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ABSTRACT

A DEVELOPMEMTAL STUDY
IN THE APPLICATIOM OF GROUP TECHN IQUES
TO IMPROVE ORAL AND WRITTEM COMMUNICATION SKILLS

IN THE HIGH SCHOOL ENGLISH CLASS

The purpose of this study was to develop a methad of
instruction that would facilitate the improvement of a student's
oral and written communication skills and his attitude toward
himself as a communicator, To do this, 2 model, based upon the
fundamental process of human development, was created. It was
hypothesized that as a result of training in the skills neces-
sary to work in a small qroup, there would be an improvement
in a student's oral and written communication skills as well
as an improvement in the student's attitude toward himself as
a communicator. The proof of this hypothesis was dependent
upon the condition that the small oroups did, in fact, form,

A developmental study to identify and refine the effec-
tive elements of a small croups trainino prooramme was carried
out for nine weeks in two grade eleven Enqlish classes. Al-
thouoh a developmental study, quasi-experimental conditions were
used to ocather some summative data on the effect of this pro-
aramme on oral and written communication skills and the stu-
dent's attitude toward himselt as a communicotor. The ex-

perimental aroup was composed of two orade eleven English
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classes which participated in the small qroups training pro-
oramme; the comparison oroup was composed of two orade eleven
English classes which were taucht in their usual manner,

Both the experimental and comparison groups were pre-
tested and post-tested on oral and written communication
skills, attitude toward themselves as cammunicataors and atti-
tude toward Enqglish class., The experimental class was also pre-
tested and post-tested on oroup formation, Extensive observa-
tion of the prooramme was recorded in field notes kept by
teachers, journals kept by students and fourteen paper-and-
pencil tests,

Important findings resultino from this study are (1)
there was an observable improvement in studentst oral communica-
tion skills but no improvement in written communication skills:
(2) students were cautious, slow and reluctant to bocome per-
sonally invelved in the proaqramme, but when they did become in-
volved, observable improvements included more awareness of
themselves, more awareness of others, more skill at group work,
improvement in communication skills, and personality and be-
haviour chances; (3) before independent oroup work was passible,
students reguired more training in group work skills than was
planned in the original prooramme; (4) most of the instruments
for observino change and arowth durina the praogramme were both
irritating to the students and ineffective,

Both the formative in-process data, and the summative

guasi-experimental data sugcest promising directions for the
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next stace in trie development of this treaining programme, but
the timetahle of activities must be drastically chanqed and
more effective instruments for assessing individual and aroup

chanoe must be found or developed,



THE IMAGE

Within the earth, wood crouws:

the image of PUSHIMG UPWARD,

Thus the superior man of devoted character
Heaps up small thinos

In order to achieve somethina high and great,

46. Shdno/ Pushino Upward
The 1 Ching
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Chapter 1
INTRODUCTIOM

After asir, water, food and shelter, communication skills
are necaessary for man's survival, In fact, to escquire food and
shelter in a technological society, communication skills ars
essential. As technological advances make high speed com-
munication devices more accessible and as the world becomes
8 more crowded plsce, survivil sssentislly comes to depend upon
the development and perfection of one's communication skills,

The public school sesks to provide specific training in
communication skills by offering language arts courses, i.e.,
trzining in resding, writing and speaking skills, The inade-
quacy of this method of instruction is that it is based upon
the assumption that effective communication skills are acquired
by imitating uniform patterns of acceptable speech and writing
which have been established by e self-selected group of suthor-
ities, Training in effective communication skills does not
concern itself with the interpersonal communicetion necessary
to everyday 1ife or the demands of 8 hichly structural socisty,

If one turns to the availatle research on teaching com-
munication skills, one finds mamy novel, attention-getting
teaching gimmicks and a dearth of sound research on effective
ways of teaching oral and written commurication skills, B8oth

avenuas are dismal. Yet communication ski{lls are learned early
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in a child's development, before he enters school. Somewhere
in the course of the child's schooling, this development is
arrested, In fact, the very nature of the classroom does not
encourace the learning of interpersonal communication skills
which are necesgsary for growth to continuse,

The aim of this study was to seek a method of instruc-
tion that would help students to acquire the communication
skills necessary for the demands of academic, occupational and
social 1life. As available research provided no direction for
2 method of instruction that facilitated the development of
communication skills, it was nacessary to chart a new course.
The study began with an inquiry into the nature of communice-
tion skills as they develop in the individual, In this in-
quiry, it was found that func’smental to every humen being is
the mechinery with which to develop communication skills,
Mecessary for this is an environment which demands them and
nurtures them (Piaget, Erikson and Lenncberg). A model of
this fundamental process was translaied into a classroom pro-
gramme which sstablished an envirommeat that encouraged com-
munication and provided training in communication skills.

This environment was the autonomousz small group.

The purpose of this study was to test the hypothesss
that as a result of training students to work in small groups,
there would be an improvement in thc student's oral and written
communication skills as well as in his attitude toward himself

as a communicator, The proof of this wzs dependent upon thse



condition that these groups indeed formed,

As this was a relatively unexplored area, it wes neces-
sary to identify effective slements in a programme based upon
the theory. Thus the study was developmental in nature, Quasi-
experimen:s. .onhditions were astablished for this study ir
order to sssess the effectivensss of such a programme and pave

the way for empirical research,




Chapter 2

REVIEY OF THE LITERATURE RELATED TO THE TEACHING
OF QRAL AND WRITTEN COMMUNICATION

In Enqlish classrooms a surprisingly small amount of
time is devoted to training in the skills of communication,
According to a survey of English teaching practices conducted
by Squire and Applebee (1968, p. 40), instructiom in oral and
written communication skills receives less than 40% of the
English teacher's attention, Closer examination of how this
amount of time is distributed indicates that the English
teacher, on the averaane, devotes 15.7% of instruction time
to composition, 13.5% of the time to instruction in language
and 4,9% of the time to instructio. in speech (p, 40)., It is
also surpyrising to find how confused the methodology and cur-
riculum in English language training is. "In the broad area
of lanquage especially, there seems to be no agreement on con-
tent, emphasis or sequence" (p. 50).

An examination of the history and research related to
the teaching of oral end written communication skills yields
very l1ittle advice about how to help a studsnt improve these
skills, The research about the teaching of composition has
for the most part shown not what methods of teaching are
successful but what methods are not, A

Research in the teaching of oral communication skills

is particularly scarce. The literature provides no proven

@




method of instruction in oral communication skills, More
recent research being conducted in university speech classes
focuses or (1) the relationships betwsen training in speech

and improvement in self-image and (2) communication in inter-
personal relationships. However, little conclusive research

is available in this area, A reviewof classroom practices shows
that much of this research about training students to write and
speak is being ignored.

At least part of the explanation for this situation lies
in the stste of the research in the field, and the relationship
between resesrch and practice. In the following review the
focus will be on these diverqgent courses of research and prac-
tice during the recent history of the teaching of oral and
written communication,.

HISTORY, Before the turn of the century "...rhetoric,
compasition, English literature, and grammar were the most
dominant and most constant sc! 921 subjscts in English curricu-
lums of hiqh schools in the Morth Central States" (Stahl, 1965,
P. 20), The emphasis of instruction was on Rhetoric which was
principally *...the study of figures of spesch, literary style,
versification, punctuation, diction, criticism, narration,
exposition, description, arqumentation, and the history of the
Erglish lanquage"” (pp. 49-52).

Composition was introduced as a high school subject
when colleqes began to demand a bstter quality of expression

from prospective students (Hosic, 1917, p. 11), Composition
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courses were eesecially concerned with “,,.sentence analysis,
style, punctuation, capitalization, proof-reading, and
rhetorical rules..." (Stahl, 1965, p. 66). The speech cur-
riculum in academies and early high schools was based upon
classical foundations. Most often instruction in oral expres-
gsion ".,.consisted chiefly of phonetic drills, memorizing
speeches, and practice in accent, articulation and gesturs"
(p. 72).

As education broadened its base to serve more students
not specifically going beyond a secondary school education,
there emerged a reaction to this colleae preparatory curricu-
lum which ",.,.played a strong part in the establishment of the
National Council of Teachers of English in 1911" (Braddock,
1969, p. 445). This Covncil, working in conjunction with the
National Education Association, formed the National Joint Com-
mittes on English which in 1917 produced a policy statement
(the Hosic Report) that called for the reorganization of English
in Secondary Schools,

The Hosic Report delinsated a new future for the teach-
ing of Ennlish by calling for several changes in the teaching
of Englisgh,

a) English must be regarded as social in content

and social in method of acquirement, The chief

function of language is communication, Hence the

activities of the English Classroom must provide

for actual communication, The pupil must speak
or write to or for somebody, with a conciously



to inform, convince,
LNLPAL U, VL ool ldan
(Hosic, 1917, p. 27).
b) The subject matter of English consists
primarily of activitises, not information
(Hosie, 1917, p. 33).
c) In the composition course, content should
appeal to the pupil as first in importancs;
organization, second; details of punctuation,
spellinq, sentence structurs, choice of words

gmatters of careful scrutiny), third
Hosic, 1917, p. 57).

Spesch teachers promoted the tesching of speech courses
®, ..in the regular curriculum as part of the English studies”
through the National Association of Academic Teachers of Speak-
ina, organized in 1915 (Stahl, 1965, p. 73), By 1932, speech
was bcing tiught as a regular course in more than half of the
schools in the United States (p. 75). However, the teaching
of spesch and oral communication continued to be a secondary
concern of most English teachers and professional organizations.

The Hatfield Report (1935) continued the emphasis upon
personal and social needs of the individual learning written
composition but went further than the Hosic Report in that
", ..it took its cue from the philosophy of John Dewsy by divid-
ing each major phase of English into 'Experience Strands' "of
graduated difficulty and runnina" ...vertically through the
elementary or secondary level or both" (Braddock, 1969, p.
446), The Experience Curriculum in English was designed "...to
provide communication (speaking, writing, liséening, reading)
necessary to the conduct of social activities and to provide

indirect (vicarious) experiences where direct experiences are



impossible or u~desirable" (Hatfield, 1935, p. 4). These
experiences in composition included practice at a varisty of
skills such as writing social and business letters, complet-
ing forms and writing reports, summaries, outlines, news
stories and opinions. Speech experiences included practice

at social conversations, telephone conversations, interviews
and conferences, discussions, questions and answers, organiza-
tion procedures and sperial occasion spsechss,

The National Council of Teachers of English (1954),
advocating that the language arts contribute to the individual's
total growth, continusd to play an influential role in the
teaching of composition through the Second World War (p. 20).
However, the przcctices in the teaching of composition seemed
to ramble in various directions until another movement to
tiohten the English curriculum brnught together the NCTE and
the Modern Languauqge Associstion in 1959 because ",..few wers
satisfiod with the present quality of student writing and there
is 1ittle agreement on how to attack the problem" (Basic Issues
in the Teaching of English, 1959, p, 6). The 1959 NCTE-MLA
conference issued a list of thirty-five questions which, if
answered, would significantly unify the Enqlish curriculum,
Central to the composition question was "Should students be
taught to 'express themselves’ or to 'communicate'?" (p. 6).

In response to the public's concern about how writing
should be taught, the MCTE estsblished an ad hoc Committee on

the State of Knowledge about Composition, The Committee met in



April, 1961, and agreed to "review what is known and what is

not known about the teaching and learning of composition and
the conditions under which it is taught" (Braddock, 1963, p.
1). A statement evaluating and dsscribing the State of English

Teaching was issued by the NCTE later that year (The National

Interest and the Teaching of English, 1961), This report, con-

cerned with specific problems related to teacher training,
shortaqe of funds to develop programmes, and the paucity of
research in Enqlish, recommended research in language develop-
ment, learning and methods of teaching.

In response to this report, the United States Office of
Education made funds available in 1962 for the establishment
of Project English which would finmnance research, surveys and
demonstrations and establish curriculum centres "to prepare neuw
curricula in English, initially emphasizing *'reading, composi-
tion, and relatad lanquage skills'" (Braddock, 1969, p. 448),

To answer the qu-:stions drawn up at the 1959 NCTE-MLA
joint conference, members met acain at the Dartmouth Conference
in 1966. The concensus of this conference was thet compasition
was valuvable in ths development of the child, and "By writing
they [Ehildreg7 lsarn how to order and shape their expsriences,
thereby learning more sbout life and themselves" (Mueller, 1967,
p. 98).

The continuous line of agreement which-began with the
Hosic report was again restated at the Dartmouth Conference--

the teaching of writing should provide realistic writing



opportunities mnot "dummy runs LEecausg7 writing implies a mes-

saqge: the means must be associated with the ends as part of
the same lesson" (Dixon, 1857, p. 13).

In Canada, Livina and Learning (a report from the

Provincial Committee on Aims and 0Objectives of Education in

the Schools of Ontario, 1968) and the Ontario Institute for
Studies in Education (1968) have extended the ideas of the
Dartmouth Conference toward a more individualized and realistic
environment for learning communication skills,

The Living and Learnino Report emphasizes the learning

of Communication skills as a

...major essential for the achievement of virtually
any curricular purpose,...lanquage is not the
first or only means of communication, but it is
the sine qua non of education in civilized
society., The school must teach accepted usage
ot lanquaaqe and a discrimirmratinag vocabulary if
pupils are to understand what they hear and
read in almost every branch of knowledge and

if they are to be able to think and express
their thoughts in relation to such knowledge
(Provincial Committee..., Ontario, p. 91),

The Committee further recommends that the lanquage teacher

abandon dull practices such as spelling drills and dull expo-

sition of grammar, Instead, "Modern guidance of learning

experience must encouraqe a frees and creative response” (p. 92).
The Ontario Institute for Studies in Education, in English:

Four Essays (1968), aorees in spirit with the Living and Learning

Report, The 0ISE report recommends that the approach to the teach-

ing of leanquaqe in the secondary schools be one of ",,.discipline
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as well as freedam in language....The criterion should be
appropriateness rather than correctmess® (0ISE, 1968, p. 21),

This historical profile of the dsvelopment of the English
curriculum has shown a unity of purpose within the professional
organizations of English Teachers., The major influence out-
side of these organizations have been university entrance require-
ments and the demands of industry. Since the turn of the century,
professional organizations and gover ment acencies respansible
for publi education have recommended that English be a prac-
tical course which teaches students skills appropriate to their
further educational, accupational and social needs,

RESEARCH: The Teaching of Writtenm Composition, F search
in the teachinaq of oral and written communication skills has
been a vital concern of professional organizations and govern-
ment, As will be shown in this sectiorn, there has been a con-
siderabla amount of research in thse area of written communica-
tion but very little in speech and oral communication,

Research in the teaching of composition clearly indi-
cates that there is no magic formula for the improvemsnt of
composition skills, As will be discusssed in this section, re-
search findings, howsver, support the following four practises
for the development of compocition skills. (1) Students need
ample time to practice their writing, (2) Students need to cor-
rect and revise their work. (3) Students need to bs encouraged
to write about topics that are meaningful and well-known to them,

(4) Students need an audience for their written work,
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Grammar and usage drills, until the last decads, have
been ome of the most frequently used methods of training stu-
dents in written composition skills, Regarding the application
of grammar and usage drills in the teaching of composition,
"Reviews of educational research,,.have continuaslly emphasized
that instruction in gremmar has little effect upon the written
language skills of a pupil" (Meckel, 1963, p. 974).

Writing practice does not necessarily improve writing,
Lokke and Wykoff (1948) in their research on writing practice
found that one student group which wrote twice as many themes
as the other improved 60% (p. 438). Research since then
stromqly questions the view that practico alone will improvs
the quality of student writina. Mere practice in writing with-
out attention to wri!ing quality does not improve writing skills
(Dressel, Schmid and Kincaid, 1952). 1In an experiment which
compared a group of students which wrote frequently with a group
of students which wrote less frequently, it was found that there
was no great improvement in organizotion, sentence structure,
grammar and mechanics, diction, use af supnorting material
manifest in the writing of the group that urote frequently (p.
293),

Similarly, the theme-s-week approach to the improvement
of the quality of composition was not supported in an experi-
ment first conducted in grade eleven and then in a sampling
taken from qrades nine through tuelve (Heyos, 1962), This study
Compared two methods of teachinqg composition, (1) a class in which

8 theme a week was riqorously corrected and (2) a class in

[
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which reading was emphasized and a theme once every three weeks
was written, It was found that students in the writing class
improved anly in mechenics; however, the reading class showed
improvement in diction and rhetoric, content and organization
end on the STEP (Sequential Tests of Educational Progress)
writing test (p. 321).

Red ink alone was found not to be the solution to the
prablem of how to improve writtem work, The Buxton Study (1959)
examined two methods of instructien, (1) the "freedom from
restraint”" method in which students were given no marks, no
grades, just 2 few general comments, and (2) the "prevision,
writing and revision" method in which more direction was pro-
vided throuagh marking, grades ancd an opportunity for revisions.
At the end of this experiment, "The revision group gained
significantly over the writing groups in three categories and
over the control group in six of the fiftee: categories mea-
sured" (p. 68). Buxton concludses,

College freshmen whose writing is graded

and thoroughly marked and criticized and

who revise their papers in light of thsse

matters can improve their writing more than

colleoe frashmen whose writing receives o

few general suggestions but no qrades or

intensive marking and who do not reviss

their pspers, It is not clear however,

what the relative influence is of each of

these thres factors (pp. 69-70).

Those conducting preliminary research under Project
English doubt the above research findings and thus far show

that there is "no significant difference in the writing per-

formance of high school students which can be associated with
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frequency of writing, or with intensity of teacher evalua-
tion..." (Brett, 1964, p. 466).

Students can be taught to discover and correct lanqguage
errors in their own compaositions (Lyman, 1959, p. 757). In a
study conducted by R, L, Lyman, junior high school students
were provided with an opportunity to organize, revise and edit
their own written work before it was submitted to the teacher.
Students responded favourably to a weekly composition routine
that 2allowsd them ample time to concentrate upon structure and
to “discover and correct lanquage errors in their own composi-
tions" (p. 757). After five consecutive weeks of such practice,
pupils learned to find and correct three-fifths of their own
lanquace errors, There was also a reported growth in the quality
of writing produced (p. 757).

What stimulates a student to write and to write well has
provided an open-ended socurce of information about the improve-
ment of composition., Writing about topics drawn fram personal
experience and as a means of expressiveness is supported by the
research of Burfows. et sl. (1939), Clark (1954), Holbrook (1964),
and Brown (1968),

Early research in this arsea conducted by Burrows, st al.
(1939) found that "Personal writing should not be expected
until a child has had a wealth of satisfying experience with
oral expression and has gained sufficient physical skill to

prevent undue fatioue" (p. 221)., In their work with very young

writers, they also found that "Direct sensory sxperience
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promotes lively observation and precise vivid expression" (p.
222).

Clark's (1954) research findings agree with Burrows.
Clark examined a number of writing situations statistically and
subjectively, She found that sixth grade students wrote longer
sentences and used more dependent clausses in highly personal
writing (p, 152). "Even when writing on subjects which ars
normally impersonal the children seemed to respond at great
length and with greater enthusiasm if they were urged and per-
mitted to tell not only the facts but how they felt about the
subject" (p. 154).

In working with rejected students in Encgland, David
Holbrook (1964) found that “Too much pre-occupation with spelling
and punctuation, neatness, Enolish exercise and the rest made
/one of his students/ halt and lame in his expressions" (p. 144).
Holbrook presents numerous case studies which show a student's
transition from a virtually paralyzed writer to an able writer
who can tell a story that is comprehensible and organized,
Holbrook uses these case studies to support his thesis that
"Encouraging a child to think better of itself, helping it
develop its parception by praise and love and the exerciss of
the imagination will release its oral-verbal powers and also
its relish for experience" (p. 198).

Research conducted under the ford-Esalen project (Brown,
1970) agrees with the experience of Burrouws, et al., Clark and

Holbrock and adds another dimension to the stimulus for writing.
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Aaron Hillman, a teacher participating in this project, designed
classes in which students learned the content through first-
hand experiences by using improvisatien, fantasy and simulation.
"The primary objective...in the cognitive field was the improve-
ment in the student's reading and writing ability" (p. 208),.
The results of this learning project are reported subjectively

by ARaron Hillman,

The writing also became a means of self-
expression, The writing was a moving out of
their inwardness, and each new paper they com-
pleted was a step toward facing life, The
content of the themes showed significant im-
provement, but there was a correlative improve-
ment in its style and grammar,

Perhaps more significant than this was the
desire, the need of the student to approach
reading and writing (p. 209),.

Little research is available about the influence of an
audience upon a writer. Burrows, 8t al., (1939) found that
"Individual projection to an understanding audience was the
basis of wholesome self-realization and a means to stronger,
clearer written expression” (p. 220).

L. S. Uygotsky's (1962) study of languags and thought
processas indicate the writer's need for an audience. A child
according to Vygotsky has very little motivation to learn to
write when writing is first introduced to him (p. 99).

He feels no need for it and has only a vague

idea of its usefulness. In conversation,

every sentence is prowmpted by a motive,

Desire or need lead to requsest, question to

answer, bewilderment to explanation., The

changing motives of the interlocutors deter-

mine at every moment the turn oral spesch
will take., It does not have to be consciously

‘;
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directed--ths dynamic situation takes care of
that, The motives for writing are more abstract,

more intellectuslized, further removed fram im-
mediate needs (p. 99).

This review of the literaturs related to written com-
munication skills has shown that little is known about how to
teach written communication., The literature has provided
quidelines about the context necessary to stimulate written
communication and has shown that practice, feedback and cor-
rections are also part of this training procsss,

RESEARCH: The Teaching of Oral Communication, Research
in oral communication is a vast chasm waiting to be filled, A
search for research about methods of improving a student's oral
communication skills resulted in finding no significant informa-
tion about improving thess skills in the high school classroom.
Research in psycholinquistics and ressarch being conducted in
university speech courses are two areas of research relatsed to
oral communication and provide some insight into the oral com-
munication process.

"A Survey of Psycholinguistic Research, 1954-1964"
(Diebold, 1965) provides an intellectual history of this rela-
tively new field of study. Though the research reviewed in
this article does not provide direct information about oral
communication skills training, it does provide a direction for
inquiry into the naturse of lanquage learning,

It has been found through research thét thers is a
direct correlation betwsen speech training and a more favour-

able self-evsluation, S, Frank Miyamoto, st al. (1956)
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compared the development of self-concepts in beginning colleqge
students enrolled in speech courses and psychology courses., It
was found that the students in speech courses increased their
scores particularly on items referring to confidence in speaking
before others, 2bility to persuade others and ability to express
themselves in a clear and well orcanized manner (p. 273).
Miyamoto concluded that self-confidence is also a necessary pre-
requisite to good spezking performance (p. 273).

McCrosky (1967) began his study with the hypothesis that
a basic speech course did not improve a student's attitudes
toward himself., The results of his research did not support
his hypothesis. Instead, students held a more favourable at-
titude toward themselves at the end of a speech course, McCros-
key concluded that increased confidence in speaking ability was
related to effective speaking, and that was in turn improved by
training in speech (p. 117).

Brooks and Platz (1968) began their study with the
premise, "Because percept of self is directly related to bs-
havior in qeneral, PERCEPT OF SELF AS A COMMUMICATOR would seem
to have a specific impact on one's communication proficiency"
(p. 48), Their study showed that a fundamental speech course
had a positive effect upon three-fourths of the individuals
enrolled. Though the results of the study were not found to
be statistically significant, the results were interpreted
positively. Brooks and Platz belisve that a student's self-con-

cept as a communicator tends to deteriorate during the first
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semester of college as a result of the general college experi-
ence, Brooks and Platz thus conclude that a speech course
acts as a buffer to this effect and works to improve the stu-
dent's self-concept (p. 48).

"The importance of feedback in the improvement of com-
munication is studied by Scheidel and Crowell (1966). "The
feedback process in many groups is a dominant part of group
discussion® (p. 273). The prime function of feedback in small
group discussion, they conclude, may be to make consensus ex-
plicit on one point before the group moves along to the next
(p. 278).

The function of one's self-image in determining thse
nature of the individual's communication was studied by Crowell,
et al, (1955)., Their research supported their hypothesis that
"A person's self-concept of his communicetive skilis is related
to his performance in discussion groups..., 8and there was a
sionificant positive relationship between self-description of
the communication skills and the performance in group discus-
sions, particularly in leadership, contribution to group deci-
sions, desire to do a good job and keeping the group on the
ball" (pp. 26-27),

This research on oral communication, though sparse, has
shown that oral communication, like written communication,
needs a context and that skills cannot be developed in condi-
tions which are unrealistic to the individual. The literature

has also shown that self-image is a primary influence in the
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develapment of oral communication skills, Like ressarch on
written communication, the feedback process is an essential for
the development of these skills,

The research on oral and written communication has shown
that these research fin:idings are complementary to the recom-
mendations of professional orqanizations and government agencies
responsible for public educetion, While ressesarch in cral and
written communication has shown relevance and the context of
the communication to be of prime importance, professional
organizations and government have ceontinually advocated a
philosophy concisely stated by Hosic in 1917;:

The chief function of lanquage is come

munication., Hence the activities of the

Emglish Classroom must provide for actual

communication, The pupil must speak or write

to or for somebody, with a conciously /sic/ con-

ceived purpose to inform, convince, inspire, or

entertain (p. 27).

CURRENT CLASSROOM PRACTICES IN THE TEACHING OF ORAL AMD
WRITTEN COMMUMICATION, It is disillusioning to juxtapose the
profile which shows agreement between recommendations and re-
gsearch and the profile of current teaching practices, Whereas
research supports the improvement of composition skills through
ample practice and revision, a2 most discouraging survey of the
practices in the English departments of 158 schools in the
United States reveals that there is so little writing instruc-
tion being dome in the classroom (Squire and Applebees, 1968,
p. 121).

Even less classroom time is spent on the teaching of
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spesech, Squire and Applebee found, "Not only is little time
caonsc iously dsvoted to speech instruction, but even the oppor-
tunities provided by class discussion are ignored or mis-
handled by the majority of teachers” (p. 157).

AR further examinetion of the Squire and Applebee study
shows that ",..the bulk of the instruction during the 15,7% of
the total class time devoted to writing was instruction after
the fact--after the papers had been written” (pp., 121-122),
Teachers basically relied upon "...the process of correction
sand revision to improve stucdent composition” (p. 137).

In contradiction to research that supports the improve-
ment of « omposition skills by encouraging students to writs
about well-known and meaningful topics (Burrows, et al., Clark,
Holbraok and Brown), Squire and Applebee also observed that
the frequer.t but trivial composition topic called forth no real
effort on the part of the student to improve his writing ability,
The student was merely asked to repeat what was done in the past
(p. 253), Their study found few instances of students reading
each other*s papers (p. 135).

Whereas recommendatiaons and research encouraqge practicse
of speech within 8 natural environment, Squire and Applebee’'s
survey of practices in the Enqlish class indicate that develop-
ing oral communication skills received little attention from
English teachers (p. 157). Sruire and Applehbes did, however,

find that a one semester speech course was being offered in

some schools,
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n review of textbooks on rhetoric and composition in
popular use in the high school also reveals the trend of com-
position instruction. Emphasis in these texts is placed upon

3) the use of models, sometimes mersly for
examples, sometimes for detailed analysis,

b) insistence on and practice in the use of
topic sentencss,

c) identification and illustration of various
methods of development (example, analogy, etc.).
d) consideration of possible kinds of ordser.
(Lynch and Evens, 1963, p. 312),.

Lynch and Evans conclude from their review that "Rumning through
all the textbooks is an underlyinq tone of the futility and
mounting desperatinn, leaving the sense... /that/ students will
not find any subject whatsoever on which they will be genuinely
interested in writing." (p. 337).

This profile of the majority of high school composition
classes is indeed maudlin and underlinmes the need for more
research and innovatian, There are however, promising trends
in classroom practices that show movement toward the integration
ot oral and written communication skills, Thesse practices are
still isolsted instances of change and do not represent the
norm,

An emerging trend in the teaching of composition places
more emphasis upon ",..purposeful and effective communica-
tion.,.." (Evans and Walker, 1966, p. 54). Evans and Walker
report that teachers are emphasizing what is involved in the
communicative process., "The rols of the sender, the role of
the receiver, the role af the medium and the gestalt of the

total situation are significant areas of concern" (p. 54),.
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More teachaers are providing time for pre-writing activities
and using literary models in the teaching of composition (pp.
56 and 59),

The British Columbia Curriculum Guides for the teaching
of English st the Junior and Senior Secondary levels advise
teachers to make oral and written communication experiencss
realistic to the students., These quides rscommend that teachers
spend 409 of their curriculum time on the teaching of writing,
teach writing through the enmcouragement of reading, and approach
writina "...as both a craft and an art, not merely a mechanical
process" (Province of British Columbia, Department of Education,
English 11, 1966, p. 3). Teachers are also advised that

Even though oral work is time-consuming,

and necessarily takes place in classtime, it

must be taught and tested., Every normal class-

room provides opportunity for such training: a

speaker must have an audience; the audience

listens to speakers, All such situations should

be made purposive (p. 2).

A handbook for language arts teachers (Loban, Ryan and
Squire, 1969) advocates a comprehensive curriculum in which the
teaching of composition should be based on three keystones of
effective communication-~clear thinking, the desire to com-
municate and the skill needed (o make communication effective
(p. 332)., "The very naturs of writing indicates that it must
be learned throuah actual experience in putting words together
to express one's own meaning" (LaBrant in Loban, Ryan and
Squire, 1969, p. 332),

A programme that is ",..integrated both in the sense

that continuity is sustained from one general stagse of growth
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to another and in the sense that reading, speech, literature,
drama, composition, and lanquage are learned by means of each
other and interrelated to the point of effacing some conven-
tional categories of the field" is proposed by James Moffett

in A Student Centered Lanquace Arts Curriculum: CGrades K-13

(1968). Moftett proposes a programme that features "the
learner®s own production of languaga” for any type of student
population (p. 1).

Research being conducted at the Esalen Institute at
Biag Sur, California suqggests another approach to the improve-
ment of composition skills. The Esalen approach to learning
emphasizes both affective and coonitive domains of learning
in individual and group work, Researchers have devised cur-
riculum units in the lanquace arts which provides students with
first-hand curriculum experiences. for example, in studying

the lack of communication in Death of a Salesman, students

beqin with mon-verbal communication exercises. In groups of

two, students are directed to carry on a conversation using

only their hands:

Slowly get acquainted.,.,.0One speaks, the
other listerns; then switch.,..Do a dance to-
gether...,Have a fight....Make up slowly,
Don®*t hurry this....Say cood-bye.,.. (Brown,
1971, p. 74).

The interrelationship of speech and its context is dia-

grammed by Keltmer in the preface of Interpersonal Speech-

Communication (1970).
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THE ARENA OF SPEECH-COMMUNICATION

THERAPEUTIC | UTILITARIAN
FUMCTIOMS FUNMCTIONS

Intrapersona
behavior

Irterpersonal
tehavior

Intraaroup
behavior

Intergroup
behavicr

Intrazu)tural
behavior

Intercul tural
rhavior

ACSTHETIC FUNCTIONS

The underlying assumptions of this book are

...that spesch-communication is thoroughly
interdisciplinary in esvery aspect of its
form and function., The understanding of the
self and the other in the societal context
of spesch-communication is fundamental to
this book. Through development of the pro-
cess, many of the 'ndividual needs and the
group~-process needs of our society may be
served, Our survival, our upward mobility,
our leadership, our decision-making pro-
cesses, our managemaent of conflict, and our
accamplishmaent of peak experiences in liv-
ing are psrceived as being closely related
to our speech communication (Preface),

This review of the litorature has thus far discussed
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the history, rescarch, classroom practices and more recsnt
trends in the teaching of oral and written communication.

While much of this revicw illustrates the dichotomy between
theory and practice, newer trends in teaching practices indi-
cate movement toward a unity of theory and practice. More
recent literature on the teaching of oral and written com-
munication skills (Brown, Moffett, Ryan, Loban and Squire, and
Keltner) stress the integration of all of the language arts--
reading, writing and speaking. A key principle in all of these
approaches is the importance of the inter-relationships exist-
ing within the classroom, i.,e., the relationships among students
and the relationship between tcacher and student,

Once again, the litsraturs on communication within the
classroom is scarce and inconclusive, There is, however, re-
search on the use of small qroups within the classroom which
indicates the advantages of group learmning situations.

RESEARCH IM THE USE OF SMALL GROUPS IN TEACHING, An

examination of articles in the Enqlish Journal and the Elemen-

tary English Review related to the use of groupinmg in the teach-

ing of Enalish composition indicates that teachers do not appear
to be trainimng their classes or studsnts in how to work in
groups or in interpersonal communications, Two articles suggest

that teachers are opsrating undser the philosophy that working

in groups is a good source of develaping self-discipline (Kraus,
1959) and much can be learned by having students edit each

other's compositions (Dale, 1954),
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Research in small qroup learning has revealed favourable
information about the use of groups in the classroom. The pro-
duct of group thinking was found to he "distinctly superior to
the average and even that of the best members of the group"
(Watson, 1928, p. 336)., GCroups of students working coopera-
tively to create words out of the letters contained in a given
word produced more worcds than did the best individusls of the
group (p. 332). Watson concludes that group production may be
the result of not only intelligence but also practice in group
work (p. 336).

