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ABSTRACT 

The in tens ive ,  two-year Admin is t ra t ive  Leadership Program a t  Simon 

Fraser U n i v e r s i t y  i s  somewhat a t y p i c a l  among graduate programs i n  educa- 

t i o n a l  a d n i n i s t r a t i o n  i n  t h a t  i t s  students are  educators who, w h i l e  engag- 

ing  i n  t h e i r  s tudies,  concur rent ly  main ta in  t h e i r  regu lar ,  f u l l - t i m e  

commitments t o  the  educat ional  bodies by which they a re  employed. It was 
- -- - 

pjoposed t h a t  a  number o f  f a c t o r s  i m p l i c i t  i n  t h i s  s i t u a t i o n  would combine 

t o  produce s i g n i f i c a n t  l eve ls  o f  s t ress ,  and t h a t  h i g h l y  successful  s tu -  

dents would manage, through personal s t r a t e g i e s  o r  ex terna l  agencies, t o  

cope s a t i s f a c t o r i l y  w i t h  t h i s  s t ress .  The study was designed t o  i nves t iga te  

the  v a l i d i t y  o f  these propos i t ions .  

. The l i t e r a t u r e  on h igh  achievers i n  graduate education i s  no t  exten- 

s ive.  Moreover, the extensive l i t e r a t u r e  on s t ress  was n o t  found t o  have 

great  relevance f o r  the emphasis o f  t h i s  study. I t  was thus decided t o  

adopt f a i r l y  in tens ive  ethnographic, hypo thes is - ta i l o r i ng  methods and apply 

these t o  a  small sample i n  an attempt t o  de r i ve  and r e f i n e  i n s i g h t s  which 

would prov ide  a  usefu l  base f o r  f u r t h e r  i nves t i ga t i on .  

This study repor ts  data from s i x  lengthy in terv iews w i t h  three h i g h l y  

successful students and t h e i r  spouses. The in format ion  i s  r i c h  and complex, 

but  desp i te  t h i s  i t  was poss ib le  t o  de r i ve  a  number o f  t e n t a t i v e  general iza-  

t ions .  Thus, It appeared t h a t  s t ress  d i d  not  assume propor t lons  i n j u r i o u s  
- - 

t o  academic achievement. The prime s t ressor  seemed t o  be ambiguity,  and 

because o f  t he  sub jec ts '  determinat ion t h a t  t h e i r  work be recognized as 

super ior ,  t h i s  ambiguity was centred i n  p a r t i c u l a r  i n  unce r ta in ty  regarding 

the  appropr ia te  c r i t e r i a  o f  excel lence. Despite the  strenuous dual student/  

educator r o l e  played by the subjects,  f a t i gue  d i d  not  appear t o  reach 

dysfunct ional  l eve ls .  



The data suggested tha t  superior achievement and the m i t i ga t i on  o f  

the c o n f l i c t s  and demands faced by the subjects were dependent i n  par t  on 

the in tervent ions o f  spouse, facu l t y  and cohort.  I n  add i t ion,  there was 

evidence tha t  ce r t a i n  personal attributes played an important par t  - ch te f l y  

the sub ject 's  h igh leve l  o f  mot ivat ion ( t h i s  provided a  commitment t o  an 

imposing regime o f  work), and t h e i r  carefu l  a t t en t i on  t o  p r i o r i t i z a t i o n  and 

planning. Where handled successful l y  , the e f f e c t s  o f  st ress appeared t o  

respond t o  combinations of  the fo l lowing:  the verba l iza t ion o f  discomfort 

t o  spouse and/or colleague, r e f l e c t i o n  on the t r ans i t o r y  nature o f  the de- 

mands, the use o f  resp i tes  from the program, and a  sense o f  confidence that  

the challenges could a l l  be met. 

The study i s  i n  essence a  micro-ethnography w i t h  a  pa r t i cu l a r  focus. 

I t  has provided some ind ica t ion  o f  the fac tors  t o  be considered i n  the inves- 

t i g a t i o n  o f  st ress i n  a  p a r t i c u l a r  se t t i ng .  The next step would be an 

attempt t o  v e r i f y  i t s  ins ights  through the app l i ca t ion  o f  more eas i l y  quan- 

t i f i a b l e  methods t o  a  wider populat ion. 
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INTRODUCTION 

The Admin is t ra t ive  Leadership Program a t  Simon Fraser Un ive rs i t y  i s  

somewhat a t y p i c a l  among graduate programs i n  educational admin i s t ra t i on  i n  

t h a t  i t  i s  designed f o r  p r a c t i s i n g  educators who are  requ i red  t o  engage i n  

a f a i r l y  in tens ive  four-semester program o f  s tudies w h i l e  main ta in ing  t h e i r  

regu lar  f u l l - t i m e  commitments t o  the educational bodies by which they are 

employed. The r e s u l t a n t  conjuncture o f  opposing demands on t i m e  and energy 
- - 

has been the subject  o f  some discuss ion among those engaged i n  the program, - 
and t h i s  study was spurred by an i n t e r e s t  i n  examining the manner by which 

p a r t i c u l a r l y  successful students d e a l t  w i t h  the c o n f l i c t i n g  demands and 

whatever s t ress  might o r  might no t  have resu l ted .  

The repor t  which fo l lows begins w i t h  a statement o f  the quest ions 

which might reasonably be asked i n  such an i n v e s t i g a t i o n  and an explana- 

t i o n  o f  the r a t i o n a l e  which underlay them. There fo l lows a sampling o f  the 

l i t e r a t u r e  on high-achieving students i n  u n i v e r s i t y  education, bu t  i t  w i l l  

be noted t h a t  t h i s  has n o t  proved t o  be o f  g reat  help, s ince  the f o u ~  o f  

the  major i t y  o f  researchers has been on undergraduate (and p a r t i c u l a r l y  

freshman) students. Even when graduate students were the subjects of inves 

t i g a t i o n ,  the programs i n  which they were en ro l  l ed  proved t o  be markedly un 

1 i k e  the  Admin is t ra t ive  Leadership Program a t  S i m o n  Fraser Un ive rs i t y ,  and 

thus any comparisons could o f t e n  prov ide  on ly  the most t e n t a t i v e  o f  ass is -  

tance. S i m i l a r l y  the examination o f  the 1 i t e r a t u r e  on s t ress  could do 1 i t t  

more than y i e l d  some provocat ive but  t e n t a t i v e  i ns igh ts ,  s ince much o f  i t  

was found t o  be specu la t ive  and theo re t i ca l  and was moreover w r i t t e n  from a 

wide va r ie t y  o f  d i s c i p l i n a r y  viewpoints. 



I n  the second chapter the report  s h i f t s  t o  a descr ip t ion 

methodology u t i  1 ized i n  the course o f  t h i s  study, presents a de 

the q u a l i t a t i v e  techniques chosen, and acknowledges the methodo 

l im i t a t i ons  f o r  which allowances and adjustments had t o  be made 

the sample i s  described. 

2 

o f  the 

fence o f  

l og ica l  

. Thereafter 

I n  Chapter 3 the data derived from the sample are presented i n  con- 

s iderable d e t a i l ,  since the interviews which were the major vehic le o f  i n -  

ves t iga t ion  generated a large body o f  relevant mater ia l  whose i n te r - r e l a -  

t ionships appeared somewhat complex. Numerous verbatim excerpts from the 

in terv iew t ranscr ip ts  were included i n  t h i s  chapter because i t  was f e l t  that  

the subJectsl own words o f t en  stated a po in t  w i t h  a c l a r i t y  on which an 

i nd i r ec t  quotat ion could not  improve. Moreover, the l i b e r a l  use o f  d i r e c t  

quotat ion presents the reader w i t h  the f lavour  o f  the interviews i n  a way 

whi ch would be d i f f  i cul t t o  convey by any other means. 

The concluding chapter o f  the report  o f f e r s  an analysis and summary 

o f  the data and points to  some avenues o f  invest igat ion which might prove 

useful t o  fu r the r  studies o f  the Administrat ive Leadership Program o r  o f  

other programs s im i l a r  t o  i t .  



CHAPTER 1:  THE PROBLEM 

The general purpose o f  t h i s  study was t o  determine and examine those 

a t t r i b u t e s ,  personal and envi ronmental , which charac ter ize  the experiences 

o f  c e r t a i n  students judged t o  be h i g h l y  successful i n  Simon Fraser Univer- 

s i t y ' s  Admin is t ra t ive  Leadership Program. I n  p a r t i c u l a r ,  the task was ( i )  

t o  cas t  l i g h t  on important e x p e r i e n t i a l  aspects o f  A.L.P. through d e t a i l e d  

examination o f  the  sub jec ts '  percept ions o f  t h e i r  experiences i n  the pro- 

gram, (ii) t o  suggest some poss ib le  descr ip tors  o f  the h i g h l y  successful 

student,  (i l i) t o  d iscover and exp lore  the sub jec ts '  percept ions o f  (a) c r i  - 
t i c a l  s t ress  po in ts  i n  the program, (b) the s t ress  and support f ac to rs  they 

encountered, and (c) the coping s t r a t e g i e s  they u t  i l ized, and f i n a l  l y  , 

( i v )  t o  suggest some t e n t a t i v e  hypotheses regarding success i n  t h i s  program 

and o the r  programs w i t h  s i m i l a r  c h a r a c t e r i s t i c s .  I t  was c l e a r  from the 

incept ion  o f  the study t h a t  the d e s c r i p t i v e  element would be an important 

component, and although the small s i z e  o f  the sample permi t ted  on ly  very 
i 

t e n t a t i v e  conclusions t o  be drawn, i t  was hoped t h a t  t h i s  p re l im ina ry  work / 

would provide a usefu l  ground fo r  l a t e r  work. - 
The s tudy 's  emphasis on s t ress  might p r o f i t  from f u r t h e r  d iscussion 

a t  t h i s  t ime. I f  se lec t i on  procedures fo r  A.L.P. are assumed t o  be f a i r l y  

r igorous,  i t  can be taken t h a t  en t rants  w i l l  possess s u f f i c i e n t  innate  

a b i l i t y  and academic preparat ion t o  assure the l i k e l i h o o d  o f  success. None- 

1 theless, there  i s  some evidence t o  suggest t h a t  the program i s  perceived as 

h i g h l y  demanding and s t r e s s f u l  by a s i g n i f i c a n t  f r a c t i o n  o f  the students who 

have entered i t ,  and thus i t  was o f  i n t e r e s t  t o  examine the  nature and locus 

o f  the  st resses and t o  review the s t r a t e g i e s  w i t h  which i nd i v idua l  students 

attempted t o  cope w i t h  them. As noted e a r l i e r ,  t h i s  study concerned i t s e l f  

i n  p a r t i c u l a r  w i t h  the percept ions of students judged t o  have been h i g h l y  



successful  s ince i t  was be l ieved t h a t  these students were l i k e l y  t o  embody 

most f u l l y  the a t t r i b u t e s  f o r  which the program was designed. I t  was con- 

ceded, however, t h a t  t h i s  be1 i e f  would necessar i l y  be i l l u s o r y  unless the 

design and execution of the program d i d  i n  f a c t  possess i n t e r n a l  coherence. 

The examination o f  t h i s  p o i n t  lay  beyond the scope o f  t h i s  study and the 

assumption was made t h a t  the coherence d i d  i n  f a c t  e x i s t .  

The Program 

The Admin is t ra t ive  Leadership Program (A.L.P.) a t  Simon Fraser Uni- 

v e r s i t y  i s  a two-year, four-semester program. A t  the time t h a t  the subjects 

o f  t h i s  study were en ro l  led, the academi c demands consisted o f  th ree requ i red  

courses and a research p r o j e c t  i n  each year. Lectures i n  each course were 

completed dur ing a f ive-hour session, 4:30 - 9:30 p.m., one n i g h t  each week. 

Typical  l y  two courses were taken i n each Fa1 l Semester . Only one course was 

taken i n  the Spring Semester, thus prov id ing  time f o r  t h a t  year 's  research 

p r o j e c t .  I n  a d d i t i o n  t o  the lec tures ,  the course work involved ou ts ide  

reading and preparat ion of papers. Semester hours i n  the program t o t a l l e d  

f o r t y  ( t h i r t y  hours were a l  located t o  course work and ten t o  the research 

p ro jec ts )  . 
Se lec t ion  was by a committee o f  the f a c u l t y  and, according t o  

- -- . 

mate r ia l  prepared by Simon Fraser Un ive rs i t y ,  i t  was based on such c r i t e r i a  

as undergraduate grades, past professional  experience, a p t i t u d e  fo r  graduate 

work, and promotion p o t e n t i a l .  The annual i n take  a t  the time was approxi- 

Z mately twenty from an annual a p p l i c a t i o n  o f  up t o  one hundred. 

A l l  students i n  the program were (and are) employed f u l l - t i m e  i n  

some aspect of education. I n  the cohort from which the  subjects f o r  t h i s  

study were drawn, s i x t y  percent were p r a c t i s i n g  school-bui l d i n g  administ ra-  

t o r s  ( p r i n c i p a l s  and v i ce -p r inc i  pals)  , whi l e  the  remainder were teachers 

i n  secondary o r  elementary schools. 



Basic Rat ionale 

A nunber o f  a s s u n p t i o ~ s  determined the avenues i n i t i a l l y  explored _____-- ---- 

by t h i s  study. As would be expected, these assumptions had primacy i n  

shaping the quest ions used i n  the f i r s t  in te rv iews.  As the study progressed, 

they were rev ised i n  greater  o r  lesser  degree. 

Essen t ia l l y  the p o s i t i o n  taken was t h a t  the components o f  success i n  

A.L.P., as i n  any undertaking, could be thought o f  as belonging t o  three 

broad categor ies - those which res ided i n  o r  der ived from the i n d i v i d u a l  

h imse l f ;  those which res ided i n  o r  der ived from the s o c i a l  s e t t i n g ;  and 

those which arose from i n t e r p l a y  between the two. The a p r l o r i  p o s i t i o n  
._ -. --- - --- 

was, then, t h a t  success i n  A.L.P. depended upon the  re la t i onsh ips  between 

(i) innate o r  acquired a t t r i b u t e s  (personal hea l th ,  academic a b i l i t y ,  

academic preparat ion,  e tc . )  

(ii) mot i va t i on  ( the i ncen t i ve  fac to rs  - personal o r  s o c i e t a l  - 
and t h e i r  i n te rp lay )  

(i i i )  the possess ion  o f  a p o r t f o l  i o  o f  appropr ia te  coping s t ra teg ies  

( i v )  h igh  morale (dependent upon perceived success, t h i s  main ly  

der ived from p o s i t i v e  feedback from f a c u l t y  and peers; there  i s  a l s o  the 

i m p l i c a t i o n  o f  a considerable degree o f  congruence between personal and 

prog ram goa 1 s) 

(v) soc ia l  support ( imp ly ing  adherence t o  pat te rns  o f  behaviour seen 

as appropriate by important re fe ren t  groups ins ide  and ou ts lde  the program) 

( v i )  the absence o f  major,  d e b i l i t a t i n g  demands from ou ts ide  the 

program. 

Once these assumptions had been formulated i n  t h e i r  I n l t t a l ,  ra the r  

general terms, the  re levant  l i t e r a t u r e  was reviewed i n  an attempt t o  p lace . 
the  assunptlons i n  such a context  t h a t  they could be subjected t o  c r i t i c a l  

review before  embarkation on the data-gather ing phase o f  t he  study. The 

two main areas of emphasis were: (a) the c h a r a c t e r i s t i c s  o f  h igh  achievers 



i n  u n i v e r s i t y - l e v e l  education; and (b) recent i n v e s t i g a t i o n  and thought 

regarding the phenomenon o f  s t ress .  

A Sampling o f  the  Relevant L i t e r a t u r e  

There have been laany s t d i e s  e# the at tributes of superior Ullderrts 

i n  h igher  education, bu t  t o  date the conclusions by no means represent con- 

census, (possib ly  because the studies d i f f e r  w ide ly  on a nunber o f  important 

p o i n t s ) .  Rothman and F~ORI -S~ ,  i n  a study o f  f i r s t  year medical students 

found t h a t  successful  students had great  need f o r  s o c i a l  recogn i t i on  and 

understanding bu t  were a loo f ,  ser ious and caut ious. An i n c l  i n a t i o n  to -  

4 
wards reserve was a l s o  noted by Burgess , who s tud ied  engineering students, 

and 0avie5, -. who examined a random sample o f  undergraduates a t  Yale.  Both 

found t h a t  s o c i a l l y  passive and i n t r o v e r t e d  students do b e t t e r  i n  scho las t i c  

matters than those who a re  more a c t i v e .  Contrary f i nd ings  a re  reported, how- 

6 
ever, by Rosenberg , McHen r y  , and Rosenberg , and Corl is7,  who suggested 

t h a t  h i g h  achievement was r e l a t e d  t o  soc ia l  ease, extrovers ion,  and popular- 

i t y  w i t h  peers i n  freshman students. 

I n t e r e s t  i n  i n t e l l e c t u a l  a t t r i b u t e s  has a l so  produced somewhat con- 

8 
f l  i c t i n g  r e s u l t s .  He is t  and WiJ 1 iams discovered t h a t  h igh-achiev ing 

I undergraduates were more s t rong ly  o r ien ted  towards i n q u i r y  and specu la t ive  
I 

and c r e a t i v e  thought than were lower achievers. On the o ther  hand, bo th  

9 P o t t e r  and Mehrens1* i n  t h e i  r s tud ies  o f  the percept ions o f  graduate s t u -  

dents i n  a v a r i e t y  o f  f i e l d s  found t h a t  they ra ted  themselves h igher on 

non- in te l  l e c t u a l  t r a i t s  than on i n t e l l e c t u a l .  I t  i s  i n te res t i ng ,  however, 

t h a t  Rossman and ~i r k l  I ,  i n  a la rge study o f  undergraduates a t  the Univer- 

s i t y  o f  Cal i f o r n i a  ( ~ e r k e l e y )  , found t h a t  vo lun tary  withdrawals were more 

i n t e l l e c t u a l l y  o r i e n t e d  than p e r s i s t i n g  students. 

A nwnber o f  s tud ies  have focused on anx ie ty  as an aspect o f  student 

pe rsona l i t y ,  presumably on the assumption t h a t  anx ie ty  i s  a d e b i l i t a t i n g  
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13 force. ~ i n ~ l * ,  i n  a r ep l i ca t i on  o f  Musgrovets work i n  the United Kingdom , 

noted tha t  i n  a New Zealand un ive rs i t y  freshmen i n  the middle range of  

14 
a b i l  i t y  worr ied most. Powel 1 and Jourard's research suggests that  un- 

stable,  maladjusted and anxious freshmen do less we l l  academically, and 

16 
t h e i r  work i s  corroborated, among others, by  hi te is15,  Nisbet and Napier , 

and Spielberger, Wei t z ,  and Denny17. On the o ther  hand, a study by Anderson 

18 
and Spencer indicates tha t  emotional ly anxious col lege freshmen do as 

we l l  o r  be t te r  than o ther  students. Banks e t  a1.19 a lso  found some asso- 

c i a t i o n  be twen stress and a high leve l  o f  academic success among under- 

graduate chemi s t r y  students. These resul t s  are supported t o  tone degree by 

l rv in20,  whose more subt le study o f  a rch i tec tu re  students concluded tha t  

anxiety may not  be as u n i l a t e r a l l y  d i s rup t i ve  and d e b i l i t a t i n g  as i s  o f ten  

2 1 
thought, and may on occasion work as a mot ivat ing force. Eysenck , i n  a 

theore t i ca l  paper, points up some of  the d i f f i c u l t i e s  i n  reconc i l ing the 

research invest igat ing the re la t ionsh ips between anxiety and academic per- 

formance. He notes that  i n  most studies there i s  no d i s t i n c t i o n  made 

between " t r a i t "  and "state" anxiety. He asserts that  t r a i t  anxiety as a 

d r i ve  st imulus can have contrast ing e f fec ts ,  depending on whether i t  leads 

t o  task-relevant o r  task- i r re levant  responses. 

Two recent and more subt le studie-s have attempted t o  l i n k  anxiety 
. - 

t o  the experience o f  st ress i n  higher education, and, as one might expect, 

the complexity o f  the p ic tu re  increases as the number o f  variables i s  i n -  

creased. K i e l i ~ h ~ ~  noted the c r i t i c a l  nature o f  the weights assigned t o  

investigator-i dent l f  ied stressors and subject-reported s tressors. He a lso 

discovered tha t  such other issues as the u t i l i t y  o f  coping devices and the 

re la t ionsh ip  between ind iv idua l  stressors and stress over time were of pro- 

found importance. I n  the other study o f  graduate students I n  education, 
- .  

colemanZ3 concluded i n  par t  tha t  whi le  low anxiety ind iv idua ls  usual ly  do 

be t t e r  than those w i t h  h igh  anxiety, h igh anxiety ind iv idua ls  do as we l l  



under low s t ress  as l o w  anx ie ty  people do under e i t h e r  low o r  h igh  s t ress .  
- - -  

I f  the waters are  muddied w i t h  respect t o  the  a t t r i b u t e s  discussed t o  

date, and i t  i s  l i k e l y  t h a t  p a r t  o f  the explanat ion l i e s  i n  the great  d i ve r -  

s i t y  of populat ions studied,  t o  say noth ing  of the range o f  methodologies, 

there  s t i l l  does appear t o  be one area o f  some general concensus. This 

i s  the  matter  o f  the re la t i onsh ips  w i t h  peers and f a c u l t y  (considered t o  

be of considerable i n t e r e s t  i n  t h i s  study, s ince students en te r  A.L.P. as 

a group and take a common s e t  of courses together ) .  Nisbet  and Napier 
2 4 

i n  t h e i r  study a t  the Un ive rs i t y  o f  Glasgow found t h a t  favorable assess- 

25 ment o f  a t t i t u d e s  o f  s t a f f  and students was r e l a t e d  t o  success. Nagi , 

i n  an i n v e s t i g a t i o n  o f  a t t r i t i o n  among doc to ra l  candidates, discovered 

t h a t  need f o r  c loser  contact  w i t h  the f a c u l t y  was a s i g n i f i c a n t  f a c t o r  

26 
(a f i n d i n g  supported a t  the undergraduate l eve l  by Smith . I n  an attempt 

- - - --- 

t o  produce a more def i n  i t i ve study o f  group cohesion, Sondel le2' found t h a t  

w h i l e  a t t r i t i o n  among co l lege freshmen was reduced by c l u s t e r i n g ,  there  
-- 

appeared t o  be no in f luence upon academic performance, student s a t i s f a c -  
- 

t i o n ,  o r  s t ress  l eve ls .  He concluded, however, t ha t  the environmental 

c h a r a c t e r i s t i c s  o f  the co l lege a t  which the data were c o l  l ec ted  and the 

f a i l u r e  t o  ensure establ ishment o f  socio-psychological groups may have 

reduced the e f fec t iveness o f  the study. On the o ther  hand, Slocwn's care- 

f u l l y  s t r u c t u r e d  research w i t h  j u n i o r s  i n  Business ~ d m i n i  s t r a t i o n Z 8  found 

t h a t  n o t  on l y  d i d  the c lus te red  groups become more cohesive, bu t  t h e i r  mem- 

bers a l s o  achieved h igher  grades i n  a l l  courses than d f d  students i n  the 

c o n t r o l  groups. 

The s tud ies  c i t e d  above examine four general f ac to rs :  the h i g h l y  

successful  s tudent 's  p e r s o n a l i t y  t r a i t s ,  h i s  i n t e l l e c t u a l  a t t r l b u t e s ,  the 

r o l e  o f  anx ie ty ,  and the r o l e  played by f a c u l t y  and colleagues. A l l  have 

relevance t o  the bas ic  assumptions noted above as determining the e a r l y  

course o f  t h i s  study. On the  face o f  i t ,  the evidence regarding the f i r s t  
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two fac tors  i s  cont rad ic tory .  With respect t o  pe rsona l i t y ,  i t  w i l l  be 

noted t h a t  w h i l e  ex t rovers ion  was seen as a desc r ip t i on  o f  t he  more suc- 

cess fu l  freshman, w i t h i n  the  more exc lus i ve  groups (Yale undergraduates, 

engineer ing undergraduates, medical students) reserve seemed t o  have become 

c h a r a c t e r i s t i c  o f  the more successful .  I f  the  evidence i s  accepted, then 

several quest ions a r i s e :  ( i )  Do the behaviours by which pe rsona l i t y  has 

been judged change a f t e r  the  freshman year? (i i) Do the  ex t rove r ted  cease 

t o  do as we1 17 o r  (i i i) Are these three more r e s t r i c t e d  groups markedly 

d i f f e r e n t  from the commonality of u n i v e r s i t y  students? 

S i m i l a r l y ,  w i t h  regard t o  i n t e l l e c t u a l  a t t r i b u t e s ,  t he  greater  i n t e r -  

e s t  i n  c o g n i t i v e  a c t i v i t i e s  which was detected among h igh  achiev ing under- 

graduates seemed on the face o f  i t  t o  be balanced by super ior  graduate 

students who ra ted  themselves most h i g h l y  i n  n o n - i n t e l l e c t u a l  t r a i t s .  One 

explanat ion i s  t h a t  the sub jec t ive ,  s e l f - r a t i n g  nature  o f  the  evidence 

o f f e r e d  v i s -a -v i s  the graduates accounts f o r  the discrepancy, and i n  addi- 

t i o n  one might speculate tha t  the graduates' r e l a t i v e l y  low r a t i n g  of t h e i r  

own i n t e l l e c t u a l  t r a i t s  was occasioned by an e l e v a t l o n  o f  t he  standards by 

which they judged themselves. 

With respect t o  anx ie ty  as a fac to r  i n  the achievement l e v e l s  o f  

super ior  students, i t  w i l l  have been noted t h a t  a l l  the  evidence c i t e d  

re fers  t o  undergraduates. The discrepancies which appeared among the  n ine  

studies mentioned can be expla ined t o  some degree by suggesting t h a t  the  

r e l a t i o n s h i p  between anx ie ty  and academic success i s  c u r v i l i n e a r  - i.e. 

t h a t  r i s i n g  anxiety,  wh i l e  i n i t i a l l y  f unc t i ona l ,  even tua l l y  reaches a 

p o i n t  beyond which i t  become increas ing ly  dysfunct ional .  The r e l a t i o n s h i p  

appears reasonable and might be extended t o  many human a c t i v i t i e s ,  inc lud ing 

graduate s tud ies  i n  education. 

The one area where the  evidence seems from the f i r s t  t o  be f a i r l y  

cons is ten t  i s  t h a t  r e l a t e d  t o  the  r o l e  played by the  super lor  s tudent 's  
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peers and i n s t r u c t o r s .  On the bas is  of the informat ion given, i t  appears 

t h a t  t he  c loser  and more p o s i t i v e  the re la t i onsh ips ,  the  g rea te r  the l i k e -  

l i hood  f o r  super io r  achievement. 

This b r i e f  overview o f  some o f  t he  re levant  l i t e r a t u r e  has been 

o f f e r e d  i n  an attempt t o  i n d i c a t e  the c o n f l i c t i n g  conclusions reached by 

those who have researched the  matter  o f  student achievement i n  h igher  edu- 

ca t ion .  The r e l a t i v e  pauc i ty  of s tudies a t  the graduate l e v e l  fo rced the 

ne t  t o  be cast  w ide ly ,  as a1 ready noted, and, the r e s u l t a n t  broad range of 

l e v e l s  s tud ied  (freshman t o  doc tora l )  ra ised important quest ions regarding 

the conclusions and t h e i r  o f ten  apparent discrepancy. An a d d i t i o n a l  concern 

i n  the  p lanning o f  t h i s  study was tha t  the methodologies employed i n  the 

s tud ies  c i t e d  above might themselves have imposed important l i m i t a t i o n s  

on the r e s u l t s ,  i n  t h a t  v i r t u a l  l y  a l l  o f  the i nves t iga t i ons  were attempts 

a t  desc r ip t i on  o r  ana lys is  through q u a n t i f i c a t i o n .  There was another approach 

avai l ab le ,  however, and the present study was designed t o  throw some 1 i g h t  

on the subject  through the a p p l i c a t i o n  o f  q u a l i t a t i v e  methods. Since h igher  

education must obviously be regarded as a process, perhaps i t  would be 

more f r u i t f u l  t o  examine success i n  tha t  process more h o l i s t i c a l l y .  Nore- 

over, s ince a major emphasis o f  t h i s  study was on the coping behaviours 

e x h i b i t e d  by the subjects,  i t  should be noted tha t  much o f  the confusion 

i n  the  1 i t e r a t u r e  d iscussing s t ress  (see below) a r i ses  from s t ress  being 

f requent ly  viewed as the r e s u l t  o f  a d iscre te ,  s p e c i f i c  s t imu lus  ra the r  than 

from a complex se t  o f  ever-changing cond i t ions  se t  i n  an on-going temporal 

context .  I f  t h i s  l a t t e r  view i s  the more defensib le,  then "mastery o f  

s t ress  i s  n o t  a s i n g l e  r e p e r t o i r e ,  b u t  an a c t i v e  process over t h e  I n  

r e l a t i o n s h i p  t o  demands t h a t  a re  themselves changing. . . . ,129 

I t  was a moot p o i n t  whether the sub jec ts  o f  t h i s  study would appear 

t o  be i d i o s y n c r a t i c  i n  t h e i r  personal a t t r i b u t e s  and t h e t r  s e l e c t i o n  o f  

coping s t ra teg ies ,  o r  whether there would be ind i ca t i ons  o f  some s i g n i f i -  
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cant commonal i t i e s .  However, i t  was hoped t h a t  i n  e i t h e r  case the evidence 

would be provocat ive and tha t  the f i n a l  ana lys is  i n  i t s  attempt a t  synthe- 

s i s  would p o i n t  t o  i ns igh ts  o f  a h o l i s t i c  nature.  

This study, then, w h i l e  at tempt ing t o  g i ve  some d e s c r i p t i v e  informa- 

t i o n  regarding the subjects,  has placed considerable emphas i s  on the proced- 

ures they u t i l i z e d  w h i l e  meeting the challenges they faced i n  A.L.P. The 

goal was i n t e g r a t i v e  ra the r  than merely desc r ip t i ve .  

Stress Hodels 
/ i 

I f  there  are  d i f f i c u l t i e s  i n  at tempt ing t o  conjure usefu l  general i- 

zat  ions from t h a t  1 i t e r a t u r e  which examines the c h a r a c t e r i s t i  cs o f  h igh-  

achiev ing u n i v e r s i t y  students, a review o f  the f i e l d  o f  s t ress  1 i t e r a t u r e  

poses i t s  own chal lenges . 
The term "stress" i s  used widely , both i n everyday speech and i n 

technical  discussions w i t h i n  a number o f  d i s c i p l i n e s .  As a r e s u l t  o f  i t s  

use i n  t h i s  wide d i s p a r i t y  o f  m i l  ieus, the term has come t o  possess a 

number o f  scho la r l y  d e f i n i t i o n s  w h i l e  being used w i t h  imprecis ion i n  common 

par lance.  A b r i e f  summary o f  some o f  the informed t h i n k i n g  on the sub jec t  

would l i k e l y  prove useful i n  t h i s  regard. 

The best  known name i n  the f i e l d  o f  s'tress l i t e r a t u r e  i s  probably 

t h a t  o f  Hans Selye o f  the Un ive rs i t y  of Montreal, whose approach has been 

p r i m a r i l y  d i rec ted  a t  the phys io log ica l  outcomes o f  s t ress .  He uses the 

term s t ress  i n  a less p e j o r a t i v e  way than most w r i t e r s :  

Stress i s  the non-spec i f i c  response o f  the body t o  any demand, 
whether i t  i s  caused by, o r  r e s u l t s  i n ,  pleasant o r  unpleasant 
cond i t ions .  Good o r  bad, pleasant o r  unpleasant a re  a l ready 
s p e c i f i c  features o f  our responses t o  a demand, j u s t  as c o l d  
o r  heat a re  s p e c i f i c  va r ian ts  o f  temperature changes. Stress 
as such, j u s t  as temperature as such, i s  a l l - i n c l u s i v e ,  embody- 
ing  both the p o s i t i v e  and negat ive aspects o f  these concepts. 
We must, however, d i f f e r e n t i a t e  w i t h i n  the genera1 concept o f  
s t ress  between the unpleasant o r  harmful v a r i e t y ,  c a l l e d  "d is-  
t ress"  . . . , and "eustress'! . . . During both eustress and 
d i s t r e s s  the body undergoes v i r t u a l  l y  the same non-speci f ic  
responses t o  the various p o s i t i v e  o r  negat ive s t imu l  i a c t i n g  



upon i t .  However, the fac t  t h a t  eustress causes much less 
damage than d i s t r e s s  g r a p h i c a l l y  demonstrates t h a t  i t  i s  
"how you take i t "  t h a t  determines, u l  t imate ly ,  whether one 
can adapt successfu l ly  t o  change. 30 

L i k e  most o ther  a u t h o r i t i e s ,  Selye a l so  c l e a r l y  d is t ingu ishes between s t ress  

( the  response o f  the organism) and the s t resso r  ( t h a t  which occasions the 

response). Moreover, he has a l s o  developed another concept which i s  usefu l  

w i t h i n  the context  o f  t h i s  study: the general adaptat ion syndrome. He 

def ines t h i s  as the mani festat ions o f  s t ress  i n  the whole body, as they 

develop i n  time, and he sees the syndrome, i f  unrel ieved,  as evo lv ing  i n  three 

d i s t i n c t  stages: alarm react ion ,  stage o f  res is tance,  and stage o f  exhaustion. 3 1 

Un l ike  the present study, however, Selye 's  i n t e r e s t  has been p r i m a r i -  

l y  i n  measuring phys io log ica l  disturbances w i t h i n  the organism. A d i s t i n c -  

tion i s  o f t e n  made between phys io log ica l  and psychological s t ress  - ( in  the 

l a t t e r  case the t issues are  not  d i r e c t l y  a f f e c t e d  by the s t imu lus) .  C lear ly ,  

pure psychological  s t ress  i s  p r i m a r i l y  a sub jec t i ve  process, by which a 

st imulus i s  judged t o  be e i t h e r  harmful o r  b e n e f i c i a l ,  and on the bas is  o f  

the judgment the sub jec t  reacts i n  what seems t o  be an appropr ia te  manner. 

I t  appears c l e a r ,  however, t h a t  Selye would not  agree t h a t  the d i s t i n c t i o n  

between phys io log ica l  and psychological s t ress  i s  the most important one. 

An aspect o f  h i s  p o s i t i o n  which was bas ic  t o  c e r t a i n  assumptions i n  t h i s  

paper i s  t h a t  he considers the d i s t i n c t i o n  between "d i s t ress t t  [negatively 

perceived s t ress)  and "eustress" ( p o s i t i v e l y  perceived st ress)  as o f  much 

greater  moment. 

A number o f  au thor i  t i e s  have proposed o the r  conceptual models, and 

i t  w 

mari 

time 

ill be noted t h a t  i n  a l l  o f  these models, the term s t ress  c a r r i e s  p r i -  

l y  negat ive connotat ions. ( l n  the fo l lowing s i x  paragraphs I am a t  

s  heav i l y  indebted t o  Sco t t  and Howard's ana lys is  

A psychosomatic model o f  s t ress  has been developed from work conduc- 

ted by ~ l c x a n d e r ) ~ ,   unbar^^, and Gr lnker  and speige13'. I t suggests t h a t  
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when so lub le  c o n f l i c t s  are met i n  a more o r  less d i r e c t  manner, they do 

n o t  tend t o  resul  t i n s i gn i f i cant,  sustained organ ic  change. Conf I i c t s  

which prove inso lub le  o r  which are no t  confronted a re  thought t o  produce 

i n te rna l  tens ions wh i ch res u l  t i n organ i c changes, a l though these changes may 

be discovered i n  some body sys tern n o t  obviously re1 ated t o  the  s t resso r .  

A s i m i l a r  model, proposed by Wol f f  and h i s  associates 36937 ,  d i f f e r s  

p r i n c i p a l l y  i n  the i n t r o d u c t i o n  o f  the concept o f  "p ro tec t i ve  reac t i on  

pat ternst1.  P r i m a r i l y  phys io log i ca l ,  t h i s  model suggests tha t ,  when the 

body's phys ica l  i n t e g r i t y  i s  assaulted, a complex reac t i on  occurs i n  an 

attempt t o  i s o l a t e  and expel 1 the th rea t .  A number o f  o the r  s tud ies  (e.g. 

40 
Margol in38,   race^', Rip ley ) have worked w i t h i n  a s i m i l a r  bu t  more mech- 

an ica l  model o f  s t ress ,  where s t ress  i s  seen as an i n t e r n a l i z e d  response 

t o  an ex terna l  demand, w i t h  s t ress  producing d i s t i n c t  pa tho log ica l  changes 

and t y p i c a l  d isorders o f  adaptat ion.  

Other models are aimed a t  more s p e c i f i c a l l y  psychological  and soc ia l  

l eve ls  o f  behaviour. B a s w i t z  and associates4' incorporated the concepts o f  

"anxiety", "s t resst t ,  and "stress s i t u a t i o n s "  i n t o  a model based upon studies 

o f  men i n  combat. Anxiety i s  here def ined as the experience o f  dread and 

foreboding, t y p i c a l l y  a r i s i n g  when the i n t e g r i t y  o f  the organism i s  th rea t -  

ened. Ernpi r i  ca l  evidence was gathered t o  show t h a t  some s t imu l  i a r e  more 

1 i k e l y  t o  arouse anx ie ty  than others,  and from t h i s  a s t imulus continuum was 

constructed. A t  one end l i e  s t i m u l i  whose th rea t  was found t o  be h i g h l y  

i d iosync ra t i c ,  w h i l e  a t  the o the r  a r e  placed those s t i m u l i  which, because o f  

t h e i r  i n t e n s i t y  and e x p l i c i t  t h rea t ,  were considered t o  prove overwhelming 

f o r  most organisms. "Stress" was assigned as a desc r ip to r  t o  the l a t t e r ,  

more un iversa l ,  end o f  the continuum. 

Consfderable reference w i l l  be made l a t e r  i n  t h i s  study to  Mechanic's 

research i n t o  s t ress  and adaptat ion among graduate students42. At t h i s  t ime 

i t  would be usefu l ,  however, t o  consider the concepts under ly ing h i s  work i n  
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t h i s  area. Mechani c def ines s t ress  as "the d i  scomfort i ng responses of 

1,4 3 persons i n  p a r t i c u l a r  s i t u a t i o n s  , and suggests tha t  whether a g iven 

s i t u a t i o n  gives r i s e  t o  d iscomfor t ing  responses depends upon f o u r  fac to rs :  

the i n d i v i d u a l ' s  a b i l i t i e s  and capac i t ies ;  the s k i l l s  and l i m i t a t i o n s  de- 

r i v e d  from group p rac t i ces  and t r a d i t i o n s ;  the degree o f  support provided by 

the s o c i a l  environment; and the soc ia l  norms which de f ine  the  u t i l i t y  o f  the 

above. The term "revers i b i l i t y "  i s  assigned by Mechan i c t o  mastery of a 

threatening s i t u a t i o n ,  and he theor izes t h a t  r e v e r s i b i l i t y  depends upon the 

adapt ive devices o r  coping behaviours u t i l i z e d  by the sub jec t .  He uses the 

term "defence" t o  r e f e r  t o  a devi ce used t o  manage the fee l  ings generated by 

the s i  t w t i o n  o r  the coping behaviours. 

