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A b s t r a c t  

The word vocabu la i r e  is de f ined  by  ~ o b e r t l  as fo l lows:  

ensemble de mots dont  d i spose  une personne.  It w a s  my goa l  

i n  doing t h i s  r e s e a r c h  t o  s tudy  t h e  spoken vocabulary of  t h e  

c h i l d r e n  i n  an e lementary  schoo l .  I n  t h i s  school  some of  t he  

teach ing  is done i n  French, f o r  c h i l d r e n  whose mother tongue 

i s  assumed t o  be French.  I wanted t o  f i n d  o u t  how the  know- 

l edge  of t h e s e  c h i l d r e n ' s  French vocabulary compared wi th  the 

vocabulacy of  c h i l d r e n  of s i m i l a r  age i n  t h e  Province of  Quebec, 

and how w e l l  equipped they  would be t o  communicate w i t h  o t h e r  

French speaking c h i l d r e n  of  t h e  s a m e  age .and school  l e v e l .  

Thes i s .  

It is my t h e s i s  t h a t :  

" t h e s e  c h i l d r e n  have some b a s i c  knowledge of 
French, 

t h a t  t h i s  b a s i c  knowledge is developed by 
t h e  teach ing  i n  French t h a t  is  done i n  school ,  

t h a t ,  a t  t h e  t i m e  of  t h i s  t h e s i s ,  (March 1970) ,  
w i t h  a few excep t ions ,  t h e  c h i l d r e n  observed 
d i d  no t  use  French as a language t o  communicate, 

t h a t  French is, aga in  w i t h  a few excep t ions ,  
t h e  second language of  t h e s e  c h i l d r e n  and can 
n o t  r e g a i n  t h e  s t a t u s  of mother tongue u n l e s s  
they  r e c e i v e  i n s t r u c t i o n s  i n  how t o  u se  i t  i n  
t h e i r  everyday l i v e s ,  

t h a t  one of  t h e  f i r s t  s t e p s  i n  t h i s  d i r e c t i o n  
is t o  t each  t h e s e  c h i l d r e n  a ve ry  e lementary 
and p r a c t i c a l  vocabulary." 

Paul  Rober t .  ~ i c t i o n n a i r e  alphabi. t i q u e  and analogique de  
l a  langue f r a n ~ a i s e .  P a r i s  1967. Soc ie t6  du nouveau L i t t r 6 .  



Methodology. 

To test  t h e  vocabulary of  t h e s e  c h i l d r e n  and compare 

it w i t h  c h i l d r e n  i n  Quebec, a  v e r s i o n  of  Wat t s '  Vocabulary 

t e s t  f o r  young ch i ld ren1  w a s  used w i t h  words taken from t h e  

Vocabulai re  o r a l  d e s  e n f a n t s  de 5 % 8 ans  au Canada f r a n c a i s  

publ i shed  by Robert  and ~ i s h l e  P rg fon ta ine  i n  1968. 2 

Three age groups w e r e  s t u d i e d ;  c h i l d r e n  i n  t he  f i r s t  

grade,  some of whom w e r e  seen  b e f o r e  school  began, and 

c h i l d r e n  from t h e  second and t h i r d  grades .  

Conclusion.  

These a r e  my conc lus ions :  

1. The c h i l d r e n  I s a w  i n  M a i l l a r d v i l l e  know 

some fami ly  French when they  e n t e r  s choo l .  A f t e r  a year  or 

two a t  t h e  school  Notre-Dame de Fatima, where French i s  

t augh t ,  t h e i r  knowledge of  French vocabulary i n c r e a s e s  sub- 

s t a n c i a l l y  a s  t h e  fo l lowing  f i g u r e s  show: 

Grade 1 26.6% 
Grade I1 60.6% 
Grade I11 6% 

2 .  I f  w e  compare t h e  vocabulary of the  c h i l d r e n  

a t t e n d i n g  t h e  school  Notre-Dame de Fatima w i t h  t h e  vocabulary 

of  a f i v e  yea r  o l d  French speaking c h i l d  i n  t he  Province of 

Quebec, as compiled by Robert  and ~ i s b l e  PrGfontaine we f i n d  

t h e  fo l lowing  r e s u l t s :  I n  Grade 1 t h e  c h i l d r e n  know 23.9% 

of t h e  words known by t h e  c h i l d  from ~ u g b e c .  I n  Grade 11 i t  

is 54.4%, i n  Grade 111 it is  61.1%. From t h i s  I conclude t h a t  

Robert  P rg fon ta ine  . ~ i s t ? l e  Prgf on ta ine  . Vocabulai re  O r a l  - - 

d& e n f a n t s  de 5 3 ' 8  ans  au Canada f r a n c a i s .  Beauchemin 1968. 



iii 

the  ch i ld ren  interviewed i n  M a i l l a r d v i l l e  could use French 

t o  communicate although French i s  f o r  them a  second language. 

3 .  My s tudy shows t h a t  t h e  vocabulary now i n  

use i n  the  reading books a t  the  school Notre-Dame de Fatima 

i s  not  a  p r a c t i c a l  one adapted t o  the needs of the  ch i ld ren  

I interviewed.  
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Chapter I 

What i s  a  vocabulary s tudy?  A b r i e f  review of what 

has  been done s o  f a r  i n  t h i s  f i e l d  w i l l  answer t h i s  ques t ion  

and s i t u a t e  the  p r e s e n t  r e s e a r c h .  

Among t h e  numerous a s p e c t s  of language s t u d i e s ,  

vocabulary and the  s t a t i s t i c a l  work it  involves  have been 

some o f  t h e  l a s t  t o  be recognised  as va luab le  and necessary  

d i s c i p l i n e s .  The s tudy  of words preceded the  modern approach 

t o  l i n g u i s t i c s .  Etymology and l ex i co logy  have always 

f a s c i n a t e d  s t u d e n t s  of language b u t  i t  i s  i n  t he  l a s t  30-40 

y e a r s  t h a t ,  f o r  theore  t i c a l  and s c i e n t i f i c ,  p r a c t i c a l  and 

pedagogical  reasons ,  word counts ,  f requency and range of 

vocabu la r i e s  f o r  most European languages have become 

impor tan t .  Most of  t he  e a r l y  work w a s  done by compiling the  

words from t h e  l i t e r a t u r e .  Before t he  X I X  cen tu ry  the  

spoken language w a s  cons idered  langue v u l g a i r e  t o  d i s t i n g u i s h  

i t  from t h e  langue c l a s s i q u e  found i n  t he  g r e a t  l i t e r a r y  works. 

This  a t t i t u d e  is  s t i l l  found to-day and it  is no t ,  t h e r e f o r e ,  

s u r p r i s i n g  t h a t  i t  in f luenced  most vocabulary s t u d i e s .  

Although the  i n t e r e s t  of  t h i s  r e s e a r c h  i s  i n  French,  

work done i n  o t h e r  languages w i l l  a l s o  be considered..  Engl ish  

s t u d i e s  have no t  on ly  i n f luenced  t o  a  g r e a t  degree  t he  s t u d i e s  

done i n  French b u t  have, i n  r e c e n t  work, a l s o  shown r e s u l t s  

which t ranscend  n a t i o n a l  languages .  

Beginnings.  

When we speak of  t he  a n c e s t o r s  of the  vocabu la r i e s  of 



to-day we must go back a  few c e n t u r i e s  t o  Timothe Br igh t  

who publ i shed ,  i n  1588, a  f i r s t  book of shor thand c a l l e d  

c h a r a c t e r i e :  An a r t e  of s h o r t e ,  s w i f t e ,  and s e c r e t e  w r i t i n g  

by c h a r a c t e r  .' I t  d i d  n o t  p re tend  t o  be comprehensive s i n c e  

i t  inc luded  on ly  559 words b u t  it was a  f i r s t  e f f o r t  i n  some 

s o r t  of s i m p l i f i e d  and p r a c t i c a l  compi la t ion  of words. We 

must w a i t  f o r  ~ a t h a n i e l  Ba i ley  (1721) f o r  the  f i r s t  a t t empt  

t o  r eco rd  the  complete Engl i sh  vocabulary.  

I n  France 1 'abbg de 1 ' ~ ~ g e  publ i shed ,  i n  1776, h i s  

I n s t i t u t i o n  des  sourds-muets.* H i s  work l i s t e d  1800 words 

which he judged t o  be e s s e n t i a l  f o r  young deaf-mutes i n  

o r d e r  f o r  them t o  r e c e i v e  an educa t ion  i n  French.  H i s  

c o n t r i b u t i o n  t o  t h e  f i e l d  i s  t o  be no ted  because,  i n  a  

pe r iod  when on ly  the  langue Q c r i t e  w a s  cons idered  t o  be of a n y  

va lue ,  he inc luded  i n  h i s  l i s ts  the  words t h a t  were found more 

commonly i n  conve r sa t ion  as w e l l  a s  i n  read ing  m a t e r i a l .  

I n t e r e s t i n g  as t h e s e  two prev ious  e f f o r t s  were i t  was 

t o  be F.  W .  KXding, a  German, who, wi th  h i s  monumental work 

~ ; u f i g k e i t s w & t e r b u c h  d e r  deutschen Sprache publ i shed  i n  1898, 

was t h e  real a n c e s t o r  of a l l  modern r e s e a r c h  i n  t he  f i e l d .  

H e  w a s  t he  f i r s t  one t o  make use  of f requency counts ,  which 

have been widely  used e v e r  s i n c e .  H e  showed t h a t :  

1 
Char l e s  C.  F r i e s ,  Ai leen  A .  Traver ,  Engl i sh  Words l i s t s .  
Ann Arbor, Michigan. The George Wahr Publ i sh ing  Co. 1965 
p .  2 .  

G .  Gougenheim, R .  Michea, P  . Rivenc, A .  Sauvageot . 
l ' e l a b o r a t i o n  du f r a n c a i s  fondamental ( ler  degre)  P a r i s ;  
D id i e r ,  1964 p .  2 4 .  



" s u r  un corpus  de 11 m i l l i o n s  de mots (que) 
l e s  15 mots les p l u s  employes r e p r e s e n t e n t  25% 
de t o u s  l e s  mots d 'un t e x t e ,  (que) l e s  66 mots 
les p l u s  employes en  r e p r e s e n t e n t  50% e t  l e s  
320 l e s  p l u s  employes 72%. Avec un vocabu la i r e  
compose seulement de  320 mots on p o u r r a i t  donc 
comprendre l e s  t r o i s  q u a r t s  de n ' impor te  que l  
t ex t eu .1  

Research done i n  ~ n g l i s h  and i n  French from w r i t t e n  works. 

Although w e  w i l l  mention them very  b r i e f l y ,  t h e  

importance of t he  fo l lowing  r e s e a r c h e r s  was g r e a t ,  and t h e i r  

work a s t e p  l ead ing  t o  t h e  r e sea rch  of to-day. 

I n  1904 t h e  Rev. J. Knowles publ i shed  The London p o i n t  

system of read ing  f o r  t he  b l i n d  us ing  f o r  h i s  sou rces  t h e  

B ib l e  and v a r i o u s  w r i t t e n  works .2 With Eldr idge  I s  - Six  

thousand common Engl i sh  words f o r  u n i v e r s a l  u se s  ( h i s  m a t e r i a l  

was ga the red  from newspaper a r t i c l e s ) ,  Ayres '  Measuring s c a l e  

f o r  a b i l i t y  i n  s p e l l i n g  (from l e t t e r s  w r i t t e n  by i n d i v i d u a l s )  

and Dewey's The r e l a t i v e  frequency of  Engl i sh  speech sounds, 

aga in  publ i shed  f o r  t h e  b e n e f i t  of s tenographers  and c o l l e c t e d  

from a l l  a v a i l a b l e  sou rces  of  w r i t t e n  m a t e r i a l ,  w e  come t o  

t h e  1920 I s  and the  works o f  Horn and Thorndyke. 

The t e a c h e r ' s  word book of 10,000 words, which Thorndyke 

publ i shed  i n  1921, is s t i l l  cons idered  e s s e n t i a l  to-day . 
It is the  most comprehensive s tudy  e v e r  done of the  vocabulary 

1 
B e r t i l  Malmberg, L e s  nouve l l e s  tendances de l a  l i n g u i s t i q u e .  
P a r i s .  P re s se s  u n i v e r s i t a i r e s  de  France.  1966 p.286. 

F r i e s .  op.  c i t .  p .  25. 

F r i e s .  op.  c i t .  p .  4-18. 

F r i e s .  op.  c i t .  p .  21-23. 



of t he  Engl i sh  language and, i n  i t ,  he f i r s t  in t roduced  the  

range of the  words t o  t he  f requency,  judging i t  important  

t o  know how many sou rces  use t he  same word and how widely i t  

is  used.  Like h i s  p redecessors ,  he ga thered  h i s  m a t e r i a l  

from books b u t  he used  a  much g r e a t e r  v a r i e t y  of sources  

r e p r e s e n t i n g  about  fou r  m i l l i o n  words. It is  impossible  t o  

do any r e s e a r c h  i n  the  vocabulary f i e l d  even i n  languages 

o t h e r  than Engl i sh  w i thou t  being r e f e r r e d  t o  t he  work of 

Thorndyke, s o  much i s  he,  i n  s p i t e  of  a l l  the  c r i t i c s  of h i s  

work, cons idered  t h e  u l t i m a t e  i n  word count ing .  

Less  monumental b u t  a l s o  worthy of  a t t e n t i o n  is  the  

work of  Horn.' H i s  Basic  w r i t i n g  vocabulary was a  compila t ion 

of a l l  t h e  w r i t i n g  vocabu la r i e s  of t he  time and t h e  r e s u l t ,  

he found, was ve ry  much i n  agreement wi th  t he  work of Thorndyke 

I n  French,  a t  about  t h e  same pe r iod ,  researchesewere  

a l s o  begun which were t o  l a y  the  bases  of f u t u r e  endeavors 

i n  t h i s  f i e l d .  The f i r s t  two works which w e  w i l l  now 

d e s c r i b e  were publ i shed ,  s t r a n g e l y  enough, i n  t he  United 

S t a t e s .  We w i l l  have t o  w a i t  till 1938 f o r  a  t h i r d  work t o  be 

publ i shed  by Belgian pedagogues. 

The f i r s t  d i c t i o n n a i r e  de  fr6quence du f r a n g a i s  was 

publ i shed  by V .  A .  C .  Henmon i n  1924, wi th  t h e  t i t l e ,  A French 

Word Book Based on a  Count of 400,000 running Words. For 

t he  f i r s t  p a r t  of h i s  work he chose 5,000 words from the  

d i c t i o n a r y ,  words which he  cons idered  the  most i n  u s e .  Then, 

1 
F r i e s .  op.  c i t .  p .  16 .  



w i t h  t h e  h e l p  of  some secondary school  t e a c h e r s ,  he  s t u d i e d  

many l i t e r a r y  works mainly from t h e  second h a l f  of  t h e  XIX 

c e n t u r y . l  The work of Henmon was t o  be  a s t epp ing  s t o n e  f o r  

Vander Beke who undertook h i s  French Word Book f o r  t he  

Committee on I n v e s t i g a t i o n  of  t he  Modern Language Study i n  

2 
1935. Like Henmon he  g i v e s  g r e a t  importance t o  t h e  range 

of t h e  vocabulary a s  compared t o  t h e  f requency.  It has  been 

one o f  t he  main c r i t i c i s m  o f  t h i s  work t h a t ,  because of the  

t e x t s  chosen f o r  t h e  enqui ry ,  some o f  t he  words he l i s t s  

wi th  h igh  f requency do n o t  belong t o  a modern vocabulary.  

I n  1938 F r&re  Gonzalo Ca r lo s  (M. ~ r i s t i z a b a l )  publ i shed  

a l i s t  of words taken from le t ters  w r i t t e n  by c h i l d r e n  and 

a d u l t s .  From 5,525 t e x t s  w i th  a t o t a l  of 460,727 words he 

s e l e c t e d  12,038 of  which 4,329 had a frequency of more than 

10 .  Th i s  s t u d y  was accomplished f o r  t he  purpose o f  he lp ing  

c h i l d r e n  wi th  t he  or thography of  French i n  school .  

Bas ic  Languages. 

It was c e r t a i n l y  l o g i c a l  t h a t  one of t he  s t e p s  of t h e  

vocabulary s t u d i e s  would be t o  go beyond t ak ing  s t o c k  of the  

wea l th  of  words t he  d i f f e r e n t  languages had accumulated s o  

f a r .  I n  1928 two l o g i c i a n s ,  who had long been i n t e r e s t e d  i n  

f i n d i n g  a s i m p l i f i e d  language f o r  everyone,  some s o r t  of  

i n t e r n a t i o n a l  medium, publ i shed  the  r e s u l t  of  t h e i r  e f f o r t s  

- - -- - - - 

1 
Gougenheim. op.  c i t .  p .  32. 

2 
Gougenheim. op.  c i t .  p .  33-44. 

3 
M. Ogden, M .  Richards  
Gougenheim, op. c i t .  p .  26. 



i n  what  i s  known a s  B a s i c  E n g l i s h .  It  i s  a s u c c i n c t  

v o c a b u l a r y  o f  850 words, judged e s s e n t i a l  f o r  a  non-speaker  

o f  E n g l i s h  t o  be  a b l e  t o  be  u n d e r s t o o d  by E n g l i s h  s p e a k e r s .  

P e r s o n s  w i t h  d i f f e r e n t  l anguages  c o u l d  a l s o  use  i t  t o  

communicate. 

I ts  p u b l i c a t i o n  and  s u c c e s s  a p p e a r e d  t o  undermine many 

l anguages ,  e s p e c i a l l y  French,  which was r e g a r d e d  by French 

speak ing  p e o p l e s  a s  t h e  l angue  u n i v e r s e l l e  p a r  e x c e l l e n c e  

and whose i n t r i c a c i e s  w e r e  a n  o b j e c t  o f  p r i d e  f o r  t h o s e  who 

spoke it .  I 

" La t r o i s i h m e  i l l u s i o n ,  q u i  a t r o u v &  un 
b r i l l a n t  d 6 f e n s e u r  dans  l a  pe r sonne  d ' u n  
membre d e  1 8 ~ c a d & m i e  F r a n q a i s e ,  es t  que 
l a  b e a u t 4  de  l a  l angue  f r a n q a i s e  r e s i d e  
d a n s  ses d i f f i c u l t e s  m e m e s .  L e s  pe r sonnes  
q u i  v e u l e n t  a p p r e n d r e  l e  f r a n ~ a i s  d o i v e n t  
s a v o i r  que l e  f r a n q a i s  e s t  comparable % 
un j eu  compliqu& f o u r m i l l a n t  d e  r'bgles 
s i n g u l i & r e s .  O r  cet te  c o n c e p t i o n  es t  
f a u s s e  e t  dangereuse  .* 

S i n c e  t h e  p u b l i c a t i o n  o f  B a s i c  E n g l i s h  d i f f e r e n t  v e r s i o n s  

have  been p u b l i s h e d .  

Le f r a n c a i s  fondamenta l .  

A t  t h e  r e q u e s t  o f  Unesco, a  committee o f  l i n g u i s t s  

c o n s i d e r e d  t h e  d i f f u s i o n  o f  a n  e d u c a t i o n  de  b a s e  by  means o f  

b a s i c  l anguages  i n  1947.  I n  France ,  t h e  ~ i n i s t b r e  d e  1 ' g d u c a t i o n  - 
n a t i o n a l e  formed, i n  1951, a  s p e c i a l  commission t o  d e a l  w i t h  

t h e  problem o f  f i n d i n g  a French r e d u i t  e t  s i m p l i f i e  f o r  t h e  

b e n e f i t  o f  f o r e i g n  s t u d e n t s  and m i n o r i t i e s  o f  non-French 

I 

Gougenheim. o p .  c i t .  p .  9-10. 
L 

Gougenheim. o p .  c i t .  p .  1 0 .  



speakers  i n  ~ r e n c h  speaking c o u n t r i e s .  Le  f r a n ~ a i s  

Glgmentaire was publ i shed  i n  1954. Its a u t h o r s  publ i shed  

l a t e r   laborati at ion du f r a n c a i s  fondamental which is  b u t  t he  

f i r s t  s t e p  of a  b a s i c  French.  The l i n g u i s t s  who took p a r t  

i n  t h i s  r e s e a r c h  we ' re  G .  Gougenheim, P .  ~ i v e n c ,  R .  Michea, 

A .  ~ a u v a g e o t . '  They were he lped  by o t h e r  r e s e a r c h e r s  from 

L a Study Center  known a s  C.R.E.D.I.F. 