Group problem solving which required a number of correct
steps before the solution was found to produce a larger propor-
tion of correct solutions than individual problem solving (Shaw,
1932, p. 497). “"This seens to be due to the rejection of in-
correct sugqestions and the checking of errors in the group”
(p. 504),

Class sentiment was favourably influenced by a group
approach to the teaching of collece composition, In an experi-
mental class, the classroom structure wes altered so that seat-
ing arrangemsnts were less forcal, problems in the class were
acted out throuagh role play, students participated in syllabus
decisions, 2nd students partislly set standards for the evalua-
tion of their work., (Kneiger, 1961, p, 221), Much of this
class work was done in groups. At the end of the course, stu-
dents attributed the informel seatinq arrangements, their free-

dom to express idsas and an opportunity for interaction as major
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factors in affecting the overall favourable opinion toward the
class (p. 223),.

Kaye and Rogers (1968), in a large-scale sexperiment in
group learning conducted in a school in Bristol, England,
founded their studyon the rationale that the "peer group is a
natural form of social organization for the secondary school
child, and one in which powerful emotional mechanisn 8re al-
ready at work" (p. 77). Group work enabled the student to
become "directly involved with the information, knowledoe and
ideas that they themselves are using" (p. 65).

A study of the effects of democratic, authoritarian and
laissez-faire styles of group leadership indicates that demo-
cratic group leadership provides the most productive group work
atmosphere (Lippitt and White, 1958), Lippitt and White found
that eleven year old children working in an authoritarian atmos-
phere were "markedly more dependent upon the leadsr than either
the democratic or laissez-faire situations" (p. 502) wherseas
children in the democratic and laissez~faire atmospheres ",..
initiated more ‘personal' and friendly approaches to their adult
leaders..." (p. 503), The children in the authoritarian atmos-
phere took ",..no group initiative to start new work or con-
tinue with work already under way..." when group leaders arrived
late; children in the democratic situstions were found "activs
in productive fashion®; and children in the laissez-faire
situations were found "active but not productive™ (p. 504),

"An Experimental Study of Effects of Co-operation and
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Competition upon Group Process" (Deutsch, 1949) found that co-
operative oroups "...worked together more frequently,,.and were
more highly co-crdinated...than were the competitive groups"”

(p. 212), 1t was also found that members of co-cperative groups
were ",,.significantly more attentive to each other,..", and

.. .there were significantly fewer communication difficulties,.."”
while performing group tasks (p. 217). Productivity in co-op-
erative groups was found to be significantly higher than in
competitive groups (p. 220). "Observers rated that the discus-
sions of the co-operative oroups not only came out with more
fruitful ideas for handling the problems presented to them, but
also that their group discussions showed more insight and under-
standing of the nature of the praoblem being posed to them" (pp.
220-221),

The types of group dynamics that are applicable to class-
room situations have besn examined in the work of Jack R, Gibbs
and Lorraine M, Gibbs, They found that ",,.optimal orowth occurs
most frequently in groups that have no professional leaders
present and in which possibly because of the absence of a pro-
fessional leader, emsrgent and interdependent strength is maxi-
mized" (Gibbs and Gibbs, 1968, p. 103),

Similar results smerge from the research of Wood and
Goldberq (1968) which examines the affectiveness of traditionsl
groups (with a critic-teacher), T-qrouping and instrumental
styles of training in laboratory settings (trainers). The

study concludes that all three styles of group training are




30

effective, but the instrumental training group rated highest in
sentiment, interacted at a level that was nearly twice as high
as in the other groups and had an activity level that was much
higher than the activity in the trsiner-led oroup (p. 224).

Research in the use of groups in the claseroom has bsen
found to be successful and efficient in problem solvingo and
error checking (Wstson, Shaw)., Peer aroups were found to be
cohesive learning units (Kay and Rogers)., Groups were found
to function with 2 minimum of direct teacher facilitation
(Lippitt and White, Gibbs and Gibbs, and Wood and Galdberqg),
1t was also found that in co-aperative groups there was a high
level of production as well as effective inter-member communica-
tion (Deutsch).

SUMMARY, This Review of the Literature Related to the
Teaching of Oral and Written Communication Skills has shown
that a single effective method of teaching oral and written
communication skills is yet to he found, More recent trends
(Brown, Moffett, Keltner) in classroom practices stress the
importance of realistic communication situations and the im-
portance of intearating both oral and written communication,
Research in the use of small qroups in the classroom has shoun
that small groups are effective learning units, Although re-
search has provided gquidelines for improving composition and
spaech (g.g., meaninqful and well-known topics, ample time for
practice and opportunity for revision), it has not yet supported

an effective method of teaching oral and written communication.
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Therefore, the author of the Review concludes that, further
research, which develops an effective method of teaching oral

and written communication, is necessary.
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Chapter 3
RATIONALE

The preceding chapter has made it obvious that further
research is needed in order to develop a method of instruction
that provides studsents with an opportunity to improve oral and
written communication skills. Although most of the literature
related to the teaching of oral and writtem communication
skills provides little quidance for the development of a method
of instruction, there are a few encouraging trends, The impor-
tance of integrating instruction in oral and written communica-
tion is shown in the work of Brown (1970), Burrows (1939),
Keltner (1970), and Moffett (1968), The inter-relationship of
speaking skills and the individual's self-concept is shown in
the research of Brooks and Platz (1968), McCrosky (1967), and

t al, (1956). The effectivensss of small group

Miyamoto,
learning has been shown in the studies of Watson (1928), Shaw
(1932), Kaye and Rogers (1968), Lippitt and White (1958),
Deutsch (1949), and Wood and Goldberg (1968),

The above research considered, the development of a
method of instruction that facilitates oral and written com-
munication skills must begin with a re-examination of the nature
and development of man’'s communication skills, This chapter
than is a re-examination of the nature of man's communication

skills and a rationale for the construction of a model for ths
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development of 2 method of instruction that facilitates the
growth and improvement of language skills. The rationale is
presented in three parts: (1) a thsoretical discussion of
human development and the language acquisition process, (2) the
arqument for an alternative method of lanquage instruction and
(3) a model for the development of this method of languagse
ingstruction.

THEORETICAL DISCUSSIO”; A study of the fundamental pro-
cess of man's development is the starting point in the search
to develop a method of instruction that facilitates the growth
and improvement of communicetion skills, An explanation of
this process is found in Jean Piaget's ontogenetic theory of
cognitive development, Erik K, Erikson's epigensetic theory of
psychaosocial development and Eric H, Lenneberqg's biologicsal
theary of lanquage development., In brief, this fundamental
process is one of continueal adaptation and assimilation. The
direction of this development is always away from egocentri-
city toward socialization, This developmental pattern is in a
constant state of change, strivina for equilibrium, "Each
equilibrium state.,.carries with it the seeds of its own des-
truction..." (Phillips, 1969, p. 10) which in turn give rise
to the next state of equilibrium,

Pianet's theory of cognitive development rests on the
premises that development takes place according to a fixed
sequence of ontogenetic stages and that these stages are

affected by variables such as intelligence, previous expsrience
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and culture (Flsvel, 1963, p. 20). Eventually these stages
repe t in such a way so as to form an integrated whole (p, 20),.
Therefore, "Intellectual development is a movement from struc-
tural disequilibrium to structural equilibrium, repeatinag
itself at an even higher level of functioning" (p. 21).

The specific stages of ontogenetic development occur
in the following pattern,

Faocentricism

1, Imitation--unconscious adaptation
2. Imitation--pursusd for the pleasure of doing so

Socializetion

3, Movement out into the unknown--perception of
two things as an undifferentiated whole

4, Substitution of object-object relationships
for subject-object relationships

5. Objectification--perception of detached ar
or independent entities which can be
separated

6. Symbolization

(Flavel, p. 149)

Examples of this basic pattern applied to the acquisition of
intellectual processes, the acquisition of effective meaning
and the development of lanquaqe are shown in Figqure 2, paaqe 48,

Erikson's theory of psychosocial development rests on
the same premises as Piaget's theory of cogonitive development,
Erikson's theory involves a developmental pattern which depends
upon previous development to form an integqrated whole, Erikson's
theory is based upon the Epigenetic Principle, ",...This prin-
ciple states that anything that grows has 8 ground plan, and
that out of this ground plan the parts arise, each part having

its time of special ascendancy, until all parts have arisen to
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form a functioning whole" (Erikson, 1968, p, 96).

The Epinenetic Principle is articulated across eight
steqes of development defined as eight crises which the indi-
vidual must resolve, "Crisis is used here in a developmental
sense to cannote not a threat of catastrophe, but a turning
point, a crucial period of increased vulnerability, heightened
potential, and therefore the ontogenetic source of generational
strength and maladjustment" (Erikson, 1968, p, 96). These
stages, similar to the specific stages of ontoqenetic develop-
ment described by Piaget, exist within an Epigenetic matrixs

(1)...each critical item of psychosocial strenath

is systsmatically related to all others, and

...2ll depend on the proper development in the

proper sequence of each item,

(2)...each item exists in some form before its
crucial time normally errives (Eriksom, 1963, p.
271),

The individual's resolution of each of these crises
contributes toward the formatior of a whnle person who is
capable of generativity, "concern for establishing and guid-
ing the next generation" (Eriksen, 1968, p. 138)., Beyond
generativity is integrity,.

It is the eqo's accrued assurance of its pro-
clivity for order and meaning--an emotiaonal
intearation faithful to the image-bearers of
the past and ready to take, and eventually to
renounce, leadsrship in the present, It is

the acceptance of one's one and only life cycle
and of the people who have become significant
to it as something that had to be and that, by
necessity, permitted of no substitutions
(Frikson, 1968, p. 139),

The psychosocial development process comes full circle
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when trust (the Tirst crisis to be resolved) and integrity
(the last crisis to be resolved) are seen to be interrelated.

Erikson quotes Webster's Dictionary, "Trust...is defined here

as 'the assured reliance on another's integrity'" (Erikson,
1963, p. 269). The eight stages of psychosocial development
are shown in Figure 2, page 48,

The nature of these natural growth forces are explained

by Abraham H, Maslow in Toward a Psychology of Being (1968),

Here Maslow describes the dialectical nature of human develop-
ment as a point in time when two forces act upon the individual--
one force pulls the individual toward the past and one force
pulls the individual toward the future.

It is therefore useful to think of orowth
or lack of it as the resultant of a dialectic
between growth-fosterirg forces and growth dis-
couraging forces (regression, fear, pains of
growth, ignorence, etc.). Crowth has both
advantages and disadvantaqes...,The future
pulls, but so also does the past,...The total
ideal way of cgrowing healthily is, in principle,
to enhance all the advantages of forward qrowth
and all the disadventages of non-crowinc, and
to diminish all the dissdvantaoes of growth for-
warg and all the advantages of not-growing (p.
205),

When an individual qrows, according to Maslow, he also out-
grows his past environment, When ",,.his nature, his goals,
his potentialities...," change "...then everything changes..."
(p. 189).

A comparison of Piaget and Erikson shows that both

explain human development as continuous processes of intsgrated

stages, In both theories the individual's development moves
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from thought and activity concerred about the self (egocentri-
city) to an expanded self where thought and activity contri-
bute to something greater than the self (socialization). This
is the fundamental de-centerinqg process,

The development of lanquaqe, according to Eric H,
Lenneberqg (1967), follows a pattern of increasingly more dif-
ficult developmental staces, The language development process
described by lennetterqg is similer to the process described by
both Piaget and Erikson--one of traversing highly unstable
states of disequilibrium until full maturity or integration is
reached, "lLanquage-readinecss is an example of such a state of
disequilibrium durirg which the mind creates a place into which
the building block of lancuage may fit" (Lemneberg, p. 376).

Language development, according to Lenneberqg, is inherent
to the human species and has its own special time of ascendancy,
The basic capacity for 2 communication system

...develops ontogenetically in the courss of

physical maturation; howsver, certain environ-

mental conditions also must be present to make

it possible for lanquage to unfold, Maturation

brinas cognitive processes to 8 state that we may

call lancuaqe-readiness, The orcanism now re-

quires certain raw materials from which it can

shape building blocks for his own languagse develop-

ment., The situation is one somewhat analogous to

the relationship between nourishment and growth
(Lenneberqg, 1967, p. 375).

Essential to the rise of lanqguaqge in the individual is
an o ment T "+~ = nourish the development of =~
individual's lanquage qrowth comes from the individual's

environment, "..,.the language spoken by the adults surrounding
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the child" (Lemneterg, p. 375). Because the individual is
equipped with his own power supply, he can construct

...lanouage by himself (provided he has the

raw material to do it with), and the natural

history of his development provides for

mechanisms by which he will harmonize his

function with that of other equally autona-

mously functioning individuals around him;

the outer form of his lancuaqge will have the

outer form of the lanauage of his native com-

munity (Lenmeberc, p. 378).

Lennehberc's theory of the biological foundations af
languzqge is that the ascendancy of lancuace is ontogenetic
and epigenetic and needs to be nurtured by proper environmental
conditions for full development, Language functions as one of
the skills that enables man to continually adapt and assimilate
in order to successfully meet his owrn needs and the needs of
his environment, In this ground plan, languace develapment is
inseparable from cognitive (intellectual) development and per-
sonnlity (psychosocial) development,

A summary of the commonality among Piaget's theory of
coonitive development, Erikson's theory of psychosocial develop-
ment and Lenneberq's theory of lencuage development illustrates
the inter-dependency of cocnitive, psychasocial and lanquage
development., According to Piaget, Erikson and Lenneberg, it is
inherent that a fundamental process of development take place
according to a2 ground plan, This aoround plan is a series of
stages of disequilibrium which continually repeat themselves at

@ hiocher level of sophistication until all parts have been

develaped to form an integrated, functioming whols. These
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stages of disequilibrium cannot come sbout or be resolved with-
out the necessary environmental conditions to maximize their
development, As the individual devslops he is continually
adapting, assimilating and enlarging his perspective so that
he is capable of perpetuating the environment of which he is a
part.

This theoretical discussion has shown the process of
language development in relationship to cognitive and psycho-
social development, In an examination of this process, it was
found that language development, which is part of the individual’'s
total maturation, does not occur in isolation; rather language
development essentially deper s upon the individual's natursl
development (the machinery) and a responsive environment (the
fuel); at the same time language is necessary for further
development.

ARGUMENT FOR AM ALTERMATIVE MEANS 0OF LANGUAGE INSTRUCTIOM,
An individual®'s lanquage development is greatly affected by the
formal lanquage instruction received in school. To continue the
process of lamouage development, the school usually offers lan-
quage arts courses such as English grammar, composition and
speech, The traditional method of teaching these courses has
been essentially one of language drill, The language drill
method has its roots in

...the empiricist notion that language is

essentially an adventitious construct, taught

by "conditioning®” (as would be maintained, for

exampla, by Skinner or Quine) or by drill and
explicit explanation (as was claimed by
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Wittgenstein), or built up by elementary

*data-processing' procedures (as modern

linguistics typically maintains), but in

any event, relatively independent in its

structure of any imate mental faculties

(Chomsky, 1965, p, 51),

In the classroom context, a student is taught models of oral
and written communication based upon uniform patterns of accep-
table speech and written form which have been established by
authorities, This method of instruction essentially separates
oral and written communication skills from human development,

As seen in the Review of the Literature, most instruction
in written composition and speech is based upon the language
drill method (see pages 20-26), and the results of experimen-
tation show this method to be an unsatisfactory means of im-
proving oral and written communication skills (Meckel). As
secn in the discussion of the language acquisition process,
lani;uage is (1) inherent to human development, (2) part af an
individusl's total maturation process and (3) essential for
further development,

It is obvious then that an alternative to the present
means of language instruction is necessary to continue and to
facilitate the natural language acquisition process in the
school setting. The question is what method of instruction
continues and nurtures the natural language development process?

THE COMSTRUCTION OF A MODEL, The theoretical discussion
of human development has shown that cognitivé, psychosocial and

lanquage devsloupment are inter-dependent processes which take

place asccording to a qround plan., The student therefore comes
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to school equipped with the machinery necessary for growth,
Mecess~ry for this continuous development is the fuel supplied
by an environment which makes demands and supplies feedback,.
But how can the fuel necessary to foster continuous growth and
improvement of oral and written communication skills be supplied
in the school sstting?

The theoretical discussion has provided a hasis for the
canstruction of a model which continues the fundamental growth
process, The construction of this model begins with & descrip-
tion of three dimensions of communication which are essentially
derived from the theorestical ideas of Piaget and Erikson, As
will be seen, each dimension follows the basic developmental
pattern of continuous adaptation and assimilation at higher
levels of sophistication, moving away from egocentricity toward
socialization, Together, these three dimensions describe the
communication process. (1) The environment where the funda-

mental process continually occurs is found in Thecdore Mills'

Sociolooy of Small Groups (1967); here Mills outlines a ground
plan for g¢roup development modeled on Erikson's Epigenetic
Principle. (2) The depth of communication is described in
Robert R, Carkhuff's Scale for Empathic Understanding in Inter-
personal Processes (1969); here Cerkhuff operationally defines
the communication process as one which seeks depth., (3) Modes
of communication are described in James Moffett's Universe of
Discourse (1968); the Universe of Discourse is a hierarchical

structure that is dependent upon the distance between the



42
sender and the receiver. Figure 1 diaaqrams the inter-relation-

ship of these dimensions,.

<
S
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Hl1d3d

i sy s A

Figure 1

THE DIMENSIOMS 0OF COMMUNICATIONM

How do the constructs of Mills, Carkhuff and Moffett provide

a model for a method of instruction which enhances the funda-
mental development process? In the following discussion, the
similarity and inter-relationship between the theoretical con-
structs of Piaget, Erikson, Mills, Carkhuff and Moffett will
be shown, Figure 2 (page 48) following this discussion charts
the inter-relationship,

(1) The Environment for Communication in the Socioloay

f Small Groups. Theodore Mills has constructed a paradiom of

small group development which is describsd in the same terms
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as EFrik K, Erikson described psychosocial development., A key
assumption of this paradiagm is that "Human groups are informa-
tion processing systems potentially capable of increasing their
capabilities" (p. 19). "Group growth,..depends directly upon
members who are both capable of personal growth and committed
to aroup development" (p. 21),

Group growth is a2 series of stages traversing states of
disequilibrium which continually repeat themselves at a higher
level of sophistication until all parts develop into an inte-
grated whole, At each stage of development, the group must, in
Frikson's terms, "resolve a crisis.," Mills calls these crises,
"Orders of Purpose."

The orders are cumulative. This means that

the final purpose (qrowth) presumes the capa-

bilities necessary to accomplish the four

lower orders: (1% intermember gratification;

(2) sustaining contacts among the parties;

(3) reaching a common goal; and (4) alter-

ing the goal and re-arrancing internzl and

exterrnal relations in order to accomplish a

new goal (p. 103).

Crucial to the growth of any group is the establishment
of communication among ths group members. Croup growth depends
upon (1) goal-seeking feedback (2) the re-organization of rela-
tionships according to common experiences and (3) consciousnsess,
or the group’s awareness of itself (p. 19). In order for an
individual to become a functional member of a group, he must
master these levels of comnunication, Since the individusal

himself is an "information processing system," the cybernmetic-

orowth model can be applied to him as well as to the group as
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a whole,

He may employ the three orders of feedback:
process information from his external world,
from his past and from his present state
develop ability ta monitor and govern himself;
and acquire the ability to orow. 1In fact,
unless he or some other member is committed

to aoroup deve.opment, no advance in the group's
capahilities can be expected (p. 21).

(2) The Depth of Communicstion, The interpersonal com-

munication which develops hetween group members is both the
cause and effect of qroup development, Similarly, a helping
relationship hetween a therapist and a client depends upon inter-
personel communication and at the same time facilitates the
developmcnt of interpersonal comiunication skills in the client,
Robert R, Carkhuff's Scale of Empathic Understanding in Inter-
personal Processes (1969, p. 315) measurcs the ~bservable inter-
personal communication in the therapist-client relationship.1
The basis for thisscale is Carl Rooers' hypothesis that in a
helpino relationship, if a counselor or therapist "...can pro-
vide a certain type of relatijonship, the other person will dis-
cover within himself the capacity to use that relationship for
orowth, end change and personal development will occur” (Rogers,
1961, p. 33).

Outcome research on client-centered therapy described by

Rogers has consistently found "...empathy, warmth, and genuine-

Tcarkhuff's scale is derived in part fram "A Scals for the
Measurement of Accurate Empathy," which has been validated in
extensive process and outcome research on psychotherapy (Sum-
marized in Truax and Carkhuff, 1967) and in part from an
esarlier version that has been validated in extensive process
and outcome research in psychotherapy (Summarized in Carkhuff,
1969; Carkhuff and Bersnson, 1967) (Carkhuff, 1969, p. 315),
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ness characteristic of human encounters that chanqe people--for
the better" (Truax, 1969, p. 141). “Empathy," according to
Carkhuff (1969) "is perhaps the most critical of all the help-

ing dimensiors, Without empathy there can be no basis for help-

inc" (p., 83).

Carkhuff's Scale of Empathic Understanding (summarized
in fFigure 2, page 48) operationally defines five levels of ab-
servable interpersonal communication, The development of em-
pathic understanding is similar to the process of development
described by Piacet. The first level of empathic understanding
is a state of self-centeredness, i.e,, no awareness of the
client's surface feelinas., Each subsequent stage of empathic
underst: iding demonstrates more awarer :ss and more accurate
understanding of the client, The highest level, a state of full
awareness of the client, is described as a state in which the
client and the therapist are "tuned-in" to each other.

Whereas Mills' paradigm of small groups has provided a
context for the continuation of the natural lanquage development
process, Carkhuff's Scale of Empathic Understanding provides an
operational definition of communication. The third dimension
is the mode of communication described in James Moffett's
hierarchically structured Universe of Discourse (1968),

(3) The Modes of Communication, The Universe of Dis-

course is based upon the rhetorical relationship between I and
Thou and I and It, as described by Martin Buber, and the de-

centering process in cognitive development described by Piaget.
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The hierarchical structure begins within a concrete, self-
centered world and moves outward toward symbolization and
socialization,

There are four modes of discourse in Moffett's con=-
struct: reflection, dialogue, correspondence and publication,

Differentiating among modes of discourss,

registers of speech, kinds af audiences is

essentially a matter of decentering, of sea-

ing alternatives, of standing in others'

shoss, of knowing that one has a private or

local point of view and knowledge structure

(Moffett, 1968, p. 57).

Within this hierarchy of discourse, the abstraction process
occurs, Moffeti describes the abstraction process as trading
“.,..a loss of reality for a gain in contral" (p. 22). This
abstraction process is bhasic to the Universe of Discourse and
is "...essentially determined by the distance in time and space
between the speaker and the listener” (p. 22).

The hierarchical structure of the Universe of Discourse
explains the modes of communication as functiors of the com-
munication situation., That is, the situation determines the
appropriate form of communication, Ffurther description aof the
modes af discourse is given in Figure 2, page 48.

The Model. These three dimensions of communication,
the context, depth and mode of communication, have described
the process of communicaticn as one of adaptation and assimi-
lation., Each dimension grows outward from self-centsredness.

One will recall that in the discussion of the thearetical back-

ground, cognitive, psychosocial and language development also
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develop according to this hierarchical pattern, The inter-
relationships between the theoretical background and the com-
ponents of the model ars shown in A Chart of the Inter-Rela-
tionship between Theories of Develaopment and Theories of Com-
munication (Figure 2, page 48).

The next question to be answered is how is this funda-
mental process continued and enhanced in the classroom? In
order to create 2 model which will enhance the individual's
language developmcnt process in the classroom, lst us begin
with the classical model of communication, Figure 3 shows
cammunication as a continuous pracess of adaptation and assimi-

lation,

[SENDERF- encoding —»[MESSACE[— decoding - [RECE TVER]

T {FEEDBACK]

Figure 3

The Classical Model of Communication

This model of communication is also a diagqram of the adapta-

tion-assimilation process characteristic of humzn development,
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However, in the theoretical discussion, it was shown that the
growth process requires an environmental demand. Thus a model
to describe growth would include (1) readinmess for growth, (2)
the requirements of the environment as a stimulus for orowth,
(3) the process of communication as a vehicls for this process
and (4) growth as a measurable sign that the process has

occurred, The modsl for qrowth is diagrammed in Fiqure 4,

READINESS | . REQUIREMENTS oF] _ ['process of ]
FOR GROWTH THE ENVIROMMENT communicailwv GROWTH

Figurs 4

Model of the Human Development Procsass

What are the implications of these models in the class-
room? Presently much lanquace instruction is based upon the
classical model of communication (Figure 3), The student is
trained to encode certain types of messeges which are usually
decoded by a teacher, The tsacher usually provides feedback
to the student, The expected outcome of this approach to lan-
guage instruction is an improved message, Although this method
of instruction is based upon the fundamental communication
process, the communication situation is usually an artificial
one,

But the Review of the Literature Related to the Teaching
of Oral and Writtenm Communication Skills has shown that provid-
ing trainimg in the encoding process through various teaching

methods has not improved communication skills (pages 11-20).
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The theoretical information on development and on the com-
municetion process has shpun that realistic environmental
demands are essential for growth, Information available an
human development has shown that personal and interpersonal
development are inter-depencdent processes which depend upon

communicstion. This interrelationship is diagrammed in Figure

5.

DEMAMDS OF

PERSONAL
DEVELCPMENT

PROCESS OF
cCommun ICATION

~.

\
\\\gINTERpERSUNAL
DEVELOPMENT

THE ETVIROMMENMT
Figqure 5

The Inter-dependence of Communication and Development

Thus, 2 diagram of the communication process described by the
theoretical backoround would show the sender equated with the
receiver in an enviromnment making demands upon the individual,

Figure 6 diagrams this qrowth process

ENVIRONMEN TAL |process of
DEMANDS-—-~— | |SENDE R~RECE IVER [commun ication| - | GROWTH

Figqure 6

The Crowth Process
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The question then is what method of instruction repli-
cates this model? Since the formation of small qroups is
basically an environment demanding the development of communica-
tion skills for survival and since the individual who bsecomes
a group member is both the sender and the receiver of messages
(Mills, pp. 19-21), it is proposed that the process of forming
a small group is 2 realistic means of continuing the fundae-
mental development process, The envirornmental demand here is
the realistic task of developing a means of communicating with
other aroup members, In order to expedite and maximize the
small group formation process, certain conditions need to be
met., These essential conditions are (1) greater self-awere-
ness, (2) awareness of others and (3) training in the skills
of small group work, The model of this proposed msthod of

instruction is diagrammed in Figqure 7.

Small CGroups: , .
ENVIROMMENTAL process of IMPROVED COMMUNICATIONM
DEMANMDS PLACED - >
ON THE IMDIVID- communication SKILLS
UAL oy Abat 2yl _

Figure 7

Proposed fModel of a Method of Instruction
to Improve Communication Skills

If the research and theory are sound, then it is
hypothesized that as a result of training students in the
skills necessary to form a small group, there will be an

improvement in the student's oral and written communication
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skills and an improvement in the student's attitude toward
himself as a communicator, The proposed model (Figure 7)
provides tha basis far the develcopment of a method of instruc-
tion which offers an environment that continues to facilitate
the growth and improvement of oral and written communication
skills, The test of this hypothesis is in the exploration of
the workability of such a model in the classroom and in the
assessmant of the effectiveness of such a programme as a method

of improving oral and written commurication skills,
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Chapter 4
CASE STuDY: METHODOLOGY AND RESULTS

To explore the possibilities of the model created in
the previous chapter, a procoramme which trained students in
the skills of working in small groups and provided an experi-
ence in qroup uork wes developed, Field testing of this pro-
gramme was planned to be carried out for eight weeks in tuwo
grade sleven English classes at Alpha Secondary School in North
Burnaby, British Columbia, This chapter reports the method-
ology of the study, the process changg and the results of the
developmental study. The section on methodology describes the
small groups training programme, the design and strateaqy of
the developmental study, and methods of data collection, The
results of this exploration sre reported as a case study,

METHODOLOCY: The Prooramme, To translats the model

created in the previous chapter into practice, it was necessary
to develop a2 programme which trained students with the skills
to work in a small qgroup, provide an opportunity for autonomous
group work and assess any observable changes in oral and writ-
ten communication skills, A small groups training programme
was designed to begin with four weeks of training in small
group work skills, followed by three weeks of group work and
conclude with one week of evaluation, Students selected two

members of the class with whom they would like to work and
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ramained in the same small group for the entire programme,

The training phase of the programme focused simul-
taneously on the individual student as a participant in a
small group and on the dynamics of the group as a whole,
Activities which emphasized the individual were concentration,
meditation, sensory swareness and self-discovery exercises,
The concentration, meditetion and sensory awareness activities
were selected to provide the students with more awarsness of
their own mental processes and more awareness of their sensory
receiving processes, Self-discovery activities were designed
to ask students to think about their personal values, accom-
plishments, goals and relationships with others, The option
of behaviour modification was the student's choice, and no
pressure was applisd toastudent to force participation in any
activities which ho felt were too threatening.

The dynamics of aqroup work focused upon the inter-
actions of group members and the skills necessary to function
as an autonomous group. These activities were designed to give
the students insight into how they functiomed in social and
group work situations. Specific activities provided training
and sxperience in cooperation, problem solving and decision
making.

The three-weck experience phase of the prooramme offered
each group the opportunity to apply thoir small group work
skills to a communication project of their choice. During

this time the teacher acted as a resource person as well as a
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counselor to qroups hasving difficulties, A more detailed
deseription and the sources of the activities in the programme
are given in Appendix A,

Evaluation was an on-qoinn part of the pregramme. Hoth
teachers and students kept journals which recorded events and
reactions to the programme, The last week of the prooramme was
devoted to student evaluation of the prooramme, 8n assessment
of chanaes they ohbserved in themselves and an evaluation of
their aroup functionina, FEvaluation procedures used as part
of the programme are given in Appendix B.

Desiagn and Strateay of the Devslopmental Study. The

field testimg of this model was conducted under quasi-experi-
mental conditions which inmvolved an experimental group and a
comparison group. The experimental group was comprised of two
Emrglish 11 Alternate classes participating in the small groups
treining programme. One of thess classes was taught by an ex-
perienced Enqlish teacher; the other class was taught by the
author, The comparison oroup was comprised of two reqular
Enclish 11 classes which were taucht in their usual way, At
the beoinning and end of the programme both qraups of students
were caompared on oral and written communication skills, atti-
tude toward themselves as communicators and attitude toward
£nolish class,

The purposes of the firld testing of this model were (1)
to examine the workability of thes small groups training pro-

gramme in the classroom and (2) to assess the effectiveness of
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this approach to teaching oral and written communication

skills., It was expected that modifications would be neces-

sary in order to adapt the drawing board version of the pro-

gramme for classroom use, Major interventions and deviations

from the programme were also expected, but they involved more

careful study.

Because
of a programme
be encountered

was necessary,

so little was known about the effective elements
of this nature or the difticulties which would
by such a programme, a flexible research design

A developmental research desigr was selected

hecause it provided such flexibility,

The developmental cycle is a series of
systematic chanoes conducted ir the field as
operational weakness in the programme become

evident,

The ohjective is to produce the most

effective form of the modsl possible, The cen-
tral features of this stage ar. recoanition of
inadequacy, introduction of change and perform-
ance ot assessment,

Evaluation
Intervention
Pattern

9Fp icgtion

1
\

formative Formative
Mode}—PField Adaptation Evaluation Eyaluatinn
Modified
Practice
Refined
Mode
Figure 3

The Developmental Cycle,
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Field adaptation is the translation of the

conceptual model or theoretical design into
a working model, complete with required en-
vironment and instructional materials ready

for use (Gibbons, 1970, p. 37).

