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ABSTRACT 

The purpose of t h i s  s t u d y  w a s  t o  i n q u i r e  i n t o  t h e  

p o t e n t i a l  of  a  s t uden t - cen t r ed  approach a s  a  method of 

t e a c h i n g  p o e t r y  t o  secondary s c h o o l  s t u d e n t s .  S t u d e n t -  

c e n t r e d  i s  de f ined  a s  an approach i n  which t h e  t e a c h e r  

c r e a t e s  a  framework i n  which t h e  s t u d e n t  has complete 

i n d i v i d u a l  cho ice  i n  what he r e a d s  and i n  which l e c t u r e s ,  

d i s c u s s i o n s  and a c t i v i t i e s  a r e  an outgrowth of s t u d e n t  

needs and i n t e r e s t s ;  f l e x i b l e  sub-groups and i n d i v i d u a l  

con fe rences  provide  t h e  o r g a n i z a t i o n a l  s t r u c t u r e  i n  which 

i n s t r u c t i o n  t a k e s  p l ace .  

A s t u d y  group was e s t a b l i s h e d  a t  Carson Graham S e n i o r  

Secondary School ,  North Vancouver, B .C . It involved t h r e e  

p r e v i o u s l y  e x i s t i n g  grade twelve  c l a s s e s  - one academic, 

one v o c a t i o n a l  2nd one nixed vocatio: :al-academic.  The 

c l a s s e s  were t a u g h t  by  t h r e e  d i f f e r e n t  t e a c h e r s .  The 

a u t h o r  t a u g h t  t h e  v o c a t i o n a l  c l a s s  and t h e  o t h e r  c l a s s e s  

were t a u s h t  by  two , s tuden t - t eache r s .  

The s t u d y  was of f o u r  weeks d u r a t i o n ,  - n o t  c o u n t i n g  

p r e  and pos t  t e s t i n g  t ime.  A v a r i e t y  of  m a t e r i a l s  was 

made a v a i l a b l e  t o  t h e  s t u d e n t s .  Approximately 250 p o e t r y  

books by  i n d i v i d u a l  a u t h o r s  c o n s t i t u t e d  t h e  b a s i c  r e s o u r c e  ; 

hude-ver, r e c o r d s ,  paperback magazines,  a r t  s u p p l i e s ,  3 l i d e 3 ,  

and c o p i e s  of rock- fo lk  l y r i c s  were a l s o  used.  Each 

s t u d e n t  had complete freedom of c h o i c e  i n  s e l e c t i n g  t h e  

a c t i v i t i e s  he pursued.  



The f i n d i n g s  of t h i s  s t u d y  sugges ted  t h a t  t h e  s t u j e n t s  

i n  t h e  s t u d y  group improved t h e i r  a t t i t u d e s  toward p o e t r y  

and t h e i r  a b i l i t y  t o  comprehend a  poem e s  a  r e s u l t  of 

t h e i r  expe r i ences  i n  t h e  p o e t r y  programme. The o v s r e l l  

d e s i g n  of t h e  programme was g iven  p o s i t i v e  r a t i n g s  b y  

b o t h  s t u d e n t s  and o b j e c t i v e  obse rve r s .  It was f e l t  t h a t  

t h i s  approach has p o t e n t i a l  enough t o  war r an t  f u r t h e r  

I n v e s t i g a t i o n  and r e s e a r c h .  
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CE!A PTER I 

INTRODUCTION 

It i s  t h e  expe r i ence  of t h e  a u t h o r  of t h i s  t h e s i s  

t h a t  g iven  p r e s e n t  t e a c h i n g  loads  and u s i n g  t r a d i t i o n a l  

methods we can  n o t  g i v e  s t u d e n t s  t h e  a t t e n t i o n  t h e y  need 

if t h e y  a r e  t o  deve lop  an unde r s t and ing  and a p p r e c i a t i o n  

of l i t e r z t u r e .  The r e p o r t  of  The N a t i o n a l  S tudy  of High 

School  E n g l i s h  Programs s u p p o r t s  t h e s e  p e r s  ona 1 observa - 
t i o n s  (Squ i r e  and Applebee, 1968). The r e p o r t  b r i n g s  

o u t  t h r e e  i s s u e s  t h s t  a r e  c e n t r a l  t o  t h e  p o s i t i o n  t h a t  

we need t o  exp lo re  more e f f e c t i v e  ways of  t e a c h i n g  

Z n g l i s h :  

1. E n g l i s h  i s ,  f o r  t h e  most p a r t ,  s t i l l  b e i n g  

t a u g h t  a s  it w a s  a t  t h e  t u r n  of  t h e  c e n t u r y .  

2. The most common compla in t  of E n g l i s h  t e a c h e r s  

i s  t h a t  t h e y  can  no t  g i v e  s t u d e n t s  enough 

p e r s o n a l  guidance.  

3 .  Very l i t t l e  i s  b e i n g  done b y  E n g l i s h  t e a c h e r s  

regard  ing t h e  e x p l o r a t  i o n  of i nnova t ive  p r a c t i c e s .  

Ye t ,  t h e  average numbsr of  s t u d e n t s  seen  d a i l y  by Xng l i sh  

t e a c h e r s  i n  t h e  United S t a t e s  i s  between 126 and 150 s t u -  

d e n t s  ( c o n s i d e r a b l y  above t h e  maximum of 1 0 0  recornmended 

by  t h e  NCTZ), and p r e l i m i n a r y  i n v e s t i g a t i o n s  i n d i c a t e  con- 

d i t i o n s ,  i f  any th ing ,  a r e  worse i n  Canada. Moreover, t h e r e  

i s  l i t t l e  reason  t o  hope t h a t  t e a c h i n g  loads  w i l l  be 



reduced i n  t h e  f o r e s e e a b l e  f u t u r e .  

An e q u a l l y  impor tan t  c o n s i d e r a t i o n  i s  t h e  c o n t r a -  

d i c t i o n  t h a t  i s  i m p l i c i t  i n  the  t r a d i t i o n a l  approach t o  

t h e  t e a c h i n g  of l i t e r a t u r e .  L i t e r a t u r e  i s  fundamenta l ly  

a  p e r s o n a l  e x p e r i e p  - e i t h e r  a e s t h e t i c  o r  i n t e l l e c t u a l ;  

it involves  i n d i v i d u a l  t a s t e s ,  i n d i v i d u a l  p e r c e p t i o n s ,  

and i n  many c a s e s  i n d i v i d u a l  e x p e r i e n t i a l  and emot iona l  

r e a d i n e s s .  None the less ,  t h e  t r a d i t i o n a l  approach t o  t h e  

t e a c h i n g  of l i t e r a t u r e  p l a c e s  emphasis on r equ i r ed  t e x t s ,  

d i s c u s s i o n s  and a c t i v i t i e s .  F u r t h e r ,  p r e s c r i b e d  l i t e r a r y  

works a r e  'donel  a s  a  c l a s s ,  and d i s c u s s i o n s  a r e  fo rma l  

a c t i v i t i e s  gene ra t ed ,  f o r  t h e  most p a r t ,  b y  t h e  teacher's 

q u e s t i o n s .  Th i s  i s  no t  t o  s a y  t h a t  s t u d e n t s  do n o t  need 

guidance from a  h i g h l y  q u a l i f i e d  t e a c h e r ,  b u t  t h e  p o i n t  

i s  t h a t  i n d i v i d u a l  guidance can  h e l p  them a c q u i r e  t h e  

kind of p e r s o n a l  i n s i g h t s  and a t t i t u d e s  t h a t  w i l l  l e a d  

them t o  make l i t e r a t u r e  an  important  p a r t  of t h e i r  l i v e s .  

And, it i s  e s p e c i a l l y  impor tan t  t h a t  s t u d e n t s  who a r e  n o t  

go ing  t o  u n i v e r s i t y  d i s c o v e r  t h a t  l i t e r s t u r e  con b r i n g  t o  

t h e i r  l i v e s  a  dimension of b e a u t y  t h e y  cannot  g e t  e l s e -  

where. 

Purpose.  The purpose was t o  devs lop  an approach t o  t h e  

t e a c h i n g  of E n g l i s h  t h a t  would g i v e  t h e  t e a c h e r  g r e a t e r  

o p p o r t u n i t i e s  t o  g ive  t h e  s t u d e n t  p e r s o n a l  gu idance ,  and 

t o  p r e s e n t  l i t e r a t u r e  i n  a  way t h a t  t h e  s t u d e n t  could  

become p e r s o n a l l y  involved w i t h  l i t e r a t u r e .  Yet, i t  
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needed t o  be an approach t h a t  would work under  t h e  e x i s t -  

i ng  c o n d i t i o n s  of l a r g e  c l a s s  s i z e s  and a  t r a d i t i o n a l  h igh  

s c h o o l  environment.  

Focus. The approach t h a t  i s  p resen ted  he re  focuses  on 

one s p e c i f i c  a r e a ,  t h a t  i s  a  method of t e a c h i n g  poe t ry .  

It i s  t o  be hoped, however, t h a t  what i s  l e a rned  through 

t h i s  focus  may be  a p p l i c a b l e  t o  o t h e r  a r e a s  i n  t h e  t e a c h -  

i n g  of E n g l i s h .  For  example, by  b e i n g  a b l e  t o  g i v e  s t u -  

d e n t s  more p e r s o n a l  a t t e n t i o n  t han  t h e y  r e c e i v e  now and 

g r e a t e r  o p p o r t u n i t i e s  t o  engage i n  d i s c o u r s e  w i t h  t h e i r  

pee r s  we may be s t a r t e d  on t h e  way t o  improving language 

i n s t r u c t i o n .  

P o e t r y  was chosen a s  t h e  focus  of  t h i s  s t u d y  because  

p o e t r y  i s  p robably  t h e  or,e a r ea  ( a s i d e  from love  s t o r i e s  

on t h e  p a r t  of boys and s c i e n c e  s t o r i e s  on t h e  p a r t  of  

g i r l s )  i n  E n g l i s h  l i t e r a t u r e  i n  which we seem t o  d i s c o u r -  

age more secondary s c h o o l  s t u d e n t s  t h a n  any o t h e r  ( s q u i r e  

and Applebee, 1968, p. 285; Table  111), and because  p o e t r y  

seems t o  be  one of t h e  more d i f f i c u l t  a r e a s  i n  E n g l i s h  
1 

t o  i n t roduce  i nnova t ions .  Thus, i f  t h e  approach was 

s u c c e s s f u l  w i t h  p o e t r y  it may w e l l  be s u c c e s s f u l  i n  o t h e r  

a r e a s  o f  l i t e r a t u r e .  

A review of t ex tbooks  on t h e  t e a c h i n g  of E n g l i s h  r evea l ed  
t h a t  t h e  most common method sugges ted  f o r  t e a c h i n g  p o e t r y  
involved t h e  t e a c h e r  p r e s e n t i n g  i n d i v i d u a l  poems t o  a  
c l a s s .  The sug3ested procedure  was u s u a l l y :  mo t iva t e -  
p r e s e n t  - e x p l i c a t e  - d i s c u s s  ( ~ u r t o n ,  1965; Hook, 1961;; 
Loban e t .  a l . ,  1961; Kurphy, 1968; 3aue r ,  1961) .  One 
r e c e n t T o o k e g i n s  t h e  s e c t i o n  on t e a c h i n g  poe t ry  w i t h  " ~ u t  
h igh  s c h o o l  s t u d e n t s  ' h a t e  p o e t r y l l "  (P i~rphy ,  p. 64 ) .  



CIUPTER I1 

REVIEW OF RELATED LITEilATUIE 

Ob jec t i ve s  o f  t h e  Teaching of L i t e r a t u r e  -- - 
Background. There appears  t o  have been  an  unde r ly ing  

assumption i n  t h e  r h e t o r i c  on t h e  t e a c h i n g  of l i t e r a t u r e  

over  t h e  l a s t  f i f t y - t h r e e  y e a r s  t h a t  t h e  purpose of t e a c h -  

i n g  l i t e r a t u r e  i n  t h e  secondary s choo l s  i s  t o  h e l p  s t u -  

d e n t s  coTe t o  an unde r s t and ing  and s p p r e c i a t i o n  of l i t e r -  

a t u r e  t h a t  w i l l  g i v e  them a  l a s t i n g  d e s i r e  t o  read books. 

There have been t imes  when t h i s  assumption has been l e s s  

appa ren t  t h a n  o t h e r  t imes ,  b u t  on t h e  whole,  it has always 

been t h e r e .  Some t e a c h e r s ,  however, have f e l t  t h a t  it 

i s  n e c e s s a r y  t o  unders tand l i t e r a r y  forms and t o  deve lop  

a  sound c r i t i c a l  judgement b e f o r e  it i s  p o s s i b l e  t o  

deve lop  a  s o p h i s t i c a t e d  a p p r e c i a t i o n  of l i t e r a t u r e  ; t h i s  

approach g e n e r a l l y  invo lves  c l o s e  r e a d i n g  of i n d i v i d u a l  

works. Others  have f e l t  t h a t  t h e  b e s t  way t o  ge t  s t u -  

d e n t s  t o  a p p r e c i a t e  l i t e r a t u r e  i s  b y  s t i m u l a t i n g  wide 

r e a d i n g ,  and t h a t  a n a l y s i s  and d i s : .uss ions  should b e  an  

outgrowth of s t u d e n t  r e a c t i o n s  and i n t e r e s t s .  Some t e a c h e r s ,  

t h e n ,  a r e  p r i m a r i l y  concerned w i t h  t h e  n a t u r e  o r  s t r u c t u r e  

of  l i t e r a t u r e ,  and o t h e r s  a r e  p r i m a r i l y  concerned w i t h  t h e  

n a t u r e  of t h e  s t u d e n t s .  G e n e r a l l y ,  t h o s e  who a r e  concerned 

p r i m a r i l y  w i t h  t h e  s t r u c t u r e  of l i t e r a t u r e  have f e l t  t h a t  
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a  c o n t a c t  w i t h  t h e  l i t e r a r y  h e r i t a g e  h e l p s  t h e  s t u d e n t  

a c q u i r e  a  system of va lues .  Those concerned p r i m a r i l y  w i t h  

t h e  s t u d e n t  havc f e l t  t h a t  t he  expe r i ence  of  l i t e r a t u r e  

should be such t h a t  i t  makes h i s  world r i c h e r  and more 

en  j oyab le ,  The r e p o r t s  of t h e  Anglo-American Seminar on 

t h e  Teaching of E n g l i s h  he ld  a t  Dartmouth Col lege  i n  Eng- 

land i n d i c a t e d  t h a t  t h e s e  d i f f e r e n c e s  i n  p e r s p e c t i v e  on 

t h e  purpose of  t e a c h i n g  l i t e r a t u r e  s t i l l  e x i s t  (Dixon, 1967; 

N u l l e r ,  1967 ) . 
It should  be  po in ted  ou t  t h a t  t h e  two approaches o r  

p h i l o s  ophiea d i s cus sed  a r e  not  mu tua l ly  e x c l u s i v e  . 
E i s t o r y .  The "Hosic Report" (Hosic ,  1917)  publ i shed  i n  1917 

was  a  remarkable d o c u ~ e n t .  It w a s  an a t t emp t  t o  reform t h e  

E n g l i s h  cu r r i cu lum i n  t h e  United S t a t e s  which d u r i n g  t h e  

f i r s t  p a r t  of t h e  t w e n t i e t h  c e n t u r y  had been c o n t r o l l e d  by 

c o l l e g e  e n t r a n c e  requ i rements  ( S t a h l ,  1965, p ,  1 0 2 ) .  

Eeac t ion  of t e a c h e r s  and s t u d e n t s  a g a i n s t  havi.ng t o  meet 

t h e  c o l l e g e  requ i rements  l e d  t o  t h e  fo rmat ion  of t h e  N a t i o n a l  

Counc i l  of Teachers  of  E n g l i s h  which prepared t h e  - Reor- 

g a n i z a t i o n  - of E n g l i s h  - i n  Secondary Schools  - t h e  "Hosic 

Report"  ( ~ e c k e l ,  1963, p. 990) .  The r e p o r t  was remarkable  

i n  t h a t  whi le  it payed a t t e n t i o n  t o  t r a d i t i o n  and c o r r e c t -  

n e s s ,  it placed an  emphasis on mee t ing  t he  "bas i c  p e r s o n a l  

and s o c i a l  needs1' of s t u d e n t s  (Hos ic ,  1917, p. 2 6 ) .  Th i s  

i s  a p o s i t i o n  v e r y  much l i k e  t h a t  of some of t h e  a o n f e r e e s  

a t  t h e  Dartmouth Seminar. Two s t a t e m e n t s  from t h e  "Hosic 



~ e p o r t "  g ive  t h e  f e e l i n g  of i t s  g e n e r a l  t o n e  and ph i lo so -  

phy: 

(1) The l i t e r a t u r e  l e s s o n  should  broaden,  deepen,  
and e n r i c h  t h e  imagina t ive  and emot iona l  l i f e  
of  t h e  s t u d e n t  (p .  1 7 ) .  

( 2 )  In  o r d e r  t h a t  t h e  r e a d i n g  h a b i t  may y i e l d  t h e  
p l e a s u r e  and joy of which i t  i s  capab le ,  t h e  
E n g l i s h  l e s s o n  should g ive  t o  t h e  s t u d e n t  
such knowledge of t h e  scope and c o n t e n t  o f  
l i t e r a t u r e  a s  x e l l  l e a v e  him wi th  a sense  of 
abundance of i n t e r e s t i n g  m a t e r i a l . .  . (p.  6 3 ) .  

I n  1935, a t  t h e  r e q u e s t  of t e a c h e r s  and p r i n c i p a l s  

f o r  m a t e r i a l s  w i t h  which t o  o rgan ize  a n  E n g l i s h  Curr iculum,  

t h e  N a t i o n a l  Counc i l  of Teachers of  E n g l i s h  publ ished - An 

Exper ience Curriculum - i n  E n g l i s h  ( H a t f i e l d ,  1935 ) . This 

p u b l i c a t i o n  c a l l e d  t h e   atfi field Heport" i n t e g r s t e d  exper -  

i e n c e s  and t e a c h i n g  u n i t s  i n  Eng l i sh  from grades  one 

through twelve.  The r e p o r t  s t r e s s e d  t h a t  s t u d e n t s  should  

have freedom t o  choose what t h e y  r e a d ,  sug=;es t ing  t h a t  

t h e y  need t o  choose b o t h  good and bad books whi le  t h e  

t e a c h e r  i s  " a t  hand t o  h e l p  them e s t a b l i s h  s t anda rds"  

(p .21) .  It a l s o  s t r e s s e d  b o t h  i n d i v i d u a l  r e a d i n g  and 

group r ead ing .  Group r e a d i n g  was f e l t  t o  be n e c e s s a r y  

i n  o r d e r  " t h a t  t h e  t e a c h e r  econo.;nically provide  t h e  needed 

coaching"  (p .  2 1 ) .  It a l s o  pointed ou t  t h e  need f o r  "com- 

p e t e n t  t e a c h e r s  t o  l ead  c h i l d r e n  t o  s e l e c t i o n s  t h a t  t h e y  

may e n j o y  a f t e r  r e a d i n g  b u t  do no t  i n i t i a l l y  s e l e c t  them- 

s e l v e s "  (p .  1 9 ) .  Ra ther  t h a n  emphasize a l i m i t e d  range 

of c l . a s s i c s ,  t h e  r e p o r t  s t r e s s e d  t h e  need f o r  a  wide range 

of books s o  t h a t  r e a d i n g  m a t e r i a l  would meet t h e  needs and 
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i n t e r e s t s  of i n d i v i d u a l  s t u d e n t s .  

S t a h l  (1965 ), a f t e r  rev iewing  a n t h o l o g i e s  and t e x t  - 
books s t u d i e d  i n  s choo l s  d u r i n g  t h e  y e a r s  1917-1949, 

concluded t h a t  t h e  recommendations of t h e  " ~ o s i c  Report" 

and t h e  " H a t f i e l d  Heport" d id  n o t  a c t u a l l y  change t h e  

c o n t e n t  of l i t e r a t u r e  s t u d y  a  g r e a t  d e a l .  He po in ted  ou t  

t h a t  t h e  works s t u d i e d  i n  d e t a i l  between 1900-1910 were 

b a s i c a l l y  t h e  seme a s  t h o s e  used i n  1949. Neve r the l e s s ,  

t h e  m a t e r i a l  f o r  supplementary  r e a d i n g  was c o n s i d e r a b l y  

i nc rea sed  (p .  98). 

Another  e x p r e s s i o n  of t h e  o b j e c t i v e s  of t h e  s t u d y  of 

l i t e r a t u r e  came from p u b l i c a t i o n s  t h a t  grew ou t  of t h e  

E i g h t  Year Study ( ~ o s e n b l a t t ,  1938) (LaBrant ,  1936) .  

There were 30 high s choo l s  involved i n  t h e  Eight-Year 

S tudy  and t h e i r  l i t e r a t u r e  programmes had a s  a n  o b j e c t i v e  

t h e  development of ind iv idua  l i z e d  read  ing  programne s  b y  

encourag ing  wide r e a d i n g  w i t h  t h e  p u r p o s e  o f  e s t a b l i s h -  

i n g  l i f e l o n g  h a b i t s .  

