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ABSTRACT 

This study is  an e m i n a t i o n  of an urban elementary school s e t  

i n  a r e s iden t i a l ,  middle c l a s s  area. Twenty percent of t h e  school 

population came from an Indian Reserve located d i r e c t l y  beside t h e  

r e s iden t i a l  area. Findings i n  t h e  study a r e  based on interviews with 

a l l  t h e  teachers  and approximately half  of t he  Indian parents whose 

chi ldren attended t h e  school, and observations made during twelve months 

t h e  authour spent teaching i n  t he  school. 

The study can be broken i n t o  f i v e  par ts .  F i r s t ,  t h e  economic, 

soc i a l  and c u l t u r a l  aspects  of t he  r e s iden t i a l  community ard  t h e  Reserve 

a r e  described i n  su f f i c i en t  d e t a i l  t o  serve a s  a reference source f o r  

t h e  comments and viewpoints outl ined l a t e r .  Second, t h e  opinions of 

t he  teachers regarding t h e  home environment of t h e  Indian chi ldren a r e  

s t a t ed  a s  wel l  as t h e i r  comments on t h e  e f f ec t  of t h a t  environment on t he  

learning pa t te rns  of t h e  Indian children. Third, t he  comments of t h e  

teachers a r e  noted regarding t h e  s o c i a l  r e l a t i ons  of t h e  Indian and 

White children. Included i n  t h i s  sec t ion  a r e  t h e  r e s u l t s  of sociograms 

conducted i n  t h e  rooms which show t h e  choice and r e j ec t i on  pa t te rns  

involving Indian children. Fourth, t h e  teachers f i l l e d  out question 

Sheets concerning t h e i r  expectations f o r  t h e  Indian chi ldren i n  t h e i r  

rooms. The da t a  from these  questionnaires were analyzed ard t he  r e s u l t s  

compared with t h e  research i n  t he  l i t e r a t u r e  on t h e  e f f ec t s  on performance 

of low o r  high expectations. F i f t h ,  t h e  teachers  were asked t o  discuss  

t h e  pa r t i cu l a r  q u a l i t i e s  needed by a teacher i n  t h a t  school and t o  

( i i i )  



describe t he  aims of such a school with regards t o  t h e i r  Indian pupils. 

These a r e  compared with t h e  views of t h e  Indian parents who were i n t e r -  

viewed and with comments from the  l i t e r a t u r e  on t h e  aims and object ives  

of education. 

I n  any s i t u a t i o n  where two cul tures  contact  each other ,  ethno- 

c e n t r i c i t y  i s  an inherent  charac te r i s t i c .  The f i r s t  conclusion of t h e  

study i s  t h a t  the  majority of t h e  teachers  had an ethnocentric under- 

standing of t h e  home environment of t h e  chi ldren and t h a t  t h i s ,  a s  wel l  

a s  teachers '  l o w  expectations were s i gn i f i c an t  f ac to r s  contributinq 

t o  t h e  low performance l e v e l  of t h e  Indian children. The teachers 

were q u i t e  competent i n  t h e i r  analys is  of t h e  learning problems of t he  

chi ldren but were i n su f f i c i en t l y  aware of t h e  c u l t u r a l  and soc i a l  aspects  

of t h e  possible causes and solut ions  t o  these  problems. 

The second conclusion of t h i s  study i s  t h a t  teachers i n  in-  

tegrated schools must have pre-service and in-service t ra in ing  which w i l l  

help them iden t i fy  t h e  impact of t h e  c u l t u r a l  background of t h e  chi ldren 

on t h e i r  learning pat terns  i n  school. Without t h i s  t ra in ing  t h e  most 

s ens i t i ve  of teachers cannot iden t i fy  and meet t h e  needs of h i s  Indian 

Pupils  a s  e f fec t ive ly  a s  i s  needed. 
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fess ion can do i t s  appointed task more effect ively .  
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Introduction 

This is  a study of one school, with a spec i f i c  group of 

teachers,  during one pa r t i cu l a r  segment of time. The school i s  an 

urban school s e t  i n  a pleasant r e s iden t i a l ,  middle c l a s s  a rea  next door 

t o  an Indian Reserve. Sixteen t o  twenty percent of t he  school's popda-  

t i o n  comes from t h i s  Reserve. This, then, i s  a case study attempting 

t o  explore t h e  opinions and viewpoints of t h e  teachers regarding t h e  

Indian chi ldren and t h e i r  home background and then t o  suggest t h e  i m -  

p l i ca t ions  of these  opinions and viewpoints wi th  regard t o  t h e  academic 

performance of t h e  children. 

The teachers were asked t o  discuss  t h e  home background of t h e  

chi ldren a s  it af fec ted  t h e i r  school work; t he  r e l a t i ons  of t h e  parents 

with t he  school; t h e  general  c u l t u r a l  and s o c i a l  background of t h e  

children;  and t h e  causes of t h e  pa r t i cu l a r  problems each ch i ld  had. 

After these  viewpoints a r e  s e t  out  i n  t h e  study, t h e  performance record 

of t h e  chi ldren i s  then es tabl ished a s  it i s  shown i n  t h e  repor t  card 

r e s u l t s  of the  chi ldren who were i n  t h e  school a t  t h a t  time. The 

expectations of t h e  teachers were a l s o  explored both verba l ly  i n  t he  

interviews and a l s o  i n  wr i t t en  form using a questionnaire. Data from t h e  

questionnaire is analyzed i n  t h i s  study and discussed i n  t he  l i g h t  of 

research reported i n  t h e  l i t e r a t u r e  on t h e  e f f e c t s  of expectations on 

performance. Final ly ,  t h e  teachers  were asked t o  discuss  t h e  r o l e  of 

t h e  teacher  and t h e  school as they saw it i n  r e l a t i o n  t o  t h e  Indian 

pupi ls  par t icular ly .  
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The f i r s t  conclusion reached i n  t h e  study i s  t h a t  ethnocen- 

t r i c i t y  on t he  par t  of t he  majori ty of t he  s t a f f ,  combined with t h e  low 

expectations of t he  majori ty of t h e  s t a f f  is one of t h e  s ign i f ican t  

f ac to r s  contributing t o  t h e  low performance l e v e l  of t h e  Indian 

chi ldren i n  t h e  academic areas. The teachers competently i so la ted  and 

analyzed t h e  learning problems of t h e  chi ldren as they s a w  them i n  t h e  

classroom but were i n su f f i c i en t l y  aware of t he  cu l t u r a l  and soc i a l  

aspects  of t he  causes and poss ible  solut ions  of these  problems. This 

unawareness of t h e  impact of t h e  cu l t u r a l  and soc i a l  backgrounds of t h e  

chi ldren on t h e i r  behavior and learning pa t te rns  a d  t he  teachersr  re-  

sul t iy  misinterpreta t ion of t h e  behavior pa t te rns  of both t h e  chi ldren 

a d  t h e  parents is the  e thnocentr ic i ty  t o  which I refer .  

.Z%hnocentricity was pa r t  of t he  scene i n  t h i s  school because 

it was a cu l tu re  contact  s i tuat ion.  No one on s t a f f  had had t r a in in5  

i n  t he  teaching of minority groups o r  i n  t h e  h i s t o r i c a l  o r  present 

c u l t u r a l  background of t h e  chi ldren from t h e  Reserve. Teachers with 

t h i s  type of t r a in ing  were not appointed t o  t h e  school because t h e  

School Board d id  not see  t he  school as requir ing s t a f f  wi th  such q u a l i f i -  

cations. This policy had been es tabl ished,  i n  pa r t ,  on t h e  advice of 

t h e  p r inc ipa l s  of t h e  schools i n  t he  d i s t r i c t  i n  which t he r e  were 

Indian chi ldren regis tered.  

The second conclusion of t h i s  study is t h a t  while t h e  teachers 

a r e  q u i t e  correct  i n  t h e i r  contention t h a t  t h e  most important q u a l i t i e s  

f o r  a teacher i n  t h i s  school a r e  t h e  same a s  those f o r  any other 

school, t h a t  is, a s e n s i t i v i t y  t o  t he  individual  needs of h i s  o r  her  

pupils  and a genuine de s i r e  t o  meet those needs a s  f a r  a s  possible,  
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nevertheless,  t h e  a b i l i t y  t o  i den t i fy  and meet those needs requires  

some in-service t r a in ing  of some kind i n  order t o  c l a r i f y  t h e  ro l e  of 

t h e  teacher i n  such a school and t o  a s s i s t  him i n  understanding t h e  

pa r t i cu l a r  needs of these  children. 

The point  made i n  t h e  f i r s t  sentence of t h i s  introduction i s  

worth s t ress in? .  This study i s  about a pa r t i cu l a r  s i t ua t i on  and, there- 

fo re ,  generalizations made from it must be formed very careful ly .  The 

Indian population of Canada has very few uniform charac te r i s t i cs .  Con- 

d i t i o n s  on reserves ,  t h e  degree of accul tura t ion,  t h e  a t t i t u d e s  toward 

education, jus t  t o  t ake  some examples, a l l  vary widely from band t o  

band even within  a small geographical area. The group of teachers i n  

t h i s  study were a pa r t i cu l a r  group of people in te rac t ing  and influencing 

each other a t  one time and place. They were not picked o r  d e s i p e d  or  

seen a s  a representa t ive  group of any l a rge r  organization or  soc i a l  

construct. Therefore, it would not be wise t o  generalize from t h i s  

study on topics  such a s  White teacher-Indian parent re la t ionships ,  

a t t i t u d e s  toward education on t h e  par t  of Indian chi ldren,  o r  t h e  con- 

cept  of t h e  r o l e  of t he  teacher  of Indian chi ldren a s  understood by t h e  

White, middle c l a s s  teacher. This study has t h e  drawbacks of a case 

study. It does not have t h e  generalized app l i cab i l i t y  of a survey. 

Hopefully, it has the  s t rengths  of t he  case study -- a depth of d e t a i l  

of one pa r t i cu l a r  example of a f a i r l y  common s i t ua t i on ,  an i n t e p a t e d  

school. 

The information f o r  t h i s  study was gathered during a f u l l  

twelve months of teaching i n  t h e  school. 'The statements i n  t h e  study 

on t h e  views of t h e  teachers a r e  based on d a i l y  contact  i n  c l a s s  and 
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s t a f f  room, a t  l e a s t  one interview, and a questionnaire. The interviews 

were taped a d  then t ranscr ibed verbatim. The interviews were based 

on a standard s e r i e s  of questions but were usually qu i t e  open-ended. 

The statements i n  t h e  study on t he  opinions of t he  Indian parents were 

based on interviews with t h i r t e e n  of t h e  twenty-seven famil ies  who had 

chi ldren i n  t h e  school a t  t h a t  time. It i s  iapor tan t  t o  note t h a t  these  

fami l ies  were ne i ther  randomly selected nor chosen a s  representa t ive  of 

t h e  Reserve population. It was my or ig ina l  in ten t ion  t o  interview a l l  

twenty-seven families.  Thirteen was a l l  t h a t  my time would allow. They 

do, however, represent a rough cross  sect ion of t he  people on t h e  

3eserve i n  terms of age, income, and education. 

Another caution must be introduced here reqarding t h i s  study. 

The teachers1 statements were a l l  checked against  t h e  knowledge one 

amasses a s  a participant-observer i n  a s i t u a t i o n  over twelve months. I 

share a comon background with t h e  teachers  both soc i a l l y  and i n  terms 

of training.  Therefore, I have a considerable amount of f a i t h  i n  t h e  

r e l i a b i l i t y  of my in te rpre ta t ions  of t h e i r  comments and actions.  

However, t h e  statements on t he  views of t he  Indian parents a r e  based 

on a br ief  contact  of two hours o r  so. I have put nothin? down of which 

I was not ce r ta in ,  however, it i s  impossible t o  have t he  same f a i t h  i n  

t he  accuracy of my in te rpre ta t ions  of t h e  comments of the  Indian parents 

a s  I have i n  my ana lys i s  of t h e  teachers1 views. O n l y  frequent and un- 

s t ructured contacts with many Indian fami l ies  would give t he  same hope 

of r e l i a b i l i t y  of in te rpre ta t ion .  This, I was not for tunate  enough t o  

have. 

The teaching s i t ua t i on  a t  t h ~ s  school. was by no means as de- 
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press i rq  a s  sue5 a s  can be found i n  t h e  cen t ra l  areas  of our l a rqe  

c i t i e s .  Rut the re  was a l a r s e  number of Indian children i n  t h i s  

s i t ua t i on  who were not achieving a s  wel l  a s  I believe they could. 

dhere cu l tu re  contact  s i t ua t i ons  e x i s t ,  e thnocentr ic i ty  i s  l i k e l y  t o  

e x i s t  a s  I saw it there ,  and be pa r t  of the  cause of t h i s  lack of 

adequate academic performance. Serious learning handicaps do e x i s t  

over which t h e  teacher has no control  and can do l i t t l e  t o  a l l ev i a t e .  

3ut t he  a g ~ r a v a t i o n  of t h e  learning problems of t h e  chi ld ,  caused, 

inadvertently,  by t he  teacher,  we can take s teps  t o  overcone. 



Chapter 1 Introduction of the  Area 

dor!:ate Park: t l is tory,  <conomic, Occupational and Social  Charac te r i s t i cs  

The r e s iden t i a l  area  ca l led  Piorgate Park has a r a the r  i n t e r e s t i n ?  

history.  It was b u i l t  over a three-year period endin? i n  1952 a d  was 

t h e  second subdivision b u i l t  i n  t h e  h i s to ry  of Bri t i sh  Colu-nbia. The 

idea of t h e  o r ig ina l  contractor  buyin? t h e  l o t s ,  laying out t he  s t r e e t s ,  

putt ing i n  t he  l i gh t i ng  and services ,  and bui ldin?  a l l  t he  houses t o  

a l imi ted number of plans,  was i n  i t s e l f  then qu i t e  new t o  the  area. 

The houses themselves had f ea tu r e s  which, a t  t h e  time, were controversial .  

None of t h e  houses had a basement but  were l a i d  on heated concrete s l abs ,  

and most of them had carpor ts ,  a new idea i n  1949. 

The plan of t h e  community added g rea t l y  t o  i t s  at t ract iveness .  

Three through s t r e e t s  running t h e  length  of t h e  area  and one runninq t h e  

width a c t  a s  a framework off which run shor t  crescents ,  cul-de-sacs, 

and l imi ted  access s t r ee t s .  Two park s t r i p s ,  ninety and seventy f e e t  

wide, run t he  length  of t he  subdivision, one i n  t h e  middle of t h e  house 

l o t s ,  t h e  other on one perimeter. A f i v e  ac re  park a d  community 

rec rea t ion  a rea  a t  one end of t h e  area i s  balanced by t h e  f i v e  ac re  

school p lo t  a t  t h e  other. 

Access t o  t h e  subdivision i s  l imi ted  t o  fou r  roads. It i s  

bounded by railway t racks  and water on one s ide ,  by a main t r a f f i c  

a r t e r y  on t he  other ,  by t h e  Indian Fteserve on one end, a d  by a 

l i g h t  industry zone a t  t h e  other end. The houses themselves a r e  

separated from each of these  boundaries by a block-thick b a r r i e r  of 

bush and t rees .  
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The p o p l a t i o n  has remained steady f o r  t h e  e n t i r e  s ix teen  

years  of the  suSdivision's existence s ince  t h e  ground avai laSle  f o r  

housing was used up i n  t h e  o r ig ina l  layout of 420 houses. The bes t  

way t o  describe t he  population is t o  provide and then elaborate on 

t h e  information supplied by t h e  Dominion Bureau of S t a t i s t i c s .  

The census t r a c t  which includes idorgate Park a l s o  i n c h d e s  a 

l a r g e r  area  s i tua ted  on a r idge above t h e  subdivision.  bout t h i r t y  

percent of t h e  houses i n  t h i s  a rea  a r e  i n  t h e  same pr ice  range a s  

those of Xorgate Park and would appear t o  pa r a l l e l  them i n  a l l  o ther  

categor ies  noted i n  t h e  census. The remainder of t h e  houses i n  t h e  

a rea  a r e  placed on t h e  r idge i t s e l f  and thus  a r e  considerably more 

expensive than t h e  others  s i t ua t ed  on t h e  a rea  behind t h e  r idge or  i n  

;Iorgate. ijlorgate Park and t h e  houses of s imi la r  construction and pr ice  

range, make up approximately two-thirds of t h e  whole census t r a c t  i n  

number of households and population. Assurance t h a t  census information 

from t h i s  t r a c t  can be used i n  reference t o  idorgate Park can be talcen 

from t h e  in t roduct ion t o  t h e  Census Tract  dul le t in .  It s t a t e s  t h a t  

census t r a c t s  a r e  ll....designed with a view t o  providing basic  census 

s t a t i s t i c s  f o r  a reas  which a r e  homogeneous with respect  t o  economic 

s t a t u s  and l i v i n g  conditions. (Canada Census 1966: 3) 

The cha rac t e r i s t i c s  of t h e  population of these  a reas  have 

not  changed markedly over t he  last  twenty years  except f o r  a slow 

increase  i n  t h e  number of r e t i r e d  people a t t r a c t e d  t o  t h e  Norgate Park 

area  by t h e  one-story, e a s i l y  maintained houses. Since no s ign i f ican t  

changes a r e  apparent, and s ince  t h e  census of 1961 was a f u l l  census, 

it w i l l  be t he  prime source of data. '*ere applicable,  t h e  da ta  

from t h e  1966 census a r e  a l s o  given a s  a comparison. 



a h n i c  Origin and R e l i ~ i o u s  Denomination 

75 b born i n  Canada 
78$ of Br i t i sh  e thnic  background 
95g speak Znglish only 
701 claim e i t h e r  t h e  Anglican o r  United Church a s  t h e i r  

re l ig ious  denomination 

Schoolin,o; (percentages represent those who have f in ished t h e i r  f orma1 
education) 

152 f in i shed  one o r  more years  of elementary only 
18$ f in i shed  one o r  two years  of secondary 
48$ f in i shed  t h r ee  t o  f i v e  years  of secondary 

f in i shed  one o r  more years  of un ivers i ty  

Family Size 

89'; of t h e  households a r e  comprised of one family (1966 - 854) 
74$ of t he  fami l ies  have t h e  head of t h e  family between t he  

ages of 25 and 55 (1966 - 69$) 
The famil ies  average 3.5 persons per family (1966 - 3.4) 
The famil ies  average 1.6 ch i ld ren  per family (1966 - 1.5) 

Housing 

The houses average 5.4 rooms per dwellin? with an average of 
0.6 persons per room. Bone of t h e  houses i s  i n  need of 
major repair .  

65 of t h e  houses a r e  crowded; t h a t  is ,  they have more than 
one person per room l i v i n g  i n  t h e  house. 

81$ of t h e  houses a r e  owner-occupied (1966 - 79$) 

Occupational Data 

Class i f i ca t ions  Male Female 

Labour Force* 82$ 29$ 

Class of Worker*" 
Wage earners 
Self employed 
Unpaid family workers 

Occupation Division 
i~Ianag e r i d l  23% 5% 
Professional  and Technical 184 15% 
Cler ica l  8% 45g 
Sales  15 g 15 $ 



TA9LE I - Continued 

Service and Recreation 52 
Transport and Communication 6 
Primary (lumbering, f i sh ing ,  etc.  ) 2 $ 
Craftsmen, Production workers 1% 
Labourers 4 % 
Unstated 1% 

m 

Looking f o r  work 4g 

* The 1961 census def ines  t he  labour fo rce  as including 
"....all persons, 15  years  of age and over, who were reported a s  
having a job of any kind, e i t h e r  part-time o r  full-time,....or were 
reported a s  looking f o r  work, during t h e  week p r io r  t o  t h e  enumeration." 
(pg. 28). The labour fo rce  does not include housewives. 

** A l l  f i gu re s  i n  t h e  remaining sect ions  a r e  given a s  a 
percentage of t h e  t o t a l  labour  force. 

Using t h i s  da ta  a s  a base, c e r t a i n  assumptions can be made 

about t h e  res iden ts  of t h i s  area. Before these  assumptions a r e  s ta ted ,  

however, one d e f i n i t i o n  i s  required. Joseph Kahl makes t he  f o l l m i w  

points  i n  h i s  book, The American Class Structure. (1962: ~ a s s i m )  

F i r s t ,  famil ies  can be measured o r  given a r a t i nq  on six var iab les ;  

p res t ige ,  occupations, possessions, in te rac t ion ,  c l a s s  consciousness, 

and value orientat ions.  Second, a family tends t o  equalize its posi t ion 

on these  s ix  variables.  Third, "If a l a r g e  group of famil ies  a r e  

approximately equal t o  each other  and c l ea r ly  d i f f e r en t i a t ed  from 

other famil ies ,  we c a l l  them a soc i a l  class."  (pg. 12)  

Using t h i s  def in i t ion ,  t h e  res iden ts  of Norgate Park can be 

assumed t o  be members of t h e  middle c lass .  They awn t h e i r  homes; have 

a t  l e a s t  a high school education i n  two-thirds of t h e  cases; they  work 
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a t  medium pres t ige  jobs which bring i n  a middle income. We can assume 

t h a t  they w i l l  share many of t he  same value orienta t ions  toward those 

matters which a r e  of t he  most i n t e r e s t  i n  t h i s  study: education, t h e  

school and i t s  teachers. 
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Capilano Reserve: Physical, Economic, Occupational, Social  and 

Cul tural  Character is t ics  

Accordin: t o  the  Indian Act of t h e  Federal fovernment of 

Canada, an Indian i s  anyone who i s  l i s t e d  on a Band l i s t  a s  a member of 

an Indian 3and. This i s  a l e g a l  de f in i t i on  which does not always 

p a r a l l e l  l i n e s  of blood descent. I f  an Indian woman marries a non- 

Indian,  she automatically and permanently loses  her  s t a t u s  a s  an 

Indian a s  do any chi ldren she may have. I f  an Indian man marries a 

non-Indian, h i s  wife gains Indian s t a t u s  and t h e i r  chi ldren a r e  l i s t e d  

on t h e  Band l i s t  and a r e  considered l e g a l l y  Indian. Since i n t e r -  

marriage between Indians and non-Indians is  increasinyly common, the re  

i s  a l a rge  body of people who a r e  not l e q a l l y  Indian but  who a r e  a s  

much Indian by blood a s  many who a r e  l i s t e d  a s  l ega l l y  Indian. There 

i s  a l so  a group of people who a r e  Indian by descent but  who have been 

enfranchised. The request f o r  enfranchisement was much more common a 

few years ago than it i s  now. dhen an Indian appl ies  f o r  enfranchisenent 

he receives h i s  share of whatever c a p i t a l  funds t h e  3and mag have a& 

relinquishes any claim t o  t r e a t y  r i s h t s  or  any pr iv i leges  which being 

an Indian may bring. 

Quoting Hawthorn, "According t o  t h e  Indian Act, a 'bandt 

i s  a body of Indians who possess lands,  f o r  whose use moneys a r e  held 

by the  Federal government, or  who have received t h e i r  l e g a l  s t a t u s  

f ron t h e  Sovernor-2eneral.l' (Hawthorn 1967:23) The Act a l s o  declared 

t h a t  a llreservell i s  t r a c t  of land,  t h e  l e g a l  t i t l e  t o  which has been 

vested i n  Her Majesty, t h a t  has been s e t  apar t  by Her Majesty f o r  

t h e  use and benef i t  of a band.I1 (Indian Act 1956:2) 



I n  t h i s  paper t h e  term Indian w i l l  r e f e r  t o  those who a r e  

Indian by descent on e i t h e r  s ide  and who consider themselves cu l tu ra l ly  

an? soc ia l ly  t o  be Indian. 

?;any of t he  f i gp re s  given i n  t h e  next few pases were taken 

from a repor t  prepared f o r  t he  Squamish 3and by Acres des tern  Limited. I 

cross-checked some of t h e  f i gu re s  and found them t o  be qu i t e  re l i ab le .  

Permission t o  use t h i s  information was given by both Acres Western 

Limited and t h e  $and Council. Where no acknowledgement is  made, t h e  

information was obtained during interviews. 

The Capilano Indian Reserve consis ts  of 300 acres of land 

s e t  i n  t h e  middle of a l a rge  urban d i s t r i c t .  The Reserve i s  bounded 

by water on one s i d e  and a major t r a f f i c  a r t e r y  on t h e  other. Parkland 

i s  a t  one end and Norgate Park subdivision is  a t  t h e  other. The 300 

acres  a r e  broken up a s  follows: (Acres 1968) 

58-37 Commercial conplexes 
9-43 High densi ty  r e s iden t i a l  

55.0 Indus t r i a l  
15.0 Hobile Home Park 
17.5 Indian Village 
14.84 Recreational 

129.86 Vacant o r  undeveloped 
300.00 acres  

Of t h e  t o t a l  Reserve, then, t h e  Indian v i l l a g e  takes up only about 

5.8% of t h e  land available.  The c lu s t e r  of houses i s  s i tua ted  i n  

t he  north ea s t  corner of t h e  Reserve c lose  t o  t h e  boundaries with 

dorgate Park and t h e  major t r a f f i c  ar tery .  The houses a r e  separated 

from both these  boundaries by e i t he r  a th ick  b e l t  of t r e e s  and bush 

o r  a wide s t r e t ch  of open land. 

There has been an Indian v i l l age  near t h i s  par t i cu la r  lo-  

cat ion a s  f a r  back a s  t h e  memory goes. I n  1923, t he  people on t h i s  
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iieserve joined with several  o ther  Fieserves t o  form a l a r g e  amal~amated 

3and*. (H. Band 1969: 7)  The various Reserves foming  t h i s  3and 

a r e  re la ted  through t i e s  of marriage, language and customs and f e l t  

they could more e f f ec t i ve ly  handle t he  s imi la r  problems they faced 

a s  a united group than a s  separate  units .  A t  t h e  present,  t h i s  l a r g e  

Band has two heredi tary  Chiefs and a council  of e lected representa t ives  

a s  i t s  control l ing body. 

One r e s u l t  of t h e  amalgamation of the  various Reserves 

was a s h i f t  i n  population from crowded Reserves i n  t h e  3and t o  t h e  

sparsely populated Capilano Reserve. 

The majori ty of t h e  p e o ~ l e  a r e  of t h e  Roman ca tho l ic  f a i t h .  

dowever, t h e  Church does not appear t o  have any great  dea l  of influence 

on non-religious matters on t h e  Reserve. There i s  no church building 

on t h e  Capilano Reserve. A small number of famil ies  a r e  Anglican. 

This f a c t  has played some r o l e  i n  t h e i r  se lec t ion  of schools. Since 

t he  Indian Day School was run by a Roman Catholic Order, t he  Anglican 

famil ies  had t h e  choice of en ro l l i r q  t h e i r  chi ldren i n  t h e  nearby 

public schools o r  sending them t o  t h e  neares t  Anglican Indian r e s i -  

den t i a l  school which was almost 200 miles away. 

* According t o  R. 3and, population has sh i f t ed  t o  t he  exLent 
t h a t  of t he  o r ig ina l  s ix teen  Rands occupying twenty-four d i s t i n c t  
reserves,  only s ix  reserves a r e  s t i l l  considered a s  r e s iden t i a l  areas. 
Seventy-two percent of t h e  t o t a l  Squamish population l i v e s  on t h e  
Capilano Xeserve i n  North Vancouver D i s t r i c t  and t h e  Mission Reserve 
i n  iiorth Vancouver City. The other twenty-e i~h t  percent l i v e  on 
t h e  four  Reserves i n  t h e  D i s t r i c t  of Squamish, some twenty-five miles 
from North Vancouver. (1969: 7) 



Economic Development 

The Federal ~:overnmentls Indian Act allows Indian Bands 

t o  l e a se  Reserve land t o  nowIndians f o r  development and management. 

Since t h e  amalgamation of t h e  various Reserves t h e  3and Council 

handles a l l  such l ea se s  f o r  a l l  t h e  Reserves. Of t h e  300 acres  of 

t h e  Capilano Reserve, 157.18 acres  a r e  under lease .  (Acres 1968) 

Because of i t s  posi t ion on t h e  waterfront and because of t he  small 

percentaqe of land required f o r  t h e  Indian v i l l age ,  and because of 

i t s  s t r a t eg i c  l oca t i on  i n  t h e  center of a growing urban area,  t h e  

l eases  held a t  present produce a good revenue and t h e  undeveloped land 

i s  the  most valuable r e a l  e s t a t e  i n  t h e  urban area. 

The money received from these  l eases  i s  not en t i r e ly  under 

t h e  d i r e c t  control  of t h e  Sand Council. The money i s  put i n  a Capital  

Fund held i n  t r u s t  by t h e  Federal Government. The year ly  i n t e r e s t  is  

given t o  t h e  Band, but regu la r  withdrawals a r e  discouraged. The 

balance of control  over such revenues has changed considerably over 

t h e  l a s t  few years. Gradually, l o c a l  Band Councils a r e  gaining t o t a l  

control  over such monies. 

Relations with t he  Non-Indian Society 

The Squamish Band has shown an increasinq degree of 

sophis t ica t ion i n  t h e i r  dealings with Indian Affai rs ,  neighbouring 

communities, anrl business firms. For t he  l a s t  several  years they 

have had a permanent Band Manager and have re ta ined a law f i r m  t o  

a c t  f o r  them i n  a l l  l e q a l  matters. Recently t h e  3and hired a l a r g e  

consulting f i rm t o  do a l a d  use study f o r  them. The de ta i l ed  and 
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comprehensive proposals put forward i n  t h i s  study a r e  now bein? 

studied by t h e  Band Council. 

Relations between the  Capilano Reserve and t h e  l o c a l  

municipal governments tend t o  be sornewhat complicated by t h e  f a c t  

t h a t  t h e  Reserve i s  s i tua ted  on t he  border between two municipal i t ies ,  

North Vancouver and Hest Vancouver, and i s  a l so  i n  a pocket away 

from t h e  main t r a v e l  routes. Service i s  adequate but  it i s  not 

en t i r e ly  c l ea r  which pol ice  and f i r e  departments a r e  responsible f o r  

t h e  Heserve lands. Communication l i n k s  a r e  growing on t h e  o f f i c i a l  

l e v e l  between t h e  various Iteserves and t h e  white community. Hawever, 

many organizations i n  t h e  white community s t i l l  see  other white people, 

such a s  Indian Affairs o r  University personnel, a s  more l i k e l y  sources 

of information than t h e  Indian people themselves on matters where 

knowledge concerning t h e  Reserve i s  required. A univers i ty  professor 

who was known t o  have i n t e r e s t  i n  and contact  with l o c a l  Indian Reserves 

reported frequent requests from various l o c a l  people and organizations 

f o r  f a c t u a l  information on nearby Indian Reserves. When the  c a l l e r s  

were informed t h a t  t h e  bes t  source f o r  such information was t he  Indian 

Sand off i c e ,  they usual ly  expressed ignorance of ,  and surpr i se  a t ,  t he  

existence of such an off ice .  

On t h e  Capilano Reserve i t s e l f ,  very f e w  of t h e  adu l t  Indians 

interviewed could o r  would r e c a l l  any examples of overt  prejudice 

against  themselves a s  Indians. They d id  f e e l  t h a t  the re  was evidence 

of prejudice operating i n  oblique ard i nd i r ec t  ways. They mentioned 

pre fe ren t ia l  treatment f o r  Whites when competing f o r  jobs as the  b e s t  

example of such i nd i r ec t  prejudice. 
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Contacts between t h e  Capilano Reserve and N o r ~ a t e  Park i t s e l f  

were very l imited.  According t o  t h e  Indian parents interviewed, these  

were very pleasant when they occurred. School events and voting days 

provided t h e  l a rge  majori ty of such contacts. 3esidents of N o r ~ a t e  

Park tended t o  make t h e  same kind of qeneral ,  r a ther  neutra l ,  remarks 

about the  res idents  of t h e  Indian Xeserve. There were a few negative 

fee l ings  on t h e  par t  of t he  ' h i t e  community, however. A l oca l  res tauran t  

owner who had some d e a l i n ~ s  with res iden ts  of t h e  l o c a l  3eserve sa id  

t h a t  the re  was one good man on t h e  Reserve and t he  r e s t  were completely 

unreliable.  Complaints about gangs of Indian youths wanderin.: t h e  

s t r e e t s  of Yorgate Park and beating White chi ldren were occasionally 

heard a s  were complaints about s imilar  gangs making t rouble  a t  a l o c a l  

drive-in movie. However, most res idents  of t he  White communities 

around t he  Reserve had l i t t l e  contact ,  i f  any a t  a l l ,  with t h e  res iden ts  

of t h e  Reserve and were unaware even of t h e  amount of l a d  the  Fteserve 

occupied. A proposal t o  use more of t h e  3eserve land,  presently a 

t reed  park area ,  f o r  commercial development was t h e  subject  of a public 

meeting. Two members of t h e  dand Council were present a t  the  meeting 

and reported l a t e r  t h a t  both those i n  favour of t h e  proposal and those 

opposed showed e i t h e r  ignorance or  indif ference t o  t h e  f a c t  t h a t  t h e  

land being discussed did  not belong t o  t he  municipality but t o  t h e  

Indian Band. 

As of 1968, the  population of t h e  Capilano rieserve was 210 

persons, 105 male and 105 female. The breakdown of t h i s  t o t a l  f i q r e  

was a s  follows: ( ~ c r e s  1968) 
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TA3LE I1 POPULATION DIS'TRI3iTTION CHART OF LGAL STATUS IhDIA?2 1968 

Age G r o u ~ i n p  
Population 

0-4 4 15-19 20-24 25-34 35-54 55-64 65-74 75- Total  

Number of 
Females 13 36 15 7 10  18 3 1 2 105 

Percent of 
t o t a l  

Population 12 36 14  5 11 17 3 1 1 100 

It i s  i n t e r e s t i ng  t o  note t h a t  t he  preponderance of t he  population i s  

between t h e  ages of l e s s  than one and nineteen years of age. On t h e  

Reserve, 622 of t h e  population i s  between these  ages a s  against  37g 

i n  t h e  census t r a c t  including Iiorgate Park. qowever, the re  s t i l l  has 

been a decline over t he  l a s t  t e n  years i n  t o t a l  population i n  s p i t e  

of t h i s  seemingly high proportion of youth. There a r e  two f ac to r s  

which contribute t o  t h i s  decline.  F i r s t ,  from a l l  avai lable  evidence, 

t h e  death r a t e  has remained s t a b l e  but  t h e  b i r t h  r a t e  has gone down 

over t h e  l a s t  t e n  years. Second, the  number of adu l t s  leavinq t h e  

Reserve has increased. 36$ of t h e  population i s  between t h e  ages of 

twenty and sixty-four a s  against  54% i n  t h e  census t r a c t  including 

Norgate Park. (census 1966) The th ree  main reasons f o r  t h i s  l a t t e r  

phenomenon a r e  a s ca r c i t y  of s a t i s f ac to ry  housing on t h e  Yeserve, a 

minimum of job opportunit ies i n  t h e  area  and an increase i n  t h e  

number of marriazes with non-Reserve residents.  

Over t h e  l a s t  t e n  years  t h e  pa t t e rn  of marriages f o r  t h e  

e n t i r e  Band has been a s  follows: ( ~ c r e s  1968) 
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TABLE 111 I4RilIA;E PATTmNS 1958-1967 

Fernale Band Xembers marrying non-Indians 
4ale dand :lembers marrying non-Indians 

59 t o t a l  

Female 3 r d  Ilembers marrying non-3and Indians 9 
I h l e  Band i3embers marrying non- 3and Indians 2 3 - 

32 t o t a l  

Sand Xembers marrying Band Fembers 17 

Ilon-Indian women who marry aand members a r e  added t o  t h e  Band Lis t .  

dowever, female 8and members who marry non-Indians l o s e  t h e i r  Indian 

s t a t u s  permanently. Female h n d  members who marry non-%nd Indians 

l o s e  t h e i r  Sand membership s ince  they a r e  t rans fe r red  t o  t h e  Band 

L i s t  of t h e i r  husband. From these  f i gu re s  it can be seen t h a t  t h e  

Capilano Band has suffered a l o s s  of seven women through marriaye alone. 

I n  1967 there  were a t o t a l  of 39 males between t he  ages of 

twenty and sixty-four i n  t h e  labour fo rce  on t h e  Capilano Reserve. Of 

t he  th i r ty-e ight  women i n  t he  same age brackets,  twenty-three were 

l i s t e d  as housewives, s i x  worked par t  time and one woman was f u l l y  

employed. The f igures  given below w i l l  r e f e r  t o  t h e  male working fo rce  

only, s ince  t h e  s t a t i s t i c s  would be unnecessarily biased i f  t he  women 

l i s t e d  a s  housewives were included i n  t h e  working force. ( ~ c r e s  1968) 

A s  can be seen from t h e  char t s ,  t h e  majority of t h e  men a r e  

employed a s  longshoremen. Wages from t h i s  occupation a r e  good but 

employment tends t o  be seasonal with frequent and sometimes l o w  

layoffs .  



Age 7roupings 

Occupation 20-24 2 5 - 9  3j& 45-54 55-64 Total  

Longshoring 1 8 2 7 2 2 0 

idood and Concrete Products - - - 1 - 1 

Casual - 2 2 1 - 5 

Other - 1 - 2 - 3 

Totals  1 11 4 11 2 29 

Unemployed 10139 = 26% 

Housing 

Information regarding t he  housing on t h e  Reserve was gathered 

from two surveys; one done by t h e  land use study conducted by t he  

consulting firm; t h e  other  survey was done by members of t h e  Band 

i t s e l f  on behalf of t h e  !3and Council. The f ac to r s  examined by both 

surveys were: t h e  age of t h e  house; t h e  s t a t e  of r epa i r ,  judged a s  

bein5 good, i n  d i s r epa i r ,  o r  d i lapidated;  and t h e  s t a t e  of crowding of 

t h e  house, o r  t h e  person t o  room ra t io .  The information gathered was a s  

follows i n  Tables V and V I .  

The most s i gn i f i c an t  cor re la t ion  of f a c t s  which t h i s  in-  

formation reveals  i s ;  1) t h a t  more than half  of t h e  houses were b u i l t  

before 1939; 2)  t h a t  it i s  these  houses which a r e  e i t h e r  i n  d i s r epa i r  o r  

d i lapidated;  and, 3) t h a t  it i s  these  houses which have t he  l a r g e s t  

famil ies  i n  them and thus  a r e  overcrowded. 



TA3LE V IiOUSIiJS 1ldFORr'ATIO:J SIiOidIWG IJLT;~SB OF OCCUPAiTI'S KJD DATE 
OP CONST.2'LCTIOS 

.lumber of before 1939 1948 1959 1964. Total  ?Jumber 
Occupants 1939 1948 1959 1964. 1967 of Occupants 

Total Xumber 
of Houses 

* This number includes t h e  enfranchised Indians l i v ing  on t h e  
9eserve and thus i s  l a r g e r  than t h e  210 reported e a r l i e r  which includes 
l e g a l  s t a t u s  Indians only. 

TA3LE V I  HOUSIN; INFORMATION SHOlrlIYf STATE OF RhTAlX AND DFfrREE 
OF CROWDIN? 

:Jumber of houses overcrowded (grea te r  than one person per room) 1 3  

Number of houses i n  d i s r epa i r  9 

Number of houses i n  d i s r epa i r  and overcrowded 8 
- 

h n b e r  of houses i n  unsat is factory condit ion 30 

Jumber requiring work 4 

Number i n  good condit ion 1 0  

Total  number of houses vT 
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Education 

llany chanpes have taken place i n  t he  formal education of 

t he  chi ldren of t h e  Capilano Reserve over t h e  l a s t  f o r t y  years. Vnti l  

t he  l a t e  1940's a l l  but  one o r  two of t h e  chi ldren attended r e s iden t i a l  

schools rm by re l ig ious  denominations f o r  t he  Department of Indian 

Affairs .  Lben when t h e  schools were s i tua ted  near t h e  Indian com- 

munity t he  chi ldren were usually r e s iden t i a l  students. Any ch i ld  

wishing t o  go on t o  high school t ransferred t o  t he  public high school 

a t  grade nine s ince  t he r e  was no Indian high school u n t i l  t h e  l a t e  

1950's. I n  1949 agreement was made between t he  Tederal and Provincial  

yovernments allowin? f o r  Indian students t o  en ro l l  i n  t h e  l o c a l  public 

schools. This s h i f t  s t a r t ed  f o r  t he  chi ldren on the  Capilano Xeserve 

with t h e  building of Norgate School i n  Sorgate Park. 3y 1967 only four  

famil ies  out of t h e  t o t a l  of thirty-one with school aged chi ldren 

attended t he  separate  Indian Day School. 

Of t h e  parents interviewed, t he  person with t he  most schooling 

had attended f o r  eleven years. I'wo others had had nine years of 

schooling and t he  r e s t  averaged between s ix  and e ight  years. d i t h  t h e  

one exception of t h e  person with eleven year ' s  schoolin.;, a l l  these  

parents had received t h e i r  education i n  Federal Indian Schools run by 

a re l ig ious  denomination. A few had been day pupils  a t  t h e  nearby 

r e s iden t i a l  school but  t h e  majority had been f u l l  time residents.  I n  

t he  l a t e  1950's and ea r ly  1960's when t h e  majori ty of t h e  pupils  from 

t h e  3eserve had t rans fe r red  t o  ;Jorgate Park school o r  had s t a r t ed  a t  

:\lorgate Park, and when a high school had been s t a r t ed  by t he  9ornan 

Catholic Church near t h e  Reserve serving those pupils  who had stayed 
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a t  t h e  Indian Day School, most of the  Indian pupils  entered high school 

and completed one or two years. The percentage of those who complete 

high school i s  risin;; but t he  majority s t i l l  terminate t h e i r  high school 

education i n  grade t e n  o r  eleven. 

Culture 

The cu l t u r a l  l i f e  of t he  Capilano Indians IS more dlff icri i- t  

t o  describe. The questions involved a r e  basic. Can t h e  Capilano 

2eserve be considered a c u l t u r a l  e n t i t y  -- an Indian cu l t u r a l  community, 

o r  even a sub-culture of t h e  dominant Canadian cul ture?  O r  has t h e  

impact of the  dominant cu l tu re  been strong enough t o  erase  any s ign i f i c an t  

t r a ce s  of cu l t u r a l  d i f f e r en t i a t i on  from t h e i r  way of l i f e ?  

There i s  some empirical evidence f o r  the  existence of an 

Indian culture.  ;lost of t h e  homes I v i s i t ed  had on display Indian 

a r t i f a c t s  of one form or  another. One man had a l a rge  basement roon 

f i l l e d  with poles, wal l  hangings, and other forms, a l l  on an Indian theme 

and a l l  f o r  sale.  Several of t h e  adu l t s  make Indian a r t  pieces f o r  s a l e  

a t  various ou t le t s .  Sone fami l ies  s t i l l  have ceremonial dance costumes 

avai lable  t o  them. The Sal ish  language i s  s t i l l  spoken by some of t h e  

e lders  of the  Band. !Iany of t h e  adu l t  generation can understand Sa l i sh  

but r a r e ly  use it except i n  occasional conversations with t h e i r  parents. 

Some of t he  chi ldren can understand a few phrases but  t h e  majority of 

t he  children have no understanding of Sa l i sh  a t  a l l .  A t  t h e  same time 

there  i s  pra ise  f o r  those who do speak '?IndianH and occasionally parents 

would t a l k  of es tab l i sh in?  language c lasses  on the  Reserve a f t e r  t h e  

chi ldren come home from school. The sane parents would make pos i t ive  

references t o  t he  group of parents a t  Squamish who were reported t o  have 
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l a n q a g e  c lasses  underway. Knowledge of t r ad i t i ona l  Indian fo lk lore  

concernin: Indian be l i e f s  and customs i s  spread through t h e  community 

i n  about t he  same way a s  Indian language. 

There a r e  some behavioral mores which a re  a l s o  evidence f o r  

t h e  existence of an Indian culture.  Later  i n  t h e  study, the re  i s  a 

descr ipt ion of chi ld  ra i s ing  techniques which compare i n  many ways with 

those described a s  Indian by Schriver and Leacock i n  Harrison Indian 

Childhood. (Schriver 1963: Passim) Richard 3and describes methods of 

soc i a l  control  and decis ion making which a r e  cha rac t e r i s t i c  of t h e  

Squamish a s  d i s t i n c t  from t h e  l a r g e r  Canadian society. (Yo 3and 1969: 

passim) 

One of t he  s t rongest  pieces of evidence f o r  the  survival  of an 

Indian cu l tu re  on t he  Capilano Reserve i s  the  revival  of Indian S p i r i t  

Dancing. accord in^ t o  3arnet t  (1955) t he  Sa l i sh  Indians held a bel ief  

i n  supernatural  guardian s p i r i t s  a s  par t  of t h e i r  re l ig ious  be l i e f s  

before t h e i r  conversion t o  Chris t iani ty .  The seekin? and possession of 

these  s p i r i t s  was an individual  a f f a i r .  They could not be inheri ted.  

30th boys and g i r l s  sought supernatural  helpers roughly a t  t h e  age of 

puberty although the  boy's quest  was usually more vigorous and t h e i r  

s p i r i t  stronger. There were two manifestations of t h e  presence of a 

guardian s p i r i t ;  one occupational; t h e  other occurred durins t h e  winter 

s p i r i t  dancing season. 

Possession i s  displayed f o r  t he  f i r s t  time when 
a person becomes a new dancer. Zveryone who has power, 
sooner o r  l a t e r  has t o  become a dancer. "If you have a 
power and don' t  become a dancer you ' l l  get  s ick because you 
haven't sung. It ( t he  power) e a t s  you inside." A person 
who has t r u e  s p i r i t  power eventually i s  made sick by h i s  
power, because it ffwants out1'. The only way f o r  a rec i -  
p ien t  t o  sing t he  song o r  sorqs t h e  power has bestowed 
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i s  t o  become a dancer. (3arne t t  1955: 77) 

3arnet t  Toes on t o  say t h a t  t h e  dancing power often came from t h e  

same s p i r i t  a s  t h e  occupational power but t h e  son? f o r  dancing had 

t o  be d i f f e r en t  from t h e  song f o r  t h e  occupation and usually t he  two 

were received on d i f f e r e n t  occasions. 

