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ABSTRACT 

A COMPARATIVE STUDY OF THE TASKS OF SECONDARY SCHOOLING 

AS PERCEIVED BY PARENTS, EDUCATORS AND STUDE3TS 

OF PUBLIC AND PRIVATE SECONDARY SCHOOLS IN A 

BRITISH COLUMBIA SCHOOL DISTRICT 

T h i s  study was an at tempt  t o  f ind  out  what pa ren t s ,  

educators  and s tuden t s  of ~ u b l i c  and p r i v a t e  secondary 

schools  perceived a s  t h e  primary t a s k s  of educat ion i n  a 

B r i t i s h  Columbia School D i s t r i c t  i n  1974.. A concomitant 

purpose was t o  compare the  percept ions of respondents 

from t h e  pub l i c  and p r i v a t e  schools.  

The Tasks  of Secondary Education Opinionnaire (TSE) 

adapted from Downey, Seager and S l a g l e  was used i n  t h i s  

study. The instrument was f i e l d - t e s t e d  on a sample of 

pa ren t s ,  educators  and s tuden t s  from pub l i c  and p r i v a t e  

schools  t o  s e e  i f  t h e  i tems added discr iminated between 

respondents from publ ic  and p r i v a t e  schools  where t r u e  

d i f f e r e n c e s  exis ted .  Af ter  minor changes, t h e  opinionnaire  

was submitted t o  a systematic  s b p l e  of  pa ren t s ,  educators  

and s tuden t s  from f i v e  publ ic  and two ~ r i v a t e  schools  i n  t h e  

Abbotsford School D i s t r i c t .  Tasks of education were rank- 

ordered by respondents and each rank assigned a numerical 

valuet  e i g h t  f o r  the  most important,  seven f o r  the  next 

two, and so on t o  one f o r  t h e  l e a s t  important item. Means 
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and ranks were composed f o r  each of t h e  twenty tasks .  

An a n a l y s i s  of var iance ( F  t e s t )  revealed s i g n i f i c a n t  

d i f f e r e n c e s ,  accepbed ~t t h e  ,05 conffdence l e v e l ,  on 17 of 

t h e  20 i tems between pub l i c  and p r i v a t e  school respondents, 

The Spearman Rank Corre la t ion  Coeff ic ient  indica ted  high 

o v e r a l l  agreement between respondent groups from pub l i c  

schools ,  a s  well  a s  from p r i v a t e  schools ,  but  r e l a t i v e l y  

low c o r r e l a t i o n  between respondents from pub l i c  and p r i v a t e  

groups. 

more 

from 

The I n t e l l e c t u a l  Dimension w a s  considered s l i g h t l y  

important than  the  o t h e r s  by pa ren t s  and educators  

pub l i c  schools  and pa ren t s  and s tuden t s  from p r i v a t e  

schools.  The S o c i a l  Dimension was most important t o  publ ic  

school s tuden t s ;  the  Personal ,  t o  prsva te  school educators ,  

O f  l e a s t  i m p o r t ~ n c e  t o  pub l i c  and p r i v a t e  school educators  

and p r i v a t e  school  pa ren t s  was the  Productive Dimension; 

t o  pub l i c  school  s tuden t s  and pa ren t s ,  t he  Personal;  and 

t o  p r i v a t e  school s tuden t s ,  t h e  Soc ia l ,  

Fur ther  i n v e s t i g a t i o n s  r e l a t e d  t o  t h e  l i m i t a t i o n s  of 

t h i s  study a r e  t o  what e x t e n t  o t h e r  a spec t s  of the  p r i v a t e  

schools  r e f l e c t  the  underlying philosophy, and what e f f e c t s  

t h e  p r i v a t e  schools  have on s tuden t s  academically and i n  

t h e  choice of l i f e  goa l s ,  
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CHAPTER I 

INTRODUCTION 

"What purposes a r e  t h e  schools t o  serve?" is  a 

recur r ing  ques t ion  of concern espec ia l ly  t o  t h r e e  

groups d i r e c t l y  involved i n  education8 pa ren t s ,  

educators  and s tudents .  Emphasis on what t h e  important 

t a s k s  of educat ion a r e  has  var ied h i s t o r i c a l l y  and 

geographical ly  (Spears ,  1973, Bent, Kronenberg and 

Boardman, 1970, Stockley , 1969, Cqonnell, 1961, Downey , 
1960). However, Downey , Seager and S lag le  (~owney , 
1960) found t h a t  i n  t h e  syn thes i s  of a cons iderable  

body of l i t e r a t u r e  on the  t a s k s  of pub l i c  educat ion 

t h e r e  was more redundancy than  o r i g i n a l i t y .  

Evidence of the  var ied  expecta t ions  parents  and 

educators  have i n  one school d i s t r i c t  i n  B r i t i s h  

Coltmbia is found i n  t h e  establ ishment  of  two separa te  

o r  p r i v a t e  schools  (wi th  a t h i r d  one under cons t ruc t ion)  

t h a t  purpor t  t o  provide an a l t e r n a t i v e  t o  publ ic  education. 

This  study w a s  an at tempt  t o  I n v e s t i g a t e  what parents ,  1 
I educators  and s tuden t s  of p r i v a t e ,  a s  well as pub l i c  I 

schools ,  perce ive  t o  be t h e  primary t e s k s  of secondary 
,.' 

education. 
. i 



The study attempted t o  compare t h e  percept ions of a 

sample of pa ren t s ,  educators  and s t u d e n t s  of two p r i v a t e  

schools ,  t h e  Mennonite Educational I n s t i t u t e  (MEI) and 

t h e  Abbotsford Chr i s t ion  School (AcS) with those from the  

f i v e  Abbotsford secondary schools ,  I 

The I m ~ o r t a n c e  of the  Study 

H e r t z l e r  (1971) h y ~ o t h e s i z e s  t h a t  e s t a b l i s h i n g  a 

r e l i g i o u s  s e p a r a t e  school r e f l e c t s  d i f f e r e n t  choices  and 

p r i o r i t i e s  In education. One way of t e s t i n g  t h e  hypothesis  

i s  t o  examine how paren t s ,  educators  and s tuden t s  perceived 

t h e  t a s k s  of education. If t h e i r  percewtion d i f f e r s  

s i g n i f i c a n t l y  from t h a t  of the  pub l i c  school respondents,  

then t h e  p r i v a t e  schools  could t h e o r e t i c a l l y  j u s t i f y  t h e i r  

ex is tance ,  

Another ques t ion  worthy of cons idera t ion  is: Does 7 
I 

t h e  ex i s t ance  of p r i v a t e  schools  lndlcatec t h a t  th'e publ ic  

schools  are  no t  r e f l e c t i n g  t h e  expecta t ions  of pa ren t s ,  

educators  and s tuden t s?  An examination of t h e  opinions 

of the  respondents from pub l i c  schools  could provide an I 
! 

answer and could provide information f o r  educat ional  t 

policymakers i n  the  school d i s t r i c t .  _ i 

A number of B r i t i s h  Columbia school d i s t r i c t s  including 

Surrey, V i c t o r i a  and Vancouver a r e  moving i n  t h e  d i r e c t i o n  

of g iv ing  p a r e n t s  a choice between s e v e r a l  types of schools. 



If t h e  t rend toward an  a l t e r n a t e  educat ion wi th in  t h e  

school d i s t r i c t  e x i s t s ,  then educat ional  policymakers 

need t o  examlne t h e  percept ions  pa ren t s ,  educators  and 

s t u d e n t s  have of t h e  t a s k s  of education. 

The Abbotsford School D i s t r i c t  i n  B r i t i s h  Columbia, 

Canada, was chosen f o r  t h i s  study s l n c e  t h e  Mennonite 

Educational I n s t i t u t e ,  the  Abbotsford C h r i s t i a n  School 

and t h e  Community B a p t i s t  Chr i s t i an  Academy ( t o  begin 

opera t ion  i n  September, 1974,) provide an  a l t e r n a t i v e  

educat ion t o  t h a t  a v a i l a b l e  i n  t h e  p u b l i c  schools. I t  

is i n  t h i s  d i s t r i c t ,  p a r t i c u l a r l y ,  t h a t  t h e  ranking of 

g o a l s  o r  t a s k s  may serve t o  j u s t i f y  c u r r e n t  p r a c t i c e  

i n  pub l i c  and p r i v a t e  schools  a s  wel l  a s  t o  s t imula te  

d i scuss ion  f o r  eva lua t ion  and improvement, 

Statement of t b e  Problea 7, -. r ? -  - 
The purpose of t h i s  study. was t o  i d e n t i f y  the  

p r i n c i p a l  t a s k s  of secondary educat ion a s  perceived by 

a sample of pa ren t s ,  educators  and s tuden t s  of t h e  two 

p r i v a t e  and t h e  f i v e  publ ic  secondary schools  i n  t h e  

F rase r  Valley School D i s t r i c t  of Abbotsford , 
Columbia, I n  1974., 

More s p e c i f i c a l l y ,  t h i s  study attempted 

t h e  following ques t ions t  

B r i  ti s h  

t o  answer 

1, What do pa ren t s ,  educators  and s tuden t s  of ' 

p r i v a t e  and publ ic  schools  perceive a s  the  

primary tasks of secondary education? 



2. To what ex ten t  do t h e  pa ren t s ,  educators  and 

s t u d e n t s  agree on t h e  p r i n c i p a l  tasks of 

education? 

To what ex ten t  do t h e  respondents from p r i v a t e  

schools  agree with those from pub l i c  schools? 
- ,  

I n  summary, t h i s  study attempted t o  t e s t  t h e l n u l l  
>-- 

$ 

~ p o t h e s l s  t h a t  t h e r e  would be no s i g n i f i c a n t  d i f f e r e n c e  - 
between t h e  percept ions  of p a r e n t s ,  educators  and s tuden t s  

from pub l i c  and p r i v a t e  secondary schools  on any of t h e  

twenty i tems of t h e  Tasks of Secondary Education (TsE) 

Opinionnaire. Mean rankings on each i tem f o r  each group 

were compared us ing  a n a l y s i s  of var iance ( F  t e s t )  w i t h  

d i f f e r e n c e s  being accepted a s  s i g n i f i c a n t  a t  t h e  .05 

confidence l e v e l .  

Def in i t ion  of Terms 

Task. For the  purposes of t h l s  s tudy,  t a sk  is defined 
--..111- 

as t he  o b j e c t i v e  o r  goal  toward which t h e  funct ioning  of 

t h e  secondary school i s  d i r e c t e d ,  

Secondary School. A s  used i n  t h i s  s tudy,  Secondary -- 
School r e f e r s  t o  t h e  school  o r  p a r t  of the  school e n r o l l i n g  - 
s tuden t s  i n  any grade from e i g h t  t o  twelve, inc lus ive .  The 

following schools  were involved i n  t h i s  study: 

Abbotsford S e n i ~ r  Secondary School 

Abbotsford Jun io r  Secondary School 

Yale J u n i o r  Secondary School 



W, J. Mouat Jun io r  Secondary School 

Clearbrook J u n i o r  Secondary School 

Mennonite Educational I n s t i t u t e  

Abbotsford ~ h r i  s ' t i an  School 

P r i v a t e  School. A s  used i n  t h i s  s tudy,  P r i v a t e  

School r e f e r s  t o  a school not  funded ou t  of tax revenue; 

one t h a t  r e q u i r e s  a  s tuden t  t u i t i o n  fee.  The p r i v a t e  

schools  involved were: 

Mennonite Educational I n s t i t u t e  

Abbotsford C h r i  s t i a n  School 

Educators. For the  purposes of t h i s  s tudy,  Educators 

r e f e r s  t o  p r i n c i p a l s ,  teachers ,  counse l lors  and l i b r a r i a n s  

i n  t h e  secondary school. I t  does no t  include d i s t r i c t  

supervisory s t a f f .  

L imi ta t ions ,  Del imi ta t ions ,  Assumptions 

Limi ta t ions .  Adaptlng the  Tasks of Publ ic  Education 

(TPE)  Opinionnaire (Downey, 1960) f o r  use with respondents 

from both pub l i c  and p r i v a t e  schools  p laces  l i m i t a t i o n s  

on v a l i d i t y ,  g e n e r a l i z a b i l i t y  and comparabili ty.  The 

instrument adap ta t ions  and the  f i e l d  t e s t  a r e  discussed 

i n  Chapter 3. 

Del imitat ions.  The major d e l i m i t a t i o n  i s  t h a t  t h i s  

study i s  conducted i n  one school d i s t r i c t ,  a t  one par- 

t i c u l a r  po in t  i n  t ime, where some a l t e r n a t i v e s  t o  publ ic  
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secondary school  educat ion e x i s t .  I t  may, t h e r e f o r e ,  be 

l i m i t e d  i n  i t s  g e n e r a l i z a b i l i t y  t o  o t h e r  school d i s t r i c t s .  

It would have i t s  prime va lue  i n  providing information t o  

educat ional  policymakers and educators  i n  the  Abbotsford 

School D i s t r i c t .  

Assum~tions.  (1) The instrument used was assumed 

t o  have a degree of v a l i d i t y  and r e l l a b l i t y  s u i t a b l e  f o r  

t h e  p r e s e n t  study. ( 2 )  It was assumed t h a t  t h e  sample of 

respondents was a s u f f i c i e n t  measure of t h e  importance 

they placed on t h e  t a s k s  of education. 



CHAPTER I1 

RELATED LITERATURE AND RESEARCH 

In t roduc t ion  

Schooling For What? Don Parker  asks--sex, money, war, 

peace? ( ~ a r k e r ,  1970). The ques t ion  of what purposes t h e  

schools  are  t o  se rve  h a s  been asked and s tudied  s ince  the  

ex i s t ance  of schools.  Controversy over  t h e  ques t ion  has 

generated innumerable t r e a t i s e s  which could n o t  a l l  be 

reviewed here. Some reviews of t h e  aims o r  purposes of 

schools  a r e  found i n  s tandard textbooks (e.g., Ulich,  The 
History of Educational Thought, 1950, o r  Bent, Kmnenberg 

and Broadman, P r i n c i p l e s  of Secondary Education, 1970) o r  

In previous s t u d i e s  on the  t a s k s  of  educat ion (e.g., Downey, 

1960, o r  Stockley,  1969). An at tempt  w i l l  be made i n  t h i s  

chap te r  t o  review a few of the  s ta tements  concerning t h e  

purposes of pub l i c  and ~ r i v a t e  secondary school educat ion 

and r e l a t e  these  t o  the  purposes of t h i s  study. 

