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ABSTRACT 

The growth o f  t eache r  p r o f e s s i o n a l i z a t i o n  and a  concomitant r i s e  i n  

t eache r -p r inc ipa l  c o n f l i c t  has  been a  r ecu r ren t  theme i n  much of  t h e  educa- 

t i o n a l  l i t e r a t u r e .  Rising t eache r  p r o f e s s i o n a l i z a t i o n  was seen  by some w r i t e r s  

a s  more and more r e s t r i c t i v e  o f  t h e  t r a d i t i o n a l  superv isory  r o l e  func t ions  of  

t h e  p r i n c i p a l .  These claims of  l i t e r a t u r e  were chal lenged i n  a d i s s e r t a t i o n  

(Zivin:  1973). Zivin found l i t t l e  evidence t o  support  t h e  claims o f  l i t e r a t u r e  

t h a t  t eache r s  were viewing t h e  p r i n c i p a l ' s  r o l e  i n  succes s ive ly  more r e s t r i c -  

t i v e  terms. Zivin claimed, i n  f a c t ,  t h a t  h e r  research  i n d i c a t e d  t h a t  t eache r s  

were w i l l i n g  t o  accept  a  very broad range of  p r i n c i p a l  behaviour  provid ing  

t eache r  s t a t u s  was no t  denigra ted .  

This p r e s e n t  s tudy sought t o  t e s t  and poss ib ly  extend t h e  Zivin f i n -  

dings i n  t h e  l i g h t  of s eve ra l  l i m i t a t i o n s  t h a t  had been e x p l i c a t e d  wi th in  t h e  

o r i g i n a l  research .  Of f i r s t  concern amongst t hese  was the  Zivin s tudy ' s  poten- 

t i a l  f o r  g e n e r a l i z a b i l i t y  because of t h e  r e s t r i c t e d  na tu re  o f  h e r  sample. There 

were, a s  w e l l ,  ques t ions  r a i s e d  regarding the  v a l i d i t y  o f  t h e  ins t rumenta t ion .  

Zivin examined t h e  expec ta t ions  o f  t eache r s  f o r  t h e  r o l e  behaviour  of  

t h e  p r i n c i p a l  u t i l i z i n g  a  s e t  o f  behavioural  v i g n e t t e s  designed t o  e l i c i t  a  

range o f  t eache r  responses.  The v i g n e t t e s  depic ted  hypo the t i ca l  p r i n c i p a l  be- 

haviours  seen  a s  being e i t h e r  acceptab le  o r  unacceptable  i n  t h e  eyes of  teachers .  

The research  used the  Zivin instrument i n  conjunct ion with a l a r g e r  and f a r  

more d ive r se  sample o f  teachers .  S i t u a t i o n a l  d i v e r s i t y  was p r i m a r i l y  assured  

by s t r a t i f y i n g  t h e  sample popula t ion  i n t o  two major socio-economic s t a t u s  ce l l s , ,  

one inc lud ing  teachers  who taught  i n  low socio-economic s t a t u s  school  comnuni- 

t i e s  and t h e  o t h e r  t eache r s  who taught  i n  h igh  socio-economic s t a t u s  school  

communities. 
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Three major hypotheses were generated.  The f i r s t  two hypotheses d e a l t  

with t h e  ques t ion  of g e n e r a l i z a b i l i t y  and t h e  t h i r d  d e a l t  wi th  t h e  ques t ion  

o f  instrument  v a l i d i t y .  The hypotheses were a s  fol lows:  

1. Differences i n  t eache r  demographic and personal  v a r i a b l e s  w i l l  

n o t  be r e l a t e d  t o  t eache r  acceptance o r  r e j e c t i o n  of s p e c i f i c  admin i s t r a t i ve  

r o l e  behaviours  . 
2.  Di f fe rences  i n  t h e  socio-economic s t a t u s  of  t h e  school  community 

i n  which t h e  t e a c h e r  teaches  w i l l  n o t  be r e l a t e d  t o  t eache r  acceptance o r  

r e j e c t i o n  o f  s p e c i f i c  admin i s t r a t i ve  r o l e  behaviour.  

3. Items o f  p r i n c i p a l  behaviour  a r e  r e p r e s e n t a t i v e  of  s p e c i f i c  types  

of behaviour which i n  t u r n  a r e  r e p r e s e n t a t i v e  of  Z iv in ' s  hypothesized zones 

of t eache r  i n d i f f e r e n c e .  

The major f i nd ings  of  t h i s  p re sen t  s tudy  de r ive  from t h e  above hypothe- 

s e s  and were b r i e f l y  a s  fol lows:  

1. Teachers with d i f f e r e n t  demographic and personal  c h a r a c t e r i s t i c s  

and who teach i n  d i f f e r e n t  socio-economic s e t t i n g s  apparent ly  perce ive  adminis- 

t r a t i v e  r o l e  behaviour  with cons iderable  s i m i l a r i t y .  

2. The behavioural  v i g n e t t e s  u t i l i z e d  i n  t h i s  p re sen t  s tudy  d i d  n o t  

always measure t h e  s p e c i f i c  behaviours they were intended t o  measure. 

One of  t h e  major implicatons f o r  f u t u r e  research  must be t h e  use o f  

c a r e f u l l y  v a l i d a t e d  ins t ruments  coupled with a n a l y t i c a l  techniques t h a t  a r e  

commensurate with t h e  complexity o f  t h e  s o c i a l  phenomena i n v e s t i g a t e d  i n  t h i s  

s tudy.  One o f  t h e  major imp l i ca t ions  f o r  admin i s t r a t i ve  behaviour r e l a t e s  t o  

t h e  apparent  broad t eache r  acceptance of h i s  a c t i o n s  provided he is  t a c t f u l ,  

s e n s i t i v e ,  and perce ived  a s  competent. I t  would appear t h a t  t h e  p r i n c i p a l  may 

f e e l  conf ident  t h a t  h i s  superv isory  r e s p o n s i b i l i t y  v i s - a - v i s  t eache r s  w i l l  be  

respec ted  if he complies with the  above c r i t e r i a .  
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Chapter 1 

THE PROBLEM 

BACKGROUND OF THE PROBLEM 

The ex i s t ence  o f  t eache r -p r inc ipa l  c o n f l i c t  has  been t h e  s u b j e c t  of 

cons iderable  research  d iscuss ion . '  A r e c u r r e n t  theme i n  much o f  t h e  educa- 

t i o n a l  l i t e r a t u r e  over  t h e  p a s t  decade has been the  growth of  t h i s  c o n f l i c t  

a s  a r e s u l t  o f  r i s i n g  t eache r  p r o f e s s i o n a l i r a t i o n . Z  W. S. Simpkins and 

D. F r iesen ,  r e p o r t i n g  t h e  r e s u l t s  of research  i n  Alber ta ,  s t a t e  t h a t  

According t o  expressed p re fe rences ,  t h e r e  appears  t o  be a growing 
d e s i r e  f o r  t eache r s  t o  ob ta in  power on an  ind iv idua l  b a s i s  n o t  on ly  over  
classroom t a s k s  b u t  a l s o  over  those t a s k s  which d i r e c t l y  i n f luence  . . . 
[such] ma t t e r s  a s  textbooks,  i n s t r u c t i o n a l  m a t e r i a l s ,  and curr iculum 
con ten t .  I n  a d d i t i o n ,  t h e  teachers  a s  members of  t h e  group would e x e r t  
i n f luence  and decide on o rgan iza t iona l  arrangements t h a t  r e l a t e  d i r e c t l y  
t o  s t a f f  and s tuden t  behaviour .  As a group, t eache r s  would extend t h e i r  
decision-making r o l e  i n  t h e  school .  Thus the  t eache r s1  t a r g e t  i n  t h e i r  
p ro fe s s iona l  a s p i r a t i o n s  appears a t  t h e  minimum t o  be t h e  r i g h t  t o  i n d i -  
v idua l  l y  decide on ma t t e r s  c l o s e l y  r e l a t e d  t o  t h e i r  work. 

1 
Charles  E .  Bidwell,  "The Administrat ive Role and S a t i s f a c t i o n  i n  

Teaching," Journa l  of  Educat ional  Sociology, No. 29 (September, 1955),  pp. 41 - 
47; Merton V .  Campbell, "Teacher-Principal Agreement on t h e  Teacher Role," 
Adminis t ra tor ' s  Notebook, VII,  No. 6 (February, 1959); Francis  S. Chase and 
Egon G. Guba, "Administrat ive Roles and Behavior," Review of  Educat ional  
Research, XXV, No. 4 (October,  1955) pp. 291 - 298; J .  W .  Getze ls  and E .  G .  Guba, 
"The S t r u c t u r e  of  Roles and Role Conf l i c t  i n  t h e  Teaching S i t u a t i o n , "  Jou rna l  
of  Educat ional  Sociology,  XXIX (September, 1955),  pp. 30 - 40. 

' ~ i  l l a r d  R .  Lane, Ronald C .  Corwin, and William C .  Monahan, "Profess iona l  
Persons i n  Pub l i c  Organizat ions,"  Foundations of Educat ional  Administrat ion:  A 
Behavioral Analysis (New York: MacMillan Publ i sh ing  Co., I n c . ,  1967),  pp. 411 
421; L. H. Morin, "Role Percept ion and P r inc ipa l s , l l  The Canadian Adminis t ra tor ,  
IV, No. 5 (February, 1965) , pp. 13 - 20 ; Llewelyn G .  Parsons, "Teachers 
Percept ions of Supervisory ~ f f e c t i v e n e s s  ," The Canadian Administrator ,  XI, 
No. 2 (November, 1971), p .  100. 

3 ~ .  S. Simpkins and D. F r iesen ,  "Discre t ionary  Powers o f  Classroom 
Teachers," The Canadian Adminis t ra tor ,  IX, No. 8 (Department o f  Educational 
Administrat ion,  The Univers i ty  o f  Alber ta ,  May, l97O), p .  38. 



I f  t h e  c la ims  i l l u s t r a t e d  i n  t h e  Simpkins and Fr iesen  quote  a r e  accu- 

r a t e ,  t h e  r i s e  o f  t eache r  p r o f e s s i o n a l i z a t i o n  must be seen  a s  an in f luence  

which i s  narrowing t h e  zone o f  p r i n c i p a l  a u t h o r i t y  and n e c e s s i t a t i n g  a  r e d e f i -  

n i t i o n  o f  t h e  p r i n c i p a l ' s  r o l e ,  even i n  a r e a s  t h a t  were p rev ious ly  considered 

e n t i r e l y  w i th in  t h e  p r i n c i p a l ' s  realm. 

A cons ide ra t ion  o f  a r e a s  of t eache r -p r inc ipa l  a u t h o r i t y  found some 

f u r t h e r  e x p l i c a t i o n  i n  t h e  wr i t i ngs  of Dan C. L o r t i e  who s t a t e d :  

Research is needed t o  c l a r i f y  zoning wi th in  t h e  school  system h i e r -  
archy.  In t h e  case  of  p r i n c i p a l - t e a c h e r  r e l a t i o n s h i p ,  f o r  example, we 
would expect  t h a t  while  mat te rs  of compliance with record-keeping would 
f a l l  i n t o  t h e  p r i n c i p a l ' s  zone of  in f luence ,  i n - c l a s s  a f f a i r s  (eg: t h e  
s p e c i f i c s  o f  a  p a r t i c u l a r  c l a s s )  would f a l l  wi th in  t h e  t e a c h e r ' s  t e r r i t o r y .  

Conf l i c t  would then  a r i s e ,  i n  zones where hegemony i s  unc lea r .  The 
a u t h o r ' s  observa t ions  o f  t eache r s  and school  admin i s t r a to r s  sugges t  t h a t  
t h e  cha in  of  l inkages  i s  zoned so  t h a t  execut ive  dominance i s  c l e a r  ove r  
"adminis t ra t ive"  ma t t e r s  b u t  muted i n  " in s t ruc t iona l "  a r e a s .  

I t  appears  t h a t  dec is ion  a r e a s  a r e  sub jec t ed  t o  d i f f e r e n t i a l  d e f i n i -  
t i o n ,  and t h a t  "var iab le  zoning" e x i s t s  i n  which, w i th in  t h e  same dyad, 
i n i t i a t o r y  power v a r i e s  by t o p i c .  (One th inks  of  marriage i n  which t h e  
husband has hegemony over  some i s s u e s ,  t h e  wife  over  o t h e r s  and d i scuss ion ,  
o r  argument, a r i s e s  over  t h e  r e s t . )  4 

I t  would appear ,  t h e r e f o r e ,  t h a t  t h e  zone o f  t eache r  a u t h o r i t y  most 

r e a d i l y  d i s t i n g u i s h a b l e  should be t h a t  which incorpora tes  even t s  t h a t  a r e  con- 

s ide red  s t r i c t l y  classroom a f f a i r s .  S imi l a r ly ,  t he  zone of  p r i n c i p a l  a u t h o r i t y  

most r e a d i l y  d i s t i n g u i s h a b l e  should be t h a t  which inco rpora t e s  events  t h a t  a r e  

considered s t r i c t l y  admin i s t r a t i ve  in  n a t u r e .  

Chester  I .  Barnard def ined  t h e  term "author i ty"  a s  I f .  . . a  r e l a t i o n s h i p  

which [is] incomplete un le s s  it i s  accepted by i t s  sub jec t  ."' H. D. Hemphill, 

u t i l i z i n g  the  same concept of  a u t h o r i t y ,  def ined  i t  a s  'I. . . t h e  i n t r i n s i c  accep- 

4 ~ a n  C .  Lo r t i e ,  "The Balance of  Control  and Autonomy i n  Elementary 
School Teaching," The Semi-Professions and Thei r  Organizat ion,  ed. Amitai 
E tz ioni  (New York: Free P res s ,  1969) , p .  13. 

'~dward B.  Smith, "Chester Barnard 's  Concept o f  Authori ty ,"  Educat ional  
Administrat ion Quar t e r ly ,  11,  No. 1 (Winter, 1975),  pp. 21 - 37. 



tance of power."6 The key word i s  acceptance. Having c e r t a i n  expec ta t ions  

f o r  p a r t i c u l a r  r o l e s  impl ies ,  t h e r e f o r e ,  some r ecogn i t i on  by o t h e r s  o f  l e g i -  

t ima te  a r e a s  o f  a u t h o r i t y .  In  o t h e r  words, it would appear  t h a t  r o l e  occu- 

pan t s  a r e  gran ted  by o t h e r s ,  i n  var ious  ways, c e r t a i n  a r e a s  o f  a u t h o r i t y  

which a r e  more o r  l e s s  def ined  o r  p re sc r ibed .  

The w r i t i n g s  o f  Dan C. Lo r t i e  proved i n f l u e n t i a l  i n  a  r e l evan t  d i s s e r -  

t a t i o n  completed a t  t h e  Univers i ty  o f  Chicago by Reni-Zoe Zivin i n  1973. The 

Zivin research  examined t eache r  "sentiments" concerning t h e  r o l e  o f  t h e  elemen- 

t a r y  p r i n c i p a l .  Se r ious ly  ques t ion ing  t h e  claims o f  r ecen t  w r i t e r s  who saw 

t eache r s  a s  viewing t h e  r o l e  o f  t h e  p r i n c i p a l  i n  " . . . succes s ive ly  more r e s t r i c -  

t i v e  terms" a s  a  r e s u l t  o f  r i s i n g  p r o f e s s i o n a l i z a t i o n ,  Zivin chose t o  i n v e s t i -  

ga t e  t h e  v a l i d i t y  of  t hese  claims,  s i n c e  they were, Zivin suggested,  ". . . thus  

f a r  l a r g e l y  unsubs t an t i a t ed  by research.*18 The s t a t e d  purpose of  t h e  Zivin 

s tudy was ". . . t o  i n v e s t i g a t e  t eache r  sentiment concerning t h e  r o l e  o f  t he  

elementary p r i n c i p a l  by asking s e l e c t e d  t eache r s  how acceptable  they would 

f i n d  a  range o f  hypo the t i ca l  p r i n c i p a l  behaviors."' I t  seemed reasonable t o  

t h i s  p re sen t  r e sea rche r ,  t h a t  any i n v e s t i g a t i o n  o f  changing p r i n c i p a l  r o l e s ,  

r e s u l t i n g  d i r e c t l y  from t eache r  demands f o r  expanded p ro fe s s iona l  r e s p o n s i b i l i t y ,  

should be concerned wi th  t h e  opinions of  t eache r s  i n  t h i s  regard .  

Zivin had i n i t i a t e d  h e r  i n v e s t i g a t i o n  o f  t eache r  opin ions  regarding 

var ious  types o f  p r i n c i p a l  r o l e  behaviour with c e r t a i n  important  expec ta t ions  

f o r  t h e  research  i n  mind. The major p o s t u l a t e  o f  t h e  Zivin s tudy was a s  

6 ~ .  David Hemphill, "What i s  Leadership," The Canadian Administrator ,  
VIII,, No. 2 (November, 1968) , p .  5 .  

' I ~ e n i - ~ o e  Zivin,  T h e  Accep tab i l i t y  t o  Elementary Teachers o f  a  S e t  
of Hypothet ical  P r i n c i p a l  Behaviours" (unpublished Ph.D d i s s e r t a t i o n ,  Department 
o f  Educational Administrat ion,  Univers i ty  o f  Chicago, 1973), pp. 2 - 4 .  

8 ~ i v i n ,  pp. 2 - 4 .  ' ~ i v i n ,  p .  1. 



follows : 

. . . t h a t  i f  t h e  s e l e c t e d  p o s s i b l e  p r i n c i p a l  func t ions  were arranged i n  
t h e  o r d e r  of t h e i r  a c c e p t a b i l i t y  t o  each teacher ,  t h e r e  would be some 
func t ions  which would be h igh ly  acceptab le  t o  t h e  t e a c h e r ,  another  group 
t h a t  would be h igh ly  unacceptable ,  and one more group(s)  i n d i c a t i n g  varying 
degrees of a c c e p t a b i l i t y  between t h e  two extreme ca t egor i e s .  10 

In  o t h e r  words, Zivin hoped t o  s e e  i n  an a n a l y s i s  o f  t eache r  responses 

t o  a s e t  o f  hypo the t i ca l  p r i n c i p a l  behaviours ,  c e r t a i n  p a t t e r n s  of  response 

emerge t h a t  would h e l p  t o  c l a r i f y  how reachers  f e l t  about  s p e c i f i c  behaviours .  

With cons iderable  cons is tency  , t e ache r s  were expected t o  f i n d  some o f  t h e  

p r i n c i p a l  behaviours  acceptab le  and o t h e r s  unacceptable .  

Zivin had i d e n t i f i e d ,  through an examination o f  t h e  l i t e r a t u r e ,  var ious  

types o f  ca t egor i e s  o f  behaviour t h a t  might be considered acceptab le  o r  unac- 

cep tab le  t o  teachers .  U t i l i z i n g  t h i s  information,  Zivin cons t ruc t ed  a s e t  o f  

hypo the t i ca l  p r i n c i p a l  behaviours thought t o  be r e p r e s e n t a t i v e  o f  t hese  va r ious  

ca t egor i e s .  I t  was a major goal  o f  t h e  Zivin s tudy ,  t h e r e f o r e ,  t o  

. . .  a t tempt  t o  a s se s s  t h e  r e l a t i o n s h i p  between t eache r  a c c e p t a b i l i t y  
responses and types o f  p r i n c i p a l  behaviors  i n  o r d e r  t o  be a b l e  t o  formulate  
a p a r t i a l  d e f i n i t i o n  of t h e  r o l e  o f  t h e  elementary p r i n c i p a l ,  recognizing 
t h e  elementary t eache r  a s  a s i g n i f i c a n t  r o l e  d e f i n e r ,  one whose acceptance 
o r  r e j e c t i o n  o f  p r i n c i p a l  behavior  is  an u l t i m a t e  c o n s t r a i n t  upon p r i n c i p a l  
a c t i o n .  11 

DEFINITION OF THE PROBLEM 

Though Zivin i n v e s t i g a t e d  t h e  "sent imentst t  of teachers  regard ing  t h e  

r o l e  of  t h e  elementary p r i n c i p a l  with c l e a r  expec ta t ions  i n  mind, t h e  r e s u l t s  

of  h e r  s tudy  were thought  t o  be poss ib ly  lacking  i n  g e n e r a l i z a b i l i t y  because 

of  t h e  na tu re  of  h e r  sample and inconclus ive  i n  a number of  a r eas  because o f  

methodological l i m i t a t i o n s .  For example, Zivin makes such s ta tements  a s  t h e  

fol lowing i n  h e r  concluding chap te r :  

1•‹zivin,  pp. 5 - 6 .  



... it is  not  known t o  what degree teacher  expectat ions f o r  p r inc ipa l  
behavior as expressed i n  t h e  present  study were a r t i f a c t s  of  teacher 
experiences wi th in  t h i s  p a r t i c u l a r  d i s t r i c t  s e t t i n g .  l2 

Due t o  l imi ta t ions  i n  t h e  sample u t i l i z e d ,  i n s i g h t s  gained from t h e  
present  study regarding t h e  a c c e p t a b i l i t y  t o  teachers  of  proposed p r inc ipa l  
behaviors may n o t  be  genera l izable  t o  o t h e r  groups o f  teachers .  l3  

... t he  influence of item wording on p a r t i c i p a n t s '  response was not 
inves t iga ted .  14 

The degree t o  which t h e  p a r t i c u l a r  p r inc ipa l  behaviors described i n  
the  items could be considered representa t ive  of  t h e  behavioral a reas  re-  
mains a  mat ter  o f  i n t e r p r e t a t i o n .  l5 

The above l imi ta t ions  were c e n t r a l l y  important t o  t h i s  present  re-  

search.  

STATEMENT OF PURPOSE 

I t  was the  purpose of the  present  study t o  r e p l i c a t e  Zivin 's  doctora l  

research i n  a  d e l i b e r a t e  attempt t o  overcome some of i t s  more c r i t i c a l  l i m i -  

t a t i o n s .  This researcher  sought t o  t e s t  and possibly extend t h e  research 

f indings o f  t h e  Zivin d i s s e r t a t i o n .  S p e c i f i c a l l y ,  r e p l i c a t i o n  included the  

u t i l i z a t i o n  of  Zivin ' s  s e t  of hypothetical  p r inc ipa l  behaviours and the  same 

interview protocol .  The u t i l i z a t i o n  of  a  l a rge r  and f a r  more d iverse  sample 

population than t h e  Zivin study f a c i l i t a t e d  an assessment of  t h e  o r i g i n a l  

f indings as t o  t h e i r  g e n e r a l i z a b i l i t y  t o  o t h e r  s e t t i n g s .  The present  work 

included an ana lys i s  of teacher reasons f o r  response, t h e  use of n-way analyses 

of variance,  and the use o f  f a c t o r  a n a l y t i c  techniques. 

THE THEORETICAL FRAMEWORK 

This inves t iga t ion  of teacher perceptions f o r  appropr ia te  r o l e  behaviour 



of t h e  p r i n c i p a l  i s  conceptual ized wi th in  t h e  t h e o r e t i c a l  framework o f  genera l  

systems and r o l e  theory .  Katz and Kahn, who have been c r e d i t e d  with in f luenc ing  

much o f  t h e  r ecen t  s h i f t  i n  o rgan iza t iona l  theory  towards systems concepts ,  

s t a t e  t h a t  ". . .systems theory  i s  b a s i c a l l y  concerned with problems of r e l a t i o n -  

s h i p s  of s t r u c t u r e s  and inter-dependencies ,  r a t h e r  t han  wi th  t h e  cons t an t  

a t t r i b u t e s  o f  ob jec t s  ."16 Within t h i s  framework, t h e  elementary school  is seen 

a s  a system of  r e l a t i o n s h i p s  and interdependencies  t h a t  ach ieve  t h e i r  charac- 

t e r i s t i c  s t r u c t u r e  from t h e  ways i n  which t h e  sub-systems and supra  systems 

i n t e r a c t  wi th  one another .  Such is  t h e  interdependency of t h e  c o n s t i t u e n t  

p a r t s  of systems t h a t  one p a r t  cannot be a f f e c t e d  without  t h a t  a f f e c t i n g  o t h e r  

r e l a t e d  p a r t s  and indeed t h e  whole s t r u c t u r e .  Systems concepts ,  t h e r e f o r e ,  

tended t o  r e l e a s e  o rgan iza t iona l  thought from t h e  conf ines  of  t h e  more r i g i d  

s t r u c t u r a l  pe r spec t ives  by conceiving o f  formal o rgan iza t ions  a s  open systems 

s u b j e c t  t o  t h e  inf luence  o f  both i n t e r n a l  and e x t e r n a l  f o r c e s .  

Schools ,  a s  open systems, a r e  made up of  i nd iv idua l s ,  each holding 

p a r t i c u l a r  p o s i t i o n s  o r  r o l e s  wi th in  t h e  organiza t ion .  Sergiovanni and Carver 

d e f i n e  r o l e  a s  " . . . t h e  images he ld  f o r  an i n d i v i d u a l ' s  r e l a t i o n a l  behaviour 

when he i s  ope ra t ing  i n  a p a r t i c u l a r  posi t ion."17 Every i n s t i t u t i o n  o r  organi -  

za t ion  e s t a b l i s h e s  c e r t a i n  r o l e s  and t h e  persons occupying t h e  r o l e s  have t h e i r  

p o s i t i o n s  very l a r g e l y  def ined  f o r  them i n e n n s  of  t he  expec ta t ions  t h a t  o t h e r s  

hold f o r  t hese  r o l e s .  In  o t h e r  words, t h e  r o l e  occupant 's  behaviour on t h e  job 

i s  inf luenced  by what o t h e r s  expect him t o  be doing. Because every r o l e  occu- 

pan t  has i n t e r a c t i o n  with a number of r o l e  occupants ,  r o l e  d e f i n i t i o n  always 

1 6 ~ a n i e l  Kat i and Robert L. Kahn, "Organizations and t h e  System concept'," 
The Psychology of  Organizat ions (New York: John Wiley and Sons, Inc . ,  1966). 

17Thomas J.  Sergiovanni and Fred D. Carver,  The New School Executive: A 
Theory of Administrat ion (New York: Dodd, Mead, & Company, 1975),  pp. 178 - 179. 



7 

involves more than one individual .  Sergiovanni and Carver suggest t h a t  i f  

('...we could i s o l a t e  f o r  any p a r t i c u l a r  r o l e  a l l  the  o t h e r  r o l e s  with which 

there  a r e  r e l a t ionsh ips  [we could have a]  family of roles" o r  what has  been 

termed as the  r o l e  s e t  f o r  a p a r t i c u l a r  r o l e  occupant.18 S imi la r ly ,  Schmuck, 

Runkel, Saturen,  Mar te l l ,  and Derr s t a t e  t h a t  " . . . i t  i s  poss ib le  t o  understand 

much o f  an ind iv idua l ' s  behavior i n  an organizat ion by understanding h i s  r o l e  

r e l a t ionsh ips  with o thers  ." 19 

From t h i s  perspect ive ,  therefore ,  the  r o l e  of  the  school adminis t ra tor  

and h i s  adminis t ra t ive  behaviour cannot be completely understood i f  the  essen- 

t i a l  complementary na tu re  of r o l e s  i s  neglected,  f o r  t h e  behaviour o f  the  

adminis t ra t ion  must be seen i n  r e l a t i o n  t o  t h e  r o l e  expectat ions of o the r s  with 

whom he is i n  d a i l y ,  o r  a t  l e a s t  frequent contac t .  Role expectat ions were 

defined i n  Sergiovanni and Carver from Gross, Mason, and McEachern a s  ". . .an 

evaluat ive  standard appl ied  t o  an incumbent of a posi t ion."20 Thus teacher  

expectat ions f o r  the  r o l e  behaviour of t h e  p r inc ipa l  can be seen a s  evaluat ive  

judgments of  a r e l a t i o n a l  na ture .  

Confl ict  can a r i s e  between teachers and p r inc ipa l s  when t h e i r  mutual 

r o l e  expectat ions i n  c e r t a i n  a reas  a r e  no longer congruent. Chester I .  Barnard 

conceived of  c o n f l i c t  a r i s i n g  when a h ie ra rch ica l  super ior  moved ou t s ide  of  a 

subordinate 's  "zone of indi f ference  ." Zivin considered Barnard's zone o f  

ind i f fe rence  and Herbert A. Simon's zone of acceptance concepts as  synonymous 

and defined t h e  term from Simon as  " . . . a n  a rea  of acceptance i n  behavior 

18sergiovanni and Carver, pp. 178 - 179. 

191(ichard A .  Schmuck and o t h e r s ,  Handbook of Organi r a t i o n  Development 
' 

i n  Schools (Palo Alto: Mayfield Publishing Company, l972),  p. 139. 

' '~eal  Gross, Ward Mason, and Alexander McEachern, Explorations i n  
Role Analysis (New York: John Wiley, 1958), p .  58, c i t e d  by Sergiovanni and 
Carver, p. 178. 
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wi th in  which t h e  subord ina te  i s  w i l l i n g  t o  accept  t h e  dec i s ions  made f o r  him 

by h i s  superior."21 A s  mentioned, r i s i n g  t eache r  p r o f e s s i o n a l i z a t i o n  was seen 

by much o f  t he  l i t e r a t u r e  a s  a fo rce  which was narrowing t h e  a r e a  o f  t eache r  

acceptance o f  t h e  p r i n c i p a l ' s  au tho r i ty .  An i n v e s t i g a t i o n  o f  t h e  expec ta t ions  

t h a t  t eache r s  p r e s e n t l y  hold  f o r  t h e  r o l e  behaviour  o f  t h e  p r i n c i p a l  was seen 

by t h i s  p r e s e n t  w r i t e r ,  t h e r e f o r e ,  no t  only a s  a means o f  c l a r i f y i n g  t e a c h e r  

expec ta t ions  i n  r e l a t i o n  t o  s p e c i f i c  p r i n c i p a l  behaviours ,  b u t  a l s o  a s  a means 

o f  i d e n t i f y i n g  a l i t t l e  more p r e c i s e l y  e x i s t i n g  zones o f  t eache r  i n d i f f e r e n c e .  

Teacher acceptance o r  r e j e c t i o n  of  s p e c i f i c  p r i n c i p a l  behaviours  was 

meant t o  be r e l a t e d  i n  t h e  Zivin design t o  t h e  acceptance o r  r e j e c t i o n  of  

broader  a r eas  of  p r i n c i p a l  behaviour.  The emergence o f  c e r t a i n  p a t t e r n s  o f  

t eache r  response i n  r e 1  a t i o n  t o  a s e t  of demographic and personal  c h a r a c t e r i s -  

t i c  v a r i a b l e s  was an expec ta t ion  of  t h e  Zivin research .  I f  d i s t i n c t  p a t t e r n s  

o f  response occurred,  then some de l inea t ion  o f  t eache r  zones o f  i n d i f f e r e n c e  

might be at tempted.  A major assumption of t h i s  p re sen t  s tudy  i s  t h a t  t eache r  

percept ions  o f  t h e i r  r o l e  can be very l a rge ly  determined through an examination 

of t h e  expec ta t ions  they hold f o r  t h e  r o l e  behaviours o f  o t h e r s .  This would 

be p a r t i c u l a r l y  t r u e  i n  r e l a t i o n  t o  t eache r  expec ta t ions  f o r  t h e  p r i n c i p a l ' s  

r o l e  s i n c e  t eache r s  and p r i n c i p a l s  a r e  very important members of  each o t h e r s 1  

r o l e  s e t .  

'ME HYPOTHESES 

The major hypotheses of t h i s  p re sen t  research  were generated wi th in  t h e  

genera l  sys  tems framework t h a t  was b r i e f l y  sumrnari zed above. Thus t h e  hypothe- 

" ~ h e s t e r  I .  Barnard, The Functions o f  t h e  Executive, 30th Anniversary 
e d i t i o n  (Cambridge: Harvard Univers i ty  P re s s ,  1968),  p .  167; Herbert  A. Simon, 
Adminis t ra t ive  Behavior (New York: Free P res s ,  1957), p .  133, c i t e d  by Zivin,  
pp. 29 - 30. 



s e s  were designed t o  i n v e s t i g a t e  r e l a t i o n s h i p s  between t h e  i n t e r a c t i v e  elements 

of an open system. Hypotheses were t h e r e f o r e  r e l a t e d  t o  theory b u t  grew ou t  

of an examination o f  r e sea rch  and t h e  a n a l y t i c a l  concerns of  t h i s  p re sen t  s tudy.  

A b a s i c  assumption o f  much of t h e  l i t e r a t u r e  appeared t o  be t h a t  r i s i n g  t eache r  

p r o f e s s i o n a l i z a t i o n  must i n e v i t a b l y  genera te  t eache r -p r inc ipa l  c o n f l i c t  f o r  

t h e  process  o f  p r o f e s s i o n a l i z a t i o n  was conceived o f  a s  being i n  d i r e c t  opposi- 
/ 

t i o n  t o  t h e  bu reauc ra t i c  requirements of admin i s t r a t i ve  superv is ion .  Since 

one o f  t h e  d i s t i ngu i sh ing  c h a r a c t e r i s t i c s  o f  p r o f e s s i o n a l i z a t i o n  is  con t ro l  

over  c e r t a i n  a r e a s  o f  recognized e x p e r t i s e ,  i t  was argued t h a t  i n  o r d e r  t o  

f a c i l i t a t e  t h e  t eache r s '  p ro fe s s iona l  a s p i r a t i o n s ,  t h e  superv isory  r o l e  o f  

the  p r i n c i p a l  would be s u b j e c t  t o  i nc reas ing  l i m i t a t i o n s .  Thus t e ache r s  were 

seen a s  a c t i v e l y  encroaching upon t h e  r o l e  o f  t he  p r i n c i p a l  i n  an e f f o r t  t o  

i nc rease  t h e i r  c o n t r o l  over  t h e  a reas  t h a t  they  considered t e a c h e r  a r eas  of  

e x p e r t i s e .  

One o f  t h e  fundamental conclusions of  t h e  Zivin research  was that- 

... t e ache r  responses i nd ica t ed  no support  f o r  t h e  p o s i t i o n  o f  those  
contemporary au tho r s  who s t a t e  t h a t  forces  o f  t eache r  s p e c i a l i z a t i o n ,  
t eache r  p r o f e s s i o n a l i z a t i o n ,  and t eache r  mi l i t ancy  have merged i n  t h e  
c o l l e c t i v e  ' t e a c h e r  psyche' towards r e d e f i n i t i o n  of  t h e  t eache r -p r inc ipa l  
r e l a t i o n s h i p  i n  terms o f  t h e  t eache r  a s  s p e c i a l i s t - p r o f e s s i o n a l  and t h e  
p r i n c i p a l  as gene ra l i s t - admin i s t r a to r .  2 2 

This  p re sen t  s tudy  sought t o  t e s t  t h e  accuracy o f  t h i s  p a r t i c u l a r  

f i nd ing  i n  ano the r  s e t t i n g ,  u t i l i z i n g  the  same instrument  bu t  a t  t h e  same time 

a t tempt ing  through t h e  research  design and a n a l y s i s  t o  overcome some o f  t h e  

l i m i t a t i o n s  o f  t h e  o r i g i n a l  s tudy by Zivin.  

I t  was assumed t h a t  demographic and s i t u a t i o n a l  d i f f e r e n c e s  t h a t  e x i s t e d  

between Z iv in ' s  s tudy  and t h i s  p re sen t  research  might produce some measurably 

d i f f e r e n t  t eache r  percept ions  o f  t h e  a c c e p t a b i l i t y  of  t h e  hypo the t i ca l  p r i n c i p a l  
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behaviours.  I m p l i c i t  i n  t h i s  assumption i s  t h a t  s i t u a t i o n a l  and personal  

f a c t o r s  can a f f e c t  t h e  a t t r i b u t e s  of i nd iv idua l s  i n  r e l a t i o n  t o  t h e i r  r o l e  

expec ta t ions .  According t o  Dan C. Lo r t i e ,  "Basic demographic and personal  

c h a r a c t e r i s t i c  v a r i a b l e s  have proved time and time again  i n  survey research  

2 3 
t o  account f o r  l a r g e  propor t ions  o f  a t t i t u d i n a l  var iance .? '  Consequently, 

t h e  f i r s t  hypothes is ,  s t a t e d  i n  t h e  n u l l  form i s  : 

Hypothesis 1. Differences i n  t eache r  demographic and personal  va- 

r i a b l e s  w i l l  n o t  be r e l a t e d  t o  t eache r  acceptance o r  r e j e c t i o n  o f  s p e c i f i c  

admin i s t r a t i ve  r o l e  behaviours .  

Closely r e l a t e d  t o  t h e  above p r e d i c t i o n  was one t h a t  was a s soc i a t ed  

with community s e t t i n g  d i f f e r ences  between schools  i n  which t h e  t eache r  p a r t i -  

c i p a n t s  taught .  The p re sen t  s tudy u t i l i z e d  a l a r g e r  and socio-economically 

more d ive r se  school  d i s t r i c t  than t h e  one sampled by Ziv in .  Based upon t h e s e  

s i t u a t i o n a l  d i f f e r e n c e s ,  t h e  second n u l l  hypothesis  is :  

Hypothesis 2 .  Differences i n  t h e  socio-economic s t a t u s  o f  t h e  school  

community i n  which the  t eache r  teaches w i l l  no t  be r e l a t e d  t o  t eache r  accep- 

tance  o r  r e j e c t i o n  of  s p e c i f i c  admin i s t r a t i ve  r o l e  behaviours.  

One of t he  f i r s t  expec ta t ions  of  t h e  Zivin s tudy  was t h a t  through an 

a n a l y s i s  of t h e  acceptance and r e j e c t i o n  responses t h a t  t eache r s  gave t o  a s e t  

of hypo the t i ca l  p r i n c i p a l  behaviours ,  i d e n t i f i a b l e  p a t t e r n s  o f  response would 

emerge such t h a t  t h e  s p e c i f i c  types of  p r i n c i p a l  behaviour t h a t  t eache r s  

gene ra l ly  found accep tab le  o r  unacceptable  could be i d e n t i f i e d .  I t  was an 

assumption of  t h i s  p re sen t  w r i t e r  t h a t  c l e a r  p a t t e r n s  of  t eache r  response were 

2 3 ~ a n  C. Lo r t i e .  "Observations on Teaching as  Work." Second Handbook 
L. 

of Research on ~ e a c h i n ~ ;  ed. R.M. W .  Travers  (Chicago :  and-~c~al ly College 
Publishing Co., 1973),  p .  490. 
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not l i k e l y  t o  emerge i f  t h e  behavioural items u t i l i z e d  d id  not always assess  

what they were intended t o  assess .  In o t h e r  words, i t  was assumed t h a t  o ther  

elements within t h e  item wording besides the  s p e c i f i c  behaviours described 

were sometimes important determinants of t h e  t eacher ' s  response t o  t h e  beha- 

v ioura l  v igne t t e s .  The individual  response items o r  behavioural v ignet tes  

had been designed t o  be representa t ive  o f  ca tegor ies  o r  broad areas  of pr in-  

c i p a l  behaviour t h a t  were thought t o  be acceptable o r  unacceptable t o  teachers .  

Zivin acknowledged, however, t h a t  the  representa t iveness  o f  t h e  items i n  each 

category ". . . remained a mat ter  of i n t e r p r e t a t i o n  . t t24  The above noted concerns 

about instrument v a l i d i t y  prompted t h e  formulation of  t h e  t h i r d  hypothesis.  

Hypothesis 3. Items of p r inc ipa l  behaviour a r e  representa t ive  o f  

s p e c i f i c  ca tegor ies  of  behaviour which i n  tu rn  a r e  r ep resen ta t ive  of Zivin 's  

hypothesized zones of teacher indi f ference  . 
The present  study hoped t o  see  i n  t h e  t e s t i n g  of  the  above hypotheses 

some i n s i g h t s  i n t o  the usefulness of  the  o r i g i n a l  instrument and genera l izabi -  

l i t y  of  Zivin 's  f indings .  



Chapter  2  

REVIEW OF RELATED RESEARCH 

The importance o f  l i t e r a t u r e  i n  t h e  development o f  t h i s  s t u d y ' s  re- 

search  d i r e c t i o n s  has  had b r i e f  cons ide ra t i on  i n  t h e  i n t r o d u c t o r y  chapter .  A 

d i s cus s ion  of  t h e  t h e o r e t i c a l  framework upon which j u s t i f i c a t i o n  f o r  t h i s  

p r e sen t  s t udy  must rest and a  review o f  t h e  p e r t i n e n t  l i t e r a t u r e  is  t h e  con- 

cern o f  t h i s  chap te r .  S ince  t h i s  s tudy  r e p l i c a t e s  and seeks  t o  extend ano the r  

s tudy ,  i t  i s  e s s e n t i a l  t h a t  cons ide ra t i on  o f  t h e  t h e o r e t i c a l  o r i e n t a t i o n  o f  

t h e  o r i g i n a l  research  form a  p a r t  o f  t h i s  d i s cus s ion .  

'ME FORMAL ORGAN I  ZATION 

Two d e f i n i t i o n s  o f  t h e  term formal o rgan iza t ion  were thought  by Zivin 

t o  be  p a r t i c u l a r l y  r e l e v a n t  t o  h e r  s tudy .  The f i r s t  d e f i n i t i o n  from Blau and 

S c o t t  d i s t i n g u i s h e d  formal o rgan iza t ions  a s  those  which had been I t .  . . fo rmal ly  

... o r  d e l i b e r a t e l y  . . .  e s t a b l i s h e d  f o r  t h e  e x p l i c i t  purpose o f  ach iev ing  c e r t a i n  

goa l s . t t 1  The second d e f i n i t i o n  c i t e d  by Zivin was from Barnard and viewed t h e  

fonnal  o rgan iza t ion  a s  " . . . a  system o f  consciously coord ina ted  a c t i v i t i e s  o r  

fo rces  of  two o r  more persons."  
2 

Zivin sugges ted  t h a t  c o n f l i c t i n g  expec t a t  ions  o f t e n  a r o s e  wi th in  t h e  

r o l e  r e l a t i o n s h i p s  i n  school  o rgan iza t ions  because o f  " . . . t h e  impact o f  com- 

p e t i n g  b u r e a u c r a t i c  and p r o f e s s i o n a l  o r g a n i z a t i o n a l  p r i n c i p l e s  [ f o r ]  each o f  

' pe t e r  M. Blau and W .  Richard S c o t t ,  Formal Organiza t ions :  A Compara- 
t i v e  Approach (San Francisco:  Chandler Publ i sh ing  Company, 1962) p .  27,  c i t e d  
by Zivin,  p .  13. 

' ~ a r n a r d ,  p .  81, c i t e d  by Zivin,  p.  14.  
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these  two o rgan iza t iona l  frameworks provides a  unique - set o f  c r i t e r i a  f o r  

3 
l eg i t ima t ing  o rgan iza t iona l  behavior." Zivin,  t h e r e f o r e ,  proceeded with a  

cons idera t ion  o f  t h e  elementary school ,  f i r s t  o f  a l l  a s  a  b u r e a u c r a t i c  organi-  

za t ion  and then  as a p ro fe s s iona l  organiza t ion ,  concluding h e r  d i scuss ion  with 

a simultaneous cons ide ra t ion  of  t h e  elementary school a s  both a  b u r e a u c r a t i c  

and a p r o f e s s i o n a l  o rgan iza t ion .  

