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ABSTRACT 

A p r e v e n t a t i v e  program of  c h i l d  s exua l  abuse  f o r  Grades Four  and  

F i v e  was d e s i g n e d  and f i e l d  t e s t e d .  The program was d e s i g n e d  i n  

c o n s u l t a t i o n  w i t h  C h i l d  Abuse R e s e a r c h  a n d  E d u c a t i o n ' s  p r o g r a m  

d e v e l o p e r s ,  p a r e n t s ,  t e a c h e r s ,  c o u n s e l o r s ,  p r i n c i p a l s ,  d i s t r i c t  

a d m i n i s t r a t o r s ,  and v a r i o u s  community r e s o u r c e  p r o f e s s i o n a l s .  The 

mos t  r e c e n t  r e s e a r c h  on c h i l d  s e x u a l  a b u s e  was c o n s i d e r e d  i n  t h e  

development. The program was f i e l d  t e s t e d  i n  1 2 c l a s s r o o m s ,  by 263 

s t u d e n t s .  TWO F r e n c h  immers ion  c l a s s e s  r e c e i v e d  t h e  p rog ram i n  

French. The o t h e r  t e n  c l a s s e s  r e c e i v e d  i t  i n  E n g l i s h .  T e a c h e r s ,  

s t u d e n t s ,  and  P a r e n t s  involved  i n  t h e  f i e l d  tes t  used q u e s t i o n n a i r e s  

and  r a t i n g  scales  t o  e v a l u a t e  t h e  p rog ram.  The  p u r p o s e  o f  t h e  

e v a l u a t i o n  was t o  c o l l e c t  i n f o r m a t i o n  t o  improve  and  r e v i s e  t h e  

program. Evalua t ion  d a t a  were used t o  r e f i n e  t h e  p rog ram.  F u r t h e r  

r e s e a r c h  i s  needed  t o  assess t h e  e f f e c t i v e n e s s  of t h e  program on t h e  

p reven t ion  of c h i l d  s exua l  abuse.  
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CHAPTER 1 

I n t r o d u c t i o n  

I n  r e c e n t  y e a r s  s o c i e t y  h a s  become i n c r e a s i n g l y  aware  of t h e  

problem of sexua l  abuse.  Media a t t e n t i o n  focus ing  on sexua l  abuse  h a s  

r a i s e d  t h e  p u b l i c ' s  l e v e l  of  consc iousness .  The women's movement and 

t h e  c h i l d r e n ' s  p r o t e c t i o n  movement a r e  r e s p o n s i b l e  f o r  d r a w i n g  

a t t e n t i o n  t o  t h e  problem ( F i n k e l h o r ,  1984) .  The community is  alarmed 

a t  t h e  e x i s t e n c e  and e x t e n t  o f  sexua l  abuse.  

C a n a d i a n s  a r e  d e e p l y  c o n c e r n e d  a b o u t  t h e  need t o  
p r o v i d e  b e t t e r  p r o t e c t i o n  f o r  s e x u a l l y  a b u s e d  a n d  
e x p l o i t e d  c h i l d r e n  and y o u t h s .  T h i s  s t r o n g l y  h e l d  
c o n c e r n  i s  n a t i o n a l  i n  s c o p e .  It c u t s  a c r o s s  a l l  
s o c i a l ,  r e l i g i o u s  and p o l i t i c a l  boundaries .  

(Badgley,  1984, p. 29) 

C h i l d  s e x u a l  a b u s e  i s  a w i d e s p r e a d  s o c i a l  problem. S ince  t h e  

l a t e  1 9 7 0 ' s  s o c i e t y  h a s  become i n c r e a s i n g l y  aware  of  t h e  s e x u a l  

v i c t i m i z a t i o n  of c h i l d r e n  (F inke lho r ,  1984) .  I n  B r i t i s h  Columbia, t h e  

problem rece ived  p u b l i c  n o t o r i e t y  when a school  t e a c h e r ,  Robert  Noyes, 

w a s  c o n v i c t e d  o f  s e x u a l l y  a b u s i n g  a number o f  h i s  s t u d e n t s  i n  

s u c c e s s i v e  s c h o o l  d i s t r i c t s ,  a n d  o v e r  a n u m b e r  o f  y e a r s .  The  

frequency and preva lence  of t h e  problem is alarming.  

The g rowing  r e c o g n i t i o n  o f  c h i l d  s exua l  abuse can be 
t r a c e d  i n  t h e  t r e n d s  o c c u r r i n g  i n  t h e  r e p o r t i n g  o f  
t h e s e  o f f e n c e s  i n  t h e  a n n u a l  s t a t i s t i c s  r e p o r t s  o f  
p r o v i n c i a l  c h i l d  p r o t e c t i o n  s e r v i c e s . . . .  P r i o r  t o  1977, 
t h e r e  were  few r e f e r e n c e s  t o  c h i l d  s exua l  abuse i n  t h e  



a n n u a l  r e p o r t s  of  p r o v i n c i a l  c h i l d  p r o t e c t i o n  s e r v i c e s  
and  few s t a t i s t i c s  l i s t i n g  t h e s e  i n c i d e n t s .  T h i s  
s i t u a t i o n  changed  i n  1977 when 300  s e x u a l l y  a b u s e d  
c h i l d r e n  were i d e n t i f i e d .  There was a n  i n c r e a s e  of 431 
pe rcen t  by 1980 when 1593 c a s e s  were r e p o r t e d .  

(Badgley, 1984, p. 127) 

The number of i n c i d e n t s  of c h i l d  abuse ( i n c l u d i n g ,  bu t  
no t  e x c l u s i v e l y ,  sexua l  abuse)  i n  B r i t i s h  Columbia i s  
s o a r i n g - - f r o m  605 r e p o r t e d  c a s e s  i n  1978  t o  2 , 5 0 0  
r epo r t ed  c a s e s  i n  1984. 

(Canadian Red Cross  S o c i e t y ,  1985, p. 1 )  

I n  B r i t i s h  Columbia a  person is ob l iged  under law t o  r e p o r t  suspec ted  

c h i l d  abuse. The Family and Child S e r v i c e  Act  ( 1 9 8 1 ) ,  S e c t i o n  7 ( 1 )  

s t a t e s :  

A p e r s o n  who h a s  r e a s o n a b l e  grounds t o  b e l i e v e  t h a t  a  
c h i l d  is i n  need of p r o t e c t i o n  is  t o  r e p o r t  f o r t h w i t h  
t o  t h e  s u p e r i n t e n d e n t ,  o r  a  person de l ega t ed  by him t o  
r e c e i v e  r e p o r t s ,  i n c l u d i n g  t h o s e  s o c i a l  w o r k e r s  who 
respond t o  c a l l s  t o  t h e  Help l ine  f o r  Chi ldren.  

(Province  o f  B r i t i s h  Columbia, 1979, P. 24) 

P r o f e s s i o n a l s  i n  t h e  f i e l d s  of h e a l t h ,  human r e s o u r c e s ,  l a w ,  and 

e d u c a t i o n  s u s p e c t  a  h i g h  c o r r e l a t i o n  b e t w e e n  i n c r e a s e d  p u b l i c  

a w a r e n e s s  and 

r e p o r t e d  c a s e s  

need  f o r  more 

r e v i s e d  manda to ry  r e p o r t i n g  l a w s ,  and t h e  number of  

(Badgley, 1984).  There i s  s t i l l ,  howeve r ,  a n  u r g e n t  

p u b l i c  e d u c a t i o n ,  r e v i s i o n s  i n  t h e  j u s t i c e  sys t em,  

p reven t ion ,  and t r e a t m e n t  o f  t h e  p rob lem.  A d i s c u s s i o n  of a l l  of  

t h e s e  a r e a s  is  f a r  beyond t h e  scope of t h i s  paper.  A s  an educa to r ,  I 

a m  most concerned wi th  t h e  p reven t ion  of  s exua l  abuse.  



c 
The p u r p o s e  of t h i s  t h e s i s  i s  t o  document  t h e  p r o c e s s  o f  t h e  

deve lopmen t ,  i m p l e m e n t a t i o n ,  e v a l u a t i o n ,  and  r e v i s i o n  o f  a  c h i l d  

s e x u a l  a b u s e  p r e v e n t i o n  p r o g r a m  f o r  g r a d e s  f o u r  and  f i v e .  An 

educa t iona l  k i t ,  t h e  Child Abuse Research and Educat ion (C.A.R.E.) K i t  

h a s  been  d e s i g n e d  f o r  t h e  primary grades .  It t eaches  young c h i l d r e n  

t o  be a s s e r t i v e  and  t o  p r o t e c t  t h e m s e l v e s  f rom unwanted  t o u c h i n g .  

P a r e n t s ,  a d m i n i s t r a t o r s ,  and t e a c h e r s  a l i k e  i n d i c a t e d  t h e  need f o r  a 

follow-up program a t  t h e  i n t e r m e d i a t e  l e v e l .  

ound o f  t h e  P r ~ g  

I n  1979, t h e  S u r r e y  Royal  C a n a d i a n  Mounted P o l i c e  ( R .  C .  M .  P. ) 

C r i m e  P r e v e n t i o n  U n i t  a p p r o a c h e d  t h e  S u r r e y  School Board r e g a r d i n g  

educa t iona l  p rograms d e a l i n g  w i t h  t h e  t o p i c  o f  s e x u a l  a b u s e .  The 

R . C . M. P  . was c o n c e r n e d  about  t h e  i n c r e a s i n g  number of  r e p o r t e d  c a s e s  

of sexua l  abuse i n  t h e  community. S u b s e q u e n t  t o  f i n d i n g  t h a t  t h e r e  

was a  l a c k  of P r e v e n t a t i v e  m a t e r i a l  on t h e  s u b j e c t ,  t h e  School Board 

formed a  committee t o  develop a  s u i t a b l e  program. 

C h i l d  Abuse R e s e a r c h  and E d u c a t i o n  P r o d u c t i o n s  Assoc i a t i on  of  

B r i t i s h  Columbia was formed i n  1980 t o  prevent  c h i l d  s e x u a l  a b u s e .  A 

commi t t ee  c o n s i s t i n g  o f  p r o f e s s i o n a l s  i n  educa t ion ,  h e a l t h ,  s o c i a l  

s e r v i c e s ,  and law enforcement was i n s t r u m e n t a l  i n  t h e  deve lopment  and  

i m p l e m e n t a t i o n  of a p r e v e n t a t i v e  k i t  s u i t a b l e  f o r  t h e  primary g rades  

(Kindergar ten  t o  Grade Three) .  



I n  1982 t h e  p r i m a r y  k i t  was p i l o t  t e s t e d  i n  1 2  c l a s s rooms  i n  

S u r r e y .  It was e v a l u a t e d  by p a r e n t s ,  s t u d e n t s ,  e d u c a t o r s  a n d  a  

s p e c i a l  e v a l u a t i o n  team. The e v a l u a t o r s t  r e p o r t  s t a t e d :  

The  p i l o t  p r o g r a m  was  r e c e i v e d  f a v o r a b l y  by t h e  
p a r e n t s ,  t e a c h e r s ,  a d m i n i s t r a t o r s ,  government o f f i c i a l s  
a n d  p u p i l s .  When t h e  r e s u l t s  and  r e s p o n s e s  were 
presen ted  t o  t h e  School Board  o f f i c i a l s  o n  May 1 9 t h ,  
1982 ,  t h e y  were a c c e p t e d  unanimously and a  motion was 
passed t o  make t h e  C.A.  R .  E .  K i t  a v a i l a b l e  t o  s c h o o l s  
f o r  t h e  S c h o o l  Year  1982  - 8 3 .  I n  c o n c l u s i o n ,  t h e  
program can be termed a  g r e a t  success .  

(Lennox, 1982, p. 34)  

The k i t  h a s  s i n c e  been  r e v i s e d  accord ing  t o  t h e  recommendations 

i n  t h e  e v a l u a t o r ' s  r e p o r t .  C.A.R.E.  P roduct ions  re l ies  on c o r p o r a t e ,  

f o u n d a t i o n  and P u b l i c  dona t ions ,  and government g r a n t s  t o  produce and 

d i s t r i b u t e  t h e  m a t e r i a l .  The k i t  is  a v a i l a b l e  and  d i s t r i b u t e d  on  a n  

i n t e r n a t i o n a l  b a s i s .  

The -on of t h e  I n t e r m e U t e  C.A.R.E. P r o n r u  . .  . 

A s  a  t e a c h e r  i n  t h e  Abbotsford, B.C.  School D i s t r i c t ,  I was asked 

t o  a t t e n d  a one-week workshop on c h i l d  sexua l  abuse and t h e  C. A. R.E. 

k i t  i n  t h e  summer o f  1 9 8 3 .  A t  t h i s  t i m e  I w a s  t r a i n e d  a s  a  

f a c i l i t a t o r ,  q u a l i f i e d  t o  t e a c h  t h e  o t h e r  primary g rade  t e a c h e r s  i n  

t h e  D i s t r i c t  about  t h e  k i t  and t o  conduct p a r e n t  i n fo rma t ion  meet ings.  

The program was w i d e l y  a c c e p t e d ;  a t  e v e r y  p a r e n t  meet ing,  however, 

t h e r e  were r e q u e s t s  f o r  a  comparable program f o r  o l d e r  s t u d e n t s .  I n  

March, 1986 ,  I a p p r o a c h e d  C .  A .  R. E. P roduct ions ,  i n q u i r i n g  about  t h e  



p o s s i b i l i t y  o f  deve loping  an  i n t e r m e d i a t e  g rade  program. C.A.R.E. was 

i n t e r e s t e d  i n  my proposa l ,  s i n c e  they r ece ived  d a i l y  r e q u e s t s  f o r  such  

a program. After c o n s u l t i n g  w i t h  c o u n s e l l o r s ,  a d m i n i s t r a t o r s ,  and 

i n t e r m e d i a t e  grade  t e a c h e r s ,  I decided t o  limit t h e  program t o  G r a d e s  

Four  and F ive  because t h e  groups  be l i eved  t h a t  t h e  ma tu r i t y  l e v e l  and 

needs  o f  s t u d e n t s  f r o m  G r a d e s  Four  t o  Seven  were t o o  b r o a d  t o  be  

s u f f i c i e n t l y  a d d r e s s e d  i n  one  program.  I w r o t e  t h e  program i n  

c o n s u l t a t i o n  w i t h  C.A.R.E.'s program d e v e l o p e r s ,  p a r e n t s ,  t e a c h e r s ,  

c o u n s e l l o r s ,  p r i n c i p a l s ,  d i s t r i c t  a d m i n i s t r a t o r s ,  and  v a r i o u s  

community r e sou rce  p r o f e s s i o n a l s .  I conducted t h e  t e a c h e r  i n - s e r v i c e  

f o r  t h e  f i e l d - t e s t ,  and t h e  pa ren t  in format ion  meet ings.  The program 

was f i e l d - t e s t e d  i n  1 2  g r a d e  f o u r  a n d  f i v e  c l a s s r o o m s  i n  t h e  

A b b o t s f o r d  S c h o o l  D i s t r i c t .  The same m a t e r i a l  was t augh t  i n  both 

g rades .  During t h e  f i e l d - t e s t ,  I a c t e d  as  a n  i n t e r n a l  c o n s u l t a n t ,  

a t t e m p t i n g  t o  f a c i l i t a t e  program implementat ion and a l l e v i a t e  t e a c h e r  

concerns.  A t  t h e  complet ion of t h e  program, I c o l l e c t e d  e v a l u a t i o n s  

by s t u d e n t s ,  P a . r e n t s ,  and  t e a c h e r s ,  which I u s e d  t o  r e v i s e  t h e  

program. 

c a l  Revlew o f  Kev Eventg 

on of  t h e  D r o n r u  

1 . Winter/Spring I986 

- need was determined f o r  a  program by in t e rv i ewing  and/or  

ques t i on ing  p a r e n t s ,  s t u d e n t s ,  t e a c h e r s ,  a d m i n i s t r a t o r s  and 

c o u n s e l l o r s  



- e x i s t i n g  p reven t ion  programs were reviewed 

- a f t e r  c o n s u l t i n g  w i t h  t e a c h e r s ,  I dec ided  t o  use t h e  medium 

of a  v ideo  movie fol lowed by l e s s o n  c a r d s  

- met w i t h  D i s t r i c t  Super in tendent  t o  d i s c u s s  program 

- he recommended schoo l s  t o  f i e l d - t e s t  program 

Develo~ment  of t h e  Dram 

2. Spr+ng/Slumer 1986 

- l i t e r a t u r e  on sexua l  abuse was used t o  develop program 

- primary C.A.R.E. k i t  provided a  framework f o r  t h e  l e s s o n s  

- first d r a f t  of  a  program was presen ted  t o  a  group of 

t e a c h e r s ,  p a r e n t s ,  a d m i n i s t r a t o r s ,  d i s t r i c t  a d m i n i s t r a t o r s ,  

and community r e sou rce  personnel  

- r e v i s i o n s  were made based on i n p u t  a t  meeting 

3. Fall 1986 

- funding t o  pub l i sh  program was secured  

- program was presen ted  t o  C.A.R.E. Board of  D i r e c t o r s  

4. Winter 1987 

- program was presen ted  t o  D i s t r i c t  Super in tendent ,  A s s i s t a n t  

Super in tendent ,  and Superv isor  o f  S p e c i a l  Educat ion 

- r e v i s i o n s  were made based on i n p u t  a t  meeting 



- program was presen ted  t o  p r i n c i p a l s ,  t e a c h e r s ,  e lementary 

school  c o u n s e l l o r s ,  p a r e n t s ,  and r e p r e s e n t a t i v e s  from Mental 

Heal th ,  P o l i c e  and Human Resources 

- r e v i s i o n s  were made based on i n p u t  a t  meeting 

5.  spring 1987 

- program was presen ted  t o  t h e  Abbotsford School Board 

- permiss ion  was g ran t ed  t o  f i e l d  tes t  t h e  program i n  

Abbotsford 

- program was d u p l i c a t e d  i n  Engl i sh  and French 

- t e a c h e r s  involved i n  f i e l d - t e s t  r ece ived  i n - s e r v i c e  

- program was p re sen t ed  t o  p r i n c i p a l s  of  f i e l d - t e s t  s c h o o l s  t o  

keep them informed 

- program was presen ted  t o  p a r e n t s  

- program was f i e l d - t e s t e d  

. . on and r e v i s i o n  of t h e  D r m  

- t e a c h e r s ,  p a r e n t s ,  and s t u d e n t s  eva lua t ed  t h e  program 

6.  Fall 1987 

- program was r e v i s e d  based on e v a l u a t i o n s  

- planning f o r  implementat ion on a broader  s c a l e  and f o r  

p e r i o d i c  e v a l u a t i n g  t o  determine t h e  need f o r  f u r t h e r  

r e f inemen t s  



on o f  Do- 

This  t h e s i s  is organized  i n t o  s i x  chap te r s .  Chapter  Two p rov ides  

a r e v i e w  o f  t h e  l i t e r a t u r e  and p rog rams  p r e s e n t l y  a v a i l a b l e ;  i t  

d i s c u s s e s  t h e  dynamics of c h i l d  s exua l  abuse.  Chapter  Three d e s c r i b e s  

t h e  development of t h e  program. Chapter  Four documents t h e  p roces s  of 

t h e  implementation of t h e  program i n  terms o f  F u l l a n ' s  ( 198.2)  model .  

C h a p t e r  F i v e  p r o v i d e s  d a t a  f rom t h e  f i e l d  t e s t  and a review o f  t h e  

r e s u l t s .  C h a p t e r  S i x  o f f e r s  r e f l e c t i o n s  o n  t h e  f i e l d - t e s t  a n d  

i m p l i c a t i o n s  o f  t h e  s tudy .  



CHAPTER 2 

Review o f  t h e  L i t e r a t u r e  

Throughout  t h e  document sou rces  of  i n fo rma t ion  are used a s  they 

become r e l e v a n t .  The d i s c u s s i o n  o n  t h e  deve lopmen t  of t h e  p rog ram 

r e f e r s  t o  t h e  work o f  Bloom ( 1956)  . Bloom's taxonomy o f  c o g n i t i v e  

o b j e c t i v e s  was u s e d  t o  d e s i g n  d i s c u s s i o n  q u e s t i o n s  and  s u g g e s t e d  

l e s s o n  a c t i v i t i e s .  The work of Fu l l an  (1982) was used t o  gu ide  t h e  

adop t ion ,  implementat ion and c o n t i n u a t i o n  phases  of t h e  program. The 

e v a l u a t i o n  p h a s e  of  t h e  program was g u i d e d  by t h e  work o f  s e v e r a l  

t h e o r i s t s ,  namely, Cronbach ( 1963)  ; P a t t o n  ( 1980)  ; S c r i v e n  ( 1 9 8 6 )  ; 

S t a k e  ( 1 9 7 3 ) ;  and Stuff lebeam (1986) .  These t h e o r i s t s  have addressed  

i s s u e s  r e l e v a n t  t o  t h e  p re sen t  s t u d y ,  i . e . ,  f o r m a t i v e  e v a l u a t i o n  and  

e v a l u a t o r  b i a s .  The e n s u i n g  d i s c u s s i o n  focuses  on a review of t h e  

l i t e r a t u r e  on c h i l d  sexua l  abuse.  

An e x a m i n a t i o n  of t h e  l i t e r a t u r e  on c h i l d  s exua l  abuse h e l p s  t o  

provide some i n s i g h t  i n t o  t h e  p rob lem.  T h i s  c h a p t e r  d e s c r i b e s  t h e  

dynamics  and i n c i d e n c e  of t h e  problem. The d i s c u s s i o n  a l s o  i n c l u d e s  

t h e  f e m i n i s t  approach t o  c h i l d  s exua l  a b u s e .  C h i l d  s e x u a l  a b u s e  i s  

d i s c u s s e d  i n  r e l a t i o n  t o  t h e  o f f ende r ,  t h e  v i c t i m  and f ami ly .  Case 

s t u d i e s  and r e l e v a n t  p o i n t s  i n  t h e  l i t e r a t u r e  a r e  used t o  s u p p o r t  t h e  

d i s c u s s i o n .  Materials d e s i g n e d  t o  p r e v e n t  c h i l d  s e x u a l  abuse a r e  

reviewed. A r e v i e w  o f  t h e  a v a i l a b l e  m a t e r i a l s  r e v e a l e d  a  l a c k  of 

s u i t a b l e  p r e v e n t i o n  programs, t h e r e f o r e  I concluded t h a t  t h e r e  was a  



need f o r  t h e  proposed program. 

me Problem of C U  Sexual  A b w  

Sexual abuse is  de f ined  as: " the  sexua l  e x p l o i t a t i o n  o f  a  c h i l d  

who i s  n o t  d e v e l o p m e n t a l l y  capable  of unders tanding  o r  r e s i s t i n g  t h e  

c o n t a c t ,  o r  a  c h i l d  o r  a d o l e s c e n t  who may be p s y c h o l o g i c a l l y  and  

s o c i a l l y  d e p e n d e n t  u p o n  t h e  p e r p e t r a t o r n  ( P r o v i n c e  o f  B r i t i s h  

Columbia, 1979, p. 24) .  I n  approximately 75 p e r c e n t  o f  t h e  r e p o r t e d  

c a s e s  t h e  of fender  is someone known and t r u s t e d  by t h e  c h i l d ,  such a s  

a p a r e n t ,  r e l a t i v e ,  f r i e n d ,  n e i g h b o u r  o r  t e a c h e r  ( B a d g l e y ,  1984 ;  

D e F r a n c i s ,  196 9 ;  F i n k l e h o r ,  1979;  J u s t i c e  & J u s t i c e ,  1979; R u s s e l l ,  

1984; Walters, 1975).  The abuse  ranges  from o f f e n d e r  e x h i b i t i o n i s m ,  

t h r o u g h  f o n d l i n g  o f  t h e  v i c t i m ' s  g e n i t a l s ,  t o  v a g i n a l ,  a n a l ,  o r  o r a l  

i n t e r c o u r s e  (DeFrancis ,  1969; Geiser, 1979; Kempe & Kempe, 1984).  The 

most  common type  of  c h i l d  s exua l  abuse i nvo lves  touching  and f o n d l i n g  

of t h e  g e n i t a l s  ( B e r l i n e r  & Stevens ,  1979; F ink leho r ,  1979) .  T r i c k s ,  

b r i b e s  o r  t h r e a t s  a r e  o f t e n  u sed  t o  k e e p  i t  a s e c r e t  ( B u r g e s s  & 

Holstrom, 1978; DeFrancis ,  1969; Groth,  1978). 

S i l e n c e  and " k e e p i n g  t h e  s e c r e t n  is a  c e n t r a l  dynamic 
of sexua l  abuse. Fear  and shame k e e p  s e x u a l l y  a b u s e d  
c h i l d r e n  a n d  a d u l t  s u r v i v o r s  s i l e n t ,  o f t e n  f o r  a  
l i f e t i m e .  Yet, t h e  c o s t  of t h a t  s i l e n c e  i s  h i g h  when 
one  c o n s i d e r s  t h a t  a l m o s t  e v e r y  f a c e t  o f  a pe r son ' s  
f u n c t i o n i n g  may be a f f e c t e d  by t h e  abuse.  (Hyde, 1984, 
P. 450) 



V i c t i m s  o f  s e x u a l  a b u s e  o f t e n  e x p e r i e n c e  a v a r i e t y  o f  

psychologica l  problems. These problems range  from somat ic  c o m p l a i n t s  

s u c h  a s  stomach and t h r o a t  aches ;  through s l e e p  r e l a t e d  problems such 

a s  nightmares  and insomnia;  t o  s e l f  d e s t r u c t i v e  b e h a v i o u r s  s u c h  a s  

s u i c i d e .  V i c t i m s  o f t e n  r e p o r t  f e e l i n g s  o f  g u i l t ,  d e p r e s s i o n ,  

withdrawal and low self-esteem ( Adams-Tucker, 1982 ;  Buck & Forward ,  

1978 ;  G r e e n b e r g ,  1979 ;  Herman, 1981 ; and Hyde, 1984).  A s  c h i l d r e n ,  

t h e  v i c t i m s  o f t e n  have d i f f i c u l t y  r e l a t i n g  t o  s c h o o l m a t e s ,  p a r e n t s ,  

and  s i b l i n g s  ( A d a m s - ~ u c k e r ,  1 9 8 2 ) .  Once grown t o  a d u l t h o o d ,  t h e  

v i c t i m s  may expe r i ence  a  v a r i e t y  of s ex - r e l a t ed  problems c o n t r i b u t i n g  

t o  d i f f i c u l t i e s  i n  forming l a s t i n g  r e l a t i o n s h i p s  and marital problems 

(Greenberg, 1979; Hyde, 1984).  

I r r e v o c a b l e  damage  h a s  b e e n  d o n e  t o  a c h i l d ' s  
developmental p roces s ,  and  t h e r e  i s  i n s u f f i c i e n t  e g o  
s t r e n g t h  a v a i l a b l e  f o r  t h e  v i c t i m  t o  cope  w i t h  t h e  
f r u s t r a t i o n ,  r age  and c o n f l i c t  sexua l  abuse g e n e r a t e s .  
These f e e l i n g s  he igh ten  t h e  a l r eady  s i g n i f i c a n t  l o s s  o f  
self esteem and unresolved g r i e f  and ange r  f e l t  by t h e  
v i c t i m  and p r e c i p i t a t e ,  i n  adolescence ,  t h e  u rgen t  need 
t o  f i n d  re l ief  from t h e  b u r d e n  o f  h i s  o r  h e r  s ec re t ,  
r e s u l t i n g  i n  what  p r o f e s s i o n a l s  l a b e l  n a n t i - s o c i a l n  
behaviour .  ( B u t l e r ,  1985, p. 38) 

Sexual abuse t h a t  con t inues  over  a  pe r iod  of y e a r s  may l ead  t h e  v i c t i m  

t o  such self d e s t r u c t i v e  behaviour  as a lcohol i sm,  drug  abuse ,  s u i c i d e ,  

c r i m e  o r  p r o s t i t u t i o n  ( B u c k  & Forward ,  1978 ;  D a u g h e r t y ,  1986 ;  

Greenberg, 1979; Kempe & Kempe, 1984) .  



The s t a t i s t i c s  on  s e x u a l  a b u s e  s u g g e s t  t h e  magn i tude  and t h e  

s e v e r i t y  of  t h e  problem. The f i n d i n g s  o f  some s u r v e y s  ( D e F r a n c i s ,  

196 9 ;  F i n k l e h o r ,  1979) i n d i c a t e  t h a t  s exua l  abuse of  c h i l d r e n  is  more 

p reva l en t  among families o f  l o w e r  s o c i o e c o n o m i c  s t a t u s .  D e F r a n c i s  

( 1 9 6 9 )  found  5 0  p e r c e n t  of t h e  f a m i l i e s  i n  h i s  sample were wholly o r  

p a r t i a l l y  suppor ted  by w e l f a r e .  F i n k l e h o r  ( 1979)  f o u n d  g i r l s  f rom 

l o w e r  income famil ies  were  6 0  pe rcen t  more vu lne rab l e  t o  i n c e s t  and 

sexua l  abuse t han  o t h e r  g i r l s  i n  t h e  sample. It i s  l i k e l y  t h a t  t h e s e  

s u r v e y s  were b i a s e d  a g a i n s t  g r o u p s  of l o w e r  soc ioeconomic  s t a t u s .  

Many r e s e a r c h e r s  b e l i e v e  t h a t  s exua l  abuse  occu r s  i n  a l l  ~ o c ~ o ~ c o ~ o ~ ~ C  

l e v e l s ,  bu t  t h a t  middle and upper c l a s s  f a m i l i e s  have e a s i e r  a c c e s s  t o  

p r i v a t e  therapy ,  t hus  dec reas ing  t h e  number o f  c a s e s  b r o u g h t  t o  t h e  

a t t e n t i o n  of p u b l i c  agenc i e s  ( B u t l e r ,  1985 ; Fink leho r ,  1984; Kempe & 

Kempe, 1984; Wal t e r s ,  1975).  

E s t i m a t e s  of t h e  i n c i d e n c e  of c h i l d  s e x u a l  a b u s e  va ry  widely 

depending on t h e  r e s e a r c h e r ' s  d e f i n i t i o n  of i n c e s t  and s e x u a l  a b u s e ,  

t h e  a g e s  of t h e  v i c t i m s  and  o f f e n d e r s ,  and t h e  s i z e  and c h a r a c t e r -  

i s t i c s  of t h e  Popula t ion  s ample  ( G r e e n b e r g ,  1 9 7 9 ) .  B a d g l e y  ( 1984)  

f o u n d  o n e  i n  two f e m a l e s  and  o n e  i n  t h r e e  males were v i c t i m s  o f  

unwanted sexua l  a c t s  when t h e y  were c h i l d r e n  o r  y o u t h s .  F i n k e l h o r  

( 1979)  found  19 P e r c e n t  o f  t h e  g i r l s  i n  h i s  s u r v e y  of  796 c o l l e g e  

s t u d e n t s  experienced sexua l  v i c t i m i z a t i o n .  He a l s o  found 9  pe rcen t  of 

t h e  boys  e x p e r i e n c e d  s e x u a l  v i c t i m i z a t i o n .  Russe l l  ( 1984) found 54 

percent  of 930 women r e p o r t e d  i n c e s t u o u s  abuse o r  e x t r a f a m i l i a l  s e x u a l  



abuse o r  both before  18 y e a r s  of age. Daugherty (1986) estimates t h a t  

one i n  f o u r  g i r l s  and  o n e  i n  s e v e n  b o y s  a r e  v i c t i m s  of a  t y p e  o f  

s e x u a l  abuse  be fo re  t h e  age of 18. The v i c t i m s  range from i n f a n t s  t o  

a d o l e s c e n t s  under 18 y e a r s  o f  age. The average  age of  male and female 

v i c t i m s  i s  n ine  t o  e l even  y e a r s  o l d  (DeFrancis ,  1969; F ink leho r ,  1979, 

1984;  G e i s e r ,  1 9 7 9 ) .  A t  a l l  a g e  l e v e l s ,  g i r l s  a r e  more s e x u a l l y  

v i c t i m i z e d  than  boys (DeFrancis ,  1969; Nat iona l  Center  on Child Abuse 

and Neglect ,  1981).  F i n k l e h o r  ( 1 9 7 9 )  s u s p e c t s  a  g r e a t e r  number of  

boys  a r e  be ing  s e x u a l l y  abused than  t h e  s t a t i s t i c s  i n d i c a t e .  Badgley 

( 1984) found female v i c t i m s  were more than  twice  a s  l i k e l y  t o  r e p o r t  

s e x u a l  a b u s e  than boys. F inklehor  (1984) s u g g e s t s  male s o c i a l i z a t i o n  

and f e a r  of homosexuality as r ea sons  f o r  unde r r epo r t i ng  o f  male sexua l  

abuse. 

The F e u s t  b r o a c h  t o  C u D u s e  

The f e m i n i s t  movement h a s  p r o v i d e d  t h e o r i e s  of t h e  c a u s e s  of  

c h i l d  s e x u a l  a b u s e .  B u t l e r  ( 1 9 7 8 ) ;  Herman (1981) ;  Rush (1980) ;  and 

Russe l l  (1984)  have c o n t r i b u t e d  t o  our  unde r s t and ing  of t h e  p rob lem.  

The f e m i n i s t s  b e l i e v e  t h a t  c h i l d  s e x u a l  a b u s e  i s  a s o c i a l  problem 

which stems from t h e  s o c i a l i z a t i o n  p roces s  o f  m a l e s  and  females. I n  

94-97 p e r c e n t  of t h e  r e p o r t e d  c a s e s  of s exua l  abuse t h e  o f f ende r s  are 

male (DeFrancis ,  1969; F i n k l e h o r ,  1979 ;  R u s s e l l ,  1 9 8 4 ) .  F e m i n i s t s  

b e l i e v e  t h a t  t h e  s o c i a l i z a t i o n  p roces s  is p a r t i a l l y  r e s p o n s i b l e  f o r  

t h i s  s t a t i s t i c .  Men a r e  n o t  e n c o u r a g e d  t o  e x p r e s s  t h e i r  f e e l i n g s  



e x c e p t  i n  s e x u a l  ways,  c o n v e r s e l y ,  f e m a l e s  a r e  a l l owed  t o  e x p r e s s  

t h e i r  f e e l i n g s  i n  sexua l  and nonsexual ways ( R u s s e l l ,  1984).  

B u t l e r  ( 1 9 7 8 )  i d e n t i f i e s  a g e  a n d  g e n d e r  a s  key  f a c t o r s  

c o n t r i b u t i n g  t o  t h e  p r o b l e m  o f  c h i l d  s e x u a l  a b u s e .  M a l e s ,  

t r a d i t i o n a l l y  i n  a p o s i t i o n  of power, a r e  s o c i a l i z e d  t o  be a t t r a c t e d  

t o  younger weaker females .  This  imbalance of  power between m a l e s  and  

f e m a l e s  i s  c e n t r a l  t o  c h i l d  s e x u a l  a b u s e .  Rush ( 1980) and Russe l l  

(1984) b e l i e v e  t h e  media  a l s o  c o n t r i b u t e s  t o  t h e  e x i s t e n c e  of  t h e  

p rob lem.  Po rnography  and  s e x u a l l y  s u g g e s t i v e  a d v e r t i s i n g  showing 

female c h i l d r e n  and a d u l t s  i n  a pas s ive ,  s e d u c t i v e  manner c o n t r i b u t e  

t o  s o c i e t y ' s  t o l e r a n c e  of c h i l d  s exua l  abuse. - 
r a c t e r l s t i c s  o f  Off- 

A .  N i c h o l a s  G r o t h  ( 1978)  , a c l i n i c a l  p sycho log i s t  working wi th  

o f f ende r s ,  h a s  r e p o r t e d  t h e  f o l l o w i n g  i n f o r m a t i o n  a b o u t  175 of h i s  

c l i e n t s .  A l l  commi t t ed  t h e i r  f i r s t  o f f e n c e  by age 40, and over  80 

p e r c e n t  were f i r s t  o f f e n d e r s  by a g e  30. T h e r e  i s  no s i g n i f i c a n t  

d i f f e r e n c e  i n  t h e  i n t e l l i g e n c e  between o f f ende r s  and t h e  popu la t i on  i n  

g e n e r a l .  There i s  no evidence of homosexuality i n  h i s  c l i e n t s .  The 

m a j o r i t y  of t h e  o f f e n c e s  i n v o l v e  one  o f f e n d e r .  The o f f e n d e r s  are 

u s u a l l y  no t  psYChOtic, r e t a r d e d ,  o r  c r imina l .  Fewer t h a n  one t h i r d  of 

G r o t h ' s  c l i e n t s  we re  a l coho l -  o r  drug-dependent. The use of a l c o h o l  

i s  o f t e n  noted i n  c a s e s  of  c h i l d  s e x u a l  a b u s e  (Kempe & Kempe, 1984 ;  



R e n v o i z e ,  1 9 8 2 ) .  F i n k l e h o r  ( 1 9 7 9 ,  1984)  s u g g e s t s  t h a t  a l c o h o l  is 

l i k e l y  used a s  a n  excuse o r  r a t i o n a l i z a t i o n  f o r  t h e  abus ive  behaviour .  

On a more psychologica l  l e v e l ,  t h e  of fender  i s  c h a r a c t e r i z e d  by: 

a  s e n s e  o f  i s o l a t i o n  o r  a l i e n a t i o n  f rom o t h e r s ,  a n  
i n e p t i t u d e  i n  n e g o t i a t i n g  i n t e r p e r s o n a l  r e l a t i o n s h i p s ,  
d e e p - s e a t e d  f e e l i n g s  of inadequacy, and a tendency t o  
exper ience  themselves  a s  h e l p l e s s  v i c t i m s  of a n  o v e r -  
power ing  e n v i r o n m e n t . .  . . The c h i l d  o f f e n d e r  appea r s  
h a n d i c a p p e d  by p o o r  i m p u l s e  c o n t r o l ,  e s p e c i a l l y  i n  
r e g a r d  t o  s e x u a l i t y ;  p o o r  a b i l i t y  t o  t o l e r a t e  
f r u s t r a t i o n  o r  t o  de l ay  immediate g r a t i f i c a t i o n  of h i 3  
n e e d s ;  and  low self-esteem. H e  is  r e l a t i v e l y  h e l p l e s s  
i n  meeting psychosoc ia l  l ife-demands and a p p e a r s  t o  be  
c o n c e r n e d  only wi th  h i s  own needs and f e e l i n g s .  There 
i s  a  r e l a t i v e  i n s e n s i t i v i t y  o r  unawareness of t h e  needs 
a n d  f e e l i n g s  of o t h e r s  and l i t t l e  i n s i g h t  i n t o  o r  
unders tanding  o f  h i s  own behaviour .  

(Gro th ,  1978, P. 23) 

Groth (1978) c a t e g o r i z e s  t h e  of fender  i n t o  two t y p e s ,  f i x a t e d  and 

r e g r e s s e d  p e d o p h i l e ,  d e p e n d i n g  o n  t h e  l e v e l  o f  p s y c h o s e x u a l  

development and primary sexua l  o r i e n t a t i o n .  Pedophi l ia  i s  def ined  as: 

" the  Preference  of an  a d u l t  f o r  p r epube r t a l  c h i l d r e n  a s  t h e  means of 

a c h i e v i n g  s e x u a l  e x c i t e m e n t "  (Kempe & Kempe, 1 9 8 4 ,  Po 1 1 ) .  Groth 

(1978) u s e s  t h e  terms o f f ende r  and pedophi le  i n t e r changeab ly .  

t e d  o f f e n d e r ,  The f i x a t e d  o f f e n d e r  i s  d e s c r i b e d  a s :  "a 

person who has  from adolescence  been sexua l ly  a t t r a c t e d  p r i m a r i l y  o r  

e x c l u s i v e l y  t o  s i g n i f i c a n t l y  y o u n g e r  p e o p l e ,  and t h i s  a t t r a c t i o n  

p e r s i s t e d  t h r o u g h o u t  h i s  l i f e ,  r e g a r d l e s s  o f  w h a t  o t h e r  s e x u a l  

e x p e r i e n c e s  he  h a s  h a d w  ( G r o t h ,  1 9 7 8 ,  p.  6 ) .  The f i x a t e d  o f f ende r  



r a r e l y  becomes i n v o l v e d  w i t h  a d u l t s ,  and even more r a r e l y  i n i t i a t e s  

c o n t a c t  wi th  them. I n  some c a s e s  he may be a f r a i d  o f  r e j e c t i o n ,  b u t  

u s i l a l i y  h e  s i m p l y  d o e s  n o t  f i n d  a d u l t s  s e x u a l l y  a t t r a c t i v e .  He 

so!netimes marries, bu t  only i n  o r d e r  t o  g a i n  a c c e s s  t o  c h i l d r e n .  A 

f i x a t e d  p e d o p h i l e  may a l s o  a t t e m p t  t o  become involved  w i t h  c h i l d r e n  

through a c t i v i t i e s  s u c h  a s  c o a c h i n g ,  c o u n s e l l i n g  o r  t e a c h i n g .  He 

becomes v e r y  s k i 1  l f u l  a t  b e f r i e n d i n g  c h i l d r e n  i n  a  non-threatening 

maImer, he r e l a t e s  easier t o  them than  a d u l t s .  His sexua l  p r e f e r e n c e  

i s  m a l e s .  He r a r e l y  shows g u i l t  o r  remorse about  h i s  o f fences .  He 

o f t e n  feels  compelled t o  a c t  o u t  h i s  sexua l  f a n t a s i e s  a b o u t  c h i l d r e n  

( G r o t h ,  1978) .  Consider t h e  c a s e  of Jeff ,  who was s e x u a l l y  abused by 

two t e e n a g e  b o y s ,  as well  a s  h i s  own f a t h e r  d u r i n g  h i s  p u b e s c e n t  

y e a r s .  A t  t h e  age of 20, Jeff was a r r e s t e d  f o r  performing o r a l  s e x  on 

two young boys. 

Jeff  m a s t u r b a t e s  t o  f a n t a s i e s  of young boys whom he 
f i n d s  p h y s i c a l l y  a t t r a c t i v e  because  " t h e i r  b o d i e s  a r e  
S o f t  and smooth and t h e y  are  s e x u a l l y  innocent . "  He 
f a n t a s i z e s  t h a t  they w i l l  e n j o y  t h e  s e x u a l  e n c o u n t e r  
a n d  s e e k  f u r t h e r  c o n t a c t .  He i s  r e p e l l e d  by t h e  
thought  of a d u l t  men and women a s  s e x u a l  p a r t n e r s  a n d  
f i n d s  a d u l t  homosexuality p a r t i c u l a r l y  o f f ens ive .  

(Groth ,  1978, p.  8 )  

H i s  b e h a v i o u r  i s  n o t  p r e c i p i t a t e d  by stress, r a t h e r  i t  i s  "an 

a t t e m p t e d  r e s o l u t i o n - - a l b e i t  a  m a l a d a p t i v e  one- - to  s p e c i f i c  l i f e  

i s s u e s  o r  c o n f l i c t s  e n c o u n t e r e d  i n  h i s  p s y c h o s o c i a l  deve lopmen tw  

(Groth ,  1978, P. 7 ) .  



m e s s e d  o f f e n d e r %  I n  c o n t r a s t ,  a  r e g r e s s e d  o f f e n d e r ' s  

behaviour  is  u s u a l l y  brought on a s  an  a t t empt  t o  d e a l  w i t h  s p e c i f i c ,  

P r e s e n t  stresses o f  l i f e  ( G r o t h ,  1978) .  The r eg re s sed  o f f ende r  is: 

"a person who o r i g i n a l l y  p r e f e r r e d  p e e r s  o r  a d u l t  p a r t n e r s  f o r  S e x u a l  

g r a t i f i c a t i o n .  However  when t h e s e  a d u l t  r e l a t i o n s h i p s  became 

c o n f l i c t u a l  i n  some impor tan t  r e s p e c t ,  t h e  a d u l t  became r e p l a c e d  by 

t h e  c h i l d  a s  t h e  focus  of t h i s  pe r son ' s  sexua l  i n t e r e s t s  and d e s i r e s n  

(Groth ,  1978, p. 9 ) .  The r eg re s sed  o f f e n d e r  t e n d s  t o  be  o l d e r  t h a n  

t h e  f i x a t e d  o f f e n d e r .  He u s u a l l y  h a s  a  t r a d i t i o n a l  l i f e s t y l e ,  

i n c l u d i n g  marr iage.  He o f t e n  does n o t  have s t r o n g  peer  r e l a t i o n s h i p s .  

H i s  own c h i l d r e n  o r  s t e p c h i l d r e n  may become h i s  v i c t ims .  He shows a  

prefe rence  f o r  females .  The r eg re s sed  pedophi le  has  d i f f i c u l t y  coping 

w i t h  t h e  r e s p o n s i b i l i t i e s  of a d u l t h o o d .  He has  a  poor self image, 

which i s  weakened f u r t h e r  by problems such as m a r i t a l  d i f f i c u l t i e s  o r  

j o b  l o s s .  He becomes involved  wi th  a c h i l d  i n  an a t t empt  t o  r e s o l v e  

h i s  f e e l i n g s  of  inadequacy.   is i n i t i a l  o f f ence  i s  o f t e n  i m p u l s i v e .  

He may have  f e e l i n g s  of g u i l t  and embarrassment after  t h e  i n c i d e n t .  

He does  n o t ,  however, have any c o n s i d e r a t i o n  f o r  t h e  c h i l d ' s  f e e l i n g s .  

He e x p e c t s  t h e  c h i l d  t o  p l a y  t h e  r o l e  of an a d u l t .  It i s  impor tan t  

f o r  t h e  r e g r e s s e d  o f f e n d e r  t o  e x e r t  h i s  power.  He i s  t y p i c a l l y  

a u t h o r i t a r i a n  and o v e r p r o t e c t i v e  of h i s  c h i l d r e n  (Groth ,  1978) .  

Gary i s  an  example o f  a r e g r e s s e d  p e d o p h i l e .  A t  t h e  a g e  o f  15 

Gary was f o r c i b l y  sodomized  by a n  o l d e r  boy. Gary l e f t  home after  

exper ienc ing  d i f f i c u l t i e s  w i t h  h i s  p a r e n t s .  He became i n v o l v e d  w i t h  



h i s  cous in  who had one daughter  from a p rev ious  marr iage.  

