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ABSTRACT
This study involved an evaluation of an Ontario based 21~day
wilderness adventure program to determine its viability as an
alternative for adjudicated juveniles who are placed on
probation, Based on an extensive literature review it was
prorosed that a wilderness program based on the Outward Eound
philosophy could offer an adveanturous, educational and
structural experience tha£ vould be directed fo altering the
self-esteem and attitudes of delinquent youths, which in turn
would act as a catalyst to reducing future delinquent behavior.
A true-experimental design with 30 male probationers, ages
13-16, in the ccntrol and experimental group was used. The
groups were Ratched on a number of variables which included age,
sex, frequency of prior cffense and variougs background
characteristics, The Jesness Inventory and adapted Peirs-Harris
Self-Esteen Measure were the two standardized personality
measures used in the pre, post, and 4 to 6 month follow-up
testing periods, In addition, self-report data on recidivissm,
background characteristics, and behavioral as well as
attitudinal changes were gathered from both groups. The
experimental groups (three groups of ten for each of the three
sumper sessions) were also evaluated by the staff in addition to
comfpleting a self-report questionnaire about the program, No

siqgnificant relations Letween exposure to the wilderness program

Py
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ard subsequent attitudinal or behavioral changes were observed
for the standardized measures or the reconviction rates. There
were, for example, significant changes on only three of fourteen
possible sub-scales at the posttest, but none at the follow-up,
The only noticeable, but no significant, difference was the type
of cffenses committed by the recidivists in the follow-up. The
offenses tended to be fewer and less "severe" for the
experimental group. This lent some support to the main theorem
which stated that the program is a viable alternative for youths
{males) on probation., In addition, the results from the Student
Rating Form, for the experimental group, provided evidence for a
possible predictive measure., The implications of the results and
reccomendations based on staff reports and those of the parents
are discussed. Thg rgcpmmendations included u;;pq the program as

-

a supplement to probation, introducing a process evaluation and

improving referral and screening procedures. Another major

reccemendation included a call for the need for some form of
pos* structure for juveniles after they leave such a course, as
well as the possibility that some may have to remain in sonme

fecre of residential setting.
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A BOY FROM THE CITIES* STREETS

Give me a boy from the cities' streets,
Frce the glocm, despair and dismay,

A lump of coal from the soddy mass,

Who would follow the wayward way.

Let me cleanse his soul in the sparkling blue,
0f a forest lake so clear.

Let me lead him down a shaded path,

Shere wild voices he can hear.

Let him see the pine, let him fish the bass,
Let him find kis God and worth.

For in these open places,
He will find his second birth.

He will find the value of good friends,
Of truth and things well done.

He will see life's truest meaning,

In the setting evening =sun.

This boy has not had a chance,

To cshed the cities' grime,

¥ill row find truth, real values,
Trust, in nature's treasure Rmine,

Yes, give me some ccal from the cities' heap,
perhaps distained to burn,

But polished by God's great outdoors,

A diamond I'1ll return.

Unknown.
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A. Introduction

Juvenile delinquency in North America appears to be
reaching efpidemic proportions {Golins, 1377; Kelly & Baer, 1368;
Sepler, 1979)., This observation has also been reflected in
Canada by the Research Division of the Ministry of the Solicitor
General (1973) which ncted that few social problems rival
juvenile delingquency as a source of concern and urgency today.
With the awareness of this perplexing problem, the literature on
(juvenile) corrections has not only called for the develcpment
of new procedures in the control of crime and delinquency, but
alsc for thorough evaluations of existing programs currently
being employed ty the correctional system (Adams, 1977; Bell,
1374; Bernstein, 1975; Glaser, 1377; Lundman & Scarpitti, 1978;
and the Sclicitor General Report, 1979). In essence there has
been a move towards identifying which types of programs work for
what type of clientele.

In recent years, however, there has been much controversy
about "what works"™ in correctional treatment, both for adults
and juveniles (Adams, 1977; Bailey, 1366; Wright & Dixon, 1977).
One of the key reports which created a great deal of debate was
Robert Martinscn's (1974) now infamous article--"What Works?
Questions and Answers About Prison Reform"™, in which he

suggested Fothinq works! sSince the controversial report



apreared, however, a number of researchers have challenged the
article on a number of factors including; methodological
principles, theoretical structure, research design, and/or on
the inferences dravwn from the analyses (i.e., Adams, 1375, 1977:
Gendreau & Ross, 1379; Murray & Cox Jr., 1979), And despite
Martinson himself retracting his 1974 statements in 1378, when
he said I "naively assumed that the kind of evaluation research
assumed in the ECT was the proper way to do research" (Criminal
Justice Newsletter, Oct. 26, 19783, p. 4), the debate concerning
program offectiveness continues to rage on to the point where
there are virtually two camps--those who agree with Martinson
and thcse oprosed, There are even those now who arque against
the use of applied field research (i.e., Gottfredson, 1379;
Hackler, 1378).,

Notwithstanding the above controveries,‘zt is now agreed by
many that some rprograms for both adults and juveniles dp work
under certain conditions {(see Gendreau & Ross, 1979[5 The
concern is shifting from not just identifying if a progranm
works, but for whom, and why they work (Lundman & Scarpitti,
1978; Solicitor General Report, 1979; Warren, 1971),
Suksequently, the sole reliance oh a common measure such as
recidivism (rate of reconviction) has also stimulated renewed
effcrts tc find better and more sophisticated measures of
%success" in programs such as those for juvenile delinquents,

(Birkenmavgr & Polonoski, 1976; Gendreau, Grant & Leipciger,

N
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1979). The need for more sophisticated evaluation procedures has

2150, in part, been influenced by the number of theories
attempting to explain delinquency.

E%w of the major explanations that has been offered as a
possible model for understanding delinquency and justifying the
need for a multivariate approach in éyaluation are the
opportunity and self-concept paradigms (Jesness, 1971; Reckless
& Dinitz, 1967; Sarason, 1972). ﬁgmire (1975: 16), for example,
has noted that "one's view of oneself and/or others may be a
determinant factor of one's attitudes, beliefs and behaviors."
That is, the poorer one's view of oneself, the more negative
one's perpeption and resultant behavior. Similarly, researchers
such as %énnin and Clinnard (1965) have pointed to the
delinquents' poor self-concept and personality deficiencies as
reasons for dglinquent (socially-maladaptive) behavior. While
others like Eélly and Baer (1968) have suggested that the
current rise in delinquency can, in part, be related to the
diminishing opportunity afforded adolescents to establish their
identity, demonstrate their individuality, and develop a sense
of respoﬁsibility. In other words, adults fail to proviéé them
with a clear "rite-de-passage" to adulthood:]

Trying to bridge the social and psychological models, égble
and Brown (1978) have identified three major causes of
delinquency as:/;?>inadequate adult supervision at home;igf>

inadequate economic and social resources to become successful in

.



society; andk3{jinadequate acculturation to compete academically
in school. Théy note, however, that the causes do not account
for all types of delinquency but can serve és a general
theoretical model for most.IiEile these explanations are not the
definitive ones for explaining or understanding delinquent
behavior, they do serve as rationales for a number of programQZ:
The early realization of the assumption that diminished
opportunities and identity problems for most delinquents need
not necessarily be solely symptomatic of some deep underlying
personality problem(s) that must be uncovered and treated (i.e.,
medical model), has led a number of researchers to propose that
delinquency may be a natural product of the environment,
society, and family upbringing (see, for example, Birkenmayer &
Polonoski, 1976; Glueck & Glueck, 1970). This then is reflected
in the youth's motivational readiness to respond to his
opportunities. E;rly cultural anthropologists, such as Whiting,
Kluckholn and Anthony (1958), appear to offer one interpretation
of delinquency that bridges the medical model and
socio-psychological perspective. Whiting et al. borrow the term
"identification with the aggressor", coined by Anna Freué, to
explain the son-father-mother conflict. They used the general
concept to illustrate how, for most sects in our sdciety, there
is no clearcut demarcation between childhood and adulthood;
neither socially, physiologically, nor legally. This is
especially true when compared toAprimitive societies in which a

L



pubescent rite, often involving the demonstration of physical
strengthy, Stamina and ability to accept responsibility, served a
similar purpose. From their theoretical orientation Whiting et
al. concluded with the spe;ulation that one possible way of |
reducing delinquency would be through instituting a formal means
of coping with adolescents, functionally equivalent to the
pubescent rites found within primitive societies. While this
observation seems representative of most adolescents, it would
~appear to be very appropriate for "kids in trouble” given the
models of explanation.

For example, a number of writers (Erickson, 1968; Fannin &
Clinard, 1965; Jesness, 1971) have associated negative
self-concept, immaturitf, social alienation, lack of personal
identity and delingquent employment of anti-social behavior as a
means of (adolescent) protest.|Social psychologists and other
professionals hape‘also noted that a common means for young
people to contend with conflict and tension is through acting
kggE_(Clifford & Clifford, 1967; Redl & Wineman, 1957).
Similarly, Kelly and Baer (1968: 4) have inferred from their
review of the juvenile literature that the "preference Ebr

action may explain the apparent failure of extant and

traditional cognitive oriented 'talk therapy' to modify the

undesirable behavior of delinquents."™ Of the programs that have
been modeled with a preference for action there are the Outward
Bounds Schools and/or adapted programs such as the one to be

L



presented--program A,C.T.I.0.N.

Program A.C.T.I.0.N. (Accepting Challenge Througqh
Interaction with Others and Nature), like Outward Bound, exfoses
(juveniles) young people to 21-days of physical challenges such
as climbirg and rappelling, canoe expeditions and backpacking
treks, The\objec;ive is to provide a structured educatioral
environment, build physical stamina, and to develop in each
individual emotional and physical strenqgths, Thus the
participant, in order to complete the course, is called upon to

achieve beyond what they belleved they are capable. to/mm
demcnstrate and experience their abilities and we&%;;;;ec in a
wdy that is easier to relate to than talking or close
supervisigﬁ\(Kelly and Baer, 1368). The é;gefiencewielies on
doing or ACTION. And as Margolin (1363), among others, has
asserted, employing physical action under an educational setting
would not only be a unigue experience, but also "enjoyable" and
conducive to a healthy functional learning and therapeutic
environment {i.e., Birkenmayer & Polonoski, 1373).

The rresent study was an attempt to determine if a
wilderness-survival-oriented experience was more effective in
reducing further delinquent behavior after a 4 to 6 month
follow-up period for adjudicated juvenile probationers as
comrared to a ccntrol group who did not attend the program Lat

resained simply on probation. In addition, by participating in

an A.C.T.{.O.N. course the delinguent's self-esteem and general



pehavior would improve and that he would adopt a more socially
acceptable mode of behavior., This will be further reviewed in
the following section,

Before presenting the 19739 A,C.T.I.0.N, evaluation, an
overview of the development, status and perception of juvenile
delinquency will be presented in order to offer a clearer
understanding of the types of participants involved in the
study. Special emphasis is placed on the Canadian scene where
possible., This will be followed by a historical and general
literature review and critique of wilderness-survival oriented

proqrams.



B. Examipation of Juvenile Delinquency, Probation and Possible

Alternatives

Loes the present juvenile probation system work? This
question has been asked directly and indirectly over the past
years by a rpumber of researchers (Amos, 1374; Bell, 1374;
Gendreau, 1373; Kitchener House Inc., 1977; Martinson, 1974,
197€, 1978; Quay, 1977; Stephenson, 1973). The underlying issue
appears to be related to the objectives which are measured to
assess whether a program is successful or not,.

It seems most programs assume that they have to modify
bkehavior overtly in order for it to be of any merit. Juvenile
probation is no excepticn., Before delving into this controversy,
however, it is considered best to first define who constitues a
delinquent and a prcbationer, both legqally and practically for
considerations cf the present study.

Definitions of Delinguency. According to Coughlan (1363),
the notion of delingquency has bpeen around since 1693 and the
cencept of protkation, in America, since 1841, Yet the legal
definition of delinquency is no easier to grasp than the legal
definitior of crime ar criminality. Delinguency aprears to be a
nebulous legal and social label that can vary from country to
country, and from province to province {(see, for example, the

Juvenile pelinquencv Act, 1972). Stephenson (1973) has suggested



that the definition problem is in part attributable to the
wpyths" that legal and lay people have about juvenile
delinquency, A primary myth is that all juvenile delinquents
represent a homogeneous group, usually characterized by
emotional prcblems, low intelliqence, reading disabilities, and
tend to come from lower class backgrounds that are plaqued with
unstable family settings. Consequently, the legal realm treats
the problem of "juvenile delinguency" as a uniform phenomenon
and expresses little discrimination in the adjudication of the
yourqg offender (Sterhenson, 1973). For example, a youth in
Canada is not charged with a specific act of delinquency, but
rather charged %ith a "condition of delinquency".

The 1978 Criminal Code (C.C.) of Canada has defined the
terr juverile delinquent as:

Any child who violates any provision of any federal or
provincial statute, or any by-law or ordinance of any
municipality or who is quilty of sexual immorality or
any similar form of vice, or who is liable by reason of
any other act to be committed to an industrial school or
reformatory under any federal or provincial statute.,
sec, 2.1,

A youth is legally defined as a child if he is under the
age of sixteen years, unless otherwise stated in the province.
Depending on where one lives, a youth between the ages seven and
eigqhteen may be subject to the Juvenile Delinquency Act (JDA).
In Cntario, where this study was conducted, the age limit is 16.

Given the foregqoing discussion, the concept of a juvenile

delinqueng will from here on simply refer to the legal



definition as sighted in sec. 2.1 of the Criminal Code above.

Juvenile Delinquents Act. Not only does the law encompass a
wide scope of contrel over juvenile behavior per se, but the
wording of the Juvenile Delinquency Act is such that it suggests
that children between the ages seven and sixteen lack any
capacity to be rational or capable of being responsible for
their acts., In fact, the wording of section 13 of the Juvenile
Delinquency Act; "unless he is competent to know the nature and
consequence of his conduct and to apreciate that it was srong",
is very similar to that of the insanity defence. The Juvenile
Delinquency Act is alsc designed to provide the court with
cocmfplete control over the adjudication or disposition of a
youth, This is exemplified in sec. 17 of the Juvenile
Delinquency Act; "because of any informality or irreqularity
where it appears that the disposition of the case was in the
best interest cf the child." The phrase "best interest of the
child" is further reflected in the ancient concept of "parens
patriae", which means that the court is empovered to act as the
quardian of all children in need of care or protection.
Therefore, upon entry into the court a juvenile is left almost
comfpletely at the discretion of "his elders”.

The court can take a number of actions, both formal and
infcrmal, in dealing with the juvenile offender., For exanmfple,

sec. 20 of the Juvenile Delinguency Act, as amended by C17; s.

282, in 1372, outlines the court's dispositional powers as
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foliows:

1, suspend final disposition;

2. adijourn the hearing;

3, impose a fine not exceedinq $25, which may be paid in

installments;

4, commit to custody or care of a prcbation officer or any
other suitable person;

5, allocw tc remain home, but subject to visits by a probation
officer as often as may be deemed advisable;

6. placed in a suitable home...subject to the friendly
supervision of a probation officer;

7. commit to the charge of childrens aid society;

8, commit to an industrial school duly approved by the
lieuntentant governor in council,

All the akcve alternatives tend to emphasize the notion of

"treating” juveniles. But under some provincial legislation,
there are some dispositions such as youth containment and remand
centers which make no stated purpose of treatment. It is,
nevertheless, the judge's responsibility to assume the role of
gquardian over the adolescent and to decide which alternative is
considered to be in the Lest interest of the youth., {Although
the Younqg Offenders Act has not yet been implemented since its
formulaticn in 1975, it will be interesting to see if it is
accepted and how the shift from "“parens patriae" to a

resronsibility model will affect the "treatment" models--will we

1




end up with more remand centers for juveniles?). For exanmple,
sec. 3(2) of the Juvenile Delinquency Act reads that the court,
upcn recognizing the offense of a juvenile as a delinquent act
will be required to offer "help, quidance and proper
supervision." The decisions, however, very often have little or
no hkearing on the objective c¢f the disposition. Rather, the
outcomes frequently reflect a bias of the court or judge and/or
available opportunities. Emerson (1963), Griffiths (1977), and
vinter {(1962) have all recognized this basic problem in the
juvenile court decision making process., Cicourel (1969)
suggested that part of the problem is related to the
variablility in the organizational structure. As an exanrle,
Sosin and Sarri (13977) imply that in many cases, due process of
a delinquent is not only a matter of what is convenient and
feasible, tut is perhars nothing more than a myth. Sosin and
Sarri's point lends further support to that of Stephensons’
(1573). Finally, the alternatives and decision for the placement
of the adolescent offender are often the by-product of what is
the best "dumping qground" at the time; as Besharov (1371: 215)
has observed:

Probation_ supervisicr tends to be a dumping ground fer

all tThe difficult delinguents when the judge is afraid

to send them back into the community without some

protection from future misqgiving or criticism...the

effect is the diluticn and misapplication of limited

resources, For many juveniles, then, the circumstances
of prcbation invite failure,

12



Another explanation for the lack of consistency in the
selection of the "best" disposition, whether it be probation or
something else, can in part be associated with the inabilityﬂpf
researchers to accurately predict future delinguency and the
effect of certain alternatives (i.e., Hemple et al,, 1976, ——
Simcn, 1971)., Eveh thouéghnsf;is {1374) , among others, has
pcinted out that the commission of future violent acts cannot be
predicted by statistical models alone, they can go a long way
toward reucing the error of intuitive feelings, or years of
experience, upon which many decisions rely. Partial support for
the human €lemernt in decision making has, hovwever, come fronm
Hemgle et al, (1976) who have suggested that despite personal
orinicons rumoning the risk of being locked into the
self-fulfilling prophecy predicament, there must always be a
human element of judgment involved where human interests are at
stake (see Gottfredson, 1967, for further discussion).

One of the disrositions more frequently used for delinguent
offenders cver the past few years has been probation
supervision, Since 1370, the approximate percentaqge for
juveniles being placed onh probation has been increasing slightly
{see Table 1),

This increase has also been recognized in the United States
by Sepler (1373)., His report lends support to the general

inefficiercy of the court system in handling juveniles and

indirectly foers it as a possible explanation for
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TABIE 1

Survey of the Growth in Probation, in Canada,

During 1970's

Information Type -of
dealt with DApprox. % Disposition
Total Del. rate per on probat- ranked in
Date Reported 109,000 ion. frequency
- suspended

1970 37,119 818 30 - fine &

restitution

1971 38,797 848 34.3 - "

1972 44,183 924 31 - "

1973 44,151 968 28 - "

Type of
Total # Approx. $ Disposition
Total Del. Informally on probat- ranked in
Date Reported dealt with ion. frequency
1974 59,190 ‘3,353 36 - suspended
- fine &
resitution

1975 64,437 2,908 34.5 - "

1976 68,555 3,392 35 - "

1977 69,282 2,642 35 - "

Source: Statistics Canada Cat.No. 85 202, 1965-1973, 1974-1977.

Note: ‘The % rate for each category, suspended, and fine and restitution
has gone up from 10.2% in 1970 to 24% in 1977.

Note: (The three most frequently reported offence categories included
theft —— having in possession (under $200), break and enter, and
liquor and traffic violations.

Note: ‘The statistics should be viewed with a conservative eye because

from 1974~1977 B.C., P.E.I., and the N.W.T. had incomplete
reporting, so no data was available for these provinces.
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the growth of probation as one of the "dumping grounds". For &L
exarple, Sepler (1979: 64) graphically and statistically showvs
how the protective services of the Criminal Justice System for
juveniles and adults are "becoming 8.,5% less efficient and 9%
less effective in controlling crime each year." Hence the
proktlem of identifying delinquency and the purpose of probation.

probation. Prokation has been radicaliy modified frcm its
orqinal purpose, The term probation is a derivation from the
Latin meaning; "thgpioqkof proving or ?F?@}"' Initial interest
in probatiocn aprears to have stemmed from the humanitarian
ccncern over the welfare of children who had come into conflict
with the law {Coughlan, 1963). For example, Boyd (1978) noted
that originally, probation was handled by such humanitarian
private agencies as the John Howard Society, John Auqustus,
Elizabeth Fry Scciety and Children's Aid Society. Similarly, the
early developmernt of probation in Canada strongly reflected the
idea of citizen participation and close supervision and
guidance., But Coughlan (1963) argues that these general
principles have since been altered after the Canadian government
became involved in handling juvenile probation,

Probation first became available in Capada as a legal

alternative to incarceration in 1908, with the passage of the

Juvenile Delinguency Act. The Juvenile Delingquency Act was
perhaps the complement tc an act fifty-one years earlier (1857),

by the prcv;nces Upper and Lower Canada, which asked for "the

15



pore speedy trial and runishment of juvenile offenders" (Boyd,

1978: 356).

At the turn of this century J.Jd. Kelso, then Ontario's
superintetdent of Neglected and Dependent Children, felt that
the responsikility of the probation officer should be the
supervision over wayward, disobedient, unpredictable and
headstrong children. Officers were expected to visit the
juvenile’s home, see to it that the youth was in school..."and
thus effectually stopping them from getting into further
trouble" (Boyd, 1978: 360). Boyd further noted that the
underlying principle of the probation act was to provide youths
with strict ccntrol and supervision. The need for such rigid
gquidance was buttressed with the contention that:

1. the homes of these boys are so dirty and uninviting, with
parents frequeantly absent and drunk and gquarrelling when at
homre;

2., the low class theatre is also responsible for creating an
unhealthy sentiment in the mind of such boys;

3. the srall boys who sell newspapers and stand around the
down-town corners so much, should be under the constant
supervision of a probation officer. {(From the Ontario
Sessional Papers, 1301, No., 43; in Boyd, 1378: 360-361).

The notion that the lower classes are mainly responsible
for delinquency has since been supported tc varying degrees by

the Gluecgs' {1970) and Wolfgang et al, (1370) who cite a number



of studies discussing the relationship between emotional
deprivation, parent occupation and family life in the lower
classes. More recently Renner (1978), in a review of the
juvenile probationer in Ontario, held criteria very similar to
those concsidered by Kelso, Glueck and Glueck, and Wolfgang et
al. to be important, Renner looked at probationers' personal
characteristics, fawmily and friends, educational background,
delinquent history of the probationer and his family, probation
success and a score of other social and demographic variables.
Based on a randor sample of 730 probationers, Renner focund
that without the obvious systemic predictors such as type of
previous disposition, number of dispositions, or further charges
laid during the protaticn period, he could predict, in
aprroximately 70% of all the cases, individuals who would
succeed or fail on prokation, The predictors were somewhat
similar to those of Kelsc and the others, In order of
impertance, the critical predictor variables included:
1. Family feelings--fconsiderable instability".
2. Number of school problems=--"many spent little cr no time at
school”,
3. Employment status of clients--"usually unemployed”.
4, Association with nondelinquents=-=-"lived in towns less than
10,000 in pcpulation.”
5. Family stability in childhood--in over 25% there was a lack

of cohgsiveness.
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6. Status of neighborhocod--over 85% came from lower class
neighbcrhoods with incomes less than $8,000, while tkhe
population average was over $15,000, {See Renner, 1978, for
further statistical relationships).

Given the qrowing number of juveniles being diverted to
probation along with the findings of Renner (1378), the cpinions
of Kelso in 1908 and Stephenson in 1973 miqht suggest that the
lovwer classes are growing and youths are either turning to more
delinquency and therefore in need ¢f more supervision, or more
realistically, as noted earlier, probation is becoming a
"dueping ground” and reflective of an increasinqgly ineffective
and inefficient judicial system, In addition, it may be that
Renner's sample was somewhat biased as his respondents were
presented nmore by the lower-classes and they may be treated
somewhat differently than other classes (see, for example,
Rickards et al,, 13979, for a comprehensive review of middle
class theories and observations).

Probation by itself may functionally have a qreat deal of
utility, but any system that has its objectives distorted will
ipevitably run the risk of creating more problems than it solves
{Clarke, 1979; Coughlan, 1963). Furthermore, probation dces not
offer a change of environment or provide constant supervision
and it tends to rely only on "talk therapy". Therefore, because
of the difficulty in identifying the function of probation, a

probatione;, for the purpose of this study, will simply refer to
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any juvenile who is under the supervision of a probation order

as a result of an adjudication by a judge.

Alterpatives for Adjudicated Delinguents. Despite a number

of rroblems that appear to be reflected in the organizational
structure, the juvenile correctional system has attempted to
provide alternative programs to probation for juveniles that
would appear to be appropriate for varying types of young
offenders, In response to the problems, several researchers have
suggested that the juvenile requires only simple sanctions
(i.e., Kelly, 1971; Rutherford, 1374). For example, Amos (1374)
noted that the sanctions need only to promote reform and
enccuraqe self-development, because the juveniles were not c=o
much "bad"” as they were the product of poor upbringing, lacked
adequate education, lacked opportunity, and proper role models,
—kSuggestions that have been offered and empirically evaluated

include: 1) a form of residential facility {(Costello, 1975;

Witherspoon, 19€6), 2) a potential for academic upgrading
{Brown, 1975; Jaywardene et al., 1977; Ross, 1973), 3) family
counselling (Aiexander & Parsons, 1973), and 4)
survival-oriented wilderness programs {Brown & Simpson, 1376).
Based on the suggestions aimed at reforming and encouraging

sel f~-developmert a numbter of proqgrams have been developed, sone
of which include: diversion, training schools, groups hores,
compunity crder projects and adapted Outward EBound courses. The

present eyaluation is concerned with the latter alternative.
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Summary. This overview of delinquency and probation ha
served to illustrate that the population kbeing dealt with is
complex in relation to any specific type of delinquent., This has
in fart been attributed to the inability of the judicial systenm
to clarify the meaning of delinquency and purpose of protation.

(ép addition, while it appears that a majority of delingquents on
profation represent the lower classes and appear to reflect
self-esteem and identity problemszgit has been observed that

these are not the sole factors for understanding delinguency. l

Consequently, it*uas suqggested that the use of thewalternatives;#f

available for dispositicn are a product of

interest” of the youth, This further complicates the functional

utility of-assessinq correctional projects as many of them are
products of a "dumpiqg_qround". The process by which a ycuth,
for example, whether in Ontario or elsewhere in Canada, is
furnneled intc probation alone is a phenomenon worthy of
investigation (see, for example, Corrado et al., 1%78).
Therzefore, we are left with a contradiction of interests. While
researchers are interested in identifying what works for whon,
they have difficulty irp ccntrolling the independent measures.
Subsequently, the legal definitions for referring to
juvenile delinquency and probation were preferred as they
adeguately serve to identify the populaticn in general terms.

The legal gnterpretations also avoid the controversies of
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l1akelling delin i
guents with sociological and/or
psychological

ex
’ e

- underlying the C
A.‘v.Tl
I.C.N, proqram, which will be di
iscussed

bel C¥.
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C. History of Outdoor Survival-Oriented Prograsms

Mitchell and Crawford (1350) wvwere among the first to
recognize the benefits of camping programs for youths in North
America. Their report, based primarily on particirant
observation reports, noted how camping appeared to improve the
self-esteen of "well-to-do boys" who had nothing to do during
the summer months., Mitchell and Crawford (1950) also observed
that as early as 1890 summer camps were offered to the rich as a
constructive means of using their time. Several years later,
Bettleheir (1952) reported that not only were camping prcgrams
practical for giving boys something to do (nc mention of girls
was made) it was also a good means of character building, by
offering the youths a means of developing a goal-directed
behavior. The camps operated under the general quise of hard
work, Altbcugh "hard work" has been defined differently Ltetween
rrograms, essentially it is based on both accomplishment and

cooperation. This concept has since been realized by a number of

=

organizations such as the Boy Scouts, YMCA, YWCA, various school
programs, and has even become an established institution in
Outward Bound {C.B.) and NOLS (National Cutdoor Leadership
Schcol) .

In 13957, the journal of Social Issues dedicated an entire

issue to the utility of therapeutic camping experiences. One of
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the articles by McNeil observed that wilderness camps were qood
for ones' mental health by offering nct only an environmental
change but also a form of disciplinary activity that required
self-discipline, MclNeil (1957: 3) points out that the dictum of
a "sound pind ir a streng body" is a fundamental underlving
principle of the camping programss,

In the United States the early realization of the potential
of camping proqrams for emotional and physical growth was well
reccgnized, but it was also realized that the utility of such
programs was limited because not all youths would or could
benefit from such programs. Thus survival progqrams should not be
exploited to the point where they would lose their impact, With
the qrowing number of caeping programs, McNeil (13957) noted the
philosophies and purpose of the various proqrams were also
changing, Not cnly were proqrams being reserved for the
well-to-do, Ltut they were slowly being employved for adjudicated
delinquents and other sectors of the population. The qrowth was
scmewhat limited, however, due to funding problems, and a
failure to realize their potential utility for special groups
until the 1960's when Kurt Hahn's experiential education
concepts were introduced into the United States, from Britian,
with the assistance of Josh Miper.

[i} was Hahn's original ideas that have helped form the
basis for a majority of juvenile wilderness proqrams around the

world today, and it was Hahn'!s principles that helped to weld
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-7the therapeutic camp okbjectives with the wilderness survival ®
oriented training tasks.,

Hahn, bcrn of Jewish parents in 1886 in Germany, was a man
who appeared to be quite concerned about his physical health,
and as Stewart (1370) has observed, it greatly influenced his
life and percegtion of others, As a result of the times and his
personal feelings about life, he was cauqght up in political
controversies that led to various problems for himself, before
having to leave Germany in 1934, Before he left however, he
acted as E;admaster of the Salem School, a co-education private
schcol, fcunded by Prince Max in BavariiZIi; was through the
encouragement of the Prince that he developed the prototype for
what was later to be known as Outward Boungj The Salem School
and its philcsophy brought Hahn international acclaim as a
pioneering educator. In 1932, however, after publically
expressing his defiance of the Nazis uprising, and of Hitler, he
vas impriscned until 1333 when the influence of friends such as
Ramsey MacDonald, then prime minister of Great Britain, aided in
his release., Upon his release Hahn fled to the United Kingdom.

Shortly after arriving in England, in 1934, Hahn founded
the Gordonstcun School, into which he transplanted the essential
elements of the Salem system. These elements consisted of <—
training young people to have moral independence, an ability to

choose hetween "right and wrong"”, and an improvement in their

physical wal teing, Kesselheinm (1976: 2) in a review of Hahn's
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work, outlined the ijeptives of the Gordonstoun School as
follows:
1« give children a chance to discover themselves;
2. see to it that children experience both success and defeat;
3. see to it that children have the chance to forget themselves
in the pursuit of a common cause;
4, train the imagination, the ability to participate and plan;
5. take srorts and games seriously, but only as part of the
shole.
Rohrs and Tunstall-Behrens {1970) appropriately identified
the terms of Hahn's basic philosophical tenets as "experéegce N

P NN

EESFéfju in which the experiences are directed more towards
developing “inteqrity of the soul”, in Platonic fashion, rather
than developind intellectunal and emotional toughness which were
already presumed a part of their demeanor. The concepts sere not
new but they were to prove, in time, that they would have far
more reaching application than even Kurt Hahn was able tc
foresee,

With the onset of World Wwar II there was not cnly a need to
train people tc handle the unexpected demands of war, but to
alsc train soldiers to react appropriately to stressful
situations. This need was demonstrated clearly when suppcsedly
highly trained seamen were unable to deal with the hazards

confronting them sea battles. Templin and Baldwin (1376) have

pointed ou} that seamen, at the tine, were often unable or
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unprepared tc survive the hardships of being alone in the ocean

awaiting pcssible rescue, Therefore, in response to the seamens
eniqma[the first Ooutward Bound School was founded at Aberdovery,
Wales, in 19#1; and as Templin and Baldwin noted, it was perhaps
just as much a product of a "historical accident™ as it was the
ocutgrowth of Hahn's ingenuity., Nevertheless, opportune events
such as these led to the development of the Outward Bound
philosophy that is still the basis for most of the schools
today. (For a more vivid personal description of the develogment
of the first school and its ideas see Hogan, 1968).

From 19345 to 1362 Qutward Eound evolved and expanded in the
United Kingdom until by 1963 there were six schools, including
one for girls at Esksdalé. It was during the early sixties that
some prominant American educators recognized the possible merits
of such a proqram and what it could offer problem youths (as
well as other pcpulations) in the United States. In response to
the American interest, Hahn in 1962, commented upon the reed for
internaticnal recognition and expansion of Outward Bound when he
said:

The young today are surrounded by tempting
declines--declines which affect the adult world--decline
of fitness, and imagination, due to the confused
restlessness of modern life; decline of skill and care,
due to the weakened traditional modern life; decline of
self-discipline, due to stimulants and trarquilizers.
Worst of all, the decline in compassicn, due %to the

unseemly haste with which modern life is conducted.
{Templin and Baldwin, 1976z 15).,
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Even though therapeutic camps existed {see Hobbs et al.,
1372; Mondschein, 1966=-67) in the United States, it was not
until Josh Miner's efforts that Outward Bound was introduced
into the U.S. Miner himself suggqgested that it was a result of
the social climate that Outward Bound was recognized as a viable
educational rragram and correctional alternative for the
Aperican scene, As noted earlier, however, outdoor camps were
not completely foreign to corrections, Up until 1966, over
twenty States in the U.S, wére operating institutiaonal
facilities that were referred to as "camps" and "forest camps"
{Gonzales, 1572: 87), The original camps, however, were rore
#crk oriented than concerned with adventure and survival
practices., {See Lingle, 1980 for a review of the various
alternative camping prcgrams).

