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ATTITUDE CHANGE THROUGH CULTURAL IMMERSION: -
A GRADE: FOUR ENRICHMENT CURRICULUM

IN PRE-CONTACT SQUAMISH LONGHOUSE LIFE
ABSTRACT -

Attitude change in grade four children, ao a result of
cultural immefsion, was measured qﬁalitatively through written
and oral styfdent reports and quantitatively by Ziegler's
"Preference for SooialvDiversity" scalo. Under the guidance
of a Native Coordinator, four classes, comprising the
experimental group; experienced, for two dayé, immeréion in
'the longh0useAculture‘of pre-contact Squamish'society, as well
as their regular claésroom sociél studies unit on Native.
Indian culture. Four classes, comprising the control group,
did not‘experience immersion’,

After the immérsion experience, responses of the’ 
experimentol group revealed respect for‘a valid andvviable
Native culture, 1The responses of the non-immersion group also
indicated respect but to a lesser degree. Having lived in a
}onghouse community, experimental group students demonstrated
;Vgreater ability to understand the pfocessos'whioh shape
| humanfbeings ond to understand lhfe experidace from multiple
points of view. | |

£
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"Prejudice often derives not so much from

a lack of knowiedgé about what members

of a different cufture do in given situations

as from arlack of knowledge about why things

T
are done in a certaiﬁ
I iy
¢
8
0 ,-—/“\\\.
-
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way."
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(Triandis, 1972)
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CHAPTER 1 - INTRODUCTION T

N

Beginnings

oﬁ June 20,‘1985 a celebration was keld to mark. the
completion of a Coast Saiishr}ohghouse which had been Built at
Paradise Valley at North Vanceuver Schgoi District}s Outdoor
chhool."The celebration was planned and uut on jointly by
. Squamish band membérs and North Vancouver district Leachefs
who were involved wiﬁh the longhouse project. Squamish people
from reserves near Squamish and in North Vancouver provided
the food. Musicvand dance was provided bvaquéﬁiéh and
. Burrard band members. It was a day of good,wiIl and hobe for
future and further cooperation and apureciation hetween
cultures. |

This celebratigpfmarkéd the culmination of two years of
building\the longﬁbuse and four months ofvbuilding a
curriculuu. The curriculum would involve grade four students’
spending two days anu a uightvin the longhouse experiencing_

¥

aspeets of the way of life of the Squamish people before
contact. :

The development of the curriculum began Qikh a;cong ;eﬁce
which brought togetﬁer Squamish Indian people, North XaﬁEduuer
educatorsrand curators fromﬂthe British Columbia Provineial

Museum as well as a few non-native guests knowledgeable in
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bgﬂofthwest'Coast Indian cuitures. At that conference,‘February
28£h anaAMarcﬂllst, 1985, the‘Squamish people spoke of the
Qalues, attitudes and ways of life'ﬁhich.were their culture.

fThéy told about éheir famiiy roles and structurgé and their
stroné beliefs inveducating by example. They talked about_  _
religious beliefs and their language, tﬁeif experiences of the
past amrd-hopes for the future of the Squamish people. 'Bqthf
Indian and Non-Iﬁdian‘came away fromrthe conference with é'
heightenedﬁwnderstandingfof and respect foxr one another,
excited Ug/theisharing that had taken plécerand/ﬁvtermined tob
Convey. in the longhouse curriculum, the same sense of
partnership between cultures.

The approach taken by the Nofth Vancopver School District
teachers who had attended the conference and were writing the
longhouse curriculum was to determine first thé hajor
understandings o} structures which seemed to inform and be
important to all aspects ofquuamish lifes These were: to
respeét and care fdr_all life forms, to valué'sharing as,
central to group survival, and to live‘in harmony with the

#geasons which determined the pace and quality of life. With
these understandings as the foundation of the curriculum, and
with édditional formal research on longhouseklife, the writing
began. Ve weré guided by the research findings that positive
attitddé*deyelppment tbﬁards cultural difference requires
intimate contaét between equal status persons working towards

interdependent and rewarding goals. As the program took shape,
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- we checked back regularly with our Squamishuconsﬁltants.

~ : :
o the curriculum development process was the

Céntral t
continuiné iﬁQolvement of the Squamish people with the
students.

By July 1985, the curriculum was COmplete/and:;éady to be

field tested, we called our program SKW'UNE-WAS, ;ﬁg Squamish

‘word for partnership, /

Description of the Program ’

Children participating in SKW'UNE-WAS would travel by

" train to Cheakamus a y'whistle stop" in the woods in Paradise

d

ValleYEth.kilometresvnorth of the town of Squamish. From
-there they would hike with their backpacks about an hour in
ta tHE'longHoﬁse. As they emerged from the wbods, they

would be g;eeted_by the sound of an:Iﬁdian drum beating out
-the rhythm of the welcoming song. The éréeter énd
coordinator, Ann Bi%ly. would hand them cedar boughs ajnd have
them brush away any negative thoughés before enteringvpré—

contéct longhouse lif?. Inside the longhouse she would

‘explain they were now one community, each working fok-all.

Jn

The activity baskets representing the different skill dreas
(wéé@ing, cedar bark, food gathering, fishing and hunting;
carving) would be d}stributed‘té‘the smaller famiiy groups
(five to seven children and a volunteer “elder") and they

would go to their own family area and fire and settle in.

Life in a longhouse community had begun with all its attendant

e — 4+
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chorés and acti?ities; cooking with hot rocks, splittihg wood -
with bone wedges and mauls and sleeping on wboden’platforms
under the massive roof beams. After two days and a night pf‘y
cultural immersjoh, there was reason to expect our ma jor . -
objettive would pe met. |

Thié»major objective was to enhance'understanding of and
respect for Native Indian peoples and their culfures in
general and for the pre-contact longhouse culture of the
;‘Squamish people in particular: to have adults and children
who partiéipated in tﬂe*program,,éxhibit and express positive

attitudes to:zrds Native Indian peoples.

Training Process

A description éf thevtrainihg process teachers and
volunteers went‘through to prépare‘themselves to work with the
students will assist in understanding studenf and teache;’ —
responses to SKW'UNE-WAS.

Teachers bécame involved in SKW'UNE-WAS by volunteéring.
Two requirements which accompanied this p;rticipation were to
find five volunteer adults or senior high school.students to
accompany the'class to the longhouse, and t§ commit themselves
and those volunteers to one and a half days of training prior
to the class experience.’ | v : -

Two sessions took place. The first, an introduction to o

the program, was an after school meeting (3:30-5:00 p.m.) for

teachers and their volunteers at the school district's
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resou§ce centre. At that meeting, the development of the
progrém was described, stressing the cooperation betweén the
‘Squamish band and the' curriculum team as Qitalrto a cuitﬂrél
immersion program. Leadership of Squamish band members to
guide the program on site wés élso‘stressed as a key element.
After the introduction, volunteers reﬁ:ived a curriculum
booklet. Divided in three sections, the booklet contaLps the
philosophy and objectives of the program as well as detailed
deSéription of the longhouse experience and each«activity
" taking pI;ée on site (carving, weaving, food gathering,
-fishing and hunting, and cedar bark use). 7Tt also includes a
number —of pre-SKW'UNE-WAS activities for the classroém
teacher. Volynteers tiren broke up into groups according to
the activity they taught, and went ﬁhrough the details of that
activity with a curriculum person who héd led that activity
for the pilot gréup and who woul&‘teacé thgwgctivify at the
subsequent wbrkshop at the longhouse. 6 Because the personnel
involved in the fraining were the‘kriters of the curriculum,
the values and attitudes sgfessed in the program were
consistent with those stressed in the workshops. Volunteers
were asked to read through the booklet and bring it to the
wb;kshop on site. =T : .
At the 1onghouseivthe workshop began with a tour of the
site stressing safety and regard for the natural environment

and for the-materials gathered to create the longhouse

experience (tools, cooking boxes and utensils, craft
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materials, etc.). Then all adults Qere driveg td,thé tréin
station from which the stﬁdenté would embark, andeglked the
trail to the 16nghouse. As the 1oﬁghouse eame in éight down
the trail, fhe sound of an Indian drum;;as heard and the
program COordinafor was there .to greet>them singing the
welcoming song. Jué;‘as she does with the sfudents,‘she
handed each a cedar branchlqtraﬁdfperformed a’cleansing
ceremony during which each person was instructed to~brqsh awéj
any negative theughts to prepare to enter the longhouse and
the pre-contact life of iOO years égo. Inside the 16nghouse,

the coordinator explained the importance of each specific

L)

family skill area (weaving, carving, etc.) to ﬁhé well-being
>—#;;'the whole communfity. Then the family activity baskets wére
handed out and eachi group of volunteers representing thatr
activity mowed fp’its own fire and area of the longhouse. Up

s - . :
“to that poin;,/éhe opening amctivity paralleled the students'
experience, - |
Then the curriculum writers respoﬂsible for the various

activifies took over witﬁ practical how-to information for the
volunteers and teéghers. Family group functioning, fncluding'
apportioning of chores, making fires, cooking witﬂ hot rocks;
vménaging'behaviour, and guiding the skill activity for which
they were respo;sible was taughtf The closing ceremonies, |
——throwing salmon bones and the cedar branchiets in-the water to

guarantee continued salmon runs and good will, were performed.

The volunteers and teachers had become "elders".
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Theoretical Considerations

¥

It is wellrdocumented‘tﬁat positive racial attitudes

_ towards Native Indian péoples have not been evident in our

1

society at large nof in our public schools (Ray, 1984; Werner

[N . ) ) N,
et.al, 1980; Mallea, 1984; Clifton et al, 1984). Native

\-Ipdian peopie consistently appear near the bottom in attitude

tests requiring indication of ethnic preference. Omission or

negative interpretation of the place of Native Indian peoples
in history and contemporérf life is very apparent ;n school
curriculum and texts (Pratt, 1971; Berry, 1984). The school
énvironment itself is often a microclimate hostile to cultural
preservation. It(has been the writer's experience that this
hostility is most often the result pf ignorance or —
misinformation rather th;n conscious efforts to create
barriers to understanding. Where the concept of culture is
addreséed, it has been most usual to view the grbup béing
studied as static, fixed in timp with a partiéular form of

dress,specific foods, values and norms, all of which encourage

observation of the culture as if behind museum glass. There

N : ,
is no opportunity to appreciate the dynamic response &ik' ’
gyowing.

changing conditions which mark a culture as alive and
_This museum approach as it is described by Werner et al (1980)
has been very much inggvidence in the presentation of Native

v L d :

Indian culture. The implication of this approach is that the

culture is dead or dying and no loﬁger is of value in



contemporary society.

rlf attitudes towards Native Indian peoples and cuitures
are to be improved witﬁin the educational structures of'Public .
Schools, educators must be aware of how attitudes have come to
be held by young children and the techniques or methods whlch
challenge negative attitudes and promote understanding qf.and
respect fcr cultural differencea. It was this knowledge that
guided the cerriculum deveiopers when the opportunity arose to
provide an enrichment unit for.the grade four social studies
“curriculum;

 Racial attitudes of children are beginning to stabilize
at age 10-11 (Brigham, 1972; Ziegler, 1980). It is an
important ‘time to increase the child’'s ability to tolerate
ambiguity, to perceive and to understand the complex and ofteh
conflicting information increased 1nteractions with the world
are bringing (Amir, 1969; Katz, 1976). :Triandls (1972) called
this teaching focus training fqr?cognitive cpmplex1ty.‘-ThE‘
habits, norms, and information held by students were

‘challenged by providing for them new situations and

information which would reinforce mew attitudes and behaviour.

These new situations should include contact with aembers of
the cultural group being Studled (Allport, 1954)

The intensity with whlch an attitude is held tcwards that
group depends not only on information or a belief aboutrthem '
but also the’atrength of the affectrtowafda them (Fishbein &

Azjen, 1975). It céEiBt. however, be superficial ccntact, as
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this can reinforce sterotypes held {Reich & Purbhoo, 1975), .

but, ideélly, contains other important dimensions: the

S

contact takes place in a faﬁourable social climate and
invqlves a degree of intimacy between equal status persons;
Athey work towards a comﬁon interdependent goal, and they
experience pleasant and rewarding outcomes (Allport, 1954;
Amir, 1969; Sherif, 1962; Ijaz, 1980). These conditions will
ensure greater likelihood of positive affect on the part of
fpafticipants. - - |

It is also importént-to be awére of other variables
affecting'the situation: the powerfulvinfluence of current
societal norms (Banks, 1985) of institutional norms (Ijaz &
Ijaz, 1981) and of the authority figures preseﬁt in the
interactions (Amir, 1969) .

Finally, as a t}éching technique which is very poQéfﬁul
in "fixing the attitudinal glue", it is crucial that students
"become aware of the personal views they holq towards others.
This self analysis. is what encourages the deegest
understanding of the historical proéesses which shape human
beings - the answers not only to what people do but why éhey
do ithWyatt, 1984; Triandis, 1972). This process includes an
ongoing dialogue with the ethnic community to appreciate the |
complexity of multiple pointg éfrview.