Mounting f i n a n c i a l  problems, i n c r e a s i n g  stresses wi th  
h i s  p a r e n t s ,  and con t inu ing  p r e s s u r e s  w i t h  h i s  c o u s i n  
l e d  t o  some heavy d r i n k i n g .  Then one day t h e  l i t t l e  
g i r l  b r o u g h t  some o f  h e r  y o u n g  f r i e n d s  i n t o  t h e  
a p a r t m e n t  w h i l e  Gary was t a k i n g  a shower. H e  f e l t  a  
sudden urge  t o  expose himself t o  t h e  t h r e e  g i r l s ,  a g e s  
7  , 6 and 5 .  He u n d r e s s e d  them,  put  them on t h e  bed, 
and fondled them. He had them play w i t h  h i s  p e n i s  and  
Pe r fo rm o r a l  s e x  u n t i l  he  e j a c u l a t e d .  P r i o r  t o  t h e  
i n c i d e n t  Gary had had a couple of d r i n k s  but  s t a t e d  h e  
w a s n ' t  d r u n k .  He was d e p r e s s e d  and  d i s c o u r a g e d  and 
f e l t  t rapped  and despe ra t e .  He was l o n e l y  and  saw t h e  
g i r l s  a s  undemanding and lov ing .  Gary had no p rev ious  
h i s t o r y  o f  any sexua l  involvements  w i th  underage people  
o r  any unconvent ional  s exua l  exper iences .  

(Gro th ,  1978, p. 10) 

It is i n t e r e s t i n g  t o  no t e  t h a t  i n  both case  s t u d i e s  t h e  o f f e n d e r s  were 

s e x u a l l y  a b u s e d  a s  c h i l d r e n .  A t  l e a s t  h a l f  o f  a g r o u p  o f  known 

o f  f e n d e r s  were  t h e m s e l v e s  v i c t i m s  o f  s e x u a l  a b u s e  ( B u t l e r  , 1985 ; 

Geiser, 1979) . An examinat ion of ca se  s t u d i e s  i s  h e l p f u l  i n  o u t l i n i n g  

t y  p i c a 1  c h a r a c t e r i s t i c s  o f  f i x a t e d  and r e g r e s s e d  pedophi les .  More 

r e s e a r c h  i s  needed  i n  o r d e r  t o  f u l l y  u n d e r s t a n d  t h e  b e h a v i o u r  of 

pedophi les  and d i scove r  t h e  causes  of sexua l  abuse ( Greenberg, 1979) . 

Jdnmen of fenders .  Men a r e  t h e  o f f e n d e r s  i n  94 - 97 pe rcen t  of t h e  

r e p o r t e d  c a s e s  o f  s e x u a l  a b u s e  ( D e F r a n c i s ,  1969 ;  F inke lho r ,  1979; 

Russe l l ,  1984).  Some r e s e a r c h e r s  ( G r o t h ,  1978;  J u s t i c e  & J u s t i c e ,  

1979)  s u g g e s t  t h a t  t h e  i n c i d e n c e  of female o f f e n d e r s  is h ighe r  than  

i n d i c a t e d  i n  t h e  su rveys  f o r  t h e  fo l l owing  r ea sons :  



S e x u a l  a b u s e  by a d u l t  f e m a l e  o f f e n d e r s  is  less  o f t e n  
perce ived  a s  abus ive  t han  abuse by men. 

Women can mask i n a p p r o p r i a t e  behaviour  more e a s i l y  t han  
men. 

Women commit s p e c i a l  k i n d s  of s e x u a l  a b u s e  t h a t  g o  
unnot iced and unmeasured. 

S e x u a l  o f f e n c e s  by f e m a l e s  a r e  less l i k e l y  t o  be  
r e p o r t e d  because they a r e  p r i m a r i l y  i nces tuous .  

S e x u a l  a b u s e  by females i s  obscured because women more 
o f t e n  abuse boys,  who a r e  more r e l u c t a n t  t o  r e p o r t  t h e  
abuse than g i r l s .  

(F inke lho r  , 1984, pp. 177-1 80)  

A t  P r e s e n t ,  t h e r e  i s  no e m p i r i c a l  evidence t o  suppor t  t h e s e  arguments 

( F i n k l e h o r ,  1984).  " A l l  ev idence  c i t e d  s u p p o r t s  t h e  c o n c l u s i o n  t h a t  

t h e  t r a d i t i o n a l  v i e w  o f  c h i l d  m o l e s t a t i o n  a s  a p r i m a r i l y  male 

d e v i a t i o n  i s  e s s e n t i a l l y  c o r r e c t .  Women r a r e l y  use  c h i l d r e n  f o r  t h e i r  

own d i r e c t  s e x u a l  g r a t i f i c a t i o n n  ( R u s s e l l ,  1984, p. 228) .  F ink lehor  

( 1984) o u t l i n e s  s e v e r a l  d i f f e r e n c e s  i n  t h e  s o c i a l i z a t i o n  p r o c e s s  of 

men and women i n  an a t tempt  t o  e x p l a i n  t h i s  conc lus ion :  

1.  Women l e a r n  e a r l i e r  a n d  much m o r e  c o m p l e t e l y  t o  
d i s t i n g u i s h  be tween  s e x u a l  and  n o n s e x u a l  f o r m s  o f  
a f f e c t i o n .  

2. Men grow up s e e i n g  h e t e r o s e x u a l  s u c c e s s  a s  much more 
impor tan t  t o  t h e i r  i d e n t i t i e s  t han  women do. 

3.  Men a r e  s o c i a l i z e d  t o  be  a b l e  t o  f o c u s  t h e i r  s exua l  
i n t e r e s t  around sexua l  a c t s  i s o l a t e d  f rom t h e  c o n t e x t  
of  a  r e l a t i o n s h i p .  

4. F i n a l l y ,  men a r e  s o c i a l i z e d  t o  see as t h e i r  a p p r o p r i a t e  



s e x u a l  p a r t n e r s  p e r s o n s  who a r e  y o u n g e r  and smaller 
than  themselves ,  wh i l e  women are s o c i a l i z e d  t o  see a s  
t h e i r  a p p r o p r i a t e  s e x u a l  p a r t n e r s  p e r s o n s  o l d e r  and 
l a r g e r .  

If one  t h i n k s  a b o u t  t h e s e  as some of  t h e  r ea sons  why 
men abuse c h i l d r e n  whi le  women do n o t ,  t h e r e  are c l e a r  
i m p l i c a t i o n s  a b o u t  s o c i a l  changes  t h a t  could h e l p  t o  
e l i m i n a t e  sexua l  abuse. 

(pp.  12-13) 

A r e v i e w  o f  t h e  l i t e r a t u r e  r e v e a l s  s e v e r a l  c o n s i s t e n t  

c h a r a c t e r i s t i c s  of t h e  of fender .  A s  p r ev ious ly  mentioned, i n  a t  least  

75 Percent  of t h e  r e p o r t e d  c a s e s  of sexua l  abuse t h e  o f f e n d e r  is  known 

by t h e  v i c t i m  ( B a d g l e y  , 1984 ;  D e F r a n c i s ,  1 9 6 9 ;  F i n k e l h o r t  1979 ;  

J u s t i c e  & J u s t i c e ,  1979; R u s s e l l ,  1984; Waters, 1975) The n a t i o n a l  

s u r v e y s  r e p o r t e d  by Badg ley  (1984)  show t h e  p ropor t i ons  o f  c h i l d r e n  

s exua l ly  abused by s t r a n g e r s  as: 17.8 p e r c e n t  ( N a t i o n a l  P o p u l a t i o n  

S u r v e y )  ; 35.9  p e r c e n t  ( N a t i o n a l  P o l i c e  Force Survey) ; 17 - 8  pe rcen t  

(Na t iona l  Hosp i t a l  Survey) ;  and 1.0 pe rcen t  (Na t iona l  Chi ld  P r o t e c t i o n  

S u r v e y ) .  DeFrancis  (1969) found 27 pe rcen t  of o f f e n d e r s  were members 

of t h e  c h i l d ' s  own h o u s e h o l d - - p a r e n t ,  s t e p p a r e n t ,  o r  m o t h e r ' s  

Paramour ;  11 p e r c e n t  were r e l a t e d  t o  t h e  c h i l d  by blood o r  marr iage ,  

but d i d  no t  l i v e  i n  t h e  c h i l d ' s  household; 37 pe rcen t  were f r i e n d s  o r  

a c q u a i n t a n c e s ;  a n d  25 p e r c e n t  of o f f e n d e r s  w e r e  a l l e g e d  t o  be 

s t r a n g e r s .  F i n k e l h o r  ( 1979)  found  43 p e r c e n t  o f  t h e  g i r l s  i n  h i s  

sample had sexua l  expe r i ences  w i t h  a  family member, i n c l u d i n g  f a t h e r s ,  

s t e p f a t h e r s ,  b r o t h e r s ,  u n c l e s ,  c o u s i n s  and  g r a n d p a r e n t s ;  3 3  p e r c e n t  



h a d  a n  e x p e r i e n c e  w i t h  a n  a c q u a i n t a n c e ;  and  24 p e r c e n t  had a n  

exper ience  wi th  a  s t r a n g e r .  The sexua l  expe r i ences  of  t h e  boys i n  h i s  

s a u p l e  were  a s  f o l l o w s :  family member--17 pe rcen t ;  acquaintance--% 

p e r c e c t ;  and s t ranger--30 p e r c e n t .  R u s s e l l  ( 1984)  f o u n d  t h a t  when 

c a s e s  of i n c e s t  and  e x t r a f a m i l i a l  c h i l d  sexua l  abuse were combined, 

t h e  ma jo r i t y  of t h e  o f f e n d e r s  are n o t  r e l a t i v e s :  6 0  p e r c e n t  were 

known b u t  u n r e l a t e d  t o  t h e i r  v i c t ims ;  29 pe rcen t  were r e l a t i v e s ;  and 

11 Percent  were s t r a n g e r s .  The r e s u l t s  o f  t h e  s t u d i e s  a re  f a i r l y  

c o n s i s t e n t .  Offenders  a r e  most l i k e l y  known by t h e  c h i l d .  It is  a l s o  

impor tan t  t o  be aware of a  c h i l d ' s  concept ion o f  a  s t r a n g e r .  

The o f f e n d e r  may have  a t  one  time been a s t r a n g e r  t o  
t h e  c h i l d ,  and may s t i l l  be a  s t r a n g e r  t o  t h e  p a r e n t s ,  
b u t  o v e r  t h e  c o u r s e  of  t h e  m o l e s t a t i o n  t h e  c h i l d  
e s t a b l i s h e d  a  r e l a t i o n s h i p  w i th  t he  o f f e n d e r  w h i c h ,  i n  
t h e  c h i l d ' s  mind, was b u i l t  on t r u s t  and love .  

(San fo rd ,  1980, p. 139) 

B a d g l e ~  ( 1984)  and  DeFrancis  ( 1969) found 55-6 0 p e r c e n t  of  t h e  c a s e s  

of sexua l  abuse occur red  i n  t h e  v i c t i m s  o r  t h e  o f f e n d e r ' s  home. These 

a r e  p l a c e s  where  a c h i l d  s h o u l d  be safe. "The r e s u l t s  c l e a r l y  show 

t h a t  t h e  main need  o f  s e x u a l l y  a s s a u l t e d  c h i l d r e n  i s  f o r  a d e q u a t e  

P r o t e c t i o n  from p e r s o n s  whom they  a l r eady  know and t r u s t n  (Badgley, 

The of fender  r e l i e s  on f a m i l i a r i t y  with t h e  c h i l d  t o  i n i t i a t e  and 

main ta in  t h e  sexua l  a c t i v i t y .  



I n  a l m o s t  e v e r y  i n s t a n c e ,  h o w e v e r ,  t h e r e  was a 
p r e - e x i s t i n g  r e l a t i o n s h i p  between t h e  o f f e n d e r  and  t h e  
c h i l d ,  and t h e  o f f e n d e r  used t h e  s t r e n g t h  of  t h i s  t i e  
t o  o b t a i n  compliance..  . . The o f f e n d e r  r e l i e d  on t h e  
c h i l d ' s  w i s h  t o  n o t  d i s p l e a s e  him even though t o  t h e  
c h i l d  t h e  r e q u e s t  may h a v e  s e e m e d  u n p l e a s a n t  o r  
d i s t a s t e f u l ,  o r  e v e n  b i z a r r e .  I n  o t h e r  w o r d s ,  t h e  
c h i l d ' s  need and wish t o  p l e a s e ,  was e x p l o i t e d  by t h e  
o f f e n d e r .  I n  some i n s t a n c e s ,  t h e  c h i l d  was a s su red  
t h a t  what was r eques t ed  was p e r f e c t l y  normal and proper  
between them because of t h e  r e l a t i o n s h i p .  

(DeFranc is ,  1969, p. 46) 

When t h e  of fender  is  a family member, he o f t e n  has  r epea t ed  a c c e s s  t o  

t h e  c h i l d  b e c a u s e  h i s  p r e s e n c e  i s  n o t  q u e s t i o n e d  by t h e  f a m i l y  

(Burgess  & Holmstrom, 1975) .  

The Victm . . 

B u r g e s s  and Holmstrom ( 1975) o u t l i n e  t h e  methods many o f f e n d e r s  

use t o  g a i n  a c c e s s  t o  t h e i r  v i c t i m s  and t o  k e e p  t h e  a b u s e  a  s e c r e t .  

The o f  f e n d e r  does no t  u s u a l l y  use phys i ca l  f o r c e  t o  engage a c h i l d  i n  

sexua l  a c t i v i t i e s  ( B u t l e r ,  1978 ; D e F r a n c i s  , 196 9 ; F i n k e l h o r  , 1979 ;  

J u s t i c e  & J u s t i c e ,  1  979) .  The abuse may begin  a s  a  non-threatening,  

fun s o c i a l  a c t i v i t y .  I n  some c a s e s  m a t e r i a l  r e w a r d s  o r  b r i b e s  a r e  

o f f e r ed  (Groth,  1978) . A f i f teen-year -o ld  v i c t i m  d e s c r i b e s  t h e  method 

used by he r  f a t h e r .  

I used t o  g e t  e x t r a  t h i n g s  from Daddy f o r  be ing  n i c e  t o  
him. He t o l d  me n e v e r  t o  t e l l  anybody and  h e  would 
keep on g i v i n g  me t h i n g s ,  l i k e  e x t r a  spending money. I 
was o n l y  n i n e  when h e  s t a r t e d ,  and  I l i k e d  g e t t i n g  
t h o s e  p r e s e n t s .  I d i d n ' t  l i k e  what I had t o  do t o  g e t  
them, but  i t  was t h e  o n l y  s p e n d i n g  money I e v e r  g o t .  



He n e v e r  h u r t  me, and  i t  d i d n ' t  t a k e  t o o  long ,  s o  I 
would j u s t  n o t  l e t  myse l f  t h i n k  i t  was h a p p e n i n g  a t  
a l l .  After a  wh i l e  I s t a r t e d  t o  worry a l l  t h e  time and 
was a f r a i d  o f  anybody f i n d i n g  ou t .  But  I had l e t  i t  go 
o n  f o r  s o  many y e a r s  w i t h o u t  t e l l i n g  a n y o n e ,  I was 
a f r a i d  people would t h i n k  i t  was my f a u l t .  So I n e v e r  
t o l d .  I j u s t  became withdrawn and d i d n ' t  make f r i e n d s  
and t r i e d  t o  s t a y  by myself a l l  t h e  time. 

( B u t l e r ,  1978, p. 30)  

The c h i l d  does no t  r e a l i z e  t h a t  t h e  o f f ende r ' s  demands are n o t  normal. 

The v i c t i m  i s  vu lne rab l e  b e c a u s e  of h e r  f e e l i n g s  of  l o v e  and  t r u s t  

t oward  t h e  o f f e n d e r .  The o f f e n d e r  u s e s  t h i s  bond t o  h i s  advantage 

(Burgess  & Holmstrom, 1975; Sanford,  1980).  A young woman remembers  

h e r  i nces tuous  r e l a t i o n s h i p  w i th  h e r  f a t h e r .  

When I w a s  small,  I n e v e r  t h o u g h t  t o  g e t  a n g r y  a t  
Daddy. He was v e r y  g e n t l e  a n d  k i n d  w h i l e  h e  w a s  
t o u c h i n g  me. He n e v e r  h u r t  me, and i t  u s u a l l y  f e l t  
n i ce .  I was u t t e r l y  m y s t i f i e d  a b o u t  him t o u c h i n g  me 
t h a t  way. 

( B u t l e r ,  1978, p. 31)  

C h i l d r e n  t e n d  t o  comply wi th  t h e  o f f ende r ' s  wishes  because they have 

been t augh t  t o  r e s p e c t  a u t h o r i t y .  Many c h i l d r e n  a r e  a n x i o u s  t o  g a i n  

t h e  a p p r o v a l  o f  a d u l t s .  Good c h i l d r e n  a r e  easy t a r g e t s  f o r  sexua l  

abuse.  Chi ldren  d e s p e r a t e  f o r  human c o n t a c t  a r e  a l s o  more l i k e l y  t o  

become v i c t i m s  ( B u r g e s s  & Holmstrom, 1975;  DeFrancis ,  1969; Sgroi, 

The o f f e n d e r  o f t e n  t h r e a t e n s  t h e  c h i l d  w i th  phys i ca l  punishment 

if s h e  r e v e a l s  t h e  a b u s e ,  a l t h o u g h  h e  r a r e l y  c a r r i e s  o u t  t h e s e  

t h r e a t s .  S e x u a l  a b u s e  c o n t i n u e s  b e c a u s e  i t  h a s  few p h y s i c a l ,  



d e t e c t a b l e  s i g n s .  I n  t h e  c a s e  of i n c e s t  t h e  c h i l d  i s  t a u g h t  t o  

b e l i e v e  t h a t  she  w i l l  be r e s p o n s i b l e  f o r  any fami ly  break-up r e s u l t i n g  

f'ram a  d i s c l o s u r e  ( S g r o i ,  1 9 7 8 ) .  S e x u a l  abuse con t inues  f o r  Years 

because t h e  v i c t i m  feels  t h a t  she  w i l l  no t  be be l i eved  ( B u t l e r ,  1978).  

C h i l d r e n  a l s o  have  d i f f i c u l t y  d i s c l o s i n g  t h e  abuse because they l a c k  

t h e  necessary communication s k i l l s  (Sanford,  1980) 

S g r o i  ( 1 9 7 8 )  d i s c u s s e s  s e v e r a l  v a r i a b l e s  i n s t r u m e n t a l  i n  

d e t e r m i n i n g  t h e  c h i l d ' s  r e a c t i o n  t o  t h e  a b u s e .  The c l o s e r  t h e  

r e l a t i o n s h i p  between t h e  v i c t i m  and abuse r ,  t h e  more emotional  trauma 

t h e  v i c t i m  w i l l  exper ience .  Sexual a s s a u l t  by a  s t r a n g e r ,  a1 t h o u g h  

t r a u m a t i c ,  i s  l i k e l y  t o  be less u p s e t t i n g  t o  t h e  v i c t i m  than  a s s a u l t  

by someone she  knows ( B e r l i n e r  & Stevens ,  1979; Kempe & Kempe, 1 9 8 4 ) .  

The v i c t i m  expe r i ences  tremendous confusion when t h e  abuse r  is someone 

s h e  l o v e s  and  t r u s t s .  The l o n g e r  t h e  a b u s e  c o n t i n u e s ,  t h e  m o r e  

d a m a g i n g  i t  w i l l  be  t o  t h e  v i c t i m  ( J u s t i c e  & J u s t i c e ,  1 9 7 9 ) .  A 

v i c t i m ' s  self- image i s  seve re ly  a f f e c t e d  by p r o l o n g e d  s e x u a l  a b u s e .  

A growing  c h i l d  g a i n s  se l f -es teem and confidence from 
t h e  va lue  p laced  upon h e r  by a d u l t s  whom she  t r u s t s  and 
u p o n  whom s h e  must  depend .  The s e x u a l l y  e x p l o i t e d  
c h i l d ,  however, r a r e l y  e l i c i t s  a r e a c t i o n  n e c e s s a r y  t o  
promote  a  p o s i t i v e  i d e n t i t y .  Unsupported i n  h e r  r i g h t  
t o  be P r o t e c t e d ,  t o  be angry ,  o r  t o  e x p r e s s  j u s t i f i e d  
i n d i g n a t i o n ,  s h e  feels  she  dese rves  no more than t o  be 
Sexual ly  abused. To expose t h e  i n c i d e n t  i s  t o  e x p o s e  
h e r  own i n s i g n i f i c a n c e .  

(Rush, 1980, p. 13) 



The v i c t i m ' s  emotional  s t a b i l i t y  depends on t h e  amount o f  f o r c e ,  f e a r  

and shame involved  i n  t h e  abuse (Miller, 1986) .  When t h e  a b u s e r  i s  a 

f a x i l y  member, t h e  c h i l d  o f t e n  f e e l s  r e s p o n s i b l e  f o r  k e e p i n g  t h e  

f a m i l y  i n t a c t .  The f a m i l y  i s  o f t e n  a f f e c t e d  f i n a n c i a l l y  a n d  

emot iona l ly  when t h e  s exua l  i n t e r a c t i o n  t e r m i n a t e s  and t h e  o f f ende r  is  

removed from t h e  s i t u a t i o n .  The d e g r e e  of e m o t i o n a l  t r a u m a  t o  t h e  

v i c t i m  w i l l  depend  t o  a g r e a t  e x t e n t  on t h e  amount of  suppor t  she  

r e c e i v e s  from h e r  mother and family ( B e r l i n e r  & Stevens ,  1979;  % P o i ,  

1 978)  . I d e a l l y ,  community a g e n c i e s  should work t o g e t h e r  t o  provide 

therapy and suppor t  t o  t h e  of fender ,  t h e  v i c t i m ,  and t h e  family.  

Incest 

The legal d e f i n i t i o n  of i n c e s t  is:  "sexual i n t e r c o u r s e  be tween  

P e r s o n s  s o  c l o s e l y  r e l a t e d  t h a t  m a r r i a g e  i s  p r o h i b i t e d  by l a w n  

(Geiser, 1979, p. 43) .  Geiser ( 1 9 7 9 )  a l s o  r e fe r s  t o  p s y c h o l o g i c a l  

i n c e s t  a s :  R s e x u a l  a c t i v i t y  be tween  a c h i l d  and  a n  a d u l t  i n  a 

Pa ren t ing  r o l e ,  i n c l u d i n g  s t e p f a t h e r s ,  f o s t e r  f a t h e r s  and  l i v e - i n  

b o y f r i e n d s n  ( p .  4 4 ) .  @rde (1986) i d e n t i f i e s  c o v e r t  i n c e a s t  a s :  "no 

o v e r t  g e n i t a l  sexua l  c o n t a c t ,  a t h o u g h  i n  t h e  c a s e  of  f a t h e r - d a u g h t e r  

c o v e r t  i n c e s t  t h e r e  i s  sexua l ly  motivated s exua l ly  i n t r u s i v e  behaviorn  

( P -  74 ) .  Examples o f  c o v e r t  i n c e s t  i n c l u d e  a f a t h e r  w a t c h i n g  h i s  

d a u g h t e r  u n d r e s s  o r  making s e x u a l l y  s u g g e s t i v e  comments t o  he r .  The 

most common types  of i n c e s t  ( i . e . ,  75 percent  o f  t h e  r e p o r t e d  c a s e s )  

i n v o l v e s  fa ther -daughter  o r  s t ep fa the r -daugh te r  r e l a t i o n s h i p s  (Buck & 



Forward ,  1  983 ; G r e e n b e r g ,  1979  ; Kempe & Kempe, 1984) The ensu ing  

d i s z u s s i o n  i s  l i m i t e d  t o  t h e s e  two t y p e s  of  i n c e s t .  

R u s s e l l  ( 1984)  found  47 pe rcen t  of t h e  women i n  h e r  survey were 

sexua l ly  abused by s t e p f a t h e r s ,  compared t o  26 p e r c e n t  by b i o l o g i c a l  

f a t h e r s .  F inke lho r  ( 1979) found a g i r l  was f i v e  times more l i k e l y  t o  

be s exua l ly  abused by h e r  s t e p f a t h e r  t han  h e r  r e a l  f a t h e r .  Girls w i t h  

s t e p f a t h e r s  were a l s o  more l i k e l y  t o  be abused by p a r e n t s t  f r i e n d s .  

R u s s e l l  ( 1 9 8 4 )  s u g g e s t s  t h a t  t h i s  migh t  be  d u e  t o  t h e  f a c t  t h a t :  

" s t e p f a t h e r s ,  b e c a u s e  of t h e i r  nonsanguineal r e l a t i o n s h i p s  t o  t h e i r  

daugh te r s ,  may f e e l  less bound by t h e  normative d i s app rova l  of i n c e s t n  

( P .  2 5 1 ) .  She c i t e s  a  l a c k  o f  e a r l y  b o n d i n g  a s  a n o t h e r  p o s s i b l e  

explana t ion .  

F inklehor  (1984)  e x p l a i n s :  

t h e  h igh  v u l n e r a b i l i t y  of g i r l s  who have s t e p f a t h e r s  i s  
a  f u n c t i o n  of both t h e  presence o f  a s t e p f a t h e r  and t h e  
e a r l i e r  e x p o s u r e  t o  a mo the r  who was d a t i n g  a c t i v e l y  
and may have pu t  h e r  daughter  i n  j e o p a r d y  t h r o u g h  t h e  
men she  brought i n t o  t h e  home. (p .  25) 

Kem~e and Kempe ( 1 984)  b e l i e v e  t h a t  i n c e s t  is  i n c r e a s i n g  i n  r e c e n t  

Years because of changes i n  family l i f e  such a s ,  r i s i n g  d i v o r c e  r a t e s  

and i n c r e a s i n g  t o l e r a n c e  a b o u t  s e x u a l i t y  i n  g e n e r a l .  The i r  b e l i e f  

a l s o  h e l p s  t o  e x p l a i n  t h e  f i n d i n g s  of F i n k e l h o r  ( 1 9 8 4 )  a n d  R u s s e l l  

(1984) .  

Kryso  and Summit ( 1978)  d e s c r i b e  t h e  two c h a r a c t e r i s t i c s  most 

common t o  those  who sexua l ly  abuse t h e i r  c h i l d r e n .  



One p r o b l e m ,  l a c k  of  i m p u l s e  c o n t r o l ,  may be  as  a  
r e s u l t  of  t r a n s i e n t  stress o r  i t  may be c h a r a c t e r i s t i c  
of t h e  i n d i v i d u a l .  The second problem is a  con fus ion  
of r o l e s .  The c h i l d  i s  regarded  a t  times a s  s o m e t h i n g  
o t h e r  than  a  c h i l d ,  o r  a s  a  s u r r o g a t e  of  someone else. 

( P *  239) 

The F- 

T h e r e  i s  a  l a c k  of o r g a n i z e d  knowledge on families i n  which  

i n c e s t  occu r s  ( G r e e n b e r g ,  1 9 7 9 ) .  Fami ly  p a t t e r n s  d i f f e r  g r e a t l y .  

Kempe and  Kempe (1984) compare two t y p i c a l  k inds  o f  f a m i l i e s  i n  which 

i n c e s t  i s  more l i k e l y  t o  occur .  

The  f i r s t  k i n d  of f a m i l y  i s  c h a r a c t e r i z e d  by a  m u l t i t u d e  of 

problems. This  fami ly  i s  found a t  a l l  socioeconomic l e v e l s .  P rob lems  

may i n c l u d e  e m o t i o n a l  d e p r i v a t i o n ,  d i f f i c u l t y  i n  f o r m i n g  l a s t i n g  

r e l a t i o n s h i p s ,  a l coho l  o r  drug abuse ,  poor impulse  c o n t r o l ,  p h y s i c a l  

abuse and n e g l e c t  ( Kempe & Kempe , 1  984 ) . 
The second kind o f  i n c e s t u o u s  family appea r s  on t h e  s u r f a c e  t o  be 

more s t a b l e .  The f a m i l y  t e n d s  t o  be midd le -c l a s s ,  f i n a n c i a l l y  and 

s o c i a l l y  ( R u s s e l l ,  1986).  T h e r e  i s  o f t e n  a  t e n d e n c y  toward  s o c i a l  

i s o l a t i o n  ( F i n k l e h o r ,  1 9 7 9 ) .  The  f a t h e r  i s  o f t e n  a r i g i d  

a u t h o r i t a r i a n ,  who may o r  may n o t  be  s u c c e s s f u l  a t  h i s  j o b .  The 

m o t h e r  i s  e i t h e r  d e p e n d e n t ,  immatu re  and  p a s s i v e ,  o r  independent ,  

a s s e r t i v e  and c r i t i c a l  ( B u t l e r ,  1985; Groth,  1 9 7 8 ) .  A s  t h e  m a r r i a g e  

d e t e r i o r a t e s ,  t h e  husband t u r n s  t o  h i s  c h i l d  f o r  a f f e c t i o n  wi thout  t h e  

demands of a d u l t  r e s p o n s i b i l i t y  ( G r o t h ,  1 9 7 8 ) .  The i n c e s t  o f f e n d e r  

r a r e l y  g o e s  o u t s i d e  t h e  f a m i l y  f o r  h i s  s exua l  needs (Kempe & Kempe, 

1984) .  



The r e l a t i o n s h i p  be  tween  m o t h e r  and daughter  i s  of  t e n  s t r a i n e d  

( B u t l e r ,  1985).  Herman ( 1981 ) i n t e r p r e t s  t h e  r e l a t i o n s h i p  between t h e  

abcsed daughter  and h e r  p a r e n t s  i n  t h e  fo l l owing  terms: 

These  d a u g h t e r s ,  i n  s h o r t ,  were a l i e n a t e d  from t h e i r  
mothers ,  whom they saw as weak, h e l p l e s s ,  and unable  t o  
n u r t u r e  o r  p r o t e c t  them. They were e l e v a t e d  by t h e i r  
f a t h e r s  t o  a  s p e c i a l  p o s i t i o n  i n  t h e  f a m i l y ,  i n  wh ich  
many o f  t h e  m o t h e r s '  d u t i e s  a n d  p r i v i l e g e s  were 
a s s igned  t o  them. They f e l t  o b l i g a t e d  t o  f u l f i l l  t h i s  
r o l e  i n  o r d e r  t o  k e e p  t h e i r  f a m i l i e s  t o g e t h e r .  
Moreover, t h e i r  s p e c i a l  r e l a t i o n s h i p  w i th  t h e i r  f a t h e r s  
Was o f t e n  perce ived  a s  t h e i r  only sou rce  of  a f f e c t i o n .  
Under t h e s e  c i rcumstances ,  when t h e i r  f a t h e r s  c h o s e  t o  
demand s e x u a l  s e r v i c e s ,  t h e  d a u g h t e r s  f e l t  they had 
a b s o l u t e l y  no o p t i o n  but  t o  comply. (P .  83)  

Many communi t i e s  a r e  e x p e r i e n c i n g  an  i n c r e a s e  i n  t h e  number of 

r e p o r t e d  c a s e s  o f  s e x u a l  a b u s e  ( B a d g l e y ,  1 9 8 4 ) .  S o c i e t y  i s  b e i n g  

f o r c e d  t o  d e a l  w i t h  t h e  problem. P ro fe s s iona l s  and t h e  p u b l i c  a l i k e  

see t h e  need  f o r  more e d u c a t i o n a l  p rog rams  on c h i l d  s e x u a l  a b u s e  

( Herman, 1  981 ; Finke lhor  , 1984) . A v a r i e t y  o f  p r e v e n t a t i v e  m a t e r i a l s  

is p r e s e n t l y  a v a i l a b l e .  

P r e v m a t i v e  Materials 

The Nat iona l  Film Board of Canada (1985) ,  produced a  s exua l  abuse 

P r e v e n t i o n  program,  d e v e l o p e d  by t h e  Green  Thumb Young P e o p l e ' s  

Thea t re  o f  Vancouver. It c o n s i s t s  of t h r e e  s h o r t  f i l m s  d i r e c t e d  a t  

c h i l d r e n  be tween  t h e  a g e s  of  s i x  and twelve y e a r s  o ld .  The series, 

e n t i t l e d  nFee l ing  Yes, Fee l ing  No," reiterates many of  t h e  messages of 



t h e  p r imary  C . A . R . E .  k i t .  The c h i l d r e n  a re  t a u g h t  t h a t  t h e y  are 

r e s p o n s i b l e  f o r  t h e i r  own f e e l i n g s  and  b o d i e s .  They a r e  g i v e n  t h e  

o p p o r t u n i t y  t o  a s s e s s  a  v a r i e t y  of problem s i t u a t i o n s  and sugges t  how 

t h e y  would h a n d l e  t h e m s e l v e s .  The c h i l d r e n  a r e  a l s o  e x p o s e d  t o  

a s s e r t i v e n e s s  t e c h n i q u e s .  Teache r s  who have used t h e  series r e p o r t  

t h a t  i t  l a c k s  a  s t r a i g h t f o r w a r d ,  conc i se  implementation procedure.  I n  

o rde r  t o  g a i n  acceptance  by t e a c h e r s  t h e  program must i n t e g r a t e  e a s i l y  

i n t o  t h e  s c h o o l  d a y .  I t  s h o u l d  i n v o l v e  a m i n i m a l  a m o u n t  o f  

P r e p a r a t i o n  and c l a s s  t ime, w h i l e  still ach iev ing  t h e  o b j e c t i v e s  of 

t h e  program. 

T h e r e  a re  two American f i l m s  e n t i t l e d ,  "No More S e c r e t s n  (O .D .N .  

P roduct ions ,  1982) and "Who DO YOU Te l l ? "  ( M .  I. T. Teleprograms , 1  97 9 )  

t h a t  a r e  a p p r o p r i a t e  f o r  t h e  i n t e r m e d i a t e  grades .  I n  t h e  first f i l m ,  

f ou r  young people  d i s c u s s  touching  i n c i d e n t s  t h a t  have made them f e e l  

u n c o m f o r t a b l e .  They a l s o  p r a c t i c e  d i s p l a y i n g  a s s e r t i v e  behaviour .  

The l a t t e r  f i l m  e x p l a i n s  s exua l  abuse  and  r e v i e w s  p o s s i b l e  r e s o u r c e  

People t o  h e l p  d e a l  wi th  t h e  problem. 

You C a n v  "Non (1985) by B e t t y  Boegehold i s  a  s t o r y b o o k  t h a t  

P r o v i d e s  c h i l d r e n  w i t h  a v a r i e t y  o f  d i f f i c u l t  s i t u a t i o n s ,  t h e n  

sugges t s  ways t o  handle  t hose  s i t u a t i o n s .  

O r a l e e  Wach te r  ( 1 9 8 3 )  is  a l s o  w r i t t e n  i n  t h e  s torybook format .  Th i s  

book t eaches  c h i l d r e n  t o  a s s e r t  themselves  a g a i n s t  unwanted  t o u c h i n g  

and  t o  r e p o r t  t h e  i n c i d e n t  t o  a t r u s t e d  a d u l t .  Alertinn t o  t h e  

- ! 3  by Joy Ber ry  (1984)  d e s c r i b e s  s e x u a l  a b u s e  i n  



l a n g u a g e  a p p r o p r i a t e  t o  t h e  c h i l d ' s  l e v e l  o f  u n d e r s t a n d i n g .  The 

s t o r y b o o k  u s e s  b r i e f  m e s s a g e s  and humorous i l l u s t r a t i o n s  t o  warn  

c h i l d r e n  a b o u t  methods  u s e d  by o f f ende r s .  A B e t t e r  Safe tm S o r m  

BPQk by Sol  and J u d i t h  Gordon (1984) i s  d e s i g n e d  t o  r e a d  by p a r e n t s  

and  t h e i r  c h i l d r e n  t o g e t h e r .  It i s  in tended  t o  act as a  v e h i c l e  f o r  

d i s c u s s i o n  about  c h i l d  s exua l  abuse.  C o n c i s e ,  i n f o r m a t i v e  m e s s a g e s  

and  a p p e a l i n g  i l l u s t r a t i o n s  warn c h i l d r e n  about  unwanted touching.  A 

y e r v  T o w  Book by J a n  Hindman ( 1 9 8 3 )  d i s c u s s e s  good a n d  b a d  

t o u c h e s  i n  a  f r a n k ,  humorous manner. This  book i s  more s u i t a b l e  f o r  

p a r e n t s  and t h e i r  c h i l d r e n  than  c l a s s room u s e  a s  t h e  v o c a b u l a r y  and  

i l l u s t r a t i o n s  a r e  v e r y  e x p l i c i t .  The  N a t i o n a l  Commit tee  f o r  

Prevent ion  o f  Chi ld  Abuse ( 1 9 8 4 )  t o g e t h e r  w i t h  Marve l  Comics Group 

h a v e  p u b l i s h e d  c o m i c  b o o k s  t h a t  d e a l  w i t h  c h i l d  s e x u a l  a b u s e .  

Cha rac t e r s  such a s  Spiderman and Power Pack he lp  c h i l d r e n  a d d r e s s  t h e  

problem (Cohn, 1984) .  

T h e r e  a r e  many b o o k s  a n d  p a m p h l e t s  d e s i g n e d  a s  g u i d e s  f o r  

p a r e n t s .  The U _ e n t  by L i n d a  T s c h i r h a r d  S a n f o r d  ( 1980)  , 

ersta&ing Sexual Chi ld  A b m  by Gary May ( 1978) ; &Told Me Not t o  

U by King County Rape Relief ( 1979) ; and N l  by C a r e n  

Adams and J e n n i f e r  Fay (1981) a r e  some examples of t h e s e  m a t e r i a l s .  

Pa ren t s  play a  c r i t i c a l  r o l e  i n  t h e  p r e v e n t i o n  o f  c h i l d  s e x u a l  

a b u s e  ( S a n f o r d ,  1 9 8 0 ) .  It i s ,  however ,  unreasonable  t o  expec t  a l l  

p a r e n t s  t o  d i s c u s s  t h e  problem wi th  t h e i r  c h i l d r e n .  Many p a r e n t s  have 

d i f f i c u l t i n g  p rov id ing  t h e i r  c h i l d r e n  wi th  a c c u r a t e  in format ion  due t o  



t h e  s e n s i t i v e  n a t u r e  o f  t h e  p r o b l e m  a n d  a l a c k  o f  knowledge  

( F i n k e l h o r ,  1984).  Thus t h e r e  i s  a need f o r  p r e v e n t a t i v e  e d u c a t i o n a l  

p r o g r a m s  i n  t h e  s c h o o l s  w h i c h  e n c o u r a g e  a n d  s u p p o r t  p a r e n t  

involvement.  

The Commit tee  f o r  C h i l d r e n  (1985)  designed two pe r sona l  s a f e t y  

c u r r i c u l a  known a s  Talkinn & o u t  Touchinn, A Pera -  a a f e t v  

Curriculum ( K - 4 )  and P e r s o u  Safetv Decision Making (Grades 5-8). 

The c o n t e n t s ,  de s ign ,  and implementat ion p rocedures  are  v e r y  s imilar  

t o  t h e  C.  A .  R .  E. program except  t h e s e  materials go beyond t h e  primary 

g r a d e s .  Some e d u c a t o r s  h a v e  i n d i c a t e d  t h e  need  f o r  a  c o m p a r a b l e  

C a n a d i a n  program. D r .  M a r l y s  O l s o n ,  i n  c o n s u l t a t i o n  w i th  C. A. R.E. 

Product ions ,  developed p- ( 1 98 2 )  , a c u r r i c u l u m  f o r  t h e  

p r e v e n t i o n  o f  c h i l d  s e x u a l  a b u s e .  A s  i n  t h e  C.A.R.E. k i t ,  t h e  

cur r icu lum t eaches  s t u d e n t s  a b o u t  p e r s o n a l  s a f e t y  ; a p p r o p r i a t e  a n d  

i n a p p r o p r i a t e  t o u c h i n g ;  a s s e r t i v e n e s s ;  and  s u p p o r t  s y s t e m s .  The 

Perso- Safetv 1 982) cur r icu lum,  however, r a n g e s  f rom k i n d e r g a r  t e n  

t o  h igh  school .  It stresses pa ren t  and aommunity involvement.  It was 

h e l p f u l  t o  cons ide r  t h e  o b j e c t i v e s ,  c o n t e n t  and  medium o f  b o t h  t h e  

Commit tee  f o r  C h i l d r e n  ( 1 9 8 5 )  c u r r i c u l u m  and t h e  P e r s o n d  S a f e t v  

( 1982)  c u r r i c u l u m  i n  t h e  d e v e l o p m e n t  and i m p l e m e n t a t i o n  o f  t h e  

i n t e r m e d i a t e  C. A. R. E. program. 

Many o f  t h e  books and f i l m s  t h a t  are r e a d i l y  a v a i l a b l e  c o n s t i t u t e  

a  good source  of  supplemental  m a t e r i a l  t o  t h e  i n t e r m e d i a t e  C .  A .  R .  E .  

p rogram.  They h e l p  t o  a t t a i n  and r e i n f o r c e  t h e  o b j e c t i v e s  of t h e  

program. 



Many o f  t h e  m a t e r i a l s  o n  t h e  m a r k e t  c o n c e n t r a t e  o n l y  on 

p o t e n t i a l l y  dangerous s i t u a t i o n s  i n v o l v i n g  s t r a n g e r s .  I t  1 s 0. K .  t~ 

Sav NoL, f o r  example, is an  American t ape  and book se t  by t h e  C h i l d ' s  

J u s t i c e  Foundat ion,  Inc .  ( 1984) .  The Safe Child- by S. K. K ra i ze r  

( 1 9 8 5 )  a l s o  e m p h a s i z e s  t h e  h a z a r d s  o f  s t r a n g e r s .  A l though  t h e s e  

m a t e r i a l s  a r e  i n s t r u m e n t a l  i n  r a i s i n g  t h e  p u b l i c ' s  l e v e l  of awareness ,  

t h e y  f a i l  t o  a d d r e s s  one of  t h e  main c h a r a c t e r i s t i c s  o f  s exua l  abuse. 

A s  p r ev ious ly  mentioned, 75 pe rcen t  o f  t h e  r e p o r t e d  c a s e s  o f  s e x u a l  

abuse i nvo lve  an o f f e n d e r  who is known t o  t h e  c h i l d .  

I do  n o t  b e l i e v e  t h a t  any  of t h e  m a t e r i a l s  c a n  s u f f i c i e n t l y  

prevent  sexua l  abuse. It is n o t  enough t o  merely r ead  a  book o r  watch 

a  f i l m  t o  e n s u r e  t h e  s a f e t y  of c h i l d r e n .  C h i l d r e n  need  e x p o s u r e ,  

p r a c t i c e  and review o f  a  new concept  o r  s k i l l  s e v e r a l  times b e f o r e  it  

can be cons idered  l e a r n e d .  There is a need f o r  a  s y s t e m a t i c  a p p r o a c h  

t o  t h e  p r e v e n t i o n  o f  s e x u a l  a b u s e  a t  t h e  i n t e r m e d i a t e  g rade  l e v e l .  

This  approach should go beyond d e s c r i b i n g  t h e  o f f e n d e r  as a s t r a n g e r .  

I t  s h o u l d  be  d e s i g n e d  t o  f i t  i n t o  t h e  s c h o o l  c u r r i c u l u m .  If such 

programs were imp lemen ted  i n t o  t h e  s c h o o l  s y s  tem, t h e i r  p o t e n t i a l  

b e n e f i t s  could be r ece ived  by many c h i l d r e n .  

A l l  o f  t h e s e  f a c t o r s  were t a k e n  i n t o  c o n s i d e r a t i o n  i n  t h e  

d e v e l o p m e n t  o f  t h e  i n t e r m e d i a t e  C. A .  R.E. program, a s  is demonstrated 

i n  t h e  next  chap te r .  



CHAPTER 3 

Program Development 

Awareness  o f  t h e  need f o r  an i n t e r m e d i a t e  g rade  C.A. R.E. program 

a r o s e  after s e v e r a l  meet ings w i th  p a r e n t s  and  t e a c h e r s .  P a r e n t s  i n  

p a r t i c u l a r  r eques t ed  a follow-up program t o  t h e  primary C.A.R.E. k i t .  

They wanted  a  program d e s i g n e d  t o  t e a c h  and  r e i n f o r c e  p r e v e n t i o n  

s k i l l s  a t  t h e  i n t e r m e d i a t e  g rade  l e v e l .  S ince  none o f  t h e  a v a i l a b l e  

m a t e r i a l  was s u i t a b l e ,  I saw t h e  need t o  develop a new program. After 

r e v i e w i n g  t h e  l i t e r a t u r e  on c h i l d  s e x u a l  abuse,  and r ead ing  about  t h e  

s u f f e r i n g  o f  v i c t i m s  o f  abuse,  I was convinced of t h i s  need. 

F inklehor  (1986) e x p l a i n s  t h e  l o g i c  o f  p r even t ion  programs: 

t h e  l o g i c  o f  p r e v e n t i o n  h a s  grown o u t  o f  expe r i ence  
working w i t h  v i c t i m s  of  s exua l  abuse.  Such e x p e r i e n c e  
s u g g e s t e d  t h a t  many c h i l d r e n  c o u l d  h a v e  been spared  
s u b s t a n t i a l  v u l n e r a b i l i t y  and s u f f e r i n g  i f  they had had 
s i m p l e  p i e c e s  of i n f o r m a t i o n ,  f o r  example, about  t h e  
r i g h t  t o  r e f u s e  s e x u a l  a d v a n c e s  o r  a b o u t  t h e  
i n a p p r o p r i a t e n e s s  o f  t h e  b e h a v i o r  t h a t  a n  a d u l t  was 
engaged i n .  It made o b v i o u s  s e n s e  t o  t r y  t o  p r o v i d e  
c h i l d r e n  w i t h  s u c h  i n f o r m a t i o n  t o  see i f  i t  c o u l d  
reduce t h e  t o l l  o f  v i c t i m i z a t i o n .  (P .  225) 

The e n s u i n g  d i s c u s s i o n  d e s c r i b e s  t h e  c o n t e n t  and o b j e c t i v e s  of t h e  

i n t e r m e d i a t e  g r a d e  C . A . R . E .  p rogram and  documen t s  t h e  p r o c e s s  o f  

c o n s u l t a t i o n  wi th  v a r i o u s  groups i n  t h e  program development. 



- 
The i n t e r m e d i a t e  program rev iews  t h e  key messages o f  t h e  p r i m a r y  

k i t ,  w h i l e  a t  t h e  same time p rov id ing  a more s o p h i s t i c a t e d  approach 

f o r  d e a l i n g  wi th  s exua l  a b u s e .  T h i s  a p p r o a c h  i n c l u d e s  t r a i n i n g  i n  

i m p r o v i n g  s e l f - c o n f i d e n c e ,  r o l e  p l a y i n g ,  d e c i s i o n  making, problem 

s o l v i n g ,  and  e f f e c t i v e  communica t ion  s k i l l s .  The p r o g r a m  a l s o  

a d d r e s s e s  t h e  needs o f  s t u d e n t s  n o t  exposed t o  t h e  primary k i t .  

