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Abs t r ac t  

This  case s t u d y ,  wh ich  i n v o l v e d  i n t e r v i e w s ,  o b s e r v a t i o n s  and  

document  a n a l y s i s ,  i n v e s t i g a t e d  a curr iculum development s e t t i n g  i n  

which t h e  w r i t i n g  a b i l i t y  of  e l emen ta ry  s t u d e n t s  had  improved .  The 

p u r p o s e  of t h e  s t u d y  was t o  d e t e r m i n e  why t e a c h e r s  p a r t i c i p a t e d  i n  

d e v e l o p i n g  t h e  w r i t i n g  c u r r i c u l u m  i n  t h e i r  s c h o o l ,  wha t  were t h e  

c h a r a c t e r i s t i c s  o f  t h e  s e t t i n g  which  promoted t h e i r  c u r r i c u l u m  

development p r a c t i c e s ,  and what d i d  cur r icu lum l e a d e r s  d o  t o  p romote  

t e a c h e r  p a r t i c i p a t i o n  i n  cur r icu lum decision-making. 

The popu la t i on  c o n s i s t e d  o f  t e n  i n d i v i d u a l s  who w e r e  a s s o c i a t e d  

w i t h  t h e  cur r icu lum development p roces s  i n  one elementary s choo l  i n  a 

B r i t i s h  Columbia s choo l  d i s t r i c t .  Three of  t he  t e n  r e s p o n d e n t s  w e r e  

cur r icu lum l e a d e r s  but each l e a d e r  had a unique r o l e  i n  t h e  cur r icu lum 

development s e t t i n g .  

A c o n c e p t u a l i z a t i o n  o f  t h e  c u r r i c u l u m  d e v e l o p m e n t  p r o c e s s  

i l l umina t ed  t h e  f i n d i n g s  and accounted f o r  t h e  improvement o f  t e a c h e r  

p r a c t i c e s  i n  one  s c h o o l .  T h e i r  p r a c t i c e s  were improved  i n  p a r t  

b e c a u s e  t h e  s t a f f  members had d e v e l o p e d  a s c h o o l - w i d e  f o c u s  o n  

c u r r i c u l u m  improvement  which i n  t u r n  produced a sense  of achievement 

and e f f i c a c y .  S p e c i f i c  c h a r a c t e r i s t i c s  of  t h e  cur r icu lum deve lopmen t  

s e t t i n g  promoted t h i s  school-wide focus.  The cur r icu lum innovat ion ,  

iii 



which generated problem-solving and decision-making, and the  teachers1  

p r o f e s s i o n a l  a t t i t u d e  t o w a r d  s e l f - i m p r o v e m e n t  w e r e  i m p o r t a n t  

c h a r a c t e r i s t i c s .  The p r i n c i p a l f  s s t y l e  of l eader sh ip  was t h a t  of an 

i n i t i a t o r  who bel ieved i n  i n s t r u c t i o n a l  improvement and who v a l u e d  

t e a c h e r  p a r t i c i p a t i o n  i n  c u r r i c u l u m  decision-making. A curriculum 

l e a d e r  a p p o i n t e d  by t h e  d i s t r i c t  s t a f f  worked c l o s e l y  w i t h  t h e  

t e a c h e r s  a s  a  mentor and r o l e  model who p rov ided  i n s p i r a t i o n  and 

p r a c t i c a l  s t r a t e g i e s  f o r  improving t h e i r  c l a s s r o o m  p r a c t i c e s .  I n  

a d d i t i o n ,  an  e x p e r i e n c e d  t e a c h e r  w i t h i n  t h e  s c h o o l  s e t t i n g  was a  

curriculum l e a d e r  who s t rong ly  i n f l u e n c e d  t h e  t e a c h e r s  on s t a f f  and 

was a  l i n k  between t h e  d i s t r i c t  coordinator  and the  teachers  who were 

developing the  curriculum -innovation. 

An u n d e r s t a n d i n g  o f  t h e  f o r m a l  s t r u c t u r e s  and t h e  ind iv idua l  

r e l a t i o n s h i p s  w i t h i n  a  school  whi'ch c o n t r i b u t e d  t o  improved t e a c h e r  

p r a c t i c e  has r e s u l t e d  from t h i s  study. 
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Chapter I 

Int roduct ion  

Statement of the  Problen 

Elementary  s c h o o l  t e a c h e r s  a r e  experiencing an inc rease  i n  the  

number of new i d e a s ,  t e a c h i n g  s t r a t e g i e s ,  c u r r i c u l u m  m a t e r i a l s  and 

o r g a n i z a t i o n a l  p a t t e r n s  which a r e  i n t r o d u c e d  i n t o  t h e i r  schools  by 

e d u c a t o r s  and p o l i t i c i a n s .  I n  B r i t i s h  Columbia, t h e  M i n i s t r y  o f  

E d u c a t i o n  h a s  manda ted  f i v e  major  c u r r i c u l u m ' r e v i s i o n s  f o r  t h e  

e l e m e n t a r y  g r a d e s  i n  t h e  p a s t  t e n  y e a r s .  I n  a d d i t i o n ,  s c h o o l  

d i s t r i c t s  have  i n i t i a t e d  l o c a l  curriculum development p ro jec t s ,  such 

as computer l i t e r a c y ,  problem-solving i n  mathematics,  d a i l y  p h y s i c a l  

e d u c a t i o n  and conversa t ional  French. The r e s p o n s i b i l i t y  t o  implement 

these  curriculum innovations belongs t o  the  teacher  i n  the  classroom. 

T e a c h e r s ,  h o w e v e r ,  d o  n o t  e a s i l y  c h a n g e  t h e i r  c l a s s room 

prac t i ces .  The r e p o r t s  of curriculum i n n o v a t i o n s  i n  t h e  l i t e r a t u r e  

( F u l l a n  & Pomfret, 1977; Kr i tek ,  1977) i n d i c a t e  t h a t  while the  number 

of c u r r i c u l u m  i n n o v a t i o n s  i n t r o d u c e d  t o  t h e  s c h o o l s  h a s  s t e a d i l y  

i n c r e a s e d ,  t h e  i n c i d e n c e  of t h e i r  successful  use i n  the  classroom is 

low. Ful lan  (1982) records  the  o u t r i g h t  r e j e c t i o n  o f  i n n o v a t i o n s  by 

t e a c h e r s ,  w h i l e  Berman and McLaughlin ( 1976) wr i t e  of a  process of 

mutual adap ta t ion  which both the  teacher and i n n o v a t i o n  undergo.  It 

s e e m s  t h a t  t e a c h e r s  r a r e l y  u s e  p r e s c r i b e d  i n n o v a t i o n s  a s  t h e i r  

advocates intended them t o  be used. 



For t e a c h e r s  t o  change t h e i r  profess ional  p r a c t i c e  involves  more 

t h a n  u s i n g  new m a t e r i a l s  o r  t r y i n g  new s t r a t e g i e s .  Among o t h e r  

t h i n g s ,  i t  involves an understanding of the  p r i n c i p l e s  which under l i e  

t h e  new a c t i v i t i e s  o r  m a t e r i a l s  a n d  t h e  a p p l i c a t i o n  o f  t h e s e  

p r i n c i p l e s  t o  the  l e a r n i n g  a c t i v i t i e s ;  i t  depends on a sha r ing  of the  

va lues  o r  meanings which one makes of a  new idea  o r  b e l i e f ;  and above 

a l l ,  i t  involves  taking a r i s k  t o  t r y  something new which may not  work 

w e l l  a t  first. Any implementation plan must embrace these  d imens ions  

of change i f  teachers  a r e  t o  improve t h e i r  classroom p r a c t i c e  (Bussis ,  

Chittenden & Amarel, 1976;  F u l l a n ,  1982; Lei thwood,  1981 ; Werner, 

1980). 

T h e s e  d i m e n s i o n s  of c h a n g e  w i l l  b e  a d d r e s s e d  i f  t e a c h e r s  

p a r t i c i p a t e  i n  dec i s ions  which p e r t a i n  t o  the  c u r r i c u l u m  i n n o v a t i o n .  

A c c o r d i n g  t o  F u l l a n  (1982)  " t h e  i d e n t i f i c a t i o n  and s o l u t i o n  o f  

implementation problems r e q u i r e  teacher  decision-makingn (p.  67). The 

d i f f i c u l t y  a r i s e s  i n  promoting teacher  involvement and p a r t i c i p a t i o n  

b e c a u s e ,  i n  a  t y p i c a l  s c h o o l ,  t e a c h e r s  i n t e r a c t  w i t h  e a c h  o t h e r  

i n f r e q u e n t l y ,  t h e i r  work i s  c a r r i e d  o u t  l a r g e l y  i n  i s o l a t i o n  from 

o the r  a d u l t s ,  and t h e y  l a c k  a common t e c h n i c a l  c u l t u r e  ( F l a n d e r s ,  

1980; Goodlad & Klein,  1970; L o r t i e ,  1975; Sarason, 1971, 1982). 

I n  t h e  s e t t i n g  i n  which t h i s  s t u d y  was  c o n d u c t e d ,  t e a c h e r  

p r a c t i c e s  have improved. Furthermore,  improvement is a t t r i b u t e d  t o  

the  teachers '  p a r t i c i p a t i o n  i n  d e v e l o p i n g  a c u r r i c u l u m  i n n o v a t i o n .  

T e a c h e r s  i n  t h i s  e l e m e n t a r y  school  success fu l ly  planned f o r  and put  



i n t o  p rac t i ce  new ideas  about wr i t ing .  

One method of s e l e c t i n g  t h i s  school might have employed a s u r v e y  

o f  p r i n c i p a l s  and d i s t r i c t  a d m i n i s t r a t o r s  t o  o b t a i n  a  s u b j e c t i v e  

r a t i n g  of the  success  of t h e i r  own school  and o t h e r s  i n  d e v e l o p i n g  a 

w r i t i n g  c u r r i c u l u m .  I n s t e a d ,  t h e  d i s t r i c t  curriculum coordinator ,  

whose  r e s p o n s i b i l i t y  o v e r  a  f o u r  y e a r  p e r i o d  h a s  b e e n  t h e  

i m p l e m e n t a t i o n  o f  t h e  w r i t i n g  p r o c e s s  i n  e l e m e n t a r y  s c h o o l s ,  was 

considered t o  have the experience and knowledge t o  make a n  informed 

c h o i c e .  She was asked t o  nominate  a  s c h o o l  which she judged t o  be 

successful .  She i d e n t i f i e d  t h i s  school  a s  one of the  top  f i v e  w r i t i n g  

schools  i n  the  d i s t r i c t .  Her d e f i n i t i o n  of a  w r i t i n g  school is one i n  

which t h e r e  i s  t h e  a c t i v e  invo lvement  o f  p a r e n t s ,  t e a c h e r s  a n d  

s t u d e n t s  i n  d e v e l o p i n g  t h e  w r i t i n g  process,  and t h e r e  is improvement 

i n  s tuden t  w r i t i n g  evident  i n  every classroom. 

The d i s t r i c t  curriculum coordinator ' s  c r i t e r i a  f o r  judging a c t i v e  

involvement were the  p a r t i c i p a t i o n  by the  school  i n  a  d i s t r i c t  A r t  and 

W r i t i n g  d i s p l a y ;  t h e  p r e p a r a t i o n  of  a  s c h o o l  w r i t i n g  d i s p l a y  and 

p resen ta t ion  of the  w r i t i n g  process t o  parents ;  and t h e  p r o f e s s i o n a l  

d e v e l o p m e n t  a c t i v i t i e s  o f  t h e  t e a c h e r s .  Because t h e  s c h o o l f s  

curriculum goal  f o r  two y e a r s  was t h e  improvement o f  w r i t i n g ,  t h e  

t o p i c  o f  most of  t h e i r  p r o f e s s i o n a l  development a c t i v i t i e s  was t h e  

w r i t i n g  p r o c e s s .  The c o o r d i n a t o r f  s c r i t e r i a  f o r  j u d g i n g  t h e  

improvement  of  s t u d e n t  w r i t i n g  were  h e r  own o b s e r v a t i o n s  a s  s h e  
\ 2 

consulted with t eachers  and s tuden t s ,  and the  r e p o r t s  of t h e  t e a c h e r s  



t h a t  a n  i n c r e a s e d  amount of  c l a s s r o o m  time is given t o  w r i t i n g  and 

t h a t  t h e i r  s tuden t s  have shown not  o n l y  a n  i n c r e a s e  i n  t h e  q u a n t i t y  

but  a l s o  i n  the  q u a l i t y  of t h e i r  wr i t ing .  

The process approach t o  w r i t i n g  i s  premised on t h e  r e a l i z a t i o n  

t h a t  e v e r y  p i e c e  o f  w r i t i n g  i n v o l v e s  s i m i l a r  s t a g e s .  I n  t h e  

prewri t ing  stage some s t a r t i n g  point  o r  experience prompts t h e  w r i t e r  

t o  beg in .  Next,  t h e  writer d r a f t s  a  first vers ion ,  then r e v i s e s  o r  

e d i t s  i t .  The e d i t e d  v e r s i o n  i s  t h e n  p r o o f r e a d ,  and f i n a l l y  t h e  

w r i t i n g  i s  p r e s e n t e d  i n  some form t o  an audience. A t  each s t a g e  of 

the  process,  teacher  and s tuden t  work together  t o  produce  a  p i e c e  o f  

wr i t ing .  

The purpose  of  t h i s -  s t u d y  is  t o  i n v e s t i g a t e  t h e  way i n  which 

these  teachers  p a r t i c i p a t e d  i n  developing the  c u r r i c u l u m  i n n o v a t i o n .  

The i n v e s t i g a t i o n  w i l l  be guided by t h r e e  research  ques t ions :  

1. Why d i d  t h e s e  t e a c h e r s  p a r t i c i . p a t e  i n  developing t h e  

curriculum innovation? 

2. What a r e  t h e  c h a r a c t e r i s t i c s  o f  t h e  s e t t i n g  which 

p r o m o t e d  t h e  t e a c h e r s t .  c u r r i c u l u m  d e v e l o p m e n t  

p r a c t i c e s ?  

3 .  More s p e c i f i c a l l y ,  what d i d  curriculum l e a d e r s  do t o  

promote teacher  p a r t i c i p a t i o n  i n  c u r r i c u l u m  d e c i s i o n -  

making? 



The I m ~ o r t a n c e  of t h e  Studv 

The i m p o r t a n c e  o f  t h i s  s t u d y  h a s  two d i m e n s i o n s .  F i r s t ,  t h e  

q u e s t i o n  of why t e a c h e r s  a r e  motivated t o  p a r t i c i p a t e  i n  s c h o o l - b a s e d  

c u r r i c u l u m  d e v e l o p m e n t  w i l l  b e  a d d r e s s e d .  T h i s  c a s e  s t u d y  o f  

s u c c e s s f u l  p a r t i c i p a t i o n  p r e s e n t s  a n  o p p o r t u n i t y  t o  a n a l y s e  t h e  

m o t i v a t i o n s  w h i c h  t h e  t e a c h e r s  c o n s i d e r e d  t o  be  i m p o r t a n t .  

Educa t iona l  l e a d e r s  who wish t o  promote p a r t i c i p a t i o n  i n  c u r r i c u l u m  

decision-making could b e n e f i t  from knowing t h e s e  mot iva t ions .  

Second, t h e  q u e s t i o n  o f  l e a d e r s h i p  i n  s c h o o l - b a s e d  c u r r i c u l u m  

deve lopmen t  is addressed.  I n  t h e  school  d i s t r i c t  i n  which t h i s  s t udy  

t a k e s  p l ace ,  t h e r e  a r e  t e a c h e r s  i n  e a c h  e l e m e n t a r y  s c h o o l  w i t h  t h e  

s p e c i f i c  t a s k  o f  c u r r i c ~ l u m  l e a d e r s h i p  over  and above t h e i r  t e ach ing  

a s s i g n m e n t .  These  i n d i v i d u a l s ,  c a l l e d  s c h o o l - b a s e d  c u r r i c u l u m  

c o o r d i n a t o r s  h a v e  been  appoin ted  because they are e f f e c t i v e  t e a c h e r s  

w i t h  an  a b i l i t y  t o  work no t  on ly  w i t h  t h e i r  s t u d e n t s ,  b u t  a l s o  w i t h  

t h e i r  f e l l o w  t e a c h e r s  t o  b r i n g  a b o u t  improvemen t s  i n  t h e  l e a r n i n g  

environment. The presence  of  school -based  l e a d e r s  h a s  i m p l i c a t i o n s  

f o r  o t h e r  l e a d e r s  w i t h i n  t h e  s c h o o l  a s  well  a s  f o r  c e n t r a l  o f f i c e  

staff. This  s tudy  a n a l y s e s  t h e  v a r i o u s  l e a d e r s h i p  r o l e s  w i t h i n  t h e  

s c h o o l  a s  t h e y  r e l a t e  t o  p romot ing  t e a c h e r  p a r t i c i p a t i o n  i n  school-  

based curr iculum development. 



t a t i o n s  of  the  Studv 

T h e  m a j o r  l i m i t a t i o n  o f  t h i s  s t u d y  i s  t h e  l a c k  o f  

g e n e r a l i z a b i l i t y  o f  t h e  d a t a  because  o f  t h e  s m a l l  s a m p l e .  The 

d e c i s i o n  t o  s t u d y  on ly  one school is i n t e n t i o n a l  s o  t h a t  an in-depth 

exp lo ra t ion  of the  s e t t i n g  can be undertaken. Another l i m i t a t i o n  i s  

t h e  r e l i a n c e  o f  t h e  r e s e a r c h e r  o n  t h e  r e c o l l e c t i o n s  and t h e  

r e f l e c t i o n s  of t h e  r e s p o n d e n t s .  There  w i l l  be no o p p o r t u n i t y  f o r  

d i r e c t  observation of a c t i v i t i e s  o r  events  wi th in  the  classrooms. 

Because t h e  q u e s t i o n s  a r e  l i m i t e d  t o  a n  e x . a m i n a t i o n  o f  t h e  

c h a r a c t e r i s t i c s  w i t h i n  t h e  s c h o o l ,  t h e r e  w i l l  be e x t e r n a l  f a c t o r s  

which w i l l  not be explored. A school  is not  a  closed system and t h a t  

which is ou t s ide  the  schoal  bui ld ings  i n  the  wider s o c i a l  context  w i l l  

a f f e c t  the  school  s e t t i n g .  These socio-cul tura l  f o r c e s  and c o n t e x t s  

a r e  c o n s i d e r e d  o n l y  t o  t h e  e x t e n t  t h a t  t h e y  a r e  p e r c e i v e d  by t h e  

teachers  a s  they develop the  curriculum innovation. - 
Chapte r  I i n t r o d u c e s  the  case study of a  curriculum development 

s e t t i n g  i n  which t e a c h e r  p r a c t i c e s  have  improved. The r e s e a r c h  

q u e s t i o n s  f o c u s  on t h e  c h a r a c t e r i s t i c s  of the  s e t t i n g  which promoted 

teacher  p a r t i c i p a t i o n  i n  developing the  curriculum innovation.  

C h a p t e r  I1 d i s c u s s e s  t e a c h e r  i n v o l v e m e n t  i n  c u r r i c u l u m  

development  a t  t h e  s c h o o l  l e v e l  a s  o n e  means  o f  p r o m o t i n g  t h e  

improvement of educational  p rac t i ces .  Reviewed i s  recen t  research  on 



t h e  c r i t i c a l  behaviours of t h e  p r i n c i p a l  and o the r  c u r r i c u l a r  l e a d e r s  

i n  f a c i l i t a t i n g  changes i n  classroom prac t i ces .  

Chap te r  I11 d e t a i l s  t h e  curriculum innovation and in t roduces  t h e  

s c h o o l  d i s t r i c t  o r g a n i z a t i o n ,  w i t h  s p e c i a l  r e g a r d  g i v e n  t o  t h e  

processes of curriculum coordinat ion.  The case study methodology with 

t h e  s e m i - s t r u c t u r e d  i n t e r v i e w  a s  a  means of  d a t a  c o l l e c t i o n  i s  

presented,  a s  w e l l  a s  t h e  procedures f o r  analyzing t h e  data .  

Chapter I V  d e s c r i b e s  and a n a l y s e s  t h e  c u r r i c u l u m  development  

p r o c e s s ,  w i t h  s p e c i f i c  f o c u s  on t h e  c h a r a c t e r i s t i c s  of the  school 

which the  p a r t i c i p a n t s  perceived had contr ibuted  t o  the  success  of the  

innovation. 

C h a p t e r  V r e l a t e s  - t h e  c o n c e p t u a l i z a t i o n  o f  t h e  c u r r i c u l u m  

development process t o  the  f i n d i n g s  of the  study i n  order  t o  c o n c l u d e  

t h a t  t h e  development o f  a  school-wide  f o c u s  on improvement i n  one 

curriculum a r e a  produced a  s t rong  sense of achievement w i t h  s t u d e n t s  

and of  p r o f e s s i o n a l  growth f o r  the  teachers.  This school o r i e n t a t i o n  

came a b o u t  i n  p a r t  because  of  t h e  p r o f e s s i o n a l  a t t i t u d e s  o f  t h e  

t e a c h e r s  and i n  p a r t  because  c u r r i c u l a r  l e a d e r s  bo th  i n s i d e  and 

ou t s ide  the  schoo l  p lanned  and c a r r i e d  o u t  s p e c i f i c  s t r a t e g i e s  t o  

i n c r e a s e  t e a c h e r  i n t e r a c t i o n s  and p a r t i c i p a t i o n  i n  c u r r i c u l u m  

decision-making. 



Chapter I1 

Review of  t h e  J . i t e r a t u r e  

If educational  l eader s  a r e  t o  e f f e c t  improved teaching p r a c t i c e s ,  

they must i d e n t i f y  those c h a r a c t e r i s t i c s  of  t h e  s e t t i n g  which w i l l  

e n a b l e  t e a c h e r s  t o  improve t h e i r  p r a c t i c e .  T h i s  r ev iew o f  t h e  

l i t e r a t u r e  i n v e s t i g a t e s  f i rs t ,  t h e  c h a r a c t e r i s t i c s  and a c t i o n s  o f  

t e a c h e r s  who t a k e  p a r t  i n  c u r r i c u l u m  development ,  and second, t h e  

c h a r a c t e r i s t i c s  and a c t i o n s  o f  l e a d e r s  who p r b m o t e  c u r r i c u l u m  

development. 

_Teachers i n  t h e  C u r r U u m - D e v e l o ~ m e n t  Settin@; 

Sarason (1972) w r i t e s  a t  l eng th  about the  c r e a t i o n  o f  s e t t i n g s .  

A s e t t i n g  i s  c r e a t e d  when two o r  more people come together  i n  a  new 

r e l a t i o n s h i p  over a  sus ta ined period of time t o  achieve c e r t a i n  goals .  

A new s e t t i n g  i s  f u t u r e - o r i e n t e d ,  t h a t  i s  concerned w i t h  t h e  

a t t a i n m e n t  of  g o a l s  which r e p r e s e n t  a  change  f r o m  t h e  e x i s t i n g  

s e t t i n g .  New s e t t i n g s  must sha re  resources  such a s  time, people and 

money with the  e x i s t i n g  s e t t i n g .  A new s e t t i n g  r e q u i r e s  c h o i c e s  and 

d e c i s i o n s  about t h e  a v a i l a b l e  resources  on t h e  p a r t  of the  l e a d e r  and 

the  group members. 

I n  d e v e l o p i n g  cur r i cu lum,  teachers  appra i se  c u r r i c u l a r  i d e a s  i n  

r e l a t i o n  t o  t h e  e x i s t i n g  g o a l s  and i d e a s  o f  t h e i r  own c lass room.  

Their  planning is a  p r a c t i c a l  a c t i v i t y  which deals ,  with s i t u a t i o n a l l y -  



s p e c i f i c  p r a c t i c a l  p r o b l e m s .  T e a c h e r s  a r e  more r e s p o n s i v e  t o  

immediate s t u d e n t  r e a c t i o n  t h a n  t o  long- term g o a l  accompl ishment .  

Teachers p re fe r  t o  begin with p r a c t i c a l  a c t i v i t i e s  before they d i s c u s s  

the  underlying p r i n c i p l e s  o f  t h e  c u r r i c u l u m  (Doyle & Ponder ,  1977;  

Ful lan ,  1982). 

Teachers  d e v e l o p  c u r r i c u l u m  because  t h e y  want t o  improve what 

they do i n  the  classroom. The sense o f  achievement  o r  s u c c e s s  w i t h  

t h e i r  s t u d e n t s  k e e p s  them involved even though i t  is a d i f f i c u l t  and 

time-consuming t a s k  ( F l a n d e r s ,  1980; Lor t i e ,  1977; S a r a s o n ,  1 97 1 ) .  

F u l l a n  ( 1 9 8 2 )  c a l l s  t h i s  a  " t e a c h e r  s e n s e  o f  e f f i c a c y w  and he  

i n d i c a t e s  t h a t  those schools  with a school-wide emphasis on curriculum 

improvement have  a h i g h e r  p r o p o r t i o n  o f  s t a f f  w i t h  t h i s  s e n s e  of 

e f f i cacy .  This f e e l i n g  of being p a r t  of a  team may h e l p  t e a c h e r s  t o  

t a k e  t h e  r i s k s  which a r e  necessary when t r y i n g  something new. It is 

encouraging t o  have the  support  of o t h e r s  when something does not  work . 

a s  p l a n n e d  o r  when s o m e t h i n g  i s  s u c c e s s f u l .  Working w i t h  a n  

e x p e r i e n c e d  c o l l e a g u e  t o  d i s c u s s  p r a c t i c a l  q u e s t i o n s ,  t o  s h a r e  

p r a c t i c a l  ideas ,  and t o  plan f o r  a c t u a l  teaching i s  a valued a c t i v i t y  

( F l a n d e r s ,  1980) .  Teachers  e x p e r i e n c e  a s e n s e  o f  p e r s o n a l  a n d  

p r o f e s s i o n a l  growth when they develop curriculum with o the r  teachers  

(Young, 1983). 

I n  o n e  o f  h i s  most r e c e n t  w r i t i n g s  a b o u t  t h e  c r e a t i o n  o f  a  

curriculum development group, Schwab (1983)  stresses t h e  need f o r  a  

r e f l e c t i v e  and d e l i b e r a t i v e  approach  on t h e  p a r t  of t e a c h e r s  t o  



s o l v i n g  c u r r i c u l u m  q u e s t i o n s .  By c o n t r a s t i n g  t h i s  d e l i b e r a t i v e  

approach with debate,  he desc r ibes  d e l i b e r a t i o n  a s  a  means o f  p o o l i n g  

i d e a s  and p e r c e p t i o n s  r a t h e r  t h a n  o f  s e l e c t i n g  one a l t e r n a t i v e  and 

t a k i n g  s i d e s  i n  s u p p o r t  o f  o r  a g a i n s t  t h e  c h o s e n  a l t e r n a t i v e .  

For  example, i n  d e l i b e r a t i o n ,  when a  school-based committee is t r y i n g  

t o  decide on poss ib le  t o p i c s  f o r  an i n - s e r v i c e  program f o r  t h e  n e x t  

s i x  months,  many a l t e r n a t i v e s  a r e  a v a i l a b l e .  If one staff member 

speaks s t rong ly  i n  favour of one a l t e r n a t i v e ,  i t  is necessary  f o r  t h e  

g roup  l e a d e r  t o  draw o u t  a l t e r n a t i v e  t o p i c s  r a t h e r  than t o  l e t  t h e  

next speakers  r e f e r  only t o  the  pros  and c o n s  of  t h e  one t o p i c .  I n  

t h i s  way, a l l  members have an oppor tuni ty  t o  present  an a l t e r n a t i v e  o r  

t o  explore  the  consequences  o f  more t h a n  one  a l t e r n a t i v e  b e f o r e  a  

dec i s ion  is reached. 

The d e l i b e r a t i v e  approach f o s t e r s  t h e  genera t ion  of a l t e r n a t i v e s  

t h a t  w i l l  t ake  i n t o  account classroom v a r i a b l e s ,  and t h a t  w i l l  draw 

upon t h e  p r a c t i c a l  knowledge of the  classroom teacher.  Connelly and 

Ben-Peretz (1980) c o n f i r m  t h a t  a  t e a c h e r  ls p r a c t i c a l  knowledge i s  

n e c e s s a r y  i f  c l a s s r o o m  p r a c t i c e s  a r e  t o  b e  i m p r o v e d .  More 

p a r t i c u l a r l y ,  t h e y  b e l i e v e  t h a t  i m p r o v e m e n t  i n  t h e  q u a l i t y  o f  

e d u c a t i o n a l  p r a c t i c e s  i s  dependen t  upon an open, i n v e s t i g a t i v e  and 

explora tory  a t t i t u d e  on t h e  p a r t  of teachers.  They a l s o  be l i eve  t h a t ,  

t h r o u g h  r e g u l a r  d i s c u s s i o n s  o f  r e s e a r c h  f i n d i n g s  o r  s c h o l a r l y  

a r t i c l e s ,  t eachers  can apply t h e o r e t i c a l  knowledge t o  t h e i r  p r a c t i c a l  
', 

problems. 



Of t h e  c h a r a c t e r i s t i c s  o f  t h e  c u r r i c u l u m  development  g roup ,  

Schwab (1983) w r i t e s  t h a t  t h e r e  must be r e p r e s e n t a t i v e s  with d i f f e r e n t  

p o i n t s  o f  view abou t  c u r r i c u l a r  and i n s t r u c t i o n a l  ques t ions .  The 

g r o u p  s h o u l d  c o n s i s t  o f  t h o s e  t e a c h e r s  who a r e  t h e  c u r r i c u l a r  

s p e c i a l i s t s  f o r  the  sub jec t  i n  ques t ion;  t eachers  who a r e  the  c r e a t i v e  

problem-solvers  on s t a f f ;  t e a c h e r s  whose s p e c i a l t y  i s  i n  a n o t h e r  

c u r r i c u l u m  a r e a ;  t h e  p r i n c i p a l  who r e p r e s e n t s  t h e  view of  t h e  

a d m i n i s t r a t i o n  and who h a s  a  k n o w l e d g e  o f  t h e  s c h o o l  a n d  i t s  

community. If poss ib le ,  r e p r e s e n t a t i v e s  of the  s tuden t s ,  pa ren t s  and 

profess ional  community should be members o f  t h e  c u r r i c u l u m  group  a t  
I 

c e r t a i n  times. 

The S t u d y  o f  t h e  D i s s e m i n a t i o n  E f f o r t s  S u p p o r t i n g  Schoo l  

Improvement (DESSL) c a r r i e d  out  by Crandall and h i s  a s s o c i a t e s  (1983)  

r e v e a l s  a  number of  f a c t o r s  which con t r ibu te  t o  teachers1  success  i n  

improving t h e i r  classroom prac t i ce .  One f a c t o r  i s  a n  i n n o v a t i o n  o f  

high q u a l i t y  which allows t eachers  t o  see r e s u l t s  with t h e i r  s tudents .  

The innovation must " f i tn  with t h e  world view of the  teachers  o r  t h e r e  

m u s t  be  c o n s i d e r a b l e  o u t s i d e  a s s i s t a n c e  t o  promote a  b e t t e r  f i t  

between the  world view of the  program and t h a t  of the  teachers  (Pa r i sh  

& Aquila, 1983). Another f a c t o r  is what Crandall c a l l s  t h e  process of 

wemulation and r e p l i c a t i o n n  which t e a c h e r s  go  t h r o u g h  i n  chang ing  

t h e i r  p r a c t i c e .  Teachers  o f t e n  e m u l a t e  one another  on an informal 

b a s i s ,  adapting o r  adopting t h e  s u c c e s s f u l  p r a c t i c e s  o f  p e e r s  t h e y  

judge t o  be e f f e c t i v e .  The DESSI study found t h a t  the  exper t  is more 



o f  t e n  a n o t h e r  t e a c h e r  

exemplary and e f f e c t i v e .  

whose c la s s room p r a c t i c e  h a s  been judged 

When t e a c h e r s  e m u l a t e  and r e p l i c a t e  t h e  

s u c c e s s  o f  a n o t h e r  t e a c h e r ,  t h e r e b y  s e e i n g  r e s u l t s  with t h e i r  own 

s t u d e n t s ,  t h e y  a r e  rewarded w i t h  a  s e n s e  of  ach ievement  a n d  a r e  

w i l l i n g  t o  t r y  o t h e r  changes. 

J,eaders i n  the  Curriculum Develo~ment S e t t i n q  

Schwab (1983) argued t h a t  t h e  l eader  i n  a  curriculum development 

group must be s k i l l e d  i n  the  d e l i b e r a t i v e  mode o f  ' d i s c u s s i o n .  T h i s  

i n c l u d e s  l i s t e n i n g  t o  and encouraging con t r ibu t ions  from a l l  members 

of t h e  g roup ,  and f a c i l i t a t i n g  communicat ion w i t h i n  t h e  g r o u p ,  

r ega rd less  of the  s t a t u s  of  some members. For example, teachers  might 

f e e l  uncomfortable i n  the  presence of the  p r i n c i p a l  o r  a  t e a c h e r  w i t h  

much c u r r i c u l u m  e x p e r t i s e .  Therefore, i t  would be necessary f o r  the  

l eader  t o  be s k i l l e d  a t  developing a  c l i m a t e  o f  t r u s t  and a t  making 

p e o p l e  f e e l  comfor tab le .  This may be achieved by g iv ing  c r e d i b i l i t y  

t o  t h e  t e a c h e r ' s  e x p e r i e n c e  w i t h  a  c e r t a i n  g roup  o f  s t u d e n t s  and 

encouraging him o r  her  t o  sha re  t h i s  p r a c t i c a l  knowledge. 

The l eader  of the  curriculum development group must t h e r e f o r e  be 

knowledgeable  a b o u t  the  s t r e n g t h s  and weaknesses of the  teachers  and 

s t u d e n t s  wi th in  the  school  s e t t i n g  i n  o r d e r  t o  promote e f f e c t i v e l y  

e a c h  member w i t h  t h e  o the r  group members. If, f o r  example, t h e  main 

goal  f o r  t eachers  of the  primary grades  i s  t h a t  t h e i r  s t u d e n t s  l e a r n  

t o  read and w r i t e ,  t h e i r  curriculum dec i s ions  w i l l  be a f f e c t e d  by t h i s  



goal .  O r ,  f o r  example again ,  i f  an in termedia te  teacher  has s t r e n g t h s  

i n  teaching physical  education,  but  l i t t l e  t r a i n i n g  i n  the  teaching of 

language a r t s ,  t he  curriculum development group l e a d e r  must know t h i s .  

If the  school  has many second l a n g u a g e  s t u d e n t s ,  t h e  l a n g u a g e  a r t s  

program may need t o  be adjus ted .  The l e a d e r ' s  knowledge of t h e  school 

s e t t i n g ,  i n c l u d i n g  p a r e n t a l  e x p e c t a t i o n s ,  w i l l  h e l p  him o r  h e r  t o  

p r o m o t e  a c o l l a b o r a t i v e  e f f o r t ,  t h a t  i s  one which b u i l d s  on t h e  

c o l l e c t i v e  resources  of the  s t a f f .  The l e a d e r  w i l l  be concerned w i t h  

h e l p i n g  o t h e r s  t o  a c h i e v e  s u c c e s s  r a t h e r  t h a n  w i t h  b e i n g  i n  t h e  

l ime l igh t .  

The ~ r i n c i ~ a l .  The p r i n c i p a l  is o f t e n  c i t e d  a s  t h e  i n s t r u c t i o n a l  

l e a d e r  i n  t h e  s c h o o l .  T h i s  r o l e  i s  s e e n  a s  t h a t  o f  i n t e r m e d i a r y  

between the  d i s t r i c t  s t a f f ,  t he  teaching s t a f f  and the  s tudents .  Thus 

the  p r i n c i p a l  becomes the  source of information a b o u t  t h e  c u r r i c u l u m  

and must know i t  a s  w e l l  o r  b e t t e r  than do t h e  teachers  (Doll ,  1978; 

Lipham, 1974). 

T h i s  view of t h e  p r i n c i p a l ' s  r o l e  has been challenged by recen t  

research  i n  which i t  is argued t h a t  t h e  p r i n c i p a l  d o e s  n o t  have  t h e  

i n s t r u c t i o n a l  e x p e r t i s e  and t h e r e f o r e  does not  take  an a c t i v e  r o l e  a s  

t h e  i n s t r u c t i o n a l  l eader  (Fu l l an ,  1981 ; Leithwood & Montgomery, 1981 1. 