I t  can be argued,  however, t h a t  schools  should n o t  be  simply conceived 

of  a s  o rgan iza t ions  made up of  some s o r t  o f  mixture o f  t hese  two o rgan iza t iona l  

types.  Robert Dreeben s t a t e s  t h a t  

While t h e  f a c t  remains t h a t  t h e  c h a r a c t e r  of  t eache r s1  work i n  t h e  
classroom i s  n o t  mainly determined through a  b u r e a u c r a t i c  appara tus ,  
c o n f l i c t s  with t h e  admin i s t r a t i on  develop t o  a  l a r g e  e x t e n t  from t h e  
ambiguous p o s i t i o n  of  teaching a s  an occupat ion - i t  i s  n o t  an autonomous 
p ro fe s s ion  nor is  i t  a bureaucra t ized  occupation ; t h e  p r e v a i l i n g  c o n f l i c t s  
f r equen t ly  develop between vaguely def ined  j u r i s d i c t i o n a l  l i n e s  s epa ra t ing  
t eache r s  and adrninis t rc- tors  . 4 

Ziv inf  s argument t h a t  schools  cannot be def ined  a s  e i t h e r  f u l l y  bureau- 

c r a t i c  o r  f u l l y  p ro fe s s iona l  o rgan iza t ions  i s  based upon a  cons idera t ion  o f  t h e  

c h a r a c t e r i s t i c s  o f  t h e  school organiza t ion  i n  terms of  f i xed  a t t r i b u t e s  t h a t  

a r e  i n  f a c t  d e s c r i p t i v e  o f  i d e a l  types .  Vollmer and Mills, i n  a  d i scuss ion  of 

t h e  term p r o f e s s i o n a l i z a t i o n  no te  t h a t  Max Weber was well  aware t h a t  " . . .no  

ind iv idua l  organiza t ion  i s  completely bu reauc ra t i c  o r  completely t r a d i t i o n a l  i n  

i ts  s t r u c t u r e  and behavior."' They f u r t h e r  argued t h a t  i t  i s  more use fu l  t o  ask 

t h e  ques t ion  ". ..how p ro fes s iona l i zed  i n  c e r t a i n  i d e n t i f i a b l e  r e spec t s f1  was a  

given organiza t ion  r a t h e r  than t o  ask whether an organiza t ion  could  be conceived 

4 ~ o b e r t  Dreeben, "The School a s  a  W ~ r k p l a c e , ~ ~  Second Handbook of  
Resea'rch on Teaching, ed. R .  M.  W .  Travers  (Chicago: Rand McNally College Publ.  
Co., 1973), p .  453. 

5 
Howard M .  Vollmer and Donald W .  M i l l s ,  e d s . ,  "The Concepts o f  

P ro fe s s iona l i za t ion , "  P ro fe s s iona l i za t ion  (Englewood C l i f f s :  P ren t i ce  H a l l ,  
Inc. ,  l966) ,  p .  1. 



of a s  e i t h e r  profess ional  o r  bureaucra t ic  f o r  i n  r e a l i t y  these types of occu- 

pa t ional  organiza t ion  did no t  e x i s t .  
6  

Profess ional iza t ion  i s  described by Vollmer and Mills as  an ongoing 

process o r  movement t h a t  can be seen as a f f e c t i n g  any organizat ion.  They 

s p e c i f i c a l l y  s t a t e  t h a t  

... it  seems more useful  t o  analyze and descr ibe  t h e  c h a r a c t e r i s t i c s  
of t h e  concept o f  'professionalizat ion ' ,  assuming t h a t  many, i f  not  a l l ,  
occupations may be placed somewhere on a continuum between the  ideal - type  
"profession" a t  one end and completely unorganized occupational ca tegor ies ,  
o r  llnon-professions ,'I a t  t he  o the r  end. Profess ional iza t ion  i s  a process,  
then, t h a t  may a f f e c t  any occupation t o  a  g r e a t e r  o r  l e s s e r  degree.' 

When considering,  the re fo re ,  t h e  na ture  of  the  organiza t ional  s t r u c t u r e  

of t h e  elementary school ,  it i s  useful  t o  think o f  i t  a s  involved a t  some l e v e l  

i n  t h e  process of p ro fess iona l i za t ion  f o r  then t h e  organizat ion can be more 

read i ly  perceived of as  an open system t h a t  is  moving i n  the  d i r e c t i o n  of more 

o r  l e s s  p ro fess iona l i za t ion  r a t h e r  than a s  a  s t r u c t u r e  possessing o r  not pos- 

sess ing  t h e  a t t r i b u t e s  of i d e a l  types.  

In the  language of idea l  types ,  bureaucra t ic  organizat ions a r e  seen a s  

those t h a t  a r e  charac ter ized  by such things as a  s t r u c t u r a l  h ie ra rch ica l  sys- 

tem, c l e a r l y  defined superior-subordinate r e s p o n s i b i l i t i e s ,  and p rec i se ly  

circumscribed decision making procedures. The profess ional  model on t h e  o t h e r  

hand i s  seen a s  one i n  which "...work i s  cont ro l led  by e t h i c a l  s tandards de te r -  

mined by colleagues i n  a  profess ional  associa t ion  ."' I t  has been assumed by 

many w r i t e r s  t h a t  because bureaucra t ic  and profess ional  occupational frame- 

works have t h e i r  own unique s e t  of  c r i t e r i a  f o r  legi t imat ing  organiza t ional  

%ollmer and Mi l l s ,  p .  v i i .  ' ~ o l l m e r  and Mills, p.  2 .  

' ~ o b e r t  G .  Owens, Organi r a t iona l  Behavior In Schools (Englewood C l i f f s  : 
Prentice-Hall ,  Inc . ,  1970) , p. 57.  

' ~ o l l m e r  and Mills, p .  265. 
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behaviour t h a t  they must, therefore,  be always competing o r  i n  c o n f l i c t  with 
1 

each o the r .  Vollmer and M i  11s s t a t e ,  however, t h a t  

Although c o n f l i c t s  between profess ionals  and bureaucrats  may be f r e -  
quent, they a r e  not  inev i t ab le .  Many profess ionals  apparently learn  t o  
l i v e  i n  complex organi zat ions [some becoming] l e s s  profess ional  and more 
bureaucra t ic  over time [while o thers  make use o f ]  adapta t ion  mechanisms 
[ tha t  allow them t o ]  l i v e  i n  more o r  l e s s  bureaucra t ic  environments and 
y e t  r e t a i n  t h e i r  profess ional  i n t e g r i t y  and independence. 10 

Doctors working i n  h o s p i t a l s  might be  seen a s  examples o f  the  above 

f o r  they a r e  q u i t e  able ,  within t h e  h o s p i t a l ' s  adminis t ra t ive  bureaucracy, t o  , 

r e t a i n  t h e i r  profess ional  autonomy. Though teachers a r e  no t  s i m i l a r l y  thought 

of as profess ionals  i n  t h e  sense t h a t  doctors  a re ,  they do exerc i se  considerable 

control  over the  teaching process. 

From t h e ' s o c i a l  systems perspective of  t h i s  present  research,  r o l e s  

a re  not conceived of a s  simply the  formal p resc r ip t ion  of  an organizat ion with 

regard t o  s p e c i f i c  p o s i t i o n s ,  bu t  a s  the  images he ld  by o the r s  f o r  an ind iv i -  

dua l ' s  r e l a t i o n a l  behaviour when he occupies a  p a r t i c u l a r  pos i t ion .  Further,  

the  school organizat ion i s  not  seen a s  a  system within which the  profess ional  

a sp i ra t ions  of teachers should necessar i ly  c o n f l i c t  with t h e  bureaucra t ic  r e s -  

p o n s i b i l i t i e s  o f  the  p r inc ipa l .  I t would appear t h a t  the  argument t h a t  r i s i n g  

teacher p ro fess iona l i za t ion  must inevi tably  c o n f l i c t  with the  bureaucra t ic  

r e s p o n s i b i l i t i e s  of t h e  adminis t ra t ion  could be based upon a f a l s e  premise. 

Zivin had argued t h a t  the re  was l i t t l e  ac tua l  research t o  s u b s t a n t i a t e  the  

claims of l i t e r a t u r e  with regard t o  the  "conf l i c tua l  nature1' o f  the  teacher-  

p r inc ipa l  r e l a t ionsh ip .  Thus an examination o f  teacher  expectat ions f o r  the  

r o l e  behaviour of t h e  p r inc ipa l  was thought by t h i s  present  researcher t o  be 

well s u i t e d  t o  t h e  task  of def in ing t h a t  r o l e  and the  r e l a t ionsh ip  t h a t  e x i s t s  

between r o l e  expectat ions and r o l e  behaviour. 

'O~ollmer and Mills, "Professionals  and Complex Organization," pp. 275 - 
276. 



In summary, p r o f e s s i o n a l s  and bureaucra ts  a r e  working toge the r  i n  

growing numbers i n  s o c i e t y  (doc tors  i n  h o s p i t a l s ,  lawyers i n  law f i rms)  and 

though t h i s  does n o t  sugges t  t h a t  r o l e  c o n f l i c t  i n  such s e t t i n g s  does no t  

e x i s t ,  r o l e  c o n f l i c t  should not  be considered a s  an i n e v i t a b l e  r e s u l t  o f  

bureaucra ts  and p ro fe s s iona l s  a t tempting t o  co -ex i s t .  

C o n f l i c t s  do appear t o  a r i s e ,  however, when t h e  admin i s t r a t i ve  respon- 

s i b i l i t i e s  of t h e  bureaucracy i n t r u d e  upon a reas  t h a t  p r o f e s s i o n a l s  w i th in  t h e  

organiza t ion  cons ider  exc lus ive ly  t h e i r  own. l1 In t h e  realm o f  teaching,  t h e r e  

is evidence t o  sugges t  t h a t  teachers  might wel l  cons ider  classroom a f f a i r s  t h e i r  

p ro fe s s iona l  concern, no t  t o  be in t ruded  upon by t h e  admin i s t r a t i ve  p e r s ~ n n e l .  

The reason f o r  t h i s  p o s s i b l e  o r i e n t a t i o n  has been suggested by L o r t i e :  

Since t h e  t e a c h e r ' s  rewards depend p r imar i ly  on what t akes  p l ace  i n  
t h e  classroom [because money rewards a r e  increased  by course t ak ing  and 
longevi ty and "h i e ra rch ica l "  rewards a r e  v i r t u a l l y  non-exis ten t  i n  teaching]  
she  can be r e l a t i v e l y  independent of  b e n e f i t s  c o n t r o l l e d  by a d m i n i s t r a t o r s  
and pee r s .  [This ,  t h e r e f o r e ,  ] a f f e c t s  h e r  r e l a t i o n s h i p  t o  t h e  p r i n c i p a l  
and co l leagues  [ f o r ]  ca r ing  l e s s  about school-wide than classroom a f f a i r s ,  
t he  t e a c h e r  is no t  r e l u c t a n t  t o  gran t  t he  p r i n c i p a l  c l e a r  hegemony over  
those ma t t e r s  which do not  bear  d i r e c t l y  upon h e r  teaching  a c t i v i t i e s .  The 
b a s i s  f o r  zoning dec i s ions  is  l a i d ;  t h e  p r i n c i p a l ' s  primary sphere  is t h e  
schoo l - a t - l a rge ,  t h e  t e a c h e r ' s  is t h e  classroom [ thus ]  t eache r s  have a 
s t a k e  i n  warding o f f  c o n t r o l s  which reduce t h e i r  op t ions  i n  t h e  s e l e c t i o n  
o f  working goa ls  and assessment procedures .  12  

Based on t h e  conception of  the school o rgan iza t ion  a s  one made up of 

t h e  c o n f l i c t i n g  elements o f  two opposing types  of occupat iona l  s t r u c t u r e s ,  

Zivin f e l t  it was v i t a l l y  important t o  h e r  s tudy  t h a t  t h e  " . . . c o n t r o l  o f  t h e  

o rgan iza t iona l  behaviors  of members can be i n t e r p r e t e d  wi th in  t h e  framework of 

[ these]  d ivergent  s t r u c t u r a l  p r i n c i p l e s . t t 1 3  In t h e  view of  t h i s  present  w r i t e r ,  

" ~ o l l m e r  and M i l l s ,  "Profess iona ls  and Complex Organizat ions ," pp. 265 - 
275. . 

1 2 ~ o r t i e ,  "The Balance of  Control  i n  Elementary School Teaching," pp. 
37 - 38.  



it appears  f a r  more use fu l  t o  view t h e  o rgan iza t iona l  
F 
i 
b r o l e  occupants w i t h i n  t h e  framework of systems theory 
t 
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behaviour of  var ious  

f o r  w i th in  t h i s  concep- 

t t u a l i z a t i o n ,  t h e  r e l a t i o n a l  na tu re  of r o l e s  i s  emphasized and n o t  t h e i r  sup- 
L 

\ 

posed s t r u c t u r a l  p o s i t i o n .  t 
The degree t o  which e i t h e r  t h e  employee s t a t u s  o r  t h e  p ro fe s s iona l  

s t a t u s  was emphasized wi th in  t h e  school  o rgan iza t ion  was seen by Zivin a s  

c r u c i a l  t o  t h e  o rgan iza t iona l  p o s i t i o n  o f  t h e  t eache r  and u l t i m a t e l y  t o  t h e  

t eache r ' s  a c t u a l  autonomy. Within t h i s  contex t ,  i f  t e ache r s  were t o  view, a s  

appropr ia te ,  a  super ior -subord ina te  t eache r -p r inc ipa l  r e l a t i o n s h i p ,  t hen  they  

must, according t o  Zivin,  acknowledge t h e  s u p e r i o r  competence o f  t h e  p r i n c i p a l  

f o r  t h e  super ior -subord ina te  r e l a t i o n s h i p  was seen  a s  being p red ica t ed  upon 

suchan acknowledgement and superv isory  behaviours f i n a l l y  l eg i t imized  by t h i s  

f a c t o r .  Zivin suggested t h a t  " . . . a l t e r n a t i v e l y ,  t h e  process  of  t eache r  pro- 

f e s s i o n a l i z a t i o n  could be seen  a s  an a t tempt  by t eache r s  t o  e s t a b l i s h  a  domain 

of recognized t eache r  expe r t i s e "  and t h a t  such a  domain would inc lude  a l l  mat- 

t e r s  r e l a t e d  t o  t he  ". . . core teaching  s i t ua t ion . "14  Thus, i n  t h i s  view, t e a c h e r  

concern f o r  autonomy could be seen a s  q u i t e  poss ib ly  con t r a ry  t o  t h e  bureau- 

c r a t i c  requirements o f  h i e r a r c h i c a l  a u t h o r i t y .  I t  has  a l ready  been argued, 

however, t h a t  r i s i n g  p r o f e s s i o n a l i z a t  ion does not n e c e s s a r i l y  need t o  c o n f l i c t  

with t h e  bu reauc ra t i c  requirements and h i e r a r c h i c a l  a u t h o r i t y  s t r u c t u r e  o f  an 

o rgan iza t ion .  

In t h e  school  d i s t r i c t  wi th  which t h i s  p re sen t  s tudy  i s  concerned, r i s i n g  

t eache r  p r o f e s s i o n a l i z a t i o n  might be seen i n  t h e  emergence o f  s taff-committees  

f o r  c o l l e g i a l  decision-making a t  t he  elementary l e v e l .  There appears  t o  be some 

awareness,  on t h e  p a r t  o f  admin i s t r a to r s  i n  t h i s  southern B r i t i s h  Columbia 

school d i s t r i c t ,  t h a t  t eache r  involvement i n  c e r t a i n  school  dec i s ions  i s  now 



C 
! nore important  than  it was i n  t h e  p a s t .  W.  S. Simpkins and D. F r iesen ,  repor-  
t 
C 

a t i n g  t h e  r e s u l t s  o f  a  s tudy  done by Simpkins i n  t h e  Province o f  Alber ta  s t a t e  

B e During t h e  l a s t  twenty years  o r  s o  educa t ion  admin i s t r a t i on  has  seen  
t h e  emergence of p a r t i c i p a t o r y  decision-making by members o f  t h e  school  

i 

organ iza t ion .  Teachers ,  i t  i s  agreed, need t o  be involved i n  t h e  making 
t of  dec i s ions  on b a s i c  t a s k  a c t i v i t i e s  i n  t h e  school.15 

With regard  t o  t e a c h e r  a u t h o r i t y ,  Zivin quoted Lor t i e ,  who s t a t e d  t h a t  

5 

t e a c h e r  autonomy " . . . pos se s se s  no l eg i t ima t ion  i n  t h e  o f f i c i a l  s ta tement  o f  

a u t h o r i t y  d i s t r i b u t i o n  i n  American p u b l i c  schools"  and t h a t  t h i s  t h e r e f o r e ,  

made t e a c h e r s  dependent on t h e  "informal recogni t ion"  o f  t e a c h e r  autbnomy from 

o t h e r  o r g a n i z a t i o n a l  members. l6 Within t h e  t h e o r e t i c a l  framework of  sys  tems 

theory ,  with p o s i t i o n s  def ined  i n  terms o f  t h e  r o l e  expec t a t i ons  t h a t  a r e  h e l d  

f o r  t h e  r o l e  by o t h e r s ,  i t  might seem approp r i a t e  t o  regard  t e a c h e r  autonomy 

more i n  terms o f  t h e  informal  recogni t ion  g ran t ed  them by o t h e r s  than i n  terms 

o f  any o f f i c i a l l y  p re sc r ibed  r ecogn i t i on .  The problem i n h e r e n t  i n  t h i s ,  how- 

eve r ,  i s  t h a t  a u t h o r i t y  in formal ly  gran ted  can be r e l a t i v e l y  e a s i l y  withdrawn 

s i n c e  it i s  n o t  l e g a l l y  p re sc r ibed .  Thus, though t h e  u n o f f i c i a l  r ecogn i t i on  

o f  t e ache r  autonomy by t h e  p r i n c i p a l  can se rve  t o  e f f e c t i v e l y  g r a n t  t h a t  au to-  

nomy, t h e  p o s i t i o n  does remain vu lne rab l e .  A s  a  r e s u l t  o f  t h i s  v u l n e r a b i l i t y ,  

one might expect  t e ache r s  t o  be  s e n s i t i v e  about any p r i n c i p a l  behaviour  t h a t  

t h r e a t e n s  t h e  s t a t u s  o f  t h e  t e a c h e r  i n  r e l a t i o n  t o  classroom a f f a i r s .  This  a r e a ,  

i n  p a r t i c u l a r  then ,  would appear  t o  have some p o t e n t i a l  f o r  c o n f l i c t  between 

t eache r s  and p r i n c i p a l s .  W .  R. S c o t t  suggested t h a t  p ro fe s s iona l  p r e s t i g e  seemed 

t o  be  r e l a t e d  t o  c o n f l i c t  w i th in  o rgan iza t ions :  

15w. S.  Simpkins and D. F r i e sen ,  "Teacher P a r t i c i p a t i o n  i n  School 
Decision-Making," The Canadian Adminis t ra tor ,  VIII (January,  1969). 

1 6 ~ o r t i e ,  "The Balance o f  Control  i n  Elementary School Teaching," p .  41, 
c i t e d  by Zivin,  p .  26. 
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I t  appears t h a t  t h e  h ighe r  t h e  general  p r e s t i g e  of  t h e  p ro fe s s iona l  
i. group and t h e  more c e n t r a l  t h e i r  s k i l l s  t o  t h e  func t ioning  of  t h e  organi -  
L za t ion ,  t h e  more l i k e l y  they a r e  t o  be succes s fu l  i n  t h e i r  a t tempt  t o  
t con t ro l  t h e  cond i t i ons  under which they work, wi th  t h e  r e s u l t  t h a t  t h e r e  
i is  l e s s  a c t u a l  c o n f l i c t  between p ro fe s s iona l s  and r e p r e s e n t a t i v e s  of t h e  
P bureaucracy. 17 

i 
i I t  could be implied from the  above t h a t  s i n c e  t eache r s  belong t o  a  

r a t h e r  low p r e s t i g e  p ro fe s s iona l  group by comparison with t h e  more t r a d i t i o n a l l y  

recognized p ro fe s s ions ,  t h a t  they  might, t h e r e f o r e ,  be expected t o  experience 

g r e a t e r  c o n f l i c t  a s  they seek g r e a t e r  r ecogn i t i on .  I t  i s  i n t e r e s t i n g  t o  n o t e  

i n  t h i s  regard  t h a t  t h e  B r i t i s h  Columbia Teachers1 Federat ion,  i n  a  recent  pub- 

l i c a t i o n  concerning " learn ing  and working condit ions" i n  t each ing ,  a r e  a c t i v e l y  

seeking t h e  l e g a l l y  c o n s t i t u t e d  r i g h t  t o  n e g o t i a t e  t h e s e  condi t ions  with a l l  

18 
school boards.  The Federat ion sugges t s ,  i n  f a c t ,  t h e  u n i l a t e r a l  d e c l a r a t i o n  

of  minimum lea rn ing  and working condi t ions  a t  t h e  l o c a l  a s s o c i a t i o n  level,  based 

on a  format produced by t h e  Federation, i n  an at tempt  t o  f o r c e  recogni t ion  of  

t eache r  demands i n  t h i s  r ega rd .  This  would appear t o  be a  c l e a r  a t tempt  on t h e  

p a r t  o f  t h e  B.  C .  Teachers '  p rov inc i a l  a s s o c i a t i o n  t o  formal ize  a  domain of  

t eache r  e x p e r t i s e ,  f o r  wi th in  t h e  minimum c r i t e r i a  considered t h e  t e a c h e r s 1  

r i g h t  t o  n e g o t i a t e  a r e  t h e  fol lowing i tems:  

... c l a s s  s i z e s ,  p repa ra t ion  time, freedom from noon-hour supe rv i s ion  
d u t i e s ,  adequate space and f a c i l i t i e s ,  s a f e  and hygienic  condi t ions  f o r  
t h e i r  s t u d e n t s  and themselves,  adequate s t a f f i n g  and s u p p l i e s  and t h e  
autonomy t o  determine organiza t ion  of t h e  school .  l9 

In t h e  B r i t i s h  Columbia teaching  s i t u a t i o n  t h e r e  would appear  t o  be some 

evidence t o  support  a claim of  growing t eache r  p r o f e s s i o n a l i z a t i o n ,  bu t  j u s t  how 

17w.  R. S c o t t ,  "Profess iona ls  i n  Bureaucracies - Areas of Conf l i c t , "  
P r o f e s s i o n a l i z a t i o n ,  ed .  Howard R.  Vol lmer and Donald W .  M i  11s (Englewood 
C l i f f s :  Prent ice-Hal l ,  I nc . ,  1966), p .  275. 

188. C.  Teachers '  Federa t ion ,  Learning Conditions - In Quest of  Qual i ty  
Education (August, 1976) , p .  1. 

''8. C .  Teachers1 Federat ion,  p .  4 .  



! supportive t h e  c o l l e c t i v e  t eache r  membership a r e  of Federat ion p o l i c i e s  i s  n o t  
F 
i readi ly  apparent .  An assessment of teacher  expec ta t ions  with regard t o  s p e c i f i c  
t 
! p r i n c i p a l  behaviours  was seen,  t he re fo re ,  a s  a  p o t e n t i a l l y  u se fu l  i n d i c a t o r  i n  

I t h i s  regard,  f o r  wi th in  t h e  Federa t ion ' s  e x p l i c a t i o n  of  t eache r  r i g h t s  a r e  
I 

a r ea s  of a u t h o r i t y  t r a d i t i o n a l l y  de lega ted  t o  t h e  p r i n c i p a l ' s  con t ro l .  

THE SOCIO-ECONOMIC STATUS OF THE SCHOOL SETTING 

A s  mentioned e a r l i e r ,  t h e  sample i n  t he  p r e s e n t  s tudy was d e l i b e r a t e l y  

s t r a t i f i e d  t o  f a c i l i t a t e  t h e  cons idera t ion  o f  s eve ra l  d i s t i n c t i v e  v a r i a b l e s  t h a t  

t h e  Zivin s tudy  could not  inc lude .  The most important  o f  t h e s e  was thought t o  

be socio-economic d i v e r s i t y  of  t h e  school s e t t i n g .  Zivin r epo r t ed  a  research  

f ind ing  by Howard S. Becker t h a t  "...when a s lackening  of d i s c i p l i n e  occurs  ( i n  

a  slum school)  due t o  t h e  replacement of a  suppor t ive  p r i n c i p a l  by a  non-suppor- 

t i v e  one, t eache r s  t r a n s f e r  en masse ."20 " h i s  f i nd ing  was o f  i n t e r e s t  t o  t h i s  

present  s tudy because of  t h e  expec ta t ion  t h a t  t eache r s  i n  lower and h ighe r  

S.E.S. schools  might p l ace  d i f f e r e n t  demands upon p r i n c i p a l s .  

Ricard 0.  Carlson, wr i t i ng  i n  1964, s t a t e d  t h a t  t h e r e  was a  " . . .need  

t o  know t h e  ways i n  which o rgan iza t iona l  s t r u c t u r e  and behavior  a r e  cons t ra ined  

and f a c i l i t a t e d  by fo rces  i n  t h e  environment of  an C i t i n g  a  

number of r e l a t e d  research  works, Carlson noted t h a t  Holl ingshead,  i n  a n  exami- 

na t ion  o f  " p r e f e r e n t i a l  t reatment  i n  p u b l i c  schools" had found t h a t  ". . .when 

t eache r s  counsel wi th  pa ren t s  of lower-class  ch i ld ren .  . . t h e  emphasis tends t o  

' '~orard S. Becker, "The Career  of  t h e  Chicago Publ ic  Schoolteacher ,"  
American Journa l  o f  Sociology, LVII (March, l9S2),  pp. 475 - 476, c i t e d  by 
Zivin,  p .  40. 

" ~ i c h a r d  0 .  Carlson,  Environmental Cons t r a in t s  and Organi na t iona l  
Conseauences: The Pub l i c  School and I t s  C l i en t s . "  Behavioral Science and 
~ d u c a t i o n a l  Administrat ion,  The Six ty-  t h i r d  yearbook of  t h e  National Socie ty  
f o r  t h e  Study of Education, P a r t  1 1  (Chicago: Univers i ty  of Chicago P res s ,  



be on d i s c i p l i n e  problems, and t h a t  when they 

c las s  chi ldren  t h e  emphasis i s  on t h e  p u p i l ' s  

counsel with parents  of  upper- 

work. tt22 That s tudents  from 

d i f f e r e n t  socio-economic backgrounds a r e  o f t en  d i f f e r e n t l y  t r e a t e d  by teachers 

sews t o  be well documented by o the r s .  l3 In t h e  a rea  of d i s c i p l i n e  alone, 

therefore ,  i t  seemed probable t h a t  teachers i n  lower socio-economic s e t t i n g s  

might have, i n  con t ras t  t o  teachers i n  higher socio-economic s e t t i n g s ,  i f  no t  

some s i g n i f i c a n t l y  d i f f e r e n t  expectat ions f o r  p r inc ipa l  behaviour, then a t  

l e a s t  a somewhat d i f f e r e n t l y  organized order  of p r i o r i t y  with respect  t o  what 

they considered t h e  most des i rab le  or acceptable of p r i n c i p a l  behaviours. 

McPherson, Sa l l ey ,  and Baehr, discussing some prel iminary f indings of  

t h e i r  "National Occupational Analysis o f  the  School Principalship" r epor t  a 

major f inding of t h e i r  research as  follows: 

Variables r e l a t i n g  t o  type and s i z e  of school accounted f o r  the  g r e s t e s t  
number of d i f f e r e n t i a t i o n s  i n  t h e  way p r inc ipa l s  described t h e i r  jobs, a l -  
though socio-economic s t a t u s  and e thn ic  composition of  t h e  student  body and 
teaching s t a f f  made a s i zeab le  cont r ibut ion  .24  

They f u r t h e r  s t a t e  t h a t  an ana lys i s  of da ta  I t . .  . i nd ica tes  t h a t  e thn ic  

and socio-economic c h a r a c t e r i s t i c s  play a s i g n i f i c a n t  p a r t  i n  defining the  work 
- 

of t h e  p r inc ipa l  . l q L '  This prel iminary f inding suggests t h a t  t h e  p r i n c i p a l ' s  

job i s  q u i t e  c l e a r l y  a f fec ted  by t h e  socio-economic s t a t u s  s e t t i n g  within which 

he works. I t  was an assumption o f  t h i s  w r i t e r  t h a t  teacher  expectat ions f o r  

L L A. B .  Hollingshead, Elmtown's Youth (New York: John Wiley & Sons, Inc.,  
1949), p. 179, c i t e d  by Carlson, p .  270. 

1 3 ~ a y  C. R i s t ,  "Student Socia l  Class and Teacher Expectations: The Se l f -  
f u l  f i  1 l i n g  Prophecy i n  Ghetto Education, " Harvard ~ d u c a t i o n a l  Review, 40, No. 3 
(August , 19 70) . 

2 4 ~ .  Bruce McPherson, Columbis Sa l l ey ,  and Melany E .  Baehr, What p r inc i -  
p a l s  Do: Preliminary Implicat ions o f  "A National Occupational Analysis of t h e  
School Principalship" (Chicago: Manpower Research and Development Division, 
I n d u s t r i a l  Relations Center,  The Universi ty o f  Chicago, l97S), pp. 12 - 13. 

2 s ~ .  Bruce McPherson, p. 21. 
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t he  p r i n c i p a l ' s  behaviour  might a l s o  be a f f e c t e d  by t h e  socio-economic s t a t u s  

l e v e l  of t h e  school  w i th in  which t h e  t eache r s  t augh t .  That i s ,  i t  was assumed 

t h a t  d i f f e r e n t  socio-economic s t a t u s  l e v e l s  of  school c l i e n t e l e  would p l ace  

such d i f f e r e n t  demands upon t eache r s  and admin i s t r a to r s  t h a t  t eache r  expecta- 

t i o n s  f o r  t h e  p r i n c i p a l ' s  behaviour would vary s i g n i f i c a n t l y  from one soc io-  

economic s t a t u s  s e t t i n g  t o  another .  Thus d i f f e r e n t  t eache r  response p a t t e r n s  

i n  r e l a t i o n  t o  t he  range of  p re - se l ec t ed  p r i n c i p a l  behaviours ,  used i n  t h i s  

s tudy ,  were expected t o  emerge. This  was thought t o  be p a r t i c u l a r l y  l i k e l y  

i n  r e l a t i o n  t o  t h e  t eache r s '  percept ions  i n  lower socio-economic a reas  of  t h e  

suppor t ive  behaviour of p r i n c i p a l s  i n  s tuden t  d i s c i p l i n e  ma t t e r s ,  a s  compared 

t o  t h e  expec ta t ions  i n  t h i s  regard of t eache r s  i n  upper-middle c l a s s  a r eas .  

TEACHER ZONES OF INDIFFERENCE 

In o r d e r  t o  a s s e s s  t eache r  expec ta t ions  f o r  t h e  r o l e  behaviour  of  t h e  

p r i n c i p a l ,  Zivin cons t ruc ted  a s e t  o f  hypothe t ica l  p r i n c i p a l  behaviours o r  

"stimulus items" which were designed t o  e l i c i t  a range of t eache r  a c c e p t a b i l i t y  

responses.  Z iv in ' s  conception of a c c e p t a b i l i t y  i n  r e l a t i o n  t o  t eache r  expec- 

t a t i o n s  f o r  t h e  p r i n c i p a l ' s  behaviour der ived from t h e  zone o f  i n d i f f e r e n c e  

and zone of acceptance concepts of  Barnard and Simon. Ziv in  poin ted  out  t h a t  

though t h e  Barnard and Simon conceptua l iza t ions  d e a l t  with bu reauc ra t i c ,  supe- 

r i o r - subord ina t e  o rgan iza t iona l  r e l a t i o n s h i p s ,  an examination o f  t h e i r  formula- 

t i o n s  concerning t h e  zoning o f  o rgan iza t iona l  behaviours  was thought t o  be 

'I. . . r e l e v a n t  f o r  understanding t eache r  expec ta t ions  f o r  p r i n c i p a l  behavior. ' '  26 

Edward B.  Smith, i n  a 1975 a r t i c l e  d i r e c t e d  towards a c l a r i f i c a t i o n  of 

Barnard's t h e o r i e s ,  suggested t h a t  



. . . t h e  s i g n i f i c a n c e  o f  Barnard's theory is t h a t  t h e  s u b j e c t i v e  concept 
of  a u t h o r i t y  a lone  has  v a l i d i t y .  I t  i s  a mu l t ip l e  r e l a t i o n s h i p  among p a r t i -  
c ipan t s  i n  an  o rgan iza t ion  which al lows one o r  another  t o  e x e r c i s e  t h e  
decision-making process  as long a s  b a s i c  agreement remains among a l l  t h e  
members. I t  a r i s e s  from t h e  members and flows back t o  t h e  members. The 
execu t ive ' s  r o l e  i s  t o  adminis te r  a u t h o r i t y  i n  accordance with t h e  d i c t a t e s  
of t h e  membership. 27 

Thus t h e  Barnardian conceptua l iza t ion  o f  a u t h o r i t y  r e s t e d  e n t i r e l y  upon 

t h e  need f o r  acceptance by subord ina tes  be fo re  t h e  d i r e c t i o n  o f  a supe r io r  could 

be regarded, i n  any sense ,  t o  be a u t h o r i t a t i v e .  Zivin made use  of  t h i s  concept 

i n  h e r  s t imulus  i tem formulat ion s t a t i n g  t h a t  

. . . t h e  re levance  f o r  t h e  p re sen t  s tudy of t h e  subord ina te-super ior  
r e l a t i o n s h i p  p o s i t e d  by Barnard l i e s  i n  t h e  no t ion  t h a t  t h e  subord ina te  
exe rc i se s  e v a l u a t i v e  and/or judgemental behavior  i n  de te rmina t ion  o f  t h e  
a c c e p t a b i l i t y  o f  t h e  supe r io r '  s o r d e r  and compliance by t h e  subord ina te  
confirms t h e  a u t h o r i t y  of  t h e  supe r io r .  28 

Thus t h e  s u p e r i o r ' s  behaviour  must comply wi th  t h e  subord ina te ' s  expec- 

t a t i o n s  f o r  t h a t  behaviour a s  an e s s e n t i a l  p r e r e q u i s i t e  t o  maintaining e x i s  t i n g  

a u t h o r i t y  r e l a t i o n s h i p s .  

Zivin made use  of Barnard's zone of i n d i f f e r e n c e  concept a s  an impor- 

t a n t  element i n  determining something o f  t he  a c c e p t a b i l i t y  p a t t e r n  t h a t  might 

be expected t o  r e s u l t  i f  t e ache r s  were t o  r a t e  a range of p r i n c i p a l  behaviours .  

The a c c e p t a b i l i t y  s c a l e  cons t ruc ted  by Zivin f o r  t eache r  use  i n  response t o  

s p e c i f i c  p r i n c i p a l  behaviours was, i n  f a c t ,  couched i n  t h e  language u t i l i z e d  

by Barnard i n  t h e  explana t ion  o f  h i s  zone o f  i n d i f f e r e n c e  concept .  The explana- 

t o r y  quo ta t ion  from Barnard t h a t  was u t i l i z e d  by Zivin i s  a s  fol lows:  

I f  a l l  t he  o rde r s  f o r  a c t i o n s  reasonably p r a c t i c a b l e  be arranged i n  
t h e  o r d e r  o f  t h e i r  a c c e p t a b i l i t y  t o  t h e  person a f f e c t e d ,  i t  may be  con- 
ce ived  t h a t  t h e r e  a r e  a number which a r e  c l e a r l y  unacceptable  [Z iv in ' s  
c e r t a i n l y  unacceptable  ca tegory] ,  t h a t  i s ,  which c e r t a i n l y  w i l l  n o t  be 
obeyed, t h e r e  i s  another  group somewhat more o r  l e s s  on t h e  n e u t r a l  l i n e ,  
t h a t  i s  e i t h e r  ba re ly  acceptab le  o r  ba re ly  unacceptable;  [p rec i se ly  t h e  
terms used by Zivin]  and a t h i r d  group unquestionably accep tab le ;  [Zivin 's  ' 

 mi th  , "Chester Barnard's Concept of Authori ty ,"  p .  35. 

"Zivin, p. 2 8 .  



c e r t a i n l y  accep tab le  ca tegory] .  This l a s t  group l i e s  w i th in  t h e  'zone of  
i nd i f f e rence t  . 'Ihe person a f f e c t e d  w i l l  accept  o rde r s  ly ing  wi th in  t h i s  
zone and is  r e l a t i v e l y  i n d i f f e r e n t  a s  t o  what t h e  o r d e r  i s  s o  f a r  a s  t he  
quest ion of a u t h o r i t y  is  concerned. 29 

Barnard ts  zone o f  i n d i f f e r e n c e  and Simon's zone of  acceptance concepts 

were conceived of a s  synonymous by Zivin and def ined  a s  ". . . an  a r e a  o f  accep- 

tance i n  behavior  w i th in  which t h e  subord ina te  is  w i l l i n g  t o  accept  t h e  deci-  

s ions  made f o r  him by h i s  superior ."30 The Simon no t ion  t h a t  d i f f e r e n c e s  

ex i s t ed  i n  t h e  expec ta t ions  f o r  a u t h o r i t y  between d i f f e r e n t  t ypes  of  employees, 

was considered by Zivin t o  be r e l evan t  t o  h e r  s tudy ,  f o r  i n  t h i s  view, pro- 

f e s s iona l s  o r  s k i l l e d  persons were seen a s  l i k e l y  having r a t h e r  narrow zones 

of acceptance o f  a u t h o r i t y  i n  r e l a t i o n  t o  t h e i r  s p e c i a l  competencies. Rela- 

t i n g  t h i s  concept t o  t eache r s  i t  was expected,  t h e r e f o r e ,  t h a t  they would 

haveanarrow acceptance zone with regard  t o  t he  i n s t r u c t i o n a l  a c t i v i t i e s  o f  

the classroom, t h e i r  a r e a  o f  s p e c i a l  competence.31 The concept o f  an  a r e a  o r  

zone of  acceptance w i t h i n  which t h e  behaviour o f  a  s u p e r i o r  can be regarded 

by a  subord ina te  with i n d i f f e r e n c e  was a  concept thought ,  t h e r e f o r e ,  t o  be 

readi ly  ex t end ib l e  t o  t h e  t eache r -p r inc ipa l  r e l a t i o n s h i p .  

The work o f  Dan C .  Lo r t i e  t h a t  was i n f l u e n t i a l  i n  t h e  formative s t a g e s  

of t h i s  p re sen t  research  was a l s o  important t o  some of  the  concep tua l i za t ions  

within Z i v i n l s  d i s s e r t a t i o n .  Zivin e x t r a c t e d ,  from L o r t i e ' s  d i scuss ion  o f  t h e  

concept of v a r i a b l e  zoning, two elements t h a t  were thought  t o  be use fu l .  The 

f i r s t  of t hese  der ived  from L o r t i e ' s  s ta tement  t h a t  t h e r e  e x i s t e d  a  "d i f f e ren -  

t i a l  de f in i t i on"  o f  t h e  app ropr i a t e  a r eas  of dec i s ion  making power between 

ro l e  incumbents. Thus t eache r  pe rcep t ions  o f  app ropr i a t e  zones o f  a u t h o r i t y  . 
were seen a s  d i f f e r i n g  from ind iv idua l  t o  i n d i v i d u a l .  The second i d e a  t h a t  

2 9 ~ k r n a r d ,  p .  168 - 169, c i t e d  by Ziv in ,  p  . 29. 

3 0 ~ i v i n ,  p .  30, 3 1 ~ i v i n ,  p .  30. 
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Zivin e x t r a c t e d  from L o r t i e ' s  d i scuss ion  was t h a t  t h e  a c c e p t a b i l i t y  o f  

c e r t a i n  r o l e  behaviours  would, i t  appeared, f a l l  i n t o  var ious  zones depending 

on t h e  type  o f  behaviour  exe rc i sed .  
32 

Thus, p a t t e r n s  o f  t eache r  response were expected t o  emerge i n  t h e  ana- 

l y s e s  t h a t  would h e l p  d e l i n e a t e  more c l e a r l y  the  types o f  behaviour  t h a t  could 

be t r e a t e d  wi th  i n d i f f e r e n c e  by t h e  t eache r  and t h e  types  o f  behaviour t h a t  

might be regarded a s  p r i n c i p a l  i n t e r f e r e n c e  by t h e  teacher .  

CATEGORIES OF PRINCIPAL BEHAVIOUR 

Zivin i d e n t i f i e d  from a review o f  t h e  l i t e r a t u r e  c e r t a i n  types o f  

p r i n c i p a l  behaviour  which teachers  were thought t o  f i n d  accep tab le  o r  unaccep- 

t a b l e .  These i n d i c a t i o n s  from t h e  l i t e r a t u r e  were then u t i l i z e d  i n  t h e  con- 

s t r u c t i o n  o f  a  range o f  hypo the t i ca l  p r i n c i p a l  behaviours o r  s t imulus  i tems 

which comprised t h e  major research  t o o l  of  t h e  Zivin s tudy.  Th i s  p re sen t  

research  made use of  t he  Zivin instrument  i n  an at tempt  t o  t e s t  and extend h e r  

research  f ind ings .  Z iv in ' s  ca t egor i za t ion  o f  behaviours and some of t h e  sup- 

p o r t i v e  research  f o r  t h i s  ca t egor i  za t ion  i s ,  t h e r e f o r e ,  o f  concern t o  t h i s  

p re sen t  s tudy  and i s  summarized and d iscussed  below under t h e  Zivin headings. 

P r i n c i ~ a l  Behaviours Likely t o  be A c c e ~ t a b l e  

Administrat ive behaviours .  Zivin found cons iderable  agreement i n  t h e  

l i t e r a t u r e  on t h e  acceptance by t eache r s  of those  p r i n c i p a l  behaviours consi-  

dered t o  be  p r imar i ly  managerial  o r  admin i s t r a t i ve  i n  o r i e n t a t i o n .  I t  i s  of  

i n t e r e s t  t o  t h i s  p re sen t  w r i t e r  t h a t  some o f  t h e  a r e a s  of  educa t iona l  dec i s ion  

making considered inappropr i a t e  by t eache r s  i n  t h e  Carson, Goldhammer, and 

3 2 ~ o r t i e ,  "The Balance o f  Control and Autonomy i n  Elementary School 
Teaching," p .  13, c i t e d  by Zivin,  pp. 33 - 34. 
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P e l l e g r i n  s tudy c i t e d  by Zivin,  was n o t  considered inappropr i a t e  i n  a number 

o f  t h e  schools  i n  t h e  school  d i s t r i c t  p re sen t ly  under study.33 For example, 

t h e  assignment of  c h i l d r e n  t o  var ious  teachers  and t h e  determinat ion of t eache r  

schedules  were considered,  i n  t h e  Carson, Goldhammer, and P e l l e g r i n  s tudy ,  as 

o u t s i d e  t h e  t e a c h e r s t  purview but  i n  a t  l e a s t  some o f  t h e  schools  i n  t h e  pre-  

s e n t  s tudy ,  bo th  t h e s e  a r e a s  were decided upon by t eache r s .  I t  has  been pre-  

v ious ly  noted t h a t  B .  C .  Teacherst  Federat ion po l i cy  would c l e a r l y  extend t h e  

a u t h o r i t y  o f  t eache r s  t o  inc lude  autonomy i n  r e l a t i o n  t o  c e r t a i n  school  orga- 

n i z a t i o n a l  ma t t e r s ,  b u t  Simpkins and Fr iesen  found, i n  a  s tudy  conducted i n  

t h e  Province o f  Alber ta  t h a t  t eache r s  ". . . s t i l l  saw those  i n  h i g h e r  o f f i c i a l  

a u t h o r i t y  a s  p lay ing  t h e  major r o l e  i n  dec id ing  ques t ions  concerning curriculum, 

general  school  admin i s t r a t i on ,  and the arrangement of t h e  school i n s t r u c t i o n a l  

program. " 
34 

Z iv in ' s  cons ide ra t ion ,  t h e r e f o r e ,  o f  j u s t  what c o n s t i t u t e d  a  s t r i c t l y  

admin i s t r a t i ve  func t ion  i s  an important one. Refer r ing  t o  research  by Lor t i e ,  

Zivin suggested t h a t  a s  func t ions  p e r t a i n  more t o  building-wide ma t t e r s ,  t h e  

l i ke l ihood  o f  t eache r  acceptance appears  t o  i n ~ r e a s e . ~ '  This  being t h e  case ,  

s t r i c t l y  admin i s t r a t i ve  behaviours were then thought t o  be genera l  adminis t ra -  

t i v e  d u t i e s  which were not  d i r e c t l y  r e l a t e d  t o  t h e  t a s k s  of  teaching .  Such 

a c t i v i t i e s  were thought  t o  be the  ones most l i k e l y  t o  be found accep tab le  by 

t eache r s  f o r  they could be perceived a s  w i th in  t h e  t e a c h e r ' s  zone of  i n d i f -  

3 3 ~ o b e r t  B.  Carson, Keith Goldhammer, and Roland J .  Pel l e g r i n ,  Teacher 
P a r t i c i p a t i o n  i n  t h e  Community (Eugene: Univers i ty  of Oregon Press  f o r  t h e  Center  
f o r  t h e  Advanced Study of Educat ional  Administrat ion,  l967) ,  p .  12, c i t e d  by 
Zivin,  p .  35. 