Modifications and interventions used to refine the
small qroups trainino programme were made according to the
intervention process described by Holmberg (1960). The
teacher's role according to the developmental research pro-
cess is one of the "participant interventionist” whose

...job is to assist the community to dsvelop

itself and to study this process while it is

taking place..., 15”97 as problem-solving and

decision-making skills are developed the in-

vestigator intervenes less and less until he

works himself out of the role of intervsner
and into the role of consultant and observer

(p. B4),
The strateqy for these interventions, therefore, involved (1)
collecting data which supported the need for an intervention
and (2) consulting with members of the supervisory committee
about the changes necessary to continue the programme,

Methods of Data Collection. This programme was observed

in great detail., The instruments which were used tc observe

the programme were primarily "home-made" because no previously

validated instruments to observe the study were available,

The author, therefore, designed questionnaires and other means

of observation hased upon quidelines found in the literature,.
To manitor the workability of the programme the author

and the cooperating teacher met daily to COmﬁare their obser-

vation summaries, to identify problems and to plan any neces-

sary modifications, To monitor the effectiveness of the
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programme 8 battery of pre-tests and post-tests were administered,
daily annecdotal comments were written about each student and
daily journals were kept by the students,

This hattery of tests assessed (1) oral and written com-
munication skills, (2) the formatiom of small groups, (3) at-
titudes toward oneself as a communicator, working in small
groups, and Enqglish class, Objective assessment of oral and
written communication skills were made from pre-test and post-
test interviews and writing samples. Additional information was
gathcred from daily reports on group work written by students
(Post Meeting Reaction Sheets), audio and video tape recordings
of group activities and reports of group functionino made by
outside observers., Sample guestionraires and observation forms
are olven in Appendix C; the sources, purposes and conditions
of each of these questionnaires and observation forms are sum-
marized in Table 1, A Summary and Evaluation of Data Collection

Instruments, page 61,

THE RESULTS: A Case Study. The results of the field

testing of the small groups treining programme are organized
into four areas of investigations (1) modifications and inter-
ventions which were necessary to conduct the programme,(Z) the
formation of small oroups, (3) personal development and (4)

the effect that the programme had on oral and written communi-
cation skills, Investigation of each of these sreas indicated
that there were recurring themes: (1) problems of orientation

to the programme, (2) inhibitions to be overcoms in interper-
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sonal relations, (3) reluctance to participate in the programme
and assume respaonsibility, (4) the need to develop confidence
in self-directed activity and (5) a preference for games and
tasks rather than introspection and analysis.,

Orientation to the proaramme wss problematic because
students were asked to participate in activities that were
radically different from the traditional English class, Stu-
dents reacted unfavourably to the disruption of familiar pat-
termms and the experimental conditions imposed upon them (g.g.
being inundated by questionnaires and outside observers). They
appeared uncomfortable and insecurs about the absence of stan-
dard English class assicnments,

Inhibition to spsak out in qroup discussion and in class
discussion, especially about personal topics, and reluctance
to participate in the activities prevented a smoothly flowing
proqramme, Students tended to avoid activities that did not
have an aura of entertainment and snonymity., Personal commit-
ment, responsibility, supporting one's own ideas or the ideas
of others were avoided whenever possible.

Self-directed activity was virtually impossible, and
most students helplessly looked for external leadership and
cuidance, The initial response of this condition was avoid-
ance of responsibility, and thus much time durimg thc programme
was spent searching for the confidence to learn without depen-

dence upon leadership found in the traditional teacher-directed

tlassroom,
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Personal involvement and responsibility evolved slowly
and cautiously, Students cooperated when games and tasks
resembled English assignments and refused to participate when
activities required introspectiion or analysis of behaviour. As
individuals developed more skill and confidence in inter-
personal relationships, they became more capable of personal
involvement and responsibility, introspection and analysis of
behaviour.

Observation of the effectiveness of the programme, oroup
formation, personal development and improvement of oral and
written communication skills was limited by the nature of the
instruments desiqned for this study. Most of the instruments
were found te be either unreliable or impractical in the class-
room, Five instruments yielded data that was useful for statis-
tical interpretation (Tests Four, Five, Six, Mine and Ten); one
instrument offered 2 limited amount of non-statistical informa-
tion (Test Thirteen), Two instruments showed a significant
shift in factor structure between pre-test and post-test con-
ditions (Tests Three and Seven), GSix instruments were not
usable in their present forms, Three of these instruments
proved to be amhicuous after factor analysis (Tests One, Two
and Six); three woere completely impractical in the classroom
situation (Tests Eleven, Twelve and Fourteen), Table 1, A
Summary and Evaluation of Data Collection Instruments, page

61, briefly describes the nature and use of these instruments

and asscsses their effectiveness.
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The most useful sources of information about the results
of the proaramme, therefore, were field notes and eznecdotal
comments written by the teachers, journals written by the
students, self-svaluation written by students and interviews
conducted by outside interviewers at the beginning and end of
the programme, Data gathered from the instruments are reported
All data cathered from thesse

in this section where relevant.

instruments and the interpretation of the results are reported

in Appendix D.
Packcround of the Study, It was necessary to find a

field site which met the following requirements: (1) a school
that was interested in the small groups training proagramme,

(2) a grcup of students and an experienced English teacher who
were relatively unfamiliar with the activities of such a pro-
gramme and (3) a staff willing to cooperate with the uncertain-
ties and disruptions of a developmental study. It was also
important to conduct this field test in a locale where the
results of thes study would not be a guarantsed success because
the students were exceptionally bright and cooperative or a
ovaranteed failure because the students were academically handi-
capped and classroom behaviour problems,

Alpha Secondary School in Burnaby, British Columbia, was
able to meet all of the conditions necesssary to carry out the
developmental study, Except for some group work done in social
studies classes, relatively little group work had been done at

Alpha, The proaramme could be conducted in Mrs, Sally
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Anderson’s qradu eleven English classes., Two additional
Enolish classes were available as comparison classes,

The small qroups trainirg programme was conducted in
the English 11 Alternate classes taught by Mrs. Sally Anderson.
English 11 Alternate, a course designed by Sally Anderson, was
different from the regular English 11 course because the em-
phasis was on more contemporary literature and Canadian authors,
Sally Anderson, a teacher with five years of experience, was
described by the chairman of the English department as "sensi-
tive to her students and aware of the possibilities of the pro-
gramme, "

The students who participated in the field testing of
the small qroups trainming programme were 55 students who had
elected to take Enalish 11 Alternate. The students who typi-
cally selected this course were those who usually had diffi-
culty in their previous English cours s and were less likely
to be concerned about preparation for university. CGrades for
Enolish 10 for both the experimental and the comparison groups
indicated that students in the experimental group tended to
receive lower orades in English, espccially the boys, 0Of the
55 students enrolled in English 11 Alterrmate, only ten students
expressed an interest in going to university. The students
enralled in the regular Enclish classes expected to be prepared
for university,

Limitations of the Study. This study was not intended

to be an experimental study for two reasons, First, this
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study was intended to be a preliminary probe into the work-
ability of the programme in the classroom setting and a pre-
liminary assessment of the effectiveness of the prog aomme.
Second, the students in the English 11 Alternate classes had

a history of difficulties with their previous English classes
and less interest in acadsemics while the students in the regu-
lar English 11 classes had a history of academic success.
Classical experimental conditions, thersefore, were impossible
to obtain in the normal school setting without disrupting
school organization,

The desion of this developmental study, therefore,
involved a comparison of two croups of students, those stu-
dents who received structured tr: ining in how to work in small
oroups and thosc students who did not receive this training.
It should be emphasized that the recqular Enqglish 11 class is
not a "control aoroup" in the experimental sense but a compari-
son group. Observations were made which compared both groups
of students on oral and written communication skills, attitude
toward themselves as communicators, and attitude toward English
class., These comparisons were intended to be used to (1)
explore the hypotheses that as a result of training in the
technigues of small croup work, there would be an improvement
in the students' oral and written communication skills and an
improvement in their attitude toward themselves as communi-
cators and (2) assess the effectiveness of the programme in

its preliminary form im order to modify and develop a8
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programme for further empirical research, The results of this
developmental study are reported in four sections (1) Inter-
ventions and Modifications in the Programme, (2) Small Group
Development, (3) Personal Development, and (4) Oral and Written
Communication Skills.

Modifications and Interventions in the Programme, The

original small groups training programme was designed to occur
in three phases: training to work in small groups, practice
in working in small groups and evaluation of group work (see
Appendix A), Through the participant interventionist process,
it was found that modificatiomsaf the programme were necessary
and major inlerventions were essential to continue the pro-
oramme, The necessary modifications for the most part were
additional orientation and explanation of the programme and
adjustments in the observation and dsata gathering procedures.
However, interventinons required that basic changes in the
nature of the programme be made in order to complete the pro-
gramme effectively, Interventions involved (1) a shift of
emphasis from analysis and introspection to task and project
orientation and (2) 2 chanoe in the teacher's involvement in
the prooramme. The following chronoloagical account describes
the refinement of the procramme and the reasons for the modi-
fications and interventions,

The small aroups trainino programme was preceded by
a two-week period of preparation which involved (1) writing

directions for conducting the programme, (2) training the



66
cooperating teacher, (3) making arrangements for the necessary
pre-testing, (4) establishing a working relationship between
the cooperating teacher and the author and (5) establishing a
liaison between staff members at Alpha and professors, asso-
ciates and graduste students from Simon fraser University in-
volved in the field study.

The first two tresinino sessions were informal orienta-
tions for the cooperating teacher, Sally Anderson., The author
described to Sally her role as a cooperating teacher, the
theoretical backnround of the study and an overview of the
prooramme, The author explained that Sally's role in this
developmental study was primarily that of a cauge of how the
programme worked in the hands of a classroom teescher,

Sally indicated that she knew almost nothing about the
theoreticel backqround to the programme, but she was aware of
the potential of traininq people to be more aware of themselves,
She expressed an open-minded and willing attitude toward try-
ing something new, but she was not keen to involve herself in
the academics of the developmental study or activities which
were beyond the demands of prepsration for her regular classes,

The third session was a luncheon meeting of the four who
would be most directly involvoed in the programme, Sally Anderson,
Robert Aitken, Chairman of the English Department, Dr, Maurice
Cibbons, Senior Supervisor of the developmental study, and
the author, This meeting was arranged to discuss any theoreti-

cal questions or major administrative problems which were
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anticipated, but neither Sally nor Bob Aitken wanted to dis-
cuss topics related to the programme scheduled to begin in
six days,

The last session was a2 lenqgthy work session in which
the author and Sally spent the entire day organizing important
administrative details and preparing an introduction to be
presented to the students, It was arbitrarily decided that
Sally would teach the second English 11 class and the author
would teach the first English 11 class, Pre-testing was ar-
ranged according to Sally's sucgestion. The fourteen paper-and-
pencil tests and observations were to be stagoered over the
first two weeks of the programme, Pre-tests which involved
both the experimental and the comparison groups were scheduled
during the first week; pre-tests and observations involving
only the experimental group were scheduled during the second
week, Arrangements were made for intervicwers and observers
to begin cominc to Alpha on the third day of the programme,

This atmosphere of cooperation, honesty and eagerness
to participate in experimentation, at all 1levels of the school's
administration, was sustained throuohout the programmse, It was,
in fact, one of the essential factors that contributed to the
fulfillment of the proagramme.

Phase I: The First Two Weeks. The first two weeks of
the programme were cautious waitinn periods fpr students and
teachers. During this time, students alternately expressed

enthusiasm about the new and unusual activities and displayed
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confusion about how these exercises and activities related to
what they knew to be an English class, The teachers during
this time acquainted themselves with the students and at the
same time stood back from the activities observing reactions
to the programme, Much effort on the part of the teachers was
spent trying to convince the students to trust that the exer-
cises and activities would help them to improve their communica-
tion skills, By the end of the second week, it became clear
that the basic nature of the prooramme had to be changed.

Activities during the first two weeks were intended to
make students more aware of discussion tochniques and the group
process., Sensory awareness and concentratiorn activities were
intended to heicghten the student's awaremess of himself, Dur-
ing this time, students completod pre-test questionnaires,
interviews were conducted and cutside observers assessed qroup
functioning,

Enthusiasm and rejection were the initial responses to
the programme, The students were keen to participate in game-
like activities (The Calculation of the Group's Average Height,
the Murder Mystery GCame, the Rumour CGame, the One-Way and Two-
Way Communication Games). Students were hesitant to partici-
pate in activities that involved introspection unless such
activity was carefully structured (Wardrobe of your Mind, the
Roadmap of your Life), Students could not and would not par-
ticipate in sensory awareness and concentration exercises,

especially those which were not structured., There wes a
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reluctance on the part of the students to analyze their bhe-
havior or discuss qgroup dynamics in their small group and
especially with the entire class, Students objected to the
endless stream of questionnaires and outsiders ohbserving their
groups,

While the students' responses to the first day's intro-
duction indicated a willingness to try the activities, it was
evident to the author that the sociolocy of the classroom,
the inhihitions characteristic of adolescence and the adjust-
ment to a new teacher were factors which had not been aiven
enough consideration when the prooramme was designed, This
was especially evident in the author's class,

At the end of the first day, permanent groups were
orcanized. In almost every case, studunts were placed in a
aroup where two members had requested each other, There were,
however, a8 few students in esach class whose requests could not
be accommodated, The students in S5ally's class joined their
groups quite willingly. However, the students in the author's
class were hesitant to join their permanent groups. Most
students avoided joiningo their caroup, and several students
left the room, as class attendance was voluntary. After much
milling around, those students who remained settled down and
Just sat together quietly waiting for the dismissal bell to
rinaq,

Sensory awareness activities were not well received by

either class, At first these activities were met by smirks
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and giddiness, and most students did not relax or become in-
volved in gither the sensory awarensss or concentration acti-
vities, Insteed, students kept looking around the room to ses
who had closed their eyes and who still had their eyes open,
The students did not want to tslk about what they sensed or
felt during the activities.

The students in the author's cless registered their
objection to sensory awareness activities by blurting out
comments about the ridiculousness of the activities or refusing
to participate, 0Objections to sensory awareness activities in
Sally's class wore registered with more explanation and less
drama, Sally®'s journal ocbserves that two boys, Pete end Nick,
came up to the front of the room to discuss the purpose of the
experiment with her.1 It was

...A sincere conversation.,.about how he /Pete/

thought penple cruldn't ho trained to be more

awsre or to express themselves better, Either

a person could or he couldn't--this is a nat-

ural ability--Also Pete said that he found con-

centrating at school difficult while at other

times he and Mick talked for hours. RBoth were

very interested in /the/ conversation., First

time Pete has sver expressed himself to me

other than as a hip-dops smoking swinger
(February 4),

Guided sself-awareness activities were received with much
less resistance, Some students indicated that they found

thege activities meaningful, The students in both classes

170 protect the privacy of the students involvad in this
study, names have been changed,
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were absorbed by the activities which asked them to thimk abo t
eight words to describte themselves as if they were articles of
clothing (Wardrobe of Your Mind), The "Who Am I?" question-
naire (see Appendix B) which followed this exercise was quite
revealing, and the students seemed to open up and share much
personal information about themsslves,

Students were restless and unsure about the Roadmap of
Your Life Exercise, especially about the confidentiality of
the envelopes in which they would seal the paper they had
written about their strenoths, weaknesses, accomplishments
and qoals. Some studerts thoucht that Sally and the author
would steam open the envelopes. When students were assured
that the envelopes would not be steamed open, they willingly
wrote down thr answers to the guestions,

Group tasks and qames were accepted enthusiastically by
both classes, The students seemed to enjoy activities like
the Murder Mystery Game, These activities btecame competitive
with other aqroups, and some students asked if they could do
more of these activities., However, when group work involved
discussion or analysis of group functioning, students were
less interested, Students answered follow-up questions super-
ficially, and most Post Mesting Reaction Sheets (PR Sheets)
sparsely indicated that group functioning was "fine" or "0.K,"
All students complained that the topics of discussion, parents,
Amsricans in Canada, Indians in Canada, werse boring,

Students were anxious about how these activities related
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to English class and how they were to be graded on their per-
formance of these activities, Students were mors willing to
participate in unusual activities if they were prefaced with
an explanation of how the activities related to English class
and how they would improve communication skills., During the
second wesk, daily journals were assioned in order to oive
students an opportunity to reflsct on the programme and allow
teachers mors information then students would publicly vol-
unteer, FEach journal entry would be shaped around six quiding
questions (see appendix B). Students in both classes seemed
keen to do this and willingly copled down the six questions,

It was decided that orading was a problem to be solved
by both the students and the teschers, Students were at first
uneasy and confused by this assionment and responsibility.
Most students felt that it was the teacher's responsibility
to determine a method of grading., However, after a day and a
half's discussion, the students in Sally's class decided that
they should not receive letter grades but comments on their
participation in class, The students in the author's class
were unable to rsach a solution until the fifth wesk of the
proqramme (see pages 83_85).

Audio and video tape recordino equipment were available
to students for analysis of their group functioning while dis-
cussing the aqradino problem, Students were hesitant to esudio
tape their discussions and refused to video tape their discus-

sions., After much coaxing, four groups agreed to video taps
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one discussion, While all four groups were intserestaed in
watching the playback of these discussions, nane were interested
in anmalyzing their perfaormance as a group.

Evaluation of the First Two UWeeks., Near the end of
the second week, the author and Sally met with Dr, Gibbons to
assess the programme, It was aoreed that the problem areas
were (1) students did not like most of the sensory awareness
and concentration activities; (2) students readily and willingly
participated in any of the activities that were fun, but were
not interested in the serious, analytical aspects of these
activities (e.q. answering follow-up questions, answering
questions about how their qroup could function better or decid-
ino how they should be araded); (3) students still seemed con-
fused about the content of the course and insecure about how
one should be gruded; (4) students did not want to be video
taped; (5) Post Meetinao Reaction Sheets were sparse and not
used by qroups to guide them to function better; (6) journals
were also sparse, most of them accounts of the events which
took place in class that day.

Dr. Gibbons felt that these praoblems should be given
closer attention and suggested that Dr, Mallinson be consulted
before any major changes were made, He did howsver, recommend
that Sally and the author preface the next day's activities
with a discussion of (1) the abvious thoughts and feelinas
about resistance to the programme and (2) the conssquences of

"copping out" of commitment in family 1ife, team sports and
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government,

Interventions, Further discussion with Dr, Gibbons and
then with Dr. Mallinson precipitated interventions necessary
to continue the proaoramme., Dr. Gibbons sugoasted that the
emphasis of the programme be shifted away from analysis and
insigcht toward groups solving real problems. He suggested
problem solvino according to a strateqy outlined by Dr. L.
Brissgyof the Faculty of Education at the University of British
Columbia, This problem solving strateqy asked each participant
to state his solution to the problem; then each participant
rated these solutions for understanding and agreement,

The author discussed the same problems with Dr, Mallinson
stressing students' reluctance to share pleasant and positive
feelings with each other., Dr. Mallinson first emphasized the
importance of not changing the programme radically because the
students might feel as if there was something wrong with them,
He reminded the author that the characteristics of adolescence
might account for some of the students' shyness, inhibitions
and non-participation, Dr, Mallinson recommended another for-
mat for the Post Mecting Reaction Sheets so as to encourage
oroups to report how they functioned (see Appendix B) and suaq-
oested several ways of easing students into class discussions
and sharinag of positive feelings.

Phase I: The Third and fourth Weeks, The overall plan
for the third and fourth weeks was to continue to prepare

students for independent group work. Though the emphasis of
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the proaoramme was altered, the specific activities did not
differ much from the original plan, Students were assigned the
task of desiaoning a house which pleased a2ll group members,
Students had unlimited funds for this house which could be
built anywhere, However, the originally planned sensory aware-
ness and interperscnal activities were omitted, and Brissey's
strategy for reaching agreements was added to the programme,

The task of building a group house succeeded in involv-
ing all of the students in both classes and provided them with
an opportunity to solve intra-group problems, By the end of
the week, all groups, except one, had designed houses which
were presented to the entire class.

While all aroups wore involved and pleased with this
activity, it appeared obvious that the conditions of the
assignmerit were too easy., Since the students ignored the
Brissey Problem Solving fethod, a visualizing activity which
placed limits on the house desig: was devcloped, Students were
asked to visualize themselves in their house and then write
down five things they liked most and five things they liked
least about their housa. These ten items were then to be used
by students to establish high and low priorities., When students
met in their groups, bsfore they continued to plan the house,
they were aslied to first consider everyone's high and low
priorities., Most students in both classes became involved in
visualizing themselves in their houses, except for two signi-

ficant disruptions. CGCeoff, a boy in the author's class
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continued to talk out loud during this exercise, When he was
asked why he had bseen so disruptive during this concentration
activity, he answered,

Because I think they're stupid! Nobody's

really doing them anyway., I can't get into

them,

Midway through this exercise in Sally's class, a low voice
resounding through the vent in the door said, "Let...us...
meditate,..." This disrupted the mood of the class, baffled
both Sa2lly and the author and caused some snickering, Sally
then encouraged the students to continue working on the houses
they had bequn planning the day before.

For the next two days, all groups worked industriously
and intensely on their houss plans, Interpersonal conflicts
began to manifest themselves, and groups tried to glocs over
them, Students werc. granted an extra day to finish their
house plans and prepare for a class presentation,

Students in both classes seemed to enjoy this presenta-
tion, especially seeinqg the houses that other qroups had de-
signed. Each group showed the class the floor plans they had
drawn and described the unique featurses in more detail, One
group in the author's class did not have a house to present
and told the class about some of the problems they had in
reaching agreements which pleassd every group member. In the
author's class some students were more shy thanm others, but
sveryone had something to say, In Selly's class, representa-

tives from each group came to the front of the class to present
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their plans and the class paid attention except for ene boy who
snickered and laughed until Sally told him to mind his manners,
Students in Sally's class called from the class if the group
tould not be heard when plans were being presented,

A special journal entry, asking students to think about
what they had learned about themselves, other group members
and their group while working on this project, was assigned.
Most journals indicated that students lsarned more about each
other while working on the group house project. Journals also
revealed that some individusls were dissatisfied with their
house plans but went along with aroup decisions in order to
complete the project.

In an evaluotion of the group house project, Sally and
the author acreed that the activity had succeeded in involving
the students in the proaramme and bringing them into more co-
hesive groups, The activity had also brought out intra-group
conflicts which needed to be solved before aroups could proceed
with an independent croup project. It was felt that ths stu-
dents should be confronted with these conflicts so they would
be prepared for independent qroup work. Two types of activities
were scheduled: activities which would make group members more
aware of group functioning and activities which would intensify
the interpersonal relationships within the group,

The first of thess activitiss wes The Sharing of Posi-
tive Feelings about the Croup as suggestecd by Dr, Mallinson.

Following this activity, it was planned for the group members
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to do an activity that showed the difference between solving
a problem by group memhers pooling their resources, informa-
tion and telents and solving a prohblem by group members arriv-
ing at a consensus (MASA Lost on the Moon Exercise), A discus-
sion ebout the differences between both methods of problem
solving would lead into a discussion of the purpose for inter-
personal activities. Ffour interpersonal activities to be done
within the group wsre planned. The following day, aqroup members
would be assioned two non-verbal group tasks and then indepen-
dent oroup projects.

This week of preparation for independent group work wazs
the lowest, most difficult week in the programme. Instesd of
individuals becoming more inveolved in the prooramme, they were
detached and unwilling to participate in class or group activi-
ties. Instead of bringing groups closer together, group func-
tioning ceased altoqgether.

Evaluation. S»3lly and the author both agreed that
samething was drastically wrong with the prooramme because
students were not coming to class and croups were not assuming
any responsibility for independent work., The author and Sally
felt that the problem might be caused by sctivities which were
forcino oroup members to confront and resclve the difficulties
of working in a aoroup., (The events of this week ars reported

in more detail in the following section on small group develop-

ment, pages 99.107.)
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After a week of desperate attempts to resolve inter-
personal conflicts, without success, these "crisis conditions™
were broucht to Dr, Cibbons' immediate attention., He first
discouraced any further confrontation among group members and
sugoested that the teachers direct students toward working on
group projects, Wally Eogert, Assistant Field Co-ordinator
for the Faculty of Education,was asked to observe one of the
classes at Alpha in order to find out if the conflicts were
beinq encouraced by the teachers or if the conflicts were the
result of certain activities.

The author planned the next day's activities to empha-
size the importance of coopsesration among qroup members (The
Broken Squares Activity). This activity was done in random
groups rather than in permanent oroups in order to avoid any
further intra-qroup conflict. Following this activity, stu-
dents were asked to discuss several follow-up questions about
how the problem was solved. Students were then to return to
their permanent oroups to work on their independent group
projects,

Wally Eaogert observed Sally's class working on the
Broken Square Exercise, The stucents cooperated to complets
the five puzzles, but imstead of answering the follow-up ques-
tions, they either left the room or disintegrated into un-
productive clusters of students chatting amono themsslves,

Wally reported to Sally and the author that he observed

no intense or danqerous confrontations coing on in the class,
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but asked if he could report what else he had observed, He
begen by sayina that the students.had alot more ensrgy than
was hbeinqg tapped by the teachers and much of this eneraoy was
spilling off into anything that amused them., He remarked that
much of the activity remained at the games level without any
transfer to qroup work situations and neither Sally ner the
author were convincinqgly selling their products,

Sally answered these observations by saying that she
took mast of her cues from the author, The author sxplained
that her dstached, clinical attitude toward the students and
the programme was deliberate so that the success of her expsri-
mental proqrammse would not be attributed to enthusiasm or
over-zealousness, Wally reminded her that she would have to
report her role and attitude as a fector in the expcrimental
proaramme, whatever it happened to be, He suggested that both
Sally and the author "stop holding back" and get more involved
because the students® behavicur was in part a reflection of
the teacher's attitude,

Intervention, Continuation of the programme in light
of Wally's observation meant a marked change in the teachers®
involvement in the programme, Both Sally and the author felt
that the bored, restless students needed to do something mean-
ingful and involving. Both felt somewhat depressed that the
programme was unexciting and threatening to the students, A
chance in teacher's attitude toward the students began with

Sally's camment, "I'm cgoing to have a talk with my clsass
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tomorrow telling them how I feel and try to help them to see

the point of this whole programme."

For the next three weeks, as planned, the emphasis of
the programme was upon independent qroup projects., During
this time, however, the teachers were more personally involved
in the programmo, acting as resource persons and counselling
groups which were having difficulties functioning., There was

no further coordination of activities between Sally and the

author,

Phase 11, Independent Group Work., The second phase of
the small groups training prooramme began with a discussion of
the purpose of independent group work., The following 1s a
brief report of what occured in each class during the three
weeks of independent group work, Morse specific details about
group development are given in the following section on Group

Development, pages 105-107,

Sally's journal reports how she began the second phase

of the small groups training programme,

Today I spent about the first 20 minutes
talking with the whole class about my feslinas
regarding their response to this experiment,

I was (or attempted to be) candid and honest--
hoping that if I express my concern then the
kids would respond, The class listened except
for Ron, Dave, Chris, Jerramy and Paul, Lanny,
Shiela and Loretta were very responsive and 1
think that all our feelings came together and
(we) for the first time in a while the class
gnerqy was enthusiastic and positive, I
stressed that the project was for students

to decide what they wanted to learn and to go
out and learn about thot, I talked about
adults and parents and the difference, Adults
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could make decisions and carry through and

didn't nesd a parent figure to tell them

what to do. (March 1).

For the next twenty days, students worked in small groups
to plan and carry out independent aroup projects on communica-
tion. During this time, one group successfully planned and
carried out a communications project (The Qut to Lunch Bunch);
two group members planned and carried out a group project in
their qroup's name (Carry on Thinking); one qroup attempted to
carry out a project which was unsuccessful, then another which
also collapsed before completion (Uriah); two groups never com-
pleted their projects because of interpersonal difficulties
which could not be resolved (Chimo, The Bunch of Munchers),

The day before projects were to be presented, Sally
asked the clacss to decide on the type of svaluation for the
project, Students unanimously agreed that projects should be
oiven both letter grades and commsnts by class members and
group members, They decided that Sally should compile these
comments and arades for the final evaluation,

Two group projects were presented to half of the stu-
dents in Sally’s class., These presentations were video taped
by the author. The students who presented their projects were

relaxed and self-assured about their presentations.

The first project, »n interview-survey about communica-
tion in public, had been plannod and carried out by all group
members, Two students interviewed people on the street; two

students interviewed young children at an slementary school;
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one boy put together a musical soundtrack. No questions were
asked by class members after the prasentation, When Sally
asked the students to tell her how they got the idea for the
project, the students had alot to say about this and were quite
proud of their accomplishments,

The second group project, a survey which polled students
and parents on how each perceived communication with the other,
was presented by two aqroup members. These two girls prefaced
their presentation with a summary of their findings and conclu-
sions, Then each girl explained the charts which were drawn up
to show the results of each item on the questionnaires.

The presentations and evaluation lasted for almost an
hour. Some students asked if they could see the video tape
of the aqroup presentations. About half of the students, mostly
those who had presented their projects, stayed to watch the
video tape; the other students quietly disappeared,

In Sally's class, the second phase of the small groups
training prooramme ended uneventfully, Two groups promised
that they would somehow complete their projects before Easter
holidays, One croup refused to commit themselves about whether
or not they would even have a project completed,

The author bepan the second phase of the small aroups
training programme with an attempt to clarify the problem of
orading. At first the students seemed annoysd that this irri-
tating, threatening and insoluble problem was re-issued, but

the author felt that the solution of this problem was necessary
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if students were to understand the purpose of independent group
work,

To help clarify the purpose of some of the activities in
the prooramme, a3 list of six of the activities that had been
done in the past four weeks were put on the board. Each group
was assigned to discuss the purpose of a3 different activity and
then report to the class, Groups handled this task efficiently,
and in each qroup, the person who reported was a person who
had not previously spoken out in class,

In order to quide students to resolve this problem, the
author reflected the consensus found in what the students said
they had learned and the consensus "aund in what the students
said should be @ method of oradina. The report of these consen-
suses stimulated a class diccussion of how to develop a method
of gradinq. This discussion becan in its usual silent manner,
Finally one boy broke the silence, and students beocan to dis-
cuss the importance of grading (see the section on Improvement
of Communication Skills, paaes 131-134,)

A few days later, studenis were ansked to design the
report card that they would like to receive at the end of the
programme, The students were told to meet in their groups and
aaree on a report card as a group. The students voiced no
obhjection to re-examining this irritating problem, These re-
port card forms were also tabulated according- to concensus,
and this was reported to the students. The students were asked

to combine the consensus on evaluation and the consensus on
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learning in order to finalize their report cards,
There seemed to be instant understanding

of what T was tryino to get at.,...All seemed to

aaree that arades should be on their journal

and their oroup work....Spent 30 minutes total

resolving this hauntino praoblem,

The next day, the author reflected the cansensus about
evaluation as she saw it--a self-evaluation, a oroup-evaluation,
and a teacher's evaluation of individuals and groups. There
were no objections to the consensus decision about grading: a
latter orade for accomplishments, a letter grade for effort,
comments written by the student and the teacher (see Appsendix
B).

Except for extra time spent discussing evaluation, the
independent qgroup work in the author's class was the same as
the work in Sally's claess., (Group work was as intsense and
industrious durino the first wiek,smnd then interpersonal problems
began to manifest themselves, Work becan to lag so a deadline
for group projects was amnounced. Then coroup members hecame
more serious about completine their projects, At the end of
three weeks of independent group work, a2ll groups had a project
in some form or other to present to the teacher, but students
did not wish to present their projects to the class,

Four croups presented their projects to the teacher on
the day assigned for presentation. The first group (Rob-Tim-
Pat) handad the author an envelope of colour photographs of

storefront windows; the author sugcested that the group make

their information more explicit and interesting. The next
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ornoup (Bonmers Ark) showed the author a multi-media project on
the different types of communication arcund them, Another
aroup (Gritski) reported to the author abtout their field trip
to a local television station, The last group (The Street
Greasers) discussed their scale drawings of a community for
the deaf and concluded the presentation by teaching the author
how to say her name in sign language.

Two additional projects were presented a few days later,
One group (The Tumhleweeds) which hed done two projects, @ pos-
ter on communication snd an edited tape recording of their dis-
cussions of some porscnal feelincs., Another group (The Partners)
presented a slide-and-sound show of the changes in British Col-
umbia hiohways betweern 1900 and the present,

Phase 111: Evaluation by the Students, The last phase
of the small qroups traininmg programme was a tightly schedulsd
six-day evaluation and post-testinc period. ODuring this tims
stucdents in both classes evaluated themselves according to the
methods they had preccribed for themselves, and completed the
post-tests necessary for the developmental study, Ffor this,
two days were set aside for completing all questionnaires,
Another dey was reserved for students to write an essay on how
their expectations had been met and to assess what they had
ssaled in envelopes which contained their strengths, weaknesses,
accomplishments and coals, Three doys were planned for self-
evaluation, group self-evaluation and personal conferences
between student and teacher. Appointments for interviews with

Associates from the fFaculty of Education were elso scheduled.
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The comparison group was also asked to complete four post-
tests, i.e. two questionnaires, an essay on expectations and
an interview with an Associate,

The six-day evaluation period went exactly as scheduled,
Students said they were relieved to spend two full days com-
pleting questionnaires rather than doing them a few at a tims,
Students in both classes answered the essay on expectations
saying that their expectations had chanaed, The sealed envelopes
were returned so that students could evaluate their strengths,
waeaknesses and accomplishment of a short-termed goal. Half of
the students s: id that they attained their goal or came close
to attaining their qoals,

The interviews with Associates to the Faculty of Educa-
tion were difficult to schedule at the end of the programme,
especially with students in the comparison classes (see the
concluding section orn Improvement of Communication Skills,
page 134,)

The three day evsluation period was 3 serious time for
students in both classes, All students wrote confidential
(between teacher and student) self-evaluations; all aqroups
completed oraup self-evaluations, Both teachers had a personal
conference with each student,

In Sally's class, students were asked to write a brief
statement about what they had learned from the programme so
that comments in lieu of letter grades could be written, She

also had conferences with each qroup for the purpose of
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evaluatina group projects, Sally reported that the students
were able to express their feelings openly in these group
conferencas,

In the author's class, after the students and the author
compared self-svaluations, letter arades were detsrmined and
comments were written, Most students were cooperative and
some were enthusiastic about this evaluation process, Students
remarked that the teacher's evaluation and their self-evalua-
tion were similar, Conferences were relaxed and many students
were satisfied with the results, Students had no difficulty
determinino their grades and thinking of comments to write,

Summary and Conclusions, Durinq the field testing of
the small croups trainino procramme, it was necessary to modify
some aspects of the prooramme in order to adapt the program 3
to clacsroom use, These modifications were explanations of
the purpose of activities and exercises that students at first
found strance and awkward,

Ma jor chanqes in the timetable of the proaramme and the
teacher's attitude were c¢ssential to the effectiveness of the
programme, It was necessary to involve students in realistic,
task oriented group activit as before introspaction, analysis
and discussion of behaviou. were possible, 1In order to par-
ticipate in independent group work, students required more
trainina and confidenc.. than was anticipated when the programme
was designed. The teacher's open and genuine involvement in

group functioning was found to be an essential part of an
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effective small qroups trainino programme,

It can be concluded from these modificetions and inter-
ventions that (1) students need to understand the purpose of
the activities; (2) stramoe and unfamiliar activities must be
related to what the students understand; (3) students need
quidance and training im order to perform self-directed activ-
ities; to do this, the students must perceive the activity as
realistic and personally important; (4) adolescents are shy
and inhibited about sharino personal information with their
classmates until they are assured of its acceptability and
appropriateness to their peers; (5) the classroom teacher
facilitating small oroups must be acctively and personally

involved,

Smz1l Group Development, Eleven small groups werse

formed during the course of the small groups training pro-
oramme, These groups werc assiconed specific activities which
were intended to provide students with training in discussion,
listening, cooperation, problem solving and decision makinag
skills, As groups worked together on these assignments, intra-
group relationships became stronger and intra-group conflicts
arose, Five oroups were able to resolve these conflicts and
became tronger, independecnt, productive groups (BONERS ARK,
THE STRUET GREASERS, THE TURTLES, THE TUMBLEWEEDS and THE OUT
TO LUMCH BUNCH); four oroups were able to resolve some of their
conflicts in order to do what was required (THC PARTNERS,
ROB-TIM-PAT, CARRY OV THIMKIMNG AND URIAH); two groups were

unable to resolve intra-group conflicts, and members ceased
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to function as a group (CHIMO, THE BUMCH OF MUMCHERS).