E a r l y  Statements of A l m s  

C l a s s i c a l  Greek educat ion,  pr imari ly  adult-centred , 
emphasized " the necess i ty  of sound i n t e r a c t i o n  between body 

and mind * (Ul ich ,  1950). C h r i  s t i a n  educat ion considered 

preparing man f o r  immortali ty as more important than pre- 

par ing  him f o r  t h i s  l i f e .  The medieval teacher  regarded 
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h i s  t a sk  p r imar i ly  as t h a t  of t r a n s m i t t i n g  knowledge and 

i d e a l s .  The ~ e n a i s s a n c e  brought a f u s i o n  of c l a s s i c a l  

and t r a d i t i o n a l  i d e a s  w i t h  t h e  emphasis t h a t  i n s t r u c t i o n  

should be more c l o s e l y  r e l a t e d  t o  l i f e .  Through t h e  

S c i e n t i f i c  Age t h e  educat ional  aim of   usefulness and 

r e a l i t y n  developed, Locke, spokesman i n  t h e  Age of Reason, 

"demanded a method of educat ion a p t  t o  encourage i n i t i a t i v e ,  

Independent judgment, observa t ion ,  and c r i t i c a l  use of 

reason" (Ulich,  1950). And so  one could go on with t h e  

s ta tements  of Spencer, Rousseau, Frankl in,  J e f f e r s o n ,  

Emerson and Dewey, Many of these  e a r l y  s t a t e ~ e n t s  of 

t h e  purposes of educat ion were respondent t o  t h e  %ision" 

of t h e  time o r  s o c i e t y ;  genera l ly ,  they were appl ied  under 

condi t ions  which today would be considered nonpublic 

education. 

A i m s  of Publ ic  Secondary Education 

Since t h e  beginning of the  1900's many of the  e a r l i e r  

aims of educat ion have been formulated more s p e c i f i c a l l y  

t o  i n d i c a t e  what t h e  schoo l ' s  purposes a r e ,  The National  

Education Associat ion,  dedicated n t o  upgrade the  q u a l i t y  

of American educat ion and t o  g ive  i t  d i r e c t i o n n  (NEA,  1963), 

was perhaps one of the  f i r s t  with i t s  statement ,  i n  1918, 

of t h e  Seven Cardinal  P r i n c i p l e s  of Secondary Education: 

1. Heal th 
2. Command of fundamental processes  

2 , Worthy home membership 
, Vocation 

5. Civic  educat ion 
6, Worthy use of  l e i s u r e  
7. E t h i c a l  c h a r a c t e r  (Cited i n  Spears,  1973) 
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The NEA followed the 1918 statement with further revised 

statements of purpose in 1938 and 1961 through the Edu- 

cational Policies Commission. Their 1938 statement listed 

specific objectives under four major categories; 1) Self- 

realization, 2) Human relationships, 3) Economic-efficiency, 

and 4) Clvio responsibility. In their 1961 study, the 

Educational Policies Commission made a study of all state- 

ments of aims and found what they regarded as one central 

aim: *The development of the rational powers of all pupils" 

(Bent, et al., 1970). It was this~commission that, In 1951, 

focused particular attention on the responsibility for 

moral and spiritual values in education (Heffernan, 1969). 

The White House Conference on Education, held in the 

fall of 1955, considered, among other aspects, the question 

Wnat Should Our Schools Accompli~h?~ and developed a list 

of tasks that the school should be responsible for. The 

Conference Report assigned first responsibility to the 

development of the intellectual powers. It then stated 

that a primary reswonsibility of any local school authority 

was . . to establish ~riorities of significance among 
basic general education, specialized education of all kinds, 

and extra curricular activities" (Conference Report, 1956). 

Dawney , Seager and Slagle (Downey , 1960) synthesized 
a considerable body of literature on the purposes of public 

education and the tasks of the public schools. They then 

categorized the goals of educatlon under four maJor 

dimensions: 



A, Intellectual Elements 

1. Possession of knowledge : Concepts : 
A fund of information. 

2. Communication of knowledge: Skills: 
To acquire and-transmit. 

3. Creation of knowledge: Habits: 
Discrimination and imagination. 

4. Desire for knowledge: Values: 
A love of truth. 

B, Social Elements 

5. Man to Man: Cooperation in day-to-day relations, 
6. Man to State: Civic rights and duties. 
7. Man to Country: Loyalty to one's own country. 
8. Man to Worldt Inter-relationships of people. 

C. Personal Elements 

9. Physical : Bodily health and development . 
10. Emotional: Mental health and stability. 
1 Ethical: Moral integrity. 
12. Aesthetic: Cultural and leisure pursuits. 

D. Productive Elements 

13. Vocation-selection: Information and guidance. 
14.. Vocation-preparation: Training and placement. 
15. Home and Family: Housekeeping, do-it-yourself, 

family life. 
16. Consumer: Personal buying, selling and 

investment. 
(Dormey, 1960, pp. 22-23) 

The four major categories thus identify the common 

thread among the many stated aims. However, at various 

times and in particular places, some aims are stressed 

more than others. The 1960 Royal Commission on Education 

in Bri tish Columbia recommended (after Sputnik) t 

That the primary or general aim of the 
educational system of British Columbia 
should be that of promoting the intel- 
lectual develo3ment of the pupils, and 
that this should be the major emphasis 
throuqhout the whole school nrogramme. 

(Chant, et al., 1960, pp. 17-18) 
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Is t h e  i n t e l l e c t u a l  goal  s t i l l  as valued today a s  i t  was 

in 19607 Are o t h e r  goa l s  more important today t o  some 

groups of people? Educational policymakers need t o  examine 

t h e  goa l s  of educat ion ~ e r i o d i c a l l g ,  both l o c a l l y  and i n  

r e l a t i o n  t o t h e  r e s t  of t h e  province and na t ion  t o  a sce r t a i r ,  

what expecta t lons  pa ren t s ,  educators  and s tuden t s  have of 

t h e  school. They would a l s o  want t o  know t o  what e x t e n t  

these  groups agree  on t h e  t a s k s  of secondary educat ion i n  

o r d e r  t o  plan f o r  t h e  educat ional  needs and expecta t ions  

of those most v i t a l l y  concerned o r  a f f e c t e d ,  namely,parents, 

educators  and s tudents .  One of the  main purposes of t h i s  

study was t o  survey t h e  opinions of pa ren t s ,  e d u c a t ~ r s  and 

s tuden t s  i n  one school  d i s t r i c t ,  i n  regard  t o  t h e  t a s k s  

of secondary education, 

A i m s  of P r l v ~ t e  Secondary Education 

Every soc ie ty  is  d i r e c t e d  and sus ta ined-  
by a core  of values which r e p r e s e n t s  i ts  I d e a l s ,  
Its s tandards ,  and its norms of what i s  des i rab le .  
There a r e  a l s o ,  i n  every s o c i e t y ,  va lues  which 
a r e  a r e f l e c t i o n  of human preferences ,  of what  
people a c t u a l l y  want and seek t o  obtain.  These 
opera t ion& values  develop from ~ e r s o n a l  needs 
and sometimes c o n f l i c t  with s o c i e t y ' s  normative 
va lues  . . . . ( N E A ,  1963, p. 6-7). 

T h i s  c o n f l i c t  of values could r e s u l t  i n  changing t h e  

educat ional  system o r  i n  e s t a b l i s h i n g  a l t e r n a t i v e s  t o  

"soc ie ty ' s  normative values.  P r i v a t e  schools  present  

one such a l t e r n a t i v e ,  While suppor ters  of p r i v a t e  schools  

may a s c r i b e  varying degre9s of importance t o ,  s a y ,  t h e  

four  broad dimensions of educat ion a s  Downey (1960) o u t l i n e s  

them: i n t e l l e c t u a l ,  s o c i a l ,  personal  and productive,  they 



may want to place a hisher priority on any onc of them 

than the local public school may be doing or they may want 

to approach the dimensions of education through different 

methods or the private schools may want, as most church 

schools do, to add the rellgious dimension to tasks of 

education. 

The private school that is established for religious 

reasons may not be unique in desiring a religious-ethical 

purpose for its school. Whitehead (1927) makes this claim: 

We can be content with no less than the 
old summary of educational ideal which has 
been current at any time from the dawn of 
oivilization. The essence of education is 
that it be rellgious. . . . A religious 
education is an education which inculcates 
duty and reverence. Duty arises from our 
potential control over the course of events. . . . (pp.  25-26). 

Although t h e  pu%lic schools may see e2ucation, in its 

broadest sense, as religious, according t.0 whitehead's 

statement, the religious private school generally wants 

a particular emphasis and control in the religious education 

as well as the general education. By establishing their 

OM schools, parents can exercise the control that they 

desire. 

The Mennonite Educational Institute and the Abbotsford 

Christian School, according to their school brochures, want 

to be able to exercise control over the setting or atmosphere 

in which learning will take place by selecting Christian 

teachers nwho attempt to apply Blbllcal prFnLciples to all 
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a s p e c t s  of l i f e *  (MEI, Statement of O b ~ e c t l v e s ) ,  o r  who 

*present  a l l  s u b j e c t  mat ter  I n  t h e  light of God's WordM 

( A C S ) .  Thus, through the  s e l e c t i o n  of t eachers ,  these  

schools  a t tempt  t o  ensure t h a t  t h e i r  value system and 

t h e i r  pervasive b e l i e f s  a r e  going t o  provide t h e  phlloso- 

~ h i c a l  base f o r  education. The Mennonite Educational 

I n s t i t u t e ' s  Statement of ObJect ives  (Appendix A )  would 

i n d i c a t e  t h a t  t h e  r e l i u i o u s  envlronment Is viewed a s  

Inseparable  from a good educat ion I n  the  s e c u l a r  subdects 

although t h e  importance of ind iv idua l  t a s k s  of educat ion 

may be subordinated t o  t h e  r e l i g i o u s  purpose of the  school, 

Kraushaar (1972) would support  a view t h a t  t h e  underlying 

~ h i l o s o p h y  o f  the  school is  of g r e a t e r  concern than the  

ind iv idua l  t a s k ,  H i s  content ion Is t h ~ t  

The paren t  who chooses a church school  as 'bes t '  
u sua l ly  a s s i g n s  top p r i o r i t y  t o  educat ion i n  a 
r e l i g i o u s  environment bu t  looks a l s o  f o r  a good 
educat ion i n  t h e  s e c u l a r  s u b j e c t s ;  he may i n  f a c t  
b e l i e v e  they a r e  insepareble  ( p ,  7 ) .  

When ranking the  purposes of the  school ,  o t h e r  research  

suggests  t h a t  t h e  p r i v a t e  o r  pa roch ia l  school respondents 

will place  a d i f f e r e n t  emphasis on t h e  i n t e l l e c t u a l ,  

s o c i a l ,  personal  and product ive dimensions of education 

than  w i l l  respondents from the  pub l i c  schools ,  Neuwien 

(1966) hypothesizes  

t h a t  re l igious-moral  o b j e c t i v e s  would rank 
f i r s t ,  t h e  i n t e l l e c t u a l  o b j e c t i v e s  second and 
t h e  s o c i a l ,  vocat ional ,  and p a t r i o t i c  o b j e c t i v e s  
about equal ly b u t  c l e ~ r l y  behind the  f i r s t -  and 
second-rated o b j e c t i v e s  (p.  229). 
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He found that the student respondents, with one important 

exception, confirmed the hypothesis; the exception was the 

vocational goal which ranked second, In a five-place 

ranking the students assigned first- lace ranks in the 

following manner: Moral-religious (60.5$), Occupational- 

vocational ( l4.3$), Intellectual-academic ( 12.3%). Friend- 

ship-social (6.4%) and Civic-patriotic (6.0%). 

Robinson (19?3), in a study of public secondary schools 

in West Vancouver, B.C., and Downey (1960), in a study of 

public schools in various centres in the U, S, and in 

Alberta both found that of the four dimensions of education 

ranked in their studies (the Intellectual, the Social, the 

Personal, and the productive) by parents, educators and 

students, the Intellectual dimension was rmked first and 

the Prodwtive last. 

Hertzler, chairman of the Philosophy of Christian 

Education Research Committee of the Mennonite Church, 

outlines four elements of the educational process which 

parallel Downeyts (1960) major dimensions. These elements 

are : 

1. Background information and perspective--history, 
customs, tradition; 

2. teaching of values--the experience of what people 
have considered important; 

3. training in the skills needed to function in 
society and 

4, structuring a personal view of reality. 
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However, underlying these  elements i s  a d i s t i n c t  philosophy 

of educat ion which H e r t z l e r  (1971) summerizes as: 

The people of God a r e  a d i s t i n c t  people with a 
d i s t i n c t  c a l l i n g  and unique educat ional  goal.  
They must educate t o t  
a. t r ansmi t  t h e i r  h i s t o r y  . . . ; 
b. t r a i n  youth i n  t h e  s k i l l s  needed t o  car ry  

on t h e  work considered important;  
c. teach  the values  they cons ider  important;  
d ,  he lp  t h e  young develop [ t h e i r 7  own personal  

view of r e a l i t y ,  

The t a s k  of educat ion i s  ca r r i ed  on no t  only i n  
schools ,  b u t  i t  I s  t h e  work of  the  whole people. 
I n  f a c t ,  i t  i s  only a s  they a r e  prac t iced  by  the  
group t h a t  va lues  taught  i n  schools  can be expected 
t o  be taken se r ious ly .  

The educat ional  t a s k  is seen as a p a r t  of the  
people 's  f a i t h f u l n e s s  t o  God and thus  should be 
subjec ted  t o  r e g u l a r  sc ru t iny  t o  keep it i n  touch 
with t h e  goa l s  and needs of t h e  people of God. 

The u l t i m a t e  purpose of educat ion as prac t iced  
by t h e  p e o ~ l e  of God i s  t o  a i d  i n  l i v i n g  as a 
reconci led  and reconc i l ing  people (p. 29). 

H e r t z l e r  (1971)  emphasizes t h a t  Mennonite va lues  

run  counter  t o  those of the  p r e v a i l i n g  c u l t u r e  and t h a t  

t h e i r  r e l i g i o u s  va lues  a r e  d i s t i n c t l y  "Christian*, H e  

t h e o r i z e s  t h a t  t h i s  background and perspect ive  would d i c t a t e  

d i f f e r e n t  choices  and p r i o r i t i e s  i n  educat ion from those 

of t h e  pub l i c  school,  

The s t a t e d  philosophy as well  a s  t h e  s ta tements  of 

o b J e c t i v e s  wrovide a r a t i o n a l e  f o r  the ex i s t ance  and funct ion  

of the  r e l i g i o u s  ~ r i v a t e  schools.  This  study attempted, i n  

part, t o  examine t o  what e x t e n t  the  philosophy and theory 

was r e f l e c t e d  i n  how paren t s ,  educators  and s tuden t s  per- 

ceived t h e  t a s k s  of education, The study a l s o  compared t h e  

percept ions  of pub l i c  and p r i v a t e  school respondents 
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regarding t h e  t a s k s  of secondary education, I f  the  theory 

regarding t h e  Durpose of educat ion agrees  with t h e  percept ion ,  

and i f  t h e  percept ions  of p r i v a t e  school  respondents d i f f e r  

s i g n i f i c a n t l y  from those of the  pub l i c  school respondents,  

then t h e  Mennonite Educational I n s t i t u t e  and t h e  Abbotsford 

C h r i s t i a n  School, with a similar philosophy, could provlde 

evidence t o  j u s t i f y  t h e i r  ex i s t ance  with r e spec t  t o  t h e  t a s k s  

of education, 

Summary 

This  chap te r  attempted t o  review some of t h e  l i t e r a t u r e  

about the  aims of  education. There i s  considerable  common- 

a l i t y  when examining s ta tements  of the  aims of pub l i c  

educat ion b u t  emphasis on which tosks  a r e  most important 

h a s  var ied  with time, events  and cul ture .  The aims of 

educat ion f o r  the  p r i v a t e  school d i f f e r ,  no t  so much i n  

t h e  s e l e c t i o n  of t a s k s  t o  include,  ss they do i n  t h e  under- 

ly ing  philosophy and I n  t h e  amount of importance t h a t  should 

be a t tached t o  a p a r t i c u l a r  purpose of education-in t h e  

case of t h e  schools  i n  t h i s  s tudy,  t h e  r e l i g i o u s  purpose. 