3 4 ~ .  S. Simpkins and D. F r iesen ,  "Teacher P a r t i c i p a t i ~ n , ~ ~  pp. 234 - 236. 

3 5 ~ o r t i e ,  "The Balance of Control and Autonomy i n  Elementary School 
Teaching," p .  39, c i t e d  by Zivin,  p .  36. 



ference . 

Supportive behaviours. Another type of  p r i n c i p a l  behaviour thought 

l i k e l y  t o  be acceptable t o  teachers was support ive behaviour. Zivin s ingled  

out  a s  being p a r t i c u l a r l y  re levant ,  t h e  a s s e r t i o n s  o f  l i t e r a t u r e  t h a t  teachers 

were c l e a r l y  desirous o f  t h e  support of the  p r i n c i p a l  i n  s tuden t  d i s c i p l i n e  

matters .  Zivin c i t e d  s tud ies  by Haralick and by Becker which r e fe r red  t o  the  

support ive behaviour of p r i n c i p a l s  a s  being p a r t  of " . . . a  d e f i n i t e  s e t  of  

[ teacher]  expectat ions [or] norms ."36 G. Llewel lyn Parsons reported t h a t  t h e  

most e f f e c t i v e  supervisors  were seen a s  those t h a t  were, amongst o t h e r  th ings ,  

3 7 
more support ive of teacher au thor i ty .  Parsons a l s o  s t a t e d  t h a t  "...it is  

i n t e r e s t i n g  t o  note t h a t  teachers '  perceptions of  the  need f o r  p r i n c i p a l  support 

of  teacher au thor i ty  decreased with an increase  i n  profess ional  prepara t ion .  1138 

This f inding was considered o f  some add i t iona l  i n t e r e s t  because of the  wide 

d i f ferences  i n  formal t r a i n i n g  t h a t  ex i s t ed  between t h e  teachers i n  the  Zivin 

study and t h e  teachers i n  t h i s  present  sample. 

Pr inc ipal  Behaviours Likely t o  be Unacceptable 

Behaviours r e l a t e d  t o  classroom proceedings. Zivin found t h a t  the  

l i t e r a t u r e  q u i t e  cons i s t en t ly  s ingled  out functions t h a t  r e l a t e d  t o  the  "core 

teaching tasks" as being the  a reas  of most v i t a l  concern t o  t h e  teacher .  Thus 

p r inc ipa l  in t rus ions  i n t o  areas  of i n s t r u c t i o n a l  content ,  methodology, and t h e  

s e l e c t i o n  of teaching mate r i a l s  were seen a s  p r inc ipa l  behaviours teachers 

%.Joy Gold Haralick . "Teacher Acceptance of Administrative Action ," 
The journal  of ~x~erimental- ducati ion, XXXVII, No. 2 (Winter, 1968), p. 40; 
Howard S .  Becker, "The Career o f  t h e  Chicago Public Schoolteacher," pp. 475 - 
476, c i t e d  by Zivin, pp. 37 - 40. 



would l i k e l y  f ind  t h e  l e a s t  acceptab le .  Such behaviours ,  it was thought,  might 

conceivably be seen  a s  v i o l a t i o n s  by t h e  p r i n c i p a l  of  t h e  t e a c h e r s '  p ro fe s s iona l  

p re roga t ives ,  even though teachers  enjoyed no o f f i c i a l  r ecogn i t i on  a s  autono- 

mous s p e c i a l i s t s .  Zivin c i t e d  t h e  research  f ind ings  o f  Chase, Bridges,  and 

Carson, Goldhammer, and P e l l e g r i n  i n  support  of t h e  content ion  t h a t  t h e  l e a s t  

accep tab le  p r i n c i p a l  behaviours  would be  those  t h a t  could  be cons idered  i n t e r -  

vent ions  i n  t h e  classroom concerns of t h e  t eache r .  
39 

In  t h e  Canadian context ,  Simpkins found t h a t  

P re fe r r ed  a u t h o r i t y  r e l a t i o n s h i p s  suggested t h a t  t e a c h e r s  wanted t h e  
apparent  i s o l a t i o n  of t h e  se l f - con ta ined  classroom i n  t h e  school  a u t h o r i t y  
s t r u c t u r e  t o  be  maintained.  Teachers p r e f e r r e d  t o  have both those  i n  
h ighe r  o f f i c i a l  a u t h o r i t y  and t h e i r  col leagues i n  t h e  formal s t a f f  group 
e x e r c i s e  only secondary a u t h o r i t y  i n  t h e  classroom. This  evidence sug- 
ges ted  t h a t  t h e  ind iv idua l  t eache r  wished t o  p r o t e c t  h i s  j u r i s d i c t i o n  i n  
t he  classroom decision-making from t h e  a u t h o r i t y  exe rc i sed  both by h i s  
co l league  group and by those  i n  a d m i n i s t r a t i v e  p o s i t i o n s .  40 

P r inc ipa l  superv is ion  o f  t eache r s .  The d e s i r e  f o r  t eache r  autonomy i n  

classroom proceedings might be mani fes t ,  Zivin suggested,  i n  a I f .  . . t e ache r  

demand f o r  freedom from p r i n c i p a l  superv is ion  and eva lua t ion  o f  t eache r  exe- 

cu t ion  o f  core  teaching  r e s p o n s i b i l i t i e s . "  4 1  Zivin c i t e d  Trask who saw t h e  

p r i n c i p a l  a s  cons t an t ly  t r y i n g  t o  r econc i l e  con t r ad ic to ry  o r  even c o n f l i c t i n g  

p ro fe s s iona l  and b u r e a u c r a t i c  requirements.  42  As mentioned i n  t h e  previous 

d iscuss ion  on p r o f e s s i o n a l i z a t i o n ,  however, i t  may be i n c o r r e c t  t o  assume t h a t  

3 9 ~ r a n c i s  S .  Chase, "Factors  f o r  S a t i s f a c t i o n  i n  Teaching," Phi Del ta  
Kappan, XXXIII (November, 1951),  pp. 127 - 132; Edwin M. Bridges,  "A Model f o r  
Shared Decision Making i n  t h e  School P r inc ipa l sh ip , "  Educational Administrat ion 
Quar t e r ly ,  111, No. 1 (Winter,  1967),  pp.  52, 56; Carson, Goldhammer, and 
P e l l e g r i n ,  pp. 10 - 12, c i t e d  by Zivin,  p .  40 - 43. 

40~impkins  and Fr iesen ,  p.  236. 4 1 ~ i v i n ,  p .  47.  

4 2 ~ n n e  E .  Trask , "Pr inc ipa l s ,  Teachers and Superv is ion:  Dilemmas and 
Solu t ions ,"  Adminis t ra tor ' s  Notebook, XIII ,  No. 4 (December, 1964), p .  1, c i t e d  
by Zivin, p .  47. 



profess iona l  a s p i r a t i o n s  and bu reauc ra t i c  requirements must always be i n  con- 

f l i c t  with each o t h e r .  Vollmer and Mills poin ted  out  t h a t  p r o f e s s i o n a l s ,  i n  

t h i s  p r e s e n t  e r a ,  a r e  func t ion ing  more and more wi th in  bu reauc ra t i c  organiza-  

t i o n s  and o f t en ,  it would appear ,  wi th  r e l a t i v e l y  minimal c o n f l i c t  wi th  t h e i r  

bu reauc ra t i c  peers .  43 Trask saw t h e  p r i n c i p a  1 a s  having t o  r e c o n c i l e  delegated 

bu reauc ra t i c  r e s p o n s i b i l i t y  t o  supe rv i se  t e a c h e r s  with t h e  t eache r ' s  norm of 

p ro fe s s iona l  independence and suggested t h a t  p r i n c i p a l s  o f t e n  reso lved  t h i s  

dilemma by r ede f in ing  t h e i r  superv isory  a c t i v i t i e s .  The p r i n c i p a l s  surveyed 

i n  t h e  Trask s tudy  f e l t  t h a t  they  would only in t e rvene  i n  t h e  classroom i n  

extreme s i t u a t i o n s  such a s  might be t h e  case  wi th  a s e r i o u s  d i s c i p l i n e  problem. 

There was even g r e a t e r  r e luc t ance  t o  i n t e r f e r e  i n  t h e  classroom t o  c o r r e c t  

teaching d e f i ~ i e n c i e s . ~ ~  The Trask f ind ings  would co inc ide  with the  e a r l i e r  

suggest ion t h a t  t h e  classroom i s  regarded by t h e  t eache r s  a s  t h e i r  p ro fe s s iona l  

a r ea  o f  concern and a s  such c l e a r l y  ou t s ide  o f  t h e i r  zone of  i n d i f f e r e n c e .  I f ,  

45 
a s  L o r t i e  sugges t s ,  I t .  . . t e ache r s  have a s t a k e  i n  warding o f f  cont ro ls"  i n  r e -  

l a t i o n  t o  classroom a f f a i r s ,  then  p r i n c i p a l  involvement i n  t h i s  a r ea  would appear  

l i k e l y  t o  meet with r e s i s t a n c e .  That many p r i n c i p a l s  seem t o  d e l i b e r a t e l y  avoid 

i n t r u s i o n s  i n  classroom a f f a i r s  i s  repor ted  by E .  H .  Ziolkowski who s t a t e s  t h a t :  

Formal classroom v i s i t a t i o n ,  t h e  p r a c t i c e  regarded i n  much o f  t he  
l i t e r a t u r e  a s  b a s i c  t o  any r e spec t ab le  program of  superv is ion ,  was found 
t o  be  conspicuously neglec ted .  J u s t  over  two- th i rds  o f  t h e  t eache r s  i n  
t h e  sample r epo r t ed  having rece ived  no formal classroom v i s i t s  from t h e i r  
p r i n c i p a l  over  t he  p a s t  year .  Of those  v i s i t e d ,  62 percent  were on in t e r im  
s t a f f  which sugges ts  t h a t  where classroom v i s i t s  were made, t h e  purpose 
was t o  eva lua t e  f o r  permanent tenure  r a t h e r  than t o  a s s i s t  t eache r s  i n  
improving t h e i r  classroom performance. 46 

43~o l l rne r  and Mills, "Profess iona ls  and Complex Organizat ions,"  p .  275. 

4 4 ~ r a s k ,  pp. 1 - 2 ,  c i t e d  by Zivin,  pp.  48 - 49. 

4 S ~ o r t i e ,  "The Balance of Control  i n  Elementary School Teaching," pp. 
37 - 38.  

4 6 ~ .  H. Ziolkowski , "Prac t i ce s  i n  supe rv i s ion  o f  I n s t r ~ c t i o n , ~ ~  - The 
Canadian Adminis t ra tor ,  V (October, 1965) , pp. 2 - 3. 



In B r i t i s h  Columbia, Norman Robinson noted t h a t  ' I .  . . t h e  bu reauc ra t i c  

demand f o r  h i e r a r c h i c a l  superv is ion  has  been extended t o  i nc lude  formal evalua-  

t i o n  of t e ache r s '  performance" and t h a t  p r i n c i p a l s  a r e  r equ i r ed ,  i n  t h e  Pub l i c  

Schools Act,  t o  complete w r i t t e n  r e p o r t s  on t eache r s  a t  l e a s t  once every t h r e e  

yea r s .  47 This  l e g a l  requirement i s  complied wi th ,  b u t  it would appear  t h a t  t h e  

formal eva lua t ion  of t e ache r  performance i s  completed l a r g e l y  wi thout  t h e  a i d  

o f  formal classroom v i s i t a t i o n .  There is  some sugges t ion  i n  t h e  l i t e r a t u r e  

t h a t  p r i n c i p a l  r e l u c t a n c e  t o  conduct formal eva lua t ions  o f  t eaching  p r a c t i c e s  

might d e r i v e  from a f e a r  of  t e ache r  censure i n  t h i s  regard .  

P. C. Dodd sugges ts  t h a t  

Although t eache r s  a r e  subord ina t e  t o  t h e  p r i n c i p a l  i n  t h e  o rgan iza t ion ,  
t hey  wie ld  powerful s a n c t i o n s .  A p r i n c i p a l  who f a i l s  t o  meet t h e  expec- 
t a t i o n s  o f  a  ma jo r i t y  o f  h i s  t e ache r s  may f i n d  h i s  a u t h o r i t y  s eve re ly  
undermined, i f  n o t  openly f l o u t e d .  Many t eache r s  have t e n u r e  and can be  
dismissed o r  t r a n s f e r r e d  on ly  with d i f f i c u l t y .  48 

Zivin c i t e d  t h e  works o f  s e v e r a l  w r i t e r s  t h a t  went beyond Trask and 

suggested t h a t  t h e  p r i n c i p a l  was no longer  regarded a s  a  s p e c i a l i s t  i n  t he  

teaching  a r e a  and because o f  t h i s  t e ache r s  would accept  no supe rv i s ion  from 

t h e  p r i n c i p a l  i n  r e l a t i o n  t o  t each ing .  
4  9  

P r i n c i p a l  p a r t i c i p a t i o n  i n  s tuden t  e v a l u a t i o n .  Student  eva lua t ion ,  

Zivin suggested,  was another  important  a s p e c t  of  " . . . t h e  t e a c h e r ' s  i n t i m a t e  

5 0 
concern wi th  t h e  core  teaching- learn ing  s i t u a t i o n . "  I t  was thought ,  t he re -  

47~orman Robinson, "P r inc ipa l  and Teacher Supervisory Rela t ionsh ips  : 
Problems and Pe r spec t ives , "  Adminis t ra t ive  Leadership i n  Schools - A Book o f  
Readings, ed .  N .  Robinson (Burnaby: Simon F r a s e r  U n i v e r s i t y ) ,  pp .  112 - 113. 

4 8 ~ .  C. Dodd, "Role C o n f l i c t s  o f  School P r i n c i p a l s , "  F ina l  Report No. 4 ,  
Coope'rative Research P r o j e c t  No. 853, Graduate School bf Education, Harvard 
Un ive r s i t y ,  c i t e d  by S.  N.  Boocock, An In t roduc t ion  To The Sociology o f  Learning 
(Boston : Houghton Miff l i n  Company, 1972) , p .  179. 

4 9 ~ i v i n ,  pp. 50 - 51. 
5 0 Zivin,  p .  52.  
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fo re ,  t h a t  s tuden t  eva lua t ion  would l i k e l y  be considered by t eache r s  a s  c l e a r l y  

wi th in  t h e i r  a r ea  o f  a u t h o r i t y .  Zivin c i t e d  t h e  work of Trask once more i n  

support  o f  t h e  above content ion .  Trask suggested t h e  e x i s t e n c e  of a  profes-  

s i o n a l  norm of autonomy amongst t eache r s  t h a t  assumed " . . . t h e  r i g h t  o f  t eache r s  

t o  a s se s s  t h e  needs and i n t e r e s t s  of t h e i r  s t u d e n t s  and t o  determine. .  .what 

b e s t  s e rves  t hese  i n t e r e s t s ,  without  d i r e c t i o n  o r  i n t e r f e r e n c e  from ... superor-  

dinates!llS1 Zivin concluded from t h i s  t h a t  t eache r s  would expect  t h e  p r i n c i -  

p a l ' s  r o l e  t o  be very l imi t ed  with r e spec t  t o  s tuden t  e v a l u a t i o n .  

SUMMARY 

The hypo the t i ca l  behavioural  cons t ruc t s  t h a t  were designed t o  be r ep re -  

s e n t a t i v e  o f  t h e  above ca t egor i e s  o f  behaviours were conceived o f  by Zivin 

wi th in  a  t h e o r e t i c a l  framework t h a t  considered an i n d i v i d u a l ' s  a u t h o r i t y  a s  

r e l a t i o n a l ,  t h e  expec ta t ions  o f  teachers  f o r  t h e  r o l e  behaviour o f  t h e  p r i n -  

c i p a l  a s  zoned o r  d i scr imina tory  i n  r e l a t i o n  t o  a r e a s  of p r i n c i p a l  involvement, 

and t h e  school  organiza t ion  a s  possessed of  some of t h e  a t t r i b u t e s  o f  both a  

p ro fe s s iona l  and a  bu reauc ra t i c  system. 

As mentioned, t h i s  p re sen t  s tudy  d id  not  cons ider  t h e  p r i n c i p a l - t e a c h e r  

dyad so  much i n  terms of bureaucra t  versus p ro fe s s iona l  as  i t  d i d  i n  t e n s  o f  

a  r o l e  s e t  t h a t  was def ined  a t  l e a s t  i n  p a r t  by t h e  mutual i n t e r a c t i o n  of  r o l e  

expec ta t ions .  

' l ~ r a s k ,  p .  1,  c i t e d  by Zivin,  p. 52. 



Chapter 3 

LIMITATIONS, DESIGN, AND METHODOLOGY 

LIMITATIONS OF THE ORIGINAL RESEARCH 

Crucia l  t o  t h e  f ind ings  of any s tudy  a r e ,  o f  course,  t h e  l i m i t a t i o n s  

imposed upon i t s  f ind ings  by t h e  very  n a t u r e  of  t h e  s tudy i t s e l f .  Zivin 

c l e a r l y  e x p l i c a t e d  a  number of  t hese  l i m i t a t i o n s .  In  r e l a t i o n  t o  gene ra l i za -  

b i l i t y ,  which was one o f  t h e  major concerns of  t h i s  p re sen t  research ,  Zivin 

s p e c i f i c a l l y  s t a t e d  t h a t  s i n c e  h e r  s tudy was r e s t r i c t e d  t o  a  s i n g l e  " f o r t u i -  

t o u s l y  se l ec t ed"  school d i s t r i c t  t h a t  

I n s i g h t s  gained from t h e  p re sen t  research  regard ing  t h e  a c c e p t a b i l i t y  
t o  teachers  o f  proposed p r i n c i p a l  behaviors  may no t  be gene ra l i zab le  t o  
t eache r s  i n  s i t u a t i o n s  o t h e r  than t h e  school  d i s t r i c t  u t i l i z e d  [but  t h a t  
s i n c e ]  i n t e r e s t i n g  i n d i c a t i o n s  of t eache r  sent iment  regard ing  acceptab le  
r o l e  behavior  of  t h e  p r i n c i p a l  d id  emer e ,  [ t h e r e  was a ]  need f o r  f u r t h e r  
research  o f  a  wider  scope i n  t h i s  a r e a .  f 

Despite t h i s  l i m i t a t i o n ,  Zivin chose a s i n g l e  school  d i s t r i c t  be- 

cause " I t  was f e l t  t h a t  t h e  u t i l i z a t i o n  of a s i n g l e  school d i s t r i c t ,  while  

l i m i t i n g  t h e  g e n e r a l i z a b i l i t y  of the  s tudy r e s u l t s ,  would e l i m i n a t e  t h e  neces- 

s i t y  f o r  a s se s s ing  t h e  e f f e c t s  o f  a r t i f a c t s  i n  t h e  d a t a  due t o  d i s t r i c t  i n -  

f  luence ." 2 

The p re sen t  s tudy  was r e s t r i c t e d  a s  wel l  t o  a  s i n g l e  school  d i s t r i c t  

bu t  t h i s  was done when i t  appared t h a t  t h i s  r e s t r i c t i o n  would not  i n  any way 

impair t h e  major o b j e c t i v e s  of t h e  present  s tudy .  Of fundamental cons ide ra t ion  

i n  t h e  s e l e c t i o n  o f  an appropr i a t e  school d i s t r i c t  were, t h e r e f o r e ,  t h e  f o l -  

lowing c r i t e r i a :  

a )  proximity t o  Simon F rase r  Univers i ty  

l ~ i v i n ,  pp. 8 - 9 .  
2 Zivin,  p .  80. 



b) s i z e  o f  t h e  d i s t r i c t  i n  t e r n s  of  school  popula t ion  

c)  socio-economic s t r u c t u r e  of  t h e  d i s t r i c t .  

Cen t r a l  t o  t h e  i n t e n t i o n s  o f  t h i s  p re sen t  s tudy  which sought t o  t e s t  

t h e  Zivin f ind ings  as t o  t h e i r  g e n e r a l i z a b i l i t y  were two a d d i t i o n a l ,  very 

important l i m i t a t i o n s  t h a t  were exp l i ca t ed  wi th in  t h e  o r i g i n a l  r e sea rch .  Zivin 

s t a t e s  : 

Severa l  f a c t o r s  r e l a t e d  t o  t h i s  p a r t i c u l a r  research  methodology were 
p o t e n t i a l  sources  o f  uncont ro l led  in f luence  on s tudy r e s u l t s .  A d e l i -  
b e r a t e  a t tempt  was made during cons t ruc t ion  of  t h e  s t imulus  i tems t o  avoid 
phras ing  o f  i tems which would d i v e r t  t eache r  a t t e n t i o n  away from considera-  
t i o n  o f  t h e  n a t u r e  of  t h e  p r i n c i p a l  behavior  being descr ibed  and t o  t h e  form 
o f  t h e  i tem i t s e l f .  The i n t e n t  o f  each i tem was t o  e l i c i t  t h e  sent iments  
of  t h e  p a r t i c i p a n t s  concerning t h e  hypo the t i ca l  a c t i o n  taken  by t h e  p r in -  
c i p a l  and n o t  t o  t r i g g e r  an emotional r e a c t i o n  from t h e  respondents  con- 
cern ing  t h e  contents  o f  t h e  p a r t i c u l a r  v i g n e t t e  . 3  

Zivin acknowledged, however, t h a t  " . . . v a r i a t i o n s  i n  i nd iv idua l  i n t e r -  

p r e t a t i o n  o f  t h e  hypo the t i ca l  s i t u a t i o n s  . . .  remained p o t e n t i a l  a r t i f a c t s  o f  

the  response s i t u a t i o n  [and t h a t  t h e ]  i n f luence  of  i tem wording on p a r t i c i p a n t s 1  

responses was not  i n ~ e s t i ~ a t e d . " ~  This p a r t i c u l a r  l i m i t a t i o n  was regarded a s  

one of  the  most important f o r  i t  acknowledged some doubt a s  t o  t h e  in s t rumen t ' s  

a b i l i t y  t o  measure p r e c i s e l y  what i t  was intended t o  measure. 

The second l i m i t a t i o n  of  importance t o  t h i s  present  a n a l y s i s  was r e l a t e d  

t o  Z i v i n l s  behavioural  c l a s s i f i c a t i o n  scheme. Zivin s t a t e s :  

. . .  discuss ion  r e l a t e d  t o  types  o f  acceptab le  and unacceptable  p r i n c i -  
pa l  behavior  i n  t h e  p re sen t  s tudy was l imi t ed  by t h e  r e s e a r c h e r ' s  preca- 
t e g o r i z a t i o n  o f  i nd iv idua l  i tems a s  r e p r e s e n t a t i v e  o f  va r ious  a r eas  i n  
which t h e  elementary p r i n c i p a l  might func t ion .  Cons is ten t  with t h e  
purpose o f  t h e  p re sen t  s tudy ,  i . e .  assessment of  t h e  a c c e p t a b i l i t y  t o  
elementary t eache r s  of  s e l e c t e d  types of r o l e  behavior  of t h e  elementary 
p r i n c i p a l ,  t h e  a r e a s  o f  p r i n c i p a l  behavior  t o  be i n v e s t i g a t e d  were f i r s t  
chosen by t h e  r e sea rche r  and then  hypo the t i ca l  behaviora l  s i t u a t i o n s  were 
cons t ruc ted  a s  v e h i c l e s  f o r  e l i c i t i n g  t eache r  sent iments  regard ing  t h e  
a c c e p t a b i l i t y  o f  var ious  p o s s i b l e  p r i n c i p a l  behaviors  i n  t h e s e  a r eas .  The 
degree t o  which t h e  p a r t i c u l a r  p r i n c i p a l  behaviors  desc r ibed  i n  t h e  i tems ' 

could be  considered r e p r e s e n t a t i v e  of  t h e  behaviora l  a r e a s  remains a  ma t t e r  

5 Zivin, pp. 253 - 254. 
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of  i n t e r p r e t a t i o n .  

I f ,  i n  f a c t ,  t h e  hypo the t i ca l  p r i n c i p a l  behaviours  were no t  c o n s i s t e n t l y  

e l i c i t i n g  t eache r  r e a c t i o n s  t o  s p e c i f i c  behaviours  a s  they were intended then  

t h e r e  was reason t o  b e l i e v e  t h a t  t h e  items subsumed under each category o f  

behaviour  could no t  c o n s i s t e n t l y  r ep re sen t  one t ype  o f  p r i n c i p a l  behaviour .  

THE RESEARCH DESIGN 

The major purpose o f  t h i s  p r e sen t  s t udy ,  a s  s t a t e d  p rev ious ly ,  was t o  

r e p l i c a t e  t h e  Ziv in  research  i n  an a t tempt  t o  overcome some o f  t h e  l i m i t a t i o n s  

i nhe ren t  i n  t h e  o r i g i n a l  research  and t o  t e s t  and extend t h e  f i n d i n g s .  O f  f i rst  

concern was t h e  p o t e n t i a l  l ack  o f  g e n e r a l i z a b i l i t y  o f  Z iv in ' s  research  because 

of  t h e  n a t u r e  o f  t h e  sample, bu t  t h e  o t h e r  methodological l i m i t a t i o n s  mentioned 

above were a l s o  cons idered  i n  t h i s  s tudy .  D i f f e r e n t  d a t a  c o l l e c t i n g  methods 

and a n a l y t i c a l  t echniques  were, t h e r e f o r e ,  u t i l i z e d  i n  t h i s  s tudy  i n  an at tempt  

t o  a s s e s s  t h e  ex t en t  of  some o f  t h e  r e s t r i c t i o n s  o f  t h e  o r i g i n a l  r e sea rch .  The 

s p e c i f i c  t echniques  u t i l i z e d  a r e  d e t a i l e d  below. 

Data Co l l ec t i ng  

The small  sample s i z e .  Zivin interviewed f o r t y - f o u r  t e a c h e r s  i n  h e r  

research  o r  51% of  h e r  t a r g e t  popula t ion .  In  t h e  p re sen t  r e sea rch ,  e i g h t y  

t eache r s  were interviewed r ep re sen t ing  100% of t h e  t a r g e t  popu la t i on .  Zivin 

sought vo lun tee r  p a r t i c i p a t i o n  through response t o  a  l e t t e r .  The p r e s e n t  

w r i t e r  s e n t  an i n t roduc to ry  l e t t e r  and sought vo lun tee r  p a r t i c i p a t i o n  a f t e r  a  

persona l  contac t  wi th  each p o t e n t i a l  respondent .  

' The homogeneity of  t h e  s e t t i n g .  The Zivin school d i s t r i c t  sampled was 
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socio-economically homogeneous i n  n a t u r e .  The p re sen t  school  d i s t r i c t  sampled 

had a  d ive r se  socio-economic base and t h e  t a r g e t e d  popula t ion  o f  teachers  was 

s t r a t i f i e d  t o  ensure  t h e  inc lus ion  of teachers  from schools  r a t e d  a s  soc io-  

economic 3xtremes i n  terms of t h e  school  community. 

The nan-random s e l e c t i o n  of  respondents .  Zivin t a r g e t e d  t h e  e n t i r e  

teacher  popula t ion  o f  h e r  d i s t r i c t ,  t hus  t h e  51% response r ep re sen ted  a  non- 

random sample o f  t h e  t o t a l  popula t ion .  How r e p r e s e n t a t i v e  t eache r  opinions 

were, t h e r e f o r e ,  could not be determined. In  t h i s  p re sen t  r e sea rch ,  respon- 

dents  were randomly s e l e c t e d  from a t a r g e t  popula t ion  t h a t  had been s t r a t i f i e d  

i n  accordance t o  d i f f e r e n t  socio-economic s t a t u s  r a t e d  school types.  

Analy t ica l  Techniques 

The lack o f  s t a t i s t i c a l  con t ro l  i n  t h e  a n a l y t i c  techniques.  Zivin 

u t i l i  zed a n a l y t i c  techniques (Pearson Cor re l a t ions  and "t" t e s t s )  t h a t  could 

n o t  con t ro l  f o r  t h e  i n t e r a c t i v e  e f f e c t s  of o t h e r  independent v a r i a b l e s .  The 

occurrence of s i g n i f i c a n c e  i n  r e l a t i o n  t o  s p e c i f i c  v a r i a b l e s  could n o t  be 

viewed, t he re fo re ,  a s  n e c e s s a r i l y  t h e  most accu ra t e  p i c t u r e  o f  s i g n i f i c a n t  

r e l a t i o n s h i p s .  The use  o f  an n-way a n a l y s i s  of  var iance  enabled t h i s  p re sen t  

w r i t e r  t o  con t ro l  f o r  t h e  i n t e r a c t i v e  e f f e c t s  of f i v e  independent v a r i a b l e s  

wi th in  each a n a l y s i s .  The use of t h i s  more robus t  a n a l y t i c  technique was an 

a t tempt ,  t he re fo re ,  t o  d i s t i n g u i s h  p a t t e r n s  of  t eache r  response t h a t  c o n t r o l l e d  

f o r  t he  e f f e c t s  of sys temat ic  e r r o r  var iances  due t o  i n t e r a c t i v e  e f f e c t s  o f  

independent v a r i a b l e s .  

The absence of  t e s t s  f o r  instrument v a l i d i t y .  Zivin d id  no t  systema- 

t i c a l  l y  t e s t  whether t h e  hypo the t i ca l  behavioural  cons t ruc t s  u t i l i z e d  a c t u a l l y  

d id  measure what they were intended t o  measure. This  p re sen t  w r i t e r  randomly 

sampled the  reasons t eache r s  gave f o r  t h e i r  responses.  Ind ica t ions  a s  t o  why 



and t o  what t eache r s  were r e a c t i n g  wi th in  t h e  hypo the t i ca l  cons t ruc t s  were 

sought . S p e c i f i c  reasons f o r  response were, t h e r e f o r e ,  recorded i n  t h i s  ana- 

l y s i s  s o  t h a t  t h e  v a l i d i t y  ques t ion  could be sys t ema t i ca l ly  a s se s sed .  

The lack o f  s t a t i s t i c a l  a n a l y s i s  of  t h e  i tem c l a s s i f i c a t i o n  scheme. 

A s  mentioned, Zivin d i d  not  a t tempt  t o  t e s t  h e r  c a t e g o r i z a t i o n  scheme t o  s e e  

whether t h e  i tems inc luded  were indeed c o n s i s t e n t l y  r e p r e s e n t a t i v e  of  t h e i r  

category.  The use  o f  a  p r i n c i p a l  component f a c t o r  a n a l y s i s  was designed, 

t he re fo re ,  t o  a s s e s s  t h e  unid imens ional i ty  of  t h e  ca t egor i e s .  

D i s t r i c t  Com~ar isons  

Though t h e r e  were s i m i l a r i t i e s  between t h e  Zivin d i s t r i c t  and t h e  one 

u t i l i z e d  i n  t h i s  p re sen t  s tudy ,  t h e  d i f f e r ences  t h a t  e x i s t e d  were many and it  

was these  t h a t  p r imar i ly  j u s t i f i e d  t h e  r e t e n t i o n  of t h e  o n e - d i s t r i c t  o r i e n t a -  

t i o n .  A comparison of t h e  main c h a r a c t e r i s t i c s  o f  t he  two d i s t r i c t s  i s  pro- 

vided below. 

Location. The d i s t r i c t s  a r e  many thousands of  mi les  a p a r t  and i n  d i f -  

f e r e n t  coun t r i e s .  

a )  The Chicago a rea  d i s t r i c t ,  used by Zivin,  i s  loca t ed  i n  north-  

e a s t e r n  I 1  1 i n o i s  , approximately f i f t e e n  miles  no r th  of  downtown 

Chicago. 
6 

b) The Vancouver a r ea  d i s t r i c t ,  used i n  t h i s  p re sen t  s tudy ,  i s  loca t ed  

i n  southwestern B r i t i s h  Columbia, approximately f i f t e e n  mi les  e a s t  

o f  downtown Vancouver. 

D i s t r i c t  S t r u c t u r e .  The d i s t r i c t s  were s t r u c t u r e d  somewhat d i f f e r e n t l y  



s p a t i a l l y .  

a )  The Chicago a r e a  c h i l d r e n  a t t end ing  school i n  t h e  d i s t r i c t  sampled 

" . . . l i v e d  i n  ad j acen t  a r eas  of  f o u r  nor th-eas te rn  I l l i n o i s  suburbs,  

one subd iv i s ion ,  and one unincorporated a rea ."  
7 

b) The Vancouver a r e a  ch i ld ren  a t t end ing  school i n  t h e  d i s t r i c t  sampled 

l i v e d  i n  two incorpora ted  town a r e a s ,  one suburban munic ipa l i ty ,  

and one unincorporated semi- rura l  a r ea ,  a l l  ad jacent  t o  each o t h e r  

and toge the r  comprising t h e  school  d i s t r i c t .  

Socio-economic s t a t u s .  The d i s t r i c t s  were s t r u c t u r e d  d i f f e r e n t l y  

socio-economically.  

a )  The Chicago a rea  school d i s t r i c t  popula t ion  came e n t i r e l y  from 

middle, upper middle, and upper c l a s s  f a m i l i e s .  
8 

b) The Vancouver a r e a  school d i s t r i c t  popula t ion  was economically 

q u i t e  broadly based encompassing socio-economic backgrounds ran-  

ging from lower c l a s s  t o  upper middle c l a s s  f a m i l i e s .  

School popula t ion  and s t a f f .  The d i s t r i c t s  were very d i f f e r e n t  i n  

school populat ion s i z e  and s t a f f .  

a)  The January 1971 school  populat ion count i n  t h e  Chicago a r e a  

d i s t r i c t  showed t h a t  the  t h r e e  elementary schools  ( K  t o  8) compri- 

s i n g  t h e  d i s t r i c t  had a t o t a l  o f  1404 s tuden t s .  There were 85 

f u l l - t i m e  elementary t eache r s ,  t h r e e  elementary p r i n c i p a l s ,  t h r e e  

a s s i s t a n t  p r i n c i p a l s ,  and one school super in tendent  i n  t h e  school  

yea r  1970-71. The o f f i c e  of t h e  super in tendent  was loca ted  i n  an 

ex tens ion  o f  t h e  junior-high bu i ld ing .  
9 

b) The January 1976 school popula t ion  count i n  t he  Vancouver a r e a  

d i s t r i c t  i nd i ca t ed  t h a t  t h e  f o r t y - f o u r  elementary schools  ( K  t o  7) 
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i n  t h e  d i s t r i c t  had a  t o t a l  o f  14,674 s tuden t s .  In  add i t i on ,  

t he  d i s t r i c t  had eleven secondary schools  ( 8  t o  12) wi th  a  January 

1976 popula t ion  t o t a l  of 9,489, and t h r e e  "special"  schools  f o r  

educa t iona l ly  handicapped ch i ld ren  with a  t o t a l  s tuden t  popula t ion  

o f  131. Thus t h e  t o t a l  s tuden t  popula t ion  f o r  t h e  e n t i r e  d i s t r i c t  

was 24,293. There were 580 f u l l - t i m e  elementary t eache r s ,  f o r t y  

elementary p r i n c i p a l s ,  s i x t e e n  v i c e - p r i n c i p a l s ,  e i g h t  primary and 

in te rmedia te  co-ord ina tors ,  f i v e  a s s o c i a t e  supe rv i so r s ,  f o u r  assis- 

t a n t  supe r in t enden t s ,  and one super in tendent  i n  t h e  school  y e a r  

1975-76. The school  board o f f i c e s  were loca t ed  i n  a  s e p a r a t e  

bu i ld ing  ad jacen t  t o  t h e  l a r g e s t  s e n i o r  secondary school  i n  t h e  

d i s t r i c t .  

School s i z e s  and d i s t r i b u t i o n .  The d i s t r i c t s  were d i f f e r e n t  i n  t h e  

range of school  s i z e s  represented  and i n  t h e i r  s p a t i a l  d i s t r i b u t i o n .  

The t h r e e  elementary schools  i n  the  Chicago a r e a  d i s t r i c t  had 

January 1971 enrolment f i g u r e s  of  326, 531, and 547. Two of t h e  

schools  were primary schools  ( K  t o  4 )  and one was a  " jun io r  high" 

school  (5 t o  8 ) .  One of  t h e  primary schools  and t h e  jun io r  h igh  

were loca t ed  i n  ad j acen t  bu i ld ings  on a  s i n g l e  s i t e  and t h e  o t h e r  

primary school was loca t ed  approximately a  mi le  away. 10 

The f o r t y - f o u r  elementary schools  i n  t h e  Vancouver a r e a  d i s t r i c t  

had February, 1976 enrolment f i g u r e s  ranging from 23 i n  t h e  smal- 

l e s t  school  t o  653 i n  t h e  l a r g e s t .  Of t h e  f o r t y - f o u r  s choo l s ,  

t h i r t y - f o u r  schools ,  o r  7 7 . 2 7 %  had school  popula t ions  of two 

hundred o r  more and n ine  schools  o r  20.45% had s t u d e n t  popula t ions  

i n  excess  o f  f i v e  hundred s t u d e n t s .  The f o r t y - f o u r  elementary 

1• ‹z iv in ,  pp. 83 - 8 5 .  



:~ schools  contained wi th in  t h e  80 square mile  d i s t r i c t  were s p a t i a l l y  

d i s t r i b u t e d  i n  r e l a t i o n  t o  t h e  popula t ion  dens i ty .  Both the  muni- 

c i p a l  a r ea  and t h e  two incorpora ted  c i t y  a r e a s  contained wi th in  

t h e i r  boundaries  f a i r l y  l a r g e  undeveloped land t r a c t s .  

METHO DOLOGY 

Out of  t h e  f o r t y - f o u r  elementary schools  comprising t h e  t o t a l  number 

i n  t h e  d i s t r i c t ,  f i v e  were i n i t i a l l y  d e l e t e d  f o r  t h e  fol lowing reasons:  

(1) Three schools  were s p e c i a l  educat ion schools  f o r  t h e  educa t iona l ly  handi- 

capped and were thus  thought t o  be s u f f i c i e n t l y  d i f f e r e n t  from t h e  more 

convent ional  schools  t o  warrant  t h e i r  removal from cons ide ra t ion .  ( 2 )  A fou r th  

school  cons i s t ed  o f  only a k indergar ten  c l a s s  i n  a r u r a l  a r e a .  This  school  

was t h e  superv isory  r e s p o n s i b i l i t y  of t h e  p r i n c i p a l  of  a nearby elementary 

school .  Teacher expec ta t ions  f o r  t h e  r o l e  behaviour o f  t h e  p r i n c i p a l  i n  t h i s  

i n s t ance  could be q u i t e  d i f f e r e n t  and thus t h i s  school  was removed from t h e  

cons idera t ion  of  t h i s  p re sen t  s tudy .  (3)  The f i f t h  school t o  be d e l e t e d  from 

cons idera t ion  was t h e  one i n  which the  au thor  was teaching  a t  t h e  t ime o f  t h i s  

research .  I t  was f e l t  t h a t  t o  inc lude  t h i s  school would in t roduce  a p o s s i b l e  

sample b i a s  i n  in te rv iew s i t u a t i o n s  i n  which the  t eache r s  were c l o s e  co l l eagues  

of t h e  r e sea rche r .  Thus a t o t a l  o f  39 schools  remained i n  t h e  sample being 

considered.  

S t r a t i f i c a t i o n  of t h e  Sample 

From these  39 schools  t o  be sampled, s i x t e e n  schools  were s e l e c t e d  a s  

r e p r e s e n t a t i v e  of  t h e  socio-economic extremes t h a t  e x i s t e d  wi th in  t h e  d i s t r i c t .  

Thus ,wi th in  t h e  f i n a l  s e l e c t i o n  of schools  t o  be sampled, e i g h t  schools  were 

from predominantly upper-middle c l a s s  a r eas  and e i g h t  schools  were from predo- 



minantly lower c l a s s  a r eas .  Care was taken t o  ensure  t h a t  no over lap  of t h e  

two d i s t i n c t i v e  socio-economic s t a t u s  (S.E.S.) ca t egor i e s  would occur .  Schools 

t h a t  were s e l e c t e d  had t o  be, i n  o t h e r  words, more c l e a r l y  towards one end of 

t he  S.E.S. spectrum than  t h e  o t h e r .  

The procedure used t o  ensure  t h a t  each schoo l ' s  S.E.S. p o s i t i o n  was 

c o r r e c t l y  chosen involved telephone in te rv iews  with t en  randomly s e l e c t e d  

school  p r i n c i p a l s  and w r i t t e n  responses from t h r e e  randomly s e l e c t e d  d i s t r i c t  

superv isory  personnel .  A l l  respondents provided s t r o n g  confirmation o f  t h e  

f i r s t  f i v e  schools  i n  e i t h e r  socio-economic extreme by naming t h e  same f i v e  

schools  i n  very n e a r l y  t h e  same rank order ing  i n  each in t e rv i ew.  Choosing 

schools  beyond t h e  f i r s t  f i v e  i n  each S.E.S. category proved t o  be somewhat 

more d i f f i c u l t  f o r  more than  t h r e e  schools  were suggested by each respondent 

a s  q u i t e  r e a d i l y  f i t t i n g  i n t o  t h e  l a s t  t h r e e  p o s i t i o n s .  Nevertheless ,  t h e  

complete complement of  e i g h t  schools  i n  each S.E.S. category t h a t  had been 

t e n t a t i v e l y  s e l e c t e d  by t h e  au thor  were a l l  i nd iv idua l ly  named wi th in  t h e  

s e l e c t i o n s  made by t h e  respondents .  Thus t h e  S.E.S. p o s i t i o n s  chosen f o r  a l l  
-&> 

s i x t e e n  schools  were seen a s  co r r ec t  i n  each S.E.S. category b u t  t o  f u r t h e r  

ensure t h a t  t h e  l a s t  t h r e e  schools  chosen i n  each S.E.S. category d id  indeed 

belong i n  t h e  p o s i t i o n s  chosen f o r  them, t h e  p r i n c i p a l s  of  t h e  schools  i n  

ques t ion  were interviewed and in  each case ,  they  suggested t h a t  t h e i r  schools  

were c o r r e c t l y  p laced .  Thus s i x t e e n  schools  i n  t o t a l  were s e l e c t e d  from t h e  

i n i t i a l  t h i r t y - n i n e ,  d e l i b e r a t e l y  excluding a  r e l a t i v e l y  l a r g e  number o f  schools  

wi th in  t h e  middle socio-economic range.  This s t r a t i f i c a t i o n  ensured the  inc lu -  

s i o n  of  an S.E .S. v a r i a b l e  t h a t  could n o t  be  p r e s e n t  i n  t h e  Zivin sample and 

f a c i l i t a t e d  a  comparative a n a l y s i s  o f  t eache r  response p a t t e r n s .  

Random Se lec t ion  
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A random s e l e c t i o n  o f  p o t e n t i a l  p a r t i c i p a n t s  from wi th in  t h e  s ix t een  

schools  c o n s t i t u t i n g  t h e  s a m ~ l e  was made i n  such a way a s  t o  ensure t h a t  s i x  

t eache r s  from each school  were chosen and t h a t  o f  t hese  s i x ,  one would be a 

male and f i v e  female. R e s t r i c t i o n  of t h e  sample t o  one male p e r  school  was 

necessary  because t h r e e  of t h e  schools  i n  t h e  sample were found t o  have only 

one f u l l  t ime male t eache r .  I t  was subsequent ly decided t h a t  t h e  f i f t h  female 

t eache r  randomly s e l e c t e d  wi th in  each school  would n o t  be s e n t  t h e  in t roduc to ry  

l e t t e r  t h a t  was s e n t  t o  t h e  o t h e r s  f o r  it was thought b e t t e r  t o  in te rv iew a 

t o t a l  o f  f i v e  t eache r s  i n  each school keeping the  s i x t h  person randomly se l ec -  

t e d  i n  abeyance, should some t eache r s  f a i l  t o  comply wi th  t h e  r eques t  t o  

p a r t i c i p a t e .  

