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ABSTRACT 

Extending from the work of Erikson (1968), this project examines identity 

formation in yout'h growing up in a bicultural set,t,ing. In doing so, it. explores bhe 

int,er-relationships bet.ween t.wo largely independent. domains of research. These are 

t.he domains of ego-identit,y formation, as out,lined by Marcia (1980), and 

acculturative attitudes, as out.lined by Berry (1987). The ego-idenlity research is 

characterized by a classification of persons int,o one of four identit,y statuses based 

upon t'heir search and/or comnlit,ment of/t,o identities. Similarly, Berry's work on 

acculturation provides four alternat.ives for dealing wit,h culture and c u h r a l  ident,ity. 

These four alt,ernatives are generated through the considerat.ion of an individual's 

desire for maint.enance of traditional culture, and contact with ot.her (host') culture(s). 

Ego-ident,it.y st.at.uses were assessed t.hrough t,he Extended Object,ive Measure 

of Ego 1dentit.y Status (EOMEIS-2), providing independent scores for each of t,he 

four statuses. Accult,urat,ive at.t.it'udes were assessed by an Accult.urat,ive Athtude 

Survey (AAS) which was adapted from a scale of Berry's. In addition, a measure of 

Ethnic 1dentit.y Development. (EID), const,ructed by Phinney (1989), was used to 

provide concurrent, validat,ion of both of t'he other instruments. Lastly, a measure of 

sbress was included, as it. was expect'ed to enhance undersbanding of t.hese two 

domains. 

It was expected t,hat the Int.egrat,ive accult.urat,ive at,t.it.ude would correlat,e 

positively wit,h Ident.it,y Achievement, and t,hat the Marginalized accult,urative 

at,t,it.ude would correlate positively wit,h Ident.it,y Diffusion. Beyond these two 

relationships, it was largely unclear how the remaining EOMEIS-2 and AAS scores 

would align. MANOVA of t'he AAS, stress, and demographic variables were 

~erformed based upon a classification of ego-identity stat'uses as the independent' 

iii 



variable. Last.ly, a common fact'or analysis was performed in explorat,ion of t,he 

relationships bet.ween all variables. 

Sixty-five ~nale ,  and sixty-five female second generat.ion Indo-Canadians from 

age 14 t.o 29 were surveyed. 

Accult,urative at,t,it,udes were found t'o be more closely aligned wit.h t'he lower 

ident,it,y st,at.uses than wit.h t,he higher statuses. Secondly, support was found for 

Phinney's (1989) model of et,lmic ident.it,y development with MANOVA showing t.he 

ident.ity st,atuses t.o differ only in t,erms of EID. Finally, factor analysis reveals t'hree 

factors representing: i )  Ident'it,y Diffusion, ii) Separat,ion, iii) Ident'it,y Achievement. / 

Integrat,ion. 
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CHAPTER I 

INTRODUCTION 

This study deals with the issue of identity formation within a bicultural 

context. Because it brings to bear two largely independent lines of research, it will be 

necessary (in addition to a description of earlier empirical work) to elaborate on the 

theoretical perspectives behind each of these lines. As such, the general theory of Erik 

Erikson is considered prior to a discussion of James Marcia's (1966, 1980) empirical 

investigation of "Eriksonian identity". Likewise, general theoretical perspectives on 

ethnicity will also be considered prior to elaborating upon acculturation and John 

Berry's (1980, 198'7) empirical investigation of it. 

Erikson's Identity Scheme 

Erikson (19.59, 1968, 1982) has presented a theoretical framework for 

understanding identity as a part of a general development ~f$~o-b.trengths] ___-- which 

emerge throughout an individual's lifehime. Erikson's ( 198'2 ) psycho-social perspective 

considers 

the assumption that a human being's existence depends at every 
moment on three processes of organization that must cornple~nent each 
other. . . . the biological process of the hierarchic organization of organ 
systems constituting a body ( s o m a ) ;  . . . the psychic process 
organizing individual experience by ego synthesis (psyche) ;  and . . . 
the communal process of the cultural organization of the 
interdependence of persons ( ethos).  (pp.  25-26, emphasis original) 

T 
These three processes operate with each other through the ep~genetzc prznc~ple which 

postulates that each of the [e&t;engthd (such as fidelity to an ideology) has its own 

time of ascendency, although it,s e1ement.s are present before and persist afterwards. 

Erikson divides the individual's lifespan into eight "crit,ical periods" or "stages", each 
- , 

with a characteristic "crisis" to face and ego-stre~lgtb~ to gaifl. As a consequence, the 
-- - -  - 



eight)stages of Enkson's scheme are characterized by the interaction of the processes 

of soma, psyche, and ethos which combine to form "a sequence of turning points that - - .  . 

are 'critical' because they decide the progression or regression of strength and health 

of personality'' (Paranjpe, 1975, p. 29). Erikson ( 1982) ident,ifies the stages or t,urning 

points as being characterized by the dialectics of: 1. basic trust vs. mistrust; 2. 
- - -- 

autonomy vs. shame or doubt,; 3. initiat,ive vs. guilt; 4. industry vs. ir1feriorit.y; .5. 

ident,ity vs. ident,it,y confusion; 6. int.imacy vs. isolation; 7. generativit,~ vs. 

stagnation; 8. wisdom vs. despair or disgust. According to Erikson (1982), these pairs 

of dialectics can be resolved with the avoidance of ritualis~ns or "ritual-like behavior 

pat,t,erns marked by stereotyped repet,ition and illusory pret,enses that obliterat,e hhe 

integrative value or communal organization" (p .  46). To  be resolved, these dialectics 

also require t.he development of ritualizations or the I1cert,ain kind of informal yet. 

prescribed int.erplay between persons ... [which] furt,hers and guides, from the 

beginning of existence, that stage-wise instinctual investment in the social process" 

( p .  43). If these two conditions are met, the ego strengths of hope, will, purpose, 

competence, fidelity, love, care, and wisdom will emerge for each of t,he respective 

Elaborating further on this scheme, it should be clear that at each of these 

eight points of time, an individual will be confronted by different principal problems 

or possible crises. Just as the infant is primarily confronted by the biological need to 

obt,ain nurturance and protect.io11 and t.he psychological need of hope; t.he adolescent. 

is primarily confronted by the need for unit,y of identity and establishing an ideology, 

and ult.irnately fidelity. Furt.hermore, t,he young adult parent. is primarily concerned 

with a psychological need for nurburing and caring or generatw~ty for her or his child. 

Once again, however, although identity is the prime focus during adolescence, it is by 

no means restricted solely to that period, and in fact is present as a concern 

hhroughout all eight, stages. 



Paranjpe (197.5) elaborates on Erikson's primary focus, upon the adolescent 
-- 

- --- 

search for ~dent l ty .  During adolescence, many individuals become torn by the many 
/-- 

------ 

choices of careers, relationships, values and ideologies which may be open to them. 
-- 

For these individuals/"identity" becomes a source -- of conflict with a seemingly never 
_ - J  

ending quest for finding one's place in society. Upon successf~d completion of, or by 
> 

merely passing, this stage of development, a psychosocial identity is -- formed. With 
--pub --.. '.. 

I, 

this formation the individual may then be ready to face the next turning point in '- 
'\ 

development. Although identity or at  least a good sense of it tends to arise during /' 
adolescence, one must take caution against assuming an identity is - "formed" -. per ss , /  

- I 

as Erikson (1968) explicitly states that "identity is never -- - 'established' as an 

'achievement' in the form of a personality armor, or of anything static and 
p- - . 

unchangeable" (1968, p. 24). One may then ask "what exactly does Erikson mean 

when he speaks of 'forming' identity?". To  answer this, Erikson (19.59) provides the 

following description: 

At one time, t,hen, it.   id en tit,^] will appear to refer t,o a conscious sense 
of individual identity; at. another to an unconscious stxiving for a 
continuity of personal character; at. a t,hird, as a criterion for t.he silent 
doings of ego-synthesis; and, finally, as a maint.enance of an inner 
solidarity wit.11 a group's ideals and ident,ity. (p .  102, emphasis 
original). 

In an at.t,ernpt, t.o clarify much of t.he recent confusion t.hat has arisen over 

what the nature of identity is according to Erikson, Blasi (1988) identifies several 

central features. Those feat,ures involve (amongst ot.her things) the adolescent 

becoming concerned with the problem of definition of self through a questioning of 

her or his culture and cultural ideology, as well as the integration of her or his roles 

into a unified identity centered around the fundament a1 areas of future occupation, 

religious and polit.ica1 ideologies, and sexua1it.y. To  furt.her exemplify Erikson's own 

view of identit,y (as outlined by t.he three principal processes) he indicates t.hat 

we deal with a process "located" In the core of the mdwzdual and yet 
also zn the core of hzs communal culture, a process which establishes, 



in fact, the identity of those two identities. (1968, p. 22, emphasis 
original) 

It should be clear that here identity is a dialectical process which is both 

psychological and social. Erikson also states that 

. . . in psychological terms, ident,it'y for~nat'ion employs a process of 
simultaneous refledion and observation, a process taking place on all 
levels of ment'al functioning, by which t.he individual judges himself in 
t,he light of what he perceives to be t,he way in which others judge him 
in co~nparison t,o themselves and t'o a typology significant t.o t,hem; 
while he judges t,lleir way of judging him in t.he light of how he 
perceives himself in comparison t,o them and to t,ypes that have 
become relevant. t,o him. 

. . . And finally, in discussing identity, as we now see, we cannot 
separate personal growth and cornmunal change, nor can we separate 
(as I tried to demonstrate in Young M a n  Luther )  the identity crisis in 
historical development because the two help to define each other and 
are truly relative to each other. (1968, pp. 22,23, emphasis original) 

Against t,his backdrop, it is clear that the study of ego-identity within a cultural 

context is not only important, but imperative. For Erikson, because identity is 

imbedded wit,hin both the psyche and et,hos (as well as soma), it is crucial that any 

account of identit,y development. involves the assessment of etho-cultural influences. 

In addition, when there are changes in one, or many (possibly conflicting) ethos, one 

would expect there to be a more conlplex (and possibly more difficult) process of 

,' 

establishing identity. An example of this may be the concurrent identity struggles on _ , J,, , a 

t,he one hand for t,he Canadian people as a nat,ion, and on t,he ohher as individual 

persons growing up in Canada under the uncertaint,~ of a unified or separated nat,ion. 

Making t,he bridge bet,ween theory and it,s empirical validation, one must, 

consider the relationship between Erikson's theoretical work and the paradigm of ego 
/---, - 

\ 

identity - - _ .._ status __-- research-(Marcia, -- b966, 1980). It is clear that despite the fact that 

Erikson does not agree wit,h t,he "fixing" of ident,it,y int,o a stat,ic armor, he does 

specify the . dialectic between identity ( formatzon)  and identity (role) confusion 
U 

d 

( Erikson, 1968, 1982). To  more precisely place Erikson's t.heory int,o an empirical 

framework, Marcia (1966, 1980; Marcia & Archer, 1987) has develo~ed an interview 



for assessing ego-identity statuses which are characteristic "styles" or strategies of the 
- -- 

adolescent search for identity. In discussing the merits of his sche~ne, Marcia (1980) 

indicates "they [the statuses] provide a greater variety of styles in dealing with the 
- - 

% 

identity issue than does Erikson's simple 'dichotomy of identity versus identity - 
-, 

confusion . . . [and] there are both healt,hy and pat.hologica1 aspects t.o each of the 

statuses, save perhaps the Identity Achievement status." ( p. 161, emphasis original). 

In Marcia's paradigm the four identity statuses (Diffusion, Foreclosure, Moratorium 

and Achievement) were originally distributed along an ident.it,y co~ltinuurn, 

representing various levels -. of developmental maturity ranging f ro~n  Diffusion to - - .- - -- -- 

Foreclosure through Moratormrn to Achievement ( Marcia, 1966; 1976 ). 

Figure 1 

Marcia's Identity Status Classification Scheme 

r- - 
t '.A, i [I') 

Is there identity commitment ? 

Is there 
Yes 

identity 

search 
No 

? 

Yes 

Achievement 

Foreclosure 

Moratorium 

Diffusion 

These four statuses are distinguished from one another in t.errns of the presence or 

absence of exploration (crisis) and commitment (fidelity) of identity (see Figure 1). 
2- 



,' 
\ 

Marcia's paradigm assesses ego-identity in the domains of occupation, religious and 
/' 

p&cal ideologies, 'sex roles dnd,sexT1'al intimaJyl; as these domains demonstrate 
. 

construct validity to Erikson's ( 19.50, 1968) concept. 

In their recent publications, Cote and Levine (1987, 1988) have criticized 

Marcia and others (e.g., Waterman, 1982 ) who have empirically investigated ego- 

identity. One of the pri~nary focuses of these criticisnls are that these researchers 

have developed constructs which are not "Eriksonian" and in doing so have failed to 
.\ '.- - - -  L. 

acknowledge that "for q k s o n ,  ego identity is not 'achieved' and is subject to 
,-- --- - -- / 

/ 
- 

vontinued ---- -. - c h a ~ g e s  - =- .- and fluctuations." (Cote & Levine, 1988, p .  159). I'vlarcia (1980) - -  
does however, state t,hat ego-identit y 

[and formal operations and post-co~lventional reasoning] are inferred, 
underlying, and fairly stable structures whose referents are observable 
sets of problern-solving responses. These organizations, or structures 

_ c_bmg_e_ The material to which they give form, the forqs 
evolved, and the responses that proceed from them c h a g e  with age ' - *  -- . -- 
and experience (pp. 159-160). 

-- 2 
Furthermore, Marcia (1989), quoting his earlier 1 80 work states that V 

--\, 
1 The identity process neither begins nor ends with adolescence. . . . 

/ Resolution of the identity issue at adhescence guarantees only that one 

', will be faced with subsequent identity 'crises'. A well-developed 
identity structure, like a well-developed superego, is flexible. It is open -, , to changes in society and in relationships. This openness assures 

/' numerous ty contents throughout the 'identity 
achieved' 

Marcia does not. conceive of identity as being "fixed in armor" and he does have a 

truly "Eriksonian" foundation to his work, despihe the fact t.hat he may have 

extended beyond Erikson's original contributions. Reflecting upon these quotations, it 
\ 

appears that Marcia's view of "identity structure'' is more like z i~ roces s  
- 

f~mctlons whlch develop and can act upon different contents or constituents of itself. 
--- - .  

- - -  - .-___ ---- 

1 There exist other forms for the assessment of ego-identity, such as Marcia and 
Archer (1989) which includes the domains of spouse, parent, and the priority of 
family versus career. Also Adams, Bennion, Huh (1987), which will be described in 
more detail in the methods section. Marcia (1980) and Adams et al. (1987) provide 
reviews of various scales that have been developed for the assessment of ego-identity. 



Based on this perspective, Cote and Levine's (1988) criticism of the construct validity 

of Marcia's scheme seem unfounded. 

Marcia's Ego-1dentit.y Statuses 

-=- 

To provide a more detailed examination of the characteristics of the four 

identity statuses based upon recent articles (primarily Marcia, 1980, Marcia & 

Archer, 1987, and Waterman, 1988), I will start with Identity Achievement (IA), and 

move through Identity Moratorium (IM),  Identity Foreclosure ( IF)  and Identity 

Diffusion ( ID ). 

/ /  '/ 
This status is characterized by a subjective sense of wholeness which is, as 

T previously mentioned$ not, defined by "achieving" some static content-dependent - -- 
- 

st,ruct.ure, but, is alt,ernat,ively, charaderized by the outcome of a pzo- of acquiring 

a subjective feeling of having found. particular goals values or beliefs which are not 
- -- - -  - - - -  

ordinarily expected to change. Although the actual content of these goals or beliefs 

may change, the security, or %self-sureness, in a belief structure and the 
r ,  - 'i- 

pro* of obtaining that structure (including the development of ego-functions ) is 
*1-- 

what. makes t.he IA stat.us achieved. As Marcia (1980) indicat,es identit,y is "an 

internal, self-constructed, dynamic organization of drives, abilities, beliefs, and 

individual history." ( p. 159). This includes a sense of awareness OW self reflectim 
- - -- 

which is characteristic of the symbolic interactionist school's requirement for the ; 

emergence of "self" (Mead, 1934). The heightened self awareness and seJscrutia+ --- _--, -- - - --.- -- 
k' 

present in t.he IA individual appears to coincide wit.h the development of hlgher i- 
--. - - - ..--- 
cognitive abilities ,such as formal operations and postconventional moral reasoning. 

- 

This is typical of t,he emergence of not only a "generalized ot,herl' perspective (as seen 



in the Meadian "self"), but the emergence of social perspective _hgond a sinde _---- 

cultural or social domain, towards that of the "humanist ". This same self reflection 
L_____ - t  ,h 

C - and self scrutiny is also found in the Identity Moratorium status which, incidentally, \ 

is considered to be a prerequisite to Identity Achievement. 

Ident i ty  iWoratorium 

Identity Moratorium ( IM)  is characterized by an pctive searching or exploring 
-- -- . - 

of possible alternative identities, however, the IM individual is without a keen sense 3- 
of commitment or fidelity as is seek in the IA individual. This individual is often 

' I  v. 9 
quite knowledgeable of one or several possible alternatives to conclude the search for 

- - -- - - -- - -. - - - - - 

identity; and is frequently plagued by a1 tension and a s t r m l i n g  f o ~  cgS_1~-re_~olution - 
(Marcia & Archer, 1987). As was ~nentioned, with respect to the IA status, IM is 

partially characterized by self reflection, which is clearly seen In the search for an 
I -- - -- 

adequate fit of identity _ /./ - - -  - - -- 
What characteristically 

(roles or ideologies) with expectations from significant others. 

differentiates IM f r o d I s  the fact that the IA individual 
-" -LI 

has established a sense of sameness and continuity across roles (and the 

corresponding ego-strengt hs ), while t,he former has not acconlplished this. 

For some individuals, adolescent, "moratorium" is an excit,ing period for t.he 

exploration of many new roles; whereas for others, the freedom to search becomes a 

period o e b e c a u s e  of difficulties of finding a suitable idsgiityY This variance in 

the Moratorium st at us provides the grey area for characterizing Moratoriums and 
---\ 

Diffusions. As Marcia (1988) has indicated, there may be several types of Qffusion, 
-..--- 

one of which is this type who, while searching, cannot overcome the problem of -- - -  - _ _ Î_C_---------- - 

finding a suitable $en,t+y. As the inability to find-a suita,hle..uienti.iq can be - ._- -- 
-- - 

f r u s t a  and..disillusioning, this Moratorium individual may give up on the search 

and simply "opt out" of identity for some period of t.ime. 



To sum up the nloratorium status, Water~nan (1988) states: "among other 

qualities, individuals in the moratorium st atus arg higl on measures of anxiety, are .:I.' -- 

high on autonomy, are likely to employ postconventional moral reasoning, show 
\ -  - 

ambivalence in a prisoner's dile~nma game, and tend to be in the high intimate _-- - . --- 

category regarding int.erpersona1 relat,ionships." (p .  191) 

Identity Fore closure 

Identity Foreclosure is characterized by an (often) strong sense of commitn1ent __________- ----- 

wit- period of cxjsx-orxp&tion. The Foreclosure usually has accepted 

parent&l v a l ~ 1 9  attitudes and (ultimately) identity without careful consideration of 
c__-----_.------- .i 

_-_ _ _ _  -- I 

\ 
'1 

alt,ernatives. The kIl'oiedge of t,he Foreclosure is oft,en limit,ed to t,hose aspects of - \ \>. 
identity which have been E n  to him or her without the critical examination of 

ILI __._-"A- . - 
-- 

some external alternative. The Foreclosure may demonstrate an / inflexible self- 
, - ---'----) 
righteousness \and often the "black vs. w h ~ t e  thinking" which is characteristic of . --- --- ;. . 

dog~natism. Individuals who predominant,ly make use of t,his st.age, on the average, 

demonst,rate "authoritarianism, difficulties in problem-solving under st,ress, 

convent.iona1 moral reasoning, and stereotypic/pseudoint~i~nat.e relationships, but they 

also show on a.verage ot.her behaviors deemed quihe favorable, e.g., low anxiety, good 

relationships with their parental family, satisfaction with their education, and 

opposition to drug use" ( Waterman, 1988, pp. 191- 192, emphasis original). 

Identzt y Dzffuszon 

Formally, Identity Diffusion individuals are judged to lack firm com~$tments 
-9- L9 

with respect to goals, values and beliefs and are neither actively, 

considering alternatives, nor are they concerned wit.h establishing any such 

commit~nents. Such individuals usually do not have good knowledge of an identity 

hhat t.hey may acknowledge, and essentially, they do not demonstrate carefully 



thought,-out ident,it,ies, but rat,her t.lley may simply lat,ch on to one or anot'ller merely 

for the sake of having something. Furthermore, the Diffusions also do not ' 
de~nonstrate achvlty_ towards findmg a so lu t~on to  ldent~ty lssues and often appear to 

be "fooling around". For the rnost part,, t,hese individuals may be said t,o have I1opt,ed 

out." of t,he identity game for one reason or anot,her 

Marcia (1988) presents an update on his scheme which provides a greater 

differentiation of sub-t.ypes within the Diffusion status. He draws a parallel between a .- % . - ., 
diffuse state of identitfand borderline personality ,because of the "lack of consistent - -. .- 

self-definition". Marcia (1988) also compares these two syndromes with Iiohut's 

characterization of " ~ e l f - f r a ~ m e n t a t i o n ' ~ h  which 

[Kohut] refers to a developmental delay in the formation of a[n] 
integrated self as the result of the inadequate response of self-objects. 
This does leave the individual with feelings typical of some forms of 
identity diffusion (..'feelings that one is not real, that one is not 
cohesive, that one has no continuity in time, that one is not whole.'p. 
33).; but self-fragmentation suggests an earlier and more severe deficit 
than identity diffusion necessarily does. (p .  9, emphasis original). 

To  elaborate, Marcia describes four~subltypes of identity diffusion where the 

first of which is essentially what Er~kson (1959) describes in terms of his 
r."--C-_ --. 

pathography. This type would be :'disturbedh in the sense that he or she would - ( ]  appear as a loner, or even a little grhizoid. This type 'might -- seek solace in fantasies 

of greatness or of having been greatly injured." (p .  5) ;  but would, however, not be so 

seriously deficient. in realit,y testing as would the borderline personality. 

The second type that Marcia (1988) describes is the "counterpole to the 

d i s t u r b e d 1  (p .  5 )  type, which is characterized by h or 'lplayboy / 

playgirl1' approach as described by Marcia and Archer (1987). A person 

demonstrating this type of diffusion usually has developed interpersonal skills quite -___- - _ _  . _ _- - ---I- 

well, however, she/he is unable to make a commitment to an occupation ideology. 