The SKW'UNE-WAS program,attémpts ‘to meet as many of the

structures which support success in attitude change as

-possible. From the beginning the program has involved a
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-dfalogue with the Native Indian community. The vaiues and
attitudes which inférm the curriculum are'thgse~of tﬁeilndian
community. The person ip ch?rge of running tﬁe program on a
day-to-day basis is Indian and her activity leaders, as often
as possiblé, are also Squamish people. The yaluing of the

culture is refiected by the teachers who have committed

themselves and their classes to involvement in this enrichment -

activity. Theré is, furéher, support from the Qchool and, in
the majority of cases, from parents fo} fheir childrén té bev
involved in the program. Therevis support for valuing df
Indian culture modelled for theychildren on many levels which
touéh the child's everyday life. This sﬁp&ort is importantrto
the developﬁentbin the students of increased cognitive
comélexity; The ionghouse presents a new phyéical and social
environment which demands new attitudes and behaviours."Thése
include .sharing of‘resources;'respect and concomitant

to nature and to indiviqual's contributions to the

attentipn
weil-being,of the wholg. There is approval and reinforcement
for taking on these new ways.

, There is ongoihg contaét with people from the Indian
community although there is, at present, seldom contaét for
the students with peers frqm that culture. With‘few |
exceptions the Indian peoplg thef interact with are adult.

The contact takeé place in a positive and favourable situation
where a degree of intimacy with the Indian people, who are the

authority figures, is a given, and working inteldependently

\
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towards common goals is ongoing and.central to‘the 1qnghoﬁs§
experience, *

To ascertain whether the_ob}ectivengf(enhanced
understanding of and respect for Indian peopleﬁand their
culture has been met, a number of measurements have béen used.
Threg qualitative meaéuresﬁférm the basis ff analysis of |
student attitude change gowards Native Iﬁdiaﬁvpeople and
culture: 1interviews with selected students froﬁ each of thé
four classes (experimental group) attending the program in the
Sp:ing of 1986, a piece of writing from all thg gtudents
involved iﬁ-SKW‘UNE—WAS, and a written evalﬁétion of the
curriculum by all teachers involved in taking students through
the program. Further, iﬁtefviews and a similar pieée ofv
writing were gathered fromﬁstudents in four grade four clésses
who did not attend SKW'UNE;WAS-as part of their social studies
unit on Nétive Indién people (controlugroup). |

A qdantitative measﬁre of attitude change, Ziegler's
"Preference for Social Diversity" éqale (1980) whidé
measures attitudes towards differences in others was
adainistered to expérimental'éndAcontrol grodps before each
class began its uniﬁ on Native Indian peopies‘and»again upon
completion of the unit, the experimental classes (four) having
incorporatéd SKW'UNE-WAS into their unit and the control’

(four) not having experienced the longhouse program.

It is hypothesized that a greater change in student

respogﬁes, indicating enhanced understanding and respect for
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Native Indian peoples‘and cultures, will have taken place for

&

12

the experimental group than for theucontrol. Whether such a
change, if it exists, could be transfgrred to positive. regard

extended to other cultures will be inveatiéated by tﬁe Ziegler

attitude scale.

That there are difficulties in assessing attitude change

-

is recognized and noted. An attitude held and behaviour

exhibited may often be in conflict, circumstances often

determining a response at variance with the attitude (Fishbein

& Azjen; 1975?; Attitude'acales indicate a position on a

latent attitude and assume the respondent is knowledgeable.

about and willing to reveal an attitude to the. tester. The
influence of the tester and other authority figures such as °
the classroom teacher present during the testlng must also be
considered as well as other intervening variables between pre

and post testing periods.

SKW'UNE-WAS cultural. immersion program seems to be an

2

ideal situation to bring about in students and adults an

enhanced respect for a Native Indian culture, and an..

appropriate environment to address the further question: can

enhanced respect for one culture, if developed, foster more
= -
tolerant attitudes toward differences among people in genera17‘

o
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" CHAPTER'2 - RE%%%W OF LITERATURE o

"Attitude Formation

Indication of'raciﬁl attitudes in young children, the

grouping of persons accordlng‘to some characteristics or

racial cues and assigning value to those groupings is

evidenced as early as 2 1/2 years of age: (Katz. 1976; Ziegler,

characteristic of the-reasoning process and finds it commonly
appearing at age 2 to 4. Labels are applied by the child and
evaluations made. By 5 to 6 years there is a consolidation of
thé concept of the group,aan interrelacing of perceptual and
cognitive cues; differences are elaborated between groups and
minimized within the group. This is the begiﬁning‘of an
increasingly intégrated. ethnocentric attitude towards
difference which becdmcs more and more résistent to change
(Ziegler, 1980).

Thé child who is highly prejudiced is found to be less
tolerant of ambiguity than the non-prejudiced chiid (Kutner
1976; Allport, 1954). The cues which are used to group people
and assign value and behavioural characteristics a}e clearly
defined and firﬁly held to. The’ability to ﬁse the increasing

number of interactions toABegin differentiating between

individuals is not developcd thus, becoming a racial attitude

e}

highly impervious to further change (Katz, 1976; Allport,

1980; Kalin, 1984). Piaget describes this as the categorizing
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1954). 7
Brigham (1976) and Ziegler (1980) found age 10 to 11 a -

crucial time’during which attitudes are becoming,wellr
stabilized. If the child structufes and éimplifies his world
with underdeveldped cognitive and perceptual abilities, ‘
;prejudice is very likely to be an outcome (Kehoe, 1985). It
maf be possible to prevent this if the child can‘be trained to
"accommodate the complexity and ambiguity seen in thg.
environment (Amir, 1969; Triandis, 1972; Katz, 1976). Kalin
(1979) found a steady decrease in ethnocentric pétterns‘and
concomitant rejection of difference in otheré from age 11
onward when such training was present. This~training of
course may be‘challenged by other norms and values of the

¢ ild's envifoﬁmeﬁt, resulting in yodné people who have
learned "the peculiar double talk appropriate to prejud}ce in
a democracy" (A11p0r£, 1954, p. 310); To further céﬁplitate

the identification of attitude, the verbal and behavioural

S
T

ﬁ?}fession of attitude may appear coﬁtradictor}.

Why is attitude so cémplex? How do children arrive at
'the,decisions they do about others? Basic of courée is the
child's need for acceptance and approval; hence, a strong
identificatibn with parents and, later, béérs. A critical and
suppressive environment at hom§ or school has been demonstrated
to be fef;ile ground for.the dévéTﬁpment of a prejudiced
nature (Allport, 1954).

The strength of societal norms will override the
’ ? .



e

2

experience‘of confact‘with different others (Hofowitz;w1936;_
Bénks, 1985) even when the school environment éupportécraciai
tolerance (Ijaz, 1981).

| By about 11 years, as stated above, racial attitu&es‘havé"
Qtabilized. These attitudes then make up an integfatedbgért
of the individual's personality: ‘they persist in changing
‘éocial ci}cumsténces and can cﬁange independently of those
éircumstahceé (Lemdn, 1973). The intensity and involvement an
att%tude represents depends upon the strength of its
| cbmponents; the amount of information or strength of belief
held, the émount of affect or feeling for or against, the
stréngth of the intention td’aét, and the action itself. The
schema which reptesgan these caomponents of attitude and whiéh
will be used fof purposes of 9@13 péper is taken from/Fiahbgin

i‘é

& Azjen, 1975:

Belief Attitude Intentions v Behaviours
ﬁabout;an————> towards-----> with respect----> with reppéctr-i N
i . . : : . )

.} object object . to object to object |
'_._.__..-..._<;.___..__.....-_____’..._._._..._.'..< ______ ———————————————— {mm¥

The cognition (belief) and the action are not part of-the
attitude but are ipstrumentalito the overall behaviour pattern
which indicates ‘attitude. An‘atti;gde may be declared
verbally but not be cbnsistent with overt behavibur: a
.béhaviour, influenced by circumstances, may not be
representative of\an attitude held. The attitudé is a

mediating variable, relatin@’ciftumstance and response,

o
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"Fishbein & Azjen,(1975) and Heidefx(1958) believeithat this
mediating strives to bring about cognitivé Eongruence or
balance invrelagionships ;mong persons and events. An event
ﬁhiﬁh causes‘interhal conflict between what one believes and
wvhat one witnesses will be resolved b;ig shift 1n ways of
s;eiﬁg the event or in ways of explaining’the event so the =~

‘conflict can be resolved. ~The attitude held will determine

the shift that occurs.

Conditions for Attitude Change

En}’prégram which aims tovchahge attitudes must combine a
,variety,ofiapproachés. Allport (1954) noted:"informétion
seldom stické uﬁless mixed with attitudinal glue". If

) tolerance and réspect towardsldifferent otheggﬁis';he goal,
there mustrbe more than mere knowledge about that’group ;£
people; there’must be acquaintance with members of that group
'(Aﬁir. 1969; Ijaz, 1981; Kehoe, 1985). Conpact, however,’does
not necessarily fesult in the quality of understanding that
leads to attitude change. Unless the contact leads t6 a
deeper level of intimacy and understanding, the d{fferént
~value aaf,behaviourél system may well bé viewed negatively
(§eich & Purbhoo, 1975). fhe greater thé:reél differences 
between groups, ﬁhevmore likely mere contact will increase the = _
Vﬁlidi;y of(;%ereotypes helﬁ (Triandis, 1972).

What then are the other conditions to produce positive

attitude change? The interaction must take place in a

@



' favograb;e social/clxmate, betweeﬁﬁpgifans:of equalhstéfus,L
sharihgzcommon_goals which require the cgoperatipn,of'ghe
'gfouh aﬁd Qﬁiéh trap$cend iﬁdividuai gﬁals;rthere musk'be é
degreé of‘intimaty in the inte;action and a pleasant and
jrrewarding outcomé (Amir, 1969; Allport, 1954; Ijaz & Tjaz,
1981; Sherif, 1962; Trubowitz,‘1969: Berry, 198&; Kalin,
1984). '

While there is wide agréemént on'the,aso}e conditions,
other variables which will intrude to a greater or 1e$ser
degrger;n any interaction must also be considered. ‘As was

ncted under "attitude formation", any study of attitude change

mustAacknowledge the powerful influence of prevalent social )

norms (Horowitz, 1936; Katz &‘Brady. 1947 ; Banks, 1985). These_._

norms, as ljaz & Ija{ (1981) discovered in a study of the
attitudes of high.school students to minority groupq,uc;n
sanction racist behaviour even when the instikution, in this.
case the high schopl, is highly sﬁpportive of attitudes of
tolerance and respect towards members of all races. Amir
(1969) provides another way of considering the power of social
norms by asking the féllowing questiqns of anf group
'interacfion:‘.What is‘the degree of proximity betwéen>groups?
What is the strength of the norm of the group towards (or away
from) interaction between groups? Whatuis the ééquaintance“

potential of the two groups? What are the implications for

social acceptance between g:ioups?

Another important consideration is the modelling provided

Fa
.
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by the authority figufes in any interaction. They will
gg{abliSh the norms that facilitatezor discourage the
devéiopment of posftive-atgitudes (Amir, 1969; Banks, 1985).
Given' the numbeg of Qariables that influence attitﬁde,
what are efféctive ways, within the education structures, to
%\Nprovide opportunity for‘positive change? Ijaz (1981) states
;du;ationalrprograms for attitude change must combine a |
variety of,approaéhes: intelleétual and factqal approaches,

emotional and affective approaches, techniques of perceptual

differentiation, and processes to develop cognitive complexity

£y
—

.apd_mor;I judgement.
Intolerance is associated with defectfve reasoning
(Kutner, 1976): an intolerant pérson lacks the ability to
accommodate ambiguity. Katz (1976) demonstrated how, in
e]ementqiy school children, the opportunity to 1abe1, using
the physicél characteristics of the visibly different person,
provided a po@erful stimulus for prejudice. To increase the
students' ability to differentiate in attributing meaning‘gnd
value Fo behaviour and words, it is necessary to develop
within the students, increased cognitive complexity (Ailport,
1954; Triandis, 1972; Katz, 1976). :
Cognitive structures carry the words and concepts with
- which a culture'is known., These structures make possible thé
prediction of behavioursof members of a culture and determine
the positive or negative‘affect towards the culture and the

e

degree of intimacy or formality which will bé tolerated.
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Triandis (1972) proposed a program of cultural training which

would result in increased ability of the student to recognize

the similarities among the needs and values of all human

[N

beings. Students are taught to understand the interpersonal

behaviours of the culture: to develop the ability to transfer

these distinctive features and cues to other situatiqns; and,
jdst as important for development of empathy and for gocial
action, they are taught historical, geographical, social and
political information about the culture., The habits and normé
of students are successfully challenged by providing new
information and social‘situations where new attitudes are
feinforced. |

This type of training shows evidenge of success in-
developing the multicultural peréon as described by Adler
(1981) "A multiculturél persoﬁ‘is evidenced by the
configuration of one's outlooks andiworld view, by anl
understanding of the universe as a dynamically unfolding
process, by the way one reflects the inter-connectedness of
life in one'éﬂfhoughts and actions and by the way one remains
‘open to the imminences of experience" (p. 21). This self-
empowering student is the goal. ’

Improved positive attitudes towards East Indian people
was the outcome of a pfogram taught to grade 6 and 7 childreﬁ
in Toronto (Xjaz, 1980). Taught by an East Indian, the

program emphasized the similarities between cultures.