The first Qutward Eound School to open in the U.S. was
located on the western slopes of the Rocky Mountains in

The O?-dai)proqram involved mountain walking,

Colcrado, in 1362.

tackpacking, high altitude camping, rapelling and rock climbing,

as well as a three day solc survival experience, which was more

extensive than in the criginal British Schools (Willman & Chun,

1973) .. The specific q9§ls of the program were:

1. To establish relationships between the student and the
instructor in a neutral environment., Ta confrant and solve
problems together.,

2, To create a group indentity, a reference group, and to learn
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to work together and to help one another.

3. To enhance the student’s self-imaqe by helping him overcome
a graded set of physical and mental challenges. Resulting
self-confidence would enable the youth to contribute to the
total group.

4, To provide the boys with an acceptable male image.

5. To promote communication throuqh grour discussion. Better
understanding of own and others' needs and thereby better
human relations.

6. To provide legitimate adventure as an acceptable release,
resulting in a better appreciation of recreation and leisure
time activities (Qutward Eound Report 1969, p. 6 in EBarcus
and Bergeson, 1972: 4).

As can be observed from the specific goals the program, which

are experientially criented, can be readily adapted to varying

populations as it is assumed that people in general have room
for personal growth, both at a physical and mental level,
whether it be for businessmen or adjudicated delinquents.

lIn 19§ﬁl the Colorado school accepted its first adjudicated
deliﬁquents, five in all, from the Massachusetts Department of

Youth Services (Kelly and Baer, 1368). This was not only the

start of a series of schools to be develcped across the states,

but also the beginning cf a number of juvenile proqrams to be
established in conjunction with the Qutward Bound programs or

those founged on similar concepts as those of Outward Bound.
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Even though the Canadian scene has been slower in responding to
the use of adapted Outward Bound programs, well over two dozen
exist in Canada today; compared to over 1,000 in the United
States. Thus, Hahn's efforts appear to have met with prosperity,
as not only have corrections adapted the program for handling
delinquents and younqg adult offenders, but there are now
approximately 34 Outward Bound Schools in seventeen countries

throcughout the world (Rice, 1979).,
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D. The Ideology of Therapeutic and Wilderness Survival Prograas

What you hear
you forget;
What you see
you remember;
What you do
you know,
Chinese Proverb.

(The A.C.T.I.0,N. program meant to provide probationers with
a structured intensive uilderness(izggﬁs experience that would
surfrosedly lead the young offenders to develop nondelinquent
values and gqualities of self-control, self-confidence and
interpersonal maturityl The underlying philosophy cf the progranm
asserts that trke objectives can be met under wilderness survival

conditions.lﬂouever, other than Kurt Hahn's idea of "development

through ererqetic participation®; which suqgqgests that true

learning and qrcwth isronly possible through experience therary,
’feu researchers have fcrwarded a theory that proposed to explain
the relationship between wilderness experiences and its expected
results (i.e., Smith et al., 1375; Kimball, 1379).

This section will present a humanistic eclectic behavioral
approéch that will serve to explain the proposed utility of
wilderness programs, as well as the reasoning behind the
variables used as criteria to measure success.ﬂThe humanistic

eclectic bebavicral apgroach is preferred for the following

Fy
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reasons: {a) it is a functional approach and (b) it avoids
trying to offer an all emkracing theory of delinguency which
might purport a causal association. Before presenting the
humanistic behavioral approach, however, the experiential
educational component deserves clarification as it is an
impcrtant cospcnent of the progran.

The Value of Experiential Education. As with other adapted
Outward Bound programs {see Kelly & Baer, 1968, and Smith et
al., 1975) it wvas assumed that the A.C.T.I.0.N. project uas not
cnly therapeutic but also intrinsically educational. The
educational merit of such programs has received support from
Brown (1975), Mondeschein ({1966), and Platt et al, (1976) » The
educational ideoloqy is compelling in outdoor-type program's
because of the nature of the programs content and structure.

Although it is difficult to place a specific number of
hcurs of instruction and practice on each activity, as we do in
a fcrmal educational setting, the wilderness activities and

experiences nevertheless represent a learning environment. As

-~

noted earlier, several programs such as A.CeTeI.0.,N.'79 and the
NCLS programs have attempted to obtain recognized formal
educational credits for their courses, In the 1979 A.C.T.I.0.N.
proqgram, an outline of the educational value of the course was
presented to the local education board in an effort to oktain
schcol credits in Outdoor Education. The credit, if attained,

would have §erved as a formal recognition of their
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accomplishment, (see Appendix N for a sample outline of the
educational credit propcsal). A c;edit was considered warranted
i1f the youth successfully completed the program and received his
certificate frcm the program staff. The board, however, could
not reach a consensus in favour of granting a credit for the
experiential/therapeutic proqfam.

The resistance of most institutional education centers to
reccgnize alternative means of creditation has been well
documented by such individuals as Liazos (1978), Silvernail
(1577), Strom (1375), and Theobald (13977). Liazos (1978) has
gone so far as to state that the present "training"” institutions
are largely to Llame for the success and failure of society. He
alsc sugges*s that traditional schools are largely to blame for
delinguency; they condition people for alienation and
subservient or authoritarian roles which fit in well with the
work force environment,

Nevertheless, education is probably considered the
foundation for future technology and science, But, it has only
been a few educators such as Gibbons and Hopkins (1980), Liazos
(1578), Petzoldt (1375), Theobald (1977) and a handful of others
whc have arqued that schools have an obligation to cause
students to explore divergent ideas and areas as a means for
continuing open dialogue, and to provide students with the

necessary skills for personal growth. Education, as Shane (1973)

noted, should involve health, vocational learning, leisure,
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cocmpunity decision-making, as well as employ
paracurriculums--training outside the academic setting. Hence,
we need to spread education out, as well as recognize the
limitations c¢f the present formal educational structure.

Perhaps it is btecause of the difficulty in identifying the
meaning of education that those involved in wilderness adventure
progra®es leave the assumptions upon which the proqrams are
founded unarticulated and the psychological/therapeutic aspects
to appear implicit, yet unchallenged. Therefore, the model used
tc explain the relationship between the educational value and
psychosocial bernefits of such programs is only meant to be
functional. That is, the humanistic eclectic behavioral approach
tries to contribute to the general Gestalt--overall i
understanding--of the program without assuming any causal
relations.

Humapistic Eclectic Behavioral Approach. In keeping with
the Outward Bound ideoloqy, and previous findings, program
AeC.T.I.,0.N, implicitly had assumed that the program is an
effective means of discovering oneself and offering direction
for personal growth as well as in reducing juvenile delinquency.
The probationers and staff in the 1378 project appeared to share
this belief, and theories on the development of personality
maintain that a positive view of oneself is a prerequisite for
maturity, including nondelinquent behavior (Jesness, 1372;

Rogers, 197,0), Having the belief alone can help to make the
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wilderness experience meaningful and effective; in essence a |
self-fulfilling prophecy. Most students who attend reqular
outdoor survival prcqgrams do so with the image that they "will
change" in a positive directicn as a result of the experience
{Cutward Eound Brochure, 1979; Rice, 1979).‘The general changes
can include developing physical strength, developing leadership
or team=-work ability, and for juvenile groups, such as those
sent by their probation officer, to be "rehabilitated" through
the structured environment provided.‘

These generalizations of personal changes can, however, be
related to a theoretical basis as Kelly and Baer {(1368), Arthur
(1975), and Porter (1975) have attempted to do in order to
provide a working model, Many of the juveniles attending
wilderness training programs talk continually, to each other,
about their toughness, their risk taking abilities, and the ease
with which they will handle the supposed challenges, These
discussions tend to dominate the first few days at camp. Much of
their talk is merely bravado, but as Arthur (1975) proposed, it
also reflects a need for excitement and challenge or
"adventure", as Hopkins (1976) suggests, and it is exactly that
which the cutdcor experiences typically cffer. The structure of
the A.C.T.1.0.N, program was no exception as it, too, attempted
tc challenge the delinquents'! demand for excitement and
impulsivity., Arthur (1975) further noted that accomplishment

while interacting in small qroups, in an isolated area,
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invclving rew activities, new skills, new social relationships
under conditions which demand team~-work, cooperation and
patience have the potential to make a person not only feel good
(as measured by self-esteem scales) about themselves, but also
to make them feel a concrete sense of control and achievement.
As Eerube (1975) argqued: "success breeds success" and a strong
Sense of self-csufficiency can be derived from the realizaticn of
masterv. And as noted earlier, Kelly and Baer {1368) have
discussed how an outdocr experience program can offer boys an
oprcrtunity to establishing an identity and self-respect,
perhaps even serve as a form of "rite-de-passage®.

Amonqg the dependent variables studied in relation to
potential gqrowth have been increased self-concept, nev awareness
of personal capabilities, peer relationships, initiative,
increased social skills and for the adjudicated delinquents,
recidivism. The slightly humanistic behavioral approach is cne
possible theoretical explanation that can be used *o explain the
effects of a survival prcqram. The essential component is that
"corsequences for behavior are immediate and that they be
usually positive in nature"” {Arthur, 1375: 6}). The wilderness
exrerience is ideal for the behavicor modification analogqy
because in view of the fact tbat a whole new set of behaviors or
responses to new tasks are subject to shaping through positive
and negative reinforcements. Then, using (psychological)

measurement techniques, one can assess whether the associations
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between the independent variable(s) are related to performance
andsor attitudinal changes considered of relevance to the
nypctheses., As Arthur (1975: 6) observed: "everyone gets through
the experience and how they fare is usually quite measureable,"®
The critical question, however, is: how long does the change
last and under what conditions?

Porter (1375: 18) vwas somewhat premature in assertirg that
a kehavior modification program implies: "1) an individual
program for each youth which would be too difficult to
ipplement,.., and 2) the overall goal of developing an
enancipated youth would be difficult to maintain because adults
would be required to employ contingencies." For example, in
reference to the first rpoint, social behaviorists such as
Bandura and Walters (1963) and Bandura (1369), were among the
first to observe that an individual can learn something just by
watching someone else, This process has Leen referred to as
"godelling” or "imitation" learning or "no-trial® learninq{ In
reference to Porter's second point regarding the use of
contingencies, the structure of a wilderness challenge progqram -
is such ttat natural reinforcements are built in. The staff ‘
merely provide additional reinforcement and provide the
directives for the experience, Important is the fact that the
behavior can be cobserved and manipulated (Adams, 1974).

Therefore, unlike most traditional behavior mcdification

programs desjigned for delinguents, the A.,C.T.I.0.N. program did
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not attempt to directly manipulate each and every deviant
behavior ard attitude that may have been learned.hRather, the
program was structured so that if the probatiocners were qoing to
overcome the course tasks they would be reqguired to adopt those
bebaviors and attitudes which tend to be conducive to
co-cperation, initiative, effort, responsibility, respect for
authority, trust, and individual self-esteem, Behavior
modification in this context thus becomes: "the systematic
aprlication of proven principles (wilderness activities) of
conditionirg and learning in the remediation of human prcblems”
{Milan & McKee, 1374: 7u6).(

The human element of the program is dependent upbn the type
of staff, milieu setting, and realizatiorn that delinguency is a
product of a variety of problems, In light of this situation an
eclectic approach was chosen to deal with the youths, and far
understanding the procedures. Such an approach was first
advanced by the famed@ggggﬁﬁqpkigsinggzgﬁigggigg_ﬂggigg_ggzgr
{Ruch & Zimbardo, 1971). The eclectic approach, as Ruch and
Zimkardo (1971: 642) note, is a flexible technique which allows
freedom "from theoretical dogmatise in attempting to f£it the
therapy toc the problem--not the patient to the therapists?
theory." Since the staff are not capable of devising programs
for each individual, and because they in large lack the
professional skills to act as a therapist, the staff must learn

to utilize their environment to facilitate the delinquents'
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ability to abstract the consequences of their behavior beyond

the immediate event (Golins, 1975), The staff should be able to

present the task and conduct the debriefing sessions in such a

manner that the youth is able to reflect upon his behavior,

Golins (1975) also outlined a number of staff communication

traits which aid in promoting a more useful therapeutic

environment between client and staff., Although appearing
simplistic, they are very important, Some of the staff
communication and orientation traits as adapted from Golins

(1975: 5-8) include:

1. Being an interventionist--whether it be confrontively,
empathetically, genuinely, self-disclosing, or a combination
thereof.

2. Being available for talk.

3. Being straight forward--sarcasm and 'bull slinging' is what
they are used %4c; they do not need any more of it.

4, Being able to 'expect the unexfrected' because one is ofteq
exposed to new pehavicr patterns which may demand more
self-responeibility than most are often use to.

In addition to employing the proper communication skills and

having a sound teaching knowledqe, the staff need to have a

thorough understanding and command of the (A.C.T.I.0.N.) process

in crder tc rroperly provide an experiential learning

environment.
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Therefore, since wilderness proqrams, such as A.C.TeI.C.N.,
are desiqned tc impel willing participants to acquire mastery
over a variety of challenqing problems/tasks, both independently
and as a qroup, they can be considered to represent an
experiential learning environment under the gquise of a
tehavioral setting, And because A.C.T.I.0.N, was designed so
that all participants would successfully resolve the tasks, it
was important that they should be presented in a constructive
as follows:

1. prescriptive--based on the needs of the student and staff,

2. progressive--learning is sequential,

3, concrete--the participants know what they are up against,’

4, manaqgeakle--make sure people can master the tasks

5. worthwhile~--involve elements of emotional, mental, and
physical risks,

6. reconstructive--problems able to be related to the clients
natural urkan environment, and

7. holistic--prcblems are such that probationers in overcoming
them realize their potential in different areas.

In summary, the aim of A,C.7T,I.0.N, was to give the
prokationers freedom to develop positive psychosocial behaviors
and attitudes to the wilderness adventure tasks. It did not
attempt to uncover and manipulate old behaviors directly, but

rather to prgsent varying opportunities, often demanding
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different styles of coping which, when combined with the
debriefings and peer interaction and other traits as outlined
above, might initiate a new awareness and consequently desire
for a new behavior. In order to maximize this eclectic approach
an apparent informal setting has to be understood and
panipulated in such a manner as to create a therapeutic
wilderness setting.,

tTherefore, the ideolcgy of A.C.T.I1.0.N. was two-pronged, It
was meant to: (a) be educatioral by presenting the probationers
with new cutdoor skills and knowledge, and (b) be therapeutic by
providing the youths with an opportunity for personal growth and
a chance to modify their less desirable behaviors and reglace
them with more socially acceptable ones based on a behavioral
model, In this way, through the interaction of an
‘experiential-therapeutic-educational wilderness environment, the
youth could develop realistic self-expectations} Finally, this
idealogical aprroach is considered superior to traditional
alternatives of aversive treatments because of its premises,
protation included. To gquote Porter (1975: 34),..

The result should be peer qgroup participation in prollen

solving in the novel environment with the consequent

develcrrent of {improved self-concept, improved

school/work behavior, and reduced involvement with

delinquent behavior) based on the individual and group
success in coping mith the demands of the wilderness.,
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E. Review of ¥Wilderness Survival Training Prograsas

Far better it is tc dare mighty things, to win glorious
triumphs, even though checkered with failure, than to
rank with those poor spirits who neither enjoy much nor
suffer much, because they live in the grey twilight that
knows not victory nor defeat.

Theodore Rogosevelt.

Wilderness survival training programs have received
considerable recogriticr and coveraqe in the media, both in
terms of sensational wilderness experiences, and more
importantly, in terms of their presumed psychological and
behavioral benefits such as promoting social-acceptance {(Smith
etval., 1975), improving self-concept {(Lemire, 1975), reducing
recidivisms {Hileman, 1973; Kelly & Baer, 1968; Maynard, 1363),
and fecr scme, improving a number of interperscnal skills (Baer
et al., 1975; Behar & Stephens, 1378; Porter, 197%5).

The progrags, imn general, contribute their cocurse effects
to the type of environmental setting provided which: {(a) offers
both physical and mental challenges as well as adventure, and
(b) offers experiential education which is directed to promoting
personal growth and identity (Golins, 1975). hndividual growth
is attempted by impelling {willing) participants to overcome a
series of unique prcblem solving tasks, with few artifacts, in a

natural environment, in a struggle for survivalq Uniquely, the
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wilderness training programs emphasize higqh impact and
stress-directed involvement which demands that the individual
excel’beyqnd which they believed they were capable, This would
seer appropriate for juveniles, as one of the underlying
assumptions of the present study was that by participating in
the A.C.T+l.CeN. program the delinquent's self-concept and

sel f-esteem weuld improve and that he would adopt a more
socially acceptable mode of behavior such as keeping out of
further trcuble {(Mazur, 19378).

The course activities in Outward Bound or adapted programs
usually ccnsist of individual and group challenges, such as
mountain cliebirpg, rappelling, wilderness canoeing, map and
compass work, long hikes and various assortments of low and high
initiative tasks which miqght include pole clinmbing, solos and
group debriefs (see Apfrendix G for a description of some of
these variables)f)The exreriences are designed to push people to

[
stretch their perceived potentials to even broader
boundaries~-as in "rite-de—-passage" ordeals, Over the years,
hosever, numerocus programs have been developed with the general
philosophies of the original Outward Bound being modified in
terms of the type of clientele, structure and duration of
programs, specific course objectives, and type of staffirg. In
additicn tc the variety of different proqrams, various programs

have conducted an array c¢f different evaluations with varying

results,
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The purpose of this section is to present an overview and
summarize a variety of the studies reviewed which met one or
mcre of the following criteria:

1, Evaluations of intervention proqrams based on the adapted
Outward Eourd models.

2. Evaluations that represent a cross-section of clientele,

i.e., juveniles, emotionally disturbed youth, colleqge
students, and those attending special courses for
professional men and womren,

3. Evaluations that attempt to either empirically and/or
subjectively guantify psychologqical, scciological and/or
behavicral changes attributable to the progras.,

4, Evaluations that reflect variations in objectives and
duration of Outward Bound type programs.

5. Evaluations that contribute to an international scope,
allowing for a comparative analysis.

The criteria were chosen so as to provide not only a
chrcnological review, but also an examination of variability in
designs, theory, program objectives and measurements upon which:
{a) theoretical and methodological limitations and critique of
the evaluation studies can be based, and (b) upon which the
present evaluation study can be premised.

Due to the number of studies reviewed and their varying

quality only a representative sample of the more substantive

Ieports will, be represented. For a complete summary of the
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emgpirical studies selected for review refer to Table 2.

Shortly after Outsard Bound appeared in the United States,
a rilot project for five adjudicated delinquents from
Massachusetts %as run at the Colorado Outward Bound School. The
follovwing year, in 1965, the Division of Youth Services cf
Massachusetts sent forty more boyvys to Outward Bound schocls in
Colcrado, Minnesota, and Maine, In order to assess the viability
cf the programs, Kelly and Baer (1968) were contracted tc
determine whether Outward Bound could serve as a practical
alternative to the traditional training school environment being
errloyed at the time fcr young (ages 15-17) adjudicated
delinquents of the state.

The ccmparison grcoufp of sixty adjudicated youths were
selected frbm tbe same institutiomnal population as the
experimental group. But, the comparison group was treated in the
routine manner, The selection criteria included age (15-17),
atsence of physical disabilities, absence of severe
psychopatholcqy (i.e., psychosis), phobias of height, water,
etCse» as determined by the clinical data in available files,
and absence of severely retarded boys--a minimum I.Q., score of
70 sWas established.,

The experimental and comparison groups wWere initially
matched at the time of selection for the study on age, race,

religicn, offense for which they were committed, area of
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TABLE 2A

Summary of Wilderness Adventure Programs

Target Behavior Control Participation Psychological
N Location Target Group Objectives Group Obhservation Scales
Baer et al. adijudicated recidivism and
1975 60 USA delinquents behav. rating 50 no no
Behar and Stephens erptionally personal adijust,
1978 46 USA disturbed school, leisure
del. activity no nc VES
Beker grade 6 "social and,
1960 261 USA students emotional growth" 96 no ves
Berube emotionally functional
1975 6 CDN disturbed and behavior ves ne ves
delinquent boys
Birkenmayer and Polonoski training recidivism and use general
1973 78 CDN school wards post release compariscn no ves
performance
Birkenmayer and Polonoski training recidivism and no
1975 100 CDN school wards school /work use compar. interview no
experience GPD
Brown and Simpson recidivism
1977 10 UsSA delinquent self-confidence no no ves
Ciifford and Clifford adolescent behavior, self-
1977 36 USA delinquent concept no no ves
Dewdeney and Miner young recidivism,
1974 84 AUST. adults work release
performance 42 yes ves
Fletcher lay self-esteem
1970 300 ENG. participants learming no yes yes(?)
Heilman peronality,
1979 96 USA delinquents recidivism 48 no ves
Hobbs and Shelteon emotionally, interpersonal
1972 9 UusAa disturbed, skills, cooper
adolescent functional skills no yes no
outpatients
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TABIE 2A(continued)

N Iocation Target Growp Ta;get.Behavior Control Participgtlon Psychological
Oblectives Group Obsexrvation Scales
Kaplan young high
1974 35 USA school students self-esteem 25 yes ves
Kelly recidivism,
1974 - USA delinquents personal ves
functioning ? - -
Kelley and Baer
1968 120 USA delinquents recidivism 60 yes yes
Kelley and Baer
1969 120 USA delinquents self-concept 60 no yes
Lemire self~concept
1975 490 CDN high school perception,
trust 183 no ves
Matheson
1966 58 CDN delinquents recidivism yes no no
Maynard two programs: recidivism
1969 - USA slum youths, social
deliquents adjustment yes yes ves
Kragick
1978 UsA adjustment
Partington delinquent, develop more
1977 77 CIN socially personal yes
maladjusted control 36 no yes
Polonoski training recidivism,
1976 15 CDN schocl wards school /work
performance no interview no
Porter problem youth, develop
1975 178 USA econamically responsibility yes
deprived and trust 20 yes yes
Smith et al. young self-concept
1975 620 USA people self-esteem
self-awareness
self-assertion
accept. of others no yes yes
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TABLE 2A (continued)
- Target behavior Contrcl Participation Psychological
N Location Target Group Objectives Group Observation Scales
Thorvaldson and Matheson yes
1978 197 CDN young adults recidivism 86 ves ves
william and Chun adjudicated
1973 300 Usa delinquents recidivism ves no no
Winter and Winter emotionally self-image
1966 12 UsAa disturbed respect and
recreation noe ves yes

Note: Positive results indicate that the program was seen as an effective "treatment" altermative in accordinace with the program goals.
Negative results indicate that the program was seen as not an effective "treatment" alternative.

*Indicates general direction of findings.
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Table 2B

Staff malti- type of length of results
evaluation measure follow—up article program positive negative

Baer et al.

1975 yes yes 1 yr. empirical 27 day *
Bahar and Stephens several approx,

1978 no yes months empirical 1 yr, * *
Beker four five

1960 yes yes months empirical days *
Berube two—-three six *pbut

1975 no yes months empirical days eval ,inconplete
Birkenmayer and Polonoski one eight *has o

1973 yes yes year empirical weeks recommendations
Rirkenmayer and Polonoski three~ "depended on

1975 no yes thirteen preparedness to

cope in comm."

Brown and Simpson yes empirical and *

1977 yes yes ? description 42 days "conditional”
Clifford and Clifford one * changes

1967 yes yes no empirical month general rather

than specific

Dewdney and Milner one twenty-six *but requires

1974 yes yves year empirical days further testing"
Fletcher

1970 ves yes yes empirical one year *
Heilman seven

1979 no yes months empirical three weeks *
Hobbs and Shelton

1972 no no no empirical five days *
Kaplan six fourteen

1974 no yes months empirical days *
Relly, ten *need

1974 - - years review = comrmmni

follow-up
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Table 2B (continued)

Staff multi- type of length of results
evaluation measure follow-up article program positive negative
Kelly and Baer nine twenty~seven
1968 yes yes months empirical days *
Kelly and Baer one twenty<-seven
1969 no yes vear empirical days *
Lemire three two *'but needs
1975 no yes weeks empiricail weeks better design"
Matheson six to
1966 no no twenty~two four *"hut needs
months empirical months more time"
Maynard yes review
1969 yes yes ? and twentyesix *for both
empirical days programs
Kragick eleven twenty-five *number of
1978 yes ves months empirical days diviied program proklems
Partington into 3 5 Jays
1977 and 1 10 iday
Polonski three~- *3a .
1976 no yes thirteen dvpen:sdgn
1ths descriptive - preparedhess
en to cove in
community
Porter six three *
1975 yes yes weeks empirical weeks
Smith et al. three *except
1975 no yes no empirical weeks self-awareness
Thorvaldson and Matheson three one *"'in texms of
1978 no no years empirical month conpared recidivism"
William and Chun seven to
1973 no no fourteen six *
months empirical weeks
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Table 2t (continued)

Staff miltie type of length of results
evaluation measure follow-up article program positive negative
winter and Winter nine *but many consider=
1966 no yes no empirical weeks ations re staff and
techniques of courses

+ 1

Note: Positive results indicate that the program was seen as an effective "treatment
Negative results indicate that the program was seen as an effective "treatment"

* Tndicates general direction of the findings.
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residence and number of prior commitments to the Division of
Youth Services, Initial chi-sqguare tests showed no significant
differences Lketween the two groups.

The focus of Kelly and Baer's (1968) study was two fold. q—;;
The primary interest was to determine if the wilderness
experience was more effective than a training school placement
in reducing further delinguent behavior after release frcom
either disposition., Secondly, their study examined the general
contentions that Outward Bound programs can help adjudicated
juveniles by presenting them with tasks that have positive
effects on the rparticipants attitudes, self-concept and general
perceptions about themselves and others,

For the sixty youths in the Outward Bound program, the
study disclosed that, based on the Jesness Inventory (a
rersonality inventory), and a semantic differential self-concept
measure, there was a statistically significant improvement
immediately after the course on six (autism, alienation,
asocialization, manifest aggression, social maladijustment and
value orierntation) cf the eleven scales of the Jesness Inventory
ard on three of the ten self-ccncept scales. The comparison
group was not administered either of the tests. From the results
of the tests Kelly and Eaer (1969%: 713) ccncluded that "Cutward
Becund is a desirable short term means of promoting positive 3
change in the social attitudes and self-concept of male

delinquents%"
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With respect to the reduction of further delinquency which
was ascertained by reviewing records of court apfrearances, Kelly
and Baer (1971) found that one year after parole or completing
the program, the experimental group had a recidivism rate of 20

percent, while the comparison group had a recidivism rate of -42 __

—

percent. A chi=-sguare analysis showed that the results were
sigpificant. Kelly (1974) considered the 1371 findings tc be
very respectable when compared to the recidivism rates of the
long-term residential training schools which were approximating
the national average of 50-60 percent.

In addition to reporting recidivism rates Kelly and Baer
(1571), using chi~square tests, identified four demographic
variables as being related to recidivism., The variables
included: 1) aqge of first court appearance--the earlier the
appearance the less effective the rrogram, 2) presence of both
parents in the home--if they were at home lower recidivism rates
were found, 3) institutionalization-~the program was more
effective if the participant had at least one prior commitment
toc a training school, and 4) types of offenses~-recidivism was
lovwer for those who acted out in the community rather than at
home,

Furthermore, Kelly and Baer (1368) cbserved that the

Outward Bcund experience was more economical than an average 39 €

to 12 month stay at an institutional setting. The average cost

to send a yoptb to the 27-day Cutward Bound program was

52

@



aprroximately $600, or $22,00 per day, while it cost between

$3-4,000, or $19.00 per day, to maintain a juvenile in ar
insititution for a year.

In a five year follow-up report, Kelly (1974: 9) noted that
for the youthé involved in the Outward Bound course, chi-square
analysis indicated that "while the difference in recidivisa
still favors the Outward Bound gqroup, it is no longer

statistically significant" (38% vs. 53%). Interestingly, Kelly

noted that the qreatest increase in recidivism for the
experimental grcup occurred at the end of the second year after
leaving the course. This was not the case with the comparison
group whose recidivism rate stabilized after the first year. Eie
ccRfparison groups results are consistent with data reported by
other researchers as well in that gO% of the recidivism cccurs
within the first year after "treatment" or release {Carlson,
1973; Gendreau & Leipciger, 1978) ., Based on the experimental
group?'!s recidivise results and the related demographic variaktles
as reported by Kelly and Baer in 1971, Kelly {1974) suggests
thatzzutvard Bound had an effect on some delinguents, sufficient
to help them frcm becomring involved with the law fcr longer
periods of time than traditional alternatives?]

Using data from the 1368 project by Kelly and Baer, Baer et
al. (1975), in a post hoc analysis, reported that the awarding

of a certificate to youths successfully completing the program

alse correla}ed with the nonrecidivism data after the five year
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follow-up. They showed that instructors' ratings were a useful
measure for rpredicting future success. That is, if the staff
felt the juvenile had ferformed well and had learned something,
then his chances of success would be better. Specifically, Baer
et al., (1975) found that three scales; maturity, leadership and
effert, siqgnificantly correlated with success upon release.[igev
alsc found that nine of every ten delinguents who failed to
receive a certificate was eventually returned to prison cr
training school within the five vear period::]

While many less sophisticated studies have been performed
in the United States and elsewhere, of the nearly 1,000 adaptive
programs ttkat have Leen isplemented since Kelly and Baert's work,
they have, despite varying gqualities of evaluations, /
collectively added to the face validity. In general, however,
they have served as discgvery reports rather than confirratory
evaluations {i.e,, Brown & Simpson, 1975; Gomolak, 1373;
Krajick, 1978; ERice, 1979). For example, since 1368 some of the
different adaptive Outward Bound programs that have been
instituted have been specifically for juvenile offenders
{Hileman, 1979; Kelly & Baer, 1968; Mazur, 1378; Willman & Chun,
1373) . Other adaptive Outward Bound proqrams have been for drug
users (Ventura & Dundon, 1974); as an alternative for voung
adult offenders (Dewdney & Miner, 1975; Thorvaldson & Matheson,

1973); as an alternative to traditiomnal education (Brown &

Siryson, !925; Maynard, 1963; Nold & Wilpers, 13975); as a
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mechanism for human development and understanding {(Gomolak,
1973), and for other assorted qroups which have a need to learn
thiough experience and cooperation with others {Porter, 1975;
Rice, 1973).

However, a number of more sophisticated evaluations have
beer undertaken to obtain more accurate assessments of
psychological and behavioral effects of survival training
courses since Kelly and Baer {1968). Therefore, the remainder of
this section will be divided into two sections: recidivism
studies and studies employing psychological or related measures.
They will serve to meet the initial criteria as well as support,
or rot surport, Kelly and Baer's (1368) work, which for many
researchers in the area, has been the focal point for their
reviev,

Recidivism Studies. Matheson (1366), studying the
"long-tern" effects of recidivism (defined as rate of
reincarceration) on "hard-core" offenders (defined as youth
displaying hostile acting-out aggressive behavior and
panipulative or unresponsive behavior) found that for the 58 out
of 149 who did successfully complete their training, and who had
been discharqed from the camp, "only twenty have returned to
gaol, a sigqunificant figqure in vieuxsf the high risk category
involved.”" His follow-up period varied from six to twenty-one
months, Matheson concluded by suggesting that the success rate

of €8.4 percent was promising when compared to the 44 percent
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success rate for hard-core delinquents released from a maximum
security insitution, and that such a program could serve as
viakle alternative in dealing with hard-core offenders.

Similar support for "less serious" delinquent offenders has
come from Maynard (1969) who fcund that after a year follow-up
only 20 percent of the juveniles had been reincarcerated.
Maynard's findings were almost identical to those of Kelly and
Baer (1971) and Willman and Chun (13973) who employed a similar
dependent variakle, rate of reincarceration, and used a similar
follow~up reriod of about one year for their sample of
adjudicated delinquents.

Meanwhile, Dewdney and Miner (1374), and Thorvaldson and
Matheson (1973) measured the recidivism rate (official rate of
reincarceration and/or parole board acticn), of yocung adults
{ages 16-35) whc had completed an adapted Outward Eound course.
Unfortunately, the research of Dewdney and Miner was left
uncompleted as no recidivism data was collected due to political
complications, Their initial data, however, suggested that the
prcgram had had a positive short-term benfit on the attendants!'
attitudes and interpersonal behaviors as measured by a
self~teport questionnaire.