Furthermore, t,his type may have more ego st,rengt,h t,han t,he "disturbed" diffusion 



and a "st,rongerl' exterior, which is believed to be created through the interpersonal 

skills. However, like t,he "dist.urbedl' t.ype, the "carefree" type will almost always 

become aware of his or her hollow nature and weakness having lost. t,he superficial 

The third type of diffusion that Marcia (1988) identifies is indicated as being 

"culturally adaptive" whereby the economic conditions . p f  _the soc~al-_enuimnment 

present a situation which is difficult to predict. In such circumstances, it is adaptive 

to be dlffuse in identity, especially in the domain of occupation. Marcia indicates that 
- - 

2 ,-----7 
"many of these 'culturally adaptive' Diffusions have the 1 requisite_lpsychological 

/ t-- - -2 

developmental potential to be Identity Achievements were they in an envlronnlent 

L 
encouraging commitment and providing a number of viable occupational and , 

ideological alternatives." ( p. 7 ) .  
-2 .- 

The fourth type of Identity Diffusion is the "development a1 Diffusion". Marcia 

i11dicat.e~ that, t.his individual has "bot,h the personal it,^ structure and values t'hat. 

/' . 
preface Identity Achievement, but is currently, deliberately, keeping hirn/herself in a 

state of suspended development." ( p p  i , 8 )  These individuals may be said to have 
2 

put identity on hold, and are often difficult to differentiate from Moratoriums, as 

they may be "giving then~selves a significant chance t,o think and to explore 

alternatives" (p.  8, emphasis added) but they are not, actiziely exploring as are 

Moratoriun~s. These persons differentiate themselves from the other "Diffusions" by 
F-- , 

I' --" 

not being "care-free", and by having existential rather than instrumental y&ing; - 
I/ ----- - -- 

and furthermore, by demonstrating: h i  dialectical ______ ____ r e a s o n i ~  - -  This unusual type of - 

4, Diffusion, which actually appears to be suspended between Moratorium and 
, \  ~ 

\ Achievement,, is actually quite rare. 

The ego-identity status paradigm has generat.ed a wealth of research over the 

past twenty-four years despite arguments over the construct. validity of this research. 

However, because t.he primary concern of t,his paradigm is with the developmental 



,--- 

process, investigation of the content of identity has been avoided. Although the '\.- 

statuses are generally seen as "outcomes", ~t may be noted that "the identity statuses 
- .- . -- -. - - -- -- - - 

are intended to be solely process-based and content-free" (Marcia, 1987, p. 49). As 
- --- - - - - 

James (1890/1950) outlmes, a general approach to the concept of identity can be 

0 

understood in ternls of, botb process and content. Keeping this in mind. if one desires -- - - ."- -- 

to have a full and comprehensive understsanding of identity (either nomothetically or 

ideographically), t.he ego-identity status paradigm alone is insufficient. Alt,hough 

there are several areas of content which could be considered to supplement t.his 

paradigm, the content. of ethnic identit,y, or the syste~ns of values and social ethos 

which generally encompass people, will presently be pursued. This specific area has 

been chosen also because of the &ycho-socd ature of identity. Since the cultural 
\ ---'h 

context within which a person grows may vary considerably, his or her identity may 
\ ', take a drastically different form depending upon the specific psycho-social , 

+- 
circumstance. Consequently, to bolster the understanding of identity acquired 

t,hrough the ego-identity st,atus paradigm, t.he addit,ion of John Berry's work 

focussing upon ethnic& and ethnic identity within the donlain of acculturation will 
= - --- _____ -1 

be made. 

Ethnic 1dent.ity and Accult,uration 

In trying t,o ext,end t,he research on ident.it,y forrnat.ion with t'he more 
// 

--- . . 

focused work on acculturation, it would be useful to briefly review t h d  theoret icz-  
\-- 

background - -- -- To . -acFuTiTtura€1"i%i-i - This review will begin with a general examination of 

etthnicity and ethnic ident.it,y prior t,o embarking upon a descript,ion of Berry's 

acculturative framework. t ' & / L  ,{. : 
/ - "  



The phenomena of ethnic identity, e t l~n ic i t ,~ ,  and ethnic group have been 

researched on by a number of sociologists and a wealth of 
-. , 

definitions and descriptions., Royce (1982), for 
- 

L-' 

"the sum total of feelings on the part of group members about those values, symbols, 

and common histories that identify them as a distinct (p .  18). She also 

indicates that ethnicity may be considered as "simply ethnic based action" (p .  18). - 
On the definition of ethnic group, Royce cites the seminal work of Isajiw (1974), who 

identifies the following five chmacteristics as most prevalent: ,- ". . . in descending 
5,. / 

2 1  
/ 

order of frequency, common ancestral origin, same culture or customs, religion, race, - -, \ 

< / 

or physical cha~&teristics, and language" (Royce, 1982, p. 19).  In addition to 

accepting these five, Royce suggests that additional at tributes may be generally 
\ 

L!, 4 5  
characterized by Gememshaft relations, such as common values, sense of peoplehood, 

1 

and relat5*<ling states. 
,- / 

Phinney (in press) has reviewed 68 articles on ethnic identity primarily from 

journals in psychology, but also from sociology, anthropology, social work, and 

education which have been published since 1972. She cites the following ways of 

defining ethnic identity: 1) as a part of social identity, including self-identification, 1 
I belonging and commitment, and shared attitudes and values; 2) as a cultural , 
\ 

phenomenon, based upon various aspects, including language and behaviour; and 

finally, 3 )  as something achieved and not given.) The main point suggested here is 
\- - -  __-_ _ 

that. there is lit,tle if any consensus as to what et.hnic idenbity involves. AS such it will 

be useful t.o examine t,he r0ot.s to t,hese definit,ions, since all three of these  aspect.^ t,o 

ethnic identity have some t.heoretica1 history t'o them. The  first two of Phinney's 

/ 
groupings speak to the distinction made between bbjective definitions. 

Royce (1982) clearly ident,ifies this as one proble~n with definitions of ethnic identity. 

The third group t,hat Phinney identifies addresses 11ot.h the issue of ethnic ident.ity 



being a s c p s .  being a c h d ,  as well as the issue of the maintenance of ethnic 
-- .- - - - 

identity. Royce also addresses these problems as she provides some background to 

them. -- - -- ---. 
'\ 

\ rely upon the creation of boundaries based on cultural or 

, racial features such as language, customs and physical characteristics. A problem 
- 

arises with these types of definitions. As LeVine and Campbell (1972) indicate, there 

and labelling, both of which may vary. This means that there 

may occur changes in the "objective" characteristics which define a group as such 

--- (i.e., inter-racial marriages and the proliferation of mixed-racial offspring). 

Furthermore, there is t,he quest.ion of ascribing loyalt,y to one or another group, 

ascription which may clearly be difficult or constantly changing as would be expected 

-- - -,/in the example of individuals having mixed racial, linguistic or cultural backgrounds. 

When looking at ethnicity in a pluralistic society like Canada, the problem of relying 

up011 objective criteria becomes even more difficult. As Burnet (1981) indicates: 

Et,hnic groups are frequently t,hought, of as t.he bearers of cult,ures, but' 
et,hnic groups unless t,errit,orially isolat.ed do not have t,ot,ally dist.inct, 
syst.ems of inst.it,utions, beliefs, and values, but, rather, partial o r  

_~_. .- -7 tru,ncated cu.1ture.s; t,hey do [however] have symbols of t,heir et.hnic 
identity or peoplehood, such as the Scab's kilt, and bagpipes, the 
German's sauerkraut. and okt,oberfest,, the Pole's polka and t'he 
7Jkranian1s decorated Easter eggs. ( p. 20, emphasis added). 

Here Burnet is drawmg attention to the fact that various "ethnic groups" have 

symbols of their identities, yet they do not have-distjnct cultural ---- - identities - ----- as may be 

assumed by the labelling of one as an "ethnic". And, as such, although it may be 

possible to assign someone to this or that ethnic group, he or she may have a 

-- -z711truncated culture" to such a degree that the label is wlplly ina propriate. Further 
- A -2- 

on this point, Weber (1987) provides a classic example of the subjective approach t o  
-- - --. 

defining ethnic groups, while also discarding the objective criteria as follows: ,/ 
K- 

b v 
We shall call 'et,lmic groups' t,hose groups that ent.ert.ain a subjecbive 
belief in bheir common descent because of similarities of physical type 
or customs or both, or because of nlemories of colonization and 
migration; t.his belief must, be important for the propagation of group 



formation; conversely, it does not matter whether or not an objective 
blood relationship exists. Ethnic membership ( Gememsamkezt) differs 
from ki~lship group precisely by being a presumed identity not a group 
with concrete social action, like the latter. (p .  18, emphasis original) 

In consideration of these perspectives, one must take care when e~nbarking upon 

research dealing wit,h people from one or another "ethnic" group. As a researcher it is 

easy to make some objective decision as to who is appropriate for partlclpatio_n_, yet - - --. - - - - - -- - 

'I 
those people may or may not share a 'subjective feeling of belongingness. 

_1_^.--._- - - 

Furthermore, it is clearly a part of the identity framework outlined in the first part of 

'/ ') I / 'I 
{,his paper that both subjective and object.ive factors play a role in t.he development 

2 of identit,y . Based upon this concern, the examination of et'hnic ident,it,y (or 

acculturat,ive at,tit,udes) as a part of ident.ity fornlat,ion will also have to consider 

these perspectives. Lastly, this delineation of ethnic identity may br summarized in 

the following words of De Vos (197.5) quoted by Royce (1982) to close her chapter on 

definitions of ethnicity and et.hnic ident.ity: 

Ethnic identity, like any form of identity, is not only a question of 
knowing who one is subjectively, but also of how one is seen from the 
outside. Ethnic identity requires the maintenance of sufficiently 
consistent behavior to enable others to place an individual or a group 
in some category, thus permitting appropriate interactive behavior. 
(De Vos, 1975, p. 374) 

The second import.ant, concept, regarding definibions of ethnic ident.ity which is 
'==?> 

closely related to the subjective/dbjective dichotomy involves the idea of ;dual 
1. - 

Loudades .  The dual nature comes in when it is understood that some boundaries 
--_ 

. -- 
are defined or maintained fronwithin,  and some are perceived and maintained from - 

?-- - 
outside.: This closely parallels the notion of ascribed versus achieved (or performed) 
-I c 1 
boundaries or identities. Allport (1958), while discussing the formation of in-groups, 

describes this distinction as "some in-group memberships have to be fought for. But 

many are conferred aut,omat.ically by birt,h and by family t.radit.ion. In terms of 

modern social science the former memberships reflect achiezred status; the latter, 

2 See the quotations from Erikson (1968) on page 4 of t,his document.. 



ascribed st,at,us.l1 (p.  31, emphasis original). As such, it is nobed t,hat, in-group 

~nembership can be ascribed at, birt.h, or achieved at some t,ime lat,er; and furt,hermore 

that et.hnic group ~nembership can be seen sinlply as a special case of the in-group, 

which usually is ascribed but may also be achieved. It. is achieved in t,he sense that, 

t,here is an act,ive choice to display et,hnic insignia, or t,o dev0t.e time, money or effort 

to t,he ethnic cause. This of course refers to t.he subject,ive nle~nbership wit.h an ethnic 

group t.hat, Weber refers to, as opposed t,o t,he clearly ascribed membership t,hat is 

seen in membership t.o a race. Once again t'llis is an import.ant point for t,he 

examination of accult'uration and the develop~nent of idenbity, since there must be 

some possibiliby for changes in group membership (if only tentative and subject.ive) 

for there t,o be changes in id en tit,^. 

Finally, when speaking of t.hese subjective ident,ificat,ions t'o et,hnic groups, 

whether ascribed or achieved, their nlaintenance becornes an important issue. Spicer 

(1971) presents a framework entitled "persist,ent identity syst.ems" which describes 

the rnaint.enance of et,hnic groups and ethnic ident,it,ies. These syst,ems involve such 

feabures as common dances, musics, languages, hist,ories, and heros, and virt.ually 

encompass all t.hat can be considered to be a part, of any particular et,hnic ident,it'y. 

Royce (1982) reporbs t.hat these cultural feat,ures may be maintained through one of 

t,he t,hree following areas: communicat.ion through language, sharing moral values, 

and polit.ica1 organizat,ion for achieving t,he object,ive(s) of t,he group. From a similar 

perspective, Berry's work on acculturat,ion empirically investigat,es feat'ures of et,hnic 

ident,it,y ~naintenance and change. This will be elaborat,ed upon in t.he next. sect,ion, 

as t,he discussion moves from a focus on theoret,ical issues of et,hnic ident,it'y, t.o a 

focus on empirical work. 



A cc ulturatzon 
'\ 

Acculturation refers to the - results - of -. the c o m i n ~ ~ ~ t o  - --. contact . of two (or more) 

distinct cultural groups. Redfield, Linton and Herskovits (1936) state that 
d--- - 

acculturation entails all "those phenomena which result when groups of individuals 

having different cultures come into continuous first-hand contact, with subseque~it 

changes in t,he original cultural patterns of eit,lier or both groups." (p .  149). Berry 

(1987) indicates that,. in addit,ion to inter-group acculturation, there also occurs 
- - 

lpsychologzcal accu l t u ra t~on  which "may involve [change in] personal values and 
--- _ - I _ / 

habit .~ (dress, eating), beliefs (religion, political ideology), social relationships 

(marriage, clubs), and identity (as belonging to one's heritage group or to the new 

society)." (p .  224). Essentially, acculturation can be understood to refer to 
. 

an - individual's and/or group's sense of ethnic identity and cultural 
-- 

important to remember, as Berry points out, that although a group may proceed 

through acculturation in a particular fashion, each and every member of that group 

may not. also proceed in the same way. That is the reason for emphasizing the 

1 individual (psychological) 
i--- --- 

acculturation, in acculturation. 

Berry (1980, 1987), Berry, Kim, Minde and Mok (1987), and Berry, Kim 
34- 

. A\ 
Power, Young and Bujaki (1989) outline &heoretical perspective on acculturat~ve 

--=-- - -- 

attitudes. Their analysis of acculturative attitudes is partially adopted from  ord don's", 
, 

(1964) scheme which with patterns or strategies for assiniilation or 

-7 In Berry's frameworkfiour k, alternative attitude styles are formed from a 

two by two classification of cent,ral issues. The t.wo central issues are (1) "Is it, 

considered to be of value to 1naint.ain cultural identity and cliaract,erist,ics'?" and (2 )  

"Is it considered to be of value to maint,ain relat,ionships with ot,her groups*?" By 

answering yes or no t,o these t.wo quest'ions a person can be placed into the result,ing 

four fold classificat,ion scheme (see Figure 2). 



Firstly, by answering yes to both questions the individual or group is said to 
- H  --k 

have adopted an Integrative approach to acculturation. Berry ( 1987) notes that 
/ 

"Such an arrangement may occur where there is some degree of k u c t u r a b  
.G 

assimilation but l~ t t l e  cliura;&nd J~$aviordl -- . assimilation, to use Qordon's terms." 
----- - 

(p .  226).\By structural assimilation, Gordon (1964) refers to the process where the 
-/ 

non-dominant group becomes more enmeshed into the donunant group's social and L- 

econornlc systernd. On the other hand, behavioral or cultural assl~nilation is referred -- 
to as the process of the (usually) non-dominant group's behavior becoming culturally 

more similar to the dominant group's behavior. As a result, those who adopt an 
+- 

7 /integrationist approach to acculturation will maintain certain ties to their ethno- 
8. -- 

cultural heritage, while, at the same time, integrate into the fabric of the host society. 

Figure 2 

Berry's Acculturative At.t.itude Sche~ne 

Is it considered to be of value to maintain 
cultural identity and characteristics ? 

considered 
Yes 

to be of 
Integration 

No 
o Is it 

Assimilation 

Yes 

value to I I 
0 

I 
maintain 

No 
contact with 

other groups ? I 

The second alternative occurs when the first question is answered yes and the 
7 ----. 

second question is answered no. This is the case of Sfparatzon or Segregation; which 

18 



depends upon the group's relative dominance. If the group occupies the dominant -- 

- C 
position (in terms of social and economic systems), the choice of group members to 

maintain their own cultural ties and to not maintain contact with other groups 
/ 

7-- - -  
would be referred to as( segregationistic. Alternatively, if the group occupies a m- - -- - d 
dominant position, the analogous accult,urative at,tit ude would be deemed to be 

G e p a r a t i o n G J  - For persons adhering t,o ibis at,t,it,ude, neit,her st,ruct,ural nor 

behavioural assimilation would be considered accept.able. 

The third acculturative attitude which is generated from Berry's conceptual 

framework i l ~ a r g m a l z z a t ~ o n  . This attitude occurs when both of the two definitive 
,/' C_ -- 1 , 

~ e k t i o n s  are answered no. This alternative, as Berry points out, "is difficult to define 

precisely, possibly because it is accompanied by a good deal of d e c t i v e  _ad 
individual confusion and anx~ety.  It is characterized by s t a 1 1 g  out against the larger -- ---- -_I------ _ -- - 
society and by feelings of alienation, loss of identity, and what has been termed 

; -.__L 

i 
'$ccultaratlue s t r e s b  (1989, p. 4 ,  emphasis original). In earlier work (Berry. Kalin & 

Taylor, 1977) on "multicultural ideology", Berry referred to this alternative as 
/------ ---- 

/j "Deculturation", which appears equivalent to Marginalization. The Deculturation 

1 opt,ion may, however, be differentiated from Marginalizaiion. Since t,he original 

depiction of this acculturative strategy, the emphasis has gone from Deculturation, or 

\ -- -- 

a loss of concern with ethnicity and culture peg se, to,Marginalizatioq where there is y ---- - A -  
"-- - - - - ___ - -- i- "--- 

A 

clearly an elenlent of stress and __ .- strain<Although this distinction has not been 

elaborated by Berry and his colleagues, it will become an important distinction for 

the present project. It does appear that individuals can "opt-out" of having any - -- -- -.- -- -- .- - 
cultural-ties, as defined above by Royce and Isajiw, yet not be plagued by the stress 
___-- - 
of not having a cultural reference group. Thus the alternative proposed is 

I 

\9 
Decul turatzon.  For those who may be considered to be "deculturated", there would 

be no ties t,o past, orientation of the ethnic group, nor to the socio-cultural 

distinctiveness that arises from adopting some form of culbural ident,ity. These 



persons, it. is t,heorized, have no concern for cultural maintenance nor cont,act wit.h 

cult,ural groups per se.; however, t,hey may form t.heir non-stressed ident,it,y out of a 

"decult'urat.ed" reference t,o the world of commerce, science, or t.echnology. It is 

assumed that t.his st,rategy for accult,urat.ion simply overlooks t,he ent,ire domain of 

et,hnicit,y and chic relabions and att,empts t,o "survive" in a modern "deculturat.ed" 

world where it is possible t,o overlook ethno-cult,ural dist.inctiveness in the name of 

survival. 

The final acculburative at,titude is t,he Assimilation opt,ion. This occurs when 

the first question is answered no and t,he second one is answered yes. Assimilation 

refers to t.he classic "melting-pot" out.come of accult,urat,ion whereby groups and 

individuals forego the maintenance of t,heir et,hno-cult,ural heritages and t.ake on t'he 

cult.ura1 ways of t,he host, society. This would, in Cordon's (1964) terms ent'ail hot,h 

structural and behavioral assimilat'ion. 

Ethnic Identity Derlelopment 

The present, project, is designed to invest.igat,e the int,errelat,ions between ego- 

identity format,ion and ethnicity, or acculturation. There has been some research in 

the int,erface between t.hese two domains of identity which is reported by Phinney 

(1989, in press). This research has largely focused on young children, and is reviewed 

by Aboud (1987'). On the other hand, as Phinney (in press), in her review, states 

that only a few researchers have begun investigating adolescent ethnic identity 

development (e.g., Arce, 1981; Atkinson, Morten, R. Sue, 1979). The models used by 
Y I 

these researchers have primarily assumed that there are ittle or no ethnic ties present 1 ! 
-. -. 

for the "ethnics" studied, and have consequently assumed that "minority group 

members begin with an accept,ance of the values and attitudes of the majority 

culture, including, oft,en, internalized negative views of t.heir own group t,hat are held 

by the majority." (Phinney, 1989, p 6 ) .  Phinney's own research, using an [s 



-identity - intervieky, has provided support for a three stage model based on Marcia's 

four st,atus paradigm. The first stage of Phinney's scherne is roughly parallel to 

Marcia's Foreclosure status. This stage is characterized by the accepting of values 

and attit,udes pertaining t,o et,hnic identity by individuals which h e y  have been 

exposed to, not specifying whether they are negative or positive. In addition, many 

young persons will not have been exposed to issues or attit,udes pertaining to their 

own "et,hnicl' idenbiby, and "would be expect'ed to have litt,le t'o say on t'he subject 

and to consider ethnicity of little importance." (Phinney, 1989, p. 7) .  This "diff~ised" 

approach to ethnic identity has been considered to be closely related the "foreclosed" 

option because of the lack of explorat.ion of ethnic identity. Based upon her empirical 

findings, Phinney has collapsed these two opt,ions inho one cat.egory labeled 
-- 
' 'I Diffusion/Foreclosure. -- - '. 

The second stage of Phinney's model is parallel to Marcia's [Moratorium 
\ 

L--- - 

status. This stage involves the searching . ------- for a better und_ec~!and_ing of one's ethnic ----- 
origin and culture, whereby there is an "immersion" into clarification of the values 

-, 

, //) and personal implications of one's ethnicity. This arises out of the assumption that 
'< ' .-1 

t,he individual's et.hnic ident,ity has been donlinated by assi~nilat,ion to the Euro- 

American (Canadian) perspectives. 

The third stage is considered to be the optimum outco~ne of the identity 
c-\ // p m c e s ~ i i i i ~ - ~ K e v e m e n ~  As Phinney states, "In the area of ethnicity, identity 

/- ---- -?, 1 

4' achievement corresp$!mds to acceptance and internalization of one's et hn&ity." (1 989, 
h -- ------- 

\, - \ 

p. 8 ) .  Lik j IA  i'n5farcia's scheme, there is a sense of q s i t i v e  self-conce~t+ Is-- a %lease 
L 

-1 

from t.ensio11 and anxiet.y, and a general sense of conlfort with being a ~nernber of t.he 

et.hnic group (oft.en of having an dual identiby; i.e., Asian and American). 



