
National Lbrary I+I o f c a m  

Canadian Theses Service Setvice des theses canadiennes ' . 

Ottawa. Canada 
K I A  ON4 

NOTICE 

The quality of this microform is heavily dependent upon the 
quality of the original thesis submitted for microfilming. 
Every effort has been made to ensure the highest quality of 
reproduction possible. 

If pages are missing, contact the university which granted 
. the degree. 

\ 

Some pages may have indistinct print especially if the 
original pages were typed with a poor typewriter ribbon or 
if the university sent us an inferior photocopy. 

Reproduction in full or ih part of this microform is 
by the Canadian Copyright Act, R.S.C. 1970, c. 
subsequent amendments. 

La ualitb de cette microtorme depend grandement de la 9 qua it6 de la these soumise au microfilmage. Nous avons 
tout fait pour assurer une qualit4 supdrieure de reproduc- 
tion. e 

S'il man ue des pages, veuillez communiquer avsc 
I'universit 'B qui a conf6r4 le grade. 

La qualit6 d'impression de certaines pages peut laisser A 
dbsirer, surtout si les pages originales ont dt4 dactylogra- 
phides A I'aide d'un ruban us4 ou si I'universite nous a fart 
parvenir une photocopie de qualit4 infdrieure. 

La reproduction, meme partielle, de cette microforme est 
soumise A la Loi canadienne sur le droit d'auteur, SRC 
1970, c. C-30, et ses amendements subs quents. 'L& 



A STUDY OF I N D I A N  ENGLISH s 

AND ITS EFFECT ON 
* 

SCHOOL PERFORMANCE 

Pamela Dale Hansen 

B.A. ( s p e c i a l ) ,  U n i v e r s i t y  of A l b e r t a ,  1976 

A THESES SUBMITTED I N  PARTIAL FULFILLMENT OF 

THE REQUIREMENTS FOR THE DEaREE OF 

MASTER OF ARTS (EDUCATION) 

l n  ' the  F a c u l t y  

E d u c a t i o n  

@ Pamela Dale Hansen, 1988 

SIMON FRASIR UNIVERSI'TX 

1 November, 1988 

A l l  r i g h t s  r e s e r v e d .  T h i s  t h e s i s  m y  not  be 
reproduced i n  whole or part, by p h o t o c o p y  

or o ther  mans', w i t h o u t  p e r m i s s i o n  o f  t h e  a u t h o r .  



4 
Permission has been granted L'autoriaation a &tb accordbe 
to the National Litqary of la ~ibliothaquar nationals 
Canada to microfffm this du Canada de microfilmer 
thesis and to lend or me11 cette these et de prster ou 
copies of the film. de vendre den exemplairsm du 

film. 

The author (copyright' owner) 
- .  h a s  r e s e r v e d  o t h e r  
.' "rublication rights, and 

neither the thesis nor 
extensive extracts from - it 
may be printed or otherwise 
reproduced without hielher 
written permission. 

L'auteur (titulaire du droit 
d'auteur) ae rbmsrve. lets 
autres droits de publication; 
ni la theee ni de longs 
extraits de cells-ci ne 
doivent Btre imprids ou 
autrement reproduits mans aon 
autoriaation 6crite. 



Name: 

Degree: 

Title of Thesis: 

APPROVAL 

Pamela Dale Hansen 

Master of Arts (Education) 

A Study of Indian English and itsEffect ?,-$ -$&-* 

on School Performance. :I 

Examining Committee: 

Chair: S. decastell 

\.. I / w  
r I 

7 ,L 

K; Toohey / 
Senior Supervisor 

- - - -  w 

J. Tuinman 
Professor 

/ / 'L - - I/ / 

-4~. Shapson 
- 

Professor 
Facu tty of Education 
Simon Fraser University 
External Examiner 



- 
i D 

P A R T I A L - C O P Y R I G H T  L I C E N S E  

I hereby grant  t o  Simon Fraser U n i v e r s i t y  the r i g h t  t o  !endo 

my t hes i s ,  p r o j e c t  o r  extended-essay ( t he  t i t l e  of  which i s  shown below) * 

* 
t o  users o f  the Simon Fraser U n i v e r s i t y  L i b ra r y ,  and to make p a r t i a l  o r  

s i n g l e  copies on l y  f o r  such users o r  i n  response ta a request from t h e  

l i b r a r y  o f  any o the r  u n i v e r s i f y ,  o r  b t h e r  educat ional  i r i ; t i tu t ibn,  on- 
, &. 

i t s  own beha l f  o r  f o r  one o f  i t s  users. I f u r t h e r  a g r e e h a t  pe'rrnission 6 

,7 I .  

v * 
-4 

f o r  m u l t i p l e  copy ing  f t h i s  work f o r  s c h o l a r l y  may be granted P 2 ' -  - 
h '.* *F ' 

by me o r  the Dean o f  Gradpate Studies.  I t  i s  understood t h a t  copying ' , 24 
I 

&r p u b l i c a t i o n  o f  t h i s  work f o r  f i n a n c i a l  ~ a i n ' s h i ' l l  no t  be al lpwed - " .; 
1 

*>' 

, -  + . w i t hou t  my w r i t t e n  permission.  % & -# 

+ * - , .\ 
,>I , r A 

, 2 
T i  t 1 e  o f  ~ h e s  i s/Project/Extended Essay sP - 7  

2.- 4 - 
4r " So' 

*-*-, & 
p "' ' 

, A S t u d y o f  I nd ian  Eng l i sh  and i t s  ~ f f e c t  on School ~ e r f o r q a n c e  ;. ,.. * $:< 
u 

4 

C - 9 3;. 
,$# P%@ 

1 - 3  . eJ 
~ u i h o r :  

/ -- ", / --'--w+d I 

(s ignature4 . Ys4' 
&+b., - , 

-, -'E - 

PAMELA DALE HANSEN 
, ds' 



- ABSTRACT 

Tha preeibht study oxatmined the speech o f  f o r t y  Grade 6 and 
1 

w Orrdm 9 Native and non-Native students i n  one school d i s t r i c t  

i n  B r i t i s h  Columbia t o  determine whether or not the speech of  

Native students showed d ia lec t  features d i s t i n c t i v e  from the i r  

non-Native peers and t o  examine the pedagogical impl icat ions o f  

percmivmd and rea l  speech differences. The two speech 

mituations were the Teacher/Student interview and the 

~ t u d e n t / ~ t u d e n t  f i l m  narrative, which required one student t o  

t m l l  another o f  the s a m e  ethnic background about a f i l m  they 
h >k -, 

had Just seen. The speech samples were analysed for: (a)' 

nonstandard grammatical and vocabulary features, Cb) intonat ion 

differences v i a  subjective dnd,objective means, Ccl differences 
1 

i n  the use o f  the h$+tcsr&cal preswnt or past tense i n  f i l m  
. , * . '  

" 3 ~  

narrative,"and (d l  cohfqrmity t o  LabovFs nor'mal narrati,ve. 
* * < ,  

t , . ?  
, , g 1  ,* 

Results indicated:$haf dhpre > .  were -no s ign i  fican+. differences 
, 4. 

_ I '  I 9. 

bmtwem ethnic groups. i n  *thi ys. di nonstandard cyanma; or 

4 2  
. r  

vocabulary. Natiwe dtuden0; showed s l i g h t l y  more var ia t ion  i n  

intonat ion than the i r  non-fW$ibe peeks a t  th.e Grade 6 level.  
G ,  

i@ 8 

Thrr,sQas no 'd i  f f e r m c r  i n  :the use of  main ten- between Native 
B - > . &  & 

and n o n ~ M t  i v@ students a t  ei t her grade 1 eve1 . Native students 
, , 

at  both- &i ~ r a d e  6 and Gr.ade 9 leve l  tense-switched less  
a",, 

frmqd&tly*thari t h e i r - n o n - ~ a t i v r  peers. There w a s  no 
*& -d 

C ... d i f ference between ther,$1650 ya-3 - groups i n  conformity t o  Labovps 
+ 

nar ra t ive format a t  the Wad+ 6 level.  A t  the Grade 9 level,  
j. 



m o r e  nm-Nat i v e  s t u d e n t s  u sed  E v a l u a t i o n  t h a n  N r t  i v e  students. 
- <  , 

More Grade 9 N a t i v e  s t u d e n t s  p e r c e j v e d  t h e m s e l v e s  as Nat iv r -  

sound ing  t h a n  d i d  Grade 6 ~ a t i v e  s t u d e n t s .  T h i s  f i n d i n g  

c o n t r a s t e d  w i t h  t h a t  &f t h e  T e a c h e r / L i s t e n e r  who was able to 

i d e n t i f y  o n l y  o n e - f i f t h  of Grade 9 N a t i v e  s t u d e n t r  as opporbd 

t o  f o u r - f i f t h s  o f  t h e  Grade 6 N a t i v e  s t u d e n t s .  The r e s u l t s  

s u g g e s t  t h a t  nons t anda rd  speech  %not be i d r n t  i f  i e d  as. an 

i n h i b i t i n g  f a c t o r  i n  s choo l  for t h i s  p a r t i c u l a r  g roup  o f  N a t i v e  

s t u d e n t s , .  t h a t  t h e s e  ~ a t i k  s t u d e n t s  do  no t  have  a f l a t t m r  

i n t o n a t i o n  t h a n  t h e i r  non-Native p e e r s ,  and t h a t  t h e r e  is s o m e  

i n d i c a t i o n  t h a t  o t h e r  f a c t o r s  must b e  c o n t r i b u t i n g  t o  o l d e r  

s t u d e n t s v  s e l f - p e r c e p t i o n s  of  d i f f e r e n t n e s s .  
. , 
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CHAPTER ONE 

 his research was undertaken to determine whether or not a 

dlalectcwhlch has been loosely termed "Indian Englishn exists 
D 

in the speech of a group of Native Indian school children in a 
e 

British col'umbla school setting. The basis for this study was 

a plethora of research in Britain and the United States in the 
tpl 

1970s and early 1980s examining Black American and British 

Black dialects of English. At the same time, researchers were c. 

t 
examining varieties of American Indian English. The redearch 

on Black dialects of English was primarily focussed on the 

effect of non-standard speech gn Black children's academic ' 

performance while the Indian English research focussed on 
I 

ancestral language interference. In Canada, research on non- 

standard dialects of English and their effect on school 

b performance was virtually non-existent, yet there was lit le 1 -3 
doubt that the speech of a large minority populatlon was a 

concern among Canadian educators. This minority comprised 

Native people. Colliou41965) wrote of Indian students' lack 

of fluency in English; Lane (1970) wrote of Indian students' 

mimpoverished languagem; Sawyer (1976) stated that Indian 

students had developed an interlanguage; in 1902, Nakonechny 

and Anderson wrote of a predominant belief that Native 

students'' ~roblems in school would be solved i f  they learned to 

speak the standard dialect. 



The dialect controversy initially focussed on how the 

language differences ahown by American Native Indian students 

were related to first language interference. Leap (1974, 1978) 

studied the relationship of anceetral languages to present day 
4 

Indiana' Engllish speech in order to identify why some forms 
.. 

deviated from standard English. One of the uses made of this 
> 

approach was to concentrate the teaching of language to the 
- 

speakers on these deviant forms. In British Columbia, ~ u l d e r  

(1980) and ~ u r t o n  (1982) studied the Tshimshian and Carrier 

forms of English speech in aTsimilar manner. Focussing 

language instruction on error correction has since been proven 

pedagogically unsound for numerous reasons, not least of which - 
is the assumption that one'3poken dialect is intrinsically 

superior to another. 

By the 1970~1, many, and by the 1980s, most Native children 

in British Columbia were coming to school already speaki,ng 
I 

English. More, Macdonald, Stringer, and Willey's ( 1 p )  survey 

of British a p r o j e c t s  and programs in Native Education - = 

shows that virtually all British Columbia Native language 

programs were operating as second language programs. Despite 

the fact that Native children know very little of their 

ancestral language, their English - speech is still seen as 

inadequate by many teachers for the school situation. Davis 

(1970) reported that,the mproblemn of Native children's 

language was not that a Native language was spoken k home and 

English at school, but that the variety of English learned and 



used a t  home often differed considerably from that used in 

school. Burnaby (1982) stated that some educators believed 
3 , 

f P  

that "Indian Englishm was the cause of Native students' 

llanguage problems. The implication was that Native children 

must learn to speak the  school'^^ English. In Brltain and the 

UnLted States (Edwards, 1985, Richards, 1978; Trudgill, .l975) 

research was showing that not only did changing a child's 

manner of speech not necessarily improve his or her school 

performance, but that trying to change a child's speech could 

have negative repercussions. These discoveries'did not seem to 

lessen the concern about non-standard speech, but to lead to 

more ingenious ways of eradicating the.speech. differences. The 

instructions to teachers of these non-standard speakers evolved 

from stringent phonological and structural drills (Bereiter 6 
C 

Englemann, 19661, to learning the dialect themselves (Kleaner, 

1982; Trudgill, 1975) and using it as a teaching medium (Rosen 

and Burgess, 19801, to developing materials in the dialect 

r, 
(Labov, 19721, to accepting it in their students but 

nonetheless trying to change it (Province of British Columbia, 

1982) to finally ignorlng it apd hoping it would go away 

(British Community Relations Commission enquiry, 1976, cited in 

Edwards, 1984, p.66). B 

The terms, mdeficientm, mimpoverishedw, and 

.- 
wdisadvantagedn (Bereiter & Englemann, 1966; Lane, 1970; 

Sawyer, 1976) are no longer used to describe speakers of 
b 

nonstandard dialects en messe. However, the controversy on the 



effects of dialect in the school situation has not disappeared, .. 
at least in the area of the speech of Native people in the 

mainstream classroom. There is still a belief that Native 

students' speech is one of the sources of their lack of 

academic success (Burnaby, 1982; Nakonechny and Anderson, 

1982). Nonetheless, many researchers have shifted their focus 

in recent years •’;om how students speak to how they use the 

language. The reasons for this shift and the implications for 

classroom practice will be explored in Chapter Two. 
, . - 

The question of a dialect of English spoken by Native 

Indian students is particularly intriguing because of the 1981 

British Columbia Uinistry of Education Resource Book combining 

English as a Second Language (ESL) with English as a Second 
_ 

Dialect (ESD) methodology. The language goal of the combined 

program was to ndevelop conununicative competence at a level > 

commensurate with the student's peers, according to the full 

extent of the student's potential, in the areas of listening, 

speaking, reading and writingt1 (p. 4 ) .  The manual also stated 

that: 

Each dialect is fully adequate and appropriate for use 

among other speakers of that dialect. The conflict arises 

when speakers of dialects considered non-standard 
. 

encounter the dialect accepted as standard by the 

educational ~ystern.~ ( p .  61). 

Clearly, discomfort with non-standard. speech was still a 
\ 

problem in the school system. The foliowing year, the Xlnlstry 



of Educa t ion  c u r r i c u l u m  gu ide ,  -ts for Nativa 

students, ( K l e s n e r ,  1982)  s t a t e d :  

A t e a c h e r ' s  knowledge of t h e  l o c a l  d i a l e c t  1s e s s e n t i a l  fa;-" 
-- > I~ 

e f f e c t i v e  p l a n n i n g  i n  S t anda rd  E n g l i s h .  . . . + b o x  many -. 
".. %- ir C-  - 

? , ". ,.:;> - 
n a t i v e  s t u d e n t s  o r a l  language l e a r n i n g  a t  s c h o o l  w i l l  be 

3 r  

,-.- 
.- 

t h e  main  s o u r c e  of academic s u c c e s s  ( p .  1 8 1 ,  

S e v e r a l  impor t an t  f a c t o r s  were d i s r e g a r d e d  i n  t h i s  n i n i s t r y  

g u i d e l i n e  t o  t e a c h e r s . '  
- 

F i r s t  among t h e s e  f a c t o r s  was t h e  f i n d i n g  t h a t  t h e  spokein 

language ,  non-s tandard  o r  o t h e r w i s e ,  can  be a s t r o n g  group 

i d e n t i t y  marker s o  t h a t  t r y i n g  t o  change i t  cou ld  i n  f a c t  have 

t h e  o p p o s i t e  e f f e c t  of a c t u a l l y  s t r e n g t h e n i n g  i t  (Eastman, 

1 9 8 5 ) .  Second, a c h i l d  w i l l  change h i s  o r  he r  manner of 

s p e a k i n g  i f  he o r  s h e  s e e s  a n  advan tage  i n  d o i n g  s o  and/or  t h e  

p o s s i b i l i t y  of a c c e p t a n c e  i n t o  a s o c i a l  g roup  t h e  c h i l d  admlrea  

o r  f e e l s  w i l l  b e n e f i t  h i m  o r  he r  ( T r u d g i l l ,  1 9 8 3 ) .  Thi rd ,  t h a t  

w h i l e  t h e r e  is wide-spread s u p p o r t  f o r  hav ing  a s t a n d a r d  
* 

w r i t t e n  form of t h e  language  w h i c h  is l a r g e l y  & d i a l e c t a l  

( H a r t w e l l ,  1 9 8 0 ) ,  t h e r e  is l i t t l e  ev idence  t h a t  s t a n d a r d i z i n g  

speech  has  a p o s i t i v e  a f f e c t  on academic ach ievement .  L a s t l y ,  

t h e  p h r a s e ,  'Nat ive  s t u d e n t s '  o r a l  language l e a r n i n g t t  does  no t  

d i s t i n g u i s h  between how Na t ive  s t u d e n t s  pronounce t h e  language 

and how t h e y  use  i t .  Granted,  much of t h e  a b o v e - c i t e d  research 

is more r e c e n t  t h a n  t h e  n i n i s t r y  p u b l i c a t i o n ;  however, n o t h i n g  

h a s  been p u b l i s h e d  s i n c e  t o  c o r r e c t  mi sunde r s t and ings  t h a t  may 

a r i s e  from t h e  s t a t e m e n t s  i n  t h e  m n u a l  r e g a r d i n g  Na t ive  



6 
P 

childr'encs speech. Six years have passed. a 

L 
m 

The terms dialect and standard ?re not easily defined 

except in a very general manner. Dialect, accordlng to 

Trudgill (19751, is a variety of a language that differs 

grammatically from any other form of the same language and 

which may also differ phonologically and lexically. Standard 

English, which Trudgill stresses 1% also a dialect, may be 

defined as the language commonly taught in school, broadcast 

through the'media, and spoken by educated people (Trudgill, 

1 9 7 5 ) .  07 
The point of this study is not necessarily to prove that a 

group of children use the education system's idealized English, 

but to determine whether or not Native children's speech 

differs sufficiently in grammar, vocabulary, and intonation 

from their non-Native peer group to warrant the label, dialect. 

As there are no set number of speech variations that designate 

that one is now speaking a dialect other than the standard, 

this study will look for forms that are obviously non-standard 

and which have been identified as non-standard by other 

researchers of Indian English and- non-standard var leties of 

English. Deletioh of the auxiliary verb wto havew or nto ben 

in a present perfect form ( I  done 1%; he gone); deletion of 

-ed; deletion of -s; inconsistent verb tense; and article 

absence (Anderson, 1987, p. 57) are some of the forms that will 

be counted in this study. According to Schmidt & McCreary 

(19771, wall native lafirst language) speakers speak dialects 



which are in some ways non- tandardn ( p .  4 2 8 ) .  It will be P 
interesting to see if t is true for the age and thnic 7 

b 

groups in this study. . If, for example, non-Native 

just as many ungrammatical forms as do the Native stude ts, "It 
then a major portion of what constitutes dialect can be ruled l 
out for this population. For the purposes of this study, non- 

Native shall refer to children not of North American Indian 

ancestry and who have English as a first language, and Native 

shall refer to children of North American Indian ancestry who 

also have English as a f irst language. 

The specific questions that this research addresses arose 

first from the lack of research in the area of the alleged 

dialect called Indian English in British Columbia, and second 
0 

from the suspicion that dialect in and of itself does not 

adversely affect school performance. Why was the attention of - 
educators of Native students 4n ~ r i t i s h  Columbia directed to a 

supposed dialect that had only been studied in isolated cases 

by means of a linguistic enquiry roots 

(Burton, 1982, 1983; Mulder, ,-' 
exist, what empirical evidence was there that ( a )  trying to 

change the dlalect would be successful or, (6) the change would 
* 

improve the child's performance at school? Yet the fact that' 
- 

no dialect had been documented and no evidence existed that 

changing a child's first dialect was possible or necessary.dld 



ngt deter educators here from following trends in the, united a 

. . 
States and Britain long after they had proven unsuccessf;ll , 

' rz 

- < 
. there. The history of dialect research in Chapter Two will :" 

examine these 'trends. 
d 

In order to determine whether or not Indian English exists . 

or not, Native and non-Native students in the Chilliwack School 

District were t'eperecorded. Two speech situations were set up 

to give students both a formal and an informal setting in which 

to produce language. The basis for the two speech settings wa.s 

Lund and Duchan's (1983) study w h i ~ h  stresses the well-known 

notion that children may code-switch according to the formality 

of the situation they are in. A code-switch m y  result in a 

difference in the sounds, vocabulary, or grammar produced. 

Since dialect 1s most often described in phonololpical, 

grammatical and lexical terms, using at least two speech 

settings makes sense. In addition, ~ a l l l d a ~  (1967) states that 

English intonation contrasts are as gramnaatical as tense, 

number, and mood. My first question addresses the situational 

effect on these aspects of language: __  , . .- 
(a) Are there systematic differences in grammar and 

a 
vocabulary between Native and non-Native students in 

either a formal or informal speech situation? - .  

(b) Are there systematic differences in intonation between 

Native and non-Native students in a formal and informal 

speech situation? 

Two age groups, Grades 6 and 9, were chosen to determine if a 

5 

L 



dialect present at Grade 6 changed, disappeared, or intenslfled 

by Grade 9. Both Richards (1979) and Leap (1974),8tate that 

non-standard English speakers often use their form of language 

as a means of intimcy and identification. If Native children 

, ' in this research are speaking a distinct dialect, then it la 

likely that some aspects of it may become more pronounced in 

the teen years when the need for a sense of identity is 

strongest. The second question is therefore: 

Will the dialect, if present in Grade 6, intensify in 

Grade 93 

ThirdT~sienple and direct method of finding out whether 

dialect was an issue among the school children themselves was 

to simply ask the children whether they thought ther6 was such 
> 

a thing as Indian English. A perception of language difference 

both by themselves and by their peers could be an alienating 
, - ,  factor for Native children 'that could affect school 

performance. The third question is: 

- ( a )  Will non-Native school children perceive speech 

differences in their Native peers? 

