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Abstract

The Evolution of a Report Card: An Ethnographic
Study of Documentation Practices

The purpose of this thesis is to examine the anecdotal report card currently
~ being used kin the public schools of British Columbia. This examination is
primarily concerned with whether or not anecdotal report cards effectively
meet the needs of students, parents and teachers. Research regarding the "
use of narrative/anecdotal‘ comments when reporting student progress is
lyimited: therefore, the literature review includes selected studies pertaining
to the positive and negative aspects of ‘using anecdotal/narrative reporting,
as well as recent survey results released by the British Columbia Ministry
of Education. The thesis seeks to establish an analytical framework as well
as prov1d1ng detailed 1nformat10n for all those affected by the use of
anecdotal report cards. This will enable the reader to crltlcally analyze
anecdotal report cards used in our schools today and to assess their
effectlveness for students parents and teachers '

~The method consists of ﬁve stages of data collection. This thesis
recounts experiences of educators as they search for a more accurate and
effective method of reporting student progress. An ethnographlc explora-
tion focuses on teachers within the culture of the school as they experience
the frustrations of composing anecdotal comments. Fieldwork, spanning a |
three year period, results in: Phase 1 — a critical examination of participant
observationsof those living and experiencing the task of writing anecdotal
report cards; Phase 2 — analysis of coded survey results obtained from the
parents involved in Phase 1; Phase 3 — individual 1nterv1ews conducted
‘with nine parents and three teachers, Phase 4.~ a focused group mterwew
,sessmn involving nine parents; “and Phase 5 — development of a report card'
- ,and analys1s of coded survey sheets perta1n1ng to the developed report card.
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~_This is done in order to clarify insights into the writing of text which
- directly deals with reporting student progress.

The results of the research show that although anecdotal report cards
have some positive aspects (e.g., nurturlng self-esteem and discouraging
comparlsons) ‘their shortcomlngs (e.g., time consuming to write, the

; content is often difficult for parents to interpret) are extensive resulting in

~ some Jrustlﬁable concern among;rparents,and teachers. Consequently, a set
of ‘criteria for developing a 'more effective report ?card'is proposed.

This thesis argues for a report card that 1nforms students parents,
and teachers of: 1) what the student is able to do; 2) areas in which the
student requ1res further attentlon and development 3) how the student can
 be supported in hlS or ‘her learnlng, and 4) the students progress with
reference to standards of development for chﬂdren ina sumlar age range.
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Chapter One:
Background and
Statement of the Problem

Assessment Evaluatlon and Reportmg

The first day of school: what an evocatwe phrase wrltten 1nto a universal
experience. Children flood the school yard that so recently was somberly
silent. Theirrfaces are clean and shiny and they bear, proudly and still a bit
aWkwardly,'treasures that are aliens in their hands: new pencils“ felts,
books The treasure of treasures, the recess snack or the noon hour lunch,
| may be tucked away in the inner Sanctum of their backpacks. Excitement
fills the air—and a touch of apprehensmn too. A year of partnership—of
“unpredictable potential, unlmagmable result—between student, teacher,
-and parent is about to unfold '

- That first, truncated school day is a day of welcoming and of shy—
~ often mutually shy—beginnings of rapport. More prosaically, it is also a
day of organization, of the start of the accumulation of the "hardware" on
which the many school days ahead will subtly,, almost invisibly, run.

: When that day ends, the chlldren whether predomlnantly ammated

' subdued stricken by a sudden silence that would amaze their parents, or
even terrified, and perhaps all of these at times, are never left indifferent.
They are already changed forever. And even the fearful or the timid are
awakened into curiosity. Most children anx1ously—-—-even pesteringly to their
o parents———look forward to the next day. They are eager to see their new-

| found friends agaln And the teacher must become one of—-—perhaps

7 w1thout undue 1nﬂat1on of his or her role, the most 1mportant of—those
”’new found fnends




Chapter One: Background

For myself, the silence that falls on the classroom when the children
leave casts a sobering shadow. I too have been excited, but first-day "high"
retreats into a sense of tremendous responsibility.

I have arrived with the "regulation” equipment—the Primary
Program Foundation and Resource Documents. I have read thern, become
. familiar with them. Now I must translate them into the development of the
whole child: artistic and aesthet1c emotional and soc1al intellectual,
phys1cal and socially responS1ble I must. get to know the chlldren I must
understand where they are in terms of the1r development

That aSsessment may be done in a number of ways. For example, I
may test the level of student attainment, gather data to enhance my
~ teaching abilities, or, for purposes of acrcountability, project the students'
future, set standards, and—not least—motivate them (Barrow & Milburn,

1986, p. 20). -

- That requires interpretation of evidence. I must make judgments and
decisions based on that evidence. So the evidence itself must be sound.
Assessment and evaluation are part of a shared process; they work hand in
hand. The quahty of the assessed information determines the quality of
evaluation: evaluation is only as good as the assessment on which it is
based. Assessment and evaluatlon are harnessed to advance each ch1ld 8
learning. '

The assessment and evaluation "terms” also carry the responsibility to:

e gather evidence on what a child can do, determining individual
strengths and learning needs; '

o help the teacher shape a curriculum based on the strengths and needs
of the child; ‘

e provide feedback to the chnd

e lhelp the child develop and value the practlce of assessing and'
- evaluating h1s or her own learmng capab111t1es
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® describe the child's growth and development in all goal areas;

provide a basis for communicating progresS to the child, to parents,

and to school personnel;
. nurture and develop a pOS1tlve self—concept in the child; and
. promote lifelong learmng,(Foundatwn Document, 1993, p. 93).

- Providing a basis for communicating progress to the child, to parents
o ‘and to school personnel can’ be palnfully frustratlng The follow1ng passage

S from my professmnal Journal serves to 111ustrate

- My mind is so full right now, w1th ideas, concerns, w1shes and
-~ frustrations about evaluation and assessment. It's been botherlng
me for the last three years; that something as important as
assessment and evaluation are often the areas in which my fellow

- teachers, including myself have experlenced feehngs of
1nadequacy : o : : ST

My colleagues 1dent1fy with thls We are finding that gathering

8 7':5‘? : authentlc data over time and communicating the progress observed to the
e ;students and parents has become comphcated and stressful. I try to trace
| the source of this complication. One reason ‘often given is the fact that the

k' fform of the report card has changed since 1990. The Ministry of Educatlon

- through the School Act Sections 97 (3), 103 (2) (§), and 182 (2) (see Appendlx '

" A) requlres Primary progress reports to be anecdotal (Appendlx I(a)).

k B It should be'noted however, that reporting has always contalned some
_‘form of written anecdotal comment and/or conferences. (Samples of Report
 Cards used over the past years are in Appendlx B.) What is it then that
| causes so much anxiety among teachers when it comes time to write report
| kcards"? Ask any teacher how he or she feels at "report card time." Teachers
will tell you that they would rather do anything else than sit down and write
"comments about the1r students even though they know them extremely

- Lwell

At its',best, the reporting system isa process of two-way communica-
tion between two cooperating sets of adults responsible for the child's well-
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- being, leading to a greater realization on the part of each of the needs, the
growth, and the long-range promise of the child. The reporting process is
seen as the outlet for information summarizing the results of previous

- programs planned for the child, and as the instrument through which
steps are taken toward new and more effectwe programs for the future. It -

reflects not only an important aspect of curriculum planmng, but also the - 7

"Partnership Principle” that has developed over recent decades (Goodlad &
Anderson, 1987, p. 103) - R .

The school system in Bnt1sh Columb1a is respons1ble for reportmg'
student progress five times per year. Three of these reporting sessions
consist of written comments and mamly involve the parents and teachers. |
The student, however, is by no means excluded from the reporting process -
Assessment and evaluation of products process, and behaviour are shared
‘w1th the students on a daily basis. Twice a year, informal reportmg |
sessions are conducted that 1nclude the student. Three-way conferences,
sharing portfolio samples with parents through student-led conferences,
theme presentations (sharing projects, songs plays), and self-evaluation
sessions are examples of how the student is 1nvolved in the reporting
process.

The problem of reporting pupil progress to parents has probably
received more attention from both educators and citizens than any other

educational topic (Goodlad & Anderson, 1987, p. 102). It is not surprising

then that it is a problem for the parents, te,achers, and students within the
district where I work.

- In respunse to concerns from educators and parents, a booklet
Improving the Quality of Education in British Columbia was issued by the
Ministry of Education (November, 1993). This booklet 1nformed educators of
changes be1ng made with report cards It states: |
“The followmg 1mprovements W1ll be made to the Primary
Program for Kindergarten to Grade 3: anecdotal reports will be -

" discontinued; structured written reports following new specific
5 gmdehnes Wlll replace anecdotal 1eports 80 that parents w1ll‘ .
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kn v how well their children are doing. (Impro,ving’ the Quality of
Education in Bl“tblaw UOiumbbCi, 1990, p. 21

Anecdotal report cards mentioned above refer to a written account
' providing specific detailed information on the‘ child's continuing progress
and deVelopment-—-an official record of student progress—which enables
the teacher to report 1nformatlon consistent with the goals of the Primary
‘Program. The School Act requlres that teachers exchange 1nformat10n with
8 parents five times per year. ‘Three of these communications must be in the -
~ form of written anecdotal reports (Foundation Document, 1994, p. 117). An
example of an anecdotal report card can be found in Appendlx I(a-l)

"Structured wrltten reports in the above statement is deﬁned

‘Structured wrltten reports are descriptions of students progress

- and include any areas where the teacher has concerns about a .
child's learning. (Improving the Qualtty of Educatwn in Brztzsh
Columbia, 1993 p.2)

. On January 71,4, 17994,'the British Columbia Ministry of Education held

- a Reporting Institute. It was at this institute where the assistant to the
Deputy Minister distributed some of the results of a survey done by the
‘British Columbia Teachers' Federation concerning the Primary Program.

- He noted the finding that while educators in Prlmary are "living" the

‘ Prlmary Program, teachers contlnue to show concern about the area of

: - :reportlng

Discussion took place as to ‘how legislation could support effective
reporting. It was clearly emphasized at this institute that for a student in
Kindergarten to Grade 3, student progress reports must be in the form of
written cominents. To continue improving the quality of reporting, the

- Ministry also pubhshed Policy for Student Reporting in British Columbia, a

~draft for discussion purposes. It states on page two of this draft that
"structured written reports must use dlrect p1a1n language and answer
S the followmg questlons . '
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 What is the student able to do?
 Which areas require further attention and development?

What ways can the child be supported in learning?

B e

‘How is the child dolng in relation to other children 1n a similar age
range? ' '

In order to elicit responses concermng report cards from educators o
‘around the province; a draft, Guide to Prtmary Reportmg, focusmg on the
toplc of reportlng was published i in January, 1994, and was distributed to
 the delegates at the Ministry Reporting Institute, January 14 and 15, 1994,
The purpose was to encourage the delegates to return to their districts, |
organize response committees, and submit suggestions to the Ministry'
,‘After revisions, a document ‘will then be published and dlstnbuted to
teachers as a guide for writing "structured wntten reports". o

B The report card's purpose is to inform parents about the progress of
their child (Goodlad & Anderson 1987, p. 104). As a teacher who is
currently involved in the reportlng process, I have reservatlons about
whether the report cards of today are meeting this expectation.

The Research Questlon

Assessing and reporting pupil progress are perennlal toplcs for debate
among students, parents, and teachers. How can we address their
concerns? This study addresses the question: Does the written anecdotal
report card meet the needs of students, parents, and teachers? Research,
analysis, and synthesis of data is required to determine if wrltten anecdotal
report cards are the best method of commumcatmg student progress to the
student, parent, and school personnel. Several questions have remained
unanswered in my mind and have guided my research.“ o
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These questions include:

° Are: the comments on the written anecdotal report cards clear to the

- parents? That is, do the parents truly understand what the teacher is

- _trying to say or do they misinterpret the meaning of the comments?—

“even after an interview is given. Exactly how well are teachers com-
'mumcatmg w1th parents through anecdotal reportmg?

¢ . Do the report cards meet the needs of students, parents, and teachers?
Do they do- the job they are suppose to do? The job iscommunicatingr

- student progress stating what they are able to do, areas which require
further attention and development and ways in which the student can

be supported in learmng

e How can we ‘improve anecdotal report cards? Is. there an alternat1ve
format that may be more. accurate in shanng student progress with

parents"

S1gn1ﬁcance of the Study

o "After strugglmg with composing and sharing written anecdotal report
- cards with parents, I decided to start my research in 1991 by contacting the
: *Ministry of “Education for information concerning evaluation and
' “,"anecdotal report cards" as they were referred to at that time. The
TP ':M1mstry 8 l1terature stated that:
: One of the strengths of anecdotal reportmg is that it is a potent1al
means to keep parents better informed about their child's
learning in school. However, there has been very little research on

the quality of communicating about a child's learning to parents
; through anecdotal reporting. (Anecdotal Reportmg, 1992, p. 1)

| :The fact that there has been very little research done in the area of

- quahty of commun1cat1on is a concern for me as well as for many of my
colleagues and parents The purpose of this study is to determine if written

e anecdotal report cards are the best method of commun1cat1ng ‘student
e ,{ :progress to the student parent and school personnel The information this
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study provides will be of particular interest to students,parents, and
teachers who are constantly dealing with the issue of reporting.

Searching for an improved method of communicating student
progress deserves attention in that the literature illustrates that wh,ateVer
passions they arouse and polemics they incite report cards are intended to
summarize "student ‘ performance Although some -summaries are
narrative (Primary Report Cards) most. consist of brief, even terse,
symbols. Given from first year in the anary Program through college,
‘most contain course titles ‘and rating codes. Some list educational alms, -
others provide adv1ce to parents ' |

Prev1ous surveys reveal cons1derab1e var1ety in markmg codes in both “
- elementary and secondary schools (Chansky, 1975, p. 184). This study

~contributes to our understanding of the problems inherent in the process of -

reporting and prov1des information which educators can use to develop
_reporting methods that are more compatible wi'th their cliente’lei

CTtis 1mportant to note that I was well into the study of anecdotal report
cards when the Ministry went to "Structured Written Reports Please note
the following time line: |

Jan.‘1990'— Inthe four years of the primary program, Written student
progress reports shall be anecdotal in nature (Appendix A).

Sept 1990 — Anecdotal report cards used in pnmary grades (Kindergarten |
“to Grade 4).

Nov. 1993— Anecdotal reports will be drscontmued structured ertten
reports following new specific guidelines will replace anec-
dotal reports (Improving the Quality of Education in Brmsh
Columbz,a 1994, p. 2).

Jan. 1994 — Ministry Reportlng Inst1tuted held in Delta, B.C. Gmde to
k Prlmary Reporting draft d1str1buted to delegates for readlng,
_sharing, and respondlng
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. Mar 1994 Ministry interim document Guidelines for Writing Structured
i ‘Written Reports published. |

‘F‘all 1994 — Kindergarten to Grade 12 resource on reportmg to be published
and d1str1buted to school districts.

o ,Sept 1994 — Implementatmn of Structured Written Reports (Gu1de11nes forr
Wr1t1ng Structured Wr1tten Reports). ‘

Deﬁmtlon of Terms |
Assessment and Evaluatlon

“Assessment is the process of gathenng evidence of What a ch11d can do. ,v
"Evaluat1on is the process of mterpretlng that evidence and making Judg— «
~':’:i*ments and decisions based on that ev1dence, Assessment and- evaluat1on
7 form part of one process. In the context of the classroom, teachers carry out

;‘ gboth parts of that process; o often almost sunultaneously ‘Evaluation is the

e :‘yongomg process of making judgments and dec1s1ons based on the inter-

":‘pretatlon of evidence gathered through assessment. The purposes of evalu-
atlon are to-make informed instructional decisions and to provide a basis
'for reporting progress to the child, to the parents, and to school personnel

(Foundatlon Document, 1993 p. 360) »

Repting

| “Reporting' is regular communication, both formal and informal, about a
 child's progress. This communication is made to the child, to the child's
parents, and to appropriate,school personnel, depending on need and
purpose Communication between school and home encompasses a range
and variety of reportlng strategies both formal and 1nformal Reportlng
may be oral or written (Foundation Document 1993 P. 362) All reports
'7 referred to Wlthln th1s research are wntten reports
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Written Reports

«
All reports referred to within this research are written reports; they are
composed in written form for publication, they are a published account of
‘what has happened (Oxford Mini Dictionary, 1992, p. 616) »

| AneCdotal Reports
“An anecdote is a publlshed account of a short amusmg or interesting true -
‘story (Oxford Mini Dtcttonaljy, 1992 p. 16). An anecdotal report is a written

account concermng student _progress that is currently d1str1buted to' |
parents of Britlsh Columbia three times each school year.

Structured ertten Report

ThlS is the term used for what is now called anecdotal report cards
“ "Structured written reports" commumcatekey aspects of each student's
growth and achievement. They describe significant aspects of each
student's learning within a specific reporting period. Each "structured
~ written report” must use direct, plain language, and include the following:

* a clear description of the student's achievement«and learning;

* a speciﬁc statement outlining any areas of learning and development |
- that require attention and ‘support; | |

\d a comment about the ways in which the teacher is supporting the
. student's learning needs; '

® - suggestions, where appropriate, as to the ways in which the student's
parent(s) might Support the child's learning. »

(Policy for Student Reporting in British Columbia, 1994, p. 2.)

The Pr.lmary Program -

The primary program refers to the program that a teacher envisions,
creates and together with students (Kindergarten, Grades One, Two, and
Three) calls 1nto belng The program is guided by a philosophy Wthh' ‘
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i '; ,bromotes the nurturing of continuous growth of children’s knowledge and

“understanding of themselves and the world, recognizes children as unique
individuals, honours the development of the whole child (intellectually,
- 'socially, émotionally, artistically, aesthetically, physically, and socially
responsnble) The currlculum 1S outhned in the Foundation Document
assessment, evaluation and reportlng are supported and gulded by

| standards of development for children in a similar age range, provincial

curriculum standards,,and specific standards and expectatlons for
1nd1v1dua1 classroom act1v1t1es (Foundatzon Document D. 1:)\ 7

" Foundation Document o
“ Thé Foundation Document, pr‘epared by the Primary Program team,
provides a statement of purpose and direction for the educauon of prlmary-

-~ aged children in British Columbia. It is comprlsed of:

Sectlon A: Introduces The Prnnary Program and glves a bnef ovemew of
: o the document

VB Séction B: Ministry Dlrectlons;

" Section C: Guiding Principles; and

' Section D: Outline' of goals, model for assessment and evaluation,

o examination of key components of the curnculum (Foundafwn
Document, p. 5).”

3 ‘Résou'rce Document’ \’

¢ The resource document was prépared by the Primary Program Team and
prov1des resources to illustrate practical applications of the ideas presented
_in The Foundatlon Document. It includes information about program
1mp1ementatlon that will be useful for both d1str1ct and school staffs
(Foundatzon Document p. 4)" - |

11



o Chapter One: Backgmuad

 Resource Teacher
Resource teacher refers to a teacher on a school staff who spends a portion
of his or her time assisting teachers by presentmg demonstratlon lessons,

planmng, orgamzlng, and facilitating change ‘This person is someone to
Whom one can turn to for help (Oxford Mini Dictionary, 1992, p. 439).’) '

Focused Group Intemew

Focused group 1nterv1ew refers to an 1nterv1ew where the persons inter- .
viewed are known to have been 1nvolved in a partlcular situation. The social
scientist has prov1s1ona11y analyzed the hypothetlcally s1gn1ﬁcant elements, -
patterns, processes and total stucture of th1s situation. Through this con-

tent or situation, he or she has amved at a set of hypotheses concerning the
- consequences of detenmnate aspects of the situation for those ,1nvolved,1n it.

Onthe basis of this analySis, he or she takes the third step of developing an -

interview gu1de Finally, the interview is focused on the subjective expen-
ences-of persons exposed to the pre- analyzed s1tuat1on in an effort to ascer- '
‘tain their definitions of the situation (Merton—, Fiske, & Kendall, 1990, p. 3).” -

Limitations

I began this research because of my feelings of frustration and concern for
teacher and parent attitudes towards anecdbtal report cards. Since I am a
teacher by profession, as well as a parent who has received many different
report card formats over the years, I realize that my observations, percep-
tions, and conclusions may be affected by the experiences I have had as
teacher and parent. As a teacher, I have found positive and negative
- aspects for each type of report card I have had to fill out; as a parent, I have

found advantages and disadvantages for every report card format I have N

read. I have made an effort throughout this research to be conscious of thls,
11m1tat10n by. remalnmg neutral in the collectlon of the data, askmg ‘
questlons, and recordlng what was said rather than trying to mﬂuence or ) ‘
lead the 1nterV1ewee 1nto makmg statements that I thought should be made
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~ The parents chosen for this study'Wefe not selected at random but in
this man.ueL ‘ V |

For one phase of this study, Phase 3, I chose three teachers who would

' be willing to volunteer their time and feel comfortable enough to let me

yrlnterv1ew the parents of their students and study the reports they had
“written. In order to do this, I chose teachers from the same school in which
T had prevmusly taught. The teachers i in tum selected parents that they felt

oot would be cooperatlve and supportlve (whlch may have slanted the study ina

;posmve direction).

, It was intereStin'g, hdwever, to note that even these positive parents felt

 comfortable sharing their real feelings. They did not hesitate to tell me -
Fee .:aexactly how they felt I state this because I had been concerned they Imght

| S not. glve their true feehngs considering that I was the teacher of their .

| children dunng the previous year.

~Ongce the questions Were addressed and the parents were reassured

= L i{thatthe purpose of the research was to help improve the method of written
o V’lf'i.?anecdotal reports, they relaxed and gave very stralghtforward and honest
- answers, This was sometimes so evident that I would leave an interview

"feehng depressed and somewhat "beaten up."

o The mot1vat10n for domg this research was caused by a quote that I
had prewously read in Anecdotal Reportmg Quality of Communication
~;wtth Parents It states :

Every eﬁ'ort has been made to prov1de a representatlve sample of
teachers, parents, students and regions of the province. However,
some caution must be used in applying the results of this research
to all BC. One limitation may be the sample of teachers, who were
‘all very supportive of anecdotal reporting. Most of the teachers:
- also had at least 10 to 20 years expenence Another limitation may
~be the: Sample of parents who took part in this study. While they
‘appear to be representatlve and hold a d1verS1ty of views on
,,anecdotal reporting, it is not clear if their views necessarily reflect
. the views of all parents, A study with a larger sample of parents is
" needed to measure the views of parents toward anecdotal .
"repertmgm BC (Anecdotal Reportmg, 1992 p. 1) - ' :
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- This quote encouraged me to initiate a research project in West
Vancouver as research data had not been gathered from this area of B.C.
Since my choice of clientele was limited to one socioecomonic area, the |
. results may not be the same as those acqmred from another area, my

results should not, therefore, be generahzed ' :

k‘,,I was concerned from the ,beginning that the small number of parents-
‘involved (eighteen) would not provide a broad enough base of study. I
wondered if a larger number of parents would result in a d1fferent outcome.

However, although the number of 1nterV1ewees was small, similar

responses began to appear: the parents seemed to have s1m11ar concerns
about the same types of issues.

Phase 1 of the research was done to find out 1f anecdotal report cards
clearly commumcated student progress to the parents The report cards
analyzed, however, were not written in paragraph form but were done in a
point-form in which the comments were listed under the five main goal
headlngs—Aesthetlc and Artistic Development Emotlonal and Social
Development, Intellectual Development Physical Development and Social
Responsibility (Appendlx C). I am concerned that my findings about clear

communication may have been affected by the use of the point-form and -

headings. It would be interesting to take the results of this research and

~ compare them to a research study done with anecdotal report cards written

in paragraphs, with no head1ngs Would the ﬁndmgs be s1m11ar or
different? |

The report cards issued in November 1992 played a major part in this
research prOJeCt (Appendix C). When these report cards were 1ssued they
were done in this manner: '

The parents arrived at the 1nterv1ew, the report card was glven to them
to analyze and the contents of the report card was dlscussed and explalned' o
in deta1l W1th student work samples " | | |
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~If the report card had been sent home to the parents without an
interview and no student work samples provided for the parent to analyze,
or if report cards had been sent home for pre-reading prior to the interview,
would the ﬁndmgs of this part of the research have been d1fferent‘? ThlS
provides another avenue of research that might be explored

During the focused interview held in Phase 4 of this research, I made
an effort not to approach the 1nterv1ew thh preconce1ved ideas. I entered
7, “each session ‘to observe and focus on what the parents were bringing to me

" " in the form of their dialogue. Being 'aware that individuals are often in-
" fluence by what they have previously seen or have done, I wanted to remain

neutral and not bring preconceived ideas, or assumptions to the interview.

I ‘Wanted to be the asker of queStiohs—-qliestions that would simnlate intro-

| spectlon and to prov1de an 1nterv1eW env1ronment that conta1ned the cr1te- 7

context (Merson, Fiske, & Kendall, 1990 p. 12). There were occas1ons,
however, during the interview when I became a partlcipant almost without

- realizing it. My feelings about the experiences with anecdotal report cards,

combined with the questions the parents would unexpectedly ask me, stim-
ulated discussion. I was quick to realizethis, however, no doubt a lesson 1
~ had learned from my first set of individual interviews conducted in Phase 3
of this research. In coding and analyzing the transcripts of the interview, it
was clear by the tape transcripts that my interaction did not guide the dis-
' cussion but in fact clarified issues. Nevertheless, this should be acknowl-
- edged to aSsure the reader that I was aware of the importance of neutrality.

I also realize that the findings from the focused interview represent a
summary of the over-all feelings and impressions given by the parents in
‘the interview. The findings which appear in the coded transcripts clearly
indicate positive and negative aspects of anecdotal report cards, attributes of
| | an effective report card, other points of interest regarding reporting, as well -
: }as the parents interpretation. of an ideal 1nterv1ew situation. All parents

E agreed when consulted later that the pomts referred to in Phase 5 (Chapter
‘rFour Results) were accurate representations of their feelmgs towards
' ”reportmg R ’ ‘ R




Chapter One Background

Outline of the Chapters

Chapter Two presents a review of the hterature on report cards, with an

overview of literature specific to the rationale for report cards, what parents
“want to know, and the advantages and d1sadvantages of anecdotal/
narrative gradlng ‘and reporting.

"Chapter Three pr0v1des a detailed descr1pt10n of the method of thlS
investigation. It descnbes the collection and 1nterpretat10n of evidence
kdrawn from participant observatlons mterviews, survey questmnna]res,‘
and focused group discussions. ‘

Chapter Four reports the ﬁndings and provides a discussion pertain--
ing to the results of parent, ‘student, and teacher 1nput The characterlstlcs :
~ofan effectlve report card are outlined.

"ChapterkFive’ addresses questions raised in Chapter One, and dis-
cusses problems with anecdotal report cards. It also provides recommenda-
tions and characteristics of an effective anecdotal report card and reporting -
methods which better serve the needs of parents, students, and teachers.




Chapter TWO
Rev1ew of the Literature

Introduction

 This chapter reviews the literature relatingto anecdotal reporting. It seeks
" ‘to provide an answer to the questlon Does the anecdotal report card meet ,
N the needs of parents students and teachers?: 5

. A preliminary computer search of library databases at the University k
~of British Columbia and Simon Fraser University revealed few: articles

P 1i:7ent1rely dedicated to. anecdotal reportlng Many contain issues concernmg"”

: ;assessment and evaluation such as academic records, achievement

,fii’,}_‘-ra‘tings,, grading profiles, ,and student evaluation, but little insight is-
- gleaned into the nature of anecdotal report cards in the majority of these -
fif"artlcles Consequently, reV1ews and studies comparing various types/‘ :

methods of reporting were selected; for it is within these articles that

; : "1nformation concerning anecdotal report cards can be found. Articles
written by Wise and Newman (1976), Jacobs (1972), McConnell (1957 ), and
- [Goodlad and Anderson (1987) are discussed within this review to highlight

the value of reporting Current Ministry draft documents addressing the

- concerns of parents teachers and administrators regarding anecdotal

"~freport1ng are analyzed and discussed. Advantages and disadvantages of
~ anecdotal reporting are analyzed by referring to the work of Malehorn
(1984), Kazalunas (1978) Rhodes and Nathenson-Mejia (1992), Kevina
- (1987), Goodlad and Anderson (1987), and Clift, Weiner, and Wilson (1981).
"Reading this material, d1alogu1ng with - educators watching, listening,

 asking questions, and formulating hypotheses enabled me to acquire some

. sense of the social context in- which report ‘cards are written and to
understand the culture of - the part1c1pants those who experience concerns

o and celebrations when usmg various reportlng methods I developed a

o deeper understanding of the complex1t1es of reporting as I (a) read the :
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| articles, (b) listened to the stories educators had to tell, (c) asked questiens of
myself, a teacher, who is required to write anecdotal report cards, and (d)
identified patterns that recurred in the literature. I have attempted,
through this literature review, to ‘capturefa summary- of the existing
research and real-life experiences of teachers,' knowing, of course, that this
literature summary cannot be inclﬁsive of all the issues involved in
reporting 3systems. |

7 The chapter begins . w1th a brlef analy31s of recent’ llte ature on
anecdotal reporting and concludes ‘with a theoretlcal perspective derived
from a summary of the 11terature.

- Reporting
In setting the context of reporting, I chose only those articles that I felt -

' ‘captured the essence of my struggle to develop a broader understanding of
the advantages and disadvantages of anecdotal report cards.

- The issue of reporting is an old one. "Even though being evaluated is a
basic part of living, being graded or evaluated has been argued about since
almost the beginning of time" (Arcy, 197, p. 310). Each reporting period
finds teachers discussing and agonizing over the anecdotal report card.
Such questions as, "How do I say this and get it through to the parent"
What if someone calls me on this? (Appendix D, second page). How can T
say all I need to say about a child in just a few paragraphs" Whlle literature
concerning grading is abundant, discussion and research regarding
anecdotal/narrative report cards is sparse. It is difficult to find concrete
data addressing the advantages and dlsadvantages of anecdotal reporting
- prior to 1991 ‘ '

Most avarlable 11terature pertamlng to. report cards 1n general how-

“ever, stresses the value of reporting. McConnell (1957 ) states, Reportmg to o
' parents enables them to cooperate more 1nte111gent1y with the school in R

| guiding the‘chlld"'h(p. 87). ‘Provxdmg ,clear,, objective 1‘nf0rmat10n;concem1_ng;? o
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studcuts progress informs the parent of therr child's development, states
areas of concern and ways in which the child can be supported to promote
further development. Jacobs (1972) agrees ‘with this as is shown in the
~following quote: "The parents can see if Joe and Mary. are 1mprov1ng,
regressing, or maintaining their previous skill level. They can also see the
~ skills that Joe or Mary has not gotten to but that are part of the program" (p.
s 46). Good communication between home and school provides consistent

S relnforcement for the student Goodlad and Anderson (1987) state:

'The reportlng process is seen as the outlet for- 1nformat10n
summarizing the results of previous programs planned for the
child, and as the instrument through which steps are taken
toward new and more effective programs for the future. It reflects
not only an important aspect of curriculum planning, but also the
'Partnershlp Prlnmple that has developed over recent decades

- (p,103) -

Teachers and parents often share common goals They want students

o to apply themselves and behave appropnately in the school settlng, and they

_ ;‘:‘ff’want improved communication between home and school (Wise &
Newman, 1976, p. 253). Otto found that both parents and teachers wanted

) realistic, factual descnptlons of student developmenf They also wanted

“mformatlon about spemﬁc strengths, weaknesses, areas for 1mprovement
fand suggestions for ways in which parents might help their child. The

| general conclusion is that a public school has the responsibility to report

: meanlngfully and honestly to parents what the school is teaching and how
well the1r child is learning (Wlse & Newman, 197 6, p. 254). McConnell, as

o far back as 1957, agrees:

The types of questions asked tend to show that parents want
specific and detailed information about their children. Parents
‘want concrete evidence of the status, progress and development of"
their children, whether the 1nformatlon is given by report cards,
by letters, or by conferences. Parents indicate that they want the
school to accept responsibility for the improvement of personal.
- -and social behavior -of their children-as well as for their intel-
- lectual growth One parent summed up her idea of the function of
~the school in reporting to parents in this statement: "I think you
~_should tell parents anything that they should know about the1r
: "“,chlldren whether you thlnk they would hke it or not (p 56)
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With the implementation of the Primary Program in 1990, anecdotal
report cards were adopted as the method used in the reporting process.
Frustration ensued for many teachers, parents and administrators.

