  t h e  

l i t e r a t u r e  o n  a t t i t u d e  f o r m a t i o n ,  f o r  t h e  s c a l i n g  o f  t h e  

s t r e n g t h  o f  e a c h  c o m p o n e n t .  I t  w i l l  a l s o  d e s c r i b e  how 

d e c i s i o n s  a r e ' a r r i v e d  a t  i n  terms o f  c a t e g o r i z i n g  t h e  s t u d e n t  

r e s p o n s e s .  

C a t e g o r i z i n g  t h e  D a t a  O p p e n d i x  l3J, 

" R e f l e c t "  C a t e g o r y  

b 

S t u d e n t s  i n d i c a t e d  a n  u n d e r s t a n d i n g  o f  w h a t  i t  w a s  t o  b e  

I n d i a n  i n  a p r e - c o n t a c t  l o n g h o u s e  c o m m u n i t y .  



,3& 

-- 
" Examples: "They had a very hard lcfe by having to 

prepare meals and the responsibilities 

were a great deal. (I 

11 Indians respected nature as we treat 

friends." 

"Affect-Towards the Learning Environment1' Category 

Students here indicated positive or negative feelings 

towards the environment in which they learned about Native 

Indian people and culture. This category does not cpntain the 

element of personal reflection. 

Examples: "1 liked the work there because everyone 

works and helps and then it's fun." 
- 

"It was my favourite unit." 

A T h e  smoke was hard. It hurt my eyes. 11 

(negative response) 
@ 

"Affect Towards Native Indian People and Culture" Category 

I This category caused the researcher the most difficulty 

in determining suitable responses. Difficulty came primarily 

in distinguising between factual reporting and evaluative 

response. 

Example: "They carved cedar bowls," 

"They served the elders first." 

The former was coded as factual reporting; the latter, as 

evalnativ& response. There are two reasons for this decision: 



the latter is an indicator of a value within the cuXturets -- 
social organization. It was written within a larger context 

which substantiated the choice of category: the respondent 

indicated an understanding of what he/she had expressed beyond 

mere recitation and indicated an evaluation of this statement. 

Examples: "They used everything they caught." 

"The sea was their friend." 

"Carvings were beautiful." 

Student responses which used descriptors such as "weird" 

or "strange" were regarded as negative evaluations because of 

,tifee association of such words with unease and fear of the 

unknown. 

Examples: "Their food and clothing are so so strange." 

(negative evaluation) 

"Report Category" 

Responses in this category indicate the students have 

knowledge of or believe certain facts about Native Indian 

people and culture. Their reporting does not include poq~tive 

or negative evaluation but is simply factual statement. The 

, items in this category are reported simply in terms of the 
z . - , . <  

4? 

- number of times an item is mentioned. 
c 

Examples: "They use flowers to dye wool. 11 

"They tell legends and stories." 



Scaling =*'strength of each Category - 

P 

"Reflect" Category - - 

Student responses in the "Reflect" category ("Strength of 

the intention to act" component) are regarded in this thesis 

as the strongest indicators of the attitude held. Stu'dents 

have indicated an ability to reflect upon and interpret 

experience from other than an ethnocentric perspective. There 

is an awareness of the universality of human needs and the 

+ -- uniqueness of the individual (cultural)'response, New 

cogni'tive and perceptual abilities are being developed: there 

is less likelihood of prejudiced behaviour -(Triandis, 1981; 

Katz, 1976). 

I t  The reflective consciousness characterizes a human 

capable not only of knowing but also of knowing himself or 

herself in the process of knowing. Thus, consciousness 

emerges as "intention" and not just a receptacle to be 
- - 

filled." (Friere, 1985, p. 115). 

This element of intention is what Fishbein & Azjen refer 
I 

to when they state that the attitude held is the mediating 

variable which relates circumstance and response. It is a 

strong indicator of the act which the respondent intends. 

"Affect Towards Learning Environment Cateaoky" 

Student responses in the "Affect towards the learning * 

environment" category ("Amount of affect or feeling for or 



a g a i n s t "  c o m p o n e n t )  a r e  r e g a r d e d  i n  t h i s  thesis as  seced 

s t r o n g e s t  i n d i c a t o r s  o f  a t t i t u d e  s t r e n g t h .  R e s p o n s e s  e v a l u a t e  

t h e  c l a s s r o o m  a n d / o r  t h e  c u l t u @ a l  i m m e r s i o n  e x p e r i e n c e  a s  i t .  
b' - 

a f f e c t e d  t h e  r e s p o n d e n t .  A f a v o u r a b l e  c l i m a t e  i s  o n e  o f  t h e  - 
e s s e n t i a l  v a r i a b l e s  i n  a t t i t u d e  c h a n g e  ( S h e r i f ,  1 9 6 2 ) .  I n  t h e  

case  o f  t h e  c o ' n t r o l  a n d  e x p e r i m e n t a l  g r o u p ,  t h e  " c l i m a t e "  
\ 

w o u l d  i n c l u d e  t e a c h e r  m o d e l l i n g , ,  k n o w l e d g e  a n d  p r e s e n t a t i o n  o f  

m a t e r i a l ,  f i e l d  t r i p s ,  a n d  s p e a k e r s .  T h e  " c l i m a t e "  f o r  t h e  

e x p e r i e n t i a l  g r o u p  i n c l u d e d  a l s o  t h e  p h y s i c a l  s e t t i n g  o f  t h e  

l o n g h o u s e ,  l i v i n g  t h e  l i f e  o f  p r e - c o n t a c t  N a t i v e  I n d i a n  p e o p l e  

a n d  i n t e r - a c t i n g  w i t h  N a t i v e  I n d i a n  p e o p l e .  U n l i k e  t h e  

" A f f e c t  t o w a r d s  N a t i v e  I n d i a n  p e o p l e  a n d  c u l t u r e "  c a t e g o r y  

w h e r e  " c o n t a c t "  a s  a n  i n f l u e n c e r  o f  a t t i t u d e  c a n  o n l y  b e  

a s s u m e d ,  c o n t a c t  i y  t h i s  c a t e g o r y  i s  n o t  d i s p u t a b l e  a n d  a n  ~ 

+ 
e v a l u a t i o n  o f  w h a t  t h a t  c o n t a c t  i s  l i k e  i s  d e c l a r e d .  

I " A f f e c t  T o w a r d s  N a t i v e  I n d i a n  P e o p l e  a n d  C u l t u r e "  C a t e g o r y  

C 

I n  t h e  " A f f e c t  t o w a r d s  Y a t i v e  I n d i a n  p e o p l e  a n d  c u l t u r e "  

3 .  

c a t e g o r y  ( " A m o u n t  o f  a f f e c t  o r  f e e l i n g  # f o r  o r  a g a i n s t "  

c o m p o n e n t )  s t u d e n t  r e s p o n s e s  f o r  e x p e r i m e n t a l  a n d  c o n t r o l  
t 

g r o u p s  a r e  i n f l u e n c e d  b y  a d u l t  m o d e l s  s u c h  a s  p a r e n t s  a n d  

t e a c h e r s ,  as w e l l  a s  t h r o u g h  l i f e  e x p e r i e n c e ,  v a r i o u s  m e d i a ,  

a n d  t h e  v i e w s  o f  s o c i e t y  a t  l a r g e  ( H o r o w i t z ,  1936;  R a n k s ,  

1985) .  F o r  t h e  e x p e r i m e n t a l  g r o u p s  t h e s e  r e s p o n s e s  w i l l  also 

r e f l e c t  tFie e x p e r i e n c e  o f  h a v i n g  h a d  c o n t a c t  w i t h  N a t i v e  
e 

I n d i a n  p e o p l e  w h o  w e r e  i n  e q u a l  ( o r  s u p e r i o r )  a n d  i n t i m a t e  



p o s i t i o n s  a n d  who p u r s u e d  w i t h  t h e m  i n t e r d e p e n d e n t  g o a l s  w h i c h  > . * 
& 

c o u l d  h a v e  r e w a r d i n g g u t c o m e s .  T h e s e  a r e  a l l  v a r i a b l e s  , 

r e g a r d e d  a s  k e y  i n  i n f l u e n c i n g  a t t i t u d e  s t r e n g t h  ( A l l p o r t ,  
i 

1 9 5 4 ;  S h e r i f ,  1 9 6 2 ;  I j a z ,  1 9 8 4 ) .  B e c a u s e  t h e  s o u r c e  o f  t h e  

a f f e c t i v e  r e s p o n s e  ( w h e t h e r  i t  isa i m i t a t i v e  05 a t r u e  

i n d i c a t i o n  o f  s t u d e n t  f e e l i n g )  c a n  o n l y  b e  a s s u m e d  i n  t h i s  
a = _  

i 

c a t e g o r y  ( a s  o p p o s e d  t o ,  t h e  d i r e c t  r e l a t i o n s h i p  b e t w e e n  

s t u d e n t  r e s p o n s e  a n d  t h e  e n v i r o n ~ e n t  i n  t h e  " a f f e c t  t o w a r d s  

t h e  l e a r n i n g  e n v i r o n m e n t "  c a t e g o r y ) ,  t h i s  c a t e g o r y  -i:s r e g a r d e d '  

/ a s  t h e  t h i r d  m o s t  l i k e l y  i n d i c a t o r  o f  a t t i t u d e  s t r e h q t h .  
P 

'-.. 
' /' ./ ' \ 

" R e p o r t "  C a t e g o r y  

T h e  w e a k e s t  i n d i c a t o r s  o f  a t t i t u d e  a r e  t h e  s L u d e n t  

r e s p o n s e s  u n d e r  t h e  " R e p o r t "  c a t e g o r y  ( " A m o u n t  o f  i n f o r m a t i o n  
- 

o r  s t r e n g t h  o f  b e l i e f  h e l d "  c o m p o n e n t ) .  T h e s e  r e s p o n s e s  

i n d i c a t e  t h e  s t u d e n t s  h a v e  k n o w l e d g e  of  N a t i v e  I n d i a n  p e o p l e  

a n d  c u l t u r e  b u t  t h e i r  r e s p o n s e s  d o  n o t  i n c l u d e  p o s i t i v e  o r  
\ a 

d e g a t i v e  e v a l u a t i o n s .  T h e y  a r e  s i m p l e  s t a t e m e n t s  o f  w h a t  t h e  

, s t u d e n t s  b e l i e v e  a r e  f a c t ;  M e r e l y  k n o w i n g .  a b o u t  t h e  s u b j e c t ,  

a s  t h e s e  r e s p o n s e s  w o u l d  i n d i c a t e ,  h a s  n o t  b e e n  s h o w n  t o  b e  

e f f e c t i v e  i n  b r i n g i n g  a b o u t  a t t i t u K c h a n g e  ( A l l p o r t .  1 9 5 4 ;  

I j a z ,  1 9 8 1 ) .  



Additional Notes Reuardinu Categorizing Procedures 

Exclusions 

I 4  .The coding does not include general statements where 

value is attributed nor activity described. 

Example: "The most important thing is how they live. 

"I learned how Indians dress, eat, live. 11 

A particular point made is only noted once per child 

although he/she might repeat it. @\'- 

Researcher's Reflection on the Matrix 

Having determined qualitative categories of-student 

response as indicators of attitude strength, the question 

remains whether to further determine quality of response 4- 

* 
within categories. 

Example: "The wore heavier clothing in winter -just 

'L, like us. t f  
"They have great responsibility to get food 

day after day, not like us going to the store." 

s there a qualitative difference in these two reflective 7 
responses? While recognizing that a case could be made to 

f 

further differentiate these responses, it is the researcher's 

decision to merely note that differences exist in quality of 
* -  

response and it would be very diffichlt to find agreement in 
' 

ranking statements qualitatively. Responses will be dealt 
2 

with only within the larger categories as described above. 



Despite strenuous attempts to categorize the data 

carefully and repeatedly it is recognized "data.,inevitably 

represents perspective rather than truth" (Patton, p. 446). 

The researcher has taken care to guard against this bias. The 

data has been coded repeatedly, at least three times for all 

pieces, without reference to prior coding. As cbncerns or 

problems arose over the placing of data, the researcher wrote 
. - 

down the problem and the decision taken with the rationale for 

the decision. Thia guidance has been included under 
t 

"Categorizing Student Response" in this chapter to enable 

replication of the matrix. Outliers have been recognized and 

discussed as part of all the data collected. Great care was 

taken to move constantly between data and analyses so as to 

illustrate and support on an ongoing basis any interpretations 
1 9  

made. 
f 

Quality of the Data 

numbers of students (control-90; 

expertmental-88) responding to a variety of  instrubents to 

J ensure the credibility of emerging patterns and themes in the 

data. Having said that, the researcher acknowledges a number 

of written responses contained only listed items (five from 

control, five from experimental) thereby precluding analysis. 

Interviews were conducted in excellent conditions with full 



teacher and student cooperation. They afforded fresh insigh- 

as children provided opinion in an environment of 

unconditional acceptance. The interviewer's skills were not 

always up to the task of resisting "aidink" the reluctant ' 

student in his/her search for expression and may, in a few 

cases have led student thought rather than developed it. 

Teacher evaluations appear to have been. completed with 

care and to have thoroughly covered academic and affective 

outcomes. There are six of these from the S K W ' U N ~ - W A S  

teachers. t 

Triangulation i 

The use of qualitative and quantitative measures enables 

triangulation to take place, .the search between different 

measures for consistency of results. Difficulty can arise 

when attempting to compare data which have been gathered in 

such different ways and which express experience in such a 

different manner. There are, however, some similarities in the 

components of attitude addressed across measures which will be 

examined in Chapters 4 and 5. 



CHAPTER 4 - RESEARCH FINDINGS 

\ 
Quantitative Data 

To determine whether significant attitude change t'owards 

diversity in social situations had occurred as a result of 

treatment, mean scores 'were calculated for experimental and 

control groups pre and post. The maximum negative score is 

45. The mia-point of the range is 3 0 .  The maximum positive 
- -  - 

score is 15. Mean scores of'the students in both groups were well I 
above the mid-point in a poditive direction in the pre and post 

f 

tests (a lower score indica ing a more positive attitude).. r; 
Table 1 

4 

--------------- 
* The lower score indicates a more positive attitude. 



Student responses to Zieglerfs "Preference for Social 

Diversity" scale were analyzed statistic~lly by means of T-tests. 

