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Abstract 

The Evolution of a Report Card: An Ethnographic 
Study of Documentation Practices 

The purpose of this thesis is to examine the anecdotal report card currently 
being used in the public schools of British Columbia. This examination is 
primarily concerned with whether or not anecdotal report cards effectively 
meet the needs of students, parents and teachers. Research regarding the 
use of narrativelanecdotal comments when reporting student progress is 
limited: therefore, the literature review includes selected studies pertaining 
to  the positive and negative aspects of using anecdotallnarrative reporting, 
as well as recent survey results released by the British Columbia Ministry 
of Education. The thesis seeks to establish an analytical framework as well 
as providing detailed information for all those affected by the use of 
anecdotal report cards. This will enable the reader to critically analyze 
anecdotal report cards used in our schools today and to atjsess their 
effectiveness for students, parents, and teachers. 

The method consists of five stages of data collection. This thesis 
recounts experiences of educators as they search for a more accurate and - 

effective method of reporting student progress. An ethnographic explora- 
tion focuses on teachers within the culture of the school as they experience 
the frustmt.ions of composing anecdotal comments. Fieldwork, spanning a 
three year period, results in: Phase 1 - a critical examination of participant 
observations of those living and experiencing the task of writing amcdotal 
report cards; Phase 2 - analysis of coded survey results obtained from the 
parents involved in Phase 1; Phase 3 - individual interviews conducted 
with nine parents and three teachers; Phase 4 - a focused group interview 
session involving nine parents; and Phase 5 - development of a report card 
and znalysis of coded survey sheets pertaining to  the developed report card. 

-- --- 
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This is done in order to clarify insights into the writing of text which 
directly deals with reporting student progress. 

The results of the research show that although anecdotal report cards 

have some positive aspects (e.g., nurturing self-esteem and discouraging 
comparisons), their shortcomings (e.g., time consuming t o  write, the 
content is often difficult for parents to interpret) are extensive resulting in 
some justifiable concern among parents and teachers. Consequently, a set 
of criteria for developing a more effective report card is proposed. 

This thesis argues for a report card that informs students, parents, 
and teachers of  1) what the student is able to  do; 2) areas in which the 

student requires further attention and development; 3) how the student can 
be supported in his or  her learning; 

reference to  standards of development 
and 4) the student's progress with 

for children in a similar age range. 
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Chapter One: 
Background and 

Statement of the Problem 

Assessment, Evaluation and Reporting 
The first day of school: what an evocative phrase, written into a universal 
experience. Children flood the school yard that so recently was somberly 
silent. Their faces are clean and shiny and they bear, proudly and still a bit 
awkwardly, treasures that are aliens in their hands: new pencils, felts, 
books. The treasure of treasures, the recess snack or the noon hour lunch, 
may be tucked away in the inner sanctum of their backpacks. Excitement - 

fills the air-and a touch of apprehension too. A year of partnership-of 
unpredictable potential, unimaginable result-between student, teacher, 
and parent is about to  unfold. 

That first, truncated school day is a day of welcoming and of shy- 
often mutually shy-beginnings of rapport. More prosaically, it is also a 
day of organization, of the start of the accumulation of the "hardware" on 
which the many school days ahead will subtly, almost invisibly, run. 

When that day ends, the children, whether predominantly animated, 
subdued, stricken by a sudden silence that would amaze their parents, or 
even terrified, and perhaps all of these a t  times, are never left indifferent. 
They are already changed forever. And even the fearful or the timid are 
awakened into curiosity. Most children anxiously-even pesteringly to  their 
parents-look forward t o  the next day. They are eager to  see their new- 
found friends again. And the teacher must become one of-perhaps, 
without undue inflation of his or her role, the most important of-those 
new-found friends. 



Chapter G t e :  Bnckground --- 
For myself, the silence that falls on the classroom when the children 

leave casts a sobering shadow. f too have been excited, but first-day "high" 
retreats into a sense of tremendous responsibility. 

I have arrived with the "regulation" equipment-the Primary 
Program Foundation and Resource Documents. I have read them, become - 

familiar with them. Now I must translate them into the development of the 
whole child: artistic and aesthetic, emotional and social, intellectual, 
physical, and socially responsible. I must get t o  know the children. I must 
understand where they are in terms of their development. 

That assessment may be done in a number of ways. For example, I 
may test the level of student attainment, gather data t o  enhance my 

teaching abilities, or, for purposes of accountability, project the students' 
future, set standards, and-not least-motivate them (Barrow & Milburn, 

That requires interpretation of evidence. I must make judgments and 
decisions based on that evidence. So the evidence itself must be sound. 
Assessment and evaluation are part of a shared process; they work hand in 
hand. The quality of the assessed information determines the quality of 
evaluation: evaluation is only as good as the assessment on which it  is 
based. Assessment and evaluation are harnessed t o  advance each child's 
learning. 

The assessment and evaluation "terms" also carry the responsibility to: 

gather evidence on what a child can do, determining individual 
strengths and learning needs; 

help the teacher shape a curriculum based on the strengths and needs 
of the child; 

provide feedback to the chiid; 

help the child develop and value the practice of assessing and 
evaluating his or her own learning capabilities; 



Chapter One: Background 

describe the child's growth and development in all goal areas; 

provide a basis for communicating progress to  the child, to parents, 
and to  school personnel; 

nurture and develop a positive self-concept in the child; and 

promote lifelong learning (Foundation Document, 1993, p. 93 ). 

Providing a basis for communicating progress to  the child, to parents 
and to school personnel can be painfully frustrating. The following passage 
from my professional journal serves to illustrate: 

My mind is so full right now, with ideas, concerns, wishes, and 
frustrations about evaluation and assessment. It's been bothering 
me for the last three years, that something as important as 
assessment and evaluation are often the areas in which my fellow 
teachers, including myself, have experienced feelings of 
inadequacy. 

My colleagues identify with this. We are finding that gathering 
authentic data over time and communicating the progress observed to the 
students and parents has become complicated and stressful. I try to  trace 
the source of this complication. One reason often given is the fact that the 
form of the report card has changed since 1990. The Ministry of Education, 
throug<the School Act, Sections 97 (3), 103 (2) (i), and 182 (2) (see Appendix 
A) requires Primary progress reports to  be anecdotal (Appendix I(a)). 

It should be noted, however, that reporting has always contained some 
form of written anecdotal comment andlor conferences. (Samples of Report 
Cards used over the past years are in Appendix B.) What is it then that 
causes so much anxiety among teachers when it comes time to  write report 
cards? Ask any teacher how he o r  she feels at "report card time." Teachers 
will tell you that they would rather do anything else than sit down and write 
comments about their students, even though they know them extremely 
well. 

At its best, the reporting system is a process of two-.way communica- 
tion between two cooperating sets of adults responsible for the child's well- 
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being, leading to a greater realization on the part of each of the needs, the 
growth, and the long-range promise of the child. The reporting process i s  

seen as the outlet for information summarizing the results of previous 
programs planned for the child, and as the instrument through which 
steps are taken toward new and more effective programs for the future. It 
reflects not only an important aspect of curriculum planning, taut also the 
"Partnership Principle" that has developed over recent decades (Goodlad & 
Anderson, 1987, p. 103). 

The school system in British Columbia is responsible for reporting 
student progress five times per year. Three of these reporting sessions 
consist of written comments and mainly involve the parents and teachers, 
The student, however, is by no means excluded from the reporting process. 
Assessment and evaluation of products, process, and behaviour are shared 
with the students on a daily basis. Twice a year, informal reporting 
sessions are conducted that include the student. Three-way conferences, 
sharing portfolio samples with parents through student-led conferences, 
theme presentations (sharing projects, songs, plays), and self-evaluation 
sessions are examples of how the student is involved in the reporting 
process. 

The problem of reporting pupil progress to parents has probably 
received more attention from both educators and citizens than any other 
educational topic (Goodlad & Anderson, 1987, p. 102). It is not surprising 
then that it is a problem for the parents, teachers, and students within the 
district where I work. 

In response t o  concerns from educators and parents, a booklet 
Improving the Quality of Education in British Columbia was issued b y  the 
Ministry of Education (November, 1993). This booklet informed educators of 
changes being made with report cards. It states: 

The following improvements will be made to the Primary 
Program for Kindergarten to  Grade 3: anecdotal reports will be 
discontinued; structured written reports following new specific 
guidelines will replace anecdotal reports so that parents will 

- 
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Chapter One: Background 

know how well their children are doing. (Improving the Quality of 
Education in British Ci)kiimStji, 1993, p. 2) 

Anecdotal report cards mentioned above refer t o  a written account 
providing specific detailed information on the child's continuing progress 
and development-an official record of student progress-which enables 
the teacher to report information consistent with the goals of the Primary 
Program, The School Act requires that teachers exchange information with 
parents five times per yeas. Three of these communications must be in the 
form of written anecdotal reports (Foundation Document, 1994, p. 117). An 
example of an anecdotal report card can be found in Appendix I(a-1). 

"Structured written reports" in the above statement is defined: 

Structured written reports are descriptions of students' progress, 
and include any areas where the teacher has concerns about a 
child's learning. (Improving the Quality of Education in British 
Columbia, 1993, p. 2 )  

On January 14, 1994, the British Columbia Ministry of Education held 
a Reporting Institute. It was a t  this institute where the assistant to  the 
Deputy Minister distributed some of the results of a survey done by the 
British Columbia Teachers' Federation concerning the Primary Program. 
He noted the finding that while educators in Primary are "living" the 
Primary Program, teachers continue to show concern about the area of 
reporting. 

Discussion took place as to  how legislation could support effective 
reporting. It was clearly emphasized at this institute that for a student in 
Kindergarten to  Grade 3, student progress reports must be in the form of 
written comments. To continue improving the quality of reporting, the 
Ministry also published Policy for Student Reporting in  British Columbia, a 
draft for discussion purposes. It states on page two of this draft that 
"structured written reports" must use direct, plain language and answer 
the following questions: 

5 



Chapter One: Background -- 
1. What is the student able to  do? 

2. Which areas require further attention and development? 

3. What ways can the child be supported in learning? 

4. How is the child doing in relation t o  other children in a similar age 

range? 

In order to  elicit responses concerning report cards from educabors 
around the province, a draft, Guide to Primary Reporting, focusing on the 
topic of reporting was published in January, 1994, and was distributed to 
the delegates at the Ministry Reporting Institute, January 14 and 15, 1994, 
The purpose was t o  encourage the delegates to  return to their districts, 
organize response committees, and submit suggestions to the Ministry. 
After revisions, a document will then be published and distributed to  
teachers as a guide for writing "structured written reports". 

The report card's purpose is to  inform parents about the progress of 
their child (Goodlad & Anderson, 1987, p. 104). As a teacher who is 
currently involved in the reporting process, I have reservations about 
whether the report cards of today are meeting this expectation. 

The Research Question 
Assessing and reporting pupil progress are perennial topics h r  debate 
among students, parents, and teachers. How can we address their 
concerns? This study addresses the question: Does the written anecdotal 
report card meet the needs of students, parents, and teachers? Research, 
analysis, and synthesis of data is required to deternine if written anecdotal 
report cards are the best method of communicating student pragresg to  the 
student, parent, and school personnel. Several questions have remained 
unanswered in my mind and have guided my research. 

6 



Chapter One: Background 

These questions include: 

Are the comments on the written anecdotal report cards clear to the 
parents? That is, do the parents truly understand what the teacher is 
trying to say or do they misinterpret the meaning of the comments?- 
even after an interview is given. Exactly how well are teachers com- 
municating with parents through anecdotal reporting? 

Do the report cards meet the needs of students, parents, and teachers? 
Do they do the job they are suppose to do? The job is communicating 
student progress stating what they are able t o  do, areas which require 
further attention and development, and ways in which the student can 
be supported in learning. 

How can we improve anecdotal report cards? Is there an alternative 
format that may be more accurate in sharing student progress with 
parents? 

Significance of the Study 
After struggling with composing and sharing written anecdotal report 
cards with parents, I decided to start my research in 1991 by contacting the 
Ministry of Education for information concerning evaluation and 
"anecdotal report cards" as they were referred t o  a t  that time. The 
Ministry's literature stated that: 

One of the strengths of anecdotal reporting is that it is a potential 
means to keep parents better informed about their child's 
learning in school. However, there has been very little research on 
the quality of communicating about a child's learning to  parents 
through anecdotal reporting. (Anecdotal Reporting, 1992, p. 1) 

The fact that there has been very little research done in the area of 
quality of communication is a concern for me as well as for many of my 
colleagues and parents. The purpose of this study is t o  determine if written 
anecdotal report cards are the best method of communicating student 
progress to the student, parent, and school personnel. The information this 

7 



Chapter One: Baekgroorrbd - 
study provides will be of particular interest to students, parents, and 
teachers who are constantly dealing with the issue of reporting. 

Searching for an improved method sf communicating student 
progress deserves attention in that the literature illustrates that whatever 
passions they arouse and polemics they incite report cards are intended to 
summarize student performance. Although some summaries are 
narrative (Primary Report Cards), most consist of brief, even terse, 
symbols. Given from first year in the Primary Program through college, 
most contain course titles and rating codes. Some list educational aims; 
others provide advice to  parents. 

Previous surveys reveal considerable variety in marking codes in both 
elementary and secondary schools (Chansky, 1975, p. 184). This study 
contributes to our understanding of the problems inherent in the process of 
reporting and provides information which educators can use to  develop 
reporting methods that are more compatible wibh their clientele. 

It is important t o  note that I was well into the study of anecdotal report 
cards when the Ministry went to  "Structured Written Reports." Please note 
the following time line: 

Jan. 1990 - In the four years of the primary program, written student 
progress reports shall be anecdotal in nature (Appendix A). 

Sept. 1990 - Anecdotal report cards used in primary grades (Kindergarten 
t o  Grade 4). 

Nov. 1993- Anecdotal reports will be discontinued; structured written 
reports following new specific guidelines will replace anec- 
dotal reports (Improving the Quality of Education in British 
Columbia, 1994, p. 2) .  

Jan. 1994 - Ministry Reporting Instituted held in Delta, B.C. Guide to 
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Mar. 1994 - Ministry interim document Guidelines for Writing Structured 
'Written Reports published. 

Fall I994 - Kindergarten to  Grade 12 resource on reporting to be published 
and distributed to school districts. 

Sept. 1994 - Implementation of Structured Written Reports (Guidelines for 
Writing Structured Written Reports). 

Definition of Terms 
Assessment and Evaluation 

'Assessment is the process of gathering evidence of what a child can do. 
Evaluation is the process of interpreting that evidence and making judg- 
ments and decisions based on that evidence, Assessment and evaluation 
form part of one process. In the context of the classroom, teachers carry out 
both parts of that process, often almost simultaneously. Evaluation is the 
ongoing process of waking judgments and decisions based on the inter- 
pretation of evidence gathered through assessment. The purposes of evalu- 
ation are to  make informed instructional decisions and to  provide a basis 
for reporting progress to  the child, to the parents, and to  school personnel 
(Foundation Document, 1993, p. 360)." 

&PO*€! 
tk Reporting is regular communication, both formal and informal, about a 
child's progress. This communication is made t o  the child, t o  the child's 
parents, and to appropriate school personnel, depending on need and 
purpose. Communication between school and home encompasses a range 
and variety of reporting strategies both formal and informal. Reporting 
may be oral or written (Foundation Document, 1993, p. 362f All reports 



CI: 
All reports referred to within this research are written reports; they are 
composed in written form for publication, they are a published account of 
what has happened (Oxford Mini Dictionary, 1992, p. 616)." 

CL 
An anecdote is a published account of a short, amusing or interesting true 
story (Oxford Mini Dictionary, 1992, p. 1 d A n  anecdotal report is a written 
account concerning student progress that is  currently distributed to 
parents of British Columbia three times each school year. 

Struetuned Written. Report 
- 

This is  the term used for what is now called anecdotal report cards. 
Li I' Structured written reports" communicate key aspects of each student's 

growth and achievement. They describe significant aspects of  each - - 

student's learning within a specific reporting period. Each "structured 
written report" must use direct, plain language, and include the following: 

a clear description of the student's achievement and learning; 

a specific statement outlining any areas of learning and development 
that require attention and support; 

a comment about the ways in which the teacher is supporting the 
student's learning needs; 

suggestions, where appropriate, as to the ways in which the student's 
parent(s) might support the child's learning. '" 

(Policy far Student Reporting in British Columbia, 1994, p. 2.) 

i The l?rhasy Program 
it The primary program refers t o  the program that a teacher envisions, 

creates and together with students (Kindergarten, Grades One, Two, and 
Three) calls into being. The program is guided by a philosophy which 

*--* 
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motes the nurturing of continuous growth of children's knowledge and 
erstanding of themseIves and the world, recognizes children as unique 
vidunls, honours the development of the whole child (intellectually, 

socially, emotionally, artistically, aesthetically, physically, and socially 
responsible). The curriculum is outlined in the Foundation Document; 
assessment, evaluation and reporting are supparted and guided by 
standards of developmeat f ~ r  children in a similar age range, psovinciali 
curriculum standards, and specific standards and expectations far 
individual classroom activities (Folmdation Document, p. 15);' 

F o d t i o n  Document 
CC The Foundation Document, prepared by the Pri,nary Program team, 

provides a statement of purpose and direction for the education of primary- 
aged chiIdfen in British Columbia. It is comprised of: 

Section A: Introduces The Primary Program and gives a brief overview of 
' <  the document; 

Section B: Ministry Directions; 

Section C: Guiding Principles; and 

Section D: Outline of goals, model for assessment and evaluation, 
examination of key components of the curriculum (Fouridrttkoa 
Document, p. 5) .  ' I  

Resoume Document 

The resource document was prepared by the Primary Program Team and 

for both district and school staffs 



Resource Teacher 

Resource teacher refers to a teacher on a school staff who spends a portion 
of his or her time assisting teachers by presenting demonstration lessons, 
planning, organizing, and facilitating change."   his person is someone to 
whom one can turn to  for help (Oxford Mini Dictionary, 1992, p. 439).') 

Focused Group Interview 
<t Focused group interview refers to an interview where the persons inter- 

viewed are known t o  have been involved in a particular situation. The social 
scientist has provisionally analyzed the hypothetically significant elements, 
patterns, processes and total stucture of this situation. Through this con- 
tent o r  situation, he or she has arrived at a set of hypotheses concerning the 
consequences of determinate aspects of the situation for those involved in it. 
On the basis of this analysis, he or she takes the third step of developing an 
interview guide. Finally, the interview is focused on the subjective expesi- 
ences of persons exposed to  the pre-analyzed situation in an effort to ascer- 
tain their definitions of the situation (Merton, Fiske, & Kendall, 1990, p. a)." 

Limitations 
I began this research because of my feelings of frustration and concern for 
teacher and parent attitudes towards anecdotal report cards. Since I am sa 

teacher by profession, as well as a parent who has received many different 
report card formats over the years, I realize that my observations, percep- 
tions, and conclusions may be affected by the experiences I have had as 
teacher and parent. As a teacher, I have found positive and negative 
aspects for each type of report card I have had to  fill out; as a parent, I have 
found advantages and disadvantages for every report card format 1 have 
read. I have made an  effort throughout this research to be conscious of thig 
limitation by remaining neutral in the collection af the data, asking 
questions, and recording what was said rather than trying to influence or 
lead the interviewee into making statements that I thought should be made. 

-- 
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Chapter Orte: Background 

The parents chosen for this study were not selected at random but in 
this mamaex-: 

For one phase of this study, Phase 3, I chose three teachers who would 
be willing to volunteer their time and feel comfortable enough t o  let me 
interview the parents of their students and study the reports they had 
written. In order to do this, I chose teachers from the same school in which 
I had previously taught. The teachers in turn selected parents that they felt 
would be cooperative and supportive (which may have slanted the study in a 

positive direction). 

It was interesting, however, to note that even these positive parents felt 
comfortable sharing their real feelings. They did not hesitate t o  tell me 
exactly haw they felt. I state this because I had been concerned they might 
not give their true feelings considering that I was the teacher of their 
children during the previous year. 

Once the questions were addressed and the parents were reassured 
that the purpose of the research was to  help improve the method of written 
anecdotal reports, they relaxed and gave very straightforward and honest 
answers, This was sometimes so evident that I would leave an interview 
feeling depressed and somewhat "beaten up." 

The motivation for doing this research tvas caused by a quote that I 
had previously read in Anecdotal Reporting: Quality of  Communication 
with Parents. I t  states: 

in this study. While they 
a diversity of views on 
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This quote encouraged me to initiate a research project in We& 
Vancouver as research data had not been gathered from this area of B.C. 
Since my choice of clientele was limited t o  one socioecomonic area, the 
results may not be the same as those acquired from another area; my 

results should not, therefore, be generalized. 

I was concerned from the beginning that the small number of parents 
involved (eighteen) would not provide a broad enough base of study. I 
wondered if a larger number of parents would result in a different outcome. 
However, although the number of interviewees was small, similar 
responses began to  appear: the parents seemed to have similar concerns 
about the same types of issues. 

Phase 1 of the research was done to find out if anecdotal report cards 
clearly communicated student progress to the parents. The report cards 
analyzed, however, were not written in paragraph form but were done in a 
point-form in which the comments were listed under the five main goal 
headings-Aesthetic and Artistic Development, Emotional and Social 
Development, Intellectual Development, Physical Development, and Social 
Responsibility (Appendix C). I am concerned that my findings about clear 
communication may have been affected by the use of the point-form and 
headings. It would be interesting to take the results of this research and 
compare them to  a research study done with anecdotal report cards written 
in paragraphs, with no headings. Would the findings be similar or 
different? 

The report cards issued in November 1992 played a major part in this 
research project (Appendix C). When these report cards were issued they 
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If the report card had been sent home to the parents without an 
interview and no student work samples provided for the parent to  analyze, 
or if report cards had been sent home for pre-reading prior to the interview, 
would the findings of this part of the research have been different? This 
provides another avenue of research that might be explored. 

During the focused interview held in Phase 4 of this research, I made 
an effort not to approach the interview with preconceived ideas. I entered 
each session to observe and focus on what the parents were bringing to  me 
in the form of their dialogue. Being aware that individuals are often in- 

- 

fluence by what they have previously seen or have done, I wanted to  remain 
neutral and not bring preconceived ideas, or assumptions t o  the interview. 
I wanted to be the asker of questions-questions that would simulate intro- 
spection and to provide an interview environment that contained the crite- 
ria of an effective focused interview-range, specificity, depth and personal 
context (Merson, Fiske, & Kendall, 1990, p. 12). There were occasions, 
however, during the interview when I became a participant almost without 
realizing it. My feelings about the experiences with anecdotal report cards, 
combined with the questions the parents would unexpectedly ask me, stim- 
ulated discussion. 1 was quick t o  realize this, however, no doubt a lesson I 

- 

had learned from my first set of individual interviews conducted in Phase 3 
of this research. In coding and analyzing the transcripts of the interview, it 
was dear by the tape transcripts that my interaction did not guide the dis- 
cussion but in fact clarified issues. Nevertheless, this should be acknowl- 
edged t o  assure the reader that I was aware of the importance of neutrality. 

I also realize that the findings from the focused interview represent a 
summary of the over-all feelings and impressions given by the parents in 
the interview. The findings which appear in the coded transcripts clearly 
indicate positive and negative aspects of anecdotal report cards, attributes of 
an effective report card, other points of interest regarding reporting, as well 
as the parent's interpretation of an ideal interview situation. All parents 
agreed when consulted later that the points referred to in Phase 5 (Chapter 
Four: Results) were accurate representations of their feelings towards 
reporting. 

15 



-- Chapter One: Bnckgrourtd 

Outline of the Chapters 
Chapter Two presents a review of the literature on report cards, with an 
overview of literature specific to  the rationale for report cards, what parents 
want t o  know, and the advantages and disadvantages of anecdotal/ 
narrative grading and reporting. 