Cultural differences were described as different
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manifestations of similar human values. This emphésisrbn the
universality of neeﬁs and the use of role play to enhance
this ability have proved effective in attitude cﬁange (Wyatt,
1985; Kehoe, 1984; B;amwell, 1981; Gay, 1977).
| Contact between members of différenf cultural gfoups has
been shown to be of si;;ificant value_in changing attitudes,
but the variablesrof that contact are extremely ihportant.
Programs of interaction between racial groups have héd mixed
success (Trubowitz, 1947; Sherif, 1962; fﬁegler, 1980).
Poéitive,iindividualized contact with members of other groups,
however, continues to be shownvto reducé apprehensionAof/,
others, to further development o% positive- personal
relationships and to increase cognitive sophistication within
the school setting (Berry, 1984?1Kalin, 1984). Support of the
school for bositive ig;é}—ethnic contact is very important
(Ijaz, 1980; Kehoe, 1984) as is tﬁe support of the individual
teachgr, whose attitude and predisposition so powerfully
direct student thinking. - ’ . )
Davidéon (197%) siggests part of the education prdéess is
to recognize thegg/iﬂétitutional norms and QQ examine societal
canstraints on‘ethnic expression, Further, studentszmust
understanﬂﬁgﬁg validity and viability of other ethnic groups;
the vafidity of multiple‘poiﬁts of view and interpretations of
events (Gay, 1977; Bramwell, 1981). And finally, and perhaps
’most‘importantly, the stﬁden; must become aware of personal

views held towards others (Wyatt, 1985 Bramﬁéll, 1981; Kehoe,

~.

R
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1984). When ‘students undéfstandmthemselves and others in
“terms of culture, wheﬁ they ﬁ?derstand the historical(brocess
which creates human beings, tﬁethill'be deterred from
reducing individugls to the presumed attributes of the group.
Develoﬁing these skills of reflective self-analysis is —
essential to gain clarification of one's own attitudes and
values and ultimately to free oneself to assert greater
contrbl over the learning process. Part of -this clarification.
is a continuing dialecti; with the ethnic groups of the
community., Culture can then be viewed as evolving with,
circumstance, not constrained by time or place; a deeper
understanding 6f the processes that sﬁape human activity is
possible (Wyatt, 1985; Connors, 1984; Bramwell, 1981). Ijaz
(198Q) warns, in this context, against viewing minoritiesigs :

victims or from a disadvantaged pblnt £ view. The knowledge

of the community gained from this exchajge must be combined
‘with an ability to view events and exﬁe iences from the view

point of the culture. LT

When students have these skills, when they can search for

and assess information with confidence, when they approach

problem solving.with purpose, the ethnocentric nature of muc

of the material which is used in the schools can be examined
critically, can be used to ﬂeflect jﬁst one of many points of
view to be considéred (Young; 1979; Kalin, 1984): The
curriculum approach favoured by Aoki (1980) of multiple

interpretations can be taught despite the one-sided nature of
—— .



many texts.

"esteem of many students. Self-esteem is often cited

sided presentation of human activity. = Techniques to

This selective prégent&tioﬁ of history and selec

valuing of cultures has had devastagﬁng effects on th

-

single most important cause of student failure. The

must ensure the valuing of the~uniqueness‘of%iii;:reﬁ
. ) ) - - T
their place in history, and it must prepare students

function effectively in a pluralistic society (Davids

1972).

As was stated under "attitudé formation" in this
the éthnocentric pattern(of children, and their conco
gejectidn of others, develop early in life. Society

pfovides approval for these intolerant views, and sch

= —- —

materials often underline the inferiority of others b

this prejudice are known and being used.. An appreci&

i
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self which also celebrates the uniqueness of others is the

desired oucome.
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- CHAPTER 3 - METHODOLOGY

- Measurement Instruments - .

Ziegler's "Preference for Sdcidlfbiversity“ Scale

_(Appendix A)

Thi§_§F§lé was develaped for a studf of grade seven an&@
eight students in urban schools in %dwer middlq class
neighbourhaods in metfopolitan Tbrontp. It reported the
reiagﬁﬁnéﬁip beéweén inter—ethnicvinteractioﬁ and attitu&es
toQard cultural difference. The interesf laf in "exploringr
changes in attitudes lying close to the centre on the

continuum between very tolerant and very intolerant" (Ziegler,

3

1980, p. 49). 1In this middle ground is where the vast
majority of students' attitudes fall. This scale is degighed
to refiect change along a continuum from lesser to greater
hppfeciation for ethnic or cultural diversity.

The "Preference for Social Diversity" scale items are
made up to describe a preference for diverse versus ﬁamiiiar
or uniform social situatidns. They are further divided:

"Items about personal f;elings of co%fort or discomfort

in social situations which did or did not contain the

element of diversity comprised one subscale. Ttem five

is an example:

'"People whose way of life (language, religion,
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food, clothing) is different fromAmyrfamily's
make‘mé'feel out of place.' j
The remaining items are general attitude statements about
peference for diversity or lack ofqgiversity.V Iteﬁ
seventeen is an examplg: |
” fA country where,évefyone has the same religion,
i;anguage and wayséef eating aﬁd(dressing is a lot
better off than a country with many different kinds
of people.'’ |
Itemé;six and ten have beex retained from the pilot
sample as unscored fillers. ‘
i“Cronbach's alpha for the fifteen scored items remaining
)was .59, Test-retest reliability (performed on the'originalf
'yefsion) was .63'" (Ziégler, 1980, p. 50). |
The version of the scaie useg in this thesis contains 15
scored items, each with three-point response scale from agree
(1) to disagree (3). | |
o Although the intent of eaéh of the questions remains in
.tact;vwording of elevén of the questiohs was altered somewhat,
with,thé guidance of Dr. Stan Shapson (SFU), to increase _ ﬁ
understanding of the question for grade four students. The
most common change was to;élabdrate on what ;as méant'by

—_——

"different". For instance, question 13:
"Ziegler's question: "The most rewarding friendships are
often those between people with very different backgrounds."

Researcher's Question: "The best friendships ake often
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those between people with very different languages, religions -

——

and ways of eating and dressing."
)\ The researcher is interested in whether the difference
between the pre-~test and post-test means of the experimental

group is significantly greater or less than the difference of

the control group.

Qualitativé Measure of Attitude (Appendix B)

A matrix was devised by the researcher to code student

written and oral responses to th% open-ended question: a
' "What are the most important things you have learned

about Native Indian people?"
The questibn was designed t6 discover wh;t stood out, during
s?ﬁﬂy of Native.Indian people, as significant, wérthy of
remembering, repeating, thinking about. The question would
eﬁcourage participant point of view of events rather than
parroting of- teacher or text information. If the teaching
situation was successfui, students would have‘internalized.
alonglwith any personal perceptions, the main 1deés promoted
by that §ituafion, and would view thgm as important 1earning§
about Native Indién people. The matrix codes quality and

quantity of students' responses.

- Teacher Evaluation (Appendix C)

Teachers were requested to fill out an evaluation of the

program following their two-day cultural immersion at the
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longhouse. The important question inithéyevaluation in terms
of thisiatudj was: |
"Please reflect on the program as a,wholé and
explain how, if at all, the inclusion of SKW'UNE-
”  WAS has altered your teaching of the grade four

Native Indian unit."

~ Procedures

The sample consisted of one class of gréde four students
ffom each of,eight eleméﬁgéry schools in the Norfh Vahéouver
School District. Four formed the experimental group aﬁ& four
the control group. Between these gfoups there was a balance
of socio-economic levels with schools from lower-middle,
middle, and upper-middle class areas. Five classes were full
grade foﬂr and three (twb in the experimén;al group and one in

the control grbup) were split four/five classes. All but one

“(in the control group) of the teachers had more than five

years teaching experience. The common element throughout this
sample was an expressed interest in the longhouse cultural
immersion program and a willingness to take the time to be

part of it.

Experimental Group ;

This group consisted of four grade four classes and their

"teachers who signed up to attend the SKW'UNE-WAS program in

the spring of 1986. These classes were selected to "reward"
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schools which had allowed the iuvoluement of staff in .
developing .the program. This commitment had entaileu a lot of
out of school time for those writing and field testing the
~curriculum. In only one case were the teachers involved with
a class at tke longhouse in the spring of 1986 also involved
in development of the curriculum (although not with the -
writing). The other three teachers volunteered to attend the:

workshop on the longhouse, and then indicated they wished to

. take advantage of the offer given their school. They were

aware the teacher who ,had been‘involved in writing theyprogram
and who was also a'teacher‘in that school would be supporting
the1r efforts and accompany1ng them to the longhouse in the
spring. Clearly this condition can make a difference to
Aoutcomes asrschool knowledge and support were already present
for the program. However, this circumstence will become more

~common with time as schools use the program repeatedly.

Control Group

On Jauuery 27th, 1986,'a school district workshop was‘
held for all teachers of grade four eocial studies., They had
been informed that the workshop was to introduce the longhouse
currlculum‘and to sign up interested schools for the epring

and. fall sessions. They were asked ir early January to

c > ;
declare their intention to attend. Those who indicated an
interest were sent the cdrriculum book before the workshop.

Twenty-eight teachers (out of a possible fifty involved in
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grade four social studies) attended the workshop. This
consisted of d brief "walk-through"‘ofvthe‘curriculum book, a
sliﬁéishow of the pilot group who had gone through the progran

in October, and information on the requirements: each school

’s

L .
was responsible for five volunteer adults to accompany them to

‘the longhouse; all teachers and volunteers had to attend:-a
full day workshop before going with their studehtSQ The four
grade foﬁ; classes which form the control éroup were

selected by apprdéthing teachers who had signed up at the
workshop for thé fall'1986>session§ at the longhouse (thefg
being ho more spots for spfipg 1986 available). Since they
had indicated a;vinterest in the program and a willingness to
make the time commitment to be involved in it, they seemed
most similar to.-the teachers in the experimental group. It
was also necessary that they had not yet taught the Native
Indian unit-in their social studies class.

Pérmission of prospective experimental and-control
teachers was sought by providing for them a description of the
research to be undertaken (Appénaix D) Jnd @,letfer of éupportr
from an assistagt superintendent in the district for the |
proposed research (Appengix E). 1In a%l cases’agreement to
proceéd was readily attained. Néxt, the perﬁission of the
parents or guardians of the students was sought. A lettef was
sent to ench'student's_home explaining the research and
inviting calls if more information was needed or if a concern

needed to be expressed (Appendix F). Parents were requested
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to send back an éttaqhed form if permission for their child's - -

participation was denied. There was no form required tozgrént

-permission. Four denials were received from 182 subjects.

Program Conditions

In the spring éf 1986, all eight classes of grade four
students, experimental and coﬁtrol, learned about Native
Indian people and culture as part of their"reguyaf ?Q)iél
studies program. For ;he cohtrol group"fﬂis unit of four to
six weeks was all the instruction on this subject that they
received. The experimental group had the further experience
of the SKW'UNE-WAS cultural immersion program. The control
groups received no resources from the researcherm”“Testiné of

these students was based solely on the program.for’Native

ipdian study that the teacher had determined. Consideration

‘-—«,/‘*g\\

of what that program was does not form part of this‘study.
Experimental group teachers received as part of thé SKW'UNE-
WAS curriculum, pre;SKW'UNE—WAS materials- focussing on
longhouse life and stressing the values of respect,

-cooperafion and sharing that were central to the objectives of

the SKW'UNE-WAS program. (”Q
Pre-test

Arrangements were made by the researcher to go into each
of the eight classrooms and administer, before any teaching of

the Native Indian unit had been done, Ziegler's- (1980)



"Preference for Social Diversity" scale (Appendix A). All
administration of the scale to students was done by the’
researcher. The students were told I was a teacher just like
theirs, but °I had the good fortune to be able to visit
classrooms all over the district. I asked them'tb help me
- know moreA;boutftheir opinions by responding fo the statements
I would read to them. I emphasized that I was interested in
their own special ideas and thoughts,rthat it was not a.test;
there were no marks, no right or wrong an;wers, they did not
put their names on the paper. ‘The'terms which appeared on the
scale, "agree",‘"disagfee", and "no opinion", were discussed
anq.synoﬁyms for them listéd on the boérd -~ "yes", "no", "not
sure" or "don;f know". After giving oét thé séale, each
statement w;s repeated and the students-ecircled their choicé
of answers. The entire process‘took approximately ten
minutes. H

SEudentsA!gre not iﬁdividuaiy identified, but treated
only as a group. There is, therefore, no record of individual
'differences between pre-.and post-respondents, only}of the
differences bétween the total pumber of réspondents from each

@
group, pre and post.

Post-tests

Fs

Within one week of each class completing their unit on
Native Indian peoples, the experimental group having included

the enrichment component at the longhouse, the researcher

S\uw,’ . .



administered'again, in a similar manner, the modified Ziegler
scale, "Preference for SocialyDiQersity". There were some
moans, groans and faces made when the scale appearedﬁagain;
Hany of them femembered doing 1:kand said it was boring, but‘
they all settled.to it once I had‘expreésed somebempéthy and
they seemed to treat the task at hand in a thoughtful fashion.
In addifion to the scale, and imﬁédiately following their
completion of that:; each child was given a sheet of lined
paper with the tentence ‘at the top: "What are the most
important things you héve learned about Nati;e Indian people?"
I asked them to think back over the unit on Indian people they
had just finished. If students had trouble getting startéd, I |
would suggest they make a list of all the ideas or thoughts -
about Indian people that were iﬁportant to them, then begin to
write more abouf each/of those‘itéms. (This turned out to be
a mistake as many students never got beyondithe list stage,
thus losing; in most cases, the opportunity for evaluation or
reflection.) I ciréulated among the children as they wrote to
encouraée staying on task, and to answer general questions.
Approximately twenty minutes was given for this assignment.
Most'were finished beforé that time; fewer‘reqﬁested extra
time (five minutes extra was allowed).