. /(b) Will Native school children perceive speech 

differences between themselves and their non-Native 

peers? 

Finally, as current discourse research stresses the importance 

of looking at language in context (Hatch & Long, 19801,  a study 

parallel to part of that of notzer (1986) and Labov, . 

Cohen,%Robins, and Lewis's (1968) will be undertaken to 



determine if Native children use language differently than non- 

Native children. Hotzer described her subjects,' use of the 

. historical present (HP) tense when telling about a film in 

relation to the school-learned rules: (a) nAnswer a question in 

the same tense in which it is givenw, and (b) "Once a story is 

begun in a particular tense, that tense should be mai~tained 

throughout the narrative." As it has been implied in many 

contexts that ~atiih- children inadequately control the English 

of the school system and consequently the English tense system, 

the two groups, Native and non-Native, will be compared for 

adherence to these two rules as they tell a friend of the same --. 
> ..; 

ethnicity about a film they have just seen. Hence'the term, 

nf ilm narrative" will be used here to describe 'the entire 

speech sample produced by each subject in relating the film 
2% 

they had seen to their peer. All students will be &en the 

same prompt--a series of questions to facilitate recall of the 

film (see Appendix A). Narratives will also be analyzed 
% 

according to Labov bt aL.'s (1968) description of a *normalH 

narrative (see Chapter Two for complete description). 

Consequently, the fourth question is: 

( a )  Will Native children differ in the amount of tense- 
P 

switching in the film narratives from the non-Native 

children? 

(b) Will Native children's narratives conform to Labov's 

model as often as non-Native children's? 

Once it is determined whether or not a dialect named Indian 



English exists or not in the-group of students studied, a 

broader discussion-of the effect of non-standard language and 

related factors on a child's school performance will be 

presented. 

* \ 

Because of the extent of the analysis, the number of 

subjects is limited to 40 subjects, 20 Native and 20 non- 

Native. It is hoped that the results of this research will 

clarify the issue of an alleged dialect named 1ndian English on 

three accounts. First, the results will show if for this 

particular population the dialect does or does not exist. The 

dialect analysis is limited by the use of a set number of non- 

standard grammatical forms, a technical and observational 

description of intonation differences, frequency of tense- 

switching in film narrative, and conformity to Labov's normal 

narrative. Second, regardless of'whether there is surface 

evidence of dialect, this study will show whether the students 

themselves perceive language differences between the two 

groups. Lastly, soma suggestions for further research into 

language-related study are explored that are more likely to 
\ 

result in irdrproved school performance than will a focus on how 

children sp,eak . 
4 

Hethodoloav 0 

To address the questions described above, the following 
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methodology was w e d .  A short film was shorn to 20 Grade 6 

students and 20 Grade 9 students. At each Grade level, 10 were 

Native and 10 non-Native. Each student told'the story of the 

film to another student of the same ethnic group who had not 
- - 

seen it, prompted by a list of questions. Each student also 

had a private interview with this researcher to provide the R 

second interview setting. During this latter interview, the 

student was asked whether he or she perceived Native people to < 

- 
speak a dialect of English. All interviews were tape-recorded. 

The speech salhples were then analyzed in the following 

order for the following aspects: (a) graanmatical and vocabulary 
P 

differences, (b) intonation differences, (c) differences in the 

use of the historical present and amount of tense-switching in 

film narrative, (d) conformity to Labov's normal narrative. 

In this chapter it has been 'stated that many eUgcators 
*< '& ' 

believe that Native children speak a dialect of ~ n ~ l l d h  - " -  which 

Is loosely referred to as Indian English. A further~~&&im has 
d*. . "x - 

been made that this alleged dialect has an adverse- $feekpn 

Native children's school performance. These perceptions have 

not to date been substantiated by esaplrical 

In British Columbia, ninistry of Education, C U ~ K @ U ~ W  
, =- ".. "&A .+ -- -. 

Jr ,>7J, - .:( 
Development Branch publications implied that a dialect- : ~ ~ - G - ' ;  

speaker's speech must be changed tQ avoid conflict with the 

English of the schools. The present research will critically 



examlne the  f l e l d  o t  d l a l e p t  s tudy and spec  lcally, the  speech 

of  a  smali  sample of  Natlve and non-Natlve s tudents  t o  ( a )  

provide emplrlcal  evldence f o r , o r  a g a i n s t  the  not lon  of Indian 

English,  (b) axam1ne~:the in f luence  of d i a l e c t  on achool - 

performance, and [c) sugges t  language-based resear  

lead t o  improvement "in school  performance . 
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"\ 
comparison to those i'n the United States or Burope. While m n y ,  

Canadians may attest to differences between nEasternersw and 

wWesternersH, these differences are rarely linguistically 

based. In other parts of the world, a speaker's orlgin can be 

determined the moment ha opens his mouth and begins to speak. 

A Texan cannot be mistaken for a New Yorker, nor can a Londoner , ' be taken for someone from Yorkshira. There are few people, on g 
other hand, who can dlst lnguish the m E  an anglophone 

k 1 

Quebecker from that of an Albertan. Yet when ihls researcher 
\ 

mentioned to the secretary of' one of the schools where this 

research was to be carried out that the project was trying to 

determlng~whether or not Native people spoke a dialect of 

English, she said, there any doubt?ff 

Despite this lack of regional variation in Canadian 
y'4'4 

English speech, there h?S),~hsis:rSn- an hndercurrent of portulat "4: x%??..& -;* . , - 2. ,y .;''a 
about a dialect of ~nglirs;~%&&t Native people speak. Mulder 

%. - 
.?* r *  

i19801, Tarpent (1981), and Burton (1981, 1982) have 

documented, with a linguist's ear, characteristics of 

specifical9y Indian mainhers - y fe-.L,. @ speech with which they are 
7 " ..,qi =- s+-,+" 

familiar. Accordid(j-TO Lakg\i-:$g a1 (1968 1, there are ~ 6 i w a ~ s  .* 8 , 
y- 3,g:- - *+, - ." *-$5-*9 

to approach the stugy &%?a +p&$'icular group's language 
-< -=53.& ' ; 

patterns. You may be&% with the assumption that the qroupfo . * +- b ,  - - 

speech is 'different and document all the v a r i w s  which differ 

from Standard ~ng~r-~&-=+j!j@d.disregard v s all the similarities with 
1- J 

i; 
the Standard. In th%&&ay, e% - ydu may claim that a11 the variants 

d i -  



methodologies have led to claims of verbal or cultural 

deprivation among speakers who use nonstandard f o r m  of 

English. Conversely, you may record the vernacular in an 

excited and spontaneous interaction, be accountable bor 

everything W w a s  said, and examine the uses of that language 

in that situation. In British Columbia, the English of Native 

people has not been systematically studied, but teachers have 

been advised to compile lists of dialect forms that differ from 

the standard (Klesner, 1982) rather than making an attempt to 

understand their use in the spoken ~ i t u a t i o n . ~  Labov 

(1968) were able to refute a number of earlier studies bn the 

deficfenciea of Black English by recording the vernacular and 

concentrating on the speech act itself rather than on the . 

variant forms of English produced by the speakers. This study 

will do the same for a group.of Native sch'ool children. 

Labov et (1968) and Darnel1 (1985) also stress the 

importance of the power relation between speakers as regards 

the amount of speech produced. This is an important point for 

the study of nIndian EnglishH as Native students are often 

f and to be the nsilent onesn in the classroom (Anderson, 1987; 
4% 

Nakonechny, 1986; Phillips, 1972). Labov gives an example of a 

\ Black child's s1mpl.e and unelaborated responses in a test 
/1 

situation, which Labov describes as "asking a lone child 
'2 

questions to which he [the investigator1 obviously knows the 

answers, Iandl where anything the child says may well be held 

sqainst him (1968, p. 341). Labov then contrasts this speech 



sample with the speech produced by the same child in an 

interview with a close friend about something that excites him. 

The fact that a chidd produces more language in comfortable 

situations than in uncomfortable ones is no great revelation. 
F 

However, if no comfortable speech production qituat ion is 

available to nonstandard spehkers in the classroom, then 

teachers1 perceptions of a chlld's oral ability will o vlously , 
* 

be skewed. I n  light of ,Labov st 6 ' s  (1968) well- 
&: 

substantiated findings of twenty years ago regarding the 

richness of the dialect called American Black English, i t  s e e m  

incredible that the later studies in the 1970s on Indian 

English did not draw from his wisdom. 

Prior to the 19708, most remarks on the manner of speech 

of Native Americans were purely subjective. Colliou (1965) 

wrote of Native students1 Hstultified sentences"; Lane (1970) 

claimed that the English of Native children was an 

ninadequately controlledn language; Davis (1970) referred to 

Native children's flreserve-English~ that differed 

nconsiderablym from the language of their white classmates. 
-- 
At the same time in the United States, Bereitcr and Enqleman 

(1966) were referring to the disadvantaged lower class (of 

which Native and Black people make up a dispzoportionate 

percentage) as not only suffering from ncultural deprivationn, 

but as responding to teaching as if they were "mentally 

retarded or devoid of language altogethern (p. 3 3 ) .  The 

necessity for some substantive research was obvious. 
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The initial thrust of research inti Indian English was to 

examine the influence of the ancestral language on the present- 

day English speech of Native Americans. Leap's (1974, 1978, 
1 

1982) and Wolfram's (1979) studies of various Indian English 

codes recognized that there were distinct varieties of Indian 

English, that not all ~ a t i v e  people spoke English alike, just 
\ 

as a Scandanavian or a German would speak English differently 

even though their mother tongues are closely related., This 
I 

branch of research, however, - - had no useful pedagogical 

application. Whether or not as Leap (1974) maintains, Native 

people aredfluent in their particular kind .of Indian English is 

irrelevant if educators still perceive that Native children do 

not have a "satLsfactoryw level of English (Scott, 1960). 

Several excellent reviews of the literature in dialect 

study pertaining particularly to the English of Native 

Americans already exlst. The currency of these papers is clear 

evidence that the manner of speech of Native children is still 

puzzling to educators and requires further research. The 

dialect discussions of Toohey (1986), akonechny (19861, and h 
Anderson (1987) were prornpted,by the confusion surrounding not 

only the issue of dialect/language use and school performance, 

but also the labelling of a particular manner of speech as a 

dialect altogether. 

Tooheyta (1986) examina,tion of the literature points out 
1 

the arbitrariness of t& labelling of one speech pattern as? 

dialect and another as a separate language. For example, c 
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Norwegian and Swegish have far more similarities than do Swiss ' 

German and ~ochdeutsch, yet the formtr are separate languages 

and the latter are considered dialects of the same language. 

According to Trudgill (19751, there seems to be no set number 

of features that marks the boundary between dialect and 

separate language. Such boundaries are set by historical 

accid.ent or through poll t ical and economic forces . 
Nakonechny (1966) examines the different expectations of 

the Native and non-Native cultures regarding the use of 
.?z 

language in the classroom. The dominant non-Native culture of 

the classroom demands talk that conforms to an unwritten, but 

vunderstoodw list of rules. These rules are often alienating 

to the Native child because they are unfamiliar to Native 

culture. Some of these rules include ( a )  the student 

responding to a teacher-centred lesson where the child 1s 

required to perform observed and learned, (b) the 

student answering questions that the teacher already knows the 
m 

answer to, and (c) the teacher creating a situation,where 

silence is regarded as ignorance or defiance. While 
8;+ 

Nakonechnyfs (1?96) research deals primarily with how Native 
. . 

students use language and which teaching strategies will work 

best with them, she does mention that the dialectal and 

prosodic features of RNative Indiann English could create an 

uncomfortable distance between teacher and students. 

Anderson's (1987) examination of the effect of dialect on 

schoo'l performance comes to the same conclusion as Toohey. 
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. . (1986). Both researchers concede that for some educators 

Native studentsf mannef of speech is a uproblemw, but neither 

sees any point in belaboring the issue to the detriment of 

studying language use by Native students. Anderson's (1987) 

literature review found no correlation betwe nonstandard K,, 
dialectal and rhetorical features found. in Native students' 

writing, and educators' attempts to correct these features. 

Despite thin research, many Native studehts are conscious that - 
they speak differently and have been conditioned into believing 

that they cannot do anything right because of their inability 

to express themselves in the classroom. Some comments 

collected by Anderson illustrate the alienation felt by Native 

students in the mainstream: 

* I don't like the way I talk . . . . I sound like a 
little boy 

* I sound like a backwoods Indian 

* It's embarrassing . . .especially if you do a mistake 

and they all laugh at you 

* I'm scared I might sound stupid . . . 
* I f  ya get little things wrong, they bug ya s o  that's why 

I don't say nothin' out in class. ( p .  136) 

The above com~nsnts by Anderson's students may in part be due to 

the Special Education nature of the Outreach program and not 

specifically to the fact that the students are Native. 

However, her students' comments coupled with those gathered in 

this study show that the surface features of dialect are still 



an issue for aotrw students and educators. In spite 05 her 

students' unease with the-sound of thelr speech, Atldarson feels 
f 

that the dialectal aspects of language are not as important as 

a concern for students' oral and written langfaqe de~elopment.~ 

In the same vein, Toohey (1986) concludes that it is not 
a 

necessary to prove over and over again that nonstandard 

dialects are Hsysternatic and logical" (p. 136.). Perhaps, 

however, it is necessary to demonstrate empirically to some 

people whether or not Native people use language' differently 
P 

from their non-Native peers, whether it be grammatically, 
i p .  

intonationally, or functionally. 

Evidence abounds in the literature that knowledge of . ' 
E) 

learning styles (Phillips, 1972), cross-cultural communication 

(Darnell, 1985), and tolerance of di'alectal differences 

(Trudgill, 1975) would make a great deal of difference in the 

success of the nonstandard speaker in the school system. 

However, probably the most difficult aspect in the teaching 

arena to change is attitude. This viewpoint is upheld'by 

Gumperz (1982) who describes some minority groups' inability t o  

improve their social acceptability despite increased ability 'in 

English. For the nonstandard speaker who does wish to change 

his or her manner of speaking, there appear to barriers other 

than linguistic ones. 

Both Richards (1979) and Edwards (1985) describe the effect 

of linguistic change from the speakezs' point of view. Because 

speech is so much a part of ethnic identity, the aonstandard 
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speak.; will not chanqc his or her manner of speaking unless he 

or she can see some advantage in doing so. Host often the 

speaker does not. S o w  speakers. would see linguistic change as 

a betrayal of ethnic identity; for others it is simply an 

unrealistic expectation. It seems that no matter how many 

times linguists assert that change in language is neither 

"progressM nor ?degenerationM, but perhaps "a reflection of 

cultural changei"~rudgill, 1984, p. 30), non-specialists ' . 
continue to place a status value on manners of speech according 

to the social position of the speaker and the power and 

influence of the speech community (Grimhaw, 1981). 

wrltt- 

One way of changing one's perspective on the continued 
, 

controversy surrounding the influence of phonological and ' 

grammatical differences of speakers from different cultures on 

school performance is to examine the body of research in oral 

and written discourse across cultures. 

Tannenls (19.80) comparative analysis of the oral narrative 

strategies of Greeks and Americans reveals the influence that 

culture can have on thought and therefore on speech production. 

The subjects of her experiment were asked to retell the story 

of a film. The content of their film narratives was then 

analyzed and compared for stylistic variation, description of 

events, and interpretation of events, among other things, to 

determine if there were culturally distinctive narrative 



attributes. Polanyi (1979) states that: 

What 'stories can be about is, to a very significant 

extent, cultura21y constrained: stories, whether 

fictional or non-f ictional, formal and of t-told, or 

spontaneously generated, can have as their point only 

culturally salient material generally agreed upon by 

members of the producer's culture to be self-evidently 

important and true. (p. 207) 

What Tannen (1980) found was that not only dld the narratives 

of two distinct cultures contain nculturally salientw material,. . 

but that the structures used also differed. Tannen (1980) 

discovered that the Greeks in her experiment mixed tenses more 

often than did the Americans. She also found that the areeks 

valued being good storytellers whereas the Americans saw 

themselves as sophisticated film critics. This observation 

regarding tense-switching in story-telling narratives is 

'substantiated by Wolfson's (1982) description of wperformed 

stories." Wolfson 71982) concludes that it la the tense- 

switching Itself which indicates what the narrator thinks is ..' 
most i m p ~ r t a n ~ .  'She also mentions that direct speech, asldes, 

repetition, expressive sounds, sound effects, and motions and r' 

gestures are all present in performed stories. However, she 

was & working from a cross~cultural perspective. Whether a11 

these elements of perforned stories are present across cultures 

has'not yet been studied. Wolfson (1982) also claimed that 

acquiring good speech samples for the study of the 

1 



conversational historic present (CHP),  which contained a l o t ~ o f  

tense-switching, was not possible in a formal interview 

situation, but only by means of casual conversation. 

Labov bt alL (1968) combined the elements of culture, 

structural analysis, and casual interview in his massive 

documentation of Black English. -Labov st al. recognized the 

cultural implications of situation on speech production in his 
* 

research by having subjects from Black gangs relate stories 

about death and fighting. They found that subjects had no 

problem producing a great deal of rich language in these "realH " 

situations. They identified parts of a normal narrative for 

their subjects' informal narratives and defined them through, 

the questions they answergd: 

a. Abstract: .what was this about? 

b. orientation: who, when, what, where 

c. Complication action: then what happened? 

d. Evaluation: so what? 

e . Result : what f haily happened? 

(p. 300) 

Labov et al.',s observation of cultural differences in + 

narratives involved the use of internal and external a 

evaluation. Labov et al. defined the evaluation of the 

narrative as: 

the m a n s  used by the narrator to indicate the point of 

the narrative, its &on deet;IPI why it was told, and 

what the narrator is getting at. (1968, p. 2 9 7 )  



The two types of evaluation that Labov st al. reported were 

wexternalw, where the narrator commented on the events of the 

story as an outsider, and ninternaln where the narrator's 

evaluation was made as a performer in the story. They found 

that the form of evaluation used was a function of class, that 
# 

lower class types would most often use.inte~nal evaluation. To 

Labov, it is the evaluation' that determines the interest value 

of, the narrative. The narrators in his research were under a 

subtle pressure to make their narratives interesting to avoid 

th? withering rejoinder "60 what?" from their peers. The 

subjects in the present research were also under a certain 

amount of pressure to both make their narrative interesting for 

their listener who was one of their peers and to perform well 

for the researcher. In addition, Labov 0 3  (1968) mntions 

that only Complicating Action is necessary for recbgnlqlnq a 

narrative and that the Abstract, Orientation, and Evaluation .. 
are part of an effective narrative. Thls criterion will be 

used to evaluate the narratives of the subject8 in this study. 

The interview situation in the present study differs from 
4 

both Labov bt (1968) and notzer (1986). Labov claimad that 

his elements of nnormaln arrative, (see page 24 for 9 descript'ion), would not by present in narratives of uvlcariou~n 

;i 
* 

experience, such as perhap , a film narrative. Hotzer, who 

(. used filar narration for her -data collection,.f~ound this to be ' 

untrue, largely because Labovts nnormaln narrative form is a 

typical structure for written narratives a's well, and her 



s u b j e c t s  were a l l  un ive r s i ty -educa ted  wi th  a great 'deal of 

exper ience  i n  t h e  w r i t t e n  n a r r a t i v e  format .  The s u b j e c t s  i n  

a t h e  p r e s e n t  s t u d y  belong t o  two d i f f e r e n t  groups,  Nat ive  and 

non-Native, and a r e  between t h e  a g e s  of e l e v e n  and f i f t e e n .  

While t h e y  w i l l  c e r t a i n l y  have had some exposure t o  t h e  t y p i c a l  

w r i t t e n  n a r r a t i v e  s t r u c t u r e ,  it is q u i t e  l i k e l y  t h a t  f o r  many, 

t h i s  s t r u c t u r e  w i l l  no t  y e t  be w e l l - e s t a b l i s h e d .  That  is n o t  

t o  s a y  t h a t  t h e y  w i l l  n o t  be a b l e  t o  produce t h e  s t r u c t u r e  
& " 

o r a l l y ,  on ly  t h a t  t h e r e  may .be o t h e r  f a c t o r s  inf luenc1,ng t h e  

. o r g a n i z a t i o n  of t h e i r  speech.  Some of t h e s e  a r e  explored  i n  

t h e  fo l lowing s t u d i e s .  

I t  is g e n e r a l l y  b e l i e v e d  t h a t  o r a l  competency precedes  

w r i t t e n  competency d e v e l o p m n t a l l y ,  y e t  some r e s e a r c h e r s  

(Purce l l -Gates ,  1988) have g iven  evidence t h a t  a c h i l d ' s  speech  

w i l l  c o n t a i n  w r i t t e n  n a r r a t i v e  s t r u c t u r e s  i E  that c h i l d  h a s  

been -1 read  t o  and o t h e r s  (Tannen, 1982) have shown o r a l  

s t r a t e g i e s  used i n  t h e  w r i t t e n  medium. Rather  t h a n  pursuing  

t h e  chicken o r  t h e  egg l i n e  of thought ,  it is , impor tant  t o  

recognize  t h e  in te rconnec tedness  of o r a l i t y  and l i t e r a c y  

(Tanhen, 1982, 1988). The connect ion  between o r a l  and w r i t t e n  

language wif 1 be explored  f u r t h e r  below. - 
Both Labov (1972) qnd P h i l l i p s  (1972) i n  t h e i r  r e s p e c t i v e  

s t u d i e s  of t h e  speech of B l a c k  and Native Americans argued t h a t  

t h e  s i l e n c e  of t h e s e  two e t h n i c  groups i n  t h e  c lassroom was 

l a r g e l y  'clue t o  a n  absence  of c u l t u r a l l y  a p p r o p r i a t e  speech 

s i t u a t i o n s .  Anderson (1987) recognized  t h e  i n f l u e n c e  of a 



culturally-based oral and written strategy in her development 

of classroom act ties designed to increase the oral Y 
production of Native students and influence their ability to 

- '.;,.'" . 
transfer oral strategies to strategies for writing. she iiWa 

her students work from a narrative genre, in this case a 

personal inrpressionable experience, to an academic one where 

<"* < 
- 0  . , students had to objectify the subject matter. Students were 

2 

encouraged to ask questions throughout the writing proceas, 
> 1 ,  - .  

hence the name, wtalk-write.@- Because of students1 negative 

experiences with - speaking - out in class, largely due to 

teachers8 prejudices against ~ a t i v e  students, they preferred to 

write rather than talk. However, due to the intimate 

relationship between researcher and students in Anderson's 

study, the talking out of ideas before writing was found to be 

useful. 