~ Most teachers were not familiar with the process and ﬁ)und it difficult
to write concise, clear, accurate prose, and to state the student's pregress in
articulate fashmn It was difficult to describe all the skills that needed to be
7‘ addressed and not use educatlonal Jargon

- Parents found that they could not understand parts of the report cards.

oo

For example, such terms as "math concepts," "conventional spelling,” and
"emergent readers which appeared on report cards were not familiar to
parents Many anecdotal reports contained numerous "can do" statements
such as: Mary can write most numerals to 100. She can sort objects -
"‘ac'c'ording to dlfferent characterlstlcs. : (Appendlx I(a). Although these’
statements provided details and VSpeciﬁcs about the Math Curriculum and
what the child had mastered in that area, they did not inform the parent as
to where the child was in relation to others his/her age. The parents-didn't -
know whether to be concerned or happy about their child's progress.

Concerns and suggestions as to how the parents mlght agsist thelr child

were often lacking as well.

Administrators were suddenly faced with the task of reading and
properly editing vast amounts of prose, facilitating workshops to assist
teachers in writing more efficient and effective report cards and addressing
parental concerns. B ' |

In response to all of this, several Ministry draft documents were
pubhshed to address the concerns of parents, teachers, and admlmstrators
"These involved:

e Needs Ln Assesszng Student Learnmg Teachers and Prmczpals'
5 Suruey Results-Prelemary Report, F ebruary 1992; ‘

‘ ‘0" 'Anecdotal Reportzng Qualzty of Communwatzon wzth Parents,'
B ‘October 1992 and e '
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‘¢ Perspectives on Assessment Practices in the Elementary Classroom,
. June, 1993.

Mlmstry Documents—-—Recent Survey Results

: A closer examlnatlon of the above Mlmstry documents prowdes evidence of
a ‘pattern which shows how the official attitude towards anecdotal report.
o 'cards began to change over the penod from February 1992 to J une 1993

i Analys1s of these documents 1nd1cates that, at first, the dlrectlve to use
oL anecdotal report cards was supported by educators. It was recognlzed that
,1nserv1ce and continued dialogue were required to fac111tate the unplemen- ,

" tation of this method of formal reportlng By October, 1992, research stated

" that teachers communlcated well ‘through anecdotal reports and parents

~liked this method, though some parents did not feel they completely under-
: stood these reports With time, frustratlons (such as problems in clamfymg

7 ;'comments and in dealing with time constraints) were expressed by educa-
:”‘tors and parents. Educational leaders were now aware of the need to ensure

support and guidance for teachers to facilitate their efforts in wr1t1ng
clear, concise report cards. o '

. ,A synopsis of these Ministry documents is,presented below. k

-a) ,Needs in Assessmg Student Learnlng Teachers' and Prlnclpals
" Survey Results |

'In I‘ebruary, 1992, the document, Needs in Assesszng Student
Learning: Teachers’ and Principals’ Survey Results, summarized that
‘prin‘cipals and teachers were very supportive of new methods of

' student assessment and reportlng Many were 1nterested in recelvmg
‘further mformatlon and materlals on these new methods; the Ministry
o was seen as a ‘possible. source. The concerns and issues raised by
| | 2 teachers and prlnclpals had many common themes. To assist in
- meetmg’assessment needs, educatorsreported that they would like to
S discuss ‘theirfconcern's* ‘and:"share”'matéri:a‘ls',‘ experiences and ideas

21
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b)

through in-service and school and district professional development
workshops. It was noted that written anecdotal reports were being

widely used in all programs. Teachers using them had confidence in

the accuracy of the reports, but some teachers were concerned about

~ the tlme involved.

Anecdotal Reporting: Quality of Communication with Parents

S By October 1992, ~the Education Research Unit Resea’rch‘l and

Evaluation Bran‘/ch Ministry of Education and MiniStryk Responsible

~ for. Multlculturahsm and Human Rights published the document,

c)

Anecdotal Reportmg Qualzty of Communication with Parents. Its
focus was the quality of communication Qf a child's learning progress

~to parents through aneédotal reporting. In doing so, the paper
validated the,strer,igths of anecdotal reporting in communicating with '
- parents, pointed to suggestions for possible ways to improve the quality
~of thiscomm‘unicatiokn, and provided: additional information about
" teacher/parent communication and anecdotdl reporting in British

Columbia (Anecdotal Reportmg, 1992 p. 1). It was apparent that
teachers communicated well through anecdotal report cards and most

,’parents liked anecdotal reporting but some parents did not feel they
completely understood these reports or how their child was doing in

school

PerSpectives on Assessment Practices in the Elementary Classroom.

In June 1993, findings were publishredv in the Executive Summary
Concerning Perspectives on Assessment Practices in the Elementary
Classroom published ﬁndings showing responses from teachers,
parents, students,‘and administrators concerning assessment, evalu-

- ation and reporting.‘ Several findings dealing with issues related to
‘assessment and evaluation were quoted in this document For the
_ purposes of this chapter, I have commented on only tlmse statements

| pertalmng to anecdotal report cards These statements are as follows: -
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¢ . Teachers have reported problems in selecting and interpreting
information and in the time required to prepare reports; some
primary students had trouble making sense of their reports.

. ‘All'students recognized the importance of meaningful reports in
provldlng them with feedback and, in some cases, as a baS1s for

planmng their academic goals.

- ‘®  Parents were consistent with what they wanted from classroom

S assessment 1nformatlon about thelr child that effectively com-

"munlcated how the child was domg in school, particularly how

the child was performmg academlcally Definite crlterla were

-asked for by the parents regarding reporting: to be 1nformat1ve,

~ evaluative comments needed to be directly related to their child to

be meamngful honest evaluatlon should be provided describing -

both strengths and weaknesses frames of reference should be

‘meaningful and provided in order to interpret the information

provided by the teacher; they wanted to relate the curriculum and

“program goals to the assessment information on their child and to

the performance of other children. In terms of reporting, parents

liked teachers to strike a balance of descriptive and evaluative
comment (Ministry of Education, 1992, p. iii).

? Administrators were basically supportive of the current directions
, in classroom assessment and provided guidelines. It was ob-
= served that considerable vanablhty was possible in assessment
practlces from school to school and district to district (Ministry of

- KEducation, 1992, p. 1v). | '

These documents provide evidence of the change in attitude by
'teachers, parents, ‘and admlnlstrators towards anecdotal report cards.
| Support for the underlymg principles behind anecdotal reporting is evident
but d1sadvantages are also 1dent1ﬁed These d1sadvantages need to be
{addressed through dlalecrue 1nserv1ce and support from administration.
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Overview of the Literature on
Anecdotal Reporting

, ‘It is clear from a review of the literature pertalnlng to reporting, that
written reports have been used in the primary grades for some time
(Anecdotal Reports: A Written Review of Achlevernent, 1993, p. 1). A recent
- publication from the Ministry of Edu(':ation states the objective of these
written reports and Suggests the foundatxon on which they were built:

" Instead of grades the teacher would say how well a child was

~ doing in each of the subject areas, what sort of problems were

- showing up in specific areas and how well .a student was
progressing. in both academic and social develepment. A letter
‘was used to indicate if work was satisfactory or needed

- improvement. Anecdotal reporting is built on this process.
(Anecdotal Reports AWntten Review of Achievement, 1993, p. 1)

Many writers have argued that the anecdotal report card has
advantages over reports that primarily use grades Malchorn (1984) found
- they supply much more information about a learner's potential and
progress than grades (p. 257). ‘Writing a paragraph that states what a child
is able to do and providing suggestions as to how he/she may be assisted to
further his/her development tells the parents much more than receiving a
' lettergrade without explanation or examples. Narratives, experts agree,
provide much more information than‘let‘ter grades, including diagnostic
information (Alexander, 1993, p. 4). If written properly, they can supply
parents with a wealth of information about their child and build self-csteem
in students. The reports should tell parents where their child's'tandson the
continuum of learniag in all areas of the curriculum. Knowing the
strengths and areas requiring improvement will enable parents to help
" their child at home. Narrative reports can pay off in better understanding
between the home and the school '

Anecdotal reports are ﬂex1b1e and allow the teacher to prov1de a great'
- deal of useful information. An- example of this ﬂexunhty can be apprecldted
i when a teacher sits down to write his/her report cards. If the major focus |

- for the term has been Soc1a1 and Emotmnal Development this area may
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be discussed more extensively on the report card than other areas of |
, development. If marks or checklists are used, rather than anecdotal
- format, the teachers are forced to deal with only those items that appear on

[ f:the form. The Ministry of Education agrees:

. “Written reports glve parents and students clear 1nformatlon about
© . areas where a student is learning well and areas where the
learning may be weak. Suggestions on how to support further
learning in the weak areas will be included. Parents will know
~ ~-where a child's strengths and weaknesses are in each program/
"~ goal area, and they can work with the student and the teacher to
- address dlﬁ'icult areas and to set individualized learning goals.
(Anecdotal Reports A ertten Review of Aclnevement 1993, p 1)

: Anecdotal reports have a further advantage over other forms of report‘

e ",‘Acards 'I‘hey provide a profile of a student that presents him/her as an in-

B : d1v1dual ‘as it 1ncludes those situations and influences peculiar to him/her.

The report consists of information about the child, how he/she is reactmg
w1th1n the learmng environment of the classroom. Careful documentation
’f?ﬁof the chllds progress can be shared with the parent through a narratlve
| f format ThlS documentatlon is representatlve of the 1nd1v1dua1 child being
:‘jg‘dlscussed and deplcts what that individual has done, is capable of doing

and how he/she may be helped in order to improve. The pupil is ndt under

3 ,"b‘ff “the pressure‘ of "the norm" as in testing; and the reader is able to consider
o the influences that have shaped the 1nd1\11dua1 before him/her rather than
i j'relylng on what may be mlsleadlng test data (Kazalunas 1978, p. 182)

- ';f"It has been argued that

| _Anecdotal records can be wrltten about products or can 1nc1ude

information about both process and product. As process assess-

- ment, resulting from observation, anecdotal records can be par-

tlcularly telling. Taken regularly, anecdotal notes become not only

- -a vehicle for planmng instruction and documentmg progress, but

- also a story about an individual. A story is "a way of knowing and =

S remembenng 1nformatlon—~a shape or pattern into which infor-
- mation can be arranged." Anecdotal records are a natural and
~reasy ‘way to impart information about students" literacy progress
- to parents and others who care for the children. In short,
, :'anecdotal records are, W1dely acknowledged as belng a powerful
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classroom tool of ongoing hteracy assessment (Rhodes&
Nathenson-Mejia, 1992, pp. 502-503) =~

A student's progress can be determined by the products that he/she
~produces. More revealing, however is the documentation of the process
~which a child uses to complete a learning task. ertmg a paragraph about
the stages a child has gone through in order to master a concept prowdes |

o parents with 1nS1ght into how the1r child learns it tells about the process of

= learnmg

Anecdota1 report- cards also discourage compari‘sons Report cards
Wthh used grades were often criticized in the past because they caused
compamsons among other students and lncreased the compet1t10n among
students. It was not uncommon to hear students ask one another at report

card time, "How many A's did you get? I got two." For this reason parents

and teachers appreciate anecdotal reports because of the1r more personal
- and less competltlve nature. It is nearly impossible to compare one child's
progress to another if the anecdotal ‘report card describes each chlld as an .
1nd1v1dual

‘The above ‘advantages lead one to believe that if educators use the
anecdotal report card style all aspects of a child's progress will be e‘ffective'ly*
and efficiently communicated with the student and with the parent. It
leaves the reader with the impression that these reports can stand on thelr

"own prov1d1ng an accurate record of the student's. achlevements that‘
““clearly states what he/she is able to do, how he/she tay be supported to
foster contmued growth and how the parent may assxst in this progress.

- Researchers are not altogether totally positive about anecdotal
reporting; they also point to some disadvantages. Malehorn states that
anecdotal comments prov1de much mformatmn but he also pomts out that
~ written reports have too often been inaccurate, mconplete, and prejudicial.

_ The reality is that teachers have found through expenence that narrative o |

reports take a lot of time to compose Those who are willing and able to put
in the quahty tlme necessary to wnte excellent anecdotal report cards
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k produce reports that meet many of the requirements parents expect.
" Teachers who find the task overwhelming, do the best they can, but find it
difficult to do the task in detail. A few teachers fail to meet the minimum

.. criteria required for a clear, objective, detailed anecdotal report.

, ~The written content of the. report card is affected by the instruction that
“occurs in the classroom and the efﬁmency and effectiveness of data
‘collection. The teacher's ab111ty to perform these tasks d1rectly affects the

, ‘aceuracy and detail of the wntten reports the quality of the report depends ‘

" _on the teacher. Expenenced teachers find the task of collecting, analyzing

and writing anecdotal reportsa—challenge, newly trained teachers require

: glyf‘support inservice, and guidance Teachers agree that anecdotal reports

~_ are time-consuming and requlre skill 1n preparatlon (Educatlonal Policies
"a;ﬁ'VSerwce 1972 p 2). '

Narratlve reports also tend to be more sub_}ectlve than other reportmg

- f;?methods Kavma (1987) agrees:.

Entrles are sub_}ectlve if the recorder attempts to c1te his/her
interpretation of another's feehngs motlves beliefs, values, or
__knowledge of facts. "Jack is happy." is subjectlve while "Jack
completes his work." is objective. The text should be composed of
data and facts that are relevant to the busmess of the classroom.

(p. 457)

| Many anecdotal report cards ‘studied in the course of th1s research
,contam phrases ‘about students that have little to do with factual 1nforma-
~ tion gleaned from the classroom, phrases such as:

~ Matt does not march to the sound of his own drummer. He has

his own brass band, which transmogrifies into everything from

symphonies to pan pipes and everythlng in between. (See
! Appendlx I(b))

| f’l‘here are other hmltatlons Some teachers find wrltlng a good letter or

comment of this type is dlfﬁcult Other teachers often resort to vague,

5 ‘general ]anguage to avold dlﬁicult srtuatlons (Goodlad & Anderson 1987,
;p 121) ‘ ' ‘
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Goodlad (1987) found that teachers are frequently reluctant to say
negative things on paper, and that teachers may omit references to things
that would ordinarily be included if the checklist were on hand as a
reminder (p. 121). The reluctance to say negative statements on paper
‘results in teachers listing "can do” statements about the child. Learning
how to phrase statemen:s of concern in a positive manner is a skill that
requires development. One of the most challenging tasks for teachers is to
say- all there is to say about the ch11d to prov1de a specific, detalled analysis
of a child's progress and to make sure everything is: covered There are
guldehnes in the Foundatlon Document and Reference Sets to assist
- teachers but the abundance of descrlptors are overwhelming for most -
teachers. Hall (1990) expressed concerns similar to those of Goodlad in that
~ parental dissatisfaction resulted from not knowing more about specific
~ objectives their child needed to accomplish, “concerns. pertaining to ‘their
~ child not learning what he/she needed to learn, the marrative being
unclear, and the need for strlcter guidelines. Parents Want to know where

their child is located on the continuum of 1earn1ng, where they are going, L

the mastery level for each subject area, and how far their child has to go
before he/she have mastered the concepts

~ Clift and Weiner (1981) prowde the reader with a summary of the
advantages and disadvantages of the anecdotal format by statlng

The wr1t1ng of good anecdotal records appears to require a great
"deal of practice and skill. We have had a great deal of discussion
about the value of such records. Criticisms have been made about
the subjectivity of many of the comments, the lack of skill with
which many of them are written and difficulties of interpretation
by receiving teachers. However, despite these detractions, they are
preferred by many because teachers consider that they are able to
describe personahty and progress of pupils more fully and
interestingly by using hand written profiles than w,th other

- recording technlques (p 207)

B In summary, there are ‘many advantages in usmg anecdotal report |
; cards there are also shortcomlngs Factors such as bulldlng self-esteem,
reducing the risk of comparing one child to another, prov1d1ng more .
1nformat10n concermng strengths and weaknesses and ways in whlch the

T
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" home and school can support the development of the ch1ld are all excellent

s - reasons for considering their use. The child would surely benefit from such

'reports if they addressed all these areas. Knowing how to write and finding

L ,4 ' the time to do so often depend on the commitment of the teachers, as much
" as their skill in writing them. Also, being aware of and being able to write
' comments that are subjective,. complete accurate not preJud1ced spemﬁc

o and clear depends on the ab1l1ty of the 1nd1v1dual teacher

" ‘;W1th advantages and d1sadvantages now stated I pose these quest1ons ‘

o ' --Do the advantages of anecdotal reports outweigh the d1sadvantages‘7

e« Can the reports stand on their own and protect children from fall1ng
through the cracks and getting lost in the system? 7

- ' ‘Will the description of the child's progress ‘be clearly understood so the

i:parents will know exactly where their child stands?

: ' Do the reports address the needs of students, parents and teachers?

o ?The purpose of this study is to determme if wrltten anecdotal report

: "?;‘cards are the best method of communicating student ‘progress to the

i student parent and school personnel. In doing so, it is my aim to under-

= 'stand the needs of parents, students, and teachers in the area of report

writing in order that a report1ng format may be developed to better meet the

needs of these 1nd1v1duals




Chapter Tm ‘e:’ .
Method |

~ The purposes of this chapter are: (a) to set the study mthln the tradltlon of

ethnographic i 1nqu1ry, (b) outline methods and procedures of data collectlon
and (c) to describe the way in which data is analyzed in order to prowde a
descnptlon of ‘anecdotal report cards that meet the needs of students,
’ parents and teachers. ' ‘

A Tradition of Ethnography
If one recognizesthatmeaningful,social .rlife is produced and reproduced .
through t‘he use of language, then one must also recogniZe that language is
constitutive of how social life is represented There is a direct parallel ‘
between the methods of everyday understandmg and the methods of ethno-

‘graphic inquiry (Atkinson, 1992, p. 2). We develop ideas and try them out;
we ask, look, listen; sometlmes ‘we join in and sometimes we hang back and
observe. Investigating the area of assessment and evaluation—in particu-
lar methods of reporting—required a complex set of readlngs, observations,

and inferences. As stated by Atkinson, these complex sets are transformed
into the personal narrative of the ethnographer, who censtructs this textual

o reahty from the shreds and patches of appearances and verbal testlmony

 "Even though the informants speak, their authent1c1ty 8 warranted by the
t ethnographer S 1ncorporatlon of them into the definitive record.” (Atklnson,
1990, p. 62) The difference between the subject matter and the inquiry rests
on the attitude adopted by the researcher. "For the ethnographer, the pro-
4 cedures of research are the methods of mundane practlcal understandlng,
- grown self-conscmus (Atkmson 1992, p. 2) - |

‘The ethnog'rapher uses fthé‘fnethods of éveryday accountingm‘ﬁarra-'
tives, analogies, descriptions, metaphors and examples to reconstruct the

~ social worlds thatare thep,subje’ctmatter of books, chapte‘rs,‘and,papers-—f-} o
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80, too, did I, as I recorded my findings while participating in the culture of
the school, becoming immersed in the daily life of assessment; struggling
with aspects of reporting and inquiring into the beliefs and values of
teachers, students, and parents This involvement resembled the process

i an anthropolog1st m1ght use to study a specific culfure

: 'Anethnographic procedure involves conducting an intensive study of a

: o 's1ngle social system. The total immersion in the culture of the school over
an extendea period of time is the essence of ethnography. This exploration

: draws on approaches developed by ethnographers and is therefore consider-.
ed to be within a tradition of ethnography. What characterizes this study as
ethnographic’ is the total immersion, focusing on a specific problem found

in the school culture draw1ng on a wide range of sources of 1nformat10n,

capturlng the meanlng of everyday ‘human activities, and probing to

_uncover deeper layers of meanlng to uncover the pattern of relat10nsh1ps

A study must be more than r1ch descnpt1on to quahfy as ethnograph1c

";"“Paul Atkmson (1992) argues:

- We are deallng not with mere descr1pt1ve writing. ‘It contains

~ within it the analytic message of the sociology itself. In other

- words, when we talk of the role of understanding of interpretation

in interpretative, qualitative studies, we are often dealing with

~ something other than or add1t1onal to exp11c1tly stated
e prop051tlons (p 62) : ,

‘ ,'Ethnography is based on thorough research, eth1cally and conscien-
V't1ous1y conducted, with a systematic review of sources and evidence, and
' conveyed to the reader through coherent written texts (Atkinson, 1992, p. 4).
 To ensure that an ethnographic study corresponds with the facts, the
‘researcher is careful to ensure that the participants understand the events
\ descnbed This involves choosing part1c1pants who are somewhat fam1l1ar
w1th the topic of i 1nqu1ry and are able to express themselves i in a meanmgful

B manner Interviews, which. 1nvolve constant checks on meaning through

7 ,quest1ons that probe, are requ1red Confusmns and contrad1ct1ons are
clarlﬁed through "focused group d1scussmns Further clar1ficat1on is

UL obtalned by havmg these groups study and analyze the wntten transcnpts
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~ to ensure that the text is an authentic repreSentation of the culture as seen

by the participants.

Methods and Procedures of Data Collection |

My sample was 11m1ted to a group of teachers parents, and students in the
dlstnct in which I teach. Therefore,one school d1strlct five teachers, a

~group of parents, and two schools were involved in this research project.

The process for estabhshmg who Would take part in the research was:

The school d1str1ct in wh1ch I teach was chosen in order that I could |
gather data more eﬂic1ently and effectively.

Three teachers were asked if they would like to take part in thls re-

- search. T then contacted the parents of three children in each teacher's

room to see if they would be willing to take part in the study. Finally,

“the students who were going to be involved were asked if they would

- mind if we analyzed their report cards 'A range of children's abilities

were represented the ch11dren were in Grades Two, Three, and Four.

An additional group of parents with children ranging from Kinder-
garten to Grade Two, was asked to take part in a Focused Interview. -

These parents, part of a Report Card Committee which had been

struck at the school in wh1ch I taught, volunteered for the task.

This study was divided into ﬁve phases of data collection:

from the change process referred to in Phase 1 (N overnber, 1991)

The first phase, referred to in this research as Participant Observa-

tion, discusses, analyzes, and reflects upon a process involving change

which occurred on a primary staff in the district of West Vancouver

©(1991-1992).

Phase 2 cons1sts of the d1str1but10n and analy51s of a Primary Re-

) portlng Process Survey sent to one hundred and ﬁfty-mne parents. The» |

purpose of th1s survey was to e11c1t from the parents their responses

- _concerning the rev1s1on of the anecdotal report card which resulted”
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- e In the third phase, interviews of nine individual parents and three
teachers were observed, analyzed, and evaluated. Each interview was
examined and weighed against the other interviews in search of

- patterns. The intent of conducting the research in this manner, was to

provide an insight into the phenomenon of anecdotal report cards

|  within a given context and to provide a method of improving this form
of reporting (November 1991). | | |

. The fourth phase evolved When the need for further input from the
parents became - apparent The transcripts from the individual
- interviews became a framework for a focus group that was conducted.
- This focus group was composed of nine parents whose chlldren were
enrolled from Kmdergarten to Grade Two. The conversatlon of the
7‘ focus group was tape recorded, transcrlbed, and analyzed. The
- information gathered was examined forrpatte’rns,f for areas where

patterns did not exist and for areas in which new patterns arose.
’4° . Phase 5 resultedfromr the information obtained from the focused inter-
view. After the need for a revised report card became apparent, one
- was drafted, rreturned to the interview participants. for analysis,
published and distributed to all parents within the school during the
November reporting perlod 1993. Surveys were distributed with the

new report card. :

Data collectlon procedures included partlclpant observatlon records

- from anecdotal report ~ard planmng sessions held with teachers and

administrators, a survey of West Vancouver parents, interview transcripts,

observations with key informants, focus group tape recordings and

transcripts, development of a new report card, andsurveys to determine its
appropriateness.

Phase 1: Part1c1pant Observatlons

| Notes d1scuss1ons, and 1nteractlons with teachers and administrators
 were analyzed i in order to examine the present value of current anecdotal
- ‘report cards, to reﬂect on why these report, cards were not addressing the
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needs of their authors or recipients and to find ways in which anecdotal
report cards could be improved so that they would better meet the needs of
everyone. The frustrations I was hearing from my colleagues needed to be
addressed and so I turned to discussing these frustrations with those who
Were experlencmg them——malnly the teachers and parents.

Teacher Concerns
Gathermg Data

In 1990 the anary Program: Foundatlon and Resource Docurnents were

‘distributed to the schools in Br1t1sh Columbia and the 1mplementatlon of

the Pmmary Program began. These documents stated that the collection of
evidence occurs in-the context of the learmng environment apd is related to

, the cumcular expectatlons and the goals of the Primary Program The;; -

goals referred to here are: Aesthetic and Artistic, Emotional and Social,
Intellectual and Physical Development as well as Social Responsibility.
Methods of assessment and evaluatlon data hsted in these documents |
,"cons1st of: ' o ‘

*  observation of process in a variety of contexts and activities and belng
aware of the process of demonstrating what a child knows;

*  observation of product where products are collected and conferences
and conversations in small groups or on a one-to-one basis are held;

. ~ describing what_the child can do (conversing and conferencing)
through collecting evidence, use of rfolders, cards, computer software,
post-it notes. |

Many teachers became concerned. They wondered 1f they understood
the methods of assessment’ and evaluation. Teachers throughout the
‘d1str1ct began to ask questions: "How do we use post-it-notes to record
progress?" "How can I organize all these product ex&mples"" "I don't have
'computer skills, so how can I use one to assmt in my assessment and
evaluatmn" Welghlng all these questlons, they began to doubt the methodsr )
: ?they had been us1ng dunng thelr teachlng careers bhould record books:
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* and lists of test scores still be used or should one be using audio and visual
tape recordings, student-led conferences and student self-evaluation forms?
“The teachers constantly questioned, "How do I learn how to do all this?"

Terminology |

In addition to these recommendations a variety of terms were surfacing to
- assist the teachers with their evaluation and assessment—terms such as
~ "Focus_ Questlons "Learning Dimensions,” and "Descriptions of
o Learnlng ' '

: Eventhcugh, the meanings of these terms were listed in the Primary
- Foundation Document, the extensive lists were overp'owering to many
~teachers and they were unsure of how to organlze these data into a package

- that- could be managed

“Use ofAuthentzc Data

" ""k'The teachers were aware that observatlon and record keeplng are, at very
least, time-consuming. Each teacher must decide which method or
methods is most useful and efficient. Observations should be as unobtrusive
as possible (e;g., jottings of significant events to be recorded later), and
-accepting rather than judgmental The challenge was to analyze their
individual programs and to decide upon methods of evaluation to provide a
| vanety of on-going authentic data. Some of the more valuable methods for
evaluatlon suggested were: teacher observatlon, collections of student work,

A teacher student 1nterv1ews teacher-made tests, criterion-referenced tests,

- and attitude scales. Decisions had to be made as to which methods to use.

"Can Do"Statements

7 ‘After the first year of writing anecdotal report cards it was noticed by the
g admlmstrators in the dlstrlct that the quahty of the comments varied from
“teacher to teacher. The Ministry set guidelines for the format of the report

| ,,,Cardbut;teachers; had different interpretations of what they ought to be
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recording. The Primary Program Resource Document states that
summative evaluation is intended to describe what the child can do
(Resource Document, 1993, p. 101). Many teachers felt this meant that they‘
~ were not to mention any areas which the child "could not do."

In essence, what this statement in the Resource Document means 18
‘ that comments made about the child should be honest and tactfully stated
so they are not phrased in a negatwe manner. Workshops and dl%cussmn )
groups helped clarify this misconception. - : ' '

" Anecdotal Comments
As teachers, we were aware of the 1mportance to prov1de parents \mth three
“kinds of information about the individual child:

a) A complete and accurate p1cture of the ch11d S potentlal and thewf SR

extent to which his progress in school measures up to that
potential. ' N |

b) An approximate description of the reletive _stending of the child
within his own class and his own school.

¢) An approximate description of the way the child's potentiality and
progress compare with other children of his age throughout the
country (Goodlad & Anderson, 1987 p. 110).

We were also aware that words are more informative than numbers
thus the anecdotal report conveys both information and _]udgment and is a
useful way of communicating information (Ontario Board of Education,
1980). Written reports have been used in the primary grades for quite some
time. Instead of grades the teacher would say how well a child was doing in
each of the subject areas, What sort of problemsk were showing up inspeciﬁc‘
areas and how well a student was progress1ng in both acadermc and social
‘ development A letter was used to 1nd1cate 1f work was satlsfactory or
needed 1mprovement (Anecdotal Reports, 1993 p. 128)
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; As teachers began to write anecdotal comments without the aid of
checklists or symbols such as G(Good), S(Satisfactory) or IN(Improvement
' Needed), many began to experience the challenge of communicating a
student's progress clearly and conc1se1y through the use of words. For many
teachers, it became a challenge to communicate the intended message to
| the parent and child. Many used phrases they gleaned from old report
cards or lists, such as "manipulates, 3-D materials” or "shows interest and
' curiosity in others in the classroom ‘Many such phrases were listed in
computer proﬁle programs, and teachers ‘began to express concerns at
workshops that these lists of computer-g’enerated phrases ,mlght be over-
' used thus remoVihé theindividuality and pérSonal tone of the report cards.

* Teachers began to realize that if parents want complete reportmg, as
~ assuredly they do, public officials and school admlmstrators must insure

"~ that the teachers have the time, the training, and the resources to do the job

(Goodlad & Anderson, 1987, p. 128). As a result teachers approached the
| Primary Coordinator in the district and requested workshops to assist them
~ in writing concise anecdotal comments.

Computers |

In 1990, it was arranged through the Senior Administration and the
District Computer Coordinator that every Primary Teacher in the district

would be given a computer to place on his or her desk. The purpose was to

. help teachers compile evaluation and assessment data and assist them
with their report card'writing. Unfortunately, many teachers did not
:"possess word processing skills and/or were computer illiterate. Many
computer traini'ng sessions were offered, some teachers began to develop
skills but the frustratlons stlll pers1sted as staff members tried to adjust to
- the new technology

, 'Misinterpretatien of Comments—' -
The distribution of report Cards was usually done in the following manner.
-.The reports were Writtenfby the teacher and sent home for the parents to

37




Chapter Three: Method

read. An interview or conference was then held with the parent or the
parent and the child to discuss the chiid'skprogress; Teachers were begin-
ning to question this procedure. They were beginning to ask themselves,
"Does the report card have to go home first?" This question was belng asked
‘because at times, parents would attend the interview and were confused
about something stated on the report card. It would take valuable confer-
~ encing time to clarify the mlsunderSLandlng, and the confusion over the
comment affected the atmosphere of the conference. Hogan (1975) states
that the face-to-face conference affords parents as well as teachers the
e opportunity to question and to listen (p 312). Teachers were finding that
" time that ‘ought to be spent on discussing a child's progress how the child
mlght be supported and where the child's future progress was tolead, was |
| spent in frustrating clarification sessions. '

Time
Teachers were becoming more and more concerned about the amount of
time and effort it was taking to report on their students The School Act
requlres that teachers exchange 1nformat10n with parents five times per
"year Three of these commu ~ications must be in the form of written anec-
dotal reports (Foundation Decument, 1993, p. 101). The report cards took a
long time to write, they began to develop into mini- essays, teachers often

" wrapping comments in flowery prose (see teacher interview supportmg this

statement; Appendlx D). It was admltted by teachers that the actual report
did not receive the attention it warranted for the amount of effort and time
that went into its preparation. This was told to them by parents.

Parent Concerns

-Since 1990 I have conducted informal dlscussmns, parent-teacher confer- .
ences, and 1nterv1ews with parents. Information recelved from these dis-
cussions, conferences, and interviews proVides evidence of concern from
parents regarding anecdotal report cards.