Present Research Project 

Gen era1 Discussio,n 

The present project has been designed to investigate the formation of identity 

in persons who have grown up between the influences of two distinct cultural 

, backgrounds. Second generation Indo-Canadian yout,h were chosen for t.llis study in 

part because of expressions of concern from co~nrnunity members over issues of t.his 

nat,ure. In addition, this group was chosen because the t,wo cult.ures in quest,ion 

(Indian and Canadian) were believed to be different, enough h a t  meaningful resu1t.s 
-...- 

would accrue. Assu~ning the psycho-social framework of Erikson, this I bicultural \ 
/I_-- 

sit,uation may be understandable in t.er~ns of a large number of alt.ernat,ive outcomes 

t'hat. the t,heory allows us t,o concept,ualize. This pot'ent,ial diversity of outcomes 
\ 

results from the interplay of the complexities context) Bnd the - ---- - -*- / 
i 

psychological processes of personal identity development. The major thrust of this 

I*--1 " -- 
project is the investigation of the relationship between the k T t l t Y  st-a_tuUS and 

-.. ..+ - 
< - -  

~ ~ j ~ u i - a t - i ~ ~ i ~ < ~ ~ a r i I l e W ~ k ~ . ~  - --- In light of the preceding theoretical discussion, 

different acculturative attitudes may be expected to be more or less closely aligned 

wit,h t,he various styles of ego-ident,it'y. T o  help underst,and t,he relat,ionship bet.ween 

--- 4- " . . - -- . 
[ i d E X t ~ s e $  and @ . ~ c u i u r a t ~ _ e  atttittu&s( the various facet,s of identity will be 

assessed with four principal measures or questionnaires. These measures are: the 

Extended Objective Ego Identlty status (MEUI~~),%L Acculturative , I  , 

4%) 
Attitude Survey (AAS), the Phinney Ethnic Identity Measure ( P ~ M )  and the . % 

j " 
Cawte Stress Test.,q ) 

k J  

The investigation of t,he relahionships between the various measures used in - 6-' 
this study can be done at !three/levels of analysis. F'ikly, specific hypotheses of 

relationships bet,ween variables across the questionnaires can be made. This can be 

done through an examinabion of the correlatzons between specific pairs of variables. 



\ '__ --J 

Secondly, such relationships can be examined through - 
Analysis Of VAriance (MANOVA). By categorizing people 

on the scales of the EOMEIS-2, identity statuses can 

t.he use of Mult,ivariate 

according to /cutoff points 
--- ..- -- 

be used as independent 

categories, becoming a variable whose   effect,^" (as measured by the ot,her variables) 

can be t,est,ed for significance. This analysis will show upon which of t,he acculturat,ive 

phic variables t,he identity st.at.uses can be differenbiated. 

and demB 
Thirdly, there is a general, simple st.ruct,ure seeking, explorat.ory analysis t,hat - - 

can be done through &ommon factoring - -A bf all the variables used in this st,udy. This 

analysis is a natural extension from the multivariate analysis of variance, since it. 

examines t,he relationships bet,ween all variables simultaneously. This common 

factoring will reveal comnlunalities - - bet ween all variables across the four 

questionnaires and the selection of demographic variables. Maximum likelihood 

estimation of these comnlunalities will provide underlying factors of the covariances 
-_ _____--- -- -- -_-__"I___._ -- ._-I- 

between all variables examined. These factors will represent the conlnlon dinlensions 

upon which identity ,for these second generation individuals (as nleasured by the 
- P _ _  - 

entire set of variables) can be understood. 

Expected Speczfzc Relatlonshzps a- - 
The first set of relationships that will be examined will be the 

ye-; - 
- -- 

identity s t G l a s  measured by the EOMEIS-2) upon the --- 
strategies (as measured by the AAS). becondly, ethnlc identity d~veloym$t (as -- L A " - -  - b Z 

measured %the  PEIM) will be  napped upon the -9 and the 
'i_----- 

accult u r a t k  attitude). C (a 
f i  
I. As a noie on the nat,ure of the relationships about, to be st,at,ed, t,he ident,ity 

statuses will be described as though t,hey are somewhat independent and 

homogeneous. This gives t,he illusion t.hat persons are necessarily cat'egorized into 

being of this or that st,atus type. In actual fact, these are simply variables which are 



not entirely indepe~ldent of each other, and conseque~ltly often make the act of 

categorization difficult, and sometimes simply futile. However, for the purposes of 

MANOVA it is necessary to make a categorization, which is done according to the 

guidelines specified in Adams, Bennion and Huh (1987). These criteria are outlined in 
/ 

the following section on methods. It may be noted that when each of the identit@ 

statuses is described it does not mean that it is the only characteristic present in any 

given individual, but rather one of a collection characteristics that are conceived of as 

belonging to a category or theoretical construct. Although this "dime~lsioning" of 

ident,it,y may not be consistent. wit,h t,he u~lderlying theory; I believe t,hat it is fully 

co~lsistenb with t.he scoring of Marcia's Ident,it.y st.atus Interview, whereby a person 

can be classified differently across domains leading to a rnultiple categorization (e.g., --. 
1, -, 

major and minor status). (<-' 

Ego-Identzty and Acculturatzre Att~tudes loj, 
// 

Identity Achievement (IA) has been empirically established as a theoretical I : _ - -  1- 
-- - --- 

1 
construct which :characterizes a person as having proceeded through a period of 

,m __ - __-- - . 'I /~~xplorat ion of identity alternatives, followed by a firm conlmitment to an identity : 
I 

1 
I 

/ orientation. Because of the exploration, persons exhibiting IA status can tolerate : 

I 
\ ambiguities, demonstrate high dialectical reasoning, and also demonstrate high levels: 
\ 
\ L-- of functioning - while under stress (Marcia, 198i). \It  is expected that these individuals 

- - - 
i would also demonstrate a d reference for the pTegration -- a p p ~ o a c h / t o \ . a c c u l t u r a t i o n \ ~ ~  - 5- 

V 

since its establishment appears to require the cognitive complexity (dialecticism) and 
-- - 

self-assuredness -- - . within ambiguous and possibly stressful conditions that persons 

within t.he IA status have been known to show. 

It should be pointed out t,hat. t,he IA status will not, necessarily be limit,ed t.o 

just t,he Int,egrat,ion opt.ion, as it, is possible hhat, an individual scoring high in IA 

might choose to identify with only the majority group, or the minority ethnic group 



exclusively. It is also possible that individuals demonstrating IA characteristics will 
, -- --- 

consider the ~ e c u l t u r a t e S A  having accepted an ethnically neutral A stance 

typical of the worlds of commerce or science. If this is the case, there should be a 
--- ,4- 

between the Ethnic Identity (EID,  as measured by 

standard Ego-Identity status. Although it is 

conceivable that people in the IA category may hold such varied ethnic attitudes, it 

is expected that IA will demonstrate the most strongly positive correlation with the 
4- 

x i f n t e g r a t i o n  option/ and the most strongly negative correlation with the 

Identity Moratoriu (IM) )poses the greatest difficulty when it comes to 
Q /  -24 

predicting support for one or another acculturative attitude. Because of the lack o i  
' 

commitment of those demonstrating Moratorium status, and the fluid state of these --- -- .. - -- -- 

searching yout,h, it seems most probable that t,hese individuals will be supportive of 

any or all of the acculturative attitudes. It is plausible that someone who is just 
--- 

ent.ering t,he Moratoriu~n st,age will have rnade a radical change away from foreclosing 
-it- 

upon parent,ally held att,it,udes --what,ever t,hey might, be-- and may have t,entatively 
. - 

i 
- 

adopted any set of attitudes. On the other hand, someone who has been exploring f>'-- 
-- - 

a considerable period of time might have the cognitive complexity and insight into 

alternatives which is characteristic of IA (but  without the conviction of commitment) 

and would consequently be expected to weakly support ar@?iG&ationist -- aiifmde,A -- 
-- 

, 
third alternative - would be =-- the _-____.-___ case -___ for _ - the _ pers~dernoEs€ra€ing  _ Moratorium / 1 

15 
Developmental-Diffusion characteristics who may be more likely to support a 

r -- - @zgTiia attitude towards acculturation. However, since the Developmental 

Diffusion type has been noted to be very rare in occurrence, this is not expected to 

result in significant correlations. 

The matching of Identity Foreclosure ( I F )  with acculturative attitudes is not 

quite as difficult as with Identity Moratorium. Because of the strength of 



cominitment and the lower levels of cognitive c o m p l & ~ x p e c t e d  to be common in u/ ' -- -. 
n 

this cat.egory, persons demonst'rat expected t,o exhibit, a 

preference for (dependin) upon the 
/ 

attitudes common to the ~nileux of their upbringings) . These three odions share the 

,< u- - 
characteristic of demanding a liinited degree of complexity of ethnic identit-ut, at 

- - - -  

the same time, they provide a secure and relatively well defined choice. The Identity 
' .. 

Foreclosure option would not be expected to correlate highly with J&egration'\ 

because it implies having to maintain and balance a complex identity involving the 

J?= 
choice and integration of diverse ele~nents. Identity Foreclosure would also not be 

" - -  r 
expected to be associated with M~rginalizatio~~~because of the-a&e,nce of an ethnic . _ -a 

identity in hwgi~~a l i za t ' on .  This absence of an ethnic identity would not provide a 
3- Q CL 
t.arget for commit~ment~ which is essent,ial for the Foreclosure statxs. 

LD 
Lastly, Identity Diffusion ( ID ) appears t.o most, closely parallel t,he 

arginalizat,lon pt,ion. It is, however, possible t,hat t.hose scoring high on Diffusion op-" + 
would support. other at,titude options; since they may be of one or another sub-type 

of ID. Because of t,he t.ension, anxiety, dress, and lack of ident,ity which appears in 

t.he "classical" Diffusion status, the Marginalization opt.ion is naturally (by definition) 

expeded to correlat,e posit.ively. Wit,h respect. to ot,her opt,ions t,hat. would be 

supported by those demonstrating Diffusion characteristics, may be 

expected. This is because persons denlonstrating diffusion st,atus t,end to avoid 

commitment, which is also a characteristic of this alternative in terms of culture and 

ethnic id en tit,^. It is not expected tthat persons exhibit,ing high Diffusion st.at,us scores 

would opt for Separat,ion, Assimilat,ion or Inbegration because of t.he necessary 

commitment assunled to be required for these choices. 



~ 2 4  
Ethnzc Ident~ty Development 

Phinney (1989) has provided an additional domain t,o the standard Identit,y 

Status Interview (ISI) and is now attempting to construct a questionnaire form, the 
- -  -- 

Phinney Ethnlc Identity Measure (PEIM). The measurement of [Ethnic Identity - - -  

- -- 
Development ~ E I D ) \ C ~ ~  provide a cross validation of (and be cross validated by) 

n P f  . 
both the ~ d e ~ t ~ - ~ f u g - s c - o ~ ~ s - a n d  the acculturatlve atht2dp-scores. Firstly, in 

t i $ - l  
compar~son to the Extended Objective Measure of Ego Identity Status (EOMEIS-2) 

it is expected that. the PEIM score for EID will be more strongly positively correlated 

wit,h the higher st,at.uses (Achievement & Morat,orium) t,han with the lower ones 

(Foreclosure & Diffusion). These relationships are expected because, according to 

Phinney, the first stage of EID is characterized by either Foreclosure or Diffusion. 

The second stage is characterized by Moratorium, and the third stage by 

Achievement. 
E 1Q 

In terms of acculturative at.titudes, the measure of Ethnic Identity 

Development should be posit.ively correlated with 1nt.egration and Separat.ion, based 

upon the underlying fador of commit,ment to the ethnic group. Secondly, it should 

have a negat,ive correlation with Assimilat,ion, and Deculturation (an alternative form 

of assimilation into a non-ethnic technological cul tu~e?);  because these represent, in 

Phinney's (1989) model, ethnic identity prior to exploration. Lastly, EID should be 

negatively correlated with Marginalization because of the lack of conlmit~nent present 

in this at,t,it,ude; and also because Marginalizat'ion may represent t.he early t.o middle 

stages of explorat.ion of ethnic identity 

A cculturatwe Stress .A- 
The Cawte measure of stress (Health Related Questions) which has been 

widely used in studies of acculturative stress, provides a measure of stress based 

primarily upon sy>~mptomology Because Identity Diffusion and I 



Marginalizat.io11 involve raised levels of st,ress, scores on this st,ress measure are 

expected t.o be posit.ively correlat,ed with t,hese theoret,ical const.ruct,s. St.ress scores 

may also be expected t.o have positive correlations wit,h ot,her acculturat,ive att,it,ude 

strategies since stress indicat.ed by t.he syrnpt,oms may be caused by a wide variety of 

condit,ions. Because of the great variation in predidors of accult,urat,ive stress in 

previous shdies ,  it, is difficult t.o project which of these alt.ernatives will be most 

3 strongly correlat'ed wit,h t.he measure of st.ress . At any rate, t,he Cawt,e measure 

should also dernonst,rat,e a posit,ive correlation with t.he measure of Ident,iby 

Moratorium since persons exhibit.ing Morat,oriurn status often are characterized by 

anxiety and discomfort. The inclusion of bhis measure will, for t.he most, part', provide 

a profile of degree of stress (symptomology) for the variables in this sample group. 

Hypotheses 

As mentioned above, the theoretical basis for specifying relationships for all of 

the variables to be used in this study indicates that there are several possible 

outcomes. To clearly specify hypotheses to be examined for all possible relationships 

would be tenuous. As a result, the following surnnlary of hypotheses is restricted only 

to those that can be asserted with some confidence is provided: 

: I \ \  
1. Identity Achievement will demonstrate; 

a )  a positive correlat.ion with 1nt.egration. 

b )  a negative correlation with Marginalizat,ion. 

2. Identity Foreclosure will demonstrate a negative correlation with 

Integration. 

3 Kim (1984) found t,hat high stress was present for young Korean-Canadians 
wit,hout t,he ability t,o speak fluent. Korean. He also found t,hat high st.ress was 
present for old Korean-Canadians without, t.he ability t,o speak fluent English. 



3.  Identity Diffusion will demonstrate positive correlations with: 

a )  Marginalization 

11 ) Deculturation 

and negative correlations with: 

c )  Int,egrat,ion 

d )  Assimilation 

, L 

Elp 
4. Ethn~c  - Identity - Develop~nent 

a )  Identity Achievement 

b )  1dent.it.y Moratorium 

will demonstrate positive correlations with: 

j- Y\ 

d )  Separation. 
:- A" 

5. ~ t h n i k l  entity Development 

a )  Identity Diffusion 1 
will den~onstrat,e negative correlations wit,h: 

P 
T pJ b)  Identity Foreclosure s 

c)  Assimilation 

d )  Marginalization 

e )  Deculturation. 

6. Stress will demonstrate a positive correlation with: 

a )  Identity Diffusion 

b )  Marginalization 

c )  Identity Moratorium. 



CHAPTER I1 

METHOD 

Subjects 

The  subject.^ were 65 female and 65 male second generat.io11 Indo-Canadians 

bet.wee11 t,he ages of 14 and 29. The mean age of t'hese persons was 20.1 years, and 

their mean 1engt.h of residence in Canada was 15.9 years. This sample can be broken 

down int,o subgroups in t,errns of t,hey way in which the people were approached. In 

effect, there were seven sample groups for this st,udy. The first group ( A )  was mixed, 

as it,s members were solicited t,hrough newspaper and post.er advertisement (see 

Appendix A )  at Simon Fraser Universit,~ and through an Indo-Canadian com1nunit.y 

newspaper (published in English). The next four groups ( B  - E) were contacted 

t,hrough social net.works. These net,works were esbablished t.hrough cont.act with 

principal persons who were able to recruit. other willing part.icipant,s. All of these 

principal persons were associat.ed wit'h groups or subgroups within the Vancouver 

Indo-Canadian cornmunit,y. Two of t.hese groups ( C  & E )  were cent.ered around 

religious studies, and two ( B  & D )  around various cult,ural and conlnlunit,y concerns. 

The last t,wo groups ( F  & G )  were cont.act'ed through t'he assist.ance of a t'eacher at  

one of Vancouver's suburban senior secondary schools. Group F consist,ed of males 

who were called to one of two sittings for t.he completion of the questionnaire. Group 

C: consist,ed of females who were also solicit,ed through t,he same teacher. The reasons 

for acquiring t.his co~nposit.ion of t.he sample will be explained in the procedure 

sect,ion. 



Measures 

E OIZ~EIS- 2 

The Extended Objective Measure of Ego Identit,y status in it,s second version 

(see Appendix F)  was developed by Bennion and Adanls (1986). This provides a 

pencil-and-paper means t,o measure ego-ident.ity st,atus in t,he paradigm set out, by 

Marcia (1966). This measure has advant,ages over t,he ego-Identit,y st atus 1nt.erview 

(ISI) (Marcia Ri Archer, 1987) insofar as it is much quicker and easier to admini~t~er 

and score t.han t.he lengt.11~ interview. The IS1 requires prolonged t,raining both t,o 

adnlinist,er and t.o score, which adds considerably t,o t.he Oime and effort needed for 

completing a st,udy. In addit'ion, inter-rat,er reliability checks on the scoring of the 

int.erview further ext.end t,he t,ime and effort required to  assess any given individual. 

The EOMEIS-2 can expand t,he sample size because of its ease of administration and 

scoring. As well, t'he EOMEIS-2 provides the possibility of obt,aining eihher a 

cont.inuous score for each of t.he identity st,at,uses or a classification of individuals into 

one or anot,her category (explained below) as the IS1 is linlit,ed in doing. The 

EOMEIS-2 does, however, fall prey t,o inaccuracies of categorization in scoring where 

the int,erview could provide a means for probing an ambiguous area. 

Adams, Bennion, and Huh (1987) have report,ed on t,he construct, convergent 

and predict,ive validit.ies of t,he EOMEIS. It is evident, from t.heir report that the 

int.erview may be able to provide a better classificat,ion t,han the EOMEIS t,hrough 

more in-depbh quest,ioning. One area where t,his is clear, is in t,he difficuhy for the 

EOMEIS to dist.inguish bet,ween Moratorium and Diffusion. This is demonstrated in 

the fact t,hat a factor analysis by Bennion and Adams (1986) resulted in only three, 

not four factors for the EOMEIS; with Diffusion and Morahorium loading on the 

same facbor. As Adams, Bennion, and Huh (1987) report, t,his may be "due to the 

fact t,hat few pure diffusion st,atus types are observed anlong healthy adolescent 



populat.ions" (p .  19). In many ot.her st,udies on the validity of t.he EOMEIS report,ed 

by A d a m  et, al. (1987), it appears t,hat t,he EOMEIS shows moderate to st,rong 

agreement wit,h Marcia's int,erview. For example, Adams and Mont,emayor ( 1987) 

found this agreement, to range from 73% t'o 80% for t,he four st.atuses, while Adams. 

Ryan, Hoffman. Dobson and Neilsen (1985) found t,he agreernent,~ t,o range from 70% 

t,o 100%. 

The EOMEIS-2 makes use of t'he same four classificat.ory ~at~egories as does 

the Marcia (1966) int,erview. Crossing these four categories are two domains: ideology 

and interpersonal. The ideology domain is comprised of sub-scales for occupat'ion, 

religion, politics, and philosophy. Each of t,hese four sub-scales have t.wo quest.ions for 

each of the four categories: Achievement, Morat.orium, Diffusion, and Foreclosure. 

The interpersonal domain is comprised of the friendship, dat.ing, sex roles and 

recreation sub-scales, each of which also have two quest.ions for each of the four 

ident,ity stat.us categories. 

The scoring of the EOMEIS-2 is rnade by summing the eight, it.ems for each of 

t.he domain-by-st,atus cells, providing an independent score for each of the four 

ideology st.at,us cat.egories and each of t,he four interpersonal status categories. 

Because each it,em is responded to wit,h a likert, score from 1 to 6, the scores for each 

of the eight do~nain-stat,us cat,egories will fall bet,ween 8 and 48 (having eight items 

each). The t,wo domains (int,erpersonal and ideological) for each of the four st,atuses 

can also be combined t.o achieve a single score for each of t.he st,at,uses. These scores 

fall bet,ween 16 and 96. It is also possible to cat,egorize an individual into one or 

anot,her of t.he ident,it,y stat'uses by making use of standard crit,eria. These criteria are 

based upon means and standard deviations of numerous previous samples. The 

suggested cutoff points are one standard deviation above t.he mean for each of t,he 

four scales. Persons meet,ing these criberia on just one st.at,us scale are classified as 

"pure" t,ypes. Those who exceed the cutoff on two of the scales are deemed t,o be 



"t,ra~lsit.ional" t.ypes and are placed into t'he (develop~nent,ally) lowest of t,he two 

st at.uses. The development'al sequence follows Marcia's ( 1966) original scheme, with 

Diffusion being lowest, t,hen Foreclosure, Moratorium and finally Achievement. 

Thirdly, prot.ocols are discarded if t.hey dernonst,rat.e a score above t.he cut,off for both 

Achievement and Diffusion. They are also discarded if the protocol reveals scores 

above the cutoff for t'hree or more shat.uses subscales. This is because it is believed 

that the people who complet.ed t.hese prot.ocols are not being very discriminate wit'h 

t.heir responses. Finally, persons who do not exceed the cutoff on any of the scales are 

classified as "Low-Profile" Morat.orium. The cut'off point,s t,hat Adams et al. (198'7) 

report for each of the four scales are: Achievement 7 3 ,  Moratorium 63, Foreclosure 

53, and Diffusion 53. 

Accultura.tive Attitude Suruey ( A A S )  

Berry, Kim. Power, Young, and Bujaki (1989) have provided an outline for 

t,he development of t.heir acculturative at,t,itude survey. With pernlission from John 

Berry, a probot'ype yuest.ionnaire for Indo-Canadians was modified for use in t'he 

present st.udy (see Appendix E). The prot,ot,ype accult,urative athibude yuehonnaire 

received from John Berry included 72 it,ems represenhg the four acculturative 

at'tibudes from his t'heorebical framework: Integrat,ion, Separat,ion, Marginalizat,ion, 

and Assimilation. This was modified by adding a fifhh category of Deculturation; as 

discussed in the introduction. The modified scale involves 100 items of which t,here 

are 20 questions represent5ng each of the five alternative att.it,udes. These 20 

questions also fall into separate domains (such as friendship or  values; as seen in 

Appendix J) ;  so t,hat, each of t,he five att.itude t,ypes are assessing similar content. 

Consequent.ly, each it'em in this survey is a st,at.enlenb representing one of t,he five 

acculturative attitudes and one of the 20 domains. The  subject,^ are  asked t.o indicate 

their agreement wit,h t'hese items by responding on a five point likert, scale. Scoring of 



the survey is t,hrough a sunlnlation of t,he corresponding 20 items providing a value 

for each of hhe five sub-scales which will fall bet,ween 20 and 100. 