The KEI r e g i s t r a t i o n  brochure (1974) s t a t e s  t h a t ,  

*The ME1 provides an e f f e c t i v e  a l t e r n a t i v e  t o  a purely 

s e c u l a r  a ~ p p r o a c h  t o  educat ion and l i f e e n  Is t h i s  a l t e r -  

n a t i v e  evident  when one examines t h e  t a s k s  of secondary 

education? T h i s  study attempted t o  answer t h ~ t  question. 



CHAPTER III 

RESEARCH METHODOLOGY 

Data Required 

To i n v e s t i g a t e  t h e  problem, it was necessary t o  

o b t a i n  d a t a  from a  s a r n ~ l e  of the  populat ion of the  

Abbotsford School D i s t r i c t  r ep resen t ing  both t h e  p r i v a t e  

and the  pub l i c  secondary schools.  Data was obtained by 

means of t h e  Tasks of Secondary Education Opinionnaire 

i n  June, 1974,. 

The Populat ion 

The populat ion used i n  t h i s  study included a l l  

t eachers ,  principals, counsellors an2 l i b r a r i a n s  i n  

publ ic  and p r i v a t e  secondary schools  ( e d u c a t o r s ) ,  - a l l  

secondary school s t u d e n t s  enrol led  i n  grades e i g h t  t o  

twelve, i n c l u s i v e ,  and a l l  parents  w i t h  s tuden t s  i n  t h e  

secondary school ,  both publ ic  and p r iva t e ,  i n  the  Abbots- 

ford School D i s t r i c t ,  ~ r i t i sh  Columbia, Canada. 

The Sample 

The sample included a l l  the  s tuden t s  and educators  

of t h e  MEI, t h e  s tuden t s  and educators  of grades 8 ,  9 

and 10 a t  t h e  ACS, and a sample o f  20$ of the  pa ren t s  

who had s tuden t s  attendin& t he  ME1 and t h e  ACS. A sample 



of approximately 12% was drawn from t h e  pa ren t s ,  educators  

and s tuden t s  from t h e  pub l i c  secondary schools  i n  the  

Abbotsford School D i s t r i c t .  

The sampling procedure used f o r  the  pub l i c  school 

respondents was based on a s e l e c t i o n  procedure which 

Involved c a l c u l a t i o n g  a value f o r  t h e  sampling u n i t  ( k )  

from t h e  s i z e  of t h e  populat ion ( N )  and t h e  des i red  s i z e  

of t h e  s a m ~ l e  ( n ) .  The formula K = N/n was used, I n  t h i s  

study N equaled approximately 3000 pa ren t s  (one home a s  

one p a r e n t ) ,  3000 s tuden t s  and 2-90 educators .  The des i red  

number was approxitnately 400 p a r e n t s ,  4.00 s t u d e n t s  and 

35 educators  so  k value was 8. Every 8 th  person was 

se lec ted  from c l a s s  o r  school l i s t s  g f t e r  having s t a r t e d  

w i t h  a randomly chosen nunber between one and 8 ,  inc lus ive ,  

The r~ndca number chosen was 2 so  the  second number was 

10,  t h e  t h i r d ,  18, u n t i l  t h e  des i red  number had been 

reached. The advantages were e spec ia l ly  important s i n c e  

i n  a n u ~ b e r  of schools  the  homeroom o r  f i r s t t  c l a s s  teacher  

was respons ib le  f o r  s e l e c t i n g  the  sample, 

For sampling t h e  pa ren t s  of s tuden t s  i n  t h e  p r i v a t e  

schools ,  t h e  s e l e c t i o n  procedure descr ibed above was 

used bu t  with a k value of 5 .  N was approximately 520 

and n ,  105. 



The quota sampling used i n  t h i s  study fol lows t h e  

suggest ions of S e l l t i z ,  Jahoda and Deutsch (1959) t h a t  

t h e  c r i t i c a l  requirement f o r  a sample 

. . . i s  n o t  that t h e  v ~ r i o u s  populat ion 
s t ra ta  be sampled i n  t h e i r  c o r r e c t  propor t ions ,  
b u t  r a t h e r  t h a t  t h e r e  be enough cases  from each 
s t ratum t o  make ~ o s s i b l e  an es t ima te  of the  
populat ion s t ratum value . . . . (D. 518) 

The sample was small  enough t o  keep c o s t  and follow-up 

manageable and y e t  s u f f i c i e n t l y  l a r g e  enough t o  allow 

conclusions t o  be drawn with some confidence. 

The sample of pa ren t s  from t h e  pub l i c  schools  var ied 

s l i g h t l y  from the  sample of pa ren t s  with s tuden t s  a t  ME1 

o r  ACS regarding  educat ion and income. O f  t h e  pa ren t s  

from t h e  pub l i c  schools ,  69.3% repor ted  en educat ion of 

grade 12  o r  less while 68,6% of t h e  p r i v a t e  school  pa ren t s  

had a similar education, O f  t h e  pub l i c  school  pa ren t s ,  

34.8% repor ted  lncomes of l e s s  than $10,000; 28.4$, more 

than  $15,000. Of t h e  p r i v a t e  school  parents  31.4% reported 

lncomes below $10,000, while 37.1% repor ted  incomes of 

over  $15,000. 

The Instrument 

The instrument  used i n  t h i s  study was t he  Tasks of 

Secondary Education (TSE)  adapted by the  r e sea rcher  from 

t h e  Tasks  of Public Education ( TPE) Opinionnaire constructed 

b y  Downey, Seager and S l a g l e  i n  1958 (Downey, 1960). 

Since t h i s  study involved secondary educat ion,  only t h a t  

p a r t  of the  TPE concerned w i t h  secondary educat ion was used. 
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I n  cons t ruc t ing  t h e  TPE Opinionnaire,  Downey, Seager 

and S laq le  made an  exhaust ive study of t h e  l i t e r a t u r e  

and research  r e p o r t i n g  previous at tempts  t o  de f ine  t h e  

t a s k s  of pub l i c  education. Through t h e  s y n t h e s i s  of t h e  

l i t e r a t u r e ,  they chose s i x t e e n  t a s k s  which b e s t  expressed 

the  poss ib le  var ied  t a s k s  of t h e  secondary school  as well  

as dec id ing  on a rank-order instrument  (Downey, 1960). 

The s i x t e e n  t a s k s  and i tems were grouped under four  

dimensions; The I n % e l l e c t u a l ,  t h e  S o c i a l ,  t he  Personal 

and t h e  Productive.  

The adapted TSE Opinionnaire included f o u r  a d d i t i o n a l  

t a s k s  t o  the  s i x t e e n  i n  the  TPE, one i n  each of t h e  four  

dimensions. 

Respondents were asked t o  rank-order t h e  twenty 

randomly arranged Items d e s c r i p t i v e  of each t a sk  from 

most important t o  l e a s t  important,  i n  terms o f t  - 

The ONE most important t a sk  
The next  TWO most i m ~ o r t a n t  t a s k s  
The nex t  THREE most important t a s k s  
The next  FOUR most imnortant t a s k s  
The next  FOUR most important t a s k s  
The next  THREE most i a p o r t a n t  t a s k s  
The next  TWO n o s t  important t a s k s  
The O N E  least i a p o r t a n t  t a sk  

Opportunity f o r  a  wr i te - in  comment was provided on 

t h e  o ~ i n l o n n a i r e .  Respondents were a l s o  asked t o  provide 

c e r t a i n  information r e l a t i n g  t o  personal  c h a r a c t e r i s t i c s  

but  t h e i r  name was not  required.  



Adaptation and F ie ld  Tes t  of t h e  Instrumens 

Since t h i s  study involved wrivate  as well  as publ ic  

secondary schools ,  i t  was necessary t o  adapt  the  TPE 

Opinionnaire t o  inc lude  i tems r e f l e c t i n g  t h e  r e l i g i o u s  

dimension of t h e  p r i v a t e  school. The s ta tements  of philosophy 

and o b j e c t i v e s  provided by the  ME1 and ACS were reviewed and 

four  items--three r e l i g i o u s  and one family--were added t o  

t h e  TPE Opinionnaire,  one t o  each of the  f o u r  dimensions 

(Figure  1).  Since t h e  s ta tements  added t o  the  opin ionnai re  

were adapted from the  p r i v a t e  schools* s t s t e d  aims, it was 

assumed t h a t  they had face  v a l i d i t y .  However, t o  t e s t  the  

e f f e c t  of t h e i r  inc lus ion  w i t h  t h e  o t h e r  s i x t e e n  i tems,  the  

TSE Opihionnaire was administered t o  a sample of g r ~ d e  n ine  

s tuden t s ,  t h e i r  ~ a r e n t s  and some educators  from a Langley 

Jun io r  Secondary s c h o ~ l  and from the  Abbotsford Chr i s t i an  

School. The opinionnai re  was d i s t r i b u t e d  t o  t e n  randoaly 

chosen educetors  and s e n t  home t o  pa ren t s  with the  s tudents .  

The c o m ~ l e t e d  opin ionnai res  were returned t h e  fol lowing 

morning. The TSE Opinionnaire was personal ly administered 

t o  t h e  s t u d e n t s  who were timed i n  o rde r  t o  e s t a b l i s h  an 

approximate completion time. They were a l s o  asked i f  any 

of the  w r i t t e n  i n s t r u c t i o n s  were no t  c l e a r .  Their  comments, 

along with those of t h e  parents  and educators ,  r e s u l t e d  i n  

some m o d i f i c ~ t i o n s  of t h e  terminology used i n  the  i n s t r u c t i o n s  

a s  wel l  as minor modif icat ions t o  t h e  format of t h e  opinion- 

n a i r e .  A t o t a l  of 36 s tuden t s  (19 wublic, 17 p r i v a t e ) ,  19 

paren t s  (10 nub l i c ,  9 n r i v a t e )  and 9 educntors ( 5  p ~ b l i c ,  

4. ~ r i v a t e )  cons t i tu ted  the  f i e l d  t e s t  s ~ m p l e .  



FIGURE 1 

INTELLECTUAL 
DIHENSIOIJ 

SOCIAL 
DIMENSION 

PERSONAL 
DInmSION 

PRODUCTIVE 
DIMESSION 

-- -.---- 

w D  ITEXS (TSE OPINIONNAIRE) 

TASK 

1. Possession of 
Knowledge 

2. Comunlcation 
of Knowledge 

3. Creation of 
Knowledge 

4. Desire for 
Knowledge 

5. Religious 
Knowledge 

9. Man to Country 
. - 

10. Nan to Uorld 
. . 

11. Physical 

13. Ethical 

14. Religious 

16. vocation - 
Service 

17. Vocetion - 
Selective 

18. Vocation - 
Preperetivs 

19. Home and Pamilj 

20. Consumar 

1. 'A fund of information about 
m a w  things 

2. Efficient use of the j.R1s - 
the besic tools for acquiring 
and communicating knowledge 

3. The habit of wei~hinq f~cts end 
. imaginatively npplylnq them to 

the so'lution of problems . - 
. . . .  

4. A continuing desire for kwwledge - 
the inquiring mind 

5. Knowledge of the Bible, Go$ end 
His relationship to people 

6. An appreciation for the hornf and 
the values of family liv!ng 

7. A feelira for other people ar.d the 
ability to live and work in harmow 

8. An understanding of government and 
a sense of civic responsibilitg 

9. Loysltp to CanaZa and the Cmadlan 
way of life 

10. Knowledge of world aifairs and the 
inter-reletionchip among peoples 

11. A well-cared for, well-developed 
body 

12. An emotionally stable person - 
prepared for life's realities 

13. A sense of right and m o m  - &I 
moral standard of behavior 

14. Develop Christian values and . 
life-philosophy* 

15. hjoyncnt of cultural activities - 
the finer things of life 

16. Ra~hasia on life work that will be 
of' service to God and society* 

17. Information and guidance for wise 
occupational choice 

18. Speclelized training for placement 
in a soecific job 

19. The homemakinu and handyman ekills 
related to family llf a 

20. nanegement of personal finances 
and wise buylng habita 

----- ----..-- --- . -- . - 

*Added items 
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From t h e  o v e r a l l  ranking assigned t o  t h e  TSE i tems,  

t h e  s p e c i f i c  ranking assigned t o  t h e  i tems t h a t  were 

added t o  t h e  opin ionnai re  a r e  shown i n  Table 1. 