B
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e . Parents feel that the anecdotal report cards don't always tell what the
child "couldn't do” but seemed to focus mainly on "can do" statements.
The reports sounded so "good and nice". The parents want to know the

- areas of concern and/or weaknesses and want these concerns spelled
out clearly so they can monitor their child's progress and assist them
at home. The parents often feel that the teachers are not telling the

" whole story. McConnell (1957) supported these statements in a study he

- conducted with 1 ,400 ‘parents. The questlon he posed to the parents

":‘fwas, VVhat do you want to know about your child's achievements in
the school situation?” The results of the ‘study c01nc1de 'with the above
statements made by the parents 'I asked. McConnell found that his
parents wanted to know the followmg 'How are his marks'7 Will he
pass? How can [ help at home?" (p. 84) |

~®  Many phrases used on the reports are difficult to understand. Phrases
‘and/or words that are familiar to teachers (number facts ‘digraphs)
~are not necessarily understood by parents who have to translate this

educat1l cnal jargon.

Parents feel that the anecdotal report cards are unclear at times; and
~ especially that the report cards don't really tell them where their child
is in relation to other students. McConnell found in his studies that a
‘small percentage of parents, ranging from 5 to 12 per cent in the
various groups, asked about the aptitudes and abilities of their own
children. Most of these parents Were in the ,higher socioeconomic
group. The one question most frequently asked concerned the ability of
the child in relation to other children: "Is he slow, fast, or average as
compared with others?” (McConnell, 1957, p. 85). I find this particu-
larly interesting because the parents I questioned were also of the
higher socioeconomic group and were asking the same question.

'As these concerns continued to mount groups of teachers began to
v01ce their concerns. and pursue methods of 1mprovement We realized
there was a need for change, both on the part of staff and parents.
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The Context of the School Environment
Teacher Initiated Action Plan

In the fall of 1991, the primary teachers on my school staff became increas-
ingly agitated at the prospect of once again bemg requ1red to wr1te anecdotal
report cards. Inservice on reporting was not solving the teachers frustra-
' tions, and so the staff decided to tackle these frustrations as a group to see if
they could solve some of their concerns. We were aware that the school was
situated in a highly educated community 'Which'w'as'c‘o'nstantly putting
‘general pressure on the school to adopt high-quality, academic- ementedl ,
changes (McConnell, 1957, p. 68). These pressures and tensxons were pdl"tk
- of the change process and they assisted in the later development of another

- method of reporting that would address the needs of the teachers, students,

and ‘parents.

The process of change proceeded one step further when our Primary

Coordinator came to our school to discuss reporting procedures with the

 staff, It became very obvious that anecdotal reporting was not a resoundmg
success with e1ther teachers or parents. We expressed our feelings to the
coordinator and she agreed that it was not very sat1sfactory and thought
that something could be done to change it. This did not solve our immediate
-problem—namely another set of report cards that had to be written. We felt
~that this problem was relevant and important (Fullan, 1991, p. 68), and that
the anecdotal reports were legislated and did not fit our clientele. The
teachers were angry and frustrated because they were caught up in a situa-
tion in which they didn't have control. They felt powerless. As illustrated
from my professional journal, a feeling of dread was encroaching:

Oh no, here we go again. How do we say this and that and make it

understandable to the parents and children? What if someone

calls us on this? Will we be able to concretely back up our flowery

prose? All this work—for nothing? Why are we doing all this and
it's not even be1ng appreciated?

Each of us left the meetmg feeling we did not want to write another set
of anecdotal report cards which took so much time and appeared to be of
~ such little value. By the end of the day it became obvious that each of us had

0
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been reﬁecting on our past experience with report card writing and our
meeting with the coordinator because after school, two small groups from
- : our primary staff spontaneously met, independently, to discuss report card
| rwriting. When we realized what was ‘happening we joined forces and
discussed it as a group. We realized that for reporting to be meaningful to
parents, they had to be involved in the reporting process.tThe child's work
‘needed to be available to make comments and recommendations valid, we
'needed to be able to quahfy a statement such as "He or she needs to improve
‘his or her nroofreadlng skills" and show what th1s actually meant. We
decided to see if the prmclpal would attend this 1'npro'nptu meeting on
o reportmg with an open ‘mind, for we were experienced teachers and were
~ aware that initiation of change never occurs without an advocate (Fullan

;- ,1991, p. 54) and that the principal strongly influences change (p. 76).

* Administration Support | -
, Itwas evident from the beginning that the administrator took the role of the -
~-enabler by providing support and incentives. He also balanced his

" withdrawal with snpport, so that he didn'tseem disinterested or laissez-

faire. His ultimate goal was not to take away the impoftance from the
individuals or take credit for the process itself. His attendance at meetings
gave evidence of his support but he did not chair these meetings; he left that
responsibility to the resource teacher. He was an initiator working
| collaboratively with the teachers. Even his body language was memorable; |
although he was W‘lth the teachers seated around the table, his chair was
pulled back and he was there only to listen to the plan, ask for clarification
and offer guidance. One could feel his support because he sat with us and
became familiar with our concerns and plans. He provided administrative

| . guldehnes for us to think about, realizing that a fit between a new program

and d1str1ct and school needs was essentlal (Fullan 1991 p. 69)
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The Plan

A supper meeting was held, with the goal to find a way to put together a
report card that would be meaningful for students, parents and teachers,

one that would commumcate the student s progress more easily and,
accurately ' -

| The ﬁve»hour supper meetmg ‘was 1ntense Among the statements and
questlons were: -
We'll need to notify parents of the changes How can we make the
experience more friendly? Should we serve coffee? What about

-~ work samples? What will we cover in the ovemews" How can we
* be sure that nothing is m1ssed‘7

All of us understood that this process required the suppOrt of others if

the ideas were to go anywhere (Fullan, 1991, p. 55) and that we ourselves

" were commltted We also felt this commitment must be balanced with the

‘ knowledge that people may be at dlfferentstartmg points and with different
legitimate priorities (Fullan, 1991, p. 139). We seemed to go around ‘the
~circle to make sure everyone had added his or her thoughts; no decisions

were made or written down before everyone agreed. We recogmzed the

importance of peer discussion to allow us tc clarify our expectations and
- focus our concerns resulting from the change (Werner, 1988, p. 103).

How did the teachers feel about this. experlence?

" "

"It felt so positive to work: together People 11stened to one:

- another, everyone wanted a say but everyone backed each other.”
! think that's because we all wanted a solution to our needs.
Brainstorming brought us together as a group. We worked out
glitches together. I guess it's a matter of ownership." "The
collegiality between staff and everyone putting together their ideas
created a spontaneous, not legislated, natural, and enthusiastic
environment.” "It was truly a phenomenal meeting for we knew
that if we wanted it to work we would have to talk about it to solve

- out concerns :

We took each' ftem ‘and "diSCussed the details, writing down our ideas,
crossmg out th1s, adding that, changmg the order of this. There were times.
when some of us felt uncomfortable thh vanous parts of the process but{
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what made it special was that these concerns were discussed, modifica-

tions were made, feelings were respected, and we comforted one another

and at times made compromises. We role-played situations to help us see

what it might feel like to be in the parents' shoes. At this point we were

| - developing clarity of the problems related to 1mplement1ng the change
,(Fullan, 1991, p. 70). We focused on ways in Whlch '

to facxhtate a fnendly env1ronment

- i to act1vely mvolve the parent in the reportlng process——to prov1de them B
“with ownersh1p in the reportlno' process and share the interview; ‘

to give the parents an opportumty to contmbute to the content of the
report card : '

to clearly state the ch11d s progress so that the parents were able to

) "understand what we were try1ng to say, m1n1m1z1ng teacher Jargon

and hidden meanings; and

to prov1de time and space for notes and actlon plans ,

By the end of the evenlng we had completed a- summary plan

(Appendix E (3)) and had come to the realization:

’» This was not a new method of reporting. Mary of us had participated
1n reportlng sess1ons that were sunllar

,f’rThe most important factor that had come out of the evening was that

we had created a product, but 1t was the manner in which we had

- reached this product that was so rewardlng As Fullan (1991) and

Werner (1’988) have stated in their literature, the change had become a

process, not just an event, and that time is essential for this change to

~ occur successfully.

- The evening was so successful because all of us were ready for change,

all of us knew we were not reachmg the needs of the parents with the

' “’j'anecdotal ‘reports, and all “of us felt’ that there had to be a more
: ’?meamngful way to commumcate to parents
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¢ What we hoped we had designed was not. necessarily a model to follow,
~ or a package, but a method that suited our school, teachers, and
parents.

~We had taken a very complex problem, broken it down into compon-
_ents, and made plans to implement' them in a divisible and or incremental
manner (Fullan, 1991, p. 71). We had listed the exact steps to follow, right
down to the most minor deta1l We had developed a shared vision of the
change process '

: By evening's end we had decided that:

® A letter had to be sent home to explam/mform parents of our new
reportmg method (Appendlces E (1) and E (2))

® - An overview format had to be planned.

A form for parent/teacher 1nterv1ews had to be de31gned (Appendlx
~E4)). ' AR

‘Commitment began to emerge as a conse(juenceﬂ of the project activities
(Corbet & Rossman, 1989, p. 177). The more we did, ‘the more excited we
became. Comments from teachers who were asked to reflect on how they
felt at this point in the implementation were:
| "We did it, we were the driving force, we knew there was a better

© way, all of us had a portion of this better way." "We owned it, we
wanted it, we would stand behind it. We wouldn't have given up so
much time if we hadn't felt the ownership.” "We had developed an
open-ended framework in which we could develop an interview

that suited our own styles. It was a great movement. We felt em-
powered—-—we really cared about it so we really wanted it to work.”

The change now called for coord1nat1on, to orchestrate and steer the
process of 1mplementat10n (Van Der Vegt & Knip, 1990, p. 191). Over the
next few days we had developed these steps for a modlﬁed prlmary

' reportmg process '

g letter of explanatlon sent home to parents

- @ one Week pnor to conferences overv1ews were to be sent home
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teachers prepare a point form report for each child;-
‘parents sign up for a 30 minute conference;

folders of children’'s work and other relevant data completed in prep-
“aration for conferences;

. ”parent -teacher conferences help to discuss Chlld S progress relevant to

~ . the overview;

e after the 1nterv1ew teacher would amend the p01nt form report addlng

any parental input and/or actlon plans agreed upon by both parties.
This completed report would then be typed and sent home in the
- anary Progress Report Card Folder as a formal record of the child's
- progress for the term '

,_,_Parent survey sent home ask1ng for a response to th1s reporting

- process.

L The Co- operat1ve Reporting Process was 1mplemented and the
;teachers involved i in the process shared their. reﬂectlons

o "The report1ng week was an absolute h1gh———11ke danclng from
- one interview to the next. It was like a black cloud had lifted, I had -

- all this data to back what I was telling the parent—I could show

them work samples and examples of reading material. You could

7 see the growth the students were making and give feedback to the
. parents." "Commumcatlon was improved, action plans could be
- composed: nght on the spot and the parents didn't come with
- preconceived worries or misunderstandings since they didn't see
. the report card until they arrived." "I liked the face-to-face
~ honesty. We could clarify concerns and I had the parent s input to

back up my observatlons

'By encouraglng th1s reflection, it was noticeable that the participants

,rwere gomg beyond merely solving their problems, they were extending the

;range of analysis and reflection and gaining new insight into their work

e f'r_f !(transcrlpts of teacher 1nterv1ews can be found in Appendlx D)

Through our collectlve actlon, we set out to ﬁnd a more effectlve

R ireportlng method to use w1th our: parents and students. In do1ng 50, we
S :;jideveloped a modlﬁed system that we thought would be more effect1ve
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(Appendlx Q). We tested our system with the parents and students at the
November 1992 reportmg' period.

~ After the reporting process had been implemented, survey sheets were
sent home. The ﬁndmgs from this survey suggested we were on the nght ‘
track. ‘ ‘

By August 1993, I felt that as teachers we had more or less dealt with
- the major concerns "ex'p'ressed by teachers au,d;;par;ents and had addressed
the issue of improving communication on the anecdotal 'report cards I was
" incorrect to assume th1s because during the summer of 1993, it was made
,clear to me that there were many questions in the area of assessment and
evaluation that were still unanswered in the minds of parents. '

~ The following is a segment taken from my journal. It is a conversation
I had with a friend. Having taught her child for a year, I had grown to
respect her honesty and tactfulness. I wanted an answer to a very personal
question and so I asked her: "If there was an area that you felt needed

improvement concerning the manner in which I taught your child thls o

year, what would that be‘?" Her reply was surpnsmg and d1sturb1ng

I felt that I really didn't understand the area,of Evaluation and
Assessment and the report card really bothers me. I have a lot of
questions about it. I wasn't sure how you collected data, how you
managed to evaluate and ‘assess everyone, how you organized all |
the information that you were able to gather, how you had time to
do it all, how often 3 you collected information on my child, how you
came up with the statements on the anecdotal report card and
how you were able to justify your findings. I feel badly to have to

~ say this because I know you put a lot of time and effort into your
anecdotal report cards but they don't mean a lot to me. I want to
know where my child is. Your reports don't tell me that.

Phase 2: Survey

Upon compleuon of the above analys1s of the anecdotal repor’tmg procedure,' S
‘a anary Reporting Process Survey was dlstrlbuted to one hundred and

ﬁfty—mne parents of ch11dren who ‘were. 1n the Prlmary Program in onek B
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West Vancouver School. The parents were asked to fill out the survey sheet,
giving their opinion whether these new report cards were an improvement

" or not, and citing aspects about the reports that they liked and ways in

which they could be further improved and also for any other comments
(Survey Questionnaire is 1nc1uded in Appendlx E(4)). Of the one hundred
and fifty-nine parents who received surveys, responses were received from
seventy~three. It is to be noted, however, that thirty-nine families had more
than one child 1n the primary years located in the school and would have

~“responded with only one reply: Taking this factor into account, the response

‘rate would have been approx1mately seventy- three replies out of one
hundred and twenty, which represents a response rate of 61%.

Data gathered from Phase 2 prov1ded 1nS1ghts into the issue of
Anecdotal Reporting and increased the need for further investigation.
Thus, Phase 3 was undertaken to suppIement support and/or refute data
obtained through Phase 2. o

Phase 3: Interviews with Key Informants
Unanswered questions and issues that arose frorn Phase 1 resulted in the
need for further information concerning the existing reporting procedure.

~ The surveys undertaken i in Phase 2 provided a generalized view of the per-

| ceptlons held by parents in the immediate commumty surrounding the
~school in which the research was undertaken. In order to accomplish a

o ‘rmore detailed analysis concerning the report card issue, individual inter-

views were conducted

k The major goal of these interviews was to obtain personal feedback
from parents and teachers; about their feelings, thus encouraging and
maintaining retrospection. Therefore, it was important to choose parents

~ who felt comfortable with the prospeot of being interviewed and would thus
o share}their true feelings about anecdotal report cards.
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Likewise, teachers who would feel comfortable having their report
cards critically analyzed by the parents of children they were currently
teaching had to be found. With this criterion in mind, three teachers who
had originally been involved in the observation stage of Phase 1 were
approached These teachers were conversant with the pending concerns
- and advantages of anecdotal report cards and were thus eager to be involved
in the interviews in order to seek solutions to the issues that had been
ralsed Each of these three teachers chose three parents who they felt would
cooperate in the interview process, cooperate in the sense that they would
attend the interviews and not be 1nh1b1ted at prov1d1ng a critical analysas of
the anecdotal report card. Each teacher was asked to choose parents whose
- ch11dren were at different ability levels.

‘Six of these parents had ch11dren attendlng the same school Three o

riother parents were chosen from a different school. All parents reS1ded in
the same souoeconomlc area of West Vancouver The procedure used

throughout this phase of the research was patterned after the research

done by the Education Research Unit, Research and Evaluation Branch :
(Ministry of Education and Ministry Respon51b1e for Multiculturalism and
Human Rights, British Columbia). This was done to enable me to send the
results of this research to the Ministry to supplement their findings which
were publlshed in a document Anecdotal Reporting: Quality of Communi- .
cation thh Parents. A list of interview questlons for the parents and
teachers is contalned in Appendlces F. ‘ |

‘Semi-structured interviews were conducted using questions to guide
the discussion. In many cases neither the exact wording nor order of the
questions were followed. Each interview was administered in a comfortable
room within the school setting and lasted 1%2 to 2 hours. These interviews
focused on the November 1992 report Each teacher and parent interview
was conducted separately Every attempt was made to ensure that the
part1c1pants were relaxed enough to share: their feehngs,f concerns, and
support for the anecdotal report card All 1nterv1ews were completed by
August 1993
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B To evaluate the quality of communication, the interviews of a teacher

~ and the student’s parents formed a "set”. The procedure was:

The answers to the first question concerning the Three Most
Important topics raised by the parents and teacher were compared to

| determme if they were the same or different.

The comments which were hsted by the teacher under the Three Most

Important topics chosen by the parents (e.g., Intellectual Development
Physical Development) were evaIuated to see if they were understood by
" the teacher and parent in the same way. :

7 Other S1m11ar pomts about the report raised by the rema1n1ng ques-
tions used in the 1nterv1ew of the teacher and parents were also noted.

Each 1nterv1ew set waq p1aced 1nto one of the follow1ng five

' categories: (this method of analy51s followed the same format as the that
rwused in the document, Anecdotal Reportmg Quality of Communwatwn
e with Parents, M1nlstry of Education, 1992, p. 3) ' ’ '

‘Group 1 l'all/Poor ‘communication

~ one t_op1c commumcated fairly well

& some pomts raised in common

~Group 2: "Fair/Good communication:

- ‘one topic communicated well

» more points raised in common throughout

Group 3: "Good communication:

- two topics communicated well

* many common pomts ralsed in two or three topics and

' throughout ,




’ Chapter Three: Method

Group 4: "Very Good" communication:

¢ all topics of either parent or teacher raised clearly (e.g., two
of teachers topics covered three of parents)

¢ many points raised in common throughout

Group 5: "Excellent"' communicati0n~
| ¢ same three topics raised by both

‘s each topic communicated very well.

Phase 4: Focused Group Interviews
Interviewees were invited to a final interview session. This group was
- composed of nine female parents whose children ranged from Kinder-
garten to Grade Two. This session was called to provide an arena for
discussion of the main issues that had surfaced through Phases 1, 2, and 3,

to provide clarification for various areas of the study and to check for
va11d1ty of the data found during the research phases

The meeting was held in the office area of the school and the partici-
pants were seated at a round table. This was done to help reassure the
'part1c1pants that all ideas would be equally valued. Two and a half hours of |
tape recorded dialogue was transcribed after the meeting resulting in
thirty-five pages of transcript,that tells the story of these parents' feelings
about report cards. The numerous pages of transcripts were coded and
analyzed. o ‘ '

~As a final validity check, on completion of the transcripts and a
summary of the findings from the focused interview, the interviewees
received a copy of both and were invited to read them for accuracy and 1
respond They were then asked to return the transcmpts and summary ‘
. accompamed by their s1gnature to indicate that they fully: agreed with the o

contents ' : : |
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Phase 5: Survey Responses to New Report Card

 The results obtained from the focused group interviews indicated that a
- different style of report card was needed. One was designed with the

assistance of the information gleaned from the parents, teachers, and
administrators (Appendix G). A survey (Appendix K) was distributed with

. the report card to sixty-five parents. Forty surveys were completed and
| " returned. It is to be noted, however, that ten of the families located‘ in the
‘,,,“scheol had more than one child in the primary years and would have
L 'responded with only one reply. Taking thls factor into account, the response
Erate would have been forty out of ﬁfty-ﬁve which represents a response rate

of 73%.

Data Analysrs

For one to think of ethnographic texts as simple affairs would be wrong.

: thatever the over-all degree of sociological or literary sophistication, they -
~ can present the reader with a complex and variegated surface (Atkinson,
1990, p. 82). The analysis of collected data throughout this research proved

- reflective of commitments and tensions which derived from my epistemo-

logical and sociological convictions.

= Field notes, reflecting upon the continual changes in the report card

‘;'form,altswhich continued to occur over the period of 1990 to the present
~ (paragraphs, ‘point-form, criterion-based, summary statements, combina-

tions of all the above); observations, conversations, and interviews (indi-
vidual and focused) were coded. The object of this qualitative research was

to gather insights and to look for other instances for which I had not

accounted, while also making a concerted effort not to let my previous
knowledge (or lack of it) of reporting or my understandmg (or lack of it) of
the school culture eﬁ‘ect the 1nterpretat10n of my research '

Themesfbegan' to emerge a’s_I carefully studled the data gathered over

_theyears‘. Also, once I was able to sericusly sit back, reﬂect upon, and truly
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_analyze what had occurred with the report card format over the span of
four years, it became increasingly apparent that there were similar
patterns which also began to surface.

‘The data were collected from all the sources studied; field notes
depictingthestory of the struggle ensued by parents and teachers as they
agonized over the format of anecdotal report cards, interviews were
conducted, and coded transcrlpts analyzed. Careful inspection of alI this
1nformat1on resulted in common themes becomlng v1s1ble

My conﬁdence continued to grow as I began to see these themes and
_patterns cont1nually occur through the phases of the research. '

VI' wrote the story of change experienced' by the parents a'nd teachers in
Phase 1, drawing heavily on conversations held with both parties and
recording feelings of both parties regarding shortcomings of the reporting .
~ procedures. A narrative of the school cultures was described in detail
drawing from all sources of data. The course of this narrative moves from
-initiating an action plan, to receiving support from the administration and
finally to developing a plan. Throughout this narrative, the reader is
exposed to actual conversations where feelings and knowledge of reporting
are shared. It becomes evident through this narrative what is valued "
believed and questioned.

As a result of the progress made in Phase 1, surveys were d1str1buted
which enabled further analysis.and an opportunity to observe additional
reoccurring themes, patterns, and relationships. Each survey sheet was
carefully studied. After several were examined it became apparent that
certain comments began to repeat themselves. Further analysis uncovered |
that the comments could be grouped into positive points about the pomt— |
form anecdotal report cards and areas requiring 1mprovement

Interv1ews W’lth Key Informants were a natural ‘growth ”eature
resultlng from 1nformat1on gleaned from the surveys The main focus of |
- these 1nterv1ews centered around the 1ssue of commumcatlon between
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teachers and parents. If anecdotal report cards were to be used, were they
in fact communicating effectively? To evaluate the quality of communi-
cation, the interviews of a teacher and the students' parents formed a "set".
The following was then done: '

. i The answers which were given by the teachers and parents were
compared to determine 1f they were the same or similar.

. "Comrnents made during the interview rwere listed and coded.

- Partlcular attentlon was pa1d to whether or not the comments provided

" “by the teachér on the report card were 1nterpreted inaccurately. As the

'" 1nterV1ews were analyzed it became apparent that once again, the
* same themes and patterns were continuing to unfold.

The research continued with a focused interview to verify the validity of
these reoccurring themes and patterns. Once the tapes had been tran-
scribed and codes began to cross over all 1nterv1ews the patterns became
faithful and stood up as the coding contlnued

Tt was at th1s ‘point that all part1c1pants begante question the use of
anecdotal report cards as an effective means of accurately reporting.

The accumulation of the findings throughout the research and study of
literature pertaining to the topic were rc_:onsideredand the development of a
, "new" report card resulted. The term "neW" is used here in the sense that
“this report card was a compllatlon of many years of reflection;. reflection

"~ based on the input of teachers, parents, and admlmstrators This report

card is exemplary of what parents and teachers have repeatedly stated as
being needed to provide an accurate account of the student's performance.
Surveys distributed with these report cards provided a basis from which to
analyze the "new" report cards strengths and areas for improvement.




Chapter Four:
The Results

This chapter contains the findings of five phases of research conducted over
a three year span. These pages report the results of this research. These
results ultimately led to a decision to develop a revised written report card.
" The various phases differ in many aspects'btit. most notably is the fact that
~ some are narrative in nature and others consist of survéy results. In both
instances, however, the participants share their feelings, opinio'ns “and ex-
pertise towards the methods of reporting student progress. As one studies
the findings in each phase, a pattern begins to unfold. Certain 1deas,'
comments, and concerns weave their way through much of the data which
.- ultimately results in a set of conclusions pertammg to the criteria of an
effective report card. ‘

The first se"ctio’n of this chapter, Phase 1, portrays the culture of the
school setting in which this research began, shares the observations of the
participants within the school, and highlights the conclusmns reached
concerning the method of reporting used at that time.

Phase 2 depicts the ﬁndmgs of the survey conducted after the revised
anecdotal report cards (Appendlx C) had been 1mplemented during Phase
1. Coding the returned survey forms indicated that positive statements and
suggestions for 1mprovement were present. The frequency with which each
statement appears is also listed.

Phase 3, deals with a response analysis provided by key informants
who were interviewed. This section specifically deals with the quality of
- communication concerning report cards written in anecdotal form and
provides the reader with the data gleaned from this research. Both positive
aspects of anecdotal reports and ways in which they may be improved are
provided in this. section of the chapter.
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Phase 4, discusses the‘ﬁn’dings resulting from a focused group inter-

wmnonciemle b bl

. view. Analysis and ce&ng of the transcripts enabled the research to take an

| unexpected direction. This information provided good insight for the
‘development of a revised written report cardr(Appendix G). Details on how
this came about and what resulted are shared in this section.

The last portion, Phase 5, explains the results of the final survey sent
~-to the parents”(Appendix H). This survey accompanied the revised written
- report card which had been a. shared project of parents, teachers, and
| ‘adrmmstrators Parents perceptmns, oplmons and concerns are provided.

"Phase 1: Participant Observation

7:7The characterlzatlon of the school culture beglns with a brief summary of
~ the participants involved: a descrlptlon of their expenence, grade place-

ment, and beliefs and values towards assessment and evaluation pro-

i fjcedures. It includes a summary of how‘ the experience of identifying a
. problem (the anecdotal reporting format required by the Ministry), studying

‘aIternativeS', and working as a team to find a solution affected the existence
-;of both the participants and the school culture which ultlmately led to the
creatlon of a more suitable reporting format for the school.

; . The school culture ‘was one' in which a primary team of twelve excel-
falent,g experienced, qualified teachers worked. The breadth of their experi-
“ence ranged from eight years of classroom teaching to more than twenty.

Al :teachers had taught several grades and were aware of the develop-

- mental learnlng stages through which chlldren pass in the years labeled
‘Kindergarten to Grade Three. All teachers were at the stage of their

~ careers where their beliefs and values were well established. Being vocal

~ about contentious issues and expressing oplmons was not a problem for
thls group of educatorb Due to their experience with teaching and their
' ab:hty to deal with everyday 81tuat10ns in the classroom knowing what "felt

| . . nght for “children, parents, and teachers was second nature to them. This
S ,'is‘why all of these teaehers: ‘beganr to seriously questlon the use of anecdotal
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report cards in the fall of 1991. The reactlon of the teachers 1nvolved was
obtained through interview format.

All the teachers had a common goal in mind, to find an improved
‘method' of reporting student progress. The existing report card was not
meeting the needs at the community level (Barman, Heber, & McCaskill,
p. 17). It was addressing the i'respon‘se to locally identified needs that was
partly responsible for enabling the group to achleve the des1red outcomes '
_ As one teacher stated: il
| The anecdotal reports were legislated and the parents were dis-
satisfied. We felt anger and frustration of being caught in some- -

thing we couldn't control. We were powerless. It was satlsfylng to
be doing something and to come to some resolution. -

It was an exh1larat1ng expenence belng part of a process where the

,,Lteachers were involved in setting the goals, de51gn1ng resources, imple- S

menting the process, and evaluating its effectiveness. They were involved in
practical action (praxis) which added to their commitment and ultimate
success of the implementation of change (Aokl 1984) ThlS was so aptly
stated by one colleague | B |
When we met after school we were all feeling the same emotions.
We were a group of women and we felt the principal would go
along with our wanting change. He was seeing us as a group of
strong women. We owned it, we wanted it, we would stand behind
~it. When we met at your house"'"we were like a "natter” group.
- There was an angry buzz and we were working our way through.
It was like I was six years old and I had done all I could to please
the person of authority and my reports were still not being appre-

ciated. We all sat there; all feeling equal It was a phenomenal
feeling.

A combination of strong advocate, need, active initiation, and a clear
model for proceeding characteri‘zed this successful start up (Fullan, 1991,
p. 62). The principal supported the need to find a more effective way of
reporting (relevance), the teachers were motivated and committed to a
~ change (readiness), and a clear step-by-step procedure was developed with
the assistance of the Resource Teacher (resources). | |
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- Ownership in the sense of clarity, skill and commitment is a progres-
sive process; it comes out the other end of the successful change process
(Fullan, 1991, p. 92). This was truly evident over the course of the school
year.‘ The change occurred in November 1991. A year later the teachers
- were still learning and reflecting on the implementation.

The implementation experience at. the school addressed the technolog-
1cal pohtlcal and cultural systems in the school and commumty This 1n'
turn ‘affected the change effort and made it successful. Techn1cally, plan—'
l':mng was done by the whole team meetings were held ‘which provided en-
7' couragement and assistance in understanding the proposed changes; the

- administration supported the change and the resource teacher provided
assistance. Politically, the teachers were given power and ‘authority and the

‘",_,,changes were incorporated into the reporting process. Culturally, the

"""teachers beliefs and values were s1m1lar which enhanced the change

o process (Cobett & Rossman 1989)

B They felt they had' to solve their dilemma and so they banded together
| This colleg1al1ty resulted from a common problem that they felt had to be
solved and was facilitated through the meetings in which they collaborated

E and came up with results that suited everyone. Ownershlp for the project

was felt by every s1ngle part1c1pant as is shown from this 1nterv1ew excerpt.

T guess it's ownershlp The collegiality between staff was

. fantastic. Everyone putting together their own ideas. It was a

- genuine issue with everyone all involved...spontaneous, it wasn't

an assigned job, we had to do, it was a natural need that we had to
solve .enthusiasm.

They felt l»ike a team their relationship with one another truly strength-
~ened as did their respect for each others' talents (those who chaired the
: meetmgs those who summarized headmgs those who printed charts
| those ‘who thought in a clear focused manner, those who kept all on track).
| A teacher shared ‘

‘ rkWow, it was an- eye opener because I'started to feel I was getting to
_know teachers personally. They were -showing honesty, trust,

- support, acceptance and no one was Judgmg anyone We all talked
and talked unt11 we solved 1t ‘, s ‘ |
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They created a format of reporting including a revised report card form and
an interview process that met the needs of the teachers, parents, and
children (Appendix C). Communication was improved and parents knew
where their child stood in relation to their age and how they might help
their child make further growth. Th1s can be felt in the following
‘statements: ) .
~ There wasn't as much stress about wr1t1ng the reports I could get
,f'rlght down to the "meat and potatoes” instead of the flowery
~ jargon. There was more partnership between parent and teacher
and the comments could be backed up with the children's work.
You could negotiate a time-line plan with the parent (action plan).

Even certain phrases in the polnt form could be modified. The
' parents and I did a lot of talking gomg over all the points.

, As a pr1n1ary team, they felt that they were placed in the center of
focus and they considered themselves as hav1ng 31gn1ﬁcance in shaplng
educatlonal act10n (Goodson, 1991) ' '

The strategy of designing this process fac111tated maxmnzed and in a
real sense legislated the capturing of the teacher's voice. Collegiality and
" collaboration were powerful supports for teacher development as they
worked through the process of change. It worked because they had the
~ conditions, context, and processes that were right for them as a team

(Raymond, Butt, Townsend, 1991, p. 212). They were regarded and treated
- as experts, each personal style was seen to have value.

