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ABSTRACT - 

A CRITICAL ANALYSIS O F  NORTH AMERICAN SOCIAL STUDIES CURRICULA 

1 
7 

.., 
The purposes of th i s  study weie to  determine a )  the nature of the 

, 

\ 
rC \ 

relationships between the stated purposes and klaims of sycial studies 

as a discipline and the content, structure,  and practices ofi, school 

programs in social studies in Canada and the Uniged States;  bk, the 
'i 

ra-tional e for the content and scope of curricul u m  programs in- schools; 
t 

and c )  whether social studies curricula can cl.aim t o  be an identifiable 

and d is t inc t  f ie ld  of study. 

To accomplish these purposes, two types of documentation were- - - 
< .  

reviewed: f i r s t ,  the current 1 i  terature about social .studies 
. Q 

curricula,  and second, the current curt-iculum guides o_fL~epartments 

of Education in a l l  the Canadian provinces, the Northwest' Terr i tor ies ,  

and nineteen of the United States of America4. These two sections were 

then brought together with the current 1 i  terature p@viding B c r i t i ca l  

focus for examining the claims and programs of the current guides. 

The findings of th i s  study indicated that the social studies,  unber 

the banner of citizenship education, makes claims that  are unlikely to 

be attained through current programs. Instead of teaching such s k i l l s  

as c r i t i ca l  thinking, learning. ho'w to learn, civic participation, and . 
so on the current social stttdies cwricutum i n  schools, a t  best, teaches 

passive citizenship, 
d' I 

,a 

The scope and content of the social studies curricula in North 



American schools have no research base, and l i t t l e  conceptual rationale 

beyond that  p u t  forward by the individual provinces and s ta tes  or derived 

from historical precedence. Only the expanding horizons curri&ium model 

i s  cornmon t o  a l l  North American programs and th i s  model i s  based on an 

early 1900's notion of how children learn. 

Social studies does n o t  appear t o  be a se%parate f ie ld  of study. 

Most social studies programs do not advance continuous learning, with 

one grade level ' s  program building on a prerequisi  te,-former grade 
- 

level: In the high school most social sfudies programs appear t o  be 
b - - --- 

made u p  of unrelated topics or separate di sci pl  ine ~ucLtes,--rtrose---- I- I 

proqra&f?GG&Tdesign are made up-'of "bi ts"  and "pieces" 

from these disciplines a n d  are arranged so 'as  t o  develop a par t icular  

topic or theme. 

The findings imply that  i f  social studies i s  to be taken seriously 

the gaps between- t h 6  claims of social sthdies progrspnis in North American 

schools and the programs themselves must be clbieh and a -fundamental 

assessment of .the content and the purpose of the'social studies must be 

made. Simple program revisions or attempts to  make existing social 

s t id? es presentations appea re  relevant to todayis students are  
/ ' .  

inadequate. 9 
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CHAPTER I 

t 
INTRODUCTION 

The Soc ia l  .S tud ies :  a  Shor t  H i s t o r y  

The modern s o c i a l  s tud ies  i s  most o f ten t r aced  t o  a  s e r i e s  

recpmnendations made"by t h e  1916 Nat ipna l  Educat ion Assoc ia t i on  
. I 

on th ' -soc ia l  Stud ies o f  the, Un i t ed  States:  
I 

Re f l ec t i ng  t h e  s t rong hand of Jphn D%, t h e  new 

goal of s o c i a l  r e c o n s t r u c t i o n  was wedded t o  t h e  
. I 

t r a d i t i o n a l  goal  o f  c u l t u r a l  t ransmiss ion,  and 

Cornmi t t e e  

, t he  s o c i a l  s t ud ies  was transformed. The demand f o r  

" f u n c t i o n a l "  l e a r n i n g  began t o  t e a r  away t h e - f a b r i c  o f  '\ 
the  c l a s s i c a l ,  h i s t o r y  o r i e n t e d  c u r r i t u l  um (Connect icut ,  

, - 1981, p.2). 

The beginnning o f  the  modern s o c i a l  s t ud ies  co inc ided  w i t h  what 

has come t o  be known as t he  e r a "  i n  educat ion.  ' And i t  

was du r i ng  t h i s  e ra  t h a t  schools began t o  de f i ne  t h e i r  goals  as "educat ing 

f o r  1  i f e .  " Soci a1 s tud ies  was seeen by many educators.  as t h e  s u b j e c t  b e s t  

ab le  t o  car ry  ou t ,  t h i s  goa l .  To understand why t h e  s  o c i a l  s t u d i e s  was 

f o rmu la ted  and i t s  ensuing problems i t  i s  necessary t o  l ook  a t  some of 

t he  elements t h a t  p rov ided  t h e  c o n t e x t  f o r  the  = h i n g i n g  r o l e  o f  t he  

school i n  Nor th  America. , k 



From th; middle ages to' the r i q e  of modern science educdtioh.ias 
- 

. \ -  
\ 

i 

\ synonomous with a way of 1 i f e .  In the beginning, 1 argely the01 ogical , educa,tion 
i: 

. went through a revival and somehow integrated class'icism into i t s  scheme. 
/ 

I t  m a s  a plan for a specific "good" l i f e ,  an appreciakion of , 

1 angua terature,  the sp' ir i t ,  and the cultural achievements of the 
4 

past (Kilpatrick, 1933). - 
P 

1 
With the r i se  of modern science the o l d  order was challenged. 'Along 

I. 
w i ' t h  science ,came the notioin that  knowledge was important for i t s  'own 

sake hather than as a guide for  l i f e ,  Following~science came technology 
, 
\ 

. and indugtrial development. As a res,ul t of the ensuing' social change new -.- 

1 

demands were made, on the scho0.1 . New courses appeared, "ranging a1 1 - 

the way from the problems of capital to bee-keeping and advertising" 

(KilpatrRck, 193.3,.p. 13). The rationale for  th is  new curriculum was that  

i t  was formulated on the sc ien t i f ic  method and had practical u t i l i t y .  
, 

'Changes in the curriculum also stem from the massive multi-cultural ' A 

immigration into the Unithd ~ t a t e s  a t  -the turn of thelcentury and into the 
I.; . , -  

early 1900's, ,Znd the many different  types of children who were now 

enrolled in schools as a resul t  of the child labour laws and the scho6l 
' 

? .  
a t tendeke  laws. Whereas the curriculum had been uniform regardless of . 

individual differences in children a need was now recognized that  a 
e 

"new" curriculum was nqcessary, In 1913 the report of the National Education . 
Association Committee on Secondary Schools mentions different iat ion,  b u t  

rejects i t  a s  part of t h e i r  recommendations (United Stares -Bureau of P 
Education, 1893/1969). But by q l 8  this  same co~%eefecommeffded a 

* 

curricul um t o  meet the needs of individual opportunity and future occupation. 
b 

As early as 1902, in The Child and the ~ u r r i ~ u l u m ,  John Dewey 
\ 

, 

I 



argued a med 

- .  

C , f 
iation between what has been called the. confl i c t  of humarfism 

- 
and natuSal ism: 

r r 
The fundamental factors in the educative process . ,- . 
are a'n T a t u r e  undeveloped being; and certain social 

? 
aims, meanings, and val ues' incarnate in the raatured experience 

4 

of the'adul t. - ThP educative process i s  the due interactjon , 

of these forces (Dewey, 1902, p.  1 ) . 
- - 

I t  was th is  mediation that  was t o  become so famous and so widely . 
t I 

and freely interpreted; as "the child centred curriculurg". 

-Two important changes had occurred. The school was now seen as a 

means of preparing'the student for 1 if; in society and the curric *m . 

was augmented to  that end. A t  the same time the curriculum was t o  be 
\ a. 

structured according to  the needs of e individual child. The s h i f t  w'as ? - 

ideological and s t ructural .  However, as Edson (1978) points out, the 

s h i f t  in ide-ology and structure fai led to  address the important question. 

of "What knowledge should we as a society hold i common and why" 

'F. 4 .  
(P .  68)- 2 

For twenty years a f t e r  $h e 1916 report of -the National Education 

Assmiation three elements were causing "internal pressure" within the 

new soci a1 studies curri'cul um: the -newly emerging soci a1 sciences , 

* the traditional goal of cultural transmission, and social reconstruction - .  
(~onnect i  cut, 1981 ) . However, soci i l  reconstruction ww not viewed as 

' /-", 
'necessarily desirable by the popular press the-time- Schmls wece - - 

to  teach practical ski 11s and to graduate 'who would fit 

in.to socie'ty, not change society. The following i s  from the pages of 



i 4 
- 
\ . t 

. a  1930's newspaper as  noted by Kilpatrick (1933) in the ~ducati 'onal Frontier: 

Also from 

What practical courses in 'social l i f e  as citizenship 

has a State Department of Education prescribed for  the % - 
/ 

public schools of the s tqte? What Board of Education i 

has made any provision during the past year for the 'e 
teaching bf the practical duties of good citizenship 

for the formation of r&ht cha rac te r -?hey  have . 
appointed special teachers for a i v l e t i c  training , for  music ,  

for  a r t ,  for dramatics - b u t  who takes-classes once a week 

to  discuss with th.e boys. and g i r l s  the ways and the 
\ 

a r t  of living with others in the school and out? What 

principal has ;ny plans for  his teachers doing th is  ( p .  l l ) ?  

the Educational Frontier i s  th i s  edi tor ial  found in a 

1929 Good Houskeeping: 

The" school in n o t  the agent 05 social reform. 

I t  is' not direct ly  connected with improving society. - 

I t s  responsibi 1 i  ty i s  t o  help the growi& individual 

continuously and consistently to  hold to the type - f '. 
of living which i s  the best practical one for him. 

F 

. . 
This should automatically resul t  in an enormous improvement 

in society in general. B u t  th is  improvement i s  n o t  a thing 

direct ly  aimed a t .  I t  i s  only a by product ( p .  1 9 ) .  

Schools were to  teach good citizenship, b u t  the popular definit ion 
- 

i 
of good ci'tizenship did n o t  include planning for soc?al change. This 

6 ,  view was predominant in North Americaand wasechoed a few years l a t e r  in 

the sdcial studies curricula of British Columbia and Alberta. The 



ques t i on  o f  whether o r  n o t  schools  should educate f o r  c i a 1  change was -3 
noi%i lenced by the  views o f  t h e  ~ p u l a r  p ress .  Educators asked, I s .  

P 

man s imp ly  a  p a r t  o f  h i s  many i n s t i t u t i o n s  which w i l l  themselves e v e n t u a l l y  , . . 
improve ' o r  i s  he an a c t i v e  *agent seeking t o  p e r f e c t  those i n s t i t u t i o n s  

\ P 

toward h i s  own v i s i o n  o f  the  good; and i s  therschool  t o  be an i ns t rumen t  

. f o r  t h i s  change? i 

.4 
J 

. Th i s  debate was t he  focus o f  many a r t i c l  s  througo;t t h e  b r i e f  

pub1 i s h i n g  1  i f e  of t h e  j o u r n a l  Soc ia l  F r o n t i e r s .  -1n"the January, 1935, -. 
issue  George Coe argues t h a t  c h i l d r e n  must be educated t o  ' the problems and 

I 

wrongs i n  s o c i e t y  and t h e i r  a d u l t  du ty  i s  t o  r i g h t  these wrongs. He p o i n t s  
r 

o u t  t h a t  n e u t r a l i t y  on t h e  p a r t  o f  a  teacher  .through ommission o r  t he  
. - 

keeping q u i e t  about p o l i t i c a l l y  s e n s i t i v e  issues may be p a r t i s a n s h i p .  He 
4 

f u r t h e r  argues t h a t  teachers have the  power t o  move c h i l d r e n  po l i . t i ca1  l y  

r i g h t  o r  l e f t  through t h e  use of ?what Coe c a l l s  the  "weighted" cu r r i cu lum.  
. .  

He argue,s f o r  a  s o c i a l  s t ud ies  cu r r i cu lum t h a t  does more than p resen t  

arguments f o r  a1 1 s ides  on p o l i t i c a l  and s o c i a l  mat te rs .  For  Coe, teachers 

a re  under a  r e s p o n s i b i l i t y  t o  serve s o c i e t y  and through t h i s  s e r v i c e  t o  

p o i n t  o u t  t o  c h i l d r e n  i t s  f a u l t s  and through s c i e n t i f i c  i n q u i r y  determine -. 
how s o c i e t y  should be changed t o  make i t  b e t t e r  f o r  t h e  common good. 

1 

I n  t he  same i ssue  o f  Soc ia l  F r o n t i e r s  Boyde H. Bode concludes t h a t  

much o f  p rogress ive  educat ion c o n t r a d i c t s  i t s e l f  by n o t  a l l o w i n g  t h e  i n d i v i d u a l  

t o  choose his* *wn be1 i e f s  f rom t h e  "confused and qon t rad i  c t o r y  bel i e f s  

which every  normal i n d i v i a a l  =qui res by v i r t u e  o f  h i s  mmbwsk.i-p +R the 

s o c i a l  o r d e r "  ( p .  20) .  

And i n  an A p r i l ,  1936 i ssue  o f  t h i s  j o u r n a l  Car le ton  Washburne advocates 

i 



- 

a curriculum tha t  teaches "social thinking" throu.gh a study of the  social  
1 

sciences and discussion of controversial  issues,  without reaching concl usions. - 

f 
except where ac t ions  may be taken such as i n  school a f f a i r s  and through 

vigorous social progpams in the schools. He did not dismiss social  . 

reconstruction as  an ultimate goal fo r  education, b u t  only t ha t  children should 

not be rushed in to  ea r ly  decisions before they a re  ready t o  a c t .  t 3 , - . 
, Wrfters for  Social Frontiers .  a1 though they disagreed upon the 

methods, ends and the  timing, did agree tha t  "social problems were 4 

e s sen i i a l l y  educational prdb?erni" (Ed~on ,  1978,). 68) .  

Cremin (1964) maintains t ha t  Social Frontiers had l i t t l e  impact on the 

educational p rac t i t ioner .  I t  i s  not c l e a r  how much t h i s  "pedagogic party" of 

Columbia College affected the thinking of professors of education i n  other d 

f a cu l t i e s  of education in the United S ta tes ,  b u t  i twas  the graduates 

of these graduate schools of education who became the  curricul  um "experts" 

and who wrote the  social s tudies  cu r r i cu lm  programs and b i d e s  fo r  the 

s t a t e s  d' provinces in North America. If  one moved in educational c i r c l e s  
P 

in Canadian o r  American un ivers i t i e s  in the 1930's one 'was l i k e l y  t o  think 

of education as progressive, and the most progressive curricul  um was 

the social s tudies .  i 
In Canada during. t h i s  time social  s tudies was seem By mgny Canadian, 

3. 
;R- 

schoolmen as "an instrument fo r  the creation of a viable democratic 

society" (Mann, 1978, p .  119). I t  was i n  what was once cal led  the  " in te r  

war period" t ha t  the ocia l  tudies  f i r s t  appeared i n  the Canadian school 

currigul urn This change was not universal o r  coordinated, b u t  i t  did 

r e f l e c t  a  general comonal i t y  of view regarding the purpose and ends of 



1 
educat ion.  

A 1946 B u l l e t i n ,  Program o f  Stud ies o f  t he  Saskatchewan Depar tpent  
* .  

o f  Educat ion,  notes' t h a t -  be fo re  t he  f i r s t  w o r l d  war " i n s t r u c t i o n  i n  . C 

. r  
b 

Canadian c i v i c s  and t h e  p r i n c i p l e s  of B r i t i s h  i n s t i t u t i o n s  was a l l  t h a t  , 

appeared necessary f o r  t he  purposes o f  Canadian iz ing new immigrants  f rom 

Europe " ( B u l l e t i n  # I ,  p .  60 ) .  I t  took  t h e  depresssion. t o  conv ince I 

- . \  
Canadian educators Aha t  t he  o l d  h i s t o r y ,  bextbook-domi na ted  c u r r i  c u l  un \acke$ 

r e 1  evance and v i t a l  i t y  and ath'erefore a new c u r r i  c u l  um designed a1 ong - &v 

t h e  l i n e s  ~f t h e  new American c u r r i c u l u m  should*become t h e  s o c i a l  s t u d i e s  
' 

(Saskatchewan, [ B u l l e t i n  #l], 1946). 

Flann (1978) r e p o r t s  on a'n a r t i c l e  t h a t  appeared i n  t h e  June, 1934 i s sue  o f  

ThesB.C. Teacher. W r i t t e n  by Hugh Morr ison,  who l a t e r  became a member 
\ 

o f  t h e  s e n i o r  h i g h  school  c u r r i c u l u m  r e v i s i o n  committee i n  B r i t i s h  

Columbia, the  a r t i c l e  echoed Dewey i n  advocat ing s o c i a l  s t u d i e s  as " t h e  

Core o f  ou r  f u t u r e  secondary school  e d u c i t i o n "  (p.  1 2 0 .  

I n  1934, Duncan McArthur,  Deputy M i n i s t e r  o f  Educat ion i n  On ta r i o .  

wro te  an a r t i c l e  f o r  The School, and a y e a r  l a t e r  t h e  a r t i c l e  was 

r e p r i n t e d  i n  The Canadian School Jou rna l .  He s t r essed  t h e  impor tance o f  good 

c i t i z e n s h i p  and o b l i g a t i o n  t o  t h e  community: t h e  community o f  t h e  

school, t h e  neighbourhood; and, 1.ater t h e  l a r g e r  community o f  t h e  s t a t e .  

McArthur saw t h e  school  as t h e  p l ace  i n  which s o c i e t y  was t o  be i n t e r p r e t e d  

f o r  t h e  s tuden ts  so t h a t  good c i t i z e n s h i p  would be assured (Mann, 1978).  

L i t t l e  o f  s o c i a l  r e c o n s t r u c t i o n  i s  found i n  t h e  s o c i a l  s t u d i e s  guides 

of t h e  t ime.  Behind t h e  r h e t o r i c  o f p r o g r e s s i v i s m  t h e  message i s  c l e a r .  
4 

I n  ~ r i  t i s h  Columbia t h e  proqram of s o c i a l  s t u d i e s  was t o  be d i f f e r e n t i a t e d  



' t -'L 
I 

" t o  u t i l i z e  yariou; p u p i l  i t i t e r e s t s  as we17 as a b i l i t i e s "  ( B r i t i s h  Columbia - * 

' [ B u l l e t i n  # I ) ,  1936, p. 174).  Teachers a re  t o l d  . t h a t  t h e  new s o c i a l  s t u d i e s  .- 

c o n s t i t u t e s  an " i nnova t i on "  and t h a t  i n ' t h e  p a s t  t o o  much a t t e n t i o n  has 
P 0 

been p laced on . the l e a r n i n g  o f ,  " f a c t s "  and "content"  ( B r i t i s h  Columbia- 

Fur ther ,  teachers a r e  i n s t r u c t e d  t h a t :  . [ ~ u l l ' e t i n  # 2 ] ,  1936, p. 2 ) .  

Unders t and i  ngs 

desirabFe w'a-ys 
> .  

- - sought & f t e r . .  

and such s o c i a l  behaviours  7 n 

a r e  t he  outeomes most t o  be 
. '.. 

. . t he  'pupi 1  comes g r a d u a l l y  t o  
3 .  

e r e a l i z e  the  existe'nde of -a s o c i a l  system based on 
s 

coopera t i ve  e f f o r t  and interdependence: He leans t o  
1 ,r% ' 

a d j u s t  h i m s e l f  t o  t h i s  system ahd t o  t a k e  Ki< klrace >. 

i n  i t  ( B r i t i s h  ~ o l u r n b i a  [ B u l l e t i n  #2], 4936, p.' 7 ) .  

The 30th Annual Report  o f  t h e . ~ e ~ a r t m e n t  o f  Educat ion, pr;vince of 

, A1 be r ta ,  1935, notes t h a t  " teachers ' dethods, on the  whole ,. a r e  t o o  

f o rma l i zed  t o  secure, the  s o c i a l i z i n g  e f fec ts .  which should r e s u l t  f roni ' the 
, C  - 

s tudy o f  these sub jec t s "  (p .  60) .  ' And the' 1936 Program o f  Study f o r  t he  

In te rmed ia te  School f o r  t h a t  p rov ince  c la ims  t h a t :  

I n t e r e s t  i s  t he  dynamic mo t i va ro r  o f  a l l  t h a t  

These courses should be t?eated so t h a t  

t h e  s tudents .  The mere a c q u i s i t i o n  

i s  n o t  educat ion.  Mental growth 
Y 

i s  e s s e n t i a l  . .. :Thus the  Soc ia l  Stud ies should c o n t r i b u t e  

t o  t h e  p roduc t i on  o f  t he  d e s i r a b l e  qua1 i t i e s  o f  

cha rac te r  and conduct found i n  t he  good c i t i z e n  (p.  28). 

La te r ,  i n  t he  same document, teachers a r e  caut ioned t h a t  t he  teach ing  
. . 4 



of a  h i s t o r y  of p a r l j m e n t a r y  government should  ~ o t  use " h i s t o r y "  t o  
. . < ,  

6 
-conceal  f he  "hereness" and "nowness" o f  t h e  i n s t i t u t i o n  (p.  58).  
$ ,  

a .The Elementary School C u r r i  c u l  urn f o r  t h e  Provi,nce o f  ' ~ a ~ k a t c h e w a n ,  

1941 notes t h a t  t hea  s o c i a l  s t ud ies  i s '  t h e  f i e l d  ' % 

'. 
f o r m e r l y  s t ud ied  as h i s t o r y ,  geography, and c i t i z e n s h i p  

. . . . a r l  t h e  a c t i v i t i e s  i n  t h e  school have as t h e i r  " j -  

,i 
r ime o b j e c t i v e s  t h e  development o f  i n t e l  1  l"gen,t, a c t i v e  L . - 

c i t i z e n s . .  . . i n  t h e  acti;i t i e s  i n v o l v e d  i n  th'e t each i  ng 
2 

o f  s o c i a l  s t u d i e s  i h e  fou r  democrat ic o b j e c t j u e s  : 
- 

se l f - rea , l  i z a t i o n ,  human re?s t ionsh ips ,  economic d i f fe rences ,  

and c i v i c  r e s p o n s i b i l i t y  a re  c o n s t a n t l y  t o  t h e  * , 

f o r e f r o n t  , . ( p .  163).  

F i v e  years  l a t e r ,  t h e  Programme o f  S tud ies  f o r  t h e  High School, 

Department o f  Educat ion,  Prov ince o f  Saskatchewan, acknowledges t h a t  t h e  

s o c i a l  s tud ies  has come t o  mean t h e  s o c i a l  sciences r a t h e r  than  s imp ly  t h e  
I 

s u b j e c t s , o f  h i s t o r y  and geoagraphy. Th is  p u b l i c a t i o n  notes t h a t  i t  was 

soc i  a1 u n r e s t  and change d u r i n g  t h e  -depress ion t h a t  convinced educators  i n  

Canadian schools  t h a t  
i 

- .. 
i f  democracy was t o  l i v e ,  t h e  schools would have t o  h e l p  

, . 
i n  r escu ing  t h e  adolescent  p o p ~ l ~ t i o n  from t h e  w h i r l p o o l  

o f  personal  and soc i  a1 i n s e c u r i t y  . . . . today_an - -.. e f f e c t i  v$ 
:* 

school  program o f  s o c i a l  s tud ies ,  no m a t t e r  what 
y .  

t r a d i t i o n a l  va lues i t  may che r i sh ,  must t ake  account of 

human r e l a t i o n s  i n  s o c i a l  groups, and p rov i de  a  f u n c t i o n a l  

educa t ion  f o r  s o c i a l  l i v i n g  i n  t h i s  new u r a n i c  age (1946, p  60) .  



I .  

 tin 1962 t he  Sa skatchewan s o c i a l  s t u d i e s  c u r r i c u l u m  was aga in  r e v i s e d  

'and  t h e  seperate  d i s c i p l i n e s  a re  now t o  be i n t e g r a t e d  w i t h  h i s t o r y :aRd  - 
s o c i a l  s t u d i e s  i s  expected 

t o  p rov i de  a group of Canadian young people  w i t h  an under- , 

C 

s tand ing  o f  t h e  development of a c i v i l i z a t i o n  o f  which 
j .  

they  a r e  a p a r t  and some i@ress.ion of o theb c a t u r e s  b o t h  ,. 
* '  

L 
' contemporary and pas t .  For t h i s  reason t h e  courses have been C . 

organ1 zed around c i  v i  1 i z a t i  ons which devel  aped i n  B r i  t a i  n and 

Western Europe and which has spread t o  t h i s  c o n t i n e n t  (p .5 ) .  
' '. 

  ow ever, even tho&jh t he  sociabl studie<appears t o  have been r e v i s e d  

back t o  a model-?of which . t he  1946 s o c i a l  stukes c u r r i c u l u m  was so 

c r i t i c a l  , t $ e  c e n t r a l  purpose of . t h e  soc i  a1 s tud ies8$n2 ins  t h e  % 

-, - y$& 

development of " informed i n v i d u a l s  and i d e a l s  which a re  cher i shed  i n  a 

-- 
democrat ic"  s o c i e t y "  (1962, p. 6) ,  

The l a t e  1960's was t h e  t ime  o f  t h e  "new" o c i a l  . t ud i es  and by  t h e  

e r l y  1970 's  Canadian and American s o c i a l  s t u d i e s ,  w h i l e  o f t en  r e t a i n i n g  d 
t he  s t r u c t u r e  of t he  19601s,  a re  now based on concepts from t h e  s o c i a l  

" sc iences.  'The 1972 program o f  s t u d i e s  i n  Saskatchewan exp la i ns  

t h a t  
I 

Th is  program has been s t r u c t u r e d  around a se l ec ted  - 

l i s t  of bas i c  concepts and g e n e r a l i z a t i o n s  f rom 

h i s t o r y  and t he  s o c i a l  sc iences.  Th is  deT is ion  was based on 

t he  premise t h a t  i t  i s  more impo r tan t  t o  develop 

s i g n i f i c a n t  ideas than t o  cover  s p e c i f i c  con ten t  

(p .  xi). 



From these examples se lec ted  from the  s o c i a l  s t ud ies  c u r r i c u l u m  . 

guides o f  t h e  t h r e e  most we7tern p rov inces  i n  Canada2-from 1936 t o  1972 

. , 
i t  i s  c l e a r  t h a t  t h e  focus o f  t h e  s o c i a l  s t u d i e s  i s  t h e  p r t d u c t i o n  o f  

w . P 

t he  "good c i t i z e n " ,  t h e  " i n t e l l i g e n t  c i t i z e n " ,  t h e  " in fo rmed,c i t i zen" :  ) .  