Internal consistency of the attitude scale was analyzed by means 

of Cronbach's Alpha. 

A T-test pre- and a T-test post were used for 

experimental and control groups separately. The T-test pre 

in'dicated significant difference between the means of the 

control and experimental groups, P<.05, indicating more 

positive atkitudes on the part of the control group. The T- 
+ -- 

test post indicated no significant difference between the 

means of the two groups, P>.05. This would suggest' the 

experimental group became more positive while the control 

group stayed the same.* 

An informal examination of the frequency of change of 

response from pre to post to a question, and the direction of 
< 

that change (in a positive or negative direction) for students in 

both groups provides other information as follow-up to T-test 

results. Change in a positive (tolerant) direction is greater 

among the experimental group than among control group students. 

Positive change among experimental group students is more in 

evidence for items wbich Ziegler describes as "general attitude 
L 

statement about preference for diversity or lack of diversity" 

(Ziegler, 1980, p. 50) as opposed to items about personal 

* It was dot possible to determine the significance of the 
growth within each group because there were not matched pairs 

for pre and post tests. 



feelings of comfort or discomfort towards diversity. C h a ~ g e  of 

response, although varying'in amount between the two groups, does 

not vary in direction: it is the same for all items. 

r Table 2 

# of cases Mean " SD # of variables 
(N) Score 

Cronbach's Alpha for the fifteen scored items (items six 

and ten having been retained as unscored fillers) was .67 

indicating good reliability in terms of affective scales, of 

all items to measure the same attitude. All student 

responses, pre and post, to the 15 items were compared in the 

analysis. I 

Limits of the Ziegler Scale 1 

Both the Ziegler scale and the qualitative matrix eevised by 
4 

the researcher from the components of attitude describe$ by 

Fishbein & Azjen (1975) measure student responses which represent 

the middle ground between more or less tolerance for diversity. 

Possible interpretations of the Ziegler scale, however, are quite - 
limited compared to the richness of the matrix data. Ziegler's 

attitude scale statements measure personal feelings of comfort or 

disc~mfort on the part of the respondent towards differences in 



m- - 

others as well as preference in general for or against diversity. 

Student responses to these two types of statements could 

Lrepresent sentiments similar to student responses in the matrix 

category "Affect towards the learning environment," students 
m 

indicating through either measure that it is "OK" to be with, to 

learn from, or to be in the same environment as different others. 

From the scores of the attitude scale, however, it is not 

possible to extrapolate the more complex data which can be 

contained in the other three categories of the qualitative 

matrix. There is no way of knowing through responses to the 

attitude scale if the respondent has developed the ability to 

interpret experience from other than an ethnocentric point of 
L 

view (Reflect category). The indication of a preference for or 

against diversity does not provide a gauge of the understanding 

or respect of the respondent for the diverse others (Affect 

towards Native Indian people hnd culture category) nor is there 

an indication of the amount of fact~al-dnowled~e upon which the 

respondent's preference is based (Report category). A l l  these 
-J 

factors, observable in the matrix, are important in the 

prediction of attitude and behaviour. 

Correlations between measurement of attitude by attitude 

scales and actual behaviour are not high (Wicker, 1969). The- 

Ziegler scale may reinforce the findings of the matrix that 

cultural immersion and, by extension, differences among peoples, 

can lead to positive experiences, but there is a paucity of data 

to explain why. Fishbein (1975) argues that specific behaviours 



can be predicted from measures of atpltude towards that 

behaviour, but the inability of the scale to encompass the 

complex dimensions of attitude development would, the researcher 
-- 

believes, preclude any prediction of long term effects on 

behaviour. 

gualitative Data 

What are the differences, if any, between the perceptions 

of the experimental and control group students as to what is - 

important in their learning? How does the inclusion of the 

experience of immersion in a culture alter perceptionp, 

knowledge, and what is viewed as important about that culture, 

How are Native Indian people viewed? How do they "fit" into 

the larger context of human history? Is there-empathy for the. 

experience of being Indian? -What are the indicators of 

attitude verbalized by :he studehts? 'How do they differ 

between experimental and control students? 



Percentage of Written and - Oral Responses Each - Category 
for Experimental and Control Groups - 

Control 
N = 88 6% 3% 
( 3 7 2  
responses) 

Experimental 
N = 90 11% 24% 
( 3 5 9  
responses) 

Oral Responses 

Control 
N = 8  1 5 2  6% 
( 1 5 5  
r'esponses) 

Experimental 
N = 9  11% 33% 
( 1 4 1  
responses)- 

"Reflect" Category 

-Experimental student responses in the "Ref&ctl' category 

described vividly their understanding of what it would be like 
- ~ 

to be a participant in pre-contact longhouse life. 
' Q j ,  

Example: "Life was tough. You couldn't just go to the 

tt  supermarket. 



C 

"Everything you used and wore had to he made 

by hand." 

"They had a very hard llfe by having to 

prepare meals and the responsibilities were 
# 

a great deal." 

They knew the wisdom and knowledge of the people were what had 

enabled them.to survive. 

Example: "That is really good that they only take what 
,\ 

they need because that way nature-will last . 6- ' 

longer. 11 

Reflective statements by control groups were fewer than 

h ~ i f  those by experimental students and were much briefer. 

Example: "They had a harder life than us." 
B 

The reflective comments for both groups were almost 
C 

entirely in terms of differences from the student writers. 

This overwhelming internalization of difference could lead to 

a distancing from the culture. This in turn could leave it 

still in the past and not affect attitudes towards cultural 

difference in the present. 

"Affect towards - the learning environment" Category 

The most dramatic contrast between experimental and 
I 

control was in the "Affect towards the learning~environment" 

category. A discussion of the learning environment, for the 

experimental groups, was integral to a discussion of Native 

Indian culture. It was at the lcn'ghouse that they learned the 



o skills, attitudes and values which inferaed their r e s p n s e s .  

It was a good time there, a learning time, when new skills and 

new ways of doing things were introduced and successfully 

attempted. There was the pleasant discovery of being able to 

take responsibilities, to'work cooperatively with new people. 

It was a social time, sharing chores and new experiences. 

Children~wanted it to continue even though it was hard and 

smokey and some of the food was "yucky". 

Example: "The longhouse was fun. I would like to go 

again and see Ann Billy and split wood and 

wash dishes and cook with hot rocks." 

"We learned to weave, gather food, make 

things-from cedar, how tools are made and 

to take care of them." 

"I .liked the work there because everyone works 

and helps and then its fun." 
1 

"The smoke was hard." 

The -control group did not consider the learning environment 

beyond commenting that the unit on Native Indian culture was 

interesting. 

Example: "I learned about survival." 

I t  I like learning about the Haida people. 1 I 

"Affect towards Indian people - and cultuee" category 

Experimental group comments indicating "Affect towards 

Indian people and culture," as would be expected, focus en the 



v a l u e s  a n d  a t t i t u d e s  w h i c h  i n f o r m e d  t h e  SKW'UNE-WAS 

c u r r i c u l u m :  r e s p e c t  f o r  t h e  e n v i t d n m e n t  a n d  f o r  l i v i n g  t h i n g s  

a n d  f o r  t h e  s p i r i t  w o r l d  e m b o d i e d  t h e r e i n ;  s h a r i n g  o f  h a r d  

w o r k  a n d  o f  g o o d s ,  c o o p e r a t i n g  t o  s u r v i v e  w e l l  i n  a d e m a n d i n g  

e n v i r o n m e n t ;  i m p o r t a n c e  a t t r i b u t e d  t o  e l d e r s  t o  b e  l o o k e d  
C 

a f t e r  a n d  l i s t e n e d  t o .  ( I m p o r t a n c e  o f  t h e  s e a s o n s  d o e s  n o t  

a p p e a r  t o  b e  a  p i e c e  o f  i n f o r m a t i o n  i n t e r n a l i z e d  b y  

p a r t i c i p a n t s  a l t h o u g h  i t  was i n c l u d e d  a s  a n  i m p o r t a n t  c o n c e p t  
4 

i n  t h e  c u r r i c u l u m . )  

V a l u j n g  c o m m e n t s  b y  t h e  c o n t r o l  g r o u p  o f t e n  c o n t a i n e d  t h e  

s a m e  t h e m e s  o f  r e s p e c t  f o r  n a t u r e  a n d  h a r d  w o r k  

i n v o l v e d  i n  s u r v i v a l .  T h e  

s i g n i f i c a n t l y  f e w e r  i n  n u m b e r  a n d  g e n e r a l l y  were l e s s  r i c h l y  
15 

e l a b o r a t e d :  

C o n t r o l :  " T h e y  ' m u s t  w o r k  h a r d  t o  b e  r e s p e c t e d . "  

~ k ~ e r i m e n t a l :  " I t  i s  i m p o r t a n t  t h a t  e v e r y b o d y  h e l p  w i t h  a l l  

l o n g h o u s e  c h o r e s ,  t h e n  y o u  w o u l d ' h a v e  a g o o d  

, f u t u r e .  T h e  w o r s t  t h i n g  w o u l d  t o  b e T a z y . " - -  

C o n t r o l :  11 T h e y  r e s p e c t  n a t u r e . "  

* 
E x p e r i m e n t a l :  " T h e y  r e s p e c t  n a t u r e  b e c a u s e  t h e y  g e t  t h e i r  

f o o d - a n d  c e d a r  f r o m  n a t u r e . "  

C o n t r o l  : 11 T h e y  w o r s h i p  s p i r i t s .  I I 

E x p e r i m e n t a l :  ("I l i k e  v h b  t h e y  w o r s h i p ,  l i k e  W o u n t i e >  who 
1' * 

t a k e s  ca re  of t h e  r i v e r .  7 I 

" T h e y  a s k  p e r m i s s i o n  b e f o r e  t a k i n g  t h e  c e d a r  

o r  k i l l i n g  a n i m a l s . "  



Remarks about Native people ,were mere persew1 a- &e 

experimental gr,oup children, "they are very kind and 

trusting," "so helpful," "generous," "nice and fun to work 

with." Whereas control group statements noted their vkrtues 

in a less effusive mann.e"r. They were "good fishers," "hard 

workers," "loved nature." 

"Report" Cateaory 

1,n terms of knowledge about the culture, "Report" 

category, the "how" things were done, "they cooked in bentwood 

boxes," "they stripped cedar for many things," and the '"what" 

was done, "they gathered berries," "made planks," that kind of 

information was, in most cases, fairly similar across 

experimental and control grgups. Volume of information, 
0 

however, was significantly greater in the control group, twice 

that of the experimental group. 



Synopsis of Teacher 4 School Influences -- on Data 
- - 

-- . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  ' 

School Group in order Teacher Classroom School 
Identi- of richest to -experience tone environment 
fica- leanest data -attitude 
tion -- 

Number (Exp. or ~ n t r l .  ) 

Exp. -attended -strong 
-very rich in initial sense of 
all components conference purpose 

to develo~ and order 

-up'per middle 
class 

-few vigible 
minorities 

-strong staff 
focus on 
professional 
deve.lopment 

SKW' UNE-WAS 
-very experi- 
enced and 
solid 

-lower middle 
class 

-multi-ethnic 
-border 
Indian 
reserve 

-good admin- 
istrative 
support 

-reluctant -comfort- - 
participant able/ 
felt sick accepting 
on site -clear ex- 

-good teacher pectations 
/student 
relationship 

Exp. 
-very rich in 
all components 

-middle class 
-multi-ethnic 
-strong staff 
focus on 
professional 
.development 

Cntrl. 
-rich in all 

-interest & 
commitment 

-energetic 

-resources 
plentiful 

-discussion 
emphasized 

-clear ex- 
pectations 

-clear ex- 
pectaticins 

but ':Environ- 
' ment" 

-middle class 
-individual - 
focus for 
professional 
development 

'-Exp. 
-average 
in all 

-least "Report" 
of any group 

-interested 
-well-orga- -. 

nized , 
-initial 
interest 
waned due .to 
conflicts 

-lower middle -- 

class 
-multi-ethnic 

7 Exq. -reluctant -resources 
-ayerage amount participant plentiful 
of data -sick on site 

h - -least "Reflect" 
, . of experimental 

i 

i 
I - 



School Group in brder Teacher Classroom School 
Identi- of richest to -experience tqne environment 
fica- . leanest data -attitude 
tion 
Number (Exp. or Cntrl.) 

Cntrl. -very ex- 
-strongest perienced 
"Report" of any and' solid 

i 
Cntrl. -least ex- 
-lean over all perienced 

-new to BC 
-Frebch 
immersion ' 

Cntrl. 
-very lean 
.over all 

-other 
event-s took 
priority 
over social 
studies 

-strong -upper middle 
valuing of -few visible 
thorough - minokities 
ness and -individual 
social focus for * 
order professional. 

development 

-comfort- -upper middle 
able/ class 
accepting -few visible 

-poor post- minorities 
testing -high parent 
situation involvement 

-strong staff 
focus on 
prof essionol 
development 

il 

-value for -middle class 
indivi- -some visible 
dual minorities -- - 

-indivi@al 
approach to 
professional 
development 

A Closer Look - P 

Achieving a balance of knowing in a personal a s  well as 

lu factual sense was an expected outcome for t e immersion 

experience of the experimental group. Two L s e s  of the 

experimental group were particularly rich and balanced in data 

across categorim, # 5  and #6. # 5  was the only group with 

teachers (two, one from each of two split classes) who had been" 
J 

,involved in the development of, SKW'UNE-WAS.   he^ had attended 



the conference with the Squamish people and provided input 

into the major understandings to be used Gthough they had not 

k 
been involved'in the writing of the curriculum. Stydents 1 

would have received very knowledgeable teaching about SKW'UNE- 

WAS values and attitudes. #6  ?resents a very different 

setting. It is a community school which borders on a Squamish 

Indian band reserve. It has a significant number of Native 

students (20%) and a number of Native people involved in the - - 
school as Squamish language teachers, aides, and community 

school coordinator. The teacher involved was somewhat 

reluctant to participate in this type of experience although 

realizing its value to the school. In both schools there was 

informed support from administration and, in # 6 ,  also strong 

support from the SKW'UNE-WAS writer teaching in the school. 