The r e l i g i o u s  i tems added t o  t h e  I n t e l l e c t u a l ,  

Personal  and Product ive Dimensions of t h e  TPE O ~ l n i o n n a i r e  

became t h e  t h r e e  top  ranking i tems chosen by t h e  pa ren t s ,  

educators  and s t u d e n t s  of t h e  p r i v a t e  school while those 

i tems became t h e  t h r e e  lowest ranking f o r  respondents 

from ~ u b l i c  schools  with t h e  except ion of t h e  personal-  

r e l i g i o u s  i tem which the  pub l i c  educators  ranked l i t h e  

The Item from t h e  S o c i a l  Dimension, man t o  family,  

was ranked, o v e r a l l ,  s l i g h t l y  above t h e  10th  rank by 

. a l l  r e s ~ o n d e n t s  except educators  from t h e  p r i v a t e  school 

who ranked it 13th,  

I t  w a s  concluded from t h e  f i e l d  t e s t  of t h e  TSE 

Oplnionnaire t h a t  t h e  r e l i g i o u s  i tems t h a t  were added 

were s u f f i c i e n t l y  s e n s i t i v e  and v i a b l e  t o  d i s c r i n i n a t e  

between respondents from ~ u b l l c  and p r i v a t e  schools  

where t r u e  d i f f e r e n c e s  ex i s t ed ,  

Limi ta t lons  of t h e  Instrument 

The ranking system employed f o r  t h e  TSE Opinlonnaire 

h a s  t h e  advantage t h a t  i t  i s  more d i sc r imina t ing  than the  

approval-disapmoval  sca le .  T h a t  Is, it gives  a  c l e a r  

i n d i c a t i o n  of t h e  o rde r  of i m p ~ r t a n c e  t h a t  i s  assigned 

t o  each t a s k  by t h e  respondent. However, although the  



TABLE 1 

--- 

DIMENSIONS 

AND TASKS 

RANKS OF ADDED ITEMS ON FIELD TEST 

OF THE TSE OPINIONNAIRE 

INTELLECTUAL 

Religious 
Knowledge 

SOCIAL 

Man to 
Family 

PERSONX, 

Religlous 

PRODUCTIVE 

Vocation- 
Service 

PARENTS 

Public 

19.5 

7.5 

18 

19.5 

-- 
Frivate 

STUDRJTS 

Public 

19 

10 

20 - 

Private  



twenty i tems h e  mav f e e l  t h a t  the school shoal6 Se con- 

cerned with only some of t h e  tasks t h a t  have been given 

t h e  top  rankings.  The wr i te - in  comments provided some 

evidence of  t h i s  l i m i t a t i o n ,  

Another l i m i t a t i o n  of t h e  opin ionnai re  is  t h a t  

it of fe red  t h e  respondent twenty t a s k s  of secondary 

educat ion t o  choosf. from i n  h i s  ranking; i t  i s  poss ib le  

t h a t  some task  of prime importance t o  an ind iv idua l  would 

not  be included i n  the  i t ems , ,  P a s t  research  on the  s ix -  

teen  item TPE Opinionnaire has s h o w  t h a t  the  Instrument 

was success fu l  in accommodating t h e  views of most respon- 

dents (Downey, 1960). The write-in comment gave l i t t l e  in- 

d i c a t i o n  t h a t  t h e  twenty i tems d i d  no t  accommodate an 

i n d i v i d u a l ' s  frame of re ference  by being too l imi ted  i n  

t h e  t a s k s  t h a t  were l i s t e d ,  

Perhaps t h e  g r e a t e s t  l i m i t a t i o n  of the  TSE Opinionnaire 

was t h a t  i t  was a d a ~ t e d  t o  at tempt  t o  accommodate respon- 

d e n t s  from both pub l i c  and p r i v a t e  schools. Resoondents 

from t h e  pub l i c  school l a r g e l y  r e j e c t e d  the  r e l i g i o u s  i tems 

as tasks of t h e  secondary school--indeed, achieving t h e  

r e l i g i o u s  t a s k s  may well be prohibi ted i n  t h e  pub l i c  school ,  

Conversely, respondents from p r i v a t e  schools  gave h ighes t  

rankings t o  the  r e l i g i o u s  items. The comments of some 

respondents from the  p r i v a t e  school indica ted  t h a t  un less  

the  r e l i g i o u s  qoa l s  were achieved, t h e  p r i v a t e  school had 
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l i t t l e  purpose f o r  ex i s t ance  and so  rank-ordering became 

cond i t iona l  upon t h e  school meeting t h e  first ardered tasks .  

However, s i n c e  t h e  respondent was t o  rank-order the  tasks 

without a t tempting t o  a u a l i f y  t h e  purposes f o r  ranking, the  

opln ionnai re  was considered adequate f o r  providing t h e  

d e s i r e d '  information, 

Procedure 

Permission was obtained from t h e  D i s t r i c t  S u ~ e r i n t e n d e n t  

of Schools,  t h e  i3oard of School Trus tees ,  Abtotsford School 

D i s t r i c t ,  and the  p r i n c i p a l s  of t h e  p a r t i c i p a t i n g  publ ic  and 

p r i v a t e  secondary schools  t o  undertake t h i s  study, 

The d a t a  ga ths r ing  instrument ,  The Tasks of Secondary 

Education ( T s E ) ,  W a s  d i s t r i b u t e d  i n  person t o  each of t h e  

f i v e  pub l i c  and two p r i v a t e  schools p a r t l c i p n t i n g  i n  t h e  

study, The r e s u l t s  were col lec ted  a week t o  t e n  days l a t e r ,  

A l l  secondary s tuden t s  and educators  a t  the  ME1 and the  

ACS were asked t o  complete the  opin ionnai re ,  Returns were 

obtained from 420 s tuden t s  (34.,0$) and 19 educators  (90,5$), 

L i s t s  of pa ren t s  e n r o l l i n g  s tuden t s  a t  t h e  MET and t h e  ACS 

I were obtained a n d  opin lonnai res  were mailed w i t h  a covering 

l e t t e r  and a stamped, self-addressed envelope, t o  every f i f t h  

name on the  l i s t .  O ~ i n i o n n a i r e s  were mailed t o  103 pa ren t s  

and r e t u r n s  obtained from 37 ( 36.9%). 

Opinionnaires de l ive red  t o  the  publ ic  secondary ' schools  

were d i s t r i b u t e d  w i t h  an accomnanying l e t t e r  asking homeroom 
' 

o r  f i r s t  c l a s s  t eachers  t o  s e l e c t  every e ighth  person i n  

at tendance s t a r t i n g  w i t h  t h e  second. These p u p i l s  were given 



loca ted  a t  t h e  o f f i c e  end another  opin ionnai re  t o  take home 

f o r  pa ren t s  t o  complete and r e t u r n  i n  the  stamped, s e l f -  

addressed e n v e l o ~ e .  The TSE Opinionnaire t o  pa ren t s  was 

d i s t r i b u t e d  by t h i s  method s i n c e  permission t o  o b t a i n  

addresses  of parents was not  granted by some p r i n c i p a l s .  

Time d i d  n o t  permit reouestl ing the  School Board f o r  s ~ e c i f i c  

permission t o  r e l e a s e  the  addresses  of parents .  T h i s  method 

of sending t h e  instrument  t o  oarents  had the  d i s a d v a n t a ~ e  of 

making follow-up, esaec i ' a l ly  a f t e r  s tuden t s  w k r e  d i sn i s sed  

f o r  the  yea r ,  virtually impossible. I t  i s  i n t e r e s t i n g  t o  

note  t h a t  of t h e  318 opin lonnal res  s e n t  home i n  th is ,manner ,  

135 were re turned  (39.5%),  a s l i g h t l y  h igher  percentaqe 

than f o r  those mailed hoae. S tudents  returned a t o t a l  

Every e i g h t  publ ic  school t eacher  se lec ted  by the  

sampling method described was given an opin ionnai re  t o  

complete and mail back. Since . the i n t i a l  numSer of r e t u r n s  

were deemed inadequate ,  a subsequent follow-up w i t h  the  

d i s t r i b u t i o n  of an a d d i t i o n a l  30 opinionnai res  yielded a 

t o t a l  of 26 r e t u r n s  from the  publ ic  educators  (55.3%). 

The r a t e  of r e t u r n  commres favourably w i t h  t h e  

response obtained by Robinson ( 1973) i n  a  s t u d y  conducted i n  

West Vancouver, 0. C. But s ince  r e t u r n s  a r e  r a t h e r  low, 

e s n e c i a l l v  f rom n ~ r e n t s ,  considerable  c ~ u t i o n  s h o u l d  be 

exercised i n  the  i n t e r p r e t a t i o n  of the  da t e .  



Data Treatment 

Respondents were asked t o  rank-order t h e  twenty tasks 

of secondary educat ion i n t o  e i g h t  groups (Figure  2 ) .  A 

numerical value was assigned t o  each category;  e i g h t  f o r  

t h e  i tem chosen a s  most important,  seven f o r  t h e  next  two 

most important i tems,  and so on t o  the  one l e a s t  important  

item which was assigned a numerical value of one. The 

aggregate  of the  assigned value of d i f f e r e n t  ind iv idua l s  

and of d i f f e r e n t  groups could then be ca lcu la ted  f o r  each 

of t h e  TSE i tems,  

From t h e  aggregate va lue ,  means were ca lcu la ted  and 

each group's o v e r a l l  rank o rde r  of t h e  TSE i tems indicated.  

Comparisons were then made between the  s i x  groups of respon- 

dents-parents, educators and s tuden t s  from publ ic  and 

p r i v a t e  secondary E C ~ O O ~ S - - O ~  t he  mean ranklngs on each of 

t h e  twenty i tems using an a n a l y s i s  of var iance  ( F  t e s t )  

with d i f f e r e n c e s  being accepted as s i g n i f i c a n t  a t  t h e  .05 

l e v e l  of confidence. The Spearman Rank Corre la t ion  

Coef f i c i en t  was used t o  t e s t  f o r  o v e r a l l  d i f f e r e n c e s  of 

opinion between groups w i t h  d i f f e r e n c e s  being accepted as 

s i g n i f i c a n t  a t  t h e  .05 l e v e l  of confidence, 



FIGURE 2 

ORDERING CATEGORIES FOR THE TSE ITEMS 

0 The ONE most important task 

u 0 The next TWO most imoortant tasks 

17nn The next THREE most important tasks 

nun The next THREE most important tasks 

0 The nex t  TWO most important tasks 

n The ONE least Important task 



CHAPTER IV 

RESULTS : REPORTED AND DISCUSSED 

The purpose of t h i s  study wss t o  a t tempt  t o  answer 

t h e  following questions:  

1. What do pa ren t s ,  educators  and s tuden t s  of p r i v a t e  

and pub l i c  schools  perceive as t h e  primary t a s k s  of secondary 

education? 

2. To  hat e x t e n t  do the  pa ren t s ,  educators and 

s tuden t s  agree on t h e  p r i n c i p a l  t a s k s  of education? 

3. To what ex ten t  do t h e  respondents from p r i v a t e  

schools  aqree w i t h  those from publ ic  schools  on ind iv idua l  

i tems? 

Analysis of var ience was used t o  t e s t  t h e  hypothesis  

t h a t  t h e r e  would be no d i f f e r e n c e s ,  s i g n i f i c a n t  a t  t h e  .05 

confidence l e v e l ,  between the  mean rankings of parents ,  

educators  and s tuden t s  from publ ic  and p r i v a t e  secondary 

schools  on any of  the  twenty Items of the T a s k s  of Secondary 

Mucat ion  Opinionmire.  

Find ings  

Table 2 i n d i c a t e s  i tems f o r  which s i g n i f i c a n t  differ- 

ences acceptable  a t  the .05 confidence l e v e l  e x i s t .  Signi-  

f i c a n t  d i f f e r e n c e s  ex i s t ed  between publ ic  and p r i v a t e  , 

respondents on a l l  t a s k s  except 9 ,  13 a n d  15. S i g n i f i c a n t  



A - Between Public  .nd Private Schools 
B - Between Pnrents,  R d u c ~ ~ o r s  and Students  
C - O v e r ~ l l  - -U__-.W__LL_IY_1u_____.w__LL_Iy_yI__I_1u_____.w__LL_Iy_yI__I - 

- - I - - - - -  -------------- --- _&_ . && ._- 1 ._-._-- - - _  ____ 
I 

Dimension Task A B C - --.I . * --..-- 1--1 ------I--------I-----,AYI--II^^-I.I.L..-.WII ...VII. ---a*. . X C  . --. 141.. . I_. .F 

1 ,  Possession o f  Knowleggo S S S 

2. Commun1.cation of Knowledge S S S 

INTEI,LI<CTUA 3. Creation of Knowlodge "i S S NS 

4. Desire f o r  Knowledge S S S 

5, Rel igious Knowledge S S S 

/ 6. Man t o  Family S NS S 

1 7. Nan to Fellow Man S S NS 

SOCIAL 1 8. Man t o  S t n t o  

/ 9. Wan t o  Country N S  S NS 

1 10. Man t o  World S 
I\ 

I LI- - NS NS 

71. Phys ica l  

12. Emotional 

1 14. Rel igious S S S 

PERSONAL 

15, Aes the t ic  NS S I? S 

16. Vocstion - Service --I- S S S 

13. Ethical .  

1 17*  Vocntion - Se lec t ive  S S NS 

1 19*  Home nnd Family S S NS 

PRODUCTTVR 18. Vocetion - Prepara t ive  S S NS 
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d i f f e r e n c e s  ex i s t ed  between pa ren t s ,  educators  and s tuden t s  

on a l l  i tems except 6 ,  8 and 10. Overal l  s i g n i f i c a n t  d i f f e r -  

* ences,  when comwaring all sroups ex i s t ed  on i tems 1, 2 ,  4,, 

>- 5, 6 ,  14 and 16. 

The n u l l  hypothesis  t h a t  t h e r e  would be no s i g n i f i c a n t  

d i f f e r e n c e  between respondents from pub l i c  and p r i v a t e  

schools  on each of the  twenty i tems is  r e j e c t e d  e x c e p t  for 

t h e  fol lowing items: 

9. Loyalty t o  Canada and the  Canadian way of l i f e .  

13. A sense  of r l e h t  and wrong--a moral s tandard of 
behavior. 

15. Enjoyment of c u l t u r a l  a c t i v i t i e s  and the  f i n e r  
t h i n g s  of l i f e .  

Items 9 and 15 were both oonsidered low y r i o r l t l e s  when 

ranking t h e  t a s k s  of education. Item 13 was ranked near  

the  ? 5 t h  p e ~ ~ ~ ~ t i i l e  by a11 respoiident groups. 

DFscuasion of F t n d i n ~ s  

As described i n  Chapter 3, t h e  TSE Opinionnaire had 

twen ty  i tems t o  rank-order. Those i tems conposed f o u r  

dimensions: t h e  I n t e l l e c t u a l ,  the Soc ia l ,  t h e  Personal and 

t h e  Productive. Table 3 provides a summary of the means 

and ranks assigned to the TSE i tems by  parents, educators  

and students of pub l i c  and p r i v a t e  secondary schools.  

Figures  3 and 4 provide,  i n  graphic form, t h e  means 

assigned t o  the  TSE items by publ ic  nnd p r i v a t e  school 

respondentfs. 

Publ ic  school narents and educators ranked t h e  

I n t e l l e c t u a l  Dimension somewhat higher  than t h e  o thers .  



TAB133 .3 
. TASKS OF SECONDARY EDUCATION: FEARS AND RANKS 

FOR PAREKTS, EDUCATORS AND STUDE:NTS 

(Public: Parents t 125; Educators = 26; Studonts = j43) 
(Priveta: Parents = 37; Educators = 19; Students = h20) 

bIHENSION PAREVTS EDUCATOSS S'KrDl3JTS 'PARETJTS EDlJCATORS STUDZNTS 
PUBLIC PIJBLIC PUBLIC PRIVATE PRIVATE PRIVATE -- -----. - -.-- - -- - 

I X R - R X  R X  R X  R X  R 

1. Possession of G 12 
Knowledge f 

I 

i 
I 

15. Religious '3.36 19 ' 1 .B4 20 2.90 20 
: ?h0L!l~d&6 I 

17. Hen t o  Fellow Man 5.6R 2 6.42 2 5.78 1 5.04 4 5.7h 5 j 5.54 & 
SOCIkL 2 8. Man to State 4 1 2  13 4.69 9 4.24 15 4.17 12 4-00 1 2 ,  3.70 19 

I 

. - 
i 

b0. Hsn to World .-,-. i 4.62 9 5.04 7 1 4.67 8.1 4.23 11 ; 4.05 il 4.28 72 

Physical 

Emotional 

PERSONAL 3. Ethical 

4. Rollgioua 
I .  

Aesthetic 13.12 20 13.96 14 3.68 17 '2.88 20 :l+.00 12 ').z4 20 
I I I 

I i I 
Vocatlon-Sarvlco j4.27 11 13-50 16 13.63 18 ;6.71+ 1 16.0~ 3 5.74 2 

I I I ! 
17. ~ocatlon-~electlve!5.22 5 i4.46 10 (4.87 9 4.31 10 3.63 15 !4.48 9 

i I 
PBODUCTIVE 118. Vocatlon-Propara- iL.86 f l  j3.76 15 i5.12 3 3.67 15 : ~ . ~ 8  19 ,4.73 7 

t i v e  1 I 
/19. Rons andPmlly /3.R7 15 13.42 173&19 16 '3.29 18 t2.79 I f l  13.91 16 







Public  school pa ren t s  ranked the  Personal  Dimension lowest,  

while educators  ranked the  Productive one lowest. Publ ic  

school s tuden t s '  ranking was f a i r l y  even f o r  all four 

dimensions w i t h  the  Soc ia l  somewhat h igher  and t h e  Personal 

somewhat lower than  t h e  o thers .  