Within two weeks of a class compieting their Native
Indian unit, I selected three students (two:students'from‘
split four/five classes) frém the class for in-depth

'Q§nterviews using a random numbers table and the class list.



When 1 was infogmed of thg pupil's name, I approdched ahd
explained that‘I wished to talk with him/her about Native
‘Indian people and the unit just éompleted. If there was
agreépent, and ther; always was, we would go tb a separate
quiet foom and I explained I y}ghéd to tape fecord the
interview because it was hard to remember every;hing we talked
aboué anqﬁl wanted to be.able to really listen instead of
wfiting things dan while we talked. I also offered to play ]
back a part of what we recorded at the end of the session if
the pupil wished. These ;nterviews were an important source
of data, allowing students to deséribe their personal
perspective without a preconceived notion, on the part of the
inte;vie#er, of what_was important to the stﬁdent., (Upon
reViewingltBe t?ped scripts, the interviewer aéknowledges this
ideal was not always attained. Sometimes a question from the
interviewer encouraged a particular answer from a student, or
the student did not’voluhteer an opinion and thus,.primarily
addressed subject éreas>initiated by the interviewer which

may or may not have been of prime importance to the student.
The prime”focus in the interviews was to question students'
knowledge orﬂbelief of, their affecl towardé, and their
perceiv;d intentions for action towards Native Indian‘people
and culturés, as the components which woﬁld indicate strength
of attitude as descri%ggvby Fishbein & Azjen (1975).

Interviews began by asking thevsame question as had been posed

for their written assignment:



"What are the most important things you have
learned about Native Indian people?"
‘Followjgp questione probed:.
Knowledge and/or belief:
"How did they do thaté How did children learn?
Who. were the teachers?"
Attitude: (a-measure of affect, negative or positive feeling)
"How do you feel about that?"
Action: (Measure ofAstudent intention towards action)
"Would you like to have lived in an Indian
community?" .
) "What would you have liked to do if you lived
Fhere?" =
All of the above written and spoken comments were
subjected to content:- analysis. The evaluation focus of this
data being the differences, if any, in student attitude

by
towards Native Indian people and culture between the students

who experienced the cultural immersion program and those who

did not. What kinds of perceptions emerged”from a knowledge-
based classroom teaching situation (control groups) in
contrast to a teaching situation which included the 1
experientiel component, SKW'UNE-WAS, as well as the knowledge—r

based classroom component (experimental groups)?



Cautions

The methods of descriptive research, especially interview

and observation studies, are particulariyvvulnerable to
observer bias (Borg & Gall, 1983);' It is réason tovexerciSe
e;en more caution when the researcher is also inétrumental in
the development and implementation of the pfogram being
evaluated. This can onlyrbe noted and assurances provided
that the reseércher attempted to remain objective‘and search
for all evidence of program outcomes and not oﬁly those which
could be interpreted as favourable to the program.

A second source of possible bias which must be noted is
the desire of students and/Qr teachers to please the
researcher: Becauée I was the person responsible for
organizing the SKW'UNE-WAS program and for leadiﬁg the
training of the teachers and volunteers before their
participation in the program.(§long with six other'progrdm
traine;s) I would suspect a tendency amorg that population to
tell me what they‘éxéect I would like to hear.ﬁ My best
defense against this possible bias was to pfess the 'speaker
for the specifics which would validate the claim thét some
aspect of the program was good.

Furthér, entering some classrooms to conduct the attitude
scale and to request written work, teaéhers inadvertently
referred to me in such a way as to connect he to theilonghouse
-experience. I had specifically requested teachers not make

that connection in the testing situation, but it must be

-~



recognized that in many instances’I'wes‘the "longhouse lady".
‘This could lead to'bias which would reflecé the subject's
desire to give the "right" or "wrong" answer to the
reSeafeher.

Another serious possible source of distortion in reported
ouzzzmes could be ettributable to theg;ef;ability among the
volunteer "elders" who pla?ed key goles in guiding chi}dren
through the experience on site (see Training Process, Chapter‘
1).' At the same time it mﬁst be recognized that having |

volunteers on site will continue to be integral to the

program,

Qualitative Measures of Attitude

Qualitative measures enable‘e#amination of attitude
ehange without the constraints of predeterminedxcategories for
analyzing responses. The assump;ions necessary to accept the
deta from attitude scales, thatvthe test censtructor’and
respondent shere similar~§e1ﬁe systems, are not prerequisites
for naturalistic induiry; The strength of the components of
attitude will arise from the point of view expressed by the
participants (Patton, 1980). Daea can be gathered and
patterns analyzed for indication of attitude formation and
expression with no pre-determined notioniof how that
exp%ession might be represented. The researcher can frame the

evaluation question and the matrix most suitable to a reading

of the data. Through a process of inductive reasoning,



conclusions can be presented that are based on this
relationship between the data and participant processes.

The challenge to the researcher is to ensure the real

data, and all of the data is included in the analysi% (Miles &

Hubefman, 1984).v Evaluation is subject to the perceLtioné the
' ‘ ‘ ) |
evaluator brings to the field, and the changes the field can

|

impose on the evaluator. Further, consideration must be given

to the effect of the evaluator on the subjécts. LN

The Data: Student Written and Oral. Responses

The foligz;gg data have been collected and coded: -

1. Written responses by all sfudents (experimental and
control) to the open-ended quéstion: "Wgat are the most
importanf‘things you have learneq about Native Indian people?"

2. Transcribed interviews with three students from each
full class and two students from each split class 2
(experimentQI and céhtrol) selected by using a random numbers

table and claés lists.

Development of a Matrix to Categorize Student Responses

The four categories éf the matrix correspond to three of
the four components of atfitude described by Fishbein and
Azjen (1975), which provided the definition of attitude used
in this thesis. The three components used and the matching

category are as follows:



Fishbein & AZjen'é Component i‘Correépdﬁding‘Matrix
: - . Category
Amount of information or ~~=-- Report |

strength of belief held

Amount ofraffect or . --- Affect towards Native
feeling for or against - Indian people and culture

/ ~-- Affect towards the
- - learning environment

- Strength of the intention --- Reflect
to act

The foﬁrth componeﬁt oflaftitude, the action taken, could not
be used as observation of behaviour was beyond the scope of
this‘study.

| Fishbein and Azjen do noﬁ indicate which of the
components have the-greatest impact on attitude formatdion g;t
speak only of the sum (attitude) of the pérts (compdnenté).:
The expiénation below wiil include a rationale, basedgbn the °
literature on attitude formation, for the scaling of ﬁhe
étrength of each component. It will also describe how

decisions are ‘arrived at in terms of categorizing the student

responses.

Categorizing the Data (Appendix B)

"Reflect" Category

1

Students indicated an understanding of what it was to be

Indian in a pre-contact longhouse community,
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Examplﬁs: '"They had a verf‘har¢ life by having to
prepare meals and the responsibilities

‘were a great deal."

"Indians respected nature as we treat

friends."

"Affect Towards the Learning Environment" Category ¢

Students here in@icated positive or negative feelings
towards the enviroﬁment in which they learned about Nativé
Indian Reople and»cﬁlture} This categofy does not qpntainrthe
element of personal‘reflection.'

Examples: "I liked the work there because everyone

works and helps and then it's fun."
"It was my favaurige unit."
~"The smoke was hard. It hurt my eyes."

(negative response)

4

"Affect Towards Native Indian People‘and‘Culture" Category

This category caused the researcher the most difficulty
in determining suitable responses. Difficulty came primarily
in distinguising between féctual réporting and evaluative
response. |

Example: "They carved ceﬂar boﬁls."

"They sefved the elders first."
The former was coded as factual reporting; the latter, és

evaluative response. There are two reasons for this decision:
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the latter is an indicator of a value withiﬁ the editure's -
social organization. It was written within a iarger context
which substantiated the choice of category: the respondent
indicated an understanding of what he/she héd expressed beyond
mere recitation and indicated an evaluation of‘this statement.

Examples: "They used everything they caught."

"The sea was their friend."
"Carvings were beautiful."

Student responses which used descriptors such as "weird"
or "strange" were regarded as negative evaluations because of
.the association of such words with unease and fear of the

" unknown.,

Examples: "Their food and clothing are so so strange."

(negative evaluation)

"Report Category" .

Responses in this category indicate the students have
knowledge of or believe certain facts about Native Indian
people and culture. Their reporting does not include positive
or negative evaluation but is simply factual statement. The

. 1items in this category are reported simply in terms of the
o

number of fimes an item is mentioned.
Examples: "They use flowers to dye wool."

"They tell legends and stories.”

ot



Scaling the:Strength of each Category’

"Reflect" Category

,Stﬁ?ent responses in the "Reflect” cafegory ("Strength of
the intention to act" component) are'fegarded'in this thesis 
as the strongest indiéators of the attitude held. Students
have indicated'an ability te reflect upon and interpret
experience from other than an efhnocentfic’perspective. There
ia,an awareness of the universality of human needs and the
uniqueness of the individual (cultural)'responsé.r'i New‘
cognifivé and perceptual abilities are being developed: there
is less likelihood of prejudiced behaviour (Triandis; 1981;
Kétz, 1976).

"The reflective consciousness characterizes a human
capable not dnly of knowing but also of knowing himself or
herself in the process of knowing. Thﬁs; consciousness
- emerges as "intentionﬁ and not just a receptacle to be
filled." (Friere, 1985, p. 115).

This element of iqtention is what Fishbein & Azjen refer
to when they state that the attitude held is the mediating
variabie which relates circumstance and response. It is a

strong indicator of the act which the respondent intends.

1

"Affect Towards the Learning Environment Category"

Student responses in the "Affect towards the learning

environment"” category ("Amount of affect or feeling for or
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» againét" component) are regarded in this thesis as second - ——
strongest indicators of attitude strength. Responses evaluate’
the classroom %pd/or the cuitu@él immersion experience as it.
affected the respondent. A'fAVOurabIe,climate is one of the
essential variables in attitude change (Sherif, 1962). 1In the
case of the control and experimental group, the "climate" 7
would include teacher'modelling, knowledge and presentation of
material, field trips, and speakers. Theﬂﬁglimate" for the
experiéntial'group included also the bhysicalrsetting of the
longhouse, living the life of pré—contact Native Indian people
and inter-acting with Native’Indian people. Unlike the

"Affect towards Native Indian people and culture" cétegory
where "contact" as an }pfluencer of attitude can only be
assumed, contact iR this catégory is not disputable and an

evaluation of what that contact is like is declared.

+ "Affect Towards Native Indian People and Culture" Category

In the "Affect towards Native Indian people and culture"
category ("Amount of‘afféct or feeling for or against" |
compoﬁent) student reéponses for experimental and control
groups are influénped by adult models such as paréhts and
teaﬁheré, as weilhas through life experience, various media,
and the views of society at;large (Horowitz; 1936; Banks,
1985f; For the experimental groups ;heée fesponses will also
refleét the experience of hévingvhad contact with Native

Indian peépl; who were in equal (or superior) and intimate
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positions and who pufsUed with them ihterdependehf goalé'whichv

could have rewarding putcomes. These are all vafiaBles”“
regarded as key in influencing attitude strength (Allpbr;,
1954; Sherif, 1962; Ijaz, 1984). Because the source of the

affective response (whether it is’ imitative or, a true

indication of sﬁudent feeling) can only be assumed in this

x

" category (as opposed to the direct relationship between

~as the third most likely indicator of attitude'streﬁgth.

student response and the environmént in the "affect towards

the learning environment" category), this category -i's regarded

&

-

N
. A y
e K
8

"Report" Category

The weakest indicators of attitude are the s.udent
responses under the "Report" category ("Amount of information

or strehgth of belief heid"'component). These responses

'indicate the students have knowledée of Native Indian people

and culture buEvtheir responses do not include positive or
. , , . ; :

negative evaluations. They are simple statements of what the

students believe are fact. Merely knowing about the subject{

as these responses would indicate, has not been shown to be

i

effective in bringing about attituqe/zhange (Allport, 1954;

Ijaz, 11981).



