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ABSTRACT

A COMPARATIVE STUDY OF THE TASKS OF SECONDARY SCHOOLING
AS PERCEIVED BY PARENTS, EDUCATORS AND STUDENTS
OF PUBLIC AND PRIVATE SECONDARY SCHOOL3 IN A
BRITISH COLUMBIA SCHOOL DISTRICT

This study was an attempt to find out what parents,
educators and students of public and private secondary
schools perceived as the primary tasks of education in a
British Columbia School District in 1974, A concomitant
purpose was to compare the perceptions of respondents
from the public and private schools.,

The Tasks of Secondary Education Opinlonnaire (TSE)
adapted from Downey, Seager and Slagle was used in this
study. The instrument was field-tested on a sample of
parents, educators and students from public and private
schools to see if the items added discriminated between
respondents from public and private schools where true
differences existed., After minor changes, the opinionnaire
was submitted to a systematic sample of parents, educators
and students from five public and two orivate schools in the
Abbotsford School District. Tasks of education were rank-
ordered by respondents and each rank assigned a numerical
value: eilght for the most important, seven for the next

two, and so on to one for the least important item, Means

111



and ranks were composed for each of the twenty tasks.

An analysis of varlance (F test) revealed significant
differences, accepted at the .05 confidence level, on 17 of
the 20 items between public and private school respondents.
The Spearman Rank Correlation Coefficient indicated high
overall agreement between respondent groups from public
schools, as well as from private schools, but relatively
low correlation between respondents from public and private
groups.

The Intellectual Dimension was consldered slightly
more important than the others by parents and educators
from public schools and parents and students from private
schools. The Social Dimension was most jmportant to public
school students; the Personal, to private school educators.
Of least importance to public and private school educators
and private school parents was the Productive Dimensiong
to public school students and parents, the Personal; and
to private school students, the Social.

Further investigations related to the limitations of
this study are to what extent other aspects of the private
schools reflect the underlying philosophy, and what effects
the private schools have on students academically and in

the cholce of life goals,

iv
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CHAPTER 1
INTRODUCTION

"What purposes are the schodls to serve?" is a
recurring question of concern especially to three
groups directly involved in education: parents,
educators and students. Emphasis on what the important
tasks of education are has varied historically and
geographically (Spears, 1973, Bent, Kronenberg and
Boardman, 1970, Stockley, 1969, Connell, 1961, Downey,
1960). However, Downey, Seager and Slagle (Downey,
1960) found that in the synthesis of a considerable
body of literature on the tasks of publlé education
there was more redundancy than originality.

Evidence of the varied expectations parents.énd
educators have 1n one school district in British
Columbia 1is found in the establishment of two separate
or private schools (with a third 6ne under construction)
that purport to provide an alternative to public education.
This study was an attempt to investigate what parents;W
educators and students of private, as well as public %
schools, perceive to be the primary tasks of secondary k

education.



The study attempted to compare the perceptions of a
sample of parents, educators and students of two private
schools, the Mennonite Educational Institute (MEI) and
the Abbotsford Christion School (ACS) with those from the

five Abbotsford secondary schools. !

The Importance of the Study

Hertzler (1971) hypothesizes that establishing a
religlous sepafate school reflects different cholces and
priorities in education. One way of testing the hypothesis
is to examine how varents, educators and studeﬁts perceived
the tasks of education. If thelr perception differs
significahtly from that of the public school respondents,
then the private schools could theoretically Justify-their '
existence. | |

Another question worthy of consideration is: Does —\j
the existance of private schools indicate: that the public
schools are not reflecting the expectations of parents,

educators and students? An examination of the opinions

of the respondents from public schools could provide‘an \

answer and could provide information for educational y

policymakers in the school district.
A number of British Columbla school districts including
Surrey, Victorla and Vancouver are moving in the direction

of glving parents a choice petweeh several types of schools.

N
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If the trend toward an alternate education within the
school district exists, then educational policymakers
need to examine the perceptions parents, educators and
students have of the tasks of education,

The Abbotsford School District in British Columbia,
Canada, was chosen for this study since the Mennonite
Educational Institute, the Abbotsford Christian School
and the Community Baptist Christian Academy (to begin

operation in September, 1974) provide an alternative

education to that available in the public schools. It

is in this district, particulasrly, that the ranking of
goals or tasks may serve to justify current practice
in public and private schools as well as to stimulate

discussion for evaluation and luprovement.,

Statement of the Problem = - (7.

The purpose of this study was to identify the
principal tasks of secondary education as perceived by
a sample of parents, educators and students of the two
private and the five public secondary schools in the
Fraser Valley School District of Abbotsford, British
Columblia, in 1974,

More specifically, this study attempted to answer
the following questions:

1. What do parents, educators and students of

private and public schools perceive as the

primary tasks of secondary education?



2. To what extent do the parents, educators and
students agrée on the principal tasks of
education?

2/ To what extent do the respondents from private
schools agree with those from pﬁblic schools?

In summary, this study attempted to fest thegé;il

/H§bothesig‘that there would be no significant dlfference
wﬁetween the perceptions of parents, educators and students
from public and private secondary schools on‘any of the
twenty items of the Tasks of Secondary Education (TSE)
Opinlonnaire., Mean rankings on each item for each group

were compared using analysis of variance (F test) with

differences being accepted as significant at the .05

confidence level.

Definition of Terms

Task. For the purposes of this study, task 1s defined
as the objective or goal toward which the functioning of

the secondary schonl is directed.

Secondary School. As used in this study, Secondary

School refers to the school or part of the school enrolling
students in any grade from eight to twelve, inclusive. The
following schools were 1n§olved in this study:

Abbotsford Seninr Secondary School

Abvotsford Junior Secondary School

Yale Junior .Secondary School
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We Jo Mouat Junior Secondary School
Clearbrook Junior Secondary School
Mennonite Educastional Institute

Abbotsford Christian School

Private School. As used in this study, Private

School refers to a school not funded out of tax revenue;

. one that requires a student tuition fee. The private

schools involved were:
Mennonite Educational Institute

Abbotsford Christian School

Educators. For the purposes of this study, Educators
refers to principals, teachers, counsellors and librariaens
in the secondary school, It does not include district

suvervisory staff.

Limitations, Delimitations, Asshmptions

Limitations., Adapting the Tasks of Public Education

(TPE) Opinionnaire (Downey, 1960) for use with respondents
from both public and private schools places limitations
on velidity, generailzabllity and comparability. The
instrument adaptatlons and the fleld test are discussed

in Chapter 3.

Delimitations. The major delimitation is that this
study is conducted in one school district, at one par-'

ticular point in time, where some alternatives to public



secondary school education exist., It may, therefore, be
1imited in its generslizability to other school districts.
It would have its prime value in providing information to
educational policymakers and educators in the Abbotsford

School District.

Assumptions. (1) The instrument used was assumed

to have a degree of validity and reliablity suitable for
the present study. (2) It was assumed that the sample of
respondents was a sufficlent measure of the importance

they placed on the tasks of education.



CHAPTER II
RELATED LITERATURE AND RESEARCH

Introduction

Schooling For What? Don Parker asks--sex, money, war,

peace? (Parker, 1970). The question of what purposes the
schools are to serve has been asked and studied since the
existance of schools. Controversy over the question has
generated innumerable treatlses which could not all be

reviewed here, ©Some reviews of the aims or purposes of

'schools are found in standard textbooks (e.g., Ulich, The

History of Educational Thought, 1950, or Bent, Kronenberg

and Broadman, Principles of Secondary Education, 1970) or

in previous studies on the tasks of education (e.g., Downey,
1960, or Stockley, 1969). An attempt will be made in this
chapter to review a few of the statements cbncerning the

purposes of public and private secondary school education

and relate these to the purposes of this study.

Early Statements of Alms

Classical Greek education, primarily adult-centred,
emphasized "the necessity of sound interaction between body
and mind" (Ulich, 1950). Christian education considered
preparing men for immortality as more important than pre-

paring him for this life, The medieval teacher regarded



his task primarily as that of transmitting knowledge and
jdeals. The Renaissance brought a fusion of classical

and traditional ideas with the emphasis that instruction
should be more closely related to 1life. Through the
Scientific Age the educational aim of "usefnlness and
reality" developed. Locke, spokesman in the Age of Reason,
"demanded a method of education apt to encourage initiative,
independent Judgment, observation, and critical use of
reason® (Ulich, 1950). And so one could go on with the
statements of Spencer, Rousseau, Franklin, Jefferson,
Emersnon end Dewey, Many of these early statements of

the purposes of educatidn were respondent to the “vision"
of the time or soclety; generally, they were applied under
conditions which today would be considered nonpublic

education,

Aims of Public Secondary Education

Since the beginning of the 1900's many of the earlier
ailms of education have been formulated more specifically
to indicate what the school's purposes are. The National
Education Association, dedicated "to upgrade the quality
of American education and to give it direction" (NEA, 1963),
was perhaps one of the first with 1ts statement, in 1918,
of the Seven Cardinal Principles of Secondary Education:

1. Health

2. Command of fundamental processes

g. Worthy home membership
« Vocation

5. Civic education
6. Worthy use of leisure
7. Ethical character (Cited in Spears, 1973)



The NEA followed the 1918 statement with further revised
statements of purpose in 1938 and 1961 through the Edu-
cational Policies Cdmmission. Their 1938 statement listed
specific objectives under four major categories: 1) Self-
realization, 2) Human relationships, 3) Economic-efficiency,
and 4) Civic responsibility. In their 1961 study, the
Educational Policles Commission made a study of all state-
ments of aims and found what they regarded as one central
aim: "The development of the rafional powers of all pupils"
(Bent, et al., 1970), It was this commission that, in 1951,
focused particular attention on the responsibility for
moral and spiritual values in education (Heffernan, 1969).
The White House Conference on Education, held in the
fall of 1955, considered, among other aspects, the question
"What Should Our Schools Accomplish?™ and developed a list
of tasks that the school should be responsible for. The
Conference Report assigned first responsibility to the
development of the intellectual powers. It then stated
that a primary responsibility of any local school authority
was ", . o to establish priorities of significance asmong
basic general education, specialized education of all kinds,
and extra curricular activities"” (Conference Report, 1956),
Downey, Seager and Slagle (Downey, 1960) synthesized
a considerable body of literature on the purposes of public
education and the tasks of the public schools. They then
categorized the goals of education under four major

dimensions:
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A, Intellectual Elements

1., Possession of knowledge: Concepts:
A fund of information.,

2. Communication of knowledge: Skills:
To acquire and.transmit.

3. Creation of knowledge: Habits:
Discrimination and imagination.

4, Desire for knowledge: Values:
A love of truth,

B. Social Elements

5. Man to Man: Cooperation in day-to-day relations,
6., Man to State: Civic rights and duties.,

7. Man to Country: lLoyalty to one's own country.

8. Man to World: Inter-relationships of people.

C. Personal Elements

9., Physicel: Bodily health and development.
10, Emotional: Mental health and stability.
11. Ethical: Moral integrity.