The i m p o r t a n t  a spec t  of the  p r i n c i p a l ' s  r o l e  i s  t h e  support  func t ions  

a s soc ia ted  wi th  i n s t r u c t i o n a l  e f f e c t i v e n e s s  which must be performed i f  

t e a c h e r s  a r e  t o  plan f o r  and use an innovation. Gersten, Carnine and 



Green (1982)  s t a t e  t h a t  these  func t ions  o r  c r i t i c a l  behavioOrs may o r  

may n o t  be c a r r i e d  o u t  e n t i r e l y  by t h e  p r i n c i p a l ,  b u t  t h e y  a r e  

n e c e s s a r y  f o r  improving classroom teaching. Leithwood and Montgomery 

point  out  t h a t  p r i n c i p a l s  i n  e f f e c t i v e  s c h o o l s  o f  t e n  d e l e g a t e  t h e i r  

dec i s ion-making  a u t h o r i t y  and encourage  its use i n  such mat t e r s  a s  

c u r r i c u l a r  decis ions .  

Duke (19821 s t a t e s  tha t .  no s k i l l  o r  set of s k i l l s  is appropr ia t e  

f o r  a l l  schools  o r  a l l  s i t u a t i o n s .  Thus, p r i n c i p a l s  can  and must 

l e a r n  a  r e p e r t o i r e  of s k i l l s  t o  be used i n  t h e  appropr ia te  s i t u a t i o n s .  

He i d e n t i f i e s  the  s i x  key f a c t o r s  of i n s t r u c t i o n a l  e f f e c t i v e n e s s  which 

p r i n c i p a l s  must a d d r e s s :  competence o f  t e a c h e r s ,  time f o r  d i r e c t  

i n s t r u c t i o n ,  o r d e r l y  l e a r n i n g  env i ronment ,  a d e q u a t e  i n s t r u c t i o n a l  

r e s o u r c e s ,  c o m m u n i c a t i o n  o f  h i g h  e x p e c t a t i o n s ,  and c o n t i n u o u s  

monitoring of progress. 

The l e a d e r s h i p  f u n c t i o n s  a s s o c i a t e d  w i t h  improv ing  classroom 

p r a c t i c e  a r e  t h e  a c q u i s i t i o n  and a l l o c a t i o n  of  n e c e s s a r y  m a t e r i a l  

resources ,  inc luding r e l e a s e  time f o r  teacher  in-service .  Involvement 

i n  in-service  s e s s i o n s  i s  an important way f o r  p r i n c i p a l s  t o  g a i n  a n  

u n d e r s t a n d i n g  o f  t h e  i n n o v a t i o n  and t h e r e b y  be i n  t h e  pos i t ion  of  

providing support  f o r  t eachers  ' concerns. Regular p l a n n i n g  m e e t i n g s  

which e s t a b l i s h  concre te  ob jec t ives  and spec i fy  time l i m i t s ,  on-going 

e v a l u a t i o n  o f  t h e  program and o f  p u p i l  g r o w t h ,  a n d  a  s y s t e m  o f  

communicat ion w i t h  p a r e n t s ,  s t u d e n t s ,  and t e a c h e r s  a r e  impor tan t  

suppor t  funct ions .  Li t t le  (1980) sums up her  s tudy of work p r a c t i c e s  



i n  s i x  u r b a n  s c h o o l s  by s a y i n g  t h a t  s c h o o l  improvement i s  most 

thoroughly achieved when t e a c h e r s  and a d m i n i s t r a t o r s  p l a n ,  d e s i g n ,  

r e s e a r c h ,  e v a l u a t e ,  and p r e p a r e  t e a c h i n g  m a t e r i a l s  t o g e t h e r  ( i n  

Ful lan ,  1982). From the  DESSI s tudy,  Huberman (1983) and Miles (1983) 

stress t h a t  a d m i n i s t r a t o r s  who a r e  successful  i n  improving p r a c t i c e s  

i n  t h e i r  school  provide c l e a r  and con t inuous  d i r e c t i o n  t o  t e a c h e r s .  

Cox (1983)  r e p o r t s  t h a t  p r i n c i p a l s  who gave he lp  t o  t eachers  on a new 

p r a c t i c e  c o n t r i b u t e d  t o  t e a c h e r  o r  c l a s s r o o m  o u t c o m e s ,  w h i l e  

P r i n c i p a l s  who achieved school- level  outcomes focused on e s t a b l i s h i n g  

school-wide procedures f o r  p l a n n i n g ,  problem-solving and d e c i s i o n -  

making, which r e s u l t e d  i n  o rgan iza t iona l  changes. 

I n  s tudying the  spec ip ic  kinds of behaviours t h a t  p r i n c i p a l s  i n  

t h e i r  r o l e  o f  change f a c i l i t a t o r  can and should e x h i b i t ,  Rutherford 

and H a l l  (1983)  i d e n t i f y  t h r e e  change f a c i l i t a t o r  s t y l e s  w h i c h  

p r i n c i p a l s  appeared  t o  use .  These a r e  t h e  I n i t i a t o r  s t y l e ,  t h e  

Responder s t y l e ,  and the  Manager s t y l e .  A f t e r  r e f i n i n g  t h e i r  d a t a ,  

they represented each s t y l e  i n  t h e  fol lowing ways: 

Responders  p l a c e  heavy emphasis  on al lowing t eachers  
and o t h e r s  t h e  o p p o r t u n i t y  t o  t a k e  t h e  l e a d .  They 
b e l i e v e  t h e i r  p r imary  r o l e  i s  t o  m a i n t a i n  a smooth 
running school  by focus ing on t r a d i t i o n a l  a d m i n i s  t r a -  
t i v e  t a s k s ,  k e e p i n g  t e a c h e r s  c o n t e n t  and t r e a t i n g  
s t u d e n t s  we l l .  T e a c h e r s  a r e  v i e w e d  a s  s t r o n g  
p r o f e s s i o n a l s  who a r e  a b l e  t o  c a r r y  o u t  t h e i r  
i n s t r u c t i o n a l  r o l e  w i t h  l i t t l e  gu idance .  Responders  
emphasize the  personal s i d e  of t h e i r  r e l a t i o n s h i p s  with 
t eachers  and o thers .  Before they make d e c i s i o n s  t h e y  
o f t e n  g i v e  everyone an opportunity t o  have input  so  a s  
t o  outweigh t h e i r  f e e l i n g s  o r  t o  a l l o w  o t h e r s  t o  make 



the  decision.  A r e l a t e d  c h a r a c t e r i s t i c  is t h e  tendency 
toward making dec i s ions  i n  terms of  immedia te  c i rcum- 
s t a n c e s  r a t h e r  t h a n  i n  t e r m s  o f  l o n g e r  r a n g e  
i n s t r u c t i o n a l  o r  school  goals .  This seems t o  be due i n  
p a r t  t o  t h e i r  d e s i r e  t o  p l e a s e  o t h e r s  and i n  p a r t  t o  
t h e i r  l i m i t e d  v i s i o n  of how t h e i r  s c h o o l  and s t a f f  
should change i n  t h e  fu tu re .  

Managers r ep resen t  a  broader range of behaviours. They 
d e m o n s t r a t e  bo th  r e s p o n s i v e  b e h a v i o u r s  i n  answer t o  
s i t u a t i o n s  o r  people and they a l s o  i n i t i a t e  a c t i o n s  i n  
s u p p o r t  of the  change e f f o r t .  The v a r i a t i o n s  i n  t h e i r  
b e h a v i o u r  seem t o  be l i n k e d  t o  t h e i r  r a p p o r t  w i t h  
t e a c h e r s  and c e n t r a l  o f f i c e  s t a f f  a s  w e l l  a s  how w e l l  
t h e y  u n d e r s t a n d  and buy i n t o  a  p a r t i c u l a r  c h a n g e  
e f f o r t .  Managers work without  f a n f a r e  to .p rov ide  bas ic  
support  t o  f a c i l i t a t e  t eachers1  use of  t h e  i n n o v a t i o n .  
They keep  t e a c h e r s  informed a b o u t  d e c i s i o n s  and a r e  
s e n s i t i v e  t o  t e a c h e r  needs .  They w i l l  de fend  t h e i r  
t e a c h e r s  from what a r e  perceived a s  excess ive  demands. 
When they l e a r n  t h a t  the  c e n t r a l  o f f i c e  wants something 
t o  h a p p e n  i n  t h e i r  s c h o o l  t h e y  t h e n  become v e r y  
involved with t h e i r  t eachers  i n  making i t  happen. Yet, 
t h e y  do n o t  t y p i c a l l y  i n i t i a t e  a t tempts  t o  move beyond 
the  bas ics  of what is  imposed. 

I n i t i a t o r s  have  c l e a r ,  d e c i s i v e ,  long-range p o l i c i e s  
and goa l s  t h a t  transcend but  inc lude  implementa t ion  of 
t h e  c u r r e n t  innovation. They tend t o  have very s t rong  
b e l i e f s  about what good schools  and teaching s h o u l d  be 
l i k e  a n d  work i n t e n s e l y  t o  a t t a i n  t h i s  v i s i o n .  
Decisions a r e  made i n  r e l a t i o n  t o  t h e i r  g o a l s  f o r  t h e  
school  and i n  terms of what they be l i eve  t o  be bes t  f o r  
s t u d e n t s  which i s  b a s e d  o n  c u r r e n t  k n o w l e d g e  of  
c l a s s r o o m  p r a c t i c e .  I n i t i a t o r s  h a v e  s t r o n g  
expec ta t ions  f o r  s t u d e n t s ,  t e a c h e r s  and themse lves .  
They convey and m o n i t o r  t h e s e  e x p e c t a t i o n s  t h r o u g h  
f requent  c o n t a c t s  wi th  t eachers  and c l e a r  e x p l i c a t i o n  
of how the  school is t o  opera te  and how teachers  a r e  t o  
teach. When they feel t h a t  i t  i s  i n  the  b e s t  i n t e r e s t  
of t h e i r  school ,  p a r t i c u l a r l y  the  s tuden t s ,  I n i t i a t o r s  
w i l l  seek changes i n  d i s t r i c t  programs o r  p o l i c i e s  o r  
t h e y  w i l l  r e i n t e r p r e t  them t o  s u i t  t h e  needs of t h e  
school.  I n i t i a t o r s  w i l l  be adamant b u t  n o t  unk ind ,  
t h e y  s o l i c i t  i n p u t  from t h e  s t a f f  and then dec i s ions  
a r e  made i n  t e r m s  o f  t h e  g o a l  o f  t h e  s c h o o l  e v e n  i f  
s o m e  a r e  r u f f l e d  by t h e i r  d i r e c t n e s s  and  h i g h  
expecta t ions .  (p. 84) 



To summarize simply: I n i t i a t o r s  make i t  happen; Managers he lp  i t  

happen; Responders l e t  i t  happen. It must be noted t h a t  t h i s  research  

f o c u s e d  on p r i n c i p a l s  who were c u r r e n t l y  i n v o l v e d  i n  improvement 

p r o j e c t s  i n  t h e i r  schools  and thus  t h e s e  d e s c r i p t i o n s  e x c l u d e  t h o s e  

p r i n c i p a l s  who do not take  p a r t  i n  improvement p ro jec t s .  

Teacher leaders .  While analyzing the  d a t a  on p r i n c i p a l -  t e a c h e r  

i n t e r a c t i o n s ,  Hord, Hall  and St iegelbauer  (1983) i d e n t i f i e d  a person 

i n  each of the  n ine  research  s e t t i n g s  who was near ly  a s  a c t i v e ,  o r  i n  

some cases ,  more a c t i v e  than t h e  p r i n c i p a l  i n  t h e  s c h o o l l s  improvement 

e f f o r t s .  They term t h i s  p e r s o n  t h e  c o n s i g l i e r e ,  o r  second change 

f a c i l i t a t o r .  I n  e a c h  s e t t i n g  i n v e s t i g a t e d ,  t h e  c o n s i g l i e r e  r o l e  was 

taken by persons a t  d i f f e r e n t  l e v e l s  and d i f f e r e n t  o r g a n i z a t i o n a l  

p o s i t i o n s .  A s s i s t a n t  p r i n c i p a l s ,  c l a s s r o o m  t e a c h e r s ,  r e s o u r c e  

teachers ,  and/or d i s t r i c t  l e v e l  s p e c i a l i s t s  va r ious ly  f i l l e d  t h e  r o l e .  

Hord and h e r  a s s o c i a t e s  summarized t h a t  the  important f a c t o r  may be 

what these  people do more than who they are. 

Hord ls a n a l y s i s  i n d i c a t e d  t h a t  the  p r i n c i p a l  was more a c t i v e  i n  

d e v e l o p i n g  s u p p o r t  a n d  o r g a n i z a t i o n a l  a r r a n g e m e n t s  w h i l e  t h e  

c o n s i g l i e r e  was more a c t i v e  i n  t r a i n i n g  and i n  consu l t ing / re in fo rc ing  

funct ions .  The p r i n c i p a l 1  s i n t e r v e n t i o n s  w i t h  t e a c h e r s  were o f  t e n  

b r i e f ,  d i r e c t  and one-way whereas t h e  c o n s i g l i e r e ,  i n  responding t o  

t eachers t  innovation-related concerns, had many complex and i n v o l v e d  

i n t e r a c t i o n s  with the  teachers.  It appears from t h e i r  s tudy t h a t  the  



m o s t  i n t e n s i v e  y e t  complementary i n t e r v e n i n g  o c c u r r e d  when t h e  

p r i n c i p a l  used t h e  I n i t i a t o r  s t y l e .  When t h e  p r i n c i p a l  used t h e  

Manager s t y l e ,  t h e  c o n s i g l i e r e  did less, and with the  Responder, t h e  

c o n s i g l i e r e  was i n  t h e  p o s i t i o n  of  d o i n g  some t h i n g s  w h i c h  t h e  

p r i n c i p a l  should do. 

An a d d i t i o n a l  f ind ing  of Hordes study was a t h i r d  person who was 

s i g n i f i c a n t l y  i n v o l v e d  w i t h  f a c i l i t a t i n g  t h e  i n n o v a t i o n .  I n  most 

c a s e s  t h i s  p e r s o n  was a t e a c h e r  who had p r i o r  exper ience  with the  

innovation o r  who was competent and well-respected by o t h e r  t e a c h e r s  

and appointed by the  p r i n c i p a l  t o  a i d  f a c i l i t a t i o n .  This t h i r d  person 

was a school-based resource  person f o r  t e a c h e r s ; d i s t r i c t  p e r s o n n e l  

and t h e  p r i n c i p a l  and was s e e n  as p a r t  of the  planning team. He o r  

s h e  had two r o l e s ,  one  a s  p e e r  i n t e r p r e t e r  o r  d i s s e m i n a t o r  o f  

i n f o r m a t i o n  a b o u t  t h e  innovat ion  and the  o the r  a s  t u t o r  o r  model f o r  

t eachers  working with the  innovation.  

The DESSI s t u d y  c o r r o b o r a t e s  t h e  f i n d i n g s  o f  Hord and h e r  

a s soc ia tes .  I n  complementary a r t i c l e s ,  Cox (19831, C r a n d a l l  ( 19831, 

and Loucks (1983)  d e s c r i b e  a support  system t h a t  c a l l s  f o r  a  v a r i e t y  

of people t o  h e l p  a t  s c h o o l  s i t e s ;  t h a t  promotes  t e a c h e r  ne tworks  

t h r o u g h  teaming,  demonstrat ing,  and coaching; and t h a t  provides time 

f o r  t e a c h e r s  t o  work t h i n g s  o u t .  They propose  t h a t  " t h e  c e n t r a l  

o f f  i c e  s t a f f  may well  be the  l i n c h p i n s  of school improvement e f f o r t s ,  

l i n k i n g  t o g e t h e r  t h e  e x t e r n a l  a s s i s t e r s  and t h e  b u i l d i n g  l e v e l  

admin i s t r a to r s  and t eachersn  (Cox, 1983). 



E x t e r n a l  a s s i s t e r s '  a c t i v i t i e s  were usua l ly  those which promoted 

o rgan iza t iona l  change and i n s t i t u t i o n a l i z a t i o n  a t  the  school  l e v e l  by 

p r o v i d i n g  resources ,  f a c i l i t i e s  and a recep t ive  environment. Central  

o f f i c e  s t a f f  were c a l l e d  l o c a l  f a c i l i t a t o r s  because they gave t eachers  

d i r e c t  a s s i s t a n c e  w i t h  t h e  c o n t e n t  of  t h e  i n n o v a t i o n .  Their he lp  

cont r ibuted  t o  more implementation outcomes t h a n  any o t h e r  g r o u p  o f  

a s s i s t e r s  b e c a u s e  t h e y  had  a n  i m p a c t  o n  i n d i v i d u a l  t e a c h e r ' s  

i n s t r u c t i o n a l  p rac t i ces .  They usua l ly  were experienced t e a c h e r s  w i t h  

c u r r i c u l a r  e x p e r t i s e  who c o u l d  provide encouragement and suppor t  a s  

well a s  be a  source of new i d e a s ,  resources  and p rac t i ces .  By working 

w i t h  t e a c h e r s  i n  t h e  classroom, they were a b l e  t o  demonstrate and t o  

coach t h e  new p r a c t i c e s . ?  They a c t e d  a s  c h e e r l e a d e r ,  l i n k e r  a n d  

t r o u b l e - s h o o t e r ,  o r  t h e y  saw t o  i t  t h a t  o t h e r s  performed t h e s e  

necessary funct ions .  

Profess ional  Devel-ent 

The impac t  o f  model ing  a s  one  way f o r  t eachers  t o  acqu i re  new 

s k i l l s  and s t r a t e g i e s  is recorded by Joyce and Showers (1980) i n  t h e i r  

r e v i e w  o f  t h e  t e a c h e r  t r a i n i n g  r e s e a r c h .  They o u t l i n e  t h e  f i v e  

components necessary t o  e f f e c t  changes i n  p rac t i ce :  

1. p r e s e n t a t i o n  o f  t h e o r y  which s e r v e s  t o  r a i s e  t h e  

awareness of the  t eachers  t o  a  new s t r a t e g y ;  

2. model ing  o r  demonstration involving t h e  s tuden t s  which 



is a n  impor tan t  component i n  t h e  mastery of theory and 

i n  the  t r a n s f e r  of s k i l l s ;  

3 .  p r a c t i c e  u n d e r  s i m u l a t e d  c o n d i t i o n s ,  such  a s  w i t h  

a d u l t s  o r  s m a l l  g r o u p s  o f  c h i l d r e n ,  w h i c h  i s  a n  

e f f e c t i v e  way t o  develop competence i n  a wide v a r i e t y  

of classroom techniques;  

4. s t r u c t u r e d  f e e d b a c k  a c c o m p a n i e d  by model ing  and 

p r a c t i c e  which can be v e r y  powerful i n  a c h i e v i n g  s k i l l  

development and t r a n s f e r ;  and 

5. coaching f o r  a p p l i c a t i o n  by help ing t eachers  t o  analyze 

t h e  c o n t e n t  t o  be taught  and the  approach t o  be taken, 

and by making veriy s p e c i f i c  p lans  t o  h e l p  t h e  t e a c h e r  

a d a p t  t o  t h e  new t e a c h i n g  approach  which i s  h i g h l y  

e f f e c t i v e  e s p e c i a l l y  when combined with the  o t h e r  f o u r  

components. 

When a n  i n - s e r v i c e  program i n c o r p o r a t e s  these  f i v e  components 

over t ime  t h e r e  a p p e a r s  t o  be a  much b e t t e r  chance  t o  overcome a  

fundamenta l  problem, t h a t  is ,  t h e  t r a n s f e r  of knowledge and t r a i n i n g  

from an in-service  sess ion  t o  the  classroom. 

I n  s u m m a r i z i n g  t h e  r e s u l t s  o f  t h e  c a s e s  o f  s u c c e s s f u l  

p r o f e s s i o n a l  development ,  F u l l a n  (1982)  s t r e s s e s  t h a t  peer-based 

i n t e r a c t i o n  and fe,edback among t e a c h e r s  was a  common element. H i s  

gu ide l ines  f o r  e f f e c t i v e  p ro fess iona l  development a re :  



1. P r o f e s s i o n a l  d e v e l o p m e n t  s h o u l d  f o c u s  on job- o r  
program-related t a s k s  faced by teachers .  

2. P r o f e s s i o n a l  development  programs should inc lude  t h e  
genera l  components found by Joyce and Showers ( 19 80) : 
t h e o r y ,  d e m o n s t r a t i o n ,  p r a c t i c e ,  feedback, and appl i -  
c a t i o n  with coaching. 

3. F o l l o w - t h r o u g h  i s  c r u c i a l .  A s e r i e s  o f  s e v e r a l  
sess ions ,  w i t h  i n t e r v a l s  i n  between i n  which p e o p l e  
have t h e  chance t o  t r y  th ings  (with some access  t o  he lp  
o r  t o  o the r  r e sources ) ,  is much more powerful than even 
t h e  most s t imula t ing  one-shot workshop. 

4. A v a r i e t y  of  f o r m a l  and i n f o r m a l  e l e m e n t s  s h o u l d  be 
c o o r d i n a t e d :  t r a i n i n g  workshops and sha r ing  workshops, 
teacher- teacher  i n t e r a c t i o n ,  one-to-one a s s i s t a n c e ,  
m e e t i n g s .  N o t e  t h a t  b o t h  t e a c h e r s  a n d  o t h e r s  
( p r i n c i p a l s ,  c o n s u l t a n t s ,  e t c . )  a r e  s i g n i f i c a n t  
r e s o u r c e s  a t  bo th  t h e  i n f o r m a l  shar ing  o r  one-to-one 
l e v e l  and t h e  formal l e v e l  of  workshops o r  courses. 

5. It is e s s e n t i a l  t o  recognize  the  r e l a t i o n s h i p  between 
p ro fess iona l  development and implementation of  change.  
It is i n  t h i s  r ecogn i t ion  t h a t  t h e  continuous na tu re  of 
p ro fess iona l  development can be u n d e r s t o o d  and change 
i n  p r a c t i c e  (and a l l  t h i n g s  t h a t  i n t e r f e r e  with t h a t  
l i n k )  can be most r e a d i l y  i d e n t i f i e d  and addressed. 
( p .  286) 

The f i n d i n g s  o f  t h e  DESSI s t u d y  s u g g e s t  t h a t ,  i f  change i n  

p r a c t i c e  i s  t o  be success fu l ,  suppor t  f o r  the  p r o f e s s i o n a l  growth o f  

t e a c h e r s  i n  t h e i r  classrooms is necessary but must be matched wi th  a  

second type of support .  Such support  promotes  t h e  c o n t i n u a t i o n  and 

i n s t i t u t i o n a l i z a t i o n  of the  innovation by providing budgetary support ,  

on-going t r a i n i n g ,  and p lans  f o r  f u t u r e  s t a f f i n g  t h a t  w i l l  e x t e n d  and 

i n c r e a s e  t h e  m a s t e r y  o f  t e a c h e r s  s o  t h a t  t h e  i n n o v a t i o n  i s  widely 

used. 



F u l l a n 1 s  c a l l  f o r  e s t a b l i s h i n g  e f f e c t i v e  programs t o  improve the  

q u a l i t y  of l i f e  i n  t h e  s c h o o l s  f o r  bo th  t e a c h e r s  and s t u d e n t s  i s  

echoed i n  these  words by Eisner ( 1983) : 

We need s c h o o l s  t h a t  w i l l  g i v e  teachers  oppor tun i t i e s  
t o  sit together  t o  d i s c u s s  what s h a l l  be t a u g h t ,  how 
what  i s  t augh t  can be r e l a t e d  t o  each o the r  and t o  t h e  
world ou t s ide  of the  s c h o o l .  We need t o  p r o v i d e  t h e  
time a n d  f i s c a l  r e s o u r c e s  f o r  t e a c h e r s  t o  d e v e l o p  
m a t e r i a l s  and methods t h a t  can be used t o  enhance  what 
t h e y  t e a c h .  I n  s h o r t ,  w e  need t o  break away from the  
t r a d i t i o n a l  assumptions t h a t  t eachers  must spend a l l  of 
t h e i r  p r o f e s s i o n a l  l i v e s  w i t h i n  a  classroom and t h a t  
progress  wi th in  the  profess ion  r e q u i r e s  nothing more o r  
l e s s  t h a n  r a c k i n g  up y e a r s  o f  t e a c h i n g .  The school 
must be a  place f o r  the  growth and r e c o g n i t i o n  of t h e  
t e a c h e r  i f  i t  i s  t o  be a  p l a c e  t h a t  provides f o r  t h e  
growth and recogn i t ion  of the  s tudent .  (p. 55) 

T h i s  l i t e r a t u r e  r e v i e w  r e p o r t s  some r e c e n t  f i n d i n g s  a b o u t  

t e a c h e r s 1  r e a s o n s  f o r  t a k i n g  p a r t  i n  d e v e l o p i n g  a  c u r r i c u l a r  

i n n o v a t i o n .  Teachers a r e  w i l l i n g  t o  take  p a r t  when they experience a  

sense of achievement with t h e i r  s tuden t s ,  o r  a  s e n s e  of p r o f e s s i o n a l  

growth from i n t e r a c t i n g  w i t h  t h e i r  p e e r s .  If t h e r e  is leadersh ip  

d u r i n g  t h e  c u r r i c u l u m  d e v e l o p m e n t  p r o c e s s ,  t e a c h e r s ,  t h r o u g h  

"emulation and r e p l i c a t i o n n ,  can change t h e i r  p rac t i ce .  

The s p e c i f i c  c h a r a c t e r i s t i c s  and a c t i o n s  of l e a d e r s  who promote 

curriculum development with teachers  then were reviewed. The c r i t i c a l  

l e a d e r  b e h a v i o u r s  n e c e s s a r y  f o r  i n s t r u c t i o n a l  i m p r o v e m e n t  w e r e  

d i s c u s s e d .  Although the  p r i n c i p a l  may be t h e  i n s t r u c t i o n a l  l e a d e r  i n  



t h e  s c h o o l ,  i t  is a l s o  poss ib le  t h a t  another  person wi th in  t h e  school 

may perform c r i t i c a l  l e a d e r  f u n c t i o n s .  Th i s  schoo l -based  r e s o u r c e  

p e r s o n  i s  an important l i n k  with the  c e n t r a l  o f f i c e  s t a f f  who provide 

c u r r i c u l a r  e x p e r t i s e  and who demonstrate and coach the  new prac t i ces .  

F i n a l l y ,  t h e  r e s e a r c h  on e f f e c t i v e  p r o f e s s i o n a l  development  

a c t i v i t i e s  was summarized. I n - s e r v i c e  which p r o v i d e s  f o r  on-going 

p e e r  i n t e r a c t i o n  and f e e d b a c k  is p a r t  of t h e  o rgan iza t iona l  support  

which t eachers  must exper ience  i f  t h e y  a r e  t o  d e v e l o p  a c u r r i c u l a r  

innovation. 



Chapter I11 - 
T h i s  i s  a c a s e  s t u d y  o f  one e l e m e n t a r y  s c h o o l  i n  which t h e  

teachers  p a r t i c i p a t e d  i n  d e v e l o p i n g  a c u r r i c u l a r  i n n o v a t i o n .  The 

r e a s o n s  f o r  t h e i r  p a r t i c i p a t i o n  i n  developing a w r i t i n g  program, and 

the  s p e c i f i c  c h a r a c t e r i s t i c s  of the  s e t t i n g  which c o n t r i b u t e d  t o  t h e  

success  of the  innovation a r e  analysed. 

The curriculum innovation. The innovation focuses  on t h e  w r i t i n g  

component o f  t h e  L a n g u a g e  Arts c u r r i c u l u m .  The b a s i s  of t h e  

i n n o v a t i o n  is recen t  r e sea rch  i n t o  t h e  ways t h a t  t a l k i n g ,  w r i t i n g  and 

t h i n k i n g  can  be deve loped  i n  young s t u d e n t s .  The new r e s e a r c h  

stresses t h e  i m p o r t a n c e  of  a p r o c e s s  approach  t o  t h e  t e a c h i n g  of 

w r i t i n g ,  and of combining t h i s  approach wi th  o p p o r t u n i t i e s  f o r  w r i t i n g  

i n  a l l  a r e a s  of  t h e  curriculum. The process can be defined i n  s t a g e s  

which a r e  not  d i s c r e t e ,  and which may not  be completed e a c h  t i m e ,  o r  

i n  t h i s  p rec i se  order:  

- t h e  p r e w r i t i n g  s t a g e  i n  which i d e a s ,  images, words a r e  

generated from experiences..  Sources  o f  i d e a s  i n c l u d e  
$ 

p e r s o n a l  i n v o l v e m e n t ,  observat ion ,  l i t e r a t u r e ,  f i l m s ,  



r e c o r d s ,  . music ,  p i c t u r e s ,  and d i sp lays .  The purpose 

f o r  w r i t i n g  is es tab l i shed .  

- t h e  first d r a f t  i n  which i d e a s  a r e  communicated a s  

c l e a r l y  a s  poss ib le .  Independent w r i t i n g  w i t h  t h e  a i d  

of reference  books, is s t r e s s e d .  

- the  e d i t i n g  s t a g e  i n  which s k i l l  development pe r t a in ing  

t o  t h e  w r i t e r ' s  c r a f t  is s t r e s sed .  Oral composing t o  

a i d  i n  sequencing, good beginnings,  s e n  t e n c e  v a r i e t y  , 
I 

e f f e c t i v e  v o c a b u l a r y  and imagery  a r e  worked on  t o  

improve the  p i e c e - o f  work. This is the  c r i t i c a l  s t a g e  

of the  process f o r  growth i n  w r i t i n g .  

- t h e  p r o o f r e a d i n g  s t a g e  i n  which s t u d e n t s  d e v e l o p  a  

p e r s o n a l  r e s p o n s i b i l i t y  f o r  t h e  q u a l i t y  of t h e i r  work 

by improv ing  s p e l l i n g ,  p u n c t u a t i o n ,  grammar  and  

handwriting. 

- t h e  p u b l i s h i n g  s t a g e  i n  which t h e  w r i t t e n  work i s  

s h a r e d  by t h e  i n t e n d e d  a u d i e n c e  i n  some way;  f o r  

example ,  i t  i s  d i s p l a y e d ,  typed  o r  reproduced,  read 

o r a l l y ,  s e n t  t o  someone, o r  kept  f o r  l a t e r  review. 



An e f f e c t i v e  w r i t i n g  program i s  s u p p o r t e d  by t h e  b e l i e f  t h a t  

w r i t i n g  is important.  The teacher  must see s t u d e n t s  a s  writers,  and 

must b e l i e v e  t h a t  they  can write. The teacher  makes t h e  d i f fe rence .  

Belief i n  t h e  v i s i o n  t h a t  a l l  s t u d e n t s  c a n  w r i t e  must n o t  d i s c o u n t  

t h a t  p r a c t i c a l  s t r a t e g i e s  a r e  needed t o  meet t h e  v is ion .  At ta inable  

sub-goals a r e  a  v i t a l  p a r t  of the  program. 

There  i s  a  l o g i c a l  o r d e r  t o  t h e  l e a r n i n g  outcomes f o r  wr i t ing .  

This  o r d e r  d o e s  n o t  s u g g e s t  a  t e a c h i n g  s e q u e n c e ,  however. These 

outcomes a re :  

- t o  develop s tuden t  i n t e r e s t  i n  w r i t i n g  

- t o  expand the  s t u d e n t ' s  w r i t i n g  vocabulary 

- t o  e n a b l e  t h e  s t u d e n t  t o  develop t h e  t echn ica l  s k i l l s  

of w r i t i n g  

- t o  e n a b l e  t h e  s t u d e n t  t o  a p p l y  the  s k i l l s  of  w r i t t e n  

e x p r e s s i o n  t o  communicate i d e a s ,  i n f o r m a t i o n  a n d  

f e e l i n g s  

- t o  p r o v i d e  oppor tun i t i e s  t o  experience d i f f e r e n t  forms 

of  w r i t i n g  f o r  d i f f e r e n t  audiences. 

A h i e r a r c h y  of  forms of w r i t i n g ,  i n  order  of d i f f i c u l t y ,  is  a l s o  

assumed i n  t h i s  innovation:  the  express ive  mode, such a s  f o r  j o u r n a l s  

o r  l e t t e r s ;  t h e  l i t e r a r y  mode f o r  poems, s t o r i e s  o r  plays;  and t h e  

p u b l i c  mode f o r  l e t t e r s ,  a r t i c l e s  and r e p o r t s ,  which i s  t h e  most  



d i f f i c u l t .  An i m p l i c i t  b e l i e f  i s  t h a t  t h e  t o o l s  o r  mechanics  of 

w r i t i n g  a r e  separa ted  from the  c o n t e n t  o f  w r i t i n g .  When e d i t i n g ,  a  

t e a c h e r  r e s p o n d s  t o  t h e  c o n t e n t  of t h e  s t u d e n t ' s  work. When 

proofreading, the  t echn ica l  a s p e c t s  of the  work a r e  considered. 

Beliefs such as these  about w r i t i n g  p resc r ibe  c e r t a i n  pedagogical 

changes. Time is a  necessary  f a c t o r  i n  t h e  p r p c e s s :  s t u d e n t s  need 

time every day t o  w r i t e  and t eachers  need time t o  work wi th  ind iv idua l  

s t u d e n t s  e s p e c i a l l y  d u r i n g  t h e  e d i t i n g  s t a g e .  S t u d e n t s  n e e d  

a s s i s t a n c e  w i t h  l e a r n i n g  t o  r e spond  t o  t h e  w r i t i n g  of o thers .  The 

classroom c l i m a t e  must a l l o w  f o r  r i s k - t a k i n g .  S t u d e n t s  must  f e e l  

c o m f o r t a b l e  a b o u t  open ing  t h e m s e l v e s  t o  o t h e r s  through t h e  w r i t t e n  

word. It must be acknowledged t h a t  w r i t i n g  is hard work and i t  t a k e s  

p e r s e v e r a n c e  and d i s c i p l i n e .  Sharing i d e a s  and w r i t i n g  together  ease 

the  process. I n t e g r a t i n g  w r i t i n g  wi th  t h e  o t h e r  l a n g u a g e  a r t s  w i l l  

r e q u i r e  d i f f e r e n t  t e a c h i n g  s t r a t e g i e s ,  new ways o f  e v a l u a t i n g  

p r o g r e s s ,  and new ways of  k e e p i n g  a  r e c o r d  o f  t h o s e  e v a l u a t i o n s .  

Changes i n  a  p e d a g o g i c a l  approach  a f f e c t  bo th  t h e  teacher  and t h e  

s t u d e n t s  i n  unexpected ways. Increased autonomy may r e s u l t  i n  l a c k  of 

d i r e c t i o n  f o r  some s t u d e n t s  and a  f e e l i n g  of l o s i n g  c o n t r o l  f o r  the  

teacher.  Parents  a l s o  may be concerned w i t h  c e r t a i n  a s p e c t s  o f  t h e  

process,  e s p e c i a l l y  the  amount of time it takes. 

If b e n e f i t s  t o  the  s t u d e n t s  a r e  p e r c e i v e d  by t h e  t e a c h e r ,  t h e n  

t h e  p r o c e s s  i s  wor th  a l l  t h e  e n e r g y  and hard work. Improvement i n  

w r i t i n g  s k i l l s  and i n  t h e  a b i l i t y  t o  communicate i s  one i n d i c a t i o n  of 



s u c c e s s .  Improvement i n  t h e  self-image, t h e  assurance,  t h e  th inking 

a b i l i t y  of i n d i v i d u a l  s t u d e n t s  i s  a n o t h e r  i n d i c a t i o n .  A t h i r d  

i n d i c a t i o n  may be t h e  improved a b i l i t y  of s tuden t s  t o  v i s u a l i z e ,  t o  

so lve  problems, and t o  p u t  t h e m s e l v e s  i n  t h e  p l a c e  o f  o t h e r s .  The 

r i s k s  which t h e  t e a c h e r  may have taken t o  change he r  teaching s t y l e  

w i l l  be w o r t h  i t  if t h e  t e a c h e r  i s -  r e w a r d e d  by s u c h  s t u d e n t  

a c h i e v e m e n t s .  Her b e l i e f s  a b o u t  t h e  w r i t i n g  p r o c e s s  w i l l  be 

s trengthened.  