The groups took on distinct personalities during the
course of the programme. Six groups were primarily work
oriented (BOMERS ARK, THE TURTLES, THE TUMBLEWEEDS, ROB-TIM-
PAT, THE OUT TO LUNCH BUMCH and CARRY OV THIMKING); thrse
aroups were a natwork of interpersonal relationships which were
sometimes capable of work and sometimes more concerned with
aettino to know one another better (THE STREET GREASERS, THE
PARTVMERS, and URIAH), Two groups which could not resolve enough
of their internal difficulties were unable to work or get to
know each other better,

Small aroup development was also influenced by (1) orien-
tation problems, (2) inhibition in interpersonel relationships,
(3) acceptance of the responsibility to participate, (4) develop-
ing confidence in self-directed sctivity and (5) preference for
cames and tasks rather than introspection and analysis aof group
behaviocur, The histories of group development which follow will
be reported accarding to the programme described in the previous
section, i.e. four weeks of trainina, three weeks of independent
aroup work and six days of evaluation. It is impaortant to em-
phasize that each group was distinct in its development, but
space does not permit a detailed account of all elever group
histories, Therefore, this account of qroup formation will
report the neneral trends of group development and focus on the
specifics of four groups which represent different patterns of

aroup formation. The qroups which will be discussed are (1) a
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gqroup which struaqgled hard to function together and produced
a group project (THE PARTMERS); (2) a croup that was strictly
task oriented (BOMECRS ARK); (3) a qroup which was unable to
resolve enouqh of their conflicts to function as a group
(CHIMO); and (4) a aroup which split into two aroups (THE
TUMRLEWEEDS), A summary of each aqroup's communication project
and self-evaluation will follow these histories, Statistical
results will be reported at the end of this section,

Group Work Durinqg the Training Phase, Group organization
remained relatively stable after the third day of the programme,.
Except for a few students in the author's class, most students
found these permanent assianments satisfactory, Mew students
who joined the author's class on the third day were randomly
assigned to existing groups. The dissident studerts more or
less selocted or formed the qroups they wanted. One boy, who
joined the class a week after the prooramme was under way, was
assigned to a group which appeared to be working well. Other
chances in aroups in the author's class were made later in the
proqramme in order to keep qroups functionina smoothly, These
changes are discussed more fully in the following report, Table
2 (psae 92) summarizes the changes in aroup size and structure,

Though all qroups were able to do all of the game-like
and task oriented activities assigned to them during the first
two wseks, difficulties in group functioning became apparent.
Groun activities were at first orpanized by a strong, outgoino

dominant member. This orcanization was successful for completinag
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CHANGES IN GROUP SIZC AND S5TRUCTURK

Group Mamso Number of Members Changos
First Weak Lest Weok
males |[Females| Total || Males| Females| Total
Author's Class

Boncrs Ark 2 3 5 3 3 6 1 boy joined the

group durinc the
- second week,

Street 1 girl left school

Creasers 2 4 6 2 3 5 during the fourth
week,

__The Partners 3 3 6 I 3 3 & o Lhancos

The TJurtles

(Name chanoed 3 2 5 2 2 4 1 boy joined the

to "Critski"® Tumbleweseds during

durina the the second week,
sevanth week)
T YRa Tomblo- ) boy from the
weeds 3 2 5 2 1 3 Turtles joined the
group during the
second wesky group
aplit into two gr-
oups durine ths
fourth week; 3
members considared
themgelves the
"original members”
and kopt oroup
— namo,

Rob-Tim-Pat - - - 2 1 3 Group was tormed
during the fourth
weoki sn off-shoot

o ; of the Tumbleuwrnca,
Sally*s Cless
__Chimo 3 3 §) 3 3 6 Yo Chanpoas
The COut to
_Lunch Bunch 2 2 5 2 3 5 t'o Chanoes
__Uriah 2 4 6 2 4 6 *p LChanoes
The Ounch of
__PMunchers 2 3 5 2 3 5 vp Chanaons

Carry on .

—Thinking ? 4 6 2 4 6 Mo Chancos
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games and tasks, but mnot for bringing group members closer
tocether or for developinag aroup consciousness., The solution
to the problem of deciding grades required the participation
and involvement of all group members. Some students met these
requirements and were able to work out group solutions to the
problem and thus gqroup relationships qrew stronaer; however,
many students did not have the skills or confidence to solve
this problem as a group, and thus group relationships were
strained and unpleasant., The followinq is a brief summary of
how four aroups worked during the first two weeks.

THE PARTMERS furctioned cooperatively and efficiently
at first, bhut then a rift deepenlnhg between the males and females
hindered smooth group fumctionirg., The first two activities
were eaqerly oroenized by Ceoff, and qroup members were proud
that they completec the croup exercises instantaneously, The
random discussion divided the boys and the girls, THE PARTNERS
approached the problem of deciding grades with their usual
enthusiasm and team spirit, but Geoff's dominating leadership
was challeneged by other group members, On Friday, Martin and
Geoff both left the croup discussion and the following was
decided,

Today, being the last period of the day,

and a real confusinn, We acain went to our

oroups and discussed about marks, Greg cams

up with a real oood remark what Enclish all

ahout and 1 fully aoreel He stated that

English should be self expression and we

should be oraded on how well we can express

ourselves, We all thought long and hard be-

fore anyone came up with something like that.

And I think it's the best idea anyone has come
up with yetl! (Betty, February 11).
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Thouoh the P,M.R, sheet reports that all of the qgroup mambers
acreed with Greqg's idea, it also indicated that morale was
low.,

BONERS ARK completed each activity methodically after
Cindy oroanized it, The B.,M,R. sheets report that their group
functioning was satisfactory to them, After the second sctivity,
they reported,

We are perfect, We need no better

function, We 21l contribute our thoughts

(February 7).
The random discussion on parents took place between Cindy and
her boyfriend, Vincent, After this discussion, the group re-
ported that they did not function very well, They sugqgested that
their oroup functioning might improve if they were to "get bet-
ter topics" (February 4),

The group's functioning procgressively worsened, The
first group discussion on cradinc was monopolized by Cindy end
Vincent, The other members said little or nothing. On Thurs-
day, the P,M,R, sheet reported,

We didr't work as a qroup today because

we were disornanized, FEveryome was split up,

e were tired and did nothing (February 10),.

On the last dey, Graham and Vincent left when the group decided
to be video taped,.

CHIMO had difficulty working smoothly from the beginning.
Mast of the oroup members let Karen organize the group activi-

ties when she showed an ability and interest in assuming this

responsibility. The P,M,R, sheet reported,
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We didn't function as a2 qroup, really,
today, There was really no feeling involved
between the contributions nof the aroup members,
Fach person did what they were told to and
didn't care about the other members (February

2).

The random discussica on parents involved only four members
of the oroup. Karen reported that the

...0oroup didn't cooperate well at all,...

I had a lot of difficulty tryina not to tske

over the aroup and letting myself do most

of the talkino (February 8),

The first discussion on qradina was frustrating for the
members of CHIMO because Chris and Paul would not participate
as they thoucht the topic was not interesting. The next day,
Karen's journal reported,

We each ogave our own views on how ws would

like to be graded, After one person made 2 sug-

cestion the aroup wnuld discuss it and come to

our decision,...This was one of the hetter days

of how we functioned as a aqroup, each of us con-

tributed... (February 11),

THE TUMBLEWEEDS were & collection of students at cross-
purposes, Most of the oroup activity was blocked by two stu-
dents, Lisa and Rob., Lisa was upset by group work because
she could not asttract attention from the entire class for her
foolish hehaviour and delibate igmnorance. Rob, the "cool,"
tough class leader, exerted his necgative, disruptive influence
on both class and his group's activities, Marshall was con-
cerned about doina well in his group work and tried to pull
the group toqgether for oroup activities, Dennis was a fol-

lower., Pat, when she was present, was also a follower and

sometimes buffered Lisa from the abusive attention that shs
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typically encouraged,

All durino the first week the members of this group sat
distantly from each other and avoided work as much as possible,.
Most aroup activity centered around provokinc Lisa to act fool-
ishly, The oroup members were barely able to complete the
three aoroup tasks assicned to them,

Rob and Pat were absent for the entire second week, and
Marshall, Lisa and Dennis reached 8 decision about gradinao on
the first day that the problem was assioned, Marshall reports
this improvement in oroup functioning.

We went to our oroup where we discussed

what you were tryina to tesch and what we

should be marked on (on tape), I think the

group did better todsy than before. Everyone

is gettina into the discussion (February 9).

At the end of this week, Tim, cone af the class leaders who was
having difficulty in his aroup, joined the TUMBLEWEEDS,

During the group house project, groups were enthusiastic
about group work, Each group had at least omne day in which all
members worked happily and busily on their house. Thouoh the
project alco made the croups more aware of their internal con-
flicts, all aroups except the TUMBILEWCEDS were able to over-
come enough of these conflicts to present house plans to the
entire class,

THE PARTMERS worked as six separate individuals attempt-
ino to share the same space without colliding, The rift betwean

the males and females heceme a tuq-of-power between Betty and

Geoff, The qroup members finally acreed on six ssparate
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cottaaes connected to a common area, Group members wrote that
they were satisfied with this house "because it wes not left
up to one person like most of the prociects are,” but their
journals told what they had not said out loud. Ginny wrote,

Somethina stranoe happened today. Crsg
seemed to be enjoyinco this =11 week,,..When
it came his turn he said he didn't want his
own home, It was a let down because 1 was
lookina forward to hearing his and so were the
other members (February 21),

Betty's journal stated,

Ours /presentation/ was really a Flop, If
I hadn't done those plans of inside and the
grounds of our house, our presentation would have
been terrible. I liked the house because it was
pretty well all my ideas and everyone went along,
The outside part, ceveryone had a part in and also
the shape of the main house and there own houses,

The way we solved problems was by the major-
ity of people who acreed on the article, Every-
one's idea for the outside of the house was pretty
well 2’1 the same and wanted luxurious thinas,

The inside part, no one was happy what was put
in so we came up on the biq house plus our own

small cottaces,

I learned that I was really a sucker to volun-
tear /sic/to the house and ended up doing it all
(February 21).

Only Martin said that he was satisfied with the qroup's house.
BO"ERS ARK: Almost no conflict was apparent while

the group designed, drew and presented their plans, CGCroup

work was organized by Cindy, but when she was absent, Isabell

was able to organize the group members so that work continued.

At the end of the project, all journals reporfad positive

feelings about the group, The P,M,R, sheat written at the

end of this project stated, "We are a team, Yea ust"
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(February 21),

CHIMO's house was haunted by conflict, They began by
31l contributina ideas, but as the house began to take shape,
Paul objected to the luxurinus items and thern refused to work,
Jerramy was either absent or went along quietly with the rest
of the aroup. The group members had a series of disagreements
about parts of the house that concerned all of the members.
Just before their presentation, the group members had a fight
about who would oo up in front of the class and present the
project. Everyone in the group reported that they were dis-
satisfied with their house and the croup,

THE TUMBLEWEEDS were unable to reach a qroup agreement
on their house plans. Roh typically hindered much of the
oroup's work by rejecting almost every idea that was suggested,
provokino Lisa to act foolish and ciddy, or leaving the room
with Tim, Marshall attempted to brinmo croup members together
when Roh left the room, One aofternocon, lLisa, Pat, Dennis and
Marshall agreed on @ house that had a different floor for each
aroup member, When Rob and Tim returned, they rejected that
plan,

Since THE TUMBLEWZEDS did not have a house to present,
they were required to prepare a statement telling the class
why they had no house, Lisa reported that some of the group
members did not think the project was important and by the
time soma of the members did agree on a house, it was too late

to work out plans, Marshall's journal indicates his feelings
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about the qroup project.

I think if we don't do any bhetter on the next

project the aroup should be separated., Our

aroup is doina terrible now not everyone is

showing up anymore, today we had 3 out of 6

people, I am beginning to become impatient,

Maybe a new group mioht be okay. I tried to

put the group together and I even did my floor

and the uwhole arounds layout, I'm satisfied

with my floor but most the rest of the qgroup

didn't pull their weioht, We were never able

to resolve the problem because of no organiza-

tion, I think I have done very mare than my

share in this oroup and yet we still failed in

the project. 1 learnt that some members will

try to share and others just hold the groun

back (February 21).

For the next weeck, groups participated in activities
which were intended to brinq oroup member- closer together
and prepare them for independent group work, However, many
students did not coma to class, and when they did, they shyed
away from intimacy, Durina this time, group conflicts became
more apparent and more critical, The following describes how
the groups responded to these activities,

All students were able to think of positive thinos to
list about their oroups, though some students found it diffi-
cult to think of five things. Chris and Paul (CHIMQ) found
it difficult to list anythina. All oroups sounded sincere
about what they reported to the class except for the TUMBLE-~
WEEDS who were exceptionally disruptive and negative, These
statements are reported in Table 3, paqe 100,

Groups worked intensely to solve the MASA fMan on the

Moon exarcise, In the author's class, all groups were able

to resch a consensus though soms group members clashed more
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TABLE 3

SHARING OF POSITIVE FEELINGS ABOUT GROUPS

GROUP

STATEMENT

Bomers Ark

The Street Creasars

The Partners
The Turtles
The Tumbleweceds

Chimo

The Out to Lunch
Bunch

Uriah

The Bunch of
Mumchers

Carry on Thinking

We work well together without fiohting,

We've cotten to know people we would-
n't have gotten to know,

We all have fairly open minds.

We've ogotten te know each other better,
Noa Answer,

People who weren't personal friends
put toogether to solve group problems
and communicate,

Friendliness,

The people in the qgroup,

Communication,

The ability to discuss freely and
openly.
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than others. The aroups which cooperated and felt comfortable
working tooether (BOMERS ARK, THE STREET GREASERS, THE TURTLES)
stayed in the room chatting until the dismissal bell rang. The
two qroups which had much difficulty working tooether ( THE
PARTMERS, THE TUMRLEWEEDS) disappeared as soon as they com-
pleted their qroup consensus answers,

The groups in Sally's class worked together on the Man
and the Moon exercise, but some qroups had definite problems,
CHIMO was unable to reach a consensus, and group memhers were
annoyed with each other, Cheryl reports how CHIMO performed,

Paul wouldn't say what he wanted, Chris

disanoreed on everythino and he always thouaht

he was riahti that bugs mel He'd cet really

mad and cgive up just ‘cause uwe didn't agree

with him. We didn't aet our sheet finished;

I didn't like that e:=rcise (February 22),.

The aroup was givin extra time to complete their consensus
answers the next day. All journals from CHIMO report that
the qroup reached ooreement, but they never turned in their
answers,

Tables 4 and 5 (paqe 102) report the results of this
group activity more specifically, Table 4 shows the order in
which the groups completed the entire activity; Table 5 com-
pares the oroup average scores and croup consensus scores. In
this activity, the lower the score, the more correct answers,

THE TUMBLEWEEDS reached a breaking point after the Man
on the Moon exercise, Lisa asked the author if she would help

do something about the oroup hecause she alone could not con-

front Rob, She said that she, Dennis and flarshsll wanted to
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ORDER OF FIMISHING THE MASA LOST
THE maov EXERCISE

an

Author's Class

Sally's Class

1. The Street (Creasers 1. Uriah

2. Boners Ark 2., The Bunch of fMunchers

3. The Partners 3. Carry on Thinking

4, The Turtles 4, The Out to Lunch Bunch

5. The Tumbleweeds 5, Chimo (did not finish)
TABLE 5

COMPARIGONM OF IMDIVIDUAL AMD GROUP SCORES OV THE MASA LOST
THE mMmooN EXERC ISE

N

Croup Mame

Croup Average of Group Consensus

Individual

Scores scaores

Sally's Class

Munchers 40 14
Out to Lurch 54 32
Uriah 37 26
Carry on Thinking 56,8 46
Chimo -- -
Authorts Class
The Street Oreasers 44 28
The Partners 52.5 29
The Turtles 47 33
The Tumhbleweeds 51 40
Roners Ark 49,6 42
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work, but the others did not seem to care about the group. The
next day, THE TUMBLEWEEDS discussed their oroup work, The
author's journal describes this discussion.

ZThGre wa§7 alot of static from Rob and
Tim....Rob's main arqument was that wasn't he
supposed to disagree if he disacreed?...l told
him that I thoucht his disacreement was deli-
berate and to keep the oroup from working to-
cether....Once the subject was opened up, Lisa
and Marshall began to tell Rob and Tim that they
once had a oroup before Rob and Tim were there.
Rob listened toc Lisa a bit....I set forth the
conditions., (1) They could /a2ll/ work as a
oroup, (2) Each person (Rob, Tim, Pat) could
be their own group, (3) they could Form...[?wo
new Qroup§7. Tim seemed threatened about being
his own aroup /and said,/ "How can I be my own
oroup? Sit here and talk to myself?" Evantually
Rob said, "0k, Tim and me will form a group"...
and /then they/ "claimed" Pat /who was absent_/.
Then Rob and Tim left, Qut in the hall Sall
overheard them say ZYO some of their friends/,
“We got kicked out of our qroup!" (February 23),

Marshall, Lisa and Dennis seemed somewhat relieved by

this intervention, Marshall reported in his journal,
Our oroup is heoinning to cet back on our

feet, Saying thincs to other members in our

aroup helps to be not afraid to say thinos out

of school, Our oroup is qoinc to split (Feb-

ruary 22).

The class memhership dropped sharply in both classes
after the Man on the Moon exercise and the interpersonal acti-
vities, Grouns were not ahle to make a quick decision aktout a
three-minute pleasant oroup activity, In the author's class,
four oroups chose to do nothing for three minutes; one oroup
could not reach an agreement hecause one of tﬁe students in-

sisted upon hearing a Bill Cosby record; THE PARTMERS invented

a little game to play. In Sally's class
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The class left en mass, Uriah ran 2round
the halls and were the only aroup hack in three
minutes, Munchers came back two minutes late

with pop, mtc, from the cafeteria (February 28).

The outsiders activity had a disturbing effect on all

students, The students who reported the activity in their

Journals said that they did not like doing such activities,

Sally and the author were able to work closely with two of

the croups durino this activity,

to THE

Joan's journal for that day best describes what happened

PARTMERS,

.+.0ur group had tao stand shoulder to
shoulder and the person ho felt they were
rejected, stood in the middle., That was Geoff,
feoff only stood in the middle for 2z joke, for
attention, He likas thit, because in our aroup
he's always talkimo and we all listen to him,
he's never ionored, After this our group qot
into 2 discussion, we found Grec said he did-
n't feel like a member of the oroup, he said
peo, 1e don't act themselves when they are in
a oroup.,..We discussed how we could make Greq
feel like a member of the oroup. We didn't
come up with the answer, but I have a feeling
now that the rest of the members know Greo's
prohlem, everyane in their own little way will
do their hest to make him fesl more comfortable,
at easc, etc.,.,., After lunch Ginny and I wsere
talking about Greq's situation, we both feel
uncasy talkine to Greqg too. Mot because we
don't like him, it's just the opposite. We're
afraid he mioht think we're a little crazy and
we don't want him to, We find it hard to make
conversation, We don't know what to talk about.
Although Ginny and I have both agreed to make Grec
feel more like a membher of the qroup and mare at
ease (February 24),

The memhers of BONERS ARK were shocked whern Graham went

into the centre of the circle and said it was impassible for

him to

feal "out" of the aqroup. Cindy, Vincent and Denise were
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upset by what Sally said to them during the discussion, Cindy
reports,

I didn't werk to my full potential because

seeinag as I am Lhe group leader I have to speak

up, and after being called a big-mouth and liar

I kept guiet, I feel this remark wasn't neces-

sary (Fehbruary 24),

Independent froup Work, Ffor the next few days students
were listless, easily distracted and estranced from one another,
Independent group projects were assianed, and coroups tried to
reoch acreemcnt about what they would do for three weeks, All
groups were able to de.ide on project, but many intra-group
conflicts arose durino this time, Thraee oroups never produced
a project (CHIMO, URIAH, THE BUMCH OF MUNCHERS). The following
describes how the foirr oroups worked,

THE PARTMERS had manmny ups and downs before they were
able to find 2 project that would succeed. Members first fol-
lowed one aof Geoff's sucgestions, but this did not work be-
cause Ceoff left the room when the actual work had to be done,
The anqgry, frustrated group members then decided on another pro-
ject which did not work because they could not qet cameras to
work, it raimed too much that week, and then it was too late to
have the films processed, At last, when qroup morale was at
its lowest, the group decided that they could no longer depend
upon Geoff for leadership, Grec brought his grandfather's
olass slides of the Great Auto Race from Seattle to Hazleton,

and Betty bronuoht her contemporary slides of the sama highway,

The working qroup members tried to net together to make a sound
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track, but again, no mutual time could be arranged., Greo gsked
a local radio station to play hichucy music for an hour and
he dubbed the sound track fram the radic. Geoff was not
present when the aroup presented their project a few days
late, THE PARTMERS all talked about how they got the idea for
the project, the problems they resclvad and the implications
of chanqge in means of transportation.

BOMERS ARK wes the first group in the class to decide on
arn independent communications project. They made this decision
as soon as the assionments were given, even thouah two members
were not present., The group ool busy imnediately making plans
to co to Stanley Park to take pictures of communication, When
the qroup was confronted about the girls making most of the
important decisions, the members appeared quite disturbed and
insulted,

The members of BOMERS ARK wirked steadily and indepen-
dently without any difficulties and were able to produce a
multi-media proaramme on the commurication around them, The
presentation reflected everybody's uvoric, but the actual presen-
tation was donme by Cindy and Isabell, CGraham was absent, and
Corry and Vincent left 2s soon as the presentation ended.

CHIMO was never able to resaolve crnouch of their diffi-
culties to work as a group on a project, The group got stalled
the first week when they could not acrre upon an idsa for a
project, Chris and Jerramy were alusys absent, and Paul dis-

agreed with everything., The girls decided to work on their
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own, Ffor the next week, they took pictures of people in rest
hames. Then Chris volunteered to make a sound track, and
Paul volunteored to take the film to be processed. After Chris
and Paul had a serious disagreement, Paul did not come to class
for a week. The oirls called Paul's house several times, and
Chris went te his housa, bu. no one could reach him, Paul
never produced the film., The three girls spent the last few
days broodinc in class; Chris went to the cafeteria; Jerramy
returned to class after the project deadline was due.

THE TUMBLEWEEDS., After the oroup was split, Marshall,
Lisa and Dennis worked tocether happily and effectively to
complete two projects., The first one, a collage of magazine
pictures on communication, was completed in a week, The group
then decidod that they wanted to tapes a discussion. Marshall
sucqgested the discussion be on how people could improve the
area, but Lisa wanted to talk about why men think marriage is
a trap, The qroup found a tape recorder and an empty class-
room on their own, and everyday the qroup disappeared to have
their discussions, At the end of a week, Dennis offered to
play the tape for the author sfter the aroup edited out some
of the "personal stuff.” All group members said that this
week of discussion had been valuable and that they had learned
to trust each other.

Croup Evaluation of Accocmplishments, At the snd of the
programme, all of the aroups were asked to complete a group

self-evaluation assessing attitude, effort, projects and
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improvements in qroup functioning (see Appendix B). All
croups, except for the BUNCH 0OF MUMCHERS, met and completed
the self-evaluation forms., The following is a synopsis of the
oroup projects which were not discussed in this section and a
brief summary of what each qroup reported in their self-evalua-
tions,

BOMERS ARK reported that they were a great group which
did well at solvina problems and workina tocether on projects,
They concluded that the more they cot to know one another the
better they could function,

THE STREET GREASERS learned to communicate in sign lan-
cuzoe and worked tocether to design a community for the deaf,
They repsrted that their attitude was cooperative, open minded
and challengino., This qroup had a very positive feeling about
their group work and concluded their evaluation by adding, "We
learnt to work toocether and accept each other as they are.,"

THE PARTNERS reported the difficulties which the group
had to overcome during the programme. The gqroup members felt
that solvino the problems as 8 group had tauoht some indi-
viduals "to work with people and cet along." Their final ac-
complishment showed a change in group cansciousne: 3, "Instead
of dependina on just one person, like we did in the beginning,
we learnt to work without him and lean on each other."

GRITSKI (formerly THE TURTLES) went to a local television
station and reported whai they had learned., Their evaluation

tersely stated that they had overcome some of their difficulties,
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i.e. agreeing on things and getting orqanized,

THE TUMBLEWEEDS reported that everyvone in the group
carried their share of the work load and "no one skipped out!®
They concluded, "As we worked together we bepan to understand
each other bstter so we could talk and do things better.,"

ROB-TIM-PAT: Tim did most of the work for the qroup
project, 2 photo-essay on the communication found in store-
front windows. Thouah Rob, Tim and Pat did not show much care
in the presentation of this project, they felt that they had
done most of the work asked of them, They reported that the
people in the group knew each other better and now they could
talk to each other more easily.

CHIMD's final evaluation reflecled rnuch disappointment
with the group's history, The evaluation, written by Karen,
Cheryl and Anita, reported,

We thouoht our qroup was finally aperat-

ino as a group until it came to indivicual res-

ponsibilities, From our bio project we found

out that only a few of us really carced and some

members accepted responsibilitie: and then let

us down,

Their concluding remarks showed a sourness tousrd aroup work:
"We oot more problems thoan we solved as a oroup....We found
that you can't trust snybody."

THE OUT TO LUMCH BUMCH worked happiiv to produce a pro-
Ject on what the man in the street thouoht about communication,
They were modest about their qroup participatién and quite

proud of their accomplishments. They reported thot they were

"really good" at solving prchlems as a croup "Because we qot
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together as a agroup to help Joe out of his sh-1ll.,...0ur great-
est accomplishment was cetting Joe to open up."

URIAH worked tocether quite happily., They attempted a
project that would teach the croup members how to communicate,
but could not express what they had learned, The qgroup wsas
quite open about their group functioning at the end of the
programme, They described their participation as casual but
felt they could try harder. Their concluding statement was
that their group functioning did not improve, but rather “dur-
ino the projects we slacked off bscause we couldn't make up our
minds what we were ogoing to do.,”

THE BUNCH GOF MUMCHERS did not finish their qroup project,
had several serious fights and wrocte no final evaluation.

CARRY ONM THIMKIMNG., Three oirls did most of the work on
a survey of family communication, Their brief and general
evaluation reported that they tried hard and concluded that
their qroup functioning had improved "because at first we were
very shy and nohody said much,"

Croup Development: Statistiecal Results. The results of

of the objective assessments of aroup formation essentially
corroborated the observations reported in the case study, These
objective assessments are limited becayse all of the instruments,
except for one, had not been validated., The Group Dimensions
Pescription Questionnaire, the only validated: instrument in

this battery, was able to yield a limited amount of informa-

tion because it was designed to measure the dimensions of
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larger, more formally structured adult groups. (Further dis-
cussion of these limitations are found in Appendix D, Test
Ten.) The following reports the results yielded by six instru-
ments designed to assess various aspects of group development,
Details for each test are given in Appendix D,

Test Three (Group Climate). An examination of pre-test
and paost-test factor structuros showed the factor structurses
were named differently, i,e the corresponding factors extracted
a different proportion of variance for each variables, Factors
named in the pre-test were (I) Attraction to the Group, (II)
Control, (III) Group Comsciousmess, (IV) Group Goals and (V)
Trust within the Group. Factors named in the post-test were
(1) Persomal Attraction to the CGroup, (II) Control, (III) Per-
sonal Responsibility to the CGroup and (IV) Group Goals., An
examination of the variables which compose these factors showed
that the factors on the post-test conditions reflect more per-
sonal involvement and attraction to the group, but gquantitative
assessment of this shift is not available (ses Appendix D, Test
Three).

Test Four (Group Climate). This test was originally de-
sioned to measure aqroup cetwsiveness, However factor analysis

showed that the stable elements of this questionmaire were

variables which described qroup climate, The analysis of the
data indicates that there was no significant gverall
reg

difference between pre-test and post-test scores, However it

TA11 reforences to significance in this section are at a pre-
chosen lsvel of ,05,
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was shown that there was a3 sinonificant difference in the res-
ponses of each individual qroup. In the breakdown of qgroup
responses to Test fFour, it was found that six groups scored
hicher on the post-test and four qroups (BONERS ARK, THE PART-
MERS, THE RUNCH 0OF MUMCHERS and CARRY OM THINKING) scored lower
on the post-test, This variation in responses, different
from the responses reported in the case study, reflects a dif-
ference in the deoree to which group development occured as
reported in the case study (see Appendix D, Test Four).

Test Five (Attitude toward Group Work). The analysis of
the data indicates that scores on the post-test were significent-
ly lower than on the pre-test, Fur! er examination of thess
results shows that Class 1 scored significantly lower than
Class 2 on the pre-test and Clas: 2 scored significantly lower
than Class 1 on the post-test, These results in part support
the case study results because three groups in Class 2 were
reported to be having conflicts and difficulty completing group
projects at the end of the procramms, While this test shows a
less favourable attitude toward work at the end of this programme,
case study results show that groups which were functioning well
were favourable toward oroup work (see Appendix D, Test Five).

Test Seven (Trust Among Group Members). Like Test Three,
an examination of pre-test and post-test factor structures shows
that factors were named differently., Ffactors named in the pre-
test were Trust concerned with (I) Personal Information and

Money, (II) Money, (III) Feelinas about Trust and (IV) Security.
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Factors named in the post-test are Trust concerned with (I)
Money and Material Possessions, (II) Confidential Information
and (III) Personal Information. This rearrangement of factor
structures indicates a rearrangement of trust priorities, but
it cannot indicate a quantitative change (see Appendix D, Test
Seven ).

Test Ten (Group Dimension Description Questionnaire),
The results of this questionnaire essentially support the re-
sults which were reported in the case study., All qroups scored
high on automomy, flexibility, homogeneity and stability, but
these conditions were built into the expesrimental desion. All
aroups scored low on control, potency and stratification. Di-
mensions which received varied responses aoree with the results
reported in the case study. For example, qroups which were un-
able tu complete a aroup project (CHINO, URIAH and THE BUMCH OF
MUNCHERS) scored low on participation while a group which com-
pleted two (THE TUMBLEWEEDS) aroup projects, scored the high-
est, CGroups which overtly showed conflicts among group members
(THE PARTMERS, CHIMO and THE BUMCH OF MUMCHERS) scored low on
hedonic tone; nroups which were able to work well together scored
hioh (BONMERS ARK, THE STREET GREASERS, THE TUMBLEWEEDS); the
remaining groups received middle-ronce scorrs, Groups which hed
intra-aroup conflicts (THE PARTMERS, CHIMO ar.d THE BUMCH OF
MUNMCHERS) scored low on viscidity while all nther groups scored
high, Ffurther details and the limitations of this questionnaire

are qiven in a discussion of Test Ten found in Appendix D,
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Test Thirteen (Unobtrusive Observations of Group function-
ing ). This measurc of qroup formation provided very little addi-
tional information to the case study results. Since four groups
were not working tonether on the day of the post-test observa-
tion, the information is limited., However, three of the four
qroups were not observed because they were no longer working
tocether (CHIMO, THE BUMCH OF MUNCHERS and CARRY ON THINKING),
The results of these observations recorded an improvement in
eye contact in five oroups; and no interruptions were recorded
on post-test observation of five groups. These are positive
indications of an improvement in ths functioning but limited
because four ogroups are not considered.