The S p i r i t  Dancing was t h e  most prominent of t he  winter 

ceremonials. It usual ly  s t a r t ed  i n  November and went almost n ight ly  

u n t i l  1;arch or  April. This was t he  only sanctioned time f o r  t h e  ex- 

pression of s p i r i t  possession and 3arnett ind ica tes  t h e  s i ~ n i f i c a n c e  

of t h i s  time when he c i t e s  repor t s  of people ge t t ing  s ick  a s  t he  season 

approached and findin: r e l i e f  only throuqh l e t t i n g  t h e i r  s p i r i t  possess 

them arid f ind  o u t l e t  t h r o ~ g h  dancing ard  singing. 

S p i r i t  ilanciny and possession today i s  d i r e c t l y  re la ted  t o  

t h i s  abor iginal  winter  dancing season. 13arbara Lane (1953) s t a t e s  t h a t  

i n  t he  area  she studied,  one of t he  most conservative, Dancinq d id  not 

s t a r t  u n t i l  a f t e r  Christmas so  t h a t  it would not i n t e r f e r e  with t h e  

Christmas celebrat ions  and thus  minimize t h e  possible antagonism of 

church leaders. After  Christmas, however, S p i r i t  Dancing continued 

almost n ight ly  f o r  l o c a l  people and, on t h e  weekends, catered t o  l a r g e  

crowds from a s  f a r  away a s  a day's journey by c a r  and ferry .  

Capilano has undergone a rev iva l  of S p i r i t  Dancing over t h e  

l a s t  few years. For a long period of time t he r e  had been no S p i r i t  

possessed Dancers on t h e  Reserve and no pa r t i cu l a r  i n t e r e s t  i n  t h e  Dance. 

Then, during t h e  winter of 1964 the  f i r s t  Dance was held f o r  t h e  people 

of t h e  two neighbowin? 3ands. By 1968 e i5h t  o r  nine people had gone 

through t he  rigorous i n i t i a t i o n .  The necessary knowledge of r i t u a l s  ard 



a l l  t he  necessary paraphernalia had come from another nearby Reserve 

where Dancing had been more o r  l e s s  continuous th rowh t h e  Years- 

However, t he  enthusiasm and t h e  l a rge  crowds were from Capilano and 

;fission Reserves. 

This then, is  t h e  evidence f o r  t h e  existence of a v iable  

Indian cu l tu re  on t h e  Capilano Reserve. As it has been noted, t he r e  

i s  a continuing i n t e r e s t  i n  Indian a r t  forms, t he  Sal ish  lanepage and 

fo lk lore ,  although t h i s  has not resul ted i n  ac t ion  t o  preserve these ,  

and there  i s  t he  continuing fo rce  of Sal ish  behavioral mores i n  t h e  

areas  of inter-personal re la t ionsh ips  such a s  chi ld  ra i s ing ,  i n t e r -  

family feuds, and decis ion making. 

However, cu l tu re  cannot be defined s a t i s f a c t o r i l y  by simply 

enumerating t he  ways i n  which it appears. Kroeber and Kluckholn make t h e  

following comment i n  t h e i r  review of concepts and de f in i t i ons  of culture.  

Culture becomes a conceptual model t h a t  must be 
based on and i n t e r p r e t  behavior but which i s  not behavior 
i t s e l f .  Culture i s  a desiqn or  system of designs f o r  l i v i n g ;  
it i s  a plan, not t h e  l i v ing  i t s e l f ;  it i s  t h a t  which 
se lec t ive ly  channels men's react ions ,  it i s  not the  
react ions  themselves. The importance of t h i s  i s  t h a t  
it ex t r i c a t e s  cu l tu re  a s  such from behavior, abs t rac t s  
it from human a c t i v i t y ;  t he  concept i s  i t s e l f  se lect ive .  

( ~ r o e b e r  and I(luckho1n 1963: 120) 

The key word here i s  "abstract". Culture i s  t h e  abst ract ion which can be 

drawn from the  empirical evidence. Redfield ( ~ e d f i e l d  1940) puts t he  

de f in i t i on  of cu l tu re  i n  a very c l ea r  l i g h t  when he says t h a t  cu l tu re  is, 

"An organization of conventional understandings manifest i n  a c t  and 

a r t i f a c t ,  which, pe rs i s t ing  through t r a d i t i o n ,  character izes  a human 

group. 'I (Redf i e l d ,  i n  Kroeber and Kluckholn 1963: 118) - 
Whether t he r e  i s  an Itorganization of conventional under- 
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standinqs.. ." which does  i n  f a c t  c h a r a c t e r i z e  t h e  Capilano iand i s  

t h e  ques t ion .  Duriny t h e  in t e rv i ews  I had w i t h  t h e  p a r e n t s  t h e r e  were 

t h r e e  -;rouDs of a t t i t u d e s  toward t h e  v i s i b l e  a s p e c t s  of I n d i a n  cu l ture ,  

A larkre ,:roup of a d u l t s  looked on I n d i a n  a r t  and 1an:uar;e much a s  was 

d e s c r i b e d  a t  t h e  bes1;inning of t h i s  s ec t ion .  That i s ,  they  saw them a s  

p o s i t i v e  p a r t s  of t h e i r  c u l t u r a l  i d e n t i t y  and showed concern t h a t  t h e y  

should be preserved. Th i s  group f r e q u e n t l y  could no t  speak t h e  S a l i s h  

larqpa{;e, nor  were t h e y  pushinq t h e i r  c h i l d r e n  t o  l e a r n  it, b u t  t hey  

were s o r r y  t o  s e e  it being l o s t .  They d i d  n o t  have aqy d e t a i l e d  h a w -  

1edr:e of t h e  i n t e r p r e t a t i o n  of t h e  symbolism of t h e i r  a r t  work b u t  

t h e y  c o l l e c t e d  and d i sp l ayed  it. They s a w  it a s  a va luab le  reminder of 

t h e i r  p a s t  of which t h e y  were c l e a r l y  proud. A s  one man s a i d  i n  com- 

mentinc on t h e  d i s p l a y i n g  of some masks and costumes a t  t h e  schoo l ,  ll,de 

should b u i l d  a museum on t h e  Seserve here t f .  The people who made up 

t h i s  l a r q e  r7roup con t r ibu ted  a sha re  of t h e  enthusiasm and crowd t h a t  

helped r e v i v e  S y i r i t  Jancim:, b u t  t h e s e  f a m i l i e s  d i d  n o t  supply t h e  

Dancers. T h e i r  a t t i t u d e  toward S p i r i t  Dancin: tended t o  he somwhat  

ambivalent.  One man who had made a most s u c c e s s f u l  a d a p t a t i o n  t o  t h e  

v a l u e s  and bus ines s  of t h e  dominant Canadian s o c i e t y  commented 

t h a t  a l t h o ~ ~ h  S p i r i t  Dancini~ was "a savaye th in?"  , n e v e r t h e l e s s ,  t h e  

d r m n i n g  Ifdid somethin; t o  himtf. Another young person  l e f t  t h e  Reserve 

f o r  a t i m e  and a t t ended  t h e  Dances only  r a r e l y  t o  ensure  t h a t  he  was n o t  

Zrabbed and a Dancer a q a i n s t  h i s  w i l l .  Ye commented ne?a t ive ly  on 

t h e  amount of money requi red  f o r  t h e  necessary  p r e s e n t s  t o  sponsors  and 

others on t h e  occas ion  of t h e  new dance r ' s  i n i t i a l  Dance, and on t h e  

l o s s  of ennlo.Jment ad income which came about  s i n c e  t h e  new Dancer %ad 

t o  a t t e n d  all w i n t e r  I)ances which were p o s s i b l e  i n  h i s  f irst  Year a s  a 



27 

9ancer.  A t  t h e  same t ime,  t h e  same younE person sa id  t h a t  t h e  Dances 

were good f o r  t h o s e  who wanted them. They reminded t h e  people of t h e  

o ld  t imes  and t h e  t r a d i t i o n a l  ways which were a l l  worth rememberin?. 

'Two o t h e r  groups held p o l a r  views t o  each o t h e r  and were a t  

some va r i ance  wi th  t h i s  ma jo r i t y  viewpoint. One smal l  croup saw 

a s s i m i l a t i o n  a s  an i n e v i t a b l e  and, t o  some e x t e n t ,  p o s i t i v e  e v e n t u a l i t y ,  

One man's express ions  s t a t e  t h i s  p o s i t i o n  c l e a r l y .  Learnin? Ind ian  

t r a d i t i o n s  o r  language was of no va lue  t o  himself o r  t o  h i s  c h i l d r e n  

because such t h i p s  were no longe r  of any importance. They were t h i n g s  

of t h e  p a s t  and not  compatible w i th  today. Today's world was compet i t ive  

and becornin': more so. To have a good l i f e  i n  a compet i t ive  world a 

person needed educa t ion  and i f  educa t ion  meant t h a t  h i s  c h i l d r e n  had t o  

become more compet i t ive ,  l e s s  f r i e n d l y  wi th  one ano the r ,  more l i k e  Idhite 

people,  t hen  t h i s  was something t h a t  one had t o  t a k e  along wi th  t h e  

b e n e f i t s  of education. He was going t o  s t a y  on t h e  Yesemre because he 

l i k e d  t h e  l i f e ,  bu t  he d i d  no t  s e e  it a s  being t h e  good l i f e  o r  t h e  type  

of l i f e  h i s  sons ought n e c e s s a r i l y  t o  have. 

To t h i s  qroup t h e  language, t h e  t r a d i t i o n s ,  and p a r t i c u l a r l y  

t h e  S p i r i t  Dancing a r e  a s soc i a t ed  wi th  t h e  way l i f e  was f o r  t h e  I n d i a n  

of t h e  p a s t  - an  unacceptable  way f o r  t h e  p r e s e n t  o r  f o r  t h e  fu tu re .  

These t h i n g s  a r e  t h e  necessary  p r i c e  which must be pa id  f o r  admission 

i n t o  t h e  l i f e  of t h e  mainstream of soc i e ty .  It i s  not  n e c e s s a r i l y  a 

happy p r i c e  b u t  it i s  an  i n e v i t a b l e  one. The disappearance of t h e  

I n d i a n  through comple te  a s s i m i l a t i o n  i n t o  t h e  dominant s o c i e t y  w a s  seen  

as a n  unavoidable  even tua l i t y .  

The other  sma l l  group was formed by t h e  ~ 0 n S e r ~ a t i v e S .  These 
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people know and, accord ing  t o  some, s t i l l  b e l i e v e  much of t h e  t r a d i t i o n a l  

f o l k l o r e  which t h e  a r t  t hey  produce symbolizes. There i s  no ques t ion  

t o  them a s  t o  whether o r  no t  t h e i r  c u l t u r e  i s  a v i a b l e  e n t i t y .  There 

i s  a n  I n d i a n  way of l i f e  and a n  Ind ian  way of lookinp; a t  t h i n y s  which 

i s  not  on ly  d i f f e r e n t  from t h a t  of t h e  dominant Canadian s o c i e t y ,  b u t  

s u p e r i o r  t o  it a s  we l l .  They have not  on ly  a n  a c t i v e  i n t e r e s t  i n ,  b u t  a 

s t rony  commitment t o  what they  perce ive  a s  t r a d i t i o n a l  I r d i a n  ways. The 

e x t e n t  t o  which such a c t i v i t i e s  a s  t h e  w i n t e r  ceremonial dances a r e  

a c c u r a t e  i n  terms of bein<; t h e  same a s  t hey  were i n  t h e  p a s t  i s  not, of 

t o o  q r e a t  s ign i f i cance .  f i a t  i s  important  i s  t h a t  t hey  a r e  perceived 

a s  being wholly Ind ian ,  and, a s  such, most important.  

'The one v i s i b l e  a spec t  of c u l t u r e  which I have not  d i scussed  

i n  terms of t h e  t h r e e  groups mentioned above is  t h e  group of charac- 

t e r i s t i c a l l y  S a l i s h  behaviora l  mores observed by t h e  Capilano ?and. If 

t h e r e  i s  a n  a r e a  where t h e r e  is  genera l  agreement amon? t h e  Capilano, 

it would be i n  t h e i r  observance of t h e s e  mores. R e d f i e l d t s  d e f i n i t i o n  

uses  t h e s e  words, "...an o r ~ a n i z a t i o n  of convent iona l  understandin.:s...~l. 

I f  t h e r e  re:nai:qs an or.<al~j.nation of convent ional  understandings among 

t h e  Capilano i t  would have t o  be i n  t h e  a r e a  of such mores. 

The evidence I have from my in t e rv i ews  wi th  t h o  pa ren t s  w i l l  

n o t  a l low me t o  s t a t e  conclus ive ly  whether o r  n o t  such a convent ional  

unders tandine  does e x i s t .  The s ta tements  made by Richard Sand i n  h i s  

t h e s i s ,  Decision-making and l e a d e r s h i p  amow: t h e  Squamish, would l end  

cons ide rab le  weight t o  t h e  suppos i t ion  t h a t  t h e r e  i s  indeed a s t rons  

o rgan iza t ion  of convent iona l  understandings s t i l l  e x t a n t  a m o q  t h e  

members of t h e  Capilano 3and. says ,  



3ecause of' t h e  very  d i f f e r e n t  soc io -cu l tu ra l  
p a t t e r n s  and t h e  d i s t i n c t i v e  l q a l  and s o c i a l  r i y h t s  
involved,  t h e  Squamish f o r x  a d i s t i n c t  u n i t  a p a r t  
from t h e  wider  soc i e ty .  ::any of t h e  Squamish s e e  
themselves as a s epa ra t e  l tna t ion t f  o r  a s  a s e p a r a t e  
t';seople" r e s i d i n z  w i t h i n  t h e  n a t i o n a l  boundaries 
of Canada. 

( R .  Band 1969: 20) 

I n  summary, then ,  I woiiid su;;:;est t h a t  t h e r e  is a smal l  

croup of Ind ians  i n  t h e  Capilano Band f o r  whom t h e r e  i s  a c l e a r  c u l t u r a l  

i d e n t i t y  - a n  u.. .or$anization of convent ional  understandings mani fes t  

i n  a c t  and a r t i f a c t ,  which, pe r s i s t i n ; ;  throuqh t r a d i t i o n ,  charac te r izes . . "  

t h a t  p a r t i c u l a r  group. (Redf ie ld ,  2 3roeber  and Kluckholn 1963: 118)  

For t h e  r e s t  of t h e  Capilano Band members t h e r e  i s  a c u l t u r a l  i d e n t i t y  

which v a r i e s  g r e a t l y  i n  completeness from one t o  ano the r ,  being c l o s e s t  

t o  u n i v e r s a l  i n  t h e  a r e a  of behaviora l  mores. 

Which of t h e s e  t h r e e  groups w i l l  dominate t h e  Band i n  t h e  

f u t u r e  i s  ano the r  ve ry  i n t e r e s t i n g  quest ion.  I n  h i s  Survey of con- 

temporary Ind ians  of Canada, dawthorn (1967) mentions t h a t  t h e r e  has  

been a tremendous upsurt:e of e t h n i c  p r i d e  amon2 t h e  Ind ians  of Canada 

durin;: t h e  l a s t  few yea r s .  He a l s o  po in t s  ou t  two v i t a l  words of 

warnin{:, however. F i r s t ,  i n  t h e  h i s t o r y  of many e t h n i c  groups which 

have come i n t o  con tac t  wi th  another ,  s t r o n g e r  c u l t u r e ,  "...the l o s s  of 

a peop le ' s  language l e a d s  almost i n e v i t a b l y  t o  t h e  l o s s  of t h e i r  own 

e t h n i c  i d e n t i t y  and c u l t u r a l  t r a d i t i o n s . "  (Hawthorn 1967: 36)  

S e c o d ,  he s t a t e s  t h a t  t o  bev...a v i a b l e  soc io -cu l tu ra l  unit..." a 

Reserve must be one "...which meets t h e  fundamental requirements  of 

s o c i e t y ,  which provides  i ts  members wi th  t h e  elements  and t h e  s t r u c t u r e s  

necessary  f o r  su rv iva l .  They a r e ,  S O  t o  speak, t h e  minimal c u l t u r a l  



3 0 

condi t ions  which make bq-oup l iv in :  poss ib le ,  both i n  t h e  f i r s t  and 

t h e  l a t e r  years  of l i f e .  This means n a t u r a l  resources,  s t r u c t u r e s  

which make poss ib le  t h e  s a t i s f a c t i o n  of t h e  i n d i v i d u a l ' s  physio1ol;ical 

needs, assignment of r o l e s  and r e s p o n s i b i l i t i e s  according t o  i n d i c i d u a l  

a p t i t u d e s ,  adequate channels of communication, communal goals  which a r e  

adequately def ined  and con t ro l l ed ,  t r a i n i n g  of t h e  young, enl iyhtened 

l eade r sh ip ,  i n  a  word, a l l  elements e s s e n t i a l  t o  t h e  e f f i c i e n t  working 

of s o c i a l  r e l a t ionsh ips .  I f  (;jawthorn 1967: 169) That t h e i r  language 

i s  gone i s  almost beyond doubt. dhether  o r  no t  t h e s e  c u l t u r a l  condi t ions  

can be met over t h e  next  few y e a r s  wi th in  t h e  Capilano r3and i s  very  

much a  mat ter  of conjecture.  

The members of t h e  Capilano 3and do genera l ly  e x h i b i t  a  

s t rong  sense of i d e n t i t y  a s  Indians. A s  3and pointed ou t ,  "liany of t h e  

Squamish see  themselves a s  a  sepa ra te  'na t ion '  o r  a s  a  sepa ra te  'people '  

r e s i d i n ~  w i t h i n  t h e  n a t i o n a l  boundaries of Canada." ( 3and 1969: 2 0 )  

dand a l s o  desc r ibes  how t h e  ob l iga t ions  of intra-group l o y a l t y  remain 

i n  f o r c e  even when no l e g a l  sanct ions  can be applied.  ' h e n  a  woman 

member of t h e  Band marr ies  a  non-Indian she l o s e s  h e r  l e g a l  s t a t u s  a s  

a n  Indian  and a l s o  r e l inqu i shes  a l l  r i g h t s  given he r  under t h e  Ind ian  

Act. However, a s  Richard 8and desc r ibes  it, i f  a  woman r e t u r n s  t o  t h e  

Reserve because herllnew peoplett have not  taken c a r e  of h e r  a f t e r  a n  

unsuccessful  marriage venture,  she  i s  given welfare  he lp  from 3and funds 

even though t h e r e  i s  no l e g a l  requirement f o r  t h e  Council t o  he lp  h e r  

i n  any way. The r a t i o n a l i z a t i o n  i s  t h a t  t h e  Council has a  s o c i a l  yes- 

p o n s i b i l i t y  t o  he lp  s i n c e  she i s  no l e s s  Squamish even though she  i s  

married. 
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Richard 3and does i n d i c a t e  t h a t  t h e  i n t e r a c t i o n  between 

members i s  l e s s e n i n g  and t h e  i n t e r a c t i o n  between S a d  members and 

members of t h e  l a r g e r  s o c i e t y  surrounding t h e  Reserve i s  increas ing .  

However, he s ees  t h e  c o m u n i t y  t i e s  remaining s t ronq  and v i t a l .  The 

v i t a l  l i n k  i n  maintaining s t rong  communal f e e l i n g s  i s  t h e  3and Council. 

It i s  t h e  co-ordinat ino 17 body f o r  t h e  a c t i v i t i e s  which l i n k  t h e  f ami ly  

groups toge ther .  It provides r e p r e s e n t a t i o n  f o r  each fami ly  group i n  

d e c i s i o n s  which w i l l  a f f e c t  t h e  whole. Although t h e  Royal Canadian 

?Iounted P o l i c e  a r e  o f f i c i a l l y  r e spons ib l e  f o r  t h e  maintenance of law 

and orde r  on t h e  Reserve, according t o  both Richard 3and and Hawthorn, 

t h e  members of t h e  Band seldom c a l l  on them f o r  a s s i s t a n c e ,  except  

i n  ca ses  of major crime. For in te r - fami ly  d i s p u t e s  and occas iona l ly  i n  

d i s p u t e s  between Band members and non-Band members t h e  Council  t a k e s  

t h e  l e a d  i n  i n i t i a t i n y  a c t i o n  t o  r e s t o r e  peace. I n  connect ion w i t h  

c u l t u r a l  t r a i t s  of Capilano Band members it i s  i n t e r e s t i n g  t o  no te  t h a t  

Band s u g ~ e s t s  t h a t  teasins; and r i d i c u l e ,  t h e  t r a d i t i o n a l  means of s o c i a l  

c o n t r o l ,  a r e  s t i l l  t h e  s t r o n q e s t  and most important  curbs  on e r r a n t  

behavior.  The s i g n i f i c a n c e  of t h e  r o l e  of t h e  Council  is  put  q u i t e  

p l a i n l y  i n  t h i s  quo te  from Hawthorn: "The type  of community where s t r o n g  

l o c a l  decision-making u n i t s  develop i s  t h a t  which main ta ins  a kind of 

d e l i b e r a t e  d i s t i n c t i o n  from i t s  environs,  wh i l e  a t  t h e  same t i m e  i n t e r -  

a c t i n g  w i t h  it i n  a s e l e c t i v e  fashion.  I n  our  f i e l d  r e p o r t s  we s e e  t h a t  

such groups a s  t h e  Squamish of North Vancouver ..... mainta in  s o c i a l  

boundaries  around themselves whi le  a t  t h e  same t ime l i n k i n g  up s e l e c t i v e l y  

w i t h  o u t s i d e  agencies  i n  t h e  surrounding ~ o c i e t y . ~ '  ( ~ a w t h o r n  1967: 180)  

h e  f u r t h e r  i n d i c a t i o n  of s i q n i f i c a n c e  of t h e  Ind ian  i d e n t i t y  
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a s  t h e  ones which a r e  crea ted  on t h e  Reserve do not  have t o  be i n  t h e  

S a l i s h  a r t i s t i c  t r a d i t i o n  i n  order  t o  be valued. Although many of t h e  

a r t i c l e s  l i k e  t h e  dance costumes and most of t h e  masks a r e  s i m i l a r  i n  

s t y l e  t o  those  used i n  t h e  S a l i s h  t r a d i t i o n a l  dances, much of t h e  smal l  

a r t  forms, such a s  t h e  poles  offered f o r  s a l e ,  a r e  f a r  more reminiscent  

of North Coast a r t  s t y l e s  than t h e  S a l i s h  South Coast s t y l e s .  No one 

had any extens ive  knowledge of any poss ib le  i n t e r p r e t a t i o n s  of t h e  

va r ious  symbols used i n  t h e  a r t  forms. It would seem t h a t  t h e  f a c t  

t h a t  t h e  p ieces  were unmistakably Indian  was s u f f i c i e n t  t o  make them 

valued. 

One of t h e  major reasons mentioned by Duff t o  exp la in  t h e  

resurgeance of S p i r i t  dancing is  i t s  con t r ibu t ion  t o  t h e  p a r t i c i p a n t ' s  

sense of i d e n t i t y  a s  a n  Indian. Duff says,  

"There i s  l i t t l e  i n d i c a t i o n  t h a t  S p i r i t  Dancing 
w i l l  d i e  out  wi th in  t h e  near  f u t u r e ;  on t h e  cont rary ,  it 
g ives  t h e  impression of being a f lou r i sh ing  and s t i l l  
evolvinq a c t i v i t y .  Anthropologists have been much in-  
t e r e s t e d  i n  t h e  reasons f o r  i t s  pe r s i s t ence ,  and have 
concluded t h a t  it provides t h e  dancer wi th  s t rong  
s a t i s f a c t i o n s ,  even i n  today ' s  world. The s p i r i t  
dancers  experience s t rong sensa t ions  which a r e  fun- 
damentally r e l i g i o u s  i n  na ture ;  furthermore he has t h e  
s o c i a l  s e c u r i t y  which comes from belonginy t o  a n  
exclus ive  group, he has an  emotional " sa fe ty  valve" 
which provides a r e l e a s e  of t ens ion  i n  a s o c i a l l y  
approved way, and he has discovered a method of 
a s s e r t i n q  h i s  i d e n t i t y  a s  an  Indian. 

( ~ u f f  1964: 10)  

The psychological  motivat ions of t h e  Dancers a r e  undoubtedly 

complex and highly indiv idual .  To t h e  Capilano people wi th  whom I 

discussed  S p i r i t  Dancing, i t s  most s i g n i f i c a n t  aspect  was t h a t  Dancing 

was uniquely Indian. The most conservat ive of t h e  Indian f a m i l i e s  
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were t h e  ones who were most involved i n  t h e  Dances and t h e  ones who 

were l e a s t  w i l l i n ;  t o  d i s c u s s  it wi th  an  outs ider .  The l a r g e  qroup 

of f a m i l i e s  i n  t h e  c e n t e r  f e l t  t h a t  a t  l e a s t  one p o s i t i v e  t h i n g  about  

t h e  Dancinz was t h a t  it reminded t h e  people of t h e  o ld  Ind ian  ways. 

'30th of t h e s e  groups agreed t h a t  non-Indians a s  s p e c t a t o r s  were 

d e f i n i t e l y  no t  welcome and would be asked t o  l e a v e ,  and even a s  g u e s t s  

of Ind ians  t h e y  were no t  p a r t i c u l a r l y  apprec ia ted .  Those who r e ~ a r d e d  

t h e i r  I n d i a n  i d e n t i t y  a s  a n  out-moded e n t i t y  were t h e  ones most opposed 

t o  S p i r i t  Dancinq. 

This  t hen ,  is  t h e  Capilano Band. They appear  t o  be a qpoup 

of people he ld  t o g e t h e r  a s  a  community by geographica l ,  blood, s o c i a l  

and c u l t u r a l  t i e s .  Some of t h e  t i e s  a r e  changing i n  form and some 

would seem t o  be weakening, bu t  c l e a r l y ,  a t  t h e  moment, t h e y  can  be 

d i s t i n g u i s h e d  f r o n  t h e  surrounding s o c i e t y  as a people and a community 

wi th  a n  i d e n t i t y  of i t s  own. 
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Chaoter 2 The Views of t h e  Teachers on t h e  

!:ome 'hvironment  and i t s  X f e c t  on Learninf:  

!ack:yround Xnow1ed::e of Teachers 

I n  o rde r  t o  a s s e s s  proper ly  t h e  comments of t h e  t e a c h e r s  on 

Such n a t t e r s  a s  fami ly  background and home environment, c u l t u r a l  

a c t i v i t i e s  and p a r t i c u l a r  customs of t h e  i n h a b i t a n t s  of t h e  Reserve, it 

i s  necessary  t o  know t h e  amount of knowledge each had on t h e s e  ma t t e r s  

and t h e  sources  of t h i s  knowledqe. 

Two sources  a r e  mentioned f r equen t ly  i n  t h e  fol lowing payes, 

t h e  pub l i c  h e a l t h  nurse and a  s p e c i a l  educa t ion  teacher .  30th of t h e s e  

s p e c i a l i s t s  had a  cons ide rab le  amount of personal  knowledge of t h e  

f a m i l i e s  on t h e  lleseyve a s  a  r e s u l t  of both t h e i r  o f f i c i a l  f u n c t i o n s  and 

t h e i r  personal  i n t e r e s t  and involvement w i t h  s e v e r a l  of t h e  f a m i l i e s .  I 

found t h e i r  f a c t u a l  Itnowledze of l i v i n g  condi t ions  a d  c u l t u r a l  a c t i v i t i e s  

t o  be both ex tens ive  and. accurate .  Emever ,  I do no t  in tend  t o  o u t l i n e  

t h e i r  baclcl:round a d  sources  of knowledge on ?eserve ma t t e r s  f o r  two 

reasons.  ~?irst ,  t h e y  were no t  r e g u l a r  t e a c h i n s  members of t h e  staff a d  

t h u s  a r e  d i s t i n c t  from t h e  o t h e r  s t a f f  members r e f e r r ed  t o  i n  t h i s  s tudy;  

secord ,  a l though v a r i o u s  staff members r e f e r r e d  t o  t h e s e  s p e c i a l i s t s  

a s  t h e i r  ppinle sources  of in format ion ,  it became obvious i n  s t a f f  room 

discussions and in t e rv i ews  t h a t  each s t a f f  member's i n t e r p r e t a t i o n  of 

t h e  informat ion  q iven  them by e i t h e r  of t h e s e  two sources tended t o  

r e f l e c t  t h a t  s t a f f  member's pre-conception of t h e  s i t u a t i o n  r a t h e r  t h a n  

a  r e p e t i t i o n  of t h e  views. Thus, t h e  f a c t  t h a t  t h e  

teachers saw them a s  primary Sources of in format ion  i s  more important  
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t han  what t h e s e  sources  had t o  say. The s i g n i f i c a n t  t h i n g  i s  t h a t  t h e  

s t a f f  members saw them a s  sources of in format ion  but  t hen  used them 

S e l e c t i v e l y .  

The P r i n c i ~ a l  

The p r i n c i p a l  had taken two anthropoloqy courses  dur inq  work 

on a Iqaster of M u c a t i o n  degree. One was a n  educa t iona l  a n t h r ~ p o l o ~ y  

course ,  t h e  o t h e r  a more academic course dea l iny  wi th  k insh ip  and 

m a r r i a ~ e  custonls i n  f o l k  s o c i e t i e s .  Ideither course  d e a l t  w i th  t h e  

i o r t h  West Coast except  i n  a very  gene ra l  nature.  

The p r i n c i p a l  d i d  have cons iderable  knowledqe of some f ami l i e s  

on t h e  Reserve developed over t h e  t e n  yea r s  he had spen t  a t  t h e  school.  

l'hese f a m i l i e s  g e n e r a l l y  f e l l  i n t o  two c a t e g o r i e s ,  t h e  l e a d e r s  of t h e  

Ind ian  community and t h e  f a m i l i e s  whose c h i l d r e n  caused problems f o r  

t h e  a d m i n i s t r a t i o n  through poor a t tendance  o r  academic weakness, 

A s  a source  f o r  h i s  information on most f a m i l i e s  on t h e  

Reserve, he r e l i e d  on t h e  publ ic  h e a l t h  nurse  whose opinion he con- 

s i d e r e d  t o  be very  va luable .  Ye l i s t e n e d  t o  bu t  gene ra l ly  d iscounted  

t h e  comments of t h e  s p e c i a l  educat ion t eache r  whom he considered t o  be  

non-object ive and t h u s  misleading. ?e a l s o  had had many c o n t a c t s  w i t h  

t h e  v a r i o u s  Ind ian  p a r e n t s  themselves a t  school  func t ions ,  a t  i n t e r -  

views and over  t h e  phone. 

:ie had a c l e a r  p i c t u r e  of what he considered t o  be t h e  s o c i a l  

o r d e r  of t h e  xeserve a& c l e a r  and stron,? d e f i n i t i o n s  of t h e  a t t i t u d e s  

of t h e  p a r e n t s  toward educa t ion  and t h e  school  based on h i s  personal  

exper iences  over  t h e  t e n  years .  He had almost no knowled~e  of  t h e  

ongoing c u l t u r a l  l i f e  of t h e  Indians ,  such a s  t h e  r e v i v a l  of t h e  S p i r i t  



38 

Dance t r a d i t i o n ,  nor of t h e  a t t i t u d e s  of t h e  parents  toward other  

mat te r s  of l i f e  outs ide  t h e  narrow confines of t h e  school and education. 

'reacher A 

Teacher A had had no contact  with Indian people p r i o r  t o  

coming t o  Norqate and had taken no re levant  course work i n  anthropology 

o r  i n  t h e  teaching of chi ldren from minority croups. 3y t h e  end of 

h i s  f i r s t  yea r  he had developed a considerable body of knowledge 

about t h e  background of each of the  chi ldren i n  h i s  room. The majorit;y 

of t h i s  information had been obtained from t h e  public heal th  nurse, but 

a good d e a l  of it came from interviews with t h e  parents  and many con- 

ve r sa t ions  wi th  t h e  ch i ld ren  involved. 

H e  a l s o  had considerable knowledge of t h e  c u l t u r a l  a c t i v i t i e s  

on t h e  Reserve. This information he got  from discuss ions  wi th  t h e  

ch i ld ren  i n  h i s  c l a s s  who ta lked q u i t e  f r e e l y  with him about these  

matters .  

Teacher 13 

Teacher 3 had had no contact  with Indian people p r i o r  t o  

coming t o  l j o r ~ a t e .  2e had taken no course work dealing with minority 

groups but  had done some general  reading during h i s  f i r s t  year  a t  

Norzate. 

Iie showed very l i t t l e  knowledge of t h e  home backgrounds of 

any of h i s  children.  He appeared t o  have l i t t l e  o r  no knowledye of t h e  

a c t u a l  l i f e  s t y l e s  of people on t h e  Peserve and thus  had only t h e  most 

general ized opifions wi th  regard t o  c u l t u r a l  a c t i v i t i e s  o r  Indian 

a t t i t u d e s ,  Any time he needed information about any of h i s  pupi ls ,  a 



39 

s i t u a t i o n  he s t a t e d  was r a r e ,  he used t h e  s p e c i a l  educa t ion  t e a c h e r  a s  

a source. Be d i d ,  however, make some e s t ima te s  of t h e  s o c i a l  s tanding  

and economic cond i t i ons  of some of t h e  f a m i l i e s  based on t h e  c l o t h e s  

t h e  c h i l d r e n  wore and t h e  p re sen t s  t hey  r e f e r r e d  t o  dur inq  t h e  year .  

Ae a l s o  made in fe rences  about t h e  c u l t u r a l  l i f e  of t h e  %serve from t h e  

s u b j e c t s  t h e  c h i l d r e n  chose i n  a r t  and t h e  occas iona l  comments he over- 

heard i n  conversa t ions  among t h e  ch i ldren .  

Teacher C 

A s  a c h i l d ,  Teacher C had a t tended  school  w i th  Ind ian  pupi l s .  

She desc r ibed  t h e  school  a s  w e l l  i n t eg ra t ed .  She had t augh t  i n  two 

o t h e r  schools  i n  which t h e r e  were Ind ian  p u p i l s  before  coming t o  idorgate. 

She had t aken  no course  work and had done no readinq. 

She showed some knowledqe about  t h e  background of some of 

h e r  p u p i l s ,  however, it centered  on those  f a m i l i e s  who stood ou t  i n  her 

mind f o r  nega t ive  reasons ;  i . e . ,  unc leanl iness  of t h e  home, p a r e n t a l  

n e g l e c t ,  poor a t t i t u d e s  toward t h e  school. AS a source  f o r  t h i s  infor-  

mation she  quoted t h e  pub l i c  h e a l t h  nurse ,  staff room conversa t ion  and 

some personal  c o n t a c t s  w i t h  a fami ly  t o  whom she  had g iven  some c l o t h e s  

dur ing  h e r  f i r s t  y e a r  a t  t h e  school. She showed no knowledge of cu l -  

t u r a l  a c t i v i t i e s  on t h e  Reserve and a r a t h e r  l i m i t e d ,  non-objective, 

nega t ive  view of l i f e  s t y l e s  on t h e  Reserve* 

'Teacher D 

Teacher D had had Ind ian  p u p i l s  i n  both t h e  schools  she  had 

t augh t  i n  previously.  She had taken  no course  work bu t  may have done 

some reading. 
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She 'lad a f a i r  amount of knowledge of t h e  family Sackyrouxls 

of most of h e r  puni l s .  She had encouraqed both t \ e  s p e c i a l  educa t ion  

t e a c h e r  and h e r  pup i l s  t o  t a l k  f r e e l y .  She a l s o  had met s e v e r a l  of h e r  

pa ren t s  f r e q u e n t l y  i n  informal  s e t t i n ~ ~ s  such a s  t h e  l o c a l  supermarlcet. 

She had not  v i s i t e d  t h e i r  homes. 

Throuzh h e r  d i scuss ions  wi th  t h e  c \ i l d r e n  a d  t h e  spec ia l  

educa t ion  t,eacher she had some know1ed~;e of t h e  c u l t u r a l  a c t i v i t i e s  on 

t h e  Yeserve. She had q u i t e  c l e a r  and f i rm  opinions on what s h e  saw a s  

t h e  Ind ian  peop le ' s  a t t i t u d e s  toward educa t ion ,  va lue  sys t ens ,  Indian-  

d h i t e  c o n t a c t  and t h e  f u t u r e  of t h e  Indian  cu l tu re .  I?er opinions 

tended,  horqever, t o  be a  romanticized ve r s ion  of t h o s e  of t h e  s p e c i a l  

educa t ion  t e a c h e r ,  be in^ -, based on d i scuss ions  wi th  t h i s  t eache r  r a t h e r  

t h a n  Ind ian  people,  a d  being s t rong ly  inf luenced by t h e  spnpathy she 

€ e l t  f o r  I n d i a n  p u p i l s  a t t e n d i n ;  what she  saw a s  a  non-inteqrated school  

w i t h  a t  l e a s t  a  few ~ r e j u d i c e d  teachers .  

'Teacher i; 

reacher  +; had had no con tac t  w i th  Ind ian  people be fo re  cornin: 

t o  Ijorqate. She had had no course work and had done no readiny.  

She d isp layed  no knowled~e  of t h e  f a m i l i e s  of any of he r  

p u p i l s  except  f o r  t h a t  ~ a i n e d  throu[~h in t e rv i ews  wi th  f o u r  of t h e  f i v e  

mothers a t  r e p o r t  c a d  t ime and some con tac t  w i t h  two of t h o s e  mothers 

who came t o  h e l p  a t  a  school  event. 

She saw t h e  pub l i c  h e a l t h  nurse and t h e  s p e c i a l  educa t ion  

t e a c h e r  a s  two sources  of information bu t  had not  had occasion t o  use  

e i t h e r  of them. She saw t h e  c h i l d r e n  a s  t o o  q u i e t  t o  cause any problem. 

She had no knowldge  of Ind ian  c u l t u r e  o r  c u l t u r a l  a c t i v i t i e s  
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and had only t he  most generalized opinions on possible Indian a t t i t u d e s  

on soc i a l  o r  educational matters. 

Teacher F 

Teacher F had had Indian pupils  i n  her c l a s s  f o r  a l l  of t h e  

previous e igh t  years teaching experience. She had taken no course work 

i n  anthropology but had both course work and considerable experience i n  

t he  teaching of those with educational handicaps. 

She had a f a i r l y  de ta i l ed  body of information about the  

famil ies  of each of her pupils. This was based primarily on three  t o  

four v i s i t s  by each of t h e  parents with the  exception of one family, and 

many conversations with,  and personal wri t ings  from the  children. She 

found the  comments of t h e  public health nurse t o  be always negative and 

t h e  comments of the  spec ia l  education teacher t o  be always posi t ive  so  

she used them sparinyly. She had a l imi ted knowledge of Indian cu l tu re  

and cu l t u r a l  a c t i v i t i e s  but had worked ou t  from observations c l ea r  ideas  

on family r e l a t i ons  and personality cha rac t e r i s t i c s  of her Indian 

pupi ls  a s  they d i f fe red  from her White pupils. 

'I'eacher S 

Teacher G had had no contact with Indian people p r i o r  t o  coning 

t o  Nor,;ate except par t i c ipa t ion  a s  a volunteer helper while i n  un ivers i ty  

i n  a study cen te r  f o r  Indian pupils. She had taken no courses and had 

done no reading. 

She had two Indian pupils  i n  her class.  She had some 

general knowledge of t h e  two famil ies  based on t h e  two interviews but 

had no idea  of home o r  economic conditions. 
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She had a l i t t l e  information regard in5  c u l t u r a l  a c t i v i t i e s  

gained from o t h e r s  on s t a f f  and h e r  p u p i l s ,  b u t  only t h e  most yenera l ized  

opin ions  on p o s s i b l e  Ind ian  a t t i t u d e s  on s o c i a l  o r  educa t iona l  mat te rs ,  

Teacher H 

Teacher 7 had had. no c o n t a c t  w i th  Ind ian  people be fo re  coming 

t o  "orgate.  She had talcen no course work and had done no reading. 

She had only a small amount of in format ion  about t h e  f a m i l i e s  

of h e r  c h i l d r e n  al though she  d i d  have a very  d e t a i l e d  p i c t u r e  of t h e  

l e a r n i n g  problems of each of h e r  p u p i l s  and t h e  r e l a t i o n s h i p  of t h e i r  

I n d i a n  back!:round t o  t h e s e  va r ious  s t r e n g t h s  and wealtnesses. 

She found in t e rv i ews  wi th  Indian  p a r e n t s  t o  be of l i t t l e  

v a l u e  f o r  e i t h e r  t h e  r ece iv iny  o r  g i v i n ~  of information and t h u s  de- 

pended on t h e  pub l i c  h e a l t h  nurse f o r  t h e  information she  needed. 

She had no knowledge of what Indian  c u l t u r e  t h e r e  may have 

been o r  of i t s  forms of expression. She a l s o  had no knowledge of 

Ind ian  a t t i t u d e s  on any matters .  

Teacher I 

Teacher I had t augh t  Ind ian  p u p i l s  i n  m i t e h o r s e  and had 

spen t  a summer working on Reserves i n  t h e  [Nhitehorse r e s i o n  a s  a 

Church volunteer .  She had taken  no course  work. 

She had a f a i r l y  d e t a i l e d  knowledge of each fami ly  i n  h e r  

c l a s s  based on conversa t ions  wi th  the pub l i c  h e a l t h  nurse ,  i n t e rv i ews  

w i t h  t h e  p a r e n t s  a d  personal  v i s i t s  t o  each home a t  l e a s t  once a yea r ,  

She had a l i m i t e d  knowledge of t h e  e x i s t i n g  Ind ian  c u l t u r e  

being p r i m a r i l y  aware of it as it r e f l e c t e d  t h e  p a s t ;  i .e.  c a rv ings ,  
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' reacher J 

Teacher J, who taught  i n  t h e  Ind ian  k indergar ten ,  had had 

no c o n t a c t  w i th  Ind ian  people before coming t o  :!orgate. She had t aken  

no course  work b u t  had done considerable  readin2 dur ing  h e r  f irst  y e a r  

She showed a e r e a t  d e a l  of knowledge of t h e  va r ious  f a m i l i e s  

i n  h e r  c l a s s .  This  i n f o m a t i o n  came from conversa t ions  and i n t e rv i ews  

wi th  t h e  p a r e n t s ,  and s e v e r a l  v i s i t s ,  formal and informal ,  t o  Ind ian  

hones . 
She d i d  n o t  have a g r e a t  d e a l  of knordedge on such m a t t e r s  as 

t h e  S p i r i t  Dancin:. She d i d  have very  c l e a r  i deas  on what she  s a w  as 

s e v e r a l  d i f f e r in [ ;  l i f e  s t y l e s  on t h e  Reserve and t h e i r  e f f e c t  on l e a r n i n g  

P a t t e r n s  and Irdian-!dhite r e l a t i ons .  

A stlmmary c h a r t  of t h e  above information w i l l  prove handy. 

Sources and Quanti ty  of Knowledge 

Kinds of 
None A L i t t l e  F a i r  Amount Knowledge 

Course Work 
Number of Teachers 10 I 0 

A , ~ , C , D &  P r i n c i p a l  - I d e n t i t y  of Teacher 
F,G,H,I, J 

3ackyround Reading 
Number of Teachers 6 
I d e n t i t y  of Teacher C , E , F , ' ; , ~ , ~  3 ,  P r i n c i p a l  
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Sources and 
'iinds of 
Knowledse None A L i t t l e  Fa i r  Amount 

F i r s t  Hand Ynowledge 
of Family 3ackground 

Number of Teachers 0 
Iden t i t y  of 'Teacher 

Second Hand Knowledge 
of Family Background 

idurnSer of Teachers 2 
Iden t i t y  of Teacher EtG 

General Knowledge 
of Reserve 

Number of Teachers 4 
I d e n t i t y  of Teacher B,E,G,H 

4 
Principal  

C , D , F  

The d iv i s ions  here between "A L i t t l e "  and a t lFair  Amountt1 

a r e  necessar i ly  a r b i t r a r y  and re la t ive .  Some 0Xdanations of some of 

t he  categor ies  w i l l  help. Ry a !'Fair Amount1' of background readin? I 

am referrin.; t o  t h e  amount of reading one would have t o  do f o r  a 

thorough summer school course i n  anthropolo:~. A "Fair Amount" of 

f irst  hand knowledze of t h e  family and family background has come f ram 

a number of comersations with t h e  children and/or parents,  with v i s i t s  

t o  t h e  homes a l s o  occurring occasionally. Since a l l  t he  teachers have 

conducted interviews with a l l  o r  almost a l l  of t h e i r  pupi ls1  parents,  

a l l  teachers ape credited with a l i t t l e  f irst  hand knowledge of t h e i r  

pupi ls1  famil ies  and family backgrounds. The second hand knowledge is 

derived from school t h e  specia l  education teacher,  t h e  public 

heal th  nurse, other teachers and other Indian parents. dy general 
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knowledze of t h e  Reserve I r e f e r  t o  knowledge of Indian c u l t u r a l  

act ivi t ies--what  these  a r e  and what s igni f icance  t o  t h e  Indian pupi l  

they mizht have. 1.t a l s o  r e f e r s  t o  knowledge of Indian viewpoints on 

mat ters  o the r  than day t o  day s i t u a t i o n s  i n  which an  Indian parent  and 

t h e  school have an  i n t e r e s t ,  such a s  t h e  progress of a spec i f i c  child.  

A f a i r  amount of general  knowledge represents  considerable thinking on 

t h e  p a r t  of t h e  teacher  based on reading, d iscuss ion with o ther  teachers ,  

Indian a d u l t s  and chi ldren,  and open-minded observation. 

W1 t h e  ca tegor ies  a r e  r e l a t i v e  i n  t h a t  i f  a t eacher ' s  

t o t a l  knowledge of a c h i l d ' s  background--cultural a s  we l l  a s  f ami l i a l -  

was based on two t e n  t o  f i f t e e n  minute interviews a t  r epor t  card times 

and occasional  s t a f f  room conversation, aqy other  teacher  who had made 

any e f f o r t  a t  a l l  would have a f a i r  amount more knowledge than t h e  

first even though he still could not be assumed t o  know a q rea t  deal .  

'Thus, t h e  absolute  amounts of knowledge upon which t h e  teachers1  

comments a r e  based must be deduced from t h e  q u a l i t y  and kind of f a c t s  

they s t a t e  a& t h e  nature of t h e  comments they make. 