The s c h o o l  d i s t r i c t  I n  J u n e ,  1981,  t h e  Mountainview School 

D i s t r i c t  comprised nea r ly  18,000 s t u d e n t s  i n  t h i r t y - s i x  e l e m e n t a r y  

s c h o o l s ,  s i x  junior  high schools ,  and t h r e e  sen io r  high schools. The 

schools  se rve  a  d ive r se  community which r a n g e s  from a v e r a g e  s o c i o -  

e c o n o m i c  a r e a s  t o  r e l a t i v e l y  a f f l u e n t  a r e a s .  A number o f  

n a t i o n a l i t i e s  a r e  r e p r e s e n t e d  i n  t h e  g r o w i n g  p o p u l a t i o n .  The 

community might be c l a s s i f i e d  a s  t y p i c a l  of middle-class Canada, with 

a  c r o s s - s e c t i o n  o f  b u s i n e s s  and p r o f e s s i o n a l  p e o p l e ,  s k i l l e d  and 

semi-skil led workers. A por t ion  of  Mountainview remains r u r a l  but t h e  

suburban sprawl is quickly e a t i n g  i n t o  the  farmland.  There  i s  a  mix 

of i n d u s t r i a l  and commercial, r e s i d e n t i a l ,  and a g r i c u l t u r a l  property.  

The Mountainview School Board c o n s i s t s  of seven members, e a c h  o f  

whom is e l e c t e d  f o r  two y e a r  te rms.  T h e i r  d i s t r i c t  admin i s t r a t ive  

staff i n  1981 numbered 13 i n  t h e  Board Office with another  12 d i s t r i c t  

coordinators  placed i n  t h e  schools. The Superintendent  of Schools had 



t h r e e  A s s i s t a n t  Superintendents:  Spec ia l  Programmes, Profess ional  and 

Curriculum, and Personnel. E i g h t  s u p e r v i s o r s  were  r e s p o n s i b l e  f o r  

I n s t r u c t i o n ( 2 )  , S p e c i a l  S e r v i c e s ,  Music, Language Development, 

Administration, Physical  Education, and Art. There was a Coordinating 

Pr inc ipa l  f o r  French Immersion. 

T h i r t y  o f  t h e  e l ementa ry  schools  had a p r i n c i p a l  i n  t h e  school;  

each of the  remaining s i x  schools  was annexed t o  a l a r g e r  s c h o o l  and 

t h e r e  was a head teacher  f o r  the  annex. Schools with an enrolment of 

350 s tuden t s  warranted a vice-pr inc ipal  while those wi th  less than 350 

s t u d e n t s  were allowed an a s s i s t a n t  t o  t h e  p r inc ipa l .  A t y p i c a l  school 

has 360 s t u d e n t s ,  1 3  c l a s s r o o m  t e a c h e r s  w i t h  27 s t u d e n t s  i n  e a c h  

c l a s s ,  a p r i n c i p a l  and v i c e - p r i n c i p a l  and a d d i t i o n a l  suppor t  s t a f f  

such a s  a l ea rn ing ' a s s i s t ance  teacher  and a l i b r a r i a n .  

S i x t e e n  o f  t h e  t h i r t y  e l e m e n t a r y  schools  had an admin i s t r a t ive  

team c o n s i s t i n g  of a p r inc ipa l  and v ice -p r inc ipa l .  The l a t t e r  had a 

p a r t i a l  teaching load i n  most cases.  I n  add i t ion ,  each schoo l  had a t  

least one school  curriculum coordinator ,  a p o s i t i o n  which was viewed 

by some a s  a n o t h e r  form of  a d m i n i s t r a t i o n  and ,  i n  f a c t ,  t h e  job  

d e s c r i p t i o n  allowed f o r  some over lap  i n  t h e  r e s p o n s i b i l i t i e s  of t h e  

curriculum coordinator  and t h e  v ice-pr inc ipal .  

School c u r r i c u l u m  c o o r d i n a t o r .  A t  a mee t ing  of  t h e  Board of 

Schoo l  T r u s t e e s  i n  June, 1981, the  seven members adopted pol icy  2222 

which crea ted  school  curriculum c o o r d i n a t o r s .  The g e n e r a l  t e r m s  of 



reference f o r  school curriculum coordinators  s t a t e d :  

1. A School Curriculum Co-ordinator is a teacher appointed 
annually t o  a p o s i t i o n  o f  s p e c i a l  r e s p o n s i b i l i t y  i n  
o r d e r  t o  promote excel lence  of i n s t r u c t i o n  and s e r v i c e  
wi th in  the  s p e c i f i c  s u b j e c t  a rea .  

2. The S c h o o l  C u r r i c u l u m  C o - o r d i n a t o r  i s  under  t h e  
d i r e c t i o n  of the  P r inc ipa l .  

A t  t h e  same m e e t i n g  seven items i n  Regulation 2222 ou t l ined  t h e  

s p e c i f i c  d u t i e s  and r e s p o n s i b i l i t i e s :  

To a s s i s t  t h e  P r i n c i p a l  i n  m a t t e r s  pe r t a in ing  t o  t h e  
s p e c i f i c  s u b j e c t  a rea ( s1 ,  such as: 

D e v e l o p m e n t  a n d / o r  s e l e c t i o n  o f  e d u c a t i o n a l  
o b j e c t i v e s  
D e v e l o p m e n t  o f  e f f e c t i v e  t e a c h i n g / l e a r n i n g  
s i t u a t i o n s  
Implementation and eva lua t ion  o f  curriculum 
Co-ordination and eva lua t ion  of cu r ren t  p r a c t i c e s  
Development of s t a f f  commitment and e x p e r t i s e  
A b i l i t y  t o  a d v i s e  s t u d e n t s  and t e a c h e r s  a b o u t  
d e v e l o p m e n t s  i n  t h e  s u b j e c t  a r e a  o u t s i d e  t h e  
curriculum parameters - 

Organization and a l l o c a t i o n  of workload 
Assistance t o  new teachers  
Ordering of supp l i e s  and resources  
Ordering, maintenance and con t ro l  of equipment 

c o - o r d i n a t e  work i n  t h e  sub jec t  a r e a  and assume an 
i n f l u e n t i a l  r o l e  i n  d i r e c t i n g  t h e  d e v e l o p m e n t  o f  
e f f e c t i v e  t e a c h i n g / l e a r n i n g  s i t u a t i o n s  t h r o u g h  
consu l t a t ion  and meetings a s  requi red .  

To be aware  of  workshops, courses o r  conferences t h a t  
might b e n e f i t  teachers  i n  t h e i r  a r e a s  and t o  n o t i f y  and 
f a c i l i t a t e  at tendance of teachers  a t  these  functions.  

To se rve  a s  a channe l  of i n f o r m a t i o n  by c i r c u l a t i n g  
copies  of references  t o  pe r iod ica l s ,  m a t e r i a l s  o r  books 
t h a t  might b e n e f i t  teachers.  



5. To be aware  of p a r t i c u l a r  needs i n  t h e  s u b j e c t  a r e a  so  
t h a t  D i s t r i c t  Co-ordinators can be made aware o f  t h e s e  
needs. 

6.  To encourage  t eachers  t o  exchange e x p e r t i s e ,  ma te r i a l s  
o r  information f o r  t h e  improvement of i n s t r u c t i o n .  

7. To assume o the r  d u t i e s  a s  assigned by t h e  Pr inc ipa l .  

P o l i c y  2222 was d r a f t e d  by d i s t r i c t  staff members and presented 

t o  the  board f o r  approval.  Since the  pol icy  represented  a change f o r  

e l e m e n t a r y  s c h o o l s ,  t h e  remainder  of t h i s  s tudy d e a l s  only with t h e  

elementary school  curriculum ro le .  

The g u i d e l i n e s  f o r  a p p o i n t i n g  s c h o o l  c u r r i c u l u m  coord ina to r s  

allowed elementary schools  wi th  200 s tuden t s  o r  l e s s ,  one coordinator ;  

200 t o  499  s t u d e n t s ,  two c o o r d i n a t o r s ;  500 o r  more s tuden t s ,  t h r e e  

c o o r d i n a t o r s .  Each c o o r d i n a t o r  a t  t h e  e l e m e n t a r y  s c h o o l  was 

d e s i g n a t e d  a minor c o ~ r d i n a t o ~  and r e c e i v e d  an allowance per annum 

ca lcu la ted  a t  3% of the  maximum s a l a r y  on t h e  P. A .  ( M a s t e r s )  s c a l e .  

I n  1981-82 ,  t h e  d o l l a r  amount of t h i s  a l l o w a n c e  was $1250. The 

a p p o i n t m e n t  of  t h e  s c h o o l  c u r r i c u l u m  c o o r d i n a t o r  was a t  t h e  

p r i n c i p a l  's d i s c r e t i o n ,  but the  staff member l s name and s u b j e c t  a r e a  

of r e s p o n s i b i l i t y  were t o  be s u b m i t t e d  t o  t h e  B o a r d  O f f i c e  by  

September of each year. 

The c r e a t i o n  of. t h e  p o s i t i o n  seemed t o  a r i s e  o u t  o f  t h e  

d i s t r i c t  l s trend toward a decen t ra l i za t ion  of c u r r i c u l u m  i m p 1  ementa- 

t i o n  and profess ional  development. School-based s t a f f  development was 

r e c o g n i z e d  th rough  t h e  p r o v i s i o n  o f  f u n d s  i n  t h e  s c h o o l - b a s e d  



p r o f e s s i o n a l  development  a c c o u n t .  A two-year e v a l u a t i o n  o f  t h e  

l e a r n i n g  program (H. E. L. P. ) had been conducted  by e a c h  e l e m e n t a r y  

s c h o o l  p r i o r  t o  t h i s  time. The r e s u l t  was t h e  r ecogn i t ion  t h a t  many 

s c h o o l s  had i n d i v i d u a l  needs  which c o u l d  n o t  b e  met by a n  a l l -  

encompass ing d i s t r i c t  program of  c u r r i c u l u m  and s t a f f  development. 

P r inc ipa l  in-service  had promoted the  i d e n t i f i c a t i o n  of K . R . A . l s  (Key 

R e s p o n s i b i l i t y  Areas ) which a d d r e s s e d  both d i s t r i c t  p r i o r i t i e s  and 

school-based needs. The school-based f u n d s  and t h e  new p o s i t i o n  o f  

s c h o o l  c u r r i c u l u m  c o o r d i n a t o r  were s e e n  a s  a  way of address ing t h e  

K.R.A. ls. 

D i s t r i c t  curr iculum coordinator .  One of t h e  d i s t r i c t  p r i o r i t i e s  

f o r  the  1981-82 school  year  was the  c o n t i n u e d  i m p l e m e n t a t i o n  o f  t h e  

e l e m e n t a r y  l anguage  arts curriculum, with p a r t i c u l a r  emphasis on t h e  

w r i t i n g  process. A d i s t r i c t  curriculum coordinator  had been appointed 

t h e  p r e v i o u s  y e a r  t o  f a c i l i t a t e  t h e  implementation i n  the  schools. 

The D i s t r i c t  Curriculum Coordinator r o l e  is o u t l i n e d  i n  Moun t a i n v i e w  

School Board Policy 2220.3: 

DISTRICT CURRICULUM CO-ORDINATORS 

General Terms of  Reference 

1. The D i s t r i c t  Curr iculum C o - o r d i n a t o r s  s h a l l  o f f e r  
p o s i t i v e  a s s i s t a n c e  t o w a r d  t h e  i m p r o v e m e n t  o f  
i n s t r u c t i o n  throughout t h e  D i s t r i c t .  

2. The D i s t r i c t  Cur r i cu lum C o - o r d i n a t o r s  s h a l l  work i n  
c o - o p e r a t i o n  w i t h  t h e  D i s t r i c t  P r i n c i p a l s ,  



C o - o r d i n a t o r s ,  S u p e r v i s o r s  and  t e a c h e r s  a n d  be  
respons ib le  t o  the  D i s t r i c t  S u p e r i n t e n d e n t  o f  S c h o o l s  
through the  Direc tor  of Programmes. 

3. The D i s t r i c t  Curriculum Co-ordinators s h a l l  c a r r y  o u t  
such  o t h e r  r e s p o n s i b i l i t i e s  as may be assigned by t h e  
D i s t r i c t  Superintendent of Schools and/or t h e  D i r e c t o r  
of  Programmes. 

The coordinators '  s p e c i f i c  d u t i e s  and respo.ns ib i1 i t ies  a r e  l i s t e d  

i n  Regulation 2220.3: 

DISTRICT CURRICULUM CO-ORDINATORS 

S p e c i f i c  Duties and R e s p o n s i b i l i t i e s  

1. To assist t h e  Direc tor  of I n s t r u c t i o n  (Profess ional  and 
Curriculum Development) by providing leadership :  

a .  i n  t h e  o r g a n i z a t i o n  a n d  d e v e l o p m e n t  o f  t h e  
curriculum 

b. i n  t h e  implementation of new courses 
c. i n  the  assessment and s e l e c t i o n  of t e x t s ,  equipment 

and supp l i e s  
d. i n  t h e  organiza t ion  of  t h e  In-service Programme. 

2. To work i n  c o n c e r t  wi th  the  classroom teacher  and t h e  
p r i n c i p a l  t o  f u l f i l l  the  o b j e c t i v e s  of the  e d u c a t i o n a l  
programme through support  a c t i v i t i e s  such a s  a s s i s t i n g  
i n  c l a s s r o o m s ,  s u g g e s t i n g  s u p p l e m e n t a r y  t e a c h i n g  
m a t e r i a l s  and a s s i s t i n g  i n  t h e  development of school 
based In-Service Programmes. 

3.  To a t t e n d  m e e t i n g s ,  a s  r e q u i r e d ,  i n  order  t o  develop 
and maintain c l o s e  l i a i s o n  wi th  e d u c a t i o n a l  community 
i n  a r e a s  of curriculum concern. 

4. To be on duty: 

a .  a s  a t e a c h e r  on t h e  s t a f f  of  a  s c h o o l  c a r r y i n g  
a p p r o x i m a t e l y  a  5 0 %  t e a c h i n g  a s s i g n m e n t  ( t o  
accommodate t imetabl ing  l i m i t a t i o n s ) ,  o r  

b. a s  a Curriculum Co-ordinator on  a  f u l l - t i m e  b a s i s  
a s  requi red  by s p e c i a l  circumstances. 



5. To c a r r y  o u t  such o the r  d u t i e s  a s  a r e  deemed necessary 
i n  r e fe rence  t o  t h e  General Terms o f  R e f e r e n c e  l i s t e d  
i n  Board Policy. 

The d i s t r i c t  p r i o r i t i e s  f o r  elementary language a r t s  published i n  

September, 1981, s t a t e d :  

1. D i s c u s s  w i t h  i n d i v i d u a l  t e a c h e r s  s p e c i f i c  and common 
concerns about the  teaching of  w r i t i n g  

2. P l a n  w i t h  s c h o o l  s t a f f s  methods o f  . d e v e l o p i n g  K-7 
w r i t i n g  programs f o r  s tuden t s  and p a r e n t s .  

3. P r o v i d e  p r i n t  and v i d e o t a p e  m a t e r i a l s  t o  a s s i s t  with 
school-based i n s e r v i c e  

4 .  Prov ide  workshops and d e m o n s t r a t i o n s  f o r  i n t e r e s t e d  
t eachers  and school  s t a f f s  on reques t  

5. Cont inue  t o  l i n k  Mountainview teachers  with each o the r  
and w i t h  t e a c h e r s  f r o m  o t h e r  d i s t r i c t s  t o  s h a r e  
e f f e c t i v e  teaching s t r a t e g i e s  f o r  language and th inking 
development. 

(Curriculum Update 1981-82, p. 15) 

A s  a consequence  of  t h i s  d i s t r i c t  d i r e c t i o n ,  many elementary 

schools  chose a language a r t s  school  curriculum c o o r d i n a t o r .  One o f  

t h e  immediate t a s k s  was t o  work with the  d i s t r i c t  s t a f f  person a t  t h e  

s c h o o l  l e v e l .  The d e f i n i t i o n  o f  t h e  s p e c i f i c  d u t i e s  a n d  

r e s p o n s i b i l i t i e s  of  the  school curriculum coordinator  was very much a t  

the  d i s c r e t i o n  of the  p r i n c i p a l  and t h e  t e a c h e r  i n v o l v e d .  I n  some 

s c h o o l s ,  r e l i e f  time f o r  t e a c h e r s  was provided; i n  o t h e r  schools  it 

was not. 



- 
A c a s e  s t u d y  s e r v e s  t o  d e s c r i b e  a unique school context  i n  a l l  

its complexity and i n d i v i d u a l i t y .  It is a record of  what has  happened 

t o  t h e  system under s tudy over a d i s c r e t e  period of time. Because it 

i t  unique, one case  cannot be a p r e s c r i p t i o n  f o r  a c t i o n .  But  i t  c a n  

p r o v i d e  t h e  r i c h n e s s  of d e t a i l  and a developmental perspect ive  which 

extends the  r e a d e r ' s  own experiences and provokes c r i t i c a l  r e f l e c t i o n  

of h i s  own context .  

The s p e c i f i c  c a s e  under  s t u d y  i s  of  ~ u r e l e k  Elementary School 

which h a s  a p r i n c i p a l ,  a n  a s s i s t a n t  t o  t h e  p r i n c i p a l  a n d  e i g h t  

t e a c h e r s ,  one o f  whom is  t h e  s c h o o l  c u r r i c u l u m  c o o r d i n a t o r .  I n  

s e l e c t i n g  t h i s  p a r t i c u l a r  school ,  i t  was recognized t h a t  i t  i s  smal ler  

than a t y p i c a l  elementary school  i n  t h e  school d i s t r i c t .  However, its 

admin i s t r a t ive  team i s  s i m i l a r  t o  t h a t  of a school  of twice i t s  s i z e ,  

a s  i s  t h e  p u p i l - t e a c h e r  r a t i o  and per  pup i l  cos t .  It was judged by 

d i s t r i c t  s t a f f  t o  be success fu l  i n  improving the  w r i t i n g  p r a c t i c e s  o f  

t h e  s t u d e n t s  th roughou t  the  school.  And f i n a l l y ,  t h e  r e sea rcher  has 

e s t a b l i s h e d  a f e e l i n g  of t r u s t  between h e r s e l f  and t h e  p a r t i c i p a n t s  

over t h e  past  two years ,  while maintaining a degree of detachment from 

the  s e t t i n g .  A sense of t r u s t  i s  n e c e s s a r y  i f  p a r t i c i p a n t s  a r e  t o  

f e e l  c o m f o r t a b l e  i n  g i v i n g  comple te  and h o n e s t  answers dur ing  t h e  

in te rv iew while the  r e sea rcher ' s  knowledge of the  s e t t i n g  s h o u l d  h e l p  

i n  drawing out  r i c h  data .  



- 
The problem of  v a l i d i t y  i n  a  case  study can be addressed by t h e  

use of more than one form of d a t a  c o l l e c t i o n .  The s e m i - s t r u c t u r e d  

i n t e r v i e w  w i t h  i n d i v i d u a l  s t a f f  members o f  t h e  s c h o o l  was t h e  

predominant method of da ta  c o l l e c t i o n  i n  t h i s  s tudy,  wi th  observat ions  

of curriculum meetings, s t a f f  room i n t e r a c t i o n s ,  and document a n a l y s i s  

playing a s m a l l e r  r o l e .  The i n t e r v i e w e r  had i d e n t i f i e d  t o p i c s  o f  

d i s c u s s i o n  w i t h  s p e c i f i c  q u e s t i o n s  t o  encourage  response ,  but  t h e  

r e s p o n s e s  were open-ended o r  u n s t r u c t u r e d .  The semi-s  t r u c  t u r e d  

i n t e r v i e w  a l l o w s  t h e  r e s e a r c h e r  t o  e l i c i t  p e r s o n a l  o p i n i o n s ,  

knowledge, understandings and a t t i t u d e s ,  and enables  h e r  t o  p robe  f o r  

t h e  underlying va lues  and b e l i e f s  which the  p a r t i c i p a n t s  hold. 

The in terview consis ted  of th ree  pa r t s .  The first p a r t  sought t o  

e s t a b l i s h  d a t a  on t h e  t r a i n i n g  and p r o f e s s i o n a l  development of t h e  

teachers.  The second p a r t  attempted t o  determine the  t eacher ' s  degree 

of p a r t i c i p a t i o n  i n  t h e  curriculum development process,  and p a r t  t h r e e  

was aimed a t  i d e n t i f y i n g  t h e  c h a r a c t e r i s t i c s  o f  t h e  s e t t i n g  which 

promote improved p r o f e s s i o n a l  p r a c t i c e s .  I n  p a r t i c u l a r ,  t h i s  l a s t  

p a r t  addressed the  c r i t i c a l  behaviours of the  c u r r i c u l u m  development  

l eaders .  

An i n i t i a l  i n t e r v i e w  was conducted  w i t h  a t e a c h e r  who had 

previously taught  a t  the  school and had been p a r t  o f  t h e  c u r r i c u l u m  

development process f o r  two years .  The purpose of t h i s  in terv iew was 

t o  p r o v i d e  t h e  i n t e r v i e w e r  w i t h  a n  o p p o r t u n i t y  t o  e v a l u a t e  h e r  



in terv iew techniques and t o  check f o r  i r r e l e v a n t  and unclear  ques t ions  

before present ing  t h e  in terview t o  the  p a r t i c i p a n t s  i n  the  study. The 

d a t a  from t h i s  in terv iew were not  used i n  t h e  case study. 

The in terviews were scheduled ahead o f  t ime  and were  h e l d  i n  a  

l o c a t i o n  s e l e c t e d  by t h e  p a r t i c i p a n t .  A l l  in terv iews were completed 

during a three-week period i n  March. They were audiotaped and l a s t e d  

a b o u t  90 m i n u t e s  each.  The in terview schedule was f l e x i b l e ,  i n  t h a t  

the  responses made by the  p a r t i c i p a n t  t o  t h e  f i rs t  q u e s t i o n  i n  p a r t  

t h r e e  determined the  sequence of ques t ions  i n  t h i s  sec t ion .  

The responden t s  were t h e  d i s t r i c t  c u r r i c u l u m  c o o r d i n a t o r  f o r  

l anguage  a r t s ,  t h e  school  p r i n c i p a l ,  and t h e  e i g h t  teachers  who were 

cur ren t ly  teaching a t  the  school.  Each respondent  r e c e i v e d  a l e t t e r  

which expla ined the  purpose of t h e  study and which gave an o u t l i n e  of 

the  main t o p i c s  s o  t h a t  he o r  she was prepared f o r  t h e  interview. The 

same ques t ions  were asked of a l l  t h e  respondents, but t h e  flow of each 

in terview var ied  depending on the  responses. The i n t e r v i e w  s c h e d u l e  

was used t o  prepare f o r  the  in terview and t o  check t h a t  a l l  t he  top ics  

had been covered  by t h e  end of t h e  i n t e r v i e w .  I n  t h e  e v e n t  t h a t  

responses were not  forthcoming, a  d i r e c t e d  ques t ion  was used t o  open a 

topic .  

O b s e r v a t i o n s  a t  s p e c i f i c  e v e n t s  such  a s  p l a n n i n g  m e e t i n g s ,  

school-based in-service  meetings, and during s t a f  f room i n t e r a c t i o n s  

focused on the  top ics  r a i s e d ,  who d i r e c t e d  the  d i scuss ions ,  who spoke, 

the  pos i t ions  taken and the  dec i s ions  made. confirmation o f  t h e  k ind  



of  i n t e r a c t i o n s  and r e s u l t i n g  dec i s ions  were made by analys ing s t a f f  

n o t i c e s  a n d  m i n u t e s  a n d  m i n u t e s  of p l a n n i n g  m e e t i n g s .  S u c h  

o b s e r v a t i o n s  took  p l a c e  over a  six-month period between November and 

May. 

- 
The i n t e r v i e w e r  u s e d  t h e  i n t e r v i e w  q u e s t i o n s  t o  e s t a b l i s h  

s p e c i f i c  response ca tegor ies  f o r  d a t a  ana lys i s .  The p e r t i n e n t  s e c t i o n  

o f  each a u d i o t a p e  was analysed f o r  t h e  p a r t i c i p a n t ' s  response t o  t h e  
I 

i n t e rv iew quest ion.  Responses were not  repor ted  i n  s t r i c t  a d h e r e n c e  

t o  t h e  o r d e r  o f  t h e  i n t e r v i e w  s c h e d u l e  b e c a u s e ,  i n  many c a s e s ,  

u n s o l i c i t e d  comments were made by t h e  r e s p o n d e n t s  b e f o r e  t h e  

c o r r e s p o n d i n g  q u e s t i o n  appeared i n  t h e  in terview schedule. Once the  

d a t a  from the  i n t e r v i e w s  had been s o r t e d  i n t o  r e s p o n s e  c a t e g o r i e s  

based on t h e  i n t e r v i e w  q u e s t i o n s ,  each  c a t e g o r y  was examined f o r  

common responses. These common r e s p o n s e s  were r e p o r t e d  n u m e r i c a l l y  

and s p e c i f i c  comments from ind iv idua l  respondents which supported the  

a n a l y s i s  and p rov ided  r i c h  d e s c r i p t i o n s  were t r a n s c r i b e d  by hand. 

Each s e r i e s  o f  comments comprises no more than one comment from each 

p a r t i c i p a n t  a n d ,  i n  some c a s e s ,  n o t  a l l  r e s p o n d e n t s  were  q u o t e d ,  

e i t h e r  t o  p r e v e n t  redundancy o r  because comments were not  ava i l ab le .  

These comments from t h e  i n t e r v i e w s  have  been i n c l u d e d  s o  t h a t  t h e  

r e a d e r s  a r e  a b l e  t o  make in fo rmed  judgments a b o u t  t h e  d e g r e e  of  



s i m i l a r i t y  b e t w e e n  t h e  c h a r a c t e r i s t i c s  o f  t h e  t e a c h e r s  and t h e  

curriculum development s e t t i n g  of t h i s  case study and t h e i r  own c a s e ,  

and thus  of  t h e  a p p l i c a b i l i t y  of t h e  f ind ings  t o  t h e i r  case. 

Documents were examined t o  confirm o r  c l a r i t y  d e t a i l s  a b o u t  t h e  

s c h o o l - b a s e d  i n - s e r v i c e  p r o g r a m  o v e r  t h e  t h r e e - y e a r  p e r i o d .  

Observation d a t a  were used t o  corrobora te  in terv iew d a t a ,  s p e c i f i c a l l y  

a b o u t  s t a f f  i n t e r a c t i o n s  d u r i n g  i n - s e r v i c e  s e s s i o n s  and curriculum 

meetings. 

D u r i n g  t h e  f o r m a l  i n t e r v i e w s  and i n  i n f  o r m i l  c o n v e r s a t i o n s ,  

c l a r i f i c a t i o n  and e l a b o r a t i o n  o f  f a c t s  and i n t e r p r e t a t i o n s  w e r e  

c a r r i e d  o u t  by t h e  i n t e r v i e w e r .  After t h e  i n i t i a l  a n a l y s i s  of  t h e  

r e s u l t s  were completed, a11 p a r t i c i p a n t s  were given the  oppor tuni ty  t o  

r e a d  t h e  a n a l y s i s  and t o  r e p o r t  any g e n u i n e  d i s c r e p a n c i e s  between 

t h e i r  i n t e r p r e t a t i o n s  and those of the  in terviewer .  



Chapter IV 

Results 

T h i s  c h a p t e r  d e s c r i b e s  and a n a l y s e s  t h e  curriculum development 

process i n  the  school  under study. The d e s c r i p t i o n s  and a n a l y s e s  a r e  

d e r i v e d  l a r g e l y  from t h e  in terview d a t a  of t h e  t e n  p a r t i c i p a n t s ,  with 

suppor t  from w r i t t e n  records  and observat ion  i n  the  school.  

The s e m i - s t r u c  t u r e d  in terview was analysed i n  t h r e e  pa r t s .  The 

first p a r t  p resen t s  a  p ro fess iona l  p r o f i l e  of t h e  s t a f f .  'The second 

p a r t  r e p o r t s  t h e  d e g r e e  o f  t e a c h e r  p a r t i c i p a t i o n  i n  developing the  

curriculum innovat ion  and the  t h i r d  p a r t  r e l a t e s  t h e  s u c c e s s  o f  t h e  

i n n o v a t i o n  t o  s p e c i f i c  ' c h a r a c t e r i s t i c s  o f  t h e  schoo l .  A s  much a s  

poss ib le ,  analyzed d a t a  is s u p p o r t e d  by t h e  a c t u a l  comments o f  t h e  

p a r t i c i p a n t s  t o  provide a r i c h n e s s  of d e t a i l .  

P r o f e s s i o m  P r o u e  of  the  School 

I n  t h e  first s e c t i o n  of the  in terview,  teachers  were asked about 

t h e i r  p ro fess iona l  q u a l i f i c a t i o n s  and the  s u b j e c t s  t h e y  p r e f e r r e d  t o  

t e a c h .  They were asked  f o r  i n d i c a t o r s  o f  t h e i r  own p r o f e s s i o n a l  

growth and f o r  p o s s i b l e  changes  i n  t h e i r  t e a c h i n g  s t y l e  s i n c e  

b e g i n n i n g  t o  t e a c h .  The i n d i v i d u a l  r e s p o n s e s  o f  a l l  n i n e  s t a f f  

members, inc luding the  p r i n c i p a l ,  were analysed and grouped t o  form a 

p r o f e s s i o n a l  p r o f i l e  of t h e  s t a f f .  The r e s p o n s e s  o f  t h e  d i s t r i c t  

curriculum coordinator  were not  included i n  t h i s  p a r t  of the  ana lys i s .  



The y e a r s  o f  t e a c h i n g  e x p e r i e n c e  f o r  

twenty-year period a s  shown i n  Table 1. 

Table 1 

Teaching Experience of S t a f f  

t h i s  s t a f f  

41. 

covered  a 

No. of Years S t a f f  

O f  t h e  n i n e  s t a f f  

e l e m e n t a r y  t e a c h e r  and 

t e a c h i n g  methods . The 

members, s e v e n  had r e c e i v e d  t r a i n i n g  a s  an 

two had been t r a i n e d  i n  s e c o n d a r y  s c h o o l  

number of yea r s  of t r a i n i n g  was evenly spread 

from three  t o  s i x  y e a r s  a s  shown i n  Table 2. 

Table 2 

Profess ional  Training of S t a f f  

No. of Years Staf f  
- -- - 

3 
4 (Bachelors)  
5 
6 (Masters) 



A l l  s t a f f  members o t h e r  than t h e  two who had achieved a masters  

degree were working toward the  next  l e v e l  of a c c r e d i t a t i o n  by t a k i n g  

evening o r  summer courses a t  un ive r s i ty .  A l l  seven were a b l e  t o  s t a t e  

t h e i r  f u t u r e  p lans  f o r  s p e c i f i c  coursework. Three p a r t i c i p a n t s  named 

sc ience  o r  computer sc ience  courses ;  t h e  o t h e r s  i n d i v i d u a l l y  mentioned 

adminis t ra t ion ,  curriculum development, English a s  a second l a n g u a g e  

o r  mu1 t i c u l  t u r a l i s m ,  and l e a r n i n g  a s s i s t a n c e  o r  l i b r a r y .  Other than 

the  two p a r t i c i p a n t s  who proposed c o u r s e  work i n  a d m i n i s t r a t i o n  and 

c u r r i c u l u m  development ,  t h e  c o u r s e s  which t h e  remaining f i v e  s t a f f  

members planned t o  take coincided with one of t h e i r  p re fe r red  s u b j e c t s  

t o  teach. 

I n  r e s p o n d i n g  t o  t h e  q u e s t i o n  a b o u t  t h e i r  teaching s t y l e ,  t h e  

teachers  commented e i t h e r  about t h e i r  way of d e a l i n g  w i t h  c u r r i c u l u m  

and i n s t r u c t i o n ,  o r  t h e i r  r e l a t i o n s h i p s  with s tudents .  The fo l lowing 

exce rp t s  summarize the  t eachers t  percept ions  of the  s t y l e  o f  t e a c h i n g  

i n  the  school.  

I ' v e  a l w a y s  l o v e d  k i d s  a n d  a c t e d  i n  t h e i r  b e s t  
i n t e r e s t .  I want them t o  l e a v e  my c l a s s r o o m  b e i n g  
b e t t e r  p e o p l e .  But [my t e a c h i n g ]  i s  now based on  
resea rch  and f a c t  and I do th ings  with a purpose. I do 
t h i n g s ,  n o t  c a t c h - a s - c a t c h  can  and n o t  a t  t h e  l a s t  
minute, what can I do now, b u t  w i t h  l o t s  o f  t h i n k i n g  
and planning and thoroughness of thought. 

I ' m  more f l e x i b l e .  I ' m  p a s t  need ing  a manual ,  I do 
everyth ing on my own. 

I l i k e d  t o  be wel l  organized, s t ruc tu red ,  knowing where 
I ' m  going from day t o  day. 



I teach a  program which combines s k i l l  development with 
long-term a c t i v i t i e s  -- a c t i v i t i e s  which go on  more 
than one lesson.  

I l i k e  t o  i n t e g r a t e  r e a d i n g  w i t h  w r i t i n g .  I ' m  
s t r u c t u r e d  i n  t h a t  I f o c u s  on s k i l l s  b u t  n o t  on one  
basa l  reading program. 

I ' m  t o l d  I have  a  formal s t y l e  but  I ' v e  learned t o  be 
more e x p r e s s i v e  i n  t h e  ways I communicate w i t h  k i d s  
because they don ' t  p ick  up t h e  s u b t l e t i e s  a s  well .  

I have t o  teach i n  a q u i e t  environment, I l i k e  t o  h a v e  
t h i n g s  o r g a n i z e d ,  I l i k e  the  ch i ld ren  t o  know exac t ly  
what I want them t o  do. I give  them d i r e c t i o n s  o r a l l y  
and  i t ' s  w r i t t e n  on  t h e  board .  I o f t e n  have  them 
working on ind iv idua l  assignments, o r  i n  p a i r s  o r  small  
g roups .  I t 's  a  l o t  t e a c h e r - d i r e c t e d .  I don ' t  l eave  
too  much t o  j u s t  mess ing  around t o  see what t h e y ' l l  
come up wi th .  I am a  l o t  q u i e t e r  now. I ' ve  developed 
management techniques.. .a l o t  less teacher  t a lk .  I t r y  
t o  c o v e r  a l l  b a s e s  [ c h i l d r e n  who l e a r n  v i s u a l l y  o r  
a u d i t o r i l y ]  s o  t h a t  I reach out  t o  more ch i ld ren  than I 
have i n  t h e  past .  

I push mysel f  h a r d ,  I have  h i g h  expecta t ions ,  I l i k e  
th ings  t o  look n ice  and I l i k e  th ings  t o  be o r g a n i z e d ,  
well-thought through. I l i k e  th ings  t o  be e x c i t i n g  f o r  
me as w e l l  a s  the  k ids .  I don' t  th ink  t h a t  p a r t  o f  me 
h a s  changed. T h a t ' s  what c h a r a c t e r i z e s  my work. But 
i n  terms of t h e  q u a l i t y  and my t e a c h i n g  s t r a t e g i e s ,  
honing down those s k i l l s ,  I would say they a r e  changing 
a l l  t he  time. 

A l l  r e s p o n d e n t s  w e r e  a b l e  t o  c i t e  i n f l u e n c e s  o n  t h e i r  

profess ional  growth over t h e  y e a r s .  F i v e  p a r t i c i p a n t s  s t a t e d  t h a t  

u n i v e r s i t y  courses  had helped t o  develop t h e i r  profess ional  s k i l l s ,  o r  

t h e i r  way of th inking about teaching.  Three r e c a l l e d  e x p e r i e n c e s  i n  

o t h e r  schools ,  where they had worked c l o s e l y  with teachers  who had had 

an  e f f e c t  on t h e i r  teaching. I n  one case ,  the  r e s p o n d e n t s  had had a  

p a r t i c u l a r  r o l e  model f o r  innovat ive  p r a c t i c e s ;  i n  t h e  o the r  two cases  



t h e  experience was one of t r y i n g  such t h i n g s  a s  l e a r n i n g  c e n t r e s ,  open 

a rea ,  team teaching and planning wi th  o t h e r  t e a c h e r s  i n  t h e  s c h o o l .  

The f o l l o w i n g  e x c e r p t s  convey t h e  r e s p o n d e n t s t  r e a c t i o n s  t o  these  

inf luences .  

I became i n v o l v e d  w i t h  [ t h e  d i s t r i c t  c u r r i c u l u m  
coordinator]  when she f i rs t  s t a r t e d  t e a c h i n g  i n  t h i s  
d i s t r i c t  . . . . We d i d  some buddy work and cross-grouping ... She was v e r y  e n c o u r a g i n g  and s u p p o r t i v e .  . . S h e  
g u i d e d  my career .  I ' v e  been a b l e  t o  work with her  and 
along wi th  groups of people t h a t  s h e ' s  i n i t i a t e d .  