The p u b l i c a t i o n s  of t h e  N a t i o n a l  Counc i l  of Teachers 

of E n g l i s h  Commission on t h e  E n g l i s h  Curr iculum (NCTE, 1952)  

NCTE, 1956)  re-emphasized t h e  concerns  of  t h e  s choo l s  

involved i n  t h e  Eight-Year S tudy ,  and t h o s e  of t h e  " ~ o s i c  

Report"  and t h e  " H a t f i e l d  Report" .  Both p u b l i c a t i o n s  

s t r e s s e d  t h e  importance of  " i n t e r a c t i o n "  between t h e  s t u -  

d e n t  and what he r e a d s  (NCTE, 1952, p. 374).  "The 

t e a c h i n g  of l i t e r e t u r e  must b r i n g  books and r e a d e r s  t o -  

g e t h e r  i n  a  way t h a t  w i l l  have meaning f o r  t h e  i n d i v i d u a l  



t h a t  w i l l  b r i n g  s a t  i s f a c t i o n ,  t h a t  w i l l  a rouse  c u r i o s i t y  

and t h e  d e s i r e  f o r  f u r t h e r  reading1' (p .  375). The r e p o r t s  

a l s o  suggested t h a t  f l e x i b l e  sub-grouping may provide means 

of a d j u s t i n g  f o r  i n d i v i d u a l  d i f f e r e n c e s  (p .  377) .  

The y e a r s  between 1958 and 1966 were s een  by some a s  

a r e t u r n  t o  o b j e c t i v e s  t h r t  were concerned w i t h  c r i t i c a l  

and c l o s e  r eed ing  of s e l e c t e d  works. It i s  p robably  more 

a c c u r a t e  t o  s a y  t h e t  t h e y  :$ere yea r s  of c r i t i c a l  r e a s s e s s -  

ment and re-examination of t h e  o b j e c t i v e s  of secondary 

schoo l  Eng l i sh .  Bas ic  I s s u e s  -- i n  Teaching Eng l i sh  (NCTE, 

1959)  asked e s s e n t i a l l y  t h a t  t e a c h e r s  of E n g l i s h  a t  a l l  

l e v e l s  examine q u e s t i ~ n s  r e l a t i n g  t o  g o a l s  and c o n t e n t ,  

There was, however, t h e  sugges t ion  t h a t  t e a c h e r s  have 

"watered down t h e  s u b j e c t "  t o o  much i n  an a t t empt  t o  make 

it f i t  t h e  "supposed" i n t e r e s t  of t h e  s t u d e n t s  ( p ,  5) .  

In 1965 t h e  Col lege Ent rance  Examination Board 

publ ished the  r e p o r t  of  i t s  Commission on Eng l i sh .  This  

r e p o r t  Freedom - and D i s c i p l i n e  - i n  Eng l i sh  ( C Y ~ B ,  1965)  s e t  

a  p a t t e r n  t h a t  was r e f l e c t e d  i n  t h e  N a t i o n a l  Defense Xdu- 

c a t i o n  Act programmes i n  " P r o j e c t  Engl i sh"  . P r o j e c t  Eng- 

l i s h  was a  m u l t i - m i l l i o n  d o l l a r  progrsmme i n  r e s e a r c h  and 

cu r r i cu lum development t h e  t developed c e n t r e s  which t r a i n e d  

i n s e r v i c e  t e a c h e r s  i n  summer i n s t i t u t e s  throughout  t h e  United 

S t a t e s .  B y  b u i l d i n g  on t h e  i deas  of Jerome S.  Bruner  

(Bruner ,  1960)  t h e  r e p o r t  s t r e s s e d  t h a t  t h e  s t u d e n t s  must 

become l i t e r a r y  c r i t i c s  themselves b e f o r e  a  "sound judge- 

ment" of a  work of l i t e r a t u r e  can  be achieved (CEEB,  p, 57) ,  
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A r e c e n t  t ex tbook  s e r i e s  (K i t zhabe r ,  1 9 ~ 8 )  i s  an  outgrowth 

of t h e  U n i v o r s i t y  of Oregon Curriculum Cen te r .  Th is  s e r i e s  

f o r  g rades  seven  through twelve b u i l d s  on a  sequence of  

l i t e r a r y  e x p e r i e n c e s ;  f o r  example, it beg ins  w i t h  f o l k  

t a l e s  i n  g rade  seven through myth and on t o  t h e  I l i a d  and 

t h e  Odyssey i n  t h e  secondary  s choo l .  The aim of t h e  s e r i e s ,  

o b v i o ~ : s l y ,  i s  t o  p rov ide  t h e  s t u d e n t  w i t h  a 3  much of h i s  

l i t e r a r y  h e r i t a g e  a s  p o s s i b l e .  

Th i s  r e t u r n  t o  a  c o n s i d e r a t i o n  of t r a d i t i o n a l  ob- 

j e c t i v e s  i n  t h e  t e a c h i n g  of l i t e r a t u r e  wzs a  r e a c t i o n  a s a i n s t  

t h e  o b j e c t i v e s  of t h e  p rev ious  f o r t y  y e a r s  t h a t  had "watered 

down" t h e  t e a c h i n g  of l i t e r a t u r e .  The ev idence  of t h i s  

w a t e r i n g  down cane main ly  from c o l l e g e  E n g l i s h  depar tment  

c o n p l a i n t s  and t h e  i n t u i t i v e  r e a c t i o n s  of s o r e  c o l l e g e  

p r o f e s s o r s  such a s  K i t zhabe r  (1961) .  Yet ,  t h e  f a c t s  seem 

t o  be t h a t  f o r  t h e  ~ o s t  p a r t  E n g l i s h  t e a c h e r s  i n  America 

had been t e a c h i n g  l i t e r a t u r e  i n  a  r a t h e r  t r s d i t i o n a l  manner. 

A w e l l  r ece ived  and e x t e n s i v e l y  used h igh  s c h o o l  t ex tbook  

publ i shed  i n  1958 surveys  E n g l i s h  l i t e r a t u r e  from Chaucer 

t o  t h e  p r e s e n t ,  and devo te s  l e s s  t h a n  one f o u r t h  of i t s  

s e l e c t  ions  t o  Twent ie th  Century l i t e r a t u r e  ( I n g l i s  , 1958) .  

The 1958 e d i t i o n ,  however, was t h e  e i g h t h  r e p r i n t i n g  of 

t h e  an tho logy ,  t h e  f i r s t  b e i ~ g  i n  1931. 

The N a t i o n a l  Counc i l  of  Teschers  of ~ n g l i s h  Commission 

on t h e  E n g l i s h  Curriculum i n  Snds and I s s u e s  : 1965-1966 -- 
( ~ r a z i e r ,  1966)  asked a  number of q u e s t i o n s  r e g a r d i n g  
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o b j e c t i v e s  of l i t e r a t u r e  progrommos i n  secondary s choo l s ,  

I n  a  r a t h e r  modest t one  t h e  spokesman f o r  t h e  Commission 

( F r a z i e r )  asked if t h e r e  i s  one b e s t  way t o  o rgan ize  l i t e r -  

a t u r e  f o r  t e a c h i n g  t o  a l l  c l a s s  g roups ,  t o  what e x t e n t  

independent r e a d i n g  should  be a  c lass room a c t i v i t y ,  and 

t o  what e x t e n t  s t u d e n t  i n t e r e s t  should de te rmine  l i t e r a r y  

s e l e c t i o n .  The t one  of t h e  Commission was t h a t  t h e r e  a r e  

a l t 2 r n a t i v e s  t o  making e v e r y  s t u d e n t  i n t o  a  l i t e r a r y  c r i t i c .  

These a l t e r n a t i v e s  Included f l e x i b l e  o f f e r i n g s  such a s  an 

e l e c t i v e  cou r se  f o r  s t u d e n t s  w i t h  a  p a r t i c u l a r  i n t e r e s t  i n  

l i t e r a r y  c r i t i c i s m ,  and a  cou r se  i n  independent r e a d i n g  

f o r  t h o s e  who need t o  deve lop  l i t e r a r y  t a s t e  (p.  2 3 ) .  

And s o  t o  r e t u r n  t o  t h e  Dartmouth Report ( X u l l e r ,  1967 ). 

While, a s  mentioned e z r l i e r ,  t h e  conference  seemed t o  

r e f l e c t  t h e  d i f f e r e n c e s  i n  o b j e c t i v e s  t h a t  had d iv ided  t h e  

E n g l i s h  t e a c h i n g  p r o f e s s i o n  s i n c e  1917, a  concensus was 

s e e n  t o  emerge t h a t  marked a s h i f t  f r o 9  an emphasis on t h e  

s u b j e c t  m a t t e r  of l i t e r a t u r e  t o  a  concern  f o r  t h e  n a t u r e  

of  t h e  s t u d e n t  ( ~ u l l e r ,  1967, p. 88).  The g e n e r a l  f e e l i n g  

of t h e  Conference was t h a t  t h e  t e a c h e r  should  endeavor  t o  

g e t  t h e  s t u d e n t  a c t i v e l y  " involved o r  engaged" i n  l i t e r a t u r e ,  

and t h a t  t h e  p r i n c i p l e  aim of t h e  l i t e r a t u r e  programme was 

t o  deve lop  a l a s t i n g  d e s i r e  t o  read  books (p .  7 9 ) .  

I n  rev iewing  t h e  l i t e r a t u r e  on t h e  t e a c h i n g  of l i t e r -  

a t u r e  i t  becomes appa ren t  t h a t  any disagreement  on t h e  

ob J e c t i v e s  of t e a c h i n g  l i t e r a t u r e  stemmed from a concern  a s  

t o  where t h e  emphasis should be placed.  Those who were 



I sub j ec t - cen t r ed  d i d  n o t  assume t h a t  t h e  n a t u r e  of t h e  

s t u d e n t  should be ignored .  N e i t h e r  d i d  t h o s e  who were 

s tuden t - cen t r ed  f e e l  t h a t  t h e  n a t u r e  of t h e  s u b j e c t  

should be ignored.  A l l  agreed on t h e  need f o r  t e a c h e r s  

who know t h e i r  s u b j e c t ,  and f o r  f l e x i b i l i t y  of  approach.  

None the less ,  t h e  r e s e a r c h  on t h e  t e a c h i n g  of E n g l i s h  

t e n d s  t o  suppor t  t h e  p o s i t i o n  of t h o s e  t e a c h e r s  who a r e  

a tuden t - cen t r ed .  Moreover, t h e  r e s e a r c h  seems t o  i n d i c a t e  

t h a t  t h e  o b j e c t i v e s  of  b o t h  groups can b e s t  be  se rved  

th rough  approaches  t h a t  p l ace  t h e  emphasis on t h e  n a t u r e  

of  t h e  l e a r n e r  and t h a t  a r e  non -d i r ec t i ve .  

Thus, t h e  Comait tee Promising P r a c t i c e s  

t h e  Teaching of E n g l i s h  ( N c T ~ ,  1967)  s t a t e d  as  i t s  o b j e c t i v e s :  

(1) Educa t ion  should be des igned t o  suppor t  i n d i v i -  
d u a l i t y  and t o  a l l ow  f o r  i n d i v i d u a l  d i f f e r e n c e s  
i n  mo t iva t i on ,  pace ,  a c d  s t y l e  of l e a r n i n g .  

( 2 )  It i s  d e s i r a b l e  t h a t  s t u d e n t s  l e a r n  t o  l e a r n  
f o r  themselves r a t h e r  t han  f o r  t h e  t e a c h e r  o r  y-IL - :,f c+ 

f o r  e x t r i n s i c  rewards .  W.AK\CF\ +,&IO.V~ I \ - --.. \,p"GQ , 
I 

( 3 )  There i s  no b e s t  sequence of l e a r n i n g  n o r  a  
b e s t  s t r u c t u r e  of knowledge. S tuden t s  should 
be helped t o  s t r u c t u r e  t h e i r  own l e a r n i n g  and 
t o  becone aware of e l t e r n a t e  s t r u c t u r e s  and 
sequences (p.  v i t ) .  

Yet ,  i n  t h e  same p u b l i c a t i o n ,  Classroom P r a c t i c e s  - i n  

Teaching E n ~ , l i s h ,  - 1967-1968 w i t h  one e x c e p t i o n ,  e v e r y  

a r t i c l e  on t h e  t e a c h i n g  of l i t e r a t u r e  pleced emphasis on 

t h e  t e a c h o r  do ing  something w i t h  a  p a r t i c u l a r  p iece  o f  

l i t e r a t u r s .  The one excep t ion  W A S  an a r t i c l e  by L i l l i a n  

S c h i f f  i n  which she  desc r ibed  a  two week "experiment" i n  

f r e e  r ead ing .  Iiowever, she  co i~c luded  t h a t .  t h e  expe r i ence  



12 

was a  p l e a s a n t  "breakt1  i n  t h e  r o u t i n e  ( S c h i f f ,  1967,  p. 1 2 ) .  

She t o l d  of s t u d e n t s  r e a d i n g  who had n e v e r  r ead  i n  c l a s s  

b e f o r e ,  and s h e  d e s c r i b e d  animated and i n t e r e s t i n g  d i s -  

c u s s i o n s .  But s h e  d i d  n o t  expand on t h e  p o s s i b i l i t y  of  

t h e  e x p e r i e n c e  a s  a  v a l u a b l e  a d d i t i o n  t o  t h e  normal  " r o u -  

t i n e "  . 
A r t i c l e s  on t h e  t e a c h i n g  of  p o e t r y  i n  t h e  E n g l i s h  

J o u r n a l  o v e r  t h e  l a s t  t e n  y e a r s  have c o n s i s t e n t l y  p r e s e n t e d  

approaches  t o  l i t e r a t u r e  t h a t  i n v o l v e  t h e  t e a c h e r  e x p l i c a  - 
t i n g  a  p a r t i c u l a r  poem o r  s e r i e s  of  r e l a t e d  poems f o r  o r  

w i t h  a  c l a s s .  I n  P o e t r y  i n  t h e  Classroom ( P e t i t t ,  1 9 6 6 )  -- 
which c o n t a i n e d  r e p r i n t s  of a r t i c l e s  from t h e  E n g l i s h  

J o u r n a l ,  twenty-tw3 poems were e x p l i c a t e d  w i t h  sugges -  

t i o n s  a s  t o  how t o  p r e s e n t  them t o  a  c l a s s .  Tha t  Some 

o f  t h e  s u g g e s t i o n s  were i n t e r e s t i n g  and c r e a t i v e  i s  b e s i d e  

t h e  p o i n t  when t h e  emphasis  i s  supposed t o  b e  on o r g a n i z i n g  

t h e  c u r r i c u l u m  s o  t h a t  s t u d e n t s  c a n  make t h e i r  own d i s -  

c h v e r i e s .  

S q u i r e  and Applebee ( 1 9 6 8 )  examined S n g l i s h  t e a c h i n g  

i n  158 American h igh  s c h o o l s  t h a t  were r a t e d  a s  h a v i n g  o u t -  

s t a n d i n g  E n g l i s h  programmes. They found t h a t  o n l y  a minor-  

i t y  of c l a s s r o o m s  had book c o l l e c t i o n s ,  t h a t  s t u d e n t s  found 

con tempora ry  l i t e r a t u r e  o f  most s i g n i f i c a n c e  t o  them b u t  

it i s  u s u a l l y  u n t a u g h t ,  and t h a t  t e r m i n a l  s t u d e n t s  were 

o f t e n  r e q u i r e d  mors r o t e  l e a r n i n g  and r e c i t a t i o n  t h a n  

c o l l e g e  bound s t u d e n t s  w i t h  t h e  r e s u l t  t h a t  t h e y  l e f t  

s c h o o l  w i t h  a n  "unders tandab le1 '  d i s t a s t e  f o r  l i t e r a t u r e .  
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S t a h l  (1965) r e p o r t e d  t h a t  t h e r e  i s  a s t r o n g  t e n -  

dency f o r  h igh  s c h o o l  E n g l i s h  programmes t o  fo l l ow  t h e  

t r a d i t i o n a l  programme of t h e  e a r l y  Twent ie th  Century  even 

though t h e  many committees of t h e  N a t i o n a l  Counc i l  of 

Teachers  of  E n g l i s h  have been u r g i n g  t h a t  t h e  l i t e r a t u r e  

programmes b e  concerned w i t h  t h e  i n t e r e s t s  and needs o f  

t h e  s t u d e n t s  r a t h e r  t h a n  cen t r ed  around c o l l e g e  e n t r a n c e  

requ i rements  (p .  102 ) . 
An examinat ion of t h e  cu r r i cu lum guides  f o r  t h e  

t e a c h i n g  of secondary E n g l i s h  of t h e  p rov inces  of  3ri- 

t i s h  Columbia, Xova S c o t i a ,  Xani toba,  and Newfoundland 

revea led  t h a t  t h e  major  emphasis on secondary  s c h o o l  

E n g l i s h  programmes i n  t h o s e  p rov inces  was determined b y  

p r e s c r i b e d  l i t e r a t u r e  a n t h o l o g i e s  and p re sc r ibed  p o e t r y  

c o l l e c t i o n s .  I n  one province even t h e  i n d i v i d u a l  poems 

t o  be  s t u d i e d  were spec i f  i ed  (Newfoundland, 1964). Most 

of t h e s e  p rov inces  provided d e t a i l e d  t e a c h i n g  sugges t i ons  

f o r  e a c h  i n d i v i d u a l  work o r  s e c t i o n  i n  an  an tho logy .  One 

prov ince  r e q u i r e d  t h a t  any books t o  be  used t h a t  a r e  n o t  

on t h e  p r e s c r i b e d  l i s t  be  submit ted  t o  t h e  depar tment  of 

e d u c a t i o n  b y  February  2nd f o r  a p p r o v a l  t o  b e  used t h e  

f o l l o w i n g  s c h o o l  y e a r  (Nova S c o t i a  , 1965) .  

The On ta r io  I n s t i t u t e  f o r  S t u d i e s  i n  Educa t ion  (1968)  

found it n e c e s s a r y  i n  Z n g l i s h :  Four  Essays  t o  remind t e a c h -  - / 

e r s  of  E n g l i s h  t h a t  t h e i r  main concern  was t h e  e d u c a t i o n ? \ -  
n ' s '  , I  

K ~ C  U L i  

of t h e  maas of people, n o t  t h e  academic e l i t e  (p .  1 2 ) .  p r  - L" 

It went on t o  l i s t  t h e  f a c t o r s  t h a t  needed t o  be changed 
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b e f o r e  a  workable cu r r i cu lum could be  proposed,  Some of 

t h e  f a c t o r s  were : r i g i d  examinat ion s t r u c t u r e s ;  r i g i d  

cu r r i cu lum s t r u c t u r e s ;  l a c k  of up-to-date l i b r a r i e s ;  and 

l a c k  of funds  f o r  "ad hoc" s u p p l i e s  (p .  14 ) .  

Thug i t  would appea r  t h a t  d e s p i t e  a l l  t h e  r h e t o r i c  

about  t h e  p h i l o s o p h i c a l  o b j e c t i v e s  of t h e  t e a c h i n g  of 

l i t e r a t u r e ,  s u b s t a n t i a l  changes have no t  t a k e n  p l ace  a t  

t h e  secondary  s c h o o l  l e v e l .  

Research i n t o  t h e  Teach in6  of L i t e r a t u r e  -- - 
A r e s o l u t i m  passed by t h e  F i f t y - n i n t h  Annual Meeting 

of t h e  N a t i o n a l  Counc i l  of Teachers  of E n g l i s h  (NCTE, 1970)  

warned E n g l i s h  t e a c h e r s  of t h e  need t o  use  b e h a v i o u r a l  ob- 

jec t i v e s  c a u t i o u s l y  i n  d e f i n i n g  and s t r u c t u r i n g  E n g l i s h  

cur r icu lum.  The r e s o l u t i o n  pointed o u t  t h e  need t o  r e t a i n  

t h e  humanis t i c  god ls  of educe t i o n  " r e g a r d l e s s  of whether  

o r  n o t  t h e r e  e x i s t s  i n s t rumen t s  a t  t h e  p r e s e n t  t i n e  f o r  

measur ing t h e  d e s i r e d  changes i n  p u p i l  behaviour"  ( p ,  sol), 
Neckel  (1964) expressed  s  i m i l a r  concerns  b u t  sugges ted  

t h a t  wh i l e  l i t t l e  i s  known about  s t u d e n t  responses  i n  t h e  

impor tan t  phases of  l e a r n i n g  i n  E n g l i s h ,  t e a c h e r s  needed 

t o  c o n t i n u e  t o  deve lop  r e s e a r c h  programmes. Thus, he f e l t  

t e a c h e r s  needed t o  be aware t h a t  " r e s e a r c h  i n  t h e  t e a c h i n g  

of  E n g l i s h  a t  t h e  secondary  l e v e l  i s  going t o  have t o  be  

l a r g e l y  e x p l o r a t o r y  and d e s c r i p t i v e "  ( p .  91 ) .  

These conce rns ,  b o t h  i m p l i c i t  and e x p l i c i t ,  about  t h e  

r e t e n t i o n  of t h e  humanis t i c  aims of t h e  E n g l i s h  cu r r i cu lum 
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may be part  of the  reason t h a t  t eachers  of l i t e r a t u r e  have 

been inf luenced l e s s  by educa t iona l  r e sea rch  than  by t r a d i -  

t i o n  and, t o  some e x t e n t ,  the  recornmendations of the  var ious  

committees of the  Nat ional  Council of Teachers of English.  

Yet, i n  examining the  research  i n t o  and r e l a t e d  t o  the  

teaching  of l i t e r a t u r e  it becomes apparent  t h a t  t h e  r e -  

search  suppor ts  many of t h e  humanistic ob jec t ives  s e t  f o r t h  

by t h e  Na t iona l  Council of Teachers of Engl i sh  s ince  1917. 

Norvel l  (1941) i n  a s tudy with t h e  d e s c r i p t i v e  t i t l e  

"Wide Ind iv idua l  Reading Compared With The T r a d i t i o n a l  

Plan of Study" showed i n  a very  c a r e f u l l y  c o n t r o l l e d  

experiment t h a t  high school  s tuden t s  i n  a  programme f e a -  

t u r i n g  wide reading  performed e q u a l l y  t o  o r  s l i g h t l y  b e t t e r  

than s tuden t s  i n  a  t r a d i t i o n a l  programme i n  l i t e r a t u r e .  