The next "richest" school ( # 3 )  in terms of data 

collection is from the control grou$. As with other control 

classes, the category "Affect towards the learning 

environment" is very scanty, but the students had a lot of 

well organized information and indicated respect for the 

Indian people and culture they had studied. The categories of 

"Affect towards Native people" and "Reportt1 were very strong. 

The two "leanest" schools in terms of data were both from 

the control group, 



Interviews 

.- 
Interviews were recorded for eight control students and 

nine experimental students. An examination of patterns across 

groups indicates no change in the balance of categories for 

the experimental groups, in fact, the weight of items i n  each 

category is almos't a mirror image of the written responses 

alth,ough smaller in volume. The control groups, however, show 

a shift from strong emphasis on "Report," to a balance of 

comment across three categories, "Reflect," "Affect towards 

11 Indian people,'' and "Report. Responses in the "Affect 

towards the learning environmentf' category continue to be 
. a  

almost nil. i s .  

There is a type of response in the interviews which does 

not appear in the written work, a speculative quality, a ,  
d 

working through of thoughts, which is more common to speech 

than to the written word, 

Control: 

Experimental: "I think I could figure out carving for myself 

by observing the fish and the birds." 

"I wonder where Ann got the music she played 

on her drum. I think she went for special 

walks and Jistened carefully and got her music 

from nature." P- 
"Maybe they learned by discovering a tool - 

like a clam shell' or a rock and he chipped a 

tree and it worked so he tied a stick to get 

more power and cut deeper. I f  



Negative Comment 

There is brY little negative comment from either group. 
'.f 

About a third more in nurnbdWof responses from t-rol .c:,, . .. 

group. Most comment is about the difference in the way Native 

people eat or dres4 or worship. Control comments also include 

emotional statements of repudiation of some activity. 

Example: "It is pretty &os's the way they .chewed salmon 

Experimental comment, other than statement of difference, 

centred on the personal experience of longhouse life. 

i3 
Example: "You had to stay low all the time or get smoke 

in your eyes and it hurt. t I 

Teacher Evaluation 

Comments were gathered from the six teachers involved in 

the SKW'UNE-WAS program with the experimental classes. Asked 

how, if at all, participation in the SKW'UNE-WAS program had 

effected their teaching of their unit on Native Indian people, 

teachers, overwhelmingly stated it had had"very positive 

effects. 

Example: "There is no way I can present cultural 

material with the same effect without being 

in the longhouse. It was a fzintastic living 

and learning experience." 



"An a p p r e c i a t i o n  o f  t h e  n a t u r a l  r h y t h m  of t h e  

e n v i r o n m e n t  d e v e l o p e d . "  

" T h e  c u r i o s i t y  o f  why t h e  I n d i a n s  l i v e d  a s  

t h e y  d i d  d e v e l o p e d . "  

N e g a t i v e  c o m m e n t  m a i n l y  c o n c e r n e d  i t s e l f  w i t h  t h e  s c a r c i t y  o f  

N a t i v e  p e o p l e  i n v o l v e d  w i t h  S K W ' U N E - W A S .  T h e y  a g r e e d  

u n a n i m - o u s l y  m o r e  N a t i v e  p e o p l e  a r e  n e e d e d  t o  c o n v e y  t h e  

t r a d i t i o n a l  a n d  c o n t e m p o r a r y  a t t i t u d e s  a n d  v a l u e s  o f  t h e i r  

c u l t u r e ;  a c o n c e r n  w h i c h  t h e  r e s e a r c h e r  s h a r e s .  



CHAPTER 5 - D,ISCUSSION OF FINDINGS 

The present study set out to investigate the effect of a 

cultural immersion program on attitude. An attitude scale, 
B 

Ziegler's "Preference for Social Diversity," was administered 

before and after the Native Indian unit for each class to 

determine if attitude change towards diversity amon w 
general had occurred. The written and verbal responses of 

g,rs'de four students, 88 in the control group, 90 in the 

experimental group, were coded and the outcomes .reported in 

Chapter 4. It was hypothesized that the responses of the 

experimental group, who had experienced cultural immersion, 

would show more positive attitudes cowards Native Indian 

people and culture than the control. Teachers of the 

experimental group were asked to evaluate the effect of the 

immersion program on their teaching of the unit on Native 

Indian people. 

The conditfons cited in Chapter 2 as reinforcing 

favourable attitudes towards peoples of differing cultures 

were present in SKW'UNE-,WAS: contact was on the whole 

1 extremely positive for adults and children between Native and 

non-Native peoples. The social climate encouraged cooperation 

and sharing to attain group goals, and the modelling of a l w s t  

all authority figures, iqative Indian leaders, school 'ieachers _ 

and volunteer "elders" supported and encouraged the major 



objective of SKW'UNE-WAS, to enhance respect far and 

understanding of Native Indian people. 

7 

Discussion of Quantitative Data 
- 

W h y t h e n  is there not significant change in a positive 

direction for the expe,rime-ntal group indicated by Zie~ler's 

"Preference for Social Diversity" scale? This scale is 
3 

designed to assess change in attitude which lies in the middle 
t 

ground between tolerant and intolerant. It is supposed that 

the students are neither racist nor are they fully 

appreciatcve of the potential richness of a diverse cultural . 
.z b 4  environment. Both groups, in the pre-tests already had 

3 illustrated a positive regard for diversity. Comparing post- 

tests results, a slightly greater degree of a l o n ~  the 
k 

continuum from lesser to greater appreciation for diversity is 

noted on the part of the experimental group. 

The possibilities for triangulation between a scale 

addressing a generalized attitude towards diversity and verbal 

reports indicating attitude towards specific others are 

limited. There is no indication from the Ziegler scale t h a t  

the positive attitude development of the experimental group ' + 

'suggested by the written and verbal reporting on a specific 
4 

. cultural group has been generalized to any significant degree 

to include groups or individuals from different cuftures. 

As discussed in Chapter 4 under "Limits of the Ziegler 

scale," the slight positive movement noted for the 
Y 



experimental g r o u p  m a y  b e  a - r e f l e c t i o n  o f  t h e  v e r y  p o s i t i v e  
- 

a t t i t u d e  t o w a r d s  t h e  l e a r n i n g  e n v i r o n m e n t  i n d i c a t e d  b y  t h e  

q u a l S t a t i v e  m a t r i x .  B e c a u s e  t h e  s c a l e  m e a s u r e s  o n l y  o n e  o f  - 
t h e  c o m p o n e n t s  o f  a t t i t u d e  e n c o m p a s s e d  b y  ' t h e  m a t r i x ,  i t  i s  

8 n o t  l i k e l y  t o  i n d i c a t e  a s  s i g n i f i c a n t  a s h i f t  i n  a t t i t u d e  a s  

t h e  m a t r i x , s u g g e s t s .  

D i s c u s s i o n  of Q u a l i t a t i v e  D a t a  

An a t t i t u d e  i s  a m e d i a t i n g  v a r i a b - l e  s t ' r i v i n g  t o  

a b o u t  c o g n i t i v e  c o n g r u e n c e  o r  b a l a n c e  b e t w e e n  p e r s o n s  a n d  

e v e n t s  ( H e i d e r ,  1958; F i s h b e i n  & A z j e n ,  1 9 7 5 ) .  A v i s u a l  
\ 

i m p r e s s i o n  e x a m i n i n g  t h e  m a t r i r  o f  s t u d e n t  r e s p o n s e s  f r o m  a l l  

e i g h t  g r a d e  f o u r  c l a s s e s  w o u l d  s u g g e s t  t h e  e x p e r i m e n t a l  g r o u p s  

h a v e  a c h i e v e d  much  g r e a t e r  c o n g r u e n c e  b e t w e e n  e x p e r i e n c e  a n d  

t h e  i n t e r n a l i z i n g  o f  t h a t  e x p e r i e n c e :  t h e r e  i s  a b a l a n c e  o f  

c o m m e n t  f r o m  a l l  c a t e g o r i e s .  H a v i n g  l i v e d  t h e  u n i t ,  i t  i s  

p a r t  o f  t h e i r  k n o w l e d g e  o f  I n d i a n  p e o p l e ,  s o  t h e y  s p e a k  i n  

terms o f  t h e i r  p a r t i c i p a t i o n  i n  a n  I n d i a n  l i f e s t y l e .  H a v i n g  

p a r t i c i p a t e d ,  a g o o d  n u m b e r  o f  t h e m  r e f l e c t  o n  t h e  way  o f  

l o n g h o u s e  l i f e  a n d  c o m p a r e  i t  w i t h  t h e i r  own.  - T h i s  b a l a n c e  

b e t w e e w c a t e g o r i e s  i s  n o t  p r e s e n t  f o r  t h e  c o n t r o l  g r o u p s .  

" T h e  i n t e n s i t y  a n d  i n v o l v e m e n t  a n  a t t i t u d e  r e p r e s e n t s  

d e p e n d s  o n  t h e  s t r e n g t h  o f  i t s  c o m p o n e n t s . "  ( F i s h b e i n  a n d  

1 
A z j e n ,  1972). T h e  o u t c o m e s  o f  t h i s  s t u d y  w o u l d  c l e a r l y  

i n d i c a t e  a m o r e  p o s i t i v e  . a t t i t u d e ,  i n  b o t h  q u a n t i t y  a n d  

q u a . l i t y  o f  i t s  c o m p o n e n t s ,  t o w a r d s  N a t i v e  I n d i a n  p e o p l e  o n  t h e  
* -~ 



p a r t  o f  t h e ,  e x p e r i m e n t a l  g r o u p .  T h e y  h a v e  c t e m o n s t r a t e d  t o  a 

s i g n i f i c a n t l y  g r e a t e r  d e g r e e ,  t h e  a b i l i t y  t o  r e f l e c t  oa t h e  

i n t e r - c o n n e c t e d n e s s  o f  l i f e  a n d  t o  v i e w  e x p e r i e n c e  f r o m  

c 
m u l t i p l e  p o i n t s  o f  v i e w .  T h e i r  r e s p o n s e s  i n d i c a t e  r e s p e c t  f o r  

a v a l i d  a n d  v i a b l e  c u l t u r e .  T h e r e  i s  m o r e  l i k e l i h o o d  t h a n  

w i t h  t h e  c o n t r o l  g r o u p  t h a t  a c t i o n s , t a k e n  t o w a r d s  N a t i v e  
. 

I n d i a n  p e o p l e  w i l l  b e  p b s i t i v o .  

T h e r e  i s ,  h o w e v e r ,  a q u a l i f i e r  t o  t h e  a b o v e  s t a t e m e n t  

w h i c h  a d d r e s s e s  t h e  c o n t e n t  o f  S K W T U N E 1 W ~ S .  I t  i s  a p r o g r a m .  

r o o t e d  i n  t h e  p a s t .  How d o e s  t h i s  f a c t  i n f l u e n c e  t h e  

i n t e r p r e t a t i o n  t h a t  e x p e r i m e n t a l  g r o u p  s t u d e n t s  w i l l  a c t  i n  a 

m o r e  p o s i t i v e  m a n n e r  t o w a r d  N a t i v e  I n d i a n  p e o p l e  a n d  c u l t u r e  

t o d a y ?  R e f l e c t i v e  r e s p o n s e s ,  w h i c h  were s t a t e d  i n  C h a p t e r  3 

t o  b e  t h e  s t r o n g e s t  i n d i c a t o r s  o f  a t t i t u d e ,  a r e  t o  a l a r g e  

e x t e n t ,  r o o t e d  i n  p a s t  a c t i v i t y  a n d  b e h a v i o u r ,  summed  u p  i n  

t h e  e x p e r i m e n t a l  g r o u p  s t u d e n t  r e s p o n s e :  
1 

" I ' v e  l e a r n e d  t o  r e s p e c t  t h e  way N a t i v e  I n d i a n  p e o p l e  

l i v e d  i n  t h e  p a s t . "  

O t h e r  r e f l e c t i v e  r e s p o n s e s  f r o m  t h i s  g r o u p  a r e  l e s s  c l e a r l y  

t i e d  t o  t h e 1  p a s t :  

I1 I ' v e  l e a r n e d  f r o m  N a t i v e  I n d i a n  p e o p l e  a b o u t  s h a r i n g  

a n d  t r y i n g  y o u r  b e s t  a n d  l e a r n i n g  f r o m  o t h e r  p e o p l e . "  

I n  o t h e r  c a t e g o r i e s ,  " A f f e c t  t o w a r d s  t h e  l e a r n i n g  

e n v i r o n m e n t "  a n d  " A f f e c t  t d w a r d s  N a t i v e  I n d i a n  p e o p l e  a n d  

c u l t u r e , "  I n d i a n  p e o p l e  a r e  r e f e r r e d  t o  a s  " k i n d "  a n d  " f u n  t o  

11 w o r k  w i t h .  T h e s e  r e s p o n s e s  w o u l d  a p p e a r  t o  b e _ s o o t e d  i n  



their experience of being with Indian people on site at the 

longhouse. 

Although it cannot be stated conclusively that attitudes 

of experimental group students towards Native Indian people in 

contemporah society,will be more positive, it is the 

researcher's opinion that these students have demonstrated the 

ability to perceive an inter-connectedness among human beings 
I 

and are more likely to retain the ability to differentiate in 
1 

attributing meaning and value to behaviour and words. They& 

developed the cognit complexity Triandis (1972) 

as essential to non-prejudiced human being. 

Will this increased positive response among the 

experimental group be sustained in the larger society over 

time? If meaningful contact between cultures is a necessary 

condition for increased favourable attitudes, hod much 

contact? How continuous should that contact be? Amir (1969) 

asks important questions about the power of* social norms in 

our society which brings into question the abiI,ity of a two- 

day cultural immersion experience to develop positive 
1 

attitudes towards Native Indian peoples whic-h will be 
---, --y 

sustained in a society where the acquaintance p~t~ential of the 

Native and non-Native groups is in most instances extremely 

low. 1 

The* positive individualized contact that took place 

should aid in reducing apprehension towards Native Indian 

peoples for the experimental group'students (Berry, 



K a l i n ,  1984). I n  c o n t r a s t i n g  t h e  negative r e s p e n s e s  ef 9 

c o n t r o l  a n d  e x p e r i m e n t a l  g r o u p  s t u d e n t s  t o w a r d s  N a t i v e  I n a i a n  

p e o p l e s  a n d  c u l t u r e ,  c o n t o r o l  g r o u p  s t u d e n t s  d i s p l a y e d  a n  

a p p r e h e n s i o n  t h a t  w a s  n o t  p r e s e n t  f o r  e x p e r i m e n t a l  g r o u p  

s t u d e n t s  w h o s e  n e g a t i v e  r e s p o n s e s  were c o n f i n e d  t o  c o n c e r n s  

a b o u t  t h e  h a r d , + w o r k  l o n g h o u s e  l i f e  e n t a i l e d  a n d  t h e  d i f f i c u l t y  

o f  l i v i n g  i n  s u c h  a s m o k e y  e n v i r o n m e n t .  C o n t r o l  g r o u p  

s t u d e n t s  were p r e o c c u p i e d  by t h e , ? s t r a n g e  a n d  d i f f e r e n t  way  o f  

l i f e  o f  p r e - c o n t a c t  I n d i a n , p e o p l e  a n d  d i s p l a y e d  l e s s  t o l e r a n ~ e  

o s e  d i f 5 e r e n c e s .  