Chapter Three provides a detailed description of the method of this 
investigation. It describes the collection and interpretation of evidence 
drawn from participant observations, interviews, survey questionnaires, 
and focused group discussions. 

Chapter Four reports the findings and provides a discussion pertain- 
ing to the results of parent, student, and teacher input. The characteristics 
of an effective report card are outlined. 

Chapter Five addresses questions raised in Chapter One, and dia- 
cusses problems with anecdotal report cards. It also provides recommenda- 
tions and characteristics of an effective anecdotal report card and reporting 
methods which better serve the needs of parents, students, and teachers. 



Chapter Two: 
Review of the Literature 

Introduction 

This chapter reviews the literature relating to anecdotal reporting, It seeks 
- to provide an answer to the question: Does the anecdotal report card meet 

the needs of parents, students and teachers? 

A preliminary computer search of library databases at the University 

of British Columbia and Simon Fraser University revealed few articles 
entirely dedicated t o  anecdotal reporting. Many contain issues concerning 

assessment and evaluation such as academic records, achievement 

ratings, grading profiles, and student evaluation, but little insight is 
gleaned into the nature of anecdotal report cards in the majority of these 
articles. Consequently, reviews and studies comparing various types1 

methods of reporting were selected; for it  is within these articles that 
information concerning anecdotal report cards can be found. Articles 

written by Wise and Newman (1976), Jacobs (1972), McConnell (1957), and 

Goodlad and Anderson (1987) are discussed within this review to  highlight 
the value of reporting. Current Ministry draft documents addressing the 

concerns of parents, teachers and administrators regarding anecdotal 

reporting are analyzed and discussed. Advantages and disadvantages of 

anecdotal reporting are analyzed by referring t o  the work of Malehorn 
(19841, Kazalunas (1978), Rhodes and Nathenson-Mejia (1992), Kevina 

(19871, Goodlad and Anderson (1987), and Clift, Weiner, and Wilson (1981). 

Reading this material, dialoguing with educators, watching, listening, 
asking questions, and formulating hypotheses enabled me to  acquire some 
sense of the social context in which report cards are written and to 

understand the culture of the participants: those who experience concerns 
and celebrations when using various reporting methods. J developed a 
deeper understanding of the complexities of reporting as I: (a) read the 

1'7 
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articles, (b) listened to the stories educators had to tell, (c) asked cpestions af  

myself, a teacher, who is required to  write anecdotal report cards, and (d) 

identified patterns that recurred in the literature. I have attempted, 
through this literature review, to capture a summary of the existing 

research and seal-life experiences of teachers, knowing, of course, that this 

literature summary cannot be inclusive of all the issues involved in 
reporting systems. 

The chapter begins with a brief analysis of recent literature on 
anecdotal reporting and concludes with a theoretical perspective derived 
from a summary of the literature. 

In setting the context of reporting, I chose only those articles that I felt 

captured the essence of my struggle to  develop a broader understanding of 
the advantages and disadvantages of anecdotal report cards. 

The issue of reporting is an old one. "Even though being evaluated is a 

basic part of living, being graded o r  evaluated has been argued about since 
almost the beginning of time" (Arcy, lm, p. 310). Each reporting period 

finds teachers discussing and agonizing over the anecdotal report card. 

Such questions as, "How do I say this and get it through to  the parent? 
What if someone calls me on this? (Appendix B, sccond page). Wow can 1 
say all I need to  say about a child in just a few paragraphs? While literature 

concerning grading is abundant, discussion and research regarding 

anecdotalharrative report cards is sparse. It is difficult to find concrete 

data addressing the advantages and disadvantages of anecdotal reporting 

prior to 1991. 

Most available literature pertaining to report cards in general, how- 
ever, stresses the value of reporting. McConnell (1957) states, "Reporting to 
parents enables them to  cooperate more intelligently with the school in 
guiding the child" (p. 87). Providing clear, objective information concerning 

18 



Chapter TWO: Reviewing the Literature 

a student's progress ir&rms the parent af their child's development, states 
areas of concern and ways in which the child can be supported to promote 
further development. Jacobs (1972) agrees with this as is shown in the 
following quote: "The parents can see if Joe and Mary are improving, 
regressing, or maintaining their previous skill level. They can also see the 
skills that Joe o r  Mary has not gotten to but that are part of the program" (p. 
46). Good communication between home and school provides consistent 
reinforcement for the student. Goodlad and Anderson (1987) state: 

The reporting process is seen as the outlet for information 
summarizing the results of previous programs planned for the 
child, and as the instrument through which steps are taken 
toward new and more effective programs for the future. It reflects 
not only an important aspect of curriculum planning, but also the 
"Partnership Principle" that has developed over recent decades. 
(p, 103) 

Teachers and parents often share common goals. They want students 
to apply themselves and behave appropriately in the school setting, and they 
want improved communication between home and school (Wise & 
Newman, 1976, p. 253). Otto found that both parents and teachers wanted 
realistic, factual descriptions of student development. They also wanted 
information about specific strengths, weaknesses, areas for improvement, 
and suggestions for ways in which parents might help their child. The 
general conclusion is that a public school has the responsibility to  report 
meaningfully and honestly to  parents what the school is teaching and how 
well their child is learning (Wise & Newman, 1976, p. 254). McConnell, as 
far back as 1957, agrees: 

The types of questions asked tend to show that parents want 
specific and detailed information about their children. Parents 
want concrete evidence of the status, progress, and development of 
their children, whether the information is given by report cards, 
by letters, or by conferences. Parents indicate that they want the 
school to  accept responsibility for the improvement of personal 
and social behavior of their children as well as for their intel- 
lectual growth. One parent summed up her idea of the function of 
the school in reporting to parents in this statement: "I think you 
should tell parents anything that they should know about their 
children, whether you think they would like it or  not. (p. 56) 
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With the implementation of the Primary Program in 1990, imccdotaf 

report cards were adopted as the method used in the reporting process. 
Frustration ensued for many teachers, parents and administrators, 

Most teachers were not familiar with the process and found it difficult 
to write concise, clear, accurate prose, and to state the student's progress in 
articulate fashion. I t  was difficult to descrihe all the slrills that needed to 1-r~ 
addressed and not use educational jargon. 

Parents found that they could not understand parts of the report cards. 
For example, such terms as "math concepts," "conventional spelling," and 
"emergent readers" which appeared on report cards were not familiar tu 
parents. Many anecdotal reports contained numerous "can do" statements 
such as: "Mary can write most numerals to 1QQ. She can sort objects 
according to different characteristics." (Appendix I(a)). Although these 
statements provided details and specifics about the Math Curriculum and 
what the child had mastered in that area, they did not inform the parent as 
to where the child was in relation to others hisher age. The parents didn't 
lrnow whether to be concerned or happy about their child's progress, 
Concerns and suggestions as to how the parents might assist their child 
were often lacking as well. 

Administrators were suddenly faced with the task of reading and 
properly editing vast amounts of prose, facilitating workshops to assist; 
teachers in writing more eficient and effective report cards and uddrexaing 
parental concerns. 

In response to all of this, several Ministry draft documents were 
published t o  address the concerns of parents, teachers, and administrators. 
These involved: 

Needs in Assessing Student Learning: Teachers' and Principals' 
Survey Results-Preliminary Report, February 1992; 

Anecdotal Repwting: Quality of Communication with Parents, 
October, 1992; and 

- 
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* Perspectives on Assessment Practices in the Elementary Classmom, 
June. 1993. 

Ministry Documents-Recent Survey Results 
A closer examination of the above Ministry documents provides evidence of 
a pattern which shows how the omcia1 attitude towards anecdotal report 
cards began to change over the period from February 1992 to June 1993. 

Analysis of these documents indicates that, at first, the directive to use 
anecdotal report cards was supported by educators. It was recognized that 
inservice and continued dialogue were required to facilitate the implemen- 
tation of this method of formal reporting. By October, 1992, research stated 
that teachers communicated well through anecdotal reports and parents 
liked this method, though some parents did not feel they completely under- 
stood these reports. With time, frustrations (such as problems in clarifying 
comments and in dealing with time constraints) were expressed by educa- 
tors and parents, Educational leaders were now aware of the need to ensure 
support and guidance for teachers; t o  facilitate their efforts in writing 
clear, concise report cards. 

A synopsis of these Ministry documents is presented below. 

a) Needs in Assessing Student Learning: Teachers' and Principals' 
Survey Results 

In February, 1992, the document, Needs in Assessing Student 
Learning: Teachers' and Principals' Survey Results, summarized that 
principals and teachers were very supportive of new methods of 

student assessment and reporting. Many were interested in receiving 
further information and materials on these new methods; the Ministry 
was seen as a possible source. The concerns and issues raised by 
teachers and principals had many common themes. To assist in 
meeting assessment needs, educators reported that they would like to 
discuss their concerns and share materials, experiences and ideas 
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through in-service and school and district professional development 
workshops. I t  was noted that written anecdotal reports were being 
widely used in all programs. Teachers using them had confidence in 
the accuracy of the reports, but some teachers were concerned about 
the time involved. 

b) Anecdotal Reporting: Quality of Communication with Parents 

By October 1992, the Education Research Unit Research and 
Evaluation Branch, Ministry of Education and Ministry Responsible 
for Multiculturalism and Human Rights published the document, 
Anecdotal Reporting: Quality of Communication wi th  Parents. Its 
focus was the quality of communication of a child's learning progress 
to parents through anecdotal reporting. In doing so, the paper 
validated the strengths of anecdotal reporting in communicating with 
parents, pointed to  suggestions for possible ways to improve the quality 
of this communication, and provided additional information about 
teachedparent communication and anecdotal reporting in British 
Columbia (Anecdotal Reportin,g, 1992, p. 1). I t  was apparent that 
teachers communicated well through anecdotal report cards and most 
parents liked anecdotal reporting but some parents did not fed they 
completely understood these reports o r  how their child was doing in 
school. 

C) Perspectives on Assessment Practices in the Elementary Classroom. 

In June 1993, findings were published in the Executive Summary 
Concerning Perspectives on Assessment Practices in tho Elementary 
Classroom published findings showing responses from teachers, 
parents, students, and administrators concerning assessment, ovalu- 
ation and reporting. Several findings dealing with issues related to 
assessment and evaluation were quoted in this document. For tlrc 
purposes of this chapter, I have commented on only those statements 
pertaining to anecdotal report cards. These statements arc as follows: 
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* Teachers have reported problems in selecting and interpreting 
information and in the time required to prepare reports; some 
primary students had trouble making sense of their reports. 

All students recognized the importance of meaningful reports in 
providing them with feedback and, in some cases, as a basis for 
planning their academic goals. 

Parents were consistent with what they wanted from classroom 
assessment: information about their child that effectively com- 
municated how the chiId was doing in school, particularly how 
the child was performing academically. Definite criteria were 
asked for by the parents regarding reporting: t o  be informative, 
evaluative comments needed to be directly related to their child to 
be meaningful; honest evaluation should be provided describing 
both strengths and weaknesses; frames of reference should be 
meaningful and provided in order to  interpret the information 
provided by the teacher; they wanted to relate the curriculum and 
program goals to the assessment information on their child and to 
the performance of other children. In terms of reporting, parents 
liked teachers to strike a balance of descriptive and evaluative 
comment (Ministry of Education, 1992, p. iii). 

Administrators were basically supportive of the carrent directions 
in classroom assessment and provided guidelines. It was ob- 
served that considerable variability was possible in assessment 
practices from school to school and district to district (Ministry of 
Education, 1992, p. iv), 

These documents provide evidence of the change in attitude by 
teachers, parents, and administrators towards anecdotal report cards. 
Support for the underlying principles behind anecdotal reporting is evident 
but disadvantages are also identified. These disadvantages need t o  be 
addressed through dialogue, inservice, and support from administration. 

23 



Chapter TWO: Reeiettting bht' Litwnttm 

Overview of the Literature on 
Anecdotal Reporting 

It is clear from a review of the literature pertaining to reporting, that 
written reports have been used in the primary grades for some time 
(Anecdotal Reports: A Written Review of Achievement, 1993, p. 1). A recent 
publication from the Ministry of Education states the objective of these 
written reports and suggests the foundation on which they were built: 

Instead of grades the teacher would say how well a child was 
doing in each of the subject areas, what sort of problems were 
showing up in  specific areas and how well a student was 
progressing in  both academic and social deveiopmerat. A letter 
was used to indicate if work was satisfactory or nesdcd 
improvement. Anecdotal reporting is built on this process. 
(Anecdotal Reports: A Written Review of Achievement, 1993, p. 1) 

Many writers have argued that the anecdotal report card h w  
advantages over reports that primarily use grades. Malehorn (1984) Fuund 
they supply much more information about a learner's potential and 
progress than grades (p. 257). Writing a paragraph that states what a child 
is able to do and providing suggestions as to how he/she may be assisted to 
further hisher development tells the parents much more than receiving it 
letter grade without explanation or examples. Narratives, experts agree, 
provide much more information than letter grades, including diagnostic 
information (Alexander, 1993, p. 4). If' written properly, they can supply 
parents with a wealth of information about their child and build self-cstccm 
in students. The reports should tell parents where their child stands on the 
continuum of learniag in  all areas of the curriculum. Knowing tho 
strengths and areas requiring improvement will enable parents to help 
their child a t  home. Narrative reports can pay off in better understanding 
between the home and the school. 

Anecdotal reports are flexible and allow the teaeher to provide a great 
deal of useful information. An example of this flexibility can be appredtzted 
when a teacher sits down to write hidher report cards. If the major f'ocu~ 

for the term has been "Social and Emotional Development," this area may 
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be discussed more extensively on the report card than other areas of 
devetopment. If marks or checklists are used, rather than anecdotal 
format, the teachers are forced to deal with only those items that appear on 

the form. The Ministry of Education agrees: 

Written reports give parents and students clear information about 
areas where a student is learning we11 and areas where the 
learning may be weak. Suggestions on how to support further 
learning in the weak areas will be inducled. Parents will know 
where a child's strengths and weaknesses are in each program/ 
goal area, and they can work with the student and the teacher to 
address difficult areas and to set individualized learning goals. 
lAnecdota1 Reports: A Written Review of Achievement, 1993, p. 1) 

Anecdotal reports have a further advantage over other forms of report 
cards. They provide a profile of a student that presents h idher  as an in- 
dividual, as it includes those situations and influences peculiar to himher. 
The report consists of information about the child, how he/she is reacting 
within the learning environment of the classroom. Careful documentation 
of the child's progress can be shared with the parent through a narrative 
format. This documentation is representative of the individual child being 
discussed and depicts what that individual has done, is capable gf doing 

t and how hehhe may be helped in order to improve. The pupil is not under 
the pressure of "the norm" as in testing; and the reader is able to consider 
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classroom tool of ongoing literacy assessment. (Rhodes & 
Hathenson-Mejia, 1992, p p  502-5031 

A student's progress can be determined by the products that lidshe 
produces. More revealing, however, is the documentation of the process 
which a child uses to  complete a learning task. Writing n paragraph about 
the stages a child has gone through in order to master u concept provides 
parents with insight into how their child learns; it tells about the process of 

Anecdotal report cards also discourage cumparisons. Repork cards 
which used grades were often criticized in the past because they caused 
comparisons among other students and increased the competition among 
students. I t  was not uncommon to  hear students ask one another at report 
card time, "How many A's did you get? I got two." For this reason parents 
and teachers appreciate anecdotal reports because of their more personal 
and less competitive nature. It is nearly impossible to  compare one child's 
progress to another if the anecdotal report card describe8 each child as tzn 

individual. 

The above advantages lead one to  believe that if educators use the 
anecdotal report card style all aspects of a child's progress will be effectively 
and efficiently communicated with the student and with the parent. It 
leaves the reader with the impression that these reports can stand an their 
own providing an accurate record of the student's achievements that 
clearly states what helshe is able to  do, how helshe may be supported to 
foster continued growth and how the parent may assist in this progress, 

Researchers are not altogether totally positive about anecdotal 
reporting; they also point t o  some disadvantages. Malahorn states that 
anecdotal comments provide much information but he also points out that 
written reports have too often been inaccurate, incomplete, and prcjudicid, 
The reality is that teachdrs have found through experience that narrative 
reports take a lot of time to compose. Those who are willing and ahlo to put 
in the quality time necessary to write excellent anecdotal report cards 
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produce reports that meet many of the requirements parents expect. 
Teachers who find the task overwhelming, do the best they can, but find it 
difficult to do the task in detail. A few teachers fail to  meet the minimum 
criteria required for a clear, objective, detailed anecdotal report. 

The written content of the report card is affected by the instruction that 
occurs in the classroom and the efficiency and effectiveness of data 
collection, The teacher's ability to perform these tasks directly affects the 
accuracy and detail of the written reports; the quality of the report depends 
on the teacher, Experienced teachers find the task of coleeting, analyzing 
and writing anecdotal reports a challenge; newly trained teachers require 
support, inservice, and guidance. Teachers agree that anecdotal reports 
are time-consuming and require skill in preparation (Educational Policies 
Service, 1972, p. 2). 

Narrative reports also tend to be more subjective than other reportifig 
methods. Kavina (1987) agrees: 

Entries are subjective if the recorder attempts to cite hidher 
interpretation of another's feelings, motives, beliefs, values, or 
knowledge of facts. "Jack is happy." is subjective while "Jack 
completes his work." is objective. The text should be composed of 
data and facts that are relevant to the business of the classroom. 
fp. 457) 

Many anecdotal report cards studied in the course of this research 
contain phrases about students that have little to do with factual informa- 
tion gleaned from the classroom, phrases such as: 

Matt does not march to the sound of his own drummer. He has 
his own brass band, which transmogrifies into everything from 
symphonies t o  pan pipes and everything in between. (See 
Appendix I(b)) 

There are other limitations. Some teachers find writing a good letter or 
comment of this type is difficult. Other teachers often resort to vague, 
general language to  avoid diff~cult situations (Goodlad & Anderson, 1987, 
p. 1211, 
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Goodlad (1987) found that teachers are frequently reluctant to say 
negative things on paper, and that teachers may omit references to things 
that would ordinarily be included if the checklist were on band as a 
reminder (p. 121). The reluctance to say negative statements on paper 
results in teachers listing "can do" statements about the child. Learning 
how to phrase statemenh of concern in a positive manner is u skill that 
requires development. One of the most challenging tasks for teachers is t o  

say all there is to say about the child; to  provide a specific, detailed analysis 
of a child's progress and t o  ~nalre sure everything is covered. There are 
guidelines in the Foundation Document and Reference Sets to assist 
teachers but the abundance of descriptors are overwhelming for most 
teachers. Hall (1990) expressed concerns similar to  those of Goodlad in that 
parental dissatisfaction resulted from not knowing more about specific 
objectives their child needed to  accomplish, concerns pertaining to  their 
child not learning what helshe needed t o  learn, the narrative being 
unclear, and the need for stricter guidelines. Parents want to know where 
their child is located on the continuum of learning, where they are going, 
the mastery level for each subject area, and how far their child has to go 
before helshe have mastered the concepts. 

Clift and Weiner (1981) provide the reader with a summary of the 
advantages and disadvantages of the anecdotal format by stating: 

The writing of good anecdotal records appears to require a great 
deal of practice and skill. We have had a great deal of discussion 
about the value of such records. Criticisms have been made ahout 
the subjectivity of many of' the comments, the lack of sltill with 
which many of them are written and difficulties of interpretation 
by receiving teachers. However, despite these detractions, they are 
preferred by many because teachers consider that they are able to 
describe personality and progress of pupils more fully and 
interestingly by using hand written profiles than with. other 
recording techniques. (p. 207) 

In summary, there are many advantages in using anecdotal report 
cards; there are also shortcomings. Factors such as building self-esteem, 
reducing the risk of comparing one child to another, providing rnorc 
information concerning strengths and weaknesses and ways in which the 



home and school can support the development of the child are all excellent 

reasons for considering their use. The child would surely benefit from such 

reports if they addressed all these areas. Knowing how to write and finding 
the time to  do so often depend on the commitment of the teachers, as much 
as their skill in writing them. Also, being aware of and being able to  write 
comments that are subjective, complete, accurate, not prejudiced, specific, 

and clear depends on the ability of the individual teacher. 

With advantages and disadvantages now stated, I pose these questions: 

Do the advantages of anecdotal reports outweigh the disadvantages? 

* Can the reports stand on their own and protect children from falling 

through the cracks and getting lost in the system? 

* Will the description of the child's progress be clearly understood so the 

parents will know exactly where their child stands? 

Do the reports address the needs of students, parents, and teachers? 

The purpose of this study is to  determine if written anecdotal report 

cards are the hest method of communicating student progress t o  the 

student, parent, and school personnel. In doing so, it  is my aim to under- 
stand the needs of parents, students, and teachers in the area of report 
writing in order that a reporting format may be developed to  better meet the 

needs of these individuals. 

. - - ~ 
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Chapter Three: 
Method 

The purposes of this chapter are: (a) to set the study within the tradition of 
ethnographic inquiry; (b) outline methods and procedures of data collection 
and (c) to  describe the way in which data is analyzed in order to provide a 

description of anecdotal report cards that meet the needs of students, 
parents, and teachers. 

A Tradition of Ethnography 
If one recognizes that meaningful social life is produced and reproduced 
through the use of language, then one must also recognize that language is 
constitutive of how social life is represented.. There is a direct parallel 
between the methods of everyday understanding and the methods of ethno- 
graphic inquiry (Atkinson, 1992, p. 2). We develop ideas and try them out; 
we ask, look, listen; sometimes we join in and sometimes we hang back and 
observe. Investigating the area of assessment and evaluation-in particu- 
lar methods of reporting-required a complex set of readings, observations, 
and inferences, As stated by Atkinson, these complex sets are transformed 
into the personal narrative of the ethnographer, who c~astmcts this textual 
reality from the shreds and patches of appearances and verbal testimony. 
"Even though the informants speak, their authenticity is warranted by the 
ethnographer's incorporation of them into the definitive record." (Atkinson, 
1990, p. 62) The difference between the subject matter and the inquiry rests 
on the attitude adopted by the researcher. "For the ethnographer, the pro- 
cedin-es of research are the methods of mundane practical understanding, 

- .  
grown self-conscious." (Atkinson, 1992, p. 2) 

The ethnographer uses the methods of everyday accounting-narra- 
tives, analogies, descriptions, metaphors and examples to reconstruct the 
social worlds that are the subject matter of books, chapters, and papers- 
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so* too, did 1, as I recorded my findings while participating in the cultxire of 
the school, becoming immersed in the daily life of assessment; struggling 
with aspects of reporting and inquiring into the beliefs and values of 
teachers, students, and parents. This involvement resembled the process 

anthropologist might use to study a specific culture. 

An ethnographic procedure involves conducting an intensive study of a 

single social system. The total immersion in the culture of the school over 
an extended period of time is the essence of ethnography. This exploration 
draws on approaches developed by ethnographers and is therefore consider- 
ed to be within a tradition sf ethnography. What characterizes this study as 
ethnographic is the total immersion, focusing on a specific problem found 
in the school culture, drawing on a wide range of sources of information, 
capturing the meaning of everyday human activities, and probing t o  
uncover deeper layers of meaning to uncover the pattern of relationships. 

A study must be more than rich description to  qualify as ethnographic. 
Paul Atkinson (1992) argues: 

We are dealing not with mere descriptive writing. I t  contains 
within i t  the analytic message of the sociology itself. In other 
words, when we talk of the role of understanding of interpretation 
in interpretative, qualitative studies, we are often dealing with 
something other than o r  additional t o  explicitly stated 
propositions. (p. 62) 

Ethnography is based on thorough research, ethically and conscien- 
tiously conducted, with a systematic review of sources and evidence, and 
conveyed to the reader through coherent written texts (Atkinson, 1992, p. 4). 