The instruments used t o  ob ta in  the  r e s u l t s  were the  New 

York S t a t e  Regents Examination and t h e  Thorndike-McCall 

Reading Scale .  The wide reading  method was shown t o  work 

e q u a l l y  w e l l  with s u p e r i o r  and weak s tuden t s .  A m a t t e r  

t h a t  i s  g e n e r a l l y  overlooked i n  r e p o r t i n g  the  r e s u l t s  of 

Norvel l  s tudy i s  t h a t  t h e  r e a c t i o n s  of the  s tuden t s  i n  

t h e  experimental  reading  group toward t h e  wide reading  

programme were overwhelmingly pos it ive  . Norvel l ,  however, 

did no t  t e s t  t h e i r  a t t i t u d e s  toward l i t e r a t u r e  before  and 

a f t e r  t h e  experiment. Nevertheless ,  it i s  reasonable t o  

conclude from t h e  r e s u l t s  of t h e  post-s tudy ques t ionnai re  

t h a t  t h e  s tudents '  a t t i t u d e s  toward l i t e r a t u r e  d id  improve. 



However, 90$ of the  s tuden t s  i n  t h e  wide reading  group 

indica ted  t h a t  they  would p r e f e r  a s i t u a t i o n  i n  which p a r t  

of tho t i . l e  was spent  i n  " r a t h e r  f r e e  and informal  c l a s s  

d i scuss ions  of the  var ious  m a t e r i a l s  pupi l s  have been 

reading..  .If (p.  611).  

An e a r l y  s tudy by Corye l l  (1927) obtained s i m i l a r  

r e s u l t s  as  ~ o r v e l l b ' ;  She demonstrated t h a t  e leventh  grade 

s tuden t s  taught  using e i t h e r  " in tens ive"  o r  "extensive" 

methcds of teaching  l i t e r a t u r e  d i d  e q u a l l y  wel l .  Here 
\ 

again the  r e a c t i o n s  and responses of s tuden t s  caused the  

r e sea rcher  t o  conclude t h a t  t h e  "extensive" method developed 

b e t t e r  a t t i t u d e s  toward l i t e r a t u r e .  Her approach combined 

wide reading  with per iodic  c l a s s  d i scuss ions .  

As an outgrowth of the  Eight-Year Study, LaBrant (1961) 

i n  a  chap te r  i n  - The Guinea Pigs A f t e r  Twenty Years ( W i l l i s ,  

1961) reported a follow-up s tudy on s tuden t s  involved in  a  

f r e e  reading programme a t  t h e  Univers i t y  School, Columbus, 

Ohio, and who were graduated i n  1938. The group conteined 

f i f t y - f i v e  s tuden t s ,  it wes heterogeneous, and most of 

t h e  s tuden t s  had been i n  t h e  school  f o r  f o u r  years .  A l l  

were loca ted  and a l i v e  a t  t h e  time of t h e  follow-up s tudy.  

The groupb present  reading h a b i t s  were compared with those  

of a  number of comparable groups. A f t e r  twenty years  t h e  

Unive r s i ty  School group had read and was reading  more 

books than  comparable groups. P o s i t i v e  a t t i t u d e s  toward 

t h e i r  f r e e  reading experiences were repor ted .  
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Wilson (1966)  s t u d i e d  t h e  responses  of c o l l e g e  f r e s h -  

men t o  t h r e e  nove l s .  The s t u d e n t s  recorded t h e i r  immediate 

responses  wh i l e  r e a d i n g  t h e  n o v e l s ,  and a f t e r  150  minutes 

o f  c lass room d i s c u s s  ion t h e y  recorded t h e i r  r e a c t i o n s  aga in .  

As a  r e s u l t  of  h i s  f i n d i n g s  he sugges ted  t h a t  s t u d e n t s  

be  allowed t o  e x p l o r e  t h e i r  i n i t i a l  f e e l i n g s  about  a  work, 

and o n l y  l a t e r  be  encouraged t o  make more e x p l i c i t  s t a t e -  

ments t h a t  r e f l e c t  t h e i r  op in ions .  

Appleby (1967)  d id  a  s t u d y  on t h e  e f f e c t i v e n e s s  of 

i n d i v i d u a l i z e d  r e a d i n g  on a  group of s i x t y - f i v e  t w e l f t h  

g rade  s t u d e n t s .  He compared t h e  i n d i v i d u a l i z e d  r e a d i n g  

group w i t h  two con~parab le  groups ; one group was i n  t h e  

normal E n g l i s h  programme which used an an tho logy;  t h e  

o t h e r  comparison group had no  cou r se s  i n  Eng l i sh .  The 

s t u d e n t s  i n  t h e  f r e e - r e a d i ~ g  group were allowed t o  read  

any books t h e y  choose,  a f t e r  which t h e y  d i s cus sed  each  

book i n  an i n d i v i d u a l  conference  w i t h  t h e  t e a c h e r .  No 

whole-group c l a s s  d i s c u s s  ions  o r  i n s t r u c t i o n  t ook  p l ace .  

The s t u d e n t s  i n  t h e  expe r imen ta l  group, a f t e r  t h e  s emes t e r  

exper ience ,  were j u s t  a s  a b l e  t o  i n t e r p r e t  l i t e r a r y  m a t e r i a l s  

a s  t h e  s t u d e n t s  i n  t h e  r e q u i r e d  E n g l i s h  c l a s s e s ;  b o t h  

groups were b e t t e r  t han  t h e  group wi thou t  any c l a s s e s  i n  

E n g l i s h .  However, t h e  s t u d e n t s  i n  t h e  i n d i v i d u a l i z e d  

read i n 3  group expressed  b e t t e r  a t t i t u d e s  toward l i t e r a t u r e  

t h a n  t h o s e  i n  e i t h e r  of t h e  o t t e r  c l a s s e s .  

The r e s e a r c h  i n t o  i n d i v i d u a l i z e d  r e a d i n g  seems t o  



imply the  fol lowing c  onclus ions : 

(1) That s tuden t s  i n  indiv idual ized  reading  pro- 

grammes do as  w e l l  as  s tuden t s  i n  t r a d i t i o n a l  

programmes even when the c r i t e r i a  f o r  eve lu-  

a t i o n  i s  based on t r e d i t i o n a l  methods of 

measurement. 

( 2 )  That s tuden t s  in  indiv idual ized  reading  pro- 

grammes develop b e t t e r  a t t i t u d e s  toward read-  

ing  and l i t e r a t u r e  than s tuden t s  on t r a d i t i o n a l  

programmes. 

( 3 )  That s tuden t s  i n  ind iv idua l i zed  reading programmes 

need and d e s i r e  an oppor tuni ty  t o  d i scuss  what 

t h e y  have read e i t h e r  i n  groups o r  i n d i v i d u a l l y  

wi th  the  t eacher .  

Foetry.  Very l i t t l e  r e sea rch  Seems t o  have gone i n t o  t h e  

teaching  of poetry.  The two s t u d i e s  discussed below a r e  

t h e  only ones t h i s  au thor  knows of t h a t  a t tempt  t o  explore  

t h e  na tu re  of poet ry  apprec ia t ion  and understsnding.  Un- 

f o r t u n a t e l y ,  both  a r t i c l e s  were presented i n  journa ls  of 

psychology, an3 as  such, used psychological  and s t a t  i s t i c a l  

terminology which makes them d i f f i c u l t  f o r  most t eachers  

t o  i n t e r p r e t .  

B r i t t o n  (1954), i n  a c a r e f u l l y  s t r u c t u r e d  study, came 

t o  the  conclusion t h a t  i n  o r d e r  f o r  a  poem t o  be l iked  

it must f i r s t  be understood, bu t  t h a t  a  poem cannot be 

understood u n t i l  it has communicated some experience t o  
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t h e  r e a d e r  by  i t s  words. F u r t h e r ,  he found t h a t  some 

r e a d e r s  " r e j e c t "  a  poem because  t h e  expe r i ence  t h e  poet  

was t r y i n g  t o  e x p r e s s  o r  communicate i s  d i s t u r b i n g .  Pre-  

jud ice  and preconceived n o t i o n s  were a l s o  found t o  h i n d e r  

a  pe r son ' s  unde r s t and ing  of a p a r t i c u l a r  poem. B r i t t o n  

found t h a t  t h e  amount of  t ime s p e n t  r e a d i n g  p o e t r y  was 

a l s o  a  f a c t o r  i n  t h e  a p p r e c i a t i o n  of "good poetry"  and 

t h a t  r e a c t i o n s  t o  p a r t i c u l a r  poems improve s imply  i n  

r e r e a d i n g  them a f t e r  a  per iod  of t i n e .  

Rees and Pedersen (1965)  a t t empted  t o  i d e n t i f y  

" i d e a l i z e d  i n d i v i d u a l s "  r e g a r d i n g  t h e  e v a l u a t i o n  of poe t ry .  

The r e s u l t s  t h a t  were ob ta ined  sugzes ted  t o  t h e  a u t h o r s  t h a t  

t e a c h e r s  should  c o n s i d e r  t h e  d i f f e r e n t  ways i n  which i n d i -  

v i d u a l s  e v a l u a t e  p o e t r y  and a t t emp t  t o  provide  more 

l l p o s i t i v e  p o e t i c  expe r i ences" .  F a m i l i a r i t y  w i t h  p o e t r y  

a l s o  appeared t o  be a  f a c t o r  i n  p o e t i c  a p p r e c i a t i o n ,  and 

t h e  a u t h o r s  f e l t  t h a t  t e a c h e r s  should t a k e  s t e p s  t o  i n s u r e  

t h a t  s t u d e n t s  become f a m i l i a r  w i t h  a broad range of p o e t i c  

expe r i ences  e a r l y  i n  t h e i r  s c h o o l  expe r i ence .  

These s t u d i e s  seem t o  s u g g e s t  t h a t :  

(1) I n d i v i d u a l  e x p e r i e n t i a l  and emot iona l  r e a d -  

i n e s s  a r e  f a c t o r s  i n  t h e  unde r s t and ing  and 

apprec  i a x i o n  of poe t ry .  

( 2 )  That  f a m i l i a r i t y  i s  a  f a c t o r  i n  p o s i t i v e  

e v a l u a t i o n s  of poe t ry .  

The f i n d i n g s  of t h e s e  s t u d i e s  p o i n t  ou t  r a t h e r  con- 

v i n c  i n g l y ,  t h a t  e x t e n s i v e  r e ~ d  i n g  w i t h  t h e  accompanying 
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f a m i l i a r i t y  w i t h  a  wide range of l i t e r a t u r e  seems t o  

improve s t u d e n t s  unde r s t and ing  and a p p r e c i a t i o n  of l i t e r -  

a t u r e .  

Rela ted Research:  Groups and T o a c h i n ~  S t y l e s .  - 
A number of s t u d i e s  done i n  t h e  a r e a s  of Groups and 

t e a c h i n g  s t y l e s  sugges t  p o s s i b i l i t i e s  f o r  t h e  E n g l i s h  

cu r r i cu lum.  Yates  (1966, p. 135) however, pointed ou t  

t h a t  v e r y  l i t t l e  r e s e a r c h  has gone i n t o  t h e  use  of sub- 

grouping i n  t h e  secondary school .  

Lewin, L i p p i t t ,  and Xhi te  (1939 i n  Amidon, 1967)  have 

been r epo r t ed  i n  d e t a i l  i n  many o t h e r  p l a c e s ,  T h e i r  main 

conc lus ion  was t h a t  c h i l d r e n ,  on t h e  whole, respond more 

f avourab ly  t o  a democrat ic  atmosphere a s  opposed t o  e i t h e r  

l a  i s s e z  f a  i r e  o r  a u t o c r a t i c  atmosphere.  S t u d e n t s  i n  t h e  

democrat ic  atmosphere had b e t t e r  a t t i t u d e s  toward t h e i r  

l e a d e r  and o t h e r  c h i l d r e n ,  and h i g h e r  s t a n d a r d s  of produc- 

t i v i t y  t h a n  s t u d e n t s  i n  e i t h e r  of t h e  o t h e r  a tmospheres ,  

F l ande r s  (1965)  organized a  c a r e f u l  and long  term 

s t u d y  i n t o  t h e  e f f e c t  of  t e a c h e r  i n f l u e n c e  on p u p i l  a t t i -  

t udes  and achievement,  The r e s u l t s  of h i s  s t u d y  sugges ted  

t h a t  a n U i n d i r e c t "  approech i n  t e a c h i n g  ach ieves  b e t t e r  

r e s u l t s  i n  terms of  b o t h  s t u d e n t  achievement and a t t i t u d e s  

t h a n  a " d i r e c t "  t e a c h i n g  approach.  F l ande r s  t h e o r i z e d  on 

t h e  b a s i s  of h i s  f i n d i n g s  t h a t  s t u d e n t s  a r e  l e s s  dependent 

i n  a  s i t u a t i o n  i n  which t h e  t e a c h e r  uses  en i n d i r e c t  approach.  

He s t r e s s e d ,  however, t h a t  f l e x i b i l i t y  of  approach i s  
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impor tan t  i n  t h a t  some s t u 5 e n t s  appear  t o  need more d i r e c -  

t i o n  t h a n  o t h e r s ,  and t h a t  most s t u d e n t s  from t ime t o  t ime 

need d i r e c t i o n ,  He a l s o  found t h a t  t e a c h e r s  who had a  

b e t t e r  background i n  b o t h  s u b j e c t  m a t t e r  and an under-  

s t a n d i n g  of t e a c h e r  i n f l u e n c e  had more s u o c e s s f u l  c l a s s -  

rooms i n  terms of achievement and a t t i t u d e  t h a n  t e a c h e r s  

l a c k i n g  i n  one o r  t h e  o t h e r .  

Hough, (1967) b u i l d i n g  on t h e  s t u d i e s  of F l ande r s  

and o t h e r s ,  emphasized t h e  p r i n c i p l e s  of t h e  b e h a v i o u r i s t  

r e in fo rcemen t  t h e o r y  i n  h i s  s t u d y  on c lass room i n t e r a c t  ion .  

Some of h i s  conc lus ions  can  be summarized a s  f o l l o w s :  

(1) Teachers should use  an i n d i r e c t  approach d u r i n g  

t h e  i n i t i a l  s t a g e s  of i n s t r u c t i o n  on a  new 

t o p i c .  

( 2 )  Teachers  should deve lop  an atmosphere i n  which 

s t u d e n t s  f e e l  f r e e  t o  a sk  q u e s t i o n s  of  c l a r i -  

f i c a t i o n  and t o  s t a t e  op in ions .  

Kaye and Rogers (1968)  app l i ed  many of  t h e  p r i n c i p l e s  d i s -  

cussed above t o  s m a l l  group work i n  t h e  secondary  s choo l s  

i n  England. T h e i r  sugges t i ons  r e g a r d i n g  t h e  used of' s m a l l  

groups i n  secondary s choo l s  were based on t h e  expe r i ences  

of t e a c h e r s  an3 s t u d e n t  t e a c h e r s .  These expe r i ences  have 

shown t h a t  s m a l l  group work gave t h e  t e a c h e r  g r e a t e r  oppor- 

t u n i t i e s  t o  have pe r sonn l  c o n t a c t  w i t h  s t u d e n t s  who hzve 

s p e c i a l  needs o r  problems. Kaye and Rogers f e l t  t h a t  t h e  

s t u d e n t s  involved i n  s m a l l  group work developed b e t t e r  



a t t i t u d e s  toward s choo l  an3 expeote?  h i g h e r . s t a n d a r d s  'o f  

themselves  t h a n  If t hey  had been i n  a  t r a d i t i o n a l  c l a s s -  

room s i t u a t i o n .  They s t r e s s e d ,  however, t h e t  group work i s  

n o t  a  " c u r e - a l l " ,  and t h a t  it needs t o  be  cons idered  a s  

p a r t  of t h e  secondary t e a c h e r s t  " r e p e r t o i r e "  t o  be  used 

i n  c o n j u c t i o n  w i t h  o t h e r  approaches (p.  115). 

These r e l a t e d  s t u d i e s  i n d i c a t e  t h a t  t h e  t y p e s  of 

l e a r n i n g  expe r i ences  which s t u d e n t s  have i n  a  program 

t h a t  f e a t u r e s  wide independent r e a d i n g  a r e  t h e  kind of 

expe r i ences  t h a t  c an  h e l p  them a c q u i r e  inner-d i r e c t i o n ,  

good a t t i t u d e s  toward s c h o o l ,  and a n  unde r s t and ing  end 

a p p r e c i a t i o n  of  l i t e r a t u r e .  

Conclus ion.  Th i s  c h a p t e r  has a t t empted  t o  po in t  out  two 

impor tan t  c o n s i d e r a t i o n s .  F i r s t ,  t h a t  wh i l e  most t e a c h e r s  

and p o l i c y  makers i n  t h e  f i e l d  of S n g l i s h  l i t e r a t u r e  ag ree  

on t h e  unde r ly ing  purpose of t e a c h i n g  l i t e r a t u r e ,  t h o s e  

who f a v o u r  a s t uden t - cen t r ed  ph i losophy  of t e a c h i n g  have 

had ev idence  from a  number of r e s e a r c h  s t u d i e s  t h a t  

s u p p o r t  t h e i r  c o n t e n t i o n  t h a t  s t u d e n t s  a c q u i r e  a s  much 

knowledge about  l i t e r a t u r e  and deve lop  b e t t e r  a t t i t u d e s  

toward l i t e r a t u r e  when t h e y  a r e  per ini t ted  t o  read widely .  

Second, t h a t  d e s p i t e  a l l  t h e  r h e t o r i c  and r e l a t e d  r e s e a r c h  

abou t ,  and i n t o ,  t h e  t e a c h i n g  of l i t e r a t u r e ,  s u b s t a n t i a l  

changes have n o t  occurred a t  t h e  secondary s c h o o l  l e v e l .  
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DESIGN AND BACKGROUND 

Des i  n  of t h e  Poe t ry  Prosramme. I n  d e s i g n i n g  t h e  pro- 2.- 
gramme an  a t t emp t  was made t o  c r e a t e  a  fkamework i n  which 

t h e  i n d i v i d u a l  s t u d e n t  was put  i n  d i r e c t  c o n t a c t  w i t h  

poe t ry .  I n  a  t r a d i t i o n a l  approach t o  p o e t r y  t h e  t e a c h e r  

e i t h e r  d i s c o v e r s  o r  s e l e c t s  a  poem t o  g ive  t o  t h e  c l a s s  

a s  a wbole, The t e a c h e r  t hen  p repa re s  a l e s s o n  on t h e  

poem and p r e s e n t s  t h e  l e s s o n  t o  t h e  c l a s s .  Such an  

arrangement i s  v e r y  comfor tab le  f o r  t h e  t e a c h e r  because  

he has a l l  t h e  answers beforehand.  The s t u d e n t ' s  t a s k ,  

a s  he o f t e n  pe rce ives  i t ,  i s  t o  f i n d  o u t  what t h e  t e a c h e r  

i s  t h i n k i n g  about t h e  poem.1 It seldom occurs  t o  him 

t h a t  t h e  poem i s  t o  b e  enjoyed.  The p l an  of t h e  programme 

w a s  i n  a  s ense  t o  r e v e r s e  t h i s  procedure .  The s t u d e n t  

was t o  be  encoura.-;ed t o  d i s c o v e r  and s e l e c t  poems on h i s  

own w i t h  t h e  guidance and a s s i s t a n c e  of t h e  t e a c h e r .  Then, 

when t h e  s t u d e n t  encountered a  poem t h a t  he had t r o u b l e  i n  

unde r s t and ing  he could b r i n g  it t o  t h e  t e a c h e r  o r  a group 

of o t h e r  s t u d e n t s ,  and t o g e t h e r  t h e y  could  a r r i v e  a t  a n  

unde r s t and ing  of t h e  poem, In  s h o r t ,  t h e  d e s i g n  of t h e  

programme d i d  no t  assume t h a t  a l l  p o e t r y  can  be  enjoyed 

I 

A 1966 p u b l i c a t i o n  of t h e  ITCTE c a l l e d  Poe t r  i n  t h e  
Classroom c o n t a i n s  a r t i c l e s  by  t e a c h e r s  d n w 1 c h 2 2  
poems a r e  e x p l i c r t e d  and ways of p r e z e n t i n g  them t o  
a  c l a s s  a r e  d i sous sed .  



s imply by exp - r i enc ing  it. Sometiqlos it i s  neces sa ry ,  

and e n j o y a b l e ,  t o  e x p l i c a t e  c a r e f u l l y  a  poem. There a r e  

s k i l l s  and d i s c i p l i n e s  t o  be  acqui red  b e f o r e  one can  under- 

a tend some poe t ry .  However, t h e  unde r s t and ing  of some 

p o e t r y  seems t o  invo lve  a c r e a t i v e  a c t  s i n c e  "The poet  

t h i n k s  b o t h  i n  images and v e r b a l  concep t s ,  a t  t h e  same 

t ime o r  i n  qu ick  a l t e r n a t i o n ; .  . .each o r i g i n a l  f i n d ,  b i -  

s o c i a t e s  two m a t r i c e s " ( K o e a t l e r ,  1964, p. 1 6 9 ) .  Thus, 

t h e r e  a r e  some s t u d e n t s  f o r  w2-lorn t h e  more " d i f f i c u l t "  o r  

a b s t r a c t  p o e t r y  i s  beyond t h e i r  a b i l i t y  t o  comprehend. 

There i s ,  however, an abundance of p o e t r y  t h e y  can  enjoy.  

 h he o b j e c t i v e ,  t h e n ,  of  p u t t i n g  t h e  i n d i v i d u a l  s t u d e n t  i n  

d i r e c t  c o n t a c t  w i t h  p o e t r y  was t o  g ive  him an  o p p o r t u n i t y  

t o  d i s c o v e r  t h e  p o e t r y  he en joys  and can  unders tand .  