R e s p o n s e s  $ n  t h e  " A f f e c t  t o w a r d s  N a t i v e  I n d i a n  p e o p l e  a n d  

c u l t u r e "  c a t e g o r y  w e r e  mor ' e  e q u a l l y  a c c e s s i ' b l e  t o  b o t h  c o n t r o l  

a n d  e x p e r i m e n t a l  g r o u p s  ( a s  o p p o s e d  t o  t h e  " A f f e c t  t o w a r d s  t h e  

l e a r n i n g  e n v i r o n m e n t " ) , .  D i f f e r e n c e s  b e t w e e n  t h e  g r o u p s  i n  

t h i s  c a t e g o r y  a r e  w o r t h  e x a m i n i n g  m o r e  c l o s e l y .  T h e r e  a r e  

m o r e  r e s p o n s e s  o f  h i g h e r  q u a l i t y  f r o m  t h e  e x p e r i m e n t a l  g r o u p .  

E x a m p l e :  " T h e y  h a v e  t o  c o o p e r a t e  a n d  s h a r e  e v e r y t h i n g ,  

t h e i r  s k i l l s  a n d  f o o d ,  i n  o r d e r  t o  s t a y .  

a l i v e . "  

T h e  c e r t a i n t y  o f  d e t a i l e d  d e s c r i p t i o n  w h i c h  i s " r e p e s e n t a t i v c  

I1 o f  t h e  e x p e r i m e n t a l  g r o u p  i n d i c a t e s  t h e  s t u d e n t  k n o w s "  t h i s  

c* e x p e r i e n c e .  B 

T h e r e  i s  a l s o  a c l e a r  p a t t e r n  o f  s t r , e n g t h ,  i n  t h i ~  

i n s t a n c e  a m o n g  t h e  c o n t r o l  g r o u p ,  i n  t h e  ' f U e p o r t u  c a t e g o r y .  

- Two c o n t r o l  g r o u p s  i n  p a r t i c u l a r  f a r  e x c e e d  a n y  o t h e r  g r o u p s ,  

e x p e r i m e n t a l  or c o n t r o l .  A s k e d  a b o u t  N a t i v e  I n d i a n  p e o p l e  



they coufcl provide many facts, The quantity seemed to vary 

according to the strength &-%he teaching situation and the 

ability of the child to articuia-te his or her learning -2 
These factors would also play a role in the increased 

number of reflective responses made by control group students 

in the interview situation. Given the hportunity they began 

to consider the experience of being Indian, Their responses 

differed from the experimental responses in that, without 

d 

direct knowledge, they could only wonder and speculate, 
- - 

Example: "You might fight a lot living so close but 

could share getting the food and building the 

house. 1 I 

Although strong patterns emerge in terms of the strength 

of different components of attitude between experimental and 

control groups, there are exceptions which call any 

conclusions into question. Intervening situational and 

personal c i r c ~ t a n c e s  which would suggest reasons for these 

exceptions in established student response patterns, point to 

the tenuous nature of attitude prediction. 

The analysis of the teaching styles and strategies and 

the classroom activity which may account for these anomalies 

was beyond the scope of this study. It is important, however, 

to note the strong support of the experimental group teachers 

for the cultural immersion experience as reported by teacher 

responses in Appendix C. These would suggest a'strong 

motivational factor which would encourage and reward the 



student attitudks and behaviours which are articulated in the 

SKW'UNE-WAS program. 
B; 

Conclusions I 

An analysis of the students' written and verbal responses 
7 

suggested an ability, particularly among the experimental 

' - <  

- group, to understand differing points of view, in tlris casc, 

to illustrate increased understanding and respect for Native 

Indian peoples and cultures. This developing -ability to 

accept diversity is not shown to have generalized to other 

situations, y e t ~ t u d e n t s  have demonstrated strongly the 

satisfaction of "knowing" in, the sense of experiencing, n s  

opposed to simply "knowing about." They have had a glimpse of 

the rich potential of diverse cultural heritage. 

With knowledge of the unit on Native Indian peoples and 

culture studied by all grade four students in experimental and ~t 

control groups, and with knowledge of the experience of 

cultural immersion for the experimental group, the researcher 

can conclude there was a g;eater variety d f  approaches to 

learning for the experimental group. This I- combination of 

affective and knowlesge based learning and the concommitant 1 
J 

responses of the experimental group students to this variety, 

would suggest that the intensity of the attitude is dependent 

on a combination of knowledge and experience: further, gibcn 

the parameters of this research, that the intensity of the 

attitude is powerfully affected by an experience of cultural 
I 

P 



i m m e r s i o n  a n d ,  i n  t h i s  c a s e ,  a f f e c t e d  i n  a  p o s i t i v e  d i r e c t i o n . '  
1 

SKW'UNE-WAS a n d  . r h e  R e d e a r c h  on ~ t i ' i t l d e  D e v e l o p m e n t  

As s t a t e d  a t  ' t h e  4 q t s e t  o f  t h i q c h a p t e r ,  t h e  c o n d i t i o n s  
i 

d e t e r m i n e d  b y  r e s e a r c h  t o  b e  f a v o u r a b l e  t o  p o s i t i v e  a t t i t u d e  
/ 

I 

' d e v e l o p m e n t  t o w a r d s  p e o p l e s  o f  d i f f e r i n g  c u a t u r e s  ' w e r e  p r e s e n t  
I 

t o  a l a r g e  d e g r e e  i n  t h i s  e n r i c h m e n t  c u t r i c u l u m i  T h e  

o u t s t a n d i n g  f e a t u r e  o f  t h e  p r o g r a m ,  u n d o u b t e d l y ,  w a s  t h e  

i m m e r s i o n  o f  s t u d e n t s  i n t o -  t h e  s i m u l a t e d  e n v i r o n m e n t  o f  t h e  
i 1 

p r e - c o n t a c t  S q u a m i s h  l o n g h o u s e  c o m m u n i t y .  ' T h i s  s e t t i n g  +-t 
9, 

\ 
8 

p r o v i d e d  t h e  i d e a l  c o n d i t 5 o n s  f o r  t h e  t r a i n i n g  f o r  c o g n i t i v e  

c o m p l e x i t y  p r o p o s e d  by T r i a n d l s  (1975) :  t h e  b e h a v i o u r  a n d  - i 
a t t i t u d e s  a s s o c i a t e d  w i t h  t h e  S q u a m i s h  v a l u e s  o f  s h a r i n g  a n d  

o f  r e s p e c t  f o r  a l l  l i v i n g  t h ? n g s ' w e r e  e s s e n t i a l  t o  s u c c e s s f u l  

s t u d e n t  f u n c t i o n i n g  i n  t h e  l d n g h o u s e  s e t t i n h a n d  bere  r e w a r d e d  C -  

. b v  tb.e a u t h o r d t y  f i g u r e s  p r e s e n t ,  N a t i v e  a n d  n o n - N a t i v e .  T h a t  

t h i s  e n v i r o n m e n t  was c c h a l l e n g i n g ,  e x c i t i n g  a n d  r e w a r d i n g  t o  - 
G 

t i e  s t u d e n t s  a n d ' a d u l t s  p r e s e n k  i s  r i c h l y  d o c  1 m e n t e d  - 

-r? 
, ( A p p e n d i c e s  B a n d  C ) .  

Two f u r t h e r  c o n d i t i o n s  r e c o g n i z e d  a s  c o n t r - i b u t i n g  t o  
t'r 

p o s i t i v e  a t t i t u d e  d e v e l o p m e n t  were i m p o r t a n t  t o  t h e  s u c & s s  o f  

. SKW'UNE-WAS. T h e r e  w a s - a n  o n g o i n g  d i a l e c t i c  b e t w e e n  t h o s e  i n  a 

t h e  I n d i a n  c o m m u n i t y  a n d '  t h o s e  i n  t h e  S c h o o l  D i s t r i c t  i n v o l v e d  ,, 
- 

i n  t h e  p r o g r a m .  S u c c e s s e s  h n d  c o n c e r n s  were s h a r e d  a n d  . . 
-\- - . 

a - - s o l u t i o n s  w o r k e d  o u t  t o g e t h e r .  I t  was r e c o g n i z e d  t h a t  t h e  
0 

p r o g r a m  w a s  o n l y  a s  s t r o n g  a s  t h e  p a r t n e r s h i p  b e t w e e n  t h e  



cultures. Secondly, SKW'UNE-WAS provid&d a rich opportunity 

for students to-enlarge their capacity to understand the world 

from the point of view of peoples of a different culture. 'The 

quotatioh of a child at the longhouse illustrates this 

condition most vividly: - 

I wish my mom could sed me now: ~ ' h  not' 
- 

Indian,,I1m living Indian." 
2. 

L Fishbein and Azjen's components of attitude encompass 

these conditions of the SKW'UNE-1JAS program described above, 

but the importance of the context in determining t h  

respondents'' a "Amount of affect or feeling for or pgajnst" 

(Fishbeir, 8 ~ z ~ e n ' s ~ e o m ~ o n e n t )  is not addressed directly. To 
3 A -  

leave out this variable in program evaluation waald have 

constituted neglect .(''Amount of affect towards the learning \ 

3 * 3 d  

environment" category). 
.7 

This consideration of the context in which an attitude is 
C 

i 
1 

4 

demonstrated is exactly the condition addressed by  the 'Zicp,ier 

scale, in spi,te of its shortcomings. - b 

r 

a < 

SKW'UNE-WAS - -  as a Curriculum Development Model 

There was a vision: a Coast Salish longhouse would be 

bbilt by the ~ h e a k a m u s  River on North Vancouver Outdoor School 

property so grade four children studying Native Indian peoples 

and cultures could experience the rich and complex pre-contact 

longhouse community life of the Squamish people. This 

b activity did not arise from a perceived need by District 



s t a f f .  T h e  n e e d  w a s  c r e a t e d  by  t h e  s u c c e s s f u l  d e v e l o p m e n t  a n d  

i m p l e m e n t a t i o n  o f  t h e  p r o g r a m ' t o  t h e  p o i n t  w h e r e  a t e a c h e r ,  

a f t e r  h e r  s e c o n d  t r i p  t o  t h e  l o n g h o u s e d w i t h  h e r  c l a s s ,  w r o t e  

i n  h e r  e v a l u a t i o n :  

"I c a n ' t  i m a g i n e  t e a c h i n g  t h e  u n i t  o n  N a t i v e  p e o p l e s  

w i t h o u t  i n c l u d i n g  t h e  t r i p  t o  t h e  l o n g h o u s e .  T h e  g r a d e  

f o u r  p r g g r a m  w o h l d  seem i m p o v e r i s h e d  w i t h o u t  i t .  I? 

As t h e  m a s s i v e  c e d a r  b e a m s  f o r  t h e  l o n g h o u s e  were l i f t e d  - 

. i n  p l a c e  b e s i d e  t h e  C h e a k a m u s  R i v e r ,  t h e  c o n c e r n  g r e w  t o  f i n d  

t h e  b e s t  w a y , t o  e n s i r e  t h e  p r o g r a m  t a k i n g  p l a c e  % t h e r e  w o u l d  b e  
8' 

t r u e  t o  t h e  c u l t u r e  o f ,  t h e  S q u a m i s h  p e o p l e .  How t o  k n o w ?  

T h e r e  w a s  s o  much  t o  k n o w : '  s o c i a l  r o l e s ,  u s e s  o f  c e d a r ,  " 
U 

f o o d s ,  r e c r e a t i o n ,  a n d  o n  a n d  o n .  I s o u g h t  t h e  a d v i c e  o f  

e l d e r s  o f  t h e  S q u a m i s h  b a n d .  When I b r o u g h t  my - l i s t s  o f  = , 

t h i n g s  t o  k n o w  t h e y  a s s u r e d  me I c o u l d  l e a r n  o f  t h e s e  t h s n g s ,  

. b u t  I c o u l d  n o t  h e s r  t h e m  t e l l i n g  me how. 

I a p p r o a c h e d  p r i n c i p a l s  w i t h  whom I h a d  w o r k e d  a n d  a s k e d  

t h e m  t o  r e c o m m e n d  g r a d e  f o u r  t e a c h e r s  who were g o o d  l i s t e n e r s ,  
I 

s e n s i t i v e  t o  c u l t u r a l  i n t e r a c t i o n  and i n t e r e s t e d  i n  d e v e l o p i n g  
3 

a l o n g h o u s e  p r o g r a m .  N i n e  t e a c h e r s  i n d i c a t e d  a w i l l i n g n e s s  t o  

'' b e  i n v o l v e d .  

We came t o g e t h e r ,  B a n d  m e m b e r s ,  D i s t r i c t  t e a c h e r s  a n d  

o t h e r  g u e s t s ,  a t  a t w o  d a y  c o n f e r e n c e  a t  t h e  O u t d o o r  S c h o o l .  

The aim w a s  t o  u n d e r s t a n d ,  f r o m  t h e  S q u a m i s h  p e o p l e ,  t h e  

v a l u e s  a n d  a t t i t a u d e s  w h i c h  t h e y  w i s h e d  t o  h a v e  r e p r e s e n t  t h e m  



in the immersion environment we would create together. 
1 

Directions to the teachers were to listen, to gather and shore 

impressions, to not worry about how it tra,~slated into 

1 
program. (I had abandoned my lists). 