The it.ems for the present scale were generat,ed, using the 72 prot.ot,ype 

quest,ions plus 37 new ones; making ~nodifications t,o fit, the sample populat,ion. These 

questions were t'hen judged for face validity by five t'rained raters, who classified 

t,hem int,o each of t.he five cat'egories. Those items which were correctly classified by 

all five judges were retained, while t.hose t,hat were judged correct'ly by four of the 

five judges were altered to provide better cont,ent validity. It,erns which were classified 

correctly by t.hree of the five judges were either t,hrown out or re-writ,ten. Any it.em 

t,hat was correct,ly ident,ified by less t'han bhree judges was thrown out. In t.otal, 9 

it,ems were bhrown out,  and 7 were re-writken. Finally, t,he 100 hems kept for t,he 

survey were sorted into their five cat,egories, t,hen half of t,he it,ems in each cat,egory 

were randornly select'ed to be put int.0 t,he negabive form to avoid response bias. 

Phznne y Ethn LC Identzty &leasure (PEIAI) 

The PEIM is a self-report questionnaire which has recently been created to 

assess the develop~nent of ethnic identity (Phinney, 1989). Thls measure (see 

Appendix G )  is comprised of 26 items which are statements representing various 

aspects of ethnic identity including: Ethnic Identity Development (EID) measuring 

the degree of ethnic identity achievement; Ethnic Group Identification (EGI);  and 

Other Group Attitudes (OGA).  The Ethnic Identity Development (EID)  is 

determined by eight items which are evenly divided into two types: ethnic identity 

search and ethnic identity commitment. Ethnic Group Identification (EGI)  can 

further be broken down into four sub-categories, each consisting of three items. The 

four categories are: sense of belonging, positive attitudes (affirmation), negative 

attitudes (denial), and own group behaviors. Lastly, attitudes and orientation toward 

other groups (OGA) is determined by slx items from three sub-categories. These sub- 



categories are: positive attitudes (n~ulticulturalism), negative at tit udes (separatism), 

and other group behaviors. The three measures derived from the PEIM (EID, EGI, 

OGA) are scored with a value from 1 to 6 as the item scores, arising from a six point 

likert scale. These are collapsed into one score (ranging 1 to 6 )  for each of the 

measures. However, only EID scores will be used in this study. Currently there are no 

reliability or validity statistics for this measure; and  this study will, in fact, 

contribute to the establishment of these indices. 

,& Stress Inurntory ;;;Sr 
Cawte's (1972) questionnaire for the measurement of stress (see Appendix H)  

has been used in the studying of acculturative stress by John Berry. Berry, Kim, 

Minde, and Mok (1987) present studies in which it has been used, demonstrating a 

variet,y of result's. This scale c0nsist.s of t,went.y questions related t.o general health. Of 

t,hese 20 quest,ions, the first 10 are direct,ed towards tshe assessment. of psychosomatic 

sympt,omology; 6 items (11, 12, 15, 16, 19, 20) are directed towards anxiety; 2 it,erns 

(13 & 14) t,owards depression; and 2 it'enls ( 17 & 18) t'owards irrit.abi1it.y. A simple 

yes or no response is generated from each of these questions which contribute to a 

co~nposite score from 0 to 20. Higher scores indicate higher levels of reported stress. 

Berry et al. (1987) have reported that this index of stress has "correlated consistently 

with the number (r=.42), frequency (r=.51), and severity ( rz .49)  of physical health 

problems. [and that] . . . subjective report[s] of general health status also correlated 

significantly with the Cawte stress measure (r=.37)I1 (p .  ,508). 



Procedure 

In order t,o obt'ain as broad a sample as possible, several met.hods for the 

recruit.ment of part,icipants were used. The search for part.icipants initially was done 

both t.hrough acyuaint'ances of t,he experiment,er, and through post,er advert,isement. 

These rnet,hods were also augrnent.ed by accessing high-school st,udents aft.er having 

received permission from a suburban school board. 

Part,icipant,s were sought t,hrough t,hese various channels for t,wo major 

reasons. Firstly, this was done to acquire a sample that was more broadly refledive 

of the conlmunity in general. Since acquiring  participant,^ only t,hrough the social 

net.works may lead t,o a sample biased t.owards people who share specific concerns in 

common t.hat may have helped link t,hern in nebworks, restxict,ing t,he search t,o only 

networks was avoided. To  get, some people from a different age groups and hence 

different levels in t,heir ide11tit.y formation, st,udent.s from high-schools were t,argebed. 

These people were also t.o provide a sample t.hat was more het,erogeneous in 

att,achment to c01nmunit.y concerns. Since people were considered for part,icipat.ion 

only if they were of Indian origin and if they were either born here as second 

generat,ion Canadians or if they had come t,o Canada during t,heir childhood or 

yout,h, a broad enough sample could not have been obt,ained from among university 

st,udent volunbeers. Furthern~ore, because the factor analytic t,echniques t,hat were 

intended t,o be used in this study required a large number of participants, and 

because willing  participant.^ were difficult t,o find, it was necessary to cast our net, at, 

various source groups. 

Through t,hese methods,  participant.^ were cont,act,ed either directly or 

indirect,ly (leading to additional part,icipants). Those who were cont,acted directly by 

t,he experimenter were either met in person, or were t,alked with over the t,elephone. 

These persons were t,hen given a quest,ionnaire booklet in person or t.hrough the mail. 



Persons who were contact,ed indirectly, were done so t,hrough a (principal) contact 

person. Many of t,he cont.act persons t.l~ernselves were parbicipant,~ in t,his study, 

however, not, all of t,hem were. For those  subject,^ recruited indirect,ly, they each 

received a quest,ionnaire frorn a contact person who was given (in person or t.hrough 

the mail) a number of questionnaires t,o distribute. These part.icipants were expect.ed 

t,o ret.urn t'heir completed quest,ionnaires t,o the person from whom they received 

them. Of the seven source groups cit.ed earlier, people in groups A t,hrough C were 

contacted t~l~rough hot,h means, people in groups D,  E and C: were contacted only 

indirect,ly, and people in group F were contact,ed directly. 

The quest,ionnaire  booklet,^ cont,ained t,he four measures outlined in the last 

section, in addit.ion t.o a cover/consent form (Appendix B) ,  and a set, of questions 

pert'aining to demographics and background information (Appendix D ) .  For those 

persons under the age of 19, a parental consent form (Appendix C )  was also 

included. The ot'her four measures followed t.hese int,roduct,ory sheet.s in t'he order of 

Acculturat,ive At,t'itude Survey (Appendix E) ,  EOMEIS-2 (Appendix I?), Phinney 

Ethnic Identit,y Measure (Appendix G )  and Cawt.e St,ress Test (Appendix H) .  At t.he 

end of every quest.ionnaire bhere was a follow-up sheet (Appendix I) for persons to 

keep and cont'act. the experiment,er for results. 

The questionnaire forms were retrieved through the mail or in person by the 

experiment.er. In most cases a request, for t.he complet,ed forms was init,iat.ed about 

t.wo weeks aft,er dist,ribut.ion, and c o n h u e d  unt,il the completed forms were received 

or deemed t,o be unret,rievable. 

Approximat,ely 350 quest.ionnaires were dist.ribut.ed by t.he experiment,er. It is 

unclear, due t,o t.he dist,ribut.ion procedure, how many of t,hese were act.ually received 

by prospective subjecbs. It is assumed t,hat somewhere bet'ween 250 and 300 

quest,ionnaires act'ually were received by persons intending upon complet'ing t,hem. 



There were 146 questionnaires returned, of which 8 were not used because of 

insufficient data. An additional 8 were also not used because the respondents were of 

age 30 to 37 and were deemed to be too old for this study. Data from the remaining 

forms was run through BMDP-PAM to estimate the cases with some missing data. 



CHAPTER I11 

RESULTS 

This chapter on results will be divided into four sections. These sections will 

deal first with the validity and reliability of scales, then with characteristics of the 

sample, followed b y  specific relationships between ego-identity and acculturation, and 

finally factor analysis and general underlying features of ego-identity and 

acculturation. 

Validity and Reliabiliby of Scales 

Accultu.r.ative Attitu,de Survey 

Correlat,ions and int,ernal re1iabilit.y st,at.istics were calculat,ed for t,lle five 

accult.urative at,t,itude scales. Figure 3  present,^ the inter-correlat,ions for t.he 

Acculturabive Attitude Survey. 

As should be expeded, bot,ll of t,he cross diagonals are st.rongly negat,ive. The 

square peri~net'er correlat,ions (Integration - Assimilation - Marginalizat.ion - 

Separation) are quite low, indicat,ing independence of the scales from their 

neighbours. Deculturation, however, occupies an int.erest,ing position, whereby it, 

demonst,rat.es moderabely positive correlations wit.11 bot,h Marginalizahion and 

Assimilation, and a moderately negative correlat.ion with Int,egration. Ethnic Ident'ity 

Development. shows t,o be negatively correlat,ed with Assimilat,ion, Marginalization, 

and Decult,urat'ion. Conversely, it dern0nstrat.e~ a posit.ive correlat,ion wihh both 

Int,egr&ion and Separation. Insofar as these correlat.ions appear to have the kind of 

quantit,at,ive relationships among t.hem as would be expect,ed on t,heoret,ical grounds, 

they give support for t.he convergent validity of t,hese scales as measures of the 

accult,urative attitudes they were designed to assess. 



Figure 3 

Int,er-Scale Correlations for AAS Att.itude Scales and Et,hnic Ident,ity Develop~nent 

The reliability coefficients for the five acculturative attitude scales are found 

in Table 1. The reliability coefficients for three of the five scales are quite low, 

indicating a diversity of items within each scale. These results are just slightly lower 

than reliabilities for new scales reported by Berry, Kim, Power, Young and Bujakl 

(1989). It has been reported by these researchers, however, that refined scales for all 

four acculturative attitudes can have Cronbach's alphas in the range of .7O to .90 . 



Table 1 

Internal Re1iabilit.y Coefficients (Cronbach's alpha) 

for Acculturative At,t,itude Survey Scales 

Scale 

Integration 

Assi~nilation 

Marginalization 

Deculturation 

Separation 

Cronbach's alpha 

.YO39 

,6168 

.4031 

.5034 

.4903 



Inter-scale correlations between the four identity st at us scores are reported In 

F~gure  4. Correlatio~ls between those scales and the measure of ethnic identity 

development are also reported. 

Figure 4 

Inter-Scale Correlations for EOMEIS-2 Scales and Ethnic Identity Development 

ACHIEVEMENT- ,058 MORATORIUM 

\ 
-.300 

EID -.I31 ,292 -.214 
\ 

\ 
FORECLOSURE- ,360 DIFFUSION 

Consist,ent wit,h t,he report in Adams, Bennion and Huh (1987), Achieve~nent, 

is relat,ively uncorrelat.ed wit,h Foreclosure and Moratorium, and negat,ively correlat,ed 

with Diffusion. Also consis tent with their findings, Moratorium is positively 

correlat.ed wit.h Diffusion. Foreclosure, however, provides an interest'ing case insofar 

as it, dernonst'rat,es positive correlat,ions with bot,ll Diffusion and wit,h Morat.orium. 

According to Adams et al. (1987') Foreclosure is usually uncorrelat,ed with Diffusion, 

and theoret,ically should not be posibively correlat.ed wit,h Moratorium. To further 

underst'and t.hese relationships, part.ia1 correlat,ions were examined. The part.ial 

correlat.ions for Diffusion with both Foreclosure (r=.247) and Moratorium (r=.463) 



remain close to the full correlations. However, t,he part,ial correlat,ion bet.ween 

Foreclosure and Moratorium drops t,o near zero (r=.087). This indicates that t.he 

observed correlation between Foreclosure and Moratorium is likely t,o be due to t.heir 

common correlations wit.11 Diffusion. Adams, Bennion, and Huh (1987) discuss similar 

results; st,ating t'hat pure st'atus types may not, be very common, and that. apparently 

mixed t,ypes are t.he norm. 

Et,hnic Ident,it.y Development demonst,rat,es a positive correlat,ion wit,h 

Achievement and virtually no correlation with Foreclosure. It. also denionst,rates 

negat,ive correlat'ions wit,h both Diffusion and Morat.orium. Against. t.hese dat,a, t,he 

convergent validit,y of the ident,it,y sbatus scales appears t.o be good, alt.hough this 

needs to be discussed in more debail in t.he next chapt,er. 

Reliabilit,~ coefficients for t,he four ident.it.y st.at.us scales from EOI\/IEIS-2 are 

report,ed in Table 2. These dat,a indicate high internal reliability for t,he four scales, 

which are comparable to t.hose reported by A d a m  et al. (1987). 

Table 2 

Internal Reliability Coefficients (Cronbach's alpha) 

for EOMEIS-2 Identity St,at,us Scales 

Scale 

Achievement 

Moratorium 

Foreclosure 

Diffusion 

Cronbach's Alpha 

.7922 

,7573 

.9034 

.7329 



C1~aracterist . i~~ of the Sample 

Summary S fa t~s t zcs  

General summary statistics including means, standard deviations and ranges 

for all variables are presented in Table 3. 

Table 3 

Summary St.atist,ics for All Variables 

Variable 

Integrat,ion 

Assirnilahion 

Marginalizabion 

Decult,uration 

Separation 

Achievement. 

Morat,orium 

Foreclosure 

Diffusion 

S t,ress 

E I D  

Parent a1 Comm. 

Age 

Lengt'h of Res. 

Mean 

79.99 

rj8.96 

.51.19 

59.13 

57.46 

63.83 

52.48 

37.89 

47.55 

3.28 

4.11 

4.39 

20.09 

1.5.91 

Standard 

Deviat,ion 

7.42 

6.68 

.5.69 

6.80 

6.18 

9.80 

10.21 

13.20 

9.95 

3.13 

0.74 

1..56 

3.64 

5.37 

Range 

62 - 94 

40 - 77 

40 - 70 

43 - 85 

42 - 74 

43 - 91 

27 - 76 

16 - 91 

16 - 82 

0 - 1.5 

2.3 - 6.0 

2 - 9  

14 - 29 

1 - 29 



These result,s indicat,e t.hat,, on t,he whole, t,his sample is favorable to Integrat,ion, and 

neut,ral on the other acculturat'ive at,t,itudes. In addition, they appear to be slight.1~ 

below the means reported by Adams et al. (1987) on Achievement, Moratorium and 

Foreclosure; and slightly above the mean on Diffusion. Compared to the same 

standard group, this sample's standard deviations for the four statuses are slightly 

higher, and the ranges for Achievement and Moratorium are nearly identical. The 

ranges for t.his sample for Foreclosure and Diffusion are, however, larger t,han t,hose 

reporbed by A d a m  et, al. . In t.erms of Ethnic 1dent.it.y Development, this sample is, 

on the whole, rniddle in range. Finally, parental cornrnunication was a composite 

score achieved from adding the ratings on questions 18 and 19 from Appendix D. 

According to the scales (with 'never' scored as 1 and 'daily' as 5 )  their overall mean 

of 4.39110 indicates that they appear to 'seldom' engage in communicatio~l with their 

parenbs about. ethnic it,^ and general issues about growing up. Despite t,hese 

generalizations about. this sample, furt,her analysis can be (and was) made according 

to the various groups used as sources. These results are presented below. 

Sample Sub-groups 

Although this sample was generated to acquire an idea about the formation of 

identity in second generation Indo-Canadians in general, t.he seven sample sub- 

groups were tested for differences across all variables. Initially it appeared as though 

significant, differences were found across t.hese groups for: Int.egrat,ion, 

Marginalizat,ion, Separat,ion, Moratorium, Foreclosure, Diffusion, age, length of 

residence, and gender. However, when correction was made for family-wise error 

rates4, only Integration, Separation, Foreclosure, age, length of residence in Canada, 

4 Because a large number of post-hoc tests were made, family-wise (or experiment- 
wise) error correction was performed. There are a total of 74 significance tests 
performed in this study, indicating that for family-wise s~gnificance at the p1.05 level 
an indiv~dual test must exceed the .0006757 level of significance. Likewise, for family- 
wise p1.01, p5.001 and p<.0001 individual tests must respectively exceed .0001351, 
.0000135, and .0000014 levels. The p-values listed in all of the tables are the actual 



and gender were found to differ significant.ly. Table 4 summarizes the cell means for 

t'he seven groups, and Table 5 summarizes t,he MANOVA results. According t,o t.hese 

dat,a, the groups can be evaluated relative t.o each ot,her. 

Group A was co~nprised of about 60% females who were high in Int,egrat,ion 

and low in Separat,ion. They also t,ended to be ~noderat,e wihh respect to t.he ot.her 

groups on all ot,her variables; and have lived in Canada for most. of t.heir lives. Group 

B was comprised of about. 60% males who appeared moderately low in Separat.io11. 

They were moderat,e on all other variables including age and length of residence. 

Group C was comprised of about 66% females, and appeared t.o be moderate on all 

variables including age. On t,he average, t,hey seem to have spent most. of their lives 

living in Canada. Group D was co~nprised of about 7.5% females who appear to be 

very low in Foreclosure and low in Separation. They are high in Int.egrat'ion, and 

t,end t,o be older t.han t,he people in t,he ot.ller groups. They also appear to have lived 

in Canada for most of t,heir lives. Group E was comprised of about 80% males who 

appear t,o be moderat,e with respect to t'he ot.her groups on all variables except age 

and 1engt.h of residence. These persons are slightly older t.han t,hose in most of t.he 

ot,her groups and have lived in Canada, on t,he average, for about half of t.heir lives. 

Group F was comprised of all males who are young in age and have spent about t,wo- 

t,hirds of t,heir lives in Canada. The people in t,his group appear t'o be very high in 

Foreclosure, high in Separat,ion, and low in Int.egrat,ion. Incident'ally, a significant 

proportion of prot,ocols from this group had to be discarded during categorization for 

ident,it.y st,atuses due to indiscrirninat,e responses. Finally, Group G was comprised of 

all females who were young in age, and had spent most of t.heir lives in Canada. The 

people in t,his group appear t,o he moderately high in Int,egrat.ion while remaining 

moderat'e on all other variables. 

ones obtained, however, the not.at.ion of significant or not significant is based upon 
t,he family-wise levels. 



Table 4 

Cell Means and Standard Deviat,ions for Sources of Sampling 

Means 

Group 
A B C D E F G 

Variable 

Integration 
Assimilat ion 
Marginalization 
Decult urat ion 
Separation 
Achievement 
Moratorlunl 
Foreclosure 
Diffusion 
EID 
Stress 
Parental Co~nm.  
Age 
Length of Res. 
Gender 

Standard Deviations 

Group 
A B C D E F C: 

Variable 

Integration 
Assimilation 
Marginalization 
Deculturation 
Separation 
Achievement 
Moratorium 
Foreclosure 
Diffusion 
EID 
Stress 
Parental Comm. 
Age 
Length of Res. 
Gender 

Number 24 16  24 21 9 26 10 



Table .5 

One-way Analysis of Variance of the Effecbs of Sampling Source 
- 

Integration 

Assinlilat,ion 

Marginalizat,ion 

Decult'urat,ion 

Separa t io~~ 

Achievement' 

Morat,oriurn 

Foreclosure 

Diffusion 

E I D 

Stress 

Parental Comm. 

Age 

Length of Res. 

Gender 

Source 

Group 
Error 

Group 
Error 

Group 
Error 

Group 
Error 

Group 
Error 

Group 
Error 

Group 
Error 

Group 
Error 

Group 
Error 

Group 
Error 

Group 
Error 

Group 
Error 

Group 
Error 

Group 
Error 

Group 
Error 



Ego-Identity and Acculturation 

Several hypotheses were put forth in expectation of the relationships between 

ego-~dentity statuses and acculturat~ve attitudes. The relatlonships between these 

varlous scales were expected to be demonstrated through interscale-correlatio~ls and 

analyses of vanance. Consequently, the hypotheses can be tested through an 

examination of the appropriate correlations and analyses of vanance. All of the 

correlations reported are Pearson's correlations, and all significant tests are two- 

tailed. 

C'orrelaf~ons Be tween  Scales 

Table 6 provides inter-scales correlations between the two major doma~ns of ego- 

identity and acculturative attitudes. 

Table 6 

Cross-Correlations Bet,ween Ego-1dentit.y St,atuses and Acculturative Attit.udes 

id en tit,^ Acculturat,ive At,t,it,ude 

St,at.us Integ Assirn Separ Margin Decult, 

Achievement. .2 17  .077 - ,068 -.207 ,049 

hloratoriurn - .212 .I91 

* * * 
Foreclosure - .38 1 - . I42  

Diffusion - 2 4 6  .223 



Due to family-wise correction, Hypothesis l a  is not. support.ed, although 

Achievement. and Integrat,ion dernonst,rat,ed a posit,ive correlat,ion (r=.217, p=.0122). 

Hypothesis l b  also does not find support, for t'he same reasons, alt.llough Achievement. 

and Marginalizat.io11 correlate negatively (r=-.207, p=.0168). 

Prior to analysis it was unclear as t,o which acculturat.ive at,t,it,ude Foreclosure 

would be associat,ed with; as it was t.hought t.hat it would corre1at.e posit,ively with 

Assimilat.ion, Separabion, or Deculturat,ion. This data indicat,es that Foreclosure 

dem0nstrat.e~ a significant posit,ive correlat,ion wibh Separation (r=.46.5, p<.0000001). 

Providing support. for Hypothesis 2, Foreclosure also delnonst,rat'ed a significant 

negat,ive correlation with Int,egrat,ion ( r=- .38l, p=.00000.57). 

Hypoheses 3a and 3b were also supported by t,he fact, t,hat Diffusion 

demonst.rat.ed a highly significant posibive correlation wit.h Marginalizat,ion (r=.436, 

p<.0000001), and wit,h Decult.urabion (r=.437, p<.0000001) respect.ively. 

Cont.rary t,o Hypot.heses 3e and 3d, Diffusion was uncorrelat.ed with 

Separation, and acbually posiiively correlat.ed (but. with family-wise correct,ion not. 

significant,ly) wit.h Assindation (r=.223, p=.0099). Finally, Hypot.hesis 3c was not, 

supported due to family-wise correction, even t.hough Diffusion and Int,egration 

correlated negat.ively (r=-246, pz.0044). 

il nalysis of Variance 

BMDP st,at,ist,ical package was used t,o perform Multivariate ANalysis Of 

VAriance (MANOVA). As with the analysis of t.he sources of sampling, t'he p4v 

program was used to analyze t'he independent variable of ego-ident,it,y st,at.uses using 

Adarns' standard scoring crit,eria. The means and standard deviat'ions for t,he stat.uses 

are found in Table 7, and t.he ANOVA summaries are in Table 8. In addit,ion t,o 

t,esting for differences in accult.urative aht'itudes across the ide11tit.y st'atuses, 

differences in Ethnic 1dentit.y Development., st,ress, parental communication, age, 



length of residence in Canada, and gender were also examined. For gender, males 

were scored as 1 and females were scored as 2. 