I n  t h e  next severa l  sec t ions  I w i l l  d i scuss  t h e  opinions of 

t h e  t eachers  with regard t o  t h e  housiw and livinp; condit ions of t h e  

c h i l d r e n  and t h e  causes of these  condit ions;  and, with regard t o  how 

t h e i r  home environment af fec ted  t h e  learning of t h e  children. I w i l l  

d i s c u s s  t h e  way t h e  teachers  saw the  child-parent r e l a t i o n s h i p  on t h e  

Reserve, and t h e  a t t i t u d e s  of t h e  parents  toward education and l ea rn ing  

i n  genera l ,  and ;Jorjiate school and i ts  teachers  i n  pa r t i cu la r .  

k h L s i q q  and Livinp Conditions 

Loolting first a t  t h e  housing and l i v i n g  condit ions of t h e  
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chi ldren,  t h e  t eachers  d id  agree on a nunber of things. All  teachers  

agreed t h a t  t h e r e  were fami l i e s  on t h e  Reserve who l ived  i n  f a i r l y  

modern, adequately equipped and maintained housing and t h e  chi ldren of 

these  fami l i e s  were clean,  w e l l  dressed and healthy. They a l s o  agreed 

t h a t  t h e r e  was a considerable amount of substandard, inadequate housing, 

'The teachers  agreed t h a t  the re  were homes i n  which the re  were heal th  

hazards due t o  uncleanliness,  and t h e  teachers a l l  agreed t h a t  t h e r e  

were ch i ld ren  who had hea l th  problems due t o  improper d i e t  and in-  

s u f f i c i e n t  care. However, among t h e  teachers t h e r e  was considerable 

d i f fe rence  of opinion a s  t o  t h e  extent  of any of t h e  above condit ions 

and t h e i r  causes. 

Two teachers  who showed a very l imi ted  knowledge of t h e i r  

pup i l s t  backgrounds made very general  comments on t h i s  top ic  of housing 

and livin,? conditions. One sa id  t h a t  he thought t h a t  t h e r e  was an 

"upper c l a s s f t  on t h e  Reserve s ince  one of h i s  pup i l s  go t  a pool t a b l e  

f o r  Christmas an3. t h e  family awned a colour t e l e v i s i o n  s e t .  A t  t he  

same t i n e  he estimated t h a t  t h e  housing was very poor t o  average. ~e 

judged t h a t  t h e  economic l e v e l  of t h e  famil ies  was low average o r  poor 

i n  comparison wi th  t h e  wider soc ie ty  outside t h e  lk3erve. The con- 

t r i b u t i w  fac tors  t o  t h i s  below avera,qe housing and economic l e v e l  were 

t h e  large fami l i e s  which made even an average s a l a r y  inadequate and the  

f a c t  t h a t  severa l  of t h e  parents  with low incomes a l s o  drank a l o t .  

The other teacher  sa id  t h a t  the re  were ch i ld ren  who could be 

described a s  uderprivi leged.  She indicated t h a t  t h e r e  were parents  

who weye s a t i s f i e d  wi th  t h e  bare  minimum of everything from education 

to food ad and who were content t o  sit back on t h e i r  $4,000.00 
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o r  $2,000.00 a yea r  and do a s  l i t t l e  a s  possible. A t  t h e  same t i m e ,  t h e  

Parents  she had met d i d  not seem d i f f e r e n t  from any of t h e  white parents  

of ,!orgate Park. 

Two teachers  had quite negative pre-conceptions of what t o  

expect of t h e  Indian pupi ls  and t h e i r  home environments anrl were 

p leasan t ly  surpr ised  a f t e r  a yea r  a t  Norgate. 30th acknowledged t h a t  

t h e r e  were exceptions. One teacher had only two l i t t l e  g i r l s  i n  he r  

room from t h e  Reserve and she described them a s  spo t l ess ly  c lean,  very 

cu te ,  very n ice  and healthy l i t t l e  g i r l s .  She sa id ,  fl...they a r e  not 

t h e  type,  you know, they never have colds, o r  runny noses, o r  a r e  

d i r t y  o r  t i r e d .  rim mind you, you get  t h e  odd one who is  obnoxious 

but  you c a n ' t  he lp  tha t .  I don ' t  know how I would f e e l  if I had one 

t h a t  s o r t  of smelled l i k e  something, YOU know. Like t h i s  l i t t l e  g i r l  

i n  .... . . roomof' 

The o the r  teacher  thought t h a t  general ly t h e  Indians weye 

very c lean a d  w e l l  kept. Ibiost of t h e  home environments were good i n  

every way. She indicated  severa l  times t h a t  t o  her ,  a lack of money 

d i d  not  mean t h a t  t h e  home environment was poor. I n  t h e  two cases  she 

described a s  b e i w  bad environments, both famil ies  were on welfare  but 

t h e  harmful e f f e c t  on t h e  chi ldren was caused by t h e  alcoholism of one 

o r  both of t h e  parents and by t h e  indi f ference  of t h e  parents  t o  t h e  

welfare  of t h e  children.  Thus the  homes were poorly kept  and t h e  

children lacked t h e  proper food. Other famil ies  a l s o  had l imi ted  in- 

comes but  were c lose ly  k n i t ,  se l f  -sustaining u n i t s  - 
One teacher attempted t o  s e t  down an object ive ,  balanced 

picture of housing, housekeepiqy and heal th  conditions. She s a i d  t h a t  
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i n  a few cases  t h e  I n d i a n  c h i l d r e n  were markedly poor ly  dressed  o r  

they  su f f e red  from c o n t i n u a l  co lds  and runny noses o r  s o r e s  and scabs  

t h a t  would n o t  h e a l  quickly.  These condi t ions  she put  down t o  a poor 

d i e t .  She d i d  n o t  i n d i c a t e  whether t h e  d i e t  was due t o  p a r e n t a l  

k n o r a n c e  of n u t r i t i o n  o r  p a r e n t a l  ind i f fe rence .  About t h e  housing, 

she  s a i d  t h a t  many of t h e  homes on t h e  Reserve were e x c e l l e n t ,  t h e y  

may be c l u t t e r e d  b u t  were c e r t a i n l y  not  f i l t h y .  !"[any of t h e  homes i n  

ano the r  nearby r e s i d e n t i a l  a r e a  were worse i n  upkeep. The f a c i l i t i e s  

i n  t h e  homes on t h e  Reserve were usua l ly  adequate. A d i f f e r e n t  s tandard  

of housekeepinq was what she  saw p lus  t h e  problems c rea t ed  by t h i r t e e n  

t o  f i f t e e n  people l i v i n g  i n  one house. She s a i d  t h a t  if t h e r e  were no 

Heserve and t h e  Ind ian  f a m i l i e s  were l i v i n g  i n  !lorgate Park it would be 

ve ry  hard t o  p o i n t  t o  any marked d i f f e r e n c e s  which would s e p a r a t e  them 

from t h e  r e s t  of t h e  people i n  t h e  Park. "If t h e  h o u s i n ~  r e s t r i c t i o n s  

& y l a w a  i n  t h e  rest of Vancouver were t h e  same a s  t h e  r e g u l a t i o n s  on 

t h e  Reserve you would n o t i c e  a g r e a t  i nc rease  i n  t h e  number of shacks 

and cheap housinr; t h a t  would spread through t h e  r e s t  of 'iqorth Vancouver. 

rhe  housing on t h e  neserve  o f t e n  looks a l o t  worse simply because t h e  

r e g u l a t i o n s  a r e  no t  t h e r e  t o  enforce h igher  s tandards  of housing." 

One o ther  t eache r  tended t o  s epa ra t e  what she  saw a s  !good 

home environments from poor wi thout  using income a s  a c r i t e r i o n .  I n  t h e  

one c a s e  she  c i t e d  where t h e  l e v e l  of c ~ e a d i n e s s  cont r ibu ted  t o  t h e  

h e a l t h  problems suf fered  by t h e  family, she  named a s  causes a c u t e  

pover ty  and a lcohol i sm on t h e  p a r t  of both t h e  mother and 

She described o t h e r  f a m i l i e s ,  however, where t h e  c h i l d r e n  were n e a t l y  

dressed  even t h o w h  t h e  c l o t h i n g  i t s e l f  was poor, and the parents  a s  
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be ing  e x ~ d l e n t  even though q u i t e  poor. She f e l t  most of t h e  home 

environments were n o t  disadvantaging. 

Two t e a c h e r s  saw t h e  s i t u a t i o n  more negat ive ly  and placed 

t h e  causes  more d i r e c t l y  on t h e  shoulders  of t h e  parents .  One of t h e  

t e a c h e r s  s t r e s s e d  t h a t  she  was dealinr; on ly  wi th  t h e  parents  of t h e  

c h i l d r e n  i n  h e r  room who were t h e  "lower group". These were not  t h e  

averaye  f ami l i e s .  d i t h  t h e  f a m i l i e s  she d iscussed ,  however, t h e r e  was 

no q u e s t i o n  of t h e  c o n d i t i o n  of t h e  homes and t h e  c h i l d r e n  bein? a t -  

t r i b u t e d  t o  d i f f e r e n t  s t anda rds  and t h u s  being excused. I n  each c a s e  

she  c i t e d ,  t h e  s tandard  of c l e a n l i n e s s  and hea l th  were w e l l  below t h e  

a c c e p t a b l e  and weye c l e a r l y  caused by p a r e n t a l  f a i l u r e  o r  ignorance, 

She f e l t  t h a t  c l e a n l i n e s s  and poor d i e t  were major problems. I n  d i s -  

c u s s i r q  a comment made by t h e  nurse regard in?  one of t h e  homes she  

f i r s t  paraphrased t h e  nu r se ' s  comments, ltSo t h e r e ' s  t e n  of them i n  a 

house w i t h  only  two bedroons. They do t h e  b e s t  they  can, you know. 

I t ' s  n o t  t h a t  bad. l o u  c a n ' t  h e l p  it i f  he smells." Then she  s a i d ,  

"Jut  you can  h e l p  it if he  smells .  You can  t ake  some soap down t h e r e  

and you can t e l l  t h e  mother t o  g e t  busy in s t ead  of s leeping  a l l  t h e  

t ime ,  c a n ' t  you, i\io ma t t e r  how l i t t l e  money o r  how smal l  a house I 

had I wouldn't let my c h i l d r e n  go off t o  school  smelly." She descr ibed  

one c h i l d  p a r t i c u l a r l y  as suf fer ins  from a combination of ignorance 

and i d i f f e r e n c e  t o  what she  saw a s  h i s  needs* The c h i l d  had had 

in fec t ious  h e p a t i t i s  a d  was car ry ing  a g r e a t  d e a l  of 

IIe l i v e d  on a d i e t  of whi te  bread and t e a  and w a s  s o  d i r t y  t h a t  t h e  

nu r se  would r e g u l a r l y  soak h i s  f e e t  each week* She s a i d *  "I t h i n k  

it's a happy family. I t h i n k  thepe l s  l o v e  i n  t h e  family. I d o n ' t  t h i n k  
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t h e  c h i l d r e n  ~ e t - p e r h a p s  . lother  j u s t  doesn ' t  know how t o  t a k e  c a r e  

of c h i l d r e n  diet-wise.  I t r i e d  t o  t e l l  h e r  when she was up t h e  l a s t  

t ime. 3u t  t h e  minute I s t a r t e d  she had s o  many problems. The l i t t l e  

one had j u s t  f i n i s h e d  l i g h t i n g  a f i r e  under t h e  bed t h e  n igh t  be fo re  

and t h e y  had t o  p u l l  t h e  m a t t r e s s  out  and g e t  t h e  f i r e  engines down. 

She j u s t  pounded on me w i t h  a l l  t h e  t h i q s  t h a t  went on a t  home. So 

she  wasn't  t e r r i b l y  i n t e r e s t e d  i n  what she might cons ider  minor problems 

t h a t  we d o n ' t ,  such a s  1s shoes being t o o  smal l ,  n o t  

ye t t i n , :  t h e  proper  foods,  o r  t h a t  he has a l l  t h i s  unheal thy f a t ,  t h e  

c o n s t a n t  cold. I t h i n k  t h e s e  t o  h e r  a r e  minor problems. So h e ' s  g o t  

a runny nose, s o  what? That ' s  j u s t  baby f a t .  Ye's going t o  l o s e  it. 

So h i s  shoes a r e  t o o  t i q h t .  That won't r e a l l y  matter." 

Yhe one excuse t h e  t eache r  d i d  o f f e r  f o r  t h e  pa ren t s  was 

t h a t  reachin ;  accep tab le  s tandards  t a k e s  time. I n  r e f e r r i n g  t o  t h e  

minimum s t a n d a d s  s h e  would accept  i n  h e r  own home and family she  s a i d ,  

"3ut  t h i s  is  o u r  educa t ion ,  i s n ' t  it, and t h e  way we've been r a i s e d  

f o r  s e v e r a l  c e n t u r i e s *  1 don ' t  know. "laybe t h e  I n d i a n  i s  slowly,  

slowly g e t t i n Z  up. 1 don ' t  know. N s o ,  t h e s e  a r e  i s o l a t e d  c a s e s  w e  

a r e  speaking o f ,  n o t  t h e  average f a m i l ~ .  " 

~h~ other t eache r  who saw t h e  s i t u a t i o n  more nega t ive ly  

saw most of t h e  problems suffered by t h e  va r ious  f a m i l i e s  on t h e  Reserve 

a s  being caused b,y e i t h e r  t h e  l a c k  o r  mismanaeement of money* 'fiere 

money was no t  ava i lab le  t h e  increased.  idhere it w a s  a v a i l a b l e  

it was managed poorly* I n  e i t h e r  Case t h e  (<enera1 p o v e r t ~ w a s  q u i t e  

styikinr:, showin;: up i n  t h e  c h i l d r e n ' s  c l o t h i n ?  and c l ean l ines s*  

t l l f  you so to t h e  home ad s e e  t h e  tremendous poverty they  a r e  l i v in !?  
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i n ,  a l t h o u ~ h  i t ' s  more mismanaqement perhaps than  poverty,  because 

t h e r e  a r e  many Ind ians  who a r e  capable of it G e t t e r  s tandard of l i v i n d  

a s  lonqshoremen. They're makinq damn f i n e  money, bu t  through m i s -  

management t h e y  a r e  l i v i n ~  i n  tumble-down, ramshackle places.11 

To t h i s  t e a c h e r  it was t h e  a t t i t u d e  of t h e  pa ren t s  a d  no t  

t h e  f a c i l i t i e s  which weye responsible .  The va lue  s t r u c t u r e  of t h e  

Ind ians  i s  inadequate  where ma te r i a l  possessions and phys ica l  appearance 

were concerned. 9 1 1  don ' t  t h i n k  they  have enough experience o r  have 

been exposed t o  t h e  good l i f e .  I don ' t  t h ink  t h e y  have been f u l l y  

aware o r  can a p p r e c i a t e  what we term t h e  good l i f e .  I t h i n k  aga in ,  

lookin2  a t  t h e i r  homes, t h e i r  s e t s  of va lues  a r e  completely removed from 

what ou r s  are .  1 th ink ,  if they 've  go t  food i n  t h e i r  tummies and thegIve 

a t e l e v i s i o n  s e t  t hey  can watch t h e i r  TV wi th ,  t hen  t h a t ' s  it. 

I t ' s  a d i f f e r e n t  s e t  of va lues  from ours  i n  t h a t  t hey  haven't  been 

exposed t o  ours.  We could term it an  absence of ours  an3 say ,  'oh 

w e l l ,  t h e y  a r e  l i v i n q  i n  ~ o v e r t g ,  ' and a l l  t h i s  s o r t  of t h i n g ,  b u t  I 

d o n ' t  know t h a t  t hey  know any b e t t e r  t han  t h i s .  They haven ' t  experienced 

aw b e t t e r ,  c e r t a i n l y ,  s o  I t h i n k  maybe t h e i r  s e t  of va lues  is  q u i t e  

accep tab le  t o  them. 

One teacher  was both negat ive and gene ra l  i n  h e r  comments on 

home condi t ions  on t h e  Reseme. She maintained t h a t  t h e  f a m i l i e s  on 

t h e  Reserve were no t  gene ra l ly  s e l f  s u f f i c i e n t  economically, phys i ca l ly ,  

o r  emotionally.  The parents  were no  eat shakes except  f o r  a n  

i s o l a t e d  f ewft and were 11. .not l i v i n g  t h a t  s a t i s f a c t o r y  a l i f  e. l1 As 

she  saw it, many were disadvantaged economically and i n  t h e i r  housing ; 

many fough t  a family pob lem,  u s u a l l y  a lcohol ;  and they  were no t  
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a hea l thy  r ace  caused i n  p a r t  by t h e  overcrowded cond i t i ons  of many of 

t h e  homes. 'This t e a c h e r  saw a lcohol  a s  a problem f o r  many f a m i l i e s  

causinc: p a r t i a l  n e g l e c t  of t h e  ch i ldren .  "The o lde r  b ro the r s  and 

s i s t e r s  have t o  watch t h e  younqer b ro the r s  and s i s t e r s  whi le  t h e  

p a r e n t s  go beer in^. I defy you t o  go i n t o  t h e  Avalon any n igh t  of t h e  

week and not  f i n d  ha l f  t h e  Reserve i n  there." 

When t h i s  t eache r  r e f e r r ed  t o  s p e c i f i c  f a m i l i e s  her  comments 

were s t r o n g e r  t han  those  of t h e  o the r  teachers .  Refer r in?  t o  one c h i l d  

she  s a i d  t h a t  t h e r e  was a d i r t  problem i n  t h e  house. The c h i l d  was 

always d i r t y .  The nurse  had t o  c u t  t h e  Socks off him. TWO b r o t h e r s  

were desc r ibed  a s  very  d i r t y  and smelly. Thei r  home was f i l t h y .  The 

nurse  s a i d  t h a t  it was unbelievable.  It was one of t h e  sources of  l i c e .  

The c h i l d r e n  had scabs  from t h e  f o o t  t o  above t h e  knee. She had gone 

t o  v i s i t  one family b u t  found t h e  house s o  d i r t y  and r e p u l s i v e  she  was 

a f r a i d  t o  go in .  She mentioned t h a t  she had v i s i t e d  one house b u t  on 

t h e  qene ra l  run ,  111 d o n ' t  c a r e  t o ,  ?laybe I ' v e  g o t  a bug about neatness." 

I n  s-ary then ,  fou r  of t h e  e leven  t e a c h e r s  saw housing a d  

h e a l t h  cond i t i ons  on t h e  Zeserve a s  being adequate. The ma jo r i t y  of 

t h e  teachers ,  however, descr ibed  t h e  s tandard  of housin9 a s  Poor in 

comparison to t h e  a r e a  s u r r o d i n g  t h e  ~ e h w - - a n  a r e a  they  considered 
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d i s t r i c t .  These except ions  were put down t o  poor d i e t  o r  p a r e n t a l  

n e c l e c t  caused by ignorance of proper d i e t ,  personal  problems agqravated 

by a c u t e  poverty,  o r  alcoholism. 

Child-Parent Re la t ionsh ips  

The t eache r s  saw a marked c o n t r a s t  between t h e  ch i ld - r ea r ing  

~ % t h o d s  of t h e  Indian  pa ren t s  and t h a t  of t h e  middle-class pa ren t s  of 

qorga te  Park. Ind ian  pa ren t s  were much more permissive. Decis ions made 

by t h e  c h i l d r e n  were much more s i g n i f i c a n t  i n  t h e i r  consequences a d  

were made by t h e  c h i l d r e n  a t  a much e a r l i e r  age. Yousehold o rgan iza t ion  

was yene ra l ly  more relaxed wi th  dec i s ions  such a s  what t o  wear,  what t o  

e a t  and when t o  e a t  it, whether t o  a t t e n d  school  o r  no t ,  being ind iv idua l  

m a t t e r s  r a t h e r  t h a n  family,  o r  a t  l e a s t  j o i n t  parent-chi ld dec i s ions .  

Some of t h e  t e a c h e r s  saw t h i s  permissiveness a s  a nega t ive  

t h i n g ,  de t r imen ta l  t o  educa t iona l  progress.  Discussing t h e  problems of 

a t t endance  and l a t e n e s s ,  one t eache r  s a i d ,  !'The pa ren t s  simply won't g e t  

t h e  k i d d i e s  up i n  t h e  morning." Another s a i d ,  "They a r e n ' t  r e s t r i c t e d  

a s  much a s  t h e  White k i d s  a r e ,  Ind ian  k i d s  a r e  allowed t o  do a l o t  

more. Their p a r e n t s  a r e  a l o t  f r e e r  w i t h  them and i n  t h i s  wag it i s  

hard f o r  them t o  s e t t l e  down and have t o  do somethin<*" 

Some saw t h e  permissiveness a s  p a r t l y  c a u s i n ~  and being 

caused by a l ack  of parenta l  a b i l i t y  t o  con t ro l  t h e i r  ch i ldren .  One 

teacher  simply s a i d ,  "They a r e  not  a group of people who have s e l f -  

discipl ine. l1  Another t eache r  descr ibed one s i t u a t i o n  where t h e  fami ly  

was considering sending t h e  o l d e s t  son, i n  h i s  e a r l y  t e e n s ,  t o  a more 

r e s t r i c t e d  environment i n  a r e s i d e n t i a l  school  because t h e  mother could 
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no t  handle him. The same t eache r  descr ibed another  s i t u a t i o n  where one 

of t h e  Ind ian  mothers had phoned about a  strappin.;  he r  son had rece ived  

along wi th  s e v e r a l  o t h e r s  f o r  p e r s i s t e n t l y  p a r t i c i p a t i n g  i n  a  very  

dangerous a c t i v i t y .  A t  f irst she had been q u i t e  upse t  b u t  l a t e r  admit ted 

t o  t h i s  t e a c h e r  t h a t  maybe t h e  s t rapping  had been necessary s i n c e  

n e i t h e r  she  nor  t h e  o t h e r  pa ren t s  had been a b l e  t o  c o n t r o l  t h e  c h i l d r e n  

themselves.  

Some of t h e  t eache r s  saw t h i s  permissiveness pos i t i ve ly .  They 

saw t h i s  s t y l e  of c h i l d  r e a r i n g  as t r a i n i n g  t h e  c h i l d r e n  e a r l i e r  and 

more e f f e c t i v e l y  t o  be s e l f  r e l i a n t .  Two of t h e  t eache r s  def ined  t h i s  
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i n d i v i d u a l s ,  and y e t  t h i s  breeds s t r o n z  i n d i v i d u a l i t y  because t h e y  

f i g h t  f o r  what t h e y  want. I! 

One t eache r  commented t h a t  she d i d  no t  t h ink  Ind ian  f a m i l i e s  

were any c l o s e r  t han  White b u t  s e v e r a l  o t h e r s  disaqreed.  Some 

s p e c i f i e d  t h e  s i b l i n g  bond, o t h e r s  t h e  parent-chi ld bond a s  being 

more open and s t r o n q e r  t h a n  i n  t h e  o t h e r s  f a m i l i e s  of t h e i r  pupi l s .  

One t e a c h e r  c l a r i f i e d  h e r  f e e l i n g s  t h i s  way, " A  very  important  t h i n g  

about  t h e  I d i a n s - - I  would say  t h a t ,  percentage-wise, more Ind ian  

f a m i l i e s  have t ime f o r  l o v e  and a f f e c t i o n  than  ' f i i t e  f a m i l i e s  w i t h  t h e i r  

ch i ld ren .  There i s  more fami ly  f e e l i n g  f o r  young, f o r  o l d ,  a  f a r  much 

closer--more f e e l i n g .  I t h i n k  t h i s  i s  wonderful. 

8eve ra l  of t h e  t e a c h e r s  commented on t h e  ex i s t ence  of t h e  

extended family. One saw t h e  e f f e c t  of t h i s  a s  p o s i t i v e  p a r t i c u l a r l y  

a s  it encouraged r e s p e c t  f o r  t h e  wisdom of t h e  old i n  c o n t r a s t  t o  what 

she  saw a s  t h e  tendency of t h e  r e s t  of s o c i e t y  t o  ignore  o r  d i s p a r a ~ e  

t h e  ayed. Three o t h e r  t e a c h e r s ,  however, saw t h e  o l d e r  ?ene ra t ion  a s  

a n t a q o n i s t i c  t o  educa t ion  and stron;?ly a f f e c t i n g  t h e  a t t i d u e s  of t h e  

young i n  t h i s  d i r e c t i o n .  Two commented t h a t  s i n c e  t h e  passing of some 

of t h e  o l d e r  gene ra t ion ,  r e l a t i o n s  wi th  some f a m i l i e s  had q r e a t l y  i n -  

proved. Refer r ing  t o  another  fami ly ,  another  t e a c h e r  s a i d  t h a t  they  

were a l l  a f r a i d  of t h e  grandfather .  The fami ly  was ru l ed  by t h e  o l d  

man--wrapped up and kep t  t o  t h e i r  t r a d i t i o n s  by him. 

The teachers  f r equen t ly  t r i e d  t o  d e s c r i b e  what t hey  saw a s  

t h e  d i f f e r e r r t  way i n  which I d i a n  c h i l d r e n  were viewed by t h e i r  parents .  

For  t h e  most p a r t  t h i s  came ou t  i n  examples of t h e  kinds of choices  

c h i l d r e n  were allowed t o  make f o r  themselves and t h e  e a r l i e r  age  a t  
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which such choices  were made by Indian  c h i l d r e n  a s  compared w i t h  t h e i r  

d h i t e  counterpar t s .  Xowever, some t e a c h e r s  added more e x p l i c i t  com- 

ments. Two saw t h e  c h i l d  a s  h a v i n ~  fewer r e s p o n s i b i l i t i e s  i n  t h e  

family. Unt i l  t hey  were i n  t h e i r  t e e n s  t h e y  were "careSreefl  w l t h  few 

o r  no chores  o r  d u t i e s ,  They wandered t h e  Reserve wi thout  a d u l t  

supe rv i s ion  from a very  e a r l y  age. Another s a i d  t h a t  t h e  Indians  p a r e n t s  

loved  t h e i r  c h i l d r e n  a s  much a s  any pa ren t s  bu t  were l e s s  possess ive ,  

One t e a c h e r  c o n t r a s t e d  Ind ian  parent -ch i ld  r e l a t i o n s h i p s  w i th  i f i i t e  

middle c l a s s  parent -ch i ld  r e l a t i o n s h i p s  as fo l lows ,  "Xe mould our  

c h i l d r e n  s u b t l y  and sometimes no t  s o  s u b t l y  i n t o  accep tab le  ways. I do 

no t  t h i n k  Ind ian  p a r e n t s  mould t h e i r  c h i l d r e n  t o  t h e  sane  ex ten t .  The 

c h i l d r e n  a r e  much more respec ted  f o r  what t h e y  a r e ,  and t h e i r  wishes 

a r e  respected.  The l i t t l e s t  one has a s ay  whether o r  n o t  he w i l l  do  

somethint;, and h e ' l l  throw t h e  whole family out  of whack, bu t  t h a t ' s  

t o o  bad. I f  he doesn ' t  want t o ,  he doesn ' t .  So t h e i r  c h i l d r e n  a r e  

f r e e r  t h a n  o u r  c h i l d r e n  and t h e y  a r e  more accepted a s  ind iv idua ls .  They 

have d i f f e r e n t  va lues  t h a n  ours--like ind iv idua l  f reedon of t h e  smal l  

c h i l d  which we t h i n k  i s  ludicrous."  

Related t o  t h i s  concept  of a d i f f e r e n t  r e l a t i o n s h i p  between 

c h i l d  and pa ren t  was t h e  observa t ion  made by t h r e e  of t h e  t e a c h e r s  t h a t  

when t e a c h i %  was done by t h e  Ind ian  pa ren t s  t h e r e  was cons ide rab le  

l e s s  t a l k i n ;  a t  t h e  c h i l d  t han  wi th  t h e  'dhi te  parent  and ch i ld .  The 

Ind ian  c h i l d  was allowed t o  venture  more by t r i a l  and e r r o r ,  be in?  

rerqoved from t h e  s i t u a t i o n ,  o f t e n  wi thout  explana t ion ,  on ly  when he 

was i n  phys i ca l  danger. 

mo teache r s  cemented t h a t  t h e y  saw t h e  beginnings of c h a n p  
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i n  t h e  genera t ion  of pa ren t s  wi th  c h i l d r e n  j u s t  s t a r t i n q  school.  The 

reason ,  a s  t h e  t e a c h e r s  saw it, was simple. lcr"; c h i l d r e n  who a r e  d o i y  

t h e  b e s t  and t h e  c h i l d r e n  who do t h e  b e s t  i n  grade one have t h e  o a r e n t s  

who a r e  beqinning t o  do what we do. Send him t o  bed a t  e iqh t .  They 

have r e g u l a r  t imes ,  r e g u l a r  hours. They're t h e  ones wbo a r e  chanqin3 

t h e i r  ways because t h e y  c a n ' t  f i t  i n  otherwise. The i r  c h i l d r e n  cannot 

make it." 

Ind ian  Pa ren t  A t t i t udes  toward Muca t ion  

dhen desc r ib inq  t h e  a t t i t u d e s  of t h e  pa ren t s  toward educa t ion ,  

t h e  t e a c h e r s  y e n e r a l l y  f i t t e d  t h e s e  a t t i t u d e s  i n t o  what I s e e  a s  t h r e e  

ca t eqor i e s .  I n  t h e  first ca tegory  would go t h o s e  pa ren t s  who saw 

educa t ion  a s  valuable .  They r e a l i z e d  t h e  va lue  of graduat ion  from Yi;h 

School. One t eache r  descr ibed  t h e s e  pa ren t s  a s  follows. "The I n d i a n  

i s  much more p r a c t i c a l  about  what school  is  f o r  t h a n  we are .  Ve has 

had perhaps more d i f f i c u l t y  because of no t  having h i s  Grade twelve o r  

,Grade eleven. It may be regarded a s  more of a n e c e s s i t y  by him. ?hen 

i f  he t h i n k s  what t h e  school  i s  teachinq  i s  nonsense, he knuws he has 

t o  have t h a t  ?Fade twelve." 3eside th inking  t h a t  educa t ion  was impor tan t ,  

t h e s e  pa ren t s  took a more a c t i v e  i n t e r e s t  i n  t h e i r  c h i l d ' s  p rogress  

because they  had both a c l e a r e r  r ecogn i t i on  of what t a s k s  t h e  school  

saw a s  i t ' s  province and a c l e a r e r  understandinr: of t h e  methods t h e  

school  used t o  accomplish t h e s e  tasks .  

I n  t h e  second ca tegory  would go those  pa ren t s  whom t h e  

t e a c h e r s  descr ibe  a s  be in^ i n t e r e s t e d  i n  t h e i r  c h i l d ' s  p rogress  because 

t h e y  saw educa t ion  a s  being va luable ,  b u t  who were e i t h e r  confused about 
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o r  i gnoran t  of t h e  r o l e  and methods of t h e  school  a s  t h e  t e a c h e r s  saw 

them. 

I n  t h e  t h i r d  ca teqory  would go those  pa ren t s  who t h e  t e a c h e r s  

saw a s  b e i q  mi ld ly  i n t e r e s t e d  a t  b e s t ,  o r  i n d i f f e r e n t  t o  t h e i r  c h i l d r e n t s  

progress  and who e i t h e r  placed l i t t l e  value on educa t ion  o r  were an- 

t a g o n i s t i c  t o  educa t ion  and educa t iona l  i n s t i t u t i o n s .  

3efore going on t o  d i s c u s s  t h e s e  t h r e e  c a t e g o r i e s  more f u l l y ,  

it i s  necessary  t o  no te  two th ings .  F i r s t ,  two t eache r s  d i d  s e e  t \ e  

pa ren t s  i n  markedly d i f f e r e n t  ways from both each  o t h e r  a rd  t h e s e  

ca t egor i e s .  One saw a l l  o r  almost a l l  of t h e  pa ren t s  on t h e  9eserve 

a s  f a l l i n g  i n t o  ca tegory  three .  Any inc rease  i n  i n t e r e s t  i n  educa t ion  

on t h e  p a r t  of some of t h e  parents  was more t h a n  l i k e l y  a pass in?  f ad  

only. The o t h e r  t e a c h e r  descr ibed  a smal l  group of pa ren t s  who were 

neg l iqen t  i n  almost  every  a spec t  of c h i l d  c a r e  and educa t ion  was no 

except ion.  Apart from t h i s  small group, h w e v e r ,  she  desc r ibed  t h e  

a t t i t u d e  of t h e  pa ren t s  of t h e  Reserve toward educa t ion  a s  be in^^ l1excep- 

t i o n a l l y  good11. 

The second t h i n g  which must be noted i s  t h a t  t h e  p e r c e n t a ~ e  

of p a r e n t s  f a l l i n 2  i n t o  each group va r i ed  somewhat among t h e  t eache r s .  

Yowever, from t h e i r  comments it i s  s a f e  t o  s ay  t h a t ,  wi th  t h e  except ion  

of t h e  one mentioned above, a l l  t h e  t eache r s  would p l ace  a c l e a r  and 

d e f i n i t e  m a j o r i t y  of t h e  pa ren t s  i n  c a t e g o r i e s  two and th ree .  

'The t eache r s1  explana t ions  a s  t o  why t h e  pa ren t s  held t h e s e  

v a r i o u s  a t t i t u d e s  i s  t h e  most s i g n i f i c a n t  pa r t .  I n  t h e  t h i r d  group, in 

a few c a s e s ,  t h e  cause of t h e  l a c k  of i n t e r e s t  i n  t h e  c h i l d r e n ' s  pro- 

g r e s s  was considered t o  be simple negl igence o f t e n  caused i n  t u r n  by t h e  



59 

overwhelmin7 p re s su re  of t h e  pa ren t ' s  own problems. Some t e a c h e r s  

a t t r i b u t e d  t h e  p a r e n t ' s  negat ive a t t i t u d e  toward schooling t o  t h e i r  

previous exper iences  wi th  school  and t h e i r  own probable l a c k  of success.  

One t eache r  s a i d ,  "1 thin1< a l o t  of t h e  pa ren t s  h a t e  school  too.  They 

know they  have t o  send t h e i r  ch i ldren .  I t h i n k  it i s  much t h e  same 

s i t u a t i o n .  The parents  d i d n ' t  know t o o  much and they  d i d n ' t  do  t o o  w e l l  

themselves.ff  

Other t e a c h e r s  saw a d e f i n i t e  c o n f l i c t  between what t hey  

perceived a s  t h e  t r a d i t i o n a l  Ind ian  va lues  a d  t h e  va lue  system espoused 

i n  t h e  classroom. They f e l t  t h a t  t h e  Ind ian  p a r e n t s  who a l s o  saw t h i s  

c o n f l i c t  were e i t h e r  opposing t h e  school  o r  a t  l e a s t  unable t o  suppor t  

it. I n  a s ta tement  r e f e r r i n g  t o  t h e  pa ren t s  gene ra l ly ,  one t eache r  s a i d ,  

"They have a t remerdously low regard f o r  education. I t ' s  j u s t  no t  p a r t  

of t h e i r  thinkin-;. I t ' s  not  p a r t  of t h e i r  way. I t h i n k  ~ e n e r a l l y  t h e y  

c a n ' t  conceive of t h e  f u t u r e  p a s t  tomorrow. They can  conceive of t h a t  

b u t  no t  p a s t  t h a t ,  They d o n ' t  s t o c k p i l e ,  t h e r e ' s  no fore thouqht  f o r  

t h e  day  a f t e r  tomorrow. They l i v e  f o r  t h e  moment and t h a t ' s  good enouqh. 

r h e r e ' s  no worry about  t h e  t ime t o  come." Another t e a c h e r ,  i n  des-  

c r i b i n g  a s p e c i f i c  fami ly ,  s a i d  t h a t  t hey  s t i l l  had t h e i r  o ld  ways, 

lf....meaniq t h e i r  d i s i n t e r e s t  i n  educa t ion  and gene ra l  d i s i n t e r e s t  in 

what w e  a r e  t r y i w  t o  do." One o t h e r  t eache r  a l s o  f e l t  t h a t  t h e  I d i a n  

p a r e n t s  saw a c o n f l i c t  between t h e i r  va lues  and t h e  va lues  of t hose  i n  

t h e  school bu t  t h i s  d i d  no t  l e s s e n  t h e i r  i n t e r e s t  i n  educa t ion  and 

t h e i r  ch i ld ren ' s  progress .  She made a number of s ta tements  which b r i n g  

o u t  t h i s  po in t  of view. "These people do have a d i f f e r e n t  c u l t u r a l  

background. They t h i n k  t h e i r  b a s i c  c u l t u r e  i s  b e t t e r  t h a n  ours.  They 
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va luable .  They want t o  keep what t hey  have and keep t h e i r  c h i l d r e n  

happy. 'They a l s o  want what we have a t  Norgate. They t h i n k  t h i s  

h o r y a t d  i s  a s t e p  over  St .  Pau l ' s  I r d i a n  Day School bu t  t h e y  a r e  no t  

s u r e  it i s  t h e  complete answer. School i s  l e s s  important  t o  them t h a n  

it i s  t o  us. It comes a f t e r  being happy and being a n  Indian.1f 

f i e r e  t h e  Ind ian  pa ren t s  had made t h e  d e c i s i o n  t h a t  educa t ion  

was va luab le ,  t h i s  t e a c h e r  descr ibed  beinq Ind ian  a s  a ve ry  p o s i t i v e  

bene f i t .  Thus, i n  one case  i n  which she  saw t h e  fami ly  a s  being q u i t e  

t r a d i t i o n a l  i n  t h e i r  va lues  bu t  a t  t h e  same t ime va lu ing  educa t ion ,  s h e  

saw t h e  boy b e i w  expected t o  g e t  "good marksm simply because he  was a n  

I n d i a n  and he had a n  Ind ian  name t o  uphold. 

sen d e s c r i b i n g  p a r e n t s  i n  t h e  second ca tegory ,  t h e  t e a c h e r s  

themselves t e rded  t o  d i v i d e  i n t o  two groups. One of t h e s e  y o u p s  ex- 

pressed  t h e  thought  t h a t  t h e  i n t e r e s t  shown by many of t h e  pa ren t s  a d  

t h e i r  s ta tements  reqard ing  t h e  va lue  of educa t ion  had more form t h a n  

substance.  A s  evidence of t h i s  t hey  c i t e d  t h e  l a c k  of ques t ion in?  on 

t h e  p a r t  of t h e  p a r e n t s  dur ing  in te rv iews ,  a l s o  t h e  apparent  l a c k  of 

concern t h e y  showed wi th  mediocre performances by t h e i r  ch i ldren .  One 

t e a c h e r  s a i d ,  T-Iis f a t h e r  smi les  a l l  t h e  t i n e .  I u s u a l l y  t e l l  him 

t h a t  i s  making average progress  and he seems q u i t e  s a t i s f i e d  

w i t h  t h i s .  Ye doesn ' t  bo ther  a sk in3  me whether he could do  b e t t e r  o r  

not. He d o e s n ' t  s a y  much. He i s  very  happy t h e  way is  

progress ing  average ly  i n  school  and t h a t  he i s  going t o  pass  a t  t h e  

end of t h e  y e a r  and t h a t ' s  about  it." 

The o t h e r  group of t eache r s  saw t h e  pa ren t s  a s  being .qenuinely 
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i n t e r e s t e d  i n  both educa t ion  a d  t h e i r  c h i l d r e n ' s  progress ,  b u t ,  

throuyh l a c k  of oe r sona l  educa t ion  and/or  experience wi th  schools  no t  

c l e a r l y  unde r s t a rd in<  what t h e  school was t r y i n ?  t o  achieve  and what 

t h e i r  r o l e  was i n  t h i s  process.  

This  is where t h e  sha rp  c o n t r a s t  w i th  t h e  p a r e n t s  i n  t h e  

first ca teyory  can  be seen. These pa ren t s  no t  only had a qenuine in -  

t e r e s t  i n  educa t ion ,  t h e y  a l s o  saw what r o l e  t hey  were supposed t o  p l ay  

i n  conjunct ion  w i t h  t h e  school  and were a t tempt iny  t o  do so. 

From t h e  t eache r s '  comments t h e  s i n g l e  most s i g n i f i c a n t  f ac to r  

i n  de te rmining  t h e  a t t i t u d e  of t h e  pa ren t s  toward educa t ion  was t h e  

gene ra t ion  from which t h e y  came. For most of t h e  t e a c h e r s  t h e  o l d e r  

gene ra t ion  w a s  i d e n t i f i e d  c l e a r l y  wi th  c a t e q x y  t h r e e  and occas iona l lg  

two. The younger genera t ion  was seen  a s  t h e  one w i t h  both t h e  in-  

t e r e s t  i n  and t h e  understandinq of education. Summing up t h i s  f e e l i n ? ,  

one t e a c h e r  s a i d ,  "The younger s e t  of pa ren t s  a r e  buyin.: l o t s  more 

t h i n g s  f o r  t h e i r  c h i l d r e n  l i k e  puzz les ,  crayons,  a d  p l a s t i c e n e  and 

books. They no l o n g e r  t h ink  it is exclusivel.Y t h e  schoo l ' s  job t o  

educa te  t h e i r  ch i ld ren .  The o l d e r  gene ra t ion  d i d  no t  have t h i s  a t t i t u d e .  

I d o n ' t  t h ink  t h e y  r e a l i z e  what reading a  s t o r y  t o  a  c h i l d  means-what 

i t ' s  doing f o r  t h e  c h i l d  bes ides  en t e r t a in in :  him. I d o n ' t  t h i n k  they  

r e a l i z e  t h a t .  

can  be seen  from a l l  t h e  comments i n  t h i s  s e c t i o n ,  t h e  per- 

cen tage  of t h e  younqer pa ren t s  who were thought  by t h e  t e a c h e r s  t o  b e  

genuinely in te res ted ,  concerned and involved i n  t h e  educa t ion  of t h e i r  

c h i l d r e n  varied g r e a t l y  from none, o r  a lmost  none, t o  almost a l l .  Bmever, 

where a  teacher commented on a n  inc rease  i n  t h e  v a l u a t i o n  of educa t ion ,  
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it was t h e  newer gene ra t ion  of parents  who were ~ i v e n  t h e  c r e d i t .  

I n d i a n  Parent  A t t i t udes  toward t h e  School and Teachers 

The way i n  which each t eache r  perceived t h e  a t t i t u d e s  of t h e  

I n d i a n  parents  toward educa t ion  was c l o s e l y  i n t e r r e l a t e d  wi th  two o t h e r  

ma t t e r s :  t h e  a t t i t u d e s  toward t h e  school  and t e a c h e r s  which she  

a s c r i b e d  t o  each i r d i v i d u a l  s e t  of pa ren t s ,  and t h e  va lue  she placed 

on t h e  in te rv iew which was prescr ibed  f o r  each c h i l d ' s  parents .  

The in t e rv i ews  were not  op t iona l ,  a t  l e a s t  a s  f a r  a s  t h e  

t e a c h e r s  were concerned. W e  a r e  forced t o  s ee  t h e a  and they  a r e  

forced  t o  s e e  us ,  a con f ron ta t ion  two o r  t h r e e  t imes  a y e a r ,  whether 

each s i d e  wanted it o r  not." Ce r t a in ly ,  no t  a l l  t h e  t eache r s  looked on 

it as unpleasant  o r  a n  imposition. However, one t e a c h e r  saw l i t t l e  o r  

no p o i n t  t o  t h e  in t e rv i ews  w i t h  t h e  Ind ian  pa ren t s  and f o u r  o t h e r s  weye 

q u i t e  d i s s a t i s f i e d  if t h e  in t e rv i ew was supposed t o  be an.ythin2 bu t  a 

t a l k  by t h e  t e a c h e r  on t h e  s t r e n g t h s ,  shortcomings and weaknesses of 

t h e  v a r i o u s  ch i ld ren .  

S i x  of t h e  t e a c h e r s  saw t h e  in te rv iews  a s  beinq u s e f u l  most 

of t h e  t ime anyway, w i th  t h e  pa ren t s  e x h i b i t i n g  a marked d e s i r e  t o  he lp  

even i f  t hey  were no t  always c l e a r  how. One t eache r  s a i d ,  "These a r e  

people I be l i eve  a r e  q u i t e  i n t e l l i g e n t  and s e n s i t i v e .  The White pareqts  

come i n  and say ,  'I\& c h i l d  g o t  a 3. Why d i d n ' t  he q e t  an  A ? ' - - i f  the,y 

e v e r  come a t  a l l .  Whereas t h e  Ind ian  pa ren t s  come i n  a d  say,  'YOW is 

my c h i l d  d o i w ?   at can I do? '  They come i n  a d  t r y  t o  meet you a s  

a person.I1 The only  except ion  t o  t h i s  g e n e r a l i z a t i o n  on t h e  p a r e n t a l  

a t t i t u d e s  by t h e s e  s ix  t e a c h e r s  was t h e  group of f a m i l i e s  who refused  t o  
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come i n  and meet t h e  teacher .  These were dismissed a s  unco-operative. 

Two t e a c h e r s  s a i d  t h a t  gene ra l ly  t hey  found no sense of need 

t o  co-operate on t h e  p a r t  of t h e  parents .  Speakin? of one fami ly ,  one 

t e a c h e r  s a i d ,  "i3eins a c h i e f ' s  family it probably behooved them t o  come 

and it Tave them a c e r t a i n  amount of s t a t u s  t o  come t o  t h e  Whiternan's 

school.  9ut  t h a t  was a l l  it w a s .  It was s u f f i c i e n t  j u s t  t o  come, j u s t  

t o  s a y  t h a t  t hey  were goinq t o  t h e  Whiteman's school.  >lo need t o  show 

any r e s p o n s i b i l i t y  t o  t h e  school  o r  any sense  of co-operation wi th  t h e  

school.  

Five t e a c h e r s  observed t h a t  even when p a r e n t a l  a s s i s t a n c e  had 

been promised, it was r a r e l y  f o r t h c o m i n ~ .  One s a i d ,  "They' l l  aq ree  t o  

anything whi le  t h e y ' r e  i n  t h e  school  b u t  once ou t s ide  t h e  door  t hey  

f o r g e t  and t h a t ' s  t h e  end of it." Another t eache r  s a i d ,  "The p a r e n t s  

come and r;et mi ld ly  exc i t ed  about  what t h e y  a r e  goinq t o  do wi th  t h e  

c h i l d ,  but  nothin(; seems t o  happen. Nothinr: comes of it." 

