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ABSTRACT 

THE IMPLEMENTATION AND EVALUATION OF A T R A I N I N G  PROGRAM 

I N  FACILITATIVE F U N C T I O N I N G  FOR PRE-SERVICE TEACHERS 

This  s tudy had two major purposes. The f i r s t  was t o  devel-  

op procedures  and m a t e r i a l s  f o r  t r a i n i n g  pre-service t eachers  i n  

Empathy, Respect and Genuineness t o  improve t h e i r  f a c i l i t a t i v e  

func t ion ing  i n  t h e  classroom. A second purpose was t o  compare 

t h e  e f f e c t s  of t r a i n i n g  versus  no t r a i n i n g  on t h e  a b i l i t y  of 

pre-serv ice  t eachers  t o  communicate and d i sc r imina te  e f f e c t i v e  

he lpe r  responses.  

Seventeen pre-service t eachers  were t r a i n e d  t o  respond a t  

h igher  l e v e l s  of  Empathy, Respect and Genuineness i n  t h e i r  

i n t e r p e r s o n a l  t r a n s a c t i o n s .  Empathy l e a d e r s ,  video p ro toco l s ,  

s top-ac t ion  response formulat ion,  r o l e  p r a c t i c e ,  l i v e  p r a c t i c e ,  

and a h igh  funct ioning  t r a i n e r  c o n s t i t u t e d  t h e  b a s i c  t r a i n i n g  

experiences.  The program involved about e ighteen  hours of t r a i n -  

i n g  and focused on Empathy a s  t h e  major s k i l l .  

Instruments  developed by Kra tochvi l ,  Carkhuff and Berenson 

f o r  a s s e s s i n g  t h e  a b i l i t y  of s u b j e c t s  t o  d i sc r imina te  and com- 

municate e f f e c t i v e  he lpe r  responses provided t h e  measurement 

indexes f o r  t h i s  study. Training and con t ro l  s u b j e c t s  completed 

indexes immediately p r i o r  t o  and s e v e r a l  months a f t e r  t h e  t r a i n -  

i n g  per iod .  Fourteen s e t s  of pre- and post-  audio-tape record- 

ings  of t r a i n e e  i n t e r a c t i o n s  i n  l i v e  s e t t i n g s  were a l s o  c o l l e c t -  

ed.  Three t r a i n e d  r a t e r s  provided r a t i n g s  of t h e  audio-tapes 

and communication indexes f o r  d a t a  a n a l y s i s .  

iii 



The t tes t  of  a d i f f e r e n c e  between means was used t o  com- - 

pa re  t h e  l e v e l s  of f u n c t i o n i n g  o f  t r a i n i n g  group s u b j e c t s  on 

t h e  pre-  and p o s t - t e s t  measures; and t o  compare t h e  l e v e l s  of 

f u n c t i o n i n g  of t h e  t r a i n i n g  group w i t h  t h e  c o n t r o l  group. 

F ind ings  from t h e  s tudy  showed t h a t  t r a i n i n g  sample sub- 

jects improved s i g n i f i c a n t l y  on measures of  Empathy, Respect  

and Genuineness a s  w e l l  as on indexes  o f  communication and d i s -  

c r i m i n a t i o n  of e f f e c t i v e  h e l p e r  responses .  F i n a l  l e v e l s  of  

f a c i l i t a t i v e  f u n c t i o n i n g  w e r e  above t h a t  r e p o r t e d  f o r  e x p e r i -  

enced counse lors .  The t r a i n i n g  group a l s o  performed s i g n i f i -  

c a n t l y  b e t t e r  t han  t h e  c o n t r o l  group on indexes  of  communication 

and d i s c r i m i n a t i o n  of  e f f e c t i v e  h e l p e r  responses  i n  t h e  pos t -  

test  s e t t i n g s .  

I m p l i c a t i o n s  w e r e  drawn r e g a r d i n g  t h e  app rop r i a t enes s  of  

f a c i l i t a t i v e  t r a i n i n g  f o r  p re - se rv i ce  t e a c h e r s  and supe rv i so ry  

personne l ,  and t h e  e f f e c t  of  t r a i n i n g  wi th  r e s p e c t  t o  t h e  r o l e  

of t h e  t e a c h e r ,  c lassroom management p r a c t i c e s ,  and i n t e r -  

p e r s o n a l  r e l a t i o n s h i p s .  

There w e r e  f o u r  sugges t ions  f o r  f u r t h e r  s tudy  which de- 

r i v e d  from t h i s  i n v e s t i g a t i o n .  These inc luded  an i n v e s t i g a t i o n  

of t r a i n e e  s e l e c t i o n  c r i t e r i a ,  an i n v e s t i g a t i o n  of t h e  d u r a b i l i t y  

o f , t r a i n e e  g a i n s ,  an i n v e s t i g a t i o n  of  t h e  r e l a t i o n s h i p  between.  

t r a i n i n g  g a i n s  and subsequent  p u p i l  l e a r n i n g  outcomes, and t h e  

development of improved in s t rumen t s  f o r  t h e  assessment  of  R e s -  

p e c t  and Genuineness. 
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CHAPTER I 

INTRODUCTION 

The Need f o r  t h e  Study 

Teaching has  been de f ined  i n  many ways: " . . . a  system o f  

a c t i o n s  d i r e c t e d  t o  p u p i l s "  (Smith,  1960) ,  " . . . t h a t  a c t i v i t y  of  

men which be ing  engaged i n ,  c o n t a i n s  t h e  cond i t i ons  f o r  t h e  

n u r t u r e  of  f r e e  human be ings . "  (Green, 1965) ,  " a  form of  i n t e r -  

pe r sona l  i n f l u e n c e  aimed a t  changing t h e  behavior  p o t e n t i a l  o f  

ano the r  person" (Gage, 1963) ,  o r  as " . . . fundamental ly  a  s o c i a l  

p roces s  i n v o l v i n g  communication and i n t e r a c t i o n  between a t  l e a s t  

two people ,  a  t e a c h e r  and a  s t u d e n t . "  (Stolurow and Pahe l ,  1963) .  

I t  would seem t h a t ,  whatever o n e ' s  p o i n t  of  view, t each ing  i n -  

vo lves  an i n t e r p e r s o n a l  r e l a t i o n s h i p  of one s o r t  o r  ano the r  and - 
i s  marked by t r a n s a c t i o n s  between a  more knowing i n d i v i d u a l  ( t h e  

t e a c h e r  o r  h e l p e r )  and a  less knowing i n d i v i d u a l  ( t h e  s t u d e n t  o r  

he lpee )  . 
The i n t e r p e r s o n a l  r e l a t i o n s h i p  between a  h e l p e r  and he lpee  

wherein t h e  a c t i o n  of  t h e  former i s  in t ended  t o  e f f e c t  p o s i t i v e  

l e a r n i n g  o r  change i n  t h e  l a t t e r  i s  sometimes c a l l e d  a "he lp ing  

r e l a t i o n s h i p "  and i s  t h e  s u b j e c t  of i n c r e a s i n g  a t t e n t i o n  on t h e  

p a r t  of e d u c a t i o n a l  w r i t e r s  and r e s e a r c h e r s  (Carkhuff ,  Berenson, 

Gazda, Rogers, Aspy, and S t o f f e r )  . 
C a r l  Rogers has  p u t  f o r t h  a theo ry  of  h e l p i n g - r e l a t i o n s h i p s  

wherein h e l p e r  c h a r a c t e r i s t i c s  a r e  r e l a t e d  t o  p o s i t i v e  he lpee  

l e a r n i n g .  H e  w r i t e s :  

I f  I can c r e a t e  a r e l a t i o n s h i p  c h a r a c t e r i z e d  on 
my p a r t :  



by a  

by a 

by a 

Then 
w i l l  

w i l l  

w i l l  
w i l l  
w i l l  

w i l l  
w i l l  

genuineness  and t r anspa rence ,  i n  which I am my 
real f e e l i n g s ;  
w a r m  acceptance of  and p r i z i n g  of  t h e  o t h e r  
person  a s  a  s e p a r a t e  i n d i v i d u a l ;  
s e n s i t i v e  a b i l i t y  t o  s e e  h i s  world and himself  
as he s e e s  them; 
t h e  o t h e r  i n d i v i d u a l  i n  t h e  r e l a t i o n s h i p :  
expe r i ence  and unders tand  a s p e c t s  of h imself  
which p r e v i o u s l y  he has  r e p r e s s e d ;  
f i n d  himself  becoming b e t t e r  i n t e g r a t e d ,  more 
a b l e  t o  f u n c t i o n  e f f e c t i v e l y ;  
become s imilar  t o  t h e  person he would l i k e  t o  be;  
be  more s e l f - d i r e c t i n g  and s e l f - c o n f i d e n t ;  
become more of  a person ,  more unique and more 
s e l f - e x p r e s s i v e ;  
be  more unders tanding ,  more a c c e p t a n t  of o t h e r s ;  
be more a b l e  t o  cope w i t h  t h e  problems of l i f e  
more adequa te ly  and more comfortably;  

I b e l i e v e  t h a t  t h i s  s t a t emen t  ho lds  whether I am 
speaking  of  my r e l a t i o n s h i p  wi th  a  c l i e n t ,  w i th  a 
group o f  s t u d e n t s ,  o r  s t a f f  members, w i t h  my fami ly  
o r  c h i l d r e n .  (Rogers,  1961, pp. 37-38) 

The h e l p e r  c h a r a c t e r i s t i c s ,  o u t l i n e d  above, a r e  o f t e n  r e f e r r e d  

t o  as " f a c i l i t a t i v e  c o n d i t i o n s " ,  whi le  " f a c i l i t a t i v e  func t ion ing"  

r e f e r s ,  i n  p a r t ,  t o  t h e i r  p resence  i n  t h e  h e l p e r ' s  i n t e r a c t i o n s .  

I n  t h i s  s tudy  t h e  f a c i l i t a t i v e  c o n d i t i o n s  a r e  seen a s  i n t e r -  

p e r s o n a l  s k i l l s  and are des igna t ed ,  i n  o r d e r  o f  Rogers' presen- 

t a t i o n ,  Genuineness,  Respect  and Empathy. 

There i s  cons ide rab le  ev idence  t o  sugges t  t h a t  it i s  t h e  

manner i n  which t h e  h e l p e r  i n t e r a c t s  w i t h  t h e  he lpee  t h a t  i n -  

f l u e n c e s  l e a r n i n g  i n  t h e  l a t t e r  (Berenson and Carkhuff ,  1967; 

Carkhuff and Berenson, 1967; Truax and Carkhuff ,  1967; Combs, . 

1965; and Gazda, 1973) .  Evidence a l s o  s u g g e s t s  t h a t  t h e  set o f  

c o n d i t i o n s  o u t l i n e d  by Rogers promotes p o s i t i v e  he lpee  outcomes, 

and t h a t  t h e s e  c o n d i t i o n s  a r e  i n h e r e n t  i n  s u c c e s s f u l  h e l p i n g  re- 

l a t i o n s h i p s  (Carkhuff  and Berenson, 1967; Truax and Carkhuff ,  ' 
,' 

1967; and Carkhuf f ,  1969 a ) .  , .,.. JC 93+%c 



The importance of t h e  i n t e r p e r s o n a l  r e l a t i o n s h i p  t o  t e a c h i n g  

i s  r e f l e c t e d  i n  t h e  paper  "An Emphasis i n  t h e  P r o f e s s i o n a l  

Development Program" which urges  t h a t . . .  

" . . .major emphasis be p l aced  upon developing t h e  
s t u d e n t ' s  s k i l l  i n  r e l a t i n g  t o  c h i l d r e n  and o t h e r  

d 

a d u l t s  s i n c e  a  s u c c e s s f u l  r e l a t i o n s h i p  i s  t h e  dynamic 
upon which t h e  succes s  o f  a l l  t e a c h i n g  methods 
depends. (From t h e  F a c u l t y  of Educat ion,  Simon F r a s e r  
U n i v e r s i t y ,  s e e  Appendix A )  

Furthermore,  t h e  c o n d i t i o n s  o u t l i n e d  e a r l i e r  by Rogers as 

be ing  e s s e n t i a l  t o  a s u c c e s s f u l  r e l a t i o n s h i p ,  a r e  r e f l e c t e d  i n  

t h i s  pape r ' s  l i s t o f  s t u d e n t  competencies f o r  s t u d e n t s  o f  Simon 

F r a s e r  U n i v e r s i t y ' s  P r o f e s s i o n a l  Development Program where one 

of t h e  f o u r  competencies l i s t e d  under I n t e r p e r s o n a l  Development 

r e q u i r e s  t h a t  a  s t u d e n t  " is  a b l e  t o  r e l a t e  t o  o t h e r s  w i th  a  h igh  

r a t i n g  i n  'warmth',  'empathy' ,  and ' genu ineness ' "  (Appendix A ) .  

I n  a r e c e n t  s tudy  ( D .  Aus t in ,  1975) concerning changes i n  

t h e  f a c i l i t a t i v e  f u n c t i o n i n g  of s t u d e n t s  over  t h e  cou r se  t h e i r  

t e a c h e r  t r a i n i n g  a t  Simon F r a s e r  U n i v e r s i t y ,  it was found t h a t :  

There was no i n d i c a t i o n  i n  t h i s  s tudy  t h a t  s t u d e n t  
t e a c h e r s  were l e a v i n g  t h e i r  t e a c h e r  t r a i n i n g  program 
wi th  s k i l l  t h a t  would c o n t r i b u t e  t o  t h e i r  f a c i l i t a t i v e  
f u n c t i o n i n g  i n  t h e  classroom. 

This  r e s u l t  i s  c o n s i s t e n t  w i t h  t h e  f i n d i n g s  t h a t  t e a c h e r s ,  un- 

t r a i n e d  i n  i n t e r p e r s o n a l  s k i l l s ,  f u n c t i o n  a t  lower t han  f a c i l i t a -  

t i v e  l e v e l s  (Carkhuff ,  1967, 1971) .  One of  t h e  sugges t ions  f o r  

f u r t h e r  s tudy  con ta ined  i n  A u s t i n ' s  work was t h a t :  

A more d i r e c t  approach would be t o  ensu re  t h a t  
s t u d e n t s  a r e  p re sen ted  wi th  s y s t e m a t i c  t r a i n i n g  which 
i n c l u d e s  d i d a c t i c ,  e x p e r i e n t i a l ,  and model l ing 
components as d e s c r i b e d  by Carkhuff (1969, 1971) 

a sugges t ion  which i s  suppor ted  i n  t h e  work o f  S a n t i l l i  (1969) ,  

Carkhuff and G r i f f i n  (1971) , and F r a s e r  and V i t r o  (1976) . 



4 

The t h e o r e t i c a l  importance of  i n t e r p e r s o n a l  s k i l l s  t o  

t e a c h e r  t r a i n i n g ,  t h e  d e s i r a b i l i t y  of  such s k i l l s  a s  r e f l e c t e d  

i n  t h e  g o a l s  of t e a c h e r  t r a i n i n g  programs, t h e  e v i d e n t  l a c k  o f  

such s k i l l s  i n  u n t r a i n e d  pre-  and i n s e r v i c e  t e a c h e r s ,  and t h e  

p o s i t i v e  outcomes a s s o c i a t e d  wi th  s y s t e m a t i c  t r a i n i n g  provide  

t h e  r a t i o n a l e  f o r  t h i s  s tudy .  

S ta tement  of  t h e  Problem 

The problem addressed  i n  t h i s  s tudy  was: W i l l  a t r a i n i n g  

program i n  Empathy, Respect  and Genuineness l e a d  t o  an i n c r e a s e  

i n  s k i l l s  s o  t h a t  p re - se rv i ce  t e a c h e r s  a t  Simon F r a s e r  U n i v e r s i t y  

might improve t h e i r  f a c i l i t a t i v e  f u n c t i o n i n g  i n  t h e  classroom? 

Purpose of t h e  Study 
'1 

The purpose of t h i s  s tudy  was t o  develop expe r i ences  and 

m a t e r i a l s  f o r  t r a i n i n g  p re - se rv i ce  t e a c h e r s  i n  t h e  i n t e r p e r s o n a l  

s k i l l s  of Empathy, Respect  and Genuineness t o  improve t h e i r  

f a c i l i t a t i v e  f u n c t i o n i n g  i n  t h e  c lassroom and t o  compare t h e  

e f f e c t s  of  t r a i n i n g  ve r sus  no t r a i n i n g  on t h e  a b i l i t y  of  pre-  

s e r v i c e  t e a c h e r s  t o  communicate and d i s c r i m i n a t e  e f f e c t i v e  h e l p e r  

responses .  

Seventeen p re - se rv i ce  t e a c h e r s  e n r o l l e d  i n  an e x t e r n a l  pro- 

f e s s i o n a l  development program a t  Simon F r a s e r  Un ive r s i t y  w e r e  . 

t r a i n e d  t o  d i s c r i m i n a t e  and respond w i t h  Empathy, Respect ,  and 

Genuineness a s  de f ined  by Truax and Carkhuff .  Empathy l e a d e r s ,  

v ideo  p r o t o c o l s ,  s t o p  a c t i o n  response fo rmula t ion ,  r o l e  p r a c t i c e ,  

l i v e  p r a c t i c e ,  and a h igh  f u n c t i o n i n g  model formed t h e  b a s i s  of  

t h e  t r a i n i n g  expe r i ence .  The p re - se rv i ce  t e a c h e r s  were t r a i n e d  



' under  a l e a d e r  f u n c t i o n i n g  a t  h igh  l e v e l s  of  t h e  f a c i l i t a t i v e  

c o n d i t i o n s .  T ra in ing  i n  t h e s e  i n t e r p e r s o n a l  s k i l l s  was one com- 

ponent of t h e i r  p r o f e s s i o n a l  development program which extended 

over  t h r e e  s emes t e r s ,  t h e  l a s t  be ing  an extended prac t icum of  

f o u r t e e n  weeks. 

P r e  and p o s t  r a t i n g s  by t r a i n e d  raters were made of  t r a i n e e  

responses  t o  w r i t t e n  s i m u l a t i o n s  as w e l l  a s  of  audio e x c e r p t s  of  

t h e i r  i n t e r a c t i o n s  w i t h  p u p i l s  i n  t h e  classroom. Peer  and p u p i l  

feedback se rved  as an a d d i t i o n a l  i n d i c a t o r  of  f a c i l i t a t i v e  func- 

t i o n i n g .  

Hypotheses 

To c a r r y  o u t  t h e  purpose o f  t h i s  s tudy  t h e  fo l lowing  

hypotheses  w e r e  genera ted :  

There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  between t h e  pre-  

t es t  mean s c o r e s  of  t h e  t r a i n i n g  program sample and t h e  PDP 

c o n t r o l  group f o r  ( A )  communication and ( B )  d i s c r i m i n a t i o n  of  

e f f e c t i v e  h e l p e r  responses  on p e n c i l  and paper  measures. 

There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  between t h e  pos t -  

t es t  mean s c o r e s  of t h e  t r a i n i n g  program sample and t h e  PDP 

c o n t r o l  group f o r  ( C )  communication and ( D )  d i s c r i m i n a t i o n  of 

e f f e c t i v e  h e l p e r  responses  on p e n c i l  and paper  measures. 

There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  between t h e  pre -  

and p o s t - t e s t  mean s c o r e s  o f  t h e  t r a i n i n g  program sample f o r  

( E )  communication and (F)  d i s c r i m i n a t i o n  of e f f e c t i v e  h e l p e r  

responses  on p e n c i l . a n d  paper  measures. 

There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  between t h e  pre-  

and p o s t - t e s t  mean s c o r e s  o f  t h e  t r a i n i n g  sample s u b j e c t s  i n  ( G )  

Empathy, ( H )  Respect  and ( I )  Genuineness on audio- tape r a t i n g s .  



Assumptions 

A b a s i c  a s sumpt ion  o f  t h i s  s t u d y  i s  t h a t  t h e r e  i s  v a l i d i t y  

t o  Rogers '  t h e o r y  o f  h e l p i n g .  Truax and Carkhuff  (1967) p r o v i d e  

v a l i d a t i n g  e v i d e n c e  t o  s u p p o r t  t h i s  a s sumpt ion  ... t h a t  h e l p e r  

communication o f  empathy, r e s p e c t ,  and g e n u i n e n e s s  r e l a t e s  pos- 

i t i v e l y  t o  h e l p e e  g a i n s .  

A second  assumpt ion  h o l d s  t h a t  t e a c h i n g  i s  a  h e l p i n g  p ro -  

f e s s i o n  i n  which t h e  n a t u r e  o f  t h e  i n t e r p e r s o n a l  r e l a t i o n s h i p  

between t e a c h e r  ( h e l p e r )  and s t u d e n t  ( h e l p e e )  e f f e c t s  outcomes 

i n  t h e  s t u d e n t  (Combs, 1969;  Gazda, 1 9 7 3 ) .  

T h i r d ,  i f  h e l p e r  l e v e l  o f  Empathy, R e s p e c t ,  and Genuineness  

r e l a t e s  p o s i t i v e l y  t o  h e l p e e  g a i n s ,  t h e n  t e a c h e r  l e v e l  o f  t h e s e  

c o n d i t i o n s  r e l a t e s  p o s i t i v e l y  t o  s t u d e n t  g a i n s  (Truax and 

C a r k h u f f ,  1967; ASpy, 1969; Aspy and  Roebuck, 1 9 7 2 ) .  

A f o u r t h  assumpt ion  i s  t h a t  t r a i n e e s  undergo ing  s y s t e m a t i c  

t r a i n i n g  i n  Empathy, R e s p e c t ,  and Genuineness  w i l l  i n c r e a s e  i n  

s k i l l  and t h i s  i n c r e a s e  i n  s k i l l  w i l l  b e  r e f l e c t e d  i n  c l a s s r o o m  

i n t e r a c t i o n s  ( H e f e l e ,  1971;  Shaddock, 1 9 7 3 ) .  

D e f i n i t i o n  o f  Terms 

The f o l l o w i n g  t e r m s  a r e  d e f i n e d  a s  t h e y  were used  i n  t h e  

c o n t e x t  o f  t h i s  s t u d y .  

The P r o f e s s i o n a l  Development Program (PDP) - The P r o f e s s i o n a l  

Development Program i s  t h r e e  semesters i n  dura t ion ' .  P r o f e s s i o n a l  

s t y d i e s  and  a c t i v i t i e s  a r e  a r r a n g e d  i n  t h e  f o l l o w i n g  sequence:  

F i r s t  Semes te r  o f  P r o f e s s i o n a l  Development Proqram 

EDUC 401-8 I n t r o d u c t i o n  t o  Classroom Teaching 
A h a l f  semester o f  o b s e r v a t i o n  and e x p e r i e n c e  i n  a  
B. C.  s c h o o l  d u r i n g  which g r o u p s  o f  t h r e e  o r  f o u r  



s t u d e n t s  work a s  a team wi th  a t e a c h e r  s e l e c t e d  by 
school  a u t h o r i t i e s ,  and appoin ted  by t h e  Un ive r s i t y  
a s  a School Assoc ia te .  The Assoc i a t e  i s  a s s i s t e d  
by t h e  Un ive r s i t y  F a c u l t y  and o t h e r  s t a f f  as circum- 
s t a n c e s  permi t .  S tuden t s  obse rve ,  t e ach  and 
p a r t i c i p a t e  i n  s choo l  r o u t i n e s  and programs. 

EDUC 402-8 S t u d i e s  o f  Educa t iona l  Theory and 
P r a c t i c e  
A h a l f  semes te r  of s tudy  du r ing  which s t u d e n t s  ex tend  
t h e i r  knowledge of  e d u c a t i o n a l  t heo ry  and p r a c t i c e .  
This  s tudy  p e r i o d  i n c l u d e s  workshops and seminars 
which r e f l e c t  s t u d e n t  i n t e r e s t  i n  grade l e v e l s  and 
s p e c i a l  t r a i n i n g  areas and i n d i v i d u a l  s tudy  p r o j e c t s .  

Second and Third  Semesters  o f  P r o f e s s i o n a l  Deve lo~ment  
Program 

EDUC 405-15 Teaching Semester  ( P r e r e q u i s i t e s :  
EDUC 401, 402) 
A semes te r  of  c lassroom expe r i ence  supe rv i sed  by 
U n i v e r s i t y  appoin ted  School Assoc i a t e s .  The school  
placement i s  a p p r o p r i a t e  t o  t h e  grade  l e v e l  and s u b j e c t  
s p e c i a l t i e s  which t h e  s t u d e n t  e x p e c t s  t o  t each  a f t e r  
g radua t ion .  S tuden t s  a r e  expec ted  t o  assume a  l a r g e  
measure of  r e s p o n s i b i l i t y  and t o  p a r t i c i p a t e  i n  a  wide 
range of t each ing  and supe rv i so ry  a c t i v i t i e s .  

EDUC 4 0 4  Semester  on Campus ( P r e r e q u i s i t e s :  
EDUC 401, 402) 
Course programming i n  t h i s  semes te r  i s  designed i n  con- 
s u l t a t i o n  w i t h  t h e  D i r e c t o r  of  Undergraduate Programs 
and t h e  s t u d e n t ' s  Facu l ty  Assoc i a t e  t o  ensu re  t h a t  
p r o f e s s i o n a l ,  academic and c e r t i f i c a t i o n  requi rements  
are s a t i s f i e d .  S tuden t s  under take  f o u r t e e n  t o  e i g h t e e n  
semes te r  c r e d i t  hours  of  s t u d i e s  i n  Educat ion and/or 
o t h e r  F a c u l t i e s  t o  permi t  t h e  achievement of  one o r  more 
o f  t h e  fo l lowing  o b j e c t i v e s :  

1. To s tudy  e d u c a t i o n a l  theory  and i t s  r e l a t i o n -  
s h i p s  t o  classroom p r a c t i c e .  

2.  To i n v e s t i g a t e  approaches t o  t each ing  i n  school  
s u b j e c t  a r e a s  of o t h e r  a s p e c t s  of classroom 
p r a c t i c e .  

3 .  To s t r e n g t h e n  o r  d i v e r s i f y  s u b j e c t  m a t t e r  
background i n  t e a c h i n g  s u b j e c t s  . 

4 .  To r e c t i f y  course  d e f i c i e n c i e s ,  i f  any, i n  
s u b j e c t s  r e q u i r e d  f o r  t e a c h e r  c e r t i f i c a t i o n .  



5. To e x p l o r e  new s u b j e c t  a r e a s  of  i n d i v i d u a l  
i n t e r e s t  which a r e  r e l e v a n t  t o  educa t ion  and 
t o  f u t u r e  p r o f e s s i o n a l  g o a l s .  (Simon F r a s e r  
U n i v e r s i t y ,  1976) .  

Vancouver E x t e r n a l  Program - an o f f  campus competency based 

p r o f e s s i o n a l  development program, s u b s e t  t o  t h e  P r o f e s s i o n a l  

Development Program. Educat ion 401 and 402 were combined i n  t h e  

f i r s t  s emes t e r  of  t r a i n i n g .  The s t u d e n t s  were teamed i n  sma l l  

groups and p l aced  i n  s e l e c t e d  c lassrooms.  They s t a y e d  i n  t h e  

c lass rooms f o r  t h r e e  weeks then  a t t e n d e d  an off-campus s tudy  

c e n t r e  f o r  one week. This  c y c l e  was r epea t ed  tw ice ,  fol lowed by 

a f i n a l  week of  d i r e c t e d  s tudy .  

The second semes te r ,  Educat ion 4 0 4 ,  fo l lowed t h e  g u i d e l i n e s  

as o u t l i n e d  i n  t h e  PDP d e f i n e d  e a r l i e r .  

The t h i r d  s emes t e r ,  Educat ion 405, c o n s i s t e d  of  a f o u r t e e n  

week ex tended  prac t icum i n  s e l e c t e d  c lassrooms.  

F a c i l i t a t i v e  c o n d i t i o n s  - r e f e r  s p e c i f i c a l l y  t o  t h e  c o n d i t i o n s  
.A 

of Empathy, Respect  and Genuineness. 

Empathy - i n v o l v e s  bo th  t h e  h e l p e r ' s  s e n s i t i v i t y  t o  c u r r e n t  f e e l -  

i n g  and h i s  v e r b a l  f a c i l i t y  t o  communicate t h i s  unders tanding  i n  

a language a t t u n e d  t o  t h e  h e l p e e ' s  c u r r e n t  f e e l i n g s  (Truax and 

Carkhuf f ,  1967, p .  4 6 ) .  

Respect  - f o r  a he lpee  means a c c e p t i n g  him as a person  w i t h  human 

p o t e n t i a l i t i e s .  I t  i n v o l v e s  a nonpossess ive  c a r i n g  f o r  him as a 

s e p a r a t e  person  and t h u s ,  a w i l l i n g n e s s  t o  s h a r e  e q u a l l y  h i s  

joys  and a s p i r a t i o n s  o r  h i s  dep re s s ions  and f a i l u r e s .  I t  i n -  

vo lves  v a l u i n g  t h e  he lpee  a s  a person ,  s e p a r a t e  from any eva lua-  

t i o n  o f  h i s  behavior  o r  thoughts .  (Truax and Carkhuff ,  1967, p .58) .  
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~ e n u i n e n e s s  - The h e l p e r  may be a c t i v e l y  r e f l e c t i n g ,  i n t e r -  

p r e t i n g ,  ana lyz ing ,  o r  i n  o t h e r  ways f u n c t i o n i n g  as a  t h e r a p i s t ;  

but t h i s  f u n c t i o n i n g  must be s e l f - congruen t ,  s o  t h a t  he  i s  be ing  

himself  i n  t h e  moment r a t h e r  t han  p r e s e n t i n g  a  p r o f e s s i o n a l  

facade .  Thus, t h e  h e l p e r ' s  response  must be s i n c e r e  r a t h e r  t han  

phoney; i t  must exp res s  h i s  real  f e e l i n g s  o f  be ing ,  r a t h e r  t han  

de fens iveness  (Truax and Carkhuff ,  1967, p. 6 9 ) .  

 elp ping r e l a t i o n s h i p s  - refer t o  t h o s e  r e l a t i o n s h i p s  between a  

h e l p e r  and he lpee  which imply t h a t  a  change i n  behavior ,  a t t i -  

t u d e s ,  o r  b e l i e f s  on t h e  p a r t  o f  t h e  he lpee  w i l l  come about  

(Aus t in ,  1975, p. 8 ) .  

F a c i l i t a t i v e  f u n c t i o n i n g  - F a c i l i t a t i v e  f u n c t i o n i n g  may be 

a s s e s s e d  on f i v e - p o i n t  s c a l e s  moving from t h e  communication of  

none o f  t h e  c o n d i t i o n s  ( l e v e l  1) t o  t h e  f u l l  and s imul taneous 

communication of a l l  of t h e  fo l lowing  g e n e r a l  cond i t i ons :  The 

f a c i l i t a t o r  i s  a  person who i s  l i v i n g  e f f e c t i v e l y  h imse l f  and 

who d i s c l o s e s  h imse l f  i n  a genuine and c o n s t r u c t i v e  f a s h i o n  i n  

response  t o  o t h e r s .  H e  communicates an a c c u r a t e  empathic under- 

s t a n d i n g  and a  r e s p e c t  f o r  a l l  o f  t h e  f e e l i n g s  of  o t h e r  pe r sons  

and gu ides  d i s c u s s i o n s  w i t h  t hose  pe r sons  i n t o  s p e c i f i c  f e e l i n g s  

and expe r i ences .  H e  communicates conf idence  i n  what he i s  doing 

and i s  spontaneous and i n t e n s e .  I n  a d d i t i o n ,  whi le  he i s  open 

and f l e x i b l e  i n  h i s  r e l a t i o n s  w i t h  o t h e r s  and committed t o  t h e  

w e l f a r e  of  t h e  o t h e r  person ,  he i s  q u i t e  capable  o f  a s s e r t i v e  

and con f ron t ing  behaviors  when it i s  a p p r o p r i a t e  (Carkhuff ,  

1969, (a)  p. 171) . 



~inimurn l e v e l  of  f a c i l i t a t i v e  f u n c t i o n i n g  - r e f e r s  t o  h e l p e r  

func t ion ing  r a t e d  a t  3 . 0  on Carkhuf f ' s  f i v e  p o i n t  s c a l e  f o r  

a s s e s s i n g  t h e  h e l p f u l n e s s  of t h e  h e l p e r  i n t e r a c t i o n  (Aus t in ,  

  raining program i n  f a c i l i t a t i v e  c o n d i t i o n s  - r e f e r s  t o  t h e  

t r a i n i n g  program d e s c r i b e d  i n  t h i s  s tudy  designed t o  promote t h e  

f a c i l i t a t i v e  f u n c t i o n i n g  of t e a c h e r  t r a i n e e s  on t h e  Vancouver 

E x t e r n a l  Program (See Appendix B)  . 

L i m i t a t i o n s  of  t h e  Study 

The s tudy  was l i m i t e d  t o  seventeen persons  from among those  

~ r o f e s s i o n a l  Development Program s t u d e n t s  who a p p l i e d  f o r  admis- 

s i o n  i n t o  t h e  Vancouver E x t e r n a l  Program. 

The t r a i n i n g  program i n  Empathy, Respect  and Genuineness 

comprised some e i g h t e e n  hours  of c l a s s  t i m e  and was an i n t e g r a l  

p a r t  of t h e  f i r s t  semes te r  of t h e  Vancouver Ex te rna l  Program. 

The classroom t e a c h e r s  w e r e  s e l e c t e d  on t h e  b a s i s  of  t h e i r  

w i l l i n g n e s s  t o  work w i t h  t h e  Vancouver Ex te rna l  t r a i n e e s  a s  w e l l  

as t h e  degree  t o  which they  mani fes ted  h igh  l e v e l s  of  i n t e r p e r -  

s o n a l  s k i l l s .  

T ra in ing  i n  Respect  and Genuineness was n o t  a  major compo- 

nen t  of t h e  t r a i n i n g  program. 



CHAPTER I1 

REVIEW OF RELATED LITERATURE 

The l i t e r a t u r e  review i n  t h i s  s tudy  w i l l  focus  on f o u r  main 

areas: (1) I n t e r p e r s o n a l  s k i l l s  development as goa l s  of  t e a c h e r  

t r a i n i n g ,  (2  i d e n t i f i c a t i o n  of  Empathy, Respect  and Genuineness 

as key i n t e r p e r s o n a l  s k i l l s ,  ( 3 )  Empathy, Respect  and Genuine- 

n e s s  as r e l a t e d  t o  p u p i l  outcomes, and ( 4 )  t r a i n i n g  programs i n  

Empathy, Respect  and Genuineness. 

I n t e r p e r s o n a l  S k i l l s  Development a s  

Goals of  T r a i n i n g  

From t h e  l a t e  n i n e t e e n t h  t o  t h e  middle of  t h e  t w e n t i e t h  cen- 

t u r y  t h e  emphasis i n  p u b l i c  educa t ion  s h i f t e d  from an academic 

focus  t o  one encompassing t h e  growth and development of  t h e  

t o t a l  person  (Woodring, 1975) .  During t h i s  p e r i o d  t h e  emphasis 

i n  t e a c h e r  p r e p a r a t i o n  underwent a cor responding  s h i f t .  S u b j e c t  

mas te ry  a s  t h e  s o l e  competency requi rement  expanded t o  i n c l u d e  

such t h i n g s  a s  cou r se s  i n  t h e  l i b e r a l  a r t s  and p r o f e s s i o n a l  

founda t ions  as w e l l  a s  t e a c h i n g  prac t icums (Conant, 1963) .  
. 

Teaching was be ing  viewed more and more a s  an i n t e r a c t i v e ,  

p e r s o n a l  a c t i v i t y  (Smith, 1960; Gage, 1963) . 
inter-) 

More r e c e n t l y  a number of w r i t e r s  have argued f o r  i n t e r ? e r -  

s o n a l  s k i l l s  development as an impor t an t  p r e r e q u i s i t e  of  e f f e c -  

t i v e  t e a c h i n g  (Rogers,  1969; Purkey, Combs, Avi la ,  1971; 

Moustakas, 1972; Gazda, 1973) .  Moreover, Smith has  sugges ted  

t h a t  an impor t an t  i n t e r p e r s o n a l  s k i l l  neces sa ry  f o r  e f f e c t i v e  

t e a c h i n g  i s  an a b i l i t y  t o  e n t e r  i n t o  two-way communication w i t h  



p u p i l s ,  p a r e n t s  and c o l l e a g u e s  (Smith,  1963) .  R. Y .  W i l l  (1967) 

suppor t s  t h i s  p o i n t  of view i n  h i s  a r t i c l e ,  "The Educat ion of 

t h e  Teacher a s  Person",  i n  which he s t a t e s  t h a t :  

The purpose o f  bo th  g e n e r a l  and p r o f e s s i o n a l  
educa t ion  i s  t o  develop t h e  s t u d e n t ' s  a b i l i t y  t o  
i n t e r a c t  w i t h  s p e c i f i c  o t h e r s  i n  a way t h a t  enhances 
t h e  p o s s i b i l i t y  of e f f e c t i n g  d e s i r a b l e  changes i n  
behavior .  

C. N.  R a t z l a f f ,  A s s i s t a n t  P r o f e s s o r  of Educat ion a t  The 

U n i v e r s i t y  of  Saskatchewan, Saskatoon has  developed a model o f  

Human R e l a t i o n s  T ra in ing  For  Teachers  ( R a t z l a f f ,  1972) whi le  

P. G. Halmondris (1972) o f  Brandon U n i v e r s i t y  a rgues  f o r  empathy 

competence i n  t e a c h e r s .  

The importance o f  i n t e r p e r s o n a l  s k i l l s  development f o r  

t e a c h e r s  i s  n o t  l i m i t e d  t o  t h e  w r i t i n g s  of c e r t a i n  e d u c a t i o n a l  

t h e o r i s t s .  I t  i s  a l s o  r e f l e c t e d  i n  t h e  g o a l  s t a t emen t s  of  

s e v e r a l  t e a c h e r  t r a i n i n g  programs. 

A l l en  and Cooper (1969) i n  w r i t i n g  o f  t h e  Massachuset ts  

Elementary Teacher Educat ion Program w r i t e  t h a t  such s k i l l  deve l -  

opment i s  bo th  d e s i r a b l e  and f e a s i b l e .  

The METEP i s  i n t e r e s t e d  i n  producing t h e  f u l l y  
human t e a c h e r ,  a person  who meets t h e  c r i t e r i o n  of 
warmth and human unders tanding  ... it i s  b e l i e v e d  
t h a t  educa t ion ,  psychology,  phi losophy,  and b e h a v i o r a l  
technology a r e  a t  a s t a g e  whereby t h e  e f f e c t i v e l y  
t r a i n e d  t e a c h e r  can now be a human r e l a t i o n s  e x p e r t . .  . 

This  g o a l  i s  r e f l e c t e d  i n  s e v e r a l  minimal performance o b j e c t i v e s  

having performance cr i ter ia  which i n c l u d e  

... both  I n t r a p e r s o n a l  System S k i l l s  (awareness of s e l f  
a s  s e l f ,  awareness of  s e l f  i n  r e l a t i o n  t o  s e l f  and 

' o t h e r s )  and I n t e r p e r s o n a l  System S k i l l s  (two person  
i n t e r a c t i o n s ,  smal l  group i n t e r a c t i o n s ,  c lassroom 
i n t e r a c t i o n s  ...) 

The Georgia Educa t iona l  Model f o r  t h e  P r e p a r a t i o n  of  E l e -  



mentary Teachers  c i t e s  a number of  performance behaviors  r e l a t e d  

t o  i n t e r p e r s o n a l  s k i l l s  development. They i n c l u d e  t h e  fo l lowing:  

The t e a c h e r  under takes  and i s  a b l e  t o  use  
e f f e c t i v e l y  t h e  t o o l s  of  communication. 

- Develops a s ense  of  empathy and oneness 
w i t h  ones  f e l l o w  man. 

- Develops t h e  a b i l i t y  t o  empathize w i t h  o t h e r s .  
- Discovers  ways and means f o r  p rov id ing  

p e r s o n a l  comfort  f o r  o t h e r s  i n  need of  unders tanding  
and compassion. 

- Achieves a h igh  degree  of  s k i l l  i n  handl ing  
i n t e r p e r s o n a l  r e l a t i o n s h i p s  f o r  t h e  mutual  
s a t i s f a c t i o n  of a l l  concerned. (Johnson, e t  a l ,  1969) -- 
The Cornfield model, proposed by t h e  Northwest Regional  

Educa t iona l  Laboratory,  a l s o  i n c l u d e s  i n t e r p e r s o n a l  s k i l l s  devel-  

opment a s  an o b j e c t i v e  of  t e a c h e r  t r a i n i n g .  One o f  t h e  b a s i c  

s k i l l s  i nc luded  i n  i t s  l i s t  of competencies i s  f o r  t h e  t e a c h e r  

t o  "demonstra te  e f f e c t i v e  i n t e r p e r s o n a l  and group s k i l l s . "  

(Schalock,  1969) 

The Columbia U n i v e r s i t y  Model Program i d e n t i f i e s  f o u r  r o l e s  

seen  as e s s e n t i a l  f o r  t h e  t e a c h e r .  One of t h e  r o l e s ,  The I n t e r -  

a c t i v e  Teacher,  s t i p u l a t e s  t h a t  

H e  i s  a s t u d e n t  of  i n d i v i d u a l  d i f f e r e n c e s  and he has  
t h e  i n t e r p e r s o n a l  s e n s i t i v i t y  t o  touch c l o s e l y  t h e  
minds and emotions of  t h e  s t u d e n t  and t o  modify h i s  
own behavior  a s  a t e a c h e r  i n  response .  (Joyce,  1969) 

I n  a d d i t i o n  t o  r e c e i v i n g  a t t e n t i o n  i n  t h e  g o a l  s t a t emen t s  

o f  t e a c h e r  t r a i n i n g  programs, t h e  importance o f  i n t e r p e r s o n a l  

s k i l l s  development f o r  t e a c h e r s  i s  r e f l e c t e d  i n  s p e c i f i c  program 

p r a c t i c e s  a t  many t r a i n i n g  i n s t i t u t i o n s .  

Syracuse U n i v e r s i t y ' s  Model Program i n  t e a c h e r  educa t ion  

has  a P r o f e s s i o n a l  S e n s i t i v i t y  T r a i n i n g  component, t h e  major t a s k  

of  which i s  t o  

... i n c r e a s e  t h e  s t u d e n t s  awareness of  and s e n s i t i v i t y  
t o  t h e  i n t e r p e r s o n a l  dimensions of t h e  l e a r n i n g  
s i t u a t i o n .  (Hough, 1969) 



I n  t h e  t e a c h e r  t r a i n i n g  program a t  Carnegie-Mellon Univer- 

s i t y  a  seminar i n  i n t e r p e r s o n a l  r e l a t i o n s  i s  inc luded  i n  t h e  

course  o f f e r i n g s .  The School of Educat ion a t  Ind iana  U n i v e r s i t y ,  

~ l o o m i n g t o n  has  an e d u c a t i o n a l  founda t ions  course  combining human 

r e l a t i o n s  t r a i n i n g ,  c o n t r a c t i n g  and f i e l d  exper ience .  (Pe t e r son ,  

Vincent  and o t h e r s ,  1975) 

S e v e r a l  U n i v e r s i t i e s  i nc lude  i n t e r p e r s o n a l  s k i l l s  develop- 

ment a s  a major component i n  t h e i r  t r a i n i n g  programs. For 

example, t h e  School of  Education a t  t h e  U n i v e r s i t y  of Michigan, 

Ann Arbor has  implemented a f i e l d  based psychoeducat ional  t e a c h e r  

educa t ion  program t h a t  i s  organized  around a  t h r e e - f a c t o r  model 

of  t each ing  behavior  based on p e r s o n a l  s t y l e  i n t e r a c t i o n ,  i n t e r -  

pe r sona l  r e l a t i o n s h i p  s k i l l s ,  and t e a c h i n g  competencies.  

(Michigan U n i v e r s i t y ,  1974) 

A t  t h e  Col lege  of  Educat ion,  U n i v e r s i t y  of  Houston, t h e  

s t u d e n t  e n r o l l s i n  acompetency based t e a c h e r  t r a i n i n g  program 

w i t h  modules r e l a t i n g  t o  Awareness o f  S e l f ;  Awareness of  S e l f  i n  

Re la t ion  t o  Others ;  E f f e c t i v e  L i s t e n i n g  and Responding; and 

Teacher I n t e r a c t i o n  -- A f f e c t i v e  (Borgers  and Ward, 1975) 

Concern f o r  i n t e r p e r s o n a l  s k i l l s  development i n  t e a c h e r s  i s  

n o t  conf ined  t o  t r a i n i n g  i n s t i t u t i o n s  a lone .  The S t a t e  of 

Minnesota p rov ides  an example o f  a  s t a t e  depar tment  of educa t ion  

responding t o  concerns  f o r  i n t e r p e r s o n a l  s k i l l s  t r a i n i n g  where, 

I n  r e a c t i o n  t o  o b j e c t i o n s  from v a r i o u s  minor i ty  
groups i n  Minnesota r ega rd ing  t h e  way they  were por- 
t r a y e d  and t r e a t e d  i n  t h e  p u b l i c  s choo l s ,  t h e  S t a t e  

' adopted EDUCATION 521, The Human R e l a t i o n s  component, 
i n  a l l  programs l e a d i n g  t o  e i t h e r  i n i t i a l  c e r t i f i c a -  
t i o n  o r  r e - c e r t i f i c a t i o n  i n  educa t ion .  ( C a r l  and 
Jones ,  1972) 
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I n  summary then ,  t h e  importance of  i n t e r p e r s o n a l  s k i l l s  

development i n  t e a c h e r s  i s  advocated by e d u c a t i o n a l  t h e o r i s t s ,  

i s  r e f l e c t e d  i n  t h e  g o a l  s t a t e m e n t s  of t r a i n i n g  i n s t i t u t i o n s ,  

i s  m a n i f e s t  i n  s p e c i f i c  t r a i n i n g  p r a c t i c e s ,  and r e c e i v e s  consid-  

e r a t i o n  i n  t h e  r e g u l a t i o n s  of  S t a t e  Departments of  Educat ion.  

~t is  c l e a r  t h a t  t h e r e  i s  cons ide rab le  a t t e n t i o n  i n  t h e  l i t e ra -  

t u r e  s u g g e s t i n g  t h a t  i n t e r p e r s o n a l  s k i l l s  development i n  t e a c h e r s  

i s  an  a p p r o p r i a t e  g o a l  of  t e a c h e r  t r a i n i n g .  

Empathy Respect  and Genuineness 

as Key I n t e r p e r s o n a l  S k i l l s  

~ u i l d i n g  on t h e  e a r l i e r  work of  Freud and o t h e r s ,  C a r l  

Rogers, i n  1951, began t o  examine t h o s e  d i s t i n c t i v e  f u n c t i o n s  of  

t h e  t h e r a p i s t  which he b e l i e v e d  p l a y  t h e  key r o l e  i n  b r i n g i n g  

about  c o n s t r u c t i v e  p e r s o n a l i t y  change i n  t h e  p sycho the rapeu t i c  

c o n t e x t .  A s  Rogers re-examined and modif ied h i s  o r i g i n a l  b e l i e f s  

he focused  more s h a r p l y  on t h e  r o l e  o f  t h e  t h e r a p i s t ,  o r  h e l p e r ,  

i n  t h e  t h e r a p e u t i c  r e l a t i o n s h i p .  What seemed t o  m a t t e r  c r i t i -  

c a l l y  t o  t h e  p a t i e n t ' s  movement towards mental  h e a l t h  w a s  how 

t h e  t h e r a p i s t  func t ioned  w i t h  him i n  t h e  i n t e r p e r s o n a l  c o n t e x t  

of t h e  t h e r a p e u t i c  s i t u a t i o n .  