The program beg ins  w i th  t h e  v i d e o ,  Yes. You Can Sav No! by t h e  

C o m m i t t e e  f o r  C h i l d r e n  ( 1 9 8 6 ) .  V a r i o u s  g r o u p s  o f  p a r e n t s  and  

educa to r s  previewed t h e  v ideo  and l i k e d  i t  because i t  was a  p o s i t i v e ,  

i n t e r e s t i n g  way t o  b e g i n  t h e  program, i t  was a p p r o p r i a t e  t o  t h e  age 

l e v e l  of t h e  s t u d e n t s ,  and it  covered many of t h e  key messages o f  t h e  

program.  The f o r m a t  used i n  t h e  primary program was adopted because 

t e a c h e r s  found i t  easy t o  u s e  ( s e e  Appendix A ) .  S t u d e n t s  f o c u s  o n  

l a r g e  b l a c k  and  w h i t e  s k e t c h e s  which  p o r t r a y  t h e  s i t u a t i o n  f o r  t h e  

l e s s o n .  The back o f  each c a r d  i n c l u d e s  t h e  fo l l owing  i n f o r m a t i o n  f o r  

t e a c h e r s :  p u r p o s e  o f  l e s s o n ;  materials  r e q u i r e d ,  p r o c e d u r e  f o r  

hand l ing  d i s c l o s u r e ;  background material and  r a t i o n a l e  ; v o c a b u l a r y  ; 

s u g g e s t e d  i n t r o d u c t i o n ;  d i s c u s s i o n  g u i d e l i n e s ;  and  s u g g e s t e d  

a c t i v i t i e s .  

R e s e a r c h  o n  c h i l d  s e x u a l  a b u s e ,  p a r t i c u l a r l y  s t a t i s t i c a l  

i n fo rma t ion  and ca se  s t u d i e s ,  g u i d e d  t h e  s e l e c t i o n  and  c r e a t i o n  o f  

l e s s o n  s i t u a t i o n s .  Some key p rog ram f e a t u r e s  are desc r ibed  i n  t h e  

ensu ing  d i s c u s s i o n .  S ince  men are t h e  o f f e n d e r s  i n  94 - 97 pe rcen t  of 



t h e  r e p o r t e d  c a s e s  (DeFrancis ,  1969; F inke lhor  , 1979; R u s s e l l ,  19841, 

f i v e  ou t  of s i x  s i t u a t i o n s  d e s c r i b e  t h e  o f f e n d e r  a s  male, and only  one 

s i t u a t i o n  d e s c r i b e s  a  female o f f ende r .  Chi ldren  a r e  more l i k e l y  t o  be 

abused by someone they know and t r u s t  (Badgley, 1984; DeFrancis ,  1969; 

F i n k e l h o r ,  1 9 7 9 ;  J u s t i c e  & J u a t i c e ,  1979 ;  R u s s e l l ,  1984; Walters, 

1975). Therefore  f i v e  s i t u a t i o n s  reflect  th i s  f i n d i n g ,  wh i l e  on ly  one 

s i t u a t i o n  d e s c r i b e s  t h e  o f f e n d e r  as a s t r a n g e r .  

The sequencing o f  s i t u a t i o n s  i s  based on t h e  degree  of  e m o t i o n a l  

i n v o l v e m e n t  be tween  t h e  c h i l d  and t h e  o f f ende r .  Sexual abuse by an 

acqua in t ance  o r  s t r a n g e r ,  w h i l e  t r a u m a t i c ,  i s  l i k e l y  t o  h a v e  l e s s  

long-term effects on t h e  v i c t i m  than  prolonged abuse by someone he/she 

knows and l o v e s  ( B e r l i n e r  & Stevens ,  1979;  J u s t i c e  & J u s t i c e ,  1979 ;  

Kempe & Kempe, 1 9 8 4 ;  S g r o i ,  1 9 7 8 ) .  Thus ,  l e s s o n  s i x  f o c u s e s  on a  

c h i l d / s t r a n g e r  encounter ,  p rog re s s ing  t o  l e s s o n  t e n  i n v o l v i n g  a  c h i l d  

and p a r e n t  f i g u r e .  The p rog re s s ion  from a c h i l d / s t r a n g e r  encounter  t o  

t h e  more s e n s i t i v e  s i t u a t i o n  invo lv ing  a  c h i l d  and  f a m i l y  member was 

i n t e n d e d  t o  t e a c h  s t u d e n t s  t o  become more a d e p t  a t  r e c o g n i z i n g  

p o t e n t i a l l y  harmful s i t u a t i o n s  and s o l v i n g  problems. 

Girls a r e  more s e x u a l l y  v i c t i m i z e d  than boys (DeFrancis ,  1969; 

Nat iona l  Center  on Child Abuse and Neglect, 1981 1. F i n k e l h o r  ( 1  97 9 )  , 

howeve r ,  s u s p e c t s  a  g r e a t e r  number of  boys a r e  s e x u a l l y  abused than  

t h e  s t a t i s t i c s  i n d i c a t e .  Badgley (1984) found female v i c t i m s  are more 

l i k e l y  t o  r e p o r t  abuse than males. I n  t h e  l e s s o n  s i t u a t i o n s ,  t h e r e  i s  

e q u a l  r e p r e s e n t a t i o n  o f  male and  female v i c t i m s  i n  a n  a t t e m p t  t o  



d e m o n s t r a t e  t h a t  boys  a r e  a l s o  v u l n e r a b l e  t o  s exua l  abuse. A t  t h e  

same time, a l l  s t u d e n t s  are p r o v i d e d  w i t h  p r e v e n t i o n  and  r e p o r t i n g  

s k i l l s .  

B loom ' s  ( 1 9 5 6 )  taxonomy o f  c o g n i t i v e  o b j e c t i v e s  was u s e d  t o  

d e s i g n  d i s c u s s i o n  q u e s t i o n s  and  s u g g e s t e d  a c t i v i t i e s  p e r t a i n i n g  t o  

each l e s s o n .  I n  r e c e n t  y e a r s  t h e r e  has  been an i n c r e a s i n g  emphasis on 

t each ing  complex t h i n k i n g  s k i l l s  i n  o u r  s c h o o l  s y s t e m s .  The h i g h e r  

l e v e l s  o f  Bloom's (1956) taxonomy a r e  r e c e i v i n g  g r e a t e r  a t t e n t i o n  than  

i n  t h e  pas t .  Although t h e  areas of knowledge  and  c o m p r e h e n s i o n  a r e  

s t i l l  c o n s i d e r e d  t o  be impor t an t ,  t h e  a r e a s  o f  a p p l i c a t i o n ,  a n a l y s i s ,  

s y n t h e s i s  and e v a l u a t i o n  are be ing  s t r e s s e d  by many t e a c h e r s .  T h i s  

t r e n d  o n  t e a c h i n g  t h i n k i n g  s k i l l s  i n f luenced  t h e  development o f  t h e  

program ( see  T a b l e  1 ) .  The q u e s t i o n s  became more complex  a s  t h e  

l e s s o n s  p r o g r e s s .  T h u s ,  l e s s o n  o n e  b e g i n s  w i t h  knowledge  and  

comprehension q u e s t i o n s ,  p rog re s s ing  t o  a n  e m p h a s i s  on a p p l i c a t i o n ,  

s y n t h e s i s ,  and e v a l u a t i o n  q u e s t i o n s  i n  l a t e r  l e s s o n s .  I n  l e s s o n s  s i x  

t h r o u g h  e l e v e n  f o r  e x a m p l e ,  s t u d e n t s  a r e  a s k e d  t o  t h i n k  o f  some 

p o s s i b l e  s o l u t i o n s  t o  t h e  p rob lem and  p r e d i c t  t h e  consequences o f  

t h e i r  s o l u t i o n s .  

The i n t e r m e d i a t e  g r a d e  C.A.R.E. program i n t e g r a t e s  e a s i l y  i n t o  

s e v e r a l  s u b j e c t  a r e a s  a t  t h e  g r a d e  f o u r  and g r a d e  f i v e  l e v e l .  The 

program c o u l d  be  r e g a r d e d  a s  a  Heal th  Unit .  S tuden t s  a r e  encouraged 

t o  e x p r e s s  t h e i r  t h o u g h t s  and  f e e l i n g s  t h r o u g h  A r t .  Many o f  t h e  

s t u d e n t  l e a r n i n g  a c t i v i t i e s  t h a t  h e l p  t o  t e a c h  and  r e i n f o r c e  t h e  
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m e s s a g e s  o f  t h e  k i t - - f o r  example :  c r e a t i v e  w r i t i n g ,  r o l e  p l ays ,  

p u p p e t r y ,  p o e t r y ,  p o s t e r  c o n t e s t s ,  p r e p a r i n g  q u e s t i o n s  f o r  g u e s t  

s p e a k e r s ,  and  e x p a n d i n g  v o c a b u l a r i e s - - c o u l d  be i n c o r p o r a t e d  i n t o  

Language Arts and Drama programs. - 
The main purpose of t h e  primary C.A.R.E. k i t  is t h e  p reven t ion  o f  

c h i l d  s e x u a l  abuse. The i n t e r m e d i a t e  program has t h e  same g o a l .  The 

s p e c i f i c  o b j e c t i v e s  of  t h e  program a r e  a s  fo l l ows :  

To understand t h e  meaning of  pe r sona l  s a f e t y .  

To develop and improve t h e  se l f -conf idence  o f  c h i l d r e n .  

To l e a r n  t o  d i s t i n g u i s h  b e t w e e n  c o m f o r t a b l e  and  

uncomfortable touching.  

To r e a l i z e  t h a t  c h i l d r e n  are a b l e  t o  have c o n t r o l  over  

t h e i r  own body and f e e l i n g s .  

To i d e n t i f y  t h e  p r i v a t e  p a r t s  o f  t h e  body. 

To r ecogn ize  and l e a r n  how t o  avoid p o t e n t i a l l y  harmful 

s i t u a t i o n s .  

Chi ldren  l e a r n  t o  s o l v e  problems a s  they:  

i) i d e n t i f y  t h e  problem 

i i )  cons ide r  p o s s i b l e  s o l u t i o n s  

iii) p r e d i c t  consequences o f  a c t i o n s  

i v )  make a d e c i s i o n .  



8 .  To l e a r n  t o  be a s s e r t i v e .  

9. To develop and improve communication s k i l l s .  

10. To be aware o f  t h e  people  a v a i l a b l e  t o  he lp  c h i l d r e n .  

Ob jec t ives  one,  t h r e e  through f i v e ,  and e i g h t  t o  t e n  are a review 

and c o n s o l i d a t i o n  of  t h e  o b j e c t i v e s  o f  t h e  p r i m a r y  k i t .  O b j e c t i v e s  

two,  s i x  and seven are s p e c i f i c  t o  t h e  i n t e r m e d i a t e  program. Many o f  

t h e  o b j e c t i v e s  o f  t h e  primary k i t  a r e  a n  i n t e g r a l  p a r t  o f  p r e v e n t i o n  

p r o g r a m s ,  f o r  example, l e a r n i n g  t o  be a s s e r t i v e .  S k i l l s  such as t h i s  

a r e  s o  key t o  p r e v e n t i o n  t h a t  I b e l i e v e d  t h a t  i t  was c r i t i c a l  t o  

r e i n f o r c e  them i n  t h e  i n t e r m e d i a t e  program.  After r e v i e w i n g  t h e  

r e s e a r c h  on c h i l d  s exua l  abuse,  I saw t h e  need t o  i n c l u d e  a d d i t i o n a l  

program o b j e c t i v e s .  

A r e v i e w  o f  t h e  l i t e r a t u r e  r e v e a l s  t h e  importance o f  deve loping  

s t u d e n t s '  s e l f - con f idence ,  i. e. , c h i l d r e n  w i t h  s e l f - c o n f i d e n c e  are 

less l i k e l y  t o  become v i c t i m s .  They a r e  a l s o  more a b l e  t o  resist 

unwanted touching  (Burgess  & Holmstrom, 1975; DeFrancis,  1969;  S g r o i ,  

1 9 7 8 ) .  A v i c t i m 1  s s e l f - i m a g e  i s  s e v e r e l y  a f f e c t e d  by c h i l d  s exua l  

a b u s e  (Rush ,  1 9 8 0 ) .  T h e r e  a r e  l i k e l y  t o  b e  v i c t i m s  i n  e v e r y  

c l a s s r o o m .  The s e l f - c o n f i d e n c e  l e s s o n s  were a l s o  i n t ended  t o  h e l p  

t h e s e  c h i l d r e n .  Offenders  o f t e n  s u f f e r  from low self-esteem ( Gro t h ,  

1  978 . By aiming t o  improve t h e  s e l f - con f idence  of a l l  t h e  s t u d e n t s ,  

t h e  program may c o n t r i b u t e  a  r e d u c t i o n  i n  t h e  number o f  p o t e n t i a l  

o f f e n d e r s .  T e a c h e r s  a r e  i n f o r m e d  t h a t  d e v e l o p i n g  s t u d e n t s '  



s e l f - c o n f i d e n c e  is a long-term g o a l ,  and t h a t  t h e  program l e s s o n s  are 

in t ended  t o  be a  s tar t  toward t h a t  g o a l .  

C h i l d r e n  a t  t h e  i n t e r m e d i a t e  g r a d e  l e v e l  are more independent  

t han  most primary g r ade  c h i l d r e n .  They are s t a r t i n g  t o  v e n t u r e  o u t ,  

t a k e  more r i s k s  t h a n  y o u n g e r  s t u d e n t s .  Lesson seven,  f o r  example, 

p o r t r a y s  t h e  independent  n a t u r e  o f  c h i l d r e n  o f  t h i s  a g e  g r o u p .  A s  

p r e v i o u s l y  m e n t i o n e d ,  t h e  a v e r a g e  age o f  male and female v i c t i m s  i s  

n i n e  t o  e l e v e n  y e a r s  o l d  ( D e F r a n c i s ,  1969 ;  F i n k l e h o r ,  1979 ,  1984 ;  

Geiser, 1979) .  There i s  a  need t h e r e f o r e  t o  t e a c h  t h e s e  s t u d e n t s  how 

t o  r ecogn ize  and l e a r n  t o  avoid  p o t e n t i a l l y  harmful s i t u a t i o n s ,  and t o  

s o l v e  problems when they  are on t h e i r  own. 

on o f  V a r b u s  G r o u ~ s  i n  t h e  PrQgra l  Develcuuw& 

Many B r i t i s h  Columbia s choo l  d i s t r i c t s  have accep ted  t h e  primary 

C. A. R.E. k i t .  By b u i l d i n g  on t h e  s u c c e s s  o f  t h e  primary k i t ,  I hoped  

t h a t  t h e  i n t e r m e d i a t e  program would have more accep tance .  There was 

s t i l l ,  however, a p o s s i b i l i t y  o f  r e s i s t a n c e  t o  t h e  p rog ram,  f o r  a 

v a r i e t y  of r e a s o n s .  Some g r o u p s  may n o t  h a v e  s e e n  t h e  need f o r  a  

follow-up program i n  t h e  i n t e r m e d i a t e  g r a d e s .  O t h e r s  may have  b e e n  

completely  a g a i n s t  such a  program a t  any l e v e l .  The development s t a g e  

t o o k  i n t o  a c c o u n t  t h e  c o n c e r n s  o f  t h e  D i s t r i c t  S u p e r i n t e n d e n t ,  

communi ty ,  r e s o u r c e  pe r sonne l ,  a d m i n i s t r a t o r s ,  t e a c h e r s ,  and p a r e n t s .  

The concerns  o f  each  group are d i s c u s s e d ,  i n c l u d i n g  d e s c r i p t i o n s  o f  

how I d e a l t  w i th  problem a r e a s .  After t h e  meet ings ,  t h e  o b j e c t i v e s  of 



t h e  program r e m a i n e d  t h e  same; t h e i r  o r d e r ,  however, was rear ranged .  

Examples of changes t o  t h e  c o n t e n t  o f  t h e  program as  a r e s u l t  o f  t h e  

meet ings are noted i n  t h e  t e x t .  

The program was d i scus sed  wi th  s e v e r a l  a d m i n i s t r a t o r s  involved  i n  

t h e  development of  t h e  primary k i t  i n  Sur rey .  They were most  h e l p f u l  

i n  p i n p o i n t i n g  p o s s i b l e  s o u r c e s  of r e s i s t a n c e  t o  t h e  i n t e r m e d i a t e  

program. The i r  i n fo rma t ion  was used a long  wi th  s e l e c t e d  l i t e r a t u r e  i n  

t h e  f i e l d  o f  e d u c a t i o n  a d m i n i s t r a t i o n  i n  t h e  d i s c u s s i o n  o f  t h e  

concerns of  t h e  v a r i o u s  groups.  

The  S u p e r i n t e n d e n t ,  A s s i s t a n t  S u p e r i n t e n d e n t ,  S u p e r v i s o r  o f  

S p e c i a l  E d u c a t i o n ,  and  I n t e r m e d i a t e  S u p e r v i s o r  were i n v o l v e d  a t  

a p p r o p r i a t e  s t a g e s  o f  development. I hoped t o  g a i n  t h e i r  approva l  of 

t h e  program by c o n s u l t i n g  them o n  i s s u e s  r e l e v a n t  t o  t h e i r  r o l e s .  

They were most  h e l p f u l  i n  p i n p o i n t i n g  p o t e n t i a l  problem a r e a s  and 

o f f e r i n g  s u g g e s t i o n s  f o r  i m p r o v e m e n t .  The i m p o r t a n c e  o f  t h e  

supe r in t enden t  i n  t h e  adop t ion  p roces s  has  been documented: 

The s u p e r i n t e n d e n t  . . . may n o t  be--and f r e q u e n t l y  is 
not--the o r i g i n a l  sou rce  of i n t e r e s t  i n  a new t y p e  o f  
p r o g r a m ,  b u t  u n l e s s  h e  g i v e s  i t  h i s  a t t e n t i o n  and  
a c t i v e l y  s u p p o r t s  its u s e ,  i t  w i l l  no t  come i n t o  being. 

(Ca r l son ,  1965, P. 11) 

Consequently,  I d i scus sed  my p l a n s  wi th  t h e  District Super in tendent  i n  

t h e  Spr ing  o f  1986 du r ing  t h e  i n i t i a t i o n  phase. He agreed t h a t  t h e r e  

was a need  f o r  an i n t e r m e d i a t e  grade  program and he sugges ted  s c h o o l s  

t o  f i e l d - t e s t  t h e  program. He a l s o  kep t  t h e  School Board i n f o r m e d  o f  



t h e  p r o g r e s s  o f  t h e  p r o g r a m  t h r o u g h o u t  t h e  d e v e l o p m e n t ,  

i m p l e m e n t a t i o n ,  a n d  e v a l u a t i o n  p h a s e s .  I met a g a i n  w i t h  t h e  

S u p e r i n t e n d e n t ,  A s s i s t a n t  S u p e r i n t e n d e n t ,  and Supe rv i so r  of  Spec i a l  

Educat ion on February l o t h ,  1987. We r e v i e w e d  t h e  l e s s o n s  and  t h e y  

o f f e r e d  s u g g e s t i o n s  which I used t o  r e v i s e  t h e  program. For example, 

i n  t h e  s u g g e s t i o n s  f o r  d i s c u s s i o n  s e c t i o n  o f  Lesson Two, I o r i g i n a l l y  

i n s t r u c t e d  t h e  t e a c h e r s  t o  say t o  t h e  s t u d e n t s ,  "Put up your  hand i f  

you  would l i k e  t o  s h a r e  w i t h  u s  a  compl iment  o r  i n s u l t  t h a t  y o u  

r ece ived  r e c e n t l y . "  The Supe r in t enden t ,  A s s i s t a n t  Supe r in t enden t ,  and 

S u p e r v i s o r  o f  S p e c i a l  E d u c a t i o n  b e l i e v e d  t h a t  p o s s i b l e  s t u d e n t  

e m b a r r a s s m e n t  o r  r i d i c u l e  may r e s u l t  from t h e  comment. We t h e r e f o r e  

changed t h e  i n s t r u c t i o n  t o  r e a d ,  "Put up your  hand if you would l i k e  

t o  g i v e  a n  example  o f  a  compliment  . "Put up your  hand i f  you would 

l i k e  t o  g i v e  an  example of  a  nega t ive  remark o r  i n s u l t . "  

Communi ty  i n v o l v e m e n t  w a s  a n  i n t e g r a l  p a r t  o f  s u c c e s s f u l  

development and implementat ion of t h e  program.  Mrs. V i v i a n  Weldon,  

P r i m a r y  S u p e r v i s o r  o f  S u r r e y  S c h o o l  D i s t r i c t  , was very  involved  i n  

d e v e l o p i n g  t h e  p r i m a r y  k i t .  S h e  a c k n o w l e d g e d  t h a t  f r e q u e n t  

c o n s u l  t a  t i  on w i t h  community agenc i e s  and organiza t ions- - for  example, 

school  t r u s t e e s ,  p o l i c e ,  Minis t ry  o f  Human R e s o u r c e s ,  p u b l i c  h e a l t h  

o r g a n i z a t i o n s ,  c o u n s e l l o r s ,  p a r e n t s ,  church groups ,  and p o l i t i c i a n s - -  

d u r i n g  t h e  d e v e l o p m e n t  a n d  i m p l e m e n t a t i o n  o f  t h e  p r i m a r y  k i t  

c o n t r i b u t e d  t o  i t s  s u c c e s s .  T h i s  a p p r o a c h  i s  s u p p o r t e d  i n  t h e  

l i t e r a t u r e .  



If t h e  o b j e c t i v e  o f  p a r t i c i p a t i o n  i s  t o  l o w e r  
r e s i s t a n c e  t o  a  d e c i s i o n  by g a i n i n g  a c c e p t a n c e ,  t h e  
a d m i n i s t r a t o r l s  r o l e  p r o b a b l y  w i l l  be t o  communicate 
openly t h e  r a t i o n a l e  f o r  t h e  proposed a c t i o n .  B r i d g e s  
h a s  s u g g e s t e d  t h a t  a r i s k  t e c h n i q u e  m i g h t  be  u sed .  
Th i s  s t r a t e g y  i n v o l v e s  t h e  staff i n  c o n s i d e r i n g  r i s k s  
o r  d a n g e r s  l i k e l y  t o  develop i f  a s p e c i f i c  a l t e r n a t i v e  
i s  i m p l e m e n t e d ;  h e n c e ,  t e a c h e r s  c a n  e x p r e s s  t h e i r  
f e a r s ,  a n x i e t i e s  and  o p p o s i t i o n  b e f o r e  t h e  a c t i o n  is 
t a k e n .  S u c h  a n  a p p r o a c h  n o t  o n l y  g i v e s  t h e  
a d m i n i s t r a t o r  an i d e a  of p o t e n t i a l  staff r e s i s t a n c e  but  
a l s o  p r o v i d e s  a n  o p p o r t u n i t y  t o  s u p p l y  a d d i t i o n a l  
i n f o r m a t i o n ,  which  may a l l a y  a n x i e t i e s  and o p p o s i t i o n  
and create a  c l i m a t e  o f  acceptance .  

(Hoy & Miskel ,  1982, p. 285) 

F o r  t h e s e  r e a s o n s  c o n s u l t a t i o n  wi th  v a r i o u s  groups was a n  impor tan t  

f e a t u r e  of  t h e  program development phase. 

On August  2 9 t h ,  1 9 8 6 ,  I p r e s e n t e d  a  d r a f t  of t h e  i n t e r m e d i a t e  

g rade  program t o  a  g r o u p  o f  t e a c h e r s ,  p r i n c i p a l s ,  p a r e n t s ,  P u b l i c  

H e a l t h  n u r s e s  a n d  o t h e r  communi ty  r e s o u r c e  p e r s o n n e l ,  and  t h e  

I n t e r m e d i a t e  Grade Superv isor .  The program was r e v i s e d  a c c o r d i n g  t o  

t h e i r  s u g g e s t i o n s .  A l l  of  t h e  f e e d b a c k  I r e c e i v e d  was w r i t t e n  

anOnym0~Sly on c o p i e s  o f  t h e  program. A t  t h i s  m e e t i n g ,  f o r  e x a m p l e ,  

i t  was  s u g g e s t e d  t h a t  t h e  l e s s o n s  i n c l u d e  a  v o c a b u l a r y  s e c t i o n ,  

focus ing  on key words which may be un fami l i a r  t o  s t u d e n t s .  

On F e b r u a r y  l 7 t h ,  1987 ,  a r e v i s e d  d r a f t  of t h e  p rog ram was 

p r e s e n t e d  t o  a  d i f f e r e n t  g r o u p  o f  t e a c h e r s  a n d  p r i n c i p a l s ,  a l l  

e l e m e n t a r y  s c h o o l  c o u n s e l l o r s ,  t h e  I n t e r m e d i a t e  Grade Supe rv i so r ,  

p a r e n t s ,  and r e p r e s e n t a t i v e s  from Mental Heal th ,  M a t s q u i  P o l i c e ,  and  

Human R e s o u r c e s .  The program was r e v i s e d  a g a i n  acco rd ing  t o  t h e i r  

sugges t ions .  The i r  s u g g e s t i o n s  inc luded  : changing  t h e  o r d e r  o f  t h e  



l e s sons - -mos  t p e o p l e  a t  t h e  meet ing  agreed  t h a t  t h e  s e l f - con f idence  

l e s s o n s  s h o u l d  f o l l o w  t h e  v i d e o ,  s i n c e  t h e  v i d e o  shows c h i l d r e n  

m o d e l l i n g  s e l f - c o n f i d e n t  , a s s e r t i v e  b e h a v i o r ;  r e c o g n i z i n g  t h e  

importance of f r i e n d s ,  p a r t i c u l a r l y  " b e s t  f r i e n d s n  a t  t h i s  a g e  i n t o  

t h e  p rog ram,  e . g . ,  l e s s o n s  e i g h t  through t e n  sugges t  t o  t h e  s t u d e n t s  

t o  t e l l  a f r i e n d  a s  w e l l  as t h e i r  p a r e n t s  i f  t hey  have  b e e n  s e x u a l l y  

a b u s e d ;  and  add re s s ing  s e n s i t i v e  i s s u e s  such as Why wouldn't  someone 

b e l i e v e  you?" i n  Lesson 1 1. 

The a p p r o p r i a t e n e s s  of t h e s e  sugges t ions  demonstrate  how c r i t i c a l  

i t  was t o  have t h e  involvement ,  e x p e r i e n c e ,  and e x p e r t i s e  of  a l l  o f  

t h e  v a r i o u s  groups and i n d i v i d u a l s  i n  t h e  development o f  t h e  program. 

The r e s p o n s i b i l i t y  and e x p e r t i s e  of d e v e l o p i n g  a c h i l d  s e x u a l  a b u s e  

program is far beyond t h e  scope of  one person. 

Once t h e  program was developed,  t h e r e  were a number of r e a s o n s  

f o r  con t inu ing  t o  i nvo lve  members o f  t h e  community. These r e a s o n s  are 

o u t l i n e d  i n  t h e  T ra in ing  a n d  I m p l e m e n t a t i o n  Manual f o r  t h e  p r i m a r y  

k i t .  

The a g e n c i e s  and  o r g a n i z a t i o n s  r e p r e s e n t  t h e  suppor t  
system on which both t h e  school  and t h e  community r e l y  
f o r  a s s i s t a n c e .  
R e p r e s e n t a t i v e s  f rom t h e s e  agenc i e s  and o r g a n i z a t i o n s  
can a s s i s t  t h e  f a c i l i t a t o r  wi th  p r e s e n t a t i o n s  t o  school  
d i s t r i c t  personnel  and pa ren t s .  
The implementat ion o f  a school  based program i s  l i k e l y  
t o  h a v e  a n  i m p a c t  o n  t h e  work  o f  h e a l t h ,  l a w  
enforcement and s o c i a l  s e r v i c e  p e r s o n n e l .  They c o u l d  
s t a r t  p r e p a r i n g  f o r  a p o s s i b l e  i n c r e a s e  i n  t h e  
r e p o r t i n g  o f  c a s e s  o f  c h i l d  sexua l  abuse. 

(C.A.R.E., 1983, p. 55)  



It was i m p o r t a n t  t o  have  t h e  suppor t  of  t h e  p a r e n t s  du r ing  t h e  

development and implementat ion phases  of t h e  program. A d m i n i s t r a t o r s  

i n  t h e  S u r r e y  S c h o o l  D i s t r i c t  s t r e s s e d  t h e  need  f o r  well informed 

pa ren t s .  They have found t h a t  p a r e n t s  who are aware of t h e  problem o f  

s e x u a l  a b u s e  and f a m i l i a r  w i th  t h e  c o n t e n t s  o f  a  p r e v e n t a t i v e  program 

a r e  l ess  l i k e l y  t o  show r e s i s t a n c e .  P a r e n t a l  a c c e p t a n c e  and  s u p p o r t  

o f  t h e  i n t e r m e d i a t e  program was achieved by invo lv ing  p a r e n t s  i n  t h e  

development p roces s ,  informing them and g i v i n g  them t h e  oppor tun i ty  t o  

e v a l u a t e  t h e  program. 

S t u d e n t  i n v o l v e m e n t  i n  t h e  pr imary k i t  i s  by p a r e n t a l  r eques t .  

The i n t e r m e d i a t e  program had t h e  same r e q u i r e m e n t  ( see Appendix B) . 
When t h e  p r i m a r y  C.A.R.E. k i t  was f i e l d - t e s t e d ,  241 o u t  o f  252 

c h i l d r e n  p a r t i c i p a t e d  i n  t h e  p rog ram ( C.  A .  R .  E .  P r o d u c t  i o n s ,  1 983 ) . 
T h e r e  were 263 o u t  of 285 s t u d e n t s  involved  i n  t h e  f i e l d - t e s t  o f  t h e  

i n t e r m e d i a t e  C.A.R.E. p rogram.  S e v e r a l  t e a c h e r s  i n v o l v e d  i n  t h e  

f i e l d - t e s t  o f  t h e  i n t e r m e d i a t e  program phoned p a r e n t s  who d i d  n o t  

a l low t h e i r  c h i l d r e n  t o  be involved .  After e x p l a i n i n g  t h e  n a t u r e  o f  

t h e  program, most p a r e n t s  gave t h e i r  permission.  



CHAPTER 4 

Program Implementation 

The  program i m p l e m e n t a t i o n  p h a s e  o f  t h e  s t u d y  was g u i d e d  by 

Michael F u l l a n 1 s  a p p r o a c h .  I n  Meaning Pf Educational Channe, 

F u l l a n  ( 1982) c o m p i l e s  t h e  b e s t  of p r a c t i c e  and theory  i n  an a t t empt  

t o  e x p l a i n  t h e  r e a s o n s  f o r  succes s fu l  change. H e  o u t l i n e s  t h e  t h r e e  

m a j o r  p h a s e s  o f  t h e  change  p r o c e s s  a s  adopt ion ,  implementat ion,  and 

con t inua t ion .  A t  each phase a v a r i e t y  o f  f a c t o r s  a f f e c t  t h e  change .  

The f a c t o r s  are d i scus sed  i n  terms of t h e i r  re levance  t o  t h e  program. 

L i t e r a t u r e  on  e d u c a t i o n a l  a d m i n i s t r a t i o n  i s  u s e d  t o  s u p p o r t  t h e  

d i s cus s ion .  

Acco rd ing  t o  F u l  l a n ,  t h e  a d o p t i o n ,  mob i l i za t i on ,  o r  i n i t i a t i o n  

p h a s e  n c o n s i s t s  o f  t h e  p r o c e s s  which  l e a d s  up t o  and  i n c l u d e s  a 

d e c i s i o n  t o  a d o p t  o r  p r o c e e d  w i t h  a changen  (p .  39). The adop t ion  

phase of  t h e  f i e l d - t e s t  of t h e  i n t e r m e d i a t e  C.A.R.E. program inc luded :  

d e t e r m i n i n g  t h e  need  f o r  s u c h  a  program by i n t e r v i e w i n g  p a r e n t s ,  

s t u d e n t s ,  t e a c h e r s ,  a d m i n i s t r a t o r s  and counse l lo r s ;  rev iewing  e x i s t i n g  

p r e v e n t i o n  p rog rams ;  and  d i s c u s s i n g  t h e  program w i t h  t h e  Distr ict  

Super in tendent  and g a i n i n g  h i s  approva l  t o  f i e l d - t e s t  t h e  program. I n  

t h e  e n s u i n g  d i s c u s s i o n  I o u t l i n e  t h e  f a c t o r s  F u l l a n  i d e n t i f i e s  a s  

a f f e c t i n g  a d o p t i o n  and  d i s c u s s  t h e  ways I a d d r e s s e d  them i n  t h e  

adop t ion  phase of  t h e  i n t e r m e d i a t e  program. 



1.  E x i s t e n c e  m t v  of innovations 

F u l l a n  ( 1982)  c i t e s  e x i s t e n c e  and q u a l i t y  o f  i nnova t ions  as t h e  

first f a c t o r s  a f f e c t i n g  program a d o p t i o n .  A r e v i e w  of  p r e v e n t a t i v e  

m a t e r i a l s  a v a i l a b l e  du r ing  t h e  Winter /Spring 1986 was an i n t e g r a l  p a r t  

of t h e  development o f  t h e  i n t e r m e d i a t e  program. A t  t h e  time none o f  

t h e  m a t e r i a l  a v a i l a b l e  f o r  i n t e r m e d i a t e  g rades  s u f f i c i e n t l y  addressed  

t h e  problem of  sexua l  a b u s e .  F o r  e x a m p l e ,  a l t h o u g h  s e v e r a l  s c h o o l  

d i s t r i c t s  i n  B r i t i s h  Columbia were u s i n g  Feelina Feelinn &, a s  

p rev ious ly  mentioned, t e a c h e r s  were n o t  s a t i s f i e d  w i t h  t h e  p rog ram 

because t h e  implementat ion procedure was no t  s t r a igh t fo rward .  

The C.A.R.E. K i t  h a s  been widely accepted  a t  t h e  primary l e v e l  o f  

many s c h o o l  d i s t r i c t s  i n  B r i t i s h  Columbia.  M a t e r i a l s  s u i t a b l e  f o r  

t h e  i n t e r m e d i a t e  g r a d e s  have  n o t  e x p e r i e n c e d  s u c h  a c c e p t a n c e .  F o r  

e x a m p l e ,  a r e p o r t  by t h e  B r i t i s h  Columbia School T rus t ee s  Assoc i a t i on  

states : 

8 9  p e r c e n t  o f  56 s c h o o l  d i s t r i c t s  have  p r e v e n t i o n  
p r o g r a m s  i n  a p p r o x i m a t e l y  6 0  p e r c e n t  o f  t h e i r  
e lementary s choo l s ,  t h e  most f r e q u e n t l y  used program is 
C . A . R . E . - - f a r  fewer p r o g r a m s  a r e  f o u n d  i n  t h e  
i n t e r m e d i a t e  and  s e c o n d a r y  s c h o o l s  and  a p p r o p r i a t e  
m a t e r i a l s  may be  l a c k i n g .  ( B r i t i s h  Columbia S c h o o l  
T rus t ee s '  Assoc i a t i on ,  1986, p. 78) 

The B r i t i s h  Columbia School T rus t ee s1  Assoc ia t ion  ( 1986) f i n d i n g  o f  an 

appa ren t  l a c k  o f  a p p r o p r i a t e  m a t e r i a l s  a t  t h e  i n t e r m e d i a t e  g rade  l e v e l  



c o n t r i b u t e d  t o  t h e  d e c i s i o n  t o  d e v e l o p  t h e  i n t e r m e d i a t e  C.A.R.E. 

program a s  an  alternate t o  programs such as Feelinn XSA, Peel- &Q. 

S i n c e  t h e  B r i t i s h  Columbia  S c h o o l  T r u s t e e s t  A s s o c i a t i o n  ( 1986)  

f i n d i n g ,  t h e  Vancouver  S c h o o l  Board  h a s  d e v e l o p e d  a  c o m p r e h e n s i v e  

a p p r o a c h  t o  c h i l d  s e x u a l  abuse u s ing  a  new implementat ion package t o  

accompany Fee- Yes, &=J&~JQ as w e l l  a s  t h e  primary C.A.R.E. k i t .  

2. - 
Teachers  r a r e l y  have t h e  oppor tun i ty  t o  i n t e r a c t  and exchange new 

i d e a s .  T h e i r  l e v e l  of a w a r e n e s s  of t h e  mos t  r e c e n t  i n n o v a t i o n s  

d e p e n d s  on t h e i r  d i s t r i c t  communica t ion  system, d i s t r i c t  s i z e ,  and 

type ,  i . e . ,  urban o r  r u r a l  ( F u l l a n ,  1982).  Teachers i n  t h e  Abbotsford 

S c h o o l  D i s t r i c t  we re  a w a r e  of t h e  i n t e r m e d i a t e  C.A.R.E. p rogram 

because i t  was developed by a  c o l l e a g u e .  I a t t e m p t e d  t o  f a c i l i t a t e  

t e a c h e r s f  a c c e s s  t o  in format ion  by i n v i t i n g  them t o  s e v e r a l  meet ings 

t o  p r e v i e w  t h e  p r o g r a m  a n d  o f f e r  t h e i r  f e e d b a c k .  P r o b l e m  

i d e n t i f i c a t i o n  and d e f i n i t i o n  a r e  of c r u c i a l  importance t o  t h e  s u c c e s s  

o f  a program (Lawler ,  1958). A v a r i e t y  o f  s o u r c e s  ( e .  g .  , t h e  media  

and  government  sponsored su rveys )  were in s t rumen ta l  i n  sugges t ing  t h e  

need f o r  p r e v e n t a t i v e  m a t e r i a l s  a t  t h e  i n t e r m e d i a t e  g rade  l e v e l .  

3. Advocacv from c e n t r a l  a d m i n i s t r a t o r s  

F u l l a n  (1982) contends t h a t  advocacy by c e n t r a l  a d m i n i s t r a t o r s  i s  

c e n t r a l  t o  t h e  a d o p t i o n  o r  b l o c k i n g  o f  i n n o v a t i o n s .  i s  t h e  



s u p e r i n t e n d e n t  a n d  c e n t r a l  s t a f f  who combine a c c e s s ,  i n t e r n a l  

a u t h o r i t y ,  and r e s o u r c e s  necessary  t o  s e e k  o u t  e x t e r n a l  f u n d s  f o r  a  

p a r t i c u l a r  change  a n d / o r  t o  o b t a i n  b o a r d  s u p p o r t n  ( F u l l a n ,  1982, 

p. 45) .  Doll  (1982) r e i t e r a t e s  t h e  f i n d i n g  o f  F u l l a n  ( 1 9 8 2 ) :  "If 

improvement  p rog rams  a r e  t o  work ,  s u p e r i n t e n d e n t s  must  g i v e  them 

pe r sona l  a t t e n t i o n n  (p .  333). The supe r in t enden t  P l a y s  a n  i m p o r t a n t  

p a r t  i n  suppor t i ng  t h e  i n t r o d u c t i o n  of t h e  program and s e c u r i n g  funds .  

I r ece ived  v e r b a l  and w r i t t e n  suppor t  of t h e  c e n t r a l  a d m i n i s t r a t o r s  o f  

t h e  A b b o t s f o r d  S c h o o l  D i s t r i c t  t o  d e v e l o p  and  f i e l d - t e s t  t h e  

i n t e r m e d i a t e  C . A . R . E .  p rog ram i n  A b b o t s f o r d .  The S u p e r i n t e n d e n t  

p r o v i d e d  a  l i s t  o f  s c h o o l s  t o  f i e l d - t e s t  t h e  program. The A s s i s t a n t  

Super in tendent  provided a  l ist  of names and home phone numbers o f  t h e  

p r i n c i p a l s  and  Grade  Four  and F i v e  t e a c h e r s  a t  those  schools .  The 

In t e rmed ia t e  Supe rv i so r  o f f e r e d  h i s  suppor t  and a s s i s t a n c e  by h e l p i n g  

t o  a r r a n g e  meet ings and c o n t a c t  d i s t r i c t  personnel .  It was e s s e n t i a l  

t o  f o r e s t a l l  any problems by keeping t h e  a d m i n i s t r a t o r s  w e l l  informed. 

D u r i n g  i n d i v i d u a l  c o n v e r s a t i o n s  w i th  t e a c h e r s  and group meet ings,  I 

informed t e a c h e r s  t h a t  t h e  d i s t r i c t  a d m i n i s t r a t o r s  s u p p o r t e d  t h e  

program and were w i l l i n g  t o  o f f e r  t h e i r  a s s i s t a n c e .  

4 .  - 
T e a c h e r s  r a r e l y  have a c c e s s  t o  i nnova t ions ,  nor  do they have t h e  

oppor tun i ty  t o  i n t e r a c t  w i th  one ano the r .  If g iven  t h e  oppor tun i ty  t o  

i n t e r a c t ,  however ,  t e a c h e r s  c a n  be powerful a g e n t s  o f  change a t  t h e  



a d o p t i o n  and  i n  p a r t i c u l a r  t h e  i m p l e m e n t a t i o n  p h a s e  ( D o l l ,  1982; 

F u l l a n ,  1982; and Gorton, 1976).  A t  t h e  August 29 th ,  1986 m e e t i n g  a t  

t h e  A b b o t s f o r d  S c h o o l  Boa rd  o f f i c e ,  I p r e s e n t e d  a d r a f t  o f  t h e  

i n t e r m e d i a t e  program t o  any persons  l i k e l y  t o  be t each ing  t h e  p rog ram 

o r  be  a f f e c t e d  by i t s  i m p l e m e n t a t i o n .  I n  August, 1986 I con tac t ed  

many of  t h e  r e l e v a n t  p e o p l e  by t e l e p h o n e ,  e x p l a i n i n g  t h e  p r o p o s e d  

p r o g r a m  a n d  i n v i t i n g  t h e m  t o  t h e  m e e t i n g .  I s t r e s s e d  t o  t h e  

i n t e r m e d i a t e  g rade  t e a c h e r s  t h a t  t h e i r  involvement  would be  s t r i c t l y  

v o l u n t a r y .  A g r o u p  of  30 people  a t t ended  i n c l u d i n g  primary t e a c h e r s  

f a m i l i a r  wi th  p r i m a r y  C.  A .  R. E. k i t  and  t e a c h e r s  of  G r a d e s  Four  t o  

Seven  f a m i l i a r  wi th  t h e  l e v e l  of ma tu r i t y  and a b i l i t y  o f  i n t e r m e d i a t e  

s t u d e n t s .  The p r i n c i p a l s  of t h e  d e s i g n a t e d  f i e l d - t e s t  s c h o o l s ,  

c e n t r a l  a d m i n i s t r a t o r s ,  s c h o o l  c o u n s e l l o r s ,  and community r e sou rce  

p e r s o n n e l ,  s u c h  as p u b l i c  h e a l t h  n u r s e s ,  and  s o c i a l  w o r k e r s  a l s o  

a t t e n d e d .  The program was v e r y  wel l  r e c e i v e d .  Everyone  had t h e  

oppor tun i ty  t o  make anonymous comments on t h e i r  c o p i e s  of t h e  p rog ram 

as  i t  was presen ted .  There were a number of  concerns  and sugges t ions  

t h a t  have s i n c e  been inco rpo ra t ed  i n t o  t h e  program. I a l s o  o b t a i n e d  

t h e  names of 12  t e a c h e r s  i n t e r e s t e d  i n  f i e l d  t e s t i n g  t h e  program. 

F u l l a n  ( 1 9 8 2 )  c o n t e n d s  t h a t  " f e l l o w  t e a c h e r s  a r e  o f t e n  t h e  

p r e f e r r e d  and most i n f l u e n t i a l  source  of i d e a s n  (p .  46 ) .  It was hoped 

t h a t  t h e  adop t ion  and implementat ion phases  were f a c i l i t a t e d  s i n c e  t h e  

i n t e r m e d i a t e  program was d e s i g n e d  by a  c o l l e a g u e .  Ul t imate ly  t h e  

t e a c h e r s  involved  i n  t h e  f i e l d - t e s t  were c r i t i c a l  t o  t h e  d e v e l o p m e n t  



o f  t h e  p rog ram,  a s  d e m o n s t r a t e d  i n  t h e  s e c t i o n  on staff development 

and p a r t i c i p a t i o n  (p .  6 1 ) .  

5 .  & w u l t a n t s  and 

C o n s u l t a n t s  h a v e  t h e  p o t e n t i a l  f o r  f a c i l i t a t i n g  t h e  adop t idn  

process .  According t o  F u l l a n  (1982) t e a c h e r s  a r e  l i k e l y  t o  u t i l i z e  

c o n s u l t a n t s  i f  t h e y  see t h e  need f o r  t h e  innovat ion .  F u l l a n  (1982) 

b e l i e v e s  t h a t  t h e  i d e a l  c o n s u l t a n t ,  w h e t h e r  i n t e r n a l  o r  e x t e r n a l ,  

s h o u l d  h a v e  e x p e r t i s e  i n  t h e  p r o g r a m  w h i l e  a t  t h e  same time 

f a c i l i t a t i n g  t h e  i m p l e m e n t a t i o n  p r o c e s s  by p r o v i d i n g  c o n t i n u o u s  

a s s i s t a n c e  and  e n c o u r a g i n g  t e a c h e r  p a r t i c i p a t i o n .  I a c t e d  as an  

i n t e r n a l  c o n s u l t a n t  i n  Abbotsford School D i s t r i c t  du r ing  t h e  a d o p t i o n  

and i m p l e m e n t a t i o n  p h a s e s  of t h e  change  p r o c e s s .  I a t t e m p t e d  t o  

assist t e a c h e r s  du r ing  t h e  implements t i o n  p h a s e  by d i s t r i b u t i n g  a n d  

c o l l e c t i n g  t h e  p r o g r a m s ;  p h o n i n g  them p e r i o d i c a l l y  t o  check  t h e  

p rog re s s  of  t h e  program; obse rv ing  l e s s o n s  i n  p r o g r e s s ;  and  m e e t i n g  

t e a c h e r s  w i th  s p e c i f i c  concerns.  

6 .  Conurmnitv ~ressure/sw~ort/o~~osition/aPathv 

Community involvement i n  t h e  adop t ion  o f  t h e  program can t a k e  t h e  

form of ( a )  p r e s s u r e  t o  a d d r e s s  a  problem, ( b )  oppos i t i on ,  ( c )  p a s s i v e  

s u p p o r t  o r  a p a t h y  ( F u l l a n ,  1982)  . S e x u a l  a b u s e  of c h i l d r e n  i s  an 

extremely s e n s i t i v e  i s s u e .  A t  a l l  times t h e  concerns of t h e  community 

mus t  be cons ide red .  While some members o f  t h e  community w i l l  s uppor t  



t h e  program, o t h e r s  (e .g . ,  r e l i g i o u s  groups)  may a t t empt  t o  b lock  it. 