To ensure that an ethnographic study corresponds with the facts, the 
researcher is carefiil t o  ensure that the participants understand the events 
described. This involves choosing participants who are somewhat familiar 
with the topic of inquiry and are able to express themselves in a meaningful 
manner, Interviews, which involve constant checks on meaning through 
questions that probe, are required. Confusions and contradictions are 
clarified through "focused group discussions." Further clarification is 
obtained by having these groups study and analyze the written transcripts 
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to  ensure that the text is an authentic representation of the culture as seen 
by the participants. 

Methods and Procedures of Data Collection 
My sample was limited to  a group of teachers, parents, and students in the 
district in which I teach. Therefore, one school district, five teachers, a 
group of parents, and two schools were involved in this research project. 
The process for establishing who would take part in the research was: 

The school district in which I teach was chosen in order that I could 
gather data more efficiently and effectively. 

Three teachers were asked if they would like t o  take part in this re- 
search. I then contacted the parents of three children in each teacher's 
room to  see if they would be willing to take part in the study. Finally, 
the students who were going to  be involved were asked if they would 
mind if we analyzed their report cards. A range of children's abilities 
were represented; the children were in Grades Two, Three, and Four. - 

An additional group of parents with children ranging from Kinder- 
garten to  Grade Two, was asked to  take part in a Focused Interview. 
These parents, part of a Report Card Committee which had been 
struck at the school in which I taught, volunteered for the task. 

This study was divided into five phases of data collection: 

The first phase, referred t o  in this research as Participant Observa- 
tion, discusses, analyzes, and reflects upon a process involving change 
which occurred on a primary staff in the district of West Vancouver 
(1991-1992). 

Phase 2 consists of the distribution and analysis of a Primary Re- 
porting Process Survey sent to  one hundred and fifty-nine parents. The 
purpose of this survey was to  elicit from the parents their responftes 
concerning the revision of the anecdotal report card which resulted 
&om the change process referred to in Phase 1 (November, 19911, 
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In the third phase, interviews of nine individual parents and three 
teachers were observed, analyzed, and evaluated'. Each interview was 
examined and weighed against the other interviews in search of 
patterns. The intent of conducting the research in this manner, was to 
provide an insight into the phenomenon of anecdotal report cards 
within a given context and to provide a method of improving this form 
of reporting (November, 1991). 

The fourth phase evolved when the need for further input from the 
parents became apparent. The transcripts from the individual 
interviews became a framework for a focus group that was conducted. 
This focus group was composed of nine parents whose children were 
enrolled from Kindergarten to  Grade Two. The conversation of the 
focus group was tape recorded, transcribed, and analyzed. The 
information gathered was examined for patterns, for areas where 
patterns did not exist and for areas in which new patterns arose. 

Phase 5 resulted from the information obtained from the focused inter- 
view. After the need for a revised report card became apparent, one 
was drafted, returned t o  the interview participants for analysis, 
published, and distributed t o  all parents within the school during the 
November reporting period, 1993. Surveys were distributed with the 
new report card. 

Data collection procedures included participant observation records 
from anecdotal report yard planning sessions held with teachers and 
administrators, a survey of West Vancouver parents, interview transcripts, 
observations with key informants, focus group tape recordings and 
transcripts, development of a new report card, and surveys to  determine its 
appropriateness. 

Phase 1: Participant Observations 
Notes, discussions, and interactions with teachers and administrators 
were analyzed in order to  examine the present value of current anecdotal 
report cards, to  reflect on why these report cards were not addressing the 
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needs of their authors or recipients and to find ways in which anecdotal 
report cards could be improved so that they would better meet the needs of 
everyone. The frustrations I was hearing from my colleagues needed to be 
addressed and so I turned to  discussing these hstrat ions with those who 
were experiencing them-mainly the teachers and parents, 

Teacher Concerns 

Gathering Data 

In 1990, the Primary Program Foundation and Resource Documents were 
distributed to the schools in British Columbia and the implementation of 
the Primary Program began. These documents stated that the collection of 
evidence occurs in the context of the learning environment arid is relatod to 
the eurrieular expectations and the goals of the Primary Program. The 
goals referred t o  here are: Aesthetic and Artistic, Emotional and Social, 
Intellectual and Physical Development as well as Social Responsibility. 
Methods of assessment and evaluation data listed in these documents 
consist of': 

* observation of process in a variety of contexts and activities and being 
aware of the process of demonstrating what a child knows; 

observation of product where products are collected and conferences 
and conversations in small groups o r  on a one-to-one basis are held; 

describing what the child can do (conversing and conferencing) 
through collecting evidence, use of folders, cards, computer software, 
post-it notes. 

Many teachers became concerned. They wondered if they understood 
the methods of assessment and evaluation. Teachers throughout ths 
district began t o  ask questions: "How do we use post-it-notes t o  record 
progress?" "How can I organize all these product examples?" "I don't have 
computer skills, so how can I use one to assist in my assessment and 
evaluation?" Weighing all these questions, they began to  doubt the methods 
they had been using during their teaching careers, Should record books 
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and lists of test scores still be used or shotrld one be using audio and visual 
tape recordings, student-led conferences and student self-evaluation forms? 
The teachers constantly questioned, "How do I learn how to do all this?" 

Terminology 

In addition to these recommendations a variety of terms were surfacing to 
assist the teachers with their evaluation and assessment-terms such as 
"Focus Questions," "Learning Dimensions," and "Descriptions of 
Learning." 

Even though the meanings of these terms were listed in the Primary 
Foundation Document, the extensive lists were overpowering t o  many 
teachers and they were unsure of how to organize these data into a package 
that could be managed. 

Use of &thentic Data 

The teachers were aware that observation and record-keeping are, at very 
least, time-consuming. Each teacher must decide which method or 
methods is most usefd and efficient. Observations should be as unobtrusive 
as possible (e.g., jottings of significant events to  be recorded later), and 
accepting rather than judgmental. The challenge was t o  analyze their 
individual programs and to  decide upon methods of evaluation t o  provide a 
variety of on-going authentic data. Some of the more valuable methods for 
evaluation suggested were: teacher observation, collections of student work, 
teacher-student interviews, teacher-made tests, criterion-referenced tests, 
and attitude scales. Decisions had to be made as to  which methods to  use. 

'Can Dol'Statements 

After the first year of writing anecdotal report cards, it  was noticed by the 
administrators in the district that the quality of the comments varied from 
teacher to  teacher. The Ministry set guidelines for the format of the report 
card but teachers had different interpretations of what they ought to  be 
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recording. The Primary Program Resaurce Document states that  
summative evaluation is intended to describe what the child can do 
(Resource Document, 1993, p. 101). Many teachers felt this meant that they 
were not to mention any areas which the child "could not do." 

In essence, what this statement in the Resource Doeument means is 

that comments made about the child should be honest and tactfully stated 
so they are not phrased in a negative manner. Workshops and discussinr~ 
groups helped clarify this misconception. 

Anecdotd Comments 

As teachers, we were aware of the importance to provide parents with three 
kinds of information about the individual child: 

a) A complete and accurate picture of the child's potential and the 
extent t o  which his progress in school measures up to that 
potential. 

b) An approximate description of the relative standing of the child 
within his own class and his own school, 

C )  An approximate description of the way the child's potentiality and 
progress compare with other children of his age throughout the 
country (Goodlad & Anderson, 1987, p. 110). 

We were also aware that words are more informative than numbers; 
thus the anecdotal report conveys both information and judgment and is a 

useful way of communicating information (Ontario Board of Education, 
1980). Written reports have been used in the primary grades for quite some 
time. Instead of grades the teacher would say how well a child was doing in 
each of the subject areas, what sort of problems were showing up in specific 
areas and how well a student was progressing in both academic and social 
development. A letter was used to indicate if work was satisfactory or 
needed improvement (Anecdotal Reports, 1993, p. 1281, 
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As teachers began to write anecdotal comments without the aid of 
checklists or symbols such as GiCood), SiSatisfactory) or IN(1mprovement 
Needed), many began to  experience the challenge of communicating a 
student's progress clearly and concisely through the use of words. For many 
teachers, i t  became a challenge to  communicate the intended message to 
the parent and child. Many used phrases they gleaned from old report 
cards or lists, such as "manipulates, 3-D materiaIsl' or "shows interest and 
curiosity in others in the classroom". Many such phrases were listed in 
computer profile programs, and teachers began t o  express concerns at 
workshops that these lists of computer-generated phrases might be over- 
used thus removing the individuality and personal tone of the report cards. 

Teachers began to  realize that if parents want complete reporting, as 
assuredly they do, public officials and school administrators must insure 
that the teachers have the time, the training, and the resources to  do the job 
(Goodlad & Anderson, 1987, p. 128). As a result, teachers approached the 
Primary Coordinator in the district and requested workshops to assist them 
in writing concise anecdotal comments. 

Computers 

In 1990, it was arranged through the Senior Administration and the 
District Computer Coordinator that every Primary Teacher in the district 
would be given a computer to place on his or  her desk. The purpose was to  
help teachers compile evaluation and assessment data and assist them 
with their report card writing. Unfortunately, many teachers did not 
possess word processing skills and/or were computer illiterate. Many 
computer training sessions were offered, some teachers began to  develop 
skills but the fiustrations still persisted as staff members tried t o  adjust to 
the new technology. 

Misin&rpret&n ofCommen& 

The distribution of report cards was usually done in the following manner. 
The reports were written by the teacher and sent home for the parents to  
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read. An interview or conference was then held with the parent or the 
parent and the chiid to  discuss the chiid's progress. Teachers were begin- 
ning to question this procedure. They were beginning to ask themselves, 
"Does the report card have t o  go home first?" This question was being asked 
because at times, parents would attend the interview and were confused 
about something stated on the report card. It would take valuable confer- 
encing time to  clarify the misunderstanding, and the confusion over the 
comment affected the atmosphere of the conference. Hogan (1975) states 
that the face-to-face conference affords parents as well as teachers the 
opportunity to question and to listen fp. 312). Teachers were finding that 
time that ought to  be spent on discussing a child's progress, how the child 
might be supported and where the child's future progress was to lead, was 
spent in frustrating clarification sessions. 

mrne 

Teachers were becoming more and more concerned about the amount of 
time and effort it  was taking t o  report on their students. The School. Act 
requires that teachers exchange information with parents five times per 
year. Three of these cornmu.--:cations must be in the form af written anec- 
dotal reports (Foundation Dwument, 1993, p. 101). The report cards took a 
long time to  write, they began t o  develop into mini-essays, teachers often 
wrapping comments in flowery prose (see teacher interview supporting this 
statement; Appendix D). It was admitted by teachers that the actual report 

did not receive the attention i t  warranted for the amount of effort and time 
that went into its preparation. This was told to  them by parents, 

Parent Concerns 

Since 1990, I have conducted informal discussions, parent-teacher confer- 
ences, and interviews with parents. Information received from ther;e dig- 
cussions, conferences, and interviews provides evidence of concern from 
parents regarding anecdotal report cards. 
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* Parents feel that the anecdotal report cards don't always tell what the 
child 'kouldn't do" Eu+, seemed to  foeus m&r.i.iy on "ear; do" statements. 
The reports sounded so "good and nice". The parents want to know the 
areas of concern andlor weaknesses and want these concerns spelled 
out clearly so they can monitor their child's progress and assist them 

-. at  home. The parents often feel that the teachers are not telling the 
whole story. McConnell(l957) supported these statements in a study he 
conducted with 1,400 parents. The question he posed to  the parents 
was, "What do you want t o  know about your child's achievements in 
the schoot situation?" The results of the study coincide with the above 
statements made by the parents I asked. McConnell found that his 
parents wanted to know the following: "How are his marks? Will he 
pass? How can I help at home?" (p. 84) 

Many phrases used on the reports are difficult to  understand. Phrases 
and/or words that are familiar to teachers (number facts, digraphs) 
are not necessarily understood by parents who have to  translate this 
educational jargon. 

Parents feel that the anecdotal report cards are unclear a t  times; and 
especially that the report cards don't really tell them where their child 
is in relation to other students. McConnell found in his studies that a 
small percentage of parents, ranging from 5 t o  12 per cent in the 
various groups, asked about the aptitudes and abilities of their own 
children, Most of these parents were in the higher socioeconomic 
group. The one question most frequently asked concerned the ability of 
the child in relation to  other children: "Is he slow, fast, or average as 
compared with others?" (McConnell, 1957, p. 85). I find this particu- 
larly interesting because the parents I questioned were also of the 
higher socioeconomic group and were asking the same question. 

As these concerns continued to mount, groups of teachers began to  
voice their concerns and pursue methods of improvement. We realized 
there was a need for change, both on the part of staff and parents. 
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The Context of the Schoolt Environment 

In the fall of 1991, the primary teachers on my school staff became increas- 
ingly agitated at the prospect of once again being required to write anecdotal 
report cards. Inservice on reporting was not solving the teachers frustra- 
tions, and so the staff decided to tackle these frustrations as a poup to see if 
they could solve some of their concerns. We were aware that the school was 
situated in a highly educated community which was constantly putting 
general pressure on the school to adopt high-qualityJ aeademii=-oriented 
changes (McComell, 1957, p. 68). These pressures and tensions were part 
of the change process an6 they assisted in the later development of another 
method of reporting that would address the needs of the teachers, students, 
and parents. 

The process of change proceeded one step further when our Primary 
Coordinator came to our school t o  discuss reporting procedures with the 
staff, It became very obvious that anecdotal reporting was not a resounding 
success .Ivith either teachers or parents. We expressed our feelings to the 
coordinator and, she agreed that it was not very satisfactory and thought 
that something could be done to  change it. This did not salve our immediate 
problem-namely another set of report cards that had to be written. We felt 
that this problem was relevant and important (Fullan, 1991, p, 68), and that 
the anecdotal reports were legislated and did not fit our clientele. The 
teachers were angry and frustrated because they were caught up in a situa- 
tion in which they didn't have control. They felt powerless. As illustrated 
from my professional journal, a feeling of dread was encroaching: 

Oh no, here we go again. How do we say this and that and make it 
understandable t o  the parents and children? What if someone 
calls us on this? Will we be able to  concretely back up our flowery 
prose? All this work-for nothing? Why are we doing all thig and 
it's not even being appreciated? 

Each of us left the meeting feeling we did not want to write another set 
of anecdotal report cards which took so much time and appeared to be of 
such little value. By the end of the day it became obvious that each of us had 
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been reflecting on our past experience with report card writing and our 
meeting with the eoordiaatin because after acfirstsf, iwo small groups from 
our primary staff spontaneously met, independently, to  discuss report card 
writing. When we realized what was happening we joined forces and 
discussed it as a group. We realized that for reporting to be meaningful to  
parents, they had to be involved in the reporting process. The child's work 
needed to be available to make comments and recommendations valid, we 
needed to  be able to qualifjr a statement such as "Me or  she needs to improve 
his or her proofreading skills" and show what this actually meant. We 
decided to see if the principal would attend this impromptu meeting on 
reporting with an open mind, for we were experienced teachers and were 
aware that initiation of change never occurs without an advocate (Fullan, 
1991, p. 54) and that the principal strongly influences change (p. 76). 

Administration Szcpport 

It was evident from the beginning that the administrator took the role of the 
enabler by providing support and incentives. He also balanced his 
withdrawal with support, so that he didn't seem disinterested or laissez- 
faire. His ultimate goal was not t o  take away the importance from the 
individuals or take credit for the process itself. His attendance at meetings 
gave evidence of his support but he did not chair these meetings; he left that 
responsibility t o  the resource teacher. He was an initiator working 
collaboratively with the teachers. Even his body language was memorable; 
although he was with the teachers, seated around the table, his chair was 
pulled back and he was there only to listen to  the plan, ask for clarification 
and offer guidance. One could feel his support because he sat with us and 
became familiar with our concerns and plans. He provided administrative 
guidelines for us t o  think about, realizing that a fit between a new program 
and district and school needs was essential (Fullan, 1991, p. 69). 



A supper meeting: was heid, with the goal to  find a way to put together a 
report card that would be meaningful for students, parents, and teachers, 
one that would communicate the student's progress more easily and 
accurately. 

The five-hour supper meeting was intense. Among the statements and 
questions were: 

We'll need t o  notify parents of the changes. How can we make the 
experience more friendly? Should we serve coffee? What about 
work samples? What will we cover in the overviews? How can we 
be sure that nothiag is missed? 

All of us understood that this process required the support of others if 
the ideas were t o  go anywhere (Fullan, 1991, p. 55) and that we ourselves 
were committed. We also felt this commitment must be balanced with the 
knowledge that people may be at  different starting points and with different 
legitimate priorities (Fullan, 1991, p. 139). We seemed to  go around the 
circle t o  make sure everyone had added his or her thoughts; no decisions 
were made or written down before everyone agreed. We recognized the 
importance of peer discussion t o  allow us to  clarify our expectations and 
focus our concerns resulting from the change (Werner, 1988, p. 103). 

How did the teachers feel about this experience? 

"It felt so positive t o  work together." "People listened t o  one 
another, everyone wanted a say but everyone backed each other." 
"I think that's because we all wanted a solution t o  our needs. 
Brainstorming brought us together as a group. We worked aut 
glitches together. I guess it's a matter of ownership." "The 
collegiality between stafY and everyone putting together their ideas 
created a spontaneous, not legislated, natural, and enthusiastic 
environment." "It was truly a phenomenal meeting for we knew 
that if we wanted it to work, we would have to talk about it  to solve 
out concerns." 

We took each item and discussed the details, writing down our idem, 
crossing out this, adding that, changing the order of this. There were times 
when some of us felt uncomfortable with various parts of the process but 
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made it special was that these concerns were discussed, modifica- 
tions were made, feelings were respected, and we comforted one another 
and at times made compromises. We role-played situations to  help us see 
what it might feel like t o  be in the parents' shoes. At this point we were 
developing clarity of the problems related t o  implementing the change 
(Fullan, 1991, p. 70). We focused on ways in which: 

to facilitate a friendly environment; 

to actively involve the parent in the reporting process-to provide them 
with ownership in the reporting process and share the interview; 

t o  give the parents an opportunity t o  contribute to  the content of the 
report card; 

to  clearly state the child's progress so that the parents were able to  
understand what we were trying to say, minimizing teacher jargon 
and hidden meanings; and 

to provide time and space for notes and action plans. 

By the end of the evening we had completed a summary plan 
(Appendix E (3)) and had come to  the realization: 

This was not a new method of reporting. Many of us had participated 
in reporting sessions that were similar. 

* The most important factor that had come out of the evening was that 
we had created a product, but it was the manner in which we had 
reached this product that was so rewarding. As Fullan (1991) and 
Werner (1988) have stated in their literature, the change had become a 
process, not just an event, and that time is essential for this change to 
occur successfully. 

The evening was so successful because all of us were ready for change, 
all of us knew we were not reaching the needs of the parents with the 
anecdotal reports, and all of us felt that there had to  be a more 
meaningful way t o  comunicate t o  parents. 
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What we hoped we had designed was not necessarily a model to follow, 
o r  a package, but a method that suited our school, teachers, and 
parents. 

We had taken a very complex problem, broken it  down into compon- 
ents, and made plans to  implement them in a divisible and or incremental 
manner (Fullan, 1991, p. 71). We had 'listed the exact steps to follow, right 
down t o  the most minor detail. We had developed a shared vision of the 
change process. 

By evening's end we had decided that: 

A letter had t o  be sent home t o  explaidinform parents of our new 
reporting method (Appendices E (1) and E (2)). 

An overview format had to  be planned. 

A form for parentheacher interviews had to  be designed (Appendix 

E (4)). 

Commitment began t o  emerge as a consequence of the project activities 
(Corbet & Rossman, 1989, p. 177). The more we did, the more excited we 
became. Comments from teachers who were asked t o  reflect on how they 
felt at this point in the implementation were: 

"We did it, we were the driving force, we knew there was a better 
way, all of us had a portion of this better way." ''We owned it, we 
wanted it, we would stand behind it. We wouldn't have given up so 
much time if we hadn't felt the ownership." "We had developed an 
open-ended framework in which we could develop an interview 
that suited our own styles. It was a great movement. We felt em- 
powered-we really cared about it so we really wanted it to work." 

The change now called for coordination, t o  orchestrate and steer the 
process of implementation (Van Der Vegt & Knip, 1990, p. 191). Over the 
next few days we had developed these steps for a modified primary 
reporting process: 

letter of explanation sent home to parents; 

one week prior to  conferences overviews were to  be sent home; 
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achers prepare a point form report for each child; 

parents sign up for a 30 minute conference; 

folders of children's work and other relevant data completed in prep- 
aration for conferences; 

parent-teacher conferences help to discuss child's progress relevant to  

the overview; 

after the interview teacher would amend the point-form report adding 
any parental input and/or action plans agreed upon by both parties. 
This completed report would then be typed and sent home in the 
Primary Progress Report Card Folder as a formal record of the child's 
progress for the term. 

- - Parent survey sent home asking for a response to  this reporting 
process. 

e Co-operative Reporting Process was implemented and the 
teachers involved in the process shared their reflections: 

"The reporting week was an absolute high-like dancing from 
one interview to the next. It was like a black cloud had lifted, I had 
all this data to  back what I was t e l h g  the parent-I could show 
them work smpies and examples of reading material. You could 
see the growth the students were making and give feedback t o  the 
parents." "Communication was improved, action plans could be 
composed right on the spot and the parents didn't come with 
preconceived worries or  misunderstandings since they didn't see 
the report card until they arrived." "I liked the face-to-face 
honesty. We could clarify concerns and I had the parent's input t o  
back up my observations." 

By encouraging this reflection, it was noticeable that the participants 
were going beyond merely solving their problems, they were extending the 
range of analysis and reflection and gaining new insight into their work 
(transcripts of teacher interviews can be found in Appendix D). 

Through our collective action, we set out to find a more effective 
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(Appendix C ) .  We tested our system with tihe parents and students at the 
November 1992 reporting period. 

After the reporting process had been implemented, survey sheets were 
sent home. The findings from this survey suggested we were on the right 
track. 

By August 1993, I felt that as teachers we had more or less dealt with 

the major concerns expressed by teachers and parents and had addressed 
the issue of improving communication on the anecdotal report cards I was 

incorrect to assume this, because during the summer of 1993, it was made 
clear to  me that there were many questions in the area of assessnwnt and 
evaluation that were still unanswered in the minds of parents. 

The following is a segment taken from my journal. It is a conversation 
I had with a friend. Having taught her child for a year, I had grown to 
respect her honesty and tactfulness. I wanted an answer to a very personal 
question and so I asked her: "If there was an area that you felt needed 
improvement concerning the manner in which I taught your child this 
year, what would that be?" Her reply was surprising and disturbing: 

I felt that I really didn't understand the area of Evaluation and 
Assessment and the report card really bothers me. I have a 1st of 
questions about it. I wasn't sure how you collected data, how you 
managed to evaluate and assess everyone, how you organized all 
the information that you were able to gather, how you had time to  
do it dl, how ofteii., you collected information on my child, how you 
came up with the statements on the anecdotal report card and 
how you were able to justify your findings. I feel badly to  have to 
say this because I know you put a lot of time and effort into your 
anecdotal report cards but they don't mean a lot to  me. 1 want to 
know where my child is. Your reports don't tell me that. 