The re fo re ,  t h e  b a s i c  f e a t u r e  of t h e  d e s i g n  involved 

making a  v a r i e t y  of p o e t r y  ava i lab le  t o  t h e  s t u d e n t s ,  and 

g i v i n g  them t h e  freedom t o  e x p l o ~ e  it on t h e i r  own. 

An impor tan t  c o n s i d e r a t i o n  i n  t h e  d e s i g n  was t h a t  it 

be  u seab l e  i n  a  t r a d i t i o n a l  secondary school. It needed 

t o  be  a b l e  t o  f u n c t i o n  w i t h  r i g i d  t ime b locks  end i n  a  

r e g u l a r  "4x4" c lassroom.  Xoreover, it needed t o  be  inex-  

pens ive .  ( T h a t  t h e  a u t h o r  has borne  t h e  e n t i r e  expense 

of  t h e  s t u d y  should be a  mute t e s t i m o n i a l  t o  t h e  r e l a -  '" 

t i v e l y  s m a l l  expend i tu re  r e q u i r e d .  ) 

A c e r t a i n  l e v e l  of  m a t u r i t y  was assumed of  t h e  s t u -  

d e n t s  who would be  involved.  E s s e n t i a l l y ,  t h e  s t u d y  was 



designed w i t h  g rede  10,  11, and 12  s t u d e n t s  i n  mind. 

And, any assumptions made he re  on t h e  b a s i s  of t h i s  s t u d y  

have t h a t  q u a l i f i c a t i o n  i m p l i c i t l y  a t t a c h e d  t o  them. 

M a t e r i a l s .  By r e l y i n g  on p o e t r y  books by  i n d i v i d u a l  

a u t h o r s  r a t h e r  t han  u s i n g  a n t h o l o g i e s ,  it was p o s s i b l e  t o  

p rov ide  t h e  range of  p o e t r y  r e q u i r e d  by  t h e  d e s i g n  of t h e  

s tudy .  A number of a n t h o l o g i e s ,  however, wore made 

a v a i l a b l e .  These,  it was f e l t ,  would be  of  h e l p  t o  t h e  

s t u d e n t  who had a  d i f f i c u l t  t ime i n  knowing where t o  beg in .  , & 
About 250 p o e t r y  books were s e l e c t e d .  The a u t h o r s  r e p r e -  

p@ f i  

L.t"? kTU-- , 
sen t ed  ranged from John Donne t o  B i l l  B i s s e t t  ( 8  $ippy"poet 

,A w&L '- \ 

from ~ a n c o u v e r ) .  A l a r g e  number of t h e  books were b y  l o c a l  5 

poe t s .  Care was  t aken ,  however, i n  t h e  s e l e c t i o n  of t h e  

books t o  i n s u r e  t h a t  t h e  v a r i o u s  s choo l s  and pe r iods  i n  

t h e  development of modern p o e t r y  were r e p r e s e n t e d .  Thus, 

t h e  s t u d e n t  who wanted t o  s t u d y  a p a r t l c u l e r  a r ea  of 

p o e t r y  i n  d e p t h  had t h e  m a t e r i a l  a v a i l a b l e ,  and t h e  s t u d e n t  

who j u s t  wanted t o  read he re  and t h e r e  was cons ide red ,  

It should be  mentioned t h a t  t h e  a t t r a c t i v e n e s s  of t h e  

cove r s  of p o e t r y  books g r e a t l y  i n c r e a s e s  t h e i r  d e s i r a b i l i t y .  

S e v e r a l  books on prosody and p o e t i c  t h e o r y  were a l s o  

a e l e c  t ed  . 
I n  d e s i g n i n g  t h e  s t u d y  c o n s i d e r a t i o n  was g iven  t o  

t h e  p o s s i b i l i t y  t h a t  t h e r e  were some s t u d e n t s  who would 

r e s i s t  any th ing  connected w i t h  poe t ry .  I t  w a s  f e l t ,  

t h e r e f o r e ,  t h a t  t h e s e  s t u d e n t s  needed t o  d i s c o v e r  an in-  
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d i r e c t  p a t h  t o  an a p p r e c i a t i o n  of poe t ry .  Modern rock-  

f o l k  music c o n t a i n s  l y r i c s  t h a t  a r e  i n  a v e r y  r e a l  s ense  

poe t ry .  Indeed,  t h e  idea  of d e l i v e r i n g  a  message t o  t h e  

accompaniment of  music i s  where our  p o e t i c  t r a d i t i o n  b e -  

gan. Thus, about  f o r t y ,  n inety-minute  c a s s e t t e s  were made 

of contemporary rock - fo lk  music . Seven c a s s e t t e  record  

p l a y e r s  (w i th  e a r  p l u g s )  were borrowed from t h e  Simon 

F r a s e r  U n i v e r s i t y  Learn ing  Resources Cen t r e .  Typed c o p i e s  

were made of t h e  l y r i c s  from t h e  son,gs on t h e  c a s s e t t e s ,  

and t h e s e  were pu t  t o g e t h e r  i n  two b o o k l e t s .  

Another way of i nvo lv ing  s t u d e n t s  i n  p o e t r y  was t h e  

use  of p o e t r y  b r o a d s i d e s .  Poe t ry  b r o a d s i d e s  a r e  s imply  

pos t e r - s i zed  i l l u s t r a t e d  poems. S l i d e s  were made of 

about  f o r t y  b r o a d s i d e s  found i n  t h e  Simon F r a s e r  Uni- 

v e r s i t y  L i b r a r y  S p e c i a l  C o l l e t i o n s  Department. These s l i d e s  

and a  s l i d e  p r o j e c t o r  were made a v a i l a b l e  f o r  s t u d e n t s  t o  

use .  A r t  s u p p l i e s  and pape r  were provided f o r  s t u d e n t s  

who wished t o  make t h e i r  own p o e t r y  b roads ides .  

The Teache r ' s  r o l e .  I n  d e s i g n i n g  t h e  s t u d y  t h e  t e a c h e r ' s  - - 
r o l e  was s een  t o  be  twofold .  F i r s t ,  a s  p o r t  of t h e  r e s o u r c e s  

a v a i l a b l e  t o  t h e  s t u d e n t ,  t h e  t e a c h e r  needed t o  have a  

good background i n  p o e t r y  i n  g e n e r a l ,  and i n  t h e  p o e t r y  

a v a i l a b l e  t o  t h e  s t u d e n t s  i n  p a r t i c u l a r .  The o t h e r  p a r t  

o r  s i d e  of t h e  t e a c h e r ' s  r o l e  w a s  t o  a s s i s t  t h e  s t u d e n t s  

i n  o r g a n i z i n g  t h e i r  aims and o b j e c t i v e s .  Once t h e s e  a i m s  

and ob j e c t i v e a  had been c l a r i f i e d ,  he was t o  depend on t h e  



/ 27 

s t u d e n t ' s  i n t e ~ w s t  i n  accomplishing h i s  g o a l s  a s  t h e  

prime m o t i v a t i o n a l  f a c t o r .  Obviously, such a  r o l e  

r equ i r ed  t h a t  t h e  s t u d e n t  be  allowed t o  make i n i t i a l  

d i s c o v e r i e s  on his own whenever p o s s i b l e .  

T r a i n i n 3  of Teachers Involved i n  t h e  Study.  Three t e a c h -  - -- -- 
e r s  were involved i n  t h e  s t u d y ,  One was an exper ienced  

E n g l i s h  t e a c h e r  ( t h e  a u t h o r )  ; t he  o t h e r s  were two s t u d e n t  

t e a c h e r s  from Simon F r a s e r  U n i v e r s i t y ,  The two s t u d e n t  

t e a c h e r s  were s e l e c t e d  from a  group of v o l u n t e e r s .  Each 

held  a  B.A. from t h e  U n i v e r s i t y  of  B r i t i s h  Columbia w i t h  

a major  i n  E n g l i s h  l i t e r a t u r e .  

The t e a c h e r s  were expected t o  become knowledgeable 

about  modern poe t ry ;  seminars  were held  r e g u l a r l y  f o r  s i x  

weeks b e f o r e  t h e  programme began t o  review t h e  s u b j e c t  

m a t t e r  and t o  s t r e n g t h e n  any weak a r e a .  The t e a c h e r s  

were a l s o  asked t o  read  a  v a r i e t y  of books on group t e c h -  

n iques  ( ~ a z d a ,  1968)  (Mof fe t t ,  1968)  (Rogers,  1951) (Thelen,  

1967) .  These books were a l s o  d i s c u s s e d ,  w i t h  t h e  emphasis 

b e i n g  placed on the  use  of n o n - d i r e c t i v e  t e a c h i n g  t echn iques .  

S p e c i f i c a l l y ,  t h e  t e a c h a r s  were asked t o  avoid making 

v a l u e  judgements on t h e  p o e t r y  t h e  s t u d e n t s  s e l e c t e d ,  and 

t o  a l l ow  t h e  s t u d e n t s ,  a s  much a s  p o s s i b l e ,  t o  make 

t h e i r  own i n i t i a l  s e l e c t i o n .  It was exp la ined  t h a t  t h e i r  

r o l e  was t o  e l i c i t  comments and t o  h e l p  t h e  s t u d e n t  c l a r -  

i f y  them. 

i Classroom Organizat  ion .  The o r y s n i z a t  i o n a l  s t r u c t u r e  of 
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t h e  c l a s s e s  cen t r ed  around what came t o  be  o a l l e d  b a s e  

r o u p .  These base  groups were formed on t h e  f i r s t  day  

of t h e  p o e t r y  programme. Before  t h e  ~ t u ~ l e n t s  e n t e r e d  

t h e  c l a s s  t h e  desks  had been arranged i n  group c l u s t e r s  

of f i v e  d e s k s .  As t h e  s t u d e n t s  e n t e r e d  t h e  c l a s s  t h e y  

were asked t o  s i t  anywhere t h e y  wished.  Once t h e s e  b a s e  

groups were formed t h e  s t u d e n t s  were t o l d  t h a t  t h e  group 

i n  which t h e y  were 3 i t t i n g  c o n s t i t u t e d  t h e i r  d i s c u s s  i o n  

group,  and t h a t  t h e s e  groups would b e  c a l l e d  t o g e t h e r  

p e r i o d i c a l l y .  It was made c l e a r ,  however, t h g t  excep t  

f o r  t h e  d i s c u s s i o n  pe r iods  t h e y  need n o t  remain i n  t h a t  

group and t h a t  t h e y  could work i n d i v i d u a l l y  o r  i n  o t h e r  

groups.  The b a s e  groups were a  means of i n s u r i n g  t h a t  

each  s t u d e n t  had r e g u l a r  o p p o r t u n i t i e s  t o  s h a r e  h i s  views 

w i t h  o t h e r  s t u d e n t s ,  and t h e  t e a c h s r .  The o r i g i n a l  p l an  

was t h a t  one b a s e  group would meet f o r  about  twenty  

minutes  a t  t h e  beg inn ing  of each  pe r iod ,  and t h e  t e a c h e r  

b e  an  a c t i v e  p a r t i c i p a n t .  A f t e r  t h e  group meet ing t h e  

t e a c h e r  would meet w i t h  i n d i v i d u a l s  involved i n  o t h e r  

a c t i v i t i e s .  The group s e s s i o n s  were in tended  t o  b e  p r i -  

m a r i l y  o r i e n t e d  toward q u e s t i o n s  r e l a t e d  t o  t h e  a r ea  of  

p o e t r y ,  and it was he re  t h e  t e a c h e r  a s  a  s u b j e c t  r e s o u r c e  

person was impor ten t .  Hee t ings  w i t h  i n d i v i d u a l  s t u d e n t s  

were in tended  t o  have t h e  t e a c h e r  h e l p  t h e  s t u d e n t  c l a r i f y  

h i s  aims and o b j e c t i v e s .  

Schoo l  and S t u d e n t s  Involved i n  Study.  - - 
School .  The s t u d y  was conducted i n  Carson Graham Secondary 
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School  i n  North Vancouver, B r i t i s h  Columbia. Carson 

Graham i s  a  f a i r l y  new s c h o o l  and s e r v e s  a  s t u d e n t  popula-  

t i o n  of  about  1200. The c lassrooms used f o r  t h e  E n g l i s h  

c l a s s e s  a r e  of s t anda rd  s i z e  w i t h  t h e  e x c e p t i o n  of one teem 

t e a c h i n g  room. The s t u d e n t s  a t  Carson Graham a r e  g iven  

a  g r e a t  d e a l  of freedom w i t h i n  a  r a t h e r  t r a d i t i o n a l  

t ime t a b l e .  The s c h o o l  o p e r a t e s  on an e igh t -day  c y c l e  

w i t h  f i v e  pe r iods  of f i f t y  minutes  each ,  

S t u d e n t s .  F o r  purposes of  t h e  s t u d y  it was reques ted  t h a t  

we be  g iven  t h r e e  grade 1 2  c l a s s e s ,  a s  e v e n l y  matched 

between academic and v o c a t i o n a l  s t u d e n t s  a s  p o s s i b l e .  

The c l a s s e s  were s e l e c t e d  b y  t h e  head of t h e  E n g l i s h  

Department a t  Carson Graham. The t h r e e  c l a s s e s  t h a t  were 

ass igned  were: one academic, one mixed academic-voca t iona l  

and one ~ r _ ~ ; a t i o n a l .  Two o t h e r  c l a s s e s  were a l s o  s e l e c t e d  

t o  s e r v e  a s  a  comparison group f o r  purposes of  v a l i d a t i n g  

t h e  p re  t e s t  and pos t  t e s t .  One of t h e s e  c l a s s e s  was 

academic and t h e  o t h e r  v o c a t i o n a l .  The t o t a l  number of 

s t u d e n t s  i n  t h e  s t u d y  group was s i x t y - e i g h t .  The number of  

s t u d e n t s  i n  t h e  comparison group was f o r t y .  

P r i o r  t o  t h e i r  expe r i ence  i n  t h e  p o e t r y  programme 

t h e  s t u d e n t s  had been  exposed, f o r  t h e  most p a r t , t o  r a t h e r  

t r a d i t i o n a l  t e ache r - cen t r ed  Zng l i sh  c o u r s e s .  Th is  is 

n o t  t o  s a y  t h a t  t h e y  had n o t  been exposed t o  i n t e r e s t i n g  

and c r e a t i v e  approaches t o  l i t e r a t u r e ,  The s t u d e n t s  

were used t o  freedom and t h e y  handled t h e  freedom t h a t  



was g iven  them w e l l .  

D e f i n i t i o n s ,  

S tudent -cen t red  i s  d e f i n e d ,  f o r  purposes of t h i s  s tudy ,  

a s  an  approach i n  which t h e  t e a c h e r  c r e a t e s  a framework 

i n  which t h e  s t u d e n t  has complete i n d i v i d u a l  cho ice  i n  

what he r eads  and i n  which l e c t u r e s ,  d i s c u s s i o n s  and 

a c t i v i t i e s  a r e  an  outgrowth of s t u d e n t  needs and i n t e r e s t s ;  

f l e x i b l e  sub-groups and i n d i v i d u a l  conferences  provide  t h e  

o r g a n i z a t i o n a l  s t r u c t u r e  i n  which i n s t r u c t i o n  t a k e s  p l ace .  

S tudy  group r e f e r s  t o  t h e  t h r e e  c l a s s e s  involved i n  t h e  

p o e t r y  programme. 

Comparison group r e f e r s  t o  t he  two c l a s s e s  t h a t  were g iven  

t h e  p re  t e s t s  and pos t  t e s t s  b u t  exper ienced  no planned 

p a r a l l e l  t r e a t m e n t ,  

Teache r - cen t r eds fo r  purposes of  t h e  s t u d y , i s  def ined  a s  

a  t e a c h i n g  method i n  which m a t e r i a l  i s  ass igned b y  t h e  

t e a c h e r  e i t h e r  t o  i n d i v i d u a l s  o r  t o  t h e  c l a s s  a s  a whole, 

and i n  which d i s c u s s i o n s ,  l e c t u r e s  and a c t i v i t i e s  a r e  

i n i t i a t e d  by t h e  t e a c h e r ,  

L i m i t a t i o n s  of t h e  S tudy ,  - 
I. The group used i n  t h s  s t u d y  r ep re sen t ed  e x i s t i n g  

c l a s s e s .  They were n o t  s e l e c t e d  randomly from 

a  l a r g e r  popu la t i on  f o r  purposes of t h e  s tudy .  

This  n a t u r a l l y  l i m i t s  t h e  g e n e - r a l i z a b i l i t y  o f  

t h e  r e s u l t s .  

The comparison a l though  s i m i l a r  i n  t ho  



31 

d i s t r i b u t . i o n  of academic and v o c a t i o n a l  s t u d e n t s  

a s  t h e  s t u d y  group, was no t  drawn randomly from 

a  popu la t i on  common t o  t h e  s t u d y  group.  There fore  

it would be i n c o r r e c t  t o  c o n s i d e r  it a c o n t r o l  

group 

3 .  The s t u d y  was conf ined  t o  g rade  12  s t u d e n t s .  

4. The s t u d e n t s  i n  t h e  s t u d y  had been exposed t o  

some freedom p r i o r  t o  t h e  p o e t r y  proeramme. 

The re fo re ,  it i s  d i f f i c u l t  t o  make any p r e d i c -  

t i o n s  a s  t o  how long  a  t r a n s i s t i o n  per iod would 

be  n e c e s s a r y  were t h e  method t o  b e  used w i t h  a  

group t h a t  had no t  had p rev ious  expe r i ence  i n  

hand l ing  freedom. 

5. S ince  t h e  number of s t u d e n t s  who a c t u a l l y  

p a r t i c i p a t e d  i n  t h e  f o u r  weeks of t h e  programme 

was on ly  56 (work expe r i ence  and o t h e r  commit- 

ments reduced t h e  a c t u a l  n u t b e r )  t h e  a b i l i t y  

t o  g e n e r a l i z e  f i n d i n g s  t o  a  l z r g e r  popu la t i on  

i s  f u r t h e r  l i m i t e d .  

6. F u r t h e r  l i m i t a t i o n s  t o  t h e  s t u d y  a r e  g iven  i n  

t h e  i n t r o d u c t i o n  t o  Chapte r  V. 



CI-IAPTER I V  

T I E  POETRY PROGRA7ME 

The programme began on February  16 ,  1970, and r a n  

f o r  f o u r  weeks, The pre  t e s t s  had been admin i s t e r ed  t o  

t h e  s t u d y  and comparison groups on t h e  p receed ing  Monday, 

The c l a s s e s  were ass igned  a s  f o l l o w s :  

Voca t iona l  c l a s s  - The a u t h o r  

Mixed Academic-Vocational c l a s s  - S a r b a r a ,  
S tuden t  t e a c h e r  

Academic c l a s s  - David,  S t u d e n t  t e a c h e r  

The on ly  a d d i t i o n s  made t o  t h e  c lass room were t h r e e  

t a b l e s ,  Two of t h e  t a b l e s  were placed i n  t h e  r e a r  of  

t h e  room and one on t h e  s i d e .  The p o e t r y  books were 

a r ranged  on t h e  t a b l e s  face-up s o  t h a t  t h e  e n t i r e  c o v e r  

could  be  s een  b y  t h e  s t u d e n t s ,  

The desks  were arranged i n  c i r c l e s ;  each  c i r c l e  was 

made up of f i v e  d e s k s ,  

Because of t h e  c u r i o s i t y  t h a t  had been c r e a t e d  by  

p r e p a r a t i o n s  and t h e  pre t e s t ,  it was decided t h s t  some 

of t h e  o b j e c t i v e s  of t h e  programme should be  exp la ined  

t o  t h e  s t u d e n t s  i n  t h e  i n t r o d u c t i o n .  Each of t h e  t h r e e  

t e a c h e r s  had encountered comments i n  t h e  h a l l  t h a t  l e a d  

them t o  b e l i e v e  t h a t  t h e  s t u d e n t s  who were t o  p e r t i c i -  

p a t e  i n  t h e  s t u d y  had begun t o  t h i n k  of themselves  a s  

"guinea  p ig s "  ( a s  some s t u d e n t s  pu t  i t ) ,  



33 

The i n t r o d u c t i o n  was t h e  on ly  t ime t h e  c l a s s e s  were 

addressed  a s  a  complete group ( w i t h  one e x c e p t i o n ) .  

The f i r s t  s e s s i o n  w i t h  each  c l a s s  fo l lowed t h e  same 

b a s i c  p a t t e r n .  As t h e  s t u d e n t s  e n t e r e d  t h e  c lass room 

t h e y  were asked t o  s i t  anywhere t h e y  wished.  The groups 

were formed i n  t h i s  way. Once t h e s e  b a s e  groups were 

formed and the  per iod  began, t h e  s t u d e n t s  were t o l d  t h a t  

t h e  group i n  which t h e y  were s i t t i n g  c o ~ s t i t u t e d  t h e i r  

d i s c u s s i o n  group. It was made c l e a r ,  however, t h a t  excep t  

f o r  t h e  d i s c u s s i o n  pe r iods  t h e y  need n o t  remain i n  t h z t .  

group,  and they  could work i n d i v i d u a l l y  o r  i n  o t h e r  groups.  