Doll  (1982) d e s c r i b e s  t h e  f u n c t i o n  o f  community op in ion  su rveys  

i n  d e t e r m i n i n g  t h e  community's t o l e r a n c e  l e v e l s  and e x p e c t a t i o n s  from 

i ts  schools .  I n  June ,  1986 t h e  Abbotsford School D i s t r i c t  p u b l i s h e d  

t h e  r e s u l t s  of a  r e c e n t  op in ion  survey o f  1,843 people ,  c o n s i s t i n g  o f  

bus ines s  people ,  t e a c h e r s ,  t h e  g e n e r a l  p u b l i c ,  and s t u d e n t s .  Although 

t h e r e  was n o t  a n  i t e m  o n  t h e  s u r v e y  s p e c i f i c  t o  s e x u a l  a b u s e  

p reven t ion  programs, two items r e l a t e d  t o  t h e  t o p i c  r e c e i v e d  l a r g e  

suppor t .  Teachers ,  t h e  g e n e r a l  p u b l i c ,  and s t u d e n t s  were asked: With 

p a r e n t a l  consent ,  s e x  e d u c a t i o n ,  s u i t a b l e  t o  s t u d e n t s t  a g e  l e v e l s ,  

s h o u l d  be  p r o v i d e d  by q u a l i f i e d  personnel .  The respondents  s t r o n g l y  

a g r e e i n g  o r  t e n d i n g  t o  a g r e e  w i t h  t h e  s t a t e m e n t  were a s  f o l l o w s :  

Teachers - -88  p e r c e n t ,  t h e  g e n e r a l  p u b l i c - - 8 2 % ,  and students--89%. 

Another item s t a t e d :  A g u i d a n c e  program s h o u l d  be  o f f e r e d  a t  t h e  

e l e m e n t a r y  l e v e l ,  e . g . ,  decision-making, p r even t ion  of a l c o h o l ,  d rug  

abuse ,  smoking. The r e sponses  were as  f o l l o w s :  94 p e r c e n t  of t h e  

t e a c h e r s  and  93% o f  t h e  g e n e r a l  p u b l i c  s t r o n g l y  agreed o r  tended t o  

a g r e e .  The s t u d e n t s  were n o t  i n c l u d e d  o n  t h i s  i t e m .  I t  i s  

i n t e r e s t i n g  t o  n o t e  t h e  s t r o n g  l e v e l  o f  s u p p o r t  r e c e i v e d  by t h e s e  

t r a d i t i o n a l l y  c o n t r o v e r s i a l  t o p i c s .  

D o l l  ( 1 9 8 2 )  s u g g e s t s  t h a t  r a t h e r  t h a n  a t t e m p t i n g  t o  resist 

community i n f l u e n c e s ,  p rog ram d e v e l o p e r s  s h o u l d  u s e  them i n  t h e  

d e v e l o p m e n t  o f  t h e  m a t e r i a l s .  The c o n c e r n s  and  i n t e r e s t s  o f  t h e  

community were c o n s i d e r e d  i n  t h e  deve lopmen t  o f  t h e  i n t e r m e d i a t e  



C.A.R.E. p rogram.  F o r  example, t h e  D i s t r i c t  Super in tendent  r e f e r r e d  

t o  t h e  community su rveys  s e v e r a l  times d u r i n g  o u r  f i r s t  m e e t i n g  t o  

d i s c u s s  t h e  program p lans .  I b e l i e v e  t h e  community o p i n i o n s  helped t o  

j u s t i f y  t h e  need  t o  e x t e n d  t h e  p r i m a r y  C.A.R.E. k i t  i n t o  t h e  

i n t e r m e d i a t e  g r a d e s .  D u r i n g  t h e  development phase of t h e  program I 

cons idered  t h e  concerns  and i n t e r e s t s  of t h e  community by p r e s e n t i n g  

t h e  program t o  v a r i o u s  g r o u p s ,  i . e . ,  p a r e n t s ,  t e a c h e r s ,  p r i n c i p a l s ,  

community r e sou rce  personnel ,  p r i n c i p a l s ,  and d i s t r i c t  a d m i n i s t r a t o r s .  

I r e v i s e d  t h e  program based on t h e i r  sugges t ions .  

7. fun!& 

The i n i t i a l  m a t e r i a l  p roduct ion  was funded by a  g r a n t  f o r  $20,000 

from t h e  Vancouver Founda t ion .  Expense  t o  t h e  s c h 0 0 l  d i s t r i c t  was 

m i n i m a l ,  a n d  c o n s e q u e n t l y  p r o g r a m  f u n d i n g ,  a t  l e a s t  f o r  t h e  

f i e l d - t e s t ,  was no t  an  i s s u e .  

8. New cen t& l e a o n  o r  DO- 

The f e d e r a l  gove rnmen t  p u b l i s h e d  a g u i d e  i n  J u n e ,  1 9 8 6  i n  

r e s p o n s e  t o  t h e  B a d g l e y  r e p o r t  ( 1 9 8 4 )  on  sexua l  abuse of  c h i l d r e n ,  

pornography, and p r o s t i t u t i o n .  I n  r e s p o n s e  t o  c o n c e r n  a b o u t  t h e s e  

phenomena, t h e  f e d e r a l  government proposed major changes i n  t h e  law, 

educa t iona l  and t rea tment  programs. The guide  states: 



I n i t i a t i v e s  t o  i n c r e a s e  p u b l i c  a n d  p r o f e s s i o n a l  
a w a r e n e s s  a n d  u n d e r s t a n d i n g  a r e  i m p o r t a n t  b o t h  f o r  
p r e v e n t i o n  and  t r e a t m e n t  o f  c h i l d  s e x u a l  abuse.  By 
i n c r e a s i n g  awareness  and u n d e r s t a n d i n g  we h e l p  c h a n g e  
t h e  s o c i a l  and c u l t u r a l  e n v i r o n m e n t  s u c h  t h a t  c h i l d  
s e x u a l  a b u s e  i s  l e s s  l i k e l y  t o  o c c u r .  A t  t h e  same 
time, w e  i n c r e a s e  t h e  p r o b a b i l i t y  t h a t  abuse w i l l  be 
recognized and t r e a t e d  e f f e c t i v e l y .  

(Government o f  Canada, 1986, P. 20) 

The f e d e r a l  gove rnmen t  i s  p r o p o s i n g  t o  suppor t  t h e  development and 

assessment  of  p r e v e n t a t i v e  m a t e r i a l s .  I n  r e c o g n i t i o n  of t h e  r o l e s  o f  

t h e  p r o v i n c i a l  governments i n  t h e  a r e a s  o f  h e a l t h  and s o c i a l  s e r v i c e s ,  

t h e  f e d e r a l  gove rnmen t  p r o p o s e s  " t o  s e r v e  a s  a  c a t a l y s t  and  w i l l  

a c t i v e l y  s e e k  t o  work t o g e t h e r  w i t h  t h e  p r o v i n c e s  i n  t h i s  a r e a w  

(Government o f  Canada, 1986, p. 1 ) .  

A t  t h e  p r o v i n c i a l  l e v e l ,  t h e  Min i s t ry  of  Educat ion responds  t o  

t h e  concerns  o f  t h e  c i t i z e n s  on e d u c a t i o n a l  m a t t e r s  ( B o n d i  8 Wiles, 

1985 ) . A t a s k  f o r c e  sponsored by t h e  p r o v i n c i a l  g o ~ e r n m e n t  r e c e n t l y  

examined t h e  problem of c h i l d  sexua l  abuse i n  B r i t i s h  Columbia.  The 

Task Force recommends: 

t h a t  t h e  g o v e r n m e n t ,  i n  c o n s u l t a t i o n  w i th  t h e  groups 
r e p r e s e n t e d  on t h e  Task Force,  develop a  c l e a r  mandate  
s t a t emen t  d e s c r i b i n g  t h e  r e s p o n s i b i l i t i e s  o f  t h e  school  
system i n  r ega rd  t o  c h i l d  abuse;  and  t h a t  a p p r o p r i a t e  
c h a n g e s  be  made i n  t h e  S c h o o l  Act and cur r icu lum and 
t h a t  a d d i t i o n a l  funding be provided t o  school  boards t o  
r e f l e c t  t h a t  s t a t e m e n t .  ( B r i t i s h  Columbia S c h o o l  
T rus t ee s1  Assoc i a t i on ,  1986, p. 19) 

It i s  a l s o  recommended: n t h a t  t h e  d e s c r i p t i o n  cover  a l l  a s p e c t s  o f  

c h i l d  abuse ,  namely: p revent ion ;  d e t e c t i o n ;  r e p o r t i n g ;  i n v e s t i g a t i o n ;  



community a w a r e n e s s  ; i n t e r agency  coo rd ina t ion ;  employment p r a c t i c e s ;  

i n - s e r v i c e  programs; and t r ea tmen t ,  a s  w e l l  a s  i n c l u d e  p r o v i s i o n  f o r  

p e r i o d i c  e v a l u a  t i o n n  ( B r i t i s h  Columbia School T r u s t e e s f  Assoc ia t ion ,  

The A t t o r n e y  G e n e r a l  and t h e  M i n i s t e r s  o f  Educat ion and Human 

Resources e s t a b l i s h e d  an  enqui ry  by S u l l i v a n  and Williams (1986) .  The 

l ist  o f  recommendations inc luded:  

t h a t  t h e r e  s h o u l d  b e ,  a s  p a r t  o f  t h e  c u r r i c u l u m  i n  
every funded and p a r t i a l l y  funded  s c h o o l ,  a mandated  
p reven t ion  program i n  p l ace  i n  every school  d i s t r i c t  i n  
t h e  province.  These programs could be phased i n  over  a 
s h o r t  p e r i o d  b u t  e a c h  s c h o o l  d i s t r i c t  w o u l d  be  
r e s p o n s i b l e  f o r  n o t i f y i n g  t h e  Minis t ry  as t o  t h e  a c t u a l  
s t a r t  d a t e  o f  t h e i r  p rogram and t h e  t y p e  of program 
t h e r e f o r e  s e l e c t e d .  The s c h o o l  d i s t r i c t  s h o u l d  a l s o  
c o l l e c t  t h e  d a t a  n e c e s s a r y  t o  e v a l u a t e  t h e  
e f f e c t i v e n e s s  o f  t h e  program. 

( S u l l i v a n  & Will iams,  1986, P. 9) 

T h e  f e d e r a l  a n d  p r o v i n c i a l  g o v e r n m e n t s '  r e c o g n i t i o n  o f  t h e  

problem of  c h i l d  s e x u a l  a b u s e ,  and  s u b s e q u e n t  need  f o r  p r e v e n t i o n  

materials  h e l p e d  t o  f a c i l i a t e  t h e  adopt ion  phase of  t h e  i n t e r m e d i a t e  

C.A.R.E. program. During t h e  p roces s  of d e v e l o p i n g  t h e  program and  

p r e s e n t i n g  i t  t o  v a r i o u s  groups  I r e f e r r e d  t o  t h e  government r e p o r t s  

t o  understand t h e  e x t e n t  of t h e  problem of c h i l d  s e x u a l  a b u s e  and  t o  

h e l p  j u s t i f y  t h e  n e e d . f o r  more prevent ion  m a t e r i a l s .  

F u l l a n  con tends  t h a t  some school  d i s t r i c t s  are problem-oriented: 



i . e . ,  o n c e  c e r t a i n  n e e d s  a r e  i d e n t i f i e d ,  t h e r e  i s  a n  a t t e m p t  t o  

a d d r e s s  them. Rebore (1984) e x p l a i n s  t h i s  r o l e  of t h e  s c h o o l  b o a r d  

more f u l l y .  

The b o a r d  o f  educa t ion ,  a s  t h e  e l e c t e d  r e p r e s e n t a t i v e s  
o f  t h e  p e o p l e  l i v i n g  w i t h i n  a  s c h o o l  d i s t r i c t ' s  
b o u n d a r i e s ,  i s ,  t h e r e f o r e ,  d i r e c t l y  r e s p o n s i b l e  f o r  
t r a n s l a t i n g  t h e  v a l u e s  and  b e l i e f s  of t h e  community 
i n t o  e d u c a t i o n a l  g o a l s  and o b j e c t i v e s .  Ongoing i n p u t  
from s t u d e n t s ,  p a r e n t s ,  t e a c h e r s ,  a d m i n i s t r a t o r s ,  and  
o t h e r  c i t i z e n s  i s  e s s e n t i a l  i f  t h e  s c h o o l  b o a r d  is  
going  t o  t r u l y  understand t h e  needs and d e s i r e s  of  t h e  
s c h o o l  d i s t r i c t ' s  c o n s t i t u e n t s . . . .  D i s t r i c t  
a d m i n i s t r a t o r s  are  r e s p o n s i b l e  f o r  t r a n s l a t i n g  t h e  
e d u c a t i o n a l  g o a l s  e s t a b l i s h e d  by t h e  school  board i n t o  
a curr iculum. 

(p.  165) 

T h i s  f a c t o r  i s  p a r t i c u l a r l y  a p p l i c a b l e  t o  c h i l d  s exua l  abuse. 

Sechel  t School D i s t r i c t ,  f o r  example, ob ta ined  and developed p e r s o n a l  

s a f e t y  m a t e r i a l  after Robert  Noyes, a  l o c a l  t e ache r / admin i s t r a to r  was 

charged wi th  s exua l ly  a b u s i n g  h i s  s t u d e n t s .  The f i e l d  t e s t  of t h e  

i n t e r m e d i a t e  C . A .  R .  E.  program i n  Abbotsford School D i s t r i c t  is n o t  a  

response  t o  a n  immediate, l o c a l  problem; r a t h e r  i t  is  a n  a t t e m p t  t o  

a d d r e s s  community conce rn  about  sexua l  abuse i n  gene ra l .  Th i s  board 

recognized t h e  problem of c h i l d  sexua l  abuse,  and were w i l l i n g  t o  d e a l  

w i t h  i t .  T h i s  w i l l i n g n e s s  f a c i l i t a t e d  t h e  a d o p t i o n  p h a s e  o f  t h e  

program. The school  board was i n f o r m e d  o f  t h e  l o c a l  s t a t i s t i c s  o f  

s e x u a l  a b u s e  t o  h e l p  j u s t i f y  t h e  need f o r  a  p r even t ive  program. I 

p re sen t ed  t h e  program t o  t h e  Abbotsford School Board i n  t h e  s p r i n g  o f  

1987. They unanimously approved t h e  f i e l d - t e s t  o f  t h e  program. 



SUmmary 

The adop t ion  phase of t h e  i n t e r m e d i a t e  program was f a c i l i t a t e d  by 

t a k i n g  i n t o  c o n s i d e r a t i o n  t h e  f a c t o r s  of  t h e  prev ious  d i s cus s ion .  For 

e x a m p l e ,  i n i t i a l l y  i t  was e s s e n t i a l  t o  d e t e r m i n e  t h e  need f o r  t h e  

program by rev iewing  e x i s t i n g  materials and i n t e r v i e w i n g  p a r e n t s  and  

t e a c h e r s .  I t  was a l s o  i m p o r t a n t  t o  e n l i s t  t h e  s u p p o r t  of c e n t r a l  

a d m i n i s t r a t o r s ,  t e a c h e r s ,  and  community members by c o n s u l t i n g  them 

du r ing  t h e  development o f  t h e  program. 

F u l l a n  e x p l a i n s  t h a t  t h e  p r o c e s s  f rom t h e  a d o p t i o n  p h a s e  t o  

i m p l e m e n t a t i o n  p h a s e  i s  n o t  l i n e a r ,  b u t  r a t h e r  i s  a n  i n t e r a c t i v e  

process .  The change p roces s  i s  not  c l e a r - c u t .  Many of  t h e  f a c t o r s  

a l r e a d y  d i s c u s s e d  c o n t i n u e d  t o  o p e r a t e  i n  t h e  implementat ion phase. 

Never the less ,  i t  was h e l p f u l  t o  c o n s i d e r  t h e s e  f a c t o r s  d u r i n g  t h e  

adop t ion  phase o f  t h e  i n t e r m e d i a t e  program. 

F a c t o r s  Affect- 

The  i m p l e m e n t a t i o n  p h a s e  " i n v o l v e s  t h e  f i r s t  e x p e r i e n c e s  o f  

a t t empt ing  t o  pu t  a n  i d e a  o r  p rogram i n t o  p r a c t i c e n  ( F u l l a n ,  1982 ,  

p. 3 9 ) .  The implementat ion phase of t h e  i n t e r m e d i a t e  program i n c l u d e s  

s t e p s  such as: confirming t h e  t e a c h e r s  and schoo l s  t o  be i n v o l v e d  i n  

t h e  f i e l d - t e s t ;  c o n d u c t i n g  a n  i n - s e r v i c e  s e s s i o n ;  p r e s e n t i n g  t h e  

p rog ram t o  t h e  s c h o o l  p r i n c i p a l s ;  p r e s e n t i n g  t h e  p rog ram t o  t h e  

p a r e n t s ,  and  t h e  a c t u a l  f i e l d - t e s t .  I n  t h e  e n s u i n g  d i s c u s s i o n  I 

o u t l i n e  t h e  f a c t o r s  F u l l a n  ( 1 9 8 2 )  i d e n t i f i e s  a s  a f f e c t i n g  



i m p l e m e n t a t i o n .  I d i s c u s s  t h e  ways I addressed  t h e s e  f a c t o r s  i n  t h e  

implementat ion phase o f  t h e  i n t e r m e d i a t e  program. 

a c t e r b t i c s  o f  t h e  C h a  

Fu l l an  (1982) d e s c r i b e s  need, c l a r i t y ,  complexity and q u a l i t y  and 

p r a c t i c a l i t y  of  m a t e r i a l s  as t h e  major f a c t o r s  of  t h e  change a f f e c t i n g  

t h e  i m p l e m e n t a t i o n  p h a s e .  It was i m p o r t a n t  t o  cons ide r  all  o f  t h e  

f a c t o r s  du r ing  t h e  implementat ion phase of  t h e  program. 

1 .  Need ,  F u l l a n  ( 1 9 8 2 )  c l a i m s  t h a t  i n  o r d e r  t o  h a v e  a n  

e f f e c t i v e  i m p l e m e n t a t i o n ,  s p e c i f i c  n e e d s  mus t  be  i d e n t i f i e d .  I 

c o n d u c t e d  a  random survey of s e v e r a l  l o c a l  school  d i s t r i c t s  and found 

a  Perceived need f o r  a p r e v e n t a t i v e  program a t  t h e  i n t e r m e d i a t e  l e v e l .  

The B r i t i s h  Columbia S c h o o l  T r u s t e e s f  Assoc ia t ion  ( 1986) survey and 

t h e  S u l l i v a n  and Wil l iams ( 1986)  e n q u i r y  s u p p o r t  t h e  need  f o r  more 

p r e v e n t a t i v e  m a t e r i a l s .  Curriculum change and improvement should be 

based on meeting t h e  needs of  t h e  s t u d e n t s  and community ( T a n k a r d ,  

1 9 7 4 ) .  D u r i n g  my i n i t i a l  m e e t i n g s  w i t h  d i s t r i c t  a d m i n i s t r a t o r s ,  

p r i n c i p a l s ,  t e a c h e r s ,  and  community members I r e p o r t e d  community 

survey  r e s u l t s ,  government r e p o r t s ,  and t h e  s t a t i s t i c s  on c h i l d  s exua l  

abuse ,  i n  a n  a t t empt  t o  demonstrate  t h e  e x t e n t  of t h e  problem and  t h e  

need  f o r  more p r e v e n t i o n  m a t e r i a l s .  The v a r i o u s  g roups  seemed t o  

s h a r e  ray pe rcep t ion  o f  a  need s i n c e  they o f f e r e d  t h e i r  s u p p o r t  o f  t h e  

Program. T e a c h e r s  i n  p a r t i c u l a r  showed t h e i r  apparen t  commitment by 

v o l u n t e e r i n g  t o  f i e l d - t e s t  t h e  program. 



.2,% L a c k  o f  c l a r i t y  a b o u t  t h e  g o a l s  and  means o f  

implementat ion r e p r e s e n t s  a major b a r r i e r  a t  t h e  implementa t ion  p h a s e  

( F u l l a n ,  1982; Gross ,  1971).  I n  o r d e r  t o  ensu re  succes s ,  Gross (1971) 

found t h a t  t e a c h e r s  need a c l e a r  u n d e r s t a n d i n g  o f  t h e  m a t e r i a l s  and  

t h e i r  r o l e  i n  t h e  i m p l e m e n t a t i o n  p r o c e d u r e .  McLaughlin and Marsh 

(1978) found s u c c e s s f u l  p rogram i m p l e m e n t a t i o n  was d u e  i n  p a r t  t o  

c o n c e p t u a l  c l a r i t y ,  i. e . ,  t h e  e x t e n t  t o  which t h e  t e a c h e r s  involved  

are c l e a r  about  t h e i r  r o l e s  and t h e  program r a t i o n a l e .  Many of t h e  

t e a c h e r s  i n v o l v e d  i n  t h e  f i e l d - t e s t  a l s o  a s s i s t e d  i n  t h e  development 

of  t h e  program. It is l i k e l y  t h a t  they gained an unders tanding  of  t h e  

program t h r o u g h  t h i s  involvement.  I b e l i e v e  t h a t  t h e  succes s  o f  t h e  

primary C.A.R.E. k i t  can be a t t r i b u t e d  i n  p a r t  t o  a c l e a r  s t a t emen t  of  

o b j e c t i v e s  and  s t r a i g h  t-f o rward  implementation procedure.  Teachers  

g a i n  a n  u n d e r s t a n d i n g  o f  t h e  m a t e r i a l s  a n d  t h e i r  r o l e  d u r i n g  

i n - s e r v i c e  s e s s i o n s .  I n  t h e  p r i m a r y  k i t  a l l  of t h e  i n f o r m a t i o n  

r e q u i r e d  by t h e  t e a c h e r  i s  found  o n  t h e  b a c k s  of  t h e  l e s s o n  c a r d s .  

The i n t e r m e d i a t e  p r o g r a m  f o l l o w s  t h e  same l e s s o n  f o r m a t .  The 

t e a c h e r ' s  r o l e  was o u t l i n e d  du r ing  an  i n - se rv i ce  s e s s i o n  (see Appendix 

C). Teachers  watched demons t ra t ion  l e s s o n s  and reviewed t h e  m a t e r i a l s  

i n d i v i d u a l l y  and i n  small g r o u p s  d u r i n g  t h e  s e s s i o n .  They had  t h e  

o p p o r t u n i t y  t o  c l a r i f y  any p a r t  of t h e  l e s s o n s  o r  t h e i r  r o l e .  They 

were a l s o  p r o v i d e d  w i t h  a c h e c k l i s t  t o  a s s i s t  t h e m  w i t h  t h e  

i m p l e m e n t a t i o n  p r o c e s s  and  t o  k e e p  v a r i a t i o n  t o  a minimum ( see  

Appendix D ) .  



. 3 J & x i & . y .  Vomplexi ty  refers t o  t h e  d i f f i c u l t y  and e x t e n t  

of change r e q u i r e d  o f  t h e  i n d i v i d u a l s  r e s p o n s i b l e  f o r  i m p l e m e n t a t i o n n  

( F u l l a n ,  1 9 8 2 ,  p .  5 8 ) .  Complex  c h a n g e s  a r e  mos t  l i k e l y  t o  be  

implemented b e c a u s e  more c h a n g e  i s  a t t e m p t e d  ( F u l l a n ,  1 9 8 2 ) .  The 

s u b j e c t  o f  c h i l d  s e x u a l  a b u s e  p r e v e n t i o n  i s  new enough t o  be of 

i n t e r e s t  t o  t e a c h e r s .  The  i n t e r m e d i a t e  C .  A .  R. E. p r o g r a m  w a s  

s u f f i c i e n t l y  complex  t o  be p r o f e s s i o n a l l y  cha l l eng ing  t o  t h e  them. 

Teachers  had t h e  oppor tun i ty  t o  t each  o r  r e i n f o r c e  decision-making and 

p r o b l e m - s o l v i n g  s k i l l s .  Many of t h e  d i s c u s s i o n  q u e s t i o n s  focused on 

t h e  more complex l e v e l s  of Bloom's taxonomy. They were p r o v i d e d  w i t h  

s u g g e s t e d  a c t i v i t i e s  t o  add i n t e r e s t  t o  t h e  l e s s o n s  and r e i n f o r c e  t h e  

o b j e c t i v e s .  I a t tempted  t o  make t h e  i m p l e m e n t a t i o n  p r o c e d u r e  c l e a r  

t h r o u g h  t h e  i n f o r m a t i o n  p r o v i d e d  o n  t h e  b a c k s  of t h e  c a r d s  and by 

o u t l i n i n g  t h e  procedure du r ing  t h e  i n - se rv i ce  s e s s ion .  

4 .  O u d i t v  and D r a w t v  of m o m .  Fu l l an  (1982) stresses 

t h e  need f o r  m a t e r i a l s  t h a t  a r e  p r a c t i c a l ,  a v a i l a b l e ,  and  of  a  h i g h  

q u a l i t y .  G r o s s  ( 1 9 7 9 )  f o u n d  t h a t  a  m a j o r  b a r r i e r  t o  t h e  

i m p l e m e n t a t i o n  o f  a n  i n n o v a t i o n  was t h e  f a i l u r e  t o  p r o v i d e  t h e  

t e a c h e r s  w i t h  t h e  neces sa ry  a s s i s t a n c e  and m a t e r i a l s .  To f a c i l i t a t e  

t h e  implementation p roces s  of t h e  program, a l l  t e a c h e r s  i n v o l v e d  i n  

t h e  f i e l d - t e s t i n g  were provided wi th  t h e  r e l e v a n t  m a t e r i a l s .  It was 

thought  t h a t  t h e  m a t e r i a l s  were of a  h i g h  q u a l i t y ;  howeve r ,  a s  i t  

t u r n e d  o u t  many t e a c h e r s  and s t u d e n t s  found t h e  a r t  work inadequate .  



T h i s  p r o b l e m  w i l l  b e  d e a l t  w i t h  i n  more d e t a i l  i n  C h a p t e r  5 .  I 

a t tempted  t o  provide  t e a c h e r s  w i th  a s s i s t a n c e  du r ing  t h e  f i e l d - t e s t  by 

b e i n g  a v a i l a b l e  a s  much a s  p o s s i b l e  f o r  t h e i r  q u e s t i o n s ,  t e lephoning  

and v i s i t i n g  p e r i o d i c a l l y  t o  check t h e i r  p rogress .  

F u l l a n  (1982) d e s c r i b e s  i n  d e t a i l  t h e  f a c t o r s  a t  t h e  d i s t r i c t  

l e v e l  l i k e l y  t o  e f f e c t  t h e  change.  The r e l evance  of  each  f a c t o r  t o  

t h e  i n t e r m e d i a t e  program i s  d i scus sed .  

5 .  The h i s t o r v  o f  i n n o v a t i v e  a t t m  Accord ing  t o  F u l l a n  

(1982)  t e a c h e r s  are o f t e n  s k e p t i c a l  and subsequent ly  n o t  s u p p o r t i v e  o f  

e d u c a t i o n a l  change if t h e i r  school  d i s t r i c t  has  a h i s t o r y  of adop t ing  

programs w i t h o u t  a d e q u a t e  f o l l o w - t h r o u g h .  The A b b o t s f o r d  S c h o o l  

D i s t r i c t ,  was t h e  s e c o n d  d i s t r i c t  i n  t h e  province t o  s y s t e m a t i c a l l y  

adopt  and implement  t h e  p r i m a r y  C.A.R.E. k i t  i n  t h e  s c h o o l s .  The 

implementat ion was well organized  and rece ived .  It was hoped t h a t  t h e  

s u c c e s s  of  t h e  primary C.A.R.E. k i t  would ease t h e  i m p l e m e n t a t i o n  o f  

t h e  i n t e r m e d i a t e  program. 

6. The a d o ~ t i o n  D r o c e s s  S u c c e s s f u l  implementa t ion  o f  a  new 

program i s  most l i k e l y  if t h e  d e c i s i o n  t o  change was committed by t h e  

s c h o o l  d i s t r i c t  ( F u l l a n ,  1982). P a r t i c i p a t i o n  du r ing  t h e  i n i t i a t i o n  

p h a s e  of t h e  i n t e r m e d i a t e  p r o g r a m  was i n v i t e d  t o  i n c r e a s e  t h e  



l i k e 1  i hood o f  imp1 emen ta  t i o n .  The c o n s u l t a t i o n  meet ings p rev ious ly  

desc r ibed  were a conc i se ,  e f f i c i e n t  way o f  i nvo lv ing  v a r i o u s  groups a t  

t h e  i n i t i a t i o n  phase of  t h e  program. 

7. C e c a o r t  m. The s u p p o r t  

and  f o l l o w - t h r o u g h  of c e n t r a l  a d m i n i s t r a t o r s  i s  e s s e n t i a l  t o  t h e  

s u c c e s s f u l  i m p l e m e n t a t i o n  of a  new program ( F u l l a n ,  1 9 8 2 ) .  G r o s s  

( 197 1  ) found  t h a t  l a c k  of  s u p p o r t  by c e n t r a l  a d m i n i s t r a t o r s  was a  

m a j o r  b a r r i e r  t o  c h a n g e ,  e s p e c i a l l y  a t  t h e  l a t e r  p h a s e s  o f  t h e  

i m p l e m e n t a t i o n  p r o c e s s .  ~ o o d  communica t ion  be tween  a  q u a l i f i e d  

c o n s u l t a n t  and  t h e  c e n t r a l  a d m i n i s t r a t o r s  i s  a l s o  i m p o r t a n t  t o  

s u c c e s s f u l  change  (Gross ,  1971).  I n  t h e  implementat ion phase o f  t h e  

i n t e r m e d i a t e  p rog ram i t  was c r i t i c a l  t o  c o n t i n u e  t o  d e v e l o p  a n d  

m a i n t a i n  t h e  s u p p o r t  of c e n t r a l  a d m i n i s t r a t o r s  t h r o u g h  e f f e c t i v e  

communication. I kep t  t h e  c e n t r a l  a d m i n i s t r a t o r s  i n  t h e  A b b o t s f o r d  

S c h o o l  D i s t r i c t  i n f o r m e d  d u r i n g  t h e  f i e l d - t e s t  t h r o u g h  t e l e p h o n e  

conve r sa t i ons  w i th  t h e  A s s i s t a n t  Super in tendent .  A t  t h e  complet ion o f  

t h e  f i e l d - t e s t  I s u b m i t t e d  a w r i t t e n  r e p o r t  t o  t h e  D i s t r i c t  

Super in tendent  and Board o f  School Trus tees .  

8- d e v e m t  ( i n  - s e r v i c e )  and ~ a r t i - a t i ~ n ,  S t a f f  

development and p a r t i c i p a t i o n  was a  key f a c t o r  i n  t h e  i m p l e m e n t a t i o n  

p h a s e .  F u l l a n  ( 1 9 8 2 )  e m p h a s i z e s  t h e  need f o r  t e a c h e r  involvement 

b e f o r e  and  d u r i n g  i m p l e m e n t a t i o n ,  and B a b i n  ( 1 9 8 1 )  e x p l a i n s  why 



t h e i r  involvement is  s o  impor tan t .  

The t e a c h e r ,  g o i n g  beyond t h e  work o f  t h e  cur r icu lum 
deve lope r ,  z e r o e s  i n  on t h e  needs and i n t e r e s t s  of t h e  
l e a r n e r  and c o n s i d e r s  t h e s e  and t h e  proposed cur r icu lum 
i n  t h e  l i g h t  o f  h i s  o r  h e r  own b e l i e f s  and  c u r r i c u l u m  
o r i e n t a t i o n s .  R e g a r d l e s s  o f  t h e  c o n t e n t  of  a 
cur r icu lum document, t h e  t eache r  and  t h e  l e a r n e r s  a re  
u l t i m a t e l y  r e s p o n s i b l e  f o r  i t s  e x p r e s s i o n  i n  t h e  
classroom. They a r e  t h e  f i n a l  curr iculum deve lopers .  

(Babin,  1981, p. 66)  

S i n c e  t e a c h e r s  l e a r n  b e s t  f rom o t h e r  t e a c h e r s ,  F u l l a n  (1982) 

s u g g e s t s  t r a i n i n g  t e a c h e r s  a s  s t a f f  d e v e l o p e r s .  The t e a c h e r  

i n - s e r v i c e  f o r  t h e  p r i m a r y  C.A.R.E. k i t  uses  t h i s  procedure.  I was 

r e s p o n s i b l e  f o r  p r o v i d i n g  t h e  i n - s e r v i c e  work b e f o r e  a n d  d u r i n g  

i m p l e m e n t a t i o n  of t h e  i n t e r m e d i a t e  program (see Appendix C). During 

t h e  s e s s i o n  t e a c h e r s  were provided wi th  i n f o r m a t i o n  on: t h e  p rob lem 

o f  c h i l d  s e x u a l  a b u s e ;  b e h a v i o r a l  i n d i c a t o r s ;  r e p o r t i n g  procedures ;  

h a n d l i n g  a  d i s c l o s u r e ;  and  r e s p o n d i n g  t o  t h e  n e e d s  of a s e x u a l l y  

a b u s e d  c h i l d  i n  t h e  classroom. Teachers a l s o  had t h e  oppor tun i ty  t o  

Preview t h e  v ideo  and program; l e a r n  t h e  implementation procedure,  a s k  

q u e s t i o n s  and  s h a r e  i d e a s .  Most t e a c h e r s  eva lua t ed  t h e  Program by 

p rov id ing  a n  assessment  of each  l e s s o n  and g i v i n g  s p e c i f i c  and g e n e r a l  

s u g g e s t i o n s  t o  enhance t h e  program. The i r  feedback was used t o  r e v i s e  

t h e  program. 

The f i e l d - t e s t i n g  of t h e  i n t e r m e d i a t e  program provided t e a c h e r s  

w i t h  t h e  oppor tun i ty  t o  be involved i n  t h e  decision-making p r o c e s s  o f  

c l a r i f i c a t i o n  and re f inement  of  t h e  program. 



5.  T i m e l i n e .  F u l l a n  ( 1982) i d e n t i f i e s  l a c k  o f  time as a major 

o b s t a c l e  t o  s u c c e s s f u l  implementat ion.  The key r o l e  of time became 

e v i d e n t  d u r i n g  t h e  f i e l d - t e s t  of t h e  i n t e r m e d i a t e  program. S ince  t h e  

development phase o f  t h e  program was not  completed u n t i l  S p r i n g  1987 ,  

and m a t e r i a l  p roduc t ion  r e q u i r e d  time, t h e r e  were only a  few months i n  

t h e  y e a r  t o  f i e l d -  t e s t  t h e  program.  I d e a l l y ,  p r e v e n t i o n  p rog rams  

should be t augh t  i n  t h e  la t te r  ha l f  o f  t h e  school  y e a r ,  when a r a p p o r t  

ha s  been e s t a b l i s h e d  between t e a c h e r  and s t u d e n t s .  With t h i s  i n  mind 

I d e c i d e d  t o  c a r r y  o u t  t h e  f i e l d - t e s t  i n  May-June of 1986, avoid ing  a  

wait u n t i l  January 1988. The burdens of u n r e a l i s t i c  t i m e l i n e s  i n c l u d e  

p r o b l e m s  s u c h  as a p o o r  communica t ion  s y s t e m  and t e a c h e r  over load  

( F u l l a n ,  1 9 8 2 ) .  B o t h  of t h e s e  p r o b l e m s  became  e v i d e n t  i n  t h e  

e v a l u a t i o n  of t h e  program. The i s s u e  of  t iming w i l l  be d i s cus sed  i n  

more d e t a i l  i n  t h e  f i n a l  chap te r .  

10. B o u d  c w t v  c h a r a c t e r i s t i c s .  A degree  of commitment 

from t h e  school  b o a r d  a t  t h e  i n i t i a l  s tages of i m p l e m e n t a t i o n  was 

impera t ive .  The school  t r u s t e e s  were r e s p o n s i b l e  f o r  a l l o c a t i n g  funds  

f o r  expend i tu re s  such as p rov id ing  s u b s t i t u t e s  f o r  t e a c h e r s  i n v o l v e d  

i n  a n  a l l - d a y  i n - s e r v i c e  s e s s i o n .  A t  t h e  completion of t h e  program 

t h e y  r e c e i v e d  f e e d b a c k  on  i t  b a s e d  on  e v a l u a t i o n s  by t e a c h e r s ,  

P a r e n t s ,  and s t u d e n t s .  Finch ( 196 9) po in ted  ou t  : 

It would be d i s a s t r o u s  t o  c r e a t e  e x p e c t a t i o n s  about  and 
r a i s e  hopes f o r  a  new con t inu ing  educa t ion  p rog ram f o r  
a n  e d u c a t i o n a l  s t a f f  , and t h e n  have t h e  board r e f u s e  
c o r p o r a t e ,  f i n a n c i a l  and  i n d i v i d u a l  s u p p o r t  of t h e  
program. ( P .  15) 



It was impor tan t  t o  e n l i s t  p a r e n t a l  suppor t  a t  t h e  i n i t i a l  s t a g e s  

of implementat ion,  p a r t i c u l a r l y  of p r e v e n t a t i v e  p rog rams  ( F i n k e l h o r ,  

1984; Plummer, I986 ; Sanford ,  1980) .  

P a r e n t s  a re  t h e  mos t  p o w e r f u l  a l l i e s  of a  p reven t ion  
p r o g r a m .  I n i t i a l l y  p r o g r a m  d e v e l o p e r s  were  
a p p r e h e n s i v e  t h a t  p a r e n t s  would n o t  u n d e r s t a n d  o r  
s u p p o r t  g i v i n g  s u c h  e x p l i c i t  i n f o r m a t i o n  t o  t h e i r  
c h i l d r e n .  The  f a c t  i s  t h a t  p a r e n t s  h a v e  se ldom 
ques t ioned  and o f t e n  welcomed t h e  i n t r o d u c t i o n  of c h i l d  
s exua l  abuse p reven t ion  i n t o  t h e  schools . .  . . The key t o  
channel ing  p a r e n t s '  concern i n t o  suppor t  f o r  p r even t ion  
is  educa t ion  and involvement.  

(Plurnmer, 1986, P. 7 7 )  

The p a r e n t s  were informed about  t h e  program a t  i n d i v i d u a l  school  

m e e t i n g s  ( s ee  A p p e n d i c e s  E and  F ) .  P a r e n t  p a r t i c i p a t i o n  w a s  a n  

i n t e g r a l  p a r t  of  t h e  i n t e r m e d i a t e  program. A t  t h e  end of each l e s s o n  

p a r e n t s  were r e q u i r e d  t o  s i g n  a r e v i e w  s h e e t  which  summarized t h e  

l e s s o n .  P a r e n t s  were kep t  well informed by doing t h i s  a c t i v i t y .  The 

f irst  review s h e e t  expla ined  t h e  system and t h e  purpose of encouraging 

p a r e n t a l  involvement ( see Appendix G )  . The s h e e t s  fo l lowing  desc r ibed  

t h e  l e s s o n  s i t u a t i o n  as well as s t a t i n g  t h e  d i s c u s s i o n  q u e s t i o n s  ( s e e  

Appendix H). P a r e n t s  were a l s o  i n v o l v e d  i n  t h e  e v a l u a t i o n  o f  t h e  

Program. It was hoped t h a t  p a r e n t a l  involvement helped t o  d i s p e l  any  

c o n c e r n s  a b o u t  t h e  program;  e n c o u r a g e  home d i s c u s s i o n ;  and inform 

P a r e n t s  of  t h e  n a t u r e  of t h e  program and t h e  problem o f  c h i l d  s e x u a l  

abuse. 



F u l l a n  ( 1 9 8 2 )  d e s c r i b e s  t h e  t h r e e  main s c h o o l  l e v e l  f a c t o r s  

i n f l u e n c i n g  program implementat ion as t h e  p r i n c i p a l ,  t e a c h e r - t e a c h e r  

r e l a t i o n s h i p s ,  and t e a c h e r  c h a r a c t e r i s t i c s  and o r i e n t a t i o n s .  

-. Fu l l an  (1982) a s s e r t s  t h a t  p r i n c i p a l  suppor t  

i s  i m p o r t a n t  t o  the succes s fu l  implementation o f  a  new program. This  

f a c t o r  h a s  l o n g  b e e n  r e c o g n i z e d ;  f o r  example ,  o v e r  25 y e a r s  a g o ,  

B r i c k e l l  ( 1 9 6 1 )  s t r e s s e d  t h e  n e e d  f o r  a  c o m m i t m e n t  f r o m  

a d m i n i s t r a t o r s .  

N e w  t y p e s  o f  i n s t r u c t i o n a l  programs a r e  i n t roduced  by 
a d m i n i s t r a t o r s .  Contrary t o  gene ra l  op in ion ,  t e a c h e r s  
a re  n o t  change a g e n t s  f o r  i n s t r u c t i o n a l  i nnova t ions  o f  
major scope. Imp l i ca t i on :  To d issemina te  new types  o f  
i n s t r u c t i o n a l  p r o g r a m s ,  i t  w i l l  b e  n e c e s s a r y  t o  
convince a d m i n i s t r a t o r s  of t h e i r  value.  

I n s t r u c t i o n a l  c h a n g e s  which  c a l l  f o r  s i g n i f i c a n t  new 
ways o f  u s i n g  p r o f e s s i o n a l  t a l e n t ,  d r a w i n g  u p o n  
i n s t r u c t i o n a l  r e s o u r c e s ,  a l l o c a t i n g  p h y s i c a l  
f ac i l i t i es ,  s chedu l ing  i n s t r u c t i o n a l  time o r  a l t e r i n g  
p h y s i c a l  s p a c e  . . . d e p e n d  a l m o s t  e x c l u s i v e l y  upon 
a d n i n i s t r a t o r  i n i t i a t i v e .  

( i n  Carlson,  1965, P. 11) 

T h i s  i s  l a r g e l y  due  t o  t h e  p r i n c i p a l ' s  a b i l i t y  t o  a n t i c i p a t e  and 

a l l e v i a t e  any problems encountered by t h e  t e a c h e r s  imp1 e m e n t i n g  t h e  

P r o g r a m  ( G r o s s ,  1 9 7 1 ) .  G r o s s  a t t r i b u t e s  t h e  d e g r e e  of t e a c h e r  

commitment t o  a  new program t o  t h e i r  p e r c e p t i o n  of t h e  p r i n c i p a l ' s  

acceptance .  



I d e a l l y  p r i n c i p a l s  should  be involved i n  t h e  t e a c h e r  i n - se rv i ce  

s e s s i o n s  t o  provide  them wi th  a  b e t t e r  unde r s t and ing  of t h e  program.  

None o f  t h e  p r i n c i p a l s  of t h e  f i e l d - t e s t  s choo l s  a t t ended  t h e  t e a c h e r  

i n - s e r v i c e  s e s s i o n  f o r  t h e  i n t e r m e d i a t e  program.  They were k e p t  

i n f o r m e d ,  however, by a t t e n d i n g  a meeting be fo re  t h e  program began i n  

t h e i r  schools .  A t  t h i s  meet ing I reviewed t h e  p rog ram w i t h  them and  

d i s c u s s e d  t h e i r  r o l e  i n  t h e  i m p l e m e n t a t i o n  of t h e  program,  e.g. ,  

a r r a n g i n g  p a r e n t  meet ings,  p r o v i d i n g  t e a c h e r  s u p p o r t ,  and  h a n d l i n g  

p a r e n t a l  concerns.  

Gorton (1976) b e l i e v e s  t h a t  p r i n c i p a l s  i n t e r e s t e d  i n  implementing 

change must communicate t h e i r  p o s i t i v e  f e e l i n g s  t o  t h e  s t a f f .  The 

i n t e r m e d i a t e  C .  A .  R .  E. program was only f i e l d - t e s t e d  i n  s choo l s  which 

had t h e  s u p p o r t  and  e n d o r s e m e n t  o f  t h e  p r i n c i p a l .  Due t o  t h e  

P o t e n t i a l l y  s e n s i  t i v e  n a t u r e  of t h e  program p r i n c i p a l ,  t e a c h e r ,  and 

s t u d e n t  p a r t i c i p a t i o n  i n  t h e  f i e l d - t e s t  was s t r i c t l y  vo luntary .  

13. T e a c h e r  - tea-r rela_tions . Teacher i s o l a t i o n  i s  c i t e d  a s  a 

p o s s i b l e  b a r r i e r  t o  i m p l e m e n t a t i o n  ( L a w l e r  , 1 9 5 8 ) .  F u l l a n  ( 198 2) 

a g a i n  stresses t h e  need f o r  t e ache r  i n t e r a c t i o n  before  and du r ing  t h e  

implementation phase.  F u l l a n  (1982) n o t e s  t h e  p o s i t i v e  c o r r e l a t i o n s  

be tween  t e a c h e r - t e a c h e r  suppor t  and t eache r -p r inc ipa l  suppor t  i n  t h e  

implementat ion o f  a  new program. I d i d  no t  provide o p p o r t u n i t i e s  f o r  

t e a c h e r s  t o  i n t e r a c t  d u r i n g  t h e  i m p l e m e n t a t i o n  p h a s e  b e c a u s e  t h e  

program was f i e l d - t e s t e d  a t  t h e  end o f  t h e  y e a r  and  t h e r e  was v e r y  



l i t t l e  time a v a i l a b l e .  The r e l evance  of t he se  no t ions  t o  t h e  p re sen t  

s tudy  w i l l  be d i s cus sed  i n  g r e a t e r  d e t a i l  i n  Chapter 6 .  

-1 3 .  T e u h e r  W t e r - c s  orient&jau. One o f  t h e  most 

c r i t i c a l  f a c t o r s  i n  de te rmin ing  t h e  succes s  of  i m p l e m e n t a t i o n  i s  t h e  

t e a c h e r ' s  b e l i e f  t h a t  t h e  program w i l l  work ( F u l l a n ,  1 9 8 2 ) .  The 

impor tan t  r o l e  o f  t h e  t e a c h e r  a t  t h e  implementation phase i s  d i scus sed  

by Saylor  e t  a l .  (1974) .  