Designing the process and reflecting on its successes and weaknesses
allowed them to discuss with their peers. They were ‘experiencing ‘
reflection-in-action and reflection-on-action (Schon 1983) As one teacher so
succ1nctly put it:

Bralnstornnng brought us together as a group. We worked out
glitches. : : : :

“They found that team work alone did not suffice. The joint action that

flows from the groups” purposes and obhgatlons as they shape the agreed

' ; task and 1ts outcomes does (Grimmett & Crehan, 1990) As shown below:
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I missed the first part of the day when you met with the
coordinator and had the meeting with the principal. Remember? I
was away that day so I can only share how I felt when I arrived at
your house for the meeting. It was exciting. We were really a
~group getting on a roll. Maybe I was bossy but I was so excited. We
kept clarifying and everyone was so happy so we worked through
‘the process. Everyone agreed and came up with a resolution. We
all felt empowered. We really cared about it so we really wanted to
~ make it work: I can remember how st"ongly we all felt about
, ﬁndlng a solutlon to our problem

. 'I‘hey had a purpose, they were determined to ﬁnd a solutlon they all
| ,agreed to take respons1b1hty for a section of the task and they were w1111ng to
i try out what they had developed ' |
“No one was dictating so we couldn't wh1ne about havmg to do it so
we had to solve it ourselves and we did. Different people took

-~ - leadership at different-times and we all put in our two bits worth:
We all had lots of 1nput ~ :

, " The plan earned acceptance and it became the routine for the school
o year, therefore, the planmng for school improvement worked. The accep-
. V'tance of the process; having time to meet to cons1der the steps, support from

“the administration and early dismissal for interviews all helped make the

" venture successful, improve the school, and lead to further teacher develop-

S ment (Liebermann & Miller, 1984).

Phare 2: Survey

- Surveys were distributed to tae parents requesting their opinions regarding

the new format developed by the teachers referred to in Phase 1. These

| surveys were analyzed and coded The survey questlons were such that they
asked: ‘ '

o if 'the revised process was an improvement or not an improvement over
~-the ’pa‘ragraph version of the anecdotal report card

¢ for two things that were liked about the revised reporting process and

- two vtrhihgs? that needed improving
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~* for any general comments. The format of the survey resulted in two
categories becoming evident; positive statements and areas for
improvement.

Positive Statements
A total of one hundred and fifty positive comments supporting the new
report card format were provided by the parents”on the seventy-three survey
~ forms which were returned. When coded,”it"became 'apparent that some
comments appeared over and over again. When further e.nalyzed tWent‘y'
six statements strongly supported the new reportmg format Chart 1
‘prov1des a summary of these results. ' ‘

‘The p051t1ve comments appearing on Chart 1 are listed below, accom- ,
panied by a brief explanation. They are placed in the order of frequency in

which they appeared on the survey forms. This frequency measure is based *

on the number of times the comment appeared out of the total number of
pos1t1ve statements.

1. | Point form format—the parents felt that pomt form rather than using
~ paragraphs was preferred because: '

e point form was more efficient; 5/150 = 3%
® the message was clearer with less jargon' 25/150 = 17%

Comments supportlng the point form format appeared 30/1.30 = 20%
frequency.

2.  Time allotment given for the interview—parents liked having a half
hour interview as opposed to the fifteen minute time allotment they
- were given at previous reporting per10ds Th1s comment appeared

- 23/150 tlmes which equals 15% frequency

3.  Detailed and spec1ﬁc—parents Wanted their ch11d reported on in depth
‘with spec1ﬁc statements- being made. Comments of this nature
appeared 13/150 times = 9% frequency
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CHART | - POSITIVE STATEMENTS

STATEMENTS  #oftimes (%
appeared appeared

1. - point form format more efficient , R 3%

-~ message clearer, less jargon : S 25 . 17%
- support ‘ o 30 20%
2, - time allotment for rntervuew Preferred half hour 23 e 15%
3.- wanted m-depth report , N | ' 13 7 "79%
4.-see work samples at nnterview. R | Geo12 0 L 8%
5. - parent and teacher concems raised at same tlme o -7 1 5%
- personal interaction with teacher. : 7 V8%
6. - parental input in evaluation process. . o 6 4%
- overview seen of concepts taught before seeing .- .~ .. . -
~ report card. s , - 6 4%
7.- parents liked report to state how parents couid help‘ , .
“child leam. , 5 | 3%
8, - see where child is in program . . 4 2%
- interview provides opportunity to have questions -~ * :
" answered and to receive practical suggestions 4 2%

9. - report card easier to understand because' was sent ;
- 1%

home after the interview 3
- - liked frank exchange about child's progress 3 1%
e pomt form reports easier for teacher Ilked that -~ 3 1%
- 10- use of headings gave clearer plcture 2. 1%
= liked openness of school -2 1%
" -each child evaluated individually 2 1%
- process more personalized and individual 2 1%
- --children don't feel bad about not doing well 2 1%
- prefer interviews held late in term ‘ C 2 1%
- well prepared before interview 2 1%
S ‘ : - this style of report looks at total child, not just |
T classroom performance 2 1%
: - report card said mere after the mtervrew 2 1%
2

- liked child present at mtervrew 1%
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Work samples—parents felt that work samples at interviews provided
a starting point from which the interv ew could proceed, thus,
showing exactly how the child was doing. ThlS appeared 12/150 positive
comments = 8% frequency.

Two pOS1t1ve comments appeared seven tlmes

a. With this style of reporting (parent is shown report card for the

' first time when the parent arrives at the interview and the teacher

~ explains it at that time) the concerns of the teacher and parent
could be raised at the same time. |

b.  There is personal interaction with the teacher Each dppeat ed |
7/150 = 5% frequency

Two comments each appeared 6/150 times = 4% frequency.

‘a.-There was an opportunity for parental ;i,nput,in the evaluation
process. o

~b. . It was helpful to see an overview of the concepts taught before
- seeing the report card. It was thought that this helped with the
time constraint of the interview.

Parents liked it when the report clearly stated how the parent could
Thelp their child learn. This appeared 5150 = 3% frequency.

Appeanng four times were:
o I could see where my child was in the programme.

e The interview provided an opportunityto have our questions
answered and to receive practical suggestions. This appeared
4/150 = 2% frequency. '

Those comments appeamng three times:

e There were no surprises when the report card was sent home
“ because I had already had an interview with- the report card that
helped me understand the report card. -

e 1 hked the frank exchange about my,chylld‘sprogres‘s.
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I was able to find out the expectations of the teacher.

The point formreports are easier for the teachers and we like

that.

The report card was easier to understand because it was sent

 home after it was discussed at the lnterview. This appeared 3/150

= 1% frequency

10. Appeanng two t1mes were:

Use of head1ngs (Soc1al and Emot1onal Development etc.) gave a

clearer p1cture

I appreciated the openness of the school

Each child is evaluated 1nd1v1dually

The process ‘was more personal1zed and 1ndiVidual.

V‘Chlldren don't feel bad about not domg well.

Interv1ews held late in the term are better than when they are

~ held in September.

I was well prepared before the interview with questions

This style of report looks at the total child rather than simply

classroom performance.

The report card said mOre to me after the interview

I liked my child present at the interview. This appeared 2/150 =1%
frequency : ‘

' Comments Suggesting Improvements

A total of sixty-seven statements suggesting 'improvement were provided on
the seventy-three survey forms which were returned. Several statements
repeatedly‘ appeared. When carefully tallied it became clear that out of the
‘ s1xty -seven statements twenty-two d1st1nct statements were present. Chart

2 presents a summary of these results
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CHART Il - SUGGESTED IMPROVEMENTS

'STATEMENTS #oftimes | %
. appeared | appeared
1.- need gurdelrne to rndrcate what child can do o 9 . ' 13%,

2.- would like longer mtervrew time (more than 30

7 minutes) R 2 10%
3.- overview and report sent home before mtervrew : i o
to allow for focus by parent e - ‘5 1 . T%

4. - term overview and course outline at beginning of term ;
~so parents can monitor child's progress more easily - 4 : 3%

5. - would like letter or numeric grading R I 4%
- interviews over 2 week period instead of 1 week 3 4%
- parents need to know more about curriculum 3 4%
- first-interview too late'in year (November) -3 4%
- more interviews; not just twice a year 3 4%
-'more time to review child's work before interview - , N
should be provrded - . N ‘
‘ 3 4%
6. - jargon still used on report cards 2 3%
- checklist would be more informative 2 3%
- samples of children's work-available prior to interview 2 3%
- - intermediate and primary reports should be sent o
home at same time 2 3%
- a checklist on work habits 2 3%
- honesty re child's ability 2 3% -
- point format not personal enough .2 3%
- more in-depth report needed .. -2 3%
- - report card envelopes should be decorated "2 3%
- do not want teacher to change comments to ‘2 3%
- please parents
7. - teachers should be trained in more effectwe 1 1%
communication techniques , o
- want to be included in decision makrng when ot o 1%

‘decision is made about chrld before report card
mtervrew session. . : SERSR :

. PSleb
Repcard .
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The statements suggesting improvement appearing on Chart 2 are

listed below, accompanied by a brief explanation. They are placed in the
y

order of frequency in which they appeared on the survey forms. This
- frequency measure is based on the number of times the comment appeared

1.

" out of the total number of statements suggesting improvement

I need a guide line as to what a child of my ChlldS age can do.

‘Frequency: 9/67 = 13%.

I would like- longer interviews (Theincrease in"time'fronl 15 minutes
‘used prev10usly to 30 minutes was apprec1ated but even more time

~ would be better)Frequency 7/67 = 10%.

The overview and report ‘card should be sent home prior to the
interview to allow for focus by the parent. (The procedure which was

, used was that the overv1ew for the term was sent home a week prior to
“the interview. The report card was shown to the parent for the first
time at the interview and was carefully explained to the parent.)

- Frequency: 5/67 = 7%. '

‘How aboutraktermover\'riew,and course outline at the beginning of the
term instead of just prior to interviews S0 that parents could monitor a

child's progress more effectively and contribute appropriately.
Frequency 4/67 = 3%. T

. Those comments which appeared 3/67 = 4% were:
'« Would like a letter or numeric grading system.

- Having the interviews over a two week period would be better

rather than jamming them into one week.

- The parents need to know more about the curriculum.

@ The first interview is scheduled too late in the year (November) »

 It's too late in coming home.

7 o I want more 1nterv1ews throughout the year. Not Just twice a year.

7,‘,‘ . More tlme to rev1ew the child's. work before the 1nterv1ew should

. ,be prov1ded (The process used was——the parents were encouraged
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to arrive 10 minutes early to their child's interview during which
time they could look through their child's portfolio. This portfolic
was located in the office for privacy reasons.)

Comments which appeared 2/67 = 3% were:

Jargon is still present on these report cards..

A checklist would be more informative

Samples of childrens work should be . available prior to ther
interview. '

These reports should be sent home at the same time as the inter~

mediate students. Having children in Primary and Intermediate,
it was very hard on my anary child not to have a report card to

“show us but his brother in. Intermediate did. (The Primary |

overview was sent home at the same time as the Intermediate

‘Report Cards but the Primary report card was not. It was shown

when the parents arrived at the interview.)

I want honesty—your child ishere—Qh'ere"sihow all ot" us can help.
I would like a checklist on work habits.

The point form format is not personal enough.

A more in depth report is needed.

' The report card holders (envelopes) should be decorated

I want to be assured that teachers are not swayed by the parents'
point of view so that they will stick by what they have placed on the
report card and won't change things Just to keep the parent

happy.

. Comments appearing 1/67'= 1%:

Teac’iers should be trained in more effective communicatlon :

, techniques

1 want to be in the decismn making process: when decmons are

made about my ch11d before the report card 1nterv19w sesswn Myt '

IR
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child is in Learning Assistance and I didn’t know until the
interview.

, Out of the twenty-two statements of improvement, twelve were
| guggestions as to how to improve‘the format of the interview and ten were

' suggestlons that parents presented in order to further i improve the report
card 1tself Listed below are these suggestmns ‘ ‘

- 'Remove jargon.

Checklist would be very 1nfor1nat1ve

': | Prowde a guldehne as to what a child of my ch11d S age can do. -
~ Be honest, tell me how I can help. | ) ‘
"Letter or numeric grade preferred

'A checkhst on work hab1ts should be 1ncluded

i

B - I T N ST S

oy
:o i

. Report needs to be more personal

,7; ‘Need to know more about the curriculum.-

More indepth report needed.

. Teachers should not be swayed by parents point of view.

The results of this survey. prov1ded the teachers with statements of

' support and concrete suggestlons on how to contlnue to improve the
reportlng process and the anecdotal report card. 'The most encouraging
ﬁndlng of this survey was that when asked if they thought the revised

process ‘was an 1mprovement or.not, sixty-four out of seventy-three forms
~said yes which equals 88% in favor of the change from anecdotal report
“cards written in paragraph form to the anecdotal report cards using point
~ form format accompamed W1th a revised method of interviewing. The other
s mne ‘who d1d not than the process was an 1mprovement thought that for = '
the followmg reasons '

| 1 SlX parents felt they had nothlng w1th wh1ch to compare the rev1sed
process as they Were neW parents to the school B
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2. One parent felt that it was hard to say.
3. One parent was undecided (good and bad).

4. One parent felt that more dbesn’t mean better

This encouraged the staff to contlnue to grow in the1r quest to ﬁnd a
more effective means of reportlng, thus, Phase 3 resulted.

Phase 3: Interv1ews w1th Key Informants

':The search for report cards that were more efficient and effective in
commumcatlng student progress continued with interviews held with key'

informants. Based on the ﬁndmgs from this section of the research, the .

. quality of communlcatlon w1th parents through anecdotal reporting usmg e

point form format was considered as good !

~ This became evident when each interview set was placed into one of
five categories of commumcatlon (see p. 48). The numencal breakdown of
"sets" in each category was as follows: |

Group 1 Fair/Poor 1set

Group 2 Fair/Good - 2sets
Group 3 , VGood | 3 sets
Group 4 | Very Good 2 sets
Group 5  Excellent - 1set

Once all interview sets were placed into one of the above 5 categories, it
- showed that out of the nine parents and three teachers who were ,
interviewed, the communication on seven out of the nine report cards could ,
be classified in the fa1r/good good or very good range.

After analyzmg the parents and teachers sets and thelr mterpreta-F
: 't10n of the comments, the following conclusxons were: made e
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The communication was mostly affected or influenced by how clearly
the comment was stated—comments that were specific and provided

examples were more clearly understood.

Example: "knows his/her addition facts” was a confusing statement
' for parents; "is able to qmckly recall addition and subtrac-
t10n facts to the 10 famlly (8+2 10)" was much clearer.

- :Parents felt it was eaSIer to understand the point form format of the
_report card than trying to decipher'paragraphs thus improving their
~ability to understand what the teacher was trying to say.

Since aIlreports were writte'n using the pointrform" forrnat and still the

- communication was not excellent in all cases—it leads me to believe

~that other factors besides the format of the report card are affecting the

: communlcatlon

| Other factors that repeatedly affected the commumcatlon were:
“ a)- general statements (understands math concepts),
by statexnents used without examples (happy, sociable child);
c) - use of teacher jargon (writes sequenced narratives);

d) misunderstanding of terms (focus for next term—does this mean
parent is to deal with this or teacher does?);

e) 'parents perceptlon of the1r ch11d and teacher's perceptlon (the
teacher feels the child can develop complex sentences and the
parent feels that he can't);

f) - comments that didn't state where the child is, where improve-
-ment was needed and what strategies could/would be done to

achieve masterye—common terms or standard terms were needed

by parents so they could relate to where their child was—such
: terms as good, satisfactory, poor; and

o g)  comments that didn't tell the parent where their child was in
relation to his/her age group.
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Example: drawings require more detail—the parent felt that they
didn't know how much worry they have to put into

this—is my child way below in this area?

When reviewing the topics (Emotional and Social Development Intel-
lectual Development, etc.) in which the commumcatmn was not clear, the
followmg was found:

Areas where communication was found to be unclear....

Number of Set Topic © #that was unclear

Setl Intellectual ~ BRI
Set 2 Emotional/Social - 1
Set. 3 , Emotional/Social 3

- Set4 Emotional/Social 1
' Intellectual | 2

- Setb Emotional/Social 71 7

: Intellectual 4
Set 6 All areas were clear B
Set 7. Intellectual ' 2
Set 8 Emotional/Social 1
: Intellectual 1
Set 9 Emotional/Social 3

6

Intellectual

When sorted, the results were: Emotional/Social Development~10 miscems
- munications; and Intellectual Develapment—18 miscommunications.

A pattern suggested that certain areas of a child's development were
being communicated more clearly than others. Intellectual Development
was m1s1nterpreted more often than Social and Emotional Development.
This is interesting in that the teachers who were interviewed worrled about
“their ability to ‘accurately report on the Emotlonal and Social Development of

the chlldren in their class because they rare;y were able to observe the
; N
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_children outside on the playground and they felt their evaluation of this
‘area of the child's development was somewhat hindered by this fact.

Orne set in this study was found to be communicating poorly. Parents
and teachers always raised someth1ng in:.common from the November

| reports on all sets.

- 'The Follomng Informatlon Addresses the Flndlngs to the Mam
’ fQuestlons Asked in the Intemew S |

1. Question A—-—Can you 1dent1fy the three most important topics ‘about
your child's development discussed in the report? ‘

When asked to identify the "three most 1mportant top1cs about a
~ child's development discussed in the report, both teachers and ‘parents
placed a strong emphasis on a child's Emotlonal and Social Development
~and Intellectual Development. It was not that one was more 1mportant than

‘the other but that all were 1mportant

As there were no restmct1ons on how the topics could be identified,
- responses ranged from specific topics such as reading, math, and self-
esteem to more general topics such as intellectual or social development.

‘ The graph (following page) shows the three most important topics in
" the November reports as identified by parents and teachers.

The above ﬁndings indicate that parents felt that the most important
sections of the report card on which they would like to be informed were
Intellectual- and Emotional and Social Development both of which were
equal in 1mportance followed by Social Respons1b1l1ty Aesthetic and
'Art1stlc development ‘were only mentioned by two parents and Phys1cal

Development was only mentioned by one. Teachers felt that Intellectual
- Development and Social Respons1b1l1ty were very important. One teacher
" mentioned work hab1ts
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Topics Identified by Parents and Teachers

Work Habits
intellectual Development

Physical Development L

Social Responsibility

»w O —-T O —

& Frequency

. # of Parents

# of Teachers

2, Questlon B—-—How do you feel about the way the three most 1mp0rtant |
topics are described? : SRR

The results were as follows:

Parent #1: I trust the school.

Parent #2: They are fine.

Parent #3: Fine.

Parent #4: Over-all, it was clear.

Parent #5: Gatve no comment

Parent #6: I like it—it tells me a lot about my child.

Parent #7: Gives general over-all,statementthat things are fine,
Parent #8: PositiVe, Specific |

; Parent #9: Very general, over-all things are fine.

All the parents 1nterv1ewed in this study liked everythlng about the -
way their child's development was reported ‘The comments were basncally
' composed of: ’

T
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- @ ‘fine, over-all—it's fine

. but the information given by the teacher 18 general.

3. Questlon C—Have all the parts of your child's development that are
most important to you been dlscussed in the report?

- -Teacher #1 Yes
o Teacher #2 ‘No
BN Teacher #3 =~ Yes
; ,,Parentrr ’, 1.2 3 4 5 R - P

Yes ,Yes Yes Yes :Yes‘ Yes No Yes Yes‘

- The majonty of parents and teachers felt that the areas of 1mportance

';had been discussed: but the concern which did appear was that all areas .. .

o : had not been discussed in enough spec1ﬁc detail.

Regardless of which category was observed 8 out of 9 of the parents felt

7-"_p081t1ve about this section.
' Many parents liked the positive tone of the'r,eports.

7 An interesting correlation between what parents liked about a report

- and the quality of communication was the use of examples in the written
SR 'rcport~—parents who said they liked the examples/detalls in their child's
,H report had a good understanding of that report '

Category #of parents stating they hked
, the examples
Fair/Poor Ooutof 1
| Fair/Good | 0 out of 2
Good S 7 2 outof 3
l’ Very Good o ~ .1 out of 2
3 ‘ 1out of 1

‘ Excellent

!
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Another 1nteresting correlation was fba* of the use of point form rather
than paragraphs. Parents who said they preferred p01nt form had a good
understanding of their child's report card comments '

Category  #of parents who stated they
s | hkedpomtform
Fair/Poor N ‘ 7 Ooutofl. B
Fair/Good - 2outof2
Good ' N ~ Qoutof3
- Very Good -~ Tloutof2 |

- Excellent o ~ Ooutofl

4. Question D and E—4parents were asked "What, if any, are a few things

that you really liked about the way your child's development was

reported?” and "What, if any, are a few things that you did not like
about the way your child's development was reported?" o

Aspects of th'e way their children's development was reported that
parents liked included the following most frequently stated comments
(parents could give more than one example):.

* The positive way growth is stated l | B 5 parents
. Focus for next term shows were 1mprovement is needed . 3 parents |
4 They tell you a lot more than the old ones. . - ~ 2 parents
e I like the p01nt form rather than paragraphs | 2 parents
¢ Intellectual areas—lt s really well dene. o 2 parents
® Details-specific examples were given. - . 2 parents
* The teacher underStands my child ! o ~ 1lparent

Aspects of the way their children's development was reported that
parents did not like 1ncluded the following most frequently stated comments
(parents could give more than one example)
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- ":,' Nothlng

. ‘© This way is O.K. for the ﬁrst 4 years, in Grade 4

I Want marks so I know exactly Where my ch11d is.

i ~—?f° Physucal Development is useless we know th1s area et

N “better than the teacher
. Math progress needs to be- stated more spec1ﬁcally
,' Soc1al Respons1b111ty is stated too mcely

e When 1t s written hke th.1s, howr do the students
‘know how they can do better?

‘_Comments were too general——no comparisons.

your chlld?

 Teacher #1  Yes
- Teacher #3  Yes '

 Paret 1 2 3 4 5 6

Yes Yes Yes \Yes No Yes

4 parent

'3 parent

S

]

1 parent

1 parent |

1 parent

1 ‘parent |

1 parent '

7 8 9

Yes" ‘Yesk No \

.- ,Questlon F—Do you feel thls report portrays an accurate p1cture of :

All teachers felt that the report portrayed an accurate p1cture of the

" 'ch11d Elght out of nine parents felt a p051t1ve response to thlS question while
~only two did not Interestmgly enough, both of these parents have high
average ch11dren one was anxious to figure out where their child was in
comparlson to other children of their age group and the other felt that the

‘report was amblguous because there were too many areas in whlch the, '

o parent did not know what the teacher had meant.

Questlon G—What other ways do you communlcate Wlbh each other

about your ch11d S development?

(G
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Home- T 7 Inter-  Room

~ Category ~Adult work Notes Phone Calls Chats view Mom
Very Good T#1 : . . -
Very Good #2 > T . '
Good 43 , . . .
Good #4 - o ) '
Fair/Good - #5 s : . e
Excellent ~ #6 e
~ Very Good , #7 y ’ R 7 j ,
| Good | #8. ',;‘, e i | S .7' o
: Falr/Poor #9 o o - L .

’ Total

, ',Th,ese ﬁndings ;éhow that the most frequently used methods for keep- -

ing in touch (teacher and parent) is by informal chats and the interview.

There is an interesting correlation between the use of informal chats and

interviews and belng involved in the school as a ‘means of communicating

and the category "good communication”. The "Falr/Poor and the "Fair/

Good" category only used the 1nterv1ew for their communication and did not

use informal chats or school involvement as additional ways of com-

municating.

7. Question H—"What do you thinkabeutAneCdotal Reports?" This was
 done to gauge what feehngs and op1mons they had about this method of

reporting and its philosophy that could affect how they read and

understood the reports.

 Consensus among the three teachers was that:

a.

i,

This style of report giyes an over-allyviewdof the child.

The arn()unt of work spent on the reports is’ extensive; if they

« arent specific then the parent may.: not understand them

'We need to state where the ch11d is, where they are gomg and how
;far they need to be to reach mastery ' '
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)

E a.

 We need to be experts in all areas of the curriculum.

| The parents felt

‘That they were very sympathetic towards the amount of work the
‘ teachers must go through to write the report cards :

Po1nt form was preferred over paragraphs—1ts easier to sift
| ,through all the 1nformat10n (Th1s was based on their previous
expenences try1ng to sort out: paragraphs from prev10us report
‘cards.) o |

. Weaknesfseskmu'st be clearly listed. =

" These reports may beaddressing—thelow and average child but
not the bright children—-—bright chiﬁ;ldrenfs reports are all positive

fparents‘ifeel;—that even these ,ch'jldren have areas on which to
extend especially if the Year 2000 encOurages continuous learn-

- img So often the bright children aren't given direction as to where
| to go next, espec1ally 1f they have completed the level s work.

' The reports must be spec1ﬁc with examples 1ncluded

- Theparents dldnt always k.now where their child was. They felt

they needed to know a way to compare their child to a standard so

- they would‘ know where their child was—where their child
'fneeded to go and what mastery consisted of—maybe a different
: form was needed along w1th the anecdotals——-a continuum or a

checkllst As parents they worried about their children's futures.

e They needed spec1ﬁcs stated so there are no surprises appearing

in Grade 4 The world is now based on 'Grade Point Averages" for

~entrance to h1gher learnmg——they felt it was 1mportant to know
' ’Where their ch11d stood. ' |

.'_The reports must be personallzed not computer generated
;statements B

'These reports were better than the graded system they tell us
, ',*‘more et x
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" i. This style-of report is good for the self-esteem o ,
~j.  The reports should tell where the child is so the child can be’
- inspired to cont1nue to 1mprove

Five out of eleven of the main pomts shared by the parents (those listed
bove) were related to clear communication which does not show a strong
' correlat1on between what parents thought about anecdotal reportlng and
how well their ch11ds teacher communlcated with them through the -
- November report . ' AR

It is important to know that all three teachers in  this study 1ncluded ,
__overviews with their reports so that each parent had an 1dea of what was
: generally covered in each curriculum area and yet these overv1ews were

;,,,,not used by the parents to assist in the clanﬁcatlon of the report cards The -

overviews were found to be unpersonal and because they did not refer to the
- children specifically the parents did not tend to pay much attention to them 7
As the overviews were separate from the report cards, they Were rmsplaced”
- by all parents. The above data leads one to believe that that the overview
: ought to be included within the personahzed report card so that both items -
~ (the report card and overview) are combined.

Highlights from the Fmdmgs of Phase 3

1. Teachers in this study commumcated well w1th parents through; R
- anecdotal reporting. - ’ o |

2. Clear, concise language and the use of examples of a child's develop-
ment in a report were important factors that influenced how well

“ parents understood the report

3. Point form format made 1t easier for the parents to understand the
comments : | R L

4, " Parents felt the progress of thelr ch11d could be best commumcated 1f o
o the followmg components were: 1nc1uded o

‘ 1' - state where the ch11d 1s
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e : state what has to be improved;
‘e gtate strategy of how to get there; and

. “let them know where thelr Chlld is in the contlnuum towards

mastery

- M1scommumcat1ons occurred more often in the area of Intellectual

Development than in Emot1onal and Soc1al Development

'Intellectual Emotlonal and Social Development was heavﬂy stressed”
- by teachers and parents in the interviews and in the anecdotal reports-
themselves " ' '

: IThe parents liked everythlng about the way thelr Chlld s development
5 ,was reported especially the positive tone that was used. |

.'"i,frParents felt that the report was an accurate portrayal of their child.

Informal chats, interviews, and being act1ve in the school 1ncreased
(et P ”the clanty of the communication. g :

S 10 rlParents felt strongly that weaknesses must be stated on the ‘report—

~ even for the bright children. |

S 11 ,‘Parents sympath1zed with the teachers for all the work and effort they B
- placed into the report card-——they wondered if there was an easier way

S ",1'2-?5
R cards based on A, B, C and that the reports were wonderful for a young
. ch11d s self—esteem

All parents agreed that anecdotal reports told them more than report

| Phase~4';Focused Group Interviews

_~,Smce the pnmary obJectlve of the focused 1nterv1ew is to el1c1t as complete a

m"report as poss1ble of what was. 1nvolved 1n the expenence of a part1cular

;31tuat1on, thls focused 1nterv1ew sess1on was conducted to uncover any
. gfurther responses to the top1c of reportlng that had not already surfaced :
S “fthrough observatlons, surveys, and 1nd1v1dual 1nterv1ews to uncover a
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" ﬁd1vers1ty of relevant responses. “The questmns used for th1s 1nterv1ew |
- gession were nond1rect1ve This nond1rect1on sunultaneously served to elicit
depth, range, specificity and personal context of responses (Merton, Fiske,

& Kendall, 1990, p. 15).

Th1$ portion of the research then, cons1sts of the ﬁndmgs of the focused

interview session as well as quotat1ons from d1alogue wluch ensued dunng

" the interview process. Meticulous 1nspect1on of the coded transcmpts =
”'resulted in the realization that the parents went, through a deﬁmte set of

- stages. At the beginning, the dialogue mamly focused on a discussion of -

; how they felt about their child's anecdotal report cards. As the discussion |

- cont1nued it became very evident that several concerns were begmmng to

fsurface regarding the use of anecdotal report cards whether they were in

narrow down the1r percept1on of what a report card ought to cons1st~——
quallt1es of an effective report card Through this d1alogue several pomts of '

" interest were shared ending in the shanng of their op1nlon of &n 1deal 2
1nterv1ew format. ‘ ‘ '

At the beginning of the interview, the transcripts show all parents felt-
the present form of anecdotal reporting had been well done by their child's
previous teacher during the 1992-1993 school year. It was also evident that
‘there were also some reservat1ons about th1s style of reportlng One mother'
' —stated : ' ' '

I th1nk about the June report card and how dlfferent it was from
the November one. By the time the June report card came out I
had the feeling that I was almost there in the classroom. I really o
felt that the teacher was really on top of it. The first one in
November, I didn't feel that way. There was so much more detail

_ in the last report card, The first one was full of nice phrases and it

was all happy and positive but I didn't get a feehng that there was -

‘a lot of knowledge o

- The only reasons- for acceptlng and apprematmg anecdotal report

cards were as follows
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- Anesdutal reports allow for positive comments all parents love to hear
‘ thesc, th1s is harder to do when we use t1cks or codes with a list of
) skllls

I think the best th1ng about them is that it g1ves the teachers
~a chance to say a lot of really positive things about your child
" which no one can hear enough good tthgs about your child

and it helps you bring out these tthgs in your child as well.

‘It is a lot harder to do that in: the conﬁnes of just a
sat1sfactory or needs 1mprovement . ,

- 7‘ 2 | fThey make a parent feel good

3. - ~,Anecdotal report cards d1scourage comparlsons

AR '~ Further d1alogu1ng enabled the part1c1pants to share their feellngs of
concern pertarmng to the use of the anecdotal format o

]71; - “Anecdotal report cards are often vague

"As ] mentioned to you earl1er, I was working at a centre for
N chlldren who were having difficulty with learning and I came
- across a lot of parents that brought their childrens' report cards
~ o in and: espeC1ally when the anecdotal cards came out there was a
“lot of consternation because they were so different from the

traditional report card and in readmg some I thought the same
- way too. They were very vague in terms of what should be done

. and where the child was in terms of their own development and
- do they need a little extra help at home or is everythlng going
- 0.K? lee they just didn't know." ‘

; 2 They are unclear as to what should be dOne to help the child.

A report card needs to tell me what my child did well and what
he did not do. This one (paragraph anecdotal) doesn't tell me a
darn thing about what I need to do to help my child. It tells me
everything is hunky dory and all the good stuff buy nothing
useful.”

o 3 They can be contrad1ctory

o "And I dont understand anythlng in that llttle paragraph under
- social and emotional development. In- one phrase this child is
" settled and in the next phrase the Chlld 1s not settled So what are
CRINTE you trymg to. tell me‘?" , t

81
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4. They do not tell where the ch11d is, they can be mlsleadmg

"We had out and out anger with some of the parents in one of the
particular schools because they felt they had been misled that at
the beginning of the year they were told that the child was doing
- writing and reading and so on and by the time they got to the end
- of Grade One it became apparent that they couldn't read really at
. all..;certainly to the level they should have been at the end of
- Grade One. They felt cheated and really misled and they felt that if
they had known early in the year they could have helped at home."