The st'at,uses demonstrated t.o be significantly different only in Et,hnic 1dent.ity 

Develop~nent (F(4.l l2)=i'.23, ps .01) .  Overall, ihe Achievement, st,atus scored highest' 

(relative to t,he ot.her st,at,uses) on EID. In addition to t,his, Achieveme~lt also was 

highest. on Int.egrat.io11, and parent,al corn~nunicat,ion but not significant.ly according 

t,o family-wise correction. 

The Morat'orium status denlonstrat,ed to be highest on Assimilation, and 

slightly low on Integration, but, not significant,ly so. As for t,he ot.her variables, 

including EID, those people being classified as "pure" Morat,oriu~ns appear to he 

moderate. 

Those people being classified as Foreclosure were highest on Separation, and 

relatively low on Assimilation, Decult,urat,ion, and Marginalizahion; but again, not, 

significant,ly wit.11 family-wise correction. 

The people classified as Diffusion also demonstrat,ed t'o be lowest. in EID. In 

addition, the Diffusion st.at,us dernonst,rated the highest average scores (but, not 

significant family-wise) for both Marginalizat.ion, and Deculburation. 

Finally, t,hose people classified as Low-profile Morat.orium demonstrated t,o be 

moderat,e across all dependent, variables except,, perhaps, Integration. On t,his variable 

they scored moderat,ely high. 



Table 7 

Cell Means and St,andard Deviat,ions for EOMEIS-2 Ego Ident,it.y St.atuses 

Variable 

Integration 
Assimilation 
Marginalization 
Deculturat ion 
Separation 
E I D  
Stress 
Parent a1 Cornm. 
Age 
Length of Res. 
Gender 

Variable 

Integrabion 
Assirnilat,ion 
Marginalizat,ion 
Deculhuration 
Separabion 
E I D 
Stress 
Parenbal Comm. 
Age 
Lenghh of Res. 
Gender 

Achievement. Moratorium Foreclosure 

Standard Deviations 

Achievement Morat oriurn Foreclosure 

Diffusion 

Diffusion 

LPMor 

LPMor 

Number 



Table 8 

One-way Analysis of Variance of the Effects of EOMEIS-2 Ego-Ident,it,y St,at,uses 

Assirnilat ion 

Decult uration 

Separation 

E I D  

Stress 

Parent'al Comm. 

Age 

Length of Res 

Gender 

Source 

St,at,us 
Error 

St,at,us 
Error 

Stat,us 
Error 

Stat.us 
Error 

Stat.us 
Error 

St,at,us 
Error 

St.at.us 
Error 

S t.at.us 
Error 

St,ahus 
Error 

St,at,us 
Error 

St,atus 
Error 



As a check on the classification of persons as Low-Profile Moratorium, a 

contrast analysis of variance was performed. Table 9 presents these ANOVA 

summary results. As can be seen there is a near significant difference between these 

two statuses on Assimilation, however, with the family-wise correction 110 significant 

differences are seen between Low-Profile and Pure Moratorium statuses. 

Ethnzc Identz ty  De uelopment 

The correlations between Ethnic Identity Development and both the 

EOMEIS-2 and AAS sub-scales are found in Table 10. These results demonstrate 

support for Hypothesis 4c, since EID correlates positively with Integration (r=.369, 

p=.000011). EID correlates significantly with Moratorium (r=- 300, p=.00044), 

however this 1s opposite in direction to Hypothesis 4b. Hypotheses 4a and 4d are also 

not supported as EID does not correlate significantly with either Achievement 

(r=.2810, p=.0010) or Separation (r=.179, p=.0397). Because EID correlates 

negatively with Diffusion (r=-.427', p<.0000001), Assirnilation (r=-.401, p=.0000019), 

Marginalization (r=-  .324, p=.00014) and Deculturation (r=-.400, p=.0000019) there 

is support for hypotheses 5a, .5c, 5d, and .5e. Hypothesis 5b is not supported since 

Ethnic Identity Development demonstrated virtually no correlation with Foreclosure 

(r=-.loo, p=.2.526). 

Stress 

Correlations between scores for stress and both EOMEIS status scores and 

AAS attltude scores are found in Table 11. Although the correlation between 

Diffusion and stress approaches significance (r=.278, p=.0012), with the fa~nily-wise 

correction neither this one nor the correlations of stress with Marginalization (r=.159, 

p=.0689) and iVloratorium (r=.034, p=.'7019) are significant. This indicates a lack of 

support for Hypotheses 6a, 6b and 6c respectively. 



Table 9 

Contrast Analysis of Variance Bet.ween Ego-Identit,y Stat,uses of Low-Profile and 

Pure Moraboriunl 

Integration 

Assimilation 

Marginalization 

Deculturation 

Separation 

E I D  

Stress 

Parental Comm. 

Age 

Length of Res. 

Gender 

Source 

Status 
Error 

St,at,us 
Error 

St,at.us 
Error 

Stat,us 
Error 

St,atus 
Error 

Status 
Error 

St.at'us 
Error 

St,at,us 
Error 

St.at'us 
Error 

St,at,us 
Error 

Stat,us 
Error 



Table 10 

Correlations Between Et,hnic Identity Development and EOMEIS-2 and AAS Sub- 

scales 

EID 

EID 

EID 

EID 

EID 

EID 

EID 

EID 

EID 

* 
* * 

*** 
****  

Scale 

Achievement 

Moratorium 

Foreclosure 

Diffusion 

Integration 

Assirnilation 

Marginalization 

Deculturation 

Separation 

Correlation ( r  ) 

281  

-.300 

-.I00 

-.427 

.369 

-.401 

-.324 

- .400 

,179 



Table 11 

Correlations Bet,ween Scores on Cawte Stress Test, and 

EOMEIS-2 and AAS At't,it.ude Sub-scales 

St.ress 

St,ress 

Stress 

Stress 

St'ress 

Stress 

St,ress 

Stress 

St'ress 

Scale 

Achievement 

Moratorium 

Foreclosure 

Diffusion 

Integration 

Assimilation 

Marginalization 

Deculturat,ion 

Separation 

Correlation ( r )  

- .O45 

.034 

,177 

278  

-.072 

.047 

.I59 

.I23 

-.024 



Fact.or Analysis 

Maximum-likelihood fact,or analysis was performed on t.he five accult,urat,ion 

variables, four identit,y st,at.us variables, st.ress, Et.hnic 1dent.ity Development., age, 

and parent,al communicat~ion. Other variables, including lengt,h of residence, gender 

and Ethnic Group Ident.ificatio11 (EGI)  were also considered for analysis. However, 

because of the large correlation between EGI and EID (r=.602, p<.0000001), EGI 

was not used. The reasoning for t,his is to avoid t,hese t.wo variables loading on one 

specific factor with no other variables (known as a doublet ). Length of residence and 

age were not used t,oget'her for the same reason. Gender was not, used in part because 

of t.he dichotomous scoring of it., and also because it was found to be confounded 

wit,h lengt,h of residence (see sample characteristics above). 

Examinat,ion of the residuals covariances (Figure 5 )  indicat,es that a three 

factor solut,ion provides a reasonably good account of t'he common variance. In 

considerat.io11 of ot,her "rules of t,humbl', which are actually more appropriat'e for 

principle components analysis (Gorsuch, 1983), four fact,ors have roots 2 1, and three 

factors seem appropriat,e according a Scree test,. A four fact'or solut.ion, however, 

resulk in a doublet. between Achievement, and parent,al communication on the fourth 

fact,or. 

Although t,hese four and t,llree fador solut,ions respectively account for 4.5% 

and 40% of the total observed variance, our concern is with the common c0mponent.s 

only. The sum of the squared multiple correlat,ions (SMCs) were used as est,inlates of 

the t.otal common variance in an examinat'ion of t,he percent of common variance 

ext,ract,ed. The four factor solut,ion appears to ext.ract. 120% of t.he t,otal common 

variance while t.he t.hree fact'or solut,ion appears t,o ext,ract. 108% of t,he t,ot,al common 

variance. The fact t,hat, t.hese percentages are very high may be due t,o t.he fact that 

the SMCs are conservative est,irnates of the com~nunalit~ies. It. may also be due t.o t'he 



condition whereby more than just common variance (unique variance) is being 

extracted by these solutions. If the latter is the case here, the three factor solution is 

nlost appropriate since it appears to extract less unique variance than the four factor 

solution. 

Figure .5 

Plot, of Residual Covariances for a Three Fador Maximu~n-Likelihood Solution Using 

EOMEIS-2 St,atuses, AAS At,titudes, Stress, EID, Parent,al Com~nunication and Age 
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An ort,liogonal rot.ation using vari~nax was also performed t.o seek simple 

structure in the covariances of the various scores. Table 12 displays the rotated factor 

loadings. 

Table 12 

Factor Loadings After Varimax Rotation for a Three Factor Maximum-Likelihood 

Solution Using EOMEIS-2 Statuses, AAS Attitudes, Stress, EID, 

Parental C'ommunication, and Age. 

Variable 

Integration 
Assimilation 
Marginalizat.io11 
Decult.urat.ion 
Separation 
Achievement 
hlorat orium 
Diffusion 
Foreclosure 
E I D  
Age 
Parent.al Comm. 
Stress 

Eigen values 

This pat,t>ern of factor loadings indicates t'liat, the first factor is represent'ative 

of Identit,y Diffusion and Morat,orium. The second factor appears to represent 

Separation. The t,hird fact.or appears t.o represent Identit,y Achievement (and 

Integrat'ion ). 

Age, parental communicat~ion and Et'h~iic Ident,it,y Development were used in 

this analysis since it. was expected t,hat, t,hese variables would cont.ribute to common 

variance pert.aining to ident.ity development,. The alternative to this set is t.o use t'he 

lengt,h of residence variable in place of age. This set is expect.ed to provide an answer 



to the question of acculturation more so than the question of the development of 

identity. Figure 6 is a plot of the residual covariances for a three factor maximum- 

likelihood solution using length of residence in place of age. As can be seen, this plot 

rese~nbles the one in Figure 5, showing that this too is a reasonably good account of 

the covariances. Table 13 presents the factor loadings for the same three factor 

solution after varimax rot at ion. 

Figure 6 

Plot. of Residual Covariances for a Three Factor Maximum Likelihood 

Solut'ion IJsing EOMEIS-2 St,abuses, AAS At,titudes, Stxess. EID, 

Parent.al Comnlunicat,ion and Lengt,h of Residence 
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This solution  account,^ for 40% of the t,otal ohserved variance and 107% of t,he 

estimated total common variance. Judging by the factor loadings, the first factor 

represents Identity Diffusion. The second factor clearly represents Separation, and 

the third factor  represent,^ Achievement,. 

Table 13 

Fador  Loadings After Varinlax Rot,at,ion for a Three Fador  Maximum Likelihood 

Solut.ion Using EOMEIS-2 St,at,uses, AAS Attitudes, Stress, EID, 

Parent a1 Con~municat,ion, and Length of Residence 

Variable 

Integration 
Assirnilat ion 
Marginalization 
Deculturation 
Separation 
Achievenlent 
Moratorium 
Diffusion 
Foreclosure 
E I D  
Parental Comm. 
Length of Res. 
Stress 



CHAPTER IV 

DISCUSSION 

The results indicate that there are relatively clear relationships between the 

lower ego-identity statuses and acculturative at t~tudes.  Similarly, EID also 

demonstrated a clear set of relationships w ~ t h  both ego-identity and acculturation. 

Review of Measures 

Acculturative Attihde Survey 

The Acculturat,ive Atbit,ude Survey (AAS) t'hat was designed for this st.udy 

appears to be a valid measure. The five scales of t,his measure dem0nshat.e int,er- 

correlat,ions which signify t,he validity of t.heir measurement,. Alt'hough t.he reliabilit,~ 

is low for some of the scales, t'heir correlat,ions with Phinney's measure of Ethnic 

1dent.it.y Development ( EID ) furt.her est.ablishes t,he convergent validity of these 

scales. The creat.io11 of Decultxrat,ion as a cat,egory has resulted in a measure that 

falls bet.ween Marginalizat'ion and Assimilation. This makes good concept,ual sense, 

because in adhering to  science and commerce, and not being concerned wibh 

maintaining cultures, one is in effect assinlilat'ing t'o a "mainstream" which is 

marginalized to c ultu?.e. 

EOIV~EIS- 2 

The EOMEIS-2 has demonstrated high reliability across all four sub-scales. 

The validity of these scales may, however, be questioned. This is because there is a 

positive correlation between Foreclosure and Moratorium. As discussed in the results 

section, this anomalous case may be due to the common variance these subscales 



share with Diffusion. An examinat,ion of the fador  loadings in Table 12 i11dicat.e~ 

t.hat. t'hese three variables all load on fact.or 1. This can be compared to t,he loadings 

in Table 13, where Foreclosure shift'ed over to more st,rongly load wit.h Separat,ion; 

while Diffusion and Morat,oriurn remain on the first. factor. This part,icular pat.t,ern of 

loadings resembles bhose found by Bennion and Ada~ns  (1986), whereby Moratorium 

and Diffusion loaded on one factor, and Foreclosure and Achievement each load on 

separat.e ones. 

To  summarize, the EOMEIS-2 seems to have demonstrat,ed an inability t,o 

clearly dist.inguish Moratorium from Diff~~sion. An apparent consequence of this is 

t-he furt,her posit,ive correlat,ion between Morat,orium and Foreclosure, since the lat.t,er 

also has been shown t,o be related to Diffusion. The Achievement sub-scale, on the 

ot,her hand, has demonst.rated clear independence from t.hese ot.her sub-scales. The 

inabilit,y of the EOMEIS-2 to dist.inguish Moratorium from Diffusion may indicat,e 

that it. is not clearly assessing the differences in search t.hat should exist bet,ween 

t,hese st,at,uses. As a result,, this measure seems t.o be picking t.he lack of conlnlit,~nent' 

t,hat t.hese two st.at,uses share, but it appears t.hat, t,he Morat,orium it,e~ns are not' 

addressing search well enough. For example, does the st,at.e~nent "I'm still trying to 

decide how capable I a m  as a person and what. jobs are right for me" clearly assess 

occupat,ional search? I think not,. There is anot.her explanation for t,his, as Ada~ns et 

al. (1987) indicate. This inabiliby t,o differentiate Morat.orium from Diffusion may be 

due t,o the actual coexistence of t,hese  construct,^, alt.hough our inabiky to ascertain 

which of t.hese int,erpretat,ions is correct will certainly place lirnit.at,ions upon t,he 

conclusions t,hat can be drawn from this study. 

Phznney 's Ethn~c Identzty Measure 

In addition to demonstrating concurrent validity w ~ t  h the AAS, Jean 

Phinney's Ethnic Identity Develop~nent scale also ( to  some degree) does with the 



EOMEIS-2. As just mentioned, however, the li~nitations of the EOMEIS-2 to  

differentiate Moratorium from Diffusion makes this comparison difficult. This will be 

addressed in more detail below as it appears that the extreme statuses (Diffuslon and 

Achievement) correlated with EID in a manner which roughly supports the validity 

of this measure. 

Review of the Data 

Ego-Identity an.d Accu.ltu?.ation. 

As report,ed above some of t.he hypot,heses were supported by t,he dat'a. 

Despit,e t,he fact t,hat, many of the correlat,ions and ANOVAs did not denlonst,rate 

significance at. the conservahive family-wise level, the general patt.ern of results 

provides t,he i~npet'us for interest.ing discussion. To  begin wit.h, as expect.ed, t,here was 

a moderat,ely positive correlation exhil)it,ed bet,ween Achievement, and Int,egrat,ion 

(Hypot,hesis l a  -- Achievement and Int.egrat,ion will demonstrate a posit.ive 

correlat,ion). However, due t,o family-wise correct,ion, t,his was not significant. 

Furt,hermore, for the cell means in Table 7 for ego-ident,it.y stat,uses indicat,es t,hat, t.he 

mean for Integrat,ion was highest (but  not, significantly) for 1dent.it.y Acllievement,. 

The factor analyses in Tables 12 and 13 also indicabe t.hat Int,egrat,ion and 

Achievement, share common variance as t,hey load t.ogether. Although none of t.hese 

relat,ionships are stat,ist.ically significant,, one can see a consist.ent relat.ionship between 

Ident,it'y Achievement and Int,egration. It is apparent. from t'hese four sources of dat,a 

(Tables 6,  7, 12, & 13) t,hat persons high in Int.egratio11 are also high in Achievement. 

Although it was not presently test.ed, it, may be bhat Ident,it,y Achievement is a 

necessary condition for a person t,o become fully Int,egrat,ed. This relat,ionship is, 

however, not hi-direct,ional. In ot,her words, for a person to be Ident,ity Achieved, she 

or he does not have t,o be Int.egrat,ed. To support this idea, it. appears t,hat t,here may 



be a reasonable relat.ionship bet'ween Achievement and Deculturat,ion, as t,hey 

exhibited a partial correlat.ion of r=.232. Further~nore, t,he factor analyses also seem 

t'o have missed some of t.he covariance 11et.ween t,hese t.wo variables, since t.hey 

demonst.rat,e one of t.he larger residual covariances. 

Ident,it.y Achievement was also expect.ed to be negat,ively correlat,ed with 

Marginalizat.ion. These t,wo scales denlonst,rat,ed a moc1erat.ely negat.ive (but not, 

significant) correlat,ion, and t,he cell means in Table 7 for t,he ident.it,y st,at,uses 

indicate t.hat Achievement scored lowest. (but not, significantly) for Rilarginalizat.ion. 

Lastly, and most. compelling, t,he fact.or analysis in Table 12 indicates that, 

Marginalization loads negatively on the  achievement^" fact.or. Once again, albhough 

these resu1t.s are not st.atistically significant, Ident,it,y Achievement., as expect,ed, 

appears t'o covary negatively wit.h Marginalization. 

Alt,hough it, was unclear as to how Foreclosure would align wit,h the 

acculburative attitudes (because t.he parents' orientations t.o accult.urat.ion were 

unknown), Identit,y Foreclosure demonstrated a significant,ly posit,ive correlation wit.11 

Separat.ion (Table 6) .  In addition, and consistent wit,h Hypot,hesis 2 (Foreclosure will 

denlonstrat,e a negative correlation with Int,egration), Foreclosure dernonst.rated a 

moderate yet significant, negat.ive correlat.ion with Int,egrat,ion. The MANOVA cell 

tneans in Table 7 also corroborate t,hese  result.^, as t.he people classified as being of 

Foreclosure stat,us scored t.he highest (but  not significant,ly) on Separation, and 

t.oget.her wit.h Diffusion, showed the lowest mean score on Int,egrat,ion. The fact,or 

analyses indicat,e that Foreclosure loads st,rongly on the Separation factor. The 

loadings for Foreclosure on t'he first. and third fact,ors of Table 12 indicabe (as already 

ment.ioned) t,hat Foreclosure also shares variance with Diff~~sion. This may also be 

seen in t,he common variance that Foreclosure and Diffusion appear to share with 

Marginalizat,ion. This is evident in bot,h t,he correlations of Table 6 and t.he loadings 

in Table 12. In summary, it appears that Foreclosure and Separation covary st.rongly. 



One could t,llen guess t,hat t.he parent,s of t,hose scoring high on Foreclosure are more 

tradit.iona1, and t.hemselves support a Separationist acculturative at,tit.ude. It is 

interesting t,o not,e here t,hab this profile may parallel that, of majorit,y group ~nernbers 

who score high on Foreclosure, and may express aut,horit,arian (Segregat.ionistic) 

As was expect.ed, Diff~lsion correlat'ed posit,ively wit,h both Marginalization 

and Deculturat,ion. These results are also corroborat.ed by the MANOVA cell means 

(Table 'i), showing t,hat t.hose persons cat,egorized as being of Diffusion status scored 

highest. (not significant.1~) 011 both Marginalization and Decult'urat,ion. The factor 

analyses also show that. Diffusion shares common variance with these t,wo 

acculturat,ive att,it,udes, as seen in t.he loadings on fact.or 1 of Tables 12 and 13. 

As seen in Table 6, Identity Diffusion also demonst,rabed a negative (but  not 

significant,) correlat,ion with Integration. The MANOVA cell means demonstrate that. 

persons cat.egorized as Diffusion scored lowest, along wit.h Foreclosure, on Integration 

(Table 7 ) .  Finally, as seen in t,he loadings in Table 12, Integration loaded negat,ively 

on the "Diffusion" fador,  and Diffusion loaded negat,ively on t,he 

"Achievement/Int.egration" fact.or. These results indicabe that the Diffusions may be 

t.ruly scattered wit,h respect to ident.ity issues in general, and with ethnic ident,it,y in 

part'icular. 

Lastly, t,he posit.ive (but  not. significant) correlation behween Assimilation and 

Diffusion in Table 6 requires some discussion. It suggests t,hat, under condit.ions of 

diffusion, which implies unwillingness (or incapacit .~) t.o explore alt,ernat.ives, it is 

easy t,o "go with t.he flow" of Canadian cult.ure and endorse t'he at.titudes of t,he 

majorit,y wit,hout much reflection. Many of the it'ems for Diffusion from t.he EOMEIS- 

2 seem t,o capture hhis carefree nature, and in fact., item 25 includes "I just seem t,o 

flow wit.h what. is available.'' For t,hose people who are cat,egorized as Diffusion, t.he 

mean score for Assimilation (Table 7 )  falls about the middle of the "undecided" pack 



(bet'ween Pure and Low-Profile Moratoriums). In sum, reflecting back on the first 

factor of bot'h Tables 12 and 13, t.he Diffusion/Morat,orium persons appear to endorse 

several distinct accult,urabive att,itudes. but, t.hey most st.rongly support 

Marginalization and Decult.uration. There will be more on this in t.he section on 

Phinney's chic ident,ity development model. 

There were no specific hypot,heses conject.ured about t,he relationship between 

Morat,orium and the accult,urahive at,t'itudes. Judging by t,he correlations in Table 6, 

Morat,orium shows a nloderat'ely positive correlation wit,h Marginalization, 

Decult.urat,ion and Assirnilat,ion. There is also a moderately negative correlation with 

Integrat,ion. However, as just mentioned, none of t,hese correlat,ions are statistically 

significant,. The cell means in Table 7 for t.he MANOVA i11dicat.e that. both 

cat,egorizat,ions of Moratorium are relat.ively high on Assimilation, and Moderat.ely 

high on Deculturation. The factor analyses indicate that Morat,orium, along with 

Diffusion, loads highly with Marginalization, Deculturat.ion and Assin~ilat,ion. 