I was working a t  [ a  s p e c i f i c  school]  when w e  had open 
daybook, c e n t r e s  a p p r o a c h ,  and open a r e a ,  and e v e r y  
y e a r  we seemed t o  be d o i n g  something d i f f e r e n t .  And 
after you've done a l l  those t h i n g s ,  t h e n  you s t a r t  t o  
p u t  back t h e  bes t  of those  th ings .  I t h i n k  t h a t  was a  
good t h i n g  about* [a s p e c i f i c  s c h o o l ] .  A t  t h e  time i t  
d r o v e  me c r a z y .  I went  t o  [ a n o t h e r  s c h o o l ]  and I 
needed a  c h a n g e . .  . . b u t  you  p u t  a l l  t h o s e  t h i n g s  
t o g e t h e r .  I ' v e  g o t  b i t s  o f  e v e r y t h i n g  .... It was a  
s t r e s s f u l  s i t u a t i o n  w i t h  a l o t  . o f  a r g u i n g  a n d  y e t  
e v e r y o n e  w e a t h e r e d  i t ,  and I t h i n k  i t  made p e o p l e  
f r i e n d l i e r  than i f  we had a l l  j u s t  worked t o g e t h e r  f o r  
f i v e  yea r s  without  a l l  that . .  . . And s o  many have gone on 
t o  d i s t r i c t  pos i t ions .  

I ' v e  been t o  a  l o t  of schools  and worked with a  l o t  of 
people. I s t a r t e d  a s  a  r e l i e f  teacher  and t h e n  t a u g h t  
i n  large schools  where t h e r e  were t h r e e  o r  four  c l a s s e s  
of the  same g r a d e  s o  I b u i l t  up a l o t  o f  background 
t h a t  way. 

Two r e s p o n d e n t s  r e f e r r e d  t o  p r e s e n t e r s  whom they had heard a t  

conferences a s  making a  d i f ference .  They mentioned i n  p a r t i c u l a r  two 

i n d i v i d u a l s  who p r o m o t e  a  m e t h o d  o f  t e a c h i n g  r e a d i n g  and o f  

i n t e g r a t i n g  it wi th  the  l a n g u a g e  a r t s .  Reading r e c e n t  e d u c a t i o n a l  
' I 

r e s e a r c h ,  e x p e r i e n c e  on a u n i v e r s i t y  f a c u l t y ,  and membership on a  



d i s t r i c t  c u r r i c u l u m  commit tee  were mentioned a s  a n  i n f l u e n c e  by 

ind iv idua l  teachers .  

I l e a r n e d  a  t remendous  amount. Tha t  was a  r e a l l y  
important and s i g n i f i c a n t  t u r n i n g  p o i n t  f o r  me, you 
know, t h e  in-service  of t h a t  whole experience,  of being 
on t h a t  committee. 

Two s t a f f  members r e sponded  t h a t  t h e i r  e x p e r i e n c e s  a t  t h i s  

s c h o o l ,  s p e c i f i c a l l y  w i t h  t h e  s c h o o l l s  p r o f e s s i o n a l  d e v e l o p m e n t  

program, had promoted f u r t h e r  growth. 

I ' m  g e t t i n g  t o  be more professional .  Since I ' ve  been 
a a t  [ t h i s  s c h o o l ] ,  I t h i n k  1 ; v e  made a  b i g  jump from 

w h a t  I was  d o i n g  b e f o r e .  When I was a t  [ a n o t h e r  
school]  I thought t h a t  I had reached a p l a t e a u  where I 
was d o i n g  e v e r y k h i n g  O.K. ; I knew what  I was doing. 
Then when I came here ,  with the  w r i t i n g  program b e i n g  
p u s h e d ,  I t h i n k  I l v e  made a  b i g  jump t o  a n o t h e r  
plateau.  

I n  a d d i t i o n ,  t h e  t e a c h e r  who h e l d  t h e  p o s i t i o n  o f  s c h o o l  

curriculum coordinator  a t t r i b u t e d  he r  p ro fess iona l  growth i n  p a r t  t o  

he r  experience i n  t h i s  ro le .  

It has opened up a  whole new f i e l d ,  a  whole new a r e a  of 
i n t e r e s t .  It has opened up t h e  magic window s h a d e s  on 
a  whole o t h e r  a s p e c t  of t e a c h i n g .  It 's deepened my 
philosophy o f  t e a c h i n g  and broadened my view. I t ' s  
been a  wonderful t u r n  of events  i n  my l ife . . .The reason 
f o r  a l l  of my change over the  l a s t  f i v e  y e a r s  if [ t h e  
d i s t r i c t  c u r r i c u l u m  c o o r d i n a t o r ] . . . b e c a u s e  s h e  h a s  
single-handedly, s ing le -handed ly  changed my i d e a s  o f  
how t o  be an e f f e c t i v e  teacher.  



I n  summary, t h e  d a t a  p r e s e n t  a  p r o f i l e  of  a  s t a f f  which h a s  

developed and w i l l  continue t o  d e v e l o p  i n  ways which t h e y  p e r c e i v e  

w i l l  improve t h e i r  work wi th  s tudents .  Ind iv idua l ly ,  t eachers  plan t o  

inc rease  t h e i r  academic q u a l i f i c a t i o n s  t h r o u g h  f o r m a l  coursework a t  

u n i v e r s i t y  and t h e y  v a l u e  such  experiences a s  planning and teaching 

wi th  o the r  teachers  i n  the  school  o r  serving on d i s t r i c t  o r  p rov inc ia l  

c u r r i c u l u m  c o m m i t t e e s .  They p r e s e n t  t h e m s e l v e s  a s  a  g roup  o f  

exper ienced  t e a c h e r s  who p r e f e r  s t r u c t u r e  i n  t h e i r  program, good 

organiza t ion  i n  t h e i r  classrooms, and long-range planning with a  sense 

of purpose t o  t h e i r  work w i t h  s t u d e n t s .  There  i s  a n  awareness  o f  

t h e i r  a c c o u n t a b i l i t y  f o r  teaching c e r t a i n  s k i l l s  which is balanced by 

an understanding o f  t h e  i n d i v i d u a l  d i f f e r e n c e s  o f  t h e i r  s t u d e n t s .  

T h r o u g h o u t  t h e  s c h o o l ,  t h e r e  a r e  p e o p l e  w i t h  a n  i n t e r e s t  o r  a n  

e x p e r t i s e  i n  a  number of c u r r i c u l a r  a r e a s ,  al though Language Arts was 

a  s t a t e d  first o r  second choice of most of t h e  members. 

P a r t i c i D a t i o n  i n  D e v e l o ~ i n ~  t h e  WriLW P r u u a  

The s t a f f  a t  Kurelek Elementary School became acquainted with the  

w r i t i n g  process  a t  d i f f e r e n t  times o v e r  t h e  l a s t  f i v e  y e a r s .  Two 

members h e a r d  a b o u t  i t  less  t h a n  two y e a r s  ago when t h e y  came t o  

Kurelek. S ix  members have known of the  w r i t i n g  p r o c e s s  f o r  t h r e e  t o  

f o u r  y e a r s  and one  member h a s  known o f  i t  f o r  a t  l e a s t  f i v e  years. 

Four of the  nine s t a f f  members first learned of the  process while they 

were teaching a t  another  school i n  t h e  d i s t r i c t .  O f  t h e  f o u r ,  one was 



a c t i v e l y  u s i n g  t h e  p r o c e s s  w i t h  s t u d e n t s ,  and two had s t a r t e d  t o  

develop a  school-based w r i t i n g  program but  Left t h e  s c h o o l  a f t e r  t h e  

first year.  

When asked from whom they had heard of t h e  w r i t i n g  process,  s t a f f  

members each ind ica ted  one o r  two inf luences .  The d i s t r i c t  curriculum 

c o o r d i n a t o r  was r e s p o n s i b l e  f o r  in t roducing seven of t h e  nine people 

i n  t h i s  s c h o o l  t o  t h e  i n n o v a t i o n ,  w h i l e  t h e  s c h o o l  c u r r i c u l u m  

c o o r d i n a t o r  i n t r o d u c e d  t h r e e  p e o p l e .  Two s t a f f  members were  

i n f l u e n c e d  by o t h e r  t e a c h e r s  a t  K u r e l e k  a n d  two members w e r e  

i n f l u e n c e d  by t h e  a b i l i t y  o f  t h e i r  s t u d e n t s  who h a d  a l r e a d y  

experienced the  w r i t i n g  p r o c e s s  w i t h  o t h e r  t e a c h e r s .  The s c h o o l  s 

P r o f e s s i o n a l  d a y s  were  c i t e d  by one teacher  a s  he lp ing t o  in t roduce  

the  process. The fol lowing comments convey how the  t eachers  f e l t  when 

they first heard about t h e  w r i t i n g  process. 

We d e c i d e d  a s  a  s t a f f  t h a t  i t  was something t h a t  we 
wanted t o  work on, and i t ' s  a  s u b j e c t  t h a t  i n t e r e s t s  
me. 

I t  w a s  b e c a u s e  o f  [ t h e  d i s t r i c t  c u r r i c u l u m  
coord ina to r ] .  She was c o n s t a n t l y  on  t h e  s c e n e .  We 
were one of t h e  first schools  t o  be paying a t t e n t i o n  t o  
the  w r i t i n g  process.. . and she s p e n t  a  f a i r  amount o f  
time h e r e .  And a l s o  I t h i n k  because I was in t r igued  
with t h e  i d e a  of having a  process t o  teach w r i t i n g .  I 
could s e e  how i t  could work. It was very complex and I 
l i k e  something t h a t ' s  complex because t h e  more you work 
a t  i t ,  t h e  b e t t e r  i t l l l  get .  So I r e a l l y  wanted t o  
pursue it. 

I t h o u g h t  i t  was i m p o r t a n t  t o  have  a n  i n - s e r v i c e  
program developed and...everybody f e l t  t h a t  the  w r i t i n g  
p r o c e s s  was t h e  a r e a  they wanted t o  move i n t o  because 



i t  was a b ig  th ing  i n  t h e ' d i s t r i c t  a t  t h e  t i m e . . .  I n  a 
way we  went wi th  something t h a t  was more a r e f l e c t i o n  
of teacher  needs than s tuden t  needs. 

Seeing what o the r  people could g e t  t h e  k i d s  t o  do  and 
t r y i n g  some th ings  and then t a l k i n g  about i t  [helped me 
t o  start using the  w r i t i n g  p r o c e s s ] .  I was w a t c h i n g  
and  t a k i n g  a l o o k  a t  w h a t  [ t h e  s c h o o l  c u r r i c u l u m  
coord ina to r ]  had done,  t h r o u g h  h e r  daybook,  o r  even  
what t h e  k ids  had put up. 

I remember my a b s o l u t e  amazement he re  when I g o t  t h e  
c l a s s  l a s t  year.  I r e a l l y  f e l t  t h a t  a  l o t  of the  b a s i c  
s k i l l s  were q u i t e  low and I was r e a l l y  concerned about 
t r y i n g  some of these  new i d e a s  which I f  d h e a r d  main ly  
f rom [ t h e  s c h o o l  c u r r i c u l u m  coordinator] .  And I was 
amazed, j u s t  amazed a t  what  t h e y  c o u l d  do .  T h e i r  
w r i t i n g  was b e t t e r  t h a n  any of  t h e i r  o t h e r  work and 
t h e y  l o v e d  i t .  So I became c o n v i n c e d  v e r y ,  v e r y  
q u i c k l y . .  . Also, t h e  amount of enthusiasm of t h e  s t a f f  
members a t  the  school.. . Our first i n - s e r v i c e ,  w e  had 
t h e  [ d i s t r i c t  curriculum coordinator]  come over and she  
c e r t a i n l y  can enthuse anybody. She showed me some very 
s i m p l e  ways t o  g e t  s t a r t e d .  

Because everyone was doing i t  and i t  seemed l i k e  a good 
i d e a  a t  t h e  'time. . . It d idn l  t seem t o  be a s  important 
t o  parse sentences  a s  a c t u a l l y  wr i t ing .  

It was t h e  f o c u s  o f  t h e  s c h o o l  when I came here  and 
[ the  d i s t r i c t  curriculum coordinator]  helped me become 
more invo lved  i n  i t  and made me r e a l i z e  t h a t  i t  wasn't  
r e a l l y  something t o t a l l y  d i f f e r e n t  f rom what I was 
d o i n g . .  . I d i d n l  t want  t o  f ee l  l i k e  I was g e t t i n g  
anyone down, when the  whole school  was focusing on it. 

It became a f o c u s  i n  our school.. . Through many, many 
workshops, p ro fess iona l  d a y s ,  a  l o t  o f  encouragement 
and l o t  of  s u p p o r t  from d i s t r i c t  s t a f f ,  our own s t a f f  
and the  d i s t r i c t  curriculum c o o r d i n a t o r ,  I s t a r t e d  t o  
i n c o r p o r a t e  it.. . If t h i s  was throughout t h e  school ,  I 
wasn't  going t o  be the  break i n  the  l i n k .  

Through  t h e  i n f l u e n c e  of  [ t h e  d i s t r i c t  c u r r i c u l u m  
coordinator]  and when t h a t  committee was b e i n g  formed 
i n  t h e  d i s t r i c t  and a l l  I knew was t h a t  I wanted t o  
l e a r n  it. It was someth ing  new and I c e r t a i n l y  was 
e x c i t e d  a b o u t  what I had been exposed t o .  I d o n ' t  



t h ink  I was aware of process s o  much a s ,  "This is nea t ;  
t h i s  is something I r e a l l y  want  t o  l e a r n  t o  do well 
w i t h  c h i l d r e n ,  because  I l o v e  what  happens."  So I 
asked t o  be on the  committee. 

T h e  d i s t r i c t  c u r r i c u l u m  c o o r d i n a t o r  r e c a l l e d  h e r  e a r l y  

involvement wi th  in t roducing the  w r i t i n g  process t o  t h i s  d i s t r i c t .  

I had gone o u t  t o  Cthe u n i v e r s i t y ]  and heard Michael 
Ful lan  t a l k  about how i m p l e m e n t a t i o n  e s s e n t i a l l y  was 
i m p o s s i b l e .  That  made me mad. I decided t h a t ,  based 
on my knowledge of t eachers ,  i f  you s t a r t e d  s m a l l  and 
b u i l t  s u c c e s s ,  t h a t  o t h e r  t e a c h e r s , . e i t h e r  th rough  
word-of-mouth o r  good news a d v e r t i s i n g ,  would want t o  
get involved. So I s t a r t e d  with [four smal ler  schools]  
t h a t  weren' t  famous and d i d n ' t  have t h e  r e p u t a t i o n  a s  
being t h e  s t a r  schools .  

Nine o f  t h e  r e s p o n d e n t s  r e c a l l e d  t h e  d i f f i c u l t i e s  which they 

faced when first beginning t o  develop a w r i t i n g  curriculum. For t h r e e  

t e a c h e r s ,  i t  was d i f f i c u l t  t o  modify t h e i r  b e l i e f  i n  a t r a d i t i o n a l  

phonics o r  grammar approach t o  the  b e l i e f  t h a t  w r i t i n g  i s  p a r t  o f  a 

p r o c e s s  o f  d e v e l o p i n g  l anguage  a b i l i t y ,  and t h a t  such development 

proceeds a t  a i n d i v i d u a l  r a t e  f o r  each s tudent .  

We s p e n t  t h e  first s i x  months (81-82) decid ing whether 
i t  was a v i a b l e  p r o c e s s .  T h e r e  were a number o f  
m e e t i n g s  wi th  Cthe d i s t r i c t  curriculum coordinator]  t o  
r e s p o n d  t o  q u e s t i o n s  and c o n c e r n s . . .  I t ' s  a v e r y  
ambiguous a r e a ;  i t ' s  a very complex area .  There's no 
ques t ion  a t  the  beginning t h a t  we had some d i f f i c u l t  
t imes.  Some p e o p l e  were r e l u c t a n t  t o  go w i t h  i t .  
You've g o t  t o  a c c e p t  t h a t  t h e r e  w i l l  b e  s t a g e s  o f  
d i s o r i e n t a t i o n  and s t a g e s  when th ings  a r e n ' t  going t o  
go w e l l .  



I was p r e t t y  s k e p t i c a l .  Why get away from doing verbs 
and f i n d i n g  what nouns a r e ?  But by t h e  time I came 
h e r e  most of t h e  s k e p t i c i s m  was gone.. . I would feel 
more comfortable if I s t a r t e d  a t  t h e  b e g i n n i n g  o f  t h e  
y e a r  w i t h  a c e r t a i n  s k i l l ,  b u t  most p e o p l e  seem t o  
advocate taking the  k id  where they a r e  and I f i n d  t h a t  
d i f f i c u l t  t o  manage. 

It was a l o n g  p r o c e s s .  I w a s n ' t  comfortable with i t  
and now I r e a l l y  am q u i t e  comfortable wi th  i t . .  . I was 
never taught  t h a t  way... I enjoy t h e  w r i t t e n  express ion 
but  every s o  o f t e n  I feel I have t o  teach [grammar]. . . 
How time-consuming i t  r e a l l y  is and how much r e a l l y  has 
t o  go on b e f o r e  you g e t  a r e a l l y  d e c e n t  p i e c e  of  
w r i t i n g ,  t h a t ' s  what  I s t i l l  f i n d  amazing, sometimes 
wondering i f  a l l  the  time we're spending is j u s t i f y i n g  
t h e  end... I had s e r i o u s  d o u b t s  and now I f e e l  q u i t e  
comfortable w i t h  t h e  w r i t i n g  p r o c e s s  and I a c t u a l l y  
e n j o y  it. . .  Tha t  b a r r i e r  t h a t  I had set up, it 's down 
c o n s i d e r a b l y .  T h e r e  a r e  s t i l l  s o m e  t h i n g s  I 
q u e s t i o n . . .  b u t  I t h i n k  we're on t h e  r i g h t  rack . . .  
There a r e  growing pains  and f r u s t r a t i o n s ,  ques t ions  and 
doubts. I ' m  speaking from personal  experience. 

I 've seen [ the  t eachers ]  go through r e a l  a n g u i s h . .  . I 
c a n  remember t h e  l e v e l  o f  c o n c e r n  [ a b o u t  "Are w e  a 
w r i t i n g  s ~ h o o l ? ~ ]  That t o o k  a b o u t  two weeks and t h e n  
t h e r e  was a k i n d  o f  b r e a k t h r o u g h .  Peop le  d o n ' t  go 
through t h a t  k i n d  o f  agony and s e l f - s c r u t i n y  u n l e s s  
they a r e  changing. I ' m  s u r e  I could f i l l  s e v e r a l  pages 
with the  doubts and i n s e c u r i t i e s  a s  people t r i e d  t o  put  
new p r a c t i c e s  i n t o  t h e i r  r e p e r t o i r e . .  . It takes  going 
through t h a t  tough s t a g e .  If you a r e  a t e a c h e r  w i t h  
e x t r e m e l y  h i g h  s t r u c t u r e  needs  and you're looking a t  
something t h a t  seems t o  c a l l  on a d i f f e r e n t  p a r t  o f  
y o u r  b r a i n ,  t h e n  y o u  a r e  n o t  g o i n g  t o  l e a r n  t h a t  
e a s i l y .  I t h i n k  i t ' s  a s i g n  o f  t h e i r  p r o f e s s i o n a l  
commitment. 

With o t h e r  s t a f f  members t h e r e  were concerns about t h e  amount of 

time the  process takes ,  about the  changes  r e q u i r e d  i n  t h e  c l a s s r o o m  

management t e c h n i q u e s ,  and a b o u t  t h e  development of new s k i l l s  f o r  

both the  teacher  and s tudents .  



I f e l t  a  l i t t l e  b i t  behind every one e l s e  and concerned 
t h a t  I wouldn' t  know what  I was do ing .  I f e l t  t h a t  
e v e r y b o d y  was d o i n g  wonder fu l  t h i n g s  and t h a t  t h e  
t h i n g s  I did  weren't  a s  g rea t .  

I was u n s u r e  of t h e  t e r m i n o l o g y .  I f e l t  threa tened 
u n t i l  I r e a l i z e d  t h a t  I was a l r e a d y  d o i n g  i t  i n  my 
c lass room.  . . I was doing a l l  t he  kinds of th ings  t h a t  
f e l l  under  each  c a t e g o r y  b u t  when a l l  o f  a  s u d d e n  
y o u ' r e  f a c e d  w i t h  t h e s e  words and y o u ' r e  t h i n k i n g ,  
"What am I going t o  do i n  t h i s ? "  and then you s t o p  and 
b r e a k  i t  down, you r e a l i z e  t h a t  y o u ' r e  d o i n g  t h o s e  
things.  You're j u s t  not p u t t i n g  those words t o  it. I 
do a  l o t  of writimg and a l l  I could th ink  is, "Oh, no, 
I have t o  f i n d  time f o r  more ! ". 
You're experimenting with the  mechanics of teaching t h e  
w r i t i n g  process. You s t r u g g l e  w i t h ,  "Where a r e  t h e y  
g o i n g  t o  make a l l  these  lists; where a r e  they going t o  
pu t  t h a t  piece of paper?" It was a  l o n g  time b e f o r e  .I 
discovered a  way t h a t  worked f o r  me... I spen t  a  l o t  of 
time worrying about t h e  mechanics o f  t h e  p r o c e s s ,  t h e  
o r g a n i z i n g  o f  'it, and how t o  spend t h e  time..'. I ' ve  
shed t h e  concern over the  process and now I ' m  t h i n k i n g  
on  a  b r o a d e r  s c a l e  o f  t h i n g s  I c a n  f i t  i n t o  t h e  
process. It t o o k  me a  l o n g  t ime  b e f o r e  I knew what  
order  they [ t h e  s t ages ]  were t o  be i n .  I f e l t  t h a t  you 
had t o  do them a l l  i n  o r d e r ,  and t h a t  you had t o  do 
them a l l ,  and  t h e y  had t o  be done b e a u t i f u l l y  and 
thoroughly. 

It d i d n ' t  r e a l l y  a l l  come together  u n t i l  t h i s  time l a s t  
year.. . I ' m  still working o u t  a  l o t  o f  t h e  a s p e c t s  o f  
i t .  I t ' s  n o t  t h a t  easy..  . because i ts s t r u c t u r e d  and 
y e t  i t 's open-ended and t h e  range [of s t u d e n t s ]  i n  t h e  
room is phenomenal. 

It's a  mat ter  of... developing a  t o o l  k i t ,  a  r e p e r t o i r e  
of teaching s k i l l s  and s t r a t e g i e s .  . . t h a t ' s  what I ' m  
work ing  on s t i l l .  . . r e a l l y  having t o  th ink  through.. . 
what's invo lved  i n  t h e  p r o c e s s  and how c a n  you b e s t  
implement t h a t  with kids... . It's one th ing  t o  hear  i t  
o r  s e e  i t  and i t 's one th ing  t o  do it, t o  make i t  work. 
It t a k e s  a  l o n g  time. I don ' t  feel t h a t  I 've  reached 
my goal  f o r  myself a s  a  teacher.  



There  was agreement  among nine  of €he t e n  respondents  about t h e  

terms which they used t o  desc r ibe  the  w r i t i n g  process. All nine named 

t h e  s i x  s t a g e s  and gave  a b r i e f  d e s c r i p t i o n  f o r  each: prewri t ing  o r  

genera t ing  i d e a s ;  d r a f t i n g  o r  g e t t i n g  t h e  i d e a s  on p a p e r ;  e d i t i n g  o r  

improv ing  t h e  q u a l i t y  of t h e  i d e a s ;  proofreading o r  making t echn ica l  

c o r r e c t i o n s ;  p u b l i s h i n g  o r  g e t t i n g  a  f i n a l  p r o d u c t  t o  s h a r e  w i t h  

o t h e r s ;  and p resen t ing  o r  sha r ing  t h e  w r i t i n g  o r a l l y .  

One r e s p o n d e n t  d i d  n o t  s p e c i f y  t h e  t e r m s  b u t  gave  a  g e n e r a l  

d e s c r i p t i o n  o f  t h e  p r o c e s s ,  and l a t e r  r e f e r r e d  t o  proofreading and 

e d i t i n g  as probably the  most d i f f i c u l t  t o  teach. From our d iscuss ions  

a t  t h e  i n t e r v i e w ,  t h i s  t eacher  d id  not  appear t o  use the  process when 

working wi th  s tudents .  

A l l  o t h e r  nine respondents  confirmed t h a t  t h e  teachers  began with 

the  p rewr i t ing  and d r a f t i n g  'stages of  t h e  p r o c e s s  when t h e y  f i rs t  

t r i e d  i t  w i t h  t h e i r  s tudents .  I n  t h e  first few months of developing 

the  w r i t i n g  process ,  t eachers  and s tuden t s  spen t  time on brainstorming 

a c t i v i t i e s ,  b u i l d i n g  word banks ,  u s i n g  p a t t e r n  books, and w r i t i n g  

d e s c r i p t i v e  s e n t e n c e s .  They f o c u s e d  on p e r s o n a l  w r i t i n g ,  s u c h  a s  

journals ;  and l i t e r a r y  wr i t ing ,  such a s  s t o r i e s  and poems. 

The t e a c h e r s  who were a t  t h e  s c h o o l  d u r i n g  t h e  1982-83 y e a r  

conf i rmed t h a t  t h e y  were most involved with l e a r n i n g  t h e  process and 

t r y i n g  new i d e a s  dur ing  t h a t  year .  A 1  though a l l  r e s p o n d e n t s  a g r e e d  

t h a t  e d i t i n g ,  which was t h e  focus f o r  t h e i r  l e a r n i n g  now, was t h e  most 

d i f f i c u l t  p a r t  of  the  process f o r  them t o  teach o r  f o r  t h e i r  s t u d e n t s  



t o  l e a r n ,  t h e y  a l l  s t a t e d  t h a t  t h e i r  invo lvement  as l e a r n e r s  had 

lessened and t h a t  they were f e e l i n g  more c o m f o r t a b l e  w i t h  t e a c h i n g  

w r i t i n g .  The p r i n c i p a l  i d e n t i f i e d  t h e  1981-82 year  a s  being one of 

g r e a t e r  involvement f o r  him because  of t h e  e x t e n s i v e  p l a n n i n g  and 

d i s c u s s i o n  t ime w i t h  t h e  s c h o o l  c u r r i c u l u m  c o o r d i n a t o r  and t h e  

d i s t r i c t  curriculum coordinator  t o  set up the  program. The d i s t r i c t  

c u r r i c u l u m  c o o r d i n a t o r  d i d  n o t  i d e n t i f y  any p e r i o d  o f  g r e a t e r  o r  

l e s s e r  i n v o l v e m e n t ,  b u t  t h e r e  was a  d i f f e r e n t  emphasis  o v e r  t h e  

t h r e e - y e a r  p e r i o d :  planning,  in-service  fo r  prewri t ing  and d r a f t i n g ,  

and now in-service  f o r  e d i t i n g  and presenting.  

E d i t i n g  was i d e n t i f i e d  a s  a  d i f f i c u l t  process because i t  c a l l e d  

f o r  new behaviours on the  p a r t  of s t u d e n t s  and t eachers  Ead q u e s t i o n s  

about how t o  manage t h i s  a spec t  of w r i t i n g  with them. 

It i s  d i f f i c u l t  t o  teach c h i l d r e n  t o  improve what they 
want t o  say and teach t eachers  t o  l e t  go. 

Students  do not want t o  change anything. 

You need t o  i d e n t i f y  v e r y  s p e c i f i c  c r i t e r i a  f o r  
e d i t i n g ,  f o r  example, improve j u s t  one sentence. 

Ed i t ing  involves  s t u d e n t s  i n  a  h i g h e r  l e v e l  t h i n k i n g  
p r o c e s s .  It demands c o n f i d e n c e  on t h e  p a r t  o f  t h e  
e d i t o r .  It demands s t rong  rappor t  between t h e  peop le  
who a r e  i n v o l v e d  w i t h  t h e  p r o c e s s .  I t h i n k  i t ' s  
something you bui ld  toward .  I t ' s  a  f a i r l y  s o p h i s t i -  
ca ted  l e v e l  of communication. 

I have many ques t ions  about e d i t i n g .  Should I l ead  the  
k.ids o r  d e a l  w i t h  them where t h e y  a r e ?  I f i n d  t h a t  
d i f f i c u l t  t o  manage [deal ing  with them where they a re ] .  

E d i t i n g  was a  worry  because  I d i d n l  t l i k e  t o  change 
what s t u d e n t s  wrote. 



It ' s a l i t t l e  l e s s - s t r u c t u r e d  ; i t ' s  t o t a l l y  c r e a t i v e  
and thoughtful .  It involves  thought  p r o c e s s e s  t h a t  a  
l o t  o f  k i d s  a r e n ' t  used t o  using. It 's so  ind iv idua l ;  
i t 's r e a l l y  decision-making which i s  h a r d  t o  d e f i n e .  
It's a b s t r a c t .  

Because i t ' s  a v e r y  c o g n i t i v e l y - c o m p l e x  stage.. .  i t  
t akes  more time.. . I th ink t h e r e  i s  a v e r y  s i m p l i s t i c  
level . . .  t he  most i n t e r e s t e d  t eachers  a r e  wanting t o  go 
beyond t h a t  and d o  i t  p o w e r f u l l y .  I t h i n k  t o  do  i t  
powerfully, i t 's very complex. 

I n  r e s p o n d i n g  t o  q u e s t i o n s  a b o u t  changes  i n  t h e i r  teaching of 

w r i t i n g  and i n  t h e i r  t h i n k i n g  a b o u t  w r i t i n g ,  s e v e n  o f  t h e  e i g h t  

t e a c h e r s  r e v e a l e d  a s t r o n g  commitment t o  t h e  w r i t i n g  process. To 

i n d i c a t e  t h e i r  commitment, t e a c h e r s  v a r i o u s l y  gave  w r i t i n g  a h i g h  

p r i o r i t y  i n  t h e i r  classroom teaching time, were w i l l i n g  t o  persevere 

i n  t h e i r  own l e a r n i n g  o f  t h e  p r o c e s s ,  were  e x t e n d i n g  t h e  w r i t i n g  

p r o c e s s  t o  o t h e r  s u b j e c t  a r e a s ,  o r  e x p r e s s e d  a p r e f e r e n c e  f o r  

continuing the  process i n  another  school.  

I d o n ' t  r e g r e t  having gone through t h e  process myself. 
I f e e l  t h a t  i f  I went t o  another  s c h o o l  t h a t  wasnf t a 
w r i t i n g  school  I wouldn't change, I ' d  still w r i t e ,  I ' d  
s t i l l  do it. I ' ve  been exposed t o  i t  f o r  t h e  p a s t  two 
yea r s  and because I have seen t h e  r e s u l t s ,  i f  anything,  
I 'd  encourage the  people t h e r e  t o  s t a r t  t o  u s e  it... 
Children have no qualms about s i t t i n g  down and wr i t ing .  

My teaching of  w r i t i n g  is much more s t r u c t u r e d  and much 
more s u c c e s s f u l .  If you t h i n k  back t o  t h e  mid-70's 
when you would t e l l  c h i l d r e n  t o  wri te  a s t o r y  a b o u t  
what  t h e y  f e l t  l i k e  and t h a t  was t h e  end of i t ,  they 
might read i t  t o  you b u t  n o t h i n g  e lse  was done a b o u t  
i t ,  and t h e n  you l o o k  now a t  what  t h e  k i d s  a t  t h a t  
grade l e v e l  can do, and you see t h a t  i t ' s  more success-. 
f u l  . . . I used t o  t h i n k  t h a t  w r i t t e n  express ion was a: 
time f i l l e r ,  and now I th ink  i t  is a l e a r n i n g  thing.  



W r i t i n g  i s  t a k i n g  o v e r .  I n  e v e r y  .other s u b j e c t  t h a t  
I ' m  looking a t ,  i t ' s  becoming s o  n a t u r a l  t o  i n c l u d e  
some w r i t i n g  a c t i v i t y  and t h e  c h i l d r e n  a r e  spending 
more and more and more of t h e i r  day working somewhere 
i n  t h e  w r i t i n g  process. 

T h e r e f  s s o  f a r  t o  go, t h e r e ' s  s o  much t o  it.. . I t h i n k  
it 's something t h a t  once you start and you b e l i e v e  i n  
i t ,  t h e r e ' s  a lways  someth ing  more you want t o  do... 
t a c k l i n g  a new i d e a ,  i n t e g r a t i n g  w r i t i n g  w i t h  S o c i a l  
S t u d i e s  o r  Math... I t ' s  p a r t  of  t h e  whole day and 
t h e r e ' s  not  a  day t h a t  g o e s  by t h a t  we ' r e  n o t  d o i n g  
some kind of wr i t ing .  

I emphasize  t h e  g e n e r a t i n g  o f  ideas  more and we j u s t  
w r i t e  m o r e .  I ' v e  g o t t e n  a w a y  f r o m  g r a m m a r  
workshee t s . .  . I d i d n ' t  r e a l l y  th ink much about w r i t i n g  
before -- most of i t 's been developing s ince  we s t a r t e d  
a l l  t h i s .  I t h i n k  w r i t i n g  before  was mainly repor t s .  
What I ' ve  come t o  see i s  t h a t ,  i f  you c a n  write good I 

s e n t e n c e s  i n  any form,  t h a t  i t  c a r r i e s  over... Even 
w r i t i n g  one s e n t e n c e  i s  v a l u a b l e . .  . I f  I w e n t  t o  
another  school t h a t  was i n  t h e  middle of t h e  program, I 
th ink  I could  f i t  i n  somewhere. I would d e f i n i t e l y  
continue t o  use the  process. 

There's no end t o  [ the  f u r t h e r  development of a  w r i t i n g  
program] because t h e r e  a r e  s o  many d i f f e r e n t  s t y l e s  of 
w r i t i n g  t h a t  you can never g e t  t o  them a l l  i n  a  year... 
I put more f a i t h  i n  t h e  k ids ;  I ' ve  s t a r t e d  t o  challenge 
them more; I 've  s t a r t e d  not  t o  worry a b o u t  i t  s o  much 
and I ' v e  s t a r t e d  t o  spend more time on [wr i t ing]  i n  
blocks and not  be g u i l t y  about doing tha t . .  . I l o o k  a t  
a l o t  o f  t h i n g s  f r o m  a w r i t i n g  p o t e n t i a l . .  . I 
understand t h a t  [grammar] t i g h t e n s  the  k i d s '  minds b u t  
I t h i n k  t h e r e  a r e  some t h i n g s  t h a t  my k i d s  a r e  
missing... I ' m  coming t o  g r i p s  with tha t .  I ' m  going t o  
have t o  f i n d  [a so lu t ion] .  

A s i g n i f i c a n t l y  g r e a t e r  p e r c e n t a g e  of  t i m e ,  i n  my 
es t imat ion ,  i s  s p e n t  on  t h e  t e a c h i n g  o f  w r i t i n g ,  a s  
opposed t o  t h e  a s s i g n i n g  of wr i t ing . .  . There's been a 
much g r e a t e r  awareness  of  t h e  need t o  d o  p e r s o n a l  
w r i t i n g  and l i t e r a r y  w r i t i n g  and f a c t u a l ,  publ ic  kinds 
of  wr i t ing .  



A l l  r e s p o n d e n t s  judged t h e  w r i t i n g  program i n  t h i s  school t o  be 

s u c c e s s f u l .  The q u a n t i t y  o f  s t u d e n t  work was  r e p o r t e d  by n i n e  

i n d i v i d u a l s  a s  one i n d i c a t o r  of success. The quan t i ty  was assessed i n  

f i v e  d i f f e r e n t  ways: the  number of p ieces  of w r i t i n g  produced by e a c h  

s t u d e n t  ( t h r e e  r e s p o n s e s ) ,  d i s p l a y e d  work i n  t h e  h a l l  ( t h r e e  

responses) ,  l e n g t h  of each s t u d e n t ' s  p iece  of w r i t i n g  (one r e s p o n s e ) ,  

published p ieces  i n  t h e  newspaper (one response ) ,  and c o n t r i b u t i o n s  t o  

d i s t r i c t  w r i t i n g  d i sp lays  (one response) .  

The school-wide  p r e s e n t i n g  a s s e m b l i e s ,  which were s t a r t e d  i n  

1983-84 school  year  t o  enable s tuden t s  from every g r a d e  t o  p r e s e n t  a  

f i n i s h e d  p iece  of w r i t i n g ,  were named by f i v e  i n d i v i d u a l s  a s  a  measure 

o f  t h e  program's  s u c c e s s .  A n e w s l e t t e r  t o  t h e  p a r e n t s  w i t h  t h e  

p r e s e n t e d  work from the  assembly a l s o  was c i t e d  a s  a  v i s u a l  record of 

improvement. F ive  respondents  i d e n t i f i e d  the  q u a l i t y  of s tudent  work, 

b o t h  i n  s k i l l  development and con ten t ,  a s  being a measure of success.  