, 1 . .  

the  " f u n c t i o n a l  c i t i z e n " ,  and so 6. The con ten t  and t h e  methods o f  t h e  . 
7 .  

\ 
c u r r i c u l  urn, however, i s  l e s s  p r e c i s e .  f rom decade t o  decade. One w'conders 

I 

a t  t he  r e a c t i o n  o f  teachers  t o  t h e  admonishments t h a t  t h e i r  methods o f  
. > 

t each ing  were'"too formal  ", h i s t o r y  should  n o t  conceal "hereness" and 
f 

"nowness", o r  " i t  i s  more impo r tan t  t o  develop s i g n i f i c a n t  

cover  s p e c i f i c  co,ntentU. 

The "newt' s o c i a l  s t u d i e s ,  w i t h  i t s  conceptual  approach 
I 

r ece i ved  favourab ly  - by  a1 1  educators .   an^ dec la red  t h a t  
. .  

ideas than t o  

was no t  

i t  was t o o  

academic and t oo  f a r  removed f rom f u n c t i o n a l  c i  t i  zenship t r a i  n i  ng . 
These c r i t i c s  suggest t h a t  t h e r e  i s  no th i ng  new j n  th'e d i s c i p l i n s  based 

approach. They argue that') t h e  "new" s o c i a l  studQs i s  s imp ly  a  rework ing  
D . . 

of t h e s e p a r a t e  d i s c i p l i n e s  as a  soyrce of knowledge and t h e  road t o  
\ 

gqod *=enship as advocated by t h e  1916 cornrni t t e e  on t h e  t h e  s o c i a l  s  tudi&. 
-- + ' ? I  

con fus ion  over  t h e  na tu re  and purpose o f  t h e  s o c i a l  

s t u d i e s  and what a re  i t s  l e g i t i m a t e  sources of con ten t  

has p e r s i s t e d  t o  . t h i s  day. . . the  "new&' soc i  a1 s t u d i e s  

has been concerned p r i m a r i l y  w i t h  t h e  upda t ing  and 
9 

and 
I 

improv ing  t h e  teach ing  of t h e  t heo r i es ,  - .  
r . i  

genera l  i z t i o n s  o f  thee separate  academic d i s c i p l i n e s  
'i 

.... a lmost  none o f  these funded p r o j e c t s  have been 
* 

concerned w i t h  improv i  ng t h e  comprehensi ve soc i  a1 
..a 

+, educa t ion  ofi t h e  c i t i z e n  (Kansas, 1978, p.  1 ) .  1 



. , 

. -. This.  argument f i n d s  t h e  s o c i a l  sc ience d i s c i p l i n e s  inadequate f o r  

t r a i n i n g  c h i l d r e n  to1  become r e i P o n s i b l e  c i t i z e n s .  ~h a1 t e r n a t i v e ,  *, 

v a r i a t i o n s  of which a re  found . in  a  number of 9i t e d  S ta tes  .and some 

Canadian s o c i a l  s t u d i e s  c u r r i c u l a ,  i s  t h e  o r g a n i z a t i o n  o f  t he  s o c i a l  
j .  - 

1 

. s t u d i e s  around a  ser i 'es .s f  " r e l e v a n t " . o r  "p rob lemat i c "  themes. The bas i s  

f o r  s tudy ing  these  t o p i c s  i s -  a  range of l e a r n j n g  outcomes expressed i n  
1 

terms such as "The s tuden t  w i l l  have knowledge about ..." o r  "The s tuden t  
* >E 

w i  11 have an awarness of . .  . " (Kansas, 1978, p. 11 ) . Accompanying 
3 

ob ject ives,  expressed i n  behav ioura l  terms, p rov i de  t h e  means f o r  e v a l u a t i n g  . 
the  s t u d e n t ' s  achievement o f  t h e  above. It i s  argued t h a t  t h i s  'model 

p rov ides  a  m o w  " r e a l i s t i c "  and " f u n c t i o n a l  " program o f  c i t i z e n s h i p  

educa t ion  because i t  i t s  focus on t he  u t i l i z a t i o n  o f  knowledge 
, I 

from whate&r source i n  reso1vin.g personal  problems and c i v i c  i ssues  t h a t  
$ 

confron.t, c i t i z e n s "  (Kansas, 1978, p. 3 ) .  

, The d i s a t i s f a c t i o n  w i t h  t h e  "new" o r  "academic" s o c i a l  s t u d i e s  i s  

& 
a t t r i b u t e d - t o  a  f ea f  of pa ren ts  and c i t i z e n  groups t h a t  t h e  s o c i a l  

. '1 
s t u d i e s  c u r r i c u l u m  wps f a i  1  i n g  i n  i t s  goal  o f  c i t i z e n s h i p  educa t ion .  For 

9 * 4 

example when t heBvo t i ng  age i n  t h e  Un i t ed  S ta tes  was lowered t o  e igh teen  . 

. years-of -age young people s imp ly  d i d  n o t  bo the r  t o  vo te .  Th is  l a c k  

of c i t i z e n s h i p  p a r t i c i p a t i o n  was a t t r i b u t a  t o  inadequate c i t i z e n s h i p  
C a 

i n s t r u c t i o n  i n  t h e  schools  ( ~ o n n e c t i c u t ,  1981). The r e s u l t  'has been 

"growing i nferes t and suppor t .  . . t o  r e i n f o r c e  t he  p resen t  t h r u s t  towards 
' 

educa t ion  f o r  r espons ib l e  and e f f e c i t v e  c i t i z e n s h i p "  i n  what has been 

descr ibed  as " t b i  s  new h i  c k o r y - s t i c k  back7to-bas i  cs "  (Connect i  cu t ,  



I 
Th is  Db'rief h i s t o r y  o f  t h e  s o c i a l  s t d d i e s  i l l u s t i a t e s  tht under t he  

. . 
t 

f 

aeg is  o f  c i t i z e n s h i p  educa t ion  the- s o c i a l  s tud% curr i~culum'has n o t  

o n l y  been b a t t e r e d  about by  t h e  t i d e s  07 p u b l i c  o p i n i o n  and s o c i a l  . 
L t 

change, b u t  that ;  i n t e r n a l l y ,  .it seems t o  have i nco rpo ra ted  a1 1  i t s  
# 

changes and approaches 30 t h a t  a l i  o f  these elemerits m igh t  appear a s  ' 

p a r t s  o f  a  s i n g l e  .s ta te1 o r  p r o v i n c i a l  ,L K-12, s o c i a l  s t u d i e s  . cu r r i cu l um.  - 

This- c u r r i  c u l  um migh t  beg in  yi tTh t h e  Deweyan expanding h o r i  zons c u r r i  c u l  um 
-.? 

i n  t h e  p r imary  grades, cha ige t o  f a c t u a l  h i s t o r y  .and geography o r  -some 

i n t e r d i s c i p l i n a r y ,  concept based s t u d i e s  i n  t he  s e n i o r  e lementary  and 6 
P 

- j u n i o r  h i g h  years,  w h i l e  i n  t h e  s e n i o r  h i g h  school  t he  program m igh t  t ake  

t h e  form o f  separate ,  u n r e l a t e d  , d i s c i p l i n e  de r i ved  courses, a long  w i t h  

e l e c t i v e s  such as "problem" and "g l oba l  " i n t e r d i s c i p l i n a r y  and mu1 ti- 

d i s c i p l i n a r y  t o p i  cs .  

The most r ecen t  s o c i a l  s t u d i e s  c u r r i c u l a  f o l l o w s  a  " s t r ands "  o r  
b 

"themes" approach t o  o r g a n i z a t i o n  o f  t he  program. These programs s e l e c t  

t he  con ten t  f o r  t h e  c u r r i c u l u m  t o  i l l u s t r a t e  concepts and t o  develop 
- - s  

the" themes. Most o f t e n  the, course o b j e c t i  ves f o r  these programs B 

a r e  s p e c i f i c  " l e a r n i n g  ohtcomes". The e v a l u a t i o n  f o r  course e f f i c i e n c y  

a re  behaviours o r  demonstrat ions o f  "knowing". 

,Along w i t h  t he  shotgun approach t o  con ten t  and s t r u c t u r e  t h e  s o c i a l  

s t u d i e s  has s t e a d i l y  inc reased  t h e '  range o f  i t s  s u b s i d i a r y  air& and goa ls .  

Added ' t o  t h e  e a r l y  goa ls  bf " f u n c t i o n a l "  l e a r n i n g  and " e f f i c i e n c y "  

have been goals  such as c r i t i c a l  t h i n k i n g ,  l e a r n i n g  how t o  l ea rn ,  

and so on, a i m g  an a lmost  endless l i s t .  - 

The sum 2f t he  above has produced a  component o f  t h e  p u b l i c  



school cu&iculum i n  Nor th  America t h a t  has been descr ibed as "con ten t lous"  

and " i l l i d e f i n e d "  (Bar th  and Sherrnis, 1980, p .  9 ) ,  " i r r e l e v a n t "  and 

"unpopular"  (Nor th  Dakota, [no date] ,  p .  i j  o r  as ode au thor  concluded 

. '. a f t e r  rev iew ing  a new Canadian s o c i a l  s t ud ies  cur r i cu lum,  "something 
3 

a k i  n t o  c raz iness"  (Egan, 1982 ,' p .  60).  
* 



The Purposes of the-Study -. 

The pqrgoses of t h i s  s tudy  were t o  determine a)  t h e  n a t u r e  of t h e  

r e l a t i o n s h i p  between t he  s t a t e d  purposes and c la ims  3f s o c i a l  s t u d i e s  
Z 

as a  d i s#c i p l  i n e  and t h e  ;ontent, s t r u c t u r e ,  -and p r a c t i c e s  o f  school  

programs i n  s o c i a l  sLudies i n  Canada and t h e  Un i t ed  S ta tes ;  b )  t he  r a t i o n a l e  

f o r  t he  con ten t  and scope of cu r r i cu1um~-~ rog rams  i n  schools  j and c )  
2 

whether s g c i a l  s t u d i e s  c u r r i c u l a  can c l a i m  t o  be an i d e n t i f i a b l e  'and 

d i s t i n c t  f i e l d  bf s tudy .  

Soci a1 s t u d i e s  bears a  h i  s t o r y  o f  d i s c o n t e n t  and con t rove rsy  o r i g i n a t i n g  

bo th  from w i t h i n  and 'from o u t s i d e  he f i e l d .  Soc ia l  s t u d i e s  ..ha\ been *-C, 
descr ibed  as t he  most unpopul-ar and l e a s t  r e l e v a n t  s u b j e c t  f n  t h e  e n t i r e  

p u b l i c  schdol' c u r r i c u l u m  (No r th  Dakota, [no da te ] )  and a t  t h e  same t ime  

has, been advocated as t h e  o n l y  c u r r i  c u l  un t h a t  p rov ides  " s t r u c t u r e d  

school  o r  'communi t y  focus for t h e  p r e p a r a t i o n  o f  c i t i z e n s "  (Oklahoma 

1981, 6. d i i ) .  Recent rev iews o f  some new Canadian soc ia l '  
b 

s t u d i e s  programs have, c l a s s i f i e d  these c u r r i  cu l a  as p r e p a r a t i o n  o n l y  
# 

f o r  "pass ive c i t i zensh . i pH  (Major ,  1982, p.  30; Massey, 1982, p. 118) .  
L 

A survey of Canadian s o c i a l  s t u d i e s / i o c i a l  sc ience  programs was I 

corq$led by t h e  Cur r i cu lum Development Branch of t he  Department of 

Educat ion,  P rov ince  o f  Nova S c o t i a  i n  1978, and a l though  t h e  surve; notes 

. . t rends  and c o m o n a l i t i e s ,  i t  does n o t  examine any o f  t h e  fundamental 

assumptions a!d c la ims, o f  t h e  v a i i o u s  p r o v i n c i a l  programs. ?he most ', . 
r e c e n t  g u i d l i n e s  pub1 i shed  by t he  ~ a t i ' o n a l  Counci 1  f o r  t h e  Soc ia l  S tud ies  

o f  t h e  Un i t ed  S ta tes  i n  1979, w h i l e , c r i t i c a l  o f  p a s t  p r a c t i c e s  i n  s o c i a l  



- s t ud i es  tea;hing,d,advocates a  f i e l d  whose con ten t  p rea  k so broad t h a t  ' I 

i t  m igh t  encompass any th ing  vaguely r e l a t e d  t o  man i n  s o c i e t y .  
C .a/ 

b / " .  
To acompl i s h  t h e  purposes o f  * t h i s  s tudy,  two types o f  documentat ion 

were reviewed: f i r s t  ,' the  c u r r e n t  1  i t e r a t u r e  about s o c i a l  s t ud ies  
\ , 

c u r r i  cula, and second, t h e  c u r r e n t  c u r r i  cu l  urn gu i  des of Departments o f  

Educat ion i n ' a l l  t h e  Canadian p r o v i  nces , t h e  Northwest T e r r i t o r i e s  , 

and n i i re teen o f  t h e  U n i t e d  S ta tes  of America. .,These two sec t i ons . ye re  
/' * 

the? brought  t o g e t h e r  w i t h  t h e  c u r r e n t  1  i t e r a t u r e  p r o v i d i n g  a  c r i  t i c d l  

focus f o r  examining t h e  c la ims  and programs o f  t h e  c u r r e n t  'gu ides.  

The c u r r i c u l u m  m a t e r i a l s  o f  bo th  c o u n t r i e s  were chosen s i n c e  modern 

soc, ia l  s t u d i e s  i s  a  c u r r i  c u l  urn whose o r i g i n  i s  g e n e r a l l y  acknowledged 

t o  have o r i g i n a t e d  w i t h  t h e  S c u r r j c u l  urn recommendations o f  t h e  1916 
I 

meetings o f  t h e  Na t i ona l  Educat ion 'Assoc i  d t i  on Committee on t h e  Soci a1 
dJ % I 

Studies,  o f .  t he  ~ n i  t e d  S ta tes  o f  America. Modern s o c i  a1 s  t u d i  es c o u W e  1 . 
c l a s s i f i e d  as, e s s e n t i 8 l  ly: an "American" c u r r i  culum t h a t  has found 

i t s  way i n t o  Canadianschools th rough  a  number o f  channels:  graduates 

of Arneri can f a c u l t i e s  o f  educat ion;  American books and journal; o f  L 

educat ion,  and gross c u r r i  c u l  urn borrowing . MOS t s t r u c t u r a l  t r e n d s  and 

changes i n  t he  Canadian soc i  a1 s t u d i e s  c u r r i  culum- f i  nd t h e i  r begi  n n i  ngs 

i n  c u r r i c u l u m  t rends  and changes o r i g i n a t i n g  i n  t h e  lJni t e d  S ta tes .  

I t i s  hoped t h a t  t h i s  s tudy  wi  11 p rov i de  n o t  o n l y  some c l a ~ i f i c a t i o n  ' 

on t h e  natuye%nd t h e  purposes o f  t h e  s o c i a l  s t ud ies  c u r r i c u l u m  i n  t h e  

p u b l i c  schools  o f  North.America,  b u t  w i l l  p r 0v i de .a  bas i s  f o r  v iew ing  t h e  
? 

genera l  purposes o f  p u b l i c  'school educa t ion  today w i t h  i t s  focus on 

, t he  f u t u r e  , i t s  p a s t  d i c t a t e d  a c t i v i t i e s ,  and i t s  c la ims  t o  be a1 1  t h i n g s  

w a l i  people .  



CHAPTER I 1  . 

This chapter consists of a review of the most recent l i t e ra tu re  

jn the - f ie ld  of social studies,  education. _The 1 i terature  reviiew i s  
& 

\ 
made u p  ofx fBw ~ e p a r a t e ,  yet  interrelated headinbs. - 

The f i r s t  heading, "The Status of Social ~ t u a i ' e ~ " ,  i l  lustraies  that  

the f i e ld  of -+social studies finds 1 i  t t l e  agfe&nent among e d u c a q  regarding 
, " < \ 

' i t s  ends, purpose and s ta tus ,  even a f t e r  more than half a century as 
+ .P .., 

suppos@dly unified subject area cgl led soci a1 studies. ~ 

7 '  

The secon,d,heading , "Penetrating the Hi story oT-4h-e Social Studies", 
- 

points o u t  that  the hfStory of the f i e ld  appears murky an'd inpenetrable. 

A casual reading 'of most accounts of the develspment of the social studies 
Y 

would have us be1 ieve that  the curriculum moved s teadi ly,  i f  chaotically, 
2 

onwird through the decades, along a -clear cause and effect  chronology. 

More than one authpr, however, suggects that  rhetoric and discburse clouds 
1 - - 

the reBl i  ty and th*acti ce, even to  'the present. ? 
i 

The third heading, "Tracing the Dominant Trends", ident i f ies  three 
ul 

major t radi t ions,  a1 1 of which f f l i t h e i r  roots in the history and?he 

p reh i s to ry  of the social studies.  However, there i s  disagreement among 

writers regarhing the dominance of any one orientation. And a t  l e a s t  _ 
. , 

one author suggests that  the only continuity in the f i e ld  has-been pvovi 

by comeri cal materi a1 s  that  suppart traditional teacher-centred practice 



t 
and authority knowledge. The overview that  emerges from th i s  section 

i s  that of a f i e ld  of study, the content and subject matter of which seems 

to be chosen and arranged over a scope and sequence without an ardequate 

that  of tradition. There appears to  be no c lear  and 

relationships among the elements of the programs over . . d- 

the raige of grades from kindergarten to  grade twelve. . .  
'=. 

The final heading o f  t h i s  chapter, - "The Advocacy Positions," - -  

C 

describes the advocacy stances of the writers in the f i e ld .  Their 

positions range from advocacy tha t  hi story should form the core of social 

studies education to the position that  history and geography should be 

scrapped because they are irrelevant to  cit izens once they have completed. 

the i r  formal schooling. These stands obviously ref lect  the wri ters '  views 

on the puposes of schooling and thrusts the debate on the social studies 

curriculum into the more central question: What i s  i t  that  society wants 

from i t s  schools? . 

The Status of Social Studies b 

Through the la te  1920's and the 1930's scholars and schoolmen viewed 

social studies as the most important part of the curriculhn of the elementary 

' 

and secondary schools of North America: For John Dewey, social  studies 

was the curriculum "to which a l l  other studies tied" (1938/1963, p.74.); 

social studies and i t s  place in the public hotly debated monthly 
\ 

In the short-lived, b u t  l ively 1930's journal Social Frontiers; and Hugh 

Morrison, a member of the senior high school revision cornittee in British 

Columbia, echoed Dewey in advocating social  studies as the "core of our 



f u t u r e  secondary school  educa t ion"  (Manr-i, 1978, p.21). 

S ix ty -seven  yea rs  ar f ter  t h e  term began t o  be used t o  des igna te  a  
a 

p a r t i c u l a r  area o f  t h e  Nor th  American p u b l i c  school  cu r r i cu l um Egan (1980) 

and Schneider (1980) r e p o r t  t h a t  surveys show t h a t  s o c i a l  s t u d i e s  programs, 

" e s p e c i a l l y  a t  the  e lementary  school  l e v e l "  '(Schneider, p. 16)  a r e  unpopular 

w i t h  b o t h  p u p i l s  and teachers  and unsupported by a d m i n i s t r a t o r s .  I t  i s  

p o i n t e d  o u t  by Schneider t h a t  more than any o t h e r  suB jec t  area s o c i a l  s tud ies  

has been a t  t h e  c e n t r e  o f  a cont inuous debate over  i t s  f unc t i on  and purpose 
7 

w i t h i n  t he  p u b l i c  school  program. Th i s  view i s  repea ted  by B a r t h  and 
a - 

_ Shermis (1980) who c l a i m  t h a t  " s i nce  t h e  1900 's  when one cou ld  t a l k  

about  something c a l l e d  ' s o c i a l  s t u d i e s '  i t  has exper ienced p ressure  and 

a t t a c k  f r om  w i t h o u t  and d i s c o n t e n t  from w i t h i n "  (p.1).  They descr ibe  

s o c i a l  s tud ies  as t h e  c u r r t m l u m  area t h a t  has been t h e  "most c o n f l i c t u a l "  

and " u n s a t i s f y i n g "  ( p .3 ) :  P 

Me l i nge r  (1981 ) asks, "Who would r e a l  1y care i f  s o c i a l  s t u d i e s  d i e d  and 

and disappeared from t h e  c u r r i c u l  um"(p. Z M ) ?  He views s o c i a l  s t ud ies  as 

"goa l  r i c h "  and " con ten t  poor" .  L i k e  Egan (1980) he c1a7irns t h a t  s o c i a l  . 

s t ud ies  has n o t  been successful  i n  e s t a b l i s h i n g  i t s e l f  as a  seperate  and 

new academtc f i e l  d. 

t o n d e r  61979, 1981) w r i t e s  t h a t  s ~ c i a l  s t ud ies  i s  l a r g e l y  a  d i v e r s e  

c o l l e c t i o n  o f  "bounded" and "un re l a ted "  t o p i c s  and courses (1  981 , P-210) .  

T h i s  d i v e r s i t y ,  he concludes,' p reven ts  s o c i a l  s t ud ies  from deve lop ing  

b b t h  " i n t e r n a l  i n t e g r i  t j" and " a r t i c u l a t i o n "  w i t h i n  t he  o v e r a l l  pub1 i c  

school  c u r r i  c u l  urn (1979, p .  51 6).  By a r t i  c u l  a t i  on he means t h a t  soc ia l .  s tud ies 

has become-& c a t c h a l l  f o r  courses rang ing  from consumer educa t ion  and 



, 

f a m i l y  p l ann ing  t o  h i s t o r y  and geography. I n  agreement w i t h  t h e  views o f  

Egan and Schneider r ega rd i ng  a d m i n i s t r a t i v e  suppor t ,  Ponder (1979) r e p o r t s  
4 

t h a t  s o c i a l  s t u d i e s  as a  c u r r i c u l u m  area r a r e l y  has i t s  own d i s t r i c t  

coo rd i na to r ,  a n d ' i s  an e a r l y  v i c t i m  o f  budget cu t s .  ~ o m m e n t l n ~  on a 1977 

survey,  Ponder notes t h a t  s o c i a l  s t ud ies  i s  s imp ly  no t  viewed s e r i o u s l y  
% 

as a  s u b j e c t  by e l  ementary school teachers  and i t  o f t e n  serves o n l y  as 

an o p p o r t u n i t y  t o  teach  language a r t s  s k i l l s .  
. v 

- k 

Bar th  and Shermis (1  980) d iscovered  t h a t  t h e r e  i s  1  i t t l e  "shared meaning" 
+ 

o r  "common consensus" (p.  2 )  as t o  what should comprise s o c i a l  , 

s t u d i e s  educat ion,  and Hass (1 979) descr ibes t he  f i e l d  as " f l v u n d e r i n g  i n  

a  morass o f  competing c la ims  and t h e  anarchaic  p r o l i f e r a t i o n  o f  courses 

and t o p i c s "  (p .  147) .  

Ponder (1 981 ) and M o r r i  s s e t t  (1 979) agree t h a t  soc i a l  s t u d i e s  remains 

undef ined i n  o b j e c t i v e s ,  methods, ends, and i d e n t i t y .  Schneider (1 980) 

s t a t e s  t h a t  an 1970 r e p o r t  o f  t h e  Na t iona l  Counci l  f o r  t h e  Soc ia l  S tud ies  

o f ,  t h e  Un i t ed  S ta tes  o f  America concludes t h a t  a  " t o p  p r i o r i t y "  o f  t h e  

f i e l d  was t o  determine what goals  i t  should address and t h a t  "a decade 

l a t e r ,  t h i s  t a s k  o f  goal s e t t i n g  remains t h e  c e n t r a l  i s s u e  o f  t h e  f i e l d "  

(P .  1 2 ) .  

Morosley, Mehl inger  (1981) suggests t h a t ,  "Perhaps s o c i a l  s t u d i e s  i s  

even dead and we have been t o o  busy t o  n o t i c e  o r  even u n w i l l i n g  t o  admi t  

i t "  (p.  244).  



Penetrating the History of Social Studies 

A 1  though most practitioners and scholars acknowledge, almbst r i t ua l ly ,  

that the social studies dates from 1916, the f ie ld did n o t  spring into being, 

whole and perfect, as i f  from the forehead of some Zeus-like scholar. 

Public school education had  a well established tradition of instruction in 

history,  geography, and government. 1 

Barth and Shermis (1980) point out that the early,  pre 20th century 

curriculum served "essentially two goals". The primary goal was basic 

l i teracy:  "Children learned how t o  read, to  know the rules,  f ac t s ,  t radi t ions,  

and customs considered important so they could earn a  l iving, perform 

elementary civic responsi bi 1 i  t i e s ,  e tc"  ( p .  5 ) .  The second goal , the J authors point out,  was " t o  indoctrinate". This meant the immersion of the 
. . 

pupil in "mainstream values", and to pass on the bsl ilef that  "'our way 
k 

of l i f e  and our values are immensely superior t o  a l l  others , t ruesuccess  

grows out of hard wor,k, self  deni a1 , t h r i f t  and prudence.. .an a1 1 oy of 

moral i s t i c  and nat ional is t ic  propositions" ('p. 5 ) .  

Morrissett (1981 ) bluntly labels this  process "social control " .-. 
and refers - t o  a popular book of 1901 called Social Control. The author 

of this  book saw society as "naturally in a  s t a t e  of disorder" and the 

individual as possessing a  "natural unwillingness to  be checked in the hot 

pusuits of his ends". And, of course, as Morrissett points out, "hence ' 

the need for  social control " ( p .  42)  . 
The above process was admirably suited to  mass education of children 

who were slated t o  become the workers in the burgeoning industrialism 
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3 

of the 19th century North America. Even today t h i s  na t i ona l i s t i c  or ienta t ion 

7 s  ~ v i d e n t  in the advocacy l i t e r a t u r e  of the f i e l d .  Jorolimek (1981) 

warns t ha t  Americans have become tob complacent about " t he i r  way of 

l i f e  and t he i r  freedom". He cautions t ha t  "indeed citizensh-ip education 

in t h i s  country should be more important than in most because we have 

more a t  s take  than do the people of many other nations" ( p .  18 ) .  

As noted in the preceeding chapter ,  social s tud ies  "more than 

any other area in the school curriculum" ref lec ted the rhetor ic  of 

the progressive education movement. "Eduction was n o t  merely preparation 

for  l i f e ;  i t  was l i f e "  (Jorolimek, 1981, p .  5 ) .  