12. Aesthetic: Cultural and leisure pursuits.

D, Productive Elements

13, Vocation-selection: Information and guldance.
14, Vocation-preparationt Training and placement.
15, Home and Family: Housekeeping, do-it-yourself,
family 1life. .
16, Consumer: Personal buying, selling and
investment.

(Downey, 1960, pp. 22-23)

The four major categories thus identify the common
thread among the many stated aims. However, at various
times and in particular places, some ailms are stressed
more than others. The 1960 Royal Commission on Education
in British Columbia recommended (after Sputnik):

That the primary or general aim of the

educational system of British Columbia

should be that of promoting the intel-

lectual develonment of the pupils, and

that this should be the major emphasis

throughout the whole school vrogramme.
(Chant, et al., 1960, pp. 17-18)
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Is the intellectual goal still as valued today as it was
in 19607 Are other goals more important today to some
groups of people? Educational policymakers need to examine
the goals of education vperiodically, both locally and in
relation to the.rest of the province and nation tovascertain
what expectations parents, educators and students have of
the school. They would also want to know to what extent
these groups agree on the tasks of secondary education in
order to plan for the educatlional needs and expectations
of those most vitally concerned or gffected, namely, parents,
educators and students. One of the main purposes of this

- study was to survey the opinions of parents, educators and
students in one school district, in regard to the tasks

of secondary education.

Alms of Private Secondary Education

Every socliety is directed and sustained-
by a core of values which represents its ideals,
its standards, and 1ts norms of what is desireble,
There are also, in every society, values which
are a reflection of human preferences, of what
people actually want and seek to obtain, These
operational values develop from personal needs
and sometimes conflict with society's normative
values . « « « (NEA, 1963, p. 6=7),

This conflict of values could result in changing the
educational system or in establishing alternétives to
"society's normative values." Private schools present

one such alternative, While supporters of private schools
may ascribe varying degrees of importance to, say, the

four broad dimensions of education as Downey (1960) outlines

thems @ntellectual, soclal, personal and productive, they



12

may want to place & higher priority on any onc of them
than the local public school may be dolng or they may want
to approach the dimensions of education through different
methods or the private schools may want, as most church -
schools do, to add the religious dimension to tasks of
education.

The private school that is established for religious
reasons may not be unique in desiring a religious-ethical
" purpose for its school. Whitehead (1927) makes this claim:

We can be content with no less than the

0ld summary of educational ideal which has

been current at any time from the dawn of

civilization. The essence of education is

that 1t be religious. « « « A religious

education is an education which inculcates

duty and reverence. Duty arises from our

potential control over the course of events.

e o o (ppo 25‘26)0
Although the publlic schools may see educatlion, in its
broadest sense, as religious, according to Whitehead's
statement, the religlous private school generally wants

a particular emphasis and control in the religious education

as well as the general education. By establishing their
own schools, parents can exercise the control that they
desire.

The Mennonite Educational Institute and the Abbotsford
Christian School, according to their school brochures, want
to be able to exercise control over the setting or atmcsphere
in which learning will take place by selecting‘Chrlstian

teachers "who attempt to apply Biblical priniciples to all
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aspects of 1life" (MEI, Statement of Objectives), or who
' "present all subject matter in the light of God's Word"™
(ACS). Thus, through the selection of teachers, these
schools attempt to ensure that their value system and

thelr pervasive beliefs are going to provide the philoso-

t phical base for education. The Mennonite Educational
Institute's Statement of Objectives (Appendix A) would
indicate that the religious environment is viewed as
inseparable from a good education in the secular subjedts
although the importance of individual tasks of educstion
may be subordinated to the religious purpose of the school.
Kraushaar (1972) would support a view that the underlying
philosophy of the schqol is of greater concern than the'

‘ indl%ldual task. His contention is that

The parent who chooses a church school as ‘bpest’
usually assigns top priority to education in a
religious environment but looks also for a gdod
education in the secular subjects; he may in fact
believe they are inseparsble (p. 7).

When ranking the purposes of the school, other research:
suggests that the private or parochial schoél respondents
will plece a different emphasis on the intellectual,
soclal, personal and productive dimensions of education
than will respondents from the public’schools. Neuwien
(1966) hypothesizes

that religious-moral objectives would rank

first, the intellectual objectives second and

the social, vocetional, and patriotic objectives

about equ&lly but clearly behind the first- and
second-rated objectives (p. 229).
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He found that thé student respondents, with one important
exception, confirmed the hypothesis; the exception was the
vocational goal which ranked second. In a five-place
ranking the students assigned first-vlace ranks 1n'the
following manner: Moral-religious (60.5%), Occupational-
vocational (14.3%), Intellectual-academic (12.3%), Friend-
ship-social (6.4%) and Civic-patriotic (6,0%).

Robinson (1973), in a study of public secondary schools
in West Vancouver, B.C., and Downey (1960), in a sfudy of
public schools in various centres in the U. S. and in
Alberta both found that of the four dimensions of education
ranked in their studies (the Intellectusl, the Soclal, the
Personal, and the Productive) by parents, educators and
students, the Intellectugl dimension was ranked first and
the Productive last,

Hertzler, chairman of the Philosophy of Christian
Education Research Committee of the Mennonite Church,
outlines four elements of the educationsal process which
parallel Downey's (1960) major dimensions. These elements

ares

1, Background information and perspective--history,
customs, tradition;

- 2+ teaching of values--the experience of what people
have considered important;

3. training in the sk1lls needed to function in
soclety end

L, structuring a personal view of reality.

(Hertzler, 1971, pp. 20-23)
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However, underlying these elements is a distinct philosophy

of education which Hertzler (1971) summerizes as:

1. The people of God are a distinct people with a
distinct calling and unique educational goal.
They must educate to:

a, transmit their history . . .

be. train youth in the skills needed to carry
on the work considered important;

c. teach the values they consider important;

d. help the young develop /thelr/ own personal

view of reality.

2., .The task of education is carried on not only in
schools, but it is the work of the whole people,

In fact, it is only as they are practiced by the
group that wvalues taught in schools cen be expected
to be taken seriously.

3. The educational task 1s seen as a part of the
people's faithfulness to God and thus should be
subjected to regular scrutiny to keep it in touch
with the goals and needs of the people of God.

b, The uitimate purpose of education as practiced
by the peopnle of God is to aid in living as a
reconciled and reconciling people (p. 29).

Hertzler (1971) emphasizes that Mennonite values

run counter to those of the prevailing culture and that
their religious values are distinctly "Christian®. He
theorizes that this background and perspective would dictate
different choices and priorities in education from those

of the public school.

The stated philosophy as well as the statements of
objectives provide a rationale for the existance and function
of the religious private schools. This study attempted, in
part, to examine to what extent the philosophy and theory
was reflected in how parents, educators and students per-

celved the tasks of education. The study also compared the

perceptions of public and private school respondents
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regarding the tasks of secondary education. If the theory

regarding the purpose of education agrees with the perception,
and if the perceptions of private school respondents differ
significantly from those of the public school respondents,
then the Mennonite Educational Institute and ?he Abbotsford
Christian School, with a similar philosophy, could provide

evidence to justify thelir existance with respect to the tasks

of education.

Summary
This chapter attempted to review some of the literature
about.the alms of education. There is considerable common-
ality when examining statements of the aims of public
education but emnhasis on which tasks are most important
has varied with time, events and culture. The alms of
education for the private school differ, not so much in
the selection of tasks to include, ss they do in the under-
lying phiiosophy and in the amount of importahce that should
Vpe attached to a particular purpose of education--in the
case of the schools in this study, the religious purpose.
The MEI registration trochure (1974) states that,
*The MEI provides an effective alternative to a purely
secular avpproach to education and 1life." Is this alter-
native evident when one examines the tasks of secondary

education? This study attempted to answer that question.
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CHAPTER III

RESEARCH METHODOLOGY

Data Required

To investigate the problem, it was necesssry to
obtain data from a sample of the population of the
Abbotsford School District representing both the private
and the public secondary schools., Data was obtained by

means of the Tasks of Secondary Education Opinionnsaire

in June, 1974.

The Population

The population used in this study included all
teachers, principels, counsellors and librarians in
public and private secondary schools (educators), all
secondary school students enrolled in grades eight to
twelve, inclusive, and all parents with students in the
secondary school, both public and private, in the Abbots-
ford School District, British Columbia, Canada.

The Sample

The sample included all the students and educators
of the MEI, the students and educators of grades 8, §
and 10 at the ACS, and a sample of 20% of the parents

‘who - had students attending the MEI and the ACS. A sample
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of approximately 12% was drawn from the parenfs, educators
and students from the public secondary schools in the
Abbotsford School District.

The sampling procedure used for the public school
respondents was based on a selection procedure which
involved calculationg a value for the sampling unit (k)
from the size of the population (N) and the desired size
of the sample (n). The formula K = N/n was used. In this
study N equaled approximately 3000 parents (one home as
one parent), 3000 students and 280 educators. The desired
number was approximately 400 parents, 400 students and
35 educators so k value was 8., Every 8th person was
selected from Qlass or school lists after having started
with a randomly chosen number between one and 8, inclusive.
The randcz nuasber chosen wés 2 so the second number was
10, the third, 18, until the desired‘number had been
reached. The advanfages were especially important since
in a number of schools the homeroom or first class teacher
was responsible for seiecting'the sample.,

For sampling the parents of students in the private
schools, the selection procedgre'described above was
used but with a k value of 5. N was approximately 520
and n, 105.
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The quota sampling used in this study follows the
suggestions of Selltiz, Jahoda and Deutsch (1959) that
the critical requirement for a sample

e ¢« o« 18 not that the various population

strata be sampled in their correct proportions,

but rather that there be enough cases from each

stratum to make nossible an estimate of the

population stratum value « « « o (Ds 518)

The sample was small enough to keep cost and follow-up
manageable and yet sufficiently large enough to allow
conclusions to be drawn with some confidence.