To successfully implement change "involves the 

development of meaning in relation to a new iden, program or 

set of activities." and "... it is individuals who have to 

develop new meaning." (Fullan, 1982, pp. 78-79). A t  the two- 

day meeting, described briefly in Chapter -1 of this thesis, 

this meaning began to develop both for the teachers who would 
= 

write the cu~riculum and eventually assist in training other 

teachers and adult volunteers, and for the Natirve people who 

woufd eventually run SKW'UNE-WAS.   he major unaerstandings 

which are the heart of the program were understood by the 

writers and validated by the elders. The dialectic hetwcen 

cultures which began there continues to ensure' the program is 

responsive to current needs and cgncerns. 

I t  The factors of implementation and continuation reinforce 

or undercut each other as an interrelated system" (Fullan, p. 

79). Factors affecting SKWfUNE-WAS' development and 

continuation are: - 
L 

(guided by Fullan's (1982) Chapter 5). 

1 1, District level: 

North Vancouver School District has a history of 

encouraging and supporting educational innovation. Thus, 

- staff expectations that we could proceed and succeed were > s 

. c j  



h i g h .  

2 .  S c h o o l  l e v e l :  / r 
2 

P r i n c i p a l s  v a l u e d  t h e  p r o f e s s i o n a l  g r o w t h  a f f o r d e d  b y  

_ t h i s - a n d  s u p p o r t e d  t e a c h e r  i n v o l v e m e n t  w h i c h  i n c l u d e d  many 

d a y s  a b s e n c e  f r o m  t h e  c l a s s r o o m .  

3 .  P l a n n i n g :  - 

T h e  m a j o r i t y  ( f i v e )  o f  t h e  w r i t e r s  o f  . t h e  p r o g r a m  ( s e v e n )  

were g r a d e  f o u r  t e a c h e r s .  T h e  d e v e l o p m e n t  l e v e l  o f  s t u d e n t s  
i 

and t h e  n e e d s  o f  t h e  t e a c h e r s  w e r e  known a n d  a p p l i e d .  

T h e  p r o g r a m  was p i l o t e d  w i t h  t h e  w r i t e r s .  We h a d  

e x p e r i e n c e d  a n d  c o r r e c t e d  t h e  p r o g r a m  b e f o r e  w e  m a r k e t e d  i t .  

We b e g a n  s l o w l y ,  o f f e r i n g  t h e  p r o g r a m  f i r s t  t o ' s c h o o l s  
3 

w h i c h  h a d  s u p p o r t e d  i t s  t e v e l o p m e n t .  T h i s  e n s u r e d  
a 

a d m i n i s t r a t i v e  k n o w l e d g e  a n d  s u p p o r t  a s  w e l l  a s  t h e  p r e s e n c e  

o n  s t a f f  if s o m e o n e  who h a d  b e e n  i q r o l v e d  w i t h  t h e  w r i t i n g . *  

O r i e n t a t i o n ,  a s  d e s c r i b e $  i n  t h i s  t h e s i s ,  i n c l u d e d  a 
k 

b r i e f  a f t e r  s c h o o l  s e s s i o n  f o r  t e a c h e r s  a n d  v o l u n t e e r s ~ w h i c h  

e m p h a s i z e d  a n  u n d e r s t a n d i n 8  o f  t h e  p r o c e ' s s  w h i c h  b r o u g h t  

SKW'UNE-WAS a b o u t  a n d  a t h o r o u g h  i n t r o d u c t i o n  t o  t h e  

c u r r i c u l u m  ma te rxa l s .  S e c o n d l y ,  a m a n d a t o r y  f u l l  d a y  s e s s i o n  

o n  s i t e  a t  t h e  l o n g h o u s e  was h e l d  f o r  t e a c h e r s  a n d  v o l u n t e e r b  
d- 

t o  l e a r n  t h e  s k i l l s . a n d  c - o n c e p t u a l  u n d e r p i n n i n g s  t o  . 

s u c c e s s f u l l y  g u i d e  s t u d e n t s  t h r o u g h  SKWtUNE-WAS. T h e s e  

* S i n c e  t h e  p r o c e s s  h a d  t a k e n  a y e a r . a n d  a h a l f ,  s o m e  o f  t h e  

wr i t e r  - t e a c h e r s  were n o  l o n g e r  t e a c h i n g - g r a d e  f o u r .  
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. . -- 
sessions also provided excellent modelling of respect and 

cooperation between the Native and non-Netive peoples who were 
4+ 

U 

'involved in the training. 
' r" 

s 4. Community: 

Native community members involved continue to support and 

cont=ibute to the development of SKW'UNE-WAS, 

Vglunteer community members who participated with the 
" 2 

s ~ n g s  became very stro supporters; many of them going 

back o4her times. They were included in evaluation proccdures 

and &de aware of how their contribution was valued. 
"4; 
A. 

?he .curriculum booklet was evaluated by adult 
. , 

partfcipants as 8.' eing of high qualit?. The objectives'were 
% 

cle& and the activities to meet those objectives were 

explicit. 

6. External environment: 

longhouse in 1983-84, and to increase 

staff beyond,thq -- on-site - coordinator have 

i both been dependent on grants from Employment Canada. To 
Y 

continue to employ staff, we must have use of the program by 

groups outside the School District to produce revenue. 

. 7. Continuation: 

"The fate of the innovation is determined by the quality 

of the interaction" (House, 1981)". This emphasis on the 
- 

interaction between cultures is the rrrain, focus of a process of' 
P 2 -Z  

innovation which House calls "innovation from the cultural 
* 
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3 p e r s p e c t i v e . "  T h i s  p e r s p e c t S v e ,  i n  t h e  r e s e a r c h e r ' s  o p i n i o n ,  
i 

s p e a k s  t o  t h e  h e a r t  o f  S K W ' U ~ E - W A S .  A s  d e s c r i b e d  a b o v e ,  t h e  

- i n t e r a c t i o n  bne tween  c u l t u r e d  h a s  b e e n  o f  h i g h  q u a l i t y  f o r  

t e a c h e r s ,  c o m m u n i t y  v o l u n t e e r s ,  N a t i v e  s t a f f  a n d  m a n y  s c h o o l  

a d m i n i s t r a t o r s  w h o  h a v e  t a k e n  p a r t  i n  t h e  p r o g r a m . .  ) T h i s  
\"\ I 

i n t e r a c t i o n  h a s  b e e n  p a r t i c u l a r l y  m e a n i n g f u l  b e t w e e n  t h e  

N a t i v e  o n - s i t e  c o o r d i n a t o r  a n d  tpe D i s t r i c t  c o o r d i n a t o r  o f  t h e  
J * 

p r o g r a m .  
\ \ 

H o u s e  ( 1 9 8 1 )  a l s o  w r i t e s  o f  a p o l i t i c a l  p e r s p e c t i v e  
I 

t o w a r d s  i n n o v a t i o n  w h e r e  c u r r i c u l u m  d i r e c t i o n  i s  d e t e r m i n e d  b y  

t h e  p r o c e s s  o f  c o n f l i c t  a n d  c o m p r o m i s e  a m o n g  f a c t i o n s ,  T h i s  

p r e s s u r e  h a s  l a r g e l y  b e e n  a v o i d e d  a s  SKW'UNE-WAS d e v e l o p e d ,  

b u t  t h e  D i s t r i c t  a n d  B a n d  s u p p o r t  a t  t h e  p o l i t i c a l  l e v e l  d o e s  

n o t  i n c l u d e  i n t i m a t e  k n o w l e d g e  o f  t h e  q u a l i t y  i n t e r a c t i o n s  

w h i c h  d i s t i n g u i s h  SKW'UNE-WAS. T h i s  i s  a f a c t o r  w h i c h  F u ' l l a n  

(198qJ w a r n s  m u s t  b e  i n  p - l a c e  t o  e n s u r e  c a n t i n u a C i o n  a n d  w h i c h  
\ 

i s  n o t  i n  p l a c e  f o r  t h e  c u l t u r a l  i m m e r s i o n  p r o g r a y .  
r 

B e c a u s e  t h e  m e a n i n g  t o  b e  d e r i v e d  f r o m  t h i s  i n f n o v a t i v e  

c u r r i c u l u m  i s  p r e s e n t  i n  t h e  i n t e r a c t i o n s  a n d  e n v i r o n m e n t  
', 

e x p e r i e n z e d  b y  t h e  p a r t i c i p a n t s ,  t h e  m e t h o d o l o g y  t o  e v a l u a t e  

t h e  p r o g r a m ,  a s  H o u s e  c1981)  s t a t e s ,  m u s t  c o n c e n t r a t e  o n  how 

p e o p l e  i n t e r p r e t  t h i ~ ~ m i l i e u .  T h e  o u t c o m e s  for SKW'UNE-WAS, 
3 " 

a s  t h i s  t h e s i s  a t t e s e s ,  i n d i c a t e  t h a t  q u a l i t y  i n t e r a c t i o n s  
, ' 

b e t w e e n  c u l t u r e s  c o n t i n u e  a t  t h e  l o n g h o u s e . , '  



Recommendations for Future - -  Work in this Area 

B e c a u s e  a t t i t u d e s  d e v e l o p  o v e r  time a s  e x p e r i e n c e  a n d  

k n o w l e d g e  a c c u m u l a t e ,  i t  i s  d e s i r a b l e  i n  a n a l y s i s  o f  f a c t o r s  , 

a f f e c t i n g  a t t i t u d e  c h a n g e  t o  i n c l u d e  a s  many  r e l e v a n t  

v a r i a b l e s  a s  p ~ s s i b l e .  T h e  r e s e a r c h e r  r e c o c n i z e s  t h a t  d i r e c t  

e o b s e r v a t i o n s  o f  s t u d e n t p a n d  t e a c h e r s  o v e r  t i m e  i& c o s t l y .  

N e v e r t h e l e s s ,  i f  i n c r e a s e d  v a l u i n g  o f  c u l t u r e s  i s  a n  

e d u c a t i o n a l  o b j e c t i v e ,  i t  i s  i m p o r t a n t  t o  k n o w  w h l t  c o n t e n t ,  

a n d  i n  w h a t  m a n n e r ,  i s  b e i a n g  t a u g h t  a n d  w h a t  i n f l u e n c e  t h c s e  

f a c t o r s  m i g h t  h a v e  o n  t h e  p r o g r a m  b e i n g  e v a l u a t e d .  l ' h c r c f o r c ,  \ 

f u r t h e r  r e s e a r c h  o n  t h e  e f f e c t  o f  a  c u l t u r a l  i m m e r s i o n  p r o g r a m  
v 

s h o u i d  i n c l u d e :  

1. D i r e c t  o b s e r v a t i o n  o f  t h e  t e a c h i n g  s t r a t e g i e s  a n d  

l e a r n i n g  s t y l e s  u s e d  i n  t h e  c l a s s r o o m s  o f  t ' h e  c l n s s e s  

i n v o l v e d .  

2 .  O b s e r v a t i o n  o f  t h e  b e h a v i o u r  a n d  i n t e r a c t i o n s  o f  t h e  

* s t u d e n t s  ori s i t e  a t  t h e  l o n g h o u s e  ( o r  i n  o t h e r  i m m e r s i o n  

s i t u a t i o n s ) ,  w h i c h  w o u l d  a d d  t h e  f o u r t h  c o m ' p o n e n t ' o f  

a t t i t u d e ,  " a c t i o n s  t - a k e n , "  d e v i s e d  b y  F i s h b e i n  a n d  A z j e n .  

T h - e s e  o b s e r v a t i o n s  w o u l d  i n c l u d e  i n t e r a c t i o n s  w i t h  t h e  
. , 

e n v i r o n m e n t  a n d  w i t h  N a t i v e  p e o p l e  ( o r  , o t h e r  c u l t u r a l  

g r o u p s )  o n  s i t e  a s  w e l l  a s  w i t h  p e e r s .  -I 

3 .  P o s t  t e s t i n g  r a n d o m l y  s e l e c t e d  s t u d e n t s  f i rom'  t h e .  . 
e x p e r i m e n t a l  a n d  c o n t r o l  g r o u p s  s i x  m o n t h s  t o  a year  

l a t e r  w i t h  s i m i l a r  q u a l i t a t i v e  a n d  q u a n t i t a t i v e  
% 



instruments to analyze the durability of attitude change 

indicated one'month after the immersion experience. 
4 

. 4 .  Outcomes of this thesis 4ndicate increased ability on the 
-' 

part of the control group to reflect on what they knew 

given the conditions to do so (the interview situation in 

this case). ' It vould be worthwhile to compare a control 

group who has had opportunity f'or reflective experience 

with experimental groups wo have experienced immersion. 

5. To test the research oh attitude formation, and to 

examine the effect of the.age of. participants on the m 

outcomes of SKW'UNE-WAS, similar immersion conditions 

could be evaluated for attitude development with a 

Rarticipant' of *a different age. 

6. For $effective curriculum development in multicultural 

education in which thne aim is enhanced understanding, 

appreciation and communication between cultures, the 
* 

curriculum development process should follow an 

interaction model as outlined by Fullan and House. This . 
is an important political and social prooess which also 

ensures the creation of knowledge authenticated by 

members of the c.ultures involved. 



Q 3 APPENDIX A 

Preference for Social Diversity 

Suzanne Ziegler, 1980 

* 

3 

Directions: For each statement,' circle the answer thnt best 
describes your feelings and ideas. 

When there are a lot of people around.who speak a 
different language or dress differently from me I'm not 
very comfortable. 

agree no opinion disagree 

When I hear people speakin'g a language I 'don't understand 
' 

I am interested in finding out w h a t  they' arc? saying. %. 

agree no opinion disagree 

People with different languages or religions don't usually 
have a great deal in common. 8 

agree no opinion disagree 

It is lucky to have the chance to know people who eat 
different foods from you, or dress differently from you. 

agree no opinion disagree 

People whose way of. life (language, religion, food, 
clothing) is different from my family's make me feql out 
of place. 

h 

disagree agree no opinion 

Going to a different place every year is the hebt way to 
take vacations. 

..., 
agree no opinion disagree 

Differences among people in their language, religion, 
foods, do not stop people from being friends. 

. . 
. agree no obnidn disagree 



b I 

8, B e c a u s e  d i f f e r e n c e s  i n  w a y s  p e o p l e - d r e s s  a n d  s p e a k  a n d  e a t  
c a n  cause problems, p e b p l e  shoufci t r y  t u  be ensre alike. 

a g r e e  no. o p i n i o n  d i s a g r e e  

9. You & a n  l e a i n  a l o t  f r o m  p e o p l e  ; h o s e  b a c k g r o u n d s  a r e  
d i f f e r e n t  f r o m  y o u r s .  '7. 