A s  a r e s u l t  of  h i s  s t u d i e s ,  i n  1957 Rogers publ i shed  an 

a r t ic le  i n  which he set  f o r t h  s i x  c o n d i t i o n s  which he f e l t  were 

neces sa ry  and s u f f i c i e n t  t o  account  f o r  c o n s t r u c t i v e  p e r s o n a l i t y  

change i n  h e l p i n g  r e l a t i o n s h i p s .  Rogers d e s c r i b e s  t h e s e  con- 

d i t i o n s  as fo l lows :  

1. Two persons  are i n  p sycho log ica l  c o n t a c t .  
2. The f i r s t ,  whom w e  s h a l l  t e r m  t h e  c l i e n t ,  i s  i n  a 

s t a t e  of  incongruence,  be ing  v u l n e r a b l e  o r  anxious.  
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The second person ,  whom we s h a l l  t e r m  t h e  
t h e r a p i s t ,  i s  congruent  o r  i n t e g r a t e d  i n  t h e  
r e l a t i o n s h i p .  
The t h e r a p i s t  expe r i ences  uncond i t i ona l  
p o s i t i v e  r ega rd  f o r  t h e  c l i e n t .  
The t h e r a p i s t  expe r i ences  an empathic under- 
s t a n d i n g  of  t h e  c l i e n t ' s  i n t e r n a l  frame of  
r e f e r e n c e  and endeavours t o  communicate t h i s  
expe r i ence  t o  t h e  c l i e n t .  
The communication t o  t h e  c l i e n t  of  t h e  
t h e r a p i s t ' s  empathic unders tanding  and uncon- 
d i t i o n a l  p o s i t i v e  r e g a r d  i s  t o  a  minimal degree  
achieved.  ( I n  Berenson and Carkhuff ,  1967, p. 7 3 )  

f i r s t  two c o n d i t i o n s ,  of  p sycho log ica l  c o n t a c t  and 

c l i e n t  incongruence,  r e l a t e  more t o  . the  t h e r a p e u t i c  c o n t e x t  t han  

t o  o t h e r  h e l p i n g  r e l a t i o n s h i p s  and consequent ly  w i l l  n o t  be d i s -  

cussed he re .  

The remaining c o n d i t i o n s  concern t h e  t h e r a p i s t ' s  exper-  

i e n c i n g  of s e l f ,  h i s  expe r i enc ing  of  t h e  c l i e n t ,  and h i s  com- 

municat ion of t h a t  expe r i enc ing  t o  t h e  c l i e n t .  I t  i s  from t h e s e  

c o n d i t i o n s  t h a t  t h e  fo l lowing  t h r e e  h e l p e r  v a r i a b l e s  emerge: 

1. The t h e r a p i s t  o r  h e l p e r  i s  congruent  o r  genuine i n  t h e  

r e l a t i o n s h i p .  (Genuineness)  

2. The t h e r a p i s t  o r  h e l p e r  expe r i ences  and communicates 

uncond i t i ona l  p o s i t i v e  r e g a r d  o r  r e s p e c t  f o r  t h e  c l i e n t .  ( R e s -  

p e c t )  

3 .  The t h e r a p i s t  o r  h e l p e r  expe r i ences  and communicates 

empathic unders tanding  of t h e  c l i e n t s  frame of  r e f e r e n c e .  

(Empathy) 

I n  t h i s  s t u d y ,  t h e s e  v a r i a b l e s  are r e f e r r e d  t o  a s  Genuine- 

n e s s  Respect  and Empathy. 

S ince  Rogers'  i n i t i a l  p r e s e n t a t i o n  i n  1957, t h e s e  c o n d i t i o n s  

have been t h e  s u b j e c t  of cons ide rab le  r e s e a r c h  i n v e s t i g a t i o n  re- 



l a t i n g  t o  bo th  t h e r a p e u t i c  p roces s  and c l i e n t  outcome measures 

of c o n s t r u c t i v e  p e r s o n a l i t y  change. These s t u d i e s  have been 

reviewed and summarized i n  Truax and Carkhuff (1967) wherein 

t h e  a u t h o r s  make t h e  fo l lowing  s t a t emen t :  

These s t u d i e s  t aken  t o g e t h e r  s u g g e s t  t h a t  t h e r a p i s t s  
o r  c o u n s e l l o r s  who a r e  a c c u r a t e l y  empathic,  non- 
p o s s e s s i v e l y  warm i n  a t t i t u d e ,  and genuine are indeed 
e f f e c t i v e ;  t h e  g r e a t e r  t h e  degree  t o  which t h e s e  
e lements  w e r e  p r e s e n t  i n  t h e  t h e r a p e u t i c  encounte r ,  
t h e  g r e a t e r  w a s  t h e  r e s u l t i n g  c o n s t r u c t i v e  p e r s o n a l i t y  
change i n  t h e  p a t i e n t  (p .  100) 

The a u t h o r s  f u r t h e r  conclude t h a t  t h e s e  c o n d i t i o n s  a r e  neces sa ry  

t o  account  f o r  e f f e c t i v e n e s s  i n  psychotherapy and a r e  a l s o  re- 

l a t e d  t o  succes s  i n  o t h e r  he lp ing  r e l a t i o n s h i p s ,  s p e c i f i c a l l y  

t h e  pa ren t - ch i ld  and t eache r - s tuden t  r e l a t i o n s h i p s .  

The c o n d i t i o n s  o f  Genuineness, Respect  and Empathy w i l l  be 

examined below i n  r e f e r e n c e  t o  t h e i r  f u n c t i o n a l  r o l e  i n  t h e  

he lp ing  process .  

Genuineness 

Rogers i n i t i a l l y  r e f e r r e d  t o  h e l p e r  Genuineness a s  congru- 

ence.  By h e l p e r  o r  t h e r a p i s t  congruence he meant t h a t  

... t h e  f e e l i n g s  t h e  t h e r a p i s t  i s  expe r i enc ing  a r e  
a v a i l a b l e  t o  him, a v a i l a b l e  t o  h i s  awareness,  and 
he i s  a b l e  t o  l i v e  t h e s e  f e e l i n g s ,  be them, and a b l e  
t o  communicate them i f  a p p r o p r i a t e .  (Rogers, 1961, p. 61) 

Truax and Carkhuff ,  i n  t h e i r  s tudy  of  t h e  l i t e r a t u r e  con- 

ce rn ing  h e l p e r  e f f e c t i v e n e s s ,  f i n d  t h a t  t h e o r i s t s  from many 

o r i e n t a t i o n s  stress t h e  importance of what may be c a l l e d  t h e r a -  

p i s t  Genuineness. 

' I n  some way o r  ano the r ,  a l l  have emphasized t h e  impor- 
t ance  of  t h e  t h e r a p i s t s  a b i l i t y  t o  be i n t e g r a t e d ,  
mature,  genuine,  a u t h e n t i c  o r  congruent  i n  h i s  
r e l a t i o n s h i p  t o  t h e  p a t i e n t .  (1967, p. 2 5 )  

Carkhuff and Berenson argue t h a t  t h e  degree  t o  which an 



i n d i v i d u a l  i s  aware o f  h i s  own expe r i ence  i s  d i r e c t l y  r e l a t e d  

t o  h i s  a b i l i t y  t o  h e l p  ano the r  become more aware of s e l f  (1967, 

p. 29) . I n  o t h e r  words, t h e  more genuine t h e  h e l p e r ,  t h e  more 

e f f e c t i v e  he can be i n  a s s i s t i n g  t h e  he lpee  t o  g r e a t e r  Genuine- 

ness .  

They a l s o  add res s  themselves  t o  t h e  d i f f i c u l t y  of  a t h e r a -  

p i s t  expe r i enc ing  n e g a t i v e  f e e l i n g s  towards a  c l i e n t .  

... when h i s  on ly  genuine responses  are nega t ive  i n  
r e g a r d  t o  t h e  second person ,  t h e  t h e r a p i s t  makes an 
e f f o r t  t o  employ h i s  r e sponses  c o n s t r u c t i v e l y  a s  a 
b a s i s  f o r  f u r t h e r  i n q u i r y  f o r  t h e  t h e r a p i s t ,  t h e  
c l i e n t  and t h e i r  r e l a t i o n s h i p .  (p.  29) 

Another a s p e c t  worth c o n s i d e r i n g  i s  t h e  e f f e c t  upon t h e  

he lpee  when Genuineness i s  a b s e n t  from t h e  h e l p i n g  r e l a t i o n s h i p .  

Truax and Carkhuff  (1967, p. 32) s u g g e s t  t h a t  

To be unders tood deeply  by a p o t e n t i a l  enemy, o r  by 
an u n p r e d i c t a b l e  "phony" can be deep ly  t h r e a t e n i n g  
r a t h e r  t han  f a c i l i t a t i v e .  

I n  t h i s  s ense  some minimal l e v e l  of h e l p e r  Genuiness may be 

neces sa ry  b e f o r e  r e s p e c t  and empathy can f u n c t i o n  f u l l y  i n  a  

r e l a t i o n s h i p .  

I n  examining t h e  r e s e a r c h  concern ing  t h e  t h e r a p e u t i c  e f f e c -  

t i v e n e s s  o f  Genuineness,  Truax and Carkhuff  (1967, p. 126, 

Table V I )  reviewed seven s t u d i e s  i n v o l v i n g  494 c l i e n t s  and found 

n i n e t e e n  i n s t a n c e s  o f  s p e c i f i c  outcome measures s i g n i f i c a n t l y  

f avo r ing  t h e  hypo thes i s  t h a t  Genuineness i s  r e l a t e d  t o  therapeu-  

t i c  e f f e c t i v e n e s s  and s i x  i n s t a n c e s  o f  outcome measures s i g n i f i -  

c a n t l y  a g a i n s t  t h e  hypo thes i s .  When t h e s e  s t u d i e s  were looked 

a t  from t h e  p o i n t  of  view o f  o v e r a l l  combined outcome measures 

t hen  t h e r e  w e r e  s i x  i n s t a n c e s  of  such measures s i g n i f i c a n t l y  
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f a v o r i n g  t h e  hypo thes i s  and none s i g n i f i c a n t l y  a g a i n s t .  The 

d a t a  c l e a r l y  s u g g e s t s  t h a t  t h e r a p i s t  Genuineness i s  p o s i t i v e l y  

r e l a t e d  t o  t h e r a p e u t i c  e f f e c t i v e n e s s .  

Combs, Av i l a ,  and Purkey, who see t each ing  as a "he lp ing  

p r o f e s s i o n "  look a t  Genuineness ( o r  a u t h e n t i c i t y )  i n  an educa- 

t i o n a l  c o n t e x t  and d i s t i n g u i s h  between a c t i n g  from p e r s o n a l  be- 

liefs, a t t i t u d e s ,  and v a l u e s ,  and "p l ay ing  a r o l e " .  For  them, 

the a u t h e n t i c  t e a c h e r  i s  more concerned w i t h  l e t t i n g  h i s  behavior  

and i n t e r a c t i o n s  be a p a r t  o f  t h e  s i t u a t i o n  a t  hand r a t h e r  than  

conforming t o  p r e - s e l e c t e d  techniques .  

They w r i t e  : 

Helpers  w i l l i n g  t o  be openly and h o n e s t l y  who they  
are have a tremendous advantage.  They can f o r g e t  
themselves  and s o  g i v e  themselves  much more f r e e l y  
t o  t h e  t a s k  a t  hand. The i r  i n t e r a c t i o n s  tend  t o  be 
s t r a i g h t f o r w a r d ,  uncomplicated,  and hence,  more 
l i k e l y  t o  be a p p r o p r i a t e .  Helpers  who f i n d  i t  
neces sa ry  t o  c o n c e n t r a t e  a t t e n t i o n  on "p l ay ing  a 
r o l e "  o r  "us ing  r i g h t  methods" i n t roduce  d e v i a t i o n s  
i n  t h e  r o u t e  from i d e a  t o  behavior .  ... A u t h e n t i c i t y  
f r e e s  t h e  h e l p e r  t o  devote  h i s  f u l l  a t t e n t i o n  t o  t h e  
problem a t  hand. H i s  behavior  can be smoothly con- 
g r u e n t  and ' e n  r a p p o r t '  w i th  s t u d e n t s ,  c l i e n t s ,  and Y 

t h e  world. (Combs, Av i l a ,  and Purkey 1972, p. 292) 

Rogers (1961) i n  w r i t i n g  of  t h e  t e a c h e r ' s  " r ea l -nes s "  em-  

p h a s i z e s  t h e  importance o f  t h e  t e a c h e r  be ing  congruent  and accep t -  

i n g  r e s p o n s i b i l i t y  f o r  h i s  f e e l i n g s .  

Learning w i l l  be f a c i l i t a t e d ,  it would seem, i f  t h e  v' 
t e a c h e r  i s  congruent .  This  i n v o l v e s  t h e  t e a c h e r  be ing  
t h e  person  t h a t  he i s ,  and be ing  openly aware o f  t h e  
a t t i t u d e s  h e  ho lds .  I t  means t h a t  he  f e e l s  a c c e p t a n t  
towards h i s  own r e a l  f e e l i n g s .  Thus he  becomes a r e a l  
person  i n  h i s  r e l a t i o n s h i p  w i t h  h i s  s t u d e n t s .  ... Because 
he  a c c e p t s  h i s  f e e l i n g s  as h i s  f e e l i n g s ,  he has  no need - 

' t o  impose them on h i s  s t u d e n t s ,  o r  i n s i s t  t h a t  t hey  
f e e l  t h e  s a m e  way. (p .  287) 

Moustakas (1966) a rgues  t h a t  t h e  a u t h e n t i c i t y  of  t h e  t e a c h e r  

i s  an  impor t an t  i n g r e d i e n t  i n  t h e  l e a r n i n g  environment. H e  main- 



t a i n s  t h a t :  

... when a d u l t s  a r e  a u t h e n t i c a l l y  p r e s e n t ,  t hey  become 
sou rces  of  l i f e  and can s t i m u l a t e  and cha l l enge  
c h i l d r e n  and enab le  them t o  f u r t h e r  e s t a b l i s h  and 
c l a r i f y  s e l f - i d e n t i t y  and deepen and ex tend  r e l a t i o n s  
w i t h  o t h e r s .  (p.  13)  

The a s p e c t  o f  Genuineness wherein t h e  i n d i v i d u a l  owns h i s  

f e e l i n g s  i s  of e x t r a  importance when t h e  t e a c h e r  i s  h u r t  o r  

angered by e v e n t s  i n  t h e  classroom. I t  does n o t  mean t h a t  he 

has  l i c e n s e  t o  be d e s t r u c t i v e .  P a t t e r s o n  (1973) add res se s  t h i s  

p o i n t  s u c c i n c t l y  when he  s t a t e s :  

The e x p r e s s i o n  o f  anger  o r  o t h e r  n e g a t i v e  f e e l i n g s  
by t h e  t e a c h e r  i s  n o t  damaging t o  s t u d e n t s  and t h e i r  
l e a r n i n g  when it i s  c l e a r l y  an e x p r e s s i o n  of  t h e  
t e a c h e r ' s  f e e l i n g s  w i t h o u t  blaming,  condemning, evalua-  
t i n g  n e g a t i v e l y ,  o r  t h r e a t e n i n g .  (p.  104) 

Each a u t h o r  emphasizes t h a t  t h e  Genuineness of t h e  t e a c h e r ,  

h i s  a b i l i t y  t o  be i n  touch w i t h  h i s  f e e l i n g s  and t o  communicate 

them a p p r o p r i a t e l y ,  c o n t r i b u t e s  t o  an environment which f a c i l i -  

ta tes l e a r n i n g .  

Genuineness and P u p i l  Outcomes 

I n  looking  a t  t h e  c lassroom s e t t i n g  t h e  l i n k  between t e a c h e r  

Genuineness and p u p i l  outcomes i s  less clear than  i n  t h e  t h e r a -  

p e u t i c  con tex t .  

Truax and Tatum (1966) i n  a s t u d y  i n v o l v i n g  twenty pre-  

school  c h i l d r e n  found no s i g n i f i c a n t  r e l a t i o n s h i p  between t e a c h e r  

Genuineness and t h e  performance o r  s o c i a l  ad jus tment  of t h e  

c h i l d r e n .  

David N.  Aspy and F l o r a  N.  Roebuck (1972) conducted a  s tudy  

wherein t h e  r e a d i n g  i n s t r u c t i o n  groups o f  f i f t y  e lementary 

t e a c h e r s  were ana lyzed  us ing  (a )  F l ande r s  c a t e g o r i e s  o f  i n t e r -  
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a c t i o n ,  ( b )  Carkhuff  ' s s c a l e s  f o r  Empathy, congruence (Genuine- 

n e s s ) ,  and p o s i t i v e  r ega rd ,  and ( c )  t h e  l e v e l s  of  Bloom's tax-  

onomy reached i n  s t u d e n t  responses .  There w a s  no s i g n i f i c a n t  

r e l a t i o n s h i p  between t e a c h e r  Genuineness and p u p i l s '  c o g n i t i v e  

func t ion ing .  There w a s  an i n d i c a t i o n  of a r e l a t i o n s h i p  i n  t h a t  

t h e  mean Genuineness l e v e l  f o r  t h e  twenty t e a c h e r s  of  groups 

ev idenc ing  h i g h e r  c o g n i t i v e  f u n c t i o n i n g  w a s  2.81 as compared wi th  

a  mean of  2.57 f o r  t h e  twenty t e a c h e r s  o f  t hose  groups mani fes t -  

i n g  lower l e v e l s  of  c o g n i t i v e  func t ion ing .  

I n  some o f  t h e  l i t e r a t u r e  d e a l i n g  wi th  i n t e r p e r s o n a l  s k i l l s  

t h e  h e l p e r  v a r i a b l e s  o f  Empathy, Respect  and Genuineness a r e  

t r e a t e d  t o g e t h e r  under t h e  r u b r i c  " f a c i l i t a t i v e  condi tons"  . I n  

t h a t  r ega rd ,  Kra tochv i l ,  Carkhuff ,  and Berenson (1969) examined 

t h e  cumulat ive  e f f e c t s  of  p a r e n t  o f f e r e d  l e v e l s  of  f a c i l i t a t i v e  

c o n d i t i o n s  upon i n d i c e s  of  s t u d e n t  f u n c t i o n i n g  over  a  s ix -yea r  

p e r i o d  f o r  a group of e i g h t y  f i f t h - g r a d e r s .  I t  was found t h a t  

p a r e n t  and t e a c h e r  o f f e r e d  l e v e l s ,  averaged over  t h e  s i x  y e a r s ,  

were n o t  s i g n i f i c a n t l y  r e l a t e d  t o  t h e  s t u d e n t s '  p r e s e n t  l e v e l  of 

func t ion ing .  Support  f o r  a r e l a t i o n s h i p  between t e a c h e r  l e v e l  

of f u n c t i o n i n g  and s t u d e n t  l e v e l  of  f u n c t i o n i n g  d i d  o b t a i n  when 

s t u d e n t s  of t h e  h i g h e s t  f u n c t i o n i n g  t e a c h e r s  w e r e  compared wi th  

s t u d e n t s  of  t h e  lowes t  f u n c t i o n i n g  t e a c h e r  i n  terms of growth i n  

r ead ing  achievement. The r e l a t i o n s h i p  was s i g n i f i c a n t  on ly  when 

r ead ing  a b i l i t y  was impor t an t  (g rades  one through t h r e e )  and t h e  

t e a c h e r  was f u n c t i o n i n g  n e a r  minimally f a c i l i t a t i v e  l e v e l s .  

Dean L. S t o f f e r  (1970) i n v e s t i g a t e d  t h e  r e l a t i o n s h i p  be- 

tween v o l u n t e e r ' s  l e v e l s  of  Empathy, non-possessive warmth, and 



2 2  

Genuineness and s t u d e n t  outcomes f o r  a group of  t h i r t y - f i v e  

e lementary  school  c h i l d r e n  expe r i enc ing  behav io ra l  and academic 

d i f f i c u l t i e s .  Lack of agreement between judges a s  t o  t h e  l e v e l  

of Genuineness o f f e r e d  by t h e  h e l p e r s  n e c e s s i t a t e d  t h e  e x c l u s i o n  

of t h i s  v a r i a b l e  from f u r t h e r  a n a l y s i s  ( R e l i a b i l i t y  C o e f f i c i e n t s  

among t h e  t h r e e  raters w e r e  -18 ,  . 3 7 ,  and .04). I n  o t h e r  words 

t h e  raters were unable  t o  agree  amongst themselves as t o  t h e  

~ e n u i n e n e s s  o f  t h e  h e l p e r s .  

David N .  Aspy (1969) i n  a s tudy  of  s i x  t h i rd -g rade  t e a c h e r s  

found t h a t  t h e  average g a i n  i n  paragraph meaning, word meaning, 

language,  and word s tudy  s k i l l s  by s t u d e n t s  of  t e a c h e r s  o f f e r i n g  

h igh  l e v e l s  of congruence (Genuineness)  w a s  s u b s t a n t i a l l y  more 

than  t h a t  f o r  s t u d e n t s  of  t e a c h e r s  o f f e r i n g  low l e v e l s  of  Gen- 

u ineness .  I t  was a l s o  found t h a t  h igh  v e r s u s  low l e v e l s  of 

t e a c h e r  f a c i l i t a t i v e  f u n c t i o n i n g  was as p r e d i c t i v e  o f  s t u d e n t  

r e a d i n g  achievement as h igh  v e r s u s  low l e v e l s  of i n t e l l i g e n c e  

f o r  c h i l d r e n  i n  a r e g u l a r  classroom. 

Aspy (1972) a l s o  s t u d i e d  t h e  r e l a t i o n s h i p  o f  genuineness  t o  

F l a n d e r ' s  I n t e r a c t i o n  C a t e g o r i e s  f o r  f i f t y  e lementary t e a c h e r s .  

H e  found t h a t  h igh  l e v e l  Genuineness was s i g n i f i c a n t l y  r e l a t e d  

t o  more p r a i s e ,  less criticism, and g r e a t e r  s t u d e n t - i n i t i a t e d  

response.  

I n  summary then ,  whi le  t h e  l i t e r a t u r e  suppor t s  t h e  i d e a  of  

a r e l a t i o n s h i p  between t e a c h e r  Genuineness and p u p i l  outcomes, 

t h e  r e s e a r c h  d a t a  i s  somewhat equivoca l .  

Respect  

The second h e l p e r  v a r i a b l e  which emerged from Rogers'  con- 

d i t i o n s  concern ing  h e l p e r  e f f e c t i v e n e s s  i s  t h a t  t h e  h e l p e r  ex- 
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p e r i e n c e s  and communicates uncond i t i ona l  p o s i t i v e  r ega rd  f o r  t h e  

c l i e n t .  

Many t e r m s  and p h r a s e s  occur  i n  t h e  l i t e r a t u r e  t o  e x p r e s s  

t h i s  i d e a .  Among them are p o s i t i v e  r e g a r d ,  nonpossess ive  warmth, 

nonpossess ive  c a r i n g ,  warmth, and Respect .  These terms a r e  

c l o s e l y  r e l a t e d  and each o f  t h e  a u t h o r s  c i t e d  below, who use  

d i f f e r e n t  t e r m s ,  have t h e  s a m e  working d e f i n i t i o n  a s  Rogers i n  

h i s  use  of uncond i t i ona l  p o s i t i v e  r e g a r d  and as t h i s  a u t h o r  i n  ' 

h i s  use  o f  Respect .  

I n  t h e  t h e r a p e u t i c  c o n t e x t  Respect  i s  man i f e s t  a s  h e l p e r  

c a r i n g  f o r  t h e  o t h e r  p e r s o n ' s  worth a s  a s e p a r a t e  person (Carkhuff  

and Berenson, 1967, p. 28; Rogers, 1961, p.  283 ) ,  a s  t h e  h e l p e r ' s  

accep tance  o f  t h e  c l i e n t ' s  expe r i ence  wi thou t  judgements of  worth 

(Rogers,  1961, p. 283 ) ,  and a s  t h e  h e l p e r ' s  p e r m i t t i n g  t h e  c l i e n t  

" . . . t o  be  whatever i s  going on i n  him a t  t h e  moment..." (Rogers,  

1961, p. 6 2 ) .  

The e f f e c t  of Respect  f o r  t h e  he lpee  i s  t h a t  t h e  environment 

becomes s a f e  f o r  e x p r e s s i n g  f e e l i n g s  (Rogers,  1961) .  An atmos- 

phere  o f  t r u s t  i s  c r e a t e d ,  one which communicates a sense  of worth 

t o  t h e  he lpee  and hence forms a b a s i s  f o r  t h e  he lpee  expe r i enc ing  

i 
h i s  own s e l f  worth  (Carkhuff ,  1969, pp. 86-87). I n  such an 

environment t h e  h e l p e e ' s  communications beg in  t o  more a c c u r a t e l y  

r e p r e s e n t  what he f e e l s .  A s  t h i s  develops  he moves toward be ing  

" a u t h e n t i c "  o r  " f u l l y  func t ion ing"  (Rogers,  1961, p. 6 4 ) .  

I n  examining t h e  r e s e a r c h  concerning t h e  t h e r a p e u t i c  e f f e c t  

o f  Respect  ( r e f e r r e d  t o  a s  ~ ~ n o n p o s s e s s i v e  warmth" i n  t h e  t e x t  

c i t e d )  Truax and Carkhuff (1967, p. 127, Table V I I )  reviewed 



e i g h t  s t u d i e s  i nvo lv ing  508 c l i e n t s .  They found th i r t y -one  i n -  

s t a n c e s  of  s p e c i f i c  outcome measures s i g n i f i c a n t l y  f a v o r i n g  t h e  

hypo thes i s  t h a t  Respect  i s  r e l a t e d  t o  t h e r a p e u t i c  e f f e c t i v e n e s s  

and no i n s t a n c e s  s i g n i f i c a n t l y  a g a i n s t .  When t h e s e  s t u d i e s  

w e r e  looked a t  from t h e  p o i n t  of  view of  o v e r a l l  combined ou t -  

come measures they  found f i v e  i n s t a n c e s  of  such measures s i g n i f i -  

c a n t l y  f a v o r i n g  t h e  hypo thes i s  and one unsupported.  

I t  would s e e m  t h e n  t h a t  t h e  c o n d i t i o n  of Respect  i s  pos i -  

t i v e l y  r e l a t e d  t o  t h e r a p i s t  e f f e c t i v e n e s s  i n  t h e  t h e r a p e u t i c  

, con tex t .  

I n  t h e  c lassroom c o n t e x t  Respect  o p e r a t e s  i n  much t h e  same 

manner a s  i n  t h e  t h e r a p e u t i c  s e t t i n g .  ~ a t t e r s o ' n  (1973) i n  w r i t i n g  

of t h e  r e l a t i o n s h i p  between Respect  and t h e  classroom s i t u a t i o n  

sugges t s :  

Respect  i n v o l v e s  an acceptance of  each c h i l d  a s  he i s ,  
f o r  what he i s .  I t  makes no demands t h a t  h e  must be - ' 
d i f f e r e n t  -- i t  i s  uncond i t i ona l .  I t  i s  n o t  an 
impersonal  r e s p e c t ,  b u t  i n c l u d e s  a  l i k i n g  f o r ,  what 
Rogers c a l l s  a p r i z i n g  o f ,  ano the r  -- h i s  f e e l i n g s ,  
h i s  op in ions ,  h i s  person.  I t  i s  a l s o  a c a r i n g  f o r  
ano the r ,  a f e e l i n g  o f  warmth toward him -- b u t  a 
nonpossess ive  c a r i n g  and warmth r ecogn iz ing  h i s  
i n t e g r i t y  as an i n d i v i d u a l .  (1973, pp. 106-107) 

Logan and Logan (1974, pp. 127-128) see warmth as 
1 

1. ... t h e  tendency of  t h e  t e a c h e r  t o  be approving,  t o  
p rov ide  emotional  suppor t ,  t o  be unders tanding ,  and 

. t o  a c c e p t  t h e  f e e l i n g s  of  c h i l d r e n .  

They argue t h a t  f o r  t e a c h e r s  of  young c h i l d r e n  t o  be e f f e c t i v e  

they  must,  among o t h e r  t h i n g s ,  

, ..." a c t  i n  a  warmly encouraging manner toward them, 
and unders tand t h e  c h i l d r e n ' s  need f o r  w a r m  pe r sona l  
r e l a t i o n s h i p s  w i t h  i n t e r e s t e d  a d u l t s . "  

Combs, Av i l a ,  and Purkey (1971) p o i n t  o u t  t h a t  a t e a c h e r ' s  

c a r i n g  f o r  a c h i l d  has  a  " f r e e i n g "  e f f e c t .  This  c a r i n g  c o n t r i -  



b u t e s  t o  t h e  e s t a b l i s h m e n t  of a s a f e  environment and i n  such an 

environment,  where t h e  c h i l d  does n o t  f e e l  t h r ea t ened ,  l e a r n i n g  

can  begin.  Purkey (1970) s t a t e s :  

W e  know t h a t  e x p l o r a t i o n  i s  c u r t a i l e d  i n  an atmosphere 
i n  which one must spend most o f  h i s  t ime avoid ing  o r  
reduc ing  a n x i e t y  brought  about  by t h r e a t  t o  t h e  s e l f .  
(P.  51) 

Aspy (1972) and Purkey (19 70) bo th  s ee  a commitment dimen- 

s i o n  t o  Respect .  For  Purkey it means t h a t  t e a c h e r s  a c t  upon t h e  

warmth they  f e e l  w i t h  t h e  r e s u l t  t h a t  s t u d e n t s  expe r i ence  a s e n s e  

of importance and belonging.  Aspy sees t h e  commitment dimension 

of r e s p e c t  a s  fo l lows:  

... a t e a c h e r  demons t ra tes  h e r  amount of va lu ing  a 
s t u d e n t  by t h e  degree  t o  which she  communicates t o  
him t h a t  he i s  a b l e  t o  use  h i s  h i g h e s t  c o g n i t i v e  
a b i l i t y ,  namely th ink ing .  Thus t h e r e  a r e  two com- 
ponents  f o r  t h i s  type  o f  r e s p e c t .  The f i r s t  i s  a 
b e l i e f  i n  t h e  o t h e r  p e r s o n ' s  h i g h e s t  a b i l i t i e s ,  and i 

t h e  second i s  p rov id ing  t a s k s  which pe rmi t  him t o  
use  them. (p .  87) 

Respect  t hen ,  a s  d e s c r i b e d  by t h e s e  writers,  i s  an a t t i t u d e  

communicated t o  t h e  s t u d e n t s  by t h e  t e a c h e r .  This  a t t i t u d e  com- 

municates  a c a r i n g  and p r i z i n g  of s t u d e n t s  and a b a s i c  t r u s t  i n  

t h e i r  a b i l i t y  t o  develop.  I t  promotes an environment where, i n  

t h e  presence  o f  emot iona l  s a f e t y  and t h e  absence of  t h r e a t ,  l e a r n -  

ing can t a k e  p l a c e .  

Respect  and P u p i l  Outcomes 

A number o f  s t u d i e s  have been completed which i n v e s t i g a t e  

t h e  r e l a t i o n s h i p  between t e a c h e r  Respect  and bo th  p u p i l  outcomes 

and c lassroom p roces ses .  

I n  1960, C. M. Ch r i s t ensen  s t u d i e d  t e n  grade f o u r  t e a c h e r s  

t o g e t h e r  w i th  t h e i r  p r e s e n t  and p rev ious  y e a r  s t u d e n t s .  H e  found 

t h a t  t e a c h e r  warmth was s i g n i f i c a n t l y  r e l a t e d  t o  vocabulary and 



a r i t h m e t i c  achievement. 

Of t h e  s t u d i e s  c i t e d  i n  t h e  p rev ious  s e c t i o n  on Geunuineness 

t hose  of  Truax and Tatum (1966) ,  Aspy ( l 9 6 9 ) ,  S t o f f e r  ( l 97O) ,  

Aspy and Roebuck (1972) ,  and Aspy (1972) a l l  showed a s i g n i f i -  

c a n t  r e l a t i o n s h i p  between t e a c h e r  l e v e l s  of Respect  and c l a s s -  

room p r o c e s s e s  o r  p u p i l  outcomes. 

I n  a s tudy  concerning R e s p e c t a l o n e , A s p y ,  Roebuck, and Black 

(1972) examined t h e  r e l a t i o n s h i p  between t h e  l e v e l  of  t e a c h e r  

communicated Respect  and t h e  fo l lowing  F lande r s  c lassroom pro- 

cesses: (1) a c c e p t s  f e e l i n g ,  ( 2 )  p r a i s e s ,  ( 3 )  uses  s t u d e n t  i d e a s ,  

( 4 )  a s k s  q u e s t i o n s ,  ( 5 )  l e c t u r e s ,  ( 6 )  g i v e s  d i r e c t i o n s ,  ( 7 )  c r i -  

t i c i z e s ,  ( 8 )  s t u d e n t  responds ,  ( 9 )  s t u d e n t  i n i t i a t e s ,  ( 1 0 )  si- 

l e n c e  o r  confusion.  A s i g n i f i c a n t  p o s i t i v e  r e l a t i o n s h i p  w a s  

found between h igh  l e v e l s  o f  Respect  and c a t e g o r i e s  ( I ) ,  ( 2 ) ,  

and ( 9 ) ,  whi le  a s i g n i f i c a n t  n e g a t i v e  r e l a t i o n s h i p  w a s  found be- 

tween h igh  l e v e l s  of  Respect  and c a t e g o r i e s  ( 7 )  and (10)  . 
I n  a r e c e n t  s tudy  F l o r a  N .  Roebuck (1975) s t u d i e d  some 782 

s t u d e n t s  i n  f i f t y  c lassrooms over  a p e r i o d  of  s i x  months. A 

t o t a l  o f  s i x t e e n  outcomes cove r ing  p e r s o n a l ,  academic, and s o c i a l  

growth dimensions were examined wi th  r e s p e c t  t o  t h e  presence  o f  

Genuineness, Respect ,  and Empathy i n  i n t e r p e r s o n a l  p roces ses .  

To quo te  t h e  au thor :  

This  s tudy  aga in  demons t ra tes  t h e  importance of  
t h e  t e a c h e r ' s  i n t e r p e r s o n a l  f a c i l i t a t i v e  s k i l l s  a s  a  
p r e d i c t o r  of s t u d e n t  outcomes i n  a l l  measured'dimensions 
of p e r s o n a l ,  academic, and s o c i a l  growth. Of p a r t i c u l a r  . %  

i n t e r e s t ,  w e  d i s cove red  h igh  m u l t i p l e  c o r r e l a t i o n s  be- 
' tween t e a c h e r ' s  l e v e l s  of i n t e r p e r s o n a l  s k i l l s  and 

growth i n  c r e a t i v i t y .  . . . 
W e  can conclude t h a t  t e a c h e r s  p o s s e s s i n g  o r  acqu i r -  

i n g  i n t e r p e r s o n a l  f a c i l i t a t i v e  s k i l l s  l i k e l y  w i l l  enhance 
s t u d e n t  achievement i n  p e r s o n a l ,  academic, and s o c i a l  
growth. 
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I t  must be noted t h a t  t h e  Kra tochv i l ,  Carkhuff ,  and 

Berenson s tudy  (1969) c i t e d  e a r l i e r  and which i n v e s t i g a t e d  t h e  

cumulat ive  e f f e c t s  of t e a c h e r  and p a r e n t  o f f e r e d  l e v e l s  of f a c i l -  

i t a t i v e  f u n c t i o n i n g  on grade  f i v e  s t u d e n t s  f a i l e d  t o  e s t a b l i s h  

a s i g n i f i c a n t  r e l a t i o n s h i p  between t h e  s ix -yea r  average l e v e l  

of f a c i l i t a t i v e  func t ion ing  and f i n a l  outcome measures. The 

a u t h o r s  sugges t  t h a t  t h i s  may have been a r e s u l t  of  low l e v e l s  

of  p a r e n t  o r  t e a c h e r  f u n c t i o n i n g  c a n c e l l i n g  o u t  t h e  p o s i t i v e  i m -  

p a c t  o f  h igh  l e v e l s  of func t ion ing .  

I t  would seem, from t h e  r e s e a r c h  d i scussed  s o  f a r ,  t h a t  a  

r e l a t i o n s h i p  between l e v e l s  of  t e a c h e r  Respect  and s t u d e n t  ou t -  

comes and classroom p roces ses  does indeed e x i s t .  However, Duncan 

and Biddle  (1974) i n  a  t e x t  which p u r p o r t s  t o  g i v e  " a  summary of  

knowledge concerning t e a c h i n g  t h a t  has  been developed through 

r e sea rch"  (p.  v i i )  s t a t e  t h a t  " t h e  case f o r  warmth [Respect]  i s  

a l s o  n o t  y e t  demonstrated." (p.  132) The main reason f o r  t h i s  

p o s i t i o n  seems t o  be a  l a c k  of what t h e  a u t h o r s  c a l l  experimen- 

t a l l y  genera ted  r e sea rch .  I t  would seem t o  t h i s  w r i t e r  t h a t  

whi le  t h e  c a s e  f o r  Respect  i s  perhaps  n o t  y e t  f u l l y  demonstra ted,  

it i s  c e r t a i n l y  g e t t i n g  some s t r o n g  suppor t .  

E m ~ a t h v  

The remaining and perhaps  most impor t an t  h e l p e r  v a r i a b l e  t o  

emerge from Rogers '  c o n d i t i o n s  i s  t h a t  t h e  h e l p e r  expe r i ences  

and communicates empathic unders tanding  of t h e  c l i e n t ' s  frame of  

r e f e r e n c e  (Empathy). This  empathic unders tanding  i s  seen  a s  t h e  

" . . . a b i l i t y  t o  ' f e e l  l i k e  a n o t h e r ' "  (Combs and Snygg, 1959, 

p. 236) ;  o r  " . . . c a p a c i t y  t o  p l a c e  o n e ' s  s e l f  i n  a n o t h e r ' s  shoes ,  



t o  p e r c e i v e  as he  does ."  (Combs, Aviba, Purkey, 1971, p. 185) 

Carkhuff  (1967 a )  ho lds  t h a t  Empathy i s  t h e  c r i t i c a l  con- 

d i t i o n  of he lp ing .  He ma in t a in s  t h a t  "Without empathic under- 

s t a n d i n g  of  t h e  h e l p e e ' s  world  and h i s  d i f f i c u l t i e s  a s  he s e e s  

them t h e r e  i s  no b a s i s  f o r  change." (p .  1 7 3 ) .  Combs, Av i l a ,  

and Purkey see t h e  q u a l i t y  of h e l p e r  Empathy as t h e  s i n e  qua non --- 
o f  t h e  h e l p i n g  r e l a t i o n s h i p .  (1971, p. 185) 

T h i s  empathic  unders tanding  o r  Empathy f u l f i l l s  s e v e r a l  

f u n c t i o n s  i n  t h e  t h e r a p e u t i c  con tex t .  I t  e n a b l e s  t h e  h e l p e r  t o  

unders tand  t h e  h e l p e e ' s  p o i n t  of  view (Rogers, 1961, p. 3 4 ) .  I t  

e n a b l e s  t h e  h e l p e r  t o  f e e l  more warmth, r e s p e c t ,  and l i k i n g  f o r  

t h e  h e l p e e  (Truax and Carkhuff ,  1967, p. 42 ) .  I t  i n d i c a t e s  t o  

t h e  he lpee  t h a t  t h e  s e l f  i s  comprehensible and accep tab le  (Combs, 

Av i l a ,  and Purkey,  1971, p. 239) .  I t  a l lows  t h e  he lpee  t o  c l e a r  

i up d i s t o r t e d  p e r c e p t i o n s  of s e l f  and p rov ides  a  b a s i s  f o r  c o r r e c - v  

t i v e  a c t i o n  and c o n s t r u c t i v e  change/(Carkhuff and Berenson, 1967, 

p. 2 7 ) .  

I n  examining t h e  r e s e a r c h  concerning t h e  t h e r a p e u t i c  e f f e c -  

t i v e n e s s  of Empathy, Pruax  and Carkhuff  (1967, p. 125, Table V) 

reviewed t e n  s t u d i e s  i n v o l v i n g  530 c x i e n t s .  They found twenty- 

one i n s t a n c e s  of  s p e c i f i c  outcome measures s i g n i f i c a n t l y  f a v o r i n g  

t h e  hypo thes i s  t h a t  Empathy i s  t h e r a p e u t i c a l l y  e f f e c t i v e  and na  

i n s t a n c e s  s i g n i f i c a n t l y  a g a i n s t .  When t h e s e  s t u d i e s  were ex- 

amined from t h e  p o i n t  of  view o f  o v e r a l l  combined outcome measures 

t hey  found t e n  i n s t a n c e s  of  such measures s i g n i f i c a n t l y  f a v o r i n g  

t h e  hypo thes i s  and none a g a i n s t .  

I t  seems c l e a r  t h a t  t h e  c o n d i t i o n  of Empathy i s  p o s i t i v e l y  



r e l a t e d  t o  t h e r a p e u t i c  e f f e c t i v e n e s s .  

The c lassroom f u n c t i o n s  of  Empathy a r e  n o t  u n r e l a t e d  t o  

t h o s e  o f  t h e  therapy  con tex t .  According t o  N .  L. Gage and 

David C. B e r l i n e r ,  " . . . t h e  educa to r  needs  t o  make a s p e c i a l  

e f f o r t  t o  p u t  h imse l f  i n  t h e  c h i l d ' s  p l a c e  s o  as t o  s e e  phenom- 

e n a  and problems i n  t h e  way t h e  c h i l d  s e e s  them. This  k ind  of  

i n t e l l e c t u a l  "empathy" i s  n o t  ea sy ,  ... When it i s  a t t a i n e d ,  such 

an unde r s t and ing  of  t h e  c h i l d ' s  p roces ses  can h e l p  t h e  t e a c h e r . "  

(1975, p.  375) Purkey t o o  i m p l i e s  t h a t  a  t e a c h e r ' s  Empathy can 

r e s u l t  i n  more e f f e c t i v e  teach ing .  

The degree  t o  which a  t e a c h e r  i s  a b l e  t o  p r e d i c t  how 
h i s  s t u d e n t s  are viewing themselves ,  t h e i r  s u b j e c t ,  
and t h e  world,  t o  t h a t  degree  he i s  i n  a p o s i t i o n  t o  
become a s u c c e s s f u l  t e a c h e r .  (1970, p. 57) 

A p a r t i c u l a r  e f f e c t  worth n o t i n g  i s  t h a t  t h e  use  o f  Empathy, 

when d e a l i n g  w i t h  "problem" c h i l d r e n ,  f r e q u e n t l y  g i v e s  r i s e  t o  a  

p o s i t i v e  change i n  a t t i t u d e  on t h e  p a r t  o f  t h e  t e a c h e r  towards 

t h e  s t u d e n t  (Gazda and o t h e r s ,  1977, p .  8 ) .  This  p a r a l l e l s  t h e  
/' 

r e p o r t e d  i n c r e a s e  i n  warmth, r e s p e c t ,  and l i k i n g  f o r  t h e  he lpee  

i n  t h e r a p e u t i c  c o n t e x t s .  

A more d i r e c t  e f f e c t  of  t e a c h e r s  responding w i t h  Empathy 

may be t o  have t h e  s t u d e n t  s e e  himself  a s  bo th  more comprehensible 

and a c c e p t a b l e .  Such i n c r e a s e d  unders tanding  should promote more 

f a v o r a b l e  a t t i t u d e s  towards l e a r n i n g .  Combs, Av i l a ,  and ~ u r k e y  

(1971, p. 239) s e e  such unders tanding  a s  

" h e l p i n g  t o  e l i m i n a t e  t h e  s t u d e n t ' s  f e e l i n g s  of 
shame and h u m i l i a t i o n  which p reven t  him from making an 

' e f f o r t . "  

Rogers (1961, p. 287-288) e x p r e s s e s  a s i m i l a r  p o i n t  of  view when 

he c l a i m s  t h a t  t h e  t e a c h e r  



"...who can empathize w i t h  t h e  f e e l i n g s  of f e a r ,  
a n t i c i p a t i o n ,  and discouragement which a r e  involved 
i n  meeting new m a t e r i a l ,  w i l l  have done a g r e a t  d e a l  
toward s e t t i n g  t h e  c o n d i t i o n s  f o r  l e a r n i n g . "  

I n  summary then ,  t h e  presence  of  Empathy i n  t h e  c lassroom 

i s  a b e n e f i t  t o  bo th  t e a c h e r s  and s t u d e n t s .  I t  a l lows  s t u d e n t s  

t h e  expe r i ence  of be ing  unders tood;  i t  promotes more f a v o r a b l e  

a t t i t u d e s  towards l e a r n i n g ;  and it e n a b l e s  s t u d e n t s  t o  e x p r e s s  

f e e l i n g s  and concerns  which may o the rwi se  i n h i b i t  l e a r n i n g .  For 

t h e  t e a c h e r  i t  promotes a g r e a t e r  unders tanding  of  t h e  s t u d e n t ' s  

world which f r e q u e n t l y  r e s u l t s  i n  more p o s i t i v e  a t t i t u d e s  towards 

t h e  s t u d e n t .  Such i n c r e a s e d  unders tanding  can then  be used t o  

f u r t h e r  p l a n  f o r  s t u d e n t s '  emot ional  and i n t e l l e c t u a l  development. 

Empathy and P u p i l  Outcomes 

A number of  s t u d i e s  have been completed which i n v e s t i g a t e  

t h e  r e l a t i o n s h i p  between t e a c h e r  Empathy and p u p i l  outcomes. 

Truax and Tatum (1966) i n  a s t u d y  of twenty preschool  c h i l d -  

r e n  found t h a t :  

" t h e  g r e a t e r  t h e  l e v e l  o f  empathic  unders tanding  of  t h e  
c h i l d  e x h i b i t e d  by t h e  t e a c h e r ,  t h e  g r e a t e r  t h e  tendency 
f o r  t h e  c h i l d  t o  make p o s i t i v e  ad jus tments  t o  t h e  pre-  
s choo l  s e t t i n g  and t h e  g r e a t e r  t h e  tendency f -or  t h e  
c h i l d  t o  make more p o s i t i v e  ad jus tment  t o  p e e r s . "  

(Aspy and Hadlock (1967) found t h a t  s t u d e n t s  i n  g rades  t h r e e  

t o  f i v e  of  t e a c h e r s  f u n c t i o n i n g  a t  h igh  f a c i l i t a t i v e  l e v e l s  (one 

component be ing  empathic f u n c t i o n i n g )  made an average achievement 

g a i n  of  two and one-half  y e a r s  du r ing  t h e  s choo l  yea r .  This  com- 

pared  w i t h  an average g a i n  o f  l e s s  t h a n  a y e a r  f o r  s t u d e n t s  of  

t e a c h e r s  f u n c t i o n i n g  a t  low l e v e l s .  It w a s  a l s o  found t h a t  

s t u d e n t s  of  h igh  f u n c t i o n i n g  t e a c h e r s  had a lower t ruancy  r a t e  

t han  t h o s e  o f  low f u n c t i o n i n g  t e a c h e r s .  
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I n  t h e  Aspy s tudy  (1969) , c i t e d  e a r l i e r ,  it w a s  found t h a t  

s t u d e n t s  of t e a c h e r s  w i t h  h igh  r a t i n g s  of Empathy gained sub- 

s t a n t i a l l y  more i n  paragraph meaning, language,  word meaning, 

and word s tudy  s k i l l s  ( a s  measured on S tan fo rd  Achievement T e s t s )  

than  d i d  t hose  of  t e a c h e r s  w i t h  low Empathy r a t i n g s .  