The same f i v e  t eache r s  aqreed t h a t  t h e  pa ren t s  showed a n  

i n a b i l i t y  t o  u d e r s t a n d  t h e  school ' s  a c t i v i t i e s  and were not  p a r t i c u l a r l y  

concerned about  t h i s .  One pa ren t  w a s  descr ibed  a s  beinq a "....meek, 

very  p l a c i d  person who j u s t  does a s  s h e ' s  t o ld .  Doesn't ques t ion  a t  

a l l .  Th i s  summarizes h e r  a t t i t u d e  toward t h e  school." Another teacher  

gene ra l i zed  about  h i s  con tac t s  wi th  Indian  pa ren t s  t h i s  way. "1 have 

had some. They g e n e r a l l y  come on open house o r  t hey  send soneone i n  

t h e  family. They d o n ' t  seem t o  t a l k  about  t h e  c h i l d  o r  h i s  problems 

much. They a sk  how much he i s  doing. 1 s a y  he should improve i n  t h i s  

o r  she  should improve i n  t h a t .  There i s  u s u a l l y  a smile  b u t  I don ' t  

know whether t hey  have understood it o r  not -"  
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'Two of t h e  t e a c h e r s  made t h e  observa t ion  t h a t  they  f e l t  t h a t  

some of t h e  pa ren t s  con t r ibu ted  l i t t l e  t o  a n  in t e rv i ew because of t h e i r  

view of t h e  t e a c h e r ' s  knowledge a d  pos i t ion .  "The pa ren t s  s i t  back 

and s a y  'Yes...yes,' and what you say,  t h a t ' s  a f a c t .  It must be and 

t h e r e ' s  no ques t ion .  I t h i n k  they  s tand  i n  awe of t h e  teacher .  I t ' s  

t h e i r  l a c k  of educa t ion  and t h e  f e e l i n ?  t h a t  I know more than  they  

know. I have t h e  lower ch i ldren .  I t h i n k  t h e i r  p a r e n t s  t h i n k ,  "de l l ,  

you a r e  t h e  teacher .  You know what 's  r i g h t .  Tha t ' s  what you t h i n k  s o  

it must be r i y \ t .  

Taken a s  a group most of t h e  t eache r s  f e l t  t h a t  t h e  ma jo r i t y  

of t h e  Ind ian  pa ren t s  showed a n  i n t e r e s t  i n  t h e  school  even i f  it d i d  

n o t  always extend t o  e f f e c t i v e  involvement i n  t h e  l e a r n i n g  processes  of 

t h e i r  c h i l d r e n  i n  academic areas .  

Some of t h e  p a r e n t s  were seen  a s  q u i t e  f r i e n d l y  t o  t h e  school  

and i ts t eache r s ,  A number of pa ren t s  con t r ibu ted  some va luable  a r t i -  

f a c t s  t o  a d i s p l a y  s e t  up i n  t h e  school  l i b r a r y .  Two t eache r s  remarked 

on t h e  way c e r t a i n  mothers cane down t o  t h e  school  and helped make 

C h r i s t ~ ~ a s  costumes. Another t eache r  s a i d  t h a t  i n  h e r  i n t e rv i ews  w i t h  

t h r e e  ou t  of t h e  f i v e  Ind ian  f a m i l i e s  s h e  had i n  h e r  room, she  had 

no t i ced  no d i f f e r e n c e s  i n  h e r  r e l a t i o n s h i p  wi th  them as compared wi th  

t h e  White f a m i l i e s ,  She descr ibed  one mother a s  being young and cute. 

":he seemed l i k e  a f r i end  of mine s i t t i n g  t h e r e  and t a l k i n g  t o  me." 

Only a few of t h e  Indian  pa ren t s  were seen  a s  bein5 a c t u a l l y  

h o s t i l e  toward t h e  school.  ?Mo of t h e  t eache r s  descr ibed  some f a m i l i e s  

as a c t u a l l y  d i s l i k in , :  t h e  school  and i t s  teachers-- the one t e a c h e r  

a sc r ib in ;  t h i s  t o  prev ious  pa ren ta l  exper iences  w i t h  schools ;  t h e  o t h e r  

t e a c b r  s ee in :  t h e  f e e l i n g  toward t h e  t e a c h e r s  a s  p a r t  of a gene ra l  d i s -  
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l i k e  of !dhites. Four t e a c h e r s  mentioned t h a t  t h e y  had had some c o m e n t  

from Ind ian  pa ren t s  t h a t  tt-.ere were o t h e r  pa ren t s  on t h e  3eserve  who 

considered t h e  school  t o  have d i f f e r e n t  s t anda rds  of behavior f o r  t h e  

Ind ian  and J h i t e  p u p i l  w i t h  t h e  Ind ians  g e t t i n g  t h e  worst  of it. Two 

t e a c h e r s  had r;ot t e lephone  c a l l s  i n  which they  o r  t h e  school  had been 

charged w i t h  'p icking on' t h e  Indians.  

The way t e a c h e r s  r eac t ed  t o  and i n t e r p r e t e d  t h i s  h o s t i l i t y  

i s  worth not ing.  The ones who were accused of d i sc r imina to ry  t r ea tmen t  

of Ind ian  p u p i l s  r e j e c t e d  t h e  charge completely. When an  Ind ian  pa ren t  

d i d  phone i n  a n q r  o r  s t r o n g l y  d i s a g r e e  i n  a conference,  it was seen  as 

being unusual behavior and gene ra l ly  undes i rab le  behavior  a s  wel l .  These 

comments on one ? a r t i c u l a r  parent  w i l l  i l h s t r a t e  t h i s  view. One teacher  

s a i d  t h a t  most of t h e  s t a f f  saw one parent  a s  a "rabble-rouseru,  however, 

s h e  was a c t u a l l y  no t  ove r - ag~res s ive .  It was j u s t  t h a t  h e r  a t t i t u d e  was 

such a marked c o n t r a s t  t o  t h a t  of t h e  o t h e r  parents .  " A s  long  a s  t h e  

school  i s  i n  agreement w i th  he r ,  i t ' s  good. 3ut  she  w i l l  no t  pu t  her- 

s e l f  ou t  t o  understand t h e  school  posi t ion."  I n  desc r ib ing  t h e  same 

pa ren t  ano the r  t eache r  s a i d ,  "She came i n  w i th  a ch ip  on h e r  shoulder 

which I managed t o  knock o f f  because I don ' t  t a k e  any quff from her." 

A t h i r d  t e a c h e r  descr ibed a s i t u a t i o n  i n  which t h i s  same parent  had 

phoned one day  a d  b l a s t e d  another  of t h e  t e a c h e r s ,  using q u i t e  stron.; 

lan;;uai;e, f o r  t h a t  t e a c h e r ' s  a t t i t u d e  toward h e r  ch i ld .  The next  day 

t h e  t e a c h e r  rememberiny t h e  s t o r y  had in t e rcep ted  a te lephone  c a l l  

from t h e  pa ren t  i n  which t h e  parent  q u i t e  ~ e n ~ i n e l y  and s t ra i?h t forwardly  

apolo;ized f o r  h e r  a c t i o n s  of t h e  day before.  This  q u i t e  impressed t h e  

teacher  s i n c e  she  f e l t  t h a t  t h e  pa ren t  could j u s t  a s  e a s i l y  have decided 
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a ~ a i n s t  phonin.; w i t h  t h e  excuse t h a t  t h e  t eache r  would a l s o  soon for:;et. 

The r e l a t i o n s h i p  between how t h e  t e a c h e r  saw t h e  ~ e n e r a l  

a t t i t u d e  of t h e  Ind ian  pa ren t s  toward educa t ion  and how he saw t h e  

a t t i t u d e s  of h i s  p u p i l ' s  parents  toward t h e  school  was p a r t i c u l a r l y  c lose .  

d i t h o u t  v a r i a t i o n ,  where t h e  t eache r  saw t h e  pa ren t s  a s  being f:enerally 

i n t e r e s t e d  i n  educa t ion ,  he saw h i s  p u p i l ' s  p a r e n t s  a s  bein? i n t e r e s t e d  

and co-operat ive wi th  t h e  school a r d  f r i e n d l y  towards himself.  I f  he 

saw t h e  pa ren t s  a s  having a wide range of a t t i t u d e s  toward educa t ion  

t h e n  they  had t h e  p a r a l l e l  range of a t t i t u d e s  toward himself and t h e  

school.  Phis po in t  seems l i k e  a n  obvious one except  t h a t  it l e d  t o  a 

very  i n t e r e s t i n g  ranee of i n t e r p r e t a t i o n s  of t h e  same pa ren t s '  a c t i o n s  

and r e a c t i o n s  by d i f f e r e n t  members of t h e  s t a f f .  The next  s h o r t  s a c t i o n  

w i l l  c o n s i s t  of t h r e e  examples of d i f f e r e n t  s t a f f  viewpoints on t h e  

same parent .  It i s  worth not ing t h a t  o f t e n  t h e  t e a c h e r s  repor ted  t h e  

same r eac t ions .  Only t h e  i n t e r p r e t a t i o n s  were markedly d i f f e r e n t .  

P a r e n t  A 

The t eache r  descr ibed  t h e  mother as being ve ry  much l i k e  h e r  

daughter--shy. She probably d i d  no t  t h i n k  about  school. However, t h e  

f ami ly  had r e c e n t l y  moved t o  another  Reserve and even though it c o s t  

them s i x t y  c e n t s  a day t h e y  s t i l l  s e n t  t h e i r  c h i l d r e n  a l l  t h e  way back 

t o  Yorgate. 

h o t h e r  t e a c h e r  s a i d ,  "She's s o  d o c i l e ,  l a c k a d a i s i c a l ,  and 

it doesn ' t  matter..... I t o l d  h e r  t h a t  j u s t  wouldn't  z e t  

through t h i s  yea r ,  he cou ldn ' t  possibly.  'Tha t ' s  a l l  r i g h t ,  I guess 

it j u s t  t a k e s  two y e a r s  f o r  my k ids  t o  g e t  through every  grade. And 

t h a t  w a s  about it. has t h e  same a t t i t u d e  a s  h i s  mother's 
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yet. ' S i t  back and l e t  t h i n g s  come t o  you o r  go t o  me. I won't  do 

a r~y th inq  about it."' The t eache r  commented t h a t  t h e r e  d i d  not  seem t o  

he any ques t ion ing  going on. l a a t e v e r  t h e  t eache r  s a i d  was r i g h t  and 

t h a t  was t h e  end of t h e  matter .  

The t h i r d  t eache r  descr ibed t h e  mother a s  being very open t o  

s u ; ~ ; e s t i o n  and t h a t  if she was given a good s u g p s t i o n  she would 

probably fo l low it. The t e a c h e r  l a t e r  explained t h a t  t h e  phrase,  'open 

t o  sugqes t ion ' ,  d i d  not  mean t h a t  t h e  mother d i d  not  have an,y s u g ~ e s t i o n s  

of h e r  own bu t  t h a t  she  was simply very  open t o  f r i e n d l i n e s s  and open 

t o  ideas .  The mother was very  amiable. She had not  con t r ad ic t ed  any- 

t h i n g  t h a t  t h e  t e a c h e r  had s a i d  t o  her. She was ve ry  f r i e n d l y  and was 

t r y i n g  t o  be a consc ien t ious  mother. 

Parent  B 

One t e a c h e r  descr ibed  one of t h e  f a t h e r s  t h i s  way. "He comes 

by a l l  smi l e s  most of t h e  time. I d o n ' t  have t o o  much t o  s a y  t o  him. 

I u s u a l l y  t e l l  him t h a t  i s  makinq average progress  and he seems 

q u i t e  s a t i s f i e d  wi th  t h i s .  He doesn ' t  bo ther  askin-z m e  whether he could 

do  b e t t e r  o r  not,. ije d o e s n ' t  say  much. '-re i s  v e r y  happy t h e  way 

i s  p r o g r e s s i x  average ly  i n  school  and t h a t  he i s  going t o  pas s  a t  t h e  

end of t h e  y e a r ,  and t h a t ' s  about it." 

Another t e a c h e r  descr ibed  t h e  same pa ren t  t h i s  way. She s a i d  

t h a t  t h e  boy's f a t h e r  had come t o  an  a f te rnoon t e a  when h i s  wi fe  

couldn'  t. "He just, looked and smiled and looked and smiled. Ye d i d n ' t  

come ~ u s h i n q  up and say, 'Oh, you have done wonderful t h i n g s  f o r  m;y 

c h i l d . '  But he  d i d  s t o p  and say ,  ' seems t o  be happy t h i s  year . '  
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It w a s  q u i t e  obvious what he meant and t h a t  w a s  tha t . "  

Parent  C 

The f i rs t  t e a c h e r  s a i d ,  i n  re ference  t o  in te rv iews ,  '11 

phoned b u t  she  always had a reason  not  t o  come, o r  she  would say,  

' I  c a n ' t  do anythin: w i th  him. Why don ' t  you s t r a p  him?' She d i d n ' t  

want t o  t ry ."  

The next  t e a c h e r  s a i d  t h a t  she  had met t h e  mother. She 

was a very  n i ce  woman, very  concerned. 9 e r  a t t i t u d e  toward school  w a s  

perhaps t h e  bes t  of t h e  whole l o t .  

The next  t eache r  descr ibed  t h i s  mother a s  v e r y  pleasant .  

"She's a well-spoken woman and w e l l  looked a f t e r .  I n t e r e s t e d ,  I 

wouldn't  s ay  concerned; I p r e f e r  t o  say  she ' s  a n  i n t e r e s t e d  parent  

r a t h e r  t h a n  a concerned parent.  Wil l ing,  co-operative. She appeared 

t o  understand t h e  r epo r t .  She never quest ioned any of it and I j u s t  

had t o  l e a v e  it a s  '1 hope you've understood what I ' v e  s a id . '  \/o 

ques t ions .  " 
The fou r th  t eache r  descr ibed  h e r  c o n t a c t s  w i th  t h i s  mother 

a s  being more formal t h a n  he r  in te rv iews  wi th  o t h e r  mothers. I1jJith 

Mrs. i t ' s  more of a parent- teacher  r e l a t i o n s h i p .  We always 

t a l k  j u s t  about  t h e  chi ldren.f '  The t eache r  desc r ibed  t h e  mother 's 

a t t i t u d e  t o w a d  t h e  school  a s  being of a s e r i o u s  and concerned nature.  

S f f ec t  of t h e  Home Environment on Learnin< 

I n  t h e  l a s t  few s e c t i o n s  I have presented  t h e  t eache r s '  

comments on t h e  home environment of t h e  Ind ian  ch i ldren .  I n  t h i s  

s e c t i o n  I w i l l  summarize t h e s e  and present  t h e  opinions of t h e  teachers  
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a s  t o  how t h e  home environment of t h e  ch i ld ren  a f fec ted  t h e i r  learn ing .  

A l l  t h e  t eache r s  ayreed t h a t  t h e r e  was a small  group of 

f a m i l i e s  which suffered from every n e ~ a t i v e  c h a r a c t e r i s t i c  t h e  t eache r s  

mentioned. The houses were o ld ,  small ,  d i r t y  i n s i d e  and ou t ,  ~ o o r l y  

cared f o r ,  and poorly equipped i n  e s s e n t i a l ,  properly funct ioning 

equipment. This was t h e  extreme, however, and f o r  most of t h e  t eache r s  

t h e  number of f a m i l i e s  i n  t h i s  group was small. 

I n  t h e  breakdown of s t a f f  opinions shown e a r l i e r ,  i n  summary, 

a l l  t h e  t eache r s  except  two compared t h e  phys ica l  environment of t h e  

Indian  c h i l d r e n  t o  t h a t  of t h e  r e s i d e n t s  of idorgate Park and saw it a s  

poorer  i n  t h e  1ar:;e major i ty  of cases ;  poorer i n  terms of bas i c  con- 

s t r u c t i o n ,  s tandard of maintenance, c l e a n l i n e s s ,  and q u a l i t y  and q u a n t i t y  

of e s s e n t i a l  equipment such a s  f u r n i t u r e ,  appl iances ,  and plumbin?. Of 

t h e  two exceptions,  one saw t h i s  comparison a s  a l e g i t i m a t e  one but  

d isagreed  wi th  t h e  t o t a l s ,  seeing t h e  major i ty  of t h e  Indian  homes a s  

on a par  wi th  those  i n  ;'lorgate Park. The o t h e r  exception saw such a 

comparison a s  i r r e l e v a n t  o r  misleading s ince  t h e  reason behind t h e  

d i s p a r i t y  was t h e  presence of enforced bui ld ing  and maintenance reeu- 

l a t i o n s  i n  Norgate Park and t h e  l a c k  of t h e s e  on t h e  Reserve; and, 

d i f f e r i n g  s tandards  of what i s  acceptable  and appropr i a t e  i n  housekeepiw 

complicated by t h e  inescapable problems caused by l a r ~ e  number of people 

crowded i n t o  a small  space. 

For t h e  ma jo r i ty  of t h e  s t a f f  t h e  cause of most hea l th  

problems was a combination of l a c k  of s u f f i c i e n t  c l e a n l i n e s s  and 

iznorance of adequate d i e t a r y  knowledge. The lower s tandards  of house- 

keeping and genera l  c l e a n l i n e s s  were seen a s  t h e  r e s u l t  of such s tandards  
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being accepted a s  normal w i t h  t h e  pa ren t s  haviny no d e s i r e  t o  inprove 

them. The deyree  of c l e a n l i n e s s  of t h e  people and t h e i r  s u r r o u n d i n ~ s  

was v o l u n t a r i l y  brouqht i n t o  t h e  conversa t ion  by every t eache r  except  

one and used a s  a gene ra l i zed  measuring s t i c k  f o r  t h e  ch i ld ren .  Clean- 

l i n e s s  was t i e d  ve ry  c l o s e l y  w i t h  both academic and s o c i a l  success.  The 

d i r t y  c h i l d  had ne i the r .  For both t h e  c h i l d  and t h e  pa ren t s ,  t h e  l a c k  

of any obvious p u r s u i t  of h iyhe r  s tandards  of c l e a n l i n e s s  was seen  a s  

proof of a l a c k  of d r i v e  and d e s i r e  i n  a l l  s o c i a l  a f f a i r s  i nc lud in?  

educat ion.  

I n  t h e  fami ly  i t s e l f ,  t h e  l a r g e  numbers of people p re sen t  a t  

any g iven  t ime were seen  a s  a g r e a t e r  problem t h a n  t h e  housekeeping. 

The crowdin(: of t h e  home was mentioned i n  two ways. F i r s t ,  because 

t h e  house w a s  overcrowded t h e  s tuden t  was not  a b l e  t o  g e t  pr ivacy  f o r  

schoolwork ; and two, when work was ta!ten home and at tempted,  t h e  

amount of no i se  a rd  d i s t r a c t i o n  would be y r e a t l y  increased  by t h e  

number of people i n  a smal l  area.  

Two of t h e  t e a c h e r s  mentioned t h a t  some of t h e  pa ren t s  held 

f ami ly  r e s p o n s i b i l i t i e s  t o  be more important  t h a n  school  and t h u s  

c h i l d r e n  babysat  f o r  younger b ro the r s  and s i s t e r s  occas iona l ly  wh i l e  

t h e  p a r e n t s  went elsewhere. 

h o t h e r  e f f e c t  of t h e  l a r g e  fami ly  mentioned by some of t h e  

t e a c h e r s  was t h a t  t h e  mother was not  a b l e  t o  q i v e  much a t t e n t i o n  t o  

t h e  i r d i v i d u a l  c h i l d  because of t h e  demands on h e r  t ime caused by 

simply t r y i n ;  t o  o rzan ize  and run  such a l a r q e  household. %ch c h i l d  

w a s ,  t h e r e f o r e ,  much more on h i s  awn. 

The inescapab le  presence of o l d e r  s i b l i n q s  a s  w e l l  a s  other  
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o l d e r  young people was seen  as another  source of i n f luence  on t h e  

ch i ld ren .  I f  t h e s e  o l d e r  c h i l d r e n  were not  a t t r a c t e d  t o  educa t ion  

t h e i r  example soon spread t o  t hose  younqer and s t i l l  of school  aye. 

One t e a c h e r  s a i d ,  ",Jhen I d r i v e  throuyh t h e r e ,  t h e r e  seems t o  be a l o t  

of people,  o l d e r  boys, j u s t  s i t t i n g  around and perhaps t h e  k i d s  q e t  

t h e  i d e a ,  'Ne l l ,  j u s t  come t o  school. 1 don ' t  have t o  do much. 

Sventua l ly  I am going t o  g e t  out  and maybe y e t  some work o r  j u s t  s i t  

around l i k e  t h e  r e s t  of them."' 

The Reserve i t s e l f  was u s u a l l y  def ined  a s  a r e s t r i c t i v e  f o r c e  

on t h e  ch i ld ren .  The p o s i t i v e  f e a t u r e s  of t h e  Reserve system, a s  t h e  

t e a c h e r s  saw it, was t h a t  it tended t o  keep t h e  extended f ami ly  t o @ , h e r  

and it helped main ta in  knowledge of Ind ian  c u l t u r e  i n  t h a t  it increased  

t h e  con tac t  between t h e  o l d e r  people w i t h  t h e  knowledge and t h e  younqer 

people who were g e t  t o  l e a r n  it. The drawbacks t o  c l o s e  c o n t a c t  between 

t h e  o ld  and t h e  younq have a l r eady  been mentioned. One t e a c h e r  expressed 

t h e  views of s e v e r a l ,  i f  no t  t h e  n a j o r i t y ,  of t h e  t e a c h e r s  when she  

s a i d  t h a t  t h e  behavior  p a t t e r n s  of t h e  c h i l d r e n  could be t r a c e d  d i r e c t l y  

t o  t h e  f a c t  t h a t  t h e y  were Indian  c h i l d r e n  l i v i n g  on a n  Ind ian  qeserve ,  

s i n c e  Ind ian  chil-dren she  had observed. off t h e  Reserve d i d  n o t  seem t o  

have t h e  same problems. The 7eserve was seen  a s  a nega t ive  and l i m i t i n :  

f a c t o r  i n  s e v e r a l  ways. F i r s t ,  t h e  c h i l d r e n ' s  l i v e s ,  and f o r  t h a t  

m a t t e r  t h e  l i v e s  of t h e i r  pa ren t s  a s  w e l l ,  tended t o  c e n t e r  around t h e  

3eserve.  They knew t h i s  home a r e a  but  knew ve ry  l i t t l e  about  o t h e r  

a r e a s  of t h e  surroundin: c i t y  and country. Second, because t h e  Reserve 

was phys i ca l ly  s e p a r a t e  from t h e  nearby White community, t h e  I n d i a n  

c h i l d r e n  were p h y s i c a l l y  segregated u n t i l  "Jade one o r  kinderqarten.  
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Third ,  because it was such a small  and t i y h t  community wi th  many c l o s e  

k i n  r e l a t i o n s h i p s  among t h e  f a m i l i e s ,  s i m i l a r  a t t i t u d e s  seemed t o  spread 

more evelily through t h e  group and deviance from t h e  ma jo r i t y  a 5 t i t u d e  

was ha rde r  t o  i n i t i a t e  and harder  t o  maintain.  

P e r h a p  t h e  most important way i n  which t h e  ' ieserve system 

a f f e c t e d  t h e  c h i l d r e n ,  accordinq t o  t h e  t e a c h e r s ,  was t h e  l i m i t a t i o n  it 

placed on t h e  v a r i e t y  of occupat ional  models t h e  c h i l d r e n  saw. 3ecalrse 

of t h e  h iyher  r a t e  of unemployment, men, p a r t i c u l a r l y  youn-: men wi thout  

wor!c o r  wit'n occas iona l  work, were one common model t h e  c h i l d r e n  Itnew. 

Seve ra l  of t h e  t e a c h e r s  mentioned t h a t  because t h e  c h i l d r e n  l i v e d  on a 

lieserve they  simply d i d  no t  become aware of any more than  a  few u n s k i l l e d  

o r  semi-unskilled occupat ions,  and t h i s  l a c k  of knowledge con t r ibu ted  t o  

t h e i r  l a c 4  of ambit ion and d r i v e  i n  academic mat te rs .  One t e a c h e r  s a i d ,  

'Wel l ,  if they  l i v e d  i n  Norgate and had a  p ro fe s so r  f o r  a  next  door  

nei!;hbour, s a g  h i s  w i fe  was a  s o c i a l  worker, t h e y  would know what, a  s o c i a l  

worlter i s  and what a  p ro fe s so r  is. The p a r e n t s  would be v i s i t i n :  back 

and f o r t h  a d  they  would g e t  sone idea  of t h e  d i f f e r e n t  k inds  of t r a d e s  

and d i f f e r e n t  k inds  of i n d u s t r i e s  t h a t  go on. They would know t h e  

d i f f e r e n t  kind of work t h a t  goes on. jut t h i s  way t h e y  know 1 0 l < ~ e r s ,  

t h e y  know f i s h e m e n ,  and they  know lonqshoremen, and t h e y  d o n ' t  know 

anything e l s e  except  some unemployment. I have never heard t h e n  mention 

any o t h e r  occupat ion b u t  t h e s e  three."  

01 of t h e  t e a c h e r s  agreed t h a t  t h e  most s i g n i f i c a n t  f a c t o r  

from t h e  home af fec t in ,?  t h e  l e a r n i n g  of t h e  c h i l d  was t h e  a t t i t u d e  of 

t h e  p a r e n t s  toward educa t ion  i n  qenera l  and t h e  school  and i t s  t e a c h e r s  

i n  p a r t i c u l a r .  There was gene ra l  agreement amonq t h e  t e a c h e r s  t h a t  
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t h e r e  was a  smal l  qroup of pa ren t s  who saw educa t ion  i n  t h e  same l i y h t  

a s  a o s t  of t h e  J o r g a t e  pa ren t s ;  t h a t  i s ,  somethin: t o  be pursued, some- 

t h i n <  needed, somethinq of value. There was cons iderable  d i saq reeaen t  

a s  t o  t h e  s i z e  of t h i s  Troup, bu t  t h e  ma jo r i t y  s a i d  t h a t  it was sma l l ,  

tended t o  be young and t,en?ed t o  be t h e  ones who had had more educa t ion  

themselves.  For t h e  r e s t  of t h e  parents  most of t h e  t eache r s  f e l t  

t h a t  t h e  i n t e r e s t  t h e y  d i d  show was l a r g e l y  o u t  of form, o r  was t o o  

gene ra l i zed  t o  be of much value. These pa ren t s  were seen  a s  sirrlplg t o o  

u n r e l i a b l e  i n  t h e  ca r ry in :  ou t  of promises t hey  had made i n  teacher -  

pa ren t  in te rv iews .  Four of t h e  t eache r s  d i d  f e e l  t h a t  t h e  i n t e r e s t  of 

t h o  pa ren t s  was r e a l  and t h e i r  concern was qenuine b u t  t h a t  t hey  lacked 

s u f f i c i e n t  awareness of t h e  r o l e  t h e  school  was expect inq pa ren t s  t o  

play. A l l  t e a c h e r s  agreed t h a t  t h e r e  was a  smal l  group of ~ a r e n t s  who 

he ld  educa t ion  i n  very  low regard and a t  l e a s t  some of t h e s e  were 

o v e r t l y  o r  c o v e r t l y  a n t a g o n i s t i c  toward t h e  school  and i t s  teachers .  

The e f f e c t  on t h e  l e a r n i n ?  h a b i t s  and academic success  of t h e  

c h i l d r e n  of t h e s e  p a r e n t a l  a t t i t u d e s  toward educa t ion ,  t h e  school  and 

i t s  t e a c h e r s  i s  obvious from t h e  t eno r  of t h e i r  comments. I n  Chapter 

t h r e e  we w i l l  d i s c u s s  more f u l l y  t h e  views of t h e  t e a c h e r s  on t h e  

academic a d  s o c i a l  progress  of t h e  Indian  pupi l s .  S u f f i c e  t o  s a y  a t  

t h e  p r e s e n t  t h a t  t h e y  saw t h i s  progress  a s  q u i t e  l i m i t e d  and t h e  home 

environment a s  one of t h e  ch ief  f a c t o r s  i n  c r e a t i n g  and main ta in in?  

t h i s  s i t u a t i o n .  Thus, anyth in?  l e s s  t han  f u l l  and e n t h u s i a s t i c  co- 

o p e r a t i o n  from each pa ren t  would be considered a s  de t r imen ta l  t o  t h e  

c h i l d  s progress.  

I n  a f f e c t i n g  t h e  a t t i t u d e s  of t h e  p a r e d s  toward educa t ion ,  
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t h e  most s i g n i f i c a n t  f a c t o r ,  a p a r t  from t h e  educa t iona l  backqround of 

t h e  pa ren t s  themselves,  was a  bas i c  d i f f e r ence  i n  phi losophica l  out look 

on l i f e  and a  d i f f e r i n ( ;  va lue  system from t h a t  of t h e  t e a c h e r s  and t h e  

i4orqate p a r e ~ t s .  ,Jot a l l  t e ache r s  agreed. One saw no b a s i c  phi lo-  

soph ica l  d i f f e r ence .  She d i d  s e e  a  l a c k  of understandin? on t h e  p a r t  

of t h e  Ind ian  pa ren t s  of t h e  requirements of t h e  school  and a  d e f i n i t e  

inadequacy of p repa ra t ion  f o r  school i n  t h e  beginners ,  bu t  no d i f f e r e n c e  

i n  out look on l i f e  o r  educa t ion  on t h e  p a r t  of t h e  pa ren t s  sendinc 

c h i l d r e n  t o  t h e  school. 

One o t h e r  t e a c h e r  abyreed t h a t  t h e  I n d i a n  pa ren t s  d i d  look a t  

l i f e  i n  a  d i f f e r e n t  f a sh ion  but  f e l t  t h a t  t h e i r  viewpoint had more 

v a l i d i t y  t h a n  t h a t  of t h e  t eache r s  and t h e  3orya te  Park pa ren t s ,  $he 

saw t h e  Ind ian  people a s  being more open, warm people and dec ided ly  

happier .  She d i d  f e e l  t h a t  t h e i r  va lues  c o n f l i c t e d  wi th  t h o s e  espoused 

by t h e  school  and, t h e r e f o r e ,  t h e  c h i l d r e n  were t h e  i n e v i t a b l e  l o s e r s .  

The r e s t  of t h e  t eache r s  agreed t h a t  t h e  ph i lo soph ica l  

d i f f e r e n c e s  and va lue  c o n f l i c t s  were major causes of t h e  l a c k  of 

academic success  on t h e  p a r t  of t h e  Ind ian  c h i l d r e n  but  saw t h i s  a s  

proof t h a t  t h e  ph i lo soph ica l  t e n e t s  of t h e  p a r e n t s  were inappropr i a t e  

i f  n o t  unsa t i s f ac to ry .  

Some of t h e  t e a c h e r s  saw t h e  phi losophica l  views of t h e  

p a r e n t s  a s  unspec i f ied ,  t r a d i t i o n a l  Ind ian  viewpoints.  Other t e a c h e r s  

desc r ibed  t h e  p a r e n t s  as beinq present -or ien ted  r a t h e r  t h a n  f u t u r e -  

o r i e n t e d ;  t h a t  i s ,  a  people p r e f e r r i n g  immediate and l e s s e r  g r a t i f i -  

c a t i o n  of d e s i r e s  over  g r e a t e r  g r a t i f i c a t i o n  which took more t ime and 

e f f o r t  t o  achieve. Some saw t h e s e  two viewpoints  a s  being equ iva l en t ,  

Whatever t h e  o r i ? < i n  o r  na tu re  of t h e  d i f f e r e n c e  i n  philosophy between 



75 

t h e  Ind ian  pa ren t s  and t h e  t eache r s ,  t h e  t eache r s  saw t h i s  d i f f e r e n c e  

a s  b e i q  most si~5ni.f i c a n t  . 
Perhaps t h e  most important thin!: upon which t h e r e  was gene ra l  

agreement among t h e  t e a c h e r s  was t h e i r  f e e l i n g  t h a t  a l l  bu t  a  few of 

t h e  c h i l d r e n  came t o  school  inadequate ly  prepared f o r  Grade one i n  

comparison t o  t h e  c h i l d r e n  from Norgate Park. The t e a c h e r s  desc r ibed  

t h e  school  a s  bein,? designed f o r  c h i l d r e n  of middle c l a s s  pa ren t s  from 

a middle c l a s s  r e s i d e n t i a l  a r e a  l i k e  Norgate Park and t h u s  accommo- 

d a t i n g  w i t h  some d i f f i c u l t y  t h e  l a c k  of background i n  language a c t i v i -  

t i e s  of t h e  Ind ian  ch i ldren .  

!{owever, wh i l e  t h e  t eache r s  agreed on t h e  bas i c  f a c t  t h a t  

t h e  c h i l d r e n  were not  w e l l  prepared f o r  Horqate school  when t h e y  a r r i v e d ,  

t h e r e  was some d i f f e r e n c e  of opinion a s  t o  t h e  p r e c i s e  na tu re  of t h e  

inadequacies  of t h e  c h i l d r e n ' s  pre-school p repa ra t ion  and t h e  charyes  

necessary  a s  a  r e s u l t .  One t eache r ,  a s  mentioned e a r l i e r ,  f e l t  t h a t  

what she  saw a s  t h e  va lue  system of t h e  Ind ians  was s u p e r i o r  t o  t h a t  of 

t h e  White pa ren t s  of !lorgate Park. Thus, a s  f a r  as she  was concerned, 

t h e  changes which were necessary t o  b e t t e r  accommodate t h e  I r d i a n  

c h i l d r e n  were t o  be made by t h e  school  t o  t a k e  advantage of t h e  back- 

ground t h e  c h i l d r e n  had. Another t eache r  saw t h e  Ind ian  c h i l d r e n  c o n i w  

t o  t h e  school  w i t h  a tremendous r a r g e  of exper iences  which t h e  school  

was no t  u t i l i z i n g  e f f e c t i v e l y .  However, she  a l s o  saw t h e  c h i l d r e n  a s  

l a c k i n :  e s s e n t i a l  background i n  pre-reading s k i l l s .  

>Tost of t h e  t e a c h e r s  tended t o  s e e  t h i s  l a c k  i n  s p e c i f i c  

l e a r n i n g  s k i l l s  and minimized, if they  admit ted t h e  ex i s t ence  o f ,  t h e  

p o s i t i v e  f e a t u r e s  of t h e  c h i l d r e n ' s  experiences as they  r e l a t e d  t o  t h e  
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c l a s s r o o n  s i t u a t i o n ,  f h a t  i s ,  t h e  t e a c h e r s  ~ e n e r a l l y  claimed t h a t  there 

were few books i n  most of t h e  homes and t h a t  t h e  pa ren t s  d i d  little 

reading  themselves and t h u s  l i t t l e  o r  no reading t o  t h e i r  c h i l d r e n  

be fo re  t hey  en te red  school ,  and gave l i t t l e  encouragement t o  t h e i r  

c h i l d r e n  t o  read  once they  were i n  school. Two t e a c h e r s  saw t h e  poor 

w r i t t e n  and spoken Enzl i sh  of t h e i r  Ind ian  p u p i l s  a s  t h e  d i r e c t  r e s u l t  

of t h e i r  home environment s i n c e  they  not iced  dur ing  in te rv iews  t h a t  

t h e  pa ren t s  tf...spoke e x a c t l y  t h e  same a s  t h e  c h i l d r e n  do". 

Host of t h e  t eache r s  agreed t h a t  t h e r e  were s p e c i f i c  t h i n r = s  

missin.: i n  t h e  c h i l d r e n ' s  background which were u s u a l l y  p re sen t  i n  t h e  

pre-school exper iences  of t h e  middle c l a s s  c h i l d r e n ,  such a s  l e s s o n s  i n  

coun t in? ,  t e l l i n g  s t o r i e s  and beinz read s t o r i e s ,  and d e l i b e r a t e  en- 

couragement of vocabulary development and c o r r e c t  pronunciat ion of words. 

These s p e c i f i c s  were seen a s  t h e  r e s u l t  of t h r e e  broader  

a s p e c t s  of t h e  c h i l d r e n ' s  e a r l y  environment. F i r s t ,  most of t h e  t e a c h e r s  

f e l t  t h a t  t h e r e  were c l e a r  and narrow l i m i t a t i o n s  on t h e  breadth  of t h e  

c h i l d r e n ' s  range of experiences.  Severa l  mentioned t h e  l a c k  of know- 

l e d g e  of t h e  c h i l d r e n  of a r e a s  ou t s ide  t h e  l o c a l  Reserves. That i s ,  t h e  

c h i l d r e n  d i d  no t  go on Sunday d r i v e s ,  t h e y  d i d  not  t a k e  r e g u l a r  vaca t ions  

a s  a fami ly  t o  o t h e r  p a r t s  of t h i s  province o r  country. There were few 

parent-organized v i s i t s  t o  parks ,  museums, movie t h e a t r e s  o r  s p e c i a l  

e v e n t s ,  a l l  of which t h e  t eache r s  saw a s  beini: a r e q u l a r  p a r t  of t h e  

e a r l y  childhood baclqround of t h e  c h i l d r e n  of Yorzate park. 

The second and t h i r d  a spec t s  of t h e  c h i l d r e n ' s  p repa ra t ion  

f o r  school  a r e  d i s t i n c t  b u t  re la ted .  The second is  t h a t  t h e  pa ren t s '  

own experience w i t h  s c h o o l i q  was g e n e r a l l y  l i m i t e d  i n  l e n g t h  and success .  



Thi s  meant t h a t  those  c l o s e s t  t o  t h e  c h i l d r e n  s e t  a poor exanple a s  

f a r  a s  educa t ion  was concerned whether they  wanted t o  o r  not. 'The 

t h i r d  and most important a spec t  t o  almost a l l  t h e  t eache r s  was t h a t  

t h e  pa ren t s  of t h e  Ind ian  c h i l d r e n  d i d  not  supply s u f f i c i e n t  push, o r  

mot iva t ion ,  t o  succeed. Perhaps because of t h e i r  own schooling,  o r  

l a c k  of it, t h o  pa ren t s  were not  aware of t h e  c o n s i s t e n t  e f f o r t  needed 

from t h e  c h i l d  i n  o rde r  t o  succeed, p a r t i c u l a r l y  if h i s  background i n  

l e a r n i n g  s k i l l s  was weak. Perhaps t h e  pa ren t s  d e l i b e r a t e l y  chose no t  

t o  push t h e i r  c h i l d r e n  t o  work because such coerc ion  d i d  not  f i t  wi th  

t h e i r  methods of c h i l d  upbringing,  o r  because t h e  pa ren t s  had l i m i t e d  

ambi t ions  f o r  t h e i r  ch i ldren .  kJith e i t h e r  cause,  t h e  t eache r s  gene ra l ly  

f e l t  q u i t e  s t r o n ~ l y  t h a t  t h i s  l a c k  of mot iva t ion  from t h e  p a r e n t s  was 

a  n o s t  s e r i o u s  defec t .  They descr ibed what t hey  saw a s  a  l a c k  of coma 

municat ion from t h e  pa ren t s  t o  t h e  c h i l d r e n  t h a t  what he o r  s h e  was 

doiny; was important  and was t o  be done well .  One comment sums up t h i s  

a s p e c t  and would be p n e r a l i z e d  by most of t h e  t e a c h e r s  t o  apply  t o  

more t h a n  h a l f  t h e  hornes. 

11 came t o  school  every day f o r  t h e  e n t i r e  
y e a r ,  bu t  he d i d n ' t  seem t o  have d i r e c t i o n .  H i s  p a r e n t s  
s e n t  him off t o  school  and he knew he had t o  come t o  
school ,  bu t  he d i d n ' t  know who o r  what for .  :!e knew he 
had t o  come and s i t  here  and t h e n  had t o  go home, b u t  
t h a t  was it. I t a l k e d  t o  t h e  pa ren t s  about  t h i s ,  b u t  
I d o n ' t  know what happened, whether he has  proqressed 
t h i s  y e a r  o r  not." 

As f a r  a s  t h e  pa ren t s  of t h i s  c h i l d  were concerned he s a i d ,  

"1 had them both dawn and t h e  p r i n c i p a l  and I both t a l k e d  t o  then. Their 

a t t i t u d e  was 'yes ,  y e s t ,  b u t  no t  much more." 



It was oointed ou t  i n  t h e  f i rs t  s e c t i o n  of t h i s  chapter 

t h a t  f i v e  of t h e  e leven  t e a c h e r s  had a " f a i r  amount" of " f i r s t  hand 

knowled:etf of t h e  f a m i l i e s  on t h e  Xeserve. Of t h e s e  f i v e ,  two had 

v i s i t e d  t h e  hones of s e v e r a l  o r  a l l  of t h e i r  p u p i l s ;  t h e  o the r  t h r e e  

depended on conversa t ions  a t  t h e  school  w i t h  some of t h e  pa ren t s  and 

t h e  ch i ld ren .  A s  was a l s o  pointed out  i n  t h e  first s e c t i o n ,  t h e  t e r m  

' f a i r  amount', i s  a r e l a t i v e  one. Since t h e  base l i n e  f o r  "a little 

f i r s t  hand knowled;;elt was t h e  amount of knowledge which could be 

gained from in t e rv i ews  a t  r e p o r t  card time, it is obvious t h a t  anyth in?  

tnore t h a n  t h a t  could s t i l l  be very  l i t t l e  indeed. 

A thorour:h d i scuss ion  of t h e  importance of a good knowledTe 

of t h e  c h i l d ' s  home background i s  presented i n  t h e  concludiny chap te r  

of t h i s  study. For t h e  present  argument, t h i s  is  simply a n  a s s u m ~ t i o n .  

i iven  t h a t  t h e  assumption i s  a v a l i d  one, t h e  information yiven by t h e  

t e a c h e r s  themselves does i n d i c a t e  t h a t ,  a s  a group, t hey  lacked first 

hand knowledsye of t h e  f a m i l i e s  of t h e i r  pupi ls .  Because of t h i s  l a c k ,  

t h e y  depended f o r  any information they  f e l t  t hey  needed on t h e  second 

hand sources.  The i n f o m a t i o n  they  received from t h e s e  people was 

a c c u r a t e  and i n  good supply,  bu t  t h e i r  answers t o  ques t ions  and t h e i r  

conversa t ion  i n  k p n e r a l  would seem t o  i n d i c a t e  t h a t  t h i s  in format ion  

tended t o  confirm t h e i r  preconceptions r a t h e r  t h a n  c r e a t e  p re sen t  

impressions. Th i s  i s  probably due t o  t h e  f a c t  t h a t  i n s t e a d  of f i l l i n g  

i n  t h e  blanks i n  t h e i r  awn first hand assessment of t h e  s i t u a t i o n ,  t h e  

in foma t ion  had t o  provide t h e  b a s i s  of t h e i r  mental p ic ture .  Where 
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t h e  information was inadequate in quan t i ty ,  t h e i r  preconceptions of 

t h e  s i t u a t i o n  provided t h e  framework. 

The answers given by t h e  major i ty  of t h e  teachers  tended t o  

be q u i t e  genera l ized  wi th  regard t o  t h e  causes of t h e  var ious  d i s -  

advantages pointed out i n  t h e  ch i ld ren ' s  home environments. The 

statement  t h a t  these  people a r e  an undiscipl ined l o t  o r  a r e  s a t i s f i e d  

wi th  t h e i r  $2,000.00 o r  $14,000.00 a yea r ,  o r  l i v e  i n  ramshackle, 

t,umble-doxn p laces  because they manaze t h e i r  money poorly even when 

they  have it, show very l i t t l e  cons idera t ion  f o r  t h e  wide v a r i e t y  of 

circumstances o r  t h e  wide v a r i e t y  of l i v i n q  s tandards  evident  on t h e  

Seserve. 

The lack  of knowled~e of ind iv idua l  f a m i l i e s  a l s o  l e d  t o  a 

yroupin;: of t h e  f a m i l i e s  together  when s p e c i f i c  q u a l i t i e s  were discussed,  

It i s  d i f f i c u l t  t o  a s s e s s  an ind iv idua l ' s  a t t i t u d e  toward anythin, @ on 

t h e  b a s i s  of a  t e n  minute interview, o r  even a s e r i e s  of them over a  

number of y e a r s ,  and t h u s  t h e  p l u r a l  pronoun ' they1 was f r equen t ly  

used. It i s  important t o  note t h a t  s eve ra l  of t h e  ques t ions  asked t h e  

t eache r s  were (;enera1 and allowed f o r  responses r e f e r r i n ?  t o  a  group. 

blowever, they  a l s o  could have been answered i n  terms of t h e  ind iv idua l  

fami ly  a s  two o r  t h r e e  of t h e  teachers  did.  

'rhe lack  of research i n  terms of r e a d i q  o r  course wor!i a l s o  

c r e a t e 3  problems. Once again,  it i s  an  assumPtion t h a t  background 

readin ;  and course work a r e  of value. qut ,  given t h a t  they  a r e ,  t h e i r  

lac!< was i n  t h i s  s i tua t ion .  None of t h e  teachers  had taken 

aqy course work i n  t h e  teachin?  of minori ty zroups o r  i n  t h e  c u l t u r a l  

h i s to ry  o r  present  of t h e  Indians of t h i s  area.  Two had done what they  
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desc r ibed  a s  a  f a i r  amount of baclu;round readin?  s i n c e  t h e y  s t a r t e d  

t e a c h i n ;  a t  t h e  school.  

The f i r s t  t h i n ?  of note  was t h e  f a i l u r e  of t h e  l a r g e  ma jo r i t y  

of t h e  t e a c h e r s  t o  r e c o t y i z e  t h a t  people of d i f f e r i n c  c u l t u r a l ,  

economic and s o c i a l  bac!c<rounds f r equen t ly  have d i f f e r e n t  p r i o r i t i e s  

when it conies t o  t h e  s a t i s f a c t i o n  of needs and d e s i r e s .  This  s ta tement  

cannot l e a d  t o  t h e  sugqes t ion  t h a t  t h e r e  i s  a  uniform l i s t  of p r i o r i t i e s  

on t h e  Xeserve e i t h e r ,  s i n c e  a s  Yichard >and p o i n t s  ou t ,  t h e r e  a r e  a t  

l e a s t  two viewpoints t h e r e  a s  wel l .  (1969: 59) He i n d i c a t e s  t h a t  

t h o s e  whose houses a r e  i l l - k e p t  f e l t  t h a t  t h e  r e s p o n s i b i l i t y  f o r  t h e  

maintenance of a  house belonged t o  t h e  Sand Council ,  no t  t h e  owners. 