Additional Notes Regafding,Categorizing Procedures

Exclusions

. The coding does not include general statements where no
value is attributed nor activity described. &\

Example: "The most important thing is' how they iive."
"I learned how Indians dress, eat, live.
A particular point made is only noted once per child

\\‘\

alfhough he/she might repeat it. ‘ °

Researcher's Reflection on the Matrix

Having determined qualitatiQe categories of-student
respoﬁée as indicators of attitude strength, the qqestion
remains whether to furfher determine quality of response
within categories. |

Example: "They wore heavier clothing in winter:just

1ike¥3;>“

"They have great responsibility to get food

day after day, not like us going to the store,
is there a qualitative difference in these two reflective

responses? While recognizing that a case could be made to
3

further differentiate these responses, it is the researcher's

decision to merely note that differences exist in quality of

response and it would be very d{ffithlt to find ag;éement in

ranking statements qualitatively. Responses will be dealt
_>

with only within the larger categories as described above.
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Cautions , ///)

_ —

vDespite strenuous attempts to ceregorize the data
carefully and repeatedly it is recognized "data,inevitably
represents perspective rather than truth" (Patton, p. 446).
The researcher has taken care to guard against this bias. The
data has been coded repeatedly, at least three tiﬁes for all
pieces, without reference to prior coding. As cbncerns or
‘problems arose over the placing of data, the researcher wrote
down the problem and the decision taken with the rerioﬁale for
.the decision. This guidance has been included under
"Categorizing Student Response" in this chapter to eneble
replication of tHe matrix. Outliers have been recognized and
discussed as part of all the data collected. Great care was
taken to move constantly between data and analyees so as to

illustrate and support on an ongoing basis ahy interpretations

made.. . 7
Quality of the Data

3

There are sufficient numbers of students (control-90;
experimental-88) responding to a variety of instruments to
ensure the credibiliry ofremerging patterns and themes in the
data. Having said that, the researcher acknowledges a number
of written responses contained only listed items (five from
control, five from experimental) thereby precluding anelysis.

Interviews were conducted in excellent conditions with full

-



teacher and student cooperation. They afforded fresh insights S
as children provided opinion in an environment of |
unconditional acceptance., The interviewer's skills Qerévnot
always up to the task of resisting "aiding" the reluctant
student‘in his/her searcﬁ for expression and may, in avfew
cases have léd student thought rather than developed it.
Teacher eyaluations appear to have been.completed with
care and to have thbroughly covered academic énd affective
outcomes. There are six of these from the SKW'UNR4WAS

teachers. k

Triangulation

‘The use of qualitative and quantifative measures‘enableé
triangulation to take place, the search between different
measures for consistency of results. Difficulty can arise
when attémpting to compare data which have been gathered in
such different ways and which éxpress_experience in such a
different manner, There are, however, some similarities in the
components of attitﬁde addressed across measures which will be

examined in Chapters 4 and 5. &



CHAPTER 4 - RESEARCH FINDINGS

\\

Quantitative Data

To determine whether signifiéant attitude change towards
diversity in social situations had occurred as a result of

treatment, mean scores ‘'were calculated for experimental and

control groups pre and post. - The maximum negative score is

45. The mid-point of the range is 30. The maximum positive
score is 15. Mean scores of}the students in both groups were well
above the mid-point in a po%itive direction in the pre and post

! - :
tests (a lower score indica?ing a more positive attitude).

Table 1
| T
Group .# of cases * Mean - SD
N ’ Scores . Value
Control-pre . 85 | 24.8 4.66
. o -2.10 -
Experimental~pre 93 26,1 3.70
Control-post 90 24,5 4.89
Experimental-post : 88 _ .25.0 5.05
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¥ The lower score indicates a more positive attitude.

W
.
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Student responses to Ziegler's "Preference‘for Social
~Diversity" scale were analyzed statistically by means of T-tests.
Internal consistency of the attitude scale was analyzed by means
of Cronbach's Alpha. “

A T—test'pre- and a T-test post were used for
~experimental aﬁd control groups separately. The T-test pre
indicated significant difference between the meéns of the
control and experimental groups, P<,05, indicating more
positive aptﬁtudes on the part of the control group. The T-
. test pbstiiﬁdicated no significant difference between the
means of the two groups, P>.05. This would suggest the
experimental group became more positive while the contrél
group stayed the same.¥*

An informal examination of the frequency of change'of
response from pre to post to a question, and the direction of

: ¢
that change (in a positive or negative direction) for students in
both groups provides other information as féllow—ﬁp to T-test
results. Change in a positive (tolerant) direction is greatep
among the experimental group than among control groﬁp studenfs.
Positive change among efperimental group students is morevin
evideﬁce for items which Ziegler describe§ as "general attitude
statement aboﬁt'preference for diversity or lack of diversity"

(Ziegler, 1980, p. 50) as opposed to items ahout personal

—— - ——— = - ——— -

* Tt was not possible to determine the significance of the

-

growth within each group because there were not matched pairs

for pre and post tests.
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feelings of comfort or discomfort towards diversity. Change of
response, althougﬁ varying in amount between the two groups, does

not vary in direction: it is the same for all items.

' , Table 2

# of cases Mean SD # of variables.
(N) , Score ' '
354 25.1 4.60 15

—— s — — . — M — " A . S G N S A —a — — —— v ———— - ———————— - " -

Cronbach's Alpha for the fifteen scored items (items six
and ten having been retained as unscoréd fillers) was .67
indicating good reliability in terms of affective scales, of
all items to measure the same attitude. All student
responses, bre and post, to the 15 items were compared in the

analysis. ‘ i ‘ ,

Limits of the Ziegler Scale

Both the Ziegler scale and the qualitative matrix @gviéed by
the researcher from the components of attitude describé; by
Fishbein & Azjen (1975) measure student responses which represent
the middle ground between moré or less tolerance for diversity. )
Possigle'interpretations 6f_the Ziegler scale, however, are quite
limited compared to the richness of thé matrix data. Ziegler's

attitude scale statements measure personal feelings of comfort or

discemfort on the part of the respondent towards differences in

+



others as well as preference in general for or against diversity.,
Student responses to these two types of statements could
T represent sentiments similar to student responses in the matrix

_category "Affect towards the learning environment,"

students.
indicating through either measure that it is "OK" to be with, to

" learn from, or to be in the same environment as different others.

From the scores of the attitudé scale, however, it is not

possible to extrapolate the more complex data which can be
contained in the other three categories of the qualitative
matrix. There is no way of knowing through responses to the
attitude scale if the respondent has developed the ability to
interpret expe;iencevfrom'other than an ethnocentric point of
view (Reflect category); The indication’of a preference for or
against diversity does not provide a gauge of the understanding
or respect of the respondent for the diverse others (Affect
towards Native Indian people and culture category) nor is there
an indication of the amount of factual-Knowledge upon which the

5

respondent's preference is based (Report’catggory). All‘these
factors, observable in the mat;ix, are important in thé
prediction of attitude and behaviour,

Correlations between measurement of attitude by attitude
scales and actual behaviour are not high (Wicker, 1969). The-
Ziegler scale may reinforce thé findings of the matrix that
cultural immersion and, by extension, differences among peoples,

can lead to positive experiences, but there is a paucity of data

to explain why. Fishbein (1975) argues that specific behaviours



can be predicted from measures of attitude towards that
behaviour, but the inability of the scale to encompass the
complex dimensions of attitude development would, the researcher

believes, preclude any prediction of long term effects on

behaviour.

Qualitative Data

What are the differences, if any, between the perceptions
of the experimental and control group students as to what is
impbrtant in their learniAg? How does the inclusion of the
experience of immersion in a culture alter perceptiong,
knowledge, and what is viewed as important about that culture,
How are.NativevIndian people viewed? How do they "fit" into
the larger context of human history? Is there*embathy fof the.
experience of being Indian? -What are the indicators of
attitude verbalized by :he studehts? 'How do they differ

between experimental and control students?



Percentage of Written and Oral Responses in Each Category

for Experimental and Control Groups

v Reflect

Affect towards -
the learning
environment

Affect towards
. Native Indian
people and

culture

Report

—— - ——— " ————— " T~ — = —— - w—v Gm T S Y Ve - — = W Ve WP e m . w— — - e e e A -

Written Responses

Control

N = 88 67
(372

responses)

Experimental
N = 90 112
(359

responses)

Oral Responses

Control

N =8 157
(155

responses)

Experimental

N=29 117
(141

responses)

"Reflect" Category

"Experimental student responses in the "Refhect" category

37

247

337

267

397

307%

347

657

267

497

247

1.00%

1007

1007%

1007

described vividly their understanding of what it would be like

to be a participant in pre-contact longhouse life.

Example: '"Life was tough.

{(// supermarket."

y

You couldn't just go to the
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"Everything you used and wore had to be made

by hand."
"They had avvery hard 1ife by having to
prepare meals and the'responsibiiitiES were -
} a great deal."
They knew the wisdom and knowledge of the people were what had
enable& them .to survive,

Example: "That is really good that they only take what

they need because that way nature.will last . LI
longer."

Reflective statements by control groups were fewer tﬁan
huif those by experimental students and were much briefer.

Example: "They had a harder life than us."

The reflective comments for both groups were almost
"entirely inrterms of differences f;om the student writers.
This overwhelming internalization of difference could lé?d to
a distancing from the culture. This in turn could leave it
gtill in the past and not affect attitudes towards cultural

difference in the present.
5
s

"Affect towards the learning environment" Category

The most dramatic‘CPntrast between experimental and
control was in the "Affect towards the learning-environment"
category. A discussion of the learning environment, for the
experimental groups, was integral to a discussion of Native

Indian culture. It was at the longhouse that they learned the
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skills, attitudes and values which informed their responses,
It Qas'a good time there; a learning time, when new skills and'
new ways of doing things'were introduced and successfully
attempted, There was the;pleasant discovery of being able ﬁo
take responsibilities, to work cooperatively with new people.
It was a s&cial time, sharing chores and new experiences.
Children .wanted it to continue even though it was hard and
smokey and some of the food was "yucky".

Example: "The longﬂouse Qas fun, I would like to go
again and see Ann Billy and split wood and
wash dishes and cook with hot rocks."

"We learned to weave, gather food; make

things. from cedar, how tools are made and

go take care of them.,"

"I liked the work there because everyone works

and helps and then its fun." -

"The smoke was hard."
The control group did not“considér the learning environment
beyond commenting that the unit on Native Indian culture was
interesting.

Example: "I learned about survival."

"I like learning about the Haida people."”

"Affect towards Indian people and culture" category

Experimental group comments indicating "Affect towards

Indian people and culture,”" as would be expected, focus on the
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valdes and attitudes which informed the SKW'UNE-WAS
curriculum: respect for the envitonment and for living things
and for the spirit world embodied therein; sharing of hard
work and of goods, cooperating to survive well in a demanding
environment; importance attributed to elders to be looked
after and listened to. (Importance of the seasons does not
appear to be a piece of informatioﬁ internalized by

participants although it was included as an importarnt concept
¢
in the curriculum.)

Valuing comments by the control group often contained the

)

same themes of respectafor nature and the skill and hard work

‘involved in survival. The comments were, Nowever,

significantly fewer in number and generally were less richly

elabo;;ted: |

Control: "They must. work hard to be respected."

Experimental: "It is important that evefybody help with all

D longhouse chores, then you would have a good

_future., The worst thing would to be “Tazy." "

Control: "They respect nature.”

Experimental:‘ "They re;pect nature because they get their
food- and cedar from nature."

Control: "They worship spirits.,"

Experimental: (fI like who they worship, like Wountie who
~.
takes care of the river."

"They ask permission before taking the cedar

or killing animals."
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2

Remarks about Native people were more personal among the-

experimental group children, "they are very kind and

‘

trusting,” "so helpful," "oenerous," "nice and fun to work
with.“ Whereas control group statements noted their viftues
in a less effusive manner. They were "good fishers," "hard
workers,”" "loved nature."

1

"Report" Category

In terms of knowledge about the culture, "Report"
category, the "how" things were done, "they cooked in'bentWOod
boxes," "they stripped cedar for many thiﬁgs," and theﬂ"what“
was dene, "theyAgathered'berries," "made‘planks," that kind of
infprmatidn was, in most cases, fairly similarhacross
experimental and control groups. Volume of information,

%

however, was significantly greater in the control group} twice

that of the experimental group.



Synopsis Q£ Teacher and School Influences on Data

EY
d

Teacher ’
~experience
~attitude

Classroom
tone

School

_environment

— - —— " o v S ST M A . . - - —— — - — - T — v > R W W T e e Y v e ma

School Group in order
Identi~ of richest to
fica- leanest data
tion S
Number (Exp. or Cntrl.)
5 Exp. o
-very rich in
all components.
6 Exp. :
-very rich in
all components
3 Cntrl,.
-rich in all
: but "Environ-
\ ment"
ﬁ
8 IExp.
-average
in all
-least "Report"
of any group
7 Exp.

-average amount
of data

-least "Reflect"
of experimental

-attended

initial
conference
to develop
SKW'UNE-WAS
-very experi-
enced and

~solid

~-reluctant
participant
felt sick
on site
-good teacher
/student
relationship

~interest &
commitment
-energetic

~

-interested
-well-orga- —
nized
-initial
interest
waned due .to
conflicts

-reluctant
participant
-sick on site

a .-

-strong
sense of.
purpose
and order

~comfort- -
able/
accepting
~clear ex-
pectations

-resources
plentiful
-discussion
emphasized
~clear ex-

_ pectations

~-clear ex-
pectations

-resources
plentiful

-upper middle
class

-few visible
minorities

-strong staff
focus on
professional
development

-lower middle
class
-multi-ethnic
~border
Indian
reserve
-good admin-~
istrative
support

-middle class
-multi-ethnic
-strong staff
focus on
professional
development

-middle class -

-individual
focus for
professional
development

- =lower middle

class
-multi~ethnic
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~ School .Grbup in order Teacher Classroom School

Identi- of richest to -experience tone environment
" fica- - leanest data -~attitude
tion

Number (Exp. or Cntrl.)