I n  t h e  S t o f f e r  s tudy  (1970) ,  c i t e d  p r e v i o u s l y ,  it was found 

t h a t  Empathy w a s  s i g n i f i c a n t l y  r e l a t e d  t o  g a i n s  i n  achievement 

(as measured by t h e  Wide Range Achievement T e s t ,  t h e  Gray Ora l  

i 
Reading T e s t ,  and t e a c h e r  g r a d e s ) .  A s i g n i f i c a n t  r e l a t i o n s h i p  

w a s  a l s o  found between h igh  r a t i n g s  o f  Empathy and g a i n s  r e f l e c -  

t e d  by t h e  combined index.  (The combined index was a composite 

of  change i n  I.Q. s c o r e ,  achievement g a i n s ,  r e d u c t i o n  i n  t e a c h e r  

r a t e d  problems, and g a i n s  i n  mo t iva t ion . )  

Roebuck's s tudy  (1975) ,  a l s o  c i t e d  e a r l i e r ,  of t h e  r e l a t i o n -  

s h i p  between i n t e r p e r s o n a l  p roces ses  and s t u d e n t  outcomes found 

a s i g n i f i c a n t  r e l a t i o n s h i p  between Empathy and achievement, and 

pe r sona l  and s o c i a l  growth dimensions i n  s t u d e n t s .  The achieve-  

ment dimensions covered t h r e e  s u b t e s t s  o f  t h e  Iowa T e s t  of  Bas i c  

S k i l l s  ( r e a d i n g ,  s p e l l i n g ,  and a r i t h m e t i c )  and t h r e e  s u b s e t s  

of t h e  Torrence T e s t  o f  C r e a t i v e  Thinking ( F l u i d i t y ,  F l e x i b i l i t y ,  

and O r i g i n a l i t y ) .  The p e r s o n a l  growth dimensions w e r e  t hose  

measured by t h e  C h i l d r e n ' s  Mani fes t  Anxiety Sca l e ;  t h e  How I ' S e e  

Myself Sca l e  ( f o u r  f a c t o r s ) ;  and t h e  J u n i o r  Index o f  Motivat ion.  

The s o c i a l  dimensions were t hose  a s  measured by t h e  Dependence- 

Proneness S c a l e  and t h e  S o c i a l  React ion Inventory.  

Harbach and Asbury (1976) ,  i n  a s tudy  of  twenty t e a c h e r s  

each  working wi th  a s e l e c t e d  problem c h i l d  over  a f o u r  week per-  
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i o d ,  found t h a t  n e g a t i v e  behav io r s  decreased  when t e a c h e r s  res- 

ponded f a c i l i t a t i v e l y  i n  t h e  empathic domain. 

I t  must a l s o  be no ted  t h a t  t h e  Kra tochv i l ,  Carkhuff ,  and 

Berenson s tudy  (1969) c i t e d  e a r l i e r  f a i l e d  t o  show a s i g n i f i c a n t  

r e l a t i o n s h i p  between t h e  cumulat ive  e f f e c t s  o f  h ighe r  Empathy 

and s t u d e n t s  p h y s i c a l ,  emot iona l ,  and i n t e l l e c t u a l  func t ion ing .  

Aspy 's  s t u d y  (Aspy and Roebuck, 1972) a l s o  f a i l e d  t o  e s t a b l i s h  

'a s i g n i f i c a n t  r e l a t i o n s h i p  between t e a c h e r  Empathy and s t u d e n t  

levels of c o g n i t i v e  func t ion ing .  I t  may have been t h a t  t h e  range 

and l e v e l s  of empathic  f u n c t i o n i n g ,  o p e r a n t  i n  t h e s e  s t u d i e s ,  

w e r e  i n s u f f i c i e n t  t o  s i g n i f i c a n t l y  e f f e c t  p u p i l  outcomes. 

I t  would seem, t h e  p rev ious  two s t u d i e s  no twi ths t and ing ,  

t h a t  t h e  bu lk  of r e s e a r c h  surveyed s u p p o r t s  t h e  t h e o r e t i c a l l y  

advanced p o s i t i o n  t h a t  h igh  l e v e l s  o f  t e a c h e r  Empathy enhance 

s t u d e n t  achievement i n  p e r s o n a l ,  academic, and s o c i a l  growth 

dimensions .  

T r a i n i n g  Programs i n  Empathy, Respect  and Genuineness 

Research s t u d i e s  c i t e d  i n  t h e  p rev ious  s e c t i o n  g i v e  evidence 

t h a t  a t e a c h e r ' s  l e v e l  of  Empathy, Respect ,  and Genuineness i s  

r e l a t e d  t o  c lassroom p r o c e s s e s  and p u p i l  outcomes. Given t h e s e  

d a t a  i t  would seem a p p r o p r i a t e  t o  p rov ide  p r o s p e c t i v e  t e a c h e r s  

w i t h  o p p o r t u n i t i e s  t o  develop s k i l l  i n  t h e s e  areas. Some ques-. 

t i o n s  t o  be d e a l t  w i t h  i n  t h i s  r e g a r d  a r e :  (1) To what e x t e n t  

is it f e a s i b l e  t o  have t e a c h e r  t r a i n e e s  undergo t r a i n i n g  i n  t h e  

c o n d i t i o n s  of  Empathy, Respect  and Genuineness; ( 2 )  What a r e  

t h e  s i g n i f i c a n t  e f f e c t s  o f  such t r a i n i n g ;  ( 3 )  What a r e  t h e  i m -  
d 

p l i c a t i o n s  f o r  t h e  s e l e c t i o n  of  t r a i n e r s  and t r a i n e e s ;  and ( 4 )  

What would be t h e  components of such a t r a i n i n g  program. The 



l i t e r a t u r e  i n  t h e  a r e a  of t r a i n i n g  and h e l p i n g  sheds  some l i g h t  

on t h e s e  i s s u e s .  

F e a s i b i l i t y  of T r a i n i n g  

There a r e  numerous examples i n  t h e  l i t e r a t u r e  of popula- 

t i o n s  be ing  t r a i n e d  i n  t h e  s k i l l s  o f  Empathy, Respect  and Genuine- 

n e s s  (e .g .  Carkhuff 1969b, 1971) .  I n  t h i s  s e c t i o n ,  however, on ly  

s t u d i e s  i n v o l v i n g  popu la t ions  from t h e  f i e l d  o f  educa t ion  a r e  

r epo r t ed .  

There are s e v e r a l  s t u d i e s  t o  show t h a t  s t u d e n t  t e a c h e r s  and 

t eache r - a id s  can i n c r e a s e  t h e i r  l e v e l s  of  f a c i l i t a t i v e  func t ion -  

i n g  through t r a i n i n g .  Bierman, Carkhuf f ,  and S a n t i l l  (1969) 

found t h a t  a  sample of  s i x t y  Head S t a r t  t e a c h e r s  improved s i g n i f -  

i c a n t l y  i n  t h e i r  d i s c r i m i n a t i o n  and communication of Empathy 

a f t e r  a  t e n  hour t r a i n i n g  program. 

Carkhuff and G r i f f i n  ( i n  Carkhuf f ,  1971) a l s o  r e p o r t  a  s i g -  

n i f i c a n t  improvement i n  bo th  d i s c r i m i n a t i o n  and communication 

f o r  a group of  twenty- three  Head S t a r t  t e a c h e r s  and t eache r - a id s  

a f t e r  a  b a s i c  o r i e n t a t i o n  course .  

I n  a s tudy  by D. H. Berenson (Carkhuff ,  1971) twelve elemen- 

t a r y  school  s t u d e n t  t e a c h e r s  underwent twenty- f ive  hours  of human 

r e l a t i o n s  t r a i n i n g .  A f t e r  t r a i n i n g  t h e  s u b j e c t s  r a t e d  s i g n i f i -  

c a n t l y  h i g h e r  i n  i n t e r p e r s o n a l  f u n c t i o n i n g  compared wi th  t h r e e .  

c o n t r o l  groups.  

Shaddock (Aus t in ,  1975) compared t h e  e f f e c t s  of two t r a i n i n g  

programs ( a  Carkhuff  and a  S o c i a l  Drama model) on secondary 

schoo l  s t u d e n t  t e a c h e r s  and found s i g n i f i c a n t  g a i n s  i n  f a c i l i t a -  

t i v e  f u n c t i o n i n g  f o r  bo th  groups.  



H a r t z e l l  (1971) and James (9.971) r e p o r t  s i g n i f i c a n t  e f f e c t s  

i n  t r a i n i n g  e l emen ta ry  s c h o o l  t e a c h e r s  and s t u d e n t  t e a c h e r s  i n  

t h e  o f f e r i n g  of  f a c i l i t a t i v e  c o n d i t i o n s .  

L. H. Hicks  (1975) d e s c r i b e s  a human r e l a t i o n s  t r a i n i n g  pro-  

gram s u b s e t  t o  t h e  t e a c h e r  e d u c a t i o n  program a t  Sou thern  Univer-  

s i t y ,  Baton Rouge, Lou i s i ana .  Th i s  program had t h r e e  components; 

a Basic Human R e l a t i o n s  Course  o f  t h r e e  c r e d i t  hou r s  f o r  p r e -  

s t u d e n t  t e a c h e r s ,  a  R e f r e s h e r  Exper ience  T r a n s i t i o n  T r a i n i n g  

S e s s i o n ,  and a  Human R e l a t i o n s  Seminar o f  some f o u r t e e n  two-hour 

s e s s i o n s .  

The a u t h o r  r e p o r t s  t h a t :  

"The a c q u i s i t i o n  o f  h e l p i n g  s k i l l s  made a  d i f f e r e n c e  
i n  s t u d e n t  t e a c h e r s  e f f e c t i v e l y  communicating w i t h  
peop l e  and humanizing t h e i r  c l ass rooms ."  

I t  must be n o t e d  t h a t  by Oc tober  1975 t h i s  Human R e l a t i o n s  

Program was "on ho ld" ,  a s i t u a t i o n  which Hicks  a t t r i b u t e d  t o  

s e v e r a l  c i r cums t ances .  She c i t e d . f a c u l t y  r e s i s t a n c e ,  t h e  depar-  

t u r e  o f  key p e r s o n n e l ,  and a  l a c k  o f  r e s t a f f i n g  funds  a s  t h e  

i m p o r t a n t  f a c t o r s .  

I n  c o n c l u s i o n ,  t h e  r e s e a r c h  c l e a r l y  s u g g e s t s  t h a t  it i s  

f e a s i b l e  t o  t r a i n  s t u d e n t  t e a c h e r s  i n  Empathy, Respect  and Gen- 

u inenes s .  

E f f e c t s  o f  T r a i n i n g  

A number of  s t u d i e s  on t h e  e f f e c t s  o f  s y s t e m a t i c  t r a i n i n g  

i n  t h e  f a c i l i t a t i v e  s k i l l s  o f  d i s c r i m i n a t i o n  and communication 

a r e . r e p o r t e d  by Carkhuff  ( 1969b ) .  Th i s  s e c t i o n  w i l l  c o n f i n e  it- 

s e l f  t o  subsequen t  s t u d i e s  and w i l l  cover  a  v a r i e t y  o f  t r a i n i n g  

c o n t e x t s .  The e f f e c t  o f  t r a i n e e  g a i n s  on p u p i l  f u n c t i o n i n g  w i l l  

a l s o  be examined. 
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Hefe le  (1971) r e p o r t s  t h e  outcomes of  t r a i n i n g  v e r s u s  non- 

t r a i n i n g  on a  group of g radua te  s t u d e n t s  p repa r ing  t o  t e a c h  i n  

a  school  f o r  deaf  c h i l d r e n .  T ra in ing  was taken  p r i o r  t o  t h e i r  

s t u d e n t  t each ing  practicum. He found t h a t  t h e  t r a i n e d  group was: 

(1) more a b l e  t o  p ick  t h e  h igh ly  f a c i l i t a t i v e  c r i t i c  t e a c h e r s ,  

( 2 )  a b l e  t o  communicate w i th  p u p i l s  a t  s i g n i f i c a n t l y  h i g h e r  

l e v e l s  of  Empathy, Respect ,  and Genuineness, and ( 3 )  more e f f e c -  

t i v e  a t  t h e  beginning of  t h e  t each ing  practicum. This  s tudy  a l s o  

found t h a t  p u p i l  r ead ing  and math achievement w e r e  s i g n i f i c a n t l y  

r e l a t e d  t o  s t u d e n t  t e a c h e r  l e v e l  of  i n t e r p e r s o n a l  func t ion ing .  

Inc reased  i n t e r p e r s o n a l  f u n c t i o n i n g  accounted f o r  62 p e r c e n t  of  

t h e  v a r i a n c e  on t h e  r e a d i n g  c r i t e r i o n  and 19 p e r c e n t  of  t h e  

v a r i a n c e  on t h e  math achievement c r i t e r i o n .  

Berenson (1971) r e p o r t s  on t h e  comparative e f f e c t  of twenty- 

f i v e  hours  t r a i n i n g  on a group of  e lementary school  s t u d e n t  

t e a c h e r s .  The t r a i n e d  group made s i g n i f i c a n t  g a i n s  i n  w r i t t e n  , 

response  s c o r e s  t o  Ca rkhuf f ' s  Communication Index of In t e rpe r son -  

a l  Func t ion ing  -- s h i f t i n g  from a 1 .71  t o  a 2.66 mean l e v e l  o f  

responding.  Moreover, t h e  t r a i n e d  group r ece ived  h i g h e r  r a t i n g s  

i n  t o t a l  competency, g e n e r a l  t each ing  competency, classroom man- 

agement, and unders tanding  o f  t h e  t each ing - l ea rn ing  process .  The 

t r a i n e d  and c o n t r o l  groups w e r e  a l s o  a s se s sed  us ing  F l a n d e r ' s  

I n t e r a c t i o n  Analys i s .  The t r a i n e d  group r a t e d  s i g n i f i c a n t l y  

h ighe r  i n  acceptance of p u p i l  f e e l i n g s ,  accep tance -o f  p u p i l  i d e a s ,  

and amount of p u p i l  i n i t i a t e d  t a l k .  

I n  t h e  Carkhuff and G r i f f i n  s tudy  d i scussed  e a r l i e r ,  t h e  

twenty- three  t e a c h e r s  i n c r e a s e d  i n  empathic  f u n c t i o n i n g  from a 
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mean of 1 .3  t o  a mean o f  2 . 1  a f t e r  t e n  hours  of t r a i n i n g .  The i r  

d i s c r i m i n a t i o n  s c o r e s  f o r  Empathy improved from a  mean d i sc rep -  

ancy of  1 .2  t o  a  mean of  0.5. I n  a d d i t i o n ,  s i x  t r a i n e e s  func- 

t i o n i n g  above l e v e l  2.5 r e c e i v e d  an a d d i t i o n a l  one hundred hours  

o f  t r a i n i n g  i n  communication t o  become t r a i n e r s  of t e a c h e r  

h e l p e r s .  Mean s c o r e s  a f t e r  t h i s  t r a i n i n g  were Empathy - 3.7,  

Respec t  - 3.6,  and Genuineness - 3.5. The s h o r t  t r a i n i n g  was 

e f f e c t i v e  i n  s e l e c t i n g  i n d i v i d u a l s  who could  b e n e f i t  from t h e  

m o r e  advanced t r a i n i n g .  (Carkhuf f ,  1971, p. 307-314) 

Aspy (1972) s t u d i e d  t h e  e f f e c t s  of  i n t e r p e r s o n a l  s k i l l s  

t r a i n i n g  of seventeen  f i r s t  g rade  t e a c h e r s  upon p u p i l s  i n  t h e i r  

c l a s s e s .  He found t h a t  p u p i l s  of  t r a i n e e s  gained an average o f  

n i n e  I.Q. p o i n t s  fo l lowing  t h e  t r a i n i n g  program and a l s o  t h a t  . 

the  p u p i l ' s  i n f e r r e d  s e l f - c o n c e p t s  were p o s i t i v e l y  r e l a t e d  t o  

t h e  improved i n t e r p e r s o n a l  f u n c t i o n i n g  of t h e  t e a c h e r s .  

Dal ton,  Hy lbe r t ,  and Sundblad (1973) i n v e s t i g a t e d  whether 

a v ideo taped ,  modeled-learning expe r i ence  would f a c i l i t a t e  t h e  

a c q u i s i t i o n  and t r a n s f e r  o f  t r a i n i n g  of  a c c u r a t e  empathic under- 

s t a n d i n g .  They found t h a t  t h e  exper imenta l  s u b j e c t s '  2.47 mean 

l e v e l  o f  f u n c t i o n i n g  w a s  s i g n i f i c a n t l y  h i g h e r  t han  t h e  1.54 and 

1.65 mean l e v e l s  of  t h e  c o n t r o l  groups.  Moreover, t h i s  d i f f e r -  

e n c e  was main ta ined  over  a one-month fo l low up pe r iod .  

D'Augel l i  et (1974) r e p o r t  on t h e  e f f e c t s  of a t r a i n i n g  

program o f  less than  twenty hours  d u r a t i o n  i n  which f o r t y - e i g h t  

d a t i n g  couples  w e r e  t r a i n e d  i n  i n t e r p e r s o n a l  s k i l l s .  Mean l e v e l s  

o f  empathic  f u n c t i o n i n g  were 1.5 a t  p r e - t r a i n i n g  and 2.2 a t  pos t -  

t r a i n i n g .  The p r e  l e v e l  was s i m i l a r  t o  most c o l l e g e  s t u d e n t s  



and t h e  p o s t - l e v e l  w a s  comparable t o  t h e  average counse lor .  

The expe r imen ta l  group a l s o  showed a  s i g n i f i c a n t l y  h i g h e r  l e v e l  

of s e l f - e x p l o r a t i o n  a f t e r  t r a i n i n g .  

Aspy and Reobuck (1974) conducted a  r e s e a r c h  survey on t h e  

e f f e c t s  of i n t e r p e r s o n a l  s k i l l s  t r a i n i n g  f o r  t e a c h e r s .  They 

reviewed f i f t e e n  s t u d i e s  and found t h a t :  

The v a r i a b l e s  on which movement occur red  were d i r e c t l y  
and p o s i t i v e l y  r e l a t e d  t o  t h e  s p e c i f i c  c o n t e n t  of  t h e  
t r a i n i n g  program and v a r i e d  when t h e  c o n t e n t  v a r i e s .  
(P. 192) 

A l l  of t h e s e  s t u d i e s  used t h e  c o n s t r u c t s  of Empathy, Respect  and 

Genuineness a s  t h e  o p e r a t i o n a l  d e f i n i t i o n  o f  i n t e r p e r s o n a l  s k i l l s .  

Rober ta  Guza t t a  (1976) r e p o r t s  t h a t  a group of  t h i r t y - seven  

mothers of s i x t h ,  seventh  and e i g h t h  grade  s t u d e n t s  showed s i g -  

n i f i c a n t l y  more Empathy on b e h a v i o r a l  and w r i t t e n  measures a f t e r  

s i x  hours  of t r a i n i n g .  

F r a s e r  and V i t r o  (1976) conducted a s tudy  wherein t h i r t y -  

e i g h t  undergraduate  educa t ion  s t u d e n t s  r e c e i v e d  t e n  hours  t r a i n -  

i n g  i n  Empathy. The purpose of  t h e  s tudy  w a s  t o  determine t h e  

e f f e c t s  of  such t r a i n i n g  on t h e  empathic  a b i l i t i e s  and s e l f -  

concepts  of t h e  t r a i n e e s .  They found a h i g h l y  s i g n i f i c a n t  i n -  

crease i n  Empathy i n  t h e  expe r imen ta l  group (from a mean o f  1 . 0 3  

t o  a mean of  2.14) and a  s i g n i f i c a n t  r e d u c t i o n  i n  " r e a l  s e l f -  

i d e a l  s e l f "  d i s c repancy  s c o r e s .  The a u t h o r s  sugges t  t h a t  t h i s  

r educ t ion  

" a t  t h e  ve ry  l e a s t  . . .might be i n t e r p r e t e d  a s  evidence 
o f  a more r e a l i s t i c  s e l f - a p p r a i s a l ,  an accomplishment 

'wor thy  i n  i t s  own r i g h t . "  (p.  65). 

D. Aus t in  (1975) i n  a s tudy  of two hundred s t u d e n t  t e a c h e r s  

a t  Simon F r a s e r  U n i v e r s i t y  found 



... no i n d i c a t i o n  t h a t  s t u d e n t s  w e r e  l e a v i n g  t h e i r  
t e a c h e r  t r a i n i n g  program wi th  s k i l l s  t h a t  would 
c o n t r i b u t e  t o  t h e i r  f a c i l i t a t i v e  f u n c t i o n i n g  i n  
t h e  classroom. (p .  6 8 )  

There w a s ,  however, no s p e c i f i c  t r a i n i n g  i n  i n t e r p e r s o n a l  s k i l l s  

f o r  t h e  s t u d e n t s  i n  t h i s  s tudy .  

The s t u d i e s  c i t e d  i n d i c a t e  t h a t  s y s t e m a t i c  t r a i n i n g  t r a n s -  

l a tes  i n t o  p r o f e s s i o n a l  b e n e f i t s  f o r  t h e  t r a i n e e s .  F ind ings  from 

t h e s e  s t u d i e s  a l s o  sugges t  t h a t  p u p i l s  of t e a c h e r s  t r a i n e d  i n  

Empathy, Respect  and Genuineness b e n e f i t  from t h e  i n c r e a s e d  

l e v e l s  of  func t ion ing .  Furthermore,  s t u d e n t  t e a c h e r s  do n o t  seem 

t o  m a n i f e s t  h igh  l e v e l s  of  i n t e r p e r s o n a l  f u n c t i o n i n g  i n  t h e  ab- 

s ence  o f  t r a i n i n g .  

S e l e c t i o n  o f  T r a i n e r s  and Tra inees  

Given t h a t  t r a i n i n g  i n  Empathy, Respect  and Genuineness i s  

f e a s i b l e  and e f f e c t s  d e s i r a b l e  t r a i n e e  outcomes i t  seems appro- 

p r i a t e  t o  d i s c u s s  some c o n d i t i o n s  concerning e f f e c t i v e  t r a i n i n g .  

I n  g e n e r a l  t e r m s  t h e  outcomes of  t r a i n i n g  are a  f u n c t i o n  of  t h e  6 , 

people  involved  i n  t h e  t r a i n i n g  p roces s  and t h e  k ind  o f  t r a i n i n g  1 

program employed. This  s e c t i o n  w i l l  f ocus  on t h e  people  involved  

i n  t h e  t r a i n i n g  p roces s  -- t h e  t r a i n e e s  who r e c e i v e  t h e  t r a i n i n g  

and t h e  t r a i n e r s  who g i v e  t h e  t r a i n i n g .  The n e x t  s e c t i o n  w i l l  

d e a l  w i t h  t r a i n i n g  program components. The i d e n t i f i c a t i o n  and 

s e l e c t i o n  of  p r o s p e c t i v e  t r a i n e e s  w i l l  be d i scus sed  f i r s t ,  fol-. 

lowed by a s i m i l a r  d i s c u s s i o n  concerning t r a i n e r s .  

A number of  r e s e a r c h  s t u d i e s  have r e p o r t e d  on t h e  l e v e l  of  

f u n c t i o n i n g  of  u n t r a i n e d  popu la t ions .  Carkhuff (1971 a )  found 

t h a t  t h e  mean l e v e l  of  f a c i l i t a t i v e  f u n c t i o n i n g  f o r  l a y  popula- 

t i o n s  was about  1.5: f o r  t e a c h e r s  - 1 .8 ;  and f o r  exper ienced  



counse lo r s  - 2 . 2 .  I n  a r e c e n t  s tudy  o f  un t r a ined  t e a c h e r  t r a i n -  

ees Aus t in  (1975) r epo r t ed  a mean o f  1.72 i n  f a c i l i t a t i v e  func- 

t i o n i n g .  I t  should be no ted  t h a t  t h e s e  l e v e l s  are cons iderab ly  

below t h e  minimally f a c i l i t a t i v e  l e v e l  of  3.0 de f ined  e a r l i e r  i n  

t h i s  s tudy .  

I n  t h e  s t u d i e s  of t h e  e f f e c t s  of  t r a i n i n g  ( c i t e d  ear l ie r )  

only  t h a t  of Carkhuff and G r i f f i n  r e p o r t s  r e s u l t s  wherein group 

f u n c t i o n i n g  r o s e  above t h e  minimally f a c i l i t a t i v e  mean o f  3.0. 

The remaining s t u d i e s  r e p o r t e d  p o s t - t r a i n i n g  means from 2 . 1  t o  

2.66, s t i l l  s u b s t a n t i a l l y  below t h e  minimally f a c i l i t a t i v e  l e v e l .  
I 

I t  would seem t h a t  whi le  t r a i n i n g  can indeed promote an i n c r e a s e  

i n  f u n c t i o n i n g ,  t h i s  i n c r e a s e  i s  g e n e r a l l y  n o t  enough t o  ach ieve  

mean l e v e l s  t h a t  a r e  minimally f a c i l i t a t i v e .  I t  i s  probable ,  

however, t h a t  t h e  mean l e v e l s ,  wh i l e  g e n e r a l l y  below 3.0,  a r e  

made up o f  i n d i v i d u a l s  f u n c t i o n i n g  n e a r  o r  above minimum l e v e l  

averaged wi th  o t h e r s  f u n c t i o n i n g  w e l l  below t h i s  l e v e l .  I n  t h i s  
i 

r ega rd ,  it may prove h e l p f u l  t o  look more c l o s e l y  a t  t h e  r e l a -  I 

t i o n s h i p  between t r a i n e e  s e l e c t i o n  c r i t e r i a  and f i n a l  l e v e l  of  

func t ion ing .  

Carkhuff  (1969 a )  under takes  an a n a l y s i s  of  t h i s  r e l a t i o n -  

s h i p  and t h e  i m p l i c a t i o n s  f o r  t r a i n e e  s e l e c t i o n .  The r e s e a r c h  

sugges t s  t h a t  t h o s e  i n d i v i d u a l s  f u n c t i o n i n g  a t  h i g h e r  l e v e l s  i n  

t h e i r  a b i l i t y  t o  communicate and d i s c r i m i n a t e  e f f e c t i v e  communi- 

c a t i o n s  p r i o r  t o  t r a i n i n g  make t h e  g r e a t e s t  t r a i n i n g  g a i n s .  An 

index of i n i t i a l  l e v e l  o f  t r a i n e e  f u n c t i o n i n g  would t h u s  s e r v e  

a s  a  p r e d i c t o r  f o r  t r a i n i n g  ga ins .  

The b e s t  way t o  d e r i v e  such an index might be t o  c a s t  pros-  



p e c t i v e  t r a i n e e s  i n  a  h e l p i n g  r o l e  and thus  g e t  a  measure of  

p r e s e n t  l e v e l s  o f  func t ion ing .  (Carkhuf f ,  1969 a  p. 8 6 )  

A second method of  s e l e c t i o n  which might be h e l p f u l  would be 

t o  g e t  some measure of how w e l l  a  t r a i n e e  might respond t o  t r a i n -  

i n g .  Carkhuff  s u g g e s t s  t h a t ,  

The b e s t  index  of whether a  h e l p e r  t r a i n e e  can 
e f f e c t i v e l y  employ t h e  t r a i n i n g  exper ience  invo lves  
an index  o f  t h e  p r o s p e c t i v e  h e l p e r ' s  p r e s e n t  a b i l i t y  
t o  employ a t r a i n i n g  analogue.  (1969 a ,  p .  88)  

One way i n  which t h i s  might be done i s  t o  g i v e  p rospec t ive  t r a i n -  

ees a few hours  t r a i n i n g  i n  d i s c r i m i n a t i n g  and communicating 

Empathy, Respect  and Genuineness u s i n g  p r e  and p o s t  measures. 

Those who show t h e  g r e a t e s t  l e a r n i n g  g a i n s  could then  be con- 

s i d e r e d  f o r  f u t u r e  t r a i n i n g .  This  method was employed i n  t h e  

Carkhuff  and G r i f f i n  s tudy  c i t e d  e a r l i e r .  

Unfo r tuna t e ly  bo th  t h e s e  procedures  a r e  n o t  always p o s s i b l e .  

An a l t e r n a t i v e  cou r se  would be t o  have t r a i n i n g  cand ida t e s  respond 

t o  s t a n d a r d i z e d  indexes  of  communication and d i s c r i m i n a t i o n .  

Those c a n d i d a t e s  w i t h  s u f f i c i e n t l y  h igh  l e v e l s  o f  f u n c t i o n i n g  

cou ld  t h e n  be s e l e c t e d  f o r  t r a i n i n g .  

The s i t u a t i o n  wi th  r e s p e c t  t o  i n i t i a l  l e v e l s  of d i s c r imin -  

a t i o n  and f i n a l  l e v e l s  o f  f a c i l i t a t i v e  f u n c t i o n i n g  i s  somewhat 

d i f f e r e n t .  I n  g e n e r a l  i t  can be s t a t e d  t h a t  i n i t i a l  l e v e l s  of  

d i s c i m i n a t i o n  a r e  r e l a t e d  t o  f i n a l  l e v e l s  of  d i s c r i m i n a t i o n  b u t  

n o t  n e c e s s a r i l y  t o  f a c i l i t a t i v e  f u n c t i o n i n g  a s  measured by t h e  

a b i l i t y  t o  bo th  d i s c r i m i n a t e  and communicate. I n  o t h e r  words 

h i g h  l e v e l  d i s c r i m i n a t o r s  may o r  may n o t  be h igh  l e v e l  comrnunica- 

tors.  However, h igh  l e v e l  communicators are a l s o  h igh  l e v e l  d i s -  

c r i m i n a t o r s .  Thus an index o f  d i s c r i m i n a t i o n  can be used a s  a  
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back up f o r  an index  of  communication i n  s e l e c t i o n  of p o t e n t i a l  

t r a i n e e s .  

What we can draw from t h e s e  d a t a  i s  t h i s .  A t r a i n e e ' s  

i n i t i a l  l e v e l  of f a c i l i t a t i v e  f u n c t i o n i n g  i s  d i r e c t l y  r e l a t e d  

t o  h i s  f i n a l  l e v e l  o f  func t ion ing .  S ince  t h e  Communication and 

~ i s c r i m i n a t i o n  Indexes  prov ide  a measure of  t h i s  f u n c t i o n i n g ,  

i t  i s  a p p r o p r i a t e  t o  u se  such indexes  a s  s e l e c t i o n  in s t rumen t s .  

To quo te  Carkhuff  : 

... i f  t h e  o p t i o n s  f o r  such i n t e n s i v e  and p e r s o n a l i z e d  
s e l e c t i o n  procedures  [ c a s t i n g  i n  h e l p i n g  r o l e s  o r  
m i n i - t r a i n i n g  expe r i ences ]  are n o t  a v a i l a b l e  o r  p o s s i b l e ,  
t h e  s t a n d a r d i z e d  indexes  of communication and d i sc r imina -  
t i o n  o f f e r  a  r e l i a b l e  and v a l i d  means of  e s t i m a t i n g  a  
p r o s p e c t i v e  h e l p e r ' s  l e v e l  of  func t ion ing .  ( i b i d  p .  139) 

The q u e s t i o n  o f  t r a i n e r  s e l e c t i o n  i s  ano the r  impor t an t  i s s u e ,  

because o f  t h e  d i r e c t  r e l a t i o n s h i p  between t h e  t r a i n e r ' s  l e v e l  

of  f u n c t i o n i n g  and t h e  t r a i n e e ' s  p o s t  t r a i n i n g  l e v e l  o f  func t ion -  

i ng .  Some consequences of t h i s  r e l a t i o n s h i p  a r e  t h a t :  

(1) Tra inees  coming i n  a t  r e l a t i v e l y  low l e v e l s  of  func- 

t i o n i n g  may g a i n  a g r e a t  d e a l  i f  t r a i n e d  by h igh  f u n c t i o n i n g  

t r a i n e r s .  

( 2 )  T ra inees  coming i n  a t  r e l a t i v e l y  h igh  l e v e l s  of  func- 

t i o n i n g  may l o s e  a g r e a t  d e a l  i f  t r a i n e d  by r e l a t i v e l y  low 

f u n c t i o n i n g  t r a i n e r s .  

( 3 )  I f  t r a i n e r s  are f u n c t i o n i n g  a t  ve ry  h igh  l e v e l s  t h e n '  

h igh  f u n c t i o n i n g  t r a i n e e s  can be s e l e c t e d  r e s u l t i n g  i n  maximally 

f u n c t i o n i n g  t r a i n e e s  i n  a minimum of  t i m e .  (Carkhuff ,  1969 a ,  

Given t h e s e  outcomes i t  seems a p p r o p r i a t e :  (a )  t h a t  t h o s e  

i n d i v i d u a l s  a l r e a d y  f u n c t i o n i n g  a t  h igh  l e v e l s  o r  who can be 



e f f i c i e n t l y  t r a i n e d  t o  f u n c t i o n  a t  h igh  l e v e l s  be s e l e c t e d  a s  

t r a i n e r s ;  ( b )  t o  use  t h e  D i sc r imina t ion  and Communication Indexes  

i n  con junc t ion  wi th  t h e  h e l p i n g  r o l e  assessment  t o  g e t  a  more 

a c c u r a t e  measure o f  t r a i n e r  func t ion ing ;  (c)  t o  u se  a t r a i n i n g  ., 

analogue index as p a r t  of  t h e  s e l e c t i o n  procedure  f o r  t r a i n e r s  

should a d d i t i o n a l  t r a i n i n g  be r e q u i r e d .  

T ra in ing  Program Components 

A s e l e c t i v e  review of  t h e  l i t e r a t u r e  concerning t r a i n i n g  

programs i n  Empathy, Respect  and Genuineness sugges t s  t h a t  e f f e c -  

t i v e  t r a i n i n g  programs have t h r e e  p r i n c i p a l  components. They a r e  
I .I, 

commonly r e f e r r e d  t o  

components. (Truax,  

Carkhuff (1967, 

i e n t i a l  component i s  

as t h e  e x p e r i e n t i a l ,  d i d a c t i c ,  and modeling I 

Carkhuff ,  Gazda, Hicks) 
I 

1969) and Gazda (1973) a rgue  t h a t  t h e  exper-  
L 

a c r u c i a l  dimension. This  component con- Yn 

s t i t u t e s  t hose  expe r i ences  and t r a i n e r  behaviors  which i n s u r e  

t h a t  t h e  t r a i n e e  expe r i ences  t h e  c o n d i t i o n s  he i s  being t r a i n e d  C 
t o  acqu i r e .  I n  t h e  c o n t e x t  of Empathy, Respect  and Genuineness fl 

t r a i n i n g  i t  means t h a t  t h e  t r a i n e e  must exper ience  t h e s e  condi-  

t i o n s  a s  p a r t  of  h i s  t r a i n i n g  environment,  bo th  from t h e  t r a i n e r  

and u l t i m a t e l y  from f e l l o w  t r a i n e e s .  A second f e a t u r e  of t h i s  

e x p e r i e n t i a l  component i s  t h a t  t h e  environment be g e n e r a l l y  f a c i l -  

i t a t i v e  -- g i v i n g  t h e  t r a i n e e  o p p o r t u n i t y  t o  exper ience  and know 

himself  more f u l l y  i n  a f r e e ,  s a f e ,  and secu re  atmosphere. 

I n  t h e  d i d a c t i c  component t h e  emphasis i s  upon t h e  d i r e c t  

t each ing  o r  shap ing  of  t h e  t r a i n e e ' s  i d e a s  and responses .  Here 

i t  i s  t h e  t r a i n e r ' s  b e l i e f s  concerning t h e  impor tan t  knowledge 

and s k i l l s  which c o n s t i t u t e  t h e  g o a l s  of  t r a i n i n g  (Truax and 

Carkhuff ,  1967) .  Carkhuff a rgues  t h a t :  



" . . . t h e  h igh  l e v e l  t r a i n e r  has  t h e  r e s p o n s i b i l i t y  
f o r  t each ing  t h e  t r a i n e e  i n  a  s t r u c t u r e d  and d i d a c t i c  
f a s h i o n  t h e  components of  h i s  f i n e  d i s c r i m i n a t i o n s  
and communications, bo th  i n t e r -  and i n t r a p e r s o n a l  
(1969, p .  200) ."  
Modeling i s  t h e  t h i r d  impor t an t  t r a i n i n g  component. Truax 

and Carkhuff  (1967) c i t e  a  number o f  s t u d i e s  suppor t ing  t h e  

t h e s i s  t h a t  modeling p roces ses  are e f f e c t i v e  i n  promoting behavior  

change. I n  t h e  Carkhuff programs, t h e  t r a i n e r  himself  i s  t h e  

model and i s  fundamental  t o  s u c c e s s f u l  t r a i n i n g .  H e  w r i t e s :  

" . . . t h e  t r a i n e r  i s  t h e  key i n g r e d i e n t  i n s o f a r  a s  he 
o f f e r s  a  model of  a person who i s  l i v i n g  e f f e c t i v e l y .  
Without such a person  t h e r e  i s  no program (1969, p. 201) .  

, 
I n  o t h e r  programs, (Payne, 1972; Pe r ry ,  1975) modeling may I 

t a k e  t h e  form of audio o r  v ideo  exemplars of t h e  c o n d i t i o n s  be ing  
I 

t r a i n e d  f o r .  I n  t h e s e ,  t h e  modeling component is  n o t  l i m i t e d  t o  

t h e  f u n c t i o n i n g  of  t h e  t r a i n e r .  I 

A number o f  s t u d i e s ,  subsequent  t o  t h e  work of  Truax and 

Carkhuff a l r e a d y  c i t e d ,  examine t h e  e f f i c a c y  and r e l a t i v e  e f f e c -  
1 

t i v e n e s s  of t h e  d i d a c t i c ,  e x p e r i e n t i a l ,  and modeling components. Y 

Payne -- e t  a1 (1972) examined t h e  e f f e c t s  of  aud io  modeling 

v e r s u s  no modeling and o f  e x p e r i e n t i a l  s u p e r v i s i o n  ve r sus  d idac-  

t i c  s u p e r v i s i o n  i n  t h e  Empathy t r a i n i n g  of  undergraduate  psy- 

chology s t u d e n t s .  They found t h a t  t h e  t r a i n i n g  e f f e c t s  of  

modeling and d i d a c t i c  s u p e r v i s i o n  w e r e  a d d i t i v e  and of  approxi- .  

mately  e q u a l  magnitude f o r  t h e  t r a i n i n g  p e r i o d  examined. The 

e x p e r i e n t i a l  component d i d  n o t  a f f e c t  t r a i n i n g  g a i n s ,  perhaps  

because of  t h e  s h o r t  t r a i n i n g  pe r iod .  

Dalton -- e t  a 1  (1973) ,  i n  a  s tudy  i n v o l v i n g  187 educa t ion  

undergradua tes ,  found t h a t  a combination of  d i d a c t i c  m a t e r i a l ,  
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modeling,  and c o v e r t  p r a c t i c e  was s u p e r i o r  t o  j u s t  d i d a c t i c  

m a t e r i a l  i n  t h e  development of  t r a i n e e  Empathy. 

Martha Pe r ry  (1975) ,  i n  a s tudy  concerning t h e  t r a i n i n g  of  

s i x t y - e i g h t  clergymen, found t h a t  h igh  modeling l i n k e d  w i t h  

d i d a c t i c  i n s t r u c t i o n s  produced t h e  faster  g a i n s  i n  empathic func- 

t i o n i n g  when compared w i t h  h igh  modeling -- no i n s t r u c t i o n s .  

Furthermore,  bo th  of t h e s e  components gave r i s e  t o  h ighe r  empath- 

i c  f u n c t i o n i n g  than d i d  low modeling, o r  no modeling -- w i t h  o r  

w i thou t  d i d a c t i c  i n s t r u c t i o n s .  

Stone and Vance (1975) i n v e s t i g a t e d  t h e  e f f e c t s  of i n s t r u c -  

t i o n s ,  modeling, and r e h e r s a l  f o r  t r a i n i n g  c o l l e g e  s t u d e n t s  i n  

empathic communication. Three impor t an t  f i n d i n g s  concerning 

t r a i n e e  f u n c t i o n i n g  i n  an i n t e r v i e w  t a s k  were: 

(1) t h a t  a  combination of  t r a i n i n g  components y i e l d e d  
g r e a t e r  Empathy than  each component a lone ;  

( 2 )  t h a t  modeling was a  c r i t i c a l  component; and 
1: 

( 3 )  t h a t  i n s t r u c t i o n s ,  whi le  r e l a t e d  t o  g a i n s  i n  
w r i t t e n  communication, d i d  n o t  g e n e r a l i z e  t o  t h e  
i n t e r v i e w  s e t t i n g .  

These d a t a  l end  a d d i t i o n a l  suppor t  t o  t h e  t h e s i s  t h a t  d idac-  

t i c ,  e x p e r i e n t i a l ,  and modeling components are impor tan t  i n  e f -  

f e c t i v e  t r a i n i n g  programs. 

A f u r t h e r  c o n s i d e r a t i o n  o f  any i n t e r p e r s o n a l  s k i l l s  t r a i n -  

i n g  program i s  t h e  r e l a t i o n s h i p  between l e n g t h  of  t r a i n i n g  and 

t r a i n i n g  outcomes. Seve ra l  t r a i n i n g  programs of less than  e i g h t  

hours  d u r a t i o n  have claimed s i g n i f i c a n t  changes i n  t h e  i n t e r p e r -  

s o n a l  f u n c t i o n i n g  of  t r a i n e e s  (Dal ton e t  a l ,  1973; Guza t ta ,  1976; 

and S h i l l i n g ,  1976) .  I t  must be noted,  however, t h a t  f o r  each 

of t h e s e  s t u d i e s  t h e  i n s t rumen t s  of assessment  w e r e  p e n c i l  and 



p a p e r  and/or  r o l e  p l ayed  s i t u a t i o n s .  I t  i s  n o t  y e t  c l e a r  t h a t  

s h o r t  term t r a i n i n g  p roduces  l a s t i n g  g a i n s  i n  l i v e  f u n c t i o n i n g .  

With r e s p e c t  t o  l o n g e r  t r a i n i n g ,  Hicks (1975) , Carkhuff  

and G r i f f i n  (Carkhuf f ,  1 9 7 1 ) ,  and Tukmanian and Rennie (1975) 

r e p o r t  s i g n i f i c a n t  changes  i n  i n t e r p e r s o n a l  f u n c t i o n i n g  a s  

measured i n  l i v e  s e t t i n g s  f o r  t r a i n i n g  p e r i o d s  o f  ove r  f i f t y  

h o u r s  d u r a t i o n .  

I n  a f u r t h e r  examina t ion  o f  t h i s  i s s u e ,  i t  was obse rved  

t h a t  t h e  N a t i o n a l  Consort ium f o r  Humanizing Educa t ion  sponsored  

a s u b s t a n t i a l  s t u d y  concern ing  i n t e r p e r s o n a l  s k i l l s  t r a i n i n g  and 
I I u  

e d u c a t i o n .  The recommendation was made t h a t  a t r a i n i n g  p e r i o d  

o f  from twenty  t o  f o r t y  hou r s ,  depending on t h e  number o f  con- 

d i t i o n s  b e i n g  t r a i n e d  f o r  be i n s t i t u t e d .  (Aspy and Roebuck, 1974) 

J u s t  how much t i m e  i s  needed t o  effect  l a s t i n g  g a i n s  i n  l i v e  I {  

s e t t i n g s  i s  n o t  y e t  clear. A t  any r a t e  t h e  l e n g t h  o f  t r a i n i n g  
I? " 

w i l l  depend on t h e  t ype  o f  program and t h e  l e v e l  o f  f u n c t i o n i n g  
llil 

of t h e  i n d i v i d u a l s  i nvo lved  i n  t h e  t r a i n i n g  p r o c e s s .  
I$ 

A f i n a l  c o n s i d e r a t i o n  i n  t h e  t r a i n i n g  o f  Empathy, Respect  

and Genuineness conce rns  t h e  f o c u s  and sequence  o f  t r a i n i n g .  I n  

r ev i ewing  t h e  l i t e r a t u r e  one i s  c o n t i n u a l l y  con f ron t ed  w i t h  t h e  

impor tance  g i v e n  t o  t h e  d imension o f  Empathy. Truax,  Carkhuf f ,  

Gazda, and Rogers a l l  emphasize t h e  primacy o f  Empathy a s  t h e  . 

key i n t e r p e r s o n a l  s k i l l .  Each a r g u e s  t h a t  i t  i s  t h e  most c r i t i -  

cal o f  a l l  h e l p i n g  p r o c e s s  v a r i a b l e s  and t h e  one t h a t  shou ld  re- 

c e i v e  i n i t i a l  f o c u s  i n  t r a i n i n g .  

Lechnyr (1975) i n  w r i t i n g  on t h e  e v a l u a t i o n  and e f f e c t i v e -  

n e s s  o f  t r a i n i n g  obse rve s  t h a t :  



"The s t u d e n t  who achieved a h igh  r a t i n g  i n  a c c u r a t e  
empathy a l s o  showed a h i g h e r  s c o r e  i n  t h e  a r e a s  of  
nonpossess ive  warmth [Respect]  and genuineness .  I t  
would appear  t h a t  t h e  posses s ion  of  a c c u r a t e  empathy 
produces  n a t u r a l  l e v e l s  of  nonpossess ive  warmth and 
genuineness .  

Gazda t o o  underscores  t h e  primacy of  Empathy when he s t a t e s :  

" i t  i s  c r i t i c a l  t h a t  t h e  t r a i n e e  mas te r  responding 
w i t h  h igh  l e v e l s  of  empathy b e f o r e  proceeding t o  
t r a i n i n g  on o t h e r  dimensions,  because wi thou t  
empathy, t h e  mastery  and i n t e g r a t i o n  of t h e  o t h e r  
dimensions i s  h i g h l y  u n l i k e l y  (1973, p. 5 5 ) .  

Carkhuff perhaps  b e s t  s tates t h e  c a s e  f o r  Empathy when he 

w r i t e s :  

"Even i f  t h e r e  a r e  t i m e  l i m i t a t i o n s  on t h e  t r a i n i n g ,  
i f  t h e  t r a i n e e s  do n o t  ach ieve  t h e  minimal c r i t e r i a  
i t  is  perhaps  most meaningful  t o  cont inue  t o  con- 
c e n t r a t e  upon t h e  empathy dimension. This  dimension 
i s  c r i t i c a l  n o t  on ly  t o  t h e  h e l p i n g  p roces s  b u t  t o  
t h e  t r a i n i n g  process .  I f  t h e  t r a i n e e s  conquer t h e  
empathy-ra t ing p r o c e s s ,  many of  t h e  remaining I 

dimensions w i l l  come e a s i l y .  Most of t h e  o t h e r  
dimensions f low from t h i s  b a s i c  dimension. I n  a d d i t i o n ,  
i t  i s  most impor t an t  t h a t  t h e  t r a i n e e s  l e a r n  t h i s  one 
dimension w e l l  r a t h e r  t han  work poor ly  i n  a l l  d imensions ."  
(1969 a ,  p .  178) 
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I t  would seem then ,  t h a t  a t r a i n i n g  program i n  Empathy, '"i 
Respect ,  and Genuineness should i n t e g r a t e  d i d a c t i c ,  e x p e r i e n t i a l ,  

and modeling components, f ocus  on Empathy a s  t h e  key he lp ing  

s k i l l ;  and be of s u f f i c i e n t  d u r a t i o n  t o  ensu re  g a i n s  i n  r e a l  

l i f e  s e t t i n g s .  The l i t e r a t u r e  reviewed h e r e  suggested t h a t  pre-  

s e r v i c e  t e a c h e r s  be t r a i n e d  i n  Empathy, Respect  and Genuineness. 

and o u t l i n e d  what might be cons idered  t h e  main components of 

t r a i n i n g .  



CHAPTER I11 

D E S I G N  AND PROCEDURES 

Th i s  c h a p t e r  w i l l  o u t l i n e  t h e  s tudy  des ign  and d i s c u s s  

p rocedures  employed i n  i t s  execu t ion .  The fo l lowing  t o p i c s  w i l l  

be d i scus sed :  t h e  i n v e s t i g a t i o n  p e r i o d ,  samples,  t r a i n i n g ,  d a t a  

c o l l e c t i o n ,  e x c l u s i o n s  from t h e  s tudy ,  indexes ,  s c a l e s ,  r a t e r  

t r a i n i n g ,  r a t i n g  of indexes ,  r a t i n g  o f  t a p e s ,  r a t e r  r e l i a b i l i t y ,  

and d a t a  a n a l y s i s .  