A model w i t h  a more obvious psychological  component has been produced 

by ~ o h r e n w e n d ~ ~  i n  an attempt t o  apply a mod i f i ca t i on  o f  Se lye ' r  model t o  

the study o f  mental d isorder .  Dohrenwend analyzes s t ress  react ions and 

i so la tes  f i v e  sets o f  f ac to rs  : the ex terna l  s t ressors causing imbalance 

w i t h i n  the organism; mediat ing o r  a1 l e v i a t i n g  fac to rs ;  the experience o f  

s t ress ;  the adaptive syndrome ( the  attempt t o  cope) ; and the ac tua l  response, 

whether adapt ive o r  maladaptive, which ar ises  from ex terna l  pressures. 

A s t ress  model a r i s i n g  from study of responses t o  h i g h l y  t raumat ic  

events ( s p e c i f i c a l l y  the experience o f  major surgery and o f  wartime a i r -  

ra ids)  was constructed by .Janis4'. The excessive th rea t  o f  the events re-  

duces t h i s  model's relevance f o r  t h i s  present study, b u t  Janis i d e n t i f i e d  

e i g h t  f ac to rs ,  thought by him t o  determine the i n d i v i d u a l  I s  response t o  the 

th reat ;  these may have some pert inence here. The fac to rs  are: (1) the per- 

ceived c h a r a c t e r i s t i c s  o f  the s t ress  s t imu l  i, (i i )  the i n d i v i d u a l ' s  be1 i e f s  

regarding the o r i g i n s  o f  the th rea t ,  ( i  i i) expectat ions regarding poss ib le  

avoidance o r  m i t i g a t i o n ,  ( i v )  expectat ions regarding the I n d i v i d u a l ' s  

soc ia l  r o l e  I n  the s i t u a t i o n ,  (v) the degree o f  i d e n t i f i c a t i o n  w i t h  o ther  

threatened groups, ( v i )  soc ia l  s ta tus  of the sub jec t  and i t s  r e l a t i o n s h i p  t o  



15 

poss ib le  ex terna l  a id ;  ( v i i )  p r i o r  t r a i n i n g  i n  dea l ing  w i t h  such a th rea t ;  

( v i  i i )  personal i t y  c h a r a c t e r i s t i c s  (dependency needs, l e v e l s  o f  anx ie ty ,  etc.)  

I t w i l l  be c l e a r  from even the cursory overview provided above, t h a t  

thorough synthesis o f  s t ress  theory presents a kno t t y  problem. Not on ly  are  

many o f  the studies h i g h l y  f i e l d - s p e c i f i c  and hence l i k e l y  t o  be o f  l i m i t e d  

g e n e r a l i z a b i l i t y ,  bu t ,  as noted e a r l i e r ,  the very d e f i n i t i o n s  o f  the bas ic  

term s t ress  d i f f e r  w ide ly .  I n  add i t i on ,  some o f  the models a re  based on 

data der ived from the study o f  extreme and o f t e n  t raumat ic  s i t u a t i o n s ,  and 

thus have made l i t t l e  p rov i s ion  f o r  the incorpora t ion  o f  those fac to rs  which 

possess s ign i f i cances  bu t  which lack  dramatic impact. 

Nonetheless, a number o f  themes w i t h  imp l i ca t i ons  f o r  the present 

study were abstracted. As noted, Selye and Janis both  suggest t h a t  the 

i n d i v i d u a l ' s  sub jec t i ve  view o f  the s t ressor  goes f a r  towards determing bene- 

f i t  o r  harm. Alexander, Dunbar, and Grinker and Speigel speculate t h a t  when 

there i s  d i r e c t  and successful res is tance t o  a th rea t  the i n j u r y  t o  the organ- 

ism I s  e i t h e r  minimized o r  completely prevented. Dohrenwend, Hechanic, and 

Janis emphasize the importance o f  mediat ing fac to rs ,  and i n  p a r t i c u l a r  those 

o f  a soc ia l  nature,  w h i l e  Mechanic, Dohrenwend, and Janis have considered the 

importance o f  the r o l e  played by the organism's personal coping devices. 

Basowitz presents evidence t o  suggest t h a t  response t o  a s p e c i f i c  s t resso r  

may range along a continuum from universal  t o  h i g h l y  i d iosync ra t i c ,  and t h a t  

anxiety i t s e l f  der ives from a th rea t  t o  the i n t e g r i t y  o f  the organism. With 

respect t o  t h i s  l a s t  p o i n t ,  the present study has u t i  l ized an extension o f  

t h i s  i n s i g h t ,  ad jus t i ng  i t  from the th rea t  t o  physical  i n t e g r i t y  which pre-  

occupied Basowitz t o  a th rea t  t o  psychological  i n t e g r i t y ,  and tn p a r t i c u l a r  

t o  the i n t e g r i t y  o f  the i n d i v i d u a l ' s  s e l f  concept. 

Each o f  these themes was incorporated i n t o  the present study, and 

furnished important assistance i n  the a r t i c u l a t i o n  o f  the i n i t i a l  concepts 

from which the research grew. Reference t o  the i n te rv iew  schedules included 
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i n  the appendices w i l l  i l l u s t r a t e  the po in t .  

At t h i s  juncture i t  would be appropriate t o  s ta te  the working d e f i n i -  

t i o n  o f  st ress which was devised f o r  use i n  t h i s  study. Stress i s  here 

defined as: t ha t  condi t ion resu l t i ng  from encounters w i t h  s t imu l i  ( the 

stressors) ,  which e i t he r  place an undue physio logical  demand upon the organ- 

ism o r  which, i f  psychological, are perceived as a threat  t o  some aspect o f  

the organism's i n t eg r i t y .  This condi t ion t y p i c a l l y  st imulates the organism 

t o  attempt m i t i ga t i on  o r  avoidance o f  the harm o r  threat  through ce r t a i n  

devices ( the coping behaviours). (The reader w i l l  note tha t  the in ten t  i s  

t o  d is t ingu ish  between the stress agent, the react ive behaviour, and the 

stress i t s e l f ,  which i s  here seen as a d i s t r ess fu l  conditlon.) 



CHAPTER 2 : METHODOLOGY 

To t h i s  po in t  the repor t  has concerned i tse 1 f w i t h  two of the 

three necessary pre l iminar ies  - the formulat ion o f  the basic thrusts of 

the inqu i ry ,  and the examination of those e a r l i e r  invest igat ions which might 

serve t o  provide useful contextual clues. There remains the se lec t ion of 

a methodology, a top ic  which furnishes the focus f o r  t h i s  chapter. Essen- 

t i a l l y ,  the argument advanced i n  the succeeding pages i s  that  ethnographic, 

hypothes is- ta i lo r ing research i s  a v iab le  genre and tha t ,  g iven the s ta te  

o f  cur rent  knawledge regarding h igh ly  successful students i n  graduate pro- 

grams i n  Education, the only defensible approach f o r  a study such as t h i s  

i s  ethnographic i n  nature. On such a study, and others l i k e  i t ,  and on 

t h e i r  admittedly speculat ive conclusions fu r ther  research u t i l i z i n g  more 

precise, quan t i f i ab le  procedures can be based. 

As the methodology was considered, i t was decided tha t  the time for  

such prec is ion was not now. The ea r l y  steps i n  v i r t u a l l y  any area of scien- 

t i f i c  examination are ten ta t i ve ,  and s c i e n t i f i c  progress i s  t y p i c a l l y  incre- 

mental. Thus, whi l e  each study may o f  i t s e l f  provide 1 i t t l e  o f  the nature 

of a break-through, a sequence o f  studies may, i f  founded on a f i r m  concep- 

tua l  base, eventual ly produce f indings o f  great import. At t h i s  po in t ,  

however, invest igat ion o f  the phenomenon was not  f e l t  t o  have reached a 

s ta te  o f  s u f f i c i e n t  ideat ional  equ i l ib r ium,  and thus t h i s  study was designed 

and the methodology selected i n  an attempt t o  make a small con t r ibu t ion  t o  

the necessary s t a b i l i t y  o f  t h i s  conceptual base. 

The Qual i t a t i v e  Study 

theories 

main, i t  

r e s t r i c t  

here has been a tendency w i t h i n  the behavioural sciences t o  express 

i n  terms o f  measurable var iables.  While t h i s  i s  laudable i n  the 

can be car r ied  t o  the po in t  where, because of the methodological 

ons o f  quan t i f i ca t ion ,  many of  the studies are forced t o  concern 



themselves w i t h  t r i v i a l  matters, rather than addressing those s i g n i f i c a n t  

subjects which can a t  present be studied only through less precise q u a l i -  

t a t i v e  procedures. Since, as noted ear l  i e r ,  the area on which t h i s  study 

focuses i s  already confused, the method t o  be chosen posed something of a 

prob 1 em. 

i n  experimental methodology, the hypothesis should be s ta ted p r i o r  

t o  observation. Wi th in  the f i e l d  o f  anthropology, hawever, the generation 

o f  a hypothesis more usual ly  fo l lows a per iod o f  observation and data co l lec -  

46 
t ion.  Anthropological procedures have been viewed w i t h  a jaundiced eye by 

many soc ia l  s t a t i s t i c i a n s ,  since they see them as incapable o f  prov id ing 

methodologically v iab le  resu l t s  w i t h  any degree o f  general i z a b l l  i ty .  Never- 

theless, the pos i t i on  taken here i s  that  these procedures are invaluable 

when seen as a ten ta t i ve  attempt t o  i d e n t i f y  both the important var iables 

and the categories which are necessary i n  the statement o f  a speculat ive 

hypothesis. Indeed, i t  i s  asserted tha t  i t  i s  i n  f a c t  the most defensible 

course when one i s  invest igat ing complex phenomena i n  a s e t t i n g  as unusual 

as the Administrat ive Leadership Program. This po in t  i s  given pa r t i cu l a r  

cogency, of course, by the already noted paucity o f  comparable studies. 

The arguments of  Overhol t and S t a l l  i ngs47 were important i n  deter- 

mining much o f  the course o f  t h i s  study. They have ins is ted  tha t  i n  such 

an ethnographic study as t h i s ,  the theory must i n i t i a l l y  be couched i n  

rather general terms (unl i ke the speci f i c  hypothesis o f  the experimental 

researcher). Their view i s  that  t o  be over ly  spec i f i c  a t  too ear l y  a stage 

introduces the danger o f  ethnocentrism. 

Because the hypothesis stands i n  an a p r i o r i  re la t ionsh ip  t o  
the f i e l d  o f  invest igat ion,  i t  a lso  stands i n  an a p r i o r i  
re la t ionsh ip  t o  the cu l t u re  t o  be invest igated.  As such, i t  
must be formulated i n  contexts and on the bas i s  o f  ass~lmptions 
foreign t o  that  cu l tu re .  48 

Their analysis,  then, i s  that  the process should begin w i t h  rather general 

suppositions which are subjected t o  progressive refinement t n  l i g h t  o f  the 



evidence c o l l e c t e d  dur ing  the research. The t h r u s t  i s  t o  ensure success- 

i v e l y  b e t t e r  " f i t s "  by r e v i s i n g  and re formula t ing  as the study progresses. 

Indeed, the  hypotheses are  manipulated 

i n  order  t o  a r r i v e  a t  statements t h a t  account f o r  as many o f  
the  observed f a c t s  as poss ib le  w i t h  the  greates t  degree o f  
economy, s i m p l i c i t y ,  and elegance poss ib le .  49 

When s u f f i c i e n t l y  re f ined,  they may be s ta ted as hypotheses which may be 

subjected t o  experimental v e r i f i c a t i o n .  

In t h i s  study an i l l u s t r a t i o n  o f  t h i s  process can be found i n  the 

i n i t i a t i v e s  designed t o  l oca te  those po in ts  i n  the program where the  sub- 

j e c t s  be l ieved they experienced most d i s t ress .  It has n o t  been a n t i c i p a t e d  

t h a t  t he  research p r o j e c t s  would provide the locus, bu t  as e a r l y  as the  

p i l o t  i n te rv iew  there were i nd i ca t i ons  t h a t  aspects o f  the  p r o j e c t s  were 

indeed s t r e s s f u l .  From t h i s  i t  developed t h a t  f o r  two o f  the  subjects o f  

the study, these exercises cons t i t u ted  the major s t ressors.  As the i n t e r -  

views progressed i t  became evident  t h a t  c e r t a i n  d i s t r e s s f u l  elements asso- 

c i a t e d  w i t h  t he  p r o j e c t s  a l s o  appeared i n  o ther  p a r t s  o f  the program, con- 

s t i t u t i n g  s t ressors  whose g e n e r a l i z a b i l i t y  might,  and indeed d id ,  form 

the bas is  f o r  a t e n t a t i v e  hypothesis. 

A h e l p f u l  and c lose ly  reasoned discussion o f  good q u a l i t a t i v e  research 

has been advanced by Glaser and ~trauss'', and once again the  present study 

was much inf luenced by t h e i r  t h ink ing .  They argue f o r  r o o t i n g  soc ia l  

theory f i r m l y  i n  the data generated by the  appropr ia te  research, and then 

go on t o  develop a r a t i o n a l e  f o r  the use o f  general ra the r  than s p e c i f i c  

comparative methods. i n  p a r t i c u l a r ,  they too  see the method as based on a 

process which begins w i t h  t e n t a t i v e  t h e o r e t i c a l  not ions based on e a r l y  analy- 

s i s  of the  data. As more data a re  added t o  the  pool, so e a r l y  p o s i t i o n s  

a re  discarded, re f ined,  o r  modtf ied, u n t i l  a coherent substant ive theory 

whlch f i t s  t he  f a c t s  has been teased out .  The procedure i s ,  therefore,  

i nduc t i ve  ra the r  than deduct ive. 



Glaser and Strauss argue t h a t  theory f i r m l y  based on even p a r t i a l  

evidence can usual l y  w i ths tand complete r e f u t a t i o n  - unl  i k e  many h igh ly  

emp i r i ca l  s tud ies  whose conclusions cons is t  of a tacked-on explanat ion 

der ived from some l o g i c a l l y  deduced theory. L i k e  Overholt  and S t a l l i n g ,  

they c r i t i c i z e  much o f  what has been done i n  behavioural research as being 

based on inappropr iate "grand theory" which has been imposed on the data. 

Their  hope i s  tha t  t h e i r  const ruc t  w i l l  he lp  t o  increase the u t i l i t y  o f  

research i n  those areas where i nves t iga t i ons  have been l i m i t e d  t o  e i t h e r  

h i g h l y  abs t rac t  t heo r i z ing  o r  the t y p i c a l  somewhat c i  rcumscrtbed quant i  t a -  

t i v e  study. As they see i t ,  the d i f f i c u l t y  l i e s  i n  

t e s t i n g  a logico-deduct ive theory, which i s  dubiously r e l a t e d  t o  
the area o f  behavior i t  purpor ts  t o  exp la in ,  s ince i t  was merely 
thought up on the basis o f  a p r i o r i  assumption and a touch o f  
common sense, peppered w i t h  a few o l d  t h e o r e t i c a l  speculat ions - . . .  
made by the e r u d i t e .  The v e r i f i e r  may f i n d  t h a t  the specu la t ive  
theory has noth ing  t o  do w i t h  h i s  evidence, unless he forces a 
connection. 51 

I n  the view o f  Glaser and Strauss, comparative ana lys is  can lead t o  

two k inds  of theory:  substant ive (developed f o r  a substant ive o r  empi r ica l  

area o f  soc io log i ca l  enquiry,  such as post  graduate education, hosp i ta l  care, 

Juven i le  del inquency, e tc . )  o r  formal (developed f o r  a formal o r  concep- 

tua l  area o f  enquiry,  such as soc ia l  i z a t i o n ,  group ro les ,  i n s t i t u t i o n a l  

o rgan iza t ion ,  etc. )  The present study fa1 I s ,  o f  course, w i t h i n  the former 

category. However, Glaser and Strauss asser t  q u i t e  unequivocal ly tha t ,  sub- 

s t a n t i v e  o r  formal , theory must be grounded i n  data. 

Substant ive theory f a i t h f u l  t o  the empi r ica l  s i t u a t i o n  cannot, 
we be l ieve,  be formulated merely by app ly ing  a few ideas from 
an es tab l  ished formal theory t o  the substant ive  area. To be 
sure one goes out  and s tud ies  an area w i t h  a p a r t i c u l a r  socio-  
l o g i c a l  perspect ive,  and w i t h  a focus, a general quest ion, o r  
a problem i n  mind. But he can (and we b e l i e v e  should) a l s o  
study an area w i thout  any preconceived theory tha t  d i c ta tes ,  
p r i o r  t o  the research, "relevancies" i n  concepts and hypotheses. 
Indeed i t  i s  presumptuous t o  assume t h a t  one begins t o  know the 
re levant  categor ies and hypotheses u n t i  1 the " f i r s t  days i n  the 
f i e l d " ,  a t  l eas t ,  a re  over. A substant ive theory generated from 
the data must f i r s t  be formulated, i n  order  t o  see which o f  
d iverse formal theor ies are, perhaps, appl i cab le  f o r  f u r t h e r i n g  



a d d i t i o n a l  substant ive formulat ions. 52 

They go on t o  say 

Our approach, a1 lowing subs t a n t i  ve concepts and hypotheses t o  
emerge f i r s t ,  on t h e i r  own, enables the ana lys t  t o  asce r ta in  
which, i f  any, e x i s t i n g  formal theory may he lp  him generate 
h i s  substant ive theor ies .  He can then be more f a i t h f u l  t o  h i s  
data, ra ther  than f o r c i n g  i t  t o  f i t  a  theory. He can be more 
o b j e c t i v e  and less t h e o r e t i c a l  l y  biased. 53 

Once again, ana lys is  i s  pursued sequent ia l l y ,  w i t h  the  i n i t i a l  r e v i s i o n  being 

taken w h i l e  the i nves t iga to r  i s  s t i l l  ga ther ing  h i s  data. The c o l l e c t i o n  o f  

l a t e r  in format ion  i s  d i rec ted  by the on-go 

ref inement o f  the hypothesis de fer red u n t i  

(A succ inc t  desc r ip t i on  o f  the process can 

Becker . 54) 

i ng  analys is ,  w i t h  on ly  the f i n a l  

1 a f t e r  the f i e l d  work i s  complete. 

be found i n  an ana lys is  by 

Several o ther  a u t h o r i t i e s  have addressed the u t i  l i t y  o f  qua1 i t a t i v e  

research s i m i l a r  t o  tha t  undertaken i n  t h i s  study. Wolcott ,  who has used 

1 i ke methods, has noted the growi ng body of 1 i t e r a t u r e  based upon anthro-  

po log ica l  l y -o r ien ted  f i e l d  studies i n  e d u c a t i ~ n . ~ ~  Getre ls  has commented 

on the low numbers o f  subjects used i n  many important s tudies,  remarking, 

"Some day I s h a l l  do a  comprehensive piece w i t h  the t i t l e  'N-1' documenting 

tha t  more, o r  a t  l e a s t  as much, has come from studies w i t h  N=1 as w i t h  

~ = 1 0 0 0 . " ~ ~  He proposes: "Let us n o t  be too scorn fu l  of N-I ;  i t  i s  n o t  the 

N t h a t  mat ters but  what i s  done w i t h  i t.1t57 L o r t i e ,  t ak ing  a  perspect ive 

s i m i l a r  t o  t h a t  o f  Glaser and Strauss, comments tha t  research i n  a t  l e a s t  

one area 

has missed important steps i n  i t s  development; i t  i s  as if we 
were t r y i n g  t o  char t  p a r t i c u l a r  acreage wi thout  a  map o f  the 
general t e r r a i n .  Lack o f  overview const ra ins  our capaci ty  t o  
deal w i t h  change, f o r  our image o f  " regular  condit ions", con- 
s t r u c t e d  from scat te red instances o f  unre la ted research, i s  
b lu r red .  It i s  no t  easy t o  separate trends from newly discovered 
pat te rns ;  we a re  l i k e l y  t o  miss o r  exaggerate s u b t l e t i e s  when 
prominent pa t te rns  o f  behavior and major var iab les  are  p a r t i a l l y  
described and l a r g e l y  unanalyzed. 58 

He goes on t o  ask, somewhat r h e t o r i c a l l y ,  



Does the d i f f i c u l t y  1 i e  i n  an over ly r i g i d  d e f i n i t i o n  o f  what 
const i tutes pub1 ishable research? Have we fa1 len i n t o  an or tho-  
doxy which requires that  pub l i ca t ion  occur only when observations 
and f ind ings f a l l  i n t o  a pa r t i cu l a r  format? 59 

The research reported i n  the main body o f  t h i s  work could w i t h  some 

aptness be described as a micro-ethnographic case study, and as such should 

be regarded as anthropological i n  nature. Lutz and Ramsey c la im unique 

theory-generating qua1 i t i e s  fo r  anthropological f i e l d  methods. 60 Overholt 

and S t a l l  ing fee l  t h i s  pos i t i on  t o  be overstated, but  concede the produc- 

t i v i  t y  o f  ethnographic methods i n  the generation of  theory6' (a stance 

supported by Harp and ~ i c h t e ? * ) .  Thus the research recorded i n  t h i s  repor t  

was developed as a case study i n  the hope that  a h o l i s t i c  treatment would 

lead t o  the genesis of useful hypotheses about the charac te r i s t i cs  possessed 

by h i gh l y  successful students i n  t h i s  and other s i m i l a r  programs, the pro- 

cesses by which they achieve t h e i r  h igh level  o f  success, and the re la t ion -  

ships between the two. However, a l  though care was taken t o  make the study 

as accurate as possib le ( f o r  discussion of t h i s  see belav), i t  should be 

noted tha t  the hypotheses resul t i  ng from such research must be regarded as 

tenta t ive .  This caveat i s  necessary since, as Becker and Geer have noted, 

the inves t iga to r ' s  

conclusions o f ten  have a k i nd  of prima fac ie  v a l i d i t y ,  a 
" r ing o f  t ruth",  but the reader o f  h i s  research has no way 
o f  knowing whether a s o l i d  basis o f  fact underl ies this. . . .63 

Having described much o f  the th inking behi nd the methodology chosen, 

i t  i s  necessary to  describe the process followed, the pa r t i cu l a r  p i t f a l l s  

t o  be guarded against, and the steps taken to  avoid o r  minimize the 

d i s t o r t i ons  a r i s i n g  from these dangers. 



The Method 

The se lect ion o f  the subjects posed the i n i t i a l  problem. A t  the 

time tha t  the study was begun ( ~ a n u a r ~ ,  1976), there were three cohorts 

which had completed the two year program. I n  consul tat ion w i t h  another 

student conducting a s im i l a r  study, i t  was agreed that  one cohort of  the 

three would be used f o r  p i l o t  invest igat ions and tha t  the two remaining co- 

hor ts  would be assigned on the basis o f  which provided the most sa t i s fac to ry  

pool f o r  each o f  the studies. 

The two f acu l t y  members who had taught the two cohorts and who were 

cur ren t l y  on campus were asked t o  assign each student i n  the cohorts t o  one 

o f  fou r  categories (h ighly successful, marginal ly  h igh ly  successful, success- 

f u l  , and marginal l y  successful) , based upon judged success i n  the program. 

(While t h i s  study i s  interested i n  only the students judged "highly success- 

fu l " ,  the other study took a wider view.) The facu l t y  members k ind ly  agreed 

t o  ass i s t  as requested. Since they had both been involved wf th the program 

from i t s  inception, i t  was f e l t  that  they would possess a s e n s i t i v i t y  t o  

the values and goals underlying the i n s t i t u t i o n  and ea r l y  implementation o f  

the program, and hence l i t t l e  d i  rec t ion  was given regarding the c r i t e r i a  f o r  

the one category relevant t o  t h i s  study other than t o  po in t  t o  o ra l  and 

w r i t t e n  work and mastery of course content as factors,  and t o  suggest that  

the number of  those classed as "highly successful" should not  exceed twenty 

per cent o f  the cohort.  The cohort which eventual ly  became the pool f o r  

t h i s  study y ie lded the names of four students judged "highly successfuls1 

by one facu l t y  member, whi le  f i ve  were judged t o  be "h igh ly   successful^^ by 

the other.  Three names were common t o  both 1 i s  t s  , and these three were 

selected as the subjects f o r  t h i s  study. 

The data gathering was t o  be by means o f  extended interviews, and 

p r i o r  t o  any contact w i t h  the three subjects a p i l o t  interv iew was conducted 

w i th  a high achieving student from the cohort designated f o r  t h i s  purpose. 



This interv iew, l i k e  the l a t e r  ones, was somewhat open-ended, although an 

interv iew guide was used t o  ensure that  a l l  important topics were covered. 

The p i l o t  interv iew, conducted i n  A p r i l ,  1976, was f e l t  t o  y i e l d  

s u f f i c i e n t l y  r i c h  data ( f o r  the interv iew schedule see Appendix A ) .  On 

the basis of the experience i n  the p i l o t  interv iew, revis ions were made t o  

the schedule i n  an attempt t o  improve phrasing and sequencing, t o  remove 

unproductive o r  redundant quest ions, and t o  i nse r t  promising new questions. 

Contact was then made w i t h  the three subjects. The f i r s t  approach was made 

by way o f  a l e t t e r  exp la in ing the purpose o f  the study and the data co l lec -  

t i n g  procedure envisioned (see Appendix 8 ) .  A fol low-up phone c a l l  a week 

l a t e r  enabled the subjects t o  enquire fu r the r  i n t o  the ra t iona le  behind the 

study and the extent  o f  t h e i r  involvement i n  i t .  

The i n i t i a l  interviews were he ld  i n  June o f  1976 ( f o r  the interv iew 

schedule see Appendix c ) .  One was i n  the interviewee's home (Al) ; the o ther  

two were a t  schools, one during the school day ( ~ 1 )  and one a f t e r  classes 

( ~ 1 ) .  A1 1 three interviews were taped, but  notes were a lso  taken. I n  one 

case the tape f o r  the f i r s t  h a l f  o f  the in terv iew proved t o  be blank, and 

the somewhat onerous note-taking j u s t i f i e d  i t s e l f .  These interviews were 

timed a t  98 minutes ( ~ l ) ,  50 minutes (Bl)  , and 77 minutes ( ~ 1 ) .  Typed 

t ranscr ip ts  were made from the tapes i~ the ear l y  pa r t  o f  the summer vaca- 

t i on ,  and t h i s  was followed by p re l  iminary analysis t o  suggest comnon themes, 

and areas needing e luc ida t ion  and expansion. 

The second interviews were conducted i n  l a t e  August and ea r l y  Sept- 

ember, 1976 

v l  ews , were 

were a1 1 he1 

interviewed 

bined) were 

A t  f i  

( f o r  the schedule see Appendix 0) . These, 1 ike the ff r s t  i n t e r -  

guided (or  focused) to  ensure coverage of  pe r t inen t  po in ts .  They 

d i n  the subjects '  homes since spouses had a lso  agreed t o  be 

a t  t h i s  time. The second interv iews (subject and spouse com- 

timed a t  98 minutes (A2) , 106 minutes (82) , and 110 minutes ( ~ 2 )  . 
r s t  i t  had been planned t o  ho ld  two separate interviews a t  t h i s  
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time, w i t h  the spouses interv iew fo l lowing that  w i t h  the major subject .  

I n  the event, i t  was decided t o  have the spouse present during the whole 

interv iew. This may account for  the second interviews being rather r icher  

and less interv iewer-di rected than the f i r s t  ones were. A good deal o f  

perception checking went on between subject and spouse, and many detai I s  

were firmed up t o  a  concensus as a resul t o f  the dialogue. Spec i f i c  ques- 

t ions not  addressed t o  the spouse during the three-cornered main interv iew 

were covered a t  the end o f  the session. A f t e r  the subject/spouse interviews, 

a t r ansc r i p t  o f  the f i r s t  interv iew was l e f t  w i t h  each subject f o r  review. 

Subjects were asked t o  b r ing  any statements requi r i n g  c l a r i f  i ca t l on  o r  

rev is ion t o  the interv iewer 's a t ten t ion .  Despite t h i s ,  no such suggestions 

were recei ved . 
Following these interviews, t ransc r ip ts  were again typed and a 

thorough analysis o f  the data begun. Any f u r t he r  contacts w i t h  the subjects 

were b r i e f  and by phone, being concerned w i t h  checking minor de ta i l s .  

Copies o f  each o f  t h e i r  own interv iew t ranscr ip ts  were mailed t o  the i n te r -  

viewees a f t e r  the second session, and they were i nv i t ed  t o  comnent on any 

statements which seemed t o  them to  need c l a r i f i c a t i o n  o r  rev is ion.  Once again, 

no suggestions f o r  c l a r i f i c a t i o n  or  rev is ion &ere received. 

A schematic representat ion o f  the process f o l  lowed i n  t h i s  study 

appears i n  Figure 1,  

As might be surmised, the question o f  rapport loomed large i n  the 

interv iewer 's mind, since, given the nature of the information sought, i t  

was recognized tha t  the interviewees might wel l  have scruples a t  engaging 

i n  the study w i t h  any measure of  candour. A number o f  fac tors  and i n i t i a -  

t ives were therefore b u i l t  i n t o  the interv iew process t o  address t h i s  con- 

cern. The interv iew schedules, and most p a r t i c u l a r l y  the f i r s t ,  were designed 

t o  lead circumspectly i n t o  any areas which might prove sens i t ive .  The f a c t  

that  the interv iewer was himself engaged i n  the program appeared t o  provide 
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Process Model - the Study 
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an e n t r k t o  d iscussion i n  t h a t  i t  al lowed a measure o f  sharing, comparing, 

and con t ras t i ng  o f  experiences t o  occur .  The f a c t  t h a t  there  were two i n t e r  

views i n  each case and t h a t  the second took place i n  the home and w i t h  the 

p a r t i c i p a t i o n  o f  the spouse may a l s o  have played a p a r t  i n  promoting greater  

ease and candour. 

Moreover, the nature o f  the study and the method o f  the sub jec ts '  

s e l e c t i o n  was f u l l y  explained, w h i l e  the interviewees were assured t h a t  the 

f u l  l e s t  poss ib le  measure o f  anonymity would be af forded,  bo th  f o r  them- 

selves and f o r  those others mentioned dur ing the in terv iews.  It was a l s o  

expla ined t h a t  t r a n s c r i p t  ma te r ia l  would not  appear i n  t h i s  repo r t  except 

i n  the form o f  sho r t  excerpts.  F i n a l l y ,  as noted above, by v i r t u e  o f  being 

g iven the oppor tun i ty  o f  reviewing the t r a n s c r i p t s  as soon as they were 

a v a i l a b l e  the subjects were aware t h a t  they would be i n  the p o s i t i o n  both o f  

examining what had been s a i d  and o f  adv is ing  the in terv iewer  o f  any mater ia l  

they f e l t  was misleading o r  which they wished t o  be omi t ted  from the study. 

I n  the event, i t was f e l  t t h a t  the subjects and t h e i  r spouses shcwed 

considerable openness i n  d iscussing t h e i r  experiences v i s -a -v i s  the Adminis- 

t r a t i v e  Leadership Program. Indeed, i t  would be appropr iate t o  acknowledge 

a t  t h i s  time the courtesy o f  a l l  the interviewees - desp i te  t h e i r  own busy 

schedules and the length of the interv iews,  they were most h e l p f u l  and 

in te res ted  i n  the study, and seemed anxious t o  r e c a l l  i n  considerable deta i  1 

the exper i ences they had undergone wh i l e  engaged i n the program. The debt 

owed t o  t h e i  r co-operat ion i s  obviously fundamental t o  whatever u t t  l i t y  

t h i s  study may possess. 

The Method - Discussion 

Given tha t  t h i s  i n v e s t i g a t i o n  was t o  be q u a l i t a t i v e ,  based on r i c h  

data from a very small  populat ion,  and d i r e c t e d  a t  the specu la t ive  der iva-  

t i o n  o f  i ns igh ts  i n t o  the processes by which the subjects d e a l t  w i t h  the 



i: 
demands o f  A.L.P., several po ten t i a l  weaknesses i n  the methodology re- 

qui red tha t  p a r t i c u l a r l y  carefu l  planning and considerat ion precede embar- 

ka t ion  on the study. 

Several of the d i f f i c u l t i e s  obviously centred on problems re la ted 

t o  accuracy of r e c a l l ,  and i t  might be argued tha t  pa r t i c i pan t  observation 

64 
would have proved a more defensible technique. Hwever, i t  i s  c lear that  

t h i s  would have placed severe temporal r e s t r i c t i o n s  on the invest igat ion.  

For example, had the author studied h i s  own cohort, the c r i t i c a l  ea r l y  

i d e n t i f i c a t i o n  o f  h igh ly  successful students would have posad a monumental 

problem. Horeover, the nature o f  the program, w i t h  many demands being met 

i n  so l  i ta ry  rather than group se t t ings ,  would have made the ob l  igatory on- 

going consul tat ion and observation most d i f f i c u l t .  Possibly the most prac- 

t i c a l  object ion,  however, was that  any pa r t i c i pan t  study encompassing exper- 

iences dur ing the f u l  l two years would inev i tab ly  force the preparation o f  

the report  t o  continue we1 1 past the date on which i t would normally be due. 

On the other hand, i t was c lear  that  t o  base the research on experiences from 

only pa r t  o f  the two-year cycle would impose major weaknesses o f  i t s  own. 

An analysis by Ze ld i tch has categorized interv iew techniques as 

"adequate w i t h  precautions, and e f f i c i e n t "  w i t h  respect t o  i den t i f y i ng  

incidents and developing h i s t o r i e s  and ''most e f f i c i e n t  and hence best  form" 

i n  terms o f  i den t i f y i ng  i n s t i t u t i o n a l  ized norms and statuses. 65 Nonetheless, 

the argunent urging the mer i ts  o f  pa r t i c i pan t  observation i s  germane. I t  

i s  the author's be1 i e f  that  h i s  am pa r t i c i pa t i on  i n  the Administrat tve 

Leadership Program, a l b e i t  i n  a d i f f e r e n t  cohort w i t h  s d a t  d i f f e r e n t  

experiences, gave him some approximation of  the ins lghts  o f fe red  by p a r t i -  

c ipant  observation. Horeover, i t  i s  possib le tha t  the richness o f  the 

actual discussions w i t h  the subjects and t h e i r  manifest readiness to  t a l k  

of t h e i r  experiences and ins lghts  owed something t o  the sense o f  shared 

understandings and experiences. 



Because o f  the sub ject iv  

the in terv iew was the minimizat 

2 9 

i t y  of the methodology, a  major goal during 

ion of  d i s t o r t i ons  i n  the raw data. Dis- 

t o r t i o n  is ,  o f  course, a  greater danger when, as here, the interviewee i s  

asked t o  look back over some time. Studies have indicated tha t  information 

der ived from reco l lec t ion  can be h igh ly  unre l iab le .  
66 

However, there i s  

evidence tha t  experiences associated w i t h  anxiety ( l i k e  many discussed here) 

are reco l lec ted w i t h  greater accuracy6', tha t  the possesslon o f  a  higher 

leve l  of education i s  associated w i t h  more accurate reca l l6* ,  and that  the 

inc lus ion  o f  both spouses i n  interv iew procedures may lead t o  more accurate 

responses. 6 9 

It was recognized that  there are many possib le sources o f  e r ro r  i n  

in terv iew response. Some are involuntary:  the informant's memory may 

f a l l  o r  become select ive,  subt le res t ruc tur ings may a r i se  from hindsight  o r  

ra t iona l i za t ion ,  the wording used i n  the schedule may induce a response set .  

Other e r ro r s  are voluntary: the informant may wish t o  inf luence the resu l t s  

of  the research i n  a  pa r t i cu l a r  d i rec t ion ,  he may be tempted i n t o  dramati- 

z ing events t o  add in terest ,  he w i l l  l i k e l y  be inc l ined  t o  couch events i n  

as s e l f - j u s t l f i c a t o r y  a  guise as possible. 

by the interviewee may wel l  change as he dec 

questioning i s  becoming c lear  t o  him o r  as h  

the interv iewer undergo change. 

I n  addi t ion,  the stance taken 

ides that  the th rus t  o f  the 

I s  a f f e c t i v e  re la t ions  w i t h  

posed a 

One was 

v  i ewed 

t was recognized tha t  detect ion of such e r ro r s  i n  the basic data 

s i g n i f i c a n t  problem, and the interviewer r e l i e d  on two main checks. 

h igh ly  subject ive and depended or1 the "feel" o f  the statements when 

n the context o f  t i le interviews coml,leted a t  that  time. The other 

was more ob jec t i ve  and consisted of  exarnininy a  ser ies o f  statenlents on an 

important theme f o r  coherence. I f  discrepancies appeared w i t h i n  o r  between 

interviews, then fu r ther  invest igat ion was indicated. I n  most cases t h i s  

consisted e i t he r  of  pu t t i ng  the question again i n  somewhat d i f f e r e n t  form 
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o r  of seeking react ion from the spouse o r  another subject. 

Several other concerns re la ted  t o  the issue o f  informant c r e d i b i l i t y  

and consistency a lso received a t t en t i on  both i n  process and analysis.  Since 

the in terv iew schedule was not  fol lowed s lav ish ly ,  the question ar ises o f  

whether a statement i s  volunteered spontaneously o r  o f fe red  i n  response t o  

a d i r e c t  question. Other things being equal, i t  i s  c lea r  t ha t  a comnent 

o f fe red  f r e e l y  i s  l i k e l y  t o  be o f  greater importance than one which occurs 

as a r e s u l t  o f  interv iewer i n i t i a t i v e .  Thus, because the schedules were 

not allowed t o  dominate the interviews unduly, there was on occasions the 

opportuni ty f o r  the discussions t o  develop q u i t e  as much from the i n i t i a t i v e  

o f  the interviewee as from that  o f  the interv iewer.  One r e s u l t  was that  a t  

times a good deal o f  time was spent on topics o f  on ly  tangent ia l  relevance 

t o  the study. Another was that  there were occasions when wfthout prompting 

a subject volunteered a comment o f  great s ign i f icance.  

Another considerat ion was the s ign i f icance o f  informant comnent 

derived from the context o f  a d iad ic  interv iew (the I n i t i a l  Interview) 

opposed t o  a t r i a d i c  (the second interview) . This could be considered 

not checked i n  the case o f  the spouses' responses, since these were a l l  

when 

as 

but  

made 

i n  the t r i a d i c  se t t i ng .  However, the r e l i a b i l i t y  o f  the prime informants' 

reported recol  l ec t  ions was checked by repeated questioning on selected 

topics,  both w i t h i n  and between interviews. Moreover, when an i n d i v i -  

dua l 's  reco l lec t ions were judged t o  be o f  fundamental importance, they 

were t y p i c a l l y  o f fe red  t o  the spouse o r  another subject f o r  react ion.  

Thus Id losyncrat i  c, implausible, o r  inconsistent  statements could be (and 

were) read i l y  iden t i f i ed ,  challenged, and/or re invest igated a t  a l a t e r  

time. I n  t h i s  area, the interv iewer 's personal experience as a student 

i n  the Program a l so  served as a check on c r e d i b i l i t y .  I t  i s  worth noting 

that  i n  a l l  three cases the spouses s ta ted tha t  they precelved the sub- 

j e c t s '  comments as they witnessed them i n  the second interviews t o  have 



been accurate r e c a l l  of the  fwents and react ions experienced dur ing  the 

two years f l f  the- progr<m. A i y i ) i c a l  p o i n t  o f  view I s  r e f l e c t e d  by the 

f o l l o ~ i n g  excerpt :  

Q. Did you and he t a l k  a great  deal about the  proc,ram, and, i n  

genera 1, what d i  d he have t o  say? 