Summary and Conclusions. The overall picture provided
the quantitative measures of croups formation (Tests Four, Five,
Ten and Thirteen) support t 2 case study resulte, Thess statis-
tical results emphasize the extremes, groups working very well
and groups having great difficulty working at all, Groups
which functioned smoothly and completed oroup projects were
identified by these observations, BOMERS ARK, THE STREET GREAS-
ERS and THE TUMEBLEWEEDS scored high om participstion, hedonic
tone and viscidity. The groups which had most difficulty work-
ino tocether (THE PARTMERS, CHIMO and THE BUNCH OF MUNCHERS),
consistently reqgistered lower scores on group climate, parti-
cipation, hedonic tone, viscidity; two of these coroups wsre not

present for the post-test Unobtrusive Observations of Group

Functioning (Test Thirteen),
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The measurements of qualitative chanae (Tests Three and
Seven) showed a change in the priorities between pre-test and
post-test conditions. These chances in prioritics suqqgest more
personal involvement in and attraction to group work.

In an examination of the patterns of small group forma-
tion it was found that before qroup formation was possible,
aroups had to overcome anti-qroup forces such as dominant, mani-
pulative, blocking and/or resisting group members and the
initial awkwardness of adonlescent males and femalss working to-
aether had to be eased., 1In qroups which were capable of produc-
tive, satisfying aroup work, effective leadership and commitment
to a group purposnt wecre evinced,

It can be concluded from the case study and statistical
findings that (1) aroup development was primitive and relatively
unsophisticated; (2) before aroup f rmation is possible in the
classroom, groups must first overcome anti-aroup influences such
as dominating and manipulative members, members who block or
resist oroup functionino; it is also necegsary for adolescent
males and females to fecl comfortable working together; (3)
effective and productive qroup work is dependent upon leadership
and the members' commitment to the group's ooals,

Personal Development, The overall changes in behaviour

and a description of personal development are reported in Sally's
journal for the last day of the prooramme

Whew!! Things are finmally coming to a
close, Taoday I had students write what
they had learned during the past eioht weeks
so that I could write a comment on their
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reports that was somewhat realistic, I had

a number of personal interviews with kids--
Pet: and Chris seem to feel they have changed
quite a lat and have become aware of themselves
and their relations to other people, Most kids
seem to have become aware of the importance of
communication, the lack of it and the diffi-
culties of actually communicating with some-
one in any sincere, deep way. Most have gotten
to know the other kids in their groups well--
and have therefore made new friends outside
their usual circle, Inhibitions reoarding
talking to oroups and new people seem to have
broken down a2 lot., I think most of the kids
feel better/more prepered to talk and discuss
with new people and state their own ideas with
less fear. Alot of frustration was encountered
in oroups especially reaardino projects but
despite this kids are aware of what they learned
about workino with other people and all the joys
and sorrows involved, They realize that it
isn't just some kids in their particular group
who are difficult hut that these peaple repre-
sant the general populction in the real world.
This, I think is a very important and realistic
discovery to make (flarch 28),

At the end of the prooramme, 8ll but eight students re-
ported that they observed various improvements in themselves,
These observations included improvement in communication skills,
more self-awareness, more awareness of other people, learning
how to work in a oroup and behaviour and personality changes,

Pecause space does not permit more than a brief summary
of results, the details of this section on personal development
are drawn from five students selected as exemplary., The indi-
viduals who will be discussed are (1) CGipny, a student who
painstakingly looked for growth and changes in herself, (2)
Lisa, a classroom hehaviour problem who slowly became coopera-
tive and involved in the programme, (3) Anita, an extremely

timid student who slowly hecame able to work and share with
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others more comfortably, (4) Arthur, an extremely skeptical
student who became thorouaohly invalved in independent croup
work and (5) Rob, a student who resisted the procramme, tried
to brirfly involve himself but found that he could not get in-
volved,

There wire #icht students who reported "mo change: & ir
themselves at the end of the proaqramme, These students were
hesitant and skeptical about the prooramme, Some of these
students tried cautiously tao involve themselves in the programme
but then recoiled or showed only @ minimum of cooperation in
the prooramme., Appendix E contains the results of all confi-
dential self-evaluations, excerpts from journals which discuss
chances that students ohserved in themselves, essays which dis-
cuss charges in behaviour and an anecdotal report card comments
which discusses chanpes in awareness.

Dinny, a very sensitive cirl, was easily upset by con-
fusion and risk taking., She hecame notic: :ble when she loudly
voiced her objection to the questionnaires which asked about
croup relationships, In this objectionm she stated that she
was confused about settino ooals, the purpose of some of the
activities and how to orade herself, yet her jourmzl revealed
that the listening activities were valuable to her. By the
end of the second week, Ginny seemed quite self-directed and
able to blend all of the week's activities into a personal
noal which she wrote in her journal

Started by talkinc about qrades, as usual,

I feel the teacher chould decide how we will bhe
marked! It seems they (teachers) are leaving more
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and more up to us, By the end of this course
I would like to be able to express myself
more clearly. I would like to be agraded on
how well I can express myself from when this
class first started to when it ended (feb-
ruary 11)

Ginny became much more involved in group activities dur-
ina the aroup house project and tried to involve Joan, her
hest friend, in the oroup work, She was disconcerted by the
problems that her qroup was having (see pp. 96-97).

Ginny was one of the few students who became more in-
volved in qroup work during the week of intense interpersonal
activities, Her main concerns were for Joan, her bhest friend,
and for Grec, a qroup memher who felt alienated from the rest
of the group. Her journal reports this change in attitude and

awareness,

Cuess what? I've finally noticed a change!
I've noticed that instead of me trying to be a
part of the aroup I'm tryimg to make others a part
of the group and before I know it I feel more a
part of the group., If I forget about myself and
think more of how others feel I soon forget all
my fears and the next thinc I know I'm really
participating (February 28).

Gimny was at first snnoyed that the problem of how to
be oraded was again piven to the students to solve., Her jour-
nal reports this,

We started by discussing evaluation, I
always tend to cet frustrated on this topic,
not because I don't care but visa-versa..,.I'm
still not sure ahout changes or if I'm learn-
ing anythino and this makes my class time un-
interestinn, Hope it or I chance soon! (March
2).

Each of us made up a report card as to how
we would like to be marked., I'm going to try
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and do my hest to understand this way of learn-

ing but I'm not sure how....1 think this course

is stupid and somehow I think our other aroup

members feel the same at times, The only way

this affects me is to "worry me" I admit I'm

not the smartest but I havo tried to understand!

(March 3).

Ginny went along with decisions which other oroup members
made hut seemed to take all of the qgroup disappointments per-
sonally, O0One afternoon, her mother phoned the principal to
camplain about the teacher, This phone call upset Cinny more
than the problems her group was havina, In a caonference with
the author, Gimny apolocized for causing any trouhle and re-
strted her frustrations: the memhers of her oroup were always
disappointinc her and she did not know what she was learning,
For the next week Ginny wes distant and unfriendly to the author
but appeared happier and more involved with her croup's project,

At the end of the procromse, CGinny was keen and willino
to talk about what she had accomplished durino the procramme,

1)

She was proud that she “finally learnt something in this course.

She ohserved,

This class has mede me thinmk more about
life and its future, I've also noticed I can
take disappointments hetter thanks to our oroup.

She added the following additinonal commoents,

...] learnt to understand life and have a
better look on it, I can't really explain how
I've changed but I can feel it inside, Maybe
that's why I haven't thounht I've learnt any-
thing because I wes looking for something on the
outside,

Lisa was one of the most moticeable individuals in the

programme because of her disruptive, uncooperative bhehaviour.
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Since she oot a lauoh svery time she disrupted the class with
inane guestions which asked for explanations of the obvious,
she continually did this throuchout the first week, She acted
silly and ionorant when she was in her oroup and frequently
left class without excusino herself,

Mear the end of the secand weoek, Lisa2 became consider-
ahly more cooperative and less self-deoradino, Her journal
indicates this chanqe,

I felt this (deciding how to be qraded) a

good thingo to do, it let us tell how people

fesl about how they want to be graded. We can

discuss on what we want done on marks and how

we think she aquides ogur work, This mean*t to

me a qreat deal, because we discussed somethinc

which I thounht was important and mean't alot to

everyone, TJoday our group worked more better

they participated more, I also worked and par-

ticipated more. I can start seeing morae of a

chance in myself in the qroup (February 9),

A few days later, Lisa wrote,
Our oroup today is workino far more better
we seecm to be able to talk more openly, I feel

I can work far more comfortable now in my group
(February 14),

Lisa was in a oroup which had a qreat deal of difficulty
agreeino on a oroup house (see proes 98.99), Her behaviour
vascillated between disruption and cooperation, While she
disrupted Sally's class by speaking through the vent in the
door (see page %), she initiated a oroup discussion about
intra-aroup prablem:. (see pages 101-103),

During the week of intenses interpersonél activities,
Lisa became more involved in her oroup work, acted much more

settled and bravely initiated the group confrontation of Rob
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and Tim, After the qgroup split, Lisa was considerably more
involved, 1In a2 personal conference which Lisa requested with
the author, she said that she wanted to act differently but
people expacted her to act a certain way,

Though Lisa was more quist and cooperative during the
three weeks of independent oroup work, when some students doino
a social studies project came into class with video tape record-
ing equipment, she was provoked to dance on the tables, After-
wards, Lisa left the roam; for the next week, she was quiet
and uninvolved, When she heéame inveclved in qroup work again,
she was more assertive and mature. Lisa said that sha was
chancing and that she was quieter now,

Lisa's self-evaluation wass quite positive about what she
felt she had accomplished during the course, She stated first
that she had "tried" to participate in the activities, She
concluded her self-evaluation by observino, "I can work with
my oroup without being embarrassed in what I say, I feel that
I can now talk among people and aive my ideas,"”

Anita, extremely quiet and shy the first week, was atten-
tive and tried all of the activities, During the second week,
she began to participate more, In her journal, she stated a
coal that she set for herself,

I want to be able to talk freely and I
think I can ¢o it if there is no pressure on me,

If there is pressure on me 1t just makes it

worse and I can't think straioht (February 10).

The following day, Anita reported aon her participation.
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Today we got into our groups and taped what

our oroup said., The others kept talking and

sayino all my ideas., When I did get a chance to

talk I didn't have any ideas left. I think that

our group is startino to work tooether better

and I am tryimno to participate more (February 11).

Anita worked very hord to participate in the oroup house
project. She wrote in her journal that she enjoyed the acti-
vity ar ! she was talkino more, She volunteered to tell the
class about the aroup houce and wrote in her journal, "1 learned
how to oet along with the other members” (February 21). Ffollow=-
ino the house project, Anita became quiet and shy again., 5he
reported her feelings about Enalish class in her journal.

Then we had to tell everyone ogur name and

say whether we like it or not and tell the others

another name we would like to have, Then we had

to say somethino nice ahout everyone in our croup.

I didn't like this at all because it is personal.

It also made the other ones that were being talked

about feel awful., I don't like Emnqiish too much

because we are doing the same stuff over and over

(February 24).

Anita was speechless about her croup®s failure to pro-
duce a project, and she withdrew into herself acgsin, For the
first week, she reported that she did nmot work because most of
the oroup members were ahscnt, Then she and the other o' 'ls
planned and beoan work on a project. She reported that this
was "interestinq" and "fun," She does not report her feelings
about the film that was taken to be processed and never seen
aoain, Sally's journazl for flarch 22nd reports, "Still incredibly
quiet, I haven't seen her utter a word for days."

Anita wrote gquite a detailed self-evaluation that ex-

plained how the problems in her oroup affected her,
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I have learned how to get along with others

and 1 have also learned nsver to rely on somebody

else, Don't give somebody else an important

responsibility unless you really can trust them,.

Arthur appeared to feel self-conscious about the class
activities and acted as if some of the activities were beneath
him, By the end of the first week, however, he became more
positive, Some journal entries stated that he seemed to be
opening up and expressing himself more (February 9) while other
entries stated that he wss "still a bit withdrawn" (February
11),

Arthur worked with Joe, a very inhibited gqroup member,
to plan the group house. He appeared to participate fully,
yet his journal indicated that group work meant very little to
him and he still saw no changes in himself,

Arthur's attitude and involvement changed during indepen-
dent group work, At the becinning of this part of the pro-
gramme he reported,

...] seem to be working well within the group,

though at times I retire and feel like the

whole thing is ridiculous, Some of the things

I just can't seem to grasp the meaning of

what we are doing and why we are doing it,.

This still doesn't seem to apply to my life

outside of school (February 28),

As the group project began to take shape, Arthur became more
involved and wrote in his journal that what he was doing would
have some kind of affect on his outside life, During the next

week, Arthur became intensely involved in his.project. He

reports this change,
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...Left with Lanny to go downtown at 11:30,

Weather seemed to be clearing up, Continued

with field survey downtown, I was shakey and

unsure at interviewing at first, but I relaxed

@as I went along, I was surprised a2t the various

reactions we seemed to gqet, This was a very

interesting and educational day, This means

something my outside life, but at the time I'm

not really sure what,., (March 10),

On Merch 13th, Arthur enthusiastically insisted that Sslly and
the author listen to one of the tapes he had collected, His
journal reports thé event and its significancs,
...Was generally surprised at some of the
interviews., In a way it is a small insight into

the amazingly complicated animal called man| I

was genuinely surprised at some of the people we

collected on tape. This means something to me

but I'm not sure what,,, (March 13),

For the remainder of the time, Arthur worked steadily prepar-

ing for the presentation of these tapes, During the presenta-
tion he spoke gquite openly about how he worked on the project

and what he had learned about communication and peoples,

Arthur was quite positive about what he had accomplished
during the independent group project. He observed that he "was
able to talk more openly with people" and seemed "better able
to understand peopls." He added, "Our last project has helped
my outside life considerably."”

Rob introduced himself to the author with a refusal to
complete the Self-Dsscription Questionnaire (Test One). When
he was asked to complete the section which asked him to set
qoals for improving his communication skills.'Rob replied, "1

don't think I need to improve." Later that day, Sally warned

the author that Rob was one of the class leaders who might be
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troublesome,

The history of Rob's personal development is one of
isolating Rob from other members of the class so that he could
not intimidate them from participating, and attempting to show
Rob ways in which he could alter his bshaviour if he so wished,

Rob attempted to disrupt class activities whenever he
could, His first attempt was durino the sensory awareness
ectivities; then he refused to join his assigned group; when
at last he found 2 group he wanted to join, he exerted a nega-
tive, disruptive influence on group work, His typical pasttern
of behaviour was to come to class, disrupt either class or group
work, denounce the work being done and then leave the room with
either Tim or Martin,

Rob was absent durino the second week, during which time
his aroup began to qgel. His return was not welcomed as he was
critical of everything the group members did yet too strong to be
encountered by the group members, When the group members realized
they could no longer function with Rob in the group, they asked
the author to help them confront Rob (see page 103).

Rob volunteered to form a new group with Tim and Pat--
thus reducing his sphere of influence to two aqroup members and
occasionally Martin, For the next two weeks Rob and the other
members of the group attended class sporadically,

Rob attended one of the class discussions on grading,

In this larae class discussion, Rob intimidated all of the

students by calling them liars and challenging anyone who was
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learning anything to speak. One of the more shy students spoke
out; a class discussion devseloped; and for the remainder of
the discussion, Rob was quiet.

The next day, Rob anain attempted to intimidate the
students who participated in class activities, This time the
author confronted Rob, "If you don't like what we're doing,
here, you may leave,"

Rob answered, "Are you telling me to shape up or ship
out?"

The author affirmed this threat, and Rob was quiet for
the remainder of this class discussion, Later, Rob and Tim
were asked to leave the class because they were obnoxiously
eating popcorn instead of working on their qroup projects,

Following this confrontation, Rob requested a programme
change, His counselor agreed, but none of the other English
teachers would accept Rob into their classes, Rob stayed away
from class for almost a week, When he returned, his behaviour
was noticeably more calm and cooperative,

At the end of the programme, Rob evaluated his behaviour
and reported that even though he had participated in group acti-
vities, he deserved a passing grade, The author, who also
evaluatéd Rob's work, replied that his work was not sufficient
for a passing grade, This was cause for Rob to request a long
conference with the author.

In this conference, Rob admitted that he had not kept a

journal or tried to do any of these activities, He said that
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he had tried for a few days but felt foolish, At last he ad-
mitted that he had made no real attempt to cooperate. This was
the first time that Rob had spoken honestly and undefensively
to the author. The author told Rob that her decision about
his grade was final but if he wished to write a statement ex-
plaining why he should receive a passing grade, it would be
attached to his report card, He wrote,

I think I don't deserve a 1 [E failing gradg7

because I think I was looking at things the wrong

way at the beoinnino, I had too much of a negative

attitude till near the end and I thought I was right

about everything I said, and I didn't think enough

about what the whole thing was about and I thought

I was the best person in the group and I was wrong,

Summary and Conclusions, Personal development during
the small groups trainino proaoramme was a slow and gradual
process, Students were cautious and guarded about personal
involvement and self-disclosure, Students demanded a consider-
able amount of gquidance and an atmosphere of trust before they
were able to identify behaviour changes and set goals for their
own qgrowth, At the end of the programme more than half of the
students indicated "improve:ents in themselves" such as more
awareness of themselves, more awareness of others, more skill
at group work, improvements in communication skills and person-
ality and behaviour changes,

It can be concluded from these results that (1) personal
development is a gradual, voluntary process which requires

training and readiness to take risks; (2) personal development

proorammes for adolescents must be designed to consider the
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awkwardness, self-consciousnessand inhibitions of that stage
of maturation; (3) while a programme such as this has much
potential, it is also fraught with danger,

Communication Skills. During the small groups training

programme observations were made of the students' oral and
written communication skills, These observations were made
from essays written by students, interviews with the students
and field notes recorded by the teachers., A significant im-
provement in oral communication skills was observed in the
experimental qroup. These results are supported by observa-
tions recorded in field notes and an objective assessment of
interviews with randomly selected students, Further details
about the methods of observations and the results of these
observations are reported in two parts, (1) written communica-
tion skills and (2) oral communication skills,

Written Communication: Methods of Observation, Students
in the experimental and comparison groups were asked to write
essays at the beginning and end of the programme, The first
essay asked students to write a public statement about their
expectations of English class discussing what they expected of
themselves, their teacher and their classmates, At the end of
the programme, these essays were returned to the students, and
they were asked to write another essay in which they discussed
how their expectations had been met (see Appendix C).

These essays were assessed according to the following

procedure, Each essay was read and evaluated by three
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independent judges.1 Judaes assessed each essay for ideas,
organization, wording, flavour and usage based upon criteria
described by Diederich (see Appendix C, Test Nine),

Written Communications:s Results, These observations were
enalyzed according to the procedures described for Test Nine
in Appendix D, The analysis of these observations indicates
that the pre-test and post-test essays written by the students
in the experimental group received significantly higher scorsas
than the pre-test and post-test essays written by the students
in the comparison group, but there was no significant dif-
ference betwesn pre-~-test and post-test essays for either group.2
This analysis also shows that scores for males and females were
significantly different. Females in the experimental group
scored higher than males on both pre- and post-tests; the
females in the comparison group scored lower than the males
on both pre-tests and post-tests, Details of this analysis
are presented in Appendix D (Test Nine).

Oral Communication: Methods of Observation, Orel com-
munication was observed in two ways, First, teachers conduct-
ing the programme recorded observations about oral communication
in their daily journals., Second, 24 students in the experi-

mental group and 25 students in the comparison group were chosen

1Independent judges were students in the professional training
progremme at Simon Ffraser University and practising English
teachers., A list of these judges is given in Appendix F,

2A11 reference to significance in this section are at a pre-
chosen level of ,05,
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at random for pre-test and post-test interviews with Associates
to the Faculty of Education.1 In these interviews students
were asked to telk about how they felt about school, their
English class and themselves as communicators, These inter-
views were then rated by two independent judges.2 Judges
assessed each tape for volume, articulation and enunciation,
fluency, clarity, coherence, speaking to the topic and flavour
based upon criteria described by the author (see Appendix C,
Test Eioht).

Oral Communication: Statistical Results., These observa-
tions were analyzed according to the procedures described for
Test Eight in Appendix D, The analysis of these observations
indicates that at the beginning of the proqramme experimental
group interviews received significantly lower scores than com-
parison group interviews, These conditions, however, were
reversed on post-test observations, While the intervisw scores
of students in the experimental group showed significant im-
provements at the end of the programme, the interview scores
of students in the comparison group showed a significant de-
terioration at the end of the programmse,

Oral Communication: Case Study, Observations of oral

communication were recorded throughout the programme, The

1A list of Associates to the Faculty of Education who conducted
interviews is given in Appendix F,

ZIndependent judoes werse students in the professional training
programme at Simon Fraser University and associates to the
Faculty of Education., A list of these judges is given in
Rppendix F,
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following three details provide further information about
changes which were observed,

(1) Discussions in the Author's Class, Small group end
class discussions were essential to the small groups programme,
Small oroup discussions in both classes were at first awkward
and difficult, and improvement came gradually., Class discussions
in Sally's class were relatively comfortable and productive
compared to those in the author's class, The following describes
the gqrowth of discussion skills that took place in the author's
class,

Discussion of any sort in the author's class was an im=-
possibility at first, Students were reluctant to discuss ques-
tions in their small coroups and were even more reluctant to
speak out in class discussions, This condition improved very
little during the first month of the prooramme, Then gradually,
students began to talk more freely among themselves and volun-
teer to speak out in class discussions,

The first class discussion was painfully and awkwardly
silent, Greg volunteered to report how he felt during a ssn-
sory awareness activity., This was followed by silence and

then restlessness,

A few days later, more students volunteersd to tell the
class how they felt during the blind walk activity, One boy
said that he felt scared; another said it fselt like the walls
were coming toward him, Still, answsers wers terss, and discus-

sion of group work continued to be superficial,
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During the second week an attempt was made to engage
students in class discussions about the process of communica-
tion, Again, students were shy to compare the human communica-
tion system with a stereo component system, After much prodding
and encouragement, six students offered answers to this ques-
tion., These students were students who usually spoke out in
class discussions. Then the subject of grades was introduced
as a problem to be solved by the members of the class,

The response to the question, "How should you be agraded?"
was dead silence, Then students were asked, "What should you
be graded on?" One student replied, "Journals," and then more
silence followed. The author asked, "Well, what's happening in
class?" There was a long pause, and the same student answered,
"Groups." The author asked, "And what else?" Someone else
replied, "Memory.,.listening," and there was a long hollow,
painful silence, A list of what had been said thus far was
written on the blackboard, and then someone called from the
back, "Communication." Another silence followed the question,
"How can these things be evaluated?" Students were told to go
into their qroups and decide what should be graded and how,

The class discussion which followed group discussion was mors
fluid, More students spoke cut fresely and reported what had
been discussed in their qroups.

Unsuccessful class discussions of this.sort continued
until the fifth week of the programme, In an effort to clarify

the purposes of the programme to the students, the author
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planned more class discussions, The first of these discussions
was about the purpose of some of the activities which students
found confusing, Each qroup weas sssigned to discuss a dif-
ferent activity and then report the purpose of the activity
to the class, Group discussion was intense, and answers showed
more thoroughness than previcusly observed, This event was
noteworthy because instead of selecting the group's most glib
spokesman, each group sent forth one of the more shy members:
Corry, Jene, Will, Tom, Dennis, Laurel and Martin,

The next day, the first smooth productive discussion was w
held on the subject of arading. The author began by asking,
"This ZE list compiled by the student§7 is what you said you
are learninq, How can it he graded?" The response was the ﬁ
usual silence, :

The author asked, “What does this silence mean?" There
was no reply, Then the author asked, "Can anyone tell me what
they are worth?" After a brief pause with no reply, the author
began, "I'm worth one-hundred dollars to a medical school for
research purposes, $1.39 in natural resources and chemicals,
an A to one of my professors and invaluable to my friends."

Doug was the first to start the discussion., Then Rab
asserted that he should get an A even though he had not learned
anythina and accused the members of the class of being liars
"because nobody had anything to say.”

Doug challenged Rob, Then Tim spoke about different

kinds of A's, and the discussion moved on to include the honesty
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and difficulty of grading oneself, The discussion continued
comfortably, involving everyone, until the bell rang for lunch,

(2) Responses of Interviews, Students in both the ex-
perimental and comparison aroups were shy and suspicious of
the interviews at the beqginning of the progqramme, but all stu-
dents who were randomly selected were cooperative. The asso-
ciates' comments indicated that most of the interviews were

terse, ricid and formal. One girl in the experimental qgroup

asked to have her tape esrased; she said that her parents insisted,

Post-test interviewing conditions were vastly different
than pre-test conditions, Students in the sexperimental group
seemed eaqer to be interviewed again., All students kept their
scheduled appointments except Grea, who overslept, and Char-
lotte, a student who showed no improvement during the programme,
Charlotte did not come to school on the day of the interview
and refused to be interviewed at the re-scheduled appointment,
The associates commented on the eagerness of the students to
talk about the "experimental English class,"”

The students in the comparison group, however, manifest
much less sagerness to participate in post-test interviewing,
Some students in this group were reluctant to make appointments
and asked if these interviews were mandatory., One girl re-
quested not to be interviewed again., Ssven students did not
appear at the appointed time of interviewing and had to be
re-scheduled.

(3) oObservations Made by Students, Self-evaluations
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written at the end of the programme also indicated an improve-
ment in oral communication skills, The students®' assessments
of these improvements frequently made no distinction between
personal development and communication skills., (These are
included in Appendix E.)

In Sally's class, s'udents elected anecdotal comments
in lieu of mid-term qrades. These comments were written in
a conference between the student and Sally. Comments indi-
cated that eleven students had learned to discuss their ideas
more freely and openly; six anecdotal comments stated that the
student had become more awares of communication, the process,
problems and its importance,

Summary and Conclusions, The results of objective
assessments and case study observations of oral and written
communication skills indicate a significant improvement in
oral com unication skills in the experimental group, Objec-
tive assessment of the comparison group indicates a significant
deterioration of oral communication skills, It was also ob-
served in both the experimental and comparison qroups that
there was no change in written communication skills during the
nine weeks of field testina,

i1t can be concluded from these results that (1) the
small oroups training programme enriched the students'oral
communication skills in interpersonal relationships, in small
group work and in classroom discussions; (2) the small groups

training programme did not have an impact on the student's
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written communication skills,

An analysis of all the data gathered from this study
indicates that (1) there was an observable improvement in stu-
dents' oral communication skills but no improvement in written
skills; (2) students were cautious, slow and reluctant to
become personally involved in the programme, but when they did,
ohservable improvements included more awareness of themselves,
more awareness of others, more skill at group work, improvement
in communication skills and personality and behaviour changes;
(3) before independent group work was possible, students required
more specific training in group work skills than was planned in i
the original programme; (4) most of the instruments for ob-
serving change and growth were both irritating to the students

and ineffective,
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Chapter 5
CONCLUSIOMS AMD RECONSIDERATIONS

This study was begun to explore the hypothesis that
training in the skills necessary to work in a small group would
improve a student's oral and written communication skills and
that as a result of this training there would also be an im-
provement in the student's attitude toward himself as a com-
municator. Since there was no precedence for this approach to
the improvement of oral and written communication skills, a
model, based upon theoretical constructs, was created. The
investigation of this model was carried out in a developmental
programme in order to identify the problematic and effective
elements,

The litersture on the teaching of composition offered
little positive guidance for the development of this programme,
for it was observed that most research in the teaching of com-
position indicated methods of instruction that had been unsuc-
cessful, Positive findings, however, indicated that students
needed to be encouraged to write to a specific audience about
meaningful, familiar topics, However, it was also observed in
the literature, that current English teaching practices for
the most part ignored these research Findings‘(Squire and
Applebee, 1968),

Further investigation into the nature of communication



138
skills revealed that current methods of instruction in written
communication skills conflicted with the process of human
development., That is, current educational practices attempted
to teach written communication to students by a language drill
method. However, the literature indicated that communication
was a fundamental part of the individual's total development
(Piaget, Erikson and Lenneberg).

It then appearsd logical that the development of oral
and written communication skills should not be separated from
an individual's personzl development, It was also Pound”in
the literature on small groups that becoming 2 qroup member
was in fact learning to communicate (Mmills, 1967, pp. 19-21).
Other literature on the use of groups in the classroom indi-
cated that small groups were cohesive learning units (Kaye and o
Rogers, 1968), Therefore, it was hypothesized that training
students to work in small groups would improve their oral and
written communication skills and also their attitudes toward
themselves as communicators, This hypothesis was dependent
upon the condition that the small groups indeed formed.

In order to prove thess hypotheses, a programme was
designed to train students to work in small groups. This pro-
gramme involved three phases: trainino, independent qroup
work and evaluation., The first phase involved activities that
provided students with insight into the group process and
simultaneously focused upon self-awarsness. Independent qroup

work provided a practical learming experience in group problem
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solving skills, Evaluation of the programms was evolved as
part of the problem solving tasks assigned to the students,

The conditions of this study were quasi-experimental,
involving two experimental and two comparison classes., One
experimental class was taught by an experienced English teacher,
the other by the author. At the beginning and the end of the
programme, both experimental and comparison groups were com-
pared on oral and written communication skills, attitude toward
oneself as a communicator, and attitude toward English class,
The small groups within the experimental group were also ob-
served for group formation conditions, WNecessary modifications
and interventions were made in order to adapt the progremme to
the demands of the school situation and to maximize the effec-
tive elements of the programme,

Summary of Results. During the field testing of this

small qroups programme, effective elements and problem areas

were discovered, The results of this programme indicated an
improvement in oral communication skills for the students par-
ticipating in the programme but no improvement in written com-
munication skills, These results have been separated into six
areas for further discussion: (l) the workability and effective-
ness of the programme, (2) problem areas, (3) assessment aof the
proaramme, (4) patterns of group development, (5) patterns of
personal development and (6) improvement in oral and written

communication skills,

(1) The Workability and Effectiveness of the Programme,

o
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The programme was found to be basically suitable to a classroom
setting, It was also found that the teacher with relatively
no training in group dynamics could facilitate such a programme,
The results of this study showad that students worked best when
they were carefully guided to perform specific group tasks.
The students preferred tasks and projects which demanded very
little introspection, As qroups became more cohesive and
goal oriented, more personal activities werc acceptable to the
students, The teacher's participation and involvement in the
programme was crucial,

(2) Problem areas. /Initially students rejected activi-
ties which were persaonal, required reflection or introspection
and demanded more orientation to the programme, Students re-
sisted personal involvement, intimacy and self-disclosure until
late in the programme, This occured only in groups which were
cohesive and goal oriented. The strangeness of the progoramme
at first disoriented students, and the anxiety about grading
hindered involvement in the programme,

(3) methods of Evaluation., The means of evaluating
growth was perhaps the weakest area of this study. These
methods were annoying to the students, awkward to administer
and inefficient as means of assessing the dimensions of this
study. Students complained because the questionnaires and
outside observers were too intruding and obtrusive., The smooth
flow of class activities was frequently disrupted because these

questionnaires had to be completedduring class time. Though
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these instruments were criticized by secondary students and
revised prior to their administration to students in the pro-
gramme, eight of the fourteen instruments werse found to be
either ambiguous to the students or impractical in the class-

room, The most workable and useful means of assessing crowth

was found to be the interview, but that was also limited because

some students were reluctant to be interviewed, It was also
found that there were dimensions of development which could
only be recorded and assessed subjectively, and thus valuable
information was lost,

(4) Patterns of Group Development, Before group work
was possible, it was necessary for qroups to overcome members
who blocked, rasisted, dominated and/or manipulated group work,
Smooth group functioning was also dspendent upon males and fe-
males establishing a working relationship. The most important
condition necessary to group formation was the establishment
of a group purpose., In this programme, all oroups, except two,
were able to agree upon a group purpose,

Theodore Mills (1967) describes these patterns of group

development according to the followino five orders of purpose

(p., 104).
1,  Immediate qgratification
2. To sustain conditions for gratification
3. To pursue a collective goal
4, Group self-determination
5. Growth

Of especial interest to the results of this study is Mills'

discussion of the group whose purpose is the pursuit of a
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collective goal, When a group goal is established, according
to mills, it is dependent upon members who have entered into
the instrumental role,

In general, a person enters the instrumental
role in a3 aroup when he (1) conceives of a group
goal, (2) accepts it, (3) commits his personal
resources, intellicence, skill, and energy toward
accomplishing it, and (4) gives its accomplishment
higher priority than his own goals, the group's
norms, and the existing pattern of emotional
relationships among members, including his own
popularity and personal comfort, He is committed
to the goal and prepared to act on its behalf,

He evaluates both his own performance and the
performance of others more in terms of effective-
ness than according to conformity to rules (p. 87).