Scollen & Scollen (1984) hypothesized that the 

?' Athabaskans1 object in storytelling was to flesh out their 

abstract of the story so that the listener could make up their 

own abstract. Their respect for the listener as an individual 

precluded there ever being only one version of the story. The 

ScbLlens' research is an example of narrative based on an oral 

tradltion. Some of the frustration that a non-Athabaskan might 

experience listening to an Athabaskan chlldls story is in a 

perceived inaccuracy or extreme brevity in the retelling of the 
\ 

story. 
a 

Tannen (1982) found that many middle-class families employ 



strategies associated with the literate tradition in correcting 

their children's speech. Exaeeprsg of these might be: Hget to 
J' 

the pointw and "two negatlvAkel a positiven. Tannen also 
a 

\ 
claimu that: 

Creative writing is a genre which is necessarily written 

but which makes use of features associated with oral 

' language because it depends for its effect on 

interpersonal involvemnt or the sense of identification 

between the miter or the characters and the reader. 

L i  ( p *  14) 

It could therefore be concluded from the works of Tannen, Labov 

g& al., and the 8collens that the oral narrative is a 
- ,  

cblturally based convention, that the literate tradition of the 

middle class has an effect on the form of the oral narrative, 

and finally that a culturally appropriate situation for speech 

production is paramount for an accurate portrayal of the 

child's, oral ability. 

The use of the past and historic present tenses in the - 

narrative was a key element in the work of Tannen (1982) and 

notzer (1986). Tannen looked at tense-switching as a factor of 
I 

cultural influence on oral'narrative by taping Greeks and 

Americans. Motzer looked at tense-switching to challenge the 

tense continuity rule (see Chapter 1) in respect to how Lnglish 

a8 a 8econb Language teachers should approach the teaching of 



r - '_ - tenses. Her subjects were monolingual Canadian university 

students. Tannen found that tense-switching occurred more 

often in one ethnic group than in the other. notaer f 
. 

there was very little tense-switching in the academic situation 
P 

in which she collected her data. Both studies used a film as 
, 

the stimulus for their recorded narratives. 

The prbsent study differs from the previous two studies in 
E 

that the recording situation is not academic and that the two 
J - 

.groups in the study are both speakers of English. Both the 

Grade 6 and the Grade 9 students tell about their particular 

film to a friend from the same group, not an impartial - 
listener. Therefore, li~rc Labov ~t alLts (1968) subjects, the 

students in this study have a stake in making their story 

interesting to their peers. The groups in this study are 

Native Indian and non-Native. The form r '8 speech is being P 
examin~d for dialectal, strytural, a n d k r a t i v e  differences 

from their non-Native peers. One of these structural 

differences is tense-switching. Although the sample of 

students in this study is small, a difference in the amount of 

tense-switching across the two groups may show a tendency for 

one group that could beaz further research. - 
Motzer (l986), Tannen (1980), and Chafe (1980) use the 

film narrative to study, respectively, the verb tense . 

continuity/alternation rule for oral narratives ahb it8 



appllcablllty to ta&hing English as a ~ g c o n d  Language 
$ a "  

students, cultural differenc$s in the oT:al "nqr~ative form, and 
s+ a 

deployment of focuses of consciousness. The film narrative is, 

obvi 

patt 

ously a rich source of information about discourse 
>-- 

.' 1 
erns, all aspects of which are beyond the soope of on? rd---- - 

study. Information regarding tense-switching, &in .tense, use 
.t. I * +  ' 

of direct speech, and adherence to Labov et a l S t s  no<mlu- 
4 

narrative form will be examined in this study with subjects of , 

two different age levels and belonging to..either the Native or I .  

the non-Native group thrpugh the medium of the film narrative. 

The. present study does not claim to be comprehensive in its 

examination of the film narratlve, but to provide some 

conclusive data regarding the existence of a presumed dialect 

in one community in British Columbia. 

I n t o n a t i o n .  

Three terms are basic to the present study. They are 

fundamental frequency, pitch, and intonation. According to 

Borden & Harris (19801, fundamental frequency (Fo) is the 

" number of'vlbrations of the vocal chords per second; pitch is 
d 

k .' 
perceived frequency; and intonation is perceived changes in 

fundamental frequency, also called th; pattern d f  modulation 

and inflection in connected speech. In essence Fo and pitch 

are the same thing, the former being - the objective analysis of' -. 
sound frequency, the latter being the subjective, psychological 

sensation of sound frequency. A study qf intonation was 



included in this. research because although it was the 

nonstandard grammar of Native children that was mentioned most 

often in.the literature, the monotonal speech of some Native 

students was considered irksome by many teachers. Nakonechny 

(1986) mentions in her study the nlevellad intonationw of 

Native students which is maligned by teachers who favour 
f 

"reading with expressionm. Although her study does not deal 

specifically with intonation, Nakonechny believes that this 

lack of expressbon is a tran-sference from the- original Native 

languages 'rather .than a signal- of disinterest (1986). Colliou 

(1965, p. 78) also refers to Native studentat "atonal Englishw. 

Preston (1986) in her ethnographic study of local Native people 
$ 

made a subjective:apsessment of the supposed flatter intonation 

and lower pitch of Native people in a continuum from young to 

old. Halliday (1967) claims that 'I1 English intonation 

\ contrasts . . . are just a s  much grammatical as are those, such 

as tense, number, and mood expounded by other means." ( p ;  10). 

As a study of dlalect examines grammatical differences, 

intonation was included in this study. A s m l l  sample of - 
i 

student speech will be analyzed to explore the intonation 

C patterns of Native and non-Native students. The manner in 

which this will be done will be explained in Chapter Three. 

This chapter has reviewed research on dialect over the, 

past twenty years to provide a background for the direction of 



reseazch regarding the speech of Native people in Canada. 

The speech elicitation techniques of Labov gt al. (19681, 

Tannen (1982), and Uotzer (1986) have been compared and 

contrasted to support the present studygs methodology. In 

addition, Tannengs and Uotzer's use of film narratives and 

study of tense-switching make clear the reasoning behind the 

use of film as speech elicitation medium and-comparison of 

apeech between Native and non-Native students. 

Scollen & Stollen's (1984) work witb Athabaskan children has 

been examined in conjunction with Nakonechny (1986) and 

Anderson's (1987) to present an understanding of cultural 

alienation for the Native child in the non-Native classroom. 

These researchersg work provides evidence of cultural influence 

on the oral narrative. 
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CHAPTER THREE 

S u b j e c t s  were t e n  Na t ive  and t e n  non-Native Grade 6 

s t u d e n t s  and t e n  Na t ive  and t e n  non-Native Grade 9 s t u d e n t s  a t  

two s c h o o l s  i n  a s e m i - r u r a l  s c h o o l  d i s t r i c t  i n  B r i t i s h  

Columbia. The t o t a l  s c h o o l  p o p u l a t l o n  i n  t h e  d i s t r i c t  ( June ,  

1986)  was 7199 s t u d e n t s ,  427 of whom were Na t ive  ( 6 % ) .  The 

p e r c e n t a g e  of Na t ive  s t u d e n t s  a t  t h e  e l e m e n t a r y  s c h o o l  used i n  

t h i s  s t u d y  was 2.19 and a t  t h e  J u n i o r  Secondary,  11 .3%.  T h i s  

d i s t r i c t  w a s  chosen  f o r  a number of r e a s o n s :  ( a )  r e p o r t s  of ' 

" I n d i a n  E n g l i s h "  a re  more common o u t s i d e  urban  a r e a s ,  ( b )  t h e  

N a t i v e  community i n  t h i s  s c h o o l  d i s t r i c t  w a s  a c t i v e  i n  
i 

d e v e l o p i n g  b o t h  Na t ive  1 a n g u a g e . m a t e r i a l s  and Na t ive  S t u d i e s  
a 

m a t e r i a l s ,  and ( c )  t h e  School  Distr ict ,  t h e  Band O f f i c e ,  and 

t h e  Na t ive  Home-School c o o r d i n a t o r s  were v e r y  s u p p o r t i v e  of t h e  

p r o j e c t .  

* i l e  no s y s t e m a t i c  d a t a  w a s  g a t h e r e d  a b o u t  t h e  s u b j e c t s '  

background o r  academic performance,  t h e  f o l l o w i n g  ln fo rma t lon  

w a s  r e v e a l e d  i n  t h e i r  i n t e r v i e w s ,  bo th  w i t h  t h e  o t h e r  s t u d e n t s  

and w i t h  t h e  r e s e a r c h e r .  Some of t h e  ~ d t i v e  s t u d e n t s  had had 

exposu re  t o  a n  I n d i a n  language  when t h e y  were s m a l l ,  e i t h e r  

t h rough  a g r a n d p a r e n t  o r  a p r imary  t e a c h e r .  None of t h e m  cou ld  , . 

s t i l l  speak  t h e  language .  Both t h e  Na t ive  and non-Natlve 

p o p u l a t i o n  were q u i t e  t r a n s i e n t  and had l i v e d  i n  many p l a c e 8  I n  

B r i t i s h  Columbia and  A l b e r t a .  A t  t h e  Grade 6 l e v e l ,  s even  



Native and three non-Native students had lived in places other 

than Chilliwack although among the Native students only one had 

lived outside a two hundred-mile r'adius of Chilliwack 

(Edmonton) whereas -all three of the non-Native students had 

(Hedicine Hat, Prince George, Terrace). At the Grade 9 level,' 

three Native and three non-Native students had lived elsewhere. 

All the Native students had lived within the two hundred-mile 

radius of ~hilllwack, whereas all of the non-Native students 

had come from much further away (Edmonton, Prince George, 

rfontreal). - This radius is mentioned to sygqest that the 

Native group is perhaps a more homogeneous one than the'non- 

~ a t i v e  group. When asked what they liked about school, all the 

Grade 6s found hey liked about school, usually 

Mathematics. Two Grade 6 Native students talked of white 

.prejudice among the RCHP and in school and one expressed anger 
P 

at having been held ,,back in reading although she said she 

really liked reading and spelling.- At least two of the Native 

and one non-Native GraQe 6s were-identified as being in low 

reading groups. The socio-economic background of the non- 

Native Grade 6 children seemed to be mostly working class, some 

of whom had been recently laid off. Some of the parents' 
B 

occupations were: hayer, milker, garage attendant. 

The Grade 9s were not as forthcoming with personal 

informtion as were the Grade 6s. Only one Native and one non- 

Natlve Orade 9 student mentioned their parents' occupation. 

The Natlve student's mother was a university student and the 



non-Native'~ mother was a dental assistiht. Two Native and one - 

non-Native Grade 9 mentidned being in Learning Assistance. 

Three of the Native and three non-Native students mentioned 

going either to college or university. At each grade level, 

only one Native student mentioned a friend who was not Native. 

schools with sufficient qurnbers of Native students were 

identified with the help of'ghe Native Home-School ~oordinators 

and all students were selected with the help of,the school 

principals. Native students were not necessarily Status P 

2: 
Indians, as this is a legal definition of ethnicity and not a 

cu-lturally valid one. Consequently, some of the Native 
0 

students lived on reserve and some did not. None of the 
B 

stud;nts had seen the films used in the study. 

It was stipulated before the selection procadur \ began 
~- / 

that all students have English as their first language. 

'Because of the grade level restriction, finding the numQsrs tor 

the Native half of the selection was 3 problem. At both 

C 
schools, there were exactly 10 Native Grade 6 students and 10 

Native Grade 9 stuhents. I was therefore not able to select 
i 

them randomly. The non2Native students were selected randomly 

by assigning each student a number and having ten numbers drawn . 

from a container. Subsequent to the sample aelection,.parent 

consent forms were sent h o w  to the twenty students selected at 
4 

each grade level. No attempt was made to have even numbers of 



boys and girls although in both Native groups of students there 

were equal numbers of boys and girls, whereas in the the non- 

Native groups there were in each case six boys and four girls. 

Lfsteners 

There were two interview situations in this study. In the 

Student/Student (S/S) situation, Native students spoke to a 

Native peer and non-Native students spoke to other non-Natives 

telling them about the film they had just seen. In the 

Teacher/Student (T/S) situation, students were speaking to this 

researcher about topics of interest to them. , 

There were five films used in this study. The 

interviewing took place on Mondays a d Wednesdays over a period 2 
of a month. This schedule was set up (a) to accommodate school 

timetables and extraneaua a events, such as testing, (b) to 

minimize the block of time students had to spend out of the 
r 

cla8kroom, and i c )  to ayoid students getting tired of the 

interviewing process over successive days. Each student.missed ' 

more than an hour of class time: 10-15 minutes watching the 

film; 1 5 4 0  minutes talking about the film; 15-20 listening to 

a peer talk about a film; and 15-20 minutes talking to me. To 

avoid students talking about the filqrs between taping sessions 

+ and to provide new material for each interview, several films 

were selected. 
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Fi lms  were se lec teckxwth  basis t h a t  t h e y  be s h o r t  and 

i n t e r e s t i n g ,  and t h a t  t h e y  p r o v i d e  good d i s c u s s i o n  m a t e r i a l .  

A l l  f i l m s -  were N a t i o n a l  F i lm  Board p r o d u c t i o n s .  -D S- 

Bains (w) (11 minutes ,  55 s e c o n d s )  t e l l s  a b o u t  t h e  l i f e  of a 
,* *.q : . 
31 G2 7- ' 

^ 'i 

S i k h  boy i n  t h e  C h i l l i w a c k  area;,&,&" (u) (11 minutes ,  
I 

40 s e c o n d s )  t e l l ;  a b o u t  t h e  w i ld  ;iks h a r v e s t  i n  a Na t ive  . 

community i n  Nor thern  Manitoba; P w  (z) (11 minutes ,  36 
j, 

s e c ~ n d s )  t e l l s  t h e  s t o r y  of a n  o'2d.:%ady who s t ea l s  a purs; l e f t  

on t h e  bus  by a younger womn and t h e i r  moral  dilemmas around 

I t h a t  i n c i d e n t ;  Ted &rvluk s (w) ( 1 0  minutes ,  1 9  

s e c o n d s )  t e l l s  t h e  s t o r y  of a n  frnrnigrantls  smll  neighbourhood 

b u s i n e s s  and how i t  h a s  chahged; and -ul F a t e  of 

J o n e s  (-1 (T'  minutes ,  48 s e c o n d s )  is a n  animated 

f i l m  p o r t r a y i n g  t h e  f o i b l e -  of a p r i e s t  who c o u l d  n o t  say "No.I1 
-, 

For  more comple te  d e s c r i p f  ibns of t h e  f i l m s ,  see Appendix B: - 
I n  o r d e r  t o  p r o v i d e  fez t h e  p o s s i b l e  d i f f e r e n t  i n t e r e s t s  

of t h e  two g r a d e  l e v e l s ,  Grade 6 s  were shown &EM?, and Q&& 

and  Grade 9s were shown AFnE, u, and TBE. 

S u b j e c t s 1  n a r r a t i v e s  were r eco rded  on a Sony TC 1 1 0  

cassette r e c o r d e r  and l i s t e n e d  t o  on a  P h i l l i p s  08267:.double 

d e c k  sound machine.  

Ten Grade 6 s t u d e n t s  were shown E, f i v e  saw w, and f i v e  - 
s 

saw u. The n u d e r  of  s t u d e n t s  s e e i n g  e a c h  f i l m  was 

dependent  on t h e  t ime  a v a i l a b l e  f o r  t h e  8 / 8  i n t e r v i e w s  t o  take  



p l a c e  d i r e c t l y  a f t e r w a r d s .  A f t e r  s t u d e n t s  had s e e n  t h e  f i l m ,  

t h e y  were s e n t  back t o  t h e i r  c l a s s room and called back w i t h  
9 

a n o t h e r  s t u d e n t  who had not" s e e n  t h e  f i l m .  I n  a l l  b u t  one 

case, Na t ive  s t u d e n t s  spoke  t o  Na t ive  s t u d e n t s ,  and non-Na 'i-ay8, 
s t u d e n t s  spoke t o  o t h e r  non-Native s t u d e n t s .  T h i s  p rocedure  

was e a s i e r  a t  t h e  Grade 6 l e v e l  because t h e  s t u d e n t s  were a l l .  

i n  t h e  same c l a s s room.  S tuden+s  spoke t o  e a c h  o t h e r  over  a 

t a p e  r e c o r d e r  e i t h e r  i n  t h e  s t a f f  room o r  i n  t h e  ' l i b r a r y .  The 

Grade 6 t e a c h e r  r e q u e s t e d  t h a t  I b e  p r e s e n t  a l t h o u g h  I sa t  o f f  

t o  one s i d e  and was as u n o b t r u s i v e  a s  p o s s i b l e .  

Nine Grade 9 s t u d e n t s  saw s i x  saw and f o u r  saw 

w. One s t u d e n t  w q  away e a c h  t ime  a f  i l m  was shown, s o  I 

asked  h im  t o  t a l k  a b o u t  a f i l m  he had r e c e n t l y  s e e n  c a l l e d  

-. S t u d e n t s  spoke t o  e a c h  o t h e r  ove r  a t a p e  r e c o r d e r  i n  
e 

' t h e  V i c e - p r i n c i p a l ' s  o f f i c e .  S t u d e n t s  were a l o n e  i n  t h e  

o f f i c e .  Other  c o n d i t i o n s  were t h e  same as f o r  ~ r a d e  6 .  

A l l  s t u d e n t s  who were t h e  f i l m  n a r r a t i o n  were g i v e n  

a typed  s h e e t  of q u e s t i o n s  t o  ac t  as a g u i d e l i n e  f o r  d i s c u s s i o n  

of t h e  f i l m  (see Appendix A ) .  S t u d e n t s  were i n s t r u c t e d  Do t a l k  

a b o u t  t h e  f i l m  t h e y  had j u s t  s e e n  u s i n g  t h e  s h e e t  as a 

g u i d e l l n e  i f  t h e y  needed it. The l i s t e n e r  was a l lowed  t o  a s k  
* 

q u e s t i o n s  i f  he o r  s h e  d i d  n o t  u n d e r i t a n d  someth ing .  I n  a l l  

i n s t a n c e s ,  t h e  l a s t  q u e s t i o n  on t h e  s h e e t  r e l a t e d  a problem i n  

t h e  f i l m  t o  p e r s o n a l  e x p e r i e n c e .  Examples of  t h e s e  q u e s t i o n s  

a r e  as f o l l o w s :  
Q 

( a )  m: Have you e v e r  been i n  a s i t u a t i o n  where you 



wanted to leave bat didn't know how to ask? 

(b) w: Do you know a group of people in Chilliwack who 

are culturally different? 

(c) z: Describe a similar incident where you or a friend 

found something that wasn't yours. What did you do? 

(d) u: Have you ever been ripped off before or known 
anyone who has? 

(e) w: How does what you want to do and what your 
parents want to do differ? 

Students were then asked to discuss Ooplcs of interest to 

-- them for the remainder of the fifteen-minute taping session. 

All students were recorded the same day they saw the film. 

Films were selected to elicit speech as the retelling of a 

film is a very common .occurrence in our society and especially 

amongst the age groups examined. Teenagers are always telling 

their friends about movies they have seen, a fact evi4enced in 

this study by the frequency with which the discussion of f i l m  

came up in conversation outsidg of the assigned task. Pllm 

re.telling was chosen not only because it is such a commaonplace 

ackivlty, but also because it would give the students sorethlng 

comfortable with which to open up their conversation. 
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The exper imenta l  ' s i t u a t i o n s  were as fo l lows:  - 
\ 

b 

. < 

TABLE 1 

NUMBER O F  NATIVE ( N )  (nN) STUDENTS I N  EACH 

i ROUP 

INTERVIEW SITUATION 

LEVEL T/S 8/8 TOTAL 

GRADE 6 

TOTAL, 20 20 20 20 40 

T/S = Teacher/Student  ' S/S = Student /S tudent  

N = Native nN = non-Native 

, :. 

I 

Recordings were t r a n s c r i b e d  and marked f o r  t h e  f requency 
.r' 

of occurrence  of t h e  fo l lowing  nonstandard gramrtatical f e a t u r e s  
*% 

baaed on r e s e a r c h  c i t i n g  t h e s e  f e a t u r e s  as common f e a t u r e s  of 

t h e  nons tandard  speech of Nat ive  people and t h e r e f o r e  part of 
. , 

t h e i r  presumed d i a l e c t :  absence of a u x i l i a r y ;  absence  of past 

t e n s e  marker ( -ed ) ;  absence of t h i r d  person s i n g u l a r  i n f l e c t i o n  - 

( -a 1; and a r t i c l e  absence.  p ther  nonstandard f e a t u r e s  were 



noted as well. The ninconaistent verb tense uaagsn waa 

examined under th8 rubric of tenae-switching in oral narrative, 

Both the S/S and the T/S speech situations were analyzed in 

this manner. 

Following Labovts description of the nnormalH narrativ~ +: 
form, the film narratives of both Grade 6 and Grade 9 students 

were analysed for Abstract, Orientation, Complicating Action, 

Evaluation, and Result (see page 24 for description). The 

coding oi these categories was done by the researcher. 