The sample of parents from the public schools varied
slightly from the sample of parents with students at MEI
or ACS regarding education and income. Of the parents
from the public schools, 69.3% reﬁorted an education of
gradé 12 or less while 68.6% of the private school parents
had a similar education. Of the public school parents,
34,8% reported incomes of less than $10,000;. 28.4%, more
than $15,000. Of the private school parents 31.4% reported
incomes below $10,000, while 37.1% reported incomes of
over $15,000,

The Instrument

The instrument used in this study was the Tasks of
Secondary Education (TSE) adapted by the researcher from
the Tasks of Public Education (TPE) Opinionnaire constructed
by Downey, Seager and Slagle in 1958 (Downey, 1960).
Since this study involved secondary education, only that

part of the TPE concerned with secondary education was used,
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In constructing the TPE Opinionnaire, Downey, Seager
and Slagle made an exhaustive study pf the literature
and research repnrting previous attempts to define the
tasks of public education. Through the synthesis of the
literature, they chose sixteen tasks which best expressed
the possible varied tasks of the secondary school as well
as deciding on a rank-order instrument (Downey, 1960).
The sixteen tasks and items were grouped under four
dimensionsz The Intellectual, the Social, the Personal
and the Productive. |

The adapted TSE Opinionnaire included four additional
tasks to the sixteen in the TPE, one in each of the four
dimensions.

Respondents were asked to rank-order the twenty
randomly arranged items descriptive of each task from
most important to least important, in terms of:

The ONE most important task

The next TWO most important tasks

The next THREE most important tasks

The next FOUR most important tasks

The next FOUR most imvortant tasks

The next THREE most important tasks

The next TWO most impnrtant tasks

The ONE least iaportant task

Opportunity for a write-in comment was provided on
the opinionnaire. Respondents were also asked to provide

certain information relating to personal characteristics

but theilr name was not required,
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Adaptation and Field Test of the Instrument

Since this study involved private as well as public
secondary schools, it was necessary to adapt the TPE
Opiniomaire to include items reflecting the religious
dimension of the private school. The staﬁements of philosophy
and quectives provided by the MEI and ACS were reviewed and
four items-~three religious and one family--were added to
the TPE Opinionnaire, one to each of the four dimensions
(Figure 1), Since the statements added to the opinionnaire
were adapted from the private schools! stated alms, 1t was
assumed that they had face validity. However, to test the
effect of their inclusion with the other sixteen items, the
TSE Opihionnaire was administered tb a sample of grade nine
studenfs, their varents and some educators from a Langley '
Junior Secondary school and from the Abbotsford Christian
Schnol. The opinionnaire waé distributed to ten randomly
chosen educators and sent home to parents with thé students.
The completed opinionnaires were returned the following
worning. The TSE Opinionnalre was personaliy administered
to the students who were timed in order to establish an
approximate completion time. They were also asked'if any
of the written instructions were not clear. Their comments,
along with those of the parents and educators, resulted in
some modifications of the terminology used in the instructions
as well as minor modifications to the format of the opinion-
naire. A total of 36 students (19 public, 17 private), 19
parents (10 nublic, 9 nrivate) and 9 educators (5 public,

I private) constituted the field test sample.
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SECONDARY EDUCATION: DIMENSIONS, TASKS

AND ITEMS (TSE OPINIONNAIRE)

DIMENSION TASK ITEM .
1. Possession of 1. 'A fund of information about
Knowledge many things
2. Communication 2. 'Efflclent use of the 3'R's =
of Knowledge the basic tools for acquiring
’ and communicating knowledge
INTELLECTUAL! 3. Creation of 3. The habit of weighing facts and
DIMENSION Knowledge . imaginatively applyinz them to
! the solution of provleus - .-
4, Desire for B, A continuing destire for kmowledge -
Knowledge the inquiring wind
5. Religious 5. Knowledge of the Bible, God and
Knowledge His relationship to people
6. Man to Family 6. An appreciation for the homg and
. - . the values of family living
7. Man to 7. A feeling for other people and the
Fellow Man ability to live and work in harmony
SOCIAL 8. Man to State 8. 4An understanding of government and
DIMENSION & sense of civic responsibility
9., Man to Country 9. Loyalty to Canada and the Canadian
i - L way of life
10, Hén to World 10. Knowledge of world affairs and the
inter-reletionship among peoples
11, Physical 11. & well-cared for, well-developed
) body '
12, Emotional 12, An emotionally stable person -
prepared for life's realitles
PERSONAL 13+ Ethical 13. A sense of right and wrong - a
DIMENSION moral standard of behavior
14. Religlous 14, Develop Christian values and
11fe-~-philosophy
15, Aesthetls 15, Enjoyment of cultural activities -
the finer things of 1life
16, Vocation = 16, Emvphasis on 1ife work that will be
Service of service to God and society™
‘1t 17. Vocation = 17. Information and guldance for wise
Selective occupational choice
PRODUCTIVE } 18. Vocation - 18, Specialized training for placement
DIMENSION 5 Preperative in a specific job
19, Home and Family | 19, The homemaking and handyman skills
related to family life
20, Consuner 20, Management of pérsonal finences
and wise buying habits

®Added ytems
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From the overall ranking assigned to the TSE items,
the specific ranking assigned to the items that'were
added to the opinionnaire are shown in Table 1.

The religious items added to the Intellectual,
Personal and Productive Dimensions of the TPE Opinionnaire
became the three top ranking items chosen by the parents,
educators and students of the private school while those
1tems became the three lowest ranking for respondents
from public schools with the exception of the personal-
rel%gious item which the public educators ranked 11th.

The item from the Social Dimension, man to family,
waébranked, overall, slightly above the 10th rank by

all resvondents except educators from the private school
who ranked it 13th.

It was concluded from the field test of the TSE
Opinionnaire that the religious items that were added
were sufficlently sensitive and viable to discriminate
between respondents from public and private schools

where true differences existed.

Limitations of the Instrument

The ranking system emnloyed for the TSE Opinionnaire
.has the advantage that it is more discriminating than the
approval-disapproval scale., That is, it gives a clear
indication of the order of ilmpcrtance that is assigned

to each task by the respondent. However, although the
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TABLE 1

RANKS OF ADDED ITEMS ON FIELD TEST
OF THE TSE OPINIONNAIRE

DIMENSIONS PARENTS | EDUCATORS STUDENTS
AND TASKS Public Private| Public]|Private| Public| Private
INTELLECTUAL
Religious 19.5 3 19 2 19 2
Knowledge
SOCIAL
Man to 7.5 | 6 8,5 | 13 10 9
Family : !
PERSONAL |
Religious 18 | 2 11 3 20 . 1
PRODUCTIVE
Vocation- ‘ '
Service 19.5 1 18 1 | 18 3
4
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respondent may indicate the order of importance for all
twenty i1tems he mav feel that the school should bz con-
cerned with only some of the tasks that have been given
the top rankings. The write-in comments provided some
evidence of this limitation.

Another limltation of the opinionnailre is that
it offered the respondent twenty tasks of secondary
education to choosc from in his ranking; it is possible
that some task of prime importance to an individual would
not be included in the items,. Past research on the six-
teen item TPE Opinionnsire hés shown that the instrument
was successful in sccommodating the views of most respon-
‘dents (Downey, 1960). The write-in comment gave little in-
dication that the twenty items did not accommodate an
individual's frame of reference by’being too limited in
the tasks that were listed.,

Perhaps the greatest limitation of the TSE Opinionnaire
was that it was adanted to attempt to accommodate respon- .
dents from both public and private schools. Resoondents
from the public school largely rejected the religious items
as tasks of the secondary school--indeed, achieving the
religious tasks may well be prohibited in the public school.
Conversely, respondents from private schools gave highest
rankings to the religious items. The comments of some
respondents from the private schbol indicated that unless

the religious goals were achieved, the private school had



1

26

1ittle purpose for existance and so rank-ordering becanme
conditional upon the school meeting the first ordered tasks.
However, since the respondent was to rank-order the tasks
without attempting to gqualify the purposes for ranking, the

opinionnaire was considered adequate for providing the

desired information.

Procedure

Permission was obtalned from the District Superintendent
of Schools, the Board of School Trustees, Abbotsford School
District, and the principals of the participating publlc.and
private secondary schcols to undertake this study.

The data gathering instrument, The Tasks of Secondary
Education (TSE), wes distributed in person to each of tﬁe
five public and two private schools participating in the
study. The results were collected a wesk to fen days later.

All secondary students and educators at the EEI and the
ACS were asked to complete the opinionnaire. Returns were
obtained from 420 students (94.0%) and 19 educators (90.5%).
Lists of parents enrolling students at the MEI and the ACS
were obtained and opinionnailres were mailed with a coverlns'
letter and a stamped, self-addressed envelope, to every fifth
name on the list., Ovinionnaires were wmailed to 103 parents
and returns obtained from 37 (36.9%).

Opinionnaires delivered to the public secondary schools
were distrlbutedeith an accomnanying letter asking homeroon
or first class teachers to select every eighth person in

attendance starting with the second. These puplls were given



27

one opninionnaire to complete and return to a marked box
located at the office and another opinionnsire to take home
for parents to complete and return in the stampgd, self-
addressed enwvelope. The TSE 0p1n1§nna1re to parents was
distributed by_this method since permission to obtain
addresses of parents was not granted by soume principals.
Time did not permit reguesting the School Board for specific
permission to release the éddresses of parents. This method
of sending the instrument to oarents had the disadvantage of
making follow-up, esvecially after students ware dismissed
for the year, virtually impossible. It is interesting to
note that of the 318 opinionnaires sent home in this manner,
125 were returned (39.5%), & slightly higher vercentage

than for those malled home. Students returned a total

of 143 ovinionnaires (MS.O).

Every eight public school teacher selected by the
sampling method described was glven an opinionnalre to
complete and mail back. Since the intiel numter of returns
were deemed inadeguate, a subseauent follow-ﬁp with the
distribution of an additional 30 opinionnaires yielded a
total of 26 returns from the public educators (55.3%).