S.  P r e t t y  w e l l  e x a c t l y  what Ae sa id  t o  you. I n  l i s t e n i n g  t o  you 

t a l k  about i t ,  i t  a l l  co:iies back ra the r  c l e a r l y .  

Q. H i s  percept ion hasc ' t  c'ianged now t h a t  he 's  look  

from a remove . . . ? 

S. I wouldn ' t  say so. What he sa id  was p r e t t y  w e l l  

a t  t he  time. (SC2) 

Since the  in terv iews were not  5eav i l y  ~ ~ t r u c t u r e d  and 

. . . 
ing back a t  i t  

what he expressed 

s ince the  d i s -  

cusslons sometimes l e d  o f f  down unexpected avenues, the i n te rv iewer ' s  own 

experiences I n  A.L.P. and the p o s s i b i l i t y  o f  r e s u l t i n g  biases o r  p re jud ices  

wer.e a matter fo r  concerli. Whether the subjects were cued o r  in f luenced i s  

3 matter o f  conjecture, and since s t~ch contaminat ion can be subt le ,  even 

a carefu l  examination o f  the  w r i t t e n  t r a n s c r i p t  may not  reveal  it. I t  i s  

t r u e  t h a t  a very h i g h l v  s t ruc tu red  in terv iew schedule combined w i t h  formal 

in terv iew procedures would have helped reduce the danger o f  In terv iewer  b ias  

( p a r t i c u l a r l y  w i t h  refersnce t o  cueing), but  much o f  w h a t  was o f  most s i g n i -  

f icance i n  the interv iews appeared t o  der ive  from the o?portuni  t y  f o r  

f l e x i b i l i t y  and open-endedness. This would l i k e l y  have been placed i n  

jeopardy has a more s t ruc tu red  approach been fol lowed s l a v i s h l y .  However, 

the dangers of a l lowing in terv iewer  s u b j e c t i v i t y  t o  compocnd t h a t  o f  the 

interviewee were very present i n  the a u t t m ' s  mind, and perhaps the  most 

persuasive evidence t h a t  undue inf luence was not  exerc ised l i e s  p r e c i s e l y  

i n  the in terv iewer 's  consciousnesr; of the davgei-s and i n  the f a c t  t h a t  the  

reported ~ e r c e ~ l t i o n s  proved i n  many respects t o  be s u r p r i s i n g  t o  

the interviewer. 



Scruples regarding use of an admi t t e d l y  sub jec t i ve  procedure were 

faced, then, i n  a number o f  ways. The f i r s t  1 i ne o f  defence was a r i g o r -  

ous s e l f - s c r u t i n y  on the p a r t  o f  the researcher. I n  add i t i on ,  the ca re fu l  

ana lys is  o f  tapes and w r i t t e n  t r a n s c r i p t s  aided t o  some degree i n  determining 

whether in terv iewer  b ias  was i n t r u d i n g .  

Although the i n te rv iew  guides were not  always fo l lowed p rec i se l y ,  the 

o v e r a l l  szquences were designed t o  encourage accurate r e c a l l .  This was 

accomplished by s t r u c t u r i n g  the progression o f  quest ions from those which 

were r a t h e r  general scene-setters t o  those which had cons iderab le  speci f i - 
c i  t y  (a process termed "funnel 1 i ng" by Kahn and Cannel 1 70 .) That the tech- 

nique was n o t  who l ly  unsuccessful was demonstrated several times as the 

interviewees remarked on t h e i r  su rp r i se  a t  the c l a r i t y  o f  t h e i r  reco l l ec t i ons .  

Wolcott  has described anthropological  l y -o r ien ted  f i e l d  s tud ies  o f  

the k i n d  described here as h igh  r i s k  - low y i e l d  adventures. 71 The r i s k  

involves the p o s s i b i l i t y  o f  l a t e r  i nves t i ga to rs  f a i l i n g  t o  check the conclu- 

sions against  a wider populat ion.  The y i e l d  re la tes  t o  the d i s t i n c t  possi -  

b i l i t y  t h a t  the data and ins igh ts  w i l l  be t r i t e  and banal despi te the time 

and e f f o r t  expended i n  d e r i v i n g  them. N a t u r a l l y  i t  was hoped t h a t  the 

resul  t s  would escape banal i t y  . Hwever , an assumption under ly ing  t h i s  

research was tha t ,  s ince whatever i ns igh ts  i t  might y i e l d  would n o t  l i k e l y  

c o n s t i t u t e  a c r i t i c a l  breakthrough, i t  could possess rea l  va lue on ly  as p a r t  

o f  a sequence o f  s tud ies  where the t e n t a t i v e  hypotheses of such e a r l y  work 

would f u r n i s h  a base f o r  more precise,  more h i g h l y  r e f i n e d  research a t  a 

l a t e r  date. Thus, s tud ies  such as t h i s  might prove o f  asststance t o  those 

l a t e r  i nves t i ga t i ons  from which a greater  measure o f  general i z a b t l i t y  might 

eme rge . 



The Sample 

Two o f  the "h ighly successful" students who agreed t o  p a r t i c i p a t e  i n  

the study were male, one was female. A1 1 were marr ied a t  the time they 

entered the program. One couple had ch i  l d ren  p r i o r  t o  the beginning of the 

program, another was ch i  l d less ,  and i n  the t h i r d  case the f i r s t  c h i l d  was 

born dur ing  the course o f  the program. 

A1 1 three subjects were p r a c t i s i n g  classroom teachers when they 

entered, a l l  three taught a t  the secondary l eve l  al though each spec ia l i zed  

i n  a d i f f e r e n t  sub jec t  area, and a1 1 three were department heads. At the 

end o f  the f i r s t  year one sub jec t  was appointed v i ce -p r inc ipa l  and has sub- 

sequently become a p r i n c i p a l  . The o the r  two have l e f t  the classroom f o r  

work i n  the area o f  curr icu lum. 

The subjects were a l l  born, ra ised,  and educated i n  B . C .  For two of 

them t h i s  upbringing and education was l a r g e l y  i n  r u r a l  and smal l  town 

se t t i ngs .  The t h i r d  was ra ised and educated i n  Vancouver. Each sub jec t  

took h t s  f i r s t  degree a t  the Un ive rs i t y  o f  B r i t i s h  Colwnbia. Two subjects 

reported t h a t  they cons i dered the i r undergraduate records t o  be lack-1 us t re ,  

and one noted some d i f f i c u l t y  i n  ga in ing  entrance t o  the program because 

o f  t h i s .  Two had embarked on (but no t  completed) post-graduate s tud ies  

p r i o r  t o  t h e i r  e n r o l l i n g  i n  the Admin is t ra t i ve  Leadership Program. During 

the two years under examinat ion, two spouses were a l s o  engaged i n  post -  

graduate s tud ies .  

At the ou tse t  o f  the data c o l l e c t i o n  process, the subjects were 

advised t h a t  t h e i r  anonymity would be preserved. Hence the cohort  has n o t  

been i d e n t i f i e d  and the subjects remain unnamed. Moreover, i t  w i l l  be 

appreciated t h a t  i n  the course o f  the somewhat lengthy in terv iews some 

comments were made which might be considered t o  r e f l e c t  adversely on other  

students i n  the cohort o r  on f a c u l t y  members. Concern was expressed by the 

subjects t h a t  these comments might be quoted i n  the thes is .  Since the 



3 4 

pr imary focus o f  t h i s  study was on the subjects ra ther  than on the program, 

the facu l t y ,  o r  the cohort,  there i s  l i t t l e  reference t o  such adverse 

comments except i n  the most general terms. This concern o f  the subjects was 

a l s o  one reason f o r  the i n te rv iew  t r a n s c r i p t s  n o t  appearing as p a r t  o f  the 

appendix . 
This omission would not  occasion any su rp r i se  i n  the reader. I n  any 

study o f  t h i s  nature,  e t h i c a l  considerat ions 

i t  was n o t  l i k e l y  t h a t  scruples o f  the order  

would be ra i sed  here. I n  consider ing what i 

i n  the repor t  o f  the data, which cons t i t u tes  

stance was model l ed  on guide1 ines o f f e r e d  by 

are always a f a c t o r ,  a l  though 

o f  those ra i sed  by Baumri nd 7 2 

l l u s t r a t i v e  ma te r ia l  t o  inc lude 

the next  chapter,  the- au thor 's  

the American Psychological 

Associat ion 's  committee on e t h i c a l  standards. 7 3 



CHAPTER 3: THE DATA 

As noted e a r l  i e r  i n  t h i s  repor t ,  the data upon which i t  res ts  were 

der ived from s i x  in-depth in terv iews,  two w i t h  each sub jec t .  I n  each case 

the second in te rv iew  a l s o  involved the spouse. Where necessary, c l a r i f i -  

c a t i o n  and amp1 i f i c a t i o n  were obta ined through b r i e f  supplementary conver- 

s a t  ions, usual l y  by phone. 

The mate r ia l  reported i n  t h i s  chapter has been organized around a  

nunber o f  themes which were f e l t  1 i k e l y  t o  provide usefu l  i n s i g h t s  i n t o  the 

nature  o f  the sub jec ts t  experiences i n  the Admin is t ra t i ve  Leadership Program. 

The sequence i n  which the mater ia l  has been arranged i s  as fo l lows:  

(I) the sub jec ts '  approach t o  the program (reasons f o r  choice, 

expectat  ions, and goals) 

(ii) the sub jec ts '  appraisal  o f  the program (program design and 

u t i  1 i t y ,  and overal  1 eva luat ion)  

(i i i )  s p e c i f i c  s t ressors  (program demands: periods o f  h i g h  and low 

s t ress ,  the research p r o j e c t s ,  ambiguity,  competi t ion; job  demands; fam i l y  

demands) 

( i v )  d i s t r e s s  (perceived nature,  degree, and e f f e c t s )  

(v) the r o l e  o f  mediat ing fac to rs  ( the  outs ide  job,  the fami ly ,  the 

facul ty ,  the cohort)  

( v i )  personal fac tors  (modes o f  coping w i t h  s t ress ,  personal a t t r i -  

butes, personal a t t i t u d e s  t o  demands, s t ra teg ies  f o r  s a t i s f y i n g  demands and 

achiev ing h i g h  success) 

Interspersed through the mater ia l  presented below are a  nunber o f  

verbat im excerpts from the in terv iew t r a n s c r i p t s .  Each i s  given a  designa- 

t i o n  i n d i c a t i n g  the speaker and the i n te rv iew  from which i t  i s  derived. 

Thus ( ~ 1 )  i nd ica tes  t h a t  sub jec t  A i s  speaking dur ing  the course o f  the 

f i r s t  in te rv iew,  wh i l e  ( S C ~ )  ind ica tes  tha t  the spouse o f  sub jec t  C i s  
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speaking a t  the second interv iew. Occasionally there w i  1 l be more than one 

speaker i n  an excerpt and where t h i s  i s  the case the subject i s  designated 

appropr iate ly as A, B ,  o r  C ,  spouses are i d e n t i f i e d  by S, and the interviewer 

by Q. I t  was f e l t  that  i den t i f y i ng  the source o f  the statement would prove 

of  i n t e res t  t o  the reader who wished t o  review the w n c l  us ions i n  1 i gh t  o f  

h i s  own examination o f  the data presented. 

The Subjects'  Set on Entry t o  the Program 

A ser ies of questions a t  the beginning o f  the f i r s t  interv iew sched- 

u le  invest igated the subjects '  reco l lec t ions o f  t h e i r  motives and a t t i t udes  

when se lect  i ng the program (see Appendix C) . To check on cons i s  tency o f  

response and a t t i t ude ,  several aspects o f  t h i s  theme were a lso  reviewed a t  

the second interv iew (see Appendix D) and i n  conversation w i t h  the spouse 

(see Appendix E) .  No marked di f ference i n  response was noted i n  the reac- 

t ions o f  the subjects from one interv iew to  the next. Moreover, the 

spouses' rep1 ies t o  the same questions were s t rong ly  corroborat ive.  

\ 

I n  the main, the proximity o f  Simon Fraser and the f ac t  tha t  the pro- 

gram l e f t  the summer months f ree  o f  formal comni tment seemed t o  have been 

the major factors i n  determining the choice o f  the program. Although one 

subject mentioned the reputat ion o f  the facul t y  as confer r ing an a t t r ac t i on ,  

the o ther  two d i d  not appear t o  have made any real  e f f o r t  t o  research 

e i  ther the program o r  the teaching facul t y  before ent ry .  One o f  the 1 a t t e r  

remarked, 

I d i d n ' t  know Simon Fraser Univers i ty ,  so I d i d n ' t  know who 
any o f  the people would be tha t  were g i v i ng  us Ins t ruc t ion .  
And I d i d n ' t  ac tua l l y  go up there t o  meet those people o r  
anything l i k e  tha t .  I d i dn ' t  see any previous students, 
e i t h e r ,  t o  ask. (AI) 

Certa in ly,  f o r  these two subjects the question o f  the value o f  the Adminis- 

t r a t i v e  Leadershop Program vis-a-v is other programs i n  educational admi n i  s- 

t r a t i o n  d i d  not appear important. As one put i t ,  



a master 's i s  a master 's,  and i t doesn't make any d i f f e r e n c e  
a f t e r  you've go t  i t .  People don ' t  ask you where you got  i t .  
( A l l  

Despi t e  the apparent ly casual bas i s  f o r  s e l e c t  ion o f  the program, 

a1 1 subjects reported t h a t  they approached the experience w i t h  the expecta- 

t i o n  t h a t  i t  would be h i g h l y  demanding. I n  rep l y  t o  quest ions as t o  the 

r i g o u r  perceived t o  l i e  ahead o f  them, t y p i c a l  comments were: 

you thought i t  was going t o  be very, very hard (~11, 

and 

I d i d n ' t  feel t h a t  uncomfortable when I had t o  work hard. I 
expected i t, . . . my expectat ions were tha t  I would pu t  i n  a 
l o t o f  t ime. . . . (82) 

I n  the course o f  the f i r s t  in terv iews there was considerable unan- 

the subjects ' dec is ion  t o  reg i s  t e r  

i n i s t r a t i o n .  A1 1 th ree noted t h a t  

i m i t y  regarding the goals which 

i n  a master 's  program i n  educat 

p romp ted 

iona l  adm 

a major o b j e c t i v e  was t o  ga in  e n t r y  t o  school admin i s t ra t i on  and t h a t  the 

degree was seen as a necessary precondi t ion.  I n  one case, hwever ,  the rep ly  

proved t o  be less b a l d l y  pragmatic when the quest ion was put  again i n  the 

course o f  the second in terv iew.  A t  tha t  time the sub jec t  c m n t e d  t h a t  
\ 

I wanted a p a r t i c u l a r  program which would be valuable t o  me 
i n  a f i e l d  o f  endeavour o r  i n t e r e s t  t ha t  was d i f f e r e n t  from 
t h a t  I ' d  engaged i n  i n  the past;  t ha t  would he lp  me comprehend 
the t o t a l  school system, the t o t a l  educational system, as 
opposed t o  a p a r t i c u l a r  d i s c i p l i n e  of i t ;  and t h a t  would st imu- 
l a t e  my i n t e r e s t  so  t h a t  I could do and keep my p a r t i c u l a r  
a c t i v i t i e s  and work a t  a h igh  c a l i b r e .  ( ~ 2 )  

I n  another case, the rep ly  t o  the same quest ion a t  the second in te rv iew  

suggested a change o f  emphasis, i n  tha t  the degree i t s e l  f was now represen- 

ted  as i t s  own j u s t i f i c a t i o n ,  q u i t e  apart from any considerat ions o f  

sa lary  , advancement, o r  professional  exper t ise  : 

You know, I d i d n ' t  have any b r i l l i a n t  goals, as f a r  as I remem- 
be r  i t .  I wanted a master 's degree. I t  meant more money, b u t  
t h a t  wasn't  r e a l l y  important.  I wanted a master 's degree 
because I wanted a master 's degree. ( ~ 2 )  

( l t  should be noted t h a t  t h i s  was one o f  the few times when subjects rev ised 



a I n  general terms, then, f o r  these students the evidence was that  the 
f 

prime a t t r ac t i ons  were the loca t ion  o f  the un ive rs i t y  and the f r ee  summer 

session; tha t  the expectat ion was that  the course would be in tens ive and 

demanding; and that  the prime mot ivat ion was the desire t o  ga in  entrance t o  
> 

school administrat ion.  

The Subjects ' Appraisal o f  the Program 

A l l  three subjects expressed sa t i s f ac t i on  w i t h  the program. Typical 

o f  the ear l y  stages o f  the inves t iga t ion  was the fo l low ing  comnent: 

I have good feel ings about the program. I t  was an awful l o t  of  
work and an i n tens i f i ed  per iod o f  time, but  I personal l y  1 i k e  
tha t .  (B1) 

However, a1 though there was close general agreement regarding the program, 

during the l a t e r  interviews some differences developed concerning ce r t a i n  

o f  i t s  aspects. While one subject found the program st imula t ing i n  the 

extreme (a po in t  corroborated by h i s  spouse), and another saw considerable 

professional growth i n  h imsel f  during the two years (corroborated i n  i t s  

tu rn  by h i s  spouse) , the t h  i r d  reacted less pos i t i  vel y : 

I t  d i d n ' t  challenge my way o f  looking a t  the wor ld o r  any of  
those things. I d i d  a course t h i s  s u m r  . . . a t  (~anad ian  
un ive rs i t y )  . Now that  course w i  1 1  do things t o  your mind! 
Once you were immersed i n  tha t  course f o r  a whi le  . . . you 
get  t h i s  ver t igo.  . . . And i f  you l e t  yourse l f  go i n t o  that ,  you 
could be an e n t i r e l y  d i f f e r e n t  person. Now that  experience was 
no t  i n  that  program a t  a l l .  I don' t  th ink  i t  was designed t o  g ive 
i t  t o  you, e i t h e r .  ( ~ 2 )  

On the o ther  hand, there was agreement on several aspects o f  program 

design. The f a c t  t ha t  summers were f ree from course requirements was seen 

as an important benefi t (as a l  ready noted, t h i s  had been a major fac to r  i n  

determining the o r i g i n a l  choice o f  the program). The unencumbered sunmers 

a l  lowed the subjects t o  devote some time to fami l l es  and t o  recuperate from 

the s t r a i ns  imposed by combining studies w i t h  a f u l l - t i m e  job. The f ac t  

that  the program, whi le  intensive,  was l im i t ed  t o  two years was a lso  seen 



as an advantage. Two subjects mentioned t h a t  

would have been d i f f i c u l t  f o r  them t o  handle. 

33 

a t h i r d  year a t  the same p i t c h  

A statement t h a t  summarized 

t h i s  p o s i t i o n  f a i r l y  p r e c i s e l y  was: 

i f ,  a f t e r  one year o f  i t ,  someone had come along and sa id ,  "Oh, 
we've now decided t o  make t h i s  a three-year program, and you've 
go t  two more years t o  go," I would have packed i t  i n .  But the 
f a c t  t h a t  i t was two years, the f a c t  t h a t  the summers were c lea r ,  
the f a c t  t h a t  you d i d n ' t  have t o  go t o  summer school every day - 
t h a t  h o r r i b l e  bloody business which we've a1 1 been engaged i n  - 
was the main reason why I embarked on the Simon Fraser s i t u a t i o n .  
. . . (c2) 

Also regarded w i t h  general approval was the f a c t  t h a t  a1 1 the students 

i n  the cohort were p r a c t i s i n g  educators and were g iven a good deal o f  oppor- 

t u n i t y  t o  engage i n  extended c lass discussion, drawing on t h e i r  experience 

and exper t  i se : 

I be l i eve  there  are  several inherent  advantages i n  being i n  an 
academic environment w i t h  people who are c u r r e n t l y  working i n  
the f i e l d  . . . These people are p r a c t i t i o n e r s ,  and they can 
bounce ideas sens ib ly  o f f  o f  each o ther .  ( s A ~ )  

The most p o s i t i v e  aspect was the c r o s s - f e r t i  1 i z a t i o n  o f  minds, 
no t  j u s t  from the f a c u l t y  bu t  from others i n  the cohort - the 
admin is t ra tors  i n  p a r t i c u l a r  were very conscious o f  developments 
i n  education. ( ~ 1 )  

I n  a d d i t i o n  t o  the advantages thus t o  be der ived from c lass  discussion, 

there was the oppor tun i t y  t o  take an idea from a c lass and t e s t  i t  imnediate ly  

i n  a school s e t t i n g .  

I t  was amazing the th ings  you could p i ck  up and re-adapt and 
use i n  your classes f o r  e n t i  r e l y  d i f f e r e n t  purposes. Also 
t o  t e s t  o u t  t h ings .  We d i d  quest ionnaires.  . . and then we 
a c t u a l l y  used the quest ionnaires . . . on our schools, and 
then brought them back and compared schools, and saw what the 
cha r t i ng  came ou t  l i k e  and ta l ked  about i t .  So i t  wasn't  j u s t  
something out  o f  a book. You had rea l  schools t o  t a l k  about. ( A l )  

! 
$ 

Despite the s t r u c t u r a l  b e n e f i t s  mentioned above (the f r e e  sunmers, 
I 

Y the two year package) , there  was agreement t h a t  the time pressures imposed 
r 

by the program model were o f t e n  dysfunct ional . This was f e l t  p a r t i c u l a r l y  

i n  terms o f  the repor ts  and assigned readings: 

You go t  i n t o  some o f  the readings and they were i n t e r e s t i n g  
and you would have 1 iked t o  have been able t o  spend more time 



d iges t ing  them and going through a l i t t l e  more d e t a i l ,  and 
f o l l o w i n g  up w i t h  d i f f e r e n t  readings. . . . But i t  was j u s t  
n o t  enough time. (82 )  

Despite t h i s ,  two subjects saw the time cons t ra in ts  as instrumental i n  

determining a major personal learn ing :  how t o  budget t ime and organize 

under pressure. Another major f a c t o r  which was c r i t i c i z e d  f requen t l y  i n  

the process o f  discussion o f  program design, and a t o p i c  which receives 

extended treatment l a t e r  i n  t h i s  repor t ,  was t h a t  o f  the research p ro jec ts .  

While the value o f  f i e l d  work was conceded, there  was an i n c l i n a t i o n  t o  

quest ion the need f o r  extended repor ts ,  p a r t i c u l a r l y  s ince these were 

seen as having t o  meet f a i r l y  r i g i d  gu ide l ines .  One emphatic statement on 

the t o p i c  occurred i n  the i n te rv iew  process : 

the drudgery o f  two theses was too  much. The second served no 
usefu l  purpose. I t  was j u s t  meaningless r e p i t i t i o n .  ( ~ 1 )  

The u t i  1 i t y  o f  the experiences provided by the program has a1 ready 

been touched on, and t h i s  t o p i c  re-appeared many times dur ing  the in terv iews.  

A1  though there was concensus regarding overal  1 value, w i t h  a1 1 subjects v o l -  

unteer ing remarks s i m i l a r  t o  tha t  quoted above from t r a n s c r i p t  ( A l ) ,  there  

were reservat ions regarding c e r t a i n  p a r t i c u l a r s .  I t  was c l e a r  t h a t  f o r  a t  

l e a s t  two o f  the th ree subjects there was the hope t h a t  the Admin is t ra t ive  

Leadership Program would provide a se t  o f  experiences designed t o  teach 

h i g h l y  p r a c t i c a l  and s p e c i f i c  s k i l l s :  

there a re  l o t s  o f  o the r  r e a l l y  nuts-and-boltsy th ings t h a t  
admin is t ra tors  do. And I don ' t  t h i n k  t h a t  the program was 
ever intended t o  do these, bu t  I , look 
had. ( ~ 2 )  

However, desp i te  t h i s  comnent, the o n l y  top 

be speci f i cal  l y  c i  t ed  as des i rab l e  bu t  lack 

ng back, wished they 

cs o f  a maintenance nature  t o  

ng were schedul i ng  and the 

preparat ion o f  school budgets. Greater relevance t o  the B r i t i s h  Col urnbia 

s i t u a t i o n  was seen as a need i n  c e r t a i n  courses, wh i l e  several sets o f  

assigned readings were f e l t  t o  be lack ing  i n  v a r i e t y  o r  even t o  c o n s t i t u t e  

"busy work1'. I t i s  i n t e r e s t i n g  t h a t  one course i n  p a r t i c u l a r  was c i t e d  as 



s imul taneous l y  meri t i  ng both a more speci f i c focus and a more extens i v e  

treatment of the sub jec t  mat ter .  Another was f e l t  because o f  i t s  subject  

mat ter  t o  be too s l i g h t  t o  m e r i t  a f u l l  semester's a t t e n t i o n .  

During the in terv iews i t  developed t h a t  a1 1 three subjects were 

s t i l l  w r e s t l i n g  w i t h  fee l i ngs  o f  ambivalence regarding the u t i l i t y  o f  the 

program. There were a number o f  attempts t o  reconci l e  what was seen as a 

dichotomy between the "academic" and the "practicali1. As pu t  by one sub jec t ,  

i t  was a quest ion o f  whether the program was designed t o  produce academics 

o r  p r a c t i t i o n e r s  - a quest ion which appeared t o  remain l a r g e l y  unresolved i n  

the m i  nds o f  those i n te  r v i  ewed. 

They c e r t a i n l y  s t ressed the p r a c t i c a l .  . . . I t  wasn't  always case, 
however. Sometimes they go t  very theo re t i ca l  and very f a r  away 
i n  l e f t  f i e l d  i n  a couple o f  the courses. I mean, some o f  us 
cou ldn ' t  see t h a t  t h i s  had any bear ing on r e a l i t y  a t  a l l .  . . . 
I can c e r t a i n l y ,  1 suppose, ge t  a l l  t i e d  up i n  the idea l  theore- 
ti ca l  , b u t  i t doesn't  l a s t ,  you k n w .  I t becomes s i  1 ly . And 
whenever i t  d i d  become tha t ,  I f e l t  l i k e  jumping up i n  c lass and 
saying, " B u l l s h i t !  You know, t h i s  i s  a l l  b u l l s h i t ! "  ( ~ 2 )  

Ear ly  i n  one in terv iew,  ( A ) ,  i n  an attempt t o  come t o  g r i p s  w i t h  t h i s  

ambivalence, noted t h a t  the choi ce faced by the facu l  t y  members was whether 

t o  emphasize the maintenance o r  the leadership func t ions  o f  the adminis t r a -  

t o r  's r o l e .  The general agreement was t h a t  leadership was i n  f a c t  the empha- 

s i s chosen and hence the courses emphas i zed cur rent  ph i l osophy o f  admi n i  s -  

t r a t i o n  and a study o f  key educational issues and concerns. This approach 

was seen as e f f e c t i v e  by a1 1 three:  

I would t h i n k  t h a t  I went i n t o  t h a t  program w i t h  a f a i r l y  narrow 
p o i n t  o f  view about what schools are f o r  and what my j ob  as a 
teacher was. And I t h i n k  t h a t  as a r e s u l t  o f  t h a t  program I cer- 
t a i n l y  broadened my whole out look  and awareness. . . . (82) 

However, despi te the f a c t  t h a t  t h i s  was seen as an appropr ia te  emphasis, 

there  were s t i  1 1  reservat ions about some components which were f e l  t t o  be 

too  theore t ica l - ,  and i t  was suggested t h a t  more reference should be made t o  

maintenance func t ions .  I t i s  poss ib le  tha t ,  s ince a l  1 th ree subjects 

entered the program as teachers ra the r  than as admin is t ra tors ,  the p r a c t i  - 



i t i e s  o f  da i l y  school supervision loomed unduly large. I t  was noted that  ca 1 

the hope was that  

i t  would give you, i f  you d i d  get an admin is t ra t ive  pos i t ion,  a 
sense o f  confidence over the mundane. ( ~ 2 )  

I t  had been reported i n  an ea r l  i e r  interv iew, however, tha t  p rac t i s ing  

administrators i n  the cohort had discounted the value o f  time spent on the 

review o f  maintenance funct ions,  suggesting instead that  these were b e t t e r  

lea rn t  on the job. This pos i t i on  was a lso  taken by (0) , who remarked: 

1 r e a l l y  d i dn ' t  want someone t o  come i n  and show me how t o  make 
ou t  forms o r  whatever. I wasn't looking fo r  tha t  k i n d  o f  thing, 
so I th ink  the theory pa r t  o f  i t  was f i n e  so long as i t  had some 
p rac t i ca l  leaning, something you f e l t  you could apply i f  you f e l t  
the theory was good theory. (82) 

The d i f f i c u l t y  appears t o  have been t o  determine where exact ly  t o  draw the 

1 ine. In  general, hawever, and whatever the i  r reservations regarding i n d i -  

v idual  courses, sets o f  readings, w r i t t e n  assignments, etc.,  the three sub- 

j ec t s  appeared t o  share the view that  through the program they achieved a 

sa t i s f ac to r y  approximat ion o f  the i  r ob ject ives.  

I hoped that  through the S imon Fraser program I ' d  get  some prac- 
t i c a l  experience, experience that  I 'd  be able t o  use if I got 
i n t o  administrat ion.  And I f e l t  that  I achieved those goals, and 
tha t  the program ce r t a i n l y  d i d  t o  a good extent  achieve those 
goals f o r  me. (82) 

I n  summary, then, the subjects expressed sa t i s f ac t i on  w i t h  the pro- 

gram. I n  pa r t i cu l a r ,  they valued the f ree summers, the short ,  intensive 

design o f  the program, and the opportuni ty t o  in te rac t  w i t h  f e l  law p r a c t i  - 
t ioners.  Some c r i t i c i s m  focused on time constraints,  there was some 

d i f ference o f  opin ion as t o  the s t imula t ion provided by the program, and i n  

p a r t i c u l a r  the value o f  the research pro jec ts  was questioned. There was no 

absolute concensus regarding e i  ther  the u t i  1 i t y  of the subject matter o r  

the emphasis employed i n  presenting i t  (i .e. " theoret ica l "  vs. "pract ical"),  

but the ove ra l l  pos i t i on  was that  the program had s a t i s f a c t o r i l y  met the 

subjects '  needs. 



Speci f i c S tressors 

Quest ions regardi ng the demands posed by the Admi n i  s t r a t i  ve 

sh ip  Program st imulated an in te res t ing  and var ied set  o f  responses 

was general agreement that  the demands were there - 
I t  was an awful l o t  o f  work and an i n tens i f i ed  per iod o f  
time ( B l ) ,  

but there was a lso  agreement that  the demands lay i n  the volume o f  

'1 3 

Leader- 

The re 

the work 

rather than i n  cogni t ive  imperatives: 

it wasn't i n t e l  lec tua l  l y  challenging, but  was enormouslv hard 
work ( A l )  , 

I r e a l l y  don ' t  th ink  that  Simon Fraser program i s  so d i f f i c u l t  
from an academic po in t  o f  view that  a person who's got  some 
mot ivat ion and wants to  do i t  can' t  do i t  ( 8 2 ) ,  

when one once sat  down and s ta r ted  t o  read and th ink,  i t  wasn't 
d i f f i c u l t .  (C2) 

Whether o r  not  the subjects were typ ica l  members o f  the cohort regarding 

t h i s  po in t  i s  natural  l y  open t o  question. When they were asked t o  comment 

on t h i s ,  the i  r rep1 ies renged from an apparent ignorance regarding fee l  ings 

o f  others i n  the cohort t o  statements tha t  considerable d i f f i c u l t y  had been 

experienced by several students : 

You know, I can th ink  o f  a couple o f  guys where i t  j u s t  became a 
real  burden f o r  them. They spent a1 1 the i  r waki ng hours s o r t  o f  
doing i t  f o r  two years, and that  would be very, very d i f f i c u l t  f o r  
them. (82) 

i n  addi t ion,  and despite t h e i r  own disclaimers, a degree o f  i n t e l  lec tua l  

challenge was seen as being present f o r  a t  l eas t  some o f  the cohort: 

nes s 

f o r  some o f  the people i n  the course I would expect tha t  (the . 
professor 's)  view o f  the world was f a i r l y  chal lenging. I mean, 
tha t ' s  why the amount o f  i r r i t a t i o n .  . . . ( ~ 2 )  

An attempt was made t o  discover whether the subjects f e l t  t h e i r  readi-  

t o  embrace the chal lenges of the program was typ ica l  o f  the cohort as 

a whole. An unequivocal react ion was obta i  ned from two, who saw themselves 

as qu i t e  a typ ica l  and who voiced real  f r us t r a t i on  tha t  t h e i r  leve l  o f  com- 

mitment and achievement d i d  not always seem t o  be expected and sometimes went 



! unacknowledged by the facul t y  : 

C.  . . . i t  d i d  annoy me i n  one course, because I was led t o  
be1 ieve by the professor tha t  ce r t a i n  things were necessary. 
And I d i d  them, and d i d  a  tremendous amount o f  work on those, 
and I would say that  there were only one o r  two other people 
i n  the class who d i d  the same th ing,  and the r e s t  d i d n ' t  do 
i t  a t  a l l .  And ye t  there d i d n ' t  seem t o  be any p a r t i c u l a r  
demand made o f  those other people t o  do i t .  They d i d n ' t  have 
t o  do i t ,  apparently. . . . And I found that  damned annoying 
i n  some ways. . . . 

Q. Was any recogni t ion made o f  the di  f ference? 
C. None. ( ~ 2 )  

A somewhat s i m i l a r  stance was adopted, presumably as a  r e s u l t  o f  conversa- 

t i o n  i n  the home, by one spouse: 

I th ink  too, that  i n  any o f  these programs there probably i s  
a  very large gap, which i s  t o  some extent  f r us t r a t i ng ,  i n  terms 
o f  what ind iv idua ls  can get away wi th .  ( S A ~ )  

The t h i r d  subject ,  who w i  t h  few exceptions seemed t o  be the most c lose ly  

i d e n t i f i e d  w i t h  the cohort, saw himsel f  as nearer the group norms, spending 

more time on h i s  studies than some, less than others. 

Indeed, w i t h  regard t o  work, there were noticeable discrepancies i n  

the subjects '  views o f  the volume i t  assumed ( i n  each case the reco l lec t ion  

was conf i rmed by the spouse) . One subject i ns i s t ed  tha t  the program necess i - 
tated on ly  minor adjustments i n  l i v i n g  pat terns and that ,  f o r  example, 

soc ia l  and fami ly a c t i v i t i e s  were af fected very 1 i t t l e .  For another the 

demands, a1 though heavy, were not seen as unduly so, whi le  f o r  the t h i r d  the 

program was f e l t  t o  have consumed v i r t u a l  l y  every f r ee  moment. This l as t ,  

whi l e  exp lo r i  ng the quest ion of  t ime demands, expressed himsel f  i n  these 

words : 

I don ' t  imagine tha t  i f  one i s  taking Administrat ive Leadership 
and one was ac t i ve l y  engaged i n comni t t ee  work, tha t  he could 
take the course. So f o r  example somebody on salary agreements 
o r  something 1 i ke  tha t  who was meeting two or  three o r  fou r  n ights 
a  week on that  so r t  o f  th ing,  and having t o  run about the country- 
side, . . . there's no way you could take tha t  course. ( ~ 2 )  

No doubt ind iv idua l  d i f ferences,  var ied s i t ua t i ona l  fac tors ,  and the i n d i v i -  

dual Is  choice of coping s t ra teg ies had much t o  do w i t h  these divergent per- 
k 



ceptions o f  the work load. These fac tors  are developed a t  some length 

l a t e r  i n  t h i s  chapter and i n  Chapter 4. 

The subjects were a lso  questioned as t o  whether the demands of the 

program were reco l lec ted as being not iceably h igh or  l o w  a t  spec i f i c  times 

i n  the two years. Periods o f  l o w  stress d i d  not appear t o  loom large i n  

the i  r recol  lec t ions , a1 though there was agreement that  the second year, par- 

t i c u l a r l y  the Fa l l  semester, was somewhat less s t r ess fu l  than the norm. 

There was speculat ion tha t  t h i s  was because they had by t h i s  stage developed 

more confidence i n  t h e i r  capaci t ies t o  meet the program's demands. 

Cer ta in ly  you f e l t  much stronger as a group your second year i n  
the program than you d i d  i n  the f i r s t  year. Bas ica l ly  because 
you were i n  your second year, you'd been successful i n  your courses 
i n  the f i r s t  year, you probably weren't  as concerned about marks 
(a t  least  the pass/fai 1 aspect of i t )  as you were i n  the f i r s t  
year, and you j u s t  f e l t  you had a stronger base a t  tha t  time. ( ~ 1 )  

The matter o f  passing o r  f a i l i n g  came up several times i n  the i n te r -  

views. Although fear o f  f a i l u r e  was seen as a d e b i l i t a t i n g  fac to r  f o r  cer- 

t a i n  other members o f  the cohort,  none of  the subjects noted a continuing, 

major, personal concern on the po in t .  As one put i t :  

I be1 ieve tha t  when a person i s  accepted i n t o  a graduate pro- 
gram, they've been accepted because they can be successful. I t  
shouldn' t  r e a l l y  be a concern about whether you're going t o  pass 
o r  f a i l .  There may be degrees o r  leve ls  of how we l l  you do i n  
the program, but I th ink  that  bas ica l l y  everyone should be get- 
t i n g  through the program i f  theylr.e doing the work a t  a graduate 
leve l .  (82) 

I f  the poss ib i l  i t y  o f  f a i l u r e  d i d  i n  fact present the subjects w i t h  any 

major worries, i t  was apparently only during the i n i t i a l  weeks o f  the f i r s t  

semester, which was agreed t o  be a time of h igh stress. Although i n  re t ro -  

spect much o f  t h i s  i n i t i a l  fear appeared t o  have been ra t iona l i zed  away as 

a hold-over from undergraduate days, one subject, a t  the prompting o f  h i s  

spouse, reco l lec ted an i l l u s t r a t i v e  incident  w i t h  some c l a r i t y :  

Right away i n  the f i r s t  semester he (the professor) made the 
statement . . . i n  the f i r s t  l ec tu re  we had, he made the s ta te -  
ment tha t  he was going t o  ra ise  a l l  our anxiety leve ls  - which 



he promptly d i d .  He s a i d  he was going t o  tap anyone on the 
shoulder who d i d n ' t  have what he thought was the a b i l  i t y  t o  
main ta in  h imse l f  i n  t h a t  program. . . . So I was wor r ied  I 
was going t o  be tapped immediately . ( ~ a a g h s )  So was every- 
body e l se .  ( ~ 2 )  

i n  the event,  on l y  one course was mentioned - and i t  was mentioned by a l l  

th ree - as causing general concern regarding the p o s s i b i l i t y  o f  f a i l u r e .  

The anx ie ty  seemed t o  s p r i n g  from the conjunct ion o f  th ree ingred ients :  

a h igh  volume o f  f a i r l y  d i f f i c u l t  w r i t t e n  assignments; minute ana lys is  o f  

these by the professor ; and a "rea 1 l y  j udgmental " professor tal stance. 

While these ingred ients  may have appeared elsewhere i n  the program, t h i s  

course was apparent ly unique i n  incorpora t ing  a l l  three.  The subjects 

themselves expressed some ambivalence about the course, a1 though none ad- 

m i  t t e d  t o  concern regarding passing i t . Assuming t h e i  r reco l  l ec t i ons  t o  

be re1 iab le ,  i t  i s  poss ib le  tha t ,  s ince the course occurred dur ing  the 

second year o f  the program, they by then f e l t  s u f f i c i e n t l y  secure i n  t h e i r  

own competence t o  be ab le  t o  handle a l eve l  o f  anx ie ty  which they perceived 

as assuming dysfunct ional  p ropor t ions  f o r  o thers .  