Barth and Shermis (1980) argue t ha t  the social s tudies  came in to  

being out of "social complexity" and i t s  "attendent problems", and "the 

disappearance of t ha t  Dewey cal-led the community" ( p .  3 ) .  For Barth and 

Shermis, social s tud ies  was invented "as a means'of in tegra t ing the social 

sciences and the  humanities for  the  purposes of c i t i z ensh ip  education" 

( P .  3 ) .  

However, Davis (1 981 ) points ou t tha t  memory i n  the f i e l d  a t  la rge  

consis ts  "ai l y  of proposals for  pract ice ,  few descript ions of pract ice ,  a no account of , fa i lures ,  and anecdotes - the s t u f f  of t a l e s  to1 d by e lders"  

(p .  20). According to  Davis we are  led to '  believe t ha t  the f i e l d  moved from 

the "old" history and .geography within a "t idy chronology" from past t o  

present. Davis concludes t ha t  the ear ly  or ig ins  of social s tudies  "are 

not f u l l y  understood" and he speculates on the "gap" between the 1930's 

t b e  of reconsti-ttction a& actual pract ice :  

Any survey of t h i s  period yie lds  an impressive inventory 



of act ivi ty  in the social studies. Action, a code world 

of this  time, appears t o  dominate the major available 

sources. . . .Nevertheless, questions about school real i ty  

persis t .  How common in American social studies was student 

involvement in the community? Did the rhetori? of social 

reconstruction ref lect  the school routine ( p .  33)? 

But, regardless of the answers to these questions i t  i s  apparent that  

the thinking of that  period continues to have an impact on current social 

studies.  The 1979 National Council for the S ~ c i a l  Studies report stresses 

that  social studies education must encourage students in rational thinking, 

and problem solving directed t o  present and future action within society. 

After World War 11, there was a move towards a new "in(ernationa1 

perspective" in American social studies. However, as Davis points out, 

even though this  has become an accepted part of the f i e l d ' s  discourse there - -  
was opposition to such a broadening of the curriculum in "conservative" 

k areas of the United States,  in d i s t r i c t s  such as Pasedena andllouston. 

Social studies teachers in some d i s t r i c t s  -"discretely sidestepped" issues 

such as "racial and ethnic differences" and even the United Nations was 

considered a "closed ar&" (Jarolimek, 1981, p .  7 ) .  Ponder (1981) notes 

that  many assessments and surveys of the Social Studies of the 1950's. 

show that  there was " l i t t l e  change in students' behaviour, knowledg6 or 
. 

understanding" ( p .  205) . ,: -. 

Ponder (1981 ) argues that  the process of school i ng shoul d produce di rect 

measurable effects  on knowledge, behaviour and a t t i  tudes and that  when 
C 

"significant discrepancies" exists between results and expectations 

*% 
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a " r e f o r m  c y c l e "  begins (p .  210).  

Recent implementat ion l i t e r a t u r e  (Boyd, 1978; Rice,  1980) notes t h a t  

r e fo rm  i s  l i n k e d  t o  c r i s i s  i n  s o c i e t y  and educat ion.  

Both o f  t h e  above c r i t e r i a  cou ld  be s a i d  t o  have been i n  p l a c e  i n  

Nor th  America when "Near h y s t e r i a  over  Russian space accomplishments shrewdly 

t r a n s f e r r e d  t o  p u b l i c  educa t ion  by  Congressmen . . .  suppor ted t h e  demand f o r  

c u r r i  c u l  um reform" (Rice,  1980, p. 124).  

Shaver (1981) s t a t e s  t h a t  t h e  new s o c i a l  s t u d i e s  of t h e  1 9 6 8 s  was 

"fu.ndamenta1 l y "  academic i n  o r i e n t a t i o n .  Massive c u r r i  c u l  um development. 

p r o j e c t s  were funded by the  Un i t ed  S ta tes  O f f i c e  o f  Educa t i on ' s  P r o j e c t  *' 
Soc ia l  Stud ies and t he  Na t i ona l  Science Foundat ion.  T;he research and 

development cen t res  were a lmost  always " l o c a t e d  a t  u n i v e r s i t i e s  and d i r e c t e d  

by  u n i v e r s i t y  p ro fesso rs "  (p .  109) .  The r e s u l t  o f  t h i s  sudden f l o o d  of 

money was a  spate of books on t h e  teach i$g  of s s c i a l  s t u d i e s  and a  number 
\ + 

of p r o j e c t s  which were t o  be imposed on s h o o l s  as complete c u r r i c u l a .  

"With one excep t ion  t he  p r o j e c t s  sought t o  i d e n t i f y .  t h 6  k t r u c t u r e  o f  s o c i a l  

sc ience  d i  s c i  p l  i nes o r  t o  b u i  1  d a  c u b i  c u l  urn' around soc i  a1 sc ience  concepts 
0 

. . . . . i n t e n d i n g  t o  t e a c h  genera l  i z a t i  ons and concepts drawn from the  

d i s c i p l i n e s  o f  h i s t o r y  and t h e  s o c i a l  sc iences"  (p .  109).  The approach 

was t o  be t h a t  of t h e  researcher :  

Programs t h a t  would i n t r o d u c e  c h i l d r e n  t o  t h i s  w o r l d  

o f  knowledge by concen t ra t i ng  on conceptual  

knowledge, b a s i c  p r i n c i p l e s  and t he  methods 

of  i n q u i r y ,  t h i n k i n g  and e x p l a i n i n g  used by  scho la rs  

(Schneider ,  1980, p.  12 ) .  
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By now the many criticisms of the "new"socia1 studies are well 
v 

known, b u t  i t  i s  interesting in retrospect t o  survey some of the most 

was 

S O C  

vi s 

recent insights into what has been 

overwhelming . fai  1 ure of a n  extens 

and implementation project. 

Ponder (1981) notes that  "the 

considered by many educators to  be the 

ive and expensive curriculum development 
1 C1 

2 .  

expectation of the 'new' social studies 

naive1' ( p .  209). For Swi tzer  (1981 ) "the greatest  weakness of the new 

ial  studies movement may have been i t s  fa i lure  t o  develop a comprehensive 

ion of the research, development and diffusion process" ( p .  7 2 9 ) .  
- .  

Man: A Course-of Study ( M A C O )  i s  one of'the most famous and controversial L 

projects that  came out of the "new" social studies. An anthropolo.gica1 

perspective on such groups as the Nitsli'k eskimos, MACO provided a 

graphic picture of "primitive" l i+e  *at was donsidered t o o  "real i s t i c "  

by many parents and educators. Mehlinger (1981) notes that  the parental 

objections to MACO was also based on the fear that the anthropological 

approach would "undermine nont-ational value bases central to  the parents ' 

concepts of morality" ( p .  1 1 2 ) .  He adds that  "Intellectual inquiry i s  n o t  

necessarily a paramount commitmentto those who are n o t  part of the academic 

culture" (p .  112). He &tributes the fa i lure  of the new program to the 

s t rugglg  between social studies leaders in the Arts and Sciences and those 

in Education. This l a t t e r  group, he claims, resisted the return t o  academic 

rigor and channeled the reform "along more congenial 1 ines" ( p .  2 5 7 ) .  

However, Rice (1980) characterizes the relationship betweeen social 

sciences and the "discipline reform movement" as a " f l i r ta t ion"  rather 

than a "marriage". She adds, 



- 
By the time most of the major projects were in 

published form in the la te  60's social studies interest  
% 

in the discipline$ had peaked. There were new concerns, 
I " ! 

new pr ior i t ies  and new emphasises in federal funding - 

minor' t ies,  the disadvantaged, bilingual education, 4 
value education, environmental education and global 

education among others ( p .  1 2 4 ) .  

Ponder (1979) remarks that  teachers perceived the "new" social studies 

complicated impingement on the i r  t.ime.. . teachers 

are most concerned with the i r  own particular problems; 

they wish to choose materials and resouces that  meet 

the i r  needs and they tend t o  stamp content and method 

with the i r  own personal mark to allow them to maximize 

. control of the i r  environment. Methods that  increase the 

complexity of th i s  environment such as inquiry are seldom' 

used (p.517). 

Shaver (1981.) supports th i s  vi He comments that  "teachers have . 

an overriding concern with classroom management. Not only i s  subject 

matter secondary to  an orderly classroom (and school) b u t  i s  used for  

control purposes" (pp.122-123). He notes that "Teachers believe tha t  i t  i s  

important t o  teach the traditionaT western values: work e i th i c ,  discipline,  
\ 

cheerfiulness, cooperati on and competi verwss, reward for  meri t "  and so on 

( p .  1 2 2 ) .  These values were seen as missing in the "new" social studies 

and teachers did not view inquiry s k i l l s  as particularly important. d' 
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"Teachers do n o t  inquire and do not urge the i r  students to  inquire1' 

( p .  1 2 2 ) -  

Davis (1981 ) ca l l s  the  descriptive enthusiasm of the inquiry 

innovation "invented" discourse and a  lack of understanding or penetration 

of historical rea l i ty .  For Davis, the rush to embrace the new trend d 

J 

embodied the familiar characteristics of "American boosterism." H e  s ta tes  

that  

The di scourse decei ved us. The soci a1 studies did not 

change to  an inquiry model; the language of persuasion 

did not and could not represent accurately the r ea l i t i e s  of 

social studies classrooms . . .  an inescapable fac t  i s  that 

we have 1 i t t l e  credible evidence about the social studies 

r ea l i t i e s  of the ~eriodll  ( p p .  30-31 ). 

This view of the gap between the advocacyliterature and the classroom 

real i ty  i s  s  orted by the findings of Jarolimek (1981) who notes that  7 h 

many recent s t  dies of classroom practices i l lus t ra ted  that  "the views of 

experts can mislead and provide inaccurate pictures of actual conditions" 

( P .  3 ) .  

By the mid-19701s, Schneider (1980) reports, the new programs 

"had achieved only limited success. I t  i s  estimated that  by the mid-70's 

only 5% of the social studies classes have been changed by the new 

programs" ( p .  16).  Reporting on a  national survey Schneider s ta tes  that  

only 10% to 25% of the teachers survey@d has used materials from the new 

social studies courses did n o t  

1 understandings are rarely 

programs and that "the rev 

build on one another. Ski 

iewers noted that 

11s and conceptua 



more advanced in one class t h a n  in another" ( p .  1 7 ) .  

A 1975 report 'commissioned by the National Science Foundation in the 

United States concludes, somewhat sadly, that "perhaps.the most important 

contribution of the new social studies programs t o  the improvement of 

education was the i r  impa~ t  on the development a f  instructional materials 

bycommerical publishers" (Switzer, 1981, p .  729). 

Tracing the Domi nant Trends 
h 

4 
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Barth and Shermis (1980) and Hass (1979) have identified three 

- orientations t o  the social studies which according to  Hass "were in 

competition for  ascendency in the field" ( p .  148). 

The "Three Traditions" hypothesis of Barth and Shenniz (1980) iinds i t s  

roots in the historical development of the various disciplines which form 

the ocial tudies and the goals or -ends to which study in the f i e l d  was 

directed. For example, before the 20th century the goals of social s tudies '  

hi s tor i  cal -predecessors, hi s tory,  geography and government or ci vi cs were 

twofold:, l i teracy and indoctrination. The authors point o u t  that as the 

social sciences became more clearly defined and accepted in the academic 
Ta 
of scholarly world, increasingly social sc ien t i s t s  began t o  exert control 

over education. Education, striving t o  become a profession, looked to 

the social sciences for  methods and language that  were "sc ien t i f ic" .  

Social studies began t o  be viewed as a marriage of the social sciences and 

the humanities. Wesley and others1 who participated in the f i e ld  in the 

1920's and the 1930's saw social studies n o t  as a  collection of loosley 
\ 



t i ed ,  separate disciplines,  b u t  as an "integration for the purpose of 

r olving problems" ( p .  5 ) .  The 'influence of John Dewey on t h i s  view i s  

obvious and acknowledged by Wesley. "Dewey's formulation of exp&ience and 

the problem-solving process ... exercised a  very considerable aztraction for 

social studies educa t~ r s"  ( p .  5 ) .  

? The resul t ,  the authors hypothesi.ze, has been what they call 

  citizens hi,^ as decision-making under trying circumstances" ( p .  9 ) .  Under- 

i s  concept, of social studies however, are "at  least"  two other 

traditions: the f i r s t  i s  "the notion that s k i d e x i s t  for the purpose of 

.transmitting to the youth the ways, values, a t t i tudes,  knowledge, s k i l l s  of 

the past" ( p .  9 ) .  The second t radi t ion i s  that  social studies mea s  training 9 
"future cit izens " in the discipline s k i l l s  of the social sciences. 

Two views 'of the l a t t e r  t radi t ion prevail: One argues that  the end 

of th i s  social science sk i l l  training i s  citizenship education; the other 

argues that study in the discipline i s  reward .in i t s e l f  and tha t ' " there  i s  

no reason to involve citizenship" ( p .  9 ) .  

According t o  Barth and Shermis, then, the three dominant trends of the 

f ie ld are: 
/ 

a )  Ci t.izenship Transmissien: This could be labled "indoctrination 

of the young" ( p .  9).  The process i s  the "transmission of citizenship along 
'9 

approved lines through the use of stongs, s tor ies ,  my?hs, textbook chapters, 

homilies, e t c .  I' ( p .  9 ) .  This curriculum aims a t  "persuasion and convict- n " .  

b )  Social Sciehce: Here social studies becomes a  particular social $,. 
science and "citizenship i s  defined as deci sion-maki ng" ( p .  9 ) .  Underlying 

th i s  view of the social studies i s  the belief that rigorous training in - the * 
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and 

f i e  

i a l  sc iences w i l l  b e s t  produce f u t u r e  c i t i z e n s  who a r e  c r i t i c a l  t h i n k e r s  ."\ 

w ise  dec i s i on  makers. The s o c i a l  sciences here  def ined y n c ~ u d e  t h e  

I d s  o f  h i s t o r y  and geographjs. \ 
Ref 1  e c t i  ve I n q u i  ry:  he t h i  r d  t r a d i  t i  on we have c a l  Ted rgf 1  e c t i  ;e 

inqu i ry . . ,based  upon ideas f rom t h e  ph i losophy  o f  John Dewey concern ing 

problem - so l v i ng ,  democracy, decis ion-making, and o t h e r  key c o n s t r u c t s "  (p .  9) .  
ti 

A l l  ou t s i de  i n f o rma t i on ,  " f rom any source whatever" c o n s t i t u t e s  t h e  bas i s  

A .  

f o r  t h e  " r e c o n s t r u c t i o n  o f  exper ience."  

B a r t h  and s h e h i s  conclude t h a t  "from a  h i s t o r i c a l ,  psycho log i ca l ,  

c u l t u r a l ,  and p h i l o s p h i c a l  pe r spec t i ve "  t h e r e  i s -  n o t  a  s i n g l e  dominant t 
s o c i a l  s t u d i e s  movement, b u t  "a v a r i e t y  of d i f f e r e n t  sources, tendencies,  

and p h i l o s o p h i c a l  p o s i t i o n s "  ( p .  10) .  The au thors  p o s i t i o n  i s  t h a t  

I t  i s  i n t o l e r a b l e  f o r  s o c i a l  s t u d i e s  t o  con t inue  

i n  t h e  21s t  cen tu r y  as i t  hZs+.a t h e  ~ a s t  - 

t rumpet ing  t h e  v i r t u e s  o  

c i t i z e n s h i p  a n a l y s i s  and 

p r a c t i c i n g  19 th  cen tu r y  

* i n d o c t r i n a t i o n  w i t h  what 

f i n t e g r a t i v e  p rob lem-so lv ing  ; 

t h e  l i k e  - and, i n  f a c t ,  

i n c u l c a t i o n  o f  immigrants,  o r  

a re  supposed t o  be s e l f - e v i d e n t  

s u p e r i o r  va lues.  I t  i s  i n t o l e r a b l e  f o r ,  s o c i a l  s t u d i e s  

teachers  t o  do whatever ' they wish - and t o  j u s t i f y  

what t hey  do by language which means e v e r y t h i n g  t o  

everybody ( P .  11 ) . 
Haas (1979) agrees w i t h  t h e  t r i p a r t i t e  hypo thes is  of B a r t h  and 

Shermis, b u t  i d e n t i f i e s  t h e i r  " C i t i z e n s h i p  Transmission" p o s i t i o n  as 

" t h e  soc i  a1 s t u d i e s  approach" and terms t h i s  approach "Conservat ive 
- 
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Cultural Continuity, C.C.C." ( p .  48). He stresses that a form. of the c'.c.c. 

approach "probably dominated aspects of the public school curriculum 
d 

in every one of the nation s ta tes  in existence todayM- ( p .  48) .  

This claim would seem to be supported by the worl d-wide survey of 

social studies curriculum an-d teaching practices carried 'out by Shafer . 

The dominance and success'of the C.C- .C .  approach, Haas claims, i s  

due to  " i t s  support of the s ta tus  quo and tfie highly selective sequence of 

causal events tha t  form the chain of events of inevi tabi l i ty  from past 

to  present (1981, p .  148). This approach i s  well suited to  supporting the 

position and action of those in power and to  interpret history as a 

legitimization of th i s  position -"to convey an interpretation of history as 

the natural evolution of the conce of progress (i . e .  , today i s  Bt 
always better ) "  [p. 148). The author points o u t  that  history used for  

/' 

t h i s  purpose transcends ordinary nationalism. Nationalism becomes 

"chauvanism" and "isolates one to  a dangerously perverse sense of national 
. P 

self-conciousness.. .History warped to such ends ceases to  be history; i t  

has been transformed into myth" (p. 150). 

Ponder (l979),  Schneider (l98O), and Jarolimek (1981 ) report that  

social studies in the United States i s  dominated by history and geography. 

Jar01 irnek notes that  United States hi story carries as the most "popular" ' 

subject in the secondary school. He supports the findings of Haas (1979) , 

r Ehrnan and Hahn [1981), and Morrissett (1981) $hat the expanding horizons 

curriculum dominates a t  the e7ernentary school level.5chneider , JaroTimek, 

Eharnan and Hahn conclude that  the prevailing method of instruction i s  



i s  a teacher-centerec i texthook curricu 

Ehman and Hahn note that  although many schools and departments 

of education produce curri cul urn gufd es , the i r  design i s  often i nfl uenced 

by the already available comerci a1 textbooks, "thereby closing the circle"  

(1981, p .  6 8 ) .  These authors have found that  "the most widely 

purchased texts a're hard back books with traditional topics and such 

traditional approaches as chronological narrati ve United States history; 

name and p l  acueography ; map and globe ski 11s. . .thus confi rrni ng findings that  a 
' 

the social ,  studies curri cul urn as represented by textbooks i s  re1 a t i  vely 

stable" (p. 68). 

However, th i s  apparent stabi 1 i ty covers what Ponder (1981 ) describes 

as "the f i e l d . .  . f i  1 led with discrete elements and scarce relationships 

between bodies of knowledge" ( p .  210) He finds l i t t l e  continuity in 

T content-,from topic to  topic. In addition, because teachers choose 

content "guided by personal preferance and the demands of a particular 

c7assroorn environment", the "potenti a1 " for  "predictabili ty" and subject 

"re1 a t i  onshi p" i s  further weakened ( p .  210) . 

The Advocacy Posi t i  ons 

A significant amount of recent social studies 1 i terature advocates 

that  social studies should be taught with a certain focus: social 

science disciplines,  history, relevant social issues, e tc .  Most of these 

advocacypositions have been touched on in ear l ie r  sections of th is  

chapter and a l l  are a part of the historical mosaic of the Social 



studies . 
C 

The advocacy debate seems to focus on two recognizable positions. 

S,ome suggest that  soci a1 studies should. be primarily responsible f o r  a 

rigorous intellectual training in the academic disciplines. Others 

advocate a kind of hands on approach to  citizenship education. 

Rice (1980) suggests that  academ 
% 

She argues that the discipline reform 

l i t t l e  commitment t o  a premise that  a )  

other 

means 

the d 

i c  rigor i s  "out of style" today. 

movement of the 1960's engendered 

"the end of schooling to which every 

end i s  subordinate i s  intellectual growth; and b )  the most effective 

to  achieve th is  objective i s  through a curriculum consisting of 

iscipl ines"  (p. 125).  ' 

I t  i s  only through training in the social science disciplines,  Rice 

maintains, that students can mde sense of the world in a way that  i s  

consistent with two basic ideas: / 
a )  Reality cannot be reduced t o  some a1 1-encornpasing 

idea of being, b u t  consists of a plurali ty;  and 

b )  The existent real world i s  ful l  of things, each with 

i t s  own properties " (p. 125) . 
-A* 

For Rice, the disciplines b o t h  transmit and preserve knowledge. 

Thus the disciplines perform "an educative role" and "a custodial role" 

I f  social studies continues as an "eclectic organization" which 
& 

"transcends any recognizable discipline" , Rice warns that  i t  will be d i f f i cu l t  

t o  in te res t  scholars in pub1 i c  school education. Rice i  1 lustrates this  

lack of scholarly involvement by pointing out that "what passes for  



ional ism" geography in American school texts ref lects  a long-abandonned reg 

( p .  1 2 7 ) .  

Rice does n o t  advocate the teaching of every discipline,  b u t  

those "of the most general educative significance" ( p .  1 2 7 ) .  She 

only 

argues that  these discipline be t a u g h t  with "rigor" and "depth" so 

that  the young student gains a sense of identification with his culture 

"past ,  present, and future." She comments that  "education i s  an introduction 

not an  end t o  intellectual &velopmentU(p. 128). 

To the charge that  discipline learning i s  inappropriate learning for  

young chi 1 &en, Rice answers that  research indicates that even very young 

children can inquire and may "acquire conceptual structure" and that  

"the discipline would  not be taught in the same form as t o  adults" (p.128)'. 

Rice argues that  discipline learned s k i l l s  such as c r i t i ca l  thinking 

and divergent thinking are admirably suited to citizenship training. 

She points o u t  that  the issues of discipline relevance are answered by 

understanding that  the purpose of schooling i s  the "acquisition of l i teracy,  

knowledge of real i ty  that  transcends sense impression and the development of 

intellectual a b i l i t y "  ( p .  129). For Rice, "Other puposes of schooling are 

ancillary and subordinate to th i s  insti tutional raison d ' e t r e  " ( p .  130). 

Spi 1 lane and Reginier (1981 ) agree that  social studies education 

should be organized around the academic disciplines. They argue that  

a program organized around current events prepares students only for the 

present. They advocate that history should form the core of the social 

studies curriculum, "especially in the early school years" ( p .  731). 

For these two authors "only rigorous education in academic disciplines 



gives chi ldren 'the experience of  working through s ignif icant  ideas" ( p .  731 ) . 
Weinland (1982) f nds that  the lack of rigor in the social studies J 

has led teachers to subst i tute  "strongly held opinion" for  "clear thinking" 

( p .  442). He ca l l s  for  the teaching of history as story for  young children, 

b u t  adds a caveat that  "We must move beyond the point where Spillane 

and Reginier leave us, and we need to s t a r t  bv drawing a clear distinction 

between historical information and history " , (p.  442). Historical 

information he describes as "a 1 i  tany of one-damn- thi ng-after-another" 

( p .  442) . - ~ n d  a1 t h o u g h  he views historical information as 
i ' 

'the most important element" a t  the elementary school level ,  thi,s work,? 

he adds, should include experience with primary sources and such . 

"abstract concepts as supply and demand, cause and ef fec t ,  and power" 

( p .  443) . 
History i s  n o t  absolute, Weinland s tresses ,  and i t  should n o t  be 

'taught as i f  i t  were. By the time a student reaches secondary school, 

Weinland w o u l d  l ike to see students confronting "the cr i t ical-quest ion 

of interpretation" and going "beyond information t o  an evaluation of 

the process of history " ( p .  443). 

Peter Martorel la (1980) i s  especially concerned with the middle 

grades of public schooling. He advocates a citizenship training that  

takes into account the physical and emotional changes taking place in . 

children during these years. He l i s t s  three basic considerations in h i s .  

formulation of goals fo r  the middle years: a )  the needs and interests  

of societF=and the qeeds and interests  of children; b )  the development, 
P 

cognitive, and psycho1 ogi cal progress of chi 1 dren; and the need for  



incrementa l  i n n o v a t i o n  i n  t h e  s o c i a l  s t ud ies  i n  t h e  m idd le  grades. 

The o v e r a l l  model proposed by M a r t o r e l l a  i s  based, t o  an e x t e n t ,  . 
on Dewey's l o g i c a l - d e d u c t i v e  approach which M a r t o r e l l a  sees as c o n s i s t e n t  

w i t h  m idd le  years  development: 

Dur ing  t he  ages o f  10-13 years ,  t h e  s t uden t  has a  r e a l  
4 

need f o r  ass is tance  i n  i n t e g r a t i n g  the  concre te  w o r l d  

w i t h  t h e  a b s t r a c t  ... emphasis upon a c t i v i t i e s  t h a t  

p r o g r e s s i v e l y  emphasise enac t i ve ,  t he  i c o n i c ,  then  

symbol i c  modes o f  r ep resen ta t i on  can a s s i s t  w i t h  t h i s  

t r a d i t i o n . .  . i n  s h o r t  i t  i s  a  t ime  f o r  making t h e  

community and t h e  school  a  s o c i a l  l a b o r a t o r y  i n  which t he  

s tuden t  can t ry  on i n c r e a s i n g l y  more informed pe rspec t i ves  , 

p a r t i c u l a r l y  employing such d i s c i p l i n e s  as c u l t u r a l  

anthropology,  soc i  a1 psychology, and soc io l ogy  ... ,, . i t  i s  

a  t ime  f o r  s tuden ts  t o  develop an i n c r e a s i n g  awareness o f  

t h e i r  p o t e n t i a l  p o l i t i c a l  e f f i c a c y . .  .and a  he ightened 

sense o f  t h e i r  r e s p o n s i b i l i t i e s  t o  t h e  l a r g e r  in te r -dependen t  

s o c i a l  network o f  which they  a re  a  p a r t  (p .  55). 