I f  t h e  r e s u l t s  of  t h e i r  r e s e a r c h  was i n t e r e s t i n g ,  

t he  method they  used w a s  even more s o .  For t h e  f i r s t  t ime,  

a  major s t u d y  of  French vocabulary chose on ly  t h e  spoken 

language as i t s  corpus .  Using a  t a p e  r e c o r d e r  t h e  workers of \~ 

C .R.E . D . I  .F. set  themselves t o  r e c o r d  speech,  sometimes 

wi thou t  t h e  knowledge of t h e  s u b j e c t ,  b u t  most o f  t h e  time a s  

a conversa t ion  between t h e  informant and t h e  r e s e a r c h e r .  They 

covered a  v a r i e t y  of t o p i c s .  They t r i e d  t o  i n t e rv i ew people 

of  eve ry  walk of l i f e .  Of t h e  275 informants  who w e r e  

r e t a i n e d  from t h e  o r i g i n a l  301, 138 w e r e  men, 126 women and 

11 w e r e  school  c h i l d r e n .  The s e l e c t i o n  of s u b j e c t s  shows t h a t  

cho ices  w e r e  p r e jud iced  i n  f avo r  of p r o f e s s i o n a l  people and 

t h a t  t h e  i n t e r v i e w e r s  were ve ry  c a r e f u l  n o t  t o  o f f end  t h e i r  

S ince  w e  can n o t  mention a l l  of  t h e s e  a u t h o r s  w e  w i l l  use 
t h e  name of  t he  d i r e c t o r  of  t h e s e  r e sea rches ,  G .  Gougenheim, 
when w e  want t o  mention t h e  a u t h o r s  o f  l l e l a b o r a t i o n  du 
f r a n c a i s  f ondamen t a l  . 

2 
Gougenheim. op.  c i t .  p .  12 .  I n i t i a l s  a r e  f o r :  
Centre  de Recherche e t  d lE tude  pour l a  Di f fus ion  du F r a n ~ a i s .  



in formants .  They omi t ted  any d i s c u s s i o n  of  p o l i t i c s ,  r e l i g i o n  

o r  p r i v a t e  m a t t e r s .  I n  s p i t e  of  t h e s e  l i m i t a t i o n s  and o t h e r s ,  

t h e  r e s u l t  was, f o r  t he  f i r s t  time, a  French de base  a s  used by 

French speaking people  themselves,  opening a l l  s o r t s  of 

p o s s i b i l i t i e s  f o r  t h e  teach ing  of  French everywhere. 

Although we have n o t  d i r e c t l y  used the  vocabulary of 

l e  f r a n q a i s  fondamental i n  t h i s  s tudy  w e  consu l t ed  i t  t o  f i n d  

i f ,  i n  our  r e s e a r c h ,  we were g e t t i n g  away from the  everyday 

p r a c t i c a l  French we wanted t o  u se .  

Modern r e s e a r c h .  

Of course  t h e  work of  a l l  t h e s e  r e s e a r c h e r s  is b u t  a  

beginning.  It showed the  way f o r  to-day 's  s t a t i s t i c a l  s tudy  

i n  l i n g u i s t i c s  i n  t he  f i e l d  of  vocabulary.  I t  found t o o l s  : 

frequency,  range,  d i s p o n i b i l i t & '  which are ve ry  important  f o r  

in format ion  and communication t h e o r i e s .  These d i s c i p l i n e s  

depend on works such a s  t h e s e .  They a l s o  provide the  impetus 

t o  many o t h e r  i n q u i r i e s  whose r e s u l t s  sometimes conf i rm what 

w e  always suspec t ed .  A t  o t h e r  t i m e s  t hey  have changed our  

knowledge completely . 
It would be too  long t o  enumerate a l l  t he  work done i n  

t h e  r e c e n t  y e a r s  on the  s u b j e c t  b u t  i f  on ly  b r i e f l y  must be 

mentioned t h e  work of P i e r r e  ~ u i r a u d *  i n  which he s t u d i e s  t he  

1 
Mots d i s p o n i b l e s .  d e f ;  Te l  e s t  l e  nom que nous donnerons a  
c e s  mots d 'une  frkquence f a i b l e  e t  peu s t a b l e  q u i  s o n t  
cependant des  mots u sue l s  e t  u t i l e s  . Gougenheim. op.  c i t .  
p .  145.  
N.B. A word which i s  d i s p o n i b l e  is  a  word t h a t  t he  speaker  
knows, b u t  does n o t  use  o t t e n .  

' P i e r r e  Guiraud.  Problemes e t  methodes de l a  s t a t i s t i q u e  
l i n g u i s t i q u e .  Dordrecht-Holland. 1959. D.  Reidel  publ i sh ing  
Company. 



e q u a t i o n  d l E s t o u f - Z i p f .  He draws from i t  some i n t e r e s t i n g  

r e s u l t s .  

The Z ip f  e q u a t i o n  can  be  e x p l a i n e d  as f o l l o w s :  

" S i  dans  un t e x t e  on r e l h v e  l a  f rgquence  de  
chaque mot e t  q u a o n  d r e s s e  une l i s t e  d e s  mots 
p a r  o r d r e  ' d e  f r e q u e n c e  d & c r o i s s a n t e ,  l a  
f r&quence  d e  chaque mot e s t  a l o r s  inversement  
p r o p o r t i o n n e l l e  s o n  rang  dans  l a  l i s t e ,  de  
t e f l e  s o r t e  que l e  p r o d u i t  du r a n g  p a r  l a  
f r e q u e n c e  est  c o n s t a n t ,  s e l o n  l l & q u a t i o n  
R x  F  c o n s t a n t e i i . l  

Guiraud f o r m u l a t e d  a v e r y  i n t e r e s t i n g  law i n s p i r e d  

from t h i s  e q u a t i o n :  

" L e s  mots les p l u s  c o u r a n t s  s o n t  e n  meme temps 
l e s  p l u s  c o u r t s ,  t a n d i s  que les moins c o u r a n t s  
comptent  l e  p l u s  g rand  monbre d e  phonemes 
(F x  R = c o n s t a n t e ,  ou F  es t  l a  f r&quence ,  R l a  
mesure de  l l e n e r g i e  e x i g g e  p a r  l e  s i g n a l ,  c .-a-d. 
l o r s q u l i l  s l a g i t  de  l a  l a n g u e ,  l e  nombre d e  

li  . 
Much more work w i l l  and is  b e i n g  p u b l i s h e d  on t h i s  

s u b j e c t .  With t h e  h e l p  o f  o t h e r  d i s c i p l i n e s ,  pedagogy, 

s o c i o l o g y ,  psychology,  mathemat ics  and s t a t i s t i c s  w e  can 

e x p e c t  new i n s i g h t s  and s o l u t i o n s  t o  problems w e  now t h i n k  

i n s o l u b l e .  

Le S a b l i e r .  

The work o f  Gougenheim was done i n  F rance ,  a s  w e  have 

s a i d  b e f o r e .  Although it  i n c l u d e d  f o u r  i n f o r m a n t s  from 

Canada i ts  r e s u l t s  r e p r e s e n t  a  s t a n d a r d  French and i t  

c e r t a i n l y  d i f f e r s  i n  i t s  c h o i c e  o f  words from t h e  ones  used  

Gui raud .  op .  c i t .  p .  75 .  

Malmberg. op .  c i t .  p .  2 8 9 .  



by French-speaking c h i l d r e n  i n  Canada. I t  w a s  t h e r e f o r e  

most f o r t u n a t e  f o r  us  t h a t ,  i n  1968, a team under t h e  d i r e c t i o n  

of Robert  and ~ i s & l e  ~ r g f o n t a i n e  publ i shed  a Vocabulai re  o r a l  

des  e n f a n t s  de 5 3 8 ans  au Canada f r a n q a i s . '  They d i d  t h i s  

s tudy  f o r  t he  b e n e f i t  and wi th  t he  h e l p  of t e a c h e r s  who use 

a t each ing  method developed by them and c a l l e d  Le S a b l i e r  . 
The r e s e a r c h e r s  of t he  S a b l i e r  c o l l e c t e d  t h e i r  d a t a  

dur ing  an e n t i r e  school  y e a r .  The t e a c h e r s  noted the  o r a l  

composit ions done by t h e  c h i l d r e n  around sons-vede t tes  i n  a 

i o u r n a l  hebdomadaire. 

"Apres avoix c h o i s i  un son-vedet te ,  p a r  exemple 
l e  son /o/, 1 ' & d u c a t r i c e  demande a w  e n f a n t s  de 
l u i  d i r e  des  mots dans l e s q u e l s  i l s  en tendent  
l e  son /o/. Les e n f a n t s  peuvent t r o u v e r ;  chapeau, 
a u t o ,  crapaud,  e c t . .  L a g d u c a t r i c e  e t  les e n f a n t s  
g p e l l e n t  phon&tiquement chacun des  mots e t, on l e s  
e c r i t  au t a b l e a u .  C e s  mots s e r o n t  consignes  au  
j o u r n a l .  Le  lendemain, les e n f a n t s  composent des  
p h r a s e s .  Au moins un mot de l a  phrase  d o i t  
c o n t e n i r  l e  son-vede t te .  On m i m e  les phrases  et. 
on les 6 c r i t  au t a b l e a u .  C e s  ph ra ses  a p p a r a r t r o n t  
egalement au journall1 .2 

During t h e  survey  they  t r i e d  t o  d i r e c t  t h e  i n t e r e s t  of  

t he  c h i l d r e n  toward d i f f e r e n t  s u b j e c t s .  The r e s u l t  is  

i n t e r e s t i n g .  It i s  t r u e  t h a t  w e  do n o t  have h e r e  un - 
vocabu la i r e  e x h a u s t i f  de  l a  communication o r a l e  des  e n f a n t s  

t o  quote  M.  F rancois  Ters  i n  h i s  p re face3  However, i t  is a 

Robert  R .  P re fon ta ine ,  G i s e l e  P re fon ta ine  . 
vocabu la i r e  o r a l  des  e n f a n t s  de 5 8 ans  au Canada f r a n c a i s .  
Montreal .  1968. L i b r a i r i e  Beauchemin. 

~ r e f o n t a i n e  . op. c i t  . p .  11-12. 

P r e f o n t a i n e .  op.  c i t .  p .  7 .  



beginning and the  f i n d i n g s  of  t h i s  s t u d y  a r e  of  i n t e r e s t  t o  

a l l  French speaking peoples .  

The p r e s e n t  r e s e a r c h .  

It must be mentioned h e r e  t h a t  t he  teach ing  method of  

t h e  S a b l i e r  i s  n o t ,  t he  one used i n  t h e  school  where I 

conducted t h i s  survey .  I n  t h e  M a i l l a r d v i l l e  School the  method 

used f o r  t each ing  French is c a l l e d  La mgthode dynamique. I t  

i n c l u d e s  a  vocabulary which t h e  c r e a t o r  of  t he  method s e l e c t e d  

f o r  t h e  c h i l d r e n :  

"NOUS avons apportd  un grand s o i n  au choix 
du vocabu la i r e  que nous voul ions-  appropr i6  
3 l l % g e  de l l e n f a n t ; -  l i m i t &  pour ne pas  
cha rge r  s a  m6moire;- a s s e z  r i c h e  pour l u i  
f a i r e  -gouter  l a  j o i e  de  l i reu  .l 

It does n o t  r e p r e s e n t  t h e  a c t u a l  spoken vocabulary 

of  c h i l d r e n  a s  t h e  r e s u l t s  of  t h e  r e s e a r c h  of  ~ i s b l e  and 

Robert  ~ r 6 f o n t a i n e  does .  

I n  t h e  vocabu la i r e  o r a l  of  t he  S a b l i e r  t h e r e  a r e  f o u r  

d i f f e r e n t  vocabu la r i e s ,  f o u r  d i f f e r e n t  compi la t ions  drawn 

from t h e  pre -schoole r  and p u p i l s  of  t he  f i r s t  t h r e e  grades  

of e lementary schoo l .  There is a l s o  a  sommaire f o r  t h e  t o t a l  

r e s u l t s  from a l l  g r ades .  The f i r s t  l i s t  de r ived  from the  

pre -schoole rs ,  w a s  used f o r  t h e  fol lowing reasons :  1. To be 

a b l e  t o  compare t h e  p rog res s  o f  a l l  c h i l d r e n  from grade t o  

grade,  2 .  Th i s  l i s t  is  t h e  least  in f luenced  o f  t he  fou r  by 

1 
Soeur Yolande-de-llImma-culee, F.c.S.C.J. Une a p p l i c a t i o n  
pedagogique de l a  l i n g u i s t i q u e  s t r u c t u r a l e  : l a  methode 
"dynamique". Montreal .  1960. P u b l i c a t i o n s  de l a  s e c t i o n  
de l i n g u i s t i q u e ,  p h i l o l o g i e  and phonetique exper imentale ,  
S e r i e l l ,  No. 7 .  



t he  method of t h e  S a b l i e r .  I n  t h e  o t h e r  t h r e e  w e  would have 

found words which t h e  a u t h o r s  themselves admit  came from t h e  

enr ich issement  du subconsc ien t  de l ' e n f a n t ,  by the  S a b l i e r .  1 

The second reason  w a s  a r e a l i s t i c  one.  Even b e f o r e  t h e  

enqui ry  began it w a s  known t h a t ,  owing t o  t h e  c i rcumstances  

of t h e s e  c h i l d r e n  i n  B .C., t hey  could h a r d l y  be expected t o  

be a t  t h e  same l e v e l  a s  p u p i l s  i n  Quebec. For a l l  of t he se  

reasons  w e  used f o r  our  q u e s t i o n n a i r e  t he  vocabulary of t he  

f i v e  yea r  o l d  c h i l d  a s  ga the red  by t h e  S a b l i e r  i n  Quebec. 

For each l e v e l  of  t h e i r  i n v e s t i g a t i o n  ~ i s b l e  and Robert 

~ r g f o n t a i n e  k e p t  on ly  a c e r t a i n  number of words w i th  a 

frequency of  more than 4 from t h e  t o t a l  number t hey  c o l l e c t e d .  

I n  t he  f i r s t  l e v e l  t hey  k e p t  620 words o u t  of  a t o t a l  of 

1558 ( r e p r e s e n t i n g  40% .) However, d e s p i t e  the  smal l  percen tage  

i t  is t o  be no ted  t h a t  the  f requency of t h e s e  620 words i s  

of  85% i n  t h e  language of t he  c h i l d r e n .  
2 

Although w e  f i n d  grammatical words* of a l l  c l a s s e s  i n  

t he  subsequent  vocabu la r i e s  of  t h e  Vocabulai re  o r a l  t h e r e  a r e  

a lmost  none i n  t h e  one from pre-schoole rs .  Some of  t he  words 

1 
P r e f o n t a i n e .  op. c i t .  p. 1 2 .  

' P r e f o n t a i n e .  op.  c i t .  p .  15.  

3 Gougenheim. op. c i t .  I n  t h e  compi la t ion  o f  t h e  r e s u l t s  
of t h e i r  r e s e a r c h  t h e  a u t h o r s  d iv ided  words i n t o  noms, 
verbes ,  a d j e c t i v e s  and mots grammaticaux. I w i l l d l s o  use  
t h i s r d e r .  



i n  t h e  l i s t  were open t o  many d i f f e r e n t  i n t e r p r e t a t i o n s  

e  .g . bas .  . c a r t e .  . l i v r e .  . I chose t h e  most obvious word. - 
TO avoid  ambiguity I- t r i e d  t o  a s k  ve ry  s imple  q u e s t i o n s .  

The q u e s t i o n n a i r e  I used is  a  v e r s i o n  of t he  one 

developed by Watts ,  a  B r i t i s h  r e s e a r c h e r ,  on the  speech of 

young ch i ld ren . '  Th is  tes t  was a l s o  used by a t e a m  of 

r e s e a r c h e r s  l e d  by Walter  Loban who publ i shed  some very 

important  f i n d i n g s  i n  a s tudy  c a l l e d  The language of 

e lementary school  ch i ld ren .*  It is  p a r t  of  a series 

sponsored by t h e  Nat ional  Council  of  Teachers of  Epgl i sh  and 

o t h e r  groups i n t e r e s t e d  i n  t h e  o r a l  language i n  school  and 

i t s  i n f l u e n c e  on t h e  l e a r n i n g ,  w r i t i n g  and read ing  s k i l l s  

of  c h i l d r e n .  

I n  t h e  conc lus ion  of t h i s  t h e s i s  I s h a l l  r e t u r n  t o  

t h e s e  s t u d i e s  and d i s c u s s  those  of t h e i r  f i n d i n g s  which a r e  

of  i n t e r e s t  t o  t he  p r e s e n t  paper .  

Before p re sen t ing  t h e  tes t  used and i ts  r e s u l t s  w e  

w i l l  cons ide r  t h e  environment of t h e  c h i l d r e n  w e  in te rv iewed.  

A .  F.  Wat t s .  The language and mental  development o f  
c h i l d r e n .  London, 1966 ( f i r s t  publ i shed  i n  1944) . George G . 
Harrap and Co. L td .  

Wal te r  D. Loban. The language of e lementary school  c h i l d r e n .  
I l l i n o i s  1963. Nat iona l  Council  o f  Teachers of Eng l i sh .  



Chapter 11 

M a i l l a r d v i l l e  . 
The school I went t o  f o r  t h i s  s tudy is  c a l l e d  Notre-Dame 

de Fatima. It i s  s i t u a t e d  i n  M a i l l a r d v i l l e ,  B .C.  This a rea  

used t o  be the c e n t e r  of the French-~anadian  community i n  

B r i t i s h  Columbia. I chose a  school i n  M a i l l a r d v i l l e  because 

I thought t h a t  I would f i n d  the re  the  g r e a t e r  number of French 

speaking f a m i l i e s  who might have some s o r t  of community l i f e  

favorable  t o  the  l ea rn ing  of French by t h e i r  c h i l d r e n .  

1. The community. 

M a i l l a r d v i l l e  i s  s i t u a t e d  i n  the  d i s t r i c t  of Coquitlam, 

I near the  c i t y  of New Westminster. S i x t y  years  ago 

M a i l l a r d v i l l e  was founded by a  group of 2 2  French speaking 

f a m i l i e s  from the  Province of  Quebec. They came t o  work a t  

a  nearby sawmill.  Because of the proximity,  M a i l l a r d v i l l e  was 

bound t o  develop along with New Westminster with the  r e s u l t  

t h a t  t h e  a rea  is  no longer an almost exc lus ive  French-speaking 

v i l l a g e .  There a r e  many English speaking fami l i e s  spread 

amongst the  French speaking f a m i l i e s .  

The f i r s t  t a sk  of the o r i g i n a l  s e t t l e r s  was t o  organise 

a  Roman c a t h o l i c  pa r i sh  which they c a l l e d  Notre-Dame de Lourdes. 

M a i l l a r d v i l l e  d i s t r i c t  does no t  have a  l e g a l  e n t i t y .  
I could no t  g e t  any s t a t i s t i c a l  d a t a s  on the  a r e a .  I have, 
f o r  t h i s  s tudy,  used numbers provided by Father  Michaud, 
p a r i s h  p r i e s t  of Notre-Dame de Fatima. The physical  
boundaries of the  a r e a  a r e  shown on the map provided by 
the  d i s t r i c t  of Coquitlam. They a r e  approximate. (See 
Appendix I ) .  



Because of  t h e  a c t u a l  s i z e  of M a i l l a r d v i l l e ,  t he  a r e a  i s  now 

se rved  by two p a r i s h e s ,  Notre-Dame de Lourdes and Notre-Dame 

de Fatima.  Each p a r i s h  has  a p a r o c h i a l  school  of t he  same 

name. 

The number o f  French-speaking f a m i l i e s  from each p a r i s h  

i s  t h e  fo l lowing;  

Table 1. 

Number of  French-speaking f a m i l i e s  i n  t he  p a r i s h  of 
Notre-Dame de Lourdes and Notre-Dame de Fatima i n  

~ a i l l a r d v i l l e ,  B .C .l 

Notre-Dame de I 500 
Fatima 

P a r i s h  / No. of  f a m i l i e s  1 French-speaking 

Notre-Dame de 700 
Lourdes I 

I 

I 1 -. -----------------.------- .--- -- -...... -*---- I 
An a s s o c i a t i o n ,  grouping French-Canadian r e s i d e n t s  of  B . c . ,  2 

f a m i l i e s  

which h a s  i ts  headqua r t e r s  i n  M a i l l a r d v i l l e ,  g i v e s  an e s t i m a t e  

of f o u r  c h i l d r e n  p e r  French-speaking family .3  W e  have then a 

Ill--- --- I 

t o t a l  popula t ion  o f  approximately  4600 French-speaking persons ,  

Numbers given t o  me by Fa the r  Michaud from the  p a r i s h  
Notre-Dame de Fat ima.  