There was an i n t e r e s t i n g  d i f f e rence  o f  op in ion  on the matter  o f  the 

two research p r o j e c t s .  Whi l e  one sub jec t  agreed t h a t  they were hard  work, 

the  measure o f  f r u s t r a t i o n  and s t r a i n  experienced appeared t o  be r e l a t i v e l y  

s l i g h t .  H is  case i s  discussed separate ly  below. For the o the r  two, how- 

ever, the p ro jec ts ,  and most p a r t i c u l a r l y  the f i r s t ,  were reco l l ec ted  as 

being moderately t o  h i g h l y  s t r e s s f u l  and i n  a l l  l i k e l i h o o d  the most punish- 

i ng  s i n g l e  element i n  the whole program. 

You worked l i k e  a dog. During t h a t  t ime you shou ldn ' t  be spoken 
to .  I was very, you know, emotional, because you were up u n t i  1 
one o r  two o ' c lock  i n  the morning t r y i n g  t o  f i n i s h ,  t o  ge t  done, 
and r e - w r i t i n g  and a l l  t h a t  k i n d  of s t u f f .  (AI) 

One major d i f f i c u l t y  was t h a t  the p r o j e c t  dead1 i nes c o n f l  i c t e d  w i t h  due- 

dates f o r  important assignments i n  the regu lar  sp r ing  semester course. 

This might i n  i t s e l f  have been manageable had t h i s  no t  a l s o  been a p a r t i -  



c u l a r l y  busy time i n  the schools, and had most students by t h i s  juncture 

not  l o s t ,  through fa t igue,  the res i l i ence  necessary t o  cope w i t h  the con- 

f 1 i c t i n g  demands. 

Although the two subjects agreed t o  a considerable measure on the 

above po in ts ,  there were marked di  fferences on others. For one, the educa- 

t i ona l  returns from the research pro jec ts  were not  s u f f i c i e n t  t o  j u s t i f y  the 

labour. This had obviously been discussed a t  some length i n  the family, 

s ince h i s  wi fe made the same po in t ,  and, c i t i n g  her own post-graduate 

work, questioned the qua1 i t y  o f  invest igat ion upon which the reports were 

w r i t t en .  

My assessment o f  the p ro jec t  was that  the professors were looking 
f o r  innovative ideas t o  feed back i n t o  the system . . . and they 
were not necessar i ly  scholar ly and academic works. And they d i d  
not fo l low the r i g i d  research rules that  I was s t rugg l ing  under. 
So I sa id  t o  (c) , "They've got a1 1 the trappings o f  theses and 
they ' re  not  theses a t  a1 1 .I1 And therefore I d i d  not  th ink  i t  was 
reasonable t o  dress them up as theses and not demand the scho lar ly  
resea rch . ( S C ~ )  

I n  add i t i on  t o  the aura o f  f u t i  1 i t y  which here attended the pro jec ts ,  the 

exercise was a lso  seen as h igh ly  s t ressfu l  because o f  the succession o f  

p ro jec t  deadl ines crowding i n  on him. In  both interv iews, however, he 

commented tha t  the burden would have been much harder t o  handle had i t  not  

been for  the supervising facul  t y  member: 

i t  would have upset my applecart i f I hadnl t got  (facul ty)  as my 
f acu l t y  advi sor for  the (projects)  , because he was very r igorous 
and very demanding i n  what he expected by a ce r ta in  date. And 
you go t  i t i n  because (facul t y )  was ( facul  ty )  . ( ~ 2 )  

For the o ther  subject who found pro jec ts  a major hurdle i t  was pre- 

c i se l y  the lack o f  t h i s  sense o f  close supervision that  was perceived as 

the root  o f  the problem. Here deadl i nes d i d  not  seem t o  have been set  nor 

expectations c l a r i f i e d .  As the spouse put i t :  

there was a bunch o f  st ress bei ng placed on her t o  do something, 
and ye t  vaguely. What are you supposed t o  do? - "This i s n ' t  
r i g h t ,  but  by next Thursday t want you t o  have the r i g h t  th ing 
ready. I '  (SA2) 
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I n  the sub jec t ' s  view, the superv isor 's  lack  o f  p rec i s ion  meant t h a t  t o  the 

d i f f i c u l t y  of g rapp l ing  a f t e r  an i l l - d e f i n e d  model was added the trauma of 

f a l l i n g  behind p ro jec t  deadlines which were being successfu l ly  met by a l l  

o ther  members o f  the cohort .  I n  r e c o l l e c t i o n  i t  was a t ime o f  

r e - w r i t i n g ,  s i t t i n g  up a t  the h i l l  i n  the l i b r a r y  i n  a cub ic le  
w i t h  these th ings a1 1 around me, and t r y i n g  t o  e x p l a i n  t o  
(spouse) t h a t  I would have t o  f i x  i t !  I was very emotional 
f o r  several days. Very. (Al )  

Although i t  was poss ib le  t o  co l l abo ra te  w i t h  o ther  cohort  members 

on the research p ro jec ts ,  both o f  these subjects worked alone on t h e i r s .  

For (A) i n  p a r t i c u l a r  the sense o f  i s o l a t i o n  was c l e a r l y  very s t rong and, 

when exacerbated by uncerta i  n t y  de r i  v i  ng from the imprecis ion  o f  the advi - 
s o r ' s  i n s t r u c t i o n s ,  i t was reco l  l ec ted  as becoming v i  r t u a l  l y  overwhelming. 

I was rea l  l y  unhappy. . . . Because I d i d n ' t  have any concept 
o f  the  scale we were working a t .  I d i d n ' t  know anybody who had 
a master ' s  and I was the on ly  woman i n  the course, which maybe 
made me a l i t t l e  s e n s i t i v e  o r  something. I guess there was no- 
body i n  whom I could conf ide, except f o r  (spouse) , and say what 
s o r t  o f  problems I was having. I was the on ly  student under 
( facul  t y )  . Everybody e l s e  was under ( facu l  t y )  . During c lass 
time we d i d n ' t  t a l k  about the paper. I d i d n ' t  meet the guys 
outs ide  o f  c lass,  because I would be meeting (spouse) r i g h t  
a f t e r  c lass,  when they would go o f f  f o r  beer. ( ~ 1 )  

It i s  i n t e r e s t i n g  t o  note t h a t  t h i s  sub jec t  remarked tha t ,  f r u s t r a -  

t i  ng and agon i z i  ng though the experience was, i n re t rospect  i t  n w  appeared 

worthwhi l e ,  s ince the lack o f  close superv is ion and the i s o l a t i o n  from 

others had i n  the long run increased her sense o f  s e l f - s u f f i c i e n c y  and com- 

petence. Her research papers belonged t o  no o thers ,  and t h i s  was seen i n  

h inds igh t  as s u f f i c i e n t  j u s t i f i c a t i o n  f o r  the trauma. Indeed, when advised 

o f  the move t o  permi t  s u b s t i t u t i o n  o f  a course f o r  one o f  the p ro jec ts ,  she 

argued s t rong ly  t h a t  there should be no tampering w i t h  the two-project re -  

quirement, s ince t h i s  provided the program's major chal lenge: 

the o n l y  r e a l  hurd le  i n  the whole program . . . I mean, we've 
already agreed on the i n t e l l e c t u a l  chal lenge being n o t  enormously 
demanding. I n  sol  i d ,  g r i nd ing  work i t ' s  f a i r l y  demanding, b u t  
the th ings t h a t  made hurdles t o  leap, t h a t  r e a l l y  demanded s t r a i n  
on your p a r t  were those papers. ( ~ 1 )  



c (6) , the sub jec t  who d i  f fe red  from the above regarding the abras i ve 

aspects o f  the research p ro jec ts ,  agreed tha t  they were extremely time 

consuming, and he, l i k e  (c )  , quest ioned the value o f  going through the 

exerc ise  twice. There was c lose s i m i l a r i t y  t o  (C) a l s o  i n  t h a t  the d i r e c -  

t i o n  and advice o f f e r e d  by the f a c u l t y  superv isor  was f e l t  t o  have been o f  

g rea t  assistance. As a r e s u l t  the o r a l  defence was approached w i t h  con f i -  

dence. 

What ( facu l t y )  s a i d  about our p ro jec ts  was, 'When you ge t  past  
me" (words t o  t h i s  e f f e c t )  "you won' t  have any t roub le  going 
i n t o  your o r a l s  because your p ro jec ts  w i l l  be accepted and 
you' 1 1  have very l i t t  l e  change t o  make. ( ~ 2 )  

I f e l t  very good when we sa t  down t o  discuss our (p ro jec ts )  i n  
f r o n t  o f  the committee. I f e l t  r e a l l y  conf ident  a t  t h a t  t i m e .  
I t h i n k  probably the reason f o r  t h a t  was t h a t  we'd done a good 
job  w i t h  our papers . . . and we f e l t  r e a l l y  conf ident  about 
t h a t .  ( B l )  

This sub jec t  d i f f e r e d  markedly from the others,  however, i n  t h a t  i n  h i s  case 

working on the p r o j e c t s  was r e c o l l e c t e d  as a somewhat pleasant experience, 

f a r  removed from the drudgery and/or trauma they remembered. This more 

p o s i t i v e  view was evident  i n  an exchange w i t h  h i s  spouse: 

S.  Oh, I t h i n k  you enjoyed working on the p ro jec ts .  You and 
(student) r e a l l y  . . . 

B. Yeah. We k i n d  o f  had fun w i t h  them. 
S .  Sure they d id .  They used t o  laugh about how many hours they 

were spending on i t ,  but  i t  d i d n ' t  seem t o  make any d i f f e r -  
ence t o  them. I t  wasn't  l i k e  they were up a t  the u n i v e r s i t y  
the whole t ime because they were e i t h e r  a t  (student) 's house 
o r  a t  our house. 

B. I d i d  my p r o j e c t s  w i t h  another fe l l ow .  Good guy, too, and 
we get  along w e l l  and i t  was k i n d  o f  fun t o  have someone 
e lse .  (62) 

I t  may be s i g n i f i c a n t  tha t ,  u n l i k e  the others,  t h i s  sub jec t  was not  work- 

ing  alone. He emphasized t h a t  the  s tud ies  were complex, r e q u i r i n g  a great  

deal of t ime and work, bu t  the sense sf s t r a i n  and tension which under l ay  

the  comments made by (A) and (C)  seemed t o  be miss ing fo r  him. Possib ly  

the sense o f  shared r e s p o n s i b i l i t i e s  was an important p a l l i a t i v e .  

\ The pressure of t ime was a f a i r l y  constant theme dur ing the i n t e r -  
r 



views. I t  was, f o r  example, seen as a major d i f f i c u l t y  i n  the prepara t ion  

of the  p ro jec ts ,  which 

were enormously hard. But again i t  was a matter  o f  h w  much 
work you had t o  do i ns i  de the per iod  o f  time. (Al )  

However, day-to-day classwork and assignments, and i n  p a r t i c u l a r  one course 

which demanded a shor t  bu t  thought fu l  weekly paper, were a l s o  seen as posing 

major sanct ions i n  t h i s  regard. I n  add i t i on ,  the long, twice-weekly c lass  

sessions were i n  themselves strenuous when added t o  the normal demands o f  

the  school day. 

It ( the  c lass)  i s  very s t ress fu l  because i t  occurs a t  the end o f  
t he  working day, when you a r e  t i  red as he1 1 anyhw ( i f  you've 
been doing your job  a t  school , t h a t  i s )  . And f i v e  hours a t  the 
end o f  the day i s  a long haul ,  and t o  do t h a t  tw ice  a week, p lus 
a1 1 the  necessary preparat ions and assignments . . . adds up t o  
s i x  n igh ts  a week, (and) i s  very, very demanding i n  i t s e l f .  ( C 1 )  

As might have been expected, i n  the subjects ' reco l  l e c t i o n  the exper- 

i ence o f  psychologi ca l s t ress  was of t en  caused by amb i g u i  t y  regard i ng 

expectat ions and precedures. This has a l ready been mentioned w i t h  respect 

t o  the  research p ro jec ts ,  bu t  i t  a l so  appeared as a f a c t o r  i n  o ther  aspects 

o f  the program. Although the three subjects saw themselves as s u f f e r i n g  

less from ambiguity-derived s t ress  than d i d  some o f  t h e i r  col leagues, there  

was considerable agreement t h a t  uncer ta in ty  i n  the e a r l y  months o f  the pro- 

gram was indeed d i s t r e s s f u l .  Even on th, is  p o i n t ,  however, a sub jec t ' s  pos- 

t u r e  could change from in te rv iew  t o  i n te rv iew  ( t h i s  again being one o f  the 

few examples of apparent i ncons i s  tency t o  be found i n  the t r a n s c r i p t s )  : 

I go t  h o l d  o f  the expectat ions very q u i c k l y  - a f t e r  the f i r s t  
c lass  i n  each o f  the two courses. Yau would have had t o  be 
s t u p i d  not  t o  have go t  the message. ( ~ 1 )  

I n  the f i r s  t few months I d i dn  ' t know what was expected, and 
because the feedback d i d n ' t  come immediately, I wasn't sure t h a t  
what I was doing was necessari l y  appropr ia te .  ( ~ 2 )  

The uncer ta in ty  might be a t t r i b u t e d  i n  p a r t  t o  the lack of formal t e s t i n g  

noted by several subjects,  and one of the spouses c l e a r l y  f e l t  t h a t  a more 

e x p l i c i t  process o f  eva luat ion  would have markedly reduced the d i s t ress .  



I n  a m p l i f i c a t i o n  of a statement by her husband, she s ta ted  t h a t  what was 

needed was 

less psychological pressure and more obvious . . . t e s t i n g  o r  
evaluat ion,  t ha t  k i n d  o f  t h ing .  A1  though I t h i n k  t h a t ' s  bas ic  
t o  graduate studies anyhow, a t  l eas t  i n  Education. There's a 
l o t  more psychological pressure. ( s c ~ )  

The lack of eva luat ive  feedback was on ly  one aspect o f  the uncer ta in ty ,  

however. For one subject  i t  was more fundamental, encompassing a lack  o f  

focus and d i r e c t i o n  i n  the program as a whole: 

there was no p a r t i c u l a r  expressed ob jec t i ves  f o r  the program 
as I saw i t ,  from the f a c u l t y .  None o f  the courses tha t  I had 
had any o u t j  ined ob jec t ives  i n  the terms t h a t  I c a l l  ob jec t ives .  
(C2) 

Even so, t h i s  d i d  not  apparent ly cause any anx ie ty  t o  the sub jec t  i n  ques- 

t i o n ,  although i t  was c l e a r l y  seen as an unfor tunate  omission. The o the r  

two subjects d i d  not  appear t o  f e e l  t h a t  the ob jec t i ves  needed t o  be s ta ted  

i n  any formal way. 

As noted e a r l i e r ,  uncer ta in ty  about the p o s s i b i l i t y  o f  f a i l u r e  was 

another area which was discussed. None of the subjects admit ted t h a t  t h i s  

caused discomfort o ther  than i n  the f i r s t  semester, bu t  there were i nd i ca -  

t i ons  t h a t  dur ing  these e a r l y  days there  were occasions when severe appre- 

hension occured. Not a l l  o f  i t  was facul ty- induced s t ress  o f  .the k i n d  

mentioned e a r l i e r .  Some der ived from comparing one-sel f  w i t h  others i n  the 

cohort  : 

I had t e r r i b l e  anx ie ty  there  f o r  about h a l f  o f  the f i r s t  c lass,  
th ink ing ,  "My God, I ' m  i n  here w i t h  a whole bunch o f  geniuses 
and I simply c a n ' t  compete w i t h  t h i s  s o r t  o f  th ing !  ( ~ 2 )  

( A  d iscussion o f  the wider  r o l e  assumed by such comparative and compet i t ive 

sources o f  s t ress  appears somewhat l a t e r  i n  t h i s  sec t ion  .) 

A representa t ive  rep ly  t o  a quest ion regarding concerns about meeting 

program expectat ions was the fo l l ow ing :  

A f t e r  half-way through t h a t  f i r s t  year, o r  a t  the end o f  the 
f i r s t  year, we had a p r e t t y  good idea. A t  l e a s t  a t  t h a t  time 
I f e l t  I could handle the program. The st resses o f  passing/ 



f a i l i n g  were not  there f o r  m e ,  and i t  was than j u s t  a mat ter  
of doing the work, o f  be ing prepared t o  put  the  t ime and e f f o r t  
i n .  I was going t o  get  through the course, and I was going t o  
get  my degree, which was what i t  was a l l  about a t  t h a t  t ime. 
(8  1) 

Whi l e  others might f e e l  f r u s t r a t e d  and uncer ta in  about the standards r e -  

qu i red  f o r  passing, the subjects apparent ly d i d  not .  Facu l ty  were, by and 

la rge,  seen both as approachable and as s a t i s f a c t o r i  l y  c l e a r  i n  ou t1  i n i n g  

expectat ions.  About on ly  one course was much discomfor t  voiced, and even 

i n  t h a t  case two subjects d isassociated themselves i n  g rea te r  o r  lesser  

degree from the antagonism a t t r i b u t e d  t o  the cohort  a t  large,  an antagonism 

seen as r e s u l t i n g  from a somewhat manipu la t ive  approach on the p a r t  o f  the 

professor.  Nonetheless, a l l  th ree subjects commented on one inc iden t  i n  

t h i s  course. I t  had obviously occasioned h igh  fee l i ng  a t  the time and o f  

the three, the most accepting statement was : 

there  was t h i s  rage through the whole c lass about t h i s .  Now i n  
a way I t h i n k  he se t  us up, because he was t r y i n g  t o  demonstrate 
t o  us . . . They d i d n ' t  l i k e  the t r i c k e r y  o f  i t  . . . you know, 
t h i s  f e e l i n g  o f  no t  being s incere  i n  i t .  Personal ly ,  I thought 
i t  was a good demonstration. ( ~ 1 )  

As a r e s u l t  o f  t h i s  and o ther  inc idents  there was f e l t  t o  be an unusual 

measure of uncer ta in ty  about the course i n  quest ion:  

The b i g  th ing ,  i guess, was tha t  . . . we never knew e x a c t l y  where 
we stood, and I t h i n k  there  was a feel  ing o f  n o t  complete t r u s t ,  
you know. 82) 

Thus, al though the subjects s ta ted  they d i d  not  see themselves as s u f f e r -  

ing p a r t i c u l a r l y  from anx ie ty ,  there  was i n  t h i s  case f o r  many o f  the 

students a d i s t i n c t  f ea r  o f  f a i l u r e  and doubts as t o  how exac t l y  t o  guard 

aga ins t  i t .  

That was a course where people d i d n ' t  know. There was pres- 
sure  on from whether you were go i  ng t o  pass o r  f a i  I .  . . . 
You know, some o f  the fe l lows were q u i t e  up - t i gh t :  " N w ,  what 
happens i f 1 d o n ' t  ge t  through t h i s  course?" And the way 
th ings  were going there fo r  a wh i l e ,  you know, many o f  the people 
probably wondered whether they were going t o  ge t  through i t .  (82) 

I t  i s  i n t e r e s t i n g  t o  note t h a t  the course took p lace dur ing  the second year 



o f  the  Admin is t ra t ive  Leadership Program, when one might have expected con- 

f idence t o  have been a t  i t s  h ighest  f o r  a l l  i n  the cohor t .  

Although uncer ta in t i es  regarding passing o r  f a i l i n g  had become minor 

a f t e r  the e a r l y  months, f o r  a1 1 three o f  the subjects and f o r  two i n  p a r t i -  

c u l a r  there remained confusion and concern as t o  what standards needed t o  be 

met f o r  work t o  be judged super io r :  

we1 1 , they exp l a i  n enough t o  say, I1Th i s i s what you have t o  do 
t o  pass ." But, I mean everyone i s  p r e t t y  conf ident  they can 
pass. I t ' s  'What do you need t o  be thought o f  as a r e a l l y ,  
r e a l l y  good student here?" ( ~ 1 )  

There seemed t o  be concensus tha t  there  was very 1 i t t l e  o f f e r e d  i n  t h i s  

regard. A process o f  osmosis, combined w i t h  minute a t t e n t i o n  t o  what seemed 

t o  provoke pos i t i  ve facu l  t y  response, was seen as the means by wh i ch some 

idea o f  what const i  t u ted  super ior  work was gai  ned. 

The importance assigned t o  grades was an i n t e r e s t i n g  t o p i c .  A l l  

th ree o f  the subjects,  indeed the whole c lass,  received B 's  i n  one o f  the 

two courses i n  the f i r s t  semester. That t h i s  was a sore p o i n t  and a pro-  

found disappointment was a t tes ted  by the frequency w i t h  which the t o p i c  came 

up dur ing  the s i x  in terv iews.  Despite t h i s ,  the two subjects who discussed 

marks most f requent ly  and who were most trenchant i n  t h e i  r comments on t h i s  

u n i v e r s a l i t y  o f  B's i n i t i a l l y  a t t r i b u t e d  t h e i r  i n t e r e s t  i n  super io r  leve ls  

o f  achievement t o  an abst rac t  idea l  o f  "superior1'  work: work which d i d  no t  

f a l l  sho r t  o f  t h e i r  apprec ia t ion  o f  t h e i r  own c a p a b i l i t i e s .  As the t o p i c  

was discussed, however, i t  was increas ing ly  apparent t h a t  there was a need 

t o  have t h i s  super io r  standard duly recognized by the f a c u l t y  i n  terms o f  

the assignment o f  A grades. Nonetheless, t o  a considerable degree these 

subjects argued t h a t  there was 1 i t t l e  o r  no sense o f  compet i t ion w i t h  o the r  

members o f  the cohort .  They were, i n  e f f e c t ,  " s e l f  -competi t i ve" .  

The t h i r d  subject  re jec ted  t h i s  view w i t h  respect t o  bo th  h imsel f  

and the  o ther  two subjects.  He saw the cohort  and a l l  three subjects as 



being consciously competi t i v e  w i t h  o ther  students and very much aware of  

the marks awarded t o  others : 

I th ink  there's a f a i r l y  competi t ive group o f  fe l lows. I th ink  
tha t  Is t rue  enough. (82) 

I canit buy people saying they weren't concerned about t h e i r  
marks. Because, although i t  wasn't f launted i n  f r on t  o f  people, 
people were in terested i n  the marks other people got. ( ~ 1 )  

I t seems c lear  from even a cursory readi ng o f  the t ransc r ip ts  that  there 

was i n  a l l  three a need t o  excel .  The motivat ions may have d i f f e r e d  ( t h i s  

po in t  receives extended discussion below), but  the need t o  pursue a univer-  

sal  l y  recognized standard o f  excel lence seems t o  have provided some o f  the 

stress experienced by these subjects. That i t  was self-imposed stress d i d  

not  appear t o  reduce i t s  impact. 

That was the only B I got, and tha t  somehow or  other, you know, 
was real  l y  annoying to  m e ,  as I know i t  was t o  (A) . Because 
otherwise we would have had a s t r a i g h t  four po in t .  ( ~ 2 )  

Coupled w i t h  t h i s  s t r i v i n g  f o r  h igh achievement i n  G.P.A., there was some 

i r r i t a t i o n  tha t  the standards the subjects imposed on themselves were not  

expected o f  a l  l students i n  the cohort.  

I 'm sure tha t  I would demand a he1 l of  a l o t  more o f  the students, 
obviously, than was demanded o f  us. Even though some o f  us d i d  
i t  on our own, I would ensure, and I . . . I th ink  I would make 
i t  bloody we1 1 a l o t  tougher i n  that  respect. Anybody who d i d n ' t  
shape up would be out  o f  the God-damned th ing  i n  a h e l l  o f  a hur ry .  
(c2) 

This stateinent i n  i t s e l f  seems to  render doubtful the ea r l y  assert ions o f  

pure be1 f-motivat ion". 

To t h i s  po in t  the stressors reviewed have been re la ted t o  the program 

i t s e l f .  There were, however, a t  l eas t  two other obvious possib le sources 

o f  st ress dur ing the two years the subjects spent i n  the Administrat ive 

Leadership Program. As noted e a r l i e r ,  l i k e  other members of t h e i r  cohort 

a1 l three were f u l  I - t ime p rac t i s ing  educators i n  the pub1 i c  school system 

and therefore one po ten t ia l  s t ressor was the school i t s e l f .  Several ques- 

t ions probed the degree t o  which the f u l l - t ime  occupation contr ibuted t o  



1 whatever d i f f i c u l t i e s  might have been experienced. 

In general the response was t h a t  there had been no conf 1 i c t  between 

u n i v e r s i t y  and school, o the r  than p e r i o d i c  d i f f i c u l t i e s  i n  f i t t i n g  a l l  

the demands i n t o  the a v a i l a b l e  t ime. One sub jec t  a t t r i b u t e d  the lack o f  

ser ious  d i f f i c u l t y  l a r g e l y  t o  h i s  long experience i n  the p a r t i c u l a r  school 

and t o  h i s  experience w i  t h  the sub jec t  mat ter  he was teaching. Even so, 

h i s  fee l i ngs  were not  a l t oge the r  unmixed. 

I d i d  f e e l  f a i r l y  g u i l t y  about my admin i s t ra t i ve  du t ies  i n  the 
school. I r e a l l y  f e l t  f requen t l y  tha t  I wasn't  doing J u s t i c e  
t o  my work there. On the one hand I t h i n k  the course helped me, 
because I introduced t h  i ngs i n t o  our own school sys tem, as a 
r e s u l t  o f  t h a t  course, which I thought were worthwhi l e .  On 
the o ther  hand there were a l o t  o f  picayune k inds o f  th ings  I 
wasn't  doing t h a t  I t h i n k  I should have been doing and I used 
t o  f e e l  gu i  1 t y  about. ( ~ 2 )  

For another the impact o f  the program on h i s  everyday job  was seen as 1 i m i  ted  

i n  nature, although, 

l e t ' s  face i t ,  i f  you a re  tak ing  a program such as t h i s ,  i t  
does take away some o f  the t i  me you woul d norma 1 l y  1 i ke t o  
be spending a t  the school o r  a t  your job .  ( B l )  

For t h i s  subject  there was no suggestion o f  uneasiness regarding the time 

borrowed from t h a t  normally devoted t o  school mat ters.  He recognized, hm- 

ever, t h a t  h i s  experiences were not  t y p i c a l  o f  a l l .  

I don ' t  f e e l  I l e t  i t  a f f e c t  my job.  . . . I know some people who 
would r e a l l y  disagree, t h a t  they found i t  r e a l l y  a f f e c t e d  a l l  
aspects o f  t h e i r  1 i f e  more than what i t  may have mine. ( ~ 1 )  

The remaining sub jec t  reported t h a t  throughout the two years she maintained 

a very heavy schedule o f  ou ts ide  a c t i v i t i e s ,  most o f  them d i r e c t l y  r e l a t e d  

t o  her  school commi tmen t s  . 
I d i d  the school newspaper, I d i d  the b r idge  club, I d i d  the 
publ ic-speaking compet i t ion f o r  the d i s t r i c t  one year, and 
j u s t  f o r  the school the  o ther  year, the r a d i o  shows, the school 
newspaper a r t i c l e  t h a t  went i n t o  the l o c a l  newspaper every week, 
department head o f  th ree departments, those outs ide  (teachers ' 
associat ion)  p o s i t i o n s  t h a t  I he ld .  ( ~ 2 )  

I n  her  remarks there  d i d  not  appear t o  be a f e e l i n g  t h a t  the program's de- 

mands came i n t o  s t rong oppos i t ion  w i t h  those o f  the school o r  the classroom, 



al though i t  i s  poss ib le  t o  read some ambivalence i n t o  her  comnents regard- 

ing  one device she adopted i n  search o f  a so lu t i on .  

I d i d  h i r e  a marker, though. . . . A marker . . . t o  mark one 
h a l f  o f  my papers. I s t i l l  marked the o ther  h a l f ,  b u t  t he re  
was so much. And i t 's  the th ing  I 1 i ke leas t  doing , so you can 
see I kept a l l  my c lubs and abandoned my marking! . . . I d i d n ' t  
abandon i t  - I s t i l l  marked! The on ly  concession I made t o  the 
whole degree and I d i d n ' t  mark a l l  my papers. But ,  you see, I 
d i d n ' t  cu t  down on the number o f  assignments t o  the k i d s .  ( ~ 1 )  

L i ke  (c) ,  t h i s  sub jec t  f e l t  t h a t  i n  f a c t  the program introduced her  

t o  a number o f  ideas which she then implemented i n  the school.  These, 

however, appear t o  have been l a r g e l y  a d m i n i s t r a t i v e  i n  na ture  and i n  terms 

of innovat ion i n  the classroom there i s  the impression t h a t  t h i s  was f o r  

he r  a somewhat s t a t i c  per iod:  

i ns tead o f  teaching some t h  i ng wh i ch requi res enormous hours o f  
preparat ion,  I wou ldn ' t  i n i t i a t e  a new th ing  I ' d  never taught 
before.  Because t h a t  means so many hours o f  prepar ing lessons. 
(A1 

Indeed she appeared t o  suggest t h a t  she had s t re tched  h e r s e l f  as f a r  as was 

comfortable when she noted t h a t  she had re jec ted  two o f f e r s  o f  promotion (one 

t o  an elementary v i ce -p r inc ipa lsh ip  and the o ther  t o  a sen ior  secondary 

teaching p o s i t i o n ) ,  f e e l  ing  t h a t  both would have requ i red  extensive prepara- 

t i o n ,  s ince they would have involved teaching a t  new leve ls .  However, s ince 

the post ings were refused, there was i n  fac t  s t a b i l i t y  i n  her  teaching assign- 

ments dur ing  the two years, and there d i d  not  seem t o  be any sense o f  discom- 

f o r t  o t h e r  than poss ib ly  w i t h  reference t o  the marker. 

The o ther  obvious poss ib le  source of s t ress  was the fam i l y  i t s e l f ,  

bu t  once again t h i s  was not  admit ted t o  have been a cause o f  any rea l  d i f f i -  

c u l  t y .  A l l  three subjects were marr ied, bu t  f am i l y  s i z e  and composition var- 

i ed  somewhat, a f a c t  which appeared t o  be o f  importance. I n  one case the 

couple had no c h i l d r e n  and were obviously bo th  prepared t o  make considerable 

adjustments i n  order  t o  meet the demands o f  the program. Another sub jec t ,  

desp i te  the presence o f  a young c h i l d ,  reported no f a m i l i a l  s t r a i n ,  w i t h  the 
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impact of the program n o t  having had much e f f e c t ,  o ther  than the res t r i  c- 

t i o n  of soc ia l  l i f e .  

I t h i n k  t h a t  anyone t h a t  plans t o  go i n t o  tha t  program has t o  
be prepared t o  sac r i  f i ce some s o c i a l  1 i fe ,  and no t  on l y  the 
person who's tak ing  the classes, bu t  husband o r  w i f e ,  i f  they 
a re  marr ied, are going t o  have t o  be prepared t o  s a c r i f i c e  as 
w e l l .  (e l )  

I n  the t h i r d  case, and i t  i s  poss ib ly  s i g n i f i c a n t  t h a t  i n  t h i s  

fam i l y  there were more and o lde r  ch i l d ren ,  there  was some f e e l i n g  tha t  

fami l y  1 i f e  had su f fe red.  

I ' m  no t  sure t h a t  I d i d  handle i t  a l l ,  when i t  comes r i g h t  down 
t o  i t .  I handled the u n i v e r s i t y ,  I handled my job,  and pro-  
bably l e t  my fami l y  go. ( ~ 2 )  

The s i t u a t i o n  was almost c e r t a i n l y  exacerbated i n  t h a t  t h i s  was a l so  one 

o f  the two couples where both husband and w i f e  were concur rent ly  engaged 

i n  ga in ing  a h igher  degree: 

my w i f e ,  who i s  h i g h l y  academic, was doing her  post-graduate 
degree a t  ( ~ a n a d i a n  u n i v e r s i t y )  dur ing p a r t  o f  the t ime I was 
a t  S.F.U., Wi th the demands o f  the fami l y ,  t h i s  was a very 
tough time. We both understood the o t h e r ' s  s i t u a t i o n ,  bu t  even 
so i t  was very d i f f i c u l t .  ( ~ 1 )  

The o the r  couple i n  t h i s  double-degree s i t u a t i o n  were ch i  l d less  and, as 

a1 ready noted (see (A) above) , had there fore  a greater  range o f  op t ions  t o  

c a l l  upon when fac ing  t h e i r  d i f f i c u l t i e s .  Cer ta in l y  a l l  three subjects saw 

the possession o f  a young fami ly  as a p o t e n t i a l  source o f  d i f f i c u l t y  f o r  

anyone engaged i n  the program. 

I n  d iscussing the s p e c i f i c  s t ressors ,  then, the subjects entered an 

area which generated more provocat ive data. They f e l t  i n  general t h a t  the 

chal lenge posed by the program lay i n  the sheer volume o f  work ra ther  than 

i n  the q u a l i t y  of the i n t e l l e c t u a l  demand, al though t h e i r  pos i t i ons  d i f f e r e d  

somewhat on both  scores. There were few times when psychological  pressure 

was f e l t  t o  be low, b u t  a1 1 agreed t h a t  the f i r s t  few months o f  the pro- 

gram were d i f f i c u l t ,  w h i  l e  two reco l  l ec ted  t h a t  the research p r o j e c t s  were 

very s t r e s s f u l .  Discussion of the p ro jec ts  w i t h  one sub jec t  emphasized the 



idea t h a t  uncer ta in ty  was a se r ious l y  dysfunct ional  fo rce ,  a concept t h a t  

was given wider a p p l i c a b i l i t y  as o ther  program components were examined. 

A1 though fea r  o f  f a i  l u r e  d i d  no t  apparent ly cause d i f f i c u l t y ,  the desi r e  

t o  achieve a h igh  standard was a p a r t i c u l a r  concern. This des i re  seemed 

t o  ga in  i t s  fo rce  from both a wish t o  meet self- imposed standards and a 

des i re  t o  receive appropr iate recogn i t i on  from the f a c u l t y .  I n  general there 

d i d  not  appear t o  be a c lash between the sub jec ts '  t r i - p a r t i t e  responsib i -  

1 i t i e s  t o  the program, and t o  t h e i r  schools and t o  t h e i r  fami 1 ies .  However, 

one sub jec t  in t imated t h a t  he had perhaps been ove r l y  parsimonious i n  the 

a t t e n t i o n  given t o  h i s  fam i l y  dur ing  the two years. 

Stress 

The above review o f  the s p e c i f i c  s t ressors  reported i n  the i n t e r -  

views leads one, then, t o  a considerat ion o f  the evidence f o r  the r e s u l t a n t  

s t ress .  I t  was an t i c ipa ted  t h a t  there might be a c e r t a i n  reca lc i t rance  

when the  i n v e s t i g a t i o n  touched on what obviously might be somewhat p a i n f u l  

memories, and indeed, the top i c  o f  s t ress  was no t  as product ive  as had been 

expected. However, on occasion the subjects responded w i t h  a degree o f  

openness, and there  were several useful responses t o  the quest ions. 

Here once more there  were wide discrepancies as the subjects re-exam- 

ined the degree and nature  of the s t ress  they had experienced. Although 

none claimed t o  have escaped s t ress  completely, f o r  one the degree o f  s t ress  

seemed q u i t e  acceptable and not  worthy o f  extended comment. 

You know, I f e l t  my stresses, b u t  I f e l t  s t resses a t  o ther  times 
more severely than what I d i d  i n  the two years o f  t h a t  program. 
(B1)  

He noted t h a t  minor symptoms o f  s t ress  might indeed have appeared (short -  

temper w i t h  colleagues, fami l y ,  e tc . ,  f o r  example) , bu t  d i d  not  r e c o l l e c t  

behavioural o r  phys io log ica l  evidence of undue s t ress ,  a percept ion which 

was conf i rmed by the spouse. However, the  danger was recognized and seen 



as something t o  accept and guard against .  

I t h i n k  tha t  i t ' s  something t h a t  a  person i n  a  program l i k e  t h a t  
has t o  be ca re fu l  o f .  . . . I guess t h a t  i f  you ' re  g o i r g  t o  take 
p a r t  i n  a  program l i k e  t h a t  you ' re  going t o  have t o  be prepared 
t o  have some s t ress  times, and t o  be able t o  handle them. ( ~ 1 )  

I n  cont ras t ,  another subject  noted tha t  on occasion the combination 

o f  f a t i g u e ,  uncer ta in ty ,  and f r u s t r a t i o n  led  t o  per iods character ized by 

somewhat emotional behaviour. 

Well, I guess I might as we1 1 be h e l p f u l .  There were a t  l eas t  
two n igh ts  o f  tears.  . . . Yeah, a t  l eas t  two n i g h t s  when we 
were up - t i gh t  enough so t h a t  they were very teary times. ( ~ 1 )  

Moreover, t h i s  sub jec t  touched on what, i n  Selye 's  terms, appeared t o  be a  

form o f  eustress, i n  t h i s  case profound i n t e l l e c t u a l  s t imu la t i on .  I n t e r -  

e s t i n g l y ,  t h i s  appeared t o  be d i s t r u s t e d  and was there fore  t rea ted  w i t h  

caut i on. 

I g e t  psyched up f o r  (challenges) , but  I don ' t  ge t  ove r l y .  
L i ke  I don ' t  get  so psyched up tha t  I c a n ' t  f unc t i on .  Um. I 
don ' t  l i k e  tha t  f e e l i n g  . . . tha t  churny f e e l i n g  i n  your s to-  
mach when you ' re  doing . . . I don ' t  l i k e  t h a t .  So a  t i n y  b i t  
of dread o f  maybe g e t t i n g  tha t  f e e l i n g .  ( ~ 2 )  

This was i n  marked cont ras t  t o  the remaining subject ,  who seemed conc 

s t ra ined  by no such scruple.  Seen by both o f  the o ther  subjects as the 

i n t e l l e c t u a l  leader and most successful member o f  the  cohort ,  he appeared 

t o  have embraced the challenges and t o  have d e l i b e r a t e l y  s t imu la ted h imse l f  

i n  an attempt t o  meet them i n  supremely successful ways. An i l l u m i n a t i n g  

se r ies  o f  excerpts from t h i s  subject  's second in te rv iew  w i l l  serve t o  s t a t e  

the  p o s i t i o n  as seen by him and h i s  w i fe .  

1 guess i t ' s  a  k i n d  o f  f ea r .  . . . I n  order  t o  succeed i n  a  pro- 
gram l i k e  t h a t  I have t o  . . . get  h igh  and on the b a l l ,  as i t  
were, l i k e  the great  C h r i s t l y  o rgan iza t ion  man . . . i t ' s  a fea r  
t h a t  i f  you don ' t  mainta in t h a t  k ind  o f  i n t e l l e c t u a l  s o r t  o f  h igh,  
i f  you ever l e t  down, you ' re  going t o  f o r g e t  the whole th ing  and 
j u s t  no t  want t o  t o l e r a t e  i t  a t  a l l .  ( ~ 2 )  

I t  appears, however, t h a t  h i s  assumption o f  t h i s  f e v e r i s h  l e v e l  o f  ex i s -  

tence was not  confined t o  the demands o f  the program alone, and spread i n t o  

h i s  home l i f e .  