The rate of return compares favourably with the
response obtalined by Robinson(1973)1n a study conducted in
West Vencouver, B, C, But since returns are rather low,
esneciailv‘from rarents, considereble caution should be

exercised in the interpretation of the data,
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Data Treatment

Respondents were asked to rank-order the twenty tasks
of secondary education into eight groups (Figure 2), A
numerical value was assigned to each category; eight for
the item chosen as most important, seven for the next two
most importent items, and so on to the one least important
jtem which was assigned a numerical velue of one. The
aggrecate of the assigned value of different individuals
and of different groups could then be calculated for each
of the TSE itenms.

From the aggregate value, means were calculated and
each group's overall rank ordef of the TSE items indicated.,
Comparisons were then made’between the six groups of respon-
dents~-parents, educators and students from public and
private secondary schools--on the mean rankings on each of
the twenty items using an analysis of variance (F test)
with differences being accéotéd as‘significant at the .05
level of confidence. The Spearman Rank Correlation
Coefficient was used to test for overall differences of
opinion between groups with differences being accepted as

significant at the .05 level of confidence.
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_ FIGURE 2

ORDERING CATEGORIES FOR THE TSE ITEMS

The ONE most important task

The next TWO most imvortant tasks

The next THREE most important tasks

The next FOUR

The next FOUR

The next THREE most important tasks

The next TWO most important tasks

The ONE least important task
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CHAPTER IV

RESULTS: REPORTED AND DISCUSSED

The purpose of this study wss to attempt to answer
the following questions:

‘1. What do parents, educators and students of private
and public schools perceive as the primary tasks of'secondary
education?

2. To what extent do the parents, educators and
students agree on the principal tasks of education?

3. To what extent do the respondents from private
schools azree with those from bublic schools on individual
items?

Analysis of variance was used to test the hypothesls
that there would be no differences, significant at the .05
confidence level, between the mean rankings of parents,
educators and students from public and private secondary
schools on any of the twenty items of the Tasks of Secondary

Education Opinionnsire.

Findings

Table 2 indicates items for which significant differ-
ences acceptable at the .05 confidence level exist. Signi-
ficant differences existed between public and private

respondents on all tasks except 9, 13 and 15. Significant
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TABLE 2

SIGNTFICANT DTFFFRFWNCES ON TSE ITEMS

A - Between Publiec -nd Private Schools

B - Between P-rents, Educstors and Students
C = Overell

Dimension Task A B C
. 1. Possession of Knowlesge S 8 8
2., Communication of Knowledge S S S
INTELLLCTUAL! 3. Creation of Knowledge S S N3
li. Desire for Knowledge S S S
5. Religious Knowledge S S S
6. Man to Family S NS S B
7. Man to Fellow Man S S NS
SOCIAL 8. Man to State S NS NS
9. Man to Country NS S XS
X 10, Man to World ‘ S NS NS
11. Physical S S NS
12, Fmotional S S NS
PERSONAL 13. Ethiesl NS S NS
1. Religious S S S
15, Aesthetic : NS S NS
16, Vocation - Service S S S
17. Vocation - Selective S S NS
PRODUCTIVE | 18, Vocetion - Preparative S S NS
19. Home and Family S S NS
- 20. Consumer | s s XS

S~ significant p X ,05
NS - not significant
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differences existed between parents, educators and students
on all items except 6, 8 and 10. Overall significant differ-
ences, when comparing all zroups existed on items 1, 2, 4,

5, 6, 14 and 16.

The null hypothesis that there would be no significant
difference between respondents from public and private
schools on each of the twenty items is rejected except for
the following items:

9., Loyalty to Canada and the Canadian wasy of 1life.

13, A sense of right and wrong--a morsl standard of
behavior.

15. Enjoyment of cultural activities and the finer
‘things of life.

Items 9 and 15 were both considered low priorities when
ranking the tasks of education, Item 13 was ranked near

the 75th percentlle by 811 respondent groups.

Discussion of Findings

As described in Chapter 3, the TSE Opinionnaire had
twenty items to rank-order. These ltems composed four
dimensions: the Intellectual, the Socilal, the Personal and
the Productive. Table 3 provides a summery of the means
and ranks assigned to the TSE items by parents, educators
and students of public and vrivate secondary schools.
Figures >3 and 4 provide, in graphic form, the means
assigned to the TSE items by public and private school
respondents.

Public school narents and educators ranked the

Intellectual Dimension somewhat higher than the others.
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TABIE 3
. TASKS OP SECONDARY EDUCATION: MEANS AND RANKS
FOR PARENTS, EDUCATORS AND STUDENTS

(Public: Parents = 125; Educators = 26; Students = 143)
(Privete: Parents = 37; BEducators = 19; Students = [,20)

= e e

, T !
bIHmSION TASK PARENTS EDUCATORS  STUDENTS : PARENTS EDUCATORS | STUDENTS
i PUBLIC ~ PUBLIC | PUBLIC :PRIVATE ~PRIVATE ' PRIVATE

) X R:X R X R : X R X R X R

-

1. Possession of .16 12 1Lk 11 K.91 6 13.11 19 2,06 20 4.01 1
Knowledge { X .' ! :
2, Communication of ;6.03 1:5/92 3 :h.92 5 ;5.22 6:5.16 B8 hH.h8 10
Knowledge ( 1
-INTELLECTUAL 3, Creation of S.ih 7 :5.81 kL iL.BY 104,69 9 S.00 9 L.11 13
: Knn\fle dge j { - |
he Desire for S.63  3:6.69 115,66 2 4,03 134,32 10 4.83 6
Knowledge . ,
S. Religlous '3.36 19 1.84 20 2.90 20 |6.37 2 621 2 5.80 1
" ¥nouledge : S | ; ‘
6. Man to Femily  L.55 10 408, 13 1440 115,06 7:5.26 7140 11
7. Han to Fellow Man 15.68 2 le.uz 2 §5.78 1 %5.9h b 25.7& 5 ES.S& L
i SOCIAL . B. Man to State .12 13 4.69 9 h.2h 15 L7 12 4,00 12 3.70 19
9. Men to Country §3.67 174 3.16 19§‘h.36 123,94 "1 2,90 17 ?3.77 18
0. Man to World {u.éz ‘9 5.0 7? .87 8(L.23 11; 4,05 14 %u.ze 12
11. Physical 3.7% 16aiu.72 8 %.351 13 13.36 17'§3.9o 1 ?.87 17
12, Emotional 5.7 6 15.69 5 5.07 L 1.80 8 5.67 6 L.71
PERSONAL = 13. Ethical s.28 4 95.27 6 L4.97 7 (5.3 5 !5.79 L fs.oo 5
| k. Religtous peer 1T 32 17553.16 19 jeth 3.8 1'35.70 ,
15. Aesthotic 3.12 20 {3.96 1 ia.ee 17 12,88 20 ;u.oo 12 3.24 20
16. Vocatlon-Service 14.27 11 i3.50 16 53.63 18 §6'7h 1 56.05 3 !5.7h 2
L 17. Voeation-Selective:5.22 5 L.46 10 Eu.a7 9 L3110 3,63 15 448 9
PRODUCTIVE 18. Vocation~Prepara- gu.ae 8 13.76 15 15.12 3 3.67 15 2.58 19 .73 7
| 19, Homo and Pamily’ |3.07 1 §3.u2 175 .10 16 !3.29 18 '2.79 18 :3.91 16
20. Consumes B.06 1 412 12 54.31 1 i3.60 16 13,21 16 '3.06 15

-+ =TT B

ot L.
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Public school parents ranked the Personal Dimension lowest,
while educators ranked the Froductive nne lowest. Fublic
school students' ranking was fairly even for all four
dimensions with the Social somewhat higher and the Personal
somewhat lower than the others.

Private school parents and students ranked the
Intellectual Dimension higher than the others; the
educators considered the Person:1 Dimension as most
important. Parents and educators ranked the Productive
Dimension lowest; students the Personal Dimension.

Opinions of Parents, Educators and Students
Begzarding Tasks of Secondary Education

Public Schonls: Parents. Fublic school parents as a

group ascribed s omewhat higher importance to tre Intellectual
Dimension than tc the other threc, assigning two of the five
highest rankings to this dimension. They judged the Personal
Dimension to be least important, assigning three of the five
lowest rankings to this dimension.

The four items parents placed greatest 1mportance
on weres

2. Efficient use of the 3 R's (X 6.03)

7« A feeling for other people_and the abllity to
1ive and work in harmony (X 5.68)

4, A continuing desire for knowledse-~the inquiring
mind (X 5.63)

13. A gense of right and wrong--a moral standard
of behavior (X 5.28)
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The four tasks ranked lowest by parents of public

school students were:

15. Enjoyment of cultural activities--the finer
things of 1life (X 3.12)

5. Knowledge of the_Bible, God and His relation-
ship to people (X 3.36)

9. Loyalty to Canada and the Canadian way of 1life
(X 3.67)

14, Develop Christian values and life-philosophy
(X 3.67)

The comments of parents provide some interesting
background to support thelr rank-ordering. The most
frequent comment provided an explanation for the low rank

given to the religious tasks. The following 1llustrate
that position:

These three /religious items/ are of vital
importance, but I cannot see a publie school
having central responsibility here.

Even though I find /task 5/ the most important
thing in any person's life, I did not list it
first as a task of the Secondary Education because
I feel that i1t 1s the primary task of the home

and church, although 1t should be included in
Education. + « o

In my opinion, religic and its teachings start

in the home and play orly a very small part in the
Secondary Education Systen, By the time students
reach the Secondary level, students themselves
have declded how important a part religion will
play in their lives,

Some parents suggested, by theilr comments, the
dilemma of ranking religious tasks for a public school.

If it was possible to place /tasks 5, 14, and 16/

in the first place, I personally feel that all the

rest would come much easler, because in so many
homes these three values are left out entirely.
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I also feel that if these three were put in first
place a strong religious controversy would be
created which would hamper in applying the rest,
Finally, there were a few parents who wanted the

public school to do essentially what parents requested of

the private school«-to ", . . carry on the principles'

taught in the home."™

Public Schoolst Educators. The educators, as the

parents of the public secondary school students, Jjudged

the Intellectual Dimension as the most important, assigning

three of the five highest rankings to this dimension. They

ascribed least 1ﬁportance to the Productive Dimension,

asslgning two of the five lowest rankings to this dimenslion.
The four tasks educators ranked highest wereg

b, A continulng decgire for knowledge--the 1nqu1ring
minad (K 6.69)

7. A feeling for othcr people and the abllity
to 1ive and work in harmony (X 6.42)

2. Efficlent use of the 3 R's (X 5.92)

3. The habit of weighting facts and imaginatively
applying them to the solution of problems (X 5.81)

The religious items, which were largely rejected by

the educators ss purposes of the secondary school, were
twn of the four lowest ranking tasks.