F i n a l l y ,  M a r t o r e l l a  o u t l i n e s  a  c u r r i c u l a r  p a t t e r n  t h a t  "does n o t  

usurp"  t h e  be fo re  and a f t e r  p a t t e r n  i n  t h e  cu r r i cu lum,  b u t  t h a t  o f f e r s  

cho ice  and meaning. The problem i d e ' n t i f i e d  by M a r t o r e l l a  i s  t h a t  t he  

K-12 " s o c i a l  s t u d i e s  c u r r i c u l u m  has n o t  been conceived as a  whole y e t  

f i  xed, 1  a r g e l y  by t r a d i t i o n  and ma te r i  a1 s  from cornrnerci a1 pub1 i s h i  ng 
T 

companies. Wi thou t  d e t a i  1 i n g  a  c u r r i c u l  urn, Ma r to re l  l a  suggests b u i  1 d 

a  c u r r i c u l u m  based on h i s  t h r e e  assumptions. 
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I n  contrast to  the above, Ponder (1981) comments tha t  "some learnings 

... are more appropriate than others for the academic task structure of 

schooling in the classrooms" ( p .  205). The learning t o  which Ponder 

refers are the traditional topics associated with social studies: historical - 

facts ,  .vocabulary, even 

are the ski 11s and know 

"unlike the more global 

effectiveness" ( p .  206) 

sequences,and map s k i l l s .  He argues that  these 
6; 

Fi edge that  can be taught ^effectively in the classroom, 
v '! 

aspi rations t o  produce self-awargness and social - 
Ponder takes the position tha t  social studies 

should f i t  the traditional structure of schooling and should *not claim 
3 

i 

"unlimited efficacy ". 
Morrissett (1979, 1981), on the other hand, argues that  what the social - 

studies curri cul urn needs i s  a basic change "i i the dominant bat terns  that 

have existed for over half a century.. .,.changes it? the stated goals of 

social studies,  changes in the subject matter of social studies,  and changes 
t' 

i  n the methods of teaching social studies" (1981, p .  37). . + 

Morrissett notes that the dominant pattern of today's. social studies 

finds i t s  beginnings in the 1920's and that teachers and textbooks, too, 
< 

have become a part of a self-perpetuating cycle. He stat& thzt  b o t h  

classroom practices and citizenship education find the i r  real goals or 

ends in control rather than the stated goal of "moral -desision-making" 

about polit ical  issues. He argues that  "the image of government taught 

in some civics courses constitutes d i  shorrest merchandising about on a par 

with some over-the-counter drugs " (1979, p .  1 4 ) .  
7 - - 

As for proponents of new topics for the social studies curriculum, 

Morrissett coments that  "seldom, i f  ever, do the proponents of these 



t o p i c s  have t h e  t e m e r i t y  t o  suggest  t o p i c s  t h a t  s h o u l d  be e l i m i n a t e d  

f r o m  t h e  c u r r i c u l  um t o  make room f o r  t h e  new m a t e r i a l s "  (1 981 , p .  5 0 ) .  

What M o r r i s s e t t  proposes i s  a  c u r r i c u l u m  t h a t  focuses i n  t h e  c i t i z e n  

as a  consumer and worker,  f a m i l y  me~nbers and f r i e n d ,  members o f  s o c i a l  

groups : e t h n i c ,  r a c i a l  groups,  r e 1  i g i o u s  and ioc io -economic  groups,  

t h e  c l  ar ' i  f i c a t i o n  and development o f  s e l  f - i d e n t i t y "  (1 981. p .  5 6 ) .  

He c h a l l e n g e s  teachers  "who a r e  now b e i n g  p a i d  we1 1  and have a  
f 

and 

good 

s tand&rd  o f  l i v i n g  t o  improve t h e  e f f i c a c y  o f  t h e i r  e f f o r t s  and t o  

make changes i n  a  t e a c h e r - c e n t r e d - t h i r t y - s t u d e n t s - i n - a - b o x  way o f  d o i n g  

t h i n g s "  (1981, p. 5 7 ) .  

, Schne ider  (1 980) argues t h a t  s i m p l y  a t t e m p t i n g  t o  r e f o r m  o r  r e v i s e  t h e  

c u r r i c u l u m  i s  n o t  enough: "Ra the r  what i 's r e q u i r e d  i s  a  t o t a l  schoo l  e f f o r t  

t h a t  encompasses a w ide r a n g i n g  examina t ion  o f  f o rma l  c u r r i c u l u m  o f f e r i n g s ,  

t e a c h e r  r a t i o n a l e s ,  p a r e n t  e x p e c t a t i o n s ,  s t u d e n t  p e r c e p t i o n s  and a t t i t u d e s ,  

a d m i ~ i s t r a t o r ,  ' te  c h e r  and s t u d e n t  behav iou rs  and r e l a t i o n s h i p s "  (p .  1 8 ) .  ib 
The p o s s i  b i l  i t y  o f  t h e  above t a k i n g  p lace ,  Schne ider  p r e d i c t s ,  i s  weak 

as school  po l  i c y  makers t e n d  t o  m a i n t a i n  a  n e u t r a l  s o c i a l  s t u d i e s  i n  

o r d e r  t o  a v o i d  c o n t r o v e r s y .  

Snyder (1 981 ) suggests  t h a t  t h e r e  i s  1  i ttl e  pub1 i c  s u p p o r t  

f o r  t h e  s o c i a l  sc iences  as p a r t  o f  t h e  schoo l  c u r r i c u l u m  and he argues 

f o r  more ways t o  i n v o l v e  t h e  p u b l i c  i n  a  d i a l o g u e  r e g a r d i n g  t h e  s p e c i f i c  

problems o f  s o c i a l  e d u c a t i o n  " t h a t  r e l a t e s  t o  t h e  needs o f  i n d i v i d u a l s  

and s o c i e t y "  ( p .  229). He argues t h a t  s o c i a l  s . tudies e d u c a t i o n  s h o u l d  

adop t  a  "hands on" approach i n  wh ich  some communi t ies and schoo ls  

e x p l o r e  a  k i n d  o f  s o c i a l  s t u d i e s  f i e l d w o r k  des igned t o  "supplement, 



not replace the current  curriculum" ( p -  240). Some of those areas 

the author thinks might be explored a re  those currqntly associated with 

the  " re1 evant" curri  cul um: desegregation, sex education, cl osi ng schools , 

environmental i s sues ,  drugs, e t c .  

Also proposed by Snyder i s  the establishment of a l imited research 

and development program designed t o  explore educational problems. Snyder 

1 describes t h i s  centre as a "common" adequately equipped so t ha t  

educators and social  s c i e n t i s t s  could plan, design, 

and execute 

longitudinal 

problem solv 

knowledge of the s o r t  not now possible t o  achieve 

in tensive ,  local observational, and 

research c l i n i ca l l y  oriented t o  educa J ional 

ing,  b u t  a l so  yielding social  science 

sole ly  through experimental o r  other corre la t ional  research 

( P .  241). 

Schumann (1980) advocates a " re1 evant" secondary social  s tudies  

curriculum. He argues t ha t  subjects  such as history and geography are  

not relevant  t o  the l i f e  of most c i t i zens  once they have completed 

t h e i r  schooling and therefore should be "scrapped". Like Snyder, Schumann 

would have stpdents par t ic ipat ing in community a c t i v i t i e s  f o r  socia l  

s tudies  c r ed i t .  In addit ion,  he would include, as par t  of the curriculum, 

a study of " s ix  t o  e igh t  other cu l tu res ,  the sociology of socie ta l  

tJ problems, some basic psychology, some study of-  po l i t i ca l  careers ,  

logical  thinking (not  masked h i s t o ry ) ,  parenting, f u t u r i s t i c s ,  media and 
I 
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i t s  influences",  and so on ( p .  344). , 

The f ina l  advocacy position described in  t h i s  chapter i s  t h a t  



taken by the ~ a t i o n a l  Council for .the Social Studies (NCSS) of the 

United States. I n  1979 this  national organization of teachers publ isKed 

- a revision of the i r  former, 1970 guidlines. 

The NCSS takes the position that  i t  i s  the social sciences (history 

included) which are the "obviousl~ sources of knowledge for  the Social 

Studies. The sources of knowledge are t o  be derived from the social 

sciences according to  the "needs" of b o t h  the students and society: .  

rather than 1 imi t i  ng and arbitrary assumptions that  

social studies and the social sciences are identical 

.... social studies i s  something more than the sum of 

social sciences ( p .  263). 

The NCSS advocates 

studies programs should 

"humani t i e s ,  the natura 

perception of students" 

knowledge component "to 

be made u p  of sources 

1 sciences, the commun 

( p .  263). History i s  

serve as a buffer aga 

th.at,- along with the social sciences, the social 

of knowledge from the 

ications media, and the 

singled out as a necessary 

ins t  detachment and 

presentism - living just  for  today - and thereby ass i s t s  an individual 

in establishing cultural identity" ( p .  263). 

The report recommends that  special attention be given to  the 

development of divergent thinking and valuing. I t  adds that  i t  i t  i s  b o t h  

impossible and undesirable for  teachers t o  teach in a value free classroom, 

that the milieux of material, subject matter, instructional materjals, 

and student-teacher behaviour are a l l  value-laden or the products of 

"value-laden judgement" ( p .  263): 

Like Schuman (1980) and Snyder (1981) the report advocates 



"extensive involvement" by students in many cornmuni ty ac t iv i t i e s ,  even 

those judged to be "controversial". This type of ac t iv i ty ,  the report 

argues, is  appropriate for  a l l  children and should be part of the 

curriculum design for  the ent i re  grades K-12 social studies program. 
3 



CHAPTER I 1 1  

SOCIAL STUDIES PROGRAMS IN  CANADA AND THE UNITED STATES 

Soc ia l  s t ud ies  programs i n  Canada and t he  Un i t ed  S ta tes  a re  rev iewed 

ap te r .  The rev iews descr ibe  i n  a  general  way t h e  con ten t ,  

scope and sequence, and themes of t he  va r ious  s t a t e  and p rov i nc i a ' l  

programs. Summaries o f  some pub l i shed  cu r r i cu l um rev iews have been 

i n c l u d e d  a t  the  end of  t h e  ~ a n a d i a n  sec t i on .  

Rather than a p p l y i n g  a  s tandard  ' format  t o  t he  c u r r i  c u l  um documents 

o f  the  p rov inces  and s t a t e s ,  t h e  i n f o rma t i on  i s  o rgan ized  a4ong l i n e s  

d i c t a t e d  by the m a t e r i a l s .  I t i s  hoped t h a t  t h i s  approach w i l l  more 

f a i t h f u l l y  i l l u s t r t a t e  t h e  i n t e n t  and o r g a n i z a t i o n  o f  t h e  o r i g i n a l  

documents. 

C u r r i c u l  um i n fo rma t i on  f o r  t h e  Canadian s e c t i o n  o f  t h i s  chap te r  has 

been gathered from t h r e e  sources: Cur r i cu lum guides and o t h e r  c u r r i c u l u a r  

and po l  i c y  documents i ssued  by p r o v i n c i a l  m i n i s t r i e s  of educat ion,  d r a f t  

cop ies of proposed new s o c i a l  s t u d i e s  c u r r i c u l a ,  and a  r e p o r t  P r o v i n c i a l  

Soc ia l  S tud ies ISoc ia l  Sciences Programs i n  Canada as o f  1978-79 compi led 

f o r  t he  Cur r i cu lum Committee of  t h e  Counc i l  o f  M i n i s t e r s  of Educat ion,  

Canada by the'  Cur r i cu lum Development B w h ,  Department o f  Educat ion,  

Nova Sco t i a .  

N ineteen c u r r i c u l u m  documents a re  reviewed i n  t h e  U n i t e d  S ta tes  

s e c t i o n  o f  t h i s  chapter .  Many o f  these s t a t e  publ/ ications a re  guides f o r  
P 

t h e  development o f  s o c i a l  s t u d i e s  programs a t  t h e  d i s t r i c t  l e v e l  r a t h e r  



than prescriptive state-curriculum guides. However, most of these aui des 

contain rationales, ses ,  goals, legal requirements, e t c . ,  

for social  studies within a s t a t e  as well as providing scope and sequence . 
, / - 

charts for  the organization of the curriculum a t  the elementary and 

secondary school level.  In addition, some of the s tates 'publ ish 

extensive 1 i s t s  Q-6 program objectives and performance indicators which are . ._,- --  
used t o  rneaslrre basic social studies competencies and to  provide pub-lic 

accountabi 1 i ty for  the s t a t e  programs. The 1 egal requi rements , and 

the program objectives make many of the s t a t e  curriculum documents implicitly 

more prescriptive than the guides suggest. 

Each section of th i s  chapter i s  prefaced with a summary of the social 

s tuf ies  arograms in Canada and the United States. A f inal section 

bringstogether the curricula o f  the two countries, noting the s imi lar i t ies  

and differences in the s ta te  and provincial programs. 

The purpose of th is  chapter i s  not to  provide a crit ique of- the social 

studies programs of North America, b u t  t o  provide a picture or map of 

the current programs. A guide i s  n o t  the curriculum, b u t  guides do 

indicate provincial and s t a t e  policies and rationales for  the inclusion 

of the social -studies in the general curriculum of the public schools. 

And a survey of the actual programs that are offered a t  the elementary 

and secondary 1 eve1 s indicate lhe curri cul urn choices made by the pol icy 

makers so tha t ,  presumably, students will a t ta in the program goals and 

the purpose or purposes of the programs will be fu l f i l l ed .  



Social Studies in Canada: A Summary 

A 1  though some materi a1 s recei ved from the .provinces and t e r r i  tor ies  

in Canada simply provide g d o u t l  ine of prescribed or suggested courses 

most provinces preface the i r  guides with a rationale and a purpose for 

the inclusion of the social studies in the larger school curriculum. - 

The purpose of the social studies p u t  forward by most of the provinces 

i s  that  of citizenship education. In a May, 1982 draf t  of i t s  proposed 

new curricul uq, Bri t i  sh Columbia ' s Ministry of Education s t a t e s  tha t  
u 

the social studies i s  t o  provide education for "future cit izens" through 

the study of the interaction of people "in society and the i r  many 

environs" ( n o  page no.) .  In Alberta the end goal of the social studies 

i s  "effective citizenship" (1981, p .  1 ) .  In Ontario students are "to 
7- 

acquire a feeling of personal responsibility for the strentgh and survival 

of our democratic system" (Intermediate History, 1977, p.5).  The 

overall goal of the Master Guide for  Social Studies in Newfoundland and 

Labrador, K-XI1 i s  "the formation of the person cit izen" (no date, p .  i v ) .  

While in the Northwest Territories social studies i s  "most concerned " 

wi t h  transrni t t i n g  society ' s cu1 ture and with the devel opment of worthy 
* 

future ci t i  zens (Northwest Territories , 1979, Forward). 

In a l l  province $ , except Ontario where no social studies model i s  

prescribed for  the elementary school, the social studies format i s  

some form of the expanding horizons of expanding communities model. 

This model begins with a study of the individiaf and/or family then moves 

outward in spiral  fashion to  include the community, province, nation, e tc .  



The r a t i o n a l e  f o r  t h i s  fo rmat  i s  most o f t e n  j u s t i f i e d  by c h i l d  development 

t h e o r i e s  such as those c i t e d  i n  Educat ion i n  the  Pr imary and J u n i o r  Years 

(On ta r i o ,  l 975 ) ,  and Design f o r  .Social Stud ies , K - V I ,  i n  Newfoundland 

and Labrador (Newfound1 and, no da te ) .  

A t  the  elemnetary school l e v e l  the  cu r r i cu lum approach i s ,  f o r  t he  

'most  p a r t ,  i n t e r d i s c i p l i n a r y .  A t  t h e  h i gh  school l e v e l  some form - 
of h i  s t o r y .  o r  geography predominates a1 ong w i t h  some o t h e r  soc i  a1 sc ience 

op t i ons  such as some form of economics o r  p o l i t i c a l  science. (Cur r i cu lum 

Development Branch, Department o f  Education, Nova Sco t i a ,  1978). 

However, i f  t he  newest s o c i a l  s t ud ies  c u r r i c u l a  i n d i c a t e s  a  t r e n d  i n  

s o c i a l  s t ud ies  educa t ion  i n  Canada,prograrns w i l l  tend  t o  become more and 

more based on themes r a t h e r  than con t i nu ing  as u n i t s  based on s p e c i f i c  

s o c i a l  science d i s c i p l i n e s .  For example, t he  proposed, compulsory . , 

cu r r i cu lum f o r  B r i t i s h  Columbia-, Grades 4-1 1, i s  based ,on a  pas t /p resen t  

theme and a  number o f  concepts de r i ved  from the  s o c i a l  sciences. The 
9 

r e s u l t  i s  a  cu r r i cu lum i n  which t h e  l i n e s  between t he  d i s c i p l i n e s  become 

l e s s  d i s t i n c t  and the  approach becomes i n c r e a s i n g l y  mu1 ti d i s c i  p l  i k a r y  

o r  i n t e r d i s c i p l i n a r y .  The grade seven t o p i c  "People and Place" i s  

d i v i d e d  i n t o  f o u r  sections:"Canada Past/Canada Present" and "The Wo.rld 

Past/The World Present".  These sec t i ons  a re  regarded s imply  as d i f f e r e n t  

perspec t i ves  on " t h e  i n t e r a c t i o n  o f  people&ind the  places. they  1  i ve". 

The pas t  i s  no longer  a  s tudy based on t he  d i s c i p l i n e  o f  h i s t o r y ,  b u t  

, has become a  way f o r  the s tuden t  t o  e x p i a i n t  p resen t  day soc ie ty ,  and 

g e n e r a l i z a t i o n s  and concepts such as " i n t e r a c t i o n s " ,  "needs", "change", 

"nover" e t c .  ( B r i t i s h  Columbia, 1982, no page). S i m i l a r l y  the  1981 



A1 b e r t a  s o c i a l  s t u d i e s  program i s  based on' t h e  themes of "soc i  a1 i s sues "  

and " s o c i a l  i n q u i r y "  (p .  1 ) .  L i k e  t he  proposed B r i t i s h  Columbia s o c i a l  

s t u d i e s  cu r r i cu lum,  t he  A l b e r t a  program f o l l o w s  a  s e r i e s  o f  t o p i c s  

which b e g i n  w i t h  t h e  i n d i v i d u a l  i n  grade one andrnove i n c r e a s i n g l y  outward - 

t o  t h e  s t udy  of g l oba l  i ssues  i n  g rade  twe lve .  Th is  approach i s  b o t h  
2 

mu1 t i d i s c i p l  i n a r y  and i n t e r d i s c i p l i n a r y  w i t h  t h e  va r i ous  d i s c i p l i n e s  
C 

p r o v i d i n g  t h e  means t o  e x p l o r e  t h e  ques t ions  r a i s e d  by t h e  i ssues  

i d e n t i f i e d  i n  t h e  c u r r i c u l u m  guide.  Both t h e  "I979 Northwest T e r r i t o r i e s  

and t h e  newNewfoundland and Labrador s o c i a l  s t ud ies  c u r r i c u l a  f o l l o w  a  

themat i c  approach aimed a t  e f f e c t i v e  c i t i z e n s h i p .  I n  t h e  case o f  t h e  

Northwest T e r r i t o r i e s ,  except  f o r  some h i s t o r y  i n  grades 4,5,  and 6, t h e  

program i s  focused e n t i r e l y  on t h e  p resen t  and t oday ' s  i ssues .  . The new 

s o c i a l  s t u d i e s  program i n  Newfoundland and Labrador i s  a l s o  s h o r t  on 

h i s t o r y  b e f o r e  t h e  s e n i o r  h i g h  school  1  eve1 , and then  t h e  h i  s t o r y  

of c i v i l i z a t i o n  f rom a n c i e n t  t imes t o  t h e  e igh teen th  cen tu ry  i s  covered 

i n  110-120 hours (Egan, 1982). 

The t r e n d  t owa rd -a  themat i c  and conceptual  approach t o  t h e  Soc ia l  - 
S tud ies  i n  Canada i s  f u r t h e r  i n d i c a t e d  by t h e  f i n d i n g s  o f  t h e  C u r r i  c u l  um 

Development Branch o f  t h e  Department o f   ducati ion, Prov ince o f  Nova S c o t i a  

i n  t h e i r  r e p o r t  on t k e  s o c i a l  s t u d i e s  compi led f o r  t h e  Counci 1  o f  

t h e  M i n i s t e r s  o f  Educat ion,  Canada, 1978. The r e p o r t n o t e s . t h a t :  

a l l  p rov inces  a r e  t a k i n g  a  se r i ous  l ook  a t  t h e i r  

s o c i a l  s t u d i e s  programs .... severa l  prov inces a re  g i v i n g  

c a r e f u l  c o n s i d e r a t i o n  t o  t h e  approaches i n  teach ing  



social  s tudies  and a r e  moving away from heavy content t o  a 

more conceptual approach. . .a1 1 the provinces seem to  be 

moving toward a more prescr ip t ive  , descript ive '  approach . 

. . . .several provinces f e l t  t h a t  h is tory  programs and - 
materials should be more social  and economic.. .several 

provinces f e l t  t h a t  more emphasis should be given t o  

"civi'c education", pa r t i cu la r ly  a t  the upper elementary 

and junior high l eve l .  A philosophical base should be 

established on Canadian values, society,and needs. This 
t 

base would then influence the way his tory  and geography 

(especia l ly)  were taught, forval ues, approathes, and 

content would be more c lea r ly  established t o  provide 

a spec i f i c  d i rect ion ( p .  v i i i ) .  

I f  the trends indicated i n  the  above report  carry ,  then socia l  s tudies  

education i n Canada wi 11 become more instrumental i n  desi.gn and pract ice  

and ye t  l e s s  conceptually cohesive in content. Programs wil l  focus 

on understandings or concepts from the social  sciences and segments 

of knowledge wi l l  be selected t o  i l l u s t r a t e  and to  teach the concepts. 

History wi 11 be in terpre ted according t o  some kind of Canadian f i  1 t e r  

and wil l  serve t o  reinforce a spec i f i c  ~anad i an  approach t o  c i t izenship .  



A1 b e r t a  
7 

I n  t h e  f a l l - o f  1981 A l b e r t a  began t o  implemgnt a  new s o c i a l  s t u d i e s  

cu r r i cu l um.  The d e f i n i - t i o n  o f  t he  Soc ia l  S tud ies  found i n  t h a t  new 

c u r r i c u l u m  i s  as f o l l o w s :  

Soc ia l  S tud ies  i s  t h e  school  s u b j e c t  i n  which 

s tuden ts  l e a r n  t o  exp lo re  and, where poss ib l e ,  

t o  r eso l ve ,  s o c i a l  i ssues  t h a t  a re  o f  p u b l i c  and 

personal  cancern (p .  1 ) .  

The i n t r o d u c t o r y  s e c t i o n  o f  t h i s  1981 gu ide descr ibes t he  s o c i a l  

s t ud ies  program as one t h a t  i s  based on &c ia1  i s sues .  The end goal  

o f  t h e  program i s  " e f f e c t i v e  c i t i zensh ip ; '  reached through i n q u i r y .  

Content f o r  t he  i n q u i r y  i s  t o  be p rov i ded  by h i s t o r y ,  geography, and t he  

o t h e r  s o c j a l  sc iences.  

These d i s c i p l i n e s  enable  s tuden ts  t o  b r i n g  t o  

t h e  process o f  s o c i a l  i n q u i r y  a  b e t t e r  unders tanding . 
of t h e i r  c u l t u r a l  he r i t age ,  t h e i  r n a t u r a l  environment, 

t h e  s o c i e t y  i n  which they  l i v e ,  and t h e  complex i t y  

of t h e  human exper ience.  H i s t o r y ,  i n  p a r t i c u l a r ,  i n t e g r a t e s  

much o f  human exper ience and p rov ides  an e s s e n t i a l  

base f o r  t h e  unders tanding o f  contemporary s p c i a l  

i ssues  (p .  1 ) .  
~-~ - -- - - - - 

 the^ A l b e r t a  c u r r i c u l u m  i s  o rgan ized  through " t o p i c s "  which m igh t  

p e r t a i n  t o  a  " t ime  pe r i od " ,  a  r eg ion " ,  o r  "a system o f  

human o rgan i za t i on "  (p .  1  ) . 



Three topics  a r e  prescribed from p a r s  1 t o  10,  and two per grade for  

grades 11 and 12. Canadian s tudies  account fo r  60% of the  t o t a l  prescribed 

curriculum, and only i n  grades 1 and 2 i s  a  prescribed sequence noted as being 

important. This suggests ,  of course,  t h a t  beyond Grade 2 the  top ics  a r e  

d i s c r e t e  u n i t s ,  and a r e  independent and non sequent ia l .  - 

Social i5sues a r e  used as a  focus fo r  inqujry in the  A1 berta 

curriculum. I t  i s  noted t h a t  issues a l l  have a "value" component and an 

i ssue  often r e f l e c t s  competition between opposing values. Teachers a r e  

encouraged t o  adapt the  prescri  bed socia l .  i ssues  in. each topic  s o .  t h a t  the  

wording " s u i t s "  the  teacher and s tudents .  

This curriculum 1 i s t s  three  objec t ives :  1)  value Object ives,  2 )  Knowledge 

Object ives,  and 3)  Ski1 1 Objectives. 

values include a )  development of competencies in proce.sses of value 

ana lys i s ;  b )  development of an understanding of d i s t i n c t i v e  human values;  
\ 

and c )  deci sion-making and moral reasoning. 

Knowledge Objectives include f a c t s ,  concepts and genera l iza t ions  derived 
1 

from the  social  science d i s c i p l i n e s .  

S k i l l s  Objectives include inquiry  and pa r t i c ipa t ion  as  the major 

emphasi s .  - 

The prescribed curriculum i s  described as a  core curriculum in the  

sense t h a t  i t  i s  to  account fo r  75% of the  overal l  soc ia l  s t u d i e s .  

The following a r e  the  topics  and d i sc ip l ine  emphasis f o r  the  K-12 
~ - - - - - - - - . - - 

- 
- ~-~ 

programs : F - - -  



Grade One - Families 

Topic A :  M e  as an individual 

Topic B: Me in my family 

Topic C: Canadian families 

Grade Two - Planning Neighbourhoods and Local Cornunities 

Topic A :  Exploring my own neighbourhood 

Topic B :  Canadian communities today 

.Topic C :  Neighbourhoods around the world 
0 

Grade Three - Lifestyles in-Other Times and Places 

Topic A :  Interdependence of communities in Canada today 

Topic B : ,  Lifestyles of Canadians in other times 

Topic C: Lifestyles in cultural ly distinctive communi t i e s  

Grade Four - Alberta, Our Province 

Topic A :  Alberta, past, present, and future: Our natural resources 

Topic 9/ A 1  berta, past, present, and future: Our human resources 

Topic C :  Alberta's link with Canada and the world. 

Grade Five - Canada, Our Country 4' 
i 

Topic A :  Canada: ~xplorat ion and settlement . 