The t e a c h e r  is  t h e  f i n a l  d e c i s i o n  maker concerning t h e  
a c t u a l  l e a r n i n g  o p p o r t u n i t i e s  p r o v i d e d  t o  s t u d e n t s ,  
a l t hough  s t u d e n t s  have t h e  f i n a l  choice  r ega rd ing  t h e i r  
response  t o  e x p e r i e n c e s  p r o v i d e d .  The b e s t  d e s i g n e d  
c u r r i c u l u m ,  a s  well  as t h e  poo re s t ,  owes i t s  u l t i m a t e  
succes s  o r  f a i l u r e  t o  t h e  q u a l i t y  o f  t h e  t e a c h e r ' s  own 
p lanning  and implementation. 

(P .  100) 

extremely v a l u a b l e  s e r v i c e  by n o t i n g  problems and proposing changes i n  

c u r r i c u l u m  m a t e r i a l s "  ( p .  3 4 )  d u r i n g  t h e  f i e l d - t e s t i n g  of new 

materials. Of ten ,  more a b l e  t e a c h e r s  a r e  i n v o l v e d  i n  f i e l d - t e s t i n g  

new m a t e r i a l s  because they have t h e  necessary competence t o  c a r r y  ou t  

t h e  p r o c e s s  of i m p l e m e n t a t i o n  (Lewy, 1 9 7 7 ) .  The s u c c e s s  o f  t h e  

f i e l d - t e s t  o f  t h e  i n t e r m e d i a t e  program depended t o  an e x t e n t  on t h e  

confidence and competence of t h e  t e a c h e r s  involved.  

T e a c h e r  i n v o l v e m e n t  i n  t h e  p r i m a r y  C . A . R . E .  k i t  is  vo lun ta ry .  

The same p o l i c y  was adopted  f o r  t h e  i n t e r m e d i a t e  program. T h i s  i s  



b a s e d  on  t h e  a s s u m p t i o n  t h a t  t e a c h e r s  shou ld  n o t  be p re s su red  i n t o  

t each ing  m a t e r i a l  w i t h  which t h e y  f e e l  u n c o m f o r t a b l e .  The program 

d e a l s  w i t h  a  s e n s i t i v e  i s s u e .  The succes s  o f  t h e  program depended t o  

some e x t e n t  on e n t h u s i a s t i c ,  informed, and suppor t i ve  t eache r s .  

Summarv 

O b s t a c l e s  t e a c h e r s  may e n c o u n t e r  du r ing  program implementation 

i n c l u d e :  r o l e  u n c e r t a i n t y ,  i n s u f f i c i e n t  k n o w l e d g e  a n d  s k i l l  s t  

u n a v a i l a b i l i t y  o f  m a t e r i a l s ,  i n c o m p a t i b i l i t y  w i t h  e s t a b l i s h e d  

o r g a n i z a t i o n a l  arrangement (Gross ,  197 1 ) . These p o t e n t i a l  o b s t a c l e s  

were a d d r e s s e d  d u r i n g  t h e  implementa t ion  o f  t h e  Program. Teacherst  

concerns  about  t h e  amount of c l a s s  time requ i r ed  f o r  t h e  program were 

a l l e v i a t e d  by s t r e s s i n g  t h e  p o t e n t i a l  f o r  i n t e g r a t i n g  t h e  program wi th  

o t h e r  s u b j e c t  areas. 

C o n t i n u a t i o n  of  t h e  program depended  on  t h e  s u c c e s s  o f  t h e  

implementat ion phase,  which was r e f l e c t e d  i n  t h e  e v a l u a t i o n  o f  t h e  

program.  The i m p o r t a n c e  of m n y  of t h e  f a c t o r s  i d e n t i f i e d  by Fu l l an  

( 1 9 8 2 )  a s  a f f e c t i n g  i m p l e m e n t a t i o n ,  e . g . ,  q u a l i t y  of m a t e r i a l s ;  

t e a c h e r - t e a c h e r  r e l a t i o n s h i p s ;  and  t e a c h e r  c h a r a c t e r i s t i c s ,  became 

e v i d e n t  i n  t h e  program eva lua t ion .  



CHAPTER 5 

Program Evalua t ion  

Eva lua t ions  of t h e  i n t e r m e d i a t e  program were conducted b e f o r e  and 

after t h e  implementat ion phase.  Consu l t a t i ons  c o n s t i t u t e d  a f o r m  o f  

e v a l u a t i o n  d u r i n g  t h e  d e v e l o p m e n t  p h a s e ,  b e f o r e  implementat ion had 

even begun.  Feedback  f r o m  t h e s e  m e e t i n g s  was u s e d  t o  r e v i s e  t h e  

program.  Examples  of t h e  r e v i s i o n s  were d i s c u s s e d  i n  C h a p t e r  3 .  

After t h e  program was implemented, i t  was e v a l u a t e d  by t h e  p a r e n t s ,  

s t u d e n t s ,  and t e a c h e r s  involved  i n  t h e  f i e l d - t e s t .  The i r  feedback was 

used t o  r e v i s e  t h e  program aga in .  The main f o c u s  o f  t h i s  c h a p t e r  i s  

t h e  p r e s e n t a t i o n ,  d i s c u s s i o n ,  and  i n t e r p r e t a t i o n  o f  t h e  f i e l d - t e s t  

e v a l u a t i o n  r e s u l t s .  Before beginning t h i s  d i s c u s s i o n ,  howeve r ,  t h i s  

c h a p t e r  a d d r e s s e s  some g e n e r a l  program e v a l u a t i o n  i s s u e s  and i s s u e s  

s p e c i f i c  t o  t h e  e v a l u a t i o n  o f  c h i l d  s exua l  abuse p reven t ion  p rog rams .  

The d i s c u s s i o n  beg ins  wi th  a summary o f  major approaches t o  e v a l u a t i o n  

and t h e i r  r e l evance  t o  t h e  p r e s e n t  s tudy  (see Table  2 ) .  

Prosrapl Ev- 

An a n a l y s i s  of t h e  l i t e r a t u r e  on program e v a l u a t i o n  i n  g e n e r a l  

a n d  t h e  e v a l u a t i o n  o f  c h i l d  s e x u a l  a b u s e  p r e v e n t i o n  p rog rams  

s p e c i f i c a l l y ,  r e v e a l s  t h e  need  t o  c o n s i d e r  s e v e r a l  key  i s s u e s .  I 

s e l e c t e d  t h e s e  i s s u e s  because they seemed p a r t i c u l a r l y  r e l e v a n t  t o  t h e  

p re sen t  s tudy .  Each of t h e  i s s u e s  i s  d i scus sed  s e p a r a t e l y  and a p p l i e d  

t o  t h e  e v a l u a t i o n  o f  t h e  i n t e r m e d i a t e  program. 
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Program E v W i o n  W 

Program e v a l u a t i o n  i s  l i n k e d  c l o s e l y  t o  t h e  p o l i t i c a l  c l i m a t e  of  

t h e  time. n E v a l u a t i o n  a t  i t s  b e s t  h a s  a f l u i d  r e s p o n s i v e n e s s  t o  

incoming o b s e r v a t i o n s  and t o  t h e  chang ing  c o n c e r n s  o f  t h e  p o l i t i c a l  

communityn ( C r o n b a c h ,  1982 ,  p. 19) .  For example, e a r l y  a t t e m p t s  t o  

r e f o r m  e d u c a t i o n a l  and  s o c i a l  p rog rams  were a s s o c i a t e d  w i t h  t h e  

I n d u s t r i a l  R e v o l u t i o n .  T y l e r  ( 1 9 3 4 )  a t t e m p t e d  t o  renew educa t ion  

which was expe r i enc ing  a l a c k  o f  r e s o u r c e s  and  o p t i m i s m  due  t o  t h e  

D e p r e s s i o n .  A s  m e n t i o n e d  i n  C h a p t e r  1 ,  t h e  women's movement and 

c h i l d r e n ' s  p r o t e c t i o n  movement were i n s t r u m e n t a l  i n  d r a w i n g  t h e  

a t t e n t i o n  of  t oday ' s  s o c i e t y  t o  t h e  problem o f  c h i l d  s exua l  abuse. A t  

t h e  same t ime,  howeve r ,  t o d a y ' s  s o c i e t y  i s  c o n c e r n e d  w i t h  e x t r a  

e x p e n d i t u r e s  o f  time and  money i n  e d u c a t i o n .  A sound  e v a l u a t i o n  

p r o c e s s  s h o u l d  h e l p  t o  c o n t r i b u t e  t o  t h e  d e c i s i o n  t o  c o n t i n u e  o r  

d i s c o n t i n u e  p r e v e n t i o n  p rog rams  by d e t e r m i n i n g  s t u d e n t  n e e d s  and 

a s s e s s i n g  program e f f e c t i v e n e s s .  A i r a s i a n  ( 1977)  r e m i n d s  u s  t h a t  

s o c i e t y ' s  concerns q u i c k l y  s h i f t  t o  o t h e r  problems, e . g . ,  t h e  p r e s e n t  

s h i f t  f rom c h i l d  s e x u a l  a b u s e  p r e v e n t i o n  p r o g r a m s  t o  A .  I . D . S .  

educa t ion .  While s o c i e t y  may a l s o  focus  on more immediate i s s u e s ,  t h e  

s h e e r  number o f  c h i l d  s exua l  abuse c a s e s  r e p o r t e d  i n  t h e  media  a l o n e  

con t inues  t o  b r i n g  t h e  problem i n t o  t h e  f o r e f r o n t .  



The v a r i o u s  a p p r o a c h e s  t o  e v a l u a t i o n  can be c l a s s i f i e d  i n t o  two 

major phases:  fo rmat ive  and  summat ive  e v a l u a t i o n s .  P a t t o n  ( 1 9 8 0 )  

d e f i n e s  t h e  p u r p o s e  o f  summat ive  e v a l u a t i o n :  " t o  make an o v e r a l l  

judgment about  t h e  e f f e c t i v e n e s s  o f  a  p rog ramn  ( p .  1 1 ) .  ~ e v e n t h a l  

( 1 9 8 7  1 a n d  P lummer  ( 1 9 8 4 )  e m p h a s i z e  t h e  n e e d  t o  e v a l u a t e  t h e  

e f f e c t i v e n e s s  of c h i l d  sexua l  abuse p reven t ion  programs. A summat ive  

e v a l u a t i o n  i s  a p p r o p r i a t e  f o r  a l o n g  term assessment  o f  p r even t ion  

program e f f e c t i v e n e s s .  It i s  d i f f i c u l t  t o  a s c e r t a i n  t h e  v a l u e  o f  a  

p r e v e n t a t i v e  program wi thout  l ook ing  a t  l ong  term e f f e c t s :  p o s i t i v e  

and  n e g a t i v e ,  i n t e n d e d  and  u n i n t e n d e d .  The n e e d  f o r  s u m m a t i v e  

e v a l u a t i o n s  i s  d e a l t  wi th  i n  more d e t a i l  i n  t h e  f i n a l  c h a p t e r .  

The purpose of  fo rma t ive  e v a l u a t i o n  i s  " t o  c o l l e c t  i n f o r m a t i o n  

t h a t  c a n  b e  u s e d  p r i m a r i l y  f o r  o n g o i n g  program d e v e l o p m e n t  and 

improvementn ( P a t t o n ,  1980 ,  p .  7 1 ) .  Hence i t  seemed p a r t i c u l a r l y -  -- 

a p p r o p r i a t e  t o  use fo rma t ive  e v a l u a t i o n  i n  a s s e s s i n g  and r e v i s i n g  t h e  

i n t e r m e d i a t e  program. 

The  g r e a t e s t  s e r v i c e  e v a l u a t i o n  c a n  p e r f o r m  is t o  
i d e n t i f y  a s p e c t s  o f  t h e  c o u r s e  w h e r e  r e v i s i o n  i s  
d e s i r a b l e . .  . . To be i n f l u e n t i a l  i n  course  improvement, 
ev idence  must become a v a i l a b l e  midway i n  c u r r i c u l u m  
development, n o t  i n  t h e  home s t r e t c h  when t h e  deve loper  
i s  n a t u r a l l y  r e l u c t a n t  t o  t e a r  o p e n  a  s u p p o s e d l y  
f i n i s h e d  body o f  m a t e r i a l s  and techniques .  Eva lua t ion ,  
used t o  improve t h e  c o u r s e  w h i l e  i t  i s  s t i l l  f l u i d ,  
c o n t r i b u t e s  more t o  improvement  o f  e d u c a t i o n  t h a n  
e v a l u a t i o n  used t o  a p p r a i s e  a  product  a l r e a d y  p laced  on 
t h e  market.  (Cronbach, 1963, p. 105) 



The e v a l u a t i o n  w a s  a l s o  u s e d  t o  a s s e s s  t h e  q u a l i t y  o f  t h e  

p rog ram;  i . e . ,  if t h e  m a j o r i t y  o f  t h e  e v a l u a t i o n s  by p a r e n t s ,  

s t u d e n t s ,  and t e a c h e r s  were n e g a t i v e ,  t h e  program would have been 

t e r m i n a t e d .  The e v a l u a t i o n s  c o n s i d e r e d  i s s u e s  s u c h  a s  s t u d e n t s t  

r e a c t i o n  t o  t h e  program and  u n d e r s t a n d i n g  o f  t h e  l e s s o n s ;  p a r e n t s t  

e v a l u a t i o n  of  t h e  program; and t e a c h e r s t  a s s e s s m e n t  o f  e a c h  l e s s o n ,  

w i t h  s u g g e s t i o n s  f o r  improvement .  S t u f  f l e b e a m  ( 1986)  e x p l a i n s  t h e  

importance of u s ing  Program e v a l u a t i o n s  f o r  t h i s  purpose: 

some p rog rams  a re  unworthy of e f f o r t s  t o  improve them 
and t h u s  should be te rmina ted .  By promoting t h e  demise 
o f  unneeded  o r  hope l e s s ly  flawed programs, e v a l u a t i o n s  
a l s o  s e r v e  an  improvement f u n c t i o n  by h e l p i n g  t o  f r e e  
r e s o u r c e s  f o r  a l l o c a t i o n  t o  more worthy e f f o r t s .  

( p .  118) .  - 
A s  t h e  i n i t i a t o r ,  d e v e l o p e r ,  implementor,  and e v a l u a t o r  of t h e  

In t e rmed ia t e  Grade (Four  and F ive )  C.A.R.E. Program i t  was c r i t i c a l  t o  

be  a w a r e  o f  and  a t t e m p t  t o  a v o i d  e v a l u a t o r  b i a s .  S c r i v e n  (1986)  

a rgues  t h e  p o t e n t i a l  f o r  b i a s  i s  most  l i k e l y  when t h e  e v a l u a t o r  i s  

aware  o f  t h e  program g o a l s .  With an aim t o  p l e a s e ,  t h e  e v a l u a t o r  may 

s tudy  and r e p o r t  on ly  t h e  i n t ended  ou tcomes  of t h e  p rog ram,  w i t h o u t  

c o n s i d e r i n g  t h e  nega t ive ,  o r  s i d e  effects. Scr iven  ( 1986) recommends 

t h a t  i n  o r d e r  t o  avoid  b i a s ,  e v a l u a t o r s  should no t  be aware of  program 

g o a l s  and a l s o  t h e y  s h o u l d  c o n s i d e r  t h e  views o f  program c l i e n t e l e ,  

not  only program s t a f f .  A s  t h e  deve loper  of t h e  i n t e r m e d i a t e  Program, 



i t  was i m p o s s i b l e  t o  be unaware of  t h e  g o a l s ;  I a t tempted  t o  cons ide r  

t h e  views o f  program staff ,  as well as t h e  c l i e n t e l e ,  by i nvo lv ing  t h e  

t e a c h e r s ,  s t u d e n t s  and p a r e n t s  i n  t h e  e v a l u a t i o n  p roces s ;  I provided 

o p p o r t u n i t i e s  f o r  them t o  e x p r e s s  t h e i r  p e r c e p t i o n s  of  t h e  p rog ram on 

e v a l u a t i o n  fo rms  ( see Append ices  I-M) . Stake  ( 1973) a l s o  d i s c u s s e s  

e v a l u a t o r  tendency t o  focus  on i s s u e s  and v a r i a b l e s  which d e m o n s t r a t e  

p rog ram s u c c e s s .  H e  a d v i s e s  e v a l u a t o r s  t o  cons ide r  both t h e  p o s i t i v e  

and nega t ive  e f f e c t s  of t h e  program. A l l  d a t a  r ece ived  were r e c o r d e d  

and summarized i n t o  c a t e g o r i e s  i n  t a b l e  form. I cons idered  a l l  o f  t h e  

e v a l u a t i o n s  i n  t h e  program r e v i s i o n s .  

Evaluations of t h e  F i e l d  - T e s t  

ParticiDants 

The f i e l d - t e s t  g r o u p  c o n s i s t e d  o f  1 2  c l a s s r o o m s ,  d i s t r i b u t e d  

a c r o s s  seven s c h o o l s  i n  Abbotsford, B r i t i s h  Columbia. The program was 

t a u g h t  a t  t h e  end (May-June) of  t h e  1986-1987 s c h o o l  y e a r .  The 

D i s t r i c t  Super in tendent  sugges ted  t h e  seven schoo l s ,  which r e p r e s e n t e d  

a mix  o f  l a r g e  a n d  s m a l l ,  u r b a n  a n d  r u r a l ,  a n d  m u l t i - e t h n i c  

popu la t i ons .  The classroom t e a c h e r s  vo lunteered  t o  be involved  i n  t h e  

f i e l d - t e s t .  Due t o  t h e  c o n t r o v e r s i a l  n a t u r e  o f  t h e  program, w r i t t e n  

p a r e n t  c o n s e n t  w a s  r e q u i r e d  b e f o r e  s t u d e n t s  were a l l o w e d  t o  

p a r t i c i p a t e .  The number o f  p o t e n t i a l  s t u d e n t s  involved  was 285 (see 

Table 3 ) .  There were 263 s t u d e n t s  t a k i n g  t h e  p rog ram,  i. e. , 92% o f  

t h e  t o t a l  number of  s t u d e n t s .  The grade  d i s t r i b u t i o n  was a s  fo l lows:  
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G r a d e  3- -21  s t u d e n t s ;  G r a d e  4--123 s t u d e n t s ;  and  Grade  5--119 

s t u d e n t s .  T h e r e  were 1 1 2  m a l e s  and  106 f e m a l e s  i n v o l v e d  i n  t h e  

f i e l d - t e s t .  Two F r e n c h  immers ion  c l a s s e s  i n c l u d e d  i n  t h e  s t u d y  

r ece ived  t h e  program i n  French. The o t h e r  t e n  c lasses  r e c e i v e d  t h e  

program i n  E n g l i s h .  S t u d e n t  e v a l u a t i o n s  were  r e c e i v e d  f r o m  n i n e  

classrooms.  P a r e n t s  were a l s o  i n v o l v e d  i n  t h e  program e v a l u a t i o n .  

P a r e n t  e v a l u a t i o n s  were r ece ived  from 10 classrooms.  E igh t  o f  t h e  12  

t e a c h e r s  involved  completed e v a l u a t i o n  forms. 

v 
T h r e e  d i f f e r e n t  g r o u p s  e v a l u a t e d  t h e  program, i . e . ,  s t u d e n t s ,  

p a r e n t s ,  and  t e a c h e r s .  A d i f f e r e n t  i n s t r u m e n t  was u s e d  f o r  e a c h  

g r o u p .  The e v a l u a t i o n s  were similar t o  t h e  ones used f o r  t h e  Primary 

C.A.R.E. K i t .  The s t u d e n t  e v a l u a t i o n  form c o n s i s t s  of a  r a t i n g  s c a l e  

o f  t h e  o v e r a l l  p rogram as  well  a s  s e v e r a l  op in ion  q u e s t i o n s  such as 

"What d i d  you l i k e  t h e  m o s t ?  What d i d  you l i k e  t h e  l e a s t ? " .  The 

p a r e n t  e v a l u a t i o n  is i n  t h e  form of a  q u e s t i o n n a i r e  a d d r e s s i n g  i s s u e s  

such as, "Did your  c h i l d  t a l k  about  t h e  C.A.R.E. program a t  home?" and 

"Do you  t h i n k  t h e  C.A.R.E. program has  c o n t r i b u t e d  t o  t h e  s a f e t y  of 

your  ch i ld?" .  The t e a c h e r s  were asked t o  provide  s p e c i f i c  feedback on 

t h e  l e s s o n s .  T e a c h e r s  had  two f o r m s  t o  c o m p l e t e  f o r  each  l e s son .  

Areas such a s  sugges t ions /concerns ;  sugges ted  l e a r n i n g  a c t i v i t i e s ;  and 

sugges ted  vocabulary a c t i v i t i e s  were addressed.  



- 
A t  t h e  c o m p l e t i o n  o f  t h e  program, which took approximately f o u r  

weeks, t h e  p a r e n t s  and s t u d e n t s  f i l l e d  i n  t h e i r  e v a l u a t i o n  forms. A l l  

e v a l u a t i o n s  were anonymous. Teachers  eva lua t ed  t h e  l e s s o n s  a s  they 

c o m p l e t e d  them. I c o l l e c t e d  a l l  o f  t h e  e v a l u a t i o n  f o r m s .  The  

s u g g e s t i o n s  a n d  c r i t i c i s m s  o f  a l l  e v a l u a t i o n s  were t a k e n  i n t o  

c o n s i d e r a t i o n  i n  t h e  r e v i s i o n  o f  t h e  program. 

o f  t h e  R w . u U a  

Evalua t ions  by t h e  p a r e n t s ,  s t u d e n t s ,  and  t e a c h e r s  i n v o l v e d  i n  

t h e  f i e l d - t e s t  a re  summarized i n  t a b l e  form. The d a t a  are p re sen t ed  

and i n t e r p r e t e d ,  n o t i n g  i n t e r e s t i n g  p a t t e r n s  and t r ends .  Each s e t  o f  

e v a l u a t i o n s  a r e  d i s cus sed  s e p a r a t e l y ;  however, connec t ions  between t h e  

se ts  a r e  made whenever  a p p l i c a b l e .  The  r e s u l t s  o f  t h e  p a r e n t  

e v a l u a t i o n s  a r e  p re sen t ed  and d i scus sed  first, fol lowed by t h e  s t u d e n t  

and t eache r  e v a l u a t i o n  r e s u l t s .  

Data from a l l  t h r e e  sets o f  e v a l u a t i o n s  are miss ing  f o r  a v a r i e t y  

o f  p o s s i b l e  r ea sons .  I n  a l l  c a s e s  t e a c h e r s 1  f a i l u r e  t o  c o m p l e t e  t h e  

l e s s o n  e v a l u a t i o n s ,  and  t o  d i s t r i b u t e  and c o l l e c t  t h e  s t u d e n t  and 

pa ren t  e v a l u a t i o n  forms may i n d i c a t e  a n  o v e r s i g h t  due  t o :  l a c k  o f  

u n d e r s t a n d i n g  o f  t h e  e v a l u a t i o n  p r o c e d u r e ;  l a c k  o f  time because of  

school  year-end a c t i v i t i e s ,  e . g .  , S p o r t s  Day, f i e l d  t r i p s ,  r e p o r t  

c a r d s ;  o r  l a c k  o f  i n t e r e s t  i n  t h e  f i e l d - t e s t .  A l l  t e a c h e r s  who 

d i s t r i b u t e d  pa ren t  and s t u d e n t  e v a l u a t i o n  forms r ece ived  r e t u r n s .  It 



was assumed t h a t  a l l  1 2  t e a c h e r s  were i n t e r e s t e d  i n  t h e  f i e l d - t e s t  

s i n c e  t h e i r  involvement was v o l u n t a r y .  S e v e r a l  t e a c h e r s  r e p o r t e d ,  

however, t h a t  they were rushed t o  complete t h e  f i e l d - t e s t  requi rements  

due t o  year-end a c t i v i t i e s .  Unfor tuna te ly ,  t h e  m i s s i n g  d a t a  a f f e c t s  

t h e  o v e r a l l  f i e l d -  t e s t  e v a l u a t i o n  somewhat, because less  in fo rma t ion  

was a v a i l a b l e  f o r  program r e v i s i o n s .  The d a t a  r ece ived ,  however, were 

s u b s t a n t i a l  enough t o  provide  some i n s i g h t  i n t o  p a r e n t ,  s t u d e n t ,  and 

t e a c h e r  r e sponses  t o  t h e  program, and t o  make c o n s i d e r a b l e  r e v i s i o n s .  

e n t  E v a l u & u n a  

P a r e n t  e v a l u a t i o n s  were r e c e i v e d  from 10 ou t  of 12  classrooms.  

Excluding t h e  two c l a s s e s ,  t h e  o v e r a l l  pa ren t  e v a l u a t i o n  r e t u r n  r a t e  

was 7 3 % .  T a b l e  4 summar i ze s  p a r e n t  r e s p o n s e s  t o  t h e  q u e s t i o n s  on 

t h e i r  e v a l u a t i o n  form by c l a s s .  T a b l e  5 d i s p l a y s  t h e  f r e q u e n c y  o f  

p a r e n t  comments by c l a s s .  R a t h e r  t h a n  f o c u s i n g  on every  response ,  

on ly  t h e  more noteworthy o r  i n t e r e s t i n g  r e s u l t s  are  d i s c u s s e d .  T h i s  

d i s c u s s i o n  i n c l u d e s :  t h e  i s s u e  of p a r e n t  i n v o l v e m e n t ;  c h i l d ' s  

unders tanding  o f / r e a c t i o n  t o  t h e  program; and p rog ramf  s c o n t r i b u t i o n  

t o  c h i l d ' s  s a f e t y .  

s u e  o f  ~ar- P a r e n t s  were e n c o u r a g e d  t o  be 

involved  i n  t h e  program through t h e  use  o f  review pape r s ,  as desc r ibed  

on  page  6 4 .  It i s  i n t e r e s t i n g  t o  no t e  i n  q u e s t i o n  1  t h a t  t h e  o v e r a l l  

p e r c e n t a g e  o f  s t u d e n t s  d i s c u s s i n g  t h e  program a t  home w a s :  6 1 %  
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v o l u n t a r i l y ;  and 29% when ques t ioned .  Combining items a and b, 90% o f  

t h e  s t u d e n t s  whose p a r e n t s  responded t o  t h e  q u e s t i o n  engaged  i n  home 

d i s c u s s i o n s  a b o u t  t h e  program. R e p o r t e d  home d i s c u s s i o n s  of t h e  

p rog ram r a n g e d  f r o m  a  low of  76% ( T e a c h e r  11  ) t o  a  h i g h  o f  1 0 0 %  

(Teachers  3 and 7 ) .  

Q u e s t i o n s  5 a n d  7  a r e  r e l a t e d  t o  t h e  i s s u e  o f  p a r e n t a l  

involvement.  I n  q u e s t i o n  5 ,  70% of t h e  p a r e n t s  o v e r a l l  b e l i e v e d  t h e y  

a re  more c o m f o r t a b l e  d i s c u s s i n g  c h i l d  s e x u a l  abuse p reven t ion  as a  

r e s u l t  of  t h e  program. Pa ren t  e v a l u a t i o n s  from Teacher 9  r e p o r t e d  t h e  

l o w e s t  p e r c e n t a g e  a t  50;  wh i l e  pa ren t  e v a l u a t i o n s  from Teacher 4 had 

t h e  h i g h e s t  percentage  a t  92. I n  q u e s t i o n  7 ,  p a r e n t s  r e p o r t e d  t h e i r  

s a t i s f a c t i o n  w i t h  r e s p e c t  t o  t h e  l e v e l  o f  p a r e n t  i n v o l v e m e n t .  

Ove ra l l ,  78% of  t h e  p a r e n t s  found p a r e n t a l  involvement was s u f f i c i e n t .  

P a r e n t s  f rom Teacher 2 r e p o r t e d  t h e  h i g h e s t  percentage  a t  88; p a r e n t s  

from Teacher 9 r e p o r t e d  t h e  l owes t  a t  63. 

O v e r a l l ,  11  p a r e n t s  made p o s i t i v e  comments about  t h e i r  l e v e l  of  

involvement.  A number of p a r e n t s  made p o s i t i v e  comments r ega rd ing  t h e  

review papers ;  f o r  example: 

P a r e n t  i n v o l v e m e n t  was e x c e l l e n t - - h a v i n g  t h e  s h e e t s  
come home f o r  d i s c u s s i o n  was very h e l p f u l .  ( T e a c h e r  4 
Pa ren t )  

Appreciated t h e  q u e s t i o n s  my c h i l d  brought home t o  
d i s c u s s  d i f f e r e n t  problems and i s s u e s .  (Teacher  9  
Pa ren t  

I l i k e d  t h e  review papers .  A t  t h i s  age i t  g i v e s  an 
o u t l i n e  t o  open up t h e  conve r sa t i on  and i t  was r e a l l y  



easy t o  d i s c u s s  each  i n c i d e n t .  I ' m  s u r e  i t  was good 
f o r  t h e  p a r e n t s  who may no t  have f e l t  comfor tab le  
b e f o r e  about  d i s c u s s i n g  t h i s  s u b j e c t .  (Teacher  12 
Pa ren t )  

O v e r a l l ,  s e v e n  p a r e n t s  made s u g g e s t i o n s  f o r  more involvement.  

These  p a r e n t s  wan ted  t h e  o p p o r t u n i t y  t o  a t t e n d  c l a s s  d u r i n g  t h e  

p rog ram,  e n g a g i n g  i n  g r o u p  d i s c u s s i o n s  and r o l e  p lays .  P a r e n t s  are 

not  p e r m i t t e d  i n  t h e  c l a s s  d u r i n g  t h e  program t o  p r o t e c t  s t u d e n t  

p r i v a c y  i n  t h e  e v e n t  of  a d i s c l o s u r e .  C.A.R.E. P roduct ions  p l a n s  t o  

a d d r e s s  t h e  i s s u e  of t h e  need  f o r  r e s p e c t i n g  s t u d e n t  p r i v a c y  i n  a 

p a r e n t  i n fo rma t ion  package. 

I n  r e v i e w i n g  t h e  r e s p o n s e  t o  p a r e n t a l  involvement q u e s t i o n s  i n  

T a b l e s  4  and  5 ,  i t  a p p e a r s  t h a t  o v e r a l l  t h e  p a r e n t s  were v e r y  

s a t i s f i e d  w i t h  amount  of  home d i s c u s s i o n  and t h e i r  involvement.  The 

r ev i ew  p a p e r s  i n  p a r t i c u l a r  were a n  e f f e c t i v e  means o f  i n f o r m i n g  

p a r e n t s  and encouraging t h e i r  involvement.  

o f / r e a c m  t o  t h e  Dr-. I n  T a b l e  4 ,  

q u e s t i o n  2  a d d r e s s e s  t h e  c h i l d ' s  u n d e r s t a n d i n g  o f  t h e  program.  

O v e r a l l ,  87% o f  t h e  p a r e n t s  b e l i e v e d  t h e i r  c h i l d  u n d e r s t o o d  t h e  

program messages  comple t e ly .  P a r e n t s  from Teachers ,  1 ,  2,  9 ,  and 12 

r e p o r t e d  pe rcen tages  o f  93 ,  9 4 ,  1 0 0 ,  and  94 r e s p e c t i v e l y .  P a r e n t s  

from Teacher 11 r epo r t ed  t h e  lowes t  percentage  a t  76. 

Q u e s t i o n  3 o f  T a b l e  4  r e c o r d s  t h e  c h i l d ' s  r e a c t i o n  t o  t h e  

program. O v e r a l l ,  74% o f  t h e  p a r e n t s  b e l i e v e d  t h e i r  c h i l d  had a 



p o s i t i v e  r e a c t i o n  t o  t h e  program w h i l e  26% r e p o r t e d  t h e i r  c h i l d ' s  

r e a c t i o n  t o  t h e  p rog ram was n e g a t i v e ,  n e u t r a l ,  o r  n o t  known. The 

h i g h e s t  pe rcen tage  o f  p o s i t i v e  c h i l d  r e a c t i o n s  were from Teacher 3  a t  

93, and Teacher 6 a t  94. The lowes t  percentage  was from Teacher 11  a t  

4 8 .  Twen ty  p a r e n t s  r e p o r t e d  t h a t  t h e i r  c h i l d r e n  made p o s i t i v e  

comments about  t h e  program, wh i l e  on ly  one r e p o r t e d  t h a t  t h e i r  c h i l d  

( see  4 a  and 4b ,  T a b l e  5 )  made a  n e g a t i v e  comment. Eleven p a r e n t s  

c i t e d  q u e s t i o n s  t h e i r  c h i l d  a s k e d  a b o u t  t h e  i s s u e  on c h i l d  s e x u a l  

a b u s e  o r  made s u g g e s t i o n s  c o n c e r n i n g  program improvements, e.g. t h e  

a r t  work s h o u l d  be  c l e a r e r .  E x a m p l e s  o f  s t u d e n t  c o m m e n t s  a n d  

q u e s t i o n s  a r e :  

Chi ld  f e l t  he l e a r n e d  a l o t  and i s  more con f iden t  i n  
f a c i n g  a  p o t e n t i a l l y  harmful s i t u a t i o n .  ( T e a c h e r  1 1 
Pa ren t  

Chi ld  asked,  "Why would people  do t h i s ? " .  (Teacher  7 
Pa ren t )  

Child f e l t  he knew a l l  t h i s  anyway. (Teacher  1 P a r e n t )  

Many s t u d e n t  comments and q u e s t i o n s  r e p o r t e d  by t h e  p a r e n t s  were 

used t o  r e v i s e  t h e  program.  The i s s u e  o f  o f f e n d e r  b e h a v i o u r  f o r  

example is  addressed  i n  a  new l e s s o n .  This t o p i c  is d i scus sed  i n  more 

d e t a i l  i n  a  d i s c u s s i o n  on l e s s o n  r e v i s i o n s .  

n  t o  c h i l d ' s  s-. I n  Table  4 ,  q u e s t i o n  4  

a s k s  p a r e n t s  i f  they th ink  t h e  program c o n t r i b u t e d  t o  t h e  s a f e t y  o f  



t h e i r  c h i l d .  O v e r a l l ,  94% o f  t h e  p a r e n t s  responded p o s i t i v e l y .  The 

h i g h e s t  pe rcen tages  were f rom T e a c h e r s  3 ,  6 ,  9 ,  1 1 ,  and  12  a t  100 .  

The l o w e s t  percentage  was from Teacher 7 a t  85. It i s  i n t e r e s t i n g  t o  

n o t e  t h a t  a l t h o u g h  t h e r e  was c o n s i d e r a b l e  v a r i a t i o n  i n  p a r e n t  

r e s p o n s e s  on v a r i o u s  i s s u e s ,  both o v e r a l l  and between school  c l a s s e s ,  

t h e y  were v e r y  c o n s i s t e n t  i n  r e s p o n d i n g  t o  t h i s  q u e s t i o n .  The  

u l t i m a t e  g o a l  o f  t h e  program was t o  c o n t r i b u t e  t o  t h e  s a f e t y  o f  

c h i l d r e n .  

t i v e  stat-ts about  t h e  m. 

The frequency and type  o f  e v a l u a t i v e  s t a t e m e n t s  about  t h e  program 

i n  g e n e r a l  which t h e  p a r e n t s  wrote  on t h e  e v a l u a t i o n  form a r e  r e p o r t e d  

i n  Table 5.  Ove ra l l ,  52  p a r e n t s  expressed  high approva l  ( l a ) ;  5 made 

n e g a t i v e  comments ( 1 b )  ; and  8  r e q u e s t e d  t h e  program be extended t o  

h ighe r  g r a d e s  (2). Some examples of nega t ive  s t a t e m e n t s  a r e :  

We h a v e  a good communica t ion  s y s t e m  i n  o u r  home, w e  
feel  i t  i s  t h e  p a r e n t s  r e s p o n s i b i l i t y  t o  t e a c h  a b o u t  
s e x ,  c h i l d  a b u s e ,  e t c . ,  i n  o u r  home. We f e e l  t h a t  
d i s c u s s i o n  o f  t h e s e  s u b j e c t s  i n  p u b l i c  p l a c e s  j u s t  
e n c o u r a g e s  more t a l k  among c h i l d r e n  and more i n t e r e s t .  
To u s  s ex  i s  a  s a c r e d ,  p r i v a t e  t h i n g ,  n o t  h u s h - h u s h ,  
but  no t  pub l i c .  These t h i n g s  have been t augh t  a t  home, 
s o  we d i d n ' t  need  t h i s .  B u t  t h i s  i s  o u r  h o u s e ,  n o t  
o t h e r s .  Thank-you. (Teacher  7 P a r e n t )  

I t h i n k  i f  w e  con t inue  t o  o v e r s t r e s s  t h i s  p o i n t  i t  w i l l  
have a  nega t ive  e f f e c t .  Chi ldren  w i l l  become paranoid.  
Every c h i l d  should have t h e  cou r se ,  bu t  n o t  y e a r  a f t e r  
y e a r ;  maybe every o t h e r  year .  (Teacher  1  Pa ren t )  



I n  c o n t r a s t  t o  t h i s  comment, cons ide r  t h e  fo l lowing:  

I would l i k e  t o  see every g rade  have t h i s  CARE program, 
t o  t h e  l e v e l  o f  u n d e r s t a n d i n g  p e r  g r a d e .  ( T e a c h e r  2  
Pa ren t )  

A s t r o n g  f e a t u r e  o f  t h i s  p rogram is  t h e  c o m p l e t e  
confidence and l a c k  of e m b a r r a s s m e n t  my d a u g h t e r  h a s  
t a l k i n g  a b o u t  t h i s  a t  home. I have very l i t t l e  doubt 
t h a t  s h e  would no t  come t o  me o r  my husband i f  s h e  were 
p u t  i n  a  p o s i t i o n  whe re  s h e  needed  t o  t e l l  someone. 
(Teacher  4 Pa ren t )  

The p o s i t i v e  comments were rewarding and confirmed t h e  need f o r  

t h e  program. The n e g a t i v e  comments, however, must be cons idered .  The 

comment a b o u t  s t u d e n t s  becoming paranoid f o r  example, i s  a  good p o i n t  

i n  t h a t  i t  may o r  may n o t  b e  n e c e s s a r y  t o  t e a c h  p e r s o n a l  s a f e t y  

programs every  yea r .  The i s s u e  of long-term and unintended e f f e c t s  o f  

t h e  program i s  addressed  i n  t h e  f i n a l  chap te r .  - 
T a b l e  6 r e p r e s e n t s  a summary o f  s t u d e n t  r e s p o n s e s  t o  t h e i r  

e v a l u a t i o n  by c l a s s .  Nine o u t  o f  1 2  c l a s s e s  r e t u r n e d  s t u d e n t  

e v a l u a t i o n s ,  i .e . ,  196 forms from a p o s s i b l e  263, o r  75%. The f i g u r e s  

r e p r e s e n t  t h e  frequency of  s t u d e n t  r e sponses  t o  s p e c i f i c  c a t e g o r i e s  i n  

t h e  q u e s t i o n .  I n  m o s t  c a s e s ,  o n l y  t h e  o v e r a l l  r e s p o n s e s  a r e  

d i s c u s s e d ,  s i n c e  t h e  be tween  c l a s s  r e s p o n s e s  are  s o  similar t h a t  

c o m p a r i s o n s  a re  m e a n i n g l e s s .  Q u e s t i o n  1 a s k e d  s t u d e n t s  t o  name 

something new they l e a r n e d  i n  t h e  program. S t u d e n t s  l i s t e d  16  t y p e s  
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o f  r e s p o n s e s ,  w h i c h  were s u m m a r i z e d  i n t o  f i v e  c a t e g o r i e s :  

( a )  terminology f a c t s :  e . g . ,  l e a r n e d  names f o r  p r i v a t e  p a r t s ,  o r  

l e a r n e d  t h a t  c h i l d r e n  a re  u s u a l l y  a b u s e d  by someone t h e y  know a s  

opposed t o  a  s t r a n g e r ;  ( b )  c u l p a b i l i t y :  e . g . ,  t h e  t o u c h i n g  i s  n o t  

y o u r  f a u l t  ; ( c )  p e r s o n a l  s a f e t y  : e .  g .  , you h a v e  t h e  r i g h t  t o  say 

"non, o r  what t o  do i f  someone touches  your p r i v a t e  p a r t s ;  ( d l  o t h e r :  

e .  g .  , how t o  compliment  people ;  and ( e )  no response.  Ove ra l l ,  i t  i s  

i n t e r e s t i n g  t o  n o t e  t h a t  158 s t u d e n t s  o r  94% o f  t h e  t o t a l  number 

answered i n  c a t e g o r i e s  ( a ) ,  ( b ) ,  o r  ( c ) ,  

Q u e s t i o n  2 a s k e d  s t u d e n t s  what  t h e y  l i k e d  t h e  mos t  a b o u t  t h e  

program.  S t u d e n t s  l i s t e d  26 d i f f e r e n t  t ypes  o f  responses ,  which were 

summarized i n t o  f o u r  c a t e g o r i e s :  ( a )  s t o r i e s / a . v .  m a t e r i a l s  ( t h e  

v i d e o ) ;  ( b )  p rog ram a c t i v i t i e s :  e . g . ,  r o l e  p l a y i n g ,  ( c )  pe r sona l  

s a f e t y :  e.g. ,  l e a r n i n g  t o  say  "no", and ( d )  no response.  O v e r a l l ,  63 

s t u d e n t s  l i k e d  t h e  s t o r i e s  o r  v ideo  t h e  most; 56 s t u d e n t s  l i k e d  t h e  

program a c t i v i t i e s ;  and  58  s t u d e n t s  l i k e d  l e a r n i n g  a b o u t  p e r s o n a l  

s a f e t y .  P o s i t i v e  r a t i n g s  by s t u d e n t s  p r o v i d e d  j u s t i f i c a t i o n  f o r  

con t inu ing  o r  expanding v a r i o u s  p rog ram f e a t u r e s ,  e . g . ,  t h e  v i d e o ,  

s t o r i e s ,  and ro le -p lay ing .  

Q u e s t i o n  3 a s k e d  s t u d e n t s  what  t h e y  l i k e d  t h e  least about  t h e  

program. S t u d e n t s  l i s t e d  19 d i f f e r e n t  t ypes  o f  r e sponses ,  wh ich  were 

summarized i n t o  f i v e  c a t e g o r i e s :  ( a )  q u a l i t y  of  a r t  work, ( b )  f e e l i n g  

embarrassed: e .g . ,  t a l k i n g  about  p r i v a t e  p a r t s ;  ( c )  n a t u r e  of problem 

o f  c h i l d  s e x u a l  a b u s e :  e .g . ,  t h a t  some people touch o t h e r s '  p r i v a t e  



p a r t s ;  ( d )  p rog ram o b j e c t i v e s :  e . g . ,  r e v i e w  p a p e r s ;  and  ( e l  no  

r e s p o n s e .  O v e r a l l ,  27 s t u d e n t s  r e s p o n d e d  i n  c a t e g o r y  ( a ) ,  41 i n  

c a t e g o r y  ( b ) ,  48 i n  c a t e g o r y  ( c ) ,  47 i n  c a t e g o r y  ( d l ,  and  34 i n  

ca t ego ry  ( e ) .  Negat ive r a t i n g s  o r  s u g g e s t i o n s  by s t u d e n t s  i n  some 

c a s e s  provided j u s t i f i c a t i o n  f o r  d e l e t i n g ,  adding, o r  changing v a r i o u s  

program f e a t u r e s .  Many s t u d e n t s  and t e a c h e r s  commented on t h e  q u a l i t y  

o f  t h e  a r t  work;  f o r  example :  t h e  p i c t u r e s  o f t e n  d i d  n o t  match t h e  

s t o r y ;  d i s t i n g u i s h i n g  f e a t u r e s  of  t h e  p e o p l e  were u n c l e a r ;  and  o n e  

c o u l d  n o t  d i s t i n g u i s h  m a l e s  f rom females. A s  a  r e s u l t  o f  t h e s e  

comments a new a r t i s t  was h i r e d  f o r  t h e  r e v i s e d  Program. A l though  

some s t u d e n t s  d i d  n o t  l i k e  t h e  review papers ,  they are s t i l l  inc luded  

i n  t h e  r e v i s e d  program because many t e a c h e r s  and p a r e n t s  be l i eved  t h a t  

they were a v a l u a b l e  review a c t i v i t y ,  they informed t h e  p a r e n t s  o f  t h e  

program c o n t e n t ,  and they encouraged home d i scus s ion .  

Q u e s t i o n  4  asked s t u d e n t s  if they would recommend t h e  program t o  

o t h e r  s t u d e n t s .  O v e r a l l ,  1 7 8  s t u d e n t s ,  o r  9 1 %  r e s p o n d e d  

a f f i r m a t i v e l y .  Q u e s t i o n  5  a s k e d  s t u d e n t s  t o  r a t e  t h e  program on a 

s c a l e  o f  1-10. The f i g u r e s  r e p r e s e n t  t h e  mean and r a n g e  o f  t h e  

r a t i n g s  by c l a s s .  The o v e r a l l  r a t i n g  was 7.2. It is i n t e r e s t i n g  t o  

no t e  t h a t  a l though t h e  between-class  r a t i n g s  vary considerably--from a 

h igh  wi th  Teacher 2 ,  a t  9 .2  t o  a  low with Teacher 10,  a t  5 .5--overal l ,  

t h e  ma jo r i t y  of  t h e  s t u d e n t s  would recommend t h e  p rog ram t o  o t h e r s .  

Are t h e  s t u d e n t s  s a y i n g  t h a t  a 1  t h o u g h  t h e y  had v a r i o u s  c r i t i c i s m s  

about  t h e  program, they b e l i e v e  i t  i s  w o r t h w h i l e  f o r  o t h e r s ?  It i s  



a l s o  i n t e r e s t i n g  t o  compare  t h e  number o f  no r e s p o n s e s  i n  e a c h  

q u e s t i o n  t o  t h e  r a t i n g s  be tween  c l a s s e s .  When s t u d e n t s  were a s k e d  

about  t h e  p o s i t i v e  a s p e c t s  of t h e  program, t h e r e  were f e w  no r e sponses  

w i t h  Teachers  1  and 3; when asked a b o u t  t h e  n e g a t i v e  a s p e c t s  o f  t h e  

p rog ram,  t h e r e  were few no responses  wi th  Teacher 2. Teachers 1 ,  2,  

and  3 c o r r e s p o n d  t o  t h e  h i g h e s t  s t u d e n t  r a t i n g s  of t h e  p r o g r a m .  

Conversely,  t h e  h i g h e s t  number of no responses  t o  t h e  p o s i t i v e  a s p e c t s  

correspond t o  t h e  lowes t  s t u d e n t  r a t i n g s  w i th  Teachers  7 and 10. 