It was a l s o  exp la ined  t h a t  t h e  base  groups were a means o f  

i n s u r i n g  t h a t  each s t u d e n t  had r e g u l a r  o p p o r t u n i t i e s  t o  

s h a r e  h i s  views w i t h  o t h e r  s t u d e n t s  and t h e  t e a c h e r s .  The 

s t u d e n t s  were t hen  g iven  a  v e r y  b r i e f  i n t r o d u c t i o n  t o  t h e  

p o e t r y  programme. They were t o l d  t h a t  t h e  framework of 

t h e  f o l l o w i n g  f o u r  weeks was poe t ry ,  b u t  t h a t  w i t h i n  t h a t  

framework t h e y  had complete freedom t o  read what t h e y  wanted, 

and t o  use  any of t h e  m a t e r i a l s  t h e y  found i n  t h e  room. The 

t e a c h e r s  t hen  gave t h e  s t u d e n t s  a  b r i e f  o u t l i n e  of t h e  

o b j e c t i v e s  of t h e  progrornme. 3 s s e n t  i a l l y  t h e y  were t o l d  

t h a t  t h e  programme was n o t  an e x p e r i m e n t  3ut a  s t u d y  t o  

h e l p  i n  improving t h e  cu r r i cu lum f o r  secondary  schools .  

Th is  e x p l a n s t i o n  seemed t o  s a t i s f y  them, and t h e  m a t t e r  

was seldom mentioned a f t e rwords .  

F i n a l l y ,  t h e  s t u d e n t s  were r eques t ed  t o  keep a  d a i l y  

j ou rna l .  They were t o l d  t h a t  t h e y  could  w r i t e  about any- 
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t h i n g  t h e y  wanted i n  t h e  journal.1 The j o u r n a l  was 

t h e i r  p r i v a t e  bus ines s  and t h e y  were a s su red  t h a t  it would 

n o t  be read un l e s s  t h e y  asked f o r  it t o  be r ead .  

Before  t h e  groups broke-up, a l i s t  was made o f  t h e  

s t u d e n t s  i n  each group. One group was asked t o  remain 

i n t a c t  and t h e  o t h e r  s t u d e n t s  were t o l d  t h e y  were f r e e  

t o  browse through t h e  poe t ry  books on d i s p l a y ,  

The f i r s t  day ' s  j ou rna l  e n t r i e s  from each  of t h e  

t h r e e  t e a c h e r s  a r e  reproduced below. 

February  1( , 1970, E Block,  ( J o u r n a l  of  Barbara ) 
And t h e  c l a s s  began - w i t h  l e s s  people  t h a n  
I had expected - I expla ined  t h e  program t o  
them, asked i f  theye  were q u e s t i o n s  - most 
seemed p r e t t y  c l e a r  on whst was t o  happen. 

I s a t  w i t h  a  group of g i r l s  - t o  " f e e l  
them out" .  Xas s u r p r i s e d  a t  a few of them. 
One who w r i t e s  ve ry  w e l l  d o e s n ' t  l i k e  
modern poe t ry  - she seems d e e p l y  h o s t i l e  - 
p r i g g i s h .  Never speak i n  c l a s s  b u t  b o t h  
w r i t e  w e l l .  Nost of t h e  guys g o t  r i g h t  
i n t o  it - t h e  poe t ry  - seemed genu ine ly  
e n t h u s i a s t i c .  

February  16, 1970, G Block, ( J o u r n a l  of   avid) 
Aside from a  few s t u t t e r s  and wheezes we 
g o t  o f f  t o  a  r ea sonab ly  good s t a r t .  I 
c a l l e d  group F t o g e t h e r  and t h e y  a l l  seemed 
f a i r l y  c l e a r  on what t h e y  wanted t o  do. I 
was s u r p r i s e d  a t  how many s t u d e n t s  s t a r t e d  

F r a n k l y  t h e  idea  of having t h e  s t u d e n t s  keep a j o u r n a l  
was more o r  l e s s  a whim. It was s o ~ e t h i n g  t o  be watched 
w i t h  i n t e r e s t  - t o  s e e  what would happen. The r e s u l t s  
of  t h i s  " s i d e l i g h t "  a r e  of use  on ly  t o  t h e  t e a c h e r s  
involved i n  t h e  s t u d y  o r  t o  t hose  who wish t o  l i s t e n  t o  
t h e i r  " g u t  r e a c t i o n s " .  It should be  s a i d ,  however, t h e t  
a  n7anber of t h e  s t u d e n t s  r e a l l y  enjoyed writi.26 t h e i r  
j o u r n a l s ,  S e v e r a l  wrote p o e t r y  f o r  t h e  f i r s t  t ime i n  
t h e i r  l i v e s .  Some of t h e  j ou rna l s  we were asked t o  read 
gave us i n s i g h t s  i n t o  s t u d e n t s  who neve r  s a i d  any th ing  
i n  c l a s s .  But we promised t h a t  what was s a i d  i n  t h e  
j o u r n a l s  was between tho  s t u d e n t  and t h e  t e a c h e r  only.  



r ead ing  a s  I t h o u s h t  t h e y  would head 
s t r a i g h t  f o r  t h e  t a p e  r e c o r d e r s .  

I n  t h e  group s e s s i o n s  my "do you under-  
s tand?"  always g e t s  qu ick  nods t o  t h e  
a f f i r m a t i v e  which l e a d s  me t o  s u s p e c t  t h a t  
( a )  t h e y  a r e n ' t  answering h o n e s t l y  and 
(b) t h a t  I ' m  a s k i n g  t h e  wrong q u e s t i o n s  t h e  
wrong way. ( e i t h e r  t h a t  o r  I ' m  g r e a t  ) 

The s t u d e n t s  bogan t h e i r  j ou rna l s  
immediately and most of them seem e x c i t e d  
about  it. From some s t u d e n t s  t h e r e  i s  a  
s l i g h t  antagonism which could  b e  f o r  sev-  
e r a l  r ea sons .  

February 16, 1970, H Block,  ( J o u r n a l  of  a u t h o r )  
In t roduced t h e  programne t o  t h e  s t u d e n t s .  

My c l a s s  a r e  low-middle voca t  i o n a l s .  I n i -  
t i a l l y  t h e  response  was n i l  - it a c t u a l l y  
threw me; I ' v e  neve r  encountered such a  d u l l  
o r  unrespons i v e  p,roup t Iiowever, I recovered 
my c o o l  and when t h e  c l a s s  b roke  up f o r  
i n d i v i d u a l  work t h e y  went r i g h t  t o  t h e  
poe t ry .  The d i s c u s s  i on  group went v e r y  
w e l l .  Most of t h e  f i v e  seemed a t  l e a s t  
c u r i o u s  about  poe t ry .  One I n d i a n  boy seemed 
r e l u c t a n t  t o  p a r t i c i p a t e .  I t a l k e d  t o  him 
a f t e r  t h e  s m a l l  group d i s c u s s i o n  - he was 
v e r y  p l e a s a n t  and seemed pleased t o  have 
someone g ive  him a t t e n t i o n .  I showed him 
a l i g h t  poem about  a Bear  i n  a  poem (from 
t h e  Malaha t )  and l a t e r  he t o l d  me he 
r a t h e r  en joyed i t .  

Many k i d s  were a b s e n t .  Some came l a t e .  

On t h e  second day of t h e  programne a  remote T.V. 

camera was s e t  up i n  t h e  room. It was c - o n ~ e c t e d  t o  a  

moni to r  and a  c o n t r o l  pane l  l o c a t e d  i n  t h e  h a l l .  The 

purpose of t h e  remote u n i t  was t o  provide  an  unob t rus ive  

means of  observ ing  s t u d e n t  behaviour .  S e v e r a l  s t u d e n t s  

ob j ec t ed  t o  t h e  use of t h e  u n i t .  Two g i r l s  a c t u a l l y  

stormed out  of  one of t h e  c l a s s e s .  

Aside  from t h e  i n i t i a l  r esen tment  over  t h e  remote 

u n i t  a l l  c l a s s e s  went a s  planned.  The b a s e  groups met 
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and t h e  o t h e r s  began r ead ing  poe t ry  o r  l i s t e n i n g  t o  t h e  

t a p e s  on t h e  c a s s e t t e  r e c o r d e r s .  

A f t e r  t h e  second s e s s i o n  w i t h  each c l a s s ,  a  p a t t e r n  

seemed t o  emerge, For  t h e  r e s t  of  t h e  programme most of 

t h e  s e s s i o n s  seemed much a l i k e .  Most of t h e  s t u d e n t s  

a lmost  immediately became involved i n  t h e  poe t ry .  A 

t y p i c a l  c l a s s  would look  r a t h e r  q u i e t .  Three o r  f o u r  boys 

would be l i s t e n i n g  t o  r e c o r d s ;  about  h a l f  of  t h e s e  would 

b e  r e a d i n g  poe t ry  a t  t h e  same t ime .  One o r  two s t u d e n t s  

would be  p a i n t i n g  o r  s k e t c h i n g  i l l u s t r a t i o n s  f o r  a  p o e t r y  

b r o a d s i d e .  Seve ra l  g i r l s  would be w r i t i n g  i n  t h e i r  jour-  

n a l s .  Two s tuden t s  would be browsing th rough  t h e  books 

and t h e  remainder would be s i t t i n g  and r e a d i n g  a  poem t o  

one ano the r .  And, one o r  two would s imply  appear  t o  b e  

i d l e .  The t eache r  ( a f t e r  t h e  group d i s c u s s i o n )  would be 

t a l k i n g  t o  one o r  two s t u d e n t s ,  

During t he  f i r s t  week, b e f o r e  t h e  t e a c h e r s  had an 

o p p o r t u n i t y  t o  t a l k  w i th  a l l  t h e  groups and i n d i v i d u a l s ,  

many of t h e  boys seemed i n t e r e s t e d  on ly  i n  t h e  c a s s e t t e  

r e c o r d e r s .  As t h e  programme developed t h i s  s i t u a t i o n  

changed and a3 one of t h e  boys l a t e r  remarked, " ~ o o k  a t  

t h o s e  guys i n  t h e r e .  A t  f i r s t  a l l  t h e y  could do was 

l i s t e n  t o  those  r eco rds .  And, a s  l ong  a s  I ' v e  known 

them a l l  they 've  e v e r  thought  about  i s  c a r s  and b roads ,  

But l ook  a t  them, They're i n  t h e r e  s i t t i n g  and r ead ing  

poe t ry1  " (Recorded I n  t h e  j o u r n a l  of t h e  a u t h o ~ ,  Monday, 

March 2,  1970) .  
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Thc remote u n i t  c o n t i i ~ u e d  t o  be  sou rce  of i r r i t a t i o n  

u n t i l  we f  i n a l l y  d i s con t inued  us i.ng i t .  The obse rve r s  

a l s o  found it u n s a t i s f a c t o r y  6s a  mcans of  obse rv ing  

c lass room behaviour .  

There were about  t h i r t e e n  s t u d e n t s  i n  t h e  combined 

c l a s s e s  who r e s i s t e d  a l l  a t t e m p t s  t o  g e t  them i n t o  poe t ry .  

These s t u d e n t s  f o r  t h e  most p a r t  caused no behav iou r  pro- 

blems.  They read magazines,  l i s t e n e d  t o  t h e  t a p e s ,  o r  

read  nove ls  t h e y  brought  t o  c l a s s .  I n  group d i s c u s s i o n s  

t h e y  s imply  were non-par t  i c  i p a n t  s  . 
As t h e  prograrnne developed it became obvious t h a t  we 

had e r r e d  i n  b e i n g  s o  comple te ly  n o n - d i r e c t i v e .  This 

o b s e r v a t i o n  waz l a t e r  confirmed by  o b j e c t i v e  obse rve r s  

and t h e  remarks on t h e  pos t  s t u d y  s t u d e n t  q11-stionnaire. 

On February 28, 1970, a  mee t ing  w a s  held w i t h  t h e  

t h r e e  t e a c h s r s  involved In  t h e  programme. The problem 

was d i s c u s s e d  w i t h  t h e  c o n c l u s i o n  t h a t  we should n o t  

i n t roduce  any changes a t  t h a t  t ime .  The ferment  over  t h e  

T.V. camera had j u s t  begun t o  s e t t l e  down, and many s t u -  

d e n t s  were involved i n  p r e p a r a t i o n s  f o r  t h e  major t h e a t r i -  

c a l  p roduc t ion  of t h e  yea r .  

The programme ended on F r i d a y ,  March 13, 1970. A 

s e r i e s  of pos t  t e s t s  was admin is te red  t o  b o t h  t h e  s t u d y  

and comparison groups on March 20 and 23. 

p o s t  s t u d y  q u e s t i o n a i r e s  were g iven  t h e  s t u d e n t s  

d u r i n g  t h e  f i r s t  week i n  A p r i l .  



Classroom Observat ion 

Observers ,  I n i t i a l l y ,  t h r e e  unbiased observers  ( t e a c h e r s  

a t  Carson Graham S c h o o l )  were t r a i n e d .  They were provided 

w i t h  a  check-sheet  w i t h  which t h e y  were t o  r a t e  observab le  

m a n i f e s t a t  ions  of s t u d e n t s  1 a t t i t u d e s  and i n t e r e s t .  Unfor- 

t u n a t e l y ,  on ly  one of  t h e  t r a i n e d  obse rve r s  was a b l e  t o  

make r e g u l a r  obse rva t ions .  The problem was t h a t  t h e  s t u d y  

happened t o  c o i n c i d e  w i t h  one oS t h e  most a c t i v e  t i a e s  i n  

t h e  s c h o o l  y e a r  a t  Carson Graham, Teachers  and s t u d e n t s  were 

involved i n  p r e p a r a t i o n s  f o r  t h e  major  t h e a t r i c a l  p roduc t ion  

of t h e  y e a r ,  I n  any e v e n t ,  o n l y  one of t h e  t h r e e  c l a s s e s  

had r e g u l a r  obse rva t ions  made d u r i n g  t h e  cou r se  of t h e  s tudy .  

That  c l a s s  was t h e  v o c a t i o n a l  c l a s s ,  and it showed l e s s  

g a i n  i n  a l l  a r e a s  t h a n  t h e  o t h e r  two c l a s s e s ,  

To compensate f o r  t h e  l a c k  of r e g u l s r  o b 3 e r - ~ a t i o n s ,  

p e r i o d i c  one-shot o b s e r v a t i o n s  were made by  twelve i n d i v i -  

d u a l s  from Simon F r a s e r  U n i v e r s i t y :  

1 - a s s o c i a t e  p r o f e s s o r  o f  educa t ion  

1 - a s s i s t a n t  p r o f e s s o r  of E n g l i s h  

2 - a s s o c i a t e s  of t h e  P r o f e a s i o n a l  Develop- 
ment Cen t r e .  

2 - t e a c h i n g  a s s i s t a n t s  i n  E n g l i s h  

5 - s t u d e n t s  i n  t h e  P r o f e s s i o n a l  Develop- 
ment Progranne , 

These obse rve r s  were a l l  aware of t h e  o b j e c t i v e s  and organ- 

i z a t i o n  01' t h e  s tudy ,  The a s s o c i a t e s  and s t u d e n t s  of t h e  

P r o f e s s i o n a l  Development Programme a t tended  a  l e c t u r e  g iven  
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by t h e  a u t h o r  p r i o r  t o  making t h e i r  observa t ions .  The 

o t h e r s  were given i n d i v i d u a l  e x p l a n a t i o n s  of t h e  purpose 

and s t r u c t u r e  of t h o  s tudy.  

A f t e r  making t h e i r  obse rva t ions  t h e  observers  were 

g iven  an Observation Form ( s e e  Appendix E )  on which t h e y  

r a t e d  s t u d e n t  i n t e r e s t ,  s t u d e n t  involvement and s tuden t  

behav iou r  on a  n ine  po in t  s c a l e .  They were asked t o  i n d i -  

c a t e  ways t h e y  f e l t  t h e  programme could  have been improved, 

and t o  exp re s s  an op in ion  r e g a r d i n g  t h e  s t r o n g  po in t s  of 

t h e  programme. F i n a l l y ,  t h e y  wers asked t o  desc r ibe  an 

i n c i d e n t  o r  even t  t h a t  took  p lace  d u r i n g  t h e i r  observa t ion  

and which seemed t o  them t o  t y p i f y  what t h e y  had observed. 

The t e a c h e r s  of t h e  t h r e e  c l a s s e s  made r e g u l a r  obser-  

v a t i o n s .  These obse rva t ions  were recorded i n  journal  form. 

However, one of t h e  s t u d e n t  t e a c h e r s  stopped keeping h i s  

j o u r n a l  a f t e r  the second week of t h e  s tudy .  

The t r a i n e d  t eache r -obse rve r  a t  Carson Graham had 

expressed  d i s s a t i s r a c t i o n  w i t h  t h e  r a t i n ?  s c a l e  he had been 

u s i n g  t o  make h i s  obse rva t ions .  There fore ,  he summarized 

h i s  o b s e r v a t i o n s  u s i n g  t h e  Observat ion Form used by t h e  one- 

s h o t  o b s e r v e r s .  

D e f i n i t i o n  of Terms used i n  Observat ions .  Student  i n t e r e s t ,  ---- 
a s  it i s  used on t h e  obse rva t ion  form, is  intsnded t o  r e f e r  

t o  obse rvab le  man i f e s t a t i on , so f  i n t e r e s t  such as  a c t i v e  par-  

t i c i p a t i o n  i n  d i s c u s s i o n s ,  s h a r i n g  poems wi th  o t h e r s ,  and 

e a g e r n e s s  w i t h  which s t u d e n t s  e n t e r  t h e  c l a s s .  Student  
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involvement i s  intended t o  r e f e r  t o  observab le  manifes to  - 
t i o n s  of involvement such a s  r e a d i n g  p o e t r y ,  w r i t i n g  poe t ry ,  

i n i t i a t i n g  d i s cus s ions ,  and a s k i n g  q u e s t i o n s  about  a  p e r t i -  

c u l a r  poet  o r  poem. S tuden t  behav iou r  i s  in tended t o  r e f e r  

t o  observab le  man i f e s t a t i ons  of behav iou r  t h a t  i n d i c a t e  t h e  

purposefu lness  w i t h  which t h e  s t u d e n t  i s  pursu ing  a  s tudy  

of p o e t r y  and r e l a t e d  a c t i v i t i e s .  

Resu l t s  of Observst ions .  The obse rva t ions  a r e  summarized - 
i n  t h e  t a b l e  on t h e  fo l l owing  page. S tuden t  i n t e r e s t ,  

involvement and behaviour  were r a t e d  i n  t h e  upper  f i v e  p o i n t s  

of  t h e  s c s l e  by a l l  t h e  obse rve r s .  S i x  of t h e  twelve  ob- 

s e r v e r s  r a t e d  s t u d e n t  i n t e r e s t  8 o r  9. E i g h t  of t h e  

obse rve r s  r a t e d  s t u d e n t  involvement 8 o r  9. And f i v e  

of t h e  observers  r a t e d  s t u d e n t  behav iou r  8 o r  9 ,  

S t r o n g  po in t s  of  t h e  programme most f r e q u e n t l y  men- 

t i oned  by observers  were t h e  v a r i e t y  o f  m a t e r i a l s  and 

t h e  freedom of cho ice  g iven  t h e  s t u d e n t s .  Eleven of ' 

t h e  twelve observers  mentioned t h e  v e r i e t y  of  poe t ry  and 

m a t e r i a l s  a v a i l a b l e  t o  t h e  s t u d e n t s .  Nine of t h e  obser -  

v e r s  mentioned t h e  freedom of t h e  s t u d e n t s  t o  pursue t h e i r  

own i n t e r e s t s .  (Some obse rve r s  mentioned bo th .  ) 

T y p i c a l  o r  c r i t i c a l  i n c i d e n t s  most f r e q u e n t l y  descr ibed  

by t h e  obse rve r s  involved s t u d e n t s  working on t h e i r  own 

and s t u d e n t  p a r t i c i p a t i o n  i n  d i s c u s s i o n s .  Six of t h e  

obse rve r s  de sc r ibed  i n c i d e n t s  i n  which i n d i v i d u a l  s t u d e n t s  

were w r i t i n g  o r  r e a d i n g  p o e t r y ,  F ive  of t h e  obse rve r s  
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described inc iden t s  i n  which s tuden t s  were d i s c u s s i n g  poetry 

i n  smal l  groups. 

Suggestions made by observers  f o r  improving the  pro- 

gramme centered around t h e  need f o r  more guidance by the  

t eacher .  

Observations 9 t eachers  involved i n  s tudy.  T he observa- - 
t i o n s  of t h e  teachers  involved i n  t h e  s tudy  c l o s e l y  match 

those  of t h e  objec t ive  observers .  The i r  observat ions were 

repor ted  i n  journals  and i n  the  d i scuss ion  sess ions  t h a t  

took place dur ing  the  course of t h e  s tudy.  Student  i n t e r e s t  

and involvement were considered t o  be h igher  than  expected. 

Student  behaviour,  however, was considered l e s s  purposeful  

than  it might have been had s tuden t s  been given more gui-  

dance. The t eachers  f e l t -  t h a t  t he  s t rong  poin ts  of t h e  

programme were t h e  v a r i e t y  of ma te r i a l s  a v a i l a b l e  and the  

smal l  group discussions.  Weak poin ts  of the programme, 

a s  sug7ested above, involved the  need f o r  more guidance i n  

t h e  form of helping s tuden t s  e s t a b l i s h  s p e c i f i c  ob jec t ives  

and i n  providing per iodic  l e c t u r e s  on var ious  a spec t s  of 

poetry.  

Two t y p i c a l  journal  e n t r i e s  from each of t h e  two 

t eachers  who kept r e g u l a r  journals  e r e  reproduced below: 

March 3 ,  1970, E Block - ( Journa l  of Barbara ~ a p h a e l )  

One-fourth of kids  away - Mikado d r e s s  r e -  
h e r s a l  - Many of the  group r e a l l y  i n t o  
reading - a couple i n t o  F e r l i n g h e t t i  - 
exchanging poems - d i scuss  ing. Everyone 
working - some a re  wr i t ing .  Fus t  speak 
more t o  them about poetry.  