Pa in t iny  and landscapin2 tend t o  be low on t h e  l i s t  when t h e  house i s  

o ld  t o  beyin wi th  o r  when t h e  i n d i v i d u a l  f e e l s ,  a s  many Squanish do ,  

t h a t  t o  pu t  up a  fence  i s  an  a f f r o n t  t o  one ' s  n e i ~ h b o u r s .  (9. 3and 

1969: 6 0 )  'Thus, t hose  whose houses appear on t h e  ou t s ide  t o  be 

poorly maintained may i n  f a c t  be SO but may a l s o  be i n  such cond i t i on  

f o r  o t h e r  t han  t h e  implied reason t h a t  t h e  owners should c a r e  but  do not.  

;;any of t h e  t eache r s  picked up t h e  i d e a  t h a t  t h e  ch i ld-  

pa ren t  r e l a t i o n s h i p  was d i f f e r e n t  i n  t h e  case  of most of t h e i r  Ind ian  

c h i l d r e n  when t o  t h e  ma jo r i t y  of t h e i r  middle c l a s s  classmates.  

!Iowever, t h e  m a j o r i t y  of them n i s sed  t h e  c u l t u r a l  explana t ion  of t h i s  

and t h u s  i t s  ramif ica t ions  i n  terms of adu l t - ch i ld  r e l a t i o n s h i p s  i n  t h e  

classroom. :ticha& 3and po in t s  ou t  ( 1969 : 100) t h a t  non-interf e rence  

i n  t h e  a f f a i r s  of ano the r  a d u l t  i s  very d e f i n i t e l y  t h e  p a t t e r n ,  w i th  any 

admonitions fronl even c lose  bein:: considered a n  a f f r o n t .  

Children take the  same a t t i t u d e  toward r ep rova l  from o t h e r  a d u l t s  bes ide  



t h e i r  pa ren t s  o r  c l o s e  r e l a t i v e s .  

On many occasions I have observed them usiny 
1an:ua:e t h a t  would even 'make a lonsshoreman b lush '  
when a n  a d u l t  h a s  attempted t o  scold them f o r  t h e i r  
ac t ions .  One s ix-year  old q i r l ,  a f t e r  making a few 
choice  i n t r o d u c t o r y  remarks, s t a t e d  f l a t l y  t o  one 
Counci l lor ,  'You th ink  t h a t  you ' re  such a b i ~  s h o t {  
You're , just  a ... noth ingl '  This  s o r t  of s ta tement  
i s  o f t e n  made by even younger ch i ldren .  There i s  
nothing much a person can  do i n  such a s i t u a t i o n ,  
e x c e ~ t  complain t o  t h e  parents .  This i s  r a r e l y  a t -  
tempted, however, s i n c e  t h e  c h i l d  probably picked 
up t h e  express ions  arid t h e  o r i e n t a t i o n s  towards t h e  
person of t h e  Counci l lor  from h i s  parents .  Such a 
co~npl-aint 2 e n e r a l l y  proves t o  be ine f f ec t ive .  

(R. Band 1969: 101) 

The peer  zroup a l s o  appears  t o  have a very  s t rong  in f luence  

a t  an e a r l y  age  amon: t h e  c h i l d r e n  of t h e  2eserve. The a t t i t u d e  toward 

a u t h o r i t y  ou t s ide  the fami ly  and t h e  h ighly  s i g n i f i c a n t  peer yroup 

p re s su re  a r e  two p o i n t s  which must be r e f e r r e d  t o  i n  understandin? 

classroom arid playeround behavior ,  and i n  p u t t i n g  i n t o  perspec t ive  t h e  

comments of t h o  pa ren t s  w i th  regard t o  t h e  c o n t r o l  of t h e i r  ch i ld ren .  

A l a c k  of knowledge of t h e  educa t iona l  h i s t o r y  of t h e  p a r e n t s  

of t h e  Ind ian  c h i l d r e n  con t r ibu ted  t o  a misunderstanding o r  mi s in t e r -  

p r e t a t i o n  of t h e  apparent  a t t i t u d e s  of t h e  p a r e n t s  toward educa t ion  in 

p n e r a l  and t h e  school  and i t s  t eache r s  i n  p a r t i c u l a r .  The grandparents  

and, i n  some c a s e s ,  t h e  pa ren t s  of t h e  c h i l d r e n  i n  school  durinq t h e  

l a s t  few y e a r s ,  took t h e i r  educat ion almost e n t i r e l y  i n  r e s i d e n t i a l  

schoo1.s. 'The school  was f r equen t ly  a long way from t h e  Reserve, t h e  

t e r n  was sometimes e l even  months long ,  and v i s i t s  home were discouraTed, 

I n  t h e  e a r l i e r  days  academic s u b j e c t s  took t h r e e  hours w i th  r e l i g i o u s  

c l a s s e s  and chores  f i l l i n g  t h e  r e s t  of t h e  time. The pa ren t s  r epo r t ed  

t h a t  t hey  rece ived  no encouragement t o  fro p a s t  Grade seven, i f  t hey  g o t  



t h a t  f a r .  : Jn t i l  t h e  e a r l y  1 9 5 0 t s  a l l  c h i l d r e n  from t h e  Reserve, w i t h  

t h e  except ion  of two f a m i l i e s ,  were educated i n  pa roch ia l  schools.  These 

becane increasinc;ly day schools  r a t h e r  t han  r e s i d e n t i a l ,  except  f o r  

c h i l d r e n  from broken hones, orphans, and c h i l d r e n  from l 'unsuitable" 

homes. ( ~ e r m a  1954: 118)  ( I t  i s  not  c l e a r  from Vermats t e x t  who 

decided which homes were unsui tab le .  The word i s  h i s . )  The pa roch ia l  

school  made t h e  academic s u b j e c t s  more important  b u t ,  accordin? t o  t h e  

p a r e n t s ,  s t i l l  took a ; ; rea t  d e a l  of t ime teachinq  r e l i g i o n  and yave 

minimwn encoura;emont f o r  t hose  who d e s i r e d  t o  ,qo on. Thus, t h e  p a r e n t s  

of t h e  p re sen t  c h i l d r e n  d i d  not  have a g r e a t  d e a l  of educa t ion  and t h e  

educat,ion i n  i t s e l f  was cons iderably  d i f f e r e n t  i n  many ways from t h a t  

bein,% rece ived  by t h e i r  c h i l d r e n  i n  t h e  pub l i c  schools  a t  present .  1 

3esitle t h e  d i f f e r e n c e  i n  t h e  educa t ion  i t s e l f ,  t h e  r o l e  of 

t h e  p a r e n t s  of t h e  pa roch ia l  school-child was d i f f e r e n t  from t h a t  ex- 

pected of t h e  p a r e n t s  of t h e  pub l i c  school-child.  'Two quotes  from 

The k luca t ion  of Ind ian  Children i n  Canada w i l l  pu t  t h i s  i n  pe r spec t ive ,  

(Jampolsky 1965) L.;.p. d a l l e r ,  t h e  Chief super in tendent  of Indian  

Schools i n  1965 says ,  

Ind ian  pa ren t s  have suddenly found thmeselves i n  
a p o s i t i o n  of r e s p o n s i b i l i t y  i n  school  a f f a i r s .  They 
have been consul ted  and asked t o  make d e c i s i o n s  w i t h  
r e s p e c t  t o  t h e i r  c h i l d r e n ' s  education. Thei r  r e a c t i o n  
t o  t h i s  new s i t u a t i o n  d i f f e r s  very  l i t t l e  from t h a t  of 
any o t h e r  {youp  i n  Canada w i t h  regard t o  democratic 
procedure. There i s  apathy, born perhaps, of bewilder- 
ment and t r a d i t i o n a l  susp ic ion  of new customs. 

( d a l l e r  1965: 68) 

l l lable  V I I I  i n d i c a t e s  t h e  cont inuing low percentage of Indian  
p u p i l s  i n  ;rades n ine  t o  t h i r t e e n ,  b u t  a l s o  shows t h e  dramatic  i n c r e a s e  i n  
t o t a l  numbers of p u p i l s ,  p a r t i c u l a r l y  i n  t h e s e  grades,  a f t e r  1949--the 
y e a r  p r o v i n c i a l  pub l i c  schools  f i r s t  s t a r t e d  t o  accept  Ind ian  pupi l s .  





.;ooderharn, a t  t h a t  t ime Regional School Superintendent  i n  Alberta,  

was no t  q u i t e  a s  o p t i m i s t i c  a s  r la l le r  appears  t o  be about t h e  d e c i s i o n s  

being made by t h e  Ind ian  parents .  He says ,  

A t  p r e s e n t ,  t h e  educat ion of Ind ian  pupi l s  i s  
d i r e c t e d  almost exc lus ive ly  by outs iders .  The f e d e r a l ,  
p r o v i n c i a l  and municipal a u t h o r i t i e s  argue,  d i scuss  and 
decide. Ind ian  people p a r t i c i p a t e ,  but  more t o  r a t i f y  
t han  t o  p l an ,  so  i s  it any wonder t h a t  Ind ians  cont inue 
t o  remain unexci ted about our program f o r  t h e i r  educa- 
t i on .  I f  Ind ian  pa ren t s  a r e  t o  be i n  a p o s i t i o n  t o  
a s s i s t  t h e i r  c h i l d r e n  they  must have a v i t a l  i n t e r e s t  
i n  t h e  program. This  means t h a t  t hey  must have adequate 
r e p r e s e n t a t i o n  on p r o v i n c i a l  school  boards,  i f  t h e i r  
c h i l d r e n  a r e  a t t end ing  p rov inc i a l  schools ,  and t h a t  
t hey  must have more than  nominal a u t h o r i t y  over t h e  
schools  operated by t h e  Indian  Affa i r s  3ranch. It 
must become p o s s i b l e  f o r  them t o  assume t h e  same 
r e s p o n s i b i l i t y  f o r  school  admin i s t r a t i on  a s  i s  assumed 
by o t h e r  Canadian parents .  

(Sooderham 1965: 96) 

These two quotes  po in t  out  q u i t e  c l e a r l , ~  t h a t  whether o r  no t  

Ind ian  pa ren t s  o b t a i n  i n  t h e  l a t e  1960's and e a r l y  1970's t h e  "... same 

r e s p o n s i b i l i t y  f o r  school  admin i s t r a t i on  a s  is  assumed by o the r  

Canadian parents" ,  t hey  c e r t a i n l y  d i d  no t  have it when t h e  p re sen t  

p a r e n t s  were c h i l d r e n  i n  school. 

This  p o i n t s  up then ,  t h e  highly s i g n i f i c a n t  p o i n t s  t h e  teachers  

missed because of t h e i r  l ack  of knowledge of t h e  educa t iona l  background 

of t h e  parents .  The schooling which t h e  pa ren t s  received was i n  i t s e l f  

d i f f e r e n t  t o  t h a t  by t h e i r  own parents .  ' h e n  t h e  p re sen t  

pa ren t s  were at tendim; school ,  t h e i r  pa ren t s  were encouraged t o  send 

t h e i r  c h i l d r e n  t o  school  bu t  were not reques ted ,  expected o r  allowed t o  

t a k e  any r o l e  i n  t h e i r  educat ion beyond t h a t .  Schoolin.: was t h e  s c h o o l f s  

job. A l l  t h e  pa ren t s  had t o  do was g e t  t h e  c h i l d r e n  the re .  Thus, t h e  

p re sen t  pa ren t s  l a c k  both r e l evan t  experiences and examples i n  t h e i r  
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prepa ra t ion  f o r  t h e  r o l e s  t h e  t eache r s  expect them t o  p lay  today. The 

t e a c h e r s  noted t h a t  t h e  youn:er parents  a r e  much more co-operative and 

knowledpable  regardin: t h e i r  ch i ld ren ' s  school in^^. This  bears  ou t  t h e  

previous ar,;uments i n  t h a t  it i s  these  pa ren t s  who have more school in<,  

much of which took p lace  i n  t h e  publ ic  school  system. 

F i n a l l y ,  t h e  t eache r s '  l ack  of k n a ~ l e d ~ ~ e  of l i f e  s t y l e s  on t h e  

Reserve and p a r t i c u l a r l y  t h e i r  l ack  of knowledye of t h e  c u l t u r a l  back- 

?round of t h e  c h i l d r e n  con t r ibu te s  t o  t h e  academic d i f f i c u l t i e s  t h e  

t e a c h e r s  descr ibe .  There i s  no ques t ion  t h a t  when t h e  Indian  c h i l d r e n  

e n t e r  i rade  one many of them a r e  a s  much a s  a  y e a r  o r  more behind t h e i r  

d h i t e ,  middle c l a s s  coun te rpa r t s  i n  t h e  development of t h e  necessary  ?re- 

w r i t i n g  a d  p r e - r e a d i n ~  s k i l l s .  This does not  mean t h a t  they  have had 

one o r  more y e a r s  l e s s  experience than  t h e  o the r  ch i ld ren ,  It means 

t h a t  t hey  have had t h e  same q u a n t i t y  bu t  d i f f e r i n ?  kinds of exper iences ,  

rhese u s u a l l y  a r e  not  t h e  kinds of experiences which fit e a s i l y  i n t o  t h e  

s t anda rd  ; rade one curr iculum which i s  d e s i y e d  t o  fit  t h e  middle c l a s s  

c h i l d  and h i s  bac!c,;round. A knowledge of t h e  c h i l d ' s  l i f e  s t y l e  and 

c u l t u r a l  background would enable  a  t e a c h e r  t o  des ign  more e a s i l y  t h e  

chan;es i n  method and content  necessary t o  f i t  t h a t  c h i l d ' s  s t a t e  of 

preparedness.  

Secondl.y, a  knowled;e of t h e  c u l t u r a l  backqround of t h e  

c h i l d  would enable  t h e  t e a c h e r s  a t  a l l  l e v e l s  t o  make t h e  c u r r i c u l m  

both more i n t e l l i g i b l e  and more r e l evan t  t o  t h e  Ind ian  c h i l d *  

(;iven then ,  t h a t  a  f i rst  hand knowledge of t h e  c h i l d ' s  home 

environment and a  knowledge of t h e  c u l t u r a l  backVound of t h e  people 

of t h e  2eserve a r e  necessary p a r t s  of t h e  teachers '  equipment, t h e i r  
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l a c k  causes problems i n  understandin5 and adapt in?  t o  t h e  perceived 

behavior  of t h e  pa ren t s  and c h i l d r e n  and encouraEes a n  i n s i s t e n c e  on 

a s i n q l e  s e t  of c r i t e r i a  by which al.1 pa ren t s ,  homes and c h i l d r e n  

should be judqea. It 1s apparent  Yror? t k i r  co:ments +,bat, no t  a l l  

t e a c h e r s  had t h e  same amount of knowledge. Thus, soae were rmch b e t t e r  

equi?ped i n  some a r e a s  t h a n  o thers .  The ma jo r i t y  of t h e  t e a c h e r s ,  

however, d id  no t  have s u f f i c i e n t  information i n  t h e s e  a r e a s  and Save 

evidence of s u f f e r i n s  from t h e  problems descr ibed  above. 
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Chapter 3 The Views of t h e  Teachers Regardin: t h e  

Ind ian  Chi ldren  

I n  Chapter two we d iscussed  t h e  views and opinions of t h e  

t e a c h e r s  regard in?  t h e  home backgrouds  of t h e  Ind ian  c h i l d r e n  a d  t h e  

ways i n  which t h o s e  backgrounds a f f ec t ed  t h e i r  educa t iona l  proyress .  I n  

t h i s  chap te r  we w i l l  d i s c u s s  t h e  view of t h e  t e a c h e r s  regardin;: t h e  

Ind ian  c h i l d r e n  themselves,  t h e i r  s o c i a l  behavior ,  and t h e  academic 

performance i n  t h e  classroom. 

F i r s t ,  I w i l l  p r e sen t  d a t a  concernin: t h e  t e a c h e r s '  i d e n t i -  

f i c a t i o n  of t h e i r  Ind ian  pup i l s ,  t h a t  i s ,  t h e i r  s p e c i a l  c h a r a c t e r i s t i c s  

a s  pupi ls .  Then, I w i l l  p resent  t h e  t eache r s '  views on how t h e  Ind ian  

c h i l d  saw h i s  own i d e n t i f i c a t i o n  as a n  Ind ian  and t h e  s o c i a l  r e l a t i o n -  

s h i p s  t h e  Ind ian  c h i l d r e n  enjoyed wi th  t h e i r  d h i t e  c lassmates .  Uext, 

I w i l l  p r e sen t  d a t a  from sociograms done i n  a l l  bu t  one of t h e  c l a s s -  

rooms a d  d i s c u s s  t h e s e  i n  terms of t h e  t e a c h e r s 1  comments reqardinr:  

vlhite-Indian r e l a t i o n s h i p s .  Next, we w i l l  d i s c u s s  t h e  teachers1  views 

on t h e  academic performance of t h e  I r d i a n  c h i l d r e n  and t h e i r  comqents 

reqard ing  t h e i r  expec ta t ions  f o r  t h e  f u t u r e  performance of t h e  Ind ian  

pupi l s .  Then, 1 w i l l  p r e sen t  d a t a  gathered i n  a ques t ionna i r e  re -  

gardin$; some s p e c i f i c  a s p e c t s  of t h e  t eache r s '  expec ta t ions  regard ing  

t h e  Ind ian  ch i ldren .  Iiext, we w i l l  d i s c u s s  t h e  research  f i n d i q s  on 

t h e  r e l a t i o n s h i p  between t h e  expec ta t ions  of t h e  t e a c h e r  and t h e  per- 

formance of h e r  s t u d e n t s ,  and then ,  f i n a l l y ,  d i s c u s s  t h e  expec ta t ions  

of' t h e  t e a c h e r s  a t  :Jorqate  i n  t h e  l i ~ h t  of t h e  research  and t h e  
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imp l i ca t ions  of t h i s  research .  

Spec ia l  C h a r a c t e r i s t i c s  

All t e ache r s  s a w  t h e  Ind ian  c h i l d r e n  a s  a n  i d e n t i f i a b l e ,  

s e p a r a t e  group. Yowever, t h e  k ind ,  range and e x t e n t  of t h e  differen-. 

t i a t i n :  c l ? a r a c t e r i s t i c s  va r i ed  q rea t ly .  Only one t eache r  claimed t h a t  

t h e  s k i n  c o l o r a t i o ?  of t h e  Indian  p u p i l s  was t h e  only way i n  which 

she  could s e p a r a t e  them from t h e  o t h e r  c h i l d r e n  i n  t h e  room. Since 

h e r  l a t e r  comments i nd ica t ed  many sha rp ly  d i s t i n c t i v e  c h a r a c t e r i s t i c s  

of I c d i a n  c h i l d r e n  i n  yenera1 and h e r  pup i l s  i n  p a r t i c u l a r ,  I re;a& 

t h e  f i r s t  s ta tement  a s  a n  inconsis tency.  One t e a c h e r  saw economic 

f a c t o r s  a s  t h e  only t h i n g  causin: whatever d i f f e r e n c e s  t h e r e  miqht be. 

Their  c l o t h i n g  tended t o  be poorer  and s e v e r a l  of t h e  Ind ian  c h i l d r e n  

had more s i ckness  t han  t h e i r  c lassmates ,  bu t  t h e s e  were a l l  d i r e c t l y  

a t t r i b u t a b l e  t o  t h e  economic f ac to r .  A s  she  saw it, i n  t h e i r  pro,Tress 

i n  l e a r n i n ? ,  i n  t h e i r  a t t i t u d e  toward h e r  and t h e  o t h e r  c h i l d r e n ,  and 

i n  t h e i r  behavior  p a t t e r n s  they  were i n  no way i d e n t i f i a b l e  as a 

s e p a r a t e  group. 

; lost  of t h e  t eache r s  d i d  s e e  s p e c i f i c  behavior  c h a r a c t e r i s t i c s  

which weye common t o  t h e  Ind ian  ch i ldren .  I n  Chapter  two, t h e  e f f e c t  

of t h e  g e a t e r  independence a t  home w a s  noted,  i n  t h a t  c h i l d r e n  were 

o f t e n  more se l f -wi l l ed  i n  school. There was disagreement over  s p e c i f i c  

c h a r a c t e r i s t i c s  among t h e  teachers .  Some desc r ibed  t h e  Ind ian  c h i l d r e n  

a s  more s tubborn,  b u t  o t h e r s  d i r e c t l y  countered t h i s .  Some t e a c h e r s  

c l a imed  t h a t  t h e  Ind ian  c h i l d r e n  were more i r r e s p o n s i b l e  t han  t h e i r  

I.lhite c lassmates  b u t  o t h e r s  s a i d  t h e  r eve r se ;  t h a t  t h e i r  s p e c i f i c  d u t i e s  

i n  t h e  home and t h e i r  g r e a t e r  independence made them more r e spons ib l e  
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and nore mature. Several  tormented t h a t  t h e  ch i ld ren  were q u i e t  i n  t h e  

classroom p a r t i c u l a r l y  and were slow t o  speak i n  f r o n t  of t h e  c l a s s  o r  

t o  t h e  t eache r  i n  pr iva te .  

As can be seen,  no pa t t e rn  was evident.  There was no agreed 

upon p i c t u r e  of t h e  general ized Indian pup i l  with a  c h a r a c t e r i s t i c  

behavior p a t t e r n  exhib i ted  i n  t h e  school s i t u a t i o n .  This i s  exphasized 

by t h e  f a c t  t h a t  t h e  t eache r s  were aware of and ready t o  comment on 

t h e  d i f f e rences  of viewpoint amongst themselves. Three of t h e  t eache r s  

saw t h e  c h a r a c t e r i s t i c s  a t t r i b u t e d  t o  t h e  Indian  ch i ld ren  by some of 

t h e i r  co l leagues  a s  evidence t h a t  they  were prejudiced aga ins t  Indian  

p u p i l s  and saw them a s  ". . . not  a s  good a s  t h e  res t . "  A t  l e a s t  one 

o t h e r  t eache r  bes ide  t h e s e  t h r e e  saw h e r  fe l low t eache r s  a s  lumping the  

Indian  ch i ld ren  i n t o  one group and not  seeiny them a s  ind iv idua l s  wi th  

i n d i v i d u a l  d i f f e rences  and c h a r a c t e r i s t i c s .  

The S e l f - I d e n t i t y  of t h e  Indian  Children 

1 discussed  t h i s  aspect  wi th  e i g h t  of t h e  eleven teachers .  of 

t h e s e  only one f e l t  t h a t  t h e  Indian ch i ld ren  d i d  not  want t o  be iden- 

t i f i e d  a s  Indian  o r  t o  i d e n t i f y  themselves a s  Indians.  He based t h i s  

convic t ion  on two inc idents .  A s  he described i t ,  t h e  Indian chi ldpen 

were t o  t ake  p a r t  i n  an  inter-school  program by performing an  Indian  

dance--a f ea tu r ing  and a demonstration of Indian  cu l tu re .  Preparat ions 

were going along very  w e l l  wi th  t h e  parents  from t h e  Reserve f u l l y  in-  

volved teachinz  t h e i r  c h i l d r e n  a p a r t i c u l a r  dance when, suddenly, no 

one showed up f o r  t h e  p r a c t i c e  a t  t h e  school and t h e  t eache r  g o t  a  

messaqe t h a t  unless  'dhite ch i ld ren  were included s o  t h a t  it was in -  

t eg ra ted  arrl not  j u s t  Indian ,  t h e r e  would be no dance. H i s  arguments 
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t h a t  t h e  dance was t o  r ep re sen t  Ind ian  c u l t u r e  and t h e  i n c l u s i o n  of 

m i t e  c h i l d r e n  d re s sed  up i n  Ind ian  costume des t royed  any i d e a  of it 

being ~ e n u i n e l y  Ind ian ,  were ignored. The second was not  so  much a n  

i n c i d e n t  a s  a n  onyoin: s i t u a t i o n .  He s a i d ,  "This school  should be a 

showplace of Ind ian  ma te r i a l s .  J u t  t h e y  won't even admit t o  being 

Indian.  That f r o n t  h a l l  case  should be jamed w i t h  I r d i a n  m a t e r i a l  b u t  

t h e y  won't b r ing  any thin^. They h ide  it. They won't  even admit t h a t  

t h e y  a r e  Indian.  :laybe I was wrens. ~Iaybe  t h e y  don ' t  want t o  be 

Indian. iaybe they  wanted t o  be t r e a t e d  j u s t  t h e  same." 

The o t h e r  t e a c h e r s  completely disagreed.  Four saw t h e  I r d i a n  

c h i l d r e n  a s  q u i t e  p u b l i c l y  proud of being Indian.  Amon? t h e  o t h e r  t h r e e ,  

one desc r ibed  t h e  Ind ian  c h i l d r e n  a s  wanting t o  i d e n t i f y  themselves a s  

I n d i a n  b u t  t e n d i q  t o  d o  it i n  a nega t ive  fashion.  That i s ,  t o  be I d i a n  

was t o  be non-lfiite and t o  a l a r g e  e x t e n t ,  anti-'blhite. She claimed 

t h a t  t h e  Ind ian  people saw themselves a s  a s e p a r a t e  group, a n a t i o n  o r  

people first, t h e n  a n  Ind ian  people second. The o t h e r  two t e a c h e r s  

tended t o  be r a t h e r  n e u t r a l  i n  t h e i r  comments. One zene ra l i zed  t h a t  

t h e  Ind ians  seemed t o  cons ide r  t t Indianl l  a s  a s o r t  of n a t i o n a l i t y .  She 

s a i d  t h a t  t h e  pa ren t s  f r e q u e n t l y  commented on t h e i r  c h i l d r e n  a s  bein.: 

proud of being Indian.  The o t h e r  simply s a i d  t h a t  being i d e n t i f i e d  as 

Ind ians  o r  havinz poems o r  p l ays  about Ind ians  read aloud d i d  no t  seem 

t o  bother  t h e  ch i ldren .  One Ind ian  c h i l d  i n  p a r t i c u l a r  was "always" 

makin,: remarks l i lce ,  "The Ind ians  a r e  on t h e  war path1', when t h e  c l a s s  

q o t  a b i t  rambunctious. 

The ?enera1 f e e l i n g  of t h e  t e a c h e r s  was t h a t  whether o r  n o t  

t h e  c h i l d  was proud of h i s  Ind ian  i d e n t i t y ,  it r a r e l y  was a s i g n i f i c a n t  
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rnat,ter i n  terms of t h e  l e a r n i n ?  s i t u a t i o n .  qowever t h e  c h i l d r e n  saw 

themselves i n  t h i s  ma t t e r ,  t h e r e  were only  a  few who appeared v i s i b l y  

concerned. 

S o c i a l  2 e l a t i o n s h i p s  of t h e  Indian  Children i n  t h e  School S i t u a t i o n  

I n  a  school  w i th  Ind ian  and d h i t e  c h i l d r e n  a s  p u p i l s ,  d i scr imi-  

n a t i o n  a d  p re jud ice  were two concepts which were never f a r  f r o x  

t e a c h e r s '  and p u p i l s '  minds when observing behavior.  ;iine of t h e  

e l even  t e a c h e r s  saw l i t t l e  o r  no d i sc r imina t ion  a g a i n s t  o r  by t h e  Ind ian  

ch i ld ren .  ! ~ o s t  of t h e  nine t eache r s  s t a t e d  t h a t  whi le  t h e i r  d h i t e  

p u p i l s  were aware of t h e  Indian  pup i l s  a s  be in?  d i f f e r e n t  i n  some ways 

from themselves,  t hey  saw t h i s  d i f f e r ence  mainly i n  terms of shades of 

co lou r  of s k i n  a d  7eoqraphical  s epa ra t ion  of houses. A t e a c h e r  of t h e  

e a r l y  primary g a d e s  claimed t h a t  s e v e r a l  of h e r  c h i l d r e n  were q u i t e  

s u r p r i s e d  t o  l e a r n  t h a t  some of t h e i r  playmates were "Indian". A l l  

n ine  t e a c h e r s  i nd ica t ed  t h a t  classroom r e l a t i o n s  were good between 

Ind ian  and White pupi l s .  

!lot i n  terms of d i sc r imina t ion  o r  exc lus ion ,  b u t  i n  t e r n s  of 

groupiq,: by preference ,  t h e  t eache r s  noted t h a t  t h e  Indians  tended t o  

,:roup toye ther .  one t eache r  commented t h a t  when ques t ions  were asked 

of one Ind ian  c h i l d  about  o the r s ,  even On such simple m a t t e r s  a s  whether 

o r  not  t h e y  were s i c k  o r  l i k e l y  t o  be away f o r  sone t ime ,  t h e  e n t i r e  

Troup becane q u i t e  t i yh t - l i pped  and n o n - c o ~ ~ n i c a t i v e .  They would t e l l  

on each o t h e r  and complain about each o t h e r ' s  behavior  q u i t e  f r e e l y  if 

t h a t  behavior  took p l ace  a t  school. Yowever, comments regardin,;  each 

o t h e r  on t h e  Reserve were few and f a r  between. 

I n  choice s i t u a t i o n s ,  most of t h e  t e a c h e r s  saw t h e  Ind ian  
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c h i l d r e n  a s  ~ r e f e r r i n z  one another.  AS f a r  a s  t h e  White c h i l d r e n  were 

concerned, s p e c i f i c  Ind ian  c h i l d r e n  were f r e q u e n t l y  excluded and i n  

s o c i a l  :a ther inqs o u t s i d e  t h e  school  even q u i t e  popular Ind ian  ch i ldren  

were r a r e l y  inv i t ed .  I'he explana t ion  given f o r  t h e  exc lus ion  from 

p a r t i e s  was t h e  ~ e o g r a p h i c a l  d i s t a n c e  which separa ted  t h e  two qroups 

once t h e y  l e f t  school.  The t eache r s  who mentioned t h i s  s t r e s s e d  t h a t  

t hey  d i d  not  t 3 ink  t h a t  t h i s  exc lus ion  meant anythin.: more t h a n  t h e  f a c t  

t h a t  most c h i l d r e n ,  p a r t i c u l a r l y  i n  t h e  younger y a d e s ,  went home a f t e r  

school  and t h e i r  s o c i a l  qroupinqs tended t o  depend on phys ica l  proximity. 

The Ind ian  c h i l d r e n  l i v e d  i n  a  phys i ca l ly  s epa ra t e  a r e a  and a l s o  tended 

t o  go home a f t e r  school.  Thus, once School was ou t ,  t h e  c h i l d r e n  r a r e l y  

saw each o ther .  

The r a t i o n a l e  t h e  t e a c h e r s  g e n e r a l l y  accepted f o r  t h e  choice 

p a t t e r n s  t h e y  saw i n  t h e  classroom and on t h e  School grounds was t h a t  

t h e  I n d i a n  c h i l d r e n  had grown up toge the r  i n  reasonably c l o s e  phys i ca l  

proximity. 'rl?ey weye o f t en  r e l a t e d  t o  each o t h e r  and were members of t h e  

same smal l ,  c l o s e l y  k n i t  f r i e n d s h i p  g r o u p i n ~ s  which included t h e i r  whole 

f ami l i e s .  These bonds continued throueh t h e  School s e t t i n s  as wel l .  

They were bonds which had been formed over s e v e r a l  yea r s  and r a r e l y  were 

t h e y  overshadowed o r  d i sp l aced  by bonds formed wi th  people met i n  t h e  

school  s i t u a t i o n .  The c"l1dren who were excluded by t h e  ' f h i t e s  were 

t h o s e  who s tood  out  i n  terms of pe r sona l i t y  o r  i n  t e r n s  of c l e a n l i n e s s  

and wore excluded not  a s  I-idians bu t  because of t h e i r  phys i ca l  una t t rac-  

t i v e n e s s  o r  t h e i r  ab ra s ive  behavior pa t t e rns .  Usually t h e s e  c h i l d r e n  

Pound what f r iends t h e y  had ariongst t h e  o the r  Indian  c h i l d r e n  because t h e  

bonds mentioned above remained s t r o n y r  t han  t h e  s t r a i n s  put  upon them. 
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rhe Ind ian  c h i l d r e n  who were a c t u a l l y  excluded by d h i t e  ch i ldren  rjere 

f r e q u e n t l y  excluded by a  number of t h e  Indian  c h i l d r e n  a s  wel l .  

The pa ren t s  of t h e  J h i t e  c h i l d r e n  played some r o l e  i n  t h e  

out-of-school r e l a t i o n s h i p s  of t h e  ch i ldren .  Gne t eache r  r e f e r r e d  t o  

phone c a l l s  she had rece ived  concerning Ind ian  c h i l d r e n  who had beer, 

b r o u ~ ~ h t  home t o  play. Cleanl iness  once aga in  seemed t o  be t h e  most 

important  f a c t o r .  One t eache r  mentioned mentioned two p a r t i c u l a r  ~ i r l s  

who were q u i t e  popular  i n  t h e  classroon.  T h e i r  l a c k  of c l e a n l i n e s s  d i d  

no t  seen  t o  ma t t e r  i n  t h e  classroom, but  t h e  c h i l d r e n  d i d  not  p lay  w i t h  

them o u t s i d e  of school.  "I t h ink  they  know t h a t  t h e i r  pa ren t s  would 

not  approve of them. r h i s  i s  what makes and [two o t h e r  

Ind ian  yirlg welcome where and a r e  not.  " 
,jhere d i s c r i m i n a t i o n  d i d  occur,  p a r e n t a l  i n f luence  was 

u s u a l l y  blamed. j i a s e s  were not  %atura l l '  bu t  were picked up from 

p a r e n t a l  a t t i t u d e s .  Severa l  t eache r s  corunented t h a t  d i s c r i m i n a t i o n  

and prejuciice showed up i n  both croups. A no t  unusual remark from t h e  

youn;est of t h e  Ind ian  c h i l d r e n  was, 'Idere come t h e  'dhites. S t ay  away 

from t h e  vu>ites.tl 'The comment which b e s t  sums up t h e  a t t i t u d e  of t h e s e  

n ine  t eache r s  was, "There i s  some d i sc r imina t ion  i n  t h e  c l a s s  and t h e r e  

always w i l l  be. The worst  comes from t h e  Ind ians  and t h e r e  is  always 

a {youp moq :  t h e  " Jh i t e s  who do  not  l i k e  non-dhites. 3ut t h e y  y e t  a long 

wi th  each other." 

The one case  of c l e a r  d i sc r imina t ion  w i t h  obvious r a c i a l  over- 

t ones  was a  ca se  of Ind ian  aga ins t  Indian. One boy s t a r t e d  missin: a 

:;reat d e a l  of school i n  t h e  middle of t h e  year .  )?hen t h e  t eache r  i n -  

v e ~ t i , ; ~ t ~ d  he found t h e  boy Was p lay in?  hooky because he was a t o ~  
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f r equen t  t a r s e t  of o t h e r  Indian  boys. Thei r  f a v o u r i t e  e p i t h e t  was 

ttblac'c boytt i n  r e f e rence  t o  h i s  da rke r  s!<in colour.  ,!is tormentors  

had been joined by a couple of ' Jh i te  boys " . . . who would Sang up 

on anybody,!! b u t  t h e  main i n s t i ~ a t o r s  were Indian.  

t'wo t e a c h e r s  held out  t ? l a t  t h e r e  was c l e a r  a ~ d  d e f i n i t e  

s e~ ; r ega t ion  between t h e  two groups of c h i l d r e n  i n  t h e  school. One 

s t a t e d  t h a t  t h e  se!;rezation was t h e  r e s p o n s i b i l i t y  of t h e  Ind ians  

themselves.  ,<e s a i d ,  t t I ' m  be&nin; t o  f i n d  out  t h a t  maybe they  do 

want t o  be d i f f e r e n t .  3ut I thin!< what it i s ,  i s  t h a t  t hey  want t o  

be l e f t  alone. On t h e  y o u ' l l  f i n d  them playin; i n  [youps  

by themselves and if you try t o  mix then  wi th  t h e  'Xhites, t hey  don ' t  

want t o  be mixed w i t h  t h e  d h i t e s .  They want t o  be by themselves. 

Thore f s  no r e j e c t i o n  the re .  This  i s  t h e i r  choice. They a r e  just  a s  

i n t e g r a t e d  a s  t hey  want t o  be. It &he s c h o o l  i s  Gntegrated] a s  nuch 

a s  t hey  want it t o  be in t eg ra t ed .  I don ' t  thin!< t h e r e ' s  anyone who wants 

t o  j o i n  aqyth in ,~ :  t h a t  he can ' t  join.  'They a r e  by themselves because 

t h e y  choose t o  be by themselves." 

'The o t h e r  t e a c h e r  f e l t  t h a t  f i f t y  t o  s i x t y  percent  of t h e  

c h i l d r e n  i n  h e r  room would avoid con tac t  w i t h  any Ind ian  c h i l d ;  t h a t  

t h e  . i h i t e  c h i l d r e n  t end  t o  s e e  and t r e z t  t h e  Ind ian  c h i l d r e n  a s  a  group 

and no t  a s  i d i v i d u a l s ;  t h a t  t h i s  i s  a  r e s u l t  of a n  "inborn f e e l i n ?  of 

d i f f e r e n c e "  c h i l d r e n  have regarding those  of ano the r  co lou r ;  and t h a t  

t h i s  "na tu ra lv  tendency t o  d i sc r imina te  i s  g r e a t l y  aggravated by t h e  

f a c t  t h a t  some of t h e  Ind ian  c h i l d r e n  were e i t h e r  unclean and srnelly o r  

were p h y s i c a l l y  u n a t t r a c t i v e  due t o  excess ive  f a t ,  c o n t i n u a l l y  running 

noses ,  t h o  h a b i t  of d r o o l i n ?  cons t an t ly ,  o r  o t h e r  phys i ca l  cha rac t e r i s -  
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t i c s .  The Indian c h i l d r e n ,  p a r t i c u l a r l y  t h e  boys, e i t h e r  i n  r e a c t i o n  

t o  t h i s  o r  by choice tend  t o  avoid excessive con tac t  w i t h  i;hite children 

a l so .  

hirini: t h e  l a s t  month of t h e  school  y e a r  I asked each teacher 

t o  o b t a i n  t h e  d a t a  f o r  a  sociogram of he r  c l a s s .  This d a t a  w a s  t hen  

t a b u l a t e d  a d  pu t  i n  t a b l e  form. Socioqraixs a r e ,  of course ,  very  crude 

vneas~rin;; t o o l s .  Fr iendship  p a t t e r n s ,  p a r t i c u l a r l y  i n  t h e  e a r l i e r  

;:rades, can  chans;e very  qu ick ly  and f requent ly .  :;owever, soc iograns  

of s e v e r a l  groups w i t h i n  a  l a r g e  popula t ion  can z;ive i n d i c a t i o n s  of 

o v e r a l l  p a t t e r n s  and t r e n d s  of f r iendships .  'The ques t ion  as!ced by t h e  

t e a c h e r s  was a v a r i a n t  o f ,  "If you were going (on a  t r i p ,  camping, t o  

be l o s t  i n  t h e  woods, t o  be s t r a r d e d  on a  d e s e r t  i s l a n d ,  e t c . )  which t w o  

people would you choose t o  go w i t h  you from t h i s  c l a s s ,  and which two 

people would you not  want t o  r;o w i th  you?" Unfortunately,  one c l a s s  

d i d  n o t  i;et t h e  socioqram completed a d  f i v e  Ind ian  c h i l d r e n  were absen t  

on t h e  day t h e i r  c l a s s e s  answered t h e  quest ion.  

Immediately following i s  a summary of t h e  d a t a  g iven  i n  t h e  

socio,;rams. 'Table Ix, t h e  Sunmary of Choices ;:ade Involving Ind ian  

Chi ldren ,  g ives  a  c l a s s  by c l a s s  breakdown of t h e  k inds  of choices  made 

where Ind ian  ch i ldren  f i : u red  a s  chooser o r  chosen. The t o t a l  nmber  of 

Ind ian  ch i ld ren  i n  t h e  c l a s s  i s  a l s o  given a t  t h e  bottom of each colunln 

s o  t h a t  comparisons can be made between t h e  t o t a l  number of Ind ian  

chi ldren in each c l a s s  and each p a r t i c u l a r  k ind  of choice. 

Table and Table XI1 show t h e  frequency of choice  and r e -  

j e c t i o n  of t h e  I d i a n  c h i l d r e n  by a l l  t h e i r  d a ~ s m a t e s .  These f i g u r e s  

a r e  also present& c l a s s  by c l a s s .  1% should be noted t h a t  some 



t e a c h e r s  en ro l l ed  c h i l d r e n  i n  two g a d e s .  This  accounts f o r  t h e  nine 

c l a s s e s  encompassinr on ly  seven ~ r a d e s .  

Classes  
Types of Choices 

1 2  3 4 5 6 7 8 9 'Totals 

Ind ian  Chose Ind ian  6 4 2 1 1 7 7 0 1 6  44 
Ind ian  Chose site 3 5 2 5 3 3 4 6 4  38 
d h i t e  Chose Ind ian  4 2 0 5 0 4 6 7 3  3 1 
>lutual Ind ian  - Indian  Choice f 2  1 2  2 2 0 0  1 11 
X u t u a l I n d i a n - ' & i t e c h o i c e  1 0  0  1 0  2  2  2  2  10 

.:\Jumber of Ind ians  i n  Class  6 7 2 9 5 6 2 5 5  '$7 
- - - -- 

TA:jLE i[ S a w y  O F  R E J E C T I O N S  MADE INVOLVING I N D I A N  CHILDREN 

Types of Rejec t ions  

Classes  

1 2 3 4 5 6 7 8 9  T o t a l s  

Ind ian  Rejected Ind ian  3 6 0 3 1 3 0 1 0  17 
Ind ian  2e j ec t ed  d h i t e  7 5 2 7 9 5 4 5 8  5 2 
vllhite Rejected Iradian 1511 3 4 13 5 5 12 6 74 
i lu tua l  Ind ian  - Ind ian  Se jec t ion  0  0  0  0  0  0  0  0  1 
~ ! u t u a l  I n d i a n  - m i t e  Reject ion 0  0  0  0  2  1 0 1 0  4 

Number of Ind ians  i n  Class  
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TAi3LS XI F'REQUZNCY OF CHOICE OF INDIAN PUPILS 

Frequency of Choice 
Classes  

Wet chosen a t  a l l  
Chosen by one person 
Chosen by two persons 
Chosen by t h r e e  persons 
Chosen by f o u r  persons 
Chosen by f i v e  o r  more 

T o t a l  number of choices  

* One person chosen by s i x  o the r s  
** One person chosen by seven o the r s  

TAi3LE XI1 FREQUENCY OF REJECTION OF INDIAN PUPILS 

Frequency of Rejec t ion  

Classes  

I 2 3 4 5 6 7 8 9 T o t a l s  

i e j e c t e d  by none 1 0 0 6 1 0 2 2 2  14 
?e jec ted  by one person 2 3 1 2 0 1 2 1 0  12 
Rejected by two persons 0 1 1 0 2 0 1 0 3  8 
3e.jected by t h r e e  persons 1 l O O i O O l O  14 
Hejected by f o u r  persons 0 1 0 0 0 1 1 0 0  3 
Fie jec ted  by f i v e  o r  more 2* I 0  I 1 * * 0  0 1***0 6 

'Total number of r e j e c t i o n s  18 17 3 7 14 5 8 14 6 92 

* Two persons r e j e c t e d  by a t o t a l  of t h i r t e e n  people 
** One person r e j e c t e d  by seven people 
'k** One person r e j e c t e d  by t e n  people 



TABLE XI11 OTHE23 PZRTINENT D.ATA FROM SOCIOrJRATlS 

T o t a l  Ind ian  populat ion of c l a s s e s  t ak ing  p a r t  147 
ro ta1  1,Jhite p o ~ u l a t i o n  of c l a s s e s  t a k i n ?  p a r t  261 

Ind ian  popula t ion  i s  18% of t o t a l  

r o t a 1  n u ~ b e r  of ;&.ite c h i l d r e n  choosing Indian  c h i l d r e n  3 1  
T o t a l  nuqber of choices  made by Izrhite c h i l d r e n  1415 

Cases where d h i t e  c h i l d r e n  chose Indian  c h i l d r e n  
r ep re sen t  7.2g of t o t a l  choices  

,Total nurnSer of r e j e c t i o n s  of Ind ian  c h i l d r e n  by 'Nhite c h i l d r e n  74 
, r o t a1  number of made by ;bite c h i l d r e n  398 

Cases where 'Vlhite c h i l d r e n  r e j e c t e d  Ind ian  
c h i l d r e n  r ep re sen t  18.65 of t o t a l  r e  j s c t i o n s  

To ta l  number of Ind ian  c h i l d r e n  c h o o s i n -  Ind ian  c h i l d r e n  44 
T o t a l  number of choices  made by Ind ian  c h i l d r e n  82 

Cases where Ind ian  c h i l d r e n  chose Ind ian  c h i l d r e n  
r ep re sen t  53.7$ of t o t a l  I d i a n  choices  

T o t a l  number of r e j e c t i o n s  of Ind ian  c h i l d r e n  by Ind ian  c h i l d r e n  17 
'Total nm.ber of r e j e c t i o n s  made by Ind ian  c h i l d r e n  69 

Cases where Indian  c h i l d r e n  r e j e c t e d  Ind ian  c h i l d r e n  
represent  24.65 of t o t a l  Ind ian  r e j e c t i o n s  

Seve ra l  observa t ions  can  be made on t h e  b a s i s  of t h i s  da t a .  

1) rhere was no stronr ant ie Indian  b i a s  amon; t h e  d h i t e  p u p i l s  ?ene ra l ly ,  

'i'he 18.6$ r e j e c t i o n  i s  very  c l o s e  t o  t h e  percentage of t h e  t o t a l  popu- 

l a t i o n  which t h e  Ind ian  c h i l d r e n  represent .  

7.2g of t h e  choices  i s  one and one-half t imes  fewer t han  t h e i r  per- 

c0nta.e of t h e  populat ion.  