The random s e l e c t i o n  o f  teachers  was s p e c i f i c a l l y  accomplished i n  t h e  

fol lowing manner. A l l  t h e  male t eache r s  from t h e  lower S.E.S. schools  were 

p laced  i n  one group and a l l  t h e  male t eache r s  from t h e  upper S.E.S. schools  

were placed i n  another  group. The schools  t h a t  had only one male, f u l l  time 

t eache r  on s t a f f  were s ing led  o u t .  The remaining male t eache r s '  names were 

ass igned  sequen t i a l  numbers beginning with t h e  number one i n  each S.E.S. group 

A t a b l e  of random numbers was then used t o  s e l e c t  one male from each school by 

proceeding down t h e  columns of  numbers u n t i l  a t  l e a s t  one number from each 

school appeared i n  t he  t a b l e .  When one male t eache r  was obta ined  i n  a p a r t i -  

c u l a r  school  i n  t h i s  manner, a l l  o t h e r  numbers corresponding t o  males i n  t h e  

same school were r e j e c t e d  a s  they were encountered i n  t h e  random number l i s t .  

Every male i n  each school  thus had an equal  chance o f  being s e l e c t e d .  

Bas i ca l ly  t h e  same procedure was u t i l i z e d  wi th  the  s e l e c t i o n  o f  t he  

female p a r t i c i p a n t s  i n  t h e  s tudy .  The only r e a l  d i f f e r e n c e  was t h a t  t h e r e  

was a considerably l a r g e r  number t o  s e l e c t  from. In t h i s  way, 96 t eache r s  

were randomly s e l e c t e d  from a t o t a l  of 245.  
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The Target  Populat ion 

Shor t ly  a f t e r  t h e  s e l e c t i o n  o f  a  t a r g e t  popula t ion  ( t h e  f i r s t  4 felilale 

and f i r s t  male t eache r s  randomly s e l e c t e d  i n  each school  f o r  a  t o t a l  o f  80)) 

t h e  f i r s t  l e t t e r s  o f  i n t roduc t ion  were pe r sona l ly  de l ive red  t o  s e v e r a l  schools .  

I t  was decided n o t  t o  send ou t  a l l  the  i n t roduc to ry  l e t t e r s  a t  once s i n c e  t h e  

d a t a  c o l l e c t i n g  time pe r iod  was seen a s  extending over  a  month and it was 

thought b e t t e r ,  n o t  only t o  contac t  t eache r s  pe r sona l ly  a f t e r  r e c e i p t  o f  t h e i r  

l e t t e r s ,  b u t  a l s o  very  soon a f t e r  t he  r e c e i p t  of  t h e  l e t t e r .  Thus l e t t e r s  were 

pe r sona l ly  de l ive red  t o  a l l  t he  schools  beginning with those loca t ed  i n  t h e  

southern e x t r e m i t i e s  of  t h e  d i s t r i c t  and working no r th .  The l e t t e r s  were 

always de l ive red  a s  a  package with a  covering l e t t e r  f o r  t h e  p r i n c i p a l  on top  

expla in ing  t h e  s t u d y ' s  i n t e n t  and asking f o r  h i s  co-operat ion and permission 

t o  u se  t h e  school  premises f o r  in te rv iew purposes.  Included with the  p r i n c i -  

p a l ' s  l e t t e r  was a copy o f  t h e  d i s t r i c t  supe r in t enden t ' s  l e t t e r  of  approval .  

Interviews commenced Apri 1 12, 1971, and wcsc completed blay 11, 1976. 

Within a  day o r  two of d e l i v e r i n g  t h e  l e t t e r s ,  phone contac t  was always 

made with each school  p r i n c i p a l  involved s o  t h a t  any f u r t h e r  ques t ions  could 

be answered and in te rv iew arrangements wi th  the  p o t e n t i a l  p a r t i c i p a n t s  could 

be considered.  

Personal t eache r  contac ts  were made e i t h e r  by phone o r  through s t a f f  

room conversa t ions  with t h e  au tho r .  I t  was discovered t h a t  most t eache r s  

p re fe r r ed  t o  be interviewed e i t h e r  e a r l y  i n  t h e  morning be fo re  school  s t a r t e d ,  

o r  i n  the  a f te rnoon immediately a f t e r  t h e i r  l a s t  c l a s s .  In  t h i s  way, t h e  

au thor  was ab le  t o  complete from t h r e e  t o  f i v e  in te rv iews  a  day. Occasional ly,  

when a  p a r t i c u l a r  t eache r  found it  hard t o  accommodate e i t h e r  t h e  morning o r  

t h e  a f te rnoon in te rv iew time s l o t s ,  arrangements were made f o r  noon-hour o r  

weekend in te rv iews .  The time taken f o r  each in te rv iew va r i ed  i n  length  from 



a minimum o f  f i f t e e n  minutes t o  a maximum o f  f i f t y  minutes depending e n t i r e l y  

on t h e  speed with which t h e  p a r t i c i p a n t  responded and upon t h e  length o f  t h e  

reasons given f o r  response.  

The Interview Technique 

Zivin f e l t  t h a t  t h e  use  of a ques t ionna i r e  would 'I. . . s eve re ly  l i m i t  

t h e  ea se  o f  t h e  t eache r  d i scuss ion  o f  expec ta t ions" l l  p r i m a r i l y  because a 

ques t ionna i r e  r equ i r ed  e i t h e r  a complete p reca t egor i za t ion  of responses o r  

r e l i a n c e  on t h e  respondent t o  provide f u l l  w r i t t e n  explana t ions .  The in te rv iew 

technique was seen,  t h e r e f o r e ,  a s  t h e  b e s t  because it allowed f o r  f u l l  expres-  

s i o n  o f  t h e  reasoning behind t h e  responses given.  This  was considered v i t a l l y  

important f o r  it permi t ted  exp lo ra t ion  of r e l a t i o n s h i p s  between t h e  reasons 

teachers  gave f o r  responses and t h e  responses themselves.  

The u t i l i z a t i o n  of t h e  in te rv iew technique i n  t h i s  p re sen t  s tudy was 

thought t o  be we l l  j u s t i f i e d  even when i t  was decided,  because of t h e s i s  time 

c o n s t r a i n t s ,  t o  exclude any s t a t i s t i c a l  a n a l y s i s  o f  t h e  t eache r  reasons f o r  

response.  J u s t i f i c a t i o n  f o r  r e t e n t i o n  of t h e  in te rv iew technique was seen i n  

t h e  c l a r i f i c a t i o n  of  t eache r  responses t h a t  was provided when t eache r s  were 

a b l e  t o  g ive  f u l l  express ion  t o  t h e i r  reasons f o r  response.  Th i s  c l a r i f i c a t i o n  

l a t e r  proved t o  be inva luable  i n  ana lyses  t h a t  probed t h e  v a l i d i t y  of  t h e  o r i -  

g i n a l  instrument .  

Beyond these  cons ide ra t ions ,  t h e  w r i t i n g s  o f  Dan C.  L o r t i e  were once 

more i n f l u e n t i a l  i n  t h e  research  dec is ions  of t h i s  present  w r i t e r .  He s t a t e s :  

There a r e  methodological h a b i t s  which p lay  a p a r t  i n  producing t h e  gap 
i n  ou r  knowledge o f  t eache r  viewpoints .  One i s  t h e  seemingly automatic  
r e l i a n c e  upon "instruments" which a r e  so  completely c losed  a s  t o  f o r e s t a l l  
t h e  chance t h a t  t eache r  respondents  w i l l  c o r r e c t  r e sea rche r  assumptions 
and frameworks. Too many s t u d i e s  t e l l  us of r e l a t i o n s h i p s  between weak, 



e x o t i c  v a r i a b l e s  and researcher -centered  dimensions of  sent iment  and va lues ;  
i n  balance,  we have too  few s t u d i e s  which explore  t h e  s u b j e c t i v e  world of  
t eache r s  i n  terms o f  t h e i r  concept ions o f  what i s  s a l i e n t .  l2 

The Interview Pro tocol  

A s  i n  t h e  Zivin s tudy ,  t h e  in te rv iew p ro toco l  involved a n  in t roduc to ry  

conversat ion followed by t h e  reading of  simple procedural  i n s t r u c t i o n s .  The 

respondent was then handed a card  on which was p r i n t e d  an a c c e p t a b i l i t y  r a t i n g  

s c a l e  and was then asked t o  respond t o  each hypo the t i ca l  s i t u a t i o n  read by 

us ing  t h e  s i x  p o i n t  s c a l e  provided.  The respondents were t o l d  they could use  

e i t h e r  t h e  s c a l e r  numbers on t h e  card  o r  t h e  corresponding s c a l e r  key words 

i n  t h e i r  responses.  The a c c e p t a b i l i t y  r a t i n g s  u t i l i z e d  were a s  fol lows:  

1) c e r t a i n l y  acceptab le ,  2)  moderately acceptab le ,  3) b a r e l y  acceptab le ,  

4) b a r e l y  unacceptable ,  5) moderately unacceptable ,  6) c e r t a i n l y  unaccep- 

t a b l e .  Each of  t h e  twenty-one response items was p r i n t e d  on a s e p a r a t e  card 

and each was read  i n  p r e c i s e l y  t h e  same o rde r  t o  each p a r t i c i p a n t .  Zivin had 

e s t a b l i s h e d  t h e  card  o r d e r  by a random s e l e c t i o n  process  and t h e  same order  

was r e t a i n e d  i n  t h e  p re sen t  research  so  a s  no t  t o  b i a s  i n  any way, comparative 

r e s u l t s  . 
The p a r t i c i p a n t s  i n  both s t u d i e s  were encouraged t o  respond t o  t h e  

ques t ion ,  "How acceptable  would t h i s  p r i n c i p a l  behaviour be t o  you?" I t  was 

found i n  both s t u d i e s  t h a t  t h i s  procedure very quick ly  became unnecessary f o r  

teachers  soon responded au toma t i ca l ly .  Unlike t h e  Zivin s tudy ,  a l l  twenty-one 

s t imulus  i tems were used with every t eache r ,  whereas Zivin used only twenty 

with some t eache r s  because o f  time c o n s t r a i n t s .  Z iv in ' s  d i f f i c u l t y  i n  t h i s  

regard  a r o s e  from t h e  f a c t  t h a t  many of  h e r  t eache r  in te rv iews  were scheduled 

f o r  f r e e  per iods  during t h e  t e a c h e r ' s  day and were thus cons t ra ined  wi th in  



well  before  t h e  f i r s t  morning c l a s s  o r  a f t e r  t h e  l a s t  c l a s s  i n  t h e  a f te rnoon 

and thus  d id  n o t  s u f f e r  from the  same time c o n s t r a i n t s .  Af t e r  each acceptabi-  

l i t y  response was given,  t eache r s  were asked t o  g ive  t h e i r  reasons f o r  respon- 

ding i n  t h e  way t h a t  they  d id .  No time l i m i t  was p laced  on t h i s  aspec t  o f  t h e  

in te rv iew and completeness was always c a r e f u l l y  encouraged. 

Both s t u d i e s  a t  t h e  very o u t s e t  of each in te rv iew asked each respondent 

t o  v i s u a l i z e  h imse l f /he r se l f  a s  t h e  t eache r  involved i n  t h e  hypo the t i ca l  s i -  

t u a t i o n  descr ibed  and h i s l h e r  p r i n c i p a l  a s  t h e  p r i n c i p a l  involved i n  each case .  

I t  was hoped t h a t  t h i s  approach would f u r t h e r  enhance t h e  rea l i sm o f  t h e  events  

by provid ing  a  contextua l  anchor f o r  t he  respondent and thereby an avoidance 

of  any suggest ion t h a t  t h e  s i t u a t i o n s  descr ibed  were r e a l l y  impossible  t o  r e -  

l a t e  t o  because t h e  p a r t i c u l a r  s i t u a t i o n a l  circumstances were unknown. Zivin 

found i n  h e r  s tudy ,  however, t h a t  t h e r e  was a  tendency f o r  a l l  t e ache r  r e s -  

pondents t o  speak i n  terms o f  an "un iden t i f i ed  p r i n c i p a l , "  c a s t i n g  themselves 

i n  t h e  r o l e  of  "outs ide  observers ."13 This t eache r  o r i e n t a t i o n  was of con- 

s i d e r a b l e  concern i n  t h e  Zivin s tudy  f o r  f e a r  t h a t  t h e  i n s i s t e n t  depersonal i -  

za t ion  o f  responses might d i s t o r t  intended s tudy r e s u l t s .  

I t  was f e l t ,  i n  t h i s  present  s tudy ,  t h a t  t h e  same depersonal iza t ion  

d id  n o t  a s  f r equen t ly  occur ,  f o r  t he re  was evidence t o  t h e  con t r a ry  i n  many 

o f  t h e  t eache r  responses given.  Teachers,  f o r  example, sometimes r e f e r r e d  

t o  t h e i r  p r i n c i p a l  by name o r  q u a l i f i e d  t h e i r  responses by say ing ,  "my p r in -  

c i p a l  wouldnl t do t h a t  b u t  i f  he d i d . .  ." Despite t h e  depe r sona l i za t ion  t h a t  

e x i s t e d  i n  t h e  Zivin responses ,  t h a t  r e sea rche r  f e l t  t h a t  t h e  technique of  

u t i l i z i n g  hypo the t i ca l  s i t u a t i o n s  with r e a l  a c t o r s  was j u s t i f i e d  i n  t h a t  i t  

s t i l l  provided ample oppor tuni ty  f o r  teachers  t o  express  t h e i r  expec ta t ions  



f o r  t h e  p r i n c i p a l 1  s behaviour ,  which was a primary goa l .  

Teacher Var iab les  

A t  t h e  end of  t h e  in te rv iew,  t h e  t eache r s  i n  both s t u d i e s  were asked 

t o  f i l l  i n  a t e a c h e r  information s h e e t .  Anonymity was assured  by en te r ing  a 

number on t h e  s h e e t  corresponding t o  t h e  o r d e r  i n  which t h e  p a r t i c i p a n t s  were 

interviewed.  Teachers ,  t h e r e a f t e r ,  were r e f e r r e d  t o  by number and not  by name. 

The t eache r  information shee t  u t i l i z e d  suppl ied  b a s i c a l l y  two types of  

information.  The f i r s t  p a r t  c o l l e c t e d  r e l evan t  demographic d a t a  on each t ea -  

cher  and t h e  second provided t h e  reseacher  with each t e a c h e r ' s  s u b j e c t i v e  

eva lua t ion  o f  h i s / h e r  own p r i n c i p a l ' s  performance and personal  eva lua t ion  of 

teaching a s  a c a r e e r .  Zivin had hoped t h a t  t h e  provis ion  o f  t hese  personal  

c h a r a c t e r i s t i c s  would prove t o  have some explanatory value f o r  understanding 

t h e  response p a t t e r n s  o f  teachers  even though no r e l a t i o n a l  hypotheses were 

formulated. l4 The t eache r  demographic information supp l i ed  by t h e  informa- 

t i o n  shee t  was as  fo l lows:  s ex ,  age ,  mar i t a l  s t a t u s ,  whether he/she had ch i ld -  

ren o r  n o t ,  formal educat ion l e v e l ,  undergraduate major,  g raduate  major, 

years  of  exper ience ,  years  i n  t he  p re sen t  school ,  and grade l e v e l  taught .  

The Zivin d i s t r i c t  had a high propor t ion  o f  wel l  educated teachers  f o r  

a l l  t he  t eache r s  sampled had degrees and almost 50% had graduate  degrees.  l5 No 

assessment,  however, o f  t h e  r e l a t i o n s h i p  between t h e  l e v e l  of  formal educat ion 

and t eache r  p r o f e s s i o n a l i z a t i o n  was attempted i n  t h e  Zivin s tudy .  The consi-  

derable  c o n t r a s t  noted e a r l i e r  between t h e  formal educat ion l e v e l s  of  t h e  t e a -  

chers  i n  t h i s  p re sen t  s tudy (25% had no degree and 12% had graduate  degrees) and 

teachers  i n  Ziv in l  s s tudy was a ma t t e r ,  t he re fo re ,  o f  some a n a l y t i c a l  i n t e r e s t .  



Methodological Assumptions 

P a r t i c i p a n t s  were requi red  t o  a s se s s  a s e r i e s  o f  behavioural  v i g n e t t e s  

each o f  which involved t h e  hypo the t i ca l  ac t ion  o f  a p r i n c i p a l .  Zivin hoped t o  

c r e a t e  r e a l i s t i c  behavioural  s i t u a t i o n s  s o  t h a t  accu ra t e  t eache r  responses 

could be obtained.  I f  t h e  teachers  could r e a d i l y  i d e n t i f y  with t h e  a c t i o n s  

descr ibed ,  it was thought t h a t  a n a l y s i s  o f  t eache r  responses t o  t h e  a c t i o n s  

would then be g r e a t l y  f a c i l i t a t e d .  Despite t h i s  concern, t eache r  r e a c t i o n  t o  

t h e  v i g n e t t e s  proved t o  be s u f f i c i e n t l y  complex t o  prompt t h e  present  w r i t e r  

t o  a s se s s  c l o s e l y  t h e  t eache r s '  reasons f o r  t h e i r  response and t o  employ f a c t o r  

a n a l y t i c  techniques when cons ider ing  da t a  r e s u l t s .  

The range o f  p r i n c i p a l  behaviours e x t r a c t e d  by Zivin from t h e  l i t e r a t u r e  

and used a s  ca t egor i e s  wi th in  which t o  formulate  behavioural  v i g n e t t e s  o r  s t i -  

mulus i tems were modified s l i g h t l y  by t h i s  present  w r i t e r  f o r  Canadian content .  

Items t h a t  r e f e r r e d  t o  American h i s t o r i c a l  events  were modified t o  r e f l e c t  

Canadian h i s t o r i c a l  occurrences,  bu t  were otherwise l e f t  i n t a c t .  Each i tem, 

t h e r e f o r e ,  was designed t o  a c t  a s  a s t imu lus ,  e l i c i t i n g  acceptab le  o r  unaccep- 

t a b l e  t eache r  responses which were thought then t o  be i n d i c a t i v e  of  t h e  t e a c h e r ' s  

personal  expec ta t ions  f o r  s p e c i f i c  p r i n c i p a l  behaviours .  I t  was t h e  i n t e n t  of  

t h e  Zivin s tudy  t o  examine t h e  da t a  thus c o l l e c t e d  f o r  response t r ends  and 

' p a t t e r n i n g s  and i t  was hoped t h a t  i n  t h i s  way some of t he  c r u c i a l  a spec t s  of 

t eache r  expec ta t ions  f o r  t h e  r o l e  behaviour o f  t he  p r i n c i p a l  could be i d e n t i f i e d .  

The b a s i c  assumption o f  t h e  Zivin methodology was, t h e r e f o r e ,  t h a t  t h e  

hypo the t i ca l  behavioural  cons t ruc t s  u t i l i z e d  i n  t h e  s tudy would e l i c i t  a range 

of t eache r  responses (from acceptable  t o  unacceptable)  t h a t  were i n d i c a t i v e  of 

t eache r  expec ta t ions  i n  r e l a t i o n  t o  a s e t  o f  s p e c i f i c  p r i n c i p a l  behaviours .  



THE H Y P O W E T I C A L  CONSTRUCTS 

The Zivin designed hypo the t i ca l  c o n s t r u c t s  t h a t  were u t i l i z e d  i n  both 

s t u d i e s  were meant t o  b e  r e p r e s e n t a t i v e  of c e r t a i n  types o f  p r i n c i p a l  behaviour.  

These c o n s t r u c t s  were sub jec t ed  i n  t h i s  p re sen t  research  t o  some s c r u t i n y  s i n c e  

it was by no means c e r t a i n  t h a t  t h e  s t imulus  i tems cons t ruc ted  were i n  f a c t  

r e p r e s e n t a t i v e  of  t h e  types of  p r i n c i p a l  behaviour they were designed f o r ,  nor 

was i t  always c e r t a i n  t h a t  t h e  respondents were a c t u a l l y  r e a c t i n g  t o  t h e  be- 

havioura l  conten t  of  t h e  cons t ruc t  o r  t o  some o t h e r  a spec t  of  t h e  i tem wording. 

Fac tor  a n a l y s i s  was thus  decided upon a s  one means of  answering one o f  t h e s e  

important ques t ions .  The p o s s i b l e  use  o f  f a c t o r  a n a l y t i c  techniques  is ,  i n  

f a c t ,  suggested b r i e f l y  by Zivin i n  an in t roduc to ry  d i scuss ion  concerning the  

s t imulus  i tems .  Zivin s t a t e s  t h a t  f a c t o r  a n a l y t i c  methods would l i k e l y  be 

necessary i n  combination with more r e s t r i c t e d  cons t ruc t s  i f  a  ". . .more 

p r e c i s e  i d e n t i f i c a t i o n  of and/or i s o l a t i o n  of behaviora l  components which 

might be s i g n i f i c a n t  t o  teachers  i n  determinat ion of  t h e  a c c e p t a b i l i t y  of 

p r i n c i p a l  behavior" i s  t o  be obta ined .  l6 Zivin emphasi zes , however, t h e  

"exploratory na ture"  of h e r  s tudy  s t a t i n g  t h a t  ". . . t h e  p re sen t  s tudy was more 

of  a  survey of  broad t eache r  sentiment" than  one which p r e c i s e l y  i s o l a t e d  

t eache r  r e a c t i o n  t o  p a r t i c u l a r  behavioural  components. 
17 

The hypothe t ica l  s i t u a t i o n s  t h a t  Zivin cons t ruc t ed  t o  r e f l e c t  t h e  

types of  p r i n c i p a l  behaviour t h a t  were i d e n t i f i e d  i n  t h e  l i t e r a t u r e  a s  accep- 

t a b l e  and unacceptable  t o  teachers  a r e  d e t a i l e d  below a s  Zivin l i s t e d  them 

wi th in  t h e i r  r e spec t ive  c l a s s i f i c a t i o n s .  Z iv in ' s  summary o f  t h e  main i n t e n t  

of each item i s  a l s o  included along with t h e  p re sen t  au tho r ' s  e l abo ra t ion  

where necessary .  Minor modi f ica t ions  of some o f  t h e  i tems f o r  Canadian h i s -  



t o r i c a l  conten t  is a l s o  noted.  

Category 1 - Enforcement of an Administrat ive Procedure 

Item 20. You usua l ly  remember t o  send your a t tendance  s l i p  t o  t h e  o f -  
f i c e  by 9:00 a.m. ( t h e  "due" t ime) ,  b u t  one morning you f o r g e t .  
A t  9:10 a.m., t h e  p r i n c i p a l  pops h i s / h e r  head i n t o  your room 
and says ,  "Attendance," and d isappears .  

"The i n t e n t  of t h i s  i tem was t o  al low f o r  t eache r  express ion  o f  sen- 

t iment  regarding p r i n c i p a l  a c t i o n  i n  a managerial ,  school-wide a c t i v i t y ,  i e .  

t h e  p repa ra t ion  of  t h e  d a i l y  a t tendance  r epor t . "  
18 

Category 2 - Assignment o f  Teacher Auxi l ia ry  Duties 

Item 14. Your p r i n c i p a l  a s s igns  each teacher  an a u x i l i a r y  duty,  such 
a s  lunchroom o r  playground supe rv i so r  o r  bus duty ,  f o r  1 
week every 2 months. 

Zivin was n o t  c e r t a i n  t o  what ex t en t  " . . . t h e  assignment o f  a u x i l i a r y  

d u t i e s  would be considered a managerial a c t i v i t y "  bu t  because o f  t h e  emergence 

of  union negot ia ted  t eache r  c o n t r a c t s  i n  t h e  United S t a t e s  which o f t e n  empha- 

s i z e d  the  " . . . l i m i t i n g  [o f ]  t eache r  r e s p o n s i b i l i t i e s  o u t s i d e  t h e  classroom" 

Zivin decided t o  ". . .examine t eache r  sentiment concerning p r i n c i p a l  assignment 

o f  a u x i l i a r y  d u t i e s  without  p r i o r  consu l t a t i on  with t h e  teachers . "  
19 

With regard  t o  t h e  d i s t r i c t  u t i l i z e d  i n  t h i s  present  r e sea rch ,  t eache r  

r e s p o n s i b i l i t i e s  a r e  c l e a r l y  de l inea t ed  wi th in  the  Adminis t ra t ive  Guide For 

Elementary Schools publ i shed  by the  Department of Education o f  t h e  Province 

o f  B r i t i s h  Columbia. Within t h i s  document, p r i n c i p a l s  a r e  i n s t r u c t e d  t o  pre-  

pa re  ". . . a  schedule of  s t a f f  superv is ion ,  

v i s i o n  and superv is ion  of  p u p i l s  awai t ing  

which must inc lude  noon-hour super- 

bus t r a n s p o r t a t i o n  ." 20 

''~drninis t r a t i v e  Guide f o r  Elementary Schools,  Province of  B r i t i s h  
Columbia, Department o f  Education, Divis ion of I n s t r u c t i o n a l  Se rv i ces ,  
Curriculum Dkvelopment Branch (Vic to r i a ,  1971),  p .  3 6 .  
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Category 3  - Handling o f  an Emergency S i t u a t i o n  

Item 15.  While your ch i ld ren  a r e  working a t  t h e i r  desks ,  a  rock sud- 
denly h i t s  one of your windows, s h a t t e r i n g  i t ,  and sending 
g l a s s  f l y i n g .  No one i s  h u r t ,  b u t  t h e  c h i l d r e n  a r e  t e r r i b l y  
f r i gh t ened .  You send one c h i l d  down t o  t h e  o f f i c e ,  reques- 
t i n g  t h a t  t h e  p r i n c i p a l  come immediately. He/she e n t e r s  t h e  
room and begins  t o  calm t h e  ch i  ld ren  and d i spa t ch  messengers 
t o  t h e  o f f i c e  and t o  t h e  cus tod i an .  

Z iv in ' s  purpose i n  t h i s  i tem I t .  . .was t o  a l low f o r  t eache r  eva lua t ion  

o f  t h e  p r i n c i p a l ' s  r o l e  i n  dea l ing  with an emergency s i t u a t i o n  i n  t h e  c l a s s -  

room.. .which does n o t  involve  t eache r  i n c a p a c i t a t i o n . .  1121 

Category 4 - D i s c i p l i n e  o f  S tudents  

Item 1. You have a  s tuden t  i n  your room who is  a  bad d i s c i p l i n e  pro-  
blem. One day, a f t e r  many warnings,  you send t h e  c h i l d  o u t  
o f  t h e  room t o  s t a n d  by t h e  lockers .  A f t e r  s choo l ,  your 
p r i n c i p a l  comes t o  your room and mentions t h a t  he/she had 
seen t h e  c h i l d  ou t  i n  t h e  h a l l .  The p r i n c i p a l  says  t h a t  he /  
she  does no t  l i k e  t o  s e e  c h i l d r e n  s e n t  from t h e i r  rooms t o  
s t and  i n  t h e  h a l l  and perhaps you should t h i n k  o f  another  
method o f  handl ing t h i s  s t u d e n t .  

Zivin designed t h i s  i tem t o  provide ". . .an oppor tun i ty  f o r  t e a c h e r  

assessment of  t h e  r o l e  of t h e  p r i n c i p a l  i n  determining p a r t i c u l a r  methods o f  

d i s c i p l i n e  t o  be used with i nd iv idua l  s t uden t s  w i th in  t h e  school ."  
2  2 

Item 8 .  You have t a l k e d  t o  your p r i n c i p a l  many times about  a  p a r t i -  
c u l a r  s t uden t  i n  your room who i s  a  bad d i s c i p l i n e  problem. 
One day, you send t h e  c h i l d  ou t  o f  t h e  room t o  s t and  by t h e  
l ocke r s .  La te r  you f i n d  t h a t  t h e  p r i n c i p a l  passed by, saw 
the  c h i l d  i n  t h e  h a l l ,  and took him t o  t h e  o f f i c e  f o r  d i s c i -  
p l i n a r y  purposes .  

Z iv in ' s  i n t e n t  i n  t h i s  i tem was ". . . t o  a s s e s s  t h e  a c c e p t a b i l i t y  t o  

t eache r s  o f  t h e  p r i n c i p a l  assuming independent r e s p o n s i b i l i t y  f o r  t h e  d i s c i -  

p l i n i n g  of an i n d i v i d u a l  wi thout  p r i o r  c o n s u l t a t i o n  with t h e  teacher . "  
2  3 

Item 12. You have t a l k e d  t o  your p r i n c i p a l  many times about a  p a r t i c u -  
l a r  s t u d e n t  i n  your room who i s  a  bad d i s c i p l i n e  problem, 
e s p e c i a l l y  during math per iod .  The p r i n c i p a l  comes t o  observe 
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your c l a s s  during math per iod ,  and, a s  u sua l ,  t h e  s tuden t  
becomes d i s r u p t i v e .  Your p r i n c i p a l  f i n a l l y  s ays ,  "This beha- 
v i o r  cannot go on. You're coming with me t o  t h e  o f f i c e . "  
And t h e  p r i n c i p a l  takes  t h e  c h i l d  from your room. 

Zivin cons t ruc ted  t h i s  i tem ". . . t o  a s se s s  t h e  a c c e p t a b i l i t y  t o  t eache r s  

of d i r e c t  p r i n c i p a l  a c t i o n  t o  handle a  d i s c i p l i n a r y  s i t u a t i o n  observed i n  t h e  

course o f  on-going classroom proceedings." 
2 4 

Item 16. You a r e  walking with your c l a s s  i n  t h e  school  h a l l  and your 
c l a s s  i s  making more no i se  than you would l i k e .  The p r i n c i p a l  
is  walking toward your group and, a s  you approach, he/she says  
t o  you q u i e t l y ,  "You r e a l l y  ought t o  do something about t h i s  
no ise ."  The ch i ld ren  d id  not  h e a r  t h i s  comment t o  you. 

Zivin designed t h i s  i tem I * .  . . t o  sample t eache r  opinion on p r i n c i p a l  

expression of expec ta t ions  f o r  modif icat ion i n  t h e  t e a c h e r ' s  handl ing  of  a 

pup i l  con t ro l  s i t u a t i o n ,  e s p e c i a l l y  a s  t h i s  p e r t a i n s  t o  establ ishment  of t h e  

d i s c i p l i n a r y  tone  o f  t h e  school .  
25 

Item 17. One day, your ch i ld ren  have been p a r t i c u l a r l y  noisy  i n  c l a s s  
and, f i n a l l y ,  you decide t o  g ive  t h e  c l a s s  a  f i rm  " lec ture"  
on classroom behaviour.  A s  your door i s  open, you can s e e  
t h a t  t h e  p r i n c i p a l  j u s t  walked p a s t  your room. Af t e r  school ,  
t h e  p r i n c i p a l  comes t o  your room and he/she sugges ts  t h a t  
i n s t e a d  o f  t a l k i n g  t o  t he  group perhaps you should s i n g l e  
o u t  t h e  s e v e r a l  d i s r u p t i v e  s tuden t s  and send them t o  t h e  
o f f i c e  a s  an example t o  t h e  o t h e r  s t u d e n t s .  

Zivin intended t h i s  item " . . . t o  r ep re sen t  a  suppor t ive  p r i n c i p a l  beha- 

v i o r  regarding p r i n c i p a l  w i l l i ngness  t o  enforce  s tuden t  d i s c i p l i n e  imposed by 

t h e  teacher . "  
26 

Item 19. One day, your c h i l d r e n  have been p a r t i c u l a r l y  noisy  i n  c l a s s  
and, f i n a l l y ,  you decide t o  g ive  t h e  c l a s s  a  f i rm " l ec tu rew 
on classroom behavior  (your door i s  open).  A s  you conclude, 
you n o t i c e  t h e  p r i n c i p a l  s tanding  i n  t h e  doorway. He/she 
e n t e r s  t he  room and says ,  "As  soon a s  you e n t e r  t h e  school  
bu i ld ing  I  expect you a l l  t o  be on your b e s t  school  behavior .  
Your t eache r  should not  have t o  remind you o f  school  manners. 

Zivin cons t ruc ted  t h i s  i tem i n  an e f f o r t  t o  desc r ibe  ". . . a  p r i n c i p a l  . 

a c t i o n  which was intended t o  be d i r e c t l y  suppor t ive  o f  t eache r  a c t i o n  i n  a  
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a  d i s c i p l i n a r y  s i t u a t i o n . "  
2  7 

Category 5 - P a r t i c i p a t i o n  i n  Classroom Proceedings 

Item 2. Your p r i n c i p a l  i s  observing i n  your classroom while  you a r e  
teaching a  u n i t  on Mexico. A s  you conclude a  d iscuss ion  on 
t h e  n a t i v e  foods o f  Mexico, your p r i n c i p a l  s ays ,  "May I  te l l  
you about an experience I  had i n  a  r e s t a u r a n t  i n  Mexico 
City?" And he/she proceeds t o  t e l l  a humorous s t o r y .  

Z iv in  cons t ruc t ed  t h i s  i tem I f . .  . t o  e l i c i t  t e ache r  sent iment  regard ing  

p r i n c  

behav 

i p a l  p a r t i c i p a t i o n  i n  an on-going classroom s i t u a t i o n  when t h e  p r i n c i p a l ' s  

i o r  cons i s t ed  of  a  con t r ibu t ion  of  a  n o n - c r i t i c a l ,  pe r sona l i zed  comment." 
2  8 

Item 6. Your p r i n c i p a l  is observing i n  your classroom while  you a r e  
teaching a lesson on t h e  American Revolution. A s  you conclude 
a  d iscuss ion  of t h e  motives of  t h e  c o l o n i s t s ,  your p r i n c i p a l  
s ays ,  "I th ink  we should emphasize he re  t h a t  t h e  c o l o n i s t s  
were r evo lu t iona r i e s , "  thus s i g n a l l i n g  t o  you t h a t  he/she 
would l i k e  t o  s e e  t h e  d iscuss ion  cont inue  a long  these  l i n e s .  

This i tem was modified f o r  Canadian h i s t o r i c a l  conten t ,  b u t  t h e  r e s t  

of Z iv in ' s  wording remained i n t a c t  

Your p r i n c i p a l  i s  observing i n  your classroom while  you a r e  
teaching a lesson on [Canadian Confedera t ion . ]  A s  you con- 
clude a  d iscuss ion  of [some of  the  obs t ac l e s  t h e r e  were t o  
completion of t h a t  union,]  your p r i n c i p a l  s ays ,  "I th ink  we 
should emphasize here  [ t h e  importance t h a t  t h e  b u i l d i n g  of  
t h e  C . P . R .  played in  t h e  e n t r y  of  B . C .  and t h e  o t h e r  western 
provinces i n t o  Canadian Confederat ion,"]  thus  s i g n a l l i n g  t o  
you t h a t  he/she would l i k e  t o  s ee  t h e  d iscuss ion  cont inue 
along these  l i n e s .  

I t  was Z i v i n ' s  i n t e n t  t o  " . . . sample  t eache r  opinion concerning d i r e c t  

p r i n c i p a l  a c t i o n  i n  a  classroom s i t u a t i o n  t o  modify i n s t r u c t i o n a l  conten t ,  

a l lowing f o r  t eache r  express ions  concerning the  superv isory  aspec t  of t h e  be- 

hav io r  and/or  t h e  classroom in t e rven t ion  a spec t . "  
29 

Item 9.  Your p r i n c i p a l  i s  observing in  your classroom while  you a r e  
teaching new math. The c h i l d r e n  have been having d i f f i c u l t y  
master ing elementary formulas.  Although you have s e v e r a l  
boxes of  cu i sena i r e  rods on your s h e l f ,  you have not  i n t r o -  
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duced them t o  the  ch i ld ren  y e t .  Towards t h e  end o f  t h e  l e s -  
son, your p r i n c i p a l  s ays ,  "boys and g i r l s ,  I th ink  I know 
something which might h e l p  you understand formulas b e t t e r , "  
and he/she g e t s  a  box o f  t h e  rods and demonstrates a  formula 
wi th  them. Sure enough, t h e  ch i ld ren  seem t o  grasp  t h e  con- 
cept  o f  formulas b e t t e r  a f t e r  t h i s  example. 

Z iv in ' s  i n t e n t i o n  with t h i s  i tem was ' I . .  . t o  sample t eache r  opinion 

concerning d i r e c t  p r i n c i p a l  a c t i o n  i n  a  classroom s i t u a t i o n  t o  modify teaching  

method01 ogy . " 30 

Category 6 - Observation, Evaluat ion,  and Supervis ion of t h e  Teacher 

Item 3. During t h e  morning, your p r i n c i p a l  had observed you teaching 
a lesson  on t h e  American Revolution i n  which you d iscussed  
t h e  motives o f  t h e  c o l o n i s t s .  A f t e r  school ,  t h e  p r i n c i p a l  
comes t o  your room and sugges ts  t h a t  you emphasize t h e  colo- 
n i s t s '  r o l e  a s  r e v o l u t i o n a r i e s  t o  a  g r e a t e r  degree.  

This  i t em,  a s  wi th  Item 6 ,  was modified f o r  Canadian h i s t o r i c a l  con ten t ,  

b u t  o therwise  l e f t  i n t a c t .  

During the  morning your p r i n c i p a l  had observed you teaching 
a  lesson on [Canadian Confederat ion]  i n  which you d iscussed  
[ t h e  da t e s  t h a t  var ious  reg ions  of  Canada became a  p a r t  of 
t h e  na t ion  and some of the  obs t ac l e s  t o  t h a t  un ion . ]  Af t e r  
school ,  t h e  p r i n c i p a l  comes t o  your room and sugges ts  t h a t  
you p l ace  more emphasis on [ the  s i g n i f i c a n t  p a r t  t h a t  t h e  
bu i ld ing  o f  t h e  C . P .  R .  played i n  r e l a t i o n  t o  t h e  e n t r y  of  
t h e  western provinces i n t o  t h e  Canadian union.] 

Zivin designed t h i s  item " . . . t o  provide t eache r s  with a veh ic l e  of 

assessment o f  t h e  p r i n c i p a l ' s  r o l e  i n  superv is ion  of  teaching  content ,  uncom- 

p l i c a t e d  by t h e  f a c t o r  of  d i r e c t  classroom in t e rven t ion  t o  c o r r e c t  ' d e f i c i e n -  

c i e s '  i n  teaching  content  . I t  
3  1  

Item 11. In t h e  middle of a  lesson ,  your p r i n c i p a l  e n t e r s  t h e  room, 
q u i e t l y  walks t o  t h e  back, and s i t s  down i n  t h e  v i s i t o r ' s  
c h a i r .  He/she s t a y s  f o r  t e n  minutes and then  q u i e t l y  leaves  
t h e  room. You had not  known i n  advance t h a t  t h e  p r i n c i p a l  
planned t o  v i s i t  your c l a s s  t h a t  day. 

Z iv in ' s  purpose i n  t h i s  i tem was t o  ". . . p rov ide  t eache r s  wi th  an 
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j. 
+& oppor tun i ty  t o  e v a l u a t e  t h e  n a t u r e  of unannounced and un inv i t ed  classroom 

v i s i t a t i o n  by t h e  p r i n c i p a l  and t o  a s s e s s  whether o r  n o t  t h i s  behavior  con- 

s t i t u t e s  an unwarranted e v a l u a t i v e  a c t i v i t y . "  
32 

Item 13. Your p r i n c i p a l  had observed your c l a s s  i n  t h e  morning, and 
a f t e r  s choo l ,  he/she comes t o  your room. He/she sugges ts  
t h a t  your "habi t"  o f  "f iddl ing" wi th  your watchband whi le  
t a l k i n g  is  d i s t r a c t i n g  t o  t h e  c h i l d r e n .  

Zivin '  s purpose i n  t h i s  i t e m  ". . .was t o  probe t eache r  a c c e p t a b i l i t y  

of persona l  c r i t i c i s m  a s  an app rop r i a t e  e v a l u a t i v e  behavior  o f  t h e  p r i n c i p a l  

t o  exe rc i s e . "  3  3  

Item 21. Your p r i n c i p a l  i s  observing i n  your classroom whi le  you a r e  
teaching  new math. The c h i l d r e n  have been having d i f f i c u l t y  
mas te r ing  elementary formulas.  A t  t h e  l e s s o n ' s  end, t h e  
c h i l d r e n  leave  t h e  room f o r  r e c e s s .  Your p r i n c i p a l  remains 
with you and sugges ts  t h a t  perhaps us ing  c u i s e n a i r e  rods 
would h e l p  t h e  ch i ld ren  v i s u a l i z e  t h e  formulas.  You have 
s e v e r a l  boxes of rods i n  your room b u t  you have n o t  i n t r o -  
duced them t o  t h e  ch i ld ren  y e t .  

Zivin intended t h i s  i tem t o  " . . . e l i c i t  t e ache r  op in ion  concerning t h e  

r o l e  o f  t h e  p r i n c i p a l  i n  supe rv i s ion  o f  t eaching  methodology, uncomplicated 

by t eache r  assessment o f  t h e  e f f e c t s  of  d i r e c t  classroom i n t e r v e n t i o n  by t h e  

p r i n c i p a l  t o  modify methodology." 
34 

Category 7 - Evaluat ion of S tudent  Progress  

Item 4. Your p r i n c i p a l  can make t h e  f i n a l  dec i s ion  a s  t o  promotion 
o r  r e t e n t i o n  o f  i nd iv idua l  s t u d e n t s .  Af t e r  a yea r  o f  suc- 
c e s s f u l l y  working with a  s lower s t u d e n t ,  you s t r o n g l y  f e e l  
t h a t  t h e  s tuden t  should be promoted. The p r i n c i p a l  admits  
t h a t  t h e  c h i l d  has  made s i g n i f i c a n t  p rogress  b u t  s t i l l  i n s i s t s  
t h a t  he i s  n o t  up t o  grade l e v e l  s t anda rds  and, t h u s ,  h e  w i l l  
be r e t a i n e d .  

Zivin in tended  t h i s  i tem t o  provide " . . . a n  oppor tun i ty  f o r  t h e  t eache r s  

t o  a s se s s  t h e  r o l e  of  t h e  p r i n c i p a l  i n  t h e  u l t i m a t e  eva lua t ive  dec i s ion  regar -  
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ding pup i l  p rog re s s ,  promotion o r  r e t e n t i o n . "  3 5 

Item 10. Your p r i n c i p a l  makes i t  a p o i n t  t o  r ead  a l l  g rade  r e p o r t s  
be fo re  they a r e  mailed home t o  t h e  p a r e n t s .  He/she c a l l s  
you i n t o  t h e  o f f i c e  and asks  you t o  modify t h e  r e p o r t  you 
have w r i t t e n  about  one e s p e c i a l l y  troublesome s t u d e n t .  He/ 
s h e  f e e l s  t h a t  t h e  r e p o r t  i s  too  nega t ive  because t h e  c h i l d  
r e a l l y  i s  q u i t e  b r i g h t .  

Z iv in ' s  i n t e n t  wi th  t h i s  i t em was " . . . t o  e l i c i t  t e a c h e r  sent iment  

regard ing  t h e  r o l e  o f  t h e  p r i n c i p a l  i n  t h e  process  o f  p u p i l  eva lua t ion  f o r  

grade repor t ing ."  
36 

Category 8 - S e l e c t i o n  and Ordering o f  I n s t r u c t i o n a l  Ma te r i a l  

L Item 5 .  One morning you f i n d  a ca r ton  o f  new reade r s  o u t s i d e  your 
classroom door. S ince  you d i d  n o t  reques t  any new books, you 
go t o  t h e  o f f i c e  t o  f i n d  ou t  i f  some mistake i n  d e l i v e r y  has  
been made. The p r i n c i p a l  t e l l s  you t h a t  he/she ordered  t h i s  
s e r i e s  o f  books f o r  a l l  rooms i n  your grade because he/she 
had been much impressed wi th  them a t  a r ecen t  educa t iona l  
convent ion.  

Zivin designed t h i s  i tem ". . . t o  sample t eache r  opinion concerning t h e  

r o l e  o f  t h e  p r i n c i p a l  i n  s e l e c t i n g  i n s t r u c t i o n a l  m a t e r i a l s  f o r  t h e  school .  ,,37 

Item 7. One morning, you f i n d  a car ton  o f  new books o u t s i d e  your 
classroom door.  You reques ted  a s e r i e s  of r e a d e r s ,  b u t ,  upon 
opening t h e  c a r t o n ,  you f i n d  t h a t  a d i f f e r e n t  series has  been 
de l ive red .  You go t o  t h e  o f f i c e  t o  r e p o r t  t h e  mis take .  Your 
p r i n c i p a l  t e l l s  you t h a t  your r eques t  was no t  approved by t h e  
super in tendent ,  so  he/she s u b s t i t u t e d  t h i s  o t h e r  series from 
t h e  approved l i s t  f o r  your r e q u e s t .  