L 

F&d&rat ion Canadienne-f r a n c a i s e  de  l a  colombie Br i tann ique  . 



i n c l u d i n g  a b o u t  3000 c h i l d r e n  i n  ~ a i l l a r d v i l l e  .   his is 

indeed  a  s i z e a b l e  French-speaking community. 

The o r i g i n a l  se t t lers  who came from Quebec w e r e  jo ined  

l a t e r  by  o t h e r  g roups  from t h e  same Prov ince  a s  w e l l  as  by 

f a m i l i e s  who came from t h e  p r a i r i e  P r o v i n c e s .  To-day ve ry  

few French-speaking f a m i l i e s  from Quebec come t o  e s t a b l i s h  

themse lves  i n  M a i l l a r d v i l l e .  Most o f  t h e  newcomers go t o  

Vancouver.  There  t h e y  can  a t t e n d  a  p a r i s h  church  where French 

is  a spoken ( p a r o i s s e  du Sa in t -Sacrement )  and  send  t h e i r  

c h i l d r e n  t o  a  s c h o o l  ( Q c o l e  du s a i n t - ~ a c r e m e n t )  where French 

is  t a u g h t  i n  much t h e  same way as it  i s  i n  t h e  two s c h o o l s  i n  

M a i l l a r d v i l l e  . 
There  a r e  v e r y  few p r o f e s s i o n a l s  amongst t h e  French- 

speak ing  p e o p l e  of M a i l l a r d v i l l e .  Many of  t h e  men work a t  t h e  

nea rby  sawmi l l  as w a s  t h e  c a s e  when s e t t l e m e n t  began.  The 

l i s t  of t h e  o c c u p a t i o n s  o f  t h e  p a r e n t s  o f  t h e  c h i l d r e n  w e  

i n t e r v i e w e d  would s e e m  a  f a i r l y  good r e p r e s e n t a t i o n  o f  t h e  

g e n e r a l  s i t u a t i o n .  

The a d u l t s  of t h e  two p a r i s h e s  forming t h e  French-speaking 

community o f  M a i l l a r d v i l l e  have  j o i n e d  i n  a  few o r g a n i s a t i o n s .  

They have  a ~ g d g r a t i o n  C a n a d i e n n e - F r a n ~ a i s e  d e  l a  Colombie 

B r i t a n n i q u e .  They a l s o  have  a  C a i s s e  P o p u l a i r e  ( c r e d i t  u n i o n ) ,  

a news b u l l e t i n ,  1 8 A p p e l ,  and,  o f  c o u r s e ,  r e l i g i o u s  g roups  i n  

e a c h  of t h e  p a r i s h e s  where t h e y  speak  French .  

Tab le  



2 .  The c h i l d r e n ' s  backsround. 

For t h e  purpose of  t h i s  r e s e a r c h  I in te rv iewed 46 

c h i l d r e n  belonging t o  38 d i f f e r e n t  f a m i l i e s .  The fol lowing 

t a b l e  l i s ts  the  occupa t ions  of t he  f a t h e r s  of t h e s e  c h i l d r e n .  

A s  can be seen a lmost  h a l f  of them work a t  a  sawmil l .  

Table 2 .  

Occupations of t h e  f a t h e r s  of t he  46 c h i l d r e n  
in te rv iewed i n  t he  M a i l l a r d v i l l e  s tudy  

Occupation 

Sawmill worker 
Small f a c t o r y  owner 
Teacher 
Trave l  agen t  
Assurance agent  
Assurance a d j u s t e r  
Barber 
Carpente r  
Dr iver  
Mechanics 
T .V. Technician 
Fireman 
Plumber 
B .C . Telephone employee 
B.C. Hydro employee 
C a t .  o p e r a t o r  
Machinis t  
J a n i t o r  
Not known 

TOTAL 

Most of t he  c h i l d r e n  now 

No. 

15 
2 
1 
1 
1 
1 
1 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
3 

going t o  school  i n  M a i l l a r d v i l l e ,  

i n  t h e  s choo l s  of  t h e  two p a r i s h e s ,  are c h i l d r e n  of  t he  second 

gene ra t ion  born i n  B.C. o f  French-speaking p a r e n t s .  Some a r e  

t he  c h i l d r e n  of  f a m i l i e s  who came from the  P r a i r i e  Provinces  

i n  t h e  l a s t  twenty yea r s  o r  s o .  A l l  t h e  p a r e n t s  of t h e s e  

c h i l d r e n  have been born and r a i s e d  i n  Engl i sh  communities. 



It is  t h e r e f o r e  s u r p r i s i n g  t o  s e e  i n  t he  fol lowing t a b l e  t h e  

p ropor t ion  of c h i l d r e n  whose p a r e n t s  a r e  of French o r i g i n .  1 

Table 3 .  

Number of French-speaking p a r e n t s  of t he  c h i l d r e n  
in te rv iewed i n  M a i l l a r d v i l l e  

Chi ldren Mother Fa the r  
Grade N o .  French Other French Other 

TOTAL 46 44 2 40 6 

A s  seen e a r l i e r ,  t he  e s t i m a t e  of  t he  ~ 6 d 6 r a t i o n  

Canadienne-Franqaise de l a  Colornbie Br i tann ique  a s  of 

f o u r  c h i l d r e n  p e r  fami ly .  The number of c h i l d r e n  i n  t he  

f a m i l i e s  of t h e  c h i l d r e n  I in te rv iewed was s l i g h t l y  h ighe r  

w i t h  a mean of  5.4 c h i l d r e n  p e r  fami ly  as shown in. Table 4 .  

1 
I n  t h i s  s tudy  when I s a y  t h a t  a  person is  of French o r i g i n ,  
I mean t h a t  t h a t  person w a s  born i n  a  French-speaking fami ly ,  
i n  ~ a i l l a r d v i l l e  o r  e lsewhere  i n  Canada. 



Table 4 .  

Number of c h i l d r e n  i n  the  f a m i l i e s  of t h e  
c h i l d r e n  in te rv iewed i n  M a i l l a r d v i l l e ,  B .C . 
Number of c h i l d r e n  Number of  f a m i l i e s  wi th  
i n  a  fami ly  number of c h i l d r e n  shown 

on the  l e f t  

3 .  The schoo l .  

The school  Notre-Dame de Fatima is  a  p a r o c h i a l  school  

f o r  t h e  p a r i s h  of t he  s a m e  name. It i s  a  Roman Ca tho l i c  

school  and t h e  e q u i v a l e n t  of an e lementary p u b l i c  school ,  

which means t h a t  i t  teaches  t h e  f i r s t  seven grades  of t he  

e lementary  l e v e l .  However, i t  d i f f e r s  from o t h e r  p u b l i c  

s choo l s  i n  t h a t  the  c h i l d r e n  a r e  t augh t  French f o r  an hour 

eve ry  day i n  a l l  g rades  wi th  t h e  excep t ion  of a s p e c i a l  

Grade 2 where the  c h i l d r e n  a r e  t a u g h t  i n  French f o r  most of  

t h e i r  s u b j e c t s  excep t  s c i e n c e  and a r i t h m e t i c .  The school  

has  e i g h t  c l a s s e s ,  one f o r  each grade  and one f o r  the  s p e c i a l  

French Grade 2 .  

 bout 160 s t u d e n t s  a t t e n d  t h e  school ,  7 8  boys and 8 2  



g i r l s .  Of t h i s  number about  two-thi rds  a r e  the  c h i l d r e n  of 

French-speaking p a r e n t s .  

The school  Notre-Dame de Fatima a l s o  r e n t s  two c l a s s -  

rooms t o  t h e  l o c a l  schoolboard f o r  two c l a s s e s .  The c h i l d r e n  

i n  t h e s e  c l a s s e s  a r e ,  of course ,  t augh t  e x c l u s i v e l y  i n  Eng l i sh .  

The t e a c h e r s ,  t h r e e  of them nuns of t h e  o rde r  of  the  

S i s t e r s  of  t h e  Holy Cross ,  are a l l  French-speaking b u t  one.  

A l l  of them speak Engl i sh  ve ry  w e l l .  The s i s t e r  who t eaches  

t h e  second French grade is  from the  Province of Quebec, and 

l ea rned  most of  h e r  Engl i sh  i n  B.C.  

I n  s p i t e  of t h e  f a c t  t h a t  t he  t e a c h e r s  a r e  French- 

speaking and t h a t  two-thi rds  of the  s t u d e n t s  a r e  from French- 

speaking f a m i l i e s ,  t h e  language used i n  school  by the  c h i l d r e n  

themselves i s  Engl i sh  i n  a l l  school  a c t i v i t i e s .  The reasons  

f o r  t h i b  a t t i t u d e  w i l l  be cons idered  i n  the  conc lus ion  of  

t h i s  s t u d y  i n  r e l a t i o n  t o  t h e  r e s u l t s  of  t he  vocabulary s tudy .  



Chapter 111 

Vocabulary t e s t .  

1. Presen ta t ion .  

For the f i r s t  p a r t  of the  inqui ry  descr ibed i n  t h i s  

chapter ,  t he  ch i ld ren  were interviewed each i n  tu rn  during 

school hours through a two-week period i n  October and 

November 1969. A few pre-schoolers were seen a t  home during 

the  summer of 1969, j u s t  before the  September i n  which they 

en te red  school .  I have l imi ted  my research  t o  the pup i l s  

of the  f i r s t  t h r e e  grades of the  elementary school Notre-Dame 

From the  th ree  grades,  47 ch i ld ren  were interviewed. 

One of them, i n  the second grade,  was l a t e r  found t o  be 

s l i g h t l y  deaf and the r e s u l t  of h e r  interview was d iscarded.  

The ch i ld ren  I met were s e n t  t o  me by the  grade teacher  i n  

consu l t a t ion  with the P r i n c i p a l  of the school .  They chose 

only pup i l s  who, t o  t h e i r  knowledge, had enough a b i l i t y  i n  

French t o  p a r t i c i p a t e  i n  the  s tudy.  The following t a b l e  w i l l  

show the  d i s t r i b u t i o n  of the  ch i ld ren  t e s t e d .  



Table 5 .  

M a i l l a r d v i l l e  Vocabulary T e s t :  D i s t r i b u t i o n  of ch i ld ren  Tested 

Tota l  No. No. Tested No. Tested Total  
GRADE i n  Grade Sept .  1969 Summer 1969 Tested COMMENTS 

I11 30 

TOTAL 65 

2 .  Content. 

- 1 7  This was the 
French-speakingi 
c l a s s .  One 
c h i l d  was no t  
interviewed due 
t o  deafness .  

2 1  f 

The ques t ionnai re  used i n  the  interviews I had with the 

ch i ld ren  was the same f o r  a l l  pup i l s  of the  t h r e e  grades and 

the  ques t ions  were asked i n  the  same way. The ques t ions  were 

repeated i f  necessary,  which was many times the  case of f i r s t  

grade p u p i l s .  The words used f o r  the  t e s t  were from the l i s t  

of ~ i s & l e  and Robert ~ r 6 f o n t a i n e  and were, according t o  t h e i r  

f ind ings ,  the ones known by a  f i v e  year  o ld  c h i l d  i n  the 

Province of ~ u e b e c . '  The ques t ions  were phrased i n  such a  way 

a s  t o  use only words included i n  the  l i s t  and s o  c o n s t i t u t e d  

a s o r t  of comprehension t e s t  a s  w e l l .  

The t e s t  contained 70 ques t ions ,  divided i n t o  14 groups 

of f i v e ,  which I c a l l  c a t e g o r i e s .  I used f o r  a  format the one 

used by wa t t s2  f o r  h i s  Vocabulary Tes t  f o r  Young Children.  

- - 

~ r 6 f o n t a i n e .  op. c i t .  p .  15-23. 

W a t t s .  op. c i t .  p .  280. 



Thi s  format h a s  t h e  advantage of d i v i d i n g  t h e  q u e s t i o n s  by 

\ c e n t r e s  d ' i n t k r e t  a s  Gougenheim c a l l s  them. 1 

This  method of  ques t ion ing  around c e n t r e s  d 8 i n t 6 r @ t  o r  

thbmes was used by Gougenheim and t h e  r e s e a r c h e r s  of  C . R . E . D . I . F .  

i n  d i f f e r e n t  s choo l s  i n  France.  They wanted t o  f i n d  o u t  i f  

t h e  f requency o f  t h e  words ga the red  i n  t h e i r  r e s e a r c h ,  (which 

w e  mentioned earl ier)  w a s  a l s o  an  i n d i c a t i o n  of  t h e i r  dispon- 

i b i l i t 6  . 2 

Table  6 shows t h e  r e l a t i o n  between my choice  of i n t e r e s t  

groups and t h e  ones from w a t t s 8  and Gougenheim's s t u d i e s .  

Table 6 .  

I n t e r e s t  c e n t e r s  o r  themes used i n  t h r e e  
d i f f e r e n t  vocabulary s t u d i e s :  

Gougenheim's, W a t t s  and M a i l l a r d v i l l e  . 
M a i l l a r d v i l l e  wat t s1  Gougenhe i m  2 

1. f a c e  and f e a t u r e s  f a c e  and f e a t u r e s  les p a r t i e s  du 
corps  

2 .  a c t i o n s  w i th  a c t i o n s  w i th  - 
f i n g e r s  f i n g e r s  

3.  household household o b j e t s  p l a c e s  s u r  
a r t i c l e s  a r t i c l e s  l a  t a b l e  

4. a c t i o n  w i t h  hands a c t i o n  wi th  hands - 
and f i n g e r s  and f i n g e r s  

5. sounds sounds - 

6.  a d j e c t i v e s  
shapes  

7 .  food 

8 .  animals  

a d j e c t i v e s  - 
shapes  
b r e a k f a s t  - e a t i n g  a l imen t s  and bo issons  
and d r ink ing  

- l e s  animaux 

Gougenheim. op. c i t .  p .  152. 

see Chapter  1. p.  8. 

j W a t t s .  op.  c i t .  p .  280. 

4 
Gougenheim. op. c i t .  p .  189.  



M a i l l a r d v i l l e  Gougenheim w a t t s  

9 .  q u a n t i t i e s  q u a n t i t i e s ,  
shop-keepers 

occupat ions  l e s  m e t i e r s  10 .  occupa t ions  

11. t r a n s p o r t  les moyens de 
t r a n s p o r t  

1 2 .  t h e  s t r e e t  t he  street l e  v i l l a g e  - l a  v i l l e  

13 .  k i t c h e n  cooking t h e  
d inne r  - 

l a  c u i s i n e  

14 .  fami ly  and 
c l o t h i n g  

ve temen ts 

f a b r i c s  

meat 

jeux e t  d i s t r a c t i o n s  games 
4 

t h e  k i t chen  
f i r e  

chauf f age  e t  k c l a i r a g e  

l e s  meubles 

l e s  travoux des  champs 
e t ja rd inage  

A s  w e  can s e e  t he  c a t e g o r i e s  I chose c l o s e l y  resemble 

W a t t s n .  I f  a l l  of  them were n o t  inc luded  i t  is because 
1 

1. t h e  words f o r  them could  n o t  be found i n  Vocabulaire o r a l  , 

2 .  i t  is a l s o  q u i t e  e v i d e n t  t h a t  t h e  "k i t chen  f i r e "  would 

no t  mean anyth ing  i n  t h i s  count ry  whi le  " t r a n s p o r t "  is  an 

impor tan t  p a r t  of  our  l i v e s .  I n  h i s  s tudy  The Language of  

Elementary School c h i l d r e n 2 ,  Wal ter  D .  Loban a l s o  u ses  Watts  

test t o  measure t h e  vocabulary.  Loban says :  

I ~ r e f o n t a i n e .  op .  c i t .  
Loban. op .  c i t  . 



"This  vocabulary t e s t ,  weighed e q u a l l y  wi th  
t h e  average of f o u r  o r  more y e a r s  of  t e a c h e r ' s  
r a t i n g ,  became the  b a s i s  f o r  s e l e c t i o n  of t he  
two grou s of s u b j e c t s  a t  the  extreme of language 
a b i l i t y "  ? 

Wat t s1  vocabulary test  c o n t a i n s  nouns, verbs ,  a d j e c t i v e s  

and adverbs  i n  t h a t  o r d e r .  The t e s t  dev ised  f o r  t h e  

M a i l l a r d v i l l e  s tudy  (which d i d  n o t  aim t o  make an ex t ens ive  

s tudy  of  t h e  vocabulary of  M a i l l a r d v i l l e  c h i l d r e n )  emerged a s  

being a  combination of word l i s t s  used by Gougenheim and 

Watts .  The choice  of thbmes and the  grouping of words i n t o  

nouns, verbs  and a d j e c t i v e s  (adverbs  were n o t  included i n  

the  M a i l l a r d v i l l e  s tudy )  and t h e  exc lus ion  of mots grammaticaux 

s u i t e d  t h e  purpose of t h e  p r e s e n t  s tudy .  

It would have been extremely d i f f i c u l t  t o  t r y  t o  

i nc lude  mots grammaticaux i n  a question-answer type of t e s t .  

Besides ,  t hey  a r e  a l s o  q u i t e  l i m i t e d  i n  t h e i r  in format ion .  2 

I recognise  t h e  importance and went back t o  t h e  school  t o  

conduct  a few s u b s i d i a r y  i n t e rv i ews  which g i v e  some idea  

about  t h e  knowledge and use of  t h e s e  words t h a t  t h e  c h i l d r e n  

have.  The mots grammaticaux are e s s e n t i a l s  and of t he  most 

f r e q u e n t  occurence i n  normal speech.  They bond toge the r  t h e  

p a r t s  of  t h e  sen tence  and i t  is  impor tan t  t o  f i n d  how the  

young p u p i l s  of M a i l l a r d v i l l e  use  t h e s e  bonding a g e n t s .  

3 .  'The vocabulary test  . 
The foi lowing is  t h e  test  a s  i t  was presen ted  t o  t he  

1 Loban. op.  c i t .  p .  
2 

Guiraud . 



c h i l d r e n .  Engl ish  was never  spoken. I never t o l d  them 

e i t h e r  t h a t  I d i d n ' t  want them t o  answer i n  Engl i sh .  I j u s t  

asked t h e  q u e s t i o n s  i n  French, t ak ing  i t  f o r  g ran t ed ,  a s  they 

obviously  d i d  themselves,  t h a t  t he  answers would be i n  what 

they thought was French 

Table 7 .  

Vocabulary t e s t  a s  p re sen ted  t o  t h e  c h i l d r e n  
of  Grade I, G r a d e  I1 and Grade I11 a t  t he  

school  Notre Dame de Fatima,  M a i l l a r d v i l l e ,  B . C .  

1. Peux-tu me d i r e  comment s ' a p p e l l e  1-nez 
c e  que j e  touche 2-oe i l  

3-cheveux 
4 - o r e i l l e  
5-dents 

2 .  Regarde ce  que je  v a i s  f a i r e .  
P e w - t u  m e  d i r e  c e  que c l e s t .  

6-Qcr i re  
7 - g r a t t e r  ( t e t e )  
8-ramasser 
9-dess iner  

10-a t tacher  

3 .  Peux-tu m e  d i r e  comment s l a p p e l l e n t  11-ciseaux 
les choses que je v a i s  te mont re r .  12-peigne 

13-bouton 
14-miroir  
15-marteau 

4 .  Regarde-moi. Qu'est-ce que j e  16-frapper  (mains) 
f a i s .  17-fermer. " 

18-ouvri r .  " 
19-laver  
2 0-haucer 

5 .  Ecoute e t  dis-moi ce  que j e  f a i s .  21-chanter 
22-pleurer 
23-manger 
24 - r i r e  
25-souf f le r  



6 .  Moi, j e  s u i s  b r u n e  e t  Peter e s t  . . 
C e  morceau d e  p a p i e r  es t  p l a t .  
m a i n t e n a n t  il es t . .  . 
Q u e l l e  e s t  l a  c o u l e u r  d e  m a  j u p e . .  

Tu e s  p e t i t  e t  t o n  papa e s t . . . . . .  
Je d e s s i n e  un c a r d  e t  m a i n t e n a n t  un 

7 .  Quand t u  manges ( p r e n d s )  t o n  d e j e u n e r  
l e  m a t i n . .  . 
Q u l e s t - c e  que  t u  m e t s  s u r  ton  p a i n . .  