Thorvaldscn and Matheson (1373) compared two programs in
which the 197 rarticipants, aqges 16-21 ({first offenders), Were
selected or a number of criteria which included: total sentence

not being more than 36 months, being physically fit, serving
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their first {"non-trivial") sentence in an adult institution,
emotionally stakle and a few other factors, The key difference
between the two proqrams was that the Haney Correctional Camp
was a medium security institution and the four-month Boulder Bay
camp a wilderness forest camp, based on similar principles as
cutward Bcund (see Thorvaldson and Matheson, 1373, for a progranm
description).

The experimental group consisted of 111 participants and
the compariscn group of 86 young men. Selection for the two
programs was based on a random procedure after a cohort of
poscsible candidates had met the criteria for inclusion. If the
criteria were met the decision for placement then rested on the
flir of a card marked either Haney or Boulder Bay.

[:It was predicted that; (a) Boulder Bay would result in a
lower percentage of vioclators--based on corrections' service
reccrds and a check of R.C.M.P., finger print files, (b) that the
difference would be acccunted for mostly by a difference in
"major" violations--new convictions which resulted in a grison
sentence of more than 90 days or revocation of parole, and (c)
that the difference in vioclation rate would be greatest in the
first year of the pcst-release period. The chi-square results
indicated that the experimental group who graduated and were
fcllowed for three yvears, had a significantly lower recidivism
rate than that of the comparison graduates (51.4% vs. 69,0%).

The difference was accounted for entirely by the difference in
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major violations (26.,1% vs. 46.6%). Based on the observations,
Thorvaldscnr and Mathescn suggested Y"the 18% better performance
{of) the Boulder Bay group yvields more than a 25% reduction of
recidivisz" and could therefore be considered a viable
alternative for younqg adult offenders. The significant
difference is dissipated, however, when the program graduates
and drop-outs are combined and compared. While the Boulder Bay
group still shcw a lovwer percentage of major violations, the
results were nc longer statisitically significant {23.4% vs.
39,5%)., A further observation by Thorvaldson and Matheson lends
sugpport tc Kelly and Baer (1968), in that they noted that a
comrparison cof cost effectiveness of the two programs showed that
Boulder Bay operated at comsiderable savings to that of the
Haney Correcticnal Camp.j?

In keeping with rgcidivism findings, Wichmann (1979)
reports a study by Cytrynbaum and Ken conducted in Connecticut
{1575) whc ccmpared 49 adjudicated delinquents who attended a
wilderness schocl to 54 similar boys who did not (comparison
qroup), The participants were neither randomly assiqgned nor
exactly matched on any variables. Cytrynbaum and Ken were
interested in exarining the long term impact on arrests, drug
ard alcohol abuse and system dependency. In their six-month
follow-up analysis they found that the greatest difference in
recidivise (official arrests) vwas 11. 1% for the experimental

group and 30,2% for the comparison group, which consisted of

58



delinquent yocuths matched on age, sex, race and type of offense,.
Sieilarly, Kimball (1979) reported a 17% recidivise rate {police
contacts), for 56 juvenile graduates of a wilderness progran
after nine months of fcllow-up. No control or comparison groups
were€ used, however.

Hileman (1379) used several measures for recidivism and
fourd that after seven months 22.3% of the experimental group
had recidivated as comgared to 33.6% of the comparison group.,
His recidivism measures included petitions filed and/or charges
laid over the fcllow—-up period.

Not all the studies have reported favourable findings for
the reduction of recidivism. Birkepmayer and Polonoski (1973,
1975) who have perhaps conducted the most extensive evaluation
of an adapted wilderness program since Kelly and Baer (1568),
have presented cnly tentative support for the effectiveness of a
survival oriented program in Ontario. Relying on interviews,
prior offense records, and personal background information,
Birkenmaver and Polonoski {13973: 45) suqgest that in light of
Kelly and Baer's {(1968) findings and observations "a goodly
number of the boys sent to D.A.R.E. should not have been there.,"
This was later supported by Golins (1375) when he suggested that
a strict criteria for admission be established because such
prcgqrams are not a panacea for all delinguents. For exanmple,
Birkenmayer and Polonoski's preliminary data suggested that the

program was of little benefit, at least statistically, tc the
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juveniles in attendenance at D.A.R.E, This was true even though
37 cf the 42 program graduates had positive feelings {based on
interview repcrts) about their experience.

The series of studies surrounding the two-month program
shovwed that it was no more effective in reducing recidivism
after one vear, or in imrproving work or school behavior than for
those leaving a training school environment, The recidivism rate
was approximately 51 percent for both the experimental and
comparison groups. The comparison group consisted of boys going
through the training school system, The researchers suggested
that the results were in part due to the fact that a majority of
the boys were socially (i.e., parents had delinguent history in
33% of the cases), and intellectually incapable {68% had
educational impediments and did not get beyond grade nine) of
coping with such a physically and mentally demanding progranm.
They offer a nusber of recommendations in their conclusicn that
reflect similar concerns to those of other researchers (Barcus &
Bergeson, 1972; Kaplan, 1974; Partington, 1977). Some of the
recommendations included using stricter screening procedures,
improving staffing and course content, and employing an congcing
evaluation with appropriate follow-up periods.

Psychclogical and Related Measures. The key difference
betvween the recidivism measures and most of the psychological
measures is that the recidivism data involved varving follow=-up

periods whilg mcst other dependent measures employed only pre
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and posttest observations. That is, the psychological measures
were usually premised on the strong logical evidence that if an
neffect" occurred between the two measures that the effect could
be attributed to the independent variable({s), in most cases the
Outward Bound {adaptive) program.

Generally, the studies reviewed reported positive changes
in Lebhaviors and attitudes for a varied representation of the
population. Kelly and Baer (1968) reported changes in
self-concept and nondelinquent attitudes for juveniles,
according to a self-concept scale and the Jesness Inventcry.
Hileman ({1979) reported similar changes on seven scales c¢f the
Jesness Inventory {social maladjustment, value orientation,
alienation, manifest aqqression, immaturity, withdrawal, and
rerression) ; four of which were also reported by Kelly and Baer
(1568), for juveniles attending a Michigan Outward Bound
proqram; while Kimball (1979) reported positive changes ¢n a
numker of the Tenhessee Self-Concept Scales with his pre and
posttest design., Porter (13975), using the Peirs-Harris
Self-Esteen Measure and the Behavior Rating Form, cbserved
sigqnificant rpositive changes for problem and emotionally
deprived youths; while Smith et al. (1975), using a time-series
design, observed siqgnificant changes on the sub-scales
self-concept, self-assertion, self-esteem, and acceptance of
others on their "Inventory of Outward Bound Effects", for 620

reqular participants at the Colorado Outward Bound School.,
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Hobbs and Sheiton (1372), while assessing changes in
interpersonal skills, cooperation and functional skills of
emotionally disturbed adclescent outpatients, through the use of
staff reports and participant observations, concluded that there
vere "favourable changes" by the youths. Maynard (1963) found
that youths from the "slum™ (taken literally to imply absence of
plumbing and heatinq} etc,) area could also benefit from a
wilderness program, as he observed favourable changes in social
adjustment of the experimental group when compared to a
comparison qrour of similar slum youths. Lemire (1375), using a
quasi-experimental desiqn, measured positive changes with
Rosenberq's Self-Concept and the Trust Scale for a group of 22
high=-school students when compared to a quasi-control group of
18 youths: as did Berube (1975), who reported positive changes
in self-esteem and social interaction based on the Tennessee
Self-Concept Scale and the Burks Behavior Rating Scale with ten
mentaily retarded children.

A number of participant observation studies also purport
positive changes in behavioral and attitudinal perceptions of
outdoor adventure participants. For example, Gomolak (1973)
discusses how delinquent and higqh school students' self-esteenm
and general perceptions changed in a visibly positive direction;
while Kraijick (1978), after participating in a three veek
adapted Outward Bound program in Florida for adjudicated

delinquents, reported that the strenuous activities combined
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with staff counseling and need for group cooperation allowed him
to witness obvious changes in the youths?! physical stamina,
self-confidence, respect towards authority and the need for
ccoperation. Similarly, Rice (1979), while participating in a
special Outward Bound course for businessmen reported that he
felt the course facilitated group discussion and in learning new
cofing techniques for hardling stress and for improving
decision-making procedures. Althouqh these reports do not
provide hard-core empirical evidence, they do add to the face
validity that Cutward Bound progqrams are adaptable to a varied
representation of the population and that the benefits that can
be derived from such programs include such wide cconcepts as
personal qrowth, interpersonal qrowth and social adjustment,

In gereral, the findings point to the potential that an
adaptive Outward Bound proqram may have as a behavioral
change-agent for juvenile offenders and other types of
porpulations. The above concept, however, does not contend to be
a ranacea for all delinguents, but rather it may be a viable
alternative £o mass institutionalization or probation. For
instance, a number of the reviews for the various target groups
have observed that even though most of the 0.B. (adapted)
studies rely on short-term goals, not all the studies rerorted
positive findings. Arthur {1975) discusses hov a number of
adarted 0.B. programs for delinquents did not report favourable

findings in, recidivism data; Barcus and Bergeson (13972) discuss
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the problems of how the rrograms are not always able to deal
with youth experiencing emotional and learning disabilities,
while Mcndschein (1966~67) notes the staff are not always
capable of handling handicapped children. And Beruke (1375: 19)
points out that "...to expect that the experiences gained during
a week's camp would drastically change one's self-concept is
perhaps not very realistic.,”
[Eﬁe issues surrounding a lack of support for the prcgrams
also include a varied array of extraneous variables often
igncred in reports, Kaplan (1974) and Krajick (1978) note that
staffing may be a critical factor in of a program's success,
uﬁz3;vsolins (1975) and Hopkins (1976) found that the degree of
program intensity and adventure may be an influential factor,
Arthur (1975) and Kaplan (1979) meanwhile report that the post
compunity suppcrt may ke critical to lcong-term effects, and
Fiefchef (1970) and smith et al. (1975) suggest that the degree
of staffing expertise across a wide range of skills and their
actuval degree of involvement may act as an extraneous influence
on progranm effects.iipese studies all suggest that perhaps it is
not the prcqram per se that may contribute to any changes but a
comtination of other extraneous variables often left
uqmcnitoredi]

lSumm&E}l The formal and impressionistic evaluations of the

adapted Outward Eound programs collectively suggest that

empirically'and observationally the goals of such programs offer

64



a feasible "therapeutic" environmert for an assortment of
clientele; from emotionally handicapped to juvenile delinquents,
In addition, there appears to be tentative support for the
ccntention that the programs fac%&i}gfg_ggfiggzi_igqm

interpersonal growth, and for juveniles serves as a potential

et et e

alternative with regard to reducing recidivism, However, even a
nunkter of the more sophisticated studies were plaqued with
desiqgn and methocdolcgical problems, such as sample sizes,
criteria measures, limited follow-up periods for psychological
andsor sociological variables such as recidivism, and a lack of
clear definiticn of independent and dependent variables. These

limitations will be elaborated in the following section.
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FP. Theoretical and Methodological Evaluation and Critique

of Evaluative Studies for Adaptive Outward Bound Proqranas

The results of the research reviewed above, although not
exhaustive, generally appear to present a positive picture for
survival oriented programs, In observing the use of consistently
sigilar research designs, however, a number of concerns and
suqggestions require consideration.

Arthur {1975), Barcus and Bergeson (1372), Partingtcn
{1577), Porter (1375), and Wichmann (1973) have all aptly
observed that many of the outdoor programs evaluated lacked a
clear defiriticn of variables defining "survival training®.
Although mcst published studies are brief due to publication
censtraints, a more explicit classification of instructions,
experiences, ocjectives, behaviors and attitudes comprising the
programs are needed., Larqge variation in procedures may be found
under the label of survival-oriented programs. For example, even
though the A.C.T.I.C.N. and D.A.R.E. programs operated out of
the same camp, the instructions and experiences varied markedly.
The point is also evident when one looks at the different types
of clientele and variation in program length. While the majority
of rrograms follow a similar philosophy and course ocutlire, the
principles and context by which the courses were conducted

varied dramatjcally from an emphasis on stress-challenge
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(Hileman, 1979) to a behavior modification (Hobbs & Shelton,
1372) approach, to an eclectic approcach emplcying humanistic
techniques such as transactional analysis, group and self
therapy (Forter, 1975). Therefore, variations in the
experiences, instructions and composition of the programs alone
may threaten the theoretical validity of the research and
program, if they are nct clearly defined.

OCther weaknhesses evident in a majority of the studies were
the reliarce on limited outcome measures, general research
designs and the use of small sample sizes., Most of the studies
evaluating juvenile wilderness programs used official recidivism
defined as rate of reincarceration, as the sole criterion of
success/failure {(i.,e., Matheson, 1366; Willman & Chun, 1¢73);
while others consistently relied primarily on psychometric
measures such as the Tennessee Self-Concept Scale, Cattell's
16FF, Rosenkerg'’s Self-FEsteem Scale and a series of other
measures which Lty themselves are of gquestionable validity,
especially when they are only attitudinal scales (see, for
example, Anastasi, 1976). Moreover, others relied on personal
observations or participant observation reports {i.e., Gomolak,
1967; Krajick, 1978; Rice, 1979), which may serve as descriptive
and exploratory data but provide no confirmatory evidence for
scme studies, while others being more empirically based, either
failed to use a control <r comparison group (i.e., Behar &

Stephens, 1978; Beker, 1960; Fletcher, 1970; Hopkins, 1976), or
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didp*'t include any substantial follow=-up to their initial
observations (Berube, 1974; Clifford & Clifford, 1967; Pcrter,
13975)., Finally, still others attempted to generalize their data
to similar populations from small sample sizes, that were not
randomly selected (i.e., Berube, 1974; Brown & Simgson, 1977;
Kaglan, 1974),

Further weaknesses in research designs have been reflected
of the general lack in effort by reseachers toc consider such
factors as cost efficiency, comparative efficiency to other
alternatives or short versus long term effects. For example,
Partington (1977) attributed part of his programs failure to the
inakility of supporting agencies to recognize the need for
proper funding and cooperation with the wilderness project. In a
time when correctional agencies appear to be concerned with
finances, a cost efficiency analysis #would seem to be one of the
aprropriate focuses. Yet only three of the studies reviewed
{Kelly and Baer,, 1968; Kimball, 1979; and Thorvaldson and
Matheson, 1973) make any mention cf cost efficiency.

A third major concern, or weakness, observed in a majority
of the projects was the lack of adequate compariscn or control .
groups (i.e., Birkenmayer & Polonoski, 1373; FPletcher, 1970;
Smith et al., 1975). A failure to use a control or a comgarison
group, matched con variables that may influence the interpnal
validity, may lead to isproper interpretation of the data. For

example, in a time series design (or even a pre/post design)
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changes over several months may simply have been the result of
paturation. Therefore, a contrcl group is necessary to control
for the pcssible extraneous effects. The use of a control group
alsc permits stronger generalization from the data to the
general population {Kerlinger, 1373).

The fourth major concern with the evaluations reviewed was -
the lack of attertion paid to such extraneous variables as the
type of clientele, degree of group or staff involvement,
physical surrocundings, recruitment of staff, cooperation and
relationship with supporting agencies, if any, and the degree of
harmony between the line staff and administration. These factors
combined or independently may have an important impact on not
only the outccme of the project, but also on the general
operation of a course (i.e., Dewdney & Miner, 1975; Partington,
1977)« It is, therefore, important to identify and define all
relevant aspects of a rrogram as they may either directly or
indirectly influence the programs outcome, Although using only
five studies in his evaluation, Wichmann (1379: 11) makes a
similar observation: "Ancther threat to validity ip all these
(five) studies was the inability to completely standardize
independent program variables and the inadequate assessment of
program variables.'" Only recently have researchers called fcr
descripticr and explanation of independent progqgram variables in

wilderness proqrams {i.e., Golims, 13739).

69



Finally, although mcst of the studies relied on the
philosofrhy of the parent Outward Bound program to justify their
theoretical rrespective({s), and hypotheses, a number of the
studies {(i.e.,, Birkenmayer & Polonoski, 1973; Kelly & Baer,
166€; Willman & Chun, 1973) failed to outline a theoretical
perspective on how their hypotheses related to the proqtam's
ob{éctives. For example, knowing whether a program reduces
recidivism or not says little about how or why the programcan be
considered causally related to the effect. Por example, it may
te a specific factor of the program, such as the type of staff,
or the removal from influential friends that lead to the
changes, not the concept of Outward Bound itself. One means of
suprorting a theoretical perspective is to specifically define
program objectives and employ a ccntrol qroup{s) and provide a
"gultimodal assessment in order to lend consensual confidence to
the observatiocns of the dependent variables", and to clearly
define the relationshif between the independent and dependent
variables {(¥Wichmann, 1979: 13).,

From the above discussion, the wilderness training fprograas
for juvenile delinquents and other clientele would seem, to
date, to provide only tenuous results. Consequently, a universal
acceptance of the findings should not be made., Such weak
evaluations make it difficult to assume a specific success of
any or all proqrams simply because they are based on the Qutward

Bound principlgs, Nevertheless, as Arthur {1975) ncted, there is
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an intuitive appeal about wilderness programs--fresh air, away
frcm trouble and good clean fun--and since the maijority of
repcrts still suggest that the cutdoor wilderness experience can
serve as a potential milieu for youth of various types, we
should attempt to improve our evaluation designs and procedures
before we make any rash decisions about the true status cf the
alternative, Even though it may be that no significant
differences in self-concept or behavior cam be found betseen an
experimental and control group over such a short period of time
{see Berube, 1975), it dces not necessarily preclude that the
PrograkEs serve as a therapeutic modality. For example, Berube
{1575: 19) notes that "self-concept is the outcome of a
lifetime's experiences,”

The evaluation of A.C.T.I.0.N. *79, in Ontario, was
developed with many of the above critcisms in mind. Although
obviously any single study could not be the definitive of all
previous evaluations, evaluations, it has attempted to address a
nubker of the shcrtcomings noted in their review. The history,
purpose and design of the A.C.T.I.0.N. program follow in the

subsequent sections.
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G. A.C.T.I.o. E. 1978

Project A.C.T.I.0.N., (Accepting Challenge through
Interaction with Others and Nature) was developed in the summer
of 1378 urnder the auspicies of the Kitchener Probation/Aftercare
Office, primarily through the efforts of cne of the probation
officers, Mr., Mazur. The program was designed to provide a
10~-day therapeutic wilderness adventure experience for ycuths
under the supervision of temporary probation staff., (See
Appendix H for an outline of the program and its activities). By
participating, probationers could be exposed to uniform
surervision and assessment by staff. The staff appraisals, in
turn, would allow the probation officer to see how their client
performed ttroughout the program. Impending on the staff
evaluations, the probaticn officer could plan for future
directions that would benefit the boys.,

The progqram was in part inspired by the well established
D.A.R.E, proqgram which had already been servicing training
school wards sirce the early seventies, The available facilities
of the D.,A.R.E. project made it an ideal site for the
A.C,T.I,0.N, program. The D.,A.R.E, program was also fundamental
in contributing to the A.C.T.I.0.,N, structure and curriculum,

Briefly, the primary objectives of the program included

building the prcbationdrs' self-esteem, improve interpersonal
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ccmbunication skills, help the youths to be more self-reliant
and to also offer them a new recreational experience. {See the
fellovwing section, "A.C.T.I.0.N, *79", for elaboration of the
objectives).

The pilot program appeared to be a success from several
points of view, First, the cost of running the proqram proved to
be very reasonable when compared to probation supervisior. The
entire summer, including staff wages amounted to less than
$2300; approximately $6.50 per diem. (See Table 3 for a
btreakdown of program expenditures in 1378 and 1379). Secondly,
based on the staff evaluations, campers! verbal feedback, and
supporting letters from probation officers, the boys appeared
have both enjoyed the rprogram as sell as learned toc respect
authority and woxrk together with cthers. And thirdly, the
recommendations that were obtained from the staff at the end of
the summer tended to be supportive of the program. For example,
it was reccmmended that the program be extended from ten days to
twenty-one, so as to provide greater opportunity for the youths
to qrow and beccme more aware of themselves as well as enable
the staff to establish stronger bonds and hence a better working
relationship with the probationers, It was also suggested that a
lcnger program would allow the staff to emphasize certain
activities perceived by the staff and clients as being
beneficial and interesting. And most importantly perhaps, it wvas

strongly recqmmended that the program should incorporate some
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vell designed evaluaticn procedures in an attempt to objectively
ascertain the effect of the program on a short and long tern
basis. (see Mazur's 1978 evaluation report for a summary of all
eigiteen recommendations).,

Consequently, based on the initial positive feedback and
the promising report, program A.C,T.I.0.N. '73 received funding

for the following year.
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He AeCeT.I.0.N. 1979

Travel a thousand miles by train and you are a brute;
pedal five hundred on a bicycle and you remain basically
bourgeois; paddle a hundred in a canoe and you are
already a child of nature.

Pierre Trudeau.

In light cf the apparent success of the 1978 pilot
therapeutic-wilderness adventure program, an expanded version,
based on the 1978 recommendations, was iaplemented for the 1979
summer prcgram, The 1979 program was based on a 21-day
experiential high-risk high adventure philosophy involving
thirty male prchbationers (ages 13-16) from Kitchener-waterloo
and surrounding areas. An additional thirty male probationers
matched for pricer offenses, terms of probaticn, desire and
ability tc attend the camp, as well as physical and mental
stakility served as the control group.

The structure of the program involved both an expansion of
activities (see Appendix I for a detailed outline cf a sample
course), as well as an eitension of the evaluation procedures,
The expansion of activities allowed for better acquisition of
skills and more varied presentation of risk and adventure tasks.,

It also facilitated the cpportunity for staff and students to

*
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interact, develop a deeper sense of trust, realize the need for
cooperaticn, and desire to do well., The extended proqram alsao
allcwed for a more detailed and objective evaluation.
Self-concept and other personality measures were used for both
the ccntrcl and experimental group to assess any change cver
time between the two groups after experiencing, or not
experiencing the A.,C.T.I.C.N. program. A number of
questionnaires were incorporated to assess the effects of the
courses as seen by significant others, including the
participants parent {s) and probation officers, plus a
self-evaluation. The questionnaires were also used to gather and
compare socio-biographical information that could be used to
fore a typology at a later date, if any significant observations
were made. For those involved in the experimental group, a staff
evaluation form was completed for each participant. The staff
also handed in a written evaluation about the program at the end

of the susmer,

Program Objectives

The objectives as presented in the 1379 proposal by Mazur
(1573: 2-3) were as follows:
1. The main purpose was to improve the probationer’s
self-esteer and self-concept by providing innovative,

challenq;nq and adventurous activities. In developing a
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pride in the youth's new abilities it was hoped that he
might carry them back into the community.

2, To develop an improved relationship with his fpeers based on
the major rhilosphy of the program--teamwork.,

3. To help the boys accept and understand the role of authority
figures. Curing the twenty-one-day program, the probationers
would be interacting with their instructors on a 24-hour
basis,

4. To help delinquent adolescents be more self-reliant. The
youths wvwere required to participate in all activities and
throuqhout the session vwere taught various survival and
technical skills,

5. To offer a recreation program for youths living in ar urkan
envircnment, Most of the activities provided new experiences
for the prcbationers. In essence, the program provided
experiences of adventure and challenge in the wilderness as

conpared to the sidewalk and pinball arcades of the city.

Purpose of Study

Based on previous research and theories {i.e, Arthur, 1975;
Kaplan, 1974; Kelly & Baer, 1968; Mazur, 1978; Porter, 13975)
dealing with adapted wilderness adventure-therapeutic programs
for adjudicated juveniles, the following propositions were

formulated:

77



Proposition 1: There would be no significant differences
betvween either the experimental or control group on the
pre-meacures of the Self-Esteem Measure, Jesness Inventory, or a
numkter of the biographical and systemic variables which
included: school attendance, age, types of offense records, and
duration of probation. If these observations hold true then
strcnger inferences can be drawn from any differences between

the groups (Kerlinger, 1973).

Proposjition 2: Following exposure of the experimental group
to the A.C.T.I.C.N, program, there would be significant
differences on the standardized Self-Esteem Measure at the post

and follow-ur time intervals between the two groups,

Propositicn 3: The higher one scored on the Self-Esteen

Measure, the lower the fprobability one will engage in future
delinquent activities,

Proposjition 4: Exposure to the A.C.T.I.0.N, program leads
tc greater improvement in self-esteem sub-scale scores at the
post and follow-up testing periods (i.e., Kelly & Baer, 1368;

Porter, 1375; Simpson & Brown, 1374).

Propositior 5: The greater the shift toward nondelinguent

attitudes the lover the rrobability that one will engage in

future delinguent behaviors.,
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Propcsition 6: Exposure to the A.C.T.I.0.N, program will
facilitate the shift in attitudes toward nondelinquent norms, as
expressed Ly the Jesness Inventory, when compared to the control
groups {Hileman, 1379; Kelly & Baer, 1371),

Proposition 7: Therefore, exposure to the A.,C.T.I.0.N.
program will facilitate in the reduction c¢f delingquent
tendencies-~that is, fewer acts that would be considered legal

offenses and/or socially unacceptable will be reported.

Proposition 8: The interaction of the experimental qroup
with the physical challenge program (A.C.T.I.0.N,) will help the
participants improve in their expressed effort, peer relationms,
handling cf authority, physical stamina, self-initiative,
physical skills, and determination as assessed by a Students!

Eating Form (Baer et al., 1375),

Proposition 3: Independent of the measures provided by the
other forms, those boys participating in the wilderness fprogram
will perceive the program as more beneficial to them in
reference to an educational tool as well as for refraining fronm
future delinquent activities as compared to the ccrtrol qroup.
This will be ascertained through a self-report questionnaire
upcn completion of the program and in a follow-up self-report

questionnaire.
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P;ggogi;ion 10: The follcw-up forms to be completed by the
experimental and control groups' respective parent(s),
guardian(s), and probation officers will indicate that those
ycuths who attended the cutdoor program will fare better than
those who did not. The criteria will include recidivisam,
school/work performance, family relationships, peer

relationships and general attitude and behavior changes,

Main Theoren

Other things being equal, the A.C.T.I.0,N, program Will
serve to show that it is a viable alternative to placing youths
on frobation.

1f the above hypotheses are supported, H. Kelly's (13970)
statement of: "work hard and hope for a miracle tco" would lend
support to the humanistic eclectic behavicral approach, that
guidance and support canb help young people alter their negative
perceptions and habits.[;lthouqﬁ the A.C.T.1.0.N. program is
both physically and emotionally demanding, it offers physical
and emotional attention, security and respect, independence,
ofrcrtunity for healthy social interactions, and good models
frcm adults and authority fiqures. (The extent to which the
modificaticn remains is a follow-up issue not a direct function

of the proqram)j]

Py
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Dependent Variables. While most of the dependent variables are
discussed in Apfpendicies A-P, K,L,M the variable recidivism rate
deserves a brief clarification at this point as it will serve as
a fundamental measure cf long term success/failure in the
evaluation.

Although recidivism rate, commonly defined as the official
reccrding cf an unlawful act by authorities, has been chosen as
cne of the criteria to measure program success/failure, there
exists a growing body of literature that cautions aqgainst the
use of such measurement. Bell {1974) noted that recidivism
fiqures, usually based on official records, may not accurately
reflect the effect of the program because it is
"multidimensional", in that it may be affected by factors nct
ccnnected with the program, such as post release adjustment or
special help from a supporting agency or family member, Hood and
Sparks (1970) draw attention to the general inaccuracy of
recidivism figures available through official records., They
noted that the "funneling" of cases happens in the process, For
exarple, the recent report by the Solicitor General's research
division (13739: 14) shows that only "1/17 of all break and
enters result in conviction." Meanwhile, Cicourel (1976)
dedicated several chapters to illustrating the problem, and
demcnstrated the low reliablity of official data. More recently,
Gendreau and Leipciger (1978: 3) suqggest that recidivism is "one

of the least nnderstood measures employed in evaluation
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research," They noted that it has in part been due to the lack
of consistency when defining what recidivism is meant to
entail--ccmplaints, convictions, or incarcerations. Gendreau and
Leipciger (1978) further make the observation that recidivisnm
rates do not necessarily need to relate to the success or
failure of a rehabilitative program since reconviction may be a
consequence of a personal defect beyond the program's
control--extraneous variables, These cobservations iere
reiterated to some extent by Roesch and Corrado (1979) in their
critique of a diversion evaluation project in the United States,
which points out recidivism should not be used as a sole
criterion. {(See Waldo and Chiricos, 1977 for further discussion
about multiple measures of recidivism).

Based on these observations, it was proposed to use
self-reported delingquency and parental reports to assess
recidivise in the present research design. This would complement
Waldo and Chircos's (1977) suggestion by including multiple
indicators of recidivism, Recidivism in the present study
ircluded arrests, police contact, reconviction and self-reported
delinquency for which the probationer was not necessarily
apprehended. The multifple indicators for recidivism do not imply
a covariate relationshir but will serve as a multiple comparison
measure between the experimental and control qgroup as Kelly
{1674), and Kimball {1979) attempted to do. In addition, other

factors such as self-ccncert, delinquent attitudes, schocl/work
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performance, and perception of siqgnificant others would be
inccrporated tc provide a more holistic interpretation of the

prcktaticner's proqress. {(For example, see Roesch and Corrado's

, 1979, discussicn of a "multimodal" analysis procedure).
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I. Method

Participants

The participants were sixty adjudicated males between the
ages 13-16, rlaced c¢n juvenile probation, Their offenses ranged
frce unlawful driving toc theft over $200, The most frequently
reported ocffenses were property related, with theft under $200
and Break and Enter the most common, Typically the youths came
froe lower-wmiddle class standings (income less than $15,000),
with both parents usually being involved in some kind of labour
work. (Refer to Table 6 for a breakdown of the participants).

The participants were randomly divided into two equal
groups of thirty. They were selected from a sample of
approximately ohe hundred eligible candidates who were matched
on aqge€, se€X, type of piior offense, schocl and family
background, general location, and general emotional and physical
health. The cohort was identified by having background
irformation forms completed {see Appendix A) on all those
juveniles having been placed on probatiocn for the first time,
One group represented the control and the other the experimental
group, Those not placed in either group simply remained on

probation a%thout any further interference, All the boys who met
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TABLE 3

Background Characteristics for Experimental (N=30)
and Control Group (N=30)

Experimental Group

Control Group

Relative Relative

Variables Frequency Frequency
School

attending 93 93

not attending 7 7
Offense (reason for probation)

assault 10 10

alocohol offence 3

auto theft 13

break and enter 30 23

intent to mislead

mischief 7

possession 13

robbery 0

theft under $200 20 37

theft over $200 3

unlawful driving 3 0

TOTAL 100 100

Probation Period

six months or less 43 40

7-12 months 47 40

13-18 months 3 17

19-24 months 3

over 24 months 3

indefinite 3
Age N mean range N  mean  range
age (years) 30 14.8 14-16 30 14.7 13-15
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the criteria for eliqgikility volunteered to attend.

The experimental group was in turn subdivided into three
groups of ten bcys, according tc which session would be most
convenient for them to attend. All the experimental participants
Wwere required to complete a number of forms including medical,
parental consent, as well as a document expressing their
willingness to participate after having been debriefed as to
what the proqrar would involve. All the particirants were
expected to brirg scome basic camping equipment (see Appendix B
for a list cf the equipment responsibilities and samples of the
contract forms)., The remaining necessities for the course were
provided by fprocject D.A.R.E.

None cf the boys were forced to participate, however, in

sore instances a few needed last minute verbal encouragements,

Staffing

The four male staff were hired through Experience '79 as
cutdoor recreation officers. Three of the instructors were
employed through the Kitchener Probation/Aftercare Office while
the fourth was seconded from Prcject D.A.R.E. to act as a liason
between the A,C.T+I,0,N, program and D.,A.R.E., the base camp.