5. Knowledge of the Bible, God . « « (X 1.8%)

9. Loyalty to Canada and the Csnadian way of
life (& 3.16)

14, Develop Christiesn values and life-philosophy
(X 3.42)

19. The homemaking and handyman skills related to
family 1life (X FU2)
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Public _Schools: Students. The public secondary school

students placed slightly more overall importance on the

Social than the Intellectusl Dimension although two of the

five highest rankings were given to the Intellectual Dimen-

sion, Students placed less importance on the Personal
Dimension than on the others, assigning two of the five
lowest rankings to this diumension.

The four items students considered most important weres

7. A feeling for other people_and the ability to
live and work in harmony (X 5.78)

4, A continuing desire for knowledge--the inguiring
mind (X 5.66)

18. Speciglized training for placement in a specific
Job (X 5.12)

12. An emotionally stable person--prepared for life's
realities (X 5.07)

All three religious tasks were among the four lowest
rankingz items:
5. Knowledge of the Bible, God « . « (X 2.90)

14, ngelog)Christian values and life-philosophy
(X 3.1

16. Pumphasis on life work that will be of service to
God and society (X 3.63)

15. Enjoyment of cultursl sctivities-- (X 3.68)

Private Schools: Parents., Parents sending their

students to elther of the private schools involved in this
study placed slightly more overall importance on the
Intellectial Dimension than the Social Dimension, although

only one of the highest five rankings was assigned to the
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Intellectual Dimension. They placed somewhat less overall

importance on the Productive Dimension than on the others,

assigning two of the five. lowest rankings to this dimension,

The

four individual tasks the parents considered

most important were:

16, Pmphasis on 1life work thet will be of service
to God and soclety (X 6.74)
5. Knowledge of the Bible, God « . + (X 6.37)
14, Develop Christisn values and 1ife-ph110 oohy
(X 6.14)
7. A feeling for other people_and the ability to
1ive and work in harmony (X 5.94)
The four tasks they considered least important were:
15. Enjoyment of cultural activities-- (X 2.88)
1. A fund of information about many things (X 3.11)
19. The homemaking and handyman skills related to
family life (X 3.29) '
11,

A well-cared for, well-developed body (X 3.36)

A comment, typical of several supporting a high renking

for the Vocation-Service task and a low ranking for the

Possession of Knowledge task, was:

What good is knowledge, if the possessor has
no purpose? That which really differentiates

one

person from another, is none other than

their purpnse or goal. Firstly set the goal,
then develop and attain all the information,
academic or experiential, that will glve power
to reach the goal. All education should be

that which sets the highest of goals and the
truest of goals and then supplies the basics
for the attaining of game,
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Private Schools: FEducators. The educators judged

the Personal Dimension of greatest overall importance,
assigning two of the five highest rankings to this dimension.
The Productive Dimension‘was Judged by thém as least
important. Three of the five lowest rankings were acssigned
to this dimension.

Of the four 1ihdividual tasks that were considered
of prime importasnce, the Religious-Personal recelved
almost unenimous first place cholce. These four items
were ranked ss most important:

1k, ngelop Christisn values and life-philosophy

5. Knowledge of the Bible, God . . . (X 6.21)

16, Emphasis on 1life work that will be of service
to God and society (X 6.05)

13. A sense of right and wrong--az moral standard
of behavior (X 5.79)

The four tasks deemed least important were:-
1. A fund of information about many things (X 2.06)

18. . Specisalized training for placement in a specific
Job (X 2.56)

16. The homemaking and handyman skills related to
family 1life (X 2.79)

9. Loyalty to Canada and the Canadian way of life
(X 2.90)

Privete Schoolst Students., Students from private

schools, as did their parents, placed almost equal importance
on the four dimensions. The Intellectual Dimension, however,

was judged to be somewhat more important than the others and
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the Social Dimension somewhat lers important than the othe;s.
The four indlvidual tasks they considered to be of

paramount importance were:
5. Knowledge of the Bible, God . + « (X 5.80)

16. Emphasis on 1life work that will be of service
to God and society (X 5.74)

14, Develop Christian values snd 1life-chilosophy
(X 5.70)

7. A feeling for other people_and the abllity to
live and work in harmony (X 5.5L4)

The tasks students considered to te of least importance
were:
15. Enj)oyment of cultursal actlvitles-- (f 3.24)

8. An understanding of government and a sense of
civic responsibility (X 3.70)

9. Lgyalty)to Canade and the Canadian way of 1life
(X 3.77

11. A well-csred for, well-developed body (X 3.87)

Summary

Parents and educators of public schools both selected
as most important a task from the Intellectusl Dimension--
Communication of Knowledge and Desire for Knowledge,
reSpectlvely;'publlc school students considered man;s
relationship to fellow man, from the Social Dimension, as
most important.

Parents of students In orivate schools felt it was
most important for the school to place emphasis on life
work that would be of service to God and society, from

the Vocationsl Dimension. Private school educators considered
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their prime task to develop Christian values and life-
philosophy, while students ranked the Religious Kncowledge
task highest,

Within Group Differences

A further inspection of the ranks assigned to the TSE
items (Table 3) reveals thet a major dlfference of importance
is attached to rume items when comparing respondent g£roups,
An arbitrary figure of a full quarter difference (e.g.,

3rd to 8th) was chosen as én Indicator of a major difference,

Public Schools. Parents considered three productive

tasks as more important than educators by at least five
renkss

16, Vocation-Service (5 ranks)

17 Veocaticn-Selective {5 ranks)

18, Vocation-Preparative (7 ranks)
Educators considered these tasks as more important than
parents:

8. Man to State (5 ranks)

11, Physical (8 ranks)

15, Aesthetic (6 ranks)

Parents considered only one task, Vocation-Service
(7 ranks), as more important than students., Students
conslderedvthe following three as more important than their
parentss

1. Possession of Knowledge (5 ranks)

9, Men to Country (5.5 ranks)

18, Vocation-preparative (5 ranks)
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Compare. with students, educators considered the

following as more imnortont:
3 | " 3, Creation of Knowledge (6 ranks)
| 8. Man to State (6 ranks)

11, Physiesal (5 ranks)
The students considered these three tzsks as more lmportent
then educetors:

1. Possession of Knowledge (5 ranks)

9. Man to Country (7 ranks)

18, Vocaction-Preparative (12 renks--the largest
difference found among the group comparisons, equallling
that of student/educator comparison from private schools

on this task.)

Privete Schools. When comparing parents and educators,

parents indicated a major difference on only one task: 17.
Vocation~Selective (5 ranks). Educators, similarly, indi-
cated & major difference of lmportance on one task: 15.
Aesthetic (8 ranks).

Parents, when compared with students, considered "An
understanding of governﬁent and a sen. 2 of clvic responsi-'
bility" as mcocre important (7 ranks). Students placed greater
impnrtance on tne following tasks:

1. Posression of Knowledge (5 ran«s)

b, Desire for Knowledge (7 renks)

18. Vocation-Preparative (8 ranks)
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Educators considered two tasks of greater importance

than students:

8. Man to State (7 ranks)

15. Aesthetic (6 ranks)
Students ranked the following tasks as more lmportant than
educators:

1. Possesgldn of Knowledge (6 ranks)

17. Vocation-Selective (6 ranks)

18. Vocation-Preparative (12 ranks)

Generally, students placed somewhat more lmportance on
acquiring knowledge thasn did parehts end educators. They
placed considerably more importance on the wvocetionsl

purpnce of the sgchool.

Within Grdun Agreement

Table 4 (Appendix B) shows the mean ranking aﬁd standard
devistion from the mean ranking for each group on the TSE
items. It was expected, although not hypothesized, that
within group agreecment of respondents from the private school
would be greater then that of public school respondents.

An inspection of Table 4 indicates that agreement on
individual tasks is highor for parents and educators from
the private schools than it 1s for parents and educators
from public schools. Parents of private school students
were in closer agreement with each other than were
parents of public school students on 16 of the 20 items;

private school educators agreesd more closely on 15 of the
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20 1tems, The public and private school students were

equally divided irdiceting & rendom prcohability distribution,

Overall Agreement on TSE Opinionnaire

The overall correlaetion between the groups of
respondents is indicated in Table 5. Rankings of parents,
educators and students from the public school have a high
correlation as do the rankings of the three groups from the
private school»(significant at the .05 level of confidence).
The correlations between public and privete respondents
would suggest that the sazmples come from two different
populations since there is little agreement between
any valred groups from public or private respondents on

the overall rank ordering of the twenty TSE items,

Oninionnsire Comments

One of the interesting aspects of‘the study was the
written comments 9f the respondeﬁts. Comments were entered
on 115 of the 770 opinlonnaires returned and related to
various topics. The most frequent response (74) related
to exvlaining or clarifying the‘resoondénts' rank ordering
and of these about half (36) concerned the religious items
on the TSE Ovinionnaire.

Another frequent toplc for comment was the school
curriculum (18 comments). Students generally complained
that there wss too much emphasis on theory and not enough
on the practlcal aspect of education--"I think it is

important to learn to do things with your hands not only
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TABLE 5

RANK ORDER CORRELATIONS BETWEEN PRIVATE

AND PUBLIC GROUPS ON TSE ITEMS

47

GROUP PARENTS EDUCATORS STUDENTS PARENTS EDUCATORS STUDENTS
(public) (public) (public) (private)(private)(private)

PARENTS 1.00

(public)

EDUCATORS .82% 1.00

(public)

STUDENTS «91H .81% 1.00

{(public)

PARENTS JA3® .28 «15 1.00

(private)

EDUCATORS! .26 .27 .01 89% 1.00

(private) '

STUDENTS TR .16 «25 < BU* T 1.00

(private)

#Significant at the .05 level (two-tailed test)



with your mind". A number of students wanted specific job
training: "Secondary education should leave most of the

3 R's out and concentrate on vocational and speciallized

job selection.™ Some students expressed the opposlte views
"I think in high school you should be exposed to as many
things as possible, not trained for a specific Job right
away."