I I  !I t a  maman m e t  d a n s  
son  c a f e  ... 
Q u l e s t - c e  que  t u  b o i s  a v e c  t o n  
d6 j e u n e r  . . . 
Dans un oeuf  il y a un b l a n c  e t  u n . .  . 

8 .  Conna i s - tu  les animaux que  j e  v a i s  t e  
m o n t r e r  . 

3 4 - l a i t  
35- jaune ( d ' o e u f )  

Quand t u  v a s  a u  magasin 
p o u r  t a  maman s a i s - t u  c e  q u ' i l  f a u t  
demander.  . . p a t a t e s  41-sac d e  
S i  t u  veux d e s  . . . . . . . . 

d e s  c e r e a l e s  4 2 - b o i t e  
du coke  
du b e u r r e  
du l a i t . .  

Comment s J a p p e l l e  l a  pe r sonne  
q u i  te s o i g n e . .  . . . .. . . . 
q u i  e n l b v e  tes d e n t s .  
q u i  rgpare tes s o u l i e r s . .  
q u i  p e i n t  les m a i s o n s . .  
q u i  arrete les g e n s .  . 
Comment s l a p p e l l e n t  ...... 

Dans q u o i  prom&nes-tu un b&b&. 

Devaut  1 ' & o l e  
Les  a u t o s  v o n t  s u r  ..... 
T o i ,  t u  marches s u r  l e  ... 
Pour  a l l e r  S u r r e  t u  p a s s e s  s u r  un i Quand t u  te prom n e s  s u r  l a  r u e  
q u l e s t - c e  que  t u  v o i s . .  .. 

46-doc t e u r  
4 7 - d e n t i s t e  
48-cordonnier  
4 9 - p e i n t r e  
50 -po l i ce  

51-auto 
52 -ba t e a u  
53-camion 
54-au tobus  
5 5 - c a r r o s s e  



1 3 .  Ou manges-tu? 
Comment s ' a p p e l l e  l e  r e p a s  du s o i r . .  
Apres  l e  s o u p e r  t a  maman l a v e .  . . 

Dans q u o i  manges-tu t a  soupe?  
I I I I b o i s - t u  t o n  l a i t ?  

14. E s t - c e  que  t o n  papa fume? 
Q u ' e s t - c e  q u 8 i l  fume..  .?  
Ou v a - t - i l  t o u s  les  j o u r s ?  
Dans q u o i  m e t - i l  s o n  a r g e n t  .... 
Comment s 8 a p p e l l e . .  . . . . 
Quand il f a i t  f r o i d ,  t a  rnaman 
m e t . .  ... 

6 6 - c i g a r e  t t e s  
6 7 - t r a v a i l  
6 8 - p o r t e f a u i l l e  
69-montre 

70-man t e a u  



Chapter IV 

Resu l t s  of the  Vocabulary tes t .  

In  t h i s  chap te r  I w i l l  g ive  the  r e s u l t s  of the  

M a i l l a r d v i l l e  vocabulary tes t .  This  t e s t  was given t o  46 

c h i l d r e n  i n  t h r e e  d i f f e r e n t  grades  i n  t h e  school  Notre-Dame de 

Fatima.  1 

The t e s t  c o n s i s t e d  of  70 q u e s t i o n s  organised  i n  14 

c a t e g o r i e ~ . ~  I have c l a s s i f i e d  t h e  answers given t o  t h i s  

test i n t o  f i v e  d i f f e r e n t  t ypes  : 

(+) The r i g h t  answer us ing  t h e  word judged t o  
be c o r r e c t  from t h e  
Vocabulai re  O r a l .  

(-1 Unknown answer no answer g iven .  

(E)  Answers given i n  given sometimes wi th  a s l i g h t  
Engl i sh  h e s i t a t i o n .  Most of the  time 

a s  i f  t h e  word was French.  

(F) Answers given i n  us ing  a word o t h e r  than the  
French c o r r e c t  one.  Even i f  the  word 

w a s  mispronounced i t  was 
inc luded  i n  t h i s  c l a s s  i f  i t  
had any k ind  of meaning i n  
French.  

( ? )  Mispronounced answers answers given wi th  no meaning, 
e i t h e r  i n  French o r  i n  Eng l i sh .  

I w i l l  g i v e  t h e  r e s u l t s  of t he  test  i n  t h e  fol lowing 

o rde r :  

1. Resu l t s  according t o  grade of t he  vocabulary 
test f o r  each ca tegory ,  t a b l e s  8 ,9 ,10,11.  

2 .  R e s u l t s  according t o  ca t ego ry  of  t he  vocabulary 
t e s t  f o r  each grade,  t a b l e s  12,13,14,15.  

- - 

See Table 5, p .  22. 

See Table 6,  p .  23. 



3 .  Comments o f  the compar ison  o f  t h e  r e s u l t s  o f  
t h e  v o c a b u l a r y  test w i t h  t h e  f i n d i n g s  o f  t h e  
work o f  Rober t  and  G i s e l e  P r e f o n t a i n e  i n  t h e  
P r o v i n c e  o f  Quebec. 

4 .  Comments on t h e  r e s u l t s  o f  t h e  v o c a b u l a r y  test  
f o r  e a c h  o f  t h e  f o l l o w i n g  t y p e  o f  answers :  

/E/ answers  g i v e n  i n  E n g l i s h  

/F/ answers  g i v e n  u s i n g  s u b s t i t u t e  
French  words 

/?/ i n c o r r e c t  answers  



1. Resu l t s  of t he  vocabulary test f o r  each grade and f o r  
each ca t ego ry  : 

Table 8 .  

M a i l l a r d v i l l e  Vocabulary T e s t  
R e s u l t s  f o r  each grade by Category 

GRADE I = T o t a l  number of  words i n  each Category = 40 

GRADE I 

Category + 

1. f a c e  and 
f e a t u r e s  24 

2 .  a c t i o n  
wi th  f i n g e r s  6 

3 .  household 
a r t i c l e s  12 

4 .  a c t i o n  
wi th  hands 6 
and f i n g e r s  

5 .  sounds 14 

6 .  a d j e c t i v e s  
and shapes  25 

7.  food 15  

8. animals  10 

9 .  q u a n t i t i e s  
(shopping 1 4 

10.  occupa t ion  5 

11. t r a n s p o r t  6 

12. t h e  s treet  8 

13 .  t h e  k i tchen10  

14 .  fami ly  
and c l o t h i n g  2  

Answers 

T o t a l  T o t a l  % + % - 



Table 9 .  

M a i l l a r d v i l l e  Vocabulary T e s t  
R e s u l t s  f o r  each grade by Category 

GRADE I1 = T o t a l  number of words i n  each Category = 85 

GRADE I1 Answers 

Category 

1. f a c e  and 
f e a t u r e s  

2 .  a c t i o n  wi th  
f i n g e r s  

3. household 
a r t i c l e s  

4.  a c t i o n  wi th  
hands and 
f i n g e r s  

5. sounds 

6 .  a d j e c t i v e s  
and shapes 

7 .  food 

8. animals  

9 .  q u a n t i t i e s  
(shopping) 

10 .  occupa t ions  

t r a n s p o r t  

1 2 .  the street  

13.  t he  k i t c h e n  

14.  fami ly  
c l o t h i n g  

T o t a l  T o t a l  % + - E F ? % + - + - 



Table  1 0 .  

M a i l l a r d v i l l e  Vocabulary  T e s t  
R e s u l t s  f o r  e a c h  g r a d e  by Ca tegory  

GRADE I11 = T o t a l  number o f  words i n  each  Ca tegory  = 105 

GRADE 111 Answers 
T o t a l  T o t a l  % % 

Category  + - E F ? + - + - 

1. f a c e  and  
f e a t u r e s  103 2  0  0  0  103 2  98 .5  1 . 5  

2. a c t i o n  w i t h  68 21 1 9  8  68 39 64.7 35 .3  
f i n g e r s  

3 .  househo ld  
ar t ic les  74 21 2 7  1 74 3 1  70.4 23.6 

4.  a c t i o n  w i t h  
hands  and 
f i n g e r s  58 12 5 30 0  58 47 5 5 . 2 4 4 . 8  

5.  sounds  90 11 0  2  2  90 1 5  85.7 14.3 

6 .  a d j e c t i v e s  88 13  0  3  1 88 17  83 .8  16.2 
and  s h a p e s  

7. food  79 23 2  1 0  79 26 75.2 24.8 

8. a n i m a l s  96 6  2 1 0  96 9  91.4 8.6 

9 .  q u a n t i t i e s  
(shopping)  47 47 3  8 0  47 58 44.8 55.2 

10.  o c c u p a t i o n  65 29 3  4  4 65 40 6 1 . 9 3 8 . 1  

11. t r a n s p o r t  30 30 32 1 3  0  30 75 28.5 71.5 

1 2 .  t h e  s treet  59 18 5  23 0  59 46 5 6 . 1 4 3 . 9  

1 3 .  t h e  k i t c h e n  70 24 8 2  1 70 35 66.6 33.4 

1 4 .  f a m i l y  and 
c l o t h i n g  63 30 6  5  1 63 42 60 40 



Table  11. 

M a i l l a r d v i l l e  Vocabulary  T e s t  
Genera l  r e s u l t s  by each  Ca tegory  f o r  each Grade 

+ Answers - Answers T o t a l  T o t a l  % % 
Category  

+ - E F ? - A n s .  + - 

1. f a c e s  and 
f e a t u r e s  

GRADE I 24 11 0 4 1 16 40 60 40 
GRADE I1 78 6 0 0 1 7 85 91.7 8 . 3  
GRADE 111 103 2 0 0 0 2 105 9 8 . 5 1 . 5  

2.  a c t i o n  w i t h  
f i n g e r s  
GRADE I 6 27 5 2 0 34 40 15 85 
GRADE I1 46 21 1 9 8 39 85 54.1  45 .9  
GRADE I11 68 21 1 9 8 39 105 6 4 . 7 3 5 . 3  

3 .  househo ld  
a r t i c l e s  

GRADE I 12 22 3 0 3 28 40 30 70 

GRADE I1 47 28 4 4 2 38 85 55.2 44 .8  
GRADE 111 74 21 2 7 1 31 105 70.4 29.6 

4.  a c t i o n  w i t h  
hands  a n d  
f i n g e r s  
GRADE I 6 30 2 2 0 34 40 15  85 
GRADE I1 49 1 5  7 12  2 36 85 57.6 42 .4  
GRADE I11 58 12 5 30 0 47 105 5 5 . 2 4 4 . 8  

5. sounds 
GRADE I 14  23 2 1 0 26 40 35 65 
GRADE I1 65 11 1 6 2 20 85 7 6 . 4 2 3 . 6  
GRADE I11 90 11 0 2 2 1 5  105 8 5 . 7 1 4 . 3  

6.  a d j e c t i v e s  
shapes  

GRADE I 
GRADE I1 68 7 0 8 2 17  85  80 20 
GRADE 111 88 13  0 3 1 17 105 83.8  16 .2  

7 .  food  
GRADE I 1 5  21 0 4 0 25 40 3 7 . 5 6 2 . 5  
GRADE I1 48 24 1 3  0 0 37 85  5 6 . 4 4 3 . 6  
GRADE I11 79 23 2 1 0 26 105 75.2 24 .8  



Category 

8. animals 
GRADE I 
GRADE I1 
GRADE I11 

9. quantities 
(shopping) 
GRADE I 
GRADE I1 
GRADE I11 

10. occupations 
GRADE I 
GRADE I1 
GRADE I11 

11. transport 
GRADE I 
GRADE I1 
GRADE I11 

12. the street 
GRADE I 
GRADE I1 
GRADE I11 

13. the 
kitchen 

GRADE I 
GRADE I1 
GRADE I11 

14. the family 
and clothing 

GRADE I 
GRADE I1 
GRADE I11 

+ Answers 

.+ 

10 
76 
96 

4 
32 
47 

75 
39 
65 

6 
27 
30 

8 
46 
59 

10 
44 
70 

2 
48 
63 

- Answers Total Total % % 

- Ans. + - 



Comments on Tables  8-9-10-11. 

The r e s u l t s  of  Table  8 te l ls  us  t h a t  t he  c h i l d r e n  i n  

t he  f i r s t  grade seldom g i v e  a  c o r r e c t  /+/ answer. Only i n  

t he  ca se  of t h e  c a t e g o r i e s  f a c e  and f e a t u r e  (#1) and 

a d j e c t i v e  and shapes  (#6) does t h e i r  knowledge exceed t h e i r  

ignorance .  However, f o r  t h e  f i r s t  c a t ego ry  t h e r e  i s  l i t t l e  

p r i d e  t o  be de r ived  from t h e i r  performance i f  we cons ider  

t h a t  h a l f  of the  c h i l d r e n  cannot  name t h e i r  eyes ,  h a i r  and 

e a r s  i n  t h e i r  n a t i v e  tongue.  1 

 his p a t t e r n ,  12/-/ v s  2/+/ answers a r e  r eve r sed  f o r  

t he  second grade where t h e  p ropor t ion  of  c o r r e c t  /+/ answers 

vs  . i n c o r r e c t  ones /-/ is  11 t o  3  . I n  Table 9  the  ~ ~ t e g o r i e s  

i n  which the  second grade p u p i l s  have a  low percentage of 

/-/ a r e  t he  fo l lowing:  

#9 q u a n t i t i e s  37.6% /-/ 

#10 occupa t ions  45.9% 1-1 

#11 t r a n s p o r t  31.7% 1-1 

Chi ldren  l i v i n g  i n  M a i l l a r d v i l l e  have ve ry  l i t t l e  

oppor tun i ty  t o  use q u a n t i t i e s  i n  French f o r  shopping which 

e x p l a i n s  t h e  low percen tage  of c o r r e c t  answers i n  t h i s  

ca t ego ry .  I n  #10 t r a n s p o r t . ,  I w a s  amazed t o  f i n d  t h a t  most 

of  t h e  c h i l d r e n ,  and t h i s  is  t h e  same' i n  .each grade,  thought 

t h a t  t he  ~ n g l i s h  words bus and t r u ~ k  were French words. When - 
I showed the  c h i l d r e n  t h e  t oy  bus and the  toy  t ruck  I had 

brought  they s a i d  t h a t  it was un bus and un t r u c k .  From the -- - 
1 

See ~ p p e n d i x  2 f o r  d e t a i l s  of answers f o r  each ca tegory  
by g rade .  



t o t a l  of 46 answers I r ece ived  from t h e  t h r e e  grades  f o r  

each of these  words, they  appear 25 times f o r  bus and 32  - 
t imes f o r  t ruck ,  f o r  a t o t a l  of  57 t i m e s .  

The c h i l d r e n  of t he  t h i r d  grade have a record  of 

c o r r e c t  answers /+/ over 5074 i n  1 2  c a t e g o r i e s .  They have 

a percentage of c o r r e c t  answers under 50% i n  t he  following 

c a t e g o r i e s  : 

#9 q u a n t i t i e s  44 .@/, 
#11 t r a n s p o r t  28.5% 

What I have s a i d  about  answers t o  t hese  two c a t e g o r i e s  

i n  t he  preceding paragraph on t h e ' r e s u l t s  of Grade I1 a p p l i e s  

h e r e  a g a i n .  I n  Grade I11 t h e r e  i s  improvement over Grade I1 

i n  t h a t ;  #10 ca tegory  percentage of /+/ answers i s  over 50% 

and #9 q u a n t i t i e s  is  up from 37.6% i n  Grade I1 t o  44.6% . 
#11 t r a n s p o r t  is down however from 31.7% i n  Grade I1 t o  

28.5% i n  Grade 111, aga in  because of t h e  f r equen t  occurrence 

of  bus and t r u c k .  



2 .  Resu l t s  of the  vocabulary test f o r  each and a l l  grades  
by type of answer. 

Table 1 2 .  

M a i l l a r d v i l l e  Vocabulary T e s t  
Resu l t s  by c h i l d  - GRADE I 

Chi ld  Types of Answers 

+ - E F ? T o t a l  Comments 

26 35 4  3  2 70 This  c h i l d  a t t ended  
k inde rga r t en  and was 
in terviewed i n  t he  
summer . be fo re  school  
began. 

. - 
11 57 . 1 1 0  70 ( A s  f o r  c h i l d  no.1) 

35 14 15  6  0 70 ( A s  f o r  c h i l d  no .l) 

10 55 2 3  0  70 This c h i l d  was seen 
i n  t h e  summer be fo re  
school  began. 

13 53 2  2  0  70 This  c h i l d  went t o  
k inde rga r t en  and was 
in terviewed i n  school  

16 50 1 3  0 70 ( A s  f o r  c h i l d  no.1) 

14 49 2 3  2 70 This  c h i l d  was 
in terviewed i n  school  

2 2  35 2  10 1 70 ( A s  f o r  c h i l d  no.7) 



Table -13.  

Grade I1 

Child 

Maillardville Vocabulary Test 
Results by child - GRADE I1 

Types of Answers 

Total Comments 

7 0  *Child seen in 
subsidiary interview 

7 0  later 

7 0  

7 0  * id. 

7 0  

7 0  

7 0  

7 0  

7 0  *id. 

7 0  

7 0  

7 0  

7 0  

7 0  

7 0 .  

7 0  *id. 

7 0  

1190 



Table 14. 

Maillardville Vocabulary Test 
Results by Child - GRADE I11 

GRADE I11 Types of Answers 

Child 

1 
2 
3 

4 .  
5 
6 
7  
8 
9 
10 
11 
12 
13 
14 
15 
16 
1 7  
18 
19 
2 0  
21 

Total 

Total Comments 

7 0  
7 0  
7 0  *Child seen later in 

subsidiary interview 
7 0  *id. 
7 0  *id. 
7 0  
7 0  
7 0  
7 0  
7 0  
7 0  
7 0  
7 0  
7 0  
7 0  
7 0  
7 0  
7 0  
7 0  
7 0  *id. 
7 0  



Table 15 .  

M a i l l a r d v i l l e  Vocabulary T e s t  

comparison of  answers by GRADES I, 11, 111 

Grade T o t a l  Types of Answers T o t a l  
Tes ted  + % - % E % F % ?  % A n s w e r s  

Comments on Tables  12-13-14-15. 

I n  t he  r e s u l t s  o f  t h e  f i r s t  grade,  Table 1 2 ,  we f i n d  

t h a t  the  c h i l d r e n  who a t t e n d e d  k inde rga r t en  have an average 

of 20.2 c o r r e c t  /+/ answers, about  34% of  t h e  t o t a l  ( 7 0 ) .  

For t he  t h r e e  c h i l d r e n  who d i d n ' t  a t t e n d ,  we have an average 

of  15.3  c o r r e c t  answers /+/, about  21% of  t he  t o t a l  (70) . ~f 

we do the  same th ing ,  b u t  t h i s  t i m e  f o r  t h e  c h i l d r e n  who were 

in te rv iewed be fo re  school  began, w e  have the  fol lowing r e s u l t s .  

The c h i l d r e n  seen  dur ing  t h e  summer 1969 have an . ave rage  of 

20.2 c o r r e c t  answers /+/, about  34% of  the  ' t o t a l  (70) . The 

remaining t h r e e  c h i l d r e n  seen a <  the  school  have an average of 

16.3  c o r r e c t  answers/+/ f o r  23% of t he  t o t a l  (70) . I th ink  

t h a t  t h e s e  l a s t  percen tages  show t h a t  t h e  school  has  no t  been 

a b l e  y e t  t o  remedy a  poor French-speaking environment.  



I w i l l  now look a t  t he  gene ra l  r e s u l t s  pe r  type of 

answers.  

Type of answer /+/. 

I t  i s  i n t e r e s t i n g  t o  no te  he re  t he  b ig  d i f f e r e n c e  i n  

t he  percen tage  of /+/ answers between the  t h r e e  grades  

t e s t e d .  We have : Grade I - 26.3% 

Grade I1 - 60.2% 

Grade I11 - 67.2% 

We must remember, of course ,  t h a t  the  c h i l d r e n  of 

Grade I1 a r e  i n  a  s p e c i a l  c l a s s  where most of the  teach ing  

i s  done i n  ~ r e n c h  .' However, t h e  complete r e v e r s a l  .of  t he  

pe rcen tage  i n  the  f i r s t  two types  of answers g ives  tfie f e e l i n g  

t h a t  a  t i d e  has  t u rned .  The environment being s i m i l a r  f o r  

a l l  c h i l d r e n ,  I t h i n k  t h a t  we can conclude t h a t  the  main 

f a c t o r  i n  e f f e c t i n g  t h i s  complete change was the  s choo l .  

Type of  answer /-/. 