Item 18. Severa l  months ago, you mentioned t o  your p r i n c i p a l  t h a t  you 
could r e a l l y  use a new s e t  o f  r eade r s .  You've heard no th ing  
e l s e  about  i t  u n t i l  one morning you f i n d  a c a r t o n  o f  new 
books o u t s i d e  your door .  Upon opening i t ,  you d i scove r  t h a t  
t h e  new s e t  of r eade r s  i s  n o t  t h e  s e t  you would have l i k e d  
t o  o r d e r .  When you mention t h i s  t o  your p r i n c i p a l ,  he/she 
s a y s ,  "You wanted a new s e t  o f  r eade r s  s o  I  o rdered  t h e s e  f o r  
you," and c lo se s  t h e  d i s cus s ion .  

Zivin cons t ruc t ed  Items 7 and 18 t o  " . .  . a s se s s  t e a c h e r  sent iment  re- 

garding the  r o l e  o f  t h e  p r i n c i p a l  i n  s e l e c t i n g  i n s t r u c t i o n a l  m a t e r i a l s  f o r  an  
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i nd iv idua l  classroom. In both in s t ances  t he  p r i n c i p a l  took some independent 

a c t i o n  i n  t h e  s e l e c t i o n  and o rde r ing  of m a t e r i a l s ,  without  c o n s u l t i n g  t h e  

teacher  ." 38 

A s  mentioned p rev ious ly ,  t h e r e  was some reason f o r  concern with regard  

t o  t h e  i n t e r p r e t a t i o n  o f  t h e  a c c e p t a b i l i t y  responses obta ined ,  because of  e v i -  

dence sugges t ing  t h a t  t h e  i tems d i d  not  always measure i n  any "pure" form what 

they had been o r i g i n a l l y  intended t o  measure. This  being t h e  case ,  ca t egor i e s  

o f  i tems might a l s o  no t  always r ep re sen t  s i n g l e  types o r  dimensions of p r i n c i -  

p a l  behaviour as they were intended.  

ANALYSIS OF THE DATA 

Prel iminary Procedure 

A s  i n  t h e  Zivin s tudy ,  a l l  interview tapes were exac t ly  t r ansc r ibed .  

Unlike the  Zivin s t u d y ,  however, t r a n s c r i p t i o n  did no t  commence when a l l  t h e  

in te rv iews  were complete bu t  \<as an on-going process .  Tapes, t r a n s c r i p t i o n s ,  

and t eache r  information shee t s  were numbered s e q u e n t i a l l y  i n  t he  same o r d e r  

t h a t  t h e  in te rv iews  occurred.  Tapes were numbered p r i o r  t o  each in te rv iew 

and t h e  same number was recorded on t h e  Teacher Information Sheet  a t  t h e  c l o s e  

of  the  taped po r t ion  of t h e  in te rv iew.  Tape numbers were simply en tered  a t  

t h e  head o f  each t r a n s c r i p t i o n  shee t  a s  they were typed thus  ensur ing  t eache r  

anonymity. 

Each t r a n s c r i p t i o n  s h e e t ,  i n  t h i s  p re sen t  s tudy ,  provided t h e  following 

information;  t h e  p a r t i c i p a n t ' s  number (corresponding t o  h i s / h e r  information 

s h e e t ) ,  t h e  a c c e p t a b i l i t y  response given, i tem by i tem, f o r  a l l  21 i tems,  and 

an exac t  word f o r  word t r a n s c r i p t i o n  of t h e  t e a c h e r ' s  reason f o r  each response . 

3 8 ~ i v i n ,  pp .  65 - 66. 



given .  

Prel iminary Analysis  

Pre l iminary  a n a l y s i s  o f  t h e  d a t a  was completed by t h i s  p r e sen t  w r i t e r  

on a  programmable desk c a l c u l a t o r .  The fol lowing procedure was u t i l i z e d :  

1. A s i x - c e l l e d  t a b l e  o f  a c c e p t a b i l i t y  responses  was compiled f o r  a l l  

twenty-one s t imulus  i tems.  

2 .  The c a l c u l a t o r  was programmed f o r  a  d e s c r i p t i v e  s t a t i s t i c a l  a n a l y s i s  

which was designed t o  produce mean, s t anda rd  dev ia t i on ,  va r i ance ,  and s t anda rd  

e r r o r  o f  t h e  mean from raw da t a  i n p u t s .  

3.  The numerical va lue  o f  every a c c e p t a b i l i t y  response given was en-  

t e r e d  item by i tem.  

4.  When a l l  a c c e p t a b i l i t y  response va lues  f o r  a  p a r t i c u l a r  i t em were 

e n t e r e d ,  t h e  d e s c r i p t i v e  s t a t i s t i c s  mentioned above were produced f o r  t h a t  item. 

In t h i s  way, d e s c r i p t i v e  s t a t i s t i c a l  da t a  was produced f o r  t h e  e n t i r e  

popula t ion  (n = 80) and f o r  each o f  t he  two major socio-economic s t a t u s  groups 

t h a t  t h e  sample was s t r a t i f i e d  f o r  (n = 4 0 ) .  With t h i s  completed, t h e  i tems 

i n  t he se  t h r e e  s e p a r a t e  ana lyses  were rank ordered  according t o  mean and t h e  

r e s u l t s  i n  t h e  t h r e e  t a b l e s  were then compared with each o t h e r  and with t h e  

rank ordered  means and va r i ances  ob ta ined  i n  t h e  Zivin s tudy .  Though t h e  above 

procedure was somewhat t ime consuming, it was valued by t h e  au tho r  i n  t h a t  it 

he lped  t o  produce some i n i t i a l  f a m i l i a r i t y  with t he  d a t a .  (See appendix B) 

Computer Analyses 

P repa ra t i on  o f  da t a .  Following t h e  above pre l iminary  ana lyses ,  t h e  

data .was prepared  f o r  computer a n a l y s i s  a s  i n d i c a t e d  below: 

1.  The information given on t h e  Teacher Information Shee ts  was coded 

u t i l i z i n g  Z iv in ' s  coding key s o  t h a t  f i g u r e s  would be comparable. 
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2. Coded va lues  from t h e  information s h e e t s  and t h e  t eache r  accepta-  

b i l i t y  response values (1 - 6) were en tered  on da t a  s h e e t s  prepared by the  

au thor .  

3. The prepared  da t a  s h e e t s  were u t i l i z e d  i n  t h e  key-punching of  t h e  

program a t  Simon F rase r  Un ive r s i t y ' s  computer c e n t r e .  Th i r ty - fou r  v a r i a b l e s ,  

and twenty-one response item v a r i a b l e s ,  and t h i r t e e n  t eache r  demographic va- 

r i a b l e s  i n  t o t a l  were en t e red .  The coded demographic information and t h e  

t eache r  a c c e p t a b i l i t y  responses were key punched i n  t h i e r  des igna ted  f i e l d s  

us ing  one card p e r  t eache r .  I n i t i a l  computer runs were completed i n  October,  

1976 and t h e  f i n a l  ana lyses  i n  February, 1977. 

4 .  Computer r e s u l t s  were compared with pre l iminary  ana lys i s  r e s u l t s  

t o  f a c i l i t a t e  t h e  d e t e c t i o n  o f  poss ib l e  e r r o r s  i n  e i t h e r  ana lyses .  No numeri- 

c a l  e r r o r s  were e v i d e n t .  

Types o f  Analyses 

The a n a l y s i s  of t hc  da ta  proceeded through s e v e r a l  d i s t i n c t  phases 

t h a t  were r e l a t e d  t o  t h e  major ob jec t ives  o f  t h i s  research .  The expressed 

purposes of t h i s  s tudy included an i n v e s t i g a t i o n  of  t h e  g e n e r a l i z a b i l i t y  of  

o r i g i n a l  research  f ind ings ,  an a n a l y s i s  of t he  impact of  school  socio-economic 

s t a t u s  l e v e l  upon t h e  percept ions  o f  teachers  i n  r e l a t i o n  t o  p r i n c i p a l  beha- 

v iou r s ,  and an i n v e s t i g a t i o n  of t h e  v a l i d i t y  of t h e  instrument  through an ana- 

l y s i s  of  t eache r  reasons f o r  response and t h e  use of f a c t o r  a n a l y t i c  techniques.  

A summary of  t h e  i n t e n t  of  each a n a l y s i s  i s  provided below. 

Spearman Rank Order Cor re l a t ions .  The Spearman Rank Order Cor re l a t ions  

compared t h e  p a t t e r n s  o f  t eache r  response i n  t h i s  p re sen t  s tudy  with t h e  p a t -  . 

t e r n s  of  t eache r  response i n  Ziv in ' s  s tudy .  

One-way a n a l y s i s  of  var iance .  The one-way a n a l y s i s  of  var iance  pro- 



vided f u r t h e r  a n a l y t i c  comparisons, looking f o r  s t a t i s t i c a l l y  s i g n i f i c a n t  d i f -  

fe rences  between t h e  responses o f  var ious ly  grouped t eache r s  j u s t  a s  Zivin had 

done u t i l i z i n g  "t" t e s t s .  

Five-way a n a l y s i s  of  var iance  (ANOVA). An n-way a n a l y s i s  of  var iance  

using the  S t a t i s t i c a l  Package f o r  t h e  Soc ia l  Sciences (S.P.S.S.)  at t h e  Simon 

Fraser  Computer F a c i l i t y  was completed f o r  each o f  t h e  response items us ing  

each item a s  t h e  dependent v a r i a b l e .  The l i m i t a t i o n s  of t h e  S. P.S.S. ANOVA 

package of  f i v e  independent v a r i a b l e s  was met by s e l e c t i n g  t h e  f i v e  independent 

v a r i a b l e s  t o  be t e s t e d  f o r  each item used from those  v a r i a b l e s  i n  t h e  One-way 

ANOVA which had shown t h e  most s i g n i f i c a n t  r e l a t i o n s h i p .  Five v a r i a b l e s  were 

thus s e l e c t e d  f o r  each response item even when they were h ighe r  than t h e  ac-  

cepted alpha l e v e l .  

The ANOVA package i n  S.P.S.S. allows f o r  non-ordinal  designs and w i l l  

even permit t h e  number of cases  i n  a  c e l l  t o  be zero. The f l e x i b i l i t y  allowed 

f o r  t h e  t e s t i n g  o f  t h e  e f f e c t s  of each independent v a r i a b l e  while  t h e  e f f e c t s  

of  o t h e r  v a r i a b l e s  were c o n t r o l l e d  f o r .  The method of p a r t i t i o n i n g  va r i ance  

used was t h e  c l a s s i c a l  a n a l y s i s  i n  which var iance  due t o  i n t e r a c t i v e  e f f e c t s  

was pooled with t h e  e r r o r  var iance .  

In a d d i t i o n  t o  considering s i g n i f i c a n t  d i f f e r ences  between t h e  var ious  

2 
grouped responses,  t h e  propor t ion  o f  var iance  (Eta ) expla ined  by each 5-way 

a n a l y s i s  was a l s o  considered.  This s t a t i s t i c  provided a  s imple measure of  t h e  

exp lan i to ry  power of  t h e  main e f f e c t s  of  each group o f  v a r i a b l e s  included i n  

each a n a l y s i s .  

Response item a n a l y s i s .  The i n t e n t  of t h i s  a n a l y s i s  was t o  a s s e s s  t h e  , 

v a l i d i t y  of  t h e  behavioural  cons t ruc t s .  Very simply, s i n c e  an instrument can- 

no t  be considered v a l i d  unless  i t  measures what i t  i s  presumed t o  measure, t h e  
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t e ache r  reasons f o r  response were seen a s  a  source  o f  information i n  t h i s  re- 

gard .  In  o t h e r  words, t e ache r  reasons f o r  response were used a s  a  means o f  

determining why t eache r s  responded i n  t h e  way they d i d  and t o  what they were 

responding wi th in  t h e  i tem wording. 

P r inc ipa l  component f a c t o r  a n a l y s i s .  The p r i n c i p a l  component f a c t o r  

a n a l y s i s  from t h e  S.P.S.S. package was u t i l i z e d  i n  t h i s  a n a l y s i s .  The purpose 

of  t h i s  a n a l y s i s  was t o  t e s t  t h e  twenty-one items t o  determine whether t eache r s '  

pe rcep t ions  of t h e s e  v i g n e t t e s  had wi th in  them an underlying s t r u c t u r e  which 

corresponded t o  Z i v i n ' s  c a t e g o r i z a t i o n .  In  a d d i t i o n ,  a  p r i n c i p a l  component 

f a c t o r  a n a l y s i s  (S .P .S .S . )  was completed on each grouping o f  items conta in ing  

more than one item and r e p r e s e n t a t i v e  o f  Z iv in ' s  c a t e g o r i z a t i o n  scheme. The 

purpose o f  t h i s  second s e t  of f a c t o r  ana lyses  was t o  determine whether t h e  

i tems wi th in  each o f  Z i v i n ' s  ca t ego r i e s  showed a  unidimensional s t r u c t u r e .  I f  

t h e  i tems t h a t  were subsumed under each major category heading a l l  measured a  

s i n g l e  dimension o r  s i n g l e  type  o f  p r i n c i p a l  behaviour ,  then t h e  f a c t o r  loadings 

ob ta ined  should a l l  have high loadings on t h e  p r i n c i p a l  f a c t o r .  I f ,  on t h e  

o t h e r  hand, d i s s i m i l a r  p r i n c i p a l  component f a c t o r  loadings were ob ta ined  wi th in  

a  ca tegory ,  t h i s  would provide some s t a t i s t i c a l  evidence t h a t  t h e  category was 

i n  f a c t  a s se s s ing  more than one behavioural  component o r  t h a t  t h e  i t em i t s e l f  

was u n r e l i a b l e .  

The a n a l y t i c a l  procedures  o u t l i n e d  above provided f o r  a  r e l a t i v e l y  

thorough s t a t i s t i c a l  a n a l y s i s  of t h e  d a t a  and t h e  r e sea rch  des ign  u t i l i z e d .  

The r e s u l t s  o f  t he se  ana lyses  must be l i m i t e d  by t h e  u se fu lnes s  o f  t h e  va r ious  

ana lyses  chosen i n  t h i s  research  t o  f u l f i l l  t h e  t a s k s  expected o f  them. 



Chapter 4 

ANALYSIS AND DISCUSSION OF RESULTS 

OVERVIEW 

This  chap te r  is  concerned wi th  t h e  sys t ema t i c  p r e s e n t a t i o n  o f  t h e  re- 

s u l t s  of  t h e  va r ious  ana lyses .  The a n a l y t i c a l  sequence began wi th  Spearman 

Rank Order C o r r e l a t i o n s ,  one-way a n a l y s i s  o f  va r i ance ,  and an n-way a n a l y s i s  

o f  var iance ,  and then  progressed  through a  response i t em a n a l y s i s  and a  p r i n -  

c i p a l  component f a c t o r  a n a l y s i s .  The f i r s t  t h r e e  ana lyses  compared t h e  pe r -  

cep t ions  of  t h e  t e a c h e r s  i n  t h i s  p r e sen t  s tudy with t h e  pe rcep t ions  o f  t h e  

t e a c h e r s  i n  Z iv in ' s  s tudy  i n  r e l a t i o n  t o  t h e  s e t  o f  h y p o t h e t i c a l  behavioural  

cons t ruc t s .  The remaining two ana lyses  assessed  i n  some d e t a i l  t h e  v a l i d i t y  

.of t h e  response i tems and Z iv in ' s  behavioural  i tem c l a s s i f i c a t i o n  scheme. 

COMPARATIVE ANALYSES 

Spearman Rank Order Cor re l a t i ons  

The f i r s t  two hypotheses i n  t h i s  p r e sen t  s tudy  made p r e d i c t i o n s  i n  

r e l a t i o n  t o  t h e  response i t em pe rcep t ions  o f  t h e  t eache r s  i n  both s t u d i e s .  

The popula t ions  sampled were very  d i f f e r e n t  i n  s e v e r a l  ways; pe r sona l  v a r i a b l e s  

(formal educat ion l e v e l  and yea r s  i n  p re sen t  school i n  p a r t i c u l a r ) ,  broad 

s i t u a t i o n a l  v a r i a b l e s  ( l a r g e  school d i s t r i c t  o rgan iza t ion )  ' and s p e c i f i c  

socio-economic s t a t u s  groupings.  Thus t h e  f i r s t  hypotheses  t h a t  were genera ted  

' ~ e a c h e r s  were more remote from t h e  school  d i s t r i c t  h i e r a r chy  than i n  
Ziv in ' s  more i n i t i m a t e  s e t t i n g .  Zivin f e l t ,  i n  f a c t ,  t h a t  " . . .p roximi ty  and 
personal ism s u b s t a n t i a l l y  account[ed]  f o r  t h e  almost  t o t a l  absence o f  t e ache r  
r e f e r ence  t o  t he  school  a s  a  b u r e a u c r a t i c  o rganiza t ion ."  p .  239. 



were r e l a t e d  t o  t h e  d i f f e r ences  mentioned above. 

Spearman Rank Order Cor re l a t ions  (Table 1) were seen  a s  a  u s e f u l  means 

of  comparing t h e  va r ious ly  grouped response item rank o rde r ings .  In a d d i t i o n ,  

Table 2 provides some response category percentage comparisons. I t  was found 

t h a t  t h e  mean a c c e p t a b i l i t y  rank order ings  f o r  t h e  e n t i r e  sample populat ion i n  

t h i s  p re sen t  s tudy  and f o r  each of  t h e  main socio-economic s t a t u s  groups were 

very s i m i l a r  t o  each o t h e r  and t o  t h e  mean rank o rde r ing  obta ined  i n  Ziv in ' s  

sample. None o f  t h e  Spearman Rank Order Cor re l a t ions  obta ined  f e l l  below r = 

.90. Thus rank o r d e r  c o r r e l a t i o n s  remained c o n s i s t e n t l y  high between a l l  

groups d e s p i t e  t h e  f a c t  t h a t  a  few "middle-ranking" ind iv idua l  i tems d id  s h i f t  

by a s  much as t h r e e  t o  s i x  rank p o s i t i o n s .  I t  would appear ,  t h e r e f o r e ,  t h a t  

t eache r s  gene ra l ly  responded t o  t h e  s t imulus  i tems q u i t e  s i m i l a r l y  d e s p i t e  

s i t u a t i o n a l  d i f f e r ences  t h a t  e x i s t e d  between groups and d e s p i t e  personal  d i f -  

fe rences  t h a t  e x i s t e d  between t h e  teachers  i n  Z i v i n ' s  sample and t h e  t eache r s  

i n  t h i s  p re sen t  one. Z iv in ' s  hypo the t i ca l  behavioural  cons t ruc t s  do seem, 

t h e r e f o r e ,  t o  e l i c i t  some consis tency of response between var ious  popula t ions .  

I t  would appear from Table 2 t h a t  t h e  percentages o f  t eache r  response t h a t  

were i n  each category were a l s o  very comparable. 

One-way Analysis o f  Variance* 

Zivin made use of Pearson Corre la t ions  and group "t" t e s t s  t oge the r  

with a I f . .  . s u b s t a n t i a l  number o f  personal  [ t eache r ]  c h a r a c t e r i s t i c s "  ga thered  

from t h e  t eache r  information s h e e t s  i n  an at tempt  t o  d iscover  ". . . p a t t e r n i n g  

of  teacher  a c c e p t a b i l i t y  responses" t h a t  were r e l a t e d  t o  t hese  t eache r  va- 

r i a b l e s .  Zivin r epo r t ed ,  however, t h a t  the  " .  . . r e s u l t a n t  ana lyses  f a i l e d  t o  

a s s o c i a t e  t h e  f a c t o r s  c o l l e c t e d  wi th  p a t t e r n s  i d e n t i f i a b l e  i n  t h e  responses."  
3  

' ~ i v i n ,  p .  131. 3 ~ i v i n ,  pp. 131 - 132. 

*The accepted l eve l  of s i g n i f i c a n c e  throughout  t h i s  s tudy  i s  p 5.05. 
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Table 11 

Comparison of  t h e  Percept ions  o f  t h e  To ta l  Response 
i n  Each Accep tab i l i t y  Category 

Presen t  Research Accep tab i l i t y  Response Zivin ~ e s e a r c h '  
Number % Category Number 'I, 

5 75 34.3 C e r t a i n l y  Acceptable 310 35.7 

32 7 19 .5  Moderately Acceptable 137 15.7 

2 19 13.1 Barely Acceptable 104 12.0 

8  4  5.0  Barely Unacceptable 4 2 4 . 8  

153 19 . O  Moderately Unacceptable 9 5 10.9 

319 19.0 Ce r t a in ly  Unacceptable 177 20.4 
- 

1677 100.0 Tota 1 86 5 100.0 

This  p re sen t  s tudy  r e p l i c a t e d  t h e  Zivin ana lyses  mentioned above us ing  

one-way ana lyses  of  va r i ance .  Table XX provides  t h e  comparative d a t a  from 

which t h i s  d i s cus s ion  i s  drawn. The demographic and a t t i  t u d i n a l  v a r i a b l e s  

u t i l i z e d  i n  Z iv in ' s  s tudy  and i n  t h i s  p r e sen t  research  a r e  recorded i n  Table  3. 

Resul t s  a r e  r epo r t ed  b r i e f l y  below and compared with Ziv in ' s  f i nd ings  i n  each 

case .  

Sex of t h e  Teacher. Zivin found no s i g n i f i c a n t  c o r r e l a t i o n s  between 

sex and any of  t h e  a c c e p t a b i l i t y  response i tems,  nor  d id  she  f i n d  s i g n i f i c a n t  

d i f f e r e n c e s  i n  group "t" t e s t s  between male and female respondents .  There 

were, however, on ly  f i v e  males i n  t h e  Zivin sample (11%) compared with s i x t e e n  

males i n  t h e  p re sen t  sample (20% of  t h e  sample).  Group a n a l y s i s  o f  va r i ance  

' ~ i v i n ,  pp. 136 - 137. 

Note: a lpha  l e v e l s  a r e  r epo r t ed  i n  t h e  t e x t  as fol lows:  (0.001) 
r a t h e r  than (p:'0.001). 
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on t h e  response i tems i n d i c a t e d  s i g n i f i c a n t l y  d i f f e r e n t  male-female responses  

on I tem 7 (0.013) and I  tem 12 (0.001) .  Female t eache r s  were l e s s  accept ing  

5 
o f  Item 7 and male t eache r s  were l e s s  accept ing  o f  Item 12.  

7  

Age o f  Teacher.  Zivin formed two age groupings i n  h e r  a n a l y s i s ,  t hose  

t e a c h e r s  below t h e  mean age (37) f o r  t h e  sample popula t ion  and those  t e a c h e r s  

above t h e  mean age .  This  p re sen t  a n a l y s i s  u t i l i z e d  t h r e e  age groupings,  

(Group 1 - 23 t o  29, Group 2 - 30 t o  39, and Group 3 - 40 t o  57) f i nd ing  t h a t  

numbers seemed t o  be q u i t e  normally d i s t r i b u t e d  when t h e s e  age groups were 

8 
u t i l i z e d .  Zivin r epo r t ed  i n  h e r  c o r r e l a t i o n  a n a l y s i s  t h a t  Items 1 and 19 

9 

were s i g n i f i c a n t l y  more accep tab l e  t o  o l d e r  t eache r s  b u t  no s i g n i f i c a n t  d i f -  

fe rences  between age groups was found i n  h e r  "t" t e s t  a n a l y s i s .  The only  

response i tem t h a t  appeared s i g n i f i c a n t  i n  r e l a t i o n  t o  age i n  t h i s  p r e s e n t  s tudy  

6 
Item 7 :  One morning you f i n d  a  ca r ton  of  new books o u t s i d e  your door .  

You reques ted  a  s e r i e s  of r e s d e r s ,  b u t  upon opening t h e  c a r t o n ,  you f i n d  t h a t  
a  d i f f e r e n t  s e r i e s  has  been delivered. You go t o  t h e  o f f i c e  t o  r e p o r t  t h e  
mis take .  Your p r i n c i p a l  t e l l s  you t h a t  your r eques t  was no t  approved by t h e  
super in tendent ,  s o  he/she s u b s t i t u t e d  t h i s  o t h e r  s e r i e s  from t h e  "approved l i s t"  
f o r  your r e q u e s t .  

'1tem 12. You have t a lked  t o  your p r i n c i p a l  many times about a  p a r t i -  
c u l a r  s tudent  i n  your room who i s  a bad d i s c i p l i n e  problem, e s p e c i a l l y  during 
math p e r i o d .  The p r i n c i p a l  comes t o  observe your c l a s s  dur ing  math pe r iod ,  
and, a s  u sua l ,  t h e  s t u d e n t  becomes d i s r u p t i v e .  Your p r i n c i p a l  f i n a l l y  s a y s ,  
"This behavior  cannot go on.  You're coming with me t o  t h e  o f f i c e . "  And t h e  
p r i n c i p a l  t akes  t h e  c h i l d  from your room. 

8 ~ t e m  1:  You have a  s tuden t  i n  your room who i s  a  bad d i s c i p l i n e  pro- 
blem. One day, a f t e r  many warnings,  you send t h e  c h i l d  ou t  o f  t h e  room t o  s t and  
by t h e  lockers .  Af t e r  school ,  your p r i n c i p a l  comes t o  your room and mentions 
t h a t  he/she had seen  t h e  c h i l d  o u t  i n  t he  h a l l .  The p r i n c i p a l  says  t h a t  he / she  
does n o t  l i k e  t o  s e e  c h i l d r e n  s e n t  from t h e i r  rooms t o  s t a n d  i n  t h e  h a l l  and 
perhaps you should t h ink  o f  another  method of handl ing t h i s  s t u d e n t .  

'item 19: One day your c h i l d r e n  have been p a r t i c u l a r l y  no isy  i n  c l a s s  , 

and, f i n a l l y ,  you decide t o  g ive  t h e  c l a s s  a  f i rm " lec ture"  on classroom be- 
haviour  (your door i s  open).  A s  you conclude, you n o t i c e  t h e  p r i n c i p a l  
s t and ing  i n  t h e  doorway. He/she e n t e r s  t h e  room and s a y s ,  "As soon a s  you 
e n t e r  t h e  school  b u i l d i n g ,  I expect  you a l l  t o  be  on your b e s t  school  beha- 
v i o r .  Your t eache r  should n o t  have t o  remind you o f  school  manners. 
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was Item 18'' (0 .013) .  Teachers i n  t h e  t h i r t y  y e a r  o l d  age group were s i g n i f i -  

c a n t l y  l e s s  accept ing  o f  t h i s  response i tem than were t h e  t e a c h e r s  i n  t h e  o t h e r  

two groups. The only  o t h e r  response i tem t h a t  even came c l o s e  t o  s i g n i f i c a n c e  

was Item 7 which a l s o  involved t h e  p r i n c i p a l  i n  t h e  o r d e r i n g  o f  classroom rea -  

d ing  ma te r i a l .  

Mar i t a l  s t a t u s .  Zivin repor ted  no s i g n i f i c a n t  c o r r e l a t i o n s  between t h e  

m a r i t a l  s t a t u s  v a r i a b l e  and t h e  response items bu t  r epo r t ed  f i n d i n g  t h a t  t h e  

married group were s i g n i f i c a n t l y  l e s s  accept ing  of  Items 611 and 18 than  were 

t h e  non-married group. In t h i s  p r e sen t  a n a l y s i s ,  none o f  t h e  one-way ana lyses  

produced any r e s u l t s  t h a t  could be considered s i g n i f i c a n t  i n  r e l a t i o n  t o  t h e  

t e a c h e r v  s m a r i t a l  s t a t u s .  

Teachers with o r  without  ch i ld ren  of  t h e i r  own. Zivin r epo r t ed  on ly  

one s i g n i f i c a n t  r e l a t i o n s h i p  i n  t h i s  a n a l y s i s  and t h a t  was f o r  Item 1. In h e r  

c o r r e l a t i o n  a n a l y s i s  and "t" t e s t  a n a l y s i s ,  t e ache r s  who had c h i l d r e n  seemed 

t o  f i n d  Item 1 s i g n i f i c a n t l y  more accep tab l e  than d id  t eache r s  without  c h i l d r e n .  

Group ana lyses  o f  va r i ance  i n  t h i s  p r e sen t  s tudy ind i ca t ed  a number o f  s i g n i -  

l01tem 18: Severa l  months ago, you had mentioned t o  your p r i n c i p a l  
t h a t  you could r e a l l y  use a new s e t  of r eade r s .  You've heard nothing e l s e  
about i t  u n t i l  one morning you f i n d  a car ton  of new books o u t s i d e  your door .  
Upon opening i t ,  you d i scove r  t h a t  t h e  new s e t  of r eade r s  i s  not  t h e  s e t  you 
would have l i k e d  t o  o rde r .  When you mention t h i s  t o  your p r i n c i p a l ,  he/she 
s ays ,  IvYou wanted a new s e t  o f  r eade r s  s o  I  o rdered  t h e s e  f o r  you," and c lo se s  
t h e  d i s cus s ion .  

l l l t em 6 :  Your p r i n c i p a l  i s  observing i n  your classroom whi le  you a r e  
teaching  a lesson  on Canadian Confederat ion.  A s  you conclude a d i s cus s ion  of  
some o f  t h e  o b s t a c l e s  t h e r e  were t o  completion o f  t h a t  union,  your p r i n c i p a l  
s ays ,  "I th ink  we should emphasize he re  t h e  importance t h a t  t h e  b u i l d i n g  of  . 
t h e  C . P . R .  played i n  t he  e n t r y  of  B . C .  and t h e  o t h e r  western provinces  i n t o  
Canadian Confederat ion,"  thus s i g n a l l i n g  t o  you t h a t  he/she would l i k e  t o  s e e  
t h e  d i scuss ion  cont inue along these  l i n e s .  
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f i c a n t  va r i ances .  S ign i f i cance  occur red  i n  r e l a t i o n  t o  Items 512 (0.002) , 

7 (0.030) , 1313 (0.049) , and 1614 (0.035) . Teachers wi thout  c h i l d r e n  appeared 

t o  be s i g n f i c a n t l y  l e s s  accep t ing  of  each o f  t h e s e  response items than were 

t eache r s  wi th  c h i l d r e n .  I t  i s  i n t e r e s t i n g  t o  no t e  t h a t  though s i g n i f i c a n c e  

was n o t  ob ta ined  on many o f  t h e  i tems i n  t h i s  p a r t i c u l a r  a n a l y s i s ,  t h a t  on 

each o f  t h e  twenty-one i tems with t h e  except ion  o f  Items 3 and 21, t e ache r s  

without  ch i ld ren  appeared t o  be somewhat l e s s  accept ing  o f  t h e  response items 

than were t e a c h e r s  wi th  c h i l d r e n .  

Formal educa t ion  l e v e l  o f  t h e  t eache r .  The t e a c h e r s  i n  Z iv in ' s  analy-  

s is  had gene ra l l y  a t t a i n e d  a  much h ighe r  formal educa t ion  l e v e l  than  had most 

t e ache r s  i n  t h i s  p r e sen t  sample.  A l l  o f  t h e  t eache r s  i n  Z i v i n f s  a n a l y s i s  had 

degrees ,  wi th  n e a r l y  h a l f  a t  t h e  MA l e v e l ,  whereas i n  t h i s  p r e sen t  a n a l y s i s ,  

nea r ly  one t h i r d  o f  t h e  t e a c h e r s  had no degree a t  a l l  wi th  only12% of  t h e  sam- 

p l e  a t  t h e  MA l e v e l .  Thus t eache r s  i n  t h i s  p r e sen t  research  could  be considered 

l e s s  p r o f e s s i o n a l l y  o r i e n t e d ,  a t  l e a s t  i n  terms of  t h e  formal educa t ion  l eve l  

a t t a i n e d .  Zivin found only Item 6 t o  be  s i g n f i c a n t l y  c o r r e l a t e d  wi th  t h e  

formal educat ion l e v e l  v a r i a b l e .  In h e r  "t" t e s t  a n a l y s i s ,  she  formed two 

groups: f i r s t - d e g r e e  l e v e l  t e ache r s  and C I A  degree l eve l  t e a c h e r s .  Teachers 

121tem 5 :  One morning, you f i n d  a  c a r t o n  o f  new reade r s  o u t s i d e  your 
classroom door.  S ince  you d i d  n o t  reques t  any new books, you go t o  t h e  o f f i c e  
t o  f i n d  ou t  i f  some mistake i n  d e l i v e r y  has  been made. The p r i n c i p a l  te l ls  
you t h a t  he/she ordered  t h i s  s e r i e s  o f  books f o r  a l l  rooms i n  your grade because 
he /she  had been much impressed with them a t  a  recent  educa t iona l  convention. 

131tem 13: Your p r i n c i p a l  had observed your c l a s s  i n  t h e  morning, and 
a f t e r  school ,  he / she  comes t o  your room. He/she sugges ts  t h a t  your "habit" of  
" f i dd l ing t f  with your  watchband whi le  t a l k i n g  i s  d i s t r a c t i n g  t o  t h e  c h i l d r e n .  

141tem 16: You a r e  walking with your c l a s s  i n  t h e  school h a l l  and your  
c l a s s  i s  making more no i se  than you would l i k e .  The p r i n c i p a l  i s  walking to -  
ward your group and, a s  you approach, he/she says  t o  you q u i e t l y ,  "You r e a l l y  
ought t o  do something about t h i s  no i se . "  The c h i l d r e n  d i d  n o t  h e a r  t h i s  com- 
ment t o  you. 
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who had a t t a i n e d  t h e  h i g h e r  l e v e l  o f  formal educa t ion  appeared t o  f i n d  Item 6 

t 

1 s i g n i f i c a n t l y  more accep tab l e  than  d i d  t e a c h e r s  wi th  a lower formal educa t ion  

F l e v e l .  In t h i s  p r e sen t  a n a l y s i s ,  only Item 18 appeared t o  produce s i g n i f i c a n t  

f ' 
(0.004) d i f f e r e n c e s  i n  t h i s  r ega rd ,  with t eache r s  wi th  no degree appa ren t ly  

i 

f i nd ing  t h i s  response i t em s i g n i f i c a n t l y  l e s s  accep tab l e  than d i d  t e a c h e r s  

wi th  degrees .  The mean a c c e p t a b i l i t y  l e v e l s  on t h i s  item decreased almost  

p ropor t i ona t e ly  a s  t h e  t e a c h e r ' s  formal educa t ion  l e v e l  i nc reased .  

Undergraduate and gradua te  major. For t h e  purposes o f  t h i s  a n a l y s i s ,  

t e a c h e r s  were d iv ided  i n t o  non-education majors and educa t ion  majors .  Zivin 

r epo r t ed  a s i g n i f i c a n t  c o r r e l a t i o n  i n  r e l a t i o n  t o  t h e  t e a c h e r ' s  formal major 

on Item 19. In  h e r  "t" test a n a l y s i s ,  Items 6 ,  1715 and 19 appeared t o  be 

s i g n i f i c a n t  with non-education majors f i nd ing  a l l  t h r e e  items more accep tab l e  

than d i d  educat ion majors.  I n  t h i s  p r e sen t  a n a l y s i s ,  only Item 19 appeared 

t o  be s i g n i f i c a n t  (0.030) and i n  t h i s  case ,  non-education majors r e g i s t e r e d  

l e s s  acceptance o f  t h i s  i tem than d i d  t e a c h e r s  with educa t ion  majors.  

Years of t each ing  exper ience .  Zivin r epo r t ed  s i g n i f i c a n t  c o r r e l a t i o n s  

16 . 
f o r  Items 1, 6 ,  and 15 with teachers  with more exper ience  appa ren t ly  f i nd ing  

these  t h r e e  i tems s i g n i f i c a n t l y  more accep tab l e  t han  d i d  l e s s  experienced 

"1te1n 17: One day, your c h i l d r e n  have been p a r t i c u l a r l y  no isy  i n  
c l a s s  and, f i n a l l y ,  you dec ide  t o  g ive  t h e  c l a s s  a f i rm  " l ec tu re"  on classroom 
behavior .  A s  your door i s  open, you can s e e  t h a t  t h e  p r i n c i p a l  j u s t  walked 
p a s t  your room. A f t e r  school ,  t h e  p r i n c i p a l  comes t o  your room and he/she 
sugges t s  t h a t  i n s t e a d  of  t a l k i n g  t o  t h e  group perhaps you shou s i n g l e  o u t  
t h e  s e v e r a l  most d i s r u p t i v e  s t u d e n t s  and send them t o  t h e  o f f i c e  as an exam- 
p l e  t o  t h e  o t h e r  s t u d e n t s .  

161tem 15: While your c h i l d r e n  a r e  working a t  t h e i r  desks ,  a rock 
suddenly h i t s  one o f  your  windows, s h a t t e r i n g  i t ,  and sending  g l a s s  f l y i n g .  
No one is h u r t ,  b u t  t h e  ch i ld ren  a r e  t e r r i b l y  f r i g h t e n e d .  You send one c h i l d  
down t o  t h e  o f f i c e ,  r eques t i ng  t h a t  t h e  p r i n c i p a l  come immediately. Helshe 
e n t e r s  t h e  room and begins  t o  calm t h e  ch i ld ren  and d i spa t ch  messengers t o  
t h e  o f f i c e  and t o  t h e  cus tod i an .  
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t e ache r s .  Zivinl  s l l t "  test a n a l y s i s  confirmed t h i s  f i n d i n g  f o r  Item 6 only.  

Zivin u t i l i z e d  two t each ing  experience groups based on t h e  mean number of 

yea r s  experience f o r  t h e  t eache r s  i n  h e r  sample. T h i s  p re sen t  a n a l y s i s  u t i -  

l i z e d  f o u r  y e a r s  of teaching  experience groups which provided something 

approximating a normal d i s t r i b u t i o n  o f  t h e  yea r s  o f  exper ience  groupings 

formed (Group 1 - 1 t o  5 yea r s ,  Group 2 - 6 t o  10 yea r s ,  Group 3 - 11 t o  15 

yea r s ,  Group 4 - 16 t o  29 years )  . The only  a n a l y s i s  o f  va r i ance  t h a t  produced 

any s i g n i f i c a n c e  was with Item 211' (0.016).  Teachers i n  t h e  11  t o  15 yea r s  

experience ca tegory  appeared t o  f i n d  t h i s  response item s i g n i f i c a n t l y  less 

acceptab le  t han  d i d  t h e  t eache r s  i n  a l l  t h e  o t h e r  groups. 

Years i n  p r e s e n t  school .  Zivin found no s i g n i f i c a n t  c o r r e l a t i o n s  o r  

group "t" test  d i f f e r e n c e s  i n  r e l a t i o n  t o  t h i s  v a r i a b l e .  In  t h e  Zivin analy-  

sis,  two groups were formed based upon t h e  mean number o f  yea r s  teaching .  One 

group included a l l  t e a c h e r s  with l e s s  than seven years  i n  t h e i r  p r e sen t  school  

and t h e  o t h e r  a l l  t eachers  with seven yea r s  o r  more. In t h i s  p r e s e n t  s tudy ,  

f i v e  groups were u t i l i z e d  al lowing f o r  a r e l a t i v e l y  normal d i s t r i b u t i o n  o f  

t eachers  i n  t h e  f i v e  c a t e g o r i e s  (Group 1 - 1 yea r ,  Group 2 - 2 yea r s ,  Group 3 

- 3 o r  4 yea r s ,  Group 4 - 5 t o  8 y e a r s ,  and Group 5 - 9 t o  12 y e a r s ) .  Only 

one a n a l y s i s  o f  va r i ance  was s i g n i f i c a n t  (0.005) and t h a t  was with Item 19. 

Teachers with t h e  most exper ience  were apparen t ly  l e s s  accept ing  o f  t h i s  item 

than were a l l  o t h e r  experience groups. 

171tem 21: Your p r i n c i p a l  is observing i n  your classroom whi le  you 
a r e  teaching  new math. The c h i l d r e n  have been having d i f f i c u l t y  master ing 
elementary formulas .  A t  t h e  l e s s o n ' s  end, t h e  c h i l d r e n  leave  t h e  room f o r  
r e c e s s .  Your p r i n c i p a l  remains with you and sugges ts  t h a t  perhaps u s ing  
Cuisena i re  rods would h e l p  t h e  c h i l d r e n  v i s u a l i z e  t h e  formulas .  You have 
s e v e r a l  boxes o f  rods  i n  your room b u t  you have not  in t roduced  them t o  t h e  
c h i l d r e n  y e t .  
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Grade l e v e l  t augh t .  Zivin found no s i g n i f i c a n t  c o r r e l a t i o n s  i n  t h e  

a n a l y s i s  of t h i s  v a r i a b l e  and repor ted  s i g n i f i c a n c e  only  on Item 5 i n  t h e  group 

"t" t e s t s .  Zivin u t i l i z e d  two grade l e v e l  groups; primary t eache r s  ( K  t o  4 )  

and junior-high toge the r  with s p e c i a l  sub jec t  t eache r s  (5  t o  8) .  This  p re sen t  

s tudy had t h r e e  groups; primary t eache r s  ( K  t o  4 ) ,  i n t e rmed ia t e  t eache r s  (S t o  

7 ) ,  and s p e c i a l  c l a s s  o r  s p e c i a l  s u b j e c t  t eache r s .  Only one group a n a l y s i s  

of var iance  appeared s i g n i f i c a n t  and t h a t  was with Item 12 (0.000).  The p r i -  

mary t eache r s  seemed t o  f i n d  t h i s  p a r t i c u l a r  response item s i g n i f i c a n t l y  more 

acceptab le  than d i d  in te rmedia te  o r  s p e c i a l  c l a s s  t eache r s .  

Teacher s a t i s f a c t i o n  wi th the  p r i n c i p a l ' s  performance. Zivin found no 

s i g n i f i c a n t  c o r r e l a t i o n s  o r  s i g n i f i c a n t  group "t" t e s t s  i n  r e l a t i o n  t o  t h i s  

v a r i a b l e .  Group a n a l y s i s  o f  var iance  i n  t h i s  p re sen t  s tudy ind ica t ed  s i g n i f i -  

can t  r e l a t i o n s h i p s  with Items 5 (0.051),  7 (0 .021) ,  and 17 (0.023).  Teachers 

who r a t e d  t h e i r  p r i n c i p a l ' s  performance the  lowest were s i g n i f i c a n t l y  l e s s  

accept ing o f  Items 5 ,  7, and 1 7  than were teachers  who ind ica t ed  g r e a t e r  s a -  

t i s f a c t i o n  with t h e i r  p r i n c i p a l ' s  general  performance. 

Teacher s a t i s f a c t i o n  with teaching a s  a  ca ree r .  Zivin found no s i g n i -  

f i c a n t  c o r r e l a t i o n s  between t eache r  ca ree r  s a t i s f a c t i o n  and t h e  response items 

b u t  d id  r epo r t  t h a t  t h e  t eache r s  who found t h e i r  c a r e e r  t o  be t h e  most s a t i s -  

fy ing  were s i g n i f i c a n t l y  more accept ing  of Items 218 and 13 than d id  t eache r s  

who were l e s s  s a t i s f i e d  with t h e i r  ca ree r s .  There was only one group a n a l y s i s  

of var iance  i n  t h i s  p re sen t  s tudy t h a t  i d e n t i f i e d  a  s i g n i f i c a n t  r e l a t i o n s h i p  

between t eache r  c a r e e r  s a t i s f a c t i o n  and the  response items. The r e l a t i o n s h i p  

181tem 2 :  Your p r i n c i p a l  i s  observing i n  your classroom while you a r e  
teaching  a  u n i t  on Mexico. A s  you conclude a  d iscuss ion  on t h e  n a t i v e  foods 
of  Mexico, your p r i n c i p a l  s ays ,  "May I  t e l l  you about an experience I had i n  
a  r e s t a u r a n t  i n  Mexico City?" And he/she proceeds t o  t e l l  a  humorous s t o r y .  
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was with Item 13 (0 .039) .  Career  s a t i s f i e d  t e a c h e r s  seemed more accept ing  o f  

t h i s  p a r t i c u l a r  item than were t eache r s  who were less s a t i s f i e d  wi th  t h e i r  

c a r e e r s .  