/ a g r e e  n o  o . p i n i o n  L d i s a g r e e  

% It's u s u a I 1 y  b e s t  t o  s h o p  i n  the same s t a r e s -  s o  t h a t  y o u  
c a n  know w h a t  t o  e x p e c t .  

\ .  a g r e e  n o  o p i n i o n  d i s a g r e e  

11. I e n j o y  b e i n g  a r o u n d  p e o p l e  who a r e  d i f f e r e n t  f r o m  me. 

a g r - e e  n o  o p i n i o n  d i s a g r e e  ' 
a -' , 

1 2 .  I f e e l  a . l i t t l e  u n c o i f b r t a b l e  when  I h e a r  . p e o p l e  I d o n ' t  ' 
, know s p e a k i n g  u J a n g u a g e  I d o n ' t  u n d e r s t a n d .  

'e 
\ I  

a g r e e  n o  o p i n , i o n  , d i s a g r e e L  

13. T h e  b e s t  f r i e n d s h i p s  a r e ' o f t e n  t h o s e  b e t w e e n  p e o p l e  w i t h  . 
v-ery d i f f e r e n t  l a n g t i a g e s ,  r e l i g i o n s  a n d  w a y s  o f  e a t i n g  a n d '  
d r e s s i n g .  R 

a g r e e  n o  o p i n i o n  d i s a i r e e  
L 

1 4 .  A c o u n t r y  w h e r e  p e o p l e  h a v e  a w i d e  v a r i e t y  o f  b a c k g r o u n d s  
i s  l i k e l y  t o  b e ,  a n  i n t e r e s t i n g  p l a c e  t o  l i v e .  

g g r e e  n o  o p i n i o n  d i s a g r e e  

1 5 . . P e o p l e  w h o s e  way o f  l i f e  i s  d i f f e r e n t  f r o m  my f a m i l y ' s  a r e  
i n t e r e s t i n g  t o  me. 

a g r e e  - n o  o p i n i o n  d i s a g r e e  
9 - 5 -  

16.. I t ' s  h a r L  t o  k n 6 w  Low t o  g e t  a l o n g  w e l l  w i t h  p e o p l e  who 
e a t ,  d r e s s ,  s p e a k  a n d  w o r s h i p  d i f f e r e n t l y  t h a n  I d o .  

a g r e e  n o  o p i n i o n  d i $ a g r e e  
I + 

1 7 .  A c o u n t r y  w h e r e  e v e r y o n e  h a s  t h e  same r e l i g f o n ,  l a n g u a g e  
a n d  w a y s ' o f  e a t i n g  a n d  d r e s s i n g  i s ' a  l o t  b e t t e r  o f f  t h a n  a 
c o u n t < y - , ~  w i t h  many d i f f e r e n t  k i n d s  o f  p e o p l e .  . - 

n o  o p i n i o n  



MATRIX OF STUDENT RESPONSE 

WRITTEN-RESPONSES A N D  INTERVIEWS 

N o t e :  ( 1 )  N u m b e r s  i? b r a c k e t s  r e f e r  t o  n u m b e r  o f  s i m i l a r  
s t u d e n t  r e s p o n s e s  

, ( 2 )  Q u o t a t i o n  m a r k s  i n d i c a t e  e x a c t  s t u d e n t  c o m m e n t s  

C 

( 3 )  S p e l l i n g  " m i s t a k e s "  a r e  t h o s e  m a d e  b y  s t u d e n t s  
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h
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 p
d

 ro
p

 
-w

at
ch

 
th

e
 e

ld
e

rs
 f

ir
s

t 
fr

o
m

 c
e

d
a

r 
be

:f
or

e 
th

ey
 d

o 
i
t
 

-c
ed

ar
 
&s
t 

ir
ap

or
 

-t
h
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p
la

te
ri

a
ls

 
d

if
fe

re
n

t 
la

n
g

u
ag

e 

1, 

I 
I 

w
ho

 a
re

 
fr

o
m

 u
s.

 
I 

th
e

y
, c

o
o

k
 

ho
w

 
w

e 
co

o
k

 

p
eo

p
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w
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b
ec

au
se

 e
v

er
y

o
n

e 
w

o
rk

s 
an

d
 h

e
lp

s 
nd

 
th

e
n

 i
t'

s
 

fu
n

 
'8
, 

i 

-a
lw

ay
s 

h
av

e 
so

m
et

h
in
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d
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R
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R
ep
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rt
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h
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) 
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it

 w
ou

ld
 

h
av

e 
b

ee
n

 
a 

n
e

a
t 
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m

e
 i

n
 

c
o

ll
e

c
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n
g
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at

er
 

fr
o

m
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a

s
t 
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v
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n

d
 

c
a
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g

 f
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h
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"
it

 w
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ld
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 b
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g
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e
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n

g
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 d
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o
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th

e
 t

h
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g
s 

w
er

e 
c

le
a

n
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g
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c
u

tt
in

g
 

w
oo

d,
 

h
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in
g

 f
ir

e
s

 
an

d
 m

ak
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g 
a 
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n

c
e

 
(w

ei
r)

 
-
it
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v
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a
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o
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o
d
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Y
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m
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o
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n
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h
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h
u

n
ti

n
g

, 
w

ea
v

in
g

, 
-m

ad
e 

f
ir

e
 e

v
er

y
 d

ay
 

-f
is

h
e

s 
c

a
n

't
 

g
e

t 
p

a
st

 
c

a
rv

in
g

 
-m

ad
e 

e
v

e
ry

th
in

g
 b

y 
ha

nd
 

w
ei

rs
 b

ec
au

se
 t

h
e

y
'r

e
 

-s
p

ir
it

s
 
w

er
e 

v
er

y
 i

m
p

o
rt

an
t 

-c
u

t 
w

oo
d 

li
k

e
 f

e
n

c
e

s 
-h

ad
 

g
re

a
t 

fa
it

h
 i

n
 t

h
e

 
-m

ak
e 

b
re

ad
 

-l
e

a
rn

 
ho

w
 

to
 c

o
o

k
, 

to
 

d
an

ce
s 

-m
ak

e 
th

e
ir

 t
o

o
ls

 
li

v
e

 o
n 

y
o

u
r 

ow
n 

-t
h

ey
 

n
ee

d
ed

 
to

 c
o

o
p

e
ra

te
 a

nd
 -

dy
e 

w
oo

l 
an

d
 s

p
in

, 
c

a
rd

, 
(s

u
rv

iv
e

),
 

to
 s

h
a

re
 a

n
d

 
sh

a
re

 t
o

 s
ta

y
 a

li
v

e
 (

5
) 

w
ea

ve
 

c
o

o
p

e
ra

te
 (

3
).

 
to

 c
h

o
p

 
-t

h
ey

 
li

v
e

 F
7 

n
a

tu
re

 
-l

iv
e

 
in

 a
 

lo
n

g
h

o
u

se
 

w
oo

d 
an

d
 u

se
 a

 w
ed

ge
 

-t
h

ey
 

u
se

d
 

e
v

e
ry

th
in

g
 

-c
oo

k 
w

it
h

 r
o

ck
s 

I 

-w
e 

le
a

rn
e

d
 h

ow
 

to
 d

o
 

-t
h

ey
 

kn
ew

 t
h

e
 r

ig
h

t 
sh

ap
e 

-e
ld

e
rs

 
te

ll
 s

to
ri

e
s

 
a 

lo
t 

o
f 

th
in

g
s 

an
d

 p
la

c
e

 f
o

r 
th

e
 l

o
n

g
h

o
u

g
e 

-c
ho

p 
w

oo
d 

w
it

h
 r

o
ck

 a
n

d
 

I 
. 

, 
-I
 

g
o

t 
ti

re
d

 j
u

st
 

re
a

d
in

g
 -

ev
er

y
o

n
e 

c
o

o
p

e
ra

te
s 

w
ed

ge
 

I 
ab

o
u

t 
In

d
ia

n
s,

 
a

lt
h

o
 i

t
 

-l
is

te
n

 
to

 y
o

u
r 

e
ld

e
rs

 
-a

te
 

b
ea

r 
an

d
 g

ra
ss

 
3

.
 

1 
w

as
 

in
te

re
st

in
g

, 
s

o
 i

t
 

-d
o

n
't

 
w

as
te

 
fo

o
d

 
-m

ad
e 

ca
n

o
es

 
. 

w
as

 
fu

n
 a

n
d

 a
 g

oo
d 

' 
-t

h
ey

 
h

av
e 

to
 s

h
a

re
 e

ve
ry

-.
 

-c
ar

v
e 

bo
w

ls
 

I 
b

re
ak

 t
o

 g
o 

to
 t

h
e

 
th

in
g

 -
 s

k
il

ls
 a

nd
 

fo
o

d
 

(2
) 

-f
is

h
ed

 
w

it
h

 l
o

n
g

 p
o

le
s 

1 
lo

n
g

h
o

u
se

 
an

d
 b

e 
b

ra
v

e 
an

d
 c

o
o

p
e

ra
te

 
w

it
h

 h
oo

k 
-w

ha
t 

it
 

fe
e

ls
 l

ik
e

 t
o

 
-t

h
ey

 
m

o
st

ly
 l

iv
e

 o
n

 n
a

tu
re

 
li

v
e

 i
n

 a
 l

o
n

g
h

o
u

se
 

an
d

 r
e

sp
e

c
t 

n
a

tu
re

 a
n

d
 

-I
 

le
a

rn
e

d
 t

o
 d

y
e 

an
d

 
n

ev
er

 t
a

k
e

 m
or

e 
th

a
n

 t
h

ey
 

c
a

rd
 a

n
d

 w
ea

ve
 o

n
 t

h
e

 
n

ee
d

 
(2

) 

! 
, 

lo
om

 
-s

ho
w

 
re

sp
e

c
t'

 f
 
r 

an
im

al
s 

L
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fe
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w
a
r
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 N
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Re
po
rt
 

Le
ar
ni
ng
 E
nv
ir
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me
nt
 

In
di
an
 P
eo
pl
e 
an
d 
C
u
l
t
u
r
e
 

-
 _
_

_
_

-_
_

_
_

_
-_

_
_

_
_

_
_

_
_

_
--

-_
--

_
-_

_
_

_
--

--
--

-_
_

--
--

--
--

--
--

--
--

--
--

--
--

--
--

--
--

--
--

--
 

Po
si
ti
ve
 R
es
po
ns
es
: 

_
_

_
-
_

_
-
_

_
_

-
-
-
_

_
-
_

_
_

-
_

_
-
-
-
_

_
_

-
-
-
-
_

-
-
-
-
-
-
-
-
-
-
-
-
-
-
-
_

_
-
_

_
-
-
.
-
_

_
_

-
I
_

 
--

--
--

--
--

--
 

ti
me
s 
yo
u 
ge
t 
to
 h
av
e 

-I
 l
ea
rn
ed
 
ho
w 
to
 
si
ng
 

an
d 
as
k 
th
em
 
to
 
le
t 
th
em
- 

fr
ee
 t
im
e.
 
Yo
u 
do
n'
t 

-I
'v
e 

le
ar
ne
d 
to
 r
es
pe
ct
 

se
lv
es
 b
e 
ca
ug
ht
 

I 

ha
ve
 s
ho
es
 o
r 
so
ck
s 

na
tu
re
 

-p
la
nn
ed
 
ce
re
mo
ni
es
 a
nd
 

to
 w
ea
r.
 

-"
I 
le
ar
ne
d 
I
 h
ad
 
to
 4
0 

ga
ve
 e
ve
ry
th
in
g 
aw
ay
 

-"
th
ey
 
ha
d 
a
 v
er
y 
ha
rd
 

fa
r 
mo
re
 w
or
k 
th
an
 a
t 

-t
el
l 
le
ge
nd
s 
an
d 
st
or
ie
s 

li
fe
 b
y 
ha
vi
ng
 
to
 

ho
me
 a
nd
 
I
 d
id
n'
t 

ex
pe
ct
 
ab
ou
t 
th
em
se
lv
es
 

pr
ep
ar
e 
me
at
 
an
d 
th
e 

th
at
 t
o 
ha
pp
en
" 

re
sp
on
si
bi
li
ti
es
 w
er
e 

-h
ow
 
to
 p
la
y 
na
ti
ve
 g
am
es
 

of
 
a
 
gr
ea
t 
de
al
."
 

-h
ad
 
to
 
be
 
al
er
t 
to
 w
ha
t 

-h
un
ti
ng
 
an
d 
fi
sh
in
g 

ca
me
 n
ex
t 

~ 
we
re
 h
ar
d 
fo
r 
th
em
. 
I
 

-i
t 
wa
s 
f
u
n
,
 I
 e
nj
oy
ed
 
it
 

I 

w
a
s
 i
n
 t
he
 h
un
ti
ng
 

-s
er
ve
 
el
de
rs
 f
ir
st
 

> 

an
d 
fi
sh
in
g 
gr
ou
p.
 