It was found in the eight groups which produced projects that
some or all of the group members assumed this instrumental role.

(5) Patterns of Personal Develapment, It was found that
students were at first reluctant to personally involve them-
selves in the programme, and did so slowly. However, at the
end of the programme, thirty-six out of fifty-four students
reported improvements which included more self-awareness, morse
awareness of others, more ability to work in a qroup, improve-
ments in communication skills, and personality and behaviour
chanoes, Eight students stated that there were no improvements;
ten did not write the evaluation,

(6) Improvements in Oral and Written Communication Skills.
Results of the tests measuring improvement in oral and written
communication skills indicated significant improvement in oral
communication skills for the experimental group, a deteriora-

tion of oral communication skills for the comparison group and

1
et
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no improvement of written communication skills for either group.

Conclusions, In light of the results of this study, it

must be concluded that the hypotheses are not yet proven. The

necessary hypothesis, that the groups would form, was proven

to be partially true, as was the hypothesis that oral communica-

tion skills would improve as a result of training to work in

small groups., Still, it remains to be proven that training

in small oroup work will result in an improvement of written

communication skills and an improvement in a student's attitude

toward himsslf as a communicator. g
However, the results of this study are promising enough i

to warrant further development of this programme, It is probable o

that the results of this study were clouded by the problems e

caused by the newness of such a programme, the experimental it

conditions, a teacher unfamiliar to the students and the intrud- i

ing, inefficient instruments. Thus much of the effort of this i

programme was channeled into refining the programme, adjusting

the programme to the classroom and learning new teaching tech-

niques. This study was seriously limited by the weakness of

the instruments used to measure growth, It is not known how

these obtrusive questionnaires and observations interfered with

the course of personal and group development except that stu-

dents found these ohservations objectionable. Some aspects

of this study are inconclusive because of the. ineffectiveness

of the instruments, Ffor example, the measurement of improve-

ment of a student's attitude toward himself as a communicator
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was impossible because the instrument designed to measure this

change was found to be ambiguous,

Reconsiderations, The evidence of this study encourages

further investigation of the hypotheses that as a result of
traininn in the skills of working in small groups there will
be an improvement in the student's oral and written communica-
tion skills as well as his attitude toward himself as a com=-
municator, Further investigation of these hypotheses require

a chanae in the translation of the rationale into a conceptual
model and a specific proqramme,

The conceptual model basically required an environment
which made demands upon the individual, Crowth was thus the
result of meeting demands which required the development of
communication skills, The Small Groups Training Programme
created an environment where students, hy necessity, had to
develop communication skills, i.e. the formation of small groups.
The results of this study have affirmed the importance of
necessity in the acquisition of communication skills and iden-
tified problems in the nature and the order of the specific
classroom activities, The next sequence in the development of
this proaramme therefore is the refinement of the model (Gibbons,
1970).

A refined model should be deueloped to overcome resis-
tance to activities by providing students a clearer orientation
to the programme and more realistic problems to be resolved.

The development of written communication skills should be

-1

[
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precipitated by necessity., Further development also requires
an evaluation procedure with fewer and more precise instru-
ments, Promising directions for the development of effective
means of testing are interviews, video taps recordings of
aroup functioning and the FIR0-B designed by William Schutz
(1967).

The field testing of this programme has made the author
more aware of how much potential and danger ars present in an
environment which requires risk taking, It cannot be stressed
strongly enough that adolescents, being at an insecure and
volatile stage of deveopment, need security and appropriately
modulated ogrowth tasks. A proaoramme which mersly provides
insight about behaviour without a method, the materials and an
environment where change and growth can occur does the adoles-
cent more harm than oood.

This does not imply that programmes such as this small
aroups training programme should be licensed only to those
highly trained in qroup dynamics. Ffiald testing has shown that
a teacher who is sensitively aware of the potentials and the
dangers of such activities can facilitate positive growth ex-
periences,

It is the author's feeling after conducting this research
that there is still much mystery in the learning of communica-
tion skills. It is the author's suggestion that further in-
vestigation consider situations which give rise to the acqui-

sition of communication skills, The fact that survival in an
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increasingly more complex technological society demands more
precise, explicit communication skills cannot be stressed
strongly enough., MNor can the need to break down the increas-
ing number of barriers that keep people from establishing warm,

satisfying and productive relationships with each other,
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SMALL GROUPS TRAINING PROGRAMME

Introduction., The activities listed below is the origi-
nal timetable of activities planned prior to the programme's
introduction in the classroom, Activities which occured in
their original form and at their scheduled time are shown in
BOLD FACE TYPE., Activities which were omitted are shown (in
brackets). Activities which were altered or introduced at
another time in the prooramme are underscored, The alteration
of activities and additional activities are discussed in Chap-
ter 1V,

The amount of time for the activities shown in each
square are intended for a period of 75 minutes unless otherwise

noted.

References are given after the description of the activi-
ty, If no reference is given, the activity was designed by the

author,

PERGONAL DEVELOPMENT  INTERPERSONAL SMALL GROUP TRAIN-
SKILL DEVELOPMEN T ING SKILLS

SKILLS

IN TRODUC TORY

EXERCISE: in
pairs, interview
each other; in-
troduce each
other to another
palr of students,

WHERE AM I NOW?

A concentration
exercise: sense
the body's physi-
cal presence
(Brown, pp. 91-93).

BREATHING EXER-
CIisE, Concentre-
tion on rate of
breathing, sen-
sation of breath-
ing (Zorn, p. 66)

OBSERVATION OF AN
0BJECT, Study
every aspect of
an object placed
before you, e.9.
size, shape,
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PERSOMAL DEVELOPMEMT
SKILLS

INTERPERSONAL
DEVELOPMENT
SKILLS
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SMALL GROUP TRAIN-
ING SKILLS

colour, noting as
many details as
possible (Zorn,
pp. 61-€2),

ORSERVATIOM AND RE-
CALL, Observe an
object as described
in OBSERVATIOM OF AN
0BJECT; close your
eyes and try to re-
call as many details
as possible

(Zorn, p. 62).

Recall an Incident

that happened when

We're Ten Years 0ld
(Zotn, p. 70=73).

Share with a aroup
member a memorable
incident that

occurred at age ten.

CONCENTRATE ON THE
TICKING OF A CLOCK
(Zorn, p. 61).

FREE ASSOCIATIOM
ABOUT AN DOBJECT,
Select an object
and think of all
that can be as-
sociated with the
object (Zorn, p.
629

REFLECTION AT THE
END OF THE DAY,
Think back on all
of the events that
have happened today
(Zorn, pp. 69-70).

BLIND WALK,

In pairs, quide
the person whose
eyes are closed
sround the room

(Blind Sensory
Walk, In peirs,
cguide thse person
whose ryes are
closed to ex-
perience as many
tectile sensations
that you can find
in the room.)

CALCULATE THE GROUP'S
AVERAGE HEIGHT; FOL~
LOW UP QUESTIONS
(Stanford and Stan-
ford, pp. 21-22),



PrRGONAL DEVELOPMENT
SKILLS

INTERPERSONAL
DEVELOPMENT
SKILLS
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SMALL GROUP TRAIN-
ING SKILLS

IMACIME A BLANK WALL

IM YOUR MIND, Every-
time 2 thouaght comes to
mind, erase it as if
you are staring at a
blank wall,

(Recall the Details
of an Event (Zorn,
pp. 70-73),

(In Pairs, Share
What you Recalled,)

(In Pairs, Share a
Meaningful Experi-

ence, )

MURDER MYSTERY GAME,
tach group member is
given a packet of
clues; without show-
ing clues, each must
share information to
solve the murder
mystery.,

FOLLOW-UP QUESTIONS
(Stanford end Stan-
ford, pp. 23-27).

THE. WARDROBE OF YOUR
MIND, Concentrate

on the question, "Who
Am I?" On small pieces
of paper, write down
words which describe
your character; ar-
range them in the
order that suits you,
the order that makes
you happlest

(Brown, pp. 56-57).

WHO AM I?7 QUESTION=-
NMAIRE, This question-
naire is included in
Appendix B (Brown,

pp. 60-61),

DISCUSSION ON
PARENTS, Every group
member must randomly
contribute to a dis-
cussion; FOLLOW-UP
QUESTIONS (Stanford
and Stanford, pp.
32-33),

FISH BOWL DISCUSSION,
One member from each
group is briefed on
what to say about how
his group functioned
durino the DISCUSSION
ON PARENTS,
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SMALL GROUP TRAIN-

PERGOVAL DEVELOPMENT  INITCRPERGOVAL
SKILLS DEVELOPMEN T ING SKILLS
SKILLS

(Recall a Past
Experience and
Re-live It in Your
Mind (Zorn, p. 72).)

(Visualize an Object
in Your Mind (Zorn,
p. 60).)

(Share this past
experience with
someone in the
class, )

(Responding to Thao
Contributions of
Others. 0One student
gives his opinion on
8 topic; other group
members tell how

they agree or dis-
agree (Stanford and
Stanford, pp. 33-34),)

ROAD MAP OF LIFE
Concentrate on who
you are as if you
are looking at a
road map; concen-
trate on who you

are now and the per-
son you would like

to be (Brown, p. 36).

SEALED ENVELQPRE,
Write down your
strenaths, weak-
nesses, major ac-
complishments; set
8 short-termed goal
that you csn accom-
plush in six weeks.

SHARE SOME OF
THIS INFORMATION
WITH SOMEONE IM
YOUR GROUP,

Mame Encounter,

Share your feel-
ings about your
name; what name
would you chogse
if you could re-
name yoursslf?
(otto, pp. 128-
130),

LISTENING EXERCISES:
ONE WAY COMMUNICA-
TION, Describe a
geometric confiqura-
tion to your group
who will attempt to
draw this confiqura-
tion, These people
cannot ask questions,
(Pfeifer and Jones,
Vol, I., pp. 13-18),
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PERSONAL DEVELOPMENT INTERPERSONAL SMALL GROUP TRAIN-
SKILLS DEVELOPMENT ING SKILLS
SKILLS

Two-wAY Commun ICA-
TION, This exercise
is the same as the
one above, except
the listeners can
ask for further
clarification
(Pfeiffer and Jonses,
Vol, I, pp. 13-18),

LISTENING TRIADS,

In groups of threse,

two members discuss

an assigned topic: 8
one member is the ‘
discussant and the

other is the listen-

er; discussion is K
periodically stopped i
and listener pera- v
phrases what has

been said; referee L
listens to summary;

if it is correct,
discussion continues,
Members of triads o
change roles (Pfeiffer

and Jones, Vol, I,

pp. 31-32),

RUMOR GAME., One
aroup member is given
a story to repeat

to another oroup mem-
ber, This story is
passed on to all
group members, Group
discusses additions,
deletions and dis-
tortions (Pfeiffer
and Jones, Vol., 1I,
pp. 14-18).

Group Discussion on

Grading.
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PERSGNAL DEVELOPMENT INTERPERSONAL
SKILLS DEVELOPMENT
SKILLS

SHALL GROUP TRAIN-
ING SKILLS

Video Taped Fish
Bowl Discussion of
each group’s decision
on grading,

Travel to a2 Distant
Blace, In your mind,
travel to a distant
place (Zorn, p. 60).

(Replay Video Tape
of Discussion,
Analysis of Group
Functioning,)

(Free Fantasy)
(Guided Fantas
(Group Fantasy

NASA Lost on the
Moon Exercise,
Individuals are
asked to rate sur-
vival items after a
rocket crash; group
members rate same
items by rsaching a
consensus (Stanford
and Stanford, pp.
43-47),

Broken Squares,

Each qroup member is
given an envelope
which contains

pisces to five broken
squares; these
squares must be
assembled without

any verbal communica-
tion or signals
(Pfeiffer and Jones,
Vol, I, pp. 24-30),

Say Somethino
Nice about your-
self, about
everyone in

your group
(Otto, pp. 217-
219).

Send a Positive Mon-
Verbal Message to
the Members of your

Lroup.
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PERSONAL DEVELOPMENT  INTERPERSONAL SMALL GROUP TRAIN
SKILLS DEVELNPMENT ING SKILLS
SKILLS

Brag About Your-
self

Tell someone in
your qroup about

something that
you do not like
ahout yourself.

Group House Pro-
ject. Members of
the group design a
house that is suit-
able for everyone
in the group. Plan
this house to be
presented to the
entire class, (ONE
WEEK to complete
this project,)

(Individual Im-
provisations)

(Imaoine your Body
Size Increasina,
Decreasing (Zorn,
pPp. 74-75).)

(Walk Slowly, ob-
serving your body
as it qoes through
the process of
walking)

(Group Improviza-
tions)

(Group Dramatiza-
tions)

(ONE WEEK for these
activities)

(Group Mood Experi-
ence, Group members
make sounds to

create a group moad
(otto, pp. 139-143).)

(Slow Down the
Thought Process of
Your Mind., Observe
mental activity,
paying close atten-
tion to each thought
as it enters your
mind (Zorn, pp. 64-
65).)

(Suppress a ihought,
Nbserve thoughts as
described above;
black out any
thought that comes
to mind (Zorn, pp.
64-65),)

"
o
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PERSONAL DEVELOPHENT
SKILLS

INTERPERSONAL
DEVELOPMENT
SKILLS

SMALL GROUP TRAIM=-
ING SKILLS

(Expel an Un=-
desirable Thought
from Your Mind
(Zorn, p. 69).)

(Think about Some-
one You lLike, Dis-
like (Zorn, p. 73).)

Fantasy Animal En-
counter Select an
animal to repre-
sent a part of you
that you like; an
animal to repre-
sent a part of you
that you dislike;
imaqine what would
happen if they met,

(Recall a Peak
Experience in Your
Life (Otto, pp.
89-95), )

(Share this Peak
Experience with the
members of your
group.)

(my Strenath/Your
Strength, Group mem-
bers identify their
strengths; identify
strengths of other
aroup members (Otto,
pp. 270-276).)

GROUP PROJECTS ON
COMMUNICATION,
(THREE WEEKS for
this project)

REFLECT OM PERSONAL
GROWTH, SEALED EN-
VELOPES,

SELF-EVALUATION

GROUP EVALUATION
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APPENDIX B

METHODS OF EVALUATING THE SMALL GROUPS

TRAIMING PROGRAMME

"Wwho Am I?" Questionnaire

Journal Questions

Post Meeting Reaction Sheset

Revised Post Meeting Reaction Sheet
Confidential Self-Evaluation

Group Self-Evaluation

Teacher's Group Evaluation

h
o
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WHO AM I? QUESTIONNAIRE!

Name
1. In general, school
2. Alpha Secondary School is
3. Right now group is
4, My best friend
5, Teen-agers often
6. /Grade Eleven English/
7. I don't like people who
8. I am at my best when ﬁ
9. Right now I feel :
10. People I trust )
11, The best thing that could happen to me would be ’
12, When I don't like something I've done, I f
13, When I'm proud of myself, I )
14, I'm very happy that
15, I wish my parents knew
16, Someday I hope
17. I would like to

1Georqe Isaac Brown, Human Teachina for Human. Learning (New
York; The Viking Press, 1971), pp. 61-62,
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JOURMAL QUESTIONS

1, What went on in class?

2. How you feel about what went on in class; what it meant
to you,

3. How your qroup is working.

4, How you are working in your group.

S. Observations about yourself,

6. Changes you ses in yourself,

7. How do the class activities apply to your life outsidse

of school?1

1

This question was added after the House Project was assigned.



Group ldentification

Date

Auvdience

lo

2.
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POST MEETING REACTION SHEET

How did you function as a group today?

How can you better function as a group in future meetings?
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REVISED POST MEETING REACTION SHEET

Date

Audience

1,

What did your group do well today?
What did your group have trouble doing today?

Comparedto yesterday, was your group functioning UP or DOUN?
How so? Why?

What did you (your group) like about today? (i.e. What
would you like to see repsated? omitted?g -

Did EVERYOME in your aroup contribute to group activity
today? Who? What? How? Why not?

Candid comments--use reverse side if necessary,
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CONFIDENTIAL SELF-EVALUATION

Evaluate your participation in English 11 over the past eight
weeks. Take into consideration the following,

Your attendance:

Your attitude:

Your effort:

Additional comments,

Evaluate your accomplishments in English 11 over the past eight
weeks., Take into consideration the followinag,

Your group work:
Your group projects:
Your journal:

Improvements you have observed in yourselfs

Additional comments,
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GROUP SELF-EVALUATION

Group

Evaluate your group's participation in class activities over
the past eioht weeks, Take into consideration the fallewing,

Attitude

Attendance

Effort

Additional Comments

Evaluate your group's accomplishments over the past eight ueeks
taking into consideration the followinq,

Group Pro jects

Solving problems as a group

Improvements in group functioning

Additional Comments
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GROUP EVALUATION BY THE TEACHER

GROUP

Evaluate the group's participation in class activities over the
past eight weeks taking into consideration the following,

Attitude

Attendancse

Effort

Additional Comments

Evaluate the group's accomplishments over the past eight weeks
taking into consideration the following,

Group projects

Solving problems as a qQroup

Improvements in group functioning

Additional comments
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APPENDIX C

SAMPLE INSTRUMENTS

Test One: Self-Description Questionnaire

Test Two: Attitude Toward English Class

Test Threes Group Climate

Test Fours Group Cohesiveness

Test Fives Attitude toward Group UWork

Test Sixs Communication Expectation Survey

Test Sevens: Trust among Group Members

Test Eight: Oral Communication

Test Nine: wWritten Communication

Test Ten: Group Dimensions Description Questionnaire!
Test Eleven: Group Cohesiveness (sentence Completion)
Test Twelve: Recall of Group Discussion

Test Thirteens: Unobtrusive Measures of Group Formation
Test Fourteen: Observations of Group Functioning

Tthis instrument is not included in this Appendix; it is
available from the Educational Testing Service, Princeton, New

Jersey,
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TEST ONFs Self-Description Questionnaire

Code (use birthdate--e.q. 27/5/55) Male female

This questionnaire is to serve 2 functions: to help you think about your
reletionships with others and your communication skills; and to qive you
a base-line for later comparison on those same items, This information
will not be shared or used by othors without your permission,

You are asked to write on the scsle the number that best describes A,
where you see yourself at present; B. whers you would like to be,

SCALE s 1 2 -3 4 S 6 7
(very low (bolow (above {very high
level) averege) sveregs ) leval)
A, B.

Where [ am Where 1 would
at Present like to be

Communication

1, Communicating my idoes effectively,
2, Listenina attentively,

3, Being vocally expressive and clear,
4, Thinking before I telk.

5, Speaking without fear,

Task Skills .

1, Asking for idess, opinions.

2, CGiving ideas, opinions,

3, Evaluating ideas critically.

4, Summarizing discussions.

5, Being sble to lead discussions,

6. Being able to resolve conflict in 8 group,

[T

[HI

Responsiveness

1. Willinc to tell others what I feel,
Disaoreeina openly.

Expressing warm feelings,

Sensing others' werm feolinas,

Boing sble to accept closeness, affection,
Beinc sble to accopt hostility,

Feelino comfortable when there is silence,

[T
[T

lation to a Croup

Being acceptinn of opposing vieus,
Acceptino tho leadership of others,

Acting dominent toward others,

Being supportive and encouragino of others,
Beino sble to stand up for myself,

Moking quick Jjudoements,

Being sble to work ss part of 8 aqroup,
Boing able to accopt help willinqly,

Being sble to sense whon others need help,
+ Willing to try new ways of doing things,

a &« o o o o o o {p

OWVONOUMB»UNMT Joumbdbw

[

T
[T
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TEST TwO: Attitude Toward English Class

Male Femsle

tm——

DIRECTIONS: Listed below are several kinds of English Clsss
activities which are sometimes assigned to be done in class or
as homework, In the space provided to the left of sach item,
indicate the degree to which the activity is USEFUL to you by
selecting the number which best describes how you feel about the
activity, If you are never assigned this activity, please mark

the item with the letter X.

SCALE ¢ X 1 2 3 4 5
Never Never Not very Sometimes Useful Very
Assigned Useful Useful Useful Useful

l, Writing for myself (2 journal, an observation or opinion,
a poem, etc,),

2., Writing to be shared with other class members,

3, Writing to be read by the teacher,

4, Participating in a discussion with class members,

5. Participating in a8 class discussion led by the teacher,
6. Listening to other class members,

7. Listening to a lecturs,
8

Telling a few class members about my feelings, experi-
ences, opinions.

9, Telling the teacher about my feelings, experiences,
opinions.

10, Choosing my own activities and projects,
11, Doing an activity or project assigned by the teacher,.
12, Working on an assignment or project alone,

13, Working on an assignment or project with other class
members, .

14, Reading and commenting on what other class members have
written,
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TEST THREE: Group Climate

GROUP IDENTIFICATION

DIRECTIONS: In the space provided before each item, rate your
feelings about your group. Select the number that best describes

how you feel about your group.

SCALE s 1 2 3 4 5
Never Rarely Sametimes Usually Always

1, I feel close to the members of this group.

2. I have trust and confidence in the other members of
this group.

3. I support and encourage other members of this group.

4, 1 get a sense of accomplishment when I work in this
group,

5, I am willing to share information with other members of
this group.

6. I feel free to discuss important personal matters with
other members of this group,

7. 1 am interested in helping the group achieve its goals,

8., As a member of this group, I am able to deal prompt
and well with the important group problems, promptly

9, I am treated as an individual (by members of
rather than just amother group member, my group)

10, My needs and desires are reflected in the activities of
this group.

11, I feel responsible to the group for getting the job
done, }

12, I feel mamipulsted by other members of the group.
13, I feel that I manipulate members of the group.

14, I feel good about participating in thiS group,
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TEST FOURs Group Cohssiveness

DIRECTIONS: In the space provided before each item, rate your
group by supplying the number that best describes how your

group functions.

SCALE s

1 2 3 4 5

Mever Rarely Sometimes Usually Always

The members of this agroup enjoy working together,

The members of this group share the work and co-opsrate,

The members of this group support and encourage each
other,

The members of this group talk freely, giving their
ideas and plans in group decisions,

The members of this group think that everyone should go
along with what the group decides,

The members of this group show pride in the work we do
as a group.

When our group is criticized (i.e. individuals in the
group, group ideas, group work) by members of other
groups or the tescher, members of our group defend our-

selves,
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TEST FIVE: Attitude Toward Group Work

Male Female
DIRECTIONS: Please complete the following statement about your
English Class by marking an X on the part of the line that best
represents your feelings about the class,

EXAMPLE ¢

The class qroups are

Meaningful X Meaningless

THE CLASS GROUPS ARE

Easy Difficult
Frustrating Encouraging
Satisfying Discouraging
Unen joyable Pleasant
Comfortable Threatening

Excludes ms
Valuablse

Insignificant

Includes ms
Useless

Important

Useless Essential
Boring Execiting
Stimulating Lifeless
Dull Interesting
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TEST SIX: Communication Expectation Survey

Male Female

Group Identification

DIRECTIONS: Before each of the items below put a number from
the following rating scale that best expresses
your opinion at this time.

RATING SCALE

5 = All members of the group
4 = Any except one or two merbers of the group
3 - A slight majority of the members of the group

2 = Slightly less than half of the members of the group
1l = One or two members of the group
0 = No one in the group

IN YOUR GROUP SESSIONS TDDAY; HOW MANY MEMBERS OF YOUR GROUP
D0 YOU EXPECT WILL CANDIDLY REPORT THE FOLLOWINMG INFORMATION?

1, When he does not understand something you said?
2. When he likes something you said or did?
3, When he disagrees with something you said?

4, When hethinks you have changed the subject or
become irrelevant?

5. When he feels impatient or irritated with some-
thing you said or did?

6., When he feels hurt, rejected, embarrassed or put-
down by something you said or did?

IN YOUR GROUP SESSION TODAY, TO HOW MANY MEMBERS OF YQUR GROUP
WILL YOU CANDIDLY REPORT THE FOLLOWING INFORMATION?

7. When you do not understand something he said?

8. When you like something he said or did?
9. When you disagres with something he said?

10, When you think he has changed the subject or
become irrelesvant?
11, When you feel impatient or irritated with .
continued,,.
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something he said or did?
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When you feel hurt, rejected, embarrassed or

put-down

by something he said or did?

IN YOUR CPINION, HOW MANY IN YOUR GROUP ARE INTERESTED IN KNOW-

ING?

13,

14,

15,
16,

17,

18,

When you do not understand something he said?

When you
When you

When you

like something he said or did?
disagree with something he said?

think he has changed the subject

becomes irrelevant?

When you
thing he

When you
put-down

FROM HOW MANY MEMBERS

ING?
19,
20,

21,
22,

————

23,

————

24,

feel impatient or irritated with
said or did?

feel hurt, rejected, embarrassed
by something he said or did?

OF THIS GROUP ARE YOU INTERESTED

When he does not understand somethimg you

When he likes somethinu you said or did?

When he disagrees with something you said?

or
some-

or

KN QW-

IN

said?

When he thinks you have changed the subject or
become irrelevant?

When he feels impatient or irritated with some-
thing you said or did?

When he feels hurt,

rejected,

down by something you said or did?

embarrassed or put-
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TEST SEVENs Trust Amona Group Members

GRQUP IDENTIFICATION

DIRECTIONSs Please answer the following questions by listing
the CODE NAMES of group members in the space provided, The
code will be provided by thi: teacher, This information is
CONFIDEMTIAL and should NOT be discussed within the group,

In some cases you may not list any names; in that case, please
write MO OME, Do not leave any questions unanswered,

TO WHOM IN THIS GROUP wWOULD YOU

1, Lend a dollar for a few days?

. Tell about a personal problem?

. Lend a valuable possession?

. Tell your wishes ard fantasies?

. Lend five dollars for a few days?

2
3
4, Tell your fears?
5
6
"

. Tell about the things you like to do?

8, Tell a secret?

9, Reveal your beliefs or convictions?

10, Tell your answers on this questionnaire?

11, Show parts of your journal or diary?

12, Trust on a blind walk?
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TEST EIGHT: Evaluating Oral Communication Skills

Directions to Interviewers

I am tryingo to find out information about

1) the student's ability to communicate (articulation,

fluency). _
2) the student's attitude toward school, English class

and himself as a communicator.

Develop questions which open the way for students to talk
about the three funnels listed below, Also open the way for
students to talk about school, English and themselves,

1, Attitude toward school --9 toward classmates --3 toward
self in school,

2, Attitude toward English class --» toward other students
in Enoglish class --9 attitude toward themself in English
class.

3. Attitude toward themself as a communicator in general
--9 as a communicator in school --9 as a communicator
in English class,
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TEST EIGHT: Evaluating Oral Communication Skills

Low:

Criteria for Evaluation

Speaker's voice is audible; volume is appropriate
for the situation,

Speaker's voice is inaudible; volume is inappro-
priate for the situation.

ARTICULATION AND EMUNCIATION

High:t

-
Q
g

FLUENCY

High:

Low:

CLARITY

High1

Words are distingquishable and not confused with
other words.

Words are difficult to understand; speech tends
to be garbled.

Speech is moving smoothly, easily,

Speaker is facile and olib with his words,

Speaker responds thoughtfully and quickly to
other speakers.

Speech is free of "filler" words and expressions
(you know, ummm),

Speaker is at ease,

Speaker sounds comfortable with the words he
selects,

Speaker hesitant, stuttering, stammering.

Speaker is struocqgling to speak comfortably.

Speaker has difficulty keeping his word-stream
flowing.,

Speaker pauses awkwardly, adds "filler" words,

Speaker selscts words that express his ideas
accuratsely,
Speaker knows what he wants to say and says it,
Speech is free from distracting elements (excess
words, colloquialisms, vague wording),
Speech is free of ambiguous wording.,
Speaker does not have to clarify what he means
to listener,
continued,...
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Speaker's emphasis is understood; listener can
discern main ideas from supporting ideas,
Speaker's ideas seem clear to him as reflected
in his voice, choice of words and construction,

Speaker does not seem to know what he wants to say
and is developing an idea as he is speaking,

Speaker uses words vaguely and ambiquously,

Speech is full of distracting elements (repetition,
colloquialisms, fillers),

Speaker seems to be bluffing his way.

—
o
e

COHERENCE

Hioh: Speaker's presentation makes sense; one ides
seems to follow the other,

Speaker's thoughts are presented in an orderly
way; a logical way.

Speech is efficient yet complete,

Speaker's thouohts are organized,

ows Spesker seems to ramble; ideas presented in 8
disorderly way.

Speaker seems to leave it up to the listener to
orcanize message for himself,

Speech is too wordy or too sparse,

Speech is lacking emphasis,

Speech is disorganized,

SPEAKING TO THE ISSUE BEIMG DISCUSSED

High: Speaker is in focus, .
Speaker responds to the other speakers showing
that conversation is registerinq,
Speaker responds to the ideas of the conversation
or answers the questions asked.
Speaker holds the thread of the discussion,
Speaker is invalved, interested.

Low: Speaker is out of focus.

Speaker may say whatever is on his mind,

Speaker seems to have other things on his mind.

Speaker contributes remarks that are irrelevant,
not pertinent, attention-getting, inappropriate,

Speaker responds in a free-associative way, not
chessarily building upon the topic of conversa-

ion, .
Speaker is uninvolved, uninterested,

continued....
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FLAVOUR

Hioh: Speech is interesting and exciting to listen to,
Speech is characterized by effective vocabulary,
correct analogy and imagsery.
Speech is marked by variety and wit,
Speaker phrases ideas in an original way,
Speaker has a style of his own; you would never
mistake this person for anyone else,

Lows Speech is monosyllabic or a seriss of grunts and
mumbles,
Speaker uses hackneyed phrases, colloquialisms,
Speaker repeats himself often,
Speaker seems to be imitating somse elss's style,
Speech is unintersesting,
Speaker seems bored, is boring to listen to,.
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TEST EICHT: Evaluation of Oral Communication

DIRECTIONS: Please rate each tape according to the criteria

outlined on the previous sheet,

Please mark an X along the

line to describe the various areas of oral communication being

evaluated,

VOLUME
Audible

ARTICULATIONM AMD EMUMCIATION

Clear

FLUENCY
Flowing

CLARITY
Clean,

precise

COHERENCE
Organized

SPEAKING TO THE TOPRPIC
In focus

FLAVOUR
Interesting

Total Score

Mame of Student

Inaudible

Garbled

Hesitating,
struggling

Ambiguous,
vaqgue

Rambling

Qut of focus

Dull, flat

Mame of Rater
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TEST MINE: Evaluatino Written Communication Skills

Pre-Test Writina Samples Write a public statement in which you
express the expectations that you have of your English Class,
Include specific expectations that you have of yourself in that
class, your English teacher and other members of that class,

Post-Test Writing Samples: Write an answer to (evaluation of)
your public statement in which you discuss how your expecta-
tions have been met, Discuss how you have/have not fulfilled
the expectations of yourself, how your teacher has/has not
fulfilled your expectations, and how your classmates have/have
not fulfilled your expectations,
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TEST NINE: Evaluatino Written Communication Skills

Directions Using the criteria described below, circle the
number that best represents the acaleposition of the paper
on each criterion and write the sum of the encircled numbers
at the bottom,

Criteris for Evaluation1

1, 1Ideas

HIGH, The student has given some thought to the topic and

has written what he really thinks, He discusses each main
point long enough to show clearly what he means, He supports
each main point with arguments, examples, or details; he gives
the reader some reason for believing it, His points are
clearly related to the topic and to the main idea or impression
he is trying to get across. No necessary points are over-
looked and there is no padding.

MIDDLE, The paper cgives the impression that the student doss
not really believe what he is writing or does not fully
realize what it means, He tries to quess what the teacher
wants and writes what he thinks will get by, He does not
explain his points very clearly or make them come alive to
the reader, He writes what he thinks will sound good, not

what he believes or knows,

LOW, It is either hard to tell what points the student is
trying to make or else they are so silly that he would have
realized that they made no senss if he had only stopped to
think, He is only tryimg to get something down on paper. He
does not explain his points; he only writes them and then goes
on to something else or he repeats them in slightly different
words, He does not bother to check his facts, and much of
what he writes is obviously untrue, MNo one believes this

sort of writing~-not even the student who wrote it,

2, Organization

HIGH, The paper starts at a good point, moves in a straight
line, gets somewhere, and stops at 2 good point, The paper
has a plan that the reader can follow; he is never in doubt
as to where he is or where he is going, Sometimes thers is a
little twist near the end and that makes the paper come out

continued, ...

1Paul B, Dieterich, "How to Measure Growth in Writing
Ability," English Journal, April, 1966, pp. 444-445,
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in a way that the reader does not expect, but it seems quite
logical, Main points are treated at oreatest length or with
greatest emphasis; others in proportion to their importance.

MIDDLE, The organization of this paper is standardized and
conventional, There is usually a one-paragraph introduction,
three main points each treated in onme paragraph, and a con-
clusion that often seems tacked on or forced, Some trivial
points may be treated in ogreater detail than important points,
and there is usually some dead wood that might better be cut

out,

LOW, This paper starts anywhere and never gets anywhere, The
main points are not clearly sseparated from one another, and

they come in random order--as though the student had not given
any thought to what he intended to say before he sat down to
write, The paper seems to start in one direction, then another,

then another, until the reader is lost,

3. Wording

HIGH, The writer uses a sprinklino of uncommon words or of
familiar words in an uncommon setting. He shows an interest

in words and in putting them together in slightly unusual ways,
Some of his experiments with words may not quite come off, but
this is such a promising trait in a younc writer that a few
mistakes may be forgiven, For the most part he uses words
correctly but he also uses them with imagination.