Discussion o f  preceding ana lyses .  I t  was apparent  t h a t  t h e  number o f  

s t a t i s t i c a l l y  s i g n i f i c a n t  group d i f f e r e n c e s  t h a t  d i d  occur  were very  small i n  

r e l a t i o n  t o  t h e  t o t a l  number t h a t  could have occurred i f  every v a r i a b l e  pro-  

duced some s i g n i f i c a n c e .  In t h i s  p r e sen t  a n a l y s i s ,  only 6% of  t h e  t o t a l  num- 

b e r  o f  independent v a r i a b l e s  considered (13 o u t  o f  a p o s s i b l e  273) i n d i c a t e d  

s i g n i f i c a n t l y  d i f f e r e n t  means and i n  t h e  Zivin s tudy ,  t h i s  f i g u r e  was a l s o  6%.  

Since  t h e  a lpha  l e v e l  accepted i n  t h i s  s tudy  and i n  Z iv in ' s  s tudy  was 

.05, then 5% o f  t h e  s i g n i f i c a n t  d i f f e r e n c e s  could have occur red  randomly. A 

matr ix  of  t e ache r  v a r i a b l e s  and s i g n i f i c a n t  response items was compared with a 

s i m i l a r  mat r ix  der ived  from t h e  r e s u l t s  of Z iv in ' s  s t udy  (Table 4 )  Two addi-  

t i o n a l  v a r i a b l e s  inc luded  i n  t h i s  p r e sen t  a n a l y s i s ,  bu t  no t  i n  Z iv in ' s  were t h e  

socio-economic s t a t u s  l eve l  o f  t h e  school and t h e  school  s ize .  These a r e  d i s -  

cussed i n  some d e t a i l  below. No meaningful p a t t e r n s  of  response were d i s c e r -  

nab le  through t h e  examination o f  t h e  s i g n i f i c a n t  d i f f e r e n c e s  recorded on t h e  ma- 

t r i x .  Fur ther ,  t h e  v a r i a b l e s  t h a t  appeared t o  be s i g n i f i c a n t  i n  t h i s  p r e sen t  

s tudy o f t e n  were n o t  i n  t h e  Zivin s tudy  and v i c e  ve r sa .  I t  would appear  from 

t h i s  t h a t  t h e  occurrence of  s i g n i f i c a n c e  i n  both s t u d i e s  was somewhat random. 

The f i r s t  two hypotheses i n  t h i s  p r e sen t  s tudy  p r e d i c t e d  t h a t  t e ache r s  

i n  t h e  two s t u d i e s  would n o t  pe rce ive  o f  t h e  behavioura l  c o n s t r u c t s  i n  s i g n i -  

f i c a n t l y  d i f f e r e n t  ways. A s  seen i n  t h e  f i r s t  ana lyses ,  t h e r e  was a ve ry  h igh  

rank o r d e r  c o r r e l a t i o n  between t h e  way t eache r s  i n  t h i s  p r e sen t  s tudy  rank- 

ordered  t h e  behavioura l  cons t ruc t s  and t h e  way t eache r s  i n  t h e  Zivin s tudy  rank 

ordered t h e  c o n s t r u c t s .  I t  was concluded t h a t  t e ache r s  r e a c t e d  very  s i m i l a r l y  



d e s p i t e  personal  c h a r a c t e r i s t i c  d i f f e r e n c e s  and s i t u a t i o n a l  d i f f e r ences .  

the  f i r s t  two n u l l  hypotheses proposed were no t  r e j e c t e d .  That t eache r s  

72 

Thus 

i n  t h e  

p re sen t  s tudy and Z iv in ' s  s tudy  should perce ive  of  t h e  behavioura l  cons t ruc t s  

with g r e a t  s i m i l a r i t y  might suggest  s i m i l a r  expec ta t ions  f o r  t h e  behaviours 

descr ibed wi th in  t h e  cons t ruc t s .  I t  was no t  always known, however, what t ea -  

chers  were r e a c t i n g  t o  wi th in  t h e  response i tem wording. The lack  o f  p a t t e r n i n g  

i n  t eache r  response and t h e  apparent  randomness with which s i g n i f i c a n t  d i f -  

fe rences  occurred suggested t o  t h i s  p re sen t  w r i t e r  a lack o f  i tem v a l i d i t y .  

This  being t h e  case ,  r e p l i c a t i o n  involving a l a r g e r  sample i n  a very d i f f e r e n t  

s e t t i n g  would not h e l p  t o  e x p l i c a t e  p a t t e r n s  of  t eache r  response i n  r e l a t i o n  

t o  p a r t i c u l a r  p r i n c i p a l  behaviours .  

Var iab les  o r i g i n a l  t o  t h i s  s tudy .  

1.  Low and High Socio-economic S t a t u s  Groupings. A s  mentioned i n  t h e  

previous chapter ,  t h e  socio-economic s t a t u s  of t h e  schools  sampled was a major 

cons idera t ion  i n  t h e  i n i t i a l  s t r a t i f i c a t i o n  of t h i s  p re sen t  s tudy .  The sample 

was, i n  f a c t ,  d iv ided  i n t o  two equal c e l l s ,  each conta in ing  e i g h t  schools ,  one 

se rv ing  predominantly lower socio-economic s t a t u s  c l i e n t e l  and t h e  o t h e r  p re -  

dominantly h ighe r  socio-economic s t a t u s  c l i e n t e l .  There were no s i g n i f i c a n t  

d i f f e r ences  discovered i n  "t" t e s t s  between these  two major c e l l s  on any v a r i -  

a b l e  nor  were t r ends  i n  t h e  o v e r a l l  analyses  d i s t i n g u i s h a b l e .  A s  p rev ious ly  

mentioned, t h e  f i r s t  f i v e  schools  i n  t h e  lower and upper socio-economic s t a t u s  

ca t egor i e s  were e a s i l y  chosen by a l l  t h e  admin i s t r a t i ve  respondents contac ted  

i n  r e l a t i o n  t o  t h e  de te rmina t ion  o f  school socio-economic s t a t u s  l e v e l .  Thus 

t h e  f i r s t  f i v e  schools  i n  each of  t he  two ca t egor i e s  were considered q u i t e  

c l e a r l y  t o  be t h e  lowest and t h e  h ighes t  socio-economic s t a t u s  schools  i n  t h e  

d i s t r i c t .  Using t h e  schools  considered most r ep re sen ta t ive  of  t h e s e  p a r t i c u -  

l a r  socio-economic s t a t u s  c a t e g o r i e s ,  "t" t e s t s  were completed and once more, 
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no s i g n i f i c a n t  d i f f e r e n c e s  were discovered between t h e  two major groupings and 

c o n s i s t e n t  t r e n d s  w i th in  t h e  a n a l y s i s  were no t  d i s t i n g u i s h a b l e .  

2 .  S i z e  o f  School.  I t  was p rev ious ly  mentioned t h a t  a range o f  school 

s i z e s  e x i s t e d  w i th in  t h e  sample s e l e c t e d .  Severa l  group "t" tests o r  ana lyses  

o f  va r i ance  were completed i n  r e l a t i o n  t o  school  s i z e  and t h e  r e s u l t s  a r e  re- 

po r t ed  below. 

In t h e  "t" ana lyses ,  t h e  f o u r  s m a l l e s t  schools  and t h e  f o u r  l a r g e s t  

schools  i n  each o f  t h e  two socio-economic s t a t u s  c a t e g o r i e s  were grouped f o r  

a n a l y s i s .  Once more l i t t l e  i n  t h e  way o f  s i g n i f i c a n t  d i f f e r e n c e s  occur red  

throughout t h i s  a n a l y s i s .  An a n a l y s i s  of va r i ance  was completed f o r  t h e  fou r  

s m a l l e s t  schools  i n  t h e  e n t i r e  sample and t h e  f o u r  l a r g e s t  schools  i n  t h e  en- 

t i r e  sample wi th  on ly  one group a n a l y s i s  o f  va r i ance  appear ing  a s  s i g n i f i c a n t  

2 1 
and t h a t  was with Item 18 . Teachers i n  l a r g e r  schools  i n  t h i s  i n s t a n c e  seemed 

t o  be less accept ing  o f  t h i s  response item than  were t e a c h e r s  i n  t h e  sma l l e r  

schools .  S ince  t h i s  s tudy  was s t r a t i f i e d  p r imar i l y  along socio-economic l i n e s ,  

t h e  range of school  s i z e s  ob ta ined  was not  r e p r e s e n t a t i v e  of  a random s e l e c t i o n  

of school  s i z e s  from wi th in  t h e  d i s t r i c t .  Even though t h e r e  were some smal l  

schools  and some l a rge  schools  wi th in  t h e  sample, t h i s  p a r t i c u l a r  v a r i a b l e  was 

considered weak and l imi t ed  i n  a n a l y t i c  va lue .  

N-Way Analysis  o f  Variance 

Following t h e  a n a l y t i c a l  procedures o u t l i n e d  above, a five-way a n a l y s i s  

"1tem 18: Severa l  months ago, you had mentioned t o  your p r i n c i p a l  
t h a t  you could r e a l l y  use a new s e t  o f  r eade r s .  You've heard  no th ing  e l s e  
about  i t  u n t i l  one morning you f i n d  a car ton  o f  new books o u t s i d e  your door.  
Upon opening i t ,  you d i scove r  t h a t  t h e  new s e t  of  readers  i s  n o t  t h e  set you 
would have l i k e d  t o  o r d e r .  When you mention t h i s  t o  your p r i n c i p a l ,  he/she 
s ays ,  "You wanted a new s e t  of r eade r s  s o  I o rdered  t h e s e  f o r  you," and 
c lo se s  t h e  d i s cus s ion .  



Table IV 

Matrix of  S t a t i s t i c a l l y  S i g n i f i c a n t  Rela t ionsh ips  between 
Independent Var iab les  and Items - One-way Analysis  

of Variance and litv tests (Zivin)  

P re sen t  Study 
Var iab les  1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17  18 19 20 21 T o t a l s  

Sex of Teach. x x 2 
Age of Teach. x 1 
Mar i ta l  S t a t .  - 
Chi 1 dren x x x x 4 
Formal Educa. x 1 
Ed. Major x 1 
Experience x 1 
Yrs. i n  Pres .  x 1 
Grade Taught 1 
P r i n .  S a t i s .  x 3 
Career  S a t i s .  1 
Low/High SES - 
S i z e  of School x 1 

To ta l s  - - - -  2 - 3 - -  - - 2 2 - - 1 1 3 2 - 1  17 

Z i v i n l s  Study 
Var iab les  1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 T o t a l s  

Sex of  Teach. - 
Age of  Teach. x x 2 
Mar i ta l  S t a t .  x x 2 
Children x 1 
Formal Educa. x 1 
Ed. Major x x x 3 
Experience x x x 3 
Yrs. i n  Pres .  - 
Grade Taught x 1 
P r i n .  S a t i s .  - 
Career  S a t i s .  x x 2 

To ta l s  3 1 - -  1 4 - - -  - - - 1 - 1 - 1 1 2 - -  15 

-- - - - - - 

Sign i f i cance  l eve l  accepted  i s  pF .05. 



of var iance  was completed using t h e  f i v e  independent v a r i a b l e s  which showed 

t h e  g r e a t e s t  s i g n i f i c a n c e  i n  t h e  i n i t i a l  one-way a n a l y s i s  o f  var iance  o f  each 

item. The i n t e n t  of  t h i s  a n a l y s i s  was t o  examine t h e  source  o r  sources  of 

var iance  when more than one independent v a r i a b l e  appeared t o  have some e f f e c t  

on t eache r  responses t o  t h e  item. P a r t i t i o n i n g  t h e  var iance  i n  each i tem on a  

c l a s s i c a l  b a s i s  by t h e  f i v e  independent v a r i a b l e s  which appeared t o  be most 

s i g n i f i c a n t  i n  accounting f o r  t h e  var iance  i n  t h e  one-way a n a l y s i s  o f  var iance  

would i s o l a t e  t h e  main e f f e c t s  due t o  each independent v a r i a b l e  whi le  t h e  

e f f e c t s  of  o t h e r  independent v a r i a b l e s  were con t ro l l ed .  

An item by item a n a l y s i s  of  var iance  by t h e  f i v e  most s i g n i f i c a n t  v a r i -  

a b l e s  i n  t h e  mat r ix  f o r  each item d id  not  revea l  many s t a t i s t i c a l l y  s i g n i f i c a n t  

var iances .  TableXXI provides t h e  s t a t i s t i c a l  d a t a  from which t h i s  d i scuss ion  

2 
is  drawn. The Eta s t a t i s t i c  provided a  measure o f  t h e  propor t ion  of var iance  

explained by the  v a r i a b l e s  included i n  each a n a l y s i s .  The propor t ion  o f  va- 

r i ance  explained was thought t o  add a useful  dimension t o  t h e  a n a l y s i s ,  f o r  by 

expla in ing  how much o f  t h e  t o t a l  var iance  was accounted f o r  by t h e  v a r i a b l e s  

included i n  t he  a n a l y s i s ,  a  

s i g n i f i c a n t  v a r i a b l e s  could 

can be r e a d i l y  seen,  f o r  i f  

b u t  only account f o r  a  very 

c l e a r e r  knowledge of t h e  explanatory power of t h e  

be e s t a b l i s h e d .  I h e  relevance of t h i s  s t a t i s t i c  

t h e  v a r i a b l e s  u t i l i z e d  appear t o  be s i g n i f i c a n t  

small  proport ion o f  t he  t o t a l  var iance ,  they may 

not  be important d e s p i t e  t h e i r  s i g n i f i c a n t  r e l a t i o n s h i p .  Those v a r i a b l e s  were 

s i g n i f i c a n t  a t  t h e  p-::.05 l e v e l  a r e  recorded below. In each case ,  t h e  beha- 

v ioura l  cons t ruc t s  ( response i tems) were used a s  t h e  dependent v a r i a b l e s  . 
Item 1. You have a  s tuden t  i n  your room who i s  a  bad d i s c i p l i n e  pro- 

blem. One day, a f t e r  many warnings, you send t h e  c h i l d  o u t  
of t h e  room t o  s tand  by t h e  lockers .  Af t e r  s choo l ,  your 
p r i n c i p a l  comes t o  your room and mentions t h a t  he/she had 
seen t h e  c h i l d  out i n  t h e  h a l l .  The p r i n c i p a l  says  t h a t  he/ 
she  does not  l i k e  t o  s e e  ch i ld ren  s e n t  from t h e i r  rooms t o  
s t a n d  i n  t h e  h a l l  and perhaps you should th ink  of  another  
method o f  handl ing t h i s  s t u d e n t .  



The f i v e  v a r i a b l e s  included i n  t h i s  a n a l y s i s  were t e a c h e r  age,  t eache r s  

with o r  without  c h i l d r e n  of t h e i r  own, socio-economic l e v e l  o f  t h e  school ,  t h e  

sex o f  t h e  t e a c h e r ,  and t h e  number of yea r s  t h e  t eache r  has  spent  i n  t h e i r  

p re sen t  school .  S i g n i f i c a n t  d i f f e r ences  occurred with t h i s  cons t ruc t  on t eache r  

age ( - 0 3 2 )  and yea r s  of  experience i n  present  school  ( . O 2 4 ) .  Thi s  propor t ion  

of  t h e  var iance  explained by a l l  f i v e  va r i ab l e s  i n  t h i s  a n a l y s i s  was 56.4%. 

Item 5 .  One day you f i n d  a  car ton  o f  new readers  o u t s i d e  your  c l a s s -  
room door.  Since you d i d  n o t  r eques t  any new books, you go 
t o  t h e  o f f i c e  t o  f i n d  out i f  some mistake i n  d e l i v e r y  has 
been made. ?he p r i n c i p a l  t e l l s  you t h a t  he/she ordered t h i s  
s e r i e s  of books f o r  a l l  rooms i n  your grade because he/she 
had been much impressed with them a t  a  r e c e n t  educa t iona l  
convention. 

The f i v e  v a r i a b l e s  included i n  t h i s  a n a l y s i s  were whether a  teacher  

had ch i ldren  of  t h e i r  own o r  no t ,  mar i t a l  s t a t u s ,  s a t i s f a c t i o n  with t h e  p r in -  

c i p a l ' s  performance, s a t i s f a c t i o n  with teaching a s  a  c a r e e r ,  and t h e  age of  

t h e  t eache r .  S i g n i f i c a n t  d i f f e r ences  occurred with t h i s  cons t ruc t  on whether 

t h e  t eache r  had c h i l d r e n  o r  not  ( . 022 )  . The propor t ion  of  var iance  explained 

by a l l  f i v e  v a r i a b l e s  i n  t h i s  ana lys i s  was 4 4 . 4 % .  

Item 7 .  One morning, you f i n d  a  car ton  o f  new books o u t s i d e  your door .  
You reques ted  a  s e r i e s  o f  r e a d e r s ,  bu t  upon opening t h e  c a r -  
ton ,  you f i n d  t h a t  3 d i f f e r e n t  s e r i e s  has  been de l ive red .  
You go t o  t h e  o f f i c e  t o  r epo r t  t h e  mistake.  Your p r i n c i p a l  
t e l l s  you t h a t  your reques t  was not approved by t h e  super in-  
tendent ,  so  he/she s u b s t i t u t e d  t h i s  o t h e r  s e r i e s  from t h e  
"approved list" f o r  your r eques t .  

The f i v e  v a r i a b l e s  included i n  t h i s  a n a l y s i s  were t h e  sex  o f  t h e  t ea -  

che r ,  whether they  had ch i ld ren  o r  n o t ,  s a t i s f a c t i o n  with t h e  p r i n c i p a l ' s  per -  

formance, t h e  age of t h e  t eache r ,  and t h e  grade l e v e l  t augh t .  S i g n i f i c a n t  

d i f f e r ences  occurred with t h i s  cons t ruc t  on t h e  sex of  t h e  t eache r  (.O53). The 

propor t ion  of  t h e  var iance  explained by a l l  f i v e  v a r i a b l e s  i n  t h i s  a n a l y s i s  

was 45.3%. 



Item 12. 

The f i v e  

You have t a l k e d  t o  your p r i n c i p a l  many times about a p a r t i c u -  
lar s tuden t  i n  your room who i s  a bad d i s c i p l i n e  problem, 
e s p e c i a l l y  during math per iod .  The p r i n c i p a l  comes t o  observe 
Your c l a s s  during math per iod ,  and, a s  u sua l ,  t h e  s tuden t  
becomes d i s r u p t i v e .  Your p r i n c i p a l  f i n a l l y  s ays ,  T h i s  be- 
hav io r  cannot go on. You're coming wi th  me t o  t h e  o f f i ce . "  
And t h e  p r i n c i p a l  takes  t h e  c h i l d  from the room. 

v a r i a b l e s  included i n  t h i s  a n a l y s i s  were t h e  grade l e v e l  

taught ,  t h e  age of  t h e  t eache r ,  t h e  sex  of t h e  t eache r ,  t h e  socio-economic 

s t a t u s  of t h e  school ,  and t h e  s i z e  of  t h e  school .  S i g n i f i c a n t  d i f f e r ences  

occurred with t h i s  c o n s t r u c t  on t h e  age o f  t h e  t eache r  ( .005) .  The propor t ion  

of var iance  explained by t h e  v a r i a b l e s  t h a t  were included i n  t h e  a n a l y s i s  of 

Item 12 was 57.7%. 

Item 13. Your p r i n c i p a l  had observed your c l a s s  i n  t h e  morning, and 
a f t e r  school ,  he/she comes t o  your room. He/she sugges ts  
t h a t  your "habit" of " f idd l ingt1  with your watchband while  
t a l k i n g  i s  d i s t r a c t i n g  t o  t h e  c h i l d r e n .  

The f i v e  v a r i a b l e s  u t i l i z e d  i n  t h i s  a n a l y s i s  were t eache r  s a t i s f a c t i o n  

with c a r e e r ,  t h e  socio-economic s t a t u s  l eve l  o f  t h e  school ,  whether t h e  t eache r  

had ch i ld ren  o r  n o t ,  t h e  formal educat ion l eve l  a t t a i n e d ,  and t h e  t e a c h e r ' s  

m a r i t a l  s t a t u s .  S i g n i f i c a n t  d i f f e r ences  occurred with t h i s  cons t ruc t  on t eache r  

s a t i s f a c t i o n  with c a r e e r  (. 041) , t eachers  with o r  without  c h i l d r e n  (.OX), and 

t h e  m a r i t a l  s t a t u s  o f  t h e  t eache r  ( .  024).  The propor t ion  o f  var iance  expla ined  

by t h e  f i v e  v a r i a b l e s  included i n  t h i s  ana lys i s  was 65.6%. 

Item 16. You a r e  walking with your c l a s s  i n  t h e  school h a l l  and your 
c l a s s  i s  making more no i se  than you would l i k e .  The p r i n c i p a l  
i s  walking toward your group and, a s  you approach, he/she says  
t o  you q u i e t l y ,  "You r e a l l y  ought t o  do something about t h i s  
no i se . "  The ch i ld ren  d i d  n o t  hear  t h i s  comment t o  you. 

The f i v e  v a r i a b l e s  u t i l i z e d  i n  t h i s  a n a l y s i s  were whether a t eache r  

had ch i ld ren  o r  n o t ,  t h e  sex of t h e  t eache r ,  t h e  socio-economic s t a t u s  l e v e l  

of t h e  school ,  t h e  t eache r1  s s a t i s f a c t i o n  wi th  c a r e e r ,  and t h e  years  of  t e a -  

ching experience.  S i g n i f i c a n t  d i f f e r ences  occurred with t h i s  cons t ruc t  on 

whether t h e  t eache r  had ch i ld ren  o f  t h e i r  own o r  not  (. 0 2 2 ) .  The propor t ion  



of var iance  expla ined  by t h e  f i v e  v a r i a b l e s  included i n  t h i s  a n a l y s i s  was 

Item 19. One day your c h i l d r e n  have been p a r t i c u l a r l y  no i sy  i n  c l a s s  
and, f i n a l l y ,  you decide t o  g ive  t h e  c l a s s  a firm l f lec ture l '  
on classroom behavior  (your door i s  open).  A s  you conclude, 
you n o t i c e  t h e  p r i n c i p a l  s tanding  i n  t h e  doorway. He/she 
e n t e r s  t h e  room and says ,  "As  soon a s  you e n t e r  t h e  school  
bu i ld ing ,  I expect you a l l  t o  be  on your b e s t  school  behavior .  
Your t eache r  should not  have t o  remind you o f  school  manners. 

The f i v e  v a r i a b l e s  u t i l i z e d  i n  t h i s  a n a l y s i s  were y e a r s  of  teaching i n  

t h e  p re sen t  school ,  educat ion o r  non-education major, t eache r s  with o r  without  

ch i ld ren ,  t eache r  s a t i s f a c t i o n  with c a r e e r ,  and t eache r  s a t i s f a c t i o n  wi th  the  

p r i n c i p a l ' s  performance. S i g n i f i c a n t  d i f f e r ences  occurred with t h i s  cons t ruc t  

on t h e  t e a c h e r ' s  formal educat ion major ( .O4l) .  The propor t ion  of  var iance  

explained by t h e  f i v e  v a r i a b l e s  included i n  t h i s  a n a l y s i s  was 72.0%. 

Item 21. Your p r i n c i p a l  i s  observing i n  your classroom while  you a r e  
teaching  new math. The c h i l d r e n  have been having d i f f i c u l t y  
master ing elementary formulas.  A t  t h e  l e s son ' s  end, t h e  
ch i ld ren  leave t h e  room f o r  r eces s .  Your p r i n c i p a l  remains 
with you and sugges ts  t h a t  perhaps us ing  c u i s e n a i r e  rods 
would he lp  t h e  ch i ld ren  v i s u a l i z e  t h e  formulas.  You have 
seve ra l  boxes o f  rods i n  your room b u t  you have not  introduced 
them t o  t h e  c h i l d r e n  y e t .  

The f i v e  v a r i a b l e s  u t i l i z e d  i n  t h i s  a n a l y s i s  were t h e  t e a c h e r ' s  years  

of  experience,  years  i n  t h e  p re sen t  school ,  whether t h e  t eache r  has  ch i ld ren  

o r  no t ,  t h e  t eache r ' s  s a t i s f a c t i o n  with the  p r i n c i p a l ' s  performance, and t h e  

t e a c h e r ' s  age. S i g n i f i c a n t  d i f f e r e n c e s  occurred with t h i s  cons t ruc t  on t h e  t e a -  

c h e r ' s  years  of experience (.050) and t h e  t e a c h e r ' s  s a t i s f a c t i n  wi th  t h e  

p r i n c i p a l ' s  performance ( .038) .  The propor t ion  of  va r i ance  expla ined  by t h e  

f i v e  v a r i a b l e s  included i n  t h i s  a n a l y s i s  was only 16.2%. 

Discussion of n-way a n a l y s i s .  Because the  n-way a n a l y s i s  of  var iance  

was ab le  t o  con t ro l  f o r  t h e  e f f e c t s  of o t h e r  v a r i a b l e s ,  a t r u e r  i n d i c a t i o n  o f  



of s i g n i f i c a n t  r e l a t ionsh ips  was thought poss ib le .  Out of  t h e  twenty-one items 

analyzed, however, only e i g h t  o r  38% of t h e  items were s i g n i f i c a n t l y  r e l a t e d  t o  

any of  the  independent va r i ab les  u t i l i z e d  i n  each ana lys i s .  The t o t a l  number 

of  s i g n i f i c a n t  d i f ferences  decreased from seventeen i n  t h e  one-way ana lys i s  t o  

twelve i n  t h e  n-way ana lys i s .  Thus only 4% of t h e  t o t a l  number of poss ib le  r e -  

l a t ionsh ips  indica ted  were s i g n i f i c a n t  and once more, no meaningful p a t t e r n s  

of  response were d i sce rn ib le .  

Table V 

S ign i f i can t  Values Obtained i n  the  N-w3.y Analysis and t h e  
Proportion of  Variance Explained (Eta2) i n  each Analysis 

Item 1 

Age 0.032** 
Children 0.999 
S.E.S. 0.083* 
Sex 0.999 
Yrs. Pres. 0.024** 

~ t a ~  .56 

Item 13 

Career Sat .  0.041** 
S.E.S. 0.199 
Children 0.035** 
Ed. Level 0.204 
Mari t a 1 0.024 

Eta2 .65 

Item 5 

Children 0.022** 
Mari tal  0.999 
Pr in .  S a t .  0.305 
Career S a t .  0.999 
Age 0.999 

Item 16 

Children 0.022** 
Sex 0.999 
S.E.S. 0.999 
Career S a t .  0.193 
Yrs. Exp. 0.166 

Item 7 Item 12 

Sex 0.053* Grade 0.293 
Children 0.999 Age 0.005 ** 
Prin .  S a t .  0.086* Sex 0.235 
Age 0.259 S.E.S. 0.262 
Grade 0.999 Size  0.999 

~ t a ~  .45 ~ t a ~  .57 

Item 19 Item 21 

Yrs. Pres. 0.999 Yrs. Exp. 0.050** 
Ma j o r  0.041** Yrs. Pres. 0.999 
Children 0.999 Children 0.999 
Career S a t .  0.158 Pr in .  Sa t .  0.038** 
Pr in .  S a t .  0.159 Age 0.999 

~ t a ~  .72 ~ t a ~  .16 
p :  .05 

The lack of  s ign i f i cance  in  t h e  r e s u l t s  and lack of  pa t t e rn ing  was seen 

as  a fu r the r  indica t ion  t h a t  t h e  instrument might well be lacking i n  v a l i d i t y .  

In order  t o  f a c i l i t a t e  some f u r t h e r  assessment of the  r e s u l t s  of t h e  n-way 

ana lys i s ,  a matrix of t h e  s i g n i f i c a n t  r e l a t ionsh ips  was prepared as i n  the  

previous one-way analys is  (Table 6 ) .  
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L Table V I  

Matrix o f  S t a t i s t i c a l l y  S i g n i f i c a n t  Rela t ionships  between 
Independent Var iab les  and Items - N-way Analysis  

of Variance and "t" t e s t s  (Zivin)  

Present  Study 
Var iab les  1 2  3 4 5 6 7 8 9 10 11 12 13  1 4  15 16 17 18  19 20 21 T o t a l s  

Sex o f  Teach. 
Age of  Teach. x 
Mari ta l  S t a t .  
Chi 1 dren 
Formal Educa. 
Ed. Major 
Experience x 
Yrs. i n  Pres .  
Grade Taught 
P r i n .  S a t i s .  
Career  S a t s i  . 
Low/High SES 
S ize  of  School 

Z iv in ' s  Study 
Variables  1 2 3 4 S 6 7 8 9 10 11 1 2  13 14 15 16 17 18 19 20 21 T o t a l s  

Sex o f  Teach. 
Age of Teach. 
Mar i ta l  S t a t .  
Chi ldren 
Formal Educa. 
Ed. Major 
Experience 
Yrs. i n  Pres .  
Grade Taught 
P r in .  S a t i s .  
Career  S a t i s .  

Tota ls  

S ign i f i cance  l e v e l  accepted is  p::.05. 
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An examination of  t h e s e  r e l a t i o n s h i p s  d i d  not  r evea l  any c o n s i s t e n t  

p a t t e r n s .  The occurrences of s i g n i f i c a n t  d i f f e r e n c e s ,  once more, appeared t o  

be q u i t e  random. In  o t h e r  words, even though t h e  m u l t i v a r i a t e  a n a l y s i s  could 

con t ro l  f o r  t h e  i n t e r a c t i v e  e f f e c t s  o f  o t h e r  v a r i a b l e s ,  it could not ,  o f  course 

con t ro l  f o r  any inadequacies  t h a t  might e x i s t  i n  t h e  ins t rumenta t ion  u t i l i z e d .  

I t  was assumed, i n  t h i s  p r e s e n t  s tudy,  t h a t  t h e  e f f e c t s  of item wording could 

be pervas ive ,  c r e a t i n g  a  lack of  instrument  v a l i d i t y .  This  i s s u e  was i n v e s t i -  

gated i n  some d e t a i l .  

VALIDITY OF THE INSTRUMENT 

Teacher Reasons f o r  Response 

A s  mentioned, Zivin had acknowledged t h a t  t h e  in f luence  o f  i tem wor- 

ding on t eache r  responses was no t  i nves t iga t ed  i n  h e r  s tudy .  Despi te  t h i s ,  

she  d id  suggest  t h a t  t h e  p r i n c i p a l ' s  perceived manner seemed t o  sometimes have 

a  bear ing  upon t h e  way t eache r s  r eac t ed  t o  t he  behavioural  cons t ruc t s .  22 m e  

f a c t  t h a t  Z iv in ' s  hypo the t i ca l  cons t ruc t s  d i d  seem t o  e l i c i t  cons iderable  

consis tency o f  response between var ious  pcpula t ions  was taken a s  an i n d i c a t i o n  

t h a t  t h e  instrument  had some r e l i a b i l i t y  i n  r e l a t i o n  t o  t eache r  percept ions .  

Of more c r i t i c a l  importance than the  apparent  r e l i a b i l i t y  of  t h e  in-  

s t rument ,  however, was i t s  v a l i d i t y ,  f o r  an instrument t h a t  i s  r e l i a b l e  b u t  

cannot measure with c e r t a i n t y  what i t  was intended t o  measure, has  very l imi t ed  

va lue .  Travers  no te s ,  "The u s e r  of an instrument  must be  a b l e  t o  make i n f e r -  

ences t h a t  go beyond how a  person would perform on s i m i l a r  t e s t  i tems be fo re  he 

can be s a i d  t o  have. .  . a  u se fu l  device. l fZ3 A s  mentioned be fo re ,  t h e  s imp les t  

* * ~ i v i n ,  pp. 278 - 279. 

L 5 Robert M. W.  Travers ,  An In t roduc t ion  t o  Educat ional  Research (New 
York : The Macmil lan Company, 1969) , p . 168. 
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v a l i d i t y  is t h a t  an  instrument  may be cons idered  v a l i d  

it i s  presumed t o  measure. Zivin had cons t ruc t ed  t h e  

response items t o  be  r e p r e s e n t a t i v e  of  s p e c i f i c  p r i n c i p a l  behaviours .  I t  was 

discovered,  however, both i n  t h e  Zivin research  and i n  t h i s  p r e s e n t  r e sea rch ,  

t h a t  t eache r s  seemed t o  sometimes respond t o  o t h e r  s t i m u l i  w i t h i n  t h e  i tem 

wording bes ides  t he  s p e c i f i c  behaviours .  An a n a l y s i s  of  a random s e l e c t i o n  

of  t h e  t r a n s c r i b e d  t eache r  reasons f o r  response was considered,  t h e r e f o r e ,  o f  

f i r s t  importance i n  an  assessment of instrument  v a l i d i t y .  Actual t eache r  r e s -  

ponses a r e  recorded below which were thought t o  provide evidence f o r  t h e  con- 

t e n t i o n  t h a t  t h e  cons t ruc t s  d i d  not  always measure what they  had been intended 

t o  measure. 

Teachers sometimes seemed t o  respond t o  t h e  manner i n  which t h e  a c t i o n  

was c a r r i e d  o u t  r a t h e r  than t o  t h e  a c t u a l  behaviour ,  co lour ing  t h e  f i n a l  ac- 

c e p t a b i l i t y  choice .  Teacher r eac t ion  t o  Item 18 is a prime example of t h i s  

type o f  response.  The p r i n c i p a l  i n  t h i s  ins tance  seemed t o  be considered rude 

o r  abrupt i n  h i s  

Item 18. 

manner. 

Severa l  months ago, you had mentioned t o  your p r i n c i p a l  t h a t  
you could r e a l l y  use a new s e t  o f  r eade r s .  You've heard 
nothing e l s e  about i t  u n t i l  one morning you f i n d  a ca r ton  of  
new books ou t s ide  your door.  Upon opening i t ,  you d iscover  
t h a t  t h e  new s e t  of readers  i s  not  t h e  s e t  you would have 
l i ked  t o  o rde r .  Nhen you mention t h i s  t o  your p r i n c i p a l ,  he/ 
she says ,  "You wanted a new s e t  o f  readers  s o  I ordered t h e s e  
f o r  you," and c loses  t h e  d i scuss ion .  

1 .  Response: 

"The l a s t  'and c l o s e s  t he  d i scuss ion '  - I f i n d  t h a t  c e r t a i n l y  
unacceptable .  I  d o n ' t  want t o  f e e l  t h a t  t h e  l i n e s  of  commu- 
n i c a t i o n  a r e  ever  c losed  t o  me. I  would open them again."  

2 .  Response: 

" I f  i t  came ou t  i n  a s ta tement  t h a t  t e r s e  - no d iscuss ion ,  
then  a s  I s a i d ,  t h e r e  must no t  have been much thought p u t  
i n t o  t h e  choice o f  t he  o t h e r  readers . "  
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The p r i n c i p a l ,  i n  Item 16, seemed t o  be perce ived  o f  a s  i n s e n s i t i v e  of  

t eacher  f e e l i n g s .  

Item 16. You a r e  walking wi th  your c l a s s  i n  t h e  school  h a l l  and your 
c l a s s  i s  making more no i se  than you would l i k e .  The p r i n c i -  
p a l  is walking toward your group and, a s  you approach, he/ 
she  s ays  t o  you q u i e t l y ,  "You r e a l l y  ought t o  do something 
about  t h i s  noise. ' '  The c h i l d r e n  d i d  no t  h e a r  t h i s  comment 
t o  you. 

1. Response: 

"If he  was a t  a l l  s e n s i t i v e  h e  would know t h a t  you are no t  
happy wi th  i t  e i t h e r  and t h a t  you were t h ink ing  o f  doing 
something about  it your se l f  s o  t h e  comment is r e a l l y  unneces- 
sary."  

2 .  Response: 

" I ' d  be  h u r t  t h a t  I d i d n ' t  have t h e  c h i l d r e n  q u i e t  enough o r  
t h a t  he  d i d n ' t  r e a l i z e  I was having t roub le  w i th  them. I 
don' t th ink  i t s  t y p i c a l .  I' 

Besides t h e  perce ived  manner o f  p r inc ipa  1 behaviour , o t h e r  response 

i n f luences  were sometimes apparent  wi th in  t he  t eache r  reasons  given such a s  

t h e  p r i n c i p a l ' s  perce ived  competence a s  seen i n  Items 9 and 3. 

Item 9 .  Your p r i n c i p a l  i s  observing i n  your classroom whi le  you a r e  
teaching  new math. The c h i l d r e n  have been having d i f f i c u l t y  
master ing elementary formulas.  A1 though you have s e v e r a l  
boxes o f  c u i s e n a i r e  rods on your s h e l f ,  you have no t  i n t r o -  
duced them t o  t h e  ch i ld ren  y e t .  Towards t h e  end of t h e  les- 
son, your p r i n c i p a l  s a y s ,  "Boys and g i r l s ,  I th ink  I know 
something which might h e l p  you understand formulas b e t t e r . "  
And he/she g e t s  a box of  t h e  rods and demonstrates  a formula 
with them. Sure  enough, t h e  c h i l d r e n  seem t o  g ra sp  t h e  con- 
cep t  o f  formulas b e t t e r  a f t e r  t h i s  example. 

1. Response: 

'Wow! I c a n ' t  imagine t h a t  s i t u a t i o n  happening. I ' l l  say  
b a r e l y  unacceptab le .  Well, I would probably l i k e  t o  i n t r o -  
duce i t  i n  my own way s o  t h a t  I would f e e l  a l l  t h e  ch i ld ren  
a r e  g e t t i n g  t h e  he lp  where they a r e  - when t h e y ' r e  g e t t i n g  
it a t  t h e i r  own l e v e l .  How do I know t h a t  he  i s  going t o  do 
it a t  t h e i r  l eve l  o r  t h a t  he understands t h e i r  l e v e l .  

2 .  Response: 



"Depends on how he d i d  i t .  Depending on t h e  way he  d i d  i t ,  it  
would be moderately accep tab l e  I guess .  T h a t ' s  a ha rd  one 
because some people  can do th ings  i n  a way t h a t  you d o n ' t  
mind and o t h e r s  i n  a way t h a t  you would. I f  my p r i n c i p a l  d i d  
i t ?  I d o n ' t  th ink  he knows enough about  c u i s e n a i r e  rods  t o  
do it. I f  it was somebody t h a t  d id  i t  and was q u i t e  capable  
o f  doing it  and t h e  ch i ld ren  caught  on - s a y  t h e  primary 
s u p e r v i s o r  - I would accep t  t h a t  because s h e ' s  capable  o f  
doing i t .  I f  d i d  i t ,  i t  would be  unacceptable  because 
I know h e  doesn ' t  know enough about  rods t o  g e t  i t  ac ros s .  

Item 3. During t h e  morning your p r i n c i p a l  had observed you teaching  a 
lesson  on Canadian Confederat ion i n  which you d iscussed  t h e  
dates t h a t  va r ious  reg ions  of Canada became a p a r t  of  t h e  
n a t i o n  and same of t h e  o b s t a c l e s  t o  t h a t  union.  After schoo l ,  
t h e  p r i n c i p a l  comes t o  your room and sugges t s  t h a t  you p l a c e  
more emphasis on t h e  s i g n i f i c a n t  p a r t  t h a t  t h e  b u i l d i n g  o f  
t h e  C.P.R. played i n  r e l a t i o n  t o  t h e  e n t r y  o f  t h e  western 
provinces  i n t o  t h e  Canadian union.  

1. Response: 

" F i r s t  of  a l l ,  i n  my p a r t i c u l a r  case ,  I f e e l  t h a t  my p r i n c i p a l  
is  good - he  i s  q u i t e  knowledgeable ..." 

2. Response: 

" I f  I know he  had a very good knowledge i n  t h a t  a r e a  I would 
be open t o  any sugges t ion  on h i s  p a r t .  I f  I f e l t  t h a t  i t  was 
an a r e a  which he was not  t e r r i b l y  knowledgeable i n ,  I would 
f e e l  I would take  i t  with a g r a i n  o f  s a l t . "  

Severa l  p r i n c i p a l  a c t i o n s  were considered more i napp rop r i a t e  by t e a -  

chers  than they were considered acceptab le  o r  unacceptable  a s  shown i n  t h e  

fol lowing responses  t o  Items 20 and 15. 

Item 20. You usua l ly  remember t o  send your a t tendance  s l i p  t o  t h e  o f f i c e  
by 9:00 a.m. ( t h e  "due time"),  bu t  one morning you f o r g e t .  
A t  9:10 a .m. ,  t h e  p r i n c i p a l  pops h i s / h e r  head i n t o  your room 
and says ,  "Attendance ,"  and d i sappea r s .  

1. Response: 

"... I don ' t  th ink  he should even n e c e s s a r i l y  be  t h e  messenger 
boy. He could send someone e l s e  I th ink ."  

2. Response: 

"I'm s u r e  t h a t  t h e  p r i n c i p a l  has  more important  t h ings  t o  do 
a t  t h i s  time o f  t h e  morning than t o  run up and down t h e  h a l l s  
reminding t eache r s  about a t tendance  s l i p s .  Perhaps a monitor 



could do i t  o r  i f  t he re  i s  a  school s e c r e t a r y  she  could do 
it b u t  I don ' t  s e e  any need f o r  a p r i n c i p a l  t o  do it." 

Item 15. While your ch i ld ren  a r e  working a t  t h e i r  desks,  a rock sud- 
denly h i t s  one of your windows, s h a t t e r i n g  i t ,  and sending 
g l a s s  f l y i n g .  No one is  h u r t ,  b u t  t he  c h i l d r e n  a r e  t e r r i b l y  
f r i gh tened .  You send one c h i l d  down t o  t h e  o f f i c e ,  reques- 
t i n g  t h a t  t h e  p r i n c i p a l  come immediately. He/she e n t e r s  t h e  
room and begins t o  calm t h e  ch i ld ren  and d i spa t ch  messengers 
t o  t h e  o f f i c e  and t o  t h e  cus todian .  

1. Response: 

"I would g ive  me a  6 [ c e r t a i n l y  unacceptable] .  I f  a  rock h i t  
my window I  wouldn't run t o  t h e  p r i n c i p a l  and ask him t o  calm 
people down b u t  i f  t h e  t eache r  asked t h e  p r i n c i p a l  t o  come 
down - h e ' s  only doing what he was asked t o  do - I ' d  g ive  him 
a  1  [ c e r t a i n l y  acceptab le]  and t h e  t eache r  a  6." 

Item 15 was designed t o  allob, teachers t o  eva lua t e  t h e  p r i n c i p a l ' s  r o l e  

". . .dea l ing  with an emergency s i t u a t i o n  i n  t h e  classroom.'t24 This  i tem, however, 

more o f t e n  was r eac t ed  t o  with amusement t h a t  t h e  p r i n c i p a l  should be s e n t  f o r  

a t  a l l ,  most t eache r s  s t a t i n g  o r  i n f e r r i n g  t h a t  t h e  s i t u a t i o n  could be very 

e a s i l y  handled by t h e  t eache r .  S i t u a t i o n a l  d i f f e r ences  between t h e  Chicago a r e a  

d i s t r i c t  and t h i s  s t u d y ' s  d i s t r i c t  may have con t r ibu ted  t o  d i f f e r e n t  t eache r  per-  

cep t ions  o f  t h i s  event .  