O ————— —— —— ———— - —_ . i T, . G T ———— ———— W W e G G S e W G - ——————

1 Cntrl. o ~-very ex- -strong -upper middle
-strongest perienced valuing of -few visible
"Report" of any - and solid thorough - minorities
- , ness and ~individual
social focus for
order professional.

development

-

4 Cntrl. -least ex- -comfort- -upper middle
" -lean over all perienced  able/ class
-new to BC accepting -few visible
- -Frech .- -poor post- minorities
; immersion ' testing ~high parent
situation involvement

~-strong staff
.focus on
professional

. development
2 Cntrl. -—-other ~value for, -middle class
-very lean o events took ‘indivi- J -some_ visgible
_over all priority dual minorities
over social : ~individual
studies approach to

professional
development

A Closer Look

-

Achieving a balance of knowing in a personal QS'wéll as
faétﬁal sense wés an expected outcome for t-é iﬁmersion
experience of ﬁhe experimental group. Two ¥lasses of thé'
experimental group were particularly rich and balénged in data
across categories, #5 and #6. #5 was the oniy group with
teachers (two, one from eacH of two split classes) who had been

¢

,involved in the development of SKW'UNE-WAS, They had attended
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‘the conference with the Squamish people and provided input

into the major understandings to be used although they had not
been involvef%in the writing of the curriculum. ‘Students v
would ﬁave received very knowledgeable teaching about SKW'UNE-

WAS values and attitudes. #6 presents a very different

setting. It is a community school which borders on a Squamish

Indian band reserve. It has a significant number of Native

students (20%Z) and a number of Native people involved in the

school as Squamish 1anguagéfféachers, aides, and community
school coordinator. The teacher involved was sbmewhat
reluctant to participate in this type of experience although
realizing its value to the school. In both schools thére was
informed support from administration and, in #6, also strong,
support from the SKW'UNE-WAS writer teaching in the school.
The next "richest" school (#3)vin terms of data
collection 1is fromvthe control group. As with othép control
classes, the‘cétego¥y "Affect towards therlearning
environment" 1is very scanty, but the students had a lot of
well organized information and indicated resbect for the
Indian\people and culture they had studied. The‘categories of
"Affect towards Native people" and "Report" were very stréng.

The two "leanest" schools in terms of data were both from

the control group.



Interviews

Interviews were recordéd }6r eight control sgudenté and
nine experimental students.. An egamination‘of patterns aéross
groups indicates no change in the balance of categories fd;
the experimental grbups, in fact, the weight of itéms in each
category is almost a mirror image of the written responses
althqugh smaller in volume. The control groups, however, show

a shift from strong emphasis on "Report," to a balance of

comment across three categories, "Reflect," "Affect towards

' and "Report." Responses in the "Affect

Indian people,‘
towards the learning environment" category continue to be
alﬁost nil.
There is a type of pesponse‘in the interviews which doesl
not appear in the written work, a speculative quality, a -
.
working through of thoughts, which is more common to speech
than to the written word.
Experimental: "I think I could figure out carving for myseif
by observing the fish and the birds."
"I wonder where Ann got the music she played
~on her drum. I think she went for special

walks and listened carefully and got her music

from nature." i~

s

Control: "Maybe they learned by discovering a tool -
like a clam shell or a rock and he chipped a
tree and it worked so he tied a stick to get

more power and cut deeper."



Negative Comment

There is $§gy little negative comment from either group.
About a third more in ngﬁyéﬁéof responses from thﬂ’?ﬁhﬁrol
group. Most comment is ;g;ﬁt the‘differénce in the way Native
people eat or dress or worship. Confrol comments also include .
emotional étatements of reﬁudiation of some aCtivity. |

Examplg: "It is pretty g?osé the way they_chewed salmon

eggs." ‘
Experimental comment, other than statement of difference,

centred on the personal experience of longhouse life.

Examgle: "You had to stay low all the time or get smoke

in your'eyes and it hurt."

Teacher Evaluation

Commenté'we£e géthered from the six teacﬁers involved in
the SKW'UNE-WAS program with the experimental classes. Asked
how, if at all, participétioﬁ in the SKW'UNE-WAS program had
effected their teaching of their unit on Native Indian people,
teachers, overwhelmingly stated it had had’ very positive
effects,

Example:v "There is no way I can present cultural

matefial with the same effect without being
in the longhouse. It was a faﬁtastic living

and learning experience."



"An appreciation'of the natural rhythm of the
environhentrdeveloﬁed."
"The curiosity of why the Indians 1ived‘as
they did developed."
Negative comment mainly concerned itself with the scafcity of
Native people iﬁvolved with SKW'UNE--WAS., They agreed
unanimously more Native people are needed to convey the
traditional and contemporary attitudes and values of their .

culture; a concern which the researcher shares.



CHAPTER 5 - DISCUSSION OF FINDINGS

The present study set out to investigate the effect of a

cultural immersion program on attitude. An attitude scale,

Ziegler's "Preference for Social Diversity," was administered

before and after the Native Indian unit for each class to

determine if attitude change towards diversity amoq&_ﬂﬁ&.ﬂlgﬁiiN

general had gﬁcurred. The written and verbal responses of \Kx\\\

graﬂe‘four students, 88 in the control group, 90 in the

experimental group, were coded and thé.éufcémeé.feported in

Chapter 4. It was hypothesized that the responses of the

experimental group, who had experienced cultural immersion,

would show more positive attitudes towards Native Indian

people and culture than the control. feachers of the

experimental group were asked to evaluate'the effect of the

immeréion program on their teaching of the unit on Native

Indian people. R
The condittons cited in Chapter 2 as reinforcing

favourable attifudes towards peoples of differing cuitures

were present in SKW'UNE-WAS: contact was on the whole

extrehely positive for adults and children éetween Native and

non-Native péoples. The social climate encouragéd cooperation

and‘sharing to attain group goals, and the modelling of almost

all authority figures, Wative Indian leaders, school teachers _

and volunteer "elders" supported and encouraged the ma jor
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objective of SKW'UNE-WAS, to enhance respect for and - R

understanding of Native Indian people.

Discussion of Quantitative Data

Why then is there not significant change in a positive

direction for the experimental group indicated by Ziegler's

"Preference for Social Diversity" scale? This scale is

a

designed to assess change in attitude which lies in the middle
g;ound between tolerant and intolerant. It is supposed that

the students are neither racist nor are they fully

appreciative of the potential richness of a diverse cultural
environment., bBoth grodps, in the pre-tests already had
illustrated a positive regard for diversity. Comparing pqétiJ
tests results, a slightly greater degree of ;;;lment along the .
continuam from lesser to greater appreciation for diversity is
noted on the part of thekexperimental groﬁp.

The possibilities for triangulation between a scale

addressing a generalized attitude towards diversity and verbal

)repbrts indicating attitude towards specific others are

limited. There is no indication from the Ziegler scale that
the positive attitude development of the experimental group .

suggested by the written and verbal reporting on a specific
- N

cultural group has been generalized to any significant degree
to include groups or individuals from different cultures.

As discussed in Chapter 4 under "Limits of the Ziegler

1

scale," the slight positive movement noted for the

&
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expefimental‘group may be a reflection of the very ‘positive
attitude towarhs the learning environment indicated by the
qualifﬁtivé métrixﬂ Because the scale meaéures only one of
the compbnents of attitude encompassed byfthg“matrix,wit is
not 1ike1y to indicate as significant a shift in attituée as

the matrix suggests,

Discussion of Qualitative Data

B

An attitudé is a mediating variable striving to bring
about cognitive congruence or balance between persons ang\\\v,
events (Heider, 1958; Fishbein & Azjen, 1975). A visual
impression examining the matrix of student responses fro; all
eight grade four classes would suggest the experimental groups
have achieved much greater congrueﬁce between experience and
the internalizing of that experience: there is a bélance of
‘comment from all categorie;.‘ Héving lived the unit, it 1is
part of theisr knowledge of Indian people, so they speak in
terms of their participat{on in an Indian lifestyle. Having
‘participated, a good number of them reflect on the way of
longhouse life and compare it with their own. _This balance
betweénfcategories is not present for the control groups;

"The intensity and involveme;t an attitude fepresenté'
depends.on the strength of its components," (Fishbein and
Azjen, 1972). The outcomes of this study would clearly
iédicate a more positive attitude, in both quantity and

quality of its components, towards Native Indian people on the

.
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part af'the‘experimental group. They‘have demonstrated to a8 -
significantly greater degrée, the ability to reflect on the
inter-connectedness of life and to view experience from

multiple points of‘v1ew. Their responses indicate respect for

a valid and viable culture. There is more likelihood than

with the control group that actions  -taken towards Native

~

Indian people will be pésitive.

There is, however, a qualifier to the above statement
whichraddrEsses the content of SKW-UNE'WAS. It is a program
rooted in the past. How does this]fact influence’the
interpretation that experimental group studen;s wiil act in a
more positive manner toward Native Indian pepple and culture
'today? Reflective responses, which were stated in Chapter 3
to be the strongest indicators of attitude, are to a large
extent, rooted in past activity and behaviour, summed up in
the experimental group student response:

"I've learned to respect the way Native Indian people

lived in the past."

Other reflective responses from this group are less clecarly
tied to thel past:

"I've learned f;om Nati;e Indian people about sharing

and trying your best and léarning from other people."

In other categories, "Affect'iouards the learﬁing
tehvironment" and "Affect towards Native Indian people and

culture," Indian people are referred to as "kind" and "fun to

work with." These responses would appear to be rooted in
p pp
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N

their experience of being with Indian people on‘éite at the
longhouse,

Although it cannot be stated conclusively that attitudes
of experimental group students towérds Native Indian people in
contemporagy society,wiil be more positive,‘it is the
researcher's opinion that these students have demonstrated the
ability to perceive an inter-connectedness among human beings
and are more likely to retain the ability to differentiate in
attributing meaning and value to behaviour and words. Theya
have developed the cognitive complexity Triandis (1972)
de¢scribes as essential.to the non-prejudiced human being.

” Will this increased positive response among the
experimental group be sustained in the iarger socieEy over
‘time? If meaningful contact between cultufes is a necessary
condition for incréased favourable attitudégy how much
.contact? How continuous should that contact §e? Amir (1969)
asks important questions aﬁoqt the power of»ségial norms in
our society which bringslinto question the abiiity of a two-
day cultural immersion experience to develop po;itive

1

at;{:pdes towards Native Indian peoples which wigl be
sustained in a society where the acquaintance poéential’of the
Native and non-Native groups is in most instanceszextrémely
low. , < é

The; positive indi%idualized contact that took place

should aid in reducing apprehension towards Nativé indian

peoples for the experimental group’studeqts (Beriy, 137@;
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Kalin, 1984). In contrasting the negative reépenses of , —
control and éxperimental group students towards Native Indian
peoples and culture, cong;ol group students displayed an
apprehensioh that was not-present for experimental group
studentg whose negative responses were confiped to concerns
_about the hard work longhouse life entailed and the difficulty
of living in such a sﬁokey environment. Control group
students were preoccupied by themstrange‘and different way of
life of pre-contact Indian people and displayed less toleranre

¥

for those differences.

Responses in the "Affect towards Native Indian people and
culture" category were m&re equally accessible to both control
and experimental groups (as opposed to the "Affect towards the
learning environment"). Differences between the groups in
thiéicategory are worth examining more closely. There are
more responses of higher quality from the experimental groﬁp.

Example: "They have to cooperate and share everything,
their skills and food, in order to stay-
alive."

The'certainty of de;ailed description which is repesentative

1

of the experimental group indicates the student "knows'" this

experience, 4

There is also a clear pattern of strength, in this
instance among the control group, in the "Report" category.

Two control groups in particular far exceed any other groups,

"

experimental or control. Asked about Native Indian people

€
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fhey could provide man& facts. The quantity seemed to vary
according to the strength Gf?thé teaching situation and the
Ability of the child to articﬁigle his or her 1earni£§}

These factors would also play a role in the increased
nuhber of reflective responses made by control group students
in the interview situation. Given the )@poftunity they began
to ﬁonsider the experience of being Indién. Their responses
differed from the experimental responses in that, without
direct knowledge, they could only wonder and speculate.

Example: "You_ﬁight fight a lot living so close but

could share getting the food and building the
house."