Phase 2: Survey 
Upon completion of the above analysis of the anecdotal reporting procedure, 
a Primary Reporting Process Survey was distributed to  one hundred and 
fifty-nine parents of children who were in the Primary Program in one 
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West Vancouver School. The parents were asked to fill out the survey sheet, 
giving their opinion whether these new report cards were an improvement 
o r  not, and citing aspects about the reports that they liked and ways in 
which they could be further improved and also for any other comments 
(Survey Questionnaire is included in Appendix E(4)). Of the one hundred 
and fifty-nine parents who received surveys, responses were received from 
seventy-three. It is to  be noted, however, that thirty-nine families had more 
than one child in the primary years located in the school and would have 
responded with only one reply. Taking this factor into account, the response 
rate would have been approximately seventy-three replies out of one 
hundred and twenty; which represents a response rate of 61%. 

Data gathered from Phase 2 provided insights into the issue of 
Anecdotal Reporting and increased the need for further investigation. 
Thus, Phase 3 was undertaken to supplement, support, and/or refute data 
obtained through Phase 2. 

Phase 3: Interviews with Key Informants 
Unanswered questions and issues that arose from Phase 1 resulted in the 
need for further information concerning the existing reporting procedure. 
The surveys undertaken in Phase 2 provided a generalized view of the per- 
ceptions held by parents in the immediate community surrounding the 
school in which the research was undertaken. In order to accomplish a 
more detailed analysis concerning the report card issue, individual inter- 
views were conducted. 

The major goal of these interviews was to  obtain personal feedback 
- 

from parents and teachers; about their feelings, thus encouraging and 
maintaining retrospection. Therefore, it was important t o  choose parents 
who felt comfortable with the prospect of being interviewed and would thus 
share their true feelings about anecdotal report cards. 
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Likewise, teachers who would feel cornfurtable having their report 

cards critically analyzed by the parents of children they were currently 
teaching had to  be found. With this criterion in mind, three teachers who 
had originally been involved in the observation stage of Phase 2, were 
approached. These teachers were conversant with the pending concerns 
and advantages of anecdotal report cards and were thus eager to  be involved 
in the interviews in order to seek solutions to  the issues that had been 

raised. Each of these three teachers chose three parents who they felt would 
cooperate in the interview process, cooperate in the sense that they would 
attend the interviews and not be inhibited at  providing a critical analysis of 
the anecdotal report card. Each teacher was asked to  choose parents whose 
children were at different ability levels. 

Six of these parents had children attending the same school, Three 
other parents were chosen from a different school. All parents resided in 
the same socioeconomic area of West Vancouver. The procedure used 
throughout this phase of the research was patterned after the research 
done by the Education Research Unit, Research and Evaluation Branch 
(Ministry of Education and Ministry Responsible for Multiculturalism and 
Human Rights, British Columbia). This was done to  enable me to send the 
results of this research to  the Ministry to supplement their findings which 
were published in a document Anecdotal Reporting: Quality of Cornrnuni- 
cation with Parents. A list of interview questions for the parents and 
teachers is contained in Appendices F. 

Semi-structured interviews were conducted using questions to guide 

the discussion. In many cases neither the exact wording nor order of the 
questions were followed. Each interview was administered in a comfortable 
room within the school setting and lasted 1 l/2 t o  2 hours, These interviews 
focused on the November 1992 report. Each teacher and parent interview 
was conducted separately. Every attempt was made t o  ensure that the 
participants were relaxed enough t o  share their feelings, concernci, and 
support for the anecdotal report card. All interviews were completed by 
August 1993. 
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To evaluate the quality of communication, the interviews of a teacher 
and the student's parents formed a "set". The procedure was: 

The answers to the first question concerning the Three Most 
Important topics raised by the parents and teacher were compared to  

determine if they were the same or different. 

The comments which were listed by the teacher under the Three Most 
Important topics chosen by the parents (e.g., Intellectual Development, 
Physical Development) were evaluated to see if they were understood by 
the teacher and parent in the same way. 

Other similar points about the report raised by the remaining ques- 
tions used in the interview of the teacher and parents were also noted. 

Each interview "set" was placed into one of the following five 
categories: (this method of analysis followed the same format as the that 
used in the document, Anecdotal Reporting: Quality of Communication 
with Parents, Ministry of Education, 1992, p. 3). 

Group 1: "Fail/Poorl' communication 

one topic communicated fairly well 

some points raised in common 

Group 2: "Pair/Good communication: 

one topic communicated well 

more points raised in common throughout 

Group 3: "Good communication: 

two topics communicated well 

many common two or three topics and 



Group 4: "Very Good" communication: 

all topics of either parent or teacher raised clearly te.g., two 

of teachers topics covered three af parents) 

many points raised in common throughout 

Group 5: "Excellent" communication 

same three topics raised by both 

each topic communicated very well. 

Phase 4: Focused Group Interviews 
Interviewees were invited t o  a final interview session. This group was 
composed of nine female parents whose children ranged from Kinder- 
garten to  Grade Two. This session was called t o  provide an arena far 
discussion of the main issues that had surfaced through Phases 1, 2, and 3, 
t o  provide clarification for various areas of the study and to  check for 
validity of the data found during the research phases. 

The meeting was held in the office area of the school and the partici- 
pants were seated at  a round table. This was done to  help reassure the 
participants that all ideas would be equally valued. Two and a half hours of 
tape recorded dialogue was transcribed after the meeting resulting in 
thirty-five pages of transcript that tells the story of these parents' feelings 
about report cards. The numerous pages of transcripts were coded and 
analyzed. 

As a final validity check, on completion of the transcripts and a 
summary of the findings from the focused interview, the interviewees 
received a copy of both and were invited to read them for accuracy and 
respond. They were then asked to  return the transcripts and summary 
accompanied by their signature t o  indicate that they fully agreed with the 
contents. 
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Phase 5: Survey Responses to New Report Card 
The results obtained from the focused group interviews indicated that a 
different style of report card was needed. One was designed with the 
assistance of the information gleaned from the parents, teachers, and 
administrators (Appendix GI. A survey (Appendix K) was distributed with 
the report card to  sixty-five parents. Forty surveys were completed and 
returned. It is to  be noted, however, that ten of the families located in the 
school had more than one child in the primary years and would have 
responded with only one reply. Taking this factor into account, the response 
rate would have been forty out of fifty-five which represents a response rate 
of 73%. 

Data Analysis 
For one to think of ethnographic texts as simple affairs would be wrong. 
Whatever the over-all degree of sociological or literary sophistication, they 
can present the reader with a complex and variegated surface (Atkinson, 
1990, p. 82). The analysis of collected data throughout this research proved 
reflective of commitments and tensions which derived from my epistemo- 
logical and sociological convictions. 

Field notes, reflecting upon the continual changes in the report card 
formats which continued to  occur over the period of 1990 to  the present 
(paragraphs, point-form, criterion-based, summary statements, combina- 
tions of all the above); observations, conversations, and interviews (indi- 
vidual and focused) were coded. The object of this qualitative research was 
to gather insights and to  look for other instances for which I had not 
accounted, while also making a concerted effort not t o  let my previous 
knowledge (or lack of it) of reporting or my understanding (or lack of it) of 
the school culture effect the interpretation of my research. 

Themes began to  emerge as I carefully studied the data gathered over 
the years. Also, once I was able to seriously sit back, reflect upon, and truly 
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analyze what had occurred with the report card format over the span of 
four years, i t  became increasingly apparent that there were similar 
patterns which also began to surface. 

The data were collected from all the sources studied; field notes 
depicting the story of the struggle ensued by parents and teachers as they 
agonized over the format of anecdotal report cards, interviews were 
conducted, and coded transcripts analyzed. Careful inspection of all this 
information resulted in common themes becoming visible. 

My confidence continued to  grow as I began to see these themes and 
patterns continually occur through the phases of the research. 

I wrote the story of change experienced by the parents and teachers in 
Phase 1, drawing heavily on conversations held with both parties and 
recording feelings of both parties regarding shortcomings of the reporting 
procedures. A narrative of the school cultures was described in detail 
drawing from dl sources of data. The course of this narrative moves from 
initiating an action plan, t o  receiving support from the administration and 
finally t o  developing a plan. Throughout this narrative, the reader is 
exposed to  actual conversations where feelings and knowledge of reporting 
are shared. I t  becomes evident through this narrative what is valued, 
believed and questioned. 

As a result of the progress made in Phase 1, surveys were distributed 
which enabled further analysis .and an opportunity to observe additional 
reoccurring themes, patterns, and relationships. Each survey sheet was 
carefully studied. After several were examined it became apparent that 
certain comments began to repeat themselves. Further analysis uncovered 
that the comments could be grouped into positive points about the point- 
form anecdotal report cards and areas requiring improvement. 

Interviews with Key Informants were a natural growth feature 
resulting from information gleaned fram the surveys. The main focus of 
these interviews centered around the issue of communication between 
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teachers and parents. If anecdotal report cards were t o  be used, were they 
in fact communicating effectively? To evaluate the quality of communi- 
cation, the interviews of a teacher and the students' parents formed a "set". 
The following was then done: 

The answers which were given by the teachers and parents were 
compared to determine if they were the same or similar. 

Comments made during the interview were listed and coded. 

Particular attention was paid to  whether or not the comments provided 
by the teacher on the report card were interpreted inaccurately. As the 
interviews were analyzed it became apparent that once again, the 
same themes and patterns were continuing to unfold. 

The research continued with a focused interview to verify the validity of 
these reoccurring themes and patterns. Once the tapes had been tran- 
scribed and codes began to cross over all interviews, the patterns became 
faithful and stood up as the coding continued. 

It was at this point that all participants began to question the use of 
anecdotal report cards as an effective means of accurately reporting. 

The accumulation of'the findings throughout the research and study of 
literature pertaining to  the topic were considered and the development of a 
"new" report card resulted. The term "new" is used here in the sense that 
this report card was a compilation of many years of reflection; reflection 
based on the input of teachers, parents, and administrators. This report 
card is exemplary of what parents and teachers have repeatedly stated as 
being needed to  provide an accurate account of the student's performance. 
Surveys distributed with these report cards provided a basis from which to 
analyze the "new" report cards strengths and areas for improvement. 



Cha~ter  A Four: 
The Results 

This chapter contains the findings of five phases of research conducted over 
a three year span. These pages report the results of this research. These 
results ultimately led to a decision to  develop a revised written report card. 
The various phases differ in many aspects but most notably is the fact that 
some are narrative in nature and others consist of survey results. In bath 
instances, however, the participants share their feelings, opinions, and ex- 
pertise towards the methods of reporting student progress. As one studies 
the findings in each phase, a pattern begins to  unfold. Certain ideas, 
comments, and concerns weave their way through much of the data which 
ultimately results in a set of conclusions pertaining t o  the criteria of an 
effective report card. 

The first section of this chapter, Phase I, portrays the culture of the 
school setting in which this research began, shares the observations of the 
participants within the school, and highlights the conclusions reached 
concerning the method of reporting used at that time. 

Phase 2 depicts the findings of the survey conducted after the revised 
anecdotal report cards (Appendix C) had been implemented during Phase 
1. Coding the returned survey forms indicated that positive statements and 
suggestions for improvement were present. The frequency with which each 
statement appears is also listed. 

Phase 3, deals with a response analysis provided by key informants 
who were interviewed. This section specifically deals with the quality of 
communication concerning report cards written in anecdotal form and 
provides the reader with the data gleaned from this research. Both positive 
aspects of anecdotal reports and ways in which they may be improved are 
provided in this section of the chapter. 
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Phase 4, discusses the findings resulting from a focused group inter- 
view. mi! ceding afthe traiiseripts eaabled the resear& to take an 
unexpected direction, This information provided good insight for the 
development of a revised written report card (Appendix G). Details on how 
this came about and what resulted are shared in this section. 

The last portion, Phase 5, explains the results of the final survey sent 
to the parents (Appendix H). This survey accompanied the revised written 
repart card which had been a shared project of parents, teachers, and 
administrators. Parents' perceptions, opinions, and concerns are provided. 

Phase 1: Participant Observation 
The characterization of the school culture begins with a brief summary of 

- 

the participants involved: a description of their experience, grade place- 
ment, and beliefs and values towards assessment and evaluation pro- 
cedures. It includes a summary of how the experience of identifying a 
problem (the anecdotal reporting format required by the Ministry), studying 
alternatives, and working as a team to find a solution affected the existence 
of both the participants and the school culture which ultimately led t o  the 
creation of a more suitable reporting for~nat for the school. 

The school culture was one in which a primary team of twelve excel- 

ce ranged from eight years of classroom teaching to more than twenty. 

mental learning stages through which children pass in the years labeled 
Kindergarten to Grade Three. All teachers were a t  the stage of their 

of educators. Due to their experience with teaching and their 
ryday situations in the: c!assroom; knowing what "felt 

chers was second nature to  them. This 
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report cards in the fall of 1991. The reaction of the teachers involved was 
obtained through interview format. 

All the teachers had a common goal in mind, t o  find an improved 
method of reporting student progress. The existing report card was not 
meeting the needs at the community level .(Barman, Heber, BE McCaskill, 
p. 17). It was addressing the response to  locally identified needs that was 
partly responsible for enabling the group to  achieve the desired outcomes. 
As one teacher stated: 

The anecdotal reports were legislated and the parents were dis- 
satisfied. We felt anger and frustration of being caught in some- 
thing we couldn't control. We were powerless. It was satisfying to 
be doing something and to come to some resolution. 

It was an exhilarating experience being part of a process where the 
teachers were involved in setting the goals, designing resources, implte- 
menting the process, and evaluating its effectiveness. They were involved in 
practical action (praxis) which added to their commitment and ultimate 
success of the implementation of change (Aoki, 1984). This was so aptly 
stated by one colleague: 

When we met after school we were all feeling the same emotions. 
We were a group of women and we felt the principal would go 
along with our wanting change. He was seeing us as a group of 
strong women. We owned it, we wante;ed it, we would stand behind 
it. When we met a t  your h o u s ~ & e  were like a "natter" group. 
There was an angry buzz and we were working our way through. 
It was like I was six years old and I had done all I could to please 
the person of authority and my reports were still not being appre- 
ciated. We all sat there; all feeling equal. It was a phenomenal 
feeling. 

A combination of strong advocate, need, active initiation, and a clear 
model for proceeding characterized this successful start up (Fullan, 1991, 
p. 62). The principal supported the need to find a more effective way of 
reporting (relevance), the teachers were motivated and committed to a 
change (readiness), and a clear step-by-step procedure was developed with 
the assistance of the Resource Teacher (resources). 

56 



Chapter - Four: The Results 

Ownership in the sense of clarity, skill and commitment is a progres- 
sive process; it comes out the other end of the snccesafkl change process 
(Fullan, 1991, p. 92). This was truly evident over the course of the school 
year. The change occurred in November 1991. A year later the teachers 
were still learning and reflecting on the implementation. 

The implementation experience at the school addressed the technolog- 
ical, political, and cultural systems in the school and community, This in 
turn affected the change effort and made it successful. Technically, plan- 
ning was done by the whole; team meetings were held which provided en- - - 
couragement and assistance in understanding the proposed changes; the 
administration supported the change and the resource teacher provided 
assistance. Politically, the teachers were given power and authority and the 
changes were incorporated into the reporting process. Culturally, the 
teachers' beliefs and values were similar which enhanced the change 
process (Cobett & Rossman, 1989). 

They felt they had to solve their dilemma and so they banded together. 
This collegiality resulted from a common problem that they felt had to be 
solved and was facilitated through the meetings in which they collaborated 
and came up with results that suited everyone. Ownership for the project 
was felt by every single participant as is shown from this interview excerpt. 

I guess it's ownership. The collegiality between staff was 
fantastic. Everyone putting together their own ideas. It was a 
genuine issue with everyone all involved ... spontaneous, it wasn't 
an assigned job, we had to  do, it was a natural need that we had to  
solve. ..enthusiasm. 

They felt like a team, their relationship with one another truly strength- 
ened as did their respect for each others' talents (those who chaired the 
meetings; those who summarized headings; those who printed charts; 
those who thought in a clear, focused manner; those who kept all on track). 

A teacher shared: 

Wow, it was an eye opener because I started t o  feel I was getting to  
know teachers personally. They were showing honesty, trust, 
support, acceptance and no one was judging anyone. We all. talked 
and talked until we solved it. 
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They created a format of reporting including a revised report card form and 
an interview process that met the needs of the teachers, parents, and 
children (Appendix C ) .  Communication was improved and parents knew 
where their child stood in relation to their age and how they might help 
their child make further growth. This can be felt in the following 
statements: 

There wasn't as much stress about writing the reports. I could get 
right down to the "meat and potatoes" instead of the flowery 
jargon. There was more partnership between parent and teacher 
and the comments could be backed up with the children's work. 
You could negotiate a time-line plan with the parent (action plan). 
Even certain phrases in the point form could be modified. The 
parents and I did a lot of talking going over all the points. 

As a primary team, they felt that they were placed in the center of 
focus and they considered themselves as having significance in shaping 
educational action (Goodson, 1991). 

The strategy of designing this process facilitated, maximized, and in a 
"real" sense legislated the capturing of the teacher's voice. Collegiality and . . 
collaboration were powerful supports for teacher development as they 
worked through the process of change. It worked because they had the 
conditions, context, and processes that were right for them as a team 
(Raymond, Butt, Townsend, 1991, p. 212). They were regarded and treated 
as experts, each personal style was seen to have value. 

Designing the process and reflecting on its successes and weaknesses 
allowed them t o  discuss with their peers. They were experiencing 
reflection-in-action and reflection-on-action (Schon, 1983). As one teacher so 
succinctly put it: 

Brainstorming brought us together as a group. We worked out 
glitches. 

They found that team work alone did not suffice. The joint action that 
flows from the groups' purposes and obligations as they shape the agreed 
task and its outcomes does (Grimmett & Crehan, 1990). As shown below: 
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I missed the first part of the day when you met with the 
coordinator and had the meeting with the principal. Remember? I 
was away that day so I can only share how I felt when I arrived at 
your house for the meeting. It was exciting. We were really a 
group getting on a roll. Maybe I was bossy but I was so excited. We 
kept clarifying and everyone was so happy so we worked through 
the process. Everyone agreed and came up with a resolution. We 
all felt empowered. We really cared about it so we really wanted t o  
make it  work. I can remember how strongly we all felt about 
finding a solution to  our problem. 

'They had a purpose, they were determined to find a solution, they all 
agreed to take responsibility for a section of the task and they were willing to  
try out what they had developed. 

No one was dictating so we couldn't whine about having to  do it so 
we had to solve it ourselves and we did. Different people took 
leadership at different times and we all put in our two bits worth. 
We all had lots of input. 

The plan earned acceptance and it became the routine for the school 
year, therefore, the planning for school improvement worked. The accep- 
tance of the process, having time to meet to  consider the steps, support from 
the administration and early dismissal for interviews all helped make the 
venture successful, improve the school, and lead to  further teacher develop- 
ment (Liebermam & Miller, 1984). 

Phase 2: Survey 
Surveys were distributed to the parents requesting their opinions regarding 
the new format developed by the teachers referred to  in Phase 1. These 
surveys were analyzed and coded. The survey questions were such that they 
asked: 

if the revised process was an improvement or not an improvement over 
the paragraph version of the anecdotal report card 

for two things that were liked about the revised reporting process and 
two things that needed improving 
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a for any general comments. The format of the survey resulted in two 

categories becoming evident; positive statements and areas for 
improvement. 

Positive Statements 

A total of one hundred and fifty positive comments supporting the new 
report card format were provided bythe parents on the seventy-three survey 
forms which were returned. When coded, it became apparent that some 
comments appeared over and over again. When further analyzed, twenty- 
six statements strongly supported the new reporting format. Chart 1 

provides a summary of these results. 

The positive comments appearing on Chart 1 are listed below, accom- 
panied by a brief explanation. They are placed in the order of frequency in 
which they appeared on the survey forms. This frequency measure i u  based 
on the number of times the comment appeared out of the total number o f  

positive statements. 

1. Point form format-the parents felt that point form rather than using 
paragraphs was preferred because: 

point form was more efficient; 51150 = 3% 

the message was clearer with less jargon; 251150 = 17% 

Comments supporting the point form-format appeared 30/P50 = 20% 
frequency. 

2. Time allotment given for the interview-parents liked having a half 
hour interview as opposed to  the fifteen minute time allotment they 
were given a t  previous reporting periods. This comment appeared 
231150 times which equals 15% frequency. 

3. Detailed and specific-parents wanted their child reported on in depth 
with specific statements being made. Comments of this nature 
appeared 131150 times = 9% frequency. 
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CHART t - POStTfVE STATEMENTS 

STATEMENTS # of times 
appeared 

I. - point form format more efficient 5 
- message clearer, less jargon 25 
- support 30 

2. - time allotment for interview. Preferred half hour. 23 

3. - wanted in-depth report. 13 

4. - see work samples at interview. 12 
(r 

5. - parent and teacher concerns raised at same time. 7 
- personal interaction with teacher. 7 

6. - parental input in evaluation process. 6 - overview seen of concepts taught before seeing 
report card. 6 

7. - parents liked report to state how parents could help 
child ieam. 5 

8. - see where child is in program 4 
- interview provides opportunity to have questions 

answered and to receive practical suggestions 4 

9. - report card easier to understand because was sent 
home after tbe interview 3 

- liked frank exchange about child's progress 3 - point form reports easier for teacher, liked that 3 

10- use of headings gave clearer picture 2 - liked openness of school 2 - each child evaluated individually 2 - process more personalized and individual 2 - children don't feel bad about not doing well 2 
- prefer interviews held late in term 2 - well prepared before interview 2 - this style of report looks at total child. not just 

classroom performance 2 
- report card said more after the interview 2 
- liked child present at interview 2 

% 
appeared 
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4, Work samples-parents felt that work samples a t  interviews provided 

a starting point from t.rhir,h the iaterview could proceed, thus, 
showing exactly how the child was doing. This appeared 121150 positive 
comments = 8% frequency. 

5. Two positive comments appeared seven times. 

a. With this style of reporting (parent is shown report. card for the 
first time when the parent arrives at the interview and the teacher 
explains it a t  that time) the concerns of the teacher and parent 
could be raised at  the same time. 

b. There is personal interaction with the teacher. Each appeared 
71150 = 5% frequency. 

Two comments each appeared 61150 times = 4% frequency. 

a.  There was an opportunity for parental input in the evalluation 
process. 

b. I t  was helpful t o  see an overview of the concepts taught before 
seeing the report card. It was thought that this helped with the 
time constraint of the interview. 

7. Parents liked it when the report clearly stated how the parent could 
help their child learn. This appeared 5QXl= 3% frequency. 

8. Appearing four times were: 

I could see where my child was in the programme. 

The interview provided an opportunity t o  have our questions 
answered and t o  receive practical suggestions. This appeared 
41150 = 2% frequency, 

9. Those comments appearing three times: 

There were no surprises when the report card was sent home 
because I had already had an interview with the report card that 
helped me understand the report card. 

I liked the fkank exchange about my child's progress, 

- 
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I was able 

* The point 

to find out the expectations of the teacher. 

form reports are easier for the teachers and we like 
that. 

The report card was easier to understand because it was sent 
home after it was discussed at  the interview. This appeared 31150 
= 1% frequency. 

10. Appearing two times were: 

Use of headings (Social and Emotional. Development, etc.) gave a 
clearer picture. 

I appreciated the openness of the school. 

Each child is evaluated individually. 

The process was more personalized and individual. 

Children don't feel bad about not doing well. 

Interviews held late in the term are better than when they are 
held in September. 

I was well prepared before the interview with questions. 

This style of report looks at the total child rather than simply 
classroom performance. 

The report card said more to me after the interview. 

I liked my child present a t  the interview. This appeared 21150 =1% 
frequency. 

Comments Suggesting Improvements 

A total of sixty-seven statements suggesting improvement were provided on 
the seventy-three survey forms which were returned. Several statements 
repeatedly appeared. When carefully tallied, it became clear that out of the 
sixty-seven statements, twenty-two distinct statements were present. Chart 
2 presents a sununary of these results. 