I k n w  how t h i s  s t ress  was manifested w i t h  him. He never 
stopped going. He would go wanting h ighs.  The same highs he 
was g e t t i n g  a t  u n i v e r s i t y  he wanted a t  home. He cou ldn ' t  face 
a casual evening. He wanted t o  be a t  t h a t  same p i t c h ,  and i f  
he c o u l d n ' t  be a t  t h a t  p i t c h  h e ' d  create t h a t  around him. ( S C ~ )  

The couple saw t h i s  as having placed the i  r marriage under very considerable 

s t r a i n ,  as we1 1 as being the cause of the sub jec t ' s  developing the  u l ce r  

which was diagnosed s h o r t l y  a f t e r  the end o f  the program. Indeed, he 

reported t h a t  even the conclusion o f  the program d i d  n o t  terminate the exc i  - 
t a t i o n ,  and t h a t  as a r e s u l t  he encountered some considerable d i s t ress .  

1 was on a head- t r i p  a l l  the time, and you know t h a t  i n  a year 
o r  so a f t e r  t h a t  I got  i n t o  some p r e t t y  bad mental s ta tes  - 
t o t a l l y  as a r e s u l t  o f  t h a t  h igh  I was i n .  I was g e t t i n g  I 

screwed up mental l y .  ( ~ 2 )  I 
I 

I 
His w i fe  estimated t h a t  i t  took two years from the end o f  the  program f o r  

I 

him t o  re tu rn  t o  h i s  normal, more comfortable modes and leve ls  o f  funct ion-  3 

Y 

I t  was i n t e r e s t i n g  t h a t  despi te t h i s  f rank d iscussion o f  the degree 

o f  s t ress  he su f fe red,  both he and h i s  w i f e  saw a h i g h  l e v e l  o f  d i s t ress  as 

being inherent  i n any pos t-graduate program o f  worth, and expressed t h a t  

view separate ly  a t  d i f f e r e n t  in terv iews.  Nonetheless, and based p a r t l y  on 

her  own experiences i n pos t-graduate s tud ies  , the spouse saw the pressures 

faced by her  husband, whether sel f - induced o r  otherwise as being unusual i n  

deg ree . 
Thus, i t  was p l a i n  t h a t  s t ress  was a f a c t o r  which a l l  the  subjects 

recol  l ec ted  fac ing ,  bu t  on the  evidence o f fe red i n  the in terv iews the degree 

o f  s t ress  seemed t o  have va r ied  consi derably . The u l ce r  su f fe red  by ( c )  

was the on ly  s t ress - re la ted  phys io log ica l  outcome mentioned; nonetheless 

there were reco l l ec t i ons  of behavioural symptoms which the subjects a t t r i -  

buted t o  s t ress .  



Mt?diat ing Factors 

I t  i s  c lea r  from the foregoing tha t  rtthile there  was some conmon 

ground w i t h  regard t o  stressor!;, the leve ls  o f  ,tress r e t o l  l ec ted  by the 

subjects appear t o  be decidedly i d i o s y n c r a t i c .  The l a s t  two sect ions o f  

t h i s  examination o f  the data s re  an attempt t o  b r i n y  together evidence 

regarding the reasons f o r  t h i s  d i v e r s i t y  o f  excerience. 

I n  an e a r l y  in terv iew,  and i n  making persora l  appraisal  o f  wccess 

i n  the  program, one subject  s ta ted:  

I t h i n k  t h a t  every th ing  has t o  go together f o r  t h a t  program t o  
work. I t h i n k  t h a t  i f  a person werc i n  a s i t u a t i o n  where, a f t e r  
p u t t i n g  I n  the  hours a t  t he  u n i v e r s i t y ,  you came home and the  
w i fe  was b i t c h i n g  because you hadn' t  been home t h a t  evening, and 
you found you weren' t  ge t? ing  he lp  from the professors, and 
t r o u b l e  a t  work, and a l l  these kind,; o f  th ings,  I t h i n k  i t  would 
be tm much f o r  a person t o  handle. (B l )  

I n  t h l s  statement he toucted on th ree o f  the four  ex te rna l  agents which the  

study c j r i g i n a l l y  suggested riiight p lay  s i g n i f i c a n t  r o l e s  i n  a s s i s t i n g  o r  

h inde r ing  prcgress through the program: i .e .  colleagues a t  work, the family,  

and the  f a c u l t y .  The f o u r t h  ex terna l  agency envisaged by t h i s  study as 

having importance was the cohort.  The wmaining fac to r  i n  the  equat ion - 
the  i n d i v i d u a l ' s  personal a t t r i b u t e s  - i s  the  t o p i c  o f  the f i n a l  sec t ion  o f  

t h i s  chapter. 

While the  sense o f  precariousness iesc r ibed  i n  the p ro toco l  immed- 

i a t e l y  above was not  put  as c l e a r l y  by the  o the r  subjects, there  was some 

evidence t o  i n d i c a t a  t h a t  several agents were capdble o f  p lay ing  ro les  o f  

the  importance hypothesized. O f  the four ,  colleagues a t  work appeared t o  

be of marginal importance and was nient ioned i rif requent l y .  However, (B) , 

who i t  w i l l  be reco l l ec ted  enjoyed the ?rejects the most, d i d  remark t h a t  

the  s t a f f s  o f  the schools i n  hh ich  h i s  bas ic  research was performed were 

extremely support ive. Another subject  commented on the  p a t i e n t  way i n  which 

h i s  teaching c ~ j l  leagues r u s t  have r~sde a1 lowances f o r  c e r t a i n  behaviours he 

sail4 as a r i s i n g  from h i s  experiences i n  the  program: 



my close associates i n  my department and i n  associated depart-  
ments were extremely compassionate and t o l e r a n t  w i t h  me when 
I must have been very i n t o l e r a n t  - because I would come down w i  t h  
these highs and t a l k  and jazz  them up about th ings  and provoke 
them i n t o  arguments j u s t  so I could respond. They rnus t have got  
s i c k  and t i r e d  ( inaud ib le )  and wished I ' d  drop dead. ( ~ 2 )  

With the except ion o f  these two instances, no sub jec t  assigned teaching 

colleagues a r o l e  o f  importance. 

A q u i t e  d i f f e r e n t  percept ion was evidenced, however, when the d i s -  

cussion turned t o  support w i t h i n  the fam i l y .  Apart  from two references t o  

the understanding and concern o f  the extended fami l y  (parents, in-laws, 

etc. )  , comments here a1 1 re fer red t o  the sus ta in ing  r o l e  played by spouses. 

I n  a l l  three instances t h i s  was s ta ted  t o  be an extremely important i f  n o t  

c r u c i a l  f a c t o r  i n  determining the measure o f  success a t t a i n e d  by the sub- 

j e c t s ,  al though the ro les  assumed by the spouses a1 1 d i f f e r e d  somewhat. 

Thus, i n  ( c ) ' s  case h i s  w i f e ' s  c o n t r i b u t i o n  was noted as l y i n g  c h i e f l y  i n  

doing a good deal o f  typ ing,  proof-redding, and c r i t i c a l  ana lys is  o f  the 

sub jec t  's papers. 

She d i d  read every th ing  and gave me p o s i t i v e  feedback, I sup- 
pose. When they were w e l l  w r i t t e n  she s a i d  they were w e l l  
w r i t t e n .  And i f  they weren' t  w e l l  w r i t t e n  i n  her  est imat ion,  
then I ' d  be mad, and t r y  t o  convince her  t h a t  they bloody-wel l  
were w e l l  w r i t t e n ,  and a t  the same time t h i n k  madly o f  ways I 
could change them. ( ~ a u g h  te  r )  ( ~ 2 )  

He saw h i s  w i f e  as a h i g h l y  g i f t e d  w r i t e r  who performed s igna l  se rv i ce  

i n  enabl ing him t o  t i gh ten  up h i s  w n  w r i t i n g .  (one should note t h a t  he 

was seen as the most po l ished w r i t e r  i n  the cohort  by the o the r  two sub- 

j e c t s  .) I n  t h i s  case, the spouse a l so  reported tha t  she read a l l  the 

assigned readings so t h a t  she and he r  husband could discuss them a t  length 

together, p r i o r  t o  c lass discussion. S i g n i f i c a n t l y ,  her  husband placed a 

h igh  premium on h i s  o r a l  con t r i bu t i ons  i n  c lass.  

A q u i t e  d i f f e r e n t  emphasis emerged from comments made by (B) .  Here, 

a1 though h i s  w i f e  apparent ly provided some o f  the assistance noted above, 

her  most important support was i n  terms of morale. This couple represented 
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i t s e l f  as being very c lose,  and the w i f e  c l e a r l y  saw her r o l e  l a r g e l y  i n  

the l i g h t  o f  p rov id ing  a q u i e t  and s tab le  home c l imate  which would a l low 

(B) t o  maximize h i s  success i n  the program. I n  the in terv iews (B) f r e -  

quent ly  r e f e r r e d  t o  h imse l f  and h i s  w i f e  as a team which had made a j o i n t  

commitment t o  the program. 

I d i d n ' t  have any pressures from home as f a r  as p u t t i n g  i n  a l l  
t h i s  time and n o t  spending i t  w i t h  the fam i l y  - which I th ink  
would be a pressure f o r  someone i f  there  wasn't  a good under- 
s tanding a t  home. I t h i n k  t h a t  could be a rea l  problem, because 
many Saturdays and many Sundays and many n igh ts  were spent i n  
study r a t h e r  than i n  tak ing  your fam i l y  out .  But t h a t  was a 
s a c r i f i c e  I was prepared t o  make and my w i  f e  was prepared t o  
make, so i t  worked out  f i n e  from t h a t  p o i n t  o f  view. ( B l )  

I n  h i s  view, the f a c t  t h a t  h i s  w i f e  had already become used t o  h i s  heavy 

e x t r a - c u r r i c u l a r  commitment t o  the schools i n  which he had taught was im-  

po r tan t  i n  easing her  adjustment t o  h i s  preoccupation w i t h  the program. 

The acceptance o f  the loss o f  ou ts ide  soc ia l  l i f e  and the assunption o f  an 

undue share o f  the parent ing were not the on ly  con t r i bu t i ons  she made, 

however . 
You know, my w i f e ' s  a sounding board f o r  me. When I ' v e  some- 
t h i n g  on my mind, I s i t  down and t a l k  t o  her  and make my b i tches 
and complaints t o  her,  and she 1 is tens and o f f e r s  a few words o f  
encouragement, and t h a t  's  f i ne, you know. You have t o  have t h a t .  
I don ' t  t h i n k  there 's  any quest ion o f  t h a t .  ( ~ 1 )  

I n  the 1 i g h t  o f  the combined demands o f  schoo 1 and u n i v e r s i t y  , (B) saw 

the s t a b i  1 i t y  o f  the home as c r u c i a l  . 
L e t ' s  face i t .  Most o f  the people i n  t h a t  program have go t  
some s o r t  o f  pressure on the job t h a t  t h e y ' r e  already doing, 
and they 've got  added pressures, considerably added pressure, 
as a resul  t o f  be i  ng on the program. So you ' r e  go i  ng t o  have 
t o  have th ings  f a i r l y  w e l l  es tab l ished and s tab le  a t  home. (82) 

For (A) the concept o f  teaming was a l s o  important, bu t  here, appar- 

e n t l y ,  the spouse con t r i bu ted  both moral and tang ib le  supports. Thus, he 

was represented as a c t i n g  as a sounding board and emotional s tay when the 

demands seemed unusual l y  daunting, bu t  dur ing  the course o f  the two i n t e r -  

views, many serv ices of a concrete nature  were a l s o  mentioned. A t  times 



these concrete serv ices assi s ted  i n  meeting school - r e l a t e d  demands : 

i f  I needed something w r i  t ten, then (spouse) could w r i  t e  me a 
d r a f t  o f  i t  - l e t t e r s  and th ings l i k e  tha t  - and then I would 
j u s t  re-wri  t e  1 i t t l e  sect ions I wanted changed, and t h a t  would 
be i t .  Which i s  r e a l l y  n i c e  when you ' re  swamped i n  work. ( ~ 2 )  

The spouse was a l s o  reported t o  have been co-opted on a considerable number 

o f  occasions t o  mark p u p i l s '  work and t o  a s s i s t  i n  running the l a rge  number 

o f  e x t r a - c u r r i c u l a r  school a c t i v i t i e s  w i t h  which (A) remained associated 

dur ing the two years. 

As i n  the o the r  two cases t h i s  spouse proof -read and comnented on 

w r i  t t e n  work t o  be submitted t o  the u n i v e r s i t y  . Assistance went f u r t h e r  than 

t h i s ,  however, and on occasion he p a r t i c i p a t e d  i n  the e a r l y  preparatory work 

on papers and p ro jec ts .  

He would he lp  me w i t h  my research. L i k e  we'd go up there  and 
I I d  look up l i s t s  o f  a r t i c l e s  and he would go hunt them up, b r i n g  
a1 1 the books down, and then l'd say the c r i t e r i a  I was looking f o r  
and he would read through a r t i c l e s  and make me notes o f  what I 
should be looking a t ,  and junk l i k e  t h a t .  Which was r e a l l y  n ice .  
(A21 

O f  p a r t i c u l a r  importance here was the f a c t  t h a t  h i s  f l e x i b l e  working condi- 

t i o n s  al lowed him t o  take timefr-om h i s  normal working hours t o  a s s i s t  i n  

the above ways when the subject  was under p a r t i c u l a r l y  severe time con- 

s t r a i n t s .  

Although (A) assigned p a r t i c u l a r  importance t o  the he lp  she received 

from her  husband, he discounted i t  t o  some degree and emphasized t h a t  the 

he lp  was returned i n  k i n d  when he was f e e l i n g  the pressures o f  h i s  own, 

concurrent,  pos t-graduate s tud ies .  

I t h i n k  I was very h e l p f u l ,  bu t  I don ' t  t h i n k  I was r e a l l y  nec- 
essary. I t  would have go t  done i f  I wasn't there.  I t  might have 
made i t  a l i t t l e  easier ,  under c e r t a i n  circumstances, t o  meet 
dead1 ines, because we're t a l k i n g  about the he lp  I gave her .  We1 I, 
t h a t  he lp  was returned when I s t a r t e d  t o  do th ings .  She'd do 
joe- job research f o r  me too, so I th ink  t h a t  she'd have made i t .  
She'd have g o t  through wi thout  my he lp .  ( s A ~ )  

Indeed, i t i s  1 i k e l y  tha t  the fac t  t ha t  t h i s  couple, unencumbered as they 

were by ch i  ld ren,  were s imul tanemsly  engaged i n  pos t-graduate studies was 
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of s igni f icance. From what (A) had t o  say, there ev ident ly  was both a 

sense of shared purpose (somewhat ak in  t o  tha t  mentioned by (B)) and a 

mutual understanding o f  the nature and s t r a i ns  o f  post-graduate study : 

A. We were both doing i t  together. That made a b i g  d i f ference.  
Q. And he understands. 
A. Yes. He was having the same problems. ( ~ 1 )  

The t h i r d  agent invest igated f o r  i t s  mediating q u a l i t i e s  was the 

facu l t y  i t s e l f .  Some reference has a1 ready been made t o  the r o l e  o f  the 

supervisors o f  the research pro jec ts .  As noted, f o r  two o f  the subjects 

the expl i c i  t expectations held by the supervisor were seen as being o f  great  

assistance. Moreover, i n  each o f  these cases there was 1 i t t l e  hes i t a t i on  i n  

seeki ng ass i s  tance when d i  f f i cul ti es arose. 

I f  we were having t rouble we would go over t o  ( facul  t y )  I s  house. 
He'd s i t  down and help us w i th  i t  and d i d  a very good job f o r  
us there. ( ~ 1 )  

As already remarked, however, f o r  (A) the re la t ionsh ip  w i t h  the senior 

supervisor was reco l lec ted somewhat d i f f e ren t l y ,  and her uncerta inty about 

expectations and dead1 ines was represented as havi ng been h igh ly  s t ress fu l .  

I n  each o f  the i n i t i a l  interviews, however, there was an attempt t o  

probe the extent t o  which f acu l t y  members were seen as cont r ibut ing t o  the 

success enjoyed by the subjects w i t h i n  the wider context o f  the program as 

a whole . One remarked, 

I would ce r t a i n l y  th ink  tha t  i n  a l l  cases they were very con- 
scient ious,  and cer ta in ly  t r i e d  t o  be support ive, and I should 
th ink  i n  most cases were. Some were more i n te res t i ng  than 
others and I would th ink  that  as fa r  as pu t t i ng  on a class a t  
a graduate level  , some were more competen t than others. (B1) 

E a r l i e r  i n  the same interv iew he had al luded several times t o  the ease 

w i  t h  which he could approach facul t y  members f o r  advice. 

I r e a l l y  found the profs. t o  be very approachable and cer ta in ly  
very w i l l i n g  t o  g ive whatever help they could. ( ~ 1 )  

A s im i l a r  but  even more pos i t i ve  comment came from (c),  who described the 

facul t y  as : 



Very capable people and h i g h l y  prepared f o r  the most p a r t .  Cer- 
t a i n l y  knowledgeable i n  t h e i r  f i e l d s .  P a r t i c u l a r l y  e n t h u s i a s t i c  
about the courses, a t  t ha t  time, and very humanitar ian. I th ink  
t h i s  i s  very important.  I d i d n ' t  see too many ev i  dences i n  the 
facu l t y  as I knew i t  o f  the k i n d  o f  academic w i l t i n g  f lowers I ' v e  
seen elsewhere i n  o the r  f a c u l t i e s  i n  o the r  u n i v e r s i t i e s .  ( ~ 1 )  

S i g n i f i c a n t l y ,  ( c ) ,  when eva lua t ing  the fac tors  which con t r i bu ted  t o  h i s  

success i n  the program, ranked the facu l t y  as f i r s t  i n  importance (a  

ranking he confirmed when asked the same quest ion a t  the second in te rv iew  

several months l a t e r . )  

A d i f f e r e n t  stance was taken by (A), who, w h i l e  i n  general echoing 

the above eval uat ions o f  the facul  t y ,  seemed t o  have f e l t  some psychologi - 
ca l  d is tance v is -a-v is  the i n s t r u c t o r s  : 

They were a l l  p r e t t y  cool  emot iona l ly ,  a c t u a l l y ,  when you t h i n k  
back on i t .  ( A t )  

Her r e c o l l e c t i o n s  were o f  i n t e r e s t  i n  tha t  she, when fac ing  d i f f i c u l t i e s  

i n  the program, d i d  not  consider consu l t i ng  the f a c u l t y  members (ne i the r  

d i d  she contemplate approaching others i n  the cohort f o r  advice) .  Terms 

such as "humani t a r i  an" and "support i ve" were not  appl i ed  t o  the f a c u l t y  a t  

la rge by (A) :  her  ana lys is  was phrased l a r g e l y  i n  terms o f  course organ i -  

za t ion ,  competence, expectat ions of students, and i n t e l  l ec tua l  r i g o r ,  w i t h  

the facu l  t y  members be i  ng categor i  zed over a  w i  de spectrum. 

Looking a t  the program as a  whole, the sub jec ts  agreed t h a t  i n  the 

same way t h a t  c lose superv is ion and the p rov i s ion  o f  c l e a r  dead1 ines and 

expectat ions were capable o f  m i  t i g a t i n g  the pressures o f  the p ro jec ts ,  so 

they were able t o  ease many o f  the s t r a i n s  a r i s i n g  i n  the courses. I n  t h i s  

case, however, there  was agreement t h a t  the assistance was general l y  

present  . 
I t h i n k  t h a t  b a s i c a l l y  the professors o u t l i n e d  p r e t t y  c l e a r l y  
what we would be doing i n  the course, what our  reading requ i re-  
ments were going t o  be, and the e f f o r t  we were going t o  have t o  
pu t  f o r t h  i n  order  t o  meet the requi rements o f  the course. I 
t h i n k  t h a t  i f they do tha t  , then you know where you stand and 
i t ' s  up t o  you. (.B1) 



Nonetheless, the p rov i s ion  of c lea r  deadlines was n o t  i n  i t s e l f  enough t o  

ensure comfort. This was made c lea r  i n  the d iscussion o f  one course which 

was f e l t  t o  have caused a great  deal o f  d i s t r e s s  throughout the cohort.  

Here the deadl ines, w h i l e  c lea r ,  were t i e d  t o  what was perceived as some- 

what u n r e a l i s t i c  temporal expectat ions.  

I t h i n k  probably the major problem was ( t h e  professor) was p u t t i n g  
deadl ines on you, t h a t  i t  had t o  be i n  a t  such and such a time, 
and the scope o f  the  assignments were f a i  r l y  extensive.  And 
maybe t h a t  was g e t t i n g  i n t o  the whole workload k i n d  o f  th ing .  (82) 

The f i n a l  agent which was thought 1 i k e l y  t o  have played a mediatory 

r o l e  i n  the subjects ' encounter w i t h  the program was the cohort  i t s e l f .  

I t  was conjectured t h a t  colleagues i n  the program were i n  a p o s i t i o n  t o  

a f f e c t  an i n d i v i d u a l  's  experiences i n  three major ways : by o f f e r i n g  com- 

f o r t  and assistance, by a c t i n g  as an important r e f e r e n t  group, and by a c t i n g  

as a lobby t o  pressure facu l  t y  members regardi  ng course expectat ions o r  

emphases. 

That there was some evidence f o r  the cohort at tempt ing t o  ac t  i n  the 

l a t t e r  manner i s  a t t e s t e d  by one sub jec t ' s  r e c o l l e c t i o n  o f  a se r ies  o f  

inc idents  where he was placed i n  the uncomfortable p o s i t i o n  o f  being expected 

t o  approach a facul  t y  member as spokesman f o r  a sub-group i n  the cohort.  

They knew tha t  I knew ( facu l t y )  and so I became a go-between. 
I d i d n ' t  p a r t i c u l a r l y  enjoy t h a t ,  being found i n  tha t  p o s i t i o n .  
(c2) 

Reference was a l s o  made t o  the cohort at tempt i  ng t o  a f f e c t  course d i  rec t i on  

and emphasis. These in tervent ions  were no t ,  however, seen as p a r t i c u l a r l y  

e f f e c t i v e :  

there was no sense of our  con t r o  1 of d i  r e c t  i o n  i n any o f  the 
courses, come t o  t h  i nk o f  i t . ( ~ 1 )  

There was no time when we changed a course out1 ine. ( ~ 1 )  

Q. . . . was there  an opportuni t y  i n  t h a t  course o r  o ther  courses 
f o r  you t o  advise the professors when you f e l t  t h a t  there 
was t h i s  s l ippage? And what s o r t  o f  reac t ion  d i d  you get? 

B .  I n  fa i rness  t o  t h i s  fe l low,  there  c e r t a i n l y  was t h a t  oppor- 
t u n i  t y ,  bu t  the course d i d n ' t  change very much. ( ~ 1 )  



On the o the r  hand, a t  tempts t o  amel i o r a t e  demands were be1 ieved t o  be more 
t 

* 
commonly successfu I, even when n o t  a1 together j u s t i f i e d .  They were seen as 

\ 
minor i n  scope, however, usua l l y  r e l a t i n g  t o  the adjustment o f  deadlines or  

the a l t e r a t i o n  o f  the parameters o f  an assignment. 

There was c e r t a i n l y  a grousing among the people about assign- 
ments and th ings ,  p a r t i c u l a r l y  when you were doing two courses. 
. . . But I usua l ly  f e l t  t h a t  i t  was smart o f  them t o  do tha t ,  
i f  they could get  away w i t h  i t .  They were mainly complaining 
t o  reduce the number o f  requi rements, and not  tha t  they coul dn I t  
ac tua l  l y  meet the requirements. But i f  they complained loud 
enough, then the requi rements were almost always reduced, and 
the re fo re  why n o t  complain? ( ~ 2 )  

Although, as noted above, the subjects d i d  not  see the cohort  as p lay ing  a 

s i g n i f i c a n t  r o l e  i n  the a1 t e r a t i o n  o f  bas i c  emphases i n  course content,  there 

d i d  appear t o  be some success i n  minor cover t  i n te rven t ions :  

I would t h i n k  t h a t  i n  the second year o f  the program, espec- 
i a l l y ,  . . . people became a l i t t l e  more conf ident ,  and the 
c lass was g e t t i n g  a l i t t l e  more adept a t  leading some classes 
i n  the d i r e c t i o n  they f e l t  were more appropr iate.  ( ~ 1 )  

He a lso  r e f e r r e d  t o  an instance i n  the second year where the cohort  media- 

ted  between ind i v idua l  students and a professor: 

I remember the f i rs  t (course) we had up there  w i t h  ( f acu l  t y )  . 
We I d  turned a paper i n  the time before  - we were supposed t o  do 
i t  i n  p a i r s .  So the f e l l o w  I d i d  mine w i t h  and I received our 
papers back and we were j u s t  look ing them over and we were s t i  11 
f a i r l y  nervous w i t h  the program. We were speaking very q u i e t l y ,  
bu t  ( f a c u l t y )  k i n d  o f  b las ted  us and then rea l  l y  k i n d  o f  chewed 
us o u t  because we d i  dn' t have enough time f o r  people who were 
j u s t  going t o  be t a l k i n g  when he was t a l k i n g ,  o r  something l i k e  
t h i s .  I t was a beauty, you see. What was rea l  l y  i nteres t i  ng was 
. . . I guess i t  was over a year l a t e r .  Yes, i t  was i n  the f o u r t h  
semester we had ( facu l  t y )  f o r  the course. He d i  d t h a t  again, no t  
myself  and the o ther  f e l  low, bu t  t o  someone e lse .  I t  was rea l  l y  
i n t e r e s t i n g  how that  group had changed and how they s o r t  o f  came 
a t  ( f a c u l t y ) .  You know, "Set t le  down there, ( f a ~ u l t y ) , ~ ~  and t h i s  
k i n d  o f  shot  him r i g h t  down. He cou ldn ' t  r e a l l y  b e l i e v e  i t  a t  the 
t ime. This group o f  people were no t  about t o  take the k i n d  o f  
business, you know. (~aughs)  (82) 

This anecdote (which he had a l s o  r e l a t e d  i n  the f i r s t  in te rv iew)  appears t o  

prov ide  conf i rmat ion  o f  the growth o f  a sense o f  confidence and s o l i d a r i t y  

w i t h i n  the group. On the evidence of t h i s  same sub jec t ,  i t  appeared tha t  

the i nc iden t  was n o t  an i s o l a t e d  one: 



I have seen i t  when c e r t a i n  i n d i v i d u a l s  were being h i t  a l i t t l e  
hard  - (student) ,  I guess, f o r  one a t  one time - where people 
s o r t  o f  s a i d  t o  ( f a c u l t y ) ,  " S l o w  down a l i t t l e  b i t .  I t ' s  n o t  
f a i r  the c r i t i c i s m  t h a t  you ' re  g i v ing . "  And a l s o  took some time 
t o  decide what, w i t h  c e r t a i n  people l i k e  (student) . . . t r y  t o  
keep them on t rack  as f a r  as the courses were concerned. Keep 
h i s  mental s t a t e  . . . (82) 

This sense o f  corporate concern seems t o  have played an important r o l e  i n  

the cohort ,  and was on occas~on extended t o  the p rov i s ion  o f  counsel and 

concrete assistance i n  meeting program requirements. 

We were a l l  f i n d i n g  the same k inds o f  demands and we were able 
t o  he lp  one another o u t  and g i ve  each o ther  encouragement and 
even speci f i c  advice i n  c e r t a i n  instances. ( ~ 2 )  

The morale-bui ld ing aspects o f  cohort support a l s o  received mention: 

We g o t  a long very w e l l  together. We had a very f r a t e r n a l  k i n d  
o f  f e e l i n g .  . . . And t h a t  again i s  an i n s p i r a t i o n  t o  cont inue 
and be h i g h l y  involved, because you s t imu la te  each o ther  and you 
b o l s t e r  each o ther ,  and you empathize and sympathize w i t h  each 
o ther .  I t  was a good group. ( ~ 1 )  

For the two subjects who have been quoted thus f a r  on t h i s  top ic ,  the 

cohort  seems t o  have played an important r o l e  ( ( c ) ,  f o r  example, ranked i t  

as second i n  importance i n  determining h i s  success i n  the program). I n  the 

case o f  (A) , hmever ,  wh i l e  the cohes ion was seen as e x i s  t i  ng and serv ing  

as a usefu l  support t o  most members, these b e n e f i t s  were n o t  f e l t .  

Q. Were there any times, though, when the cohort  was usefu l  t o  
you? Can you t h i n k  o f  any instances? 

A. Not a s i n g l e  one. I c a n ' t  t h i n k  o f  any time when I r e a l l y  
turned t o  somebody and got  he lp  f o r  anyth ing.  A c t u a l l y ,  I 
never even thought t o  ask. (A2) 

I n  (A) 's  eyes, the main benef i t der ived from the group was t h a t  a1 1 members 

were p r a c t i s i n g  educators, who were able t o  keep d iscussion on a s u i t a b l y  

p r a c t i c a l  l eve l ,  al though i n  her  case the s t i m u l a t i o n  the others f e l t  they 

der ived from i n -  and out-of -c lass d iscussion seems t o  have been l a r g e l y  

missing. Indeed, t o  a considerable ex ten t  she saw h e r s e l f  as ou ts ide  the 

mainstream o f  the  cohor t ' s  1 i f e  and more i s o l a t e d  from h e r  colleagues than 

were the  o the r  two. That there might have been an element o f  personal 

choice i n  t h i s  i s  i nd i ca ted  by several o f  he r  coments which ind ica ted t h a t  



she p re fe r red  t o  be viewed as an independent worker, unbeholden t o  anyone 

e l s e  i n  f a c u l t y  o r  cohort .  

On the o ther  hand, the comments o f  the spouse o f  one o f  the o ther  

sub jec ts  may be o f  relevance here, s ince she saw the cohort as markedly 

n a r c i s s i s t i c  i n  i t s  preoccupation w i t h  i t s e l f .  I n  r e f e r r i n g  t o  the several 

soc ia l  a f f a i r s  organized dur ing the two years, she said, 

I f e l t  very much an o u t s i d e r  a t  any occasion when I was present,  
t o  the ex ten t  t h a t  I f e l t  t o t a l  l y  excluded. And I had the f e e l -  
i n g  t h a t  o the r  spouses f e l  t the same way. Nw, t h a t  i s  a very 
honest comment, and i t  may be j u s t  the k i n d  o f  person I am. But 
I f e l t  t h a t  they were so c lose t o  one another t h a t  they always 
spoke together. They ha rd l y  spoke t o  anyone e lse .  ( S C ~ )  

C e r t a i n l y  her  husband had e a r l i e r  expressed, though somewhat j o c u l a r l y ,  some 

sense o f  the  exclusiveness he f e l  t clung t o  t h i s  group. 

We s o r t  o f  f e l t  we were, you know, the e l  i t e  l i t t l e  group, and 
we were extremely fond o f  our  own company. We spent a l o t  o f  
t ime together  as a group. We r e a l l y  d i d  appreciate the f a c t  
t h a t  we were so great  together .  ( ~ a u g h s )  There weren' t  r e a l l y  
any pineapples and je rks  i n  our group, and y e t  we f e l t  there 
were some je rks  i n  the master-teacher group t h a t  we had t o  share 
a couple o f  classes w i t h ,  and were over- joyed they weren' t  i n  our  
group. ( ~ 2 )  

I t  i s  d i f f i c u l t  t o  escape the impression t h a t  t h i s  e s s e n t i a l l y  masculine 

group had developed i n t o  something l i k e  an exc lus i ve  c lub,  where o thers ,  even 

the one woman who was nominal ly  a p a r t  o f  i t ,  might w e l l  a t  times have f e l t  

re legated t o  the p e r i  phery . 
Thus, whi l e  the sub jec ts '  experiences c l e a r l y  va r ied  considerably 

v is -a-v is  the cohort ,  i t was recognized by a1 1 as an ac tua l  o r  p o t e n t i a l  

f a c t o r  i n  amel io ra t ing  the stresses p laced on i n d i v i d u a l s  i n  the program. 

The sense o f  corporate i d e n t i t y  was f e l t  t o  have developed e a r l y  and t o  

have assumed p a r t i c u l a r  s i g n i f i c a n c e  f o r  most cohort  members dur ing  the l a s t  

three semesters. As noted, however, i n  terms o f  the i n d i v i d u a l  sub jec t 's  

experience, i t s  importance appeared t o  vary markedly. 

I n  t h i s  sec t ion ,  then, the sub jec ts '  appraisal  o f  the  importance o f  

a number o f  support f ac to rs  has been discussed, and from the evidence i t  
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seems l i k e l y  tha t  support from a t  l e a s t  one o f  these agencies was a v i t a l  

component o f  t h e i r  success. The on ly  source o f  a i d  hypothesized as impor- 

t an t ,  bu t  i n  f a c t  t o  be discounted by the subjects,  was colleagues a t  work. 

I n  a l  l three cases, the i n f  1 uence o f  spouses was seen as h i g h l y  s ign  i f  i cant, 

w i t h  t h e i r  con t r i bu t i ons  appearing t o  be o f  two k inds :  concrete a i d  

( typ ing ,  proof-reading, e tc . )  and moral support (syrnpatheti c l i s t e n  

main ta in ing  an appropr iate home c l  imate, etc.)  Facul ty  were seen as 

genera l l y  support ive and, by two o f  the three subjects,  as being eas 

approached. The same two subjects a l s o  perceived the cohort as prov  

an important p o s i t i v e  in f luence on t h e i r  experience o f  the program. 

n9 

be i ng 

1 Y 

d i  ng 

The 

growth o f  a powerful group cohesion and the cohor t ' s  increasing readiness 

t o  in tervene on behalf  o f  i t s  members was noted. For the one sub jec t  who 

f e l t  some exc lus ion  from the cohort and a degree o f  emotional d is tance from 

the f a c u l t y ,  the support ive r o l e  played by the spouse assumed very great  

importance. 

Persona 1 Components 

To t h i s  p o i n t  the d iscussion has focused on success fac to rs  o f  a 

s i t u a t i o n a l  nature.  There remain those which were personal o r  i d i o s y n c r a t i c .  

Examination o f  the data contained i n  the s i x  in terv iews ind i ca ted  t h a t  

these aspects o f  success f e l l  under fou r  general rub r i cs :  i nd i v idua l  reac- 

t i ons  t o  s t ress ;  i nd i v idua l  a t t i t u d e s  towards program demands; s t ra teg ies  

f o r  meeting demands; and, f i n a l l y ,  those personal a t t r i b u t e s  which the sub- 

j e c t s  considered t o  have cont r ibu ted t o  t h e i r  h igh  success l e v e l .  I t  i s  

recognized t h a t  these fou r  themes over lap  each o the r  t o  some degree; none- 

theless,  they seem useful rough general i za t i ons .  

I t  appeared from the discussions t h a t  a1 1 three subjects had spent 

some t ime i n  consider ing t h e i r  a t t i t u d e s  towards the s t ressors ,  b o t h  program- 

r e l a t e d  and ex terna l  . For a1 1 of  them the device o f  shar ing the s t ress  w i  t h  
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others - usual l y  spouses o r  members o f  the cohort  - was a powerful amel i o r a -  

t i v e .  (A) reported p a r t i c u l a r  re l i ance  on t h i s  as a bas ic  c a t h a r t i c  device. 

I f r e t ,  I verbal l y  f r e t  . Most o f  my concerns about i t w i  1 1  come 
o u t  ve rba l l y  and I don ' t  keep them ins ide ,  b o t t l i n g  them up. (A2)  

Q. When you t a l k  about c r i s i s e s ,  how d i d  you know i t  was a c r i s i s ?  
S .  She would mention i t .  
Q. She verbal i zes . 
S. Verbal izes . . . o r  expla ined t o  me why d i s a s t e r  was about t o  

occur i f  I d i d n ' t  do t h i s  o r  t h a t .  Seeming l i k e  constant ly .  
( SA2 

I n  t h i s  case the anx ie ty  was expressed pr imar i  l y  t o  the spouse, and i t 

appeared t o  be s ta ted  s t r o n g l y  on occasion, since, i n  response t o  a quest ion 

as t o  how the pressures were handled, the subject  s ta ted,  

(by a) l o t  o f  screaming and ye1 1 i ng and hard work. Screami ng 
and ye1 1 i ng - a t  (spouse) , though, no t  a t  the p r o f .  ( A l )  

I n  cont ras t ,  the o the r  two subjects appeared t o  use both spouse and cohort  

as defusing devices, and t h e i r  r e c o l l e c t i o n s  d i d  not  appear t o  conta in  may 

h i n t  o f  the o v e r t  emotional i t y  noted above. Indeed, f o r  them a d i f f e r e n t  

device may have played a s i g n i f i c a n t  ro le ,  i n  tha t  both represented thern- 

selves as a c t i n g  and reac t ing  ra ther  imperturbably and d ispassionate ly :  

They always thought t h a t  I was r e a l  l y  cool , always con t ro l  led, 
always very pleased w i t h  what was tak ing  place. That wasn't  
necessar i l y  always t rue .  . . . ( ~ 1 )  

Indeed, here the a b i l i t y  t o  main ta in  a measure o f  rea l  e q u a b i l i t y  was seen 

as c ruc i  a1 : 

You know, I t h i n k  you have t o  be p r e t t y  s tab le  t o  get  through a 
program 1 i k e  t h a t  - be i n  a p r e t t y  s tab le  p o s i t  ion t o  be able t o  
handle i t .  (82) 

Clear ly ,  t h i s  calm and t r a n q u i l  demeanour may on occasion have been assumed 

ra the r  than rea l ,  and i f  so i t  i s  i n t e r e s t i n g  t o  speculate on what b e n e f i t s  

may have been der ived from i t .  I t  i s  poss ib le  t h a t  the c h i e f  good was seen 

i n  terms o f  se l f - respect ,  s ince even the sub jec t  who reported the  most 

re l i ance  on v e r b a l i z a t i o n  o f  anx ie ty  commented on the need t o  draw the l i n e  

somewhere, so t h a t  some opt ions  remained i n  terms o f  the salvage o f  face. 