The staff were students, ranging in age from 21 to 25. One
was completing a difploma in child work at a college, two were

working on §heir senior level underqraduate requirements at
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university, while the fourth, who acted as head instructor and
program co-ordinator, was completing graduate work in
Criminologqy at Simon Fraser University. A Kitchener probation
officer heavily participated in organizing and coordinating the
operation from the base office. His responsibilities ranqged from
organizing focd and transportation to assisting in screening
arplicants and staff,

The staff were fairly voung, expressed a high degree of
motivation, had a keen interest in working with young offenders
and were therefore considered ideal candidates. The initial
screening process for all the staff, except the head instructor
and D.A.R.E, staff, was btased on local applications submitted to
the Kitchener Probation office. Qualifications being sought
included applicants who indicated some experience with the
outdoors, child work, senior 1level cr bronze medal in swimming,
reflecting an akility toc handle responsibility and a genuine
desire for employment, not so much for the monetary reward. The
latter point was important because staff were paid minimum wage,
$3.00 per hour, for a forty-hour week, In reality, however, they
were expected tc be on the job 24-hours a day for 21 consecutive
days, witht intermittent time periods off. The co=-ordinatcr was
hired through the office on the credentials of the 1378 proqram
with which he was involved, as well as for his involvement in
organizing and conducting the evaluation of the A.C.T.I.C.N.

program.
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Prior to the actual interview, all potential applicants
were giver a thcrough account of what the prograr demanded from
its staff, the financial situation, and the requirement of a
two-vweek no pay training session before., In some cases,
arplicants decided against the opportunity. If they were still
interested they were asked a number of gquestions related to
their work exfperience, why they wanted to work for the progran,
and what they thought the proqram meant, Then they were asked to
respond to a number of hypothical rroblems they might encounter.
The interviews lasted approximately thirty minutes each,

Based on their resgponses to the potential problems, desire
to work with juveniles, ability to handle responsibility, and
outdoor skills, the staff were selected by the probation officer
and head instructor. Upon officially being hired, all the staff
were required to take an oath of confidentiality to protect the

identity ¢f the probationers.

Training Session

The instructors attended an intensive training session
conducted by the D.RA.R.E. camp, During the two weeks the staff
were instructed in the physical skills needed, safety procedures
such as water search and rescue techniques, as well as the tasic
philosophy and logistics of the program. Time was also spent

teaching thg new staff how to deal with the physical, emotional,
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and motivational problems which they might confront. All the
staff were required to ccmplete a sixteen hour condensed Saint
Jchn's First Aid Course. In additicn, the D.A.R.E. liason member
and head instructor completed the Basic Rescuer B.C.L.S.
{pulminary heart resuscitation) course. Throughout the session
the A.C.T.I1.0.N. members spent time discussing the teaching and
counselling methods to be used in their progqram, staff
resronsibilities, and organizing the summer timetable., They were
alsc instructed on how to complete the Student Rating Form.
Following the training period there was a two week period in
which the staff could relax or refine any skills they thcught
necessary before the first group of probationers arrived. Thus
by the time the official proqgram was underway the staff were
considered both physically and mentally prepared for the summer

challenge ahead.

Measures

As illustrated in Table 5, a number of different measures
were used to assess the criteria proposed in the program. The
present section will discuss the personality measures, Staff
Rating Forr, and the five self-report questionnaires used in the

study.
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Personality Measures:

The Peirs-Harris Self-Esteem Measure (SEM) 80-item editior
by Wing (1966), revised by Porter (1975) and again by the
present researcter into a 30-item test, along with the 155-iten
Jesness Inventory (1972) vwere the two standardized tests used to
evaluate the effect of the A.C.T.I1.0.N. program.

The Jesness Inventory (JI) was chosen because of its
appropriateness for juveniles, The JI is the result of a five
year research program on delinguency in California during the
1960's., It consists of 155 True-False items, which are designed
to measure the reactions c¢f young people to a wide range of
content over time, The inventory measures eleven constructs,
several of which, according to Jesness (1972), are considered
important for understanding delinquent behavior. The eleven
constructs are; maladjustment, value orientation, immaturity,
autism, alienation, manifest aggression, withdrawal, social
anxiety, refrression, denial, and an asocialization index. The
present research used all except the last scale. The decision to
omit the asocialization index was based on Butt's (1378)
recommendaticns and procedures of other evaluations using the
Jesness Inventory. {Refer to Appendix D for a descriptior of the
eleven constructs). The constructs resulted from the
applicaticn, by Jesness (1972), of several methods of test

development; group criterion methods, cluster analysis, and
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discriminant analysis.

The JI was chosen over other standardized tests such as the
Tennescsee Self-Concept scale, Cattell!s 16PF scale, or the MMPI
because it was considered more appropriate for the following
reasons: {a) the instrument should be responsive to changes of
attitudes, so that it cculd be used as a valid measure of change
over a relatively short time; (b) it could be easily
comprehended by persons as younqg as eiqht years of age, (c) the
measures shkould be multi-dimensional to allow its use in
classifying personality types (Vallance & Forrest, 1371), and
(d) the inventory had been successfully used in evaluating
adapted Outward Bound fprograms by a number of others, such as
Kelly and Eaer {1968) and Hileman {1973).

Directions for the administration of the test are
straiqhtforward and scoring is simple. No special training is
required to administer the test., Scoring can be done manuvally
and interrreted using T-scores 1f desired (see Jesness, 1372).

Internal consistency reliability data, based on odd-even
scores were collected by Jesness (1972), from a sample of 1862
boys, ages 10 to 18, both delinquent and nondelinquent. The
correlations ranged from ,62 {value orientation) to .88
(withdrawal) with the averaqge of .72 over the ten scales
(Jesness, 1972). Test-retest stability over an eight month
period, based on a samfple of 131 delinquents, ages 14 to 21,

averaged .6§ for the ten scales, ranging from .40 (alienation)
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to .79 (value crientation). Fisher {(1967) noted that three of
the ten scales {asocialization not included) are valid almost by
definition, since they are based on item analysis using
criterion qrcups. The three scales include; "social
maladjustment”, "immaturity”, and "value orientation"®,

Norms were based on a sample of 970 delinquents and 1075
nondelinquent males, and 450 delinguent and 811 nondelinguent
females, aqes 8-18, Butt's (1978) review of the JI reported that
the age ncrms were based on 1961 and 1962 data, and since
delinquent styles and behaviors have changed over time, their
current relevance may be questionable. Hence, the age norms
provided in the Jesness Manual were only used as crude
comparisons for the present data. (Refer to Table 4 for an
outline of medar and standard deviation scores for 15 yvear-old
male delinquent and nondelinguents, based on a combined sample
of 258 boys)., The decision was also based on observations made
by Vallance and Forrest (1971), and Haridson and Curran (1378),
"who found that in non-American samples, the norms, although
somewhat similar, varied from the American norms,

An important factor for consideration on a short ternm
re-test design is faking ability. An example where this pight
have occurred was in Kelly and Baer's (1968) study. They
observed significant differences on six of the ten scales of the
JI after a 27-day Outward Bound ccurse for sixty delingquents.,

Anastasi (1?76), however, notes that self-report inventories are
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especially subject to

faking, even when instructions warning

resrondents to the contrary are provided. Jesness {1972), being

aware of this potential with the Jesness Inventory, tested for

the possitlity. Based
Jeshess was unakle to
unfaked data and when

fake their resgponses.

on a sample of 57 delinquents, agqed 11-17,
detect any siqnificant differences between
the students were asked to deliberately

Therefore, the Jesness Inventory appears

to be a reliable measure over a short period of time,
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TABIE 4

] Mean and Standard Deviations for 15 Year-old
{ Male Delinquents and Non-delinguents on
] Ten Scales of the Jesness Inventory

Delingquent Non-delinquent
N=135 N=123
Mean Standard Mean Standard
Scale deviation deviation
Social Maladjustment 26.6 6.8 18.7 6.1
(SM)
Value Orientation 15.9 7.6 13.7 7.1
(Vo)
Immaturity 13.2 4.5 11.6 3.7
(Irom)
Autism 7.7 4.1 6.3 3.1
(Au)
Alientation 8.4 5.3 7.2 4.3
(Al)
Manifest Aggression 15.4 6.9 14.2 5.3
(MA)
Withdrawal 12.5 3.7 11.3 2.8
(wa)
Social Anxiety 13.3 4.4 . 13.7 3.5
(SA) :
Repression 3.7 2.6 3.2 7.4
(Rep)
Denial 12.2 3.7 12.7 3.7
(Den)

Source: The Jesness Inventory Manual, revised 1972, pg.l7.
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Another area of ccncern about the Jesness Inventory
concerns the general level of the boys reading skills (i.e.,
Vallance & Forrest, 1971), Even though the Jesness Inventory was
designed to be readable bty those with a grade six reading
capability, a number of boys might still have problems given
that some were attending special schools., This was controlled by
observing the performance level of the boys, and if they showed
sigqns of difficulty the questions were read aloud to therm,

The validation data based on correlations with the
California Psychological Inventory (CPI) support ccncurrent
validity, but the empirical validation for the criteria measures
and test Jata #ere somewhat inadequate. For example, Butt (1978)
rerorts that the means for measuring the bebaviors were never
described by Jesness. In the 1978 Buros Mental Measurement Year
Book, Butt summarizes the review of the JI by asserting that the
utility of the inventory as a general personality test, or in
predicting delinqguency, is limited. The present research
project, bhowever, was not concerned with personality types or in
predicting delinquency per se, but rather in comparing qroup
responses after different "treatment" experiences, for which the
test has been shown to be quite adegquate {Fisher, 1967; Kelly &
Baer, 1969; Vallance & Porrest, 1371).

According to Bennett (1974) and Smith et al. (1975),
self-esteen refers to a measure desiqgned to evaluate an

individual§ perception of himself. On the cther hand,
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self-report inventories in turn have been identified as reasures
of self-ccncept (Anastasi, 1976). Ruch and Zimbardo (1371)
suggest that self-concept can be referred to as an individual's
avareness of his continuing identity as a person. Both
self-esteem and self-concept have a key denominator, that being
a measure of awareness of oneself. A number of psychologists in
the area of self-concept and self-esteem arque that people
characteristically strive to know themselves, and how they
perceive themselves often influences their behavicr and
attitudes (Sarason, 1372). Lemire (1975: 16), in a review of
self-concept literature for amn evaluation of an adapted Cutward
Bound program in Alberta, observed that theories of development
for personality suggest that low self-concepts "can bring about
self-criticism, feelings of depression, gquilt feelings, wshich in
turrn, may lead to displacement of aqgqression, insecurity and
anxiety.” Althougqh admittedly, not all boys with poor
self-concepts e€nd up beirq delinquent, the measure can be used
to see whether there is any change in one's self-esteem as a
result of an experience such as a wilderness adventure program

that is designed to attain such changes.

The Peirs-Harris SEM was selected because it is easily
understood by young boys, and it was considered easy to
interpret (Porter, 1975). Based on the notion that no response

can be clear.cut, however, a lLikert-type scale was preferred in
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favcur of true-false items, which were used in the original
test., The decision for a Likert scale was in part based on Samith
et al.'s (1975) test, "Inventory of Outward Bound Effects",
Their inventory had four personality sub-scales designed to
assess attitudinal and tehavioral changes., The scales, as
mentioned, which used a Likert format, were effectively able to
measure changes of persconality attributed to program. A Dpumker
of the items used in Swith et al.?s inventory were added to the
already modified Peirs-Harris SEM to increase the scope of
analysis on the self-report form, The form was divided into two
equal sections, each with 45 items~--A part and B part (see
Appendix E for sample forms and definitions of the six
sub~scales). The two forms were used to reduce testing time, as
well as tc counterbalance for any practice effect on the
follow-up administration., The two separate forms also helped to
reduce any cofying opportunities that might have been
considered., Depending on the individual's reading ability the
form was read aloud to him. In order to account for the
modification of Porter's (1375) Peirs—-Harris SEM a principal
corponent analysis with a varimax rotation was performed on all
the pre~test scores of the control and experimental grours
coprbined., With the varimax solution and an approximation of the
Guttman-Kaiser Dichman root one criterion a six factor scale was
optimal for the inventory. Selection for items into their

respective glassification was based on two criterion: 1) items
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which demcnstrated high intercorrelation (.40) and, 2) items
which alsc maintained face validity as determined by seven
independent blind ratings of judges, who consisted of
criminology graduate students and faculty members. {Refer to
Table 16 for the loading weiqhts of each question in forms A and
B)

Reliability and validity data are lacking on the revised
self-esteer forms. The key reliance is on Porter's (1975)
results and on face and criterion validity as determined by the

blind raters and the factor analysis results.,

Student Rating Form:

The Student Rating Form based on Kelly and Baer's {1968)
instructors rating form, and the A.C.T.I1.0.N.'78 staff
evaluation form was used to offer a clase personal observation
measure of the experimental groups performance (see Appendix F
for a sample form). The form could also be used as a long-range
predictive scale according to Kelly and Baer (1968). Kelly and
Baer (1968) and Baer et al. (1375) observed that the close
personal ckservation technique served as a significant indicator
of predicting ncnrecidivism after leaving the program. The staff
evaluations alsc served to identify any potential problem areas
for the prcbationer, which might assist the client's protation

officer in handling the youth upon return, Finally, the

.
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observaticns could alsc ke provided to the school toard as an
indicator of the student's progress, The staff report also
served to assist the instructors in relating their observations

to the student during private talks or in debriefings.

Self-rerort Questionnaires:

A self~-Ieport questionnaire concerning the A.C.T.I.C.N,
program was designed to assess the probationer's opinions of the
program just pricr tc its completicn. The report was completed
before the graduation ceremonies £0 as to ninimize any possible
effects of the graduation outcomes. The questions were based on
face validity and independent resrponses tc the form by four
judges. The questionnaire was primarily concerned with
determining whether the boys found the program to be useful,
exciting, and fair (see Appendix J for a sample form).

A background information sheet (see Appendix A) was
completed by all the probation officers on their clients to
idertify their cffense records and any problems that the
probationer might have., The form also served as a biographical
informaticn gathering technique. To complete the biogqgraphical
data the officers were required to complete a check-list form on
eact client'!s progress approximately a month after terminating
proktation or the program. The guestionnaire was adapted fronm

Renner's (1978) survey. The inventory investigated a number of

*
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ar€as including: family and friends, education, delinquency
history, rrotation success/failure, and a number of perscnal
characteristics about their clients.,

Three self-report follow-up questionnaires were designed to
probe the post "treatment" effects of the program and probation
supervision, One form was drafted for the parents or quardian of
the boys (see Appendix M for a sample form), This gquestionnaire
was concerned with identifying how the parents or quardian
perceived the youth's progress 4 to 6 months after completion of
the proqram, It also served to identify the family relationships
and their awareness of any further recidivism by their son. The
second inventory was for the participants (see Appendix L for a
sanrle form). The participants?! form was intended to observe how
the boys were getting along in the community, with their friends
and family, and whether they had been involved in any further
delinquent acts since the summer. Questions were also asked
concerning their feelings about the summer
exyeriences--prchation or A.C.T.I.C.N.,~-and whether they had
experienced any changes.

The third self-report follow=-up inventory was designed for
the probation officers., It asked questions concerning the
officers' perceptions cf how the youth had been doing in a
nunber of areas such as school, friends, family, delinquent
activity and a number of other variables (see Appendix K for a

saprle form)$
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Design

Based on the methcdological desiqns presented in Cock and
Campbell (1976), recommendations for evaluations of outdoor
programns fcrwarded by Porter (1975) and Dewdney and Miner
{1575), and the critique of methodologies presented earlier in
the literature review, a true-experimental design was considered
to ke the most appropriate design in order to measure the
objectives of the study. This required the participants to be
matched on a number of variables and randomly assigned tc either
the contrcl ¢r experimental group. In addition, both groups were
tested on the same measures before and after the "treatment" as
well as soretime after completion of the program, in this case 4
to 6 months depending cn when the participants completed their
course,

By employing a control group in the design one can improve
the ability to draw inferences from the results, provided the
experimental and control groups are matched across relevant
independent variables and then randonly assigning participants
to each group (Kerlinger, 13973). A properly selected control
sarple from a similar populaticn can also facilitate control
variance., According to Kerlinger ({1973: 306), control variance
includes "maxigizing systematic variance, controlling extraneous

systematic yariance, and minimzing the error variance.™"
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Furthermore, the design permits one to measure change with
resfrect to the contrcl sample, and thus ccntrol for effects of
time, hold maturation constant, control for the effect of
history, mortaiity, and repeated testing effects (Cook and
Campbell, 1976) and thus permits more precise interpretation of
the data (Kerlinger, 1973). In addition, the control group
scores can be used as a norm for program success/failure which
can ke defined through follow-up scores egual to, or better
than, the mean cf the normative samples, as well as compared to
the experimental pre=-camp scores,

For comnparison of the control and experimental grours, a
slightly mcdified interrupted time-series design was used (see,
for example, Cook and Campbell, 1976: 274), That is, a
time-series design was used in the original design but due to
srall sample sizes, N = 10 for each of the experimental qroup
sessions, and for purposes of analysis the groups were combined.
Therefore, the final design for analysis represents a
pretest-posttest control group design with a follow-up. For a
grarhic illustration of the design and testing procedures refer
to Table 5,

¥hile nc design is ever fault-proof according to Cock and
Canrbell (1976), the present design is considered to be
theoretically and methodologically more sound than the majority
0of the studies reviewed earlier. Therefore, the design will

hopefully al%pu one to make more conclusive statements from any
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sigqnificant cbservations,
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Table 5 ‘

Research Design for Program A.C.T.I.0.N. 1979

Pre-test Treatment  Post- Follow-up
. test
Experimental: 0, 0, 0,4 0y 0s 0s 0, 0g

Control: 0, 04 0g
Measurement(s) Observation(s)

1. Self-Esteem Measure 0y, 07, Os

2. Jesness Inventory 0y, 07, Og

3. Background Information 0,

Probationer
4. Instructors' Rating Form 02, 03, 04, Os

5. A.C.T.I.0.N. self-report Os
questionnaire

6. Probation Officer's 0y
response inventory

7. Parent/Guardian Og
Life Domain Survey

8. Participant's follow-up Os
questionnaire

Note: measurement scales located in Appendicies E,F,J,K,L,M
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Testing Procedures

The background to the proqgram has been described earlier.
Therefore, this’section will basically review the testing
procedures and considerations in directing the actual sessions.

On the day of departure for the camp and after completing
the equipment check, the participants were gathered in a
ccnference rcom and were randomrly presented the Jesness
Inventory and Part A or B of the Self-Esteem Neasure. Once they
were finished one test they were allowed a few minutes rest
befcre completing the other form. Instructions, as they appeared
on €ach questichnaire, were read aloud before commencing the
tests. If any guestions were raised they were answered by a
monitor who was available to answer questions any time during
the tests., Any probationer showing signs of difficulty in
reading was taken to a separate room and read the questions
aloud by an assistant. Therefore, before departing to D.,A.R.E.,
each participant completed a Jesness Inventory and either form A
or E of the Self-Esteem Measure,

When the questionnaires were completed the boys were
reassembled and given an informal talk on the consequences of
havinc any alcohol or drugs in their possession. After the talk

they were seni outside, alone without any staff, tc hide or
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destroy anything they might not be entitled to bring.

The three courses operated in 21=-day intervals from June 12
to Auqust 29, 1379, (Refer to Appendix I for a sample of the
21=-day prcqram). The structure of the proqram varied very little
from Grcup 1 thiu Group 3. The key differences were the canoe
expeditions. They were varied in location and distance according
to the perceived ability of the groups, as some groups learned
quicker tkan others.,

Throughout the course of the program the staff, with the
exception cf the head staff, were responsikle for evaluating the
participants progress at set time intervals, Two staff were
resronsible for three Lboys while the third for four. The
responsibility for four students was rotated each session so
that each staff was given the responsibility of evaluating three
toys sometime during the course of the suwmer. All the staff
cooperated in determining the students progress, but it was the
designated imstructor who had the final authority to settle
their clients' score., To assist the staff in their evaluation
procedures they were given access to the probationers?
background information sheet, although most preferred not to see
thenm. The students were all made aware of how the staff felt
toward their procgress at reqular intervals throughout the
program, and at the end c¢f the sessions were informed as to what
was exactly written about them. If any major disaqgreements were

raised by t@e respective student, their final assessments could
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te altered, This was considered important because copies of the
final report were provided to the youths' probation officer, the
court files, as well as the school board if the school decided
to grant the student an educational credit in outdcor educaticn.

On the final day prior to the gqraduation ceremonies the
students completed the Jesness Inventory and Part A or B of the
SEM, depending on which one they had completed in the pre-camp
testing. The experimental groug also completed a self-regort
questionnaire cn their assessment of the program, its
activities, effects, and utility.

The control groups were presented the Jesness Inventory and
the SEM Part A cr B by their probation officer during one of
their scheduled visits, Each probation officer was presented
with a series of written instructions to assure that the control
group would ke administered the questionnaire in a similar
manner as the experimental group. {Refer to Appendix C for a
sample outline of directions). After the initial testing an
appcintment was arranged for 19-21 days later when the posttests
wculd be re—-administered in the appropriate manner.,

Upon termination, or near completion, of each probationers?
proftation period a socic-bioqraphical information gquestionnaire
was completed by the clients' respective supervising officer.

All participants were informed at the start of the fproject
that they wouid be contacted, either by rhone or mail,

aprroximately four to six months later for a series of fcllow=-up
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questionnaires, They were also informed at the time that they
wculd be renumerated fcr their efforts to come back and complete
the forms. Each boy was paid $3.50 for returning and completing
the follow-ur forms. The monetary incentive was used to increase
the return rates,

The parent{s), or quardian of each participant in both the
ccntrol and experimental group were also made aware of the
follow-ups during the summer and asked to assist by completing a
mailed questionnaire in the follow-up period (See Appendix M for
a sample letter). The mailed questionnaire was accompanied by a
covering letter and a stamped self-addressed envelope to
facilitate the return rate {(Linsky, 1375). In keeping with
Linsky's suggestions, a majority of parents were contacted by
phone just prior to the mailing to inform them and remind them
of the purpcse c¢f the forms., Follow-up phone calls were also
made to a number of parents who could be contacted if they had
not returned the questionnaires within ten days. (Table 5
presents a graphic illustration of the procedures).

All those who participated in the outdoor wilderness
proqram were graduated, as lonq as they had completed the ccourse
and had shown at least a minimal amount of improvement on the
staff evaluaticn form. This procedure was chosen over not
graduating "successes™ because in Baer et al. {(1975) 9 of 10 who
Wwere not qradvated were reincarcerated within one year of

corfleting tbg rrogram. The A.C.T,I1.0,N, staff, however, did not
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presume a causal relationship between success or failure, but
rather it was felt that positive reinforcement was more
functional than negative reinforcement, In order to ackncwledge
those who did very well and not have their efforts undermined
all the students were informed as to the quality of their
performance. At the start of the program however, it was
emphasized that it was possible to not obtain a graduaticn
certificate, an A.C.T.I.C.N. T-shirt. This ploy was used so that
the boys wculd have something toc strive for., Only in extreme
cases was it decided that if a boy failed to learn anything from
the program would he be failed. This, however, was not
encountered.,

After all the sessions were completed and data collected,
frcm the experimental and control groups as w#ell as the
supporting aqgencies, the results were analyzed in accordance

with the ok jectives and propositions outlined by the progqrae.

Data Analysis

The statistical breakdown of the data involved tvwo modes of
emphasis:
1. to help make decisions to accept or reject relations
inferred in the prorositions, and
2., to aid in making reliable inferences from any significant

empiricgl cbservations.,
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One mode of analysis subjected the standardized obijective
personality measures {(Jecsness Inventory and the adapted
Peirs-Harris Self-Esteem Measure, Part A and B) to various
parametric and non-parametric tests, i.e., t-tests, chi-sqaure,
analysis of covaraince and factor analysis, in order to compare
pre, post and follow-uf data results, The various techniques
were also used to tests for any differences within and between
the research groups during the different time periods. In
general, the analysis were directed to an examination of the
success/failure issues as defined by the propositions. The
analyses were computed in accordance with the Statistical
Package for the Social Sciences (Nie et al., 1975).

The sub-scales of the personality measures (JI) were first
subjected to t-tests and then, if any of the scales were found
to be significant, they in turn vere analyzed using an analysis
of covariance to control for any extraneous variation frcm the
dependent variable(s), thereby increasing measurement precision
{Kerlinger, 1973). The Self-Esteem Measure (Part A and B), were
first subjected to a factor analysis, as described earlier, to
determine whether certain clusters of sub-scales were associated
with any differences between the control and experimental
groups., After the data had been collected the sub-scales for the
pre, post and follow-ufr results were subjected first to t-tests

and then an analysis of covariance.



The second method of analysis dealt with observational
data, which included the self-report questionnaires by the
clients' rrokbation officer and parent(s). The self-report
questionnaires also included the Students' Rating Forms which
were used to acssess the performance of the delinquents who
attended the wildermess program. The data from the self-repart
fores were meant to possibly:

1. 1identify certain variables which wculd account for the
success/failure of a/the ycuth{s),

2. provide additional data that would reflect differences
betweern the control and experimental groups after
"treatment", and

3. 1identify variables that might be considered in future
research. The analysis of these data relied primarily on the
comparison of mean and percentile differences.

In additicn to the statistical analysis, written rerorts
and exemplars of narrative portrayals by the staff and the
proktationer?s parents were supplemented. The narrative reports
vere directed tcward discovery and offering reccmrendations for
change rather than confirmation of statistical results. The
informaticon was also used to add face validity and lend
insiqghtful descriptive information about the A.C,T.I.0.N.
program and/or probation,

While, in general, there is a problem with valididty and

reliability of observaticnal and retrospective data this was
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ccntrolled for by obtaining two or more observations of the
relevant variakbles. These were compared for reliability. Such
was the case with the recidivism data, as several different
scurces were used to determine the recidivism results (see, for
example, Waldo and Chiricos, 1977, who discuss the reasoning for
such a technique), Validity of the observational reports wuas
tased on content validity, representativeness, and construct
validity~--choosing questions which addressed the theoretical

profositions,
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J. Results

our group is like a tree
with many branches,
Some continue to grow
and become stronger,
Some stagnate and are
unchanged,
While some break off and die,
and weaken the tree,

Unknown,

The statistical analyses in the post and follow-up reriods
on the stardardized perscnality measures and most of the
self-report questionnaires, do not lend conclusive support to
the primary proposition that the A.,C.T,I.0.N. program could
serve as a viable alternative to probation., Conversely, however,
the descrirtive reports of the clients who attended the
wilderness program along with narrative comments by their
parents and staff, as well as positive changes on two of the
Jesness Inventory sub-scales in the post data, do lend svupport
toc the prcposition that the A.C.T.I.0.N. program did have a
short ters impact on the probationers in a number of areas
idertified in the programs objectives., For example, for the
experimental gqrcup there were improved changes in peer
relationships, self-control, self-avareness, social anxiety,
resfect towards authority, increased self-reliance and better

use of leisure tinme,
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The projyositions and their results will be reviewed as they
apreared in the text above., The Tables for the results section,
with the exception of Tatle 2, have been placed at the end of
this secticn sc as to facilitate reading.

Profosition 1: As indicated by the detailed information in
Tables 3, 7, ard 11 the control and experimental qgroups' mean
scores and standard deviations do not significantly vary on the
pre measures, These measures included the 10 sub-~scales of the
Jesness Inventory, the six sub-scales of the adapted Self-Esteen
Measure (Part A and B), and a score of biographical and systenic
variables which included: school attendance, age, types of
offense records, and duration of probation, {See Table 25 for a
corplete description of the biographical and systemic results).
The observations on the pre-measures supported the contention

that the groups were similar across the matched variables,

{;herefore, since the two groups can pe considered relatively

{

horogeneous, the assumgtions underlying the use of parametric
and non-parametric statistics and degree of generalizability
frcas any findings are supported;]

Proposition 2: Following exposure of the experimental grcup to
the A.C.T.1.0.N., programr and the control group being dealt with
in the routine manner, initial t-test results indicated that for
the Self~Esteem Measure there were no significant differences on

any of the s=ix sub~-scales, either at the follow-up or pretest

periods. The analysis did, however, indicate a significant
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difference (t = =-2.45, df = 58, pd¢.01) on the self-awareness
sub-scale and near significance (t = -1.87, df = 58, p¢.06) on
the self-ccontrcl sub=scale, at the posttest period. In order to
determine i1if the difference cculd be accounted for by the
independent variable, the A.,C.T.I.0.N. program, an analysis of
covariance was performed on the data using the pretest data as
the covariant., The initial significant cbservations still held
true. The results indicate that while the experimental group
became more positive (.13 mean increase) in self-avareness, the
controls Lbecame less (-.13 mean decrease) expressive of
self-awareness, The other sub-scale, self-cortrol, almost
indicates a significant difference in the post and follow-up
results (p¢.07 for both the post and follow-up data). Although
not statistically significant, the results lend tentative
support to the possibility that the control group'’s self-control
improved very slightly (.04 mean increase) while the
experimental group was somewhat higher {.17 mean increase). A
sumpary of the data are presented in Tables 11, 12, and 13. (The
results of the Jesness Inventory are reviewed in Propositions
5-6).

Propositions 3-4: While there is a significant indication that
the experimental grcup reflected change on one of the sub-scales
(self-awareness) and a slight indication on ancther
{self-contrcl) of the Self~Esteem Measure at the posttest but

not the follcw-up pericd, the results do not correspond with any
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significant differences in the reconviction rates {20.,0% for
both qroups at the 4 tc 6 month follow-up), "charges laid", or
"pnugber found quilty"., (Refer to Table 35 for a breakdown of the
recidiviss data as reported by the probationers). A qualitative
examrination of the types of offenses and their outcome, however,
as presented in Table 37, sugqgest that the experimental qroup,
although not statistically significant, committed less "severe"
cffenses, and given the number of offenses committed by either

group (N = 5 vs. N = 7) the experimental group had fewer charges

comfpleted (N 5 vss N = 7). (The decision for a subjective
assessment of the deqgqree of severity was based, in part, on the
Iepcrts by Gendreau and Leipciger (1378) and Moberg and Erickson
(1572), who note that to date, an objective index of delinquency
is still very crude and of dubious utility). Therefore, in
accordance with the SEM scores, exposure to the A.C.T.I.C.N,
proqram may have had a moderately stronger impact on the
experimental grcup's self-awareness and perhaps self-control
than the control, and the observed charges may in part account
for the subjective difference in types of offenses committed. No
conclusive generalizations should be drawn, however, because the
results lack statistical significance.

In addition to the differences in severity of offense
types, of the five youths in the experimental group charged

after completing the wilderness progqram, four had been

questionable fcr graduation by the staff, That is, if the staff
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wer€ to have ngt graduated some of the boys the four would have
qualified. The fifth bcys' graduation was also refutable. The
instructors rerported that his improvement, in the areas
evaluated, was unreliable as "improvement" only occurred towards
the end of the program and appeared to be of questionable
sincerity.

The staff observations, combined with the type of offenses
committed, lend further qualified support tc the main theorenm
that the A,C.T,1.0.N. frrogqram maybe a workable altermative to
probation.

ropositions 5-6: T-test results for the ten sub-scales of the

Jesness Inventory, cbtained at the post and four to six month
follow-up periods are summarized in Tables 7, 8, and 9. It may
be seen that in the follcw-up analysis no statistically
significant changes occurred. On the posttest data, hovever,
initial t-test analysis indicated that two of the sub-scales
were statistically significant (t = =-2,12, df = 58, p¢.03 for
"aliepation" and t = 3.35, d4df = 58, p¢.001 for "social
anxiety’"), with a third sub-scale, immaturity, being nearly
significant (t = 1,74, df = 58, p<&.08). Subjecting the scales in
the posttest data tc an analysis of covarianhce, in accordance
with Cook and Stanley's (1963) favourable argument, the initial
differences among the post measure scores show that the
covariance results, presented in Table 10, supported the t-test

results.
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The two scales with significant results were "alienation"
and "social anxiety". The siqgnificant mean decrease.of .70 (F =
8,54, df = 1, F¢.003) in alienation for the experimental group,
compared to a mean increase of 1.8 for the control qroup,
repiesents a reduced level of distrust, hostility and
estrangement towards others, especially tcwards persous
representing authority {(Jesness, 1372).

The experimental qroup's lower scores on the social anxiety
scale (F = 6,63, df = 1, pdl¢.01, mean decrease of .,3) indicates
that the boys felt less emotional discomfort towvards
interpersonal relations than did the control group, at the
testing periocd. The control group had a mean increase of 1.1,
The third scale, immpaturity, although not significant (F = 1.75,
df = 1, p¢.139) after controlling for initial variances on the
pre data, would suggest that the experimental groups lower mean
score does represent a tendency to display attitiudes and
perceptions of self and others that are mcre representative of
persons older than themselves, as compared to the control group
{Jesness, 1972), The difference, however, was primarily due tg
the fact that the contrcl group’s mean score increased ( .7),
while the experimental group's mean score remained relatively
the same (Bean increase of .,1).