The c h i l d r e n  show by t h e i r  performance i n  a l l  g rades  

i n  t h i s  type of answers /-/ t h a t  t h e  reason why they do n o t  

use  a French word t o  answer our  ques t ions ,  and they would do 

t h e  same t h i n g  i n  everyday conversa t ion ,  is  simply because 

they  do n o t  know i t .  I n  Grade I t h i s  a p p l i e s  t o  most words, 

62..1%. I n  t he  o t h e r  two Grades, I1 and 111, the  percentage 

of t he  /-/ answers d imin ishes  but '  i t  s t i l l  c o n s t i t u t e s  1/5 

of t h e i r  t o t a l  knowledge of the  words included i n  t he  t e s t .  

See Chapter  2 ,  p .  19 .  



Type of answer /E/ .  

I t h o u g h t ,  b e f o r e  do ing  t h i s  r e s e a r c h ,  t h a t  t h e  

g r e a t e s t  d i f f i c u l t y  o f  t h e s e  c h i l d r e n ,  l i v i n g  a s  t h e y  do,  

sur rounded by a n  ~ n g l i s h  speak ing  envi ronment ,  would be t o  

d i s t i n g u i s h  between t h e  words o f  t h e  two l anguages ,  French 

and E n g l i s h .  I t  is  t r u l y  amazing t o  f i n d  t h a t  i t  is n o t  s o .  

The c h i l d r e n  u s e  ~ n g l i s h  words i n s t e a d  o f  French ones  b u t  n o t  

t o  t h e  e x t e n t  t h a t  I had a n t i c i p a t e d .  I•’,  from a  t o t a l  o f  

230 answers  f o r  a l l  c h i l d r e n  i n  a l l  g r a d e s  f o r  t h e  c a t e g o r y  

/E/, w e  s u b t r a c t  t h e  two words bus and  t r u c k  which have a 

d i s t r i b u t i o n  o f  32 and 25 f o r  a - t o t a l  o f  5 7 l  w e  are . l e f t  w i t h  

16'8 E n g l i s h  words,  which r e p r e s e n t  5% o f  t h e  t o t a l  o f ' a n s w e r s .  

With t h e  two words i n c l u d e d  t h e  p e r c e n t a g e  o f  E n g l i s h  words 

g i v e n  as answers  is  o f  6.3% (Table  1 5 ) .  

Type o f  answer /I?/. 

For  t h i s  t y p e  o f  answer /F/ (Table  15)  w e  see t h a t  

t h e  r e s u l t s  f o r  e a c h  g r a d e  shows a growing u s e  a s  w e l l  a s  

a  growing knowledge o f  s u b s t i t u t e  French words i n  t h e  

v o c a b u l a r y  o f  t h e  c h i l d r e n  i n t e r v i e w e d .  

Type o f  answer /?/. 

The l a s t  type  of  answer shows t h e  words which w e r e  n o t  

a c c e p t a b l e  e i t h e r  ' i n  French o r  i n  E n g l i s h  .or words which w e r e  

n o t  c l e a r l y  e n u n c i a t e d .  I n  one i n s t a n c e  o n l y  d i d  a  c h i l d  

t r y  t o  make a French word by t w i s t i n g  t h e  p r o n u n c i a t i o n  of  

See Chap te r  4,  p .  



an Engl ish  one, i n  t h i s  i n s t a n c e  c a r r i h g e  f o r  c a r r i a g e .  

Each of t h e  o t h e r  ones of t h i s  type of answers ( 4 3 )  /?/ 

i s  a mispronounced French word. 1 

3 .  Comparison of  t h e  r e s u l t s  of t he  M a i l l a r d v i l l e  vocabulary 
t e s t  wi th  t he  f ind inqs  o t  the  S a b l i e r  i n  t h e  Province of  - 
Quebec. 

Before I compare the  r e s u l t s  of t h i s  i n q u i r y  wi th  those  

of  t he  r e s e a r c h  of t h e  S a b l i e r  I must c o r r e c t  an e r r o r  which 

has  s l i p p e d  i n t o  my q u e s t i o n n a i r e .  The word bus was in t roduced  - 
al though t h i s  word was no t  i n  t he  ~ r g f o n t a i n e  l i s t .  I ts  d i s t -  

r i b u t i o n  f o r  each grade and each type of  answer i s  t h e  fol lowing:  

M a i l l a r d v i l l e  Vocabulary T e s t  
D i s t r i b u t i o n  of t he  word bus - 
by grade and type of  answers 

- 
Grade Type of answer 

+ - E F ? 

I have exp la ined  i n  t he  f i r s t  chap te r  how the  vocabulary 
Q 

f o r  t h e  Vocabulai re  Oral2  was ga thered .  Robert and ~ i s b l e  

P rg fon ta ine  recorded a l l  t h e  words pronounced by the  c h i l d r e n  

- i n  t h e  d i f f e r e n t  l ists f o r  each 0.f t he  f o u r  age groups and 

grades  t hey  had s t u d i e d .  From these  l i s ts  they  k e p t  words 

w i t h  a c e r t a i n  frequency.  I n  t he  case  of  t h e  pre-schooler  

1 
See c h a p t e r  4, p.  49. 

2 See c h a p t e r  1, p .  9.  



l i s t  which I used i n  t h i s  s tudy  t h i s  i s  t h e  resum6 of what 

they d i d .  1 

Materne l le  

Nombre de groupes 6 Nombre de mots conserves  620  

Nombre de mots reley6s 9274 % des  mots conservgs 4 0% 

Nombre de mots d i f f g r e n t s  1558 % des  fr&quences 8 5% 

The l i s t  which fo l lows  r e p r e s e n t s  40% of the  o r a l  

vocabulary of a  pre-schooler  i n  t he  Province of Quebec, 

according t o  t he  s t u d y  of Robert and ' ~ i s 8 l e  ~ r g f o n t a i n e  . This  

40% = 620 words. Out of t h i s  number I have used '69, o r  11.1% 

i n  the  p r e s e n t  s tudy .  

I f  t h e  c h i l d r e n  I in te rv iewed had answered c o r r e c t l y  

t o  a l l  the  q u e s t i o n s  I p re sen ted  t o  them, we could say  t h a t  

t h i s  11.1%, wi th  a  margin of e r r o r  of about  look, showed t h a t  

they had about  t he  same vocabulary a s  a  c h i l d  of the  pre-school 

l e v e l  i n  t h e  Province of  Quebec. However, s i n c e  t he  c h i l d r e n  

in te rv iewed i n  ~ a i l l a r d v i l l e  d i d  no t  know a l l  of t he  words 

i n  our  test  b u t  on ly  a  c e r t a i n  percen tage ,  t h e  comparison 

becomes more complicated.  I n  t h e  fo l lowing  Table (17) I have 

t r i e d  t o  show the  percentage of t he  vocabulary of a  c h i l d  i n  

t he  Province of Quebec t o  c h i l d r e n  I t e s t e d .  ' The low percen tage  

o f  /+/. answers f o r  t h e  Grade I s p e c i a l l y  is  ve ry  r e v e a l i n g .  The 

c h i l d r e n  of  ~ a i l l a r d v i i l e  know but '  h a l f  of t h e  number of words 

known by a  f i v e  yea r  o l d  c h i l d  i n  Qu6bec. 

~ r 8 i o n t a i n e .  op.  c i t .  p.I .5.  

2 
Watts.  op.  c i t .  p .  49. 



Table 17 .  

M a i l l a r d v i l l e  Vocabulary T e s t  
Percentage of c o r r e c t  /+/ answers given i n  the  Tes t  

and the  percentage i t  r e p r e s e n t s  i f  we compare wi th  the  
Findings  of the  S a b l i e r  S tudl -  

Grades Answers 

~ o t a l  NO. T o t a l  /+/ % % of the  S a b l i e r  

4 .  Comments of t he  r e s u l t s  of the  vocabulary t e s t  f o r  each 
o t  the  following.  type  of  answers.  

1. Type of answer /E/. 

The Engl ish  words t he  c h i l d r e n  used are se l f - exp lana to ry .  

They appear  h e r e  and t h e r e  f o r  a  wide v a r i e t y  of words i n  a l l  

c a t e g o r i e s .  The except ions  a r e  of course  bus and t ruck  a s  - 
we have seen i n  c h a p t e r  4, p .  . A few words l i k e  s c r a t c h  

and c l a p  a r e  used a s  i f  they were French verbs  wi th  the  ending 

of t h e  f i r s t  con juga t ion .  The b e s t  w e  can say of t hese  answers 

is t h a t  they show t h a t  t h e  c h i l d r e n  understood my ques t ions ,  

wi thout  any doubt .  This  i s  t h e  l i s t  of  t h e  Engl ish  words 

t he  c h i l d r e n  used i n  the  vocabulary t e s t .  



Table 18. 

M a i l l a r d v i l l e  Vocabulary Tes t  
L i s t  of English words given a s  type of answer /E/ 

FRENCH 

g r a t t e r  
ramasser 
dess iner  

a t  tacher  
ciseaux 
bouton 
miro i r  
marteau 
f  rapper 
f e  rme r 
t i r e r  
r i r e  
sou•’ f l e r  
beurre  
creme 
sucre  
l a i t  
vache 
c a t  
cochon 
sac  
b o u t e i l l e  
l i v r e  (poids) 
pin t e  
docteur  
den t is  t e  
cordonnier 
po l i ce  
bateau 
camion 
autobus 
ca r rosse  
rue 
t r o t t o i r  
pon t 
a r b r e  
c u i s i n e  
souper 
v a i s s e l l e  
bo l  
t a s s e  
c i g a r e t t e  
t r a v a i l  
p o r t e f e u i l l e  
mon t r e  
manteau 

ENGLISH 

i t c h i n g ,  s c r a t c h ,  s c r a t c h e r  
drop/per 
clown, sun ( r e f e r r i n g  t o  the 
o b j e c t  being drawn).  
knot., t i e  
s c i s s o r s  
b'u t ton 
glas's, mural, mirror  
hammer 
clap/per 
pick-up 
t r a s h  
laugh 
blow 
b u t t e r  
cream 
sugar 
milk, coq, r o a s t e r  
b u l l ,  cow 
cha t  
pig 
bag 
b o t t l e ,  case,  j a r ,  can 
pound 
q u a r t ,  jug 
doc t o r  
d e n t i s t  
shoemaker, shoestore 
pol  iceman 
s h i p  
t ruck  
bus 
buggy, s t r o l l e r ,  c rad le  
road - 
sidewalk 
br idge  
g rass ,  t r e e  
k i tchen 
d i n e r  
d ishes  
bowl 
g l a s s ,  cup 
c i g a r  
work 
w a l l e t ,  pocket 
watch 
coat ,  sweater 



2 .  Type of  answer /F/ .  

When t h e  c h i l d r e n  I q u e s t i o n e d  d i d  n o t  know t h e  

c o r r e c t  answer /+/, t h e y  some times gave o t h e r  French words.  

These French words a r e  v e r y  i n t e r e s t i n g .  The vocabu la ry  

t es t  t e l l s  u s  i f  t h e  c h i l d r e n  I i n t e r v i e w e d  have a b a s i c  

knowledge o f  French v o c a b u l a r y .  The answers t o  t h i s  /F/ 

t e l l s  u s  more a b o u t  t h e  French they  know i n  g e n e r a l .  I have 

g i v e n  i n  t h e  f o l l o w i n g  t a b l e  t h e  l i s t  o f  t h e s e  words.  The 

words u n d e r l i n e d  in.  t h e  l i s t  a r e  e x p l a i n e d  i n  Appendix 3 

a t  t h e  end  o f  t h i s  work. 

- L i s t  o f  

I /+/ 

Ne z 
cheveux 
ecrire 
r a m a s s e r  
d e s s i n e r  

a t  t a c h e r  

pe i g n e  
bouton 
m i r o i r  
mar teau  
f r a p p e r  
o u v r i r  
l a n c e r  

c h a n t e r  
p l e u r e r  
rire 
s o u f  f  l e r  
b l a n c  
p l  i e  

M a i l l a r d v i l l e  v o c a b u l a r y .  T e s t  
French words g i v e n  a s  type  o f  answer /F/ 

noeud 
c h i e n ,  f e u  ( d e f i n i t e l y  from cheveux) - 
e c r i t u r e  
p r e n d r e ,  tomber, amasser ,  l e v e r  
e c r i r e ,  p o r t a i t ,  f a i r e  d e s  p o r t r a i t s  (1) 
b a r b o u i l l e r  ( 2 )  , c o u l e u r ,  c o l o r e  
d e t a c h e r ,  bouton,  b o u c l e ,  noeud, 
e n t a i l l e  (3)  
b r o s s e  
b a t o n  
f e n e t r e  
cogner ,  cou teau  
t a p e r ,  c o n t e n t  (4)  
r o u  v r e  
jeter, g a r r o c h e r  (5 )  , t a p e r ,  f r o n d e  ( 6 )  
echapper  
chanson 
peur ,  b r a i l l e r  ( 7 )  
s o u r i r e ,  c r ie  
pense r ,  f a i t  du 1 1 a i r ( 8 )  
jaune , brun ,  rouge  
fermee,  p a p i e r ,  farme ( f o r  ferme) 
p a p i e r  
e a u ,  j u s  



jaune d 'oeuf  
cheval  
coq 
vache 
c h a t  
b o u t e i l l e  
1 i v r e  

p i n t e  
d e n t i s t e  
cordonnie r  
pe i n t r e  
a u t o  
au tobus 
c a r r o s s e  
r u e  
t r o t t o i r  

a r b r e  
c u i s i n e  
b o l  . 

p o r t e f e u i l l e  
mon t r e  
manteau 

rouge, orange 
cheveu 
poule  
boeur,  veau 
minou (9 )  
paquet ,  b o i r e  
(po ids )  p a p i e r ,  b a l l e ,  c a r r e  ( 1 0 )  
c a r r eau ,  paquet  
c a r t o n  de b o u t e i l l e  
d e n t i e r ,  doc teur  
maman (11) , magasin (11) , Gcol ie r  ( ? )  - 
monsieur, papa, pe in tu reu r  ( 1 2 )  
cha r  (13) , machine (14) - 
automobile 
L i t ,  pan ie r  (15) . . 
chemin(l6). r o u t e  (161 . , .  . , .  

ciment,. bord,  per ron ,  c o t e ,  s u r  l e s  - roches, cou d e m u t r  
poteau 
t a b l e  
soucoupe, p l a t ,  boule 
bourse  (17) 
horloge, choche 
capot ,  g i l e t ( l 9 )  
7 m  

Type of answer /?/. 

I n  t h i s  type of answer I have included a l l  t h e  words 

which w e r e  bad ly  o r  p a r t l y  enunc ia ted  a s  w e l l  a s  words which 

a r e  n e i t h e r  French nor  ~ n g l i s h .  The main i n t e r e s t  of t he  words 

used i n  t h i s  type of  answer i s  t h a t ,  most of them, a s  we s h a l l  

see, a r e  r e a l l y  French words t h a t  t h e  c h i l d r e n  knew, - had heard  

probably a few times b u t  n o t  o f t e n  enough t o  be a b l e  t o  use 

them w e l l .  I n  many i n s t a n c e s ,  where t he  word w a s  no t  s a i d  

( t h e s e  i n s t a n c e s  a r e  n o t  recorded i n  the  fol lowing l i s t ) .  I 

could s e e  t h e  mouths of the  c h i l d r e n  forming t h e  i n i t i a l  

phonemes of  t he  c o r r e c t  word. 



Table 2 0 .  

M a i l l a r d v i l l e  Vocabulary T e s t  
Mispronounced words given a s  type  of answer /?/ 

. > 

Ques t ione r ' s  speech C h i l d ' s  speech 

WORDS Phon . Transc . WORDS Phon . Transc . 
1. cheveux- savd chefeu 

1 .veu 

2 .  6 c r i r e  e k r i  r 2 . c r i r e  a - o k r i r  

3 .  a t t a c h e r  atase 

4 .  c i s eaux  s i z o  . 

5.  bouton Dutij 

. , 
6 .  m i r o i r  

7 .  rire 

8 . .  blond 

9.  p l i e r  

10 .  cheva l  

11. d e n t i s t e  

rn i rwar 

r i  r 

b 13 

pLi  j e  

sava l 

d$t i s t  

12.  p e i n t r e  pEt r a  

3 .e t a c h e r  
t a c h e r  

e t  ase 

4 . c i s i e r  s  i z j e  

5 . b i t o n  b /  t 3  

7 .  c r i r e  
rise 

k r i r  - 

9 .  e p l  ier  e p l i j e  

1 2  , pe in tu reu r  pE t y m r  
This  word i s  accepted by B e l i s l e  
(1) b u t  no t  by Le p e t i t  R o b e r f ( 2 ) .  
I have n o t  included ' it among t h e  
French words. 

13.  c a r r o s s e  k a r x  13 . c a r r i e g e  k a r i ~ z  

14. t r o t t o i r  t r 3 t  war 14. t o r t e u r  tartcer 

15 .  v a i s s e l l e  vEseI 15 .va i s  . v & * * * - * -  

16 .  p o r t e f e u i l l e  parts 16 .porte 
fcej  jQsan 

1 B e l i s l e ,  op.  c i t .  
2 

Robert ,  op.  c i t .  



c h a p t e r  v 

Subs id i a ry  In t e rv i ews .  

When the  i n t e rv i ews  f o r  t he  vocabulary t e s t  were 

completed I went back t o  t h e  school  t o  do an a d d i t i o n a l  

experiment w i th  t h e  c h i l d r e n .  I had an idea  of t h e  e x t e n t  

of  t h e i r  vocabulary.  Now I wanted t o  f i n d  o u t  1. I f  t he  

c h i l d r e n  I had m e t  f o r  t h e  vocabulary tes t  used French a t  

a l l  i n  t h e i r  everyday conve r sa t ion .  2 .  I f  t hey  knew and 

could  use  t h e  grammatical words which w e r e  n o t  inc luded  
J 

i n  t h e  vocabulary . t e s t .  1 

I brought  two t o y  te lephones  t o  t h e  s choo l .  I placed 

them on the  desk i n - t h e  P r i n c i p a l ' s  o f f i c e  where t he  t e s t .  

took place.: I then  asked t h e  t e a c h e r s  t o  s e n d  i n  t h e  c h i l d r e n  

two a t  a  t i m e .  I chose e i g h t  c h i l d r e n  f o r  t h i s  t e s t ,  f o u r  

from Grade I1 and f o u r  from Grade 111. These c h i l d r e n  had 

t h e  h i g h e s t  s c o r e  of  r i g h t  answers i n  t h e  vocabulary t e s t .  

The idea  of t h e  t e s t  w a s  t o  l eave  the  c h i l d r e n  a lone  

i n  a room wi th  t h e  t o y  te lephones  where a  tape-recorder  could 

r eco rd  t h e i r  conve r sa t ion  wi thou t  t h e i r  knowledge. . 

The 

one 

t h e  

The experimen't was -a succes s  b u t  it had l i m i t a t i o n s .  

school  is  n o t  t o o  w e l l  b u i l t  a c o u s t i c a l l y .  On t h e  t a p e s  

can h e a r  t h e  t r a i n s ,  t h e  b o a t s  on t h e  F r a s e r ,  t he  c a r s  on 

s t r e e t ,  a s  w e l l  a s  t h e  l e s s o n  i n  t h e  c l a s s  nex t  door .  . , . 
However, even i f  t h e  t a p e s  could  n o t  be used f o r  a  s tudy  i n  

phone t i c s ,  i t  is  r e l a t i v e l y  e a s y  t o  determine i n  which 

L 
See f o o t n o t e ,  chap te r  1, p .  1 2 .  



language, Engl i sh  o r  French, the  c h i l d r e n  expressed them- 

s e l v e s .  

F i r s t  group.  Grade 11. 

I t o l d  t h e  f i r s t  two c h i l d r e n  (two g i r l s )  who came t o  

t he  o f f i c e  t h a t  I had t o  l eave  them t o  make a  phone c a l l .  

I n  t h e  meantime they  could use t he  two toy  phones t o  p r a c t i c e  

s i n c e ,  a s  they could see, I had b r o u g h p a  tape-recorder  t o  

r eco rd  t h e i r  vo i ces  l a t e r  on.  This sugges t ion  of a  p r a c t i c e  

s e s s i o n  was a  mistake. however. ~ l t h o u g h  i t  c e r t a i n l y  

' in • ’  luenced t h e  c h i l d r e n  they  d i d  a  most  i n t e r e s t i n g  th ing .  
. , 

They p r a c t i c e d  i n  French a s  seemed t o  be r equ i r ed  from them 

b u t  they spoke Engl i sh  when t h e y  had t o  decide about the  

c o n t e n t  of t h e i r  phone conve r sa t ions  i n  French. They a l s o  

r e a l i s e d  r i g h t  away t h a t  t he  tape- recorder  had been l e f t  on.  