Judging by t.hese results, those persons in Moratorium are not, committ,ed t.o a 

c u h r a l  identity, especially not. tradit,ional c u h r e .  These persons do, however, 

appear to endorse Assimilation, but t.his may only be superficial and tent,at,ive. 

By way of a summary t.he following point's may be made regarding t,he 

relationships between t,he ego-identity st,atuses and the acculturat'ive at,t,it,udes, there 

are several import,ant points. Firstly, t.he acculturative attit,udes appear to be most 

closely tied t.o t.he lower st'at,uses (Diffusion and Foreclosure). This makes clear sense 

since t,he Diffusions appear t,o be clearly scattered in ethnic ident.ity as they tend to 

endorse Marginalization and Deculturat.ion most, st.rongly. On t,he other hand, t,he 

Foreclosed individuals seem t.o be foreclosed upon tradit,ional identity, perhaps t.he 

separated t,radit.ional identity of t.heir parent's. Opposed t,o these lower statuses are 

Moratorium and Achievement,. Logically it can be asserted t,hat, t,here will be no 

systematic relationship between these t.wo st.at,uses and t,he content-laden 



accult.urat.ive att'itudes. This is because t,hese higher id en tit.^ st.atuses (by  definibion) 

have conlponents of ident,ity search t,o t,hem, suggesting that, the outcome of these 

searches could be nearly any combinat,ion of tradit.iona1 and/or host cultare. It does 

seem to be, however, t'hat, of these alt.ernat,ives, people de~nonst,rating Ident'ity 

Achievement. tend to support. an Int,egrationistic accult,urat.ive at,t,it,ude. There will be 

more discussion of t,his in the next sect,ion on Phinney's model, however, it, appears 

that being a menher of an et,hnic rninority group may enhance commit,ment. making 

ident.ity formation easier for some people, while it exacerbates t'he "crisis" making 

choices more difficult for ot,hers. These conclusions are seen in the relationships 

between Foreclosure and Separat.ion on t,he one hand; and bet,ween Diffusion and 

Moratorium, and Marginalization and Deculturation on t,he other. 

Phinney ' s  Model of Ethnic  Ident i ty  Development 

In addit.ion t.o examining t.he relationships between the EOMEIS-2 and AAS 

scales, it has also been of interest t.o examine how bobh of these measures relate t,o 

Jean Phinney's measure of Et,hnic 1dent.it.y Development. This measure has been 

designed to assess development. according to the model out,lined by Phinney (1989, in 

press). This model proposes t,hree st.ages for the development of ethnic identity. The 

first stage is represent'ed by eit.her Foreclosure or Diffusion of ident.it.y. In t,his stage, 

persons are expect,ed to be low in explorat,ion of ethnic identity, and may or may not, 

be committ.ed to it,. The second stage in t,his scheme corresponds to I\iIoratorium. 

Furthermore, it is expect.ed that this second st,age is characterized by exploration of 

one's o w n  (t.raditiona1) ebhnic culture. Finally, t,he t.hird st.age of development is 

charact,erized by Achievement of et.hnic identity. Although it appears that, this would 

mean consolidation of a unicultural identity, Phinney (in press) indicates that. t,his 

ident'it.y may be bicult,ural in form. This means that. persons could achieve a sense of 

ethnic identity and endorse either Separat.ion or Int,egration. 



First. examinat.ion of the factor loadings in Table 12 indicates t.liat EID loads 

negatively on the "Diffusion" factor, and positively on t,he "Separation" and 

"Achievement" facbors. Facbor loadings in Table 13 indicate, however, t.hat EID 

loads negat.ively on Diffusion, posit'ively on Achievement, and not, at  all on 

Separation. This appears t,o be due to t,he negat,ive covariance that. EID shares with 

Deculturat.io11 and Assimilat,ion, and the negat,ive covariance bhat t,hese t,wo 

accultmative att,itudes in t'urn share wit'h Separation. In a general sense, however, it 

appears that chic identity does follow t,he trend out.lined by Phinney (1989, in 

press). 

A more det.ailed look at t,his sample in Table 10 reveals t,hat individuals who 

were low in ego-ident.it,y (score high on Diffusion) also score low in EID. These people 

also tend t,o adopt an acculturat'ive att,it,ude of Marginalizat,ion or Deculturat,ion as 

seen in bot'h the correlations of Table 6 ,  and t,he MANOVA cell means in Table 7. It 

also appears that t,hese persons have neither searched nor comnlitt,ed t'henlselves to 

an identity and may passively or uncrit,ically accept t,he mainst,reanl cultural id en tit.^ 

as their own. This is evidenced by t'he fact that t.hese persons t,end t.o be young and 

also t,end support, t.he Assimilat,ion at.tit,ude in addition to Deculturat,ion and 

Marginalization. Consequently, those scoring low on EID also seem t'o score high on 

Diffusion, Marginalization, and Deculturation, and moderat,ely on Assimilat.ion. 

According t.o Phinney (1989) some t,heorists (e.g., At,kinson, Mort.en 61. Sue, 

1979; Cross, 1978; whom she ment.ions) believe that, t,here is a conlmon t.endency 

anlong Foreclosures to align with the dominant cuit,ural group. Our data indicate 

that this is not t,he case. The model proposed by At.kinson et. al. is based primarily 

on t,he experience of Blacks and ot,her "oppressed people" in America; indicating a 

possible bias t,owards persons of bhird and subsequent generat.ions who had already 

assimilat.ed into the mainstream and had had mainstream values conveyed Do them 

from their  parent,^. In contrast,, t,here are people in this sample whose parentx, being 



first generation immigrants, appear to maintain their traditional culture so that many 

of our  participant,^ foreclosed to t,his min0rit.y cult.ure. It, may also be noted t.hat 

many of the persons in our sa~nple who scored high on Foreclosure may be young 

and have spent several years of t,heir lives in India prior t,o emigrating t,o Canada 

wiDh their  parent,^. This is seen in t'he fador scores in Table 13 which indicabe t,hat 

Separat.io11 and Foreclosure rnay share in conlrnon a short lengt,h of residence in 

Canada. However, an examinat'ion of those persons classified as Foreclosure indicates 

otherwise. The MANOVA shows t,hat. persons classified as Foreclosure endorse 

Separat.ion and Marginalizat.ion, and are of moderate lengt'll of residence in Canada. 

This disparity seen between the MANOVA and t,he fador scores wibh respect t,o the 

relat,ionship between Foreclosure and lerlgt,h of residence in Canada, is due t.o t,he fact, 

that the MANOVA used a reduced sample (n= l l ' i )  as compared t'o t'he ot.her 

analyses (N=130). In addition, many of t.he persons scoring high on Foreclosure were 

eit,her not used in t.he MANOVA (due t,o what looked like indiscrirninat,e responses) 

and most were classified as Diffusion or Low-Profile Morat'orium. This is consi~t~ent' 

with t,he correlations of Table 6 ,  which derno11strat.e~ t,hat individuals who score high 

on Foreclosure also tend t.o endorse Separat,ion, and ,$farginalization. Moreover, in 

consideration of t.hese data, it appears t.hat. t.here are persons who are representat.ive 

of both Foreclosure stat,us and Diffusion status who fit consist.ently with t,he first 

stage of Phinney's model. Alt'ernat,ively, since the correlat,ion between Foreclosure 

and EID is low and not significant,, and h a t  Foreclosure Classificat.ion shows 

~noderat,e EID scores, it, rnay be that Foreclosure does not. fit wit,h Diffusion in the 

first st age of Phinney's tnodel. 

As Table 10 shows, Morat~orium st,atus scores correlat,e negatively with EID, 

and posit,ively wihh Marginalization, Decult,uration and Assimilation. This appears to 

run cont,rary to Phinney's model. However, considering t,hat many of t,he young 

persons in this st,udy (who are evidently high in Morat.oriun1 and Diffusion) came to 



Canada re lahe ly  recently, t,hey are just now being given these Canadian cult,ural 

alternatives to search, explore, and assimilate. For Phinney's model t,his could be 

seen as support, if one is to consider Int'egration as the final out.come of et.hnic 

ident,ity t,o be achieved. For persons who were diffused, or possibly foreclosed t,o t.he 

"dominant." culture of t,heir parents' homeland (and separated comnlunit,y in 

Canada), the only place t,o search would be the "Canadian ethnic  ident.it,yl'. If t.hese 

persons eventually move on t.o achieve an Int,egrated et,hnic ident,it.y, t.his can clearly 

be seen as support. for Phinney's model. If this is t,he case t.hen Canadian culture 

would ultimat.ely become part of t,heir "et'hnic identities". Coming back t'o Burnet's 

(1981) st,at.ernent on ethnic groups having part,ial or t,runcat,ed cultures, t,here appears 

t.o be an "Indo-Canadian" et,hnic identity which is neither Indian nor Canadian. 

Consequently, the exploration of "Canadian culture" by persons formerly weakly 

foreclosed to "Indian cult'ure" may be seen as t,he explorat,ion of t.lieir (soon t,o be) 

"Indo-Canadian" ethnic ident.ities. 

Finally, EID has correlated positively wit.h Achievement and 1nt.egrat'ion. 

Alt.hough t,he correlat,ion between Achievenlent and EID (Table 10 )  is marginally not 

significant; as seen in Tables 7 and 8, those people classified as being of Achievement 

st,at,us scored (significantly) highest on EID. In addhion, EID loads posit,ively on the 

Achievement fact.or of Tables 12 and 13. These findings appear to closely fit, 

Phinney's model. 

In summary of all of t,hese findings, it appears that Phinney's model holds at 

t.he ext.remes, but that t,he middle st.age is not clearly supported by t,hese data. This 

means that, EID is aligned with b0t.h Diffusion and Achievement in a manner t,hat, is 

consistent wibh t,he t,heory and the previous data. Based upon this sample, however, 

because there is considerable opport.unity and conlnlunity support for the 

maintenance of t.radit.iona1 culhure and ident,ity in young people, those people 

exhibit,ing Foreclosure appear to be identified solely wit,h t,he tradit'ional cult.ure. Also 



because of these opport,unities t.o foreclose upon t,raditional cult.ure (or diffusely 

accept it.), t,hose people exhibit.ing Moratorium of identit,y should be expected to 

explore Canadian "ethnic" culture, and not t,heir t'raditional Indian one. It, might, also 

be expect.ed that, this explorat'ion will lead t,o an Achieved Int,egrat,ed id en tit*^, but 

not, necessarily so. As such, it. appears that Phinney's measure of EID is valid, as it. 

shows t.o be wit'll respect. t,o the AAS scales, hut,  because of t,he yuest,ionable 

psychometric propert.ies t.he EOMEIS-2 and because of t,he initial opport,unit,ies for 

Foreclosure to t,he minority culture, it, is not, possible t.o presentdy make this 

assessme~lt~. 

11nplicat.ions and Proiect.ions for Future Work 

While t,rying t,o provide a global analysis of t,he implicat.ions of t,his study it is 

import,ant t.o keep in mind t.he specific nat,ure of t.he sample st.udied and the mea.sures 

used. Prior t.o making a final &atenlent. on t.he implicat,ions of t.his study, a review of 

t,he characterisbics of sample and measures will be made. In addit,ion, suggest'ions for 

fut,ure direct.ions will also be made. 

Sample 

The results of the analysis of variance of the subsamples indicate that this 

study has hit upon several distinct populations. Because of the differences across the 

sample groups, the results from this study may not be generalizable to a wider 

population and also may be confounded by other characteristics of those people 

surveyed. Some such characteristics might be socio-economic status and education of 

parents. Although it would be purely speculative to comnlent on these characteristics 

of the sample used in this study, they should be kept in mind considering the diverse 

nature of the subgroups. Furthermore, because of the sarnpling procedure used for 



most, of the part.icipants, the resu1t.s my be relevant only t,o t,hose persons. These are 

persons who are int,erested in t'he issues surrounding t'heir bicult'ural identities, and 

are also int'erest'ed in giving up t'he time and energy to participat.e. However, For this 

reason it. would be of great worth to extend t,he present. sample to ohher sources who 

may not, have been such eager part.icipants. To  remedy t,his  difficult.^, one can only 

attempt t.o gain broader recognit,ion by conlrnunity members as a credible researcher 

who does not. want. t.o exploit or t,ake advant,age of t,he corn~nunit.y and it.s members. 

In conjunction wit.h com~nunity support,, it also would be of advant,age t.o acquire 

similar recognition by school boards and ot,her such inst,it.utions t.o gain access to a 

broader range of persons. 

Furt.her on t,he issue of self-select.ion, in t.his study it appeared t.hat females 

were more willing to spontaneously pahcipate  as seen in groups F and G.  Group F 

c0nsist.s of high-school males who were I1st,rongly encouraged" to part,icipate, where 

group G were females from the same school who were more willing pahcipants.  This 

rnay possibly be due t,o t,he fact, t.hat, t.he females are more likely to be concerned with 

these issues. As many  participant,^ and communit,y members have indicat.ed, 

traditional Indian families tend t,o place much more stringent cont.ro1 over t'he lives of 

their female children as opposed t.o t,heir male children. Because of t.his different.ia1 

t.reatment, t,he females may be more likely t,o cjuest.ion their ident,ities as they can 

observer t.heir "disadvant,agedl' posit.ions relat.ive to both their male siblings and t.heir 

non-Indian fernale peers. Consequent,ly, t'hey may be expected t,o have spent more 

t,ime considering the identity options pot'entially available t,o them. Alt,hough one 

rnay expect t.his sit,uat,ion to lead to mass Marginalizat,ion, there appear t,o be support 

networks available (a t  least t,o t,hose sampled here) which can lead to a bet.t,er 

understanding and a more secure and IntegraOed ident,it,y format,ion for these 

individuals. In addition, t,here appears t,o be a gender difference in ident,ity 

development (see Tables 4 8t 5 ) ;  however, as rnent,ioned wihh respect t'o the factor 



analyses, gender and 1engt.h of residence were highly correlat,ed which may lead t.o t'he 

appearance of a real gender difference which may actually be due to accult'urat,ion. 

To consider groups F and G ,  there are large differences in Int,egrat,ion, Separat.ion, 

Achievement. and Foreclosure but not. Age. This appears to show a gender difference; 

however, t,liere is a large difference in 1engt.h of residence which may be responsible 

for for the observered differences in these mean identit'y scores. Despite t,he exact. 

nat,ure of t,he relat,ionships between the developmental aspect's of identity and gender, 

t.here does appear t'o be a difference bet.wee11 willingness t.o part.icipat.e (concern about. 

t,hese issues) and gender. 

As a final not,e on sample biases, it may be t,hat due t,o the self-select,ion of 

participants t.he st,ress levels reported were low. It. makes sense t,hat t.hose people who 

feel st,ressed in conjunction wit'h t.hese issues would be unwilling t'o part,icipat,e in a 

st.udy like t,llis. Alt,ernat,ively, t,he reason for low scores on t'he st,ress measure may he 

due t.o t,he limited validity of t'he Cawte measure. 

Measures 

Alt.hough the AAS developed in t.his st,udy appears t,o be a valid measure, it. 

would be advant,ageous t,o develop a revised measure wit,h higher internal reliability. 

In addit,ion, many of the  participant,^ in t.his st.udy indicat,ed chagrin at b0t.h the 

length of the questionnaire and at t,he "double nat,urel' of many of the yuest.ions. 

These "double-barreled" quest.ions were primarily ones from t,he AAS. Because of t'he 

desire t.o capt.ure both underlying orient,at,ions (t.0 tradit,ional and host. cultures) it 

was necessary t,o have two part,s t,o each question. One way around t,his may be to 

develop more clear stat,ements. According to C.  Sabatier (personal communicat~ion, 

June 2, 1990), she and John Berry are experimenting with t.he assessment of 

accult,urative at.t,itudes through statements which independenbly ascertain orient,at,ion 

t.o t,raditional and host cultures. Through a rnathe~natical combinat,ion of responses 



to these statements they expect to be able to construct scores for the corresponding 

acculturat'ive attitudes. One difficulty I see wit.h t,his approach is that it. may not be 

clear which orient,at,ion has more or less influence upon t,he emerging accult.urative 

at,tibude score. This approach does not. consider t,he sirnult.aneous comparison of the 

t.wo cultural alt,ernat'ives which may be closer to t.he real-life conflict bet,ween c u h r a l  

choices. Another way t,o assess acculturat,ive at.titudes may be to develop and 

int,erview in which t.he bicult,ural nature of t,hese questions could be more effedively 

pursued. This alt.ernat,ive would be able to delve more deeply int,o the exact nature of 

t.he choices bet.ween cult,ures despite t,he fact t.hat it would be much more t,irne and 

energy consuming. Alt,hough I believe t.llis t.o be the case, I also believe it would 

provide a more accurate assessment, of accult,urative attit,udes. Finally, for t'he sake of 

economy, t,he creation of a short,er and rnore precise yuest,ionnaire would 

consequent,ly be of great value. 

Implications 

Coming back t,o the cent,ral concern of t,his study, it appears t.hat there are 

some relatively clear relationships between ego-identity and acculturative attitudes. 

The implications of this are threefold. Firstly, to understand someone's ego-identity 

status it is of great value to know more about his or her ethnic identity. Growing up 
-- 

between tw-w poses added challenges to the process of identity formation, 

which is rather complex even within a relatively ho~nogeneous cultural sebting. It was 

expected t,hat. t,he ego-idenbity st,atus paradigm and the acculturative at,titude 

paradigm, which were designed to help underst.and ident,ity issues in  non no-cultural 

and bicultural settings respectively, could converge to help deepen - our - understanding --- 

of the identity formation-process in second generation bicultural pasoas. The present 
-Z ---__--------c-- 

b -_  -- 

sample indicates t,hat for some people ethnicity makes the search and choice (crisis) 

for a unified identity more complex. These are the people who may experience 



Marginalization in conjunct.ion wit.11 Diffusion or Moratorium. If they are able t.o be 

successful in their searches and reach Identity Achievement, they then may 

experience a';icherridentity which integrates the best from both Indian ai1.d Canadian - -- - -- _ _ ___- ---- 
I-- - - 

cultures. For others, however, ethnicity seems to have the effect of providing a "pre- 

packaged" ideology and set, of values which is clear and distinct from all others. For 

these people, foreclosure to parental identity provides an ethno-cultural identity 
--\ 

meaningful enough to dispense with an exploration of alternatives. Future research in ---- - 
this area should examine, in more detail than the present project, which content 

areas of acculturation are involved in the various styles of ego-identity for the persons 

in these groups. In addition, as with previous st,udies (Rot,heram, 1988), another 

avenue for research dealing with etho-cultural aspects of ego-identity formation can 

be t.o focus on t.he differences in ego-ident,iby amongst various et.hnic groups. In sum 

it appears t,hat t,his work can lead t.o t.he est.ablishment. of t,he domain of et.hnicit,y to 

be added t,o t.he st.andard set, in t.he assessment of ego-identity, which it,self can 

cont,ribut,e to furt'her understanding of ident,it.y in general. 

Secondly, as it seems, on the whole, focus on the ethnic aspect of identity 

should help deepen our understanding of t,he ego-identity formation process. 

Reciprocally, understanding of the ego-identity formation process in general would 

provide a stronger theoretical foundation for research on acculturation. Because 

persons in some of t,he st.atuses (Morat,orium & Diffusion) are not. st.rongly co~nmit't'ed 

to their identities, it could be expected that they are also uncommitted to their 

att,itudes regarding ethnic it,^. Consequently an underst,anding of someone's ego- 

ident,ity st,atus should shed light upon t,he st,ability of assessed accult.urat'ive 

attitudes. 

Thirdly, bridging both of these first hn7o implications is t,he one of ident,ity 

development. Because both of these domains of research deal with aspects of identity 
- -- 

which are dynamic, it can be of great practical and theo_ygt&icl-value to understand 
--- - 



the developmental sequence (if any) that is present for these two domains. The data 

from t.his study implies that, there is a development.al line following so~net,hing like 

that out,lined by Phinney (1989, in press). The sequence goes from a lack of search 

and corn~nitnlent of both ego- and ethnic ident,ity t.o an Achieved and Integrated 

l~icultural id en tit.^. Alt,hough, as has been mentioned already, the present. study has 

simply provided more quest.ions ihan answers t,o the develop~nent,al sequence outlined 

by  Phinney. This st.udy has made it clear t.hat. more work is needed t,o underst,ancl 

t,he conlplexit,ies of t,his process; especially in young persons who are t,he children of 

immigrants. Furt.her underst~anding of t,he development~al sequence of t'hese aspects of 

identity can then be used to assist mental health professionals and social workers for 

dealing wit,h relat,ed cases of pat.hology and maladjust.ment. In addition, t,his 

information can (and should) be fed back t,o the members of the conmlunity whence 

it came, to assist and support them in providing nlodels of healthy and satisfied 
-- - - _ _ - - -I-- 

identity formation in a bicultural setting. 
-7 

New Directions 

In keeping wit.h t,he above concern wit.h t,he development,al sequence of 

ident,it,y for~nation in a biculhural set,t,ing, I feel it would be of t,remendous value to 

perform a longit.udina1 st,udy. This kind of study would be most, effect,ive if it t,akes 

int,o considerat,ion not just, age, but also the role of  cohort.^, specific ethnic groups, 

and parent,ing effects. In conjunct.io11 wit,h t,his it. would also be of great. value t,o 

investigate t,he generat,ivity  aspect.^ of first generation Canadians upon the ident.it.y 

format.ion of their children. Frorn such an approach it would be useful to exanline 

11ot.11 t,he accult,urat.ive att,itudes of t,he  parent,^, as well as t,heir st,yles for dealing wit.h 

t.heir children. This t.ype of a st,udy can lead t,o an underst,anding of identity in a 

clearly Eriksonian fashion. As it has been not'ed, for Erikson, t.he underst.anding of 

individual ident,ity format,ion cannot. be separat,ed from historical change in t.he 



community. 111 this light, a more detailed examination of the identity formation of 

Canadian youth and young adults will certainly require a simultaneous examination 

of identity with etho-cultural change or acculturation. 
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APPENDIX A 

Post,er for Solicit.ation 



Second Generation Indo-Canadians 

Wanted for an 

Attitude Survey 

Are you a Canadian whose parents are of (East)  Indian Origin? If so I would 
like to have your assistance in co~npleting a questionnaire of your attitudes. 

This questionnaire is part. of a project invest,igat,ing how people feel and think 
about themselves and various  aspect.^ of life in Canada. 