A number of respondents (16) used the comment to
criticize the school, the teachers or the educational
system, One exauple to 1llustrate:

Because the emotional develonment of the young

person end his wmoral code are so important, I

think that it 1s wrong for educators that are

versonally living ilwmoral lives and are emotionaly

unstable to be intrusted with the lives of our
children. We should not only look for well trained
educators, but also for good wholesome ones., Watch

for: the Jjokes used; the things made light of;
the values upheld.

Finally, there were those who critisized the!study:
"Have you nothing better to do?"; who offered suggestions:
"I would havellncluded'a yes-no response to see if 1t is
actually possible to attain these goals of education“;'and

those who pr: "ded well-wishes and encouragement.
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CEAPTER V
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summsry

This study was an attempt to find out what parents,
educators and students of public and private secondary
schools perceilved as the primary tasks of education in a
British Columbia School District in 1974. A concomitant
purpose was to compare the perceptions of respondents
from the public and private schools.

The Tesks of Secondary Education Opinionnaire adapted
from Downey, Seager and Slagle (Downey, 1960) was ured in
this study. The instrument was field-tested on a samvple
of parents, educaztors and students from public and private
schoonls to see 1f the items adc 2d discriminated hetween
respondents from onublic and privete schools where true
differences existed. After a few further modifications,
the TSE Opinionnairé was submitted to a sample of parents,
educators and students from five public and two private
schools in the Abbotsford School District. Tasks of
education were rank-ordered by the resoondents. Each
rank was ascslgned a numericsl value: 8 for the most
lmportant, 7 for the next two, and so on to onc for the
least importasnt item. Memns and ranks for each group

were composed for each of the twenty tsesks.
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Findings

An analyvsis of variance was verformed for public and
private respondents for each of the 20 tasks of education.

Significant differei.ces, accepted at the .05 confldence level,

were indicated on seventeen of the items. The null hypothesis
; that there would be no significant differences between
respondents from public and private schools on each of the

twenty iltems was rejected except for three items:

Loyalty to Can~da and the Canadian way of life

A sense of right and wrong--a moral standard of
behavior

Enjoyment of cultural activities and the finer
things of life

The Intellectual Dimenslion was considered slightly
more important than the other dimensions by four grouns:
parents and educators from public schools and parents and
students from private schools. Public educetors gesve the
highest overall ranking to the Intellectual Dimension.
Public school students considered the Social Dimension
most lmponrtant; private school educetors, the Personsal
Dimension.

The Productive Dimensinon was considered to be of
least overall imnportance to public and private school
educators snd private school parents. Public school
students and parents considered the Personal Dimension

of least importance; private school students, the Social

Dimension.



51

Conclusions and Implicatinns

Neuwien's hypothesis (1966) that private school
respondents would rank the religious-moral objectives
first 1s supported by this studv. The three religious
items received the three highest‘rankings by all private
school resvondents., Contrary to Neuwien's hyrothesis,
the intellectual objective was not clearly second; rather,
the personal objectlve received a somewhat higher ranking.
The productive objectlves, overall, were ranked lowest.

It may be important to note that the private school
educators ranked the Personal Dimension as considerably
more important than the Intellectual, although 1t was
ranked second, while public school educators ranked the
Intellectual Dimension as most impnrtant and the Social
as second., Private schnol parents did not agree with the
educators of thelr schools on the importance of the Personal
Dimension since they ranked both the Intellectual and the
Social as more impnrtant then the Personal Dimension,

Hertzler (1971) states that the underlying philosophy
of Mennonite education runs counter to the prevailling culture
and s» he theorlzes that this would dictate different
priorities in education from those of the public school.
The results of this study would suggest that the public
eand private school respondents come from different popu-
lation samples when considering the tasks of secondary
education., Private school parents, educators and students

have different expectations for the privaete school than
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corresponding groups in public schools have for public
school, Thelr differences can orimarily, but not entirely,
be accounted for by pflvate school resnondents placing high -
importance on the religious items end public school responde-
ents considering these items of low importance in terms of
tasks feor the public school. However, the results would
suggest that parents do not want the religious tasks omitted
entirely from the tasks of education. The standsrd deviation,
especially of public school parents and students, would
indicate that a conslderable number of them ranked the
religious tasks as important but the disagreement as to
the importence of the religious tasks would suggest that
implementing them in public school would be contro#ersial.

If parents consider the religilous tasks as wost
lmportant they can enroll their children in one of the
private schools which purport to offer ". . . 2n effective
alternative to a purely secular approach to education and
life." That the two private schools, the MEI and the ACS,
offer an alternative i1s obviously evidént from the results
of this study by the high priority given to the religious
tasks of education. A guestion that arises is to what
extent these findings are a result of the religious items
on the TSE Opinionnaire snd to what extent they reflect
true differences of ovinion. While the TSE Cpinionneire
revealed the obvious religious priorities of the private
schools, further study would be needed to examine whaf

underlying simllarities or differences there exist between

public and private schools that the opinionnalire did not reveal.
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Students considered the preparation for a specific
vocation of greater lmportance than did educators by 12
ranks. The educational policymakers should recognize that

thelr expectations differ from student expectations and,

to some extent, parent expectations in preparing students
for a vocation., This difference should be considered in
planning and discussing educational programs.

Another area of some discrepancy between the expecations
of students and educators is in the Intellectusl Dimension.
Students suggest, by thelr ranking order, that they assocliate
learning with "possessing knowledge™ to a greater extent than
educators do; educators place the emphasis on creating know-
ledge. Private educators ranked possession of knowledge as
least important on the TSE Opinionnaire.

There i1s also ccasiderable discrepancy, especially in
the privete schools, in expectations for the amesthetic gosels
of the school, Private school parents snd students ranked
the enjJoyment of cultural activities as the least important
while educators ranked it twelftii.. Man's sense of civic
responsibility is another task which students considered of
much less importance than did the educators.

School policymakers would do well to consider the
implications of the major discrepant rankings of parents,
educetors and students, whether it be in adopting new courses,
chaneing existing ones, shifting emvhasis, embarking on a
public relations program or just continuing with the recog-
nition that student and parent expectations differ from

their own.
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Several factors place limitations on the findings of
this study. Although a representative sample was intended,
the returns, except for private school eéucators and students,
were low (37% to 55%) so that one cannot assume that the
respondents constitute a representative sample. The sample
was not representative also in that of the public school
parents who responded, 34.7% were male, 65.3%, female; of the
private school parents who responded, 62.9% were male, 37.1%
were female, Therefore, the comparisons made and the»con-
clusions drawn frdm the data are based on the respondents

who may not be a representative samonle of the total popu-

lation.

Recommendations for Further Sﬁudz

This study investigated the opinions of a ssuvle of
public and private school parents, educators and students
on how they perceived the tasks of secondary education.
The perceptions ofprivate school respondents would vprovide
sunpport to Jjustify the existance of privatelschools. Furthe;f
studies could investigate to what extent instructional
practices, curriculum content, or students' beliefs and
attitudes reflect the underlying philosophy of the private
schools., Studies could also examine the perceived tasks of
secondary education on relation to certain variables: income,
educsatlion, religious beliefs, 1life goals and occunations.
This study could be renlicated, in part, and additlonal
dimensions exvnlored by an interview study. Since there arec

a considerable number of students in the public schools
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from a Mennonite bsckground, studies could be conducted to

compare underlying bellefs and attitudes of Mennonite students
\

and parents from public and orivate schools.

Other related questions to examine are: (1) Do students

who attend orivate schools differ significantly from their

counterparts in public schools in their behavior, their

TR SN ‘

attitude toward school, parents, society and 1ife goals?
(2) What are the effects on a student, both short term‘and

long term, of having been the object of ", . . an effective

alternative to a purely secular soproach to education and
life. . . . based on a Christian world view"?

Case studies on individual private and public schools
could yvield information that might help to clarify some of
thé steted or assumed purposes of the school. For examnle,
tie MEI end the ACS lack some of the vocational-preparative
course electives that are avallable in the public schools.
To what extent is the emphasis then shifted to academic
prepaeration for post-secondary education? A study of what

)
choices students make upon leaving the seéondary school
could be used to exsmine or supnnrt the school's goals.

Resnondents rejected some items as tasks of the school.
Investigations cnuld be made to sugzest what tasks would
best be taught by the school, the home, the church, or other
social institutions. "The schools are trying to do too
much," one parent, who was also an educator, commented.

What would sid or hinder the schools in achieving the
educational ro0als to meet the present and future demands

of soclety?



BIBLIOGRAPHY



57

BIBLIOGRAPHY

Bent, R. K., Kronenberg, H. H. and Boardman, C. C.
Princinles of Secondary Education. Sixth Edition.
New Yorks McGraw-Hill Book Co., 1970.

Bressler, M. and Westoff, C, F., “Catholic Educetion,
Economic Values, and Achievement®, American Journal
of Socioln-y, 1963, 69 (11) 225-233.

Chant, S. N. F., Liersch, J. E. and Walrod, R. P. The
Royal Commission on Education in the Province of
British Columbia, Victoria: Queens Printer, 1960.

Committee for the White House Conference of Education.
A Report to the President. Washington: U.S. Govern-
ment Printing Office, 1956. Cited in Downey, L. W.
The Task of Public Education. Chicago: Midwest
Administration Centre, University of Chicago, 1960.

Connell, W. F. The Foundations of Secondsry Education.

Hagthorn: Austrelien Council for Educational Research,
1967 & ’

Downey, L. W. The Secondary Phase of hiucation. New York:
Bleisdell Fublishing Co., 1905.

« The Task of Public Education: The Perceptions
of Peonle., Chicazo: Midwest Administration Centre,
University of Chicego, 1960. -

and Godwin, L. R. The Cenadian Secondary School:
An Avnpraissl end a Forecast. Toronto: W. J. Gage and
The MacMillan Co. of Canade, 19673.

Dueck, K. "Learning Resources Information of Orlentations
of Students in Mennonite Secondary Schools®, Unpublished
dissertation, University of Texa=, 1973.

Elford, G. "Catholiec Schools: Between Philosophies®,
America, 1973 (1) 6u-67,

Erickson, D. A. "Public Funds for Frivate Schools",
Saturdey Review, 1968 (9) 66-68+.