One of  t h e  g i r l s  d i d  most of t he  t a l k i n g .  The o t h e r  one 

answered i n  monosyl lables .  

Second group.  Grade 11. 

This  t i m e  I t o l d  t h e  c h i l d r e n  (two boys) t h a t  I had 

an e r r a n d  t o  do.  They cou-ld p l ay  wi th  t he  toy  phones i n  t h e  

meantime i f  they  f e l t  l i k e  i t  - which they  d i d .  Like the  

prev ious  c h l l d r e n  they  spoke French when using the  phones. 

A l l  t h e  whisper ing i n  between phone c a l l s  w a s  done i n  Engl i sh .  
, 

They speak French i n  sukh a  fragmented way t h a t  I d o i b t  v e r y  

much i f  they could  speak t o  each o t h e r  than i n  Engl i sh ,  u n l e s s  

t hey  found themselves involved i n  an a r t i f i c i a l  s i t u a t i o n  such 

a s  t h e  one we c r e a t e d .  Because I never spoke Engl ish  t o  any 

of  t he  c h i l d r e n ,  they a s s o c i a t e d  me wi th  French wi thout  q u e s t i o n .  



Third  and f o u r t h  group. Grade 111. 

The c h i l d r e n  of t hese  two groups (two g i r l s  f i r s t  and 

then a  boy and a  g i r l )  made no pre tence  and spoke ~ n g l i s h .  

They knew me, they a l s o  knew t h a t  t h i s  was p a r t  of some s o r t  

of French s p e a k i n g . t e s t .  They were no t  compelled t o  use French 

and they d i d  no t  s ee  why they should do i t .  It i s  q u i t e  

e v i d e n t  t h a t  t h i s  idea  never  even c ros sed  the  minds of the  

c h i l d r e n  of the  fou r th  group. The few French words we ' h e a r  

from t h e  f i r s t  two g i r l s  ( ~ 3 ) w e r e  done i n  jest. They d e f i n i t e l y  

t r i e d  t o  i m i t a t e  m e .  They g igg led  a l l  t he  time which made 

' the t r a n s c r i p t i o n  of  t h e i r  conversa t ion  h a r d e r .  A s  f o r  the  

o t h e r  two .ch i ld ren  they spoke of t h e i r  own a f f a i r s  (b'irthday 

p a r t y )  and s e t  themselves t o  i n v e s t i g a t e  the  con ten t s  of the  

 principal.'^ o f f i c e .  I have included a t r a n s c r i p t  of t h e i r  

conve r sa t ion .  Since t h e r e  is  almost  no French being spoken 

I have n o t  commented on them a s  I w i l l  do f o r  group 1 and 2 .  

Th i s  is  t h e  t r a n s c r i p t i o n  of t h e  c h i l d r e n ' s  conve r sa t ions .  

I have c o r r e c t e d  t h e i r  sen tences  on t h e  r i g h t  hand s i d e .  I 

w i l l  comment on t h e i r  mis takes  a t  t h e  end of  t he  Chapter .  

Table 21. . 

I ' T r a n s c r i p t  of Conversations 
1 

i 
-- - - -  Subs id i a r  In te rv iews  ! Group 1, Grade I1 - - Y  I - 

What Is t he  i dea?  

I t ' s  working. 

I know. 



A l l o .  Es t -ce  que Mme G r i f f i t h  
est l a ?  

No. 

S i  l a  v o i s  . . a  - p e u t  t & l & p h o n e r .  S i  t u  l a  v o i s . .  
e l l e ~ e u t .  . . 

O . K .  Bonjour .  

Bon jour . .  

A l l o .  

C ' e s t  Mme G r i f  f i t h  

. . .une tes p e t i t e s  f i l i e s  t ' a  d i t  . une de  t es . .  . t la  d i t  - l a .  . . d e r n i & r e  f o i s ?  que . .  o r  te  l ' a  d i t  - - 
Non . 
Bonjour . 
(some whisper ing  i n  ~ n g l i s h )  

. . . . . f i v e  minu tes  a g o . .  . t a k e . .  . 
away. . 
A l l o .  Es t -ce  que t u  veux a l l e r  
au  p a r c ?  

Non j 'peux p a s .  

Pourquo i?  

P a r c e  que  je va t r a v a i l l e r  a u j o u r -  - je v a i s  
d ' h u i .  

O.K.  Bonjour .  

(whisper ing  i n  E n g l i s h )  

What? 

Yeah. O .K .  

Ca, c ' e s t  Mme Alex . .qu i  vous 
a p p e l l e .  Ma p e t i t e  f i l l e  e s t  
malade .  Es t -ce  que t u  peux 
v e n i r  doc  t e u r ?  

Oui .  Dans l a  minute .  Dans une minu te .  dans  
un i n x n t .  



What? 

Dans l a  minute.  

Oh. J ' v a . .  . t o . .  - 
She is  sick? 

J e  s u i s  . . e n t r e r ( ? )  veney t o u t  
s u i t e  

Merci doc t eu r  . merci .  

Je vous remercie  doc teur ,  merc i .  

She i s  coming. 

Est -ce  que t u  peux ven i r  t o u t  
s u i t e  doc t eu r?  

. ,  

Oui, t o u t  de s u i t e .  

Je vous e n  p r i e ,  Qu'est-ce j ' v a  . . s u i s  . .va a t re  inqu.ie t e  de m y  
p e t i t e  

S u z e t t e .  

1nquib t e ? ?  

Brrrrrrrr 

Bon j o u r .  

I a m  no t  t a l k i n g  loud enough. 

L e t ' s  do one about .  . .What s h a l l  
w e  do? 

I d o n ' t  know .- . 
Wait 

P re t end  you ... t he  ~ r i n c i p a l . . O . K . ?  

Qu ' e s t - ce  c ' e s t  que c l e s t  ca  l a  
p r i n c i p a l  ? 

No. J ' v a  a l l e r  l a  che rche r .  

i d .  

v a i s  

t o u t  de s u i t e  - 

i d .  

v a i s  - s u i s  i n q u i e t e  

Est-ce que c ' e s t  le .  . .  
v a i s  

Oui . 
A l l o .  



I 

I Connie p e u t  p a s  venu a  1 8 6 c o l e  au- - 
j o u r d ' h u i . .  . e l le  e s t  malade .  

C ' es t  0 . K .  p a r c e  . . je s u i s  malade 
a u s s i  . 
E s t - c e  t u  v a s  a v o i r  d e s  c l a s s e s  a 
1 ' e c o l e  au j o u r d ' h u i ?  

Oui . 
Oui va  p r e n d r e  ta c l a s s e ?  

Mme Bouvie r .  

Es t -ce  t u  peux d i r e  pour a  d i r e  
a  Lan ie  ( i )  pour  a p p o r t  son  d e v o i r ?  - 
H e r e  goes  o u r  b e l l .  

Group 2 ,  ~ r a d e  11- 
L.-- - - - 

A l l o .  

A l l o .  

Q u o i  t u  veux? 

J 1 v e u x  t o i .  .de v e n i r  3 ma maison 
pour  jo-icycle. 

! n e . .  v e n i r  ( a l l e r )  
! - 

1 
! que 
I - 

Peux p a s  c o n d u i r e  un b i c y c l e .  

Veux-tu j ' v a  te m o n t r e r .  - 
Mande t a  maman q u e l l e  h e u r e  v a  v e n i q .  

, que demander a  
m p p o r t e r . .  . . . 

a d i t  o u i .  - 
Q u e l l e  heu-re t u  veux que moi v ienne?  - 

v 

- 
N' impor te  q u e l l e  h e u r e  . 

Q u l e s t - c e  que 

J ' v e u x  que t u  v i e n n e s . .  
b i c y c l e  t t e  . 
je n e . .  
b i c y c l e t t e .  
que j& te  l a  montre .  
v a i s  . . l e  
demande a .  . . - 
a  q u e l 1 e T . t ~  - - 
v a s  
e l l e  

a  q u e l l e . .  - 
. L 

, 'eux-tu que 
1 je .... 

n o t . .  p a s  n ' i m p o r t e  q u e l l e  h e u r e .  i d .  

mande t a  maman. demande a  - - 
a d i t  o u i .  Q u e l l e  h e u r e  va  v e n i r .  - e l l e  . . 

quelle . v a s  t u  . . 
3 peu pr%s q u a t r e  h e u r e s .  v e r s  . 



on mange a souper  3 s i x  h e u r e s .  ' 

O . K .  

Q u e l l e  h e u r e  t u  v a s  v e n i r ?  

Qua t re  h e u r e s .  

A h !  o u i  c 1 e s t  b i e n .  

Bye. 

J 1 v a  te  p a r l e r  une a u t r e  f o i s  
dema i n .  

on soupe .  

a  q u e l l e  - 

O . K .  

Bonjour .  

(whisper ing  i n  E n g l i s h )  

A l l o .  

Q u l e s t - c e  que c l e s t . .  . - Q u i  e s t - c e  - 

qu i 

Oui . 
Q u o i  t u  veux ? - Qu l e s t - c e  que 

Peux-tu d i r e  a ma grand-mhre ... est-  : apr&s  1 ' g c o l e ?  
ce a u .  . p r e s  de  1 ' & c o l e .  

. 2 

Q u o i  t u  veux que moi v i e n n e .  Pourquoi  . . j e  v ienne  - 
I 

P a r c e  j l a  pe r sonne  pour j o u e r  . . j u s t e  , je n l a i  e t  . 
mon f r & r e  p i  ? mon c o u s i n  

Ou e s t  t a  s o e u r ?  

Pardon? 

Ou t a  s o e u r  ? a 1 ' e g l i s e  avec  t a  maman? es t  . . 
n o n . . e s t  % e s t  %.. es t  3 .. l a  v i l l e  
veux-tu v e n i r ?  

mande t a  maman. demande a  - 
can  t come. 

j l a i  f i n i .  



Group 3 ,  Grade 111 

( g i g g l e s ,  g i g g l e s .  . . . . . . . . ) 
. .she t e l l s  me 

. . s h e  d i d n ' t  t e l l  m e  

How a r e  y o u .  

a l l o .  

Talk i n  i t .  

one.  . two. . t h r e e .  . 
That s c a r e s  m e .  

Comment ca '  va . . (making fun o f )  

hon j our  - 
eh! look i t .  

a l l o .  

A l lo  Mouchelle (making fun o f )  

L e t ' s  do i t  r e a l  n i c e .  

What I s  your phone number. . . 
l e t  I s  p r e t end  we p l a y .  . .when she comes 

A l l o  Mouchelle..we a r e  t a l k i n g  t o . . a n d  we have t o  do t h a t  

she  cannot  come by t h e  phone. 

bye.  .bye.  . 

some of t hese  t h ings  on t h e .  . . 
. . . t a l k .  .she i s  drunk . .  - 
Al lo  Miche l le .  

I s a i d  a110 Miche l le .  

Who i s  t h a t .  . 



I 

some p e o p l e .  . . 
I wonder s h e  s h o u l d  u s e  t h a t  o n e . .  

I had seen  t h a t  o n e . .  

I am s c a r e d . .  

Group 4, Grade I11 

I t ' s  l i k e  l a s t  t i m e . .  

H e l l o .  

bye .  . . 

s h e  broke  it 

. it i s n  I t  b roken .  She j u s t  doesn ' t -  want it t o  

be a l l  o v e r  t h e  p l a c e .  

Why n o t ?  

I d o n ' t  know. 

H e l l o .  

H i s  b i r t h d a y  i s  on a  F r i d a y  t h i s  y e a r .  

. . . .going t o  be  on a  S a t u r d a y .  

L a s t  y e a r ?  t h e  y e a r  b e f o r e  l a s t  y e a r  I had  it  on a 

Sunday. 

I r a t h e r - h a v e  i t  on a  S a t u r d a y  o r  a  Sunday. You g e t  

t h e  whole day o f f  i n s t e a d  o f  h a v i n g .  . . 
r a t h e r  Sunday t h a t  S a t u r d a y .  Everybody goes  o u t .  

...j u s t  go o u t . .  . - 

. . . t h a t  w o r k s . .  

. . ove r  h e r e . .  

no .  

w a i t  a  minute  



i t ' s  j u s t  l i k e  t h a t  

w e  s h o u l d  p u t  t h i s .  . 

f i r s t  c a l l . . t o  see what make s o  much n o i s e .  

H e l l o  

shake  t h a t  o n e . .  . w e ' l l  see. 

Comments on' t h e  r e s u l t s  of t h e  S u b s i d i a r v  I n t e r v i e w s .  

I n  s e t t i n g  up t h i s  test I wanted t o  f i n d  o u t  i f  

a )  t h e  c h i , l d r e n  I had  m e t  f o r  t h e  v o c a b u l a r y  t e s t  used ~ r e n c h  

a t  a l l  i n  t h e i r  eve ryday  c o n v e r s a t i o n ,  b )  t h e y  knew and 

c o u l d  u s e  mots grammaticaux which w e r e  n o t  i n c l u d e d  i n  t h e  

v o c a b u l a r y  t e s t .  The answer t o  t h e s e  two q u e s t i o n s  i s ,  a s  

T a b l e  2 1  d e m o n s t r a t e s ,  n o .  

I f  t h e s e  c h i l d r e n ,  chosen f o r  t h e i r  performance i n  t h e  

v o c a b u l a r y  tes t ,  c o u l d  n o t  do i t  t h e r e  is  no doub t  t h a t  t h e i r  

schoo lmates  c o u l d  n o t  do i t  e i t h e r .  

The- c h i l d r e n  i n t e r v i e w e d  do n o t  use  p e r s o n a l  pronouns,  

o r  u s e  t h e  wrong one ( " s i  l a  v o i s "  , "que moi v i e n n e " )  . The 

same a p p l i e s  f o r  p r e p o s i t i o n s  ( " q u e l l e  h e u r e " ,  "pour  a  d i r e " ) .  

The c o n j u n c t i o n  - e t  is  t rans fo rmed  i n t o  ( " e t  p u i s " )  . . They have  

t r o u b l e  w i t h  p r e f i x e s .  . . ( "mande") and t h e r e  i s  confus ion  

i n  t e n s e s  when t h e y  use  v e r b s  ( " p e u t  p a s  venu")  . 
The c h i l d r e n  a l s o  u s e  E n g l i s h  s t r u c t u r e s  w i t h  French 

words .  . .  ( " q u e l l e  h e u r e  t u  veux que moi v i e n n e " )  b u t  t h e i r  



main problem is a  " s i n  of o m i s s i o n " .  I n  o r d i n a r y  speech 

i n  F rench ,  many of t h e  one s y l l a b l e  words, such a s  

p r e p o s i t i o n s  , c o n j u n c t i o n s  , pronouns and p r e f i x e s  w i t h  

t h e  e muet a r e  e l i d e d .  I n  t h e  speech  o f  t h e  c h i l d r e n  we 

met i n  ~ a i l l a r d v i l . l e  t h e s e  one s y l l a b l e  words o r  p r e f i x e s  

a r e  n o t  e l i d e d  t h e y  have  d i s a p p e a r e d  a l t o g e t h e r .  



62 

Conclus ion  

How much does  a  vocabu la ry  s t u d y  such  a s  the.  p r e s e n t  one 

t e l l  us  a b o u t  t h e  language of  t h e  c h i l d r e n  i n t e r v i e w e d ?  A r e  

t h e s e  c h i l d r e n  French s p e a k i n g ?  c o u l d  t h e y  communicate w i t h  

French speak ing  c h i l d r e n  from t h e  Prov ince  of  Quebec? I f  t h e y  

a r e  French speak ing ,  why do t h e y  n o t  use  t h e i r  n a t i v e  tongue 

t o  communicate w i t h  t h e i r  t e a c h e r s  and o t h e r  s c h o o l  c h i l d r e n  

who a r e  a l s o  F r e n c h - s p e a k i n g ?  What, i f  a n y t h i n g ,  can  be done 
- 

t o  h e l p  t h e s e  c h i l d r e n  t o  become French speak ing  and,  ' if  t h e y  
. , 

a r e  French s p e a k i n g ,  t o  h e l p  them p r e s e r v e  t h e i r  language?  
1 

These a r e  t h e  q u e s t i o n s  which. I a s k e d  b e f o r e  I began t h i s  

. i n q u i r y .  I this t h a t  w e  can  f i n d  answers  . i f  w e  look a t  t h e  

r e s u l t s  o f  t h i s  r e s e a r c h .  

1. What does  t h e  p r e s e n t  s t u d y  t e l l  u s  a b o u t  t h e  
language o f  t h e  c h i l d r e n  i n t e r v i e w e d  a t  t h e  
s c h o o l  Notre Dame  de  Fat ima i n  M a i l l a r d v i l l e ?  

T h i s  v o c a b u l a r y  s t u d y  does  n o t  p r e t e n d  t o  be  an  e x t e n s i v e  

one .  However, i t  does  h e l p  us  form a n  o p i n i o n  a b o u t  t h e  q u a l i t y  

and amount o f  French known by t h e  c h i l d r e n  I m e t .  We know t h a t  

t h e  envi ronment  c o n t r i b u t e s  a  b a s e  and v e r y  l i t t l e  else t o  t h e  

knowledge of t h e  French language t h a t  t h e s e  c h i l d r e n  have .  I n  

t h e  f i r s t  g r a d e  t h e  c h i l d r e n  know b u t  a  q u a r t e r  o f  t h e  number 

o f  words presumably known by a f i v e - y e a r  o ld .French-speak ing  
1 .  

c h i l d  i n  t h e  P r o v i n c e  o f  Quebec.  The p e r c e n t a g e  of  c o r r e c t  . 

answers  /+/ w a s  s o . 1 0 ~  i n  the f i r s t  g r a d e  t h a t  I d i d n ' t  i n c l u d e  

a n y  o f  t h e s e  p u p i l s  i n  t h e  s u b s i d i a r y  i n t e r v i e w s .  I n  t h e  second 

g r a d e  t h e  s i t u a t i o n  is  d i f f e r e n t .  The c h i l d r e n  t h e r e  n o t  o n l y  

have  a c q u i r e d  a  number o f  French words, b u t  t h e y  can  a l s o  use  

See page 4 6 .  



them i n  a " l e t ' s  p re tend"  type  of conve r sa t ion .  They a r e  

t augh t  i n  French most of t h e  time and, a l though  they  f i n d  i t  

f a s t e r  and more expedien t  t o  speak Engl i sh ,  they can and w i l l  

u se  French without  t oo  much e f f o r t .  

I n  the  t h i r d  grade  t h e  c h i l d r e n ' s  knowledge of French 

words has  increased  s l i g h t l y  s i n c e  the  second grade b u t ,  a s  

we s e e  from the  behavior  of  t he  c h i l d r e n  from t h i s  grade i n  
- 

t he  s u b s i d i a r y  i n t e rv i ews ,  they do n o t  make any e f f o r t '  t o  use 
. . 

French i n  t h e i r  conve r sa t ion .  French i s  f o r  home. . .maybe, and 

f o r  school  when needed. 

2 .  Can w e  s a y  t h a t  t h e  c h i l d r e n  in te rv iewed i n  t h i s  
s tudy  a r e  French speaking? Could they  cornmunica t e  
wi th  French speaking c h i l d r e n  from t h e  Province of 
Quebec? 

The c h i l d r e n  come t o  school  knowing some b a s i c  family  

French and a l though t h i s  knowledge i s  g r e a t l y  i nc reased  i n  

t h e i r  f i r s t ,  second, and t h i r d  grades ,  I th ink  t h a t  French f o r  

t h e s e  c h i l d r e n  i s  a second language and no longer  t h e i r  mother 

tongue.  They l e a r n  French a t  school ,  a s  t h e  r e s u l t s  of  t he  

vocabulary test  shows, and it is  on ly  then  t h a t  they  .can c la im 

t o  be French speaking.  

1 
John B. C a r r o l l  i n  h i s  book Language and Thought recog- 

n i s e s  two k inds  of b i l i ngu i sm o r  ways t o  l e a r n  second languages:  a  

coo rd ina t e  typ& and a  compound type .  He d e f i n e s  t hese  a s  fo l lows:  

John B. c a r r o l l . .  Language and Thought, Pren t ice -Hal l ,  Inc . ,  
1964, . New Jersey .  



"Coordinate l ea rn ing  : t h e  two. language s y s  tems tend 
t o  be p a r a l l e l  and independent of  each o t h e r ,  wi th  
independent s e t s  of meaning responses .  