One sample was taken from the film narratives of each 

Grade 6 student (see Append C) and analyzed for variability 

of intonation at the Centre for Speech Technology Research at 

the University of Victoria using the HBL Pitch program. Thin 

program allows o analyze speech data captured through a 

cassette tape r attached to the computer. The Pitch 

analysis gives the duration of the speech sample; the number of . 
frames analyzed, both voiced and unvoiced (voiceless sounds are 

i'z not given a frequency value because there 4s-no laryngeal 
4 ,i 

vibration involved in the sound produc&n); &ammo length; the 
-ld 

pitch range analyzed and observed; well as the m a n ,  median 

and standard deviation of the pitch. %range of the 
-. a 

frequency analysis was  set at 150-350 Hz for this particular 



age group. Usua l ly  when speech samples are being  analyzed,  ' I  
s p e a k e r s  a r e  s e p a r a t e d  i n t o  male and female groups because of 

- * 

d i f f e k e n t  p i t c h  range.  However, accord ing  t o  Kent (1976),  
9 

t h e r e  is very  l i t t l e  d i f f e r e n c e  i n  p i t c h  range a t  t h i s  age  ( s e e  
- -+ Appendix D). 

Speech samples of both  t h e  S/S and T/8  speech s i t u a t i o n s  

a t  both Grade l e v e l s  were l i s t e n e d  t o  by an  i m p a r t i a l  educa to r  

% of Nat ive s t u d e n t s  t o  s e e  i f  he could  d i s t i n g u i s h  Nat ive  from > 

non-Native speech.  Th i s  person is r e f e r r e d  t o  as t h e  

c'- 
"7- - 7 

. 
Each f i l m  n a r r a t i v e  was coded f o r  t h e  use  of p a s t  (PI and 

\ 

h i s t o r i c  p r e s e n t  ( H P )  and t h e  two groups,  Nat ive  and non- 

Nat ive,  were compared f o r  f requency . of t e n s e  s w i t c h i n g  between 

" t h e  two t e n s e s .  Impera t ives  (IMP) and Actual  P r e s e n t  (AP)  were 
h 

a l s o  recorded but  no t  used t o  i n d i c a t e  a t e n s e  s w i t c h .  As t h e  

form of HP and AP does  n o t  d i f f e r ,  \was unberstood t o  be such  

i f  i t  could l o g i c a l l y  be r ep laced  by t h e  p a s t  t e n s e .  

By us ing  t h e s e  methods, t e n d e n c i e s  were looked f o r  i n  t h e  

d a t a  t o  answer t h e  q u e s t i o n s  r e g a r d i n g  a comparison o f :  

1. Non-standard grammatical  f o r m  i n  Grade 6 and Grade 9 
< 

Native and non-Native speech. 

2.  I n t o n a t i o n  p a t t e r n s  i n  Grade 6 Nat lve  and non-Native 



s t u d e n t s .  

3 .  Tense-switching i n  Grade 6 and grade 9 Nat lve  and non: 

Nat ive  s t u d e n t s .  

4 .  Adherence t o  Labov pt &Is n o r m 1  n a r r a t i v e  form for 

.Grade 6 and Grade 9 - N a t i v e  and non-Native s t u d e n t s .  



Introduction 
* .  

This chapter compares the speech of Grade,6 a& qtade 9 
% - s , 

I &  

Native a n 4  non-Nat ive -students in terms of: ($1 .@ranmar, (b) 
-= r * 

Intonat ion, (c) frequency of tense~switching, and63d) . 
9 k 

%onformity to Labov at al,'s (1968) normal narrative. -The 
8 - T 

reader is reminded that this study will not provide 

comprehensive evidence of all features of the dialects spoken 

by all subjects because there is no phonological analysis, but 

only evidence of the aboye-listed differences between two 

ethnic groups of school children of the same age. The purpose 

of this study is to determine whether or not Native children in " 

a particular school district in British Columbia speak a . 
dialect of English in relation to their non-Native peers and 

whether the dialect, if present, changes 'over time. 

Two Grade 9 studentst performances were deleted from the 

tense-switching and m i n  tense data because they simply 

answered questions posed by the person they were sitting with. 

However, one of their performances was included in the ~ a b o v  

narrative data. 

Non-standard gralarmatical features were noted for each 
2 

group,' Native and non-Native, at each grade level for the two 

speech situations. It soon became evident that not much data , 
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would emerge from this inveatlgation. Host non-atandard 

features occurred at the Grade 6 level. The two speech ' 

situations will be referked to as Student/Student (S/S) and T/S 

(Teacher/Student). The S/S situation encompaaaed the film 
7 

narrative; the T/S situation was the lnterview tormat. 

Ther'e 'was evidence of the past participle being used 

of the Standard English simple past ("1 seenM waa the 

common) occasionally ,by children of both groups in the S/S 

s i t u a w ,  but never in the T/S situation. One Grade 9 Native 

student used this construction once. Two Grade 6 Native 

students and two non-Native students used this construction 

~ccasionally. Of the two Native students, one also used the ' 
& 

standard form, "sawt', at another point in his narrative. The 

students deleted auxiliaries in the past continuous (He 

watching; I sitting). Again, three Native Grade 6 students , 

(not the same as above) and one non-Native Grade 6 student (one 
-- - - -  

of the same as above) used this construction. One of these 

Native students and the non-Native student used the past . * 

continuous with the auxiliary iri other parts of their 

narratives and/or iffterviews. It i s  lnterestlng to note that 

one of these Grade 6 non-Native students was rated as a speaker 

of Native ethnii. background by the ~ h c h c r / ~ i s t e n e r  (see Table 

13 below). This could indicate that the deletion of the 



auxi 1 iar] I has become a b s a p e  attrib"ted stereotypically to 

Native people whether the evidence bears this out or not. 

Double negatives were also'used occasionally by both groups 

at both Grade levels in both S/S and T/S situations. Two Grade 

6 Native students and one Grade 6 non-~ative-  student used 
. e 

double negatives in the T/S kituationi but none of the students 
' -4 

used this construction in the S/S ~ i t u a t ~ o n .  Three Grade 9 

Native student? and two non-Native students used this form in 

the S/S situation, and three non-Native and one Native student ., 
" * 

used it in the T/S situation. Overall, an equal number of 

Native and non-Native students used this form. 
'i - 

There was no incidence of the third person singular "sU 

being dropped, nor was an article ever deleted in the data. On 

two occasions at the Grade 6 level nonstandard past tense forms 

were used (Hehoosedn and nstoledM) in the S/S situation, one by 

a Native student, and one by two non-Native students in the S/S 
4 

situation. In my experience, the latter usage is not uncommon 
2 

at this age, especially when followed by nitn. One Grade 9 
-- 

Native student used mteachedn in the T/S situation. Three 

Grade 9 ~ a t i v e  students deleted "-edn in the passive formation, 

Wis h a r v e ~ t ( e d ) ~ ;  is mnsarket(ed)n during the film narrative. 
- 

Of those three, one produced the correct form, nls marketedn, 



a t  a n o t h e r  p o i n t  i n  t h e  n a r r a t i v e .  

A s  n a i n ' t u  was c h a r a c t e r i z e d  by one o f  t h e  non-Nat ive  

as  a s p e e c h  p a t t e r n  of N a t i v e  p e o p l e  (see Appendix O ) ,  

o f - t h i s  n o n - s t a n d a r d  form was c o u n t e d .  T h r e e  

non-Nat ive  Grade  9 s t u d e n t s  used  " a i n ' t w  as opposed  t o  one 

~ a f i v e  Grade 9 s t u d e n t .  .One ' ~ r a d e  6 N a t i v e  s t u d e n t  uaad 

" a i n ' t w .  A l l  o c c u r r e n c e s  were i n  t h e  T /S  s l t u a t i o n .  

t One u s a g e  t h a t  was p e c u l i a r  t o  t h r e e  N a t i v e  Grade 6 

s t u d e n t s  was w i t h  t h e  word "muchw. The f o l l o w i n g  examples  

i l l u s t r a t e  t h i s :  "How much you g e t  wrong?"; " n o t  much h o u ~ e s ' ~ ;  

" t o o  much m u r d e r s N ;  ' 'not much c a t s n ;  "Do you g e t  a l o n g ?  Not 

t h a t  much." One Grade  9 non-Nat ive  s t u d e n t  used  t h i s  form a s  

well: " D o n ' t  know t h a t  p l a c e  t o o  muchw. Two p o i n t s  may be 

made h e r e .  F i r s t ,  t h e  m a j o r i t y  of s t u d e n t s  i n  t h e  s t u d y  had 

. l i v e d  i n  s e v e r a l  p l a c e s  i n  B r i t i s h  Columbia a n d  A l b e r t a .  One 

of  t h e  e x c e p t i o n s  was t h i s  non-Nat ive  s t u d e n t  who, i n  h i s  own 

w d s  ' 'born h e r e  and  r a i s e d . ! '  C o n s e q u e n t l y ,  t h i s  odd 
t 

u s a g e  may be p e c u l i a r  t o  t h e  d i s t r i c t ,  and  n o t  t o  e i t h e r  t h e  

N a t i v e  o r  t h e  non-Nat ive  g r o u p .  Second,  t h i s  non-Nat ive  
a 

, = t u d e n t  was r a t e d  as  a s p e a k e r  of h a t i v e  e t h n i c  background by 

t h e  T e a c h e r / L i s t e n e r  i n  t h e  S/S s i t u a t i o n .  Reasons  s t a t e d  f o r  ' 

t h i s  r a t i n g  were t h i s  s t u d e n t ' s  u s e  of n f e r n  f o r  " f o r w ,  and h i s  

d r o p p i n g  of  " / r  / "  i n  p r e s e n t  p a r t i c i p l e  c o n s t r u c t i o n s .  Again, 

t h e r e  may be a case f o r  t h e  s t e r e o t y p i n g  of N a t i v e  s p e e c h  a s  

n o n - s t a n d a r d  o r  s i m p l y  s l o p p y .  
P 9 .  

Based on t h e  lack o f  n o n s t a n d a r d  g r a m m a t i c a l  forms I n  t h e  
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data, Native students do not speak any more or less standardly 

than non-Native students. - 

Tense-switching is understood as the alternat'ion between 

Historic Present (HP).tense and Past (Pl'tense in a narrative. 

The amount of tense-switching that occurs in a%peech sample 

may be influenced by culture, education, or social status. 

Tannen (1980) found that her Greek subjects tense-switched more 

ofeen than her American subjects. If story-telling is a 

culturally based art as Tannen argues, then one might expect 

some difference between the Native and non-Native students in 

frequency of tense-switching, considering the distinctive 

differences in Native oral narratives noted by SCO-llen & 

Scollen (1981, 19841, Nakonechny (1987), and Anderson (1986). 

An example of how the tense-switching was counted follows: 

Kay. W watched (P) this movie about this guy, right? B 
This movie, it's called (He) "Ted, Ted Bar, Baryluk's 

Grocery, right? 
i - 

And it's (HP) about this old guy right and he . . . Shaddup! 
You're making (AP) me laugh. , 

There is only one tense switch in the above example, from (P) 

to ( H P ) .  The (AP) or Actual Present is not counted as a tznse 

switch as the person is stepping outside the narrative to make 

a.coment that -cannot be replaced by 3 past (see Chapter Three 

for definition of HP). The next tense-switch will be when the 
D 



speaker changes back into (P). Table 2 shows the frequency of ' 

0 b 
tense-switching for each group. 

N 
TABLE 2 

b 
b$ 

GRADE 6 

NUMBER OF 'TENSE SWITCHES IN FILM NARRATIVE 

NUMBER GROUP 

TOTAL . 

N = Native nN = non-Native 

Non-Native children tense-switched somewhat more often than 

Native children, evidenced by the higher number of non-Native 
I 

students in the 10t "Number of SwitchesN category. 

Table 3 shows that Grade 9 Native students followed the 

same trend as the Grade 6 Native students of tense-switching 

less often than their non-Native peers. This is evidenced by 

the high number of non-Native students in the 6-10 !Number of 

Switchesn category. To compare the total number of switches 
/" 

across grades and groups, the number of switches for 

each grade and group was counted. Table 4 skews the 
results. 



5 
NUHBER 

TABLE 3 

GRADE 9 

NUMBER OF TENSE SWITCHES I N  FILM NARRATIVE 

GROUP 

1-5 

6 - 1 0  

11+ 

TOTAL 

N nN TOTAL 

- -  - -  

N = N a t i v e  nN = n o n - N a t i v e  

J 

LEVEL 

GRADE 6 

i 

TABLE 4 

TOTAL NUHBER OF SWITCHES I N  FILM NARRATIVE 

GROUP NUKBER OF SWITCHES 

# - Native nN = non-Native 

Whereas at the Grade 6 level, Native students tense-switch 

about one-half as often as non-Native students, by Grade 9 they 



tense-switch less than one-third as often. This difference in" 

4 frequency of tense-switching between the two groups may 
, indicate a difference in the perception of the film narrative 

as an academic task (Hotzer, 1986) or as ,a conversational 
, 

narrative (Wolfson, 1982). It may also indicate that a 
tense-switching is their dialect. This idea will be explored , 

in Chapter Five. 

/ 

tive 

Labov et al. (1968) identified five major elements of the 

narrative: the abstract, the orientation, the complicating 

action, th and the result (see Chapter Two for 

further Labov noted a class difference in the 

or external--used. He found that 

the working class tended to use internal evaluation morer often 

than external and in his estimation therefore made better 

story-tellers. In brief, internal evaluation Qccurs when the 

narrator attributes characteristics or feelings to one of the 

characters in the story or otherwise brings the listener "intoN 

the story. Externa1,evaluation involvea comenta from the 

narrator about the story as an observer. Examples are given 

below. notzer (1986) found that all her subject8 used the 

components of Labovts narrative, specul tlng this was so t 
probably because it is a common forkat for the academic 

narrative, and all her subjects were university students. 

Scollen & Scollenls (1981) work described the differences in 



narrative form between Native and.non-Native people in one 

comunity. They found that the Athabaskan children gave much 

more cryptic narratives than the non-Natives, thereby 

demonstrating their respect for the listener to make their own 

sense of what they hac heard. This characteristic of 

abstracting a story was part of the Athabaskanst oral 

tradition. For these reasons, this study will examine 

differences between the oral narrative of the two groups in 
B 

this study. 

Using Labov's criteria for oral narkatives, we will see, 

whether the data confirm that only Compli&ting Action (CA) is 

necessary for a narrative, but that Abstract (ABSTR), 

Orientation (ORIENT), and Evaluation (EVAL) make a more 

interesting story. Examples of these parts are: 

ABSTR: , "  . . 'Kay. Basically this is about this family, Ted 

Baryluk, and his grocery sfore and it's in Winnipeg, I 

think and, uh, . . (Grade 9 N, w). 
ORIENT: HOkay. there's a boy. He lives on the farm and 

then he, um, they work on the farm and . . . I 1  (Grade 6 N, 

W) 

) CA: 'NSO the lady decided she wasn't going to give it 

backM (Grade. 6 n ~ ,  E). 

E V U :  External - ?I think the lady wanted him to stay but, 

her husband didnit really want him to stayw (Grade 9 N, 

Intarnal - He (insurance man1 thought that she was 



l y i n g  b u t .  . . w  (Grade 6 nN, E). , - 

The R e s u l t  p a r t  of  t h e  n a r r a t i v e ,  a l s o  c a l l e d  Coda by Labov, 

s i m p l y  s i g n a l s  t h e  l i s t e n e r  t h a t  t h e  n a r r a t o r  is f i n i s h e d  

s p e a k i n g :  "And t h a t  was what t h e  f i l m  was mos t ly  a b o u t . H  

(Grade 6 nN).  Labov no ted  t h a t  t h i s  p a r t  of t h e  n a r r a t i v e  

appea red  l e a s t  f r e q u e n d l y  of any  o t h e r  p a r t .  T a b l e s  5 and 6 

show t h e  number of  s t u d e n t s  who had t h e  f i v e  n a r r a t i v e  p a r t s  i n  

t h e i r  f i l m  s t o r i e s ,  compared a c r o s s  g roups  and g r a d e  l e v e l s .  - 
TABLE 5 

GRADE 6 

NUMBER OF STUDENTS I N  EACH CATEGORY OF LABOV'S  NORMAL NARRATIVE 

COMPONENTS O F  NORMAL NARRATIVE 
\ 

ABSTR OR I ENT C A EVAL RESULT 

, 
GROUP 

, \ 
\ NATIVE 5 1 0  1 0  8 7 

b 

NON-NATIVE 4 9 10 7 9 

TOTAL 

ABSTR = ABSTRACT 

CA = COKPLICATION ACTION 

ORIENT = ORIENTATION 

EVAL = EVALUATION 

As  Table  5 shows, t h e r e  is n o t  a  g r e a t  d e a l  of  d i f f e r e n c e  

between t h e  two g r o u p s  as  far  as  adherence  t o  Labov ' s  normal 

n a r r a t i v e  is conce rned .  DiQferencea  of one s t u d e n t  i n  e i t h e r  . - 

group  a r e  r e g a r d e d  as n e g l i g i b l e  because of t h e  small sample .  



This data also indicated that the ABSTR was the least commonly 

used part of the narrative, not the Result. In adherence with 

Labov's criterion for a narrative, every narrative contained 

CA . 6: 

TABLE 6 

GRADE g a  

NUMBER OF STUDENTS IN EACH CATEGORY OF LABOV'S NORMAL NARRATIVE -. 

COMPONENTS OF NORMAL NARRATIVE - 

ABSTR ORIENT CA EVAL RESULT 

8 
** 

8 9 9 3 7 NAT I VE 

NON-NATIVE 

' TOTAL 

ABSTR = ABSTRACT ORIENT = ORIENTATION 

CA = COUPLICATION ACTION EVAL = %VALUATION 

Both groups seem to have deteriorated as story-tellers by Grade 

9 with considerably less evaluation than at the Grade 6 level*. 

At this level, two more non-Native students than Native 

students used evaluation. The Grade 9 students overall use the 

ABSTR more often than the Grade 6s which may indicate their 

increased farnillar ity w-lth the literate mode of expression 

which dictates that you state what you are writing about before 



proceeding. This will be explained i~ further detail in 

Chapter Five. 

Motzer mentions that very little direct speech was used in 
. .  C 

hpk subjects' narratives. In contrast, direct speech was used 

quite frequently for certain films in the present data: notzer 

showed her subjects a non-dialogue filmwhich may account for 

the lack of direct speech. Of the five films shown to the 

students in this study, only one contained steady dialogue, 

. (AFHJ), and one other, E, contained a little towards the end. 

As previously mentioned, Labov descr lbed internal eva.luation" as 

aqneans of showing closeness with the characters i.n the 

narrative. In using this type of evaluation, the narrator 

would sometimes attribute feelings to characters that were 

totally made up from whst was seen or heard. As direct 

TABLE 7 

GROUP 

GRADE 6 

USE OF DIRECT SPEECW 

FILM OUTSIDE NARRATIVE 

AFMJ TP 
* 

SAW USED SAW USED* 
-a 

N 2 2 5 1 5 

nN 3 3 5 1 4 

dL 
r' 

*SAW = NUMBER OF STUDENTS WHO SAW THE FILM 
d 

USED = NUHBER OF STUDENTS WHO USED DIRECT SPEECH 



.- EL_" sbeech  b r i n g s  b o t h  t h e  n a r r a t o r  and t h e  l i s t e n e r  c l o s e r  t o  t h e  

s t o r y ,  i t  may be described a s  a  form of i n t k r n a l  e v a l u a t i o n  

a c c o r d i n g  t o  Labov. The re fo re ,  i ts use  has  been c h a r t e d .  The 

Grade 6s saw L a n d  AFHJ. The Grade 9 s  saw d n l y  AFMJ. T h e i r  
* . 

i n fo rma l  c o n v e r s a t i o n .  a f t e r  t h e  n a r r a t i v e  ( O U T S I D E  NARRATIVE) 

was a l s o  marked f o r  use of d i r e c t  speech .  Tables 7 and 8 show . 
t h e  Grade 6 s '  and Grade 9 s '  u s e  of d i r e c t  ' speech .  

GROUP 

TABLE 8 

USE OF DIRECT SPEECH I N  A E U  

SAW USED OUTSIDE NARRATIVE 

SAW = NUMBER O F  STUDENTS WHO SAW THE FILM 

USED = NUUBER OF STUDENTS WHO USED INDIRECT SPEECH 

Nat ive  and non-Native q r a d e  6 s t u d e n t s  a r e  v i r t u a l l y  e q u a l  

i n  t h e i r  use  of d i r e c t  speech  w i t h i n  and o u t s i d e  of t h e  f i l m  

n a r r a t i v e .  The p i c t u r 6  has  changed c o n s i d e r a b l y  by Grade 9 .  

Whereas a l l  of t h e  n o n - l a t i v e  q r a d e  9 s t u d e n t s  used d i r e c t  

speech  i n  t h e i r  f i l m  n a r r a t i v e s ,  o n l y  one o u t  of f o u r  Na t ive  

j r a d e  9 s t u d e n t s  used i t .  I n  a d d i t i o n ,  o n l y  one of  t h e  Na t ive  

s t u d e n t s  used d i r e c t  speech  o u t s l d e  t h e  f i l m  n a r r a t i v e ,  whereas 

f i v e  of t h e  non-Native Grade 9 s  d i d .  The P p o s s i b l e  r e a s o n s  f o r  

t h i s  d i f f e r e n c e  w i l l  be e x p l o r e d  i n  Chapte r  F i v e .  



Main t e n s e  was documented b e c a u s e ' t h e  s u b j e c t s  i n  Tannen ' a  

a n d  M o t z e r t s  s t u d i e s  v a r i e d  i n  t h e i r  u s e  of Past  (P) as t h e  
2, . main t e n s e  i n  t h e i r  f i l m  n a r r a t i v e s ,  10-75% of  t h e  time 

r e s p e c t i v e l y .  I t  was o f  i n t e r e s t  t o  see i f  a d l • ’  f s r e n c e  
8 

a p p e a r e d  between t h e  a g e  g r o u p s  and  g r o u p s  Used i n  t h i s  s t u d y .  