MIDDLE., The writer is addicted to tired old phrases and hack-
neyed expressions, If you left a blank in ons of his sentences,
almost anyone could guess what word he would use at that point,
He doss not stop to think how to say samething; he just says

it in the same way as everyone else, A writer may also get a
middle rating on this quality if he over-does his experiments
with uncommon words: if he always uses 2 big word when a

little word would serve his purpose better,

LOW, The writer uses words so carelessly or inexactly that he
gets far too many wrong, These are not intentional experiments
with words in which failure may be forpiven; they represent
oroping for words and using them without reqard to their fit-
ness, A paper written entirely in @ childish vocabulary may
alsc get a low rating, even if no word is clearly wrong,

4, Flavor

HIGH, The writing sounds like a person, not a committee, The
writer sesems quite sincere and candid, and he writes about

continued,.,..
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something he knows--often from personal experience, You could
never mistake this writing for the writing of anyone else,
Althougoh the writer may play different roles in different
papers, he does not put on airs, He is brave enough to reveal

himself just as he is,

MIDDLE, The writer usually tries to appear better or wiser
than he really is, He tends to write lofty sentiments and
broad generalities., He does not put in the little homely
details that show that he knows what he is talking about, His
writing tries to sound impressive, Sometimes it is impersonal
and correct but "cblorless" without personal feeling or

imagination,

LOW, The writer reveals himself well enough but without mean-
ing to, His thoughts and feelings are those of an uneducated
person who does not realize how bad they sound, His way of
expressing himself differs from standard English, but it is
not his personal style; it is the way uneducated people talk in

the neighborhood in which he lives,

5., Usaoe, Sentence Structure

HIGH. There are no vulgar or "illiterate" errors in usage by
present standards of informal written English, and there are

very few errors in points that have been emphasized in class,
The sentence structure is usually correct, even in varied and

complicated sentence patterns,

MIDDLE, There are a few serinus errors in usage and certain
points that have been emphasized in class, hbut not enough to
obscure meaning, The sentence structure is usually correct in
the more familiar sentence patterns, but there are occasional
errors in more complicated patterns, as in parallelism, sub-
ordination, consistency of tenses, reference of pronouns, etc,

LOW, There are so many serious errors in usage and sentence
structure that the paper is hard to understand,
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TEST MIMEs Evaluation of Written Communication

RATING SHEET

Reader
Student
Low Mmiddle High

Ideas 1 2 3 4 5 6 7
Oroanization 1 2 3 4 5 6 7
Wording 1 2 3 4 5 6 7
Flavour 1 2 3 4 5 6 7
Usaqe 1 2 3 4 5 6 7

Sum of ratings
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TEST ELEVEN: Group Cohesiveness (Sentence Completion)
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DIRECTIOMS: Complete the following statements,

1,

When working together, our group

2,

Whenever we discuss something in our group

When everyont else agrees, I

If someone in our oroup disagrees, he/she should

Other groups think our group

The teacher thinks our group

When anyone says something about our group

Qur group treats non-group members
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TEST TWELVE: Recall of Croup Discussion

Croup Identification

Name

1, List the main points of discussion or major decisions in
your group as you recall them,

2., Who made each main point or major decision?
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TEST THIRTEEN: Unobtrusive Measures of Group fFunctioninag

Group Identification

Date

INTERRUPTIONS

TALKING
A
B
3 C
Min,

D
E
F

Keys X = Interrupter

0 = Interrupted

EYE COMNTACT

A

8 3
20 | C

Res-

ponses | D
E
F

Full, Comfortable Eye Contact

GClance

continued,...
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BODY LANGUAGE

COMMENTS

Diagram of Group

COMMEMTS OM ATMOSPHERE (Activities of group members during
meeting, co-operation, functioning, etc,)
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TEST FOURTEEM: (Observations of Croup Functionina

Croup Identification

Observer Date

1, Describe behaviour of group members FIGHTING group
activity, (Observable hostility, attacking specific members,
blocking, dividing the group, ridiculing, resistance, self-

agrandizement,)

2, Describe behaviour of qroup members AVOIDING group
activity, (Observable withdrawal, expressed boredom; light-
veined humour, fentasy, facetiousness, tension-releasing
lauohter; inappropriste, over-intellectualized, over-genersl-
ized statements; irrelevent behaviour, statements,

3. Describe behaviour of group members SUPPORTING group
activity, (Expressions of intimacy, warmth and supportive-
ness and encouragement; support of another person's idea;
expression of commitment and warmth directed toward the total

group; use of "we" and "us,")

4, Describe behaviour of students ELICITING GUIDANCE and
DIRECTION to perform group activity., (Appeal to group members
or someone other than group member for support and direction;
appeal for structure and organization; appeal for external
authority; expressions of weakness or inadequacy,)

continued,,,.
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S. Describe the ORGAMIZATION of the group, (lLeadership,
shared leadership, manipulation, co-optation, roles, chaos,

discrganization,

6. Describe how members of the group PERFORM the task
assioned to them, (Assess quality, efficiency; group goals
before individual goals? individual goals before group

goals?)

7. Describe any turning-points in group activity, (Who
facilitated? How?)

8. Describe any group members "dropping-in" or *dropping-
out" of group activity, (Who? Why?)
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APPENDIX D

STATISTICAL PROCEDURESs DISCUSSION, EVALUATION
OF INSTRUMENTS AMD TABLE RESULTS

Instruments Yieldiﬁg Data for Statistical Interpretation

a) Tests Four, Five, Eight, Nine

i. Discussion
ii, Tables

a, Test Four: Tables la through 1f
b. Test Fives Tables 2a through 2f
c. Test Eight: Tables 3a through 3k
d. Test Nines Tables 4a through 4i

b) Group Dimensions Description Questionnaire

i, Discussion and Evaluation
ii, Tables and Graphs

a, Composite Group Scores: Tables 5a through 5k

b, Table 6
c. Overlays of Individual Scores: Tables 7a
through 7k

Mon-~Statistical Data

ag Discussion
b) Tables 8a through B8k

Instruments Showing a Shift in Factor Structure

a; Discussion
b Tables

i, Test Threes: Table 9
ii, Test Seven: Table 10

Instruments which Proved to Be Ambiguous after Factor
Analysis '

a) Discussion
b) Tables

i, Test One: Tables 1la through 1l1d
ii, Test Two: Tablss 1283 and 12b
iii, Test Six: Tables 13a and 13b
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1, IMSTRUMENTS YIELDING DATA USEFUL FOR STATISTICAL INTER-
PRETATION

The following section reports the data yielded from
statistical operations performed on Tests Four, Five, Eight,

Nine and Ten. The same statistical operations were performed

on Tests Four, Five, Eight and Nine and will be pressnted

Information gathered from Test Ten will conclude this

first.
section,

Statistical Procedures for Tests Four, Five, Eight and
Nine, Pre-test and post-test answers for each test were inde-

pendeﬁtly factor analyzed on the computer, In each analysis
the procedure was as follows, The computer programme was set
to extract all of the factors with eigenvalues greater than
1.00, The prooramme was alsn set to determine factor loadings
greater than + 0,20,

The factor structure of each test was examined for its
stability on both pre-test and post-test conditions. Variable
were considered if their factor loadings were very high on one
factor loading and low on othe factor loadings, The signifi-
cance of the factor loading is arbitrarily determined, as des-
cribed by Fruchter (1954, p. 151): "Loadings of .2 or less are

usually reoarded as insignificant, loadings of ,2 to .3 as low,

.3 to .5 as moderate, .5 to .7 as hioh, and above .7 as very

1Chi-squares were performed on the observations made by inde-
pendent judaqes on Tests Eight and Nine, The results showed no
significant differences between independent observations;
these observations were thus pooled as multiple observations.



197
high," Variables which loaded on the same factor and which
received high factor loadings on both pre-test and post-test
were considered stable, Exception to this was made in Test Five
where factors with a pre-test loading were considered if they
loaded above ,60 and their loadina became greater or other
loadinos decreased on the post-test,

The stahle factors for each test were again factor ana-
lyzed blocking out a2ll unstable variables, These new factor
structures were again examined for their stability according
to the procedure described above,

These stable factors were once more factor amnalyzed, pool-
ino pre-test and post-test variables, The complete estimation
method, as described by Harman (1970, p. 350), was employed to
obtain estimates of factor scores, The unrotated factor matrix
was used in the calculation of rearession coefficients,

Univariate analysis of variance (which is a multi-variate
procedure) usino factor scores for each test was performed on
the computer. Sources of variation for each test included
ceneral evaluation, differences between experimental groups, dif-
ferences between small groups and differences between males and
females, The computer programme was also set to calculate the
mean levels for each source of variation,

Results of Statistical Analysis. Factor analysis of each

test showed that only one stable factor was present on both pre-
tests and post-test conditions, An inspection of the variables

contributing to these single factors indicates that on Tests
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Five, Eight and Mine, this factor was a gsneral factor (Rummel,
1970, p. 326), i.e, attitude toward group work, oral communica-
tion and written communication respsctively, The single factor
extracted from Test Four has been re-named "Group Climate,"
Further details about this factor analysis and the results of

analysis of variance are presented in Tables la through 4k,



199

ittt

dNOHI TYLIN3WIH3dX3 ¥

eT 378vl

811 60°v AN gs ‘g L
88°0 Z9°¢g Z5°0 18°¢ 9
AN 68°¢ 06°0 9L ¢ S
€8°‘0 96°¢ £8°0 ge‘'g 14
BL D Is°¢g S8°0 16°¢ g
ST°T 09°¢ 9L°0 9L ¢ A
SL°0 ¢g°¢g Z38°0 8L ¢ 1
‘a's X ‘a‘s X saTgerdepn
1681 =380d 188] -81(d

04
(5S3INIAISIHOD dNOYI) YNOoJ 1531 NO S3H0IS 1S53L-1S0d ANV 1S3L1-3ud




200

il
i

Jili
il

safqeyde; e1qe3s #

aJusTIe
---- %SL°69 ———- %0Z°19 1ejol
jo 80y = ¢ |
soueTlep
-—-- %8¢° L1 %LE°ZS ~—-- %62°81 %162V atburs
40 80y = 9
- XA | L9°¢g == BC° T 00°¢ sanyenusady3
0S°0 G5°G- cy*o- 25°0 zL'0- 60°0 L
19°0 2s°0- 85°0- Zv°0 y9°Q- Z1'0- 9
08°0 L8°0- 61°0 Zv°0 c3°0- v1°0- 5
T.'0 v0°0 #v8°0~ LL'0 Z1°o- #L8°0- v
1.0 91°0~ #c8°0- 09°0 00°0 FeL'o- C
LL'0 00°0- #68°0~ 8L°0 10°0- #88°0~ Z
6L°0 0Z'o- #L8°0- 8L°0 0Z°'o- #98°0- T
s8T3TTeul J1 _J032e4i] Jojdejllserjtleul J] J033ejl] J039ed safqeyIepn
=Nnwwol sDUfpen] J03984 j| ~Nwwo] sbuypeo] Joj}dey
1881 =380d 18] -8dd

dNoY9 IYIN3WIY3IIX3 Y04 SNOILIANOID 1S31=150d ANV 1S31-3dd NO
(SS3INIAISIHOI dNOYI) ¥NO4 LS31 40 NOILYLIOYH XyWIdVA $SINIQUOT HOLIV4

qT 378vl




201

aoueTJep
———- %92 9L ———— %9L°2L Tejol
40 8by = % |
sjueTrdenp
——-- %vZ°9L ———- %92 °ZL 81buys
40 8by = 9 |
c—=- G0°¢g ———- 16°2 san{enusdy 3
6L°0 68°0~ 9.°0 L8°0- v
1.°0 v8°0-~ 65°0 LL 0= ¢
9L°0 L8°0~ LL'O g8°0- pA
08°0 68°0- 6L°0 68°0- 1
sar3rleu ] 10308 saT3Tiev ] Jojaey ssfqerIep
-Nwwo?j bujpeo] J030ej -Nwwo?) burpeo] Joj0e4

(SS3ININISIHOD dNOYI) YNO4 LS3L 40 NOISY3A Q3SIn3y

3s881-350d

ST 318vl

1s8] =-8dd

$3LYWITI dNOyI




202

g8g°0-
18°0~
L8°0~
68°0-

—~ N M

butpeo Joj3oey

atgeraep

SINIQVOT ¥0L13v¥3 318Y1S G3100d 30 SISATYNY HOL3vJ
Q31lvi0YNN WOH4 C3LYY3IN3T SINIGYOT HOLIYS 33LvVWINJ dNOYI

PT 318¥l



203

GOV d *
0o‘o 1T°0 9¢ GL'YE 1031313
*» 92°v 6v°0 1% v6°1 9 x 3 x1
* Y5°'V Zs°0 v L0 3%39
€5°1 LT'0 14 0L'0 3 x1
A4 8Z2°0 T 820 Jx1
» 11°0T ST°1 14 19°v (9) sdnolj
TTeuws
* 66°9C 80°¢ T 80°¢ (2) sassel]
Tejuswyiladxyl
vZ'0 €0°‘o T €0°0 (1) 3seL=-3180d °sAa
1se] ~8lg
4 pealenbsg wopaely Jo saienbg 82In0g
sueay mmmummm 0 wn ,

(31YWITD dNOY¥I) ¥N0J LS3L 40 NOISY3N Q3SIN3Y ¥OJ 3IONVIYYA 40 SISATUNY

8T 318vl




204

2¢°0 95°0 0T dnolg Tiews
L8°1- 00°‘0 6 dnolg Trews
L0°0 v8°0~ g dnolg [reus
95°0 Sv'o L dnolg Treuws
y0° 1= %5 9 dnolg Treuws
25°1 6L°0 G dnoJg Treus
G8°0 SZ°0 y dnolg TTBwS
ve° o~ otr'o- ¢ dnolg TTeuws
G8°0 81°0 Z dnolg Trews
LZ°0 8%°0 1 dnolg TTeus
(X) 3IsalL-3s0d (X) 3ssl-8id UDT3}edTJ4TsseT]

dNoY9 TYIN3WIY3dX3 ¥04 SNOILIQNOJ] 1S31-150d OGNV 1S31l-3¥d NO
(3LvwIJ dNOYI) ¥NO4 1S3L Q3SIA3Y NO S3¥03S HOLIYS QIZIQHYANYLS

41 318yl




205

A/ 09°v 1 06°T ve°’S Z1
Z9°1 ASE" vt V6V 11
vS°1 LY 9g8°1 86° v 0T
0Z°1 ey 8LT 9Ly 6
L9°1 vS°'y 18 4 88°v 8
1] 4 vS* v 80°2 v0°S L
0z°'¢ LZ°S L9°1 v9°S 9
L8°1 L9V 96°1 0Z°s S
0L°1 Z9°'v £6° 1 0t°s v
26°1 LY 91°2 85°Y ¢
G6°1 ce’y XA v9°v Z
SYAN V6"V 99°T 86°v 1
‘a’s x ‘a‘s X salqefdep
1881 =3S0d 3s8] -8ld

(¥40M dNOYI QYYMOL 3QNLILLY) 3IAIY4 1S3L NO S3YDJS 1S31-1S0d QNV L1S3L1-3dd

dNOY3 IYLINIWIYIIXI HOJ

8Z 318vl




206

seTqeTep e1qe3s 7

gouetaen
-- %28°¢9 -- %»1T°19 Tejol
40 86y - 4
gouetrdep
-- %v0°6 $8L°€S -- %2y 11 %69°6Y a1burs
Jo aby - y |
-- 80°1 Sy°9 -- Le° T 96°'G | 88nyenusoly
LL'O v1°0 # 98°0- €L°0 220 £ 28°0- A
L9°0 0g‘o # 9L°0- L0 L9°0 # 25°0- 11
v9°0 Sg°0 # L0~ Lo ST°0 # €8°0- 0t
69°0 6v°0 # L9°0- v9°0 19°0 # g£5°0- 6
69°0 £5°0 # €9°0- BL°0 09°0 # v9°0- B
89°0 {=R Z29°'o-" ¢gL'0 v.°0 vy°0- L
60°0 10°0- 62°0- £5°0 15 O 1L°0- 9
Lv°0 0v°0 95°0- ov°0 1250 g5°0- S
L9°0 1£°0 # 9L°0- 09°0 TAAMY # 6sL°0- 14
vL°0 ZL°0 gv°0- 8v°0 £3°0 BZ°0- €
89°0 vL°0 9¢°0- 8£°0 €1°0 09°0- A
v.L°0 38°0 £8°0 £9°0 LL'0 vZ°0 1
88T3T[8U rlm uOuMWm_ I Jo32ey 88T3T1eu I1 Jdo3j3deld I J03}l3ey sslqeTIep
-nwwoj §3J035 J033e -Nwuwoj $a8J0J2§5 J03}138e4
388) =380g 388] —add

dNoY9 TYIN3IWIYIHIXI ¥04 SNOILIANOD 1S31-1S0d ANY 1S31-=38d NO
(My¥0OM dNO¥I QYyYMOL 3QNLILLY) 3IAIS 1S31 340 NOILYVIOY XywI¥vyA $SINIAYOT ¥O0LJvd

QZ 378yl



207

= souerde)
-- %6L°L9 -- %19°99 1e3oL
Jo 8by - o
~ soueTaep
-- %6L°L9 - %19°99 8Tbuts
40 8by - 9
- L0V - 00’y sanyenuadt3
gL°0 gg°'0- ¢L 0 Gg8°'0 rA
59°0 19°0- l v9°0 08°0 11
L9°0 28°0- 89°0 Z8°0 01l
89°0 €80~ ¥9°0 08°0 6
L9°0 Z8°0- LL®0 B8°0 8
L9°0 i8°0- SS°0 7,0 v
s$8T3T[euU I _Jojdeq s8T}Tleu 1 lojde sajqegiepn
-NWwoJ sOuTpeOo] Joijdey =nwwoj sbuypescy J039e]
1s8) ~180d 1881 -8ld

INI4 1S31 40 NOISYIN QIASIA3Y s MyOm dNOYI Q¥vymol 3ANLILLY

3Z 318vl




208

98°'0~ [AY
18°0~ 1T
£8'0o- 0t
¢8°0- 6
Sg°'0~ 8
6L°0~ v
Buypeoq Io032e4 safqgeTIep

_——l e e

(XI¥ivWw Q3L1YLOYNN) SINIQYG HOLIVA
318v1S d31700d 40 SISATYNY H0O13vd woyd
G3LVY3N3D SINIQVOT YOL3vd s XYOM dNOYI GYYMOoL 3QNLILLVY

PZ 378Vl




209

Ly°0- 8v°0 Z ssel] [ejuswrisdxy
v0°0- 1 ssel] [ejuswidadx3
rAAMN) uoyjenieny
158) ~ald UGT3eaT4Isser]

SNOILIGNOJ 1S31-150d GNY 1S31-34d NO dN0O¥I TYIN3WIY3dX3 ¥04
(MyOMm dNOY9 QYYMDOL 3ANLILLVY) 3INI4 L1S3L G3SIN3Y NO S3H0IS ¥OLIvS Q3ZICHYYANYLS

42 378Vl
SO0y d »
go‘o LG'0 v6 L6°18 I0J113
¢ce’ FAVM T 20°o S X 3 x|}
61°0 i0°0 1 10°0 S x 3
86°T v1°0 1 v1°0 S X 1
* LL'9 L0 T Ly°0 Jx1
» 62°S Le’0 T LE*0 (S) xag
¢0‘0 00°0 T 00°0 (2) sassel]
TejuawTIedxy
*» v1°9 £v°0 1 e€v°0 (1) }88] -180d
*Sn 388) -add
4 paaenbg wopesal4 Jo seaenbg ayj 82dN0G
suesy s8s81baq 40 ung

(M¥0Mm dNoOYI GYYMOL 3CGNLILLY) 3AIJ 1S31 G3SIN3Y Y04 IINVIYYA 30 SISATUNY
ez 318vl




210

It°e|18°¢|2¢6°1 g6°cy Tv'el vi*vy 21°2 gee L
29°T | Tv°p | G9°T Syvjl LS°Z| vL°v| SO°T S0°v 9
BZ'T|ve'v|0g'T BZ V] L5°2]29°v| 1£°1 oL'¢g S
vt le'e|Lv't ge°c ey Z LS'y| ¥vS°T B8S°¢ 14
ge*T | vIi*1T | 9¢°T 0Z°v | 89°Z | SS°v]| S9°1 0S°¢ g
28T | v9'w | 1’1 oLyl Lv°T | 0T°S) S9°T ZL'g LA
06°T | v9°v | L6°T L9 29°T | Ov°S| SS°2 S6°¢ 1
‘g's i X ‘qg-s X ‘a‘s ] x ‘g’s X ssiqetrien
dnolyg dnolq dnoalg dnolg
vostaedwon | Tejuswtaedxy jj uosytledwo] | Tejuswriedxy
158} -3150d h‘ 188] -8dd

SdNoYI NOSIYYdWOI ANV TYLINIWI¥3dX3 ¥OJ
(NOILYIINNWWOD YY¥0) LHII3 1S31L NO S3¥0JS 1S31-150d QNvy 1531-3Yd

e¢ 318vl




211

salqerIen 8rgels \

aguetaep

-- %08°SL -- %v0°9L -- %Ey° 1L -- %L9°¢L _Tejol

_JO0 8oy - %

aouegtdep

-- %08 °SL -- %v0° 9L -- %Zv 1L - %L9°CL aTduUTS

40 2Jy |\M

- 1£°S == 28°S -- 66°% -= 91°g | sanfanuadt g
SL'0 F 98°0-| SL°O L8°'0-|l s8°0 #26°0-] 69°0 # €8°0 L
08°0 # 68°0-| 08°0 * £€8°0 # 16°0-f L9°O0 #28°0 3
9L°0 #£ L8°'0-| 9L°'O : 88°0 # 26°0=| 6L°0 7 68°0 S
£8°0 # 16°0-] SB8°0 L8°0 # ¢6°0-| €8°0 7 16°0 1
08°0 # 68°0-| 6L°0 28°0 #F 16°0~| 9.°0 #FL8°0 ¢
18°0 # 06°0-] 18°0 9v°0 # 89°'0-| wv.°0O # 98°0 A
L5°0 | #£8.°0-1 .S°'0 1£°0 #F 65°0~] 69°Q # €8°0 I

§8T3TleuU |I_J0j2deiisaTiTreu s8T3TTeu |l Jojoe4i{ssfiTleuj] Jojaed| sslqgejaep
-nwwoj |{sburpeol| -nwwoj |sbuypeoi|l ~nwwoj [sbutpeo]| ~-nwwo) | sburpeod
Jojoeq Jojoed 30 .84 Jojaey
_sdnoag sdnoag s dnoly € dnoay
-uos  Jedwo] 18juBwyIadxy ucstIedwo) 1ejuswyaadxy
3188) ~8ld

SdNOYI NOSIHYAWOI ANV TYINIWIY3IdX3 404 SNOILIAGNOD 1S31-1S0d GNy 1S31~34¥d NO
(NOILYJINNWWOD TWY¥0) LH9I3 1S3L 40 XIYLVW ¥OLIJV4 Q3LviOYUNA

q¢ 318Vl

$SINIQUO1 HO0L3vJ



212

g8 °0-
g88°0-
16°0-
260~
06°0~
28’0~
gL o=

~ N M < W O I~

sbutpeo] 3104084

eTqeraen

SONIQVDTY ¥0lJv4 318vVLIS 43100d 40 SISATTYNY HOLIVI
GILYI0UNN WOY3 GILVYINID SINIQYOT HOLJIv4 SNOILVIINNWWOI w0

o¢ 318yl




213

5Z2°0 sdnoJdg
uosyJIeduwo)

LS°0~ sdnolg
Tejusuraadxy
UOY3eITJTSEERT]D

SNOILIANOJ L1S3L-3Hd NO
SdNOY3 NOSIYYAWOJ ANY TYLIN3WIY3dX3 HOJ
(NOILYJINAWWOD TYY0) LH3I3 1531 NO S3H0JS HOLIVY A3ZIQHYANYLS

ag 3718Vl
S0°V'd «
0o°‘o 172 FA S Z5°v9 I0Ia3
6€°0 1 v0°0 %0°0 S X J3 X1
A T ¥Z°0 vZ°0 S X 7
€l°1 T 61°0C 61°0 S X 1
00°‘0 T go°o co°0 Jx 1
60°T T FAR rA Sl (S) x8g
ov°'o T v0°0 y0°0 Mu sessel]
* 60°L T 8L°0 8.°0 1l dnolg uostiedwo) "SA
nolg Tf[ejusawrIadxy $13s8) -alg
4 wopesly Jo psienbsg salenbs 8231no0sg
saaxbag suesy JO ung

SdNDYI NOSIYVAWOID ANV TYLN3IWIH3dX3 ¥0J
SNOILIANDOD 1S3L=348d NO (NOILVIINNWWOD Tv¥0) LHII3 LS3L HO4 3IINVIHYA 30 SISATYNY

PE 318Vl




214

1I¢°0- sanoIg
uostaIedwo]

I¢°0 sdnoa9
TejuawtIadxy

X uotT3eadr4Isser]d

SdNOYID NOSIYVYAWO3 GNv
TYLIN3WIY3dX3 H04 SNOILIONOJ 1S31-1S0d NO
(NOILVYIINNWWOD TYH¥O0) LHOII 1S3L NO S3¥0IS ¥O013IV4 Q3IZIAHVANYLS

SdNOY3 NOSIYYdWOI GQNY TYIN3WIY¥3dX3 ¥0d

SNOILIGNOD 1S31-150d NO (NOILVIINNWWOD TYH0) LHII3 1S3L HO04 IINVIHUA 40 SISATVNY

4€ 318vl

6¢ 379Vl
GO Yd
00°0 172 I1°0 LL'el 10313
80°0 T T0°'0 T0°0 S X J3Xx1
TIg’e T ge’o 80 S x 3J
¢0°o T oo°o go°o S X 1
8T°0 T Zo°‘o rAL ] Jxi\l
¢o°o T 00°0 00°0 S) © X8s
ST°0 1 20°0 ¢0°o uw sasseT)
* 09°9 T GL°0 GL°0 1 dnoxs uostaedwo] °*sSa
dnogg Tejuswjledx3 3368]-360dg
4 wopaalj Jo pslenbg saxenbg 831nog
saelbaq




215

0Z°0 188) -380g
£v'g- 3}88) -8dd
X dnoag

Howcmsﬂumaxu

dN0d3 TTYLN3IWIYIdX3 Y04 SNOILIANGD L1S3L-150d ANV LS3L=-34d NO
(NDILYIINNWWOJ TY¥0) LHII3 LS3L NO S3IY0IS HOLIY4 A3IZIAHYANYLS

dnNoYy9 TvLINIWIHY3dX3I Y04 SNOILIANOD 1S3L-1sod
ANV 1S31-3¥d NO (NDILYIJINNWWO3J 1¥Y0) LHOI3 1S31 HO04 IINVIYYA 40 SISATYNY

ye 3718Vl

TE 378vL
G0°Yd «
00°0 09 62°0 28°¢s J0J13
0S°0 v v1°0 88°0 JX 3 X1
10°¢ 14 85°0 | S a3 x 3
9Z°0 14 80°0 0oc°o a3 x 1
21°0 1 €0°0 €0°0 Jx 1
SZ°0 14 L0°0 8Z°0 (92) sdnolg Treuws
L8°0 1 GZ°0 GZ°0 Muv sasse[] [ejusuiladx]
* 90°L 1 €0°Z ¢0°¢ 1) 188 -380g
- _3s8} -8dg
4 wopesal4 40 paienbg salenbg 880JN0OSG
seaixbag ueay 0 sung




216

1e°0- 188)-350d
52°0 3581 ~8dd
X —dnodg

TejusutIedxy

dN0Y3 NOSIYYdUWOIJ HO4 SNOILIAQNOD 1S3L-150d AGNV 1S31-34d NO
(NOILYIINNWWOD Tv¥0) LHIIJ 1S3L NO S3H03S ¥0LIV4 QIZIQHYANYLS

anv

A¢ 378vL

GO° 2d

00°0 9L €10 26°GL 10313
90°0 T 10°0 10°0 S X J X 1
v6°2 T Le’0 LE'D s Xx3J
20°0 T 00°0D 00°0 S X1
T0°0 T 00°0 00°'0 J X1

10°0 T 000 00°0 Amw xX8s

gv°o0 T 90°0 90°0 (2 s@sse[]) uostIedwo]
* 26°Y¥ T 29°0 29°0 (1) 1688) -350d

*sn 3s@) -8dd

3 wopaed 4 Jo pelenbg sedenbg ayjy 82In0g |
seaabeqg sueay 40 ung

dNO¥I NOSIHYAWOD HO04 SNOILIANOD 1S31-1S0d
1531 -34d NO (NOILYJINNWWOD Tv¥0) LHII3 LS3L HOJ4 3INVIHYA 40 SISATUNY

{¢ 38yl




217

9L°2 0s°*g| L2°1 Be‘g i 1€°C {S9°¢E | 68°0 aL'g S
62°2 62°¢] S8°T gZ°'vioCc°Z |6L°E |EE'T ov'v v
vL°2C Vel LS°T Zo°v|iog'c joB'E [€6°0 a0’y £
1e'¢g ST'g} €L°T ST°vjsv°Z |8S'¢E | T2°T LTV Z
09°2 gv°el €0°2¢ BE'V | TIS°Z [ G6°E [ST°'T ev'y 1
‘a's | x ‘a’s X ‘a's X ‘a‘s X safqetls)
dnoJg anolg dnodg anoly
uostiedwos-| [ejuawtIedx uosTtJIedwo?) | ejuawtIadxy
3581 -360d 368| -ald —

SdNOYI NOSIYYAWOJ ANV TVIN3WIH3dX3 ¥OJ
(NOILYJINNWWOJ N3LLIHM) 3ININ 1S3L NO S3¥0JS 1S3L-150d ANY L1S31-3¥d

ey 318vl




218

seyqerlen a81ge3}s #
BlauetIe)
-- %9v°18| -- %91 ° A -- %9T°v8 -- %6L°04 _Te3oy
30 80y = ¢
sluetden
-- %9v°18f == %91 °v8 -- %$91°v8 == %64 °0L 8[0uIs
I 40 80y - &
== L0y == 12°'y -= 12'v == yG° ¢ | senenusot 3
GL'0 # 98°0-] £8°0 # 16°0-f| s8°0 #26°0 95°0 # GL°0- 5
58°0 # 26°0-] 18°0 # 06°0-|| L8°O # €60 gL*o # 98°0~ 1
G8°0 # z6'0~| 98°0 # ¢6°0-|| ve‘o0 £ 16°0 8L°0 # 88°0-] ¢
LL0 # 88°0- S8°'C # 26°'0-ff 0B°0 # 06°0 cL 0 # 98°0- Z
98°0 # €6°0=] 98°'0 # ¢6°0-] S8°0 F 260 v.°'0 # 98°'0~ 1
§8T3TTeu|l JojoeJ4'sSarjTreu|]l Jojde,jisaririeu ] Jojlej(sarifleui] J033ej safqetrie)
-nwwog [sbujpeoc| ~nuwo] [sbufpecy ) -nuwo] [sODuypeny| -nuwwoj] ;sbuTpeoT
Jojloey Jojoe Jojoe Jo3}2dey
sdnolyg sdnoJg sdnolg sdnoly
uosyledwo] {ejuswtIadxy uostledwo) {ejuawiIedxy
3s8] -3180d 188} -8did

SdNDYI NOSIHYdWOD AQNY TVIN3WIY3IIX3 HO4 SNOILIANOJ 1S31-1S0d ONY 1S31-3¥d NO

(NOILVYIINNWWOD N3LLIYM) 3ININ L1S31 30 XI¥LlvWw ¥0LJ¥3 AILVLIOUNN

qy 318vl

$SINIQvOTT ¥0LJV4



219

L8°0-
16°0~
26°0-
g6°0-
26°0-

N 7 < W

T

butpeo]
Jolaed

saTqetrdep

| |

SINIQYDT H0L3J¥3 318vLiS 431004 40
SISATYNY Y0L1Jv4 Q31VIOUNN WOH4
Q31YY3N3II SINIQVOT ¥0LJvd NOILYIINNWWOI N3LLIYM

37 378vl



220

6€°0~ vv°0 seTewa/y

90°0~ 60°0- seTew

22°'0~ L1°0 uorjenieny

dnolxq dnolqg uoT380TJTSseT]
uosTIedwo]} TejuawrIsadxy

SdNOYI NOSIYVHWOD ANV TYLN3WIY3IdX3 H03 SNOILIANOID 1S31-34d NO
(NOILYJINNWWOD N3L1LIY¥M) 3ININ 1S31 NO S3H03S HOLIv4 Q3ZIQYYANYLS

ey 318vl
50°2d «
0o0°o0 8ve €00 S0°¢el 1011
080 T €0°0 ¢€0°0 S x J3Jx1
vZ°'0 T 10°0 10°0 S x 3
*» 6T°TT T Leo LE’0 S x 1
gv°¢g T 2¢1°o 2t°o Jx1
LS°0 T 20°0 z0°0 (s) Xag
oLt 1 LS50 LS50 (3) sessel]
* BE°6 T 1¢°0 1¢°0 (1) dnoJg T0JI3uU0] °SA dnolg
[8juswiiedx] 313s8)=-8l1d
4 wopsadly J4o paJenbg salenbg §821N0G
| _88xbeg | suesy) 40 wng