P r i v a t e  school  pa ren t s  and s tuden t s  ranked the  

I n t e l l e c t u a l  Dimension h igher  than  the  o t h e r s ;  t h e  

educators  considered the  Person:l  Dimension as most 

imgortant. Parents  and educators  ranked the  Productive 

Dimension lowest ;  s tuden t s  t h e  Personal  Dimension. 

O ~ i n i o n s  of Parents ,  Educators and Students  
Regard infi h s k s  6f Secondary Education 

Publ ic  Schools: Parents. Fub l i c  school pa ren t s  as a 

group ascr ibed  somewhat higher inaor tance  t o  t h e  I n t e l l e c t u a l  

Dinension thrn tc %he other t h r e e ,  a s s ign ing  two of t h e  five 

h i g h e s t  rankings t o  t h i s  dimension. They judged t h e  Personal  

Dimension t o  be l e a s t  important,  ass igning  t h r e e  of t h e  f i v e  

lowest rankings t o  t h i s  dimension. 

The f o u r  i tems pa ren t s  placed g r e a t e s t  importance 

on were t 

2. E f f i c i e n t  use of t h e  3 R's ( x  66.3) 
7. A f e e l i n g  f o r  o t h e r  people and t h e  a b i l i t y  t o  

llve and work i n  harmony (z 5.68) 

4, h continuing d e s i r e  f o r  knowledge-the inqu i r ing  
mind (X 5.63) 

13. A sense o f  r i g h t  and  wrong--a moral s tandard 
of behavior ( X  5.28) 



r school s t u d e n t s  were : 

15. EnJoyment of c u l t u r a l  a c t i v i t i e s - - t h e  f i n e r  
t h i n g s  of l i f e  (% 3.12) 

5.  Knowledge of the Bible ,  God and H i s  r e l a t i o n -  
s h i p  t o  people (z  3.36) 

9. Loyalty t o  Canada and t h e  Canadian way of l i f e  
(X 3.67)  

14. Dzvelop C h r i s t i a n  va lues  and l i fe-phi losophy 
(x 3.67) 

The comments of pa ren t s  provide some i n t e r e s t i n g  

background t o  support  t h e i r  rank-ordering. The most 

f requent  comment provided an explanat ion  f o r  t h e  low rank 

given t o  the  r e l i g i o u s  tasks. llhe following i l l u s t r a t e  

t h a t  pos i t ion :  

These three [reliqious i tems1 a r e  of v i t a l  
importance, b u t  I cannot see a puSILn school  
having c e n t r a l  r e s p o n s i b i l i t y  here. 

Even though I f i n d  [te.sk 57 t he  most important 
t h i n g  i n  any person 's  l i f e ,  I d id  n o t  l i s t  it 
f i r s t  a s  a t a sk  of t h e  Secondary Education because 
I f e e l  t h a t  i t  I s  t h e  primary t a sk  of the  home 
and church, although i t  should be included i n  
Education. . . . * 

In  my opinion,  r e l l g i o  and f ts teachings start  
in t h e  home and   lay oniy a very small p a r t  i n  t h e  
Secondary Education System. By t h e  time s t u d e n t s  
reach t h e  Secondary l e v e l ,  s tuden t s  themselves 
have decided how important a p a r t  r e l i g i o n  w i l l  
p l a y  i n  t h e i r  l i v e s .  

Some pa ren t s  suggested,  by t h e i r  comments, t h e  

dilemma of ranking re11g1ous tasks f o r  a publ ic  school. 

If I t  was poss ib le  t o   lace B a s k s  5, 14, and 1q 
i n  the  f i r s t  place, I personal ly  f e e l  t h ~ t  a l l  t he  
r e s t  would come much e a s i e r ,  ~ ~ C R U S ~  i n  s o  many 
homes these  t h r e e  va lues  are l e f t  o u t  e n t i r e l y .  



I a l s o  feel t h a t  i f  these  t h r e e  were put i n  f i r s t  
place a s t rong  r e l i g i o u s  controversy would be 
created which would hamper i n  applying t h e  r e s t .  

F i n a l l y ,  t h e r e  were a few p a r e n t s  who wanted t h e  

pub l i c  school t o  do e s s e n t i a l l y  what pa ren t s  requested of 

t h e  p r i v a t e  school-to ". . . ca r ry  on t h e  p r i n c i p l e s  

taught  i n  t h e  homeon 

Publfc  School= Educators. - The educators ,  as the  

pa ren t s  of the  pub l i c  secondary school s tuden t s ,  judged 

t h e  I n t e l l e c t u a l  Dimension a s  the  most irnportnnt, assigning 

t h r e e  of the  f i v e  h ighes t  rankings t o  t h i s  dimension. Thzy 

ascr ibed l e a s t  importance t o  the Productive Dimenstan, 

ass igning  two of t h e  f i v e  lowest rankings t o  t h i s  dimension. 

Thc four t n s k s  educators  ranked h ighes t  were! 

4. A cont lnulng d e s i r e  f o r  knowledge-the inqu i r ing  
mind ( X  6.69) 

7. A f e e l i n g  f o r  o t h e r  people and the a b i l i t y  
t o  l i v e  and work i n  harmony (z 6.42) 

2. E f f i c i e n t  use of t h e  3 R ' s  (x 5.92)  

3. The habit of we igh t iw f a c t s  and imnglnativgly 
applying them t o  the  s o l u t i o n  of problems ( X  5.81) 

The r e l i g i o u s  i tems,  which were l a r g e l y  rejected by 

t h e  educators  ss purposes of t h e  secondary school ,  were 
two of t h e  f o u r  lowest ranking tasks .  

5. Knowledge of t h e  Bible ,  God . . . (z 1.84.) 
9. L o y n l t ~  t o  Canada and t h e  Canadfan way of 

l i f e  ( X  3.16) 

14. D s v e l o ~  C h r i s t i s n  values and l i fe-phi losophy 
(X 3*42) 

19. The homemaking and handyman s k i l l s  r e l a t e d  t o  
family l i f e  ( X  3.4.2) 



39. 

pub l i c  Schools: Students.  The pub l i c  secondary school 

s tuden t s  placed s l i g h t l y  more o v e r a l l  i m ~ o r t s n c e  on t he  

Soc ia l  than t h e  I n t e l l e c t u a l  Dimenaion although t l ~ o  of the  

f i v e  h ighes t  rankings were given t o  the  I n t e l l e c t u a l  Dlmen- 

s ion.  S tudents  placed less i n ~ o r t a n c e  on t h e  Personal  

Dimension than on the  o t h e r s ,  ass igning  two of the  f i v e  

lowest rankings t o  t h i s  dimension, 

The f o u r  i tems s tuden t s  considered most important weret 

7. A feeling for o t h e r  people and t h e  a b i l i t y  t o  
l i v e  and work i n  harmony (z 5.78) 

4. A cont inuing d e s i r e  for knowledge-the inqu i r ing  
mind (z 3.66) 

18. Speciz l ized  training f o r  placement i n  a s p e c i f i c  
job ( X  5.12) 

12. An emotionally s t s b l e  person--prepared f o r  l i f e ' s  
r e a l i t i e s  (X 5.07) a 

A l l  three rcPig lous  tasks were among t h e  f o u r  lowest 

ranking items: 

5. Knowledge of the  Bible ,  God . . . (X 2.90) 
14. D e v e l o ~  Chr i s t i an  values and l i fe-phi losophy 

(X 3.16) 

16. Ehphasis on l i f e  work t h a t  w i l l  be of s e r v i c e  
God and soc ie ty  (x 3.63) 

15. Enjoyment of c u l t u r ~ l  a c t i v i t i e s -  (z 3,68) 

Prfvntc Schools: Parents ,  Parents  sending t h e i r  

s t u d e n t s  t o  e i t h e r  of the p r i v a t e  schools  Involved tn this 

study placed s l i g h t l y  more overall importance on t h e  

I n t e l l e c t i o l  Dlmension than  the  S o c i a l  Dimension, although 

only one of the  h ighes t  f i v e  rankings was assigned t o  the  
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Intellectual Dimension, They placed somewhat less overall 

im~ortance on the Productive Dincnsion than on the others, 

assignlng two of the f i v e ,  l o w e s t  rankings to this dimension, 

The four individual tasks the ~arents considered 

m.ost important were: 

16, Emphasis on life work that will be of service 
to God and society ( z  6.74) 

5 ,  Knowledge of the Bible, God . . (z 6.37) 
14, Develop Christian values and life-philoso~hy (x 6,14) 
7. A feeling for other people and the ability to 

live and work in harmony (z 5.94) 
The four tasks they considered l e a n t  im~ortant were8 

15. Enjoyment of cultural activities- (z 2.88) 
1, A fund of information about many things ( z  3,11) 
19. The homeuaklns and h w r l y m n  s I E L ~ I s  relate6 to 

family life (X 3,29)  

1 A well-cared for, well-developed body (z 3.36) 
A coarnent, typical of several sup~orting a high ranking 

for the Vocation-Service task and a low ranking for the 

Possession of Knowledge task, was: 

What good i s  knowledge, i f  the possesPor has 
no nurpose? That which really differentiates 
one person from another, is none other than 
their purp7se or goal. Firstly set the goal, 
then develop and attain all the Information, 
acadoalc or expertcnt . iol ,  t . h a t  w i l l  give Dower 
tq reach the K O & .  All education should be 
t h a t  which sets the highest of goals and the 
t r u e s t  of u o a l s  arid then supplf es the basics 
for the atteining of same. 



Pr ivn te  Schools r Educators, The educators  judged 

t h e  Personal  Dimension of m e a t e s t  o v e r a l l  importance, 

a s s ign ing  two of t h e  f i v e  h ighes t  rankings t o  t h i s  dimension. 

The Productive Dimension was judged by them as  l e a s t  

important. T h r e e  of t h e  f i v e  lowest rankings xere assigned 

t o  t h i s  dimens:.on. 

O f  the f o u r  ihd iv idua l  tasks t h a t  were considered 

of prime importance, t h e  Religious-Personal received 

almost unanimous f i r s t  p lace  choice. T h e s e  four  i tems 

were ranked as most important: 

1 .  Develop Chrls::.ian values an? l i fe-phi losophy 
('il 7 084.) 

5. Knowledge of the  Bible ,  God . . . (z 6.21 ) 

16. Enphas is  on l i f e  work t h a t  w i l l  be of s e r v i c e  
t o  God and soc ie ty  (x 6.05) 

13. A sense of rizht and wrong--a moral s tandard 
of behavior ( X  5.79)  

The f o u r  tasks deemed l e a s t  impartant were: 

1. A fund of information about many th ings  (x 2.06) 

18. .Speci&ized  t r a i n i n g  for placement i n  a s p e c i f i c  
job ( X  2.56) 

19. The honemakinq and handyman s k i l l s  r e l a t ed  t o  
family l i f e  (X 2.79) 

9. Loyalty t o  Canada and  the  Canadian way of l i f e  
( y  2.90)  

PrLvete Schoolst Studen t s ,  Students  from p r i v a t e  

schools ,  as d i d  t h e i r  parents ,  placed almost equal inportance 

on the  four dimensions. The Intellectual Dimension, however, 

WAS judged t o  be somewhat more important than t h e  o t h e r s  and 



t h e  Soc ia l  Dinension somexhat l e r s  important than the  others. 

The f o u r  i n d i w i d u ~ l  t a s k s  they considered t o  be of 

paramount importance were; 

5.  Knowledge of the  Bible ,  God . . . (z 5.80) 
16, Emphasis on l i f e  work t h a t  w i l l  be of s e r v i c e  

t o  God and soc ie ty  (x 5.74,) 

14. D e v c l o ~  Chr i s t i an  va lues  snd l i fe-phi losophy 
(Ti: 5.70) 

7. A f e e l i n g  f o r  o t h e r  people and t h e  a b i l i t y  t o  
l i v e  and work i n  harmony (x 5.54) 

The t a s k s  s tuden t s  considered t o  be of l e a s t  importance 

were : 

1 .  Enjoyment of c u l t u r a l  a c t i v i t i e s -  (z  3.24)  

8. An understanding of government and a sense of 
c i v i c  r e s p o n s i b i l i t y  ('jT 3.70) 

9. L s a l t y  t o  Canada and t h e  Canadinn way of l i f e  
(X 3.77) 

11. A well-cared f o r ,  well-developed body (z 3.87)  

sum mar^ 

Parents  and educators  of publ ic  schools  both se lec ted  

as nost important a t a s k  from t h e  I n t e l l e c t u a l  Dimension-- 

Communicntion of Knowledge and Desire  f o r  Knowledge, 

r e spec t ive ly ;  ~ u b l i c  school s tuden t s  considered man's 

r e l a t i o n s h i p  t o  fe l low man, from the  S o c i a l  Dimension, as 

most important. 

Parents  of s tuden t s  i n  ~ r i v a t e  schools  felt it  was 

most important for the  school t o  p l ace  e ~ . p h a e i s  on life 

work t h a t  would b e  of s e r v i c e  t o  God and s o c i c t y ,  from 

t h e  Vocational Dimension, P r i v a t e  school educators  considered 



t h e i r  prime task 

p h i l o s o p h y ,  whill 

t a sk  highest .  

t o  develop Chr i s t i an  values and 

e s tuden t s  ranked t h e  Rel ig ious  1 

Within Group Dl f  f erences 

A f u r t h e r  inswection of the ranks assigned t o  the  TSE 

items (Table 3) reveals that a major d i f f e r e n c e  of importance 

is  a t tached t o  Fume Items when comparing respondent groups. 

An a r b i t r a r y  f i g u r e  of a f u l l  q u a r t e r  d i f f e r e n c e  (e .g. ,  

3rd  t o  8 t h )  was chosen as  an i n d i c a t o r  of a major difference. 