March 9, 1970, H Block,  ( J o u r n a l  of B a r b a r a )  
Kids working ve ry ,  v e r y  w e l l .  A l l  a r e  
r ead ing .  No one l i s t e n i n g  t o  t a p e s .  Th i s  
i s  t h e  on ly  c l a s s  t h a t  does n o t  l i s t e n  t o  
t a p e s  anymore. Most a r e  do ing  i n d i v i d u a l  
r ead ing .  I t h i n k  t h i s  c l a s s  may prov ide  
t h e  most s u r p r i s e s  and p o s i t i v e  a s p e c t s  
of t h e  program. 

February  19,  1970, H Block ( J o u r n a l  of a u t h o r )  
Things went w e l l .  The k id s  a r e  a l l  involved 
i n  one t h i n g  o r  ano ther .  The group s e s s i o n  
t oday  was v s r y  good. The k i d s  a r e  beg inn ing  
t o  examine t h e i r  r e s p o n s i b i l i t y  a s  t o  deve lop-  
i n g  t h e i r  own cou r se  of s t udy .  Even the  most 
r e l u c t a n t  seem w i l l i n g  and i n t e r e s t e d  i n  
e x p l o r i n g  p o e t r y  i f  t h a t  e x p l o r a t i o n  i s  s e l f -  
d i r e c t e d .  

The boy who seemed s o  confused on t h e  1 7 t h  
a c t u a l l y  b rought  i n  t h r e e  poems he had w r i t -  
t e n 1  He s a i d  he had neve r  w r i t t e n  any p o e t r y  
b e f o r e ,  b u t  t h a t  once he g o t  s t a r t e d  he r e a l l y  
enjoyed i t .  He s t i l l  i s n ' t  t o o  s u r e  t h a t  he 
wants t o  read poe t ry ;  I made a  few sugges t i ons  
t o  him e x p l a i n i n g  t h a t  t h e  poe t s  I s u g ~ e s t e d  
were j u s t  p l a c e s  f o r  him t o  b e g i n  when he P e l t  
r eady  t o  beg in .  He d i d n ' t  read any p o e t r y  
today.  

A number of k i d s  a r e  zbsen t  from t h i s  c l a s s  
because  of work expe r i ence  and o t h e r  s c h o o l  
f u n c t i o n s .  

February  27, 1970, H & G Block,  ( ~ o u r n a l  of a u t h o r )  
My c l a s s  went ex t r eme ly  w e l l .  Suddenly a 
whole new atmosphere has developed.  The b a s e  
group t a l k e d  about  t h e  p o e t r y  t h e y  had been 
r e a d i n g  and asked q u e s t i o n s  t h a t  enabled me t o  
sugges t  s e v e r a l  o t h e r  r e l a t e d  p o e t s .  A f t e r  
t h e  group s e s s i o n  t h e  k ids  went and began 
r e a d i n g  t h e  poe t s  I sug3es t ed I  

Most k i d s  a r e  f i n d i n g  d i r e c t i o n  i n  t h s t  t h e y  
a r e  beg inn ing  t o  i d e n t i f y  poe t s  t h a t  t h e y  l i k e ,  
and t h e y  a r e  r e a d i n g  tLem i n  dep th .  

Two boys i n  my c l a s s ,  however, a r e  q u i t e  
s imply  i g n o r i n g  poe t ry ;  b u t  t h e y  a r e  r e a d i n g  
some of t h e  contemporary o r  'mod 1 magazines 
t h a t  we provided.  Perhaps t h i s  may s t i l l  l e ad  
i n t o  poe t ry .  
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Student Post Study c, - jue 3 t , i ~ n n a i r e  

A questionnaire was administered t o  the  s tudy group 

s tuden t s  f o u r  weeks a f t e r  t h e  s tudy ended, The purpose 

of t h e  questionnaire was t o  give s tuden t s  an oppor tuni ty  

t o  eva lua te  t h e i r  experiences.  The questionnaire was ad- 

minis tered dur ing  an English c l a s s  by t h e i r  r e g u l a r  

teacher .  

The questionnaire asked t h e  s tuden t s  t o  r a t e  t h e i r  

f e e l i n g s  about the  poetry programme from t h e  s tandpoint  

of personal  enjoyment and as  a l e a r n i n g  opportuni ty.  

They were a l s o  asked t o  make s u g ~ e s t i o n s  as  t o  how t h e y  

f e l t  t he  programme could have been improved, and t o  give 

what t h e y  thought were t h e  s t rong  poin ts  of the programme, 

F i n a l l y ,  they  were asked t o  desc r ibe  an inc iden t  which 

t h e y  f e l t  was t y p i c a l  of t k e  poet ry  programme as  they  

experienced it. 

Resul t s  of Student Questionnaire The r e s u l t s  of t h e  - 
questionnaire a r e  summarized on t h e  c h a r t  on the fo l lowing 

Page 

From the  s tandpoint  of personal  enjoyment 24% of t h e  

s tuden t s  f e l t  the programme was very  good; 42% f e l t  it 

was good; 20% f e l t  it was f a i r ,  a n d  132 f e l t  it was weak. 

As a l e a r n i r ' g  experience 22% of t h e  s tuden t s  r a t e d  

t h e  progremme as  very good; 44% r a t ed  it as  good; 15% 

ra ted  it as  f a i r ,  11% rated  it as  weak and 4% r a t ed  it 

a s  poor. 
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The s t rong  poin ts  of the  poet ry  programme most of ton 

mentioned by the  s tuden t s  were freedom t o  s tudy on t h e i r  

own and the  v a r i e t y  and abundance of the  poet ry  and o the r  

m a t e r i a l s  a v a i l a b l e  f o r  them t o  use.  60% of the  s tudents  

rnent io~ed freedom a s  one of t h e  s t rong  poin ts  of t h e  pro- 

gramme, and 53$ of the  s tuden t s  mentioned t h e  v a r i e t y  and 

abundance of poetry and o the r  m a t e r i a l s .  

Typica l  inc iden t s  most f r e q u e n t l y  mentioned by  t h e  

s tuden t s  involved the  freedom t o  express  t h e i r  views i n  

t h e  d i scuss ion  sess ions ,  and enjoyment and personal  s a t i s -  

f a c t i o n  i n  i n d i v i d u a l  s tudy.  265 of t h e  s tuden t s  descr ibed 

i n c i d e n t s  involving d i scuss  ion s e s s i o n s ,  and 15% described 

i n c i d e n t s  r e l e t e d  t o  enjoyment and personal  s a t i s f a c t i o n  

i n  i n d i v i d u a l  s tudy.  One of t h e  s tuden t s  f e l t  one of t h e  

most important t l ~ i n g s  t h a t  happened t o  him d u r h g  the  

programme was being able  t o  "goof around". 

The weak a reas  of t h e  poet ry  programme, as perceived 

by t h e  students,  centred arour,d t h e  need f o r  more guidance 

and s t r u c t u r e .  55% of t h e  s tuden t s  l i s t e d  weak poin ts  

r e l z t e d  t o  those  a reas .  



CHAPTER V 

ANALYSIS OF DATA 

It should be  emphasized t h a t  t h i s  s t u d y  was no t  

in tended t o  be an exper iment .  F i r s t ,  t h e  complicated 

i n t e r a c t i o n  between t h e  demands of a  normal s c h o o l ' s  

day  t o  d a y  a c t i v i t i e s ,  and t h e  demands of a  c l a s s i c a l  

expe r imen ta l  s i t u a t i o n  a r e  almoSt imposs ib le  t o  r e c o n c i l e .  

Carson Graham School  agreed t o  accep t  an u n t r i e d  approach 

i n v o l v i n g  t h r e e  c l a s s e s  f o r  f i v e  weeks. That  was an  \ 

impor tan t  g e s t u r e ,  and e v e r y  a t t emp t  was made t o  make t h e  

programme a s  f r e e  from d i s r u p t i o n s  a s  p o s s i b l e .  To  conduct  

an exper iment  would have involved r e a r r a n g i n g  t h e  t ime 

t a b l e  f o r  s i x  c l a s s e s ,  b r e a k i n g  them up i n t o  randomly 

ass igned  groups ,  and e s t a b l i s h i n g  a  comple t e ly  p a r a l l e l  

b u t  t e ache r - cen t r ed  approach f o r  which t h r e e  o t h e r  t e a c h e r s  

would have had t o  be  t r a i n e d  . This  would have been  imp03 - 
s i b l e  even i n  a s c h o o l  t h a t  was a s  c o o p e r e t i v e  a s  Carson 

Graham. Moreover, t h e  approach needed t o  be  t r i e d  b e f o r e  

we could  be f a i r l y  c e r t a i n  it warranted a t t e n t i o n .  Thus ,  

t h e  study was a  probe,  a n  a t t emp t  t o  t r y  ou t  a n  idea  and 

r e f i n e  it where neces sa ry .  

Neve r the l e s s ,  e v e r y  a t t emp t  was made t o  c o l l e c t  a s  

much o b j e c t i v e  d a t a  a s  p o s s i b l e .  

~ s s e s s m e n t  of t h e  o v e r a l l  succes s  and p r a c t i c a b i l i t y  
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of t h e  approach involved two major  a r e a s  : (1) s t u d e n t  

outcomes, a f f e c t i v e  and c o g n i t i v e ,  and ( 2 )  t h e  t e a c h i n g  

s t r a t e g y .  

Through tho  use  of t h e  nonequiva len t  c o n t r o l  group 

i n  t h e  p re  and pos t  t e s t s  t h e  d e s i g n  of t h e  s t u d y  approx i -  

mates d e s i g n  number 10 ,   he Nonequivalent  C o n t r o l  Group 

Design" desc r ibed  b y  Campbell and S t a n l e y  (1967, p. 47) .  

Th i s  de s ign  i n s o f a r  a s  t h e  w r i t t e n  t e s t s  a r e  c o n c e r m d  

c o n t r o l s  f o r  t h e  e f f e c t s  of h i s t o r y ,  ma tu ra t i on ,  t e s t i n g  

and i n s t r u ~ e n t a t  i on .  Moreover, s i n c e  t h e  s t u d e n t s  involved 

had exper ienced some i n s t r u c t i o n  i n  p o e t r y  b e f o r e  t h e  

s t u d y  t h e y  could b e  cocs ide red  t o  be t h e i r  own c o n t r o l .  

No g e n e r a l i z a t i o n s ,  however, w i l l  b e  made on t h i s  assump- 

t ion .  

No a t t emp t  was made t o  c o l l e c t  o b s e r v a t i o n a l  da t a  

from t h e  comparison group. N e i t h e r  were t h e  comparison 

group s t u d e n t s  in te rv iewed  o r  g iven  t h e  pos t - s tudy  ques-  

t i onna i r e s .  It would have been p o i n t l e s s  t o  do  s o  s i n c e  

t h e  c l a s s e s  d i d  n o t  cove r  p z r a l l e l  m a t e r i a l .  

Design of t h e  w r i t t e n  t e s t s  -- 
A t t i t u d e  t e s t .  The a t t i t u d e  t e s t  was designed t o  t e s t  - 
t h e  s t u d e n t s  1 o v e r a l l  a t t i t u d e  toward poe t ry .  The ob j ec -  

t i v e s  of t h e  t e s t  were t o  de te rmine :  

1. How t h e  s t u d e n t  f e e l s  ebout  t h e  p o e t r y  he en-  

ooun te r s  i n  school .  

2, How t h e  s t u d e n t  f e e l s  about  t h e  poe t ry  he en-  



oounters  out of school.  

3 .  What importance the  s tudent  a t t a c h e s  t o  poetry,  

both pe r sona l ly  and aoc i a l l y .  

Once t h e  ob jec t ives  of the  t e s t  were determined t h e  in-  

d i v i d u a l  items were se lec ted  by referring t o  t h e  appro- 

p r i a t e  s e c t  ions i n  Taxonomy of Cducat i o n a l  Object ives ,  - 
Handbook - 11: Affec t ive  Domain (Krathwohl, 1964). 

The completed t e s t  contained t e n  items and used a 

six point  Likert- type s c a l e .  Some items were s t a t e d  

p o s i t i v e l y  and o t h e r  negat ive ly .  The s c a l e  was simply 

reversed when grading the  nega t ive ly  s t a t e d  items. The 

h ighes t  score  poss ib le  was 60. 

The same t e s t  was  administered t o  each s tudent  i n  

the  s tudy and comparison group one week before the  s tudy  

began and one week a f t e r  the s tudy ended. 

Poetry Tes t .  The poetry t e s t  was designed t o  t e s t  t h e  - 
s tuden t s  t a b i l i t y  t o  i n t e r p r e t  a poem of reasonable d i f f i -  

c u l t y .  The ob jec t ives  of t h e  t e s t  were t o  determine: 

1. The s t u d e n t ' s  a b i l i t y  t o  understand n o n l i t e r a l  

s ta tements .  

2. The s t u d e n t ' s  a b i l i t y  t o  grasp the  thought of 

a poem as a whole. 

Thus, the  s tudent  f s  a b i l i t y  t o  comprehend a poem 

through t r a n s l a t i o n  and i n t e r p r e t a t i o n  was t e s t e d .  These 

ob jec t ives  were e s t ab l i shed  by referr ing t o  Taxonomy of - 
Educat ional  Object ives ,  Handbook I: Cognitive Domain - 



CIIAPTER V 

ANALYSIS OF DATA 

It should be emphasized t h a t  t h i s  s t u d y  was no t  

in tended t o  be an exper iment .  F i r s t ,  t h e  complicated 

i n t e r a c t  i o n  between t h e  demands of a  normal s c h o o l ' s  

day t o  d a y  a c t i v i t i e s ,  and t h e  demands of a  c l a s s i c a l  

expe r imen ta l  s i t u a t i o n  a r e  almost  imposs ib le  t o  r e c o n c i l e ,  

Carson Graham School  agreed t o  accep t  an  u n t r i e d  approach 

invo lv ing  t h r e e  c l a s s e s  f o r  f i v e  weeks. That  was an  

important  g e s t u r e ,  and e v e r y  a t t emp t  was made t o  make t h e  

programme a s  f r e e  f rom d i s r u p t i o n s  a s  p o s s i b l e .  To conduct  

an exper iment  would have involved r e a r r a n g i n g  t h e  t ime 

t a b l e  f o r  s i x  c l a s s e s ,  b r e a k i n g  them up i n t o  randomly 

ass igned  groups ,  and e s t a b l i s h i n g  a  comple t e ly  p a r a l l e l  

but t e ache r - cen t r ed  approach f o r  which t h r e e  o t h e r  t e a c h e r s  

would have had t o  be t r a i n e d .  Th i s  would hsve been impos- 

s i b l e  even i n  a  s c h o o l  t h a t  w a s  a s  c o o p e r a t i v e  a s  Carson 

Graham. Noreover, t h e  approach needed t o  be  t r i e d  b e f o r e  

we could  be  f a i r l y  c e r t a i n  i t  warranted a t t e n t i o n .  Thus, 

t h e  s t u d y  was a probe,  an  a t t emp t  t o  t r y  out  an idea  and 

r e f i n e  i t  where neces sa ry .  

Neve r the l e s s ,  e v e r y  a t t empt  was m a d e  t o  c o l l e c t  a s  

much o b j e c t i v e  d a t a  a s  p o s s i b l e ,  

Assessment of t h e  o v e r a l l  succes s  and p r a c t i c a b i l i t y  
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The completed t e s t  contained a s i g h t  poem ( a  poem 

the s tudents  had not  seen b e f o r e )  and two essay questions 

about t h e  poem. The f i r s t  ques t ion  asked the s tudent  t,o 

expla in  a  s p e c i f i c  image, and t h e  second question asked 

the  s tudent  t o  express  the  thought of the poem as a whole. 

Two forms of the  t e s t  were used. In  order t o  insure 

t h a t  the  two d i f f e r e n t  poems se lec ted  were of s i m i l a r  

d i f f i c u l t y  they  were shown t o  a committee of graduate 

s tudents  in  English.  The dec i s ion  of the  committee was 

t h a t  the  poems were of s i m i l s r  d i f f i c u l t y .  To f u r t h e r  

insure  t h a t  any d i f f e r e n c e  i n  t h e  poems would have l i t t l e  

e f f e c t ,  they were assigned t o  the  s tudents  of both groups 

us ing  a  random numSer t a b l e .  Odd numbers were given form 

I and even numbers were given form 11. On the post t e s t  

s tudents  were simply given the  form they  had not had i n  

t h e  pre t e s t .  

This t e s t  was graded by a committ;ee of f i v e  graduate 

s tuden t s  i n  Znglish from Simon F r a s e r  Universi ty .  The 

committee formed i n t o  two grading teams of two each, and 

one person served as  a  judge o r  ad judica tor .  The pre t e s t  

and post t e s t  papers were shuf f l ed  and given t o  the  

committee t o  grade. The papers were graded using a 9 point  

s c a l e  - 9 being t h e  highest  mark and 1 being t h e  lowest 

mark. Before the  grading becan a meeting was held t o  d e t e r -  

mine the  value of p a r t i c u l a r  marks. For  example, it was 

decided t h a t  a 9 would mean t h a t  "wi th in  the context of t h e  

poem t h e  s tudent  could not  have done b e t t e r " .  Also t h e  



poems were d i s cus sed  and v c r i o u s  p o s s i b l e  r ead ings  were 

exp lo red .  

It should be  noted t h a t  fewer  t h a n  10$ of t h e  papers  

graded r e s u l t e d  i n  c o n f l i c t s  t h a t  r e q u i r e d  an a r b i t r a r y  

d e c i s i o n  by  t h e  a d j u d i c a t o r ,  

I d e n t i f i c a t i o n  of Poets  T e s t .  Th is  t e s t  was des igned t o  - - 
t e s t  t h e  s t u d e n t s  ' knowledge OF s p e c i f i c s .  The o b j e c t i v e  

of t h e  t e s t  was t o  determine how many c o n c r e t e  r e f e r e n t s  

(names of p o e t s )  t h e  s t u d e n t s  had r e g a r d i n g  p o e t r y ,  

The t e s t  con ta ined  a  l i s t  of f o r t y - e i g h t  persons ,  

about  h a l f  of whom were p o e t s .  The s t u d e n t s  were asked 

t o  p l ace  a  t i c k  a f t e r  t h e  name of t h o s e  persons  t h e y  knew 

t o  be  poe t s .  The h i g h e s t  p o s s i b l e  s c o r e  was 24. 

It was a  v e r y  s imple  and u n s o p h i s t i c a t e d  t e s t .  As 

such , the  purpose of t h e  t e s t  was t o  i n d i c a t e  t r e n d s ,  i f  any, 

and t h e r e  was no i n t e n t i o n  of app ly ing  any s t a t i s t i c a l  

t e s t  o f  s i g n i f i c e n c e ,  

R e s u l t s  of  W r i t t e n  T e s t s  

S t a t i s t i c s .  The fo l l owing  s t a t i s t i c a l  c o n s i d e r a t i o n s  a r e  

a p p l i c a b l e  t o  t h e  p re  t e s t  and pos t  t e s t  r e s u l t s  of t h e  

a t t i t u d e  t e s t  and t h e  two p c r t s  of t h e  poe t ry  t e s t .  They 

a l s o  a p p l y  t o  b o t h  t h e  s t u d y  and comparison groups.  

Choice of r i s k  l e v e l  -- a; , The O(<.OS l e v e l  of 3 i g n i -  

f i c a n c e  was used t o  t e s t  t h e  n u l l  hypo thes i s  u s i n g  S t u -  

d e n t  ' s  t' d i s t r i b u t i o n .  A l l  d e c i s i o n s  were made a t  t h a t  

l e v e l  and wh i l e  o t h e r  v a l u e s  of d a r e  r epo r t ed  i n  paren-  

t h e s e s ,  t h e y  a r e  r e p o r t e d  f o r  t h e  purpose of  i n d i c a t i n g  
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t r ends .  

H = t he  hypothesis under t e s t .  It assumes t h a t  
0 

t h e r e  i s  no statistically'sigriifcant d i f f s r -  

ence between the  post t e s t  scores  and t h e  

pre t e s t  scores  of t h e  group under cons ider -  

t ion. 

H1 
= t h e  a l t e r n a t e  hypothesis .  It assumes t h a t  

t h e r e  i s  a s t a t i s t i c a l l y s i g n i f i c a n t  . d i f f e r -  

ence between the  post t e s t  scores  and t h e  

p r e  t e s t  scores  of t h e  group under consider- 

a t i o n .  

Therefore if 14 = post t e s t  population mean and r2 = t he  

pre t e s t  population mean the  hypothesis  can be s t a t e d  a s :  

Tes t  s t a t i s t i c .  The t e s t  s t a t i s t i c  under t h e  hypothesis  - 
Ho and the  computations f o r  thg a t t i t u d e  t e s t s  and t h e  

poet ry  t e s t s  can be found i n  Appendix B. 

Study group a t t i t u d e  - t e s t .  The hypothesis  under t e s t  was 

r e j e c t e d  and the  a l t e r n a t e  hypothesis was accepted. The 

& value of 2.17 i s  l a r g e r  then  t h a t  demanded f o r  s i g n i -  

f i c a n c e  a t  t h e  -05 l e v e l  ( . 0 2 5 ) .  Therefore , t h e r e  i s  a 

s t a t i s t i c a l l y  s ig r i i f l aan t  d i f f e r e n c e  :between t h e  post 

t e s t  mean and the  pre t e s t  mean of the  s tudy group. 

Comparison s roup  a t t i t u d e  - t e s t .  The hypothesis  under 

t e s t  was accepted and the  a l t e r n a t e  hypothesis  r e j e c t e d .  
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The f va lue  of  1..21 i s  s m a l l e r  t h a n  t h a t  demsnded f o r  

s i g n i f i c a n c e  a t  t he  .05 l e v e l  ( . l o ) .  The re fo re ,  t h e r e  

i s  no s t a t i s t  l c a l l y  s i g n i f i c a n t  d i f f e r e n c e  between t h e  

pos t  t e s t  mean and t h e  p re  t e s t  mean of t h e  comparison 

group. 