The main purpose of  t h i s  s tudy  w a s  t o  develop expe r i ences  

and m a t e r i a l s  f o r  t r a i n i n g  p re - se rv i ce  t e a c h e r s  i n  t h e  i n t e r -  

p e r s o n a l  s k i l l s  of empathy, r e s p e c t ,  and genuineness  s o  a s  t o  

improve t h e i r  f a c i l i t a t i v e  f u n c t i o n i n g  i n  t h e  classroom. I n  

o r d e r  t o  c a r r y  o u t  t h i s  purpose t h e  fo l lowing  hypotheses  were 

i n v e s t i g a t e d :  

(1) There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  between t h e  

p r e - t e s t  mean s c o r e s  of  t h e  t r a i n i n g  program sample and t h e  PDP 

c o n t r o l  group f o r  ( A )  communication and ( B )  d i s c r i m i n a t i o n  of 

e f f e c t i v e  h e l p e r  responses  on p e n c i l  and paper  measures. 

( 2 )  There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  between t h e  

p o s t - t e s t  mean s c o r e s  o f  t h e  t r a i n i n g  program sample and t h e  PDP 

c o n t r o l  group f o r  ( C )  communication and ( D )  d i s c r i m i n a t i o n  of . 

e f f e c t i v e  h e l p e r  responses  on p e n c i l  and paper  measures. 

( 3 )  There w i l l  be  no s i g n i f i c a n t  d i f f e r e n c e  between t h e  

pre-  and p o s t - t e s t  mean s c o r e s  of  t h e  t r a i n i n g  program sample f o r  

(E) communication and (F) d i s c r i m i n a t i o n  of  e f f e c t i v e  h e l p e r  r e s -  

ponses on p e n c i l  and paper  measures. 
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( 4 )  There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  between t h e  

pre-  and p o s t - t e s t  mean s c o r e s  of t h e  t r a i n i n g  sample s u b j e c t s  

i n  ( G )  Empathy, ( H )  Respect  and ( I )  Genuineness on audio- tape 

r a t i n g s .  

The I n v e s t i g a t i o n  Pe r iod  

The i n v e s t i g a t i o n  p e r i o d  commenced i n  l a te  January,  1976, 

a t  which t i m e  s t u d e n t s  were beginning t h e i r  i n i t i a l  p rac t icum 

expe r i ence  (Educat ion 401) i n  t h e  schools .  I t  was concluded i n  

mid-December o f  t h e  same y e a r  a s  s t u d e n t s  were completing t h e i r  

f i n a l  extended prac t icums (Educat ion 405, September t o  December). 

Between January and September t h e  s t u d e n t s  had completed t h e i r  

on-campus t r a i n i n g  (Educat ion 402, March - A p r i l )  and t h e i r  

academic semes te r  (Educat ion 4 0 4 ,  May - August; Simon F r a s e r  

Un ive r s i t y  Calendar ,  1975-6). S tuden t s  i n  bo th  exper imenta l  and 

c o n t r o l  groups were p r e - t e s t e d  i n  l a t e  January,  1976. Pos t -  

t e s t i n g  was i n i t i a t e d  i n  mid-December, b u t  it was l a t e  A p r i l ,  

1977, be fo re  a l l  r e t u r n s  were i n .  
\ 

The Samples 

The t r a i n i n g  group c o n s i s t e d  of  seventeen  p re - se rv i ce  teach-  

ers e n r o l l e d  i n  an e x t e r n a l  p r o f e s s i o n a l  development program a t  

Simon F r a s e r  U n i v e r s i t y  (Vancouver E x t e r n a l ) .  The group con- . 

s i s t e d  o f  twelve females  ranging  i n  age from twenty t o  twenty- 

n ine  w i t h  a  m a j o r i t y  ( seven)  having grade p o i n t  averages  i n  t h e  

3.0 t o  3.5 range.  The f i v e  males v a r i e d  i n  age from twenty-four 

t o  twenty-eight  w i th  a  m a j o r i t y  ( t h r e e )  having grade p o i n t  aver-  

ages  i n  t h e  2.0 t o  2.5 range.  S ince  t h e  t r a i n i n g  group c o n s i s t e d  



of t h o s e  s t u d e n t s  who chose t h e  Vancouver E x t e r n a l  i n  p r e f e r e n c e  

t o  t h e  r e g u l a r  program t h e r e  may w e l l  be an impor tan t  b i a s  n o t  

d i s c e r n i b l e  i n  e i t h e r  t h e  demographic o r  p r e t e s t  d a t a .  

The c o n t r o l  group c o n s i s t e d  of  seventeen  p re - se rv i ce  teach-  

ers e n r o l l e d  i n  t h e  r e g u l a r  p r o f e s s i o n a l  Development Program a t  

Simon F r a s e r  Un ive r s i t y .  There w e r e  s i x  males ranging  i n  age 

from twenty t o  twenty-nine and e l even  females  ages  twenty t o  

f i f t y .  The most common GPA (grade  p o i n t  average)  range was 2.5 

t o  3.0 f o r  t h e  females ,  whi le  t h e  males GPAs were sp read  uniform- 

l y  from 2.0 t o  3.5. 

S t u d e n t s  i n  t h i s  group came from two f a c u l t y  a s s o c i a t e  

g roups  s e l e c t e d  from t h e  l a r g e r  pool  of  s t u d e n t s  wishing t o  t each  

i n  t h e  Burnaby a r e a .  S ince  t h e  s t u d e n t s  i n  t h i s  pool  were ran- 

domly a s s igned  t o  a s s o c i a t e  groups t h e  c o n t r o l  w a s  a t  l e a s t  

r e p r e s e n t a t i v e  of  t h e  s t u d e n t s  from t h e  Burnaby pool .  The ques-  

t i o n  o f  whether t h i s  pool  i s  s i g n i f i c a n t l y  d i f f e r e n t  from t h e  

Vancouver E x t e r n a l  w i t h  r e s p e c t  t o  i n i t i a l  l e v e l s  of f u n c t i o n i n g  a 
1 

w i l l  be  d i s c u s s e d  l a t e r  i n  t h e  s tudy .  A more d e t a i l e d  d e s c r i p -  

t i o n  of  bo th  t r a i n i n g  and c o n t r o l  samples i s  conta ined  i n  Table  

I. 

The T r a i n i n g  Program 

The t r a i n i n g  program was run c o n c u r r e n t l y  w i t h  t h e  s t u d e n t s '  

i n i t i a l  semes te r  o f  t e a c h e r  t r a i n i n g  (Educat ion 401-402) and con- 

s t i t u t e d  p a r t  of  t h e i r  p r o f e s s i o n a l  t r a i n i n g .  I t  c o n s i s t e d  of 

n i n e  formal  t r a i n i n g  s e s s i o n s  each of  approximately  two hours  

d u r a t i o n  i n  which s t u d e n t s  were t r a i n e d  t o  d i s c r i m i n a t e  and res- 

pond i n  t h e  dimensions o f  Empathy, Respect  and Genuineness. 



TABLE I 

A COMPARISON OF TRAINING AND CONTROL GROUPS 

SHOWING S E X ,  AGE, GPA AND PREFERRED 

TEACHING LEVEL CHARACTERISTICS 

-- - 

C h a r a c t e r i s t i c  

S e x  

GPA 

2.0-2.5 

. 2.5-3.0 

3.0-3.5 

3.5-4.0 

T e a c h i n g  L e v e l  

K- 3 

4-7 

8+ 

T r a i n i n g  G r o u p  I C o n t r o l  G r o u p  
M a l e  n F e m a l e  n M a l e  n 

,+ 

F e m a l e  n 
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Tra in ing  s e s s i o n s  con ta ined  d i d a c t i c ,  e x p e r i e n t i a l ,  and 

modeling components w i th  e x t e n s i v e  use  of audio-tape s h a r i n g  and 

l i v e  p r a c t i c e  i n  p e e r  group s e t t i n g s  w i t h  pee r  and t r a i n e r  feed- 

back. The t r a i n i n g  s e s s i o n s  involved  approximately e i g h t e e n  

working hours  b u t  t r a i n e r  modeling i n  group d i s c u s s i o n s  w a s  an 

ongoing f e a t u r e  of  t h e  e n t i r e  semester's work. The bulk of  t h e  

t r a i n i n g  focused on t h e  s k i l l  o f  Empathy, w i th  Respect  and Gen- 

u ineness  t r a i n i n g  r e c e i v i n g  less t h a n  f i v e  hours  focus .  A more 

complete d e s c r i p t i o n  of  t h e  t r a i n i n g  program i s  found i n  Appen- 

d i x  B.  

D a t a  C o l l e c t i o n  

A t  t h e  o u t s e t  of  t h e i r  t r a i n i n g ,  t h e  s t u d e n t s  i n  t h e  ex- 

pe r imen ta l  group were advised  they  would be p a r t i c i p a t i n g  i n  a  

communications s tudy .  During t h e  second week of Education 4 0 1  

they  met a s  a group and completed t h e  p r e t e s t  book le t ,  which con- 

t a i n e d  t h e  fo l lowing:  (a)  an i n s t r u c t i o n  s h e e t ,  ( b )  Communica- j. 
1 

t i o n  and Di sc r imina t ion  Indexes ,  and ( c )  a q u e s t i o n n a i r e .  These SSI 
in 

forms a r e  found i n  Appendix C. The s u b j e c t s ,  fo l lowing  t h e  

p r i n t e d  i n s t r u c t i o n s ,  worked through t h e  book le t  page by page,  

i n t e r p r e t i n g  and responding wi thou t  a s s i s t a n c e .  The i n v e s t i g a t o r  

remained w i t h  t h e  group du r ing  t h e  p r e - t e s t  p e r i o d  and c o l l e c t e d  

t h e  b o o k l e t s  as they  were f i n i s h e d .  Completion t ime f o r  each  - 

s t u d e n t  w a s  roughly f o r t y  minutes.  

The same procedure  was fol lowed wi th  t h e  c o n t r o l  sub-groups 

l a t e r  i n  t h e  same week, i n  consecut ive  r a t h e r  than s imul taneous 

s i t t i n g s .  There was no oppor tun i ty  f o r  d i s c u s s i o n  between t h e  

two c o n t r o l  groups du r ing  p r e - t e s t i n g ,  no r  d i d  any members of  t h e  



exper imenta l  and c o n t r o l  groups have c o n t a c t  wi th  each o t h e r  

during t h e  p r e - t e s t i n g  week. 

Two weeks a f t e r  t h e  i n i t i a l  p r e - t e s t  p e r i o d ,  t h e  t r a i n i n g  

group  s u b j e c t s  were t o l d  t o  " . . . t ape  r e c o r d  a d i s c u s s i o n  w i t h  a 

g roup  o f  c h i l d r e n  on a  t o p i c  l i k e l y  t o  gene ra t e  a l o t  of  f e e l -  

i ngs" .  A t r a n s c r i p t  o f  any unbroken f i v e  minute segment of  t h e  

t a p e  was a l s o  r eques t ed .  Tapes and t r a n s c r i p t s  were c o l l e c t e d  

p r i o r  t o  t h e  s t a r t  of  t r a i n i n g .  No audio- tape d a t a  w a s  c o l l e c t e d  

from t h e  c o n t r o l  group. 

Exc lus ions  From t h e  Study 

By December 1976, t h e  exper imenta l  group had undergone con- 

s i d e r a b l e  d i v e r s i f i c a t i o n  s i n c e  c o l l e c t i o n  o f  t h e  p r e - t e s t  d a t a .  

S p e c i f i c a l l y ,  one member w a s  r eques t ed  t o  withdraw from t h e  

t e a c h e r  t r a i n i n g  program i n  t h e  second month of  Educat ion 401. 

H e  had completed on ly  h a l f  of t h e  i n t e r p e r s o n a l  s k i l l s  t r a i n i n g  

program a t  t h a t  t i m e .  Two more s t u d e n t s  decided t o  d i s c o n t i n u e  

t h e i r  t e a c h e r  t r a i n i n g  a t  t h e  end o f  t h e i r  academic semes te r  

(Educat ion 4 0 4 ,  May - August,  1976) .  Four s t u d e n t s  t r a n s f e r r e d  

out of  t h e  Vancouver E x t e r n a l  f o r  t h e i r  f i n a l  pract icum,  choosing 

t o  go  t o  e i t h e r  out-of-town placements,  o r  lower mainland r e g u l a r  

program placements.  Two s t u d e n t s  withdrew from t e a c h e r  t r a i n i n g  

d u r i n g  t h e i r  f i n a l  p rac t icum (Educat ion 405) .  Of t h e  o r i g i n a l  

s even teen  who s t a r t e d  t h e  t r a i n i n g  program, s i x t e e n  completed 

t h e  n i n e  t r a i n i n g  s e s s i o n s ,  and o f  t hose ,  t e n  remained wi th  t h e  . 
Vancouver E x t e r n a l  t o  complete t h e i r  t e a c h e r  p r e p a r a t i o n .  The 

t w o  s t u d e n t s  who withdrew dur ing  t h e i r  l a s t  semes te r  cont inued 

t o  m e e t  w i t h  t h e  e x t e r n a l  group on an in fo rma l  b a s i s .  



Thus, t e n  of  t h e  o r i g i n a l  seventeen  were s t i l l  t o g e t h e r  a s  

a group f o r  a d m i n i s t r a t i o n  of t h e  p o s t - t e s t  ins t rument .  Pro- 

cedures  fol lowed were s imilar  t o  t h o s e  f o r  t h e  c o l l e c t i o n  o f  

p r e - t e s t  d a t a  i n  t h a t  n i n e  s t u d e n t s  aga in  completed t h e  Cornmuni- 

c a t i o n  and Di sc r imina t ion  Indexes  package (one absen tee  completed 

t h e  package l a t e r ) .  Those s t u d e n t s  who had completed t h e  i n t e r -  

p e r s o n a l  s k i l l s  t r a i n i n g  program b u t  had l e f t  t h e  Vancouver 

E x t e r n a l  were c o n t a c t e d  ( t h r e e  i n  person  and t h r e e  by m a i l )  and 

given t h e  i n s t rumen t  package f o r  completion.  I n  a d d i t i o n ,  t h e  

s i x t e e n  s t u d e n t s  who had completed t h e  s k i l l s  t r a i n i n g  program 
I I 

were a g a i n  r eques t ed  t o  p repa re  a s h o r t  audio- tape of themselves  

i n  d i s c u s s i o n  wi th  a  group of  s t u d e n t s  and submit  i t ,  t o g e t h e r  

w i t h  a  two minute t r a n s c r i p t ,  t o  t h e  i n v e s t i g a t o r .  

During t h e  f i r s t  week i n  December, t h e  members of  t h e  con- 

t r o l  group were con tac t ed  by m a i l  through t h e i r  f a c u l t y  a s s o c i a t e s  

and r eques t ed  t o  complete a  second communication and d i sc r imina -  

t i o n  package ( s e e  Appendix C ) .  Returns  came i n  g r a d u a l l y  over  II 
'7. 

t h e  n e x t  f o u r  months. Some s u b j e c t s  had t o  be con tac t ed  t h r e e  

and f o u r  t imes .  Even tua l ly ,  20 r e t u r n s  were c o l l e c t e d  which rep-  

r e s e n t s  a 77% r e t u r n .  S ince  t h r e e  c o n t r o l  s u b j e c t s  r ece ived  

i n t e r p e r s o n a l  s k i l l s  t r a i n i n g  du r ing  Educat ion 4 0 4  t h e i r  r e t u r n s  

were excluded from a n a l y s i s .  

The Indexes 

The Communication and Di sc r imina t ion  Indexes  used i n  t h i s  

s tudy  were des igned  by Kra tochv i l ,  Carkhuff ,  and Berenson (1969) .  

They were i n t ended  f o r  t e a c h e r  and p a r e n t  use  and may be admin- 

i s t e r e d  v e r b a l l y ,  by audio- tape,  o r ,  a s  i n  t h i s  s tudy ,  i n  w r i t t e n  



form. 

The Cornrn . u n i c a t i o n  Inde x c o n s i s t s  o f  n i n e  he lpee  s t a t e m e n t s  

which match d i f f e r e n t  f e e l i n g  e x p r e s s i o n s  w i t h  d i f f e r e n t  problem 

a r e a s .  S u b j e c t s  are asked t o  respond t o  each  o f  t h e  s t a t e m e n t s  

i n  a s  h e l p f u l  a way a s  p o s s i b l e .  Tra ined  raters t h e n  a s s i g n  

r a t i n g s  t o  each  o f  t h e  r e sponses .  

The D i s c r i m i n a t i o n  Index c o n s i s t s  of  t h e  same n i n e  he lpee  

s t a t e m e n t s  t o g e t h e r  w i t h  f o u r  sample r e sponses .  S u b j e c t s  a r e  

asked t o  rate t h e  h e l p f u l n e s s  o f  e ach  response  accord ing  t o  a 

s c a l e  accompanying t h e  indexes .  A d i s c r i m i n a t i o n  s c o r e  i s  ob- 

t a i n e d  by c a l c u l a t i n g  t h e  mean d e v i a t i o n  o f  s u b j e c t s  r a t i n g s  from 

t h o s e  o f  t r a i n e d  r a t e r s .  

C a r k h u f f ' s  d i s c r i m i n a t i o n  r a t i n g s  w e r e  used a s  t h e  e x p e r t  

r a t i n g s  i n  t h i s  s tudy .  

V a l i d i t y  o f  bo th  t h e  communication and d i s c r i m i n a t i o n  i n -  

dexes  i s  d i s c u s s e d  e x t e n s i v e l y  i n  Carkhuff  (1969 a ,  b ,  c ) .  

Antonnuzo examined t h e  r e l a t i o n s h i p  between assessments  of  r o l e  

l i v e  v e r s u s  r o l e  w r i t t e n  communications. She found a  p o s i t i v e  

c o r r e l a t i o n  between t h e s e  forms o f  communication w i t h  t h e  w r i t t e n  

r e sponses  t e n d i n g  t o  y i e l d  dep re s sed  s c o r e s  (Carkhuf f ,  1969 b ) .  

I n  a n o t h e r  s t u d y  K r a t o c h v i l ,  Carkhuf f ,  and Berenson (1969) looked 

a t  a ssessments  of  r o l e  w r i t t e n  communication i n  comparison w i th .  

a ssessments  of c lass room f u n c t i o n i n g  and found a  p o s i t i v e  c o r r e -  

l a t i o n  ( r  = .64)  between t h e  two assessments .  

Carkhuff (1969 a ,  p  100) r e p o r t s  f i n d i n g s  r e g a r d i n g  t h e  i n -  

t e r n a l  r e l i a b i l i t y  of s i m i l a r  indexes .  S u b j e c t s  communicating 

a t  low l e v e l s  d i d  n o t  g i v e  h i g h  l e v e l  r e sponses  t o  any p a r t i c u l a r  
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i tem,  no r  d i d  high l e v e l  communicators g ive  low l e v e l  responses  

t o  any p a r t i c u l a r  i tem. 

The S c a l e s  

The s c a l e s  used t o  r a t e  t h e  s u b j e c t s '  r esponses  t o  t h e  com- 

municat ion indexes  were based on t h e  g l o b a l  r a t i n g  s c a l e  deve l -  

oped by Carkhuff (1969 a ;  see Appendix D ) .  The g l o b a l  r a t i n g  

s c a l e  i s  a f i v e  p o i n t  s c a l e  which g i v e s  a combined r a t i n g  f o r  

empathy, r e s p e c t ,  and genuineness .  I t  i s  a f i v e  p o i n t  s c a l e  

ranging  from a r a t i n g  of  1 .0  (low o r  s u b t r a c t i v e )  t o  5.0 (h igh  

o r  a d d i t i v e ) .  The l e v e l  3.0 i s  cons ide red  t h e  minimum l e v e l  f o r  

f a c i l i t a t i v e  func t ion ing .  

R a t e r  T ra in ing  

The t h r e e  r a t e r s  w e r e  s e l e c t e d  on t h e  b a s i s  of  t h e i r  pre-  

v ious  expe r i ence  wi th  r a t i n g  and t r a i n i n g .  Carkhuff (1969 a ,  b )  

and Gazda (1973) t e x t s  c o n t a i n i n g  r a t i n g  s c a l e s ,  examples of 

r a t i n g s  and d i s c r i m i n a t i o n  e x e r c i s e s  were provided a s  r e f e r e n c e  A% 

m a t e r i a l .  P r a c t i c e  s e s s i o n s  w e r e  h e l d  and each  r a t e r  completed 

A t h e  d i s c r i m i n a t i o n  index.  

Ra t ing  of  t h e  Indexes and Tapes 

Each r a t e r  r a t e d  two- th i rds  o f  t h e  communication indexes  

used i n  t h e  s tudy .  Each index  i t e m  was r a t e d  us ing  a modif ied 

Global  Sca l e  (Appendix D)  then a communication s c o r e  ob ta ined  

by t o t a l i n g  t h e  i t em s c o r e s  and d i v i d i n g  by t h e  number of i t ems .  

~ h u s ' ,  each index  r e c e i v e d  a mean communication s c o r e  from two 

r a t e r s .  These were averaged t o  prov ide  t h e  mean communication 

s c o r e s  used i n  t h e  s tudy .  
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When r a t i n g  t h e  t a p e s ,  r a t e r s  l i s t e n e d  t o  t h r e e  randomly 

s e l e c t e d  segments from each t ape .  Each r a t e r  ass igned  a s e p a r a t e  

r a t i n g  f o r  Empathy, Respect  and Genuineness t o  each segment. 

Mean s c o r e s  f o r  each of t h e  s k i l l s  were ob ta ined  by f i r s t  aver-  

ag ing  each r a t e r s '  segment s c o r e s  and then  averag ing  t h e  r e s u l t -  

i n g  r a t e r  s c o r e s .  

Each p a i r  o f  r a t e r s  had twenty- three  Communication Index 

r a t i n g s  i n  common. The r e l i a b i l i t y  o f  r a t i n g s  was c a l c u l a t e d  

us ing  t h e  method of  i n t r a c l a s s  c o r r e l a t i o n  (Gu i l fo rd  and F r u c h t e r ,  li 

1973, p  261-264). The c o e f f i c i e n t s  of r e l i a b i l i t y  f o r  mean com- 

municat ion s c o r e s  were .93 f o r  raters AB, .99 f o r  r a t e r s  AC and 

.93 f o r  r a t e r s  BC. The c o e f f i c i e n t s  of r e l i a b i l i t y  f o r  Empathy 

r a t i n g s  of w r i t t e n  responses  were .96 f o r  r a t e r s  AB, .98 f o r  

raters AC and . 9 5  f o r  r a t e r s  BC. (see Table 11) 

Each r a t e r  r a t e d  a l l  o f  t h e  audio- tapes  and t h e  method o f  
U. 

i n t r a c l a s s  c o r r e l a t i o n  w a s  aga in  used t o  provide an estimate of  - I  

t h e  r e l i a b i l i t y  of  r a t i n g s  of  audio-taped i n t e r a c t i o n .  The co- 

e f f i c i e n t s  of r e l i a b i l i t y  were .91 f o r  Empathy, .79 f o r  Respect  

and .68 f o r  Genuineness. ( s e e  Table  11) 

Data Analys i s  

I t  w a s  dec ided  t h a t  t h e  s t u d e n t ' s  t s t a t i s t i c  would be used - 
t o  a s s e s s  t h e  d a t a  bo th  when comparing t h e  t r a i n i n g  sample w i t h  

t h e  c o n t r o l  sample and when comparing t h e  t r a i n i n g  sample pre-  

and p o s t - t r a i n i n g  (Gu i l fo rd  and F r u c h t e r ,  1973, p  160-161). I n  

a d d i t i o n ,  t h e  Wilcoxon matched-pairs  s igned-ranks  t e s t  was used 

t o  a s s e s s  t h e  d i f f e r e n c e  between two measures taken on t h e  same 



TABLE I1 

-- 

Var iab l e  

Global  

Communication 

Empathy 

Empathy 

Respect  

Genuineness 

RELIABILITY OF RATINGS 

Context  

Communication 

Index 

Communication 

Index 

Audio 

Tapes 

Audio 

Tapes 

Audio 

Tapes 

Raters  

AB 

AC 

BC 

AB 

AC 

BC 

ABC 

ABC 

ABC 

R e l i a b i l i t y  
1 

R e l i a b i l i t i e s  are i n t r a c l a s s  c o r r e l a t i o n s  

** S i g n i f i c a n t  a t  o r  beyond t h e  . O 1  l e v e l .  
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s u b j e c t s  and t h e  Mann-Whitney U t es t  t o  a s s e s s  t h e  d i f f e r e n c e  

between measures taken on d i f f e r e n t  s u b j e c t s  (Gu i l fo rd  and 

F r u c h t e r ,  1973, p 217, 2 2 0 ) .  I t  w a s  decided t o  use  t h e s e  methods 

as w e l l  a s  - t - r a t i o s  s i n c e  t h e  samples were bo th  s m a l l  and non- 

normal. 



CHAPTER I V  

FINDINGS, CONCLUSIONS AND IMPLICATIONS 

I t  was t h e  purpose of t h i s  s tudy  t o  develop procedures  and 

m a t e r i a l s  f o r  t r a i n i n g  p r e - s e r v i c e  t e a c h e r s  i n  Empathy, Respect  

and Genuineness t o  improve t h e i r  f a c i l i t a t i v e  f u n c t i o n i n g  i n  

t h e  classroom. To t h i s  end,  f o u r  hypotheses  concerning t h e  

f u n c t i o n i n g  of t r a i n i n g  and c o n t r o l  samples were i n v e s t i g a t e d .  

This  c h a p t e r  w i l l  f i r s t  p r e s e n t  t h e  f i n d i n g s  r e g a r d i n g  t h e s e  

hypotheses .  Conclusions and i m p l i c a t i o n s  p e r t a i n i n g  t o  t h e  pur- 

pose o f  t h e  s tudy  w i l l  t hen  be d i scussed .  

F ind inas  

Hypothesis  1: There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  

between t h e  p r e - t e s t  mean s c o r e s  of t h e  t r a i n i n g  program sample 

and t h e  PDP c o n t r o l  group f o r  ( A )  communication and ( B )  d i sc r im-  

i n a t i o n  o f  e f f e c t i v e  h e l p e r  responses  on p e n c i l  and paper  

measures. 

A s  d i s c u s s e d  i n  Chapter  111, t h e  Communication and Discrim- 

i n a t i o n  Indexes  were admin i s t e r ed  t o  bo th  t h e  t r a i n i n g  and t h e  

c o n t r o l  groups,  i n  a p r e - t e s t  s i t t i n g ,  p r i o r  t o  t h e  o n s e t  of 

t r a i n i n g .  (See Appendix C )  

The Communication Index,  a  p e n c i l  and paper  test ,  de te rmines  

t h e  e x t e n t  t o  which a  s u b j e c t  can fo rmula t e  " h e l p f u l "  responses  

t o  a  v a r i e t y  o f  he lpee  s t i m u l u s  exp res s ions .  Trained r a t e r s  were 

used t o  a s s e s s  t h e  h e l p f u l n e s s  of  each response  on t h e  Communica- 

t i o n  Index. A 4-point  g l o b a l  r a t i n g  s c a l e  w a s  employed i n  which 

a l e v e l  # 4  response  i n d i c a t e d  " h e l p f u l :  a d d i t i v e "  a s  opposed t o  
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a l e v e l  #1 response ,  which i n d i c a t e d  " n o t  h e l p f u l :  h u r t f u l " .  

A response a t  l e v e l  # 3  was judged t o  r e p r e s e n t  t h e  minimum l e v e l  

of h e l p f u l  response.  The s c o r e s  f o r  each  i t em on t h e  index were 

t hen  averaged and a mean communication s c o r e  computed f o r  each  

s u b j e c t .  

Exper t  r a t i n g s  provided t h e  s t a n d a r d  f o r  a s s e s s i n g  s u b j e c t s '  

performance on t h e  D i sc r imina t ion  Index,  a  p e n c i l  and paper  t e s t  

t o  a s c e r t a i n  t h e  e x t e n t  t o  which t h e  s u b j e c t  could d i s c r i m i n a t e  

between " h e l p f u l "  and "non-helpful"  responses .  For each i t em,  

t h e  s c o r e  was determined by computing t h e  d i sc repancy  between t h e  

s u b j e c t s '  d i s c r i m i n a t i o n  of a  h e l p f u l  response  and t h e  " e x p e r t "  

r a t i n g  provided i n  t h e  answer key. Mean d i s c r i m i n a t i o n  s c o r e s  

were t hen  c a l c u l a t e d  by averag ing  t h e  d i s c r e p a n c i e s .  On t h i s  

measure, t h e  g r e a t e r  t h e  d i sc repancy ,  t h e  less d i s c r i m i n a t i n g .  

Consequently,  a  p e r f e c t  s c o r e  would be zero.  

Table I11 shows t h e  p r e - t e s t  mean s c o r e s  on both t h e  Com- 

municat ion and Di sc r imina t ion  Indexes  f o r  t h e  t r a i n i n g  and con- I 

t r o l  samples t o g e t h e r  w i t h  t - r a t i o s  f o r  t h e  d i f f e r e n c e s  i n  means. - 
The p r i n c i p a l  t e s t  used t o  determine t h e  s i g n i f i c a n c e  o f  

d i f f e r e n c e s  between mean s c o r e s  was t h e  t- test  of u n c o r r e l a t e d  - 
means. D i f f e r ences  w e r e  accep ted  a s  s i g n i f i c a n t  i f  t h e  prob- 

a b i l i t y  t h a t  t hey  a r o s e  from chance w a s  less than  . 0 5  f o r  a  two- 

t a i l e d  t e s t .  The Mann-Whitney U - t e s t  f o r  smal l  unequal  s i z e d  

samples was a l s o  used as a  backup test .  D i f f e r ences  were accep t -  

e d  a s  s i g n i f i c a n t  i f  t h e  ; de r ived  from t h i s  t e s t  was s i g n i f i c a n t  

beyond t h e  .O5 l e v e l .  

A s  seen  i n  Table 111, t h e  mean s c o r e  on t h e  Communication 



TABLE I11 

A COMPARISON OF TRAINING AND CONTROL GROUP 

PRETEST MEAN SCORES ON INDEXES OF 

COMMUNICATION AND DISCRIMINATION 

Index 

C o m m u n i c a t i o n  

T r a i n i n g  

C o n t r o l  

D i s c r i m i n a t i o n  

T r a i n i n g  

C o n t r o l  

M e a n  t - r a t i o  

l ,  2, , 4 1  N o t  s i g n i f i c a n t  a t  o r  beyond t h e  .05 l eve l .  



Index f o r  t h e  t r a i n i n g  sample was 2.01 whi le  t h a t  f o r  t h e  c o n t r o l  

was 1.92. This  d i f f e r e n c e  of  0.09 i n d i c a t e s  t h a t  t h e  t r a i n i n g  

sample responses  were r a t e d  somewhat h i g h e r  i n  " h e l p f u l n e s s "  

t han  w e r e  t h o s e  of  t h e  c o n t r o l  group.  The t - r a t i o  of  1.20 f o r  - 

t h i s  d i f f e r e n c e  was n o t  s i g n i f i c a n t ,  i n d i c a t i n g  t h e  l i k e l i h o o d  

t h a t  t h i s  d i f f e r e n c e  a r o s e  by chance w a s  g r e a t e r  t han  .05. The 

Mann-Whitney U - t e s t  gave a  of 1.08 which w a s  a l s o  n o t  s i g n i f i -  

c a n t  beyond t h e  .05 l e v e l .  

The mean s c o r e s  on t h e  D i sc r imina t ion  Index w e r e  0 . 9 4  f o r  

t h e  t r a i n i n g  sample and 1.11 f o r  t h e  c o n t r o l  group. On t h i s  

tes t ,  a  lower s c o r e  i s  i n d i c a t i v e  of  g r e a t e r  d i s c r i m i n a t i v e  

a b i l i t y .  The d i f f e r e n c e  of  -0.17 between t h e  t r a i n i n g  and con- 

t r o l  samples i n d i c a t e s  t h a t  t h e  t r a i n i n g  group r a t i n g s  were some- 

what b e t t e r  t han  were t h o s e  of  t h e  c o n t r o l  sample. However, t h e  

t - r a t i o  of  1.82 f o r  t h i s  d i f f e r e n c e  i n  means was n o t  s i g n i f i c a n t .  - 

S i m i l a r l y ,  t h e  Mann-Whitney U t e s t  y i e l d i n g  a  of  1.80 was a l s o  

n o t  s i g n i f i c a n t  a t  t h e  .05 l e v e l .  

I n  r e g a r d  t o  hypo thes i s  1 then ,  Table I11 shows d i f f e r e n c e s  

i n  mean s c o r e s  s l i g h t l y  f a v o r i n g  t h e  t r a i n i n g  sample f o r  both  

d i s c r i m i n a t i o n  and communication. However, bo th  t h e  t- test  and - 
U tes t  e s t a b l i s h  t h a t  t h e s e  d i f f e r e n c e s  w e r e  n o t  s i g n i f i c a n t  a t  

o r  beyond t h e  .05 l e v e l .  Hypothesis  1 was t h e r e f o r e  accep ted .  . 

Hypothesis  2 :  There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  be- 

tween t h e  p o s t - t e s t  mean s c o r e s  of  t h e  t r a i n i n g  program sample 

and t h e  PDP c o n t r o l  group f o r  ( C )  communication and ( D )  d i sc r im-  

i n a t i o n  of  e f f e c t i v e  h e l p e r  responses  on p e n c i l  and paper  
* 

measures. 
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Eleven months a f t e r  t h e  c o l l e c t i o n  o f  p r e - t e s t  d a t a ,  a  

second s e t  of Communication and Discr imina t ion  Indexes were ad- 

m i n i s t e r e d  t o  bo th  t h e  t r a i n i n g  and c o n t r o l  group s u b j e c t s .  Mean 

communication and d i s c r i m i n a t i o n  s c o r e s  were de r ived  us ing  t h e  

same procedures  a s  i n  t h e  p r e - t e s t  t r ea tmen t .  These d a t a  a r e  

p re sen ted  i n  Table I V .  

The - t - t e s t  o f  u n c o r r e l a t e d  means and t h e  Mann-Whitney U t e s t  

w e r e  aga in  used t o  assess t h e  s i g n i f i c a n c e  o f  d i f f e r e n c e s  between 

means. D i f f e r ences  s i g n i f i c a n t  a t  t h e  .05 l e v e l  o r  beyond a r e  

r e q u i r e d  t o  r e j e c t  t h i s  hypothes i s .  

Table I V  shows p o s t - t e s t  mean communication s c o r e s  of  2.95 

f o r  t h e  t r a i n i n g  sample and 2.16 f o r  t h e  c o n t r o l .  This  d i f f e r -  

ence o f  0.79 shows t h a t  t h e  t r a i n i n g  sample responses  were r a t e d  

a s  be ing  more h e l p f u l  t han  t h e  c o n t r o l  sample responses .  The 

t - r a t i o  of 7.60 and t h e  Mann-Whitney U tes t  of  4.74 were bo th  - 

s i g n i f i c a n t  beyond t h e  . O 1  l e v e l  of  conf idence ,  i n d i c a t i n g  t h a t  

t h e  d i f f e r e n c e  i n  p o s t - t e s t  mean s c o r e s  on t h e  Communication 

Index between t h e  t r a i n i n g  and c o n t r o l  samples w a s  s t a t i s t i c a l l y  

s i g n i f i c a n t .  

The p o s t - t e s t  mean d i s c r i m i n a t i o n  s c o r e s  shown on Table I V  

a r e  0.57 f o r  t h e  t r a i n i n g  sample and 1.05 f o r  t h e  c o n t r o l .  This  

d i f f e r e n c e  of  -0.48 i n d i c a t e s  t h a t  t h e  t r a i n i n g  sample d i sc r im-  

i n a t i o n s  of  h e l p f u l  responses  were c l o s e r  t o  e x p e r t  r a t i n g s  t han  

w e r e  t hose  of t h e  c o n t r o l  sample. The - t - r a t i o  of 5.69 and t h e  

Mann-Whitney U- tes t  z of  3.96 were bo th  s i g n i f i c a n t  beyond t h e  

. O 1  l e v e l  of conf idence .  The d i f f e r e n c e  between t h e  t r a i n i n g  and 

c o n t r o l  samples '  mean s c o r e s  on t h e  D i sc r imina t ion  Index was 



TABLE I V  

A COMPARISON OF TRAINING AND CONTROL GROUP 

POST-TEST MEAN SCORES ON INDEXES O F  

COMMUNICATION AND DISCRIMINATION 

Index 

Communication 

T r a i n i n g  

Con t ro l  

D i sc r imina t ion  

Tra in ing  

Con t ro l  

n  1 Mean 
1 t - r a t i o  

Lower d i s c r i m i n a t i o n  mean scores r e f l e c t  h i g h e r  
d i s c r i m i n a t i v e  a b i l i t y .  

** I n d i c a t e s  a s t a t i s t i c  s i g n i f i c a n t  a t  o r  beyond 
t h e  . O 1  level .  
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t h e r e f o r e  s t a t i s t i c a l l y  s i g n i f i c a n t .  

I n  regard  t o  hypo thes i s  2 ,  Table  I V  shows d i f f e r e n c e s  i n  

p o s t - t e s t  mean s c o r e s  f a v o r i n g  t h e  t r a i n i n g  sample f o r  bo th  

d i s c r i m i n a t i o n  and communication. The t- test  and U t e s t  e s t a b -  - 

l i s h  t h a t  t h e s e  d i f f e r e n c e s  were s i g n i f i c a n t  beyond t h e  . O 1  

l e v e l .  Hypothesis  2 w a s  t h e r e f o r e  r e j e c t e d  i n  f a v o r  of  hypo- 

t h e s i s  2 ' :  There w i l l  be a s i g n i f i c a n t  d i f f e r e n c e  between t h e  

p o s t - t e s t  mean s c o r e s  of  t h e  t r a i n i n g  program sample and t h e  PDP 

c o n t r o l  group f o r  ( C )  communication and ( D )  d i s c r i m i n a t i o n  of 

e f f e c t i v e  h e l p e r  responses  on p e n c i l  and paper  measures. 

Hypothesis  3: There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  be- 

tween t h e  pre-  and p o s t - t e s t  mean s c o r e s  of  t h e  t r a i n i n g  program 

sample f o r  ( E )  communication and (F.) d i s c r i m i n a t i o n  o f  e f f e c t i v e  

h e l p e r  responses  on p e n c i l  and paper  measures. 

The d a t a  and pre-  and p o s t - t e s t  mean s c o r e s  used t o  i n v e s t i -  

g a t e  hypo thes i s  3 comes from t h e  same p e n c i l  and paper  tests used 

i n  t h e  t e s t i n g  of  hypotheses  1 and 2. Table  V shows t h e  pre-  and 

p o s t - t e s t  s c o r e s  on t h e  Communication and Discr imina t ion  Indexes  

f o r  each of  t h e  t r a i n i n g  sample s u b j e c t s .  D i f f e r ences  between 

pre-  and pos t -  r a t i n g s  a s  w e l l  a s  sample means a r e  a l s o  shown. 

The t e s t s  used t o  a s s e s s  t h e  s i g n i f i c a n c e  of  t h e  d i f f e r e n c e s  

between pre-  and p o s t - t e s t  communication and d i s c r i m i n a t i o n  mean 

s c o r e s  were t h e  t - t e s t  f o r  d i f f e r e n c e s  between c o r r e l a t e d  p a i r s  - 

of means and t h e  Wilcoxon Matched-Pairs Signed-Ranks T e s t .  The 

hypothes i s  i s  cons idered  supported when t h e  d i f f e r e n c e s  a r e  n o t  

s i g n i f i c a n t  a t  t h e  .05 l e v e l .  



TABLE V 

A  COMPARISON OF TRAINING GROUP PRE- AND 

POST-TEST MEAN SCORES ON INDEXES OF 

COMMUNICATION AND DISCRIMINATION 

Sub jec t  

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

'Mean 

t - r a t i o  

T  

C o m m u n i c a t i o n  Index 

P r e -  P o s t -  
t es t  t e s t  C h a n g e  

D i s c r i m i n a t i o n  Index 

P r e -  P o s t -  
t e s t  t e s t  C h a n g e  

**  S i g n i f i c a n t  a t  or  beyond t h e  .O1 l eve l  



Table  V shows a  t r a i n i n g  sample p r e - t e s t  mean Communication 

Index s c o r e  o f  2.01 and a  p o s t - t e s t  mean sco re  of  2.95. This  

s h i f t  of 0.94 i n  t h e  mean s c o r e  shows t h a t  t h e  p o s t - t e s t  w r i t t e n  

r e sponses  of t h e  t r a i n i n g  sample were r a t e d  a s  more h e l p f u l  t han  

t h e  p r e - t e s t  responses .  The - t - r a t i o  o f  10.80 and Wilcoxon T of 

1 w e r e  b o t h  s i g n i f i c a n t  beyond t h e  . O 1  l e v e l  of conf idence.  

This  d i f f e r e n c e  of 0.94 between t h e  pre-  and p o s t - t e s t  mean 

s c o r e s  on t h e  Communication Index f o r  t h e  t r a i n i n g  sample was 

t h e r e f o r e  taken  a s  s t a t i s t i c a l l y  s i g n i f i c a n t .  

The s i t u a t i o n  w i t h  r e s p e c t  t o  t h e  pre-  and p o s t - t e s t  mean 

d i s c r i m i n a t i o n  s c o r e s  o f  t h e  t r a i n i n g  group w a s  s i m i l a r .  

Table  V shows a p r e - t e s t  mean s c o r e  on t h e  D i sc r imina t ion  Index 

of  0.94 compared w i t h  a  p o s t - t e s t  s c o r e  of  0.57. This  -0.37 

d i f f e r e n c e  i n d i c a t e s  t h a t  t h e  t r a i n i n g  sample r a t i n g s  s h i f t e d  to -  

wards t h e  e x p e r t  r a t i n g s  from pre-  t o  p o s t - t e s t i n g .  The t - r a t i o  - 
of  6 . 2 3  and Wilcoxon T of  0 w e r e  bo th  s i g n i f i c a n t  beyond t h e  . O 1  

l e v e l  of  conf idence .  
J 

The d a t a  p r e s e n t e d  i n  Table V t h e r e f o r e  a l lows  us t o  r e j e c t  

hypo thes i s  3  i n  f a v o r  of  hypo thes i s  3 ' :  There w i l l  be a  s i g n i f -  

i c a n t  d i f f e r e n c e  between t h e  pre-  and p o s t - t e s t  mean s c o r e s  of  

t h e  t r a i n i n g  sample f o r  (E) communication and (F) d i s c r i m i n a t i o n  

of  e f f e c t i v e  h e l p e r  responses  on p e n c i l  and paper  measures. 

Hypothesis  4: There w i l l  be no s i g n i f i c a n t  d i f f e r e n c e  be- 

tween t h e  pre-  and p o s t - t e s t  mean s c o r e s  of t h e  t r a i n i n g  sample 

sub ' j ec t s  i n  ( G )  Empathy, (H) Respect  and ( I )  Genuineness on 

audio- tape r a t i n g s .  
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A s  s t a t e d  i n  c h a p t e r  111, audio- tape r eco rd ings  of  t r a i n i n g  

sample s u b j e c t s '  l i v e  i n t e r a c t i o n s  w i th  he lpees  were o b t a i n e d  

p r i o r  t o  t r a i n i n g  and aga in  a t  l e a s t  seven months a f t e r  formal  

t r a i n i n g  was completed. Tra ined  r a t e r s  r a t e d  t h r e e  randomly 

s e l e c t e d  e x c e r p t s  from each  r eco rd ing  u s i n g  t h e  s c a l e s  f o r  

Empathy, Respect  and Genuineness found i n  Appendix D. R e s u l t s  

w e r e  averaged t o  y i e l d  pre-  and p o s t - r a t i n g s  f o r  each s u b j e c t  on 

t h e  dimensions of  Empathy, Respect  and Genuineness. 

S ince  t h e  r a t i n g s  r e p r e s e n t e d  an  average from t h e  t h r e e  

raters t h e  method o f  i n t r a c l a s s  c o r r e l a t i o n  of  a  sum o r  average 

was used t o  o b t a i n  an estimate o f  t h e i r  r e l i a b i l i t y  (Gu i l fo rd  

and F r u c h t e r ,  1973, pp 263 - 264) .  Th i s  method gave r a t i n g  re- 

l i a b i l i t i e s  of . 9 1  f o r  Empathy, .79 f o r  Respect  and .68 f o r  

Genuineness. They w e r e  a l l  s i g n i f i c a n t  beyond t h e  . O 1  l e v e l  of  

conf idence  . 
Table  V I  p r e s e n t s  t h e  pre-  and p o s t - t e s t  r a t i n g s  f o r  Empathy, 

Respect  and Genuineness a long  w i t h  t - r a t i o s  f o r  t h e  d i f f e r e n c e s  - 
between pre-  and p o s t - r a t i n g  means. 

The tests used t o  a s s e s s  t h e  s i g n i f i c a n c e  o f  d i f f e r e n c e s  i n  

pre-  and pos t -  mean s c o r e s  w e r e  t h e  t - test  f o r  d i f f e r e n c e s  be- - 
tween c o r r e l a t e d  means and t h e  Wilcoxon matched-pairs  s igned-  

r anks  t e s t .  The hypo thes i s  i s  cons ide red  suppor ted  when t h e  

d i f f e r e n c e s  a r e  n o t  s i g n i f i c a n t  beyond t h e  .05 l e v e l  o f  c o n f i -  

dence. 

Table V I  shows t h a t  t h e  mean r a t i n g s  f o r  Empathy, Respect  

and Genuineness a l l  i n c r e a s e d  from pre-  t o  p o s t - t e s t i n g .  This  

i n d i c a t e s  t h a t  t r a i n i n g  s u b j e c t s '  r esponses  t o  he lpees  recorded  



TABLE V I  

Sub jec t  

M e a n  

t - r a t i o  

T 
---- 

A COMPARISON OF TRAINING GROUP PRE- 

AND POST-AUDIO-TAPE RATINGS FOR EMPATHY 

RESPECT AND GENUINENESS 

E m p a t h y  

P r e -  P o s t -  d 

R e s p e c t  

P re -  P o s t -  d 

G e n u i n e n e s s  

P r e -  P o s t -  d 

** S i g n i f i c a n t  a t  o r  beyond t h e  . O 1  l evel .  



on t h e  p o s t - t e s t  aud io- tapes  tended t o  e x h i b i t  h i g h e r  l e v e l s  

of Empathy, Respect  and Genuineness t han  those  same s u b j e c t s t  

responses  on p r e - t e s t  audio- tape r eco rd ings .  The changes i n  

mean s c o r e s  were 0.45 f o r  Empathy, 0.36 f o r  Respect  and 0.37 f o r  

Genuineness. The cor responding  - t - r a t i o s  and T s t a t i s t i c s  were: 

Empathy, - t = 5.06 and T = 5.5;  Respect ,  t = 3.20 and T = 8.5; - 
and Genuineness, t = 3.18 and T = 4.5. A l l  t e s t  s t a t i s t i c s  were - 

s i g n i f i c a n t  beyond t h e  . O 1  l e v e l  of  conf idence  which shows t h a t  

t h e  d i f f e r e n c e s  i n  mean r a t i n g s  o f  Empathy, Respect  and Genuine- 

n e s s  from pre-  t o  p o s t - t e s t i n g  w e r e  s t a t i s t i c a l l y  s i g n i f i c a n t .  

With r e g a r d  t o  hypo thes i s  4 ,  Table V I  shows p o s i t i v e  d i f -  

f e r e n c e s  i n  t r a i n i n g  sample mean s c o r e s  f o r  Empathy, Respect  and 

Genuineness from pre-  t o  p o s t - t e s t i n g .  Both t h e  t - t e s t  and T - 
s t a t i s t i c s  e s t a b l i s h  t h a t  t h e s e  d i f f e r e n c e s  were s i g n i f i c a n t  

beyond t h e  . O 1  l e v e l  of  conf idence .  Hypothesis  4 was t h e r e f o r e  

r e j e c t e d  i n  f a v o r  of hypo thes i s  4 ' :  There w i l l  be a  s i g n i f i c a n t  

d i f f e r e n c e  between t h e  pre-  and p o s t - t e s t  mean s c o r e s  of  t h e  

t r a i n i n g  sample s u b j e c t s  i n  ( G )  Empathy, ( H )  Respect  and ( I )  

Genuineness on audio- tape r a t i n g s .  