T a b l e s  9 a n d  18 show t h e  d a t a  f o r  t h e  f i l m  narratives of t h e  

Grade  6 and Grade 9 s t u d e n t s .  H i s t o r i c  P r e s e n t  ( H P )  r e f e r s  t o  

t h e  u s e  of p r e s e n t  t e n s e  w h e r e  i t  c a n  l o g i c a l l y  be r e p l a c e d  by 

a p a s t  t e n s e .  Comments s u c h  as  a s i d e s  a n d  g e n e r a l  

1 TABLE 9 

L' GRADE 6 

N O .  O F  NATIVE AND NON-NATIVE STUDENTS WHO USED PAST ( P )  JWD 

H I S T O R I C  PRESENT ( H P )  FOR THEIR MAIN TENSE 

MAIN TENSE GROUP 

HP 

P 

-- NMT* ; 

d~~~~~ 

NATIVE NON-NATIVE TOTAL 

2 1 3 

€! 8 16 

0 1 1 

- &NHT = N O  Main Tense  where e a c h  t e n s e  was used  between 45%-55% 

of t h e  time. 

t r u t h s  were coded as A c t u a l  p r e s e n t  ( A P )  b u t  d o  n o t  appear i n  



Tables 9 a n d  1 0  as  t h e y  were n o t  c o u n t e d .  The P a s t  ( P )  is 
-- 

s i m p l y  a n y  f o r m  o f  t h e  p a s t  t e n s e .  Both  g r o u p s  p r e f e r r e d  P as 

t h e i r  main t e n s e  f o r  t h e  f i l m  n a k r a t i v e  ( u s e d  s i x t e e n  times o u t  , 

. . 

of t w e n t y ) .  . u 

As T a b l e  9 i n d i c a t e s ,  t h e  data  r e v e a l e d  t h e  i n g e r e s t i n g  ,. 

phenomenon of  No Main Tense  i n  one  c a s e .    his non-Nat ive  

s t u d e n t  s w i t c h e d  back and- f o r t h  be tween P a n d  PIP t h r o u g h o u t  h i s  

d l a l o g u e  .b P a r t  o f  t h e  d i a l o g u e  h a s  been  ' i n c l u d e d  t o  i l l u s t r a t e  

t h i s .  See  Append ices  E and  F f o r  t r a n s & i p t i o n  c o n v e n t i o n s  a n d ,  . .  

a . f u l 1  t r a n s c r i p t i o n  o f  t h i s  n a r r a t i v e .  

J 

N' t h e r e ' s  (HP) this o t h e r  l a d y  

She s h e  g e t s  (HP) o f f  t h e  b u s  n '  l e a v e s  (HP) h e r  p u r s e  

t h e r e  n '  

t h i s  o l d  l a d y  t h a t  was ( P ) ,  on k i n d  of l i k e  a 2 i x e d  inco1me 

l i k e  ' c a u s e  s h e ' s  n o t  . . d o e s n l k  (HP) have  t h a t  much 

money. 
? w 

She l i k e  s h e  t a k e s  ( H P ) '  t h e  p u r s e ;  r i g h t ?  

She d o e s n ' t  (HP) p l a n  on g e t t i n g ,  g i v i n '  i t  back '  ' n  , 

s h e  t h i n k s  (HP) a b o u t ,  uh, what ,  l i k e  what  s h e  d i d  ( P )  ' n  
w 

t h e n  s h e  f e e l s  (HP) k i n d a  g u i l t y  b u t  
n' 

In t h i s j l a d y  p u t  ( P )  a n  a d  o u t  i n  t h e  p a p e r  a b o u t  t h e  t h e  

wallet,  t h e  p u r s e  ? t h a t  was m i s s i n g  ( P )  r i g h t ?  

back thBuqh s o  s h e  walked ( P )  t o  t h e ,  t h i s  s t o r e ,  r i g h t ?  



She was s t a n d i n g  (P) by t h e  c o u n t e r  l o o k i n g  a t  t h i n g s  
t& 

'N t h e n  &he g o e s  (HP), um, ' n  t h e n  s h e  w a t c h e s  (HP) t h i s  

k i d  s t e a l  s o m e t h i n g .  . . 
4 

HP"-= 10; P = 8 

li Th same phenomenon o c c u r s  a t  t h e  Grade 9 l e v e l .  One N a t i v e  

a n d  ond non-Nat ive  s t u d e n t  have  no p redominan t  t e , n s e  i n  t h e i r  

- n a r r a t i v e s .  E x c e r p t s  of  t h e i r  n a r t a t i v e s  ( f u l l  n a r r a t i v e s  a r e  

i n  Appendix F) f o l l o w ,  t h e n  T a b l e  1 0  on Main Tense f o r  Grade 9 

s t u d e n t s .  S, 

The  movie w a s  (P) a b o u t ,  um, a bush  p i l o t  and some I n d i a n  

'Kay, and  i t ' s  ( H P )  where,  urn,, how d i d  t h e y  grow ( P )  r i ce  - 
, 

' n  w e l l  i t ' s  (HP) a l l  t h i s  r i c ' e ,  k 

"Rice t h e  m o v i e ' s  c a l l e d a ( H P )  and  t h e  r i c e ,  um 

grew ( P I  i n ,  urn, some s h a l l o w ' l a k e ,  s h a l l o w  l a k e  i n .  . . 
T h i s  movie w a s  t a k e n  ( P )  by . . 
The r i c e  is h a r v e s t e d  (HP) by t h i s  machine p u l l e d  by two ' 

c a n o e s  w i t h  a  motor  on i t .  
\ 

Non-Native s t u d e n t :  . 
( a )  OK, t h e r e  was ( P I  t h i s  man. . .[What was h i s  name?] * 

'% 

nelpomus o r  w h a t e v e r .  See  * t h i s  word h e r e .  T h a t ' s  * 

h i s  name. [P,elapolomenus.  OK1 \ 

Ya, t h a t ' s  * r l g h t .  And h e  w e n t  ( .P )  t o  t h b s  . . . he was 



(P) on vacation, right? 

He was (PI a minister or priest on something like that. 

I don't know what It's called. * [Is this a cartoon?l 

Yeq, it was (P) a cartoon. 

Little stick men walkin' around, you know. * 
And so he went (P) to this, his friend's house just to 

visit for the afternoon and the lady was (PI there. 

And h e  goes (HP ?, "Do you want (HP) tea?" 
x- 

And so he goes (HP ) , "OK", right? 
He sits (HP) down and he's drlnklnt(HP) tea here and just 

sittin' there and we're watchint (HP) /them drinkin' tea. 

P = 7; HP = 6; * statements are AP ) 

TABLE 10 

GRADE 9 

NO. OF NATIVE AND NON-NATIVE STUDENTS WHO USED PAST (P) AND 

HISTORIC PRESENT (HP) AS THEIR MAIN TENSE ' 

MAIN TENSE GROUP TOTAL 

NATIVE NON-NATIVE T 

* NUT = No Hain Tense If the number of verbs in each tense was 

between 459-559  of the total. 
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Grade 9 Native and non-Native students seemed to show no 

preference for either P or HP in their film narratives. 

e.r for SDP& te-w r-. 

Because of the many references to Native students' 

monotonal speech (Colliou, 1965; Nakonechny, 1986), the - 
" 

expectation was that the Native speech sample would show a 

flatter intonation. To determine the range of the student's 

intonation, the standard deviation was looked at. This figure, 

given on the pitch analysis printout for each speech sample, 

would show the degree of variation of the speaker's pltch. The 

theory was that if the standard deviation is small, the 

speaker's intonation is flatter. See Chapter Two for 

definitions concerning intonation. The standard deviations 

wePe Hnormalizedn to account for dlfferences in mean 

fundamental frequency, as there is a direct correlation between 

a rise in the mean fundamental frequency and a rlse in the 

standard deviation. The normalized standard deviation was 

calculated by dividing the standard devlatlon by the mean 

fundamental frequency for each speech sample. Thtse figures 

were given on the pitch analysis printout. If the answer to 

the question of whether or not Native students have a flatter 

intonation proved affirmative, then the normllzed standard 

deviations for the N a t i ~ e ~ g r o u p  would be smaller. The 

normalized standard deviatlon for each Gracly6 student is 



listed from largest to smallest ihTable 11. Tables 11 and 12 L 
are based on the analysis of one declarative 'sentence in the 

3 I 
f llm narrative (see Appendix C for more detal"il) .. 

TABLE 11 

NORMALIZED STANDARD DEVIATION 

GRADE 6 FILM NARRATIVES 

NATIVE NON-NATIVE 

1. . 2 8 6  ..2 0 2 

2 ,  .I79 .143 

b 
MEAN = ,139 MEAN = .I25 

. . 

As the data s h o w ,  the Native group has a higher mean 

normalized standardized deviation than the non-Native group. 

If we determined expressiveness solely by means of variation in 

pitch, then this information would indicate that this 

particular sample of Native students tend to speak more 



expressively than non-Native students. As the data 1s based * 
on speech samples taken from one declarative phrase in the film 

narratlve, more examples would be needed to af f lrm' thls 
* 

tendency. The range of the normalized standard deviations 

collapsed in Table 12 shows that the difference between the two 

groups is minimal. * 

TABLE 12 

RANGE OF NORMALIZED STANDARD DEVIATIONS 

NUMBER OF STUDENTS 

.200+ 

.loo-. 200 

UNDER .10,0 

TOTAL 

F a t  the data does indicate is that Native students' intonation 

in film narrative is by no means flatter than their non-Native 

peers. 

er Intonation O ~ i w .  

An experienced teacher of Native students with some 

linguistic training was asked to listen to a edrnple of the 

tapes to determine if he could discern a distinctively HNativen 

accent. This was done both to provide a comparison with the 
* 

students' oplnlon on Native speech (to fo.110~) and also to 



s u p p o r t  ( 0 ;  o t h e r w i s e )  t h e  d a t a  f rom t h e  C e n t e r  f o r  Speech 

Techno logy  R e s e a r c h .  T h i s  t e a c h e r  had t a u g h t  N a t i v e  s t u d e n t s  

i n  Kamloops, Burns  L a k e ,  and  New.Aiyansh, and  was t h e r e f o r e  

f a m i l i a r  w i t h  a  v a r i e t y  of N a t i v e  s p e e c h  p a t t e r n s  i n  B r i t i s h  

B 
Columbia.  H e  knew none of  t h e  s t u d e n t s  i n  t h e  p r o j e c t ,  n o r  had 

h e  l i s t e n e d  t o  t h e  t a p e s  b e f o r e .  L i s t e n i n g  s e s s i o n s  were 

s p a c e d  o u t  o v e r  a few d a y s  s o  t h a t  h e  would be  f r e s h  e a c h  time 
k 

he l i s t e n e d  t o  t h e  d a t a .  The f o l l o w l n g , ~ h a r t s  d e s c r i b e  t h e  

a c c u r a c y  of his o p i n i o n  f o r  b o t h  t h e  T e a c h e r / S t u d e n t  ( T / S )  and 

S t u d e n t / S t u d e n t  ( S / S )  s i t u a t i o n s  and  t h e  Grade 6 and  Grade 9 

s t u d e n t s .  The a c c u r a c y  is g i v e n  a s  a  p e r c e n t a g e  of  number 

c o r r e c t l y  r a t e d  o v e r  number l i s t e n e d  t o .  For  t h e  Grade  6 d a t a  

two s t u d e n t s  were d e l e t e d  f rom t h i s  a n a l y s i s  b e c a u s e  of a 
n 

. speech  impediment (nN)  and  poor  r e p r o d u c t i o n  (N). F o r  t h e  

Grade 9 d a t a  one s t u d e n t  ( N )  was d e l e t e d  b e c a u s e  h i s  s p e e c h  was 

p r a c t i c a l l y  i n a u d i b l e .  I n  t h e  S /S  s p e e c h  s i t u a t i o n s ,  t h e  f u l l  

f o r t y  s t u d e n t s  i n  G r a d e s  6 and  9 were l i s t e n e d  t o .  For  t h e  T/S  

s p e e c h  s i t u a t i o n ,  a  random sample  of f i v e  N a t i v e  and  f i v e  non- 

N a t i v e  s t u d e n t s  a t  e a c h  g r a d e  l e v e l  were l i s t e n e d  t o .  .The 

p e r s o n  g i v i n g  t h e  i m p r e s s i o n i s t i c  a s s e s s m e n t  of t h e  s t u d e n t s t  

a c c e n t  is h e r e a f t e r  r e f e r r e d  t o  a s  t h e  T e a c h e r / L i s t e n e r .  T a b l e  

1 3  d i s p l a y s  t h e  a s s e s s m e n t  of  t h e  Grade 6 s t u d e n t s '  a c c e n t s  i n  

t h e  S/S a n d  T/S s i t u a t i o n s .  The o v e r a l l  a c c u r a c y  of  t h e  

T e a c h e r / L i s t e n e r ' s  o p i n i o n  f o r  t h e  T/S s p e e c h  s i t u a t i o n  was 

To check  i f  s t u d e n t s '  r e g i s t e r  changed f rom S / S ' t o  T/S 



i n t e r v i e w ,  a c r o s s - c h e c k  was  d o n e  b e t w e e n  t h e  o p l n l o n  r a t l n g  o f  

TABLE 13 

TEACHER/LISTENER OPINION ON GROUP IDENTITY 

GRADE 6 

SPEECH SITUATION NO. OF STUDENTS N O .  CORRECT ACCURACY 

TOTAL 

OVERZUL ACCURACY 

T/ S. 

TOTAL 1 0  9 

t h e  f i v e  s t u d e n t s  o f  e a c h  g r o u p  i n  t h e  S / S  s i t u a t i o n  a n d  t h e  

f i v e  8 t u d e n t s  o f  e a c h  g r o u p  ih t h e  T/S s i t u a t i o n .  I f  a s t u d e n t  . * 

w e r e  ra ted  d i f f e r e n t l y  (N/nN) i n  t h e  t w o  s p e e c h  s i t u a t i o n s ,  

t h e n  i t  w o u l d  s h o w  a : t e n d a n c y  f o r  a s t u d e n t  t o  - c o d e - s w i t c h  

b e t w e e n  s p e a k i n g  t o  h i s  o r  h e r  peers a n d  t o  a t e a c h e r .  T a b l e  

1 4  s h o w s  w h e r e  a r e g i s t e r  c h a n g e  may h a v e  t a k e n  p l a c e  f o r  t h e  

Grade 6 s t u d e n t s .  Two G r a d e  6 s t u d e n t s  ( o n e  N and o n e  nN) 

c h a n g e d  f r o m  a N a t l v e  t o  a n o n - N a t i v e  r a t l n g  i n  t h e  T/S 

s i t u a t i o n .  One s t u d e n t  c h a n g e d  f r o m  a n o n - N a t i v e  t o  a - N a t i v e  

r a t i n g .  T a b l e  1 5  s h o w s  t h e  o p i n i o n  o f  t h e  T e a c h e r / L i s t e n e r  f o r  

Grade 9' s t u d e n t s .  



GROUP 

TABLE 14 

GRADE 6 

RATING IN SPEECH S U"AT1ONS /LT 

TABLE 15 

TEACHER/LISTENER OPINIQN ON GROUP IDENTITY 

GRADE 9 

o SPEECH SITUATION NO. OF STUDENTS NO. CORRECT ACCURACY 

T/ S 5N 

SnN 

OVERALL ACCURACY 



4' 

LI 

6 7  

The data in Table 15 seem to indicate that very f ew Native 

students nsoundw Ndtive at this age to this observer. Table 16 

shows if the Teacher/Listener perceived a register change from 

S/S to T/S-speech situation. 

GROUP 

TABLE 16 

GRADE 9 

TEACHER/LISTENER PERCEPTION OF REGISTER CHANGE 
\ 

RATING IN SPEECH SITUATIbNS 

S/S T/S 

nN nN 

nN nN 

nN nN 

N N 

nN nN 
n 

nN nN 

Only one student at the Grade 9 level showed a register change 

from S/S to T/S and this was a non-Native boy. This lack of 

change coukd indicate that the students were either very , 
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c o m f o r t a b l e  w i t h  t h i s  researcizr o r  t h a t  t h e y  "ere used  t o  

s p e a k i n g  c a s u a l l y  w i t h  t h e i r  t e a c h e r s  by t h i s  a g e .  I n  t h i s  

p a r t i c u l a r  s a m p l e  of N a t i v e  s t u d e n t s ,  o n l y  two o u t  o f  n i n e  
V 

s t u d e n t s  o r  228 had a d i s t i n c t i v e l y  m ~ a t i v e - s o u ~ d i n g n  v o i c e .  

To d e t e r m i n e  whethe2 t h e  s t u d e n t s  t h e m s e l v e s  t h o u g h t  

N a t i v e  p e o p l e  s p o k e  d i f f e r e n t l y ,  e a c h  s t u d e n t  was a s k e d  t h e  

q u e s t i o n ,  'Do N a t i v e  p e o p l e  s p e a k  d i f f e r e n t l ~ ? ~  T h i s  

" d i f f e r e n c e n  was e x p l a i n e d  t o  t h e  s t u d e n t s  by  t h e  r e s e a r c h e r  a s  

' a d i f  fer 'ence  i n  a c c e n t ,  v o c a b u l a r y ,  and grammar .L Examples were 

g i v e n  of d i f f e r e n t - s o u n d i n g  a c c e n t s  and d i a l e c t s  s u c h  a s  

. B r i t i s h  E n g l i s h  and Texan E n g l i s h .  More d e t a i l e d  s t a t e m e n t s  

by  t h e  G r a d e - 6  and 9 s t u d e n t s  a p p e a r  i n  Appendix G .  T a b l e  1 7  

shows t h e  r e s u l t s .  Two Grade 9 s t u d e n t s ,  one  N a t i v e  and one 

non-Nat ive ,  were a b s e n t  on t h i s  r e s e a r c h e r ' s  l a s t  two v i s i t s  t o  

TABLE 1 7  

DO NATIVE PEOPLE SPEAK DIFFERENTLY? 

GRADE LEVEL TOTAL 

YES NO YES NO 

GRADE 6 3 7 6 4 20 

GRADE 9 6 3 6 3 1 8  

TOTAL 9 10 1 2  7 38 



& t h e  school, w t h e i r  w i n i o n s  a r m  

Table  17 i n d i c a t r r  t h a t  mrr 
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unknown. 

Nat ive  s t u d e n t s  i n  Bradm 9 

p e r c e i v e  th-lvmm as n d i f f a r m t - s e u n d i n g "  t h a n  i n  Qradm 6. 

T h i s  in fo rmat ion  is i n  c o n t r a s t  t o  t h e  T e r c h e r / L i r t m m r C ~  

op in ion  C u r  T a b l a  13 and 15) uho d i sce rn& 1mms r c c m t  a t  t h o  

Grade 9 l e v e l  t h a n  a t  t h e  Br rde  6 l e v e l .  M y  is thmrm t h i s  

d i u r m p m c y ?  The non- fb t iv r  8tudmntsP o p i n i o n s  r m i n  c o n s t a n t  

a t  both  g r a d e  l e v e l s .  

For an o v e r a l l  l o o k  at  t h e  numberr of e t u d a n t s  t h a t  thought 

Na t ive  pmople spoke a d i a l e c t ?  Table  17 h a s  bmmn c o l l . r p a d  i n  

Table 18. .-. . 
S& 

4 

. . 
TABLE 18 

W NATIVE PEOPCE SPEAK DIFFERENTLYE A SUHHARY 

G R A M  6 

TOTAL 

YES NO TOTAL 

9 11 20 

tbro erado 9 s t u d m t r  (67%) felt Nat ive  p-10 rpokr 

d i f f m r m t l y  t h a n  6ruJe 6 s t u d m t s  (45%). T h i s  i n c r e r w  cou ld  

.be due  t o  rrverrl f a c t o r s :  a c h i l d ' s  a b i l i t y  t o  pmrcmivm 
' I 

l angurgo  d i f f w m c u  i n c r e a s e s  wi th  m a t u r i t y #  t h m  B r a d m  9 

b t i v m  s t u d m t s  c l e a r l y  s o c i a l i z e d  toga thr  rcorm t h a n  t h m  Bradm 

6 Nat ive  rtudmtr (sam m o n d i x  6 on Br rde  9 d i a l a c t  cammnts )  
d 

h' 



so they would-tend to be perceived as a #differentw group and 

also perceive t h e m e l v e s  as a different group, just as 

npunkersn or wrockersw would be categorized in other schools; 

prejudlces'may be more ingrained at this age so that non-Native 

students mlght be reacting more to students as Native and a 

different colour and culture rather than as variant speakers; 

llkewlse, Nat ve students could at this age perceive themselves -5 
as a culturally separate entity, although not necessarily a 

llngulstic one. 

Finally, several students had difficulty describing 
L 
exactly what was different about Native speech (see ~ ~ ~ e n d l i  

GI. The vocabulary the,n6ii-native students attrlbuted to the 

Natlvc s t u d e n t ~ - - ~ y a ~ ;  nHey, mann; wain't"; /InIt/--can hardly 

suffice to legitimize the designation, ndialect." , 

This chapter has presented the following findings: 

1. Native students do not speak any more or less 
I 

standardly in t e r m  of grammar than their non-Native 

peers. 

2. Non-Native students tense-swltched in the film 

narratives more frequently than Native students at both 

Grade levels. 

3. ~ v e r a f l ,  Grade 9 students used evalt.&3ion in the film 

narratives less often than Grade 6 students. Grade 6 

Native students and Grade 9 non-Native students used 
,' 

evaluation slightly more often t h a n  their peers. . 
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4 .  Uore Native t h a n  non-NatJve Grade 6 s t u d e n t s  used  

d i r e c t  s p e e c h  o u t s i d e  t h e  n a r r a t i v e  and  more non-Nat ive  

than P a t i v e  Grade 9 s t u d e n t s  used d i r e c t  s p e e c h  o u t s i d e  
r 

t h e  n a r r a t  i v e  . 
5. Grade 9 N a t i v e  s t u d e n t s  used  d i r e c t  s p e e c h  much less 

o f t e n  t h a n  t h e i r  non-Nat ive  p e e r s  i n  t h e  f i l m  n a r r a t l v s s ,  

whereas  Grade  6 ~ a t i v e  and non-Ba t ive  s t u d e n t s  used d i r e c t  

s p e e c h  e q u a l l y  a s  o f t e n  i n  t h e  f i l m  n a r r a t i v e s .  

- 6 .  O v e r a l l ,  P was t h e  p r e f e r r e d  t e n s e  f o r  t h e  f i l m  

n a r r a t i v e s  a t  b o t h  Grade l e v e l s .  

7 .  Grade 6 N a t i v e  s t u d e n t s  d o  n o t  have  a  f l a t t e r  

i n t o n a t i o n  t h a n  t h e i r  non-Nat ive  p e e r s  when g i v i n g  a f i l m  

n a r r a t i v e .  \ 

8 .  Fewer Grade 9 N a t i v e  s t u d e n t s  sdund " N a t i v e w  t h a n  Grade 
4 

6 .  N a t i v e  s t u d e n t s  t o  a  t r a l n e d  l i s t e n e r .  