5. Many phrases can be unclear.

- "Telling that a child is doing somethlng to the best of their ablhty'
doesn't tell you very much. It just tells you that they are doing it to
the best of their ability. Are they d01ng it to the ab111ty of a six

- month old?" :

6. Can anecdotal report cards be trusted" What 1f a child s11ps through
T the cracks‘7 : S ‘ : ~

"It's an issue of trust. If you could trust these things to be really
laying it on the line for you maybe you would be a little more
receptive to them. I really liked the report cards last year but I
~really wondered. That's what I find really frightening about just
an anecdotal report card. Under the right teachers and in the
“ right hands it can be a wonderful, wonderful tool but your child .
may not have a wonderful teacher every year and there is Just too
~much scope for thing to get lost in the cracks

7. Too much Jargon is used.’

"It's just that it is hard for the teacher to have a guldelme and for
the parents to pick up on the jargon and understand what is being
~ said...is this a problem, is this somethlng we should be working
on at home or are you saying everything is going O.K.?" Another
thing here in this one 'conventional stage of spelling' I don't know
- what that means, and reversals 9 and I don't know what that
means or emergent wntlng .

8. Anecdotal reports can be open t0 1nterpretatlon

"T. thlnk a lot of 1nc1dences the teacher feels they are belng Very*c R
specific in what- they are saying but you're not interpreting what -

" they are saying the way they think you are going to interpret it.

- For example, it says her reading will improve rapidly as soon as ' SRUK
‘she learns all the consonant sounds. Well, does that mean that =~ =~
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- she should know them by now or that all the class is 1earn1ng

them and then as soon as she learns them well...

They don t easily provide the parent with an idea of where the1r ch11d is
gomg '

| "And there is no scope in the anecdotal It says reads and writes’

o numbers 999 and if they don't how far away from it are they‘? And
o if they can do more. then how far ahead are they?"

100 o
" "The report card said thls is what your child can do but it didn't

'The can—do' " are stated but not wea.knesses

- say what the chﬂd should be able to do and what the strengths and'

11,

weaknesses were.'

They’ often arent specific.

Anecdotal may or may not be specific; you never know what you

. are gomg to get n an anecdotal "

L 'Through some rather heated dlalogmng, the parents discussions

. : 'clearly indicated that they felt there were ways to solve the shortcomings of

b :the -anecdotal format. They were able to identify the qua11t1es of a report card -
a5 V':"wh1ch they felt would be effectlve for them Th1s report card would have the

‘follow1ng cr1ter1a , , ‘

is personal

o is balanced———conta1n~ codes and comments and the paragraphs or
.'V_comments add the personal touch and expand on the coded section.

,7 Therefore the feelings of the teacher and the specifics of the curricu-

‘lum could be shared This allows for more information to be shared to

the parent and less likelihood for the child to fall through the cracks
and not be identified as requ1r1ng assistance and support

It s nice to have codes with definitions and it's nice to have
comments. Why not combine the two? So you get your good,
bad, satisfactory and whatever but you also get the feehngs
- from- the teacher ~

evaluates Inany areas and sk111s
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the lists of skills or descriptors provide teachers with some guidelines;

- they must be clear and understandable to the parent;

these skills are evaluated with the use of codes which are clearly
deﬁned in order that the parents know what the codes mean;

is detailed; th1s tells a lot more wh1ch equals better understandmg, |

comments concern1ng progress are spemﬁcally stated; they tell me
. exactly where my child is in the continuum of learning; -

: weaknesses are clearly stated and areas of concern p01nted out
; ‘tell what the Chlld can do and not do; 1snt just stating nice things;
has a clear lay-out, spaced out for easy read1ng,

gives the feehng that the teacher knows the ch11d th1s 1n turn
o 1ncreases the conﬁdence of the parent -

prov1des pract1cal 1nformat1on

addresses the areas of eﬂ'ort as well as academ1c

contains the F1ve Goal Areas——Soc1a1 and Emotional, Intellectual |
Artistic and Aesthetic, Phys1cal and Social Respons1b1l1ty, and

space is bu1lt into the report card to allow the teachers to add in sk1lls |

) taught in the1r class

An ideal report card then from their point of view would

1.
2.

oevi dence

| contam a detalled list of understandable skills or descnptors

have a code which is clearly defined and understood by those reading
the report card; |

~use a code to indicate where the child was 1n terms of h1s/her T
development by placing the code beside each sk1ll or descnptors

.. :hst areas of growth and areas of concern would be hsted

‘contam a summary paragraph to add a personal touch and authent1c
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L

contain a continuum of skill development particularly' in Language

| “Arts and Mathemat1cs
“be obJectlve not sub_]ect1ve

: be ,clear,'conclse,r specific, and detailed; and

be "underStandable; free of educational jargon. '

4‘ f:' ;;Other pomts of 1nterest ar1s1ng from the focused 1nterv1ew were:

It was clear that parents would hate to wr1te anecdotal report cards

,Commun1cat1on between the school and home regardmg assessment

is vital. An 1nterv1ew thh the report card helps the commun1cat1on

A report card sent w1thout an interview has to be very clear and cover

much more than one that is done thh an 1nterv1ew

Advantages of report cards w1th lists of skills and codes; smlls Wl].lCh

. are clearly understood by the parents and codes which contaln,
(A :deﬁmt1ons and are not leave themselves open to m1$1nterpretat10n

- 'prov1des a clearer p1cture of the over- -all development of the child-
s assured to cover all’ areas of the curriculum at a glance.

- tells you exactly where your ch1ld is 1n his/her stage of
‘ development

s ) enables teachers to orgamze thoughts to enable them to

e E rema1ns ob_]ectlve and sticks to the- point (skﬂls and codes) but also

‘ ’foffers the, opportunity to discuss activities in the class and prov1de
- sharing of authentic evidence; a summary which offers a
personal touch to the report card. ‘

D1sadvantages of Report Cards with lists of skills and codes- w1th'
. deﬁmtlons

e -— : The coded areas nught take over and only a few meamngless ,

comments would be given
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- What if a skﬂl isn't listed, will it get mlssed and the ch1ld wﬂl
never be evaluated or taught in this area?

— - Parents and children m1ght compare mth other peers

- lGradmg should start by Grade Four.

R It should be very helpful to have a contmuum to see Where the ch1ldrenp

are and where they need to progress: Would like the skills listed for
- each grade to prowde the levels of expectat1on Report should state
: 'where the Chlld falls in this- cont1nuum ' ‘

. Would like a d1fferent report card for each grade or at least one that"‘

covers a span to address the child who is strugghng as well as the
ch11d who is excelhng,r Appropnate sk111s should be l1sted on these

- All parents wanted the1r ch1ld to love school and to love learn1ng

" ‘ The parent S percept1on of the ideal Interv1ew Format was as follows ~

A report card would be sent home which would then be followed by anjj g
interview. This would allow time for readlng and sharlng the report mth a
spouse. The interview would occur without the child being present It was
agreed that it was very important for the child to be involved in the
reporting process at some point in the evaluation process to enable them to )
evaluate his/her own performance and to work together with the teacher :
and parent towards the learning process. It was felt. that thls could be done
through parent n1ghts and student led conferences o

 The outcomes of the focused interview 'made it very clear that the
parents involved felt strongly about revising the anecdotal report card.
Their concern for their chlldren s education was clearly eV1dent ‘throughout
the entire interview session. They wanted to know exactly what their child

. could do, where the ch1ldren needed to go. next in the contmuum of learn-
i 1ng, and how they could support that learmng Their fears concermng the i
‘shortcomings of the ‘straight anecdotal format were clearly 1dent1fied‘:'f :
, ‘through the focused interview; they felt thev requ1red a more comprehen- S
. sive, clear p1cture of the1r ch1lds progress To achieve thlS, they set out S
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~criteria for a more acceptable form of a structured written report. A report
card was drafted following these criteria in conjunction with considerable
consultation amongst the researcher (myself), administration, parents,
and teachers. Particular attention was paid to the section on "Reporting” in
the Primary Program Foundation Document (1993). It states clearly in this
document that:

" Checklists are inappropriate for reporting purposes Comparison

with other children, or the assigning of letter-grade symbols and
pseudo-letter grades are also inappropriate.

Inappropnate reporting procedures include:

A,B,C . Excellent, very good, satlsfactory, unsatlsfactory
G,S,N,... above average, average, below average
S,N,U... I = improvement needed or improving

VG,G,S,U...N (Foundation Document, 1993, p. 31)

It was imperative that we follov these Ministerial Guidelines when
deciding how we might meet the criteria set out by the parents, teachers,
‘and administrators. Codes with definitions were carefully chosen in order -
that they did not result in comparisons amongst other students or result in
“standardization. The focus in this area was to inform the parent of the
" development of their child in relation to the widely heldexpectations for
their age. A consensus was reached and the draft was completed. It was re-
“turned to the interviewees for their consultation, further minor alterations
were made resulting from their input and a final product was published
(Appendix G). During November' 1993, the newly designed report card was
used by the teachers located in the school and submitted to the entire parent
population. A survey accompanied the report card (Appendix H).

Phase 5: Survey Responses to New Report Card

For the most part the results of the survey arr1ved in narratlve format
Parents shared their feehngs and beliefs concerning reporting. It was very
clear from the answer to the fourth. questlon on the survey, "Would you
rather have this style of report 'car‘d;or straightanecdotal?",f that the parents o

A
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preferred the new report card as the response rate was 84% with all but

three parents stating that they preferred the new format.

The following is a summary of what they part1cularly liked about this

a newly des1gned report card:

.

tells parents exactly what is being taught (commun1cates well);

- 1nd1cates where the child can improve; l1sts of concerns stated
'4 1nd1cates where the ch1ld is in the areas s of development
~is not composed of ' 'flowery statements but shows growth;
deta1led~—all areas are thoroughly covered, comprehensive;
! f‘speclﬁc detailed; |
effort and- academ1c progress are be1ng addressed
' clarlty——-can 1nstantly see where the1r ch1ld stands, ~notk'vague' :

“covers all areas of development p1npo1nts each separate area of
- development e

concise;

. objective-free of judgement, informative;
| states how to help your child;

: rprovided suggestions for next term;
like academic achienement code;

‘do not have to sift through commentary to retrieve relevant

information;

not generic, mean1ngful

| shows performance of the "total Chlld"
 is easy to interpret;
: provides insight;

 wellsetouty
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e  casier for the teacher to do;
~ e more honest;

* allows me to feel more prepared ahd:,more aware in approaching a
parent/teacher interview that when I received an anecdotal report; and

o performance can be tracked since the same form containing all three
terms is returned to us throughout the three formal reportlng penods

_ Analys1s of the survey comments, showed only one- area of concern'
' VWhICh appeared on six survey sheets. The concern related to the use of one
of the codes. The code in questlon was the term Developmg They felt that
1t should be made clear whether developing: |
is an area of concern or does it mean that the ch11d is developmg

well...is developing the norm...is my Chlld not pulhng hlS weight
or is it because it's not expected. S

It was agreed by teachers and administration that this was an area
that needed to be addressed before the rep‘ortWas reissu’ed 1n March, 1994.




| Chapter Fi'v'e: |
Conclusions and Implications

‘The reporting process is the outlet for information summarizing the results
of previous programsplanned for the child, and as the instrument through
wh1ch steps are taken toward new and more effectlve programs. for the
7fu‘rure The report1ng process is centrally concerned with report1ng the

o ’ch1lds progress to parents,If parents are . 1nterested in being told about

certain aspects of the child's adJustment they will give close attent1on to a
: report on such aspects and are likely to take action if it is needed. The

, school therefore should do an espec1ally conscientious job of reportlng on

those aspects in Wh1ch parents are most 1nterested

In the long run, reporting serves no purpose more important than to

1 f}report meaningfully and honestly to parents what the school is teaching
o -and how well their child is learning. Our purpose in the schools is to help

‘ people to d1scover and develop their talents (Goodlad & Anderson 1987,
Cp:137). : '

The focus of this research has been to analyze the current reporting

L procedure in the present school system-—anecdotal report cards. This

' ‘}research has shared many stories from participants. Results from

'observat1ons surveys, 1nd1v1dual 1nterv1ews, and focused 1nterv1ews have

R | ‘been thoroughly analyzed and reported.

Tt has been stated throughout th1s reflection that anecdotal reporting
has its pros and cons Reporting requires one to reflect on what had

,happened—no s11nple task -As Dorothy Sm1th (1974) states

, ,I take it as axiomatic that, for any set of actual events, there is
- always more than one version that can be treated as what has
-~ ~happened, even within a simple cultural community. This is
- ~because social events or facts.at the level of those I am analyzing
_here involve a- complex assembly of events occurring in different
. settings, at different times, sometimes before collections of
PR :persons Further, the moment of actual observat1on is at that
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point where the consciousness of the individual is, and any
process of assembly from the past can no longer draw on the total
universe of resources which were at successive "moments"”
present to the observer. For these reasons, an endemic problem
~ must always be how a given version is authorized as that version
whlch can be treated by others as what has happened (p. 24)

- So many' thlngs are brought to a s1tuat10n SO many thlngs have
- occurred before one is 1nvolved in a situation, we br1ng $0 many thlngs ,
’, with us before we observe a partlcmar s1tuataon We must be aware that all
"of this is gomg on when we enter an observational sltuatlon ‘in our
classroom. ThlS m1ght explain ‘why so many of our observations regarding
children’s development are objective in nature. It is an area of which we

ought to be aware when we are reflecting upon situations that occur in the

~classroom and 'responding to them in written form. This might explain
why so many of our comments are misunderstood by those who read them,
Others bring with them an ent1re1y diﬁ'erent perspectlve as to what thlngs
mean because of the1r view on hfe ' '

AccordJng to the draft documents 1ssued by the M1n1stry of Educatlon,
Kindergarten to Grade Three reports must be in the form of written
comments which relate to areas of learning and must descnbe what the
student is able to do, the areas in which the student requires further
attention and developmentand ways of supporting the student in his or her
learning. As well, two informal reports‘muSt give in oral or written form,
information about the child concerning how he or she is doing in relation to
his or her age group. | 7 | |

Although this seems straight forward, it may not be. Based on what
has been previously cited concerning Dorothy Smith's (1974) work, each
individual approaches situations in a dlfferent frame of mind depending on

experiences, background ‘and educatlonal opportumtles Not only mlght .

s each teacher see "th1ngs dlfferently, each parent rmght 1nterpret written ;

passages dlfferently It is important that children are protected and that
the1r learning progress is reported accurately and clearly If we are to rely
' structured wntten reports w111 thlS occur? A '
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7 It is important to ask ourselves this question. In addition to the

~importance of considering the individual student in the process of
assessment, evaluation and reporting, it is also important that we consider
- the commumty in wh1ch the eduzation is taking place How one assesses a

- student’s personal and academic growth largely depends upon the

educators, commumty and the children involved. No single methodology is
(R approprlate for all students and all commun1t1es Any good evaluation
o ‘program is evolut1onary in nature (Sartore, 1975 p 263) No one method of -
report1ng is adequate for all Lo SRR ~

" These statements are part1cu1arly comfortmg because ‘they match my
behefs regarding reportlng When the Mlmstry (1993) document Improving

' the Quality of Education in British Columbia was issued, its comments,k
- ,,under The K1ndergarten to Grade 12 Currlculum (p. 3), offered hope that
;}Vall schools may not necessar11y ‘have to be confined to us1ng str1ct1y t

;”anecdotal report cards for the three formal reporting periods. The pelicy
,il's't'atement states "Anecdotal reports- will be discontinued, structured
e written reports followmg new - specific gu1de11nes will replace anecdotal

3 reports so that parents will know how well their children are d01ng " This

"",statement gives ‘the reader the impression that the previous use of
. -anecdotal reports fell short of expectatlons in informing parents of their t

: _‘chllds development At least it seems that there is room for discussion

‘ s ’,about reportlng The publication of a response paper, "A Guide to anary
o Reportmg, also provides an indication that d1a10gue concerning reporting

’methods is being welcomed

 Anecdotal report cards have strengths evident in the chapter dedicated
to the literature review and the findings from the individual interviews,
| focused 1nterv1ew, and surveys When balanced by other forms of
evaluatmn, anecdotal report cards become a powerful package for sharmg :

S ‘student progress

We have also found through th1s research that wntten comments have

| e thelr shortcommgs Wlthm the classroom structure and W1th the teacher‘
o "]who has composed the- narrat1ve, the report card is no doubt a very good
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~ representation of the individual .child’'s learning development. Once the
. narrative report leaves the classroom, however, the clarity diminishes. The
parent does not always interpret the meaning of the anecdotal comments in

~ the way the teacher intends them to be interpreted. Dorothy Smith (1974) in
- her art1c1e 'The Somal Constructlon of Documentary Reahty states that

one has reason to doubt, even more, whether we ought to be only,usmg a

~written format for the three formal reporting sessions mandated by the :

4,M1n1stry of Education. She states that our knowledge of contemporary
society is to a 1arge extent med1ated through documents of various kinds
(p. 257 ). Very little of our knowledge of people, events, social ‘relations, and
powers arises d1rect1y in our 1mmedlate experience. Factual statements in -

documentary form, whether as news, data, information or the like, stand

in for an actuahty which is not dlrectly acceSS1b1e (Smith, 1974, p. 257).
, Parents can't be-in the room all day long; they do not w1tness the immediate - :
 experience. They rely on us to give an account of the actual situation in
which they cannot take part on a daily basis. -

“The soci'ally'organized,practice of repOrting and recording work upon
what actually happens or has happened to create a reality in documentary ~
form which is then provided to the reader to interpret. We report on What
we see to create a written form of a real situation. It is in the interpretation
that problems often occur. Most factual documents, in this case the

anecdotal report card, ‘are not made to be"detachable"from specific contexts

of interpretation (Smith, 1974 p. 260) This explains why it might be

difficult for teachers to write about what happens in their classroom, %0
explain in parent~fr1endly language exactly how the child is performing,

and at the same time have it irnpeCcably understood.

The last set of surveys distributed in Phase 5 of this research was
returned with unanimous support for the mclusmn of an mtervww as part
~ of the reporting process The parents are aware of the 1mportance of clearly
understandmg where the1r ¢hild is in the learnlng continuum. They know ‘,

' ', ‘that 1t is difficult to dec1pher all comments made by teachers They are

| p aware the curnculum has changed smce they were at school and many of )
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| 'thesei"concepts;requ:ire’ further explanation',k more than can be given in
written comments. I once again ask: "Can anecdotal report cards stand
 alone and be clearly understood by parents?”

I will continuei'to reflect on the value of the anecdotal report card as it
“stands alone. Is there a more efficient, precise and accurate manner of
3 report1ng‘7 One of the biggest rewards for me was analyzing and reflecting
: ‘upon this research In the process I found myself noticing the
k improvement I have made in wntlng my own report cards. A Mlmstry |
'V'frepresentatlve at the Mlmstry Inst1tute on Reportmg held in Rlchmond

| (Bnt1sh Columbia, January 1415, 1994) noted that over the last four years
teachers have 1mproved their skllls in wntlng anecdotal report cards.
'?Parents have told me they have never received such detailed reports ‘and

el ones that have described their. ch11d so accurately. On the other hand, one

| parent said that her other child in another school received a report card
~ that stated ! really enjoy your sen's snowﬂakes" She asked me: "Now,

SR 'what on earth does this mean? It doesn't tell me a thlng about my child's

skill development.”

- k I Worry' about this It is evident that teachers ‘vary in their ability to
iy wr1te anecdotal report cards. We recogmze ‘the positive aspect of these -
| reports but we also have found that they have shortcomings. Should we

* “continue to accept only wrltten formats and spend all of our time in

_ )teachlng teachers how to write the reports properly and parents how to o

e 1nterpret them correctly‘? Or is the answer a more balanced approach,
' where we use the anecdotal and-another format that takes less time and is
o accurate complete, subjective, clear, spec1f1c, ~and free of

smterpretatlon?
;Qne,mightluse alternatives to the current system, or perhaps a
| "mo’diﬁcation”or blending; or a totally new alternative could be created to
,meet spemal c1rcumstances ‘What: ought not. to-be lost. is our democratlc

;freedom to make educated demsmns about what meets the needs of our-

p students and parents in our school d1str1ct Classroom teachers have often |
= 'felt frustrated because they had no chmce or v01ce in selectmg means of
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renortlng But teachers are increasingly represented in committees
considering school issues including system-wide changes in reporting '
Sometimes they are even given an individual choice. Even if they have no
‘ ch01ce, they can make the best of the reporting system they have by
_understanding its meaning, strengths, hmltatlons, and relationships to
their teaching programs and by helping studenfs and parents to share such

understandlngs (NEA, 1974, p. 25)

W1th1n the hterature on" reportlng, narratlve reportlngr is well
respected espec1a11y When it is compared to a gradlng system It has won
the most emplncal support as the learning and evaluation environment
with the greatest positive effect on student ]earmng (Kyle, 1992, p. 13).

Th1s leaves us with a tremendous amount of respons1b111ty If
emp1r1cal research suggests that narrative reporting has the greatest
positive effect on student learning, then it ought to be included in the
reporting process. We have also noted throug'h' this research as well as
- other- research that has been cited that anecdotal report cards have
d1sadvantages It is up to us as educators and parents to facilitate the best
possible reporting format. Acting in the best interest of children, we need to
consider the strengths and weaknesses of anecdotal report cards, confront
their shortcomings, and compensate for them by applvingr‘ other forms of
k reportlng to prov1de the best form of reportlng possible. '

In reﬂectlon has this research answered my quest1on Does the
anecdotal report card meet the needs of students parents, and teachers? 1
conclude that anecdotal report cards do not stand alone as an adequate
method of formal reporting on pupil progr’eSs.‘ There are many reasons why
_ they fall short of their expectations—too many reasons, because children
are our most precious commodity, to be protected and nourished It is our |

. ,responS1b111ty to provide the best for them as educators. That 'best" 1nc1udes o
many things, among them is a reliable formal reporting procedure. Itis. -

" not only the gathenng and analys:s of the research data that have‘

o convinced me that anecdotal report cards fall short of prov1d1ng clear

‘dlrectlon for promotlng pup11 growth It is also hvmg the exPel‘lence of

T




Chapter Five: Conclusions and Implications

- writing and receiving these reports that has led me to search passionately
for an alternative, or a combination of reporting styles.

N Studying anecdotal report cards has been a three year endeavor during
7 'which I became more and more aware of the concerns parents and
- teachers were experiencing but it was in September, 1994, when T received
- two anecdotal report cards (Append1ces I (a) November and (b) March) that

I found anecdotal report cards to be unacceptable The November report
~ (Appendix I (a)) was for a new student from another district who entered
'l‘my class at the beg1nn1ng of Grade Two. After working with her for two
weeks it was blatantly clear that she was one year behind in her
development for a child of her age. Nowhere on these report cards
(November or March) was ‘this assessment expressed When the parents

- were notified, they - were in shock. They had no idea that their- child was

lagging.

Tne second report, \Append1x I (b)), although certa1nly personal in the
 manner in the way it was written, leaves the reader with little information

~ about. where the child is located on the continuum of learnmg This is why I

believe that many children could be "falling through the cracks and many

l , parents are misled notw1thstandmg that the teachers who are composing
i ,these report cards are consc1entlous and. thorough

7 I conclude that an eclectic approach to reportlng 18 needed Th1s does
‘not necessanly mean "more", 1 agree with the phrase, "More is not
necessanly better”. But a method is needed that adequately informs the
, kparent of their child's progress. Since we are expected each year to provide
three formal written reports, their structure should allow the teacher to be
~clear, spec1ﬁc, deta1led and yet personal when reportmg student progress.

' We write report cards for the parents They know what is the most

’solve problems among ourselves as educators ‘we must remember to
mvolve those who are the reC1p1ents of our work
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~ This research leaves room for further investigation into the question of
reporting. It is a complex, fascinating topic that deserves more reflection. I
‘pass the report card on to the next individual who wishes to continue the
quest toward an ideal method of reportmg that best meets the needs of

. parents students, and teachers.
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Appendix A: School Act

Aypeuulzx A
Student Progress Report Order

' Authonty School Act, sections 97 (3),103 (2) (]) and 182 (2)

f ~Ministerial Order 17/90 (M17/90) ...... Creeeieiee Eﬂ'ectlve January 16, 1990
- Repeals M145/89 R R
~ Amended by M123/90 ......... . Effective June 5, 1990
- Amended by M124/90 ................ veieeriiesieaieannsna... Effective June 6, 1990
Amended by M242/91 ........covieennieniiiiiiiiieianns . Effective October 5, 1991
- Amended by M205/92 ..........ccooiiiin i Effectlve Septemberl 1992
: Apphcatlon

1. This order applles to the 3 formal wntten student progress reports‘ ,
" required in sections 4 (2) (a) and 5 (9) (a) of the School Regualatlon B.C.
Reg. 265/89. .

2. In the 4 years “of the primary program, written student progress
- ‘reports shall be anecdotal in nature :

B 75thto Sthyears ofan educational pmgram

3. (1) Each board shall determine whether wrltten student progress

‘ reports for the 5th to the 8th years of an educational program will be
anecdotal in nature, will use symbols or will use anecdotal comments
‘and symbols.

) Where a board decides to use symbols for written student progress
. reports, for the 5th to the 8th years of an educatmnal program the
. _board shall use

| (a) the Provincial symbols set out in Ministerial Order 148/89, the
Provincial Symbols Order,

- (b) the optional Provincial symbols set out in Ministerial order 18/90,
~ the Optional Provincial Symbols Order, or =~

o (e) any addltlonal symbols approved by the mlmster for use by the
| board

[am.zM123/90, M242/9 1; M205/92.]
sﬂltol%yeamofanedueauonalpmgram R

4 Each board shall use the Provincial symbols set out in Ministerial
Order 148/89, the Provincial Symbols Order, or in Ministerial Order
18/90 the Optlonal Provmmal Symbols Order, to evaluate student
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progress in written student reports for the 9th to 13th years of an
educational program. | :

* [en. M205/92.}
 Reports for doslgnated pmgrams . |
5. Notwithstanding sections 1 to 4, a board may provide wmtten student
- .progress reports for students enrolled in special education programs
- designated by the minister, that describe the achievement of the
student in relation to- the expectatlons for that student in hlS or her =
) 1nd1v1dual educatlonal program. -~ '
Requlrements for all student progress reports
6. A board shall ensure that written student progress reports contaln
(a) the school's name, address and telephone number,
- (b) the students name, ‘
" (¢) a description of the student educatlonal program,
~ (d) a definition of all symbols used in the report

~ (e) the number of days that the student was absent durlng the
reporting period, -

(D the number of days that the student was late dunng the reportmg
period,

(g) a description of the students 1ntelIectua1 social, human and
career development, ‘

(h) the name of the teacher involved in preparing the report, and the -
signature of the principal or other admlmstratwe officer,

(1) a place for the s1gnature of the parent acknowledg'lng recelpt of
the report,

(G) a statement that the report is on a form ordered by the mlmster or
on a form approved by the board, and

(k) any other information that the teacher or admmxstratlve ofﬁcer
, cons1ders 1s relevant. ‘
; {am. M124/90‘Ic

Bntxsh Columbia Mlmstry of Educatlon and mestry Responslble for Multxculturahsm
and Human Rxghts Leg1slat10n and Pohcy Resource Servxces, February 18 1993 :
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 Appendix B: Sample Report Card

Ministry of Education

Primary Progress Report

Student's Name:

L School:

R.epoi‘ti og Period:

The goals of the anary Progmm are to prouzde a variety of experuen.ca l'hat fouter the clutd‘

* Aesthetic and Artistic Development . . Physlcal Development
+° Emotional and Social Development . ** Soctal Rsponstbmty -
. Inte}lectual Development - = ‘ o rFrom of Re;';grt—‘
rAll goalc are emphaav-ed throughoul lhe entire ana:y Progmm. ) , LCir cl_ir:s—ei — __'
V -

" Report Card eoplg b
| arereducedto ‘, :
| accommodate the s{ze - |-
L “of thls document. =

- [} conttnuing tn the Primary Program - ot s ] begtaning the xntaﬁﬁédsg;e‘l@rogmnf, T

; Tcachzr: Sngnature e

R . : Prmcipa! s Stgnatuu \;
Parents. Please keep thls copy and return the rcport csrd cover only. Thank you.f % f; '




Appendix B: Sample Report Card

The Primary Program

«. furtures the commumg grow(h of children’s knowledgc and undmtandmg of thcmsclvcs and their world
«* provides a safe, warm, caring environment where Icarmng is continuous.
*® recognizesthe umqucncss of cach child - - =
«* allows for differences in learning rates, styles, expcri&ﬂctx and intm"esls
_** encourages children to rcptescnt what they know in a Vancty of- Ways
«* supports the socnal nature of lcammg . :
o recognizes the csscnuai role of language in facihtatmg thought, commumcauonand learning

« views assessment and evaluation as important to the on-going pmcss of learning and teaching -
reflects an understanding that children learn through active involvement and play:

« buildson whatchuldren can do” : ;
'« invites parents to be partners in their chxldren s education -

«* creates the climate of respect, success and joy, necessary for lifelong learning -

Prrin{drj;Prr'dgranii Goals

Aesthetic and Artistic Development Emotional and soclal Development
' Auarle;uofe:pedexwwalbepmu(ded Auartetyofexpeﬁezmwﬂlbepmv(ded
E : whlchena.blethedn.ddlo. y ) .7 which enable the chid to:
. dmxoj: enthustasm for the arts; + dewelop a positive realistic self concept;
* imagine and visualize through thearts; .-~ > + ‘devclopindependence;
* respond through the arts: ; ‘ ‘- sctappmpmtg godls and feel salisfaction ln
= express and represent through theans ; ts; "
-« [aterpret through the arts; o .
¢ create through the arts: o -
s appreciate the arts: ’ - ¢ “develop friendships;
« -think, leamn md conununlcau: thmugh (hc ¢ leamn fom others:
Intcllectual Development ., . . . Physical Development
SR e Auarietyofexpeﬂenoawulbepmided : Amtyofa@erlemeswulbepmufded
S -which enable the child, to: . ‘ - whutemb!emed\ﬂdto. ‘
. ‘ ¢ sustaln and extend natural curfostty; - © e keam and practise safety procedures:
« develop thinking through meantngful leammg - «. take care of'and respect thetr bodies:
" experierices: * develop awareness of goad nutrition:.
* use language to factlttate thinking and leamlng' * develop a wide variety of motor skills whllc ;
"¢ use language to communicate effectively; maintaining physical fitness;
"¢ develop and !ntegratc the attitudes, skilisand - + developan appreciation and cnjoyn“cnl of.
knowledge of: the Fine Arts; the Humanities, . human mavemnent;
- - ... the Practical Arts and the Sciences: - o Jeam soctal skills ina physlcal actMty
o become an lndepcndent Ielong learner. © 0 osellng- -, X
' : Social Regponsibility -
A mde(y of experiences will be prmxded
- wh'll;hembxethedmw- ﬁ!ack o(' Reporﬂ
* 3 value and respect tdividusal cenmbuﬂon& B LCal'd insert
- = value, respectand appn:clate cul(ural ldenluy o —_— T
o Cand herftages : o A
s accept and demionstrate empamy: A »
.. :*_establish a collaborative cnvi;vnmem L v
- acquird cobperative and lndcpqidcnﬁ\,sgcigl . L
Lo skillsy RN :
© +.respect and care I‘or the cnvlmnmcn!.
. ndapt toachanglng world. o




. Appendix B: Sample Report Card

tAdditional Parent Comments to the Teacher,

Date-

— e gt e

,Par!nt Signature

-
Sept.| Oct. | Nov. | Dec. |Jan. [Feb. {Mar. {Apr. Miy June | TOTAL | =
Days b ~
- Absent C ‘
Times
Late =
. Teacher's Signature

Principal's Slgnature

, (Primary Pngress Re por t]

DRI SI NI

Plcase sign and re(urn this
Report Card cover tothe School

Studeht Name:
o
- Teacher:
':"'Srchool‘:
,;t;drss:‘ | B
Phoﬁe: “ |
) et Eo’v’;m




Appendix B: Sample Report Card

Purpose SR
I of tlze Prunary Progress Report

This Progress Report dcscnbes your ehllds developmem in rclauon to the’
~-goals of the Primary Program: Tt is intended to provide y0u with informa-
} tion about your child' s mdmdual aecomphshments mterests abllmes and at- -
,tltudes ‘

' Irx these early years, children are at many different stages of development.