63 



Chpter Four: T h  Rcsults - 
CHART II  - SUGGESTED IMPROVEMENTS 

STATEMENTS #of  times 
appeared 

1. - need guideline to indicate what child can do 9 

2. - would like longer interview time (more than 30 
minutes) 7 

3. - overview and report sent home before interwiew 
to allow for focus by parent 5 

/ 

4. - term overview and course outline at beginning of term 
so parents can monitor child's progress more easily 4 

5. - would like letter or numeric grading 3 
- interviews over 2 week period instead of 1 week 3 
- parents need to know more about cuniculum 3 
- first interview too late in year (November) 3 
- more interviews; not just twice a year 3 
- more time to review child's work before interview 
should be provided 

3 

6. -jargon still used on report cards 2 - checklist would be more informative 2 
- samples of children's work available prior to interview 2 
- intermediate and primary reports should be sent 

home at same time 2 
- a checklist on work habits 2 
- honesty re child's ability 2 
- point format not personal enough 2 
- more in-depth report needed ,- 2 
- report card envelopes should be decorated 2 
- do not want teacher to change comments to 2 

please parents 

7. - teachers should be trained in more effective 1 
communication techniques 

- want to be included in decision making when 1 
decision is made about child before report card 
interview session 

% 
appeared 

13% 

10% 

7% , 

3% 

4% 
4% 
4% 
4% 
4% 

4% 

3% 
3% 
3% 

3% 
3% 
3% 
3% 
3% 
3% 
3% 

1% 

1% 

PYeb 
Repcard 

1% r /  

---- 
6% * 
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The statements suggesting improvement appearing on Chart 2 are 
listed below, accompanied by' a brief explanation. They are placed in the 
order of frequency in which they appeared on the survey forms. This 
frequency measure is based on the number of times the comment appeared 
out of the total number of statements suggesting improvement. 

1. I need a guide line as to what a child of my child's age can do. 
Frequency: 9/67 = 13%. 

2, I would like longer interviews. (The increase in time from 15 minutes 
used previously to 30 minutes was appreciated but even more time 
would be better.) Frequency: 7/67 = 10%. 

3, The overview and report card should be sent home prior t o  the 
- 

interview to allow for focus by the parent. (The procedure which was 
used was that the overview for the te rn  was sent home a week prior to 
the interview. The report card was shown to  the parent for the first 
time at  the interview and was carefully explained t o  the parent.) 
Frequency: 5/67 = 7%. 

4. How about a term overview and course outline a t  the beginning of the 
term instead of just prior to interviews so that parents could monitor a 
child's progress more effectively and contribute appropriately. 
Frequency: 4/67 = 3%. 

5. Those comments which appeared 3/67 = 4% were: 

Would like a letter or numeric grading system. 

Having the interviews over a two week period would be better 
rather than jamming them into one week. 

The parents need to  know more about the curriculum. 

The first interview is scheduled too late in the year (November). 
s too late in coming home. 

oughout the year. Not just twice a year. 

hild's work before the interview should 
e parents were encouraged 



to arrive 10 ,minutes early to their child's inte~~iew during whieh 

time they could look through their child's portfolio, This portfolio 
was located in the office for privacy reasons.) 

6. Comments which appeared 2/67 = 3% were: 

Jargon is still present on these report cards. 

A checklist would be more informative. 

Samples of children's work should be available prior to the 
interview. 

These reports should be sent home at  the same time as the inter- 
mediate students. Having children in Primary and Intermediate, 
it was very hard on my Primary chiid not t o  have a report card ta 
show us but his brother in Intermediate did. (The Primary 
overview was sent home at  the same time as the Intermediate 
Report Cards but the Primary report card was not, It was shown 
when the parents arrived at  the interview.) 

I want honesty-your child is here-here's how all of us can help. 

I would like a checklist on work habits. 

The point form format is not personal enough. 

A more in depth report is needed. 

The report card holders (envelopes) should be decorated. 

I want to  be assured that teachers are not swayed by the parents' 
point of view so that they will stick by what they have placed on the 
report card and won't change things just to keep the parent 

7. Comments appearing 1/67 = 1%: 

Teachers should be trained in more effective communication 
techniques. 

I want to  be in the decision making process when decisions are 
made about my child before the report; card interview session. My 
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child is in Learning Assistance and I didn't know until the 
interview. 

Out of the twenty-two statements of improvement, twelve were 
suggestions as to  haw to  improve the format of the interview and ten were 
suggestions that parents presented in order to further improve the report 
card itself- Listed below are these suggestions. 

1. Remove jargon. 

2. Checklist would be very illfarmative. 

3. Provide a guideline as to  what a child of my child's age can do. 

4. Be honest, tell me how I can help. 

5. Letter or numeric grade preferred. 

6 .  A checklist on work habits should be included. 

7. Report needs to be more personal. 

8. Need to  know more about the curriculun. 

9. More in depth report needed. 

10. Teachers should not be swayed by parents point of view. 

he results of this survey provided the teachers with statements of 
d concrete suggestions on how to continue t o  improve the 

as an improvement or not, sixty-four out of seventy-three forms 

agraph form t o  the anecdotal report cards using point 

re the revised 
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2. One parent felt that it was hard to say. 

3. One parent was undecided (good and bad). 

4. One parent felt that more doesn't mean better. 

This encouraged the st& to  continue to grow in their quest to find a 
more effective means of reporting, thus, Phase 3 resulted, 

Phase 3: Interviews with Key Informants 
The search for report cards that were more efficient and effective in 
communicating student progress continued with interviews held with key 
informants. Based on the findings from this section of the research, the 
quality of communication with parents through anecdotal reporting using 
point form format was considered as "good." 

This became evident when each interview set was placed into one of 
five categories of communication (see p. 48). The numerical breakdown of 
"sets" in each category was as follows: 

Group 1 FairPoor 1 set 
Group 2 FairIGood 2 sets 
Group 3 Good 3 sets 
Group 4 Very Good 2 sets 
Group 5 Excellent 1 set 

Once all interview sets were placed into one of the above 5 categories, it 
showed that out of the nine parents and three teachers who were 
interviewed, the communication on seven out of the nine report cards could 
be classified in the fairlgood, good, or very good range. 

nd teachers' s 
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1, The communication was mostly affected or influenced by how clearly 
the comment was stated-commeni;~ that were specific and provided 
examples were more clearly understood. 

Example: "knows hisker addition facts" was a confusing statement 
for parents; "is able t o  quickly recall addition and subtrac- 
tion facts to the 10 family (8+2=10)" was much clearer. 

2. Parents felt it was easier t o  understand the point form format of the 
report card than trying to decipher paragraphs thus improving their 
ability to understand what the teacher was trying t o  say. 

3. Since all reports were written using the point form format and still the 
communication was not excellent in all cases-it leads me to believe 
that other factors besides the format of the report card are affecting the 
communication. 

4. Other factors that repeatedly affected the communication were: 

a) general statements (understands math concepts); 

b) statements used without examples (happy, sociable child); 

C) use of teacher jargon (writes sequenced narratives); 

d) misunderstanding of terms (focus for next term-does this mean 
parent is t o  deal with this or teacher does?); 

e) parents perception of their child and teacher's perception (the 
teacher feels the child can develop complex sentences and the 
parent feels that he can't); 

f) comments that didn't state where the child is, where improve- 
ment was needed and what strategies could/would be done to  
achieve mastery-common terms o r  standard terms were needed 
by parents so they could relate to where their child was-such 
terms as good, satisfactory, poor; and 

g )  comments that didn't tell the parent where their child was in 
relation to hisher age group. 
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Example: drawings require more detail-the parent felt that they 
didn't know how much worry they have to put i n t o  

this-is my child way below in this area? 

When reviewing the topics (Emotional and Social Development, Intel- 
lectual Development, etc.) in which the communication was not clear, the 
following was found: 

Areas where csmmunication was found to be unclear .... 

Number of&t Topic= # that was ~13.clg:arr 

Set 1 Intellectual 3 
Set 2 Emotional/Social 1 
Set 3 Emo tionaVSocial 3 
Set 4 EmotionaVSocial 1 

Intellectual 2 

Set 5 EmotionaVSocial 1 

Intellectual 4 
Set 6 All areas were clear 
Set 7 \  Intellectual 2 
Set 8 Emotional/Social 1 

Intellectual 1 

Set 9 Emotional/Social 3 
Intellectual 6 

When sorted, the results were: EmotionaVSocial Development-PO misconn- 
munications; andIntellectua1 Devel~pment-18 miscommunications. 

A pattern suggested that certain areas of a child's development were 
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children outside on the playground and they felt their evaluation of this 
area of the child's development was somewhat hindered by this fact. 

0 ~ e  set in this study was found to be communicating poorly. Parents 
and teachers always raised something in common from the November 
reports on all sets. 

The FoElowing frpformation Addresses the Findings to the Main 
Questions Asked in the Interview 

1. Question A-Can you identify the three most important topics about 
your child's development discussed in the report? 

When asked t o  identify the "three most important topics" about a 
child's development discussed in the report, both teachers and parents 
placed a strong emphasis on a child's Emotional and Social Development 
and Intellectual Development. It was not that one was more important than 
the other but that all were important. 

As there were no restrictions on how the topics could be identified, 
responses ranged from specific topics such as reading, math, and self- 
esteem to  more general topics such as intellectual or  social development. 

The graph (following page) shows the three most important topics in 
the November reports as identified by parents and teachers. 

The above findings indicate that parents felt that the most important 
sections of the report card on which they would like to  be informed were 
Intellectual and Emotional and Social Development, both of which were 
equal in importance followed by Social Responsibility. Aesthetic and 
Artistic development were only mentioned by two parents and Physical 
Development was only mentioned by one. Teachers felt that Intellectual 
Development and Social Responsibility were very important. One teacher 
mentioned work habits. 



Topics Identified by Parents and Teachers 

0 1 2 3 4 5 6 7 8 9 1 0  
Frequency 

#of  Parents # of Teachers 

2. Question B-How do you feel about the way the three most important 
topics are described? 

The results were as follows: 

Parent #1: I trust the school. 

Parent #2: They are fine. 

Parent #3: Fine. 

Parent #4: Over-all, it was clear. 

Parent #5: Gave no comment 

Parent #6: I like it-it tells me a lot about my child, 

Parent #7: Gives general over-all statement that things are fine, 

Parent #8: Positive, Specific 

Parent #9: Very general, over-all things are fine. 

All the parents interviewed in this study liked everything about the 
way their child's development was reported. The comments were basically 
composed of: 
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fine, over-all-it's fine 

but the information given by the teacher is general. 

3. Question C-Have all the parts of your child's development that are 
most important to you been discussed in the report? 

Teacher #1 Yes 
Teacher #2 No 
Teacher #3 Yes 

Parent 1 2 3 4 5 6 7 8 9 

Yes Yes Yes Yes Yes Yes No Yes Yes 

The majority of parents and teachers felt that the areas of importance 
had been discussed but the concern which did appear was that all areas . 

had not been discussed in enough specific detail. 

Regardless of which category was observed, 8 out of 9 of the parents felt 
positive about this section. 

Many parents liked the positive tone of the reports. 

An interesting correlation between what parents liked about a report 
and the quality of communication was the use of examples in the written 
report-parents who said they liked the exawples/details in their child's 
report had a good understanding of that report. 

Category # of parents stating they liked 
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Another interesting cornel-ation ~ a s  that, of the use cf point form rather 
than paragraphs. Parents who said they preferred point form had a good 
understanding of their child's report card comments. 

- 

caW9r~ # of p m t s  who stated they 
liked point farm 

FairPoor 0 out of 1 

Fair/Good 2 out of 2 
Good 2 out of 3 

Very Good 1 out of 2 
Excellent 0 out of 1 

4. Question D and E-parents were asked "What, if any, are a few things 
that you really liked about the way your child's development was 
reported?" and "What, if any, are a few things that you did not like 
about the way your child's development was reported?" 

Aspects of the way their children's development was reported that 
parents liked included the following most frequently stated comments 
(parents could give more than one example): 

9 The positive way growth is stated 5 parents 

Focus for next term shows were improvement is needed. 3 parents 

They tell you a lot  more than the old ones. 2 parents 

I like the point form rather than paragraphs. 2 parents 

Intellectual areas-it's really well done. 2 parents 

Details-specific examples were given. 2 parents 

. The teacher understands my child. 1 parent 

Aspects of the way their children's development was reported that 
parents did not like included the following most frequently stated comments 
(parents could give more than one example): 
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Nothing. 4 parents 

This way is O.K. for the first 4 years, in Grade 4 
I want marks so I know exactly where my child is. 3 parents 

* Physical Development is useless, we know this area 
better than the teacher. 1 parent 

Math progress needs to be stated more specifically. 1 parent 

Social Responsibility is stated too nicely. 1 parent 

When it's written like this, how do the students 
know how they can do better? 1 parent 

Comments were too general-no comparisons. 1 parent 

5. Question F-Do you - feel this report portrays an accurate picture of 
your child? 

Teacher #1 Yes 
Teacher #2 Yes 
Teacher #3 Yes 

Parent 1 2 3 4 5 6 7 8 9 

Yes Yes Yes Yes No Yes Yes Yes No 

All teachers felt that the report portrayed an accurate picture of the 
child. Eight out of nine parents felt a positive response t o  this question while 
only two did not. Interestingly enough, both of these parents have high 
average children, one was anxious to  figure out where their child was in 
comparison to  other children of their age group and the other felt that the 
report was ambiguous because there were too many areas in which the 
parent did not know what the teacher had meant. 

6.  Question G-What other ways do you communicate with each other 
about your child's development? 
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- 
Home- Inter- Roam 

Ca;tegory - Adult work Notes Phone Calls Chats view Mom 

Very Good # 1 * 

ing in touch (teacher and parent) is by informal chats and the interview, 
There is an interesting correlation between the use of informal chats and 
interviews and being involved in the school as a means of communicating 
and the category "good communication". The "FairlPoor" and the "Fair/ 
Good" category only used the interview for their communication and did not 
use informal chats or school involvement as additional ways of corn- 
municating. 

7. Question H-"What do you think about Anecdotal Reports?" This was 
done to  gauge what feelings and opinions they had about this method of 
reporting and its philosophy that could affect how they read and 
understood the reports. 

Consensus among the three teachers :was that: 

a .  This style of report gives an over-all view of the child. 

b. The amount of work spent on the reports is extensive; if  they 
aren't specific then the parent may not understand them. 

c. We need to state where the child is, where they are going and haw 
far they need to  be to  reach mastery. 
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That they were very sympathetic towards the amount of work the 
teachers must go through to write the report cards 

Point form was preferred over paragraphs-it's easier t o  sift 
through all the information. (This was based on their previous 
experiences trying to sort out paragraphs from previous report 
cards.) 

Weaknesses must be clearly listed. 

These reports may be addressing the low and average child but 
not the bright children-bright children's reports are all positive 
-parents feel that even these children have areas on which t o  
extend especially if the Year 2000 encourages continuous learn- 
ing. So often the bright children aren't given direction as to where 
to  go next, especially if they have completed the level's work. 

The reports must be specific with examples included. 

The parents didn't always know where their child was. They felt 
they needed to know a way to compare their child t o  a standard so 
they would know where their child was-where their child 
needed to  go and what mastery consisted of-maybe a different 
form was needed along with the anecdotals-a continuum or a 
checklist. As parents, they worried about their children's futures. 
They needed specifics stated so there are no surprises appearing 
in Grade 4. The world is now based on "Grade Point Averages" for 
entrance to higher learning-they felt it was important to know 
where their child stood. 
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i. This style of report is good for the self-esteem. 

j. The reports should tell where the child is so the child can be 
inspired to  continue to improve. 

Five out of eleven of the main points shared by the parents (those listed 
above) were related to  clear communication which does not show a strong 
correlation between what parents thought about anecdotal reporting and 
how well their child's teacher communicated with them through the 
November report. 

It is important to  know that all three teachers in this study included 
overviews with their reports so that each parent had an idea of what was 
generally covered in each curriculum area and yet these overviews were 
not used by the parents to  assist in the clarification of the report cards. The 
overviews were found t o  be impersonal and because they did not refer to  the 
children specifically the parents did not tend to  pay much attention to them. 
As the overviews were separate from the report cards, they were misplaced 
by all parents. The above data leads one t o  believe that that the overview 
ought to  be included within the personalized report card so that both items 
(the report card and overview) are combined. 

Highlights &om the Findings of Phase 3 

1. Teachers in this study communicated well with parents through 
anecdotal reporting. 

2. Clear, concise language and the use of examples of a child's develop- 
ment in a report were important factors that influenced how well 
parents understood the report. 

3. Point form format made it easier for the parents ta understand the 
comments. 

4. Parents felt the progress of their child could be best communicated if 
the following components were included: 

state where the child is; 

w 
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gy of how to get there; m d  

ow where their child is in the continuum towards 

cations occurred more often in the area of Intellectual 

as heavily stressed 
in the a~ecdotal reports 

themselves. 

7. The parents liked everything about the way their child's development 
was reported, especially the positive tone that was used. 

8. Parents felt that the report was an accurate portrayal of their child. 

9. Informal chats, interviews, and being active in the school increased 
the clarity of the communication. 

10. Parents felt strongly that weaknesses must be stated on the report- 
even for the bright children. 

11. Parents sympathized with the teachers for all the work and effort they 
placed into the report card-they wondered if there was an easier way 
to do it, 

12. All parents agreed that anecdotal reports told them more than report 
cards based on A, B, C and that the reports were wonderful for a young 
child's self-esteem. 



depth, range, specificity and personal context of responses [Merton, Fiske, 
& Kendall, 1990, p. 15). 

This portion of the research then, consists of the findings of the focused 
interview session as well as quotations from dialogue which ensued during 
the interview process. Meticulous inspection of the coded transcripts 
resulted in the realization that the parents went through a definite set of 
stages. At the beginning, the dialogue mainly focused on a discussions, a f  
how they felt about their child's anecdotal report cards. As the discussion 
continued, it became very evident that several concerns were beginning to 
surface regarding the use of anecdotal report cards whether they were in 
paragraph format or point form. Following this, the parents began to 
narrow down their perception of what a report card ought to consist- 
qualities of an effective report card. Through this dialogue several points of 
interest were shared ending in the sharing of their opinion of an ideal 
interview format. 

At the beginning of the interview, the transcripts show all parents felt 
the present form of anecdotal. reporting had been well done by their child's 
previous teacher during the 1992-1993 school year. It was also evident that 
there were also some reservations about this style of reporting. One mother 
stated: 

I think about the June report card and how different it was from 
the November one. By the time the June report card came out I 
had the feeling that I was almost there in the classroom. I really 

a lot of knowledge. 



ts; all parents love t o  hear 
is harder to  do when we use ticks or codes with a list of 

I think the best thing about them is that it gives the teachers 
a chance to  say a lot of really positive things about your child 
which no one can hear enough good things about your child 
and it helps you bring out these things in your child as well. 
I t  is a lot harder to do that in the confines of just a 
satisfactory or needs improvement. 

2. They make a parent feel good. 

3. Anecdotal report cards discourage comparisons. 

Further dialoguing enabled the participants to share their feelings of 
concern pertaining to  the use of the anecdotal format. 

1. Anecdotal report cards are often vague. 

"As I mentioned to  you earlier, I was working a t  a centre for 
children who were having difficulty with learning and I came 
across a lot of parents that brought their childrens' report cards 
in and especially when the anecdotal cards came out there was a 
lot of consternation because they were so different from the 
traditional report card and in reading some I thought the same 
way too. They were very vague in terms of what should be done 
and where the child was in terms of their own development an~d 
do they need a little extra help a t  home or is everything going 
O.K.? Like they just didn't know." 

2, They are unclear as to  what should be done to help the child, 

"A report card needs to  tell me what my child did well and what 
he did not do. This one (paragraph anecdotal) doesn't tell me a 
darn thing about what I need t o  do to  help my child. It tells me 
everything is hunky dory and all the good stuff buy nothing 
useful." 

3. They can be contradictory. 

"And I don't understand anything in that little paragraph under 
social and emotional development. In one phrase this child is 
settled and in the next phrase the child is not settled. So what are 
you trying to tell me?" 

81 



They do not tell where the child is, they can be misleading, 

'We had out and out anger with some of the parents in one of the 
particular schools because they felt they had been misled that at 
the beginning of the year they were told that the child was doing 
writing and reading and so on and by the time they got to the end 
of Grade One it  became apparent that they couldn't read redly at 
all...certainly t o  the level they should have been at the end of 
Grade One. They felt cheated and really misled and they felt that if 
they had known early in the year they could have helped at home." 

Many phrases can be unclear. 

"Telling that s child is doing something to the best of their ability 
doesn't tell you very much. It just tells you that they are doing it to 
the best of their ability. Are they doing it to the ability of w six 
month old?" 

Can anecdotal report cards be trusted? What if a child slips through 
the cracks? 

"It's an issue of trust. If you could trust these things to  Be really 
laying it on the line for you maybe you would be a little more 
receptive to  them. I really liked the report cards last year but I 
really wondered. That's what I find really f~ghtening about just 
an anecdotal report card. Under the right teachers and in the 
right hands it can be a wonderful, wonderful tool but your child 
may not have a wonderfd teacher every year and there is just too 
much scope for thing to get lost in the cracks." 

Too much jargon is used. 

"It's just that it is hard for the teacher to  have a guideline and for 
the parents to  pick up on the jargon and understand what is being 
said ... is this a problem, is this something we should be working 
on at  home or  are you saying everything is going O.K.?" Another 
thing here in this one 'conventional stage of spellingt I don't know 
what that means, and reversals 9 and I don't know what that 
means OT emergent writing." 

Anecdotal reports can be open to  interpretation. 

"I think a lot of incidences the teacher feels they are being very 
specific in what they are saying but you're not interpreting what 
they are saying the way they think you are going to  interpret it. 
For example, it says her reading will improve rapidly as soon as 
she learns all the consonant sounds. Well, does that mean that 
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hould know them by now or  that all the class is learning 
and then as soon as she learns them well ..." 

9, They don't easily provido the parent with an idea of where their child is 
going. 

"And there is no scope in the anecdotal. It says reads and writes 
numbers 999 and if they don't how far away from it are they? And 
if they can do more then how far ahead are they?" 

10. The "can-do's" are stated but not weaknesses. 

"The report; card said this is what your child can do but it didn't 
say what the child should be able to  do and what the strengths and 
weaknesses were." 

11. They often aren't specific. 

"Anecdotal may or may not be specific; you never know what you 
are going to  get in an anecdotal. " 

Through some rather heated dialoguing, the parents' discussions 
clearly indicated that they felt there were ways to solve the shortcomings of 
the anecdotal format. They were able to  identify the qualities of a report card 
which they felt would be effective for them. This report card would have the 
foIlo wing criteria: 

is personal; 

is balanced-contains codes and comments and the paragraphs or 
comments add the personal touch and expand on the coded section. 
Therefore, the feelings of the teacher and the specifics of the curricu- 
lum could be shared. This allows for more information to  be shared to  
the parent and less likelihood for the child to  fall through the cracks 
and not be identified as requiring assistance and support. 



* the lists of skills or descriptors provide teachers with some guidelines; 
they must be clear and understandable to the parent; 

these skills are evaluated with the use of codes which are clearly 
defined in order that the parents know what the codes mean; 

* is detailed; this tells a lot more which equals better understanding; 

comments concerning progress are specifically stated; they tell me 

exactly where my child is in the continuum of learning; 

* weaknesses are clearly stated and areas of concern pointed out; 

tell what the child can do and not do; isn't just stating nice things; 

has a clear lay-out; spaced out for easy reading; 

gives the feeling that the teacher knows the child; this in turn 
increases the confidence of the parent; 

provides practical information; 

addresses the areas of effort as well as academic; 

contains the Five Goal Areas-Social and Emotional, Intellectual, 
Artistic and Aesthetic, Physical and Social Responsibility; and 

space is built into the report card to allow the teachers to  add in skills 
taught in their class. 