Although strong patterns emerge in terms of the strength
of different components of attitude between experimental énd
control groups, there are exceptions which call any
conclusions into question. Intervening situational and
personal circh§tan¢es which would suggest reasons for these
exceptions in established student response patterns, point to
the tenuous nature of attitude prediction. |

The analysis of the teaching styles and strategies and
the classroom activity which may accéunt for these anomalies
was beyond the scope of this study. It is important, however,
to note the strong support of the experimentalﬂgroup teachers
Vfor the cultural immersipn experience as reported by teacherj
responsés in Appendix C. These would suggest a-strong

motivational factor which would encourage and reward the
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student attitudes and behaviours which are articulated in the

SKW'UNE-WAS program.
' 'S

Conclusions

Ap analysis of the students' written and vérbal responses
suggested an ability, Particularly améng the experimenfél
group, to understand differing points of view: in this case,
to illustrate increased understanding and respect for Native
Inaian peoples and cultures. This deveioping hbility}to
acceptldiversity is not shown to have generalized'to other
situations, yet %Judents have demonstrated strongly fhe
satisfaction of "knowing'" in the éense of experieﬁcing, as
.opposed té simply "knowing about." They have had a glimpse of
the rich potential of diverse cultural heritage. ~

With knowledge of’the unit on Native Indian peoples and
cultu{e studied“by all grade four students in‘experimental and
control groups, and with knowledge of the experience of
cultural immersion for the experimentaf group, the researcher
can conclude there was a gfeater variety dfeapproaches to
learning for the experimental group. This combination of
affective and knowledge b;sed learningp and the concommitant
fesponées of the experimental group students to this variety,
wouldﬁsuggest thaf the intensity of the attitude is dependent
onwa combination of knowledge "‘and experienée: fﬁrther, given

the parameters of this research, that the intensify of the

attitude is powerfully affected by an experiencevof cultufal

)

R



»

immersion and, in this case, affected in a positive direction.

fl

SKW'UNE-WAS and ‘the Research on Atfitude Development

-

As stated at 'the qutset of this chapter, the conditions.
! B

determined by research to be favourable to positive attitude
' ‘ g .
‘development towards peoples of differing cultures were present
; v,

to a large degree in this enrichment curriculum¢ The

outstanding feature of the program, undoubtedly, was the
immersion of students into'the simulated environment of the
.pre-contact Squamish longhouse community;, This éettingm

- A
provided the ideal conditions for the training for cognitive

'complexity proposed by Triandis (1975): the behaviour and
~ ' {

attitudes associated with the Squamish values of shéring”and

of respect for all living things'wsre essential to successful

.
\ ~

student functioning in the leonghouse settinE\@nd were reﬁérded

by tke authority figures present, Native and non-Native. That

1
i

this environment was challenging, exciting ahd rewarding to
. .

tie students and adults presenf is richly dochmented
(Appendices B and c).”

Two further conditians recognized as contfjbpting to
- positive attitude developmen; were"imborpant‘to ﬁhe succEss'of
SKW'UNE-WAS. There was—gn Qngoigg d?éleEtic betaéeh those in
the Indian community and’ those inrtheuSchoél Distfict invol&ed
in the p:oéram. Successes and concerns were shared‘and =
- solutions worked out together; It was recognized that‘fhe

0

program was only as strong as the partnership between the

(3

-



cultures. Secondly;,SKWfUNE;WAS‘providéd‘a rich opportunify
}of studéhts to-enlarge their capacity‘to Qﬁderstand'the wofld
from the point of view of peoples of a different cﬁlturg; "Tﬁe
qﬁo;atioh of a child at the ldnghousevilluétrates this -
coﬁdition most vividly: | |

"Boy, I wishﬁmy mom coﬁldisee me now. I'm not‘pfajing
VIhdian;HI'm\iiving Indian."

Fishbein and Azjen's componeats of attitude encompass

these conditions of the SKW'UNE-WAS program described above,

but the importance of the context in determining the -

respondents”’ "Amount of affect or feeling for or against“
(Fishbeir &,Azjén'SJeompbngnt) is not addressed directly. To

leave out this variable in program evaluation woald have

constituted neglect ("Amount of affect towards the learning L
S : ' :

environment" category).

»

This consideration -of the context in which an attitude is-

2 L

demonstrated is exactly the condition addressed by the Ziegler

- #* *

scale, in spite of its shortcomings. f' . , S

- - -

. SKW'UNE-WAS as a Curriculum Devélopment Model

There was a vision: a Coast Salish 1onghohse would be
built by the Che;kamus River on North Vancouver Outdoor School
property so grade four children stqdying Native Indian peopleé
and cultureslcould experience the rich and complex pre-contact
longhouse community life of the Squamish people. This

activity did not arise from a perceived need by District

El



- staff, Tﬁe,need was cfeated by ghe'suéceseful'developmeng and
implementation of the'program'to‘the boiﬁt where a teacher,
after her second trip to the 1onghouse‘with.her class, wrote

" in her evaluation: | |

"I cen't imagine teaching fhe‘ﬁnit.en’Native peeples
without including the trip to the longhouse. The grade

four program would seem 1mpover1shed w1thout it."

As’the‘massive cedar beams for the longhouse were lifted

-in place beside the Cheakamus R1ver, the concern grew to find

the best way to ensure the program taklng place there would be -

true to the culture‘of‘the Squamish people. How to knowV" i
{ Theée was so mﬁ%h to knoQ:‘ eocial’roles, uses of cedar,. -
foode; recfeatipn, and on aﬁd on. I sought the advice of
elders of tge Squamish band.' WheanuB}ought mjﬁiists of -
things to know fhey assured me_i ceuld learn of these things,
- but I coﬁld not‘hear_them‘telling me how. | |

i approacﬁed principals wifh whom I had worked and asked
them to recommend grade four teachers Qhvaere geod listeners,

v

sensitive to cultural interaction and interested in developing

o ) ) :
a longhouse program, Nine teachers indicated a willingness to

“be involved.
We came together, Band members, District teachers and
other guests, at a two day conference at the Outdoor School.

The aim was to understand, from the Squamish people, the

values and attitudes which they wished to have represent them

-

-



in the immersion environment we would create together.
Directions to the teachers were to f;sten, to gather and share
impressions, to not worry about how it translated into
progrgm. (I had abandoned my lists).

To successfully implement change "involves the

development of meaning in relation to a new idea, program or

| "

set of activities." and "... it is individuals who have to
develop new meaning." (Fullan, 1982, pp. 78-79). At the two-
day meeting, described briefly in Chapter 1 of this thesis,

this meaning began to develop both for the teachers who would

H

‘write the curriculqm'and eventually‘assist in training other
teaéhers and adult volunteers, and for the Nat?vg‘pcople‘whé
;ouid eventuallyirﬁn SKW'UNE—WAS. The major unﬂerstandinés
whigh are the heart of the program were understood by the

-

writers. and validated by the elders. The dié]ectic hetween
cultures. which legan there cohtinues to ensure the‘program is
responsive to current needé and cqoncerns.

'"The factors of imblementation.and continuation reinforce
or undercut each other as an interreléted system" (Fullan, p.
79). Factors affecting SKW'UNE-WAS' development and ’
cqntinuation are:
<guided by Fuiian's'(1982) Chapter 55.
1. District 1ége1:

North Vancouver School District has a history of

encouraging and supporting educational innovation. Thus;.

staff expectations that we could proceed and succeed were



high. . | o o )

2. School 1evelf ; - 7 | : £ |
Principals valued the professionai growth affqrded by

this-and suppor;ed teacher involvement which included_many‘

days ahsence from the classroom. :

3. Planningf -

The’majority (five) of the writers of the program (seven)

were grade four teachers.‘ The development level of students

amd the‘needs of the teachers were known and ap}lied.
The program Qaé piloted with the writers. We had
experfénced and correcée& the‘progra; before we marketed it.
We began slowly, offering the program first to schools

2

w?ich had supported itsjgevelopment; This ensured
administrative knbwledge andlsupport_as well as thefpreéence
on staff of someoné who had been involved withvthe‘writing.*
Orientatiaq, as desgribediin,tﬂis thesis, included é'
brief after‘school session for teachers and volunteers’ which
emphasized an understanding of the process which brought
SKW'UNE-WAS aboutrandva thorough introduction to the
curriculum materials. Secondly, a mandatory fulllday Sessioni
on site at the longhouse was held fofjtéachers and ;olﬁnteigé
to learn the skills:andvconceptugl underpinnings to ) |
successfully guide students tﬁr&ugh‘SKW'UNE—WAS.V These

* Since the process had taken ajyear~and a half, some of phe

writer -teachers were no longer teaching -grade four.

N



seSsibns also provided excellent @odelling of respect and

coopeiation between the Native aﬁd'nbn—NaEive pebplés who were
’invol&ed in the training. f .
s o z N /{ - ] - j}'

4. Community:

;NatiVe commﬁnity members;i;volved continue td'éuppbrt and
cont;ibUte to the'developmenfiof'SKW'UNE-WAS. |
lunteer communlty members who part1c1pated with the

s became very stron§ supporters; many of them going

?
back oiher t1meg. They were included in evaluation’procedures;

and ﬂ%de aware of how their contribution was valued.

5. M@terlals:

3S‘L{I‘he»curriculum booklet was eValuated by adult .

b

part1c1pants as‘%/lng of high quallty. The obJectlveq were

g

cleay and the activities to meet those ebjectives were
explicit,

6. External environment:

To build the longhouse in 1983-84, and to increase

SKW'UNE-WAS MWative staff beyond the on-site coordinator have

both beén dependent on grants from Employment Canada. To

-

continue to employ staff, we must have use of the pfogram by
groups outside the School District to produce revenue.
7. Continuation:

"The fate of the innovati6n is determined by the quality

of the interaction" (House, 1981). This emphasis on the

interaction between cultures is the main focus of a process of

® . —

innovatiom which House calls "innovation from the cultural

)
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perSpective."~ This persoective, in the researcher's opinion, "
speaks to the heart of SKW'UﬁE—WAS. As described above, tﬂe
interaction SEtween cultureé/has been of high~quality for
ceachers, community volunteers, Native staff and many school
adminiscrators who have taken part in the program. /This
AN

interaction has been particularly meaningful oetween the
Nacive on~sicevcoordinator and the Drstrict coordinator of the

'

program.
: . .

House (1981) also writes of a political perspective
towards innovation where curriculum direction is oetermined by
the process of conflict and compromise among factions. This
preeeure has largely been avoided as SKW'UNE—WAS developed,
but the District and Band‘support at the political level does
not 1nc1ud% intimate knowledge of the quality interactions

which dlstlngu1sh SKW' UNE WAS. Th1s is a factor which Fujlan

4(198§Q_warns must be in place to ensure continuation and which

is not }h place for the cultural immersion program.’

| Because the meanlng ‘to be derived from this 1wnovat1ve
curriculum is present in the interactions and env1ronment
experienced by the participants, the methodology to evaluate
the‘prograh, as House'C1981) sretes, must concentrate on how
peop}eviuterprgt this-milieu. The outcomes for SKW'UNE-WAS;
as this thesis attesﬁs;riudicateuthax quality interactions

between cultures continue at the longhouse.

™



Recommendations for Future Work in this Area

A\

Because attitudes develop over time as experience and
knowledge accumulate, it is desirable in analysis of factors
affecting attitude ﬁhange to include as many relevant
variables as possible. The researcher recogﬁizes that direct
observatioﬁs'of student¥and teachers over timé is costly.
Nevertheless, if increased valuing of cultures ig an
educational objective, it is impbrtant to knqw whgt content,
and in what manner, is being taught and what influence tﬁcsc
factérs might have on the program being evaluated. Therefore,
further research on the effect of a cultural immersion program

. v
shouid include: . v

1. Direct observation of the teaching strategies and

learning styles used in-the classrooms of the classes

o
»

involved.
2. Obsefvation of the behaviour and interactions of the
students on site at the 1onghousel(or in other lmmersion
sithations), which would add the fourth comboneht‘of

attitude, "actions taken,' devised by Fishbein,énd Az jen,
These observations would include interactions with the
environment and Qifh Native people (or other cultural
groups) on site as well as with peers.‘ "

3. Post testing4féndomlyyée1ected students from' the )

experimental and control groups six months to'a year

later with similar qualifative and quantitative

“~



instruments to analyze the durability of attitude change
indicated one' month after the immersion experience. -

. .
Outcomes of this thesis <dndicate increased ability on the

“ .

-part of the control groupito reflect on what they knew

given the conditiens to do so (the intefview situation in
this case). ‘It;wouid bg/worthwhile to-comparé a conﬁrol
group who has had opportunity for reflectivé experience
witn experimental groups wo have EXperiench'imnersion.
To test the research on aptitnde formntion, and tao
examine the effect’of the .age oprarticipénts on the -~
outcomes of SKW'UNE—QAS, similar immersion conditions
could be évaluated for attitude devélopmentAwith a
participant of "a different age. |
Fnr\effective curriculum development in multicultural
education in which the aim is enhanced understanding,
appreciation and communicqtion between cultures, the

"

curriculum development process should follow an

"

interaction model as outlineéd by Fullan and House. This
is. an important nolitical'and social progess which also
ensures the creation of knowledge authenticated by

members of the cultures involved.



> APPENDIX A

"Preference for Social Diversity

Suzanne Ziegler, 1980

¥

3

Directions: For each statement, circle the answer that best

describes your feelings and ideas.

When there are a lot of people around who speak a ;

different language or dress differently from me I'm not

very comfortable. ) :
agree " no opinion : disagree

When I hear people speaking a 1anguage 1 don t understand
I am interested in finding out what they are saying

agree © no opinion _ disagree

People with different languages or reiigions don't usually
have a great deal in common.. . ‘ -4

agree . no'opinion disagree ‘ L

It is lucky to have the chance to kmow people who eatf 
different foods from you, or dress differently from you.

agree ~ no opinion disagree

People whose way of. 11fe (language, religion, food,
clothing) is different from my family's make me feel out

of place. \

agree no opinion disagree

Going to a different place every year is the bebst way to

take vacations. L . '\?»

agree. no opinion disagree

Differences among people in their language, religion,
foods, do not stop people from being friends.