An a t t e m p t  was made t o  examine t h e  r e l a t i o n s h i p  between t h e  

l e v e l s  of empathic response  on audio- tape r a t i n g s  and t h e  l e v e l s  

of  empathic response  on t h e  Communication Index.  The t r a i n e d  . 

r a t e r s  a s s e s s e d  t h e  pre-  and pos t -  Communication Index responses  

f o r  Empathy f o r  t h e  t r a i n i n g  group s u b j e c t s .  Table V I I  shows 

t h e , p r e -  and p o s t - t e s t  mean s c o r e s  i n  Empathy f o r  t h e  audio- tape 

and Communication Index,  t o g e t h e r  w i t h  t h e  g a i n s  from t h e  two 

r a t i n g  c o n t e x t s .  The c o r r e l a t i o n s  of .62 between t h e  p r e - t e s t  



TABLE V I I  

COMPARISON OF AUDIO-TAPE AND COMMUNICATION INDEX 

EMPATHY RATINGS FOR THE TRAINING GROUP 

P e a r s o n  ' s product-moment  c o e f f i c i e n t  o f  c o r r e l a t i o n  
c a l c u l a t e d  f r o m  o r i g i n a l  d a t a .  

Aud io  t a p e  

Communica t ion  
I n d e x  

C o r r e l a t i o n  1 

* S i g n i f i c a n t  a t  o r  beyond  t h e  . 0 5  l e v e l .  

**  S i g n i f i c a n t  a t  or  beyond  t h e  . O 1  l e v e l .  

P r e - t e s t  
Mean 

2 .12  

2 .00 

.62** 

P o s t - t e s t  
M e  a n  

2 .57  

2.89 

.52* 

G a i n  

0 .45 

0 .89 

.83** 



audio- tape and Communication Index r a t i n g s  and . 5 2  between t h e  

pos t -da t a  r a t i n g s ,  c a l c u l a t e d  by t h e  Pearson c o e f f i c i e n t s  of  

c o r r e l a t i o n ,  i n d i c a t e  t h a t  t h e  Empathy r a t i n g s  of  Communication 

Index responses  can be cons ide red  more than  minimally v a l i d  f o r  

p r e d i c t i n g  t h e  Empathy r a t i n g s  of audio- taped i n t e r a c t i o n  

(Gu i l fo rd  and F r u c h t e r ,  1973, p  9 1 ) .  The . 8 3  c o r r e l a t i o n  be- 

tween t h e  r a t i n g  g a i n s  s u g g e s t s  t h a t  t h e  Empathy r a t i n g s  of  t h e  

Communication Index responses  may be more v a l i d  a s  p r e d i c t o r s  

of g a i n s  i n  Empathy r a t i n g s  of  audio- taped i n t e r a c t i o n .  

Q u a l i t a t i v e  Data 

The d a t a  p r e s e n t e d  he re  i s  based on t h e  i n v e s t i g a t o r ' s  

obse rva t ions  and w i l l  r e l a t e  t o  d a t a  c o l l e c t i o n ,  t r a i n i n g ,  and 

r a t i n g  c o n t e x t s .  

C o l l e c t i o n  o f  Data. The p r e - t e s t  Communication and D i s -  

c r i m i n a t i o n  Indexes were adminis te red  i n  group s i t t i n g s  and a  

few s u b j e c t s  from both  t h e  t r a i n i n g  and c o n t r o l  groups expressed  

confusion concerning t h e  d i r e c t i o n s  f o r  index  completion.  The 

i n v e s t i g a t o r ' s  response  t o  each  w a s  t o  " i n t e r p r e t  and fo l low t h e  

d i r e c t i o n s  a s  b e s t  you can" .  

I n  r a t i n g  t h e  indexes  it w a s  found t h a t  one Communication 

and one Discr imina t ion  Index could n o t  be s co red ,  s i n c e  t h e  

responses  d i d  n o t  fo l low t h e  g u i d e l i n e s  given i n  t h e  d i r e c t i o n s .  

A t  t h e  conc lus ion  o f  t h e  pre -da ta  s i t t i n g ,  a  few s u b j e c t s  

from t h e  c o n t r o l  group claimed t h a t  t h e  e x e r c i s e  was t o o  " a r t i -  

f i c i a l "  and t h a t  t ape- record ings  o r  some such o t h e r  more r e a l i s -  

t i c  p r e s e n t a t i o n  would have been b e t t e r .  Many expressed  an 

i n t e r e s t  i n  what they  had done and made i n q u i r i e s  a s  t o  t h e  com- 
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p l e t i o n  d a t e  and a v a i l a b i l i t y  of t h e  s tudy .  

The p o s t - t e s t  communication and d i s c r i m i n a t i o n  d a t a  was, 

f o r  t h e  most p a r t ,  c o l l e c t e d  by m a i l  ( n i n e  t r a i n i n g  sample sub- 

jects completed t h e  indexes  i n  a group s i t t i n g ) .  A s  a r e s u l t  

t h e r e  was cons ide rab ly  less c o n t r o l  o v e r  t h i s  phase of  t h e  d a t a  

c o l l e c t i o n ,  w i t h  r e t u r n s  coming i n  as much as f o u r  months a f t e r  

t h e  i ndex  was s e n t  ou t .  Twelve c o n t r o l  s u b j e c t s  had t o  be con- 

t a c t e d  t w i c e ,  n ine  o f  them a  t h i r d  t i m e  and t h r e e  o t h e r s  a  

f o u r t h .  Of t h e s e ,  s i x  were s e n t  a second d a t a  package. One 

such s u b j e c t  was ve ry  concerned t h a t  t h e  d a t a  from t h e  s tudy  

would be used t o  d i s c r e d i t  Simon F r a s e r  U n i v e r s i t y ' s  P r o f e s s i o n a l  

Development Program. E i g h t  r e t u r n s  came from t h e  twelve who were 

r e c o n t a c t e d ,  f o u r  of  t h e s e  be ing  s u b j e c t s  who w e r e  s e n t  a  second 

package. I t  i s  n o t  known which indexes  came from t h e s e  i n d i v i d -  

u a l s  no r  i f  t h e  indexes  r e p r e s e n t e d  f i r s t  o r  second a t t empt s  a t  

completion.  

A s  mentioned i n  Chapter  111, seven o f  t h e  t r a i n i n g  sample 

s u b j e c t s  cou ld  n o t  p a r t i c i p a t e  i n  t h e  w r i t t e n  pos t -da t a  group 

s i t t i n g .  Returns  from t h e s e  seven a l s o  came i n  over  t h e  n e x t  

f o u r  months, w i t h  one s u b j e c t  f a i l i n g  t o  submit  a r e t u r n .  I t  

should be no ted  t h a t  ano the r  s u b j e c t  d e c l i n e d  from making an 

i n i t i a l  audio- tape wh i l e  two o t h e r s '  pos t -audio  t a p e s  were made 

a lmost  a y e a r  a f t e r  complet ion of  formal  t r a i n i n g .  

I t  i s  n o t  c l e a r  how t h i s  extended pos t -da t a  c o l l e c t i o n  

p e r i o d  might have i n f l u e n c e d  t h e  d a t a .  I t  may have c o n t r i b u t e d  

t o  an i n c r e a s e  i n  f u n c t i o n i n g  f o r  bo th  groups a s  a  r e s u l t  of  

i n c i d e n t a l  t r a i n i n g  expe r i ences .  On t h e  o t h e r  hand, i t  may have 
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c o n t r i b u t e d  t o  a  d e c r e a s e  i n  t r a i n e e  f u n c t i o n i n g  a s  a  r e s u l t  of  

t h e  washing-out  of g a i n s .  

Obse rva t i ons  of t r a i n e e s .  There i s  d a t a  concern ing  t h e  

behav io r  o f  t r a i n e e s  o v e r  t h e  c o u r s e  o f  t h e i r  t r a i n i n g  t h a t ,  

w h i l e  h i g h l y  q u a l i t a t i v e ,  sheds  some l i g h t  on t h e  development o f  

t h e i r  f a c i l i t a t i v e  f u n c t i o n i n g .  I n i t i a l l y ,  t h e  s u b j e c t s  ap- 

proached t r a i n i n g  w i t h  a  g r e a t  d e a l  o f  a n x i e t y .  Q u e s t i o n s  con- 

c e r n i n g  t h e  u t i l i t y  o f  t r a i n i n g  e x e r c i s e s  and comments on t h e  

"phoniness"  o f  u s i n g  t h e  empath ic  r e sponse  w e r e  f r e q u e n t .  There 

w a s  a r e l u c t a n c e  t o  s h a r e  material o r  p r a c t i c e  t h e  r e sponse s  

t h a t  endured  even i n  t h e  supposed ly  " s a f e "  r o l e  c o n t e x t s .  

By t h e  end o f  t r a i n i n g ,  s u b j e c t s '  b ehav io r  had s h i f t e d  

markedly.  T r a i n e e s  were e x p l o r i n g  p e r s o n a l l y  r e l e v a n t  m a t e r i a l  

i n  p r a c t i c e  s e s s i o n s  and e x p r e s s i n g  p o s i t i v e  a t t i t u d e s  towards  

t h e  s k i l l s .  Comments f a v o r i n g  t h e i r  u s e  bo th  i n  c lass room and 

more p e r s o n a l  s e t t i n g s  w e r e  f r e q u e n t l y  made. I n  a d d i t i o n ,  i n -  

fo rmal  p e e r  i n t e r a c t i o n  r e f l e c t e d  a n  i n c r e a s e  i n  l e v e l s  o f  

Empathy, Respec t  and Genuineness.  

Another  a r e a  i n  which change w a s  obse rved  was i n  t h e  way 

t r a i n e e s  t a l k e d  of  problems w i t h  s t u d e n t s .  I n i t i a l l y ,  many 

t r a i n e e s  would u s e  words l i k e  " rude" ,  "naughty" o r  " l a z y "  t o  

d e s c r i b e  s t u d e n t s  w i t h  d i f f i c u l t i e s .  Over t h e  cou r se  o f  t h e i r .  

t r a i n i n g  such t e r m s  dropped from use  and were r e p l a c e d  w i t h  

d e s c r i p t i o n s  l i k e  " ang ry" ,  " a f r a i d " ,  o r  " l i s t l e s s " ;  The t r a i n e e s  

seemed t o  be more aware of  t h e  f e e l i n g s  o f  t h e i r  s t u d e n t s .  There 

was a l s o  a n o t i c e a b l e  d e c r e a s e  i n  t r a i n e e s '  a u t h o r i t a t i v e  i n t e r -  

a c t i o n s  and a co r r e spond ing  i n c r e a s e  i n  r e f l e c t i v e  r e sponse s  
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when d e a l i n g  w i t h  s t u d e n t s  i n  t h e i r  c lassrooms.  

Ra t ings  f o r  Respect  and Genuineness. The r a t e r s  expressed  

d i s s a t i s f a c t i o n  w i t h  t h e  Respect  and Genuineness s c a l e s  used 

f o r  r a t i n g  t h e  audio- tapes .  They agreed  t h a t  t h e  s c a l e s  d i d  n o t  

seem t o  o f f e r  enough l a t i t u d e  i n  r a t i n g  and t h a t  it would be 

h e l p f u l  if s c a l e s  could be developed t h a t  w e r e  more a p p l i c a b l e  

t o  classroom c o n t e x t s .  

Discuss ion  

For  t h e  purpose o f  t h i s  s tudy  t h e  term f a c i l i t a t i v e  func- 

t i o n i n g  was used t o  r e f e r  t o  t h e  h e l p f u l n e s s  of  an  i n d i v i d u a l s '  

i n t e r p e r s o n a l  responses  as c h a r a c t e r i z e d  by t h e  l e v e l s  of  

Empathy, Respect  and Genuineness i n h e r e n t  i n  t h e  i n t e r a c t i o n .  

Discr imina t ion  and Communication Indexes w e r e  used t o  p rov ide  

measures of an i n d i v i d u a l ' s  a b i l i t y  t o  bo th  i d e n t i f y  and formu- 

l a t e  h e l p f u l  responses .  I n  a d d i t i o n ,  s c a l e s  f o r  Empathy, Res- 

p e c t  and Genuineness were used t o  rate t r a i n e e ' s  l i v e  responses  

,'I' i n  c lassroom s e t t i n g s .  

I n  Chapter  I1 s t u d i e s  w e r e  p r e s e n t e d  which i n d i c a t e d  t h a t  

a t e a c h e r s '  l e v e l  o f  f a c i l i t a t i v e  f u n c t i o n i n g  was p o s i t i v e l y  re- 

l a t e d  t o  p u p i l  achievement and o t h e r  c lassroom i n t e r a c t i o n a l  

p roces ses .  Other  s t u d i e s  argued t h a t  t r a i n i n g  i n  t h e  i n t e r p e r -  

s o n a l  s k i l l s  of  Empathy, Respect  and Genuineness was both  

f e a s i b l e  and a p p r o p r i a t e  f o r  t h e  f i e l d  o f  t e a c h e r  t r a i n i n g .  

The purpose o f  t h e  p r e s e n t  s tudy  was t o  develop m a t e r i a l s  

and' p rocedures  f o r  t r a i n i n g  p re - se rv i ce  t e a c h e r s  i n  t h e  s k i l l s  

of Empathy, Respect  and Genuineness i n  o r d e r  t o  improve t h e i r  

f a c i l i t a t i v e  f u n c t i o n i n g  i n  t h e  classroom. To t h i s  end t h e  



t r a i n i n g  program p re sen ted  i n  Appendix B was developed and 

implemented wi th  a  group o f  seventeen  p re - se rv i ce  t e a c h e r s .  The 

program f e a t u r e d  "Empathy l e a d e r s " ,  v ideo  p r o t o c o l s ,  s t op -ac t ion  

d i s c r i m i n a t i o n  and response  fo rmula t ion  i n  p e e r  groups,  t r i o  and 

d i a d  p r a c t i c e  and a  h igh  f u n c t i o n i n g  t r a i n e r .  The t r a i n i n g  pro- 

gram w a s  approximately  18 hours  long  and focused on Empathy a s  

t h e  key i n t e r p e r s o n a l  s k i l l .  

I n  i n t e r p r e t i n g  t h e  d a t a ,  - t - t e s t s ,  Mann-Whitney U tests  and 

Wilcoxon matched-pairs  s igned-ranks  tests  w e r e  used t o  compare 

t h e  f u n c t i o n i n g  o f  t h e  t r a i n i n g  sample on pre-  and pos t -  measures. 

These tests were a l s o  used t o  compare t h e  f u n c t i o n i n g  of t h e  

t r a i n i n g  group wi th  t h e  c o n t r o l  group. There were f o u r  major 

f i n d i n g s  p e r t a i n i n g  t o  t h e  q u a n t i t a t i v e  d a t a :  

(1) The t r a i n i n g  and c o n t r o l  samples were n o t  s i g n i f i -  

c a n t l y  d i f f e r e n t  on p e n c i l  and paper  pre-measures o f  d i s c r imin -  

a t i o n  and communication o f  h e l p f u l  responses .  

( 2 )  There was a  s i g n i f i c a n t  d i f f e r e n c e ,  i n  f avo r  of t h e  

t r a i n i n g  group, on t h e  p o s t - t e s t  measures of  d i s c r i m i n a t i o n  and 

communication. 

( 3 )  The t r a i n i n g  group s h i f t e d  s i g n i f i c a n t l y  from pre-  t o  

p o s t - t e s t  on measures of  d i s c r i m i n a t i o n  and communication. 

( 4 )  The t r a i n i n g  group showed a s i g n i f i c a n t  change, f rom.  

pre -  t o  p o s t - t e s t  r a t i n g s  on audio- tape r eco rd ings  of  classroom 

i n t e r a c t i o n s .  

These f i n d i n g s  a l low t h e  obse rva t ion  t h a t  t h e r e  was a  s i g -  

n i f i c a n t  improvement i n  t h e  a b i l i t y  of  t h e  t r a i n e d  group t o  

d i s c r i m i n a t e  and communicate, bo th  over  t h e  course  of  t h e i r  t r a i n -  

i n g  and i n  comparison w i t h  a c o n t r o l  group. 
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Before  proceeding w i t h  conc lus ions  and i m p l i c a t i o n s ,  i t  i s  

impor t an t  t o  look a t  t h e  d a t a  and f i n d i n g s  i n  r e l a t i o n  t o  t h o s e  

r e p o r t e d  i n  t h e  l i t e r a t u r e .  

I n  examining t h e  mean d i sc repancy  s c o r e s  f o r  bo th  t h e  con- 

t r o l  group (0 .94)  and t h e  t r a i n i n g  sample (1.11) on t h e  Discrim- 

i n a t i o n  Index p r e - t e s t  ( s e e  Table 111), we f i n d  t h a t  bo th  of  

t h e s e  s c o r e s  are b e t t e r  than  t h e  1.2 l e v e l  of  f u n c t i o n i n g  re- 

p o r t e d  by Carkhuff (1971) and Aus t in  (1975) f o r  u n t r a i n e d  groups.  

This  d i f f e r e n c e  may have occu r red  as a r e s u l t  of each g r o u p ' s  

g r e a t e r  d i s c r i m i n a t i v e  a b i l i t y .  I n  t h e  c a s e  of t h e  t r a i n i n g  

sample, i t  may be a  r e s u l t  o f  modeling on t h e  p a r t  of t h e  i nves -  

t i g a t o r  i n  meet ings  h e l d  p r i o r  t o  t e s t i n g .  

The s c o r e  of 1.05 f o r  t h e  c o n t r o l  group on t h e  p o s t - t e s t  

D i sc r imina t ion  Index ( s e e  Table  I V )  i s  c l o s e  t o  t h e  1.07 pos t -  

t es t  s c o r e  r e p o r t e d  by Aus t in  (1975) f o r  a  s i m i l a r  group. The 

p o s t - t e s t  d i s c r i m i n a t i o n  s c o r e  of 0.57 f o r  t h e  t r a i n i n g  sample 

(see Table I V )  i s  s l i g h t l y  b e t t e r  t han  t h e  0.6 r e p o r t e d  f o r  ex- 

pe r i enced  c o u n s e l l o r s  b u t  n o t  q u i t e  a s  good a s  t h e  0 . 4  r e p o r t e d  

f o r  t r a i n e d  c o u n s e l l o r s  (Carkhuff  1971) .  

The s c o r e  of  2 . 0 1  f o r  t h e  t r a i n i n g  sample on t h e  p r e - t e s t  

Communication Index i s  s l i g h t l y  b e t t e r  t han  t h e  1.92 l e v e l  f o r  

t h e  c o n t r o l  group ( s e e  Table 111). This  might be exp la ined  b y .  

t h e  presence  of  one h igh  s c o r i n g  s u b j e c t  i n  t h e  t r a i n i n g  sample 

( s e e  Table V,  s u b j e c t  1) . Both s c o r e s ,  however, a r e  c l o s e r  t o  

t h e '  1 .9  l e v e l  f o r  psychology g radua te s  (Carkhuff  1971) t han  t h e  

1.72 l e v e l  r e p o r t e d  f o r  PDP s t u d e n t s   usti tin 1975) .  These e l e -  

v a t e d  pre -scores  a r e  most probably a  f u n c t i o n  of  r a t e r  i n t e r -  
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p r e t a t i o n  of t h e  g l o b a l  s c a l e  where it was decided t o  use  a 

r a t i n g  o f  1 only  f o r  h a r s h l y  c r i t i c a l  responses .  

The s c o r e  of 2.16 f o r  t h e  c o n t r o l  sample on t h e  p o s t - t e s t  

communication Index i s  h i g h e r  t han  a n t i c i p a t e d  and r e s u l t s  from 

t h e  presence  o f  t h r e e  r e l a t i v e l y  h igh  p o s t - t e s t  s c o r e s .  The 

most p robable  e x p l a n a t i o n  f o r  t h e s e  t h r e e  h igh  p o s t - t e s t  s c o r e s  

i s  t h a t  t h e  s u b j e c t s  w e r e  involved  i n  one o f  t h e  s h o r t  Empathy 

t r a i n i n g  s e s s i o n s  o f f e r e d  t o  some of  t h e  r e g u l a r  program groups.  

This c o n j e c t u r e  i s  f u r t h e r  suppor ted  by t h e  f a c t  t h a t  two c o n t r o l ,  
I 

group s u b j e c t s  a t t e n d e d  a s h o r t  Empathy t r a i n i n g  s e s s i o n  p r i o r  

t o  c o l l e c t i o n  of p o s t - t e s t  d a t a .  

The s c o r e  o f  2.95 on t h e  p o s t - t e s t  Communication Index f o r  

t h e  t r a i n i n g  sample (see Table V )  compares f avo rab ly  wi th  t h e  

3 . 0  l e v e l  f o r  t r a i n e d  c o u n s e l l o r s  (Carkhuff 1971) . 
The audio- tape d a t a  g a i n s  of 0.45 f o r  Empathy, 0.32 f o r  

Respect  and 0.37 f o r  Genuineness i n  t h e  t r a i n i n g  group a11 rep-  

r e s e n t  s i g n i f i c a n t  i n c r e a s e s  i n  f u n c t i o n i n g  (See Table V I ) .  

That  Empathy shows t h e  g r e a t e s t  ga in  i s  p l a u s i b l e  given t h e  

focus  of  t r a i n i n g .  I t  i s  i n t e r e s t i n g  t o  n o t e  t h a t  t h e  audio- 

t a p e  assessment  of  Empathy ga in  was on ly  h a l f  of t h a t  f o r  w r i t t e n  

responses  ( s e e  Table V I I )  . I t  seems t o  t h i s  w r i t e r  t h a t  t h r e e  

f a c t o r s  probably c o n t r i b u t e d  t o  t h i s  r e s u l t :  

(1) I n  r a t i n g  t h e  t a p e s  t h e  r a t e r s  cou ld  n o t  exclude seg- 

ments as being i n a p p r o p r i a t e  f o r  r a t i n g  -- a technique  which has  

been employed e l sewhere  (Egger t ,  1972, p 3 4 ) .  This may have 

r e s u l t e d  i n  reduced s c o r e s .  

( 2 )  I t  i s  perhaps  e a s i e r  t o  fo rmula te  h e l p f u l  responses  t o  

w r i t t e n  s t i m u l i  than  t o  do s o  i n  l i v e  c lassroom con tex t s .  



( 3 )  Pos t -  audio- tape r a t i n g s  were made s e v e r a l  months 

a f t e r  t r a i n i n g  and g a i n s  i n  f u n c t i o n i n g  may have begun t o  wash 

ou t .  

Whatever t h e  reasons  behind t h e  lower r a t i n g s  of audio- tape 

responses  compared wi th  w r i t t e n  responses ,  t h e  c o r r e l a t i o n  of  

.83 between p e n c i l  and paper  and audio- tape r a t i n g s  of Empathy 

g a i n s  s u g g e s t s  t h a t  w r i t t e n  measures have v a l i d i t y  i n  terms of  

p r e d i c t i n g  audio- taped func t ion ing .  

The q u a l i t a t i v e  d a t a  p r e s e n t e d  e a r l i e r  concerning t h e  be- 

h a v i o r a l  s h i f t s  of  t r a i n e e s  when i n t e r a c t i n g  w i t h  each o t h e r  and 

w i t h  p u p i l s  i n  c lassrooms a l s o  s u p p o r t s  t h e  q u a n t i t a t i v e  d a t a  

i n d i c a t i n g  changes i n  t r a i n e e  f a c i l i t a t i v e  func t ion ing .  

The f i n d i n g s  concerning t h e s e  changes i n  f a c i l i t a t i v e  func- 

t i o n i n g  w i l l  now be d i s c u s s e d  i n  r e l a t i o n  t o  t h e  l i t e r a t u r e  con- 

c e r n i n g  minimum f a c i l i t a t i v e  f u n c t i o n i n g .  

The f i n a l  mean l e v e l  o f  t r a i n e e  f u n c t i o n i n g  was 2.95 on t h e  

Communication Index (See Table V )  and 2.57 f o r  Empathy, 2.96 f o r  

Respect  and 2.74 f o r  Genuineness on audio- tape r a t i n g s  (See 

Table V I ) .  The 2.95 l e v e l  f o r  communication and t h e  2.96 l e v e l  

f o r  Respect  w e r e  c l o s e  t o  t h e  3.0 l e v e l  deemed "minimally f a c i l i -  

t a t i v e "  d i s c u s s e d  i n  Chapte rs  I and 111. Nine of  f i f t e e n  sub- 

j e c t s  were f u n c t i o n i n g  a t  o r  beyond l e v e l  3.0 on t h e  Cornmunica- 

t i o n  Index and e i g h t  of  f o u r t e e n  a t  o r  beyond l e v e l  3.0 i n  Res- 

p e c t .  Fur thermore,  seven i n d i v i d u a l s  w e r e  r e p r e s e n t e d  i n  bo th  

groups which means t h a t  h a l f  t h e  t r a i n i n g  sample was r a t e d  

"minimally f a c i l i t a t i v e "  on w r i t t e n  communication of h e l p f u l  r e -  

sponses  and audio- taped Respect  (See Table V I I I  which shows t h e  

d a t a  for s u b j e c t s  i n  t h e  t r a i n i n g  g roup) .  
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Three s u b j e c t s  were r a t e d  a s  "minimally f a c i l i t a t i v e "  o r  

h i g h e r  i n  audio-taped Genuineness w i th  ano the r  t h r e e  r a t e d  c l o s e  

t o  t h e  minimum a t  2 . 9  (See Table V I I I ) .  Thus, j u s t  under h a l f  

( s i x  of f o u r t e e n )  t h e  t r a i n e e s  w e r e  r a t e d  as c l o s e  t o  o r  above 

"minimally f a c i l i t a t i v e "  on audio- taped l e v e l s  of Genuineness. 

These s i x  were a l s o  among t h o s e  r a t e d  "minimally f a c i l i t a t i v e "  

on w r i t t e n  indexes  of communication and audio-taped Respect .  

The s i t u a t i o n  w i t h  r e s p e c t  t o  r a t i n g s  of  audio- taped l e v e l s  

of Empathy was d i f f e r e n t .  While e i g h t  s u b j e c t s  r ece ived  r e l a -  

t i v e l y  h igh  r a t i n g s  of 2.7 o r  2.8, none was r a t e d  as r each ing  

"minimally f a c i l i t a t i v e "  l e v e l s  (See Table V I I I )  . This  f i n d i n g  

may have been a r e s u l t  of t h e  r a t i n g  procedures  mentioned e a r l i e r .  

I t  may a l s o  be a r e s u l t  of  a " c e i l i n g "  e f f e c t  c r e a t e d  by an em- 

p h a s i s  on responding a t  l e v e l  t h r e e  i n  t r a i n i n g  s e s s i o n s  (See 

Appendix B ) .  Whatever t h e  cause ,  t h e  f i n d i n g s  concerning audio- 

taped l e v e l s  of Empathy were less than  a n t i c i p a t e d ,  e s p e c i a l l y  

when compared w i t h  t hose  on w r i t t e n  Communication Indexes and 

audio-taped l e v e l s  of  Respect  and Genuineness. 

Another a r e a  i n  which f i n d i n g s  r a n  somewhat coun te r  t o  ex- 

p e c t a t i o n  concerned t h e  r e l a t i o n s h i p  between pre-  and pos t -  

l e v e l s  of  func t ion ing .  L i t e r a t u r e  was reviewed i n  Chapter  I1 

which sugges ted  t h a t  t r a i n e e  g a i n s  and f i n a l  l e v e l  of  f u n c t i o n i n g  

w e r e  r e l a t e d  (among o t h e r  t h i n g s )  t o  i n i t i a l  l e v e l  of f u n c t i o n i n g .  

A f a c e  a n a l y s i s  of Table V I I I  does n o t  seem t o  show a r e l a t i o n -  

s h i p  between i n i t i a l  l e v e l s  of f u n c t i o n i n g  and t r a i n i n g  outcomes 

o r  ga ins .  This  w r i t e r  b e l i e v e s  t h a t  any of t h e  fo l lowing  explan-  

a t i o n s  a r e  p l a u s i b l e <  



(1) The method of r a t i n g  may have co l l apsed  t h e  lower end 

o f  t h e  s c a l e  and hence obscured any r e l a t i o n s h i p  o p e r a t i n g  t h e r e .  

( 2 )  T r a i n i n g  s u b j e c t s '  i n i t i a l  l e v e l s  may have been above 

t h a t  neces sa ry  t o  man i f e s t  t h e  expec ted  r e l a t i o n s h i p .  

( 3 )  The t r a i n i n g  program focus  and t r a i n e r  l e v e l  o f  func- 

t i o n i n g  w e r e  such t h a t  a " c e i l i n g  e f f e c t "  on g a i n s  may have been 

o p e r a n t  and hence prevented  any such r e l a t i o n s h i p  from occu r r ing .  

Conclusions  

The fo l lowing  conc lus ions  were drawn r ega rd ing  t h e  purpose 

o f  t h i s  s tudy:  

(1) The m a t e r i a l s  and procedures  developed i n  t h i s  s tudy  

w e r e  shown t o  be e f f e c t i v e  i n  t r a i n i n g  p re - se rv i ce  t e a c h e r s  t o  

communicate and d i s c r i m i n a t e  e f f e c t i v e  h e l p e r  responses  on p e n c i l  

and paper  measures.  

( 2 )  The m a t e r i a l s  and procedures  developed i n  t h i s  s tudy  

were shown t o  be e f f e c t i v e  i n  t r a i n i n g  p re - se rv i ce  t e a c h e r s  t o  

respond w i t h  Empathy, Respect  and Genuineness on audio- tape r e -  

co rd ings  o f  c lassroom i n t e r a c t i o n .  

I m p l i c a t i o n s  

The r e s e a r c h  reviewed i n  t h i s  s tudy  mainta ined t h e  v a l i d i t y  

o f  Rogers'  t heo ry  of h e l p i n g  and po in t ed  towards a  r e l a t i o n s h i p  

between f a c i l i t a t i v e  f u n c t i o n i n g  and p o s i t i v e  g a i n s  i n  classroom 

p r o c e s s  and outcome v a r i a b l e s .  This  s tudy  has  a t tempted  t o  show 

t h e  r e s u l t s  of  a  t r a i n i n g  program on t h e  f a c i l i t a t i v e  f u n c t i o n i n g  

o f  a  group of  p r e - s e r v i c e  t e a c h e r s .  The fo l lowing  i m p l i c a t i o n s  

are seen  a s  r e l a t e d  t o  t h e  s tudy:  



(1) I n t e r p e r s o n a l  s k i l l s  and t e a c h e r  t r a i n i n g .  This  s t u d y  

has  i n d i c a t e d  t h a t  p r e - s e r v i c e  t e a c h e r s  may be t r a i n e d ,  w i t h i n  

t h e  c o n t e x t  of a  t e a c h e r  t r a i n i n g  program, t o  improve t h e i r  

l e v e l  o f  f a c i l i t a t i v e  func t ion ing .  I n s o f a r  as i n c r e a s e d  l e v e l s  

of  f a c i l i t a t i v e  f u n c t i o n i n g  may r e l a t e  t o  classroom g a i n s  i t  

would seem a p p r o p r i a t e  t h a t  p r e - s e r v i c e  t e a c h e r s  undergo t r a i n -  

i n g  t o  i n c r e a s e  t h e i r  l e v e l  o f  func t ion ing .  

( 2 )  The t e a c h e r s '  r o l e .  I t  was t h e  expe r i ence  of t h i s  

i n v e s t i g a t o r  t h a t  as t h e  t r a i n e e s  underwent i n t e r p e r s o n a l  s k i l l s  

t r a i n i n g  they  began t o  r e g a r d  - t h e  t e a c h e r s '  r o l e  more as a f a c i l i -  

t a t o r  of  human growth and development t han  as a d i s semina to r  of  

in format ion .  I n d i v i d u a l  p u p i l  i n t e r e s t s  and needs  seem t o  be- 

come more impor t an t  as r e f l e c t e d  i n  t r a i n e e  i n t e r a c t i o n s  and 

cur r icu lum p l a n s .  

( 3 )  Classroom management. A s  t r a i n e e s  proceeded wi th  t r a i n -  

i n g  they  began t o  view p u p i l  behavior  a s  a m a n i f e s t a t i o n  of f e e l -  

i n g s  r a t h e r  t han  a s  something d i r e c t e d  a t  o r  a g a i n s t  t h e  t e a c h e r .  

The t r a i n e e s  a l s o  s t a r t e d  t o  q u e s t i o n  t h e  a p p r o p r i a t e n e s s  of  

coe rc ive  and p u n i t i v e  i n t e r a c t i o n s  as v e h i c l e s  f o r  shap ing  p u p i l  

behavior .  

( 4 )  I n t e r p e r s o n a l  r e l a t i o n s h i p s .  During and subsequent  t o  

t r a i n i n g ,  t h e  t r a i n e e s  seemed t o  become more s e n s i t i v e  t o  t h e  - 

f e e l i n g s  and p o i n t s  of  view o f  p u p i l s  and p e e r s .  They w e r e  more 

a c c e p t i n g  and d i s c l o s i n g  i n  t h e i r  i n t e r a c t i o n s  and more w i l l i n g  

t o  f o s t e r  c l o s e  r e l a t i o n s h i p s .  

( 5 )  E f f e c t  of  supe rv i so ry  pe r sonne l .  Research was reviewed 

which sugges ted  t h a t  t h e  l e v e l  o f  t e a c h e r  o r  t r a i n e r  f u n c t i o n i n g  



w a s  r e l a t e d  t o  t h e  l e v e l  of  t r a i n e e  f u n c t i o n i n g  wi th  h igh  func- 

t i o n i n g  persons  promoting t r a i n e e  g a i n s  and low f u n c t i o n i n g  

persons  i n h i b i t i n g  t r a i n e e  ga ins .  I t  would seem probable  t hen ,  

t h a t  school  and f a c u l t y  supe rv i so ry  pe r sonne l  would s e r v e  t o  

promote o r  e x t i n g u i s h  t r a i n i n g  g a i n s  depending on t h e  l e v e l  o f  

s u p e r v i s o r  func t ion ing .  I n  t h i s  r e g a r d  it would be b e n e f i c i a l  

f o r  t r a i n e e s  t o  r e c e i v e  p r o f e s s i o n a l  s u p e r v i s i o n  from h igh  func- 

t i o n i n g  personne l .  

( 6 )  Superv isor  t r a i n i n g .  Given t h e  r e l a t i v e l y  low l e v e l s  

of f a c i l i t a t i v e  f u n c t i o n i n g  r e p o r t e d  f o r  u n t r a i n e d  popu la t ions  

and t h e  d e l e t e r i o u s  e f f e c t  of low l e v e l  f u n c t i o n i n g  on t r a i n e e  

g a i n s  i t  would seem a p p r o p r i a t e  t h a t  supe rv i so ry  pe r sonne l  a l s o  

undergo some form of i n t e r p e r s o n a l  s k i l l s  t r a i n i n g .  This  could 

t a k e  p l a c e  p r i o r  t o ,  o r  a long  w i t h ,  t h e  t r a i n i n g  of  t h e  pre-  

s e r v i c e  t e a c h e r s  and would perhaps  s e r v e  t o  enhance o r  conso l i -  

d a t e  t r a i n i n g  g a i n s .  

( 7 )  I m p l i c a t i o n s  f o r  f u r t h e r  s tudy .  

a )  Some o f  t h e  i n d i v i d u a l s  d i d  n o t  b e n e f i t  g r e a t l y  from t r a i n i n g .  

I t  would be h e l p f u l  t o  have c r i t e r i a  which would a l low f o r  t h e  

i d e n t i f i c a t i o n  o f  i n d i v i d u a l s  most l i k e l y  t o  b e n e f i t  from s h o r t  

t e r m  t r a i n i n g .  I n  t h i s  s tudy  t h e r e  was no c l e a r  r e l a t i o n s h i p  

between i n i t i a l  and f i n a l  l e v e l s  of  func t ion ing .  The q u e s t i o n  - 

of  whether t h e r e  i s  a  r e l a t i o n s h i p  between t r a i n e e  c h a r a c t e r i s -  

t i c s  and t r a i n a b i l i t y  seems t o  war ran t  f u r t h e r  s tudy .  

b )  . I n  t h i s  s tudy  t h e  r a t e r s  expressed  d i s s a t i s f a c t i o n  w i t h  t h e  

scales used t o  r a t e  t h e  Respect  and Genuineness l e v e l s  of audio- 

t aped  i n t e r a c t i o n s .  The r a t e r s  b e l i e v e d  t h a t  t h e  p r e s e n t  s c a l e s  
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were t o o  l i m i t i n g  and t h a t  i n s t rumen t s  more s u i t e d  f o r  r a t i n g  

audio- record ings  of  classroom i n t e r a c t i o n  need t o  be developed.  

c) I n  t h i s  s tudy  some of t h e  pos t -da t a  was c o l l e c t e d  a  y e a r  

a f t e r  t r a i n i n g .  The e x t e n t  t o  which l e v e l s  of  f u n c t i o n i n g  

changed from p o s t - t r a i n i n g  t o  pos t -da t a  c o l l e c t i o n  i s  n o t  known. 

DO t r a i n i n g  g a i n s  endure? To what e x t e n t  do g a i n s  wash o u t ?  Is 

t h e r e  a  r e l a t i o n s h i p  between p o s t - t r a i n i n g  l e v e l s  of f u n c t i o n i n g  

and t h e  d u r a b i l i t y  of  g a i n s ?  Long i tud ina l  s t u d i e s  of  t r a i n e e  

g a i n s  i n  f u n c t i o n i n g  seem e s p e c i a l l y  warranted.  

d )  Research reviewed po in t ed  t o  a r e l a t i o n s h i p  between t e a c h e r  

l e v e l  of f u n c t i o n i n g  and c lassroom p r o c e s s  and p u p i l  achievement 

v a r i a b l e s .  What i s  t h e  s t r e n g t h  of  t h i s  r e l a t i o n s h i p ?  Does it 

ho ld  f o r  t e a c h e r s  t r a i n e d  t o  f u n c t i o n  a t  h igh  l e v e l s  a s  it does  

f o r  t h o s e  f u n c t i o n i n g  a t  h igh  l e v e l s  w i thou t  t r a i n i n g ?  S t u d i e s  

i n v e s t i g a t i n g  t h e  e f f e c t s  of p r e - s e r v i c e  i n t e r p e r s o n a l  s k i l l s  

t r a i n i n g  on subsequent  p u p i l  outcome measures a r e  i n d i c a t e d .  
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An Emphasis i n  t h e  P r o f e s s i o n a l  Development Program 

Since  t h e  P r o f e s s i o n a l  Development Program began, t h r e e  
e lements  o f  t r a i n i n g  have been emphasized: 

1. Teaching s k i l l s  and t e a c h i n g  theo ry  
2 .  P r o f e s s i o n a l  r e l a t i o n s h i p s  w i t h  o t h e r s  - c h i l d r e n  

and a d u l t s .  
3 .  Studen t ,  s e l f - d i r e c t i o n  i n  program d e c i s i o n s .  

We propose t h a t  i n  t h e  f u t u r e  t h e s e  p r i o r i t i e s  be extended 
and r eo rde red  s o  t h a t  t h e  major emphasis i s  upon t h e  development 
of t h e  s t u d e n t  a s  a person ,  s i n c e  it i s  h i s  cont inued p e r s o n a l  
growth which w i l l  most e f f e c t  h i s  t e a c h i n g  performance,  h i s  
r e l a t i o n s h i p s  w i t h  o t h e r s  and h i s  development a s  p r o f e s s i o n a l ,  
now and i n  t h e  f u t u r e .  

Secondly,  w e  u rge  t h a t  major emphasis be p laced  upon deve l -  
oping t h e  s t u d e n t ' s  s k i l l  i n  r e l a t i n g  t o  c h i l d r e n  and o t h e r  a d u l t s  
s i n c e  a s u c c e s s f u l  r e l a t i o n s h i p  i s  t h e  dynamic upon which t h e  
succes s  of  a l l  t e ach ing  methods depends. F i n a l l y ,  w e  recommend 
g r e a t e r  emphasis on t r a i n i n g  s t u d e n t s  t o  gu ide  t h e  growth of 
o t h e r s  i n  s e l f  development and i n  i n t e r p e r s o n a l  r e l a t i o n s  w i th  
o t h e r s  f o r  l e a r n i n g  i n  t h e  b roades t  s ense ,  and l e s s  emphasis i n  
t r a i n i n g  s t u d e n t s  t o  p r e s e n t  cur r icu lum con ten t .  

The framework we sugges t  t o  gu ide  t h e  development of t h e  
program and t h e  i n d i v i d u a l ,  s m a l l  group and c l a s s  work of s t u d e n t s  
t o w a r d t h e  achievement of t h e s e  g o a l s  i s  a competency model. The 
fo l lowing  o u t l i n e  i s  i l l u s t r a t i v e  r a t h e r  t han  a f i n a l  o r  exhaus- 
t i v e  l i s t  of  t h e  competencies s t u d e n t s  would be r e q u i r e d  t o  
ach ieve  and t h e  k inds  o f  t r a i n i n g s  exper ience  p r a c t i c e  which 
would be a v a i l a b l e  f o r  ach iev ing  t h e  competencies : j 
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APPENDIX B 



INTRODUCTION 

This  s e c t i o n  c o n t a i n s  an o u t l i n e  of  each of t h e  n i n e  t r a i n -  

i n g  s e s s i o n s  which c o n s t i t u t e d  t h e  t r a i n i n g  program i n  Empathy, 

Respect ,  and Genuineness implemented and eva lua t ed  i n  t h i s  s tudy .  

Copies of t h e  v a r i o u s  handouts ,  copyr igh t  m a t e r i a l  excluded,  and 

t h e  p e n c i l  and paper  t r a i n i n g  e x e r c i s e s  a r e  a l s o  inc luded .  

T ra in ing  s e s s i o n s  v a r i e d  from 1 1/2 t o  2 1/2 hours  i n  l e n g t h ,  

depending on t h e  n a t u r e  of t h e  t a s k s  and t h e  s tamina  of t h e  group. 

I t  i s  hoped t h a t  t h i s  o u t l i n e  might prove u s e f u l  t o  anyone i n -  

t end ing  t o  o f f e r  a s i m i l a r  t r a i n i n g  program. 



SESSION I 

Ob jec t ives  

- To have t r a i n e e s  g a i n  an unders tanding  of t each ing  a s  
a  h e l p i n g  p ro fe s s ion .  

- To have t r a i n e e s  ga in  an unders tanding  of  t h e  app rop r i -  
a t e n e s s  of i n t e r p e r s o n a l  s k i l l s  t r a i n i n g  f o r  t eache r s .  

- To i n c r e a s e  t r a i n e e  unders tanding  o f  h e l p f u l  i n t e r a c t i o n s .  

T ra in ing  

- Tra inees  r ead  and d i s c u s s  t h e  handout " I n t r o d u c t i o n  t o  
I n t e r p e r s o n a l  S k i l l s  T ra in ing . "  

- Tra inees  observe two ten-minute video- tape r eco rd ings  of 
d i f f e r e n t  h e l p e r s  working wi th  a he lpee .  One h e l p e r  responds 
w i t h  h i g h  l e v e l s  of empathy, r e s p e c t  and genuineness ,  t h e  o t h e r  
responds w i t h  low l e v e l s .  

- Tra inees  d i s c u s s  t h e i r  o b s e r v a t i o n s  and r e a c t i o n s  concern- 
i n g  t h e  two s t y l e s  of  i n t e r a c t i o n .  The t r a i n e r  focuses  on t h e  
s i m i l a r i t i e s  and d i f f e r e n c e s  i n  t h e  two s t y l e s  and on t h e  t r a i n -  
ees' r e a c t i o n s  t o  what t hey  observed.  

- Tra inees  observe and d i s c u s s  a t h i r d  ten-minute v ideo  i n  
which t h e  he lpee  i s  in t e rv i ewed  concerning h i s  r e a c t i o n  t o  t h e  
two s t y l e s  of  i n t e r a c t i o n .  

- Chapter  one, "The Need f o r  Human R e l a t i o n s  T ra in ing  i n  
Teacher Education' '  from Human R e l a t i o n s  Development: A Manual 
f o r  Educators  by George M. Gazda i s  d i s t r i b u t e d  f o r  home read ing .  

Remarks 

- I t  i s  impor t an t  f o r  t h e  t r a i n e r  t o  s h a r e  h i s  p o i n t  o f  view 
concerning t h e  i d e a s  expressed  i n  t h e  i n t r o d u c t o r y  handout. 

- The t r a i n e r  models h igh  l e v e l s  of  empathy, r e s p e c t  and 
genuineness  d u r i n g  group d i s c u s s i o n s  and ensu re s  t h a t  d i f f e r e n t  
p e r s p e c t i v e s  are heard  and accep ted .  H e  a t t empt s  t o  make t h e  
environment s a f e  f o r  t r a i n e e  e x p r e s s i o n  and e x p l o r a t i o n .  



INTRODUCTION TO INTERPERSONAL SKILLS T R A I N I N G  

What i s  I n t e r p e r s o n a l  S k i l l s  T ra in ing  a l l  about? Why 
have w e  i nc luded  i t  a s  one of t h e  major components of t h e  
t e a c h e r  t r a i n i n g  program? 

F i r s t  of  a l l ,  it should be s t a t e d  t h a t  w e  s e e  t each ing  
a s  a h e l p i n g  p ro fe s s ion .  Like s o c i a l  work, p s y c h i a t r y ,  
counse l ing ,  nu r s ing  and c l i n i c a l  psychology, t each ing  invo lves  
t r y i n g  t o  do something t o  be h e l p f u l  t o  o t h e r  people .  I n  very  
s imple  language,  t h e  youngs te r  l e a v i n g  school  each day should  
come away f e e l i n g  a  l i t t l e  b e t t e r  about  himself  t han  he d i d  a t  
t h e  beg inn ing  of t h e  day. I f  t h a t  s t u d e n t  comes away from 
s c h o o l  f e e l i n g  a  l i t t l e  worse about  himself  a s  a  person and a s  
a  l e a r n e r ,  t hen  school  has  been h u r t f u l  r a t h e r  than  h e l p f u l  
f o r  him. 

A s  much as w e  do n o t  l i k e  t o  admit  i t ,  some school  exper-  
i e n c e s  are h u r t f u l  f o r  s t u d e n t s .  And when s t u d e n t s  a r e  h u r t ,  
t h e  consequences a r e  g r e a t  i n  t e r m s  of  how they  s e e  themselves  
a s  peop le  ( lower  se l f -es teem)  and how they  f u n c t i o n  a s  l e a r n e r s  
(dec reased  academic achievement) .  On t h e  o t h e r  hand, some 
schoo l  expe r i ences  a r e  r i c h  and c o n s t r u c t i v e  f o r  s t u d e n t s .  A s  
a consequence of  t h e s e ,  s t u d e n t s  l e a r n  t h a t  t hey  can,  t h a t  t hey  - 
are a b l e ,  t h a t  t hey  a r e  persons  dese rv ing  of r e s p e c t ,  t h a t  t hey  
have r i g h t s ,  t h a t  they  are va lued  a s  people .  - 

What do t e a c h e r s  do t h a t  h e l p s  s t u d e n t s  t o  f e e l  b e t t e r  about  
themselves  a s  people  and l e a r n e r s ?  W e  b e l i e v e  t h a t  how t h e  
t e a c h e r  i n t e r a c t s  wi th  s t u d e n t s  has  a g r e a t  d e a l  t o  do wi th  he lp-  
i n g  and h u r t i n g ;  t h a t  how t h e  t e a c h e r  i n t e r a c t s  w i t h  s t u d e n t s  
c o n t r i b u t e s  g r e a t l y  t o  p o s i t i v e  o r  n e g a t i v e  a t t i t u d e s  towards 

w f 

l e a r n i n g .  Now g ran ted ,  t h e r e  a r e  numerous o t h e r  f a c t o r s  which 14 

i n f l u e n c e  l e a r n i n g .  But t h e  r e s e a r c h  evidence on i n t e r p e r s o n a l  
r e l a t i o n s h i p s  i s  s o  g r e a t  and i t s  i m p l i c a t i o n s  f o r  t each ing  s o  
clear,  t h a t  we have dec ided  t o  focus  on i n t e r p e r s o n a l  s k i l l s  a s  
one a s p e c t  of your t r a i n i n g .  