Public  3chools. Parents considered t h r e e  productive 

tasks as more important than educators  by  a t  least f i v e  

ranks  t 

16. Vocation-Service ( 5  ranks) 

17. V9catfcc-selective (5 ranks) 

18. V o c a t i o n - ~ r e p a ~ a t i v e  ( 7  ranks)  

Educators considered these  t a s k s  as more important than 

parents :  

8. Man t o  S t a t e  ( 5  ranks)  

11. P h y s i c a l  ( 8  ranks)  

15. Aesthet ic  ( 6  ranks) 

Parents considered only one t a sk ,  Vocation-Service 

( 7  ranks),  as more importnnt than s tudents .  S tudents  

considered t h e  followinq t h r e e  as  more important than t h e i r  

parents  t 

1. Possession of Knowledge ( 5  r s n k s )  

9.  Men t o  Country (5.5 ranks) 

18. Vocation-preparative ( 5  ranks) 
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L followinn as mare L s n o r t . - , ~ t t  

3. Creation of Knowledge ( 6  ranks)  
.t 

8. Man t o  S t a t e  ( 6  ranks)  

11. Physicnl ( 3  ranks,) 

The students considered t h e s e  t h r e e  t r s k s  a s  more Important 

thsn  e d u w t o r s :  

1. Possession of Knowledge ( 5  ranks)  

9. Man t o  Country ( 7  ranks)  

18. Vocaction-?reparative ( 1 2  ranks-the l a r g e s t  

d i f f e r e n c e  found among the  group comparisons, equa l l ing  

that of s tudent /cducator  compari~on from pr iva te  schools  

on t h i s  task. ) 

P s l v n t e  S c h o o l s ,  When comparing psrents z1d e d u c a t o r s ,  

parents  indica ted  a major d i f f e r e n c e  on only one task: 17. 

Voc~t . ion-Solect tve ( 5  ranks). Zducotors, s i m i l a r l y ,  ind i -  

cated R major d i f f e r e n c e  of importance on one task: 15, 

Aesthe t ic  ( 8  ranks). 

Parents, when compared with ~ t u d e n t s ,  considered *An 

u n d e r s t a n d i n g  of government and a sen ? of c i v i c  r e s ~ o n s i -  

Students placed g r e a t  

imtmrttwce on t h e  fol lowing tasks: 

1. Pos.qession of Knowledqe ( 5  m n k s )  

4, Desire f o r  Knowledge ( 7  ranks) 

18. Vocat Ion-Preparat ive (8 ranks) 



Educators considered two t a s k s  o f  greater importance 

than s tudents :  

8. Man t o  S t z t e  ( 7  ranks) 

15. Aes the t i c  ( 6  renks)  

Students  ranked the  following t a s k s  a s  more important than 

educators;  

1, Possession of Knowledge ( 6  ranks) 

17, Vocation-Selective ( 6  ranks)  

18. Vocation-Preparative ( 1 2  ranks)  

General ly ,  s tuden t s  placed somewhat more Importance on 

acqui r ing  knowledge than did pa ren t s  and educators,  They 

placed considerably more im~ortance on t h e  vocat ional  

purpqse of t h e  school ,  

Within Groun A~reement  - 
Table 4. (Appendix B )  shows t h e  mean ranking and s tandard 

dev ia t ion  from t h e  mean ranking f o r  each yroup on t h e  TSE 

I tems,  I t  was expected, although not hypothesized, t h a t  

within group agreement of  respondents from the  p r i v a t e  school 

would be g r e a t e r  than t h ~ t  of public school respondents. 

An inspec t ion  of  Table 4 I n d i c a t e s  t h a t  agreement on 

ind iv idua l  t a s k s  i s  h i g h - r  for parents and educators  from 

t h e  p r iva t e  schools  than i t  is for parents and educators  

from ~ u b l i c  schools,  Parents of p r i v a t e  school s t u d e n t s  

were i n  closer aureement with each o t h e r  than were 

parents  of ~ u b l i c  s c h o o l  s tuden t s  on 16 of t h e  20 i tems; 

p r i v a t e  school educators agreed more c lose ly  on 15 of t h e  



20 items. The pub l i c  and p r i v a t e  school s tuden t s  were 

equal ly dFvldcd i ~ ? d i c ~ t i ~ g  a rtmdcm p r o b ~ b i l t t g  d?s t r ibut?on.  

Overal l  Agreement on TSE Opinlonnaire 

The o v e r a l l  co.rrelat1on between t h e  groups of 

respondents i s  indica ted  i n  Table 5. Rankings of pa ren t s ,  

educators  and s tuden t s  from t h e  publ ic  school  have a high 

c o r r e l a t i o n  as do the  ranhinqs of t h e  t h r e e  grouos from the  

p r i v a t e  school ( s i g n i f i c a n t  n t  t he  .05 l e v e l  of confidence). 

The c o r r e l a t i o n s  between ~ u b l i c  and p r i v ~ t e  rcsoondents 

would sugp,est t h a t  t h e  samples coue from tuo d i f f e r e n t  

wopulations s i n c e  t h e r e  i s  l i t t l e  ngreement between 

any paired groups from pub l i c  o r  ~ r i v a t e  respondents on 

t h e  o v e r a l l  rank order ing  of the  twenty TSE items. 

Oninionnaire Comments - 
One of the  i n t e r e s t i n g  aspec t s  of the  study was the  

w r i t t e n  comments of t h e  respondents. Comments were entered 

on 115 of t h e  770 opinionnaises  returned and r e l a t e d  t o  

var ious  top ics .  The most f requent  response (74)  r e l a t e d  

t o  e x ~ l a i n l n q  o r  c l a r i f y i n g  t h e  resuondents '  rank ordering 

and of these  about ha l f  ( 3 6 )  concerned the  r e l i g i o u s  items 

on the  TSE O ~ i n i o n n a i r e .  

Another f requent  top ic  f o r  comment was t h e  school 

cu r r i cu lun  (18  comments). S t u d e n t s  genera l ly  complained 

t h a t  t h e r e  W R S  too much e n ~ h a s i s  on theory and not  enouqh 

on t h e  p r a c t i c a l  a spec t  of educntion--"I think i t  i s  

Important t o  learn t o  do th ings  w i t h  your hands not  only 



,----.- 

GROUP 

PARXNTS 
(public) 

EDUCATORS 
(public) 

STUDEKTS 
( publf c ) 

PARENTS 
(private) 

EDUCATORS 
(private) 

STUDENTS 
(private) 

AND PUBLIC GROUPS ON TSE ITSMS 

PAREJTS EDUCATORS STUDENTS PARENTS EDUCAT3RS STUDENTS 
(publf c )  (public) (public) (private) (private) (private)  

*Significant at the .05 level (two-tailed test) 
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with your mindH. A number of s tuden t s  wanted s p e c i f i c  job 

t r a i n i n g :  HSecondary education should l eave  most of the  

3 R t s  out  and concent ra te  on vocat ional  and spec ia l i zed  

Job se lec t ion .*  Some s tuden t s  expressed t h e  oppos i te  view: 
k. 

MI th ink  i n  high school  you should be exposed t o  a s  many 

; 
i t h ings  a s  p o s s i b l e ,  n o t  t r a ined  f o r  a s p e c i f i c  job r i g h t  

away. 

A number of respondents (16 )  used t h e  comment t o  

c r i t i c i z e  t h e  school ,  t h e  t eachers  o r  t h e  educat ional  

system. One exaru~le  t o  i l l u s t r a t e :  

Because t he  emotional develonment of t h e  young 
person and h i s  moral code a r e  so important,  I 
thinlc t h a t  i t  is  wrt:ng f o r  educators  t h a t  are 
~ e r s o n a l l y  l i v i n g  i m o m l  l i v e s  and are emotionaly 
unst~blc t o  be  i n t r u s t e d  w i t h  t h e  l i v e s  of' our  
chil-drcn. We should no t  only look for u e l l  t r a i n e d  
educators ,  bu t  a l s o  f o r  good wholesone ones. Watch 
for: t he  jokes u s e d ;  the  thfnqs  made l i q h t  o f ;  
the va lues  upheld. 

F i n a l l y ,  t h e r e  wese those who c r i t i s i z e d  the-s tudy:  

"Have you nothing b e t t e r  t o  do?*; who of fe red  suggestions:  

*I would have included a yes-no response t o  see  i f  i t  is 

a c t u a l l y  possible t o  a t t n l n  these  goa l s  of education*; and 

those who p r :  ' ded well-wishes and encouragercent. 



CFAPTER V 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

i Summmy 

T h i s  study was an at tempt  t o  f ind  o u t  what pa ren t s ,  

educetors  and s tuden t s  of pub l i c  and p r i v a t e  secondary 

schools  ~ e r c e i ~ e d  as t h e  ~ r i m a r y  tasks of education i n  a 

B r i t i s h  Columbia School D i s t r i c t  i n  1974. A concomitant 

purpose was t o  compare t h e  percept ions  of respondents 

from the  pub l i c  and p r i v a t e  schools ,  

The Tasks of Secondary m u c a t i o n  Opinionnaire adapted 

from Downey, Seaper and S lag le  ( D o m e y ,  1960) was ured i n  

t h i s  study. The instrument  w n s  f i e l d - t e s t e d  on a s a a ~ l e  

of pa ren t s ,  educztors  and s tuden t s  from ~ u b l i c  and p r i v a t e  

schools  t o  see  i f  t h e  i tems ad( 2d d iscr iminated  between 

respondents from ~ u b l i c  and p r i v a t e  schools  where t r u e  

d i f f e r e n c e s  ex i s t ed .  Af te r  a few f u r t h e r  modif icat ions,  

t h e  TSE Opinionnaire was submitted t o  a s n ~ p l e  of pa ren t s ,  

educators  and s tuden t s  from f i v e  pub l i c  and two p r i v a t e  

schools  i n  the  Abbotsford School D i s t r i c t .  Tasks of  

education were rank-ordered by t h e  resaondents.  Each 

rank was assigned a numerical valuet  8 f o r  the  most 

important,  7 f o r  the  next  two, and so on t o  onc f o r  the  

l e a s t  importent item. Meens and ranks f o r  each proup 

were com~osed f o r  each of the  twenty tesks .  



Findivqs 

An a n a l v s i s  of var iance was aerformed f o r  publ ic  and 

p r i v a t e  respondents f o r  each of the  20 t a s k s  of education. 

S i g n i f i c a n t  d i f f e revces ,  accepted a t  the  .05 confidence l e v e l ,  

C 
1 were indica ted  on seventeen of the  items. The n u l l  hypothesis  

d t h a t  t h e r e  would be no s i g n i f i c a n t  d i f f e r e n c e s  between 

respondents from publ ic  and p r i v a t e  schools  on each of the  

twenty i tems was re j ec ted  except f o r  t h r e e  items: 

- Loyalty t o  Cnnr,da and the  Canadian way of l i f e  

- A sense of r i g h t  and wrong--a moral standard of 
behavior  

- Enjoyment of c u l t u r a l  a c t i v i t i e s .  and the  f i n e r  
th ings  of l i f e  

The I n t e l l e c t u a l  Dimension was considered s l i g h t l y  

more important than t h e  o t h e r  dimensions by  f o u r  Srouys: 

parents  and educators  from publ ic  schools  and pa ren t s  and 

s tuden t s  from p r i v ~ t e  schools.  Publ ic  educetors  -gave the  

h iqhes t  o v e r a l l  ranking t o  the  I n t e l l e c t u a l  Dimension. 

Publ ic  school s tuden t s  considered the  Soc ia l  Dimension 

most i m p ~ r t a n t  ; p r i v a t e  school educators ,  the  Personal 

Dimension. 

The Froductive Dimension was considered t o  be of 

l e a s t  overs11 i n n ~ r t a n c e  t o  publ ic  and p r i v a t e  school 

educators  ~ n d  ~ r i v a t e  school parents .  Publ ic  school 

s tuden t s  and pa ren t s  considered t h e  Personal Dizension 

of l e a s t  importmce;  p r i v a t e  school s tuden t s ,  tke  Soc ia l  

Dimension. 



Conclusions and I m p l i  c n t ?  m s  ------ --- 
1 Neuwienas hypothesis  ( 1 9 6 6 )  t h a t  p r i v a t e  school 
F 

respondents w u l d  rank the  rel igious-moral  ob j e c t i v e s  

L f i r s t  i s  supported b y  t h i s  study. The t h r e e  r e l i g i o u s  

i tems received the t h r e e  h ighes t  rankings by  a l l  p r i v a t e  

school resoondents.  Contrary t o  Neuwien's hypothesis ,  

t he  i n t e l l e c t u a l  ob jec t ive  was n o t  c l e a r l y  second; r a t h e r ,  

t h e  personal  o b j e c t i v e  received a somewhat h igher  r ~ n k i n g .  

The product ive o b j e c t i v e s ,  o v e r a l l ,  were rmked  lowest. 

I t  may.be important t o  note  t h a t  t h e  p r i v a t e  school 

educators  ranked the  Personal  Dimension as  considerably 

more important than the  I n t e l l e c t u a l ,  although i t  was 

ranked second, x h i l e  pub l i c  school educators  ranked the  

I n t e l l e c t u a l  Dimension a s  most important and the  S o c i a l  

as second. P r i v a t e  s c h ~ o l  parents  d i d  n o t  apree with the  

educators  of t h e i r  schools  on the importance of the Personal 

Dimension s i n c e  they ranked both t h e  I n t e l l e c t u a l  and the  

Soc ia l  as ml3re important then the  Personal  Dimension. 

H e r t z l e r  (1971) s t a t e s  t h a t  the  underlying philosophy 

of Mennonite education runs counter  t o  t h e  p reva i l ing  c u l t u r e  

and so he t h e o r i z e s  t h a t  t h i s  would d i c t a t e  d i f f e r e n t  

p r i o r i t i e s  i n  C ~ U C R ~ ~ O ~  from those of the  pub l i c  school. 

The r e s u l t s  of t h i s  study would suggest  t h a t  the public  

and p r i v a t e  schqol respondents come from d i f f e r e n t  popu- 

l a t i o n  samples when considering t h e  t a s k s  of secondary 

education. P r i v a t e  school parents ,  educators  and s tuden t s  

have d i f f e r e n t  expecta t ions  f o r  the  p r i v u t e  school than 



e corresponding Qroups i n  publ ic  schools  have for ~ u b l i c  

f school. T h e i r  d i f f e r e n c e s  c e n  ~ r f m ~ r f  ly , but no t  e n t i r e l y ,  
I 

be accounted for by p r i v a t e  school resnondents p lac ing  h igh  ,, 
importance on t h e  r e l i g i o u s  i tems and pub l i c  school respond- 

e n t s  considering these  i tems of low importance i n  terms of 

t a s k s  for %he pub l i c  school. However, t h e  r e s u l t s  would 

suggest t h a t  p a r e n t s  d o  no t  want t h e  r e l i g i o u s  t a s k s  omitted 

e n t i r e l y  from t h e  t a s k s  of education. The standard dev ia t ion ,  

e spec ia l ly  of pub l i c  school pa ren t s  and s tuden t s ,  would 

i n d i c a t e  t h a t  a considerable  number of them ranked the  

r e l i g i o u s  tasks as i m ~ o r t a n t  but t h e  disagreement a s  t o  

the  importmce of t h e  r e l i g i ~ u s  t a s k s  would suggest t h a t  

implementing them i n  pub l i c  school would be con t rovers i a l .  