Of a l l  t h e  above types of  teacher  r eac t ion  considered,  one of  t h e  most 

pervas ive  seemed t o  be r e l a t e d  t o  t he  manner of behaviour.  One t eache r  made 

t h e  fol lowing observa t ion:  

" I t  depends upon t h e  approach t h e  p r i n c i p a l  takes .  I f  i t  seems he i s  
i n t e r f e r i n g  then I 1 , n  going t o  be r e s e n t f u l  bu t  i f  he t h inks  he  i s  going 
t o  be of  h e l p  and goes about i t  i n  a p l easan t  way then i t s  more accep- 
t a b l e  . I t  

Though Zivin acknowledged t h a t  v a r i a t i o n s  i n  i tem i n t e r p r e t a t i o n  " . . . r e  

mained p o t e n t i a l  a r t i f a c t s  of  t h e  response s i t u a t i o n "  i t  appeared t h a t  f o r  
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i~ a n a l y t i c a l  purposes,  t eache r  r eac t ions  were assumed t o  be  responses t o  t h e  
I$ 
E 
B. s p e c i f i c  behaviours  d e ~ c r i b e d . ~ '  I t  was f e l t  by t h i s  p r e s e n t  w r i t e r  t h a t  be- 
r 
k cause response items were perceived o f  d i f f e r e n t l y  by a t  l e a s t  some o f  t h e  
6 

respondents ,  t h e  c a t e g o r i z a t i o n  o f  responses according t o  a c c e p t a b i l i t y  means 

may n o t  be taken as a c l e a r  i n d i c a t i o n  of acceptance o r  r e j e c t i o n  of  a  s i n g l e  

type  o f  behaviour.  This  i s  a  c r i t i c a l  i s s u e  f o r  it sugges ts  t h a t  t h e  degrees 

of  item a c c e p t a b i l i t y  obta ined  might be a  r a t h e r  decept ive  f i n d i n g  f o r  t h e  

i tems may r e l a t e  t o  s e v e r a l  behavioural  f a c t o r s  r a t h e r  than  j u s t  t h e  one de- 

s c r ibed .  I t  fol lows from t h i s  t h a t  t h e  a c c e p t a b i l i t y  groupings u t i l i z e d  i n  

t h e  Zivin a n a l y s i s  could then  be mis in t e rp re t ed  f o r  they do n o t  appear  t o  be  

c o n s i s t e n t l y  o r  unequivocably r e l a t e d  t o  s p e c i f i c  types  o f  p r i n c i p a l  behaviour.  

Other examples of t h e  apparent  multidimensional na tu re  o f  some o f  t h e  

response items could be c i t e d .  I t  was decided,  however, t h a t  an a n a l y t i c a l  

t reatment  o f  t h e  response items should be u t i l i z e d  i n  an e f f o r t  t o  examine 

s t a t i s t i c a l l y ,  i n d i c a t i o n s  of response item mul t id imens ional i ty .  

P r inc ipa l  Component Factor  Analysis 

Zivin suggested,  i n  a  d i scuss ion  of p o s s i b l e  f u t u r e  r e sea rch ,  t h a t  

t h e r e  was a  need t o  

. . . p  robe teacher  assessment of  behaviora l  components which appeared 
t o  be d i f f e r e n t i a t i n g  f a c t o r s  i n  t eache r  a c c e p t a b i l i t y  responses [and 
f u r t h e r  t h a t )  r e v i s i o n  of t h e  methodological techniques employed would 
al low more accu ra t e  assessment of  t h e  c r i t i c a l  and perhaps s u b t l e  f a c t o r s  
which determine what teachers  were r eac t ing  t o  w i th in  t h e  response 
wording. 26 

I f  t eache r s  were sometimes r e a c t i n g  t o  f a c t o r s  wi th in  t h e  i tem wording 

bes ides  t h e  s p e c i f i c  p r i n c i p a l  behaviour descr ibed ,  then  it  would appear t h a t  

t h e  behavioural  cons t ruc t s  were not  always r e p r e s e n t a t i v e  only of  t h e  broad 

2 5 ~ i v i n ,  p .  254. 2 6 ~ i v i n ,  pp. 285, 286. 



ca t egor i e s  of p r i n c i p a l  behaviour 

Zivin suggested t h a t  t h e  category 

mat te r  of i n t e r p r e t a t i o n ,  b u t  she  

confirmed t h a t  i n  no in s t ance  d i d  

they were subsumed 

r ep resen ta t iveness  

8 8 

under .  A s  mentioned, 

o f  t h e  i tems remained a 

added t h a t  " . . . t e ache r  reasons f o r  response 

a respondent m i s i n t e r p r e t  t h e  genera l  na tu re  

2 7 
of t h e  p r i n c i p a l  behavior  t o  be considered i n  each item." I t  was the  f e e l i n g  

of  t h i s  p re sen t  w r i t e r ,  however, t h a t  even though the  general  na tu re  o f  t h e  

i tem might appear  not  t o  have been mis in t e rp re t ed ,  i n  t h e  sense  t h a t  t h e  

t eache r  respondent was cognizant of  what t h e  p r i n c i p a l  was descr ibed  as doing,  

it was s t i l l  n o t  always apparent  t o  what s p e c i f i c  f a c t o r ,  w i th in  t h e  wording, 

t h a t  t h e  respondent was p r imar i ly  r e a c t i n g .  Thus t h e  s p e c i f i c  purpose of t h i s  

ana lys i s  was t o  empi r i ca l ly  t e s t  t h e  underlying s t r u c t u r e  o f  Z iv in ' s  ca tegor ized  

i tems.  This  would then  provide some f u r t h e r  assessment of instrument  v a l i d i t y .  

Table 7 provides  some o f  t h e  i n i t i a l  f a c t o r  a n a l y s i s  d a t a .  Most i tems appeared 

t o  load on more than  one dimension. I t  was d i f f i c u l t  t o  make sense  of  t h e  

f a c t o r  loadings i n  terms of what teachers  were r e a c t i n g  t o .  Item 20 seemed 

p a r t i c u l a r l y  lacking i n  d i s c r i m i n a b i l i t y .  

Z iv in ' s  twenty-one hypo the t i ca l  cons t ruc t s  were meant t o  be  represen-  

t a t i v e  of  e i g h t  c a t e g o r i e s  o r  types of p r i n c i p a l  behaviour.  A f a c t o r  a n a l y s i s  

based upon t eache r  responses t o  items i n  each category was meant t o  provide a 

s t a t i s t i c a l  measure of whether ind iv idua l  teachers  were responding t o  t h e  i tems 

i n  s i m i l a r  ways. I f  t h i s  was occu r r ing ,  then  an underlying unidimensional fac-  

t o r  s t r u c t u r e  would emerge. That i s ,  we would expect  t h a t  a s i n g l e  f a c t o r  

wi th in  each s e t  would exp la in  most of  t h e  var iance  i n  t e a c h e r  responses.  Simi- 

lar f a c t o r  loadings would be a s t a t i s t i c a l  i n d i c a t i o n  t h a t  t h e  category items 

were indeed measuring a s i n g l e  dimension o r  type o f  behaviour.  The r e s u l t s  o f  
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t h e  p r i n c i p a l  component f a c t o r  ana lyses  a r e  d i scussed  below and a r e  shown i n  
t 

TablesVII I ,  I X ,  X ,  X I  and X I I .  

Though Zivin had e i g h t  c a t e g o r i e s  o f  p r i n c i p a l  behaviour ,  

t h e s e  c a t e g o r i e s  were r ep re sen t ed  by only one item each, s o  t h e r e  

s i t y  t o  i nc lude  them i n  any f a c t o r  a n a l y s i s .  The f i v e  c a t e g o r i e s  

t h r e e  o f  

was no neces- 

t h a t  were 

sub jec t ed  t o  a p r i n c i p a l  component f a c t o r  a n a l y s i s  were a s  fo l lows;  d i s c i p l i n e  

o f  s t u d e n t s  ( I tems 1, 8,  12, 17, and 19 ) ,  p a r t i c i p a t i o n  i n  classroom proceedings 

(Items 2, 6,  and 9 ) ,  observa t ion ,  eva lua t ion ,  and supe rv i s ion  o f  t h e  t e a c h e r  

(Items 3,  11 ,  13, and 21) ,  eva lua t ion  o f  s tuden t  p rog re s s  ( I tems 4 and l o ) ,  

and t h e  s e l e c t i o n  and o rde r ing  o f  i n s t r u c t i o n a l  m a t e r i a l s  ( I tems 5, 7, and 

18) .  A l l  f a c t o r  ana lyses  r epo r t ed  h e r e  were p r i n c i p a l  component f a c t o r  analy-  

ses without  r o t a t i o n s .  The number o f  f a c t o r s  i n  each a n a l y s i s  was c o n t r o l l e d  

by t h e  d e f a u l t  requirement t h a t  t h e  eigen va lue  o f  any f a c t o r  included must 

be g r e a t e r  than  o r  equal  t o  1 .0 .  

The f i r s t  ca teogry  considered was t h e  d i s c i p l i n e  category which con- 

t a ined  t h e  l a r g e s t  number of  i nd iv idua l  i tems.  

D i sc ip l i ne  Category Items Using Unrotated 
P r i n c i p a l  Component Factor  Analysis 

Var iab les  Factor  Loadings 

Factor  1 Fac tor  2 

Item 1 0.37708 0.51289 
Item 8 0.83255 -0.10826 
Item 12 0.39592 -0.73008 
Item 16 0.32905 0.69244 
Item 17 0.46810 0.21663 
Item 19 0.75851 -0.18914 

% var iance  accounted f o r  by p r i n c i p a l  
f a c t o r  = 31.6%. 
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The f a c t o r  mat r ix  ob ta ined  i n  t h e  d i s c i p l i n e  ca tegory  a n a l y s i s  d i d  no t  

i have c o n s i s t e n t l y  h igh  loadings on t h e  p r i n c i p a l  f a c t o r  and could no t ,  t he re -  
! 
I fo re ,  be  cons idered  unidimensional .  Two f a c t o r s  had e i g m  va lues  g r e a t e r  t han  

one. Items 17 and 19 were supposed t o  be r e p r e s e n t a t i v e  o f  suppor t i ve  p r i n c i -  

p a l  behaviour  i n  r e l a t i o n  t o  s t u d e n t  d i s c i p l i n e  b u t  t h e s e  behaviours  were o f t e n  

construed a s  a c r i t i c i s m  o f  t h e  t e a c h e r ' s  a b i l i t y  t o  handle  t h e  s i t u a t i o n  a s  i s  

shown by t h e  fol lowing t eache r  response t o  Item 19. 

" I t  k ind  o f  i n f e r s  a l i t t l e  b i t  o f  c r i t i c i s m  o f  t h e  t e a c h e r .  I  t h ink  
t h a t  a l e c t u r e  t o  t h e  whole school on something l i k e  'Always remember 
manners' - b u t  t o  say  i t  q u i t e  l i k e  t h a t  does sound a b i t  as i f  t h e  
t eache r  was a t  f a u l t  . I 1  

S ince  t h e  p r i n c i p a l  component only accounted f o r  31.6% o f  t h e  t o t a l  

va r i ance ,  i t  would be d i f f i c u l t  t o  concede t h a t  t h i s  f a c t o r  represen ted  a good 

measure of  t h e  ca tegory  des igna ted  d i s c i p l i n e .  

The second ca tegory  t h a t  was considered involved p r i n c i p a l  p a r t i c i p a -  

t i o n  i n  classroom proceedings.  

Table I X  

P a r t i c i p a t i o n  i n  Classroom Proceedings Items Using 
Unrotated P r i n c i p a l  Component Fac tor  Analyses 

Var iab les  Fac tor  Loadings 

Item 2 
Item 6 
Item 9 

Factor  1 

0.64550 
0.77172 
0.83155 

% var iance  expla ined  by p r i n c i p a l  
f a c t o r  = 56.8%. 

The f a c t o r  load ings  ob ta ined  i n  t h i s  a n a l y s i s  were a l l  r e l a t i v e l y  h igh  

and ,only  one f a c t o r  had an eigen va lue  g r e a t e r  than 1.0.  There was, t h e r e f o r e ,  

an i n d i c a t i o n  t h a t  t he se  items were f a i r l y  unidimensional i n  c h a r a c t e r .  There 

were, however, on ly  t h r e e  v a r i a b l e s  included i n  t h i s  ca tegory .  Item 2 involved 



t he  p r inc ipa l  i n  an i n - c l a s s  pa r t i c ipa t ion  where he adds t o  the  classroom d i s -  

cussion with a  personal  experience of  h i s  own. Item 9 ,  however, involved t h e  

p r inc ipa l  i n  an i n - c l a s s  in tervent ion  t o  modify methodology and Item 6 i n  an 

in -c lass  in tervent ion  t o  modify teaching content .  Thus within t h i s  p a r t i c i p a -  

t i o n  category, q u i t e  a  broad range of pa r t i c ipa to ry  p r inc ipa l  behaviour was 

represented by the  t h r e e  items. Though broad ranging, it would appear s t a t i s -  

t i c a l l y  t h a t  the  th ree  items included i n  t h i s  category would genera l ly  be a s -  

sess ing  the same type o r  dimension of  behaviour. 

The t h i r d  category involved the  p r inc ipa l  i n  t h e  observation,  evalua- 

t i o n  and supervision o f  the  teacher .  

Table x 

Observation, Evaluation, and Supervision of the  Teacher Items 
Using Unrotated Principal  Component Factor  Analyses 

Variables Factor Loadings 

Factor 1  Factor 2 

Item 3  0.71364 -0.18383 
Item 13 0.25915 0.78548 
Item 11 0.77323 0.21139 
Item 21 0.34807 -0.67750 

% Variance explained by p r inc ipa l  
f a c t o r  = 32.4% 

The f a c t o r  matrix obtained i n  t h i s  ana lys i s  did not have cons i s t en t ly  

high loadings on f a c t o r  one and could no t ,  t he re fo re ,  be considered unidimen- 

s iona l .  Indeed, two fac to r s  had eigen values g r e a t e r  than 1.0 and the  items 

t h a t  have high loadings on f a c t o r  one a r e  l o s t  i n  f a c t o r  2  and v i c e  versa .  

Item 11 involved t h e  p r inc ipa l  i n  an unannounced classroom v i s i t  f o r  observa- 

t i o n  purposes, Item 13 i n  a  c r i t i c i s m  of a  teacher  mannerism, Item 21 i n  an 

a f t e r - c l a s s  suggestion of a  poss ib le  change o f  lesson content .  Within t h i s  

category of  items, therefore ,  the re  was once again q u i t e  a  broad range of  
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p r i n c i p a l  behaviours  bu t  because t h e  items were not  found t o  be s t a t i s t i c a l l y  

unidimensional,  they  could n o t  l i k e l y  be regarded a s  measures of  on ly  one type  

o f  p r i n c i p a l  behaviour  . 
The f o u r t h  ca tegory  involved t h e  p r i n c i p a l  i n  an  eva lua t ion  of s t u d e n t  

p rogress .  

Table X I  

Evaluat ion o f  Student  Progress  Items Using Unrotated 
P r i n c i p a l  Component Fac tor  Analyses 

Var i ab l e s  Factor  Loadings 

Fac tor  1 

Item 4 0.76678 
Item 10 0.76678 

% var iance  expla ined  by p r i n c i p a l  
f a c t o r  = 58.8%. 

I t  would appear  t h a t  t h e  two items r ep re sen t ing  t h i s  ca tegory  were 

c e r t a i n l y  unidimensional .  Item 4 involved a p r i n c i p a l  dec i s ion  con t r a ry  t o  

a t e a c h e r ' s  wi th  regard  t o  s tuden t  promotion and Item 10 involved t h e  p r i n c i -  

p a l  i n  a suggested modi f ica t ion  of  a repor t  ca rd  comment. Item 4 was obviously 

a much s t r o n g e r  a c t i o n  on t h e  p a r t  o f  t h e  p r i n c i p a l  i n  r e l a t i o n  t o  s tuden t  

eva lua t ion  and was gene ra l l y  percc ivcd  much more nega t ive ly  by t eache r s  than  

Item 10. Both items seemed, however, t o  c o n s i s t e n t l y  e l i c i t  responses  t h a t  

were r e a c t i o n s  t o  one dimension o r  type  o f  p r i n c i p a l  behaviour .  

The f i f t h  category involved t h e  p r i n c i p a l  i n  t h e  o r d e r i n g  o f  i n s t r u c -  

t i o n a l  ma te r i a l  wi thout  p r i o r  c o n s u l t a t i o n  with t h e  t e a c h e r .  Only one f a c t o r  

had an e igen  va lue  g r e a t e r  than 1 .0 .  



S e l e c t i o n  and Ordering o f  I n s t r u c t i o n a l  Ma te r i a l s  Items 
Using Unrotated P r i n c i p a l  Component Fac tor  Analyses 

Var iab les  Fac tor  Loadings 

Item 5 
Item 7 
Item 18 

Factor  1  

% va r i ance  explained by p r i n c i p a l  
f a c t o r  = 4 4 . 5 % .  

The i tems included i n  t h i s  category were considered midimens ional  

even though Item 18 loaded lower than t h e  o t h e r  f a c t o r s .  Item 5  involved t h e  

p r i n c i p a l  i n  t h e  o rde r ing  of  i n s t r u c t i o n a l  ma te r i a l  f o r  a l l  grades without  

p r i o r  t eache r  consu l t a t i on  and Items 7 and 18 involved t h e  p r i n c i p a l  i n  o r -  

de r ing  ma te r i a l  without  consul t a t i o n  f o r  i nd iv idua l  classrooms. A l l  t h r e e  

i tems were c o n s i s t e n t l y  regarded a s  unacceptable  by t eache r s ,  b u t  a s  mentioned 

i n  t h e  previous a n a l y s i s ,  t h e  p r i n c i p a l ' s  manner sometimes a f f e c t e d  t h e i r  

choice o f  response.  This  was p a r t i c u l a r l y  t r u e  o f  lower loading Item 18 

where t h e  p r i c i p a l  was o f t e n  perceived o f  a s  ab rup t .  



Chapter  5 

SUMMARY, CONCLUSIONS. AND IMPLICATIONS 

SUMMARY 

The Purpose 

The r e p l i c a t i o n  t h a t  i s  r epo r t ed  i n  t h i s  p r e sen t  s t udy  sought t o  t e s t  

and extend t h e  f i n d i n g s  o f  a  doc to ra l  research  completed by Reni-Zoe Ziv in  i n  

1973. In o r d e r  t o  f a c i l i t a t e  t h i s  endeavour, s e v e r a l  s p e c i f i c  l i m i t a t i o n s  

i n h e r e n t  i n  t h e  o r i g i n a l  research  were i n v e s t i g a t e d .  The l i m i t a t i o n s  t h a t  

a r e  of c r i t i c a l  concern t o  t h i s  p r e sen t  research  a r e  a s  fo l lows:  

1. Because o f  t h e  n a t u r e  of  Z iv in ' s  sample, t h e  f i n d i n g s  of  h e r  r e -  

search  were deemed poss ib ly  no t  g e n e r a l i z a b l e  t o  o t h e r  s e t t i n g s .  

2 .  The v a l i d i t y  o f  t h e  behavioural  v i g n e t t e s  t h a t  comprised Z i v i n l s  

major research  instrument  and t h e  s p e c i f i c i t y  o f  t h e i r  c a t e g o r i -  

z a t i on  scheme were no t  t e s t e d .  

The Findinns 

The major f i nd ings  o f  t h i s  p r e sen t  research  d e r i v e  from t h r e e  r e l a t e d  

hypotheses t h a t  were formulated i n  an a t tempt  t o  t e s t  and ex tend  Z iv in ' s  research .  

The hypotheses  and a  summary o f  t h e  r e l a t e d  f i nd ings  a r e  r epo r t ed  below. 

Hypothesis 1 .  Di f fe rences  i n  t eache r  demographic and persona l  va- 

v i a b l e s l  w i l l  n o t  be  r e l a t e d  t o  t eache r  acceptance o r  r e j e c t i o n  o f  s p e c i f i c  

a d m i n i s t r a t i v e  r o l e  behaviours .  

1 The t e a c h e r  v a r i a b l e s  inc luded  t eache r  s e x ,  age,  m a r i t a l  s t a t u s ,  
whether t h e  t eache r s  had c h i l d r e n  of t h e i r  own o r  n o t ,  formal educa t ion  l e v e l ,  
undergraduate and gradua te  majors ,  years  o f  t each ing  exper ience ,  yea r s  i n  
p r e s e n t  school ,  t h e  grade l e v e l  t augh t ,  s a t i s f a c t i o n  wi th  t h e  p r i n c i p a l ' s  
performance, and s a t i s f a c t i o n  wi th  t each ing  a s  a  c a r e e r .  



Teachers i n  t h i s  p re sen t  s tudy and Z iv in ' s  s tudy d i f f e r e d  i n  t h e i r  

demographic and personal  v a r i a b l e s  i n  a number o f  i d e n t i f i a b l e  ways. A 

Spearman Rank Order Cor re l a t ion  ana lys i s  o f  t eache r  responses t o  a s e t  of  

behavioural  v i g n e t t e s  t h a t  were d e s c r i p t i v e  o f  s p e c i f i c  p r i n c i p a l  behaviours ,  

revea led  t h a t  teachers  i n  t h i s  present  study and t eache r s  i n  Ziv in ' s  s tudy  

perceived of t h e  v i g n e t t e s  wi th  considerable  s i m i l a r i t y .  The behavioural  

v i g n e t t e s  t h a t  teachers  found t h e  most acceptab le  and t h e  l e a s t  acceptab le  

were p r e c i s e l y  t h e  same i n  both s t u d i e s .  Thus hypothesis  1 was no t  r e j e c t e d .  

Hypothesis 2 .  Differences i n  t he  socio-economic s t a t u s  o f  t h e  school 

community i n  which the  t eache r  teaches w i l l  no t  be r e l a t e d  t o  t eache r  accep- 

tance  o r  r e j e c t i o n  o f  s p e c i f i c  admin i s t r a t i ve  r o l e  behaviours .  

The present  sample was s t r a t i f i e d  on t h e  b a s i s  o f  t h e  socio-economic 

s t a t u s  o f  t h e  school community and the  sample o f  teachers  was randomly se l ec -  

t e d  from t h e  two major socio-economic c e l l s  t h a t  comprised t h i s  s t r a t i f i c a t i o n .  

Spearman Rank Order Corre la t ion  analyses  of t h e  responses of t eache r s  t h a t  

taught  i n  low socio-economic s t a t u s  communities and the  responses of teachers  

t h a t  taught i n  upper socio-economic s t a t u s  communities revea led  very high rank 

o rde r  c o r r e l a t i o n s .  Thus teachers  grouped according t o  t h e  socio-economic 

s t a t u s  of  t h e  school  community i n  which they taught  appeared t o  r e a c t  t o  t h e  

hypothe t ica l  v igne t t e s  with considerable  s i m i l a r i t y .  Once more, t h e  v i g n e t t e s  

t h a t  teachers  found most acceptab le  and l e a s t  acceptab le  were p r e c i s e l y  the 

same i n  every c o r r e l a t i o n a l  ana lys i s .  Thus hypothesis  2 was no t  r e j e c t e d .  

''The two s t r o n g e s t  personal c h a r a c t e r i s t i c  d i f f e r ences  t h a t  e x i s t e d  
between t h e  p re sen t  study and Ziv in ' s  s tudy were r e l a t e d  t o  t h e  t e a c h e r ' s  
formal t r a i n i n g  and t h e  number of  years  i n  t h e  present  school .  Teachers i n  
Ziv in ' s  s tudy averaged a much h igher  formal educat ion l e v e l  and nea r ly  twice 
t h e  number of  years  i n  t h e  p re sen t  school than d id  t eache r s  i n  t h i s  p re sen t  
s tudy  . 



A s  i n  t h e  Zivin s tudy ,  an a n a l y s i s  of t e ache r  responses  t o  s p e c i f i c  

p r i n c i p a l  behaviours ,  when teachers  were grouped accord ing  t o  s p e c i f i c  demo- 

* graph ic  and s i t u a t i o n a l  v a r i a b l e s ,  d id  no t  y i e l d  r e l a t e d  i d e n t i f i a b l e  p a t t e r n s  
C 
$ \  
r- o f  t eache r  response.  Fur ther ,  t h e r e  was no apparent  r e l a t i o n s h i p  between t h e  
F 

occurrence of s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e r e n c e s  between groups i n  Z iv in ' s  

s tudy  and t h e  occurrence o f  s t a t i s t i c a l  l y  s i g n i f i c a n t  d i  f f e r e n c e s  between 

groups i n  t h i s  p r e s e n t  s tudy.  Zivin s t a t e s  t h a t  " . . . t h e r e  was s c a n t  evidence 
a 

t h a t  meaningful response t r ends  i n  a c c e p t a b i l i t y  response p a t t e r n s  were r e l a t e d  

t o  e i t h e r  t e ache r  c h a r a c t e r i s t i c s  o r  s i t u a t i o n a l  c h a r a c t e r i s t i c s  . ' 1 3  From t h i s  

p o i n t ,  t h e  two s t u d i e s  d ive rge  i n  t h e i r  a n a l y t i c a l  approaches.  Zivin at tempted 

t o  e s t a b l i s h  p a t t e r n s  o f  t e ache r  response i n  c r o s s t a b u l a t i o n  ana lyses  while  

t h i s  p r e sen t  writer sought  t o  a s s e s s  t he  a b i l i t y  o f  Z iv in ' s  behavioural  r e s -  

ponse instrument  t o  d i s t i n g u i s h  c l e a r  p a t t e r n s  o f  t e ache r  response . .  There 

was some sugges t ion  i n  t h e  preceding ana lyses  t h a t  t h e  behavioural  v i g n e t t e s  

might n o t  always be measuring p r e c i s e l y  what they had been in tended  t o  measure. 

The t h i r d  hypothes i s  was r e l a t e d  t o  t h i s  assumption and was formulated a s  

fol lows : 

Hypothesis 3 .  Items of  p r i n c i p a l  behaviour a r e  r e p r e s e n t a t i v e  o f  

s p e c i f i c  types  o f  behaviour  which i n  t u r n  a r e  r e p r e s e n t a t i v e  o f  Z iv in ' s  hypo- 

t h e s i  zed zones o f  t e ache r  i n d i f f e r e n c e  . 

I n  o r d e r  t o  f a c i l i t a t e  an i n v e s t i g a t i o n  of  t h i s  hypothes i s ,  two ana- 

l y s e s  were completed. The f i r s t  involved an  a n a l y s i s  o f  randomly s e l e c t e d  

t eache r  reasons  f o r  response and t h e  second involved a  p r i n c i p a l  component 

f a c t o r  a n a l y s i s  t h a t  a s se s sed  t h e  unidimensional n a t u r e  o f  Z iv in ' s  c a t e g o r i e s  

o r  zones of behaviour .  Thus some assessment o f  instrument  v a l i d i t y  wi th  r e s -  



pec t  t o  category s p e c i f i c i t y  was at tempted.  

I t  was found i n  t h e  a n a l y s i s  of t eache r  reasons f o r  response t h a t  

t eache r s  o f t e n  d i d  r e a c t  t o  o t h e r  f a c t o r s  wi th in  t h e  i tem wording bes ides  

j u s t  t h e  s p e c i f i c  behaviours  descr ibed ,  and i t  was found i n  t h e  p r i n c i p a l  

component f a c t o r  a n a l y s i s  t h a t  i n  most c a t e g o r i e s ,  more than  one dimension 

of  p r i n c i p a l  behaviaur  was apparent ly  being assessed .  Hypothesis 3 was the re -  

f o r e  r e j e c t e d .  

The f i r s t  major f i nd ing  of  t h i s  p re sen t  s tudy  is t h a t  t eache r s  with 

i d e n t i f i a b l y  d i f f e r e n t  personal  and demographic c h a r a c t e r i s t i c  v a r i a b l e s  ap- 

pa ren t ly  perce ive  of  admin i s t r a t i ve  r o l e  behaviours s i m i l a r l y .  I t  would ap- 

pear  from t h e  above t h a t  t h e  instrument u t i l i z e d  demonstrated cons iderable  

r e l i a b i l i t y  i n  r e l a t i o n  t o  t eache r  responses.  Despite i n d i c a t i o n s  t h a t  t ea -  

chers  were responding t o  a v a r i e t y  of s t i m u l i  wi th in  the  i tem wording, t h e  

s i m i l a r i t y  of t h e i r  response t o  s p e c i f i c  i tems was q u i t e  s t r i k i n g .  A s  men- 

t ioned  i n  t h e  a n a l y s i s ,  t h e  i tems t h a t  were perceived of  a s  most accep tab le  

and t h e  items t h a t  were perceived of  a s  l e a s t  accep tab le  were i d e n t i c a l  i n  

both s tud i  es  . 
The second major f i nd ing  o f  t h i s  present  s tudy is t h a t  t h e  socio-  

economic s t a t u s  of  t he  school  community i n  which a teacher  teaches  apparent ly  

does not  a f f e c t  t h e  t eache r s '  percept ions  of  admin i s t r a t i ve  r o l e  behaviours .  

Despite t h e  evidence i n  t h e  l i t e r a t u r e  t h a t  lower socio-economic s t a t u s  c l i e n t e t  

a r e  o f t e n  t r e a t e d  d i f f e r e n t l y  than h ighe r  socio-economic s t a t u s  c l i e n t e l e , t h e r e  

would appear t o  be l i t t l e  evidence t h a t  t he  percept ions  of  t eache r s  d i f f e r e d  

wi th  regard  t o  t h e  a c c e p t a b i l i t y  o r  unaccep tab i l i t y  o f  s p e c i f i c  admin i s t r a t i ve  

r o l e  behbviours i n  t hese  two s e t t i n g s .  
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The t h i r d  major f i nd ing  o f  t h i s  p re sen t  s tudy was t h a t  t h e  i tems of 

p r i n c i p a l  behaviour were n o t  always r e p r e s e n t a t i v e  of t h e  s p e c i f i c  ca t egor i e s  

of behaviour f o r  which they had been designed. Teacher r e a c t i o n s  t o  t h e  v ig-  

n e t t e s  were no t  always r e l a t e d  t o  t h e  s p e c i f i c  p r i n c i p a l  behaviours  descr ibed ,  

t h e r e f o r e  i t  was n o t  s u r p r i s i n g  t h a t  t h e  broad ca t egor i e s  under which spec i  f i  c  

i tems were subsumed should n o t  always r ep re sen t  s i n g l e  dimensions of  p r i n c i p a l  

behaviour.  Though t eache r s  i n  both s t u d i e s ,  f o r  example, seemed t o  regard t h e  

p r i n c i p a l ' s  involvement i n  t h e  u n i l a t e r a l  o rde r ing  o f  classroom i n s t r u c t i o n a l  

ma te r i a l s  a s  unacceptable ,  i nhe ren t  i n  some o f  t h e  responses was a l s o  r e a c t i o n  

t o  t h e  p r i n c i p a l ' s  manner. Because of t h e  apparent  complexity of  t eache r  r e -  

a c t i o n s  it was concluded, by t h i s  present  w r i t e r ,  t h a t  unqua l i f i ed  s ta tements  

regarding t h e  r e l a t i o n s h i p  of  responses t o  s p e c i f i c  behaviours  could no t  be made. 

In summation, it would appear t h a t  Z iv in ' s  research  instrument  i s  

gene ra l i zab le  t o  o t h e r  popula t ions  and community s e t t i n g s  f o r  it e l i c i t e d  

very s i m i l a r  t eache r  responses r o  t h c  s e t  o f  hypothe t ica l  p r i n c i p a l  behaviours .  

I t  was n o t  always c l e a r ,  however, why t eache r s  responded t h e  way they d id  and 

t o  what they were responding i n  t h e  s t imulus  i tems.  I t  appeared l i k e l y  t o  

t h i s  w r i t e r  t h a t  t h e  f a i l u r e  t o  d i s t i n g u i s h  c l e a r  p a t t e r n s  of t eache r  response 

i n  r e l a t i o n  t o  teacher  demographic and personal  v a r i a b l e s  was, a t  l e a s t  i n  

p a r t ,  a t t r i b u t a b l e  t o  s t imulus  i tem incons i s t enc i e s .  

IMPLICATIONS 

For Theory 

The conceptua l iza t ion  of  i nd iv idua l s  as  i n t e g r a l  p a r t s  o f  a  system 

t h a t  . is  cons t an t ly  i n t e r a c t i n g  and adapt ing  a s  t h e  percept ions  and expec ta t ions  ' 

of  i t s  r o l e  members change over  t ime seems t o  be a  u se fu l  one.  Within t h i s  

framework, an  examination of t h e  expec ta t ions  o f  t eache r s  f o r  t h e  r o l e  beha- 



e 

viour  of t h e  p r i n c i p a l  has  meaning, f o r  t h e  p r i n c i p a l ' s  percept ion  o f  h i s  r o l e  

i s  seen  a s  l a r g e l y  in f luenced  and shaped by o t h e r  s i g n i f i c a n t  r o l e  members 

wi th in  t h e  school system. Concomitantly, t h e  t e a c h e r ' s  percept ion  o f  h i s  r o l e  

is a l s o  l a r g e l y  inf luenced  and shaped by the  s i g n i f i c a n t  o t h e r s  t h a t  comprise 

h i s  r o l e  s e t .  

Since r o l e  c o n f l i c t  can be seen a s  a r i s i n g  when mutual r o l e  expecta- 

t i o n s  a r e  no longer  congruent,  t h e  de l inea t ion  o f  t eache r  expec ta t ions  f o r  t h e  

r o l e  behaviour o f  t h e  p r i n c i p a l  would appear  t o  be a  u se fu l  means o f  de t e r -  

mining areas  o r  zones of t eache r  i n d i f f e r e n c e .  I t  would appear  from t h i s  

p re sen t  a n a l y s i s ,  t h a t  t eache r  zones of  i nd i f f e rence  r e q u i r e  complex d e f i n i -  

t i o n ,  much beyond what might be implied through a  simple i d e n t i f i c a t i o n  o f  

d i s c r e t e  ca t egor i e s  of p r i n c i p a l  behaviour.  P a r t i c i p a n t s  i n  t he  r o l e  s t r u c t u r e  

of t h e  p u b l i c  school system appear t o  eva lua t e  t h e  behaviour o f  o t h e r s  i n  terms 

of a  complex s e t  o f  personal  percept ions  of  t h e i r  own p o s i t i o n  and appropr i a t e  

a c t i o n  wi th in  t h a t  r o l e  s t r u c t u r e .  I t  would appear t h a t  t h e  very complexity 

o f  s o c i a l  systems must r e q u i r e  adequate theory and commensurate a n a l y t i c a l  

techniques.  

For P r i n c i p a l  Behaviour 

S i m i l a r i t y  of  t eache r  percept ion  of admin i s t r a t i ve  r o l e  behaviours ,  

d e s p i t e  t h e  ex i s t ence  of  i d e n t i f i a b l e  d i f f e r ences  i n  t h e  demographic and s i t u a -  

t i o n a l  c h a r a c t e r i s t i c s  o f  t eache r s ,  would appear t o  suggest  t h a t  t h e  p r i n c i -  

p a l ' s  r o l e ,  a t  l e a s t  i n  terms of t h e  expec ta t ions  of t eache r s ,  would n o t  vary 

s i g n i f i c a n t l y  from school  s e t t i n g  t o  school s e t t i n g .  

Though n o t  sys t ema t i ca l ly  analyzed,  t h e r e  was a  s t r o n g  sugges t ion  i n  . 

t h e  da t a  t h a t  t h e  p r i n c i p a l  might enjoy cons iderable  l a t i t u d e  i n  h i s  behaviour 

i f  h i s  manner was perce ived  o f  a s  suppor t ive  and/or t a c t f u l .  There were 

examples of t h i s  p a r t i c u l a r  t eache r  o r i e n t a t i o n  s c a t t e r e d  throughout  t h e  d a t a .  



Severa l  have been c i t e d  i n  t h e  previous ana lyses .  Two f u r t h e r  examples of  

t h i s  phenomenon a r e  recorded below. 

Item 20. You u s u a l l y  remember t o  send your a t tendance  s l i p  t o  t h e  o f -  
f i c e  by 9:00 a.m. ( t h e  "due" t ime) ,  b u t  one morning you fo r -  
g e t .  A t  9:10 a.m., t h e  p r i n c i p a l  pops h i s / h e r  head i n t o  
your room and s a y s ,  "Attendance, " and d i sappea r s .  

Item 20 was designed t o  r e p r e s e n t  t h e  p r i n c i p a l ' s  involvement i n  a 

rou t ine  a d m i n i s t r a t i v e  procedure .  

Response: " I t  would a l l  depend on how he s a i d  i t .  You can f o r g e t  a 

l o t  o f  t h ings  and i f  he  s a i d  i t  i n  a p l ea san t  manner I ' d  f i n d  it q u i t e  accep- 

t a b l e .  I f  he  s a i d  it i n  a s co ld ing  manner, I ' d  f i n d  i t  r e a l l y  unacceptable ."  

Item 19: One day, your c h i l d r e n  have been p a r t i c u l a r l y  no isy  i n  c l a s s  
and, f i n a l l y ,  you decide t o  g ive  t h e  c l a s s  a f i r m  " lec ture"  
on classroom behavior  (your door i s  open).  A s  you conclude, 
you n o t i c e  t h e  p r i n c i p a l  s t and ing  i n  t h e  doorway. He/she 
e n t e r s  t h e  room and s a y s ,  " A s  soon a s  you e n t e r  t h e  school  
b u i l d i n g  I expect  you a l l  t o  be on your b e s t  school  behavior .  
Your t eache r  should not  have t o  remind you o f  school  manners." 

Item 19 was meant t o  desc r ibe  a p r i n c i p a l  a c t i o n  which was intended t o  

be d i r e c t l y  suppor t ive  o f  a t e ache r  d i s c i p l i n a r y  a c t i o n .  

Response: "Moderately accep tab l e .  I t s  backing up what t h e  teacher  

has  s a i d ,  bu t  I  don ' t  n e c e s s a r i l y  l i k e  t h e  idea  of h i s  s t and ing  i n  t h e  doorway 

a s  though he i s  going t o  s t a n d  t h e r e  and l i s t e n  t o  t h e  whole l e c t u r e  behind 

your back. I t  k ind  o f  bo the r s  me bu t  I th ink he i s  r e a l l y  t r y i n g  t o  back up 

t h e  t eache r  ." 

I t  has  been suggested i n  t h e  l i t e r a t u r e ,  t h a t  t e ache r s  might have a 

very "narrow zone of  acceptance" i n  mat te rs  t h a t  concern t h e i r  perce ived  a r e a  

o f  competence. Even i n  t h e  a r e a  o f  p u p i l  d i s c i p l i n e ,  however, it would appear  

t h a t  t e ache r s  can be accept ing  o f  p r i n c i p a l  involvement i f  h i s  a c t i o n s  a r e  

perce ived  o f  a s  suppor t i ve  o f  t e ache r  s t a t u s .  Zivin s i m i l a r l y  noted t h a t  t h e  

p r i n c i p a l ' s  perce ived  manner was an important  f a c t o r  i n  t h e  t e a c h e r ' s  d e t e r -  

minat ion o f  whether a s p e c i f i c  p r i n c i p a l  behaviour  was accep tab l e  o r  n o t .  She 



s t a t e s :  

Regardless o f  t he  s p e c i f i c  na tu re  of t he  s t imulus  behaviors ,  t h e  
respondents i n d i c a t e d  t h a t  a c r u c i a l  f a c t o r  i n  determinat ion of  accep- 
t a b i l i t y  of t h e  hypo the t i ca l  p r i n c i p a l  behaviors  was t h e  manner i n  which 
t h e  behavior  was executed. 

There was some i n d i c a t i o n  i n  t h e  a n a l y s i s  of  t eache r  reasons f o r  r e s -  

ponse t h a t  t h e  t eache r ' s  percept ion  o f  t h e  p r i n c i p a l ' s  competence was an i m -  

p o r t a n t  v a r i a b l e  i n  t h e  determinat ion o f  behavioural  acceptance o r  r e j e c t i o n .  

Even a cursory examination o f  t he  da t a  revealed t eache r  concern i n  t h i s  r e -  

gard. Lack of  perce ived  p r i n c i p a l  competence i n  r e l a t i o n  t o  teaching  methodo- 

logy and content  was a l luded  t o  by both primary and in te rmedia te  grade 

t eache r s .  Item 3 was c i t e d  i n  t h e  a n a l y s i s  a s  a response item e l i c i t i n g  t h i s  

type o f  t eache r  response.  Two add i t i ona l  responses t o  t h i s  p a r t i c u l a r  lesson  

content  i tem a r e  recorded below: 

Response: " I f  he has a v a l i d  reason and knows h i s  s u b j e c t  ma t t e r ,  

then  t h a t 1  s acceptab le  ." 
Response: "From what you have t o l d  me I can s e e  nothing t h a t  makes 

t h e  p r i n c i p a l  more o f  an a u t h o r i t y  on t h i s  sub jec t  than  t h e  t eache r .  Not 

acceptab le  ." 

There would appear  t o  be some i n d i c a t i o n  i n  t h e  a n a l y s i s  t h a t  t eache r s  

were r e a l l y  w i l l i n g  t o  accept  q u i t e  a broad range of  p r i n c i p a l  behaviours 

provided, a s  mentioned above, he was perceived of  a s  t a c t f u l ,  suppor t ive  and 

competent 3y the  t eache r .  Whether t h e  t eache r  was responding p r imar i ly  t o  

t h e  s p e c i f i c  p r i n c i p a l  behaviour descr ibed ,  h i s  perceived manner, o r  h i s  

perceived competence l e v e l  d id  not appear  t o  d e t r a c t  from t h e  f ind ing  t h a t  

t eache r s  evidenced a w i l l i ngness  t o  accept  t h e  p r i n c i p a l ' s  involvement i n  

many a r e a s ,  q u i t e  con t r a ry  t o  some of t he  sugges t ions  of  t h e  l i t e r a t u r e .  

' ~ i v i n ,  pp. 278 - 279. 



For Future Research 

The cons iderable  s i m i l a r i t y  o f  t eache r  percept ion  evidenced between 

Z iv in ' s  s tudy and t h i s  p re sen t  s tudy  suggest  t he  usefu lness  of  f u r t h e r  research  

i n  t h i s  a r ea  u t i l i z i n g  a s i m i l a r  instrument b u t  t ak ing  i n t o  cons idera t ion  t h e  

fo 1 lowing recommendations : 

1. The instrument  should be repea ted ly  f i e l d  t e s t e d  t o  ensure t h a t  

t he  i tem wording does c o n s i s t e n t l y  e l i c i t  responses t o  t h e  s p e c i f i c  behaviours 

descr ibed  r a t h e r  than t o  o t h e r  r e a c t i v e  elements wi th in  t h e  i tem wording. To 

f u r t h e r  ensure t h a t  t h i s  i s  occu r r ing ,  f a c t o r  a n a l y t i c  methods should be u t i -  

l i z e d  t o  s t a t i s t i c a l l y  ca t egor i ze  t h e  items according t o  t eache r  responses t o  

them. 

2 .  A l a r g e r  number o f  i tems should be u t i l z e d  with some balance a s  

t o  t h e  number o f  i tems contained wi th in  each category.  I t  was f e l t  i n  t h i s  

p re sen t  research t h a t  s i n g l e  i tems could not adequately r ep re sen t  whole ca t e -  

go r i e s  of p r i n c i p a l  behaviour .  Five o r  more items i n  each category would 

appear  t o  be more a n a l y t i c a l l y  usefu l  

3 .  The s i x - p o i n t  response s c a l e  u t i l i z e d  i n  t h i s  p re sen t  s tudy should 

be examined a s  t o  t h e  a c t u a l  s epa ra t ion  of s c a l a r  ca t egor i e s .  I n  t h i s  present  

research ,  i t  appeared t h a t  some ambiguity e x i s t e d  i n  t he  minds of t h e  respon- 

dents  i n  r e l a t i o n  t o  t he  middle ca t egor i e s .  Teachers were sometimes unsure 

of  t h e  d i s t i n c t i o n  between ba re ly  acceptab le  and b a r e l y  unacceptable .  I t  might 

be well  simply t o  e l imina te  t hese  uncer ta in  ca t egor i e s  from t h e  s c a l e  though 

t h i s  might involve t eache r s  i n  more o f  a forced  choice than  be fo re .  

There is a need t o  f u r t h e r  i n v e s t i g a t e  poss ib l e  r e l a t i o n s h i p s  between 

t eache r  demographic and s i t u a t i o n a l  v a r i a b l e s  and t eache r  r e a c t i o n s  t o  s p e c i f i c  

p r i n c i p a l  behaviours .  Though no c l e a r  p a t t e r n  of  t eache r  response i n  t h i s  

regard emerged i n  e i t h e r  t he  Zivin research o r  t h i s  p r e s e n t  r e sea rch ,  it would 

appear t h a t  given a more c a r e f u l l y  va l ida t ed  instrument  and a n a l y t i c a l  t echni -  



ques t h a t  were 

some important  

104 

more commensurate with t h e  complexity o f  s o c i a l  s i t u a t i o n s ,  

r e l a t i o n s h i p s  might be d i s t i n g u i s h a b l e .  