I t h i n k  you always h o l d  back a l i t t l e  b i t .  I f  something doesn' t  
go we1 I, then you don ' t  want your ego l a i d  ou t  so f a r  on the 
l ine t h a t  i f anyth ing goes wrong you ' re  not  going t o  be ab l e  t o  
su rv i ve  the experience. ( ~ 2 )  

The r a t i o n a l e  f o r  t h i s  cool and reasoned reac t ion  t o  s t ress  appeared 

t o  have drawn s t rength  from two sources. On the one hand the subjects saw 

s t ress  (and by t h i s  they meant Selye 's  d i s t ress )  as the i n e v i t a b l e  concomi- 

t a n t  o f  any worthwhi l e  l ea rn ing  s i t u a t i o n .  On the o the r  there was the k n m -  

ledge t h a t  the d iscomfor t  occasioned by s t ressors  i n  the program had f i n i t e  

l i m i t s  and would conclude w i t h  the not  too d i s t a n t  end o f  the program. For 

two o f  the subjects i n  p a r t i c u l a r  there appeared t o  be a ta l i sman ic  q u a l i t y  

t o  the reassurances they gave themselves i n  t h i s  regard. One remarked, 

I always say around here, 'Wel l ,  i t  i s n ' t  r e a l l y  going t o  make 
a d i f f e rence  a year from now, because, you know, a year from now 
th ings work out  .I' Maybe the same way w i t h  ( t h e  program). You 
know, i t  w i l l  get  over .  You know you ' re  no t  going t o  do t h i s  
f o r  a l  l your l i f e .  And when you ' re  s lugg ing away a t  i t  you ' re  
a week c lose r  o r  a day c loser ,  o r  whatever i t  i s ,  t o  the end. (82) 

The o the r  appeared t o  r e l y  upon an i l l u s t r a t i v e  anecdote: 

I kept  t h i s  l i t t l e  s t o r y  i n  mind. A guy goes t o  the p s y c h i a t r i s t .  
He fee l s  inadequate, he fee l s  u n f u l f i l l e d .  A f t e r  numerous ses- 
s ions a t  $50 an hour they come t o  the concl us ion t h a t  he hasn ' t  
been doing what he wants t o  do. So the p s y c h i a t r i s t  s a i d  t o  h i m ,  
"I f you had your druthers,  t e l  1 me, what woul d you do?" And he 
said,  "If I had my druthers, I would be a c i v i  1 engineer." The 
p s y c h i a t r i s t  s a i d  t o  h i m ,  "Why don ' t  you become one?" He said, 
"Listen, a t  my age? With my fami ly  o b l i g a t i o n s ?  I ' d  have t o  
take correspondence courses and n i g h t  school.  My God!" he said,  
" I ' m  t h i r t y - f i v e  now. I wouldn ' t  be a c i v i l  engineer u n t i l  I was 
f o r t y - f i v e  years o f  age." The p s y c h i a t r i s t  s a i d  t o  him, "Te l l  me. 
How o l d  w i l  1 you be i n  ten years i f  you don ' t?"  
So I kept  t h a t  l i t t l e  f a c t  i n  mind. Looking ahead two years a t  
t h a t  k i n d  o f  in tense involvement w i t h  a course was ra the r  d i s t u r -  
b i n g  unless one looked back two years. And two years looking 
back i s  no  bloody time a t  a l  I. . . . ( ~ 1 )  

From t h e i r  comments i t  was a l so  c l e a r  t h a t  the a b i l i t y  t o  compart- 

mental i ze t h e i  r 1 ives was o f  consequence t o  two o f  the subjects : f o r  them 

i t  was important t h a t  the program and i t s  demands could be put  as ide  and 

ignored when necessary, i f even on l y  f o r  a sho r t  t ime. For the th i  rd, (c)  , 

t h i s  device was apparent ly  impossible, and i t  was perhaps s i g n i f i c a n t  t h a t  



i t  was he f o r  whm the s t ress  was apparent ly most damagi ng. This need f o r  

compartmental izat ion r e f l e c t e d  something o f  the concensus noted e a r l i e r  re- 

gard i  ng the val  ue o f  the f ree  sumners . I t seemed 1 i k e l y  tha t  they were so 

valued by a1 1 three subjects because the h ia tus  provided a very rea l  compart- 

menta l iza t ion ,  a complete remission o f  the demands o f  the program. 

I t  had o r i g i n a l l y  been speculated t h a t  the subjects would have used 

a schedule o f  regu lar  respi tes as a s t ra tegy  f o r  hand1 i ng the i  r fee l  i ngs o f  

s t ress .  I t  was f u r t h e r  conjectured t h a t  physical  exerc ise  might we1 1 prove 

t o  be a common device. This assumption was on ly  p a r t i a l l y  susta ined by the 

f i nd ings ,  however, s ince on ly  (B) reported r e l y i n g  on regu lar  physical  a c t i -  

v i  t y  as a means o f  m i  t i g a t i n g  the e f f e c t s  o f  the pressures. Nonetheless, 

f o r  him i t  was a bas ic  device. 

We1 1, personal l y ,  what I would do, I ' d  ge t  o u t  and ge t  some 
good a c t i v i t y  going. I ' d  j u s t  leave i t  alone f o r  a pe r iod  o f  
time, and I guess t h a t ' s  the way I t r y  t o  handle s t ress .  I 
get  o u t  and p lay  some basketbal 1 w i t h  some fe l lows o r  do some 
running o r  do something. ( ~ 1 )  

(B) 's  w i f e  confirmed the importance w i t h  which he regarded t h i s  s t ra tegy .  

O f  the two o ther  subjects,  (A) s ta ted  there was no r e g u l a r l y  sched- 

u led  attempt t o  m i  t i g a t e  the e f f e c t s  o f  s t ress ,  a1 though b o t h  she and he r  

husband f e l  t tha t  t h e i  r f u l l  and va r ied  round o f  a c t i v i t i e s  was n o t  s i g n i -  

f i can t l y  compromised by the demands o f  the program, and t h i s  d i v e r s i t y  pro-  

v ided s u f f i c i e n t  r e l i e f .  (c)  and h i s  w i f e ,  however, dur ing  discussion i n  

the second in te rv iew  reco l  l ec ted  t h a t  one evening a week was se t  as ide as a 

scheduled time o f  re1 axat ion:  

C .  Maybe Fr iday n i g h t  was the n i g h t  I took o f f ,  t he  same as 
you d id,  Geoff. I can ' t  r e c a l l  now. . . . Yeah, Fr iday 
n i g h t  we . . . 

S . Hamburgers . (~aughs )  
C .  We used t o  have hamburgers. That 's  r i g h t .  
S. Watch t .v .  
C .  The k i d s  would be downstai r s  w i t h  t h e i  r hamburgers and we'd be 

ups ta i r s  . . . 
S.  With our hamburgers. 
C. . . . w i t h  our hamb~trgers and on t o  t . v .  and we'd s o r t  o f  

r e l a x  and goof o f f .  That was, I guess, our  re laxa t ion  and 



my re laxat ion from Simon Fraser. ( ~ 2 )  

For (C) t h i s  one evening of  hamburgers and t . v .  was apparently the only plan- 

ned resp i te ,  and no physical regimen was used. 

C.  (Physical a c t i v i t y ) ' ~  something, you see, that  I d i d n ' t  do. 
I should have done something 1 i ke  that ,  but  . . . 

S. He kept up the i n t e l l e c t u a l  end. 
C.  I d i d n ' t  get any physical o u t l e t  and t ha t  was bad. So I 

was on a h e a d t r i p a l l  the time. . . . 
I t  i s  i ns t r uc t i ve  t o  examine the a t t i t udes  w i t h  w h i c h  the subjects 

met the claims the program placed on thei  r time and energy. A l l  three 

a r t i c u l a t e d  the f ee l i ng  that  a1 1 the challenges should be accepted, and tha t  

i t was up t o  the students t o  meet them as best  they coul d. Typi ca 1 comments 

were: 

You can ' t  blame anyone e lse f o r  the f ac t  tha t  the program i s n ' t  
qu i t e  r i g h t  as f a r  as you ' re  concerned. ( ~ 2 )  

1 guess maybe I don't  l i k e  complainers. I ' v e  seen i t  i n  Educa- 
t i o n  where I th ink  people unfortunately do too much complaining 
and not enough e f f o r t .  . . . (82) 

Like, you know, i t ' s  your program. I f  I ' m  taking your program 
you've got  a r i g h t  t o  say what I ' m  supposed t o  do, and when t ' m  
supposed t o  do i t .  ( A l )  

For (B) the fac t  that  he had i n i t i a l l y  been refused ent ry  to  A.L.P. served 

as a major st imulus. Because o f  t h i s  re jec t ion  i t  became important to  prove, 

both t o  h imsel f  and t o  those who f i n a l  l y  admi t t ed  him, that  he was f u l  l y  

capable o f  hand1 ing the program. The need t o  prove h imsel f  may a lso  have 

served as an inducement f o r  (c) , who explained that ,  p a r t l y  because o f  h i s  

undergraduate record (whi ch he saw as somewhat lack-1 us t re )  , anything less 

than a h igh level  of performance caused him to  fee l  g u i l t y .  That the incen- 

t i  ve may have been the rowel rather than the car ro t  was suggested by the 

fo l lowing:  

I don't  enjoy persp i r ing.  I ' d  ra ther  not, but  I fee l  so com- 
p l e t e l y  worthless and useless when I know I ' m  no t  doing the job. 
I don ' t  l i k e  that  fee l ing,  a n d s o  I attempt toovercome i t  by 
goading myself i n t o  a f a i r l y  h igh degree o f  e f f o r t .  ( ~ 2 )  

While f o r  both of the above a t  l eas t  p a r t  o f  the mot ivat ion seemed 



t o  be t o  make a p o i n t  i n  terms of sel  f - respect ,  ( ~ ) a d o ~ t e d  a somewhat d i  f -  

f e r e n t  p o s i t i o n .  When commenting on s t ra teg ies  used t o  meet esca la t i ng  

program demands, she made the f o l l o w i n g  statement: 

I tend t o  t r y  harder .  I always fee l  they c a n ' t  break me. I ' l l  
get  them i n  the end. They're n o t  going t o  get  me - I ' l l  ge t  
them. Not vengeance - I mean I ' l l  win.  I ' l l  make i t .  ( ~ 1 )  

This determinat ion was apparent ly a1 l i e d  w i t h  and bo ls te red  by a confidence 

t h a t  no t  o n l y  would the task be accompl ished, bu t  accompl ished we1 1. 

You know, I haven ' t  ever  i n  my l i f e  been i n  any s i t u a t i o n  where 
I cou ldn ' t  do what i t  was, and do i t  q u i t e  w e l l ,  so t h a t  people 
would say, 'You've done a rea l  l y  marvel lous job o f  t h a t  . ' I  (Al)  

( l n  the course o f  conversat ion w i t h  her  husband a t  the second in te rv iew  (A) 

no ted t h a t  the on ly  personal f a i  1 ure she could r e c o l l e c t  had been i n  a 

course i n  scuba-diving - a f a i l u r e  which s t i l l  rankled, according t o  her  

husband.) Although the o the r  subjects d i d  not  admit t o  any marked lack o f  

confidence e i t h e r  i n  the program o r  elsewhere, n e i t h e r  d i d  they express the 

same sanguine expectat ions expressed by (A) . However, when she expressed 

h e r s e l f  on the matter  o f  assigning blame f o r  d i f f i c u l t i e s  encountered ("I 

tend t o  blame myself  i f  something i s  no t  working r i g h t "  (A t ) ) ,  her  p o s i t i o n  

was very c lose t o  tha t  enunciated by ( c )  i n  a l a t e r  in terv iew:  

I never have been able,  a t  l e a s t  no t  f o r  many years (I d i d  when 
I was younger and more naive and s i l  l y ) ,  I 've  never been ab le  
t o  blame a teacher f o r  the lack  o f  s t i m u l a t i o n  i n  the course. I 
th tnk  t h a t  i s  p a r t i c u l a r l y  my own problem. I f  i t ' s  n o t  s t i m u l a t i n g  
then i t ' s  my f a u l t ,  not  h i s .  Even though he i s  a complete j e r k  
there  i s  c e r t a i n l y  something I can ask o r  do t h a t  w i l  1 make i t  
i n t e r e s t i  ng. ( ~ 2 )  

This no te  was n o t  sounded by (B) . 
During the second in te rv iew  the subjects were advised t h a t  some s tu -  

dents had complained o f  having t o  jump through what appeared t o  be cap r i -  

c ious l y  p laced hoops. Reactions t o  t h i s  statement were i n v l t e d .  tn reply,  

a l l  three commented t h a t  they f e l  t there were i s o l a t e d  instances when t h i s  

had occurred, bu t  t h a t  such inc idents  were merely something t o  be accepted 

and adjusted to, s ince they were probably i n e v i t a b l e .  (A) expanded on t h i s  



a t  some length, s t a t i n g  that  the expectations were the professor 's to  set ,  

and tha t  her fee l  ings as a student were not  germane. 

I guess hoop-junping general ly  doesn't bother me that  much. . . . 
I mean, you volunteered f o r  t h i s  th ing.  I could be s l i g h t l y  
masochistic, but  i f that  's where they want t o  place the i  r hoop, 
then they've got a r i g h t .  They're o f f e r i n g  the course. (A21 

That t h i s  was i n  f a c t  her a t t i t u d e  was confirmed by the spouse, who com- 

men ted, 

I th ink  she's pe r f ec t l y  w i l l i n g  to  . . . - y o u  say "jump". M y  
question i s ,  'Wow high?" You know, as long as that  i s  a def- 
i n i t i v e  pa r t  o f  the course. You know, she's pe r f ec t l y  w l l  l i n g  
t o  consider i t ' s  a p re t t y  s tup id  request, but  nevertheless, if 
i t  's pa r t  o f  the course, she l l  1 . . . ( S A ~ )  

(A) I s  apparent need t o  accept whatever was o f fered i n  the program 

was s t r i k i n g l y  i l l u s t r a t e d  by an anecdote o f fe red  by ( c ) :  

I asked (A) one time, as a matter o f  fac t ,  how many times she 
f e l t  1 i ke  jumping up and saying " B ~ l l s h i t ! ~ '  and she said, 
"Oh, no! I could never do that ,  never do that !"  And I said, 
'Why not?" She said,  "If I even thought that ,  I 'd  have t o  qui t. 
I j u s t  couldn' t  keep on." 

Thus, the husband seemed t o  suggest that  even i f  c r i t i c a l  o f  an aspect o f  

the program (A) would be most un l i ke ly  to  voice disapproval, and her f e l  lw  

student reported that  she appeared s t rong ly  impel led t o  deny, even to  her-  

s e l f ,  tha t  there was anything to  c r i  t i c i  ze. 

When the subjects were questioned regarding the po l i c i es  they em- 

ployed i n  order t o  meet the challenges o f  the program, three major themes 

emerged. These themes were common to  a1 1, and i n  reading the t ransc r ip ts  

i t  i s  impossible not t o  be s t ruck by the manner i n  which the subjects"  

remarks echo each other. 

Predictably,  a commitment t o  hard work was one ingredlent, and from 

t i m e  t o  time t h i s  was seen as being necessar i ly  o f  a p a r t i c u l a r l y  h igh leve l :  

somehow w i t h  t h i s  course . . . w i t h  that  th ing,  you see, you 
were ge t t i ng  a l  l those assignments due next week. I d id  s t a r t  
them r i g h t  away. We woul d go to  the 1 i b ra r y  and s ta r t r i ght 
away on them. . . . They woul dn ' t be done t i 1 1 they we re  due, 
but  I ' d  be working on them l i k e  crazy, r i g h t  from the beginning. 
(A2 ) 



Nonetheless, even the normal week's assignments seemed to  demand many hours 

o f  time from these students: 

Q. Were you a three-day-a-week man? O r  a six-day-a-week man? 
O r  . . .  

C .  No. I guess s i x  days a week, wouldn't  you say? 
S. Oh, yeah. I t seemed more l ike seven - e i gh t  i f  possib le.  

( ~ 2 )  

I t  was c lear  from thei  r c o m n t s ,  hcwever, tha t  even before en t ry  a l  l three 

had an t i c ipa ted  tha t  the work leve l  would be heavy and that  they had adjusted 

themselves accordingly. Part  o f  t h i s  adjustment lay i n  recognizing that  nor- 

mal pat terns o f  l i f e  would have t o  be changed somewhat. This was accepted 

as normal and proper: 

i f  i t ' s  important enough, then you have t o  sac r i f i ce  other 
things. And f o r  me (the program) was important enough. (82) 

Readiness t o  develop an organized pat tern  o f  work proved t o  be the 

second major theme, and, given t h i s ,  the accumulation o f  demands from inside 

and outs ide the program was not  seen as p a r t i c u l a r l y  daunting: 

i t ' s  the proverbia l  s tory  o f  the man who you want t o  do a job 
f o r  you. I f  you want someone t o  do a job,  you f i n d  the busiest  
bugger you can. And the busiest  bugger you can f i n d  i s  the guy 
who's going t o  do that  job too. Because he has t o  be organized, 
and he's st imulated t o  be h igh ly  e f f i c i e n t  i n  h i s  use o f  time. 
(c1) 

Spouses were a lso  most e x p l i c i t  on the subject .  

I ' d  say he was qu i t e  organized. I th ink  tha t  was h igh ly  impor- 
tant .  (S82) 

She's much more organized tha t  I am. You know, I have t h i s  
check l i s t  i n  my mind that  I t r y  t o  remember as I go through l i f e .  
But she wr i tes  i t  a l l  down and has i t  a l l  memorized. (SA21 

The t h l  r d  theme, tha t  o f  planning, was developed a t  some length by 

the subjects, each ernphasi z i  ng somewhat d i f f e r e n t  aspects. For (0) i t  

p r ima r i l y  meant assigning p r i o r i t i e s  and budgeting time: 

I th ink  from my experience you had t o  s o r t  o f  decide where you 
were going t o  put  your e f f o r t  - you know, which was the most 
important par t  - and go a t  i t  (821, 

some o f  the guys had more t roub le  than others maybe, because 
they d fdn ' t  make as good use of the i  r time as they could. 



Some o f  us would spend f i v e  o r  s i x  o r  seven hours on an assign- 
ment, and someone e l s e  could be spending four teen o r  f i f t e e n  
hours on the same assignment. (82) 

For (A) i t extended t o  encompass much more than the organi za t i on  o f  study 

pa t te rns .  For her ,  any and a1 1 temporal demands were seen as a package 

whose ingred ients  could be adjusted as c i  rcumstances meri ted. 

I can do anything. I f  youwan t  i t  done, I can do i t .  1'11 
j u s t  f i g u r e  ou t  another way t o  re-organi ze my 1 i fe.  ( A l )  

O f  the three,  t h i s  sub jec t  showed most readiness t o  discuss the i ns igh ts  

under ly ing  the techniques she employed i n  meeting the program requi  rements . 
That he r  p r i n c i p l e s  a l t e r e d  as c i  rcunstances changed seemed c lea r  f rom the 

two quotat ions imnediately below: 

I consider a l l  the th ings  t h a t  may go wrong and t r y  t o  cover 
f o r  them i n  advance . . . a c t u a l l y  I tend t o  over-plan. I t r y  
t o  cover a l l  the holes, ra ther  than leav ing some t o  be handled 
a t  l a s t  minute p lug- ins .  . . . ( A Z ) ,  

i t  wasn't  organized i n  the sense l i k e  you sometimes mean organ- 
ized, and saying, "Monday I ' l l  do t h i s  and Tuesday I ' l l  do 
tha t . "  I t  was more l i k e  c r i s i s  t o  c r i s i s  organiz ing.  . . . 
So I p lan backwards from the c r i s i s  p o i n t .  L i ke  i f  the t h i n g  
has got  t o  be there  Fr iday,  I say, 'When do I s t a r t  on t h i s  
one?" . . . I I d  make a 1 i s  t o f  a 1 1 the t h  ings t h a t  had t o  be 
done and s o r t  o f  do i t  on a c r i t i c a l  path.  L ike ,  'What a r e  
the abso lu te ly  c r i t i c a l  po in ts  a t  which I must have th ings done?" 
(A2) 

 his sub jec t  saw the l a t t e r  technique as one o f  the major learn ings she 

had gained from the program.) In  t h i s  case the spouse was o f t e n  involved 

i n  much o f  the labour, and he described the process s i m i l a r l y ,  bu t  w i t h  

what appeared t o  be somewhat less detachment. 

You know, ( the goals) wi 1 1  a1 1 be achieved, bu t  there  w i  11  be 
these great  and recu r r i ng  c r i s i s e s  , as we t r y  t o  meet t h i s  one 
as we are  s t i  1 1  working forward t o  p i c k  up the next  one, which 
i s  due the day a f t e r  tomorrow s o r t  o f  t h ing .  ( s A ~ )  

Scattered throughout the in terv iews a re  terms which the  subjects 

f e l t  t o  be keys t o  success i n  the program: e.g. " ~ h e c k l i s t ~ ~ ,  "systematic 

process1', "organizat ion", " p r i o r i t y " ,  "schedule", "e f f i c i en t " ,  "structure",  

and Itplanning". For ( c )  the l a s t  term was apparent ly  seen i n  la rge measure 
i 



as a re j ec t i on  of  procrast inat ion,  a p r o c l i v i t y  t o  which he f e l t  h imsel f  

decidedly prone. This proved t o  be the t h i r d  theme, since a1 1 subjects 

agreed tha t  d i  l a t o r i  ness was completely dysfunctional w i t h i n  the Admi n is -  

t r a t i v e  Leadership Program. 

I th ink  I ' d  l i k e  t o  underscore the word planning, and I would 
1 i k e  t o  ind icate  that  t o  me tha t  means meeting one's pa r t i cu l a r  
set  o f  ob l igat ions and respons ib i l i t i e s  imnediately. There 
wasn't any time f o r  procrast inat ion a t  a1 1 .  ( ~ 2 )  

(c)  suggested tha t  le isure1 i ness was a 1 uxury somewhat precluded by the 

unending stream o f  assignments, but  i t  appeared tha t  he personal ly went 

fu r the r  than aiming f o r  mere promptness, and as a resu l t  o f  s t a r t i n g  upon 

assignments as soon as they were given he was on occasion able t o  hand i n  

work ear ly .  

(B) 's pos i t i on  was s im i l a r  t o  that  taken by ( c ) ,  but he emphasized 

that  f o r  him the cornmi tment, whi l e  immediate, d i d  not mean plunging head- 

long i n t o  the performance o f  the task. 

I l i k e  t o  th ink  i t  out ,  but once I ' v e  thought i t  out  I l i k e  
t o  get down and do i t ,  and t r y  t o  work a t  i t  u n t i l  I get  i t  
done. (82) 

That t h i s  t n i t i a l  mul l ing over of the task was i n  f a c t  the norm f o r  t h i s  

subject  was confirmed by h i s  w i f e :  

H e ' l l  t h ink  about what he's going t o  do, and then get a t  i t .  
(SB2) 

This instantaneous comni tment t o  the ass i gnment was seen by (A) i n 

terms of a desire f o r  immediate completion: 

I l i k e  t o  get i t  over w i th .  I l i k e  t o  get the whole th ing done 
once I ' v e  s tar ted.  L i k e  usual ly  I ' l l t r y  t o  persuade (spouse) 
t o  work t o  two o 'c lock i n  the morning o r  something l i k e  that  
i n  order to  get i t  f in ished.  Actua l ly ,  I ' l l  do that  almost t o  
a f a u l t  - you know, once I ' v e  s tar ted,  wanting t o  get  i t  o f f  
my hands. ( ~ 2 1  

Moreover, t h i s  p red i l ec t i on  for  speed was not  confined t o  w r l t t e n  assign- 

ments along: 

t usual ly  t r i e d  t o  do the readings almost as soon as we were 
given them. L i ke  that  evening o r  the next evening. . . . ( ~ 2 )  
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(c ) ,  i n  descr ib ing h i s  react ion t o  an unsat is fy ing undergraduate 

record (due, he f e l t  t o  h i s  being "completely undiscip l ined,  lazy, com- 

p l e t e l y  unorganized, the biggest procrast inator1 '  ( ~ 2 ) )  , made a statement 

tha t  may perhaps serve as a s unmat i on o f  what a l l three sa i d on the matter 

o f  t h e i r  s t y l e  o f  work: 

when I went t o  do graduate work i n  ( d i sc i p l i ne )  a t  another univer- 
s i t y ,  I decided t o  change a l l  my pa r t i cu l a r  hab i ts  - t o  study, 
t o  work hard, t o  do t h i  ngs when they had t o  be done, and t o  become 
organized. And I discovered that  doing that  I could make out-  
standing marks i n  everything I took. And doing that  gave me a 
great f ee l i ng  o f  sa t i s f ac t i on .  . . . ( ~ 2 )  

While the foregoing discussion has reviewed useful evidence regard- 

ing some fac tors  f e l t  

t h e i r  successful cornp 

they enjoyed, i t  i s  a 

t i  oned rega rd  i ng what 

which allowed them t o  

by the subjects t o  have been important not only f o r  

l e t i o n  o f  the program but f o r  the degree o f  success 

l so  i n s t r u c t i v e  t o  examine t h e i r  comments when ques- 

they perceived t o  be the s p e c i f i c  personal a t t r i bu tes  

succeed so markedly. Thus, i n  both sets o f  interviews 

the researcher probed w i t h  some in te res t  the question o f  whether the posess- 

ion o f  a h igh order o f  innate in te l l i gence  was perceived as being an impor- 

tan t  fac tor .  It was in te res t ing  that  during the f i r s t  in terv iew ser ies 

on ly  (A) admitted t o  viewing t h i s  as a re levant fac to r ,  and d i d  so only when 

led on the matter: 

A. I t  suddenly made me th ink  tha t  i n  emphasizing persistence . . . 
(Pause) 

Q. I ' m  going t o  lead you. I th ink  you're t r y i n g  t o  f i n d  some 
way o f  phrasing that  you th ink  you're a p r e t t y  competent 
person. 

A. Yeah. (~aughs) 
( A l l  

During the second interv iew sequence (8) introduced the t op i c  h imsel f  w i t h -  

out prompting, although he was obviously not  prepared t o  expand upon i t ,  

and qua1 i f i e d  h i s  remarks w i t h  the moderating ad jec t i ve  ttreasonable": 

I fee l  l i k e  I ' v e  got reasonable in te l l i gence .  I may not  have 
always done as we l l  i n  school as I would have l i k e d  to, but  I 
s t i l l  t h ink  tha t  you have t o  have reasonable i n t e l l i gence  t o  
handle tha t  program. (82) 



That h i s  h i gh  degree o f  success might be f e l t  t o  be due t o  superior rather 

than "reasonable" i nte l l i gence was not  admi t ted  i n  the interv iew. 

Their d i s i nc l i na t i on  t o  introduce high i n t e l l e c t u a l  abi li t y  as a 

component o f  thei  r success suggested the poss i b i l i t y  that  the topi  c was 

charged w i t h  fee l ings o f  embarrassment and discomfort. This seems t o  be 

i m p l i c i t  i n  a statement by ( c ) ,  responding t o  a d i r ec t  question on the sub- 

j e c t :  

Well, t ha t ' s  a bugger o f  a question t o  answer, you know. . . . 
Well, I don' t  know, Geoff, I r e a l l y  don't  know. I mean, t o  be 
absolutely honest, I don' t  know - because I th ink  I ' m  b r i g h t .  
I r e a l l y  do. I th ink  tha t  I ' m  a b r i gh t  person, but  again t 
don ' t  knaw why. To be r e a l l y  honest and frank, I don' t  knaw 
why. I th ink  tha t  I ' m  b r i gh te r  than a h e l l  o f  a l o t  o f  o ther  
people, and that  may be s t r i c t l y  an absurd ego-cent r ic i ty  that  
i sn  It merl ted by the facts.  ( ~ 2 )  

A f t e r  speculat ing on the nature o f  i n t e l  1 igence he went on t o  note tha t  

i t  may be evidenced i n  many ways, only some o f  which were possessed by him- 

se l f .  

The possi b i  1 i t y  tha t  a somewhat natural  r e t i  cence on the matter was 

pa r t  o f  the obstacle t o  i t s  a r i s i n g  more spontaneously was voiced more d i r -  

e c t l y  i n  another interv iew. A t  the same time a second p o s s i b i l i t y  was 

ra ised - tha t  a h igh leve l  o f  academic competence was a q u a l i t y  shared by 

a l l  students accepted i n t o  the program. 

A. We're not  brought up t o  th ink  you should say things 1 i k e  ''You 
have t o  b r igh t . "  . . . 

S. One o f  the reasons i t  might not be mentioned i s  hecause i t ' s  
a given as f a r  as admission i s  concerned - that  a ce r ta in  
leve l  o f  i n te l l i gence  has been at ta ined.  And I th ink  tha t  
working from a cer ta in  leve l  o f  i n te l l i gence  . . . you know, 
entrance i s  a h igh  leve l  of i n te l l i gence ,  and from there app l i -  
ca t ion i s  probably f a r  more important. . . . Pure genius i n  
tha t  group i s  not necessar i ly  going t o  make you any b e t t e r  
than the lowest i n t e l l e c t  who works l i k e  a dog. 

A. But the lowest i n t e l l e c t  i s n ' t  going t o  be very low. 
S.  No, tha t  's what I mean. (A2) 

As noted e a r l i e r  (where i t  appeared as pa r t  o f  the dlscusston o f  

s t ress) ,  (.c) reacted t o  t h i s  perception o f  the need f o r  hard work by goading 

himsel f  i n t o  an ' l i n t e l  lec tua l  so r t  of hiqhl1. A1 thouah the other subiects 



recognized t h a t  much hard work was needed, (c)  was apparent ly alone i n  f e e l -  

ing  t h a t  the commitment had t o  be complete, t h a t  there  could be no ho ld ing  

back : 

i f  one i s  engaged i n  t h a t  p a r t i c u l a r  program the on ly  way they 
could f i n d  i t  t o l e r a b l e  i s  t o  get abso lu te ly  invo lved w i t h  i t .  
(c2) 

The word "absolute ly"  seemed t o  be the opera t ive  term, and here the testimony 

o f  ( c ) ' s  w i fe  seemed germane i n  t h a t  she seemed t o  describe an experience 

somewhat d i f f e r e n t  i n  degree from t h a t  o f  the others.  

I t h i n k  du r l  ng the two years he was on the program he was very, 
very turned on. There was no doub,t about t h a t .  He was more 
e n t h u s i a s t i c  and exc i ted  than he 'd been f o r  some years previous.  
6 ~ 2 )  

Surp r i s ing l y ,  i n  the t r a n s c r i p t s  there i s  l i t t l e  

need f o r  s p e c i f i c  s k i  11s. One sub jec t  merely noted the 

reading whi l e  another f e l t  t h a t  an ,abi 1 i t y  t o  w r i  t e  we1 

reference t o  the 

u t i  l i t y  o f  speed 

1 and a f a c i l i t y  i n  

a n a l y t i c  dialogue had proven usefu l .  The t h i  r d  noted no spec ia l  program- 

r e l a t e d  sk i1  I s ,  bu t  throughout the in terv iews returned t o  what were ob- 

v ious l y  f o r  him the major r e q u i s i t e s :  mot iva t ion  and hard work. These 

themes were a l s o  emphasized by h i s  w i  f e .  

I would say you rea l  l y  have t o  want the master Is and rea l  l y  know 
t h a t  t h i s  was the course you wanted t o  take and be ready t o  do 
a l o t  o f  work f o r  i t .  Because I t h i n k  someone would have t o  be 
h i g h l y  motivated before  they could do i t  and ca r ry  i t  through. 
(SB2) 

I n  h i s  case, the impetus f o r  t h i s  h igh  l e v e l  o f  mot iva t ion  appears t o  have 

der ived i n i t i a l l y  from the r e j e c t i o n  of h i s  f i r s t  application f o r  entrance 

t o  the program. 

It was even more important fo r  me t o  get  i n t o  the program when 
I was i n i t i a l l y  re jec ted,  and i t  probably became even more im-  
po r tan t  f o r  me t o  be successful i n the program when I was 
i n i  t l a l  l y  re jec ted.  (B11 

As a resu l  t he was "mental l y  ready" when he embarked on the program, 

accept ing and en joy ing  the chal lenge. Another f a c t o r  was (B) I s  f e e l  i ng  
3! 

t h a t  he should ensure t h a t  there  was adequate recompense f o r  the s a c r i -  



f i c e s  he and h i s  fami ly  were making. 

You know, i t  was something tha t  was going t o  take a good deal 
o f  my time, and i f 1 was going t o  be p u t t i n g  f o r t h  tha t  e f f o r t  
and s a c r i f i c i n g  on my p a r t  and my f a m i l y ' s  p a r t ,  then I had t o  
make i t  worthwhi le.  ( ~ 1 )  

Another spur, apparent ly  common t o  a1 1 three but  most eas i l y  acknow- 

ledged by (B) was t h a t  o f  compet i t ion wi t h  o thers .  

Wel l ,  I can remember very c l e a r l y ,  you know, apply ing f o r  the 
program and a couple o f  o the r  fe l lows tha t  I knew apply ing a t  
the same time, and them being accepted and me no t  being accep- 
ted, o r i g i n a l l y ,  and t h a t  r e a l l y  t i c k e d  me o f f ,  you know. 
Because I f e l t  t h a t  I c e r t a i n l y  had the same a b i l i t i e s  as they 
may have, and I f e l t  t h a t  1 could be as successful  i n  t h a t  pro- 
gram as they could. . . . So I was mot ivated when I went i n  I 
th ink .  . . . You know, I was ready t o  be successful  i n  t h a t  
program. (82) 

(This receives extended examination below.) A lso  opera t ive  was the b e l i e f  

t h a t ,  once committed t o  any task, one should not  skimp on e f f o r t :  

I l i k e  t o  t h i n k  t h a t  i f  a job i s  worth doing, i t ' s  worth doing 
as we1 1 as you can (82), 

a motive which was expressed i n  somewhat s i m i l a r  terms by the o the r  sub- 

j e c t s ,  one o f  whom se lec ted as the t h i r d  most important f a c t o r  i n  h i s  

success "my awn p a r t i c u l a r  enthusiasm f o r  doing the job  w e l l "  ( ~ 1 )  , wh i le  

the t h i r d  put i t  thus: 

A. You mean, why should I have t r i e d  t o  do super io r  work? 
Q. Yes. 
A. I t r y  t o  do good work. 
Q. Are you 1 i k e  t h i s  i n  every th ing? 
A. Yes. 
S. Inherent  over-achiever. 
A. Yes, inherent  over-achiever. (~aughs )  Quote from h i m ,  n o t  

me. ( ~ 2 )  

For (A) and (c)  an i n t e r e s t i n g  d i  chotomy appeared i n  comments about 

what prompted t h e i r  des i re  t o  do p a r t i c u l a r l y  w e l l  i n  the program. On the 

o ther  hand they saw themselves as somewhat i nsu la ted  from what the o ther  

students were doing, depending heavi l y  on a se l  f-generated des i re  t o  reach 

some s o r t  o f  abs t rac t  measure o f  excel lence. This p o s i t i o n  i s  r e f l e c t e d  

i n  such statements as 



I probably d i d  more (work) than many, because I am very s e l f -  
competi t ive. I was not  p a r t i c u l a r l y  conscious o f  how others 
were doing. ( C 1 )  

You've got sel f -mot ivated people. . . . But I th ink  that  (the 
subjects) a1 1 know there i s  a lower leve l  o f  acceptance possi- 
b l e .  ( S A Z )  

However, t h i s  stance was confused by what appeared t o  be a very real  need 

t o  have t h e i r  achievement recognized i n  a tangible way. 

S .  I th ink  tha t  she has a real  need t o  achieve, and i n  order 
t o  do that  she 's per fec t l y  w i  1 1 i ng t o  put  f o r t h  great  gobs 
o f  energy and time. And . . . I don ' t  know how you describe 
i t  . . . a desire t o  get A's.  I don't  know, maybe tha t ' s  a 
crass way o f  pu t t i ng  i t ,  but  I th ink  i t ' s  . . . 

Q. She aims f o r  the highest  leve ls .  
S.  Right. 
A. I don' t  only want t o  get A's, though. 
S.  I sa id  i t  was a crass way o f  pu t t ing  i t .  (A2) 

The need f o r  recogn i t i o n  was explored a t  some length w i  t h  (A) , who exami ned 

her motives w i t h  some i n te res t  and a t  some length. 

I t 's important t o  me personal l y  t o  do we1 1 , i n the sense that  
I t r y  t o  f i g u r e  out i n  what way t o  get  an A. . . . (A2) 

I f  you're not  going t o  g ive me an A when I ' m  working damned hard, . . . then I 'm goi ng t o  be f rus t ra ted  as heck, and angry and i r r i  - 
table,  and t r y  t o  f i gu re  out  what i n  heck you want. (A2) 

I th ink  that  you have a real  need, you real  l y  work t o  go out  
and get an A. Whereas another person woul d go out  t o  pass. 
Yeah. And you th ink  I do i t i n  order t o  get the A? 
Yes. 
Not i n  order t o  do a good job? 
I th  i nk they ' r e  interchangeable. I f you do a good job you get 
an A. 
But I wouldn't  be s a t i s f i e d  w i t h  doing a good job tha t  wasn't 
recognized by somebody e lse? 
Right. You can put  the same amount o f  e f f o r t  i n  . . . 
He's r i g h t .  I want t o  do a good job, bu t  I want the other 
person t o  recognize tha t  i t  's a good job, because t h a t ' l l  
bestow upon me an accolade: "You have done a good job .It 
(A21 

Where the prime impulse lay was c l ea r l y  a d i f f i c u l t  question, and i t  was 

not  resolved f o r  t h i s  subject - Did i t  l i e  i n  the i n t r i n s i c  sa t i s f ac t i on  

o f  producing work o f  outstanding mer i t ,  o r  d i d  i t  l i e  i n  the tangible ex- 

pression o f  the o f f i  cia1 accolade? 

Much the same d i f f i c u l t y  was encountered i n  attempting t o  unravel 



the matter w i t h  (c )  who noted i n  h imsel f  both the s t r i v i n g  a f t e r  some 

abstract  standard o f  excel lence and the strong des i re f o r  mer i tor ious 

grades. Some o f  h i s  ambivalence appears i n  the f o l l w i n g  quotat ion:  

I f  you're a se l f -compet i t ive  person, as I am, and you want t o  
do exce l lent  work . . . I wanted t o  get an A ;  there wasn't any- 
th ing I was going t o  s e t t l e  f o r  less than an A. . . . ( ~ 1 )  

When exp lor ing the issue again a t  the second interview, he continued t o  

have d i  ff i cul t y  i n  separa t i ng the two i ncen t i ves : 

everybody l i kes  a pat on the back - I l i k e  i t  j u s t  as we l l  as 
the next person. And yet  I know i n t r i n s i c a l l y  when I ' v e  done a 
good job and when I haven't .  And i f  I haven't  done a good job 
and somebody says, "That was a great job", and so on, I fee l  1 i k e  
a sham. Conversely, when I 've done what I th ink  i s  a very good 
job and i t ' s  not  appreciated, I 'm annoyed. ( ~ 2 )  

I t i s  possib le that  f o r  (A)  and ( c )  both s t i  mu1 i were necessary and that  

a1 though t h e i r  statements tended t o  emphasi ze the ro l e  played by the "se l f -  

competi t ive" motive, recogni t i o n  by others remained an important fac tor .  

(B) d i d  not seem t o  be troubled by t h i s  ambivalence, and, whi le  continuing 

t o  do h i s  best, appeared prepared t o  r e l y  on the judgment o f  the f acu l t y  

regardi ng the excel lence o f  h i s  work. 

I t w i  11 be evident that  the factors which here have been classed as 

o f  a personal nature were o f  a f a i  r d i ve rs i t y ,  a1 though some notable com- 

monal i t ies d i d  appear w i t h  reference to  a t t i t u d i n a l  components end coping 

s t ra teg ies . Thus the subjects tended t o  accept chal lenges wi thout  demur 

o r  hes i t a t i on  and w i t h  a st rong determination t o  achieve a t  leve ls  which 

both they and the facu l t y  could recognize as superior. I n  two cases, s e l f -  

respect seemed t o  r es t  i n  marked degree on t h i s  j o i n t  recognit ion. The 

po l i c i es  they adopted i n  reaching these super ior  leve ls  o f  achievement 

were pr imar i  l y  hard work, organization, and an immediate c m i  t m n t  t o  the 

assigned task. Re1 i e f  from the stresses o f  the program seemed t o  have been 

sought by one subject  through vent i  l a t i n g  the discomfort and by the o ther  

two poss i b l y  by r e f  usi ng t o  acknowledge i t  . S tress-re1 i e f  was a lso sought 
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through the use o f  physical  ac t  i v i  t y  , engagement i n many non-program a c t i  - 

v i  t i e s  t o  provide a measure o f  v a r i e t y ,  and compartmental i z a t i o n  o f  program- 

r e l a t e d  a c t i v i  t i e s  so tha t  they would not  become a1 1 -encornpassi ng. There 

was 1 i t t l e  reference t o  the value o f  speci f i c  academic s k i  1 l s ,  bu t  there 

was general , a1 though grudgi ng , agreement t h a t  i nnate academi c abi 1 i t y  was 

probably o f  some importance. I t  appeared t h a t  being both  h i g h l y  mot ivated 

and a se l  f - s  t a r t e r  were two more eas i l y  acknowledge descr i  p tors  . 