: They leam at different rates and in different ways. according to their abilities,

e l,mterests and opportunities. We krow that it is not beneficial to make com-

1 pansons between chxldren S0 care is taken to evaluate each chxld in ten'ns of -
’what he or she can do ce |

v “"'We encourage you to be an- active. partner in the educauon of your child.
| Please attend conferences and meetings durmg the school year and communi-
: 1: cate thh your chlld's teacher ona regular basxs ‘

'Parerit 'Comments,:fto;thé;Te@cher' |

= As parents you are. mvrted and encouraged to contn'bute mformauon to the school about
you chtld in the anary Prooram. E

fmrr:

Pmnl:Sl‘gmture : : .
E Conferenee requested G o




Appendzx B: ‘SdmpletRe[}Qré‘ Card |

PROGRESS REPOR"‘ =

| I\INDERGARTEN ; S
",‘SCHOOL YEAR / 77*- / f REPORTING PERIOD //”ec . /f/arcL

'Z,NAME? _ | o A
SCHOOL -~ = o S DIVISION ’7 T

“TERCHER T

| ATTENDANGE REPORT |
| “EP"‘ OGT _NOV DEE JAN FF:B MAR APR MAY JUNE

worens | [ | 2| 0\ 013171g]

?;Pa ents-‘r , - L E ,
" his c0py of the report need~not-bc returned to the school

Should you have any questlons regardlng this: report Q‘ Ni
any phase of your child's progress,. please let the ,
- school know that you would llke a Parent»Teacher ‘,~ ,,'“

*,,conference.,




O Appendle ,Sﬁmple Réport Card :

'INTELLECTUAL'GROwTH’

iLISTENTNG

;Llstens at entlvely

?).J;Dlstlngulshes between sounds .
~(ive., animal, household;

1
gl
Lo pe0ple, transportatlon) e vz/,:V
““jf;}gsjAble to recognlze rhymlng words W
\/J

‘*rfAblzi-o recognize some beglnnlncf" |
 'sounds which have been stressed.

5, 2uls 50 ,f01¢9w seqaence oP’”‘
.. Giraciions -

Aﬁﬁ‘?*ncn“TUA er RY: 

- s e o) e 0
. [T e L R 3

:(storles, pqems, fleld trlps)3
Artlculates well Lo

X/”:-‘“’ Mf’f?{/ _0./(/!2 57&,,,,//)/ A
/a” dﬁé%\kbf lLfAizAg/ ,44{6/ L A/fefpyb S

7 Ut/‘-/f("“‘u/zﬂf /,(/[/ e z/ufz/
: "”F;F;ff?* pufkﬁ /ﬁ/,z/é/i,

VQuence -5 tv/:  ;;.
v




,fREADING READINESS AND PRINTING

- MATHEMATICS AND SCIENCE

,Able to dlscrlmlnate between

"Able to give several letter names. e

Prlnts own name

shapes. (i.e<; A. H. C. G.) :f}ffi e

Recognizes a few words (names, oy
colours, etcy) , !

1.

l+.

(o T ) SN
,Recognlzes nun rals to 10 .
fRatlonal countlng to 20 (15

ReCOgnlzes Geometrlc Shapes

~‘0ne-°°—°ne CorreSPondence (5 peap;e-ff¥ 4f;%iAff1§M;,u‘ri”“’
R -5 cookles)‘nn(:]kT |

Counts ord.nals and understands

positions of obgects tc 6th (flrs .
r_fourth, etc. ) , i S

1 A551gned to a flrst year pr1f y ¢
| Assigned to a first year prlmary class
/- |with continued readiness activities =

 } necessary before beginning formal -

- readlng 1nstruct10n;.....;...............;.

Date //"M.«f/’A/ 7@ / ? 7-40




-~ ONAME .
Progress in unmarked areas

Appendix B: Sample Report Card

khl:

2.

VVVEMDTIONAL AND SOCTAL GROWTH

Mbvement, rhythm apprec1at10n
Engoys dramatlc play

s 1.

tjl #;'

,Shows self—confldence (good se‘f—

e R & equlreme"l\.ts
. ,‘ 3 .

;mmmsmutomsmws‘

"~ image)
Accepts class routines and

Shows .concentrstion in
Ea}vselfchosen activity
b) Group activity

PHYSICAL GROWTH

1.
g

fbalanc1ng)

;Eye-Hand co—ordlnatlon (balT
— throw, catch) -

‘Fine muscle co—ordlnatlon (pastlng,'

- cutting) : LT

e h;jinlfferentlates between nght and EO
S fLeft ST CRRE

Gross motor control (Sklpplng

KEY: 1. Yes
2. Occasionally

" has not been evaluated at 3 ggtPiggly
o thls time. A :
- "MUSIC AND DRAMA 1 ‘2‘ 3

NS K S

K gx\j

"felugk"



“Appendix B: Sample Repof: Card

: : PROGRESS REPORT
up-. ‘ B o

TO THE PARENTS

The Schaol conslders each child as an individual who has lds own rate of
learning and who will develop mentally, physically, soaally and emotionally
according to his own abilities. The school alsa recognizes its obligations to
create an educational environment within which each pupil is taught the -
essential skills that will enable him or her to function effectively in a =
changing society. Many variables affect achievement in acquiring skills,
and the amount of time requxred to gain mastery wﬂl vary from: one in-
,dwidual to dnother. : :

Itis xmportant that the home and school work: together to brmg about :
desirable progress for all children. Parem-‘l‘eacher conferences, therefore.
will be scheduled at least twice a year. A more detailed analysis of this
report will take place at conference time. , ,




‘Appehdix B: Sample Report Card

tmpr‘ownq B e gem k,gepod keod&' -

LANGUAGE ARTS

- | "Reading - is developing: ,

i B5 Independence ‘- word attack skslls mcludmg Phomcs BN
- * Fluency and Expr&ssxon :

-} -Comprehension :
'} Listening - is acquiring:.

.- Skills in following oral dlrechons

- The techniques of a courteous, critical hstener
| - Speaking - is growing in ability to:

'} Express ideasorally = .

S0 oL - § Speak clearly and use cormct Enghsh

ST E Writing - -islearningto: =

G - Express ideas with c]anty and ongmahty

_"Print or write neatly and legibly
: 1 Apply spelling skills consistently S

=+ |7 Use principles of puncmatxon capxtahzauon & grammar
. " | General Effort

| ARITHMETIC -is prograsing in:
| Knowledge and use of vocabulary
- Use of numbers with understanding
- 1" Reasoning in solving problems
| Knowledge and use of number facts for:
1 (a) Addition - -
1" (b) Subtraction
| c) Multiplication
[;(d) Division .~ -
S Orgammdpmts ideas well
- Contributes useful informaﬁon to group'
- work & discussions

S ‘PHYSICAL EDUCATION
'} - ‘Development of Skills
1 Participaﬁon in Group Activma

Jodo i NSNS

F

<

L

< RN PN

e i‘scmnem' nsj“annngmmeahmtym P |
" | Observe, kxvesﬁgateanddlscover S e
Understand concepts G

,;am" Sldﬂs in thé use ef art matemls" R

g
v
¥
H

R KRNSO SRRNNS NS KNS Kis 1%

i
3 AR (TR T N

1. . 1
B P DY) .
e T




* Appendix B: Sample R’epqrt Card

: “fljst' 20d -} 3
- Repoct | hwﬂ | Report

WORK-HABITS :
‘Settling down to work promptly
‘Paying attention in class :
, Workmg diligently on assxgnments
| Completing work on time
; - Making needed corrections -
- - |~ Practising neatness . consxstently .
) Commg with needed supphes

AAAAAAAAAA

: crrlzmsmr

L. Respecting the opinions of others ;
Considering the feelings of others
- Caring for personal property ,
- Caring for the property of others
| Getting along in group situations ~ -
Using free time and talent productively
Developing self discipline : .
-1 Sharing in classroom duties

- Obeying: rula

\K§$\*$ g\\&gkﬁ

;xx\\\xxx‘*xxxKxK&mf%

N ERRARE RN \iaﬁg&{'

T R s

OOMMENTS
lst Report-

' is making satlsfactory progress at level
6. She mEkes a conscientious effort in’dll her work.
She is learning to listen with understaniding and this
js helping to improve her vocabulary, her' ‘word-attack
sKills and her ability to express her owi’ ‘ideas.
- understands the basic concepts of ‘addition
and subtraction. She does all computation quickly ,
-and accurately. She has shown interest in other sub~‘~"
~Jjects and part1c1pates well 1n oral dlscussions.

?nd Regort-'

contlnues to make satlsfacuory pr@gress at;~ o
level 7 -She contributes many good ideas.in oral
“discussions and is original and imaginative in Her -
written comp051t10ns. She is quick to apply her
~word-attack skills and reads with confldence and -
understandlng.:,,;“;‘ ; |

L wei_-has a good understandxn "ffthe bas1c

" &4@¢§?¢§pt§iqf'*}?jx;ﬁnd%d035131¥f"mﬁ tatlon faxrly




Appendix ‘B: Sample Report Card

""**maklng unnecessary mlstakes, which in turn rattles her

--She is still unsure of herself when worklng mth prob—
coolem: mtuatlons. , ,

S f{‘eiJune Report- o

; ' ise progressnxg well in’ all her school—— ,
;_work “She has made a sincere effort ‘to- 1mprove ‘het
""’z’fffﬁ"'work hablts. e

o ‘Nice going, ‘!; Have a fun summer and good
‘1uck in Grade 3. |

;,R,B;PQRT ﬂ REPORT -0
f_‘ .+ Parent's Sigdémre A Parent's Stgnature |

Please place a check in the box 1f you desxre a conference. :

A’I‘I‘ENDANCERECORB , .
N R see‘r 0CT [ OV | DEC | AN | FE8_ ma;apn MAY T T
. ,‘[Dayﬂ'Absent—» L o |glo12101raTo 1] 114]
o TmesLate [ O (775 (7 Qa C) Lelo (e g

Q0

o PUPIL PLACEMEN'I‘




Append,ika:’ Sample Report Card .

PUPIL PROGRESS REPORT

'GRADES FOUR T0 SIX

Your children arexndxvxdualsiuho have their own rate of learning
and wvho uxll develap meatally, physxcally. sucxally and enotmnally
faccordLng te thexr oun abilities. S

We recognxze our. obligation to create an envxranuent uxthln uhxch
your ‘children are taught the skills that vxll ‘enable theu “to
function in society. Many things affect ach:eveaent in acquiring
those skills and the amount of tiae needed to gaxn na'tery will
vary for each 1nd1v1dual

It is iaportant that the home and schoul uork together.‘~ Parent-‘
teacher . conferences are scheduled 2t least tuice a year. -although - -
you may contact  the school ‘at any txne.: At that conference 2 nore
detailed reportiu;ll be provided. .

Authorized For use by the Board of Schdblrtrustees

NAME OF PUPIL . e e eaessennnaeanainiss oseaibasanean s Veveenneenas
GRADE’S ...... Dw"s""""
3 SCHOOL YEAR. .. .1.932”33

.........

mcuen,




Appendix B: Sample Report Card

LoNaME cmoz 5 vewn 82-63
- Gfade.lgvel kchieveaent : lnd:vxdual PerFornance (I P.)
“{G.L.8.) as-assessed by : in relation to the pupilts -

the-teacher - - L ability 2ad effort -as- assess

by the teacher

: . : 0 - -outstanding
_ 4 above grade level © 6 -:good:
: at grade level S ~ satisfactory
- belou -grade Ievel o o= 1mprovemeat needed.
. S st 2nd 3rd
AR ' "7 Report-  Report  Report
G , c Lo e feen T 1e Jata | 1P
- LISTERING: AKD SPEAKING Y B O
_ follous directions......oivun.en. - 1 H
© listens-attentively..... ceeaenaas .

' 'speaks clearly and expressively..
“understands and uses new words...
uses grannar correctly...........

FTFP
il
Q“«\

i READING ;

SonEs USes uord -attack skills.......... 16| G|

ST T shiows growth in vocabulary....... LG e
P . reads Fluently.....ooiiiuainninas G 1 11

~ reads with expression.......... .- C e

reads with- understanding......... i (y
- .reads” for Pleasure..i . voouinn.. , (= B FcRE

';uses lxbrary eFFectxvely......,.. 1S &

o '_uamcn LANGUAGE AND SPELLIHG

°does ueIl in spell:ng lessons.....l':'
_uses correct spelling in daily work:
“uses good handurxtxng.;;..;.;....,v_
'1ur1tes with reasonable speed......
;uses currect grauuar..;;.ig.;;;.7*"

[FFRERTIF_PRPERT

Q“F“”P“P




Appendix B: Sample Report Card
Mathematic s
st 2nd o ded
_Heport - Report- - Report
LAY 1P T LAy 1P [ GLA| 1P |
: Ve | s
understands concepts..........ai. @ - G| (f)*?‘*':;fi
recalls number facts quickly..... G AR (v
-computes ‘accurately..... eevaiee. S VAR (-
solves written problens.....;‘... S =1 e
SCIENCE ¥

understands concepts
retains xnfbrnatxon...., .... R
participates readily.............
uses research skills.............
completes projects and reports...

.............

CD!J+J§
Ooh

O

QM
NN
RFRE__ AR

SOCIAU STUOIES

understands concepts...... eeedeaa
retains information..............
participates readily.............
uses research skills.............

completes p&gjebts and reports... ;' . | (;. , 
T I PR N
' participates readily...veenuue... ‘(; A S e
completes assigneents............ v Tl =
Fosters technxques...;........a.. (+ (= (r _
husic -
partxcxpates readxly......‘..,... C) (; TR || ,; .
shous grouth in skxlls........... . o (= g;&' ;
VVPHYSICAL Euucntlou
- partxcxpates actxvely...;;.,,....'"'l\ q | -
shous growth in skills.....c..o. 5

_ shows- qur:;nanshxp...,.....;,... ol




Apperdix B: Sample Report Card

CITIZENSHIP AND PERSONAL EET Lo 7
DEVELOPKENT (1.P.) - o = ' ‘ '
Cist s o 2ad. ~3rd
‘Report Report . Repod

VORK WABITS

. completes assignaeats..... e '
_ works indepehdently ......... i
uses time wisely.............. .
works meatly....... il
follows direccions....v.voiuuru.s
organizes work apprdpriately...;.
- -comes with needed: supplxes.‘.;.J;,

cebhhbh
NN
VRS

CITIZENSHIP ] | A

‘accepts | responsxbxlxty ..........
co-operates with athers....... .ee
~ behaves in class.iciceeaiiiann. .
behaves on the playground........
considers the opinions of
“OtherS.eueiiiiiiiiiiinn i,
cares for property of others..... .|

SH YN

PRORDOR

o

P PPl

- SO KD JF N KKJ  TOAL
vines tbsent || ol { el -]

R :Tiin’es tate || < {- | - -—-—~

" FIRST REPORT: COMKENTS

: 18 a serious student wko puts a fine
:Veffbrt into all henr uork She contributes well
to class discussions. frequently completes
class asszgnments in reading quickly and is able
. | to engoy enrichment actzvztzes. Hope your knee

' heals well Lt =

\e




Appendix B: Sample Report Card

FIRST RCPORT: COKKEKIS {Zant g

aann s SR

T Teacher's "Sitjn'at'ure

SECOND REPORT: - COMKENIS

: has'madé'Steady progress in &Zlfareas.
She has mcstered well all the math skills taught

this term.  Her written worx reflects the good
quality of her effort. ‘




* Appendix B: Sample Report Card

FINAL REPORT: cfanﬁfn;fs T

: nas pat her oest e ort
work with good results. her CTT.B Sa sbaadardv

'f,vpests show strengths in. Language Usage cnd iap dfl

Ctng = 95th atle, and heﬂ weakresses'bn °DeLang ancé

f”Punctuatpoa = 78th %ile. As uou ‘can see; her test

, ’?s,,andtng is above average,rrr crn.ng l—er* ach*eve.nent -

in.class. . I would like_ ___ to aim for.a little =

,‘more self‘confidence and-self-reliance in 1nter-'”,‘ R S -
p"etzng’lesson Anstructions. = She often requires *»t"fffff T T
o repeated assurances that sPe »s on uFe rzgh‘ track

',Itfuas a good year,

s T[e‘a;her"s;,'SriLgna't‘Lyryre[v' S

~ ,kaféciékt o




B | Append1X C
Rev1sed ertten Report Card

Aesthet1c and Al‘tlSth Development

~° enjoys draw1ng and is capable of producmg quahty art work conmstxng, e
ﬂof color and detail | |

i ' loves to sing, dance and play mus1cal games -has become very | -
- responsible W1th his behavmr when songs are sung-he no longer calls A 2o
R 'our or acts s1lly : ' S o

Emot1onal and Soc1al Development

: e fhas been much more settled th1s term when tack.llng seatwork

. - loves people, likes to share experiences w1th others ( (at tlmes ﬁnds 1t
o difficult to settle during share time when we are all at the carpet)

~, “.r 'enJoys learmng, has shown s1gns of matunng th1s term-more settled :
gRae ﬁ'and respons1ble ‘ o ‘ : e

i" | Intellectual Devel()pment -

e _1s readmg ata level wh1ch is h1gher than would be expected of a chlld i
o ‘yihls age ' S ' : o b b

e "‘ffexpressmn 1s developlng when oral read1ng

S e ireads eas1ly-h1s readmg is beglnmné "tO ﬂOW e

cabulary is very good as is his comprehension




Appendi.t C: Revised Written Report Card

. ‘more focused this term-better organized, making better use of his time,
T s workmg hard and taklng pr1de in his efforts

L e s tuned in" to the efforts made by h1s classmates and learns from

them thus unprovmg his skills

d prlntlng is neat and t1dy, words are placed on the hnes and spaced
o P properly AN ' e :
e Spe'lmg- averages 3x on }us wee,&ly spellmg tests, is approachmg the

' conventlonal stage of spelling .

“® - is aware of punctuatlon and capltals at the begmmng of sentences but
5 does not always use them |

o 0 “many of responses to the novel IndJan in the Cupboard have been

~ impressive-has put forth the maximum effort and demonstrated h1s
s ab111ty to comprehend what has been read ‘

L SpeCLﬁc A: eas for Improvement—cons1stent use: of punctuatlon and capital
s letters

o : Math

: e ',:tells time to the hour, half-hour and 15 minute 1nterval
L 0 - ;fcounts forward and backward to 999-

. :'sklp counts by 2's, 3 s, 5 s
. understands odd and even and 1dent1ﬁes ﬁ‘actlonal parts of the whole
o recogmzes the placement of numerals in the 100’ 8y 10's and 1's place
e is capable of wrltmg numbers to 999 | |

' L4 Lunderstands the concept behlnd add1tlon subtractlon and
T ,multlphcatlon e S e

s - ' :’, knows number facts to the 10 famlly




A_npendix C: Revised Written Report Card

Specific Area for Improvement—reversals-9, coin equivalency (1 dime =
nickels)

Physmal Development
e has partlmpated in a variety of act1v1t1es this term
. = stations work included the use of hoops balls, sklpplng ropes and mats !

.- * soccer skills have been taught as well as team games such as
: ,Cahforma chkball and Dodgeball '

e has enJoyed usmg the parachute Jogglng and prepanng for Flesta
,Fun Day

Social Responsiblity
e s fascmated by the world about hlm, values nature and all that is in 11:

*  has a caring attitude towards others and is learnmg to voice his
- opinions when he feels situation are not fair (soccer)




App
rr

e ol

pendix D
Transcrlpts of Teacher Comments

e e Al

Teacher— Interviews
Each 1nterv1ew was conducted in the same manner Each teacher was
asked the same questlon EE ' '

‘ Teacher 1

7 | Questlon I would hke you to thlnk back to November, 1991, when we
~+---worked together ‘as-a staff to develop a new method of reportlng In our"
school. Can you tell me how you felt about the experlence"

I' guess it's ownership. The colleglahty between staff was fantastic, Everyone
~ putting together their own ideas. It was a genuine issue with everyone all
~ involved, spontaneous, it wasn't-as assigned job-we had to do, it was a natural
‘néed that we had to solve—enthusiasm. It was a vital issue that made the process
so useful. We all benefited and it wasn't imposed on us from the top. WE
wouldn't have given up so much of our t1me if it had been 1mposed on us. It was
a neat experience.

The reporting process that we developed was open enough that we could add our
own personal touch to the interviews. We had a framework but the interview
was mine. I could lay out my books of various levels and the parents could see

- where their chlld stood in relation to other children their age.

We'll probably use the same format—there had been no mentlon of not doing
that.

‘Teacher 2
Questlon (as above)

1 missed the ﬁrst part of the day when you met vmth the coordinator and had the
... ~meeting with John. Remember? I was away that day so I can only share how I
~ 0 felt when I arrlved at your house for the meeting. It was exciting. We were
““really a group getting on a roll. Maybe I was bossy but I was so excited. We kept

. clarifying and. everyone was so happy so we worked through the process..
<. Everyone. agreed and ‘came up’ w1th a resolution. We-all felt empowered. We
C really cared about 1t 50 we really wanted to make 1t work No one was dlctatmg

130




Appendix D:Transr:ripts of Teacher Comments

so we couldn't whine about having to do is so we had to solve it ourselves and we -
did. Different people took leadership at different times and we all put in our two
bits worth. We all had lots of input.

Teacher 3

Questlon (same as above)

" The anecdotal reports were legislated and the parents were dlssatlsﬁed We felt
anger and frustration of being caught in something we didn't have -control of.
We were powerless. It was ‘satisfying to be doing something and to come to some .
resolution. Administration supported us because he trusted us and we know
from passed experience that he would go along with our group outcome. It was

- positive to work together. People listened to one another and everyone wanted
say but everyone backed others. I think this happened because we wanted a
resolution. Brainstorming brought us together as a group—we worked out

- glitches. When it came to the actual reporting procedure, I liked the fact to face

- honesty that I felt with the parents. It was so effective. No one can argue with the
facts when they see exactly where their child is. The parent input was great and
I could clarify concerns right there on the spot. o

'Teacher 4
Questlon (same as above)

I remember feeling a sense of dread. "Oh no, here we go again.” How do I say
this and get it through. What if someone calls me on this? Frustration —all the
work—so_often for not. Why am I doing all of this? It's not appreciated. I
remember the coordinator coming and I although "Oh good, here it comes—
some clarification.” It bugs me—still bugs me that we've been accused-or using
grading in primary in the past—there's been ticks used for effort not
achievement. I stated positive things on report cards 10 years ago—weak things
were recorded in a supportive way and it seems like everyone thinks we are
using a new way now and it is different from 10 years ago. Anyway, I thought
the muddy waters would be cleared and the coordinator would make some sense
- out of the reporting issue. But it didn't happen. I felt really, really angry that we
had to tow the line and not solve our problem. when we met after school we were
all feeling the same emotions. We were a group of women an we felt John would
go along with our wanting change. He was seeing us as a group of strong
women. We owned it, we wanted it, we would stand behind it. When we met at
_your house, we were like a "natter” group. There was an angry buzz and we
‘were working our way through. It was like I was 6 years old and I had done all T ,
~could to please the person of authority and my reports were still not being
“appreciated. WE-all sat there; all-feeling equal. It was.a phenomenal meetmg '
My reaction was one of a ch11d1sh mood "AH ha ha—we won—we're winning, - -
~ this one's ours.” Wow, it was an eye opener because I started to feel I was -
, getting to know teachers personally They were showmg honesty, trust, Support B
acceptance and no one was _]udglng anyone We all talked an talked untll we




Appendix D:Transcripts of Teacher Comments

solve it. Thinking about the reporting interview itself with the parents, I got a

sense that it was owned by me. The week was an absolutely high, like dancing

from one interview to the next. It was like having a black cloud lifted. I had all

this stuff (children's work) to back me and I could show them (the parents). You
~could see the growth—you could be so specific. Yes, I want to do it again.

‘Teacher 5 |
Questlon (same as above) It should be noted that w1th this interview, the

teacher preferred to dlSCllSS the actual reportlng interview and the effects it
left on her and the parents.

‘ There wasn't g0 much stress about writing the reports 1 could get right down to
the "meat and potatoes” instead of the flowery jargon. There was more

_partnership between parent and teacher and the comments could be backed up

* with the children's work. You could negotiate a time-line plan with the parent
(action plan). Even certain phrases in the point form could be modified. The
parents and I'did a lot of talking going over all the points—they didn't have a

~ chance to read the report before and a lot was coming at the parent. I think there
~was more of me talking that I would have liked—it wasn't always a two way
discussion—next time I want it to be less teacher directed. Everyone in the
school is going to do it again.
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Appendix E(1)
First Letter of Explanation

November 18, 1991
: ‘To Parents/Guardians of Prlmary Students

Dear Parents:

e This year, in an attempt to improve our communications- about your ch11d S

progress, we are modifying the reportlng process for the three formal
reporting periods. r .

First, on the date of report care issuance, you W111 receive an overview of the
_program which was presented to the entire class in the ﬁrst term.

Second, at a parent-teacher conference, each teacher will discuss with you,
your ch11ds progress relevant to the overview. To accommodate this, we
- have extended all interviews to thirty mlnutes and expect that a11 parents
will join in the interview process. ,

Th1rd after the interview, each teacher will summarize the discussion,
~ have it typed, and will send it home as the formal record of your child's
~progress for the term. |

We smcerely hope that this discussion of your child in relatlonshlp to the
overview and generally held expectation for the age group, will be
meanmgful to you.

To put the rewsed process in motlon please come into the school on
Tuesday, Wednesday or Thursday between 7:00 a.m. and 5:00 p.m. and
choose an interview time convenient to you.

After the first reporting period, we will invite your comments with a view to
further improving the reporting process in successive terms.

Our goal is to communicate effectlvely with you, usmg wr1tten and verbal
procedures ‘

Yours truly

J. Bowbrick
Principal
Caulfelld Elementary
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| Appendix E(Z)
Second Letter of EXplanatlon

o December 1991

i R Dear Parents

: Th1s 1s the thxrd year in wh1ch parents have ‘been rece1v1ng the Mlmstry :
: 'mandated anecdotal primary reports S -

o Durlng th1s past reportmg period, our primary teachers in response to our
. mutual concerns -about ef fectlve home/school communlcatlon, tried a
_;mod1ﬁed approach to the process

B ;The approach 1ncluded

- ,an extensive overv1ew of the terms work sent home before the

B 1nterv1ew

S - 'pf‘a package of work samples for each chlld presented pnor to the

S ‘p1nterv1ew
- | a half-hour interview about each child

- L~a pomt form anecdotal report' sent home after the interview.

Our goal was to lmprove ‘the reportlng process w1th1n the structures of the

o Mlmstry and School Board gu1del1nes

= We would appremate it if you would take a few minutes to respond to the

- followmg, detach it, and return it to the school ASAP

, Yours | truly

,"John Bowbrlck Prmmpal

and The anary Staﬁ'

1A



U‘*“wl\:’"‘

AppEuu EIS )
Summary Plan

Steps for Modlﬁed Prlmary Reportmg Process
| ~at Caulfeild School

. Letter of explenation sent home to parents. f(written by‘pr‘incipa‘l)",

One week prior to conferences overviews are written and sent home.

, Teachersiprepare a point form report for each child.

. Parents sign up for 30 minute conferences.

Folders of childrens' work 'and other relevant data compiled in

- preparatlon for conferences

Parent-teacher conferences held to dlSCllSS ch11d s progress relevant to

~the overview.

After the interviewy'teacher will amend the point form report adding"
any parental input and/or action plans agreed upon by both parties..

This complete report will be typed and sent home in the Primary
- Progress report card folder as a formal record of the child's progress

for the term.

~ Parent survey sent home asking for response to this reporting process.




Appendix E(4)
Primary Reporting Process Survey

- I thought the revised process was:
an impfovement, O
" not an improvement )
. - Two things I liked about the revised process were:
1 , o

- TWo things I would like to see improVed are:
1. i

. General Comments:
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Appendix F
Interview Questions

.. Can you identify the three most_important topics 'abeut your ehild's,'
- development discussed in the report card? What do these mean to you?

. How do you feel about the way they are described? f

Have all the parts of your child's development that are most 1mportant
~to you, been discussed in the report? -

What, if any, are a few things that you dxd not hke about the Way your :
child's development was reported?

. What if any, are a few things that you really llked about the way your
- -child's development was reported?

. Do you feel this report portrays an accurate pictﬁre of j'our child?

What other ways do you communicate with each other (parent-teacher)
about your child's development? | |

What do you think about anecdotal reperting? :




App peu ix G
NeW Structured Written Report Card
(Eagle Harbour Przmary School)




| Appendix GKindergarten

 Student._ | I)m. s
~ Teacher ’ E l\cpomnchnod
| EFFORT CODE |
A-‘a!Waysfﬁ’ o = l\ ‘rccr;m‘rcsfrcqucn’x rgn\;ridcrs =
U-usually - T S-scldom :
Music

Visual Art

B._EMOTIONAL AND SOCTAL DEVELOPMENT ———

k Dcmonstratesself coriﬁéénéc

{Copes with new situations -~ — - -

Demonstrates self-discipline

 Settles down to-work promptly

"Works diligently on assi nments
: @omplcteswodcon time

| Works well in groups- shares and co-operates
Work well independently -~

Is enthtsiastic about leammo N

Doe.. not. hmtate to ask ior assxstance

1C §UC!AL E§F6NSIBILITY

Respects the opinions of others U

"~ [ Considers the feelings of others
[ Cares for personal property

i | Cares for the' property ofothers

Makes responsible choices

Shams mclassmomlschool dutnes :

oD PH?ﬁICAL DEVELOPMENT

Pamcx tes \ﬂlln in all acuvmcs C
Demonstrates knowledge of skills taught

P’cﬁorms skills taught: -

= Demonstmtcs the :mponanée of ééfety

n‘ ‘ U”“:%R“TEULUM. :

) SCIENCE

Understands conccpts

Organizes and presents ideas: wcll

mpletcs assi }nmcnts e

o I‘RENCH




D§VELOPMENTAL READING STAGES
e iSludems who are Ieamrng to read progress through a serses of devetopmental stages as
i described below,

. ggww '

- STTLAS ,Setf-Awareness Stage
ColERe el b i Te . Enjoysylistening to lileralure
L n L Yoluntarily. chooses 10 look at books.
- Participates in choral reading.
.+ ‘Reads"or refells content of a familiar
- book using pictures for clues -
.Role-plays reading by attemplingto
match memory with actual words.
-Can follow a fine of print, . -
“Recognizes personal name and some other
words of high environmental content.
-Pick words out of print but Is not consistent.
©° - Can identify and-name most letters.
-+:Can give words orally that.begin.
- similady. .
‘Can recall words and phrases from a story, -
: Recognizes lhat print-has 4 fixed meaning.

i)

e

1
)

‘B Bndgmg Stage - i
' - Picks out individual words and Iallars
. consistently.” -
-« Underslands-the concept of a wonﬂ
.~ Reads words in one context bul may not
‘be able o read them in another..
T .+ Reads familiar baoks by following print-
Ll T T rather than pictures T : o
‘ R : The readiness phase usually conlinues through November for some sludenl.a
it will be carried on for a longer period. This is the section which would be mostly
usad by the Kmdergarlen class

R o Take Off Staoe L
- s Recognizes some phonlc generaﬂzaltons
. - Rhyming :
.7 Beginning: Sounds’
.. Ending'Sounds.
st Blends:
‘- Vowels . -
e Altempts simple books :
- “=-Can read famillar words In new print situations.
- Developing a store-of sight words.-
. Reads some lhlngs lndependently.