It i s  n o t e w o r t h y  t o  compare s t u d e n t s t  r a t i n g  of t h e  program by 

c l a s s  t o  t h e  d a t a  i n  t h e  l a s t  column o f  Table 3. I n  Table  6 ,  s t u d e n t s  

f rom T e a c h e r s  2 ,  3 ,  and 1  r a t e d  t h e  program t h e  h i g h e s t  a t  9 .2 ,  8.4,  

and 8.2 r e s p e c t i v e l y .  Tab le  3  shows t h e  p e r c e n t a g e  of  s t u d e n t s  i n  

t h e s e  c l a s s e s  wi thout  p r ev ious  pe r sona l  s a f e t y  programs as 30, 0 ,  and 

13 r e s p e c t i v e l y .  I n  c o n t r a s t ,  T a b l e  6 shows t h a t  s t u d e n t s  f r o m  

T e a c h e r s  7 and 10  g a v e  some of  t h e  lowes t  r a t i n g s  t o  t h e  program a t  

6.5 and 5.5 r e s p e c t i v e l y .  Table 3  shows t h e  percentage  of  s t u d e n t s  i n  

t h e s e  c l a s s e s  w i t h o u t  p r ev ious  persona l  s a f e t y  programs as 69 and 88 

r e s p e c t i v e l y .  Although t h e r e  are excep t ions ,  e .g . ,  Teachers  8  and 12, 

t h e s e  f i g u r e s  c o u l d  mean t h a t  t h e  earlier s t u d e n t s  are t augh t  about  

p e r s o n a l  s a f e t y ,  o r  t h e  more e d u c a t i o n  t h e y  r e c e i v e ,  t h e  more  

c o m f o r t a b l e  and  p o s i t i v e  t h e y  w i l l  be  a b o u t  t h e  s u b j e c t .  F u r t h e r  

r e s e a r c h  i s  needed t o  de te rmine  if t h e r e  i s  any t r u t h  t o  t h i s  f i n d i n g .  



- 
T a b l e  7  r e p r e s e n t s  a  summary o f  t e a c h e r  comments and s u g g e s t i o n s  

about  t h e  program by c l a s s .  E ight  o u t  o f  1 2  t e a c h e r s  c o m p l e t e d  and  

r e t u r n e d  e v a l u a t i o n  forms about  each l e s s o n .  

Category 1 c l a s s i f i e s  t e a c h e r s '  p o s i t i v e  comments.  O v e r a l l ,  

t h e r e  were 27 p o s i t i v e  comments about  t h e  l e s s o n  a c t i v i t i e s ;  7  about  

t h e  a u d i o v i s u a l  m a t e r i a l ;  and  50 a b o u t  t h e  s u c c e s s  o f  l e s s o n s .  

P o s i t i v e  comments had  a l a r g e  i n f l u e n c e  on d e c i s i o n s  t o  cont inue  o r  

expand v a r i o u s  program f e a t u r e s  i n  t h e  r e v i s i o n s .  An example o f  e a c h  

t y p e  o f  p o s i t i v e  comment i s ,  r e s p e c t i v e l y ,  " s tuden t s  enjoyed g i v i n g  

complimentsn; " t h e  v i d e o  was g r e a t " ;  and  s m a l l  g r o u p s  worked v e r y  

well. " 
C a t e g o r y  2 c l a s s i f i e s  t e a c h e r s '  n e g a t i v e  comments.  Ove ra l l ,  

t h e r e  were 4  nega t ive  comments about  l e s s o n  a c t i v i t i e s - - e . g . ,  "Grade 3 

s t u d e n t s  had d i f f i c u l t y  complet ing t h e  review pape r sw ,  and 21 n e g a t i v e  

comments a b o u t  t h e  a r twork - -mos t  t e a c h e r s  made r e f e r e n c e  t o  t h e  

p i c t u r e s  on Lesson 5 ,  and l a r g e r  c l e a r e r  p i c t u r e s  o f  t h e  p r i v a t e  p a r t s  

were recommended. 

C a t e g o r y  3 c l a s s i f i e s  t e a c h e r s v  sugges t ions .  Ove ra l l ,  t e a c h e r s  

made 42 s p e c i f i c  l e s s o n  s u g g e s t i o n s  and 9 g e n e r a l  program sugges t ions .  

T e a c h e r s  9 and  11 r e p o r t e d  t h a t  t h e  s u g g e s t e d  a c t i v i t i e s  were good 

i d e a s  bu t  they d i d  n o t  have time f o r  them. A l l  of  t h e  t e a c h e r s  agreed  

t h a t  t h e  l e s s o n  v o c a b u l a r y  was  a p p r o p r i a t e ,  and  mos t  s t u d e n t s  

understood t h e  c e n t r a l  messages. 



TA
BL

E 
7 

T
ea

ch
er

 
E

v
a

lu
a

ti
o

n
 

R
es

p
on

se
s 

by
 

C
la

ss
 

S
ch

oo
l 

A 
B 

C 
D 

E 
P 

G
 

T
o

ta
l 

T
ea

ch
er

 
1 

2 
3 

4 
5 

6 
7 

8 
9 

1
0

 
1

1
 

1
2

 

1
. 

P
o

si
ti

v
e 

co
m

m
en

ts
 r

e:
 

a
. 

le
ss

o
n

 a
c

ti
v

it
ie

s
 

b
. 

a
u

d
io

v
is

u
a

l 
m

a
te

ri
a

l 
c

. 
o

v
er

a
ll

 
le

ss
o

n
 

2
. 

N
eg

a
ti

v
e 

co
m

m
en

ts
 r

e:
 

a
. 

le
ss

o
n

 a
c

ti
v

it
ie

s
 

b
. 

q
u

a
li

ty
 o

f 
ar

tw
or

k
 

3.
 

S
u

g
g

es
te

d
 a

c
ti

v
it

ie
s

 
a

. 
d

id
 n

o
t 

h
av

e 
ti

m
e 

b
. 

nu
m

be
r 

o
f 

sp
e

c
if

ic
 s

u
g

g
es

ti
o

n
s 

c
. 

nu
m

be
r 

o
f 

g
en

er
a

l 
su

g
g

es
ti

o
n

s 



- 
A l l  o f  t h e  s u g g e s t i o n s  by t e a c h e r s  were inco rpo ra t ed  i n t o  t h e  

p rog ram r e v i s i o n s .  I n  some c a s e s  t h e i r  s u g g e s t i o n s  r e s u l t e d  i n  

e n t i r e l y  new l e s s o n s ,  e . g .  , a female offender/male  v i c t i m  s i t u a t i o n  

t h a t  d e a l s  w i t h  t e a s i n g  (see Appendix N) and a l e s s o n  f o c u s i n g  on why 

a  person would s e x u a l l y  abuse a c h i l d  and t h e  r e s u l t s  o f  r e p o r t i n g  t h e  

a b u s e  ( see  Appendix  0). After d i s c u s s i n g  t h e s e  i s s u e s  w i t h  t h e  

p rog ram d i r e c t o r s  o f  C. A. R. E. P roduct ions ,  we decided t h a t  they were 

impor tan t  enough t o  war ran t  e n t i r e l y  new l e s s o n s .  T a b l e  8 shows t h e  

g e n e r a l  s u g g e s t i o n s  by t e a c h e r s  and t h e  r e s u l t i n g  program r e v i s i o n s .  

Table  9 shows t h e  t e a c h e r s  s u g g e s t i o n s  used t o  r e v i s e  s p e c i f i c  program 

l e s s o n s .  The o n l y  c o n c e r n s  a b o u t  L e s s o n s  F i v e ,  Seven,  and Eleven 

regarded t h e  q u a l i t y  of a r t w o r k ;  t h e r e f o r e  t h e s e  l e s s o n s  were n o t  

i n c l u d e d  i n  t h e  t a b l e .  T h e r e  were no s u g g e s t i o n s  o r  concerns  about  

Lesson Three. Table 10 l ists t h e  o r d e r  and t i t l e s  o f  t h e  l e s s o n s  i n  

t h e  r e v i s e d  program. 

SUmmary 

An i n t e r p r e t a t i o n  of t h e  f i e l d - t e s t  e v a l u a t i o n  d a t a  r e s u l t e d  i n  

s e v e r a l  i n t e r e s t i n g  f i n d i n g s .  Most s t u d e n t s  d i s cus sed  t h e  program a t  

home wi th  t h e i r  p a r e n t s .  The review papers  seemed t o  be an  e f f e c t i v e  

means o f  i n v o l v i n g  t h e  p a r e n t s  i n  t h e  program. Many p a r e n t s  be l i eved  

t h a t  t h e i r  c h i l d  understood t h e  l e s s o n s .  R e g a r d l e s s  o f  t h e  p a r e n t s 1  

r e a c t i o n  t o  v a r i o u s  a s p e c t s  o f  t h e  p rog ram,  t h e  m a j o r i t y  o f  them 
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TABLE 10 

Order and T i t l e s  o f  Lessons i n  Revised Program 

Lesson 1. 
Lesson 2. 
Lesson 3 .  
Lesson 4 .  
Lesson 5. 
Lesson 6.  
Lesson 7. 
Lesson 8. 
Lesson 9. 
Lesson 1 0. 
Lesson 11. 
Lesson 12. 
Lesson 13 .  
Lesson 14.  

In t roduc t ion  
Feeling Good About Yourself 
Learning t o  Compliment Others 
Di f fe ren t  Kinds of  Touching (comfortable)  
Di f fe ren t  Kinds of Touching (uncomfortable) 
P r i v a t e  P a r t s  of Your Body 
Child and Teenager 
Child and St ranger  
Child and Acquaintance 
Child and Teacher 
Handicapped Child and Teenager 
Child and Parent  
Child and Neighbour 
Child and Coach 



b e l i e v e d  t h a t  t h e  p rog ram c o n t r i b u t e d  t o  t h e i r  c h i l d ' s  s a f e t y .  A 

l a r g e  m a j o r i t y  o f  s t u d e n t s  were a b l e  t o  name s o m e t h i n g  new t h e y  

l e a r n e d  i n  c l a s s .  They would a l s o  recommend t h e  program t o  o t h e r  

s t u d e n t s .  It seems t h a t  s t u d e n t s  w i t h  p r e v i o u s  p e r s o n a l  s a f e t y  

p r o g r a m  e x p e r i e n c e  a re  more c o m f o r t a b l e  and p o s i t i v e  a b o u t  t h e  

s u b j e c t .  

Q u e s t i o n s / s u g g e s t i o n s  from s t u d e n t s  and t e a c h e r  sugges t ions  were 

used t o  r e v i s e  t h e  program. S tuden t  q u e s t i o n s  r e s u l t e d  i n  a d d i t i o n a l  

l e s s o n s  t o  t h e  p r o g r a m  a d d r e s s i n g  key i s s u e s  s u c h  a s  o f f e n d e r  

behaviour .  Teacher s u g g e s t i o n s  were p a r t i c u l a r l y  v a l u a b l e  i n  h e l p i n g  

t o  c l a r i f y  t h e  l e s s o n s ,  r e i n f o r c e  t h e  o b j e c t i v e s ,  and make t h e  l e s s o n s  

more i n t e r e s t i n g .  

D u r i n g  t h e  i n t e r p r e t a t i o n  o f  t h e  e v a l u a t i o n  d a t a ,  s e v e r a l  i s s u e s  

c r i t i c a l  t o  t h e  succes s  of  t h e  implementat ion became appa ren t .  I s s u e s  

s u c h  a s :  c l a s s r o o m  involvement  o f  t h e  s t u d e n t s ;  t h e  a t t i t u d e  o f  t h e  

t e a c h e r ;  t h e  i m p o r t a n c e  o f  p r o v i d i n g  o p p o r t u n i t i e s  f o r  t e a c h e r  

i n t e r a c t i o n ;  and  t h e  t i m i n g  o f  t h e  f i e l d - t e s t  i n  t h e  s c h o o l  y e a r  

seemed t o  i n f l u e n c e  t h e  s u c c e s s  o f  t h e  f i e l d - t e s t .  These  i s s u e s  a s  

well a s  o t h e r s  are addressed  i n  t h e  f i n a l  chap te r .  



CHAPTER 6 

R e f l e c t i o n s  on t h e  F ie ld-Tes t  and I m p l i c a t i o n s  of  t h e  Study 

The p u r p o s e  o f  t h i s  t h e s i s  was t o  document  t h e  p r o c e s s  o f  t h e  

development,  implementat ion,  e v a l u a t i o n  and r e v i s i o n  o f  a  c h i l d  s exua l  

a b u s e  p r e v e n t i o n  program. Various f e d e r a l  and p r o v i n c i a l  government 

reports--Badgley (19841, S u l l i v a n  and Wil l iams (1986) ,  and t h e  B r i t i s h  

Columbia School  T rus t ee s '  Assoc i a t i on  (1986) report--provided s u p p o r t  

f o r  t h e  need f o r  a d d i t i o n a l  p r e v e n t i o n  p rog rams .  O t h e r  p r e v e n t i o n  

m a t e r i a l s  were r e v i e w e d  t o  d e t e r m i n e  w h e t h e r  o r  n o t  t h e y  were 

s u f f i c i e n t l y  a d d r e s s i n g  c h i l d  s exua l  abuse p r e v e n t i o n  a n d  t h e  e x t e n t  

o f  t h e i r  u s a g e .  R e s e a r c h  o n  c h i l d  s e x u a l  a b u s e  p a r t i c u l a r l y  

s t a t i s t i c a l  i n fo rma t ion  and c a s e  s t u d i e s ,  g u i d e d  t h e  s e l e c t i o n  and  

c r e a t i o n  o f  l e s s o n  s i t u a t i o n s  d u r i n g  t h e  deve lopmen t  phase o f  t h e  

program. 

T h e  d e v e l o p m e n t  p h a s e  o f  t h e  p r o g r a m  i n v o l v e d  s e v e r a l  

c o n s u l t a t i o n s  w i t h  v a r i o u s  groups  of  people ,  e .g . ,  p a r e n t s ,  t e a c h e r s ,  

a d m i n i s t r a t o r s ,  and  community r e s o u r c e  p e r s o n n e l .  These meet ings 

y i e l d e d  s u g g e s t i o n s  wh ich  were u s e d  t o  improve  t h e  program.  The 

program was f i e l d - t e s t e d  i n  1 2  c l a s s r o o m s  i n  t h e  Abbotsford School 

Dis t r ic t .  D u r i n g  t h e  i m p l e m e n t a t i o n  i t  was c r i t i c a l  t o  h a v e  t h e  

s u p p o r t  and  a s s i s t a n c e  o f  t h e  c e n t r a l  d i s t r i c t  a d m i n i s t r a t o r s ,  t h e  

school  board,  p a r e n t s ,  p r i n c i p a l s  and t e a c h e r s .  A t  t h e  c o m p l e t i o n  o f  

t h e  f i e l d - t e s t ,  t h e  program was eva lua t ed  by p a r e n t s ,  s t u d e n t s ,  and 



t e a c h e r s .  T h e i r  s u g g e s t i o n s ,  q u e s t i o n s  and  c o n c e r n s  were used t o  

r e v i s e  t h e  program. 

D u r i n g  t h e  imp1 e m e n t a t i o n  and e v a l u a t i o n  phases  of  t h e  program, 

s e v e r a l  key i s s u e s  a rose .  F u r t h e r  r e s e a r c h  i s  needed t o  de te rmine  t h e  

u n i n t e n d e d  a n d  n e g a t i v e  e f f e c t s  o f  t h e  program as well  as t h e  

i n t ended ,  p o s i t i v e  e f f e c t s .  It i s  a l s o  i n t e r e s t i n g  t o  s p e c u l a t e  about  

t h e  i n f l u e n c e  o f  e n v i r o n m e n t a l  f a c t o r s  such as: involvement o f  t h e  

c h i l d r e n ;  t e a c h e r  a t t i t u d e ;  t e a c h e r  i n t e r a c t i o n ;  and t h e  t iming  o f  t h e  

f i e l d - t e s t  i n  t h e  s c h o o l  y e a r  o n  t h e  s u c c e s s  o f  p r o g r a m  

i m p l e m e n t a t i o n .  F i n a l l y ,  t h e  p o s s i b l e  r o l e  o f  t h e  p r o v i n c i a l  

g o v e r n m e n t  i s  c o n s i d e r e d  i n  e x t e n d i n g  t h e  p r o g r a m  i n t o  t h e  

c o n t i n u a t i o n  phase. These i s s u e s  a r e  d i s cus sed  i n  t h i s  f i n a l  chap te r .  

ed w e d  meets of t h e  P r m  

The purpose of t h e  e v a l u a t i o n  o f  t h e  i n t e r m e d i a t e  program was t o  

c o l l e c t  i n f o r m a t i o n  t o  r e v i s e  and improve t h e  program and t o  assess 

i ts  q u a l i t y .  F u r t h e r  r e s e a r c h  i s  needed t o  a s s e s s  t h e  e f f e c t i v e n e s s  

o f  t h e  program.  Plummer ( 1 9 8 4 )  o u t l i n e s  t h e  a r e a s  t h a t  need t o  be 

a d d r e s s e d  by a summat ive  e v a l u a t i o n  as: knowledge  o r  a t t i t u d e s  

c h a n g e d  by t h e  p r o g r a m ;  a c q u i r e d  s k i l l s ;  l o n g e v i t y  of p rog ram 

b e n e f i t s ;  and most e f f e c t i v e  t each ing  methods. 

I t  i s  a l s o  i m p o r t a n t  t o  c o n s i d e r  t h e  u n i n t e n d e d  e f f e c t s  o f  

p r even t ion  programs (Stuff lebeam, 1986; T y l e r ,  1986).  Programs s h o u l d  

b e  m o n i t o r e d  t o  e n s u r e  t h a t  t h e y  are  n o t  h a r m f u l  t o  c h i l d r e n ' s  



e m o t i o n a l  d e v e l o p m e n t ,  i. e. , s t u d e n t s  shou ld  n o t  become f e a r f u l  o r  

anxious  as a r e s u l t  o f  t h e  p rog ram (Plummer,  1 9 8 4 ) ,  n o r  s h o u l d  t h e  

p rog rams  a d v e r s e l y  a f f e c t  t h e i r  normal  and h e a l  thy a t t i t u d e  toward 

s e x u a l i t y  . 

Bple  of Environmental F a c t o r s  dur* Pro- 

E i sne r  (1986)  and  T y l e r  ( 1 9 8 6 )  i d e n t i f y  s e v e r a l  f a c t o r s  t h a t  

s i g n i f i c a n t l y  i n f l u e n c e  program implementation. There i s  a need t o  

e v a l u a t e  such f a c t o r s  as  s t u d e n t s '  e x p e c t a t i o n s  and  t h e  t e a c h e r 1  s 

a t t i t u d e  and  e x p e c t a t i o n s .  It was l i k e l y  t h a t  t h e s e  f a c t o r s  were 

o p e r a t i n g  du r ing  t h e  f i e l d - t e s t  o f  t h e  i n t e r m e d i a t e  program, a f f e c t i n g  

s t u d e n t  e v a l u a t i o n s  of t h e  program. An a n a l y s i s  o f  t h e s e  f a c t o r s  may 

e x p l a i n  between c l a s s  d i f f e r e n c e s  i n  t h e  f i e l d - t e s t  r e s u l t s .  

It i s  c r i t i c a l  t o  c o n s i d e r  environmental  f a c t o r s  i n  f u t u r e  p l a n s  

f o r  i m p l e m e n t a t i o n  of  t h e  program.  The t i m i n g  o f  t h e  f i e l d - t e s t  

i n  t h e  school  y e a r  may a l s o  have a f f e c t e d  e v a l u a t i o n  r e s u l t s .  Seve ra l  

t e a c h e r s  mentioned t h a t ,  due t o  year-end a c t i v i t i e s ,  t h e r e  was l i t t l e  

time f o r  many o f  t h e  s u g g e s t e d  a c t i v i t i e s .  F u t u r e  p l a n s  f o r  

implementat ion should c o n s i d e r  t h e  f a c t o r  o f  t iming.  I recommend t h a t  

t h e  program be  t a u g h t  i n  t h e  Winter /Spr ing  a f t e r  c lassroom r o u t i n e s  

a r e  e s t a b l i s h e d  and  w h i l e  t e a c h e r  and  s t u d e n t  e n e r g y  l e v e l s  a r e  

s u f f i c i e n t  t o  devote  t h e  necessary  time t o  t h e  program. The t e a c h e r ' s  

r o l e  should be c l e a r l y  def ined  a t  t h e  o u t s e t  o f  i m p l e m e n t a t i o n .  If 

t e a c h e r s  a re  aware  of t h e  e x p e c t a t i o n s  o f  them and have a p o s i t i v e  



a t t i t u d e  t oward  t h e  p rog ram;  i t  i s  l i k e l y  t h a t  t h e y  w i l l  h ave  a 

g r e a t e r  d e g r e e  o f  commitment ,  t h u s  p e r f o r m  more e f f e c t i v e l y  a n d  

s t u d e n t s  w i l l  u l t i m a t e l y  b e n e f i t .  

o r t a n c e  of School - u s e d  C h a w  

Goodlad (1983) c o n t e n d s  t h a t  t h e  s c h o o l  i s  t h e  key  u n i t  f o r  

e d u c a t i o n a l  i m p r o v e m e n t .  T h i s  i s  a u s e f u l  c o n c e p t  f o r  s e v e r a l  

r e a s o n s .  F i r s t ,  t h e  i n d i v i d u a l  s c h o o l  i s  m o s t  l i k e l y  t o  g a i n  

community s u p p o r t  and  i n c r e a s e  s a t i s f a c t i o n .  Second, t h e  l i k e l i h o o d  

of  p l a c i n g  u n r e a l i s t i c  e x p e c t a t i o n s  o n  j u s t  a  p a r t  o f  t h e  s c h o o l  i s  

r e d u c e d .  T h i r d l y ,  i t  i s  e a s i e r  t o  i d e n t i f l  and a d d r e s s  i n d i v i d u a l  

concerns  and needs.  F i n a l l y ,  chances are improved f o r  i n c r e a s i n g  t h e  

p e r s o n a l  s a t i s f a c t i o n  o f  s c h o o l  p e r s o n n e l  w h i l e  a t  t h e  same time 

making t h e  school  more e f f e c t i v e .  Thus, Goodlad ' s ( 1983) c o n c e p t i o n  

o f  s c h o o l - b a s e d  c h a n g e  a l l o w s  f o r  g r o w t h  o f  i n d i v i d u a l  t e a c h e r ' s  

s k i l l s  and r e s o u r c e s  a s  well a s  staff improvement as a  whole. Watkins 

(1973) b e l i e v e s  t h a t  many o b j e c t i v e s  w i l l  r e m a i n  i n e r t  u n l e s s  

cons idered  by t h e  staff as a  whole. 

Even i f  t h e  i n t e r m e d i a t e  program i s  mandated by t h e  p r o v i n c i a l  

government, i t  i s  s t i l l  p o s s i b l e  t h a t  its implementat ion could be p a r t  

o f  a  s c h o o l - b a s e d  g o a l .  P r i n c i p a l s  and  t e a c h e r s  c o u l d  j o i n t l y  

c o o r d i n a t e  and p l an  t h e  i m p l e m e n t a t i o n  by making d e c i s i o n s  s u c h  as  

wh ich  t e a c h e r s  would o f f e r  t h e  program and when i t  would be t augh t  

d u r i n g  t h e  s c h o o l  y e a r .  If t h e  p r o g r a m  was i m p l e m e n t e d  a s  a 



s c h o o l - b a s e d  g o a l  t o  ex tend  t h e  primary k i t  and provide  a l t e r n a t i v e s  

t o  a v a i l a b l e  m a t e r i a l s ,  many c l a s s e s  from K i n d e r g a r t e n  t o  Grade  F i v e  

would be  a d d r e s s i n g  t h e  i s s u e  o f  p e r s o n a l  s a f e t y ,  i n c r e a s i n g  t h e  

p o t e n t i a l  f o r  t e a c h e r  i n t e r a c t i o n .  

Need f o r  P r 0 v i d . i ~  o ~ ~ o r t u n i t i e s  f o r  Teacher Intera_ction 

Seve ra l  r e s e a r c h e r s  ( F u l l a n ,  1982; Guskey , I986  ; L i t t l e ,  1981 , 
1982 ;  McLaughl in ,  1976)  stress t h e  need  t o  e n c o u r a g e  t e a c h e r  

i n t e r a c t i o n s  i n  staff development programs. Li t t le  ( 1982) f o u n d  t h a t  

s t a f f  deve lopmen t  e f f o r t s  a r e  most l i k e l y  t o  succeed when t h e r e  i s  a  

norm o f  c o l l e g i a l i t y .  "The s u c c e s s f u l  p rogram r e s t e d  on  l o n g -  term 

h a b i t s  o f  s h a r e d  work and  s h a r e d  problem s o l v i n g  among t e a c h e r s n  

( L i t t l e ,  1 9 8 1 ,  p .  1 0 0 ) .  M c L a u g h l i n  ( 1 9 7 6 )  f o u n d  p r o g r a m  

i m p l e m e n t a t i o n  and  c o n t i n u a t i o n  depended on t h e  use o f  f r e q u e n t  and 

r e g u l a r  staff meet ings e n a b l i n g  t e a c h e r s  t o  s o l v e  p r o b l e m s  t o g e t h e r  , 
s h a r e  i d e a s ,  and o f f e r  suppor t .  

If s t r a t e g i e s  such as t h e s e  had been used du r ing  t h e  f i e l d - t e s t  o f  

t h e  i n t e r m e d i a t e  program i t  i s  p o s s i b l e  t h a t  more c lasses  would h a v e  

r a t e d  t h e  program more f a v o u r a b l y .  F o r  example ,  Teachers  1  and 2 

r ece ived  c o n s i s t e n t l y  h i g h  r a t i n g s .  T h i s  c o u l d  be  d u e  t o  t h e  f a c t  

t h a t  they were i n  t h e  same school  and consequent ly  had t h e  oppor tun i ty  

t o  s h a r e  problems and i d e a s  r e s u l t i n g  i n  c o n s i s t e n t l y  h i g h  r a t i n g s .  

I n  c o n t r a s t ,  T e a c h e r  1 0  was i s o l a t e d  i n  o n e  s c h o o l  w i t h  l i t t l e  

oppor tun i ty  f o r  t e a c h e r  i n t e r a c t i o n  and s t u d e n t  r a t i n g s  were very  low. 



If t h e  i n t e r m e d i a t e  program i s  imp lemen ted  on  a  l a r g e r  s c a l e  I 

r ecommend  t h a t  p r o g r a m  c o - o r d i n a t o r s  e n s u r e  t h a t  t h e r e  a r e  

o p p o r t u n i t i e s  f o r  t e a c h e r  i n t e r a c t i o n  be fo re ,  du r ing ,  and after t h e  

implementat ion phase. 

I n  e n s u r i n g  s u c c e s s  a t  t h e  implementa t ion  phase,  F u l l a n  (1982) 

stresses t h e  importance of p rov id ing  s u s t a i n e d  i n t e r a c t i o n  and  s t a f f  

development. This  concept is r e i t e r a t e d  i n  o t h e r  d i s c u s s i o n s  on staff 

deve lopmen t .  "The o p p o r t u n i t y  f o r  t h e  c o n t i n u i n g  d e v e l o p m e n t  of 

t e a c h e r s  should  whenever p o s s i b l e  be a  gu id ing  p r i n c i p l e  i n  des ign ing  

i n - s e r v i c e  cou r se sn  (Lewy, 1977, p. 144) .  

O v e r c o u  R e w e  t o  C u  

S t a f f  development e f f o r t s  w i l l  no t  succeed u n l e s s  r e s i s t a n c e  t o  

change  i s  overcome.  T e a c h e r s  are more l i k e l y  t o  be s u p p o r t i v e  of  a  

new program i f  they are encouraged t o  p a r t i c i p a t e  i n  d e c i s i o n s  a b o u t  

t h e  p r o p o s e d  c h a n g e s  (Gross ,  1979).  P r i n c i p a l s  and t e a c h e r s  w i l l  be 

more committed t o  a  new program i f  t h e i r  involvement is v o l u n t a r y  and  

t h e y  p a r t i c i p a t e  i n  t h e  o r i g i n a l  n e g o t i a t i o n s  ( L i t t l e ,  1 9 8 1 ) .  

McLaughlin and Marsh (1978) b e l i e v e  t h a t  a more p e r s o n a l  a p p r o a c h  t o  

staff development i s  s u i t a b l e  f o r  t h e  o l d e r ,  more exper ienced  t eache r .  

Guskey (1986) i d e n t i f i e s  s e v e r a l  f a c t o r s  t h a t  o f t e n  a f f e c t  t e a c h e r s 9  

a d o p t i o n  o f  a  new p r a c t i c e  o r  p rogram.  He a r g u e s :  " S i g n i f i c a n t  

change i n  t e a c h e r s 9  b e l i e f s  and a t t i t u d e s  is l i k e l y  t o  t a k e  p l a c e  only 

a f t e r  c h a n g e s  i n  s t u d e n t  l e a r n i n g  ou tcomes  a re  ev idenced"  (p .  7 ) .  



S t u d e n t  and p a r e n t  e v a l u a t i o n s  should con t inue  t o  be an  i n t e g r a l  p a r t  

of  t h e  i n t e r m e d i a t e  p rog ram,  p r o v i d i n g  t e a c h e r s  w i t h  e v i d e n c e  o f  

s t u d e n t  l e a r n i n g  outcomes, t h u s  i n c r e a s i n g  t h e  l i k e l i h o o d  of  adopt ion .  

Change u s u a l l y  r e q u i r e s  e x t r a  time, e n e r g y ,  and  work. L e a r n i n g  new 

p r a c t i c e s  i s  o f t e n  an anxious  endeavour f o r  t e ache r s .  A p r i n c i p a l  can 

a l l e v i a t e  t e a c h e r s 1  fears and f a c i l i t a t e  t h e  change p r o c e s s  by b e i n g  

aware o f  t h e s e  f a c t o r s .  E f f e c t i v e  p r i n c i p a l s  a t t empt  t o  b u i l d  t r u s t  

among t h e i r  s t a f f  d u r i n g  f r e q u e n t  i n t e r p e r s o n a l  m e e t i n g s  a n d  by 

l i s t e n i n g  t o  staff concerns  and i d e a s  (Leithwood & Montgomery, 1982).  

If p o s s i b l e  t h e r e  s h o u l d  b e  a n  e f f o r t  t o  c o n t i n u e  w i t h  t h e  

v o l u n t a r y  n a t u r e  of t e a c h e r  involvement i n  t h e  i n t e r m e d i a t e  program, 

t o  i n c r e a s e  t h e  l i k e l i h o o d  o f  t e a c h e r  commitment. Teachers  commi t t ed  

t o  t h e  program a r e  more l i k e l y  t o  s h a r e  t h e i r  enthusiasm wi th  t h e i r  

s t u d e n t s .  Thus s t u d e n t s  a re  more l i k e l y  t o  e n j o y  t h e  p rog ram and  

l e a r n  f rom i t .  I t  may be  n e c e s s a r y  t o  have an  i t i n e r a n t  t e a c h e r  o r  

team t e a c h e r  system i n  p l a c e  t o  accommodate t e a c h e r s  u n i n t e r e s t e d  i n  

t e a c h i n g  t h e  program.  These  s y s t e m s  c o u l d  a l s o  a s s i s t  t h e  s choo l  

p r i n c i p a l  who i s  uncommitted t o  t h e  program. 

Bole of t h e  P r o v i n u  Government 

A t  p r e s e n t  t h e  p r o v i n c i a l  government h a s  no t  mandated p r e v e n t i o n  

p rog rams  i n  t h e  s c h o o l  systems. If t h e  government deve lops  a po l i cy  

based on  t h e  r ecommenda t ions  o f  e i t h e r  t h e  S u l l i v a n  and  Williams 

( 1 9 8 6 )  r e p o r t  o r  t h e  B r i t i s h  Columbia School  T r u s t e e s t  Assoc i a t i on  



( 1986 ) r e p o r t  , o r  b o t h ,  it is p o s s i b l e  t h a t  t h e  i n t e r m e d i a t e  program 

w i l l  be cont inued and implemented on a  broad s c a l e  i n  B r i t i s h  Columbia 

school  d i s t r i c t s .  

The B r i t i s h  Columbia S c h o o l  T r u s t e e s 1  Assoc i a t i on  s tudy  ( 1986) 

found t h e  need f o r  improved communication and c o o r d i n a t i o n  w i t h i n  t h e  

e d u c a t i o n a l  s y s t e m .  D o l l  ( 1 9 8 2 )  d e s c r i b e s  w a y s  t o  i m p r o v e  

communication i n  t h e  s c h o o l  s y s t e m s .  The i d e a s  s u g g e s t e d  by D o l l  

( 1 9 8 2 ) - - b r i e f  w r i t t e n  r e p o r t s ,  t a p e  r eco rd ings  o r  v ideos ,  i n d i v i d u a l  

c o n t a c t s  w i th  staffs, news b u l l e t i n s ,  meet ings,  a n d  con fe rences - -may  

b e  u s e d  a l o n g  w i t h  t h e  ne twork  a l r e a d y  e s t a b l i s h e d  by C.A.R.E. 

P r o d u c t i o n s  t o  m a r k e t  a n  i n t e r m e d i a t e  p r o g r a m .  An e n q u i r y  b y  

S u l l i v a n  and  W i l l i a m s  ( 1986) i n t o  t h e  problem of  s exua l  abuse i n  t h e  

B r i t i s h  Columbia school  system inc luded  recommendat ions t o  e s t a b l i s h  

i n  t h e  M i n i s t r y  of Educat ion a  c e n t r a l  c l ea r inghouse  f o r  t h e  f u r t h e r  

development, ongoing e v a l u a t i o n  and d i s t r i b u t i o n  t o  s c h o o l  d i s t r i c t s  

o f  p r e v e n t i o n  m a t e r i a l  and p rog rams  ( p .  2 5 ) .  If t h e  M i n i s t r y  of  

Educat ion a c c e p t s  t h i s  recommendation, t h e  e v a l u a t i o n  and d i s t r i b u t i o n  

o f  a l l  p r even t ion  programs w i l l  be f a c i l i t a t e d .  A system o f  long-term 

feedback,  e v a l u a t i o n s  and  r e v i s i o n s  s h o u l d  a l s o  c o n t r i b u t e  t o  t h e  

e x t e n s i o n  o f  p r even t ion  programs i n t o  t h e  c o n t i n u a t i o n  phase. 

v 
The d e v e l o p m e n t ,  i m p l e m e n t a t i o n ,  e v a l u a t i o n  and r e v i s i o n  o f  t h e  

i n t e r m e d i a t e  p rog ram was a  r e w a r d i n g  e x p e r i e n c e .  A s  p r e v i o u s l y  



mentioned, f u t u r e  research  is needed t o  determine the  e f f e c t i v e n e s s  of  

the  program of preventing c h i l d  sexual  abuse. 

Many s c h o o l  d i s t r i c t s  i n  B r i t i s h  Columbia have shown an i n t e r e s t  

i n  t h e  i n t e r m e d i a t e  program. I p l a n  o n  a c t i n g  a s  a n  e x t e r n a l  

c o n s u l t a n t  i n  t h e  n e a r  f u t u r e ,  a s s i s t i n g  school d i s t r i c t s  with the  

implementation of the  program. It w i l l  be i m p o r t a n t  t o  be  aware  o f  

many o f  t h e  i s s u e s  addressed i n  t h i s  f i n a l  chapter ,  i. e . ,  t h e  r o l e  of 

environmental f a c t o r s ,  overcoming r e s i s t a n c e  t o  change;  and t h e  need 

t o  p r o v i d e  o p p o r t u n i t i e s  f o r  t e a c h e r  i n t e r a c t i o n  d u r i n g  program 

implementation. 



APPENDIX A 

The I n t e r m e d i a t e  C.A.R.E. K i t  

LssaQLL 

INTRODUCTION 

PURPOSE OF LESSON 

1 .  To i n t r o d u c e  t h e  t o p i c  of  pe r sona l  s a f e t y .  

2. To provide  an  overview sf t h e  C.A.R.E. program. 

Persona l  s a f e t y ,  p r i v a t e  p a r t s ,  a s s e r t i v e ,  t r u s t e d ,  p r o t e c t .  

MATERIALS REQUIRED 

- Video program: "Yes, You Can Say No! " 
- Video machine 
- T e l e v i s i o n  s e t  
- Blackboard o r  c h a r t  paper  - Review pape r s  

INFORMATION FOR THE TEACHER 

Discuss  t h e  t o p i c s  of Persona l  s a f e t y  and t h e  C. A. R .  E. Program b e f o r e  
showing t h e  video t o  t h e  s t u d e n t s .  Many s t u d e n t s  w i l l  a l r e a d y  be 
f a m i l i a r  wi th  t h e s e  t o p i c s .  ( I f  t h e  names used i n  any o f  t h e  l e s s o n s  
a r e  t h e  same a s  s t u d e n t s  i n  t h e  c l a s s ,  t h e  t e a c h e r  should change t h e  
names i n  t h e  l e s s o n s . )  

INTRODUCING THE LESSON 

- The fo l lowing  i s  a sugges ted  i n t r o d u c t i o n :  

- Put up your hand if you had the C.A.R.E. Kit or any other 
Personal Safety program i n  another grade. 

(Allow f o r  some b r i e f  d i s c u s s i o n . )  Ask s p e c i f i c  s t u d e n t s  t o  t e l l  t h e  
c l a s s  about  t h e  C.A.R.E. K i t .  Reinforce and guide  t h e i r  answers.  If 
no one p u t s  up t h e i r  hand, e x p l a i n  t o  t h e  s t u d e n t s  t h a t  t h e  C.A.R.E. 
K i t  t e aches  c h i l d r e n  about  pe r sona l  s a f e t y .  Personal safety means 



protect ing yourself  f r o m  unwanted touching which can be harnful t o  
your body and feelings.  No one except a doctor o r  nurse f o r  hea l th  
reasons should look a t  o r  touch your p r iva te  par ts .  No one should 
force  you t o  look a t  o r  touch t h e i r  p r iva te  par ts .  

- Today we a r e  going t o  begin a new C.A.R.E. P r o m ,  designed 
f o r  o lder  s tudents  such as yourselves. 

- To introduce the  program w e  are going t o  watch a video 

GUIDELINES FOR DISCUSSION 

- The d i s c u s s i o n  q u e s t i o n s  throughout  t h e  program a r e  in tended  t o  be 
used a s  a  gu ide .  Acceptable  s t u d e n t  answers should be added t o  
t h e  answer l i s t .  If necessary  t h e  t e a c h e r  should provide  t h e  
answers  l i s t e d  i n  t h e  d i s c u s s i o n  o u t l i n e  t o  ensu re  cons i s t ency .  

- What do you think are t h e  main messages i n  t he  video? 

Ch i ld ren  can l e a r n  t o  s t and  up f o r  themselves ,  t o  be a s s e r t i v e .  
You can say "non t o  unwanted touching .  
Keep on t e l l i n g  people  about  t h e  touching u n t i l  someone l i s t e n s .  
It i s n ' t  your  f a u l t  if someone touches  your  p r i v a t e  p a r t s .  

- Why is it important f o r  you t o  tell a t rus ted  person t h a t  
someone is touching your p r iva te  p a r t s  without a good 
reason? 

It 's  a g a i n s t  t h e  law f o r  a  t e enage r  o r  an a d u l t  t o  touch a younger 
pe r son ' s  p r i v a t e  p a r t s  wi thout  a  good reason .  
If you d o n ' t  t e l l ,  t h e  touching  may cont inue .  

- What would be a good reason? 

Heal th  reasons .  

- Who should you tell  about t he  touching? 

You should always t e l l  a  t r u s t e d  a d u l t  such a s  your  mom, dad,  o r  
t e ache r .  If they do no t  l i s t e n  o r  understand you could t e l l  a  f r i e n d  
a s  well. Your f r i e n d  may be a b l e  t o  g i v e  you t h e  courage t o  say no t o  
t h e  touching  and t o  t e l l  someone about  i t .  

Your f r i e n d  nay t e l l  an a d u l t  who could he lp .  

- why is it important t o  protect  your body and your feel ings? 



Your body and your  f e e l i n g s  belong t o  you. Other  people  should 
r e s p e c t  your  body and your  f e e l i n g s .  

SUGGESTED ACTIVITIES 

- S t u d e n t s  complete and r e t u r n  review paper  a t  school  and/or  home. 

- S e l e c t  age-appropr ia te  nove ls  d e a l i n g  wi th  t h e  t o p i c  o f  self- 
conf idence .  

- Studen t s  should c r e a t e  s i t u a t i o n s  t h a t  r e q u i r e  a s s e r t i v e  behaviour .  
They could t hen  r o l e  p lay  t h e  s i t u a t i o n s .  

- S t a r  of t h e  week: A t  t h e  beginning of  each week choose one s t u d e n t  
t o  be t h e  star of t h e  week. S e t  up photograph of s t u d e n t  and 
comment s h e e t  on t h e  b u l l e t i n  board d i s p l a y .  S tuden t s  write 
p o s i t i v e  c h a r a c t e r i s t i c s  of  t h e  star on t h e  comment s h e e t .  A t  t h e  
end o f  t h e  week g i v e  t h e  s t u d e n t  h i d h e r  comments. This  is  an on- 
go ing  a c t i v i t y .  Ensure t h a t  everyone has  a  chance t o  be a  star. 

A NOTE TO THE TEACHER 

If a c h i l d  d i s c l o s e s  abuse du r ing  t h e  l e s s o n ,  acknowledge t h e  c h i l d ' s  
s t a t emen t  and cont inue  t h e  l e s s o n .  Seek a p r i v a t e  moment t o  speak  t o  
t h e  c h i l d  a f t e r  c l a s s .  Follow school  procedures  f o r  r e p o r t i n g  c h i l d  
abuse.  



FEELING GOOD ABOUT YOURSELF 

INFORMATION FOR THE TEACHER 

The fo l lowing  two l e s s o n s  aim t o  improve t h e  s e l f - con f idence  of your  
s t u d e n t s .  Research on c h i l d  s exua l  abuse t e l l s  t h a t  o f f e n d e r s  o f t e n  
seek ou t  c h i l d r e n  who appear  t o  l a c k  se l f -conf idence .  Ch i ld ren  who 
are con f iden t  are less l i k e l y  t o  become v i c t ims .  They w i l l  a l s o  f i n d  
i t  e a s i e r  t o  a s s e r t  themselves  and t o  resist unwanted touching.  

PURPOSE OF LESSON 

To develop and improve t h e  s e l f - con f idence  of  each s t u d e n t .  

Self-confidence,  compliment, i n s u l t ,  c r i t i c i z e ,  p e r s o n a l i t y ,  
s t r e n g t h s .  

MATERIALS REQUIRED 

- Review papers .  
- Age-appropriate nove ls  ( o p t i o n a l ) .  

INTRODUCING THE LESSON 

- The fo l lowing  i s  a sugges ted  i n t r o d u c t i o n :  

- I n  the video the  o ther  day w e  s a w  examples of chi ldren being 
confident and asser t ive .  You can help t o  build your 
classmates1 self-confidence by giving them compliments. 

- Think about how you feel when someone gives  you a 
compliment. 

- Uhat is the  nicest compliment you have ever been given? 

- Think about how you feel when someone i n s u l t s  you o r  says 
something negative t o  you. 

- Most people feel good about receiving compliments and are 
hur t  by insults o r  negative remarks. 



GUIDELINES FOR DISCUSSION 

- Descr ibe  what i s  happening on t h e  c a r d ,  u s i n g  t h e  fo l l owing  
d e s c r i p t i o n  a s  a  guide.  

This  is a group of  s t u d e n t s  about  your  age. Note how they look  
d i f f e r e n t  from one ano the r .  They have t h e i r  own bodies  and f e e l i n g s .  
This  i s  a l s o  t r u e  i n  our  c l a s s .  You each have your  own body and 
f e e l i n g s .  Each one of you i s  a s p e c i a l  person.  It i s  impor tan t  t o  
f e e l  good about  y o u r s e l f .  It is  e a s i e r  t o  s t and  up f o r  your r i g h t s  
when you have se l f -conf idence .  

SUGGESTIONS FOR DISCUSSION 

- Give m e  an example of a compliment. 

- Give m e  an example of  a negative remark o r  insult. 

If no one p u t s  up t h e i r  hand, e x p l a i n  t o  t h e  s t u d e n t s  t h a t  you 
understand t h e i r  embarrassment about  d i s c u s s i n g  compliments and 
i n s u l t s .  Continue wi th  t h e  l e s s o n .  Some examples of  compliments are: 
You have a good sense  o f  humour. You are kind.  

- From now on I would like you t o  prac t ice  being posit ive.  
For example, say something nice t o  others.  
Try very hard not t o  c r i t i c i z e  others. 
Nasty comments may hur t  someone's feel ings .  Constructive 
c r i t i c i sm is used by someone t ry ing  t o  help  you improve. 
For example, a soccer coach may c r i t i c i z e  how you kick the  
b a l l  t o  help  you score  more goals. 

- Compliments o f ten  descr ibe  a person's strengths.  
Some examples of  s t rengths  are: kindness, poli teness.  

A s  a  c l a s s ,  b ra ins torm a l ist  of p o s s i b l e  s t r e n g t h s .  L i s t  on 
blackboard o r  c h a r t  paper .  

- Now tu rn  t o  t he  person beside you and make turns giving one 
another a compliment. Te l l  the  person one thing you l i k e  
about them. ( S t r u c t u r e  t h i s  a c t i v i t y  s o  t h a t  no one i s  l e f t  
ou t .  

- Concentrate on personal i ty  s t rengths ,  r a the r  than physical 
appearances. 



The s t u d e n t s  may feel uncomfortable  wi th  t h i s  a c t i v i t y  a t  first but  
e v e n t u a l l y  they w i l l  admit t h a t  i t  makes them feel  good t o  g i v e  and t o  
r e c e i v e  compliments. The t e a c h e r  should be prepared t o  i n t e r v e n e  wi th  
c h i l d r e n  who a r e  o f t e n  c r i t i c i z e d ,  o r  who o f t e n  c r i t i c i z e  o t h e r s .  

- Picture i n  your mind a person who insulted or  cr i t i c i zed  
you. Imagine saying t o  them, 'No matter what you do or say, 
I ' m  still a worthwhile person.** 

- Studen t s  could ro le -p lay  t h i s  a c t i v i t y  u s i n g  puppets .  

Jack  Canfield/Harold C. Wells, 100 WAYS TO ENHANCE SELF-CONCEPT I N  
THE CLASSROOM: A Handbook f o r  Teachers  & Paren t s ,  ~ 1 9 7 6 ,  p. 69. 