Topic B: Canada: Industrial development form region to  region 

Topic C: Canada's nearest neighbour: The United States 



Grade S i x  - Meet ing Human Needs 

Topic  A:  How people  i n  e a r l i e r  t imes met t h e i r  needs 

Topic  B: How people i n  eas te rn  s o c i e t i e s  meet t h e i r  needs today 

Topic  C :  Meet ing needs through l o c a l ,  p r o v i n c i a l ,  and f e d e r a l  

governments 

Grade Seven - People and T h e i r  C u l t u r e  
I 
k 

Topic  A: D e f i n i n g  c u l t u r e :  An i n t r o d u c a t i o n  

Topic  B: Case s tud ies  o f  n o n - i n d u s t r i a l  s o c i e t i e s  

Topic  C :  Canada: A  m u l t i - c u l t u r a l  s o c i e t y  

Grade E i g h t  - People and T h e i r  I n s t i t u t i o n s  

Topic  A: Canada: Development of a  n a t i o n  . 
% 

Top ic  B: Canada: Development o f  the  i n d i v i d u a l  and i n s t i t u t i o n s  

Topic  C:  Nat ionhood and c i t i z e n s h i p  i n  As ia  and A f r i c a  

Grade Nine - People and T h e i r  Technology 

Topic  A: Se lec ted  market  economies 

Topic  B: Se lec ted  c e n t r a l l y  planned economics 
I 

/ Top i c  C :  I n d u s t r i a l i z a t i o n  i n  Canada a 

Grade Ten - P a r t i  c i  pa tp r y  C i t i z e n s h i p  

Topic  A: Human r i g h t s  i n  Canada 

Topic  6 :  Canadian u n i t y  

Topic  C :  Canada and t he  w o r l d  



P 

Grade Eleven - Global Issues 

Topic A :  Patterns of change: Case studies form the past 

Global problems of population and resource distribution 

%.  

Grade Twelve - Global Issues 

Topic A: Polit ical  and economic systems 
-- ~ 

Topic B: Cooperation and confl ic t  among s ta tes  



Bri t ish  Columbia 
f" 
I r i t i s h  Columbia i s ,  with t h i s  writ ing,  entering the f inal  stages- of 

consolidating and readying fo r  implementation a new social  s tud ies  " 

curriculum for  grades K-11.  When t h i s  new curriculum i s  in place in the . 
classrooms of Br i t i sh  Columbia i t  will be accompanied by new textbooks 

The following ra t iona le  and guidelines have been taken from a 

May, 1982, d r a f t  of the proposed social s tudies  curriculum, Curriculum 

Development Branch, Department of Education, Province of Br i t i sh  Columbia. 

The d ra f t  version of t h i s  curriculum has no page numbers. 

Philosophy and Rationale . 

Social s tudies ,  in t h i s  document, i s  described as making a "major 

contribution" in educating "future c i t i zens" .  The "Rationale" defines 

social s tudies  " in  the context of t h i s  curricul um" as "the examination 
8 

of peoples in soc ie t i es  as they i n t e r ac t  with each other and t h e i r  many 

environments.. . the  physicat,  the cul tura l  , the past ,  the present ,  and the 

future" .  History and geography a re  considered the "prime organizers" of 

content and a c t i v i t i e s  in the curriculum. 

This new curriculum s t r e s se s  t h a t  i t  has been changed from the  old 

curricul  um so t h a t  i t  wil l c r e f l  e c t :  

a )  A broader in terpre ta t ion of social s tudies ;  

b )  A greater  spec i f i c i t y ;  

c )  More Canadian content;  , 

d )  Less of a gap between program and student "needs"; and 



e j  More p r a c t i c a l  knowledge de r i ved  f rom t h e  program. 

The new program i s  organized around a number o f  goa ls  and " l e a r n e r  

outcomes": 

Each o f  

a )  Students shou ld  know and understand t h e  f a c t o r s  which 

have shaped and con t inue  t o  shape Canada and Canadians. 

b )  Students should  know and understand t h e  d i v e r s e  p a t t e r n s  o f  

human a c t i v i t y  i n  t h e  wor ld .  
- - - - - --  - - 

c )  Students shou ld  know and understand t h e  r o l e s ,  r i g h t s ,  

and r e s p o n s i b i l i t i e s  o f  an i n d i v i d u a l  as a  member o f  s o c i e t y .  

d )  Students shou ld  develop a w i l l i n g n e s s  and an &il i t y  t o  use 
1 

knowledge and unders tanding as a  member o f  s o c i e t y .  

the above goa ls  heads a number o f  s p e c i f i c  t o p i c s  l i s t e d  as 

t h e  o b j e c t  of knowledge and unders tanding:  t h e  economy, t h e  p o l i t i c a l  

process, t h e  p h y s i c a l  environment,  t h e  media, t h e  l e g a l  system, t o l e rance ,  

v iewpoints,  and so on. 

Sequence o f  I n s t r u c t i o n  

The sequence o f  i n s t r u c t i o n  f o r  t h e  s o c i a l  s t u d i e s  

i n  B r i t i s h  Columbia has s tuden ts  i n  t h e  p r i m a r y  grades 

examine t h e  immediate s o c i a l  groups t o  which they  

belong: t h e  home and community. Students i n  grades 
F 

f o u r  and f i v e  deve lop0a  sense o f  t ime  by examining 

some aspects o f  t h e  development o f  Canada as a  n a t i o n .  , 

I n  grade s i x ,  s tuden ts  examine people  i n  o t h e r  p laces as a  

means t o  b e t t e r  unders tanding Canadian s o c i e t y  and themselves. 

I n  grades seven t o  t en ,  s tudents  examine c e r t a i n  aspects 
S 



s p e c i f i c  s o c i e t i e s  of t h e  p a s t  and p resen t ,  o f  ' ~ a n a d a  

and t h e  wor ld ,  i n  o rde r  t o  unders tand t h e  i n t e r a c t i o n  o f  

peop le  w i t h  t h e i r  p h y s i c a l ,  c u l t u r a l ,  economic, and p o l i t i c a l  

env i  ronments. I n  grade eleven, a t t e n t i  on t u r n s  t o  g l oba l  

i s sues :  c o n f l i c t  and coopera t ion ,  resources use, t echno log i ca l  

change, and i n d i v i d u a l  r i g h t s  and respons ib i  1  i t i e s  i n  a  

Canadian and i n t e r n a t i o n a l  c o n t e x t  (May, 1982, d r a f t ) .  

Grade One - Fami 1  i e s  

Cons i s t en t  w i t h  t he  beginnning o f  t he  expanding hor i zons  c u r r i c u l u m  

t h e  u n i t  of s tudy  f o r  grade one i s  t h e  f a m i l y .  T h e - ~ r i t i s h  Columbia 

program-st resses t h a t  desp i t e  t h e  v a r i a t i o n s  " i n  s i z e  and composi t ion,  

and i n  e t h n i c  and c u l t u r a l  backgrounZ1 fami 1  i e s  

s i m i l a r  reasons and a re  h e l d  t oge the r  by essent  

bonds. The c u r r i c u l u m  gu ide  s t resses  t h a t  

by u s i n g  personal  exper ience the  ch 

f u n c t i o n  as u n i t s  f o r  

i a l l y  the  same k inds  o f  

-. 
i 1 dren devel op 

a f e e l i n g  o f  c o n t i n u i t y  w i t h  t h e  p a s t  .... knowledge 

o f  t h e  o r g a n i z a t i o n  and f u n c t i o n  o f  t h e i r  own f a m i l i e s  - 
enables c h i  1  dren t o  compare s im i  1  a r i  t i e s  and d i f f e r e n c e s  

o t h e r  fami l . ies . . .  through c o n t r a s t  and analogy 

i l d r e n ' s  pe rspec t i ve  f o r  v iewing t h e i r  own fam 

broadened (May, 1982, d r a f t ) .  

, t h e  

The program ' i s  d i v i d e d  i n t o  t h ree  ins t ru .c t iona1 areas: con ten t ,  

goa ls ,  i n q u i r i e s  and s k i l l s .  Th i s  d i v i s i o n  i s  in tended  t o  " r e i n f o r c e "  

t h e  ph i l osoph ies  and goa ls  of t he  cu r r i cu l um and t he  gu ide cau t i ons  



d h a t  a l though t he  d i v i s i o n  i s  "somewhat" a r b i t r a r y  t he  seperate i n s t r u c t i o n a l  

areas should n o t  be taugh t  w i t h o u t  reference t o  o t h e r  s e c t i o n  o r  a con tex t .  

Grade Two - Comnunit ies 

Moving f rom a s tudy  of the  fami ly  t o  a s tudy o f  t h e  community, t h e  

grade two s tudents  a r e  t o  study, f i r s t ,  the s o c i a l  u n i t s  o f  th.e school 

and t h e i r  neighbourhood, f o l l o w e d  

"Through t h i s  , t h e  c h i l d r e n  w i l l  

- fami 1 i e s  ' r o l e  i n  t he  community" 

by a s tudy of t h e i r  town o r  c i t y .  

beg in  t o  understand t h e i r  r o l e s  and t h e i r  
1 -. 

(May, 1982, d r a f t ) .  

Aspect o f  t he  community t h a t  a r e  s t ressed a re  "poss ib l e  changes over  

t ime, p r o v i s i o n s ' o f  se rv i ce ,  s y s t  o rgan i za t i on ,  and human ,/ 

i n t e r a c t i o n " .  

The major concepts t h a t  a re  t o  be s tud ied a re :  " i d e n t i t y  ( s e l f )  

and i n s t i t u t i o n s  (g roup) " .  The minor  concepts t h a t  "may be touched 

upon" a re  : "i n t e r a c t i  on, needs cnange, i nterdependence, resources, 

values, and c i t i z e n s h i p "  .s 

Grade Three - I n t e r a c t i o n  o f  Communities . 

Th i s  u n i t  i s  t o  focus on how communities i n t e r a c t  w i t h  each t h e i r  3 
environment and t he  re1  a t i  onship t h a t  e x i s t s  between communi t i e s  i n  

Canada : I 

An impo r tan t  idea  t o  develop i s  the  mutual  na tu re  
. . 

o f  these r e l a t i o n s h i p s .  Communties respond t o  and -make 

use o f  c e r t a i n  c h a r a c t e r i s t i c s  of t h e i r  s e t t i n g ,  b u t  i n  

so do ing they  a l t e r  t h e  surroundings and must then a d j u s t  

t o  what has become a new env i  ronment (May, 1982, d r a f t ) .  



Grade Four - Canada: I t s  Native People and Explorers 

9 
This program looks a t  how "man has in terac ted  with Canada's physical 

A d  social  environment in the  pas t " .  

Part  one of  the  program i s  a study of  se lec ted  "Native Canadian 

Cultures".  The second par t  of  the  program i s  a  study of  the  land through 

European explorers  and the  resul t i n g  geographical know1 edge. 

The major concepts iden t i f i ed  f o r  the  grade four socia l  s tudies  program 

a re  : needs, envi ronment, and resources.  Incidental o r  secondary concepts 

"which might a r i s e "  are:" in te rac t ion ,  t n s t i t u t i o n ,  change, interdependence, 

cu l tu re ,  t ime, and c i t i zensh ip .  

Students should study the  cu l tu re  of one of B.C.'s nat ive 

people- p r io r  t o  contact  with Europeans and in  the  

contemporary period.  -Whenever possible t h i s  should 

be t h e  local na t ive  peoples. In addi t ion ,  s tudents  should 

study the  cul ture  of one o ther  precontact na t ive  cu l tu res  

elsewhere in Canada. Every e f f o r t  should be made t o  draw 

1 inks between the  past  and present . .  . . t he -  s tudent  wi 11 . . . . 
--m 

survey the  accomplishments of the  explorers  who contr ibuted 

t o  the  expansion of the  geographic knowledge regarding 

Canada [May, 1982, d r a f t ) .  

Grade Five - Canada: Past Present and Future 

The grade f i v e  program continues on from the  previous year in  t h a t  the  

program looks a t  the  "continuing development of Canada". The u n i t s  

of  study a r e :  the  f u r  t r ade ,  a  resource based industry;  the  development 

of a  t ranspor ta t ion/cornmunicat ions  system; Confederation, the  th ree  



beve l s  of Canadian government: the 1390-1920 settlement of the praries 

and -the ethnocul tural  composition of contemporary British Columbia. 

The major concepts stressed in this  year are: ins t i tu t ions ,  interaction, 

change, diversity,  environment, and resources. Other concepts "which might 

be introduced" are: identity,  causal i ty , interdependence, power, and 
* 

citizenship. 

Grade Six -"Canadians and Their World Neighbours 

The development of the nation through settlement and structure i s  the 

focus of the grade six sdcial studies program: 

Grade six leads students to the world to  compare and contrast 

how peoples other than Canadians meet the i r  basic needs, 

and through th i s  process, develop cultures which have 

s imilar i t ies  and differences to the Canadian people. To 

achieve t h e ;  e understandings , and to  rei nforce the student ' s 

knowl'edge of world geography, teachers must se lec t  people 

or countries for study from four different  continents, selecting 

these on the 'basis of those which have 1 i t t l e  interaction 

with Canada. The emphasis on th i s  examination should be 

placed on how a l l  people share similar needs rather than 

on the differences among the ways in which these needs are met 

(May, 1982, d r a f t ) .  

Grade Seven - People and Place 

- -  Grade seven. . .focuses. . .on the interaction of people' and the 

places they l ive ,  and their  physical environment. People 
~- 

and their ,physical environment mutually affect  one another 



. . . .Students shouf d 1 earn to  to identify the various 

s ignif icant  components of the physical environment, t he i r  

variations in time and place, and the i r  effects  upon the 

society as well .as the interactions among these and culture,  

economies, government, and international t i e s  (May, 1982, d r a f t ) .  

The major concepts stressed in th is  .year are: interaction, needs, 
\ 

change, environment, resources and power. Other concepts which may be 

"incidential ly" introduced are ident i ty ,  causality,  diversi ty ,  

- interdependence, values, and culture. J 
Grade Eight - People and Culture 

Grade eight emphasizes the fac t  that people in societies 

develop dis t inct ive cultures in response to  simi l a r  and 

di f ferent  influences. These ibnfl uences include the peopte, 

physical environment, human and physical resources, government, 

and international connections. Students should know and 

understand the various aspects which distinguish a culture 

- '1- and recognize tha t  both cooperation and conflict  occur when 

dis t inct ive cultures come into contact. The emphasis 

should be on the s imi lar i t ies  among cultures,  not merely the i r  

differences, and the cooperation among cultures, not merely 

the i r  conflicts.  Care should be taken to  avoid stereotyping 
% 

and the development of and. ethnocentric a t t i tude  (May, 1982, d r a f t ) .  

The major concepts t o  be stressed in th is  grade are: interacting, 

diversity,  culture, and cit izenship.  Other concepts which may be 

"incidentally" introduced are ins t i tu t ions ,  needs, change, ident i ty ,  



, 
c a u s a l i t y ,  environment,  values, and power.' 

- Grade Nine - People and Resources - 
J 
\ Grade n i n e  focuses, i n i t i a l l y ,  on t h e  understanding t h a t  

s o c i e t i e s  do n o t  have s u f f i c i e n t  human and n a t u r a l  

resources t o  meet a l l  o f  t h e  members des i res .  Students . -  

should examine-how people i n  the  p resen t  and t h e  pas t  

have deal t w i t h  t h i s  c o n d i t i o n  of s c a r c i t y  by develop ing 

economic s t r u c t u r e s  and i n s t i t u t i o n s  t o  d i s t r i b u t e  resources. 

They s h o i l d  know and understand the  var ious  components 

- which cornprimi se p a r t i c u l a r  economies and i d e n t i  fy 

bo th  t h e i r  s im i  1  a r i  t i e s  and d i f fe rences  . The s tuden ts  

should understand how the  use of human and n a t u r a l  resources 

i s  i n f l u e n c e d  by t h e  phys i ca l  environment, c u l t u r e ,  government, 

and r e l a t i o n s  w i t h  o t h e r  s o c i e t i e s  o f  na t i ons  (May, 1982, d r a f t ) .  

The major  concepts t o  be s t ressed  i n  t h i s  grade: ' i n t e r a c t i o n ,  

i n s t i t u t i o n s ,  change, i d e n t i t y ,  resources and c i t i z e n s h i p .  Other 

concepts which m igh t  be re i n fo r ced  ! ' i n c i d e n t a l l y u  a re  c a u s a l i t y ,  - 

d i v e r s i t y  , envi  ronment, interdependence, va l  ues and power. 

Grade Ten - People and Government - Grade t e n  focuses ... on t h e  understanding t h a t  people 

and s o c i e t i e s  must develop s t r u c t u r e s  t h a t  p rov ide  government 
\ 

and law. These p o l i t i c a l  and l e g a l  s t r u c t u r e s  develop i n  

response t o  s p e c i f i c  needs i n  t he  s o c i e t y  and a re  i n f l u e n c e d  

3 by t h e  phys i ca l  environment, c u l  t u re ,  resources ,\ as we1 1  as 



connect ions t o  o t h e r  na t i ons .  Students should know and 

understand what t h e  p o l i t i c a l  and l e g a l  s t r u c t u r e s  a re  i n  

the  s o c i e t i e s  s tud ied  and how they  have 0 r ig ina te .d  over  

t ime. They should come t o  r e a l i z e  t h a t  t h e  p o l i t i c a l  and 

l e g a l  s t r u c t u r e s  have s im i  l a r i  t i e s  and d i f f e r e n c e s  which 

a re  a  r e s u l t  of va ry i ng  in f luences  (May, 1982, d r a f t ) .  

The major  concepts t o  be s t r essed  i n  t h i s  grade: i n s t i t u t i o n ,  

needs, i d e n t i  t y ,  interdependence, power, and c i t i z e n s h i p .  Other 

concepts which migh t  be touched on " i nc i den ta1 l y " "a re :  i n t e r a c t i o n ,  

c a u s a l i t y  , d i v e r s i t y ,  env i  ronment, values, and c u l t u r e .  

Grade Eleven - People and World Issues 

Grade e l  even focuses.. . i n i  ti a1 l y  on t he  understanding t h a t  
\ 

people, w h i l e  develop ing d i s t i n c t i v e  s o c i e t i e s  and na t i ons  

l i v e  on a  s i n g l e  p l a n e t .  They must, therefore,  i n t e r a c t  

w i t h  o t h e r  na t ions ,  and these i n t e r a c t i o n s  i n f l uence*  t h e i r  

l i v 'es  i n  a  v a r i e t y  o f  ways. These i n t e r n a t i o n a l  i n t e r a c t i o n s  

range betweens two extremes, cooperat ion and c o n f l i c t  .... 
Studen2s should l e a r n  and understand the imp1 i c a t i o n s  o f  

-I 
i n t e r n a t i o n a l  r e l a t i o n s  and, t he  a f f e c t  they  have on t h e i r  

soc ie t y ,  as w e l l  as t h e i r  r i g h t s  and r e s p o n s i b i l i t i e s  as 

c i t i z e n s  o f  t h e  w o r l d  i n  t he  receq t  past,  t he  p resen t  and, 

perhaps most i m p o r t a n t l y  i n  the  f u t u r e  .... 
i s  NOT i n tended t o  be s imply  a  survey o f  

t he  purposes o f  memorizat ion. Students a re  expected t o  touch 

upon s i g n i f i c a n t  developments t o  i d e n t i f y  t he  f a c t o r s  i n v o l v e d  



and t o  t r a c e  t h e i r  consequences now and i n  t h e  f u t u r e .  

C r i t i c a l  t h i n k i n g  and problem-solv ing should be g i ven  

prominance i n  these a c t i v i t i e s  (May, 1982, d r a f t ) .  I 

The ma-jor concepts f o r  t h i s  grade are:  interde'pendence, c i t i z e n s h i p ,  

i n t e r a c t i o n ,  environment, needs, t ime, and change. Other  concepts which 

m igh t  be r e i n f o r c e d  " i n c i d e n t a l l y "  are:  c a u s a l i t y ,  d i v e r s i t y ,  values, 

and power. 

The Grade twe l ve  s o c i a l  s t ud ies  program i s  n o t  p a r t  o f  t h e  r e v i s i o n  

and remains as f o l l o w s :  

, Modern World H i s t o r y  (1972) 

1. The Legacy o f  the  Nineteenth Century 

2. World War I 

3. The Russian Revo lu t ion  - Marx t o  Lenin 

4. The Search f o r  S e c u r i t y  i n  the  1920's and 1930's 
7 .  

5.  The Turmoi l  o f  t h e  1920 's  and 1930's 

6 .  World War I1  

7. The Cold War 
f i  

8 .  The I n t e g r a t i o n  of i u ~ o p e  - 
9. The Development i n  the  Non-European World 

10. The U n i t e d  Nat ions Organ iza t ion  

11. The Prospects Today 

Western C i v i  1 i z a t i o n  ( i n t e r i m  e d i t i o n ,  1976) 

- based on t he  BBC t e l e v i s i o n  s e r i e s  

- f a 1  1 o f  the  Roman Empire t o  t he  20th Century 

- t h i r t e e n  dne-hour f i l m s  



I n t r o d u c t i o n  t o  t h e  D i s c i p l i n e  o f  Geography ( ~ e o g f a p h y  1 )  

E i t h e r  - P a r t  I - Systemat ic Geography A 

. - geomorphology 
P 

- c l i m a t o l o g y  , 

- biogeography 
<. 

P a r t  I 1  - Man and H i s  ~ n v i r o n m e 3 t  

0  r - P a r t  I - Man's O rgan i za t i on  and use o f  t h e  Environment 

- p o p u l a t i o n  

P a r t  I V  - Bas ic  Economic A c t i v i t i e s  and Resource Use 

- n a t u r a l  env i  ronmen t 

- c u l t u r e  

- e x t e r n a l  r e l a t i o n s  

P a r t  I1  - Na tu ra l  Environment o f  t h e  Human ~ a c g  

- hydrosphere, 1  i thosphere,  atmosphere, b iosphere 

P a r t  I I I - P o l i t i c a l  Organ iza t ion  o f  Global  Envi  ronment 
b 

- p o l l u t i o n  

- resources 

- mu1 t i - n a t i o n a l  co rpo ra t i ons  

- case s t u d i e s  - a g r i c u l t u r e ,  min ing,  f i s h e r i e s ,  

energy, r e c r e a t i o n  



Manitoba 

The following information was taken from the report Provincial 

Social Studies/Social Science Programs in Canada as of 1978-79. prepared 

h r  the Curriculum Committee of the Council of Ministers of Education, 
L 

Canada by the Curricul um Development Branch, Department of Education, 

Nova Scotia, and herafter referred to, ,  for  reference purposes, as 

Studies Report, 1978. 

A t  the elementary school level (graaes 1-6), the social stud 

Soci a1 

ies program 

i s  mu1 t i  di sci pl i ned and the form i s  the expanding horizons model. The 
n 

program begins in grade one with the family and expands outward to world 

communites, the province, and Canada in grade s ix .  

A t  the secondary levels the social studies program 

discipines from grades 7-11. A t  the grade twelve leve 

courses are offered along with the traditional history 

i s  made up  of seperate 

1 two mu1 t i  di sci pl i nary 

and geogFaphy. 

The fol 1 owing 

His tory 

Grade Seven 

Grade Eight 

Grade, Nine 

Grade Eleven 

Geography 

Grade Seven 

-7 - Grade Eight 

secondary courses are compulsory: -- r 

- Ancient and Medieval World 
-a 

- Modern European History 

- Bri t i sh  Heri tagelCanadian Government 

- Chadian History 200 

- Canadian History 201 

- 
- Europe 

- Eastern Europe/As i a 



Grade Nine - Southern Cont inents 

Grade Ten - Geography 100 

- Geography 101 

Grades One and Two - Fami l y /Ne i  ghbourhood/Communi t y  ( 1  966/ 1975) 

The pr imary s o c i a l  s tud ies  programs should p rov ide  the  

c h i l d r e n  w i t h  many r e a l  experiences i n  t he  l o c a l  

comrnuni t y ,  increase the  knowledge o f  the  c h i  1 dren w i t h  

respect  t o  t h e i r  home communi t y ,  develop s k i  11s- i n  o r a l  

expression, and teach the ch i l d ren  t o  f u n c t i o n  as 

members o f  a group (Soc ia l  Studies Report, 1978, p.35). 

Grade One 

U n i t  1 - The School 

kit 2 - Hol idays 

U n i t  3 - Home L i f e  

U n i t  4 - Mai l  

Uni t 5 - F i  reman 

U n i t  6 - Storekeeper 

Grade Two 
n 

U n i t  1 - People Who Come t o  Our Homes 

U n i t  2 - People Who B u i l d  Our Homes 

U n i t  3 - People Who Help Us Travel 

U n i t  4 - Hol idays (more emphasis on p a t r i o t i c  ho l i days )  
\ 

Grade Three - Communi t i e s  (1967/1974) 

"Exposed t o  the study o f  people l i v i n g  under many d i f f e r e n t  cond i t ions  

i n  the  pas t  and the  present" (Soc ia l  Studies Report, 1928, p. 35).  



Uni t 1 - P r e h i s t o r i c  Man \ 

U n i t  2 - P l a i n s  Ind ians  - Past  and Present  

U n i t  3  - Canadian Eskimos - Pas t  and Present  

U n i t  4 - L i f e  i n  a  ~ u n g l e  - Congo T r o p i c a l  F o r e s t  

O r  

U n i t  5 - L i f e  i n  a Deser t  - Sahara 
-. 

Grade Four - World Communities (1968&75) 
\ 

"A  s tudy  o f  .people o f  many coun t r i es ,  how they  1 i ve, and why they  

l i v e  the  way they  do" (Soc ia l  S tud ies  Report ,  1978, p.  36 ) .  

Minimum - one coun t r y  f rom each grouping 

A. R i v e r  Communi t i e s  

B. Mountai nous Communi t i e s  

C .  I s l a n d  o r  Penninsu la  Communities 

D. Others ( i )  Coun t r ies  w i t h  p o l i t i c a l  systems d i f f e r e n t  f rom our  own. 
6 

( i i )  Coun t r ies  o f  o r i g i n  i n  t h e  community 

A d d i t i o n a l  u n i t  

I n t e r e s t i n g  people,  p laces, a'nd t h i n g s  i n  Nani t o b a ' s  p a s t .  

Grade fi ve - Mani toba/Canada 

"The bas i c  goa ls  o f  t h i s  pbogram i s  t h e  unders tanding o f  t h e  broad 

genera l  concepts which app ly  t o  a l l  i i s c i p l i n e s  i n  t h e  s o c i a l  sc iences. .  . 
t he  e s s e n t i a l  technique t o  be used;. . i s  t h a t  o f  i n q u i  r y "  (Soc ia l  S tud ies  

Report ,  1978, p.  37 ) .  