- agree no o%lnion disagree

)



11.

12.

13.

14.

15..

16..

17.

‘ 1 : | 80
~ - b '
Because differences in ways people dress and speak and eat
can cause problems, people should try to be more alike.

agree ‘ no opinion - disagree

You can learn a lot from people whose backgrounds are

different from yours. ] ) _
agree ) ,no opinion \\Eidisagree

o~

It's usually best to shop in the same stores so that you
can know what to expect.

agree _ no opinion disagree
I enjoy beingfaround people who are different from me.

agree ) . .- no opinion disagree

! o

I feel a-little uncomfbrtable when I hear people I don't

know speaking a Janguage I don't understand. .
: | eret ,

agree L no opinion , disagree

The best friendships ‘are often those between people with
very different 1anguages, religions and ways of eating and
dressing. i ) .

=

agree ‘ : no opinion disagree

o

A country where people have a wide variety of backgrounds
isg likely to be, an 1nteresting place to live.

agree | no opinion ' , disagree

People whose way of life is different from my family s are
interesting to me. , S

agree " - no opinion disagree
v e . - ‘ _
It's has< to know how to get along well with péople who
eat, dress, speak and worship differently than I do.
agree - no opinion , disagree

A country where everyone has the same religion, language

.and ways“of eating and dressing is’'a lot better off than a

count;y with many different kinds of people.

[

wégree ) " no opinion : disagree

‘1‘5 * - o



Notg:

(1)

. (2)

(3)

APPENDIX B
MATRIX OF STUDENT RESPONSE

WRITTEN RESPONSES AND INTERVIEWS

Numbers in brackets refer to number of similar
student responses ¢

P

Quotation marks indicate exact student comments

€

Spelling "mistakes'" are those made by students
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CAPPENDIX ¢ T

Teacher Evaluation

Summary of comments made in response to question:,

"Please reflect on the program as a whole and
- [}

explain how, if at all, the inclusiom of-

SKW'UNE-WAS has altered your teaching of-the

Grade 4 Native Indian unit." = 7~

Positive Respdnses

Classroom work is now an expansion on knowledge and feelings

acquired at SKW'UNE-WAS.

~Culture is best learned when one experiences part of the

culture.

The qualities of sharing and cooperation are best understood

by practicing.

oy

The most powerful influence was the presence of Ann. The
‘reality of Natives existing both "then" and now also created—

by her.

The curiosity of why Indians lived as they did developed.

Respect for nature enhanced by all aspects of the programme,

i.e., returning with nothing concrete.



R T : 1 11
¥
. This got me out of the text. The unit was based on SKW'UNE-WAS.

‘f’The real benefit was devéloping an awareness of others aﬁd of_

. d
the importance of beiqg a good group member.

The experiencé brought the class togethér in more of a spirit

k=)

of cooperation. Respect and sharing were undérstood._

Students took far more pride in their work after our trip.

SKW'UNE-WAS provided many opportunities for cooperative -

sharing., ) .
; ‘
£

An appreciation of %he natural rhythm of the environment

developed.

=

. There is ‘no way that I can present cultural material with the
same effect without being in the longhouse. It was a -

fantastic living and learning experience.

1 used SKW'UNE-WAS to build on the value of sharing back in

the classroom.

I think classroom environment, organization and relationships

will be superior because of this early exposure to SKW'UNE-

WAS. o 3



Negative Responses

The program should be more flexible, it seems to be run on

= h - ‘<>

This isva white program, almost paternalistic. - There must be

" "white man's time.".

more Native presence.



APPENDIX D

 MAINSTAY. NATIVE EDCATION PROGRAM

@

86.01.30

As you know, the prime objective of our SKWUNE-WAS Longhouse Culcural

immersion Program {s to enhance the scudents' undersctanding of, and

respect for Natlve Indian peoples and their cultures. To assist us in ’ -

assessing the effecciveness of this program, the school districe, through

Dr. Brayne's offnce, has given me permission to do some tescing of scudent

attitudes. .I. will be using cthis data in my master's thesis in multicul-

tural education as well-as to provide informatidn for our school districe..

I propose to.use the following procedure wicth each class:- .7

AY Before you teach your unit on Native Indlan culture, administer to your’
students an 18 item scale which measures atticude cowards Nacive Indi
peophke and cowards culcural difference in general. This will cake ap~ i
proximately ten minutes, and I will arrange with you a mutually ¢tony
time for me to come to your class. °

°

I. Test group: Five Grade &4 classes who will beksupplementlng their .
studies of Native lndian culture with participation in the SKW'UNE-WAS
program in spring, 1986, and have not yet scudied a Native lndian unit.

2. Concrol group: Five Grade & classes who will not be supplemencing

° thetr’studies of Native Indian culture with participation in the
SKW'UNE-WAS program, who have not yet studied a Native Indian unit
this year, and whose teachers will be preparing Grade & classes for
SKW'UNE-WAS in the fall.

B) Wichin one week of completion of the Nat{ve Indfan unic,
1. 1 will have students write replies to a series of open-ended ques-~
tions. This will take approximately 1/2 hour.

2. 1 will administer cthe same 18 icem questionnaire de¥eribed above.

C) Within two weeks of completion of the Nacive Indian unit, I will intecview
in more decall ) or & students selected at random from your class, using
the same series of open-ended questions referred to in B-l above. This
would cake 20 minutes per studenc.

The writing and interview samples will be subjected to content analysia.

721 Chesterfield Avenue. North Vancouver, 8.C. VIM 2MS Teleohane (604) 987-8141
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Children will not be identified by name on any of the tests. Schoola\will
be tdentified only as test or control, not by name.  laformation will
provided for parents. The_results of this survey will be made availabile
to participating schools st their request.

You may, of course, reject this request, but.l hope you will sée value in
this assessment and will work vith me to measure the SKW'UNE-WAS program.
Thank you for your consideration of this proposal. 1 will be in touch
with you to answer any concerns and, hopefully, set a time to proceed with
{A) above during the first week of February.

Sincerely,

Judich McPhie .
Coordinator
Nactive Education

JM:hE i

ccc: Dr. Robin Brayne



APPENDIX E-

NORTH VANCOUVER SCHOOL DISTRICT
Schoot District No. 44 (North Vancouver)

January 2%, s,

r . Mrs. Judith Mrithye

: Caznrdinator
Hat nﬁv Fducration, - -
Setinal N trict Neo 44 (Norh Taacouver)

221 Chesterfaeld Avenue, . PR
Horth Vanioirver, B.C.
YRV

Dear Mrs. McPhae,

) Thank you for your lectter of January 21, 1986 1n which
you request the permission of the District to carry out the
research descrnbe&)nn your Proposal to Measurc Attitude Change
toward a Culture Brought About by the Opportunity for Immersion
in that Culture. 1 am very pleased to grant approval for you

to proceed.

I am very pleased to sec KQ?E you have decided to
examine the 1mpact of the SKW'UNE-WAS program as your research
project for your Master's degrce. 1 know that a great deal
of time, effort and thought went 1nto the development of the
program and 1 am sure -that the program's developers and usecrs
will be happy to assist you in your efforts.

1 am most interested in receavang a copy of your study's
A4
results when they are avatlable.

Hest wishes.

Yours truly,

Robin C. Bfayne,

Assistant Superintendent,
R Program and Development .
ACB/bh C

.

!

h 721 Chesterfreld Avenue, North Vancouver, B.C. VA 2MS Telephone (604) 987-8141
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APPENDIX Fr(a)

MAINSTAY. NATIVE EDUCATION PROCRAH

SQUAMISH INDIAN BANO/NORTH VANCOUVER SCHOOL OISTRICT

86.02.03 .

Dear Parenc/Guardian:

. .-
It has been the good fortune of the North Vancouver School Districc to be able

to begin to offer, this spring, an enrichment component to che Crade & social

studies unit on Nacive Indian culture. A program has been developed to cake

place in an aucthencic Squamish Longhouse situated at our Oucdoor School in Par-
adise Valley. ‘The students will simulate as closely as possible during a two
day stay the lifescyle and daily activicies of ¢ Squamish Longhouse communicy

of pre-concact cimes. The primary objective of the program is to enhance student

understanding of, and respect for Native Indian culcure.

Because this is a new program requiring a greac deal of organizing and gathering

of specialized tools and macerials, ve musc begin slowly: seven schools will be
able to go chis spring and mine more next fall. By che 1987-88 school year, all
schools wishing to take advantage of chis volunteer program will be able to be

accommodated.

Unforcunately, your son/daughter will noc have the opportunity to be involved 1n
Y ‘

che SKU'UNE-WAS cultural immersion program this spring. Yec I am asking for your
cooperacion in chis testing. Your son/daughter “is forcunate in having a social
studies teacher who has indicated incecrest and enthusiasm for che program and
who has signed up for the first available cime vhich is fall *86. Alchough this
does not benefit this ycar's Grade fours, cthe program offered in the classroom
will certainly be an exccllent one given ceacher interest in the program. 1 am
asking your permission to test student accitude and knowledge based on studying
a unit on Nacive Indian pre-contact culcure vhich does not include participation
in the SKW'UNE-WAS cultural immersion program. Another group of students going
to the Loaghouse this spring will have idencical testing procedures. I will be
using this data in my mascer's thesis in education as well as to gather informa-

tion for our school districet.

Students will not, at any stage in che cesting, be identified individually. e
Schools will- be identificd only as a group of schools involved in the spring
program or the fall program. ’ . : )

Full details of the scudy are available, as will be the results when completed,

upon requesc. [ will be glad to answer any quescions. 1 can be reached at

987-8141, local 268.

Thank you for your acttention co this.

Sincerely,

Judich McPhie i
Coordinacor, Native Education

JM:hf

721 Chesterflicld Avenue, North Vancouver, 8.C. VIM 2M5 Telephone (604) 987-8141



APPENDIX-F (b)

MAINSTAY NATEVE EOUCATION PROCRAM

SQUAMISH [MOLAN BANOD/NORTH V“ANCWVER SCHOOL OISTRICT

86.02.0)

Dear Parent/Cuardian:

¢ has been the good forcune of the North Vancouver School District to be able

to begin tooffer, this spring, an enrichment component to the Grade & social
studies unit on Native Indian culture. A program has been developed to take
place in an authentic Squamish Longhouse situvated at our Outdoor School in

Paradise Valley. The students will simulate as closely as possible during a
two day stay the lifestyle and daily activicies of the Squamish Longhouse com-
munity of pre-contact times. The primary objective of the program is to enhance

student understanding of, and respect for Native Indian culture.
DccauSe this is a new program requiring a great deal of organizing and gathering
of specialized tools and materials, wve musg begin slowly: seven schools will be

able co go this spring and nine more next fall. By che 1987-88 school year, all
schools wishing to take advantage of this volunteer program will be able to be

accommodated.

fortuna(ely, your son/daughter will have the opportunity to be involved with
SKW'UNE-HAS cultural immersion program this May or June. Because this is a new
program and we are interested in assessing how effectively it meets its objectives,

1 am asking for your permission Lo test student attitudes and knowledge based on
their participation in SKW'UNE- WAS. I will be using this data in my master’s
thesis in education as well as to gather information for our schoel district.

Students will not, at any staéc in the testing, be identified individualiy.
Schools will be identified only as a group of schools involved in the spring

program or the fall program.

s will be the results when completed,

Full details of the study are available, !
| can be reached at

upon request. | will be glad to answer any questions.

987-8141, local 268, 3
Thank you for your attention to this.

Sincerely,

Judich HcPhie
Coordinator
“ative Education

JH: K

?

v -
721 Chesterfield Avenue, North Vancouver, 8.C. VIM 2M5 Telephone (604) 9878141

f



APPENDIX F (c¢)
HAINSTAY NATIVE €OUCATION PROCRAM
SQUAHISH [ND[AN BANO/NORTH VANCOUVER SCHOOL OISTRICI
TESTING PROCEDURES
SKH'UNE-JAS CULTURAL IMMERSION PROCRAH
1) Before the .unit on Native Indian culture is ta;gh(. I vill administer an
Y

18 item scale which measures atticude towards cultural difference in gen-
ecal. This will ctake approximactely ten minutes.

Within one wveek of completion of the unit, students will write replics o

2)
_a skries of open-ended question on Native Indian culture. This will take

approximately 1/2 hour.

The 18 item questionnaire vill be adminiscered again.

N
3) Theee or four students selected at random will be interviewed in greatcer

depth on the subject of (2) above.

At no time.will students or schools be idencified individually.

Permission to assess the effectivencss of this program has been granted through
Dr. Robin Brayne, Assistant Superintendent in charge of Curciculum Developmenc.

If you do not wish your child to be involved in the tescing, please recurn
the slip below and he/she will not be asked to participate. Your decision is
respecced and has no bearing on your child's participation in the SKW'UNE-HAS

Longhouse program.
Thank you for your Cime.
JUDITH McPHIE

Coordinator
Native Education

I'.do not wish my son/daughter .- to be involved in

the testing procedures described above.

\ -
Parent/Guardian Signature

Dace

771 Chestechield Avenue, North Vancouver, 8.C. VIM 2MS Telephone (604) 987.8141
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