As there were only two sub-scales, of the ten, that denoted
significant differences and one with tenuocus supportive

variance, on}v limited inferences may be drawn to nondelinquent
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norms as a function of the wilderness progranm.
Propositior 7: Eased on the findings reported in Propositions
3-4 apd 5-6 as well as the results summarized in Table 3%, the
pPrenise that positive changes in self-esteem and nondelinquent
attitudes would bte greater for those exposed to the A,C.T.1.0.N,
program than the control and that subsequently the experimental
gqroup would perform fewer delinqguent acts does not hold true. As
noted in Profpositions 3-4, however, the overall results with the
'staff evaluations (see Table 32) and siqgnificant observational
chanqes on a few sub-scales of the standardized measures at the
posttesting did lend scme support to the possibility that the
experimental group did experience some change and that
differences in types of recidivism offenses might be
attributable to the wilderness program.
Proposition 8: Tables 15 and 32 summarize the results of the
Students' Rating Forms, While it was decided to graduate all the
clients whc corxpleted the program, no initial comparison of the
program's success/failure {as indicated by graduation), could be
comfrared to the recidivism data. The results in Table 32 do
indicate, however, that across all the scales there was a
significant improvement (t = 58,8, df = 7, p&-.01) in effort,
initiative, peer relationships, and six cther behavioral and
attitudinal scales,

Using Kendall coefficients, which are more meaningful when

the data coptain a large number of tied ranks, as in the cases
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with the Students' Rating forms, it may be seen that the
probationers improved across all the relevant objectives of the
21-day progranm,

A post hoc chi-square analysis of the parents?! respc¢nses to
eleven questions concerning their sons!' behaviors and attitudes
since the summelr, as summarized in Table 24, tend to support the
staff observations. For exawmple, some of the questions concerned
their sons' relationships with friends, their self-confidence,
use of leisure time and avoidance of new crimes, The analysis
did not reveal any statistically siqgqnificant differences between
the two groups. But, in terms of relative frequency scores, a
numker of the items were seen as having changed more favorably
for the experimental than control group, These varaibles

included, raltionship with parents (33% vs. 20%, t = 5.12, df =

4, pl.27), self-confidence (57% vs., 20%, t 7.98, df = 4, p!

3.04, 4f

[}
1

«05), control cf hostility (38% vs. 15%, ¢t 4, p<
«54), and relationship with friends of the opposite sex (20% vs,
9.5%, t = 4,12, df = 3, p{+.24). The other seven scales had
protabilities of .59 or greater with a mean of ,74,

Based on these results, i1t may be suggested that the
parents and staff perceived the experimental group as having
improved ir a number of areas, as outlined in the obijectives of
the praogram, more so than the control group.

Proposition 3: The detailed descriptive analyses presented in

Tables 139A and 138, 20, and 21 strongly suggest that the
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exfperimental groups initial perception of the wilderness program
was very positive,

In reference to the probationer?'s general perception of the
A.C.To,1.0.N., program after completing their sessicn, the
responses were all favourable {(see Table 20). They ranged from
53% saying the staff gave them an easy break to 100% feeling
they did pot "get a 'bum' rap by going to camp." Cther positive
resronses included 97% feeling they "learnt more good than bad",
57% feeling the program would "help them keep out ¢f trouble",
and 83% responding they would "recommend sending their friend if
in trouble.,"

When asked about their feelings towards leaving the canmp,
the responses were almost unanimously positive, across all seven
questions. The responses ranged from 30% saying they felt
"Litter" akout leaving, to 100% reporting they hoped the progranm
would give them a fresh start. (See Table 21 for a complete
breakdown of the results). Only one person (3%) reported that he
was "pissed off"™ about the camp., Further examination of the
staff evaluation reports shovwed that this individual was one of
the recidivists who had been classified by the staff as a
failure, The ycuth was sent to training school three months
after completing the progqranm,

Since the activities were meant to serve as a "therapeutic"
tool by which to present the boys with challenges and adventure,

it was interesting to see if the boys perceived any of the
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activities to ke of any help to them, None of the activities
were reported as not having helped. The three day solo was seen
as being the most helpful (37%), followed by the six day canoe
trir and being pushed hard (90% each)., The rest of the
activities evaluated were regported as having been helpful by 83%
of the participants. (Refer to Table 19A for a complete
sumpary) .

Finally, in reference to what was '"the best way" for
rrckationers "tc get along" at the camp, the responses
cosrlemented, as indicated in Table 19B, the objectives of the
program. One-hundred percent felt that it was "important to get
along with others in the crew", B83% felt that "trying to figure
yourself out" was gqood, while only 37% felt that the best way to
get along was tc "stay out of the way of the staff,"

In additicn to the positive perception of the program by
the experimental group, follow-up data obtained from the
experimental and control groups, as presented in Tables 33 and
34, show that even though they had been out of the program for 4
to € months the experimental participants still ranked the
progqram as having been "good and helpful." For example, they
ranked "getting along with others" still positively (37%--"yes a
lot", N = 29, r = =-,94, p¢-001), as with "helping them as a
person" (52%--"yes a lot", N = 23, r = -,37, p{.001) and "help
ther stay cut of trouble" (45%--"yes a lot", N = 23, r = =-,35, p¢

001, In queral, the data lends support to the proposition
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that the experimental group did perceive the A.C.,T.I.0.N.
program in a positive manner, in accordance with the self-report
follow=up form and self-report form completed -just prior to the
graduation ceremonies. (General information was gathered fronm
the experimental group but not used because no comparisons were
possible. The data are summarized in Tables 17 and 18),
Proposition 10: The proposition stated that the follow-up forams,
to Le completed by the probationers' parent(s) /quardian(s), and
proktation officers' would indicate that the experimental
participants would reflect more positive changes in terms of
reducing recidivism, imrroving school/work perfcrmance,
ieproving peer relationships and general attitude and behavior
changes, Due to the large amount of data obtained from the
information sheets and the fact that very little of it was
significant in reference to the Proposition, this section will
only review some of the information obtained that addressed the
specific concerns of the Proposition,

The Life Domain Survey, completed by the
parent{s) /quardian{(s), rrovided varying results. Subsequently,
the analyses of the self-report responses were subdivided into
sections, as presented in Tables 22 thru 25, Of first interest
was the fact that 66% (N = 20) of the control group parent forms
were returned, as ccmpared to 70% (N = 21) forms of the

experimental groups parents,
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The selected family background characteristics indicated
that across the fourteen measures observed, chi-sguare analysis
showed that on only one variable, educational level of the
father, was there a siqgnificant difference (t = 11,54, df = 12,
p{.04), The difference was primarily related to the fact that
the experimental group had a large number (9 vs. 2) of fathers
who did nct go teyond public school.

The remaining data suggest that, in general, the
participants parents did not go beyond high school (less than
20%), both parents swere emploved (mother in both group over 50%
and fathers over 65%). Families were perceived as being fairly
cohesive (over 40%), but perhaps more interestingly
prcabationers! were seen as being more attached to their mother
than father by approx. 20% WFhile all the results will not be
provided here they can be surveyed in Table 25.

In reference to the parents assessment of their son's
attitudinal, behavicral and educational performance, the
chi-square analysis presented in Table 22 indicated that while
there were no significant differences in the areas concerhing
schcol attendance or performance, the majority of the boys were
at least passing (C's and D's) or tetter, for both groups (66%
vs. 75% in experimental and control groups respectively). The
parents of both groups reported no siqnificant differences in
attitudes or behavicr since probation for neither the

experimental nor the control group. The perceptions wvere,
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however, generally favcurable as approximately 40% of the
parents reported "a lot" of improvement across both measures for
bcth groups as compared tc approximately 10% reporting "very
little change". In specific reference to the A,C,T.I.0.N,
participants, the respective parents indicated that there was
greater improvement, although not statistically siqgnificant, in
attitude than behavior (239% vs, 13%). Further support for this
observation came from the fact that none of the experimental
grcups'! parents felt that the program was of any use to their
son as presented in Table 23,

Table 24 shows that across eleven catagories considered to
be "problenm" areas for delinqguents, there were no significant
differences in parental assessments except for one itenm,
self-confidence, which was slightly significant (t = 7.98, 4f =
4, p¢.09)., In general, however, the changes in relative
frequency indicate that the experimental group's
improvement=--"some improvement" was greater {31% vs. 25%) than
for the control group, Ltut both groups were relatively egual on
the cateqgcry of "no consistent trend or change" {2%% vs., 24%),

Finally, although the statistical analysis reveal very
little difference between the experimental and control group
across the choosen variakles, the narrative responcses provided
in Appendix 0O sugqgest that the parents of the experimental
participants did perceive the A,C,T.I.0.N. program as being both

useful and pgactical. For example, only 2 {10%) of the control
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group parents responded to probation as being of any value,
while 15 (71%) of the experimental groups' parents responded
positively tc the wilderness progranm,

As with the parent/quardian follow-up forms, the Prgbation

Officers! Questionnaire responses provided varying results

across the five general areas reviewed., The sections included;
1) personal characteristics and family stability, 2) family
criminality, 3) education of probationers, 4) probation process
and problems, and 5) delinquency history and related issues, A
detailed summary of the data analyses are presented in Tables 25
thru 31,

1) & 2) Personal Characteristics, Family Stability and
Fapily Crimipality. Chi-square analyses of the seventeen
personal characteristics and family stability measures, and the
three measures related to family criminality, indicated that the
twc groups were basically homogeneous in that no significant
observations vwere made, The results, as presented in Table 25,
show that the majority of the parents represent the lower-middle
class (over 50%) with incomes between 58,001 to 15,000, had
relatively cohesive families (over 45%), the relationship
betseen the son and mother tends to be stronger than for the
father (mean difference of 20% in favour of the mother), and
according to aralysies presented in Table 25, the parents for
both groups tended to be employed as laborers or "blue-cocllar®

workers {(ovar 30%). A score of other variables were also
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analysed tut since none of them were significant or markedly
deviant from the norm, they are not presented in the text. Refer
to Table 25 for the complete summary of all the variables.

In terms of family criminality, expectedly fathers were
reported as having Leen more frequently involved in criminal or
delinquent behavior than the mother (13% vs. approx. 7%).
Approximately 25% of both the groups had had a sibling involved
in a criminal or delinguent activity. {See Table 26 for a
cchplete surmary).

3)Education~~Probationers: Most (63% of the experimental
and 578 of the control group) of the probationers were still
enrclled in schocol at the time of the 4 to 6 month follow-up

period. In terms of related questions, twc measures proved to be

1]

significant., They included diagnosed learninqg problems (t

’9022, df

]

3, £¢.02), and frequency of school transfer (t

g.ug, df

3, p<.03). In both cases the experimental group had
more boys diagnosed with learning problems and frequency of
school transfers. But, as with the parent follow-up forms, the
probation officers did not indicate any significant differences
in relation to school attendance., School attendance was
moderately hiqh (over 55% for both groups) but so were
motivational difficulties for both groups {over 55%). (See Table
27 for a cormplete summary).

b)Probation Process and Problems. The probation officers

generally pe;ceived the selected areas for success/failure,
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which were based on Renner's (1378) study, during probation to
be importart in their assessments. The catagories included
relationship with friends, parents, drug/alcohol use,
self-confidence, and control of hostility (see Table 28),
Although they generally perceived the items as being impcrtant
in determining success/failure during probation, there were no
sigrificant variations in the incidence of change during the
probation period across the thirteen items. In fact, the
majority of the officers noted "no consistent trend or change"
across the indicators. The responses for the "no consistent
trend or change" was U6,4% for the experimental and 47.6% for
the contrcl grcup. Refer to Table 29 for a complete breakdown of
the observed results.

5)Delinquency History and Related Issues. The results
presented in Table 30 indicate that most of the probatiorners
were first repcrted to have had difficulty with the law Letween
the ages 12-15, with a mean age of about 13 for both groups. The
most common type of delinguent acts were delinguencies against
property and liquor offenses as can be cbserved by reviewing the
results presented in Table 23, The only variable that proved to
reflect any significant difference between the two groups was
involvement of social agencies during the probation periocd (t =
12.25, df = 6, p¢.05). The noticeable difference was for the
experimental group who had more (33% vs., 3%) of their youths
either referred to Children's Aid or sent for clinical

»
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assessment than the control group. Also of interest was the
observation that the experimental group had slightly more
contacts (61% vs. 58%) with the police than the control group
(see Table 35). The observation, however, was not significant,
And finally, in their overall impression of the youths'
performance, since the program or termination of probation, as
presented in Table 30, the officers in order of preference
reported "neither success or failure" {(37% vs., 43% in favour of
the contrecls), "qualified success" (30% vs., 40% in favour of the
controls) and finally for "unqualified success"™ it was 13% vs.
7% in favour of the experimental qroup. The chi-square analysis
indicated, hovwever, there were no significant differences
Letveen the twc groups.

Summary. Based on the follow-up data provided by the
protation officers and the parent(s)/ gquardian(s) of the
protationers, the quantitative data suggested few, if any,
statistical differences between the two groups across the
selécted variatles of recidivism, schocl/work performance,
fagpily relations and general attitudinal and behavioral changes.,
Only the narrative reports in the follow-up forms of the
experimental grcups parents and the results from the Staff
Rating Forms suggest that the program was of merit.

In 1ight of the incconclusive results the gquestion of
whether tte 2,C.T.I.,0.N. program could serve as a viable

alternative‘for youths on probation will be left fcr elakoration
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in the fipal sectiorn.
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TABLE 6
Program A.C.T.I.0.N. Expenditure

1978 - 1979

1978 1979 1979
Ttems Actual Appropriations Actual
camp groceries $2,073.91 $2,600.00 $2,261.50
meals in transit 201.39 250.00 189.87
sub-total 2,275.30 2,850.00 2,451.37
less groceries
returned 104.58 - - 206.54
TOTAL food $2,170.72 $2,850.00 $2,244.83
Transportation 337.92 400.00 371.00
Insurance 50.00 60.00 - -
Mwards 226.30 250.00 221.00
Miscellaneous 81.76 200.00 193.25
Research - - 3,600.00 1,800.00
Rental of wvan - - - - 2,289.72
TOTAL COST $2,866.70 $7,360.00 $7,120.80

1978 Per Diem rate for Program A.C.T.I.O.N. $6.52.
1979 Per Diem rate for Program A.C.T.I.O.N. $11.30.

Note: $1,800 was all that could be contracted for the project from the
Ministry of Community and Social Services.

Note: In 1979 the program had to rent a van for transporting the participants
whereas the year before the Ministry loaned a van to the program for
the summer. In 1979 there were none available for loan.

132



TABIE 7
T-test Results for Pre-test on Experimental and Control

Groups on the Jesness Inventory

2 Tailed

) variance

Experimental Control t estimate

# (N=30) (N=30) value signif.,
Scale (items) mean S.D. mean S.D. (df=58) level
Sm(63) 24.9 6.4 24.3 7.1 -.28 .77
VO(39) 16.6 6.7 17.9 6.9 .70 .48
Imm(45) 13.9 4.3 15.2 4.8 1.12 .26
Au(28) 9.1 4.1 9.7 4.3 .52 .60
Al (26) 10.1 4.6 11.5 4.1 1.28 .21
MA(31) 15.0 5.5 15.8 5.7 . .55 .58
wda(24) 16.9 3.7 12.1 3.6 .18 .86
SA(24) 12.1 3.3 11.9 3.7 -.29 .77
Rep(15) 3.7 1.9 4,2 2.8 .70 .49
Den(20 11.3 3.6 10.1 3.4 -1.31 .19
TOTAL 155

NOTE: see Appendix D for a description of the Jesness Scales .
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T-test Results for Post-test on Experimental and Control

Groups on the Jesness Inventory

TABLE 8

2 tailed
) pooled
Experimental Control t variance
# (N=30) (N=30) value estimate

Scale (items) mean S.D. mean S.D. (df=58) signif, **
Sm(63) 24.7 7.8 23.7 6.8 -.55 .58
VO(39) 14.9 7.0 16.5 5.5 1.00 .32
Imm(45) 12.6 3.2 14.4 4.7 1.74 .08
Au(28) 9.0 3.7 9.3 4.9 .24 .81
Al(26) 7.6 4.5 11.1 3.6 3.35 .001**
MA(31) 15.1 5.8 14.6 4.8 -.31 .75
wd(24) 11.3 3.0 11.9 3.0 .72 .47
SA(24) 11.3 4.0 11.4 3.2 -2.18 .03%%
Rep(15) 3.6 1.7 4.0 2.5 .77 .44
Den (20) 12.6 3.7 11.2 3.2 -1.58 .12

** gignificant, P<.05.

Note: see Appendix D for a description
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TABLE 9

T-test Results for Follow-up on Experimental and Control

Groups in the Jesness Inventory

2 tailed
pooled
Experimental Control t variance
(N=30) (N=30) value estimate

Scale (itgns) mean  S.D. mean S.D. (df=58) signif.**
sm(63) 24.0 6.9 21.3 6.9 -1.41 .16
VO(39) 15.4 7.6 14.4 6.6 ~.49 .62
Imm(45) 12.5 3.8 13.7 4.3 1.11 .27
Au(28) 9.2 4.0 7.3 3.2 -1.89 .06
Al (26) 8.3 4.3 9.3 4.4 .80 .42
MA(31) 14.5 6.3 13.0 4.4 -1.00 .32
wd(24) 11.7 3.1 11.5 3.8 -.19 .85
SA(24) 11.6 4.0 10.3 3.2 -1.33 .18
Rep(15) 3.3 2.0 4.2 2.6 1.42 .16
Den (20) 11.7 3.6 12.4 3.7 .66 .51

** gignificant, P<.05.

Note: see Appendix D for a description of the Jesness Scales.
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TABLE

Analysis of Covariance on Jesness Inventory

10

for Pre-post Data:Main Effect Explained

F Signif.

mean Value level of
Scale square (df=1) F
Social-
Maladjustment 6.96 .22 .63
Value orient-
ation 9.52 .49 .48
Immaturity 21.03 1.75 .19
Autism 0.42 .04 .82
Alientation 114.74 9.55 .003
Manifest 17.47 2.15 .14
Aggression
Withdrawal 3.45 .60 .44
Social s
Anxiety 53.42 6.63 .01
Represssion 0.82 .22 .63
Denial 6.47 .87 .35
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TABLE 11
T-test Results for Pretest Data of Experimental and
Control Groups on the Self-Esteem Scales:
A & B Form Conbined

2 tailed
pooled
Experimental Control t variance
# (N=30) (N=30) A value signif.
Scale (items) mean S.D. mean  S.D. (df£=58) level
Self concept - 2.9 .66 3.0 .63 -.37 .71
Anxiety 3.2 .65 3.4 .67 -.83 .41
Social-acceptance 2.8 .35 3.0 .33 -2.03 .04
Sel f-awareness 2.7 .53 2.8 .67 -.39 .69
Self-control 3.0 .38 3.0 .44 .19 .84
Self-awareness I1 2.9 .48 3.1 .58 -1.35 .18
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TABLE 12
T-test Results for Post-test Data of Experimental and
Control Groups on the Self-Esteem Scales:
A & B Form Combined

2 tailed
pooled
Experimental Control t variance
# (N=30) (N=30) value signif.
Scale (items) mean  S.D. mean S.D. (df=58) level
Self-concept 3.2 .49 3.3 .31 -.53 .59
Anxiety 3.4 .57 3.4 .31 .24 .81
Social — acceptance 2.8 .30 2.9 .26 -1.02 31
Sel f-awareness 2.7 .52 2.9 .31 -2.45 .01
Sel f-control 2.9 .46 3.1 .36 -1.87 .06
Self-awareness IT 2.9 .40 2.9 .28 .47 .63
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TABLE 13
T-test Results for Follow-up Data of Experimental and
Control Groups on the Self-Esteem Scales:
A & B Form Combined

2 tailed
pooled
Experimental Control t variance
# (N=30) (N=30) value signif.
Scale (items) mean  S.D. mean S.D. (Af=58) level.
Self-concept. 3.2 .58 3.0 .68 1.33 .18
Anxiety 3.4 .37 3.3 .50 .28 .78
Social—-acceptance 2.9 .36 3.0 .38 -1.24 .21
Self-awareness 2.8 .41 2.9 .47 -.91 .36
Self-control 3.2 .40 3.0 .26 1.56 .12
Self-awareness II 2.9 .54 3.1 .50 ~1.30 .19
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TABLE 14

Mean Scores and Range of Ratings for

Instructors' Rating Forms on

Experimental Group (N=30)

Final

Report

Scale Day 5 Day 10 Day 15 Day 20

(1-5) X/Range X/Range X/Range %/Range

3.9 3.7 4.0 4.1
Effort .5-4.0  1.5-5 2.5-4.5 2.5-5

. 3.7 3.6 3.8 4.0
Maturlty 1-4.5 1.5-5 2-5 2-5

. 2,3.6 3.6 3.8 3.7
Leadership 1-4.5 2-4.5 2-5 2-5
Competence 3.5 3.6 3.6 3.8
1-4.5 2-4.5 2-4.6 2-4

Physical 3.9 4.0 4.2 4.2
Bbility 3-5 3-5 2.5-5 2.5-5

Staff relationship . 3.7 4.1 4.0 4.0
1.5-4.5 2-5 2.5-5 2-5

Initiative 3.2 3.3 3.4 3.5

.5-4 1-4.5 1-4.5 1-4.5

Environmental 3.0 '/ 3.1 3.4 3.5
Awareness 1-5 1.5-4.5 1.5-5 1.5-5

Determination 3.5 3.7 4.0 4.0
1-5 1.5-4.5 1.5-5 2-5

Peer Relationship 3.5 3.8 3.9 4.0
2-5 2-5 2-5 2-5

Note; See Appendix F for Instructors' Rating Form and definitions of Scales.
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TABLE 16
Factor Analysis Soores for
Self-Esteem Items: Part A & B

Scale and Items (form A or B)

1-5 scale

Item Ioading

1.

self-control (A)

2.

22. I do bad things,

32. I pick on my brother(s) and sister(s),
39. I like being the way I am,

40. I feel left out of things.

self-control (B)

3. I wish I were different.

8. I am often mean to other people.

12. I am cheerful all the time.

13. I am dumb about a lot of things.

19. My family is disappointed in me.

21. Whenever I try to do something, everything seems.
to go wrong.

am picked on at home.

26. I forget what I learn.

30. I am a good reader.

34. I am often afraid.
I
I

22.

—

36. can be trusted.

43. feel confident that I can handle the ,
problems that arise in the future.
anxiety (A)

3. It is hard for me to make friernds.
4. I am often sad. .
6. I am shy.
7. I get nerwous when the teacher calls on me.
8. My looks bother me.
10. I get worried when we have tests in school.
18. T usually want things my own way-
20. I give up easily.
28. I am nervous-
31. In school, I am a dreamer..
37. I worry a lot.
38. I feel left out of things.
40. I need somebody else to push me through on most things.
44. My parents expect to much of me.

anx1e1_;_y: (B)

I often volunteer at school.
7. I am sick a lot
8. I am often mean to other people.
10. I am asappy guy-
24. I am clumsy-
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.72
.68
-.63
.40

.55
.52
-.71
.47
.74

.59
.54
.56
-.42
.70
.53

-.56

.49
.42
.66
.49
.52
.63
.48
.58
.74
.47
.60
.55
.66
.61

.46
37
.42
.53
.55



TABLE 16 (continued)

Scale and Ttems (form A or B) Item Ioading
1-5 scale
29. I am popular with girls, .53
33. I think I have a good body, -.71
35. I am always breaking or dropping things. .72
3. social acceptance (A)

2. I am a happy person, ~-.66

4., T am often sad. .54

9. When I grow up, I will be an important person. -.45
12, I am well behaved in school. -.68
13. It is usually my fault when something goes wrong, .60
14. T cause trouble in my family, -.69
17. I am an inportant member of the family, -.52
25. I behave badly at home. .58
34. I often get into trouble. .55
35. I am cbedient at home. -.60
36. I am lucky. .48
37. I worry a lot. .42
social acceptance (B)

6. I am among the last to be chosen for games. -.45

9. My classmates in school think I have good ideas, .69
10. I am a happy guy. .52
11. T have many friends. .71
14. I am good looking. .73
15. I hawve a lot of energy. -.43
17. I am popular with other boys my age, .71
18. People pick on me. -.77
23. I am a leader in games and sports. .48
28. I lose my temper easily. -.74
29. I am popular with girls. .60
37. I am different from other people. -.55

4. self-awareness (A)
15. I am strong - .49
16. T have good ideas. .45
23. I can draw well. .41
27. I am an important member of the class .67
29. T have pretty eyes. .63
33. My friends like my ideas. .86
sel f-awareness (B)

1. I have nice hair. .67
20. I have a pleasant face. .75
25. 1In games and sports, I would rather watch than play. .71
26. I forget what I learn. .52
31. I would rather work alone than be with a group. .52
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TABLE 16 (continued)

Scale and Items (form A or B)

1-5 scale Item Ioading
32. I like nmy brother(s) (sister(s)). .47
40. I am a good person. .68
41. Most of my feelings and motives are a mystery to me, .60
45. I let other people decide what to do, .48

5. Self-concept (A)

1. My class mates make fun of me, -.45
5. T am smart. -.55
19. I am good at making things with my hands. .52
20. I give up easily. .46
21. T am good in my school work. .77
26. I am slow in finishing my school work. -.78
42. When I run into a new challenge, I know myself well enough

to know if I can do it. .60
43. I feel a person is better off when he takes respopsibility

for himself. .63

self-concept (B)

7. I am sick a lot. .44
13. I am durb about a lot of things. .48
16. I get into a lot of fights. .57
38. I think bad thoughts a lot. .82
44. T believe that what happens to me is my own fault -.69
45. I let other people decide what to do. .58
6. Self-awareness concept II (A)

1. My classmates make fun of me. .41
11. I am unpopular. .62
19. I am good at making things with my hands. _ .51
23. I can draw well. .65
31. In school, I am a dreamer. -.44
41. T hawe spent a lot of time thinking about who I am and what

I can do.

self-awareness concept II (B)

4. I sleep well at night. -.52
5. I hate school. .58
6. I am among the last to be chosen for games. .56
7. I am sick a lot. .43
22. I am picked on at home. -.46
27. I am easy to get along with. .60
40. T am a good person. .40
42. If I had to, I could list most of my weaknesses and strengths. .55
30. I am a good reader. .51

.

Note: factor six, self-awareness concept IT label was decided by rating

of seven independent judges.
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TABLE 17

Selected Family Background Information
for Experimental Group (N=30)

Questions

Experimental Group Response
% Yes

Still in school?
Would like to go to wniversity?

The offence they committed deserved
'punishment' ?

Best friend been in trouble with
law?

Father expected client to get
into trouble?

Mother expected client to get
into trouble?

Any family members work?

90
60

73

70

90

68
60
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TABLE 18
Relationship with Father and Mother
Experimental Group (N=30)

Response Levels

OK(%) Very well (%) Poorly (%) Not know (%)
86
B i S N
Father 43 43 10 10
Mother 17 73 10 0
90
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Table 194
Assessment of A.C.T.I.0.N. Activities by
Experimental Group (N=30)

Any of the following

Experiences help? _ Frequency of Response
% yes
Being alone. 83"
Being told what to do. 83
Help the staff. 83~
Climbing and rapelling. 83
Canoe trip. 90
Being pushed hard. 90"
Nothing helped. . 3
Solo helpful. 97
Table 19B
Experimental Groups Opinion of How to 'Get along' at
Camp (N=30)

_ Frequency of Response
Questions % yes

Playing it ‘cool' (not get

into fights, no backtalking, etc.). 86
Staying out of the way
of the staff. 37
Trying to figﬁre self out. _ 90
Trying to do your best. 97
Good to keep mouth shut. 17
Important to befriend the staff. 90
Important to get along with

others in the crew. 100
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TABLE 20

Experimental Groups Perceptions of the

Program (N=30)

Questions

Frequency of Response
% Yes

Got a 'bum' rap by going to camp?

Program will help to keep out of trouble?
Like themselves better than before program?
Would like to come back for a visit?
Iearned more good than bad?

They did their share of work?

Staff gave them easy breaks?

Not unnecessarily picked—on?r

If they could be one of the staff would
run the program in same manner?

Program made them stronger and healthier?

If pass the program they would be better able

to keep out of future trouble?
Could now, in general, get along better?
Staff were helpful?
Broke program rules?

Given a fair chance to 'make good' before
going to camp?

Felt the staff were fair?

Would not keep their participation in

T AE.C.CUT.0N. @ secret?

Would wear their A.C.T.I.0.N. T-shirt?

Would recommend sending their friend
if in trouble?

The program was a good way for paying for
their wrong doing?

Are you still tough?

57
97
8
97
90
53
10

90
73

86
90
%9
20

73
86

83

83

70
60
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TABLE 21
Experimental Groups Feelings about Leaving the
Course (N=30)

Frequency of Response

Questions % Yes
Bitter? 30
Feeling 'different'? 73
Feeling friendlier? 97
More helpful? 100
Relaxed? 83
Hope program will give them a fresh start? 100
"Pissed off" about the camp? 97
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TABLE 22

Parents' Assessment of Selected Attitudes, Behavior and

Educational Performance

Experimental Control Group

Group
Relative Relative
Category Code Frequency Frequency
Son attending school?
Yes 86 75
No 15 75
a2 = 8.22, df = 1, p<.63.
Grade Attending - January 19 80b
14 10
43 50
10 24 20
11 0 5
Not attending 19 15

bmean grade = 9.1 (exp.group) and 9.2 (control group)

School attendance problem”

Yes 33 25
no 52 65
Not applicable 14 10
©y% = 3.28, af = 2, p<.19,
Academic Perfonnanced
very well (A's) 5 5
good (A's,B's & C's) 41 ' 45
fair (C's & D's) 29 25
poorly (failure) 18 10
no answer 5 15

dxz = 1.45,df = 4, p<:83.

150



TABLE 22(continued)

Experimental Control Group

Group
Relative Relative
Category Code Frequency Frequency
Son's enployment status if not
in school®
Full-time 0 17
Part-time 17 0
Not working 83 83
€2 = 2.00, &f = 2, p<.36.
Son's attitude since probation
terminationf
Improved a lot 43}48 40}50
Improved 5 10
Some change 33 25
Very little change 10 5
Attitude not changed 10 10
No problem before 0 10
£2 = 3.03, af = 5, p<.69.
Son's behavior since probation
termination®
Improved a lot 38}48 40}50
Improved 10 86 10 80
Some change 38 30
Very little change 10 0
Behavior not changed 15
No problem before 5

92 = 4.26, af = 5, p<.51.
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Parents' Assessment of Attitudinal and Behavioral

TABLE

23

Changes for A.C.T.I.O.N. Participants

Attitude Behavior
Relative Relative
Assessment Frequency Frequency
d a lot 29 1
Inproved a lo }7 2 9 }83
Improved 43 64/
Some change 29 14

Very little change
Attitude not changed
No problem hefore
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TABLE 25

Personal Characteristics, Family Stability and
Demographic Variables

Experimental Control Group

Common Law, married 0

Group
Relative Relative
Category Code Frequency Frequency
Neighbourhood Status™
Upper Class o} 3
Upper Middle Class 23
Iower Middle Class 47 57
Iower Class 27 27
Iower Iower Class 3 7
a x?>= 4.40, af = 4, p<.35.
Yearly Household Income of Familyb
$8,000 or less 7 17
$8,001 to $15,000 47 50
$15,001 to $25,000 37 30
$25,001 or over 7 5
cannot guess
b y2= 1.93, af = 4, p<.58. _ ’
Reliance on Social Assistance Income for Familyc
Frequent use 20 17
Infrequent use 33 37
Do not know 47 47
c y*= 0.21, df = 2, p<.93,
Living Companion(s) at time of Probation Orderd
With both parents 57 63
With mother only 10 20
with father only 3 7
Mother and other male 10 10
Father and other male 0
Foster home 0
Institute or Group home 13 0
Relative or friend 0 0
’ 0
0

No response

d x*= 5.58, df = 6, p<.28.,
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TABLE 25 (continued)

Experimental Control Group

Growp
. Relative Relative
Category Code Frequency Frequency
Cohesiveness of Probationers' Familye
Very Cohesiwve 73 13
Somewhat cohesive 47 53
Not cohesive 30 33
e x*>= 1.00, df = 2, p<.60,
Relationship with Parentsf
Attached 33 43
Indifferent 37 27
Inconsistent 27 30
Hostile 3 0
f y2= 1.92, df = 3, p<.58,
Probationers' Relationship with Father?
Attached 37 27
Tndifferent 40 ' 37
Inconsistent 20 13
Hostile 3 17
Don't know 0 7
g x?= 5.58, df = 4, p<.23,
Prcbhationers' Relationship with Motherh
Attached 53 53
Indifferent 27 27
Inconsistent 17 17
Hostile 3 3

h x?= 2.00, df = 3, p<.63 .,
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TABLE 25(continued)

Y

Experimental Control Group

Group
Relative Relative
Category Code - Frequency Frequency

Probationer Removed from Home During Probation Order™

Group home 17 13
Foster home 0

Relative's home

Treatment centre

Institution 0
Not applicable 67 83
More than one removal 10 0
i x*= 6.66, df = 6, p<.15.
Probationer Adoptedj
Yes 10 0
No 90 100
j x=1.40, df = 1. p<.23.
Either Parent Died® /
Yes 0 3
No 100 97

k x*= 0.00, df =1, p<1.00.