Tl
ea
rn
 
to
 c
oo
k 

I 
We
 
le
ar
ne
d 
fr
om
 o
ur
 

-I
 r
ea
ll
y 
en
jo
ye
d 
go
in
g 

el
de
rs
 t
he
se
 t
hi
ng
s:
 

th
er
e 
an
d 
I
 w
an
te
d 
to
 

!I
 

. . .
 

st
ay
 a
no
th
er
 w
ee
k 
o
r
 t
w
o
 

-t
he
y 
pl
ay
ed
 
ga
me
s 

th
at
 I
 h
av
en
't
 

th
ou
gh
t 
of
 

I 
I 

-i
t'
s 

ne
at
 h
ow
 I
nd
ia
ns
 

I 

li
ve
d 

--
- 

---
- 

-
A
 

) 
Ne
ga
ti
ve
 R
es
po
ns
es
: 

a
~
u
 
-
 

I 

-h
ow
 c
ou
ld
 
th
ey
 
st
an
d 

-I
t 
wa
s 
ha
rd
 
to
 
do
 
a
 

-s
om
et
im
es
 
t
h
~
y
 fi
gh
t 

t
h
e
 s
mo
ke
 d
ay
 
af
te
r 

lo
t 
of
 
th
in
gs
 a
t
 t
he
 

da
y 

ls
ng
ho
us
e 

-t
he
 
on
ly
 b
ad
 
th
in
g 

w
as

 
on
ly
 
do
in
g 
on
e 
th
jn
g 

1 
-i
t 
wa
s 
mo
re
 d
i
f
f
e
~
e
n
t
 

fo
r 
u
s
 a
nd
 
ha
rd
 
wa
rk
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e
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c
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A
ff

e
c

t 
T

ow
ar

ds
 t

h
e

 
A

ff
ec

t 
T

o
w

ar
d

s 
N

a
ti

v
e

 
R

ep
o

rt
 

L
ea

rn
in

g
 E

n
v

ir
o

n
m

en
t 

In
d

ia
n

 P
eo

p
le

 a
n

d
 C

u
lt

u
re

 
---
-- 

P
o

si
ti

v
e

 R
es

p
o

n
se

s:
 
-
 

-I
 

th
in

k
 d

 l
ik

e
 t

o
 

t 

li
v

e
 l

ik
e

 t
h

a
t,

 
yo

u'
d 

g
e

t 
t

o
 k

no
w

 p
eo

p
le

 
b

e
tt

e
r 

an
d

 e
v

er
y

o
n

e 
w

ou
ld

 
b

e 
k

in
d

 a
n

d
 

d
o

 
th

e
ir

 s
h

a
re

 
- 

-I
 

co
u

ld
 n

ev
er

 h
av

e 
d

o
n

e 
th

o
se

 t
h

in
g

s 

-I
 

h
av

e 
n

a
ti

v
e

 I
n

d
ia

n
 

fr
a

e
n

d
s 

in
 m

y 
c

la
ss

 
-I

'v
e 

b
ee

n
 t

o
 t

h
e

 
C

ap
il

an
o

 l
o

n
g

h
o

u
se

 
-I

 
kn

ow
 q

u
it

e
 a

 
b

it
 

a
b

o
u

t 
th

e
 l

o
n

g
h

o
u

~
 

a
lr

e
a

d
y

 
-w

e 
ea

ch
 h

ad
 

o
u

r 
or

m
 

se
c

ti
o

n
, 

5 
fa

m
il

ie
s 

an
d

 5
 f

ir
e

s
 

-I
 

fo
rg

e
t 

w
h

at
 w

e 
d

id
 

w
it

h
 r

e
a

d
in

g
 a

n
d

 e
v

e
 y

- 
th

in
g

. 
I 

d
o

n
' t

 
re

m
em

 
e
r E 

th
a

t.
 

O
n

ly
 t

h
e

 l
o

n
g

h
o

u
se

 
an

d
 d

o
in

g
 a

ll
 t

h
e

 w
or

k.
 

-w
e 

m
ad

e 
c

e
d

a
r 

tw
in

e 
-I

 
li

k
e

d
 s

al
m

o
n

 a
n

d
 

1 

ba
nn

oc
k 

-I
 

k
e

p
t 

th
e

 f
ir

e
 g

o
in

g
 

-m
y 

d
ad

 c
a

rv
e

s 
an

d
 I

 k
no

w
 

ho
w

 
to

o
. 

I 
h

el
p

ed
 o

th
e

rs
 

in
 m

y.
 g

ro
u

p
 

-m
y 

c
o

u
si

n
s 

d
o

 I
n

d
ia

n
 

d
an

ce
s 

-y
ou

 
h

av
e 

to
 @

a
rn

 
to

 
m

ak
e 

y
o

u
r 
c
w
n
 t

o
o

ls
 

b
e

fo
re

 y
ou

 
c

a
rv

e
 

-c
ed

ar
 

tr
e

e
 v

er
y

 i
m

p
o

rt
an

t 
-e

v
er

y
o

n
e 

sh
a

re
d

 w
or

k 
an

d 
th

in
g

s 
th

e
y

 m
ad

e 
-e

ld
e

rs
 

w
er

e 
m

o
st

 
im

p
o

rt
an

t 
-h

el
p

 
to

 t
e

a
c

h
 

-t
e

ll
 

s
to

ri
e

s
 

' 

-t
h

ey
 

w
er

e 
tr

e
a

te
d

 w
it

h
 

re
sp

e
c

t 
(2

) 
-o

n
ly

 
k

il
l 

w
h

at
 n

ee
d

ed
 a

n
d

 
a

sk
 t

h
e

 a
n

im
al

 t
o

 l
e

t 
it

s
e

lf
 b

e 
ca

u
g

h
t 

s
o

 t
h

e
y

 
co

u
ld

 l
iv

e
 

-t
h

e
ir

 
so

n
 

an
d

 d
an

ce
s 

a
re

 i
m

p0
 ?
 

ta
n

t,
 

th
e

y
 s

in
2

 - 
i

n
 p

ra
is

e
, 

n
o

t 
p
li

 -
 e

ac
h

 
s

te
p

 w
as

 
im

p
o

rt
a

n
t,

 
n

o
t 

ju
s

t 
ju

m
p 

o
n

 t
h

e
 g

ro
u

n
d

 
-w

or
k 

h
ar

d
 

a
l

l
 t

h
e

 t
im

e 
-i

m
p

o
rt

an
t 

t
o

 t
h

ro
w

 s
al

m
o

n
 

b
o

n
es

 i
n

 r
iv

e
r 

(2
) 

-t
h

ey
 

kn
ew

 a
 

lo
t 

o
f 

th
in

g
s 

li
k

e
 w

ha
t 

to
 e

a
t,

 h
ow

 
to

 
b

u
il

d
 l

o
n

g
h

o
u

se
, 

m
ak

e 
ca

n
o

e 
-l

e
a

rn
 

by
 

th
e

 e
ld

e
rs

 
re

p
e

a
ti

n
g

 a
n

d
 r

e
p

e
a

ti
n

g
 

-
-

 
--
- 

7
. 

-m
ak

e 
n

e
t 

t
o

 c
a

tc
h

 f
is

h
, 

-m
ak

e 
c

lo
th

e
s 

) 
b

la
n

k
e

ts
) 

fr
o

m
 c

ed
ar

j 
b

o
x

es
 

) 
-d

ri
ed

 
an

d
 s

m
ok

ed
 

fi
s

h
 (

2
) 

-b
u

il
t 

lo
n

g
h

o
u

se
 b

y 
th
e 

w
at

er
 

-s
le

p
t 

o
n

 w
oo

de
n 

b
en

ch
es

 
-c

o
ll

e
c

t 
b

e
rr

ie
s 

in
 s

p
ri

n
g

 
-g

at
h

er
 

fo
o

d
 

 c
ar

ve
 c

an
o

es
 a

n
d

 
b

o
w

ls
 

-p
ad

d
le

s 
o

n
 d

an
cq

 c
lo

th
e

s 
' 

-h
u

n
t 

in
 f

a
ll
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nv
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di
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Cu
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..
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..

..
. 

>
e
g
a
t
i
v
e
 

Re
sp

on
se

s 
:
 

-
-
I
-
-
-
-
-
-
-
-
-
-
-
-
-
-
-
-
-
-
-
-
-
-
-
 

-
_

-
_

-
-
-
-
-
-
_

_
-
-
-
_

-
_

-
_

-
1

_
-
-
-
-
1

-
-
-
-
-
-
-
-
-
-
-
~

-
-
-
-
_

_
-
-
_

_
_

_
 

1
 

-i
t'
s 

no
t 

fu
n 
in
 '
th
e 

- 
%

 
I 

lo
ng
ho
us
e,
 t
he
 s
mo
ke
 

,
 

C
 

gi
ve
s 
me
 a

 h
ea
da
ch
e 

an
d 

I 
ge
t 

si
ck
 

-I
 
di
dn
't
 
li
ke
 t
he
 

br
ea
kf
as
t 

an
d 

th
e 

so
up
 w
as
 s
ic
k 
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20
 s
tu
de
nt
s 
- 

1 
no
t 
u
s
e
d
l
 

Re
fl
ec
t 

Af
fe
ct
 T
ow
ar
ds
 t
he
 

Af
fe
ct
 T
ow
ar
ds
 N
at
iv
e 

/ 
, 
Re
po
rt
 

Le
ar
ni
ng
 E
nv
ir
on
me
nt
 

In
di
an
 P
e
o
p
l
e
 a
nd
 
Cu
lt
ur
e 

---
---
 

- 
--

--
 

P
o
s
i
t
i
v
e
 R
es
po
ns
es
: 

\ 

-t
he
y 

ha
ve
 b
ee
n 
on
 e
ar
th
 

lo
ng
er
 t
ha
n 
w
e
 h
av
e 

be
en
 
on
 
e
w
t
h
 

-t
ha
t 
i
s
 r
ea
ll
y 
go
od
 

th
at
 t
he
y 
on
ly
 
t
a
k
e
.
 

wh
at
 
th
ey
 
ne
ed
 
be
ca
us
e 

th
at
 w
ay
 
na
tu
re
 c
an
 

li
ve
 l
on
ge
r 

-t
he
y 
ar
e 
re
al
ly
 

in
te
re
st
in
g I 
i
 

-I
 l
ea
rn
ed
 
ho
w 
to
 m
ak
e 

-l
is
te
n 
to
 a
nd
 
re
sp
ec
t 

-m
ak
e 
ce
da
r 
cl
ot
hi
ng
 (
2)
 

. 
a
 w
ei
r 

'
L
-
 

yo
ur
 e
ld
er
s 
(2
) 

-m
ak
e 
fo
od
 
(3
) 

-h
ow
 
to
 
us
e 
In
di
an
 t
oo
ls
 
-t
he
y 
ge
t 
al
on
g 

-h
un
t 
fo
r 
fo
od
 

to
 c
ar
ve
 

-i
mp
or
ta
nt
 t
o
-
k
n
o
w
 h
ow
 t
o 

-l
eg
en
ds
 
(2
) 

-t
o 
us
e 
ho
t 
ro
ck
s 
(3
) 

ma
ke
 
fi
re
s 
(2
) 

ho
t 
ro
ck
s 
to
 c
oo
k(
2)
 

ma
ke
 
a
 f
ir
e 

(2
) 

-t
he
y 
ha
ve
 d
on
e 
s
o
 m
a
n
y
,
 

-s
p 

ia
l 
pl
an
t 
to
 b
ru
sh
 

ch
op
 w
oo
d 
wi
th
ou
t 
a
x
e
 
th
in
gs
 w
it
h 
ce
da
r 

-n
e2
 

te
qt
h 

ca
tc
h 
fi
sh
 

-d
id
n'
t 

wa
st
e 
a
n
y
t
h
i
n
g
,
 

. -
ea
t 
&f
is
h 
(2
) 

-i
t 
i
s
 i
nt
er
es
ti
ng
 l
ea
rn
- 

on
ly
 k
i
l
l
 w
ha
t 
th
ey
 
ne
ed
ed
 

ba
nn
oc
k 

I, 
l 

in
g 
ab
ou
t 
na
ti
ve
 
In
di
an
 
-f
oo
d 
i
s
 s
o
 i
mp
or
ta
nt
 
(3
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- APPENDIX C .-=a 
-- 

2 \ 

Teacher ivaluation 

Summary of comments made in response to question:. 
.-- 

''~lease reflect on the program as a whole a+ 
4 

explain how, if at all, the inclusion of 

SKW'UNE-WAS has altered your teaching of-the 

- - Grade 4 Native Indian .unit," 

Positive Responses 

Classroom work is now an expansion on knowledge and feelings 

acquired at SKW'UNE-WAS. 

. - Culture is best learned when one experiences part of the 
- - - - 

culture. 

The qualities of sharing and cooperation are best understood 
I 

i@ 

by practicing. 

The most powerful influence was the presence of Ann. The 

reality of Natives existing both "then" and now also created- 

by her. 

The curiosity of why Indians lived as they did developed. 
- - 

Respect for nature enhanced by all aspects of the programme, 

i.e., returning with nothing concrete. 



@ . T h i s  g o t  me o u t  o f  t h e  t e x t .  T h e  u n i t  w a s  b a s e d  o n  SKW'UNE-WAS. 
1 

P T h e  r e a l  i e n e f i t  was d e v e l o p i n g  a n  a w a r e n e s s  o f  o t h e r s  a q d  o f  
A 

t h e  i m p o r t a n c e  o f  b e i t g  a g o o d  g r o p p  m e m b e r .  a@ 
A- 

T r 

T h e  e x p e r i e n c e  b r o u g h t  t h e  c l a s s  t o g e t h e r  i n  m o r e  o f  a s p i r i t  

of  c o o p e r a t i o n .  R e s p e c t  a n d  s h a r i n g  w e r e  u n d e r s t ~ o d . - ~  

- 

S t u d e n t s  t o o k  f a r  m o r e  p r i d e  i n  t h e i r  w o r k  a f t e r , o u r  t r i p .  

SKW'IJNE-WAS p r o v i d e d  m a n y  o p p o r t u n L t i e s '  f o r  c o o p e r a t i v e  

s h a r i n g .  

An a p p r e c i a t i o n  o f k h e  n a t u r a l  r h y t h m  o f  t h e  e n v i r o n m e n t  - .  

d e v e l o p e d .  

. , >- 

T h e r e  i s  .no w a y  t h a t .  I c a n  p r e s e p t  c u l t u r a l  m a t e r i a l  w i t h > h  
,/' 

&-+- 

s k m e  e f f e c t  w i t h o u t  b e i n g  i n  t h e  l o n g h o u s e .  I t  was a - 

f a n t a s t i c  l i v i n g  a n d  l e a r n i n g  e x p e r i e n c e .  

-- 

T - u s e d  SKW'IJNE-WAS t o  b u i l d  o n  t h e  v a l u e  o f  s h a r i n g  b a c k  i n  

t h e  c l a s s r o o m .  
a 

1 

1 t h i n k  c l a s s r o o m  e n v i r o n m e n t ,  o r g a n i z a t i o n  a n d  r e l a t i ~ n s h i p s  

w i l l  be s u p e r i o r  b e c a u s e  o f  t h i s  e a r l y  e x p o s u r e  t o  SKW'UNE- 



Negative Responses 

The program should be more flexible, it seems to be r u n  on 

11 "white man's time. . 

This is a white program, almost paternal5stic. There m u s t  be 

more Native presence. 