3) The f a c t  t h a t  t h e  Ind ian  c h i l d r e n  made 53.7' of t h e i r  choices  fronl 

t h e  r e s t  of t h e  Ind ian  populat ion does confirm t h a t  Ind ian  chi ldren 
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:his t rend  is made even more pronounced when it i s  remembered t h a t  five 

Ind ian  pup i l s  were absent .  tdhile they  a r e  included i n  t h e  t o t a l s  for  

the  c l a s s e s  s i n c e  o t h e r s  chose and r e j e c t e d  them, t h e i r  own choices and 

r e j e c t i o n s  a r e  not  included i n  t h e  f igu res .  Since,  by p r o j e c t i n ?  t h e  

p re sen t  t r e n d s ,  t h e s e  choices  would be a t  l e a s t  503 Trdian,  t h e  percenta~;e 

of Ind ian  c h i l d r e n  choosin? Indian  c h i l d r e n  would be increased.  ,\nother 

f a c t o r  which has l i k e l y  l imi t ed  t h e  percentage of Indians  c'loosin,.; 

I nd ians  by a  cons iderable  aaount ,  i s  t h e  r e s t r i c t i o n  placed on t h e  

i n d i v i d u a l ' s  choice by limitin; him o r  he r  t o  h i s  own c l a s s .  In four 

of t h e  n ine  c l a s s e s  t h e  Indian  populat ion cons is ted  of e i t h e r  j u s t  a  boy 

and a i;irl, o r  one boy o r  one l:irl, wi th  s e v e r a l  rnembers of t h e  oppos i te  

s ex  rqaI<in; up t h e  r e ~ a i n d e r  of t'?e Indian  p o w l a t i o n .  rhe r e s t r i c t i o n  

t o  choosin; amon: t h e  members of one's own c l a s s  undoubtedly lowered t h e  

number of Ind ians  choosin? Indians  s i n c e  t h e  u s u a l  r e luc t ance  of elemen- 

t a r y  school  a ; e  c h i l d r e n  t o  pick a  member of t h e  oppos i te  sex  a s  a  c lose 

f r i e n d  was ce r t a in ly  s t ronge r  t han  t h e  ind ica t ed  nreference  or another 

Ind ian  ~ ' ~ i l t l  o v e r  a Jh i t e  ch i ld -  

$) [hers was no age o r  ~ r a d e  s i v i f i c a n c e  i n  e i t h e r  choice o r  

r e j e c t i o n  p a t t e r n s  f o r  d h i t e  o r  Ind ian  ch i ldren .  I n  f o u r  rooms wi th  a  

hi,:h number of Ind ian  c h i l d r e n  t h e r e  were hi:h r e j e c t i o n  r a t e s .  I n  three 

o ther  rooms, a l s o  wi th  a  hi.:h number of Ind ian  c h i l d r e n  i n  them, r e j e c -  

t i o n  r a t e s  were q u i t e  low. 

j) "ourteen , f i i t e  d i d  pick Ind ian  c h i l d r e n  f o r  both t h e i r  

r e j e c t i o n s  could be in t e rp re t ed  a s  i n d i c a t i n g  t h e  p o s s i b i l i t y  

of some pr.3jtldice. riowevor, two-thirds  of t h e  Indian  c h i l d r e n  r e j e c t e d  

by these fourteen had a l s o  been each r e j e c t e d  by a t  l e a s t  t h r e e  o t h e r  
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c h i l d r e n ,  o f t e n  Ind ian  ch i ld ren .  bile t h i s  ?oes not nreclude t h e  

p o s s i b i l i t y  of p re jud ice  on t h e  p a r t  of t h e  f o u r t e e n  d h i t e  c h i l d r e n ,  

it ioes l e s s e n  i t  s i n c e  q o s t  of t h e  Ind ian  c h i l d r e n  thev  picked were 

r a t h e r  unpopulLar t o  ber;ir  with.  

6 )  5orw s p e c i f i c  Ind ia?  c h i l d r e n  were q u i t e  unpopular. Ind ian  cLlildren 

were re,jected a t o t a l  of ninety-two t imes  by Indian  and .dhite ch i ldren .  

S i x  Ind ian  c h i l d r e n  c o l l e c t e d  f o r t y  of t h e s e  ninety-two r e j e c t i o n s .  

I n  :eneral ized terms,  t hen ,  t h i s  d a t a  i r d i c a t e s  t h a t  Tndian 

c h i l d r e n  d i d  t end  t o  choose Ind ians  when qiven t h e  chance f r e e l y .  The 

d h i t e  c h i l d r e n  tended t o  i m o r e  r a t h e r  t han  e i t h e r  choose o r  r 2 j e c t  

t h e  Ind ian  ch i ldren .  Th i s  seems t o  be ind ica t ed  5y t h e  l a r q e  percentaye 

of Ind ian  c h i l d r e n  who were n e i t h e r  r e j e c t e d  nor chosen by anvone. 

The d a t a  a l s o  seem t o  suppor t  t h e  main content ions  of t h e  ni-ne 

t eache r s  who s a i d  t h a t  t h e r e  was l i t t l e  o r  no p re jud ice ;  t h a t  t h e  

Ind ian  and dh i t e  c h i l d r e n  ,<ot a lon :  w e l l  t o q e t h e r  but  tended t o  c5oose 

amonq t h e i r  s e p a r a t e  groups f o r  c l o s e  f r i ends .  There a l s o  seems t o  be 

l i t t l e  evidence t o  suppor t  t h e  con ten t ion  of t h e  one t e a c h e r  who saw 

t h e  school  s e q r e ~ a t e d  because of t h e  t1natura2 f e e l i n ;  of d i f f e r e n c e t t  

among t h e  c h i l d r e n  based on t h e i r  colour .  4 e r  p a r t i c u l a r  c l a s s  had t h e  

same l e v e l  of choice and r e j e c t i o n  a s  t h e  o the r s .  There i s  nothin? i n  

t h e  d a t a  t o  r e f u t e  t h e  reasonable  suppos i t i on  t h a t  t h e  bonds s t ruck  i n  

e a r l y  childhood and t h e  phys i ca l  s e p a r a t i o n  of t h e  two groups of 

c h i l d r e n  were probably t h e  most s i g n i f i c a n t  f a c t o r s  i n  t h e i r  choice 

p a t t e r n s  of c l o s e  f r i a n d s .  
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rhere  was a  marked l a c k  of any s t r o n ?  conments by t h e  t e a c h e r s  

on any a spec t  of t h e  Ind ian  c h i l d r e n ' s  day by day  perfomlance. The 

c h i l d r e n  were d e C i n i t e l y  no t  r eqa r l ed  a s  d i s c i p l i n e  p r o b l m s ;  a s  mentioned 

previous ly ,  some t e a c h e r s  commented on t h e i r  q u i e t n e s s  i n  c l a s s  w'?i le  one 

t eache r  claimed t h a t  t hey  were more p o l i t e ,  more w i l l i n .  t o  h e l p  aronnd 

t h e  roo? and more w i l l i n ?  t o  sha re  t han  t h e i r  d h i t e  c lassmates .  

I'wo t e a c h e r s  made comrients r e - a d i n ?  t h e  cor lpe t i t ive  s n i r i t  

of t h e  Ind ian  ch i ld ren .  One t e a c h e r  s t r o s s e d  t h e  l a c k  of d e s i r e  t o  

compete on t h e  p a r t  of t h e  Ind ian  ch i ld ren .  I f  t h e  c h i l d  was t h e  b e s t  o r  

c l o s e  t o  it, he would ~ a r t i c i p a t e  i n  t h e  c o m e t i t i o n .  kt i f  he f e l t  

t h a t  he d i d  not  have a  yood chance of winninz,  he would iqnore  t h e  whole 

a f f a i r .  The o the r  t e a c h e r  saw b a s i c a l l y  t h e  same a c t i o n s  b u t  d i f f e r e d  

i n  he r  i n t e r p r e t a t i o n .  She saw t h e  Ind ian  c h i l d r e n  a s  l i k i n n  t h e  con- 

p e t i t i o n .  "They l i k e  beinq t h e  best".  Some would s tand  back 5ecause 

t h e y  were no t  su re  t h e y  could do it. [iowever, once they  knew t h e y  could 

succeed t h e y  competed w i l l i n y l y .  They were not  by na tu re  non-competitive. 

130th of t h e s e  t e a c k r s  were i n  t h e  primary yrades.  I n  t h e  

h iyhe r  jirades t h e  Dresence o r  l a c k  of compet i t ive  s p i r i t  was not  named 

a s  such but  r e f e r r e d  t o  i n  o t h e r  terms. I n  some a r e a s  t h e  Ind ian  c h i l d r e n  

c e r t a i n l y  d i d  compete. I n d i a n  c h i l d r e n  won p laces  on a l l  school  t e a m  

i n  numbers c o r r e ~ p o n d i n ~ :  t o  o r  exceeding t h e i r  percentage of t h e  school  

populat ion.  t'hey p a r t i c i p a t e d  f u l l y  on Spor t s  Oag and i n  qames dur iny  

school  time. klowever, i n  t h e  classroom t e a c h e r s  d i d  comment on t h e i r  

q u i e t n e s s  and l a c k  of p a r t i c i p a t i o n  i n  d i s c u s s i o n  and i n  q u e s t i o n  

~ J e r i o d s .  M y  one c h i l d  who was q u i t e  good i n  mathematics was noted 
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f o r  h i s  will.ini7ness t o  vo lun tee r  answers t o  ques t ions  asked by t ' le 

t eache r s .  

The work h a b i t s  of t h e  Ind ian  c h i l d r e n  whi le  a c t u a l l y  i n  t h e  

classroorl  drew ve ry  few sha rp ly  unfavourable  comments. That i s ,  they  

seemed t o  work a s  b e s t  t hey  could on a s s i l y e d  t a sks .  They were not  

yene ra l ly  descr ibed  a s  being lazy .  I~lost appeared t o  be t r y i n g  hard and 

showing d e s i r e  t o  succeed al though t h e r e  were c e r t a i n l y  some who were 

desc r ibed  a s  without mot iva t ion  of any kind. The most f r equen t  ne7a t ive  

comment of t h e  t e a c h e r s  reqard iny  t h e  work h a b i t s  of t h e  Indian  c h i l d r e n  

was a r e f e rence  t o  t h e i r  l a c k  of s e l f - d i r e c t i o n  and i n i t i a t i v e  i n  

academic mat te rs .  Given a t a s k ,  t hey  u s u a l l y  worked w i t h  so-ne degree  of 

e f f o r t ,  dependin7 on t h e i r  a b i l i t y  and mot iva t ion  t o  com~le t ,e  it. 

'lowever, when t h e y  f i n i s h e d  t h a t  t a s k  they  tended t o  d r i f t  a i m l e s s l y  

i n s t e a d  of lookinf: f o r  o t h e r  academic a c t i v i t i e s  such a s  readinq o r  

f inishinc; uncompleted work. 

I n  summary then ,  t h e  Ind ian  c h i l d r e n  were not  seen  a s  d i s c i ~ l i n e  

problems. They were n o t  a sc r ibed  behaviora l  p a t t e r n s  i n  t h e  classroom 

which would be l i k e l y  t o  i n t e r f e r e  w i t h  l ea rn ing .  They d i d  l a c k  

i n i t i a t i v e  ~ ~ e n e r a l l y ,  and t h e r e  were some who were q u i t e  low i n  motiva- 

t i o n  t o  succeed a t  any school-or iented t a sk .  Yowever, t h e  ~ a j o r i t y  

worked s a t i s f a c t o r i l y  a t  ass igned  work. 

: Iever the less ,  t h e  a c t u a l  l e v e l  of academic success  a s  

measured by s tandard ized  Achievement Tes t s ,  I n t e l l i q e n c e  a u o t i e n t  Tes t s  

and t e a c h e r  d e s i p e d  t e s t s  w a s  q u i t e  low. The marks qiven each Ind ian  

c h i l d  a t  t h e  end of t h e  yea r  i n  t h e  core  academic s u b j e c t s  of L a n ~ u a g e ,  

Headin?, S o c i a l  S t u d i e s ,  Science and Ari thmetic  were recorded and averaqed. 
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The same marks were recorded f o r  a l l  t h e  y e a r s  ? rev ious ly  f o r  every 

Indian  c h i l d  i n  t h e  school.  30 one had a n  average h ighe r  t han  a  C i  

f o r  e i t h e r  t h e i r  school  c a r e e r  t o  d a t e  o r  f o r  t h e  immediately precedinq 

year .  The median mark f o r  a l l  t h e  Ind ian  c h i l d r e n  was halfway between 

C- and C f o r  t h e  previous  y e a r  and a  C- f o r  t h e  c a r e e r  mark. 

The average mark obta ined  f o r  bo th  t h e  e n t i r e  academic c a r e e r  

of t h e  va r ious  I n d i a n  c h i l d r e n  and t h e  previous yea r s  r e s u l t s  a r e  

skewed t o  some ex ten t .  For t h e  previous few y e a r s  a  p o l i c y  of s o c i a l  

promotion had been i n  e f f e c t  i n  t h e  ~ l o r t h  Vancouver School D i s t r i c t .  

U d e r  t h i s  p o l i c y  c h i l d r e n  were promoted t o  t h e  next  qrade whether o r  

no t  t hey  had mastered t h e  academic m a t e r i a l  p resented  d u r i n ~  t h e  y e a r ,  

on t h e  qrounds t h a t  t h e  small g a i n  i n  academic learnin.; which would be 

made i n  t h e  second y e a r  i n  t h e  same :rade would be more t h a n  o f f s e t  by 

t h e  damatye done t o  t h e  self-imaze of t h e  c h i l d  by t h e  experience of 

f a l l i n g  a  'u l l  y e a r  behind through f a i l u r e .  The academic l e a r n i n g  could 

be caught up i n  t h e  y e a r  ahead i f  t h e  c h i l d  was promoted. The stigma 

of being a y e a r  o r  more be5ind one ' s  s o c i a l  qroup was much ha rde r  t o  

compensate fo r .  This  reasoning was p a r t i c u l a r l y  a p p r o p r i a t e  f o r  t h o s e  

c h i l d r e n  who would be m u l t i p l e  f a i l u r e s .  '&at was t h e  school  t o  do  w i t h  

t h e  c h i l d  who d id  n o t  roaster t h e  academic m a t e r i a l  t h e  second t ime 

throuqh any b e t t e r  t h a n  he d i d  t h e  f i r s t ?  Seve ra l  of t h e  t e a c h e r s  com- 

mented t h a t  whi le  the-y agreed w i t h  t h e  p o l i c y  of s o c i a l  promotion, t h a t  

po l i cy  d e f i n i t e l y  made t h e  marks f o r  t h e  c h i l d r e n  a t  t h e  lower end of 

t h e  mark s c a l e  t o  appear  b e t t e r  t h a n  they  were i n  s t r i c t l y  comparative 

terms. Since t h e  c h i l d  was zo inz  on t o  t h e  next  grade anyway, and s i n c e  

t h e  mar?ts were permanent ones l a s t i n g  h i s  whole school  c a r e e r ,  t h e r e  was 



a s t r o n ~ ;  te rdency  t o  z i v e  hi-;her l e t t e r  y-ades than  were deserved 

when measured by a n  a b s o l u t e  s c a l e  of achievement. 'This r i s e  i n  mar!ts 

was not  larqe--some 3's and S's would have become C - I s  and D1s--but 

t h e  o v e r a l l  r e s u l t  would be not iceable .  

The r e s u l t s  shown i n  t h e  averalze f o r  a l l  previous yea r s  a r e  

a l s o  skewed by ano the r  f a c t o r .  These averages con ta in  marks from e a r l y  

~ r a d e s  some of t h e  c h i l d r e n  took i n  t h e  Fede ra l  I n l i a n  schoo l s ,  St .  Pauls  

and t h e  Capilano I n d i a n  Day School. The avera-;e marks of t h e s e  t h i r t e e n  

c h i l d r e n  dropped i n  a l l  bu t  f o u r  c a s e s  when t h e y  t r a n s f e r r e d  t o  . ioryats  

scliool. Of t h o s e  f o u r ,  two c h i l d r e n  qo t  h iqhe r  marks i n  Norgate and 

two remained a t  t h e  same l e v e l .  O f  t h e  o t h e r  n ine ,  one s t u d e n t  dropped 

one mark, t h r e e  s t u d e n t s  dropped two marks, two s t u d e n t s  dropped t h r e e  

marks, one s tuden t  dropped f o u r  marks, one s t u d e n t  gropped f i v e  marks 

and one s tuden t  dropped s ix  marks. 

The p i c t u r e  of t h e  marks, t hen ,  shows a  heavy preoonderance 

of marks around t h e  C- l e v e l  w i t h  nothinq a t  a l l  above a  C+ a d  very  

few a t  t h a t  l e v e l ,  and a n  averaqe mark of j u s t  above C-. A s t r i c t l y  

a c c u r a t e  f i ~ u r e  based on t h e  l e v e l  of achievement a s  measured a : a ins t  

a l l  o t h e r  c h i l d r e n  a t  t h e  sane qrade l e v e l  probably would be lower than  

t h a t .  
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Che reasons  :iven f o r  t h i s  lac'c of acaqemic success  were 

many and complex. The one which s t o d  out  i n  a l l  t h e  i n t e rv i ews  wi th  

t h e  t e a c h e r s  was lac1< of desire--poor motivation--on t h e  p a r t  of t h e  

Ind ian  ch i ldren .  School success  was J u s t  n o t  t h a t  impor ta r t .  The 

e f f o r t  necessary t o  overcome t h e  l a c k  of pre-sc\ool p repa ra t ion  and 

t h e  con t inu in :  d i sadvantages  of t h e  home and lieserve envirorment was 

simply no t  forthcoming. I n  r e f e rence  t o  one c h i l d  who had a very  poor 

record of pro ; ress  and seemin5ly ve ry  l i t t l e  mot iva t ion ,  h i s  t eache r  

s a i d ,  

'Today t h e y  'had a s h e e t  which involved c u t t i n -  and 
pastin,;. This  appealed t o  him s o  he'd do it. 'jeld do 
t h i s  f o r  years .  And you c a n ' t  l e t  a k id  ;o ahead and do  
t h i s  f o r  years .  7ut  what w i l l  happen t o  a c h i l d  l i k e  
t h a t ?  It s ,:oin(: t o  t a k e  a r e a l  b a l l  of f i r e  t o  eve r  
p e t  any th in -  :oini; i n  . " e l s  no t  yoin,; t o  -0 

un le s s  someone c o n s t a n t l y  mot iva tes  him. I r e a l l y  t h i n k  
h e ' s  t:oin: t o  need a t eache r  who's ::oin-. t o  motivate  
every l e s s o n ,  every  da,y i n  a very  e x c i t i n r  way. This  i s  
alrqost somethin,: superhuman t h a t  h e ' l l  r e q u i r e  be fo re  
h e ' s  eve r  yoin: t o  do anythin::. j e t s  y i f t e d  enou-h, bu t  
he j u s t  d o e s n ' t   us^ it because of t h i s  same a t t i t u d e  a s  
h i s  mother 's  got.  ' S i t  back and l e t  t h i n y s  c o w  t o  you 
o r  70 t o  me, I d o n ' t  do anyth in?  about it. ' 

The r e fe rence  t o  t h e  mother i n  t h e  above quote  i s  n o s t  s i q n i f i c a n t .  

There i s  no q u e s t i o n  where t h e  blame was a t t ached  a s  f a r  a s  t h e  t e a c h e r s  

were concerned. The c h i l d r e n  were seen a s  products  of t h e i r  environment. 

This  environment was not  s een  by t h e  l a r g e  m a j o r i t y  of t he  t e a c h e r s  

a s  conducive t o  e i t h e r  p repa ra t ion  f o r  school  o r  suppor t  f o r  t h e  c h i l d r e n  

wh i l e  t hey  were i n  school.  

It i s  worth s t r e s s i n g  t h a t  t h e  c h i l d r e n  were no t  s een  a s  a 

troublesome, d i s r u p t i v e  element who d id  n o t  belon:: and were r e sen ted  

by t h e  r e s t  of t h e  school  populat ion.  D i s c i p l i n e  was no harder  and 
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many would say  e a s i e r  where Ind ian  c h i l d r e n  were involved. Zocia l  

r e l a t i o n s h i p s  va r i ed  cons ide rab le  i n  t h e  d i f f e r e n t  classrooms but wsro 

no t  seen  by any of t h e  t e a c h e r s  a s  a major problem. As s t a t e d  e a r l i e r ,  

t h e  Ind ian  c h i l d r e n  were seen  a s  a ;roup of c h i l d r e n  with more l e a r n i n ?  

problens  than  t h e  o t h e r  c h i l d r e n  i n  t h e  room, caused p r i m r i l y  by t h e  

d i f f e r e n t  erivironment from whick they  came. 

The k y e c t a t i o n s  of t h e  r eache r s  7e:ardin: t h e  'u ture  ?arfornance 

of t h e  Ind ian  Chi ldren  

(?he t eache r s1  com.ents on t h e i r  p u p i l s t  d a i l y  ~ e r f o r n a n c e  

and th , e i r  cowwnts  on t + * e i r  c q e c t a t i o n s  r e ~ a r d i n v  f u t u r e  ~ e r f o m a n c e  

a r e  bound t o  express  s h i l a r  thenes.  Teacl?ers wko do  no t  s ee  hi,:!? 

pe r romance  a r e  n o t  l i k e l y  t o  exnress  hiyh expec ta t ions  f o r  t h e  f u t u r e .  

'roweve,, comments re.~ardin:; performance tend  t o  r e f e r  t o  t 5 e  p a r t i c u l a r ,  

w + i l e  comments reyardin<;  expec ta t ions  t end  t o  r e f e r  nore  t o  t h e  

yeneral .  A l l  t h e  t e a c h e r s  b u t  one d i scussed  each c h i l d  i n  h i s  o r  he r  

c l a s s  i nd iv idua l ly .  B c h  t e a c h e r  d iscussed  I n d i a n  c h i l d r e n  a s  a 

g-oup. From t h e s e  comments i n  both a r e a s  a ~ i c t u r e  can  be drawn of 

what t h e  t e a c h e r s  expected i n  t h e  f u t u r e  fro!:i t h e  p u p i l s  i n  t k e i r  c l a s s e s  

a t  t h a t  time a d  what t h e y  were l i k e l y  t o  exnect  fro71 t h e  c l a s s e s  

colqinc; t o  t hen  i n  t h e  f o l l o w i n ;  Sentember. Uthou;h t h e  t e a c h e r s  

n e c e s s a r i l y  had expec ta t ions  re,:arding a l l  a s p e c t s  of the c h i l d r e n  from 

t h e i r  phys i ca l  appearance and c a p a b i l i t i e s  t o  t h e i r  behavior  p a t t e r n s ,  

a s  w e l l  a s  t h e i r  academic c a p a b i l i t i e s ,  and i n  s n i t e  of t h e  f a c t  t h a t  

t h e s e  expec ta t ions  a r e  a l l  i . n t e r r e l a t ed ,  w e  w i l l  emphasize t h e  academic 

expec ta t ions  i n  t h i s  study. r h e j  a r e  n o s t  e a s i l y  and a c c u r a t e l y  

measured and, w h i l e  i n t e r r e l a t e d  u i t h  t h e  r e s t ,  can  s t and  a lone  i n  
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t e r m  of t h e  i n f l u e n c e  t h e y  can  have on t h e  c h i l d ' s  proyress .  

Of  t h e  e leven  t e a c h e r s ,  one had cone t o  t h e  school  q u i t e  

r e c e n t l y  wi th  very  low expec ta t ions .  ?he had founc! t h e s e  almost  

complctelv u n j u s t i f i e d  and r ev i sed   the^ considerably.  She had two 

Ind ian  r ; i r l s  i n  \ o r  c l a s s  which she r e f e r r e d  t o  a s  ". . . n i c e  l i t t l e  

i s .  [ou know, t h e y  a r e  n i c e  ch i ld ren .  :'ley a r e  not  t h e  E t h e d  

type.  Lou know, t h e y  never  have co lds  o r  runny noses o r  Erg d i r t y  

o r  t i r e d .  They a r e  always s p o t l e s s l y  clean." 'Ter excec t a t ions  f o r  

t h e s e  c h i l d r e n ,  t hen ,  were t h a t  t h e y  would cont inue  t o  perform a s  t h e i r  

peers  i n  t h e  classroom. She expressed f e + ~  corments r e 9 a d i n -  he r  ex- 

p e c t a t i o n s  f o r  Ind ian  c h i l d r e n  i n  qene ra l  because of h e r  l a c k  of 

experience w i t h  them. 

One t e a c h e r  gave ve ry  l i t t l e  i n d i c a t i o n  of h e r  expec ta t ions  

f o r  t h e  c h i l d r e n  i n  h e r  room a t  t h a t  time. Ter e m e c t a t i o n s  f o r  t h e  

academic l e v e l s  t o  be e q e c t e d  from t h e  Ind ian  chil-dren i n  t h e  f u t u r e ,  

however, were q u i t e  hiyh. She s t a t e d  t h a t  t h e  r ead ines s  t e s t s  yiven 

t o  a l l  c h i l d r e n  p r i o r  t o  t h e i r  e n t r y  i n t o  'rade one had Ind ian  c h i l d r e n  

i n  t h e  t o p  t h r o e  p l aces  t h a t  y e a r ,  and showed t h a t  some c h i l d r e n  from 

1,orgate Par!< a r e a  were more i n  need of pre-school experience t h a n  t h e  

Ind ian  ch i ldren .  She f e l t  t h a t  a s  t h e  younqer :eneration of pa ren t s  

on t h e  (deserve brouyht t h e i r  c h i l d r e n  t o  t h e  school ,  a  c l e a r  and 

s u b s t a n t i a l  improvement would be seen  wi th  t h e  l e v e l  of Indian  achieve- 

ment equa l l i ng  t h a t  of t h e  !bite. 

rh ree  of t h e  t e a c h e r s  had h i c h e r ,  o r  a t  l e a s t  p o s i t i v e  expec- 

t a t i o n s .  I n  t h e i r  d i s c u s s i o n s  of t h e  ind iv idua l  Indian  c h i l d r e n  they  

commented on t h e  improvements each had nade and on t h e  improvements 
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Lheg expected each c h i l d  t o  make i n  t h e  f u t u r e .  :;here academic ~ r o b l e ~ s  

had occurred ~ r e v i o u s l y ,  t hey  spoke of p r o y e s s  nlade a d  of t h e  l i k e l i -  

h o d  of chan,:cd p a t t e r n s  i n  t h e  f u t u r e ,  w i th  t h e  problems bein; solved 

o r  a t  l e a s t  t h e i r  impact lessened .  

The o t h e r  s i x  t eache r s  tended t o  have lower expec ta t ions .  

That i s ,  they  tended t o  s e e  t h e  l n d i a n  c h i l d r e n  a s  a Troup, o r  a s  

i n d i v i d u a l s ,  who had c o n s i s t e n t l y  performed a t  l e v e l s  below t h a t  of 

t h e i r  'dhite coun te rpa r t s  and who could be expected t o  cont inue  a t  t h a t  

l e v e l  i n  t h e  near  f u t u r e  a t  l e a s t .  The problems caused by l i m i t e d  pre- 

school  backcround and a low n o t i v a t i o n a l  l e v e l  from both t h e  s tuden t  

and t h e  how?, p lus  a l l  t h e  o t h e r  p r o b l e m  we have mentioned previous ly  

were simply t o o  q r e a t  a h u r d l e  f o r  any bu t  t h e  most except iona l  s tudent .  

These were r a r e  and t h e r e  were none i n  t h e i r  c l a s s e s  a t  t h a t  time. 

Only one t e a c h e r  made s ta tements  which su::ested any o t h e r  

causs  f o r  t h e  Ind ian  c h i l d r e n ' s  performance l e v e l .  , Jhi le  t h e s e  s t a t e -  

ments i n d i c a t e  he r  expec ta t ions  q u i t e  c l e a r l y ,  I do  not  f e e l  t h a t  t hey  

should be t aken  t o o  l i t e r a l l y ,  i n  t h e  l i g h t  of h e r  o t h e r  conmnts .  

She s a i d ,  ":hey have a tendency t o  approach somethin-  t h e y  don ' t  know 

.,- with  suspic ion .  You've yet t o  prove whatever you s a y  about  t h i n , : ~ .  I 

d o n ' t  know i f  t h e y  a r e  n a t u r a l l y  s lower than  we a r e  but  c e n e r a l l y  t h e y  

a r e  slower. I ' v e  had some wierd and wonderful examples of t h e  impossible  

t o  teach.  They a r e  slower.ff  

Another t e a c h e r  saw a n  aye and rrade element i n  t h e  l e v e l  of 

performance one could expec t  from some Ind ian  ch i ldren .  The t e a c h e r ,  

r e f e r r i n ;  t o  two f a m i l i e s  i n  p a r t i c u l a r ,  s a i d ,  "They have t h e  t r u e  

Ind ian  philosophy, never  mindin? about  tonorrow. ' I f  i t ' s  a n i c e  day 
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w e ' l l  s k i p  school  un le s s  i t ' s  r a i n i n r .  Then w e ' l l  yo; un le s s  i t ' s  

r a i n i n g  t o o  hard. '  The c h i l d r e n  i n  school ,  when t h e y ' r e  youn?, a r e  

v e r y  Srilyht, very  h e l p f u l ,  ve ry  cheer fu l .  -3ut when they  ze t  t o  about  

;rade f i v e  they  s t a r t  t o  t u r n  o f f .  They become mean t o  themselves and 

t h e i r  neighbours,  b i t t e r ,  h o s t i l e .  I t ' s  probahly about  t h i s  t ime t h a t  

t h e  f a t h e r  becomes a n  inf luence .  They Seg in  t o  r e a l i z e  how much t \ e y  

d o n ' t  have and how much of a  l o s s  t hey  are ."  

liesearch on b p e c t a t i o n s  i n  t 'le L i t e r a t u r e  

The d a t a  presented i n  t h i s  s tudy  on t h e  expec ta t ions  of t h e  

t e a c h e r s  has more s i : ;nif icance t h a n  simply f i l l i n q  out  t h e  p i c t u r e  of 

t h e  way i n  which t h e  t e a c h e r s  saw t h e i r  Ind ian  pupi l s .  3 u r i n ;  t h e  

l a s t  twenty y e a r s  a  cons ide rab le  amount of r e sea rch  has been done on 

t h e  e f f e c t  of one person ' s  expec ta t ions  on another  person ' s  performance. 

jefore lookinq a t  some more d a t a  on t h e  expectat, ions of t h e  t eache r s  a t  

l Jorga te ,  l e t  us  examine sorne of t h a t  research .  

There i s  a  c e r t a i n  b a s i c  1o;ic t o  t h e  idea  t h a t  one person ' s  

expec ta t ions  have a n  e f f e c t  on ano the r ' s  performance, An e a r l y  

s o c i o l o ~ ; i s t ,  CJ. I. Thomas, s a i d ,  "If men d e f i n e  s i t u a t i o n s  a s  r e a l ,  t hey  

a r e  r e a l  i n  t h e i r  consequences.lt (quoted i n  ' i e r ton  19143: 193) F to t land  

(1969: 36) s t a t e s  t h a t  t h e  e f f e c t s  of s e l f -pe rcep t ion  and t h e  expec- 

t a t i o n s  of o t h e r s  a r e  p a r a l l e l .  Ie a l s o  says ,  "Other people a r e  no t  

merely r e l e v a n t  t o  a n  i n d i v i d u a l ' s  expec ta t ions  about h i s  own a c t i o n s ;  

t h e i r  very  a c t i o n s  may determine t h e  i n d i v i d u a l t s  p o t e n t i a l  f o r  ob ta in inq  

h i s  seal." 

One of t h e  ways i n  which t h e  e f f e c t s  of expec ta t ions  i s  o f t e n  

seen  is  t h a t  of t h e  s e l f - f u l f i l l i n :  ~ r o p h e c y .  Ilerton (1948: ~ a s s i m )  



exp la ins  t h e  s e l f - f u l f i l l i n g  prophecy a s  a  f a l s e  d e f i n i t i o n  which b r i n ~ ~ s  

on behavior  which t ends  t o  make t h e  d e f i n i t i o n  come t r u e .  The a c t u a l  

cha in  of events  i s  t h e n  pointed t o  by t \ e  prophet a s  confirming h i s  

e a r l i e r  d e f i n i t i o n ,  t hus  perpe tua t in?  t h e  e r r o r .  The use  of t h e  w o d s ,  

' e r r o r 1  a d  ' f a l s e t  by i',erton was un fo r tuna te  because they  tend t o  q ive  

a  nega t ive  d i r e c t i o n  t o  t h e  concept of t h e  s e l f - f u l f i l l i n q  prophecy. In 

t h e  f i e l d  of educa t ion ,  it can  occas iona l ly  happen t h a t  a  t e a c h e r ,  on 

t h e  b a s i s  of what he s e e s  a s  evidence,  w i l l  prophesy t h a t  a  s tuden t  w i l l  

do  b e t t e r .  As a r e s u l t  of t h e  t e a c h e r ' s  subsequent behavior  toward t h e  

c h i l d  and t h e  c h i l d ' s  r e a l i z a t i o n  of t h e  h ig~her  expec ta t ions  he must 

meet,  t h e  c h i l d ' s  performance does improve. This i s  c e r t a i n l y  a  

p o s i t i v e ,  s e l f - f u l f i l l i n g  prophecy. 

To most of t h e  w r i t e r s  i n  t h e  a r e a s  of t h e  educa t ion  of 

minor i ty  group c h i l d r e n  and c h i l d r e n  from s o c i a l l y  o r  r a c i a l l y  d i s -  

advanta2ed back.;rounds t h e  presence of neya t ive ly  d i r e c t e d  s e l f -  

f u l f i l l i n 2  prophets  i s  a n  inescapable  and damaying f a c t .  :<. 3. Clark 

(1963: 1147-148) sags ,  

One may assume t h a t  if a c h i l d  is n o t  t r e a t e d  w i t h  t h e  
r e spec t  which i s  due  him as a human bein.;, and i f  t h o s e  
who a r e  charzed w i t h  t h e  r e s p o n s i b i l i t y  of teachin?  him 
be l i eve  t h a t  he cannot l e a r n ,  t h e n  h i s  mot iva t ion  and 
a b i l i t y  t o  l e a r n  become impaired. I f  a  t e a c h e r  be l i eves  
t h a t  a  c h i l d  i s  incapable  of beinq educa ted ,  it i s  l i k e l y  
t h a t  t h i s  be l i e f  w i l l  i n  some way be communicated t o  t h e  
c h i l d  i n  one o r  more of t 5 e  many forms of con tac t s  i n -  
he ren t  i n  t h e  teacher -pupi l  r e l a t i o n s h i p .  

Iieimeyer (1963) and Havitz (1963) a l s o  emphasize t h e  same 

b a s i c  i dea  a s  Clark;  t h a t  i s ,  t h a t  some c h i l d r e n  a r e  seen  by t h e i r  

t e a c h e r s  a s  e i t h e r  ineducable  o r ,  a t  b e s t ,  educable t o  a  l i m i t e d  e x t e n t  

on ly ,  and t h a t  t h i s  b e l i e f  i n  i t s e l f  i s  markedly dama:<inq t o  t h e  



c h i l d ' s  achievement record. Frank seissman sees  many t e a c h e r s t  ex- 

pec t a t ions  a s  Sein:; i n c o r r e c t l y  based a s  w e l l  a s  low. Iie s ees  d i s -  

advantayed c h i l d r e n  a s  being q u i t e  ve rba l  i n  t h e i r  own informal  langua,:e 

a s  a+;a ins t  t h e  nonverbal c h a r a c t e r i s t i c  t hey  a r e  l a b e l l e d  with.  ?e 

claims t h a t  i f  t e a c h e r s  would reco:y ize  t h i s  v e r b a l  a b i l i t y ,  T h e y  

rnic;ht abandon t h e  p r e d i c t i o n  t h a t  deprived c h i l d r e n  w i l l  not  qo very 

f a r  i n  t h e  educa t ion  system and p r e d i c t  i n s t e a d  t h a t  t h e y  can .;o very 

f a r  indeed because t h e y  have very  :ood a b i l i t g  a t  t h e  v e r b a l  l eve l . "  

Deutsch (1960) a l s o  s e e s  t h e  expec ta t ions  of t e a c h e r s  a s  

bein? misdirected a s  w e l l  a s  low. idhere 9eissman sees  t h e  misd i r ec t ion  

a s  caused by a l a c k  of urderstandin:  of t h e  d i f f e r e n t  bu t  s t r o n r  v e r b a l  

a b i l i t i e s  of lower-class  and minor i ty  group Camilies,  Ueutsch sees  

middle-class  t e a c h e r s  having expec ta t ions  concomitant wi th  t h e i r  back- 

:;round and, t h e r e f o r e ,  i n c o n s i s t e n t  w i th  t h e  expec ta t ions  of c h i l d r e n  

w i t h  o t h e r  s o c i a l  and c u l t u r a l  backqrounds. Xe says ,  

r h i s  incons is tency  between t h e  l a c k  of i n t e r n a l i z e d  
reward a n t i c i p a t i o n s  on t h e  p a r t  of t h e  "te:ro c h i l d  
and h i s  t e a c h e r ' s  expec ta t ions  t h a t  he does  have such 
a n t i c i p a t i o n s ,  r e f l e c t  t h e  disharmony between t h e  
s o c i a l  environment of t h e  home and middle-class  o r i en t ed  
d e m a d s  of t h e  school.  

( aeu t sch  1960: 9) 

ns was pointed out  a t  t h e  beginnin?,  it seems l o ~ i c a l  t o  

assume t h a t  expec ta t ions  do  a f f e c t  outcomes. It has not  been easy ,  

however, f o r  t h e  r e s e a r c h e r s  t o  e m p i r i c a l l y  prove t h i s  assumption. 

I s o l a t i n 3  t h e  cond i t i ons  a d  t h e  methods under which expec ta t ions  a r e  

e i t h e r  t r ansmi t t ed  o r  rece ived  e f f e c t i v e l y  has proven t o  be a d i f f i c u l t ,  

t a sk .  Cordaro and I son  (1963) at tempted t o  show t h a t  s t u d e n t s  observin;  
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p l a n a r i a  tended t o  s e e  t h e  a c t i o n s  t h e y  expected t o  s ee  w9ether o r  

no t  t h e  d a n a r i a  a c t u a l l y  !loved appropr i a t e ly  o r  not.  The exper i -  

menters ;ave t h r e e  ;:roups of underc:raduates ~ r e a t l y  d i f  f e r i w  ex- 

p e c t a t i o n s  re yard in!^ t h e  response they  could expect  from d i f f e r e n t  

p l a n a r i a  under;oin: conditionin:.  The condi t ioned  response of t h e  

p l a n a r i a  was a  turnin<:  of t h e  head and a  con t r ac t ion .  T\e .roup with 

t h e  hi:h expec ta t ions  repor ted  seeinLr 155  of t h e  p l ana r i a  ~ e r f o m  con- 

t r a c t i o n s  and 495 make t h e  expected head motions. The qroup w i t \  low 

expec ta t ions  r epo r t ed  O.9$ c o n t r a c t i o n s  and 9.9b head motions. A 

[rroup wi th  one p l a n a r i a  Yor which t h e y  had h igh  expec ta t ions  and one 
0 

p l a n a r i a  f o r  which t h e y  had low expec ta t ions  repor ted  15.14: con t r ac t ions  

and 30% head t u r n s  f o r  t h e  p l a n a r i a  w i th  t h e  h i ;h  expec ta t ions  bu t  

only 14. 3 b con t r ac t ions  and 1j.i4'L head t u r n s  f o r  t h e  p l a n a r i a  wi th  low 

expec ta t ions .  (1963: 787-799) 

Phis looked l i k e  q u i t e  p o s i t i v e  evidence u n t i l  Ingraham an4 

1iarrin;ton (1966) demonstrated i n  a  similar e x ~ e r i r n e n t  t h a t  when t h e  

experimenters  were f a m i l i a r  w i t h  t h e  animals  under observa t ion ,  any 

b i a s  tended t o  d i sappea r  a f t e r  t h c  f i r s t  day. It would seem then ,  t h a t  

observer  b i a s  was most apparent  when t h e  observers  were na ive  and 

tended t o  d i sappea r  w i th  increasinc: exper ience  r a t h e r  t han  remaining 

cons tan t .  I n  conmentiny on t h e  experiment done by 1n;raharn and 

-qarrinqton, ?osentha l  p o i n t s  ou t  t h a t  i n  ano the r  f i v e  dav experiment,  

t h e  sa:ne l e n q t h  a s  t h e  one done by In:ra\arn and '?arr inqton,  he and 

$'ode found t h a t  t h e  apparent  e f f e c t s  of t h e  e x ~ e c t a t i o n s  of t h e  observers  

a l s o  re11 o t f  a f t e r  t h e  Ylrsr, day but  st:irhrl Lo r i s e  and cont,inued t o  

r 1 0  SO a f t e r  t h e  t h i r d  da,y. !ie su;: :c?sts t h a t  on ly  f u r t h e r  r e sea rch  w i l l  
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e x p l a i n  tCle d i f f e r e n c e  between t h e  f i n d i n q s  of ?ode and himself and 

I? ; rahaa a d  ' iarr inyton.  (?osentha l  1968: 42-11?) 

Tosentha1 does po in t  out  one rlore very  in t tx -e s t in -  e x p r i m e n t  

done by urnham who yave h i s  experimenters  twenty-three r a t s  which had 

e i t h e r  been brain- lesionod o r  had underqone sham sur.:ery s o  that, they  

appeared t o  be l e s ioned .  The s t u d e n t s  were ,:iven a r a t  and then  to1-d 

whether it had been l e s ioned  o r  not. They were then  asked t o  run t h e  

r a t  th rou;h  a 'T-maze d i s c r i m i n a t i o n  problem. The e f f e c t  of t h e  expec- 

t a t i o n s  of t h e  nxpe r i aen te r s  was measured i n  t \ a t  wh i l e  sorle of t h e n  

had been t o l d  t h a t  t h e i r  r a t s  were whole, t h e  r a t s  had a c t u a l l y  been 

l e s ioned  and, whi le  sorile of them were t o M  t h a t  t h e i r  r a t s  were l e s ioned  

they  had, i n  f a c t ,  only under:one sham s u r r e r y .  The r e s u l t s  showed, a s  

expected, t h a t  the  r a t s  which were i n t a c t  and bel ieved t o  50 whols 

performed very  well., and t h e  r a t s  which were 1 esioned perf orned poor ly  

no l a t t e r  what t h e  experimenter  bel ieved.  "ow~ver ,  t h e  r a t s  which were 

a c t u a l l y  whole bu t  whose experimenter  be l i eved  t o  be l e s i o n e d ,  performed 

j u s t  a s  poorly a s  t h o s e  who a c t u a l l y  were l e s ioned .  (yosentha1 1969: 

1431114)  

Robert riosenthal,  t h e  c o n t r i b u t o r  of t h e  term, 'exoerimenter 

b i a s  e f f e c t ' ,  has  performed :nany expe r i aen t s  and w r i t t e n  nany a r t i c l e s  

which a t t e r ~ p t  t o  d e f i n e  t h i s  e f f e c t  and i t s  parameters. ie has  met 

w i th  cons iderable  success .  i a rber  and h i s  a s s o c i a t e s ,  however, t r i e d  

f i r s t  t o  explore  some of t h e  c o n t r o l s  which '7osenthal claimed were 

operatin: on t h i s  e f f e c t  bu t  could not  produce any r e s u l t s  a t  a l l .  That 

i s ,  i n  any experiment t h e y  s e t  u~ t o  demonstrate  t h e  in f luence  of t h e  

cxperimontersl  expec ta t ions  t h e g  f a i l e d  t o  f i n d  an,y s i ? n i c i c a ? t  evidence 



of such a n  inf luence .  !'hey then  t r i e d  t o  r e n l i c a t e  7osen thn l ' s  

o r i : i n a l  wor!:, a d  i n  f i v e  s e p a r a t e  r e p l i c a t i o n s  they  found no p a t t e r n  

of' r e s u l t s  which could be t r a c e d  t o  t h e  expec ta t ions  of t h e  exper i -  

menter. k r b e r  does n o t  a t tempt  t o  r e j e c t  t h e  whole concept ou t  of 

hand, bu t  he does a r r i v e  a+, t h e  conclusion t h a t  t h e  i r f l u e n c e  of t h e  

expec ta t ions  of t h e  experimenter  has  not  y e t  been proven t o  be a s  

pervasive a s  ! i o sen tha l f s  r e sea rch  seems t o  su:qest. (1969: passim) 

h e n  thou1;h sornn of h i s  f i nd ings  'lave been c l o s e l y  ques t ioned ,  

~ ? o s e n t h a l ' s  major work i s  of cons iderable  importance and va lue  t o  our  

s tudy  ?lere. '?he book, ?y,:malion i n  t h e  Zlassroom, which he co-authored 

wi th  Lenore Jacobson, (1969) t e l l s  of a  l a r ~ e  s c a l e  experiment t hey  con- 

ducted i n  a  500 p u p i l ,  e i zh t een  t eache r ,  lower c l a s s  school  t hey  c a l l e d  

Oa!< School. The purpose of t h e i r  experiment was s i n p l e .  prom \ is  

r e sea rch  and from t h a t  of o t h e r s  i n  t h e  f i e l d s  of psycho1o;;y and o t h e r  

r e l a t e d  d i s c i p l i n e s  it seemsd w e l l  e s t a b l i s h e d  t h a t  animals be l ieved  

g e n e t i c a l l y  more i n t e l l i q e n t  by t h e i r  t r a i n e r s  a c t u a l l y  became b r iyh te r .  

I f  animal  s u b j e c t s  bel ieved t o  be b r i 7 h t e r  by t h e i r  t r a i n e r s  
a c t u a l l y  became b r i y h t e r  Secause of t h e i r  t r a i n e r s 1  b e l i e f ,  
t h e n  it m i ~ h t  a l s o  be t r u e  t h a t  school  c h i l d r e n  be l ieved  by 
t h e i r  t e a c h e r s  t o  be b r i z h t e r  would become b r i g h t e r  because 
of t h e i r  t e a c h e r s 1  b e l i e f s .  Oak 2chool became t h e  labora-  
t o r y  i n  which an  experimental  t e s t  of t h a t  pro?os i t ion  was 
c a r r i e d  mt. 

( aosen tha l  1.968: 174) 

1\11 c h i l d r e n  i n  t h e  school  were t e s t e d  i n  I1a.y w i t h  a  s tandard  non- 

ve rba l  t e s t  of intel1i:;ence. A t  t h e  same Limo, however, t h e  t e a c h e r s  

had been t o l d  t h a t  a  measure of i n t e l l e c t u a l  d e v e l o p e n t  was bein; 

developed and t h i s  t e s t  c iven  t o  t h e  c h i l d r e n  would i n d i c a t e  which 

of t h e  c h i l d r e n  could be expected t o  show s p u r t s  i n  t h e i r  i n t e l l e c t u a l .  

r ~ r m t h  d u r i n ;  t h e  nex t  year .  The t e s t  was purported t o  be a  t e s t  of 
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i n t e l l e c t u a l  blooming. 