Remarriage or now Common—law Union of Parents

Yes 20 13
No ' 80 80
Don't know 0 7

1 x%= 2.40, df = 2, p<.30.

Parental Divorce/ Separationm

Yes 27 40
No 73 60
m x= 0.67, df = 1, p<.4l.

[
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TABLE 25 (continued)

Experimental Control Group

Group
Relative Relative
Category Code - Frequency Frequency
Intermittent Separation of Parents'
Yes 30 37
No 70 60
Don't know 0 3
n x’= 1.48, df = 2, p<.48..
Prolonged Absence of a Parent from Home®
Yes 10 27
No 80 70
Don't know 10 3

o x?= 3.47, df = 2, p<.17.
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TABLE 25 (continued)

Experimental/Control Group

Father Mother
Relative Relative
Category Code Frequency Frequency
Enployment Status of Father® and
Mother? during Probation Period
Employed 60/60 37/50
In and out of work 7/10 13/7
- Unenployed, but
looking 0/0 7/3
Unemployed, and
not looking 0/3 10/20
Not applicable/
don't know 13/27 33/20
p 3= 3.39, Af = 4, p<.33.
q x?= 3.61, df = 4, p<.46 .
Usual Occupation of Father' and Mother®
Professional 10/3 0/3
Manager, official and/ .
or Proprietor 12/10 0/3
Technical/Admini-" :
strative 3/10 3/0
Clerical/Filing 10/3 3/3
Sales 3/7 3/3
Craftsman, foreman 10/7 0/3 -
operatives 10/3 0/0
Services 0/0 10/0
Labourers : 27/27 27/33
Private household 0/3 13/3
Homemaker 0/0 7/7
Not applicable/
don't know 27/13 33/33

r x?= 10.43. df = 11, p<.53.
s x%= 12.72, df = 11, p<.29.

'
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TABLE 26
Family Criminality

Experimental Group Control Group

Relative Relative
Category Code Frequency Frequency
Father Criminal or Delinquent
Record’
Yes 13 13
No 70 63
Don't know 17 23
a y>= 0.43, df = 2, p<. 80.
Mother Criminal or Delinquent
Recordb
Yes 7 0
No 77 83
Don't know 17 17
b x*= 2.08, df = 2, p<.35.
Sibling(s) Criminal or Delinguent ’
Record” -
Yes 27 23
No 47 57
Don't know 27 20

c X*= 1.43, df = 2, p<.69.
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TABLE 27
Educational Status of Probationer

Experimental Group

Control Group

Relative Relative
Category Code Frequency Frequency
Attendance Problem™
Yes 63 57
No 37 43
ax’ = 0.06, df = 1, p<.79.
Motivational Difficulties in Schoolb
Yes 73 60
No 23 40
Don't know 3 0
b x*= 2.71, df = 2, p<.25.
Discipline Problem in School®
Yes 33 20
No 63 80
bon't know -3 0
c x’= 2.58, df = 2, p<.27.
Diagnosed leaming Prt)blemd
Yes 10 0
No 67 97
Don't know 23 3
d x*= 9.92, df = 2, p<.02%*_
Frequency of School Transfer®
Frecuently 27 13
Occasionally 40 47
Rarely 33 20
Never 0 20

e x*= 8.48, df = 3, p<.03** |
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TABLE 30

Delinquency History and Related Issues

Experimental Control Group
Group
Relative Relative
Category Code Frequency Frequency
Age of First Recorded Evidence
oF Difficulty with the Taw 2/P
Under 11 13 0
12 - 13 33 53
14 - 15 53 47
ax?=5.51, df = 2, p<.06,
b mean age of first recoraed evidence = 13.4 for bothl groups
Period of time for which Probation Order Made®
6 months or less 40 43
7 to 12 mths 40 47
12 to 18 mths 17 3
19 to 24 mths 3
over 24 mths 0 0
Indefinite ’ 3
c y?= 3.86. df = 5, p<.42.
Actual time spent on Probationd
6 months or less 17 17
7 to 12 mths 53 63
12 to 18 mths 20 10
19 to 24 mths 10
over 24 mths 0

dy?= 4.25, df = 4, pc 51,

Note: It appears that most probationers had their probation extended as the
mean shift from "time for probation” to "actual time" went from
between 6 - 9 nonths to approx. 12 months.
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TABLE 30 (continued)

‘Experimental Control Group

Group
Relative Relative
Category Code ’ Frequency Frequency
Amount of Supervision Requirvede
Intensive supervision 40 23
Medium supervision 47 63
Minimal supervision 13 13
No supervision required 0 0
e y?=2.07, df = 2, p<35.
Social Agencies Inwolved with Probationersf
During Probation
Children's Aid Society 20 0
Clinical (i.e. psych-
ological assessment) 13 3
Hospital (i.e.
physical illness) 0 3

Residential treatment
centre (i.e. emptional ~

disturbance problem) 3 0
Family Service AssocC. 17 17
More than one agency 7 7
Not applicable 40 70
£ y*=12.25, df = 6, p<.05.
Removal from the Home During Probation order?
Group Home 10 13
Foster Home 0
Relatives Home 3
Treatment Centre 0
Institution 0
More than one 10 0
Not applicable 73 83

g x?= 8.06, df = 5, p<.5 .
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TABLE 39 (continued)

Experimental Control Group
Group
) Relative Relative
Category Code Frequency Frequency
Number of Charges laid During Probation Order h
No charge 63 73
One charge 27 7
2 - 3 charges 10 20
4 or more
Don't know 0
h x’= 4.81, df = 2, p<.08,
Probation Officers' Evaluation of Probationer's Success®
Unqualified success 13 7
Qualified success 30 40
Neither success or
failure 37 43
Successful start,
followed by
deterioration 3 3
Clear and definite
failure . 10
No answer 7

i x?= 3.46, df = 5, p<.62,
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TABLE 31
Follow-up Assessment of Probation

Experimental Control Group
Group (N=29) (N=26)
Relative Relative
Category Code Frequency Frequency
Assessment of Probation?
Helped a lot 52 62
Helped some 34 23
Helped very little 14 11
Did not help at all 0 4

a2 x= 2.01, &f = 3, p<.56-
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TABLE 32
Kendall Correlation Coefficient for
Students' Rating Forms between
Testing Intexrval Scores

Scale Time Intervals '~ Scale Time Intervals
1-2  ** 1-2  **
1-3  ** 1-3 *%*
1-4 ** 1-4 %%
Effort 2-3 #* Initiative 2.3 Hx
2~4 K% 2-4 **
3-4 ** 3-4 **
1-2 ** 1-2  **
1-3  ** 1-3 **
1-4 ** . 1-4  **
Maturity 2-3 %% FGioni 2-3 **
2-4 ** 2-4 **
3-4¢; %% | 3-4 %%
1-2 ** ' 1-2  *%*
1-3 ** 1-3 *
1-4 ** 1-4 *
Leadership 2-3  k* Determination o3 *
2~4 *% 2-4 *x
34 ** 3-4 k%
1-2 ** . 1-2 k%
1-3 ** 1-3  **
Competence 1-4  ** Peer . - 1-4  **
Relationship
2-3 ** 2-3 k%
2~4 x* 24 k%
3-4 ** 3-4 *x

167



TABLE 32 {continued)

Scale Time Intervals Scale Time Intervals

1-2  ** 1-2 k%

1-3 ** 1-3 **
Phys%cal 1-4  ** Staff' _ 1-4  *%
Ability Relationship

2-3 *% 2-3 *

2—-4 **% 2-4 k%

3-4 ** 3-4 *

Note: Kendall Correlation Coefficient is best for N<30 and when you

have many tied scores.

Note: See Appendix D for

Note: Time intervals -

** p<.001.
* p<.0l.

1;
2;
3
4

-
r
.
L4

definition of scale items.

day five of program.
day ten of program.
day fifteen of program.

day twenty (final evaluation) -
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TABLE 33

Selected Occupational/School Characteristics

Experimental ‘Control Group
Group (N=29) (N=26)
Relative Relative
Category : Code Frequency Frequency
School Status®
Attending 72 77
Not attending 28 15
Was, but quit 0 8
a x’= 3.20, daf = 3, p<.20.
Grade Attending: Jan, 1980b
8 7 15
9 41 38
10 27 15
11 0 +3
Not attending 24 27

b approx. grade lewel was grade 9 for both groups.

School Performanoec

Very good (A's) 8 7
0.K. (passing) 35 35
Not too bad (passing
most) 21 15
Poorly (failing) 14 15
Not attending 27 27
c x’= 0.24, daf = 3, p<.99.
Emrployment Statusd i
Working 14 29
Not working 79 81
was but quit 7 0

a x’= 2.01, at = 2, p<.s6.
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TABLE 33 (contined)

Experimental Control Group
Group (N=29) (N=26)
~ Relative Relative
Category Code . Frequency _ Frequency . . .
Relationship with Father~
Very good 41 46
0.K. 10 23
Not so good 10 19
No answer 7 12
ex’=2.54, df = 3, p<46.
Relationship with lvlotl'lerf
Very good 41 58
O.K. 45 39
Not so good 14
No answer 0 4

fX2= 5.57, df = 3, p<.13.

170



TABLE 34

Experimental Groups Follow-up Assessment of

A.C.T.I.0.N. (N=29)
Response Lewels
Yes Very Not
A iot Some Little at all
Question (N) % (N) 8 (N) % (N) &
Program helped to stay out?
of trouble? (13) 45 (11) 38 (4) 14 (1) 3
Help self feel better aboutb
yoursel £? (15) 52 (10) 35 (4) 14

Get along with others better?®  (11) 37

(18) 62

a pearson's R = 0.94 p<.000,.
b pearson's R = 0.97 p<.000.
c pearson’s R = 0.95 p<.000.
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TABLE 35
Interaction with the Law: Peers & Participants

Experimental Control Group
Group (N=29) (N=26)
: Relatiwve Relative
Category Code . Frequency Freguency
Peer contacts: same friends as in Smnmera
Yes 72 100
No 28 0
ax’=6.32, af = 1, p<.0L
Peers contact with Police: since the Summerb
Yes 45 58
No 34 23
Don't know 21 19

b x2=1.07, &f = 2, p<.58.

Personal Contact with Police (picked-up or stopped by)c
Yes 41 38
No 59 y 62
cx?=1.02, df = 1, p<.60.

Charges laid against p]:obationersd

Yes 17 23
No 17 15
Don't know 64 62

d x?= 0.06, df = 2, p<.80,

Found Gu_letye
Yes 17 23
No 17 15
No answer 64 62

Il

e x*= 0.06, daf = 2, p<.80.
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TABLE 35 (continued)

Experimental Control Group
Group (N=29) (N=26)
Relative Relative
Category Code , . Frequency _ Frequency
Frequency of Police contact(c)f
0 59 62
1 14 19
2 3 8
3 3 0
4 8 8
5 0 0
6 8 4
7 0 0
8 3 0
f x?= 3.28, df = 5, pP<.65.
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TABLE 36
Self-Esteem Measure Pre- and Post-Mean Score
Comparison of “"Successors" (N=25) and "Failures" (N=5)
in Experimental Group

Successors/Failures

Self-Esteem Measure Pre-Mean 2-tailed Post-Mean 2 tailed
Scales Score Prob. Score Prob.
Self-control. 3.1/3.2 .74 2.9/3.0 .74
Self-concept- 3.3/3.3 .81 3.2/3.5 .30
Social~Acceptance. 3.0/2.9 .73 2.9/3.0 .77
Anxiety. . 2.7/2.7 .83 2.8/3.3 .06
Sel f-awareness. 2.8/2.6 .26 3.0/3.2 .32

Self-awareness/
concept II. 2.7/2.8 .81 2.9/3.0 .37
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TABLE 38

Jesness Inventory Pre- and Post-Mean Score Comparison of
"Successes” (=25) and "Failures" (N=5) in Experimental Group

Successes/Failures
Jesness Post mean Two—tailed Post mean Two—-tailed
Scales Score Prob.level Score Prob.lewvel
Social Maladjustment 24.8/27.4 .35 24.5/25.8 .74
Value Orientation 16.2/18.6 .49 14.9/14.8 .94
Immaturity 13.3/17.0 .05 12.1/15.0 .06
Autism 8.8/10.8 .34 8.8/10.0 .55
Alienation 9.8/11.6 .44 7.4/ 8.4 .68
Manifest Aggression 15.0/15.2 .94 14.8/16.4 .59
Withdrawal 12.1/11.0 .54 11.2/11.6 .83
Social Anxiety 11.8/13.4 .36 13.5/13.4 .95
Repression 3.4/ 5.2 .06 3.4/ 4.4 .29
Denial 11.2/11.6 .82 12.4/13.6 .54

s
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K. Disscusion

Contrary to the propositions and main theorem, the results
of this study provide only qualified support for the general
prenpise that the wilderness therapeutic/adventure progranm
(R.CeT»I.0.N,) wWould serve as a viable alternative to probation
for adjudicated (male) juveniles. This is due to the fact that
the standardized dependent measures of self-esteem, delinquent
attitudes and recidivism, were not unanimously conclusive in
indicating significant statistical variations between the
experimental and control group. The findings, nevertheless, are
consistent with Kaplan (13974), who pointed out that there were %§<
opvious changes in the participants he observed, but he
queséioned the longevity of the program's impact cnce the youths
were retufnedhigmé{ while Kaplan (1379) concluded that although
the proqram he evaluated offered an opportunity to build
self-image, the effect appeared to be time-limited. Similarly,
Kelly (1974) noted that while there was a significant difference
in reconviction rates, shortly after the program, the difference ¥
virtually disappeared after the second year of completing the
program.

While it may be arqgued that the standardized personality

measures, Jesness Inventory and Self-Esteem Measure, were not

sensitive egcugh, previous results (i.,e., Kelly & Baer, 1371;
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Vallance & Forrest, 1371)vould tend to negate the argqument, More
realistically, or practically, it appears that while there uere
some significant changes on a number of the sub-scales at the
posttesting period for the experimental group, the progranm
andsor prckation did not have any effect on the other areas that
Jere assumed,to be theoretically related {i.e., reconvictions or
self-esteem). Although intuitively it can be reasoned that a
Z21=-day progqram can not be expected to have a lasting positive
influence ¢n one's attitudes or subsequent behavior (i.e.,
Berube, 1975), it was expected that the new and structured
environment, in which one learns through direct experience and
where what one learns is immediately tested and, if workable,
reinforces thrcugqh one's achievement and success, would provide
greater operationalized differences for the experimental group
in the posttest and possibly follow-up measures.

The cktservation that any initial differences on the Jesness
Inventory and Self-Esteem Measure, in the fpost measure, did not
hold for the 4 to 6 month follow-up period would tend to suggest
that the differences measured between the experimental and
cecntrol qroup dissipated after the youths had been returned to
their natural environment, This has been supported to varying
deqrees by Kaplan (13973), Kelly {1974), and Krajick (1979).
Therefore, it might be suggested that the youth's natural
envircnment does not provide the appropriate reinforcements to

sustain the, behaviors or attitudes acquired. Nevertheless, the
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follow=-up observations are interesting in that, while most of

the studies reviewed showed some statistical differences at the

posttest periods for recidivism data few studies have shown that

attitudinal and/or behavioral differences persisted over any

substantial folgw=-up period, i.e., one year or more, Therefore,‘>

these results lend further support to the observation that the /

lack of measureable differences at the follow-up period may in

part be attributed to the "wearing off" effect on the wilderness;

\pEPFEEF (Kaplan, 1979; Kelly, 1974),

An alternative that has been forwarded by Kaplan (1§79)
includes the need for "significant others" or some follow-up
services, i.e., social workers, parents and/or probation
officers, or even a structured residential setting, to help
maintain any positive behaviors and/or attitudes acquired
through exposure to the program, This model would also
conmflement the behavioral model underlying the wilderness camp
in that in order for a new behavior to be sustained it requires
reinforcemrent and monitoring., It is not enough to simply alter
someone's attitudes; one has to provide a positive post
envirconment in order tc reinforce any changes obtained (i.e.,
Kaplan, 1373).

Even though the standardized personality inventories did
not provide results consistent with similar programs using the

same measures, the recidivism data contributed some interesting

infcrmation that strengthened the main theorem of the research.
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For example, despite the rates of reconviction being nearly
identical for both the control and experimental grcups (approx.
20%), the types of offenses and their outcomes varied
substantially Letween the two groups, as indicated in Table 37,
Futhermore, since bcth groups were considered relatively
homogeneous at the pre-test period, the variations in types of
subseqguent recidiﬁism could in part be accounted for by the
effect of the wilderness program. Conversely, since the
recidivism data were collected at the 4 to 6 month follow=-up
period, it appears that there was some persistence of behavioral
change for the experimental group.

Recent researchers and practitioners in the field, however,
i.e., Arthur, 1975; Cardwell, 1978, as vwell as those outside the
field, i.e.,, Cicourel, 1376; Gendreau and Leipciger, 1978, have

[}E} arqued that recidivisnm measuresvper Se may not necessarily
be the best dependent measure of a programs success/failure. As
noted earlier, these arquments tend to centre around the
ambiquity of defining and interpreting recidivism as well as
operationalizing it tc the program goals. In fact the
association between past delinquent behavior and future
delinquent behavior may only be an economic or political
consideration at best. Therefore, generalization from the
recidivise data should be viewed with caution. One reason for
the caution can be attributed to the fact that the primary focus

of most wilderness proqrams is to build self-confidence,
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self-esteem, respect for nature, perception of self-efficacy, an
awareness of peers..and adults as well as provide a healthy
recreational.alternative to the streets (Mazur, 1379), not
alleviating recidivism, Notwithstanding the criticisms ard
realizinq‘the cautions in using recidivise data, it miqght have
been interesting to introduce Glaser's (1964) classification
systems for differentiating reconviction into "successes" and
“fajlures"., Glaser used four cataqories; 1) clear reformation;
2) marginal reformation; 3) marqginal failure; and 4) clear
recidivists, {(See Glaser, 1364: 331-340 for elaboration of the
teress)., In addition, in accordance with Kelly and Baers?! (1371)
findings, it would be interesting to extend the recidivism
fcllow-up period to a year or more., Due to time and financial
limitations, however, the present study was not able to
incerporate an extended follow-up., Otherwise, it is felt that by
alterinpng one's negative attitudes and behaviors for more
socially acceptable ones they would then act as a catalyst
towards reducing further delinguent tendencies. These general
assumptions can be related to a number of practical and
theoretical explanations. One possible explanations is the
social learning theory in which relevant reinforcement agents
ar€ brought into effect through modelling effects {(Bandura &
Walters, 1963); which are consistent with therapeutic approaches
which stress individual responsibility (Mowrer, 1963). The

therapeutic approaches in turn are consistent with social
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influence theory and small group theory in attempting to change
individual behavior by changing their social structure or group
norms {Ash, 1358). They are also consistent with behavior
modification techniques in which one is concerned with altering
only the present behavior without needing to know the past.
Finally, the use of behavior modification techniques are further
encouraqed by their intuitive appeal and apparent success in
wilderness proqrams (Hoktbs & Shelton, 1972) and the dismal
record of longer programs based on vocational training and
counselling {¥wilkins, 13693).

Despite the apparent stronq practical and varying
theoretical support for wilderness programs no coanclusive
surport has ever been presented showing a positive causal
relationship between altering one's behavior and future
delingquent behavior.(gevertheless, perhaps for the sake cf
political expediency, recidivism and per diem costs are stillr/
frequently seen as the primary criterion measures of the
programs success and fundinq:>But, Cardwell (1978) and Wichmann
(19739) amcng others have sugqested that closer scrutiny of the
program itself is needed to assess their utiiity and help
discern which variables can be most directly related to progranm
outcome., Tc accomplish this, arquments can be made for the use
of rultimodal research designs under a true-experimental
setting, WRhile the present study attempted to incorporate a

multimodal approach for progranm evaluation the theoretical and
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practical assumptions were based on a general nondescript
independent variable; wilderness adventure program. Hence, while
the dependent measures may have corkplemented the theoretical
approach scme of the measures may have been used under
conditions that were not conducive to assessing any changes, For
exanple, while the staff evaluations and self-report forms from
the probation officers, parents and clients themselves provided
a clearer indication of progress and failure, the standardized
personality forms did not, Therefore, special consideration
should be made as to the generalizability of personality
measures to varying prcgram objectives and theoretical premises,
The latter pocint will be elaborated shortly.

The lack of any clear difference between the control and
experimental grcup could also be atftributed to a number of other
factors as well. Even thouqh the present design was a
true-experimental one with a control group, the sample size vas
considered to be somewhat small for each group. Due to the small
samfle sizes the experimental groups had to be combined in order
to allow for statistical analysis, The spall sample may have
nullified any differences as a larger variance is needed to
obtain any statistical significance with a smpall sample size
(Kerlinger, 1976). For example, Kerlinger (13973) notes how a
srall sample size can influence the variance in that if the
samples are small they are more susceptable to error variance

and incorrqpt rejection of the null hypothesis., Notwithstanding
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the above limitations, it would have been interesting to have
comrared the three experimental groups separately as they might
have performed differently, as Smith et al. (1975) were able to
obkserve in their evaluation,

Wichmann (1979: 12) has also noted that "assessment of the
presence of variability of the independent ya:iable(s)" can be
impertant as they introduce new measures such as proqram length,
staff readiness, and progqram structure shich otherwise are
assumed to remain constant. For instance, if there was a
significant change in cne of the measures which factor then
contributed most to the result; the staff, the probationers'
peers or one of the program's activities? In the present study,
for example, a difference between the experimental groups was
observed with respect to which group had the most recidivisms
{(see Table 36). Group 2 had 80% (4 of 5) of the recidivists,
while Group 3 had none. Due to the limitations of the design and
measures uced however, it was not possible to identify why this
phenorenon was cbserved. (Refer to Tables 36, 37, and 38 for a
breakdown of the follow=-up reconviction data).

Another extraneous determinant possibly contributing to the
lack cf any clear cut difference between the two groups is the
fact that the study did not control for the types of offenses
correctly in that more attention was given to the/number of
offenses rather than the;specific type(s). Therefore, due to the

variations,in "severity" of offense types any differences in the
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proqrams effect may have been even minimized more. For example,

Kelly and Baer (1371: 437) noted that "delinguents who are

»respondinq tc an adolescent crisis rather than to a character

defect qqu;dwprofit most from such a program." Consequently,
perktaps closer attention needs to be paid to the type of
delinquent being referred, This consideration was partly
addressed in a post hoc analysis, as presented in Table 36, of
the "successes" and "failures" of the exrperimental group. Gnlike
the studies by Birkenmavyver and Polonoski {(1973) and Kelly and
Baer (1371), howvwever, none of the measures differentiated the
"successes" from the "failures" (see Tables 36 and 38) . The only
noticeable pre measure difference was school status, The
“successes" all attended reqular schools while all the
"failures" attended special schools for those with learning
disabilities (4 of 5, cr 80%) {Refer to Table 27 for a breakdown

of the pre measure variatles assessed). This observation lends

further suppcrt to the proposition that an adapted wilderness

procgram cannaot act as a panacea and that more care is needed in

/4

‘the referral and screening process.
Finally, as there were only a few significant observations
over a short period of time it might be postulated that the
wilderness program in and of itself is not necessarily that much
better for djudicial objectives than in offering probation.,
Nevertheless, the data and model used would tend toc support the

propositioq that the A.C.T.I.0.N, program might better serve as
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a supplement to probation rather than as a primary alternative.
That is, as noted by Karplan (1373), there appears to be a need
for siqgnificant others to intervene after a youth has left the
program, In order toc serve as a supplement for probation the
following reccmmendations might help in the selection prccess,
The recommendations are based on the various findings and

limitations observed throuqhout the study.

General Reccmmepdations

As expressed earlier in the text, the A.C,T.I1.0.N. Fprogran
does appear to act as a viable resource according to the
cross—-sectional percepticns of those directly and/or indirectly
involved in the project. This point has also been recently
supported by Markwart (1980). Based on a survey conducted in
British Columbia, Markwart observed that probation officers had
a stronger preference (62,5%) for having their clients placed in
wilderness type attendance programs. Markwart further noted that
probation officers felt that the programs were the most
beneficial given the other resources available. Rather than
identify whether such prcgrams are supported as viable
alternatives or resources, however, the "new" issue and
direction would seem to involve the need for assessing or
monitoring the effectiveness by observing the practical

orientatiog of the program, Even though this concept was first
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profposed by Kelly arnd Baer in 1372, it has received little
attention since. The technique addresses the issue of what type
of youth appears to respond best to such a program; which
activities are most "beneficial"; under what circumstances do
such programs best operate; what is the ideal length of a
course; which methods of program administration are most
effective; what type of proqram evaluation/feedback techniques
are best §gitgd for untroublesome use and what is the best
screening prceccess for youth referrals? These questions are aimed
at articulating the specifics of the program rather than
accepting the qeneralized premise that any wilderness progran
under the pseudcnym of Outward Pound are good for all types of
delinguent youths., In short, a process evaluation procedure is
prorosed, Process evaluation is like a quality control check as
it is concerned with checking the program elements. (Franklin
and Thrasher, 1976, offer an excellent overview of the
conponents of process evaluation). Golins (1973), for example,
in his review of six adventure programs using recidivism as the
dependent variable and program stress or intensity
(operationally defined as physical stress with a greater
subjective impression of psychological stress) as the
independent variable observed that the more demanding prcgqrams
had lower recidivism rates than those less stressful progranms,
Therefore, the underlying concern is the development of a more

sophisticatgd theory or model to explain the functional agents

188



of such programs. As a number of researchers are begqi.
rote, i.e., Cardwell, 1378; Kimball, 13735; and Wichmam

it is no lcnger enough to merely describe a program and its

2a§f§yities in,beneral terms, And as noted in the three

assumptions of causality, as outlined in Selltiz et al. (13976:

115) there must be a plausible and measureable linkage between

the goals and/or effects which meet (approximate) the following

criteria:s

1. There should be covariation between the presumed cause and
presuned effect.

2. There should be proper time order, with the cause preceding
the effect,

3. ©One should ke ablie to eliminate all cother plausible
alternative explanations for the observed relationship.

Apothetheneral recommpendation includes the use of a ,£¥<

— e

7§9;}og-up proqragmfor the program attendants, If there were some
indication cf change after the 21-day period but a waning of the
changes during the fcllow-up testing period then deductively it
would seemr to follow that some form of monitoring with the
inclusion of "significant others" would perhaps help to sustain
and cultivate any initial changes. To gquote Kaplan (1973: 44);
{5/£9l£9y~up program would entail the establishment of a
ccmmunity-baséd aqehcy. This agency would offer short-term

trips, alternative education programs, counseling and community

service prpqrams." This approach is also consistent with the
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eclectic behavior modification approach because once a new
behavior has been established some form of interval
reinforcement is needed to sustain the observed change (i.e.,
Adams, 1376) . Tc paraphrase a saying in the physical sciences,
"matter can neither be created nor destroved only altered fron
one form tc ancther.” PBut unless there is something to keep it
in that "fcram" the behavior may return back to its original
“form".

In addition to a follow=-up program and process evaluation,
a fcllow-ur evaluation is reccmmended--outcome evaluation; "how
have they changed as a result of their experience?" In order to
conduct a proper follow=-up Franklin and Thrasher (1976) note
that a control group matched across the relevant variables must
be included to provide a good survey and enable stronger
inferences from observed results.

A third recommendation that was derived from the study was
the need for a multi-level analysis approach that should include
the following aspects:

1. Staff evaluation forms to provide directly obtainable
assessments of the clients,

2. Comprehensive backgrcund information data so as to refine
the referral process and help identify the type of client
who would respond best to such a program {i.e., Kelly and

Baer, 1371).

3. A pareqtal/"siqnificant other" feedback form by which to
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measure post behavior and attitudinal changes.

4, A self-report form for the clients to act as a check on the
parents responses and also obtain information of their
perceived changes.

Emphasis should also be placed on directly apglicable
measures rather than standardized ones, While there are a number
of problems with using self-report questionnaires and
non-standardized personality measures (see, for example,
Anastasi, 1976), they are capable of providing adegquate
indicators of behavioral and attitudinal changes. Some of the
researchers who have incorporated their own measures wWith
success into thelr evaluation of such programs include Kelly and
Baer (1368) ; Mazur (1978) and Smith et al., {(1375).

A final general recommendation for future researchers and

program directors includes specification of the expected level

of success. That is, depending on the type of participant, one
should define specific objectives for each participant in

addition to the general goals of the program. For example, one
client might be continually using profanity, therefore in
addition to instilling self-esteem, success may be somewhat
dependent on alleviating the abusive language., Progranm
success/failure need not be dependent upon generalized goals,
but rather upon specified desired outcomes and levels of success

based on staff assessments of the youths. The latter point could

also be compined vith some predictors as to the duration of the
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effect of the intervention (i.e., Cardwell, 1378).,

Given the fpresent status of wilderness programs the
acccmmadation c¢f the above recommendations would be a difficult
task, But, if such progqrams are going to continue to operate
4ith competence and success, frocedures will have to be taken to
idertify program components and objectives, In addition, such
consideraticns open new avehues for imprcving the program based
on feedkack {i.e., Dawscn, 1380) from a cross-section of those

directly or indirectly involved.

specific Recomeepdations

Any program that is gqoing to "survive" the rapidly changing
demands of society will have to evolve constantly in order to
acccmmadate the demands placed upon it. A number of specific
recommendations that are forwarded are aimed directly at the
AaCoeTosI.0.N, program while the others may be generalized to
sirilar programs, Not all the recommendations are elaborated
upor here, only the major ones. Most of the others are presented
in the general and specific highliqghts section towards the end
of this discussion,

First, the program should be designed so that it uses a
population which is most representative in relation to those
factors theorized to be most relevant to program cobijectives

(Hichmann‘ 1973), This would require a more astute referral and
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screening process than currently employed by the pro¢

ekample, in 1978 the A.C.T.1.0.N. program was filled simply by
the fact that there are openings available--"dumping grounds",
And in the 1979 rrogram selection was based on the number of
pricr offenses rather than type of offenses.,

Second, the program should have a detailed descriptive
outline of its activities which readily allow the formulation of
logical and testable hypotheses based on the theory underlying
the explanation for the activities. The point is important
because, as noted earlier, one of the common methodological
flaws in research of wilderness programs is the failure to Le
concise in defining the independent variable(s) for measurement.
Subsequently, this could lead to poor interpretive and
predictive validity as the possibility of identifying the
“causal" linkage becomes obscure and the possibility of
alternate explanaticns more plausible (refer to the third
criteria of causality in Selltiz et al., 1976: 115)., This was
illustrated to some degree by the A.C.T.1.0.N., participants who
identified certain activities as being more "useful" than others
{see Table 192).

A third recommendation concerns differentiating the
political from real objectives of the program. Reduced
recidivism for example, although important, is not the primary g}?
focué of the program, but rather a preferred by-product, Hence,

program successyfailure should not rely solely upon recidivism
L
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as the evaluative criteria, as did Matheson {1966), Thorvaldson
and Matheson (1973), and William and Chum (1373). The present
reccearendation was also presented at the Sixth Annual Conference
of Experiential Education by Gord Cardwell (1978) . A supplement
t¢ recidivism should include a multilevel recidivism indicator
{i.e€., Waldo & Chiricos, 1977) as well as qualitative measures
covering those behavioral and attitudinal objectives identified
by the prcgram. Even the original Outward Bound courses sere not
directly ccncerned with "by-products" of the program, but with ?*é
altering cne's self-esteem, self-concept, prescribing proper
role models and assuming that scme change would result
thrcughout various aspects of onets life as Fletcher (1370)
observed.

Fourthly, an interesting recommendation forwarded by the
participants' rarents suggested that informal follow-up meetings
be included and that perhaps the program be supplemented with
nondelinquent youths, as well as occasional visits by the police
and probation officers, (A summary of the comments can be seen
in Appendix C). These augmentations, it was suggested, would
help detract from the notion that the adolescents were being
lakelled and punished, It would also allow them tc relate better
to their probation officer and the police as well as enable the
police dnd probation officers to see "delinquents" from a

different perspective and perhaps bridge any misperceptions.
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The key recommendation forwarded by the staff was the need
for imrroved inter-staff communication skills, Teanm work and
clear specification of responsibilities is necessary to operate
a "smooth" program, In addition, this consideratior complements
the basic philosophy of the program that team work is essential.
Clear communication between staff members would, according to
Golins (1975), maximize role modeling and reduce discrepancies
and other factors affecting operational treakdowns. In reference
to the recommendation of improving staff communication, some of
the staff suqgested including a paid staff meeting, not cnly
during each session but also in between each session. The
function ¢f the meetings would be four fold:

1. To air staff feelings and conflicts about the prograss
activities and operation,

2., To examine each course to ensure that it is in keeping with
the obijectives stated in the manual,

3. To control inconsistencies in staff expectations.

4, To recoqnize staff "burn-outs” and act upon them.