SUGGESTED ACTIVITIES 

- S e t  up an anonymous q u e s t i o n  box f o r  concerns s t u d e n t s  may have 
throughout  t h e  program. 

- After each l e s s o n  a review paper  w i l l  be s e n t  home t o  be completed 
and r e t u r n e d  t h e  next  day. Some days s t u d e n t s  w i l l  complete t h e  
review paper  i n  class. Other  days p a r e n t s  and s t u d e n t s  may work on 
t h e  paper  t o g e t h e r .  Both p a r e n t  and s t u d e n t  should s i g n  each paper .  
This  a c t i v i t y  i s  in tended  t o  inform p a r e n t s  o f  t h e  c o n t e n t s  o f  t h e  
program as W e l l  a s  t o  encourage t h e i r  p a r t i c i p a t i o n .  The papers  
could be kept  i n  a  duo-tang f o r  s t u d e n t ' s  r e f e r e n c e  and review. 

- Pass o u t  t h e  duo-tangs du r ing  t h e  f i r s t  l e s s o n .  Each day 
s t u d e n t s  add t h e  review paper  f o r  t h e  day. A t  t h e  beginning o f  
each l e s s o n ,  v a r i o u s  s t u d e n t s  s h a r e  t h e i r  answers  t o  t h e  p rev ious  
day ' s  ques t i ons .  This  e x e r c i s e  a c t s  as a  review o f  t h e  m a t e r i a l  and 
ensu re s  cons i s t ency .  

- During t h e  review time t h e  t e a c h e r  should monitor  s t u d e n t  papers ,  
no t ing  answers ,  and checking s i g n a t u r e s .  

A NOTE TO THE TEACHER 

If a c h i l d  d i s c l o s e s  abuse du r ing  t h e  l e s s o n ,  acknowledge t h e  c h i l d ' s  
s t a t emen t  and cont inue  t h e  l e s s o n .  Seek a  p r i v a t e  moment t o  speak t o  
t h e  c h i l d  a f t e r  c l a s s .  Follow school  procedures  f o r  r e p o r t i n g  c h i l d  
abuse.  



LEARNING TO COMPLIMENT OTHERS 

INFORMATION FOR THE TEACHER 

Small group s k i l l s  and r e c o r d i n g  s k i l l s  may have t o  be t augh t  p r ev ious  
t o  t h i s  l e s s o n .  

Many of t h e  e x e r c i s e s  and a c t i v i t i e s  sugges ted  i n  Lessons 4 and 5 a r e  
i n t ended  t o  be ongoing throughout  t h e  yea r .  Developing t h e  
s e l f - con f idence  of  s t u d e n t s  is a l ong  term goa l .  

PURPOSE OF LESSON 

To develop and t o  improve t h e  s e l f - con f idence  o f  each s t u d e n t .  

Unique, focus.  

MATERIALS REQUIRED 

- Review pape r s  
- Class cop ie s  o f  pe r sona l  e v a l u a t i o n  s h e e t s  
- Paper f o r  poems and c o l l a g e s  
- Magazines, s c i s s o r s  and g l u e  f o r  c o l l a g e s  

INTRODUCING THE LESSON 

- You are a special  person because you are unique and have 
many strengths. 

GUIDELINES FOR DISCUSSION 

- Show t h e  card  t o  t h e  s t u d e n t s  u s i n g  t h e  fo l l owing  d e s c r i p t i o n  a s  a 
gu ide .  

Th i s  is  Lisa .  She i s  a s p e c i a l  person.  She i s  f e e l i n g  very  good 
about  h e r s e l f .  L i s a  i s  l e a r n i n g  t o  compliment o t h e r s  and s h e  is  
t r y i n g  no t  t o  h u r t  o t h e r  peop le ' s  f e e l i n g s .  



SUGGESTIONS FOR DISCUSSION 

- Today you are going t o  work i n  groups of  four  o r  f ive .  One 
person should be a recorder. Focusing on one student a t  a 
t i m e ,  tell W h e r  three s t rengths  t h a t  you see i n  W h e r .  
Posi t ive  remarks only. The recorder should give each 
student h i d h e r  list of strengths.  

The t eache r  should a s s i g n  groups.  Mix males and females .  S t u d e n t s  
should l ist  t h e i r  s t r e n g t h s  on t h e  review paper .  When t h e  c l a s s  
reconvenes,  ask  s t u d e n t s :  

- How did  it f e e l  t o  give and t o  receive compliments? 

- Was i t  easier t o  give o r  t o  receive compliments? 

SUGGESTED ACTIVITIES 

- Studen t s  complete review paper  a t  school  and/or  home. 

- Complete Persona l  Eva lua t ion*  s e c t i o n  a t  home o r  school .  

Today I f e e l  very .................................................. 
............................................................ I enjoy  

I am happy when .................................................... 
I f e e l  good when ................................................... 

c l a s sma te s  t h i n k  ................................................ ..... I wish grown-ups would . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  
I wish ............................................................. ....................... Tomorrow I would l i k e  to . . . . . . . . . . . . . . . . . . . . .  

- "Men Poem:* S tuden t s  compose a  poem e n t i t l e d  "Me!" 

- Collage of self :* S tuden t s  make a c o l l a g e  e n t i t l e d :  "Mein on a 
12x8 i n c h  paper.  They should c o l l e c t  p i c t u r e s ,  words and symbols 
t h a t  r e p r e s e n t  t h i n g s  they l i k e  t o  do, own, would l i k e  t o  own, 
p l a c e s  they have been, etc.  S tuden t s  should n o t  s i g n  t h e  c o l l a g e s .  
Once they a r e  completed, d i s p l a y  t h e  c o l l a g e s  i n  t h e  classroom. 
S tuden t s  could gues s  who made each  c o l l a g e .  Each s t u d e n t  could 
e x p l a i n  t h e  items on h i d h e r  c o l l a g e .  Note how each c o l l a g e  is  
unique j u s t  l i k e  each poem. 

Jack Canfield/Harold C. Wells, 100 WAYS TO ENHANCE SELF-CONCEPT I N  
THE CLASSROOM: A Handbook f o r  Teachers  & Paren t s  c  1976, pp. 94. 



A NOTE TO THE TEACHER 

If a c h i l d  d i s c l o s e s  abuse d u r i n g  t h e  l e s s o n ,  acknowledge t h e  c h i l d ' s  
s t a t emen t  and con t inue  t h e  l e s s o n .  Seek a p r i v a t e  moment t o  speak t o  
t h e  c h i l d  a f t e r  c l a s s .  Follow schoo l  p rocedures  f o r  r e p o r t i n g  c h i l d  
abuse.  



DIFFERENT KINDS OF TOUCHING 

INFORMATION FOR THE TEACHER 

The main goa l  of  t h e  program is t h e  p reven t ion  o f  s exua l  abuse. This  
l e s s o n  f o c u s e s  on v a r i o u s  k inds  o f  touching.  It i s  impor tan t  t o  
inform s t u d e n t s  about  e x p l o i t i v e  touching.  The l e s s o n s  should be 
presen ted  i n  a p o s i t i v e  manner provid ing  s t u d e n t s  w i th  t h e  neces sa ry ,  
p r a c t i c a l  s k i l l s  t o  Prevent  c h i l d  s exua l  abuse.  

PURPOSE OF LESSON 

1. Studen t s  w i l l  l e a r n  t o  d i s t i n g u i s h  between comfor tab le  and 
uncomfortable  touching.  

2. S tuden t s  w i l l  l e a r n  t o  r e a l i z e  t h a t  they are a b l e  t o  have c o n t r o l  
over  t h e i r  own bod ie s  and f e e l i n g s .  

B u l l i e d ,  comfor tab le ,  uncomfortable  

MATERIALS REQUIRED 

- Blackboard o r  c h a r t  paper  
- Paper f o r  o t h e r  sugges ted  a c t i v i t i e s  
- Review papers  

INTRODUCING THE LESSON 

- The fo l lowing  is a sugges ted  i n t r o d u c t i o n :  

- Before showing t h e  ca rd  t o  t h e  s t u d e n t s ,  say t o  them: 

- T e l l  me the kinds of  touches that you l ike .  T e l l  m e  the 
kinds of touches you don't l ike .  

L i s t  t h e i r  answers on t h e  blackboard o r  c h a r t  paper ,  f o r  example: 

hes I like 

Hugs 
Kisses 
Back rub  
Handshake 

Kicking 
Pushing 
Choking 
Touching on p r i v a t e  p a r t s  



GUIDELINES FOR DISCUSSION 

- Different people w i l l  like d i f f e r en t  touches, That is okay. 
You each have your own body and feel ings .  You should have a 
say i n  what happens t o  your body and feelings.  

Descr ibe what is  happening on t h e  c a r d ,  u s i n g  t h e  fo l l owing  
d e s c r i p t i o n s  a s  gu ide .  

One h a l f  o f  t h e  card  shows J i l l i a n  g i v i n g  h e r  dad a b i g  hug. J i l l i a n  
l o v e s  h e r  dad. They spend time t o g e t h e r .  

The o t h e r  ha l f  of t h e  ca rd  shows George and h i s  b a b y s i t t e r .  Usually 
t h e  b a b y s i t t e r  i s  n i c e ,  but  sometimes she  twists George's arm behind 
h i s  back and t i c k l e s  him u n t i l  i t  h u r t s .  George doesn ' t  l i k e  t o  be 
b u l l i e d  by t h e  b a b y s i t t e r .  

SUGGESTIONS FOR DISCUSSION 

- A t  t h i s  p o i n t  i n  t h e  program i t  should no l o n g e r  be necessary  f o r  
t h e  t e a c h e r  t o  write t h e  answers  t o  t h e  d i s c u s s i o n  q u e s t i o n s  on t h e  
blackboard o r  c h a r t  paper  u n l e s s  i n d i c a t e d  on t h e  l e s s o n  plan.  
S tuden t s  a r e  encouraged t o  p a r t i c i p a t e  i n  t h e  d i s c u s s i o n  and t o  
remember t h e  answers.  

- How do w e  know how J i l l i a n  feels about the  hug? 

She has  a smile on h e r  f a c e .  

- How do w e  know how George feels about being t ick led  and 
having his arm twisted? 

George l ooks  uncomfortable.  H i s  f a c e  is i n  a  grimace. 

- Give an example of a comfortable touch. 

Accept a l l  answers.  

- Compare the  kinds of  touch shown i n  t he  two pictures.  

The first p i c t u r e  shows a  p o s i t i v e ,  good, comfor tab le  touch. The 
second p i c t u r e  shows a  nega t ive ,  uncomfortable ,  h u r t i n g  touch.  

- What do you think would happen if George to ld  his babys i t te r  
t h a t  he didn ' t  like having his a r m  twisted and that he was 
going t o  t e l l  his parents? 



The b a b y s i t t e r  might t w i s t  h i s  arm ha rde r .  
The b a b y s i t t e r  might s t o p  t w i s t i n g  h i s  arm. 
George should t e l l  h i s  p a r e n t s  anyway. 

- How do you decide what kinds of touches you like and don't 
l i k e ?  

You t h i n k  about  whether t h e  touch makes you f e e l  comfor tab le .  You 
l i s t e n  t o  your  f e e l i n g s .  

- What would you do i f  someone touches you i n  a way t h a t  makes 
you feel uncomfortable? 

T e l l  them "No 1 "  
T e l l  someone else about  i t .  

- What if you say %ow, but the  uncomfortable touching 
continues? 

T e l l  t h e  person a g a i n  t h a t  you d o n ' t  l i k e  t h e  touching  and t o  s t o p ,  be 
a s s e r t i v e .  
T e l l  someone about  i t  . 

- When someone touches you i n  a way t h a t  makes you f e e l  
uncomfortable, why  i t  is important t o  t e l l  W h e r  how you 
f ee l ?  

It is  impor tan t  t o  e x p r e s s  
your  f e e l i n g s  s o  t h a t  t h e  person  w i l l  s t o p  t h e  touching.  
Other people  should r e s p e c t  your  f e e l i n g s .  You have t h e  r i g h t  t o  s ay  
"no ". 
You should t e l l  a t r u s t e d  a d u l t  about  t h e  touching  t o  make s u r e  i t  
w i l l  n o t  happen aga in .  

- What should you do if you tell a t rus ted  adu l t  about the  
touching and helshe does not believe you? 

T e l l  someone e l s e .  
Keep on t e l l i n g  u n t i l  someone b e l i e v e s  you and does something about  
i t .  

SUGGESTED ACTIVITIES 

- Studen t s  complete and r e t u r n  review paper  i n  c l a s s  and/or  a t  home. - Studen t s  coc ld  write a s t o r y  about  a time when they had comfor tab le  
o r  uncomfor t a b 1  e touching  expe r i ences .  



A NOTE TO THE TEACHER 

If a  c h i l d  d i s c l o s e s  abuse d u r i n g  t h e  l e s s o n ,  acknowledge t h e  c h i l d ' s  
s t a t emen t  and con t inue  t h e  l e s s o n .  Seek a p r i v a t e  moment t o  speak  t o  
t h e  c h i l d  a f t e r  class. Follow schoo l  p rocedures  f o r  r e p o r t i n g  c h i l d  
abuse.  



Lesson 5 

vate-ts o f  Your Rode 

INFORMATION FOR THE TEACHER 

Th i s  l e s s o n  i n t r o d u c e s  t h e  p r i v a t e  p a r t s  of t h e  body. It i s  impor tan t  
t o  know t h e  c o r r e c t  names of t h e  p r i v a t e  p a r t s .  It i s  e a s i e r  f o r  
c h i l d r e n  t o  understand and r e p o r t  s exua l  abuse i f  they are f a m i l i a r  
wi th  t h e  c o r r e c t  terms. 

PURPOSE OF LESSON 

1 .  S tuden t s  w i l l  be a b l e  t o  i d e n t i f y  t h e  p r i v a t e  p a r t s  o f  t h e  body 
u s i n g  t h e  c o r r e c t  terms.  

Terms, b r e a s t s ,  vag ina ,  vu lva ,  b u t t o c k s ,  p e n i s ,  scrotum, t e s t i c l e s ,  
embarrassed 

MATERIALS REQUIRED 

- Blackboard o r  c h a r t  paper  - Review papers  

INTRODUCING THE LESSON 

- The fo l lowing  i s  a sugges ted  i n t r o d u c t i o n .  Before  showing t h e  c a r d s  
e x p l a i n  t o  t h e  s t u d e n t s :  

I n  the first lesson we discussed tha t  no one, except a 
doctor fo r  health reasons, has the r igh t  t o  look a t  or  t o  
touch your private parts, Also no one should force you t o  
look a t  or  touch the i r  private parts. Today, you are  going 
t o  learn the correct terms f o r  the private parts of the 
body , 

GUIDELINES FOR DISCUSSION 

- A s  you show t h e  ca rd  t o  t h e  s t u d e n t s ,  d e s c r i b e  what i s  happening i n  
t h e  p i c t u r e  u s ing  t h e  fo l lowing  d e s c r i p t i o n  a s  a  guide.  



These s t u d e n t s  a r e  l e a r n i n g  t h e  c o r r e c t  terms f o r  t h e  p r i v a t e  p a r t s  o f  
t h e  body. The p r i v a t e  Parts o f  t h e  g i r l  a r e  t h e  b r e a s t s ,  vag ina /vulva  
and but tocks .  The p r i v a t e  p a r t s  o f  t h e  body a r e  t h e  pen i s ,  t e s t i c l e s ,  
scrotum and but tocks .  The p r i v a t e  p a r t s  o f  your  body are u s u a l l y  
covered. No one has  t h e  r i g h t  t o  look  a t  o r  t o  touch your  p r i v a t e  
p a r t s  wi thout  a  good reason .  

When t h e  l e s s o n  i s  in t roduced ,  i t  is  l i k e l y  t h a t  some c h i l d r e n  w i l l  
show t h e i r  embarrassment by g i g g l i n g  o r  a c t i n g  ou t .  The t e a c h e r  
should a d d r e s s  t h e i r  f e e l i n g s  o f  d i scomfor t .  The fo l l owing  q u e s t i o n s  
should h e l p  t o  b r i n g  t h e  c l a s s  i n  o r d e r  and encourage a  d i s c u s s i o n  
about  t h e i r  f e e l i n g s .  The in fo rma t ion  w i l l  be e a s i e r  f o r  t h e  s t u d e n t s  
and t e a c h e r s  t o  handle  if i t  i s  p re sen t ed  i n  a matter o f  f a c t  manner. 

- Why are some people laughing? 

They a r e  f e e l i n g  embarrassed w i t h  t h e s e  words. 

- Why are some people embarrassed? 

We d o n ' t  u s u a l l y  t a l k  about  t h e  p r i v a t e  p a r t s  o f  our  bodies .  

SUGGESTIONS FOR DISCUSSION 

- The private parts of a boy are: the penis, testicles/ 
scrotum and buttocks. 
The private parts of a girl are: the breasts, vagina/vulva 
and buttocks. 

(The t e a c h e r  should Po in t  t o  t h e  p a r t s  on t h e  c h a r t  a s  he/she names 
them. ) 

- Uhy is it important to learn the correct terns for your 
private parts? 

P r i n t  answers  on blackboard o r  c h a r t  paper .  

So you can  f e e l  comfortable  about  your  body. 
So you can g e t  used t o  u s ing  t h e  c o r r e c t  words i n s t e a d  o f  s l ang .  
So you can e x p l a i n  c l e a r l y  t o  your  p a r e n t s ,  d o c t o r  o r  nu r se  i f  you 
have a  medical problem. 
So you a r e  a b l e  t o  P r o t e c t  y o u r s e l f  from unwanted touching.  
So you are a b l e  t o  t e l l  someone about  unwanted touching.  



SUGGESTED ACTIVITIES 

- Pass  o u t  review papers  s o  t h a t  s t u d e n t s  can copy t h e  terms. 
- Studen t s  should complete rev iew paper  a t  home o r  school .  - Studen t s  and p a r e n t s  s i g n  and r e t u r n  it  t h e  fo l l owing  day f o r  

checking. 

A NOTE TO THE TEACHER 

If a  c h i l d  d i s c l o s e s  abuse du r ing  t h e  l e s s o n ,  acknowledge t h e  c h i l d ' s  
s t a t emen t  and cont inue  t h e  l e s s o n .  Seek a  p r i v a t e  moment t o  speak t o  
t h e  c h i l d  a f t e r  c l a s s .  Follow school  procedures  f o r  r e p o r t i n g  c h i l d  
abuse.  



CHILD AND STRANGER 

INFORMATION FOR THE TEACHER 

Lessons 6 t o  11 p r e s e n t  v a r i o u s  s i t u a t i o n s  i nvo lv ing  sexua l  abuse.  
The f o c u s  should be on t h e  s i t u a t i o n ,  no t  t h e  people .  The d e s i g n  o f  
t h e  s i t u a t i o n  is  based on t h e  deg ree  o f  emotional  involvement between 
t h e  c h i l d  and t h e  of fender .  Sexual a s s a u l t  by an acqua in tance  o r  by a 
s t r a n g e r ,  wh i l e  t r auma t i c  i s  l i k e l y  t o  have less long  term e f f e c t s  on 
t h e  v i c t i m  than prolonged abuse  by someone he/she knows and loves .  
Thus, Lesson 6 focuses  on t h e  c h i l d  and t h e  acqua in t ance / s t r ange r  
encounter ,  p rog re s s ing  t o  Lesson 11 invo lv ing  a c h i l d  and p a r e n t  
f i g u r e .  The s t u d e n t s  should become more adept  a t  r ecogn iz ing  
p o t e n t i a l l y  harmful s i t u a t i o n s  and s o l v i n g  problems as t h e  l e s s o n s  
progress .  

PURPOSE OF LESSON 

1. To recognize  and t o  l e a r n  how t o  avoid  p o t e n t i a l l y  harmful 
s i t u a t i o n s .  

2. S tuden t s  w i l l  l e a r n  t o  s o l v e  problems as they:  

a .  i d e n t i f y  t h e  problem 
b. cons ide r  p o s s i b l e  s o l u t i o n s  
c .  p r e d i c t  consequences o f  a c t i o n s  
d. make a d e c i s i o n  

Alert, s i t u a t i o n ,  des igned ,  p o t e n t i a l l y ,  uneasy, s o l u t i o n s ,  
consequences.  

MATERIALS REQUIRED 

- Review papers  

INTRODUCING THE LESSON 

- The fo l lowing  is a sugges ted  i n t r o d u c t i o n .  Before  showing t h e  ca rd ,  
e x p l a i n  t o  t h e  s t u d e n t s :  



Over the  next f e w  days you are going t o  l ea rn  about chi ldren 
who have found themselves i n  d i f f i c u l t ,  o f ten  f r ightening 
s i tua t ions .  The s t o r i e s  are not intended t o  alarm you. 
They are designed t o  alert you t o  po ten t ia l ly  harmf'ul 
s i tua t ions .  The first three  s i t u a t i o n s  involve boys. The 
last three involve girls. Not a l l  chi ldren w i l l  be involved 
in these types of s i t ua t ions ,  however, i f  you are i t  is 
important f o r  you t o  know what do do. 

GUIDELINES FOR DISCUSSION 

- Show t h e  ca rd  t o  t h e  s t u d e n t s  a s  you t e l l  them t h e  fo l l owing  s t o r y .  

E r i c  i s  t e l l i n g  h i s  f r i e n d s  what happened t o  him on t h e  way home from 
school  t h e  o t h e r  day. He e x p l a i n s  t h a t  i t  was pour ing  r a i n  and he was 
co ld  and wet. A c a r  s topped ,  a man r o l l e d  down h i s  window and o f f e r e d  
E r i c  a r i d e .  E r i c  had seen  t h e  man be fo re  i n  t h e  neighbourhood. The 
man was well d re s sed  and seemed t o  be n i ce .  He was d r i v i n g  E r i c ' s  
f a v o u r i t e  s p o r t s c a r .  A s  E r i c  approached t h e  c a r  he had an  uneasy 
f e e l i n g  about  t h e  man. He dec ided  t h a t  he should n o t  go wi th  him. 
Then he no t i ced  t h a t  t h e  man's p a n t s  were unzipped and h i s  p e n i s / a  
p r i v a t e  p a r t  of h i s  body was showing. 

SUGGESTIONS FOR DISCUSSION 

- Work through t h e  Problem-solving p roces s  t o g e t h e r  f o r  t h i s  l e s s o n .  
Write t h e  answers on t h e  blackboard o r  c h a r t  paper .  

- What is the  problem? 

A man exposed h i s  p e n i s / p r i v a t e  p a r t s  t o  E r i c .  

- Think of  some possible so lu t ions  t o  the  problem. 

When t h e  c a r  s topped E r i c  could have ignored  t h e  man and cont inued  
walk ing  home. 
E r i c  could s ay ,  "No!" t o  t h e  man's o f f e r ,  and l e a v e  immediately s o  t h e  
man could  no t  expose himself  t o  E r i c .  

- wse your best  solution.  

E r i c  should have s a i d ,  "No!" t o  t h e  man and run  away from t h e  c a r .  
ric' s fault He should t e l l  h i s  ~ a r e n t s  about  t h e  i n c i d e n t .  



SUGGESTED ACTIVITIES 

- Studen t s  could ro le -p lay  be ing  a s s e r t i v e :  s t a n d  t a l l ,  s h o u l d e r s  
back, eye t o  eye Contact  and say  nNoln l i k e  you meant i t .  

- Studen t s  should complete t h e  review paper  a t  school  and r e t u r n  i t  
t h e  fo l l owing  day. 

- Studen t s  should p r a c t i c e  be ing  a s s e r t i v e  i n  a v a r i e t y  o f  p o t e n t i a l l y  
h a r d u l  s i t u a t i o n s ,  e.g.  a  person a sk ing  f o r  d i r e c t i o n s ,  l ook ing  f o r  
a dog ... For example, one s t u d e n t  could a sk  f o r  h e l p  l ook ing  f o r  a  
dog, t h e  o t h e r  s t u d e n t  could p r a c t i c e  a s s e r t i v e  behaviour .  

A NOTE TO THE TEACHER 

If a c h i l d  d i s c l a s e s  abuse du r ing  t h e  l e s s o n ,  acknowledge t h e  c h i l d ' s  
s t a t emen t  and con t inue  t h e  l e s s o n .  Seek a  p r i v a t e  moment t o  speak t o  
t h e  c h i l d  a f t e r  Class .  Follow school  procedures  f o r  r e p o r t i n g  c h i l d  
abuse. 



CHILD AND ACQUAINTANCE 

INFORMATION FOR THE TEACHER 

Chi ldren  and a d u l t s  tend t o  dwell  on t h e  " s t r a n g e r  danger ."  It i s  
impor tan t  t o  stress t o  s t u d e n t s  t h a t  85% of  t h e  v i c t i m s  are u s u a l l y  
abused by someone they know and t r u s t .  Lessons 7 t o  11 focus  on t h i s  
type  of  s i t u a t i o n .  

PURPOSE OF LESSON 

1 .  To recognize  and t o  l e a r n  how t o  avoid  p o t e n t i a l l y  harmful 
s i t u a t i o n s .  

2. S tuden t s  w i l l  l e a r n  t o  s o l v e  problems a s  they:  
a .  i d e n t i f y  t h e  problem 
b. cons ide r  p o s s i b l e  s o l u t i o n s  
c .  p r e d i c t  consequences o f  a c t i o n s  
d .  make a d e c i s i o n  

Respect,  s t r a n g e r ,  a cqua in t ance ,  anxious ,  avoid  

MATERIAL REQUIRED 

- Review papers  

INTRODUCING THE LESSON 

- The fo l lowing  i s  a sugges ted  i n t r o d u c t i o n .  Before  showing t h e  ca rd ,  
e x p l a i n  t o  t h e  c h i l d r e n :  

Host adults and teenagers respect children. They would 
never think of harming a child's body or feelings.  Some 
people, however, involve children i n  touching that is 
confusing. Sometimes a stranger or acquaintance w i l l  trick 
a child into unwanted touching, but usually, the person is 
someone well known to  and trusted by the child. 

GUIDELINES FOR DISCUSSION 

- Show t h e  card  t o  t h e  s t u d e n t s  a s  you t e l l  t h e  fo l l owing  s t o r y .  



Desc r ip t i on  o f  t h e  S i t u a t i o n  

Kevin 's  p a r e n t s  d i d n ' t  a l low him t o  go t o  t h e  v ideo  s t o r e ,  bu t  he 
d i d n ' t  see any harm i n  i t .  Kevin enjoyed going  t o  t h e  v ideo  s t o r e .  
The s t o r e  owner, whom Kevin had known f o r  a  l ong  time, was always 
n i c e .  They t a l k e d  about  t h e  latest  v ideos  on t h e  market.  The s t o r e  
owner gave Kevin a  p o s t e r  a d v e r t i s i n g  h i s  f a v o r i t e  movie. 

One day t h e  s t o r e  owner t o l d  Kevin t h a t  a  computer had j u s t  been 
d e l i v e r e d  t o  t h e  s t o r e .  He was anxious  t o  t r y  i t  ou t  and asked i f  
Kevin would l i k e  t o  watch. Kevin was l e a r n i n g  about  computers a t  
school  s o  he thought  t h a t  i t  would be a good i d e a .  A couple  o f  times 
a week after  school  Kevin s topped by t h e  v ideo  s t o r e  t o  u se  t h e  
computer. 

Sometimes, t h e  s t o r e  owner looked a t  v ideo  movies o f  naked people  
wh i l e  Kevin used t h e  computer. Kevin knows h i s  p a r e n t s  would s t r o n g l y  
d i sapprove  o f  him s e e i n g  t h e s e  movies. It was d i f f i c u l t  f o r  Kevin t o  
avoid  l ook ing  when t h e  movies were i n  h i s  view. 

The s t o r e  owner s t a r t e d  t o  sit very c l o s e  t o  him. He pu t  h i s  hand on 
Kevin's knee. The c l o s e n e s s  made Kevin feel  uncomfortable .  The s t o r e  
owner moved h i s  hand from Kevin 's  knee t o  h i s  p e n i s / p r i v a t e  p a r t s .  
Kevin f roze .  He was s o  s u r p r i s e d  by t h e  a c t i o n  t h a t  he d i d n ' t  know 
what t o  do. The S t o r e  owner t o l d  Kevin t h a t  t h e  touching  was a 
secret. He warned Kevin never  t o  t e l l  t h e  s e c r e t  o r  t h e  s t o r e  owner 
would h u r t  him. 

SUGGESTIONS FOR DISCUSSION 

- Allow your s t u d e n t s  t o  work through t h e  problem-solving p r o c e s s  i n  
small groups.  

- Assign one s t u d e n t  t o  be a r e c o r d e r ,  ano the r  t o  be a  r e p o r t e r .  When 
t h e  c l a s s  reconvenes t h e  r e p o r t e r  from each  group should s h a r e  t h e  
problem-solving P roces s  w i t h  t h e  c l a s s .  The t e a c h e r  should move 
among t h e  groups moni tor ing  t h e  answers and provid ing  a s s i s t a n c e  
when necessary .  

- mat is the problem? 

The s t o r e  owner has  shown Kevin movies o f  naked people .  He h a s  a l s o  
touched Kevin's p e n i s l p r i v a t e  p a r t s .  It w i l l  be d i f f i c u l t  f o r  Kevin 
t o  t e l l  h i s  p a r e n t s  because he was n o t  supposed t o  go t o  t h e  v ideo  
s t o r e .  



- Think of some possible solutions to  the problem. 

Kevin could say  "non t o  t h e  s t o r e  owner 's  touching  and r e f u s e  t o  look  
a t  t h e  movies. 
Kevin could s t o p  going  t o  t h e  s t o r e .  
Kevin could t e l l  h i s  p a r e n t s .  

- Predict the consequences of your solutions. 

If Kevin s t o p s  go ing  t o  t h e  v ideo  s t o r e ,  t h e  s t o r e  owner would n o t  be 
a b l e  t o  touch Kevin aga in .  If Kevin s a y s  "no" t o  t h e  unwanted 
touching  and t h e  movies, t h e  s t o r e  owner may n o t  l i s t e n  t o  him. If 
Kevin t e l l s  h i s  p a r e n t s ,  he may o r  may no t  g e t  i n t o  t r o u b l e  f o r  go ing  
t o  t h e  v ideo  s t o r e .  H i s  p a r e n t s  would probably be g l a d  t h a t  he t o l d  
them about  t h e  touching  and t h e  movies. 
Hopefully h i s  p a r e n t s  would r e p o r t  t h e  touching  and t h e  movies t o  t h e  
a u t h o r i t i e s .  If Kevin's p a r e n t s  d o n ' t  unders tand  he should keep on 
t e l l i n g  o t h e r  people  u n t i l  someone l i s t e n s  and h e l p s  t o  s t o p  t h e  
abuse.  

- Choose your best solution. 

Kevin could say  "non t o  t h e  touching.  He could s t o p  going  t o  t h e  
v ideo  s t o r e .  He should t hen  t e l l  h i s  p a r e n t s  about  i t .  If they don' t 
l i s t e n  o r  unders tand ,  he should t e l l  a n o t h e r  t r u s t e d  a d u l t  o r  f r i e n d  
s o  t h a t  t h e  abuse w i l l  s t o p .  The touching  i s  n o t  Kevin 's  f a u l t .  

SUGGESTED ACTIVITIES 

- Studen t s  could ro le -p lay  be ing  a s s e r t i v e ,  i . e . ,  s t and  t a l l ,  
shou lde r s  back, eye  t o  eye c o n t a c t ,  and say  no l i k e  you mean i t .  

- Studen t s  should complete t h e  review paper  a t  home o r  school  and 
r e t u r n  i t  t h e  fo l l owing  day. 

- Studen t s  could ro le -p lay  t e l l i n g  someone (e .g .  a p a r e n t ,  t e a c h e r  o r  
f r i e n d )  about  t h e  touching  i n c i d e n t .  

A NOTE TO THE TEACHER 

If a c h i l d  d i s c l o s e s  abuse du r ing  t h e  l e s s o n ,  acknowledge t h e  c h i l d ' s  
s t a t emen t  and cont inue  t h e  l e s s o n .  Seek a  p r i v a t e  moment t o  speak t o  
t h e  c h i l d  after  c l a s s .  Follow school  procedures  f o r  r e p o r t i n g  c h i l d  
abuse. 



CHILD AND TEACHER 

INFORMATION FOR THE TEACHER 

Th i s  l e s s o n  focuses  on an  encounter  between a c h i l d  and h i s  phys i ca l  
educa t ion  t eache r .  Offenders may be people  l i k e  t e a c h e r s ,  coaches ,  
c o u n s e l l o r s  o r  b a b y s i t t e r s .  They have a  g r e a t  d e a l  of  i n f l u e n c e  over  
t h e  c h i l d .  The of fender  is well-known t o  t h e  c h i l d  and i s  o f t e n  i n  a  
p o s i t i o n  o f  a u t h o r i t y .  He/she a l s o  has  permiss ion  t o  be wi th  t h e  
c h i l d .  

PURPOSE OF LESSON 

1. To recognize  and l e a r n  how t o  avoid  p o t e n t i a l l y  harmful 
s i t u a t i o n s .  

2. S tuden t s  w i l l  l e a r n  t o  s o l v e  problems a s  they: 
a .  i d e n t i f y  t h e  problem 
b. c o n s i d e r  p o s s i b l e  s o l u t i o n s  
c. p r e d i c t  consequences o f  a c t i o n s  
d. make a  d e c i s i o n  

Author i ty ,  command, permiss ion  

MATERIALS REQUIRED 

- Review pape r s  

INTRODUCING THE LESSON 

- A person i n  a position of authority can tel l  you t o  do 
certain things. - Uho has authority over you? 

(e .g .  Mom, dad, t e a c h e r ,  e t c . )  
( L i s t  t h e i r  answers on t h e  blackboard o r  c h a r t  paper )  

- Give some examples o f  orders that you should obey. 

( L i s t  s t u d e n t ' s  answers on blackboard.)  

Clean up your  room. 
Do your  homework. 
S top  t a l k i n g  i n  c l a s s .  



- Give some examples of o rders  t h a t  you should not obey. 

( L i s t  answers)  

Jump o f f  a b r idge .  
Walk i n  f r o n t  of  a c a r .  
S t e a l  some money. 
Keep a s e c r e t  ( abou t  unwanted touch ing ) .  

- Before  showing t h e  c a r d ,  e x p l a i n  t o  t h e  s t u d e n t s :  

Sometimes a person who has  au thor i ty  over you may act i n  a 
wag that confuses you. It is important t o  l i s t e n  t o  your 
feelings. No one except a doctor o r  nurse f o r  hea l th  
reasons, has t he  r i g h t  t o  look at o r  touch your p r iva te  
parts. No one should fo rce  you t o  look a t  o r  t o  touch t h e i r  
p r iva te  par ts .  

The person w i l l  probably not ask your permission t o  touch 
your p r iva te  par t s ,  however, you have the  r i g h t  t o  say %on. 
If you can ' t  say "noa o r  i f  you do say .noa and t h e  person 
still touches your p r iva t e  par t s ,  It is not your f a u l t .  

GUIDELINES FOR DISCUSSION 

- Descr ibe  what is  happening i n  t h e  p i c t u r e ,  u s ing  t h e  fo l l owing  
d e s c r i p t i o n  as a gu ide .  

D e s c r U o n  of t h e  S i t W  
Richard never r e a l l y  enjoyed phys i ca l  educa t ion .  Most o f  h i s  
c l a s sma te s  loved going  t o  t h e  gym t o  use  t h e  t rampol ine ,  and t o  p lay  
f l o o r  hockey o r  o t h e r  games. Richard l i k e d  r ead ing  and s c i e n c e .  He 
never  scored  any g o a l s  i n  f l o o r  hockey and he cou ldn ' t  g e t  t h e  b a l l  
ove r  t h e  n e t  i n  v o l l e y b a l l .  The o t h e r  s t u d e n t s  made fun  o f  him, which 
made i t  even worse. 

The new gym t e a c h e r  was always p a t i e n t  w i th  Richard,  showing him how 
t o  h i t  t h e  puck p rope r ly  and t o  s c o r e  g o a l s .  He al lowed Richard t o  
say after  school  f o r  e x t r a  p r a c t i c e  which made Richard fee l  impor tan t .  
He a l s o  t o l d  Richard t h a t  he was h i s  ' s p e c i a l '  s t u d e n t .  

One day t h e  t e a c h e r  s a i d  t h a t  he could  be on t h e  f l o o r  hockey team i f  
Richard allowed him t o  touch  h i s  p e n i s / p r i v a t e  p a r t s .  Over a pe r iod  
o f  months, whenever t h e  two were a lone ,  he would touch R icha rd ' s  
p e n i d p r i v a t e  p a r t s .  Whenever Richard t r i e d  t o  s t o p  him he was t o l d ,  
"If you eve r  t e l l  anyone about  t h e  touching  you w i l l  no t  be my 
' s p e c i a l '  s t u d e n t  any more." Richard f e l t  confused and be t rayed  by t h e  
gym t eache r .  



SUGGESTIONS FOR DISCUSSION 

- Allow your s t u d e n t s  t o  work through t h e  problem-solving p r o c e s s  i n  
small groups.  Assign v a r i o u s  s t u d e n t s  t o  be r e c o r d e r s  and 
r e p o r t e r s .  When t h e  c l a s s  reconvenes,  t h e  r e p o r t e r  from each group 
should  s h a r e  t h e i r  p roces s  wi th  t h e  class. 

- Uhat is the problem? 

The gym t e a c h e r  has  touched Richard ' s  p e n i d p r i v a t e  p a r t s .  
It w i l l  be d i f f i c u l t  f o r  him t o  t e l l  h i s  p a r e n t s  about  t h e  touching  
because he may t h i n k  t h e  touching  i s  h i s  f a u l t .  

- Think of  so= possible solutions to  the problem. 

Richard could q u i t  t h e  f l o o r  hockey team and t r y  t o  avoid  t h e  gym 
t eache r .  
Richard could say "no!" t o  t h e  gym t e a c h e r  and t e l l  someone 
such a s  
h i s  p a r e n t s ,  f r i e n d s ,  t e a c h e r  o r  p r i n c i p a l .  

- Predict the consequences o f  your solutions. 

Richard l i k e s  be ing  on t h e  f l o o r  hockey team. The o t h e r  s t u d e n t s  a r e  
s t a r t i n g  t o  a c c e p t  him now. He may no t  want t o  q u i t .  It may be 
imposs ib l e  f o r  Richard t o  avoid  t h e  gym t eache r .  

The gym t e a c h e r  may l i s t e n  when Richard s a y s  "non t o  t h e  touching ,  bu t  
Richard r e fused  before  and t h e  touching  cont inued .  

If Richard t e l l s  h i s  p a r e n t s ,  they w i l l  probably understand t h a t  t h e  
touching  i s  no t  h i s  f a u l t  and they w i l l  r e p o r t  i t  t o  t h e  a u t h o r i t i e s  
s o  t h a t  t h e  touching  w i l l  s t o p .  If Richard 's  p a r e n t s  d o n ' t  l i s t e n  o r  
understand he should keep on t e l l i n g  u n t i l  someone l i s t e n s ,  and does 
something s o  t h a t  t h e  touching  w i l l  s t o p .  

- Choose your best solution. 

Richard should say  "non t o  t h e  unwanted touching.  H e  should t hen  t e l l  
h i s  p a r e n t s  about  it .  If they don ' t  l i s t e n  o r  understand he should 
t e l l  ano the r  t r u s t e d  a d u l t  o r  f r i e n d  u n t i l  someone l i s t e n s  and does 
something s o  t h a t  t h e  touching  w i l l  s t o p .  The touching  i s  no t  
Richard ' s  f a u l t .  



SUGGESTED ACTIVITIES 

- S t u d e n t s  should  complete  t h e  rev iew paper  and r e t u r n  i t  t h e  
fo l l owing  day. 

- S t u d e n t s  could ro l e -p l ay  be ing  a s s e r t i v e ,  i . e . ,  s t a n d  t a l l ,  
s h o u l d e r s  back, eye t o  eye c o n t a c t ,  and say  "non l i k e  you mean i t .  

- S t u d e n t s  cou ld  role-Play t e l l i n g  a n  a d u l t  o r  f r i e n d  about  t h e  
t ouch ing  i n c i d e n t .  

A NOTE TO THE TEACHER 

If a  c h i l d  d i s c l o s e s  abuse d u r i n g  t h e  l e s s o n ,  acknowledge t h e  c h i l d ' s  
s t a t emen t  and con t inue  t h e  l e s s o n .  Seek a  p r i v a t e  moment t o  speak t o  
t h e  c h i l d  a f t e r  c l a s s .  Follow schoo l  p rocedures  f o r  r e p o r t i n g  c h i l d  
abuse.  



CHILD AND TEENAGER 

INFORMATION FOR THE TEACHER 

This  l e s s o n  f o c u s e s  on an encounter  between a female o f f e n d e r  and a 
female v i c t im .  S t a t i s t i c s  show t h a t  t h e  ma jo r i t y  of  o f f e n d e r s  a r e  
male, however, female of fenders  do e x i s t .  It i s  necessary  t o  a l e r t  
s t u d e n t s  t o  t h i s  f a c t .  

The v i c t i m  i n  t h i s  s c e n a r i o  i s  handicapped. P h y s i c a l l y ,  menta l ly ,  and 
emot iona l ly  handicapped c h i l d r e n  a r e  v u l n e r a b l e  t o  s exua l  abuse.  

PURPOSE OF LESSON 

1 .  To r ecogn ize  and t o  l e a r n  how t o  avoid  p o t e n t i a l l y  harmful 
s i t u a t i o n s .  

2. S tuden t s  w i l l  l e a r n  t o  s o l v e  problems a s  they :  
a. i d e n t i f y  t h e  problem 
b. c o n s i d e r  p o s s i b l e  s o l u t i o n s  
c .  p r e d i c t  consequences o f  a c t i o n s  
d. make a d e c i s i o n  

I n t e n t i o n a l l y ,  b e t r a y ,  t r u s t ,  r a c e s ,  handicapped, aware, p o s s i b i l i t y .  

MATERIALS REQUIRED 

- Review pape r s  

INTRODUCING THE LESSON 

- The fo l lowing  i s  a sugges ted  i n t r o d u c t i o n .  Before  showing t h e  ca rd ,  
say t o  t h e  s t u d e n t s :  

In the l a s t  lesson, you have heard about an adult using his 
power t o  touch a child's private parts. Not a l l  c m d r e n  
will be involved i n  this kind of  touching. When children 
are involved, however, it is not their fault. 



- Host adults  would never intentionally betray a chi ld's  
trust.  Some adults, however may try t o  force a chi ld into  
looking a t  or touching the i r  private parts, 

GUIDELINES FOR DISCUSSION 

- Describe what i s  happening i n  t h e  p i c t u r e ,  u s ing  t h e  fo l l owing  
d e s c r i p t i o n  as a gu ide .  

0 
Three y e a r s  ago, Annie's l e g s  were para lyzed  when t h e  toboggan she  was 
r i d i n g  went o u t  of c o n t r o l  and c rashed  i n t o  a tree. S ince  t h a t  time, 
Annie has  been confined t o  a whee lcha i r .  

Brenda, a teenage g i r l  who l i v e s  down t h e  s t reet ,  comes over  two days  
a week t o  d r i v e  Annie t o  h e r  e x e r c i s e s .  Annie l ooks  forward t o  h e r  
time w i t h  Brenda. 

One day when Brenda was he lp ing  Annie ou t  of h e r  whee lcha i r ,  she  put  
h e r  hand on Annie's b r e a s t / a  p r i v a t e  p a r t  o f  Annie's body. A t  f irst  
Annie thought  i t  was an a c c i d e n t .  She was used t o  people  l i f t i n g  h e r  
i n  and o u t  of h e r  whee lcha i r ,  bu t  t h i s  touching  by Brenda made Annie 
feel  uncomfortable .  When i t  happened a g a i n  t h e  fo l l owing  week Annie 
became worr ied.  

SUGGESTIONS FOR DISCUSSION 

- Allow t h e  s t u d e n t s  t o  work through t h e  problem-solving p roces s  i n  
small groups.  Assign v a r i o u s  s t u d e n t s  t o  be r e c o r d e r s  and 
r e p o r t e r s .  When t h e  c l a s s  reconvenes,  t h e  r e p o r t e r  from each group 
should s h a r e  t h e i r  p roces s  w i th  t h e  c l a s s .  

- what is the problem? 

Brenda has  touched Annie's b r e a s t / a  p r i v a t e  p a r t  of  Annie 's  body. 

- Think of s o m e  possible solut ions t o  the problem. 

Annie could t e l l  he r  p a r e n t s  t h a t  she  doesn ' t  want Brenda t o  come over  
anymore. 
Annie could say "non t o  Brenda 's  touching.  
Annie could t e l l  h e r  p a r e n t s  about  t h e  touching .  

- Predict the consequences of  your solutions,  

Annie's p a r e n t s  may n o t  understand why she  d o e s n ' t  want t o  s e e  Brenda 
anymore. Therefore ,  they may s t i l l  a l l o w  Brenda t o  he lp .  



Brenda may o r  may n o t  l i s t e n  when Annie s a y s  "non. 
If Annie t e l l s  h e r  p a r e n t s  they w i l l  probably speak t o  t h e  a u t h o r i t i e s  
about  i t  and f i n d  ano the r  d r i v e r / c a r e g i v e r  f o r  Annie. 

- Choose your best solution. 

It i s  no t  Annie's f a u l t .  She should say  "non t o  t h e  unwanted 
touching.  She should t hen  t e l l  h e r  p a r e n t s  about  i t .  If they d o n ' t  
l i s t e n  o r  understand s h e  should t e l l  ano the r  t r u s t e d  a d u l t  o r  f r i e n d  
u n t i l  someone l i s t e n s ,  and does  something s o  t h a t  t h e  touching  w i l l  
s t o p .  

SUGGESTED ACTIVITIES 

- Studen t s  should complete t h e  review paper  and r e t u r n  i t  t h e  
fo l l owing  day. 

- Studen t s  could ro le -p lay  be ing  a s s e r t i v e .  

- Studen t s  could ro le -p lay  t e l l i n g  an  a d u l t  o r  f r i e n d  about  t h e  
touching  i n c i d e n t .  

A NOTE TO THE TEACHER 

If a  c h i l d  d i s c l o s e s  abuse du r ing  t h e  l e s s o n ,  acknowledge t h e  c h i l d ' s  
s t a t emen t  and cont inue  t h e  l e s s o n .  Seek a  p r i v a t e  moment t o  speak t o  
t h e  c h i l d  after c l a s s .  Follow school  procedures  f o r  r e p o r t i n g  c h i l d  
abuse.  