If you are interested in helping out in this study, and your ancestors are from 
India or your parents are from a country other than India but are of Indian Origin, 
please call Randy at 436-2712. You can also leave a message for me at the Simon 
Fraser University Department of Psychology at 291-3354. Otherwise, if you are on 
campus at SFU, please stop by CC4307, and I will give you a questionnaire to fill- 
out. 



APPENDIX B 

Cover let.t,er - Consent Form 



Participant Information Sheet, 

This is a st,udy of att,it,udes about yourself and t.hose around you. It. requests 
the completion of the att,ached quest,ionnaire which will t,ake about, 60 ~ninut,es. 

There are five parts to this questionnaire, the first of which is some 
background information. This is followed by three sections of sinlilar questions on 
your attitudes about your ideas and your preferences with respect to various cultural 
issues. Please answer all questions, even though it may, at tirnes, seem like you have 
already answered a similar question. The last section asks you to answer some health 
related questions. 

Please remember, DO NOT write your name anywhere on the  
cluestionnaire booklet, for we wish to retain the anonymity of the respondents of 
this study. Please write your name only on the consent form on the reverse side of 
this page. 

While answering quest.ions please do not. go back t.o previous questions, unless 
t,o are asked t.o do so. Also, please do not. consult wit,h ot,her persons while answering 
t,hese questions, as it. is your opinions t,hat I am int'erest.ed in. Lastly, when answering 
quest,ions with t,wo part,s t,o t'hern, try t,o answer t,he question as-a-whole, taking bot,h 
part,s int,o consideration. Remember t,hat co~nplet.ing t,his quest.ionnaire is purely 
voluntary, and that, you can wit.hdraw from answering all or any of the questions 
should you choose t,o do so. Should you have any complaints about t.his 
cluest.ionnaire, you may express t,henl t.o Dr. R. Blackman, Chairman of t,he 
Department of Psychology at. Simon Fraser University. 

Answers to this questionnaire have been requested by Randy Tonks, who is 
conducting research towards his master's degree under the direction of Dr. A. C. 
Paranjpe, professor of psychology, Simon Fraser University. 

Please t u rn  t o  reverse side for consent form 



CONSENT FORM 

I have read the procedures in the subject information sheet 
(on the flip side of this page) and I understand the procedures to be used in this 
study. I also understand that answering this questionnaire may be terminated at any 
t i~ne  upon my request. 

My signature belows certifies that I consent to answering the yuestionnaire 
described above. 

(signature) 

** When you have completed the entire questionnaire, please remove this sheet from 
the rest of the questionnaire, fold it and place both it and the yuestionnaire into the 
envelope provided. ** 



APPENDIX C 

Parental Consent. Form 



Parental  Information Sheet 

The participation of your son or daughter has been requested for the 
completion of a questionnaire on his or her attitudes towards life in Canada as a 
member of the Indo-Canadian conmlunit y. 

The inforrnat~ion from t,his cluest~ionnaire is t,o be used only by Randy Tonks, 
who is conducting research t,owards his mast.er's degree under t,he direct,ion of Dr. A. 
C. Paranjpe, professor of psychology, Simon Fraser University. This thesis is looking 
at, t,he at.t,it,udes of Indo-Canadian yout,hs about t~llen~selves and how they feel about, 
11ot.h Canadian and Indian c u h r e s .  

Your child's participation is purely voluntary, and strict confidentiality 
is to be maintained throughout. This means that your child does not have to 
participate, but will do so only if both you and your child express consent by signing 
the bottom of this form. Also, upon participation, your child's identity will be kept 
confidential, as his or her answers will not be recorded with his or her name. 

Should you have any questions about this questionnaire, feel free to contact 
Randy Tonks at 436-2712 or 291-33.54, who will also inform you of the results upon 
completion of this project. Also, if you have any complaints about the questionnaire 
you may express them to Dr. Roger Blackman, Chairma11 of the Department of 
Psychology at Simon Fraser University. 

Parental  Consent Form 

I have read the procedures in the information sheet (above) 
and I understand the procedures to be used in this study, and have explained them 
fullv to mv child. I also understand, and have explained to mv daughter or son, that - 
answering this quest,ionnaire may be terminated at any time upon her or his request. 

My signature below cert,ifies that. I consent to the parhicipat'ion of 

(part,icipant,'s name) by answering t,he 

quest.ionnaire described above. 

Date 

( Parent's Signahre) 



APPENDIX D 

Demographic Questions 



Part 1 

BACKGROUND INFOR1CI_ATION 

1. Your Age 

11) Your Place of birth Provznce C'o unt7-;y 

c )  Parents' places of birth: 
Mother Pro ~iznce C'o u n t r y  

Father P r o v ~ n c e  Country  

2. Sex: Male - Female - 

3.  Marit,al Status: Single Married Other 

4. Length of residence in Canada: years 

5. Citizenship: Canadian Immigrant. Temporary/Visa 

6. Do you plan to live in Canada in t,he future? Y - N - 

7. What. is your highest level of education completed'? Gradelyear 

8. What is your religious preference? 

11)How often do you attend services at the Church/Masjid/Temple? 

1. more than once a week 
2. once a week - 
3. once a 1nont.h - 
4. few t,imes a year - 

5. never 

9. Do you part.icipat,e in any Indo-Canadian organizat.ion outside of religious 
instit,ut,ions? 

Y N - - 

10. Do you participat,e in any Canadian organization'? Y N- 

11. How often do you read Indian (Indo-Canadian) magazines? 

a )  daily - b )  weekly - c)  occasionally - d )  never - 

12. How oft.en do you read Indian (Indo-Canadian) newspapers? 

a )  d a i l y  b )  w e e k l y  c) o c c a s i o n a l l y  d )  never- 

13. How often do you read Canadian magazines? 

a )  daily - b )  weekly c)  occasionally d )  never 



14. How often do you read Canadian newspapers? 

a )  d a i l y  b )  weekly- c) o c c a s i o n a l l y  d )  never 

1.5. I would like you to think about your - 3  closest friends in Canada. 

Now, of these how many are Indo-Canadian? 

16. Do you eat Indian food 

a )  for Breakfast? b )  for Lunch? c)  for Dinner? 

1 ) always 
2)  usually- 
3 )  s o ~ n e t , i n E  
4) rarely- 
5 ) never- 

1) alwavs 
J - 

2 j usually 
3)  s o m e t i r z  
4 )  rarely 
5 )  never 

I l alwavs 
J - 

2 )  usually 
3) sometimes 
4) rarely 
I;) never - 

17. Do you eat Canadian food 

a )  for Breakfast,? b )  for Lunch? c)  for Dinner? 

1 ) always 1 ) always 1 
2 )  usually- 2 ) u s u a l l y ~  2 
3 )  sometimes_ 3 )  sometimes 3 
4 )  rarely - 4 
5)  never- 5 

) always- 
) usually- 
) sornet,inles- 
) rarely- 
) never- 

18. How often do you now, or did you in the near past, discuss with your parents 
any problems you have with ethnicity? 

Never Seldom Occasionally - Weekly Daily 

19. How often do you now, or did you in the near past, discuss with your parents 
any general problems you have with growing up? 

Never - Seldom Occasionally Weekly Daily 

20. Do you ident.ify yourself as 

a )  Canadian- b)  Indian c ) Indo-Canadian- 



APPENDIX E 

Acculturative Attitude Survey and Score Sheet 



Par t  2 

Instruction 

In t.he following pages you will find a list of stat.ement,s. After reading each 
st'at.ement please circle a number that fit.s closest, to your view on the following five 
point scale. Read each item and indicat.e t,o what, degree it. reflects your own t.hought,s 
and feelings. If a st,at,ement has more t.han one part, please indicat,e your reaction to 
the st,atement as a whole. Please answer quest,ions. Thank- you! 

Note that the terms Indo-Canadian, Indian and C'anadian are used throughout the 
questionnaire, and are not meant to assume that all individuals in any of these 
groups are the same. Please respond to these terms as they mean to you. 

Strongly Disagree Neutral Agree Strongly 
Disagree Agree 
(SD) 
1 

(D ) 
2 

( N )  
3 

( A )  (SA) 
- - - 4 - 5 - 

1. Most of my friends are Indo-Canadian because I feel very comfortable around 
them, but I don't feel as comfortable around other Canadians. 

SD D N A S A 
1 2 3 4 .5 

2.  If a parent adopts the Canadian way of child rearing the children will become 
spolled and disobedient. I would adopt the traditional way of India by teaching them 
the virtues of obedience and respect. 

SD D N A SA 
1 2 3 4 5 

3. These days it's not hard to find someone you can really relate to and share your 
inner feelings and thoughts. 

SD D N A SA 
1 2 3 4 .5 

4. If I had a choice between Canadian and Indian food, I would definitely not choose 
Indian food because only it can not satisfy my taste buds. 

SD D N A SA 
1 2 3 4 5 

5. I would teach children mainly Indo-Canadian values and customs so that they will 
not become assimilated, but remain like children of Indian cult,ure. 

SD D N A SA 
1 2 3 4 5 



6. The only magazines that are not worth reading are those that have no culture, like 
cornputer magazines and scientific journals. 

SD D N A SA 
1 2 3 4 5 

7 .  Canadian society will look after t,he int,erest.s of Indo-Canadians, so Indo- 
Canadians must. not stick t,oget.her and help each other t,o develop their own socieby. 

SD D N A S A 
1 2 3 4 5 

8. I don't particularly like to wear western clothes nor do I particularly like to wear 
traditional clothes from India. 

SD D N A SA 
1 2 3 4 .5 

9. Dance of India is an aspect, of Indo-Canadian cult.ure t,hat we should be proud of 
and int.roduce to other Canadians. 

SD D N A S A 
1 2 3 4 .5 

10. The only good music is new and k e e p  changing, so it's crazy to listen to old- 
fashioned Canadian or Indian music. 

SD D N A SA 
1 2 3 4 5 

11. If I were a parent, I would not adopt the Canadian way of child rearing by 
encouraging independence and individuality, and instead encourage the Indian way 
of child rearing. 

SD D N A SA 
1 2 3 4 .5 

12. Marriage is an out-dated custom, so no one should ever get married 
SD D N A S A 
1 a 3 4 5 

13. When it comes t.o furnishing a room, if possible, I would not want to fill the room 
wit.h furnitures from India, because Canadian furnitures are so attract,ive. 

SD D N A SA 
1 2 3 4 5 

14. I find t,he quality of music nowadays is so bad that it's hard to find any music 
wort,h listening t,o. 

SD D N A SA 
1 2 3 4 5 

15. I like going on dat,es because it"s always worth the effort,. 
SD D N A S A 
1 2 3 4 5 



16. Because we live in Canada, we are always pressured to assimilate to Canadian 
lifestyle. Thus, we must not emphasize our distinct Indo-Canadian identity nor 
restrict our association with mainstream Canadian society. 

SD D N A SA 
1 2 3 4 5 

17. I don't want, to live near et,lmics or mainst.ream Canadians. I want to live away 
from t.hem all. 

SD D N A SA 
1 2 3 4 5 

18. Indo-Canadians should go on dates with other Canadians, even though 
sometinles their parents and culture disagree. 

SD D N A SA 
1 2 3 4 .5 

19. It is necessary t,o have Indo-Canadian magazines. We should not learn t,o 
assimi1at.e t'o t.he general Canadian environment by learning to appreciat,e only 
mainst.rea~n Canadian magazines. 

SD D N A SA 
1 2 3 4 .5 

20. Encouraging Indo-Canadians to stay as a separate society only hinders our 
assimilation into society with other Canadians. 

SD D N A SA 
1 2 3 3 .5 

21. As a parent, I would not adopt the Canadian way of child rearing by encouraging 
independence and individuality, while also teaching my children the Indo-Canadian 
virtues of obedience and respect. 

SD D N A S A 
1 2 3 4 .5 

22.  Taking a course in Indian or Canadian history is not a waste of time since I feel 
much of a connection to the people in these histories. 

SD D N A SA 
1 2 3 4 5 

23.  Because we live in Canada we do not. need to know Indian languages. We should 
focus our attention on speaking English fluently. 

SD D N A SA 
1 2 3 4 5 

24. Events such as the Festival of India or Canada Day are examples of events 
supported by governnlents to keep the people quiet. 

SD D N A S A 
1 2 3 4 5 

25. I find classical and folk rnusic from India pleasurable. It does not cause the 
boredom given by listening to Canadian music. 

SD D N A SA 
1 2 3 4 5 



26. Ethnic and Canadian newspapers are not too concerned with culture and people, 
and the only bad thing about them IS the advertisements. 

SD D N A SA 
1 2 3 4 5 

27. When I have to furnish a room, I would buy any furniture from India because 
they look so beautiful, and also because there is so much Canadian furniture that 
looks out-of-place. 

SD D N A SA 
1 2 3 4 .5 

28. I'd rather be colorless with respect to culture than choose between ethnic and 
majority cultures. 

SD D N A S A 
1 2 3 4 5 

29. To be successf~il we  nus st participate fully in various aspects of Canadian society, 
while maintaining our traditional Indian culture and heritage. 

SD D N A SA 
1 2 3 4 5 

30. If I had a choice between Canadian and Indian food, I would choose to eat 
Canadian food because I enjoy it much more. 

SD D N A SA 
1 2 3 4 5 

31. It doesn't make sense to study the history of people because it cannot offer a 
bet,ter future as study of technology can. 

SD D N A SA 
1 2 3 4 .5 

32. It is not bet,ter t.o cult,ivate art and ent'ertainnle~lt' t'hat appeals to t,he masses, but' 
rat,her just t.o t.he ethnics or the classes of t,he nlajorit,y culture. 

SD D N A SA 
1 2 3 4 5 

33. Other Canadians cannot appreciate or understand our Indo-Canadian culture 
such as our fine Indian dance, so it is best to keep our culture to ourselves. 

SD D N A S A 
1 2 3 4 5 

34. Newspapers never distort, reality and they should always be t.rust,ed. 
SD D N A S A 
1 2 3 4 .5 

35. Cultural events like Festival of India and Christ,mas or Easter are not only 
important because t,hey give a holiday from work. 

SD D N A S A 
1 2 3 4 .5 



36. While living in Canada, we can retain our Indo-Canadian c u h r a l  heritage and 
lifest,yle, and yet participate fully in various  aspect.^ of Canadian 1ifest.yle which come 
from ot,her cultures. 

SD D N A S A 
1 2 3 4 .5 

37. Teaching our children the traditional values and customs of India doesn't create a 
barrier with other Canadians. Therefore, I would not bother to encourage then1 to 
adopt the values that most Canadians have. 

SD D N A S A 
1 2 3 4 .5 

38. Living in Canada as an Indo-Canadian, I would not want t,o know how to speak 
bot,l1 English and my parent.al language from India. 

SD D N A S A 
1 2 3 4 .5 

39. Food is eaten for survival, not because it. comes from some culture or has a 
special kind of flavor. 

SD D N A SA 
1 2 3 4 5 

40. We should not bother to focus our attention in developing better Indo-Canadian 
magazines so that we can reduce our need to read other Canadian magazines. 

SD D N A SA 
1 2 3 4 -5 

41. Having an Festival of India only emphasizes our difference, and it hinders our 
acceptabi1it.y to other Canadians. 

SD D N A SA 
1 2 3 4 .5 

42. To  be successful in Canada, we must not give up our traditional ways of India 
and become like workers in Canada. 

SD D N A SA 
1 2 3 4 5 

43. I t,hink it's okay to dat,e like ot.her Canadians and st,ill not. have to abandon your 
Indo-Canadian heritage. 

SD D N A S A 
1 2 3 4 5 

44. I don't think that it is a good idea t,o encourage children t,o learn Canadian 
values and t,o pa rk ipa t e  fully in various aspect,s of mainst,ream Canadian societ,y, 
while also teaching t,hern t.he Indo-Canadian values and t.radit.iona1 cust.oms of India. 

SD D N A SA 
1 2 3 4 5 

45. Realist,ically speaking, Indo-Canadians must, not st,ick t.oget,her and help each 
other to be successful rat,her than trying to gain success wit,h other Canadians. 

SD D N A SA 
1 2 3 4 5 



46. If I had a choice, I would marry someone who was brought up in India, who 
knows t,he values and cusborns of our t.raditiona1 lifestyle. 

SD D N A S A 
1 2 3 4 5 

47. List,e~iing t,o music is pleasurable, but the only music that I find t,o be noisy and 
unint'elligible is music from India. 

SD D N A SA 
1 2 3 4 5 

48. For  student.^ who are raised in Canada, I would encourage them t,o t.ake a course 
in Canadian hist,ory, but not in hist.ory of India since it has no uhility or value in 
Canada. 

SD D N A SA 
1 2 3 4 .5 

49. If I had to name a child, I would give only a name from India because it is 
i~nport~ant that the child maintains his/her Indian identity. 

SD D N A S A 
1 2 3 4 .5 

.50. I feel that Indo-Canadians should not have arranged marriages like many people 
in India do, but that they should choose who they are going to marry like many 
other Canadians. 

SD D N A SA 
1 2 3 4 5 

51.  What matters in life the most is making a good living and bemg happy, and one 
need not belong to any culture to attain that. 

SD D N A SA 
1 2 3 4 5 

ri2. Currently, magazines reflect society's sickness. None of them are worth reading. 
SD D N h SA 
1 2 3 4 .5 

53. I wouldn't. say that the enjoyment of food is a luxury that I can't afford since I 
have so many other problems. 

SD D N A SA 
1 2 3 4 .5 

.54. If I had t,o name a child, I would choose only a Canadian name because having a 
name from India would only emphasize his/her difference with other Canadians. 

SD D N A SA 
1 2 3 4 .5 

.55. Indo-Canadians should live toget.her in a cluster t.o avoid t.he influence of other 
Canadians. 

SD D N A SA 
1 2 3 4 .5 



.56. You shouldn't worry about ethnic or majority ways of child-rearing, because all 
that matters is getting ahead. 

SD D N A SA 
1 2 3 4 .5 

.57. I can't worry about. something as trivial as furniture when I have so many 
problems. 

SD D N A S A 
1 2 3 4 .5 

.58. We're living in Canada and that does not mean giving up our traditional way of 
life and adopting a Canadian lifestyle, thinking and acting like rnos t Canadians. 

SD D N A SA 
1 2 3 4 .5 

59. The relat~ionships t'hat I have wit.h Indo-Canadians are not valuable, while neither 
are t,he ones I have with ot'her Canadians. 

SD D N A SA 
1 2 3 4 5 

60. It is not natural for a young person to marry a partner who offers the most 
personal satisfaction, rather than to marry with the proper ethnic or Canadian 
cultural background. 

SD D N A SA 
1 2 3 4 5 

61. I would encourage students raised in Canada not to take both Canadian and 
Indian history, because it's not important for them to know the histories of both 
countries. 

SD D N A S A 
1 2 3 4 .5 

62. Festival of India is an important event where Indo-Canadians can share their rich 
cultural herit age with Canadians from other backgrounds. 

SD D N A S A 
1 2 3 4 5 

63. Although present society everywhere is changing so fast, it's not hard to teach 
children how to live and be happy. 

SD D N A S A 
1 2 3 4 5 

64. Indo-Canadians should go out on dat,es with ot,her Canadians even though t,hat 
represents giving up your c&ural heritage. 

- 

SD D N A S A 

6.5. Reading an Indo-Canadian newspaper can provide both news of India and of t,he 
world and it makes reading ot,her Canadian newspapers unnecessary. 

SD D N A S A 
1 2 3 4 5 



66. If I had to name a child, I would give him/her both a name from India and a 
Canadian name. 

SD D N A S A 
1 2 3 4 .5 

67. I'd decorate my horne with artifacts that have a particular cultural stamp, either 
from my ethnic background or from the majority culture. 

SD D N A SA 
1 2 3 4 .5 

68. Modern society has lost its values; thus it doesn't make sense to teach children 
anything about values. 

SD D N A SA 
1 2 3 4 5 

69. A secure economic fut.ure is less import,ant. t'han t.he comfort. of belongi~lg~less t,o a 
culhure of eit,her an et'hnic nlinorit,y or maj0rit.y group. 

SD D N A SA 
1 2 3 4 .5 

70. People wear clothes because they have to, so it doesn't matter where they are 
made. 

SD D N A SA 
1 2 3 4 5 

71. Since it's not inlport,ant t,o know what,'s happening in India and in Canada, bot,h 
Indian and Canadian newspapers need not. be read. 

SD D N A S A 
1 2 3 4 5 

72. It was not an important step for Indo-Canadians to have our magazines; who 
cares that. we can now read magazines about both Canada and India? 

SD D N A SA 
1 2 3 4 5 

73. I wish we didn't have to worry about names because they all have cultural or 
ethnic ties to them. 

SD D N A SA 
1 2 3 4 5 

74. Indian classical and folk dance is not worth learning when there are so many 
other acceptable Canadian classical and folk dances. 

SD D N A SA 
1 2 3 4 5 

7.5. 111 t,he age of science and t,echnology it is not. meaningless to t'alk about pride in 
belonging t,o a parbicular ethnic or nat.iona1 culture. 

SD D N A SA 
1 2 3 4 5 



76. We Indo-Canadians should join together and participate in organizations which 
represent our interests in Canada, but we also should actively participate in other 
Canadian organizations. 

SD D N A SA 
1 2 3 4 .5 

8-7-  

r ( .  I would never think that any classical or folk dance is just another example which 
reveals the decadent nature of human beings. 

SD D N A SA 
1 2 3 4 5 

78. I enjoy listening to b0t.h Indian and Canadian music. 
SD D N A SA 
1 2 3 4 5 

79. T o  maint'ain our Indian heritage in Canada, we must concent,rat,e our effort,s in 
rnainbaining and t,eaching our Indian languages rat,her than English. 

SD D N A S A 
1 2 3 4 .5 

80. I find it easy to make friends with both ethnic and rnajority people because they 
never make me feel alienated. 

SD D N A SA 
1 2 3 4 .5 

81. What is more important for majority and minority cultures is t,o share scientific 
knowledge and tnaster technology, rather than try to preserve their own cultures. 

SD D N A SA 
1 2 3 4 .5 

82. I am disturbed by having to worry about lifestyle and whether we are like Indians 
or Canadians. 

SD D N A SA 
1 2 3 4 .5 

83. I want to wear western clothes, because I prefer not to wear the more traditional 
clothes of India and show my ethnic background. 

SD D N A SA 
1 2 3 4 .5 

84. Canadians are not genuinely interested in traditional Indian culture, so we should 
promot,e Indian culture only amongst ourselves. 