A further consideration would be to encourage the use of a daily

loq book so that discussions could be more concrete as well as

more specific in nature,

Another recommendation included being receptive to new
activities and new techniques, For example, the staff who had
been in the 1378 program unanimcusly agreed that the

incorporagﬁon of the "push" marathon walk was an excellent
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addition tc the proqram's agenda. It helped a lot of the
participants to vent their frustration as well as helped foster
group unity with minimal staff interaction. This opinion was
also reflected by the boys themselves in their self-reports at
the erd of the session,

Althcuqh there were more debriefing sessions than in the
previous year, it was recommended that after every major
activity and especially immediately after any group conflict a
debriefing session be held. As noted in Appendix G the
debriefing/"qrire" sessions help promote group interaction,
openness, self-confrontation, and can serve as an emotional
release valve for both the clients and staff.

Finally, as in the classical study by Lewin et al,., {1333),
it was suggecsted that future proqrams should consider selecting
staff who present different leadership styles, For example, one
staff may be the "Yautocrat" another the "easy going”
(Léissez-faire) type and another the "democratic"™ type, In this
way, the clients are not handled in only one manner. As cbserved
in the present progqgram, scme of the boys responded better tc one
staff thar ancother, perhaps because of different mannerisms.,
Alsc, it was strongly recommended that each session have between
B-12 participants with four staff., When compared to the 1978
prograer, and other literature (i.e., Golins, 1975), this seens
to ke the most ideal for meeting the program goals and general

operation.‘And last but not least, it was strongly recommended

136



that the staff be augmented with at least one female staff to
provide the participants with an ocpportunity to interact with a
women as well as to dispel any illusions that such proqrams are
macho oriented.

Before presenting an overall summary, the highlights of the

specific and general recommendations will be itemized,

Higtlights of the specific progqram recommendations:

1. Greater student responsibility,

2, More debriefing sessions held with more staff training for
conducting the sessicns.

3, Time-offs scheduled througqhout the progranm for the staff,

4, One staff to be ferale,

5. Improve inter-staff communication netvork,

6. Provide more recreation time for "crews",

7. All staff meet clients and review their files before start

of each session,

Highlights cf the general recommendations:

1. Improve follow-up procedures by introducing a follow=-up
program and outcome evaluation component as well as extend
recidivism measures and follow-up period.

2, Use a cross-section of clientele and bring police and

probat}on officers for short visits.
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3. Specificaticn of dependent variables and choice of measuring
instruments,

4, Clear specification of independent variables.

S Use of at least a comparison group design with pre, gost,
and follow-up testings across a varied array of variables
(eultimodal assessment).

6. The principal dependent variables outside of meeting progranm
parameters in the initial screening and referral phase
should be the motivation and deqree of placeability back
into the community {Golins, 1379),

Placement of juveniles should not be based on superficial
considerations if the {any) program is going to be of any value,
Supmary. Juvenile delinguency more often than not is a
nebulous social and legal definition that is neither consistent
in identifying ror expliaining delinquency. In addition, contrary

tc many pcpular beliefs a dualism between delinquency and

nondelinquency does not exist (i.e., Stephenson, 13973).

Therefore, trying to identify which type of delinquent

(condition of delinguency) would most likely benefit from a

swilderness program such as A.C.T.I1.0.N. is difficult, and

relying solely upon availability of space in placement may also
be somewhat dubious given the varied types of delingquency one
can encounter, Nevertheless, we try to understand and explain
crime and delinquency as well as attempt to provide programs and

resgurces tpat will hopefully instill attitudes and behaviors
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that are socially more acceptable, i.e.,, fewer delinquencies,
The wilderness adventure/therapeutic programs are one such
tyre of resource which generally purport to promote personal
growth ({(individual), social functioning skills (as part of a
qroup and a commpunity) and physical skills., This was based on
the basic assuoption that "man is a function of his relationship
with his surrounding environment" and by placing someone in apn
action oriented setting they would interact and grow thrcugh
“the confrontation and resolution of experiemces that finds
exfFression in all the aspects of" Outward Bound based programs
{(Medrick, 1975: 2), As observed in this study and those
reviewed, Lowever, few programs are directly replicable due to
the nature cf their setting, staffing variaticns, and prcgranm
objectives, Hence evaluations of such programs may conceivably
vary despite appearing similar. ¥While the A.C,T.1.C.N. progran
detatably appeared to be somewhat effective for some of the
prctationers, the exact reasons still remained unidentified.
Thus the arqument for predictive measures (e.g., the Student
Rating Form) and the proposition that such programs should
pertaps be used to augment prcbation rather than serve as a sole
alternative., The program can be compared to electricity, we know
it vworks but we are not sure why or for whom. Consequently, as
research designs become more refined, program objectives more
specific, and programs more receptive to using obijective

evaluation.procedures, then more definitive conclusions may be
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drawn. In the meantime, we must realize the utility of
experiential education programs and how they can serve as a
"rite-de~passage" for some juvenile delinquents and how they can
sérve as a functioral constructive learning envircnment as well P
as provide a structured residential setting. Personal grg¢wth is
dependent upon enriching experiences and properly constructed
experiences may go a long way to helping many in need of such
direction. To quote Golins (1973: 43):

We need not join the legions of the skeptics who are

given over a priori to pessimism when it comes to

finding solutions to criminality. Adventure education
represents a partial, tenable solution.
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To the Cynics

only think how tall and beautiful a beech is
only think how small and perfect is a bee
only think how the blossom of the peach is
Do not talk and do not reason, oniy see,

Only see how delicate a pale moth!s wing is

Only see how fair the dappling on a deer

Only see how bright a sunk stcne's spreading ring is
Do not deprecate or mock it, only hear.

Only hear how glad the singing of the trush is
only hear how flying swan's wings, muffled, peal
Oonly hear hcs low the wind's long sighing hush is
Do not doukt and do not question, only feel.

only feel how soft the feather of a lark

only feel how exquisitely clean the brook

Oonly feel how firm and living a tree's bark is
Do not arque or discuss it, only look.

Oonly look how strong and patient the o0ld earth is
Orly look how certainly all green things grow
only look how inexhaustible re-birth is
bo not reason, Only wonder. Oniy know,.
Joan

201
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FROM: Ministry of Community and Social Services

CAMP ACTION

BACKGROUND INFORMATION

Date of
NAME : Birth:

ADDRESS @

TELEPHONE NUMBER:

NEXT COF KIN:

OFFENCE:

PRESENTING PROBLEM:

PHYSICAL PROBLEMS:

EMOTIONAL PROBLEMS:

REASON FOR SENDING TO A.C.T.I.O.N.

RECOMMENDED GROUP (if necessary): 1 2 3 4 5

Date Probation/Aftercare Officer
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APPENDIX B

Consent Form, Covering letter,

Contract Form, Evaluation Contract,

School Release Agreement,

Personal Equipment Check List,

Medical History Form and Medical Consent Form,
Parental /Guardian Consent Form,

Parental/Guardian Participation Form.
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FROM:Ministry of Community and Social Services — ACTION PROGRAM

May 9, 1979

Dear

The Kitchener Juvenile Probation & Aftercare Services, Ministry of Conmunity
& Social Services is conducting three, 21 day Wilderness Adventure Programs
at Project D.A.R.E., South River, Ontario, from June 12, 1979 to August 29,
1979. 1In addition, the program will also be evaluated by one of the staff,
Mr. John Winterdyk, in an effort to measure the program's success. We hope
that your son will be able to attend the program in order that he may
benefit from the experience.

The program will be named Program A.C.T.I.O.N. (Accepting Challenge Through
Interaction with Others & Nature) and will be under the leadership of trained
competent staff of the Ministry of Community & Social Services. Your son
will be taught bushcraft skills, survival skills and the various aspects of
envirommental science through the means of adventure and challenge.

This wilderness program will involve the topics of éonservation, geography,
wildlife and plant identification. Included among these activities are
morning run and dip into the lake, backpacking, orienteering, rock-

climbing, kayaking, canoeing as well as the use of an obstacle course and a
number of other components. The program will also include in the final stage,
a three day solo experience by ycur son where he will experience being in the
wilderness on his own. All events mentioned above are held under the close
supervision of the staff and all safety regulations are strictly maintained.
We do our utmost to guard the health and welfare of your son.

Through these adventurous and challenging activities, it is hoped that your
son will develop an appreciation of nature and himself. In addition, it is
felt that your son will be better aware of his potential through achievement
and discovering new personal qualities. Attempts are also being made to have
this program recognized as an outdoor education school credit, but there are
no guarantees that this will come into effect.

The evaluation of the program in which both you and your son will be asked
to volunteer, will provide information about how successful the program is
for those who participate. It is therefore important to have both your
cooperation. The consent forms that you will be asked to complete will
clarify the nature of cooperation sought. The purpose of the evaluation
will be to test whether wilderness programs are beneficial as a learning
experience, :
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From: Ministry of Community and Social Services - ACTION PROGRAM (continued)

The results of the research project will be available in May, 1980. A
summary will be made available to you at that time should you make a request
for it. Hence, with your assistance, w11derness programs for you in K-W
area may become a permanent endeavor.

Enclosed with this letter are: a medical form, school records release form,
parental/qguardian consent form, personal equipment list, as well as a copy

of the contract your son will be required to sign before going to camp. All
forms are to be campleted in order for your son to attend Program A.C.T.I.O.N.
Upon completion of the forms please forward the signed documents to the
Probation Office.

If there are any questions concerning Program A.C.T.I.O.N. on the evaluation
project, please contact your son's Probation Officer, Mr. Winterdyk or Mr.
Rick Mazur at 744-6571.

Sincerely,

{signed) Richard S. Mazur

Richard S. Mazur
Probation/Aftercare Officer ’

(signed) John A. Winterdyk

John A. Winterdyk
A.C.T.I.0.N. Staff/Program Evaluator
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caMP ALC.T.I.O.N.,

CONTRACT

i 1, have been informed as to the

nature of the A.C.T.I.0.N. program. I fully realize that it is not a

typical sumer camp and understand that while at A.C.T.I.O.N. I will
find myself in physically challenging and psychologically stressful
situations, including the following activities:

Morning runs and dips Marathon
Clinmbing/Rappelling Orienteering
Aerial Course Canoe-tripping
Skill learning sessions Obstacle Course
Solos Wide Games

With the above activities in mind, I voluntarilly agree to commit myself
to the A.C.T.I.0.N. program in the following ways:

1. To try everything to the best of my ability.

2. To be responsible for myself and my equipment.

3. To trust and oooperate with my instructors and
other group merbers

4. To complete the A.C.T.I.O.N. program as prescribed
by my instructors.

Also, I understand that this program is now a term of my Probation Order
and that I am required to be at the Probation Office on the day of
departure for Camp A.C.T.I.O.N. with the necessary equipment, or face the
possible consequences.

DATE OF CONTRACT:

STUDENT'S SIGNATURE:

JUDGE:

PROBATION OFFICER:
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From: Ministry of Community and Social Services - ACTION PROGRAM

Evaluation Contract

I have been informed and understand that the program will be evaluated for
it's effectiveness and that the information I provide will be an important
part of the program. This contract affirms my intention to participate in
the following:

1. To answer a set of questionnaires before and after the program.

2. To be either interviewed or to fill out another questionnaire at
Christmas time, and again in May.

I understand that all information will be used confidentially and that no
individual names will be attached or used in connection with any of the
information provided. Further, I am aware the researcher agrees not to
release any information conceming myself or my family to any other party.
I therefore agree to provide honest and accurate information to the best
of my ability.

Also, I understand that the researcher hereby agrees to pay

$3.20 at Christmas and again in May for participating in the interview and
questionnaires.

Date of Contract

Student's signature

Program Evaluator
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FROM: Ministry of Community and Social Services - ACTION PROGRAM

School Records Release Agreement .

In conjunction with the Ministry of Community & Social Services, John
Winterdyk, a staff member of program A.C.T.I.O0.N., will be examining
the effectiveness of the A.C.T.I.0.N. program for the local youths. In
order that we may complete the evaluation, we require your permission to
examine and record the attendance records and yearly grade of

Any such information received will be used confidentially
and no individual names will be used in connection with it. This permission
will include the school years 1975-76, 78-79. Your signature, to appear
below, will be recognized as your written approval to examJ_ne the required

school information.

4

Name of School:

Address:

Student's signature:

Parent's/Guardian's Signature:

Date of Consent:
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CaMP A.C.T.I.O.N.

PERSONAL EQUIPMENT CHECK LIST

The following articles are suggested for your son's participation in the
wildemess adventure program.

sleeping bag

pr. running shoes (important)
pr. heavy socks
underwear

shorts or cut-offs

bathing suit

jeans or long pants

shirts

T-shirts

sweatshirt

warm jacket p
hard shoes, work boots, or hiking boots
raincoat

hat (protection from sun)

insect repellent (i.e. muskol, D15 at the hardware store)
toothbrush

toothpaste

comb or brush

bar soap

towels

suntan lotion (optional)
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plastic garbage bags

¢ page one of two
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He should not bring the following articles: money, watches, rings or other
valuable persanal effects which may be lost.

All personal articles should be marked with your son's name for identificat-
ion purposes. It is suggested that clothing be placed in a knapsack,

flight bag, duffle bag or pillow case rather than a suitcase. A plastic
garbage bag should be used as a liner to help prevent damage from dampness.

No ready made cigarettes will be allowed at the camp. If your son wishes
to smoke then he will have to provide his own tobacco and cigarette papers.

. page two of two
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FROM: Ministry of Community and Social Services

CAMP ACTION
MEDICAL HISTORY FORM

Pleae complete form and return to the above address with the Consent Form,
in order that your son be allowed to attend Camp ACTION.

NAME OF YOUTH:

Height:
Weight:
Build:

General Health:

Date of ILast Medical Examination:
Doctor's Name:

OHIP Number:

ALLERGIES Yes
Food

|8

If yes, please specify

Drugs

Other (insects,
pollen, etc.)

Is there any history of epilepsy, fainting spells, phobias (heights?) or
other disabilities?

Yes No

If yes, please'describe in detail:

Has your child been immumized against:

Yes No When?

Tetanus & Diphtheria

Pertussis

Smallpox

Measles
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FROM: Ministry of Community and Social Services

CAMP ACTION
MEDICAL HISTORY FORM

CQONSENT FORM

I hereby give my consent for any medical attention, surgery or general
anaesthetic that may be deemed necessary for nmy son

SIGNATURE:

RETLATTIONSHIP:

DATE :

*Please attach doctor's certificate indicating your son's fitness to attend
Camp A.C.T.I.O.N.
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FROM Ministry of Commmity and Social Services

CaMp ACTION
PARENTAL/GUARDIAN CONSENT FORM

I have read your letter and am fully aware of the program activities and
requirements for my son to attend Camp ACTION.

In agreement with the aims, purpose and objectives of Camp ACTION, I

herewith give my permission for

(name of child)

to attend the camp from to

and release and save harmless the staff of the Ministry of Commmity
and Social Services and their agents, and the Province of Ontario, from

all claims of whatsoever nature arising therefrom.

Signature &f Parent/Guardian

Relationship
Date
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FROM: Ministry of Community and Social Services - ACTION PROGRAM

Parent/Guardian Participation Form

I, , have read the information letter and am -
aware that the evaluation is an important camponent of the program's

future continuation.

I would therefore like to offer my assistance by volunteering to fill out a
questionnaire or participate iﬁ\an interview to be conducted for the benefit
of the program. The question's will be related to my son's progress since
the program.

Sould I be called upon, I would be willing to take part during the Christmas
holidays, 1979 and possibly in May, 1980, to either be interviewed or to fill
out the questionnaire.‘ The sessions will last approximately 20-30 minutes

each.

I understand that all information I provide will be used confidentially and
that any information I offer may not be used for any other purpose other
than the evaluation. Neither my name nor that of any other person that I

might mention will be printed or released in any manner.

Signature of Parent/Guardian:

Date:
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APPENDIX C

Procedure for Testing Control Group:
Instructions for the Probation Officers.
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Procedures for testing control group:
Instructions for the Probation Officers

Objective: to gather data on a sample of 30 boys, ages 14-16

:no severe emotional, psychological or physical disabilities.
:oould have possibly gone to the A.C.T.I.O.N. program
if no other personal commitments present.

Incentive: they will be paid $3.50 to return at Christmas and possible
again in May, for retesting (I will supervise this probably).

Precedure: once you have received individual cooperation have him fill out
either Part A or B and the Jesness Inventory after having read
the instructions to him. ’

: they must answer all questions; would help if could supervise or
be close to answer any questions they might have. If they are
having difficulty reading the questions aloud could help.

: the entire questionnaire filling-out session should take about
20-30 minutes.

: after completing the forms set another appointment for 19-22 days
hence, for retest...if used Part B first time use part A on the
retest.
fill out the background information sheets on each boy.
if the boy enquires as to the purpose of the study tell him that
it is meant to determine how well he faired on probation compared
to those boys who attended the A.C.T.I.O.N. program. In other
words it is hoped that the boys are made aware of what they are
doing.

**k*%*jf you need any further information please feel free to ask Rick or
myself during the Summer.

P.S. It would be appreciated if you could collect as many boys for the
control group as possible before the end of the Summer.
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APPENDIX D

Description of Jesness Inventory Sub-scales
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Description of Sub-Scales

1. Social Maladjustment -sm (63 items) refers to a set of attributes
association with unfulfilled needs, as defined by the extent to which an
individual shares the attitudes of persons who demonstrate inability to
meet, in socially approved ways, the demands of their envirorment.

2. Value Orientation -vo (39 items) refers to a tendency to hold values
characteristic of persons in the lower social classes.

3. Immaturity ~imm (45 items) refers to the tendency to display attitudes
and perceptions of self and others which are usual for persons of a younger
age. ‘

4. Autism -au (28 items) refers to a tendency in thinking and perceiving to
distort reality according to one's personal desires or needs.

5. Alienation —-al refers to the presence of distrust and estrangement in a
person's attitudes towards other, especially towards persons representing
authority. '

6. Manifest Aggression -ma (3l items) refers to an awareness of unpleasant
feelings especially of anger or frustration, a tendency to react readily
with emotion, and perceived discomfort concerming the presence and control
of these feelings.

7. Withdrawal -wd (24 items) involves a perceived lack of satisfaction with
self and others and a tendency toward passive escape or isolation from others.

8. Social Anxiety -sa (24 items) is defined as the perceived emotional
discomfort associated with inter-personal relationships.

9. Repression -rep (15 items) refers to the exclusion fram conscious
awareness of feelings and emotions which the individual normally would be
expected to experience, or his failure to label these emotions.

10. Denial —-den (20 items) refers to the failure to acknowledge unpleasant
events or aspects of reality normally encountered in daily living.

11. Asocialisation, as measured by the Asocial Index, refers to a generalised
disposition to resolve problems in social and personal adjustment in ways
ordinarily regarded as showing a disregard for social customs or rules. It
is calculated from weighted scores on the other sub-scales.

--vallance and Forrest, 1971, p.344.
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APPENDIX E

A & B Self~Esteem Forms and Definition of

Sub-Scales
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Definition of Self-esteem Measure
Sub-scales

1. self-control: control over himself and/or environment

2.

(W8]

(62 B

6.

7.

self-concept: personal perception with regard to physical, intellectual

and social skills

. social acceptance: perceived competence of interpersonal skills

anxiety: general areas of unconfortability

. self-awareness: evidence of self-examination and analysis and is aware of

his emotions, abilities, potential and limitation
self-assertion: a person scoring high on this scale will be active rather
than passive, will assume leadership and responsibility,
generally expresses confidence to act on own environment
(this scale was not identified although items had been
selected for it).
self-awareness/concept : a person scoring high on this scale will
endorse statements which indicate his
perception and value of himself, his
perception of himself.as neither vastly
superior nor inferior to others. He will not
endorse self-deprecating comments, nor will he

report fears of judgement by others.

Source:Porter (]975) and Smith et al (]975)

238



PART A

SA

Sodw

There
feel is appropriate to yourself.

Strongly agree with the statement.
Agree with the statement

Not able to decide about the statement.

Disagree with the statement
Strongly disagree with the statement.

is no right or wrong answer, therefore answer each question as you

1. My classmates make fun of me.

"2,
3.
4.
5.

I
I
I
I
I
I
I
. I
I
I
I
I
I
I
I

I

am a happy person.

It is hard for me to make friends.

I
I

. I

am often sad.
am smart.

am shy.

My looks bother me.

I
I

am wnpopular.

am well behaved in school.

cause trowle to my family.

am strong.

have good ideas

am an important menber of the family.
usually want things my own way.

am good at making things with my hands.
give up easily.

am good in my school work.

do bad things.

can draw well.

am good at music.

behave badly at home.

am slow in finishing my school work.
am an Jtnportant meber of my class.

dmn nervous.
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. I get nervous when the teacher calls on me.

. When I grow uwp, I will be an important person.

. I get worried when we have tests in school.

7/

. It is usually my fault when something goes wrong.
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PART A

29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
41.

42.

43.

44.

45.

I have pretty eyes -

I can give a good report in front of the class
In school, I am a dreamer.

I pick on ny brother(s) and sister(s)
My friends like my ideas

I often get into trouble

I am obedient at home

I am lucky

I worry a lot

My parents expect too much of me

I like being.the way I am

I feel left out of things

I have spent a lot of time thinking about who I
am and what I can do

When I run into a new challenge, I know myself well
enough to know if I can do it

I feel a person is better off when he takes
responsibility for himself

I need somebody else to push me through on most

_ things p

I am really confident when I am doing something
I know how to do
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SELF ESTEEM PART B

8o & B

There is no right or wrong answer, therefore answer each question as you

- Strongly agree with the statement.

- Agree with the statement.

- Not able to decide about the statement.
- Disagree with the statement.

- Strongly disagree with the statement.

feel is appropriate to yourself.

22,
23.
24.

H H H H H H H H

have nice hair.

often volunteer at school.

wish I were different.

sleep well at night.

hate school.

am among the last to be chosen for games.
am sick a lot. .

am often mean to other people.

My classmates in school think I have good ideas. ,
am a happy guy.

have many friends

am cheerful all the time.

am dumb about a lot of things.

am good looking.

have a lot of energy.

get into a lot of fights

am popular with other boys my age

H H H H H H H H

People pick on ne.

. My family is disappointed in me.

I have a pleasant face.

. Whenever I try to do something, ewverything seems

to go wrong.
I am picked on at home.
I am leager in games and sports.

I am clumnsy.
Page one of two
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PART B

25.
26.
27.
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
4]1.
42.

43.

44.

In games and sports, I would rather watch than play.

H H H H H H H H H H H H H H H

Most of my feelings and motives are a mystery to me.
If T had to, I could list most of my weaknesses and

forget what I learn.

am easy to get along with.
loose my temper easily.
am popular with the girls.

am a good reader.

would rather work alone than be with a group.

like my brother (sister).

think I have a good body.

am often afraid. ‘

am always breaking or dropping things.
can be trusted.

am different from other people.

think bad thoughts a lot.

cry easily.

am a good person.

strengths.

I feel confident that I can handle the problems that

arise in the future.

I believe that what happens to me is my own fault.

45. I let other people decide what to do.
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APPENDIX F

Student Rating Form (Program A.C.T.I.O.N.)
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PROGRAM A.C.T.I.O.N.

STUDENT FATING FORM

. EFFORT

- Willing to learn

- Cooperate, punctual

- Energetic, curious

- Persistent, oonsiderate

. MATURITY

- Easy going (about challenge)
- Modest, steady, honest

. LEADERSHTP

- Good mixer, cheerful
- Talkative

. COMPETENCE

- Self-sufficient, creative
- Good self-confidence

PHYSICAL ABILITY
~ Good athletic skills
- Good physical strength

. STAFF RELATIONSHIP:'

- 'sucks up', handles
authority well

- Staff's general feelings
toward youth

. INITTATIVE

- Willing to start on his own
- Shows high lewvel of
participation when initiates

ENVIRONMENTAIL AWARENESS
- trees, plants, ecological
awareness

. DETERMINATTION

- motivation to succeed

. PEER REIATIONSHIPS

- handles authority
- communigcation with other
students, fits in well
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cavpP A.C.T.I.O.N.

STUDENT EVALUATION FORM - FINAL

DATE:

GROUP:

RATING

11213145

STAFF OBSERVATIONS

LEADERSHTIP

COMPETENCE

. PHYSICAL ABILITY

STAFF REIATTIONSHIP

INITIATIVE

ENVIRONMENTAL AWARENESS

. DETERMINATION

10.

PEER RELATIONSHIPS
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OVERALL EVALUATION

GOALS ACHIEVED:

PROGRESS BETWEEN FIRST AND IAST DAY:

STRENGTHS:

WEAKNESSES :

RECOMMENDATION FOR FUIURE GOALS AND LEARNING:

VALUE FOR FUTURE GROUP PARTICIPATION:

CONCLUSION:

Signature Date
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APPENDIX G

A.C.T.I.0.N. 1979 Activity Outlines
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1. Wall Climb

2. Welcome Walk

3. (bstacle Course

4. Canoeing Skills

This consists of a fourteen foot wooden wall over
which all ten participants must scale as a group
on their initial arrival at project D.A.R.E. They
compete against time so that their final attempt
on graduation day can be compared. This task will
demonstrate initiative, cooperation, decision-
making and leadership.

The welcome walk is an introduction and orientation
of new participants to the principles of the
A.C.T.I1.0.N. program. It is meant to be a quick
and effective experimental exercise to set the tone
for the entire program as well as the appreciation
of the equipment that they will be using. The walk
is conducted on the first night at camp, and is
meant to be a surprise in that the boys are not
aware it is going to happen. The objective is to
expose the youth to immediate peer interaction,
offer an opportunity for an initial instructure
assessment, introduce the students to dealing with
stress, and to introduce the students to dealing
with stress, and to introduce the concept of
debriefing. On the overnight outing all that is
taken is some toilet paper, 5 cups, 2 tarps, 5
blankets for staff and students, a limited amount
of snacks are also brought. Upon arrival at the
destination the staff then inform the students
that they are staying overnight and begin to
explain the purpose of the experience.

This is comprised of approximately 15-20 man made
obstacles over a lengthy course. The obstacle
course is to be achieved by the students on a group
effort basis and will demonstrate coordination,
strength, persistence, and agility.

Instructions are given in the various areas of
canoeing in order to prepare for the canoce trip.
Instructions involve and paddle, paddling strokes,
rescue techniques, beaching procedures, portaging-
single and double. Lifejackets are manditory at all
times and all boys must complete a swim screen
test before entering a canoe.
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5. Wilderness Canoe
Tripping

6. Low Organizational
Games

7. Duet

8. Ione Watch

Each program had one cance expedition that was six
days in duration. The trips took place in
Algonquin Park and Tamagami Lakes region. The
crews travelled approximately 100-160 miles,
depending on terrain. Each trip also included
approximately ten miles of portaging, ranging from
100 yards to three miles in length. Throughout the
trips lessons were given in geography, ecology,
weather predicting techniques, plant studies, and
life skills. The days started at six and usually
ended at dusk. The key objectives were to introduce
the boys to hard and challenging tasks, cooperation,
leadership, application of practical skills, as
well as a true sense of adventure and responsibility.

These games were held during relaxed moments, such
as, during the ewening after the days events were
done. Some of the games included tag, flags,
soccer, push ball, group wrestling, etc. The
objective was to offer alternatives from laying
about and to provide the boys with some time to
have their own structured fun for their hard work.
Therefore, the games were dependent on the day's
events being completed in time.

The duet is conducted during the canoe trip and is
used as the initial introduction of the student to
being alone in the wilderness. Every attempt is
made by the staff to pair two boys who are having
difficulties communicating, or one is doing well
and the other not. The objective is to offer the
boys an opportunity to get along, prepare them for
the solo, follow simple rules of staying put, no
loud noises and to practice outdoor skills.

The lone watch is a further preparation in dealing
with the outdoors on an individual basis. It is
dorne just before the actual solo. It is
classified as a mini-solo in that the student
spends the night alone in the bush and is
discouraged from sleeping by keeping a small fire
going all night. He is also encouraged to
reflect on what has been done and what he has
learned so far in the prgram. Staff make several
checks throughout the night to wake any of those
who might fall asleep. On one of the rounds the
staff talks to each boy for a period of time about
how they are doing, any problems etc. In order
to make the experience challenging the staff
psych-up the boys several days ahead of time.
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9. Solo

10. Flying Fox

11. Aerial Course

The solo experience is a three day activity which
involves the student being placed alone on an
island in Georgian Bay. The solo is not designed
to be an ordeal but is intended to teach one how
to conquer nature and confront oneself. For many
it is the most challenging and difficult task. The
time is meant to be spent in introspection and
meditation. The experience is said to be akin to
the initiation rites of primitive tribes (Kelly
and Baer, 1968). For nost, it will be the first
opportunity that they have been alone without any
form of physical or mental distractions or guidance,
in order that they might came to grips with their
own feelings. Students are provided with a solo
kit and equipment and will be required to construct
their own shelters and combine all their lessons
over the past two weeks. Regular check-ups are
made. For those on an honours solo no food for
three days, no talking with staff is permitted.
The honours solo is left up to the student's
discretion, but almost all boys start out trying.

The flying fox is the first activity in which the
youth is able to prepare for his adventure with
heights. The student is required to glide along

a cable from a tower to the middle of the lake.

Also, the students will be involved in climbing
ropes, a net and a mock climbing wall at the site,
all meant to introduce the boys to heights, climbing,
rapelling and trust. Each probationer takes turn
guiding his peers up and down the wall as well as
assisting each other in putting on the safety gear.

This consist of a series of eight adventurous
activities which involve individual challenge and

a fear of the unknown. The obstacles average

50 ft. in height and are located in the upper part
of trees and involve controlled risk and fear. In
this activity, the student is fitted in a safety
device but the element of risk and falling are still
present. The main objective is to offer individual
adventure and group participation in helping others
overcone same of the more difficult obstacles.
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},)R)ck Climbing,
‘ fo .

ppelling and
Rescue

13. Orienteering

14. Iow Initiative
Course

15. Kayaking

16. Wide Games

The debrief to the activity is important. The
general philosophy is discussed, i.e. Incas used
it for exhilaration, self-confidence, and
recognizing personal limitations. It is a
technical activity which introduces the student

to basic climbing, rapelling and rescue techniques.
The objectives include high adventure,

cooperation, listening, leadership, physical skills,
team work and trust in ones peers. Technically

it is the most challenging activity of the program.
A special mountaineering staff is used to assist
in teaching the skills.

This involves training sessions where students are
taught the various aspects of compass work, map
reading and topography. Objectives are to teach
the students how to find their way in the wildermess,
develop trust in skills, and an awareness for some
of the essential tools for survival in the woods.
The sessions are structured so that there is a
gradual introduction to using the compass. The
final challenge consists of the group taking turns
leading the group through the bush to a designated
point and back via a different route.

This is an obstacle course which deals specifically
with agility and group support. Obstacles include
the balance walk, tunnel crawl, tire climbing, and
a number of other agility tasks.

This is a ballistic individualized sport which
requires specialized knowledge of the craft and its
capabilities and potential. It is meant as a
diversion from canoeing; low key recreation and
some degree of oooperatlon as members must help
each other if they capsize.

These are initiative tasks which challenge the
physical and mental abilities of the participants.
They also require the joint efforts of all members
of the group if the task is to'be completed. Wide
games are helpful in developing a participant's
awareness of the decision-making process, the roles
involving leadership versus followership and the
obligation of each and every mamber of a group
confronted with a problem. The initiative tasks
reflect the ability to cambine learning with fun.
Some of the games include: electric fence (rope
and pole, everyone over), monster walk (ten feet
ard ten hands on the oround), blind tent erection,
and charades.
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17. Morning Run
and Dip

18. Marathon Run

19. Debriefing

20. Hike

The run is approximately two to three miles in
length and takes place immediately after arising
in the moming at 6 a.m. and a light warm—up. Upon
campletion of the run the entire crew jumps into
the lake. The objective of the exercise is to
condition the boys, for the marathon, and it allows
the crew leader and rest of the group to work
together to complete the run. The staff set the
pace and it is then the crews responsibility to
keep together to avoid a longer run.

This occurs at the end of the program and involves
a five mile endurance run against time. It is an
individual race through which each runner can exert
his utmost effort. A one hour time limit is set,
if a runner does not finish within the allotted
time they would have to rerun the distance later in
the afternoon.