-0, Independenl Slage L .
: ;- Canread a simple book appropnale for lherr :
o ggerlevel, neverseen-before. " e
i ; -"Reads in.word clusters rather. lhan word by word. :
...« Reads orally with meaning and expression.
+ =" Reads using plctures meanlng‘ phom@s and
-grammar.
_Reads silently at an appropriate rate.
Reads with understanding.
Identifies the maln idea of a story. 2
- Can sequence evenls inthe story. - ‘ \

‘ra I‘l w

L BC Skilled Readmu Stage
-_Reads for information. - o
/.= Reads alvarying and appropriate rales : CoL :
- Read avadely of prlnl forms for pleasure and informatron e

: §Per_g,rgg : L
72 uses random leuers to represenl SOundS ‘
: =" Uses Initial consonants to: ‘represent whole words.
e ‘-,Uses initial and final consonants foreachword :
e Usas lnltlal final and medlal consonants for each word

Is approaching standard spellmg ,
Uses standard spelhng consis(enlly




© “Appendix G:Kindergarten

ACADEMIC AC T \’lLMlaNI (,()l)l-
- IN r R()l)U(,l' D - has beéen mlroduud only
l) l)l* Vl‘ LOPING - conlumcd instruction and pr.\clu.c being prm?idcdr -

A- ACQUIRI- I} - demonstrates undcrstandmv and performance at a fevel consmuu ’
«  with the md«.ly lield cxp«.n(nhuns for this age

-E )\ r l‘,Nl)lN(; - transfers and mlwmlu un(h.rsl.mduw ‘“,!d, pcrfo’rmnncc which-go. k.~
bcyoud expectations for thisa age 5 : .

'N- NOI‘ lN I‘RODUCLD - lhc class is nol workmn on lhn arca at lam lmu.

C-CONCE RN - extra hclp from home 1nd school rcqmrcd

L.1N1LLLLC1UA1,ubVLL0Pwumn . TIST__[2ND__[3RD

~w~i——;”,‘~LANGUAGL KR N T Rt latated EEIEERRE

Rcading: ;

Enjoys literature

Partictpates in shared reading )

Role plays reading, attempts to malch p pnm with \vord
Recognizes famlhar words. :

Can |dcnl|fy and name most letters ‘ :
Reads fanuliar books by accurately identifying cach \vord
Attempts simple books mdcpcndcnlly

Listening - is acqunrmg:

. | Skills in followmo oral directions
| The tcchmques of a couricous,: cnuca| iisicnier

Speaking - is growing,in ébility to:

ExpreSs deas ol fy
-Speak clearly’
Use correct Enalish

Writing =i lcarhing to:

Successfully wmcs words accordmg to sounds heard (mvcnlcd)
Write words using knowledge of letters and sounds :
Label picturcs with oné word

“Repeats sentences -

- | Approach standard spelling.

FForm lcucrs corrcclly '




Appendix G:Kindergarten

MATI

1 Number Sense and Numeration

Place Value

‘Number-Computations -

Addition:

concepl

facls

Subtraction:

concept

facls

Problem Solving

Talterns

I'Data AnalySis

‘Measurement

Geomeltry
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“Appendix G: Kindergarten

COMMENTS

L

Additional Parent Comments to the Teacher

As parents you are invited and encouraged to contrlbute lnformatlon '
to the school about your child in the Primary Programme. '

A

'COM'M_EN'I‘S: :
Date ‘ Pacent'Slgn‘ature
Teacher's Slgnature Prlnclpal's ,;Signature :

Parents, Please return thls copy and the report card

COV(.‘.I'

to your chxld's teacher Thank you.. ey




Appendix G: Grade One

Student Pate

e i A Sttt i i

Teacher : Reporiing Pencwd,

= e et

EFFORT CODE

A - always - K - ccquires frequent reaminders.

U - usually ‘ , S-scldom -
A AESTHETIC AND ARTISTIC DEVELOPMENT | 18T | 2ND [ 31D
Dramia
Music
Visual Al
i EMOTIONAL AND SOCIAL DE VLLOl'MLNl ) T

Dcmonslralcs self confidence
Copes with new siluations
; - | Demonstrates scl{-discipline
= FSettles dowg to work promptly
' Works diligently on assignments
Completes work on time
Works well tn groups- shares and co—opc:alcs
| 'Work well independently N
Is enthusiastic about leaming L
Docs‘not hdi:a(e to ask for assistance -

o C. SOCIAL RESPONSIB(LITY

Rcspocts the apinions of others
Considers the feclings of others
Carcs [or personal property

'] Cares.for the property of others
Makes responsible choices
Shares in classroom/school dutics

D, PHYSICAL DEVELOPMENT

| Participates willingly in all activitics
Dcmonstrates knowlcdsge of skills taight

-] Per{orms skills taught

Demonstrates the 1 xmportancc of safc(y L

' T(‘{“‘“LM’"b.s'"“-1‘N"T“‘ERGRAT1«D CURRIC"ULUM--'; —
| “SOCIAL STUDIES. AND SCIENCE =

-

. Uudcrslands conccpts
 Organizes and prescats tdcas well
, Complelcs assigninents

 ITRENGH

&

- [CORPUTERS




osvemmskmu READING sﬁc Es

Studenzs who:are iear?mg o read pfogress through 3 series of developmentat. s(ages as .
described betow

! ‘ii;t" READING

LR Self-Awarcaess Stage.
T+ . Enjoys listening (o fliterature.
"2 - Voluntarily.choases to look-al boaks.
- Participales in chocal reading.
- <" *Reads’ or retells confent of a familiar
book using piciures for clues .
- - Role-plays reading by altempting 10
© ... malch memory with aclual wonds
~ = Can [oltow a line of print,
.. - Recognizes personal name and some other
.5 words of high environmental content.
-+ Pick words out of prinit but Is not consistent.
. Can tdenli{y and name mos! leuers.
S Can Qive words oraﬂy I.ha( begm
s:mitady L
, ‘, - Can recall words and phmses from 2 s(ory
S Recoqnlzes lha( pdm uas a fixed meaning.

'B..'Bridging Slage :
© - Picks out lndeual words and (et(e:s
-. consistently, ‘
= Understands the concept of a word. :
- Reads words {n.one context but may not

. . be able lo read them ln another, . --
- “Reads (amillar books by folkmng print
- ralher than pictures -

The readiness phase usuany contlnues through November for some- sludea!s L
iU will be carried on foc 2 longer pedoad. Thls is the secuon which would be mostly
used by the Kindemarlen dlass.

G Take off Stage - =
e Recoqnlzes some phonlc genemﬂ:aﬁons-
i Rhyming: - ,
s ;Beglﬂﬂlﬂﬂ Sounds
L Endlng Sounds
o -Blends-
B "Vowels
, ..Auempts simple books ' ‘
~“-:Can read familiac words in new pdm Situations.
<-Developing a store of sight words,
- Reads some lhlngs lndependemly. 5

D lndependent Staqe. f el
; -.Can reada slmple baok appmpdaw for lheu' R e
.- age level, never seen befoce. e Sl
- = Reads In word clusters rau:ermanwo:d bywoad. S
- =-Reads oraﬂy with meanino and expression. - -
= 'Reads: using p!dures meanlng phoma and -
“'grammar. .- .
c A - Reads silently at.an appropdale dale, -
- ‘< Reads with understanding. . -
= Identifies the maln Idea of a story. .
im can sequence evenl.s ln the slory

B Slulled Read'mg szaqe.
"~ .- Reads for information. - :
- --Reads a#vamnq and appmpnate rates.
R Read ¢ 1 varlety of pdnl (oms {er pleasure and Informalmn

es fandem letters to represem saunds S S v
: Uses initial consonants lo represent whole wort!s
o .Uses initiat and final consona




Appendix G: Grade One

ACADEMIC ACIIl!iVl‘ZMENT' CODE
1- IN'I'ROI)UCFD has been mlroduccd ouly 7
D-DE VELOPING - conlmucd umrucuon '\nd practice being pmv:dcd

A A(,QUIRI' 1) - demonstrates undcrslandmu and pcrfonnana ata level cmlsnlun
wxlh lhc widely hcld cxpcclanom for llns age

E- l:)\'l‘LNDlNG - transfers and integrates understanding dlld pcrfornmnu. which go
l)cyond cxpcclauons lor thls aoc = g

N~ NOT INT RODUCI‘ l) B lhc CLISS is not \\'orkmn on llns arca “at lhls lum. )

‘ V‘C CONCERN extra help from home and school rcqmrcd .

E. INTELLECTUAL DLVLL()PMLNI I IST _[2ND__[3RD

: LANGUAGL ARTb

Readmg:

Frequently chooses to read books for enjoyment

Applics phonics knowledge 1n word attack skills

Recognizes basic sight vocabulary introduced - P
Uses rcading skills (o make story predictions

| What the child reads (orally) makes scnse: ' U
« .- }'What the child reads: (orally) sounds like language (ﬂucncy)
Reads orally with expression and meaning, ]
Reads grade appropriate matenal mdcpendcmly

Listening - is’ acquiring:

Skills in:following oral directions
The techniques of a courteous, critical listener

| Speaking - i gr'o'wing'—in’ ability to:

Expfess ideas orally - '
1 Speak clearly '
-} Use correct English -

| Wnting - is learning to:

Willing (o take nsks in writing mdepcudemly ,

-1 Wnies for a variety of purposes. {various topics and 0cnres) ,
‘Wnting demonstrates voice (expresses thought with onomahxy) L

Succcssfully writes words-according Lo sounds heard- - :

| Spelling approximations ar¢ moving loward standard spellmg -

| Uses standard spelling consnstcnlly

Pnnts neatly and legibly o

| "Uses the:pnnciples. of punictuation

) Usces the pninciples.of capital fetters - -

1" Uses the pnnciples of grammar.

v Dcmuus(ralcs thc abxh(y (o rcvne “edit, publlsh




Appendix G: Grade One

MATIT

Number Sense and Numeration'

Place Value o

-1 Number Computations -~ .~

Addition:

concept

facts

Subtraction:

concept’

facts -

“Miiltipfication

_concept

facts

Division

~concept

facts

[ Brobicm Soiving

Patterns

[ Bata Analysts

- | Measurement

Geometry
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Appendix G: Grade One

COMMENTS

B : Additional Parent Comments: to the-Tea’ch'er' , |

As parents you are Invited and encouraged to contrlbute lnformatlon
to the school about your child in the Primary Programme.

A

GCOMMENTS: .
Date B Parent Signature
L Teache‘r"s[Siygnature = o ‘,Prlncylpal's'”Signatnre .

| Parents Please return ‘this copy and the report, card7
- cover to your Chlld 's teacher. 'I‘hank you.‘ 8




Appendtx G: Grades Two and Three

Student N 7 Date ]

Teacher . I\cpomunl mxi :

EFFORT CODLLE

A - always ' R- mqmres fmqtsent temtiders

U - usually i C S scidiim o '
A._AESTIETIC AND ARTISTIC DEVELOPMENT | TST ] N0 | 3KD
FMusic

) Visual Art

BT LM@'I IONAL AND SOCIAL l)hVLLGl‘Ml'N’l"

) Dcmons(m(cs sclf confidence

1 Copes with new situations

Demonstrates scll-discipline

I Settles down'to work promptly

Works diligently on assignments

Comptctes work-on umc '

-1 Works well in groups- shares and co-oEcratcs
Wark well tndependently

; — o | s cnthusiastic about learming -

SN T o Downolhcs:lalctoaskforaslstanoc

T SOCIAL & "E‘S“'GR%‘"‘P IBICITY

“Respects the opinions of others
Constders the feelings of others

-~ f Cares for personal property.

< 7] Cares for-the property of others -

" = f Makes respoasible choices

- Shares in-classroont/school dutics .

D PTHYSICAL DEVELOPMENT

{Partictpates willingly in all actvites
Demonstrates Lnowlcdgc obskills taught
Performs skills taught |
Dcmonstmtes thc mponancc ot' safdy

' ‘T"’"’“HEMEs"“TN‘T“'“E“_““CU‘""R RATED CURRICULUM-
o |__soclaL STUDILS AND SCH:NCE '

Undcrstandsmncepts ' e e "v,','fl"fﬁ Ry B
"} Organizes and presents sdcaswcl! ‘ : IR SR S
mplclcsasagnmcnts DR I

R !'RLNCH

comvuruzq




DEVELOPMENTAL REAOING STAGES

swcems who dre ,eamme to read progress lhrough 3 senes of devefopmemat stages as

: descnbedbctcw
7:;‘,; READING

A Sel-Awareness Stage.
- Enjoys listening to literature.
= Voluntarily chooses to look at books.
e Pamapates in chorat reading.
.~ 'Reads’ or cetells content of a familiar
baok using pictures for clues
R Rale-plays feadmo by altempting fo
maich memory with actual words, ©
..+ Can follow a-line of print: -
- .+ Recognizes personal pame and scme other
-~ words of high environmental confeat:
« Pick wards out-of print bit IS not consistent.
= Canidentify and name moast letters.
| - Can give words orauy that begm
siepitady.
- 'Can recall words and phrass {rom a s(ory.
S Recognizes that prtnt tias & fixed meaning.

8 Brldging Stage :
e - Picks out Individual words and letters o ; ‘ )
Tt L conslstently: _ j,‘ R - ] o -
L e Understandsmecmceplotamm ) . - i ) -
..+ Reads words in one context tiut may not e e - ‘ : K
.- be_gtle 1o read tham in another, R te
-« Reads familiar books by foﬂwlng pdnt o : ‘
; _. tathet than piclures .~
The readinyss phdse esuaﬁy eonufmesthrough November far some stud‘ents
it wilt be carrled on for a longec pedod This is lhe section which woulkd be mastly
_used by the !Gndemar!en class, - 5

¢ TekeOffStage e el m el i o o
: _-Recognkessomapbontcgemnﬂzwms - . P SR

BeqinntnqSounds S , )
Emtnqsounds R o o
- Blends - e e Fhe e '
Vowels
. Auempts simple books . ‘
« Can read umamm:hnmmwuwons.
-+ Daveloping a slore of sight wonds.
SEe Reads some !hlnqs lndependenﬂy. L

D. lndapendantsug A )

. s Canread'a simple: book appfop(hle for lhelr . )

“-agelevel, neverseenbefore, - - o o oo T

. Readsinwafddustegsumecmm@bywom. R T R I :

= Reads orally with me3nlng and expression. - BT ) : * t

e Readsusingplctum.mean!nq. phom and ' ' s ‘ '

e Qrammae, - : R B L ! :

‘1 - Readsstlenuyatanappropdatente. , o S o R .
= Redds withunderstanding., = - S

‘ + Identifies the main idea of a story.

. Can sequence evenls In lhe slory.

E Skllled Reaqu Slaoe.
“i-~"Reads fot information. . .

- Reads abvaryingand appmpnate rales e
SR Read a vadely of pdn( forms for pleasure and lnformaﬂon
"_n,,sp : SR S o T s

~ -~ uses random lel saunds, T T T e

-+ Usesinltial consonants to represent wholewom. i e .

s Useslnmal and: conscnanisfoceachword, = - . . o
-k‘Uses lnly nnal &nd medlal consonants for each word LT




. Appendix G: Grades Two and T&bee )

AC Al)l'MlL ACIHIEVEMENT CODE 7
1-INT R()l)U( El - Ims bu.n introduced onl) 7
D- DEVEL .()I‘IN(‘ contined instruction aud practice bcmu prnudcd

A - ACQUIRE D- dcmonstnlcs understanding: and pc.rfornmnw ata Icvc! consistent
wilh the widely held cxpccmuom for this age

l' -EXT l'Nl)lNG - transfers. :md integrales undcrsl.mdm“ and px.rlormanu: which &0
S l)cyond cxpcc(nuons for thisage . ‘

N NOl lN r RODUCLD - th class is not \vorku‘n on. lhm drcn at lhIS hmc

C - CONCERN -chlra hclp f rom home and schoql required

E-INTELLECTUAL DE VLLOI’MLNT T T TST ZND_[3RD.

LANGUAG[' AR TS

N Rcadmg =is dcvcloplng
Fluency ,

Expresston

Comprehension : S R e
Sight Vocabulary - :
lndcpcndcncc in work altack skills

Demonstrates knowledge of phonics

Listening - is acquiring:

Skills in following oral dircctions

The techniques ofa courteous, crtical listener

I

Speaking - is g’ro“rihﬁ in ability -to:

Exprcsé idcasofally ;

Speak cleardy -

Use correct English

Writihg' - i5 learning to:

Convcy thoughts in print (composmon)

'Express thouoms in-clanty -

| Express thouohls with onginality

"Use random lolters to represent sounds (mvcmed spcllmu)

‘[ Approach standard spelling.

- ['Use standard spelling c.onmstchlly

Print or writc neatly and legibly = -

‘Use the principles of punctuation

Usc the the panciples of ‘capital lelters

R B

Y Usc the principles o arammar, -

S Demonslralc lhc :\bnlny to rcvmc. Ldll publnh




o Appendix G: Grades Two and Three

MR

- 'Number Sensc and Numeriation -
Place Valuc '
L Number Computations’ e
Addition: T s
concepl Co : ‘
facts
- Subtraction:
... 7 concept .
Lo factss
.- Multiplication -
:-concept.
. facls
Division
- concept
Problem Solving
- | Patterns :
‘I'Data Analysis- - -
Measurcment .
~| Geometry




‘iif‘ Appendix G: Gradeé Two and. Three : o

- {Stage.

COMMENTS ‘
. demonstrates by her actlons that she enjoys coming to

school. She Is self confident-and loves to soclalize with her peers. In
the area of Language Arts, . _Isatthe Independent Reading

- Is to be commended for theextra effort she has put
towards her math. Her absence from school last year made it =~ = -
necessary for many Grade Two concepts to be consolidated before

, Grade Three marerlal could be introduced

' Suggestxons for next term 1. put forth a concerted effort to settle

during whole group activitles 2. remain focused when tackling

‘lindividual assignments at her desk 3. belng conslderate of others and

their feelings- develop the ability to think before she speaks -

4. maintain top quality work in her notebooks 5. ‘consistently study
her weekly spelling words 6. use punctuation and spelling correctly
in her compositions 7. improve processing speed of basic addition -
and subtraction facts by playing card and dice games 8. ffnprove
ability to make change with money through real life. experlenCES

Additlonal Parent Comments to the Teacher

’COMMEVN‘TS:

As parents you are lnvited and encouraged to contrlbute informatlon,,
to the school about your child In the Prlmary Programme. R R

ﬂmx.m/(;m; I q C) 3

< Date B R ~Parent~Signature

i _Teacher's Signature =~ L prmclpalvs slgnature




' Appendix G: Grades Two and Three

COMMENTS ‘ :
- _=:is an active child who enjoys her peers. She is
often smiling  and has a sense of humour, Remammg on task is
difficult for ________ as she likes to sociallze. __ .- enjoys ,
responsxbxhty and is willing to assist about the classroom.

has made steady progress in reading with her slght
words and understandmg of phonics both improving. Carefully
decodmg words is more of a challenge for -______~, she tends not
to look carefully at the word or use her knowlrdge of phonlcs.

. -: enjoy§ reading and is :able to read and comprehend at a
level above that which would be expected of a student her age.
Spelling is a challenge for-.___ - as.she spells many high
{frequency ~words Incorrectly (make, say, when etc). ___ ____ is
quch to. record her thoughts in print and wrltes interesting

- {stories.” As- with ‘spelling, -she -rushes -to- print- and-as a result makes
k carelcss errors.

: has made commendable progress ‘In math thls term,
although she continues to be working below the level .expected for
a child of -her age..--The greatest area of lmprovement has been in
her ability to add and subtract when regrouping is required. The
next area of coacentration . should be multiplication and division.
.- contindes ‘to - have. dxf(lculty with the problem solving
component of -the program. = -

- -'Suggestions -for next term: 1. concentra.tlon cn multlpllcatlon
and division: 2. problem solving 3. encourage use of phonetic
~|knowledge to - decode - -vocabulary -4. continued review of spelling
‘lwords S, encourage her to slow down and form lettérs neatly and to
think through her story .ideas. before recording them

- . Additional Parent Comments to the Teacher

As parénts you are invited and encouraged to contribute
_ Information to the school about your child in the Primary
- Programme

 COMMENTS:

” MM 1994

Date IR " Parent Signature

Teacher's. Signature . 'Pr‘:ln‘olpal"s $lgnathre '




. Appendix G: GradesrTwo:and Three

COMMENTS

1 - Additional Parent Comments to the 'l cher

" As parents you are lnvlted and encouraged to contrlbute lnformatlon
to the school about your child in the Prlmary Programme

A

GOMMENTS:
Date , Parent Signature

TeaCher's'Signaturei o S Prlncl'pakl',SVSlgnature ,

Parents Please return thrs copy and the report card
o cover to your chlld s teacher Thank you.




| Appendix H
Survey for New Report Card

. What do you like?

VWhat‘ would you chahge to improve the comm”unicati‘on?

. Could this report stand alone without an interview?

Would you rather have this style of report card or straight anecdotal?
Why?

153



Appendix I(a)
Sample Anecdotal Report Card

Student s Name:

Schoo] : - District:
Reportmg Penod Second ‘ . R . Date: , March 24, 1993

The goals af the Primary Program are to provide a variety of experwme.s tfuzt fmter the Lﬁtlrf 5

« Aesthetic and Artistic Development - - @ Physical Development
~_* Emotional and Social Development * Social Responsibility
" * Intellectual Development S

All goals are emphasized throughout the eﬁtire Trima}y Program. |

Thé’rhés‘ t'aﬁght this term include: Chnstmas, Wlnter Sa]mon/Flbh Bearb I
Friendship/Valentine's Day, Outdoor School, Trees, Farm Animals ‘
___continues to be a helpfu] and dependable student.- She is both respon51ble and hard-
workmg '—is always eager to try her best at what ever she is asked t¢ do. :
During our recent trip to Outdoor School, ___ participated in'all activities with great
enthusiasm. She displayed an independent and confident manner throughout the trip.
__ continues to make progress in Language Arts. She particularly enjoys rereading
familiar books with repetitive passages she has memorized. ___is also beginning to
read short phonetic words. Her reading will improve rapidly as soon as she learns all
the consonant sounds. In her Journal, ___is writing sentences using a combination of

sight words and words sounded ‘out phonetically. . . will further strengthen her |
Engllsh language skills by continuing to work with the E.S.L. teacher next term,

In Mathematics, __ can write most numerals to 100 from dlctatlon She also
demonstrates an understanding - of the addition process, using manipulative
materials. ___ needs more time to develop an understanding of the subtraction

process.

—— enjoys ‘involvement with the Art and Music activities associated with the
classroom themes. In Physical Education, ___ is doing well in developing large
muscle skills using balls, hoops and bean bags. '

— has made progress in all aspects of the program this term.

-[£] continuing in the-
~ Primary Program
[] beginning the -
- Intermediate Program




| Appenchx 1(a—1 )
Sample Anecdotal Report Card

V'Sic'hool:: o , s ~ District:
: Reﬁorting“Period: e e o Date: Nov. 1992

o ‘Tﬁz goaLy of the Primary i’rogrdrz are to pravufe a uariety of ez(perieﬁce.é tﬁdt foster the child's.

* Aesthetic and Artistic Development e« Physical Development =
~* Emotional and Social Development * Social Responsibility
-« Intelectual Development ' . ‘

- : ~'J21[[ gaaﬁs' are em;ﬁaszzecf tﬁraugﬁout the entire _anary _’Program

| "Themes taught this term 1nclude Christmas, Wmter Salmon/Fish, Bears,
1 Frlendshlp/Valentlne s Day, Outdoor School, Trees, Farm Ammals

|ozisa good-natured co- operatlve and responmble member of the class, She is eager to
‘ F’learn and approaches tasks in a conscientious manner.

s maklng good progress in Language Arts. ‘She knows all o the names of the lower

% case alphabet letters and can recall half of the consonant sounds. She can also

| recogmze some sight words associated with the classroom activities. In her Journal,

i3 beginning to write simple sentences using sight words copled from the classroom‘

and words she has attempted to sound out phonetically. ___is also further improving
her Enghsh language ability during her time with the E.S.L. teacher.

In Mathematlcs, __shows a good understanding of the number system. She counts in
sequence to 100 and identifies numbers out of sequence to 100. Using manipulative
‘materials, ___recognizes, extends and creates patterns and can sort objects accordlng
to. dlﬁ'erent characteristics. :

: _____partlc1pates with enthusxasm in all Art, Music and Phys1cal Education activities.

~__hashada good beginning to the school year. -

“[] continuing in the
‘Primary Program

D l':)‘eginnin‘gthé L
~Intermediate Program




N Append1x Ib)
Sample Anecdotal Report Card

June 11 1993

does not march to the sound of his own drummer He has hls own brass band

which transmogrlﬁes into everything from symphonies to pan' pipes and everythmg in

between.  He is inquisitive; exuberant, creative, and ‘articulate. His own special "tag

line," especially at calender time, was an exultant “Happy Wednesday." each week. We

never learned exactly why it was "Happy Wednesday", but each week it cculd be counted
on. . : - L

is seemlngly 1nterested in everythlng, and asks questlons that are sometimes
,very sophlst1cated e.g. His question about rainbows. was not why they are colored but why

~_they are arched. Keenly aware of geography, he is aware of the continents and their
- names, and is quite taken with the concept of islands. ‘He is avid to learn, and sald "I'm

very happy coming to school There is so much to learn."

, In dramatic play, he liked the dinosaur suit, the white tiger suit, and a black piece of
fuzzy material that was, at one time or another, a tail, a headband, a belt and a myriad of
other accounterments. He also frequently wore a pair of red sequenced gloves, which
conferred magical posers on him. He liked to pretend to be. a dog, and played board games
and other similar activities with zeal. e :

is quiet secure in himself, and is quite demonstrative in his affectlon Durmg :
the field t2 trip to the pumpkin form, he constantly reassured a child who parents count not be
~ there that he was his pal, and made sure that the other child was not alone, often taking him
by the hand to include him in activities. He is an effervescent, loving child, who sings
when he is happy. He is attuned to himself suﬁimently to know when he needs to be alone
and when he needs to be w1th others in a group or in‘a one—to -one- s1tuat1on

has a poetlc command of language, on one occasmn, saying as. “he was.
pretending to write, "The sea rolls over the twilight as the clams and other creatures walk.
backwards.” The significance of this lies in the fact that he said such th1ngs regularly.

e needs some assistance in developing his fine motors skills, however he has-
developed some very good strategies for dealing with- this aspect of his development He is
quite creative in his art projects, and repeatedly painted what he called "The Island of the
Smog." He liked to work with the patterning blocks; especially making patterns of yellow
-and black. He also liked playing with a magnifying glass, and had a good concept that it

allowed him to see not only things that he would othermse not see, but that it also allowed L

N ‘hlm to see farmllar obJects in a new way

wﬂl be an’ asset ‘to any kmdergarten program that he: partlclpates in. He is. oo :
L brlght av1d for 1nformat1on eager to learn and an-active contnbutor to hlS class
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Appendu J ‘Guide fa, Wnu g Strttctured Wruten chorte

Reqmrements for r&eportmg

: P sovindial requirements for reporting on studént progress mandate both

formal and informal reporting to parents. Togc(hcr. formal and mform:l

.. reporung should:

~ provide spcc;ﬁc, constructive mforrnauon aboutthe nudcms sm:ng!hs.:.ft:s :

of need, and goals; -
fully mform both smdcnu and’ pasenty about progn:s. and:
encourage all students o :c.hltvc pcrsona! cxcclleno: e

Policy and Icg:shuon on r:porung pm1dcs the bzns for cﬂ'ectwc ,

communications with parents. For your quick reference, the following

summarizes policy-and legislation on rcpomno thatis cﬂ'ml\r Septcrnber L

~ 1994

= Teachersare rcq‘unr:d toreportonstudent’s progrtssand bchavnourm school .

" Teachersare required to seport to pasents at least five times dunng the schoa
year, indluding three written reports on a form approved by the minister (one.

R ev:lmuontrﬂa

of which shall be at the end of the school year) and provide at Jeast twe -

. informal reports.

«  Teachersof students in }und:rgancn t0 Grade 7 must answer lhc fol.lowang;—

three questions when reporting to parcnu
“Whar is the sudencabletode? ;
What areas require further attention or dn-dopmmt’
In whac' 'ways can the child's leamning be suppomd’ -

e Techersof smdcnu in Kmdcrgmm to Grade 7 must dqcnbc Lh: chdd' L

progress in relation to standards of dcvdopmenl.

*® In Kmdergzrt:n toGrach ua&cnmu#aﬁm('nwnungor
vaba.lly)dxequcsuon Hmutbub:ldmn:mrd&mu:b{

7° lnGndes4to7tnd1mmustus:wnmmmMuandkncr -
gradcs to answer a similar question: Hawndxtbupropmn‘m 7

nhnmutlxmgszmm:‘

Tudversngda#cvukm: .
students’ progtesuoduuhqon

provide ongoing:
TeedBack 10 sludents and plari the L
oext nepsnlumng Thegoahd SR

o mprovelexhnglﬂdklm"gc Fe
*'-dgvglopmdenhwench :
- tudent’y abidities,
,-«'uuyn(onnbuhﬂ\eﬁm :
. andpaunﬂlboutplogf and, o

- and” s h For nudgng cmollcd fi

lpeﬂ,a,lreduauon progrmu dmgna:cd by the Ry

frogress Reports In Primary
(Kindergarten to Grade.3)
I relation to the areas of learning,

- student progress reporns must -

descnbe

. (‘-n wnung)whauhe!tudenlu

a2 10 do, the areas in which

Vg the fudent rrquites (Uther

anention or dewelopment; and -
vays-of supporting the rudent -
in his or ter lermming: ™ :

. (in wiiting o verbally) in "

conjunction with the progress.
teport, oral of written comments
must be provided onistudent’s -
. scheol progress in inteliectual, |
- human, and-socisl deveiopment

" -with reference 1o sandards of .

development for. fdeqls in 3
furmhr age ur\ge

‘m.awmcm.m

hnhwﬂtohmdlummg, S k
suxdent progress reports for

'uudmuhcudmmugm

o ithorized symbols wiess the

board provides the symbols o~
pmmshnmmtmmr;‘ ,
oo o

Ommnmmmd
mtthesudemhbum 0;
anusnwhkhu\cuudem -

© requires further attentionior -

- developrent and wayi of -
wpporm\gﬁnnud-mnh&of

heflummg '




Appendix J: Guide for Writing Structured Written Reports

g

i Writing Structured Written Reports

(‘hiatc'r.ionp da crampla of, ' acc@tedf:ommu;!«;non
cards: Theene ircdrrvm from cornplewe rcporu that dasaribe and

: "’camﬂuﬂtonlbtaldm\geormmmlwhay The aampla arc
R or;:mud undu four  headings: )

Weng A.bou( What the Sasdam Is Ablt 10 Do
\&'lmn‘ About Nus Thae quuuv FunhnAnrnnon of Dc\-dnpmcm
'Wnung Abom Wiy o Suppon Laming

nung Abous SW'ldel of Developmicn

“Under eich of these hndm;x.dnmmplcmorguuudb) l"mm.r\ -

(Nndcr;m:n 0 Grade 3} ind Cndu4 w?.

anygAbaut Whar the Student Is Able 0 Do

- mmmmtnumunncnnpomahom-hudﬂdnabkwdonhould7 -
7 not sigraficant events in 1 child's growth, development, and laming. The
T Hollowingdire examples from repor cards of this kind of commene -

Primary (Kindergarsn to Grade 3)

VVL—EHH’YIM\I'IN:IO ]

' . mumpkmmmnhammdmhapum }

'~ ““7‘..'"“ crustion marks ly ( have induded 2 sample

ofhawnun(udwhunadempmmuhuun)

e read’ her own mocies and sddeaed pasages © the dass with more
" s add and bt numbers 0 20,

- T
»

Angle
: mwmmmw hhwmhmdu

o kmnofdudpl’ubnmdmddnmmd:ddnkmu(mw' ]
'd\onmhounds) An‘-upd!abynudmghunmd\bc;mm‘mdﬁm]
sounds -

e hzndw

There are Many wordsy that
teathen (40 Ui 10 CONey whyt
Swdeny arc able 0 do. These

nchude the following:
coe shown
Repint carch oy ot efective € demanaestes
whert Shey are viewad a1 one “© an
1Pt of O onQoNg T Ao
Uon proxens $mong teschert, -
porees, and Eidents” contanes to
el IO e . o increaimg
@ worswell
_ s compicted
. a . :

fon

Jonhas d\o-m n-.uh glo-ﬂl in mathemanes since tw st eponing peaod
-For exanmiple, Jon now Gnderitinds the valuc of numbers 10 10 He can use
objecus (o thaw numbcn up 1@ 10, and count up to 29. He f«h very proud

. Vo(hllammg

CGmds 407
Mike N -

! Ml:n:dkeﬂpoaumudmdnmpmonuldnol These personal
m:hqnd\humn;udamcmdmhmbdpcdhnwnuh
rmanymﬁmdundwadiquddylolmm-d\ool :

',lnlkd\pﬂ;wl-{kh;shnhm.h:hunhwndmkah
* rad fluendy with expeesion (othert enjoy inening to him read),
. undemmdwh.ukmda(h:mﬂ, enjoyed rading Goule Bem),

. fcﬂowdummwdﬂvmadnmoddofﬁuuﬁn;foﬂﬁomamof
dm.'cuom). :

*  1aad maps. chans. and graphs 10 bocae information.