» Super-Parent: An Analysis of State Educational
Controls. Chicago:s I11linois Advisory Committee on
Nonpublic Schools, 1973.




58

« "The Trailblazer in an Age of R & D", School
Rewicw, 1973 () 155-173. .

Fichter, J. H. Parochial Schools: A Sociological Study.
Indiana: University of Notre Dame Press, 1958,

Gaebelein, F. E. Christian Education in a Democracy.
New Yorks: Oxford University Press, 1951.

e« "Spiritual Values in the Independent Schools"™,
§chool and Soclety, 1968 (11).

Gallup, G. H, "Fifth Annual Gallup Poll of Public Attitudes
Toward Education®, Phi Delta Kapnan, 1973, 55 (9) 38-51.

Greeley, A. M. "Continuities in Research on the 'Religlous
Factor'", American Journal of Sociology, 1969, 75 (11).

« Religion and Career. New York:s Sheed and
Ward, 1963, Cited in Greeley, G. H. and Rossi, P. H.
The Education of Cathollc Americasns, Chilcago: Aldine
Publishing Co., 1G606. -

and Rossi, P. H. The Education of Catholic
Americans., Chicago: Aldine publishing Co., 1966.

Hays, W. L. Stetistics for Psycholoszists. New York:
Holt, Rinehart end Winston, 1963

~TN e

Heffernan, H. "The School Curriculum in American Educstion”,
Education in the States: Netionwlde Development Since

1900, eds. E.Fuller and J.B. Pearson. Washington:
NEA, 1969.

Hertzler, D. Mennonite Education:t Why and How. Scottdale:
Herald Press, 1971.

Johnson, W., ed. A Handbook for Independent School Operation.
Toronto: D. Van Nostrand Co., 1961.

Kerlinger, F. N. Foundations of Behavioral Research.
New York: Holt, Rinehart and Winston, 1964,

Kish, g. Survey Sampling. New York: John Wiley and Sons,
1965, ’

Koos, L. V. Frivats and Public Secondary Education: A
Comparatjve Study. Chicago: The Unlversity of Chilecago
Press, 1931.

Kraushaar, 0. F. Americean Non-Fublic Schools: Patterns
of Diversitye Baltimoret Thc John Hopkins University




59

Lenski, G. The Religzious Factor: A Socionlogists! Inquiry.
New York: Doubleday and Co., 1961.

McCluskey, N. G. Catholic Education Faces its Future.
New York: Doubleday and Co., 1968.

Moser, C. A. Survey Methods in Social Investization.
London: William Heineman, 1953.

National Education Association. Schools for the Sixties.
New York: McGraw-Hill Book Co., 1963.

Neuwlen, R. A.; ed. Catholic Schools in Action. Notre Dauet
University of Notre Dame, 1966,

Parker, D. H. Schnoling For '"hat? New York: McGraw-Hill
Book Co., 1970.

Portor, D. A. PFactors Influencing Catholic High School
Enrollment. Danvilie: Interstate Printers and rub-
lishers, 1968.

Richardson, R. and Chapman, J. Inages of Life: Problens
of Baligious Belief and Human Relations in Scnhools.
London: SCM Fress, 1973.

Robinson, N. "The Tasks of Secondary Education: Conflicting
Expections of rarents, Educators and Students", Burnaby:
"Slmon Fraser Universitly, 1973.

Rossi, P. H. and Rossi, A. S. "Some Effects of Parochial
Sehool Education in America®, Dasedalus, 1961, 90
300‘3280. .

Ryan, M. P. We're All in This Together. New York:t Holt,
Rinehart and Winston, 1972.

Shew, R, and Hurley, R. J., eds. Trends and Issues in
Catholic Education. Ney York: Citation Press, 1969,

Shuster, G. N, Catholic Education in a Chanring World,
New York: Holt, Rinehart and winston, 1967.

Siegel, S. Nonvaresmetric Statistics for the Behavioral
Sclences. New York: McGraw-Hill Boonk Co., 1956.

Spears, H. "Kappans Ponder the Goals of Education", Ph
Delta Kenpan, 1973, 55 (9) 23-32.

Selltiz, C. and others. Research Methods in Social Relatiloens.
New York: Holt, Rinehart and Winston, 1%.9.




60

Stockley, B. R. "The Tasks of Elementary Educations as
Percelved by Parents, Teachers and Puplls in Selected
Newfoundland Communities", Unpublished master's thesis,
Memoriul University, Newfoundland, 1969Y.

Ulich, R. Historv of Fducatinnal Thought., New York:
American Book Co., 1950.

Westhues, K. "An Alternative Model for Research on

Cathollic Education"™, American Journal of Socliology,
1971, 77 (9) 279-292.

Whitehead, A. N. The Alms of Educetion., New York:
American Library of World Literature, 1929,




APPENDIX A

61



3.

10.

62
FIGURE §

MENNONTTE FDUGATTONAT. TNSTITUTE

A STATEMENT OF OBJECTIVES

Tc provide for s wholesome stmoshpere through
the presence of Christisn teachers and students
who attempt to apply Biblicel principles to all
aspects of l1lifse,

To help the student to commit his life to growth
in a relstionshin to Christ which results in a
Christisn life -« philosophy and character reflected
in personality and attitude.,

To comrmunicate to the student the primary im-
portance of the Bible for the development of a
proper concept of knowledge and for a gulde

to everyday life,

To confront each student with the spectrum of
knowledge - socisl and natural sciences, arts,

end humanities - and to s*timulate each student to
explore his potentisl for creativity in dilsi-
plined thought, communication, and living.

To lead the student to adequate self-under-
standing, self-evnluation, and self-acceptance.

To enlarge the student's capacity to relate to
others with sensitivity and respect, gnd to
form meaning{ul relationships,

To promote in the student gualitlies of responsible
citizenship and = willing respect for law and
authority.

To help erch adolescent in his particular stage
of physical, soclisl and emotional development
with emphssis upon proper health habits and
recreative leisure pursuits,

To promote a relationship of cooperation and
understending between the parents and the school
in matters of mutual concern,

To foster in the student an apprecistion for his
home and the values of Christian family living
and to encourage him to particinate more fully
in the life and the mission of the church,
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TABLE b

TSE OPINIONNAIRE:
MFEANS AND STANDARD DEVIATIONS
FOR PARENTS, EDUCATORS AND STUDENTS

‘,
i
c
Z:
¥
¥
i
¢

"TASK 1 - Possession of Knowledge 7

GROUP MFEAN STD DEV.
Parents 3,906 1.797
Publie ho163 1.720
Private 3.1 1.R27
Educators I N2 1.790
Public Lo 1,502
Private 2,056 1.110
Students ly.2L0 1.775
Public l,909 1,691
Private 1,010 1.7L47
TASK 2 - Communication of Knowledge
GROUE ‘ MEAN STD DEV.
Parents 5.831 1.724
Public 6,033 1.6G6
Private 5.222 1.675
BEducators 5.600 1.51L
Public 5.923 1.671
Private 5.158 1167
Student s h.592 1.816
Public 1,923 1.606

Private



TABLE 4 (contin: :d)

TASK 3 = Creation of Knowledge

GROUP MEAN STD DEV.
Parents 5,025 1.5l
Public 5.137 1.537
Private . 691 1.564
Educators 5.1467 1.179
Public 5.008 1.167
Private 5.000 1.054
Students .29 1.670

Ly
Public 4.838 1.679
Private L.,108 1.628

TASK I - Desire for Knowledge

GROUP MEAW STD DEV,
Parents 5.281 1.933
Public 5.629 - 1,837
Private ly. 029 1,678
Educators ‘ /5.6ﬂ5 1.841
Fublic 6.692 1.350
Private he316 1,529
Students 5.052 1.835
Public 5.657 1.773
Private L. R3l 1.810

TASK 5 - Religious Knowledge

GROUP MEANW STD DEV.
Parents .03 2435
rublic 3.361% 2.207
Private 6.371 1.502
Educators 3.727 2472
Public 1.840  1.248
Private 6.211 1.032
Students 5.0A8 2.181
Public 2,908 1.967

Private 5.0803 1.7



TABLE 4 (continued)

" TASK 6 - Man to Family

GROUP MEAN STD DEV.
Parents 673 1.516
Public L.553 1.553
Private 5.059 1.347
Educators IL.,G7R 1.1,06
Public L.077 1.573
Privste 5.263 0.733
Students L.Lh03 1.505
Public L0 1.478
Private L.e3 1.516

¥

| L T PTG S

TASK 7 - Man to Fellow Man

GROUP MEAN STD DEV.

Parents 5.712 1.210
Public 5,677 1.220
Private 5.9 1,099

Educators 6,133 1.140
Public 61,23 1.206
Private 5.737 0.933

Students 5.603 1.557
Public 5.783 1.606
Private 5.

542 1.537

TASK 8 - Man to Stote

GROUP MEAN ST DEV.
Parents .13 1.155
Public L.122 1.171
Private L1171 1.124
Educsators L.1;00 0.936
Public LL.692 0.928
Private 14000 0,082
Students 3,839 1.3
Public Lo 211 1.212

Private 3,703 1.4h0H2
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GROUP

Parents
Publice
Private

Educators
Public
Private

Students
Public
Private

TASK 10 -
GROUP

Parents
Public
Private

" Educators
Public
Private

Students
Public
Private

TASK 11 -
GROUP

Parents
Public
Private

Educators
Public
Private

Students
Public
Private

TABLE 4 (continued)

Man to World

Physical

TASK 9 - Man to Country

MEAN

3.759
3.672
3.941

3.045
3.160

2.095

3.622
136l
ST

MEAN

3.662
3,718
3.36l

.36
L .T20
3.008

3.993
Iy 308
3.872

1.476

STD DEV.

1.495
1.0446
1.613

1.293
1.143
1oug7

1.674
1 .672
1,650

STD DEV.

1.318
1.304

1,285

1,211
1.113
1.129

1.503
1450

STD DEV.