SD D N A SA 
1 2 3 4 5 

8.5. It does not matter if Indo-Canadians live together in a cluster, since it does not 
hinder our adaptation in Canada. 

SD D N A SA 
1 2 3 4 .5 



86. It's never hard to work with other people since most people are interested in 
something more than their own selfish gain. 

SD D N A SA 
1 2 3 4 5 

87. I don't feel that a good coordination of Indian and Canadian f~irnit.ure can make 
my home look very at,tractive. 

SD D N A SA 
1 2 3 4 .5 

88. I don't. find it hard to get involved in organizations becausk they never make me 
feel so alienated. 

SD D N A SA 
1 2 3 4 5 

89. Polit,icians very rarely use national pride to exploit and to deceive the public. 
SD D N A S A 
1 2 3 4 5 

90. It is not ridiculous for Indo-Canadians to live together in a clust,er; we shouldn't 
live in amongst and like other Canadians. 

SD D N A S A 
1 2 3 4 .5 

91. I would rather that people use the language of science and technology than the 
languages of their ancestral cultures. 

SD D N A S A 
1 2 3 4 .5 

92. Reading Canadian newspapers can provide all the relevant news, and it ~nakes 
reading Indian newspapers unnecessary. 

SD D N A SA 
1 2 3 4 .5 

93. Eating both Canadian and Indian food is sornet,hing t,hat should be avoided. 
SD D N A SA 
1 2 3 4 5 

94. Most of my friends are not, Indo-Canadians because bhey are not as enjoyable as 
ot,her Canadians. 

SD D N A S A 
1 2 3 4 5 

95. I often feel helpless because I can't seem to express m y  feelings and thoughts into 
words. 

SD D N A S A 
1 2 3 4 5 

96. For students who were raised in Canada, I would not encourage thern to take a 
course in Indian history, but in Canadian history since there isn't much worth 
learning about India. 

SD D N A S A 
1 2 3 4 5 



97. I would rather wear traditional Indian clothes and not have to wear western 
clothes just because I a m  in Canada. 

SD D N A SA 
1 2 3 4 5 

98. My energies will be better spent finding my cultural identity rather than worrying 
about a career path. 

SD D N A SA 
1 2 3 4 5 

99. What people everywhere should be most concerned about is survival in a world of 
international trade and developing technology, not a sense of belonging to a 
particular culture. 

SD D N A SA 
1 2 3 4 .5 

100. I think that it's okay for families to arrange marriages, but the people getting 
married should agree to the choice of their partners. 

SD D N A S A 
1 2 3 4 .5 



Score Sheet. for Acculturative Attitude Survey 

Person # 

Assimilation: 

Marginalization: 

Separation: 

* Denotes negative items -- t,o be scored in reverse 



APPENDIX F 



Par t  3 
Instructions 

Read each item and indicate to what degree it reflects your own thoughts and 
feelings. If a state~nent has more than one part, please indicate your reaction to the 
statement as a whole. 

In the following pages you will find a list of statements. After reading each 
statement please circle a number that fits closest to your view on the following six 
point scale. Please answer 4 questions. Thank-you! 

1. I haven't chosen the occupation I really want to get into, and I'm just working at 
whatever is available until something better comes along. 
SA MA A D MD SD 
6 .5 4 3 2 1 

2. When it comes to religion I just haven't found anything that appeals to me and I 
don't. really feel the need to look. 
SA MA A D MD SD 
6 5 4 3 2 1 

3. My ideas about men's and women's roles are identical to my parents'. What has 
worked for them will obviously work for me. 
S A MA A D MD SD 
6 .5 4 3 2 1 

4. There's no single "life style" which appeals t.o me more t.ha11 any other. 
S A MA A D MD SD 
6 .5 4 3 2 1 

5. There are a lot of different kinds of people. I'm still exploring the many 
possibilities to find the right kind of friends for me. 
S A MA A D MD SD 
6 5 4 3 2 1 

6. I sometimes join in recreat.iona1 activit,ies when asked, but. I rarely try anything on 
my own. 
SA MA A D MD SD 
6 .5 4 3 2 1 

7 .  I haven't really t,hought. about a I1dat.ing st,yle." I'm not t,oo concerned whether I 
date or not. 
S A MA A D MD SD 
6 5 4 3 2 1 



8. Politics is something that I can never be too sure about because things change so 
fast. But I do think it's important to know what I can politically stand for and 
believe in. 
S A MA A D MD SD 
6 5 4 3 a 1 

9. I'm still trying to decide how capable I am as a person and what jobs will be right. 
for me. 
S A MA A D MD SD 
6 5 4 3 2 1 

10. I don't give religion much thought and it doesn't bother me one way or another. 
S A MA A D MD SD 
6 5 4 3 2 1 

11. There's so many ways to divide responsibilit,ies in marricge, I'm trying to decide 
what. will work for me. 
SA MA A D MD SD 
6 .5 4 3 2 1 

12. I'm looking for an acceptable perspective for my own "life style" view, but. 
haven't really found it. yet. 
S A MA A D MD SD 
6 .s 4 3 a 1 

13. There are many reasons for friendship, but I choose my close friends on t,he basis 
of certain values and similarities that I've decided on. 
S A MA A D MD SD 
6 5 4 3 2 1 

14. While I don't have one recreational activity I'm really committed to, I'm 
experiencing numerous leisure outlets to identify one I can truly enjoy. 
S A MA A D MD SD 
6 5 4 3 2 1 

15. Based on past experiences, I've chosen the type of dating relationship I want 
now. 
SA MA A D MD SD 
6 5 4 3 2 1 

16. I haven't really considered politics. it. just doesn't excite me much. 
S A MA A D hI D SD 
6 5 4 3 2 1 

17. I might, have t.hought about a lot of different jobs, but there's never really been 
any quesbion since my parent,s said what t.hey wanted. 
S A MA A D MD SD 
6 5 4 3 2 1 

18. A person's fait.11 is unique to each individual. I've considered and reconsidered it. 
myself and know what I can believe. 
SA MA A D MD SD 
6 5 4 3 2 1 



19. I've really seriously considered men's and wornen's roles in marriage but. it just 
doesn't seem to concern me. 
SA MA A D h4 D SD 
6 .5 4 3 2 1 

20. After considerable thought I've developed my own individual viewpoint of what is 
for me an ideal "lifestyle" and don't believe anyone will be likely to change my 
perspective. 
S A MA A D hl D SD 
6 .5 4 3 2 1 

21. My parents know what's best for me in terms of how to choose my friends. 
S A MA A D MD SD 
6 .5 4 3 2 1 

22. I've chosen one or more recreational activities to engage in regularly from lots of 
things and I'm satisfied with those choices. 
SA MA A D nl D SD 
6 5 4 3 2 1 

23. I don't think about, dating much. I just kind of t,ake it, as it. comes. 
SA MA A D MD SD 
6 .5 4 3 2 I 

24. I guess I'm pretty rnuch like my folks when it comes to politics. I follow what 
they do in terms of voting and such. 
SA MA A D n/lD SD 
6 .5 4 3 2 1 

2.5. I'm really not, interested in finding t,he right. job, any job will do. I just seem t,o 
flow wit'h what, is available. 
SA MA A D MD SD 
6 .5 4 3 2 1 

26. I'm not sure what religion means to me. I'd like t,o malie up my mind but I'm not' 
done looking yet. 
SA MA A D MD SD 
6 .5 4 3 2 1 

27. My ideas about. men's and women's roles have come right from my parents and 
family. I haven't seen any need t,o look any further. 
S A MA A D h,l D SD 
6 5 4 3 2 1 

28. My own views on a desirable life style were taught to me by my parents and I 
don't see any need to question what they taught me. 
SA MA A D hID SD 
6 5 4 3 2 1 

29. I don't have any real close friends, and I don't think I'm looking for one right 
now. 
S A MA A D MD SD 
6 5 4 3 2 1 



30. So~netimes I join in leisure activities, but I really don't see a need to look for a 
particular activity to do regularly. 
SA MA A D MD SD 
6 5 4 3 2 1 

31. 1'111 trying out different t'ypes of dat,ing relationships. I just, haven't. decided what 
is best for me. 
SA MA A D MD SD 
6 .5 4 3 2 1 

32. There are so many different political parties and ideals. I can't decide which to 
follow until I figure it all out. 
S A MA A D MD SD 
6 5 4 3 2 1 

33. It took me a while to figure it out, but now I really know what I want for a 
career. 
S A MA A D MD SD 
6 .5 4 3 2 1 

34. Religion is confusing to me right now. I keep changing my views on what, is right 
for me. 
SA MA A D MD SD 
6 .5 4 3 2 1 

3.5. I've spent some time thinking about men's and women's roles in marriage and 
I've decided what will work best for me. 
SA MA A D MD SD 
6 5 4 3 2 1 

36. In finding an acceptable viewpoint to life itself, I find myself engaging in a lot of 
discussions with ot,hers and some self exploration. 
SA MA A D MD SD 
6 5 4 3 2 1 

37. I only pick friends my parents would approve of. 
SA MA A D MD SD 
6 5 4 3 2 1 

38. I've always liked doing the same recreational activities my parents do and haven't 
ever seriously considered anything else. 
SA MA A D MD SD 
6 5 4 3 2 1 

39. I only go out with the t,ype of people my parent,s expect. me t,o date. 
S A MA A D MD SD 
6 5 4 3 2 1 

40. I've t,hought my political beliefs through and realize I can agree with some and 
not ot,her aspects of what my parents believe. 
SA MA A D MD SD 
6 5 4 3 2 1 



41. My parent,s decided a long t,ime ago what I should go into for employment and 
I'm following through their plans. 
SA MA A D MD SD 
6 5 4 3 2 1 

42. I've gone through a period of serious questions about faith and can now say I 
understand what I believe in as an individual. 
SA MA A D MD SD 
6 5 4 3 2 1 

43. I've been thinking about the roles that husbands and wives play a lot these days, 
and I'm trying to make a final decision. 
SA MA A D MD SD 
6 5 4 3 2 1 

44. My parents' views on life are good enough for me, I don't need anything else. 
S A MA A D MD SD 
6 Fj 4 3 2 1 

4.5. I've had many different friendships and now I have a clear idea of what I look 
for in a friend. 
S A MA A D MD SD 
6 5 4 3 2 1 

46. After trying a lot of different recreational activit,ies I've found one or more I really 
enjoy doing by myself or with friends. 
SA MA A D MD SD 
6 5 4 3 2 1 

47. My preferences about dating are st.ill in the process of developing, I haven't fully 
decided yet. 
S A MA A D R/I D SD 
6 .5 4 3 2 1 

48. I'm not sure about. my polit.ica1 beliefs, but I'm trying to figure out what I can 
truly believe in. 
S A MA A D MD SD 
6 5 4 3 2 1 

49. It t,ook me a long t.ime t,o decide but now I know for sure what direction to move 
in for a career. 
SA MA A D MD SD 
6 .5 4 3 2 1 

50. I attend Ohe same church as my family has always att.ended. I've never really 
questioned why. 
S A MA A D MD SD 
6 .5 4 3 2 1 



.5l. There are many ways that married couples can divide up family responsibilities. 
I've thought about lots of ways, and now I know exactly how I want it to happen for 
me. 
SA MA A D MD SD 
6 5 4 3 2 1 

.52. I guess I just kind of enjoy life in general, and I don't see myself living by any 
particular viewpoint to life. 
SA MA A D MD SD 
6 5 4 3 2 1 

53. I don't have any close friends. I just, like to hang around wit.h the crowd. 
SA MA A D MD SD 
6 5 4 3 2 1 

54. I've been experiencing a variet,y of recreational activities in hopes of finding one 
or more I can really enjoy for some time now. 
SA MA A D MD SD 
6 5 4 3 2 1 

5.5. I've dat,ed different types of people and know exact,ly what, my own I1unwrit,t.en 
rules" for dat.ing are and who I will dat.e. 
SA MA A D MD SD 
6 5 4 3 2 1 

56. I really have never been involved in politics enough to  have made a firm stand 
one way or the other. 
S A MA A D MD SD 
6 .5 4 3 2 1 

57. I just can't decide what to do for an occupation. There are so many that have 
possibilities. 
SA ZLI A A D MD SD 
6 .5 4 3 2 1 

.58. I've never really yuesbioned my religion. If it.'s right, for my parents it, must. be 
right for me. 
SA MA A D MD SD 
6 .5 4 3 2 1 

59. Opinions on men's and women's roles seem so varied that. I don't think much 
about it,. 
SA MA A D MD SD 
6 .5 4 3 2 1 

60 After a lot of self-examination I have esbablished a very definite view on what, my 
own life st,yle will be. 
SA MA A D IUD SD 
6 5 4 3 2 1 

61. I really don't. know what kind of friend is best. for me. 1'1n trying t.o figure out 
exactly what friendship means to me. 
SA h!l A A D MD SD 
6 .5 4 3 2 1 



62. All of 111y recreational preferences I got from my parents and I haven't really tried 
anything else. 
S A MA A D MD SD 
6 5 4 3 2 1 

63. I dat,e only people my  parent.^ would approve of. 
SA hI A A D MD SD 
6 5 4 3 2 1 

64. My folks have always had their own political and moral beliefs about issues like 
abortion and mercy killing and I've always gone accepting what they have. 
SA ILIA A D MD SD 
6 5 4 3 2 1 



Score Sheet for EOMEIS-2 

Person # 

Ideology Achievement : interpersonal Achievement: 

Ideology Morat,oriurn: interPersona1 Moratorium: 

Ideology Diffusion: interPersona1 Diffusion: 

Ideology Foreclosure: int.erPersona1 Foreclosure: 



APPENDIX G 

PEIM and Scoring Sheet. 



Part 4 
Instructions 

Read each item and indicate to what degree it reflects your own thoughts and 
feelings. If a statement has more than one part, please indicate your reaction to the 
statement as a whole. 

In the following pages you will find a list of statements. After reading each 
statement please circle a number that fits closest to your view on the following six 
point scale. Please answer 4 questions. Thank-you! 

1. I really have not spent much t'irne t,rying t.o learn more about my ethnic 
background. 
S A MA A D MD 
6 5 4 3 2 

2. I am act,ive in organizat.ions or social groups t.hat include primarily members of my 
own ethnic group. 
SA MA A D MD SD 
6 5 4 3 2 1 

3. I a m  not very clear about the meaning of my ethnicity in a society like ours, where 
there are so many different ethnic cultures as well as Canadian culture. 
SA MA A D MD SD 
6 5 4 3 2 1 

4. I like nleet,ing and gett.ing to know people from ethnic groups other t,han my own. 
SA MA A D MD SD 
6 5 4 3 2 1 

5. I have often found myself t.hinking about. t,he meaning of being a member of my 
chic group, for example, how it may affect, my life now or in the future. 
SA MA A D IUD SD 
6 .5 4 3 2 1 

6. I fed very comfortable about my ethnicit,y and a m  happy that I am a member of 
my own group. 
SA MA A D MD SD 
6 5 4 3 2 1 



'7. I often feel it would be better if different ethnic groups kept to themselves and 
didn't try to mix. 
SA MA A D MD SD 
6 .5 4 3 2 1 

8. I have a clear sense of my ethnic background, and I incorporate this knowledge 
into my daily living. 
SA MA A D MD SD 
6 5 4 3 2 1 

9. There are things about my et,hnic group t'llat sometimes make me feel 
uncomfortable. 
SA MA A D MD SD 
6 .5 4 3 2 1 

10. Most of the friends t,hat I spend bime wit,h are from my own ethnic group. 
SA MA A D MD SD 
6 .5 4 3 2 1 

11. I have spent time trying to find out more about my own ethnic group, such as its 
history, traditions, and customs. 
SA MA A D MD SD 
6 .5 4 3 2 1 

12. I ofhen spend t,irne with people from ethnic groups ot.her than my own. 
SA M A  A D MD SD 
6 5 4 3 2 1 

13. I have a st,rong sense of belongingness t.o my own et,hnic group. 
S A MA A D MD SD 
6 5 4 3 2 1 C 

14. I understand pretty well what. my ethnic group membership means to me, in 
terms of how to relate to members of my own group and ot.her groups. 
SA MA A D MD SD 
6 .5 4 3 2 1 

1.5. In order to learn more about my ethnic background, I have often talked to other 
people (friends, parents, other adults) about my ethnic group. 
S A M A  A D MD SD 
6 5 4 3 2 1 

16. I have somet.imes wished t,hat I could "quit" my et.hnic group in t.he same way 
t,hat, people can quit a job or a n  organizat,ion t,hat they don't much like. 
S A MA A D MD SD 
6 5 4 3 2 1 

1'7. I have a sense of pride in my ethnic group. 
S A MA A D MD SD 
6 5 4 3 2 1 



18. When I see people from another ethnic group, I often feel like avoiding them. 
S A MA A D MD SD 
6 5 4 3 2 1 

19. If I were to be born all over again, I would want to be born into a different ethnic 
group from the one I belong to. 
SA MA X D MD SD 
6 5 4 3 2 1 

20. Because of all the different choices about how to behave as a ~nember of a 
particular ethnic group, I find my ethnic group membership a pretty confusing issue. 
SA MA A D MD SD 
6 .5 4 3 2 1 

21. I am involved in activities with people from other ethnic groups. 
SA MA A D MD SD 
6 5 4 3 2 1 

22. I sornet,imes feel that I don't belong with any ethnic group. 
SA MA A D MD SD 
6 -5 4 3 2 1 

23. I participate in cultural practices of my own group, such as special food, music, or 
customs. 
S A MA A D MD SD 
6 5 4 3 2 1 

24. I feel a strong at't'achnlent t.owards my own et,hnic group. 
S A MA A D MD 
6 .5 4 3 2 

2.5. I enjoy being around people from other ethnic groups and learning about their 
cult ure. 
S A MA A D MD SD 
6 5 4 3 2 1 

26. I feel good about my cultural or et.hnic background. 
S A MA A D MD SD 
6 5 4 3 2 1 



Score Sheet for PEIM 

Person # 

lESCH* / 8ECOM J 1 5 E S C H  1 2 2 E B E L '  / 

2 E B E H  I 9EDEN I16EDEN I23EBEH- 1 

3ECOhI*- 1 1 0 E B E H  I 1 7 E A F F  I 2 4 E B E L  I 

4 0 P O S  1 1 1 E S C H  I180NEG 1 2 . 5 0 P O S  I 

5 E S C H  1120BEH /19EDEN I26EAFF 1 

Ethnic Ident,it,y Development: 
ESCH (1" + 5 + 11 t 1.5) / 4 = 

+ 20*) / 4 = -  
+ 
ECOM (3* + 8 + 14 

Ethnic Group Ident,ificatio~i: 
EBEL (13 + 22* + 24 + 
EAFF (6 + 17 + 26) / 3 = + 
EBEH ( 2  + 10 + 23) / 3 = 
- 
E D E N ( 9 + 1 6 + 1 9 ) / 3 = -  - - 

0t.her Group Attit.udes: 
OPOS (4 + 2.5) / 2 = + 
OBEH (12 + 21) / 2 = 
- 
ONEG ('7 + 18) / 2 = - /3  = 

* Denotes item to be scored in reverse 



APPENDIX H 

Cawte Stress Test, 



Part 5 

HEALTH-RELATED QUESTIONS 

Please answer Yes or No to each of the following quest.ions by circling the 
appr0priat.e letter. 

1. Do you have pains in the heart or chest,? Y N 

2. Do you usually belch a lot after eat,ing? Y N 

3. Do you constantly suffer from bad const,ipat,ion? Y N 

4. Do your ~nuscles and joints const,ant,ly feel stiff? Y N 

5. Is your skin very sensitive or t,ender? Y N 

6. Do you suffer badly from severe headaches? Y N 

7. Do you often have spells of severe dizziness? Y N 

8. Do you usually get tired and exhausted in t,he morning? Y N 

9. Do you wear yourself out worrying about, your healt,h? Y N 

10. Do you usually have great difficu1t.y in falling asleep or staying asleep? Y N 

11. Do st,range people or places make you afraid? Y N 

12. Do you wish you always have sonleone at your side to advise you? 

13. Do you usually feel unhappy and depressed? Y N 
P N  

14. Do you oft.en wish you were dead and away from it all? Y N 

1.5. Does worrying cont'inually get you down'? Y N 

16. Are you ext,re~nely shy or sensit.ive? Y N 

17. Does it' make you angry to have anyone t.ell you what to do? Y N 

18. Do people oft.en annoy or irrit,at,e you? Y N 

19. Do you oft.en shake or tremble? Y N 

20. Do you often break out in a cold sweat,? Y N 



APPENDIX I 

Follow-up Sheet 



Thank you !!! for having participated in this survey, 

as it can *not be done without the support of people like you. 

If you would like some more i.nformation o n  the goals and outcomes of 
this survey, please feel free to  contact Randy Tonks,  by leaving a 
,message at 291-3354, and I will fill you in with all relevant information. 

If you are not i,n the lower mainland area, you ,may write to  m e  at the 
following address for more information o n  this study: 

Randy Tonks 
Deparhment, of Psychology 
Simon Fraser Universit.~ 
Burnaby, B C 
V5A 1S6 

Y o u  m a y  tear this page off and keep it i f  you wish 



APPENDIX J 

Coding Sheet. for Accult,urat.ive Att.itude Survey 



Domains of Accult'uration 

Child rearing: 2s; l l a ;  21i; 63m; 56d. 
Clothes: 8i; 7Od; 83s; 97a. 
Dance (entertainment): 9i; 32d; 33s; 74a; 771n. 
Dating: 1.5111; 18a; 43i; 64s. 
Food: 4s; 30a; 53m; 93i; 39d. 
Friendship: 1s; 3m; .59i; 94a; bod. 
Furniture: 13s; 27a; 57111; 87i; 67d. 
History: 221n; 48a; 61i; 96s; 31d. 
Indian Festival(cu1ture): 24m; 41a; 62i; 84s; 35d. 
Language: 23a; 38i; 79s; 91d; 9.5111. 
Lifestyle: 16s; 36i; .58a; 69d; 82m. 
Living(clusters): .5.5s; 85i; 90a; 17m; 28d. 
Magazines: 6d; 19a; 40s; 52m; 72i. 
Marriage: 46s; 100i; 12m; 50a; 60d. 
Music: 14m; 25a; 47s; 78i; 10d. 
Names: 49s; 54a; 66i; 73m 
Newspapers: 34n1; 65s; 71i; 92a; 26d. 
Organizations: 76i; 7.5d. 
Society: 7s; 29i; 20a;891n; 81d. 
Values: 5s; 37a; 44i; 51d; 68m. 
Work: 42a; 45s; 86m; 98d; 99d. 

Assim: hteg: Margin: Separ: Decult: 

P - positive wording 
N - negative (reversed) wording 