Compound l ea rn ing :  second language responses  a r e  
g ra i t -ed  on t o  t h e  f i r s t - l a n g u a g e  responses ,  and 
bo th  a r e  made t o  a common s e t  of responses .  " 1  

I n  ~ a i l l a r d v i l l e ,  judging by t h e  r e s u l t  of t h e  s u b s i d i a r y  

i n t e rv i ews ,  have a compound of b i l inguism,  wi th  French 

i n  t h e  second language p o s i t i o n .  
* 

Even i f  the  c h i l d r e n  of  M a i l l a r d v i l l e  cannot c la im t o  

be f l u e n t  French speakers  they  a l l  have enough knowledge of 

French t o  be a b l e  t o  communicate wi th  o t h e r  French speaking 
. . 

child 'ren from ~ u g b e c ,  a s  evidenced by t h e i r  being a b l e  t o  

communicate wi th  one ano the r .  

3. I f  t he  c h i l d r e n  interviewed i n  t h i s  s tudy  can use  
French, why do they n o t  do it ' i n  t h e i r  c o n t a c t  
w i th  French speaking persons ,  such a s  t h e i r  
t e ache r s ,  o r  c h i l d r e n  from o t h e r  French speaking 
f a m i l i e s ?  

There a r e  two main reasons  f o r  t h i s  behavior :  

a )  It is  f i r s t  of a l l  a ma t t e r  of  environment. The 

c h i l d r e n  i n  M a i l l a r d v i l l e  l i v e  i n  an ~ n g l i s h  speaking world .  

The i r  p a r e n t s  and t h e i r  t e ache r s  speak French b u t  t h e i r  f r i e n d s  

and community use  Engl ish .  A s  Frank May says  i n  t h e  s tudy  

Research i n  O r a l  Language: 
2 

'.I I n  genera&.  . t h e  o l d e r  a c h i l d .  is t h e  more i n f  l u e n t i a l  
h i s  p e e r s  become and t h e  l e s s  i n f l u e n t i a l  h i s  t e a c h e r s  
and p a r e n t s  become. 11 3 

- - 

1 
C a r r o l l .  op. c i t .  p.42. 

Frank B.  May "The E f f e c t s  of Environment on Oral  Language 
Development :" 11, Research i n  Oral  Language. Walter  T .  P e l l y ,  ed .  
I l l i n o i s ,  1967. 

3 - May, op. c i t .  p .  31. 



French f o r  t h e  c h i l d r e n  I met a t  t he  school  Notre Dame 

de Fatima is  a one-way language.  It always comes from someone 

t o  whom they can answer i n  ~ n g l i s h  and be p e r f e c t l y  unders tood.  

I have had t h e  pe r sona l  exper ience  of having c h i l d r e n  who 

unders tand me p e r f e c t l y  when I speak t o  them i n  French, who 

answer i n  Engl i sh  and set  themselves t o  unders tand and speak 

~ u t c h  i n  a s h o r t  pe r iod  of t i m e  when t h e y  had t o  l i v e  wi th  a 

grandmother who unders tood n e i t h e r  French o r  Eng l i sh .  

b )    he . -ch i ld ren  I m e t  i n  the  course  o f  t h i s  s tudy  do n o t  

speak French w e l l .  They l a c k  t h e  w ~ r d s  and a good knowledge 

of t h e  s t r u c t u r e  of French. They a r e  aware of the  f a c t  s i n c e ,  

a s  we' saw i n  t h e  s u b s i d i a r y  in te rv iews ,  t hey  w i l l  swi tch t o  

Engl i sh ,  whi le  speaking French, t o  say something c l e a r l y  and 

q u i c k l y .  They used French on ly  i n  a k ind  of make-believe 

s i t u a t i o n .  

4 .  what, i f  any th ing ,  can be done t o  h e l p  the  
c h i l d r e n  p re se rve  and improve t h e i r  knowledge 
o f  French? 

S ince  most of  t h e  l e a r n i n g  of  w r i t t e n  as w e l l  a s .  of spoken 

French is  done a t  t h e  s choo l ,  t h e  use of  French a s  a medium o f  

t each ing  should be i nc reased .  

Engl i sh  is  t h e  language of  the  c h i l d r e n  -1 in terviewed 

i n  M a i l l a r d v i l l e .  They do n o t  have any'problem i n  express ing  

themselves i n  t h a t  language.  I f  it can be shown t h a t  the  

s t r u c t u r e  of Engl i sh  is  w e l l  known by t h e s e  c h i l d r e n  f o r  t h e i r  

age and l e v e l ,  then  a few hours  a week t o  t each  them Engl i sh  

should be s u f f i c i e n t .  



Spec ia l  a t t e n t i o n  should  a l s o  be given t o  t he  method used 

i n  t each ing  French t o  t h e s e  c h i l d r e n .  That  method should 

inc lude  a  good p r a c t i c a l  vocabulary and the  teach ing  of o r a l  a s  

w e l l  a s  of w r i t t e n  s k i l l s .  I have n o t  s t u d i e d ,  i n  t h i s  paper,  

t h e  method of t each ing  now i n  use  i n  t h e  school  where I conducted 

t h i s  survey .  However, I have compared t h e  vocabula r ies  found 

i n  t h e  read ing  books now i n  use  - 
vocabu la r i e s  compiled by ~ i s & l e  

Vocabulai re  0 y a l . l  I have given 

i n  Appendix 4,  p .  81  . I t h i n k ,  

o f  t h e  M a i l l a r d v i l l e  vocabulary 

of  th-e read ing  .books now i n  use  

a t  t h e  school  w i th  t he  ' 

and Robert  ~ d f o n t a i n e  i n  the  

t he  d e t a i l s  of t h i s  comparison 

and t h i s  i s  shown i n  the  r e s u l t s  

t e s  t ,  t h a t  t h e  vocabula r ies  

cannot  by themselves provide 

the  c h i l d r e n  w i t h  a  good o r a l  vocabulary.  They need, a s  

V i c t o r  ~ a r b e a u ~  says  ve ry  w e l l  : 

"A l a  le t t re ,  un b a i n  de f r a n c a i s  q u o t i d i e n  e t  
prolonge.  Imbiber les p e t i t s  p a r  t ous  l e u r s  pores  
de  mots s imples  e t  p r e c i s ,  de des igna t ions  u s u e l l e s .  
Bref ,  p a r  l a  conve r sa t ion ,  l e  d ia logue ,  l e s  con tes ,  
les chansons, les images, l e u r  fpprendre  a  DENSER EN 
FRANCAIS, A &GIR EN FRANCAIS. 

Should it be t h e  f u n c t i o n  of t h e  school  t o  look a f t e r  t h i s  

a s p e c t  of  t h e  language of t h e  c h i l d r e n ?  I t h i n k  so .  

1 
~ r e f o n t a i n e  . op.' c i t  . 
V i c t o r  Barbeau. "Penser  e t  r $ a g i r  e n . f r a n c a i s " .  Mieux d i r e .  
21ene ~ n n & e  - Numero 7 ,  1964, Quebec. 

Barbeau, op.  c i t .  p .  4 .  



According t o  s t u d i e s  done by ~ o b a n , '  c a r r o l 1 2  and P e t t y ,  
3 

t h e r e  e x i s t s  a  very  s t rong  c o r o l l a r y  between t h e  a b i l i t y  t o  

speak and exp res s  onese l f  w e l l  i n  a  given language and the  

a b i l i t y  t o  r ead  and w r i t e  it e q u a l l y  w e l l .  I f  t h i s  i s  s o  f o r  

c h i l d r e n  who have on ly  t o  l e a r n  t h e i r  n a t i v e  tongue, 8 p l u s  

f o r t e  r a i s o n  does it become e s s e n t i a l  f o r  t he  c h i l d r e n  i n  a  

s i t u a t i o n  such a s  one f i n d s  i n  M a i l l a r d v i l l e .   his need t o  

l e a r n  t o  speak,  r e a d . a n d  w r i t e  i n  t h a t  o r d e r  i s  a l s o  recognised  

by educa to r s  ;in France a n d - i n  Canada, as t h e  fol lowing e x t r a c t s  

from t h e s e  revues  w i l l  show: 

4 "Les langues  modernes 
1. Le  l i n g u i s t e  es t ime que l a  d a l i t e  premi&re de 

l a  langue e s t  l a  langue p a r l & e .  Beaucoup de gens 
e t  beaucoup de p ro fe s seu r s  s o n t  choqu&s p a r  ce  

e n r e  de propos. La r a i s o n  n l e s t  pas d i f f i c i l e  3 t r o u v e r .  Notre t r a d i t i o n  de c u l t u r e  a t t r i b u e  
un p l u s  grand p r e s t i g e  h l a  l e c t u r e  e t  h l l & c r i t u r e  
q u 8 a  l a  pa ro l e  e t  h l a  comprQhension de c e l l e - c i .  

- 

2 .  S i  l a  langue p a r l & e  v i e n t  en premier e t  l l & c r i t u r e  
en  second l i e u ,  il y a  donc t o u t  l i e u  de penser  
que nous devr ions  ense igner  l a  langue & r i t e  8 
p a r t i r  de l a  langue par16e ." 

"Revue i n t e r n a t i o n a l e  de pedagogie5 
Le language est  duabord  o r a l .  

La l e c t u r e  e t  1 'Acr i tu re  do iven t  a t t e n d r e  que 
l l a p t i t u d e  h compredre e t  h u t i l i s e r - l a  langue 
parlr$e s o i t  b i en  Q t a b l i e .  

L1appren t i s sage  d lune  langue ne c o n s i s t e  pas a  
rgsoudre  des  problbmes mais h c o n t r a c t e r  des  
hab i tudes .  " 

Lobau, op. c i t .  

C a r r o l l ,  op. c i t .  

3 P e t t y ,  op.  c i t .  

~ i e u x  d i r e  - op. c i t .  l l?hre  annee, numgro 4, 1963, p. 4.  

5 Mieux d i r e  - op. 



Cont rac t e r  des  hab i tudes  i s  the  problem of the  c h i l d r e n  

I met i n  M a i l l a r d v i l l e .  Not on ly  must they  acqu i r e  h a b i t s  b u t  

t h e  h a b i t s  must be good ones .  

I would l i k e  t o  mention another  way by which the  community 

could a l s o  h e l p  the  c h i l d r e n ,  even be fo re  t hey  e n t e r  school .  

It would be t o  t r y  t o  r e c r e a t e  t h e  grandparent-chi ld  s i t u a t i o n  

which i n  my case  worked s o  we l l  i n  teaching Dutch t o  my ' c h i l d r e n .  

I n  M a i l l a r d v i l l e  t h e r e  a r e  many o l d e r  people who came from 

Quebec. Their '  h e l p  could  be e n l i s t e d  t o  g ive  the  pre -schoole rs  

t h e  oppor tun i ty  of hear ing  and s p e a k h g  French on ly .  It  could 

be done a t  t h e  k inde rqa r t en  l e v e l  o r  o n - a  baby- s i t t i ng  b a s i s .  

 his way the  c h i l d r e n  of  M a i l l a r d v i l l e  would p re se rve  t h e i r  

language and t h e i r  c u l t u r e .  

I f  t h e  s i t u a t i o n  s t a y s  a s  it i s  a t  t he  moment and u n l e s s  

some unforeseen even t  comes t o  t h e i r  he lp ,  t he  c h i l d r e n  I met 

i n  M a i l l a r d v i l l e  i n  t he  course  o f  t h i s  s tudy  w i l l  c e r t a i n l y  be 

t h e  l a s t  t o  p re se rve  t h e  French language and c u l t u r e  i n  t h a t  

community. 
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L i s t  of  Appendices 

Map of t he  geographica l  l i m i t s  of M a i l l a r d v i l l e ,  B .c .  

~ e t a i l e d  r e s u l t s  of t h e  vocabulary t e s t  f o r  each 
ca tegory  by grade.  

Words of t he  type  of answer /F/ which r e q u i r e  exp lana t ion .  

comparison be tween two vocabu la r i e s  : 

a )  from t h e  read ing  books now i n  use  i n  t he  school  

Notre Dame de patima.  

b )  . from t h e  vocabu la i r e  Oral  des  e n f a n t s  de 5 ?i 8 

ans  au Canada f r a n ~ a i s ,  which was used f o r  the  

vocabulary tes t .  



Appendix 2.  

D e t a i l e d  r e s u l t s  o f  t h e  v o c a b u l a r y  t es t  f o r  each  

Grades I - Grade 2 - Grade 

Types of  words + - E F ? + - E F ?  
No. Words 

1. nez 6 0 . 0  2 0 1 5  2 0 0 0 

2 .  o e i l  yeux 4 4 0 0 0  1 6 1 0 0 0  

3. cheveux 4 1 0 2 1  1 6 0 0 0 1  

4 .  o r e i l l e  4 4 0 . 0  0 1 6  1 0 0 0 

5 .  d e n t  , 6 2 0 0 - 0  1 5 2 0 0 0  

7. g r a t t e r  1 6 1 0 0  7 3 . 1  0 0 

8. ramasse r  2 5 0 1 0  8 5 0 4 0  

9.  d e s s i n e r  0 6 2 0 0  1 2 2 0 3 0  

1 0 .  a t t a c h e r  0 5 2 1 0  6 5 0 2 4  

11. c i s e a u x  4 2 1 0 1  1 7 0 0 0 0  

12.  pe igne  2 6 0 0 0  9 6 0 2 0  

1 4 .  m i r o i r  1 5 . 1  0 1  7 6 2 0 2  

15.  mar teau  1 7 0 0 0  4 1 0  1 2  0' 

1 2 2 2  3 0 3 4 7 2 8  4 4 2 

1 6 .  • ’ r a p p e r  1 6 1 0 0  0 4 6 7 0  

17 .  f e rmer  1 6 1 0 0  1 6 1 0 0 0  

18. o u v r i r  0 7 0 1 0  1 6 1 0 0 0  

19 .  l a v e r  4 4 0 0 0  1 5 1 0 0 1  

20. l a n c e r  0 7 0 1 0  2 8 1 5 1  

6 3 0  2 2 0 4 9 1 5  7 1 2  2 

c a t e g o r y  by g r a d e .  

3 - Grade 

+ - E F ?  



Appendix 2 .  ( c o n t i n u e d )  

Grades I - Grade 2 - Grade 3 - Grade 

Types of words + - E F  ? + - E F ?  + - E F ?  
No. Words 

2 1 .  c h a n t e r  1 7 0 0 0  1 4 2 0 1 0  2 1 0 0 0 0  

22. p l e u r e r  6 1 . 0 1 0  1 4 1 0 2 0  2 0 1 0 0 0  

23. manger 6 2 0 0 0  1 7 0 0 0 0  2 1 0 0 0 0  

24. rire 1 6 1 0 0  1 0 3 1 1 2  1 6 1 0 2 2  

26 .- blond 
. b l a n c  

27. p l i 6  

28. b l e u  

29. g rand  
g r o s  

30. rond 

31. b e u r r e  

32. c r & i n e  

33. s u c r e  

35. f auche  0 7 0 1 0  1 0 7 0 0 0  1 4 6 0 1 0  
d l o e u f  

1 5  21 0  4  0 48 24 1 3  0  0. 79 23 2  1 0  

36.  c h e v a l  3 3 0 1 1  1 7 0 , 0 0 0  2 1 0 0 0 0  

37. coq 1 7 0 0 0  1 5 0 1 1 0  1 9 2 0 0 0  

38. vache 2 5 0 1 0  1 4 0 3 0 0  1 7 2 1 1 0  

39. cochon 3 5 0 0 0  1 4 1 3 0 0  1 8 2 1 0 0  

40. c h a t  1 3 0 4 0  1 6 0 1 0 0  2 1 0 0 0 9  



Appendix 2 .  (Continued) 

Grades I - Grade 2 - Grade 3 - Grade 

Types of  words + - E F ? + - E F ?  + - E F ?  
N o .  Words 

41. sac 2 6 0 0 0  1 1 5 1 0 0  1 4 6 1 0 0  

42. b o i t e  2 6 . 0 0 0  1 2 4 0 1 0  2 0 1 0 0 0  

43. b o u t e i l l e  0 7 1 0 0  9 3 4 1 0  1 0 8 1 2 0  

44. l i v r e  (po id s )  0 7 0 1 0 0 1 2  1 4  0 1 1 5  1 4  0 

45. p i n t e  0 8 0 0 0  0 1 1  4 2 0 2 1 7  0 2 0 

46:docteur - 1 7  0 0 0 16  1 ' 0  0 0 20 0 1 0  0 
(mgdecin) 

47. d e n t i s t e  , 1 7 0 0 0  8 3 1 3 2  1 7 2 2 0 0  

48. co rdonn ie r  2 5 0 i 0 0 1 4  2 1 0  9 1 1  0 1 0  

49. p e i n t r e  1 5 1 1 0  0 1 3 , l  2 1 0 1 4  0 3 4 

50. p o l i c e  0 7 1 0 0  1 5 2 0 0 0  1 9 2 0 0 0  

51. a u t o  
automobi le  1 6 0 1 0 8 1 0 8 0  1 0 0 0 1 1 0  

52. b a t e a u  3 5 0 0 0  1 5 1 1 0 0  1 6 . 5 0 0 0  

54. au tobus  0 6 2 0 0  1 5 1 1  0 0 3 5 1 2  1 0  
bus  

55. c a r r o s s e  0 7 1 0  0 3 1 0  2 1 1  1 1 6  3 1 0  
- 

6 2 8  5 1 0 2 7 2 1 - 2 7  9 1 3 0 3 0 3 2 1 3  0 
. . 

56. rue 0 6 0 2 0  4 1  0 1 2  0 3 1 1 1 6  0 

57. t r o t t o i r  0 7 0 1 0  3 6 5 2 1  4 9 1 7 0  

58. pon t  1 7 0 0 0  6 6 5 0 0  1 1 8 2 0 0  

59.  maison 6 2 0 0 0  1 7 0 0 0 0  2 1 0 0 0 0  

60. a r b r e  1 5 1 1 0  1 6 1 0 0 0  2 0 0 1 0 0  



Appendix 2.  (Cont inued)  

Grades I - Grade 2 - Grade 3 - Grade 

Types o f  words + - E F ? + - E F ?  + - E F ?  
No. Words 

61. c u i s i n e  2 6 0 0 0  8 4 3 2 0  1 6 3 2 0 0  

62. s o u p e r  3 5 . 0  0 0 9 6 2 0 0  1 6 4 1 0 0  

63.  v a i s s e l l e  0 7 1 0 0  1 0 7 0 0 0  1 6 4 0 0 1  

64.  b o l  4 4 0 0 0  9 5 2 1 0  1 2 7 0 2 0  

65.  tasse 1 - 7  0 0 0 8 4 5 0 0  1 0 6 5 0 0  
v e r r e  

, 1 0  29 1 0 0 44 26 12 3 0 70 24 8 2 1 

66 .- c i g a r e t t e  1 7 . 0 0 0  1 1 4 ' 2 0 0  1 9 0 2 0 0  
. . 
67.  t r a v a i l  0 7 1 0 0 ~ 1 6 1 0 0 0  2 0 1 0 0 0  

68.  p o r t e f e u i l l e  0 7 1 0 0 3 9 4 0 1  1 1 3  2 4 1 

69.  montre 1 5 1 1 0  8 5 1 3 0  9 1 1  1 0  0 

70. manteau 0 5 3 0 0  1 0 4 1 2 0  1 4 5 1 1 0  



Appendix 3 .  

Words of t he  type of answer /F/ which r e q u i r e  explanation, 

1 2 wi th  d i c t i o n a r y  d e f i n i t i o n s  from B e l i s l e ,  Rober t ,  Dagenais 

( s e e  page 7 7 .  ) 

f a i r e  des  p o r t r a i t s .  

B . ~  image d l u n e  personne f a i t e  3 1 ' a i d e  de qUelqulun 
des  a r t s  du d e s s i n .  

R . ~  r e p r e s e n t a t i o n  d 'une personne r 6 e l l e  . 
I c i  employe dans l e  sens  de d e s s i n .  

B.  Bar - p a r t i c u l e  pe j o r a t i v e ,  e t  l ' a n c i e n  f r a n c a i s  
b o u i l l e .  ( bou rb i e r )  - 
Etendre  gross ihrement  une couIeur  avec une b ros se ,  
, f a i r e  beaucoup d B 6 c r i t u r e  i n u t i l e .  

R .  Etendre grosibrement  une cou leu r  avec une b ros se .  
Employed h e r e  f o r  drawing. 

B .  coupure avec enlhvement des  p a r t i e s .  