I f  parents  consider  the  religious tasks a s  most 

important t h e y  can e n r o l l  t h e i r  ch i ld ren  i n  one of t h e  

p r i v a t e  schools  which purport  t o  o f f e r  ". . . an e f f e c t i v e  

a l t e r n a t i v e  t o  a purely secular  approach t o  educat ion and 

l i f e . "  That t h e  two p r i v a t e  schools ,  t h e  ME1 and t he  ACS,  

o f f e r  an a l t e r n a t i v e  i s  obviously evident  from t h e  r e s u l t s  

of t h i s  study by the h i g h  p r i o r i t y  s iven  t o  the  r e l i g i o u s  

tasks of education. A quest ion t h a t  a r i s e s  i s  t o  what 

ex ten t  these  f ind ings  are a result o f  the  r e l i g i o u s  i tems 

on the  TSE Opinionnaire and t o  what ex ten t  t h e y  r e f l e c t  

t r u e  d i f f e r e n c e s  of opinion. While t h e  TSE O ~ i n i o n n a i r e  

revealed t h e  obvious r e l i q i o u s  p r i o r i t i e s  of the  p r i v a t e  

schools ,  f u r t h e r  study would be needed t o  examine w h ~ t  

underlying s i m i l a r i t i e s  o r  d i f f e r e n c e s  t h e r e  e x i s t  between 

publ ic  and p r i v a t e  schools t h a t  t he  opin ionnai re  d id  no t  reveal .  



Students  considered the  prepara t ion  f o r  a s p e c i f i c  

vocat ion of g r e e t e r  Importance than d id  educators  by 1 2  

ranks. The educat ional  policymakers should r e c o ~ n i z e  t h a t  

t h e i r  expecta t ions  d i f f e r  from s tuden t  expecta t ions  and, 

t o  some e x t e n t ,  parent  e x p e c t ~ t i o n s  i n  preparing s tuden t s  

f o r  a vocation. This  d i f f e r e n c e  should be considered i n  

planning and d iscuss ing  educat ional  programs. 

Another a r e a  o f  some discrepancy between t h e  expecations 

of s tuden t s  and educators  i s  i n  the  I n t e l l e c t u a l  Dimension. 

S tudents  sugges t ,  b y  t h c i r  r m k i n g  o rde r ,  t h a t  they a s s o c i a t e  

l ea rn ing  w i t h  "possessing knowledge" t o  a g r e a t e r  e x t e n t  than 

educators  do; educators  place the  emphasis on c r e a t i n g  know- 

ledge. P r i v a t e  educators  r ~ n k e d  ~ o s s e s s i o n  of knowledge a s  

l e a s t  important on t h e  TSE Opinionnaire. 

There i s  ~ l s o  cc,?siderable discrepancy,  e spec ia l ly  i n  

t h e  ~ r i v s t e  schools ,  i n  exwectations f o r  t h e  a e s t h e t i c  goals  

of t h e  school. P r i v a t e  school pa ren t s  and s tuden t s  ranked 

t h e  enjoyment of c u l t u r a l  a c t i v i t i e s  a s  t h e  l e a s t  important 

while educators  ranked i t  t w e l f t : ~ .  Man's sense of c i v i c  

r e s p o n s i b i l i t y  i s  another  task which s tuden t s  considered of 

much l e s s  importance thnn d i d  t h e  educators.  

School policymakers would do well  t o  cons ider  the  

imnl ica t ions  o f  the  major d i sc repan t  rankings o f  pa ren t s ,  

e d u c ~ t o r s  and s t u d e n t s ,  whether i t  be i n  adopting new courses ,  

chonning e x i s t i n g  ones,  s h i f t i n g  emnhasis, embarking on a  

~ u b l i c  r e l a t i o n s  program o r  jus t  cont inuing w i t h  t h e  recog- 

n i t i o n  t h a t  s tuden t  and parent  e x p e c t ~ t i o n s  d i f f e r  from 

t h e i r  own. 



Severa l  f a c t o r s  p lace  l i m i t a t i o n s  on the  f ind ings  of 

t h i s  study, Althcugh a represen tn t ive  s~ rnp%e  w a s  intended,  

t h e  r e t u r n s ,  except  f o r  p r i v a t e  school educators  and s tudcn t s ,  

were low (37% t o  55%)  so t h a t  one cannot assume t h a t  t h e  

respondents c o n s t i t u t e  a r e p r e s e n t a t i v e  sample, The sample 

was n o t  r e p r e s e n t a t i v e  a l s o  i n  t h a t  of t h e  pub l i c  school 

pa ren t s  who responded, 34.7% were male, 65.3%, female; of the  

p r i v a t e  school  pa ren t s  who responded, 62.9% were male, 37.1% 

were female. Therefore,  the comparisons made and the  con- 

c lus ions  drawn from t h e  da ta  a r e  based on t h e  respondents 

who may n o t  be a r e p r e s e n t a t i v e  s a m ~ l e  of t h e  t o t a l  poau- 

l a t i o n .  

Recovmendntl r m s  f o r  F u r t h c r  -- Study 

T h i s  s t n d y  L ~ v e s t i s a t e d  t he  o ~ i n i o n s  of R s a r n ~ l e  of 

pub l i c  and p r i v ~ t e  school pa ren t s ,  educators  and s t u d e n t s  

on how t h e y  perceived the  t a s k s  of secondary education. 

The percept ions  o f n r l v a t e  school resuondents would ~ r o v i d e  
/' 

support  t o  J u s t i f y  t h e  ex l s t ance  of p r i v a t e  schools.  Fur ther  
i 

s t u d i e s  could i n v e s t i g a t e  t o  what ex ten t  i n s t r u c t i o n a l  

p r a c t i c e s ,  curriculum content ,  o r  s tuden t s '  b e l i e f s  and 

a t t i t u d e s  r e f l e c t  the  underlying philosophy of t h e  p r i v a t e  

schools.  S tud ies  could a l s o  examine the  nerceived t a s k s  of 

secondary educntion on r e l a t i o n  t o  c e r t a i n  v a r i a b l e s :  incone, 

educntlon, religious beliefs, l i f e  ~ot=ils and occunations.  

This study could be r c ? l i c a t e d ,  i n  part, and a d d i t i o n a l  

dimensions exnlored b y  nn Interview study. Since t h e r e  are  

a considereble  number  of s t u d c n t s  i n  t h e  publ ic  schools  



from a Mennonite background, s t u d i e s  could be conducted t o  

c o m a r e  underlying b e l i e f s  and a t t i t u d e s  o f  Nennonite s tuden t s  
l 

and pare?l ts  from pub l i c  and p r i v a t e  schools.  

Other r e l a t e d  quest lonc t o  examine a re :  (1) Do s tuden t s  

who a t t end  n r i v a t e  schools  d i f f e r  s i g n i f i c a n t l y  from t h e i r  

coun te rpa r t s  i n  publ ic  schools  i n  t h e i r  behavior ,  t h e i r  

a t t i t u Z e  toward  scl lool ,  parents ,  soc ie ty  and l i f e  goals?  

( 2 )  What a r e  the  e f f e c t s  on R s tuden t ,  both short term and 

long term, of having been the  o b j e c t  of . . fin effecti?:e 

a l t e r n a t i v e  t o  a purely s e c u l ~ r  annroach t o  education and 

F a  F 
l i f e .  . . . based on a Chr i s t i an  world view"? 

i 
Cnse s t u d i e s  on ind iv idua l  p r i v a t e  and pub l i c  schools  

could y i e l d  information t h ~ t  might he lp  t o  c l a r i f y  some of 

the  s t e t e d  o r  assumed purnoses of the  school. For examnle, 

ti-,:? NEI wnd t h e  k C S  lack some of the  v o c a c i o n a l - ~ r e p a r n t i v e  

course e l e c t i v e s  t h a t  are a v a i l a b l e  i n  t h e  pub l i c  schools.  

To what e x t e n t  is  t h e  e rn~has i s  then s h i f t e d  t o  academic 

p r e ~ m a t i o n  f o r  post-secondary education? A study of what 

choices  s tuden t s  m ~ k e  upon leavinfi. t he  secondary school 

could be used t o  examine o r  supnort  t h e  school 's  goals .  

Resnondmts r e j e c t e d  some items a s  t a s k s  of t h e  school. 

I n v e s t i p t i o n s  could be made t o  sugzqest what' tasks would 

b e s t  be t ~ u ~ h t  b y  the  school ,  the  hone ,  t he  church, o r  o t h e r  

s o c i a l  i n s t i t u t i o n s .  "The schools  a r e  t r y i n g  t o  do too 

much, " one m r e n t ,  who was a l s o  an educator ,  commented. 

Whnt would a id  o r  h inder  t h e  schools i n  nchleving t h e  

educs t ional  goa l s  t o  meet the   resent and f u t u r e  demands 

of soc ie ty  ? 
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FIGURE 5 

To provide f o r  R wholesome ~ tmoshpore  through 
the presence of C h r i s t i a n  t eachers  nnd s tudents  
who at tempt  t o  apply B l b l i c a l  p r i n c i p l e s  t o  811 
aspec t s  of l t f e .  

To h e l p  the  s tuden t  t o  commit h i s  l i f e  t o  growth 
i n  a r e l n t i o n s h i n  t o  Chr i s t  which r e s u l t s  i n  a 
C h r i s t i a n  l i f e - p h i l o s o p h y  and c h a r a c t e r  r e f l e c t e d  
i n  p e r s o n a l i t y  and a t t i t u d e ,  

To communf c a t @  t o  the  s tuden t  tho primary i m -  
portance of the Biblo f o r  the development of a 
proper concept of knowledge and f o r  a guide 
t o  everyday l i f e ,  

To confpont each s tuden t  w i t h  the  s p e c t m  of 
knowledge - s o c i a l  and natural sc iences ,  ~ r t s ,  
and h tmsn i t i e s  - and t o  stirnu9ate each s tuden t  t o  
exnlore  h i s  p o t e n t i a l  for c r e a t i v i t y  i n  d l s i -  
p l ined  thought,  co~munica t ion ,  and l i v i n g ,  

To l e a d  t h e  s tuden t  t o  ~ d e q u s t e  sslf-under- 
standing,  se l f -evnlunt ion ,  nnd self-acceptance,  

To  en large  the s t u d e n t ' s  c ~ p a c i t g  t o  r e l a t e  t o  
o the r s  w i t h  s e n s i t i v i t y  and respec t ,  and t o  
form memingrul  r o l ~ t i o n s h i p s ,  

To promote i n  the  s t u d e n t  qur i l i t i e s  of respons ib le  
c i t i z e n s h i p  and P w i l l i n g  respec t  for l a w  nnd 
a u t h o r i t y .  

To h e l p  o ~ c h  adolescent  i n  h is  p a r t i c u l a r  s t ~ g e  
of physicnl ,  s o c i a l  and emotional. development 
wi th  ernphssis upon p o p s r  h e a l t h  habits and 
r s c r e a t i v o  leisure p u r s u i t s ,  

9, To promote a r e l a t i o n s h i p  of cooperat ion and 
understanding between t h o  pa ren t s  cnd the school 
i n  mat tors  of mutual concern, 

10, To f o s t e r  i n  t h e  s tuden t  an a p p r e c l s t i o n  f o r  h i s  
homo and the  vsluss of C h r i s t i a n  fsmi ly  l i v i n ~  
and t o  encournge bjrn t o  n n r t i c i n a t e  more f u l l y  
i n  t h e  l i f s  ~ n d  the misslon of the  church. 
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TABLE 4 

TSE OPINIONNAIRE : 
mANS AND STAVDARD DRVPArPlOl\rS 

F O R  PATIENTS, RI)U C A T O R S  AND STUI>FP!TS 

GROUP MF,AN . STD DE'X 

P a r e n t s  
Publ i c 
P r i v a t e  

Educa tors  
Public 
P r i v n t e  

TASK 2 - Comunica t ion  of Knowledge 

Paren ts  
Publ 1 c 
P r i v a t e  

Educators  
Pub l i c  
P r i v a t e  

Student  s 
Pub1 i c 
Private 



TABLE 4 (cont in :  2d) 

- .  
TASK 3 - Creation of Knowledge 

GROUP M E A  N STD DEV. 

Parents  
Pub 1. i c 
P r iva te  

Educn t o r s  
Pub1 ic 
Pr iva te  

S tudents  
Pub l i c  
Private 

TASK 14 - Desire f o r  'Knowledge 

GROUP PLEAT3 STD DEV, 

Parents  
Public 
Pr iva te  

TASK 5 - Religious Knowledge 
GI? OU P M E A F  STD DW. 

Parents 
rublic 
Private 

Educnto~s 
Publ i c 
Pr iva te  

Students  
Publ i c 
Privn t o  



TABLE 4. (cont inued)  

--. ..... 
TASK 6 - Man t o  Fami ly  

1 GROUP MEAN 
t 
P 
I Parents  
i 4.673 Public  4.553 

Pr iva te  5.@59 

Educators 4 . 578 
Public 4.077 
P r i v ~  t e  5.263 

Students  
Publ t c  

4.403 
4.401 

P r i v a t e  4 4 ' 3  

'I 
-- -, . - L .  - .  . -- . - - , 

TASK 7  - Mnn t o  Fellow Mnn 

GROUP K E A W  

Parents  
Pub1 i c  
P r iva te  

Educntors 
h b i i c  
P r iva te  

Students  
Public 
P r i v a t e  

GROUP W, P 1J 

Pa ren t s  
Publ ic  
Privnto 

E d u c n t o r s  
Publ f c 
P r i v a t e  

Students  3  eh39 
Pub1 i c  11.2141 
P r i v ~ t e  

. -  ---- - - -  
3.703 

STD DEV. 

STD IIEV. 



TABLE 4 (continued) 

... . . . . . . . . . . . .  , _ . _ .  _.,.____I___..--- - - -1  .-.. --,.-... . . . . .  

TASK 9 - Man to Country 
GROUP NEAN STD DEV. 

P a r e n t s  
Pub l i c  
P r i v ~ t e  

Educa tors  
Pub l i c  
P r i v a t e  

Students  
Public 
P r i v n  te 

TPSK I 0  - El~n t o  Wor ld  

GROUP STD DEV. 

Pnrents 
P u b l i c  
P r i v a t e  

Educe tors 
Pub1 i c  
Private 

S t u d e n t s  
Public '  
P r i v a t e  

TASK 1 1 - Phys i. cql- 

GROUP 

P a r e n t s  
Publj  c 
P r i v a t e  

Educn t o r s  
Pub3 i c  
P r i v n t e  



TABLE b (continued) 
... ............. ... - -- . . . . . . . . . . . . .  . . . . . . . . . . . . . . . . . . . . . .  - -- , 

TASK 1 3  - k l m n t i o n ~ l .  

GROUP 

Paren ts  
Pub l i c  
P r i v a t e  

Educa tors  
Publ ic  
Privnte 

Students  
Publ ic  
P r i v a t e  

STD DEV. 

S tudents  
Publ. i c 
P r i v a t e  

--__ _.  . _, . ,_ __ ........ -. .... .__._ -. --- - 

TASK 14 - Rel ig ious  

GROU ? N E A M  S?D DEV. 