I t  t h e  beyinnin; of scLlool i n  t 5 e  next  Septenber ,  t h e  names 

of a  randomly s e l e c t e d  twenty percent  of t h e  c h i l d r e n  i n  t h e  school  were 

placed on l i s t s  and ~ i v e n  t o  t h e i r  new teachers .  These twenty percent  

were descr ibed  a s  t hose  whose performances could be expected t o  improve 

on t h e  b a s i s  of t h e  " b l ~ o m i n : ~  o r  l l s p u r t i n ~ l t  test , .  Ther3 was, of course ,  

no pa t te rned  d i f f e r e n c e  between t h e  c h i l d r e n  s e l e c t e d  and t h e i r  c l a s s -  

mates. 

When t h e  c h i l d r e n  were t e s t e d  a  y e a r  l a t e r ,  the c h i l d r e n  i n  

;Fades one and two showed impressive ~ a i n s .  Xhere t h e  ;rade one and 

two c o n t r o l  c h i l d r e n  . p ined  12.0 p o i n t s  and 7.0 p o i n t s  r e s p e c t i v e l y ,  

t h 2  experilnental qroup c h i l d r e n  qained 27.4 po in t s  and 16.5 p o i n t s  

r e spec t ive ly .  4(;ain, i n  ';rades one and two, 19% of t h e  c o n t r o l  yroup 

:ained 20 po in t s  o r  more, whereas 492 of t h e  experimental  yroup ~ ~ a i n e d  

a s  much. I n  ;rade f o u r  t h e  experimental  yroup a l s o  :ained more t h a n  

t h e  c o n t r o l  y o u ?  b u t  t h e  r e s u l t s  were l e s s  dramatic .  I n  ?rades t h r e e ,  

f i v e  and s ix,  t h e r e  were f e w  s i ? n s  of d i f f e r e n c e  between t h e  experimental  

and c o n t r o l  y o u p s  i n  t h i s  measurement of i n t e l l e c t u a l  2ras th .  !.lithiin 

t h e  p a r t s  of t h e  t e s t s  which measured growth i n  r e a s o n i n i  a b i l i t y ,  t h e r e  

was a  marked r i s e  f o r  t h e  experimental  croup a t  every  yrade l e v e l .  

Rosen tha l f s  experiment docs seem t o  l end  empi r i ca l  backin; t o  

t h e  sunpos i t i on  t h a t  t he  t e a c h e r s f  e x ~ e c t a t i o n s  a r e  s i g n i f i c a n t  i n  

a f f e c t i n 2  performance. The way i n  which t h e s e  expec ta t ions  a r e  corn- 

municated and t h e  way i n  which t h e y  a f f e c t  t h e  s t u d e n t s f  performances 

a r e  s t i l l  very poor ly  understood. The apparent  s e l e c t i v i t y  of t h e  

e f f e c t  of t h e  t e a c h e r s f  expec ta t ions  has no t  y e t  been s a t i s f a c t o r i l y  
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e ~ l a i n e d  e i t h e r .  I n  t h e  2osontha l  s tudy ,  t h e r e  was l i t t l e  o v e r a l l  

improvement i n  t h e  :rades from t h r e e  t o  s i x ,  bu t  s e l e c t e d  a s p e c t s  of 

t h e  test in: :  d i d  show d e f i n i t e  and s i ~ ; n i f i c a n t  gains .  ?osentha l  

expla ined  t h e  f a c t  t h a t  only t h e  lower ;rades seemed a f f e c t e d  by 

expec ta t ions  i n  a number of ways. On t h e  negat ive  s i d e  he sunnested 

t h a t  t h e  d i f f e r e n c e  may be a sampling e r r o r  w i th  t h e  c h i l d r e n  i n  t h e s e  

yrades conin.: from backyrounds which s y s t e m a t i c a l l y  d i f f e r e n t i a t e d  t h e n  

from t h e  o thers .  I!e a l s o  su:;:ested t h a t  t h e  t e a c h e r s  may have d i f f e r e d  

from t h e  o t h e r s  i n  a s i g n i f i c a n t  way. Xore i n  keepin? w i t h  h i s  o v e r a l l  

f i n d i n ~ ~ s  a r e  t h e  p o s i t i v e  i n t e r p r e t a t i o n s  he made. rTe sulyest,ed t h a t  

younzer c h i l d r e n  a r e  more mal leable ,  t h a t  i s ,  a r e  more a f f e c t e d  by 

1' . . . t h e  s p e c i a l  t h i n g s  t h e  t e a c h e r  s ays  t o  them, t h e  s p e c i a l  ways 

i n  which she says them, t h e  way she  looks ,  pos tu re s ,  and touches t h e  

c h i l d r e n  frorn whom she  expec ts  y r e a t e r  i n t e l l e c t u a l  qrowth." ( ~ o s e n t h a l  

1958: 53) I!e a l s o  su: :ested t h a t  t h e  y o u n ~ e r  c b i l d r e n  a r e  a c t u a l l y  

not  more n a l l e a b l e  perhaps,  b u t  merely t h o u ~ h t  s o  by t h e  teachers .  

This  would c e r t a i n l y  be i n  keepin.: w i th  h i s  main premises. .Tis f i n a l  

su,;:estion was t h a t  t h e  younC:er c h i l d r e n  do  not  have t h e  wel l -es ta5 l i shed  

r e p u t a t i o n s  t h e  o lde r  ones may have qained and t h u s  may be morn capable 

of sudden i n t e l l e c t u a l  j~rowth i n  t h e  eyes of t h e i r  t eachers .  

The t h i n :  Rosenthal  and h i s  a s s o c i a t e s  have succeeded i n  

d o i n ;  i s  givin: some empi r i ca l  proof t o  t h e  i n t u i t i v e l y  l o ~ i c a l  con- 

c l u s i o n  shared by most people t h a t  t h e  expec ta t ions  of o t h e r s ,  par- 

t i c u l a r l y  t hose  seen  a s  more e x p e r t ,    totl land 1969) can have an  in f luence  

va~yin ; ;  from minimal t o  cons ide rab le  on t h e  behavior  and performance 

of a ; iven ind iv idua l .  
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I n  a n  a r t i c l e  on t h e  e f f e c t s  on acl~ievement of c h i l d r e n ' s  

percept ion  of t h e i r  t e a c h e r s ,  Davidson and Lan- sum it up n ice ly .  They 

say  t h a t  t h e  bas i c  i n c e n t i v e s  t h e  t eache r  has a r e  he r  acceptance of t h e  

c h i l d  and h e r  approval  of h i s  e f f o r t s ,  Fhese fee1in.s a r e  communicated 

t o  t h e  c h i l d  and l i k e l y  encouraye him t o  seek f u r t h e r  a p ~ r o v a l .  This  

s i t u a t i o n  can a l s o  be reversed  wi th  t h e  p u p i l  behavin: ve ry  p o s i t i v e l y ,  

t h u s  winnin;: t eache r  approval  and s ta r t in . :  t h e  s e l f - r e i n f o x i n :  c i r c l e .  

20 say  a l l  t h i s ,  however, i s  no t  t o  imply c a u s a l i t y ,  bu t  r a t h e r  t o  

su2;;est t h a t  s e l f -pe rcep t ion ,  perceived t e a c h e r  f e e l i n y s ,  achievement 

and behavior a r e  a l l  i n t e r r e l a t e d .  ch avid son 1960: 107-118) 

i lata on t h e  : ,easureaent  of  k p e c t a t i o n s  of t h e  Teachers 

The d a t a  which fo l lows  i s  t h e  r e s u l t  of an  a t t e m t  t o  neasure  

more p r e c i s e l y  what t h e  expec ta t ions  of t h e  t e a c h e r s  were. There i s  

no a t t empt  t o  measure o r  even show t h e  e f f e c t  t h e s e  expec ta t ions  

had o r  any chaqye which may have t aken  place.  The purpose he re  i s  t o  

simply show what t h e  expec ta t ions  of t h e  t e a c h e r s  were a t  two d i f f e r e n t  

t imes  f o r  two d i f f e r e n t  yroups of ch i ld ren .  

I n  September of 1968 a d  i n  Yay of 1969 each t e a c h e r  was 

asked t o  f i l l  ou t  a  q u e s t i o n  s h e e t  g i v i n 3  informat ion  on each of t h e i r  

Ind ian  pupi l s .  I n  September of 1968 t h e y  were asked t o  answer con- 

ce rn in7  t h e  c h i l d r e n  they  had had t h e  previous  yea r ;  i n  ;lay of 1969 

t h e y  were asked t o  answer concernin: t h e  c h i l d r e n  t h e y  had i n  t h e i r  

c l a s s  a t  t h a t  t ime. 



I n  o rde r  t h a t  I may fill ou t  and f i n a l i z e  my p i c t u r e  of t h e  Inrlian 
c h i l d r e n  who were i n  your  room l a s t  y e a r  would you p l ease  y ive  Ine 
t h e  fo l lowinz  information.  

'Tach ques t ion  can be answered i n  t h e  a p p r o p r i a t e  s e c t i o n  ind ica t ed  
below. 

Quest ion 1. Idhat grades  d o  you expect  each s tuden t  t o  3 e t  t h i s  y e a r ?  

Jues t ion  2. Ilow f a r  do  you e q e c t  each s t u d e n t  t o  y e t  i n  school?  
t r ade  7 ,  8, 9 ,  1 0 ,  11, 12,  f u r t h e r ?  

Quest ion 3. Idhat kind of a p r o y a m  would you e m e c t  t h e  c h i l d  t o  
s e l e c t  i n  Junior  ? izh  School? Academic, Vocat ional ,  

Occupational? 

Jues t ion  4. :!ow would you e s t i m a t e  t h e  c h i l d ' s  b a s i c  a b i l i t y  i n  terms 
of a comparison wi th  c h i l d r e n  h i s  age? '!iqher, Saae, 

Lower? 

AS can  be seen  i n  Table XV, Q u e s t i o n  1 r e f e r r e d  t o  t h e  

academic success  t h e  t eache r  expected t h e  c h i l d  t o  have i n  t h e  cominv 

y e a r ;  dues t ion  2 r e f e r r e d  t o  t h e  ~ r a d e  a t  which he was expected t o  l e a v e  

school ;  (.iuestion 3 r e f e r r e d  t o  t h e  proyram he was expected t o  s e l e c t  

a t  t h e  Junior  ,ii:h Schoo l l eve1 ;and  Ques t ion  4 r e f e r r e d  t o  a n  e s t ima te  

of h i s  probable a b i l i t y  l e v e l  when compared t o  o t h e r  c h i l d r e n  h i s  a7e. 

The f i y r o s  uscd i n  r a b l e  %V a r e  t h e  va lues  a s s i r n e d  t o  each answer 

f o r  t h e  purpose of c a l c u l a t i n g  a r i t h r13 t i c  avera:es. 

lJame 
Q u e s t i o n 1  Q u e s t i o n 2  '&e. 3 Que .4 
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'Isin: a  computer and a  pro*:ram s e t  UD bv 3r. A .  '!ore of t h e  

~ i n i v e r s i t y  of 3 r i t i s h  Columbia, a  number of a r i t hn le t i c  means and cor-  

r e l a t i o n s  were calculate(!  which w i l l  be discussed i n  more d e t a i l  

sho r t ly .  It shoulc! be noted f i r s t  , however, t h a t  i n  ' a t i n  - 1, t h e  

q u e s t i o n  sheots  which were f i l l e d  out  i n  Zeptenber of 196'3, t h e r e  a r e  

a  t o t a l  of f i f t y  I n d i a n  pupi l s .  I'his n ~ ~ ~ b e r  i s  f i v e  s h o r t  of t h e  a c t u a l  

number of Ind ian  p u p i l s  who were i n  t h e  c l a s s e s  t o  which tLle t e a c h e r s  

a r e  re fer r in : .  'iowever, two of t hose  f i v e  had a r r i v e d  s o  r e c e n t l y  t h a t  

t h e  t eache r s  involved d i d  no t  f e e l  capable  of ma;tin.; p r e d i c t i o n s  a t  

t h e  time. The o t h e r  t h r e e  p u p i l s  were simply missed due t o  some con- 

f u s i o n  between myself and some of t h e  t e a c h e r s  a s  t o  whether o r  no t  

enf ranchised  Ind ian  pup i l s  ( c h i l d r e n  of p a r e n t s  l i v i w  on t h e  Teserve 

who have surrendered t h e i r  l q a l  r i z h t s  a s  Ind ians )  should be included. 

The s ixty-seven Ind ian  p u p i l s  of I ' . a t i n ~  2 i s  a n  a c c u r a t e  f'ivure. 

P r e s e n t a t i o n  of t h e  3 a t a  

Fable L V 1  c o n s i s t s  of an  a n a l y s i s  o€ t!?e 4 a t a  b rok~?n  down 

i n  terms of t h e  teachers .  Of t h e  e leven  t e a c h e r s  on s t a f f ,  nine f i l l e d  

out  and re turned  t h e  form f o r  "a t iq -  1. One t e a c h e r  dic! no t  conp le t e  

it and the l t inderyar ten  t e a c h e r  was excused on t h e  (:rounds t h a t  she  

d i d  not  assic:n zrades and t h e  d i s t a ~ l c e  from kS.nderyarten t o  Junior  

i:i;h School was t o o  g r e a t  t o  ma'te !&estion 2 and 2ues t ion  3 meanin;ful. 



TABLII X V I  RATIR!? 1 ANALYSIS OF DATA 3Y T U C H 3  S H M N r J  MSAWS 
AVD STANDARD D D I A T I O N S  

'Cxpcted Cxpected Expected Com~arative 

reacher 'rade Level Pray-am Ability 
-- 

ean 2.3. ~ b a n  2.Q. ':can 2.9. , '~?an S.D. 

RATIWS 2 AXALYSIS OF DATA 3Y TuCH?R SSOIJING MTQQUS 
AND STANDARD D W I A T I O N S  

m e c t e d  ixpect ed kpectcd onparat ive 
irade Levol P r  oy; ram 

:eacherl . Ib i l i ty  

lelean 9 . 3 .  S.3. .-ean 2 ' .3 .  , ean S.J. 

* reacllers 9 and 10 joined the s taff  durin; the  second year. They 
f i l l e d  i n  question sheets but t h e i r  means a r e  not used i n  the  'rand 
: ean. 



I n  .:a;? of 1363, n i n e  of t h e  same t e a c h w s  were t h e r e  an6 e i - h t  of 

t h e s e  f i l l e d  ou t  t h e  f o m ,  Tho two new t e a c h e r s  a l s o  f i l l s d  out  

ques t ion  s h e e t s  b u t ,  whi le  t h e i r  r e s u l t s  a r e  shown, only t h e  2 a t a  of 

t h e  e i q h t  t eache r s  who r e tu rned  have been used i n  t h e  c a l c u l a t i n ;  of 

t h e  grand means. 

Ir,eans was from 2.3 t o  j.0, which is from a v e r y  low C- t o  a C+. 'T'le 

,;rand. mean f o r  the ; rades  :;iven ou t  by a l l  t h e  t eache r s  was ?.I;&, a Z-. 

n t h e  i G A  of : la t in:  2 t h e  ran::e was from 2.0 t o  4.7 which 

I n  t h e  expscted Level  ~ c h i e v e 6  (ZLi',) of !',sting I t h e  rar , -e  

, ;rand iTlcan was h._?L& which aeans  .:rac?e ten.* 

I n  t h e  a:\ of !?atin.; 2 t b e  range was from 3.7 t o  6.3, w\ic\ 

i s  from ~ r a d e  nine t o  grade twelve. The .;rand m a n  was 4.9h whicI7 neans 

"ado ten."  

I n  t h e  h p c c t e d  F r o g a m  (XI ' !  of ? a t i n ;  I t h e  ran5e was froin 

s t u d e n t s  s p l i t  a l i t t l e  unevenly favourin,: t h e  Vocational P r o ~ r a n .  The 

.r rhe use of the word ' g e t t  i n  J u e s t i o n  2 on t h e  q u e s t i o n  shee t  
was somewhat ambiguous s i n c e  it does no t  c l e a r l y  i n d i c a t e  whether t 1 - g  

c h i l d  was expected t o  f i n i s h  t h a t  yrade o r  merely be i n  it when he 
f i n i s h e d  h i s  schoolin;.  Since e i t h e r  i n t e r p r e t a t i o n  i s  n o s s i b l e  t h e  
procedure followed he re  i s  t h a t  of takin; t h e  rourded ELA back t o  t h e  
n e a r e s t  r ~ h o l e  nun5er. This  i s  t h e  n m b e r  r e p r e s e n t i n 3  t ? e  l a s t  whole 
grade finished, 



TA:$LE XVIII COTIPARATIV;?: ASILITY P R U ~ ~ Y  AND I N T m l ~ I A T E  Y I ~ K D O ~ J Y  
RATINGS 1 AND 2 

I n  t h e  EP of '?atin7 2 t h e  r a m 9  was from 1 . 1 ~  t o  2.7 Th-e ,-rand 

mean f o r  a l l  t h e  t e a c h e r s  was 1.37. Again checkin: wi th  Table X I ,  it 

can be seen t h a t  t h e  Occupational Pro?ram +as  dropped i n  ~ e r c c n t a ~ e  bu t  

i s  s t i l l  t h e  b i ~ g e s t  wi th  t h e  o the r  two ~'ro1:ram c l o s e r  i n  t h o i r  s p l i t  

of t h e  remainder. 

In t h e  Comparative n b i l i t y  ( C R )  s c a l e  of 3a t in ;  1 t h e  rance was 

from 1.2 t o  2.3. C h e c k i y  wi th  Table SVIII ("r .  I-?), it is  evident  

t h a t  t h e  1.56 p a d  nean i n d i c a t e s  t h a t  almost ha l f  of t h o  chi1,dren were 

seen  as havinl,: a lower a b i l i t y  than  t h e i r  coun te rpa r t s  of t h e  same aye. 

In t h e  CA s c a l e  of 3 a t i n s  2 t h e  ranze i s  fron: 1.3 t o  2.3. 

Low 146% lc8$ Wi 214% 209 2% 
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Checkin:; aqain with Table Y J I I I  it can be seen t h a t  t h e  hiyher  mean 

of 1.9 i n d i c a t e s  a s t rong  s w i r q t o  t h e  1tsar?r311 readin?  wi th  more t\an 

ha l f  t h e  ch i ld ren  h a v i n .  t h i s  score  and. only ha l f  a s  many '?avin- a 

readin.: of l t lo~.rcrll  a s  was t 'le case  i n  ' l a t in ;  I. 

rhe means and c o r r e l a t i o n s  were a l s o  ca lcu la t ed  usin2 t h e  

var ious  yrade l e v e l s  a s  t h o  d i v i s i o n  l ines . "  This was intended t o  

be t h e  main source of means an<! c o r r e l a t i o n s  wi th  t ? ~ e  c a l c u l a t i o n s  

done i n  terms of t h e  t eache r s  a s  a check t o  exp la in  any wide d ive r -  

.;ences i n  means which m i  ;ht occur. :Is can be seen f r o n  Table X I Y ,  no 

wide diverr:enccs occurred,  t h e r e  was no s t a t i s t i c a l l y  s i q n i f i c a n t  

d i f f e r e n c e  between any of t h e  means, and t h e  qrand means p a r a l l e l  those  

of f a b l e  X V I  very  c lose ly .  

Calculatinc; wi th  g a d e  l e v e l s  a s  t h e  determinant  then ,  t h e  

ranye of means of t h e  %A of l?atin;r 1 was f r o n  2.5 t o  4.0, o r  from a 

veryverg low Z- t o  a C. The :ran3 m a n  f o r  a l l  t h e  qrades was 3.12, 

a Z-. 

The r a q e  of neans of t h e  =A of ? a t i n 5  2 was f r o n  2.0 t o  

1.6. This neans Prom a 3 t o  a very  low Z+. The ?rand mean xas  3.11, a 

high C-. 

The ranqe of means f o r  t h e  %A of 3nt inn  I was from 3.2 t o  

6.0, o r  from ryade n ine  t o  yrade twelve. The mean was 4.3 which means 

qrade ten.  I n  !latins 2 t h e  ran2e was from 3.67 t o  5.78 which means from 

* I n  ' ia t ing 1 t h e r e  was one t eache r  who d i d  not complete t h e  
form. I n  order  t o  keep t h e  numbers comnlcte and tLle c a l c u l a t i o n s  a s  
s t r a i ~ h t  Torward. a s  poss ib le ,  t h e  c h i l d r e n  i n  her  room were g iven an  
expectat,ion r a t i n ?  by t h e  t eache r  who had tauyht  then  t h e  year  previous. 



T A h L Y  XIX I iATING 1 A N A L Y S I S  OF DATA BY GXADE SHOWINIS MMUaS 
AND STANDARD DTWIATIOf\lS 

lxpected 'Xpectec! 3qec'icd Sornparative 
' rade ' rade Level ?roc: ran , i b i l i t y  

Level 
%an 5.3. Iban S. 2. iIean 2.3. !.lean ?.!I. 

RATIN; 2 ANALYSIS  OF DATA BY GRADE SHOWING PIEANS 
AND STAND ARD D W t A T I O U S  

Ctpected kcected Xpected C omara t i v e  
Srade ;rade Level Proc-ran ' ibil i  t y f  

Scvel 
I,oan 2.0. Mean 9.3. Piean 3.3. :"lean 3.7. 

grade nine t o  p d e  eleven completed. rhe (.rand w a n  was lc.7 which 

moans yrade ten. 

';or both the 1 3  and the C4 scales  the raa:es ciif f e r  o n l y  

s l i ; I ~ t l y  fronl those of Table iIT,rl. !'his difr"crencz r e f loc t s  only tb-e 
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s l i  - l ~ t  chan~:e which occurs  when thssr3 f i p r e s  a r e  looked a t  fro11 t ! ~ e s c  

? a r t i c u l a r  r i i f f e r en t  an:l%. , on? of the d i f r e r e n c e s  between t!le 

pan:es o r  b e t m e n  t h e  d i f f e r i n $ :  .rand m a n s  wsre cl-ose t o  s t a t i s t i c a l  

si -nifi.caixc. 
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Cor re l a t ions  were c a l c l l l a t ~ d  between a l l  colxnns o r  scnl-cs 

t o r  hot'? t h e  a n a l y s i s  i n  t e r r s  of ~ r a d e s  and t h e  a n a l y s i s  i n  t e r n s  

of t h e  i n d i v i d u a l  teachers .  ill c o r r e l a t i o n s  were c o n ~ i s t n n t l ~  '.;i-:-,. 

r h l s  l n d ~ c a t n s  a :11 ;h d e  ~ " t ? r ?  )_F i-liner cons is txncy  i n  t h e  d a t a  sulmlitte,? 

by t h e  teachers .  '?hat is ,  t h e  t e a c h e r s  woi~ld see-? t o  %avo a c l n a r  

concept of t h e  r e l a t i o n s h i p  between t h e  ;raries t h e y  e m c c t e d  t '?e c ' l i ldren 

t o  r ece ive ,  t h e  ,:rade l e v e l  a t  which t h e y  expected t h e  chil-drcn 50  

l e a v e  school ,  t h e  proyarn t \ e y  e x ~ e c t e d  t h c  c h j l 3 r o n  t o  h 3  on a t  .iunior 

i ( ;h  Scilool, and t h e  colllparat,ive l e v 9 1  of a b i l i t y  of t h e  cllil-lren. 

illis i_s no t  t o  sarr t n a t  Lhe t e a c h e r s  had a r e a l i s t i c  o r  accu ra t e  v i e ~ j  

of what these  c h i l d r e n  nc tual- ly  would o r  could do. It s i . ~ r ~ l y  sta',es 

t h a t ,  y i ; h t  o r  wron;, t hey  had a coherent  ~ i c t u r e  OF t1?e r o l a t i o ! ~ s i i n  

Setr,qcon t l ~ e s o  v a r i a b l e s  a L d  f i l l e d  i n  t h o i r  i n foma t ion  s h e e t s  con- 

s i s t e n t l y .  

Che most s i :nif  i c a n t  Table of all . ,  'lowever, i s  ?able  '";, rqhich 

shob~s t h e  a c t u a l  d i s t r i b u t i o n  of ?arl:s behind t h e  ava ra -c !  T J~ t s .  ~ r '  

on ly  ti le means a r e  looked a t  t h e  p i c t u r e  i s  qzl i te  incor;plete. I f  t h e  

:: ran<-o is i n t e r p r e t e d  a s  incanin. averaye ,  t h e n  every c l a s s  w:lere t h e  

s t u d e n t s  a r e  ranked by comparison wi th  t h e  o t h e r s  i n  t h e i r  c l a s s ,  nus t  

have t h c  majority of t h o s e  s t u d e n t s  j n  t h e  C ran;e .  TIQs, a year of 7- 

'or a -Toup of s t u d e n t s  i s  low bu t  no t  d i s a s t r o u s l y  so. ~t could 

ar;u(?d t h a t  t l ?o  ovc?rall  m a n s  of both ?atin.-  1 arld ' la t in:  2 a r e  w i t h i n  

t h e  a c c e p h b l n  avera7e 1 i T I i . t ~ .  

Tn l 'ahle L ;  it can  be seen  t h a t  on a n  overview of a l l  sev$n 

vrados t h e  t e a c h e r s  oxpcctoc! b e t t e r  t h a n  two-thirds  oT t h e  s t ~ d e n t s  t o  

n;et a C-, d ,  o r  ' a t  t ' lo em3 of t h e  next  ycar.  ' h i s  was fou- t i u c s  a s  



T AdLTi: X X I  I.:XP?CTD LZV A C H I w m  F'RIMmY AND 11TTERMZl)I AT S 3RPAK30NlK 
SHOWING PERCRNTASF: OF STUDENTS FXPIXTED TO F I N I S H  

AT EACH GRADE L3EL 

Levels 
r .  1 -  Sr. 1-3 5r. h-7 

Further 4.4 9 .g 0 

many a s  were expected t o  q e t  an A ,  4, or  C t  . I n  Yatiny 2 t he  breakdown 

of marlts i n  terms of the  seven yrades was spread more evenly. 'owever, 

noye than half  of t he  pupi ls  were 0xpectnd t o  ye t  a C-, 3, o r  T ,  whic3 

was s t i l l  twice as  many a s  were expected t o  yet  an A ,  3, o r  C+. 
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The s h a r p e s t  a d  most i n t e r e s t i n g  d i v i s i o n  of a l l  can be 

seen  i n  t h e  second s e c t i o n  of 'Fable X X I .  I n  t h e  ~ r i n a r v  r r a d e s  i n  both 

Ya t iq , :~  1 and 2 t h e  percentages  of t h o s e  r ece iv in?  a n  A ,  3 ,  o r  c+ i s  

cons iderably  h i ~ h e r  t han  t h o s e  r e c e i v i n ~  t h e  same marks i n  t h e  i n t e r -  

mediate  grades.  I n  f a c t ,  i n  Aating 2 ,  t h e  percentaqe of t h o s e  i n  t h e  

primary y a d e s  receivin-:  a C-, D, o r  2 drops  below 50jb and is  only  a 

s h o r t  78 away from t h e  group rece iv inq  an  A ,  9, o r  C-t-. This  is  i n  

sha rp  c o n t r a s t  t o  t h e  breakdown of t h e  two zroups of marks f o r  t h e  

in t e rmed ia t e  s r a d e s  i n  Itatin.; 2. It i s  a l s o  t h e  only  t ime t h e  lower 

marks were not  ~ i v e n  t o  a t  l e a s t  50s  of t h e  c h i l d r e n  i n  t h e  ~ r a d e s  and 

t h e  only t ime t h e  s i z e  of t h e  two :youps  was c lose .  iqe w i l l  d i s c u s s  

t h e  impl.ications of t h i s  s h i f t  i n  t h e  summary a t  t h e  end of t h i s  

chapter .  

I n  Table X X I  t h e  d a t a  f o r  Rat ing  1 f o r  a l l  qrades combined 

showed two peak prade l e v e l s  a t  which s t u d e n t s  were expected t o  l e a v e  

school ,  One was a t  t h e  grade n ine  l e v e l  where 26% of t hose  i n  school  

were expected t o  leave .  The o t h e r  peak was a t  g rade  twelve where 329 

of t hose  who had en tered  Jun io r  Hiqh School were expected t o  f i n i s h .  

I n  Rat in? 2, t h e  lower peak s h i f t e d  q u i t e  s t r o n q l y  one grade up wi th  

vrade nine being a low y e a r  f o r  numbers expected t o  leave.  
D 

m e n  t h e  primary a d  in t e rmed ia t e  grades  a r e  s epa ra t ed  t h e  

same s e p a r a t i n z  i s  shown a s  was ev ident  i n  Table XX. I n  Rat in? 1, 35% 

of t h e  I n d i a n  p u p i l s  a t  t h a t  t ime i n  t h e  primary ~ r a d e s  were expected 

t o  f i n i s h  t h e i r  schoolint: by t h e  end of grade  t e n ;  99 were expected 

t o  70 on t o  f u r t h e r  educa t ion  a f t e r  h i s h  school.  I n  t h e  in t e rmed ia t e  

grades i n  Rat in ;  1, 7 0 & d o u b l e  t h e  primary figure--were expected t o  
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f i n i s h  t h e i r  schoolinq by grade  10. I n  Rat in? 2 t h e  same t r end  i s  

c l e a r l y  ev ident  w i t h  p a r a l l e l  comparisons between t h e  primary and 

in te rmedia te  grades ,  except  t h a t  a q u a r t e r  of t hose  i n  t h e  pr imary grades 

a t  t h a t  t ime were expected t o  go on t o  f u r t h e r  educat ion.  

I n  Tables  X V I I  a d  X V I I I ,  t h o s e  i l l u s t r a t i n y  t h e  percentage 

a s s i zned  t o  va r ious  programs and t h e  spread of a b i l i t y  i n  cormarison 

w i t h  c h i l d r e n  of t h e  same a:;e, t h e  same p a t t e r n s  and t r e n d s  a r e  con- 

t i nued  which show up i n  t h e  t a b l e s  d i scussed  e a r l i e r .  That is ,  i n  t h e  

o v e r a l l  p i c t u r e  t h e  Occupational P r o p u n  is  expected t o  r ece ive  t h e  much 

~ r e a t e r  percentage of t h e  p u p i l s  i n  both 3 a t i n g  1 and S a t i n y  2. The b 

usua l  d i f f e r ences  between primary and in t e rmed ia t e  qrades  a r e  not  a s  

sha rp  b u t  a r e  s t i l l  there .  The same i s  t r u e  f o r  Table X V I I I .  The 

h ighe r  percentages given by t h e  primary grades  a r e  s t i l l  t h e r e  al though 

less d i s t i n c t i v e  t h a n  i n  t h e  o t h e r  Tables. It should be noted,  however, 

t h a t  i n  'Table X V I I I ,  s ha r ing  t h e  comparative a b i l i t y  of t h e  I n d i a n  

p u p i l s ,  Rat in? 2 does  d i f f e r  somewhat from Ratinq 1 i n  one s i g n i f i c a n t  

r e spec t .  That i s ,  wh i l e  t h e  percentage of t hose  es t imated  t o  have a 

h ighe r  a b i l i t y  does  no t  change very  much, t h e  percentage of t hose  seen  

as having t h e  same l e v e l  of a b i l i t y  as t h o s e  around them does i n c r e a s e  

sha rp ly ,  a d ,  a s  a consequence, t hose  seen  a s  having a lower comparative 

a b i l i t y  a lower percentage of t h e  whole. 

Summary 

It i s  i n t e r e s t i n g  t h a t  Rat ing 2 shows g e n e r a l l y  h i3he r  r e s u l t s  

i n  every  column t h a n  Rat in5  1, and t h a t  t h e  s p l i t  between t h e  Primary and 

I n t e m e d i a t e  l e v e l s  becomes even sha rpe r  i n  Ratinq 2. The s imp les t  

i n t e r p r e t a t i o n  i s  t h a t  t h e  t e a c h e r s  i n  t h e  Primary a r e  t h e  ones wi th  t h e  
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h ighes t  expecta t ions  based on b e t t e r  performances by t h e i r  pup i l s ,  

wi th  t h e s e  performances bein? t h e  r e s u l t  of t h e  h iyher  l e v e l  of pre- 

school  prepara t ion  which some of t h e  primary t eache r s  saw coming from 

t h o  homes of t h e  younger pa ren t s  and t h e  Indian  kindergarten. This  

assumption i s  not  warranted, however, s t r i c t l y  on t h e  b a s i s  of t h e s e  

f i5u res .  One of t h e  groups i n  t h e  primary d i d  have t h e  b e s t  r e s u l t s  

of t h e  e n t i r e  school ,  but  another  had one of t h e  worst. Severa l  of 

t h e  ch i ld ren  from t h i s  second group l e f t  Norgate school  a t  t h e  end of 

t h a t  yea r  s o  t h a t  t h e i r  r e s u l t s  which a f fec ted  3a t ing  1 a r e  no t  included 

i n  Rating 2. 

The second f a c t o r  t o  be kept  i n  mind when observing t h e  

d i f f e rences  between t h e  primary and in termedia te  grades i s  t h a t  wi th  a 

populat ion of t h i s  s i z e ,  one group wi th  c o n s i s t e n t l y  h igh  marks can  

have a c l e a r  and s t rong  e f f e c t  on percentaqes. The e n t i r e  populat ion 

b e i w  considered here  i s  q u i t e  smal l  a d  yene ra l i za t ions  based on t h i s  

s e t  of f i g u r e s  must be very  c a r e f u l l y  examined. 

I n  Rating 2,  however, t h e r e  i s  a d e f i n i t e  improvement i n  almost 

every area.  This  could sug;est t h a t  t h e  same c h i l d r e n  were seen d i f -  

f e r e n t l y  by t h e  t eache r  who evaluated t h e i r  proqress i n  t h e  second 

Rating. This is not  t h e  case. Of t h e  f i f t y  c h i l d r e n  who were discussed 

i n  j x a t i ~  1, forty-two remained i n  t h e  school  a d  were discussed i n  

S a t i w  2, Of t h e s e  forty-two, twelve r e t a ined  t h e  same mark (29$), 

s i x t e e n  went up one mark ( 385). t h i r t e e n  went down one mark ( 315). and 

one went up two marks (2$). The t eache r s  showed no p a r t i c u l a r  p a t t e r n s  

i n  t h e s e  changes. That is ,  i f  a t eache r  put  two ch i ld ren  up one mark 

he usua l ly  put  two o the r s  dawn. There weretwoexceptions.  One t eache r  
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marked a l l  f o u r  s t u d e n t s  i n  h e r  room down one yrade and another t e a c h e r  

marked seven of t h e  n ine  Ind ian  p u p i l s  i n  h e r  room up one ~ r a d e  o r  more. 

These chanyes r e f e r  on ly  t o  t h e  TWpected Srade Achieved column b u t  t hey  

r e f l e c t  t h e  cons is tency  between t h e  t e a c h e r s  w i t h  r e ~ a r d  t o  t h e  same 

c h i l d r e n  f o r  a l l  t h e  o t h e r  columns a s  wel l .  I n  S a t i n ?  2,  t h e n ,  t h e  

d i f f e r e n c e  a d  improvement n u s t  be a t t r i b u t e d  t o  t h e  twenty-five new 

I n d i a n  c h i l d r e n  who came i n t o  t h e  school  dur ing  t h a t  year .  Thei r  impact 

was n o t  s u f f i c i e n t  t o  s h i f t  t h e  mean wetted 7rade Achieved t o  any 

q r e a t  e x t e n t  b u t  t h e  l e v e l  of Compared A b i l i t y  i s  q u i t e  s h a r p l y  h i5he r  

i n  Rating 2 over  Rat ing 1. 

The n e t  r e s u l t  of a l l  t h e  columns, lookin.: a t  a l l  t h e  grades ,  

i s  t h a t  t h e  ex-pectations of t h e  t e a c h e r s  on t h e s e  f o u r  measurements 

weye low, 30th Fiatings were s i m i l a r  i n  t h e i r  o v e r a l l  r e s u l t s .  The mean 

Xxpected ;rade was a C-, t h e  average grade a t  which t h e  Ind ian  p u p i l s  

were expected t o  be on t h e  Occupational Program a d  between one-quarter 

and one-half were seen  a s  having a lower l e v e l  of a b i l i t y  t h a n  t h e  

c h i l d r e n  around them whi l e  only one-tenth were seen  a s  havino; a b i l i t y  

above t h e  average of t h o s e  of t h e  same age. 

VOW do t h e s e  expec ta t ions  compare w i t h  t h e  spoken comments on 

t h e  same ch i ld ren?  I f  t h e  spoken expec ta t ions  a r e  high b u t  t h e  marks 

g iven ,  and more s i g n i f i c a n t l y  t h e  program t h e  c h i l d r e n  a r e  expected t o  

be on, t h e  grade a t  which they  a r e  expected t o  l e a v e  and t h e  comparative 

l e v e l  of a b i l i t y  a r e  low, does t h i s  i n d i c a t e  a c o n f l i c t  w i t h  one of t h e  

express ions  of expec ta t ions  bein: f a l s e ?  

There i s  not  n e c e s s a r i l y  a c o n f l i c t  here.  Other f a c t o r s  i n  

t h e  s i t u a t i o n  have t o  be considered. For  t h e  t e a c h e r  r ece iv inq  new 
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on performance, t h e  p a s t  r e c o d  of t h e  I n d i a n  c h i l d r e n  was n o t  pa r t i cu -  

l a r l y  good and t h e  p r e p a r a t i o n  f o r  t h e  new work i n  t h e  new y e a r  could 

be expected t o  be i n  l i n e  wi th  t h e  marks given. The r eco rds  show t h a t  

f o r  t h e  f i f t y  c h i l d r e n  of 'itatin? 1, t h i r t y - f o u r  s tandard ized  Achievement 

r e s t s  had been adminis te red  and t h e i r  r e s u l t s  pu t  i n t o  l e t t e r  yrades 

a d j u s t e d  t o  3 r i t i s h  Columbia s tandards.  Table XXII shows t h e  r e s u l t s .  

E imi l a r ly ,  I n t e l l i g e n c e  Q u o t i e n t  t e s t s  had been done f o r  twenty-one 

of t h e s e  c h i l d r e n  and t h e  r e s u l t s  of t h e s e  a r e  a l s o  i n  Table K X I I .  

Thus, t h e  marks and o t h e r  e q e c t a t i o n s  of t h e  t e a c h e r s  may, i n  f a c t ,  

r e f l e c t  t h e  r e a l i s t i c  p i c tu re .  

:lowever, t h e  k inds  of expec ta t ions  which a r e  of most concern 

he re  t end  t o  be somewhat independent of performance a s  measured by marks. 

The t e a c h e r s  whose comments showed h ighe r  expec ta t ions  were no t  hy 

any means a l l  i n  t h e  primary yrades where t h e  h iyhe r  ra t in : s  were noted. 

Expectat ions such a s  were r e f l e c t e d  i n  t h e  comments r e f e r  t o  t h e  a n t i c i -  

p a t i o n  of change o r  t h e  l a c k  of t h a t  a n t i c i p a t i o n .  This i s  t h e  impact 

of t h e  r e sea rch  done on t h e  e f f e c t s  of expec ta t ions .  If change is  a n t i c i -  

pated and expected t h e n  it s t i l l  may occur ,  bu t  t h e  p r o b a b i l i t y  a d  t h e  

e x t e n t  of t h e  change i s  l i k e l y  t o  be lessened.  

TABLE XXII  AND INTELLIGE!?CE QUOTIENT TEST RESULTS 

?iumbers of ::arks 
T e s t s  

A 3 C i -  C C- 3 1;: 

Achievement T e s t s  0 0 1  1 4 2 3 5  

I n t e l l i p e n c e  Q u o t i e n t  T e s t s  0 0 2 1 4 11 3 

T o t a l  

34. 

21 
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There i s  no d a t a  i n  t h i s  s tudy t o  i n d i c a t e  whether t h e  

exnecta t ions  of any one of t h e  t eache r s  was any more r e a l i s t i c  t h a n  

t h a t  of any ot'ner of t h e  t eache r s  o r  whether t h e s e  exrpectations--positive 

ne,rative--had any e f f e c t  a t  a l l  on t h e  perf  err-xilice of any oC t,hc 

Indian  chi ldren.  (owever, i f  t h e  a t t e m t s  o_C t h e  researc? lers  t o  shorr 

t h a t  t h e  expectat ions of t h e  t eache r  has a yo found  e f f e c t  on t ' le per- 

Tomanco of h i s  pup i l s  tu rn  ont  t o  be conclusive a s  1 excect  them t o  be, 

t]?en t h e  relationship Setween t h e  low ve rba l  expecta t ions ,  t h e  l a 7  

wri t t en  cx?ecta t ions  and t h e  low performance oz t h e  I r d i a n  ?up i l s  t r j . 1 1  

!lave t o  be c a r e f u l l y  examined. 
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Chapter 4 The a u a l i t i e s  ieeded i n  t h e  Teacher and t h e  

Purpose of t h e  School i n  i o r ~ a t e  Park 

One of t h e  ques t ions  asked t h e  t e a c h e r s  was whether s p e c i a l  

courses  were e i t h e r  necessary o r  u se fu l  f o r  t e a c h e r s  ass iqned  t o  , o r ~ a t e  

School. t'he s p e c i a l  courses  were u s u a l l y  def ine4 as courses  i n  anthro-  

p o l o q ~ ,  o r  ones i n  educa t ion  dealin: w i t h  t h e  educa t iona l  problems of 

minor i ty  youps .  

Of t h e  t e n  t e a c h e r s  who d iscussed  t h i s  ques t ion ,  t h r e e  came 

out  f l a t l y  i n  t h e  negat ive.  Such courses  were n e i t h e r  u s e f u l  nor  

necessary. One of t h e s e  t h r e e  t e a c h e r s  f e l t  t h a t  t h e  s i t u a t i o n  a t  

;,or,:ate simply d i d  not  warran t  any t r ea tmen t  no t  needed elsewhere because 

t h e  school i t s e l f  could not  be d i s t i nqu i shed  i n  any way from any o t h e r  

middle c l a s s  suburban school.  The o t h e r  two took t h e  d i a m e t r i c a l l y  

oppos i te  tack.  The school  was c e r t a i n l y  d i f f e r e n t  a d  had i t s  own 

p e c d i a p  problems bu t  experience was t h e  only u s e f u l  teacher .  One 

t e a c h e r  s t a t e d  t h a t  courses  of t h i s  n a t u r e  could be harmful. "You have 

t o  ta ' te  t h e s e  people a s  t h e y  are .  .I0 one can  t e a c h  you. You shouldn ' t  

absorb  what o the r  people t h i n k  about  minor i ty  groups.I1 

the o the r  seven t e a c h e r s  were not  a t  a l l  e n t h u s i a s t i c  bu t  

d i d  f e e l  t h a t ,  under t h e  r i z h t  c i rcumstances,  e x t r a  t r a i n i n ?  could be 

However, t h o s e  circumstances were q u i t e  p a r t i c u l a r .  in- 

s e r v i c e  t r a i n i n ?  was t h e  only  use fu l  k ind;  o r  course  work a f t e r  t h e  

t e a c h e r  had had some exper ience  i n  t h e  classroom w i t h  Ind ian  ch i ldren .  

1f t h e  course  work was t aken  p r i o r  t o  t h e  exper ience  a d  was t h e o r e t i c a l  
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it was quickly for:otten. If it was taken p r io r  t o  t h e  experience and 

was p rac t ica l  it could s t a r t  f e a r s  i n  some teachers which would i n t e r -  

fere with t h e i r  ac tua l  a b i l i t y  t o  cope with the  s i t ua t i ons  when they 

f i n a l l y  appeared. The course work a l so  had t o  deal  with t he  present 

day s i t ua t i on  on l o c a l  Reserves and be presented by someone who was 

c l ea r ly  well  acquainted with t he  people whose chi ldren were comin; t o  

t he  school. Someone who had "read a l o t  of books was of no use." 

of t he  teachers a l s o  discussed t he  kind of teacher required 

i n  a school such a s  Norgate. Two f e l t  t h a t  anyone who had the  usual 

q u a l i t i e s  of a good teacher was a l l  t h a t  was required. The s i t ua t i on ,  

once again,  d id  not require any specia l  cha rac t e r i s t i c s  or  a b i l i t i e s .  

The other seven d i s a y e e d ,  expressinz t h e  opinion t h a t  t he  teachers 

should de f in i t e ly  be spec ia l ly  picked f o r  t h a t  school. The q u a l i t i e s  

t he  teachers were t o  have were not i n  any way dependent on t h e i r  

t r a in ing ,  althouzh one mentioned t h a t  t r a in ing  i n  a school with Indian 

pupi l s  would be valuable i n  t h a t  t he  new teacher conld see how Indian 

chi ldren worked when there  were no Nhite chi ldren around t o  make com- 

parisons inevitable.  

7<owever, course work on the  education of minor i t ies  o r  spec ia l  

education of any s o r t  was not a necessi ty and i n  no way was it t o  be 

construed a s  a requirement. The main q u a l i t i e s  a teacher did require  

were a de f in i t e  de s i r e  t o  teach i n  a school with Indian pupi ls ,  a 

willin:ness and an a b i l i t y  t o  recognize and handle problems re la ted  t o  

these  pupi ls ,  an openness t o  new ways of solvirxi; problems, and corn- 

passion. The same q u a l i t i e s  a s  could be expected i n  any g o d  teacher 

were su f f i c i en t ,  but more of each of them. 
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If t h i s  was t h e  kind of teacher  requi red ,  then  what was t h e  

r o l e  of t h a t  t eache r  i n  t h e  school ,  and what were t h e  aims of t h e  school  

a s  a whole? There i s  no ques t ion  t h a t  t h e  t eache r s  saw i n s t r u c t i o n  i n  

bas i c  s k i l l s ,  an  explanat ion of concepts,  a development of i n d e p e d e n t  

t h o u ~ h t ,  t h e  nurturinc: of a love  of knowled~ge and. a joy i n  learnin=--  

t h e r e  i s  no ques t ion  but  t h a t  t h e  teachers  saw these  a s  bas i c  and 

primary aspects  of t h e i r  job. 3ut when t h e  ques t ion  was asked i n  order  

t o  exvlore t h e i r  concept of what t h e i r  job i n  t h e  school  was, and what 

t h e  school  a s  a whole was t r y i n g  t o  accomplish, only one of t h e  eleven 

mentioned any of t h e s e  aspects .  This  mat ter  was b r o q h t  up l a t e  i n  t h e  

in terv iew and it i s  q u i t e  poss ib le  t h a t  t h e  s u b j e c t  mat ter  d iscussed  

up t o  t h i s  po in t  had t h e i r  minds operatip;. i n  o the r  channels,  and thus  

it i s  a l s o  q u i t e  poss ib le  t h a t  they  were simply taken f o r  ?ranted a s  

u&erstood--that t h e s e  were i n t e g r a l  p a r t s  of t h e  school ' s  job. 