Four r e s p o n d e n t s  ment ioned p a r t i c u l a r l y  t h e  s t a n d a r d  s e t  by t h e  

q u a l i t y  of the  grade seven s tuden t s1  work. 

The p r a c t i c e  of c o l l e c t i n g  first d r a f t  w r i t i n g  samples from e a c h  

s t u d e n t  i n  September, January and June provided f o u r  respondents  with 

an  i n d i c a t o r  of the  success  of the  program. 

It was r e p o r t e d  by f o u r  t e a c h e r s  t h a t  s t u d e n t s  enjoyed w r i t i n g  

and usua l ly  had something t o  w r i t e  about. lbo  i n d i v i d u a l s  n o t e d  t h a t  

s t u d e n t s  now w r o t e  on t h e i r  own without being assigned t h e  wri t ing .  

Other i n d i c a t o r s  s u c h  as t h e  year-end a n t h o l o g y ,  p a r e n t  comments, 



observable s tuden t  e d i t i n g  behaviours, and t h e  extens ion of w r i t i n g  t o  

o the r  s u b j e c t s  were c i t e d  by one respondent f o r  each i n d i c a t o r .  

When p a r t i c i p a n t s  r e f l e c t e d  on t h e  success  of the  program, a l l  

t he  i n d i c a t o r s  they c i t e d  r e l a t e d  t o  s tudent  outcomes. When r e p o r t i n g  

on t h e  advantages of taking p a r t  i n  developing a w r i t i n g  program, f i v e  

p a r t i c i p a n t s  again  perceived t h e  a d v a n t a g e s  i n  r e l a t i o n  t o  s t u d e n t  

outcomes ,  w i t h  two o f  t h e  f i v e  g i v i n g  o n l y  s t u d e n t  outcomes as an 

advantage. The s e n s e  o f  ach ievement  t h e y  f e l t  i s  d e m o n s t r a t e d  by 

these  exce rp t s  . 
The s a t i s f a c t i o n  I ' v e  g o t t e n  from working with c h i l d r e n  
h a s  been t h a t  you have  a r e s u l t  t h a t  i s  a t a n g i b l e  
commodity, t h a t  you can see and work with... You have a 
p r o d u c t .  With '  [younger ]  c h i l d r e n  t h a t  p r o d u c t  i s  
v e r b a l ,  and i t  c a n  ' t be captured on paper i n  t h e  same 
way... But the  gems a r e  there .  

I l i k e  t o  s e e  t h e  c h a n g e s ,  t h e  development  o f  t h e  
s k i l l s  i n  t h e  s t u d e n t s . .  . The w r i t i n g  p r o g r a m  h a s  
reconfirmed f o r  me how important i t  is f o r  working wi th  
the  E.S.L. c h i l d r e n  -- what t h e  c h i l d r e n  can  do w i t h  
t h i s  kind of program. 

I ' m  f ind ing  t h a t  t h e  c h i l d r e n  are express ing themselves 
a l o t  more. It's a more honest  express ion o f  how t h e y  
f ee l  and t h e y  t e n d  t o  use t h e i r  vocabulary a s  opposed 
t o  r e a l l y  s t i l t e d ,  f ive -word  s e n t e n c e s .  It 's a l o t  
more e n  j o y a b l e  r e a d i n g  some o f  t h e i r  w r i t i n g . .  . The 
a d v a n t a g e s  are t o  see j u s t  how much t h e  c h i l d r e n ' s  
w r i t i n g  h a s  changed. . .  i t ' s  some r e a l l y  i n c r e d i b l e  
work.... If they f i n d  something they r e a l l y  l i k e ,  a l o t  
more of them pick i t  up and s h a r e  it which is something 
we d i d n ' t  do before. 

I n e v e r  t h o u g h t  a s t u d e n t  c o u l d  write an i n t e r e s t i n g  
r e p o r t  t h a t  you'd want t o  sit down and r e a d ,  t h a t  was 
a l l  o r i g i n a l .  And t h a t  's j u s t  t h r i l l i n g  t o  me.. . I 
don ' t  want t o  f o r g e t  the  c r e a t i v e  work, the  p o e t r y ,  s o  



w e '  v e  b e e n  w o r k i n g  o n . .  . t r y i n g  t o  i n t e g r a t e  t h e  
f a c t u a l  w r i t i n g  w i t h  t h e  l i t e r a r y .  And t h a t ' s  
e x c i t i n g ,  we're s t a r t i n g  t o  t r ans fe r . . .  

Not only do [ the  ch i ld ren]  write b e t t e r ,  they develop a 
s e n s e  of  c o n f i d e n c e  and a l s o  a sense of enjoyment. I 
th ink  the  t eachers  get immense s a t i s f a c t i o n  n o t  o n l y  
f r o m  t h e  t e a c h i n g  p r o c e s s ,  b u t  t h e y  g e t  g r e a t  
s a t i s f a c t i o n  out  of t h e  r e s u l t s ,  too. 

Responses  from s e v e n  p a r t i c i p a n t s  i n d i c a t e d  t h a t  they saw t h e  

a d v a n t a g e  of  t a k i n g  p a r t  i n  d e v e l o p i n g  a w r i t i n g  program a s  t h e  

s h a r i n g  of ideas ,  s t r a t e g i e s  and knowledge. This shar ing  was seen a s  

a  way of promoting t h e i r  own p ro fess iona l  growth. 

S i n c e  so  much of  o u r  pro-d work has  been profess ional  
d ia logue i n  na ture ,  I have my memory of t h e i r  p e r s o n a l  
s t a t e m e n t s ,  t h i n g s  l i k e ,  "This  has changed mp way of 
looking a t  my teaching." 

[The d i s t r i c t  curriculum coordinator]  was a b l e  t o  come 
i n  and spend a whole  morning,  m o d e l l i n g  a n d  team- 
t e a c h i n g  wi th  me and t h a t  was probably one of t h e  most 
s i g n i f i c a n t  experiences of my c a r e e r . .  . I worked v e r y  
c l o s e l y  w i t h  [ a n o t h e r  t e a c h e r ] .  We p a r t n e r e d  o u r  
c h i l d r e n  up and o v e r  a  whole  y e a r  went  t h r o u g h  t h e  
w r i t i n g  p rocess . . .  It was e x c i t i n g  t o  watch he r  grow 
because she d id  marvel lous  t h i n g s  w i t h  t h o s e  k i d s . .  . 
I t ' s  t r emendous ly  s t i m u l a t i n g .  .. I th ink  t h e  support  
sys tem and t h e  c a m a r a d e r i e  o f  b e i n g  a b l e  t o  t r y  
something and t o  get the  feedback [is an advantage]. 

Exchange of i d e a s  l e a d s  t o  something more than what you 
c a n  do on y o u r  own. Someone t r i g g e r s  a  thought t h a t  
you d idn ' t  know you had and you can g o  w i t h  i t . .  . You 
know e x a c t l y  w h a t ' s  g o i n g  on w i t h  everyone e l s e  and 
where your s tuden t s  a r e  coming from t h e  year  before. 

It 's g r e a t  t o  be i n  a  s c h o o l  where everybody e l s e  is 
doing i t  and you g e t  t h a t  suppor t ,  l o t s  of i d e a s  coming 
and l o t s  of comments on t h e  s tuden t s '  work. 



It's l i k e  a sho t  i n  t h e  arm. You s t a r t  th inking,  "I 've 
g o t  t o  do  more." You s e e  how a p r o g r a m  s h o u l d  b e  
deve loped  and how t h e r e  i s  always some improvement t o  
be made, some i d e a s  t o  t r y . .  . I t ' s  n i c e  t o  have  t h e  
t e a c h e r s  working on one  common goal. .  . i f  w e  s t a r t e d  
another  s u b j e c t  a r e a ,  i t  would be e a s i e r  [ t o  d e v e l o p  
i t ] .  Wetd know what stumbling blocks t h e r e t d  be, what 
problems might come up. 

I t t s  been v e r y  h e l p f u l  f i n d i n g  out  from o t h e r  people 
what l e v e l  t h e i r  k i d s  are working on and what t h e y  are 
t r y i n g  t o  a c h i e v e .  It makes a l l  of u s  more aware of 
what needs t o  be done and how we can  p u l l  t o g e t h e r  t o  
do  i t .  I found it very he lp fu l  having t h e  whole s t a f f  
s i t t i n g  down and planning toge the r . .  . I know now t h a t  
t h e  s t a f f  has common goals... I wasn't  r e a l l y  s u r e  what 
emphasis o the r  people were p u t t i n g  on  v a r i o u s  a s p e c t s  
of  w r i t i n g  and now wetve discussed our goa l s  i n  common 
and I know t h a t  I t m  n o t  c o m p l e t e l y  o f f - b a s e  i f  I 
emphasize  some a s p e o t  of w r i t i n g ,  because I know t h a t  
o t h e r  p e o p l e  a re  d o i n g  i t ,  t o o ,  a n d  t h e n  I c a n  
r e i n f o r c e  what o the r  people a r e  doing. 

To ta l  personal  growth a s  far  a s  teaching is concerned.  
It 's j u s t  w o n d e r f u l ,  i t  r e i n s t a t e s  your f a i t h  i n  t h e  
teaching profession.  There  i s  s o  much t o  know a b o u t  
q u a l i t y  t e a c h i n g  and what  c a n  be taught  and how k i d s  
can b e n e f i t  . 

Responses  from two p a r t i c i p a n t s  i n d i c a t e d  an advantage t o  t h e  

school  a s  a whole. 

The c h i l d r e n  a l s o  f e e l  t h a t  t h e  same kinds of th ings  
a r e  g o i n g  on i n  o t h e r  c l a s s r o o m s  and t h a t  t h e  same 
kinds of i d e a s  a r e  valued. 

It ts a wonder fu l  way o f  demons t ra t ing  t o  parents  how 
t h e i r  c h i l d r e n  a r e  advancing. I th ink  a l l  i n  a l l  i t ' s  
j u s t  pul led  t h e  school together .  

Four of  t h e  t e n  responden t s  could not  g i v e  any disadvantages t o  

t ak ing  p a r t  i n  developing a w r i t i n g  program f o r  the  school.  Although 



a l l  r e s p o n d e n t s  r a t e d  t h e  advantages  h ighly  over any disadvantages,  

s i x  of them ind ica ted  such concerns a s  t h e  high demand of time, e f f o r t  

and e n e r g y ,  and t h e  necess i ty  of neglec t ing  t h e  improvement of o t h e r  

s u b j e c t s  while concentra t ing  on wr i t ing .  Also, during the  period when 

t h e r e  was a  high l e v e l  of concern over t h e  new program, some t eachers  

f e l t  d i s t r e s s e d  and doubtful.  Three respondents  s t i l l  s t r u g g l e d  w i t h  

t h e  q u e s t i o n  o f  whe the r  t o  t e a c h  some f o r m a l  grammar l e s s o n s  f o r  

r e c u r r i n g  e r r o r s  i n  usage o r  s p e l l i n g .  

When asked t o  comment on t h e  f u t u r e  of the  wr i t ing  program a t  t h e  

school ,  a l l  p a r t i c i p a n t s  q u i c k l y  re sponded  t h a t  i t  would c o n t i n u e .  

Then, d i f f e r e n t  f a c t o r s  were  p r e s e n t e d  f o r  c o n s i d e r a t i o n  by each 

p a r t i c i p a n t .  Although a l l  respondents  agreed t h a t  they would continue 

t o  u s e  t h e  w r i t i n g  process wherever they taught ,  s i x  i n d i v i d u a l s  were 

uncer t a in  a s  t o  i ts  c o n t i n u i n g  a t  t h i s  s c h o o l  i f  two o r  t h r e e  key 

p e o p l e  were t o  l e a v e ,  o r  i f  t h e  a d m i n i s t r a t i o n  were  t o  change 

dramat ica l ly .  It seemed t h a t  most respondents  d id  not  feel t h a t  t h e y  

were  f i n i s h e d  w i t h  t h e i r  l e a r n i n g  of  t h e  w r i t i n g  process  and i f  t h e  

s c h o o l r s  curr iculum focus  were t o  be changed now, i t  migh t  p u t  t h e i r  

m a s t e r y  of  t h e  p r o c e s s  i n  jeopardy. I n  t h i s  s ta tement ,  t h e r e  seemed 

t o  be an equat ion  of the  w r i t i n g  program w i t h  t h e  s c h o o l  f o c u s  and 

o n l y  two r e s p o n d e n t s  p r o j e c t e d  t o  a  time when t h e  process  would be 

mastered and a  new focus  would be chosen. 

The s t u d e n t s  were c o n s i d e r e d  by two responden t s  a s  f a c t o r s  i n  

m a i n t a i n i n g  t h e  program because  t h e i r  w r i t i n g  s k i l l s  h a v e  b e e n  



deve loped  c o n s i d e r a b l y ,  b u t  a n o t h e r  i n d i v i d u a l  r e p o r t e d  t h a t  the  

graduat ion  of the  grade seven s tuden t s  from the  school  would r e s u l t  i n  

a  l o s s  o f  w r i t i n g  l e a d e r s .  One respondent bel ieved t h a t  the parents  

would e x e r t  some pressure  t o  maintain the  program. 

a c t e r i s t i c s  of  t h e  Curriculum D e v e l m n t  S e t t i -  

P a r t i c i p a n t s  responded i n  va r ious  ways t o  t h e  r eques t  t o  i d e n t i f y  

s p e c i f i c  e v e n t s  o r  a c t i v i t i e s  which t h e y  p e r c e i v e d  had h e l p e d  t o  

improve t h e i r  w r i t i n g  program. A l l  p a r t i c i p a n t s  were a b l e  t o  p r o v i d e  

w i t h o u t  prompting a t  l e a s t  one f a c t o r  while one respondent named f i v e  

f a c t o r s  without prompting by the  in terviewer .  

f i a a n t  e v e n t s  i n  t h e  s c h o o l ,  Four r e s p o n d e n t s  f i r s t  

i d e n t i f i e d  the  school ' s  present ing  assemblies a s  a s i g n i f i c a n t  e v e n t  

i n  t h e  s c h o o l  which had h e l p e d  t o  improve the  w r i t i n g  program. Two 

r e s p o n d e n t s  l a t e r  r e f e r r e d  t o  t h e  p r e s e n t i n g  a s s e m b l i e s  a s  a  

s i g n i f i c a n t  event.  The present ing  assemblies had been s t a r t e d  i n  t h e  

s p r i n g  of 1983. They p rov ided  a n  o p p o r t u n i t y  f o r  f o u r  o r  f i v e  

s t u d e n t s  from e v e r y  c l a s s  t o  present  a  piece of w r i t i n g  t o  t h e  s t a f f  

and s t u d e n t s  of  t h e  e n t i r e  s c h o o l .  Each p r e s e n t e d  p i e c e  was a l s o  

p u b l i s h e d  i n  t h e  s c h o o l l s  newsle t ter  which went home t o  pa ren t s ,  and 

pa ren t s  were encouraged t o  a t t e n d  the  assembly i t s e l f .  It s h o u l d  be 

n o t e d  t h a t  these  assemblies were held f o r  t h e  s o l e  purpose of sha r ing  
$ 

w r i t i n g  and no o the r  bus iness  took place a t  them. 



Two respondents first i d e n t i f i e d  t h e  w r i t i n g  p resen ta t ion  f o r  t h e  

p a r e n t s  i n  t h e  s c h o o l  a s  a  s i g n i f i c a n t  f a c t o r  i n  i m p r o v i n g  t h e  

s c h o o l ' s  program. Four i n d i v i d u a l s  l a t e r  i d e n t i f i e d  t h i s  evening 

p resen ta t ion  a s  important. The t e a c h e r s  and s t u d e n t s  a l l  worked t o  

p u t  up a w r i t i n g  d i s p l a y  i n  t h e  s c h o o l  i n  t h e  sp r ing  of 1983. The 

pa ren t s  were i n v i t e d  t o - a  p resen ta t ion  i n  which t h e y  were i n t r o d u c e d  

t o  t h e  w r i t i n g  p r o c e s s  by a c t u a l l y  d r a f t i n g  a  p i e c e  o f  w r i t i n g  

themselves under the  d i r e c t i o n  of the  school  c u r r i c u l u m  c o o r d i n a t o r .  

Each t e a c h e r  was t h e n  a v a i l a b l e  t o  speak with the  parents  about t h e  

w r i t i n g  program i n  h i d h e r  own classroom while t h e  p a r e n t s  looked  a t  

t h e  d i s p l a y .  The t e a c h e r s  repor ted  t h a t  having t o  present  t h e i r  own 

teaching of  w r i t i n g  helped t o  deepen t h e i r  b e l i e f  i n  and commitment t o  

t h e  program, although one teacher  was not  convinced t h a t  the  teachers  

had gained much pa ren ta l  suppor t  from t h e  evening. 

Visits t o  t h e  s c h o o l  by four  recognized au thors  over a  two yea r  

period were repor ted  by f o u r  i n d i v i d u a l s  a s  having helped t o  m o t i v a t e  

bo th  t e a c h e r s  and s t u d e n t s .  F i n a l l y ,  one p a r t i c i p a n t  repor ted  t h a t  

t h e  i n f o r m a l  t a l k i n g  around t h e  s t a f f r o o m  t a b l e  a b o u t  i d e a s  f o r  

w r i t i n g  was a n  impor tan t  f a c t o r  i n  promoting t h e  program: nTherels  a  

l o t  of teachers  teaching t eachers ,  j u s t  i n f ~ r m a l l y . ~  

Schoo l  - based i n  - s e r v i c e  ~ r o a r m  . Three p a r t i c i p a n t s  first named 

t h e  school-based in-service  program a s  an important f a c t o r  i n  h e l p i n g  

t o  improve t h e  w r i t i n g  program, and a l l  p a r t i c i p a n t s  were p o s i t i v e  



about t h e  b e n e f i t s  of school-based in-service.  The program was set up 

j o i n t l y  i n  the  f a l l  of  1981 by the  p r i n c i p a l  and the  school  curriculum 

coordinator ,  and was endorsed by t h e  s t a f f .  It was agreed then by t h e  

staff t h a t  a f o c u s  on w r i t t e n  e x p r e s s i o n  would be  i n  e f f e c t  f o r  a 

minimum two yea r  period. 

I n  t h e  f irst  y e a r ,  t h e  e n t i r e  plan allowed f o r  the  use of t h r e e  

and one-half non- ins t ruc t iona l  d a y s  and a p p r o x i m a t e l y  f i v e  hundred 

d o l l a r s  f r o m  a d i s t r i c t - s p o n s o r e d  s c h o o l - b a s e d  p r o f e s s i o n a l  

development fund f o r  s u b s t i t u t e  days t o  p r o v i d e  p l a n n i n g  t ime.  Two 

days were a l l o c a t e d  t o  t h e  development of w r i t t e n  expression;  t h a t  is, 

f o u r  h a l f - d a y s  i n  e a c h  o f  O c t o b e r ,  J a n u a r y ,  March and J u n e .  I n  

a d d i t i o n ,  two h a l f - d a y  planning sess ions ,  i n  September and November, 

were devoted t o  w r i t t e n  expression.  The remaining days were t a k e n  up 

by t h e  t o p i c s  o f  d a i l y  p h y s i c a l  education,  r e p o r t i n g  t o  parents  and 

mu1 t i c u l  tura l i sm.  

I n  t h e  second year  of t h e  plan,  1982-83, t h e  government-mandated 

n o n - i n s t r u c t i o n a l  d a y s  were  withdrawn. However ,  t h e  p r i n c i p a l  

d e s i g n e d  a n  i n - s e r v i c e  program which would r e q u i r e  t h r e e  half-day 

s u b s t i t u t e  t eachers  bimonthly s o  t h a t  t e a c h e r s  cou ld  be  r e l e a s e d  i n  

g r o u p s  t o  work t o g e t h e r  f o r  p a r t  of  a morning.  The f u n d i n g  was 

p a r t i a l l y  c o v e r e d  by a p r o f e s s i o n a l  d e v e l o p m e n t  f u n d  w h i c h  t h e  

t e a c h e r s  a g r e e d  t o  a l l o c a t e d  t o  t h e  school-based in-service  program. 

The remaining t h r e e  hundred and s i x t y  d o l l a r s  was a c q u i r e d  t h r o u g h  a 

s p e c i a l  d i s t r i c t  fund  from which t h e  p r i n c i p a l  was a b l e  t o  draw a 



grant .  I n  add i t ion ,  the  s t a f f  agreed t o  monthly meetings a f t e r  school 

which were t o  be used f o r  d i scuss ing  curriculum matters only. I n  t h i s  

year ,  t h e  staff decided t o  l i m i t  t h e  focus of t h e i r  in-service  program 

t o  w r i t t e n  express ion and math problem solving.  

I n  Oc tober  1983,  t h e  s t a f f  a g r e e d  t o  con t inue  with a focus  on 

w r i t t e n  express ion f o r  a  t h i r d  yea r  i n  order  t o  r e f i n e  t h e i r  s t u d e n t s f  

p u b l i s h i n g  and p r e s e n t i n g  s k i l l s .  Writing i n  t h e  content  a r e a s  and 

t h e .  use of the  word processor (computer) i n  the  w r i t i n g  program were 

s p e c i f i c  g o a l s  o f  t h e  1983-84  s c h o o l  y e a r .  The schoo l -  based 

profess ional  development funding was discontinued a f t e r  December 1983, 

a l t h o u g h  t h e  t h r e e  a n d  o n e - h a l f  n o n - i n s t r u c t i o n a l  d a y s  were 

r e i n s t a t e d .  Monthly a f t e r  s c h o o l  s taf f  m e e t i n g s  were  h e l d ,  b u t  

admin i s t r a t ive  a s  well a s  c u r r i c u l a r  information was presented. 

The t e a c h e r s t  comments o n  t h e  a d v a n t a g e s  o f  s c h o o l - b a s e d  

i n - s e r v i c e  picked up t h e  theme of the  shar ing  of knowledge which they 

had i d e n t i f i e d  a s  a  key component i n  making t h e i r  w r i t i n g  program 

successful .  The in-service  program allowed f o r  and encouraged teacher  

i n t e r a c t i o n s  o v e r  many s e s s i o n s ,  which had a c u m u l a t i v e  e f f e c t  on  

t h e i r  learning.  

We se t  up o u r  g o a l s  f o r  the  year  [ s p e c i f i c  o b j e c t i v e s  
f o r  each month] and I found t h a t  r e a l l y  valuable.  

We ta lked about our expecta t ions  a t  each grade level . . .  
and i t  r e a l l y  bonded t h e  in termedia te  t e a c h e r s  and t h e  
e a r l y  primary teachers.. .  i t  was a real t r ade  of ideas .  



We d e p e n d e d  a l o t  o n  [ t h e  d i s t r i c t ' c u r r i c u l u m  
c o o r d i n a t o r ]  a t  f irst  and now we a r e  becoming more 
independent. 

Each o c c a s i o n  h a s  been a n  impor tan t  milestone i n  our  
d e v e l o p m e n t . .  .. You h a v e  f u l l  c o n t r o l  o v e r  t h e  
a c t i v i t y ,  i t ' s  a f o r m a t i v e  p rocess ,  i t 's an on-going 
p r o c e s s  t h a t  can  be e v a l u a t e d  a s  you g o  a l o n g  and  
a d j u s t m e n t s  can be made. . . No one is imposing anything 
on you; you a r e  seeking your  own d i r e c t i o n .  I t h i n k  
i t 's a t r u e  p ro fess iona l  experience. 

I t h i n k  i t  makes a wor ld  o f  d i f f e r e n c e  t o  h a v e  a 
r e p e r  t o i r e '  demonstrated i n  your own school ,  preferably  
i n  your own classroom. T h e r e ' s  a r e a l  d i f f e r e n c e  i n  
t o n e  i f  you a r e  i n  t h e  e v e r y  day working environment 
than i f  you a r e  somewhere e l s e .  

The monthly  c u r r i c u l u m  ( p l a n n i n g )  meet1 ngs i n  t h e  1982-83 Year 

were seen by t eachers  as a va luab le  way of d i s c u s s i n g  p l a n s ,  s h a r i n g  

i n f o r m a t i o n ,  and s e t t i n g  and eva lua t ing  goals .  A 1  though teachers  did 

not  have release time, the  func t ion  of  these  mee t ings  was s i m i l a r  t o  

t h a t  of  t h e  in-service  s e s s i o n s  and t h e  advantages s t a t e d  by t eachers  

r e f l e c t  again t h e  theme o f  s h a r i n g  knowledge which c o n t r i b u t e s  t o  

t h e i r  p r o f e s s i o n a l i s m .  Four r e s p o n d e n t s  commented t h a t  they were 

disappointed not  t o  have the  curriculum meetings t h i s  year.  

You can see as a teacher  what's happening i n  each grade 
level . . .  It g ives  me a sense of  what o the r  c l a s s e s  a r e  
d o i n g  and f o r  [my s t u d e n t s ]  what k i n d s  o f  t h i n g s  I 
should be preparing them f o r  [ the  next grade]. There's 
some sense of continuation.  

We had a c u r r i c u l u m  m e e t i n g  e v e r y  month and I found 
t h a t  r e a l l y  v a l u a b l e  [because i t  helped us  t o  keep t o  
our goals] .  It adds t o  a more p r o f e s s i o n a l  f e e l i n g .  
You n e e d  t o  d i s c u s s  t h e  c u r r i c u l u m  because  i t ' s  
important. .  . The c u r r i c u l u m  m e e t i n g s  keep u s  on t h e  
program. 



L a s t  y e a r  w e  had one a month. T h i s  y e a r  i t  h a s n ' t  
worked a s  w e l l  being i n  w i t h  s t a f f  m e e t i n g s .  I miss 
them. You ge t  t o  s e e  where everyone e l s e  i s  which is 
d i f f i c u l t  i n  a  small  school because everyone is s o  busy 
with duty and house games. 

[The w r i t i n g  program] would n o t  have  gone a s  f a r  a s  
i t 's  gone w i t h o u t  them because  i t  g i v e s  you time t o  
communicate and s h a r e  i d e a s  and express  concerns. 

S i x  p e o p l e  i n d i c a t e d  some d i s a d v a n t a g e s  o f  s c h o o l - b a s e d  

in-service :  i n a t t e n t i o n  t o  o t h e r  s u b j e c t  a r e a s  ; l a c k  of  commitment 

from a l l  s t a f f  members ( n o t  evident  i n  t h i s  school .but  is  poss ib le  i n  

a  l a r g e r  schoo l ) ;  a  kind of i n s u l a r i t y  which makes it d i f f i c u l t  t o  see  

beyond t h e  school;  o r  the  d i f f i c u l t y  of meeting t h e  profess ional  needs 

of i n d i v i d u a l  staff members. 

I t ' s  a l o t  more d i f f i c u l t  and a l o t  more soph i s t i ca ted  
a p r o c e s s  t h a n  p e o p l e  who w r i t e  a b o u t  i t  seem t o  
s u g g e s t ,  b e c a u s e  you  h a v e  t e a c h e r s  a t  d i f f e r e n t  
cogn i t ive  l e v e l s  and d i f f e r e n t  developmental l e v e l s  and 
d i f f e r e n t  p r o f e s s i o n a l  l e v e l s .  And i n  a  school-based 
in-service  sess ion ,  t o  meet the  needs  o f  a l l  o f  t h o s e  
g r o u p s  w i t h o u t  i n s u l t i n g  t h o s e  who a r e  m o s t  
p ro fess iona l ly -deve loped  and s t i l l  m e e t i n g  t h e  h i g h  
s t r u c t u r e  needs of those people who a r e  a t  a  d i f f e r e n t  
l e v e l ,  i t ' s  t r i cky .  

It would be i n t e r e s t i n g  t o  hear  from someone else [as  
wel l  a s  the  school  curriculum coordinator]. . .  and maybe 
someone who's n o t  keep on [ the  w r i t i n g  process] ,  what 
a r e  some of the  f laws i n  it. 

Sometimes we ge t  bogged down i n  a c e r t a i n  area..  . i t  
can be t ime-consuming . .  . b u t  i t ' s  v a l i d  f o r  t h e  
person. . .  t o  t a l k  i t  ou t . . .  I t h i n k  t h e r e  a r e  a  l o t  
more advantages than disadvantages. 



The d i s t r i c t  c u r r i c u l u m  c o o r d a t o r .  The d i s t r i c t  curriculum 

coordinator  was a person wi th  g r e a t  e x p e r t i s e  b o t h  i n  t h e  c u r r i c u l u m  

which she was promoting, and t h e  coaching of t eachers  f o r  each o ther .  

I t r i e d  t o  get  c u r r i c u l u m  c o o r d i n a t o r s  both t o  model 
and t o  make c o n s c i o u s ,  s t r a t e g i e s  f o r  working w i t h  
[ d i f f e r e n t  1 k i n d s  o f  peop le .  And, h o p e f u l l y ,  f o r  
making curriculum coordinators  more a developer-type of 
l e a d e r . .  . I would c o n s i d e r  t h a t  work e v e r y  b i t  a s  
important a s  the  w r i t i n g  process i tself  because I want 
c u r r i c u l u m  coordinators  t o  be more potent  purveyors of  
t h e i r  good teaching i d e a s .  There  a r e  some c o n s c i o u s  
s t r a t e g i e s  t h a t  make you b e t t e r  a t  doing that . . .  You 
have t o  value where everyone is i f  you a r e  going t o  g e t  
them t o  grow. 

A ma jo r  implementation goal  was t h a t  school  staffs would be a b l e  

t o  develop a s t r o n g  w r i t l n g  program i n  a way t h a t  would make them 

b e t t e r  equ ipped  t o  t a k e  on any o t h e r  curriculum improvement p ro jec t .  

She consciously worked t o  f i t  the  w r i t i n g  process  i n t o  o t h e r  s u b j e c t  

a r e a s  such a s  A r t ,  Science, Math, Computer Li teracy and Soc ia l  S tud ies  

s o  t h a t  t e a c h e r s  f e l t  more p r o f e s s i o n a l  i n  a number o f  a s p e c t s  o f  

t h e i r  teaching. 

Her c u r r i c u l u m  improvement p l a n  included holding d i s t r i c t -wide  

meetings on a r e g u l a r  b a s i s  f o r  a l anguage  a r t s  r e p r e s e n t a t i v e  from 

each  schoo l .  Since these  meetings had s t a r t e d  before the  c r e a t i o n  of  

the  s c h o o l  c u r r i c u l u m  c o o r d i n a t o r  p o s i t i o n ,  t h e r e  was a n  i n i t i a l  

c o n c e r n  on h e r  p a r t  t h a t  t h i s  new p o s i t i o n  would be a b a r r i e r  t o  he r  

plan f o r  improving w r i t t e n  express ion.  I n  many c a s e s ,  however,  t h e  
\ $ 

l a n g u a g e  a r t s  r e p r e s e n t a t i v e  became t h e  school  curriculum coordinator  



a s  was t h e  case  i n  t h e  school under study. 

The d i s t r i c t  m e e t i n g s  w e r e  d e s i g n e d  t o  mode l  l e a d e r s h i p  

b e h a v i o u r s  f o r  t h e  t e a c h e r s  t o  p r a c t i c e  i n  t h e i r  own schools;  they 

were designed t o  impart i n f o r m a t i o n  and s t r a t e g i e s  s p e c i f i c  t o  t h e  

w r i t i n g  process ;  they were designed t o  c e l e b r a t e  f a i l u r e s  as a way of 

encouraging r i sk - t ak ing  and problem solving;  and they were designed t o  

h e l p  t e a c h e r s  s h a r e  i d e a s  and b u i l d  a network of  con tac t s  i n  o t h e r  

schools  throughout the  d i s t r i c t .  

She had f r e q u e n t  r e p  m e e t i n g s ,  once a month o r  every 
f i v e  t o  s i x  weeks. The f i rs t  y e a r  [ t h r e e  y e a r s  a g o ]  
e v e r y  mee t ing  was devoted t o  a d i f f e r e n t  s t a g e  and we 
t o r e  them apar t .  Those [meetings] were  wonder fu l  and 
we had s a c k s  o f  h a n d o u t s  and l o t s  of ideas  and every 
time we went t o  one of t h e  meetings she  had a new book 
we c o u l d  r e a d ,  and a new pub l i ca t ion  from the  S t a t e s ,  
and a new resea rch  a r t i c l e . .  . Lots  of  d i s c u s s i o n  w i t h  
people from your same grade l e v e l .  

Her c u r r i c u l u m  improvement plan a l s o  included t h e  organizing of 

v i s i t s  by recognized au thors  t o  the  schools ,  the  promoting o f  e v e n i n g  

p r e s e n t a t i o n s  t o  e x p l a i n  t h e  w r i t i n g  p r o c e s s  t o  p a r e n t s ,  and t h e  

planning of a d i s t r i c t -wide  Art and Writ ing d i s p l a y  i n  t h e  s p r i n g  of 

each year. 

The d i s t r i c t  curriculum coordinator  d is t inguished between school- 

. based in-service  and school-focused in-service .  

If I have [one o r  two s t a f f  members] a t  some kind of 
in-service  sess ion ,  I am always focus ing i n  my own mind 
on t h e i r  s c h o o l  and t r y i n g  t o  l ead  t h a t  in-service  i n  
such a way t h a t  they w i l l  be a b l e  t o  apply it. I th ink  



t h e r e 1 s  a  time t o  g a t h e r  people of s i m i l a r  conceptual 
l e v e l s  and work w i t h  them. I t h i n k  t h e r e ' s  a  f a l s e  
d i s t i n c t i o n  be tween school-based and d i s t r i c t -based .  
A l l  o f  t h e  i n - s e r v i c e  I 1 v e  d o n e  w i t h  t h e  w r i t i n g  
p r o c e s s  h a s  been what I would c a l l  school-focused.. . I 
never f o r g e t  t h e i r  context  and n e i t h e r  do they. 

I n  a d d i t i o n ,  t h e  d i s t r i c t  curriculum coordinator  broadly defined 

school-based in-service  a s  any i n t e r a c t i o n  which t o o k  p l a c e  a t  t h e  

s c h o o l ,  whe the r  i t  was a  p lanned s e s s i o n  o r  c o n s u l t a t i o n  w i t h  an 

ind iv idua l  teacher  about h i s  o r  he r  own program. 

S i x  p a r t i c i p a n t s  s t a t e d ,  w i t h o u t  prompting,  t h a t  t h e  d i s t r i c t  

curriculum coordinator  had helped t o  improve t h e  w r i t i n g  program a t  

t h i s  s c h o o l .  A l l  p a r t i c i p a n t s  repor ted  t h e  advantages of having the  

d i s t r i c t  c u r r i c u l u m  c o o r d i n a t o r  come t o  t h e i r  s c h o o l .  T h o s e  

s t r a t e g i e s  which made an impression on t h e  teachers  were the  planned 

i n - s e r v i c e  s e s s i o n s ,  t h e  s h a r i n g  of i d e a s ,  and t h e  m o d e l l i n g  o f  

appropr ia te  behaviours i n  t h e  classroom. 

The d i s t r i c t  c u r r i c u l u m  c o o r d i n a t o r  t o o k  p a r t  i n  p l a n n e d  

i n - s e r v i c e  s e s s i o n s  w i t h  t h e  e n t i r e  s t a f f  of the  school t h r e e  times 

each yea r  f o r  t h r e e  y e a r s .  She s p e n t  some o f  h e r  s e s s i o n s  i n  t h e  

s p r i n g  of 1983 i n  h e l p i n g  t o  p r e p a r e  t h e  t e a c h e r s ,  i n c l u d i n g  the  

s c h o o l  c u r r i c u l u m  c o o r d i n a t o r  f o r  t h e i r  p a r t  i n  t h e  e v e n i n g  

p resen ta t ion  t o  parents .  There were many a d d i t i o n a l  i n t e r a c t i o n s  with 

the  p r inc ipa l  and the  school  curriculum c o o r d i n a t o r ,  a s  w e l l  a s  w i t h  

i n d i v i d u a l  teachers  who i n v i t e d  he r  t o  t h e i r  classrooms o r  who c a l l e d  

on he r  f o r  he lp  with a  s p e c i f i c  problem they were encounter ing .  F i v e  



t e a c h e r s  had had h e r  come a t  least once t o  t h e i r  classroom t o  model 

s p e c i f i c  prewri t ing  o r  e d i t i n g  behaviours, and a l l  spoke highly of  h e r  

a b i l i t i e s  a s  a  r o l e  model f o r  them. 