There i s  a  need t o  i n v e s t i g a t e  r e l a t i o n s h i p s  u t i l i z i n g  t h e  same v a r i -  

a b l e s  a s  used i n  t h e  p r e s e n t  research .  There was an i n d i c a t i o n  i n  t h e  pro- 

2 
p o r t i o n  of va r i ance  expla ined  s t a t  is  t i c  (Eta  1 t h a t  t h e  v a r i a b l e s  u t i l i z e d  

possessed (when considered toge the r )  cons iderab le  explana tory  power i n  some 

in s t ances .  Despi te  t h i s  phenomenon, s t a t i s t i c a l l y  s i g n i f i c a n t  r e l a t i o n s h i p s  

between s p e c i f i c  i terns and s p e c i f i c  demographic v a r i a b l e s  were few. 5  

Future  r e sea rch  should cons ider  t h e  fol lowing methodological recommen- 

da t ions  : 

1. Care must be  taken  t o  ensure t h a t  adequate  i n t e rv i ew  time i s  made 

a v a i l a b l e  f o r  t e a c h e r s  t o  express  t h e i r  op in ions .  Interview times must remain 

a t  t h e  d i s c r e t i o n  o f  t h e  t e a c h e r  b u t  should p re fe r ab ly  be o u t s i d e  school  hours 

when time c o n s t r a i n t s  a r e  minimal. 

2 .  Personal  contac t  with each p o t e n t i a l  p a r t i c i p a n t  soon a f t e r  t h e i r  

r e c e i p t  o f  an i n t roduc to ry  r eques t  l e t t e r  should be  r e t a i n e d  i n  f u t u r e  i n t e r -  

view o r i e n t e d  r e sea rch .  This  p re sen t  w r i t e r  found t h a t  t h i s  technique r e s u l t e d  

i n  100% p a r t i c i p a t i o n  without  l o s s  o f  t h e  vo lun tee r  n a t u r e  of t h e  involvement.  

3.  A f u t u r e  methodology might ga in  g r e a t e r  experimental  c o n t r o l  by 

making a  random s e l e c t i o n  from a l l  t eachers  w i th in  t h e  school  d i s t r i c t  chosen, 

then ana lyz ing  t h e  d a t a  f o r  t h e  e f f e c t s  o f  socio-economic s t a t u s ,  school  s i z e ,  

and o t h e r  v a r i a b l e s  by u t i l i z i n g  m u l t i v a r i a t e  a n a l y t i c  techniques capable  o f  

c o n t r o l l i n g  f o r  t h e  i n t e r a c t i v e  e f f e c t s  of  o t h e r  v a r i a b l e s .  

An examination o f  t h e  p r i n c i p a l ' s  admin i s t r a t i ve  s t y l e  should be  

S ~ o n s i d e r i n g  t h e  s i g n i f i c a n c e  l e v e l  accepted (p5.05) and t h e  number 
o f  s i g n i f i c a n t  d i f f e r e n c e s  occur r ing  (6% of  t o t a l  pos s ib l e )  , s i g n i f i c a n c e  
might wel l  have been e n t i r e l y  random. 
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included a s  p a r t  o f  any f u t u r e  i n v e s t i g a t i o n  of  t h e  expec ta t ions  of  t eache r s  

f o r  t h e  r o l e  behaviour of  t h e  p r i n c i p a l ,  I t  was found i n  t h i s  p re sen t  research  

t h a t  t h e  p r i n c i p a l ' s  perceived manner f r equen t ly  inf luenced  t h e  t e a c h e r ' s  

assessment o f  h i s  behaviour . 
A concurrent  examination of  t h e  p r i n c i p a l ' s  percept ions  o f  t h e  t eache r ' s  

expec ta t ions  f o r  h i s  r o l e  would be a u se fu l  i nc lus ion  i n  f u t u r e  research .  A 

s i m i l a r  in te rv iew instrument  could be cons t ruc ted  examining p r i n c i p a l  responses 

i n  t h e  same behavioural  areas t h a t  a r e  examined with t h e  t eache r s .  

Future research  should at tempt  a s t a t i s t i c a l  a n a l y s i s  of  t eache r  reasons 

f o r  response u t i l i z i n g  f a c t o r  a n a l y t i c  techniques i n  an e f f o r t  t o  d iscover  

underlying s t r u c t u r e s  of response t h a t  might provide some c l e a r e r  i n d i c a t i o n  

of  teacher  zones of  i n d i f f e r e n c e .  
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L I S T  OF STIMULUS ITEMS 

APPENDIX A 



LIST OF STIWLUS ITEMS 

L tem 
Number 

1 You have a s tuden t  i n  your room who i s  a bad d i s c i p l i n e  
problem. One day, a f t e r  many warnings, you send t h e  
c h i l d  o u t  o f  t h e  room t o  sxand by t h e  lockers .  Af t e r  
schaol ,  your p r i n c i p a l  comes t o  your room and mentions 
t h a t  he/she had seen t h e  c h i l d  ou t  i n  t h e  h a l l .  The 
p r i n c i p a l  says  t h a t  he/she does not  l i k e  t o  s e e  c h i l -  
dren s e n t  from t h e i r  rooms t o  s tand  i n  t h e  h a l l  and 
perhaps you should th ink  of  another  method o f  handl ing  
t h i s  s tuden t .  

2 Your p r i n c i p a l  i s  observing i n  your classroom while  you 
a r e  teaching a u n i t  on Mexico. A s  you conclude a d i s -  
cussion on t h e  n a t i v e  foods of Mexico, your p r i n c i p a l  
says ,  Way I t e l l  you about a n  experience I had i n  a 
r e s t a u r a n t  i n  Mexico City?" And he/she proceeds t o  t e l l  
a humorous s t o r y .  

3 During t h e  morning, your p r i n c i p a l  had observed you 
teaching  a lesson on [Canadian Confederation] i n  
which you d iscussed  [ t h e  da t e s  t h a t  va r ious  reg ions  
o f  Canada became p a r t  o f  t he  na t ion  and some o f  t h e  
o b s t a c l e s  t o  t h a t  union. ] Af te r  school ,  t h e  p r i n c i p a l  
comes t o  your room and sugges ts  t h a t  you p l ace  more 
emphasis on [ the  s i g n i f i c a n t  p a r t  t h a t  t h e  bu i ld ing  of  
t h e  C . P . R .  played i n  r e l a t i o n  t o  t h e  e n t r y  o f  t h e  wes- 
t e r n  provinces i n t o  the Canadian union. 

4 Your p r i n c i p a l  can make t h e  f i n a l  dec is ion  a s  t o  pro- 
motion o r  r e t e n t i o n  of  i nd iv idua l  s tuden t s .  Af te r  a 
y e a r  of  succes s fu l ly  working with a s lower s tuden t ,  
you s t r o n g l y  f e e l  t h a t  t h e  s tudent  should be promoted. 
The p r i n c i p a l  admits t h a t  t h e  c h i l d  has  made s i g n i f i -  
can t  progress  b u t  s t i l l  i n s i s t s  t h a t  h e  i s  no t  up t o  
grade l eve l  s tandards  and, t hus ,  he w i l l  b e  r e t a ined .  

5 One morning you f i n d  a car ton  of  new readers  o u t s i d e  
your classroom door.  Since you d i d  not  r eques t  any 
new books, you go t o  t h e  o f f i c e  t o  f i n d  o u t  i f  some 
mistake i n  de l ive ry  has been made. The p r i n c i p a l  t e l l s  
you t h a t  he/she ordered t h i s  s e r i e s  of books f o r  a l l  
rooms i n  your grade because he/she had been much i m -  
p ressed  with them a t  a recent  educa t iona l  convent ion.  



6 Your p r i n c i p a l  i s  observing i n  your classroom whi le  you a r e  
teaching  a lesson  on [Canadian Confederation.) A s  you con- 
clude a d iscuss ion  of [some of t he  o b s t a c l e s  t h e r e  were t o  
completion o f  t h a t  union,]  your p r i n c i p a l  s ays ,  "I think we 
should emphasize he re  [ t h e  importance t h a t  t he  bu i ld ing  o f  
t h e  C.P.R. played i n  t h e  e n t r y  o f  B.C. and t h e  o t h e r  western 
provinces i n t o  Canadian Confederation, "1 t hus  s i g n a l  l i n g  t o  
you t h a t  he/she would l i k e  t o  s e e  t h e  d i scuss ion  cont inue 
a long  these  l i n e s .  

7 One morning, you f i n d  a ca r ton  o f  new books o u t s i d e  your 
classroom door. You requested a s e r i e s  o f  r eade r s ,  b u t  
upon opening t h e  car ton ,  you f ind  t h a t  a d i f f e r e n t  s e r i e s  
has  been de l ive red .  You go t o  t h e  o f f i c e  t o  r e p o r t  t h e  
mistake. Your p r i n c i p a l  t e l l s  you that your r eques t  
was n o t  approved by t h e  super in tendent  s o  he/she sub- 
s t i t u t e d  t h i s  o t h e r  s e r i e s  from the  approved l i s t  
f o r  your r eques t  . 

8 You have t a l k e d  t o  your p r i n c i p a l  many times about a 
p a r t i c u l a r  s tuden t  i n  your room who is a bad d i s c i p l i n e  
problem. One day, you send t h e  c h i l d  ou t  o f  t h e  room 
t o  s t and  by t h e  lockers .  La ter  you f i n d  ou t  t h a t  t h e  
p r i n c i p a l  passed by,  saw t h e  c h i l d  i n  t h e  h a l l ,  and 
took him t o  t h e  o f f i c e  f o r  d i s c i p l i n a r y  purposes.  

9 Your p r i n c i p a l  is  observing i n  your classroom whi le  
you a r e  teaching  new math. The c h i l d r e n  have been ha- 
ving t roub le  mastering elementary formulas.  A1 though 
you have s e v e r a l  boxes of  c u i s e n a i r e  rods on your 
s h e l f ,  you have not  introduced them t o  t h e  c h i l d r e n  
y e t .  Towards the  end of  t he  lesson,  your p r i n c i p a l  
says ,  "Boys and g i r l s ,  I think I know something which 
might h e l p  you understand formulas b e t t e r . "  And he/ 
she  g e t s  a box o f  t h e  rods and demonstrates a formula 
with them. Sure enough, t h e  ch i ld ren  seem t o  g ra sp  
t h e  concept o f  formulas b e t t e r  a f t e r  t h i s  example. 

10 Your p r i n c i p a l  makes i t  a poin t  t o  read a l l  grade 
r e p o r t s  before  they a r e  mailed home t o  t h e  p a r e n t s .  
He/she c a l l s  you i n t o  t h e  o f f i c e  and a sks  you t o  modi- 
fy  t h e  r epo r t  you have w r i t t e n  about one e s p e c i a l l y  
troublesome s t u d e n t .  He/she f e e l s  t h a t  t h e  r e p o r t  i s  
too  negat ive  because t h e  c h i l d  r e a l l y  is q u i t e  b r i g h t .  

11 In  t h e  middle o f  a lesson ,  your p r i n c i p a l  e n t e r s  t he  
room, q u i e t l y  walks t o  t h e  back, and s i t s  down i n  t h e  
v i s i t o r ' s  c h a i r .  He/she s t a y s  f o r  t e n  minutes and 
then  q u i e t l y  leaves  t h e  room. You had not  known i n  
advance t h a t  t h e  p r i n c i p a l  planned t o  v i s i t  your c l a s s  
t h a t  day. 



12 You have ta lked t o  your p r inc ipa l  many times about a  
p a r t i c u l a r  s tudent  i n  your room who is a bad d i s c i p l i n e  
problem, especia l ly  during math period.  The p r inc ipa l  
comes t o  observe your c l a s s  during math period and, a s  
usual ,  t h e  student  becomes d i s rup t ive .  Your p r inc ipa l  
f i n a l l y  says,  "This behaviour cannot go on. You're co- 
ming with me t o  the  o f f i ce . "  And t h e  p r inc ipa l  takes 
t h e  c h i l d  from your room. 

13 Your p r inc ipa l  had observed your c l a s s  i n  t h e  morning, 
and a f t e r  school,  he/she comes t o  your room. He/she 
suggests t h a t  your "habit" of l 'f iddling" with your 
watchband while t a lk ing  is d i s t r a c t i n g  t o  t h e  ch i ld ren .  

14 Your p r i n c i p a l  assigns each teacher an a u x i l i a r y  duty, 
such as  lunchroom o r  playground supervisor  o r  bus duty,  
f o r  1 week every 2 months. 

15 While your chi ldren  a r e  working a t  t h e i r  desks, a  rock 
suddenly h i t s  one of your windows, sha t t e r ing  it, and 
sending g lass  f l y i n g .  No one i s  h u r t ,  bu t  the  c h i l -  
dren a r e  t e r r i b l y  f r ightened.  You send one c h i l d  down 
t o  t h e  o f f i c e ,  request ing t h a t  the  p r inc ipa l  come i m -  
mediately. He/she en te r s  t h e  room and begins t o  calm 
t h e  chi ldren  and dispatch messengers t o  t h e  o f f i c e  and 
t o  t h e  custodian.  

16 You a r e  walking with your c l a s s  i n  the  school h a l l  and 
your c l a s s  is  making more noise than you would l i k e .  
The p r inc ipa l  is  walking toward your group and, a s  
you approach, he/she says t o  you q u i e t l y ,  "You r e a l l y  
ought t o  do something about t h i s  noise." The chi ldren  
d id  not  hear  t h i s  comment t o  you. 

One day, your children have been p a r t i c u l a r l y  noisy i n  
c l a s s  and, f i n a l l y ,  you decide t o  give t h e  c l a s s  a  f i rm 
vlec ture"  on classroom behaviour. As your door i s  open, 
you can see  t h a t  the  p r inc ipa l  j u s t  walked p a s t  y w r  
room. After  school ,  the  p r inc ipa l  comes t o  your room 
and he/she suggests t h a t  ins t ead  of ta lk ing t o  t h e  
group perhaps you should s i n g l e  out  the  severa l  most 
d i s rup t ive  s tudents  and send them t o  t h e  o f f i c e  a s  an 
example f o r  t h e  o the r  s tudents .  

18 Several  months ago, you mentioned t o  your p r inc ipa l  
t h a t  you could r e a l l y  use a  new s e t  of  readers.  
You've heard nothing e l s e  about i t  u n t i l  one morning 
you f ind  a  carton of  new books outs ide  your door. 
Upon opening i t ,  you discover t h a t  the  new s e t  of 
readers i s  not  the  s e t  you would have l iked t o  order .  
When you mention t h i s  t o  your p r inc ipa l ,  he/she says ,  
"You wanted a  new s e t  of readers s o  I ordered these  
f o r  you," and c loses  the  d iscuss ion.  



19 One day, your c h i l d r e n  have been p a r t i c u l a r l y  no isy  
i n  c l a s s  and, f i n a l l y ,  you decide t o  g ive  t h e  c l a s s  a 
f i r m  " lec ture"  on classroom behaviour  (your door  is 
open). A s  you conclude, you n o t i c e  t h e  p r i n c i p a l  
s t and ing  i n  t h e  doorway. He/she e n t e r s  t h e  room and 
says ,  "As soon a s  you e n t e r  t h e  school  bu i ld ing ,  I 
expec t  you a l l  t o  be  on your b e s t  school  behaviour.  
Your t eache r  should n o t  have t o  remind you o f  school  
manners. l1 

20 You u s u a l l y  remember t o  send your a t tendance  s l i p  t o  
the o f f i c e  by 9:00 a.m. ( t h e  due time)", bu t  one 
morning you f o r g e t .  A t  9:10 a.m.,  t h e  p r i n c i p a l  pops 
h i s / h e r  head i n t o  your room and s a y s ,  llAttendance," 
and d isappears  . 
Your p r i n c i p a l  is observing i n  your classroom whi le  
you a r e  teaching  new math. The c h i l d r e n  have been 
having d i f f i c u l t y  master ing elementary formulas.  A t  
t h e  l e s son ' s  end, t h e  ch i ld ren  leave t h e  room f o r  
recess. Your p r i n c i p a l  remains with you and sugges t s  
t h a t  perhaps us ing  c u i s e n a i r e  rods would h e l p  t h e  c h i 1  
dren  v i s u a l i z e  t h e  formulas.  You have s e v e r a l  boxes 
of  rods i n  your room bu t  you have n o t  in t roduced  them 
t o  t h e  ch i ld ren  y e t .  
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Frequency Distribution of Teacher Responses 
By Item 

Cert Mod Barely Bare 1 y Mod Cert 
Item Accept Accept Accept Unaccep Unaccep Unaccep Total 



Table XIV 

Desc r ip t i ve  S t a t i s t i c s  - Pre l iminary  Analysis  
E n t i r e  Sample 

S.E. o f  S tandard  
Demographic Data n Mean Mean Deviat ion Variance 

- 

Sex 80 1.2000 

Age 80 35.1875 

Mar i ta l  S t a t u s  80 1.3620 

Chi l d r en  80 1.6000 

Educat ional  Level 80 0.8250 

Undergraduate Major 80 1.2500 

Graduate Major 2 * 

Years Experience 80 10.3370 

Years i n  Presen t  School 80 3.8620 

Grade Taught 80 1.6000 

S a t i s f a c t i o n  with P r in .  80 2.1375 

S a t i s f a c t i o n  with Career  80 1.8250 

Table Coding Key: 

Sex: 1 - female, 2 - male 

Mar i t a l  S t a t u s :  1 - married,  2 - s i n g l e ,  3 - divorced 

Age, Years of  Experience, Years i n  Presen t  School:  given i n  years  

Chi ldren:  1 - y e s ,  2 - no 

Educat ional  Level: 0 - no degree,  1 - BA o r  BEd., 2 - BA, BEd p l u s  
gradua te  hours ,  3 - MA o r  MEd 

Undergraduate and Graduate Major: 1 - educa t ion  major,  2 - non-education 
major 

Grade Taught: 1 - K t o  4 ,  2 - 5 t o  7, 3 - s p e c i a l  s u b j e c t s  

Sa t ' i s f ac t i on  wi th  Present  P r i n c i p a l :  1 - b e s t  p r i n c i p a l ,  2 - b e t t e r  than 
most, 3 - a s  good a s  most, 4 - i n f e r i o r  t o  most 

S a t i s f a c t i o n  with Career :  1 - most s a t i s f y i n g  c a r e e r ,  2 - more s a t i s f y i n g  
than most, 3 - a s  s a t i s f y i n g  a s  most, 4 - l e s s  s a t i s f y i n g  than most. 

* 2 graduate  t eache r s  d i d  no t  provide a s u f f i c i e n t  number t o  ana lyze .  



Table XV 

Descriptive S t a t i s t i c s  - Preliminary Analysis 

Low Socio-Economic Sta tus  Group 
S.E. of Standard 

Demographic Data n Mean Mean Deviation Variance 

Sex 40 1.2000 0.0640 0.4050 0.1641 

Age 40 34.8000 1.3784 8.7183 76.0102 

Marital S ta tus  40 1.3000 0.0891 0.5638 0.3179 

Chi 1 dren 40 1.6500 0.0763 0.4830 0.2333 

Educational Level 40 0.8500 0.0983 0.6222 0.3871 

Undergraduate Major 40 1.2250 0.0668 0.4229 0.1788 

Graduate Ma j o r  - - - - - 
Years Experience 40 10.2525 0.9663 6.1114 37.3502 

Years i n  Present School 40 4.0650 0.4521 2.8599 8.1792 

Grade Taught 40 1 ,7000 0.1300 0.8227 0.6769 

Sa t i s fac t ion  with P r i n .  40 2.2000 0.1568 0.9922 0.9846 

Sa t i s fac t ion  with Career 40 1.8500 0.0983 0.6222 0.3871 

High Socio-Economic Sta tus  Group 
S . E .  of Standard 

Demographic Data n Mean blean Deviation Variance 

Sex 

Age 

Marital S ta tus  4 0 1.4000 0.1000 0.6324 0.4000 

Chi 1 dren 40 1.5500 0.0796 0.5038 0.2538 

Educational Level 40 0.8400 0.1162 0.7355 0.5410 

Undergraduate Major 40 1.2750 0.0714 0.4522 0.2044 

Graduate Major 2 * - - - - 
Years Experience 40 10.4812 1.1014 6.9661 48.5268 

Years i n  Present School 40 3.9125 0.4344 2.7476 7.5498 

Grade Taught 40 1.4750 0.1073 0.6788 0.4608 

Sa t i s fac t ion  with Pr in .  40 2 .0750 0.1260 0.7970 0.6352 

Sa t i s fac t ion  with Career 40 1.8000 0.0960 0.6076 0.3692 

* 
2 graduate teachers did not provide a s u f f i c i e n t  number t o  analyze. 



Table XVP 

Response Item S t a t i s t i c s  - Preliminary Analysis 
Entire Sample 

S . E .  o f  Standard 
I tern n Mean Mean Deviation Variance 

Table Coding Key: 

1 - cer ta in ly  acceptable,  2 - moderately acceptable,  3 - barely 

acceptable,  4 - barely unacceptable, 5 - moderately unacceptable, 

6 - certa in ly  unacceptable . 



Table XVII 

Response Item S t a t i s t i c s  - Preliminary Analysis 
Low Socio-Economic Status Group 

S .E.  o f  Standard 
I tern n Mean Mean Deviation Variance 
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Table XVIII 

Response Item S t a t i s t i c s  - Preliminary Analysis 
High Socio-Economic Status Group 

S . E . of Standard 
1 tern n Mean Mean Deviation Variance 
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Table XIX 

Comparison o f  Pos i t i ve  - Negative 
Acceptabi l i ty  Response Patterns 

Present Study (n = 80) Zivin Study (n  = 4 4 ) * *  

Ranked Pos. Resp. Neg. Resp. Ranked Pos. Resp. Neg. Resp. 
I tern 1-3  4-6 I tern 1-3 4-6 

* Transit ion point  a t  which majority of  responses become nega t ive .  

** Zivin, p .  164. 



Table XX 

One Way Analysis of  Variance of Mean Response Scores Grouped 
Accordjng t o  Demographic and Personal Variables 

Dependent 
~ a r i a b  l e  Independent Variables F. Prob 

Teacher1 s Sex 

I terns Group Me an S.  D .  S. E .  

7 Female 4.7813 1.5682 0.1960 
Male 3.6875 1.4930 0.3733 0.013 

12 Female 1.8906 1.4378 0.1797 
Male 3.5000 2.0656 0.5164 0.001 

Teacher's Age 

Group Me an S.D. S.E. 

23 t o  29 4.4400 1.8502 0.3700 
18 30 t o  39 5.3056 1.2608 0.2101 0.013 

40 t o  57 4.0000 1.8856 0.4326 

Teachers Kith o r  lSi t h o u t  Children 

Group Mean S.D. S.E. 

5 With 3.5313 1.7958 0.3175 
Without 4.7917 1.5839 0.2286 0.002 

7 l J i  th  4.0938 1.6725 0.2957 
Without 4.8750 1.4964 0.2160 0.030 

With 
Without 

16 
With 1.8125 1.2556 0.2220 
Without 2.5625 1.7124 0.2472 0.035 

Teacher's Formal Education Level 

Group Mean S.D. S.E. 

No Degree 5.5200 0.9626 0.1925 
18 Degree 4.5333 1.8040 0.2689 0.004 

Degree + 3.6000 1.8379 0.5812 



Dependent 
Variable Independent Variables 
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F. Prob 

Undergrad and Graduate Major 

I terns Group Mean S.D. S.E. 
-- -- 

19 Education 2.6500 1.6655 0.2150 
Non-Education 3.6000 1.7290 0.3866 0.030 

Years o f  Teaching Experience 

Group Me an S.D. S.E. 

1 t o  S y r s .  1.0455 0.2132 0.0455 

2 1 6 t o  10 y r s .  1.2500 0.5316 0.1085 
11 to  15 yrs .  1.8235 1.4678 0.3560 

0.016 

16 t o  29 y r s .  1.1765 0.3930 0.0953 

Years i n  Present School 

Group Mean S.D. S.E. 

1 year  3.6000 1.8048 0.4660 
2 years 2.8947 1.5949 0.3659 

19 3 t o  4 y r s .  2.0000 1.3416 0.2928 0.005 
5 t o  8 y r s .  2.7222 1.6017 0.3775 
9 t o  12 yrs .  4.4286 1.9024 0.7190 

Grade Level Taught 

Group Mean S.D. S.E. 

K to  4 1.5682 1.1289 0.1702 
12 5 t o  7 3.3636 2.1054 0.4489 0.000 

Special  2.3846 1.6093 0.4463 

S a t i s f a c t i o n  with P r inc ipa l ' s  Performance 

Group Me an S.D. S.E. 

Best Prin . 3.8095 1.9396 0.4232 
5 Better-mos t 4.0606 1.7843 0.3106 0.051 

As Good/Inferior 4.9615 1.4555 0.2854 

Best P r in .  4.2857 1.6475 0.3595 
7 Better-most 4.1818 1.6480 0.2869 0.021 

As GoodlInferior 5.2692 1.3133 0.2575 

Best Pr in  . 3.2381 1.7862 0.3898 
17 Bet ter-mos t 3.1250 1.9469 0.3442 0.021 

A s  Good/Inferior 4.4231 1.7703 0.3472 



Dependent 
Variable Independent Variables F .  Prob 

S a t i s f a c t i o n  With Teaching as a Career 

I terns Group Mean S.D. S. E .  

Most S a t .  2.4348 1.5905 0.3316 
13 More than Most 3.3750 1.8864 0.2723 0.039 

As Sa t .  a s  Most 4.1111 2.0883 0.6961 

Size  o f  School 

Group Mean S. D. S.E. 

18 Small School 4.1500 1.8432 0.4122 
Large School 5.2000 1.4726 0.3293 

0.051 

Socio-Economic S ta tus  of School 



Table X X I  

5 Way Analysis of Variance Data 

Source o f  S m  of Mean Signif  
Variation Squares Of  Square F of F 

Item 1 

Main Effects  56.438 9 6.271 2.271 0.027 
Age 19.943 2 9.972 3.612 0.032 
Chi ldren 0.105 1 0.105 0.038 0.999 
S choo 1 8.336 1 8.336 3.019 0.083 
Sex 1.880 1 1.880 0.681 0.999 
Yrs. Pres. 33.253 4 8.313 3.011 0.024 

Exp 1 ained 56.438 9 6.271 2.271 0.027 

Item 5 

Main Effects  44.480 8 5.560 1.936 0.067 
Chi ldren 15.534 1 15.534 5.409 0.022 
Marital 1.213 1 1.213 0.422 0.999 
Pr incipal  6.933 2 3.466 1.207 0.305 
Teacher 1.785 2 0.892 0.311 0.999 
Age 1.349 2 0.674 0.235 0.999 

Explained 44.480 8 5.560 1.936 0.067 

Main Effects  45.372 
Sex 8.440 
Chi ldren 0.487 
Princ ipa 1 11.241 
Age 6.123 
Grade 4.144 

Explained 45 -372 

Item 7 

Item 12 

Main Effects  57.759 7 8.25 1 3.738 0.005 
Grade 5.626 2 2.813 1.274 0.293 
Age 28 .026 2 14 .013 6.348 0.005 
Sex 3.216 1 3.216 1.457 0.235 
School 2.870 1 2.870 1.300 0.262 
Size  1.324 1 1.324 0.600 0.999 

Exp 1 ained 57.759 7 8.251 3.738 0.005 



Source o f  Sum of Mean Signif  
Variation Squares O f  Sqaure F of F 

Item 13 

Main Effects  65.607 7 9.372 3.145 0.006 
Teacher 19.817 2 9 .908 3.325 0.041 
School 4.934 1 4.934 1.656 0.199 
Children 13.478 1 13.478 4.522 0.035 
Marital 15.663 1 15.663 5.256 0.024 
Education 9.630 2 4.815 1.616 0.204 

Explained 65.607 7 9.372 3.145 0.006 

Item 16 

Main Effects  34.864 8 4.358 1.903 0.073 
Chi ldren 12.387 1 12.387 5.408 0.022 
Sex 0.899 1 0.899 0.393 0.999 
School 1.897 1 1.897 0.828 0.999 
Teacher 7.678 2 3.839 1.676 0.193 
Yrs. Exp. 11.922 3 3.974 1.735 0.166 

Explained 34.864 8 4.358 1.903 0.073 

Item 18 

Main Effects  48.571 8 6.071 2.751 0.020 
Education 10.512 2 5.256 2.382 0.107 
Age 12.477 2 6.239 2.827 0.073 
Grade 6.864 2 3.432 1.555 0.226 
Size 4.904 1 4.904 2.223 0.142 
Major 0.411 1 0.411 0.186 0.999 

Explained 48.571 8 6.071 2.75 1 0.020 

Main Effects  72.078 2 1 3.432 1.230 0.263 
Pres. School 32.592 15 2.173 0.778 0.999 
Maj o r  11.895 1 11.895 4.261 0.041 
Chi ldren 0 .'32 3 1 0.323 0.116 0.999 
Teacher 10.563 2 5.281 1.892 0.158 
Principal  10. 502 2 5.251 1.881 0.159 

Explained 72.078 2 1 3.432 1.230 0.263 
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Source of Sum of Mean Signif 
Variation Squares O f  Square F of F 

Item 21 

Main Effects 16.233 23 0.706 1.143 0.333 
Yrs. Exp. 5.113 3 1.704 2.761 0.050 
Pres. School 5.187 15 0.346 0.560 0.999 
Children 0.002 1 0.002 0.003 0.999 
Principal  4.259 2 2.129 3.450 0.038 
Age 0.958 2 0.479 0.776 0.999 

Explained 16.233 2 3 0.706 1.143 0.333 



ANCILLARY MATERIALS 

APPENDIX C 



PROCEDURAL INSTRUCTIONS READ TO TEACHERS 
PRIOR TO 1NTERVIEW 

I am going t o  read  t o  you, one a t  a time, a number o f  hypo the t i ca l  
behaviours  which i t  i s  conceivable  f o r  a p r i n c i p a l  t o  e x e r c i s e  w i th in  
an elementary school  s e t t i n g .  Although t h e r e  w i l l  be s i m i l a r i t i e s  
i n  a number o f  t h e  behaviours ,  i t  i s  important f o r  you t o  no te  t h e  
d i f f e r e n c e s .  I r e a l i z e  t h a t  t he  s i t u a t i o n s  desc r ibed  may n o t  be  
a p p l i c a b l e  t o  your s p e c i a l  s u b j e c t ,  b u t  from your exper ience  and 
background, I hope you w i l l  be ab l e  t o  cons ider  how you would f e e l  
i f  a c t e d i n t h e w a y d e s c r i b e d .  I n o r d e r t o h a v e a c o n s i s t e n t  
a n d a l i d  r e f e r ence  p o i n t  from which t o  cons ider  t he se  behaviours ,  
I am ask ing  you t o  assume t h a t  - you a r e  t h e  t eache r  involved i n  
each school  s i t u a t i o n  read  and t h a t  your p re sen t  p r i n c i p a l  i s  t h e  
p r i n c i p a l  involved i n  t he  s i t u a t i o n .  This  s tudy  does n o t  r e q u i r e  
any eva lua t ion  o r  t e ache r  judgment o f  a c t u a l  p r i n c i p a l  behaviours;  
however, your r e l a t i o n s h i p  with your p r i n c i p a l  and your knowledge 
of  h i s / h e r  p e r s o n a l i t y  and c h a r a c t e r  might i n f luence  how you would 
feel i f  he/she a c t e d  i n  t h e  hypothe t ica l  manner descr ibed .  The 
focus of t h i s  s tudy i s  teacher  sen t iments ,  no t  p r i n c i p a l  behaviour .  
Af t e r  l i s t e n i n g  t o  t h e  d e s c r i p t i o n s  of  p r i n c i p a l  behaviour ,  p l ea se  
cons ider  your f e e l i n g s  a s  t o  t h e  a c c e p t a b i l i t y  of  t he se  behaviours  
and then e s t i m a t e  where your response would f a l l  on t h i s  a c c e p t a b i l i t y  
s c a l e .  



ACCEPTABI LITY SCALE 

Certainly Moderately Barely Barely Moderately Certainly 
Acceptable Acceptable Accep- Unaccep- Unaccep- Unaccep- 

table  table  tab le  t a b l e  



Date 

P lease  f i l l  i n  t h e  b lanks  o r  p l a c e  an "Xu i n  t h e  a p p r o p r i a t e  space.  

Tota l  Years of Teaching Experience 
( Inc luding  t h i s  yea r )  

Years Teaching i n  P re sen t  School 
( Inc luding  t h i s  year )  

Educat ional  Level At ta ined  (mark "XI')  

No co l l ege  degree M.A./M.Ed o r  M.Sc 
B.Ed. M.A./M.Ed o r  M.Sc p l u s  
B.A.  o r  B.Sc grad .  h r s  . 
B.A./B.Sc p l u s  grad .  h r s .  Ph. D 

Major i n  Col lege 

Undergraduate Graduate 

Mar i ta l  S t a t u s  Chi ldren (mark "X") 
(yes)  (no) 

P lease  c i r c l e  t h e  number o f  t h e  s ta tement  which b e s t  d e s c r i b e s  your 
f e e l i n g s  about  t h e  following ques t i ons .  

A. How s a t i s f i e d  a r e  you wi th  your p re sen t  p r i n c i p a l ?  
1 .  He/dhe is t h e  b e s t  p r i n c i p a l  I can r e a l i s t i c a l l y  imagine. 
2 .  He/She i s  b e t t e r  than most p r i n c i p a l s .  
3. He/She i s  about a s  good a s  most p r i n c i p a l s .  
4 .  He/She is  i n f e r i o r  t o  most p r i n c i p a l s .  

B.  Speaking f o r  y o u r s e l f ,  how s a t i s f y i n g  has teaching  been a s  a 
c a r e e r ?  

1. The most s a t i s f y i n g  c a r e e r  I can imagine. 
2 .  More s a t i s f y i n g  than most c a r e e r s .  
3. About a s  s a t i s f y i n g  a s  most c a r e e r s .  
4. Less s a t s i f y i n g  than most c a r e e r s .  



Dear M r .  Hurnphreysr 

I have read your l e t t e r  with g r e a t  i n t e r e s t ,  and, of course, I am f l a t t e r e d  
t o  know that Dr. Erlckson has recommended my work t o  you. A t  t he  time I conducted 
my research, there  was a r i s i n g  t i d e  of rhe to r i c  and speculation concerning the  
e f f e c t s  of such inf luences  as "teacher militancy, unionitat ion,  specialication" etc.  
on the  re la t ionsh ip  between teachers  and pr incipals ,  most of which seemed t o  
ind ica te  t h a t  the  elementary p r i n c i w l  was an anachronism i n  contemporary 
education's s t ructure .  While my own experiences d id  not agree with t h i s  popular 
view, I hoped t o  inves t iga te  the  s i t ua t i on  as object ively  as I could given 
ce r t a in  l im i t a t i ons  (sample a v a i l a b i l i t y ,  time constra ints . ,  , ) . My pro jec t  
proved t o  be very s a t i s fy ing  t o  me; the  interviews went qu i t e  well, and I 
f e e l  I es tabl ished a rapport  with t he  teachers who par t ic ipated s u f f i c i e n t  t o  
ga in  ins igh t  i n t o  t h e i r  real thoughts concerning the  subject  of the  teacher- 
p r inc ipa l  re la t ionship.  

Your proposed study is much g r e a t e r  i n  scope than mine. Needless t o  say, 
I w i l l  await your r e s u l t s  with g rea t  ant ic ipat ion.  I an  assuming t h a t  you w i l l  
be sampling your d i s t r i c t ' s  teacher population. I might point  out t h a t  the  
interviews tend t o  consume much more time than you might an t i c ipa t e  s ince the  
sub jec t s  (at  least mine) l iked  t o  carry on "informal" conversations before and 
a f t e r  t he  interview proper. Another of the  most t i n e  consuming aspects  of the 
p ro j ec t  was t ranscr ibing the  interview tapes,  Categori ta t ions  of the  reasons 
f o r  response required numerous reshuff l ing s teps ,  I mention these  aspects  t o  
you because I am sure  you w i l l  be operating within a r e l a t i v e l y  s t ructured time 
frame. 

A t  the moment, my pa r t i cu l a r  i n t e r e s t  l ies  i n  publication of a t  l e a s t  some 
of my d i s se r t a t i on  da ta ,  Although I am sure  t h a t  it's a fu tu re  concern f o r  you 
a t  t he  moment, I would hope that, pending the r e s u l t s  of your study, we might 
col laborate  on one o r  more a r t i c l e s  based on our research ( s imi l a r i t i e s?  
di f ferences? implications?) . Please keep me informed on how things  are progressing. 

I am looking forward t o  seeing D r ,  Erickson a t  the  AERA meetings i n  San 
Francisco Apri l  19-23. If Dr.  Erickson does not mind being an "intermediary;' I 
would be happy t o  d i scuss  your p ro jec t  with him and give any help I can. 

Best wishes f o r  a successful  study. 

Sincerely, 

Reni Zivin 

c c  D, Erickson 



SUPERINTENDENT'S LETTER 

Harch 24, 1976, 

Dear Mr.  Hunphreyr: 

I acknowledge r e c e i p t  of your Harch 22, 1976, l e t t e r  i n  which you 
o u t l i n e  a propored r e r e s r c h  p r o j e c t  a s  pa r t  of t h e  requirement8 
f o r  your M.A. degree i n  Adminis t ra t ive Leadership a t  Simon F r a r e r  
Univer r i  ty. 

You have t h e  approval of t h i s  o f f i c e  t o  proceed wi th  your r tudy 
wi th in  t h e  g u i d e l i n e s  noted fn your l a t t e r .  T w w l d  a p p r e c i a t e  
ree ing  t h e  r e s u l t 8  o f  your research  when they a r e  ava i l ab l e .  

May I t ake  t h i r  oppor tun i ty  t o  wish you good succers .  

Yourr very t r u l y ,  

Superintendent  of Schools. 



LETTER TO PRINCIPALS 

A p r i l  5, 1976 

Dear S i r :  

P l e a s e  f i n d  e n c l o s e d  a copy o f  a l e t t e r  s e n t  t o  a  random sample o f  
f u l l - t i m e  t e a c h e r s  i n  t h e  School D i s t r i c t .  The l e t t e r  ex- 
p l a i n s  i n  b r i e f  t h e  i n t e n t  o f  a  r e s e a r c h  s t u d y .  The s t u d y  h a s  r e c e i v e d  
t h e  approva l  o f  and a copy o f  h i s  l e t t e r  i s  a l s o  e n c l o s e d .  

S i n c e  t h e  s t u d y  i n v o l v e s  t h e  assessment  o f  t e a c h e r  s e n t i m e n t s  i n  r e -  
l a t i o n  t o  h y p o t h e t i c a l  p r i n c i p a l  b e h a v i o u r s ,  t h e  a d m i n i s t r a t i o n  o f  t h e  
schoo l  need n o t  be invo lved  w i t h  t h e  s t u d y  o t h e r  t h a n  t o  g r a n t  t h e  
approva l  f o r  i n t e r v i e w i n g  a s t a f f  member i n  t h e  schoo l  p remises  i f  
t h i s  i s  t h e  l o c a t i o n  d e s i r e d  f o r  t h e  i n t e r v i e w .  I n t e r v i e w s  would b e  
a f t e r  c l a s s  hours  and n o t  i n t e r f e r e  wi th  schoo l  r o u t i n e s .  I f  you wish 
any f u r t h e r  i n f o r m a t i o n  I would be  p l e a s e d  t o  p r o v i d e  i t .  To avo id  
t h e  n e c e s s i t y  of d r a f t i n g  a  w r i t t e n  r e p l y ,  no response  w i l l  b e  con- 
s t r u e d  a s  your  approva l  o f  t h e  above r e q u e s t .  

Thank you f o r  your  a t t e n t i o n  

Yours v e r y  t r u l y ,  

B i  11 Humphreys 
Encl .  ( 2 )  



LE'ITER TO TEACHERS 

Apr i l  5, 1976 

Dear 

I am i n  t h e  i n i t i a l  s t a g e s  of a  research  s tudy  i n  t h e  School 
D i s t r i c t  which has  t h e  approval  of  M r .  and your name was s e l e c t e d  
f o r  p o s s i b l e  p a r t i c i p a t i o n  by means o f  a  random sampling o f  a l l  t h e  f u l l  
time elementary t eache r s  i n  t h e  d i s t r i c t .  My research  provides  f o r  par -  
t i a l  f u l f i l l m e n t  of an M . A .  degree i n  Adminis t ra t ive  Leadership i n  
Education a t  Simon F ra se r  Univers i ty .  I have pe r sona l ly  taught  i n  t h e  

D i s t r i c t  f o r  s i x  yea r s .  

The i n t e n t  o f  t h e  s tudy  i s  t o  examine t eache r  sen t iments  i n  r e l a t i o n  
t o  var ious  types o f  p r i n c i p a l  r o l e  behaviours ,  and t o  determine t h e  
e x t e n t  o f  g e n e r a l i z a b i l i t y  o f  c e r t a i n  r a t h e r  s i g n i f i c a n t  f i nd ings  con- 
cern ing  t h e  t e a c h e r - p r i n c i p a l  r e l a t i o n s h i p  t h a t  have r e c e n t l y  been re- 
por ted  i n  a  doc to ra l  d i s s e r t a t i o n  o u t  o f  t h e  Univers i ty  o f  Chicago. 

The s tudy  c i t e d  above was by D r .  Keni-Zoe Zivin and f i n d i n g s  seemed 
s i g n i f i c a n t  because they ran q u i t e  con t r a ry  t o  many of  t h e  c la ims  t h a t  
c u r r e n t  l i t e r a t u r e  had been making regarding changes i n  t h e  r e l a t i o n s h i p  
between elementary t eache r s  and p r i n c i p a l s .  I t  was po in ted  o u t  by Zivin 
t h a t  t h e  claims were l a r g e l y  unsubs t an t i a t ed  by research  and were i n  f a c t  
". . . c la ims  of t e ache r  sent iment  expressed not by t each r s  bu t  by univer-  
s i t y  p r o f e s s o r s ,  school  p r i n c i p a l s ,  supe r in t enden t s ,  and even newspaper 
columnists  . " I  t seems eminent ly  reasonable  t o  ask t eache r s  about t h e i r  
own sen t iments  r a t h e r  than n e c e s s a r i l y  accept ing  what o t h e r s  th ink  
t eache r s  think ! 

The s tudy  is  not  i n d i v i d u a l l y  time consuming f o r  it involves  merely a  
twenty t o  t h i r t y  minute in te rv iew,  scheduled a t  your convenience. I t  
i s  a l s o  c l e a r l y  - not  t h e  i n t e n t i o n  of  t h e  s tudy t o  ob t a in  an eva lua t ion  
o f  your p r e s e n t  p r i n c i p a l  f o r  t h e  t eache r  responses recorded a r e  respon- 
s e s  t o  hypo the t i ca l  p r i n c i p a l  behaviours .  

Great c a r e  would be taken i n  t h e  research  s tudy t o  i n s u r e  t h a t  a l l  i n t e r -  
view information remains completely anonymous and t o t a l l y  c o n f i d e n t i a l .  
No school  d i s t r i c t  personnel  would have any access  t o  t h e  i n t e rv i ew  



i 

mate r i a l s  ga thered  and f u r t h e r ,  a l l  p a r t i c i p a n t s  would be r e f e r r e d  t o  by 
code numbers i n  t h e  d a t a  and not  by name. 

A s  mentioned above, t h e  in te rv iew must be scheduled e n t i r e l y  a t  your con- 
venience. This  r e f e r s  t o  both l oca t ion  and t ime.  I f  it i s  p r e f e r a b l e  
t h e  in te rv iew could  be  conducted i n  your home r a t h e r  than a t  school and 
i f  s o  d e s i r e d  it could  be  scheduled f o r  an evening o r  weekend. I would 
most s i n c e r e l y  a p p r e c i a t e  your co-operat ion i n  t h i s  endeavour. 

Within t h e  next  few days I w i l l  b e  i n  con tac t  with each t eache r  t h a t  was 
i n i t i a l l y  s e l e c t e d  i n  o r d e r  t o  f i n a l i z e  my l i s t  o f  p a r t i c i p a n t s  and t o  
make in te rv iew arrangements.  I f  t h e r e  a r e  any ques t i ons  concerning the  
above t h a t  you would l i k e  t o  ask I may be reached a f t e r  school  hours a t  

Elementary School o r  a t  my home phone number which is  
Thank you f o r  your h e l p .  

Yours ve ry  t r u l y  

Bi 1 1 Humphreys 