9 .  Fewer Grade 9 s t u d e n t s  t h a n  Grade 6 s t u d e n t s  ( o n e  t o  

t h r e e )  changed r e g i s t e r  a c c o r d i n g  t o  t h e  Te e h , e r / U s t e n e r .  P,- 
1 0 .  Hore s t u d e n t s  a t  t h e  Grade 9 l e v e l ,  N a t i v e  and ndn- 

H z t i v e ,  p e r c e i v e  N a t i v e  p e o p l e  t o  speak  d i f f e r e n t l y  t h a n  

a t  t h e  Grade 6 l e v e L .  
I 

These  f i n d i n g s  a re '  d i s c u s s e d  i n  t h e  f o l l o w i d g  c h a p t e r .  



To blame a minority's disadvantages on the deficiency of 

its language rather than on discrimination legitimizes the 
" 

privileges of other groups and the platform of 
y+ 8 .i" 

asslrnilationist leaders in the minozity. To attribute 

illiteracy or linguistic barbarity to deficient skilh '+. " 
< ; " ~ 4 $ * ~  ,-%a * A  * & % 

rather. than to canons of correctness just if ies th$kjia~$?$&~ % I*k . q -4 -=:/ I, - r 
p + * >  7 

>tz, 5 f $ ' 
of grammarians, debating coaches, literary critics,. a& r Q  

others who mak; a living by defending and teaching 

linguistic ,prowess. To find prejudice r;inforced by a 
< "  f ' 

+ ' T i > '  
J I 

sexist, racist, or classist language rather' thdn - % i merely,' c ,  t i 
' f  

residing within prejudiced persons supports th6 program of 

revolutionary and separatist leaders who rely on 

criticisms of institutional discrimination. 

Introduction 

In this chapter I will discuss the implications of the 

findings in Chapter Four regarding the students' grammar, 

intonation, tense-switching, and use of Labovvs normal 

narrative format and how the two age levels and groups, Native 
T. 

and non-Native, differed in their speech produced under 
<I 

compara'ble circumstances. Th se aspects of the narratives will ' Y 
be discussed in a broader framework of dialect research and 

px'oject~ in improving@ the oral'ability of Native students. The 

final section of this chapter suggests some practical 

$ 



implications of this study for the teaching of Native students. 

Q 

QD - 
< ' h  

1 

As theJevidsnce ia!~hapter Four indicates, there are 
i 
N 

little grounds for posittng the existence of a dlalect of 

"Indian ~nglish" in thk speech of these students based. on 

grammatical usage. The non-standard ~qrammatical forms that 

appeared in the speech of the Native students are clearly as 

common to non-Native students of the same age. In my personal 

experience as a high school teacher, I have noted most of these 

forms are typical of casual speech among teenagers. The one 
\u 

idiomatic usage involves the word, "much", for which there is 

some proof that it is a usage distinctive to this area and not 
1 

to Native students alone. More resea'rch would be necessary to 

confirm this assumption. 

Preston's (1 8 6 )  ethnographic study of the communfcatlon s' 
patterns of a lo a1 band set out to dispel stereotypes of G 
Native qeople 

, one of which was ''Do Native people use a flatter 

intonation   at tern?^ (p. 4 5 ) .  She did not use acouatlcal 

measurements, but then neither do most lay people who declare 

that Native people speak "Indian English.H She placed her 

pa /' ticipants on a continuum of ald andffyoung people and found 

that the older people had flatter intonati9n than the younger 

people. This finding is not unusual as most of the older 



people are language than the younger ones, 
JI 

so a would be expected. The 
---, d 

preh&udy, whlch dld use scientific analysis, found that 
0 

b 
Grade 6 Native students' intonation was slightly less flat than 

their non-Native peers. 
S 

Unlike the data gathered by Tannen (1980 1. on American  and 

Greek narratives where the pitch was constant across the 

narratives for one ethnic group, the data in this study showed 

a wide range in pitch within both groups. If we assume that 
X 

variation in pitch indicates interest or skill in the art of 

story-telling, then two conclusions may be draWm. This wide 

range could be indicative of their age group where some 

students have not developed the ~tory~telling art yet, or it 

may indicate a range in the students' opinion of how 

interesting the film they saw was to them. Further speculation 

along this line is not within the scope .of this study; rather 

the data show that as far as intonation is concerned, neither 

group has a set pitch pattern af this age. Consequently, 

while it may be said that the Native Grade 6 children on the 

whole displayed a wider pitch range in their narratives than 

the non-Native children, there is little consistency in pitch 

in either group. 

OV t s  atfve fr- 

~ d t z e r  (1986) Pzlalmed that the probable reason for all her 

subjects' adherence to Labov's normal narrative form was their 
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familiarity with the academic framework for narrative. The 

data in this study showed that Grade 9 students used thk 

Abstract 10 their narratives more often than the Grade 6s. 

This may be due to Grade 9 students being more familiar 

the academic framework for the narratlve and the classroom , 
Y 

f composition dlctum, '$traduce your topic before beginning to 
3 

wr lte. At both grade .levels, Nat lve and non- at lvebstudents 

were essentially equal in their use of the Abstract, 

Orientation, Complicating Action, and Result. The speculation 

here that Native students may be just as comfortable with the 

literate framework as non-Native students has not been borne 
L 

out by other studies of Native school children (Anderson, 1987; 

Scollen & Scollen, 1981); Because this study dld not involve 

studenf writing, this notion begs furt er research. Whether 1 
the students,would be able to carry the oral narrative 

framework over into their writing is a topic for another study. 

Research says that it is qulte likely that oral skills would be 

t ansferred to the written medium (Anderson, 1987; Purcell- /" 
Gates, 1 9 8 8 ) .  

While only half of the Native Grade 6 students stated what 

the film was all about (ABSTRACT), a'll ten of them did give an - 
Orientation (who, when, what, where) to the story before 

beginning'. It was noted that.. if t%il! narrators did not provide 

this information, it was often requested by the listener. The 

non-Native Grade 6s were virtually on par with the Native 

students in each of Abstract, Orientation, and Evaluation, 



although one of the non-Native student's ~bstracts was quite 

12 incorrect. One of the factors infLtrencing the relatively low 

scores in the Result section of the narratlve (seven out of ten 

for the Native students and nine out of ten for the non-Native 

students) was the film that three of the four students saw, 

w. The fi1.m had no definite ending as it was telling about a k 
boy's everyday 11 e, so as a result, the students did not 6 
signal an end to {$ narratlve. 

One area that showed a dl•’ ference between the two groups 

and age levels was Evaluation. Grade 9 students, and in 

partlcular Native ~ r a h e  9 students, used evaluation less often 

than the Grade 6 s .  While it might be said that the Grade 9s 
'1 

took the film narrative task less seriously than the Grade 6s 

and therefore rushed through 'it without elaboration, the data 

also showed that the Grade 9 Native students used direct speech 

a lot less often than the non-Native rtudents both in the filmy 

narrative and outside the narrative when they were just 

chatting with their friends. ltemay be concluded that for this 

particular sample of Native students, us,e s f  direct speech in 

narration was not a sociolinguistic practice in casual speech 

at the Grade 9 level. 

Motzer (1986) found that direct speech appeared very - 

occasionally with her adults. The students in the present 

study ~ s e d  direct speech almost all the time; dialogue was 
0 

hardly ever reported, but quoted as closely to the original-- 

< 

with some elaborat ion--as possible. As previously mentioned, 



the h c k  of direct speech'in notzerls data is probably due to 

her using a non-dialogue film, Direct speech was also not used 

for reporting in the non-dialogue films used in this study: 

a, u, and w. However, even though the film, AFMJ, was 
narrated by a story-teller with the cartoon characters' 

comments interspersed, the majority of the students (eleven out 

of fourteen; see Tables 7-and 8 )  who saw this film chose to use 

direct speech rather than report the dialogue. In fact, all of 

the Grade, 6 students and all of the ncn-Native Grade 9 students 
9 c  

b 

who saw the fi% csed direct speech in their film narratives. 

In the film x, dlalogue was limited to a few comments by the 
characters near the end of the film. Here, eight out ofqte of sa 
the Grade 6 studknts who saw it chose to report what happ 

- 
rather than use d,irect speech. The major difference in th e 

of direct speech occurs between the Native and non-Native Grade 

9 students. Non-Native students are-still using direct speech 

100% of the time for reporting the film, m, whereas Native 
students largely are not (one out of four). As direct speech 

has been considered a form of internal evaluation, this 
&. 

difference in the use of dlrect speech corregpond= tosthe. 

disparity in the use of evaluation altogether at the Grade 9 
4 

level between the two groups (see' Table 6). The dearth of 

evaluative comment at the Grade 9 level could simply indicate 

that the Grade 9s enjoyed their task less' than the Grade 6s. 

However, the combination of the Grade 9 Native students u s i n g  

the Abstract just as often and evaluation less often than  their 



n o n - N a t i v e  p e e r s  c o u l d  p o i n t  t o  a n  a t t i t u d e  o f  '@I know how t o  
> 

d o  i t  b u t  Z d o n ' t  r e a l l y  l i k e  i t . "  

C o n t r a r y  t o  t h e  t e n s e  c o n t i n u i t y  r u l e  o f  f o l l o w i n g  t h e  

tev'Questlon is a s k e d  i n ,  one  n o n - l a t i ; e  G r a d e  9 s t u d e n t  
-++---A' 

s w i t c h e d  t e n s e s  f r o m  q u e s t i o n  t o  a n s w e r :  

Q u e s t i o n , :  " I s  t h i s  a c a r t o o n ? "  

Answer:  'Yes, i t  was a c a r t o o n . ' '  

The a n a l y s i s  showed t h a t ,  on t h e  whole ,  N a t i v e  s t u d e n t s  t e n s e -  
* 

s w i t c h e d  l e s s  o f t e n  t h a n  n o n - N a t i v e  s b u d e n t s .  ( T a b l e  4 ) .  T h i s  
-4 - 

wou'ld i n d i c a t e  a t e -ndency  f o r  t h e  N a t i v e  s t u d e n t s  t o  f o l l o w  

more c l o s e l y  t h e  l i t e r a t e  r u l e ,  " C o n t i n u e  i n  t h e  t e n s e  i n  wh ich  
7 

you b e g a n . "  -a -.w' may i n d i c a t e  a c h a r a c t e r  i s t i c  of  t h e i r  

speech. More d a t a  would b e  n e e d e d  t o  c o n f i r m  t h i s :  The 

p r e f e r r e d  t e n s e  f o r  t h e  G r a d e  6 s t u d e n t s '  f i l m  n a r r a t i v e s  i n  

t h i s  s t u d y  was P wh ich  d i f f e r e d  f r o m  t h e  m a j o r i t y  o f  M o t z e r ' s  

(1986) s u b j e c t s  who u s e d  HP a s  t h e i r  p r e f e r r e d  t e n s e  i n  t h e i r  

n a r r a t i o n  of  a  f i l m  t h e y  had  j u s t  s e e n .  The r e a s o n - M o t z e r  

g i v e s  f o r  t h e  p r e d o m i n a n t  u s e  o f  HP is t h e  s u b j e c t s '  
'L 

f a m i l i a r i t y  w i t h  t h e  a c a d e m i c  mode of  d i s c o u r s e .  HP is t h e  

t e n s e  mos t  o f t e n  u s e d  f o r  f i l m ,  a r t ,  a n d  l i t e r a t u r e  r e v i e w s ,  - 
and a s  h e r  s u b j e c t s  were a l l  u n i v e r s i t y  s t u d e n t s ,  t h e  p r e f e r r e d  

.i ,- 

use o f  HP f o r  t h e  f i l q  n a r r a t i v e  t a s k  was n o t  S u r p r - i s i n g .  

A n d e r s o n  (1987) seemed t o  s u g g e s t  t h a t  d i s c o m f o r t  w i t h  a c a d e m i c  

d i s c o u r s e  w a a  c h a r a c t e r i s t i c  o f  h e r  Native s t u d e n t s  b e c a u s e  of 
\ 



their history of the oral tradition and absence of iiterary 

materials in their homes. The age of the subjects . i ~  the - 
present study would seem to rationalize this lack of' ' 

familiarity with the ;se of HP in the formalized fdrm of 

discourse used by Motzer'j subjects. By Grade 9, the total 
/ 

number of students using P and HP is eight each. Within each 

group the use of P and HP 1s evenly split. The i'ncrease in the 

usage of HP at the Grade 9 level as opposed to the Grade 6 

level could indicate an increased familiarity with formal' 

discoux se patterns. 

From the amount of tense-switching found in thls study 

(Table 4 ) ,  it is evldent that the non-Nat,ive students d i d  not 

yonsider the task a literary discourse form'as did the suojects 

in Motzer- (1986) and Tannen's (1980) studies, but employed the 

convention of frequent tense-switching for the conversational 

narrative as "described by Wolfson (1982). However, despite 
i 

thls difference in the amount of tense-switching, it is 

important to note that between the twd groups at each grade 

level, there is no dif-fer'ence in preferred .tense. As tense, 

continuity is associated wit formal written pr oral narrative k 
rather than oral narrative of psfsonal experience, two posslble \ 

conclusions may be presented: (a) the non-Native students were 

more relaxed in the S/S situation and/or took it less seriously 

than the Native students; and (b) the Native students had more. 
7- 

familiarity with the formal oral narrative than non-Native 

students because of the tradition of llztening to their elders' 



a 

'I 

i 80 

long speeches at formal gatherings. I R 

Three students outlof the forty subjects displayed the 

No Main Tense (NUT) phenomenon. While this represents a,v.ery 
+ - - .  

small number in this data, it would be interesting to see if 
' 1 

this lack of adherence to a particular tense would also show up 

-in their written narratives a: would be-predicted by Anderson 

(1987). O n  the other hand, this f;equent switching could be 

what Wolfsbn (1982) terms.Conversationa1 Historic Present (cHP) 

- which is found in performed stories. The non-Native Grade 6 

and 9 narratives (see ~ppe'ndix :F) would fit into this category, 

but not the narrative of the Grade 9 Native student who was . 

clearly confused by the combined task of giving a narrative and 

answering the questions on.the sheet in front of her. Further 

study of the students1 written work is necessary to confirm or 

0 
deny their ability to control'tense in a narrative format. 

As the grammatical analysis sdows, the double negative was 

used more often in the T/S situation than in the S/S. As hell, 

"ain'tw was often used in the T/S situation. This data would 

tend to belie research which suggests that students speak more 

- '% .z 
- standardly in a formal setfinq than in an informal one. 

a The Teacher/Listener found that according to his 
/ -  / 

impressionistic rating pnly three of the-Grade 6 students and 

only one of thee Grade 9s changed their register between speech 

situations. The reasons for the register change 'in these four 
dl- -* 



s t u d e n t s  a r e  s p e c u l a t i v e ,  b u t  p r o v i d e  some i n t e r e s t i n g  

S p o s s i b i  i t i e s  f o r  f u r t h e r  r e s e a r c h .  One Grade  6 N a t ' i v e  s t u d e n t  

was r a t e d  N i n  t h e  S /S  s i t u a t l o n  b e c a u s e  of h i s  p r o n u n c i a t l o n  

of  /1/ i n  t h e  w o r d s  t t c h i l d "  a n d  " p l a y u .  When he  s p o k e  t o  me, 

t h e  " c u r l o u s  /1/" was l e s s  p r o n o u n c e d  a n d  h e  was r a t e d  nN. 

T h i s  c h a n g e  i n  p r o ~ u n c l a t l o n  d e m o n s t r a t e s  t h e  ablllty t o  

c o n t r o l  p h o n o l o g y  a c r o s s  s p e e c h ,  e v e n  o a t  t h i s  a g e .  

T h i r t y - n l n e  o u t  of  f o r t y  of t h e  s t u d e n t s  i n  t h i s  s t u d y  - 

s p o k e  t o  someone f r o m  t h e f r  own g r o u p ,  e i t h e r  N a t i v e  o r  non-  

N a t i v e ,  i n  t h e  , S / S  s i t u a t i o n .  One N Gzade 6 s t u d e n t  came i n  

w i t h  a nN f r i e n d ,  s o  p r e s u m i n g  s h e  would be mole r e l a x e d  

s p e a k i n g  t o  t h e  p e r s o n  o f  h e r  c h o i c e  a n d  w i s h i n g  t o  a v o i d  t h e  - 
.. 

dwkward s i t u a t i o n  of  a s k i n g  h e r  t o  c h a n g e  p a r t n e r s ,  I - l e t  t h e m  

p r o c e e d .  T h i s  N s t u d e n t  was r a t e d  nN i n  t h e  S / S  s i t u a t l o n  a n d  

N i n  t h e  T/S s i t u a t i o n .  P e r h a p s  s h e  f e l t  a n e e d  t o  s p e a k  

d i f f e r e n t l y  w i t h  h e r  nN f r i e n d ,  b u t  d i d  n o t  f e e l  t h e  same n e e d  

when s p e a k i n g  t o  m e  ( a l s o  n o n - N a t i v e ) .  

The t h i r d  G r a d e  6 s t u d e n t  a n d  t h e  G r a d e  9 s t u d e n t  were 

m e n t i o n e d  i n  C h a p t e r  F o u r .  They  vere t h e  nN s t u d e n t s  who were 

r a t e d  N b e c a u s e  o f  d r o p p i n g  / q  / a t  t h e  e n d  o f  p a r t F c l p l e s  i n  . 
.i 

t h e  S /S  s i t u a t i o n .  A c c o r d i n g  t o  t h e  T e a c h e r / L i s t e n e r  t h e i r  . - 

s p e e c h  c h a n g e d  i n  t h e  T/S s i t u a t i o n  t o  nN. I t  w a s  s t a t e d  I n  = 

C h a p t e r  F o u r  t h a t  p e r h a p s  t h e  d r o p p i n g  o f  / c  / may h a v e  become 
' 

D 

a s t e r e o t y p i c a l  u s a g e  o f  N a t i v e  p e o p l e .  T h i s  is o n l y  p a r t l y  

t r u e .  B o t h  N a n 3  nN p e o p l e  d r o p  / f  / i t  1s t r u e .  Bu t  t h e  i .  
d i f f e r e n c e  a r i ses  i n  t h e  p r o n u n c i a t i o n  a n d  i n t o n a t 1 0 , n  o f  t h e  N 

' /'-' 



dropping of the /,' / which, because this study does not have a 
4 

-phonological analysis, does not show up. This may be a 

weakness of this study. On the other hand, if there had been a 

phonological analysis of the students in this sample, more than 

one' nN dialect'would have arisen as well as doubtlessly more 

-than one N one. 

On each occasion, the Teacher/Listener was asked why he 

rated a student N as opposed to nN. Some of the reasons Pe 
gave were: elongated vowels as in / h X  :t/; the dropping i f  

/ I  /; rising intonation at the end of a sentence; a distinctive 

/ 1 /  and /r/; the rhythm of the sentence; and different 

pronunciation f some words, such as /wukt/ for the standard 

/w?kt/. 1 wo occasions, fbr one Grada 6 and one Grade 9, a 

nN studen was rated as a N.student because they displayed some 

of these speech patterns. What does this and the rest of the 

information gathered on the students' speech tell us about the 

manner of speaking of the Native children in this study? The 

fact that the Teacher/Listener identified only phonological 

'differences and that in many instances he could not say exactly 

what it was that was "differentw both point to a manner>of 

speaking that is difficult to -describe, but which is 

identifiable as a particular accent in some Native people. 

This study has shown that whatever this ndifferencew is, it 

does not inhibit a Natlve child's ability to perform orally. 



Conclusions 
-"I 

One of  t h e  f a c t o r s  i n f l u e n c i n g  t h e  N a t i v e  g r o u p ' s i & n n e r  

of  s p e e c h  c o u l d  h a v e  b e e n  d i a l e c t  accommoda t ion ,  d i s c u s s e d  a t  

g r e a t  l e n g t h  by  T r u d q i l l  (1986). I n  c o n s i d e r i n g  t h e  p r e s e n t \  

s t u d y ' s  r e s u l t s ,  i t  s h o u l d  b e  remembered t h a t  t h i s  s a m p l e  of  

N a t i v e  s t u d e n t s  was n o t  a  random s a m p l e ,  and  t h e r e f o r e  p r e s e n t s  

a n  u n b i a s e d  v i e w  o f  t h e  s p e e c h  of t h e  N a t l v e  p o p u l a t i o n  a t  

t h e s e  two s c h o o l s  a n d  t h e s e  two g r a d e s .  Whi le  on t h e  one  hand 

T r u d g i l l  (1986) a r g u e s  t h a t  d i a l e c t  accommoda t ion  be tween  t w o  

g r o u p s  may o v e r  t i m e  become p e r m a n e n t  g i v e n  f a v o u r a b l e  

a t t l t u d i n a l  f a c t o r s ,  he  a l s o  m a i n t a i n s  t h a t  s u c h  accommodat ion  

u s u a l l y  o n l y  t a k e s  p l a c q  i f  t h e r e  is a need  t o  be u n d e r s t o o d .  
D 

As t h e  N a t i v e  s t u d e n t s  made up  a v e r y  small p e r c e n t a g e  of  t h e  

p o p u l a t i o n  o f  e a c h  s c h o o l  ( s e e  p a g e  3 3 ) ,  one  m i g h t  c o n c l u d e  

t h a t  p e e r  p r e s s u r e  c h a n g e d  t h e i r  s p e e c h ;  on, t h e  o t h e r  hand ,  

b e i n g  u n d e r s t o o d  w a s  n e v e r  a n  i s s u e  b e t w e e n  t h e s e  two g r o u p s .  