L e t  u s  s t a r t  by say ing  t h a t  w e  do n o t  b e l i e v e  t h a t  t e a c h e r s  
consc ious ly  set  o u t  t o  d e s t r o y  c h i l d r e n .  Teachers do n o t  e n t e r  
t h e  p r o f e s s i o n  w i t h  a consc ious  commitment t o  h u r t ,  devalue o r  
v i c t i m i z e  c h i l d r e n .  Y e t ,  i t  seems c l e a r  t h a t  many, many c h i l d r e n  
are indeed  h u r t  by t h e i r  school  expe r i ences .  That  would s u g g e s t  
t h a t  t h e r e  i s  some impor t an t  dichotomy between what t e a c h e r s  
hope they  a r e  doing ( h e l p i n g )  and what t hey  a r e  a c t u a l l y  doing 
( h u r t i n g ) .  How might t h i s  come about?  From what w e  a l r e a d y  
know, w e  can see t h a t  some t e a c h e r s  do n o t  have a  c l e a r  o r  r e -  
a l i s t i c  i d e a  o f  what t hey  a r e  a c t u a l l y  s ay ing  t o  c h i l d r e n .  
Other  t e a c h e r s  d o t h a v e a c l e a r  i d e a  of  t h e T i n d s  of t h i n g s  
t o  s ay  which would be h e l p f u l .  So, on t h e  one hand, w e  have 
something c a l l e d  " d i s t o r t e d  p e r c e p t i o n s  o f  s e l f "  ( t h e  t e a c h e r  
t h i n k s  she  i s  say ing  t h e  " r i g h t "  t h i n g ,  b u t  upon a n a l y s i s ,  s h e ' s  
n o t  s a y i n g  t h e  " r i g h t "  t h i n g  a t  a l l ) ;  on t h e  o t h e r  hand, w e  
have a l a c k  o f  s k i l l ,  of know-how, o f  technique.  



INTRODUCTION TO INTERPERSONAL SKILLS T R A I N I N G  (CONT' D.  ) 

And t h a t  i s  what I n t e r p e r s o n a l  S k i l l s  T r a i n i n g  i s  c h i e f l y  
about .  W e  e x p e c t  t h a t  t e a c h e r s  ought  t o  be a b l e  t o  i d e n t i f y  
more c l e a r l y  j u s t  how they  a r e  a c t u a l l y  i n t e r a c t i n g  w i t h  t h e i r  
s t u d e n t s .  And w h a t ' s  more, w e  e x p e c t  t h a t  t e a c h e r s  w i l l  have 
t h e  know-how t o  s a y  t h e  " r i g h t "  t h i n g  t o  a  s t u d e n t  when he 
comes t o  t h a t  t e a c h e r  i n  need o f  h e l p .  

Teachers  can h e l p .  

Teachers  can h e l p  k i d s  i n  t r o u b l e .  

Teachers  can make a d i f f e r e n c e  i n  t h e  l i v e s  of  t h e i r  
s t u d e n t s  . . . . 

During t h i s  phase  of your  t r a i n i n g  you w i l l  f ocus  on t h e  
a c q u i s i t i o n  of  c e r t a i n  i n t e r p e r s o n a l  s k i l l s  th rough  a series o f  
s t ep-by-s tep  r e in fo rcemen t  e x e r c i s e s .  The s k i l l s  o f  Accura te  
Empathy, Respect  and Genuineness w i l l  be emphasized a t  t h i s  
t i m e .  A rough o u t l i n e  o f  t h e  t r a i n i n g  program fo l lows :  

S e s s i o n  I - I n t r o d u c t i o n  and a d i s c u s s i o n  o f  two i n t e r a c t i o n  
s t y l e s .  

S e s s i o n  I1 - P e r c e i v i n g  t h e  a f f e c t i v e  component i n  he lpee  
s t a t e m e n t s .  

S e s s i o n  I11 - Formula t ing  a c c u r a t e  d e s c r i p t i o n s  of  s t a t e m e n t  
c o n t e n t .  

S e s s i o n  I V  - Rat ing  r e sponses  f o r  empathy. 

S e s s i o n  V - Small group p r a c t i c e  i n  empathic  s h a r i n g  and 
responding .  

S e s s i o n  V I  - P r a c t i c e  i n  empathic  i n t e r a c t i o n s .  

S e s s i o n  V I I  - P r a c t i c e  i n  empathic  i n t e r a c t i o n s .  

S e s s i o n  V I I I  - Coding f o r  Respect  and Genuineness and r e sponse  
p r a c t i c e .  

Se s s ion  I X  - P r a c t i c e  i n  i n t e r p e r s o n a l  s k i l l s .  - 



SESSION I1 

Objec t ives  

- To have t r a i n e e s  ga in  s k i l l  i n  i d e n t i f y i n g  t h e  s u r f a c e  
f e e l i n g  i n  w r i t t e n  communication. 

- To provide  t r a i n e e s  wi th  p r a c t i c e  i n  u s ing  a  "crude"  
coding system t o  rate responses .  

T ra in ing  

- T r a i n e r  and t r a i n e e s  d i s c u s s  t h e i r  r e a c t i o n s  t o  Ses s ion  I.  
The t r a i n e r  o u t l i n e s  t h e  work o f  Ses s ion  11. 

- Tra inees  work i n  smal l  groups ( p r e f e r a b l y  t r i o s )  on t h e  
"Exerc i se  i n  t h e  D i sc r imina t ion  of  F e e l i n g s "  and come t o g e t h e r  
f o r  s h a r i n g  and d i s c u s s i o n  of  t h e i r  cho ices .  

- Tra inees  work i n  p a i r s  on "Pe rce iv ing  Fee l ings . "  They 
s h a r e  t h e i r  fo rmula t ions  i n  t h e  l a r g e  group and use  t h e  fo l lowing  
3-point  coding system t o  r a t e  each  o t h e r s  o f f e r i n g s :  

'1' - F e e l i n g  i d e n t i f i e d  i s  n o t  c l o s e  t o  a  s u r f a c e  f e e l i n g  
f o r  t h e  s t a t emen t .  

' 2 '  - F e e l i n g  i d e n t i f i e d  i s  c l o s e  t o  a s u r f a c e  f e e l i n g  f o r  
t h e  s t a t emen t .  

' 3 '  - F e e l i n g  i d e n t i f i e d  i s  a s u r f a c e  f e e l i n g  f o r  t h e  
s t a t emen t .  

The t r a i n e r  o f f e r s  r a t i n g s ,  wi th  exp lana t ion ,  where a p p r o p r i a t e .  

Remarks 

- The i n i t i a l  group s h a r i n g  i s  an  impor tan t  a r ena  f o r  ex- 
p r e s s i n g  concerns  and g i v i n g  t r a i n e e s  an o p p o r t u n i t y  t o  exp lo re  
t h e i r  r e a c t i o n s  t o  t h e  t r a i n i n g .  I t  provides  an oppor tun i ty  f o r  
t h e  t r a i n e r  t o  model t h e  s k i l l s .  

- The smal l  group work i s  impor t an t  f o r  t r a i n e e  l e a r n i n g  
and sets t h e  s t a g e  f o r  f u t u r e  d i a d  and t r i o  p r a c t i c e  s e s s i o n s .  

- The t r a i n e r  u ses  t h e  group s h a r i n g  of  fo rmula t ions  t o  
model acceptance of  o t h e r s '  d i s c r i m i n a t i o n s  and t o  s h a r e  and ex- 
p l a i n  h i s  d i s c r i m i n a t i o n s .  



E x e r c i s e  -- i n  t h e  D i sc r imins t ion  of  F e e l i n g s  - 

D i r e c t i o n s :  C i r c l e  t h e  a d j e c t i v e s  which b e s t  i d e n t i f y  t h e  
s p e a k e r ' s  f e e l i n g s  i n  t h e  fo l lowing  s t a t emen t s .  

1. "These workshop s e s s i o n s  have r e a l l y  done me a g r e a t  
d e a l  of good. I en joy  my work s o  much more. I look f o r -  
ward t o  meet ing t h e  s t u d e n t s  now and we are t a l k i n g  more 
d i r e c t l y  and s e r i o u s l y  and d e c e n t l y  t o  each o t h e r .  The re ' s  
j u s t  s o  much more meaning i n  my t e a c h i n g  ." 
T h i s  person  probably f e e l s :  

a. c a u t i o u s  b .  con ten ted  c .  e x c i t e d  d .  a l i v e  

e. good f .  d e l i g h t e d  

2. "My husband and I j u s t  decided t o  g e t  a d i v o r c e .  (pause)  
I r e a l l y  d o n ' t  look  forward t o  9 p a r t  of  i t .  I j u s t  don ' t  
know what t o  expec t .  I ' m  we l l  i n t o  middle age and I d o n ' t  
t h i n k  a n o t h e r  mar r iage  i s  p o s s i b l e .  (pause)  I j u s t  don ' t  
know what t o  expect ."  

T h i s  person  probably f e e l s :  

a. a s s u r e d  b.  sad c .  brave d .  d i scouraged  e .  s t r o n g  

f .  u n c e r t a i n  g.  worr ied 

3.  "This c l a s s  bugs me! K i m  was my b e s t  f r i e n d  and now 
she won't even p l ay  wi th  me anymore. Damn it! She a c t s  as 
i f  I ' v e  been t a l k i n g  behind h e r  back o r  something. She ' s  
probably been l i s t e n i n g  t o  t h o s e  c r e e p s  who j u s t  want t o  
stir up t roub le . "  

T h i s  person probably f e e l s :  

a. angry b. put  ou t  c .  e n t h u s i a s t i c  d .  con f iden t  

e .  a g i t a t e d  f. confused 

4. "Guess what! My t e a c h e r  t o l d  me today t h a t  1 ' v e  done 
b e t t e r  work than  she e v e r  expec ted .  I always knew.1 could 
do good a t  school  i f  I r e a l l y  worked. So I t r i e d  hard t h i s  
t ime and it r e a l l y  pa id  of f  ." 
Thi s  person probably f e e l s :  

a. s k e p t i c a l  b .  competent c .  s u c c e s s f u l  d. cocky 

e. g r a t i f i e d  f .  t o l e r a n t .  
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5. "Poor Karen. I should never  have al lowed h e r  t o  go on 
t h e  f i e l d  t r i p  a l o n e .  I almost  f e e l  as i f  i t  was my f a u l t -  
as i f  I had broken Karen 's  arm and n o t  t h e  guy i n  t h a t  c a r .  
To t o p  it off  I d h a v e  t o  s e e  t h e  p r i n c i p a l  about i t  to-morrow." 

T h i s  person  probably f e e l s :  

a. a r r o g a n t  b.  mi se rab le  c .  ashamed d .  l o v i n g  

e .  s p i t e f u l  f .  angry wi th  himself  

6. " I ' v e  been i n  c o l l e g e  t h r e e  y e a r s  now and no th ing  much 
has  happened. The t e a c h e r s  h e r e  are only s o  so .  And you 
c a n ' t  say  t h a t  t h e  s o c i a l  l i f e  around h e r e  i s  much. Things 
go on t h e  same from day t o  day week a f t e r  week." 

T h i s  person  probably feels:  

a.  r e l a x e d  b .  on a p l a t e a u  c .  empty d .  bored 

e .  i nd ignan t  f .  l i s t l e s s  

7. " I ' v e  f i n a l l y  met a woman who i s  genuine and who l e t s  
me be myse l f .  I can c a r e  about  h e r  deep ly  wi thout  making 
a c h i l d  o u t  of h e r .  And she c a r e s  about me without  making 
h e r s e l f  my p r o t e c t o r .  I t ' s  a good, s o l i d  f e e l i n g .  We've 
been t h i n k i n g  about  g e t t i n g  marr ied .  

T h i s  person  probably f e e l s :  

a .  loved b.  important  c .  a t  peace d .  hones t  

e .  c o n t e n t  f .  genuine 

8. "I d o n ' t  know what I'm doing  h e r e .  You're t h e  t h i r d  
t e a c h e r  t h e y ' v e  s e n t  me t o  -- o r  i s  it t h e  f o u r t h ?  None 
of them d i d  any th ing  f o r  me. I n  f a c t  I ' v e  never  been 
i n t e r e s t e d  i n  s c i e n c e .  Why do  they  keep making me t a k e  i t ?  
I t ' s  a waste of your  t ime and a waste  of mine. L e t ' s  j u s t  
f o r g e t  about  me doing s c i e n c e .  " 

T h i s  person probably f e e l s :  

a. , a l a m e d  b.  d e f e a t e d  c .  hope le s s  d .  r e l u c t a n t  

e .  l o a t h e d  f .  i t ' s  f u t i l e  
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9 .  "Why does  he ( t e a c h i n g  p a r t n e r )  always i n s i s t  on coming 
t o  me about  h i s  t r o u b l e  w i t h  t h e  k i d s ?  I ' m  a l w a y s  i n  t h e  
middle .  He complains t o  m e  about  them. They complain t o  me 
about him. I could walk r i g h t  ou t  on t h e  whole t h i n g .  

T h i s  person probably f e e l s :  

a. empty b. r e s e n t f u l  c .  cornered  d .  i n  t h e  middle 

e .  picked on f. ignored .  

10. "I ( t e a c h e r  t r a i n e e )  d o n ' t  know what t o  expec t  i n  t h i s  
course .  I ' v e  never  been i n  t h i s  k ind  of group be fo re .  I g e t  
t h e  f e e l i n g  t h a t  t h e  rest of you a r e  p ros ,  s o  I ' m  a f r a i d  
t h a t  I won't do whatever i s  r i g h t .  I want t o  l e a r n  t o  be a 
t e a c h e r ,  bu t  I ' m  no t  s u r e  t h a t  I can do t h a t  i n  t h i s  group." 

T h i s  person probably f e e l s :  

a. a f r a i d  b .  Inadequate  c .  uncomfortable  d .  anxious  

e. humi l i a t ed  f .  s p i t e f u l  



PERCEIVING FEELINGS 

D i r e c t i o n s :  Work w i t h  a p a r t n e r  on t h i s  e x e r c i s e  and dec ide  
on a one-word d e s c r i p t i o n  of t h e  s u r f a c e  f e e l i n g s  expressed 
In each he lpee  s t a t e m e n t ,  

1. Teacher  t o  t e a c h e r :  " I ' m  s o  annoyed a t  myself! I was 
u p s e t  and t i r e d  and I blew up a t  my c l a s s  f o r  no reason .  I 
know some of them f e l t  h u r t  ." 
Sur f  a c e  f e e l i n g  : 

2. Student  t o  t e a c h e r :  "I was ove r  he re  yes t e rday  f o r  o u r  
conference  and you weren ' t  h e r e .  T h i s  i s  t h e  t h i r d  time t h i s  
h a s  happened. There must be - some way we can g e t  toge ther . "  

S u r f a c e  f e e l i n g :  

3. S tuden t  t e a c h e r  t o  s t u d e n t  t e a c h e r :  "Talk about a 
double  s tandard!  Today t h e  seventh  g rade  t e a c h e r  was t a l k i n g  
t o  one of t h e  boys about h i s  be ing  l a t e  t o  c l a s s  s o  o f t e n .  
She s a i d  something about h i s  p a r e n t s  and t h a t  made h i m  mad. 
He used a couple  of obscene words and t h a t  r e a l l y  s e t  h e r  o f f !  
She s t a r t e d  shak ing  him and s c r a t c h e d  him and h e  pushed h e r  
away. What makes me angry i s  t h a t  he g o t  i n t o  r e a l  t r o u b l e  
w i t h  t h e  p r i n c i p a l ,  b u t  no t  a word was s a i d  t o  her ."  

Su r face  f e e l i n g :  

4. Student  t o  t e a c h e r :  " I ' m  having a l o t  of  t r o u b l e  w i th  ! lwl 

your  cou r se  bu t  I j u s t  want yov t o  know t h a t  Ih a c t u a l l y  
t r y i n g  ve ry  ha rd .  I need t h e  course  t o  g radua te  but  e x t r a  
s tudy ing  d o e s n ' t  seem t o  h e l p .  What should I do?" 

S u r f a c e  f e e l i n g :  

5. Eleventh-grader  t o  t e a c h e r :  " A  l o t  of  t h e  t ime I t h i n k  
t h a t  i t ' s  r i g h t  f o r  me t o  q u i t  school .  But then ,  i f  I q u i t ,  
I wonder how long  I would be happy." 

Sur f  a c e  f e e l i n g :  

6. S tudent  t o  t e a c h e r :  "I can h a r d l y  wait f o r  school  t o  
f i n i s h  because t o d a y ' s  my b i r t h d a y  and I t h i n k  I ' m  f i n a l l y  
g e t t i n g  a bike!" 

Su r f  a c e  f e e l i n g  : 
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Objec t ives  

- To have t r a i n e e s  ga in  s k i l l  i n  i d e n t i f y i n g  t h e  main con- 
t e n t  i n  w r i t t e n  communications. 

- To provide  t r a i n e e s  w i th  p r a c t i s e  i n  us ing  a "crude"  co- 
d ing  system t o  r a t e  responses .  

- T r a i n e r  and t r a i n e e s  d i s c u s s  t h e i r  r e a c t i o n s  t o  Ses s ion  
11. The s h a r i n g  of problems and concerns  i s  encouraged and 
f a c i l i t a t e d  through t r a i n e r  s h a r i n g  and use  of t h e  s k i l l s .  
Ses s ion  I11 i s  o u t l i n e d .  

- Tra inees  work i n  s m a l l  groups on t h e  "Exerc i se  i n  t h e  
Discr imina t ion  of  Content ."  They s h a r e  t h e i r  cho ices  i n  t h e  
l a r g e  group and use  t h e  fo l lowing  coding system t o  rate t h e  
cho ices  : 

'1' - Content  i d e n t i f i e d  i s  n o t  c l o s e  t o  r e f l e c t i n g  what 
t h e  person  i s  say ing .  

' 2 '  - Content  i d e n t i f i e d  i s  c l o s e  t o  r e f l e c t i n g  what t h e  
person i s  say ing .  

' 3 '  - Conten t  i d e n t i f i e d  i s  a good r e f l e c t i o n  of what t h e  
person i s  say ing .  

- The handout "Pe rce iv ing  Content"  i s  d i s t r i b u t e d  f o r  home 1 1 ~  

completion.  

Remarks 

- The i n i t i a l  group s h a r i n g  i s  always impor tan t  and sometimes 
i s s u e s  and concerns  s u r f a c e  which must be d e a l t  w i th  b e f o r e  f o r -  
mal t r a i n i n g  can cont inue .  

- The t r a i n e r  con t inues  t o  focus  on accep t ing  t r a i n e e  ana l -  
y s e s  and responses  whi le  a t  t h e  same t i m e  s h a r i n g  and e x p l a i n i n g  
h i s  own when a p p r o p r i a t e .  This  i s  a d e l i c a t e  balance as t o o  much 
t r a i n e r  s h a r i n g  i n h i b i t s  t h e  development of t r a i n e @  e x p l o r a t i o n  
and autonomy whi le  t o o  l i t t l e  can tend  t o  diminish t r a i n i n g  g a i n s .  
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D i r e c t i o n s :  These are t h e  same s t a t emen t s  a s  i n  a prev ious  
e x e r c i s e .  T h i s  t ime c i r c l e  t h e  s ta tement  which b e s t  r e f l e c t s  
what t h e  person i s  say ing .  

1. "These workshop s e s s i o n s  have r e a l l y  done me a  g r e a t  
d e a l  of good. I en joy  my work s o  much more. I look f o r -  
ward t o  meeting t h e  s t u d e n t s  now and we are t a l k i n g  more 
d i r e c t l y  and s e r i o u s l y  and d e c e n t l y  t o  each o t h e r .  The re ' s  
j u s t  s o  much more meaning i n  my teaching."  

You f e e l  a l i v e  and e x c i t e d  

a .  because t e a c h i n g  has  s o  much t o  o f f e r  you now. 

b. b u t  you a l s o  know t h a t  you have t o  be c a u t i o u s .  

c .  because you always know t h a t  t h e r e  w i l l  be workshops 
t o  h e l p  you. 

d .  because t e a c h i n g  i s  s o  much more meaningful  now - f o r  
you and f o r  t h e  s t u d e n t s .  

2. "My husband and I j u s t  decided t o  get a d ivo rce .  (pause)  
I r e a l l y  don' t look  forward t o  any p a r t  of i t .  I j u s t  d o n ' t  
know what t o  e x p e c t .  I ' m  w e l l  i n t o  middle age and I d o n ' t  
t h i n k  a n o t h e r  mar r iage  i s  p o s s i b l e .  (pause)  I j u s t  d o n ' t  
know what t o  expec t  ." 
Right  now your  p r e t t y  worr ied 

a. beoause you r e a l i z e  t h a t  you've f a i l e d  i n  your marr iage.  

b. because your  husband has  l e t  you down s o  bad ly .  

c .  because t h e r e  may be some rough t imes  ahead - i t s  a l l  
s o  u n c e r t a i n .  

d .  bu t  you r e a l i z e  t h a t  w e  a l l  go through t r y i n g  t imes .  

3.  "This c l a s s  bugs me! K i m  was my b e s t  f r i e n d  and now 
she  won't even p l a y  wi th  m e  anymore. Damn it: She a c t s  
as i f  I ' v e  been t a l k i n g  behind h e r  back o r  something. She 's  
probably been l i s t e n i n g  t o  t h o s e  c r e e p s  who j u s t  want t o  
s t i r  up t r o u b l e . "  

Your p r e t t y  angry 

a. because your  f r i e n d s h i p  might have been h u r t  by those  
o t h e r  k i d ' s  t a l k .  
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b .  and you ' r e  no t  s u r e  what i s  r e a l l y  go ing  on. 

c .  you've been l o y a l  t o  he r ,  bu t  now she has tu rned  
a g a i n s t  you. 

d .  and you would r e a l l y  l i k e  t o  t e l l  your f r i e n d  and 
t h e  whole c l a s s  o f f .  

e .  because K i m  won't p l ay  wi th  you and you t h i n k  she 
might have heard some g o s s i p  from t h e  o t h e r  k i d s .  

4. "Guess what! My t e a c h e r  t o l d  me today t h a t  I ' v e  done 
b e t t e r  work than  s h e  e v e r  expected.  I always knew t h a t  I 
could  do good work a t  school  i f  I r e a l l y  worked. So I t r i e d  
hard t h i s  time and it r e a l l y  pa id  o f f  ." 
So now you f e e l  competent and s a t i s f i e d  

a. because you showed your t e a c h e r  a t h i n g  o r  two. 

b.  because you d i d  b e t t e r  t han  t h e  o t h e r s  and t h a t  i s  
always a good f e e l i n g .  

c .  because t h i s  i s  j u s t  t h e  beginning--you know you ' re  
headed f o r  t h e  t o p .  

d .  because you've l i v e d  up t o  your - own e x p e c t a t i o n s .  

e .  because you r e a l l y  pu t  your mind t o  it and made t h i n g s  
t u r n  o u t  w e l l .  

5. "Poor Karen. I should never  have al lowed h e r  t o  go on 
t h e  f i e l d  t r i p  a l o n e .  I almost  f e e l  as i f  it was my f a u l t -  
as i f  I had broken Karen's  arm and no t  t h e  guy i n  t h a t  c a r .  
To t o p  i t  o f f  I have t o  s e e  t h e  p r i n c i p a l  about it to-morrow." 

You' r e  f e e l i n g  p r e t t y  miserab le  

a. bu t  t h i n k  p o s i t i v e l y  and t r y  t o  h e l p  your p r i n c i p a l  
t o  do  a l s o .  

b. t h i n k i n g  of what h a s  happened t o  Karen--and yo.u s t i l l  
have t o  f a c e  your  p r i n c i p a l .  

C .  . bu t  t h e  wors t  i s  over .  

d .  bu t  you've r e a l l y  l ea rned  a good lessonand  t h a t ' s  
what coun t s .  
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6 .  " I ' v e  been i n  c o l l e g e  t h r e e  y e a r s  now and no th ing  much 
h a s  happened. The t e a c h e r s  h e r e  are only  s o  so .  And you 
c a n ' t  s a y  t h e  s o c i a l  l i f e  around h e r e  i s  much. Things 
go on t h e  same from day t o  day week a f te r  week." 

You' r e  bored 

a.  because n e i t h e r  school  n o r  s o c i a l  l i f e  o f f e r s  any 
c h a l l e n g e .  

b. because you r e a l l y  don ' t  do much t o  make l i f e  i n t e r e s t i n g .  

c .  and you would l i k e  t o  g e t  o u t  o f  h e r e ,  

d .  t h e r e  d o e s n ' t  seem t o  be much t o  i n v e s t  you r se l f  i n .  

7. " I ' v e  f i n a l l y  met a woman who i s  genuine and who l e t s  
m e  be myse l f .  I can c a r e  about  h e r  deep ly  wi thout  making 
a c h i l d  o u t  of h e r .  And she c a r e s  about  me without  making 
h e r s e l f  my p r o t e c t o r .  I t ' s  a good, s o l i d  f e e l i n g .  We've 
been t h i n k i n g  about g e t t i n g  marr ied."  

You seem at  

a .  because 
time. 

b .  because 

C .  because 

d .  because 

peace and con ten t  

you've been wanting t o  g e t  marr ied f o r  a long  

I 

t h e r e  i s  mutual c a r i n g  wi thout  o v e r p r o t e c t i v e n e s s .  

t h e r  o r e  no t  many woman l i k e  h e r  around.  8 

h e r e  i s  an honest  nonpossesive  r e l a t i o n s h i p .  

8. "I don ' t  know what I ' m  doing h e r e .  You're t h e  t h i r d  
t e a c h e r  t hey 've  s e n t  me to--or  i s  it t h e  f o u r t h ?  None 
of  them d i d  anyth ing  f o r  me. I n  f a c t  I ' v e  never  been 
i n t e r e s t e d  i n  s c i e n c e .  Why do they  keep making me t a k e  i t ?  
I t ' s  a waste of  your t ime and a waste of mine. L e t ' s  j u s t  
f o r g e t  about  me doing s c i e n c e .  o 

You f e e l  t h a t  t h i s  i s  f u t i l e  

a.  j u s t  l i k e  a l l  t h e  o t h e r  t imes .  

b .  , but  maybe you would l i k e  t o  t r y  j u s t  once more. 

c .  because doing sc i ence  i s  something t h e  want you t o  do 
and no t  something you want t o  do y o u r s e l  -e 
d .  because you ' re  j u s t  t o o  damn independent t o  be h e l ~ e d  
by anybody: 
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L 9. "Why does  he ( t e a c h i n g  p a r t n e r )  always i n s i s t  on coming 
t o  me about h i s  t r o u b l e  w i t h  t h e  k i d s ?  I ' m  always i n  t h e  
middle .  He complains t o  m e  about them. They complain t o  me 
about  him. I could walk r i g h t  ou t  on t h e  whole th ing ."  

You r e a l l y  r e s e n t  .. 

a. b e l n g  i n  t h e  middle 

b. be ing  a go-between. Why don ' t  t h e y  d e a l  d i r e c t l y  w i t h  
one a n o t h e r ?  

c .  be ing  t r e a t e d  l i k e  t h e  one who i s  t o  blame. 

d .  be ing  i n  t h e  middle,  b u t  you know you l e t  y o u r s e l f  g e t  
caught .  

e .  be ing  p r a c t i c a l l y  f o r c e d  ou t  of your  own c l a s s .  

10. "1 ( t e a c h e r  t r a i n e e )  d o n ' t  know what t o  expec t  i n  t h i s  
cou r se .  I ' v e  never  been i n  t h i s  k ind  of group b e f o r e .  I g e t  
t h e  f e e l i n g  t h a t  t h e  r e s t  of you a r e  p ros ,  s o  I ' m  a f r a i d  
t h a t  I won't do whatever i s  r i g h t .  I want t o  l e a r n  t o  be a 
t e a c h e r ,  bu t  I ' m  n o t  s u r e  I can do t h a t  i n  t h i s  group." 

You f e e l  uncomfortable  and inadequa te  

a.  because you t h i n k  t h a t  you have no t a l e n t .  

b. because t h i s  i s  your  f irst  group exper ience  of  t h i s  
k ind  and you d o n ' t  know whether you a r e  as t a l e n t e d  as t h e  
o t h e r  members. 

c .  b u t  s t i l l  you don ' t  want t o  l e t  y o u r s e l f  down by l e a v i n g .  

d .  because you r e a l i z e  t h a t  you a r e  low man on t h e  totem p o l e .  

e. because it i s  very  important  f o r  you t o  succeed.  



PERCEIVING CONTENT 

D i r e c t i o n s :  Work w i t h  a  p a r t n e r  on t h i s  e x e r c i s e  and 
complete t h e  r e sponses  by adding an a c c u r a t e  d e s c r i p t i o n  
of t h e  c o n t e n t  con ta ined  i n  t h e  he lpee  s t a t emen t s .  

1. Teacher  t o  t e a c h e r :  " I ' m  s o  annoyed a t  myself! I was 
u p s e t  and t i r e d  and I blew up a t  my c l a s s  f o r  no reason .  I 
know some of them f e l t  h u r t  ." 
Response : You' re f e e l i n g  ashamed because 

2. S tuden t  t o  t e a c h e r :  'I was o v e r  he re  yes t e rday  f o r  o u r  
conference  and you weren ' t  h e r e .  T h i s  i s  t h e  t h i r d  t ime t h i s  
has happened. There  must be some way we can g e t  t o g e t h e r .  t t - 
Response : You're f e e l i n g  p r e t t y  f r u s t r a t e d  

3 .  Studen t  t e a c h e r  t o  s t u d e n t  t e a c h e r :  "Talk about a double  
s tandard!  Today t h e  seventh  g rade  t e a c h e r  was t a l k i n g  t o  
one of t h e  boys about  h i s  being l a t e  t o  c l a s s  so o f t e n .  She 
s a i d  something about  h i s  p a r e n t s  and t h a t  made h im mad. He 
used a couble  o f  obscene words and t h a t  r e a l l y  set h e r  o f f !  
She s t a r t e d  shak ing  h i m  and s c r a t c h e d  him and he pushed h e r  
away. What makes me angry i s  t h a t  he g o t  i n t o  real t r o u b l e  
wi th  t h e  p r i n c i p a l ,  bu t  no t  a word was s a i d  t o  her."  

Response: You' r e  r e a l l y  i nd ignan t  

4 .  S tuden t  t o  t e a c h e r :  " I ' m  having a l o t  of t r o u b l e  w i t h  
your  cou r se  but  I j u s t  wanf you t o  know t h a t  I ' m  a c t u a l l y  
t r y i n g  ve ry  ha rd .  I need t h e  course  t o  g r a d u a t e  but  e x t r a  
s tudy ing  d o e s n ' t  seem t o  h e l p .  Yhat shoul  I do?" 

Response: You're worr ied because 



PERCEIVING CONTENT (CONT' D )  

5 .  Eleventh-grader  t o  t e a c h e r :  " A  l o t  of  t h e  t ime I t h i n k  
t h a t  i t ' s  r i g h t  f o r  me t o  q u i t  s c h o o l .  But then ,  i f  I q u i t ,  
I wonder how long  I would be happy." 

Response: Sounds as i f  you a r e  p r e t t y  confused 

6 .  Student  t o  t e a c h e r :  "I can h a r d l y  wait f o r  school  t o  
f i n i s h  because t o d a y ' s  my b i r t h d a y  and I t h i n k  I'm f i n a l l y  
g e t t i n g  a bike!" 

Response: You are r e a l l y  e x c i t e d  



SESSION I V  

O b i e c t i v e s  

- To in t roduce  t h e  coding schedule  f o r  empathy. 

- T o  have t r a i n e e s  g a i n  i n i t i a l  s k i l l  i n  r a t i n g  responses  
f o r  empathy. 

- To have t r a i n e e s  i n c r e a s e  t h e i r  unders tanding of t h e  
n a t u r e  and a p p r o p r i a t e n e s s  of  empathy t r a i n i n g .  

T r a i n i n g  

- T r a i n e r  and t r a i n e e s  d i s c u s s  t h e i r  r e a c t i o n s  t o  Sess ion  
111. Comments concerning t h e  Gazda handout of Sess ion  I a r e  
i n v i t e d .  Sess ion  I V  i s  o u t l i n e d .  

- Tra inees  r e c e i v e  and spend a few minutes  r ead ing  t h e  
" I n t r o d u c t i o n  t o  Empathy Tra in ing  Mini Handbook." The t r a i n e r  
r e i t e r a t e s  impor tan t  p o i n t s  and draws a t t e n t i o n  t o  t h e  m a t e r i a l  
on pages 5 and 7-9. The Empathy Sca l e  on pages 1 0  and 11 i s  
t h e n  examined and cop ie s  of "The Coding Shee t  f o r  Empathic Res- 
ponses"  d i s t r i b u t e d  and d i scussed .  

- Tra inees  r a t e  e x c e r p t s  from t h e  demonstra t ion v ideo  of 
Ses s ion  I on t h e  coding s h e e t  provided.  Ra t ings  a r e  shared  and 
d i s c u s s e d  and t h e  s e s s i o n  concludes  w i th  a g e n e r a l  d i s c u s s i o n  
o f  t h e  days t r a i n i n g  exper ience .  

- I t  i s  impor tan t  t h a t  t h e  t r a i n e e s  s h a r e  and d i s c u s s  t h e i r  
r a t i n g  of  t h e  v ideo  e x c e r p t s  a s  t hey  w i l l  use  t h i s  coding sche- 
d u l e  i n  examining and fo rmula t ing  f u t u r e  responses .  The t r a i n e r  
s h a r e s  h i s  r a t i n g s  when a p p r o p r i a t e .  



INTIiODUcTION TO EMPATHY m I N G  

M I N I  HANDBOOK 

Prepared fo r  the 
Interactions Centre by 
Selma Wassermann 



What is Ihpathy Training? Why ha= we included 

it as  one of the m j o r  components of the Interactions Centre? 

Fi r s t  of a l l ,  it should be stated that w see 

teaching as a helping profession. Like social mrk,  psychiatry, 

counseling, nursing and c l in ical  psychology, teaching involves 

trying to do somthing to be helpful to other people. In wry 

simple language, the youngster leaving school each day should 

am away feeling a l i t t le better  about himself than he did a t  

the beginning of the day. I f  that  student cmes away f m  school 

feeling a l i t t l e  worse about himself as  a person and as  a leamer, 

then school has been hurtful, rather than helpful for  him. 

A s  much as  we do not l ike to adnit it, s m  school 

experiences are hurtful for  students. And when students are hurt, 

the consequences are great in terms of how they see themselves as 

people (lower self-es-) and haw they function as leamers (de- 

creased academic achieverrent) . On the other hand, sm school ex- 

periences are r ich and constructive for  students. As a conseqLlence 

of these, students leam that they can, that they are able, that - 
they are persons deserving of respect, that they have rights, that 

they are valued as people. 

What do teachers do that  helps students to feel  better 

about themselves as people and as  learners? We believe that how - 
the teacher interacts with students has a great deal to do with 

helping and hurting; that haw the teacher interacts with students 

axltributes greatly to positive o r  negative a t t i tu&s toward leam- 

ing. Now granted, there are numerous other factors which influen= 

learning. But the researd-! evidence on interpersonal relationships 

is so great and its implications for teaching so clear, t ha t*  have 

decided to focus on interpersonal sk i l l s  i n  th is  centre. 



Let  us start by saying that  we do not believe that  

teachers consciously s e t  out to destroy children. Teachers do not 

enter  the profession with a conscious amnitmnt  to hurt, devalue 

o r  victimize children. Yet, it seems clear that  m y ,  m y  children 

are indeed hurt by their  school experiences. That muld suggest 

that  there is sore inportant dichoteny between what teachers hope 

they are doing (helping) and what they are actually doing (hurting). 

How might th i s  caw about? F m  w h a t  ve already know, we can see 

that som teachers do not have a clear o r  rea l i s t i c  idea of w h a t  

they are actually saying to students. Other teachers do not have 

a clear idea of the kinds of things to say which muld be helpful. 

So, an the one hand, we have smething called "distorted perceptions 

of self"  (the teacher thinks he/she is saying the "right" thing, but 

upon analysis, is actually saying sanaething e l se ) ;  on the other 

hand, we  have a lack of sk i l l ,  of knw-how, of technique. 

And that  is what Empathy Training is chiefly about. 

W e  expect tha t  teachers ought to be able to identify m r e  clearly 

just  how they are actually interacting with their  students. And 

what's mre, we expect that  teachers w i l l  have the know-how t o  say 

the "right" thing to a youngster when that  student cares to the 

teacher in need of help. 

Teachers can help. 

Teachers can help kids in trouble. 

Teachers can make a difference in the l ives of students. . . 

By being empathic. Empathy is the working force of 

any helping relationship. I t  is the core condition through which 

the growth of self  takes place. When a t e a h e r  camnmicates with 

high levels of empathy, that  teacher is able to hear what the student 
is saying and c o m i c a t e  to that  student that the xwssage has been 



i 

received. " I hear what you are saying; " " I can understand the 

feeling you are expressing; " "I am in tune with you;" "I can feel  

how it feels  to be i n  your shoes." 

A teacher functioning on low levels of empathy drsesn't 

understand what the student is saying o r  feeling. Frequently that  

teacher i s n ' t  fully listening. The teacher my not be getting tha t  

student's message; o r  the teacher may be misinterpreting what the 

student is saying. More often than not, the l o w  level empathic 

teacher w i l l  give advice, mral ize ,  preach or  tell the student what 

to do. The low level enpathic response ~~mnunicates to the student 

that  "nobody understands how I feel" and the impact of it is 

subtractive in the inte-rsonal process. 

High level empathy is additive; it builds in the 

human relationship. IDW level empathy is destructive; it sub- 

t racts  •’ran the human relationship. 

The major focus of Empathy Training w i l l  be to help 

you to get a m r e  r ea l i s t i c  idea of what you are saying to students 

in trouble and to increase your level of empathic response. 

So that  when a youngster aoms to you in trouble; when 

he is expressing a feeling, a concern, a diff iculty,  an anxiety, a 

fear, you w i l l  be able to say the kinds of words that  w i l l  be h e l p  

ful;  that  w i l l  rrake him feel  better  about himself as a person and 

as  a learner; that  w i l l  tell him, "I hear you and I understand." 

And that  you w i l l  have developed your awn inner ear  so that  you can 

hear yourself mre accura&ly. 

Because of tim contraints, the major focus in the 

interpersonal relationships sk i l l s  area w i l l  be on only one of 

the core conditions i n  interpersonal relationships -- that of ex- 

amining and enhancing levels of empathic responses to students 



in trouble. 'ItYo additional conditions, that  of respect and genuine- 

ness, while not being emphasized in the training program, are m- 

tioned below, to yzmvide for the teacher's fu l ler  understanding of 

the three conditions seen a s  central to effective human interactions. 

Respect - A teacher c~mnunicating high levels of respect, 

establishes trust in the human relationship. High levels of respect 

cantribute to the climate in which the relationship my  grow. High 

levels of respect camnunicate an acceptance of the student, a prizing 

of who he is and a prizing of what he says. A teacher who is function- 

ing on high levels of respect is patient and fa i r ;  is rational and 

consistent and interested in  the student. Moreover, these feelings 

are clearly ccrranunicated to the student. "The teacher really cares 

about rne" is the rnessage conveyed by high levels of respect. 

A teacher m u n i c a t i n g  low levels of respect is highly 

evaluative and highly judgmntal. That teacher frequently expresses 

dislike and disapproval; wannth is expressed selectively and only 

when the student is seen as  "deserving." Overly c r i t i ca l ,  m r a l i s t i c ,  

judgmntal are characteristics of low levels of respect. The mssage 

conveyed to the studmt is, "The teacher would like me mre i f  . . ." 

Genuineness - The oondition of genuineness is mst basic 

to the interpersonal relationship. The person ccmmmicating high 

levels of genuineness is seen as an "authentic" and "integrated" per- 

son. H e  is seen as  a "real person;" he is accepting of himself and 

of others; he is open to new experiences and has a capacity for open- 

ness. A s  he focuses on the student, he is able to put aside much of 

his  awn need system. 

openly expressing h i s  

levels of genuineness 

levels of genuineness 

back to the student. 

t r i e s  to take out the 

punish the student. 

He is "in touch" with h i s  feelings, rather than - 

feelings. The mssage conveyed by the higher 

is, " this  person is a real  human being. " High 

may require the teacher to give negative feed- 

When negative feedback is necessary, the teacher 

hurt. Genuineness is never used to hurt o r  



The absence of genuineness camnunicates ar t i f ic ia l i ty .  

The teacher operating a t  low levels of genuineness is seen as  playing 

a professional role, hiding behind a profesional •’am&. There is a 

professional panpousness about him; he is insincere. Instead of being 

open and real,  he is defensive and phony. The inpact of low level 

genuineness on students is " this  guy is a phony; man, he's unreal!" 

Ikarning to Perceive and Respond with -thy 

The two main ccpnponents i n  Empathy Training are perceiving 

(or discriminating) and responding (ccmmunicating) . The teacher' s 

ab i l i ty  to respond accurately is in  large part dependent upon the 

teacher's ab i l i ty  to perceive accurately. In learning to perceive 

what the student is saying, be on the look-out for non-verbal as  

w11 as  verbal cues. 

Concentrate f i r s t  on the verbal behavior. 

-- Listen to what the stu&nt is saying. 

-- Listen for tone of voice, rapidity of speech, 

nuances of expression. 

-- Try to identify the surface feeling being expressed. 

-- Try to identify the obvious content of the student's 

mssage . 
-- Try to fonrmlate a response which reflects  back to 

the student the obvious feeling and maning of his  

s ta temnt  (level 3 response). 

-- Practice doing this  m y  t k s .  

Cancentrate next on non-verbal behavior. 

-- IDO~ a t  posture; pl.ac=erraent of hands and feet. 

-- Watch facial  expressions, tightening or  relaxing of rttuscles, 

muth and eyes, forehead furrowing. 

-- Observe physiological reactions such as flushing or  perspiring, 

facial  tics. 

-- Watch body responses. 

-- Observe eye contact. 



The f i r s t  step in perceiving is the 
mastery of the interchangeable (level 3) 
response -- you are able to perceive 
the obvious feelings of the student 
and can identify the obvious a n t e n t  
of the student's mssage . 

In learning to respond with empathy, these guidelines 

imy be of sorre help: 1 

a) Concentrate intensely on verbal and non-verbal cues 

b) Concentrate i n i t i a l l y  on responding a t  level 3 to 

content and feeling. (If you can do th i s  repeatedly, 

you w i l l  be able to establish a good relationship 

with the student. ) 

c) Formulate responses i n  the student's language. (Use 

the language that  the student is likely to understand.) 

d) U s e  a tone of voice that  is cunpatible with the 

student's tone of voice. 

e) Be active in giving lo t s  of level 3 responses. 
* * * * * f) Only a•’-r a relationship has been established should 

you attempt to increase your level of response to 4. 

g) Cancentrate on the possible hidden mssages the 

student is sending. 

h) Try to retain the data f m  the interchange. This 

m y  be of use in  future responses. 

RESPC%JDING AT LEVEL 5 

The teacher does not respond a t  level 5 un t i l  
he has "earned the right" to do so. Probing 
a t  underlying feelings can be very risky for 
the student. Unless the teacher has bu i l t  a 
healthy and effective relationship with the 
student (many level 3 responses over a period 
of tire) and unt i l  the teacher has acquired a 
l o t  of data about the student from these inter- 
changes, the teacher is advised not to tyy to 
respond a t  level 5. A mis-fired probe (level 5) 
b e m s  a level 2 response and is subtractive 
in the relationship. 



Learning to Discriminate Enpathy 2 

Accurate empathy involves mre than just being able to 

know what your students mean. It involves mre than just being 

sensitive to your student's current feelings and beliefs. Accurate 

empathy also involves ccmmmicating your understanding and sensitivity 

to the student i n  terms that he can understand and knaw that you are 

with him. 

A t  high levels of accurate empathy the mssage " I  am 

with you" is unmistakably clear. Your response w i l l  f i t  perfectly 

o r  be interchangeable with the s t d e n t '  s ideas and feelings. Your 

responses w i l l  be additive in that  they w i l l  serve to clarify and 

expand the student's exploration of h i s  ideas, opinions o r  feelings. 

A t  lm levels of accurate empathy your lack of aware- 

ness, your lack of understanding is unmistakably clear. Your 

responses w i l l  be subtractive in  that they do not attend to the 

student's ideas, expressions o r  feelings. 

The teacher's respanse ignores the student's feelings. 
The response is insensitive to the roost obvious feelings. 
The response is irrelevant; critical; judgmntal. 
The response is hurtful, ridiculing, devaluing, rejecting. 
The response denies the student's reality. 

The e f fec t  is subtractive. 

Example : T - Jim, why haven ' t you finished your work? 

J - I don't h c w .  I don't seem to be able 
to concentrate. I ' m  having a really bad day. 

T - Uok, don't give m that. You're always f u l l  
of excuses. I f  you just put your mind to it 
and stop daydreaming you' d get  it done, a l l  
right. It ' s no mnder you are fai l ing this 
course. 



feel  that 
The teacher 
'Ihe teacher 
The teacher 
'Ihe teacher 
The teacher 
The teacher 

The teacher's response shows a par t ia l  awareness of 
obvious feelings, but denies student the r ight  to 

way. 
disallows student's feelings. 
mral izes ,  semnizes .  
gives advice, tells the student what to do. 
tells the student h w  he (the teacher) feels. 
asks stupid questions. 
asks for more information. 

The effect  is subtractive. 

Jim, why haven ' t you finished your work? 

I don't know. I don't seem to be able to 
mcentrate. I am having a really bad day. 

W e l l ,  don't feel  bad about it. You can 
finish it a t  hare. 

o r  

You know, i f  you ha&' t spent so much t i n e  
trying to figure out the f i r s t  problem you 
might have gotten through the whole ass ignra t .  

Where do you seem to be having trouble? 

The teacher's response reflects  the student's surface 
feelings. 

The cnntent of the response is interchangeable with the 
obvious feelings/meaning expressed by the student. 

The effect  is one of sustaining the relationship. It  
is neither additive o r  subtractive. 

Exanple : T - 
J - 

T - 

Jim, why haven't you finished your work? 

I don't knaw. I don't  seem to be able to con- 
centrate. I am having a really bad day. 

Things seem to be going wrong for you .today and 
you are having a tough t i r e  axcentrating on 
y o u  work. YOU seem pretty upset about it. 



LEVEL 4 

The teacher's response identifies an underlying 
meaning not expressed by the student, but which is 
clearly related to the student's statement. 

The response identifies what the student mant,  but 
was unable to say for  himself. 

The response enables the student to examine a new 
dimmion of h i s  expression. 

The effect  is additive. 

Ebnple : T - Jim, why haven't you finished your work? 

J - I don't how. I don't seem to be able to 
concentrate. I am having a really bad day. 

T - These assignmnts don't  seem to have much 
meaning for you when your head is occupied 
with mre pressing ratters. 

LEVEL 5 

The teacher's response probes a t  possible underlying 
feelings. 

The response attempts to disclose a feeling beneath 
the surface of what the student is saying. 

The response understands and m u n i c a t e s  the "hidden 
message" which the student is sending. 

The effect  is additive. 

Example : T - Jim, why haven't you finished your work? 

J - I don't knm. I don't seem to be able to 
concentrate. I am having a really bad day. 

T - I t  m y  be that  you're pretty resentful over 
not being chosen to go with the team to 
the Toronto playoff. Maybe that' s why you 
are having trouble ancentrating. 
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SCALE 1 - A SCALE FOR TEACHERS 

RESPONDING WITH ACCURATE EMPATHY 

Nature of Response Examples of Response 

"Those k i d s  c a l l e d  me 'Fa t so  and 
wouldn' t l e t  me i n  t h e i r  game." 