The p e r s o n a l  q u a l i t i e s  of  the  d i s t r i c t  curriculum coordinator  on 

which the  p a r t i c i p a n t s  r e p o r t e d  i n d i c a t e  h e r  a b i l i t y  t o  d e v e l o p  a 

r a p p o r t  wi th  many individuals .  Her knowledge of her  work ( e x p e r t i s e )  

and he r  wi l l ingness  t o  sha re  i d e a s  were repor ted  by s i x  p a r t i c i p a n t s .  

Being s u p p o r t i v e  and p o s i t i v e  and e n t h u s i a s t i c  were q u a l i t i e s  s t a t e d  

by four  p a r t i c i p a n t s .  She was approachab le ,  had a s e n s e  o f  humour, 

was a good l i s t e n e r ,  and has a  r e a l i s t i c  outlook. 

I ' d  l i k e  t o  watch he r  teach more.. . fol low her  f o r  two 
o r  t h r e e  lessons ; .  . Her human q u a l i t i e s  make it much 
e a s i e r  f o r  me t o  r e l a t e  hones t ly  without f e e l i n g  t h a t  
[she] holds  you i n  contempt. 

By b e i n g  a v a i l a b l e  and coming t o  our l i t t l e  school s o  
o f t e n  and help ing a l l  of us. 

She  d o e s  a d i s c u s s i o n  t y p e  of workshop and I t h i n k  
t h a t ' s  r e a l l y  e f f e c t i v e .  Everyone throws ou t  ideas .  

I ' v e  n e v e r  w o r k e d  w i t h  [ t h e  d i s t r i c t  c u r r i c u l u m  
coordinator]  j u s t  on  my own.. . Now I would [ l i k e  t o  
work w i t h  h e r ] .  L a s t  y e a r  I wouldnl t have because I 
was s o  f a r  behind where s h e  was coming from t h a t  I 
d i d n ' t  want her  t o  know t h a t  I d i d n ' t  know t h a t  much... 
I ' m  a l s o  a t  t h a t  s t a g e  where I need h e r  t o  come i n  t o  
get me t o  the  next s tage .  

S h e  p u t s  g r e a t  s t o r e  i n  t h e  i n t e l l i g e n c e  of  t h e  
i n d i v i d u a l  t e a c h e r s .  She  s h o w s  y o u  n o t h i n g  b u t  
encouragement ,  r e s p e c t ,  t r u s t  and f a i t h . .  . you don ' t  
dare d isappoint  her.. . She c h a l l e n g e s  you. . . S h e ' s  a n  
e x t r e m e l y  g i f t e d  d i a g n o s t i c i a n  of peoplest  t a l en t s . . .  
She's a  cons tant  l i n k e r  wi th  o t h e r  g i f t e d  people... She 
cons tan t ly  mentions your name i n  conversa t ions  and when 



s h e ' s  g i v i n g  workshops s h e  c o n s t a n t l y  mentions your 
name... She buoys you up. 

S h e ' s  a b s o l u t e l y  w o n d e r f u l .  She  s p e a k s  a t  many 
d i f f e r e n t  l e v e l s  a t  once. .  . s h e  can  be t a l k i n g  t o  u s  
a l l  a t  once and w e  a l l  get something d i f f e r e n t .  

S h e ' s  been  t h e  p e r s o n  who's encouraged [ t h e  s c h o o l  
c u r r i c u l u m  c o o r d i n a t o r  l more t h a n  anybody e l s e  t o  
extend h e r  p ro fess iona l  capaci ty  and a b i l i t i e s . . .  She 's  
seen someone who is ready t o  do t h a t  and she ' s  provided 
h e r  with those oppor tun i t i e s  [ t o  g i v e  workshops i n  t h e  
w r i t i n g  process].  

The i n t e r a c t i o n s  and t h e  l e a r n i n g  which t h e  . d i s t r i c t  curriculum 

. coordinator  encouraged were b e n e f i c i a l  not  only t o  the  teachers  i n  the  

school  but  a l s o  f o r  the  d i s t r i c t  curriculum coordinator .  

The t h i n g s  t h a t  s tand out  i n  my mind a r e  t h e  l ea rn ings  
t h a t  I made a t  Kurelek .  K u r e l e k t s  been l i k e  a l a b  
s c h o o l  f o r  me i n  t h e  sense t h a t  [what I ' v e  observed i n  
classrooms and i n  t h e  s t a f f r o o m ]  . . . have  h e l p e d  t o  
deepen t h e  t h i n k i n g  a b o u t  t h e  w r i t i n g  process and t o  
improve the  w r i t i n g  program.. . [The s c h o o l  c u r r i c u l u m  
coordinator  ] has  of  t e n  i n s p i r e d  me. 

_The s c h o o l  c u r r i c u l u m  c o o r d i n a t o r ,  The s c h o o l  c u r r i c u l u m  

coordinator  was the  language a r t s  r e p r e s e n t a t i v e  a t  the  d i s t r i c t - w i d e  

m e e t i n g s .  She r e t u r n e d  t o  t h e  school with new resources ,  ideas  and 

s t r a t e g i e s  t o  t r y  i n  h e r  c l a s s r o o m  and t o  s h a r e  w i t h  o t h e r s .  She 

deve loped  t h e  schoo l -based  i n - s e r v i c e  p l a n  wi th  the  p r i n c i p a l ,  and 

presented i t  t o  the  teachers.  She conducted the  c u r r i c u l u m  m e e t i n g s  

h e l d  a f t e r  s c h o o l  and she  organized s p e c i f i c  school-based in-service  

sess ions .  She was respons ib le  f o r  o r g a n i z i n g  t h e  p a r e n t  e v e n i n g  i n  



' t h e  s p r i n g  o f  1983 and each  of  t h e  f o u r  present ing  assemblies held 

s ince  t h e  f a l l  o f  1983. Above a l l ,  she was developing an  e x p e r t i s e  i n  

t h e  teaching of w r i t i n g  along with t h e  o t h e r  teachers.  

Five p a r t i c i p a n t s  s t a t e d ,  w i t h o u t  prompt ing,  t h a t  t h e  s c h o o l  

c u r r i c u l u m  c o o r d i n a t o r  had h e l p e d  t o  improve t h e  s c h o o l f s  w r i t i n g  

program. A l l  p a r t i c i p a n t s  r e p o r t e d  on  t h e  a d v a n t a g e s  o f  h a v i n g  a 

c u r r i c u l u m  c o o r d i n a t o r  i n  t h e  s c h o o l .  Most r e s p o n d e n t s  found i t  

d i f f i c u l t  t o  sepa ra te  the  q u a l i t i e s  of the  person i n  the  p o s i t i o n  from 

t h e  r o l e  i t s e l f ,  b u t  h e r  a c t i v e  invo lvement  w i t h  t h e  p r i n c i p a l  i n  

planning and c a r r y i n g  o u t  t h e  schoo l -based  i n - s e r v i c e  program was 

r e p o r t e d  by a l l  p a r t i c i p a n t s .  Spec i f i c  s t r a t e g i e s  such a s  providing 

resources ,  one-on-one help ,  organiz ing s p e a k e r s  and s p e c i f i c  s c h o o l  

e v e n t s ,  and k e e p i n g  t eachers  on t a s k  i n  working toward t h e i r  monthly 

c u r r i c u l a r  g o a l s  were reported.  Her e n t h u s i a s m  and a b i l i t y  t o  draw 

i d e a s  o u t  f r o m  o t h e r s ,  h e r  g r e a t  e n e r g y ,  h e r  u s e  of  p o s i t i v e  

reinforcement and the  modeling of good w r i t t e n  work by h e r  s t u d e n t s  

were  q u a l i t i e s  which o the r  s t a f f  members repor ted  a s  he lp ing them t o  

improve t h e i r  p rogram.  The o n l y  d i s a d v a n t a g e  g i v e n  by t h r e e  

p a r t i c i p a n t s  was t h a t  he r  enthusiasm was sometimes overwhelming o r  a  

l i t t l e  overpowering f o r  those wi th  a  d i f f e r e n t  s t y l e  of l e a r n i n g  and 

teaching. 

The c o n s i d e r a b l e  p ro fess iona l  growth which t h e  school curriculum 

coordinator  e a r l i e r  a t t r i b u t e d  i n  p a r t  t o  he r  experience i n  t h i s  r o l e  

w a s  confirmed by comments from two p a r t i c i p a n t s .  



I t f s  h a r d  t o  s e p a r a t e  [ t h e  s c h o o l  c u r r i c u l u m  
coord ina to r l  from h e r  r o l e . . .  s h e  r e a l l y  models  t h e  
p l e a s u r e s  and p a i n s  of learning.. .  she t a l k s  out  loud 
a b o u t  t h e  f r u s t r a t i o n s  and t h e  j o y s . .  . o f  p u t t i n g  
s o m e t h i n g  t o  work w i t h  h e r  own s t u d e n t s . . .  Her own 
v i s i b l e ,  t ang ib le  enthusiasm f o r  what s h e ' s  learned and 
what  h e r  k i d s  a r e  a b l e  t o  do  is  r e a l l y  i n f e c t i o u s .  
S h e f s  extremely hard-working... w r i t i n g  up m i n u t e s  o f  
c u r r i c u l u m  m e e t i n g s ,  d e s i g n i n g  management s y s t e m s ,  
p o s t e r s ,  p u b l i c a t i o n s . . .  S h e ' s  made a  p r o f e s s i o n a l  
commitment above and beyond h e r  r o l e  a s  a classroom 
teacher.  

[The s c h o o l  c u r r i c u l u m  c o o r d i n a t o r l  is e x c e l l e n t  f o r  
br inging i n  c h a r t s  and p i n n i n g  them up. and x e r o x i n g  
l i t t l e  b i t s  o f  informat ion . .  . a  wealth of information 
and handouts and i d e a s  and ,  as a  r e s o u r c e  p e r s o n ,  i f  
youf  r e  s t u c k ,  you g e t  immedia te  r e s u l t s .  She e i t h e r  
d i g s  around o r  g o e s  t o  [ t h e  d i s t r i c t  c u r r i c u l u m  
c o o r d i n a t o r l  and you're served with t h r e e  thousand and 
one d i f f e r e n t  i d e a s . .  . I ' d  l i k e  t o  s e e  some o t h e r  
t e a c h e r s  t e a c h ;  and [she] i s  one of them. I know she  
g e t s  f a n t a s t i c  work but  I don' t  know how she does it. 

It s s o  n i c e  because  s h e  ' s always there .  Whenever I 
g e t  s tuck o r  I ' m  having t r o u b l e  w i t h  someth ing  a l o n g  
t h e  way, s h e ' s  always around and she  r e a l l y  knows what 
s h e ' s  doing... It's a  mat ter  of he r  personal i ty .  

Even though s h e  was ahead [ i n  h e r  knowledge of  t h e  
w r i t i n g  p r o c e s s ] ,  s h e  s t i l l  w e n t  b a c k  a n d  we a l l  
s t a r t e d  o v e r  t o g e t h e r . .  . I th ink  she  s r e a l l y  good a t  
t h a t  job .  S h e ' s  s o  e f f u s i v e  a b o u t  t h i n g s  t h a t  you  
c a n 1  t s a y ,  * I  don1 t want t o  do that t1,  and by t h e  time 
s h e ' s  f i n i s h e d ,  you usua l ly  want t o  do i t  anyway. 

I t h i n k  i t  ' s been v e r y  i m p o r t a n t  t h a t  someone who 
hasn ' t  any p o s i t i o n  of power, someone who is one of the  
rest o f  t h e  s t a f f  is tak ing  a  l eadersh ip  r o l e ,  s o  i t ' s  
not seen t o  be top-down, l a i d - o n  t y p e  o f  t h i n g .  The 
i n f o r m a l  i n t e r a c t i o n  network i s  v e r y  i m p o r t a n t .  . . 
having someone who i s  a t  a l l  t i m e s ,  f o c u s i n g  on  t h e  
p r o f e s s i o n a l  development program of t h e  school.  It 's 
never allowed t o  s l i d e .  



The ~ r i n c i ~ a _ l .  The p r i n c i p a l  of t h e  s c h o o l  had r e c e n t l y  

graduated with a  masters  degree i n  educat ional  a d m i n i s t r a t i o n  and had 

f o c u s e d  on c u r r i c u l u m  development .  H i s  c h a l l e n g e  was t o  t ake  t h e  

t h e o r e t i c a l  base he had and t o  develop i t  a t  a  p r a c t i c a l  l e v e l  i n  t h e  

s c h o o l .  He d i d  n o t  s e e  h i m s e l f  a s  having e x p e r t i s e  i n  teaching t h e  

w r i t i n g  process,  but he had had experience wi th  d e v e l o p i n g  a s c h o o l -  

based  i n - s e r v i c e  plan t o  promote w r i t t e n  express ion i n  t h e  elementary 

school  i n  which he had been v i c e - p r i n c i p a l .  When h e  f i rs t  came t o  

Kure lek  a s  p r i n c i p a l ,  h e  was concerned  about e s t a b l i s h i n g  a  yea r ly  

i n - s e r v i c e  p l a n .  He worked w i t h  b o t h  t h e  d i s t r i c t  c u r r i c u l u m  

c o o r d i n a t o r  and t h e  s c h o o l  curr iculum coordinator  t o  develop a  plan 

which would meet the  c u r r i c u l a r  needs t h a t  the  s t a f f  had i d e n t i f i e d ;  

t h a t  is, t o  improve w r i t t e n  expression.  

The p r i n c i p a l  repor ted  t h a t  h i s  involvement wi th  e s t a b l i s h i n g  the  

school-based in-service  program was very high i n  t h e  1981-82 year  and 

i n  p a r t i c u l a r  he worked t o  develop the  l eadersh ip  s k i l l s  of the  school  

c u r r i c u l u m  c o o r d i n a t o r  by i n c r e a s i n g l y  d e l e g a t i n g  c u r r i c u l a r  

r e s p o n s i b i l i t y  t o  h e r .  I n  t h e  t h i r d  y e a r ,  t h e  s c h o o l  c u r r i c u l u m  

c o o r d i n a t o r  was a b l e  t o  c a r r y  much o f  t h e  p l a n n i n g  h e r s e l f  so  h i s  

involvement had decreased. He now saw himself a s  a  mediator who could 

h e l p  t e a c h e r s  so lve  t h e i r  c u r r i c u l a r  problem by e n l i s t i n g  the  he lp  of 

o thers .  

The p r i n c i p a l  c l e a r l y  i n d i c a t e d  a  knowledge of  t h e  w r i t i n g  
.. 5 

process and confirmed t h a t  h e  a t t e n d e d  a l l  s choo l -based  i n - s e r v i c e  



s e s s i o n s .  H e  a l s o  met w i t h  t e a c h e r s  i n d i v i d u a l l y  each  month t o  

d i s c u s s  t h e i r  preview of the  c u r r i c u l a r  goa l s  f o r  t h e i r  s t u d e n t s .  I n  

t h e  1983-84 s c h o o l  y e a r ,  a  second s c h o o l  w i t h  f o u r  t e a c h e r s  was 

annexed t o  Kurelek .  Although t h e  s c h o o l s  remained s e p a r a t e  f o r  

schoo l -based  i n - s e r v i c e ,  t h e  p r i n c i p a l  found t h a t  h i s  time with the  

Kurelek s t a f f  was much reduced. 

When q u e s t i o n e d  a b o u t  t h e  f a c t o r s  which had helped t o  improve 

t h e i r  w r i t i n g  program, no respondent i n d i c a t e d  t h e  p r i n c i p a l .  When 

prompted,  however, a l l  p a r t i c i p a n t s  confirmed t h a t  h i s  o rgan iza t iona l  

a b i l i t y  and s u p p o r t  had been a d v a n t a g e o u s  t o  t h e  program. Three  
I 

r e s p o n d e n t s  s t a t e d  t h a t  he bel ieved i n  t h e  program and t h a t  he was an 

e d u c a t o r  who promoted t l i i n k i n g  a b o u t  e d u c a t i o n a l  i s s u e s .  Two 

r e s p o n d e n t s  r e p o r t e d  t h a t  h i s  p o s i t i v e  comments t o  s t u d e n t s  and h i s  

obvious support  of the  present ing  assemblies had helped t o  improve the  

program. Two r e s p o n d e n t s  expressed  a wish t h a t  t h e  p r i n c i p a l  could 

spend more time teaching i n  classrooms, but  they a l s o  u n d e r s t o o d  t h e  

c o n s t r a i n t s  under  which he operated,  e s p e c i a l l y  i n  t h e  1983-84 year. 

The p r i n c i p a l ,  too ,  expressed the  wish t o  have more time f o r  teaching. 

By h e l p i n g  t o  o r g a n i z e  and c o o r d i n a t e  and s t r u c t u r e  
everyth ing has been t h e  b a s i s  o f  t h e  program. If h e  
hadn ' t s e t  i t  a l l  up, I don1 t th ink we would have such 
a  well-rounded i n - s e r v i c e  program o r  s c h o o l  w r i t i n g  
program. By s t r u c t u r i n g  t h e  non-instruct ional  days s o  
t h a t  nothing was l e f t  t o  chance.. . very few m i n u t e s  o f  
t h e  non- ins t ruc t ional  days were wasted... He's made one 
of the  b igges t  changes i n  my t e a c h i n g  because  o f  h i s  
teacher  supervision.  



He had t h e  i d e a  i n  the  first place. He has t h e  time t o  
write t h e  l e t t e r s  t o  g e t  t h e  f u n d i n g  and h e  h a s  t h e  
t i m e  t o  make t h e  p l a n s  f o r  t h e  workshops,  f o r  t h e  
s e s s i o n s  t h a t  w e ' v e  h a d . . .  W i t h  h i s  e a s y  way o f  
persuading you t o  do something you d i d n ' t  know you were 
going t o  do, h e  had u s  d e c i d e  t h a t  we were g o i n g  t o  
f o c u s  on t h e  w r i t i n g  p r o c e s s .  He made t h e  dec i s ion  
i n i t i a l l y ,  I th ink,  a1  though we  voted f o r  i t .  . . He g o t  
money f o r  s u b s t i t u t e  time wi th in  a few weeks. 

He's a s  convinced a s  everyone e l s e  is t h a t  i t ' s  a good 
t h i n g .  He h a s  encouraged u s  t o  continue focus ing on 
the  w r i t i n g  process f o r  our curriculum development f o r  
a  p e r i o d  o f  t h r e e  y e a r s  now and t h a t  i s  u n u s u a l  i n  
school... He's a  t h o u g h t f u l  man and h e ' s  g o t  l o t s  o f  
i d e a s  b u t  h e ' s  c e r t a i n l y  n o t  a  person who pushes h i s  
i d e a s  o r  s h a p e s  t h e  s c h o o l  v e r y  s t r o n g l y  around h i s  
ideas.  

He d e f i n i t e l y  f e l t  t h e  r u m b l i n g s  o f  d i s c o n t e n t  and 
doubts. We had a  f e w  t a l k s  a t  the  beginning because  I 
h a d  my d o u b t s  a s  t o  t e a c h i n g  i t . . .  h e  was  v e r y  
suppor t ive  abou t  o f f e r i n g  help.. . He wasnt t v e r y '  pushy 
about it. 

I don ' t s e e  him t h a t  much except when he goes over t h e  
previews. I see the  p r i n c i p a l  a s  someone you d i s c u s s  
your previews with o r  problems. I don ' t  r e a l l y  see him 
i n  the  r o l e  of curriculum development. 

He's t r emendous ly  s u p p o r t i v e . . .  You c o u l d n ' t  f i n d  a  
more c u r r i c u l u m  development  k n o w l e d g e a b l e  k i n d  o f  
person. .  . He's open t o  d i s c u s s i o n ,  and open t o  i d e a s  
and r e a l l y  aware of  what p e o p l e  a r e  t r y i n g  t o  d o  and 
how p e o p l e  a r e  growing. He makes a  point  of t r y i n g  t o  
communicate with everybody... of providing support .  He 
t r ies  v e r y  ha rd  t o  communicate w i t h  you about [your 
p r e v i e w ]  and ... h e  h a s  a  t remendous commitment t o  
q u a l i t y  p r o f e s s i o n a l  t e a c h i n g  and e x p e r i e n c e s  f o r  
s tudents .  

The p a r t i c i p a n t s t  r e s p o n s e s  t o  ques t ions  about the  p r i n c i p a l l s  

l eader sh ip  s t y l e  were very c o n s i s t e n t  wi th  h i s  own d e s c r i p t i o n  of h i s  

s t y l e .  They r e p o r t e d  unanimously  t h a t  h e  had a  c l e a r  i d e a  of t h e  



e d u c a t i o n a l  g o a l s  which would meet the  needs of t h e  s tuden t s  i n  t h e  

schoo l .  Although he  p rov ided  d i r e c t i o n  i n  t h e  s e t t i n g  o f  s c h o o l  

goa l s ,  he did not  impose h i s  i d e a l s  on t h e  teachers .  H e  presented h i s  

recommendations t o  the  s t a f f  f o r  modif ica t ion  and f i n a l  a p p r o v a l ,  and 

r e s p o n d e n t s  i n d i c a t e d  t h a t  t h e y  were guided but not  overpowered i n  

t h e i r  decision-making. 

The p r i n c i p a l  c o n s i s t e n t l y  s i g n a l l e d  t o  t h e  t e a c h e r s  t h a t  be 

bel ieved they were pro fess iona l s  who wanted t o  do a  good job.  H e  had 

c l e a r  e x p e c t a t i o n s  wi th  regard t o  t h e  monthly c u r r i c u l a r  preview, t o  

d i s c i p l i n e ,  t o  r e p o r t i n g  t o  pa ren t s  and t o  t h e  q u a l i t y  of work from 

s t u d e n t s .  I n  h i s  s u p e r v i s i o n  of t eachers ,  he s t r e s s e d  time on t a sk ,  

p o s i t i v e  reinforcement and good q u e s t i o n i n g .  He was aware of e a c h  

t e a c h e r ' s  c u r r i c u l u m  p l a n s  and saw h imse l f  a s  a  mediator who could 

b e s t  meet t h e  t e a c h e r ' s  p r o f e s s i o n a l  needs  by b r i n g i n g  h e l p  from 

a n o t h e r  e x p e r t .  He was acknowledged t o  have  a n  a b i l i t y  t o  s e e  a 

person's hidden t a l e n t s  and t o  promote those t a l e n t s .  H i s  s t a n d a r d s  

were  c l e a r l y  s i g n a l l e d  t o  t h e  s t u d e n t s  calmly, almost unobstrusively,  

y e t  with s t r eng th .  H i s  own decision-making was focused on t h e  impac t  

t h a t  a  d e c i s i o n  would have on i n s t r u c t i o n a l  p rac t i ces .  Above a l l ,  he 

was a good l i s t e n e r  who r e f l e c t e d  c r i t i c a l l y  and a p p r e c i a t i v e l y  on  

teachers1  and s tuden t s '  e f f o r t s .  

A l l  respondents  agreed t h a t  t h e  p r i n c i p a l  was most d e f i n i t e l y  the  

admin i s t r a t ive  l e a d e r  i n  t h e  s c h o o l ,  b u t  h e  was s e e n  t o  s h a r e  t h e  

r e s p o n s i b i l i t y  f o r  c u r r i c u l u m  matters w i t h  t h e  s c h o o l  cu r r i cu lum 



c o o r d i n a t o r  and t h e  r e s p o n s i b i l i t y  f o r  t h e  operat ion of t h e '  school 

w i t h  t h e  a s s i s t a n t  t o  t h e  p r i n c i p a l .  He d i d  n o t  r e l i n q u i s h  h i s  

r e s p o n s i b i l i t i e s  i n  t h e s e  a r e a s  but maintained an on-going dialogue 

with these  i n d i v i d u a l s  concerning the  t a sk  he had delegated. He had a 

knowledge of  d i s t r i c t  p o l i c y ,  and knew how t o  draw funds from o the r  

s o u r c e s  when t h e y  were needed f o r  t h e  i n - s e r v i c e  program o r  f o r  

s p e c i f i c  resources  which t h e  teachers  could j u s t i f y .  

A l l  p a r t i c i p a n t s  confirmed t h a t  the  p r i n c i p a l  used a d e m o c r a t i c  

l e a d e r s h i p  s t y l e  f o r  most decis ion-making,  although th ree  teachers  

recognized t h a t  he made the  dec i s ions  himself on those ques t ions  which 

were  of l i t t l e  concern t o  t h e  s t a f f .  He seemed t o  have an a b i l i t y  t o  

know which dec i s ions  he should make, and which he should b r i n g  t o  t h e  

teachers .  

It was c l e a r  from t h e  in terviews t h a t  t h e  teachers  i n  t h i s  school 

had a view of t h e i r  p r i n c i p a l ' s  r o l e  which coincided wi th  h i s  own view 

of the  r o l e .  They were p ro fess iona l s  wi th  a voice i n  t h e  dec i s ions  of 

the  School and they saw t h e  p r i n c i p a l  a s  a  d e f i n i t e  l e a d e r  who was 

t r u e  t o  h i s  i d e a l s  and y e t  fair-minded and w i l l i n g  t o  l i s t e n  t o  o t h e r  

Po in t s  of view. He was sure of h i s  own r o l e  and although he shared o r  

d e l e g a t e d  s o m e  t a s k s ,  h e  r e c o g n i z e d  t h a t  h e  h a d  u l t i m a t e  

r e s p o n s i b i l i t y  f o r  the  opera t ion  of the  school.  

Othe r  c h a r a c t e r i s t i c s ,  Seven r e s p o n d e n t s  considered t h a t  the  

smal ler  s i z e  of the  school  had a p o s i t i v e  e f f e c t  on t h e  success  of t h e  



c u r r i c u l u m  development  p r o c e s s  h e r e .  A 1  though they could env i s ion  

s i m i l a r  progress i n  a  l a r g e r  school ,  t h e  respondents  indica ted  t h a t  i t  

would t a k e  l o n g e r  t o  a c h i e v e  and much of  t h e  time would need t o  be 

spent  on developing the  open communication and w i l l i n g n e s s  t o  s h a r e  

i d e a s  which was a valued c h a r a c t e r i s t i c  of  t h i s  school. It was s t a t e d  

a s  an advantage t o  have a school  where all  the  s t u d e n t s  were known by 

a l l  t he  teachers  and by each o the r .  

S i x  r e s p o n d e n t s  r e p o r t e d  t h a t  t h e  q u a l i t y  of t h e  s t a f f  i n  t h e  

school  was a f a c t o r .  They were described v a r i o u s l y  a s  hard-working,  

c o n s c i e n t i o u s ,  f u l l  o f  i d e a s ,  c o m m i t t e d  t o  q u a l i t y  work from 

themselves and t h e i r  s tuden t s ,  and w i l l i n g  t o  assume e x t r a  r e s p o n s i -  

b i l i t i e s .  Each i n d i v i d u a i  was seen t o  have s p e c i f i c  s t r e n g t h s  which 

had helped most members t o  take  a l e a d e r s h i p  r o l e  i n  some way. The 

r e s p o n d e n t s  were  c o n s i s t e n t  i n  t h e i r  i d e n t i f i c a t i o n  of t h e  ways i n  

which ind iv idua l  members provided l eadersh ip  i n  the  school.  

I n  t h e  beginning of the  in terview t h r e e  p a r t i c i p a n t s  r e f e r r e d  t o  

t h e  impact t h a t  t h i s  curriculum development p r o j e c t  had had on t h e i r  

own p r o f e s s i o n a l  development.  A t  t h e  conclus ion of the  in terview,  

f i v e  o the r  p a r t i c i p a n t s  r e p o r t e d  e i t h e r  t h a t  t h e y  had e x p e r i e n c e d  

p r o f e s s i o n a l  g rowth ,  o r  t h a t  t h e y  c o u l d  s e e  such growth i n  o t h e r s ,  

from t h e i r  exper iences  with the  school-based in-service  program which 

had f o c u s e d  on t h e  w r i t i n g  process. When two of t h e  f i v e  respondents  

were asked i f  s i m i l a r  p rofess ional  growth would be poss ib le  i f  another  

curriculum a r e a  were the  focus,  they affirmed t h a t  i t  would. 



S i h i l a r l y  t h r e e  t e a c h e r s  a f f i rmed  t h a t  they  would con t inue  t o  use  

t h e  w r i t i n g  p r o c e s s  h e r e  and  i f  t h e y  moved t o  a n o t h e r  s c h o o l .  The 

p r i n c i p a l  c o n f i r m e d  h i s  commitment t o  a  cur r icu lum improvement p lan  

such as t h e  one a t  t h i s  s choo l ,  and o n e  t e a c h e r ,  who had  d e c i d e d  t o  

t r a n s f e r ,  hoped t o  move t o  a n o t h e r  school  where t h e r e  was a  p l an  f o r  

deve loping  some area of  t h e  curr iculum. 

I n  s u m m a r y ,  p a r t i c i p a n t s  i n  t h i s  s t u d y  r e p o r t e d  t h a t  t h e  

i n t e r v i e w  was w o r t h w h i l e .  A s  e a c h  i n t e r v i e w  p r o g r e s s e d ,  t h e  

r e s p o n d e n t s  a p p e a r e d  more r e l a x e d  and t h e i r  answers became longe r ,  

r i c h e r  i n  d e t a i l  and r e f l e c t i v e .  Voices were a n i m a t e d  and  words  and 

p h r a s e s  were emphas i zed .  T h r e e  p a r t i c i p a n t s  r e t u r n e d  a f t e r  t h e  

i n t e r v i e w  t o  add f u r t h e r  comments, and f o u r  i n d i v i d u a l s  c o k e n t e d  t h a t  

t h e  i n t e r v i e w  had  h e l p e d  t o  c l a r i f y  and c o n s o l i d a t e  t h e i r  t h ink ing  

about  t h e  curr iculum. A l l  p a r t i c i p a n t s  confirmed t h a t  t h e  r e p o r t i n g  

of t h e  d a t a  f a i r l y  r e p r e s e n t e d  them, and, as a r e s u l t  of  r ead ing  t h e  

r e p o r t ,  t h e  m o n t h l y  c u r r i c u l u m  m e e t i n g s  were r e i n s t a t e d  b y  t h e  

p r i n c i p a l  and t h e  school  cur r icu lum coord ina to r .  



Chapter  V 

Conclusions 

I n  t h e  p a s t  two decades,  s t u d i e s  of  t e ach ing  have h i g h l i g h t e d  how 

d i f f i c u l t  i t  i s  f o r  t e a c h e r s  t o  e n g a g e  i n  c u r r i c u l u m  d e v e l o p m e n t  

a c t i v i t i e s ,  even though p a r t i c i p a t i o n  i n  curr iculum decision-making i s  

a powerful way f o r  t e a c h e r s  t o  improve t h e i r  p r o f e s s i o n a l  2 r a c t i c e s .  

S c h o o l  o r g a n i z a t i o n  is n o t  conducive t o  t e a c h e r s  working t o g e t h e r  and 

r e c e i v i n g  l e a d e r s h i p  i n  d e v e l o p i n g  c u r r i c u l u m .  The p h y s i c a l  and 

s o c i a l  s t r u c t u r e s  of  t h e  t y p i c a l  e lementary school  have c o n t r i b u t e d  t o  

t e a c h e r s  be ing  i s o l a t e d  as p r o f e s s i o n a l s ,  and g e n e r a l l y  have prevented 

t e a c h e r s  from e s t a b l i s h i n g  c o l l a b o r a t i v e ,  c o l l e g i a l  r e l a t i o * s h i p s  w i t h  

proper cur r icu lum l e a d e r s h i p .  

D e s c r i b e d  i n  t h i s  c a s e  s t u d y  is one school  i n  which t h i s  was no t  

t h e  case.  Ra ther ,  a s e t t i n g  was examined i n  which t e a c h e r s ,  w o r k i n g  

i n  a c o l l e g i a l  m o d e l  a n d  u n d e r  t h e  l e a d e r s h i p  o f  c u r r i c u l u m  

c o o r d i n a t o r s ,  were a b l e  t o  enhance t h e i r  p r o f e s s i o n a l  p r a c t i c e s  i n  t h e  

c l a s s r o o m  b e c a u s e  o f  t h e i r  p a r t i c i p a t i o n  i n  cur r icu lum development 

a c t i v i t i e s .  I n  t h e  e lementary  s c h o o l  i n  which t h i s  s t udy  t o o k  p l a c e ,  

c l a s s r o o m  p r a c t i c e s  a s s o c i a t e d  w i t h  w r i t t e n  e x p r e s s i o n  had  shown 

improvement over  a t h r e e  yea r  per iod .  This  s tudy  i n v e s t i g a t e d  why t h e  

t e a c h e r s  p a r t i c i p a t e d  i n  d e v e l o p i n g  t h e  w r i t t e n  e x p r e s s i o n  o f  t h e i r  

s t u d e n t s ,  what are t h e  c h a r a c t e r i s t i c s  o f  t h e  s c h o o l  ' s e t t i n g  wh ich  

promoted c u r r i c u l u m  d e v e l o p m e n t ,  and what d i d  l e a d e r s  do t o  promote 



t e a c h e r  p a r t i c i p a t i o n  i n  c u r r i c u l u m  d e c i s i o n  making. This  chap te r  

e x a m i n e s  t h e  r e s u l t s  r e p o r t e d  i n  C h a p t e r  I V  i n  r e l a t i o n  t o  t h e  

c o n c e p t u a l i z a t i o n  o f  t h e  c u r r i c u l u m  development p roces s  proposed i n  

Chapter 11. 

Research Question 1 

The  r e a s o n s  why t h e  t e a c h e r s  p a r t i c i p a t e d  i n  d e v e l o p i n g  t h e  

c u r r i c u l u m  a r e  n o t  d i s c r e t e  b u t  s o m e w h a t  o v e r l a p p i n g  a n d  

complementary .  I n i t i a l l y ,  t e a c h e r s  p a r t i c i p a t e d  b e c a u s e  o f  p e e r  

p re s su re ,  and because of t h e  i nnova t ion ' s  p o t e n t i a l  t o  improve  t h e i r  

p r a c t i c e .  T e a c h e r s  va lued  t h e  in tended  reform of  c lassroom p r a c t i c e  

which w e r e  a t t r i b u t e d  t o  ~ u c c e s s f u l  u s e  o f  t h e  i n n o v a t i o n .  They 

c o n t i n u e d  t o  p a r t i c i p a t e  b e c a u s e  t h e  w o r t h  o f  t h e  i n n o v a t i o n  was 

confirmed as t h e  t e a c h e r s  e x p e r i e n c e d  a s e n s e  o f  a c h i e v e m e n t  w i t h  

t h e i r  s t u d e n t s .  I n  a d d i t i o n ,  t h e y  v a l u e d  t h e  o p p o r t u n i t i e s  f o r  

c o l l e g i a l  i n t e r a c t i o n s  experienced a s  a r e s u l t  of  t h e i r  p a r t i c i p a t i o n  

i n  d e v e l o p i n g  c u r r i c u l u m .  The s e n s e  o f  achievement,  t h e  c o l l e g i a l  

i n t e r a c t i o n s  and t h e  s ense  of p r o f e s s i o n a l  growth combined t o  p r o d u c e  

a  s t r o n g  s e n s e  of  e f f i c a c y  f o r  t he se  teachers .  

Peer  ~ r e s s u r e .  F ive  t e a c h e r s  r epo r t ed  a f e e l i n g  of p r e s s u r e  from 

t h e i r  p e e r s  t o  p a r t i c i p a t e  when t h e  s choo l ' s  w r i t i n g  program was first 

in t roduced  t o  them. D i f f e r e n t  t e a c h e r s  r epo r t ed  f e e l i n g  t h i s  p r e s su re  

a t  t h e  b e g i n n i n g  o f  e a c h  o f  t h e  t h r e e  y e a r s  under s tudy ,  when they  



f i r s t  j o i n e d  t h e  s t a f f .  A r e l a t e d  k i n d  o f  p r e s s u r e  a l s o  was 
r 

t r a n s m i t t e d  from t h e  d i s t r i c t  s taf f  t h r o u g h  t h e  s c h o o l  c u r r i c u l u m  

c o o r d i n a t o r  who was a t t e n d i n g  d i s t r i c t  meet ings.  This  p re s su re  t o  

conform t o  d i s t r i c t  curr iculum p r i o r i t i e s  and t o  work on  t h e  w r i t i n g  

p roces s  th roughout  t h e  school  i n i t i a l l y  c o n t r i b u t e d  t o  t h e  development 

of c o l l e g i a l  i n t e r a c t i o n s  du r ing  t h e  s c h o o l - b a s e d  i n - s e r v i c e  e v e n t s  

and  t h e  m o n t h l y  c u r r i c u l u m  m e e t i n g s .  I n  t h e  second and t h i r d  yea r  

when a c o r e  o f  committed t e a c h e r s  had been e s t a b l i s h e d ,  t h e  p r e s s u r e  

t o  t ake  p a r t  i n  deve loping  t h e  c u r r i c u l a r  i nnova t ion  grew o u t  of these  

o p p o r t u n i t i e s  f o r  c o l l e g i a l  i n t e r a c t i o n .  The s i g n i f i c a n c e  o f  t h i s  

p e e r  p r e s s u r e  w i l l  be  r e f e r r e d  t o  a g a i n  du r ing  t h e  d i s cus s ion  of t h e  

r o l e  o f  t h e  c u r r i c u l u m  l e a d e r s  i n  t h i s  s e t t i n g .  ~ o w e b e r ,  s u c h  

p r e s s u r e  is expec ted  i n  a  normative change process  i n  which va lues  and 

b e l i e f s  are be ing  shared  and ques t ioned  and,  indeed ,  i s  a powerful way 

i n  which t o  a l t e r  group norms. 