R .  Verbe. Couper en f a i s a n t  une e n t a i l l e .  
The c h i l d r e n  used t h i s  word i n  t h e  sense  of t i e ,  
( f a s t e n )  . I cannot  s e e  t h e  re levance  of t h i s  word. 

Content .  

This  is an a d j e c t i v e  which means happy. It is  used i n  
Quebec by p a r e n t s  who say  "con ten t .  . con ten tH  t o  a  young 
i n f a n t  whi le  c lapping  t h e i r  hands.  It i s  i n  t h i s  con tex t  
t h a t  t h e  c h i l d  i n t e r p r e t e d  our  g e s t u r e  of  c lapping our  
hands f o r  t he  word f r a p p e r .  

* 
B - This  l e t t e r  r e f e r s  t o  d e f i n i k i o n s  found i n  B e l i s l e .  

R - This  l e t t e r  r e f e r s  t o  d e f i n i t i o n s  found i n  " p e t i t  Robert" 
~ i c t i o n n a i r e  de l a  langue Franqa ise  . P a r i s  1967, 
S o c i e t e  du nouveau L e t t r 6 .  

* 
Dic t ionna i r e  B e l i s l e  de l a  Langue Franqaise  au Canada - 
Montrkal 1954 - Socie t6  des  E d i t i o n s  Leland, Limitee .  



Garrocher .  

B .  J e t e r ,  l a n c e r  des  p i e r r e s ,  de s  mot tes  de t e r r e  ou de 
ne ige  . (Canadianisme) 

R .  Th is  word is n o t  found i n  Robert .  

1. 
D .  This  i s ,  according t o  Dagenais, a  "archaisme d i a l -  

e c t a l . "  It would come from G a r r o t e r  and was used 
t o  t h e  XVI cen tu ry  t o  mean " l e b o i s  d'une f l bche  e t  
un t r a i t  d 8 a r b a l k t e u .  From t h i s  i t  came t o  mean t o  
throw wi th  f o r c e .  

Fronde . 
B .  Arme 3 j e t  c o n s i s t a n t  en un fond de c u i r  suspendu 

p a r  deux cordes  . 
R .  Par  a n a l o g i e .  J o u e t  d ' e n f a n t  compose d 'une  p e t i t e  

f  ourche e t d 'un caoutchouc.  
The c h i l d  confused the  verb  wi th  t h e  t h i n g .  You throw 
t h e  f ronde .  

B .  Un canadianism meaning " s e  p l a i n d r e ,  s e  lamenter." 

R .  P l e u r e r  bruyamrnent . ( e n f a n t s )  

D.  It  comes from our  normand background. The word they 
used t o  mean c r y  loud was ' # b r a l e v .  

The c h i l d  used two French words wi th  t he  wrong p r e p o s i t i o n .  
F a i r e  de l ' a i r  i n  French means i t  is  windy.   ow ever, it 
i s  used w i t h  an impersonal  -verb.  I1 f a i t  de 1 ' a i r  means 
i t  is  windy. I t h i n k  t h a t  the  c h i l d  was th ink ing  of  t he  
e n g l i s h  blow which she  t r a n s l a t e d  by "make a i r " .  - 

Minou .. 
R .  P e t i t  c h a t .  ( language e n f a n t i n )  

The c h i l d  used t h e  name of  t h e  c a t  f o r  the  name of the  
s p e c i e  i t s e l f .  

1 D - This  l e t t e r  r e f e r s  t o  d e f i n i t i o n s  found i n  - 
Gerard Dagenais, D ic t ionna i r e  des  d i f f  i c u l  t e s  de l a  
langue f r a n ~ a i s e  au Canada. E d i t i o n s  Pedagogia I n c . ,  
Montreal ,  1967. 



10. Carre.  Carreau. 

O f  course i f  you buy b u t t e r  i n  t h e  s t o r e  it comes i n  
squares .  

11. Maman. ~ a g a s i n .  

- f o r  cordonnier is understandable i f  everyone knows 
t h a t  mothers a r e  jacks of a l l  t r ades .  On the  other hand 
the  parents  o f t e n  br ing  t h e i r  shoes t o  a  department s t o r e .  

1 2 .  Pe in tureur .  

B. Ouvrier q u i  met en couleur  l e s  bo i s  l e s  f e r s  les murs. 

. R.  Robert does no t  l i s t  t h i s  word and I have not accepted 
it. 

1 3 .  char .  

B. Automobile. Canadianisme: 

R. ~ rcha i s rne ,  f o r  Canada. Voiture,  wagon. 

D. Archaism and Englicism, from c a r .  
It is  a  very popular way t o  design a  c a r  i n  Maillard- 
v i l l e .  I n  t h i s  study it was used 1 9  times by the  
ch i ld ren .  It is  a l s o  used a  l o t  i n  Quebec t o  des ignate  
c a r s  and t r a i n s  and s t r e e t c a r s .  

14. Machine. 

R. Vehicule comportant un mecanisme. 

B. I n  Canada t h e  word machine, although used i n  i t s  - 
o t h e r  senses ,  means s p e c i f i c a l l y  a  c a r .  I n  .France 
it is  used f o r  a l l  kinds of veh ic les  with motors. 

15. Panier .  

B.  Voiture  lgghre en o s i e r .  

R. Receptacle f a i t ,  a  l l o r i g i n e  de vannerie e t  se rvan t  
3 conteni r ,  a t r a n s p o r t e r  des marchandises, des 
provis ions,  des  animaux. 

16.  T r o t t o i r .  

The case f o r  t h i s  word i s  a  d i f f e r e n t  one. There a r e  
t r o t t o i r s  i n  M a i l l a r d v i l l e  although not  a s  many a s  i n  a  
b ig  town. I asked the  ch i ld ren  i f  they walked each s i d e  
of the  road. I mentioned the  s t r e e t  "Blue Mountain" 
which i s  c e r t a i n l y  endowed with sidewalks. There again 



t h e  c h i l d r e n  u s e  words  which  e x p l a i n e d  t h e  r e a l i t y  o f  
t h e i r  s u r r o u n d i n g s  o n c e  upon a t i m e  a n d  which t h e y  t e n d  
t o  r e g a r d  as t h e  p r o p e r  way t o  name t h e  p r e s e n t  r e a l i t y .  

b o r d  a n d  c o t 6  - d o  n o t  need  a n  e x p l a n a t i o n .  

c i m e n t .  . s u r  les r o c h e s  - i n d i c a t e d  t h e  p h y s i c a l  - - 
s t a t e  o t  t h e  s i d e w a l k .  

P e r r o n  - d e s i g n  t h e  p l a t f o r m  i n  f r o n t  o f  mos t  h o u s e s .  
.- 

cou  d e  l a  r o u t e  - t h e  o n l y  s e n s e  w e  c o u l d  g i v e  t o  cou  
i7hich comes a n y  d i s t a n c e  n e a r  t h e  meaning g i v e n  i n p  
t h i s  i n s t a n c e  is t h e  one wh ich  a p p l i e s  t o  t h e  cou d l u n e  
b o u t e i l l e ,  l e  g o u l o t ,  o r  c o l ,  where  i t  i s  n a r r o w e r .  

R .  (1635)  D e p r e s s i o n  f o r m a n t  p a s a g e  e n t r e  deux sommetes 
montagneux .  

B .  c o i e  ( c o l )  forme a r c h a i q u e  q u i  n e  s l e m p l o i e  q u l o n  
p o e s i e  oh quand il s l a g i t ' d u  g o u l o t  d l u n  v a s e ,  d l u n  
p a s s a g e  d a n s  une montagne . 

1 7 .  Chemin. R o u t e .  Rue. 

R .  The d i f f e r e n c e  be tween  t h e s e  t h r e e  words  c l o s e l y  re- 
l a t e d  a r e  t h e  f o l l o w i n g :  

Chemin - v o i e  q u i  p e r m e t  d l a l l e r  d l u n  l i e u  3 un a u t r e .  

Route  - v o i e  d e  communica t ion  terrestre d e  p r e m i e r e  
i m p o r t a n c e  a p p a r t e n a n t  a  l a  g r a d e  v o i r i e .  
La g r a n d e  r o u t e . . l a  g r a n d - r o u t e ,  nom donn6,  
?I l a  campagne, 3 l a  r o u t e  p r i n c i p a l e  ?I g r a n d e  
c i r c u l a t i o n .  

Rue - v o i e  b o r d g e ,  a u  moins  e n  p a r t i e ,  d e  ma i sons  d a n s  - 
une agglomgra  t i o n  : 

I n  ~ a i l l a r d v i l l e  t h e r e  i s  n o  r o u t e  a r o u n d  t h e  s c h o o l .  T h e r e  

are some chemins  o r  s e n t i e r s  a r o u n d  t h e  s c h o o l .  A few y e a r s  ago  

i t  was c e r t a i n l y  t h e  case b u t  a t  t h e  moment t h e y  a r e  s t reets  

c l e a r l y  c a l l e d  i n  F rench  - r u e s .  

18. B o u r s e .  

B .  P e t i t  sac d a n s  l e q u e l  on m e t  s o n  a r g e n t  d e  poche .  
( c a n a d i a n i s m e )  



R . Por te-monnaie . Pour-  1 ' a r g e n t  de  poche . 
P o r t e f e u i l l e  is  " o b j e t  qu 'on  p o r t e  s u r  s o i ,  q u i  se 
p l i e  e t  q u i  e s t  muni de  poches ou 1 'on range  b i l l e t s  
de banque, p a p i e r s . .  . "  
Bourse i s  a l s o  used t o  name t h e  p u r s e  women c a r r y  
w i t h  them. The c l o s e  p h o n e t i c  r e l a t i o n  of  t h e  two 
words make t h i s  a  p o s s i b l e  a n g l i c i s m e  . I f  w e  have 
"pH i n s t e a d  of  t h e  "b" w e  have  v e r y  s i m i l a r  words.  

D .  Bourse is t h e  a n c e s  ter o f  porte-monnaie . 
- n o t  used any more b u t  i n  s p e c i a l  e x p r e s s i o n s  "Sans 
b o u r s e  d 6 l i e r . .  . . "  

1 9 .  Capot .  

B .  Caq. Grand p a r d e s s u s  e n  f o u r r u r e  oh e n  6 t o f f e .  

R .  Does n o t  mention t h i s  word' i n  t h i s  s e n s e .  Only i n  
t h e  s e n s e  of  " d i s p o s i t i f  t i e s t id  % pro tGger , "  which 
is a  f a r  f e t c h e d  way t o  t a l k  a b o u t  a  c o a t .  ~t i s  
d e f i n i t e l y  a canadianisme which came from t h e  Quebec 
o f  s e v e r e  w i n t e r .  The c h i l d r e n  used i t  f o r  a  w i n t e r  
c o a t ;  q u i t e  l i g h t .  

D .  Does n o t  mention t h i s  meaning t o  t h i s  v e r y  canad ian  
word. 

2 0 .  G i l e t .  

R .  T r i c o t  de  femme manches longues  o u v e r t  d e v a n t .  

B .  V e s t e ,  vetement  1 manches - canad ian i sm.  

D .  Recognise o n l y  t h e  vetement  c o u r t  s a n s  manches as a  
g i l e  t . 



Appendix 4 .  

comparison Between Two Vocabular ies  

The purpose of  t h e  fol lowing s e c t i o n  is t o  cons ider  t o  what 

e x t e n t  t h e  French read ing  books a t  p r e s e n t  i n  use  a t  the  school  

Notre-Dame de Fatima r e p r e s e n t s  t h e  o r a l  vocabulary of c h i l d r e n  

from t h e  province of  Quebec a s  r evea l ed  i n  t h e  s tudy  publ ished 

by Robert  and G i s & l e  P rh fon ta ine .  1 

The read ing  vocabu la r i e s  used were from: 

Bonjoyr. Education nouve l le .  Montreal .  

A l l & o l e  de l a  j o i e .  S e r i e  Fami l le  e t  p a t r i e .  
Les F i l l e s  de l a  Cha r i t 6  du'Sacr6-Coeur de Jesus .  
Sherbrooke . P .Q. 

I n  t h e  vocabu la i r e  o r a l  des  e n f a n t s  de 5 % 8 ans  au Canada 

f r a n c a i s 2  Robert  and G i s 8 l e  ~ r e f o n t a i n e  compiled fou r  d i f f e r e n t  

l i s ts  of  words as known by: 
1. the  pre-schooler  
2 .  t he  f i r s t  grade p u p i l s  
3. t h e  second grade p u p i l s  
4.  t he  t h i r d  grade p u p i . 1 ~  

They a l s o  publ i shed  a l i s t  c a l l e d  s o m m a i r e  which i s  the  sum 

of  a l l  t h e  words known by a l l  t he  c h i l d r e n  included .in t he  survey.  

I n  t h i s  s e c t i o n  I have compared: 

1. t h e  vocabulary of  Bonjour, t h e  reading book used i n  t h e  

f i r s t  grade a t  t h e  school  Notre-Dame de Fatima, w i t h  

t h e  l i s t  no. 1 from t h e  Vocabulai re  o r a l . 3  This  is  t h e  

l i s t  which I used f o r  t h e  M a i l l a r d v i l l e  vocabulary t e s t .  

p r6 fon ta ine .  op. c i t .  
2 

Pr6 fon ta ine  . op. c i t  . 
~ r e f o n t a i n e .  op. c i t .  



2.' t h e  vocabulary of A l@t$cole de la j o i e ,  t he  reading 

book- used i n  the second grade,  w i t h  t h e  Sommaire from 

t h e  Vocabulai re  o r a l .  l 

1. comparison between vocabu la i r e s  from: 
a )  t h e  read ing  book Bonjour. 
b) l i s t  no. 1 from t h e  Vocabulai re  o r a l .  

I n  o r d e r  t o  make a v a l i d  comparison a l l  t h e  words included 

i n  t h e  fo l lowing  l i s t  were excluded;  p r e p o s i t i o n s ,  a r t i c l e s ,  

pronouns, nega t ions  and conjunc t ions  a s  w e l l  a s  words such a s  

t u t - t u t ,  miou-miou, ou-ou, be-be, co t -co t -co t .  These words a r e  

n o t  inc luded  i n  t h e  l i s t  of  t h e  Vocabulai re  o r a l  b u t  c o n s t i t u t e  

about  37.5% of  t h e  vocabulary of  t h e  r ead ing  book Bonjour. Of 

t h e  146 words l e f t  from t h e  r ead ing  book I found 60 (41%) which 

w e r e  known by a pre-schooler  i n  t h e  Province of Quebec according 

t o  t h e  a u t h o r s  of t h e  Vocabulai re  o r a l ,  and 34 words wi th  a low 

frequency of  less than  2 0 .  

On t h e  o t h e r  hand t h e  fol lowing words a r e  found wi th  a h igh  

f requency i n  t h e  l i s t  no. 1 of t h e  Vocabulaire o r a l  b u t  a r e  n o t  

inc luded  i n  t h e  vocabulary of t he  read ing  book Bonjour: 

manger (136) - 
m e t t r e  (80) 
v o i r  (52 )  
prendre-  (64) 
e c o l e  (44) 
soeu r  (42) 
f l e u r  (40) 
s c r i r e  (39) 
eau (38) 
p o r t e  (38) 
ga teau  (37) 

2 .  Comparison between vocabu la r i e s  from: 
a )  t h e  read ing  book A 1 8 6 c o l e  de l a  j o i e .  
b )  t h e  l i s t  Somrnaire irom t h e  Vocabulai re  o r a l .  
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I n  t he  read ing  book w e  have a t o t a l  vocabulary of  385 

words, excluding t h e  noms p rop res .  From t h i s  number I found 

72  words which a r e  no t  inc luded  i n  t h e  l i s t  Sornmaire from the  

Vocabulai re  o r a l .  (This  l i s t  i n d i c a t e s  t h e  words known by a 

c h i l d  e n t e r i n g  the  f o u r t h  grade i n  t he  Province of Quebec, 

according t o  Robert and ~ i s b l e  P r e f o n t a i n e . ) '  These 7 2  words 

r e p r e s e n t  18.7% of t h e  t o t a l  number of  words inc luded  i n  t he  

vocabulary of t he  read ing  book. Only 27 words o u t  of  385 have 

a  frequency of 200 and over  a s  i n d i c a t e d  i n  the  l i s t  Sornmaire. 

The words from khe read ing  book n o t  inc luded  i n  t h e  l i s t  

Somrnaire from t h e  Vocabulai re  o r a l  a r e  t h e  fo l lowing:  

an tenne,  
b a r r i b r e ,  b i z a r r e ,  boudeur, b r e d o u i l l e ,  
c a n a r i ,  cascade,  cbdre ,  coeur ,  cime, cocon, cornble, 
depoui l lement ,  e c r i v a i n ,  e f f a r e ,  embaume, embaum6, 
enerve ,  engage, enrange,  en tonno i r ,  6 tourneau,  
f a u f i l e ,  f  i bv re ,  f l a i r a n t ,  f r a f  chement, f r & t i l l e ,  
f r o i s s e ,  
we t ,  
heureusement, h e s i t e ,  hour ra ,  
i l l umine ,  i n spec t eu r ,  
j ase ,  
lamente,  longuement, 
magnifiquement, m a i l l o t ,  marche t te ,  messager, mesange, 
murmurent, 
n o i s e t i e r ,  
p e u p l i e r ,  p i e ,  p l u v i e r ,  pourl&che, pourpre,  p r e s se ,  
propose,  
raccroche ,  r a l e n t i s s e n t ,  r a v i s s a n t ,  r ecep teu r ,  r e f l e t ,  
r e f  l e c h i t ,  r e f  l e x i o n ,  r e p l i q u e ,  reponse,  r i e u r ,  r i p o s t e  , 
s e n t i o n n e l l e ,  s e r p e n t e ,  s ' l l  vous p l a i t ,  soucieux,  
t in tement ,  t r o u s s e ,  t u e - t e t e ,  
v i l l a .  

I f  t h i s  vocabulary i s  meant t o  impress by i t s  d i v e r s i t y  

and t h e  knowledge it  shows of  long,  ve ry  in format ive  words then 
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it s e r v e s  i t s  purpose .  O f  c o u r s e  t h e  method of  t e a c h i n g  t h e s e  

words might  make t h e i r  l e a r n i n g  e a s y  f o r  t h e  c h i l d r e n .  However, 

s i n c e  some of  t h e s e  words a r e  d e f i n i t e l y  n o t  used  i n  o r d i n a r y  

speech by French speak ing  p e r s o n s  i n  Quebec, I do n o t  s e e  why 

c h i l d r e n  l i v i n g  i n  a n  E n g l i s h  community such a s  i n  M a i l l a r d v i l l e  

s h o u l d  l e a r n  them. 





FRENCH CANADIAN SETTLEMENT 

THE YEAR 1909, was important for a most intercsting experimc ~t i i ~  l a l ~ o ~ ,  
creating a link with the early Canadian vojageurs and explorers for it ivns 
on September 2Sth, 1909, that the first contingent of 110 French Canadians 
from the lumbering industry of Quebec a r r h e d  by special Canadian Pacific 
Railway train to  work at Fraser Mills. The mill company had sct aside 
land in, one-acre lots and had built houses on some of them for the ne\v 
settlers. A new hotel was being built to accommodate over 300 pcople. The  
month of June brought a second migration of French Canadians from Qucl~ec 
under the direction of the Reverend F a t h e r ~ O ' B o ~ l e  of St .  L-ouis College of 
New Westminster and a hlonsieur Thereaus of Frascr AIills. Thesc new 
arrivals proved to be capable \vorknien. 

North of, and in close prosirnity to the little tonVn of Fraser JIills, the 
French Canadians \\ere soon busy building homes 'and a church, thus estab- 
lishing a settlement knoux  as Maillnrdville. The  firht school for the childrcn 
of the immigrants was held in a small franle building a ~ i d  \ \as  under the 
guidance and direction of the Sisters of the Child Jesus, ~ v h o  had to nalk  
through dense forest from the end of the street-car line at  Sapperton to the 
village, a task that required more than ordinary courage. Church service 
was adrninistercd at  first by the Reverend Father O'Bo).le and then by Father 
Maillard \vho came weekly to hold Mass for the Residents. Father Maillard, 
a young oblate from France, was becoming a respected leader in cotninunity 
work. H e  \vas often on the sccnr \{hen the men werr building the Ch11rc11 
and he organized a bazaar to raise funds to hell; pay ior it. The Church \ \as  
opened on December l l t h ,  1910, by Archbishq) hlcNeil \vho came to add 
his blessing to  the efforts. 

The  first Roman Catholic Chttrch, Maillardville, under constrttction 
dltring the winter of 1909. This  bltilding was  destroyed by  f ire in 1912. 
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