CHILD AND PARENT 

INFORMATION FOR THE TEACHER 

Th i s  l e s s o n  focuses  on sexua l  abuse of  a  c h i l d  by a  p a r e n t  f i g u r e .  
The o f f ende r  u s e s  h i s  power over  t h e  c h i l d  t o  coe rce  h i d h e r  i n t o  
s exua l  a c t i v i t i e s .  Abuse by a  p a r e n t  f i g u r e  i s  p a r t i c u l a r l y  con fus ing  
and damaging because t h e  c h i l d  u s u a l l y  l o v e s  t h e  o f f ende r .  Sexual 
abuse t h a t  con t inues  ove r  a per iod  of y e a r s  may l e a d  t h e  v i c t i m  t o  
such s e l f - d e s t r u c t i v e  behaviour  a s  a lcohol i sm,  drug  abuse ,  crime o r  
p r o s t i t u t i o n .  It is  d i f f i c u l t  f o r  c h i l d r e n  t o  comprehend t h a t  they 
may be abused by members of t h e i r  own family.  You may want t o  a s s u r e  
your  s t u d e n t s  and emphasize t h a t  most family members l o v e  and r e s p e c t  
them. A t  t h e  same time, however, s t u d e n t s  must be informed about  t h e  
p o s s i b i l i t y  of s exua l  abuse by a  fami ly  member. 

PURPOSE OF LESSON 

1 .  To recognize  and t o  l e a r n  how t o  avoid p o t e n t i a l l y  harmful 
s i t u a t i o n s .  

2. S tuden t s  w i l l  l e a r n  t o  s o l v e  problems a s  they :  
a .  i d e n t i 0  t h e  problem 
b. cons ide r  p o s s i b l e  s o l u t i o n s  
c .  p r e d i c t  consequences o f  a c t i o n s  
d. make a  d e c i s i o n  

Refuse,  r i g h t s  

MATERIALS REQUIRED 

- Review papers  

INTRODUCING THE LESSON 

- The fo l lowing  i s  a sugges ted  i n t r o d u c t i o n .  Before  showing t h e  c a r d ,  
say t o  t h e  s t u d e n t s :  

Think about someone who rea l ly  loves  you. 



- Host parents love t h e i r  chi ldren and would never do anything 
t o  harm t h e i r  body o r  feelings. fami l ies  respect  t h e i r  
children. A f an i ly  member, however, m y  t r y  t o  touch a 
ch i ld ' s  pr ivate  p a r t s  without a good reason. A ch i ld  has 
the  r i g h t  t o  refuse touching of his o r  her pr iva te  parts. A 
chi ld  a l s o  has the  r i g h t  t o  refuse t o  look a t  o r  touch 
another person's p r iva te  parts. 

GUIDELINES FOR DISCUSSION 

- Show t h e  ca rd  t o  t h e  s t u d e n t s  u s i n g  t h e  fo l l owing  d e s c r i p t i o n  a s  a 
gu ide  : 

One n i g h t  Monica's f a t h e r  came i n t o  t h e  room and he s a i d ,  "1 j u s t  had 
t o  t e l l  you t h a t  you are my f a v o u r i t e  daughter . "  Monica d i d n ' t  l i k e  
be ing  awakened i n  t h e  n i g h t ,  bu t  she  she  l i k e d  t a l k i n g  t o  h e r  f a t h e r .  
A s  she  d r i f t e d  off t o  s l e e p  he s t a r t e d  t o  rub  h e r  a l l  o v e r ,  i n c l u d i n g  
h e r  p r i v a t e  p a r t s .  The touching  o f  Monica's p r i v a t e  p a r t s  made h e r  
feel  uncomfortable .  She was sca red  and confused by t h e  unwanted 
touching.  

SUGGESTIONS FOR DISCUSSION 

- Allow t h e  s t u d e n t s  time t o  work through t h e  problem-solving p r o c e s s  
on t h e i r  own. Encourage s t u d e n t s  t o  s h a r e  t h e i r  p roces s  w i t h  t h e  
c l a s s .  

- What is the  problem? 

Monica's f a t h e r  has  touched h e r  p r i v a t e  p a r t s .  

- Think of  some possible  so lu t ions  t o  t he  problem. 

Monica could t r y  t o  avoid  h e r  f a t h e r .  
Monica could say "non t o  h e r  f a t h e r ' s  unwanted touching.  
Monica could t e l l  he r  mom o r  ano the r  t r u s t e d  person. 

- Predict  the  consequences of your solutions.  

It may be d i f f i c u l t  f o r  Monica t o  avoid  h e r  f a t h e r  s i n c e  they l i v e  i n  
t h e  same house. 
If Monica s a y s  "nou t o  t h e  unwanted touching ,  he may, o r  may n o t  
l i s t e n  t o  he r .  
If Monica t e l l s  h e r  mom, hope fu l ly  h e r  mom w i l l  look  i n t o  t h e  r e p o r t  
f u r t h e r  s o  t h a t  t h e  touching  w i l l  s t o p .  
If h e r  mom d o e s n ' t  understand o r  b e l i e v e  h e r ,  Monica should t e l l  



ano the r  t r u s t e d  person u n t i l  someone l i s t e n s  and h e l p s  s t o p  t h e  
touching.  

- Choose your best solution. 

It's n o t  Monica's f a u l t .  She could say  "noR t o  t h e  unwanted touching.  
She should t hen  t e l l  h e r  mom about  it. If h e r  mom doesn ' t  l i s t e n  o r  
understand she  should t e l l  a n o t h e r  t r u s t e d  a d u l t  o r  f r i e n d .  
Monica should keep t e l l i n g  u n t i l  someone l i s t e n s  and s t o p s  t h e  touching.  
If Monica c a n ' t  say  i t  she  could write down what happened and g i v e  i t  
t o  a t r u s t e d  person who can g e t  h e l p  s o  t h a t  t h e  touching  w i l l  s t o p .  

SUGGESTED ACTIVITIES 

- Studen t s  should complete t h e  review paper  and r e t u r n  it  t h e  
fo l l owing  day. 

- Studen t s  could ro le -p lay  be ing  a s s e r t i v e .  

- Studen t s  could role-Play t e l l i n g  a n  a d u l t  o r  f r i e n d  about  t h e  
touching  i n c i d e n t .  

A NOTE TO THE TEACHER 

If a c h i l d  d i s c l o s e s  abuse d u r i n g  t h e  l e s s o n ,  acknowledge t h e  c h i l d ' s  
s t a t emen t  and cont inue  t h e  l e s s o n .  Seek a  p r i v a t e  moment t o  speak t o  
t h e  c h i l d  after  c l a s s .  Follow school  procedures  f o r  r e p o r t i n g  c h i l d  
abuse.  



CHILD AND RELATIVE 

INFORMATION FOR THE TEACHER 

Ch i ld r en  a r e  o f t e n  a b l e  t o  resist unwanted touching  by be ing  
a s s e r t i v e .  It i s  c r i t i c a l ,  however, t o  stress t o  t h e  s t u d e n t s  t h a t  i f  
they  c a n ' t  r e f u s e  unwanted touching ,  i t  i s n ' t  t h e i r  f a u l t .  

PURPOSE OF LESSON 

1.  To deve lop  a s s e r t i v e n e s s  i n  s t u d e n t s .  

2. To deve lop  and improve communication s k i l l s .  

3. To be aware of t h e  community r e s o u r c e  people  a v a i l a b l e  t o  h e l p  
c h i l d r e n .  

F a u l t  , community 

MATERIALS REQUIRED 

- Review pape r s  

INTRODUCING THE LESSON 

- The fo l l owing  i s  a sugges ted  i n t r o d u c t i o n .  Be fo re  showing t h e  ca rd ,  
say  t o  t h e  s t u d e n t s :  

Today w i l l  be our last lesson of  the  C.A.R.E. Program. Over 
the  l a s t  month you have learned a grea t  deal  about Personal 
Safety. Remember ,  the  kind of touching w e  have discussed 
won't necessari ly happen t o  you. 

- Put up your hand i f  you call tell m e  something t h a t  you 
learned i n  the Program. 

Allow time f o r  s e v e r a l  responses .  Prompt, t hen  r e i n f o r c e  t h e i r  
answers.  

- Today, you are going t o  l ea rn  about a g i r l  who had the  
C.A.R.E. Program i n  school. 



GUIDELINES FOR DISCUSSION 

- Show t h e  card  t o  t h e  s t u d e n t s  u s i n g  t h e  fo l l owing  d e s c r i p t i o n  a s  a  
gu ide  : 

D e s c r a d a o n  of Sit!da!&u 
. . 

S h e l l e y ' s  unc le  helped t o  coach h e r  s o f t b a l l  team. One evening  af ter  
a  game, S h e l l e y ' s  unc le  took h e r  hand and p laced  i t  on h i s  pen i s / a  
p r i v a t e  p a r t  of h i s  body. A t  first She l l ey  was t o o  shocked t o  do 
anyth ing .  Then s h e  remembered t h e  Persona l  S a f e t y  s h e  l e a r n e d  i n  
school .  She l ley  fo lded  h e r  arms, looked a t  h e r  unc le  and s a i d  i n  a 
loud  vo ice  "No! I won't do t h a t w .  Her unc l e  d i d n ' t  bo the r  h e r  aga in .  
It f e l t  good t o  say no i n  t h a t  s i t u a t i o n .  She l l ey  t o l d  h e r  p a r e n t s  
what happened. It was d i f f i c u l t  t o  t e l l  them a t  first. S h e l l e y ' s  
p a r e n t s  were very proud o f  t h e  way she  handled h e r s e l f .  They were 
g l a d  t h a t  she  t o l d  them. 

SUGGESTIONS FOR DISCUSSION 

- What would you say t o  a person who t r i e d  t o  touch your 
p r iva te  pa r t s ?  

- Ubat are some o ther  ways t o  say m? 

- Who is a t  f a u l t  i f  someone touches your p r iva te  par t s?  

- Who is a t  f a u l t  i f  you can ' t  say "nom t o  the  touching? 

- W h a t  would you do i f  you could not say no? 

- Uho would you tell  if someone t r i e d  t o  touch your p r iva te  
par t s?  

- What would YOU say? 

- What would you do if t h e  person didn ' t  l i s t e n ,  understand o r  
believe you? 

- Why wouldn't someone bel ieve you? 

- W h a t  would you do if a f r iend t o l d  you that someone had 
touched his /her  p r iva te  par ts?  



SUGGESTED ACTIVITIES 

- Studen t s  should complete t h e  review paper  and r e t u r n  i t  t h e  
fo l lowing  day. 

- Studen t s  and t e a c h e r  could compile a l ist  o f  names and phone numbers 
o f  community r e s o u r c e  people.  

- Studen t s  should i n v i t e  community r e sou rce  people  t o  speak t o  t h e  
c l a s s  (e .g .  p o l i c e  o f f i c e r ,  human r e s o u r c e s  worker . )  
Prepare  q u e s t i o n s  f o r  g u e s t  speakers .  

- By r o l e  p lay ing  they  can p r a c t i c e  be ing  a s s e r t i v e ,  p r a c t i c e  
t e l l i n g  someone about  unwanted touching  ( b e  s p e c i f i c ) ,  p r a c t i c e  
u s ing  s p e c i f i c ,  c l e a r  phrases .  

- Studen t s  could write away f o r  more in format ion  about  Persona l  
Sa fe ty  t o  a v a r i e t y  of community agenc i e s  and a s s o c i a t i o n s .  

A NOTE TO THE TEACHER 

If a c h i l d  d i s c l o s e s  abuse du r ing  t h e  l e s s o n ,  acknowledge t h e  c h i l d ' s  
s t a t emen t  and con t inue  t h e  l e s s o n .  Seek a p r i v a t e  moment t o  speak t o  
t h e  c h i l d  a f t e r  c l a s s .  Follow school  procedures  f o r  r e p o r t i n g  c h i l d  
abuse.  



APPENDIX B 

Pa ren t  Request Form 

Date: 

Admission t o  t h e  program on Persona l  Safe ty  and Prevent ion  o f  Chi ld  
Sexual Abuse is  by P a r e n t s t  r e q u e s t  only.  

I n  o r d e r  f o r  your c h i l d  t o  p a r t i c i p a t e  i n  t h i s  program, p l e a s e  
complete t h e  s e c t i o n  below and r e t u r n  i t  t o  your  c h i l d ' s  t e a c h e r .  

I r e q u e s t  t h a t  ( c h i l d ' s  f u l l  name) 
t a k e  p a r t  i n  t h e  program on Persona l  Safe ty  and t h e  Prevent ion  o f  
Sexual  Abuse. 



APPENDIX C 

Teacher In-Serv ice  Agenda 

C.A.R.E. GRADES FOUR & FIVE PROGRAM 
TEACHER IN-SERVICE 

Apr i l  29, 1987 
Abbotsford, B.C.  

AGENDA 

I n t r o d u c t i o n  

Values C l a r i f i c a t i o n  Exe rc i s e  

Dynamics o f  Chi ld  Sexual Abuse - when, where,  how, who, s t a t i s t i c s  

Video: I d e n t i f y i n g  and Report ing 

Behavioura l  I n d i c a t o r s  

Coffee 

Legal  Response 
Report ing Procedures  
How t o  Handle a D i sc lo su re  
Responding t o  Needs of t h e  Sexual ly  Abused Child 

i n  t h e  Classroom 

Video: 'Qreaking S i l e n c e n  

Lunch 

Video: "Yes, You Can Say Non 

P r e s e n t a t i o n  of In t e rmed ia t e  C.A.R.E. Program 

Coffee 

Implementation of In t e rmed ia t e  C.A.R.E. Program 

Problem So lv ing  
Lesson Planning 

Quest ion/Concerns 
Shar ing  o f  Ideas  
Eva lua t ion  o f  Workshop 



APPENDIX D 

Implementation Check l i s t  f o r  In t e rmed ia t e  C.A.R.E. Program 

Receive permiss ion  from d i s t r i c t  supe r in t enden t / s choo l  board 
t o  implement t h e  program. 

Teacher i n - s e r v i c e  t r a i n i n g  . 
Secure a n  In t e rmed ia t e  C.A.R.E. K i t  and v ideo .  

Dup l i ca t e  p a r e n t  permiss ion  form, p a r e n t  i n fo rma t ion  l e t t e r ,  
and i n v i t a t i o n  t o  p a r e n t  meeting l e t t e r .  

Plan who i s  t o  p r e s e n t  program t o  pa ren t s .  

Call pa ren t  meeting t o  a d v i s e  p a r e n t s  of  n a t u r e  of  t h e  
program. Th i s  can be coord ina ted  w i th  o t h e r  s choo l s  i f  you 
wish. Receive forms i n d i c a t i n g  expected a t t endance .  Ca l l  
homes t o  remind p a r e n t s  if necessary .  Administer p a r e n t  
e v a l u a t i o n  forms a t  t h e  end o f  t h e  meeting. 

D i s t r i b u t e  and r e c e i v e  p a r e n t a l  permiss ion  s l i p s .  

Dupl ica te :  rev iew pape r s  t o  be s e n t  home wi th  s t u d e n t s  
after  each l e s s o n ;  s t u d e n t  e v a l u a t i o n  forms; and p a r e n t  
e v a l u a t i o n  o f  program. 

Make a l t e r n a t e  arrangements  f o r  c h i l d r e n  who do no t  have 
p a r e n t a l  permiss ion  t o  be i n  In t e rmed ia t e  C.A.R.E. Program. 

Teach In t e rmed ia t e  C.A. R. E. Program. 

Teacher e v a l u a t e s  each  l e s s o n  upon i ts completion. 

S tuden t s  complete e v a l u a t i o n  forms a t  t h e  end o f  t h e  
program. 

Send home pa ren t  thank you l e t t e r s  and q u e s t i o n n a i r e s .  

Plan follow-up and review a c t i v i t i e s  t o  ensu re  r e t e n t i o n  o f  
concepts  l e a rned .  



APPENDIX E 

Pa ren t  I n f o r m  t i o n  L e t t e r  

Dear Paren ts :  

U n t i l  r e c e n t l y ,  sexua l  abuse was a  cr ime r a r e l y  d i s cus sed  wi th  
c h i l d r e n .  Our own P a r e n t s  may o r  may n o t  have g iven  us  vague warnings 
about  " s t r a n g e r s n  bu t  f e w  of u s  r ece ived  any s p e c i f i c  i n fo rma t ion  on 
sexua l  abuse o r  methods t o  p r o t e c t  ou r se lves .  Therefore ,  many o f  u s  
haven ' t  spoken wi th  our  c h i l d r e n  about  sexua l  abuse even though 
r e s e a r c h  h a s  shown t h a t  c h i l d r e n  who have been informed about  t h i s  
cr ime are less l i k e l y  t o  be v i c t imized .  

The C. A. R.E. Program i s  d e f i n i t e l y  a community one. Our school  
d i s t r i c t  and s t a f f  who have suppor ted  t h e  concept from t h e  beginning ,  
our  t e a c h e r s  who e n t h u s i a s t i c a l l y  d e l i v e r e d  t h e  program, our  p a r e n t s  
who r e i n f o r c e d  t h e  l e s s o n s  a t  home; a l l  have worked t o g e t h e r  and 
suppor ted  each  o t h e r  t o  h e l p  make our  community a  s a f e r  p l ace .  

We o f t e n  say t h a t  "it won't happen t o  m e  o r  my c h i l d r e n . "  While f i res  
and a c c i d e n t s  a r e  no t  s e l e c t i v e  i n  t h e i r  v i c t i m s ,  n e i t h e r  i s  t h e r e  any 
s e l e c t i v i t y  i n  who m y  o r  may n o t  be s e x u a l l y  abused. 

Our b e s t  p r o t e c t i o n  i s  educa t ion .  There a r e  no gua ran t ee s ,  but  w e  
have t h e  s a t i s f a c t i o n  o f  knowing t h a t  w e  have c o n t r i b u t e d  t o  t h e  
educa t ion ,  s a f e t y  and p r o t e c t i o n  of our  most v a l u a b l e  r e sou rce ,  our  
c h i l d r e n .  

Yours t r u l y ,  



APPENDIX F 

Pa ren t  Informat ion  L e t t e r  About Meetings 

Dear 

The C.A.R.E. K i t  f o r  k i n d e r g a r t e n  t o  grade  t h r e e  c h i l d r e n  has  been 
s u c c e s s f u l l y  implemented i n  our  school  d i s t r i c t .  Pa ren t s ,  
a d m i n i s t r a t o r s ,  and t e a c h e r s  have a l l  i n d i c a t e d  t h e  need f o r  a  
follow-up program a t  i n t e r m e d i a t e  l e v e l s .  I n  response  t o  t h e s e  
r e q u e s t s ,  a  program f o r  g r a d e s  f o u r  and f i v e  has  been developed. 

School is  one o f  s c h o o l s  i n  t h i s  
d i s t r i c t  s e l e c t e d  t o  p i l o t  test  t h e  i n t e r m e d i a t e  program. 

Th i s  program is designed t o  be o f f e r e d  t o  c h i l d r e n  i n  g rades  f o u r  and 
f i v e .  The f o c u s  of t h e  program is  t h e  p reven t ion  of  c h i l d  s exua l  
abuse. I n s t r u c t i o n s  w i l l  be provided by t r a i n e d  school  personnel  
du r ing  t h e  r e g u l a r  c lassroom day. 

A s  a  paren t /guard ian  of a  c h i l d  i n  one of  t h e  c l a s s e s  involved  i n  t h e  
p i l o t  program, you a r e  i n v i t e d  t o  l e a r n  more about  t h e  program. The 
background, c o n t e n t ,  and d e t a i l s  w i l l  be presen ted  a t  each  o f  t h e  
fo l lowing  times: 

After you have l e a r n e d  about  t h e  program, you w i l l  have an oppor tun i ty  
t o  r e q u e s t  t h a t  your  c h i l d  p a r t i c i p a t e .  

I n  o r d e r  t o  assist us  i n  our  p r e p a r a t i o n s  f o r  t h e s e  s e s s i o n s ,  p l ea se  
i n d i c a t e  on t h e  form below which s e s s i o n  you w i l l  a t t e n d .  Kindly 
r e t u r n  t h e  form a s  soon a s  pos s ib l e .  

Yours s i n c e r e l y ,  

P r i n c i p a l  

We/I w i l l  a t t e n d  t h e  s e s s i o n  on (check one ) :  

Day Date Ti m e  

Signed : 



APPENDIX G 

Review Paper - 
I n t r o d u c t i o n  

After each l e s s o n  a  review paper  w i l l  be completed and r e t u r n e d  t h e  
next  day. Some days  s t u d e n t s  w i l l  complete t h e  review paper  i n  c l a s s .  
Other days p a r e n t s  and s t u d e n t s  may work on t h e  paper t oge the r .  Both 
pa ren t  and s t u d e n t  should s i g n  each paper .  This  a c t i v i t y  is in tended  
t o  inform p a r e n t s  of t h e  c o n t e n t s  o f  t h e  program a s  w e l l  as t o  
encourage t h e i r  p a r t i c i p a t i o n .  The paper  should be k e p t  i n  a  duo-tang 
f o r  s t u d e n t ' s  r e f e r ence  and review. 

What do you t h i n k  a r e  t h e  main messages o f  t h e  v ideo?  

Explain t h e  meaning of Persona l  s a f e t y .  

Why is  i t  impor tan t  f o r  you t o  t e l l  a  t r u s t e d  person t h a t  someone i s  
touching  your  p r i v a t e  p a r t s  wi thout  a good reason?  

What would be a  good r ea son?  

Would i t  be a  good i d e a  t o  t e l l  a  f r i e n d  i f  you f i n d  i t  d i f f i c u l t  t o  
t e l l  an  a d u l t  about  t h e  touching?  

Why i s  i t  impor tan t  t o  p r o t e c t  your  body and your  f e e l i n g s ?  

This  review paper  i s  in t ended  t o  encourage t h e  pa ren t  t o  become 
involved i n  t h e  Persona l  s a f e t y  of t h e i r  c h i l d .  This  p roces s  should 
he lp  communication between p a r e n t  and c h i l d .  

Pa ren t  S igna tu re  

S tudent  S igna tu re  

Date 



APPENDIX H 

Review Paper 

LaaQrLz 
D e s c r i p t i o n  o f  S i t u a t i o n  

Th i s  is a group of s t u d e n t s  about  your  age.  Now how they look 
d i f f e r e n t  from one ano the r .  They have t h e i r  own bod ie s  and f e e l i n g s .  
Th i s  i s  a l s o  t r u e  i n  our  c l a s s .  You each have your own body and 
f e e l i n g s .  Each one of you i s  a s p e c i a l  person.  It i s  impor tan t  t o  
feel good about  y o u r s e l f .  It is e a s i e r  t o  s t and  up f o r  your r i g h t s  
when you have se l f -conf idence .  

Give an example of  a  compliment. 

Give a n  example of a n e g a t i v e  remark. 

Give someone i n  your  family a compliment. Watch f o r  a  r e a c t i o n .  

P i c t u r e  i n  your  mind a  person who i n s u l t e d  o r  c r i t i c i z e d  you. Imagine 
s ay ing  t o  them, "No m a t t e r  what you do o r  say  I 'm st i l l  a  worthwhile 
person." (Canf ie ld  & Wells, 1976, p. 69)  

Th i s  review paper is  in tended  t o  encourage t h e  p a r e n t  t o  become 
involved  i n  t he  persona l  s a f e t y  of t h e i r  c h i l d .  This  p roces s  should 
he lp  communication between p a r e n t  and c h i l d .  

Pa ren t  S i g n a t u r e  

S tudent  S i g n a t u r e  

Date 



APPENDIX I 

Teacher Evalua t ion  

P lease  g i v e  c a r e f u l  thought and c o n s i d e r a t i o n  t o  every l e s s o n  and feel  
f r e e  t o  c r i t i c i z e .  It i s  only  w i t h  your coope ra t i on  and e x p e r t i s e  
t h a t  we can he lp  prevent  c h i l d  s exua l  abuse. 

1 .  Did t h e  c h i l d r e n  e a s i l y  understand t h e  c e n t r a l  message? 

2. Are t h e r e  o t h e r  a i d s  you would p r e f e r  t o  u se?  What are 
they ? 

Suggested Learning Activities: 

7 .  Do t h e  sugges ted  a c t i v i t i e s  enhance t h e  p o i n t s  emphasized? 

2. Did t h e  c h i l d r e n  en joy  them? 

3 .  Are t h e r e  o t h e r  ways t o  r e i n f o r c e  t h e  message? P l ea se  l ist .  

Suggested Vocabulary Activities: 

1 .  Is t h e  vocabulary a p p r o p r i a t e  f o r  t h i s  age l e v e l  and should 
t h e r e  be a d d i t i o n s  o r  d e l e t i o n s ?  



APPENDIX J 

Teacher Evalua t ion :  Form 2 

Suggested Learning A c t i v i t i e s :  

Suggested Vocabulary A c t i v i t i e s :  

Length of Lesson minutes  



APPENDIX K 

Paren t  Thank You Letter 

Elementary School 

Dear P a r e n t s  and Guardians:  

Thank you f o r  p a r t i c i p a t i n g  i n  t h e  implementat ion o f  t h e  C.A. R.E. K i t  
on pe r sona l  s a f e t y  and t h e  p r even t ion  of  c h i l d  s exua l  abuse.  

It was sugges ted  by some of  t h e  p a r e n t s  a t  t h e  follow-up meet ings ,  
t h a t  a q u e s t i o n n a i r e  be s e n t  t o  a l l  p a r e n t s  and g u a r d i a n s  s o  t h a t  they  
may be g iven  an  oppo r tun i t y  t o  p a r t i c i p a t e  i n  t h e  e v a l u a t i o n  o f  t h e  
C.A.R.E.  K i t .  

We s i n c e r e l y  hope t h a t  you w i l l  t a k e  t h e  time t o  complete t h e  
q u e s t i o n n a i r e  and r e t u r n  i t  t o  t h e  school .  

Yours s i n c e r e l y ,  



APPENDIX L 

Q u e s t i o n n a i r e  f o r  P a r e n t s  

P l ea se  complete one q u e s t i o n n a i r e  f o r  each  of your  c h i l d r e n  who 
p a r t i c i p a t e d  i n  t h e  C. A. R. E Persona l  S a f e t y  Program. 

Kindly r e t u r n  t h e  q u e s t i o n n a i r e ( s )  t o  your  school  p r i n c i p a l  by 

Chi1 d  ' s school  

Grade : Male : Female : 

1. Did your  c h i l d  t a l k  about  t h e  C.A.R.E. Program a t  home? 

Yes, v o l u n t a r i l y  
Yes, bu t  only when q u e s t i o n e d .  
Not, no t  a t  a l l  

If "yesn ,  what were your  c h i l d ' s  q u e s t i o n s  o r  comments? 

2. Do you t h i n k  your  c h i l d  unders tood t h e  o v e r a l l  message of  
t h e  C . A . R . E .  K i t ?  

Yes, completely  
Yes, p a r t i a l l y  
Not, n o t  a t  a l l  

What p a r t  do you t h i n k  your  c h i l d  d i d  n o t  unders tand?  



3. How would you d e s c r i b e  your  c h i l d ' s  r e a c t i o n  t o  t h e  program? 

P o s i t i v e  
Negative 
Neut ra l  
Dont t Know 

P lease  comment : 

4. Do you th ink  t h e  C.A.R.E. program has c o n t r i b u t e d  t o  t h e  
s a f e t y  of your  c h i l d ?  

Yes 
No 
Don t Know 

5. Are you more comfor tab le  t a l k i n g  t o  your  c h i l d  about  t h e  
p reven t ion  o f  c h i l d  sexua l  abuse a s  a r e s u l t  o f  t h i s  
program? 

Yes 
No 
Dont t Know 

6 .  What a d d i t i o n a l  in format ion  on c h i l d  s exua l  abuse would you 
as a pa ren t  l i k e  t o  have? 

7.  I n  your  op in ion ,  was s u f f i c i e n t  oppor tun i ty  g iven  f o r  pa ren t  
involvement i n  t h e  program? 

Yes 
No 
Dont t Know 

What changes,  i f  any, i n  pa ren t  involvement would you 
sugges t ?  



8.  Addi t iona l  comments: 

Your cont inued  suppor t  of t h i s  program w i l l  l a r g e l y  de te rmine  i t s  
f u t u r e  s u c c e s s  i n  our  community. 

We welcome your  comments and s u g g e s t i o n s  on any a s p e c t  o f  t h e  C . A . R . E .  
Program. 

L e t t e r s  may be addressed  t o :  

Supe r in t enden t  o r  
School D i s t r i c t  



APPENDIX M 

S tuden t  Eva lua t i on  Form 

C . A . R . E .  PRODUCTIONS INTERMEDIATE PROGRAM 

Grades Four and F ive  

1 .  Name something new you l e a r n e d  i n  t h i s  c l a s s :  

2. I n  g e n e r a l ,  how much d i d  you l i k e  t h i s  cou r se?  

& sQawhL ALL& 

1 2 3 4 5 6 7 9 10 

3. What d i d  you l i k e  most? 

4 .  What d i d  you l i k e  l e a s t ?  

5. Do you recommend i t  t o  o t h e r  s t u d e n t s ?  

6 .  Any q u e s t i o n s  o r  comments? 



APPENDIX N 

L,sumiz 

CHILD AND TEENAGER 

1 .  Studen t s  w i l l  l e a r n  t o  i d e n t i f y  and exp re s s  t h e i r  f e e l i n g s .  
2. S tuden t s  w i l l  l e a r n  about  r e s i s t i n g  p re s su re .  

- Blackboard 
- Chart  paper 
- Review papers  

If a  c h i l d  d i s c l o s e s  abuse du r ing  t h e  l e s s o n ,  acknowledge t h e  c h i l d ' s  
s t a t emen t  and con t inue  t h e  l e s s o n .  Seek a p r i v a t e  moment t o  s p e a k  t o  
t h e  c h i l d  a f t e r  c l a s s .  F o l l o w  s c h o o l  p rocedures  f o r  r e p o r t i n g  t h e  
c h i l d  abuse.  

on f o r  t h e  T e a  

Whi l e  o f f e n d e r s  a r e  p r e d o m i n a n t l y  m a l e ,  female o f f e n d e r s  do e x i s t ,  
s t u d e n t s  should be aware of  t h i s  f a c t .  

F e e l i n g s ,  t e a s e ,  embarrass ,  naked 

oduc- t h e  J,esson t o  t h e  S tuden t s  

The fo l l owing  i s  a  sugges ted  i n t r o d u c t i o n .  B e f o r e  showing  t h e  c a r d  
e x p l a i n  t o  t h e  s t u d e n t s :  

What does teasing mean? 

Teasing is when someone makes fun of you. Some teasing is 
Pun, while other teasing is mean. You have to  decide how 
the teasing makes you f e e l .  

Give examples of when people are sometimes teased. 



( L i s t  examples on t h e  blackboard o r  c h a r t  paper . )  

- New h a i r c u t  - Have t r o u b l e  p l ay ing  a s p o r t  
- A person  wants  you t o  do something t h a t  you don ' t  want t o  do 

Show t h e  ca rd  t o  t h e  s t u d e n t s  a s  you t e l l  t h e  fo l l owing  s t o r y .  

Tom was spending the  summer a t  the family cottage on the  
lake. He had a great time swinaing and f i sh ing  every day. 
Usually there  were plenty of other  children t o  play with, 
but one evening everyone seemed t o  be busy. Tom's teenage 
cousin Sylvia was v i s i t i n g  f o r  a couple of days. She asked 
Tom t o  come down and join  her  f o r  a swim. Aa Tom went i n t o  
the  water he rea l ized  that Sylvia was naked. She pulled Tom 
toward her and sa id ,  What's the matter, are you 
embarrassed?m Tom's fee l ings  were hur t  because Sylvia teased 
and embarrassed him. H e  was confused by her  behavior. Tom 
did not want his cousin t o  know t h a t  he w a s  a f r a i d  but a t  
the same time she made him feel uncomfortable. 

w h a t  should Tom do? 

He should t e l l  SSrlvia how he feels and say "non t o  h e r  p r e s s u r e  t o  
s w i m  w i t h  h e r  i n  t h e  nude. 
He should  t e l l  someone about  i t .  

What if  Tom tel ls  someone about Sylvia 's  behaviour and they 
make fun of him? 

He should keep on t e l l i n g  u n t i l  someone t a k e s  him s e r i o u s l y .  

Bow do you usually feel when someone teases o r  embarrassed 
you, o r  forces  you t o  do something aga ins t  your wi l l?  

Hurt ,  uncomfortable ,  confused.  

Who is a t  fault i n  this kind of  s i tua t ion?  

The person  who i s  doing t h e  t e a s i n g ,  h u r t i n g ,  embar rass ing ,  o r  
f o r c i n g  . 



e s t e d  A c t i v i U  

S t u d e n t s  could t h i n k  of a time when they have been embarrassed o r  
t e a sed .  They could write a  ( c o n f i d e n t i a l )  r e sponse  t o  t h e  teaser, 
e x p l a i n i n g  how they feel.  

S t u d e n t s  should complete t h e  review paper  a t  home o r  school  and r e t u r n  
i t  t h e  fo l l owing  day. 



APPENDIX 0 - 
CHILD AND NEIGHBOUR 

1 .  To emphasize t h e  importance of r e p o r t i n g .  

2. S tuden t s  w i l l  l e a r n  some o f  t h e  r ea sons  f o r  o f f e n d e r  behaviour .  

3 .  To inform s t u d e n t s  about  t h e  system's  response  and community 
r e s o u r c e s  a f t e r  d i s c l o s u r e  o r  r e p o r t .  

- Review papers  

If a c h i l d  d i s c l o s e s  abuse du r ing  t h e  l e s s o n ,  acknowledge t h e  c h i l d ' s  
s t a t emen t  and cont inue  t h e  l e s s o n .  Seek a  p r i v a t e  moment t o  speak t o  
t h e  c h i l d  a f t e r  Class .  Follow school  procedures  f o r  r e p o r t i n g  t h e  
c h i l d  abuse. 

f o r  t h e  T e a m  

The fo l lowing  l e s s o n  is in tended  t o  teach  c h i l d r e n  about  t h e  s e r i o u s  
n a t u r e  of  r e p o r t i n g  an i n c i d e n t  of c h i l d  sexua l  abuse.  S t u d i e s  show 
t h a t  c h i l d r e n  r a r e l y  l i e  about  c h i l d  s exua l  abuse and we need t o  
emphasize t h e  importance of r e p o r t i n g  s o  t h a t  t h e  touching  w i l l  s t o p  
and a l l  people involved w i l l  g e t  p r o f e s s i o n a l  he lp .  

Chi ldren  (and a d u l t s )  a r e  o f t e n  puzzled by o f f ende r  behaviour .  They 
o f t e n  ask  "why would someone want t o  do t h a t ? "  This  l e s s o n  w i l l  
p rov ide  some b a s i c  i n fo rma t ion  on t h e  background t o  o f f e n d e r s .  

Chi ldren  should a l s o  have some unders tanding  of  t h e  p roces s  after  a  
d i s c l o s u r e  and t h e  community r e s o u r c e  people  a v a i l a b l e  t o  he lp .  This  
l a s t  key i s s u e  w i l l  a l s o  be covered i n  t h i s  l e s s o n .  

Offender,  r e l a t i v e ,  stress, power, i nvo lve ,  p o l i c e ,  s o c i a l  worker,  
c o u n s e l l o r ,  community, behaviour ,  i n c i d e n t  



The fo l l owing  i s  a  sugges ted  i n t r o d u c t i o n :  

As we have gone through the  lessons i n  the  c.a.r.e. program, 
mang of you have probably been wondering why a person would 
touch a ch i ld ' s  p r iva te  parts. 

A person with th i s  kind of behaviour is ca l led  an  offender 
because they have a touching problem. The offender has 
t rouble  r e l a t i n g  t o  people t h e i r  own age and in some cases  
he/she is under some kind of stress. 

They right feel angry but keep i t  inside.  Sometimes t h e i r  
negative feelings make them want t o  feel more powerfuL than 
they are. The offenders need t o  use t h e i r  power over 
someone smaller o r  less powerful than them. They use t h e i r  
power t o  force  a ch i ld  t o  touch t h e i r  p r iva te  p a r t s  o r  they 
touch the  ch i ld ' s  p r iva te  parts. Often offenders were 
touched by someone when they w e r e  chi ldren themselves. 

If anyone touches your p r iva te  parts o r  forces  you t o  look 
a t  o r  touch the i r s ,  you have a right t o  say "non and t o  tel l  
a t rus ted  person about it. 

It is important t o  tel l  someone about a touching inc iden t  
because this is a very se r ious  matter. The touching must 
stop,  and the  offender needs t o  get help  f o r  t h e i r  touching 
problem s o  that they w i l l  q u i t  touching chi ldren i n  t h a t  
way 

es f o r  D l scus s lon  

Descr ibe  what is  happening i n  t h e  p i c t u r e ,  u s i n g  t h e  fo l l owing  
d e s c r i p t i o n  as a  gu ide .  

Joan has to ld  her mom and dad t h a t  t he  next door neighbour 
has touched her p r iva te  par ts .  Her parents  w e r e  glad that 
she to ld  them. They phoned and reported t h e  incident  t o  t h e  
pol ice  because they are some of the  people i n  the  community 
who are working t o  s top  people with touching problems. 
Other people, such a s  counsellors and soc i a l  workers are 
going t o  help Joan and her parents. There are dlso 
counsellors who w i l l  t r y  t o  help the  neighbour with his 
touching problem. 



Why do you think it's important f o r  Joan t o  tell  her parents 
about the touching by her neighbou.? 

It 's impor tan t  t o  t e l l  about  t h e  touching  s o  t h a t  t h e  neighbour w i l l  
s t o p  h i s  touching  problem wi th  h e r  o r  any o t h e r  c h i l d r e n .  

Uho e l s e  would be concerned o r  involved with the neighbour 
and his touching problem? 

The p o l i c e ,  t h e  s o c i a l  worker,  t h e  c o u n s e l l o r s  and o t h e r  community 
workers a r e  concerned about  touching  problems? 

What is the ro le  of the police? 

The r o l e  of  t h e  p o l i c e  i s  t o  p r o t e c t  t h e  c h i l d  from t h e  p o i n t  of  view 
of  t h e  laws. 

What is the ro le  of the social  worker? 

The r o l e  of t h e  s o c i a l  worker i s  t o  ensu re  t h a t  t h e  c h i l d  i s  s a f e  and 
p r o t e c t e d  from harm. 

What is the  ro le  of the  counsellor? 

The c o u n s e l l o r  w i l l  h e lp  t h e  c h i l d  d e a l  wi th  t h e i r  f e e l i n g s  about  t h e  
touching  i n c i d e n t .  
T h e y ' l l  a l s o  he lp  t h e  p a r e n t s  d e a l  w i th  t h e i r  f e e l i n g s .  
Other c o u n s e l l o r s  w i l l  t r y  t o  h e l p  t h e  o f f e n d e r s  d e a l  w i t h  h i s / h e r  
touching  problem. 



APPENDIX P  

CHILD AND TEACHER (Revised)  

1 .  To recognize  and l e a r n  how t o  avoid p o t e n t i a l l y  harmful s i t u a t i o n s  

2. S tuden t s  w i l l  l e a r n  t o  s o l v e  problems a s  they:  
a .  i d e n t i f y  t h e  problem 
b. cons ide r  p o s s i b l e  s o l u t i o n s  
c.  p r e d i c t  consequences of a c t i o n s  
d.  make a  d e c i s i o n  

- Review pape r s  
- Post  papers  
- Old magazines 
- Pens, p e n c i l s ,  s c i s s o r s ,  g l u e ,  crayons,  p a i n t s  

Th i s  l e s s o n  focuses  on an encounter  between a  c h i l d  and h i s  music 
t eache r .  Offenders  such a s  t e a c h e r s ,  coaches,  c o u n s e l l o r s  o r  
b a b y s i t t e r s  have a  g r e a t  d e a l  of  i n f l u e n c e  over  t h e  c h i l d .  The 
o f f e n d e r  is  well-known t o  t h e  c h i l d  and i s  o f t e n  i n  a  p o s i t i o n  of  
a u t h o r i t y .  He/she a l s o  has  permiss ion  t o  be wi th  t h e  c h i l d .  

Author i ty ,  command, permiss ion  

A person i n  authority has the power or right to  CO-d 

Who has the authority over you? 

( e .g .  Mom, dad, t e a c h e r ,  e t c . )  
( L i s t  t h e i r  answers on t h e  blackboard o r  c h a r t  paper )  



Give some examples of  cormands that you should obey. 

( L i s t  s t u d e n t ' s  answers on blackboard)  - Clean up your  room. 
- Do your  homework. 
- Stop  t a l k i n g  i n  class. 

Give s o m e  examples of commands that you should not obey. 

( L i s t  answers)  
- Jump o f f  a b r idge .  
- Walk i n  f r o n t  of  a  c a r .  

Before  showing t h e  c a r d ,  e x p l a i n  t o  t h e  s t u d e n t s :  

Sometimes a person who has author i ty  over you may a c t  i n  a 
way t h a t  confuses you. It is important t o  l i s t e n  t o  your 
feel ings ,  One one except a doctor f o r  hea l th  reasons, has 
the  r i g h t  t o  look a t  o r  touch your p r iva te  par ts .  No one 
should force you t o  look a t  o r  touch t h e i r  p r iva te  par ts .  

The person w i l l  probably not ask your permission t o  touch 
your p r iva te  parts, however, you have t he  r i g h t  t o  say "noW. 
If you can ' t  say wnow o r  i f  you do say %on and the  person 
still touches your p r iva te  parts, it is your f a u l t .  

Descr ibe what is  happening i n  t h e  p i c t u r e ,  u s ing  t h e  fo l l owing  
d e s c r i p t i o n  a s  a  gu ide .  

Richard did  not l i k e  band pract ice .  Host of the  o ther  
s tudents  i n  band enjoyed going t o  the  music room t o  use t he  
instruments, Richard always played the  wrong notes  on his 
trumpet. The o ther  s tudents  made fun of him, which made i t  
even worse. 

The new band teacher was always pa t i en t  with Richard, 
showing him how t o  play t he  trumpet properly and read the  
notes. He gave Richard ex t r a  p rac t ice  after school, which 
made Richard feel important. Richard was s t a r t i n g  t o  enjoy 
playing the  trumpet. He was looking forward t o  t h e  band 
t r i p  the  following weekend. Richard would be s taying a t  the  
same house a s  t he  band teacher f o r  the  weekend. 



On t h e i r  first night  away, the  band teacher came i n t o  
Richard's room and shared a pizza with him.  Then the two of 
them s t a r t e d  t o  prac t ice  f o r  the  concert the  next day. 
During the  pract ice ,  the band teacher touched Richard's 
penis, when Richard tries t o  s top  him the  teacher to ld  
Richard t h a t  i f  he ever to ld  anyone about the  touching he 
would not g e t  -re spec ia l  a t tent ion.  Richard felt  
confused and betrayed by the band teacher. 

e s t i o n s  f o r  Discuss ion  

Allow your s t u d e n t s  t o  work through t h e  problem-solving p roces s  i n  
small groups.  Assign v a r i o u s  s t u d e n t s  t o  be r e c o r d e r s  and r e p o r t e r s .  
When t h e  c l a s s  reconvenes,  t h e  r e p o r t e r  from each group should s h a r e  
t h e i r  p roces s  wi th  t h e  c l a s s .  

What is the  problem? 

The band t e a c h e r  has  touched Richard ' s  pen i s .  

Think of  some possible solut ions  t o  the  problem. 

Richard could q u i t  t h e  band and try t o  avoid t h e  band t eache r .  
Richard could say  nno!n t o  t h e  band t e a c h e r  and t o  t e l l  someone about  
t h e  unwanted touching.  
Richard could t e l l  h i s  P a r e n t s ,  f r i e n d s ,  t e a c h e r ,  o r  p r i n c i p a l  t o  g e t  
h e l p  t o  s t o p  t h e  unwanted touching.  

Predict  the  consequences of your solutions.  

Richard l i k e s  be ing  i n  t h e  band. The o t h e r  s t u d e n t s  a r e  s t a r t i n g  t o  
a c c e p t  him now. He may no t  want t o  q u i t .  It may be imposs ib le  f o r  
Richard t o  avoid t h e  band t e a c h e r .  

It may be d i f f i c u l t  f o r  Richard t o  saynnon t o  t h e  touching ,  because 
t h e  t e a c h e r  is i n  a  p o s i t i o n  of a u t h o r i t y .  

If Richard t e l l s  h i s  p a r e n t s ,  they w i l l  probably understand t h a t  t h e  
touching  i s  no t  h i s  f a u l t  and they w i l l  r e p o r t  i t  t o  t h e  a u t h o r i t i e s  
s o  t h a t  t h e  touching  w i l l  s t o p .  If Richard 's  p a r e n t s  don ' t  l i s t e n  o r  
understand he should keep on t e l l i n g  u n t i l  someone l i s t e n s ,  and does 
something s o  t h a t  t h e  touching  w i l l  s t o p .  

Choose your best  solution.  

It is no t  Richard ' s  f a u l t  and he should say "non t o  t h e  unwanted 
touching.  He should then  t e l l  h i s  p a r e n t s  about  i t .  If they  d o n ' t  
l i s t e n  o r  understand he should t e l l  ano the r  t r u s t e d  a d u l t  o r  f r i e n d  



u n t i l  someone l i s t e n s  and does something s o  t h a t  t h e  touching  w i l l  
s t o p .  

. . e s t e d  Activities 

S tuden t s  could complete t h e  review paper  and r e t u r n  i t  t h e  fo l l owing  
day. 

S tuden t s  could ro le -p lay  be ing  a s s e r t i v e .  

S tuden t s  could ro le -p lay  t e l l i n g  an a d u l t  o r  f r i e n d  about  t h e  touching  
i n c i d e n t .  

Each s t u d e n t  could des ign  a p o s t e r  summarizing a main message of  t h e  
program. Magazine P i c t u r e s ,  p a i n t s ,  pens o r  crayons could be used as 
a medium. 



APPENDIX Q 

Lesson 1: Introduction 



APPENDIX R 

Lesson 2: Feeling Good About 
Yourself 







APPENDIX U 

L e s s o n  5 :  P r i v a t e  
P a r t s  of Y o u r  Body 



n i l d  and S t r a n g e r  



APPENDIX W 

Lesson 7 :  C h i l d  
And Acqua in t ance  



i APPENDIX X 

1 Lesson  8 :  C h i l d  and  Teacher 

1 



A2PENDIX !L' 

Lesson 9: C h i l d  and Teenager 





APPENDIX AA 

Lesson 11: Child and Relative 
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