T r u d g l l l  (-1986) f u r t h e r  c o m p l i c a t e s  t h e  n o t i o n  of  accommoda t lon  

by s t a t i n g :  

Even  young c h i l d r e n ,  however ,  a re  s u b j e c t  t o  l i m i t s  on 

d e g r e e , o f  accommoda t lon ,  w i t h  c e r t a l n  more c'omplex 

p h o n o l o g i c a l  c o n t r a s t s  a n d  a l l o p h o n i c  c o n d i t i o n l n g  

p a t t e r n s  n o t  b e i n g  a c q u i r e d  c o r r e c t l y  u n l e s s  speakers  have 

b e e n  e x p o s e a  t o  t h e m  i n  t h e  s p e e c h  o f  t h e i r  p a r e n t s .  L 

( p .  ' 3 8 )  

Here, T r u d g i l l  r e f e r s  s p e c i f i c a l l y  t o  p h o n o l o g i c a l  c o n t r a s t s  

t h a t  a c h i l d  c a n n o t  e r a d i c a t e  u n l e s s  h i s  o r  h e r  p a r e n t s  use 



them. Phonological_ differences were often given by the 

Teacher/Llstener as a reason for his "Nativen rating of a 

student, although such differences were less evident at the 

Grade 9 level. Preston ( 1 9 8 6 )  described the pegple in her 
, 

cthnoqraphic study as a "cornmunityein transi-tion". It is 

obvious that the students in this study have almost become a 

homogeneous unit as far as speech ability is concerned. That 

is not to say that they perform equally well in school; those 

statlstics would make an interesting comment on thi.3 study's 

results. Conclusions as to the social and political 

homogeneity of this community were not within the scope of this 

study, but it is bevlieved that uniformity in those areas is yet 

to come. 

While no statistics are available as to the secondary 

academic performance of Native children in this district, it is 

believed that it is comparable with that of other integrated 

districts. At Musqueam reserve in Vancouver, a reserve 

encapsulated by non-Native upper middle class society, no more 

i than one-third of the chi1dr.cn graduate from secondary school 
\ B 

(Anderson, 1986). As this s t u w e a r l y  shows that oral 

ability 1s not inhibiting these Native children, then one must 

look at other factors for an expJanation of school failure. 

As was mentloned in the discussion of dialect, some Native 

students do sound different. HcDermott and Gospodlnoff (1981) - 
cornmerit on what may be operating in the classroom: 

0 

The presence or absence of dlalect 1n"the children's - 



speech is not the crucial determinant of successful \ 
communication in school. Rather, dialect appears to \ 

' function as a focus for the relational work of the 

children and the teacher. If fhe teacher and* the childrcn ', G , 
are alienated from each other, their dl-alects will take 

,center stage and the teacher and the children will battle 
\ 

each other about the proper way to speak. 

Many studies have detailed emotional reactions to.manners of , 

a 

speech, whether they are distinct dialects or simply accents. 

Generally speaking and depending on where the study.takes' 

place, an English accent is rated more favorably than a n o -  

-> ' American one (in Canada), an -American one more favorably than a 

Hispanic one (in California), a Freneh dccent 'more favorably 
L 

than a Quebecois one fin France). Where dialect and accent are 

not allowed to take center ~ t a g e  ln the classroom, different- 

speaking students are more to perform well. ~ u c a s  and 
. , 

Borders (1987) vidoetaped classroom: 

There is no barrier caused by-dialect interference because 
4' r 

e b 
there exists situationally appropriate .lengujg'e use and r 
awareness of dialect/' dlsversity in bdth the teacher$ and 

A the children. The absence of a barrier is not an ! 
3 .  11 

0 

accident, rather it is evidence for act'ive sociol lngulst ic 
b 

competence in-the classroom. 

Given the discrimination that continues to operate In t h e  



education of Native children (see below), the final section of 
i ,jp2 

this thesis outlines the direction of-said education that will 

probably be of most benefit to Native people. 
b 

The possibilities regarding the use of language that might 
% 

have been investigated with this data are endless. Among the 

choices were: length of the film narrative; the use of 
a 

fillers; the use of ltright?",at the end of declarative 

sentences; self-correction; accuracy of film narrative; and 

frequency and quality of evaluation. A part icul.ar ly 

interesting study would be a comparison of' oral -and written 

narratives for these age levels and groups. ive children 
@, L 

are -regularly formally'hssessed by means of a standardized 
$- 

written test (e.g. Canadian Test of Basic Skills) which often 
-- 

? ' 

hows them performing below grade level. There is evidence in 

tudy that their oral abiiity is on par with their non- 

Native peers, at least at the Grade 6 level. These oral skills 

should be tapped and incorporated into a child's educational 

assessment. Native Grade 9 students use evaluatlon less often 

than their non-Native peers but their perf orrknce is comparable 
i 
in all other areds of the narrative. The tendency towards,use 

of less evaluation should be studied by using a different 

narrative task. 



1 As stated above, the results of this study clearly indicate 
/ 

that Native students are quite capable of performing on par 

with their non-Native p e e ~ s  in an oral 'task. Whether this 

equallty would extend to the written domain has yet to be 
I 

studied. Despite these positlve conclusions, there is still 

the reality of Native students' poor performance in the senior 

grades. What happens to these capable minds when they enter * 

high school? Even in thip study there is some indication that 

2 separation between the two groups is beginning to take place 

In Grzjde 9, evidenced by the following comment by a Grade 9 

Native boy: 

But maybe that might have to do with school . . but you 

don't really know the way they [white kids1 talk from 
f 

outta school cause you're not really around them. You 

know like Native kids usually stick together. Like * N * 

and us, you know, we're not really with non-Native guys. 

(Appendix G )  

Preston (1986) argues that the Mainstream ( =  non-Native) system 

,' 
of education is not flexible enough to accommodate the value 
\ 

systems and communication behaviours of Native students. Many 

different cultures representing a wide variety of value systems 
I 

= and communication behaviours have accommodated themselves to 

the "system" and have often attained success. The glaring 

difference is that Native people are not part of the immigrant 

population. The unstated but essential aspect of the whole 



issue that Preston addresses is-th-- Native people have a much 

longer history of,being rejected by the Mainstream system than 

do immigrants. The result has been that not only'has the 

Mainstream formed negative stereotypes of Native people as 
. . ,*- 

students but' Native students themselves have formed negative 

impressions of what their success rate in the Malnstream wlll 

be. No one will contradict the facts surrounding the dismal 

success rate of N-a_tJve students in the Malnstream system. I t  

has been stated again and again that the non-Native system Is 

not reaching the majority of Native students. Based on the 

outcomes of the present study, one might conclude that Native 

students have assimilated or been assimilated very well. 

Toohey (1987) also found no difference between N and n N  primary 

school children in their sharing time stories. But these 
"'5 ' 

3 "- " 
outcomes are not borne out by academic results. Of the ,a- 

Musqueam children, some of whom were used in Toohey's (1987) 

research, half of the K - 8  children were assessed by their 

teachers as having language development delays when they 

entered kindergarten. By the intermediate grades they were, on 

average, seventeen months below grade norms (Anderson, 1986). 

In a demographic study of N students in Vancouver where the 

percentage of Native students was comparable to this study's 

( 2 % ) ,  it was found that considerably more N than nN students 

dropped out at all secondary grades (Hunter & Stevens, 1980). 

Nakonechny and Anderson ( 1 9 8 2 )  sum up the Native student's 

experience in the Mainstream classroom: 



any Native students lea e school beca use they are unable 

to keep pace with the expected levels of reading and 

writing acheivement that have been determined by normative 
Y 

testing. . . . Very early in their schooling, many Nat-ive 
5 :  

children are described as slow learners and segregated - 
with others who are called slow learners in isolatpd - 
reading groups. They are made to feel stupid while other 

children are made to feel clever--because the school 

values the home experience of one group but not the other. 

By the time students have arrived at the secondary level, 

their teachers' ear4y expectations of their levels of 

acheivement have us;ally been fulfilled. 

(p. 4 7 )  

The current thrust of Na'tive education is to develop their own 

schools and have their own people get the students to perform 

through culturally appropriate pedagogy. Many on-reserve 

schools have already experienced success (Alkali Lake, British 

Columbia; Sandy Bay, Manitoba; Nisga'a Elementary Secondary 

School, New Aiyansh, British Columbia). What is now required 

is a consistent funding plan. Evidence that this plan is - '  

imminent is noted in the 1988 Royal Commission Report on 

Education, Province of British Columbia, which recommends: 

That the federal and provincial governments accord to 

Native bands and councils the appropriate authority and 

attendant .resources to enable them to engage effectively 

in the self-determination of, or shared responsibility 



for, the 'educatlon of their.children-. Further, that 

financial resources commensurate with meeting the actual 

costs of educating ~ativeLlearners be available to bands 

and councils. (p. 58) 
d 

One must, however cynically, recognize that the above 
d 1 '1 

..% 

represents recommendations which may or may not be implemented. 

Other oppressed peoples have maintained their cultural 
': F 

herltage through thelr. own schools, either at a • ’  ter-school or 
4 

Saturday morning sessions. Native peopke'as First Nations 

people deserve to have an independent school system and not be4 - 
subject to continued studies of how they can best be fit into ' 

*+ ,,.- + 

Mainstream schools. This study has shown that in one comunlty 

for two Grade levels, Native students are, for the most pqrt, &. <* 

, . 
v p i n g  up with thelr non-Native peers in s o m e a e a d o f  ~ 

r 
language. However, there is also evidence that in erest in t school tasks has begun to wane by Grade 9 and that-the 

perception of Native students by non-Native studm$a as a?. 

a 

"different" is greater than at the Grade 6 level. ' " I f 4 t e  waft 

another 150 years, perhaps Native people wlll not require a 

separate system of educatlon. The loss of their d&3tkle..and 
1 .  

- ;!d * -*$ 
heritage will be our& a s  well as their$$ . 

P '* 
-, ' L1.  

The present study has. shorn that h r  thls particular group 
,> 

of Native students, lahguage is not an lnhbbtinq factor to .- ' 
performance in school'. The Native students were not quiet or 

monotonal. Their speech dld not contaln more or less 
>&. 

ungrammatical forms than non-Natlve students? In terms of llP.- 



n a r r a t i v e  form, t h e  Grade 6 Na t ive  s t u d e n t s  performed as w e l l  

+- - as t h e i r  non-Native p e e r s .  The Grade 9 Na t ive  s tudg 'n t s  r e s u l t s  

were t h e  same as t h e l r  non-Native p e e r s  e x c e q t  i n  t h e  area of 

i e v a l u a t i o n ,  which would p l a c e  them i n  Labov s t e r m  as  a l e s s  
A* 

i * able s t o r y - t e l l e r .  D e s p i t e  t h i s  ev idence ,  n e a r l y  h a l f  t h e  

~ r ; d e  6 s t u d e n t s  and t w o - t h i r d s  t h e  Grade 9 s t u d e n t s  t hough t  
0 

t h a t  Nat ive  pe@le speak d i f f e r e n t l y .  Comments from t h e  
'rt 

t e a c h e r s  i n  t h e  a r e a  i nc luded :  "Nat ive  s t u d e n t s  i n  t h e  area 

have become more ' w h i t e 1  i n  t h e  las t  f e w  yeatsp;, "They [ N a t i v e  

s t u d e n t s  1 have t o  becomc more l i k e  us t o  su&ivew;  "*  name of 
. I I 

Na t ive  s t u d e n t  * t a l k s  a.8 l i t t l e  as * n a k  hf N a t i v e  s t u d e n t  *- 
8 " ,  

,',, 

-maybe because t h e y ' r e  c o u s i n s .  S t e r e o t y p e s  d l e  'hard.  I t  it3 
. -* 

hoped t h a t  t h i s  s t u d y  w i l l  d i s p e l  some. 



APPENDIX A 

FILM QUESTIONS AND PROCEDURE 
G 



Ths (11:36) 

1. Hoy d i d  t h e  o l d  l a d y  g e t  t h e  purse  o f f  t h e  bus? 

2 ,  What d i d  t h e  -o ld  l a d y  s e e  i n  t h e  paper? 
** 

3. What d i d  t h e  young couple  s o  about  t h e  t h e f t ?  . ..*- 
% = 

4 .  Vhat made t h e  o l d  l a d y  change per  mind? 

5. What do  you t h i n k  t h e  woman d i d  when s h e  g o t  he r  purse  back? 

6 .  Describe a similar i n c i d e n t  where you o r  a f r i e n d  found 
-- 

v- L- 
ey 

s o m t h l n q  t h a t  wasn ' t  yours .  What d i d  you/h='/she do? 
.+ 

a "  

1. What W a  Jfelpomenua' problem? 

2 .  What'was Mr. Jones  do ing  on t h i s  day and why c o u l d n ' t  he  

l eave?  

3. How long d i d  he s t a y ?  

4 .  How d i d  t h e y  e n t e r t i n  him? 

5. Did t h e  people r e a l l y  want him t o  s t a y ?  

6.' Vhat d i d  he look l i k e  a f t e r  a few days? + 

a 

7.  How d i d  he spend h i s  days? 

8. What e v e n t u e l l y  happened t o  him? 

9 .  Have you e v e r  been i n  a s i t u a t i o n  where you wanted t o  l e a v e  - 
bu t  d i d n ' t  know how? 



* 

$&1:55) 

1. What does  Ourdeep wear t o  show t h a t  he is a Sikh?  

2 .  What s p o r t s  does  Ourdeep l i k e ?  

3. What a r e  some of h i s  chores  around t h e  farm? 
,- 

I .  How o l d  is he? I / ' /  

l,J 
5. How do you m i l k  a -cgw? 
6 .  What's manure used f o r ?  

7. How d i d  h i s  mum and bad m r r y ?  

8 . '  Where do  t h e y  go t o  church?  

9. What is t h e  i n a i d e  of t h e  church l i k e ?  d .. 

10. What e l s e  was i n t e r e s t i n g  about  t h e  f i l m ?  

11. Do you know a group of people i n  Chi l l iwack 

c u l t u r a l l y  d i f f e r e n t ?  

1. Describe what Ted does .  

2 .  Why is he  r e t i r i n g ?  
,. 

3, What does  h i s  daugh te r  ( n o t )  want t o  do? 

4 .  What a r e  h i s  custolbsrs l i k e ?  

5. Has t h e  neighbourhood changed a t  a11 over  Ted ' s  l l fetim/ 

5 6 .  How does  what you want t o  do and what your p a r e n t s  want t o  

do  d i f f e r ?  



p1- (11:40) -- 
1. How doe8 t h e  bu8h p i l o t ,  Jim Johnson, g e t  up t o  t h e  rice 

f ields? 

2. How does  t h e  rice grow? Describe t h e  rice f i e l d a .  

3. How I8 t h e  rice harves ted?  DescfWm t h e  m c h l n e r y .  

4 .  How w c h  can  each  I n d i a n  expec t  t o  e a r n  i n  a good ,yea r?  

5. Where is t h e  rice u 8 u a l l y  grown ( I n  what c o u n t r i e s ) ?  

6. Have you e v e r  been ripped o f f  be fo re  o r  known anyone yho 

has? 



Cons ide r  t h e  above p o i n t s  when are t e l l i n g  your clammate 

a b o u t  t h e  f 11.. .db you t'hlnk w i l l  h e l p  

t h a t  p e r s o n  u n d e r s t a n d  t h e  f i l m  better. D i scuss  t h e  la8t p o i n t  

w i t h  t h a t  pe r son .  
- 

U s e  these q u e s t i o n s  as a g u i d e  t o  h e l p  you remember parts of  

t h e  f i l m .  t e l l  name of  o t h e r  s t u d e n t  * a b o u t  t h e  f i l m ,  t h e n  

t a l k  a b o u t  a n y t h i n g  t h a t  i n t e r e s t s  you b o t h .  You w i l l  t a l k  f o r  

a b o u t  15 a l n u t e s .  I w i l l  c o r n  and t e l l  you when t o  s t o p  

t a l k i n g .  





The fo l lowing  f l l n  were s h o r n  t o  t h e  m a d e  6 and Orado 9 

s t u d e n t s  and were t h d  basis f o r  t h e i r  8/8 f i l m  n a r s a t i w s .  +g - 
T h s  a Fate of Jw: Baseb on a s t o r y  by 

Stephen Leacock, t h i s  f i l m  describe8 a p a s t o r t @  v i s i t  t o  a 

horn on t h e  f i r a t  bay of h i s  ho l idays .  Because he 

is s o  p o l i t e ,  he cannot  r e f u s e  h i s  h o s t  r equeg t s  
*n. 

4 
t h a t  he con t inua  t o  s t a y .  As a r e g u l t ,  he spend8 h i s  whole s i x  

t , 
w o k s  h o l i d a y  t h e r e ,  e v e n t w  pass ing  away. (Animated, 

comedy) . 

r4s P w :  An elderly lady n o t i c e s  a purse  l e f t  behind on t h e  

bus -by a young woman. Ohe takes it home and d i s c o v e r s  t h a t  

t h e r e  is q u i t e  a b i t  of m n e y  i n  it, as -11 as t h e  owner's 

name and a d d r e s s .  While s h e  deliberates over  whether o r  n o t  t o  

r e t u r n  t h e  purse,  t h e  womn who l o s t  it a p p l i e s  f o r  relmbtaraal 

from t h e  insurance  corp6ny. Both women h v e  t o  f a c e  t h e i r  own 

p a r t i c u l a r  moral d i l e s ,  as t h e  young w m n  r e c e i v e s  t h e  

p u r s e  back  after s h e  h a s  been reimbursed bq t h e  ineitrsnce 

company. 

8-: Filmed i n  Chil l fwack,  t h i s  f illr describes 

the  everyday l i f e  of a young S i k h  boy and h i s  family,  showing 

how h i s  l i f e  is v e r y  similar t o ,  and d l f f e r e n t  from, m y  o t h e r  

Canadian boy t8  l i f e .  



@n m: The corner grocery store la the focus 
of this Winnipeg-based.ft1.1, and how an old aan deals with his 

failing health, his daughter's decision to rove away from the 

neighboarhood and the business he has s k n t  his life buildtng 8 
- 

provide the ftamwork for the plot. 
4 

\ " 

R l c s h r y ~ L :  The wild rice fields of Northern MniBoba and 
"- 

the Native people who tend then provlde the setting for this 

f ilr. The f ilr illustrates the harvest of the wild rice by 

m a n s  of canoe-type threshers and shows the bush pilots 

bartering with the local people over the price. This delicacy, 

which sells for a8 ruch a8 $20 a pound on the vorld market is 

bought -from t h e m  people for $2  a pound. _The effect of this 

trade on the pople*s lifestyles is aent1oned.- 



APPEND1 X C 

CENTER FOR SPEECH TECHNOLOBY RESEARCH 

SENTENCES ANALYZED 



Thm follwing arm thm Grade 6 film narrative m t m c e s  analyzed 

at thm C m t r e  for Speech Technology Research, The University of 

Victoria. T h r n  f i l m  are reprrrrotmd. Declarative P r n t m c m  

w r e  c h o u n  because of thr prrdictable intonation contour Eady - = 

"The intonation contour for dularative sentences in 

English is 'characterized by a general decline in F, from 

the bmginning to the end of the utterance. . . The F, 
pattern of the declarative sentence has been described$as ' . 

starting at a relatively high level and having a gradually 

falling slope that is interrupted by a rism in F, for 
- 

stressed w r d s  or ryl lables and that resumes its drcl ine 

to thm end of the utterance." 

Eady, 1982, p. 30 

One problmm mcountermd with the Grade 6 statements is that 

most of the students never ended their sentences but v w l d  go 

on and on using the conjunction, "and" endlessly. There is 

however a slight fall in intonation before the beginning of the 

next main clause. T h r w  dots ( . . .) are urrd to indicate a 
p a u w  or the continuation of a previous or subsequent clause. 

I f  thmre w r e  m y  prumpts from the student they wrre trlkingdPo 

or othmr distracting noises, these *clunksw uere simply erased , 

from the s p ~ h  sample although they ore transcribmi here to 

facilitate c ~ r o h m r i o n .  B e c a u u  the oa&les are taken f r m  

f r w  narrative v h ,  they are not exactly alike. The only 

u r y  they c w l d  have been exactly alike is to have had students 



read r tex t .  T h i s  would h a w  c - l i c r t r d  the  data as r ~ d i n g  

s k i l l s  would have had t o  have b r m  t r k m  i n t o  account. 

Statements were a l l  t a k m  from t h m  S/S f i l m  f i r r r r t i vms  and the 

e t h n i c i t y  o f  -the sparker i s  r t r t m d .  

(1) Nativex Thry work on th* farm 'n he has t o  milk, uh, 

c o l l e c t  a l l  the  c&. 'n b r i ng  then i n t o  the farm t o  mi lk  *en. 

(2) Nativer Thm next a f t e r  t h r t  he hr r ta ,  t o  mi lk  thmm for 
'> 

ex t ra  milk. Ha chimas 'mm back i n t o  the  f i e l d .  . . 
( 3 )  Native: . . . and~they  w e r e  l i k e  m i l k ing  cows, and rwhd- 

C - 

gathering the cows up and then a f t e r   he^ f inished, um, m i lk ing  

the  COWS he hadda, he hadda to,  uh, squeeze the th ings  t o  get 
C 

the  ex t ra  mi lk  out and, urn, 

(4)  Non-Native: S o m e  o f  the  chores he doer around the far.m are 

he milks, l i k e  he gathers the  cows and takes them i n t o  the barn 

anp then he m i l ks  them and t h r t  l i k e  a f t e r  they m i l k  them they 

have t o  squrrze wt thr  ex t ra  milk, just ,  you know, jus t  i n  

C O W .  

( 5 )  Nativmr He jugv mi lks  'n th ings l i k e  tha t  w i th  cows. 

S t a t  e mertts f r  om t h Q f i lm.  The Awful Fatm o f  M l n ~ u s  J w  

(1)  Native: He spend, he spmt h i s  days d r ink in '  tea and 

look in '  a t  ' t he  pictures.  

,; (2) N o n ~ t i v r x  . . . he s p m t  h i s  days by look ing at m r m  

p i c tu res  o f  photographs and tea and p lay ing w i th  the  baby and 

s t u f f  and ,  uh, 



(3) 'Nativmr . . . they would always get him t o  look a t  these 

pictures m d  hmvd go crazy wor thm. 
h 

(4)  Non-Nativet . . .and t h m  af ter  that he had t h i r t m m  more 
\ L 

cups of  t m r  and thm said. . . 
( 5 )  Native: . . . he spent h i s  d r y s l o o k i n v  a t  photograpth and 

dr ink in '  tor. 
-"a 

stntmrmtm t a k m  from the f i l m .  The Purse 

(1)  Non-Nativet . . . 'n she noticed she forgot i t  so she w n t  

over, muck over 'n wruc k i t  i n t o  her, ah, i n t o  her paper bag 

and took i t  homm with hmr. 