An ideal report card then from their point of view would: 

1, contain a detailed list of understandable skills or descriptors; 

2. have a code which is clearly defined and understood by those reading 
the report card; 

3. use a code t o  indicate where the child was in terms of hislher 
development by placing the code beside each skill or descriptors; 

4. list areas of growth and areas of concern would be listed; 

5. contain a summary paragraph to add a personal touch and authentic 
evidence; 
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6. contain a continuum of skill development particularly in Language 
Arts and Mathematics; 

7, be objective not subjective; 

8. be clear, concise, specific, and detailed; and 

g. be understandable; free of educational jargon. 

Other points of interest arising from the focused interview were: 

* It was clear that parents would hate to  write anecdotal report cards. 

Communication between the school and home regarding assessment 
is vital. An interview with the report card helps the communication. 

* A report card sent without an interview has to be very clear and cover 
much more than one that is done with an interview. 

Advantages of report cards with lists of skills and codes; skills which 
are clearly understood by the parents and codes which contain 
definitions and are not leave themselves open to  misinterpretation. 

- provides a clearer picture of the over-all development of the child- 
is assured to  cover all areas of the curriculum at  a glance. 

- tells you exactly where your child is in hisher  stage of 
development 

- enables teachers to organize thoughts t o  enable them t o  

- remains objective a ~ d  sticks to  the point (skills and codes) but also 
offers the opportunity t o  discuss activities in the class and provide 
sharing of authentic evidence; a summary which offers a 
personal touch t o  the report card. 

ith lists of skills and codes with 

few meaningless 
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- What If a skill. isn't listed, will it get missed and the child wilt 
never be evaluated or taught in this area? 

- Parents and children might compare with other peers. 

Grading should start by Grade Four. 

It; should be very helpful to  have a continuum to see where tihe children 
are and where they need to progress. Would like the skills listed for 
each grade to provide the levsls of expectation. Report should state 
where the child falls in this continuum. 

Would like a different report card for each grade or a t  least bne that 
covers a span to  address the child who is struggling as well as the 
child who is excelling. Appropriate skills should be listed on these. 

All parents wanted their child to  love school and to love learning. 

The parent's perception of the ideal Interview Format was as follows: 

A report card would be sent home which would then be followed by an 
interview. This would allow time for reading and sharing the report with a 
spouse. The interview would occur without the child being present. It was 
agreed that it was very important for the child to be involved in the 
reporting process a t  some point in the evaluation process to  enable them to 
evaluate hisker own performance and to work together with the teacher 
and parent towards the learning process. It was felt that this could be done 
through parent nights and student-led conferences. 

The outcomes of the focused interview made it  very dear that the! 
parents involved felt strongly about revising the anecdotal report card. 
Their concern for their children's education was clearly evident throughout 
the entire interview session. They wanted to know exactly what their child 
could do, where the children needed t o  go next in the continuurn of learn- 
ing, and how they could support that learning, Their fears concerning the 
shortcomings of the straight anecdotal format were dearly identified 
through the focused interview; they felt they required a more comprehem- 
sive, clear picture of their child's progress. To achieve this, they aet out 
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criteria for a more acceptable form of a structured written report. A report 
card was drafted following these criteria in conjunction with considerable 
consultation amongst the researcher (myself), administration, parents, 
and teachers. Particuiar attention was paid to  the section on "Reporting" in 
the Primary Program Foundation Document (1993). It states clearly in this 
document that: 

Checklists are inappropriate for reporting purposes. Comparison 
with other children, or the assigning of letter-grade symbols and 
pseudo-letter grades, are also inappropriate. 

Inappropriate reporting procedures include: 

A,B,C, . . . Excellent, very good, satisfactory, unsatisfactory 
G,S,N, ... above average, average, below average 
S,N,U ... I = improvement needed or improving 
VG,G,S,U.. .-\I (Foundation Document, 1993, p. 31) 

It was imperative that we follov- these Ministerial Guidelines when 
deciding how we might meet the criteria set out by the parents, teachers, 
and administrators. Codes with definitions were carefully chosen in order 
that they di.d not result in comparisons amongst other students or result in 
standardization. The focus in this area was to  inform the parent of the 
development of their child in relation to the widely held expectations far 
their age. A consensus was reached and the draft was completed. It was re- 
turned to  the interviewees for their consultation, further minor alterations 
were made resulting from their input and a final product was published 
(Appendix G). During November 1993, the newly designed report card was 
used by the teachers located in the school and submitted to the entire parent 
population. A survey accompanied the report card (Appendix W). 

Phase 5: Survey Responses to New Report Card 
For the most part, the results of the survey arrived in narrative format. 
Parents shared their feelings and beliefs concerning reporting. It wag very 
clear from the answer t o  the fourth question on the survey, "Would you 
rather have this style of report card o r  straight anecdotal?", that the parents 
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preferred the new report card as the response rate was 84% with all but 
three parents stating that tney preferred the new format. 

The following is a summary of what they particularly liked about this 
newly designed report card: 

tells parents exactly what is being taught (communicates well); 

indicates where the child can improve; lists of concerns stated; 

indicates where the child is in the areas of development; 

is not composed of "flowery statements" but shows growth; 

detailed-all areas are thoroughly covered, comprehensive; 

specific, detailed; 

effort and academic progress are being addressed; 

clarity-can instantly see where their child stands, not vague; 

* covers all areas of development, pinpoints each separate area of 
development; 

* concise; 

objective-free of judgement, informative; 

* states how to  help your child; 

provided suggestions for next term; 

* like academic achievement code; 



Chapter Foitr: ifhe Results 

easier for the teacher to  do; 

* more honest; 

allows me t o  feel more prepared and more aware in approaching a 
parenuteacher interview that when I received an anecdotal report; and 

performance can be tracked since the same form containing all three 
terms is returned to  us throughout the three formal reporting periods. 

Analysis of the survey comments, showed only one area of concern 
which appeared on six survey sheets. The concern related to the use of one 
of the codes. The code in question was the term "Developing". They felt that 
it should be made clear whether developing: 

is an area of concern or does it mean that the child is developing 
well ... is developing the norm ... is my child not pulling his weight 
or  is it because it's not expected. 

I t  was agreed by teachers and administration that this was an area 
that needed to  be addressed before the report was reissued in March, 1994. 



Chapter Five: 
Conclusions and Implications 

The reporting process is the outlet for information summarizing the results 
of previous programs planned for the child, and as the instrument through 
which steps are taken toward new and more effective programs for the 
future. The reporting process is centrally concerned with reporting the 
child's progress to parentsJf parents are interested in being told about 
certain aspects of the child's adjustment, they will give close attention to a 
report on such aspects and are likely to  take action if it is needed. The 
schoof therefore should do an especially conscientious job of reporting on 

- - those aspects in which parents are most interested. 

In the long run, reporting serves no purpose more important than to 
report meaningfblly and honestly to parents what the school is teaching 
and how well their child is learning. Our purpose in the schools is to help 
people to  discover and develop their talents (Goodlad & Anderson, 1987, 

p. 137). 

The focus of this research has been to  analyze the current reporting 
procedure in the present school system-anecdotal report cards. This 
research has shared many stories from partici,pants. Results from 
observations, surveys, individual interviews, and focused interviews have 
been thoroughly analyzed and reported. 

It has been stated throughout this reflection that anecdotal reporting 



point where the consciousness of the individual is, and any 
process of assembly from the past can no longer draw on the total 
universe of resources which were a t  successive "moments" 
present to the observer. For these reasons, an endemic problem 
must always be how a given version is authorized as that version 
which can be treated by others as what has happened. (p. 24) 

So many "things" are brought to a situation, so many "things" have 
occurred before one is involved in a situation, we bring so many "things" 
with us before we observe a particular situation. We must be aware that all 
of this is going on when we enter an observational situation in our 
classroom. This might explain why so many of our observations regarding 
children's development are objective in nature. It is an area of which we 

ought to  be aware when we are reflecting upon situations that occur in the 
classroom and responding to them in written form. This might explain 
why so many of our comments are misunderstood by those who read them, 
Others bring with them an entirely different perspective as to what things 
mean because of their view on life. 

According t o  the draft documents issued by the Ministry of Education, 
Kindergarten t o  Grade Three reports must be in the form of written 
comments which relate to  areas of learning and must describe what the 
student is able to  do, the areas in which the student requires further 
attention and development and ways of supporting the student in his or her 
learning. As well, two informal reports must give in oral or written form, 
information about the child concerning how he or she is doing in relation to 
his or  her age group. 

Although this seems straight forward, it may not be. Based on what 
has been previously cited concerning Dorothy Smith's (1974) work, each 
individual approaches situations in a different frame of mind depending on 
experiences, background and educational opportunities. Not only might 
each teacher see "things" differently, each parent; might interpret written 
passages differently. It is important that children are protected and that 
their learning progress is reported accurately and clearly, If we are to  rely 
on "structured written reports", will this occur? 
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It is important to ask ourselves this question. In addition t o  the 
importance of considering the individual student in the process of 
assessment, evaluation and reporting, it is also important that we consider 
the community in which the education is taking place. How one assesses a 

student's personal and academic growth largely depends upon the 
educators, community and the children involved. No single methodology is 
appropriate for all students and all communities. Any good evaluation 
program is evolutionary in nature (Sartore, 1975, p. 263). No one method of 
reporting is adequate for all. 

These statements are particularly comforting because they match my 
beliefs regarding reporting. When the Ministry (1993) document Improving 
the Quality of Education in British Columbia was issued, its comments 
under The Kindergarten to Grade 12 Curriculum (p. 3), offered hope that 
all schools may not necessarily have to  be confined t o  using strictly 
anecdotal report cards for the three formal reporting periods. The policy 
statement states: "Anecdotal reports will be discontinued, structured 
written reports following new specific guidelines will replace anecdotal 
reports so that parents will know how well their children are doing." This 
statement gives .the reader the impression that the previous use of 
anecdotal reports fell short of expectations in informing parents of their 
child's development. At least it seems that there is room for discussion 
about reporting. The publication of a response paper, "A Guide to Primary 
Reporting," also provides an indication that dialogue concerning reporting 
methods is being welcomed. 

Anecdotal report cards have strengths evident in the chapter dedicated 
t o  the literature review and the findings from the individual interviews, 
focused interview, and surveys. When balanced by other forms of 
evaluation, anecdotal report cards become a powerful package for sharing 
student progress. 

We have also fount2 through this research that written comments have 
their shortcomings. Within the classroom structure and with the teacher 
who has composed the narrative, the report card is no doubt a very good 
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representation of the individual child's learning development. Once the 
narrative report leaves the classroom, however, the clarity diminishes, The 
parent does not always interpret the meaning of the anecdotal comments in 
the way the teacher intends them t o  be interpreted. Dorothy Smith (1974) in 
her article "The Social Construction of Documentary Reality" states that 
one has reason t o  doubt, even more, whether we ought to be only using a 
written format for the three formal reporting sessions mandated by the 
Ministry of Education. She states that our  knowledge of contemporary 
society is to  a large extent mediated through documents af various kinds 
(p. 257). Very little of our knowledge of people, events, social relations, and 
powers arises directly in our immediate experience. Factual statements in 
documentary form, whether as news, data, idormation or the like, stand 
in for an actuality which is not directly accessible (Smith, 1974, p. 25.7). 
Parents can't be in the room all day long; they do not witness the immediate 
exgerience. They rely on us to  give an account of the actual situation in 
which they cannot take part on a daily basis. 

The socially organized practice of reporting and recording work upon 
what actually happens or Las happened to  create a reality in documentary 
form which is then provided to the reader t o  interpret. We report on what 
we see to  create a written form of a real situation. It is in the interpretation 
that problems often occur. Most factual documents, in this case the 
anecdotal report card, are not made to  be detachable from specific contexts 
of interpretation (Smith, 1974, p. 260). This explains why it might be 
difficult for teachers to write about what happens in their classroom, to  
explain in "parent-friendly" language exactly how the child is performing, 
and at  the same time have it impeccably understood. 

The last set of surveys distributed in Phase 5 of this research was 
returned with unanimous support for the inclusion of an interview as part 
of the reporting process. The parents are aware of the importance of clearly 
understanding where their child is in the learning continuwn, They know 
that it is difficult t o  decipher a 1  comments made by teachers They are 
aware the curriculum has changed since they were a t  school and many of 



these concepts require further explanation, more than can be given in 
written comments. I once again ask: "Can anecdotal report cards stand 
alone and be clearly understood by parents?" 

I will continue to reflect on the value of the anecdotal report card as it 
stands alone. Is there a more efficient, precise, and accurate manner of 
reporting? One of the biggest rewards for me was analyzing and reflecting 
upon this research. In the process, I found myself noticing the 
improvement I have made in writing my own report cards. A Ministry 
representative a t  the Ministry Institute on Reporting held in Richmond, 
(British Columbia, January 14-15, 1994) noted that over the last four years 
teachers have improved their skills in writing anecdotal report cards. 
Parents have told me they have never received such detailed reports and 
ones that have described their child so accurately. On the other hand, one 
parent said that her other child in another school received a report card 

really enjoy your son's snowflakes". She asked me: "Now, 
does this mean? It doesn't tell me a thing about my child's 

I worry about this. It is evident that teachers vary in their ability t o  
write anecdotal report cards. We recognize the positive aspect of these 
reports but we also have found that they have shortcomings. Should we 

nly written formats and spend all of our time in 
t o  write the reports properly and parents how to  

ctly? Or is the answer a more balanced approach, 

ve codd be created to 
e lost is our democratic 
meets the needs of our 
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reporting, But teachers are increasingly represented in csmmittees 
considering school issues including system-wide changes in reporting. 
Sometimes they are even given an individual choice. Even if they have no 
choice, they can make the best of the reporting system they have by 
understanding its meaning, strengths, limitations, and relationships to  
their teaching programs and by helping students and parents t o  share such 
understandings (NEA, 1974, p. 25). 

Within the literature on reporting, narrative reporting is well 
respected especially when it is compared t o  a grading system. It has wan 
the most empirical support as the learning and evaluation environment 
with the greatest positive effect on student learning (Kyle, 1992, p. 13). 

This leaves us with a tremendous amount of responsibility. If 
empirical research suggests that narrative reporting has the greatest 
positive effect on student learning, then i t  ought t o  be included in the 
reporting process. We have also noted through this research as well as 
other reserrch that hqs been cited that anecdotal report cards have 
disadvantages. It is up to  us as educators and parents to facilitate the best 
possible reporting format. Acting in the best interest of children, we need to 
consider the strengths and weaknesses of anecdotal report cards, confront 
their shortcomings, and compensate for them by applying other forms of 
reporting to provide the best form of reporting possible, 

In reflection, has this research answered my question: Does the 
anecdotal report card meet the needs of students, parents, and teachers? I 
conclude that anecdotal report cards do not stand alone as an adequate 
method of formal reporting on pupil progress. There are many reasons why 
they fall short of their expectations-too many reasons, because children 
are our most precious commodity, to be protected and nourished. It is our 
responsibility to provide the best for them as educators. Tha* "best" indudes 
many things, among them is a reliable formal reporting procedure. It ie 
not only the gathering and analysis of the research data that have 
convinced me that anecdotal report cards fall short of providing clear 
direction for promoting pupil growth. It is also living the experience of 
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writing and receiving these reports that has led me ts search passionately 
for an alternative, or a combination of reporting styles. 

Studying anecdotal report cards has been a three year endeavor during 
which I became more and more aware of the concerns parents and 
teachers were experiencing but it was in September, 1994, when I received 
two anecdotal report cards (Appendices I (a) November and (b) March) that 
1 found anecdotal report csrds t o  be unacceptable. The November report 
(Appendix I (a)) was for a new student from another district who entered 
my class a t  the beginning of Grade Two. After working with her for two 
weeks, i t  was blatantly clear that she was one year behind in her 
development for a child of her age. Nowhere on these report cards 
(November o r  March) was this assessment expressed. When the parents 
were notified, they were in shock. They had no idea that their child was 
lagging. 

The second report, (Appendix I (b)), although certainly personal in the 
manner in the way it  was written, leaves the reader with little information 
about where the child is located on the continuum of learning. This is why I 
believe that many children could be "falling through the cracks" and many 
parents are misled notwithstanding that the teachers who are composing 
these report cards are conscientious and thorough. 

I conclude that an eclectic approach to  reporting is needed. This does 
not necessarily mean "more". I agree with the phrase, "More is not 
necessarily better". But a method is needed that- adequately informs the 
parent of their child's progress. Since we are expected each year to provide 
three formal written reports, their structure should allow the teacher t o  be - 

clear, specific, detailed, and yet personal when reporting student progress. 

We write report cards for the parents. They know what is the most 
helpful for them. Rather than spending hours of valuable time trying to - 

solve problems among ourselves as educators, we must remember t o  
involve those who are the recipients of our work, 
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This research leaves room for fwther investigation into the question af 
reporting. It is a complex, fascinating topic that deserves more reflection. 1 
pass the report card on t o  the next individual who wishes to continue the 
quest toward an ideal method of reporting that best meets the needs o f  

parents, students, and teachers. 
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Appendix A: School Ad 

A pp llda n 

Student Progress Report Order 

Authority: School Act, sections 97 (31,103 (2) (j) and 182 (2) 

.................. Ministerial Order 17/90 (M17190) Effective January 16, 1990 
Repeals M145/89 

......................................... Amended by M123/90 Effective h e  5, 1990 

......................................... Amended by M124/90 Effective June 6, 1990 

..................................... Amended by M242/91 Effective October 5, 1991 

................................. Amended by M205192 Effective September 1, 1992 

Application 
1 This order applies to  the 3 formal written student progress reports 

r eGred  in sections 4 (2) (a) and 5 (9) (a) of the School Regualation, B.C. 
Reg. 265189. 

2. In the 4 years of the primary program, written student progress 
reports shall be anecdotal in nature. 

6th to 8th y e w  of an educ8tiod program 
3. (1) Each board shall determine whether written student progress 

reports for the 5th to  the 8th years of an educational program will be 
anecdotal in nature, will use symbols or will use anecdotal comments 
and symbols. 

(2) Where a board decides to use symbols for written student progress 
reports, for the 5th to the 8th years of an educational program, the 
board shall use 

(a) the Provincial symbols set out in Ministerial Order 148189, the 
Provincial Symbols Order, 

(b) the optional Provincial symbols set out in Ministerial order 18/90, 
the Optional Provincial Symbols Order, or 

(c) any additional symbols approved by the minister for use by the 
board. 

[am. M123/90; M242/91; M205192.1 

9th t;o 13th years of an dpt.mtiod program 
4, Each board shall use the Provincial symbols set out in Ministerial 

Order 148/89, the Provincial Symbols Order, or in Ministerial Order 
18/90, the Optional Provincial Symbols Order, to  evaluate student 
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progress in written student reparts for the 9th to 13th years of an 
educational program. 

ten, M205B2.1 

Reports fm designated programs 
5. Notwithstanding sections 1 to 4, a board may provide written student 

progress reports for students enrolled in spedal education programs 
designated by the minister, that describe the achievement; of the 
student in relation t a  the expectations for that student in his or her 
individual educational program. 

Requirements for all student pmgmss reports 
6. A board shall ensure that written student progress reports contain 

(a) the school's name, address and telephone number, 
6) the student's name, 

(c) a description of the student educational program, 

(d) a definition of all symbols used in the report, 

(e) the number of days that the student was absent during tihe 
reporting period, 

(f) the number of days that the student was late during the reporticing 
period, 

(g) a description of the student's intellectual, sociat, human and 
career development, 

(h) the name of the teacher involved in preparing the report, and the 
signature of the principal or other administrative oflicer, 

(i) a place for the signature of the parent acknowledging receipt of 
the report, 

(j) a statement that the report is on a form ordered by the minister or 
on a form approved by the board, and 

(k) any other information that the teacher or administrative officer 
considers is relevant, 

[am. Ml24/9OI 

British Columbia Ministry of Education and Ministry Rsspansible for Multiculturalism 
and Human Rights Legislation and Policy R~ssource Services, February 18, 2943. 
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Appendix B: Sample Report C a d  
p-p"" 

Ministry of Education 

Student's Name: 

School: 

Reporting Pcriad: 

Tke gods offhe P&& ~rogrnrn  are to prouido a variety of-perienea that foeter fhc child'.; 

Aesthetic and Artisfic Development Phystcal lkv~lopment 
Emotional and Social Development Soctal Rtspo~sibUlty 
EnteIlectual Development 4 - F-E;Gn";"oZGErQ 

All goah are e m p k k e d  thrvuglrouf the entire Primary Pragrnm ' ~ C s r d  Insert 
----re r 



Appendix B: Sample Report Card 
----- 

r - 
The Primary Program 

------ - - nurlurcs thc continuing growth of children's knowledge and undcrstanding of thcrnsclvcs and thcir world 

provides a rak, warm, caring cnvinmmcnt whcrc lcarning iscontinuous 

I rtlvognites thc uniqucncrs of each child 

allows for difiercnccs in l a m i n g  ratcs. stylo. cxpcricnccs and interests 

encourages thildrcn ta reprexnt whac thcy know in a vaticty cf vays 

I suppozis thc social nature of l a m i n g  

1 = weegpib t k ~ ~ s m i i i l l  mie of language in facilitating thought.communicatianand Icarning 

views assessment and evaluation as impomnt to the on-going p n x e s  of learning and teaching 
reflects an undcrstanding that c h i l d m  lcam thmughactiveinvolvement and play - builds on  what c h i l d m  "can do" 

invites pamnts to bc partners in thcirchildm's education 

-tes the climate of rtspta, succgs and joy, nerrssary for lifetong k r n i n g  1 
~ri&ry Program Goals 

Intellectual I)evclopment , . Physfcal Development 



. Appendix B: Sample Report flarff 
-.--"-.-*. 

ll~dditional Parent Comments to the 

Date  ---- 
P 

- 

----- 
Gack Cover of 1 

Parent Signaturn 
fepon Card ----- J 

TeaehdsSgndum . iWndpaliSI@afufc 

rimary Progress Repor 

Tcachei: 

SchQO: 

Address r 

Phone: 

--I-- 

Please sign and &urn this r~ront  over ~i-( 1) Report Card cover to the School  report Card 
---I- J 

. 
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Appendix B: Sample Report Card 

Purpose 
of rlr e Prinzary Progress Report Y 

This Progress Report describes your child's development in relation to the 
goals of the Primary Program. It is intended to provide you with infoma- 
tion about your child's individual accomplishments, interests, abilities and at- 
titudes. 

- 

- 

In these early years, children are at many different stages of development. 
They learn at different rates and in different ways according to their abilities, 
interests and opportunities. )Ye know that it is not beneficial to make com- 
parisons between children, so care is taken to evaluate each child in terms of 
what he or she can do. 

We encourage you to be an active partner in the education of your child. 
P h s c  attend conferences and meetings during the school year and communi- 
cate with your child's teacher on a regular basis. 

Parent ~omments' tor. the 4 &.,. Teqeher 

As parents you are invited and encouraged to conmite information to the school about 
your child in the Primary Program. 