Paren ts  
Publ ic  
PrSvnte 

Educ rl t o r  s 
Pub2 i c 
Pr ivnto  

S tudents  5 . 0[;9 2.OP3 
Publ ic  2.1 57 1,760 
P r i v n t e  S.bQ6 

- -  - 
1.773 

---- . - . . . . .  . - . - .- - 



TABLE 4 (cont inued)  

TASK 15 - Pesthetic 

Parents 
Public 
P r i v a t e  

Educators 
Public 
Private 

3.977 
3.960 
14. oao 

Studen t s  3.353 
Pub1 ic 3,678 
Priv~te 3.242 

I_. -..- - - I. _ ^  * - _ _  .. ̂ - - -  " - -" 

TASK 16 - Vocnt-Lon - Service 
GROUP 

I PrnAN 

Students 
Publ ic 
P r i m  te 

STD DEV. 

TASK 17 - Vocat ion - Selective 

Parents 
Public 
Private 

Educators 
Public 
privnte 



70 
TABLE 4 (cont inued)  

GROUP ?IEAN1 STD IIEV. 

P ~ r e n t s  
Publ ic  
P r i v a t e  

E d u c ~  t o r s  
Pub1 i c  
Pr iva  ts 

Students 
Public  
P r i v n t e  

TASK 19 - Home and Family 
, 

GROUP ~~~~N STD DEV, 

P l l r e n t s  
Publ~ i c 
P r i v a t e  

P A . .  P. - + - - - 
A > U U \ r r a  U U 1 ' 3  

Pub l i c  
P r i v ~ t e  

Students 
Pub1 ic 
P r i v a t e  

. . . . . .  .. . .  -,.11, .--1.. .. -, _. - . . . . . . . . . . . . . . . .  *.. . . . . . .  - .  . . . . . . . . . . . . . . . . . . . . . . _ . . .  -" ....... -. 

TASK 20 - Consumer 

P a r e n t s  
Public 
P r i v ~ t e  

Rduca t o r s  
Public 
P r i v a t e  

S tudents  
Fubl- ic  
P r i v n t e  

3.981 1 a447 
4.056 1.461 
3. he0 1 . 2 w  
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Dzsr Student: 

I am asking for about twenty minutes of your time to complete an 
opinionnairc on TH3 TASKS OF SECCNDAH EDUCATION. 

The opinionn2.ire is designed to find out what you think are the 
importan: tasks of secondary ~chool education. It is not a test 
of knovledge or skill. 

The opinioansire consists of two sections. In the first section, 
you are asked to prov,7ide certaia information about yourself - but 
your name i s  not required. In the second section, you are asked to 
rank twenty tasks of secondary education in order of importanze to you 
starting with the most important. 

I thank you in advance for taking the time to complete the opinionnaire. 
The information will be useful for planning and evaluating educational 
goals. 

Yours truly, 

W. G. Thielmann 
Simon Fraser University 
Graduate Studies 



Dear F 3 r e n t s  and r d u c z t o r s :  

I am zsltlng f o r  a k c u t  twenty  r.- : latea o f  your t ime t o  corilplete a n  
o p i n i o n n z l ~ e  on T:3" A TASXS CH SZCCMDARY EDUCATION. 

The o p i n t c n n a i r e  i s  d e s i g n e d  t o  f;nd o u t  what you t h i n k  a r e  t h e  impor- 
t a n t  t a s k s  of  secoz3ary  s c h o o l  e d c c a t i o n  ( z r a d e s  8 t o  1 2 ) .  I t  i s  n o t  
a t e s t  05 knowledge o r  s k i l l .  Your r c s p o n s e  w i l l  be used  i n  a s t u d y  
(1) t o  conpore  o p l ~ i o n s  o f  p z y c n t s ,  e d u c e t o r s  and s t u d e a t s  and 
(2) t o  c o r ? a r e  o p i n i o n s  from t h p s e  i n  p r i v a t e  s c h o o l s  w i t h  t h o s e  i n  

p u b l i c  s c h o o l r  . 
The o p i n i o n n a i r e  c o p - s i s t s  o f  t x ~ o  s e c t i o n s .  I n  t h e  f i r s t  s e c t i o n ,  you 
a r e  a sked  t o  p r o v t d e  c e r t a i n  i n f o m z t i o n  ahout  y o u r s e l f  - b u t ,  you 
w i l l  n o t e ,  your  nzae i s  n o t  r c q u i r d .  I n f o r m n t i o n  2nd o p i n i o n s  w i l l  
n o t  b e  i d e n t L f i e d  ~ d t h  i n d i v i d u a l s .  I n  t h e  second s e c t i o n ,  you a r e  
asked t o  r a n k  twenty  t a s k s  of  ~ e c o n d a r y  e d u c a t i o n  i n  o r d e r  o f  impor- 
t a n c e  t o  you s t a r t i n g  w i t h  the  most i m p o r t a n t .  

The Bcard o f  S c h o ~ l  T r u s t e e s ,  F b b o t s f o r d  School  D i s t l - i c t ,  M r .  Fl. J.  
Mouat, D i s t r i c t  S u p e r i n t e n S e n t  o f  Schoo l s  and t h e  p r i n c i p a l s  o • ’  t h e  
p a r t i c i p a t i n g  p u b l i c  and p r i v a t e  secondary  s c h o o l s  h a v e  s g r e e d  t o  
c o o p e r a t e  w i t h  me i n  t h i s  s t u d y  which i s  under taken  c s  p a r t  o f  n 
Gradua te  Progrnmme a t  Sirron F r ~ s e r  U n i v e r s i t y .  T h e . i n f o r m a t i o n  
(v~h ich  w i l l  he f i l e d  w i t h  t h e  School  Board end t h e  p r i v a t e  s c h o o l s )  
c o u l d  p rove  u s e f u l  f o r  e v a l u a t i n g  2nd p l a n n i n g  e d u c a t i o n a l  g o a l s .  

If you have any i n q u i r i e s  abou t  t h e  purposes  o f  t h i s  s t u d y ,  you a r e  
i n v i t e d  t o  c a l l  853-4525 e f t e r  5:00 p.m. 

I t h a n k  you i n  advance f o r  t a k i n g  t h e  t ime  t o  comple te  t h e  o p i n i o n n a i r e .  
I wish i t  r e t u r n e d  tomorrow. 

Yours t r u l y ,  

Wal te r  G .  Thielmann 
Simon Frnucr  U n i v e r s i t y  
Gradua te  S t u d i e s  

Not<?: I F y o u  vish a svmmnry of  the r e s u l t s  you may c a l l  t h e  nurnbcr 
obo~lc: o r  c n c l o s c  your name and a d d r e s s  on o s c l ~ ~ i r n t e  s h e c t  of 
p,?p<';. . 



2. Schxl i.s?ociated with: Abhotccor? School 3istrict 

Abbotsford Chris t i m  School 
1 

0th~: 

3 .  S e x :  Male 

Female 

4. Beligio~s affiliation: 

5. For STUDENTS: check grade enrolled in - 8 - -- 

6. For EDUCATORS: a) years of teaching 3 or less 

4 to 10 

more than 10 

b) University dcgrce conpltted Yes 

no 

7. For PAPSNTS: a) education completed: grsde 9 or less 

grade 10 to 12 

some post high school 

University or Colicge 

b) snuunl incor:!c [or hczd of household: 
1~:;s i i lnn $10,003 



i 

What Arc Yorir Er.pccc:rions of t h e  Secondzry School?  

THE TASKS OF SECOXDLIRY EDUCkkTI' N 

I 1 ,  c o n t i n u i n g  d c s i r c  f o r  knowledge - t h e  I 11. Knowledge o f  world a f f a i r s  and t h e  / i r l o u i r i n g  mind. i n t e r - r e l a t i o n s h i p  emong peop les .  

I I - - --- 
/ 2 .  1 fund o f  inforniot ion nbout many t h i n g s .  12. Manegenient o f  pe r sonn l  f i n a n c e s  and 
I wise  buying h a b i t s .  
i 

/ 3. Em?hasis on l i f c  work t h a t  w i l l  be of  13. In fo rma t ion  and guidance f o r  w i se  
/ s e r v i c e  t o  Cod and s o c i e t y .  o c c u p a t i o n e l  c h o i c c .  

1 5. A feeling f o r  o t h e r  peop le  and t h e  a b i l i t y  15. Enjoyment of  c u l t u r a l  c c t i v i t i e s  - 
I r o  l i v e  and work i n  harmony. t h e  f i n t  r t h i n g s  of  l i f e .  

I 
1 4. Loya l ty  t o  Cznada and t h c  Canadian way 

? o f  ' l i f e .  ' 

6. S p c c i o l i z e d  t r ~ i n i n g  f o r  placement on a 1 16.  Kno~o!dge cf t h e  X i h e ,  Cod nn.' !<is 
s p c c i f i c  job. 1 r c l c t i o n s h i p  t o  people .  

! 

14. An emot iona l ly  s t a b l e  pe r son  - 
prcpnrcd f o r  l i f e ' s  r e a l i t i e s .  

9 .  A n  a p p r e c i a t i o n  f o r  t h e  homc and t h e  
v a l u e s  of family  l i v i n g .  

-- I- ---.- 
7 .  E i f i c i c n t  u s e  of  t h e  3 R ' s  - t h e  b a s i c  I 17. An under s t and ing  of  govcrnmcnt and a 

19. Develop C h r i s t i s n  v e l u c s  and l i f e  
philosopliy.  

, t o o l s  f o r  z c q u i r i n g  and communiceting 
I knowledge. 

10 .  T l ~ c  horncrna!t.::~g 2nd hnndymcn s k i l l s  
r e l n t c d  t o  f ami ly  l i f e .  

s e n s e  of c i v i c  r e s p o n s i b i l i t y .  

20. A s e n s e  of  r i g h t  end wrong - a morzl 
s t andord  of behav io r .  

8. Thc h ~ h i t  o f  wcighing f a c t s  2nd 18 .  b w e l l - c s r c d , f o r ,  wel l -developed 
i n . ? z i n n t i v c l y  *-pplying t h e n  t o  t h e  body. 
s o l u t i o n  o f  problems. 1 

Adapted from 

Downcy, Seagcr  and Slagle 



SECTTON T:*'3: THE TASKS O F  SECONDARY EDUCATION 

I n s t r u c t i o n s  --- 
To complete t he  op in ionna i r e  you are asked t o  s tudy  t h e  20 t a s k s  of 

secondzry educ.-tion l i s t e d  on the  oppos i tc  page. Y o u  could csk, "What 

do I expect t he  school  t o  do?" Decide which t a s k s  you would cons ider  

t o  be mos: impor tan t ,  which l e a s t  important and which would rank some- 

where inbctween. Then on the  form below, rank the  items from most i m -  

portant  t o  l e a s t  important  according t o  your opinion.  P lace  t h e  t a sk  

numbers i n  t h e  boxes below. Use each number only once. 

- The ONE most important  t q s k  
--- 

The next  TWO most important t a s k s  
a_.-- 

-.-- 
I- 

-- 

The next  THREE most impor tsn t  t a s k s  

I I- --i [---I i---- 
1 The next  FOUR 

--..-. -- . - . - r  

lz-1 1-[ T I I ~  next TWO most important t a s k s  

11 The ONE l e a s t  important t a s k  

COMMENT : 
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2339 Imperial Street 
Clembrook,  B. C, 
Kay 8 ,  1974 

I wish t o  o b t a i n  your permission t o  conduct 3 study 

of "Tile Tasks of Secondary Educatioa;" in your school. 
with a sample of parents, educators and s tuden t s .  

The study could provide s m e  valuable i n s igh t  into 
ques t ions  of central j . . ~<po r t :~nc ,  to edusations'b policy- 

makers in the  school  d i s t r i c t ,  k copy of t h e  s tudy  

would be presented t o  t h e  s choo l  board. 

I am attaching a copy of part  of my r e s e ~ r c h  proposa l  

and the opinior;naire I in ten. .  t o  use,  

Yours t r u l y ,  

Walter G .  Thielnann 

Graduate Studies, SFU 

Cornnent : 



P A R T M E N T  OF EDUCATION 

- 
OFFICE OF THE DISTR(CT SUPERINTENDENT OF SCHOOLS 

2343 MCCALLUM R O A D  

ABBOTSFORD 

May 14?;h, 1974. 

M r .  Walter G. Thicirnam , 
2339 Impria3 S t s e c t ,  
Clearbrook,  B.C. 

Dear Mr. Thi el nann: 

The Board o f  School T r w - t e w  and th? S e c o d n r y  P r j n c i p n l s  have 
agreed t o  co-oycr::?.~ with you i n  your Mnstcr's Ikgree ctudy t o  t h e  ex t en t  
t h a t  ycu may xaxple op2nion of c tuden t s  ant?. r a r e n t s  an3 t ~ a c h c r s  i n  t h e  
Secondw y Schoo! s, t h t  i r ,  in Abtgt ?ford Senior  Scconclary , Abbotsford 
J u n i o r  Secondary, Clvar'crook J u n i o r  Sccnnriary, Yale J a n i o r  Scconciarg an6 
W . J .  Mouat Secondnry Schoo!~. 

Speaking on '--"--l$' - C  C L -  D - < - - < v k - . l -  I t . t i T 1  m c - c i i r . ~  T m l l  +ha+ thp LJtLJiC4.h .L U L  ~ L - L  a A , . ~ J & A A . L ~  - - - A .  L+.~.~.*- ,, w - -.a-v 

P r i n c i p a l s  f ee l  t h a t  t h c  s - c ~ l i n ~ :  method j s a goxl  olie, but' t hey  have 
d i s t i n c t  raserva t j .ons  sbox.1- t1n.e inc",rrrment you Ere going t o  use t o  sanple 
opinion. They a r e  m ~ e w h n t  d? . s sn jwin ted  i n  ,?.his, bu t  f e e l  t h z t  ' t hey  
would like t o  g ive  you scne s u p p r t  i n  your  I";astcrls Degree Programrnc. 
They f ee l  t h z t  t h e r ~  is 3 q::cstion as  t o  how valid t h e  r e s u l t s  produced by 
t h i s  method will he and t h c r e  is a ques t ton  i n  t h e  n inds  of  t h e  P r i n c i p a l s  
who were p re sen t  as t o  wht i.s go ins  t o  happen t o  t h e  rcsu? . t s  opce you have 
them. I h w e  been asked by t h c  S::condi!. y If'ri.nciyals t o  t e l l  you t h i s  and 
I an g iv ing  you t h i s  i n f o r m t i c n  st t h e i r  s p c c i f t c  reques t .  

The I ' r inc ipa l r :  v m t  ne t o  m:&e i t  c l e a r  t o  you t h a t  thifi  must no t  
involve a ~re : : t  d e a l  o f  extra work on b n h a l f  3f  P r i n c i p a l s  and s t a f f  dur ing  
t h e  next  two months ruld t he re  i s  j u s t  no way they  can givc t h a t  time. They 
feel  t h a t  you rri:~st rake c c r t o i n  i h a t  your inst . ruct ionr ,  a r e  c l e a r  enough co 
t h a t  they  ccu: be fo? low~~c!  by r n r e n t n  2nd s t ;~r?er , t s  whcr arc  asked t o  anowcr 
t h e  ques t ionnai re .  

Yours very t r u l y ,  

W. J . !violtat , 
D i  s t r i . c  t Superintendent  of  Schools. 