However, it was c l e a r  t h a t  t h e r e  were d e f i n i t e l y  o the r  t h i n q s  t o  be 

done by t h e  school a s  well .  From here  on, a s  usual ,  t h e r e  was considerable 

variance. 3ut on t h i s  t h e  t eache r s  were ayreed, p a r t i c u l a r l y  f o r  t h e  

Indians ,  school was more than  a place t o  l e a r n  t o  read,  w r i t e  and do 

ar i thmet ic .  

'mo of t h e  t eache r s  shared s t r o n ?  f e e l i n z s  t h a t  t h e  school 

was t o  provide t h e  Ind ian  pup i l s  wi th  t h e  bas i c  t o o l s  they  needed f o r  

dec i s ion  maltin.;, but  it was t o  i n t e r f e r e  wi th  t h e  present  c u l t u r a l  

l i f e  of t h e  Indians a s  l i t t l e  a s  poss ib le  and t o  work a s  hard a s  poss ib le  

t o  ensure t h a t  what was t a u s h t  was a s  f r e e  a s  poss ib le  of s u b t l e  o r  

open a t tempts  t o  i n c u l c a t e  iJhite,  middle c l a s s  values. They saw t h e  

Indians  a s  a people who had many t h i r q s  i n  t h e i r  favour;  a c u l t u r e  which 



t h e  Indians  f e l t  was a s  good a s  t h e  dominant J h i t e  c u l t u r e ,  and a n  un- 

bounded and unchanneled enthusiasm t o  d i scove r  thin:;s. The job of 

t h e  school  was t o  provide t h e  means by which t h e  d e c i s i o n s  could be  

made a s  t o  what !cind of l i f e  t h e y  wanted a d  what a s p e c t s  of t h e  

dominant lJhite c u l t u r e  could be f i t t e d  i n t o  t h a t  way of l i f e .  They 

considered t h a t  it was no t  t h e  job of t h e  school  t o  dec ide  t h a t  t h e  

d h i t e  c u l t u r e  was b e t t e r ,  t h a t  t h e  middle c l a s s  va lues  represented  t h e  

b e s t  of t h e  '{Jhite c u l t u r e  and t h a t  Ind ian  people e i t h e r  d i d  o r  should 

want these .  

! ]e i ther  of t h e s e  two t e a c h e r s  f e l t  t h a t  t h e  school  was do in^ . , 

t h e  job it should have been doing. On t h e  con t r a ry ,  both f e l t  t h a t  t h e  

school  was moderately succes s fu l  i n  teaching  t h a t  t h e  Nhite c u l t u r e  was 

t h e  b e s t ,  i n  i n c u l c a t i n ?  middle c l a s s  va lues ,  and i n  weeding out  those  

t h a t  d i d  not  f i t  i n  w i t h  t h e  r e s u l t i n 2  pa t t e rn .  One of t h e s e  two s a i d ,  

If we have a n  a h ,  i t ' s  j u s t  f o r  them t o  f i t  i n  and 
be no d i f f e r e n t  from t h e  middle c l a s s  i d e a  t h a t  we have. 
They just have t o  fit i n  n i c e l y  and n o t  be a s o r e  thumb 
sticlciny out.  T h a t l s  what we're doing t o  them. ;Jhether 
t h a t ' s  our  aim, I d o n ' t  know. I d o n ' t  t h ink  people have 
s a t  down and t h o q h t ,  'What do we do? kJhy a r e  we here?  
; h a t  a r e  we t r y i n j  t o  do? Are we t r y i n ?  t o  nake them 
i n t o  middle c l a s s ,  o rd ina ry  c i t i z e n s  t h a t  f i t  i n t o  s o c i e t y ?  
O r ,  a r e  we t r y i n g  t o  make them what 's  b e s t  f o r  them?' 
I don ' t  thin!! anyone's considered it. 

The r e s t  of t h e  t e a c h e r s  had considered t h i s  q u e s t i o n  and had 

one theme i n  ayreement. Thei r  job was t o  h e l p  t h e  c h i l d r e n  i n  a way 

which would enable  them t o  make a b e t t e r  l i f e  f o r  themselves t han  t h e i r  

p a r e n t s  had a t  t h e  present .  

For one of t h e  t e a c h e r s  t h i s  aim nean t  simply t h a t  he was 



i n t e - r a l  p a r t  i n  t h e  l i f e  of t h e  Ind ian  community, a s  wantin? t o  be 

an  avenue f o r  express ion  of t h e  Indian  c u l t u r e  and by t h i s  h e l p  t h e  

I n d i a n  c h i l d r e n  and t h e i r  pa ren t s  t o  have more p r i d e  i n  t h e i r  c u l t u r a l  

h e r i t a ~ ~ e .  However, he a l s o  f e l t  t h a t  t h e  school  was not  succeedin? in 

t h i s .  ,;or:ate school  was a d h i t e  school  w i t h  Ind ian  v i s i t o r s .  A l a r  ;e 

d i s p l a y  of Ind ian  a r t i f a c t s  i n  t h e  l i b r a r y  turned  it i n t o  an  o u t ~ o s t  of 

t h e  xeserve,  no t  a showcase f o r  members of t h e  school .  i;e s a i d ,  

i ,Ji th t h e  d h i t e  community we seek t o  f i n d  out  what t hey  
want a s  f a r  a s  t h e i r  c h i l d r e n  a r e  concerned because we 

push them. !de have t o  fo l low i n  some areas .  'Je 
c a n ' t  push them i n  a l l  a reas .  3u t  a s  f a r  a s  t h e  I n d i a n  
i s  concerned we simply assume t h a t  we know what i s  b e s t  
f o r  him. It i s  perhaps here  t h a t  we a r e  makin2 t h e  
fundamental e r r o r .  We t h i n k  we a r e  yivin? him sonethin, 
he needs but  maybe we a r e n ' t  doin:  t h i s .  we a r e n ' t  
t eachin2  him what he needs t o  know a t  a l l .  Je assunle 
we a r e  doin ;  t h i s  bu t  we may n o t  be doing it a t  a l l .  We 
ape simply t r y i n :  t o  make him i n t o  a S e t t e r  ? k i t e  man. 

m o  of t h e  o t h e r  t eache r s  were a l s o  concerned about what 

other stressed t h a t  t h e  aim of t h e  school  was not  t o  brea!c down t h e  

he f e l t  t h a t  t h e  messase of s o c i e t y  i n  g e n e r a l  t o  t h e  Indians  was to 

. . we a r c  n o t  t e l l i n$ ;  them t o  l e a v e  t h e i r  a p t  
t o  t h e  museum : Y O ,  I t h i n k  we a r e  t r y i n ;  

t o  he lp  them preserve  what We t h i n k  i s  yood i n  t h e i r  
c d t u r e .  In o the r  words, 'Some be our  neiqhbours. I>on't 



l i v e  next  door ,  b u t  be our nei;hbours. ? r ing  your 
ca rv i rqs .  z i n  : your b e a u t i f u l  a r t  work. Leave your  
dance b e h i d .  Live i n  a house a couple of Sloclcs awa;r. 
iave t h e  luxury  a i d  comforts we have. 7e an  uo-r iyht  

and hard workin; member of our  soc i e ty .  Leave youla 
boozin: and s o  on behid. lave two o r  t h r e e  chi l i ; ren,  
what you can  a f fo rd .  k e s s  your c h i l d r e n  properly.  

ntho your cl-ddren.' All t h i s  s o r t  of thin;. 7 thin1: 
t h e  sc\ool  i s  perhaps t r y i n -  t o  educate  t h e  youn; c h i l d  
so  t h a t  t h e  youny c h i l d  w i l l  y e t  away. I thivl i  we a r e  
d e f i n i t e l y  t r y i n :  t o  do t h i s .  ,;aybe not  consc ious l~y ,  
hu t  sub-consciously . . . I t h i n k  t h a t  sub-consciously 
we f e e l  t h a t  t h e  job we a r e  doin?  i s  goinq t o  cause 

and i n t e ~ r a t i o n .  I t 's  : o h -  t o  happen 
throq:yh time. 

'The o the r  s i x  t e a c h e r s  were faced wi th  no such complexi t ies ,  

I thirlc we a r e  t ry in ;  t o  produce c h i l d r e n  who a r e  b e t t e r  
t han  t h e i r  pa ren t s ,  f o r  t h e  most p a r t ,  no t  a l l  of them. 
Like f o r  t h e  a d  t h e  , we a r e  t r y i n -  t o  
produce b e t t e r  t h a n  t h e i r  parents .  Xe a r e  t r y i n q  t o  
maice then want more than  t h e i r  lsarents seen  t o  want. :Je 
a r e  t ryin. ;  t o  h e l p  thorn achieve :oals  which w i l l .  helo 
thelq throu:;h l i f e  r a t h e r  t h a n  s i t t i n :  bac!c and beinr; 
conten t  w i th  t h e i r  $4,000.00 a y e a r  o r  $2,000.00 a y e a r  
fop  tile rsst of t h e i r  l i v e s .  c2ha t  m a n s  to3 want nore  
of everythin?. !;ore educat ion,  more l e a r n i n  : , nore  food,  
n i c e r  c l o t h e s ,  j u s t  b e t t e r  throuc:h l i f e .  

I wouldn't  s a y  t h a t .  I d o n ' t  th ink  t h e s e  a r e  mitltile 
c l a s s  values.  ' f ia t  i aln  t ry in ;  t o  do  i s  j u s t  t o  open t h e i r  
eyes t o  s e e  what they  real l -y do want around here.  :]e were 
t a l k i n g  about  d i f f e r e n t  occupations. wants t o  be 
an a i r l i n e  p i l o t  i n  t h e  worst  way. wants t o  
t o  dn ive r s i t y .  I d o n ' t  i f  t h e y  r e a l l y  r e a l i z e  wl?at 
t h i s  rneans. 

,-lass ways of ob ta in in?  t h e s e  c o a l s  t h u s  they  themselves were 
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- i v i n :  un and l o s i n  - whatever dif 'fercnces t hey  'lad wlzicl~ t L l e g r  m i ~ h t  

~z~?ric?r o the r  c ircumstances wish t o  keep. t'L t h i r d  t eache r  s a i d ,  " , J e l l ,  

if i t ' s  a n  imnrovement, why n o t ?  I f  you can  yo f u r t h e r ,  a l l  r i g h t  t h e n  

;o fur ther . "  

From t h e  d i s c u s s i o n  of t h i s  ques t ion  wi th  t h e  t e a c h e r s ,  OIIQ 

t h i n ?  s t ands  c l ea r .  'The aims and p o l i c y  of t h e  school  w i t h  reyard  t o  

i t s  Imt ian  p u p i l s  were no t  a c a r e f u l l y  worked out  p a t t e r n  of .;oaJ-s a& 

methods. "le t e a c h e r s  who most s h a r ~ l y  d i s a p e e d  w i t h  t h e  job t h e y  sat., 

t h e  sclloo~- ioim;,  were a l s o  t h e  ones who mentioned t h i s  lac?< of con- 

census and were t h e  most concerned about  t h a t  lack .  The ma jo r i t y ,  

q u i t 0  l i l c s ly  because it f e l t  i t s e l f  t o  be t h e  n a j o r i t y ,  d i d  n o t  torment 

on e i t h e r  t h e  l a c k  of aims for t h e  school  o r  t h e  l a c k  of d i s c u s s i o n  

conce rn in ;  such a  matter .  



Chapter -5 ~ u m a r y  and Conclusions 

,?hat a r e  t h e  schools  supnosed t o  do? \.hat aae t h e  aims and 

purposes of education? This has been a popular t o p i c  f o r  debate  s ince  

conservative, o r  a hapny . . or  uneasy mixture of both,  have been sit tin^ 

very Although t h e  examples he uses  a r e  from t h e  ;lnerican 

scene,  Canadian counterpar ts  a r e  easy t o  f ind .  

The problems of modern technolozy, t h e  increas in?  
mobi l i ty  of t h e  p o p i k t i o n ,  t h e  Soc ia l ,  moral and c u l t u r a l  
consequences of a f f luence ,  concentrated power a& de- 
personal iza t ion  of community r e l a t i o n s ,  a l l  t h e s e  f a c t o r s  
aye maltin:: t h e i r  impact On h e r i c a n  education. A t  t h e  
same time t h e  schools  a r e  bein,? asked t o  win t h e  cold  
war, s t o p  t o o t h  decay, r e s t o r e  t h e  n a t i o n a l  f i b r e ,  prevent 
c o m u n i s t  brainwashin?, warn about t h e  e v i l s  of a lcohol  
and tobacco, c l o s e  t h e  m i s s i l e  gap, e n t e r t a i n  t h e  comqunity, 
open t h e  col lege  ya tes ,  t each  ' s l i r i t u a l  va lues ' ,  save 
tile c i t i e s  and prorndyate c l ean l iness .  sJhen t h e  Xussians 
!,eat t h e  United S t a t e s  i n t o  space wi th  Sputnik, t h e  schools  
weye blamed. !hen t h e  Chinese Communists brainwashed 
pr isoners  i n  Corea, t h e  schools  were blamed. And when 
soneone d e t e c t s  a shor taze  of doc to r s  o r  d e n t i s t s  o r  
on,;ineers,  t h e  schools  a r e  blamed f o r  t h a t , t o o .  I t ' s  
a ?rea t  old American t r a d i t i o n .  The f i r s t  ::assachusetts 
school Law, 1647, was w r i t t e n  t o  c m b a t  a publ ic  meance 
known a s ,  'ye oulde de luder ,  Satan.' 

(Schraq 1945: 2)  

From t h e s e  s tatements  and t h e  i n t e r e s t  i n  educat ion t h e y  



e s 7 r e s s e s  t h e s e  aims i n  s o c i o l o ~ i c a ~  terrns. :ie s e e s  t h e  educa t iona l  

s,;rs.tom 3s t h e  m a n s  by which knor*~led.;e, s k i l l s  avld va lues  a r e  trans- 

?er red  froin one :eneration t o  t h e  next ,  t h u s  ensurin:  con t inua t ion  of 

a way of l i f e  of a people. Some w r i t e r s  s e e  educa t ion  a s  t h e  prilne 

weapon, and t h e  schools  a s  t h e  batt1e:;round i n  t 5 e  f i 2 h t  t o  p a r a n t e e  

democracy. Clark (1963: l lc.5) says ,  

'?fie most compelling ary;ument f o r  providinl: t h e  
m a x i m u r n  s t i m u l a t i o n  f o r  a l l  American c h i l d r e n  with0115 
r e q s d  f o r  t h e  s o c i a l ,  econonic,  r a c i a l  o r  n a t i o n a l  
back::roud of t h e i r  pa ren t s  i s  t h e  f a c t  t h a t  t h e  
e f f e c t i v e  func t ioning  of a dynamic democracy demads  
t h i s  . . . The substance r a t h e r  t h a n  t h e  v e r b a l i z a t i o n  
of democracy depends upon our  a b i l i t y  t o  extend a d  
deepen t h e  insi, :hts of t h e  people. Only a n  educated 
people can  be expected t o  make t h e  t,ype of choices  which 
a s s e r t  t h e i r  freedoms and r e in fo rce  t h e i r  sense  of 
s o c i a l  r e s p o n s i b i l i t y .  

Any w r i t e r  on t h e  s u b j e c t  of disadvantayed c h i l d r e n  s t r e s s e s  

bus ines s  of educa t ion  i n  our  s o c i a l  democracy t o  e l i m i n a t e  t h e  in -  

t h o  d e b i l i t a t i n z  e f f e c t s  On educa t iona l  pr0;reSS of pa ren t s  w i t h  s o c i a l ,  

c u l t u r a l ,  and economic disadvantases .  

Very few w r i t e r s  s e e  educa t iona l  systems and t h e i r  schools  a s  

coming even c l o s e  t o  accomplishirvc: t h e  g o a l s  t h e y  s e t  f o r  them, but  



of reforms necessary e i t h e r  i n  i t s e l f  o r  i n  soc i e ty .  i n  h i s  book 

t i t l e d ,  ';ducation f o r  Alienat ion,  (1956: 1) Fickerson says ,  

There i s  l i t t l e  evidence t o  support  t h e  content ion  
by many l e a d e r s  i n  p ro fe s s iona l  educa t ion  t h a t  . . . t h e  
publ ic  schools  t a k e  t h e  l ead  i n  e f f ec t in ( ;  s o c i a l  chanye. 
I n  r e a l i t y ,  h i s t o r y  i n d i c a t e s  t h a t  i n  a l l  s o c i e t i e s  where 
publ ic  educa t ion  developed, it has  served a s  a r e f l e c t o r  
of t h e  e x i s t i n %  s o c i a l  order.  

iimeyous s t u d i e s  e x i s t  which show t h a t  educa tors  a r e  scenerally conser- 

v a t i v e  i n  t h e i r  a t t i t u d e s  toward t r a d i t i o n  anci chanqe ard  tend t o  be 

fo l lowers  of t h e  main roads r a t h e r  t han  t r a i l b l a z e r s .  ieorge Spindler 

i n  Raths 1965: 128) p u t s  a n  explana t ion  of t h i s  c h a r a c t e r i z a t i o n  of L 
t e a c h e r s  i n  an thropologica l  terms which c l a r i f i e s  it somewhat. I!e 

a d  acc red i t ed  t o  t h a t  s t a t u s  and role." 

Leavin? f o r  t h e  moment t h e  ques t ion  of whether o r  no t  t h e  

aims of education a s  t hey  a r e  r e l a t e d  t o  I n d i a n  educat ion.  R, :q. 

schools a& t h e i r  long a s s o c i a t i o n  wi th  I n d i a n  education. Tjowever, he 

then  says ,  "However a p t  t h e s e  c r i t i c i s m s  may be  . . . t h e  church- 

oriented schools were no t  shaped s o l e l y  by r e l i g i o u s  h i e r a r c h i e s .  :lather 
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' Ih i l e  somewhat modified, t h e s e  views a r e  comon today, I n  

t h e  I n d i a n  a rd  Cskimo Uuca t ion  3 u l l e t i n  of t h e  Summer 2ess ion  a t  t h e  

Univers i ty  of Alberta  i n  1956, page 3, t h e  followiq: aim of I n d i a n  

educa t ion  i s  s e t  f o r t h .  "The lonl: term g o a l  of educa t ion  i n  Ind ian  

a& +:sltirno schools  should be t h e  i n t e g r a t i o n  and a c c u l t u r a t i o n  of I n d i a n  

and. .&kimo peoples  i n t o  Canadian s o c i e t y  wh i l e  addi rq  some elements of 

t h e i r  c u l t u r e  t o  ours  and accep t in?  some of our c u l t u r a l  p a t t e r n s  s o  

t h a t  f i n a l l y  both c u l t u r e s  w i l l  be enriched." I n  h i s  1958 r e p o r t ,  

'ia~qthoyn says t h a t  schools  have been important  i n  r e l a t i o n s  between t h e  

dominant Canadian s o c i e t y  and Indians  f o r  s e v e r a l  ~ e n e r a t i o n s  w i t h  

" the  > k i t e s  i n  :-;enera1 . . . expect in? t h e  schools  t o  l e a d  each new 

of Ind ians  ac ros s  s o c i a l  and economic b r idges  t o  a  s t a t e  of 

i d e n t i t y  wi th  t h e  ma jo r i t y  c d t ~ r e .  " ( 19% 619) 

:avinq looked a t  t h e  views of Canadians over t h e  l a s t  three 

hundred yea r s  l e t  u s  look a t  t h e  views expressed by some of t h e  Ind ian  

p a r e n t s  on t h e s e  top ic s .  Xhen t h e  s u b j e c t  of t h e  purpose of t h e  school  

was r a i s e d  t h e r e  was no outcry  f o r  courses  on Ind ian  h i s t o r y  t o  be 

included o r  j 'riday a f te rnoon c l a s s e s  i n  S a l i s h  Cerenonial  9ance o r  

t h e  S a l i s h  l a q u a y e ,  o r  more boolts i n  t h e  l i 5 r a r y  concern in l~  Indians .  

'rhe c l o s e s t  cornment t o  t h e s e  ideas  was t h e  concern expressed by a  fekr 

t l la t  t h e  1~is tor .y  books used by t h e  c h i l d r e n  be r ev i sed  t o  -;ive a  t rue  

v e r s i o n  of t h e  r o l e  of t h e  Indians  i n  Canadian h i s t o r y .  I n  l a t e r  in te r -  

views one gave ;enera1 approval- t o  a n  a f te rnoon op t iona l  

a c t i v i t y  c l a s s  a t  t h e  school  i n  which one op t ion  open t o  a l l  was 

Ind ian  beadwork. She, however, had en ro l l ed  h e r  d a w h t e r  i n  t r a c k  and 

Cj-sld because she Was : o d  a t  it. 









proved by many excel le i i t  teachers .  ?owever, it i s  more d i f f i c u l t  

simply because t h e  t eache r  must consciously work out t h e  f a c t o r s  

operat ing on h i s  s tuden t s  i n  nany d i f f e r e n t  s i t u a t i o n s .  Pressures  and 

t ens ions  which t h e y  themselves may f i n d  it d i f f i c u l t  o r  i n p o s s i b l e  t o  

d i scuss  o r  expla in ,  rtiust be i d e n t i f i e d  by t h e  t eache r  i f  t hey  a r e ,  

once aza in ,  t o  be used or  mi t i j a t ed .  Occasionally a s  we l l ,  t h e  a c t i o n s  

which t h e  teacher  and t h e  s tuden t  th ink  appropr i a t e  f o r  a s p e c i f i c  

s i t u a t i o n  my d i f f e r ;  i n t e r p r e t a t i o n s  of each o t h e r s 1  ac t ions  nay a l s o  

d i f f e r  because of t h e  d i s p a r i t y  between back,;rounds. The r e s u l t i n q  

a t t i t u d e  of t h e  t eache r  toward t h e  c h i l d  and h i s  resul t in :  teachin(; 

s t y l e  w i l l  have tremendous inf luence  on t h e  s e l f  ima2e of t h e  c h i l d  and 

on t h e  quan t i ty  and q u a l i t y  of t h e  successfu l  experiences of t h e  c h i l d  

i n  t h e  school s e t t i n ? .  The r e s p o n s i b i l i t y  f o r  makin? t h e  appropr i a t e  

t h e  school  an3 not  wi th  t h e  chi ld .  Qcutsch puts  t h i s  very important 

poin t  a s  b l u n t l y  and a s  f o r c e f u l l y  a s  it can be put. He says ,  

The r e s p o n s i b i l i t y  f o r  devisin,; methods oC teaching 
ch i ld ren  from discontinuous e n v i r o m e n t s  r e s t s  s o l e l y  
wi th  t h e  school. If t h e  c h i l d r e n  a r e  not  learnin(: i n  
school--as has Seen made abundantly c l e a r  i n  many studies-- 
then  t h e  f a u l t  l i e s  wi th  t h e  curr iculum, oryaniza t ion  
and methods of t h e  school ,  not  wi th  t h e  c h i l d r e n  o r  
t h e i r  parents .  

(1967: v i i i )  

The e thnocent r ic  t eache r  is  aware of t h e  d i f f e r e n c e s  which 

e x i s t  between t h e  behavior p a t t e r n s  of t h e  c h i l d r e n  ard  h i s  own. Rowever, 

h i s  i n t e r p r e t a t i o n  of t h e i r  a c t i o n s  i s  i n  terms of h i s  a ~ n  back;round 

and he i s  e i t h e r  unaware of t h e i r  aJn i n t e r p r e t a t i o n  o r  assumes they  

a r e  using t h e  same s t a x l a r d s  a s  himself. :ie i s  wearin? g l a s s e s  which 

:;ive everything a colour from a very  s p e c i f i c  ran;e o r  b l o t  it 
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out completely. 

The term Deutsch uses t o  des icnate  t he  chi ldren he i s  

r e f e r r i n ;  t o  i n  t h e  above reference i s  'disadvanta;edf. <\nother 

p r i t e r ,  iTavi.;hurst, defines t h i s  term a s  f o l l a ~ s :  " ... those who 

lack the  !tnawledqe, s k i l l s  and a t t i t u d e s  which enable people t o  main- 

t a i n  themselves and t o  achieve economic a d  personal secur i ty  i n  t he  

contemporary urban environment." (1965: j) It i s  most important t o  

r ea l i z e  t ha t  t h e  majority of t h e  chi ldren on t h e  Capilano ?eserve do 

not come from cu l tu r a l l y  o r  soc i a l l y  disadvanta-;ed homes. 'There a r e  

some who do come from homes where unemployment, alcoholism, and poverty 

a c t  a s  i n t e r r e l a t ed  and dis integrat inr :  fo rces  on fa7lil-y morale and co- 

hesion. There a r e  a few, from environments li!ce these ,  who could be 

cal led soc i a l l y  and economically disadvanta7ed. !lowever, usin.; t he  t e rn s  

of reference supplied from .<dm on pa,:e four of Chapter 1 of t h i s  study, 

t he  res idents  of t he  Capilano Reserve could be described a s  lower c l a s s  

on the  economic scale.  Thus, t h e  problems nentioned before caused by 

t h e  difference i n  background between teacher  a d  pupi l  a r e  a   art of the  

;or?ate scene, even t h o y h  t he  majori ty of t he  chi ldren do not suf fe r  

fronl t h e  sever i ty  of t h e  d i f f i c u l t i e s  described by wr i t e r s  l i k e  

i a v i ~ h u r s t  a d  Deutsch. 

While t h e  res iden ts  of the  Capilano ?eserve have been 

ascribed a lower c l a s s  s t a t u s  using t h e  measures of income a d  education, 

t he  s ia ;ni f icant  matter i n  t h e i r  re la t ionsh ip  with t h e  teachers a t  

;Ioy-ate i s  t h a t  they a r e  Irdian.  Yawthorn warns against  confusin,.; t he  

value system and soc i a l  behavior pa t te rns  of t he  lower 

c l a s s  a& t h e  Indians. A t  times there  i s  an obvious surface s i m i -  
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l a r i t y .  iowever, t he  ra t iona le  behind t he  act ions  of t h e  two -youps 

may be e n t i r e l y  diyferent  inakinc: the  s imi l a r i t y  qu i t e  super f ic ia l .  

lot only do Indian chi ldren share sone of t h e  d i scon t inu i ty  

eqe r i enced  by chi ldren f ron  lower c l a s s  homes when they meet the  niddlc  

c l a s s  teacher a d  classroon,  the.y a l s o  suf fe r  from a sharper discont inui ty  

and occasional clash because t h e  teacher i s  from the  dominant cu l tu re  

a s  wel l  a s  bein-; middle class.  Let me s t r e s s  a y a i n t h a t  it is the  res -  

pons ib i l i ty  of t h e  school an2 t h e  teacher t o  malce school a successful  

learning experience f o r  t h e  child.  ;here  t h e  teacher does not see or 

cannot understand t h i s  d iscont inui ty ,  t h i s  job becomes more d i f f i c u l t .  

is the  ethnocentric teacher. 

cefore we discuss  t h e  s i t ua t i on  a t  Roryate i n  more d e t a i l  one 

point rmst be made. 3urir-q tho twelve months I shared a s t a f f  room with 

them, the  teachers a t  l o r ~ a t e  demonstrated c l e a r l y  that they were pro- 

ressional  teachers with t he  best  i n t e r e s t  of t h e i r  pupils  a t  hear t  who 

did, t h e i r  jobs conscientiously. They were pleasant people wi t5  the  usual 

mixture of human s t rengths  a d  weaknesses such a s  can be f o u d  i n  any 

s t a f f  room, board room o r  lunch room anyw11ere. h statement such a s  t h i s  

i s  necessary so  t h a t  no ca r ica ture  i s  made up by t he  reader from any 

combination of statements taken from the  e a r l i e r  chapters. There was no 

car icature  of a teacher present i n  t h a t  school. 'o attempt has been made 

t o  1j-k tozether viowpoints on t h e  various topics .  There a r e  three 

reasons f o r  th i s .  S i r s t ,  bein: human, t h e  teachers  were i n c o n s i s t e ~ t  

a d  while they acted upon a s t a t ed  conviction i n  one area they would 

express views and ac t ions  a t  sone variance t o  t he  previous ones i n  another 

area. Second, i n  t e rn s  of t he  overa l l  theme of t h e  study t he r e  was 
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no useful  purpose t o  such a linlta:~e. Third, with any linkin.* toc<etl?ey 

of viewpoints the  i d e n t i t i e s  o; t h e  vai-ious teachers could more e a s i l y  

be established. This was t o  be avoided, s ince ,  again, it could serve 

no u s e f ~ i l  purpose and would ce r t a in ly  be unethical .  

1avir-q sa id  t h a t ,  it nust  be s t a t ed  t h a t  the  ethnocentric it;^ 

of the  na jo r i t y  of the  s ta f f  was re la ted  t o  t he  l o w  exnectations ant: 

+.ras one of the s i ~ n i f i c a n t  contributin-; f a c to r s  t o  t h e  l a w  acadenic per- 

formance of t h e  Indian punils. iot a l l  of t h e  s t a y  was e q u a l b  cthno- 

centr ic .  Zone were only mildly so  i n  some areas.  One teacher did not  

come under t h a t  defivlition a t  a l l .  The degree t o  which t he  s t a f f  was 

ethnocentric i s  best  judged by lookin? a t  t h e  Srealrda~~.rn of views i n  

chapters 2, 3 a d  4. :lowever, where it occurred, t h i s  l ack  of knowled-e 

of the  c t i l tura l  and soc i a l  backgrounds of t he  chi ldren,  t h e  e f f ec t s  or 

t h e  contras t  of those 'oackyounds w i t %  t h e i r  own, and the  outcome i n  

terms of behavior of bot5 t h e  backpounds and t h e  possible confl icts--  

t h i s  lack of ltnolrrled~e was an undoubted hindrance t o  t he  c rea t ion  of an 

e f fec t ive  learnin: s i t ua t i on  i'or t 5 e  i:divFdual Indian student. 

I w i l l  use th ree  examples t o  i l l u s t r a t e  t h e  e thnocentr ic i ty  

t o  wllicfl I re fe r .  Cleanliness was mentioned vo lun ta r i ly  by a l l  but one 

of t he  teachers durin; t h e  course of t h e  interviews. 'or t h e  majority 

i t  was used a s  a handy measuring stic'c; ihose who wore li -k& clot!linc: 

and obviously soul;ht a f t e r  c leanl iness  were a t t r ibu ted  51-eater d r i ve  

and des i r e  than those who tended t o  wear heavy pullovers a d  sqeaters  

a d  more frequently had d i r t  on t h e i r  hands, behimi t h e i r  e a r s ,  e tc .  

'The s i -n i f i cance  or" a l l  -this is  not whether, i n  f a c t ,  t h i s  re la t ionsh ip  

existed. The s i y i f i c a n c c  i s  i n  t he  choice of measwenents used. 337 
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TJ oxn ~ e r s o n a l  a s s e s s m n t  of t ' i e  quantit.7 and t h e  unerdin-  n a t u r e  

of t h e  p;-esswe :ram t h e  ~ e d i a - - a  * r c s s l u e  which mst inr l ica te  s a l e s  

volum+-the ave r s ion  t o  a lac' :  of c l e a n l i n e s s  i i x l u d i n -  t h e  presence 

o?  every awl1 e r c c p t  a11 a r t i f i c i a l  one +on any source  c l o s e  t o  3one 

o r  person has . o t  t o  t h e  l e v e l  of a nilc:  ?hobia. :iccorcij.n- t o  t h e  

a d v e r t i s e l e n t s ,  which i n d i c a t e  t h e  c l a s s  e r ~ e c t e d  t o  buy, a l l  t h e  nirj:!le 

c l a s s  success  s y x b o l ~  a r e  war. o r  l o s t  accord in :  t o  tLle ?resence o r  

absence of t h e  r i ; h t  smell and t h e  a p p r o p r i a t e  h a i r  co rd i t i on .  Boy 

i n d i v i d u a l s  t o  iynore  o r  be blind t o  t h e  non-endiw b L a n d i s h ~ e n t s  o 3 h e  

Durveyors of t h e  a i d s  t o  c l e a n l i n e s s ,  evidenced by t h e i r  non-use, i s  

t o  proclaim a r e j e c t i o n  o r  t h o s e  (~0aI-s and t h e  neans o" s t t a i n i n ~  them. 

Th i s  i s  a n  e thnocen t r i c  viewpoint.  

;:ost of t h e  t e a c h e r s  d i d  n o t  understand t h e  e f f e c t s  t h e  

school in-  of t h e  o l d e r  Ind ian  ~ a r e n t s  had had on t h e i r  a t t i t u d e s  to:,rard 

t h e  acadenic srobl.er?s of t h e  c h i l d r e n  o r  t h e  joS o' t h o  school.  lven 

thouyh a l l  of t h e  t e a c h e r s  would have known t h a t  t h e  amoimt o schoolin: 

t h e s e  pa ren t s  had rece ived  was U n i t e 4  and i n  a l l  p r o b a b i l i t y  i n  a 

b o a r r j i n ~  s c l ~ o o l ,  t h e y  still- tended t o  i n t e r m e t  t h e  q a r e n t s '  > ~ o r d s  and 

a c t i o n s  i n  t h e  l i ~ h t  of r e a c t i o n s  they  could have exp3ctsd ?roln so),leone 

raith a ~ i d d l e  c l a s s  educa t iona l  experience. This  is an  e thnocen t r i c  

viewpoint. 

A l l  of t h e  t e a c h e r s  saw t h e  ?re-school e q e r i e n c e  of t h e  

Inl iar1 c h i l d r e n  as one of t h e  major sources  of d i f f i c u l t y  f o r  t h o s e  

ch i ldren .  ,l cons ide rab le  .na joyi ty  of t h e  t e a c h e r s  tended t o  s e e  t h e  

-ap i n  ? r ena ra t ion  for acadenic s u b j e c t s  a s  a y e a r  n i s s i n -  f r o n  t h e  

c h j l d l s  expei-iemes; t h a t  i s ,  he was a 'rear behind. "ow t h e r e  i s  no 
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ques t ion  that p~anT;r, no t  a l l - ,  of t h e  T:diar  c ' l i ldren were c l e a r l y  n o t  

a s  w e l l  w e ~ a r e d  f o r  m q y  of t h e  s!cil-!!s t auyh t  i n  wade one a s  ?lost of 

the .,%ite chilr',ren. ovever,  t h i s  i s  be in  - 'lehind jn a  sqec i a l  sense  

onl~r .  Tirst, t b  increasinc:  emphasis on t r e a t i n ? ;  t h e  c h i l d  a s  a n  

inci ividual  means that,  t h e  t m c h e r  t a k e s  t h e  c h i l d  "rom wherever t h a t  

c h i l d  .lay be a t  the  p o i n t  of contac t .  If t h i s  is tLle nrofessec? yurpose 

of t h e  t e a c l ~ e ~ s ,  t h e n  it i s  i 1 l o ; i c a l  i n  t h e  broad sense  t o  s ay  that,  a  

c h i l d  is a y e a r  behind. Second, i n  t h e  e a r l y  pr inary  y e a r s  t h e  c h i l d  was 

expected t o  adapt  t o  t h e  schoo l ' s  nethods and reasons  f o r  learn in^, a11 

of which were desil:ned wi th  t h e  ma jo r i t y  of t h e  c h i l d r e n  i n  view--the 

middle c l a s s  d h i t e  ch i ldren .  :here was a  w r y  l i m i t e d  a t tevmt  , i-f any, 

p a s t  t h e  l c v e l  of t h e  k i n d e r p r t e n  t o  u t i l i z e  t h e  c l z i l d f s  'oact:--round. 

~t c e r t a i n l y  d i d  not  lit i n t o  t h e  s t a n d a d  approach t o  l e a r n i n r  ~ i r i t ' n  t h e  

sa:ne ease  a s  t h a t  of t h e  c h i l d r e n  f r o x  lo r l a to  Par!:, b u t  t h a t  was t + e  

sc? lool l s  p ro l~ len ,  no t  t h e  c h i l d ' s  r e s p o n s i b i l i t y .  

10 be t a u g h t  n o s t  e f f e c t i v e l y ,  p u p i l s  must be \andlet? i n d i v i -  

dua l ly .  This  is a n  h p o s s i h l e ,  o r  a t  b e s t  i r r e l e v a n t  aim un le s s  a s  many 

f a c t o r s  a s  poss ib l e  i m p i q i n z  on t h e  c h i l d ' s  performance a r e  ':nmm a d  

t h i s  knowledge u t i l i z e d .  

fhe  t e a c h e r s  i n  t h i s  school  were i n  t h i s  s i t u a t i o n  throur=h no 

r e fusa l  t o  l e a r n  about  t h e i r  s t u d e n t s  o r  t h r o u $ ~  a  l a c k  of concern, but 

because those  of them who were e thnocen t r i c  iirere unaware oP t h o  f a c t .  

None of t h e  t e a c h e r s  had t h e  app ropr i a t e  b a c k ~ r o u n d s  t o  make them aware 

of t h e  inhe ren t  danyers  of e thnocent r ic i s r?  i n  c u l t u r e  c o n t a c t  s i t u a t i o n s .  

h - e e  of t h e  t e a c h e r s  had had previous  exper ience  i n  t each ing  

.- ~ n d i a n  clli l t lren hu t  none f e l t  t h a t  t h i s  was a f a c t o r  i n  t h e i r  selection 
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f o r  a  ~ o s i t i o i i  a t  " ' o r}~a te .  This view was confir:ned ' ~ y  a n  o f f i c i a l  a t  

t h e  School :oard who explained t h a t  t h e r e  was no po l i cy  of s e l e c t i n -  

s p e c i a l l y  qual if ied.  s t a f f  f o r  any elementary school  i n  t h e  d i s t r i c t  f o r  

standarc1 teachiny p o s i t i o n s  wi th  t h e  exception of t h e  t r ad i t iona l -  

a r e a s  of s p e c i a l i z a t i o n ,  a r t ,  music, arrl phys ica l  education. ,'@ 

s t a t e d  t h a t  t h e  School =oar-d d i d  not  see  o r ~ a t e  a s  a  s n e c i a l  o r  d i f -  

f e ren t  school t o  t h e  de:ree t h a t  it requi red  s p e c i a l  a t t e n t i o n .  

This view may seem cur ious  i n  t h e  ?..i;ht of t h e  usua l  acadernic 

-pccords of t h e  Indian  p w i l s  i n  both t h e  ele?~entar;v. and secondar~r schools  

of tile 3 i s t r i c t ,  however, a s  i s  t r u e  i n  any mediumsized scbool d i s t r i c t ,  

they were simn1.y o m  of a  number of .;roups of c h i l d r e n  Frorr. var ious  

a r e a s  who seemed t o  be behind t h e  majori ty.  This view was aJ.so based 

on i n f o m a t i o n  supplied by t h e  p r i n c i p a l s  of a l l  t h e  schools  i n  t h e  

d i s t r i c t  which r e ~ ~ i s t e r e d  Indian  pupi ls .  The p r i n c i p a l s t  ~ e n e r a l i z e d  

view was t h a t  i n t e y a t i o n  was t h e  lonz  t e r n  s o l u t i o n  t o  t h e  educat ional  

probler.ls ard it had t o  happen n a t u r a l l y  arad t h a t  meant s l a . ~ l y .  Specia l  

treatment f o r  Indian  c h i l d r e n   odd t e r d  t o  i s o l a t e  ther: a s  a  (-you? a d  

t h u s  a;r:ravate t h e  problems r a t h e r  than  a l l e v i a t e  then. The parents  OF 

t h e  India:l ch i ld ren  were t h e  main source of t h e  problems i n  school  i n  

any case ,  so  t h a t  u n i l a t e r a l  e f r o r t s  by t h e  school  t o  he lp  t h e  ch i ld ren  

have l i t t l e  e f f ec t .  i:ost of t h e  problems were a l s o  not  seen a s  

re la ted  t o  t h e  c u l t u r a l  bac:c:round of t h e  Indian  ch i ld ren  but  weye t h e  

same problems a s  those  suffered by o t h e r s  i n  t h e  same econorzic ?xxI<cyountl. 

, h a t  can most c l e a r l y  be seen from t h e  s i t u a t i o n  involvin?  

,:or7ate school i s  t h a t  when lsolicy i s  formulated and then  continued on 

t h e  advice of those put  i? urder  t h a t  pol icy ,  a  se lP-re inforc iny  - . c i r c l e  
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danagin-1; when t h e  po l i cy  i s  incor rec t .  [ever the less ,  t h e  c i r c l e  i s  

the re .  

I be l i eve  t h a t  t eache r s  must he matched i n  terms of s k i l l s  

and a b i l i t i e s  with t h e  pos i t ions  which have t o  'oe f i l l e d .  -1ort:ate r e -  

q u i r e s  t eache r s  who, l i k e  any good t eache r ,  a r e  s e n s i t i v e  t o  t h e  needs 

of t h e  ind iv idua l  pup i l ,  but ,  a s  w e l l ,  have t h e  t r a i n i n - ,  pre-service 

o r  in-serv ice  o r  both ,  t o  u t i l i z e  most e f f e c t i v e l y  t h a t  s e n s i t i v i t y  t o  

-uide s tuden t s  whose c u l t u r a l  and s o c i a l  backr-roud ; ive  them c e r t a i n l y  

d i f f e r e n t ,  and a t  t imes :<??eater problems than  t h e  ch i ld ren  around them 

from .:orqate Park. 

It i s  t r u e  t h a t  educat ion i s  t h e  v i t a l  key t o  t h e  padlock on 

t h e  door of equal  opportunity i n  t h e  dominant soc ie ty .  ?owever, sinslin:;  

out  t h e  I d i a n  ch i ld ren  by selectin.: t eache r s  equipped t o  t u r n  t h e  key 

door. '.?he ex ten t  t o  which t h e  c h i l d  and t h u s  t h e  a d u l t  of tomorro>r 

wishes t o  i n t e g r a t e  i s  a dec i s ion  exc lus ive ly  h i s .  'iawthoyn s p e l l s  out 

t h e  balancin:: f a c t o r s  and fo rces  very  neat ly.  

. U t h o ~ ~ ; h  t h e  school n e c e s s a r i l y  t eaches  techniques a d  
values f r o n  t h e  Yhito c u l t u r e ,  it need not  c r e a t e  a d i l e ~ m a  
i n  which it must l i n e  up i t s  ob jec t ives  exc lus ive ly  e i t h e r  
wi th  t h e  va lues  of t h e  i f i i t e  o r  those  of t h e  Ind ian  cul-  
t u res .  I n  a number of ways t h e  family a& t h e  c h i l d  n u s t  
make choices between cu l tu res .  The school ,  however, need 
not  t r y  t o  make t h i s  choice f o r  them. I ts  n o s t  u s e f u l  
r o l e  i s  c iv ing  t h e  c h i l d  t h e  equipment s o  t h a t  he has a 
r e a l  p o s s i b i l i t y  of choice i n  jobs, i n  speech, i n  a s s o c i a t e s  
and i n  commnity. The school  can b e s t  achieve t h i s  by 
emphasiziny ind iv idua l  ;r&h r a t h e r  t h a n  c u l t u r a l  c h a q e .  

(?awthorn 1958: 639) 

The aim of educat ion then ,  i s  broader than  t h e  democrat izat ion 

of opportunity,  o r  even t h e  t r a i n i n :  needoc! f o r  dec i s ion  mal<in; 



c i t i z e n s  i n  a democracy. The followint: words express t h e  aim of a l l  

educat ion,  Inriian educat ion included,  with a r a r e  c l a r i t y  and beauty. 

?hey do not  z ive  a po in t  by poin t  program t o  success ;  r a t h e r ,  they  

t-ive t h e  fundamental r l i r ec t ion  wi th  which a l l  successfu l  pro-;yans 
< >  

must be a l i p e d .  

The u d e r l y i n y  aim of educat ion i s  t o  f u r t h e r  man's 
unendirug search  f o r  t r u t h .  Once he possesses t h e  means t o  
t r u t h  a l l  e l s e  i s  wi th in  h i s  grasp. !?isdon and unders tadinn- ,  
s e n s i t i v i t y ,  compassion, and responsi 'oi l i ty ,  a s  w e l l  a s  
i n t e l l e c t u a l  honesty and personal  i n t e y r i t y  w i l l  be h i s  
y i d e s  i n  adolescence and h i s  companions i n  maturi ty.  

This i s  t h e  rnessa..;e which must f i n d  i t s  way i n t o  t h e  
minds of a l l  . . . chi ldren .  This  i s  t h e  key t o  open a l l  
doors. It i s  t h e  instrument  which 1-rill  break t h e  shackles 
of i p o r a n c e ,  of doubt and of f r u s t r a t i o n ;  t h a t  w i l l  t ake  
a l l  who respond t o  i t s  c a l l  out  of t h e i r  poverty, t h e i r  
slums, and t h e i r  d e s p a i r ;  t h a t  w i l l  spur  t h e  t a l e n t e d  t o  f i n d  
h e i ~ h t s  of achievement and provide every c h i l d  with t h e  
experience of success;  t h a t  w i l l  g ive  moSil i ty t o  t h e  c r ipp led ;  
t h a t  w i l l  i l l umina te  t h e  dark world of t h e  b l ind  and b r ing  
t h e  deaf i n t o  conmmion wi th  t h e  hearin.;; t h a t  w i l l  c a r r y  
so lace  t o  t h e  d isordered  of mind, h a p r y  t o  t h e  s l a g  of 
w i t ,  a d  peace t o  t h e  emotionally d i s t u r b e d ;  t h a t  w i l l  
make a l l  men b ro the r s ,  equal  i n  d i g p i t y  i f  not  i n  a ? ~ i l i l ; y ;  
and w i l l  no t  t o l e r a t e  d i s p a r i t y  of r a c e ,  co lour  o r  creed. 

( ~ n t a r i o  1963: 9) 
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