CHAPTER 4 : D I S C U S S  l O N  AND l MPL l CAT1 ONS 

The previous chapter has presented i n  some de ta i l  the data consid- 

ered t o  be o f  greatest s i gni f i cance. I t w i  1 1 have been noted tha t  the ---- _ _. - 

nature o f  the mater ia l  has made i t  d i f f i c u l t  t o  provide a sunmary possessing 

the cogency usual l y  a t ta ined i n  s t a t i s t i c a l  studies,  where tables and f o r -  

mu1 i are able t o  a f f o rd  an a i  r o f  useful compression and coherence. As 

noted i n  an e a r l i e r  chapter, a study such as t h i s  does no t  usual ly  attempt 

t o  match the standards o f  comparab i 1 i t y  and sys tema t i c co 1 l e c t  i on encoun- 

tered i n  good quan t i t a t i ve  invest igat ions,  nor does i t  always fu rn ish  suf -  

f i c i e n t  proof f o r  the skept ic,  who i s  aware tha t  data se lec t ion and emphasis 

1 i e  i n the hands o f  the researcher. None the1 ess , the a1 ternat  i ve o f  pre- 

senting f o r  the readers' perusal the e n t i  r e  body o f  data generated by such 

a study i s  c l ea r l y  out o f  the question. Given t h i s  d i f f i c u l t y  i t  i s  

perhaps appropriate t o  re-emphas i ze that  many o f  the concl us ions which 

fo l law should be seen as ten ta t i ve  and o f  greatest use i n  suggesting produc- 

t i v e  1 ines f o r  fu r the r  invest igat ion.  

Nevertheless, throughout the study, and p a r t i c u l a r l y  i n  the discus- 

s ion of the data which fo l lcws,  an attempt has been made t o  i d e n t i f y  and 

re f i ne  those general izat ions which may serve t o  i l l umina te  the nature o f  

the experiences o f  h igh ly  successful students i n Simon Fraser Univers i ty 's  

Administrat ive Leadership Program. While examining the data presented i n  

Chapter 3, the reader w i  1 1  have noted tha t  despi t e  the apparent homogen- 

e i t y  o f  the sample there were many times when discrepancies i n  experience 

became evident.  I n  t h i s  chapter there w i  11 be some attempt t o  suggest 

possib le reconc i l i a t ions  of  these dif ferences and, where possible, t o  

po in t  beyond them t o  general izat ions which may eventual ly  prove t o  be useful ,  

but  which a re  o f f e red  very t en ta t i ve l y  a t  t h i s  juncture. Whether t h i s  

attempt has produced v iab le  ins ights  o r  whether i t  has merely generated 



a r t  i f a c t s  o f  the  observer 's  techniques and pre jud ices ,  w! 11,  one ho,~es, be 

determined by l a t e r  !;tudies. 

Rafore tu rn ing  t o  d iscussion o f  :he data, i t  would be usefu l  to  

review b r i e f l y  the basic t h r u s t  o f  t h i s  i nves t i ga t i on .  A S  noted e a r l i e r ,  i t  

was designed ( i )  t o  examine the experiences o f  a  small number o f  h i g h l y  

successful  students i n  a somewhat a t y p i c a l  post-graduate program i n  educa- 

t i o n a l  admin is t ra t ion ,  ( i i )  t o  a t tenp t  t o  i d e n t i f y  the  f a c t o r s  which c o n t r i -  

buted t o  t h e i r  success, and ( i i i )  t o  seek ins igh ts  as t o  the  s t ress  encoun- 

te red and the  coping s t ra teg ies  and n e d i a t l n g  agents n ~ o b i l i z e d  t c  combat 

the  st resscrs.  

Of even greater  moment, perhaps, i s  the  mat ter  o f  the  working d e f i n i -  

t i o n  o f  s t ress  employed i n  t h i s  study. As noted i n  Chapter 1, l i t t l e  con- 

census was discovered i n  the l i t e r a t u r e  r e g a r d i ~ y  the nature o f  s t ress.  To 

review a  few examples: Basowi t z  and associates74 have seen i t  as a  qua1 i t y  

i m p l i c l t  i n  a s i t u a t i o n  and independent o f  the  i n d i v i d u a l ' s  reac t ion  t o  

it, L)unbar7' saw i t  as an a t t r i b u t e  o f  a st imulus, ~ l e x a n d e r ' ~  and Vo l f f  77 

78 as both  a q u a l i t y  o f  the s t i m u l i ~ s  ancJ of the i n d i v i d u a l ' s  response, Selye , 

t)ohrenwend7', and Margolin80 as  t h a t  in terven ing s t a t e  which i s  the  i n d i v i -  

dual ' s  i n t e r n a l  react  ion t o  the s t resscr ,  and ~ e c h a n i c * '  as the  d iscomfor t  ing  

responses o f  persons i n  pa r , t i cu la r  s i t u a t i o n s .  

To ensure t h a t  scme aspects o f  the  d iscussion o f  t h i s  s tudy 's  data 

assume a  degree o f  p r e c i s i o n  which m u l d  otherwise be lack ing,  and f o r  the  

purpose o f  the argument which fo l lows,  i t  would be appropr ia te  t o  review 

the d e f i n i t i o n  o f  s t ress  of fered i n  Chapter 1. It i s  here def ined as: t h a t  

c o n d i t i o n  r e s u l t i n g  from encounters w i t h  s t i m u l i  ( the s t ressors)  which e i t h e r  

p lace an undue phys io log ica l  demand upon the  organism o r  which, i f  psycholo- 

g i c a l ,  a r e  perceived as a th rea t  t o  some aspect o f  the  organism's i n t e g r i t y .  

This  cond i t i on  t y p i c a l l y  s t imulates the  organism t o  attempt m i t i g a t i o n  o r  

avoidance of t he  harm o r  th rea t  through c e r t a i n  devices ( the  coping behavlours).  ~ 



90 

The d i s t i n c t i o n s  between the s t ress  agent, the r e a c t i v e  behaviour, and 

s t ress  i t s e l f  a re  thus c l a r i f i e d  f o r  purposes o f  t h i s  study. It w i l l  be 

noted t h a t  i n  some r e s l ~ e c t s  the  d e f i n i t i o n  p a r a l l e l s  Selye 's  concept o f  d i s -  

8 1 
t r e s s  i n  t h a t  on l y  those s t i m u l i  which are rega t i ve  i n  t h e i r  e f f e c t  a re  tiere 

considered t o  be re levant .  

Discussion 

I t  had o r i g i n a l l y  been hoped t h a t  t h i s  study would be ab le  t o  cori- 

t r a s t  t he  experiences o f  both h i g h l y  successful and unsuccessful students. 

I n  terms o f  s t ress ,  the  t h i n k i n g  had been t h a t  f a c t o r s  from home, job, and 

program would f o r  the h i g h l y  successful  combine i n  an equat ion such as 

fh + f .  + f = s (optimum s t ress)  
J P 

where s t ress  i s  conceived i n  Selye 's  nonspec i f i c  terms, and regarded as 

ca r ry ing  n e i t h e r  negat ive nor p o s i t i v e  connotai:ions p e r  se. On the  assump- 

t i o n  t h a t  se lec t i on  procedures w ~ u l d  qavc precluded the  enrolment o f  those 

whose a p t i t u d e  rendered them gross ly  unsui ted f o r  the academic challenges, 

i t  was conjectured t h a t  f o r  the l e s s  successful  students the equation would 

appear as 

fh + f + f > s (hyperst rers)  
3 P 

or  poss ib l y  

fh + f j  + f p <  s (hypostress) . 

Although the  pool o f  unsuccessful stude n t s  was t a l l  t o  p ermi t t h  com- 

p a r a t i v e  study t o  be performed as o r i g i n a l l y  v i sua l i zed ,  the  concepts con- 

ta ined i n  the above equations have remained use fu l .  Thus, even when s t ress  

i s  redef ined i n  s p e c i f i c  terms, as i n  t h i s  study, i t  i s  s i m p l i s t i c  t o  assume 

t h a t  the  t o t a l  absence o f  s t ress  i s  the  optimum cond i t ion .  Indeed a degree 

o f  s t ress ,  even when perceived as th rea t ,  may r e s u l t  i n  heightened p e r f o r -  

mance (see, f o r  example, Hochbaum' s appra i s2' 83). 

On the bas is  of t he  data c o l l e c t e d  from t h e  subjects o f  t h i s  study, 
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i t  appears t h a t  the importance o f  home- and job - re la ted  s t ress  fac to rs  

can be discounted, s ince the subjects re jec ted  both as sources o f  s i g n i  f i  - 

cant discomfort.  This leaves the program as the prime source o f  s t ress .  

The evidence o f f e r e d  by the subjects and t h e i r  spouses appears t o  i nd i ca te  

tha t ,  academical l y  speaking, t h i s  program-related s t ress  was p o s i t i v e l y  

co r re la ted  wi t h  achievement . Thus, a 1 1  th ree subjects noted the presence 

of s t ress ,  bu t  f o r  (A)  and (B) the evidence suggested t h a t  t h i s  never 

reached dysfunct ional  l eve ls ,  e i t h e r  i n s i d e  the program o r  ou ts i  & i t .  For 

(C) , however, there was some suggestion tha t  the demands 6f the  program 

d i d  prove excessive, s ince h i s  testimony and t h a t  o f  h i s  w i f e  r e f e r r e d  t o  

s m  m a r i t a l  tension and both a post-program u l c e r  and a s t a t e  o f  being 

"screwed up mental ly".  On the o ther  hand, i t  i s  i n t e r e s t i n g  t h a t  on the 

bas is  o f  h i s  performance (c ) ,  the sub jec t  who appeared t o  have experienced 

most s t ress ,  was perceived by both (A) and ( B )  as being the most successful  

member o f  the cohort .  

Whether greater  s t ress  was experienced by the markedly less successful  

members o f  the cohort  i s  n o t ,  o f  course, examined i n  t h i s  study. I f ,  how- 

ever, they d i d  i n  f a c t  experience greater  s t ress ,  t h i s  would be cons is tent  

w i t h  the argument o f f e r e d  e a r l i e r  - i .e. t h a t  the r e l a t i o n s h i p  between 

achievement and s t ress  i s  curv i - l i n e a r ,  w i t h  lower l eve ls  o f  anx ie ty  being 

p o s i t i v e l y  r e l a t e d  t o  performance, middle ranges bear ing  1 i t t l e  re la t i onsh ip ,  

and upper l eve ls  being negat ive ly  re la ted .  

Despite the o r i g i n a l  assumption, then, f o r  the subjects o f  t h i s  

study the ser ious s t ressors d i d  n o t  seem t o  de r i ve  from home o r  occupation, 

and thus s t ress  appeared t o  be a lmos t exc l  us i ve l  y program-i nduced. More- 

over, there  was l i t t l e  t o  suggest t h a t  s t ress  ever  reached a l e v e l  where 

i t  e i t h e r  exceeded the  sub jec ts '  capaci ty  t o  cope o r  exer ted  not iceab ly  

negat i ve inf luences on t h e i r  academic progress. Given the academic pe r fo r -  

mance c r i t e r i a  upon which the example was selected,  t h i s  was n o t  s u r p r i s i n g .  
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For one subject, however, there d i d  appear t o  be negative, stress-induced 

outcomes i n other areas than academi c ach i evement . 
I t  was emphasized i n  the presentat ion o f  the data i n  Chapter 3 that  

the demands faced by the subjects were two-fold i n  o r i g i n ,  as were the means 

avai lab le  f o r  t h e i r  reso lu t ion:  i .e. both demands and means had t h e i r  roots 

var ious ly  i n  the subject h imsel f  and i n  c i  rcmstances and persons around 

him. Some o f  these re la t ionsh ips are represented i n  somewhat s i m p l i f i e d  

form i n  the flow diagram, Figure 2 (see Appendix G) . 
The incidence o f  ambigui t y  as reported by the subjects has been 

c i t e d  i n  some detai 1 i n  the previous chapter, and t h i s  f ac to r  appeared t o  

cons t i tu te  the major stressor.  I t  surfaced most s t r i k i n g l y  i n  (A) ' s  exper- 

iences w i t h  the f i  rs t research p ro jec t ,  but a1 1 subjects encountered i t a t  

various times i n  the program, most notably perhaps dur ing the ear l y  months. 

I t  might have been expected that  the sheer volume o f  work (acknowledged t o  

be heavy) would a lso be perceived as an important st ressor,  but  the strong 

re1 ience placed by the subjects on planning and organizat ion and the sense 

o f  competence which they seemed t o  enjoy dur ing much o f  the two years 

appeared t o  have reduced t h i s  threat  markedly. Ignorance o f  standards and 

procedures was c l e a r l y  seen as much more serious, and, f o r  these students, 

as possib ly the only major source o f  st ress.  That i t  was heightened f o r  

two subjects by p a r t i c u l a r l y  high, self-imposed expectations does no t  a l t e r  

the argunent. 

84 
George has noted tha t ,  i n  contrast  t o  the models o f  "pure" ra t ion -  

a l i t y  formulated i n  s t a t i s t i c a l  decis ion theory, i t  i s  o f t en  i n  p rac t i ce  

d i f f i c u l t  t o  an t i c ipa te  the u t i  1 i t y  of a course o f  act ion.  I n  h i s  analysis 

o f  st ress i n  p o l i t i c a l  decision-making, he detai 

ra t iona l  choice, not ing that  the p o l i t i c i a n  must 

of incomplete and possih ly erroneous information 

ends-means re la t ionsh ips i s  general ly inadequate 

1s the cogn i t i ve  l i m i t s  on 

o f  ten operate on the bas i s 

, tha t  h i s  knowledge o f  

t o  permit confident 



pred ic t ions regarding the consequences of a choice o f  ac t ion,  and that  i t 

i s  d i f f i c u l t  f o r  him to  formulate a simple scheme of  c r i t e r i a  o r  values on 

which t o  se lec t  the best opt ion.  

George's analysis c l ea r l y  has impl ica t ions f o r  f i e l d s  other than 

p o l i t i c s ,  and some o f  the data co l lec ted i n  t h i s  study have indicated that  

h i s  ins ights  may we1 1 have relevance t o  the experiences of students i n  

higher education. The subjects' reco l lec ted uncerta inty and concern about the 

standards o f  work expected o f  them, the i  r i n i t i a l  uneasiness about the 

requi red modus operandi , and thei  r doubts about thei  r abi 1 i t i e s  t o  meet the 

demands have a1 1 been noted. The discomfort experienced by (A) and (c) 

when wrest1 ing w i t h  the possibi 1 i t y  that  they and the facu l t y  might n o t  

agree regarding the super ior  q u a l i t y  o f  t h e i r  work suggests the cogency o f  

George's ra t iona le ,  but the nature o f  the benefi t conferred by good i nforma- 

t i o n  was most v i v i d l y  conveyed by the variance between the stress levels 

reported by (0) and (c) , who received systemati c i ns t r uc t i on  i n  the prepara- 

t i o n  o f  research pro jec ts ,  and ( A ) ,  who apparently d i d  not. Corroboration 

o f  George's pos i t i on  has been derived i n  f i e l ds  other than p o l i t i c s .  For 

example, the ef fect iveness o f  the reduction o f  st ress through ins t ruc t ion  has 

been noted i n  c l i n i c a l  studies i n  medicine - see, f o r  example reports re-  

8 5 garding the treatment o f  post-operative pa in  (Egbert ) and the psycholo- 

g i  cal trauma o f  i 1 lness (Janis and ~ e v e n t h a l ~ )  . 
The r o l e  played by the possession o f  good information has impl ica-  

t ions f o r  the process by which the subjects dea l t  w i t h  t h e i r  st ressors.  

Selye, viewing the matter from a p r ima r i l y  physio logical  vantage, has des- 

c r i  bed what he terms the general adapti ve syndrome, which he defines as 

the manifes ta t lons of st ress i n  the whole body, as they develop i n  time. 

H i s  pos i t i on  i s  that  the syndrome evolves through three d i s t i n c t  stages: 

87 alarm reaction, stage of  resistance, and stage o f  exhaustion . I n  exten- 

d ing the process t o  the current  study, i t  might be argued that ,  as stress 
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appeared i n  the main t o  be successful ly resolved by the subject, i t  pro- 

gressed through only the two i n i t i a l  phases - i .e. alarm react ion and stage 

o f  resistance (where good i nformat ion and mobi 1 i zat ion o f  adequate resources 

provided sa t i s fac to ry  solut ions) . 
Since considerable data were co l lec ted on the external  fac tors  and 

coping behaviours which served t o  m i t iga te  stress f o r  the subjects, i t  would 

be t imely  t o  review them a t  t h i s  po in t .  Despite the spec i f i c  examples o f  

ambiguity c i t e d  e a r l i e r  i n  t h i s  discussion, the subjects were agreed t ha t  

by and large they received the information and d i rec t ion  they needed from 

the facu l t y ,  and, despite (A) 's  experiences, i t appears that  i n  general the 

facul t y  made themselves avai lab l e  and were accepting o f  approaches by the 

students. I n  only one instance was there the suggestion that  the subjects 

and/or the cohort lacked confidence i n  the i ns t ruc to r ,  and s i g n i f i c a n t l y  

t h i s  course was recol lected as a somewhat negative experience. General 

counsel and information were a lso  provided by the spouses, and qu i t e  apart 

from t h e i r  assistance i n  morale and c l e r i c a l  matters, two were able, because 

of t h e i r  own enrolment i n  post-graduate programs, t o  o f f e r  s p e c i f i c  and 

cred ib le  advi ce on expectations and procedures. Access t o  somewhat s irni 1 a r  

support was a lso  provi  ded by the cohort, and a1 though the subjects u t i  1 i zed 

facu l t y ,  spouse, and cohort i n  d i f fe ren t  ways and i n  d i f f e r e n t  degrees, each 

o f  them r e l i e d  heav i ly  on one, two o r  a1 1 three o f  these agents. 

The s t ra teg ies selected by the subjects appeared congruent wi t h  the 

information t o  which they had access. Typ ica l ly ,  once the nature o f  the 

chal lenge was c lear,  these students committed themselves t o  a regimen o f  

hard work based on careful organization and husbanding o f  resources. None- 

theless, st ress s t i l l  was perceived t o  have occurred, and, when no t  t i e d  

t o  ambiguity, seemed the result of time pressure and (possibly) fatlgue. 

Other than by organization, the two subjects who reported themselves as 

having suffered leas t  from stress appeared t o  have combatted i t by e f fec t !  ng 
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a separat ion between the program and the r e s t  o f  1 i fe ,  thus ensur ing tha t  

t h e i r  s tud ies  d i d  not  assume an overwhelming dominance. 

Reference has been made t o  the consequences a r i s i n g  from the percep- 

t i o n  o f  a th rea t  t o  the i n t e g r i t y  o f  the organism. The l i t e r a t u r e  on 

psychological  s t ress  has a l so  emphasized the r o l e  played by f r u s t r a t i o n .  
8 8 

I n  terms o f  t h i s  study, f r u s t r a t i o n  may be viewed as a r i s i n g  from e i t h e r  

uncer ta in ty  (a1 ready discussed a t  some length  under the r u b i c  o f  ambiguity) 

o r  from the i n a b i l i t y  t o  a t t a i n  des i red  goals. C lear ly  the major goal f o r  

the subjects was t o  complete the program and t o  do so w i t h  a measure o f  

success which bo th  they and the facu l  t y  would regard as super ior .  Given 

the high-success c r i t e r i o n  on which the sample was selected,  i t  i s  n o t  sur -  

p r i s i n g  t h a t  n e i t h e r  o f  these proved a l a s t i n g  source o f  s t ress .  That the 

case would have been otherwise had the o f f  i cia1 recogni t i o n  been w i thhe ld  

i s  suggested by the sub jec ts '  concern regarding the course i n  which on ly  

B's were awarded, and i n  p a r t i c u l a r  by the anx ie ty  r e c o l l e c t e d  by the two 

subjects who commented on the i  r anxious attempts t o  determine what p r e c i s e l y  

was requ i red  f o r  "A work". 

As noted above, the f a t i g u e  associated w i t h  the incessant demands on 

the s tudents '  t ime was a l so  perceived as one source o f  poss ib le  s t ress .  It 

was n o t  c l e a r  from the reco l  l ec t i ons  o f  subjects o r  spouses what s e v e r i t y  

of f a t i g u e  was i n  f a c t  encountered, al though i t  seemed l i k e l y  t h a t  some i n  

f a c t  d i d  occur. However, the experience o f  f a t i g u e  appears t o  have impor- 

t a n t  sub jec t i ve  elements o f  a s e l f - l i m i t i n g  nature, and s tud ies  have shown 

tha t  an i n d i v i d u a l ' s  mental c a p a b i l i t i e s  may considerably surpass the l i m i t s  

he commonly a t t r i b u t e s  t o  the e f f e c t s  o f  over -exer t ion  Moreover, there 

i s  no evidence i n  the data o f fe red  here t h a t  any o f  the subjects experienced 

i n  no t i ceab le  measure the e f fec ts  o f  t r u e  fa t igue,  which t y p i c a l l y  impairs, 

i n  sequence, the  func t ions  of c r e a t i v e  th ink ing ,  formal reasoning, and 

memory. 



There i s  evidence, however, tha t  h igh mot ivat ion i s  a major fac to r  

90 i n  reducing the perceived leve l  o f  both physical and mental fa t igue  . 

When motivatFon leve ls  are low, fa t igue i s  commonly perceived ea r l y ;  when 

they are high,  fa t igue may no t  be apparent u n t i l  complete exhaustion i n t e r -  

venes. There i s  l i t t l e  question as to  the h igh level  o f  mot ivat ion which 

sustained the subjects during thei r two years i n  the program. The goal o f  

obta in ing ent ry  t o  school administrat ion,  the general acceptance o f  the sub- 

j e c t  matter as in te res t ing  and relevant, the strong desire t o  demonstrate 

an unusual leve l  o f  competence, the need t o  s a t i s f y  t h e i r  own c r i t i c a l  

expectations, a l l  combined t o  produce a high mot ivat ional  l eve l .  Given 

th is ,  the f ac t  tha t  super ior  leve ls  o f  i nsp i r a t i on  may serve t o  obscure the 

symptoms o f  t rue  fat igue i s  conceded. Hawever, t h i s  i s  discounted i n  the 

case o f  the subjects, since because o f  t h e i r  success i n  the program i t  must 

be considered un l i ke ly  to  have proved other  than marginal ly dysfunctional,  

i f  tha t .  

Tests have indicated,  on the other hand, t ha t  boredom may play a 

9 1 more important r o l e  than fa t igue i n  the impairment o f  mental e f f i c i ency  . 
Nevertheless, despite the fac t  that  the program was not  seen as unrel ievedly 

s t imu la t i  ng, the evidence demonstrates that  the subjects d i d  not  recol l e c t  

i t  t o  have been bor ing.  Indeed, the data ind icate  tha t ,  f o r  these three 

a t  least ,  the subject matter and teaching methods were la rge ly  appropriate. 

Three H o l i s t i c  Synopses 

To t h i s  po in t  the discussion has examined the evidence la rge ly  from 

the perspective o f  the sample as a whole. A t  t h i s  time i t would be useful  

t o  summarize the s i t ua t i ona l  and personal components subject by subject, 

since the in te r re la t ionsh ips  between the components are almost ce r t a i n l y  of 

importance. 

Subject (A) entered the program expecting and prepared f o r  hard work. 

Her f ee l i ng  was that  the program met her goals s a t i s f a c t o r i l y  and her 
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comnents were p o s i t i v e  i n  the main. She appeared t o  r e l y  f o r  advice and 

support a l m s  t e x c l u s i v e l y  on her  husband, who was concurrent ly  engaged i n  

h i s  w n  post-graduate s tud ies .  This couple, who were c h i l d l e s s ,  reported 

t h a t  they were able t o  dovetai 1 t h e i r  t a len ts  and energies, o f f e r i n g  tan- 

g i b l e  assistance t o  each o the r  i n  the i  r studies and a c t i n g  very much as a 

team. (A) was thus able t o  main ta in  a la rge number o f  e x t r a - c u r r i c u l a r  

school a c t  i v i  t i e s  i n  a d d i t i o n  t o  he r  teaching commitments and post-graduate 

s tud ies ,  and i n  a d d i t i o n  she and h e r  husband d i d  not  note a reduct ion  i n  

t h e i r  s o c i a l  l i f e .  She f e l t  somewhat i s o l a t e d  from her  colleagues i n  the 

program and a t  some psychological  distance from the f a c u l t y .  Whether t h i s  

was a r e s u l t  o r  cause of her husband's r o l e  assuming such importance i s  a 

m o o t  p o i n t .  She represented herse l  f as a person who 1 i ked t o  solve her  

probllems f o r  herse 1 f . 
L i k e  the o the r  subjects,  (A) saw h e r s e l f  as committed, hard  working 

and organized. Moreover the prospect o f  anything less than a h i g h  measure 

o f  success i n  any personal venture was c l e a r l y  unacceptable t o  her,  and she 

was prepared t o  go t o  considerable lengths t o  ensure s a t i s f a c t o r y  resu l t s .  

Thus, o t h e r  than her  uncerta i  n t i e s  about the research p r o j e c t ,  the major 

s t resso r  was doubt about the facu l  t y  's  standards regarding super io r  work. 

Program-re1 ated s t ress  was handled by mai n t a i  n i  ng a v a r i e t y  o f  ou ts ide  

i n t e r e s t s  and a c t i v i t i e s  which were very l a r g e l y  d ivorced from her  s tudies,  

and by a f a i t h  tha t ,  no matter  what challenges were thrown a t  her,  she 

could always meet them successful l y .  The func t ion  of verbal i z a t i o n  o f  

anx ie ty  and f r u s t r a t i o n  t o  he r  husband was n o t  c lea r :  poss ib l y  i t  was help-  

f u l  i n  i t s e l f ,  o r  poss ib ly  the hope was tha t  he would assume some respons i - 
b i l i t y  f o r  the s o l u t i o n .  I t  appeared t h a t ,  dur ing the two years, (A) 's  

l i f e  a t  home and a t  school was s t a b l e  and f r e e  from extraneous c r ises .  

In the case o f  sub jec t  (81, p o s i t i v e  r e l a t i o n s  w i t h  f a c u l t y  and 

cohort  were represented as important,  and f o r  him these agents acted as 
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major re ferents .  The spouse's r o l e  was seen as o f  g reates t  importance i n  

terms of main ta in ing  a suppor t ive  home environment and b o l s t e r i n g  morale. 

The concept o f  the couple a c t i n g  as a team here again appeared t o  be impor- 

t a n t .  Here too  there were no extraneous c r i s e s  o f  a personal (e.g. heal th)  , 

fami l y ,  o r  school na ture  reported. 

(B) saw the program as re levant  and i n t e r e s t i n g  and described the 

s t ressors  as o f  r e l a t i v e l y  minor s ign i f i cance ,  occur r ing  mainly i n  r e l a t i o n  

t o  t ime pressures and arnel i o r a t e d  by the sense o f  t he i  r ephemeral nature.  

The research p ro jec ts  were reported t o  have been enjoyable - poss ib le  

because shared w i t h  another s tudent  . (0)  represented h i s  mo t i va t i on  as 

being very high, w i t h  a t  l eas t  i t s  e a r l y  impetus coming from a des i re  t o  

demonstrate tha t ,  a f t e r  the i n i t i a l  r e j e c t i o n ,  admittance t o  the program was 

indeed meri ted. (8) expected t h a t  the demands o f  the program would be 

heavy and thus entered prepared t o  be committed, t o  work hard, and t o  be 

as organized as possib le.  This a t t i  tude was seen by him as fundamental t o  

h i s  success. There were i nd i ca t i ons  t h a t  the demands o f  the  program i n t r u -  

ded i n t o  both  school and fami l y  1 i f e  t o  some degree ( t h i s  couple had a t  the 

time a s ing le ,  young ch i  l d )  . Rel i e f  from the e f f e c t s  o f  s t ress  was l a r g e l y  

sought through a regimen o f  physical  a c t i v i t y .  

(C) emphasized the c o n t r i b u t i o n  made t o  h i s  success by the f a c u l t y  

and the  cohort  even more than d i d  (B) , and indeed he ranked them as the 

two major p o s i t i v e  in f luences.  His w i f e ' s  c o n t r i b u t i o n  was a l s o  seen as 

most s i g n i f i c a n t ,  however, i n  t h i s  case appearing t o  focus p r i m a r i l y  on 

academic assistance: proof-reading, c r i  t i c i sm,  discussion, e tc .  tn  t h f s  

area the  w i f e ' s  own post-graduate studies doubt less ly  p layed a p a r t ,  a l -  

though the f a c t  t h a t  husband and w i f e  were concurrent ly  engaged i n  these 

programs a l s o  appeared t o  be the  cause o f  some d i f f i c u l t y  - poss ib ly  

because t h i s  was a l a rge r  fami l y  w i t h  o l d e r  ch i  ldren.  There were no ex t ra -  

program c r i ses  reported. 
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A1 though (C) was the  subject  who descr ibed the  program most gluwi ngl y ,  

he was, o f  the three, thc one who appeal c:d nlctst 1 i k e l y  t o  have a- icou~ i tc~red  

rea l  s t ress:  witness the u l c e r  and the " p r e t t y  bad m n t a l  s tates" .  The 

o r i g i n s  o f  the s t ress  a re  not  c lea r ,  but  i t  may have der ived from the s e l f -  

Jmposed pressure t o  produce worl. o f  a u n i v e r s a l l y  recognized s u p e r i o r i t y ,  and 

the  self- induced " i n t e l l e c t u a l  high" which was used t o  main ta in  t h i s  5tandard. 

S i g n i f i c a n t l y ,  (C) 's  testimony was emphatic tha t  t h i s  se l f - , s t imu la t i on  was 

no t  a course which was automatic a r  even easy f o r  him. However, he apparent ly  

entered the procjrsm recogniz inc the demands which he would face. Once again 

hard work, planning, and an immediate commitment t o  the  task were seen as 

bases f o r  the coping s t ra teg ies ,  and the evidence i s  t h a t  f o r  two years the 

program and h i s  attempts t o  achieve h igh  success w i t h i n  i t  dominated ( C )  I s  

l i f e  a t  the expense of fami ly ,  and, t o  a lesser  degree, school. Other than 

the s i n g l e  evening a week reserved f o r  t .v .  and hamburgers, the ta l i smanic  

r c f l e c t i o n  t h a t  the program had c lea r  temporal l i m i t s ,  and poss ib ly  h i s  f a i t h  

i n  h i s  work hab i t s ,  ( C )  was not  ab le  t o  i d e n t i f y  any def i n i  t e  defences 

aga ins t  the e f f e c t s  o f  s t ress .  

Summary 

I n  terms o f  t h e i r  performance i n  the Admin is t ra t ive  Leadership Pro- 

gram, and on the  assumption t h a t  t he  ' r e l a t i o n s h i p  between s t ress  and per for-  

mance i s  indeed c u r v i l i n e a r ,  i t  appears l i k e l y  t h a t  the  s t ress  experienced 

by the  subjects d i d  not pass beyond the apogee o f  the stress-performance 

curve, and thus t h a t  i t  d i d  not se r ious l y  exceed func t i ona l  l eve ls .  S i m i -  

l a r l y ,  i f the prev ious ly  noted extension o f  Selye's general adaptat ion 

syndrome i s  used, the  evidence i s  t h a t  s t ress  was resolved i n  the  second 

(res is tance) stage and d i d  not progress i n t o  the stage o f  exhaustion. I f  

the  e f f e c t s  of s t ress  a re  viewed i n  a wider  context  than t h a t  o f  the  program, 

however, i t  appears poss ib le  t h a t  f o r  one sub jec t  they d i d  reach dysfunct ional  



l eve l s ,  despi te the f a c t  t h a t  t h i s  appears not  t o  have been r e f l e c t e d  i n  

l w e r  leve ls  o f  academic performance. 

Un l ike  ambiguity and i t s  associated anx ie t i es ,  f a t i g u e  seems t o  have 

proven on ly  a  minor s t resso r ,  a1 though i t may have p layed a  con t r i bu to ry  

r o l e  by reducing the sub jec ts '  r e s i l i e n c e  and impa i r ing  t h e i r  capaci ty  t o  

employ e f f e c t i v e  coping s t ra teg ies .  However, uncer ta in ty  and worry appear 

t o  have c a r r i e d  f a r  g reater  negat ive possib i  li t i e s  because of t h e i r  more 

d i r e c t  imp l i ca t i ons  f o r  psychological  s t ress .  Force i s  added t o  t h i s  con- 

j e c t u r e  by Weiss' work w i t h  animalsg2. His research has suggested t h a t  

phys ica l  s t ressors  l ack  the depressive elements exer ted by those psycholo- 

g i  c a l  s t ressors  whi ch possess a  s t rong "he 1 plessness" component. 

The th ree agents which seem t o  have proven not iceab ly  e f f e c t i v e  i n  

m i  t i g a t i n g  the  e f fec ts  o f  the s t ressors  were the f a c u l t y ,  the cohort,  and 

the spouses. For various reasons each o f  these assumed a  d i f f e r e n t  leve l  

o f  s i g n i f i c a n c e  f o r  each subject .  I n  terms o f  t h e i r  own personal resources 

the  subjects r e l i e d  i n  vary ing degree on t h e i r  personal f a i t h  i n  t h e i r  w n  

c a p a b i l i t i e s  ( innate  o r  acquired),  on t h e i r  mo t i va t i on  (which ensured a  

h igh  l e v e l  o f  commitment and hard work),  and on ca re fu l  a t t e n t i o n  t o  p r i o r -  

i t i z i n g  and planning t h e i r  e f f o r t s .  Stress i t s e l f  appeared t o  be handled 

somewhat through verbal  i za t ion  t o  spouse o r  co l  league, b u t  more p a r t i c u l a r l y  

through the r e f l e c t i o n  tha t  the program and i t s  pressures were t r a n s i t o r y  

and would eventual l y  pass, and through the j u d i  c i  ous use o f  the s m r  

break and outs ide  i n te res ts  t o  provide temporary resp i te .  A f u r t h e r  con- 

s i d e r a t i o n  i s  t h a t  i t  has been argued i n  the s t ress  l i t e r a t u r e  t h a t  s t ressors  

do n o t  become psychological 1 y  s t r e s s f u l  u n t i  1  they are perceived t o  exceed 

the  capab i 1 i t l c s  avai lab l e  t o  combat themg3. Since the subjects appeared 

t o  have developed a 1  i v e l y  apprec ia t ion  o f  t h e i  r competence t o  handle the 

challenges, t h i s  a l so  may serve t o  account f o r  t h e i r  seeming escape from 

damaging leve ls  o f  s t ress.  
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The dangers o f  general i z i  ng about a popu la t ion  o f  three are  

recognized, bu t  nevertheless some common a t t r i b u t e s  seem t o  have surfaced 

from the data: ( i )  the subjects reported the s t rong des i re  t o  produce work 

which both they and the f a c u l t y  would agree demonstrated a h igh  l eve l  of 

competence; (i i ) they saw themse 1 ves as ready t o  make heavy sacr i  f i ces i n 

order  t o  achieve t h i s  goal;  ( i i  i )  d isc la imers t o  the cont rary ,  compet i t ion 

w i t h  others i n  the cohort seemed t o  p lay  a s i g n i f i c a n t  ro le ;  ( i v )  despi te 

some re1 uctance t o  concede t h a t  they v i  w e d  themselves as academical l y  able 

above the norm, the subjects d i d  eventual l y  reach some concensus on the 

po in t ,  and c e r t a i n l y  the impression the observer gained from the in te rv iew  

was t h a t  these were indeed very able, h i g h l y  i n q u i s i t i v e  persons w i t h  a 

wide range o f  i n t e r e s t s .  

I n  add i t i on ,  the subjects appeared h i g h l y  accepting o f  the program 

and seemed prepared t o  discharge the requirements imposed on them wi thout  

demur. Any d i f f i c u l t i e s  encountered were seen as pecul i a r l y  t h e i r  w n ,  and 

n o t  as de r i v ing  from inadequacies i n  e i t h e r  the program o r  the facu l t y .  

They chose the program f o r  pragmatic reasons and a t  l e a s t  i n i t i a l l y  t h e i r  

prime goal was t o  advance themselves i n  the educat ional  h ie rarchy .  Their  

main c r i t i c i s m s  were t h a t  d i f fe rences i n  the qua1 i t y  o f  s tudents '  work were 

not  always recogn i zed, and t h a t  more o r i e n t a t i o n  was requi red  regardi ng expec- 

t a t  i ons and procedures. Where the research p ro jec ts  were prepared alone, 

there appeared t o  be a heightened sense o f  s t r a i n .  A1 1 th ree recognized 

the s i g n i f i c a n c e  o f  the f a c u l t y ,  the cohort,  and t h e i r  spouses i n  p rov id ing  

support serv ices , a1 though the i r i n d i v i d u a l  use o f  these agents va r ied  

markedly. Thei r approaches t o  the i  r s tud ies  were pragmat i c and reasoned, 

and t h e i r  sense o f  personal competence precluded the fear  o f  f a i l u r e  i n  

the program (a1 though no t  the fea r  o f  fa1 1 i n g  b e l w  the standards they had 

s e t  themselves) . They saw themselves as hard  worki  ng and commi ted, and as 

s u f f i c i e n t l y  organized t o  jugg le  the m u l t i p l i c i t y  o f  demands on t h e i r  time. 
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Other than t h e i r  <zwn somewhat abs t rac t  apprai sa I s  o f  what cons t i  t u t e d  

academic excel lence, and despi t e  some a1 I us ions t o  spouse and cohort,  the 

prime re ferent  regarding standards appeared t o  be the  f a c u l t y .  