These group discussion sessions are held after every
major activity and are meant to deal with how the
students have coped with particular situations. It
serves as a learning experinece as the boys reflect
on their emotional and physical reactions to the
activity. The session also serves as a group
ocounselling and "gripe" session. The "gripe"
segment allows each individual to vent any
emotional feelings he may have toward another
person. (It usually only takes two or three such
settings before everyone is putting in a sincere
effort to attain something from the opportunity).

The hike involves a strenuous 22 mile walk through
a rugged terrain in Algonquin Park. The staff set
the pace for the first half of the walk while it is
the crews' responsibility to keep together if they
are to have their scheduled ten minute rest break
every 50 minutes. On the last third of the walk
the crew is given the responsibility to complete
the remaining walk in a designated time period in
order to earn a store stop on the way home. The
walk relies on the determination and endurance of
the probationers. The objectives include both
physical and mental stress on the individual and
the crew as a whole. The walk presents a situation
which necefgitates cooperation, discipline, and
patience. [ (The exhileration of success was often
expressed by the boys rumning the final half mile
and yelling out their pride for all to hear)ﬂ

—
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21. Tuck This is an earned group activity into town.
Students run equal distances (one mile each)
towards town to spend their money. The aobjective
is to visit the local community and briefly
interact in a positive manner. It also permits
a child to buy a treat after he has earned it. The
exercise also serves to create a "family" feeling
as the crew encourage each other on. Each boy
must complete his mile in less than eight minutes.
Tuck run occurs during the evening and is
accompanied by at least two staff who also run.

22. Graduation Supper On the final full day after the marathon a series of
Ceremonies and activities are organized to offer the boys a sense
Regatta. of accomplishment. The wall is redone, there are

canoe races, swimming relay games, orienteering
activities, and other low key but enjoyable
activities organized in a compact manner so as to
maximize the time and variety of skills learned
throughout their stay. Dinner is held in the
kitchen under a semi-formal setting. After

supper the awards ceremony is held. The ceremonies
involve passing out level one and two canoe badges,
a basic first aid certificate, and an A.C.T.I.0.N.
t-shirt if the probationer has successfully
conpleted the program according to the staff's
criteria. **All the participants are spoken to on
an individual basis after the ceremonies for any
final comments and questions they might have.

**Unlike other programs the symbol for[r:ecognltlon of conpletmg the
course was presented to all boys as Iong as they showed some sign of
_J_mprovement If the staff felt the boy had obviously put in less effort
than the rest it was mentioned during the ceremony so that the others
could still feel proud. It was decided, by the staff, that to not
graduate someone might have more negatlve oconsequences than graduating
him and letting it be known that if he is going to make the experience
work he is going to have to apply himself very hard.
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APPENDIX H

Program A.C.T.I.0.N. 1978:

Ten Day Sample Schedule
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APPENDIX T

Program A.C.T.I.0.N. 1979:

Twenty—one day Sample Schedule
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A.C.T,I.0.N,
21 days sample schedule

1979:

1. Z. 3. 4, 5. 6. 7.
- arrived at D.A.R.E. - return base camp - run and dip |
- orientation - run and dip - canoe skills i
- wall climb ~ canoce skills - first aid
-~ Swim screan - flying fix - water crientation
- cance skills - canoe skills with canoes
- weloome walk - wide games - debrief
- trip prep. life skills wild edibles | wide games
discussion education duet
8. 9. 10. 11. 12. 13 14.
~ debrief duet - knots & lashinag ~ 22 mile hike/ - Outward - mountain - debrief
- aerial course Western Uplandg Venture cabini rescue techn. - return base
-~ obstacle course Algonquin Park | - rappelling and practice camp
return to - early night & climbing - lone watch - kayaking
base camp <« wide cames - tuck run
- debrief trip ~ solo prep.
- showers relax
15. 16. 17. 18. 19. 20. 21,
- travel to « pick-up - 5 mile -~ depart for
Georgian Bay marathon run Kitchener
- solo discussion solo - grad activities
safety | ~ debrief and results
procedure Georgian Bay Islands - return to (see appendix)
questions etc. base camp - return equip.
~ dinner in ~ complete post
project canp tests
Kitchen ~ grad. supper &
- sauna ceremony
- low key - individual
activities discussion with

student.
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APPENDIX J

Post—Camp Interview - Questionnaire Sheet for

the Student
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INTERVIEW - QUESTIONNATIRE SHEET
FOR THE STUDENT - POST CAMP

General Information

Who are your two very best friends?

. Do you like school? No ~ Yes
; What grade are you in?
Do you want to go to high school? No  Yes
Do you think you would like to go to college or university? No  Yes
% What kind of job would you like?
, How do you get along with your teachers? Very well =~ OK  Not so well
How do you get along with your parents?
Father - Very well = OK  Not so well
Mother - Very well = OK  Not so well
Have your best friends (re.Q.l) been in trouble too? No ____Yes  If so,
in what way?
Why do you think you are here?
Do you think your father expected you to get into trouble? No  Yes
Do you think your mother expected you to get into tJ/:ouble? No  Yes
Does your father work? No = Yes  Where and what does he do?
Does your mother work? No __ Yes ____ Where and what does she do?

How many other brothers amd sisters do you have (age, sex, grade)

Has anyone else in your family ever appeared in court before? No Yes

Do you know what for how many times (Describe the offences and how
many times)
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NON THAT YOU HAVE BEEN AT PROGRAM A.C.T.I.O.N.

YES NO
1. Do you think you got a "bum rap" by coming here?
2. If you keep out of trouble will it be becaue of what you
learned here?
3. Do you like yourself better now than when you first came
to A.C.T.I.0.N.
4. Would you like to come back to A.C.T.I.O.N. later for a reunion
and to just have a good time?
5. Do you think you learned more bad things during your stay at
A.C.T.I.0.N. than if you had stayed at home?
6. Was the work fair while you were here?
7. Did you volunteer? Do your share while you were here?
8. Did any of the staff ride you too hard at action? -
9. Did any of the staff make it easy for you at times? _ Give an
example:
10. Did any of the other guys pick on you while you were here?
examples:
11. If you could be one of the staff would you run things the
same way?

12. Have you ever comnitted an offence?
13. Do you think the offence you committed was serious?
14, If a guy can get along here can he get along on the "outside"?

15. Do you think you are stronger and healthier now that you have
been here?

16. Do you think you can get along better with people now?
17. Did you break any rules while at A.C.T.I.O0.N? What over?

18. Were you given a fair chance to make good before you came here?

19. Would you say that the staff at A.C.T.I.0.N. were of any help
to you?

20. Do you think you are tough?

21. Will you try to keep secret the fact that you have been at
A.C.T.I.0.N?

22. Will you be proud to have been here?
23. Will you ever want to wear your T-shirt?

24, IH a friend of yours got into trouble, would you want him to
came here?
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YES NO

25. Most of the quys are interested in just getting by while
they are here?

26. The idea of taking turns cooking and washing dishes is good?

27. Do you think coming to action is a good way for paying for
the things that you did wrong?

____28. Do you think you should have to pay for the things you do
wrong?

What does A.C.T.I.0.N. stand for?

Now that you are leaving A.C.T.I.O.N. do you feel:

VES NO
_____ Bitter

____ About the same as always

____ Friendly

___ Hopeful about staying out of trouble
____Relaxed

___ Ready to make a fresh start

Pissed off

Did any of the following help you while you were at A.C.T.I.0.N.:

YES MO

____ Being left alone

____ Being told what to do

____ The staff helping you

____ The climbing and rapelling

____ The canoe trip

____ Being pushed hard

____The aerial course

____ Nothing helped me while I was here
The &olos

f £
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Regardless of what they say, the best way to get along here is to:

NO
____Play it cool

____ Stay out of the way of the Staff
____ Try to figure yourslef out

____ Try to do your best

____ Keep your mouth shut

____Make friends with the staff

____ Make friends with the other boys
____ Talk about yourself to the staff

262
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APPENDIX K

Probation Officers’ Response Inventory Form
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FAMILY CRIMINALITY

To your knowledge, was there any evidence that the father or father-figure
had a criminal or delinquency record?

YES.ieevennonee 1
NO:seeoeosooaosas 2
Don't know..... 3

To your knowledge, was there any evidence that the nother or mother--figure
had a criminal or delinquency record?

YeS.eeeoooaonne 1
NOuweeeeoosanans 2
Don't know..... 3

To your knowledge, was there any evidence that the brothers or sisters
(including step-brothers or step-sisters if a common-law or remarriage
situation exists) of the client have criminal or delinquency records?

YOS. ceeveenesse 1
NOu.eeeoeencoan 2
bon't know..... 3

Not applicable.4

SCHOOL PROBLEMS

Has the client been an attendance problem in school?

YESeeeeeaoocons 1
NO:voeoeesssoses 2
Pon't know..... 3

YeS.ieeveeaanne 1

NO:eooeooonanns 2

Don't know..... 3
Has the client had any diagnosed learning difficulties?

YeS. eoeereoenne 1

NO.:oveaoanoans 2

Don't know..... 3
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While the client was being

MEASURE OF FAMILY STABILITY

Client taken from parents:

Client adopted:

Either one or both parents died:

Parents divorced or separated:

Remarriage or new common-law union,

of parents:

Parents separated intermittently:

Prolonged absence of a parent:

FAMILY FEELINGS

raised, did any of the following events occur:

YEeS.eeeeeaeennne 1
NO.oeeeaoeoecasl
Don't know..... 3
YEeS.eeeeeeacaas 1
NO.veeoeeeanonos 2
Don't know..... 3
Yes.. e eeeel
NO:2eeeaeoeacen 2
Don't know..... 3
YOS .. eeeeoeeanse 1
NO.veeeoaacoaae 2
Don't know.....3
YES . eeaeennne 1
NO:eeesoesocoans 2
Don't know.....3
YES.eeeeeseseael
NO.veeeoeoooaan 2
Don't know..... 3
YES.eeeeecessnas 1
NO.:oeesooonens 2
Don't know..... 3

With respect to his or her feelings toward the father or father-figure, is
the client usually:

Attached. e erceceeeeececcccnnscscansnocas
Indifferent. ..o ieieieiiceecnnnne
Tnconsistent.. co v eeeeereeeeccasasnacens
HOStile. . eeeeereeeccecaccnsncnosnncscncs

With respect to his or her feelings toward the mother or mother-figure, is
the client usually:

Attached. .. ceeeeieceeecaceccccsannsansone
Indifferent. e i ieeeenecracocnnsone
Inconsistent....... ceeeccvecsesassenaces
HOStile..eeceeeeoececononnonsacccaananns



Instructions: Circle the appropriate answer for each of the following six

categories.

STATUS OF NEIGHBOURHOOD YEARLY HOUSEHOLD INCOME AT

IN WHICH THE CLIENT LIVES PROBATION TERMINATION

Upper ClaSS. ..cveseenssnssons 1 $8,000 OFr 1SS .eueeeeecenensnnne 1

Upper-Middle ClasS....cce... 2 $8,001 to $15,000....ceceucunne 2

Lower-Middle ClasS.....es... 3 $15,001 to $25,000. ...c0cccnenn 3

Iower ClaSS..veeeeeeoecacena 4 $25,001 or OVEr.. .o ceeeeeenas b

Tower-Iower ClasS.....cceeu.e 5 Can't Even GUESS. - eevecevacsss 5
Not Applicable.....ccoreeeecass 6

RELIANCE ON SOCIAL ASSISTANCE LIVING CQMPANIONS AT THE TIME

INCOME BY CLIENT'S FAMILY OF THE PROBATION ORDER

Frequent Use......ccccveunn 1 Both parentS....ccceevenenenen 1

Infrequent.. .ocoveiieeennnns 2 Mother only....ceceveennencans 2

Don't KNOW.. e eereeencaanens 3 Father only...eceeiesnncecenas 3
Mother and other Male......... 4
Father and other Female....... 5
Foster home.......ccveveeeenes 6
Institute or Group Home....... 7
Relatives or Friends.......... 8
Common-law, Married.....c.ee.s 9

COHESIVENESS OF THE RETATIONSHIPS

CLIENT'S FAMILY WITH PARENTS

Very COheSive..cveeenencecess 1 Attached.. .. ceveeececasenanens 1

Somewhat Cohesive........... 2 Indifferent....ceeeveeceecnaes 2

Not CoheSive..ccvevenceenanss 3 Inconsistent.....ceeeeeennnnes 3

Don't KNOW.eceeeeeeeecencnns 4 HosStile.eeecreeereesoonasannens 4
Don't RKNOW. e vecveeteoccascasas 5
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NUMBER OF DISPOSITIONS BY TYPE OF DELINQUENCY

2Aware of No Three
Type of Delinquency Dispositions One Two or More

Delinquencies Against the Person
Delinquencies Against Property

Delinquencies Against Public Morals
and Decency

Delinquencies Against Public Order
and Peace

Liquor Offences
Traffic Offences

Status Offences

Instructions: Circle the appropriate answer for each of the following three

categories.
PERIOD OF TIME FOR WHICH ’ ACTUAL TIME SPENT ON PROBATION
PROBATION ORDER WAS MADE TO TERMINATION OF THE ORDER
6 Months Oor 1eSS.eeeeeeeeene 1 6 Months Or IeSS. ceeeeeveencssns 1
7 tol2 MonthS.eeeeeeeeacens 2 7 to 12 MonthS..ceeceercecsvesens 2
13 to 18 MonthS. e veveecenen. 3 13 to 18 MonthS..eeveeesescnacas 3
19 to 24 MonthS. e veeeeveeeen 4 19 to 24 MonthS..eeeecvecsaaaess 4
Over 24 MonthS. ceceeeveceens 5 Over 24 MonthS...cveeeeeeraannsns 5
Indefinite..eeeeeeeceaneaens 6

AMOUNT OF SUPERVISION
REQUIRED BY CLIENT

Intensive Supervision....... 1
Medium Supervision.......... 2
Minimal Supervision......... 3
No Supervision Required..... 4
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Instructions: Circle the appropriate answer for each of the following four

categories.

EMPLOYMENT STATUS OF
PARENT DURING PROBATION

Employment Status

Employed

In and Out of Work

Unemployed, but ILooking for Work
Unemployed, and not ILooking for Work
Not Applicable/Don't Know

USUAL OCCUPATION OF PARENTS

Occupation

Professional, Technical

Managers, Officials and
Proprietors

Technical/Administrative
Clerical

Clerical/Filing

Sales

Craftsmen, Foremn

Operatives

Service

Labourers

Private Household

Homemaker

Not Applicable

Don't Know

FREQUENCY OF SCHOOL TRANSFERS

Freguently...cceeeeecceeacns 1
Occasionally...eoeeseececesns 2
RArely..ceeeecccnncassssanns 3
NEVEY eeteoascecooarossananes 4
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Father Mother

Father Mother

AGE AT FIRST RECORDED EVIDENCE
OF DIFFICULTY WITH THE LAW

Under 1l..eeeeenecccoccenans 1
12 0or 13, ceccecenannscns 2
14 Or 15. .. eeceacecacnnane 3
16 OF 17..eiieeeceancannonnee 4



MAGNITUDE OF PROBLEMS

The following items are often identified by Probation Officers as common
"problem areas" for their clients. At the time the Probation Order on this
client was terminated, how would you summarize this client's progress, or
detericration, during the probation period in each of these areas? (Please
write one number in the answer bod for each problem area.)

Some No Consist—- Some
Irprove~ ent Trend Deter- Not a Don't
m=nt Or Change ioration Problem Know

Relationship with friends
Relationship with parents

Relationship with oco-
workers

Relationship with friends
of opposite sex

Relationship with author-
ity fiqures

Use of leisure time
Acceptable living quarter’s
Progress in employment
Progress in sclbol work
Drug/alcohol use
Self-confidence

Control of hostility

Avoiding new crimes
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For this particular client, how important were each of the following areas
in influencing your perceptions as to the relative success or failure of
this individual during the probation period?

Not
Very Fairly Not Applicable/
Inportant Important Important Irrelevant

Relationship with friends
Relationship with parents

Relationship with oco-
workders

Relationship with friends
of opposite sex

Relationship with author-
ity figures

Use of leisure time
Acceptable living quarters
Progress in employment
Progress in school work
Drug/alocohol use
Self-confidence

Control of hostility
Avoiding new crimes

A.C.T.I.0.N.
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Instructions: Circle the appropriate answer for each of the following four

categories.

SOCIAL AGENCIES INVOLVED WITH
THE CLIENT DURING PRCBATION

Children's Aid Society......c.. 1
Clinic (e.g., Psycholo-

gical Assessment)........... 2
Hospital (e.g., Physical

Il1INESSES) i veveennceenaencas 3
Residential Treatment

Centre (e.g. Emotional

Disturbance Problem)........ 4
Family Service Associa-

ol o) o [N 5
NUMBER OF CHARGES IATID
DURING PROBATION PERIOD
No Charges Iaid....ecveeecenee. 1
One ChargB...-cvecessocsooccanse 2
Two or Three ChargeS........... 3
Four or More ChargeS. .......... 4
DON't KNOW.eeeeeeeeoscacnacanns 5
Name of Client:..cceieeiecncrncann
ComENtS 2. . ceeeeicervccccnonannnns

Thank you for your co—operation

‘REMOVALS FROM THE HOME

DURING THE PROBATION PERIOD

Group HOME.. .. cvveeeneceoenns 1
Foster HOMB...oeeeeenennnanns 2
Relative's Home. .o v v e veens 3
Treatment Centre.............4
Institution....ceceeeeeencess 5
Not Applicable.....cc.cveenen- 6

PROBATION OFFICER'S EVALUATION
OF CLIENT'S PROBATION SUCCESS

Unqualified Success.......... 1
Qualified SUCCESS. civeeecaass 2
Neither Success or Failure...3
Successful Star/t, Followed

by Deterioration........... 4
Clear and Definite Failure...5
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Student Follow-up Survey
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This short survey is meant to help us see how you've been doing since the
summer.

Please circle the number you feel is correct.

1. a) Are you in school now? ~yes - 1
no - 2
was, but quit - 3

p) If yes, what grade?

2. Are you working now? yes - 1
no - 2
was, but quit - 3

3. If you are in school, how are you doing?

very good (A's) -

0.K. (passing)

not. too bad (passing most) -
) poorly (failing)

I
= w N

4, If you are working, what are you doing?

5. Do you think that probation has helped you keep out of trouble?

7/

yes (a lot) - 1

) some - 2
very little - 3
not at all - 4

6. If you went to A.C.T.I.O.N., do you think it has helped you...

a) stay out of troble yes (a lot) -
some —

very little -~

not at all -

= whh -

b) get along with others better

yes (a lot) -

some —
very little -
not at all -

= w

c) help yourself, for example--feeling better about yourself.

ves (a lot) -
. some -
very little -
not at all -
273
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10.

11.

12.
13.

14.

15.

16.

17.

Do you still have some of the same friends as last summer?

yes - 1
no - 2

If you went to A.C.T.I.0.N., have you seen any of the other boys?
yes - 1

no - 2
don't krow - 3

What do you like to do with your free time?

Have any of your friends gotten into trouble with the police since the
sumer?

yes - 1
no - 2
don't know - 3
Have you had any contact with the police (i.e.,picked up, or stopped by?)
yes - 1
no - 2
don't know - 3

If yes, how many times?

If yes, what did you do?

If yes, were any charges laid? yes - 1
no - 2

If yes, were you found guilty? yes = 1
no - 2

If found guilty, what were you required to do?

How do you get along with your parents?
a) Father —— Very well O.K. Not so well

b) Mother ~- Very well “O.K. Not so well

Thank you for filling out this form.
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Parent/Guradian Follow-up Survey with Covering letter
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FRM:Ministry of Community and Social Services — ACTION PROGRAM

January 2, 1980

Dear Parent(s):

Last sumner was involved in the A.C.T.I.O.N.

course evaluation by either attending the camp near South River or by

- participating in the program of probation supervision. As part of our

attempt to determine the usefulness of these programs, the boys completed
written questionnaires which expressed their feelings about their
experiences in the program in which they participated. We would now like

to ask you, as the parent(s), or gquardian(s) of ,

what your feelings are about the program, and whether or not it was useful.
The information you provide will be very important in whether the planning
of future programs should be made. Therefore, we would appreciate you
taking several minutes to complete the following survey.

The information that you provide is strictly confidential. Neither your
name, your boy's or anyone you might mention will appear anywhere in the
final report. No part of the survey will ever be available to anyone
other than the researcher, John Winterdyk.

Please note, there are no right or wrong answers. 2Answer all the questions

as well as you can. It is important you answer all the questions.

The questiomnaire should take about fifteen minutes to complete. After you
have completed the survey, please return it in the prepaid envelope

provided you, as soon as possible.

Thank you for your participation. If you are interested in the final
results, please add a separate piece of paper with your name and address,
or mail it separately, and the general findings will be forwarded to you in
the near future.

.
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Fram:Ministry of Community and Social Services — ACTION PROGRAM (continued)

If you have any questions about the survey, you can contact myself, John
Winterdyk, or Mr. Rick Mazur, at the Kitchener prcbation office from
January 3 - 15; telephone 744-6571.

Sincerely,

(signed) John Winterdyk
John Winterdyk
A.C.T.I.O.N. Co-ordinator

and Researcher

(signed) Rick Mazur

Rick Mazur

Probation Officer
A.C.T.I.0.N. Co-ordinator.
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LIFE DOMAIN SURVEY

Instructions: Please circle the correct number for each question.

1. This form is being completed by the:

father - 1
mother — 2
guardian - 3
other (please
specify) - 4

2. Educational level of mother; please circle the last level completed:

puwblic school - 1

not finish public school - 2

high school - 3

not finish high school - 4

post-secondary school - 5

not finish post-secondary school - 6

not applicable - 7

3. Employment status of the mother:

enployed - 1

in and out of work -~ 2

unenmployed but loocking for work - 3

uenployed but not looking for work - 4
don't know/not applicable - 5 ’

4. If the mother is working, what does she do? (Please specify):

5. If the mother is not working, has she ever worked before?

yes, full-time - 1
never - 2
part-time - 3

6. How would the mother describe her relationship with her son?
attached/ indifferent very poor/
very good hostile most of the time

7. Did the mother expect her son to get into trouble with the law?

yes, most certainly - 1
no, not at all - 2
uncertain —- 3
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10.

11.

12.

13.

14.

15.

Has the mother ever committed a criminal or delinquent act and been
charged for it?

yes - 1
" no - 2

Educational level of father; please circle the last level completed:

public school - 1
not finish public school - 2
high school - 3
not finish high school - 4
post secondary school - 5
not finish post secondary school - 6
not applicable - 7

Employment status of the father:
employed - 1
in and out of work - 2
wmenployed but looking for work - 3
wmenployed but not locking for work - 4
don't know/not applicable - 5

If the father is working, what does he do? (Please specify):

If the father is not working, has he ever worked before?
yes, full-time - 1
never - 2
part-time - 3

How would the father describe his relationship with his son ?

N 2eiiinennns C 4 veenannn. 5
attached/ indifferent very poor/hostile
very good most of the time.

Did the father expect his son to get into trouble with the law?

yes, most certainly - 1
no, not at all - 2
uncertain - 3

Has the father ever committed a criminal or delinquent act and been
charged for it?

yes - 1
no - 2
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16.

17.

18.

19.

20.

21.

22.

23.

24.

What are the ages and sex of any other children in the family?

Does your son attend school?

yes - 1
no - 2

If yes, has he been an attendance problem at school?

yes - 1
no - 2
don't know - 3

If yes, how well has he been doing this year?

very well (A's) -

good (A's-B's some C's) -

fair (C's-D's)

poorly (failing some courses) -

I
W N

If yes, what grade is he in?
What school does he attend?

If no, does he work?

f_ull—tj_ne
part-time -
not at all

I
w N

What job does he have?

Do you feel your son's attitude has improved after being on probation
supervision?

) 2 i K S : N L S 6
improved some attitude nothing wrong
a lot change not changed with attitude

before

Do you feel your son's behaviour has improved after being on probation
supervision?

loeeenanns 2eeinnnaces K S T S > S 6
improved some attitude nothing wrong
a lot change not changed with attitude

before



25.

26.

27.

28.

29.

If your son attended program A.C.T.I.0.N., do you feel that his
attitudes have improved since returning from camp?

improved a lot

improved somewhat

improved for a while

not improved, got little worse
attitude not changed -

nothing wrong with attitude before

|
AU W N

If your sone attended program A.C.T.I.O.N., do you feel that his
behaviour has improved since retuming from camp?

AU whH

improved a lot

improved somewhat -

improved for a while -

not improved, got little worse -
attitude not changed -

nothing wrong with attitude before

Why do you think he got into trouble with the law?

Has he been in any trouble with the law since last summer?

yes - 1
no - 2
don't know - 3

The following items are designed to assess how your son has been doing
since the summer; please circle the correct number for each question.

some inprovement - 1
no consistent trend or change - 2
some deterioration - 3
not a problem - 4
don't know - 5
Relationship with friends 1 2 3 4 5
Relationship with parents l1 2 3 4 5
Relationship with coworkers/
fellow students 1 2 3 45
Relationship with friends of
opposite sex 1 2 3 4 5
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Relationship with authority

figures 1 2 3 4 5
Use of leisure time _ 1 2 3 4 5
Progress in school/

employment 1 2 3 45
Drug/aloohol use 1 2 3 4 5
Self-confidence 1 2 3 4 5
Control of hostility 1 2 3 4 5
Avoidance of new crimes 1 2 3 45

Would you like to add anything that you feel has been omitted in terms
of how your son has reacted or not reacted since the summer? For
example, do you feel the A.C.T.I.O.N. program should be continued for
other youths; any suggestions on how to improve the programs, etc.

Thank you. Please return the form.



APPENDIX N

A.C.T.I.0.N. 1979 Program - Education Credit and Outline
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A.C.T.I.0.N. 1979 PROGRAM

Education Credit and Outline

Introduction

The content of the program is such that it warrants the granting of a
Ievel I or II Credit in Outdoor Education. This credit is to be granted by
the child's high school principal as an out-of-school credit course.

The students will arrive and cammence the program at the same time and
follow the components as outlined. The program will be delivered by three
staff members, who are under the guidance of a Chief Instructor and report
to the Program Coordinator. The emphsis of the program is on outdoor
skills, recreational carry-over, behaviour modification, and the acceptance
of responsibility to oneself and others. The classroom is the out-of-doors
and emphasis is placed upon the practical application of knowledge for
maximum retention by this clientelle.

Course Outline

It is difficult to place a specific number of hours of instruction and
practice on each activity as many topics will be interrelated, but the 21
day program comprises working days of at least ten hour/day for each
student. All of these ten hours will be used for instruction and practical
application of skills outlined in this course content. Our staffing model
is set up so that three staff hembers instruct a group of ten boys or girls
or the duration of their program (living with them day and night)., Two
staff members are always with the students.

The actual time of intimate involvement with the program far exceeds the
minimm 120 hours required for a secondary school credit.
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II.

ITT.

Hikes: - outdoor classroom

- touching, listening, smelling, tasting

natural scavenger hunts

natural phenomenon

keeping records of plant and animal life
35 hours - comparative charts - habitat, feeding habits, physical
approx. characteristics, prey, scats, tracks

packing and theory of travel

Bushcraft: - fire lighting

- wilderness cooking

shelter construction

- emergency repairs to equipment

search and rescue

- camp gadgets
trip planning

menu planning
- emergency signals Y

first aid

25 hours

approx - axemanship, tree falling, conservaizion, no

trace camping
- knots and lashings
- care of equipment
- trapping and snaring
- fishingwith improvised equipment

Orienteering:
- parts of a compass

- taking bearings and backbearings

topographic maps: scale, symbols, taking
a bearing from,

10 hours point to point, score orienteering and canoce

approx . .
’ orienteering course

|

navigation on trips
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VIII.

IX.

Weather: - cloud types

2 hours - prediction
approX. - relevance
Ecology: ~— comparative ecology: trips will be conducted in

such diverse areas as Algonquin Park, French River,
Bruce Trail, Georgian Bay, Magnetawan River, South
River, Moosonee, thus allowing comparisons among

various geographical areas of the Province.

Plant Studies:
- identification and utilization by man and nature
edible plants

3 hours - tree identification
approx.

- value of certain tree species to man

Environmental Awareness:
- stream studies

5 hours ~ forestry topics

approX. - no trace camping

interrelationships among plant/animal /weather/man
Aerial Course & Pole Clinb:

8 hours -~ safety procedures
8pprox.

- rescue techniques

Obstacle' Course:
- spotting and safety techniques

8 hours

approX. - repair
- construction
Jogging: - a graduated running and fitness program occurs.
15 hours Each moming the distance of the run is increased.
8pDIOX.

The culmination is the Five Mile Marathon.
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XTIT.

Canoceing: -

12 hours
approx.

parts of canoce
strokes

- portaging

safety and rescue

Rock Climbing & Rappelling:

12 hours
approx. -

Games of Tow

calls
safety

rock rescue
climbing
rappelling

Organization:

3 hours
approx.

Health: (a)

T 0 o) B
18 hours
approx. -

(c) -

(@ -

Stones
Capture of the Flog
Initiatives

New Games

First Aid Course ’

(St. John's Anbulance Elementary Course
components)

simulated injuries

taught by R.N.

Food Diets: Menu planning, nutritional value of
foods

Mental Health

Drug, Alocochol and Tobacco Abuse

The above subjects are taught on a formal basis by
either the Registrered Nurse at Camp or the Outdoor
Recreation Instructors. Practical application of all
the above is made during the three week stay at the Camp.
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XV. Camp Hygiene: -

proper clothing

care of eqﬁipment

sanitary practices for outdoor camping
water purification

sleeping habits and precautions

safety

kitchen clean-up and sanitary practices
dorm clean-up and sanitary practices

washroom clean-up and sanitary practices

The above is an ongoing program during the entire three week stay at the

canp.

The program is an accelerated, compact experience which takes place over a

three week period.

The hours quoted include mainly teaching hours and do not include all the
time spent at each of the activities.

If the High School Principal will grant a credit to ‘students who deserve it,
at his grade level, it would enable a student to return to school with one
credit and enable him to concentrate on subjects which have been excluded

from our program.
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APPENDIX O

Parents Written Response about A.C.T.I.O.N./Probation

289



APPENDIX O

Parental Responses to A.C.T.I.O.N. Program/Probation Supervision

I. "I beliewe in A.C.T.I.0.N. because it has helped to

=~ grow up and it offered him the type of authority needed to
settle down."

II. "...the program helped, and he now wants to do the five year
stream in high school...before only loocked to get out of
school.... Feel the program is good for any boy, even boys

who have not been in trouble.”

III. "I feel the program for was really good for him, he
came home with respect and more love for what we do have to
offer, instead of just taking things for granted. I really
think other boys should be either made or talked into going.
My other son was in trouble with and didn't go to
A.C.T.I.0.N. I beliewve he could have used the discipline
as well, or even nmore so.™

IV. "He enjoyed attending the camp and came home feeling better
about himself and his life but seems to be back in the same
rut as before. We need year round things like this-run by
people like the ones who were at "Camp ACTION".He though
they were great and hoped to maintain contact with themrbut
this hasn't happened-from either side, his or theirs.”

V. "I feel that this program most certainly should be continued.
It had a very positive effect on this teenager in regards
to authority and outlook on life in general."

vI. " enjoyed himself very much during the sumrer. Yes, I
think this is a very good course to have for other boys who
need it or want to go and make good use of their time....
Thank you for letting have the opportunity to take
part in your program."

VII. "I have worked with a number of boys who have participated in
the ACTION program. I strongly feel that this program should
continue and that the length of the program be extended for
some boys who may benefit from the increased exposure.”

VIII. " went unwillingly to the camp by I think he did enjoy
the experience and chance to do things he had never done
before. I don't see any significant change in him, but I think
he formed memories he will never forget and has gained some
self-confidence. I think some boys would probably benefit
from ft."
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IX.

X.

P

XT.

NOTE:

- Only two parents from control group (10%) commented on probation
as being of any value while fifteen parents of the experimental

APPENDIX O (continued)

I feel really enjoyed the ACTION summer program. He
seemed to be very happy when he returned home and more
appreciative of his home and family. But, slowly, has given
up with his school work: still has so many problems.

I know my son has to work, and become more aware of this,
before there will be really any improvement, especially with
his school work.

improved a lot since attending camp and has grown up.
It should be continued for other youths. He has learned more
responsibility and is more sure of himself. He is trying
really hard in school and doing his homework which he never
did before."

I feel the ACTION program should be extended. The program
proved to myself and as a job well done. I feel ACTION
should also be extended to programs in the community. This I
believe will give them a feelmg, of respect knowing they are
part of a team.”

group (71%) oorrmented on A.C.T.I.O.N. as bemg of benefit for
their son.
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