( 2 )  Non-Native8 Later she, urn, put the purse i n  her bag, r i g h t ?  

'N thmn, un, 'n t h m  [prompted by the other student with "After 

that. . .'I 1. Put i t  i n  her shopping bag 'n then she, they, 
A 

she took, got o f f  the bur 'n then went t o  her place, r i g h t ?  

(3) Native: The o l d  lady took the purse and put i t  i n  her bag 

and she got o f f  thm bur. 

(4)  Non-Nativer The o l d  lady vent and sat .*. .she s a w  that  

thmrm was a purse on the seat where the other lady was s i t t i n g .  

So rhm w a n t  and sat t h r r e  anp then she, i t  UPS cm the f loor, so 
s, 

she just  put her bag down there anp pickmd i t  up. 

( 5 )  Nativer . . . and then the o l d  lady vent over and got the 

p u r u ,  put i t  i n  the bag. 

(6) Native: Thm o l d  lady w e n t  over there t o  go and get i t  and 

she took i t  how. 

27) Nwr-Nmtivet She l i ke ,  she tak- the p u r u ,  r i g h t ?  She 

d m p t  plan om get t in ' ,  g i v inp  i t  back 'n then she goes home . 



a They, urn, the old lady got the, uh, purse wt 

of the bus by, uh, by, uh, putting i t  i n  r shopping bag rnd, 

uh , 
( 9 )  Native: The 'other lady sat down and put i t  i n  her bag 'n 

she got out the bus and went home. 

(10) Natives She walked over there, put i t  i n  her bag, she went 

home. 

4 
,$ 
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American Speech-Language-Hearing Association - 
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- 
Thm fol lowing diagram i l l u r t r r t n  t h e  r e l a t i m s h i p  bet- mean - 

r p r r k i n g  f u n d r n m t a l  f requency and medwanous vocal  f o l d  l e n g t h  

for m r l w  and fernalms.  The diagram shows t h a t  up to  t h e  age of 
S 

t u r l - v r ,  t h e  F, of males and females is p r a c t i c a l l y  the same. 
4 

Grade 6 s t u d e n t s  would be e leven  and twe lve  y e a r s  of age. T h i s  

diagram w a r  incfuded t o  j u s t i f y  us ing  t h e  same fundamental 
2 \  ' 

frmquency fo r  t h e  Grade 6 boys and g i r l s  (see Chapter Three).  



- - 

Membranous Lengthe(L ) in mm m 





Thm following t r m u r i p t i m  c o n v m t i m r  a r m  u r n  i n  thm 

t r a n s c r i p t i o n s  i n  Appmdix F m d  i n  Chapter F w r .  S t u d m t r .  

informal usr  of p h r a u n  and wrdr much as  #hafts" (= havm to).# 

*gonnam (= going t o ) ;  and t h e  dropping of l m t t m r r ,  " 'nn C- 
'* '. 

and), "uatchinT" (= watching) w r m  t r m r c r i b d  a m  c l o u l y  t o  

t h r  a c t u a l  pronuncia t ion rr po l r ib l e .  

. I n d i c r t r o  r m t m c r  f i n a l  f a l l i n g  in tonat ion.  In  u w r a l  

crrrrr,  r t u d m t r  connected smntmcer  again  and again  w i t h  "and", 

so i t  w a s  a long ti- brform they  finiclrhd t h e i r  "rmtmcm." 

, c l r u w  f i n a l  but not  r m t m c m  f i n a l  in tona t ion .  

3 r i s i n g  i n t m r t i m ,  not  n u u u r i l y  a quest ion.  

C 3 s h o r t  i n t e r r u p t i o n  by in tmrlocutor  

# # u n i n t r l l i g i b l e  . . 
1 -. . . . . long p r u u  / 

Labov9 r normal nar  r rt i v a  

Film n a r r a t i v e s  were mrkd  f o r  thm fi-artr of LabqPr 
, . 

L'*, 

nrrra t ivmr Abstract ,  Orimtatiam, Complication Action, 

~ v h l u t i o n ,  u;d R m l t .  

Tmu 
Film b a r r a t i v n  w e  coded f o r  thrmm t m u r r  P a ~ t  (P), 

H i s t o r i c  P r c n m t  (He), and Actual P r r r m t  CAP). 

The nu&mr of Pas t  tmrrr and His to r i c  Pr-t t m m  u m r m  

countad m d  tha predominant tmsa w a r  c i t e d  rr thm w i n  tmrr 
! 



for that narrativm. I f  the h e r  

war o u h  45- of thr  total,  t h m  

110 

of Past m d  Historic Prorarif 

t h m  narrative war clasrifierd 

am No Plain T m u  <NHT>. Actual Present, though coded war not 

counted i n  thr  Hain T m u  calculation. - \ 

Evmry w i t c h  from Past t o  Historic Presmnt and from Historic 
< 

Prownt to Pamt war countod as onm rwitch. A w i t c h  from Past 

to  Actual P r m t  was not countod as a switch, nor was a switch 

from Hirtoric Prrrmt to Actual Prrunt .  The total  nuder of 

rw i tc t i ' r r  for mach narrative w a s  ruordmd. 



TRANSCRIPTS OF NO MAIN TENSE NARRATIVES 



w n  T w  n a r r r t i v u  refmrrmd t o  i n  Chapter Four: 

(1) 'N thormvr  t h i s  o the r  lady, she, ohm g l f r  o f f  t h e  bus  *n 
l m r v n  hmr p u r u  thmre ;n t h i r  o l d  lady t h a t  w a r  or, kind of 
l i k m  a f i x d  incorr, likm 'cause rhds not ,  doesn't  have t h a t  
much money. She l i k m ,  rhm t a k o s  t h e  purse, r i g h t .  She dommpt  
plan g r t 2 i n v ,  g i v i n p  i t  back * n  t h m  mhm go# h o w  'n she 7 
t h i n k r  about, uh, what likm what s h e  d i d  'n t h m  r h m  fmls 
kinda g u i l t y  but ,  'n t h i r  l ady  put  an ad ou t  i n  t h e  paper about 
t h e  thm w a l l m t .  Thm p u r u  t h a t  w a r  missing r i g h t .  ,N w t h e  
l ady  d a i d m d  s h e  u a m v t  going to  g i v e  it back though ro o h m  
wrlkod t o  thm, t h i r  rtorm, r i g h t ?  ,N thmrrpo  . . .She w a r  
r t m d i n p  by thm count- lookin'  at t h i n g s  'n t h m  she goes, urn, 
'n t h m  d m  watch- t h i s  k id  steal r o w t h i n g  * n  t h m  shm t h i n k s  
about what rhe d i d  ,n t h a t  she war j u r t  l i k e  him 'n t h m  s h e  
g m  o u t r i d e  'n t h r r m p s  t h r u  Sa lva t ion  Army guyr p laying t h i s  
music, r i g h t ?  80 mhr . . , it kind of  maku hlrr f e e l  bad so 
shm goln  h o a q ' r h e  phones t h i r  lady, r i g h t ?  'N t h m  l i k m  they  
c r m ,  t h e  l ady  came and got t h m  pur se  ,n she r a i d  t h a t  her  
frimnd found i t  not  l i k m  t h a t  r h m  d idn ' t  f i nd  it. 'N thm w . . . t h m  t h e  lady, mhe maid t h a t  she lort a0Wurdred and t e n  
d o l l a r 8  but shm a c t u a l l y  , s h e  c l a i m  t h a t  from tho insurance 
but  .kr only a c t u a l l y  lost lus than  mighty because she s p m t  
row mummy. 8hm b w g h t  t h e  pu r se  on d m .  I N  t h a t ' s  about i t .  

- Mubw of HP = 19 
Numbmr of P = 21 

sw?@Es 
11 Native 
Thm mwie w a r  about, um, r bush p i l o t  and soam Indian . - . ' b y  
and i tp% where, urr, h w  d i d  they grow r i c m  'n wll it's a l l  
t h i r  r i c e ,  *Rice H . l rvn tu ,  thm mvim'r  c a l l e d  m d  t h e  rice, um, 
g r w  in ,  um, s o n  + h r l l w  l r k m  rhallow l r k m  in.  . . This  rwie 
w a r  t a k m  by . . Thm rice ir h r r v n t e d  by t h i s  machine pu l l ed  
by t w o  c rnorn  with r mtor en it. [Did they  h a w  t h e  motor 

& r i g h t  i n  t h e  riddle of thm t w o  can- or . o r r th inp? l  No, t h r y  
had it at  t tm back. COh, r igh t ] .  T w  guys. They wre on each 
sida and t h e  two guys there wrr a hrndlm and they j u s t  r t rarmd 
it or turned i t  and and, um, t h e  f n d i r n s  wll t h e  r i c e  is 
r r r k e t , , ~ l i t * r  M t m t y  p d r ,  mr pound f o r  twenty dollrrci ,  
t h e  pound. fo r  t v m t l y  dollrrrl. Yo, -thing l i k e  t h a t .  And 
thm I d m r  m l y  got pa id  tw t u m t y - f i w  per pq~nd . ,  And t h e  
rice is u s u a l l y  . . . t a lkod  about i n  hof c l i n t n .  CYa.  
8ocialr. bhmrepd t h r y  h a w  t h r  r i c m  ? --in w r t m r  or r t i c k i n p  
l i k r  t h y  h a w  no r ice3 .  WI11, t h e y v r e  l i t t le  p l a n t s  and, urn; 
t hey  g r w  up thry j u r t  to& t h e  d, t h e  tw of t h e  p lan t .  

'i 



They just r o l l  i t .  
can't explain it. 

T h e y  just took the top o f f  or top . . . I 

OK, thpre warn this 

r 

man . . . [ W h a t  w a r  his n-33 Ckl~onur or 
w h r t r v m r .  8m this word h e r m .  T h a t ' s  h is nrmm. 
Chlapolowrrus. OK3 Ya, that's right. And h m  umt t o  thir, 
he w a r  orl vacation, right. t - k  w a r  a m i n i r t m r  or primst or 
something l i k e  that. I don't know what i t ' s  cr l lmd.  C I r  t h i r  
a c a r t o o n ? 3  ymm, i t  w a r  r cartoon. L i t t l m  s t i c k  mcm w a l k i n '  
around, you know. And so h m  Cnnt t o  thir, his f r imdpr  h a r m  
just t o  v i s i t  for the a f t m r n o o n  and the lady w a r  t hmrm.  A n d  
she goas, "Do you w a n t  tea?" and mo he g m ,  "OK, r ight. Hm 
r i t m  down and he's drinkin' t m a  h p r m  and Just m i t t i n '  t h m r m  and 
w T r e  w a t c h i n '  t h e m  drinkin' t m r .  C A f t m r n o m  t e a 3  R i g h t .  OK, 
and thm h m  gerrcs, 1 I r ea l l y  m u s t  goY, right, and r h m  
goms, "Oh, don't go y l t .  P l m a w  stay." R i g h t .  A n d  t h m n  he 
goms, "OK*, w he has m r m  t m a  and t h m n  he g m ,  " k 1 1  . . . I* 
m d  she g m ,  "b, d m v t  go yrt. " Right .  And r h m  i n v i t r d  h i m  
for supper and h m  couldn't prt away .  8 h m  wouldn't h i m  
l e a v m .  [Why not33 -11, rhr w a n t *  h i m  t o  r t a y  and thmn her 
husband c a n  homm m d  h m  w a n t m d  h i m  t o  lmavm, r ight.  And ha 
came back the nex t  dry and h m  w a r  s t i l l  there? TCauw he 
didn't knw h w  t o  say he w m t m d  t o  go. R i g h t ?  ' C a u w  he 
didn't just w a n t  t o  b m  rude and say, "I  dmvt w a n n r ,  I don't 
vanna stay.' Y o u  knw. * I t ' s  boring." Drinking tea. Hm 
stayed there for a w h o l e  mmth. S i x  u rnk r  or rommthing l i k m  
that. Chd that's i t 3 3  H i s  whole vacation. Hm d i d  . . . at  
the m d .  Nice  m i e ,  &I? Hm d i d ,  right. C W I ,  had t o  mom onm 
on r i c e . 3  R i c m ?  Oh, my God. A n d  w h m  r tood thmrm.  And the . 
guy, the lactypo hu%bmd. Shr tried t o  ray t o  h i m .  b b  t r i d  t o  
say t o  h i m .  8 h e p s t  l i k e  joking, "Gmm-sl y w p v m  bom hare r l m g  
ti-, dm'-t you think i t P o  ti- t o  1 0 r v m 3 ~  And hr didn't got 
i t  and he g c n r ,  thm h m  QOH l i k e  th is h m  g m ,  "I aight h a v m  
t o  charge you rooa and board p r m t t y  m." So t h m  guy paid 

- h i m ,  ' c r u u  he thought that's w h a t  he w a n t m d ?  And i t ' s  so 
funny. I t ' s  just 'stupid. 'Cauu he didn't I m r v o  and he dims. 
So %ad. 

., 
M e r  of P = 28 
Number of  W = 28 
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Y t i v m  

d i f f w m t l v 2  

M3TEt k t  a l l  s t u d e n t  o p i n i o n s  a r m  includod h e r e  as romm 

s imply  s a i d  " y n a  o r  "no." ' 

C 3 i n d i c a t e  whm t h i s  rmrrarchmr i n t e r r u p t s  t h e  r t u d m t s ,  

e i t h e r  t o , r s k  r q u u t i m  or to a s k  for  c l a r i f i c a t i o n  

< ) i n d i c a t e  where t h i s  r m a r c h e r  h r r  added row e x p l a n a t i o n  

of  what s t u d m t r  arm saying .  - 

-- i n d i c a t e s  r p r r m t h r t i c a l  thought  by r t u d m t .  

A s t a r i r k s  are UW i n  p l a c e  of r r t u d m t ' s  name. 

* N + = Nat ive  s t u d e n t  

+ nN * = non-NPt i v e  s t u d m t  

NATIVE 

1) I t h i n k  t h e r e  is but  i t  all d e p m d s  on h o u . y o u F r e  b r w g h t  

up. I w a r  b r w g h t  up rpmaking l i k a  dad (whi te) .  About 

seven ty - f ive  p r r c m t  o f  our tm is Nat ive  i n  Lytton. SommI-10~ 

I d i d n ' t  r e a l l y  s p a r k  t h a t  way, r i g h t ?  I  don ' t  know--it a l l  

dmpondo on how you are and whopre you're  l i v i n g  wi th  'n s t u f f .  

2 )  Lkl l  w r m .  There might b e  r l i t t l e  bit: Things l i k e ,  you 

know, ur, ncm-#8t&e k i d s  might use ,  um, y w  know bigger  w d r  

m h i n g .  But mybr t h a t  might have t o  do wi th  school. . . 
bu t  you d m v t  r e r l l y  k n w  the w r y  t h r y  t a l k  fror, mttr s h o d  

. , -  

, + c a u s e  y w p r r  not r e a l l y  around t h n .  You know likm Nat ive  kid.; 



usually s t i c k  together. L ike G N and us you knw, weerr not 

r e a l l y  with non-ht iv r  guys. But, ur, that 's  no hassle for us 

ycrr knw. . . um get along wi th them. 

3) 1 don't knw. Ue11, I don't know. I was wrtchinp r Phov 

l i k e  there a thereps . . . I was th ink in '  thqt too when  1 was 

watchin' that show, uh, somm o f  those Indians i n  that  movie 
1 

round& d i f f m r m t  from mother person l i ke .  No, t h i s  war 

Channel Two i n  B r i t i s h  Columbia hpre and, uh, I th ink  I don't 

think o f  thm t a l k  d4ffer-t  than scrnn other. I t ' s  wieyd. - 
L ike my grandpa ummd t o  t a l k  I don't k n w  i n  a d i f f e r r n t  wry 

anyhow. I . d m p  know h w  t o  explain it. 

NON-PIAT I VE 

1) Oh ya, Oh not rea l ly ,  sorta. ell sow Indian guys t r l k  

y w  know r e a l l y  Indian sor t  o f  t a l k  . . .depends m I don't 

knw, what kind o f  family you come frm. 

2) Ya.  Y o u  look a t  * N * and t h m  som&Ody l i k e  * nN * or nre 

or smmthingand i t ' s  altogether d i f ferent .  * N * ,  * N * ,  

t h y  a l l  t r l k  d i f f e r m t l y ,  t a l k  about rock and everything. 

ThmyTre i n t o  n w  wave rock. A l l  their, jackets have rymbolr o f  

rock on i t  (rmdir.ct& by w back t o  speech d i f fermces) .  Ya, 

a l i t t l e  b i t  o f  diffmrmce, um, they t a l k  w i t h  r l o t  o f  " h * s P  

and *Wn l i k e  " I t P s  OK, u n n  'n that  'n I don't knou, i t ' s  

'9 
b a r i c r l l y  the srm. I f  yw w r e  an Indian a hundrrd years ago, 

i t ' d  bm r l o t  d i f f w m t .  

3) R d a b l y  is .  . N o t  auch. Thrrr i s  r b i t .  k11, the wry they 



rpmak, i t  a l o t  n o r m  harsh or -thing than what, h w  w 

speak. Some o f  them rrr not l i k e  that  though. 1 'donVt rmal ly 

th ink  there's too much o f  a diffmrmcm. b11 ,  thmyvrm m r m  

slang, i t  n o .  I n  some manner but thm t h e r r p r  nm-Nativmr 

that  arm l i k e  that  too. So i tp% hard t o  ray. 

4) Ya. hll, thmy ray a mmtence they go, urn, you' l l  ray, I 

gotta think, urn, "No, you'rm notn, thmypl l  ray "No, you a in ' t "  

or sonothing l i k e  that  and r w a r  w r d r  and -thing I don't 

say them [and nm+tive k i d r  don't us- r w a r  uordr31. No, 

l i k e  they soy i t  d i f f r r e n t l y ,  l i km the round i s  d i f ferent .  J 
CDi f  ferent r ccmt ,  maybe33. Ya. 

,5) Yes, they weak d i f ferent ,  I think. Can't describe any 
0 

d i  f fmrmces--they u y  "My, man"--hard t o  i x p l  ain--no 

di f ference i n  rpmd--hard t o  t m l l .  

6; Hell ,  kindr. I kinda th ink  w. ' C a u u  thay . . . I don't 

knw. They just  S ~ ~ C ( I  t a  be more c m l m r .  YW know what I mean 

l i ke ,  bm mro,  uh, I forget the wrd ,  they're more . . . you 

know. They're quieter sometimer, urn, they mumble a l o t .  . . I 

don't knw. That's a b w t  it, I gummr. 

! a Y E A  

NATIW 

1) A l i t t l e  b i t .  Whmn I war small i n  kindergart- t h i s  t s r c h m r  

I k n w  k n w  h w  t o  t a l k  Indian and .I forgot rJhw I got oldmr 

and my grandpa t r i o d  t o  t e u h  w but I don't k n w  not'ln. Only 

a l i t t l e  b i t .  Thm he d i d .  (Confused w a k i n g  Indian with 

speaking English d i  f f m r m t l y - d i d  c m c r d r  tha t  his grmdf r th r r  



mpokr English d i f f r r m t l y ) .  

2) Not rmally. Cause when I first school f wmt t o  a 

bettor ,place l i k r  St. tlary'r, l i k e  i n  Edmonton. S i f ton  

El-trry and i n  smaller placro m d  a l l  that, [ Y o u  th ink the 

uhocll  M ~ H  a d i  f frrmcm?l Not real ly .  ,They teach you m e  

harder, teach hard- t ha t v% a l l .  They t rach ya, how t o  

t a l k  t h r  r i gh t  ways l i ke ,  um, t o  s a y ,  "I ooc~n a horse 

yrstrrday" they may, "No, i t p p a c o r r u t ,  '1 s a w  a horse 

3) Kind of, I guns. CHou?J I don't knw, Soam o f  them night 

have 1-r voicer. Hcrw t he i r  "sps". Like I do, the wry I say 

i my spr. [How do you may your srs?3 8's. I say my . . . [Say 

U u a t r n l .  S H t m .  [Thatp% no d i f f r r m t l .  W e l l  l i k r  w h e n  I say 

"panacake". I m y  "pmacrke*, I don't say i t  the way the 

othmr pmoplr may it. . .Same with my brother. He says that 

too. [Any other w r d r  you th ink are di_fferent?J No. 

< + $  
4)  No. I t ' s  just thrt M t i v r  kido night not be as educated. 

-. -" 
Oh well l i k e  qu i te  a f e w  Native k ids  don't have as much help a t  

hocnr by parmts. 

1) WI11 they might th ink w e  have an accent but m t i n e s  I 

think they do but l i k e  they my, they u y  things l i k e  / I n I t /  C =  

iwP t  i t ) - - th ry  nhor tm up w r d s  kinda, [Like wha0?J L ike they 

say / InI t /  md  s t u f f  l5ke t h r t .  Ya, they 3lwayr m y  that. 

They m y  there's just d i f f e r m t  orzcn that  they say--+ N * ta l ks  



l i km that  quitm a b i t .  Thry, I d m p t  know, t h r y  probably th ink  

ue have an accent but they k indr  hrvm an rccmt - - tha tv r  the 

only diffmrence I. know. 

2) Ys, q u i t r  r b i t .  CAround here73 h11,  6 peop'lm. . . 
CWhatVr the differencm33 b 1 1  i t  rmmms l i k e  they t a l k  through 

t h e i r  teeth. They don't know the Engl i rh langurgm proprr ly,  

not that  I do or anything but . .- . What abcnrt up North--any 

d i f fermcm there? < T h i s  rtudmnt had l i v e d  i n  Pr incr  6morgm)J 
a, 

Not rmally. 

3) Ya, there probably im. Thry learn to t r l k  d i f f e r e n t l y  than 

other people have. They just grow up that  wry. Thmy uae 

d i f f e ren t  words than us but thmy t r l k  the  r a w .  

4) Ya, a l i t t l e .  b11, thry, thmy, uh, the, l i k e  whrn w ray 

 ye^^*, l i k e  most people say "yes* and w e t ,  uh, Lndianr ray 

*yam. I say "yaw roamtimmr, but amst o f  the t i- I ray "ymr". 
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