DATE: 

- .-- 

PanncSSigNllun 

CaaEerenoe requested a 
DATE: 

- 

2 

--c-- 

f imidt .~ove~ 03 P m ~ ~ t I S i p w f ~  . 3 
~Rcporrt Card 1 -.I---- Con~ereace &&a+ 

, - 
*- 112 

/ 









KEY: 1, Yes 
2. Occasionally 

or P a r t 1  y 
3 .  Not yet 

1 2 3  

e1at;es well to his peers 



I 

PROGRESS REPORT 

nL THE PARENTS 

The School considers each child as an individual who has Ids own rate of 
learning and who wil l  develop mentally, physically, socially and emotionally 
according to his own abilities. The schooI also reebgniEes its abligaffons to 
create an educational environment within which each pupill ts taught the 
essential skills that will enable him or her to tunctian effectively in a 
changing society. Many variables affect achievement in aoqukhg sMls, 
and the amount of time required to gain mastery will vary from one in- 
dividual to itnother. 
It is @importaid that the hme and school work together to bring about 
desirable progress for ail children, Parent-Teacher derenetss, therefore, 
will be scheduled at lead twice a year. A more detailed analysis d this . 
report will take place at conference time. 

NAMEOFPUPIL .....--. . . . . . . . . . . . . . . . . . . . . . . 
* - 

~nrolled in the . . .ad.  . . . . . year of the . . . .5t h . . . . . . . . Divhion. 
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COMMENTS: 
1st Report: . J  I d  r ' I  

is making satisfactory p&gr&&' at: Zevel 
6. SheiS%i&es a conscientious effoz%'in.%i&l tie6 ' h r k .  
She is learning $0 l i s t en  with u n d e ~ ~ ~ ~ ~  :@nd t h i s  
j~ helping t o  improve her vocabulrtqy liek:wo~d-atta;ack 
sk i U s  and her abi l i ty  to  express idjbds. 

C 

- understands the basic concepts of"8ddition 
and subtraction. She does a l l  computation qugckly 

-and accurate%y. She has shown interest i n  other s u b  
j e c t s  and participates well i n  orax discussions. 
2nd Report: 

+- contimes to make satisfactory progress a t  
level 7. She contributes many good ideas i n  oral 
discussions and is original and imaginative Fn tier 
written compositions. She i s  quick to apply her 
word-attack s k i l l s  and reads with confidence and 
understanding, .3 

+ - has a good understanding of the basic 
concepts 'of +,-,x.and does alWeonputation fairly 

3-r ,- t t 
Co do her work too q u i c u y d  IB 





GRADES FOUR 10 S I X  

Your c h i l d r e n  a r c  ind iv idua ls  who have t h e i r  own r a t e  o f  l ea rn ing  
and who . w i l l  develop mentally, physical ly ,  s o c i a l l y  and e a o t i o n a l  l y  
according t o  t h e i r  oun a b i l i t i e s .  

We recognize  our  obl igat . ion t o  c r e a t e  an environoent  u i t h i n  which 
your c h i l d r e n  a r e  t augkt  t h e  s k i l l s  t h a t  w i l l  enab le  thee t o  
f u n c t i o n  i n  soc ie ty .  nany th ings  a f f e c t  achievement i n  a c q u i r i n g  
t h o s e  s k i l l s  and t h e  amount of ticae needed t o  g a i n  mastery u i l l  
vary f o r  each ind iv idua l .  

I t  is i a p o r t a n t  t h a t  t h e  home and school work together .  .Parent-  
t e a c h e r  conferences a r e  scheduled a t  l e a s t  twice a year  althopgh 
you nay c b n t a c t  the school  a t  any t ine .  A t  t h a t  conference a  more ... 
d e t a i l e d  r e p o r t  u i l l  be provided. 

Authorized f o r  use by the  Board of S c h o d  T r u s t e e s  

NAHE OF PUPIL.. .................................................... 
e 5 Diviswn 4 GRADE .............................................................. 

2982-83 - SCHOOL YEAR.. ...................................................... 
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.......... accepts responsib i l i ty  
co-opcrates with others 

C- .......... f c 
behaves i n  class ................. 
behaves on the playground.. ...... 
sonsidcrs the opinions o f  

others.. ...................... 
carts for property of others ..... 

. , 
5s ei serious student who puts a fine 

effdr t  into a22 her w r k . .  She contributes weZt 
to E loss discussions.. frequent t y  camp letes 
~Eass assignments i n  reading q ~ i c k l y  and is pble 
to onjoy enrichment actiuities.. Rape your knee 
heats wett;, . 









Appendix C: Revised Written Report Card - 

* more focused this tern-better organized, making Setter use of his time, 
is working hard and taking pride in his efforts 

* is "tuned in" to the efforts made by his classmates and learns fiom 
them thus improving his skills 

printing is neat and tidy, words are placed on the lines and spaced 
properly 

- spdling- averages 3x on his weekly spelling tests, is approaching the 
conventional stage of spelling 

is aware of punctuation and capitals at the beginning of sentences but 
does not always use them 

many of responses to the novel "Indian in the Cupboard" have been 

impressive-has put forth the maximum effort and demonstrated his 
ability to comprehend what has been read 

Specific At~eas for Improuernent-consistent use of punctuation and capital 
letters 

Math 

tells time to the hour, half-hour and 15 minute interval 

counts forward and backward to 999 

skip counts by 2's, 3's, 5's 

understands odd and even and identifies fractional parts of the whole 

recognizes the placement of numerals in the 100's, 10's and 1's place 

* is capable of writing numbers to  999 

understands the concept behind addition, subtraction and 
mu1 tiplieation 

knows number facts t o  the 10 family 
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Appendix C: Revised WP.itkn Report Cwfi - --- 

Specific Area for hprovernent-reversds-9, coin equivalency f 1 dime = 

--- nickels) 

Physical Development 
has participated in a variety of activities this term 

stations work included the use of hoops, balls, skipping rapes and mats 

soccer skills have been taught as well as team g m e s  such as 
California Kickball and Dodgeball 

has enjoyed using the parachute, jogging and preparing for Fiesta 
Fun Day 

Social Responsiblity 
is fascinated by the world about him, values nature and all that is in it 

has a caring attitude towards others and is learning to voice his 
opinions when he feels situation are not fair (soccer) 



Transcripts of Teacher Comments 

Teacher Interviews 
Each interview was conducted in the same manner. Each teacher was 
asked the same question. 

Teacher 1 

Question: I would like you to think back to November, 1991, when we 
worked together as a staff to develop a new method of reporting in our 
school. Can you tell me how you felt about the experience? 

I guess it's ownership. The collegiality between staff was fantastie, Everyone 
putting together their own ideas. It was a genuine issue with everyone all 
involved, spontaneous, i t  wasn't a s  assigned job we had to do, i t  was a natural 
need that  we had to solve--enthusiasm. I t  was a vital issue that made the process 
so useful. We all  benefited and it wasn't imposed on us  from the  top. WE 
wouldn't have given up  so much of our time if i t  had been imposed on us. It was 
a neat experience. 

The reporting process tha t  we developed was open enough that we could add our 
own personal touch to the interviews. We had a framework but  the interview 
was mine. I could lay out my books of various levels and the parents could see 
where their child stood in relation to other children their age. 

We'll probably use the same f o r m a b t h e r e  had been no mention of not doing 
that. 

Teacher 2 

Question (as above) 

I missed the first part of the day when you met with the coordinator and had the 
meeting with John. Remember? I was away tha t  day so I can only share how I 
felt when I arrived a t  your house for the meeting. I t  was exciting. We were 
really a group getting on a roll. Maybe I was bossy but I was so excited. We kept 
clarifying and everyone was so happy so we worked through the process.. 
Everyone agreed and came up with a resolution. We all felt empowered. We 
really cared about i t  so we really wanted to make i t  work. No one was dictating 
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so we couldn't whine about having to do is so we had to solve i t  ourselves and we 
did. Different people took leadership at  different times and we all put in our two 
bits worth. We all had lots of input. 

Teacher 3 

Question (same as above) 

The anecdotal reports were legislated and the parents were dissatisfied. We felt 
anger and frustration of being caught in something we didn't have control of, 
We were powerless. It was satisfymg to be doing something and to come to some 
resolution. Administration supported us because he trusted us and we know 
from passed experience that he would go along with our group outcome. I t  was 
positive to work together. People listened to one another and everyone wanted 
say but everyone backed others. I think this happened because we wanted a 
resolution. Brainstorming brought us together as  a group-we worked out 
glitches. When it came to the actual reporting procedure, I liked the fact to face 
honesty that I felt with the parents. I t  was so effective. No one can argue with the 
facts when they see exactly where their child is. The parent input was great and 
I could clarify concerns right there on the spot. 

Teacher 4 

Question (same as above) 

I remember feeling a sense of dread. "Oh no, here we go again." How do I say 
this and get i t  through. What if someone calls me on this? Frustration -all the 
work-so often for not. Why am I doing all of this? It's not appreciated. I 
remember the coordinator coming and I although. "Oh good, here it comes- 
some clarification." I t  bugs me-still bugs me that we've been accused or using 
grading in primary in the past-there's been ticks used for effort not 
achievement. I stated positive things on report cards 10 years ago-weak things 
were recorded in a supportive way and i t  seems like everyone thinks we are 
using a new way now and i t  is different from 10 years ago. Anyway, I thought 
the muddy waters would be cleared and the coordinator would make some sense 
out of the reporting issue. But it didn't happen. I felt really, really angry that we 
had to tow the line and not solve our problem. when we met after school we were 
all feeling the same emotions. We were a group of women an we felt John would 
go along with our wanting change. He was seeing us as  a p o u p  of strong 
women. We owned it, we wanted it, we would stand behind it. When we met a t  
your house, we were like a "natter" group. There was an angry buzz and we 
were working our way through. I t  was like I was 6 years old and I had done a11 I 
could to please the person of authority and my reports were still not being 
appreciated. WE all sat  there; all feeling equal. I t  was a phenomenal meeting. 
My reaction was one of a childish mood "AH h a  ha-we won-we're winning, 
this one's ours." Wow, i t  was an eye opener because I started to feel I was 
getting to know teachers personally. They were showing honesty, trust, support, 
acceptance and no one was judging anyone. We all talked an talked until we 
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solve it. Thinking about the reporting interview itself with the parents, I got a 
sense that  i t  was owned by me. The week was an  absolutely high, like dancing 
from one interview to the next. I t  was like having a black cloud lifted. I had all 
this stuff (children's work) to back me and I could show them (the parents). You 
could see the growth-you could be so specific. Yes, I want to do i t  again. 

Teacher 5 

Question (same as above) It should be noted that with this interview, the 
teacher preferred to discuss the actual reporting interview and the effects it 
left on her and the parents. 

There wasn't so much stress about writing the reports. I could get right down to 
the "meat and potatoes" instead of the flowery jargon, There was more 
partnership between parent and teacher and the comments could be backed up 
with the children's work. You could negotiate a time-line plan with the parent 
(action plan). Even certain phrases in the point form could be modified. The 
parents and I did a lot, of talking going over all the points-they didn't have a 
chance to read the report before and a lot was coming at the parent. I think there 
was more of me talking tha t  I would have liked-it wasn't always a two way 
discussion-next time I want i t  to be less teacher directed. Everyone in the 
school is going to do i t  again. 



Appendix E(1) 
First Letter of Explanation 

November 18,1991 

To ParentdGuardians of Primary Students 

Dear Parents: 

This year, in an attempt to  improve our  communications about your child's 
progress, we are modifying the reporting process for the three formal. 
reporting periods. 

First, on the date of report care issuance, you will receive an overview of the 
program which was presented to  the entire class in the first term. 

Second, at a parent-teacher conference, each teacher will. discuss with you, 
your child's progress relevant to  the overview. To accommodate this, we 
have extended all interviews to thirty minutes and expect that; all parents 
will join in the interview process. 

Third, after the interview, each teacher will summarize the discussion, 
have it typed, and will send it  home as the formal record of your child's 
progress for the term. 

We sincerely hope that this discussion of your child in relationship to  the 
overview and generally held expectation for the age group, will be 
meaningful to  you. 

To put the revised process in motion, please come into the school on 
Tuesday, Wednesday or Thursday between 7:00 a.m. and 5:00 p.m. and 
choose an interview time convenient to  you. 

After the first reporting period, we will invite your comments with a view to 
further improving the reporting process in successive terms. 

Our goal is to  communicate effectively with you, using written and verbal 
procedures. 

Yours truly 

J. Bowbrick 
Principal 
Caulfeild Elementary 

~- 
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Second Letter of Explanation 

December, 1991 

Dear Parents: 

This is the third year in which parents have been receiving the Ministry 
mandated anecdotal primary reports. 

During this past reporting period, our  primary teachers, in response to  our 
mutual concerns about effective home/school communication, tried a 
modified approach to the process, 

The approach included: 

an extensive overview of the term's work, sent home before the 
interview 

a package of work samples for each child presented prior t o  the 
interview 

a half-hour interview about each child 

a point form anecdotal report sent home after the interview. 

Our goal was to  improve the reporting process within the structures of the 
Ministry and School Board guidelines. 

We would appreciate it if you would take a few minutes to  respond to  the 
following, detach it, and return it to  the school A W .  

Yours t r d y  

John Bowbrick, Principal 
and The Primary Staff 
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Summary Plan 

Steps for Modified Primary Reporting Process 
at Caulfeild School 

1. Letter of explanation sent home t o  parents. (written by principal) 

2. Onle week prior to  conferences overviews are written and sent home. 

3. Teachers prepare a point form report for each child. 

4. Parents sign up for 30 minute conferences. 

5. Folders of childrens' work and other relevant data compiled in 
preparation for conferences. 

6. Parent-teacher conferences held t o  discuss child's progress relevant to  
the overview. 

7. After the interview teacher will amend the point form report adding 
any parental input andlor action plans agreed upon by both parties. 
This complete report will be typed and sent home in the Primary 
Progress report card folder as a formal record of the child's progress 
for the term. 

8. Parent survey sent home asking for response to this reporting process, 



Appendix a a E(4) 
Primary Reporting Process Survey 

A .  I thought the revised process was: 

an improvement 

not an improvement 

B. Two things I liked about the revised process were: 

C. Two things I would like to see improved are: 
1. 

D. General Comments: 



Appendix F 
Interview Questions 

A .  Can you identify the three most important topics about your child's 
development discussed in the report cad? What do these mean to you'? 

B. How do you feel about the way they are described? 

C .  Have all the parts of your child's development, that are most important 
t o  you, been discussed in the report? 

D. What, if any, are a few things that YOU did not like about the way your 
child's development was reported? 

E. What, if any, are a few things that you really liked about the way your 
child's development was reported? 

F. Do you feel this report portrays an accurate picture of your child? 

G ,  What other ways do you communicate with each other (parent-teacher) 
about your child's development? 

H. What do you think about anecdotal reporting? 
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OEVELOPMENTAL READING STAGES 

Students who are learning to read progress lhrough a series of developmenlal sbges as 
described below. 

r READING 

A. Self-Awareness Stage. - Enjoys listening to Ulerature. - Voluntarily chooses to look at books. 
- Participates In choral reading. . 'Reads' or retells content of a familiar 
book using pictures for dues . Rote-plays reading by attempling to 
match memory with adual words. . Can follow a line of print. - Recognizes personal name and some other 
words of high environmental cantent. 
Pick words out of print but is not consistent. - Can identify and name most letters. - Can give words orafly &at begin 
similarly. - Can recall words and phrases'from a story, 
Recognizes that print has a i i  meaning. 

8, Bridging Stage - Picks out indivlduaf words and letters 
consistently. a 

Understands the concept of a word. - Reads words in one context but may not 
be able to read them in another. . Reads familiar books by following print 

- - 

ra:her than pidures 
The readiness phase usually continues through November; for some studem 
it will be carried on for a longer period. This is the section which would be mostly 
used by the Kindergarten class. 

C. Take Off Stage 
Recognizes some phonic generalizations: 
Rhymlng 
Beginning Sounds 
Ending Sounds 
Blends 
Vowels 
Attempls simple books - Can read familiar wards In new print situations. - Developing a store of slqht w&. - Reads some things independently. 

0. Independent Stage. - Can read P simple baok'appropriate for their 
age level. neverseen before. ' - Reads in word dusters raUler than word by word. 

: . 
Reads orally with mebdng and expression. t - Reads using pidures. meanin& phonics and 

.- grammar. 
Reads silently at an approprfate rate. - - Reads with understanding. - Identifies the main idea of a story. - Can sequence events in the story. \ 

E. Skilled Reading Stage. - Reads for information. - Reads atvalying and appmprlate rates. 
a - Read a variety of print formsfor pleasure and information. . 

I& sPELL!NG - uses random leuen to represent sounds. - Uses initial consonants to represent whole words. - Uses initial and final consonants for each word. 
Uses lnltlal, nnal and medial cansonants for each word. - Uses vowels. ' 3  - Is approaching standard spelling. - Uses standard spelling consistently. 



E. IN'I'ELLEC1'UAL DEVELOI'MENT . .  I S T  2 N D  3HI) ..................-. ...... " " ........... ................... ........................................................................................................... 
.... - ................. " ..................................... - ..................... " .............................................................. ................................................................................ 
LANGUAGE ARTS - -  - ~ .................... ......?.... ...................... ......... 1.. ........ -.--- -- ..--........ - .- .......................................................................... "....... ....................... 

. ....................... ......... - ........ - .... - .".. - - - ........ " .... " .......................... ".... " ..................................................... ...................... ............... " .. -.. 
Reading: 

..... ..... ... .............. ............................. -..- - ........................ - 
Listening - is acquiring: .-..-............ ....I.-.--.-.. .--... -. .----..-- ..--._.-.. - ........................... ........... ...-........ -.-" 

..................... ..... --.........-....--.....I_. ...... -..- ......................... " - ......-. "..- .............. - .......... * ...................... 
Speaking - . . . . . .  .... - is growing in ability .......... to: -.. "-. ..... -...-.. .---.-- - -..- ..-.......... .....".".." ....................................... t t l  .̂" ............ -. ......... " .-..... ).... ............. l,.l...l)l 
.....- I...... "... ...... -... ...- --..-... " ........ ................... " ........... " .......................................... .....-......-.--.. ."..* ......*......... 
h p r e s s  ideas orally 
.-.I .- ..... - .............--... -.- ..................... _.__ .............................................................................. .................. ...... ........................ ^ ..................... 
Spcak clearly ............................ .......... -...-...-... " ...-... - ...... - - ...- - .- ................................ " ......-.......... ......................... "... ...................... 
Use correct En4isl1 .................................................... ..... - ....-...... " ..........-. F, " ....................... . ...............,,-.. ....................... 

-..I ...... -- ............ ...-..-...-..... ............................ " ..--......... --.".-.- ......-......... " ............................ ......... "" ........................................... _ ...... *...__( 
Writing - is lcarning to: ........ ..-.-........-.. .--.- ...-..- -.- .... .. .... ..- ......--.-..- _- - ..- ......................... - ..-.-. - ...... - .... I .-.-. . ....._. ".. ....*.-* -... I l l  ................ .. . ....... -...--.-..---.-.- ...... - ......-. ....".... ... .......... " . ............. " ................................. "" .."* ....... -*.,. .............- 
S ~ ~ c e s s f ~ l l y  writes words accordino to sounds heard (invented) . .--..----.---..-.--..-- .....-.---.... " -..-...-..... Q ..-.-....-..-. .......-.. " " . . . " . * . . "  ..-..........,..... " ....................... ...................... 
Write words usin0 knowled~e of letters and sounds .................. ................... ----..----- ......... -... PL......." ........... !z ........................................ ... .................................. .,". ...................... ..., 
Label pictures with one word . ,..... 1--1. .--......-..- .... -.... - ..-.. ........................................ " ..-..... ............................ " ....................................................... ..'...*..l...l.l...lt 

ats scntcnccs ............................................. . .!%E ..-- ---.-...-.-.-.-.... " ..................... " ........................ -.. ..................... 
Approach standard slxliirrn - +  ............... .. ......... ..... -- .- .. .--..-. - .-- "-...... F, ...................................... ............................................... .......,......,....- ................--. ...., .. 
Form letters corrccdy ..,........ --..--........-..--..-...- . .............................................. " ............. " ........... " ............... .................I...-. - .... " ............................ 

.... - .... - ....... 1-.--.- .................................................. . ............................ " ........-. .............................................. l..) ................. " ......1..'.......4..I.. 

................... .... .................................................................... .................dl........ .- "..--..-I......... - - .................................................... -..,.. ..... " 

...................... .... ..... . ... .............................. ......................................... ...........I -..- .......-- - .....---.....-..... ....................................... .." a...-...- "2,. 

- - ........................... .--.-..........------.................................. '.................-...-..-..d ..-.-.- " ..-...*..-....-.. .....- ............................ " .,." ......... '-I.......*......1 

... -- .... -...-. *...- ....... -...- .......................... .. ........................................... " ...... "..........".,.. ................... /._"" .- ...-....... ................._. ).Ij .... " ... ̂........ 
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wi111 11ic widely held cxpectarions for this age 

IS - 14:X'I'I.:NI>ING - tri~nslcrs a td  intcgratcs urtiIerst;uldieg i~nd pcrfur~lli~~lcc wlliel~ go 
beyond cxpccta[iorts for this agc 

N - NQT INTRODUCED - tftc class is not working on this area at this tirire 

C - CONCERN - extra help fronl homc and school requircd 
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Appendix @: Grade 8nt :  
-" 

A. A i X l ' l i I X l C  ANU AK~s'l'iC :)i.:Vl:l,Oi'MEN'f 1 
.....+ ------ ...-.. ............ 
1)ricua 
--a -- -.-.--- - ~* ,--.,...*- ......... --- 
Music --- --.-".-.---.- 
Vismi A n  .- --.--- ..--.......-. - ---. 

-...---- .....-...-.... -.. ..-.....-- --.-. 

Participates willingly in all aclivitics ... 
Dcmonsrratcs knowledge of skills btrght 
Pcrforms skills taught 

7.- 

D^cnions(ratcs the imnartance of safcrv 

THEMES-INTERGRATED CURRICULUM;' I-- SOCIAL STUDIES ANI) SCIENCE -- - . -2.. .... 
~ltdmlrmds u>ncc$ts 

--a ---..... .... 
XGasizcs and prcscnts i d a s  wvcll .. -I2 -.-..-.,. .. 
bnplctcs assign~aaits -.- - ."..,.*.... .. 

........ ---T-. VRGNCli 
---*- ...,,... - 

.--........- -I.*..."-.-... -1_1 --- 
........................ ;"C'22hli*u~c~s .-..& 11.--- . - .  
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DEVELOPMENTAL READING STAGES 

Students who are lea:ciqg to read progress through a series of developmenlat stages as 
desuibed bcloh 

t REAOING 

A. Self-Awarcwe55 5-e. 
Enjoys iisiening to Iiferaiure. - Voluntacily chooses to look at b~b.  

- Participates In charat reading. - 'Reads' or relells contenl of a familiar 
book using pidures for dues - Role-plays reading by attemp(ing to 
match memory with adual words. 
Can follow a line of print. - Re-nizes personal name and same other 
words of high envtomental content - Pick wortfs out of print buI k nol. coaen l .  - Can identify and name most leuen - Can give words omfly that bqin  
simfiody. - Can recall words and phrases'from a gory. - Recognizes that prM has a lid meaning. 

8. Bridging Stage - Picks out IndlvMual words and letlets 
consistentry. , -, u 4 . Undentands the concep! of a wwd. d 

- Reads words In one contexi but may not 
., be able lo read them tn another. . - Reads tamillar book by following 

- - 
ralher than pidures 

The feadinw phase usually confinues lhrough November; for some students 
it wilt be carried on for a longer pedal. This & the sedion which would be mostly 
used by the K inde~aen  dass. 

e C. Take Off Stage - Recognizes some phonic gerrcrafbalions: 
Rhymtng 
Ebglnnlno Sounds 
W n g  Sounds 
Blends 
Vowels 
Attempts simple baoks - Can read famWwwds In new plInl situaffons. 
Oeve[oping a am of sfgM vrwds. - Reads soma thln~s M e m e d y .  

, . .  
0. Independent Stage. 