S tudy  p o u p  p o e t r y  t e s t  p a r t  one. The hypo thes i s  under  - ' -  

t e s t  was r e j e c t e d  and t h e  a l t e r n a t e  hypo thes i s  w a s  accep ted .  

The t va lue  of  3.0 i s  l a r g e r  t h a n  t h a t  demanded f o r  s i g -  

n i f i c a n c e  a t  t he  .O5 l e v e l  ( .005) .  The re fo re ,  t h e r e  i s  

a  s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e r e n c e  between t h e  pos t  

t e s t  mean and t h e  pre  t e s t  mean of t h e  s t u d y  group. 

Comparison group p o e t r y  t e s t  p a r t  one,  The hypo thes i s  - 
under  t e s t  was accepted and t h e  a l t e r n a t e  hypothes i s  

r e j e c t e d .  The ?! va lue  of .52 i s  l e s s  t h a n  t h a t  demanded 

f o r  s i g n i f i c a n c e  a t  t h e  ,05 l e v e l  ( , 2 0 ) .  The re fo re ,  t h e r e  

i s  no s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e r e n c e  between t h e  pos t  

t e s t  mean and t h e  p re  t e s t  mean of t h e  comparison group,  

S tudy  group p o e t r y  t e s t  p a r t  two. The hypo thes i s  under  --- 
t e s t  was r e j e c t e d  and t h e  a l t e r n a t e  hypo thes i s  was accep ted .  

The t v a l u e  of 4.73 i s  l a r g e r  t h a n  t h a t  demanded f o r  

s i g n i f i c a n c e  a t  t h e  .05 l e v e l  ( .0005) .  The re fo re ,  t h e r e  

a s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e r e n c e  between t h e  p o s t  

t e s t  and t h e  p re  t e s t  mean. 

Comparison group  p o e t r y  t e s t  p a r t  two. The hypo thes i s  --- 
under  t e s t  was accep ted  and t h e  a l t e r n a t e  hypothes i s  

was r e j e c t e d .  The t va lue  of .88 i s  s m a l l e r  t h a n  t h a t  

demanded f o r  s i g n i f i c a n c e  a t  t h e  .05 l e v e l  (.lo). 
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The re fo re ,  t h e r e  i s  no s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e r e n c e  

between t h e  pos t  t e s t  mean and the  p re  t e s t  mean of t h e  

comparison group.  

Poet  I d e n t i f i c a t i o n  T e s t  - Study  group.  As mentioned p re -  
p p 

v i o u s l y  i t  would be  i n a p p r o p r i a t e  t o  use t h i s  t e s t  f o r  

a n y t h i n g  o t h e r  t h a n  t o  i n d i c a t e  a  t r e n d .  

The pre  t e s t  mean s c o r e  was 6 ,  and t h e  pos t  t e s t  mean 

s c o r e  was 9.5, an  i n c r e a s e  of 3.5. On t h e  p re  t e s t  5 

s t u d e n t s  were a b l e  t o  i d e n t i f y  more t han  10  poe t s ,  and 

on t h e  p o s t  t e s t  2 1  s t u d e n t s  were a b l e  t o  i d e n t i f y  more 

t h a n  1 0  poe t s .  

Poe t  I d e n t i f i c a t i o n  T e s t  - Comparison group. The pre  t e s t  - - 
mean s c o r e  was 4.3, and t h e  pos t  t e s t  mean s c o r e  was 4.9, 

an  i n c r e a s e  o f  .6. On t h e  p re  t e s t  2 s t u d e n t s  were a b l e  

t o  i d e n t i f y  more t han  t e n  poe t s  and on t h e  p o s t  t e s t  4 
s t u d e n t s  were a b l e  t o  i d e n t i f y  more t h a n  1 0  poe ts .  



S t u d e n t  

DISCUSS I O N  AND CONCLUSIONS 

Outc om3 3 

A f f e c t i v e .  The r e s u l t s  of t h e  p re  and pos t  p o e t r y  a t t i -  

t ude  t e s t  seem t o  imply t h a t  t h e  s t u d e n t s  who were involved 

i n  t h e  s t u d y  improved t h e i r  a t t i t u d e  toward p o e t r y  a s  a  

r e s u l t  of  t h e i r  expe r i ence  i n  t h e  programne. While t h e  poe- 

t r y  a t t i t u d e  t e s t  des igned by t h e  a u t h o r  was no t  s t anda rd -  - 
i z e d ,  t h e  s i m i l e r i t y  o f  t h e  means ( x )  of t h e  s t u d y  group and 

t h e  comparison group on t h e  pre  t e s t  show it  t o  have been 

a  u s e f u l  ins t rument  w i t h i n  t h e  s i t u a t i o n  i t  w a s  used .  

Wo improvement of s t u d e n t s  1 a t t i t u d e s  torisrd poe t ry  

can  be  hypothesized a s  a  r e s u l t  of obse rva t ion .  For  

r ea sons  p r e v i o u s l y  d i s c u s s e d ,  most of t h e  o b j e c t i v e  

obse rve r s  observed on ly  one o r  two s e s s i o n s .  As perceived 

by p a r t i c i p a n t  obse rve r s ,  t h e r e  was l i t t l e  t o  i n d i c a t e  a  

p r o g r e s s i v e  improvement i n  s t u d e n t  a t t i t u d e s  ; t h e r e  was 

a  f e e l i n g  - more animat ion i n  d i s c u s s i o n s ,  fewer  boys 

u s i n g  t h e  c a s s e t t e s  - as  t h e  programme developed b u t  no th ing  

r e a l l y  c o n c r e t e  enough t o  suppor t  a  g e n e r a l i z a t i o n .  That 

t h e r e  was a  t r e n d  toward improved a t t i t u d e s  toward poe t ry  

i s  i n d i c a t e d  by some of t h e  comrnents made b y  t h e  o b j e c t i v e  

obse rve r s  : 
(1) One p a r t i c u l a r  g i r l  had been r e a l l y  " tu rned  

on" b y  a  poem she was r ead ing ,  s o  she was 
t e l l i n g  h e r  f e l l ow  s t u d e n t s  about  it.  



( 2 )  As a  r e s u l t  of t h i s  p o e t r y  programme 
Kerry changed h e r  op in ion  of p o e t r y  - 
from a s t r o n g  d i s l i k e  of p o e t r y  t o  
i n t e r e s t  i n  i t .  

( 3 )  I t a l k e d  t o  one kid who r e a l l y  dug t h e  
programme. He s a i d  he neve r  would have 
read  and enjoyed p o e t r y  i f  it h a d n ' t  
been  f o r  t h i s  course .  

( 4 )  A v o c a t i o n a l  s t u d e n t  l u c i d l y  d i s c u s s e d  E . J .  
P r a t t  w i t h  me f o r  twenty  minutes .  

( 5 )  Some s t u d e n t s  t o l d  me t h a t  t h e y  might a s  
r e a d i l y  p i ck  up a  book of poe t ry  now, a s  
t h e y  would a novel .  

( 6 )  One girl, who was s i t t i n g  i n  a  c o r n e r  
w r i t i n g  h e r  own poe t ry  s a i d  t h e  c lass room 
was a g r e a t  p lace  f o r  h e r  t o  w r i t e  i n ,  and 
t h a t  she  f e l t  t h a t  she  had b e n e f i t t e d  a  
g r e a t  d e a l  from t h e  m a t e r i a l  a v a i l a b l e  t o  
h e r .  

( 7 )  A g i r l  s e a r c h i n #  through t h e  books f o r  poems 
b y  Yeats s a i d ,  I neve r  thought  p o e t r y  could  
b e  l i k e  t h i s .  I have t o  f i n d  e v e r y t h i n g  
he wrote .  He's j u s t  g r ea t . "  

( 8 )  One i n c i d e n t  of s p e c i a l  n o t e ,  and by  no means 
t h e  on ly  one, was a boy t a l k i n g  about E. J .  
P r a t t  d u r i n g  t h e  cou r se  of d i s c u s s i o n s .  I 
thought  h i s  knowledge of t h e  p o e t r y  was good, 
b u t  more t h a n  t h a t ,  he had developed a d e p t h  
of mind t h a t  allowed him t o  t a l k  f l u e n t l y  of 
P r a t t  's p o e t r y  i n  h i s  age and i n  t h e  p r e s e n t .  

Assuming t h a t  t h e  s t u d e n t s '  a t t i t u d e  toward p o e t r y  

d id  improve, t h a t  improvement can  probably  b e  a t t  i bu t ed  

t o  t h e  s t u 3 e n t s  b e i n g  f r e e  t o  d i s c o v e r  t h a t  p o e t r y  t h e y  

p e r s o n a l l y  enjoyed.  The p o e t r y  t h e y  read was s e l e c t e d  

b y  them. The p o e t r y  t h e y  d i s cus sed  was s e l e c t e d  by them. 

Cogn i t i ve .  The r e s u l t s  of t h e  pre  and pos t  two-par t  

p o e t r y  i n t e r p r e t a t i o n  t e s t  seem t o  imply t h a t  t h e  s t u d e n t s  

who were involved i n  t h e  s t u d y  improved i n  t h e i r  a b i l i t y  t o  
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unders tand a  poem a s  a r e s u l t  of t h e i r  expe r i ences  i n  t h e  

p o e t r y  programme. The way t h e  t e s t  was admin is te red  and 

marked (desc r ibed  i n  Chap te r  V )  l ends  s t r e n g t h  t o  t h i s  

conc lus ion .  

Assuming t h a t  t h e  s t u d e n t s  1 a b i l i t y  t o  understand 

a  poem d id  improve, t h a t  improvement can  probably  be 

a t t r i b u t e d  t o  t h e  f a c t  t h a t  t h e y  were exposed t o  more 

p o e t r y  t h a n  t h e y  would have been i n  a  t e ache r - cen t r ed  
1 

classroom s i t u a t i o n .  I n  s h o r t ,  t h e y  exper ienced more 

poe t ry .  The obse rve r s  c o n s i s t e n t l y  r e p o r t e d  a  l a r g e  pe r -  

cen t age  of t h e  s t u d e n t s  i n  t h e  c l a s s e s  t h e y  observed 

s i t t i n g  and r e a d i n g  poe t ry .  I n  a  t e ache r - cen t r ed  c l a s s  

a  s t u d e n t  would normal ly  expe r i ence  one o r  two poems a  

s e s s i o n ,  The s t u d e n t s  i n  t h e  s t u d y  programme cou ld ,  i f  

t h e y  wanted,  expe r i ence  many more. It might b e  sBid 

t h a t  t h e  s t u d e n t s f  p rev ious  expe r i ences  i n  c a r e f u l  r ead -  

i n g  and e x p l i c a t i o n  of i n d i v i d u a l  poems made them ready  

f o r  t h e  e x t e n s i v e  r e a d i n g  t h e y  d id  i n  t h e  poe t ry  pro-  

gramme. However, t h e  r e s u l t s  of  t h e  p o e t r y  i n t e r p r e t a -  

t i o n  p r e  t e s t  g ive  l i t t l e  i n d i c a t i o n  t h a t  t h e i r  p a s t ' .  

expe r i ences  had much a f f e c t  on t h e i r  a b i l i t y  t o  unders tand 

a  poem. Fu r the rno re ,  t h e  d e s i g n  of t h e  programme allowed 

1 S q u i r e  and Applebee (1968)  r e p o r t  t h a t  e x p l i c a t i o n  of 
i n d i v i d u a l  poems was t h e  moat f r e q u e n t  approach t o  p o e t r y  
i n  t h e  158 high schoo l s  involved i n  t h e i r  s t u d y  ( p ,  112 ) .  
They a l s o  found t h a t  t h e  most common approach t o  l i t e r a -  
t u r e  involved t h e  u se  of a  s i n g l e  an tho logy  ( p ,  2 0 6 ) ,  
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f o r  c l o s e  r e a d i n g  and d i s c u s s  i on  of i n d i v i d u a l  poems, 

b u t  t h e  poem3 were s e l e c t e d  by t h e  s t u d e n t s  and t h e  d i s -  

c u s s i o n s  were genera ted  by  s t u d e n t  i n t e r e s t  expressed  

e i t h e r  i n d i v i d u a l l y  o r  i n  a s m a l l  group. 

The r e s - u l t s  of t h e  poet  i d e n t i f i c a t i o n  t e s t  s imply  

show t h a t  i f  you expose s t u d e n t s  t o  a  v a r i e t y  of poe t ry  

by d i f f e r e n t  a u t h o r s ,  t h e y  w i l l  remember some of t h e i r  

names. But if  t h e  names of poe t s  a r e  cons idered  a s  

r e f e r e n t  p o i n t s ,  t hen  it can  b e  s a i d  t h a t  t h e  s t u d e n t s  

had more c o n c r e t e  r e f e r e n t s  about p o e t r y  a f t e r  t h e  s t u d y  

t h a n  b e f o r e .  

bleakness i n  t h e  Deaign -- 
The most s e r i o u s  weakness i n  t h e  p o e t r y  progrzmme 

was t h a t  s t u d e n t s  were not  g iven  enough d i r e c t i o n .  The 

r e p o r t s  of t h e  o b j e c t i v e  obse rve r s ,  t h e  responses  on t h e  

s t u d e n t  ques t ionna i res  and t h e  o b s e r v a t i o n s  of t h e  t e a c h -  

e r s  a l l  r e f e r  t o  t h e  need f o r  more d i r e c t i o n  o r  guidance.  

P o s s i b l y  t h e  f a u l t  was p l a c i n g  t o o  much emphasis on 

s t u d e n t  s e l f - d i r e c t i o n .  When s t u d e n t s  asked q u e s t i o n s  

about  what t o  read  nex t  t h e y  were always g iven  t o o  many 

a l t e r n a t  i v e s  . Also,  t h e  sma l l  group s e s s i o n s  were 

al lowed t o  go on t o o  long;  t h i s  o f t e n  meant t h a t  some 

s t u d e n t s  neve r  had  a n  o p p o r t u n i t y  t o  c o n f e r  w i t h  t h e  

t e a c h e r  i n d i v i d u a l l y .  S e v e r a l  s t u d e n t s  expressed  t h e  

d e s i r e  t o  have poems d i scus sed  w i t h  t h e  whole group.  

S t u d e n t s  who had q u e s t i o n s  about  what t o  do were t o o  

o f t e n  met w i t h  a b s t r a c t i o n s  about  e s t a b l i s h i n g  t h e i r  own 
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d i r e c t i o n ,  r a t h e r  t h a n  b e i n g  g iven  c o n c r e t e  sugqes t i ons  

about where t o  beg in .  

The remedy, of cou r se ,  i s  s imply  t o  p rov ide  more 

guidance and d i r e c t i o n .  Th i s ,  t o o ,  can b e  overdone, and 

it should n o t  be overlooked t h e t  much of t h e  success  

of  t h e  programme was because  of t h e  a b i l i t y  of t h e  

m a j o r i t y  of  s t u d e n t s  t o  be s e l f  - d i r e o t i n g .  

It i s  f e l t  t h e n  t h a t  t h e  approach could  be  s t r eng thened  

by:  

1. Limi t ing  t h e  s m a l l  group d i s c u s s i o n s  t o  

approx imate ly  twenty-minutes (and s t i c k -  

i n g  t o  t h i s ) ,  s o  t h a t  t h e  t e a c h e r  has  an  

o p p o r t u n i t y  t o  c o n f e r  w l ~ h  o t h e r  s t u d e n t s .  

2. Making d e f i n i t e  s u g s e s t i o n s  t o  s t u d e n t s  who 

a r e  having a  d i f f i c u l t  t ime  knowing where t o  

beg in .  

3.  Drawing t h e  wnlc?le c l a s s  i n t o  d i s c u s s i o n s  of 

p a r t i c u l a r l y  high i n t e r e s t .  

4. Provid ing  f o r  p e r i o d i c ,  non-required l e c t u r e s  

on p a r t i c u l a r  a r e a s  o f  poe t ry .  

U t i l i z a t i o n  - of m a t e r i a l s  

P o e t r y  books. Of t h e  p o e t r y  books used i n  t h e  s t u d y  

e i g h t e e n  were mi s s ing  on t h e  l a s t  day. With t h e  excep-  

t i o n  of t h e  a u t h o r ' s  copy of How Does A Poem Mean, a l l  -- --- 
were b y  contemporary a u t h o r s .  Except  f o r  f  i ve  books i n  

t h e  Twent ie th  Century Views s e r i e s ,  a l l  books showed s i g n s  

of wear. The most popula r  p o e t s ,  a s  n o t i c e d  b y  t e a c h e r  



obse rva t ion  and i n d i c a t e d  by  s i g n s  of wear of t h e  books 

wei-e l o c a l  contemporary poe t s  fol lowed c l o o e l y  by contem- 

po ra ry  American poe t s .  

Tapes. The c a s s e t t e  r e c o r d e r s  were i n  a lmost  c o n s t a n t  

use .  From t h e  wear and t e a r  of t h e  typed f o l d e r s  con- 

t a i n i n g  t h e  l y r i c s ,  it can  be  assumed t h a t  t h e  music 

mot ivated some of t h e  s t u d e n t s  t o  t u r n  t o  t h e  w r i t t e n  

l y r i c  s  . 
Art S u p p l i e s .  While s e v e r a l  of t h e  s t u d e n t s  enjoyed - 
1ookir:g a t  t h e  s l i d e s  of t h e  p o e t r y  b r o a d s i d e s ,  on ly  

f i v e  s t u d e n t s  used t h e  a r t  s u p p l i e s  t h a t  were a v a i l a b l e  

t o  make t h e i r  own i l l u s t r a t e d  poems. 

Cons ide ra t  ions  - f o r  Implementing t h e  Approach - 
The approach t h a t  was used in t h i s  s t u d y  was des igned 

t o  do  t h r e e  t h i n g s  a t  once, each one dependent on t h e  

o t h e r .  If s t u d e n t s  a r e  g iven  t h e  freedom t o  chose  t h e i r  

own cou r se  of s t u d y  i n  l i t e r a t u r e ,  t h e n  l i t e r a t u r e  i s  

b e i n g  presen ted  i n  a  way t h a t  i s  c o n s i s t e n t  w i th  t h e  

n a t u r e  of l i t e r a t u r e ,  and the  t e a c h e r  i s  f r e e d  t o  g ive  

t h e  s t u d e n t s  p e r s o n a l  guidance.  I n  o r d e r  f o r  s t u d e n t s  

t o  have freedom of cho ice  i n  whet t h e y  r ead ,  it i s  neces -  

s a r y  t o  have enough m a t e r i a l s  i n  t h e  c lassroom t o  meke 

freedom of cho ice  a r e a l i t y ,  and if t h e  t e a c h e r  i s  t o  g ive  

t h e  s t u d e n t  t h e  guidance t h e y  need i n  u s i n g  t h e i r  f r e e d m  
\ . F hL i n  a  meaningful  way, he must be f a m i l i a r  w i th  b o t h  t h e  \ / v  
I 

m a t e r i a l  and t h e  s t u d e n t s .  

The app:,oach could  be  used i n  a  r e g u l a r  E n g l i s h  pro-  
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grammo , i n  one of two ways. F i r s t ,  it could be used i n  

conjunct ion with a t r a d i t i o n a l  approach. Severa l  days 

a week could be s e t  a s ide  f o r  exp lo ra to ry  reading  on the  

t o p i c  or  genre being covered; groups could be  organized,  

and m a t e r i a l s  r e l ~ t t e d  t o  t h e  p a r t i c u l a r  a rea  could be 

made a v a i l a b l e  t o  the  s tuden t s .  The t e a c h e r  could use 

t h i s  time t o  a s s i s t  s tuden t s  who were having d i f f i c u l t i e s .  

It could a l s o  be used as the  b a s i s  of an English 

programme. Wri t ing  assignments could be given on an i n d i -  

v i d u a l  b a s i s  and t h e  s tuden t s  could be given altxost i n s t a n t  

feedback on what t h e y  had w r i t t e n ,  Dramz ,  t he  novel,  and 

the  s h o r t  s t o r y  could be handled much t h e  seme way poe t ry  

was handled i n  the  s tudy,  wi th ,  it should be added, 

per iodic  l e c t u r e s  t h a t  a re  outgrowths of s tuden t  i n t e r e s t s  

o r  needs. 

The expenditures  required t o  implement e i t h e r  of t h e  

sugzes t ions  could be kept f a i r l y  small  i f  a  number of 

t eachers  would work t o g e t h e r  on a coopera t ive  b a s i s .  

For example, while t eacher  A was working wi th  t h e  novels ,  

t e a c h e r  B could be working with d r a m a  books and t e a c h e r  

C could be working wi th  t h e  poet ry  books. 

It should be kept i n  mind t h a t  t h e  s tudents  who 

p a r t i c i p e t e d  i n  t h e  s tudy had previous ly  been exposed t o  

vary ing  degrees of freedom of choice i n  school ,  There - 
f o r e ,  i n  d e a l i n g  wi th  s tuden t s  who have had l i t t l e  pre-  

vious exposure t o  freedom, it may be a  good idea t o  plan a 

t r a n s i s t  ion period where i n  s tuden t s  a re  gradual ly  given 
C 
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more r e s p o n s i b i l i t y  and freedom. This could be accom- 

plished i n i t i a l l y  by making the  group stx*ucture t h e  

o rgan iza t iona l  focus of t h e  c l a s s e s .  The s tuden t s  could 

be asked t o  remain i n  t h e i r  groups except  when s e l e c t i n g  

o r  exchanging m a t e r i a l s .  Then, g radua l ly  i n d i v i d u a l  

s  tudent s  could be enc ouraged t o  pursue t h e i r  a c t i v i t i e s  

independent of t h e  group u n t i l  f i n a l l y  t h e  group becomes 

simply t h e  f o c a l  point  f o r  per iodic  d i scuss ions .  