. c""';' .

C«nvqhhunmmpmmmwhnmgmdm
- berladividyal Edycagon Plan (IEP): In mathematics, dhe worked confidently
mdbudwmmd\cddkdum‘wwonfauenmdmulupluﬂ\em
. mmmqumnamdvmlmdﬁb work,

Nk}
lnSncm:.l\Nudndopduhmd;mycm.lduphymd wnmnnpoﬂte
el about her for de envi Her work thowed dhatthe can

"+ encfy und el imucs

+. oo and use eficaively informacion from many sourccs:

 duplay informmason sccuraey wing griphs and chare

= cxpress her opinions wrongly in wridng: ,

L. nl-udpmnpmtbuw&mapubh}ndfom

4, :




Appendix J: Guide for Writing Siru,ctu,red,Writte'ri’chorts

Woiting About Areas Thar Require
Fother Aniention or Devclopment

Paurenu nced 1o hnow not onhy what thesr chdd « able w0 do but what he of
the u cureendy working an dhat may requite Rurther anencon of dovclopment.
Tachen should tell purents about arcas af concern in 3 mecting ot phone call
befare scnding them a wrinien report This infarmaton dhould sawe the

problem arcis darly. provide specific aampla as appropaie, and deseribe the ::w © :mdd .
:uppond\alunc:dcdlohdpd\tnudcmnpmmdwm Thc tequiney hunthet stiertion o
ﬁ:llmmgmmmplco(npomngofd\nhnd G"W

Primary (Grades qu 3)
“Heather - : — RS
As w have discusied: | am conczrned about Heathier's reading. Mouchldxm
in her age range are xading books with lous af print and fow pacrurat, Heather

it reading mainly picture books with four or five words on 2 page. Her
t.nder:und.mg continues to be bascd laspely on the iflustratians. ;

Each day. lhn:quudnrnadonﬂgfmﬁvzmwnmmmdlh:ve, :

ugﬁlu*yup:&ccprdcﬂ Heather'szcading sincx Scprember. 1 noveed dhat she
cani recognize a3 greater number of woids by sight. 1will send the tpe home
so that you an hear how het reading has developed over the pasthowmonthe

- Athorme, youcould suppart Heather s seading devclopment by rading to her
cuch night and by encouraging her 0 read a passage of het chower 0 you.
" Carlos.

Parenoarc sred when the relace what che hild necds
t0-Jam to ﬁmuelammg;o:hmdmdudcwzy:nmppoﬂdkd\ild‘l
: lamm‘ Forcumpl: .o

As disasscd dunn‘oufu\gomgtdcpbmmm

.- ‘lmmnmedﬂaouchuwnmg. He does not indude sufficene detail
3o thit his writing sconu minimal in offor. -

. lbdacvtb:hndkabﬂuywmip&l\mudlm

- Juppc:nmcrfuhmwfoouond:muﬂ:‘kduhm
. Hmn‘hnnwnufofmlu&madmhh\mnumwynm
him v put more effort inca his writing. We sre currandy sering up pea

m

T 'Hclndlvilhepmmfwn-dabanhmd-wghhhmm‘
lopuohd\huhshmncmamk

me(mm;d
fearing)

'i-uh\gm
'-dnhpmq

-+ glagainglo -

-imgu
- & e .
« apnaiing-

* i gven appOnunes to

-lm,

. ;pknhnWMMMp\thudm&mﬁt

Further attencion (sreas whveee
tudwmqrb:wnq
dfteuty)

. t\cedunndmnhdp-nm

£equines Mose tirme and practice
needs reminden ©
memw ;
ot Guterging -
a worting &t

needs pracice with
aaconcem

QU Ongong PO

' & feceving help from Uve,

N hmum«um-\

needh guilance from an sdutt -

S Saca

R MWthmn
Kenether by

. MWeM
chllene bum of het by.
*. Cholenge and expand ha or her

: '-hmkuuwd' o

ﬂhﬂtﬂgd\med
“"!"’,"

-

$ar) continucs 0 work on addmon and wbwmm with 1egrouping umng
bundlei of wicks o1 beanr._-Far aample: 36+ 19 . Mo chiltdren in her
sgetangy are able to recall these basic facas withous humu tuicki to help them
i Huw picpurdmmqﬂ\em‘ofhtwuon adaily basin, As

dacthe e 1 home asingobijeen will sy~

Smmundemndan‘&mnhll. She aclls me she has & wonderhd Lego
anlknmén(duununhnddmonmdmlmmmpnmu

Ka!em ©ot -
‘Mpmuw“uhwd\udwdﬂdu&v‘ddhngd mlflhduld‘

: junmq«umdm‘mméuy-wnmdmhwduwﬂlh

m

) ,Knmhudnunmdladmmpqudm\ﬂcmduﬂemmnmbdd o
o this srength and 10 tkic 4 keadenhip role in various ichaal projecis, Tuch

nmroduanggwwl:mﬂtdupmn;dupuppndw She is veiy
m«dmmhuwmwmmm&mﬂ

, Grudesd107
CYad RO

: Pumulhioﬁow%ﬁﬁn’nmhlmhn u\dwﬁacmm dnuld ,h’:'k“' -
aken.- -

B Mﬂmmukdﬁd:h?&d\ﬂ:mmnd‘ymwm':" '

“and subtraaing of fracons. 1 oy dose aniendon o the .
.mmpladouwpdmhdu.butl\en«dannpmdnmdmuhamﬁt e
oxtra praciice.’ Hu!amd:wcompim:lmdchonmckunpmnh i
ocduwdeduquedmmnddmgudm&mﬂn;fmﬂm; A

weoo
dlddrmforamplr N :
‘ lmwduglyhlmun;p«&hdon‘%dﬁmm Fﬂd\iﬂmnim

‘pordolio includei's mymery oy, & report aw & nowed (Amish Advenoun), s
kerey o thic Prime Miaiser, and severs!

d\uwdununumduwrhefénh‘

whas uayhn.nmumanu :
‘ -,‘nm.umm'hammrummmmw

e . ;lmmpmmmd-mtyomwdmhnmudn‘(hn

] mml

d e s epndem;

peagraphien sopics covened insocial -
Mﬂﬂmm&«ué!mdhmkwnm#&kwh; SE

. "jduhpm-ghhnnbﬂkyam&dvclyhdﬂ&mw(w e
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< e boomy dhe conees forman for busisens leners and o 50 wrae 3

puageaph thar o sbous anc ching.

« she needs o ched hee work more cascfully foe spelling. punciaason, and

Gtunﬂ'lu
1t & imporant 10 bt pucnu know when the mudene recognics an'ares
roquiring Furttr and s de vied 10 ax on it . :

Kim s rouggling 1 impeowe her ipelling dlls. Although she doa very el
o our dilly acivitias and tegu for spelling, in her daily work the misspedls
- many high-frequency words (comman words dhar people use 2 loc s writing

- euchas beavrful cowne. and remembered). Ketping i emall dictanary a hand

REN in'her desk 123 beaming @ use thé spel-checket an the word procesorwill be

Swg wiyy of managing this dificulry in addition 10 the work we do with
spelling panernscach week. Kim uries really hasd (o evercome problemsin this
arca- Imprenive anitude., Kim' S

Rod

T Pasents’ are reasured when the whnien commenu include specific and

pracrical ways w0 support the ¢hidd’s kearning. For example:

“Rod scemi'to have difficulty organizing hit work (remembering wo puton the

date, his name, and the topic). Ofien his good ideas et bost beeause he
misplaces some of his work. As 2 resuli. e seldom gevs his auignmenes done

" o ime. | am encouraging Kim to check over his auignmentsfor decads before -

he hands them in. Rod 2nd 1 have agreed that he must stirt 1o take more
responaibility for his work. - We have agreed 10 the following:

¢ Rodwillinrwaimprove the orpanization of hiswork by using the checklist
= Rod will stan 10 being home 3 book each day chat has a i of his
| asiignmena for you to look over. . . o

Laura : .

hil’édpﬁdwpnr’muﬂ'dnyk&w‘bmndrnmupind&dﬂd‘:
ment - i

Laurs can read and understand morics aind arvickes thit are thom, dmple, wich

hmwdm To help Laur read more advanard acerial, she iz

- . Fuxiving crtra praciice in figuring ow unfunfiar words by wing ocher

wvards and picurcs as ducs ind phonics -

: 'tﬁd.m ing for different purposcs; adp ,bcrsy«dd\md\emdsw

- thoroughly) ta lacste specific infstmation

The (O8gmeng ave some of the.

Ot That tealTiens Can use 1o

TR AU oyt 0 wAKH (e

hlwibu\gwcd

* 10 Contnue W WHPon

* W develop a varety of ategn

% A0 prowmde epoorungses

- e plan lor [}

* wll Contrnse 0

' ey of her gouty Lo continged
GOt th atea are

" oy gosh or e

* R wouid wppon g

LRy 7

. o the
¥ tegoat
Namsell-or therse?-

et bor

o baing duﬂmgta o read &Mrn the kaes
- baung and utidg mbormanon from soveral different wurees 1o corn-
plote research progecy. - i

: Wrz'rfthbaur Ways 10 Supporr
< the Snudent’s Learning -
St;ﬁn‘pakiknmnifurmuudmu. “hike some of these goals are

mbyladn:.dw«d\mddbqwmgmhdm denas select 2g imp
hdkauluhnwndmmﬁomdu&ngp:mnmuad)godmg

R;potdgpnadﬂd‘l,ﬁﬁmhnﬁngpxhzﬂsd\epamu{mdwdﬂd
will be working o nexe. Linking those goali 10 areas that need further work
ermmumm&mwmmwms
fmm-hxékdﬂdh\omumhmin;. This arca of the report should, as

Ippwpnuc.be&depdmdidwdﬂd Here are some camples:

Primary (Grades K-3)

~Inder : .
lnﬂdw&am&&mdpakwm&'uhmmabombig
,numbm'.’lvmcmdnumwkdaﬂywidnhdaonwm&gmdmding
nm&uhigbaduniS.Youaﬁdanbthnghﬁnldlyouhwmudt
ﬁmnmer-tigh\-d\cnywmdwppin;mg:dw. : ‘

ky : ‘
Jay i casily dimracsed. Through discussion, anc of the goals Jay and | have

sevogether is for Jay ¢ move w0 a space where he cun work oa his v when
he finds i difficuk 10 conacneraze,

Jane

nlierjmmalnlhtwmdu&dmm;vla with thit repore. Oneis from
amondh ago, and one it dated bt wock. We would like you 10 notee her -
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Grades $10 7

Tara
Tasa has set two goahs for hersclf

1. To keep up wath Madh by gerting extea help'as nceded lrom her weacher
a1 school and from Mom when she i at home.

2 To pass her work in on time:

"I would also sugpest that Tara work on trying (o keep her work maorc carchully

sequenced and organzed. One of the problems she faced with spelling and
reading was that she could not find her work and when she did, she had
difficulry foliowing it.

jecemy. ..

In a conference, Jeremy and Lhave discusséd wayi o help him improve the

organizationof his work. One of the ways s for him fo keep a daily assignmant
- boak 16 record his homework assignments.. This will help him to remember

deadlings. especially with assignments such as Iong~urm sesearch projecus.

Before he leaves class each day, 1 will check 1o see thac he has his assignment

boak and has recorded homewark assignments. Ieould suppon Jeremy's

learning if you would check that he completes his hamework-and that he
returns the book cach day.

lesﬁca

[ Jetsica ficeds 1o know her addition and muldplication facts by héan_To
support this goat:

< 1 wall give Jessica practice drills each day 10 improve htt accuracy and
- speed.

.- ]uuawnllukzadnlldmhomtnd\ night to practice.

= ‘youcould suppont h:rlummgofdl:bm:facnbywng flash cards with
" hereachnight

Mark - :

'lnourd\mycpnfmwagmdw‘thefouoﬁnggmhfwMukh

NCXX term in science. | )

2 memmmmaahwwd,mmwm
questions.

) Muk-ﬂmmdnnon:hypod\mnaphmhuﬁnﬁngx

-ﬂmgodswmhewppomdby'

«  myencouraging his i dence during his cap

. Markuhnghnp:nn«fothdpbcfmuhgdxladm

. Markhmdmgmhnuptmmuwhulemmhypmhmlmtd

Wﬂ, %GW‘!; U’@%‘h}vﬂg
OnG Apei1ng the Frpgoess of
Ctulren o the Primany fropraee
COMANT the 1tEndands of develap
ment ("weaely Meld eadeciatond’)
fof sluden growth ang cewion-
ment and 1houkd De used wnen
prawnding thiy nfgmmatgn to
Parents It mekitn
* fundarts of develgpment
{wadely held especlaiony) of
Crildren’s learnmg troet Ditth 10
turteen years of age,
® fe1ponies 0 1pecdy mmnu
Quesuons,
= many. uggestons tor nay\ "
whiCh DateRLs can beld the
o L L _ chuldren leam (e g, page 35 an
Col . : LT be copned for use with the home
S - R [reading program, it goes back
and foah wath the chidwn 3
- 2eplot bag. Copies of ges 52
and $3 °f;u\ be panted ato-the
coveny L3 ) i
demupmqnul thiy :\q:l?ng)

Vnnng Abour Smndards of Dn'e/apmmr

Teachers make |udg¢mcnu abou\ student pcrformm ubuw o sandaidh

- of development for children in similar age cange, provincial curriodum
) :umduds provincial performance sandasds, and specific qandudiand 5

for individual ol sctivities. Teachen are guided by the
lpec-f-: sandards and then apply their professional knowdedge, axperience, skills
and tnmm; when evaluating student’s performance, Teachen then
L their evalua wpa:cnudmmughd\crrpcmngptw

Primary (Grades K-3)

The school act includes s new ministerial order (1994) thai requites
teachers iri the Primasy. Program to provide pisents of studencs with eral or
written comenents on the child's progrent in intelletual develaprent and

- human and social dewlopmcm with reference to the gndard: ol daelopment

foe rlii] iy g Uil

" Teachers must therefone provide information about the oene w0 which the
child is developing the skills, knowledge, ind aritudes that are ypicd or
chuxmuucofdﬂdlmm:wnduapnngtb) wwmngd\:qu:mon

" Hose ia she clild progresing in velasion to the sandards vf
declopment for bu o her age nm‘r’

The suhdudlof de’v:lopmt provide frames of reference dur illuserate
g.emralpunmoﬂnmm;omume These randards can be found in the -

—O0

pportiseg Learing Undrrsaisding and Avening the Progren of Childeen ia the

" Primary Program, te curticulum seetions of the Primary Program Foundation

Dacument, and the provincial curriculum guides for each rubjecy area. - Ag wiell,
parents and seachers will 1oon have actess o a new publication catited the
Parens Guide s Suandardy in-Reading, Wricing, and Mathematics

Teachen thould folow dhesc guidelines when

Texc poring the sundards of
developmenc

.. R:ferwdﬁ;pakofd\tl’rimaryl’w . R

. Comm.md\emmoftudm‘. uﬂnuﬂmwmnd‘
: - formal rport. Conwyw\dardufdwdepmcmoﬂﬂy(c.;,.dwﬂa pasent
- m&m)wmm(q.mhmaﬂwwhﬁﬂywﬁﬁ%)

e " Explain where 3 paricular child i in his o ber kaming widhous draving.

. comparisons with other children in the das, Insiead, ditcun the sundardi of
: dmbmnunanmdnbmﬁawnunﬁm:ﬁndcdmm(m,.dl [REDR
o dnldrm of x um'bv agc-dng:) : 7 ‘ ; U




Appendix J: Guide for Writing Structured Written Reports

The foUowmg are shav (umpk:\ of sepotng an 2 Pronany child peopress
in relation (o wandards of developmient for fs or hee age. Please note thas
these commients could be presented orally or in wrung

]aion

This comment commend: Jason for ludungonc sundard ol peeformance in

lammg 10 read. and then suggers's new goal for further dcvclopme
'jmnhumzdcwmt gressin hisund dingof Htcanndtnuf)
all the kerers of the alphaber, which is dumcmuc of: d'n.ld his age. But
" avenll, hic has not yer reached the kevel of reading developmenc dhat is typicat
for chisage range (5-7). We will continue vo suppon Jason so that he becomes

- aware chatall the print around him and mbooksh.u mcznmg \ourmghx hclp

- -Jason by printing:notes addressed 1o him.

:jasmmder

This comment hclps the parent recognize dnx mdcpmdmt rcadm; isa

uu\dud characreristic of children in Juminder's age group,

Jasminderhas made gainsin her lwmng this pear. However, at chis time she
is notcomforuble working independenty with the reading matetial thatmost
children in her age range (5-7) are able to rcsd

She - . : B
o und:hunds how 1o hold 2 book: ‘ : .
<%’ undértands that print it read from lefi o fight:. -
. = anreall the iory that hat been read w0 her and
“ realizes that printed words have maning, )
In‘order to further her progress in this arez, we will mppoﬂhcrbyh:wngh«

- 7 ‘lmcnlopanoflnorymduylaazmpkunonktm

' Mthen :
'ThnconunemdambuMthmlqualwdmmumfmhc

comprehensive sct of kandard: dmmlypaloﬁdﬂdmhungem;e.
MuﬁhYmhubemmnulf-dimddexﬁdbm She lkes v oy
wtmdmuaduddommhdpmd:hawd&. She initiates and

own, Sheap ing in's serious

vy, mnmmmmmmmghwm.

E .'dwm:rkticofd:nndudad’dedopamh-dﬂdnhag«nnge.

' Tuthm :hould foklow these

Gindehnes when nponng the
sandads of dewelopmeat:-

= Reler'to the child's inteBectial
MWundlomlm
m(‘l‘::umwnmom-

;- pass ot five of the Primary
Program’ gaaty.} :

.* Cortvment on the core areasof

7 Peading, writng, and mathemat.

;. K3 i esch formal report.

z,'(ﬂﬂﬂywrdlddhﬂup

T medtoally (£.9., durng & patent -

K conference) oc i witang {e'g.. :

. ,mhnpmurdnrwlouly, )

- 4pprowed form). - S

. wmumuﬂrMm

S nhuh«hnmg-«w '

T GRwing COMDATIONs with othet
children i the by, Insicad, -
dmmmn&mdmw‘op' ;
endan g much broader conten
Tan's single clatroem (e, al-

- chiciren of 3 uimdat age fange)

There sre many wiys in which

cduaion can use Suppom:

Lesmang 1 Mep them seport on

Sludent progress. For examgyie, the

publcsion can be

* provented ot parent workshom:

* Ut & 8 res0uTCe for the patent
weetly newilefier o address

+* quoted on posters daplayed
around the school (eg.ona
parert inlormgtion board) -
*° used a3 the basi for brochures
on the standards of development
(widely Neld expecations) (see
0. 1729 and $0-55) for -
- s r wm
T -'p!ac-donpamwm
"l resource sheives in the hoo!
Ebrry o in classrooms so
Tt parents Can'sign them ot
_Gunng the year, -
* wed in congunction with parent/
childftzachet conlerences (e.g.,
£9¢.12 can be sert home
) bdotucndnmnm

Ieﬂrey 3 . for conderence preparnston).

- Thiscommentexplains to dic pasent the selationshupof Jefitey s successin ong
areato his confidence in Inrmng and the mecting of expecrations in all areas:

JelTeey demonstrates ouuundmg artstic abdity.  His extensive portfoho
illustraces the vatiety and qualityofthe projeaus he hascomplered: The wiccess™

" he expercnces in this subject has buayed his confidence in other arcas of the -
Primary Program. At thistme jeﬁ'xyezsdyfdﬁhchtnpcamm for kzrmng
for children in his age range. ‘

Evﬂyn
- This comment indicates the ichool's intention e ly artend to the
md:o(aleam«whomrpmd\cupecuuomhkugcnngc

Ewhnhaxcxpcnm«dummaﬂup:cuofd\:hmq Program and has

d the dards of deveap for children in her age range.

) Dmmnggozkforh«hummmnunuugw&wbpmdaundhcr

skills in all areis of the Primary Program and supporinig her wide range of

intereses. A personal goal that Evelyn hus set for herself is vo write a novelene
on-horses. She intends 10 use the computer for this projear

Grades §207

Teachers in Grades 4 to7muquutdmpm:d:l¢mgndud’mmdxcu
2 student's bevel of academic achievernent of performance as it relatcs o the

establitfied mindards set out for each course or grade. Teachens may elaborate
: ondmmfon-n:uonm d\cmcmn:d writien repon.

Teachers munt therefore pumd: information about the extent to wl'uch the
child is developing the skills. knowdedge, and anituda that are ypical or
chxmmkddiﬂdmunquindbyd\cmmgidcbymﬁngdk
quation:

Duﬁamwdxn&mmnp&mnlm&ﬁrdxpma&r

Thes ’“fa' or required srudics can be found i provinciat

e g LYy £ Kaide ng o d
i - in che -

. wﬁnﬁﬂmmhhﬂbmqmmwm(mdmpr

wiiting. and oral language), problem solving. and aumeracy.” Teachers and

}—'Pammuillmluwmwlmptﬂmmcdd Tbe Parens Guide o
" Sunidends in Roading, Writing, and Mashemarics
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Appendix J: Guide for Writing Struc‘t;u'red Written Reports

Teachers should follaw these puidchings when teporsing the standords set

out for cach couric or grade

Relet so the goals of the Intermeduae ['rogum

Comment on the areas of tedsming.

F_tplzm where a parucular chid i in his or her learning in relation to the -

provincial curriculum stindasds for the subject or gradc

The foDowing are some m.mpln of written commenas for gradesd 7

studenus chat sefer 1o progmss in relation to the stndards for the areas of
lc::mns :

Joey -

area and supported in anothet.

Jocr undersiands plaze value in whole numbm and decimals. He is able te
esumate and calculate the answers 1o multiplication 2nd division questions.
He has kearned how to dmide and multiply decimals by a one digic whole
fumbkr (c.g. 32.76 + G} Math is a particularty strong area for Jooy. Heis
exceeding the expéecuations in mithematics for 2 student in his grade, -

The following comment describesastudentwho nctduo bcdu!kngtd inone

The fotiowing gre some of the
~ords That (EACET) Can L when
$EPOMNG 00 Suuhend [rOgress m
terms of-sundarch of developrmient

+ i typial in they age range

. iunun,:ﬁhmdhnoah«
age
««W:ﬁmmcmlxui
mycmnhaorhcuqe
growp -

—memm
expectationy 3

;'Mtcmiomblcw\mg R
memmﬁ;nmmmm

ematxs frateraly and deas that

| one =ok] eapect of chdeien -

hiy of et age denge

o fullls the expectation for
knmi\gw'uthhitothﬂagt
nnge -

s -wuiebng«mvuch

- u@(mm:mlon

. nn\amlﬁsuh«um
met i Ot within the

' ~,~ddyhedemmdhuoc

et age range.. £ am candident

Joevisawilling writer. He cnpumcordmghmhoughu inwriting. Ho\n"t\rr ::p::gmmlm hom:':;d
" spelling continues ta be 2 problem. His wri uo:khum:n)npd!mgcmn 1chool e of she wil mexithe :
that do not scem ta concgm him. 1do not want 1 dampen his enth P n .'mﬁ
forwritng. but at the same time | want o see imp in his 5p .In B ¢ S
this asca, he is not reaching the expectations for 3 student in his gfadc. Education. Am:.:m?o:'d :
S : . ‘ Eyohaion Resource Pachoge . .
(Prmory). Victoria; Mnuryd S
Corey Aducaton, 8 Cu mJ
- Coreyhassitisfacrorily mudltslmdudmﬁdlmmlmallnqumduuduu ) MCo‘umbu M-eryd BRI
for Grade 6. She enjoya aschool and gives a consiseent, serious cfiortin all her g’:‘d“: "’:"""’M'ﬂ
work. The willingness she shows ta take on chiallenging projects is impressive. wk?;mna::n”(‘iv:{:x
Comyuwbemnp:mlmdfo:hﬂhudwk Spmg \”4)
. lrmgm«r  Minatey of
tion, The Pramary Program
Amy - mw zol-mnr Vi - L
mkﬂmngmmmntbdps&xpmuundamnddu mdud:ildu . ey of Lducaton, B.C.,
: 199 4N
‘ m;hn;mbdmpuwmdunndard. . wm::lnmn:f:n:
Nnymunuuwmhnmﬁaoqmunmmmgdumh _ PMdppendia 0n page WS,
. - hasconsistendy goren berter in her reading and is more fluent and expressive British Columixa Mimary ¥
when the readsaloud. Sheischoosing longer, moee diffscult booksand is irying 'mncmm ,Wg.. ::::' "
hard to read and understand them. Amy isjust meeting i standard expecied niques ond hsources. Sook ,
mre:dmgbyumdmlmcndeﬁvc Vercowner: BCFTAI992, See. .
E upmllly sections 10,1 wlo 72
R * Brtish Columba, Mistry of
. “Ldutation, Ivoluotmng | Wumg
- @ Asrus Carrewhem’ Usng the
. : Reference Se1.16 Suppon: umg
Victoria. inistey of Education,
oL, I”J .
" Biith Colurnbia, M
!dmxm. Mlmng
- ldmm}d‘m: iuncnummg
David e L . ‘ : o L L vast whsistry of {ducaton,
 This con P Wdes specific informac .bou..».yaumdhm ‘ ‘ ‘ BL, 1954
Sy o LGN, Afseiiry
. D:ﬁd’:ptogmm ! 1,ul:oclo\\v pecxs forhugndtbd thabkl Seriers Student Contwd Canders
© .. o write about his immediate penonal’ apcmna:s and -interéi; but has: ores, Portioio Aisessment,
" diffcaley expandingidess and induding deuils. David's wricing lacks  flow Suhens sl sasesment. Petorm
(the idcas are nox organized or joined 1ogether smoodhly. The senwences he, ' - of taucaion, 8.C., 1994

“uses tend to be short and simple.: David sl spells most woids phonétically
and ofica misspells timple, on words David will ieed suppont in |
unungmerdﬂl«fﬁalu e ‘7 39 « hu

it




Appendix J: Guide for Writing Structured Written Reports

Writiﬂg Clear, Concise Reports

7 I z cpory rmmu.kdum plan hnguzgc As well, (hq nl-ould

"o 7 be cancise, nfocmauve, and professional intone;

. be cmmdcra(g ofthe parentaudience, recognizing that parentsvary widcly
"7 in dwir educational experiences and famiiaricy with educational terms;
% antcipatcthe questions parents nu"\-hzv:zbom their child’s glo-ﬂh and

progress;

.- " express information in suu:hlfor\u.vd (phm) language thar & easy 0
= undcuu.nd )

©: The follo«‘mg arc some principhes of plain Lm;u:g: Thc mmplcs were

ukm from €ommenu made on acuz! lcpon ardL

Avoid jargon.
-Miny words and expresions that teachers commno nly use prof a 7, are

unfzrrmu: 10 psents and therefore shiould be avoided. Use words with'which
T - . mostteaders are familiar. For example; the following comment is unnccessarily
Clfneiseioo 0 L diffieadt TThis is enhancinig the development of fine motor-skills criteal for < < - -
S i ding and weriting.” The following is a more straightforward alernagve:
* “This will help him develop trt"phyical skills he m:dx to print and write.”

;_/Som‘n.ivmés it is difficult 10 avoid the use of 3 panticula word. In these
! cased provide afi < ",,' For axa ,', J)vun«dwuu’hldm-ﬁtqumq o ;
word!.pm g liks the following in parentheses: words thar o eamgle
pl: use 2 Jot in writing such as deaurifid cune, and mkma) : :

‘ Uuonlyumanywrdnunad«!wmakcyommug:dw Use
: lunplc.dnmwordsmddmt.darmmlnd\efcﬂomngmmpb.
: mg;md.‘ di m:, ”‘n’,_

el DRI 'K&mmﬁdnacnmuthdhmddﬁhnmdmyw
R crmdnlolum dmwwldmpponD:mnudndop«mmmdm; -
Lo ('Hav:Dunndwouapmgnphu:boohwuudwyou.otmdumhm
Thu wlll hdp his reading dewlopmcnk')

drtothefoctthyy
endeavour - -
T By , . - L s ‘ #or the purpose of
nthe coune of
e e futuee

Rl be necesaryts’ <

" kit isa very conscicntious student who doesn’t like to miss schoal lest
. - she should miss an assignment or a new mnccp( bcmg uugh( (Kh.nh is very
- conscaentious and docm t like v0 miss school 7)
Use the active woice.
The acsiwe voice is more dire and effective dist the passive voice: for

-#+ “When writing. hc & encouraged 10 alk shout his topic befare
= beginning™ ["We, encourage him 1o discuss his topic before

. bepinning 1o write.”) -
Be conce. ~ “The report was sent home with Amelia™ cl sent the repor
home with Amelia.”)

Use point ﬁmx where possxble

. Prescnt your thoughu in"point form rulm than paragraphs where possiblz.
Alist is the most direer way of presenting ideas and hdp: the rader move
quncld'ra.nd casily fmm point fo point.

-

Oﬁm:ympkwrdunbcuxdlonphaamommrﬁpla oncorevena
whole phrase. Here are some cxamples:

Try uiing

many, seversl
fol, o

Uk 1o, call, write W

i formy, makesup
. because, gice . -

tend
'w’ . e
dunng

3

Urrptu pust




Appendix J: Guide fcr“Writing, Structured Written Reports ,

;»3
: Preparing Formal Written Reports .%
-1~ In the formal reporting period ensure chat youhave: 7 R B
‘€ *  presented the comments i:n cither parag}aph or point form (Checldists may be userful B . |
% | for organizing or managing asscssment and cvaluation data, but they are in:ppropria;c é o
‘ ,, for formal reporis); L - ' 3
- ' + included in(orm:rion aboutwha(thcchikld“isr;blcrodo;nrczsrrcquiringﬁmhcrmcntidh. N § o
* or d_c'\"clopmcm. and ways to support the child in Vhris or her learning;: % g
’ = described grow‘tb and achievement in the arcas of learning; - | ) "35 B
*  addressed the core areas of ré;ding. writing, and mathematics; - | »3 ‘
B ¢ addressed the standards of development or the standards of achievement in relation to ¥
the areas of learning; SRR L ' g
4 ¢ useddear Eon‘dsc, jﬁrgqn-fr&c language; . ;‘
*  been both constructive and honest; 'Z ‘
«  been specific; - " »2
*  madc it personal by including illustrative cxarhplc;; ’% ‘
- i;{dicatcd learriing goals the student will focus on for the nextterm; 5
* referred tro.'whcfc appliablc. progress fowﬁrds goals st in the previous term; g o
* indicated, where appropriate, ways that student and parent(s) can support the learning; % |
©  referred to or included samples of the child’s sclf-cvaluation; g
*  kept the written ?cpon to about one pagc‘:n length. L%