IGNORES STUDENT ' S FEELINGS : 

I n s e n s i t i v e  t o  most obvious 
f e e l i n g s  

S h i f t s  t o p i c  away from 
s t u d e n t ' s  concern 

I r r e l e v a n t  response 

C r i t i c i z e s ;  is judgmental, 
h u r t f u l  , devaluing,  
r i d i c u l i n g ,  r e j e c t i n g  

Denies s t u d e n t  ' s r e a l i t y  

"Why don ' t  you h e l p  me e r a s e  the  
blackboards?" 

1' Recess time i s  over now anyway." 

" I f  you d i d n ' t  e a t  s o  much f o r  lunch 
every  day, maybe you'd l o s e  a  few 
pounds. I' 

"Maybe you d id  something t o  provoke 
them! " 
I' Why do you always keep coming t o  
me  w i t h  your complaints?" 

"They d i d n ' t  say  that!" 

SHOWS PARTIAL AWARENESS OF OBVIOUS FEELINGS: 

Denies s t u d e n t  t he  r i g h t  
t o  f e e l  t h a t  way 

Disal lows s t u d e n t  ' s . 

f e e l i n g s  

Mora l izes ,  sermonizes 

Gives adv ice ;  t e l l s  him 
what t o  do 

T e l l s  the  s t u d e n t  how he 
( t eache r )  f e e l s  

Asks s t u p i d  ques t ions  ; 
a s k s  f o r  more informat ion  

11 Tha t ' s  no th ing  t o  worry about .  It 
doesn ' t ma t t e r  . " 
"Don't f e e l  bad. Lots  of k i d s  a r e  
chubby a t  your age." 
' 1  Thei r  game i s  n o t  so  important .  Other 
t h ings  a r e  more important .  You a r e  
good i n  s p e l l i n g ,  a r e n ' t  you?" 
I' I f  you p r a c t i c e d  hard and l ea rned  t o  
p l ay  r e a l  w e l l ,  they would a s k  you 
t o  play." 
I I I was chubby when I was your age and 
look a t  me now. I' 

"Where d i d  a l l  t h i s  happen?" 

"What could you do i n  o r d e r  t o  g e t  
them t o  p l ay  wi th  you?" 



Scale  1 Continued 

Nature of Response Examples of Response 

REFLECTS BACK SURFACE FEELINGS: 

Inc ludes  content  of s t u d e n t ' s  "That was a p r e t t y  u p s e t t i n g  
s ta tement  exper ience  f o r  you." 

Is n e i t h e r  h u r t f u l  o r  help- I I I t  r e a l l y  makes you angry when 
f u l ;  b u t  communicates t o  they c a l l  you 'Fatso.  ' " 

s tuden t  t h a t  he has  heard 
what t he  s tuden t  s a i d  "They c a l l e d  you names and wouldn't  

l e t  you p l ay  wi th  them." 

CONTAINS ALL ELEMENTS OF LEVEL 3 AND: 

Adds a new meaning ( thought)  "Not only a r e  they c a l l i n g  you rude 
which is  r e l a t e d  t o  t he  names, they won't even l e t  you p l a y  
s t u d e n t ' s  s ta tement  w i th  them. I t ' s  r e a l l y  important  

t o  be  inc luded  and t o  be  one of t h e  
Enables s tuden t  t o  examine boys. 
a new dimension of h i s  
express ion .  

CONTAINS ALL ELEMENTS OF LEVEL 3 AND: 

Adds a probe towards d i s -  "It's r e a l l y  humi l i a t i ng  t o  be 
c l o s i n g  the  s t u d e n t ' s  under- c a l l e d  'Fa tso '  by your classmates .  
l y i n g  f e e l i n g  It may be t h a t  you a r e  a l i t t l e  

ashamed of t he  way you look and 
Understands and communicates wish t h a t  you were thinner ."  
t h e  hidden message which the  
s tuden t  i s  sending 



SCALE 2 - A SCALE FOR TEACHERS 

RESPONDING W I T H  RESPECT 

"Those k i d s  c a l l e d  me ' ~ a t s o ' a n d  
wouldn' t l e t  me i n  t h e i r  game ." 

OVERTLY COMMUNICATES NEGATIVE REGARD : 

E x p l i c i t  evidence of 11 Why do you always b r i n g  your com- 
r e j e c t i o n  p l a i n t s  t o  me? Fight  your own b a t t l e s .  

I d  

4 > 

Put s  down; s a r c a s t i c ;  " I f  you d i d n ' t  e a t  so  much, maybe 
demeaning, devaluing you'd l o s e  a few pounds." 

Nature of Response Examples of Response 

"You don ' t  expect  t h e  k i d s  t o  want 
you on t h e i r  team i f  you c a n ' t  run 
f a s t . "  

Teacher imposes h i s  11 Games a r e  n o t  very  important ,  anyway. 
i d e a s  (va lues)  on t h e  You're a good s tuden t  and you should 
s tuden t  be  proud of t h a t  .I1 

"This is  what you should have done. 
You should have t o l d  those k i d s  
where t o  g e t  o f f . "  

Teacher cha l lenges  ac- "oh, come on. That ' s  no th ing  t o  
curacy of s t u d e n t ' s  worry about .  They probably d i d n ' t  
pe rcep t ions  mean it." 

I I There are more important  t h ings  t o  

worry about  i n  t he  world." 

SUBTLY COMMUNICATES NEGATIVE REGARD: 

Pu t s  s tuden t  o f f  

D ive r t s  from what t he  
s t u d e n t  is  say ing  

Responses a r e  mechanical,  
c a sua l  o r  pas s ive ;  teacher  
wi thholds  himself  from 
involvement 

Decl ines  t o  involve  him- 
s e l f  a s  a  h e l p e r  

"Talk t o  me about  i t  l a t e r .  I t ' s  
time f o r  math now." 

"Where d i d  a l l  t h i s  happen?" 
"What d i d  you do about  i t ? "  

11 I see .  Thank you f o r  - t e l l i n g  me ." 
"Some k i d s  a r e  l i k e  t h a t .  J u s t  don ' t  
pay a t t e n t i o n  t o  them." 

I I  P l ea se  don' t b r i n g  these  complaints  

t o  me. I f  I g e t  involved i n  arguments 
w i th  your f r i e n d s ,  I have l e s s  time 
f o r  my teaching." 



Scale  2 Continued 

Nature of Response Examples of  Response 

COMMLTNICATES MINIMAL REGARD: 

No e x p l i c i t  o r  i m p l i c i t  I I That was a p r e t t y  u p s e t t i n g  
r e j e c t i o n ;  i n t e r e s t  b u t  exper ience  f o r  you. " 
no warmth 

COMMUNICATES POSITIVE REGARD: 

Comunica t e s  t h a t  t he  "That was a p r e t t y  u p s e t t i n g  
t eache r  w i l l  cons ider  exper ience  f o r  you. L e t ' s  t a l k  
e n t e r i n g  a he lp ing  about  it." 
r e l a t i o n s h i p  

Recognit ion of s tuden t  I'  You a r e  p r e t t y  angry a t  t he  way 
as a person of worth they t r e a t e d  you and I don ' t  blame 

you. 11 

COMMUNICATES POSITIVE REGARD: 

Demonstration of  r e s p e c t ,  "It's p r e t t y  humi l i a t i ng  t o  have 
p r i z i n g ,  concern, encour- people c a l l  you names. I am r e a l l y  
a gemen t concerned t h a t  you have been h u r t .  

I ' d  l i k e  t o  s e e  i f  I can he lp .  
Teacher i s  w i l l i n g  t o  t ake  L e t ' s  t a l k  some more ." 
the  r i s k  of he lp ing  



SCALE 3 - A SCALE FOR TEACHERS 

RESPONDING W I T H  GENUINENESS 

Nature of Response Examples of  Response 

"Those k i d s  c a l l e d  me 'Fa tso '  and 
wouldn ' t l e t  me i n  t h e i r  game . I f  

ABSENCE OF GENUINENESS: 

Phony, i n s i n c e r e ;  "That wasn ' t  very  n i c e  of them, 
a r t i f i c i a l  was i t ? "  

Defensive "Why a r e  you t e l l i n g  me about i t .  
It wasn ' t  my t u r n  t o  be on yard duty." 

ABSENCE OF GENUINENESS: 

Anonymous; uninvolved; 11 You j u s t  have t o  l e a r n  t o  t ake  t h e s e  
detached th ings  t h a t  heppen i n  t h e  schoolyard 

a t  lunchtime." 

I n t e l l e c t u a l i z i n g ;  play- "There a r e  o t h e r  t h ings  i n  l i f e  t h a t  
i n g  the  r o l e  of  "profes- are much more important .  Don't 
s i o n a l :  " p r o f e s s i o n a l  worry about  it." 
pompousness 

"Teachers c a n ' t  b e  bothered wi th  
th ings  t h a t  happen i n  t he  schoolyard 
a t  lunchtime . " 

ABSENCE OF PHONINESS, DEFENSIVENESS: 

Responses do n o t  seem in-  "Thank you f o r  t e l l i n g  me. I ' l l  s e e  
s i n c e r e ;  b u t  responses do what I can do about  it ." 
n o t  r e f l e c t  r e a l  (genuine) 
involvement 

ABSENCE OF PHONINESS, DETACHMENT, DEFENSIVENESS: 

There i s  no doubt t h a t  "It 's r e a l l y  humi l i a t i ng  t o  be c a l l e d  
t h i s  i s  a  " rea l"  person;  he 'Fa tso '  by your c lassmates .  I t  makes 
comes a c r o s s  a s  be ing  t r u l y  me angry t o  hea r  t h a t  they have 
h imsel f ;  he shows a  capac i ty  t r e a t e d  you t h i s  way." 
f o r  openness and a u t h e n t i c i t y ;  
w e  l e a r n  t o  t r u s t  him because 
he is  " rea l . "  He a l lows  us  
t o  know him 



SESSION V 

O b j e c t i v e s  

- To have t r a i n e e s  ga in  s k i l l  i n  r a t i n g  w r i t t e n  responses  
f o r  empathy. 

- To have t r a i n e e s  ga in  expe r i ence  i n  t h e  i n t e r a c t i o n  r o l e s  
of h e l p e r  and he lpee .  

- To in t roduce  t h e  t r a i n e e s  t o  t a p e  r eco rd ing  l i v e  i n t e r -  
a c t i o n .  

T ra in ing  

- A f t e r  t h e  i n i t i a l  group s h a r i n g  t r a i n e e s  meet i n  d i a d s  and 
code each o t h e r s  responses  t o  t h e  "Pe rce iv ing  Content" worksheet  
handed o u t  a t  t h e  end of  Ses s ion  111. Diads s e l e c t  o r  fo rmula te  
good l e v e l  t h r e e  responses  f o r  group sha r ing .  

- Diads s h a r e  t h e i r  l e v e l  t h r e e  responses  i n  t h e  l a r g e  group 
where r a t i n g  feedback i s  provided.  

- T r i o s  a r e  formed where one t r a i n e e  p l a y s  t h e  r o l e  of  
he lpee  and s h a r e s  h i s  f e e l i n g s  about  t h e  t r a i n i n g .  The o t h e r  two 
respond a s  t hey  wish,  a t t empt ing  t o  u se  empathic i n t e r a c t i o n s .  
The i n t e r a c t i o n  i s  tape-recorded and a t  t h e  end of a  s h a r i n g  
t h e  p a r t i c i p a n t s  d i s c u s s  t h e  s e s s i o n  and t h e  responses ,  p l ay ing  
back t h e  t a p e  i f  they  wish. Roles a r e  switched and s h a r i n g  r e -  
pea t ed  u n t i l  each t r a i n e e  has  had a  t u r n  being a he lpee .  

- The group meets and d i s c u s s e s  t h e  e x e r c i s e  w i t h  p a r t i c u l a r  
emphasis on i n d i v i d u a l  f e e l i n g s .  No t a p e s  a r e  sha red  u n l e s s  a 
t r i o  makes a  s p e c i f i c  r e q u e s t  t o  do so .  

- E-2, "Pe rce iv ing  Empathy" i s  d i s t r i b u t e d  f o r  home comple- 
t i o n .  

Remarks 

- The t r i o  work g i v e s  t r a i n e e s  an o p p o r t u n i t y  t o  p r a c t i c e  
l i v e  responding i n  a  " s a f e "  mode and t o  become f a m i l i a r  w i t h  
t a p i n g  t h e i r  i n t e r a c t i o n s .  



NAME DATE 

CODING SHEET FOR EMPATHIC RESPONSES 

~ e v e l  1 - Ignores  s t u d e n t ' s  f e e l i n g s  

I n s e n s i t i v e  t o  most obvious  f e e l i n g s  

S h i f t s  t o p i c  away from s t u d e n t ' s  concerns  

I r r e l e v a n t  response  

C r i t i c i z e s ;  judgmental 

H u r t f u l ;  deva lu ing ;  r e j e c t i n g  

T o t a l  Level  1 Responses 

Level  2 - Shows p a r t i a l  awareness of  obvious  f e e l i n g s  

Denies s t u d e n t  t h e  r i g h t  t o  f e e l  t h a t  way 

Disal lows s t u d e n t ' s  f e e l i n g s  

Mora l izes ;  sermonizes  

Gives adv ice ;  t e l l s  s t u d e n t  what t o  do 

T e l l s  s t u d e n t  how he ( t e a c h e r )  f e e l s  

Asks s t u p i d  q u e s t i o n s  

Asks f o r  more in fo rma t ion  

T o t a l  Level  2 Responses 

Level 3 - R e f l e c t s  back c o n t e n t  and s u r f a c e  f e e l i n g s  

Accura te ly  r e f l e c t s  main i d e a  of s t u d e n t ' s  message 

Accura te ly  r e f l e c t s  s t u d e n t ' s  s u r f a c e  f e e l i n g s  

Communicates t o  s t u d e n t  t h a t  he has  hea rd  what 

s t u d e n t  has  s a i d  

T o t a l  Level  3 Responses 

Level  4 - Accura te ly  r e f l e c t s  back f e e l i n g s  AND - adds 
a new meaning 

Adds a  new meaning ( though t )  which i s  r e l a t e d  t o  

s t u d e n t ' s  s t a t emen t  

Enables  s t u d e n t  t o  examine a  new dimension of  h i s  

exp res s ion  

T o t a l  Level  4 Responses 
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i 
E - 2 

NAME 

PERCEIVING 

Severa l  h e l p e r  responses 

DATE 

EMPATHY 

a r e  given t o  t h e  helpee 
s i t u a t i o n .  Rate each response us ing  Scale  1 - 
Responding With Accurate Empathy. P lace  your 
r a t i n g  in t h e  blank t o  t h e  l e f t  of each he lpe r  
response.  The c o r r e c t  r a t i n g  is given i n  t he  
answer key on the  r e v e r s e  s i d e  of t h e  l a s t  page 
of t h e s e  e x e r c i s e s .  Find t h e  d i f f e r e n c e ,  i f  any, 
between your r a t i n g  and t h e  c o r r e c t  r a t i n g .  This 
number, which may have a nega t ive  o r  p o s i t i v e  s i g n ,  
i s  your "discrepancy score" f o r  t h a t  i tem. Disregard 
t h e  s i g n s  and add t h e  i n d i v i d u a l  discrepancy sco res .  
Divide t h e  sum by t h e  number of he lpe r  responses f o r  
each he lpee  s i t u a t i o n .  This  g ives  your average d i s -  
crepancy sco re  -- an e s t i m a t e  of your perceptua l  
a c u i t y .  

Look a t  t h e  responses  you have r a t e d  i n c o r r e c t l y  and r e f e r  
t o  t h e  Empathy Sca le  t o  determine why each was r a t e d  a s  
i t  was. When you a r e  con f iden t  you understand the  use  
of t h e  r a t i n g  system f o r  Helpee S i t u a t i o n  1, r a t e  t he  
responses  t o  s i t u a t i o n s  2 and 3. Calcu la te  a d i s -  
crepancy sco re  f o r  each response and ob ta in  t h e  average 
d iscrepancy  sco re  f o r  responses 1 3  through 27. 

Average Discrepancy Score: Helpee S i t u a t i o n  1 

Average Discrepancy Score: Helpee S i t u a t i o n  2 and 3 

Comments : 



HELPEE SITUATION 1 

Male: "I 've been looking  forward t o  t he  sen io r  prom 
s i n c e  I was a freshman, and now i t  looks  l i k e  I won't be a b l e  t o  go. 
It b o i l s  down t o  a mat te r  of money, s i n c e  t h e r e  i s  no way I can 
a f f o r d  t o  r e n t  a tux." 

Helper Responses 

"You've looked forward t o  i t  a l l  t h e s e  yea r s .  Are 
you s u r e  you've exhausted a l l  means of g e t t i n g  a tux?" 

I t  You f e e l  l e f t  ou t  because t h e  money problem might 
cause you t o  m i s s  t h e  s e n i o r  prom." 

1 I How unfor tuna te .  Maybe you could borrow a t u x  from 
somebody. l1 

"Why don ' t  you t a l k  t o  t h e  manager of t h e  r e n t a l  
s t o r e  and s e e  i f  you could pay a l i t t l e  b i t  a week 
u n t i l  i t  i s  a l l  paid."  

"The prom r e a l l y  means a l o t  t o  you.'' 

"You a r e  d isappoin ted  because you f e e l  you c a n ' t  
a f f o r d  t o  go t o  t h e  prom." 

"Is t h e r e  some way I can h e l p  you a f f o r d  t h i s ?  Are 
you s t i l l  working?" 

"What happened t o  a l l  t h a t  money you made l a s t  summer?I1 

'"Don't you have a f r i e n d  who could lend you enough 
money t o  r e n t  a tux  u n t i l  you could f i n d  work and e a r n  
enough t o  pay him back?" 

I' A par t - t ime job would probably provide enough money 
f o r  your needs. l1 

"It i s  u p s e t t i n g  t o  t h i n k  you might m i s s  t h e  prom t h i s  
year  because you don ' t  have enough money t o  go." 

"I know how you f e e l .  " 



HELPEE SITUATION 2 

Tenth grade g i r l  t o  teacher :  "There a r e  t imes when I f e e l  
l i k e  s choo l  i s  not  important t o  me. Since I ' m  no t  going t o  co l l ege ,  
t h e r e  i s n ' t  much use f o r  me t o  waste my time here."  

Helper Responses - 
"Perhaps you could t a l k  t o  t h e  counselor  about 

why you should s t a y  i n  school ."  

"You know t h a t  t h e  f i r s t  t h i n g  an  employer w i l l  want 
t o  know i s  i f  you a r e  a h igh  school  graduate." 

"It sounds l i k e  you a r e  t h ink ing  about dropping out ."  

"I would be g lad  t o  s i t  down and d i s c u s s  i t  wi th  you 
sometime." 

"You don ' t  know what t o  do. Perhaps you'd l i k e  t o  grad- 
u a t e  b u t  you ' re  l ean ing  toward dropping out ."  

"It's f r u s t r a t i n g  t o  be caught i n  t h e  middle of such 
a c o n f l i c t . "  

HELPEE SITUATION 3 

Tenth grade g i r l  t o  t eache r :  "I j u s t  h a t e  t o  go home 
a f t e r  school .  I f  I ' m  n o t  f i g h t i n g  wi th  my p a r e n t s ,  t h e y ' r e  f i g h t i n g  
w i t h  each o t h e r .  It 's always so  uncomfortable a t  home." 

Helper Responses 

19. "you a r e  d i s s a t i s f i e d  w i t h  your home l i f e  i n  comparison 
w i t h  school ."  

20. "It's hard t o  cope wi th  t h e  cons t an t  f i g h t i n g  i n  your 
home, y e t  you don ' t  know what you can do about it." 

1' 21. Why do you have t r o u b l e  w i th  your parents?"  

22. "It's u p s e t t i n g  no t  t o  be  a b l e  t o  f e e l  comfortable  a t  
home wi th  family f i g h t s  every day." 

23. "You r e a l l y  h a t e  t o  go home because you f e e l  s o  un- 
comfortable  a s  a r e s u l t  of a l l  t h e  f i g h t i n g  between 
your p a r e n t s  and your se l f . "  

24. "Your t i r e d  of be ing  gree ted  i n  your home by harsh  
words and an unpleasant  atmosphere. You'd j u s t  l i k e  t o  
f e e l  t h a t  you could go home and f e e l  welcome." 



25. "The situation at home makes you feel uneasy." 

26. "Do you think it is something that will blow over?" 

27- "Why don't you threaten to move out?" 



Answer Key 

Helpee Situation 1 

Perceiving Dnpathy 

Helpee Situation 3 

Helpee Situation 2 



TEACHING PRACTICUM EXPERIENCES 

The s t u d e n t s ,  i n  teams o f  two t o  f o u r  t r a i n e e s ,  r e t u r n e d  

t o  t h e  c lass room s e t t i n g s  f o r  a  four-week p r ac t i cum e x p e r i e n c e .  

The t r a i n e r  m e t  w i t h  e ach  t e a m  once a  week f o r  a  2  1/2 hour  

seminar  on t h e i r  p r a c t i c e  t e a c h i n g .  During t h i s  p e r i o d  t h e  work- 

s h e e t  E-2 w a s  completed and s h a r e d ,  t h e  handouts ,  "~omrnunica t ion  

Leads" and  "Vocabulary o f  A f f e c t i v e  A d j e c t i v e s "  d i s t r i b u t e d ,  and 

t h e  b o o k l e t  " S e l f  D i s c l o s u r e  f o r  T ra inee s :  A Search  f o r  Themes" 

g i v e n  f o r  complet ion  b e f o r e  t h e  n e x t  fo rmal  t r a i n i n g  s e s s i o n  

t h r e e  weeks away. I n  a d d i t i o n ,  t r a i n e e s  r e c e i v e d  and completed 

workshee t  E-3, "Responding w i t h  Empathy". Responses t o  E-3 w e r e  

s h a r e d  i n  t h e i r  p r ac t i cum teams t h e  week p r i o r  t o  r e t u r n i n g  t o  

t h e  Vancouver E x t e r n a l  s i te .  

Work on t h e s e  m a t e r i a l s  took p l a c e  i n c i d e n t a l l y  d u r i n g  

s c h o o l  seminars  and d i d  n o t  c o n s t i t u t e  a  fo rmal  t r a i n i n g  s e s s i o n  

a s  f a r  a s  t h e  program h e r e  i s  concerned.  Both E-2 and E-3 can 

be done i n  s m a l l  groups  ( o r  i n d i v i d u a l l y )  w i t h  l a r g e  group s h a r -  

i n g  and p e e r  feedback.  Th i s  work cou ld  c o n s t i t u t e  an a d d i t i o n a l  

t r a i n i n g  s e s s i o n  i f  d e s i r e d .  



NAME DATE 

RESPONDING WITH EMPATHY 

Directions: In this exercise you are asked to write responses to the 
helpee statements. When responding, try to reflect back 
to the helpee the feelings and content he has expressed. 

Read the stimulus situation carefully, perceiving the 
surface and underlying feelings. Choose a word or two 
which best summarizes the feelings and content, and 
fill in the blanks in the sentences below the situation. 
These responses tend to sound mechanical, but beginning 
in this way will help you to concentrate on choosing 
words that accurately reflect the feelings and content. 
With practice, it becomes easier to state the response 
with more spontaneity and freshness. The formula response 
and the natural response would technically get the same 
rating, but in the future, you may try to strive for more 
natural and stimulating ways to respond. 

When you have written formula responses for each situation, 
write a natural response for each. The natural response 
should contain the same elements as the formula response 
but shoud express them in good conversational style. 

When you have concluded the exercise, discuss your responses 
with one of the resource faculty in the centre. 

Situation 1 

Student to student: "Since I got out of the army, school 
just hasn't been the same. The things I had fun doing when I was 
here before seem real silly now." 

Helper Responses : 

formula: You feel 

because - 

natural : - 



S i t u a t i o n  2 - 
Student  t o  t eache r  a f t e r  school:  "We a l l  l i k e  your c l a s s  

b u t  we seem t o  do t h e  same t h i n g  every day. Class  would be more 
i n t e r e s t i n g  i f  you would do something bes ides  l e c t u r i n g . "  

Helper Responses: 

formula: You f e e l  - 

because - 

n a t u r a l :  

S i t u a t i o n  3 

Teacher t o  teacher :  "At every  PTA meeting, only t h e  
pa ren t s  of t h e  good k i d s  come. The p a r e n t s  I r e a l l y  need t o  see 
a r e  t h e  ones who never show up." 

Helper Responses : 

formula: You f e e l  - 

because 

n a t u r a l  : 

S i t u a t i o n  4 

Student t o  teacher :  "I don ' t  mind working hard i n  school  
a s  long a s  t h i n g s  come out  a l l  r i g h t  i n  t h e  end. In  your c l a s s  I work 
hard and s t i l l  d o n ' t  seem t o  do well ."  

Helper Responses: 

formula: You f e e l  - 

because- 

n a t u r a l :  - 



S i t u a t i o n  5 - 
Female t e ache r  t o  ano the r  t e ache r :  "I h a t e  t o  be p r e jud i ced  

i n  t h i s  c l a s s ,  b u t  t hose  l ong  h a i r e d  boys j u s t  t u r n  me o f f .  I ' m  
a f r a i d  i t  i s  becoming obvious t o  t h e  s t u d e n t s . "  

Helper Responses: 

formula: You f e e l  - 
because - 
n a t u r a l  

S i t u a t i o n  6 

Teacher t o  t e ache r :  "I s t a y  depressed  a l l  t h e  t i m e  because 
it  seems l i k e  my husband i s  always a t  work. We never  have any 
even ings  t o g e t h e r .  " 

Helper Responses: 

formula: You f e e l  

because 

n a t u r a l  : 

S i t u a t i o n  7 

Male c o l l e g e  s t u d e n t  t o  ano the r  s t u d e n t :  "I went through 
r u s h  t h i s  yea r  and was r e j e c t e d  by a l l  t h e  f r a t e r n i t i e s . "  

.Helper  Responses: 

formula: You f e e l  

because 

n a t u r a l  : 



S i t u a t i o n  8 
CL_- 

Teacher t o  teacher :  "I was hoping when I moved t o  t h i s  
town I could make some new f r i e n d s ,  bu t  I ' v e  been home a lone  every 
n i g h t .  " 

Helper Responses: 

formula: You f e e l  - 
because 

n a t u r a l  : 

S i t u a t i o n  9 

Parent  t o  teacher :  "John's been b r ing ing  h i s  math 
assignments home w i t h  him and a sk ing  me t o  h e l p  him. It looks  
l i k e  t h e  kind of s t u f f  I d id  i n  c o l l e g e ,  and h e ' s  on ly  i n  the 
e i g h t h  grade.  I th ink  you ' re  expec t ing  t o o  much!" 

Helper Responses: 

formula: You f e e l  - 

because - 

n a t u r a l :  

S i t u a t i o n  10 

Student  t o  s tuden t :  "My roommate i s  d r i v i n g  me crazy.  He 
is  t h e  most i n c o n s i d e r a t e  person I have eve r  met!" 

Helper Responses: 

formula: You f e e l  - 
because 

n a t u r a l :  



VOCABULARY OF AFFECTIVE ADJECTIVES 

This l i s t  of adject ives  was developed t o  help t he  user f i nd  the  most 
app,.opriate descr ip t ion of percieved f ee l i ngs .  No attempt has been made 
t o  order these  words in  terms of t h e i r  degree of i n t ens i t y .  

Note t h a t  by simply preceding many of these  adject ives  with appropriate 
adverbs, you can control  the  i n t ens i t y  of your communication. For example: 

You f e e l  SOMEWHAT angry with your teacher  f o r  scolding you 
You f e e l  QUITE angry with your tehcher f o r  scolding you. 
You f e e l  VERY angry with your teacher  f o r  scolding you. 
You f e e l  EXTREMELY angry with your teacher  f o r  scolding you. 

PLEASANT AFFECTIVE STATES 

( ~ o v e  , Affect ion, concern) 

admired 
adorable 
a f fec t  ionate 
agreeable 
a l t r u i s t i c  
amiable 
benevolent 
benign 
big-hearted 
brother ly  
caring 
char i table  
Christ ian  
comforting 
congenial 
conscientious 
considerate 
cooperative 
cord ia l  

( ~ l a t  ion, JOY)  

amused 
a t  .ease 
b l i s s f u l  
b r i l l i a n t  
calm 
cheerful  
comical 
contented 
del ighted 
e c s t a t i c  
e l a t ed  
elevated 
enchanted 
en thus ias t i c  

courteous 
dedicated 
devoted 
easy-going 
empa t he  t i c  
f a i r  
f a i t h f u l  
forgiving 
f r i end ly  
generous 
genuine 
giving 
good 
good-humored 
good-natured 
he lp fu l  
hone st  
honorable 
hospitable 

exa l t ed  
excel lent  
exci ted  
f a n t a s t i c  
f i ne  
f i t  
gay 
glad 
glor ious  
good 
grand 
g r a t i f i e d  
g rea t  
happy 

humane 
i n t e r e s t ed  
j u s t  
kind 
kindly 
kind-hearted 
l en i en t  
lovable 
loving 
mellow 
mild 
moral 
ne ighb o r l y  
nice 
obliging 
open 
op t imis t i c  
pa t i en t  
peaceful 

pleasant 
p o l i t e  
reasonable 
receptive 
r e l i a b l e  
respec t fu l  
responsible 
sens i t ive  
sympathetic 
sweet 
tender 
thoughtful  
t o l e  rant  
t r u t h f u l  
t rustworthy 
understanding 
unsel f ish  
warm 
warm-hearted 
well-meaning 

humorous serene 
inspired splendid 
i n  high s p i r i t s  superb 
j ov i a l  t e r r i f i c  
joyful  t h r i l l e d  
jub i lan t  tremendous 
magnificant triumphant 
majes t ic  turned on 
marvelous vivacious 
overjoyed wi t ty  
pleased wonderful 
pleasant  
proud 
s a t i s f i e d  



(potency) 

able  
adequate 
assured 
author it a t  ive 
bold 
brave 
capable 
competent 
confident 
courageous 
dar ing 
de t  e m ined  

durable 
dynamic 
e f fec t ive  
energet ic  
f ea r l e s s  
f i rm 
forcefu l  
ga l lan t  
hardy 
healthy 
heroic  
important 

i n f l u e n t i a l  
intense 
l ion-hearted 
manly 
mighty 
powerful 
robust 
secure 
self-confident 
s e l f  - r e l i an t  
sharp 
s k i l l f u l  

UNPLEASm AFFECTIVE STATES 

abandoned 
a l i e n  
a l i ena ted  
alone 
ann ih i la ted  
awful 
ba t te red  
below par 
blue 
burned 
cas t  o f f  
cheapened 
crushed 
debased 
defeated 
degraded 
dejected 
demolished 
depressed 
desola te  
despair  

a f f l i c t e d  
anguished 
at  t h e  f e e t  of 
at the  mercy of 
awkward 
baf f led  
bewildered 
blameworthy 
clumsy 
confused 
const rained 
disgusted 
d i s l i ked  

despised 
despondent 
destroyed 
discarded 
discouraged 
disfavored 
dismal 
done f o r  
downcast 
downhearted 
downtrodden 
dreadful  
estranged 
excluded 
fo r lo rn  
forsaken 
g loow 
glum 
grim 
hated 
hopeless 

displeased 
d i s s a t i s f i e d  
d i s t r u s t f u l  
d is turbed 
doubtful 
foo l i sh  
f u t i l e  
g r i e f  
helple  s s 
hindered 
impaired 
impatient 
imprisoned 

hor r ib le  
humiliated 
hur t  
i n  t he  dumps 
j i l t e d  
kaput 
l e f t  out 
loathed 
lonely  
lone s orne 
lousy 
low 
miserable 
mishandled 
mis t reated 
moody 
mournful 
obsolete 
os t rac i sed  
out of s o r t s  
overlooked 

l o s t  
nauseated 
off  ended 
pained 
perplexed 
puzzled 
r id iculous  
sickened 
s i l l y  
skep t ica l  
speechless 
s t ra ined  
suspicious 

sp i r i t ed  
s tab le  
stouthearted 
strong 
sure 
tough 
v i r i l e  
wel l  equipped 
wel l  put together  

pa the t ic  
p i t i f u l  
rebuked 
r eg re t fu l  
re jec ted  
reprimanded 
ro t t en  
ruined 
run down 
sad 
stranded 
t e a r f u l  
t e r r i b l e  
unhap ; Y 
unloved 
valuele s s 
washed up 
whipped 
worthless 
wrecked 

swamped 
the  plaything of 
the  puppet of 
tormented 
touchy 
ungainly 
unlucky 
unpopular 
unsa t i s f i ed  
unsure 



a f r a i d  
ag i t a t ed  
alarmed 
anxious 
apprehensive 
bashful  
desperate 
dread 
embarrased 

f e a r f u l  
f idg i ty  
fr ightened 
hes i t an t  
ho r r i f i ed  
ill at ea s r  
insecure 
intimidated 
jealous 

( ~ e l i t t l i n g ,  Crit icism, scorn) 

abused 
b e l i t t l e d  
branded 
carped a t  
cavi led at 
censured 
c r i t i c i z e d  
defamed 
def la ted  
deprecated 
depreciated 
derided 

diminished 
d i s c r e t  i t e d  
disdained 
disgraced 
disparaged 
humiliated 
ignored 
jeered 
lampooned 
laughed a t  
l i b e l e d  
made l i g h t  of 

( Impotency, Inadequacy ) 

anemic 
broken 
broken down 
chicken-hearted 
cowardly 
crippled 
d e b i l i t a t e d  
defect  ive 
def ic ien t  
demoralized 
disabled 
effeminate 
exhausted 
exposed 
feeble  

flimsy 
f r a g i l e  
f ra i l  
harmless 
helpless  
impotent 
inadequate 
incapable 
incompetent 
indefensible 
ine f fec t ive  
i ne f f i c i en t  
inept 
i n f e r i o r  
infirm 

(Anger, Hos t i l i ty ,  c rue l ty )  

ag i ta ted  
aggravated 
aggre s s ive 
angty 
annoyed 

antagonis t ic  
arrogant 
austere  
bad tempered 
bel igerent  

j i t t e r y  
j ~ P Y  
nervous 
on edge 
overwhelmed 
p a n i c b  
r e s t l e s s  
scared 
shaky 

shy 
s t ra ined  
tense  
t e r r i f i e d  
t e r ro r - s t r i cken  
t h i d  
uncomfortable 
uneasy 
worrying 

maligned scoffed a t  
minimized scorned 
mocked shamed 
neglected slammed 
not taken ser iously  slandered 
overlooked s l igh ted  
poked fun a t  thought nothing of 
pooh-poohed underestimated 
pul led t o  pieces underrated 
put down 
r id icu led  
roasted 

insecure 
i n su f f i c i en t  
l ane  
maimed 
meek 
nerveless 
paralyzed 
powerless 
Puny 
shaken 
shaky 
s ick ly  
small 
s t rengthle  s s  
t r i v i a l  

bigoted 
b i t i n g  
bloodthirs ty  
blunt 
bullying 

unable 
unarmed 
uncertain 
u n f i t  
unimportant 
unqualif ied 
unsound 
unsubstant ia l  
useless  
vulnerable 
weak 
weak-hearted 

cal lous  
cold-blooded 
combat ive 
contanke rous 
contrary 



cool  
corros ive  
cranky 
c r i t i c a l  
c r o s s  
c r u e l  
deadly 
d i c t a t o r i a l  
d isagreeable  

- discontented 
dogmat i c  
enraged 
envious 
f i e r c e  
fu r i ous  
gruesome 
hard 

hard-hearted 
harsh 
ha te fu l  
h e a r t l e s s  
h e l l i s h  
hideous 
h o s t i l e  
hype rc r i t i c a l  
ill-tempered 
impatient 
inconsiderate 
inhuman 
insens i t ive  
in to le rab le  
i n to l e r an t  
i r r i t a t e d  
mad 

malicious 
me an 
murderous 
nas ty  
obs t ina te  
opposed 
oppressive 
out raged 
perturbed 
poisonous 
prejudiced 
pushy 
rebe l l ious  
reck less  
r e  sent  f ul 
revengeful 
rough 

rude 
ru th l e s s  
s a d i s t i c  
savage 
severe 
s p i t e f u l  
s t e r n  
stormy 
unfeeling 
unf rienclly 
unmerciful 
unruly 
vic ious  
v ind ic t  ive 
v io len t  
wrathful  



COMMUNICATION LEADS 

P h r a s e s  t h a t  a r e  u s e f u l  when you a r e  having some d i f f i c u l t y  
p e r c e i v i n g  c l e a r l y ,  o r  it seems t h a t  t h e  he lpee  might  n o t  be 
r e c e p t i v e  t o  your  communications: 

Could it be t h a t . .  . 
I wonder i f . . .  
I ' m  n o t  s u r e  i f  I ' m  w i t h  you, b u t  ... 
Would you buy t h i s  i d e a . . .  
What I gues s  I ' m  h e a r i n g  is . . .  
C o r r e c t  m e  i f  I ' m  wrong, b u t . . .  
Is it p o s s i b l e  t h a t . .  . 
Does i t  sound r e a s o n a b l e  t h a t  you. . .  
Could t h i s  be  w h a t ' s  go ing  on,  you.. .  
From where I s t a n d  you. . .  
T h i s  i s  what I h e a r  you s a y i n g  ... 
You appea r  t o  be f e e l i n g  ... 
I t  a p p e a r s  t o  you. .. 
Perhaps  y o u ' r e  f e e l i n g  ... 
I somehow s e n s e  t h a t  maybe you f e e l .  .. 
Is t h e r e  any chance t h a t  you..  . 
Maybe you f e e l .  . . 
Is it conce ivab l e  t h a t . . .  
Maybe I ' m  o u t  t o  lunch ,  b u t . . .  
Do you f e e l  a l i t t l e . . .  
Maybe t h i s  i s  a l o n g s h o t ,  b u t . .  . 
I ' m  n o t  s u r e  I ' m  w i t h  you; do you mean... 
I ' m  n o t  s u r e  I unders tand ;  y o u ' r e  f e e l i n g  ... 
I t  seems t h a t  you. . . 
A s  I h e a r  i t ,  you. . .  ... i s  t h a t  t h e  way i t  i s ?  ... i s  t h a t  what you mean? . . . i s  t h a t  t h e  way you f e e l ?  
L e t  m e  see i f  I unders tand ;  you.. .  
L e t  m e  see i f  I ' m  w i t h  you; you. . .  
I g e t  t h e  impre s s ion  t h a t . . .  
I gues s  t h a t  y o u ' r e  ... 



Appropriate Sel f -d isc losure  f o r  Trainees:  A Search f o r  Themes 

I n  p rac t i ce  sess ions ,  you, a s  a  t r a i n e e ,  a r e  going t o  be asked t o  

a c t  a s  both a  he lpe r  and a helpee.  When you play t h e  r o l e  of helpee,  

what should you t a l k  about? There a r e  two genera l  p o s s i b i l i t i e s :  

( a )  you can ro le-p lay ,  t h a t  i s ,  pretend t o  have c e r t a i n  problems, o r  

( b )  you can d i scuss  your own r e a l  problems. 

Role-playing, while not  easy, i s  s t i l l  l e s s  personal ly  demanding than  

d iscuss ing  your own problems i n  p r a c t i c e  ses s ions .  However, while some 

role-playing might be use fu l  a t  t he  beginning of t h e  t r a i n i n g  process 

( s ince  it i s  l e s s  th rea ten ing  and al lows you t o  ease yourse l f  i n t o  t h e  

r o l e  of he lpee ) ,  u l t ima te ly  it may be h e l p f u l  t o  use t h e  t r a i n i n g  process 

t o  look a t  r e a l  problems i n  your l i f e ,  e s p e c i a l l y  those  problems o r  

c h a r a c t e r i s t i c s  of in t e rpe r sona l  s t y l e  which might i n t e r f e r e  with your 

e f fec t iveness  a s  a  teacher .  For ins tance ,  i f  you a r e  an impatient person, 

one who places  unreasonable demands on o the r s ,  then  you w i l l  have t o  

examine and change t h i s  behavior i f  you want t o  become an e f f e c t i v e  teacher .  

I f  you d e a l  with your own problems during t h e  t r a i n i n g  program, you w i l l  

g e t  a  f e e l i n g  f o r  what it means t o  be empathized with i n  a  way which i s  

impossible through mere role-playing.  

However, i f  you a r e  t o  t a l k  about yourse l f  during t h e  p r a c t i c e  

sess ion ,  you should t ake  some ca re  i n  choosing what you a r e  going t o  focus 

on. This  exe rc i se ,  then ,  i s  meant t o  h e l p  you review poss ib le  t o p i c s  

f o r  d iscuss ion  during p r a c t i c e  sess ions .  A c a r e f u l  execution of t h i s  ex- 

e r c i s e  w i l l  give you a l i s t  of problems which a r e  n e i t h e r  t o o  s u p e r f i c i a l  

nor  t o o  s e n s i t i v e .  Without prepara t ion  you c m  f i n d  yourse l f  t a l k i n g  

about s u p e r f i c i a l  t h i n g s  o r  t a l k i n g  about t h i n g s  you had no in t en t ion  of 

reveal ing .  A s  you bu i ld  rappor t  with your f e l low student  teachers  and 

l e a r n  t o  t r u s t  one another  more deeply (and t r u s t  one a n o t h e r ' s  developing 

s k i l l ) ,  you can move from role-playing t o  dea l ing  with somewhat -more 

personal  problem a reas .  

s e l f -d i sc losu re ,  however, should always remain apgropr ia te  t o  t h e  

goa l s  of t r a i n i n g .  The purpose of t h i s  exe rc i se  i s  not  t o  fo rce  you 

i n t o  secret-dropping o r  i n t o  dramatic  se l f -d i sc losu re .  . I n  f a c t ,  it i s  



meant t o  h e l p  you avoid t h a t .  W h i l e  ,it i s  t r u e  t h a f ,  am effect ive helper 

i s  ti person who d e a l s  d i r e c t l y  wi th  ttic problemc o f  h i s  l i f e  as t h e y  come 

up, s t i l l  t h e  person who i s  t r a i n i n g  t o  be a h e l p e r  should dec ide  - in 
conjunct ion  wi th  t h e  t eache r  o r  t r a i n e r  i f  necessary  - which problems a r e  

app ropr i a t e  t o  t h e  t r a i n i n g  group and which problems should be handled i n  

some o t h e r  f o r m .  

The e x e r c i s e  should a l s o  h e l p  you choose problem a r e a s  which a r e  

capable of some extended development so t h a t  you can avoid having t o  f i n d  

a "new" problem everytime you assume t h e  r o l e  of he lpee .  

Below i s  a l i m i t e d  sample of t h e  k inds  of problems o r  c h a r a c t e r i s t i c s  

of  i n t e r p e r s o n a l  s t y l e  which might se rve  as t h e  content  of p r a c t i c e  s e s s ions  

- I am shy. It t a k e s  t h e  form of being a f r a i d  t o  work wi th  groups and of 

being a f r a i d  t o  r e v e a l  myself.  

- I am not  a s s e r t i v e  enough. S tudents  can run roughshod over  me and I 

j u s t  t ake  it. 

- I g e t  angry very e a s i l y  and l e t  my anger  s p i l l  out  on t h e  s tuden t s .  

- I am a l a z y  person. I f i n d  it e s p e c i a l l y  d i f f i c u l t  t o  expend t h e  kind 

of  energy necessary  t o  be proper ly  prepared f o r  t h e  next  day a t  school .  

- I am a r a t h e r  i n s e n s i t i v e  person. I f i n d  it d i f f i c u l t  t o  know what 

o t h e r s ,  e s p e c i a l l y  t h e  s tuden t s ,  a r e  f e e l i n g .  

- I am ove r ly  c o n t r o l l e d .  I do not  l e t  my emotions show t o  t h e  k i d s ,  i f  

pos s ib l e .  Sometimes I d o n ' t  want them t o  show even t o  myself .  

- I l i k e  t o  c o n t r o l  eve r th ing  t h a t  t h e  s t u d e n t s  do, but I l i k e  t o  do so  

in s u b t l e  ways. I want t o  s t a y  i n  charge a t  a l l  t imes .  

- I have a need t o  be l i k e d .  I seldom do anyth ing  t h a t  would of fendmy 

col leagues  o r  t h e  s tuden t s  because I have a need t o  be seen a s  a good guy. 

- I never  s t o p  t o  examine my va lue  system. I t h i n k  I hold some con- 

f l i c t i n g  va lues .  I am not  even sure  why I am i n t e r e s t e d  i n  teaching .  

- I a m  a counterdependent person. I always have t o  show my f e l l ow 

t e a c h e r s  t h a t  I am f r e e  and an i n d i v i d u a l  i n  my own r i g h t .  I f i n d  it 

e s p e c i a l l y  d i f f i c u l t  t o  g e t  a long  with those  i n  a u t h o r i t y .  

- I m a n  ove r ly  anxious person, e s p e c i a l l y  i n  t each ing  s i t u a t i o n s .  But 

I do not  know why I am l i k e  t h a t .  



- I am stubborn and r i g i d .  I am opinioi la ted and am ready t o  argue wi th  

co l leagues  on almost anything.  This  pu ts  them o f f .  

- I am somewhat sneaky and devious i n  my r e l a t i o n s h i p s  with s tuden t s .  I 

use my charm t o  g e t  them t o  do what I want. 

- I f e e l  i nep t  a t  t imes .  I d o n o t  do t h e  human t h i n g  a t  t h e  r i g h t  t ime.  

For i n s t ance ,  I o f t e n  do not  n o t i c e  when s t u d e n t s  a r e  s u f f e r i n g  some emotion 

and a s  a r e s u l t  I seem t o  be c a l l o u s .  

- I f e e l  a b i t  out  of it, f o r  I be l i eve  t h a t  I am inexperienced and 

somewhat na ive .  When o t h e r s  t a l k  about educa t ion  I f e e l  apprehensive o r  

l e f t  ou t  o r  f i n d  it ha rd  t o  g e t  a f e e l i n g  f o r  what t hey  mean. 

- I a m  unsure of myself .  I f i n d  it hard  t o  s t and  up f o r  my convic t ions  

i n  s t a f f  meetings and parent  conferences.  It i s  easy  t o  g e t  me t o  r e t r e a t .  

- I f i n d  it ha rd  t o  f a c e  c o n f l i c t ,  e i t h e r  between myself and a co l league  

o r  s tudent  o r  even when o t h e r s  a r e  i n  c o n f l i c t .  I g e t  anxious and r e t r e a t  

from it. I am more o r  l e s s  a peace-at-any-price person. 

- When my t each ing  i s  c r i t i c i z e d ,  even l e g i t i m a t e l y  and respons ib ly ,  I 

t end  t o  a t t a c k  my c r i t i c  and t o  respond i n  o t h e r  defens ive  ways. 

This  l i s t  i s  no t  exhaus t ive .  It i s  meant t o  h e l p  s t imu la t e  your 

t h ink ing  about your se l f  i n  ways r e l a t e d  t o  t h e  goa l s  of t r a i n i n g .  



Approprintc? Self-Disclosure f o r  Trainees:  A Search f o r  Themes 

I n  t r a i n i n g  sess ions  t eache r - t r a inees  a r e  going t o  be asked t o  a c t  
both a s  he lpe r s  and a s  helpees.  A s  he lpees ,  while it i s  t r u e  t h a t  t r a i n e e s  
could ro le-p lay  a v a r i e t y  of problems, s t i l l  t h e  most e f f e c t i v e  kind of 
t r a i n i n g  i s  t h a t  which p laces  some demand on t h e  t r a i n e e  t o  d e a l  with 
problems and unused p o t e n t i a l  i n  h i s  o r  he r  own l i f e .  However, i f  t h e  
t r a i n e e  i s  t o  use personal  m a t e r i a l  i n  t h e  t r a i n i n g  sess ions ,  he should 
c a r e f u l l y  choose t h e  i s sues  he wants t o  d i scuss .  Idea l ly ,  t h e  i s s u e s  he 
chooses should have some bearing on h i s  in t e rpe r sona l  teaching s t y l e .  
Furthermore, t h e  i s s u e s  chosen should not  be so s e n s i t i v e  t h a t  t h e  t r a i n e e  
f i n d s  t h e  t r a i n i n g  sess ions  d i s r u p t i v e .  Therefore, t h e  t r a i n e e  should i n  
some way prepare what he i s  going t o  gay. This  exe rc i se  i s  designed t o  
he lp  t h e  t r a i n e e  do p rec i se ly  t h a t .  