SdNOYI NOSIHvVdWOI ANV TYLN3WIY3dX3 ¥0d
SNOILIQNOD 1S31-34d NO (NOILVIINNWWOD N3L1LI¥M) 3NIN LS3L ¥0J 3IINVIYYA 30 SISATUNY

Py 318vl



221

800" 10°0 satey
dnoaq dnodag o100 -
uosyaIedwo)| Tejusuyladxy 13831418881

SYNOYI3 NOSIYYMWOD ANV TVIN3IWIY3IdX3 H04 SNOILIAQNOD 1S31-1S0d NO
(NCILYJINNWWOD N3ILLIYM) 3ININ LS3L NO S3Y03S ¥0LIVS Q3IZIQHYANYLS

by 318vL
S0*Yd «
0oc°o Ly £0°0 9y °Sle 10113
8S°0 T ¢0°0 20’0 S x Jx 1
€8°0 T ¢0°0 ¢0°0 S x J
# 02°91 T 6v°0 6%°0 S x 1
Se°0 T 10°0 10°0 Jx1
61°0 T 10°0 10°0 Mm x8g
29°1 T S0°'0 S0 J s8s8seT)
* 96°22 I 69°0 69°0 (1) dnolg uostIedwo] ‘sA dnolj
Tejuswiladxl 3s8)] -3180d
3 wopaadj Jo paldenbg selenbg aalnog
sasxbsaqg suesy . 40 ung

SdNOYJ NOSIYYdWO3 ANV TYLIN3IWIY3IdX3 ¥0d
SNOILIQNOD 1S31-150d NO (NOILVIINNWWOD N3ILLIYM) 3NIN L1S3L H03 3INVIHYA 40 SISATTUNY

4% 318yl



222

S0°Dd
00°0 Ll 60°0 LAANYAN 10113
A M 1 v0°0 91°0 S X3 x JXx|
95°'2 4 vZ°0 S6°0 S X3 Xx J
ST°1 1% I1°0 gr’o S X3 x|
8e°o v 20°'0 80°0 S x 3
S1°0 T 10°0 10°0 S§ X3 Xx ]
8L Y T Sv°0 Sv°0 S x 3
00‘o T oo°‘o 00°0 S x|
A v ¢0’o 80°0 3 x3x |
Sg’L v 89°0 L7 A 3x 3
SZ°0 v 41 1] 60°0 9 x1
ve° 1 T LT°0 LT1°0 I x1
TATRrA T 86°2 86 mW x8§g
Z6°0 v 60°C ve°0 3 sdnolg [rews
82°'0 T ¢0‘0 00°0 J) sesse[] [ejuswyiedx]
S9°0 1 90°0 90°0 1) 3s81=3s0d °Sn 358] -8ddg |

3 wopeal4 4o peaenbg saJxenbg £8231N0G
___saadbsg sueay ayl 4o wnsg

dNOYI TYLIN3IWIY3IIXI YO

SNOILIAQNGD 1S31-1S0d ONY L1S31-34d NO
(NOILYJINNWWOD NILLIYM) 3ININ LS3L HOJ IINVIYUYA JO SISATUNY

yy 318vlL




223

GO0°*°Yd «
00°0 9¢¢ S0°0 vL°162 10313
S0'0 1 00°0 00°0 S x J x|
10°0 1 00°0 00°0 S X J
11°0 1 10°0 10°0 S x1
10°1 T So'0 S0°0 J X1
*# GL°S T 0e’0 0g°0 Amw Xag
rA A T AR rA 1) (2 sasse[] uostaiedwo]
92°0 I 10°0 10°0 (L) 3sej=-3s0g - 3}88j-8ld
3 wopealdy 40 paienbg salenbg 8821Nn0¢g
saaabaq sueay) 8yl Jo wng

dNOYI NOSIHYdWOI HOA
SNOILIQNDD 1S31=1S0d GNY 1S31-3Hd NO
(NOILYIINNWWOD N3LLIHM) 3ININ 1S3L HO4 3JINVIHYA 40 SISATYNY 3LVI¥VAILINW

Tv 318Vl




224

Test Tens Procedure, Limitations and Results, The

"Croup Dimensions Description Questionnaire" by J,K, Hemphill
and C,M, Westie (Educational Testing Service, 1956) wes ad-
ministered to the experimental classes at the end of the pro-
gramme, These questionnaires were scored according to the
followino procedure, "Each response has a weight in the deter-
mination of the raw score of the dimension which it describes,"
The responses of each individual were expressed in "staninse"
scores,

The thirteen dimensions measured by this questionnaire
are defined by Hemphill (pp. 2-4) as follows,

1, Autonomy 1is the degree to which a group
functions independently of other groups and occupies
an independent position in society, It is reflected
by the degree to which a group determines its own
activities, by its absence of allegiance, deference
and/or dependence relative to other groups.

2., Control 1is the degree to which a group regu-
lates the behavior of individuals while they are func-
tioning as group members, It is reflected by the modi-
fications which group members impose on complete free-

dom of individual behavior and by the amount of inten-
sity of group-derived gavernment,

Tstanine Distributions based upon research by Hemphill and
Westie (Hemphill, 1967, pp, 5-6),

Stanine Scores Assicned to raw scores that are earned by

9 (High Score) the highest 4% of the standard population

the next lower 7% of the standard population
7 the next lower 12% of the standard population
6 the next lower 17% of the standard population
5 the next lower 20% of the standard population
4 the next lower 17% of the standard population
3
2
1

[84]

the next lower 12% of the standard population
the next lower 7% of the standard population
(Low Score) the lowest 4% of t! 2 standard population
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3. Flexibility is the degree to which a group's
activities are marked by informal procedures rather
than by adherence to establish procedurss. It is
reflected by the extent to which duties of members
are free from specification through custom, tradition,
written rules, requlations, codes of procedurs, or
even unwritten but clearly prescribed ways of behavine.

4, Hedonic Tone is the degree to which aroup
membership is accompanied by a general feeling of
pleasantness or acreeableness, It is reflected by
the frequency of laughter, conviviality, pleasant
anticipation of group meetings, and by the absence
of griping and complaining.,

S. Homoceneity is the deoree to which merbers of
a group are similar with respect to socially re esvant
characteristics, It is reflected by relative uniform-
ity of members with respect to age, sex, race, socio-
economic status, interests, attitudes and habits,

6. Intimacy is the degree to which members of a
group are mutually acquainted with one another and are
familiar with the most personal details of one another's
lives, It is reflected by the nature of topics dis-
cussed by members, by modes of areeting, forms of ad-
dress, and by interactions which presuppose a knowledge
of the probable reaction of others under widely differ-
ing circumstances, as well as by the extent and type
of knowledge each member has about other members of the
group.

7. Participation is the degree to which members
of a group apply time and effort to group activities,
It is reflected by the number of kinds of duties members
perform, by voluntary assumption of non-assigned duties
and by the amount of time spent in group activities,

8. Permeability 1is the degree to which a group
permits ready access to membership, It is reflected
by absence of entrance requirements of various kinds,
and by the deqree to which membership is solicited,

9, Polarization 1is the dearee to which a group
is oriented and works toward a single goal which is
clear and specific to all members.

10, Potency is the degree to which 2 group has
primary significance for its members, It is reflected
by the kind of needs which a group is satisfying or
has the potentiality of satisfying, by the extent of
re-ad justment which would be required of members should
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the group fail, end by the degree to which a group has
meaning to members with reference to their central
values,

11, Stability is the deoree to which a group
persists over a period of time with essentially the
same characteristics, It is reflected by the rate of
membership turn over, by fequency of reorganizations
and by constancy of group size,

12, Stratification is the deqree to which a group
orders its members into status hierarchiss. It is
reflected by differential distribution of power, privi-
leges, obligations and duties and by asymmetrical pat-
terns of differential behavior among members,

13, Viscidity is the degree to which members of
the group function as a unit, It is reflected by ab-
sence of dissension and personal conflict among members,
by absence of activities serving to advance only the
interests of individusl group members, by the ability
of the group to resist disrupting forces, and by the
belief of the part of the members that the group does
function as a unit,

Interpretation of the results of this questionnairse, in
licht of these definitions, should consider the following limi-
tations,

Autonomys All groups, in the sense of the questionnaire's
definition, were high on autonomy,

Controls Groups did not govern themselves as definmed by

this questionnaire,

Fiexibilitx: All qgroups, in the sense of this question-

naire's definition, were high on flexibility,

Hedonic Tones No limitations,

Participation: Croup formation was such that groups

could not exist without the full participation of group members,

Permeability was irrelevant to this experiment.
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Polarization contained questions which were ambiguous

to the students,
Stability was interpreted by thse students to mean

*attendance,"

Stratification: No limitations,

Visciditys No limitations.

The results of this questionnaire are reported in tablss
5a through 7k, Tables 5a through Sk are qraphs of composite
stenine scores; . Tables 7a through 7k show an overlay of indi-

vidual stanine scores for each group.



COMPOSITE STANINE SCORES FOR GROUP ONE (BOMERS ARK)

DIMENSION

RUTONOMY
CONTROL
FLEXIBILITY
HEDONIC TONE
HOMOGENEITY
INTIMARCY
PARTICIPATION
PERMEARBILITY
POLARIZATION
PBTENCY
STABILITY
STRATIFICATION

VISCIDITY

STANINE SCORES

1

TABLE 5a

2

3

!

5

228
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TABLE 5Sb

COMPOSITE STAMINE SCORES FOR GROUP TwO (THE STREET GREASERS)

DIMENSION STANINE SCORES
1 2 3 4 s 6 1 8

AUTANEMY

/
CANTROL

'\

FLEXIBILITY T~

//”’
HEDGNIC TONE _—

N\\\‘
HOMBGENEITY ~_

/”/’
INTIMACY 7
PARTICIPATION
PERMEABILITY
POLARIZATION

]
PBTENCY —
\
\\
STABILITY I
/
T .
STRATIFICATION e
'\

VISCIDITY B




TABLE 5c
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COMPOSITE STANINE SCORES FUR GROUP THREE (THE PARTNERS)

DIMENSION

AUTONOMY
CONTROL
FLEXIBILITY
HEDONIC TONE
HOMOGENEITY
INTIMRCY
PARTICIPATION
PERMERBILITY
POLARIZATION
PATENCY
STABILITY
STRATIFICATION

VISCIDITY

STANINE SCORES

1 2 3 y S 6 7
//
\\
—

\ \
—

/

~———_
|+

/’/J/




TABLE 5d

COMPOSIft STANINE SCORES FOR GROUP FQUR (THE TURTLES)

DIMENSIOGN

AUTONOMY
CONTROL
FLEXIBILITY
HEOGNIC TONE
HOMOGENEITY
INTIMACY
PARTICIPATION
PERMEABILITY
POLARIZATION
POTENCY
STABILITY
STRATIFICATION

VISCIOITY

STANINE SCORES

231

1 2 3 y S 6 7 8
//
\
\}\
//
\
\N\
]
A,f”"”’
\\_\
\>
/—/
"
\
\\
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TABLE Se
COMPOSITE STANIME SCORES FOR GROUP FIVE (THE TUMBLEWEEDS)

'

DIMENSION STANINE SCORES

1 2 3 4 s 6 7 8 9
AUTGNGMY
/
/
"]
CONTROL —
\
FLEXIBILITY T~
HEDANIC TONE ]
\
HOMOGENEITY 5““::::,
/
INTIMACY el
PARTICIPATION
PERMEABILITY
POLARIZATION
POTENCY —
STABILITY —
STRATIFICATION T | |
'\
—
\\
VISCIDITY —_
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COMPOSITE STANINE SCORES FOR GROUP SIX (CHIMO)

DIMENSION

AUTONOMY
CONTROL
FLEXIBILITY
HEDGNIC TONE
HOMOGGENEITY
INTIMRCY
PARTICIPATION
PERMERBILITY
POLARIZATION
POTENCY
STABILITY
STRATIFICATIGON

VISCIDITY

STANINE SCORES

1 2 3 4 s 6 71 8 g
//
\\

\
/>
"
/-/
———
\\
L]
| —
//
~~———
'\\
—
'\\
\
/>
//
//
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TABLE 5g

COMPOSITE STANMIME SCDRﬁS FOR GROUP SEVEN (THE QUT TO LUNCH BUNCH)

DIMENSION STANINE SCORES s

1 2 3 Yy S 6 7 ) 9
AUTONOMY |
///
CONTROL —
‘\
\.\
FLEXIBILITY ‘*-~::E=,
//
HEDBNIC TONE
\
HOMAGENEITY ::::>
]
INTIMACY ]
PARTICIPATION
PERMEABILITY
PBLARIZATION
PBTENCY
\.‘\
\
STABILITY D
/
STRATIFICATION L —
\
'\
VISCIOITY i




TABLE 5h

COMPOSITE STANINE SCORES FOR GROUP EIGHT (gRIAH)

DIMENSIGN

ARUTANOMY
CONTROL
FLEXIBILITY
HEOGNIC TONE
HOMOGENEITY
INTIMARCY
PRRTICIPATION
PERMERABILITY
POLARIZATION
POTENCY
STABILITY
STRATIFICATION

VISCIOITY

STANINE SCORES

235

1 2 3 y S 6 7 8
//V
\\

]
\
) \_\
//
//
~———_
\\
e
T
I—
\\
\
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TABLE 5i

COMPOSITE STANINE SCORES FOR GROUP NINE (THE BUNCH OF MUNCHERS)

DIMENSION STANINE SCORES
1 2 3 |

(%4}
D
~J
@
o

ARUTONGMY

CONTROL

FLEXIBILITY

\l/

HEDONIC TONE

HOMOGENEITY

\
\ A

INTIMACY

PARTICIPATION

PERMEARBILITY S~

PBLARIZATION

PBTENCY

STABILITY

STRATIFICATION —

VISCIOITY
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TABLE 5j

COMPOSITE .STAMINE SCORES FOR GROUP TEN (CARRY ON THINKING)

DIMENSION STANINE SCORES

1 2 3 4 s & 71 8
AUTONBMY ___
//
"]
CONTROL — |
FLEXIBILITY -
/
HEDGNIC TONE —|
~\\\N
HBMOGENEITY
/”’,
INTIMACY _—
PARTICIPATION
PERMEABILITY
POLARIZATION
POTENCY
\
\\
STABILITY —
"]
-—--‘"’—‘/
F/ B
STRATIFICATION _—
\
VISCIDITY B
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TABLE 5k

COMPOSITE STAMIME SCORES FOR GROUP ELEVEN (ROB-TIM-PAT)

DIMENSION STANINE SCORES
1 2 3 y 5 6 7 8
AUTONOMY
/
"
CONTROL —t—
\
FLEXIBILITY I~
/
HEDONIC TONE
\
HOMBGENEITY T
]
INTIMACY —
PARTICIPATION
PERMEABILITY
POLARIZATION e
/
POTENCY |
\\\J
STABILITY T
\
STRATIFICATION T
'\
\\
VISCIDITY I
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TABLE 7a
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OVERLAY OF STANMIME SCORES FOR GROUP OME (BONERS ARK)

DIMENSION

AUTONGMY
CONTROL
FLEXIBILITY
HEDOONIC TONE
HOMOGENEITY
INTIMACY
PRRTICIPATION
PERMEABILITY
POLARIZATION
POTENCY
STABILITY
STRATIFICATION

VISCIDITY

STANINE SCORES
3 y S 6 7 )

1

2

/7

N

—
=

1

——
™~
”—f’

/

/

\

f




TABLE 7

b
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OVERLAY OF STANINE SCORES FOR GROUP TWO (THE STREET GREASERS)

DIMENSIGN

AUTONOMY

CONTROL

FLEXIBILITY

HEDONIC TONE

HOMOGENEITY

INTIMRCY

PRRTICIPARTION

PERMEABILITY

PBLARIZATION

PATENCY

STABILITY

STRATIFICATION

VISCIDITY

STANINE SCORES

1 2 3 y S 6 7 8
/
<\
[ —— \
~_~____-~~‘-“~\\\N:::>~
/,4
====="~—i<::::
——]
‘_”,,——"‘//,/r////
//
t::\\\_
\
—

\\

/|

\
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TABLE 7c

OVERLAY OF STAMINE SCORES FOR GROUP THREE (THE PARTNERS)

DIMENSION STANINE SCORES
1 2 3 4 s 6 7 8
AUTANGMY
/7
//
CONTROL ;gfff””' ]
\§
FLEXIBILITY
/
HEDONIC TONE <—-”"“—=Efff’————
HOMOGENEITY \>? —
//
INTIMACY — g
PARTICIPATIGN —
PERMEABILITY T~
\
POLARIZATION -
|_—
PATENCY _E:::””’
\\\.\
N'\
STABILITY ~
/
//
STRATIFICATION —
\ \
VISCIDITY




TABLE 7d
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OVERLAY OF STANINE SCORES FOR GROUP FOUR (THE TURTLES)

(3

DIMENSION

AUTAONOMY
CONTROL
FLEXIBILITY
HEDONIC TONE
HOMOGGENEITY
INTIMACY
PARTICIPATION
PERMEABILITY
POLARIZATION
POTENCY
STABILITY
STRATIFICATION

VISCIDITY

STANINE SCORES
1 2 3 4 s 6 1 8 9
/
==
——
T
==
—— "
T
_————::===L‘====fff3=;;;.Ir
,——"—’—;—
]
<\ ;

I
2\\//
7

\/

&

v

/
|
/

|
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TABLE 7e

OVERLAY OF STANINE SCORES FOR GROUP FIVE (THE TUMBLEWEEDS)

DIMENSION STANINE SCORES
1. 2 3 4 s 6 1 8 9
AUTONGMY
/"
B, e
s
CANTROL —T |
]
FLEXIBILITY -§\~:::§EEEEE—
HEDONIC TONE
\
HOMOGENEITY :==;‘f::;-
==
INTIMACY At
PARTICIPATION
PERMEABILITY
POLARIZATION
/ /
PBTENCY —
-\
STABILITY ~
— e
STRATIFICATICON T
%\
VISCIDITY T |




TABLE 7f
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OVERLAY OF STANINE SCURES FOR GROUP SIX (CHIMO)

DIMENSION

AUTONOMY
CONTROL
FLEXIBILITY
HEDGNIC TONE
HOMAGGENEITY
INTIMARCY
PARTICIPATION
PERMERBILITY
POLARIZATION
POTENCY
STABILITY
STRATIFICATION

VISCIODITY

STANINE SCORES

1 2 3 y ) 6 7 8
_—
\\
| g
=
— \\;
=il
",f’
\\f\
—
\
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TABLE 79

OVERLAY OF STANINE SCORES FOR GROUP SEVEN (THE OUT TO LUMCH BUNCH)

DIMENSION STANINE SCORES
1 2 3 Yy S 6 7 8 S

AUTONGMY
-----—""-"'J'_—'I—.-_—I
CONTROL _,Ez:————*“"’;ngf=====
\

FLEXIBILITY

\ //
Wi
i

HEDONIC TONE

HOMOGENEITY

\6/
v

INTIMACY —

\
N\

PRRTICIPATION

/

PERMEABILITY

POLARIZATION

POTENCY EEZ

STABILITY

STRATIFICATION "E:;====

VISCIDITY U

\




TABLE 7h

OVERLAY OF STAMINE SCORES FOR GROUP EIGHT (URIAH)

DIMENSION

AUTANEMY
CONTROL
FLEXIBILITY
HEDGNIC TONE
HOMOGENEITY
INTIMACY
PARTICIPATION
PERMEABILITY
POLARIZATION
POTENCY
STABILITY
STRATIFICATION

VISCIODITY

STANINE SCORES

247

1 2 3 Y S 6 7 8
==
<:/
§§
/7
———”::==: —|
—
§<§
/
———
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TABLE 71

OVERLAY OF STANINE SCORES FOR GROUP NINE (THE BUMCH OF MUNCHERS)

DIMENSION STANINE SCORES
1 2 3 4 s 6 7 8
AUTENOMY
]
CONTROL =
’\’\
FLEXIBILITY “-~;§
—-——"—-‘/ %
HEDONIC TONE e —
{\.\'\\QJ
HOMOGENEITY :::::ESZ:;::::T:
.‘//
INTIMACY 5 ::==’//’y‘<//”/’/‘
L —
PARTICIPATION <E§ff
PERMEABILITY S
’/,,fjﬁfr
PBLARIZATION —
|
POTENCY
'\
STABILITY N\\“fEEE;
STRATIFICATION ]
VISCIDITY




TABLE 7]
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OVERLAY OF STANINE SCDRES FOR GROUP TEN (CARRY ON THINKING)

DIMENSIGN

AUTONGMY
CONTROL
FLEXIBILITY
HEDOONIC TONE
HOMOGENEITY
INTIMARCY
PARTICIPATION
PERMERBILITY
POLARIZATION
POTENCY
STRABILITY
STRATIFICATION

VISCIOITY

STANINE SCORES 1
2 3 4 s 6 7 8 g

1




TABLE 7k
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OVERLAY OF 'STANINE SCORES FOR GROUP ELEVEN (ROB-TIM-PAT)

DIMENSION

AUTONGMY
CONTROL
FLEXIBILITY
HEOONIC TONE
HOMOGENEITY
INTIMACY
PARRTICIPATION
PERMEABILITY
POLARIZATION
PATENCY
STABILITY
STRATIFICATICON

VISCIOITY

STANINE SCORES
3 4 s

1

2

|

T~
|

/

/|
/
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2, NOM-STATISTICAL IMFORMATION

Test Thirteen (Unobtrusive Observations of Group Func-
tion’'na) recorded information about conversation patterns, eye
contact and atmosphere durino group work, All ten groups were
observed at the beginning of the programme; six groups were
observed at the end of the programme, The ogroups which were
not observed were not present on the day planned for observa-
tion. One qroup was away editing a tape for presentation;
three qroups were no longer working together because of intra-

oroup conflicts,

Tables 8a throuoh 8j present the information gathered

from Test Thirteen,
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3, INSTRUMENTS WHICH SHOWED SHIFTS IN FACTOR SCTRUCTURE
Factor analysis of Tests Three and Seven showed that
the factor structures on pre-~test and post-test conditions

were different, The data is reported here in order to show

the shifts in factor structure,

Tests Three and Seven were factor analyzed according to
the procedures described for Tests Four, et al,

The naming of the factors was domne according to the
following procedure. Variables which had high loadings (,50
to .70) on one factor and low loadings (below ,30) on the other
factors were considered (Fruchter, 1954, p, 110). Multiple
factor loadings were considered only where they had high load-
ings on one factor and had other loadings close to zero,.
which had a very high loading (above ,70) on one

Variahle.
factor and loadings no higher than .35 on other loadings were

also named as significant,

Tables 9 and 10 show the results of this analysis of

factor structures,
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4, TESTS WHICH WERE AMBIGUOUS
Factor analysis was performed on Tests One, Two and

Six according to the procedure described for Tests fFour, et

[P

The factor analysis of these tests showed that there

v}
()

were no stable factors in both pre-tests and post-test situa-

tions, Tables 1la through 1l1ld, 12a and 12b, and 13a and 13b

report the results of this factor enalysis.
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APPENDIX E

SAMPLES OF IMFQORMAL DATA

Confidential Self-Evaluation: Responses to the
Question, "What Improvements have you observed in
yourself?"

Excerpts from Student Journals,

Post-Test Essays Assessing Personal Development,

Anecdotal Comments Attached to Mid-Term Report Card,
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CONFIDENMTIAL SELF-EVALUATION: RESPONSES TOQ THE
QUESTION, "WHAT IMPROVEMENMTS HAVE YOU OBSERVED
IN YOURSELF?"

I can talk to people better now especially the kids

in our qroup.
--Louise

Some understanding of people and I'm happier,.
-=Chris

I try to understand psople more, but in some cases,
you just can't no matter how hard you try.
~=Cwen ’

Some
-=Nancy

More confident, happier, friendlier.
-=Cheryl

I have found I stick to my way and don't let the girls
decide everything,
-=Ron

Nane
-~-Charlotte

I have learned to control some of my anger toward the

----- airls.
-~-Dave

More patience -- with people like Joe, 1 think I know
myself a little better,
-=Lanny

I am now more open to discuss things. I have found
that this has helped me alot.
~--Annette

I have not and do not look at myself differently,
~--Tyrone

I have become more:of a listener and less of a talker.
-=Karen

I haven't really noticed any real improvements in myself,
Just that I know I can pretty well get along with anyone 1
have to. And that I can do any work someons gives to me,
~=-Pat
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«seoI loarnt my mouth is too big, I'm always talking,
and I learnt to control it, which also helped in my everyday
life,

--Ellen

I can do other things better now because this class
has tauoht me to do it this way,
-=Tim

A bit more honest, Looking outward instead of inward,
-=-Greq

I don't think there have been any improvements,
-=Rob

I have tried to accomplish new things without trouble,
-=-Will

I feel more able to work in a group (believe it or
not!l)
--Doug

I feel much more sure of myself, I feel I could fit
in better with others when 1 try,
-=-Denisse

Mone because I do almost the same type of work in
another class and it would be difficult to compare,
--Sally

I think I can qet along with other people better.
-=-Corry

I think I have gotten over most of my shyness towards
others.
-=-Laurel

Making friends is easier.
--Brian

I think I have learned more about participating in a
aroup.
--Isabel

I have changed alot, I look at things in a better out-
look, work better with a oroup of people thanm I use to, par-
ticipate more in class activities and I spesk up a little
more often than I use to,

-=Joan

Attitude, Remember a little communication
--Geoff
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I can communicate ideas better, talk easier, under-
stand better and try new things without worrying about what
I'1l cet out of it,

-=-Martha

I feel I can talk to peoplse better now, and I can tell
my aroup my problems whereas other peopls, I can't., And I
can listen to the other members problems,
--Marshall

I have seen some great improvements, I can talk more
freely and express my ideas in comfort,
-=Cindy

There are little improvements like talking freely in
our aroups, being a little more responsible,
-=Martin

/Mo Answer/

~-=Dennis

I have seen many improvements, Somehow I've opened
up more, Usually I become discouraqed very easily if I
don't cet my own way but this time I stuck it out and put
an interest in my group work. More patience,
--Betty

Remember better.
-=Jane

I've felt that I can express myself better but other
than that there's nothing.
-=Vincent

No improvemsnts, I think I've stayed the same,
-=Jennifer

Mo improvements,
-=Jill

I am more self-confident and sincere, I am learning
to compromise and to get along with other people, I don't
jump to snap judaments about people like I used to.

--Loretta
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EXCERPTS FROM STUDENT JOURMALS

As the days wore on, I saw myself getting more involved
in my oroup and likino English more as a whole, I started to
like being with my aoroup than the group I wanted to in with,
my Friends, I started to open up more with my feelinos,
opinions and ideas to my aroup. I wanted to ost to know the
kids better. Before, I had no desire even to be in the qroup.

Al1l, I learned that I wanted to learn more about the
kids and I did. I learned that you can't tell what a person's
like by their looks and rumors. VYou have to find out for your-

self....
--Betty, Journal Summary

...The changes I see in myself are, It is easier to
write my journal out or to explain in a little more detail,
-=-Martin, March l4

...We are now at the point where we are just about
finished editing ths tape and will be ready to present it on
Tuesday March 12, The group is working fantastic, This
system has opened up for me and also at work, Thinos couldn't

be better.
-=-Annette, March 20

I enjoyed this project in English but I don't think I
would like it as a whole year course. It really made you
think sabout things,

I feel I have aqgotten to know myself better,

In the beoinning of my journal I just wrote down what
we did and not how I felt about it. But at the time, I never
knew how I felt asbout it till now when we have finished the
course, When we finished I then stopped and thought about what
we had done and then I realized that there was a change in my-
self and my work, Also I can not express my feelings in writ-
ing....

This was a very interesting experiment I have done for
the English department or who arranged it, But I feel I have
done it for the qood of myself,

--Dana
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POST-TEST ESSAYS ASSESSING
PERSONAL DEVELOPMENT

.+.It was a first for me and I think it is a good way
of doino it, It helped me quite a bit and I can feel the
change within myself. I am glad that what I expected in
the first copy didn't go throuch Because I can dig itl

--Brian

«eoIn this English class I just didn't do as well as I
thought, I oguess it was just such a change I don't really know,
It wasn't that I didn't enjoy the class I just didn't put as
much effort into it as I thought I would,

--Pat

I do not think I have improved my writing ability
because 1 have not had much chance to do so other than my
journal, I have tried to put my ideas down in picture form
thouoh, and by lookino back at them they seem to be nothing
more thar a confused mess, I do think I have learned little
things but I don't think they've hesn taught to me,

--Greg .

...But there was alot more in this English class than
what I had first hoped for. Ffor myself I got more confidence
in alot of things, like talking to people in my oroup I would
have likec to get to know the rest of the class better but I
suppose its better to know a few people good and be able to
understand and talk than know alot and not really get to know
each other,,,, I found myself learning thinags that I don't
have to use just in school like spelling but instead of stuff
like that will help me get along easier out of school and with
people which to me is far more useful than being able to spell,
The course wasn't what I expected but what I'd hope for. I
like a class where I learn something that I know I'1ll use,
otherwise I let it go in one sar and out the other and I think
this has happened here,

-=-Martha

Speaking out in this class has been fairly free and
easy, Most of the activities we have done have been in our
croups,...We are able to speak ocut from our seats and many
of the thinas we have done in English have been interesting.
Some of it has been of use,

I have definitely learned to get along better with
people as a group and have learned some more about organiza-
tion, contribution, participation....

~-=-Isabell

I cot to know so many peaple that I had gone to school
with all my life but really never bothered to get to know them,
--Laurel
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I feel that I have not understood half the stuff that
we have already done, It's sorta like we are doing elementary
work in English, Also, I feel that my expectations have not
been met, I don't think that course in English is very inter-
estino at the moment,...

--Charlotte

+.+¢] wanted to learn to speak out better and to express
myself in writing. T have learned to speak out better because
of our aroup work, I have also learned to express myself better
in writing because of the daily entrys in our journal,
--Cheryl

I don't think that this English course did fulfill my
expectations....But I don't think I put much into this course
hecause sometimes I thought it was boring so it didn't keep my
interest all the time,...

-=Jean

...] have found that I have participated in the projects
and oral work, and the questionnaires that had been handed out
to us. I fesel that if the teachers had taken part in all the
experiknces and projects that we did I have really noticed a
change in the members in our aroup. When we first began in
our group, nobody would hardly even talk especially Joe, but
all of a sudden everyone became alive and took more interest
in what we have been doing.

--Annette

In English not all of my expectations have been met,
but I must say that I am able to talk to people better than
before, I feel I can express my feelincs better now, I am
not scared to disaaree with what someone else has said,

~-=-Sheila

«+v.] was made more aware of most of the people in my
class., I qot to know and understand myself and the people in
my aroup better, Working on a group project really helped
everyone get to know each other better....

~=Lanny

I have found out that everything I have expected is
not so., What we did is an entirely different line of work than
what had been experienced before, Communication was the name
of the for these two months, Although it wss repulsive at
first I oradually got myself to like it, People play a major
role in this communication thesis and it was fun encountering
different personalities as people are, It proves that you
must learn to respect other peopies opinions to get along with
them, We got away from the usual English class and it was a
nice change, You began to discover what makes people tick i,se,.
their problems ideas etc. Thank you for a wonderful two months,

-=-Joe
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AMECDNTAL COMMENTS ATTACHED TO
MID-TERM REPORT CARD,

This course has chanoed me as a person,
I am more expressive,
I have a2 better personality,
I am more carefree but still responsible.
I am alot happier with myself as a person,
I can enjoy myself with friends better,
This course has changed me to be & better person,
I can get along with people better.
-=CGraham
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Interviewsrs

OQutside Observers

Independent Judges of Oral and Written
Communcation Samples
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INTERVIEWERS

Glen Beard

Joy Budnik

Sue Dux

Maurice Gibbons
Daphne Miles-Pickup
Maureen 0'Sullivan
Sander Postol
Gloria Snivley
Harry Stephens
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OUTSIDE OBSERVERS

Jean Cunningham
Wally Egqggert

Anite J. LoSassa
Maureen 0'Sullivan
Faith Trent
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INDEPENDENT JUDGES OF ORAL AND WRITTEN
COMMUNICATION SAMPLES

Nancy Bawden
Ronald Burl
Robert Christolphi
Claire Demas
Lee Emery
Donald Erickson
Robert Johnston
Dennis Lavalé
Peter Morman
Terry Shaw
Sally Smith
Helen Tuma