- 

APPENDIX D 

, . 
As yo6 know, the prlme obJecclve of our SKW'UNE-WAS Longhouse Cultural 
lmaerrton Program is to enhance the scudencr' underrcandlng of, and 
respect for Native Indlan peoples and chelr cultures. To asslsc us In 
arresslng che effectlveners of chls program. the school dlstrlct. through 
Or. Braync's o f f ~ c e .  has~glven me perrnisslon to do some cesrtng of student 
attitudes. f will be using thls data In my master's thesis in mulcicul- 
tural education as weH-as to p r o v ~ d e  rnformaridn for our school discr~ct.. . 
I propose to use rhe following procedure wlch each class: 

- - 

A )  Before you teach your unlc on Native Indlan culture, adminlscer to your 
students an 18 iten scale which measures attitude cowards Natlve lndi 
p e o p k  and cowards cu4cural d1ft"erence in general. Thls will cake a - \ 
proximately cen mlnuces. and I will arrange wl,th you a mucually to enlent = 

time for me to come co your class. a 
J 

I .  test group: Ftve Crade 4 classes who u ~ l l  be supplemenclng thelr ,, 
studies of Native Indian culture wich particlpation In the SKW'UNE-WAS 
program fn spring. 1986. and have noc yet scudled a Native Indian unlt. 

2. Concrol group: Flve Crade 4 classes who noc be supplemenclng - chelr scyqtes of Naclve Indian culcure wlch participaclon ~n the 
SKW'UNE-WAS program, who have noc yet studied a Native Indian unic 
this year,, and whose teachers wlll be preparing Crade 4 classes for 
SKW'UNE-WAS In che fall. 

8) Ulchin one week of completion of the Native Indian unlc, 

1. I will have scudencs wrlte replies to a series of open-ended ques- 
tlons. This ulll take approximately 112 hour. 

2. 1 will admlnlscer the s a w  18 lcem quezclonna1re d e k r l b e d  above. ~ 

Within two weeks of completion of the Native Indian unit, I ullt lncervlew 
Ln more derail 3 or 4 scudencs selected at random from your class. using 
the same serles of open-ended questlons referred to In 6-1 above. This 
uould cake 20 minutes per scudenc. 

The writing and inctrview samples wlll be subfecced to contenc analys-y 



Children will nor be ldencificd,by name on any of the teats. Schools will 
be identified only as test or control. not by name. Information wlll c 

provided for parents. The results o f  this survey will be made aJaiIa It 
to partlcipattng schools at their request. 'r 
You may. of course. reject this request. but I hope you vrll ?ye value I n  

this assessment and will work with me to measure the SKU'UNE-UAS program. 

Thank you for your considerazion of this proposal. I will be in touch 
with you co answer any concerns and. hopefully. set a rrme to proceed vlth 
( A )  above during the first week of February. 

Judith HcPhie 
Coordinator 
Nat tve    ducat ton 

JH:hf 
cc: Dr. Robin Brayne 



Thank you f o r  your l e t t e r  o f  January 2 1 .  I ' j86 I n  uh l ch  

yny request the p c r m ~ s s ~ o n  of the D l s t r l c ?  t o  c a r r y  out the 

research d e x r l b e d  r n  your Proposal  t o  Measure A t t i t u d e  Change 

toward a C u l t u r e  0 'r ought About by the  O p p o r t u n ~ t y  f o r  Immersion 

i n  tha t  Cu l t u re .  I am very p leased t o  g ran t  approval  f o r  you 

I am very pleased t o  see th-a: you have decided t o  

examlne the ~mpac t  of the SKU'UNE-WAS program as your research 

p r o j e c t  l o r  your Master 's  degree. I know t h a t  a great  deal  = 

o f  t ime. e f f o r t  and thought vent  ~ n t o  the development o f  the 

program and I am sure tha t  thc  proqr.im's dcvc lopers  nnd users  

- 1 1 1  I,- happy t o  ~ s s ~ \ t  you I n  votlr v f f o r t s .  

I am most l n t c r c s t e d  l n  r c c r l v l n g  a copy of your s t u d y ' s  
r r s u l t s  whrn they a r r  a v a l l a h l r .  

* 

Yours t r u l y .  

R o b ~ n  C. Biayne. 

Asshstant Supcfrntendent. 
prog% and Drvelopmcnt. 

RCB/bh 



r APPENDIX F v a )  

< - 
I t  h a s  been t h e  good f o r t u n e  o f  t h e  N o r t h  Vancouver School D i s t r i c c  t o  be a b l e  
t o  b e g i n  t o  o f f e r ,  th i , s  s p r i n g .  an  e n r i c h m e n t  componcnc t o  che Crade 4 s o c i a l  
s t u d i e s  u n i t  o n  N a t i v e  I n d i a n  c u l t u r e .  A program has been developed t o  r a k e  
p l a c c  i n  an a u t h e n t i c  Squamish Longhouse s i t u a c c d  a t  ou r  Outdoor  School  i n  P a r -  

\ Because t h i s  i s  a  new program r e q u i r i n g  a  g reac  der  o f  o r g a n ~ z i n g  and g a t h e r i n g  
o f  s p e c i a l i z e d  t o o l s  and  m a t e r i a l s .  wc must  b e g i n  s l o w l y :  seven s c h o o l s  w r l l  b c  

a b l e  t o  go  c h i s  s p r i n g  and n i n e  more n e x t  f a l l .  By t h e  1987;88 schoo l  year .  a l l  
s c h o o l s  w i s h i n g  t o  cake advantage o f  t h i s  v o l u n t e e r  program w i l l  be a b l e  t o  be 
accommodated. 

U n f o r t u n a t e l y 5  y o u r  son ldaughcer  w i l l  noc have t h e  o p p o r t u n i t y  t o  be i n v o l v c d  t n  

che SKU'UNE-WAS c u l t u , r a l  i m e r s i o n  p rogram t h r s  s p r i n g .  Yet 1  am a s k i n g  f o r  y o u r  

c o o p e r a t i o n  an c h i s  t e s t i n g .  Your s o n / d a u g h t c r - i s  f o r t u n f c t  i n  h a v i n g  a  r o c l d l  
s t u d i e s  t e a c h e r  who h a s  i n d i c a t e d  i n t e r e s t  and enthusiasm f o r  t h e  program and 
who h a s  s i g n e d  up  f o r  t h e  f i r s t  a v a i l a b l e  t i m e  which i s  f a l l .  '86. A l t h o u g h  t h i s  

does n o t  b e n e f i c  t h i s  y e a r ' s  Crade f o u r s ,  t h e  program o f f e r e d  i n  t h e  c l a s s r o o m  
w i l l  c e r t a i n l y  be an  e x c e l l e n t  one g i v e n  teacher  i n t e r e s t  i n  t h e  program. 1 a m  

a s k i n g  your  p e r m i s s i o n  t o  r e s t  s t u d e n t  a c t i c u d e  and knowledge based on  s c u d y i w  
a  u n i t  o n  N a c i v t , I n d i a n  pre, -contact  c u l c u r c  wh ich  does n o t  i n c l u d e  p a r c i c l p a t t o l ~  
i n  t h e  SKV'UNE-WAS c u l t u r a l  immers ion  program. Another  g r o u p  o f  s t u d e n t s  g o i n g  
t o  t h e  Longhouse t h i s  s p r i n g  v i l l  h a v e  i d e n t i c a l  t e s t i n g  p rocedures .  1  w i l l  bc 
u s i n g  Chis daca i n  my m a s t e r ' s  t h e s i s  i n  e d u c a t i o n  as w e l l  a s  t o  g a t h e r  i n f o r m a -  
t i o n  f o r  o u r  s c h o o l  district. 

Scudencs v i l l  n o t .  a t  any s tage  i n  t h e  cesc ing ,  be i d e n c i f i c d  i n d i v i d u a l l y .  
- S c h o o l s  w i t L  be i d e n t l f i c d  o n l y  as a  g r o u p  o f  schoo ls  i r \ v o l v e d , i n  t h e  s p r i n g  

p r o g r a m  o r  Chc f a l l  program. 

F u l l  d e t a i l s  o f  t h e  s t u d y  a r e  a v a t l a b l e ,  as w i l l  be t h e  r e s u l c s  when complcccd .  

u p o n  requesc .  1 v i l l  be g l a d  t o  answer any quescrons. 1  can  be reached ac 
987-8161. l o c a l  268. 

Thank you f o r  y o u r  a t t e n t i o n  t o  t h t s .  

S i n c e r e l y ,  

~ u d i c h  n c P h i c  
Coordinator. N a t i v e  E d u c a t i o n  



APPENDIX, F ( b )  

I t  h a i ' b e e n  t h e  good f o r t u n e  o f  t h e  N o r t h  Vancouver School  D i s t r i c t  t o  be a b l e  
t o  b e ~ i n  t o o f f e r ,  c h i s  s p r i n g .  an  e n r i c h m e n t  component t o  t h e  Cradc 4 s o c i a l  
s t u d i e s  u n i t  on  N a t i v e  I n d i a n  c u l t u r e .  A  p r o ~ r a n  has  been developed t o  t a k e  
p l a c e  r n  an a u t h e n t i c  Squamish Longhouse v i t u a t e d  a t  o u r  Outdoor  School  i n  
P a r a d i s e  V a l l e y .  The s t ~ d e n c s  w i l l  s i m u l ~ c e  a s  c l o s e l y  as p o s s i b l e  d u r i n g  a  

, two day ;cay t h e  l i f e s t y l e  and d a i l y  a c t i v i t i e s  o f  t h e  Squaaish Longhouse com- 
m u n i t y  o f  p r e - c o n t a c t  t imes .  The p r i m a r y  o b j e c t i v e  o f  t h e  program i s  t o  enhance 
s t u d e n t  u n d e r s t a n d i n g  o f .  and r e s p e c t  f o r  N a t i v e  I n d i a n  c u l t u r e .  

9 . *.- 

Dccause t h r s  I S  J new program r e q u r r r n g  a  g r e a t  d e a l  o f  o r g a n r z l n g  and g a t h e r i n g  

O [  s ~ e c ~ a l r z e d  t o o l s  and materials, we mush, begrn  s l o w l y :  seven s c h o o l s  will be  
a b l e  t o  qo t h r s  s p r r n g  and nine more n e x t  f a l l .  By, the 1987-88 schoo l  y e a r .  a l l  
s c h o o l s  w r s h r n g  t o  cake advancage o f  t h r s  v o l u n t e e r  p rogram w r l l  be a b l e  t o  be  
accommodated. 

t o r t u n a t g ! r ,  your  son/daughter  v r l l  have t h e  o p p o r t u n r t y  t o  be r n v o l v e d  u l t h  
SKW'LJNE-WAS c u l t u r a l  r m e r s r o n  p r o g r a m  c h l s  nay  o r  June. Because t h r s  1s a  new 
program and we a r e  r n t e r i s c e d  I n  a s s e s s i n g  how c f f e c c r v e l y  r t  meets i t s  0 b ~ e c c l v e S .  

+ 

I am a s k r n q  f o r  your  o e r m r s s l o n , : ~  t e s t  s t u d e n t  a c t r t u d e s  and knowledee based  o n  
t h e r r  p a r c r c r p a t r o n  i n  SKW'UNE-WAS. J w r l l  be u s l n g  t h r s  d a t a  i n  my m a s t e r ' s  
t h e s r s  I n  educacron  as w e l l  as t o  g a t h e r  r n f o r m a t r o n  f o r  o u r  schoo l  d r s t r ~ c t .  

S t u d e n t s  w r l l  n o t .  a t  any stage r n  t h e  t e s c r n g .  be r d e n t r f r e d  r n d ~ v t d u a l l y .  
Schoo ls  w r l l  be r d e n t r f r e d  o n l y  as a  g r o u p  o f  s c h o o l s  r n v o l v e d  r n  t h e  spring 

program o r  t h e  f a l l  program. - - 

F u l l  d e t a i l s  o l  t h e  s t u d y  a r e  a v a i l a b l e ,  as' u i l l  be t h e  r e s u ? t s  when c o m p l e t e d .  
upon gequest .  1  w i l l  be g l a d  t o  answer any q u e s t i o n s .  1  c a n  be reached  a t  
987-8141, l o c a l  268. 

Thank you f o r  y o u r  a t t e n t j o n  t o  t h i s .  

S r n c e r e l y .  

J u d i t h  HcPhrc 
C o o r d i n a t o r  
a4ative E d u c a t i o n  

JU:hf  

- 2 
721 Cherrerl ield Avenue. North Vancouver, 8.C. V7M ZMS Telephone (604) 9878141 
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APPENDIX F' ( c )  

TESTING PROCEDURES 

SKU'UNE-L&s CULTURAL I M E R S I  OH PROCRAM 

I )  Before the unic o n  Nacive Indian culture I S  tauehr. I will administer an 
I8 item scale which me'asures actitudc towards cultural difference .n hen- 
eral. This will cake appromiaately ten mrnuics. 

2 )  U i  hin o e ueek o f  completion o f  chc unit. <cudcntr will urirc repltcs to P 
a L r i e s  of open-ended qucscion o n  Nacivc Indian culture. Thir u ~ l l  rake 

~pp:oximately I / 2  hour. 
- - 

Thc 18 item qucstionnarre wrll be administered aeJin. 

1 )  Three or four students selected at random uill bc ~nccrvicwed tn sreatcr 
depch on the S U ~ J ~ C C  of (2) above. 

Ac no cimc will scudencs or schools bc identified indivtdually. 

Permission to assess the effeccivencss o f  chis program has been granted c h r o u ~ h  

Dr. Robin Brayne. Assiscant Supcrintendenr in charge of Curriculum Dcvelopmcnr. 

If you not wish your child to be involved in che cesting, p l e ~ s c  return - 
the slip below and he/she will noc be asked co parcicrp.lte. Your dccision_!s 
rcspecced and has no bearing o n  your child's parcrctpacion rn the SKV'UNE-UAS 
Longhouse program. 

Thank you for your time. 

JUDITH tlcPHIE 
Coordinator 

-. N J C  ivc Educac ion 

I d o  noc wrsh my sonldaughcer to be rnvolvcd in 

the ccsclng procedurcs descrlbcd above. 

Date 

- 
\ 

Parcnc/Cuardirn Signature 
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