I n n o v a t i o n  ~ o t e n t i a L  The c u r r i c u l a r  innovat ion ,  t h a t  is, the  

w r i t i n g  p roces s ,  h a s  bo th  a  s i m p l i c i t y  and a  c o m p l e x i t y  which  a l l o w s  

t e a c h e r s  w i t h  v a r y i n g  c o n c e p t u a l  a b i l i t y  t o  understand it. On one 

l e v e l  i t  i s  a s i x - s t a g e  p r o c e s s  which  c a n  be  d e f i n e d  c l e a r l y  and 

s i m p l y .  A t  t h i s  l e v e l  p a r t i c i p a n t s  c o u l d  t r y  some a c t i v i t i e s  with 

t h e i r  s t u d e n t s  w i thou t  be ing  committed f u l l y  t o  t h e  i n n o v a t i o n ,  and 

c o u l d  see r e s u l t s  a l m o s t  immedia te ly .  Thus, they  were a t t r a c t e d  t o  

t h e  innovat ion .  Furthermore, t h e  i nnova t ion  a l lows  f o r  f l e x i b i l i t y  on 

t h e  p a r t  of t h e  t e a c h e r s  t o  i n c o r p o r a t e  t h e i r  t each ing  s t y l e s  y e t  i t  



84. 

prov ides  a s t r u c t u r e  and a p roces s  which is s t r a igh t fo rward  and e a s i l y  

understood.  It i s  complex  enough t o  s t i m u l a t e  t h e  improvement  of 

t e a c h e r  p r a c t i c e s  y e t  i t  c a n  be  d i v i d e d  i n t o  manageable s t a g e s  o r  

p r o c e s s e s  w i t h  s p e c i f i c  components  t h a t  c a n  be c l e a r l y  d e f i n e d .  

F i n a l l y ,  t h e s e  t e a c h e r s  p e r c e i v e d  t h a t  t h e  i nnova t ion  could meet an  

i d e n t i f i e d  need,  t h a t  i s ,  i t  c o u l d  improve  t h e  w r i t i n g  a b i l i t y  of 

t h e i r  s t u d e n t s .  

However,  f u l l  commitment t o  t h e  p roces s  was d i f f i c u l t  f o r  some 

t e a c h e r s  t o  make because t h e  assumpt ions  about  w r i t i n g  and a b o u t  how 

c h i l d r e n  l e a r n  t o  wr i t e  c o n f l i c t e d  s h a r p l y  wi th  t h e i r  commitment t o  

t h e  t e a c h i n g  of t r a d i t i o n a l  grammar and s p e l l i n g .  It was necessary a t  

f i r s t  f o r  t h e s e  t e a c h e r s - t o  d i s c u s s  and t o  work through sdme of t h e i r  

concerns  and doubts.  Once t h e y  were c o n v i n c e d  t o  t r y  t h e  p r o c e s s ,  

t h e y  began  t o  mod i fy  t h e i r  b e l i e f s  a b o u t  t e ach ing  w r i t i n g  and were 

w i l l i n g  t o  con t inue  d e v e l o p i n g  t h e  program. It was t h e n  t h a t  t h e y  

d i s c o v e r e d  t h e  complexity of  t h e  p roces s ,  p a r t i c u l a r l y  a t  t h e  e d i t i n g  

s t a g e ,  which demands d i f f i c u l t  t h i n k i n g  p r o c e s s e s  f o r  s t u d e n t s  and 

raises p r o f e s s i o n a l  q u e s t i o n s  f o r  t h e  teachers .  For example, t e a c h e r s  

ques t i oned  whether  t h e y  s h o u l d  c o n t i n u e  t o  t e a c h  s p e c i f i c  grammar 

l e s s o n s  t o  t h e  whole  c lass  and t h e y  w o r r i e d  about  how much t o  h e l p  

s t u d e n t s  d u r i n g  t h e  e d i t i n g  stage. A s  t hey  worked t o g e t h e r  t o  r e f i n e  

t h e i r  t e a c h i n g  and  cons ide red  impor t an t  p r o f e s s i o n a l  and educa t iona l  

i s s u e s ,  t h e  p a r t i c i p a n t s  deepened t h e i r  own th ink ing .  

. It c a n  b e  c o n f i r m e d  f r o m  t h e s e  f i n d i n g s  t h a t  a  s u c c e s s f u l  



i n n o v a t i o n  meets t h e  needs o f  t h e  s t u d e n t s ,  i s  c l e a r l y  desc r ibed ,  has  

a  p r a c t i c a l  a p p l i c a t i o n ,  and is complex ( F u l l a n ,  19  82 ) .  However, i t  

seems t h a t  t h e s e  a s p e c t s  o f  t h e  i nnova t ion  are impor t an t  a t  d i f f e r e n t  

p o i n t s  i n  t h e  development process .  I n i t i a l l y ,  t e a c h e r s  r e s p o n d  t o  a  

c l e a r l y  d e f i n e d  i d e a  which t h e y  c a n  see t h e m s e l v e s  p u t t i n g  i n t o  

p r a c t i c e  i n  t h e i r  classroom. If they expe r i ence  some s u c c e s s  and  s e e  

t h a t  t h e  i n n o v a t i o n  is meet ing t h e  needs of  t h e i r  s t u d e n t s ,  t e a c h e r s  

are w i l l i n g  t o  work through some of  t h e  d i f f i c u l t i e s  wh ich  t h e y  have  

e n c o u n t e r e d .  The i n n o v a t i o n  mus t  c o n t i n u e  t o  meet t h e  developing 

n e e d s  o f  t h e  s t u d e n t s  and t h u s  c o n t i n u e  t o  p r o v i d e  a s e n s e  of  

achievement f o r  t h e  t eache r .  That is, t h e  p o t e n t i a l  o f  t h e  c u r r i c u l a r  

i nnova t ion  must be r e a l i z e d  and f u r t h e r  p o t e n t i a l  p e r c e i v e d ' t o  promote 

commitment. 

Teachers respond t o  an  i nnova t ion  which i s  c l e a r l y  de f ined  y e t  is 

f l e x i b l e  enough  t o  a l l o w  f o r  d e c i s i o n s  r e l a t e d  t o  t h e  p r a c t i c a l  

a p p l i c a t i o n .  This  i nnova t ion  was valued because it t eaches  a  process  

which e n a b l e s  t e a c h e r s  and s t u d e n t s  t o  deve lop  a t  t h e i r  own r a t e s  and 

l e v e l s  o f  u n d e r s t a n d i n g .  A s  t h e  complexity o f  t h e  i nnova t ion  became 

appa ren t ,  t h e  p a r t i c i p a n t s  recognized t h a t  i t  is worth t h e i r  e f f o r t s .  

It i s  s i g n i f i c a n t  t h a t  t h e  commitment which they  made l a s t e d  f o r  a  

t h r e e  yea r  per iod .  

S e n s e  o f  e f f i c a c v .  It can be i n f e r r e d  from t h e  f i n d i n g s  of  t h i s  

s t u d y  t h a t  t e a c h e r s  p a r t i c i p a t e  i n  deve loping  cur r icu lum b e c a u s e  t h e y  



exper ience  a  sense  of achievement wi th  t h e i r  s t u d e n t s .  The innovat ion  

was chosen by t h e s e  t eache r s  because of a p e r c e i v e d  need t o  improve  

t h e  w r i t i n g  a b i l i t y  of t h e i r  s tuden t s .  All p a r t i c i p a n t s  r e l a t e d  t h e  

succes s  of  t h e  program i n  p a r t  t o  improved  s t u d e n t  outcomes.  Two 

t e a c h e r s  c i t e d  only  s t u d e n t  outcomes a s  an  advantage.  It was apparent  

t h a t  the  t e a c h e r s  had a sense  of e f f i c a c y  w i t h i n  t h e i r  classrooms. 

I t  i s  s i g n i f i c a n t ,  h o w e v e r ,  t h a t  i n  r e p o r t i n g  e v e n t s  o r  

a c t i v i t i e s  which had helped t o  improve t h e i r  w r i t i n g  program, t e a c h e r s  

more o f t e n  made r e f e r e n c e  t o  s c h o o l  w i d e  e v e n t s  t h a n  t o  classroom 

a c t i v i t i e s .  These school-wide even t s  such as t h e  p a r e n t  e v e n i n g  and 

t h e  p re sen t ing  assembl ies ,  caused t e a c h e r s  t o  work t o g e t h e r  t o  achieve  

common g o a l s  and helped t o  b u i l d  t e a c h e r  commitment t o  t h e  c u r r i c u l u m  

i n n o v a t i o n .  I n  t h e  same way, t h e  s c h o o l - b a s e d  i n - s e r v i c e  program 

promoted p r o f e s s i o n a l  growth both i n d i v i d u a l l y  and c o l l e c t i v e l y  as t h e  

s t a f f  s h a r e d  common experiences.  The t e a c h e r s 1  remarks i n d i c a t e  t h a t  

b e i n g  p a r t  of a  team and a c h i e v i n g  common g o a l s  i s  e q u a l l y  a s  

i m p o r t a n t  as t h e  sense  of achievement w i th  s t u d e n t s  i n  t h e  classroom. 

S i m i l a r l y ,  Fu l l an  s t a t e s  t h a t  s choo l s  wi th  a schoo l -wide  emphas i s  o n  

curr iculum improvement have a high p ropor t ion  o f  s t a f f  wi th  a sense of 

e f f i c a c y .  

C o l l e n i a l i t v .  A theme running through t h e  f i n d i n g s  i s  t h e  va lue  

wh ich  t h e s e  t e a c h e r s  p l a c e d  o n  c o l l e g i a l i t y .  They v a l u e  h a v i n g  

o p p o r t u n i t i e s  t o  s h a r e  p r a c t i c a l  i d e a s ,  succes ses  and f a i l u r e s ,  doubts  



and new lea rn ings .  They value working together  towards a  common goal  

of improving t h e i r  s t u d e n t s f  w r i t i n g  a b i l i t y .  Th i s  c o l l e g i a l  s p i r i t  

was less  e v i d e n c e  a t  t h e  b e g i n n i n g  o f  t h e  c u r r i c u l u m  development 

process and t h e r e  i s  still evidence t h a t  two s t a f f  members do not  have 

t h e  same commitment t o  t h e  goa l s  of  the  school a s  do the  o ther  seven. 

I n i t i a l l y ,  the  f e e l i n g  of peer pressure  was more predominant than 

were  f e e l i n g s  o f  c o l l e g i a l i t y .  Even t h e  w i l l i n g n e s s  t o  commit a  

minimum of two y e a r s  t o  develop the  curriculum innovation was r e l a t e d  

t o  a  f e e l i n g  o f  n o t  wanting t o  l e t  down t h e  o the r s  

o n l y  i n  t h e  second  y e a r  when t h e  t e a c h e r s  f a c e d  

whe the r  o r  n o t  t h e y  were  a  " w r i t i n g  schooln ,  t h a t  

beyond the  o r i e n t a t i o n  t o  t h e i r  own classroom and t o  

on s t a f f .  It was 

t h e  q u e s t i o n  o f  

they seemed t o  go 
I 

begin t o  d e v e l o p  

a  schoo l  f o c u s .  T h i s  commitment t o  each o ther  and t o  school events  

produced the  cohesiveness which i s  a  predominant c h a r a c t e r i s t i c  of the  

school.  

Sense  o f  ~ r o f e s s i o n a l  growth.  It is s i g n i f i c a n t  t h a t  e i g h t  of 

the  t en  respondents  r epor ted  t h a t  they  had e x p e r i e n c e d  p r o f e s s i o n a l  

g rowth ,  o r  t h e y  c o u l d  i d e n t i f y  such growth i n  o the r s ,  a s  a  r e s u l t  of 

the  s c h o o l f s  emphasis on the  curriculum innovat ion .  Moreover, i t  i s  

c l e a r  t h a t  t h e  p a r t i c i p a n t s  v a l u e d  t h e  s e n s e  of p r o f e s s i o n a l  

achievement because they ind ica ted  a  wish t o  continue with d e v e l o p i n g  

e i t h e r  t h i s  c u r r i c u l u m  o r  a  new one. The r e s u l t s  o f  t h i s  S tudy 

confirm what F u l l a n  (1982)  and E i s n e r  (1983) have  i d e n t i f i e d  a s  a  



n e c e s s i t y  i f  s c h o o l s  a re  t o  improve: t h e  school  must be a p l ace  f o r  

t he  growth and r e c o g n i t i o n  of t h e  t e a c h e r  i f  i t  i s  t o  be a  p l a c e  t h a t  

p r o v i d e s  f o r  t h e  growth and r e c o g n i t i o n  of t h e  s tudent .  The everyday 

work of a  t e a c h e r  i n  a  c lassroom wi th  s t u d e n t s  d o e s  n o t  promote  t h e  

s e n s e  o f  p r o f e s s i o n a l  g r o w t h  which these  t eache r s  repor ted .  It was 

t h e i r  c o l l e g i a l  i n t e r a c t i o n s  as they  developed the  w r i t i n g  c u r r i c u l u m  

which provided t h i s  sense  of  p r o f e s s i o n a l  growth. 

Research Ques t ion  2 

There  are s p e c i f i c  r e a s o n s  why t h i s  s c h o o l  s t a f f  was a b l e  t o  

develop and ma in ta in  t h e i r  p a r t i c i p a t i o n  i n  t h e  improvement  o f  t h e  

w r i t i n g  cur r icu lum.  The c h a r a c t e r i s t i c s  of t h e  s e t t i n g  which promote 

t h e  c u r r i c u l u m  d e v e l o p m e n t  p r a c t i c e s  o f  t h e  t e a c h e r s  a r e  now 

c o n s i d e r e d .  One c h a r a c t e r i s t i c  i s  t h e  e x i s t e n c e  of a p ro fe s s iona l  

s t a f f .  A second c h a r a c t e r i s t i c  i s  t h e  s t a f f  i n t e r a c t i o n s  which  were 

focused on developing  t h e  cur r icu lum and a t h i r d  c h a r a c t e r i s t i c  i s  t h e  

mutually-shared g o a l s  and o b j e c t i v e s .  The f o u r t h  c h a r a c t e r i s t i c  i s  

t h e  e f f e c t i v e  l e a d e r s h i p  i n  t h i s  school .  

P r o f e s s i o n a l  s t a f f .  The p r o f e s s i o n a l  a t t i t u d e s  o f  t h e  s t a f f  

toward  s e l f - i m p r o v e m e n t  and  improvement  i n  t h e i r  c l a s s r o o m s  were 

exh ib i t ed  by a l l  respondents ,  t h roughou t  t h e  i n t e r v i e w s .  T h e r e  was 

e v i d e n c e  t o  s u g g e s t  t h a t  t e a c h e r s  were a s s e s s i n g  t h e i r  own needs and 

t h a t  they had p l a n s  f o r  f u r t h e r i n g  t h e i r  p r o f e s s i o n a l  q u a l i f i c a t i o n s .  



S i x  of t h e  e i g h t  t e a c h e r s  were i d e n t i f i e d  as l e a d e r s  i n  some a spec t  of 

t he  school  program and t h e i r  l e a d e r s h i p  was accepted by o t h e r s  i n  t h e  

g roup .  The w i l l i n g n e s s  o f  t h e  members o f  t h i s  staff t o  a s s e s s  and 

improve t h e i r  p r a c t i c e  c o n t r i b u t e d  t o  t h e  s u c c e s s  o f  t h e  month ly  

c u r r i c u l u m  m e e t i n g s .  These m e e t i n g s  p r o v i d e d  a n  o p p o r t u n i t y  f o r  

e s t a b l i s h i n g  y e a r l y  g o a l s  and s p e c i f i c  o b j e c t i v e s  f o r  m e e t i n g  t h o s e  

g o a l s .  They p r o v i d e d  a n  o p p o r t u n i t y  f o r  e v a l u a t i n g  p rog res s  toward 

a t t a i n i n g  t h e  o b j e c t i v e s .  They provided a n  o p p o r t u n i t y  f o r  s h a r i n g ,  

f o r  r e f l e c t i o n ,  and f o r  d e l i b e r a t i o n  over  a l t e r n a t i v e  s o l u t i o n s  t o  t h e  

curr iculum problems which f a c e d  one  o r  more o f  t h e  p a r t i c i p a n t s  a t  

d i f f e r e n t  t i m e s  i n  t h e  t h r e e - y e a r  p e r i o d .  T h e r e  was a  f e e l i n g  o f  
\ 

suppor t  and c o l l a b o r a t i o n  which  pe rmea ted  t h e  i n t e r a c t i o n s  o f  t h e  

t e a c h e r s  b o t h  f o r m a l l y  and i n f o r m a l l y  when curr iculum ma t t e r s  were 

discussed.  LaRocque (1983) and Haller ( 1969) have  l a b e l l e d  t e a c h e r s  

w i t h  t h e s e  c h a r a c t e r i s t i c s  a s  b e i n g  n s c h o o l - o r i e n t e d n  r a t h e r  than  

nclassroom-orientedn. Teachers w i th  a school  o r i e n t a t i o n  b e l i e v e d  i n  

improvement through c o l l e g i a l  i n t e r a c t i o n s ,  they  had a  s t r o n g  sense of 

e f f i c a c y ,  t h e y  v a l u e d  c o o p e r a t i v e  p r o b l e m - s o l v i n g  and  t h e y  w e r e  

w i l l i n g  t o  t a k e  r i s k s .  

S ta f f  i n t e r a c t i o n s .  F u l l a n  ( 1982) states t h a t  implementation i s  

a process  of  r e s o c i a l i z a t i o n  and t h a t  t h e  f o u n d a t i o n  o f  r e s o c i a l i z a -  

t i o n  i s  i n t e r a c t i o n .  S u c c e s s f u l  i m p l e m e n t a t i o n  must  combine t h e  

components o f  c o n c r e t e ,  t e a c h e r - s p e c i f i c  t r a i n i n g  a c t i v i t i e s  and  



r e g u l a r  meet ings  w i t h  p e e r s  and o t h e r s .  It is e v i d e n t  t h a t  t h e  s t a f f  

a t  t h i s  s c h o o l  h a d  t h e  o p p o r t u n i t y  f o r  b o t h  t h e s e  a s p e c t s  o f  

s u c c e s s f u l  i m p l e m e n t a t i o n  a s  t h e y  worked t o  d e v e l o p  t h e  w r i t i n g  

program. The p a r t i c i p a n t s  r e c a l l e d  t h a t  i t  was i n  t h e  s e c o n d  y e a r  

t h a t  t h e y  had been  t h e  most involved wi th  deve loping  t h e  curriculum. 

It was a l s o  i n  t h e  s e c o n d  y e a r  t h a t  t h e y  had  m o n t h l y  c u r r i c u l u m  

meetings af ter  schoo l  as w e l l  as school-based i n - s e r v i c e  s e s s i o n s  w i th  

t he  d i s t r i c t  cur r icu lum coord ina to r .  The o p p o r t u n i t i e s  t o  s h a r e  i d e a s  

and t o  problem-solve as a group helped t o  i n c r e a s e  t h e  se l f -conf idence  

of  i n d i v i d u a l  t e a c h e r s ,  and t h e  demons t ra t ion  of  p roces se s  as  w e l l  as 

s t u d e n t  p r o d u c t s  h e l p e d  o t h e r  t e a c h e r s  t o  t a k e  t h e  r i s k  t o  t r y  

something f o r  t h e  first time. Most of  a l l ,  as t h e  doubts  ahd concerns  

and t h e  q u e s t i o n s  were shared ,  t h e  norms o f  p r o f e s s i o n a l  p r a c t i c e  were 

e s t a b l i s h e d .  D u r i n g  e a c h  o f  t h e  w h o l e  g r o u p  i n t e r a c t i o n s ,  a 

c u r r i c u l a r  l e a d e r ,  e i t h e r  t h e  s c h o o l  cu r r i cu lum coord ina to r  o r  t h e  

d i s t r i c t  cur r icu lum c o o r d i n a t o r  ( o r  bo th)  were p re sen t  t o  h e l p  c l a r i f y  

a n d  r e f l e c t ,  t o  p r o v i d e  e x p e r t i s e  and  s u p p o r t .  The s t a f f  had 

s p e c i f i c a l l y  s t r u c t u r e d  time i n  which t o  i n t e r a c t  f o r  t h e  p u r p o s e  o f  

developing t h e  innovat ion .  

M u t u a l l v  - s h a r e d  g o a l s  a nd ob i e c t i v e s .  The staff a t  t h i s  school  

agreed upon s p e c i f i c  cur r icu lum g o a l s  a t  t h e  b e g i n n i n g  o f  t h e  y e a r .  

I n  t h e  f irst  y e a r  u n d e r  s t u d y ,  t h r e e  a r e a s  were i d e n t i f i e d :  w r i t t e n  

express ion ,  d a i l y  p h y s i c a l  educa t ion ,  and mu1 t i c u l  t u r a l i s m .  I n  t h e  



second  y e a r ,  t h e  focus  was narrowed t o  two d i s c r e t e  s u b j e c t s :  w r i t t e n  

expres s ion  and math problem-solving. By t h e  t h i r d  y e a r ,  t h e  s t a f f  had 

r e c o g n i z e d  t h e  d i f f i c u l t i e s  a s s o c i a t e d  w i t h  t r y i n g  t o  achieve  more 

t h a n  one g o a l  e a c h  y e a r  s o  t h a t  t h e y  i d e n t i f i e d  o n l y  w r i t t e n  

e x p r e s s i o n  a s  t h e  y e a r ' s  g o a l .  T h i s  r e f i n e m e n t  i n  t h e  curr iculum 

development p l a n  over  a three-year  per iod  came a b o u t  i n  p a r t  b e c a u s e  

o f  t h e  t e a c h e r s '  o r i e n t a t i o n  t o  s c h o o l  improvement  and t h e i r  

w i l l i n g n e s s  f o r  c o l l e g i a l  problem-solving. Another c h a r a c t e r i s t i c  o f  

t h i s  s t a f f ' s  problem-solving was t h e  s e t t i n g  of  very  s p e c i f i c  monthly 

o r  bimonthly o b j e c t i v e s  which could r e a l i s t i c a l l y  be  a c c o m p l i s h e d  by 

e a c h  t e a c h e r .  F o r  example ,  i n  t h e  beginning,  t h e  o b j e c t i v e  was f o r  

each s t u d e n t  t o  have a w r i t i n g  p o r t f o l i o  where e x a m p l e s  o f '  p u b l i s h e d  

work c o u l d  be p l a c e d  a t  l e a s t  t h r e e  t imes a  year .  I n  t h e  s p r i n g  o f  

t he  second y e a r ,  a n  o b j e c t i v e  which a l l  s t a f f  members a g r e e d  t o  and  

worked toward  was a n  e v e n i n g  p r e s e n t a t i o n  t o  t h e  p a r e n t s ,  and t h e  

p re sen t ing  a s sembl i e s  i n  t he  t h i r d  y e a r  were  o n e  way o f  m e e t i n g  t h e  

y e a r l y  g o a l  o f  i m p r o v i n g  t h e  s t u d e n t s '  p u b l i s h i n g  and  p r e s e n t i n g  

s k i l l s .  These school-wide e v e n t s  were named by t h e  p a r t i c i p a n t s  as  a 

m a j o r  c h a r a c t e r i s t i c  of  t h e  s e t t i n g  which had helped t o  develop t h e i r  

sense  of achievement o r  e f f i c a c y  wi th  t h e i r  s tuden t s .  The r e s u l t s  of  

t h i s  s t u d y  confirm t h a t  agreement by t h e  staff t o  work t o  achieve  one 

goa l  f o r  a minimum of  two y e a r s  i s  a n  i m p o r t a n t  c h a r a c t e r i s t i c  of a 

s e t t i n g  i n  wh ich  t e a c h e r  p r a c t i c e s  have improved. One goa l  g i v e s  a 

f o c u s  t o  staff i n t e r a c t i o n s  both i n f o r m a l l y  and f o r m a l l y .  One g o a l  



g i v e s  a f o c u s  t o  on-going s t a f f  development which i n c l u d e s  t r y i n g  ou t  

new strategies and d i s c u s s i n g  t h e  s u c c e s s  o r  f a i l u r e  o f  t h e  i d e a s  wi th  

p e e r s  and e x p e r t s .  

C u r r i c u l u m  leaders hi^, The e x i s t e n c e  o f  a p r o f e s s i o n a l l y -  

o r i e n t e d  staff,  p e e r  i n t e r a c t i o n  and  s p e c i f i c  c u r r i c u l u m  g o a l s  i s  

d i r e c t l y  r e l a t e d  t o  t h e  l e a d e r s h i p  i n  t h i s  school .  The curr iculum 

team o r g a n i z e d  by  t h e  p r i n c i p a l  c o m p r i s e d  h i m s e l f  and  t h e  s c h o o l  

c u r r i c u l u m  c o o r d i n a t o r .  The d i s t r i c t  c u r r i c u l u m  c o o r d i n a t o r  was 

inc luded  d u r i n g  t h e  i n i t i a l  p lanning  s t a g e  a s  well as f o r  mos t  of t h e  

s c h o o l - b a s e d  i n - s e r v i c e  s e s s i o n s .  Each member o f  t h e  team served  a  

s p e c i f i c  f u n c t i o n  which  t h e  p a r t i c i p a n t s  were a b l e  t i  c l e a r l y  

i den t i fy .  The e f f e c t i v e n e s s  o f  t h e  cur r icu lum development l e a d e r s ,  a s  

determined by s u c c e s s f u l  implementat ion,  is d i scus sed  below. 
-Jr 

Research Quest ion 3 

Curriculum l e a d e r s  i n  t h i s  s e t t i n g  promoted t e a c h e r  p a r t i c i p a t i o n  

i n  c u r r i c u l u m  d e c i s i o n - m a k i n g  i n  v a r i o u s  w a y s .  The s p e c i f i c  

behaviours  of t h e  p r i n c i p z l ,  t h e  school  cu r r i cu lum c o o r d i n a t o r  and t h e  

d i s t r i c t  c o o r d i n a t o r  are considered.  

TheDrinciDal. The p r i n c i p a l  was  s e e n  as t h e  o r g a n i z a t i o n a l  

l e a d e r  r e s p o n s i b l e  f o r  a c q u i r i n g  f u n d s  a n d  o t h e r  r e s o u r c e s ,  f o r  

communica t ing  t h e  s choo l  g o a l s  to  p a r e n t s ,  s t u d e n t s  and t eache r s ,  f o r  



e n l i s t i n g  s ta f f  d e c i s i o n - m a k i n g  i n  matters which a f f e c t e d  them, and 

f o r  provid ing  emotional suppor t  t o  those  t e a c h e r s  who r equ i r ed  it. He 

i n i t i a t e d  t h e  c u r r i c u l u m  p l a n  w h i c h  i n c l u d e d  t h e  u s e  of  non- 

i n s t r u c t i o n a l  days f o r  school-based in - se rv i ce  and  h e  c l e a r l y  s h a r e d  

c u r r i c u l u m  l e a d e r s h i p  wi th  t h e  school  cur r icu lum coord ina tor .  He was 

n o t  descr ibed  by any of t h e  t e a c h e r s  as  a n  i n s t r u c t i o n a l  l e a d e r  i n  

s p e c i f i c  c u r r i c u l u m  a r e a s ,  a l t h o u g h  he d i d  t a k e  p a r t  i n  each of t h e  

in - se rv i ce  s e s s i o n s  and was cognizant  o f  a l l  a s p e c t s  o f  t h e  w r i t i n g  

p r o c e s s .  He m o n i t o r e d  t e a c h e r  and s t u d e n t  p r o g r e s s  through t h e i r  

monthly previews and meetings, and he promoted  t i m e  o n  t a s k  and t h e  

i m p r o v e m e n t  of  d i r e c t  i n s t r u c t i o n  t e c h n i q u e s  when h e  s u p e r v i s e d  

s p e c i f i c  t e a c h e r s .  Above a l l ,  i t  was r e c o g n i z e d  by a  ;umber o f  

r e s p o n d e n t s  t h a t  t h e  p r i n c i p a l  had had cons ide rab le  c o n t r o l  over t he  

s t a f f i n g  o f  t h e  s c h o o l  d u r i n g  t h e  t h r e e - y e a r  p e r i o d ,  and t h a t  h e  

purposely had h i r ed  competent, p ro fe s s iona l  t eache r s .  

The p r i n c i p a l  i n  t h i s  s tudy  seems t o  conform t o  t h e  d e s c r i p t i o n  

g i v e n  by Rutherf ord and Hall ( 1983) o f  t h e  i n i t i a t o r  p r i n c i p a l  s t y l e .  

H e  was committed t o  t h e  c u r r i c u l a r  i nnova t ion  and p u t  p r e s s u r e  o n  t h e  

s t a f f  t o  m a i n t a i n  t h e i r  g o a l  f o r  a t  l eas t  two years .  He advocated 

work ing  t o w a r d s  o n l y  one  g o a l  a t  a t i m e  a n d  was s u c c e s s f u l  i n  

ach iev ing  s t a f f  agreement f o r  t h i s  i n  t h e  t h i r d  year .  The d e s c r i p t i o n  

of  t h e  p r i n c i p a l ' s  s e c t i o n s  i n  t h i s  s t u d y  i s  c o m p a t i b l e  w i t h  t h e  

f i n d i n g  o f  t h e  DESSI s tudy  ( 1983) i n  which a d m i n i s t r a t o r  commitment, 

p re s su re  and suppor t  were necessary  i n  e n l i s t i n g  t eache r  commitment t o  



t h e  i n n o v a t i o n .  A f u r t h e r  example of admin i s t r a t ive  support  was the  

commitment by the  d i s t r i c t  admin i s t r a t ion  t o  school-based f u n d i n g  f o r  

i n - s e r v i c e  , t o  t h e  d i s t r i c t  curr iculum coordinator  pos i t ion ,  and t o  

the  school  curriculum coordinator  p o s i t i o n .  The s i g n a l  s e n t  t o  t h e  

s c h o o l s  was t h a t  s c h o o l -  based in - se rv ice  and curriculum improvement 

were important and t h a t  improving w r i t t e n  express ion was a  p r i o r i t y .  

The s c h o o l  c u r r i c u l u m  c o o r d i n a t o r .  The s c h o o l  c u r r i c u l u m  

coordinator  provided curriculum l e a d e r s h i p  i n  ways which complemented 

t h e  p r i n c i p a l ' s  l e a d e r s h i p  and which g a v e  the  teachers  a  d i f f e r e n t  

kind of curriculum support .  She was a n  e x p e r i e n c e d  t e a c h e r  who had 

t h e  r e s p e c t  of o t h e r  s t a f f  members but i t  i s  s i g n i f i c a n t  t h a t  she was 

developing the  w r i t i n g  process  w i t h i n  h e r  own c l a s s r o o m  a t  t h e  same 

t i m e  a s  t h e  o t h e r s .  She grew i n t o  t h e  r o l e  of nexper tn  dur ing  the  

first two yea r s  and, a s  she became known o u t s i d e  t h e  s c h o o l  f o r  h e r  

work w i t h  w r i t t e n  expression,  she a l s o  was viewed a s  an exper t  by her  

peers  on s t a f f .  The t eachers  could still i d e n t i f y  with her  a s  one had 

l e a r n e d  w i t h  them a l t h o u g h  s h e  was an  acknowledged r o l e  model f o r  a  

number of them. She had the  confidence of the  t e a c h e r s  and was a b l e  

t o  h e l p  t h e  p r i n c i p a l  make wise planning d e c i s i o n s  because of t h i s .  

Most teachers  came t o  h e r  f o r  c u r r i c u l a r  advice,  f o r  new i d e a s  and f o r  

e m o t i o n a l  s u p p o r t  when someth ing  was n o t  going well .  However, one 

teacher d id  not  f e e l  comfortable working i n  t h i s  way w i t h  t h e  s c h o o l  

c u r r i c u l u m  c o o r d i n a t o r  because  h e r  p e r s o n a l  s t y l e  was somewhat 



o v e r p o w e r i n g  f o r  t h i s  i n d i v i d u a l .  C o n v e r s e l y ,  i t  was h e r  s t r o n g  

personal  suppor t  f o r  t h e  innova t ion  wh ich  h e l p e d  t o  c r e a t e  t h e  pee r  

P re s su re  some staff members experienced.  This  p re s su re  was t h e  reason 

why some t e a c h e r s  f i r s t  a g r e e d  t o  t r y  t h e  new i d e a s  i n  t h e i r  

classrooms. A s  w i th  a d m i n i s t r a t i v e  p re s su re ,  i t  seems from t h i s  s tudy 

t h a t  it is a human r e l a t i o n s  s k i l l  , t o  know when t o  apply p r e s s u r e  and 

when t o  e a s e  o f f .  One of  t h e  c h a r a c t e r i s t i c s  of  t h i s  s t a f f  was t h e i r  

w i l l i n g n e s s  t o  d i s c u s s  t h e i r  concerns and doubts ,  t h u s  p r o v i d i n g  t h e  

c u r r i c u l u m  l e a d e r s  w i th  i n s i g h t s  i n t o  t h e  p re s su res  being f e l t  by the  

l eade r s .  

A l t h o u g h  t h i s  p o s i t i o n  was c r . e a t e d  by d i s t r i c t  s t a f f ,  t h e  

s e l e c t i o n  of  t h e  schoo l  cur r icu lum coord ina to r  was made by t h e  s c h o o l  

staff. The job d e s c r i p t i o n  was one t h a t  provided scope without  g iv ing  

much d i r e c t i o n .  I n  t h i s  s c h o o l ,  t h e  p r i n c i p a l  h e l p e d  i n i t i a l l y  t o  

d e f i n e  t h e  j o b  a n d  t o  e s t a b l i s h  t h e  c r e d i b i l i t y  o f  t h e  s c h o o l  

curr iculum coord ina to r  as a c u r r i c u l a r  l e a d e r  by a l l o c a t i n g  time f o r  

p l a n n i n g  meet ings ,  by having h e r  c h a i r  t h e  curr iculum meetings and by 

having he r  c a r r y  o u t  t a s k s  a s s o c i a t e d  w i t h  t h e  school-based in - se rv i ce  

se s s ions .  A s  t h e  school  cur r icu lum coord ina to r  gained exper ience ,  t he  

p r i n c i p a l  p r o v i d e d  less  d i r e c t i o n  b u t  c o n t i n u e d  t o  m o n i t o r  t h e  

curr iculum p l a n s  by having r e g u l a r  meet ings wi th  her .  His w i l l i n g n e s s  

t o  s h a r e  l e a d e r s h i p  and  t o  d e l e g a t e  t a s k s  w h i l e  s t i l l  p r o v i d i n g  

d i r e c t i o n  is a n  impor tan t  c h a r a c t e r i s t i c  of t h i s  school  s e t t i n g  which 

con t r ibu ted  t o  t h e  s u c c e s s  of t h e  innovat ion .  
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The p r e s e n c e  of  a c u r r i c u l a r  l e a d e r  w i t h i n  t h e  school  o t h e r  than 

t h e  p r i n c i p a l  i s  c o n s i s t e n t  w i t h  t h e  f i n d i n g s  of Hord, Ha l l  a n d  

S t i e g e l b a u e r  (1983) and Cranda l l  (1983) ,  Cox (1983) and Loucks (1983) 

i n  whose studies school-based r e s o u r c e  p e o p l e  were a l s o  i d e n t i f i e d .  

These r e s o u r c e  people  were a b l e  t o  work wi th  t e a c h e r s  t o  provide what 

Crandal l  terms " c r a f t  s u p p o r t n ,  t h a t  i s ,  t h e  k i n d  o f  s u p p o r t  which  

h e l p s  t e a c h e r s  make s e n s e  o f  t h e  new program. The s c h o o l - b a s e d  

r e sou rce  people  were p a r t  o f  t h e  p lanning  team and a c t e d  i n  a l i a i s o n  

r o l e  f o r  t h e  c e n t r a l  o f f i c e  s taff ,  t h e  b u i l d i n g  a d m i n i s t r a t o r  and t h e  

t e a c h e r s .  I n  t h i s  s t u d y  t h e  s c h o o l  c u r r i c u l u m  c o o r d i n a t o r  was  a  

s c h o o l - b a s e d  r e s o u r c e  p e r s o n  who p r o v i d e d  " c r a f t  s u p p o r t n  f o r  t h e  

teachers .  