Comparison o f  the above w i t h  the f 

research wi 11 be o f  some i n t e r e s t  here. 

t h a t  no studies o f  programs comparable t o  the Admin is t ra t i ve  Leadership 

indings o f  f ou r  e a r l  i e r  sets o f  

I t  should be reco l l ec ted ,  hwever ,  

Program were discovered i n  the l i t e r a t u r e ,  and thus the ex ten t  t o  which 

these comparisons are v a l i d  i s  open t o  some quest ion. Rothman and Flowers 

examined the personal i t y  co r re la tes  o f  a group o f  174 f i r s t  year m d i  ca l  

students a t  a Canadian un ive rs i  tyg4. They noted t h a t  students w i t h  h igher  

f i n a l  scores i n  t h e i r  f i r s t  year i n  medicine tended t o  asp i re  t o  accomplish 

difficult tasks and t o  mainta in h i g h  standards, were w i l l i n g  t o  persevere 

and work long hours, des i red t o  be he1 d i n  h i g h  esteem, were concerned 

about the! r reputat ions,  and were i n t e l  l ec tua l  l y  cur ious i n  many areas o f  

knowledge. They a l s o  described t h e i r  subjects as being a loo f ,  b r i g h t ,  

ser ious,  and caut ious . 
Among o ther  f ind ings ,  Heiss, i n a broad study o f  2251 doctora l  s tu -  

dents i n  f i f t y - s i x  departments a t  a u n i v e r s i t y  i n  tl 

reported the  f o l l o w i n g :  a t h i r d  o f  the respondents 

more adequate o r i e n t a t i o n  regarding the program; a 

1 i ked more d i r e c t i o n  regarding the research p r o j e c t  and d i s s e r t a t i o n  (a 

9 5 he Un i ted  States , 

noted the need f o r  

1 i k e  number would have 

quar te r  noted the s t ress  imposed by the d i f f i c u l t y  o f  s e l e c t i n g  a top i c ,  w i t h  

about an e i g h t h  s t a t i n g  t h a t  they f e l t  unprepared f o r  the d i s c i p l i n e  o f  

research) ; nine- tenths emphasized the value o f  personal contact  w t  th 

advisers,  w i t h  " fee l i ng  tone" appearing more important than the advice 

received; a s l i g h t  m i n o r i t y  o f  the respondents be l ieved t h a t  over h a l f  o f  

the graduate students were h i g h l y  compet i t i ve  grade-seekers; and p a r t l y  t o  

o f f s e t  t h e i r  inadequate o r i e n t a t  ion,  students i n  several departments formed 

associat ions designed t o  serve as channels o f  communication. 
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Becker and Geer, i n the i  r study o f  student cul  t u re  i n  a medical 

school i n  the hi ted Statesg6, have noted i t s  r o l e  i n  p rov id ing  students 

w i t h  both a r a t i o n a l e  fo r  appropr iate performance goals and a base fo r  

r e s i s t i n g  f a c u l t y  expectat ions.  These f i nd ings  a re  congruent w i t h  those 

o f  k c h a n i c g 7 ,  who a l s o  refers t o  ~ e s t i n ~ e r ' ~  as n o t i n g  the increased occur- 

rence o f  soc ia l  comparison i n  those s i t u a t i o n s  where c r i t e r i a  f o r  eva lua t ing  

onesel f  a re  somewhat obscure. m his conclusion supports the argunent 

t h a t  the  subjects o f  t h i s  study were, because o f  t h e i r  e a r l y  uneasiness 

about grading standards, more i n te res ted  i n  the grades o f  others i n  the 

cohort  than they i n  f a c t  admitted.) Among o ther  f i nd ings  i n  h i s  extensive 

study o f  twentyctwo students undergoing t h e i r  p re l im ina ry  examinations f o r  

Ph. 0.  candidacy a t  a U.S. u n i v e r s i t y ,  Mechanic noted t h a t  the most e f f e c -  

t i v e  students were those who were h i g h l y  mot ivated and who were able t o  

con t ro l  the i  r anx ie ty ,  and t h a t  easy access to  facul  t y  was a cogent defence 

against  many program-related fears.  The dynamics w i t h i n  the students '  

f a m i l i e s  a l s o  received extended examination from Mechanic, and here he 

observed t h a t  i n  fami 1 ies tha t  adapted we1 1 t o  the examination pressures : 

( i )  most spouses absolved the students o f  t h e i r  usual f a m i l i a l  r e s p o n s i b i l i -  

t i e s ;  (ii) there was a reduct ion i n  f a m i l i a l  s t ress  i f  the spouse was a 

student  o r  had outs ide  i n t e r e s t s  o f  h i s h e r  own t o  pursue; and ( i l l )  t h a t  

spouses o f f e r e d  support,  accepted the students ' d e f i n i t i o n s  of the s i  tua- 

t i o n  w i thou t  argument, and demonstrated a readiness t o  share i n  the 

students '  anx ie t i es .  

These four  s tud ies ,  then, despi te the f a c t  t h a t  they focused on 

f u l l - t i m e  doctora l  students i n  a v a r i e t y  o f  se t t i ngs ,  lend support t o  some 

o f  the t e n t a t i v e  conclusions der ived from the data a s s e d l e d  i n  t h i s  repor t .  

Thus, a nunber of the f i nd ings  regarding personal a t t r i b u t e s  and a t t i  tudes 

appear s i m l l a r ,  as do the ro les  assumed by the f a c u l t y ,  the  spouse, and the 

student re fe ren t  group ( i n  t h i s  study, the cohort ) .  I t  appears, then, t h a t  
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i s  n o t  u n l i k e  many o ther  post-graduate programs i n  terms o f  the importance 

o f  these p a r t i c u l a r  personal and s i t u a t i o n a l  f ac to rs .  

The o ther  aspect o f  t h i s  study, t h a t  r e l a t i n g  t o  s t ress ,  suggests 

t h a t  t he re  i s  l i t t l e  ev i  dence t h a t  s t ress  leve ls  , whether program-imposed, 

e x t r a - c u r r i  cu la r ,  o r  self- imposed, se r ious l y  exceeded the func t i ona l .  

Indeed, the major e f f e c t  o f  the s t ressors  may we l l  have been t o  cont r ibu te  

t o  imp roved performance . 

Imp1 i ca t i ons  

The scope o f  t h i s  study was necessar i l y  r e s t r i c t e d  i n  tha t  i t  

l i m i  t e d  i t s e l f  t o  a smal 1 sample o f  students be1 i eved t o  represent most pre-  

c i s e l y  the academic goals inherent  i n  the Admin is t ra t ive  Leadership Program. 

Later  s tud ies  may wish t o  examine o the r  s t r a t a  o r ,  indeed, t o  employ a 

weighted sampling o f  the whole cohort .  Such a study might para1 l e l  t h i s  one 

i n  i t s  se lec t i on  o f  emphases, o r  i t  might wish t o  s i n g l e  ou t  a p a r t i c u l a r  

t o p i c  - e.g. pe rsona l i t y  a t t r i b u t e s ,  s tudent  a t t i t u d e s ,  the r o l e  o f  student/ 

spouse/facul ty /cohor t  re1 a t i  onshi ps - o r  a combination o f  topics . 
Student a t  t i tudes , and p a r t  i cul  a r l  y the tendency t o  approach a task 

w i t h  i n t e r e s t  and the i n t e n t  o f  performing w e l l ,  seem a promising subject ,  

p a r t i c u l a r l y  i n  l i g h t  o f  Atkinson and Feather 's development o f  an e laborate 

9 9 and s u b t l e  r a t i o n a l e  on the t o p i c  . I t  appears tha t  t h e i r  hypotheses may 

have considerable relevance t o  t h i s  study s ince the t e n t a t i v e  f ind ings  here 

r e f l e c t  t h e i r  assumptions w i t h  a measure o f  f i d e l i t y .  Moreover, the f a c t  

t h a t  the evidence i n  t h i s  study appears t o  minimize the dysfunct ional aspects 

o f  s t ress  should n o t  preclude f u r t h e r  research on tha t  top ic ,  s ince several 

quest ions remain: e .g. was t h i s  sample's experience v is -a-v is  s t ress  

t y p i c a l  f o r  the  m a j o r i t y  o f  h i g h l y  successful  students? would i t s  exper- 

ience be cons is tent  w i t h  t h a t  o f  students from other  s t r a t a ?  
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One o f  the assumptions o f  t h i s  study was t h a t  i t  would be d i f f i c u l t  

f o r  i n d i v i d u a l s  t o  reconci l e  the i  r ro les  as students, educators, and mem- 

bers o f  f am i l i es .  The evidence o f f e r e d  here i s  no t  c l e a r  on the sub jec t ,  

and i t  appears tha t  a study u t i  1 i z i n g  the i ns igh ts  o f  r o l e  theory might 

p rov i  de assistance i n  i 1 luminat i  ng some o f  the expectat ions and percept ions,  

i dea l  and actual  , faced by an ind i v idua l  i n  the program as he simultaneously 

p lays  h i s  pa r t s  of student,  educator, and fami ly  member w i t h i n  the t ime and 

energy const ra in ts  imposed by the two-year program. 

For those who design and administer  the experiences o f f e r e d  t o  s tu -  

dents i n  the Admin is t ra t ive  Leadership Program, t h i s  repo r t  may have proved 

t o  be of some i n t e r e s t .  Once again i t  i s  necessary t o  repeat the c a v i l  

regarding the l i m i t a t i o n s  imposed by the s i z e  and composition o f  the sample. 

Nonetheless, the informat ion and conclusions regarding the subjects ' a t t r i  - 
butes, t h e i r  a t t i t u d e s  and coping s t ra teg ies  may be provocat ive.  Thus, 

f o r  those who read t h i s  repor t  from the perspect ive o f  implementation and 

design, one se t  o f  concerns may we1 1 be t i e d  t o  the incidence and e f f e c t  o f  

ambiguity.  I t s  management would appear t o  be i n  the p rov i s ion  o f  extensive, 

on-going o r i e n t a t i o n ,  p a r t l y  through the s e l e c t i o n  o f  f a c u l t y  who, i n  addi- 

t i o n  t o  t h e i r  academic q u a l i f i c a t i o n s ,  a re  prepared t o  f o s t e r  t h e i r  own i n -  

and out-of -c lass i n t e r a c t i o n  w i t h  students. Moreover, the p rov i s ion  o f  

formal o r  informal mechanisms f o r  easy access t o  the facu l  t y  would seem 

advisable ( p a r t i c u l a r l y  since, as these students are not  on campus dur ing  

normal hours, d i  r e c t  contact  i s  necessar i l y  r e s t r i  cted) . 
I t may be f e l  t here t h a t  the p rov i  s  ion o f  the facu l  t y  associate 

should s u f f i c e ,  bu t  i t  was ev ident  from the comments o f  the  subjects o f  

t h i s  study t h a t  confidence on important matters was f e l t  t o  der tve on ly  

from d i r e c t  contact  w i t h  the re levant  professor o r  supervisor.  Thus i t  

appears 1 i k e l y ,  f o r  instance, t h a t  the f a c u l t y  associate would n o t  be able 

t o  p l a y  a very useful p a r t  i n  the e l u c i d a t i o n  o f  academic standards. I t 
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seems equa l l y  ev ident  tha t ,  f o r  the sake o f  students i n t e r e s t e d  i n  producing 

h igh  qua1 i t y  work, facul t y  expectat ions should subsume not  on l y  the stand- 

ards r e l a t i n g  t o  passing a course, bu t  a l s o  those considered t o  represent 

"A1'work. I t  i s  recognized tha t  t h i s  l a t t e r  might be d i f f i c u l t  t o  a r t i c u l a t e  

w i t h  great  p rec i s ion ,  bu t  presumably many o f  the re levant  fac to rs  could be 

out1 ined, and poss ib ly  some worthy models provided. 

I n  the 1 i g h t  o f  the ev i  dence regarding the important r o l e  played by 

spouses, considerat ion might we l l  be g iven t o  p rov id ing  them a l s o  w i t h  

appropr iate o r i e n t a t i o n .  A t  the very minimum, a b r i e f i n g  a t  the beginning 

o f  the program might be provided t o  spouses, so t h a t  expectat ions regarding 

work-load, the probable e f f e c t s  on fam i l y  l i f e ,  and the c r u c i a l  na tu re  o f  

spouse support could a1 l be we1 l understood i n  the home. 

One ob jec t i on  t o  much o f  the above might we1 l be t h a t  there i s  a 

danger o f  spoon-feeding students, and t h a t  a t  a graduate l e v e l  students 

should be prepared t o  resolve most o f  t h e i r  d i f f i c u l t i e s  through personal 

i n i t i a t i v e .  The fo rce  o f  t h i s  argument i s  recognized, bu t  those who advance 

i t  should r e c o l l e c t  t h a t ,  w i t h i n  the context  o f  an i n tens i ve  program such 

as t h a t  considered here, t ime const ra in ts  and the m u l t i p l i c i t y  o f  ro les  

assumed by the students (graduate student,  p r a c t i s i n g  educator, and poss ib l y  

spouse and parent) serve t o  l i m i  t t h e i  r opt ions  considerably. I f  the qua1 i t y  

o f  t h e i r  post-graduate education i s  n o t  t o  be compromised, i t  i s  important 

tha t  t ime and energy shoul d no t  be squandered on inappropr ia te  work o r  i n  

deal i ng wi t h  undue anx ie ty  . 
This study 's  t e n t a t i v e  conclusions regarding the c h a r a c t e r i s t i c s  o f  

h i g h l y  successful students i n  the Admin is t ra t i ve  Leadership Program a l s o  

have some imp1 i ca t i ons  f o r  the process o f  s tudent  se lec t i on .  I t  i s  presumed 

t h a t  there  i s  already some e f f o r t  t o  s e l e c t  students o f  s u i t a b l y  h i g h  aca- 

demic p o t e n t i a l  through documentation o f  previous studies,  the w r i t i n g  o f  

the M i  1 l e r  Analogy Test, e t c .  I t i s  no t  c lea r ,  however, whether o the r  
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a t t r i b u t e s  are considered as care fu l  l y .  I f  not ,  procedures might be 

adopted i n an a t  tempt t o  prov i  de e v i  dence regardi ng organ i zat  i onal and 

a t t i  t ud ina l  factors o f  the s o r t  which appeared t o  assume importance f o r  the 

sub jec ts  of t h i s  study.   he d i f f i c u l t i e s  imp1 i c i  t i n  dev is ing  such pro-  

cedures are recognized.) Other fac tors  - e.g. personal h e a l t h  and the 

i n f l uence  o f  s i t u a t i o n a l  components from school and home - might prove 

too s e n s i t i v e  t o  inves t iga te ,  bu t ,  s ince t h e i r  in f luence appears important,  

they might we1 1 be considered. A t  the very leas t ,  any adequate pre-or ien-  

t a t i o n  process should b r i n g  t h e i r  s ign i f i cance  t o  the a t ten t :on  o f  the 

prospect ive student and spouse. 

On the basis o f  t h i s  study, i t  appears c lea r  t h a t  the research 

p r o j e c t  i s  a major concern f o r  students i n  the Admin is t ra t ive  Leadership 

Program. I n  the time t h a t  has passed s ince the experiences reported by the 

subjects in terv iewed here, changes i n  the regulat ions have provided students 

w i t h  several opt ions.  Thus, a t  t h i s  time not  on ly  may a s i n g l e  study o f  

thes is  proport ions be subs t i t u ted  f o r  the two research p ro jec ts ,  b u t  i t  i s  

a l s o  poss ib le  t o  complete a s i n g l e  p r o j e c t  and i n s e r t  an approved course i n  

the p lace o f  the o ther .  This does not ,  however, completely remove the 

cogency o f  e a r l i e r  comments regarding the l i m i t a t i o n s  placed on students by 

t ime andenergy const ra in ts .  I t  appears tha t ,  i f  the p ro jec ts  are t o  be 

completed on schedule, two fac tors  should be considered. One i s  the pro-  

v i s i o n  o f  superv is ion o f  the order  reported by (0) and (C) ( i  .e. an on-going, 

face-to-face dialogue between supervisor and student regarding the para- 

meters o f  the research design, the repor t  composition, and the re levant  

schedul i ng) , and the o the r  i s the poss i b i 1 i t y  t h a t  hei  gh tened expectat ions 

o f  the research p ro jec ts  may have developed i n  the minds o f  both facul  t y  

and students over the years. Cer ta in ly  the f a c t  t h a t  i n  recent years a 

considerable number o f  students have not  completed t h e i r  p r o j e c t s  u n t i  1 

considerably a f t e r  the ta rge t  date suggests t h a t  e i t h e r  o r  both o f  these 
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fac tors  may be opera t i ve . 
I t should be recognized, moreover, t h a t  heightened expectat ions may 

a l s o  have played a r o l e  v i s -a -v i s  the courses. Given the t ime const ra in ts  

a1 ready noted, t h i s  might we1 1 a1 so have had the e f f e c t  o f  delay ing work on 

the research p r o j e c t ,  s ince dead1 i nes f o r  the  l a t e r  are i n  p r a c t i c e  somewhat 

more f l e x i b l e .  Cer ta in l y ,  students i n  more recent cohorts have noted d i f f i -  

c u l t i e s  i n  f i n d i n g  time t o  complete the p r o j e c t  dur ing  the s p r i n g  semester 

despi t e  the f a c t  t h a t  they t y p i c a l  l y  car ry  on ly  one course a t  the time. 

I t may be ob jec ted t h a t  these comments are becoming increas ing ly  

removed from the data upon wh i ch the mai n body o f  t h i s  study i s  based. This 

i s  conceded, and the author recognizes tha t  many o f  them must be considered 

h i g h l y  specu la t ive  and t o  a degree a f fec ted  by h i s  own experiences i n  the 

Admi n i  s t r a t i  ve Leadership Program. They do n o t  appear t o  be incongruent 

w i t h  the data o f f e r e d  i n  t h i s  study, however, nor are they d iscordant  w i t h  

the s tud ies  c i t e d  e a r l i e r  i n  t h i s  chapter. They are o f f e r e d  i n  view o f  the 

ample evidence t h a t  dur ing i t s  sho r t  I i f e  the program has been somewhat 

respons ive t o  pressure f o r  change, and i n the hope t h a t  they wi 1 1 be consi - 
dered as a c o n t r i b u t i o n  t o  the pool o f  in fo rmat ion  upon which f u t u r e  evolu- 

t i o n  might be based. 

More genera l ly ,  i t  might be noted t h a t  i n  terms o f  t h i s  study, and 

despi te i t s  apparent a t y p i c a l i t y  of design, Simon Fraser Un ive rs i t y ' s  

Admin is t ra t i ve  Leadership Program seems t o  o f f e r  i t s  students a m i l i e u  whose 

components are very s imi  l a r  t o  those o f  o the r  post-graduate programs. ( l t  

i s  recognized, nonetheless, t h a t  the r e l a t i v e  impact o f  these components 

may vary somewhat.) Moreover, the t e n t a t i v e  descr ip tors  o f  h i g h l y  success- 

f u l  students i n  t h i s  program seem t o  be compatible w i t h  o ther  evidence 

c i t e d  i n  t h i s  chapterloo. On the evidence o f  t h i s  study, there fore ,  one 

might hypothesi re t h a t  those who des i gn graduate programs shoul d general l y  , 

and i n  a d d i t i o n  t o  t h e i r  o the r  considerat ions,  attempt t o :  (1) devise a 
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i ng able,  hard-worki ng, motivated, 

l i f e  i s  l i k e l y  t o  remain s tab le  dur ing 

ide  p re -o r ien ta t i on  by which student 

and spouse may both be made aware o f  the demands 1 i k e l y  t o  be faced during 

the program; (3) incorporate devi ces t o  reduce student uncer ta in ty  and 

anx ie ty ,  so tha t  the u t i  1 i t y  o f  t ime and energy may be maximized; (4) ensure 

t h a t  facu l  t y  are aware o f  and recept ive  t o  the need f o r  d ia logue w i  t h  

students; and (5) wherever poss ib le  enable student  groupings t o  p lay  an 

appropr ia te  support ive r o l e  (witness t h a t  p layed by the cohort  i n  t h i s  

s tudy) .  

A Retrospect ive Comment on the Methodology 

I n  the second chapter the arguments f o r  and against  the employment 

o f  qua1 i t a t i v e  study o f  an ethnographic, hypothes is - ta i  l o r i  ng nature  were 

reviewed, and the poi  n t  was made t h a t  research o f  t h i s  k i n d  t s  n o t  the 

norm i n  s tud ies  i n  Education. In re t rospect  i t  seems tha t ,  g iven luck and 

good judgment, many o f  the same conclusions might have been der ived from 

a study u t i l i z i n g  t y p i c a l  q u a n t i t a t i v e  methods and a l a r g e r  sample. On 

the o the r  hand, i t woul d have been more d i  f f  i cul t t o  con t ro l  the e f f e c t s  

o f  designer b ias ,  d i s t o r t i o n s  o f  emphasis would have been more l i k e l y ,  con 

s ide rab le  time might have been wasted (e.g. i n  i n v e s t i g a t i n g  i n  depth the 

in f luence o f  poss ib le  home- and job - re la ted  s t ressors)  , the importance o f  

some fac to rs  might have been obscured (e.g. the cent ra l  r o l e  apparent ly 

p layed by ambiguity) , and some might have been missed completely (e.9. the 

s i g n i f i c a n c e  o f  self- imposed standards) . 

Face-to-face interv iews i ncorpora t i  ng a del i bera te l y  open-ended 

component are extremely time-consuming and thus i t  was necessary t o  l i m i t  

the s i z e  o f  the sample. However, i t  i s  the author 's  op ln ion  t h a t  whatever 

might have been gained through the use o f  a l a r g e r  sample and a more eas i  l y  
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q u a n t i f i e d  instrument would have been more than i f f s e t  by a reduct ion i n  the 

u t i  1 i t y  of the  data. For i ns tance, i t i s  di  f f  i cul t t o  envisage the genera- 

t i o n  o f  the same amount o f  i n teg ra ted  evidence through quest ionnai res , there 

would have been less oppor tun i ty  t o  ensure tha t  responses were t r u l y  com- 

parable, and the cross-checking o f  percept ions woul d have been v i  r t u a l  l y  

imposs i b l e  . 
The choice before  the researcher always 1 ies between the development 

and the v e r i f i c a t i o n  o f  hypotheses. As already noted, i n  the l i t e r a t u r e  

there  i s  a pauci ty  o f  mater ia l  bear ing c lea r  relevance t o  the m i  1 i e u  and 

emphasis o f  t h i s  study. Thus i t  appears t h a t  a t  t h i s  p o i n t  the choice was 

most p roper l y  t o  engage i n hypothesis development through m i  cro-ethnography . 
N w  t h a t  t h i s  adaptat ion  o f  an t h  ropolog i cal  methodology has p rov i  ded some 

i n d i c a t i o n  o f  the fac to rs  t o  be considered i n  the i n v e s t i g a t i o n  o f  s t ress  

i n  the s e t t i n g  examined, v e r i f i c a t i o n  w i t h  a wider  popu la t ion  and the use o f  

t r a d i t i o n a l  methods and more precise instruments w i l l  l i k e l y  prove easier .  
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A - Guide (Pi l o t  lnterview)  

B - Introductory L e t t e r  

C - Guide ( ~ i r s t  interview)  

D - Guide (second lnterview - subject)  

E - Guide (second Interview - spouse) 

F - Worries of  Universi  t y  Students [adapted  usg grove) 

G - Figure 2 (process Model - the subject) 



Gui de ( p i  l o t  l n  terview) 

Warm-up 

What pa r t i cu l a r  reco l lec t ions do you have o f  A.L.P., now tha t  i t  i s  wel l  
behind you? 

How d i d  you come t o  hear about the program? Do you remember what 
perceptions you had about i t before you entered? 

Now tha t  you are through, are you consulted by others who are consi- 
dering the program? What do you say t o  them? 

What were the main sa t i s fac t ions  you derived from being i n  the program? 
What d issa t i s fac t ions?  

Haw would you describe the demands o f  the program? ( ~ i  f f  t cu l  t t o  meet? 
chal lenging? easy t o  meet?] 

Do you fee l  tha t  your goals and the program's were congruent? (could 
you elaborate?) 

Background 

7. This mater ia l  w i l l  be disguised i n  the case h i s t o r y ,  but  could you g ive 
me a thunbnail sketch o f  your l i f e  u n t i l  the t i m e  you entered univer- 
s i  t y ?  ( ~ i  rthdate, b i r thp lace,  where raised, schooling, parental occu- 
pat ions) .  

8.  Wh.at was your background i n  h i  gher education when you entered A.L .P .? 
(un ive rs i t i es?  areas o f  spec ia l iza t ion?)  

9. What d i d  you do between your l a s t  f u l l - t ime  un ive rs i t y  studies and 
enter ing A.L.P.? (changes o f  job, schools, etc.,  and reasons.) 

10. When you entered A.L .P., what was your job? Was that  sa t i s f y i ng  t o  you? 

1 1  . Did your job s i  tua t ion  change whi l e  you were i n  the program? (How? 
Any e f f ec t s  on your studies?) 

12. What factors i n f  1 uenced you pro o r  con i n  your decision t o  apply f o r  
the program? (Design o f  the program? Personal goals, whether imnedi - 
ate  o r  longterm?) 

l n terpersonal 

13. Were there any noteworthy changes i n  your outside l i f e  wh i le  you were i n  
A.L.P.? (B i r t h  of a ch i l d?  marriage? death i n  the fami ly?) When? 
What were the e f f ec t s  on your studies? 

14. How d i d  A.L.P. a f f e c t  your outs ide l i f e ?  lo elations w i t h  spouse? 
chi ldren? extended fami l y ?  f r iends? outs ide in terests?)  

15. How do you f ee l  about t h i s  now i n  retrospect? 

16. Did people outs ide the program g ive you support and assistance? What 
s o r t  o f  support? Who? (Spouse, other fami ly  mehers, colleagues, etc.) 

17. What were your perceptions o f  the other students i n  the cohort? 
Ind iv idua l l y?  Co l lec t i ve ly?  (Supportive? competit ive? a loof?  f r i end ly?  



sha r i ng?) 

18. D id  the cohort develop any group cohesiveness? H w  much? What e f f e c t s  
d i d  t h i s  have? (on you? o the r  students? the facu l t y? )  

19. What were your percept ions o f  the facu l t y  w i t h  whom you came i n t o  con- 
t a c t ?  (Support i ve? a l o o f ?  competent?) 

Stress P o i n t s / C o ~ i n a  St ra tea ies  

o f  o thers? 

How d i d  t h  
A.L.P.? a t  

Were there  
l a r l y  d i f f  
re la ted?  

During the program d i d  you have a p r e t t y  good idea o f  expectat ions and 
how you were meet i ng them? Why? 

Can you remember s p e c i f i c  times when you f e l t  p a r t i c u l a r l y  p o s i t i v e  
about A.L .P. and your place i n  i t ?  (when? why?) 

Can you remember s p e c i f i c  times when you f e l t  p a r t i c u l a r l y  negat ive 
about A.L .P. and your p lace i n i t ?  (when? Why?) Were these f e e l  i ngs 
resolved? Do you remember how? 

Were there  per iods which were marked by lack of pressure, when course 
demands seemed comp l e  t e  1 y manageab l e ?  (When? Why?) 

Were there s p e c i f i c  times when you f e l t  p a r t i c u l a r  pressure,when the 
demands you faced seemed somewhat daunting? (When? Why?) 

What helped you deal wi t h  t h i s  pressure? (personal ac t ion? assistance 
1 
s pressure a l t e r  your a b i l i t y  t o  meet your o b l i g a t i o n s ?  ( I n  
work? a t  home?) 

times when fac to rs  outs ide  the program made th ings  p a r t i c u -  
c u l t ?  [what? when? hcw?) Were they Job re la ted? faml l y  

How d i d  you deal w i  t h  these fac to rs?  (Personal ac t i on?  support from 
others?)  

We have been t a l k i n g  f o r  some time about pressures. Were there  th ings 
t h a t  made you aware you were under some pressure? (Subject ive fee l i ngs?  
the percept ions o f  o thers? phys io log ica l  symptoms?) 

Wrap-up 

30. I n  re t rospect ,  can you i d e n t i f y  f o r  me the fac tors  which were c r u c i a l  
t o  your successful  completion o f  A.L.P.? (Personal a t t i t u d e s ?  the 
design of the program? support from others? ex te rna l  factors?)  

31. To what degree do you f e e l  your experiences i n  A.L.P. were t y p i c a l  
f o r  your cohort? 



APPENDIX P, 

489 East Osborne Road, 

North Vancouver, B.C., 

V7N 1/44, 

May 26, 1976 

Dear 

I am cur ren t l y  reg is tered i n  the Administrat ive Leadership 

Program a t  S.F.U., and  he thesis I am preparing under the 

sponsorship o f  D r .  Don Erickson has as i t s  focus the examina- 

t i o n  o f  several spec i f i c  aspects of the program from the 

perspective o f  those who have ccmpleted i t .  My study depends 

on interv iewing three graduates from the (year) cohort. The 

choice i s  somewhat circrlmscribed since I wish t o  work w i t h  

graduates who have teen described as "highly successful" by 

the facu l t y ,  and since there i s  concensus on only three names 

from the cohort.  

Needless t o  say, your name i s  one o f  the three and I am 

equal ly  obviously hopeful that  you w i l l  be able t o  accommodate 

me i n  the matter. Nevertheless, I am w r i t i n g  so tha t  should 

you wish t o  th ink  the matter over, you w i l l  have some time t o  

do so before I contact you by phone. 

I must apologize for  i n f l i c t i n g  myself on you, but t h i s  

so r t  of  imposit ion seems t o  be a concommitant o f  being i n  

graduate studies. 

Yours s incerely,  

Geoff W i  l k i n s  



Guide ( ~ i  r s t  in terv iew) 

What p a r t i c u l a r  reco l l ec t i ons  do you have o f  A.L.P. naw t h a t  i t  i s  w e l l  
behind you? 

What fac to rs  in f luenced you i n  your dec is ion  t o  apply f o r  the program? 
(program design? immediate o r  long-term goals?) 

Now t h a t  you are through, are you consul ted by others who are cons i - 
de r ing  the program? What do you say t o  them? 

What were the main s a t i s f a c t i o n s  you der ived from being i n  the program? 
What d i  ssat i s f a c t  ions? 

Do you f e e l  t h a t  your goals and the program's were wngruen t ?  Could 
you exp la in?  

How would you describe the demands o f  the program? ( ~ o u g h ?  chal lengi  ng? 
easy?) Did they peak? When? 

Could you g i ve  me a l i t t l e  background about you rse l f  up t o  the time you 
entered A.L.P.? 

D id  any s i g n i f i c a n t  occupational changes occur w h i l e  you were i n  A.L.P.? 
( ~ f f e c t s ? )  

Were there  any noteworthy changes i n  your o u t s i  & 1 i f e?  ( ~ i  r t h s ?  marr i  - 
age? deaths?) ( ~ f f e c t s ? )  

During A.L.P. d i d  you have a p r e t t y  good idea o f  expectat ions and haw 
you were meeting them? 

Did  you have the f e e l i n g  you were const r ic ted ,  o r  d i d  you have adequate 
freedom of ac t ion? 

Can you remember s p e c i f i c  times when you f e l t  p a r t i c u l a r l y  p o s i t i v e  
about A.L.P. and your place i n  i t ?  (When? why?) 

Can you remember s p e c i f i c  times when you f e l t  p a r t i c u l a r l y  negat ive 
about A.L.P.? (When? why? how resolved?) 

Were there periods marked by lack o f  pressure, when demands seemd com- 
p l e  t e l y  mnageab le?  {When? why?) 

Were the re  s p e c i f i c  times o f  p a r t i c u l a r  pressure, when demands seemd 
somewhat daunt i ng? (when? why?) 

D id  t h i s  pressure a f f e c t  your abi  1 i t y  t o  meet your o b l i g a t i o n s ?  ( l n  
A.L.P.? a t  work? a t  home?) 

What helped you deal w i t h  t h i s  pressure? (personal ac t ion? assistance 
from others?) 

D id  people outs ide  A.L.P. g i ve  you support and assistance? ( ~ a m i l y ?  
co l  leagues?) 

What were your percept ions o f  others i n  the cohort? I n d i v i d u a l l y ?  
c o l l e c t i v e l y ?  (support ive? compet i t ive? a loo f?  sharing?) 

D id  the cohort  develop any group cohesiveness? What e f f e c t  d i d  t h i s  
have? (On you? on others? on the facu l t y? )  

Was there much t a l k  i n  the cohort about the pressures? What was sa id?  



22. Was there much t a l k  w i  t h  the facul t y  o r  a t  home about the pressures? 
What was sa id? 

23. What were your percept ions o f  the f a c u l t y ?   l lo of? suppor t ive? compe- 
ten t?)  

24. We have been t a l k i n g  f o r  some time about pressures. Were there th ings 
which made you aware you were under some pressure? (Subject ive f e e l  ings? 
the percept ions o f  o thers? phys io log i ca l  symptoms?) 

25. I n  re t rospect ,  can you i d e n t i f y  the fac to rs  c r u c i a l  t o  your successful 
completion o f  A.L.P.? (personal a t t r i b u t e s ?  program design? the support 
o f  others?) 

26. To what degree do you f e e l  your experiences were t y p i c a l  f o r  your cohort? 

27. Are there any o ther  th ings you t h i  nk you would have wanted t o  say t o  mc? 



APPENDIX D 

Guide (second interview) (August , 19%) 

1 .  To s t a r t  o f f  w i th ,  I ' d  l i k e  t o  touch on a t op i c  we ta lked about before 
- the matter o f  goals. What d i d  you hope t o  get from the p rogrw,  and 
d i d  these goals tu rn  out  t o  be important i n  mot ivat ing you dur ing 
A.L.P.? 

Musgrove, i n  studies w i t h  students a t  the Univers i ty of Bradford, used 
a check1 i s t  which i n  p a r t  1 i s t ed  the worries o r  concerns on this sheet. 
Were any o f  these appl icable t o  your experience i n  A.L.P.? any ta lked 
o f  i n  the cohort? ( t o  what degree d e b i l i t a t i n g  o r  d is rupt ive? haw 
hand1 ed?) 

Obvious l y  the standard of work you submi t t ed  i mpressed the facul ty. 
What fac tors  do you th ink  prompted you t o  do superior work? (personal 
idea l  of qua1 i t y?  facul  t y  expectations? cohort norms?) 

I gathered from our f i  r s t  interv iew that  i t  was r e a l l y  very important t o  
you personal ly t o  do we l l  i n  A.L.P. Why was i t  so important? (~oes  
t h i s  same motive operate i n  other spheres o f  endeavour?) 

To what degree d i d  your previous academic career inf luence your success 
I n  A.L.P.? (HOW? how would A.L.P compare w i t h  your prevtous university 
t ra in ing?)  

I n  the f i r s t  interviews I got the impression that  the demands o f  the 
program were perceived as quan t i t a t i ve  ra ther  than qua1 l t a t t v e  ( lo ts  t o  
do ra ther  than tough things t o  do) . What were the i n t e l  l ec tua l  demands? 
was A.L.P. a mind expanding experience? (where d i d  the i n t e l l e c t u a l  
demands 1 i e  - lectures? readi ngs? ass ignmn ts?  pro jec ts? were you your- 
s e l f  surpr ised by the high standard o f  your own work?) 

Wh i l e  I 'm on t h i s  top i c, why was the weekly ass i gnmnt  f tom (facul ty) per- 
ceived as such a s t r a i n  when i t  was j u s t  a page i n  length? { l n t e l l ec -  
t ua l  demand?) 

My impression from the f i r s t  interviews was that  energy, planning, and 
endurance were the major requ is i tes  f o r  doing we1 l i n  A.L.P. Do you 
fee l  you want t o  add anything to  that  l i s  t? 

I n  capsule form, hck~ would you describe yourse l f  as a student?  r re 
you a doer - "do i t  now" - o r  do you 1 ike  t o  s i t  and l e t  things perco- 
la te ,  t o  mu1 1 them over?) 

NW I I d  l i k e  you t o  th ink  back and t r y  t o  v i sua l i ze  a t yp i ca l  week i n  
A.L.P. How would you have ordered i t  i n  terms o f  time and e f f o r t ?  

Were you i n  the hab i t  o f  regu lar ly  throwing i n  some re laxat ion o r  
va r i e t y  f o r  a safety-valve, o r  d i d  you react p re t t y  much on an ad hoc 
basis as things came along? 

At various times i n  the f i  r s t  interv iews we discussed the choice between 
emphasizing the theoret ica l  and the p rac t i ca l  i n  the program. D i d  you 
see A.L.P. as leaning one way o r  the other? (Was t h i s  a st imulus f o r  
you?) 

One t h i ng  which came through p r e t t y  c l e a r l y  i n  a l l  three interviews was 
that  f o r  most people the p ro jec t  was manageable large ly  because dead- 
l i nes  were c lear  and very close supervision was exercised by ( facu l ty ) .  
Were these factors (c lear dead1 ines and close supervision) present i n 



the res t  o f  A.L.P., and how he lp fu l  were they there? 

Some people have complained o f  having t o  jump through when they con- 
sidered t o  be capr ic ious ly  placed hoops. What i s  your react ion t o  
that?  

One cornon source o f  st ress i s  facing ambiguous o r  unknown s i tua t ions .  
Were there times when you f e l t  t h i s  pressure? (e.g. f i r s t  few months, 
f i  r s t  pro jec t ,  o ra l  defence, time when ( facul  ty)  re jec ted a l  l papers, 
o r  ( facul  ty)  gave only B ' S )  

When you entered the program d id  you expect i t t o  be r igorous? How 
d i d  you prepare yoursel f for  the experi ence? 

I n  more general terms, what i s  your response t o  a chal lenge? What i s  
the mental set w i  t h  whi ch you approach i t? 

I n  a1 1 t h i s  f l ux ,  i n  the process o f  jugg l ing a l l  the b a l l s  (A.L.P., 
job, family) how d i d  you maintain your balance, the idea you could 
handle i t  a l l ?   i id you have some aphorism - " I t ' l l  a l l  be the same 
i n  a hundred years 'I?) 

I n  one interv iew someone remarked tha t  everything had t o  mesh p r e t t y  
exac t l y  f o r  success; there was no t  a l o t  o f  d iscre t ionary  roam f o r  
manauver. Would you agree?  id you ever consider something going 
ser ious ly  wrong i n  the scenario? what? what s t ra teg ies d i d  you consider?) 

Someone commented that  one comfort was that  there were c lear  temporal 
1 i m i  t s  - "I t Is j u s t  two years, and I have the summer t o  recuperate in."  
How important was that  t o  you? 

A couple o f  a l lus ions were made t o  support from spouses. Can you re- 
member any concrete instances where your w i f e  (husband) was an impor- 
tan t  help t o  you? 

(A) - you re1 ied very 1 i t t l e  on the cohort f o r  support. However, can 
you th ink  o f  any time when you di  d use i t so? o r  acted t o  ass i s  t some- 
one e lse? 

(B) - you mentioned the cohort members o f fe red  "comfort f o r  each other 
i n  times o f  stress". Can you th ink  o f  any spec i f i c  instances? (What 
was the process?) 

(C) - i n  one o f  the f i r s t  interv iews someone e lse mentioned mmbers 
o f  the cohort o f f e r i n g  Itcomfort f o r  each other i n  time o f  stress". 
Can you yoursel f t h i nk  o f  any such instances? (What was the process?) 

I n  our f i r s t  interv iew I asked you t o  i d e n t i f y  those factors you f e l t  
were cruci  a1 f o r  your success i n  the program. Would you t r y  that  
question again f o r  me now? 



APPENDIX E 

Interv iew Guide (spouse) (August, 1976) 

Why do you t h i nk  (subject) went i n t o  A.L.P.? What was helshe looking 
f o r ?  Did he/she f i n d  i t? 

Did you and (subject)  t a l k  much about the program? What i n  general 
d i d  he/she have t o  say? 

Hw di d (subject) seem to  fee l  about the classes? the work-load? the 
f acu l t y?  the cohort? 

From what you observed, how would you advise someone considering going 
i n t o  the program? 

Why do you th ink  (subject) d i d  so we1 l i n  the program? What fac tors  
contr ibuted t o  h is/her success? 

What s t ra teg ies d i d  (subject) employ i n  coping w i t h  the demands o f  the 
program? 

What evidences o f  st ress d i d  you observe? To what fac tors  ins ide o r  
outside the program d i d  t h i s  stress seem re la ted? What techniques d i d  
(subject) use t o  handle the stress? 

How d i d  (subject) being i n  A.L.P. a f fec t  you (and your fami ly )?  What 
adjustments di  d you have t o  make? How do you fee l  (subject) f e l  t about 
t h i s ?  

To what degree and i n  what ways do you feel  that  you personal ly con t r i -  
buted t o  (subject Is) success? 



Worries of Universi t y  Students (adapted, ~ u s ~ r o v e )  

Feel i ng you're not worki ng as hard as you should 

The thought o f  exams 

Feel i ng overwhelmed by academi c work 

Being bored by some o f  your work 

Bei ng unsure o f  your ab i 1 i t i  es 

D i  f f  i cul t y  i n  understanding lectures 

Lack o f  guidance i n  your work by s t a f f  

The manner o r  a t t i t u d e  o f  a lec tu re r  

D i f f i c u l t y  i n  doing w r i t t e n  work o r  exercises 
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