_—
. & °
==
A~ D
O

1.601
1.505
1.52L

1.663
1,577

1.676



_GROUP

Parents
Public
Private

; Educators
; Pubilic
: Private

Students
Public
Private

B edh s S L e 3 e s e

TASK 13 -
GROUP

Parents
Publie
Private

Bduc=tors
Public
Private

Students
Public
Private

TASK 1l -
GROUD

Parents
Public
Private

Educators
Public
Priveote

Students
Public

Private

TABLE 4 (continued)

68

5.6964

1.773

MEAN STD DEV.
5.081 1.466
5.169 1.496
L’.QF‘OO 1 o368
5.682 1.137
5,692 1.225
5.667 1.029
L .799 1.701
5.070 1.704
L.706 1.6602

Tthicnl
NEAN STDh DEY.
5,206 1.601
5.270Q 1.653
5.343 1.7,
5.260 1.343
5.789 1.08);
4.973 1.544
L.908 1.630
1.995 1.515
Religioué

MEAN STD DREV.
Ih.226 2.000
3,672 1.727
6,13 1,608
5,2R0 2.599
1,023 1,703
7,002 0.375
5,059 2.083
2,157 1.760




TASK 15 - fPesthetic

GROUP

Parents
Public
Private

Educstors
Public
Private

Students
Public
Private

TABLE 4 (continued)

MEAN

3,072
1,122
2.879

3.977
3.960
[}.000

3.353
3.678

TASK 16 - Vocation - Service

GROUP

Parents
Public
Priveate

Educntors
Public
Privote

Students
Public
Private

s iV A R bbb

TASK 17 -
GROUP

Parents
Public
Private

Iddcators
Public
Private

Students
Public
Private

" MEAN

11,829
h.273
6,743

Vocation - Selective
MEAN

5,102
5.218
.31k

L1119
I 162
3.632

L.570
i JhR2

STD DEV.

1.3
1..R0
1.2l

0.976
1.106

1.704
1.60L

1.725

STD DEV.

2.387
2.320
1.370

2.179
?.038
1,268

2.057
2.054
1.750

STD DIV,

1.369
1,363
1.105

1.092
1.104

1
1
1

e e e
JUWANL
oDyl

2
5
0



TABLE 4 (continued)

s e

TASK 18 - Vocation - Prerarativ
GROUP MEAN
Parents l1.571
Public I} R62
Private 3,667
Eduestors 3,250
Public 3,760
Private 2.579
Students L.R31
Public 5.119
Private L.733
TASK 19 - Home and Family
GROUP T MEAX
Perents 3.761
Public 3.870
Private 3.29
Bducators 34156
Public 3,023
Private 2.709
Students 3.98
Public o191
Private 3,01
TASK 20 - Consumer
GROUP MEAN
Parents 3.9861
Publiec 1.056
Private 3.600
Iducators 3.727
Public 1,120
Private 3.211
Students lh. O &
Fublic e310
Private 3.960

o
ST™D DEV.

1,774
1.776

1.3

1.133
Y
1.121

1.828
1.705
1..59

STD DRV,

1.391
1.1
1.219

1.278
1137
1.396

1.5h7
1.576
1,532

STD DEV.

1 4hT
1 .LL61
1.288

1.216
1.269
1.032

1.193

1.1.79
1.0,88
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THE TASKS OF STCONIARY EDUCATION

Dear Student:

I am acking for about twenty minutes of your time to complete an
opinionnaire on THE TASKS OF SECCONDARY EDUCATION,

The opinionneire is designed to find out what you think are the
important tasks of secondary @chool education. It is rnot a test
of knowledge or skill.

The opinionnaire consists of two sections. In the first section,
you are asked to provide certain information about yourself - but
your name is not required. In the second section, you are asked to

rank twenty tasks of secondary education in order of importance to_you
starting with the most important.

I thank you in advance for taking the time to complete the opinionnaire.

The information will be useful for planning and evaluating educational
goals,

Yours truly,

W. G. Thielmann
Simon Fraser University
Graduate Studies
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Dear Farents and Tducators:

I am asking for abcut twenty rminutes of your time to complete an
opirionneire on THT TASKS CF SZCOWDARY EDUCATION.

The opinicnnaire is designed to find out what you think are the impor-

tant tasks of secondary schoci ecécation (grades 8 to 12). It is not

a test of lnowledge or skill. <Your response will be used in a study

(1) to compare opinions of prronts, educators arnd studeats and

(2) to corpare opinions from these in private schools with those in
public schoole.

The opinionnaire corsists of two sections. 1In the first section, you
are asked to provide certain infoirmation about yourself - but, you
will note, your neme is not required. Information and opinions will
not be identified with individuals., 1In the second section, you are
asked to rank twenty tasks of cecondary education in order of impor-
tance to you starting with the most important.

The Beoard of School Trustees, Abbotsford School Distvict, Mr. W. J.
Mouat, District Superintendent of Schools and the principals of the
participating public and private secondary schools have agreed to
cooperate with me in this study which is undertaken as part of a
Graduate Programme at Simon Troser University. The'information
(which will be filed with the Schecol Board end the private schools)
could prove useful for evalusting and planning educational goals.

If you have any inquiries about the purposes of this study, you are
invited to call 853-4525 after 5:00 p.m.

I thank you in advance for taking the time to complete the opinionnaire.
I wish it returned tomorrow.

Yours truly,

Walter G. Thielmann
Simon Fraser University
Graduate Studies

Notc: If vou wish a summary of the results you may call the number
ebove or enclose your name and address on o scparate sheet of
papos,
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SECTION ONW: YNFORMATION ADOUT YOURSELY YOUR LAME T8
NOT REQUIRED

Check the Speces That Apply To 7ew

1. I an cenpleting the opinionncire ¢z a: Pavent .
Educatoer _
Student _
2. 3chool asszociated with: lAbbotaford School Districk

Mernnonite Educational Inst.

Abbotsford Christian School

Other
3. Sex: Male
Female
4, Religiouas affiliation:
5. For STUDENTS: check grade earolled in - 8 “_
9
10
11
12
6. For EDUCATORS: a) years of teaching 3 or less
4 to 10
more than 10
b) University degree completed yes
no
7. For PAPENTS: a) education completed: grade 9 or less

grade 10 to 12
some post high school
University or Colicge

b) oanual income for head of houschold:
less than $£10,000

10,020 tn $15,000
315,000 to $20,009

over $20,000



1.

What Arc Your Expectrtions of the Secondary School?

75

THE TASKS OF SECONDARY EDUCATIN

L continuing desire for knowledge - the
inquiring wind.

11. Knowledge of world affairs and the

inter-rclationship amoung peoples.

i 2. & fund of information zbout many things. 12. Manegement of personal finances and
! ) wise buying habits.

i

I

i 3. Emohasis on lifc work that will be of 13, Information and guidancc for wise

g scrvice to Cod and society. occupational choice,

|

' 4. Loyalty to Canada and the Canadian way 14, An emotionally stable person -

i of life. ~ prepered for life's realities.

!

| 5. p feeling for other people and the ability | 15. Enjoyment of cultural activities -
; to live and work in harmony. the fincr things of life.

I

]

¢ 6. Specializced treining for placement on A 16, Knowledge of the Bible, Ged and His

spccific job.

rclationship to people.

., Efficicent use of the 3 R's - the basic

tools for acquiring and communicating
knowledge.

17. An understanding of government and a

sense of civic responsibility.

The hebit of weighing facts end
imoginatively ~pplying them to the
colution of problems.

18. A well-carcd for, well-developed

body.

9. An appreciation for the home and the 19. Develop Christian values and life
values of family living. philosophy.
10. The homemaking and handyman skills

related to family life.

20. 4 scnse of right and wrong - a morsl

standard of behavior.

Adapted from )
Downey, Seager and Slagle




SECTION TWwQ: THE TASKS OF SECONDARY EDUCATION

Instructions

To complete the opinionnaire you are asked to study the 20 tasks of

secondary educntion listed on the opposite page. You could ask, 'What
do I expect the school to do?'" Decide which tasks you would consider
to be most important, which least important and which would rank some-
vhere inbetween. Then on the form below, rank the items from most im-
portant to least important according to your opinion. Place the task

numbers in the boxes below. USe each number only once.

‘ g The ONE most important task

1 ! The next TWO most important tasks

—— ot w—— ————

{ ‘ The next THREE most important tasks

1 i

% i i l The next FQUR

|
j
|
|

i i i i ! The next FOUR

76
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2339 Imperial Street 78
Clearbrook, B. C.
May 8, 1974

I wish to obtain your permission to conduct a study

of "The Tasks of Secondary Education" in your school
with a sample of parents, educators and students.

The study could provide some valuable inszight into
qQuestions of central importancs to educational policy-
maxers in the school district. A4 copy of the study
would be presented to the school board.

I am attaching a copy of part of my research proposal
and the opinionnaire I inten. to use.

Yours truly,

Walter G. Thielmann
Graduate Studies, SFU

Comment:



PARTMENT OF EDUCATION
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TRE GOVERRMONT o
THE Pt | Q8 Gk b L LR

OFFICE OF THE DISTRICT SUPERINTENDENT OF SCHOOLS
2343 MCCALLUM ROAD
ABBOTSFORD

May 1lhth, 1974.

Mr. Walter G. Thielmann,
2339 Imperial Street,
Clearbrook, B.C.

Dear Mr. Thielmann:

The Board of School Trustees and the Secondary Principals have
agreed to co-oparsate w1th you in your Master's Degree study to the extent
that you may sample opinion of students and parents and teachers in the
Seconda: y Schools, that iz in Abboisford Senior Secondary, Abbotsford
Junior Secondary, Clearbrook Junior Seccondary, Yals Junior Sccondary and
W.J. Mouat Secondary Schools

Spearing on behalf of the Principals I will assure Dou that the
Principals feel that the sompling method is a gosd one, but they have
distinct reservations sbout the instrument you are going to usce to sample

t
opinion. They are somewhat dis ipointed in this, but feel that they
would like to give you some support in your Master's Degree Programme.
They feel that there is a qgue t on as to how valid the results produced by
this method will he and there is a question in the minds of the Principals
who were present as to what is going to happen to the results once you have
them. I have been asked by the Scconde: y Principals to tell you this and
I am giving you this informaticn at the1r specific request.

C
C
r’SU)

The Principals want me to make it clear to you that this must not
involve a grest deal of extra work on behalf of Principals and staff during
the next two months and there is just no way they can give that time. They
feel that you must make certain that your instructions are clear enough so
that they can be followed by rarents and students who arc asked to answer
the questionnaire.

Yours very truly,

W.J. Mouat,
District Superintendent of Schools.

WIM: jgr