Can read a simple bookippropdate for their 
age law4 naverssen before. - - Reads in wwd dusters rahr than word by word. : - - Reads orany Mti m&hg and -on. - Reads wing pictures. ineanlng. phonics and . t 

e 
grammar. - Reeds uientfy rrt an appropiate r̂ ate. - - Reads Am undefstandhg. - Identifies the mah Idea of e stocy. - Can Wuenee evecrls in the story. t 

E. Skilted Reactii Stage. - Reads far Infomatroh 
Reads atvatying and amate rates. 

, . . -. Re94 a.vadety of Wt fomrs fwptea+jre .and information. . . 
lt. SPELLING - uses farKtOrn tetters €0 represenf swndr. - Uses W a l  consonants lo represent whole words. 

Uses initial and rial cownanb for each word. - Uses iNla4 finat and media1 consonants lor ea& word. 
Uses vowels* .J .> - Is approaching standard spelring. - Uses standard spelling consistently. 



Appettdh 6: Gmde One 

ACAIKMIC ACIIIISVEMEN'I' CO1)E 
- 

1 - IFr"I'UO1)UClfl) - lrns I~ccn itrtrotfuccd only 

1) - I)EVKI,OIJING - cctn~intlcd instr~lction and practice bciug provided 

A - ACQUIRED - dcn~onsrrarcs t~ndcrs~anding and pcrfcmnance at ;I Icvel curtsistcat 
wit11 tltc widety lrcld cxpcctations for this age 

IS - ISXTENDING - [ranslers and integrates understanding a d  pcrfor~~ri~t~ec wlriclt go 
Ixyond cxpcctntio~~s for this age 

N - NOT IFTL'KODUCISI) - tlrc class is nor working on this arca at this time 

C - CONCERN - extra bclp lrom homc and school rcquircd 

E. IWELLEC'I'UAL DEVELOIJhlEN1' ......-.....- --...." I S '  I N U  3 H U  ' -..-..-..--- . ......................... . ................................ .........-..... .................................................. 
.............. "........--..-...... .. ........-.. . .-.." - ..-................ ....... ............................... ............................................................................ 
LANGUAGE ARTS "-........-. ---. .."- ..--... .... --... ..... ,.-..--.- .-..-....-.-........ "....... .......................................................... 
....... --..--......... "..--...---"-.----..---. ........................................ .-...~.+."...-*.* 
Reading: ..-..-.-- -...-" ---.-.-.-.- ............................... . ..-.--.. .................................................. '...,"....... 
Freycndy chooses to read books for cnjoymcnt .......... -.- ---...-.- ....... ..-.----..--..- .... .-..-.-.,.. ............................................. '"...........----.. 
Applies phonic. knowlcdoc in word attack skills "-.- --...-- e -..---,,,. ... -..-----.--- ...... ........................... ................................... ,,.... .. .....-. 

0 .." RccoOnizc* ..-- R-.".- basic si"ht vo+!!!2nlroduccd - .................................. .........-.......... .......................... .....,.....-.... 
Uses readin- skills Pb m ~ ~ s ~ ~ e d i c t i o n s  

1. 

-..--"..."-$? ....-...... ---...- ".."---"""--"..- .............................................. ...."....".". ..... ... 
What the chtld reads (orally) makes sense -...-.-.-.--.--- * ..,=... ... ................... ."....... ".,."I..- 
-..---a- What reads (orally) sounds like lannuane (fiuencx!" -....- ..... ...-.... :.... ............ "--. ......... .. .-........ . ,-"-."" .-.-. %"..f€..."" --...- 
.....- Reads ~ r a l l y w i l ~ i o n a n d ~ n i n ~  -..._-_--....--..-.-..-. ion.ion.. .......-.-...... .._--.".......-- ..--._-.-...... 
Reads pde appropriate material independently ..-- -- - -.-- .---.--. .. ...-.-...a--................ .. ...........--.....-. .- "......"........" 
Listening - is acquiring: --- -. ..... "-. ....... .-.-.- ... ....I ........................... 

--.. ----....-.---- -.---- .... ....-..----. --.....- 
Skills in following oral directions ... "- ----.....-. ..........."-.".- . .-..- -... ..-- --- "...". 
Tk>ec&njgues of a courteous, critical listener ......... .. -...._-.-.-----..""----. ............-... ...............-...-. l...l.....C 

......-......... -....-...".-_.--.." -..-..-..-.........--. -..- ..................-1.- U"..C.".,.U "....--.-.-I 

"-.-"- -I-_._----.--" -.----" ..-...-...-.. ..--.-.- "-"" *-- -.-...̂ ...- .---.-. 
Speaking - is growin4 in a b w  to: ..- - -............. --.-.--- ... -...- -....... .......-. ..... ..". .....-....... . 1......3....1.....1.,. .-.---.-I 

-..-I_-.--.--- ---.-.-.-.-... __l .................................. l... ...C.l....".-.- 

b j r e s s  ideas or all^ . ..--..-...- .--.-. "..----_.-..--_.--."-...---..--- ......................................... .U...."... .......... 
S p k  clearly .............................................................. . .........-......... ......................................................................... 
USC c o r r c c t ~ l i s h  ---- ..-__.----._.._--._ ..-.-.. - ...........--........*.... ......................... .............-.... .-......I. ..-.... ..( 
".---_Î I_I_-----.-."-...-.. ...-.. .........---..-..- . ....-.- ......................... ..-.... "."...I.." 

-*.-.---.....- -.-...-.... -....------.-... --.--.-.,-.... .....-".......*.. ..... . . ........................................ ...... 
Writing - is learn& to: -.......- -.-.-.-..- ........... "..---"-- ...... ... .-. .. .....-- .... .... ....." .............................. .......- .... .....".- 





Appendix Q: Grade O w  

AS parents you are invited and encouraged to contribute info&nation 
to the school about your child in the Prtmary Programme. 

COMMENTS: . 

. . , . 

Date Parent Signature 

-5 .3 ! 
Teacher's Signature Principal's Signat urc 

Parents: Please return this copy and the report card 
cover to your child's teacher. Thank yau. 

1% 



S l c l t l c l l t ~ ~  -- me- 

I A - atways I K - rrqttircs frecfttent rctrtitttfen 
tt - ttst~;rfly S. scftkml 





IS - I.XI'ENI)ING - transfers and i~ttcgri~tcs uaderstanding mid lxrfortt~ancc wllicl~ go 
I~yond cxpcctatio~is for this age 

N - NO'I' IN'I'RODUCEI) - tltc class is not workiq on this area at this tirttc 

C - CONCERN - extra Itclp front honic and school rcquirccl 
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E. INTELLEC'I'UAL I)I:VEI,OIBMENT ,̂ ......._ " .- ......................................................... " .................... .. ........................ .................. 
..............._... " ...... __._ ............................................................................................................................... 
LANGUAGE ARTS ....... . ........ " .........-.. ".."._. ...................................................................... " " ................................... 

~ ~ ...........,... " .- .._........ " ......... .................................. " ....-. .." -.... . ........... " .............................. " .............. 
Kcading - is cicveloping: ........................................................ ....................... ......-.-.. ...."." .................. " ..... ............................. .. 
Fluency ....._.- ......... ..." -... ... .......................................... .. ............ " ............................................... 
Exjrcssion ..... " -.....--... .̂..... . ............................................................................................................ 
Cornprclrcnsion ........ ..... ~ ~ _-.. -" ......--.- ........._ ...... ̂ " " ...................... " ............................... . .  
Sbht Vocabulay ... .... ............... , ....,.....-. ,..,-- " " ............................ " ............ 
lndcpcndcncc in work attack skills ...-. .......-..... "." ....-....... "" .......... "".....".." .>......".. "." ........-.. " ....-............ .. ................ " .... " 
Demonstntcs knowlcdk of plionlcs , " . .  . . . , . . . . .  " .... ............................... " ..................... ".."..." . 
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&%.kg~~~ac. ! l~!~! .~  ..,....... .. -__ .......................................... 
.......................... .... - -..... ........._. ............... " .......,...... -.....-.....""".. ........ .. ........*.... . .  
Skills in foliowino oral directions .......,,....,., "."."A? .......... " ...... "... ..." ........... "-" ..................................... .......... 
Thc tcchniqucs of a courteous, critical listcncr ....-._....... " -... .̂ .._" ." .................................................................. .. ........................... " 

. .  .. .......... ..-... "..".".." ............................. .. - .......... . . .  " . .  
................_ ........................................ .................... ............................ 
Spcoking - is growing .+ in ability to: .............. ..". -.... ..* ...-.--* ." ....-...... ....., " .......̂ -... "X-".."" ............................ 

.......... .._"..".." -..,..-.-.. "..... " . .................... . " . "  ................................ 
Exprcss ideas orally . ....................... ......_ ...........*-I " ..-........ ...........-._.. " ...............-. " ............... " ........... 
Spk clcariy ..... .... ................................... ..... ................ ........ -." .................................................. ".".."........"....,.. " 
Usc corrcct Enolisli ..,,.,..,,- ,-..- 42 ............................. ..........,. ... ............................. . 
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........-. " .................................................. ".." ... ..-.. " ..................................................... . .  
Writing - is learning to: .-.-- --.. " ..-......... ..."..." ....- "....._ ...... - ........................ " .................. ............. 

................... ." ...... " ........ ".......... -... " ....................... " ........ . . . . . . . . .  " 
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Usc thc principles of ora~nniar ..... ........ "." ....-.. ".."....... .... '." ..... "&" .,..-- ....... "...".... ..,..-, ..............*.*..... ...................................... 
Demonstrate the abiltty to rcvisc. cdtt,publish I-.- ..* ......-. .." ..-...,.., " " ........ I..." ...-...,......-,... l.ll ....... 

IS'L' ...... .........,..... ..,..*... 
........................ 

...... .. ................. 
^ ...... <....... -. 

" ...... 
........................ 
........................ 

rC- ..-..,.. " 
........................ 
..... "..." ........ i.. 
....--..'. ........ ... 
.." ................ ..., 

.....,...... ........ 
.,.,.,..-,. 
-.--...- 
..LIII.U 

..-........ ..... ",. 

....... ".."........I 

.... ".. 
.. "....."."...."... 
......- -... "1... 

." ............ f....... 

......... ..... - ........ 

....., " ..... ".. .... *.. 

............ .. ........ L_ 

'....Y...l.......l 

....................... .....-..' 
"..."..*"..."e.. 

............... "......, 
1" ........ .* 

..,......,.....*... 
............... -~ r 

....................................................................... 
.i... 

.... ........ " 

....................... 
1.v.. -....-.....a1. 



! :  : 
L. -=, " :. 
, .~ - ~ 

, . . ~ 

~, 

~ ~ ~.-  - 
Appendix G: Grades Two and Three 

- ~ 

- - .  -~ - 

~- - ~ 

- - 

~. ~ 

~, 
.~~ 

- - 

- ~ 

. - 

. - 
~~ - 

- -  - ~~~ 

, 

~ . .  

. . . . . .  - - . ~  
, 

~ ~ ... - ~ 

. ~- 

- -  ~ 

- - 

. 

, ~ 

. . 

~. 

- - 

~ - - - ~ ~. - - ~~ 
~ ~ 

- ~ -  - - 

, , 

, , ' ,  ~. 
~- . - . ,~ 

, , 
, , . - 

- .  . . . , 
. , . . - ~~ . . .  - . - 8  - ~ 

~ ~ 

149 
. - .  ' _ -~~ . -.= , 

- -  ~ 

-~ ~ , 
. ~.~ - . . ~- - - .  -- - ~-~ ~ 

~ . - "  
, > , _  " . 8 

- ~ -. ~ - ~ < .  , ~. 
' ,  

., ~ ~ 

. . . . .  - ~ -  . , ~ .~.- . . , , -  . - , -. 
- , ~~ ~ ~ 

.. .- .*.-. .......................................................................................................................................................................................................................... 
MA'1'14 ...... ............................................................. -" ..-.-... -.....- " -- ..........-........ 

........... .................................................................................................................................................................................................... ....,....... -..- ., .- 
Nunikr~Scnsc and Nunicriit ion 

b............................. .......- -...... -..... " ..*, ................................................................................................. 
........ ....... ........................................................... Ilitcc Valuc -."--...- -.- - - "..- - 

..--. ~anti>cr~or~i~~uiatiotis ....-..- ....-.- ~ 

Addition: ., ......................... - ......................................................................................... L .................................................. 
canccpt ..-.--" .....-. ..-.. - ......................................................................................................................................................... 
facts .. .... . ............. .,..""..". -.".-.T" -- ................................................................................................. " 

~ubtractton: ..-.. ....-.-.- "-- .-- ......................................................................................................... 
concept .-" li'li".. .-.....--.-..- "."' ...................................li'-........li'...-.li'li'....li'..li'......-.-....li'.........li'... 
acts ~ ~ .............. I.'......,.....I... "...-" .,.-.." " 

~uhrplicsttoii .......-- ........... .... .-.... - - ........ ............................................................................ "-.........-. 
cat1ccJ& ...... ..... .... .............................. .............. ...... .-......*- ... "-...- ...- - - - " -."- - -. 

.... .. facts -".- -'. .... ................... " ..................................... " ..--" ................................. 
..... ~i v z o n  ....-."......- ...."... ......................................................................................... 

conccpt . .. -......."-.....,....... .,. .- ....................... ..-." ........................................................................... 
Problcnl Sotvinn .-.-,--,,,,,,.. $7 - .......................................................................... . 
Ihltcnrs .. ..-...-..- ..... -...-.7.- ....... " ............. ..................................................................................................... 
Da& Analps ......--....-."..... ........-...... - ...- " ..- ................................... 
Measurcn~cnt .."" "r-......" " -... ........" ................................................... . . . . - .  " ..--...-... "-..-.... 

comclry .- ............................................................................................................. 

............................................................................................................ 

....................... 
................................. 

........................ 

.................. " 

....................... 

."""."..." -..... 
.. ...-..-........-.. 

.....-.. " .....-..... 

..................-. ", 

......-....-.-....... 

...................... 

......... .- ............ 
- ..................... 
""" .,-.-" ..-.-' 

.- 

............. ...- -... 
...................... 
-.- .............. 1.. 

" .... 
.......... .- -.-. -.. 

.--.-..- . -.-. 
.-.-... 

....................... 

.............. "-.."... 

.... .... -..-.-.- - 
-.-- .......-..-. 
.-.-..-.-..-.. 

................................... 
.... " ..,....-....... 
..................... 
..-.-...-.-.-.. 

...... -"" " ....-"' 
"-.- 

............................................. 
........................ 
........................ 
.- ..................... 
" ..................... 
........................ 
- .......... - .- ....... 
... ".."..".."..'"' 

.. " ...............-.. 
.-- .......-.......... 
............ ....... -- " 

.. "-...-............. 

.-..-...em........... 

.-.." - .......-...... 

.......---........... 

...................... 

...... -.- ....... - .... 

... - ................... 
.... .....-...-..--..-....... " 



COMMENTS 
- demonstrates by her actions that she enjoys coming to 

school. She is self confident and loves to socialize with her peers. En 
is at the Independent Reading . the area of Language Arts, .- 

Stage. is to be commended for the extra effort she has put 
towards her math. Her absence from school last year made It 
necessary for many Grade Two concepts ta be consolidated~ before 
Grade Three material could be introduced. 

Suggestions for next term: 1. put forth a concerted effort to settle 
during whole group activities 2. remain focused when tackling , 
individual assignments at her desk 3. being considerate of others ant 
their feelings- develop the ability to think before she speaks 
4. maintain top quality work in her notebooks S. consistently study 
her weekly spelling words 6, use punctuation and spelling correctly 
in her cornposltions 7. improve processing speed of basic addition 
and subtraction facts by playing card and dice games 8, Enprove 
ability to make change with money through real life experiences 

1 Additional parent Comments to the Teacher 

As parents you are Invited and encouraged to contribute Information 
to the school about your chlld in the Primary Programme. 

COMMENTS: .? 

a C 

Parent Sfgnature 

Teacher's flgnature 
? 

Prlnclpal's f ignature 

150 
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'COMMENTS 
.: is an active child who enjoys her peers. She is 

often smiling and has a sense of humour. Remaining on task is 
difficult for as she likes to socialize. I-. :*.- enjoys . 
r'esponsibility and is willing to assist about the classroom. 

- has made steady progress in reading with her .sight 
words, and understanding of phonics both improving. Carefully 
decoding words is more of a challenge for -, she tends not 
to look carefully at the word or use her knowledge of phonics. 

- :  enjoys reading and is able to read and comprehend at a 
level above that which would be expected of a student her age. 
Spelling is a challenge for ' - as she spells many high 
frequency words incorrectly (make, say, when etc). is 
quick to record her thoughts in print and writes interesting 
stories. As with spelling, she rushes to print and as a result makes 
carelcss errors. 

, .. has made $ommendable progress in math this term, 
although she continues to be working below the level expected (01 
a child of her age. The greatest area of improvement has been in 
hcr ability to add and subtract when regrouping is required. The 
next area of concentration should be multiplication and division. - continues to have difficulty with the problem solving 
component of the program. 

Suggestions for next term: 1. concentration on multiplicatio~ 
and division 2. problem solving 3. encourage use of phonetic 
knowledge to decode vocabulary -4. continued review of spelling 
words 5, encourage her to slow down and form letters neatly and tc 
think through her story ideas before recording then1 

t 

Additional Parent Camments to the Teacher Y 
As parents you are invited and encouraged to contribute 
information to the school about your child in the Primary 
Programme. 

COMMENTS: 
- 



Appendix G: Grades Two and Three 

COMMENTS 

AS parents you are invited and encouraged to contribute info~matlon 
to the school about your child in the Primary Programme. 



Appendix H 
Survey for New Report Card 

1. What do you like? 

2. What would you change to improve the communication? 

3. Could this report stand alone without an interview? 

4. Would you rather have this style of report card or straight anecdotal? 
Why? 



Appendix I(a) 
Sample Anecdotal Report Card 

Student's Name: 

School: District: 

Reporting Period: Second Date: March 24,1993 ---- 

Be pa& of the Trimry Program are to prouiLi;: a variety o f  eayerierices that foster ttiz child's. 

Aesthetic and Artistic Development Physical Development 
Emotional and Social Development * Social Responsibility . Intellectual Development 

2LCgoal.i are e m p h i z e d  througfiout the entire rPritnaty Program. 

t Themes taught  th i s  term include: Christmas, Winter, Salmon/Fish, Bears, 
Friendshipffalentine's Day, Outdoor School, Trees, Farm Animals 

- continues to  be a helpful and dependable student. She is both responsible and hard- 
working. - is  always eager to try her best a t  what ever she is asked to do, 

During our recent trip to Outdoor School, - participated in all activities with great 
enthusiasm. She displayed an independent and confident manner throughout the trip. 

- continues to make progress in Language Arts. She particularly enjoys rereading 
familiar books with repetitive passages she has memorized. i s  also beginning to 
read short phonetic words. Her reading will improve rapidly a s  soon a s  she learns all 
the consonant sounds. In her Journal, - is writing sentences using a combination of 
sight words and words sounded out phonetically. - will further strengthen her 
English language skills by continuing to work with the E.S.L. teacher next term, 

In Mathematics, - can write most numerals to 100 from dictation. She also 
demonstrates a n  understanding of the  addition process, using manipulative 
materials. - needs more time to develop an understanding of the subtraction 
process. 

- enjoys involvement with the Art and  Music activities associated with the 
classroom themes. In  Physical Education, - is  doing well in  developing large 
muscle skills using balls, hoops and bean bags. 

- has  made progress in all aspects of the program this term. 

r] continu4ng in the 
Primary Prr~grtlm 



Themes taught this  term include: Christmas, Winter, Salmon/Fish, Bears, 
FriendshipNalentine's Day, Outdoor School, Trees, Farm Animals 
,is a good-natured, co-operative and responsible member of the class, She is eager to 
learn and approaches tasks in a conscientious manner. 

is making good progress in Language Arts. She knows all o the names of the lower - 
case alphabet letters and can recall half of the consonant sounds. She can also 
recognize some sight words associated with the classroom activities. In her Journal, 
i s  beginning to write simple sentences using sight words copied from the classroom 
and words she has attempted to sound out phonetically. i s  also further improving 
her English language ability during her time with the E.S.L. teacher. 
In Mathematics, s h o w s  a good understanding of the number system. She counts in 
sequence to 100 and identifies numbers out of sequence to 100. Using manipulative 
materials, r e c o g n i z e s ,  extends and creates patterns and can sort objects according 
to different characteristics. 
-participates with enthusiasm in all Art, Music and Physical Education activities. 
,has had a good beginning to the school year. 



Appendix I(b) 
Sample Anecdotal Report Card 

June 11,1993 

- does not march t o  the sound of his own drummer. We has his own brass band, 
which transmogrifies into everything from symphonies t o  pan pipes and everything in 
between. He is inquisitive, exuberant, creative, and articulate. His own special "tag 
line," especially a t  calender time, was an exultant "Happy Wednesday." each week. We 
never learned exactly why it  was "Happy Wednesday", but each week it could be counted 
on. 

- is seemingly interested in everything, and asks questions that are sometimes 
very sophisticated, e.g. His question about rainbows was not why they are colored but why 
they are arched. Keenly aware of geography, he is aware of the continents and their 
names, and is quite taken with the concept of islands. He is avid to learn, and said "I'm 
very happy coming t o  school. There is so much to learn." 

In dramatic play, he liked the dinosaur suit, the white tiger suit, and a black piece of 
fuzzy material that was, a t  one time or another, a tail, a headband, a belt and a myriad of 
other accounterments. He also frequently wore a pair of red sequenced gloves, which 
conferred magical posers on him. He liked to  pretend to  be a dog, and played board games 
and other similar activities with zeal. 

- is quiet secure in himself, and is quite demonstrative in his affection. During 
the field trip to the pumpkin form, he constantly reassured a child who parents count not be 
there that he was his pal, and made sure that the other child was not alone, often taking him 
by the hand t o  include him in activities. He is an effervescent, loving child, who sings 
when he is happy. He is attuned to himself sufficiently to know when he needs to be alone 
and when he needs to be with others in a group or in a one-to-one-situation. 

- has a poetic command of language, on one occasion, saying as he was 
pretending t o  write, "The sea rolls over the twilight as the clams and other creatures walk 
backwards." The significance of this lies in the fact that he said such things regularly. 

- needs some assistance in developing his fine motors skills, however he has 
developed some very good strategies for dealing with this aspect of his development He is 
quite creative in his art projects, and repeatedly painted what he called '"rhe Island of? tha 
Smog," He liked to work with the patterning blocks, especially making patterns af  yellow 
and Mack. He also liked playing with a magnifying glass, and had a good concept that it, 
allowed him to see not only things that he would otherwise not see, but that i t  also allowad 
him to see familiar objects in a new way. 

- will be an asset to any kindergarten program that he participates in. We is 
bright, avid for information, eager to learn, and an active contributor to his class. 
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Appendix J: Guide for Wri ing Siructurcd Written Reports --- 

Wiiting Structured W-irt-en Repom 
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Appendix J: Guide far Writing Structured Urritten Reports - - 
L!twsini" ,<em-.; ucm. - 

0% &*>Iy IW k p 1 1  d '*- CtrUt.* 4 10 7 
ChJdrtn r iht PIT ?e+p 

Tara CORtlmI thc t tmoad~  of or,~.rlop 
mtn: (-wt:, h b  rwa:tp\t') 

T a n  h u  XI m o  gods for hcrdf  fw ndml qh(*.?h m a  cr4as 

1 T o  L-cp up wth hlarh by g c n q  cxt r~  k i p  +I ~ d r d  flow lur tcackr 
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Thr lollormg uc wnu rumjcr  of q r u t a y  lu t  r I ' r m -  :li& I piogtni 
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