Conclusion. The s tuden t s  i n  t h e  s tudy-group seem 
&,------ - +&? 

t o  haveLimproved>eir a t t i t u d e s  toward poet ry  and t h e i r  
-- , 

a b i l i t y  t o  i n t e r p r e t  a poem as a  r e s u l t  of t h e i r  experiences 

i n  the  poet ry  programme. It should be kept i n  mind, however, 

t h a t  t h s  t e s t i n g  instruments t h a t  were w e d  a re  t h e  type 

of gages t h o t  a re  used i n  a teacher-centred o r  t r a d i t i o n a l  

approach t o  l i t e r a t u r e .  Very l i t t l e  seems t o  be known 

about how t o  assess s tudent  outcomes i n  an approach t o  

l i t e r a t u r e  t h a t  has as  i t s  a a i n  ob jec t ive  the  making of 

l i t e r a t u r e  an important,  r e l evan t  pe r t  of the l i v e s  of 

s tuden t s  a f t e r  they  leave school.  Some s t u d i e s  have 

shown t h a t  s tuden t s  involved i n  f r e e  reading  experiences 

read s i g n i f i c a n t l y  more as a d u l t s  than  s tuden t s  who have 

not  had such experiences (LaBrant, 1961) .  These s t u d i e s ,  

however, ranged over long periods of t ime (20  years  i n  

one c r s e ) .  

The author  of t h e  present  s tudy f e e l a  t h a t  t he  suc- 

c e s s  of any l i t e r a t u r e  programme can be determined only by  

t h e  long range e f f e c t s  it has on t h e  l i v e s  of s tudents .  



63 

For  example, i f  f i v e  yea r s  a f t e r  he l e a v e s  s c h o o l  a  boy 

who was involved i n  t he  poe t ry  programme a t  Carson Graham 

Secondary School  buys a  book of  poe t ry ,  t h e n  as  f a r  a s  

t h a t  boy i s  concerned t h e  programme was e succes s .  There 

I s  a l s o  t h e  sug3es t ion  i n  t h e  p re sen t  s t u d y  t h a t  t h e  

success  of any programme i n  l i t e r a t u r e  depends a  g r e e t  

d e a l  on what has gone on b e f o r e .  And t h i s  i s  a l s o  common 

sense .  Therefore ,  f u r t h e r  r e s e a r c h  i s  needed, no t  on ly  

i n  t h e  d e s i g n  of methods of a s s e s s i n g  imnediate o u t c o m ~ s  

of a  p e r t i c u l a r  programme o r  approach i n  l i t e r a t u r e ,  bu t  

a l s o  i n t o  t h e  e x t e n t  t o  which t h e  succes s  of an i n d i v i -  

dua l i zed  approach t o  l i t e r a t u r e  depends on what p rev ious  

expe r i ences  i n  l i t e r a t u r e  t h e  s t u d e n t  has had. Also,  

t h e r e  i s  a  need f o r  more r e s e a r c h  i n t o  t h e  long  range 

e f f e c t s  t h a t  a  p a r t i c u l a r  approach i n  l i t e r a t u r e  has had 

on t h e  l i v e s  of s t u d e n t s .  F i n a l l y ,  t h e r e  i s  a need f o r  

more r e s e a r c h  i n t o  t h e  development of programmes i n  Eng- 

l i s h  t h a t  involve a  s e q u e n t i a l  development of language 
/ 

and l i t e r a t u r e  expe r i ences  from grades  one through twelve ;  

t h e  work of  James Mof fe t t  (1968)  i s  an  encouraging beg in -  

n i n g  i n  t h i s  a r e a .  
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APPENDIX A 

SAMPL;E ATTITUDE TSST 

SAMPLE POETRY TESTS 

SAMPLE IDEXTIFICAT 1911 OF POZTS TEST 



SAMPLE ATTITUDE TEST 

Name Blook 

You a r e  t o  r a t e  your f e e l i n g s  about poetry.  The r e s u l t s  

w i l l  be he lp fu l  only i f  you a r e  a s  honest a s  poss ib le .  

This  t e s t  w i l l  have no bea r ing  on your marks. With t h e  

fo l lowing s c a l e  you a r e  t o  r a t e  each s tatement .  

SA - Strongly  Agree 
A - Agree 
AS - Agree S l i g h t l y  
DS - Disagree S l i g h t l y  
D - Disagree 
SD - Strongly  Disagree 

1, I enjoy  s tudying poetry.  

C i r c l e  the  number which 
Most c l o s e l y  matches 
your own f e e l i n g s .  

SA A AS DS D SD 
1 2 3 4 5 6  

I doubt i f  I w i l l  e v e r  read SA A AS DS D SD 
any poet ry  a f t e r  I leave  school.  1 2 3 4 5 6  

My experience wi th  poet ry  i n  SA A AS DS D SD 
school  has led me t o  read it 1 2 3 4 5 6  
on my own, 

Everyone can f i n d  some poems SA A AS DS D SD 
t h e y  enjoy 1 2 3 4 5 6  

I en joy re-reading a poem I SA A AS DS D SD 
e s p e c i a l l y  l i k e .  1 2 3 4 5 6  

A person could g e t  through l i f e  SA A AS DS D SD 
very  w e l l  without poetry.  1 2 3 4 5 6  

Poetry has helped me ga in  i n s i g h t s  SA A AS DS D SD 
which enable me t o  understand 1 2 3 4 5 6  
why people a c t  a s  t h e y  do. 

The poet has had l i t t l e  inf luence  SA A AS DS D S D  
on d a l l y  l i f e  i n  our s o c i e t y ,  1 2 3 4 5 6  

I read only poetry t h a t  i s  SA A AS DS D SD 
assigned by t h e  t eacher ,  1 2 3 1 4 5 6  

I t h i n k  reading a  poem would be . .SA A : AS DS D S D  
a  good way t o  r e l a x  a f t e r  a  1 2 3 4 5 6  
day ' s  work. 



SAMPLE POETRY TEST I 
75 

Name Bloo k 

A .  Read tho fol lowing poem c a r e f u l l y .  Complete t h e  items 
t h u t  fol low as  w e l l  a s  you can. 

67 
1. Success i s  oounted sweetes t  

2. By those who ne ' e r  succeed. 

3.  To comprehend a  n e c t a r  

4. Requires s o r e s t  need. 

5 ,  Not one of a l l  t h e  purple  Host 

6. Who took t h e  F lag  today 

7. Can t e l l  t h e  d e f i n i t i o n  

8. So c l e a r  of Vic tory  

9. As he defeated - dying - 
10. On whose forbidden e a r  

11, The d i s t a n t  s t r a i n s  of triumph 

12. Burst  agonized and c l e a r !  

What image i s  conveyed by l i n e s  5  and 6 ?  

Write a  s h o r t  paragraph i n  which you d i scuss  t h e  main 
idea of t h e  poem. 



SAMPLE POETRY TEST I1 
76 

Name Bloc 

A .  Read t h e  fol lowing poem c a r e f u l l y .  Complete t h e  items 
t h a t  fol low as  w e l l  a s  you can. 

241 

I l i k e  t h e  look of Agony, 

Because I know i t ' s  t r u e -  

Men do not sham Convulsion 

Nor s imula te ,  a  th roe  - 
The eyes g laze  once - and t h a t  i s  

Death - 
Impossible t o  f e i g n  

The Beads upon t h e  Forehead 

By homely Anguish s t rung.  

What image i s  conveyed by l i n e s  7 and 8? 

Write a  s h o r t  paragraph i n  which you d i scuss  the  main idea 
of t h e  poem. 



SAMPLE IDENTIFICATION OF POETS TEST 

Name Bloc 

Some of the  people on t h i s  l i s t  a r e  poets ,  o the r s  a re  not .  
Place a check mark a f t e r  t h e  names of people you KNOW t o  be 
poets.  DO NOT GUESS. -- 
Ralph Nader Wayne Coa t ing  B i l l y  Budd 

Leonard Cohen Stephen Spender John Y e a t s  

A . J . M .  Smith Robert Browning Ezra Pound 

J u l i e  London _ Malcolm ~ o w r y  John Keats 

E . Z .  Cwnmings Aldous Hwrley Andy Warhol - 
S i l v i a  Simms B e t t e  Davis Robert F r o s t  - 
Robert Creeley Lawrence F e r l i n g h e t t  i 

Che Guevera Dust In  Hoffman 

Harold Wilson Dennis Hoppep 

Al len  Ginsberg 

Edward S a p i r  A .E, Hosnsman 

Warren Bea t ty  Louis McMe i c e  

E , J .  P r a t t  John Steinbeck 

E m i l y  Dickinson Ear le  Birney 

Steve  McQueen Peggy Fleming 

W.D. Yeats Lionel  Keerna . . 

B i l l  B i s s e t t  Denise Levertov I. 

Lee J. Cobb William Faulkner 

Eli Mandel Johnny Carson 

Marga r e t  A twood John M i l t  



SLqG?ARY OF STATISTICS 0f.J T I E  SJRITTEN TZST 

TEST STAT ISTIC  AXD C 9MPUT-4TIONS ON 
T I E  ATTITUiIE TZSTS A N D  JDO3TTS TESTS 
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TEST STAT ISTIC AND C OMPUTAT I9TJS 
FOR TIIE ATTITUDE TESTS AND POETRY TESTS 

T e s t  S t a t i s t i c .  - - - t = x1 - x2 X1 = Post  t e s t  mean - 
r-- - 

2 X2 = Pre t e s t  mean 
t 

4 
5 4 

f x2 = Sum of t h e  
N2 ( N 2 - 1  ) squa re s  of 

t h e  d e v i a t i o n s  
from t h e  mean 

N = Number of 
s t u d e n t s  

Assumptions 

1. Independence w i t h i n  groups 

2. Normal i ty  

3. Equivalence of va r i ance  

Study Group a t t i t u d e  t e s t .  - 

Cornpariaon group a t t i t u d e  t e s t .  - 



Study  group p o e t r y  t e s t  - p o r t  one. - - 

Comparison group p o e t r y  t e a t  - a r t  one. 

S tudy  group p o e t r y  t e s t  - p a r t  two. - -- 

Compsrison group p o e t r y  t e s t  - p a r t  two, - -- 



APPENDIX C 

RAW SCORES OF PRZ AND POST TESTS 
(STUDY GROUPS AND COMPARISON GROUPS) 



RAW SCORES ON PRE TESTS & POST TESTS 

STUDY GROUP E 

PRE TEST POST TEST 
ATTITUDE POETRY IDENT IFI -  ATTITUDE POETRY IDENT IF I -  

TEST TEST CATION TEST TEST CAT I O N  
OF POETS OF POETS 

TEST TEST 

7-8 16 

6 -7 7 

6 -5 14 

3 -4 9 

3-6 8 

7 -8 10 

4 -5 5 

7 -4 6 

no score 9 

7 -9 25 

no score 7 

4-4 11 

7-9 18 

5 -4 11 

4 -5 8 

6-4 11 



RAW SCORES ON PRE TESTS POST TESTS 
. . 

STUDY GROUP G 

PRE TEST POST TEST 

ATTITUDE POETRY IDENT IFI- ATTITUDE POETRY IDENT IFI- 
TEST TEST CATION TEST TEST CATION 

OF POETS OF POETS 
TEST TEST 



RAW SCORES ON PRE TESTS & POST TESTS 

STUDY GROUP H 

PRE TEST POST TEST 

ATTITUDE POETRY IDENT IFI- ATT ITUDE POETRY IDENT IFI- 
TEST TEST CAT ION TEST TEST CAT I O N  

OF POETS OF POSTS 
TEST TEST 



RAW SCORES ON THE PRl3 TESTS & POST TESTS 

COMPARISON GROUP G 

PR.E TEST POST TEST 

ATTITUDZ POETRY IDENTIFI- ATT ITUDS POETRY IDENTIFI- 
TEST TEST CAT I G N  TEST TEST CATION 

OF POETS OF POETS 
TEST TEST 



RAW SCORES ON PRE TESTS & POST TESTS 

COMPARISON GROUP E 

PRE TEST POST TEST 

ATTITUDE POETRY IDENTIFI- ATTITUDE POETRY IDENTIFI- 
TEST TEST CAT ION TEST TEST CAT ION 

OF POETS OF POETS 
TEST TEST 

37 2 45 2 



APPENDIX D 

SAMPLE POST STUDY STUDENT Q.Zi2T IaNN-4 IRE 



POST STUDY STUDENT qL&STIOXNAI= 

NAME BLOCK 

The fo l l owing  ques t i ons  a r e  about your  expe r i ence  i n  

t h e  p o e t r y  programme. 

1. In compsrison w i t h  your  o t h e r  expe r i ences  w i t h  l i t e r a -  
t u r e  i n  s choo l ,  how would you r a t e  t h i s  expe r i ence :  

A 
PSRSONA L EN J OYIJSNT 

Very good 

Good 

B 
LZAhY I K G  OPPORTUNITY 

Very go od 

Good 

F a i r  

Poor 

2 ,  idhat, i f  any,  do you f e e l  were t h e  s t r o n g  p o i n t s  of 
t h e  programme? 

3. I n  what w a y  do  you f e e l  t h e  progrornme could  have been 
improved ? 

4. S e l e c t  one i n c i d e n t  o r  even t  t h a t  t ook  p lace  d u r i n g  t h e  
programme and which seems t o  you n o s t  t y p i c a l  o r  impor- 
t a n t .  Wri te  a s h o r t  pa rsgraph  d e s c r i b i n g  t h ~ t  even t .  
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SAMPLE OBSERVATION FORM 

Name Pos it ion  

The fol lowing quest  ions a r e  about your observat ions  

of the  poet ry  programme a t  Carson Graham Seoondary School, 

1, How would you r a t e  s tuden t  i n t e r e s t  

~ i g h  9 8 7 6 5 4 2 1 L o w  

2, How would you r a t e  s tuden t  involvement 

High 9 8 7 6 5 4 2 1 L o w  

3. How would you r a t e  s tuden t  behaviour 

Purposeful  9 8 7 6 5 4 3 2  1  Low 

4. In what way do you f e e l  t h e  programme could have been 

improved ? 

5. What do you f e e l  were t h e  s t r o n g  poin ts  of the  

programme ? 

6, S e l e c t  one inc iden t  o r  event  t h a t  took place dur ing  

your observat ion ( a )  and which seems t o  t y p i f y  t h e  

l e s son  ( s )  you observed. Write a  b r i e f  d e s c r i p t i o n  

of t h a t  even t ,  
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U n s o l i c i t e d  Testimonx of :itudent (Unal te red  ). - 
Poe t ry  i s  a  ve ry  s t r o n g ,  emotional  word w i t h i n  i t s e l f .  

A person who r eads  o r  has any knowledge of p o e t r y  a r e  

r e v e a l i n g  themselves by t h e i r  cho ice .  P u t t i n g  i t  t o  a 

c l a s s  i s  v e r y  d i f f i c u l t .  Poe t ry  b r i n g s  up much c o n t r o -  

v e r s y  w i t h  t h e  c l a s s  and t e a c h e r .  Some s t u d e n t s  en joy  and 

welcome it, some d o n ' t  c a r e  i f  t h e y  t a k e  it up o r  n o t ,  

o t h e r s  w i l l  have no th ing  t o  do w i t h  it a t  a l l ,  and w i l l  

put  up a  v e r y  s t r o n g  r e j e c t i o n .  Poe t ry  i s  a v e r y  pe r sona l  

t h i n g ,  something w i t h i n  t h e  person h i a s e l f .  

When p o e t r y  was in t roduced i n t o  our  c l a s s  ( M r .  Bowlkers 

Eng l i sh  12 c l a s s ,  Carson Graham) it was a  rewarding 

expe r i ence  f o r  us a l l .  A l o t  of work had been put  i n t o  

t h e  p r e p a r a t i o n  and p r e s e n t a t i o n  of t h e  p o e t r y  program 

t o  t h e  c l a s s .  It was important  t h a t  t h e  s t u d e n t s ,  r i g h t  

from t h e  beg inn ing ,  t r y  t o  accep t  and understand it. 

A p o r t i o n  of t h e  c l a s s  was not  i n t e r e s t e d ,  b u t  he re  was 

a  unique idea  - t o  have it presen ted  i n  such a  manner 

t h a t  t he  c l a s s  was f r e e  t o  d i s c u s s  it a s  t h e y  wished. 

The t e a c h e r s  were no t  t h e r e  s p e c i f i c a l l y  t o  t e a c h ,  b u t  

guide and g ive  any h e l p  t h e y  were asked f o r  toward under-  

s t a n d i n g  and enjoyment. 

Some s t u d e n t s  w i l l  read t h e  p o e t r y  of t h e i r  cho ice  

and e n j o y  i t ,  o t h e r s  w i l l  j u s t  s i t  t h e r e  and l i s t e n  t o  

t a p e s .  It i s  r e a l l y  i n t e r e s t i n g  t o  watch then  and t r y  

t o  imagine what t h e y  a r e  t h i n k i n g .  The s t u d e n t s  t r y i n g  
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t o  r e j e c t  t h e  poet ry  i n  t h e  c l a s s  a r e  t h e  s tuden t s  you w i l l  

t a l k  t o ,  t o  t r y  and d i saover  why t h e y  cont inue t o  r e j e c t ,  

They w i l l  say,  "Oh, I l e f t  my j ou rna l  a t  home," o r  "a re  

t h e r e  any more tapes  t o  play?" But poet ry  i s  a l l  around 

them, they  read i t ,  l i s t e n  t o  it, and t h e y  f i g h t  i t ,  A l l  

some of them t h i n k  about i s  t h e i r  gas s t a t i o n  job and 

t h e i r  c a r s ,  But you can see  t h a t  throughout t h e  c l a s s  

poe t ry  is  be ing  absorbed i n  s p i t e  of themselves,  On t h e i r  

way home from schoo l , ,  o r  i n  t h e i r  time of l o n e l i n e s s ,  

t h e r e  w i l l  be thoughts of awareness end emotion and 

thoughts t h a t  they  w i l l  have found i n  t h e  c l a s s  poet ry ,  

As t h e y  run, s k i p  and jump from he t o  she,  
They w i l l  sometime f ind  thee.  

 he c l a s s  has brought m e  c l o s e r  t o  poet ry  and aware- 

ness ,  There i s  s o  much t h e r e  if we can f i n d  i t ,  I wrote 

some poet ry  i n  the  c l a s s  and w ~ s  r e a l l y  su rp r i sed  a t  

w h a t  I had done, I had never w r i t t e n  a word before  o r  

thought of w r i t i n g  be fo re .  I t h i n k  t h e  c l a s s  poet ry  has 

been rewarding t o  us a l l ,  each i n  our  own way, 
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POETS USED I N  STUDY 

W .  H.  Auden 
Nargare t  Avison 
Eor l e  B i rney  
Leonard Cohen 
H a r t  Crane 
3.3. Cummings 
T.S. E l i o t  
Lawrence F g r l i n g h e t t  i 
Robert F r o s t  
A l l e n  Ginsberg  
John Gla s sco  
Robert Graves 
Ralph Gus ta fson  
Thomas Hardy 
Gerald Manley Hopkins 
A .F, Housman 
Robinson J e f f e r s  
D , G ,  . Jones  
A .M. Kle i n  
D.H. Lawrence 
I r v i n g  Layt on 
Vachel  Lindsay 
Robert  Lowell 
Arch iba ld  MacLeish 
Louis MacWeice 
J e y  WacPherson 
E l i  Mandel 
John Illasef i e l d  
Mcrianne Moore 
Alden Nowlan 
P.K. Page 
Ezra Pound 
Zd P r a t t  
Alfred Purdy 
Edwin A r l i n g t o n  Rob i n s  on 
C a r l  Sandburg 
F.R. S c o t t  
K a r l  S h a p i r o  
Zd i t h  S i t w e l l  
A .J .M. S n i t h  
John Y i l t o n  
2 .Be Browning 
Robert Browning 
H.W. Longfellow 
John Keats 
Edgar A l l a n  Poe 

Raymond S o u s t e r  
Stephen Spender  
Wallace S tevens  
Dylan Thomas 
W a l t  Whitman 
Anne hJ i l k i n s  on 
Wil l iam Cer lo s  Wil l iams 
W. B. Yeats  
S i e g f r i e d  Sassoon 
Daphne Buckle M a r l a  t t 
Dsvid Dawson 
Ger ry  G i l b e r t  
Ge orge Jonas  
David KcFadden 
B.P. Nichol  
Michael  Ondaat j e  
James Reid 
Fred Wah 
Lione 1 Kearns 
Frank Davey 
George Bowering 
Malcom Lowry 
Gregory C o r s  o 
J a c k  Kerouac 
Cha r l e s  Olson 
Emily D i c  k ins  on 
Wi l f red  Owen 
Jack S p i c e r  
B i l l  B i s s e t t  
Denise  Lever tov 
Robert Duncan 
Margaret  Atwood 
James Joyce 
P e t e r  Trower 
Robert C ree l ey  
and some t r a n s l a t e d  

French Canadian poe t s  
P h y l l i s  Webb 
John ITewlove 
Robin B laae r  
S t a n l e y  C~opemnan 
John Donne 
Wil l iam hJordworth 
Samuel Tay lo r  Co le r idge  
Lord Byron 
Percy S h e l l e y  
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CERTIFICArr1ON OF C H A I R M A N  OF MARKING 
C ONDI ITTEE FOR POdTHY TESTS 

This i s  t o  c e r t i f y  t h a t  t h e  Poetry Tes ts  used i n  

t h i s  s tudy were marked as has been descr ibed i n  Chapter 

V of t h i s  t h e s i s .  

- v 
M. V. Szssz,  beac@icg A s s i s t a n t ,  

Engl is  h Department 
Chairman, Marking Committee 
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