The d i s t r i c t  c u r r i c u l u m  c o o r d i n a t o r ,  Cox ( 1 9 8 3 )  s t a t e s  t h a t  

" c e n t r a l  o f f i c e  staff may w e l l  be t h e  l i n c h p i n s  of  school  improvement  

e f f o r t s n  ( p .  l o ) ,  a n d  t h e  f i n d i n g s  o f  t h i s  s t u d y  s u p p o r t  t h a t  

a s s e r t i o n .  I n  t h i s  case, t h e  d i s t r i c t  curr iculum c o o r d i n a t o r  was  t h e  

i n d i v i d u a l  who was most knowledgeable about  t h e  i nnova t ion  and s h e  was 

a b l e  t o  h e l p  t e a c h e r s  make s e n s e  of i t  by o f f e r i n g  v e r y  p r a c t i c a l ,  
b 

s u c c e s s f u l  i d e a s  and  s t ra tegies .  She  deve loped  a c l i m a t e  of  t r u s t  

wi th  t h e  staff o f  t h i s  s c h o o l  a n d  r e s p o n d e n t s  s p o k e  h i g h l y  o f  h e r  

p r o f e s s i o n a l  i n t e g r i t y ,  o f  h e r  humour and c o m p a s s i o n ,  and of t h e  

i n s p i r a t i o n  wh ich  s h e  o f f e r e d  them. M o r e o v e r ,  s h e  h a d  a  c l e a r  

c o n c e p t u a l i z a t i o n  o f  t h e  r e l a t i o n s h i p  between p r o f e s s i o n a l  development 



a n d  t h e  c h a n g e  p r o c e s s ,  and  s h e  was d e v e l o p i n g  v e r y  p r a c t i c a l  

implementat ion s t r a t e g i e s  t h rough  h e r  work w i t h  t h e  s c h o o l s .  Her 

t r a i n i n g  and  a b i l i t y  i n  c l i n i c a l  s u p e r v i s i o n  me thods  h e l p e d  h e r  

s u c c e s s f u l l y  t o  model and t o  coach i n  o t h e r s  t h e  behaviours  which  s h e  

b e l i e v e d  are c r i t i c a l  t o  t h e  success  o f  t h e  innovat ion .  She provided 

o p p o r t u n i t i e s  f o r  t h e  t e a c h e r s  t o  emulate h e r  when s h e  came t o  t h e i r  

c l a s s r o o m s  t o  work  w i t h  t h e i r  s t uden t s ,  and a l l  p a r t i c i p a n t s  but  one 

i n d i c a t e d  how p o w e r f u l  i t  was t o  l e a r n  f rom h e r  i n  t h i s  way. She  

s p e c i f i c a l l y  mentored t h e  school  curr iculum c o o r d i n a t o r  t o  develop h e r  

l e a d e r s h i p  s k i l l s  bo th  w i t h i n  the  school  and a s  a workshop l e a d e r  f o r  

o t h e r  d i s t r i c t s .  

The d i s t r i c t  c u r r i c u l &  coord ina tor  was p a r t  of  t h e  sch*ol-based 

planning team e s p e c i a l l y  i n  t h e  first year .  She a t t ended  and  u s u a l l y  

l e a d  t h e  s c h o o l - b a s e d  i n - s e r v i c e  s e s s i o n s  a t  least t h r e e  times f o r  

each of  t h e  t h r e e  yea r s .  An in - se rv i ce  s e s s i o n  t y p i c a l l y  p r o v i d e d  a n  

o p p o r t u n i t y  f o r  t e a c h e r s  t o  s h a r e  c o n c e r n s  o r  s u c c e s s e s ;  a n  

oppor tun i ty  f o r  p r a c t i c i n g  a s k i l l ,  such a s  e d i t i n g ,  w i t h  e a c h  o t h e r ;  

and  a n  o p p o r t u n i t y  t o  c o l l a b o r a t e  on t h e  development of  an i d e a  o r  a  

s t r a t e g y  as ,  f o r  e x a m p l e ,  when t h e  t e a c h e r s  d e v e l o p e d  a l i s t  o f  

b e h a v i o u r s  t o  be  u s e d  when p r e s e n t i n g  work, which they  could t each  

t h e i r  s t u d e n t s .  I n  a d d i t i o n ,  t h e  d i s t r i c t  c u r r i c u l u m  c o o r d i n a t o r  

v i s i t e d  i n d i v i d u a l  c l a s s r o o m s  when a t eache r  r eques t ed  i t  and t h e r e  

were many o p p o r t u n i t i e s  f o r  i n fo rma l  i n t e r a c t i o n s  i n  t h e  s t a f f r o o m  o r  

a t  d i s t r i c t  meetings.  



The r o l e  o f  t h e  d i s t r i c t  c u r r i c u l u m  c o o r d i n a t o r  i n  t h i s  study 

matches the  d e s c r i p t i o n  of the  c o n s i g l i e r e  r o l e  which Hord, H a l l  and 

S t i e g e l b a u e r  (1983)  i d e n t i f i e d  a s  being t h e  most i n t e n s i v e  when t h e  

p r inc ipa l  used an i n i t i a t o r  s t y l e ,  a s  did t h i s  p r i n c i p a l .  I n  H o r d l s  

s t u d y ,  t h e  c o n s i g l i e r e  was a c t i v e  i n  t r a i n i n g  and i n  c o n s u l t i n g /  

r e i n f o r c i n g  func t ions  while the  p r i n c i p a l  deve loped  t h e  s u p p o r t  and 

o r g a n i z a t i o n a l  a r r a n g e m e n t s .  I n  t h i s  s t u d y ,  l e a d e r s h i p  by t h e  

d i s t r i c t  person and the  p r i n c i p a l  was complementary a1  though i t  would 

n o t  have been p o s s i b l e  f o r  the  d i s t r i c t  curriculum coordinator  t o  be 

a c t i v e l y  involved without  the  sanc t ion  of t h e  p r i n c i p a l .  Because o f  

t h e  p r i n c i p a l ' s  s e l f - c o n f i d e n c e  i n  h i s  own a u t h o r i t y  .and h i s  

wi l l ingness  t o  s h a r e  t h e  l e a d e r s h i p  w i t h  a  compe ten t  p r o f e s s i o n a l  

o u t s i d e  t h e  s c h o o l ,  t h i s  s c h o o l  b e n e f i t e d  f rom t h e  c o o r d i n a t o r ' s  

e x p e r t i s e  n o t  o n l y  i n  t h e  i n n o v a t i o n ,  b u t  a l s o  i n  e f f e c t i v e  

implementation s t r a t e g i e s .  

The e s s e n t i a l  components  f o r  s u c c e s s f u l  implementa t ion  which 

Fullan (1982) has  i d e n t i f i e d  were met i n  t h i s  s e t t i n g ,  not  haphazardly 

b u t  because  of' v e r y  s p e c i f i c  p l a n n i n g  by t h e  c o o r d i n a t o r s  and the  

p r i n c i p a l ,  and because  of t h e  c o o p e r a t i o n  of t h e  t e a c h e r s .  T h e i r  

schoo l -based  p r o f e s s i o n a l  development  was p rogram-re la ted  and it 

i n c l u d e d  some t h e o r y ,  d e m o n s t r a t i o n ,  p r a c t i c e ,  f e e d b a c k  and  

app l i ca t ion  wi th  coaching by t h e  d i s t r i c t  curr iculum coordinator .  The 

follow-up s e s s i o n s  came a t  the  monthly curriculum meetings a s  w e l l  a s  

o c c u r r i n g  a t  t h e  n e x t  i n - s e r v i c e  e v e n t .  There  were  f o r m a l  and 



i n f o r m a l  e l e m e n t s  which combined t o  promote teacher i n t e r a c t i o n  and 

working towards  t h e  a t t a i n m e n t  o f  t h e i r  g o a l  t o  improve w r i t t e n  

expression. 

A 1  though t h e  d i s t r i c t  c u r r i c u l u m  c o o r d i n a t o r  had modelled and 

coached i n  ind iv idua l  classrooms, one unexpected f inding was t h a t  t h e  

t e a c h e r s  t h e m s e l v e s  had n o t  y e t  mode l l ed  o r  demons t ra ted  t h e i r  

t e a c h i n g  i n  each  o t h e r s '  c l a s s room.  Even t h e  s c h o o l  c u r r i c u l u m  

c o o r d i n a t o r  had not  had the  teachers  observing h e r ,  although teachers  

from o t h e r  s c h o o l s  had v i s i t e d  h e r  c l a s s r o o m .  T h e r e  w e r e  f ew 

o c c a s i o n s  when two t e a c h e r s  teamed up t o  plan o r  t o  teach together. 

the  classrooms were pr imar i ly  self-contained even though the  t e a c h e r s  

s h a r e d  i d e a s  and s t r a t e g i e s  dur ing  group discuss ions .  Although the  

school  curriculum coordinator  had been observed t o  p r a c t i c e  c o a c h i n g  

i n  t h e  s t a f f  room, t h e r e  was seldom an oppor tuni ty  f o r  her  t o  see  a 

l e s s o n  nor was t ime  p rov ided  f o r  f e e d b a c k  and r e f l e c t i o n  w i t h  t h e  

teacher .  One reason f o r  the  absence of in-classroom coaching seems t o  

be the  powerful, but  very p e r s o n a l  t e a c h i n g  s t y l e  which t h e  s c h o o l  

curr iculum coordinator  had. S t a f f  members emulated t h e  product of her 

work but  d i d  not  teach i n  the  same way and the re f  o r e  d i d  n o t  wish  t o  

have  h e r  observe t h e i r  teaching. Thus, t h e r e  were no demands made on 

t h e  admin i s t r a t ion  t o  provide the  necessary r e l e a s e  t ime.  There was 

a n  i n d i c a t i o n  t h a t  some teachers  now were ready f o r  team teaching o r  

buddy work between s t u d e n t s  of d i f f e r e n t  a g e s ,  and two t e a c h e r s  i n  

P a r t i c u l a r  would have l i k e d  t o  have the  school  c u r r i c u l ~ m  coordinator  



work wi th  them i n  t h e i r  classroom. 

It is d i f f i c u l t  t o  make a Conclusion of  c a u s a l  r e l a t i o n s h i p s  from 

a c a s e  s tudy  of t h i s  na ture .  Improved t eache r  p r a c t i c e  may have  been  

t h e  r e s u l t  of t h e  i n c r e a s e d  time a l l o c a t e d  t o  t h e  c u r r i c u l a r  t a s k ,  o r  

i t  may have been t h e  r e s u l t  o f  t h e  a t t e n t i o n  which was focused  o n  t h e  

w r i t i n g  p r o c e s s .  N e v e r t h e l e s s ,  p a r t i c i p a n t s  i n  t h i s  s t u d y  d i d  

c o n s i s t e n t l y  i d e n t i f y  some s i g n i f i c a n t  f e a t u r e s  o f  t h e  s c h o o l  which  

may h a v e  c o n t r i b u t e d  t o  t h e  i m p r o v e m e n t  t h e y  p e r c e i v e d .  I n  

p a r t i c u l a r ,  t he  p r a c t i c e  of i d e n t i f y i n g  one curr iculum goa l  which  a l l  

members o f  t h e  s t a f f  agreed  t o  work towards over  a  t h r e e  yea r  pe r iod ,  

and t h e  consequent o r g a n i z a t i o n  o f  a n  in - se rv i ce  p lan  t o  h e l p  t e a c h e r s  

accomplish t h a t  g o a l ,  seem t o  be impor tan t  c h a r a c t e r i s t i c s .  Also, t h e  

g r a d u a l  deve lopmen t  of c o l l e g i a l  i n t e r a c t i o n s  w h i c h  f o c u s e d  o n  

curr iculum q u e s t i o n s ,  and t h e  presence  of a  team of curr iculum l e a d e r s  

c o m p r i s i n g  t h e  p r i n c i p a l ,  a d i s t r i c t  c u r r i c u l u m  e x p e r t  a n d  a n  

in-school  t eache r  l e a d e r  are o t h e r  f e a t u r e s  of  t h i s  case  which seem t o  

have been s i g n i f i c a n t  i n  t h e  improvement o f  t eache r  p r a c t i c e .  

Recommendations f o r  F u t u r e  Research  

T h i s  s t u d y  d e p e n d e d  p r i m a r i l y  o n  t h e  i n t e r v i e w  t o  g a t h e r  

in format ion  about  c lass room p r a c t i c e s .  S ince  t h e  i n t e r v i e w e r  d i d  n o t  

o b s e r v e  i n  c l a s s r o o m s  i t  w a s  n o t  p o s s i b l e  t o  e s t a b l i s h  t h e  

r e l a t i o n s h i p  between s u c c e s s f u l  c lassroom p r a c t i c e  and s p e c i f i c  l e a d e r  

b e h a v i o u r s  . A s t u d y  which used s y s t e m a t i c  classroom obse rva t ion ,  as 



w e l l  as i n t e r v i e w s ,  d u r i n g  t h e  cur r icu lum development p roces s  could 

add t o  t h e  knowledge  o f  how and  why c e r t a i n  l e a d e r s h i p  f u n c t i o n s  

improve t e a c h e r  p r a c t i c e .  

One f i n d i n g  o f  t h i s  s t u d y  was t h a t  t h e  t e c h n i q u e s  o f  p e e r  

model l ing and demons t ra t ion  were n o t  u s e d  by t h i s  s t a f f  t o  improve  

t e a c h e r  p r a c t i c e .  F u r t h e r  r e s e a r c h  m i g h t  c o n s i d e r  u n d e r  wha t  

c o n d i t i o n s  peer  model l ing could  work. 



APPENDIX A 

Interview Schedule 



INTERVIEW SCHEDULE 

Please g ive  your name and the  grade you teach. 

I w i l l  a s k  you f i r s t  some q u e s t i o n s  a b o u t  y o u r  p r o f e s s i o n a l  

qua l i f i ca t ions .  If my wording is u n c l e a r ,  p l e a s e  d o n ' t  h e s i t a t e  t o  

ask me f o r  c l a r i f i c a t i o n .  

Sect ion 1 : Profess ional  Q u a l l f l c a U o n s  . . 

How many y e a r s  have you taught? 

What a r e  your academic and profess ional  q u a l i f i c a t i o n s ?  

Has a l l  y o u r  e x p e r i e n c e  b e e n  i n  t e a c h i n g  a t  t h e  
elementary school? If not ,  p lease  g ive  d e t a i l s  of your 
work experience. 

How many yea r s  have been spent  i n  t h i s  school? 

A s  a n  e l e m e n t a r y  s c h o o l  t e a c h e r ,  you a r e  u s u a l l y  
e x p e c t e d  t o  t e a c h  a l l  s u b j e c t s .  Do you have c e r t a i n  
s u b j e c t s  which you p r e f e r  t o  t e a c h  o r  which you f e e l  
b e t t e r  equipped t o  teach? Please expla in  o r  discuss.  

Have you t a k e n  s p e c i f i c  c o u r s e s  t o  f u r t h e r  y o u r  
p r o f e s s i o n a l  development? What a r e  they? How or  why 
did you choose t h a t  course? Are the re  any o t h e r  Pro-D 
events  which you have taken p a r t  i n ?  

Do you  h a v e  a n y  p l a n s  f o r  f u r t h e r  p r o f e s s i o n a l  
development? 

Have any of  these  pro-d a c t i v i t i e s  made a d i f fe rence  i n  
the  way you teach?  Please expla in  how o r  why. [Lis ten  
f o r :  s t r a t e g i e s  o r  t o p i c s ] :  Could you t e l l  me more 
about t h a t  s t r a t e g y ?  Are t h e r e  any o t h e r  a c t i v i t i e s  
which have made a d i f fe rence?  



9. How would you d e s c r i b e  your t each ing  s t y l e ?  Has your 
s t y l e  changed s i g n i f i c a n t l y  s i n c e  beginning t o  t each?  

Sec t ion  11: P a r t i c i ~ a t i o n  i n  D e v e l o ~ i n a  a Writ ing C u r r i c u l u a  

I would l i k e  t o  t a l k  more s p e c i f i c a l l y  a b o u t  y o u r  p a r t i c i p a t i o n  i n  

developing a w r i t i n g  curricultam a t  Kurelek. 

Teachers: 

When d i d  you first hea r  about  t h e  w r i t i n g  process?  

How would you d e f i n e  t h e  w r i t i n g  process  t o  someone no t  
f a m i l i a r  w i t h  i t ?  

How d i d  you  become i n v o l v e d  w i t h  u s i n g  t h e  w r i t i n g  
p roces s  y o u r s e l f ?  

Why d i d  you choose t o  t a k e  p a r t  i n  developing a w r i t i n g  
program a t  ~ u r e l e k ?  Were t h e r e  o t h e r  r ea sons?  

What p a r t  o f  t h e  w r i t i n g  p r o c e s s  d i d  you s t a r t  wi th  
when you began  t o  u s e  i t  w i t h  your  s t u d e n t s ?  What 
a c t i v i t i e s  d i d  you f o c u s  on when you first began? Were 
t h e r e  o t h e r s ?  

Do y o u  h a v e  a d i f f e r e n t  e m p h a s i s  i n  y o u r  w r i t i n g  
program now? Is t h e r e  a s t a g e  t h a t  you focus  on now? 

A t  t h i s  p o i n t ,  which p a r t  o f  t h e  w r i t i n g  p roces s  would 
you s a y  is t h e  most d i f f i c u l t  f o r  s t u d e n t s  t o  l e a r n  o r  
f o r  you t o  teach?  Why is it t h e  most d i f f i c u l t ?  

What are y o u r  p l a n s  f o r  f u r t h e r  deve lopmen t  o f  t h e  
w r i t i n g  program? 

Are t h e r e  ways i n  wh ich  y o u r  t each ing  of  w r i t i n g  has  
changed? Are t h e r e  any o t h e r  ways? 

Are t h e r e  ways i n  which your  t h ink ing  about  w r i t i n g  has  
changed? Are t h e r e  o t h e r  ways? 

Can you i d e n t i f y  a time when you were v e r y  involved 
wi th  developing  your w r i t i n g  program? When w a s  t h a t  
and why was your involvement s o  h igh?  



12. Has y o u r  invo lvement  changed? Why do you th ink  t h a t  
i s ?  

13. What  a r e  t h e  a d v a n t a g e s  o f  t a k i n g  p a r t  i n  t h e  
developing of a  w r i t i n g  program? Are the re  any o t h e r s ?  

14. What a r e  t h e  d i s a d v a n t a g e s  of  p a r t i c i p a t i n g  i n  t h e  
developing of a  program? Are the re  any o the r s?  

15. How w o u l d  y o u  w e i g h  t h e  a d v a n t a g e s  a g a i n s t  t h e  
disadvantages? 

16. Has t h e  w r i t i n g  p r o c e s s  i n  Kurelek  School  improved? 
What are you u s i n g  a s  a  measure of  t h e  improvement? 
Are t h e r e  any o the r  i n d i c a t o r s ?  

17. Do you have p lans  f o r  evaluat ing  the  w r i t i n g  program i n  
any o t h e r  way? 

When d id  you f i r s t  hear  about the  w r i t i n g  process? 

How would you de f ine  the  w r i t i n g  process t o  someone not  
f a m i l i a r  with i t ?  

How d i d  you become i n v o l v e d  w i t h  u s i n g  t h e  w r i t i n g  
process  yourse l f?  

Why d id  you choose t o  take  p a r t  i n  developing a  w r i t i n g  
program a t  Kurelek? Were the re  any o the r  reasons? 

What p a r t  of the  w r i t i n g  process did t h e  teachers  start 
w i t h  when t h e y  f i r s t  b e g a n  u s i n g  i t  w i t h  t h e i r  
s tuden t s?  

Do they have a  d i f f e r e n t  focus now? What is t h a t  focus  
and why did  the  t eachers  choose t o  focus  on i t  now? 

Which s t a g e  seems t o  be the  most d i f f i c u l t  f o r  s tuden t s  
t o  l e a r n  o r  f o r  t eachers  t o  teach? 

What are y o u r  p l a n s  f o r  f u r t h e r  development of  t h e  
w r i t i n g  process? 



9 .  Are t h e r e  ways f n  which t h e  t e a c h i n g  o f  w r i t i n g  has 
changed? 

[continue with numbers 10 t o  18 above] 

D i s t r i c t  Curriculum Coordimtor  

B r i e f l y ,  what a r e  your p ro fess iona l  q u a l i f i c a t i o n s  and 
exper ience?  How l o n g  have  you been a Language A r t s  
D i s t r i c t  Coordinator? 

Can you t e l l  me more a b o u t  t h o s e  e x p e r i e n c e s  which 
r e l a t e  s p e c i f i c a l l y  t o  y o u r  i n v o l v e m e n t  w i t h  t h e  
w r i t i n g  process? 

How would you def ine  the  w r i t i n g  process t o  someone not  
f a m i l i a r  with i t ?  

When a n d  how d i d  you f i rs t  b e g i n  t o  work w i t h  t h e  
t eachers  a t  Kure lek  t o  improve t h e  s c h o o l ' s  w r i t i n g  
program? 

Why did  you decide t o  take p a r t  i n  developing a w r i t i n g  
program a t  t h i s  school? 

What p a r t  of t h e  w r i t i n g  process did you focus  on when 
you f i r s t  began? What seems t o  be t h e  f o c u s  now a t  
Kurelek? Why is t h a t  a focus now? 

Which s t a g e  seems t o  be the  most d i f f i c u l t  f o r  t eachers  
t o  teach? 

Can you i d e n t i f y  a p e r i o d  of time when you were very 
involved with developing a w r i t i n g  program h e r e ?  When 
was t h a t  and why was your involvement s o  high? 

Has your involvement changed? Why is  t h a t ?  

Has t h e  w r i t i n g  program a t  Kure lek  Schoo l  improved? 
What a r e  you us ing a s  a measure of t h e  improvement? 

Are t h e r e  ways i n  which t h e  t e a c h i n g  o f  w r i t i n g  has  
changed? Are t h e r e  ways i n  which t h e  t h i n k i n g  a b o u t  
w r i t i n g  has changed at  Kurelek s i n c e  your involvement? 



12. Do you have  p l a n s  t o  e v a l u a t e  the  w r i t i n g  program i n  
any o t h e r  way? 

13. Do y o u  t h i n k  t h e  w r i t i n g  p r o c e s s  w i l l  c o n t i n u e  a t  
Kurelek? Why do you t h i n k  t h i s ?  

S e c t i o n  111: C h a r a c t e r i s t i c s  o f  t h e  Curriculum Develo~ment S e t t i w  

Now, I w i l l  a s k  you some t h i n g s  a b o u t  t h e  c h a r a c t e r i s t i c s  of  t h e  

school.  

1. Can you i d e n t i f y  s p e c i f i c  e v e n t s  or a c t i v i t i e s  which 
s t and  o u t  i n  your mind as he lp ing  you t o  . improve y o u r  
w r i t i n g  p r o g r a m ?  [your s c h o o l v s  w r i t i n g  program] 
[Kurelek School 's w r i t i n g  program] 
L i s t e n  f o r /  I 'd  like to t a l k  about  

A. S p e c i f i c  p ro fess iona l  development even t s  (ou t s ide  the  school)  

1. How d i d  t h i s  e v e n t  a f f e c t  you o r  he lp  you t o  improve 
your w r i t i n g  program? 

2. Why was t h i s  event  h e l p f u l ?  
# 

3. Are t h e r e  any o t h e r  p r o f e s s i o n a l  development  e v e n t s  
which s t a n d  o u t  a s  h e l p f u l  t o  your program? How and 
why were they h e l p f u l ?  

4. Are t h e r e  any o t h e r  e v e n t s  o r  a c t i v i t i e s  which stand 
o u t  i n  your mind a s  h e l p i n g  you t o  improve your w r i t i n g  
program? 

B. School-based in-service  

1. How h a s  s c h o o l - b a s e d  in - se rv ice  helped you t o  improve 
your w r i t i n g ?  

2. How o f t e n  are i n - s e r v i c e  s e s s i o n s  held a t  Kurelek? 

3. How o f t e n  do you t ake  p a r t  i n  school-based in-service?  

4. Who organizes  t h e  i n - s e r v i c e  a c t i v i t i e s ?  



5. Is t h e r e  one event  which s t ands  ou t  a s  more use fu l  than 
o t h e r s ?  Why i s  t h i s  so?  How w a s  i t  h e l p f u l ? .  

6. How a r e  t o p i c s  f o r  in-service  agreed upon? ["planning 
meetingsn - Can you t e l l  me more about these  meetings?] 

7. What are t h e  a d v a n t a g e s  o f  schoo l -based  in-service?  
Are the re  any o the r s?  

8. What a r e  the  disadvantages? Are t h e r e  any o the r s?  

9. Are t h e r e  any o the r  e v e n t s  o r  a c t i v i t i e s  which s t a n d  
ou t  i n  your mind a s  he lp ing you t o  improve your wr i t ing  
program? 

C. School-based planning meetings 

1. How h a s  schoo l -based  p l a n n i n g  helped t o  improve your 
w r i t i n g  program? Are the re  any o t h e r  ways? 

2. How o f t e n  do you meet f o r  school-based planning? 

3 .  Can you desc r ibe  a t y p i c a l  planning meeting? 

4. What i s  your r o l e  i n  these  meetings? 

5. Who t a k e s  t h e  l e a d e r s h i p  r o l e  d u r i n g  t h e  p l a n n i n g  
meetings? 

6. What are t h e  advantages of  school-based planning? Are 
t h e r e  any o the r s?  

7. What are t h e  disadvantages? Are t h e r e  any o the r s?  

8. Are t h e r e  any o the r  e v e n t s  o r  a c t i v i t i e s  which s t a n d  
out  i n  your mind a s  he lp ing you t o  improve your w r i t i n g  
program? 

D. The school  curriculum coordinator  

1. How h a s  t h e  s c h o o l  c u r r i c u l u m  c o o r d i n a t o r  helped t o  
improve the  program a t  Kurelek? 



2. Are t h e r e  s p e c i f i c  s t r a t e g i e s  o r  ways i n  which s h e  
.worked t h a t  were p a r t i c u l a r l y  h e l p f u l ?  Why were t h e y  
he lp fu l?  Are t h e r e  any o t h e r  ways? 

3.  Are there  s t r a t e g i e s  which you would l i k e  t o  have. s e e n  
used by t h e  school coord ina to r?  

4. I n  what ways have you worked with t h e  school  curriculum 
coordinator? Are t h e r e  any o t h e r  ways? 

5. Are the re  ways you would p r e f e r  t o  work wi th  h e r ?  Are 
t h e r e  o the r  ways? 

6. Are t h e r e  p a r t i c u l a r  q u a l i t i e s  a b o u t  t h e  s c h o o l  
curriculum coordinator  which helped you t o  improve o r  
which hindered your improvement? 

7. Are the re  any o t h e r  e v e n t s  o r  a c t i v i t i e s  which s t a n d  
out  a s  helping you t o  improve your w r i t i n g  program? 

E. The d i s t r i c t  curriculum coordinator  

1. How h a s  t h e  d i s t r i c t  curr iculum coordinator  helped t o  
improve the  w r i t i n g  program a t  Kurelek? 

2. Are t h e r e  s p e c i f i c  s t r a t e g i e s  o r  ways i n  which s h e  
worked t h a t  were p a r t i c u l a r l y  h e l p f u l ?  Why were t h e y  
helpful?  Are t h e r e  any o t h e r s ?  

3. Are there  s t r a t e g i e s  which you would l i k e  t o  have s e e n  
her  use? Are t h e r e  any o t h e r s ?  

4. Were the re  s p e c i f i c  ways t h a t  she  worked wi th  you? Are 
t h e r e  any o the r s?  

5. Are t h e r e  ways you would p r e f e r  t o  work with he r?  Are 
the re  any o t h e r  ways? 

6. Are t h e r e  p a r t i c u l a r  q u a l i t i e s  a b o u t  t h e  d i s t r i c t  
curriculum coordinator  which helped you t o  improve your 
program, o r  whioh hindered your improvement? 

7. Are t h e r e  any o t h e r  e v e n t s  o r  a c t i v i t i e s  which s t a n d  
out  a s  he lp ing you t o  improve your w r i t i n g  program? 



F. The p r i n c i p a l  

1. How h a s  t h e  p r i n c i p a l  h e l p e d  t o  improve the  w r i t i n g  
program a t  Kurelek? 

2. Are t h e r e  s p e c i f i c  s t r a t e g i e s  h e  used o r  a c t i o n s  he 
took which were p a r t i c u l a r l y  h e l p f u l ?  Are t h e r e  any 
o the r s?  

3. Are t h e r e  a c t i o n s  which you would have l i k e d  t o  see  him 
take  which would have been h e l p f u l  t o  you? Are t h e r e  
any o t h e r s ?  

4. I n  what ways do you work with the  p r inc ipa l?  

5. Are t h e r e  ways you would p r e f e r  t o  work with him? 

6. Are t h e r e  p a r t i c u l a r  q u a l i t i e s  a b o u t  t h e  p r i n c i p a l  
which helped you t o  improve y o u r  w r i t i n g  program, o r  
which hindered your improvement? 

7. Are t h e r e  any o t h e r  e v e n t s  o r  a c t i v i t i e s  which s t a n d  
out  a s  he lp ing  you t o  improve your w r i t i n g  program? 

G. S i g n i f i c a n t  e v e n t s  i n  t h e  classroom o r  school 

1. How d i d  t h i s  e v e n t  h e l p  you t o  improve your w r i t i n g  
program? 

2. What happened a s  a r e s u l t  of t h i s  classroom event? 

3. Why do you th ink  t h i s  event  was h e l p f u l ?  

4. Are t h e r e  any o t h e r  c l a s s r o o m  or  school events  which 
s t a n d  o u t  i n  y o u r  mind as  h e l p i n g  t o  i m p r o v e  y o u r  
program? 

5. Are t h e r e  any  o t h e r  e v e n t s  o r  a c t i v i t i e s  which stand 
o u t  i n  your mind as  h e l p i n g  t o  improve your  w r i t i n g  
program? 



H. D i s t r i c t  support  

1 .  How had d i s t r i c t  s u p p o r t  h e l p e d  you t o  improve t h e  
w r i t i n g  program? 

2. Why is t h i s  support  h e l p f u l ?  

3. Are t h e r e  a n y  o t h e r  w a y s  i n  w h i c h  t h e  d i s t r i c t  
admin i s t r a t ion  has been suppor t ive?  

4. Are t h e r e  any o the r  e v e n t s  o r  a c t i v i t i e s  which s t a n d  
out  i n  your mind a s  he lp ing you t o  improve your w r i t i n g  
program? 

2, a. A s  a c l a s s r o o m  t e a c h e r ,  d o  you have s p e c i f i c  
strategies f o r  solving the  d i f f i c u l t i e s  which you 
encoun te r  i n  t e a c h i n g  writ ing,  o r  i n  planning f o r  
f u r t h e r  teaching? Why are these solut ions  helpful? 
Are there  any others? 

b. Are there  strategies o r  so lu t ions  you would l i k e  t o  
try? 

c. Do you work with teachers outs ide the  school? Has 
this helped t o  improve your own program? I n  what 
ways? 

d. Uhy has working with other  teachers been helpful? 

3. a. A s  the  s c h o o l  cur r icu lum c o o r d i n a t o r ,  are t h e r e  
s p e c i a l  s t r a t e g i e s  t h a t  you have used t o  h e l p  
teachers  improve t h e i r  w r i t i n g  program? Why have 
they been helpful? Are there  any others? 

b. Are there  s t r a t e g i e s  you would l i k e  t o  t r y ?  Are 
there  any others? 

4. a. A s  t h e  d i s t r i c t  curriculum coordinator, are there  
s p e c i f i c  strategies which you have used t o  improve 
a s c h o o l ' s  o r  a t e a c h e r ' s  w r i t i n g  program? Why 
have they been helpful? Are there  any others? 

b. Are t h e r e  s t r a t e g i e s  you would l i k e  t o  t r y ?  Are 
there  any others? 

5. a. A s  t h e  p r i n c i p a l ,  are t h e r e  s t r a t e g i e s  which you 
have used t o  h e l p  t h e  t e a c h e r s  improve  t h e i r  
w r i t i n g  program? Why have they been helpful? Are 
there  any others? 

b. Are the re  strategies you would l i k e  t o  t ry?  



6. Who would you s a y  p rov ides  t h e  l e a d e r s h i p  i n  t h i s  
s choo l?  I n  what a r e a s  does  provide  t h e  
leadership? Is there  anyone else? 

7. How would you describe the pr incipal ' s  leadership s t y l e  
with respect  t o  t he  following: 
a. the s e t t i n g  of  school goa ls  
b. the  operation of the school 
c. i n v o l v e m e n t  w i t h  c h a n g e s  i n  c u r r i c u l u m  o r  

i n s t ruc t ion  
d. the  sharing of respons ib i l i ty  
e. any strategies f o r  decis ion-making w i t h i n  t h e  

school 
f. guidance o r  support 
g. his v i e w  of his r o l e  as pr incipal  

8. Is t h e r e  anyone else who has an impact i n  any of these 
areas? Please explain. 

9. Do you h a v e  a n y  f i n a l  comments t o  make about  t h e  
cha rac t e r i s t i c s  of this school which have c o n t r i b u t e d  
t o  t he  development of a wr i t ing  program? 

10. Do you have any f u r t h e r  t hough t s  o r  comments t o  make 
a b o u t  y o u r  e x p e r i e n c e s  i n  b e i n g  i n v o l v e d  w i t h  
developing a wr i t ing  program at Kurelek? 

11. Any predict ions  f o r  fu tu re  d i rec t ions  f o r  yourself ,  the  
school o r  the d i s t r i c t ?  

Thank you f o r  your time and cooperation. If there  is anything further 

which comes t o  mind, please l e t  me know. 



APPENDIX B 

Introductory Letter 

Mailed to Participants 



Dear 

As p a r t  o f  my g r a d u a t e  work i n  e d u c a t i o n  a t  Simon F r a s e r  
Universi ty,  I am i n v e s t i g a t i n g  the  development of  a w r i t i n g  program a t  
Kurelek Elementary School. The major method of c o l l e c t i n g  d a t a  i s  an 
in-depth in te rv iew t o  be conducted between February 27, 1984 and March 
16 ,  1984. Each p e r s o n  on t h e  s t a f f  a t  K u r e l e k ,  and t h e  d i s t r i c t  
language a r t s  curriculum coordinator ,  w i l l  be i n t e r v i e w e d  o n c e ,  a t  a 
t i m e  and  p l a c e  m u t u a l l y  ag reed  upon by t h e  p a r t i c i p a n t  and t h e  
i n t e r v i e w e r .  The i n t e r v i e w  w i l l  be a u d i o -  t a p e d  and s h o u l d  l a s t  
approximately one hour. 

I n  a s t u d y  s u c h  a s  t h i s ,  i t  i s  i m p o r t a n t  t o  g a t h e r  a s  many 
d e t a i l s  and examples  as  you can  p rov ide .  The i n t e r v i e w  q u e s t i o n s  
focus on t h e  fo l lowing topics :  

1. p r o f e s s i o n a l  development a c t i v i t i e s  which have made a 
d i f f e r e n c e  i n  your teaching. 

2. your  p a r t i c i p a t i o n  i n  developing a w r i t i n g  program a t  
your school  

3. t h e  w r i t i n g  prograin i n  your c l a s s  

4. ways t h a t  you have been helped t o  improve your  w r i t i n g  
program 

5. c h a r a c t e r i s t i c s  of the  school which have cont r ibuted  t o  
the  development of a w r i t i n g  program. 

A second method o f  d a t a  c o l l e c t i o n  i n  t h i s  s tudy is observat ion  
a t  curriculum meetings and p r o f e s s i o n a l  deve lopment  e v e n t s  between 
J a n u a r y  and A p r i l ,  1984. It may be n e c e s s a r y  t o  c l a r i f y  p o i n t s  
a r i s i n g  from the  in te rv iews  and the  observat ions  a t  informal meetings. 

Your p a r t i c i p a t i o n  is voluntary and may be withdrawn p a r t i a l l y  o r  
f u l l y  a t  any time. The c o n f i d e n t i a l i t y  of pe r sona l  i n f o r m a t i o n  w i l l  
be protec ted ,  both during t h e  study and a f t e r  its completion. 

I s h a l l  c o n t a c t  you i n  the  fol lowing week t o  ar range  an in terview 
time. 

Yours t r u l y ,  

S h e i l a  Borman 
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