One - Sample S tud ies  - Manitoba 

A.  Bn Urban Community 

B. A Study o f  a  Rura l  Comuni  ty  



C .  A Study q f  a  Nor thern  Community 

Two - Overviews 

A. Manitoba - A Prov ince  of Con t ras ts  

B. Nor th  America - Overview 

C .  Canada - P o l i  t i c a  

Grade S i x  - Canada (-19691 

"Trace t he  h i  s  t o r i  c a l  

1  and Phys ica l  

1974) 

development o f  Canada ... i n  o r d e r  t o  develop 

and unders tanding and awarness o f  how and why Canada grew i n t o  an 

impo r tan t  n a t i o n  i n  a  r e l a t i v e l y  s h o r t  p e r i o d  o f  t ime"  (Soc ia l  S tud ies  

Report ,  1978, p .  37) .  

U n i t s  A,B,C. and E t o  be at tempted by a l l  c lasses:  U n i t s  D and F t o  be 

done i n t e n s i  v e l y  where t ime  and a b i  1  i ty  o f  t he  s tuden ts  permi t s  . 
A. Overviews o f  World Geography 

6.  Our Beginnings 

C .  French and E n g l i s h  Se t t lement  

D. F i g h t  f o r  t h e  Cont inen t  

E. Westward Expansion 

F. Canada Comes o f  Age 

G. Canada Today - Cu r ren t  Events 

Secondary - Grades Seven t o  Nine 

Both Geography and H i s t o r y  a r e  r e q u i r e d  f o r  a  s o c i a l  s t u d i e s  c r e d i t  

a t  each o f  the  grades 7,8, and 9. 

Grade Seven - The Anc ien t  and Medieval  World (196711975) 

"Th i s  program endeavours t o  l a y  t h e  fdunda t ion  f o r  a  knowledge 

o f  t h e  o r i g i n s  and h e r i t a g e  o f  o u r  Canadian s o c i e t y ,  t h e r e f o r e ,  every  



+ 

o p p o r t u n i t y  shou ld  be taken t o  r e l a t e  t h e  ideas and events  o f  t h e  a n c i e n t  

and medieval  w o r l d  t o  those o f  today"  (Soc ia l  S tud ies  Report ,  1978, p .39) .  

General Themes 

Forces o f  Nature 

Development o f  Government 

C o n f l i c t  and Expansion 

C u l t u r a l  Deuel opment 

Anc ien t  C i  v i  1  i z a t i  ons 

Graeco-Roman C i  v i  1  i z a t i  ons 

The Midd le  Ages 

One o f  I n d i a ,  China , Mohammedanism 

Grade E i g h t  - Modern European H is to ry .  (196911975) 

"Understand t h e  re levance  o f  developments' i n  Europe by r e l a t i n g .  . . 
whenever poss ib l e ,  t d  contemporary events  i n  Canada o r  t o  events  o f  

t o p i c a l  

A. 

B.  

C.  

D. 

E. 

F. 

Grade 

i n t e r e s t  t o  t h e  p u p i l s "  (Soc ia l  Stud ies Report ,  1978, p. 40).  
I. 

The Emergence o f  Europe 

The Development of Na t i on  S ta tes  ( 1  500-1900) 
J 

The I n d u s t r i a l  Revo lu t i on  

The Expansion o f  Europe 

Europe i n  t he  20th Century 

Europe 's  C u l t u r a l  H e r i t a g e  

i n e  - B r i t i s h  He r i  tagelCanadian Government (1972) 

"The purpose o f  t h i s  course i s  ... t o  i n s p i r e  and i n t e r e s t  t h e  s t uden t  i n  

t h e  h i s t o r y  o f  B r i t a i n  and i n  t h e  s tudy o f  h i s t o r y -  gene ra l l y . .  .To 

e ~ ~ h a s i s e  those aspects o f  B r i t i s h  h i s t o r y  which a re  r e l a t e d  d i r e c t l y  



o r  i n d i r e c t l y ,  t o  the  development of Canadian i n s t i t u t i o n s  and s o c i e t y "  

( S o c i a l  Stud ies Report, 1978, p. 41) .  

A. Medieval ~ r ' a  i n  E n l i s h  H i s t o r y  (1066-1485) 

B. Tudor and s tewar t '  England (1485-1689) 

C .  An Age o f  A c q u i s i t i o n  and T r a n s i t i o n  (1689-1830) 

D. The Emergence o f  t he  Modern S ta te  (1.831-1931) 

E. The Canadian Government Today 

Geography 

Grade' Seven - Europe (1967/1975) 

A.  A t l a s  Study o f  ~ u r o ~ e  

B. Scandanavi a 

C.  The B r i t i s h  I s l e s  

D. France 

E.  Germany 

F. I t a l y  

( s i z e ,  l o c a t i o n ,  shape, popu la t ion ,  e t c . )  

Grade E i g h t  - Eastern Europe and As ia  

A. A t l a s  Study of As ia  

B. I n d i a n  Sub-Continent 

C .  U n i d q 3  S o v i e t  S o c i a l i s t  Republ ic  

D. E i t h e r  China o r  Japan 

Grade Nine - Southern Cont inents  ( 73) 
'4s 

Approach I - Reg ima f  Stud ies ( p o l  i ti cal /geographicaf  ) 

Examples: P o l i t i c a l  Regional - Braz i  1 
f 



Geographical Regional - Congo Basin 

Approach I1 - Regional Studies (climatq/vegitation) 

Exarnpl es: Great Australian Desert (desert  climate) 

Congo Basiti ( tropical rainforest  climate) 

(location and physical features;  climate; vegetation and soi 1s ; animals; 

human occupance; transportation and communications ; problems) 

Secondarv - Grades Ten t o  Twelve 

Grade Ten - American History 100 (1966) 

"To give the students an understanding of the United States ,  i t s  

society and ins t i tu t ions ,  i t s  ideas and bel iefs ,  and i t s  l'eadership in 

the world today" (Soci a1 Studies Report, 1978. p .  44).  

A .  The Unites States i s  Formed 

B .  The Unites States i s  Divided 

C .  The Unites States i s  Reunited 

D .  The United States Becomes a  World Leader 

Grade Ten - American History 101 (1971) d 

"To provide the student with some understandings of historical 

development in the U . S . A .  and the manner in which that  country came 

to the important power i t  i s  today" (Social Studies Report. 1978, p.44). 

A .  Exploration and Colonization- 

B .  Arneri can   evolution 

C .  Federal i s t s  and Democrats 

D .  Growth and Change 

E .  Civil War and I t s  Aftermath 



F.  Rise of Industr ial ism 
F 

G .  Att i tudes a t  Home and Towards the World 

H .  Atomic Age 

I .  U.S.A. Today 

Grade Eleven - Canadian History 200 (1969) 

A .  The Coloni a1 Inheri tance 

B .  Colonial Aqs te rnen t s  

c. Emergence From Coloni a1 i sm 

0. Confederation 

E .  Modern Canada 

Grade Eleven - Canadian History 201 (1973) 

A .  Po l i t i ca l  

5. ' Internal  

C .  Indust r ia l iza t ion 

d. Canada's Growth as a Nation 

Grade Twelve - History 300 - World Studies: Comparative Systems (1974) 

" I t  i s  no longer adequate t o  teach exclusively about the past  history 

of a pa r t i cu la r  area of the world ... This course examines three  a r ea s . . .  

pol i  t i c s ,  economi cs , and in ternat ional  a f fa i  rs" (Social Studies Report, 

A .  Government and Po l i t i c s  

B. Economic Systems 

C .  World Po l i t i c s  Since 7945 

O r  

D .  Special Studies (Detailed s tudies  of one of the Soviet Union, a 



China, Southeast Asia,  M idd le  East, e t c .  ) 

Grade Twelve - Modern C i v i l i z a t i o n s  306 (1974) 

 ode t h e  s tuden t  a  knowledge of t he  growth and r e l a t i o n s h i p s  o f  
= .  

t h a t  w i l l '  a s s i s t  h i m  i n  understanding t he  modern w o r l d  i n  which 

he l i v e s "  (Soc ia l  Stud ies Report, 1978, p. 48) .  

A. I n t r o d u c t i o n  

B. Re l i g i ous  ~ ~ h e a v a f  i f  t he  16 th  Century 

C.  Absolut ism (one o f  France, Russia, P russ ia )  
* 

D. Balance o f  Power and Co lon ia l  R i v a l r y  i n  t h e  18 th  Cantury i n  Europe, 

I n d i a ,  Nor th  Ameri ca 

E. The French Revo lu t ion  and Napoleon 

F. Conservat ive React ion and t h e  Re-Sett lement of Europe 

G. L i b e r a l i s m  and Nat iona l i sm A f t e r  1852 

H. I n t e r n a t i o n a l  P o l i t i c s  t o  1907 

I. The War of 1914-18, and the  Search f o r  Peace 

J . The. Rise o f  To ta l  i t a r i a n  D i  c t a t o r s h i  p  

K. The War ~f 1939-45 

Geography 

Grade Ten Geography 100 - Nor th  America y 1 9 7 1 )  

"By emphasizing environments c l ose  a t  hand (areas w i t h  which he [ the  

s tuden t ]  may have some f a m i l i a r i t y )  toge ther  w i t h  those of h i s  own 

coun t ry  and o f  ne ighbour ing  lands, an oppo r tun i t y  i s  p rov ided  f o r  a  more 

immediate and i n ' t e r e s t i n g  p r a c t i c a l  a p p l i c a t i o n  o f  the  v a r i e d  geographic 

fundamentals convered i n  e a r l i e r  s t ud ies "  (Soc ia l .  Stud ies Report, 



A .  I n t r o d u c t i o n  

B. Regional Pa t t e rns  

- Canada 

- Un i ted  S ta tes  

Grade Ten Geography 101 - Canada (1965/1967) 

"Re la t ionsh ips  e x i s t i n g  between man and h i s  env i  ronment" ( S o c i a l  

Stud ies Report, 1978, p.  49).  

A. Fundamentals of Geography 

B. Local  Region 

C.  I n t e r - r e l a t i o n s h i p s  o f  .Man and n v i  ronment 

Grade Eleven .- Geography 200 - Phys ica l  Geography (1967) 

"To p rov ide  a  f i r m  conceptual  bas is . .  .which i s  sys temat ic  (i .e., t o p i c a l  ) 

i n  i t s  approach.. .To de n s t r a t e  the  many and v a r i e d  i n t e r r e l a t i o n s h i p s  \ 
of i n  the  phys i ca l  env i  ronment" (.Social Stud ies Report, 1978, 

Topics:  The So1arSystem;Earth Measurement, Time and Season; Maps; 

Spheres o f  the  ear th ,  Ear th  Ma te r i a l s ;  Forces t h a t  Change the  
0 > 

E a r t h ' s  Surface; Weathering and n ass-wasting ; Running Water; 

Ground Water; G l a c i a t i o n ;  Wind - Major  Landforms o f  the  Ear th ;  

Oceans; Currents  and Waves; Temperature; Pressure and 

Winds; Humid i ty  and P r e c i p i t a t i o n  ; Cyc lon ic  Storms ; Weather, 

Mapping; World Cl imates; Vegetat ion and Animal L i f e ;  S o i l s ;  

Stud ies o f  Na tu ra l  Regions - 3 o u t  o f  5; Set t lement  and 



P 
"- '4 

- - 

Grade Eleven - Geography 201 - Phys ica l  Geography 

"Areas o f  y d y - w d e  the  p l a n e t  ear th ,  human resources and c l ima te ,  
L . . 

economics and popu la t ion ,  geographica l  t o o l s "  (Soc ia l  Stud ies Report, 

Grade Twelve - Geography 300 - Human k o g r a p h y  (1974) 

 he he course) i s  e s s e n t i a l l y  a  conceptual  and t o p i c a l  course t h a t  

presents  ... many o f  t h e  more complex c h a r a c t e r i s t i c s  o f ,  and t h e o r i e s  

--w concerned wi t h y  t h e  i n t e r r e l a t i o n s h i p s  o f  man and h i s  env i  ronrnent, 
C 
*d 

a e s p e c i a l l y  t h e  impact, of' t h e  one on the  o t h e r "  (Soc ia l  S tud ies  Report, 

1978, 'p.  50).  

A. E a r l y  Exp lo ra t i on ,  Mapmaking and t he  Growth of  Geography . 
*-i 
B1 M i g r a t i o n  

C.  The 'Study o f  

D. M p l s R o l e  i n  o f  .the Ear th  
i 

E. Towards One World I 
Grade T w e l w  - Geography b01 - Economic ~ e o ~ r a ~ h ~ j  (-1968) 

I 

"Concerne o f  making.a l i v  

i n d u s t r i e s ,  w i t h  b a s i c  w o r l d  resourcesband i n d u s t r i a l  commodities" 

( S o c i a l  Stud ies Report ,  1978, p.  5 1  ) .  
k. 

- 6 

'i'lCorrelates c l  ose l y  w i  t h  e x i  s  ti ng courses i n  Economics and Modern 
2 T 

Prodiems" (Soc ia l  Stud ies Report, 1978, p. 51).  
. '  u'"* 

Regional Approach - Twelve Regions 

A. Techn i ca l l y  % Adv~peqd  
1 --I r" 

), w s  Afvanced 
A 

J 
. Underdeveloped ,, 

,/-.ds 

/ - -7 1 . LJ 



"The major geographic elements of a rggional study ( l o c a t i o n ,  s i z e  

and shape, land forms,-climate,  na tura l  A e t a t i o n ,  s o i l s ,  mineral 

2 $ 

' resour  s , sources  of  energy, populat ion,  economic a c t i v i t i e s ,  t r a n s p o f t a t i  on, 

t r ade  and commerce) should be examined i n  t h e i r  r e l a t i o n s  t o  t he  commodity -. 
' o r  a c t i v i t y  suggested f o r  each region" (Social ~ t L d i e s  Report,  1978, p. 51).  

Grade Twelve - Modern World Problems 301 (1972) 

" I t  i s  hoped t h a t  this course. .  . w i  11 c o r r e c t  some of t he  ignorance,  
=& 

i nd i f f e rence  and in to l e rance  toward o t h e r  people,  and i s  so doing 

help t o  c r e a t e  an atmosphere favourable  t o  the  growth of na t iona l  un i ty  . 

and in t e rna t iona l  understanding" (Social  S tudies  Report, 1978, p. 52) .  

A .  Man and Socie ty  

- What Makes a Socie ty?  

- . Cul ture  and Socie ty  

- Population and Socie ty  

- Governments, Soc ie ty ,  and t h e  Individual 

- Nationalism 

B .  I n t e rna t iona l  Relat ions 

- Canada in  World A f f a i r s  

~i t h e r  C .  -or D.  below 

C .  Regional S tudies  

D. In te rna t iona l i sm i 
Grade Twelve - Economics 301 [Under Business Education Program) 

A .  Introduct ion t o  Basic  Concepts 

B . ~ i c r o e c o m i  c s  - f k -Marketpl ace 

C .  Macroeconomics - Economics a s  a Whole 



D. I n t e r n a t i o n a l  Economy 

E. The Economy o f  Manitoba 

F.. Concl us i  on (Apply ing the  t o o l s  o f  Economics ) 

Grade Twelve - Law 302 (Under Business Education Program) 

"A course dea l ing  p r i m a r i l y  w i t h  the a p p l i c a t i o n  o f  l e g a l  p r i n c i p l e s  

and procedures t o  the  personal business problems o f  the i n d i v i d u a l .  Also, 

i t  promotes the understanding of laws regu la t i ng  the  t o t a l  economy which 

af fect  the  i n d i v i d u a l  as a producer-consumer i n  t h a t  economy" (Soc ia l  

Studies Report, 1978, p. 53).  



New Brunswi ck 
\ 

school i s  or should be a microcosm of democracy ... 
school and a1 1 school subjects and act i  vi t ies-conbibute 

t o  the chil'd's socialization. The subject which helps 
\ 

him best to  understand man, man's relation to man, and ', 
\ 

man's relation to his environment, i s  Social Studies \ 

- (New Brunswick, 1974, p .  3 )  

The elementary school social studies program adopted by New Brunswi ck 

% in 1974 i s  based on the "persistant problems approach" as'devel oped 

by Crowder of Purdue University. The seven problems formulated 

the basis for an elementary school social studies program are: 

1 ) Devel opment of Sel f-Unders tandi ng and a Know1 

of Human Behaviour; 

by Crowder as 

edge 

2) Using the Group Process t o  Develop Good Human Relations, 

Respect and Empathy; 4, - ' . C 

3) Acquiring a Knowledge and Appreciation of ,the Local . 
and Regional Communities; 

.4) Restoring and Maintaining the Quali-ty of the Total 

Environment of Man; 

5)4 Clarifying Values and Understanding the Process of 

Valuing ; 

6) Understandi ng the ~ernocratic Process ; 

7 )  Perspectives on International Relations (New Brunswi ck, - 

1974, p .  3 ) .  ' 



These prob1,ems o r . s t r a n d s  a re  t o  be t augh t  i n  a s p i r a l  approach: 
. . 

" S t a r t i n g  w i t h  the  f a m i l y  and expanding t o  t he  whole of Canada by grade 

s i x "  (New Brunswick, 1974, p. 57).  

1n-corporated i n t o  the programs are  concepts, s k i  11 s, a t t i  t u d e ~ d  

. va lues.  The elementary s o c i a l  s t ud ies  gu ide s t r e s s e , ~  process rnor &han 

c o n t e n t b o t h  i n  the  sel f -awareness and personal change aspect  o f  t he  

f i r s t  s t r a n d  and i n  t he  human r e l a t i o n s  aspec t  o f  the  second s t rand .  

Content i n f u s i o n  i s  drawn f rom the  c h i l d  i n  h i s  community. The elementary 

school guide s t a t e s  t h a t  4 

I 

The c h i l d  and h i s  exper iences and the  communi ty w i t h  a l l  

i t s  resources a re  t he  bas i s  o f  the  s tudy of Soc ia l  

Stud ies i n  the  elementary school . However' t h i s  comrnuni ty 

i s  seen as more than l o c a l  o r  parochial . ;  i t  i s ' ex tens i , ve  
0 

n a t i o n a l ,  wor l  d-wide, and u n l i m i t e d  (New Brunswi ck, 1974, 

The New Brunswick gu ide i s  n o t  p r e s c r i p t i v e  and suggests t h a t  t he  

i d e a l  s i t u a t i o n  ia i n  which bo th  the  students and t h e  teachers cooperate 

i n  choosing the  s tudy u n i t s .  - 
,/ 
% 

I n  the  1978 r e p o r t  on s o c i a l  s tud ies  compiled f o r  t h e  Cur r i cu lum 

C o m i  t t e e  o f  t h e  Counci 1 o f  M i n i s t e r s  of Education, Canada t he  s e c t i o n  

on New Brunswick no tes  t h a t  

The Department of Educat idn i s  d l o p i n g  a new work ing 

paper on a Bas-ic Educat ion Progr  I n  addi  t i a n ,  se lec ted  

courses and programs are  undergoing change. The elementary 
A 

program i s  one of those. I t  i s  a n t i  c i  p w h a t  t h e  



program will become more prescriptive and descriptive 

. e 

(Social Studies Report, 1978, p .  2 1 ) .  

Although a new Handbook For Senior High Schools was published 

the New Brunswick, Department of Education in 1981-1982 no new /a 
t e r i a l s  regarding policy a t  the elementary level are yet  available. I 

I t  i s  interesting to note that  while the rationale for  the 

social studies 'program i s  based on Crowder's The Persistant Problem's 

Approach to Social Studies, many of the social studies materials used 

in the elementary classrooms of New Brunswick are similar to  or identical 

t o  materials found in many primary classrooms across Canada, materials 

such as the Fitzheny and Whi teside picture cards. The implication, 

of course, i s  that  commonality of programs in many elementary schools 

i s  determined not so much by curriculum decisions a t  the provincial, 

d i s t r i c t ,  or classroom level,  b u t  by commeri cal materials. 

A t  the senlor high school level there are four ident i f iable  programs 

in which social studies courses are to  be found. The emphasis of the 

social 'studies i s  di fferent for  the fol lowing programs : 

1 ) The College Prepatory Program 

2 )  The Occupational . Program 

3)  The General Program 

4 )  The Practical Program 

Mandatory Soci a1 Studies Courses 

College Prepatory Program - two Hi story 102 or 101 ; 112 or 11 1 ; 122 or 121 

Occupational Program - one Social Studies 103 

General Education Program - one Social Studies 

Practical Program - one Social Studies 



E l e c t i v e  Soci a1 Stud ies Courses 

Co l lege  Prepatory  Program - Economics 122; Consumer Educat ion 112; 

Geography 102, 112, 113, 122, 123; Law 113, 123. 

I n  the document, Handbook f o r  S e n i o r  High Schools , t h e  term 

soc ia l  s t ud ies  has two meanings: 

One t h e  one hand i t  i s  used i n  a genera l  way t o  descr ibe  

"\ the  t o t a l  program which inc ludes  bo th  i n t e r d i s c p l i n a r y  
1 

s o c i a l  s t ud ies  courses (General Educat ion and Occupat ional  ) 

and seperate d i s c i p l i n e  o r i e n t e d  courses i n  such areas as 

H is  t o r y ,  Geography and Economics (Col l ege  Prepatory  ) . 

On t h e  o t h e r  hand i t  i s  used t o  descr ibe  t he  t h ree  

spec i  f i  c i n t e r d i  s c i  p l  i nary  courses i n the  General 

Educat ion and Occupat ional  Program (1381-1982, p.  46) 

Co l lege  Prepatory  Courses 
* 

Courses i n  var ious  soc i  a1 s tud ies  d i s c i p l i n e s  a re  o f fe red .  

H i s t o r y  102 and H i s t o r y  112 a re  compulsory ( H i s t o r y  101 

and H i s t o r y  111 may be s u b s t i t u t e d )  (Neb Brunswick, 1981- 

1982, p. 46) .  'd 
Hi  s t o r y  102 - Ancient/Medieval  Hi  s t o r y  

- " H i s t o r y  102 i s  the  f i r s t  o f  two courses o f  Western C i v i l i z a t i o n "  

(New Brunswi ck, 198T-1982, p. 46).  

H is  t o r i  c a l  Sk i  11 s 

Wars o f  the Greeks and Romans 

hthens,  Rome and Sparta 



Medieval Church 

Feudalism 

Development o f  Nat ions State 

e 

H i s t o r y  101 - European H i s t o r y  (,pre 1700's): Theme o f  Revolut ion 

" i s  the  f i r s t  o f  two themat ic  s tud ies  of European (New Brusnswi ck, 

The Clesthenian Revolut ions (508 B . C .  ) 

The Gracchian Revolut ion ( 1  33-1 21 B. C .  ) 

The Comerc ia l  Revolut ion (1200-1500) 

The Humani s t  Revolut ion ( 1  300-1 600) 

The Protestand Reformation ( 1  51 7-1516) 

The Pu r i t an  Revol u t i  on (1642-1 660) 

H i s t o r y  112 - European H i s t o r y :  Modern 

" i s  the  second course on the  h i s t o r y  o f  Western C i v i  li za t i on "  

(New Brunswick, 1981-1 982, p. 46) .  

T rada t i  onal European Soc ie ty  

,The French Revolut ion \ 

I n d u s t r i a l  i sn 

The American Revol u t i  on 

World War I 

Russia i n  the 20th Century 

Nazi Germany Y 

China1 i n  the Revolut ion 

The Cold War 



H i s t o r y  111 - European H i s t o r y  ( p o s t  16001s ]  

" i s  the  second themat ic  s tudy of European h i s t o r y " .  (.New Brunswi ck, 

1981-1982, p .  46).  

The French Rev01 u t i  on 

The L i h e r a l  Revo lu t ion  o f  1848 

The I n d u s t r i a l  Revo lu t ion  ( 1  760-1900) 

The Communist Revo lu t ion  (1917-1921) 

The N a t i o n a l i s t  S o c i a l i s t  Revo lu t ion  

H i s t o r y  122 - Canadian H i s t o r y  

" i s a  h i s t o r y  o f  Canada f rom the  e a r l y  years o f  t he  19 th  Century t o  

the  p resen t  " (New Bunswi ck, 1981-1982, p.  46) .  

The Mari  t ime Prov inces 

The Canadas 

The Confederat ion Era: Expansion and Consol i d a t i o n  (1867-1896) 

The L a u r i e r  Era: P r o s p e r i t y  and Development (1896-1914) 

Years o f  C r i s i s  (1914-1921) 

Between the  Wars (-1921 -1 939) 

Canada i n  World War I 1  (1939-1945) 

Modern Canada 

H i s t o r y  121 - Canadian H i s t o r y  f rom con federa t ion  

" i s  a  themat ic  s tudy o f ,  t he  h i s t o r y  o f  Canada over,  approx imate ly ,  

t h e  l a s t  cen tu r y "  (New Brunswick, 1981-1982, p. 46) .  