F i r s t  of a l l ,  b r i e f l y  l i s t  a s  many of your d i s s a t i s f a c t i o n s ,  problems, 
unused personal  resources a s  poss ib le .  





Choosing t h e  I s sue  You Wish t o  Discuss: ----- 

X - Place an X through t h e  numbers of t h e  i s s u e s  you t h i n k  a r e  t o o  - 
sens i t ive- to  d i scuss ,  i s s u e s  which a r e  not  appropr ia te  f o r  the  
t r a i n i n g  group ( o r  t h i s  s t a g e ) ,  o r  i s s u e s  you simply do not want 
t o  d i scuss .  

( ) Place brackets  around t h e  numbers of t h e  i s s u e s  you t h i n k  t h a t  you 
might be w i l l i n g  t o  d i scuss  i n  t h e  p r a c t i c e  sess ions .  

F - Place an F i n  f r o n t  of t h e  numbers of t h e  i s sues  you t h i n k  might - 
a f f e c t  your funct ioning  a s  a t eache r .  

T - Place a T i n  f r o n t  of t h e  numbers of those  i s s u e s  which a r e  capable - 
of some Thematic development, t h a t  i s ,  problem a r e a s  o r  a r e a s  of 
concern which might be ab le  t o  be explored a t  some l eng th .  

Obviously a s  t h e  t r a i n i n g  program moves forward, you might want t o  add 
o t h e r  i s s u e s  o r  change your mind with respect  t o  t h e  i s sues  you want/do not  
want t o  t a l k  about .  The purpose of t h i s  exe rc i se  i s  t o  he lp  you d iscover  
some subs tant ive  a r e a s  which you f e e l  r e l a t i v e l y  comfortable d iscuss ing .  

An - Example 

A t r a i n e e ' s  l i s t  could look something l i k e  t h i s :  

I am i n t e l l e c t u a l l y  l a z y ;  I d o n ' t  use mjr i n t e l l e c t u a , l  resources 
we l l  when planning f o r  t h e  classroom. 
I am e l i t i s t  a.nd have r e f r a i n e d  from confronting o r  exploring 
my pre judices  concerning c e r t a i n  s tudents .  
I am over ly  concerned with what t h e  s tudents  t h i n k  of me. 
I manipulate s tuden t s  i n  cover t  ways. 
I am somewhat overweight. 
I am r e a l l y  anxious when working with a group of chi ldren .  
I am shy and uncomfortable i n  s t a f f  meetings. I f e e l  threa tened 
by those  more experienced and a r t i c u l a t e  than  I. 
I t h i n k  I should g e t  involved i n  educat ional  change movements, 
but  I d o n ' t  do much about it. 
I sometimes s h i r k  my teaching r e s p o n s i b i l i t i e s  i n  favour of 
personal  comfort. 
I a m  very f i c k l e  i n  terms of my l i k e s  and d i s l i k e s .  
I f a i l  t o  review my va lues  from time t o  t ime.  
I am s e l f i s h  and t h i s  causes some resentment i n  my colleagues.  
I am not sure  I r e a l l y  want t o  teach .  
I o f t e n  f i n d  myself bored with t h e  s tuden t s .  

Some of t h i s  t r a i n e e ' s  judgments might change over t h e  course of t h e  
t r a i n i n g  period.  For ins tance ,  a s  t r u s t  develops i n  t h e  t r a i n i n g  group, 
he may f e e l  t h a t  he could appropr i a t e ly  include more s e n s i t i v e  i s s u e s .  
Eowever, t he  t r a i n e e  should be i n  command of h i s  own se l f -d i sc losu res  and 
not  be pressured by o t h e r s .  Each t r a i n e e u s  l i s t  should provide him with 
some T-F-( ) a r e a s  wi th  which t o  s t a r t  with r e l a t i v e  comfort. 



SESSION V I  

Ob jec t ives  

- To have t r a i n e e s  ga in  s k i l l  i n  responding w i t h  empathy 
i n  l i v e  i n t e r a c t i o n .  

- To have t r a i n e e s  ga in  s k i l l  i n  r a t i n g  responses  f o r  em-  
pathy.  

T ra in ing  

- Tra inees  m e e t  and s h a r e  t h e i r  u se  o f  empathic i n t e r -  
a c t i o n s  i n  t h e  pract icum s e t t i n g .  The t r a i n e r  reviews t h e  
t r a i n i n g  t o  d a t e  and s u g g e s t s  t h a t  t r a i n e e s  a r e  becoming s k i l l -  
f u l  a t  f o rmula t ing  and r a t i n g  w r i t t e n  responses .  The purpose 
and o p e r a t i o n  of t h e  "Empathy Ring" i s  exp la ined  t o  t h e  t r a i n e e s .  

- The "Empathy Ring": T ra inees  s i t  i n  a circle and one 
v o l u n t e e r s  t o  s h a r e  some pe r sona l  material. S u b j e c t  m a t t e r  may 
be from t h e  "Search f o r  Themes" i f  t h e  he lpee  i s  w i l l i n g .  The 
he lpee  s h a r e s  f o r  t h i r t y  t o  f o r t y  seconds,  t hen  s tops .  Every 
second person  i n  t h e  circle o r  " r i n g "  a t t empt s  t o  respond w i t h  
l e v e l  t h r e e  empathy. A t r a i n e e  n o t  wishing t o  respond simply 
s a y s  "pass"  a t  t h i s  t i m e .  Responses fo l low one a f t e r  t h e  o t h e r ,  
w i thou t  r e p l y  from t h e  he lpee .  A f t e r  each r i n g  of  responses  
t h e  he lpee  s h a r e s  h i s  r e a c t i o n s  and t h e  t r a i n e r  and group d i s -  
cus s  r a t i n g s  f o r  some o f  t h e  o f f e r i n g s .  

- The "Empathy Ring" i s  r epea t ed  twice  more. This  t ime 
each  r i n g  of responses  i s  t a p e  recorded  and rep layed  wi th  t h e  
t r a i n e e s  s h a r i n g  t h e i r  r a t i n g s  f o r  each  response.  Helpee feed- 
back i s  used t o  v e r i f y  t h e  accuracy of  r a t i n g s .  Tra inees  t hen  
s h a r e  t h e i r  r e a c t i o n s  t o  t h e  s e s s i o n .  

Remarks 

- I t  can be h e l p f u l  t o  d i s c u s s  t h e  "pas ses"  du r ing  t h e  
r a t i n g  d i s c u s s i o n  a t  t h e  end of each c i r c l e  of  responses .  

- The t r a i n e r  p a r t i c i p a t e s  as a f u l l  member bo th  " sha r ing"  
and responding i n  t u r n .  

- The t r a i n i n g  s e s s i o n s  have become more focused,  w i t h  i n -  
c r eased  e x p e c t a t i o n  f o r  members t o  p a r t i c i p a t e  a c t i v e l y .  This  
can gene ra t e  s t r o n g  r e a c t i o n s  which a r e  acknowledged and d i s -  
cussed i n  t h e  g e n e r a l  s h a r i n g  a t  t h e  end of t h e  s e s s i o n .  



SESSION V I I  

O b j e c t i v e s  

- To have t r a i n e e s  p r a c t i c e  and ga in  s k i l l  i n  responding 
wi th  empathy i n  l i v e  s e t t i n g s .  

- To have t r a i n e e s  g a i n  s k i l l  i n  coding l i v e  responses  f o r  
empathy. 

T ra in ing  

- T r a i n e r  and t r a i n e e s  s h a r e  t h e i r  r e a c t i o n s  t o  Ses s ion  V I .  
Se s s ion  V I I  i s  o u t l i n e d .  

- Tra inees  form t r i o s .  One t a k e s  t h e  r o l e  o f  he lpee  and 
e x p l o r e s  a theme a r e a .  The o t h e r s  a t t empt  t o  respond empathi- 
c a l l y .  The s e s s i o n  i s  tape-recorded and a f te r  f i v e  t o  t e n  min- 
u t e s  t h e  s e s s i o n  i s  s topped and t h e  t a p e  rep layed  and coded by 
t h e  t r i o .  This  p roces s  i s  r epea t ed  u n t i l  each member has  s e rved  
as he lpee .  A segment of  one o f  t h e  t a p e s  i s  chosen f o r  group 
s h a r i n g .  

- Tra inees  come t o g e t h e r  and d i s c u s s  t h e i r  r e a c t i o n s  t o  t h e  
t a s k .  T r i o s  a r e  asked t o  v o l u n t e e r  t h e i r  segments f o r  group 
comment and r a t i n g  feedback.  

Remarks 

- The t r a i n e r  o f f e r s  r a t i n g s  when a p p r o p r i a t e  and a s k s  
s p e c i f i c  i n d i v i d u a l s  t o  r a t e  comment on sha red  segments. 



SESSION V I I I  

O b j e c t i v e s  

- To i n t r o d u c e  t r a i n e e s  t o  r e s p e c t  and genuineness  coding 
schedules .  

- To have t r a i n e e s  g a i n  p r a c t i c e  i n  r a t i n g  f o r  empathy, 
r e s p e c t  and genuineness .  

- To have t r a i n e e s  ga in  s k i l l  i n  responding wi th  empathy, 
r e s p e c t  and genuineness .  

T r a i n i n g  

- T r a i n e r  and t r a i n e e s  d i s c u s s  t h e i r  r e a c t i o n s  t o  Ses s ion  
V I I  and Ses s ion  V I I I  i s  o u t l i n e d .  

- Coding schedu le s  f o r  empathy, r e s p e c t  and genuineness  a r e  
d i s t r i b u t e d  and t h e  r a t i n g  l e v e l s  f o r  r e s p e c t  and genuineness  
d i scus sed .  

- Segments from t h e  demons t ra t ion  v ideo  of  Sess ion  I are 
r a t e d  f o r  r e s p e c t  and genuineness  w i t h  group s h a r i n g  and d i s c u s -  
s i o n .  

- An "Empathy Ring" i s  h e l d ,  w i t h o u t  t a p i n g ,  and t h e  r e s p e c t  
and genuineness  l e v e l s  of t h e  responses  a r e  d i scus sed  du r ing  t h e  
r a t i n g  a n a l y s i s .  

- The t r a i n i n g  s e s s i o n  i s  d i s c u s s e d  and t r a i n e e s  t o l d  t o  
p repa re  an audio- tape of  t h e i r  i n t e r a c t i o n  w i t h  an i n d i v i d u a l  o r  
s m a l l  group o f  s t u d e n t s  du r ing  t h e i r  n e x t  week i n  t h e  schools .  

Remarks 

- References  t o  r e s p e c t  and genuineness  have occur red  a l l  
a long ,  b u t  t h i s  c o n s t i t u t e s  t h e  f i r s t  formal  p r a c t i c e  and coding 
s e s s i o n .  



SESSION I X  

Ob jec t ives  

- To have t r a i n e e s  g a i n  s k i l l  i n  coding responses  f o r  
empathy, r e s p e c t  and genuineness .  

- To have t r a i n e e s  g a i n  s k i l l  i n  responding w i t h  empathy, 
r e s p e c t  and genuineness .  

T ra in ing  

- Tra inees  s h a r e  expe r i ences  r e l a t e d  t o  p repa r ing  t h e i r  
audio- tape ass ignments .  Ses s ion  I X  i s  o u t l i n e d .  

- Coding schedules  f o r  empathy, r e s p e c t  and genuineness  
a r e  d i s t r i b u t e d  and reviewed. 

- Each t r a i n e e  s h a r e s  a  one t o  two minute segment of h i s  
audio- tape and a l l  t r a i n e e s  a s s i g n  r a t i n g s  f o r  empathy, r e s p e c t  
and genuineness  t o  t h e  segment. The r a t i n g s  a r e  then  shared  
and d i s c r e p a n c i e s  d i scus sed .  

- This  f i n a l  s e s s i o n  ends  w i t h  each t r a i n e e  having a chance 
t o  d i s c u s s  w i th  t h e  group t h e  impact  of t he  t r a i n i n g  program f o r  
him. 

Remarks 

- The t r a i n e r  s h a r e s  h i s  r e a c t i o n s  t o  t h e  t r a i n i n g  exper-  
i e n c e  and o f f e r s  concluding remarks t o  t h e  t r a i n e e s .  



APPENDIX C 



PRE- DATA NOTE TO STUDENTS 

Janua ry  1976 

To S t u d e n t s  i n  PDP: 

Your a s s o c i a t e  h a s  been a sked  t o  a s s i s t  i n  c o l l e c t i n g  

d a t a  f o r  a communications s t u d y .  I n  o r d e r  t o  do t h i s ,  you r  

p a r t i c i p a t i o n  i s  needed i n  comple t ing  a  b r i e f  q u e s t i o n n a i r e  

and two communication i ndexes .  

I f  any o f  you s t r o n g l y  o b j e c t  t o  t a k i n g  p a r t  i n  t h i s  

s t u d y ,  you need n o t  p a r t i c i p a t e .  I t  i s  i m p o r t a n t  f o r  you t o  

know, however, t h a t  a l l  i n d i v i d u a l  p a r t i c i p a n t s  i n  t h i s  s t u d y  

w i l l  remain anonymous. No i n d i v i d u a l ' s  r e s p o n s e s  w i l l  be  

s h a r e d  w i t h  any a s s o c i a t e ,  s t u d e n t ,  o r  S F U  f a c u l t y  member. 

The concern  i n  t h i s  s t u d y  i s  n o t  w i t h  t h e  r e s p o n s e s  o f  any 

p a r t i c u l a r  i n d i v i d u a l .  

I have asked  t h a t  p a r t i c i p a n t s  r e c o r d  o n l y  t h e i r  s t u d e n t  

numbers on t h e  i ndexes .  Th i s  i s  n e c e s s a r y  t o  c o l l a t e  your  

r e s p o n s e s  on a l l  p a r t s  o f  t h e  s t udy .  

Many t hanks  t o  a l l  o f  you p a r t i c i p a t i n g  i n  t h e  s t udy .  

N e i l  M c A l l i s t e r -  



COMMUNICATION I N D E X  

PART I 

The fo l lowing  e x c e r p t s  r e p r e s e n t  n i n e  s t u d e n t  s t a t e m e n t s ;  
t h a t  i s ,  exp res s ions  by s t u d e n t s  of f e e l i n g  and c o n t e n t  i n  
d i f f e r e n t  s i t u a t i o n s .  

You may conceive of  t h e s e  s t u d e n t s  as people  who have 
come t o  you i n  a  t ime of  need. These s t u d e n t s ,  f o r  example, 
may be from one o f  your c l a s s e s  i f  you a r e  a t eache r .  W e  
would l i k e  you t o  respond t o  t h e s e  s t u d e n t s  i n  a  meaningful  
and h e l p f u l  way. 

I n  fo rmula t ing  each response ,  keep i n  mind t h o s e  responses  
t h a t  t h e  s t u d e n t  can use  e f f e c t i v e l y  i n  h i s  own l i f e .  

I n  summary, fo rmula te  h e l p f u l  responses  t o  t h e  s t u d e n t  
who has  come t o  you. Try t o  formula te  a  meaningful  response  
t o  t h e  s t u d e n t ' s  immediate exp res s ion .  



i STUDENT NUMBER 

STUDENT STATEMENTS 

1. I f e e l  s o  bad - I have no f r i e n d s .  Nobody l i k e s  me. A l l  t h e  
o t h e r  k i d s  lunch t o g e t h e r  and p l a y  t o g e t h e r .  They always 
l e a v e  me o u t  - as i f  t hey  don' t even c a r e  about  m e .  Sometimes 
when I ' m  a l l  a lone  and a l l  t h e  o t h e r  k i d s  a r e  t o g e t h e r  I f e e l  
l i k e  c ry ing .  Why d o e s n ' t  anyone l i k e  me? I t r y  t o  be n i c e ,  
b u t  no th ing  seems t o  work. I guess  t h e r e  i s  no th ing  I can do. 

2 .  I t  makes me s o  mad! Everybody i s  always t e l l i n g  m e  what t o  
do and what n o t  t o  do. When I ' m  a t  home, my p a r e n t s  t e l l  me 
what i s  b e s t  f o r  m e .  A t  s choo l  i t ' s  t h e  t eache r .  Even my 
f r i e n d s  bo the r  m e .  Everybody pushes me around. Sometimes 
I f e e l  l i k e  punching them a l l  i n  t h e  nose! They had j u s t  
b e t t e r  l e a v e  m e  a lone  and l e t  m e  do t h i n g s  t h e  way I want t o .  

3 .  I ' m  s o  e x c i t e d  and e v e r y t h i n g  i s  going s o  g r e a t !  I r a n  f o r  
p r e s i d e n t  of my c l a s s  and I won; I guess  t h e  o t h e r  k i d s  
r e a l l y  l i k e  me. And today my t e a c h e r  s a i d  I was one of t h e  
b e s t  s t u d e n t s  she  e v e r  had; she  makes me f e e l  a l l  warm i n s i d e .  
And n e x t  week, du r ing  s p r i n g  v a c a t i o n ,  I ' m  going t o  have a  
g r e a t  t ime w i t h  my family .  I ' m  s o  happy. I t ' s  unbe l i evab le .  
Some people  make m e  f e e l  s o  good. 

4 .  I j u s t  d o n ' t  know what t o  do. I t r y  very  hard i n  s choo l ,  b u t  
no th ing  seems t o  s i n k  i n .  I guess  I ' m  n o t  very  smart .  No- 
body seems t o  c a r e  t h a t  I t r y .  What r e a l l y  h u r t s  i s  when -I 
s e e  my p a r e n t s  b ragging  t o  o t h e r s  about  how smart  my b r o t h e r  
i s ;  they  never  even mention m e  -- t hey  even change t h e  s u b j e c t  
when I ' m  mentioned. Oh, I wish I could do b e t t e r ,  b u t  I c a n ' t .  
The smar t  k i d s  a r e  r e a l l y  lucky -- everybody l i k e s  them be- 
cause  they  a r e  smart .  Sometimes I even g e t  mad a t  myself 
because I c a n ' t  do any b e t t e r .  



I g e t  s o  angry i n  s choo l !  Everyone t e l l s  you what you have 
t o  l e a r n ,  and t hey  d o n ' t  even c a r e  abou t  what you a r e  i n t e r -  
e s t e d  i n .  You are supposed t o  l i k e  whatever  t h e y  want t o  
t e a c h  you. And some o f  t h e  s t u p i d  t h i n g s  t hey  make you do 
j u s t  t o  g e t  a good g rade ;  I l e a r n  more t han  some k i d s  who 
g e t  a l l  A ' s .  For  m e  s choo l  i s  a was t e  o f  t i m e .  The peop l e  
t h e r e  make m e  s o  mad sometimes I want t o  t e l l  them t h a t  I 
j u s t  d o n ' t  c a r e  abou t  a l l  t h e i r  s t u p i d  s u b j e c t s .  But I c a n ' t  
because  I ' d  g e t  i n t o  t r o u b l e  and t h a t  would make m e  even 
more angry.  I cou ld  scream and blow the schoo l  up eve ry  t i m e  
I see it. 

6. Each day I g e t  up a t  t h e  c rack  o f  dawn and people  wonder 
why. I do because  I have a l ong ing  t o  l e a r n  abou t  myself  
and t h e  t h i n g s  around m e .  I t ' s  s o  e x c i t i n g !  Each moment I 
see o r  l e a r n  something new -- c a t e r p i l l a r s  become b u t t e r -  
f l i e s ,  t h e  sun i s  a c t u a l l y  b i g g e r  t h a n  t h e  e a r t h ,  o r  my 
body i s  made o f  many t i n y  cel ls .  I f e e l  l i k e  I ' m  bubb l ing  
o v e r  w i t h  exc i t emen t .  I want t o  l e a r n  and d i s c o v e r  t h i n g s  
a l l  day long! 

7.  Whenever w e  d i v i d e  up t o  chose  s i d e s  t o  p l a y  I ' m  always t h e  
l a s t  one p icked .  I ' m  s o  awkward and I d o n ' t  seem t o  p l a y  
t h e  way t h e  o t h e r s  want  m e  t o .  No one e v e r  wants  m e  on 
t h e i r  s i d e .  I t  r e a l l y  makes m e  f e e l  bad t o  be  t h e  l a s t  one 
l e f t .  When everybody i s  p l a y i n g  I j u s t  l e a n  a g a i n s t  t h e  
n e a r e s t  w a l l  -- sometimes I cou ld  c r y ;  when I do I f e e l  
worse t h a n  e v e r  -- and a l l  t h e  o t h e r  k i d s  l augh  a t  m e  then .  
I h a t e  my body; why c o u l d n ' t  I have g o t t e n  a d i f f e r e n t  one? 

8. People  g e t  m e  s o  mad! Sometimes I f e e l  l i k e  r e a l l y  l e t t i n g  - 
them have it. That  would a t  l e a s t  make them s t o p  making fun  
o f  t h e  way I look.  J u s t  because  I ' m  b i g g e r  t h a n  most k i d s  
my age t hey  c a l l  m e  names. The o t h e r  k i d s  c a l l  m e  " l a r d y "  
o r  " f a t s o " .  Sometimes my t e a c h e r  s a y s  I ' m  a b i g  b u l l y .  
Even my dad and mom d o n ' t  l i k e  t h e  way I look;  t hey  k i d  m e  
by s a y i n g ,  " Y o u ' l l  grow o u t  o f  it, w e  hope."  W e l l ,  t h e y  
j u s t  b e t t e r  watch o u t  because  I ' l l  show them I can r e a l l y  be  
a b u l l y  i f  I want t o .  I ' m  n o t  go ing  t o  l e t  them make fun  of  
m e  and g e t  away w i t h  it. 



9 .  I could j u s t  run and run and run.  I f e e l  s o  s t r o n g .  I n  
gym today I b e a t  everybody on t h e  p h y s i c a l  f i t n e s s  test .  
A t  home I g e t  my work done f a s t e r  t han  anybody e l s e .  I ' m  
s o  f u l l  of  energy and I have s o  many ways t o  use  it. I'm 
s o  happy and s o  s t r o n g  I could work and p l a y  and never  s t o p .  



DISCRIMINATION I N D E X  

PART I1 

A t e a c h e r  i s  a  person  who is  l i v i n g  e f f e c t i v e l y  himself  
and who d i s c l o s e s  himself  i n  a genuine and c o n s t r u c t i v e  f a s h i o n  
i n  response  t o  o t h e r s .  H e  communicates an a c c u r a t e  empathic 
unders tanding  and a r e s p e c t  f o r  a l l  of h i s  s t u d e n t s  and may 
gu ide  d i s c u s s i o n s  w i th  h i s  s t u d e n t s  i n t o  s p e c i f i c  f e e l i n g s  and 
expe r i ences .  He communicates conf idence  i n  what he i s  doing 
and i s  spontaneous and i n t e n s e .  I n  a d d i t i o n ,  whi le  he i s  open 
and f l e x i b l e  i n  h i s  r e l a t i o n s  w i t h  s t u d e n t s ,  i n  h i s  commitment 
t o  t h e i r  we l f a re  he i s  q u i t e  capable  of  a c t i v e ,  a s s e r t i v e ,  and 
even con f ron t ing  behavior  when it i s  a p p r o p r i a t e .  

None o f  Some o f  t h e  
t h e s e  con- c o n d i t i o n s  
d i t i o n s  a r e  a r e  commun- 
communicated i c a t e d  and 
t o  any no- some are 
t i c e a b l e  n o t .  
degree  i n  
t h e  person.  

A l l  o f  t h e  A l l  of  t h e  A l l  of t h e  
c o n d i t i o n s  c o n d i t i o n s  c o n d i t i o n s  
a r e  commun- a r e  commun- a r e  f u l l y  
i c a t e d  a t  a i c a t e d ,  and communi- 
minimally some are i c a t e d  
f a c i l i  ta- cornrnuni - s imul tan-  
t i v e  l e v e l .  c a t e d  f u l l y .  eous ly  and 

c o n t i n u a l l y .  

You w i l l  r e ad  a  number o f  e x c e r p t s  of h e l p e r  responses .  . 
Rate each  e x c e r p t  1 .0 ,  1 .5 ,  2 . 0 ,  2.5, 3.0, 3.5, 4.0, 4.5, 5.0,  
u s i n g  t h e  above continuum. Record your r a t i n g  i n  t h e  a p p r o p r i a t e  
box b e s i d e  each  s t a t emen t .  



STUDENT NUMBER 

HELPER RESPONSES 

1. I f e e l  s o  bad -- I have no f r i e n d s .  Nobody l i k e s  m e .  A l l  
t h e  o t h e r  k i d s  lunch  t o g e t h e r  and p l a y  t o g e t h e r .  They 
a lways  l e a v e  m e  o u t  -- as i f  t h e y  d o n ' t  even c a r e  abou t  m e .  
Sometimes when I ' m  a l o n e  and a l l  t h e  t h e  o t h e r  k i d s  a r e  t o -  
g e t h e r  I f e e l  l i k e  c r y i n g .  Why d o e s n ' t  anyone l i k e  me? 
I t r y  t o  be  n i c e ,  b u t  n o t h i n g  s e e m s  t o  work. I guess  
t h e r e  i s  n o t h i n g  I can do. 

a .  Maybe you j u s t  have t o  a c c e p t  t h i n g s  a s  1. a .  
t h e y  are 

b. What you should  do i s  t h i s .  P i ck  o u t  some- 
one who migh t  be  a f r i e n d .  Go up t o  him 
and ea t  l unch  w i t h  him. And t h e n  a s k  him . 
t o  p l a y  w i t h  you. Don ' t c r y ,  don' t g i v e  up. 

c. You have t r i e d  making f r i e n d s  b u t  n o t h i n g  
works. And now you f e e l  s o  a l o n e .  

d. No m a t t e r  what you do, n o t h i n g  works. You 
even e x p e c t  t h a t  it w i l l  be t h e  same 
h e r e  w i t h  m e .  

2 .  I t  makes m e  s o  mad! Everybody i s  always t e l l i n g  m e  what t o  
do and what n o t  t o  do. When I ' m  a t  home, my p a r e n t s  t e l l  
m e  what i s  b e s t  f o r  m e .  A t  s c h o o l  i t ' s  t h e  t e a c h e r .  Even 
my f r i e n d s  b o t h e r  m e .  Everybody pushes  m e  around.  Some- 
t i m e s  I f e e l  l i k e  punching them a l l  i n  t h e  nose!  They had 
j u s t  b e t t e r  l e a v e  m e  a l o n e  and l e t  m e  do t h i n g s  t h e  way 
I want t o .  

You g e t  s o  angry  when peop le  d o n ' t  l e t  you a. 
do t h i n g s  t h e  way you want t o .  You j u s t  
a r e n ' t  go ing  t o  l e t  them push you around 

n 
anymore. And I ' d  b e t t e r  watch my s t e p  too!  

Everybody pushes  you around s o  much you 
f e e l  l i k e  l e t t i n g  them have it. 

Don' t  g e t  s o  mad. I t h i n k  t h e r e  i s  a t i m e  
t o  t a k e  o r d e r s  and a t i m e  t o  g i v e  o r d e r s .  
Th i s  i s  what I t h i n k  you shou ld  l e a r n .  

Everybody g e t s  pushed around sometime 
d u r i n g  t h e i r  l i f e .  



3 .  I ' m  s o  e x c i t e d  and eve ry th ing  i s  going g r e a t !  I r a n  f o r  
p r e s i d e n t  of my c l a s s  and I won! I guess  t h e  o t h e r  k i d s  
r e a l l y  l i k e  me. And today my t e a c h e r  s a i d  I was one of  t h e  
b e s t  s t u d e n t s  she  had e v e r  had; she  makes m e  f e e l  a l l  w a r m  
i n s i d e .  And n e x t  week, du r ing  s p r i n g  v a c a t i o n ,  I ' m  going 
t o  have a  g r e a t  t ime wi th  my family .  I ' m  s o  happy. I t ' s  
unbe l i evab le .  Some people  make m e  f e e l  s o  good. 

a .  Did you s a y  eve ry th ing  i s  going g r e a t ?  
What do you mean -- people  make you f e e l  

3 .  a. I '  
s o  good? Make s u r e  you work hard  s o  it 
might s t a y  t h i s  way. 

b.  You a r e  g e t t i n g  a long  s o  w e l l  w i t h  everybody b.  1 
you c a n ' t  b e l i e v e  it. 

c .  You f e e l  s o  good i n s i d e  when t h e r e  a r e  people  c .  I 1 
you can be c l o s e  t o  -- you know t h e r e  i s  
something good i n  you and i n  them. I can 
feel  it  now w i t h  you. 

d. This  probably won ' t  l a s t  long.  d. 

4 .  I j u s t  d o n ' t  know what t o  do. I t r y  very  hard i n  s choo l ,  b u t  
no th ing  seems t o  s i n k  i n .  I guess  I ' m  n o t  very  smart .  
Nobody seems t o  c a r e  t h a t  I t r y .  What r e a l l y  h u r t s  i s  when 
I s e e m  my p a r e n t s  b ragging  t o  o t h e r s  about  how smar t  my 
b r o t h e r  i s ;  they  never  even mention m e  -- they  even change 
t h e  s u b j e c t  when I ' m  mentioned. Oh, I wish I could do b e t t e r ,  
b u t  I c a n ' t .  The smart k i d s  a r e  r e a l l y  lucky -- everybody 
l i k e s  them because they  are smart .  Sometimes I even g e t  
mad a t  myself because I c a n ' t  do any b e t t e r .  

You have t r i e d  s o  ha rd ,  no th ing  seems t o  work, 
and nobody seems t o  c a r e .  4 .  a. I 
You f e e l  s o  s a d  because your e f f o r s t  h a v e n ' t  
p a i d  o f f  and because people  c l o s e  t o  you are 
ashamed o f  you. And now you t h i n k  t h e r e  i s  
something ug ly  about  you, and I might come 
t o  f e e l  t h a t  way too .  

Have you done any th ing  t o  make your p a r e n t s  
proud of you? I ' m  a l l  f o r  l e t t i n g  people  
s u f f e r  when they  deserve  it. 

You probably need t o  work a  l i t t l e  h a r d e r . -  
Give your p a r e n t s  a  reason  t o  t h i n k  you a r e n ' t  
dumb. 



5. I g e t  s o  angry i n  school!  Everyone t e l l s  you what you have 
t o  l e a r n ,  and they  don' t even c a r e  about  what .you a r e  
i n t e r e s t e d  i n .  You a r e  supposed t o  l i k e  whatever they  want 
t o  t e a c h  you. And some of  t h e  s t u p i d  t h i n g s  they  make you 
do  j u s t  t o  g e t  a good grade;  I l e a r n  more than  some k i d s  
who g e t  a l l  A ' s .  For  m e  s choo l  i s  a waste  of time. The 
people  t h e r e  make m e  s o  mad t h a t  sometimes I want t o  t e l l  
them t h a t  I j u s t  d o n ' t  c a r e  about  a l l  t h e i r  s t u p i d  s u b j e c t s .  
But I c a n ' t ,  because I ' d  g e t  i n t o  t r o u b l e  and t h a t  would 
make m e  even more angry.  I could scream and blow t h e  
s choo l  up eve ry  t i m e  I s e e  it. 

a. There are good and bad t h i n g s  about  school .  5. a .  
Make s u r e  you know which i s  which. Try 
doing what your t e a c h e r s  want and maybe 

CI 
y o u ' l l  g e t  more chances t o  do what you want. 

b. Some people  g e t  i n t o  t r o u b l e  more than  o t h e r s .  b. 

c. You a r e  mad! You're caught  between express -  
i n g  what you f e e l  and be ing  bored i n  school .  

d. I t ' s  l i k e  shou t ing  i n  an empty room. No one 
can hea r  you. 

6. Each day I g e t  up a t  t h e  c rack  o f  dawn and people  
wonder why. I do because I have a longing  t o  
l e a r n  about  myself and t h e  t h i n g s  around m e .  
I t ' s  s o  e x c i t i n g !  Each moment I s e e  o r  l e a r n  
something new -- c a t e r p i l l a r s  become b u t t e r f l i e s ,  
t h e  sun i s  a c t u a l l y  b igge r  t han  t h e  e a r t h ,  o r  
my body i s  made of  many t i n y  c e l l s .  I f e e l  l i k e  
bubbl ing over  w i t h  exc i tement .  I want t o  l e a r n  
and d i s c o v e r  t h i n g s  a l l  day long! 

You a r e  f u l l  of  exc i tement  and you want t o  
l e a r n  e v e r y t h i n g  t h e r e  i s  t o  l e a r n .  

What about  o t h e r  t h i n g s  i n  your l i f e ?  A r e  
t hey  a s  e x c i t i n g ?  

Is t h a t  so?  A r e  you on v a c a t i o n  now? What 
about  t h e  t imes  when you d i d n ' t  f e e l  t h i s  
way? 

Hey, you make m e  f e e l  good i n s i d e !  You a r e  
f u l l  o f  l i f e  and you want t o  s e e  and f e e l  - 
i t  everywhere you go. 



7. Whenever w e  d i v i d e  up t o  choose s i d e s  t o  p l a y  I ' m  always 
t h e  l a s t  one p icked .  I ' m  s o  awkward and I d o n ' t  seem t o  
p l a y  t h e  way t h e  o t h e r s  want m e  t o .  No one e v e r  wants me 
on t h e i r  s i d e .  I t  r e a l l y  makes m e  f e e l  bad t o  be  t h e  l a s t  
one l e f t .  When everybody i s  p l a y i n g  I j u s t  l e a n  a g a i n s t  
t h e  n e a r e s t  w a l l  -- sometimes I cou ld  c r y ;  when I do I 
s imply  f e e l  worse t han  e v e r  -- and a l l  t h e  o t h e r  k i d s  l augh  
a t  m e  then .  I h a t e  my body; why c o u l d n ' t  I have g o t t e n  a 
d i f f e r e n t  one.  

a. A r e  t h e r e  t i m e s  when you a r e n ' t  t h e  l a s t  
one chosen? I f  s o ,  what are t h e s e  t i m e s  

7. a. 1-1 
l i k e ?  You probab ly  t r y  a  l i t t l e  h a r d e r  t hen ,  
don ' t you? 

b. You h a t e  how you look and everybody else does  b. 1-1 
t o o .  A t  t i m e s  you f e e l  s o  h o p e l e s s  you 
cou ld  c r y  -- you see n o t h i n g  t o  do. 

c. There a r e  o t h e r  k i d s  who f e e l  j u s t  as you do. 

d. You a r e  l e f t  o u t  o f  a l l  t h e  f u n  and i t ' s  
because  o f  a  body you wished you d i d n ' t  have.  
I f  you w e r e  o n l y  j u s t  n o t  you. 

8.  Peop le  g e t  m e  s o  mad. Sometimes I f e e l  l i k e  r e a l l y  l e t t i n g  
them have it. Tha t  would a t  l e a s t  make them s t o p  making 
fun  o f  t h e  way I look.  J u s t  because  I ' m  b i g g e r  t h a n  most 
k i d s  my age ,  t h e y  c a l l  m e  names. The o t h e r  k i d s  c a l l  m e  
" l a r d y "  o r  " f a t s o " .  Sometimes my t e a c h e r  s a y s  I ' m  a  b i g  
b u l l y .  Even my dad and mom don' t l i k e  t h e  way I look ;  t h e y  
k i d  m e  by s a y i n g ,  " Y o u ' l l  grow o u t  o f  i t ,  w e  hope". W e l l ,  
t h e y  j u s t  b e t t e r  watch o u t  because  I ' l l  show them I can 
r e a l l y  be  a  b u l l y  i f  I want t o .  I ' m  n o t  go ing  t o  l e t  them 
make fun of m e  and g e t  away w i t h  it. 

a. Have you p i cked  on k i d s  s m a l l e r  t h a n  you? 
Maybe you dese rve  be ing  c a l l e d  names. 

b. Don' t show them, don' t be  a b u l l y .  Tha t  
w i l l  s imply  make more t r o u b l e .  You a r e  
b i g g e r ,  s o  t r y  b e i n g  n i c e  s o  you d o n ' t  
s c a r e  t h e  o t h e r  k i d s .  

c. They had b e t t e r  watch o u t ,  because  you a r e  
b i g  enough t o  l e t  them have it and you w i l l  
i f  t h e y  push you t o o  f a r .  

,d .  You a r e  b i g  and s t r o n g ,  no one r e c o g n i z e s  
t h i s ,  and even people  c l o s e  t o  you poke fun  
a t  you. You won' t l e t  them, o r  m e  e i t h e r ,  
make f u n  o f  you. R igh t ?  



9 .  I c o u l d  j u s t  run  and run  and r u n .  I f e e l  s o  s t r o n g .  I n  
gym t o d a y  I b e a t  everybody on t h e  p h y s i c a l  f i t n e s s  t es t .  
A t  home I g e t  my work done f a s t e r  t h a n  anyone else. I ' m  
s o  f u l l  o f  e n e r g y  and I have s o  many ways t o  u s e  it. I ' m  
s o  happy and s o  s t r o n g  I c o u l d  work and p l a y  and n e v e r  
s t o p .  

a. Keep working,  ea t  w e l l ,  s l e e p  w e l l ,  and 9. a .  I I 
l i s t e n  t o  what  your  p a r e n t s  t e l l  you. 

b. I t ' s  n o t  n i c e  t o  b r a g  so much 

c. Using a l l  o f  your  e n e r g y  a l l  day l o n g  
makes you happy and s t r o n g .  

d .  A t  t h e  same t i m e  you f e e l  p e a c e f u l  and 
e x c i t e d  i n s i d e ;  when you want  e n e r g y  it i s  
t h e r e  t o  u s e .  You can  f a c e  e v e r y t h i n g  
knowing you w i l l  be even s t r o n g e r  and-more 
a l i v e  tomorrow. 



PRE-DATA STUDENT BACKGROUND INFORMATION 

STUDENT NUMBER 

Sex 
Male Female 

S t u d e n t  s t a t u s  

Undergraduate  lower  l e v e l s  

Undergraduate  upper  l e v e l s  

Gradua te ,  s p e c i a l ,  o r  q u a l i f y i n g  s t u d e n t  

What i s  you r  p r e s e n t  cumula t ive  g r ade  p o i n t  average?  

F a c u l t y  p r i o r  t o  PDP e n t r y  

A r t s  S c i e n c e s  

I n t e r d i s c i p l i n a r y  s t u d i e s  Educa t ion  

P l e a s e  s t a t e  e i t h e r  you r  academic major  o r  you r  two minors  
be  low. 

Major Minor 

What g r ade  l e v e l  do you want  t o  t e a c h ?  

Pre - schoo l  K inde rga r t en  o r  pr imary - 
I n t e r m e d i a t e  J u n i o r  Secondary 

S e n i o r  Secondary 

I wish  t o  thank  you f o r  you r  co -ope ra t i on  i n  comple t ing  t h e s e  
i n s t r u m e n t s  and r e a s u r e  you t h a t  t h e  anonymity o f  r e sponse s  w i l l  
be p r e s e r v e d .  



POST-DATA LETTER TO STUDENTS 

November 1976.  

To The S t u d e n t :  

Some t ime  e a r l y  l a s t  s p r i n g  you completed a  s t u d e n t  

q u e s t i o n n a i r e  and two communication i n d e x e s  as p a r t  of  t h e  

p r e l i m i n a r y  d a t a  f o r  a communications s t u d y .  I n  o r d e r  f o r  

t h e  s t u d y  t o  be completed i t  i s  e s s e n t i a l  f o r  you t o  com- 

p l e t e  a  second set of communication i n d e x e s  and a s h o r t  

q u e s t i o n n a i r e  . 
I w i s h  t o  remind you a g a i n  t h a t  a l l  p a r t i c i p a n t  r e s -  

ponses  w i l l  remain anonymous - t h e y  p i i l l  n o t  be s h a r e d  

w i t h  a n j  a s s o c i a t e ,  s t u d e n t ,  o r  f a c u l t y  member. It i s  

n e c e s s a r y ,  however, t o  have y o u r  s t u d e n t  number e n t e r e d  on 

t h e  v a r i o u s  i t e m s  i n  o r d e r  t o  c o r r e l a t e  t h e  m a t e r i a l .  

F i n a l l y ,  l e t  m e  thank  you f o r  p a r t i c i p a t i n g  i n  t h i s  

s t u d y  and I a p o l o g i z e  f o r  n o t  b e i n g  a b l e  t o  work d i r e c t l y  

w%th you t h i s , s e c o n d  t3me a r o u n d .  

S i n c e r e l y ,  

Neil M c A l l i s t e r  

P.S.  D i r e c t i o n s  f o r  t h i s  phase  o f  t h e  s t u d y  s ta r t  on t h e  
n e x t  page .  



POST-DATA STUDENT INSTRUCTIONS 

*** IMPORTANT *** 

READ THESE DIRECTIONS BEFORE E X A M I N I N G  THE REST OF THIS PACKAGE 

D i r e c t i o n s  f o r  completing t h e  communication indexes:  

1) I t  i s  e s s e n t i a l  t h a t  P a r t  I be completed f i r s t  and 
wi thou t  looking  a t  any of  P a r t  11. 

- Read t h e  d i r e c t i o n s  f o r  P a r t  I (on nex t  page) and 
proceed t o  formula te  your responses  t o  each of  t h e  n i n e  
' s t u d e n t  s t a t emen t s  ' . 
- E n t e r  your name o r  s t u d e n t  number on each page. 

2 )  When you have f i n i s h e d  w r i t i n g  your responses  t o  P a r t  I 
r ead  t h e  cover  s h e e t  f o r  P a r t  I1 and proceed t o  r a t e  
each  s i t u a t i o n .  

- Again e n t e r  your name o r  s t u d e n t  number on each  page. 

- Do n o t  make any a l t e r a t i o n s  t o  your responses  t o  
P a r t  I a f t e r  s t a r t i n g  on P a r t  11. 

3 )  Upon completing P a r t  I and P a r t  I1 p l e a s e  f i l l  i n  t h e  
q u e s t i o n n a i r e  ( l a s t  page) and p l a c e  a l l  m a t e r i a l s  i n  
t h e  envelope prov ided  and r e t u r n  i t  t o  your f a c u l t y  
a s s o c i a t e  o r  m a i l  it t o :  

N e i l  M c A l l i s t e r  
F a c u l t y  of  Educat ion 
Simon F r a s e r  U n i v e r s i t y  
Burnaby 2 ,  B. C. 
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POST-DATA QUESTIONNAIRE 

S t u d e n t  Number 

P r e s e n t  S t a t u s  (Check One) 

a )  - Withdrawn from PDP -- D a t e  of  wi thdrawal :  

b) - E n r o l l e d  i n  Ed 401-402. 

c)  - E n r o l l e d  i n  Ed 404. 

d) - E n r o l l e d  i n  Ed 405. 

Academic Semester  Data: I t  i s  n e c e s s a r y ,  f o r  t h e  purpose  

o f  t h i s  s t u d y ,  t o  know i f  you completed Educ 483 and/or  

Educ 484 g i v e n  by Wassermann and Company i n  b u i l d i n g  3  

t h i s  p a s t  summer semester. P l e a s e  check t h e  a p p r o p r i a t e  

i t e m .  

a)  - Did NOT t a k e  Educ 483/484 - Wassermann s e c t i o n .  

b, - Completed 8 hours  o f  Educ 483 o r  484 - Wassermann. 

C) - Completed 16 hou r s  of  Educ 483/484 - Wassermann. 

The complet ion of t h i s  q u e s t i o n n a i r e  conc ludes  t h e  p r e s e n t  
phase  o f  t h i s  s t udy .  I would l i k e  t o  t a k e  t h i s  o p p o r t u n i t y  t o  
thank you f o r  your  a s s i s t a n c e  a s  a  p a r t i c i p a n t .  Without  your  
c o o p e r a t i o n  it  cou ld  n o t  have been under taken.  

I f  you wish a summary o f  t h e  r e s u l t s  w r i t e  m e  n e x t  semester 
and I shou ld  be  a b l e  t o  s end  you something.  Again, thanks  f o r  
your  he lp .  

S i n c e r e l y ,  

N e i l  M c A l l i s t e r  
F a c u l t y  o f  Educat ion 
Simon F r a s e r  U n i v e r s i t y  



APPENDIX D 



CARKHUFF'S GLOBAL RATING SCALE 

FOR R A T I N G  HELPER RESPONSES 

A t e a c h e r  i s  a  person who i s  l i v i n g  e f f e c t i v e l y  himself  
and who d i s c l o s e s  himself  i n  a genuine and c o n s t r u c t i v e  f a s h i o n  
i n  response t o  o t h e r s .  H e  communicates an a c c u r a t e  empathic 
unders tanding  and a r e s p e c t  f o r  a l l  of  h i s  s t u d e n t s  and may 
guide d i s c u s s i o n s  w i th  h i s  s t u d e n t s  i n t o  s p e c i f i c  f e e l i n g s  and 
expe r i ences .  H e  communicates conf idence i n  what he i s  doing 
and i s  spontaneous and i n t e n s e .  I n  a d d i t i o n ,  whi le  he  i s  open 
and f l e x i b l e  i n  h i s  r e l a t i o n s  w i t h  s t u d e n t s ,  i n  h i s  commitment 
t o  t h e i r  w e l f a r e  he is  q u i t e  capable  of  a c t i v e ,  a s s e r t i v e ,  and 
even con f ron t ing  behavior  when i t  i s  a p p r o p r i a t e .  

None o f  
t h e s e  con- 
d i t i o n s  a r e  
communicated 
t o  any no- 
t i c e a b l e  
degree  i n  
t h e  person.  

Some of  t h e  A l l  of  t h e  A l l  o f  t h e  A l l  o f  t h e  
c o n d i t i o n s  c o n d i t i o n s  c o n d i t i o n s  c o n d i t i o n s  
a r e  commun- a r e  commun- are commun- a r e  f u l l y  
i c a t e d  and i c a t e d  a t  a i c a t e d ,  and communi- 
some a r e  minimally some a r e  i c a t e d  
n o t .  f  a c i l i  ta- communi- s imul tan-  

t i v e  l e v e l .  c a t e d  f u l l y .  eous ly  and 
c o n t i n u a l l y .  
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RATERS' SHORT FORM FOR RATING 
EMPATHY, RESPECT AND GENUINENESS 

EMPATHY 
-- - 

Ignores  f e e l -  
i n g s  

- c r i t i c a l  
- s h i f t s  from 

o r  d e n i e s  
r e a l i t y  

- -- -- 

P a r t i a l  aware- 
n e s s  

-d i sa l l ows  
-mora l izes  
- adv i se s  
-ques t ions  
- te l l s  how he 

t h i n k s  and 
f e e l s  

Communicates 
t h a t  heard  
what s a i d  

- r e f l e c t s  s u r -  
f a c e  f e e l i n g  
and c o n t e n t  

-no t  h u r t f u l  
no r  h e l p f u l  

Adds new 
meaning 

RESPECT 
- - 

Over t ly  communi- 
c a t e s  n e g a t i v e  
r e g a r d  

S u b t l e  n e g a t i v e  
r e g a r d  

-pu ts  o f f  
- d i v e r t s  
-wi thholds  s e l f  

I n t e r e s t  

-minimal warmth 
-no n e g a t i v e  

r ega rd  
-open 

Recognizes 
worth and/or w i l l  
e n t e r  he lp ing  
r e l a t i o n s h i p  

- involved 
-helpee al lowed 

t o  be himself  

GENUINENESS 

Phony 

Anonymous 

-detached 
- r o l e  played 

Not phony o r  
de fens ive  

- c o n t r o l l e d  ex- 
p r e s s i o n  

-no demonstra ted 
incongruence 
between expres -  
s i o n s  and 
f e e l i n g s  

- d o e s n ' t  e x p r e s s  
f e e l i n g s  which 
could  impede t h e  
r e l a t i o n s h i p  

Not phony o r  
de fens ive ,  s h a r e s  
s e l f  

-spontaneous 
- h u r t f u l  respon- 
ses communicated 
c o n s t r u c t i v e l y  