C o n s t i t u t i o n a l  : D i  lefrnna o f  I d e n t i t y  

Soci a1 : E t h n i c  Clash 



Economic: Economic Nat iona l  ism vesus Economic I n t e r n a t i o n a l  ism 

Geography 101 -1 12 ( two yea r  program) 

a r e  courses designed t o  g i ve  t h e  h i gh  school s tuden t  

an understanding of t he  bas i c  p r i ~ n c i  p l  es o f  t h e  geographic 

method. These courses i n t e g r a t e  t he  var ious  aspects o f  

t h e  broad s u b j e c t  i n  which s e t t i n g s  o f  geolfogy and t echno log i ca l  

development form the  backdrop f o r  i n t e r p r e t i n g  the mosaic 

o f  ,geographical  p a t t e r n s .  ~ e o g r a p h y  102-.112, embracing 

bo th  phys i ca l  and human elements, i n v i t e s  teachers t o  draw 

f rom two impo r tan t  themes t h a t  have cha rac te r i zed  modern 

geography: a rea l  d i f f e r e n t i a t i o n  and s p a t i a l  i n t e r a c t i o n  

(New Brunswi ck, 1981 -1 982, p. 47 ) .  - 

S ign i f i cance  o f  Man i n  Time and Space 

The I n f l u e n c e  o f  t h e  Sun on t he  Ear th  as a  P lane t  

The Map as a  Geographer's Tool 

The Dynami c  Atrnoshpere 

Ea r th  S t r u c t u r e  and Composi t o n  

The b reak ing  down o f  a  rock sur face  

Regions o f  g l a c i a t i o n ,  t h e i r  fo rmat ion ,  and u t i l i z a t i o n  

. , 

Impact of runn ing  wate r  
S 

Ground Water 

A r i d  Landscapes 

The Impact of t he  Oceans 

S u r v i v a l  i n  a  1  i m i  t e d  geographica l  env i  ronrnent 



* 
The I n d u s t r i a l  i z a t i o n  o f  A g r i c u l t u r e  

The I n t e r a c t i o n  between Resources, Technology, and P o l i t i c s  

Market  i n  the  F i s h i n g  I n d u s t r y  

F o r e s t r y  

M in i ng  

Man ' s Energy equi  rernents 

The Forces o f  I n d u s t r i a l  L o c a t i  on 

T ranspor t :  t h e  Uni fy i  ng Force 

Urban and Rura l  Set lement Pa t t e rns  

The Ecology o f  Popu la t i on  Growth 

Geoqraphy 122 - Canad3an 

Th i s  course i s  an e l e c t i v e  which o f f e r s  a s tudy  of t h e  

geographyofcanada as t he  i n t e r a c t i o n  o f  t h r e e  b a s i c  systems 

of environments:  t he  s o c i e t a l ,  t h e  phys i ca l ,  and t he  

a r t i f i c i a l .  I t  shou ld  g i v e  t h e  s tuden t  i n  h i s  f i n a l  y e a r  

o f  h-igh school  and unders tanding o f  t he  processes o f  s o c i a l  

*and economic changes occur ing  i n  t h e  coun t r y  and o f  t h e i r  

re levance  f o r  h im as a Canadian c i t i z e n  (New Brunswi ck, 

1981-1982, p. 48) .  - 
The C h a d i a n  S e t t i n g  

Regional  Stud ies 

Research Themes 

Economics 122 - Canadian/Comparative 

"an e l e c t i v e  course o f f e r e d  u s u s a l l y  i n  Year twe lve"  (New Brunswick, 



Goals 
'., 

A )  - a general  overview o f  t t e  way o u r  economic system works 

B )  - a knowledge o f  t he  bas i c  economic concepts and techniques needed 

as a bas i s  f o r  r a t i o n a l  economic dec i s i on  

C) - an awarness pf the  ma jo r  economic problems and issues o f  t h e  day 
\ 

D) - some exper ience i n  the  a p p l i c a t i o n  o f  f a c t u a l  knowledge w i t h  concepts 

o r  techniques t o  some t y p i c a l  major economic problems 

Teachers should t ry  t o  r e l a t e  areas o f  Economics 122 

t o  t he  H i s t o r y  and Geography courses. Cooperat ion between 

s u b j e c t  teachers i n  these ares cou ld  produce a s i  t u a t i o q  

where they  and t h e i r  s tudents  s tand  t o  b e n i f i t  / 
(New Brunswick, 1981 -1 982, p.  48). 

P o l i t i c a l  Science 122 - Canadian/Comparative 

" i s  an i n t r o d u c t o r y  P o l i t i c a l  Science course designed t o  deyelop 

s tuden t  understanding of va r ious  p o l i t i c a l  i d e o l o g i e s  and systems" 

(New Brunswick, l 9 8 l - l 9 8 2 ,  p .  49) .  

I n t r o d u c t i o n  t o  Pol i ti c a l  Science 

D i f f e r e n t  P o l i t i c a l  I deo log ies  

A Study of Canadian C o n s t i t u t i o n a l  Developments 
4 

Process and Func t ion  o f  Modern Government 

Pol  i ti c a l  P a r t i e s  and E l e c t o r a l  Procedures 

The Government of Canada 

P rov i  n c i  a1 and Mun ic ipa l  Government 

Compara t i  ve Government 

I n ~ t i o n a l  A f f a i r s  



General Education and Occupational Courses 

. .  - 
Social Studies 103 

" i s  an i n t e r d i s c i p l i n a r y  course on Twentieth Century Canada incorporat ing 

Hi s t o r y ,  Geography, Economics, Government, Pol i t i  c s ,  Law and Current 

Events" (New Brunswi ck, 1981 - 1982, p .  49) .  

Current Events 

Geography of Canada 

Canadian Government and Pol i  t i  cs 

The Canadian Economy 

Canadian Caw 

French-Engl i sh  Relations 

Canadian Law 

French-English Relat ions 

Canadian-Ameri can Re1 a t ions  

Canada a t  War and Peace 

!&ial Studies 113 

" i s  designed t o  bui'ld upon t h e  knowledge 

in  ~o;ial  Studies 103 and present  a study of 

(New Bunswi ck, 1981 -1 982, p .  49 ) .  

Sepera t i  sm 

 he Permeable Border 

The Canadian Indian 

The  Fami ty  

Education i n  t he  Seventies  

and ski 11 l e v e l s  gained 

contemporary Canadian concerns" 



Women i n  Societ j l  

B io-Eth ics 

Labour and Management 

Economic Nat ional ism 

The Future 

Regional D i s p a r i t y  

Urban i sm 

Socia l  Studies 123 
* 

This course invo lves  students i n  a study o f  present  wor ld 

problems; t ak ing  i n t o  account t h e i r  h i s t o r i c ,  c u l t u r a l  , 

e thn i c  and geographic roo ts .  These problems may be s tud ied  

i n  con junc t ion  w i t h  the biographies o f  the  men who he1 ped 

t o  shape these events, The course i s  in tended t o  prov ide a 

g rea t  f l e x i b i l i t y  (New Brunswick, 1981-1982, p. 49).  

Peoples Republic of Ch-ina 

A Div ided Germany 

The Middle East C r i s i s  

The Uni t ed  States and the Americas 

Continuing C r i s i s  i n  the  South East Asia 

A f r i c a  - A Troubled Continent 

The USSR and World Communism 

The Populat ion Explosion 

Contemporary P o l i t i c s  i n  Canada 
. 

The €-I% at the Crossrtmk 

The Uni t ed  Nations i n  C r i s i s  + 



The J u n i o r  High Program: Grades 7-8-9 

Phi losophy and R a t i o n a l e  

The r a t i o n a l e  f o r  t h e  J u n i o r  High School s o c i a l  s t u d i e s  

n. program Gpntains sever@-  i n t e r r e l a t e d  o r i e n t a t i o n s .  

i \ - These o r i e n t a t i o n s  shou ld  he1 p  t e a c h e r s  unders tand t h e  
t --J 

under ly ing  r a t i o n a l e  o f  t h e  program: 
-1 I .  
\ 
, /' a )  S t u d e n t  Needs O r i e n t a t i o n ;  

Y , 
b )  I n t e r d i s c i p l i n a r y  O r i e n t a t i o n ;  * 

J 

c )  Sky11 O r i e n t a t i o n ;  

d )  Discovery O r i e n t a t i o n  ; ' 

e )  Concept O r i e n t a t i o n  ; and 

f )  'values Or ien ta , t ion  (New Brunswick, 1976, p. 2 : l : l ) .  

Year Seven - The Western Hemisphere 

The Age o f  Western Expansion Begins 

Navigat ion,  Map Making, Explora t ion  and Discovery 

/- Geography o f  t h e  e s t e r n  Hemisphere 

dww World C u l t u r e s  

Contac t  Between Old and New WoFld C u l t u r e s '  . 
New Marl d  S o c i e t i e s  o f  1800 

Grade E i g h t  - H i s t o r y  and Geography o f  Canada 

Physi c a l  Geography 

Hi s t o r i  c a l  Development 
1 

Economic Geography. 



.- . 
9 

Grade Ten - Establ iskirtg a World View -7. " * 

Making Value Judgements 
1 

Interaction of Cultures 

Gl obal Problems 

The Francophone Social Studies Program 

New Brunswick has a francoph6ne social studies curriculum which i s  

similar t o  the anglophone program in structure,  b u t  with an added emphasis 
s 

on Acadian history and culture,  +he .French influence on the early - 
hi story of Canada., 



Newfoundland and Labrador r 
I 

- 

(A1 1  xi t a t i o n s  i n  t h i s  s e c t i o n  a re  f rom Desi$n f o r  Soc ia l  Stud ies,  K-IV, . 4 .- 
A ? -  6 

i n  Newfoundland and Labrador,  [no date] ) .  9 
9 

The o v e r a l l  goal  . f o r  t h e  soc ia l -3 . tud ies i n  t h e  sch%ols o f  Newfoundland 

and Labrador i s  s t a t e d  .in The  as& Guide f o r  Soc ia l  Stud ies,  K -X I I ,  

i n  Newfoundland and Labrador,  (no da te )  as " t h e  f o rma t i on  of t h e  person- . L /+ 

c i t i z e n "  (p. i i i ) .  - 
rC 

The person-centeredaspects o f  t h e  c u r r i c u l u m  are  aimed a t  " he lp i ng "  

t h e  s tuden t  t o  f i n d  "meaning i n  l i f e  and.human r e l a t i o n s h i p s "  w h i l e  
2a 

develop ing ways of "knowing, t h i n k i n g ,  f e e l i n g ,  va l u i ng ,  and i n t e l l  i g e n t  

behav iour"  ( p .  i i i ) . 
/ 

The c i  t i zen -cen te red  segment o r  t h r u s t  o f  t h e  c u r r i c u l  urn i s  ' " t o  

h e l p "  s tuden ts  understaGd h i s  o r  h e r  s o c i e t y ;  " t o  develop t h e  va lues and 
3) 

s k i l l s "  of good c i t i z e n s h i p ;  and " t o  app ly  t h i s  knowledge i n  d a i l y  l i v i n g "  - 
(p .  i v ) .  

The o v e r a l l  goa l ,  them, i s  c i t i z e n s h i p  educa t ion  which focuses on t he  

i n d i v i d u a l  and t he  qua1 i ty of h i s  o r '  h e r  l i f e  w i t h i n  Canadian s o c i e t y .  

From the above grew t h e  goal  r e fe rence  approach f o r  t h e  programs - 

desc r ibed  i n  ,Design f o r  Soci  a1 Stud ies,  K- I V ,  i n  Newfoundland and 
t 

1 Labrador,  (no da te ) .  The purposes o f  , these goals o r  "areas o f  emphasis" 

a re  t o  s e l ~ &  con ten t ;  d i r e c t  o r d e r  and sequencing o f  teach ing;  determine 

c r i t e r i a  f o r  s tuden ts  and teach ing  eva lua t i on ;  and to, s t a t e .  t h e  i n t e n t  

o f  i n s t r u c t i o n  " i n  o rde r  t o  a v o i d  t r i . v i a 1  l e a r n i n g "  (p .  v ) .  
3 

Th i s  document warns t h a t  " M a ~ o r  understandings . . .  a re  n o t  t o  be t augh t  



d i  r e c t l y "  (p. v )  , a1 though t h e  gu ide i s  descr ibed  as non-pr&cr i    ti ve, 
I' 

r e  t o  g a i n  upde-rstandings i n d i r e c t l y  form t h e  p*rocess o f  

exper iences"  (p.  v ) .  

F e n t r a l  ' t o  t he  K-6 program i s  t h e  c u l t u r e  o f  Newfound1 and and ~2 ! 
t 

Labrador and t h e  va lues founa i n  t h a t  s o c i e t y .  

The p a t t e r n  of skquences f o r  t h e  K-6 program begins w i t h  t h e  immediate 

s o c i a l  environment a t  t h e  k i nde rga r t en  l e v e l  , then moves through t h e  

neighbourhood, the  community, t h e  p rov ince ,  t he  n a t i o n ,  and, f i n a l  l y ,  

t h e  w o r l d  community. 

K indergar ten  

The f i ve - yea r -o l ds  i n  ou r  schools a re  c h a r a c t e r i z e d  by 
* 

a c t i v i t y ,  c u r i o s i t y ,  and eagerness t o  exp lo re . .  . . I n q u i s i  t i ' ve ,  

and w i t h  a s t o r e  of ma in l y  "what" ques t ions ,  they  have o n l y  

a s h o r t  a t t e n t i o n s  span, mix  f a c t s  w i t h  f an tasy  occas iona ly ,  

and t a l k  more than they  l i s t e n  (p .  1 ) .  

 heme - L i v i n g  i n  t h e  Immediate Environment 

Ma jo r  Areas o f  Emphasis' - home, f a m i l y ,  church,  school^ l i f e  

- awarenes; of t k e  neighbourhood 

Expected Outcomes 
.+ 

- seasons; weather, c l o t h i n s ,  s p e c i a l  days, e t c .  

- C h i l d r e n  shou ld  b g i n  t o  know themselves as f .  
wor thwh i l e  persons. 

- C h i l d r e n  shou ld  beg in  t o  i n t e r n a l i z e  behav iour  

expected o f  them by home, school and church. 

- C h i l d r e n , s h o u l d  beg in  t o  share and be cons idera te  
*. 



of others.  

- Children should begin t o  accept increasing 

responsibi 1 i  ty f o r  t h e i r  ac t ions .  

- Childre j  should begin t o  resolve problems concerning 

weather, safe ty ,  e t c .  
* 

- Children should b.egin t o  knwo t h e i r  places i n  

the family. 

Grade One - ' 

Theme - Living Together a t  Home, a t  School 'and in the  Neighbourhood ' 

Major Areas of Emphasis - the home, the family and the school 

-- character is  t i c s  of a nei ghbourhood 

Expected Outcomes 

- descript ions of "my" nei ghbourhood 
6 

- people in "my" neighbourhood who help and 

provide needed services 

- other  neighbourhoods and how they a re  a l i ke  and 
R 

di f fe ren t  from "mine" A '  '-, 

- weather and environment, safety 

- special  days celebrated i n  my neighbourhood 

- the fu r the r  development of simple time, distance,  

and location concepts 

- Children begin t o  understand how family and school . 

help us t o  l ive  and learn .  

- Children begin t o  know the charac te r i s t i c s  of 
. . 

of a neighbourhood. 



< Grade Two 

Ch i ld ren  begih t o  l ea rn  "my" n e i g h b o u r h ~ o d ~ ~ i t s  

needs, serv ices,  the way people work and p lay  

i n  the .neighbourhood. . 
Chi 1 dren begin t o  have a concept o f  the  j n t e r -  

dependence o f  people i n  the  neighbourhood. 

Chi 1 dren grow i n  understanding- and appreci a t i  on, 

of themselves and others as they share and he lp  '. 
B 

atSqrnefand i n  the school. 

Typ ica l  seven-year-olds are n o t  a t  a1.l 1 i ke six-year-01 ds . 
They are  l ess  se l f -centered and s e l f - c o n f i d e n t  than they 

> 

were a t  age s i x ,  and are very s e n s i t i v e  t o  how people' 
' d 

reac t  t o  them.. . I n  soc ia l  ' s tud ies ,  seven-year-olds are ready 

f o r  t he  more va r ied  experiences r e l a t i v e  t o  the broader 
FX 

l o c a l  communtiy 

Theme - The Local Community 

~ a j o r  ~ r e k  o f  Emphasis, - why 
* 

. - the 

- the 

- the 

and i t s  resources (p .  23).  

people l i v e  i n  communities 

1 ocat ion  o f  the l o c a l  comuni  t y  

people i n  the community 

comhuni t y  ' s  past  - . . 
- serv ices t h a t  the communi t y  o f fe rs  

- how people tave l  and communicate i n  the community 

- how people work together  t o  p rov ide  needed serv ices 

- the interdependence o f  t he  home, school, church Cd 
* 



- 

Expected Outcomes 

t 

and n'eighbourhoods in the local colrvnuni ty 

safety in  the community 

weather 4 .'-: .- %, 
seasons 

communi ty hol i  day; 

the further development of map and globe s k i l l s  

Children begin to  know, understand, and appreciate the i r  

the i r  local 'community. In so doing, the concept of inter-  

dependence i s  bet ter  understoo8.A~ i t  becomes evident why 

people 1 ive im communi t i e s ,  children become more self-di recting, 

responsible, interested in sommunity events, accepting 
P. 

01 change,and they show-a willingness to  be community 
\ 
h'elpers in any way that  they can ( p .  25) .  - 

A t  th i s  age children are independent, teaching shows 

resu l t s ,  and ethical ;values., emotional and social 

development, and creative ab i l i t i e s  are . readi ly encouraged 

. . .Their concept , of historical time i s  s t i l l  qua13 tat ive 

in that  i t  depends on props, neverthless, eight-year-olds 
6 

have gone beyond the .here and now orientation of ea r l i e r  
a 

age periods and "now think beyond the boundries of the i r  

neighbourhood and community and of inhediate time and " .  

space experiences (p .  33) .  
- -- 



Theme' - Meeting the Needs 

-Major Areas gf ,Enlphasis - 

Grade Four 

5 .  
of Comrnuni t i  es C 

the fundamental needs of people &d the varying 

ways in which people in the local and selectea 

communities of Nkwfoundland and Labrador meet 

the i r  needs for food, clothing, she l te r ,  e tc .  

how people u t i l i ze  the i r  natural environmnet * 

the need for  law in cqmmunities 

the reason. .for governments servi ces of vari ous 

kinds* 

the.  further development of map and globe concepts 

The ra te  of growth and learning i s  increasing ... Nine-year- 
4 7  

olds are ready for studies of differen?" ccultures which should 
' 

be selected carefully and taught without pressure of haste, 

in the 1 ight of previous social studies learnings.. .they can 

carry thrbugh planned.projects in social studies with 

teacher reassurance and teacher and peer. help ( p .  43) .  
\ 

a Theme - Comrnuni t i e s  in Canada and the World 
1 .  

Major Areas of Emphasis - ways t o  study a cornmuni ty 
* - * 

- inst i tut ions in one's own cdrnrnuni ty and how they 

meet people ' s needs. 

- cross cultural studies of other commtini-ties_-& 

extend the 

- study will 

with one's 

be selected for contrast and compa,rison 

1 
4 

concept of community 1 i vi ng 

.own community , + ' . . - 



Expected Ohtcomes 

I 

Grade F ive  

- The development o f  i n s i g h t s  i n t o  the  way people 
r5  

l ' ive i n  communities i n  o t h e r  lands; what 
,A* 

charac te r i zes  t h e i r  way o f  1  i f e .  , 

- What s i m i l a r i t l e s  e x i s t  i n  ways o f  l i v i n g  i n  t h e  

se lec ted  communities and i n  one 's  own community 

as a dynamic--social r e a l i t y .  

- The growing awareness o f  onese l f  as a Newfoundlander 

and a Labrador ian and ~ana 'd ian  c i t i z e n .  . . 

' A t  t h i s  age they  ( ten-year-01 ds) reach a p o i n t  o f  balance' and 
C 

adab ta t i on  t o  t h e i r  wo r l d  t h a t  th-ey have never  had be fo re '  j 

- and may n o t  have again f o r  another  decade .... they a re  
f * 

develop ing an a b i l i t y  t o  conceive of geographica l  space and ' 

t o  form concepts of successive epochs. They en joy  researdh.  

They read  r e a l i s t i c  l i t e r a t u r e ;  look  f o r  heroes i n  

h i s t o r i c a l  charac te rs  and young a d u l t s  w i t h i n  t h e i r  

observa t ions  and from whom they  de r i ve  va lue codes.. . . 
3 

Soc ia l  strudies., i f  taugh t  f rom the  p o i n t  o f  view o f  s o c i a l  

problems t o  be solved, and o f  ou r  p rov ince '  s  heroes and t h e i r  
- 

' g r e a t  deeds, can be h i g h  on t h e  ten-year-o lds lis! o f  i 
f a v o u r i t e  sub jec t s  (p. 55) .  

I I 
Theme - Our Province, Newfoundland and Labrador 

Major  Areas of Emphasis - the s t o r y  o f  the  sea 

- the  s i o r y  of the  l and  



- how n a t u r a l  resources have.been u t i l i z e d  f o r  
* * I 

t h e  bas i c  needs, anAd how they  w i l l  c o n t r i b u t e  

t o  t he  p r o v i n c e ' s  f u tu re  d&elopment 
d 

- human adventure s t o r i e s  t h a t  r e l a t e  t h e  h i s t o r y  

. , o f  ~ G f o u n d l a n d  and Labrador as they  focus on 

aspects of the  p rov ince ' s  r eg iona l ,  economic; 

c u l t u r a l  , and p o l i t i c a l  growth 
1 

Expected Outcomes - an uhderstandi  ng o f  how geographi c j f a c t o r s  
9 2, 

i n f  1  uence 1  i v i  ng i n '  t he  various. reg ions  o f  

Newfoundland and Labrador and a p p r e c i a t i o n  o f  

o"r h e r i t a g e  
* 

. -  an app rec ia t i on  of our  resources o f  l a n d  and sea 
/ 

- a  p r i d e  i n  our  h i s t o r y  * 
- an understanding t h a t  p a t t e r n s  o f  l i f e  change and . I -  

C 

% 

. a re  cha ig i ng  as a  r e s u l t  of increased knowledge 

1 

and s c i e n t i f i c  and t echno log i ca l  advance 
- ,  

- a  f ~ i t h  i n  our  p rov ince ' s  f u t u r e  
s 

Grade Six 

Other p laces and o t h e r  t imes fasc ina te  them, and i f  they 

can fit t ime and events  toge ther  i n  meaningful  con tex t .  

They a re  i n t e r e s t e d  i n  t h e  geogrpahical  environment i n  which 

they  1  i v e ,  bo th  i n  t h i s  p rov ince  and i n  the  ,Canadian na t i on ,  

as w e l l  as i n  o t h e r  coun t r i es  a n b e a s  of the  wor ld .  . . .They 

can beg in  t o  acqu i re  and make c o m i t t m e n t  t o  democrati F : 



values' and t o  develop a  scale o f a m o r a l i t y  (p. 68). 

Theme - 'Our Country Canada 
* 

, 

Major Areas O f  Emphasis - a  study o f  Canada as a  vas t  country  o f  geographic 

and cu l  t u ~ a l  d i v e r s i t y ,  r e g i o n a l l y  d i v ided  and 

po l  i t i c a l  l y  organized 
t 

- a  land o f  r i c h  na tu ra l  resources a f fec t ing  pa t te rns  

o f  set t lement  J 
- the  interdependence o f  the  d i f f e r e n t  geographical 

areas and t h e i s  i n t e r a c t i o n  w i t h  wor ld  communitieS 

I - a  va r ied  popu la t ion  o f  nat ive. peoptes. the  two 
, Q 

founding peoples o f  French and Engl ish stock, the , 

3 i w i g r a n t s  

-- important  past  and present events and co lou r fu l  . 
p e r s o n a l i t i e s  t h a t  brought Canada from colony t o  

na t ion  

- - the meaning of the Canadian her i tage,  i t s  

i n f l uence  i n  the present e ra  of soc ia l  and 

economic change and i t s  chal lenge t o  the  f u t u r e  

Expected Outcomes - a  knbwledge and apprec ia t ion  of our coun t r y ' s  

t- h e r i  tage ,. v a ~ t n e s s  , resources, and r i  ch d i  vers i  t y  

o f  c u l t u r e  

- a sense o f  personal i d e n t i f i c a t i o n  w i t h  Canadians 
- F 

throughout the na t i on  who share t h i s  l and  and who 

are p a r t  o f  i t s  h i s t o r y  

- aknowledge of the  ways of l i v i n g  of people i n  the 
Z 



d i f f e r e n t  regions of Canada, t h e i r  interdependence ' 

and d i s t i nc t i veness  

- a sense o f  Caiadian h i s t o r y  t h a t  gives c o n t i n u i t y ,  

wholeness and i n t e g r i t y  t o  the Canadian s t o r y  
P 

and which admits the- c o n t r i b u t i o n  o f  a l l  

Canadian - n a t i v e  peoples ," French, and Eng l ish  

founding cu l tu res ,  the many e thn i c  groups who 

became Canadians by way of  immigrat ion 
f 

- a respect  f o r  the values and b e l i e f s  o f  others 

and a deep f a i t h  i n  Canada's fu tu re  

Secondary School 

' ~ r a d e  Seven - North America and I t s  Neighbours 

Grade E igh t  - World Cul tu res  

Grade Nine - Our Canadian Her l tage 

Grade Ten - The sen ior  h igh  school core program inc ludes 

Grade Eleven - courses on Newfoundland cu l tu re ,  - Demecracy , Canadian E .  

Grade Twelve- economy, Canadian Law, Worl d .Geography, Worl d 

@ ~ i s t o ; ~ ,  and World Problems. I . 



The Northwbst Terri tor ies  
7 -. 

4 
I \ 

0 
The Northwest ~ e r r i  tor ies  cut% cul ~ m - ~ u i d e ,  !%cia1 Studies, K-9 

a ,  

(1979)', notes t h d t  northern education i s  often cr i t ic ized for  i t s  lack 

of relevance for northern people. Children learn, about the r e s t  of +at.  ., 

-%. ,; - ' 
, Canada, the ~ n i  ted .s ta tes  of ~ m e r i c a  ,' and ~ u r o ~ e ,  bit often remain 

.. . . , 

ignorant of the people in the Northwest Territories.  This curriculum 
. 

9 

guide claims its program i s  "a serious a t t e i p t  t o  provide a basis by which - 
. - 

so 'a1 education will be relevant to northern students" (foreward). R 4 

Purpose of the Social Studies 

Social studies i s  the study ofepeople in the i r  
a 

Social, cul tural , . and physical environments . I t s  aim 

i s  t o  help the student develop knowledge, s k i l l s ,  and 

at t i tudes leading to  informed, reasoned, sat isfying, .  + 

v and effective participation in the private and 
==$ #- 

% 

public l i f e  of his or her own society ( p .  1) .  k 3 

P'- 
The currickurn guide emphasizes that  the 'world of the student must 

', 
be a part of the s cia1 studies program in the Northwest Territories i f  i 
the program is t o  be pf fec t ive  in such a multicultural society. The 

guide warns that  o f t  i t  i s  only the teachep's perspective that  i s  2 
revealed. Teachers ,.who,"whi l e  a minority in the comnuni ty ,  are never- 

c - 

theless representatives of a larger,  dominant society" ( p .  2 ) .  Social 
-- - -  - 

studies i n  the Northwest Territories i s  seen as "extending" b u t  not 
r I  

** 

wholly "determining" the "overall social education of the child" ( p .  3 ) .  



Major Goals 

A .  Knowledge 

B.  Ski l ls  

C .  Values 

Knowledge Objectives:* thecontent of the Program , 

Canada Studies'#js'the framework form which ihe content of the 
/ 

Northwest Territories social studies program has been chosen and developed.,, 

The format i s  the expanding horizons model: 
. , 

chi ldren 's  knowledge and understanding of the world 

and of the i r  relationships to -b gradually extends 
4 

from themselves to thei r  connnuni ty , the Northwest Territories , 

and Canada (p.  4 ) .  

Approach to  Teaching 

The social studies program i s  t , a u g h t  through an interdisciplinary - 
. -- 

approach*. The social science discipl ines  are not taught as seperate 

disciplines or subjects. 

Many of the students in the classrooms of the Northwest Territories n 

w i  11 not have English as a f i r s t  language. Many of the concepts, words, 

and definitions that are used in the studies will n o t  have 

an equivalent in the children's native tongue. This i s  a special 

challenged faced by teachers in the Northwest Territories and one which 

Social Studies, K-9 recognizes. and offers considerable guidance in over- 
t - - 

caning. For example the guide points out that  

When developing the concept of "family" 
/ -teachers - 

P" 

will often find children's ideas of what a family i s  



and does may be d i f f e r e n t  from what a fam i l y  i s  and does 1 

may be d i f f e r e n t  from the teachers, might  4 

expect.  I n u i t  and make an important  

d i  s t i  n c t i  on between 01 der and younger b ro the r  o r  s i s t e r  - 
t 

a d i s t i n c t i o n  n o t  made i n  Engl ish (pp. 22-23). 
P - 

'Course Out1 i nes 
9 

Grade One - Me 

I '  

-:'Self-awarness and soc ia l  awarness are the major ob jec t i ves  fo r  
% 

Grade one" (p. 7 3 ) .  t -. . 
Topic A - I ' m  the  Only One L i k e  Me 

I 

Topic B - I l i v e  With My Family 

Topic C - I Live  With Others 
9 

Grade Two - My cornmunit> 

The- cornun i ty  i s  n o t  seen as simply a c o l l e c t i o n  of i n t e r e s t i n g  

people,occupations, and.bui1dicgs. It i s  r a t h e r  seen 

as a p lace where people 1 i v e  together  f o r  companionship - 

and f o r  serv ices they would otherwise n o t  have (p- 83).  - 

t o p i c  A - people i n  My Community 

Topic B - Other Cornuni t ies 

Topic C - Cormunications and Transportat ion 

Topic D - My Communi fy Changes I 



103 
. . 

G~ade Three - Other Places 

)Deals with the physical and social features of the North- 

west Territories ' major (administrative) regions : Baffin 

Island, Keewati n ,  Central and western Arctic, Gckenzie 

Basin, and South Slave Lake ( p .  93). . . . & , 
Topic A - Our World Looks Li ke This 

Topic B - How People Make a Liv-Tng 
# 

Topic C - Communities in Canada and the Wordd 

The Intermediate Years : Grades 4-6 

The topics and cdntent of the social studies programs in 
%i 

Grades 4-6 are organi zed around f i  ve themes represen t i  ng 

economi c ,  and 'basic geographic, h i s tor ica l ,  social ,  

pol i t ical  features tha t  make Canada a 

These themes are the major understand 

during the Intermediate years ( p .  103 

unique country. .,. 

i ngs developed 

1 .  Canada i s  a northern, vast ,  and regionally divided country. 

2 .  Canada has a broad natural resource base composed of both renewable and 

non-renewable resources. . 

3. Canada i s  a culturally diverse, mu1 ti-ethnic country, with two 
e 

histor ical ly  predominant 1 inguistic and cultural groups. - 
4. Canada i s  exposed to many external economic, pol i t ica l ,  and cultural 

\ i nf 1 uences. 

5. Canada i s  an industri a ? ,  techno1 ogi cally-oriented, and urbanized 

society. 



Grade Four - canada Then aad Now: Our Natu ra l  and ~ u m a n ~ ~ e s o u r c e s  

i 
9 

An examinat ion of t he  c h a r a c t e r i s t i c s  and o r i g i n s  o f  t he '  
e 

people i n  the Northwest T e r r i  t o r i e s  serves t o  i 6troduce a .., 
more formal  approach t o  H i s t o r y  and t o  the  s tudy o f  

t h e  e t h n i c  d i v e r s i t y  i n  Canada and t h e  wor ld .  Na tu ra l  

resources, bo th  renewib l  e  and non-renewable, a r e  i d e n t i f i e d ;  
- 

studen'ts l e a r n  how demands on n a t u r a l  resources have changed 

over  t ime, and how these changes have a f f e c t e d  l i f e  i n  

- Canada. Human resources a re  a l s o  d e a l t  w i t h  (p .  105).  

Topic  A - Long Ago. 

Topic  B - Our Natu ra l  Resources 

Topic  C - Canada i n  t h e  World 

Topic  D - C i v i c s ,  Level  1: A Formal Awarness o f  Goverpment 

Grade F i ve  - T,he New Canadians 

- Top ic  A - Canada t o  1867 'I 

Topic  B - T h e E n g l i s h  and French i n  Canada 

Topic  C - Our Phys ica l  Environment 

Topic  D - C i v i c s ,  Level  2: Simple Forms of Government 

Grade S i x  - The World, Past and Present  \ 

Topics ... develop the  s k i l l  o f  understanding and e x p l a i n i n g  
$ 

t he  p resen t  by re fe rence  t o  t he  pas t  -....Teachers and 

s tudents  -should n o t  f e e l  t h a t  Grade 6 i s  "a whole 

* of H i s t o r y "  ( p .  1%).  



Topic A - Ancient Civi 1 izations: the Agricultural Revolutions a 

Topic B - Canada in Modern Times 

Topi c C - Food, ~ue!, and Famine 
I 

I 

4 J 
T ~ p i c  D - Civics, Level 3: T h e  Establishment and Growth of Canada as a Nation 

* ?  

The Middle Years: Grades 7-9 

In Grades 7-9, the five basic characteristics of Canadian 
\C 

1 i f e . .  .are restated in .g&eral terms as basic features of 

world soci-ety rathe; than specific features of Canadian . 
2. 

society. . .These features represent the ma j o w n d e r s  9 s .. I 

( P .  150) 

1 .  The world's physical features s e t  a broad limit  on how people can o r  , 

cannot make a l iving. 

2 .  Natural resources a r q  not evenly distributed throughout the world. 

3. The world's population i s  ethnically,  1 inguis t ical ly ,  and culturally 

diverse. * 
4. The world i s  shrinking. 

5 .  Only a small number of nations are industrialized, technologically-': 

oriented, and urban i zed, as i s Canada. ' I  

Students are led progressively t o  recognize, understand and 

analyze events and issues in the world today with 

reference t o  the interaction among the five basic 

features (p. 151). 



Grade Seven - The Circumpolar World 

"The community comes back into the curriculum a t  t h i s  level,  as 

a major point of departure for  social studies learning" i p .  153). 

Topic A - The Circumpolar ~ b r l d  

Topic B - Canada and the U.S.A.:  Nationalisn and Internationalism ' 

Topic C - The Cost of Living 
1 

., 
Topic D - Ci vies% Level 4: Local Government 

I -- 
Grade Eight - The Industrial World 

8 

iop ic  A - 

Topic B - 

Topic C - 

Topic D - 

Two cornplemehtary themes are combined.. . fi*rst ,  that  
4 

pol i t i ca l  and econ'omi c differences among industrial 

nations play a major role in world a f f a i r s ;  second, that  

m i a l  and cultural change i s  and on-going process in which 

k r y o n e  i s  i nvol ved ( p .  175). a 

The Industri a1 World 

Pub1 i c  Issues in Canada 

Young Canadians Today 

Civics, Level 5: ~olernment of the Northwest Territories 

Grade Nine - The World Today 

"Students consol idate and 

--. -_ summarize, evaluate, and draw 

extend the i r  abi 1 4  ty to se lec t ,  research, 

4 conclusions in the study of public issues of 

local,  national, and international concern" ( p .  189). 
2- 
Topic A -. Emerging Nations 

a Topic B - Canada and World Issues , 



Topic C - Canadians a t  Work 

Topic D - Civics, Level 6 :  The .Government 

'Grades 10-12 follow the A1  berta curriculum. . 
. 



Nova Scotia i 
The term social  s tudies  appf ies  to  those programs from 

Primary-12, but fhe type of content wil l  vary from group 
0 

\  ti^ group. A t  the elementary l eve l ,  i t  r e fe r s  t o  a s i ng l e ,  
'7 

course a t  each level .  A t  the, junior high l eve l ,  i t  

* re fe r s  t o  a combination of h is tory ,  c i v i c s ,  and geography. 

A t  the senior  high l eve l ,  i t  refers  t o  the seperate 
'4. 

- disc ipl ines  of h is tory ,  &ography, e t c .  (Soci a1 Studies 3 

Groupings 

Elementary: Primary $0 grade s i x  

Secondary: Grades seven t o  twelve 
*? 

Junior ljigh: Grades seven to  aine '. 
d 

Socfal 
I 

social  

% Senior High: Grades ten t o  twelve 
+ -- 

Requi rements 

s tudies  i s  required t o , t h e  endrof grade 9. No 

s tudies  courses a re  required f o r  a graduation 
' 

ce r t i  f i c a t e  (of 15 c red i t s  minumum). Each course consis ts  

of one 
Z 

c r ed i t  and i s  approximately 120 hours (Social 

Studies Report, 1978, p .  100). 

Approaches 
I 

"The-el ernentary program i s  in terdisc ipl inary  and conceptual ly  

designed" (Social 'Studies Report, 1978, p .  101). The approach i s  the 

expanding horizons and the end of the program i s  the development of 
fi 



I of the child so that  he or she wil be able "to cope with l i f e  more 

effect ively,  contribute to society.. .help change society,  enjoy i t  and 

share i t s  benefits"' (Nova Scotia, 1981-1982, p.101). . 

7 

Grades Seven to N& . 6" 

The junior h + g h  program i s  presently undergoing a change 
(r 

in focus and emphasis. The distin.ctly seperate ~oqp~onents of 
4 

History, Geography, ~i vic;, and Citizenship yi 11 become 
5 

units of study in a single course a t  each grade level.  

The revised courses will also contain some integrated units. 

'The basic content will continue, for the most par t ,  

as i t  has been (Nova Scotia, 1981 -1 982, p .  102). 

Grades Ten t o  Twelve 

By the time students have reached-senior high school . 

3 

they should have a reasonable grasp of the s k i l l s  involved . 

in social studies and some understanding of the processes 
9 

of cause and event, of primary and secondary documents, and 

of the distinction between fac t  and.fiction (Nova' Scotia, 

Programs 

3 

Grade One - Fami 1 ies  - 
Grade Two - Cmw-tit ies 

Grade Three - Cornunities and Regions - 
Grade Four - Man and His Changing Environment 



* 
* 

r 

Grade F i ve  - Canada and t h e  Wor ld 's  People 

Grade S i x  - The . A t l a n t i c  Provinces 9 

Secondary - Grades seven t o  -nine 

, 
Grade Seven - Canadian Geography/Pre-Confederation His to r y /Loca l  Government 

Grade E i g h t  - Nor th  ' ~ m e r i  y n  Geogr?phy/Recent(Confederation t o  Present)  ' 
L . . ' t >  

~i s t o r y / ~ r o v i  n c i  a1 Government A . 
Grade Nine - European Geography/Br i t ish H i s to r y IFede ra l  Government 

The Adjusted Program 
P - 

This  i s  a  multicJisciplined approach t o  s o c i a l  s t u d i e s  

whi ch re1 ies'on a p r a c t i  ca l  teach ing  approach. The t h ree  

yea r  program proceeds from l o c a l  s t ud ies  through o t h e r  
. . 

a b a s i c - u n i t s  on A t l a n t i c  Canada, Canada, and No r th  America. 

4 '  
- Subsequent u n i t s -  i n c l  ude: World Cul turez., t h e  20th Century, 

B 

Cur ren t  Events, Consumer Education, C i  t i zensh ipand  Gover 
L 

Mass Media, and Headl iners  - Past and Present  (Nova Sco t ia ,  
\ 

i - 
Seni.or High - Grades Ten t o  Twelve, 

1 

0 
H i s t o r y  321 

.. 
Prov ides s tudents  w i t h  t he  oppo r tun i t y  t o  examine *con- 
/ 

temporary Canada form a v a r i e t y  of v iewpoints ,  i n c l  ud ing = 

% geographica l ,  h i s t o r i c a l ,  p o l i t i c a l ;  e t c  .... Genera l l y  ... 
an overview o f  Canadian 1 i feF (Nova Sco t i  a, 1981 - 1982, p. 106).  

l , 
H i s t o r y  )I21 - . ~ n c i e n t / ~ e d i e v a l  H i  s t o r y  



H i s t o r y  '434 - H i s t o r y  o f  Western Europe 

"Covers t he  p e r i o d  from the  16 th  Century t,o t he  p resen t  day" (Nova .. 

%+ Sco t ia ,  1981-1982, p. 107). 

H i s t o r y  231 - 20 th  Century World 
I 

H i s t o r y  441 - H i s t o r y  o f  Nor th  America/Canada t 

A cho ice  o f  f o u r  d i f f e r e n t  approaches: 1 )  a survey course @ 

on No r th  American H i s to r y ;  2) Canadian American r e l a t i o n s ;  

3) Canadian h i s t o r y  from t h e  c e n t r a l i s t  p o i n t  o f  view 

(usual  approach i n  Canadian hys to ry ) ;  4) Canadian h i s t o r y  - 

form a Mar i t ime pe rspec t i ve  (Nova Scot%, 1981-1982, p .  107).  0' 
$ 

L P h y  321 - 6e&aphy of As ia  
a .  

deography 421 - Environmental  ~ e o ~ r a ~ h ~  

Geography 221 - Environmental Geography C 

"Places g r e a t e r  s t r e s s  on bas i c  geographical  s k i  11s and techniques and 

f i e 4 d  work" (Nova Scot ia ,  1981-1982, p.  108). 5 

Geography 431 - Geography ,of Canada (Regional and Thematic) 

Geography 231 - Geography of Canada (Regional Approach) 

Geography 441 - Set t lement  Geography 

8 

Econemics'331 - Canadian Economics 

Economics 441 - Na t i ona l /  I n t e r n a t i  onal  Economics 

Modern World Problems 341 

Can be devebped  f rom severa l  d i f f e r e n t  p o i n t s  of view, 

w i t h  t h e  development o f  i n t e l l  i g e n t  d iscuss ion  on w o r l d  

problems.. . t he  major  aim (Nova Scot ia ,  1981-1982, p. 110).  



P o l i t i c a l  Science 341 ) 

Soci 01 ogy 

Law 341 

L 

A th ree  par$ course w i t h  P a r t  Three be ing  o p t i o n a l .  

P a r t  One develops an understanding o f  the  concept o f  
9 

p o l i t i c s .  P a r t  Two develops Canadian p o l i t i c s  i n  i t s  many 

aspects.  P a r t  Three develops a comparative s tudy o f  
* 

:t democracy [Nova Sco t ia ,  1981-1982, p .  110). 

Cesigned t o  g i v e  an understanding o f t h e  Sas ic  aspects b 
\ 

o f  Sdc io logy t o  a l l o w  f a r  an in -dep th  s tudy o f  Canadian 
" A 

soc io log i ,ca l  i ssues  and t o  a l l o w  f o r  a 'c t ive p a r t i c i p a t i o n  of 

t he  s tuden ts  i n  a l o c a l  communi ty /soc io log ica l  p r o j e c t  

(Nova Sco t i a ,  1981-1982, p: 111). 
C 

C s i g n e d  t o  p rov ide  the  s tuden ts  w i t h  1 )  a knowledge o f  

law and i t s  f u n c t i o n  i n  soc ie t y ,  and 2 )  t h e  a t ta inment  

o f  s k i l l s  and a t t i t u d e  t h a t  w i l l  enable s tudents  t o  under- 

s tand  t he  process o f  law..  . .This  course s houl  d n o t  be =- * 
cons idered as "be longing"  t o  e i t h e r  buginess educa t ion  

o r  soc ia l  s tud ies ,  b u t  r a t h e r  t o  both,  and s h o u l d  be 
v 

t augh t  by the person b e s t  q u a l i f i e d  t o  teach and i n t e r e s t e d  

i n  teach ing  -about law (Soc ia l  Studies,  1981-1982, p.  112). 

Note: The Nova S c o t i a  francophone program- i s  a t r a n s l a t e d  ve rs i on  of  

t h e  anglophone program, w i t h  added m a t e r i a l s  when necessary. 



Onta r i o  

!? Onta r i o  p rescr ibes  no p e c i f i  c  s o c i a l  s tud ies  programs f o r  elementary 

schools i n  t h a t  p rov ince .  Instead,  a  document t i f l e d  The Formative Years 

(1975) es tab l i shes  a  "broad framework o f  goa ls "  and i n  "genera l  way" 

(p .  4)  s t a t e s  ob jec tves  f o r  t h e  Pr imary ( K - 3 )  and t h e  J u n i o r  (4 -6 )  school.  

Local  school boards a r e  respons ib l e  f o r  speci  f i  c  c u r r i c u l a  and school 

p r i n c i p a l s  and i n d i v i d u a l  teachers share t h e  task o f  p lann ing  and 

imp1 ementing school and classroom programs. - 9 

The Format ive Yea'rs se t s  o u t  a  number o f  curricu1u.m goa ls  which fa11 
- 

under t h k  aegis  o f  s o c i a l  s tud ies :  

Values - Begin t o '  develop a  personal va lue system w i t h i n  

a con tex t  t h a t  r e f l e c t s  t h g  p r i o r i t i e s  o f  a  concerned s o c i e t y  
r i  
L- and a t  t he  same t ime  recogn i zes ' t he  i n t e g r i t y  o f  t h e  

i n d i  v i  dual  ; 

Decision-making - Develop t he  a b i l i t y  t o  make in fo rmed and 
$' 

r a t i o n a l  dec is ions ;  
1 

The I n d i v i d u a l  and Society ;  - Understand s o c i a l  re1  a t i o n s h i  ps 
2 

a l e v e l  app rop r i a te  t o  h i s  o r  age o f  development; 

ience and Geography - Understand t h e  environment, b o t h  

i n  terms o f  t he  na tu re  o f  i t s  pa r t s ,  and t he  p a t t e r n s  t h a t  

cha rac te r i ze  i t  as a  whole; and 

Canadian Stud ies - Acqu i re  a  reasonef knowledge and p r i d e  i n  

Canada (p. 22).$ - 

a 

, A second document, Educat ion i n  the  Pr imary and J u n i o r  D i v i s i o n s  (1975), 
I 



provides a rationale and a philosophical basis for  the Formative Years 

and indicates how the goals may be achieved by the classroom teacher. 
I 

For example,dthe chapter on "Environmenta1.Studies" s ta tes  that  "the 

worlds with which the child i s  familiar i s  used by the teacher as a basis 
@ 

for  the development of values, attutudes, and concepts and s k i l l s "  

Teachers are cautioned that  they should not expect too m u ~ h  from children 

in the areas of abstract reasoning when planning learning ac t iv i t i e s  
. H  

a t  t h e  primary level. This Piagean view of children's cognitive . 
_development,results in program suggestions t o  teachers based on what q .  

4 

psychoTogists think children cannot do. Thus the teacher should not 

engage children i nvmany kinds of curricul um content because % 

Chi 1 dren' s  historical concepts and. perceptions are usually 

limited to  family generations exteSding a t  most to  the i r  

grandparent's time, The time I ine. beyond the i r  grandparents 
%* .' 

i s  l ikely to  be insecure and events o f  widely didfering. 
- 

time have a confused relationship with l i t t l e  or no sense of 
/ 

length or interval of time .... the children's grasp of 
. - 

geographical concepts i s  usual-ly limited to  concrete 

understandings of ,fami 1 i a r  and irnrnedi a te  1 ocafi ty.. . . 
. . .  

abstract concepts such as city,  t o w n ,  comnuni ty , region, 
-- - - - - -  

- 
capi ta l  c i ty ,  province a<e slow to emerge and may not 

- - 

. be understood until  n i n e - y e a r s - o f - a r o r  l a t e r  ( p .  1 4 ) .  



The Intermediate Grades (7-8) The Secondary School (9-1 3) 

i s  given 

Canada ' s 

of Canad 

democrat 

The social  s tud ies  program i n  grades seven and e igh t  i s  made u p  of 

h is tory  and geography. 
,. rl _ 

H i  s tory  =- 

9 Through a study of the events t h a t  have shaped our h i s to r ica l  

pas t ,  of the roots of our Canadian her i tage ,  of the 

Canadian po l i t ca l  system, of issues and events relevant t o  

Canadians as c i t i z ens  of Canada and the world, and of the 

contributions of d i f fe ren t  groups t o  our socie ty ,  the student 

an opportunity t o  become more knowledgeable about 

past  and present and t o  dcquire a be t t e r  understanding 
.? 

ian iden t i ty  and the governmental process i n  our 

i c  society.  I t  follows t ha t  the student wil l  

acquire a greater  sense of pride i n  Canada and a fee l ing of 

personal respos ib i l i ty  f o r  the strength and survival of our 

democratic system (Ontario, 1977, p .  3 ) .  

Grades Seven and Eight - The Story of Canada and Canadians 1977 (Compulsory) 

. 9  Grades Nine o r  Ten - Contemporary Canadians and Norld Concerns 
~* ~ - 

* ( A 1  1 students must T r n  a c r ed i t  ';n t h i s  course in order t o  gain a 

- Secondary School Graduati i n Diploma. ) 

Grades Nine o r  Ten - Canada"~ Mu1 ti-Cul tura l  Heritage (Optional ) 

Geography 

Through a study of broad patterns selected from examples 

of physical,  cu l t u r a l ,  and economic geogrpahy, students 

can gain ins ights  in t h e i r  own communities. By using 



local examples, students can learn of the many ways in which 
> 

people interact  with the i r  environment t o  change the 

landscape (Social Studies Report, 1978, p.  121 ) .  

rade ~ e v e d ~ o r t h  Ameri ca (Canada, United States,  Central Ameri ca, 

Caribbean Islands) 

Grade Eight - The Southern Continents (South Ameri cay Africa, Antarti ca, 

Oceana) . 
Grade Nine or Ten - Canada (All students must gain a  credit  in th i s  course in 

order to  gain a  Secondar School Graduation Diploma) 

Grade Nine or Ten - Europe and Asia (Optional) 
\ 

-/ 

The Senior bivision 

t 

(All social studies courses are optional in the Senior Division.) 

Hi story 

Grade Eleven - The Legacy of the Ancient-and Medieval Worlds 

Grade Twelve - The Origins of the Modern World 

Grade Thirteen - Canada in North America 

(Two credi ts  are possible; one in Canadian history and one in American 

hi story.  ) 

A.  The historian and his work -- 

B. Canadian themes 

C .  American themes 

D .    he Neglected Neighbours: Central and South America 



Geography 

( F i e l d  s tudy  i s  an e s s e n t a i l  p a r t  o f  t h i s  course. )  
. . 

Grade Eleven: World Geography, P a r t  I - 
P a r t  A - Bwi-lding t h e  Scenery o f  Land and Sea 

U n i t  1 - The Everchanging L i thosphere  

U n i t  2 - The Hydroshpere 

U n i t  . 3  - The Atmosphere 

U n i t  4 - The Biosphere 

P a r t  B - Man's Use and Development of Land, Sea and.Ai r  

U n i t  5 - Economic A c t i v i t i e s  , 

U n i t  6 - Set t lements :  Rura l  and Urban 

U n i t  7 - Popu la t ion  

Grade Twelve - World Geography P a r t  I1 

1 
Themes - reg ions  wi  t h  r i c h  a g r i c u l t u r a l  base 

- man's exper ience w i t h  d i  ? f e v e n t  environments 

- reg ion  o f  r a p i d  change 

- i n d u s t r i a l  development on a l i m i t e d  resource base 

- i n d u s t r i a l i z a t i o n  o f  r e g i o n  w i t h  ample resources 

- po l  i ti ca l -geograph ica l  problems 

- problems o f  over -popu la t ion  

- f u n c t i o n s  o f  modern m e t r o p o l i s  

Grade T h i r t e e n  - The Geography o f  Canada 

P a r t  A - Phys ica l  Environment of Man's A c t i v i t i e s  i n  Canada - 



P a r t  B - Geograp d a1 Regions of Canada 

P a r t  C - Na tu ra l  Wealth o f  Canada 

Grade' Eleven o r  Twel ve Economics 

Economi cs - Cahada 

Grade T h i r t e e n  - An I n t r o d u c t i o n  t o  Economic Reasoning 

Grades Eleven and Twelve - Man i n  Soc ie t y  

To l e a d  t h e  s tuden ts  t o  an unders tanding o f  some o f  t h e  

i n s t i t u t i o n s  and forces i n  contemporary l i f e  and t o  an 

assessment o f  h i s  r e l a t i o n s h i p  t o  t he  s o c i e t y  i n  which he 

l i v e s  (Soc ia l  S tud ies  ~ e p o r t ,  1978, p. 125).  

U n i t  I - A Survey of Survey 07 Soc ia l  I n s t i t u t i o n s  
\n 

U n i t  I 1  - Soc ie t y  and C u l t u r e  

U n i t  I 1 1  - I n d i v i d u a l  Development and Learn ing  

U n i t  I V  - Manners, Mora ls ,  and Law 

U n i t  V - s o c i a l  S t r uc tu res  i n  t h e  Modern Community 

U n i t  V I  - The I n d i v i d u a )  and Soc ie ty  

U n i t  V I I  - Chal lenges o f  Contemporary Soc ie t y  
I .  

Grades Eleven and Twelve - Law 

C o m e r c i a l  Law 

C o n s t i t u t i o n a l  Law 

C r im ina l  Law . 
Fami 1  y Law 



I n t e r n a t i o n a l  Law 

Lahour and Welfare L e g i s l a t i o n  

Proper ty ,  Real and Personal  

Quas i  -Cr im ina l  Law 

General Topics t 

Themes 

Ages and Stages 
8 

Freedom and Conf 1  i c t  

S u r v i v a l  

Law and t he  P r o t e c t o r  

T o l e r a t i o n  

Grades Eleven and Twelve - People and Pol i t i c s  

sample U n i t s  

Emergence o f  S o c i e t y  

P o l i t i c a l  Systems 

Democracy 

Power i n  I n t e r n a t i o n a l  Re la t i ons  

Grades Nine and Twelve - ~onsumGr S tud ies  

Grades Eleven and Twelve - Urban Stud ies 

U n i t  I - The Modern C i t y  lf 

U n i t  11 - The Growth and s d p o r t  o f  Towns 
# 

U n i t  I 1 1  - U rban i za t i on  and Soc ie t y  



Grades Eleven and Twelve - Man, Science, and'Technology 

Basis f o r  courses intended t o  g ive  i n t e r e s t e d  s iudents 

some i n s i g h t s  i n t o  the  in f luence of science and technology 

on human a f fa i r s  and conversely, the  in f luence o f  human 

a f f a i r s  on the  development of technology and science 

- (Social  Studies Report, 1978, p. 128). 

Group A - Man: Science and Technologist  

Group 0 - Man Understanding Nature 

Group C - Man Solv ing His P r a c t i c a l  Problems 



Prince Edward Island 

(All c i ta t ions in th i s  section are from Provincial Social Studies/Social 

Science Programs in Canada Bs of 1978/1979 [Social studies Report, 19)8]t ) 

+ Terms 

A t  the elementary level the term social  studies refers to  

the course bf studies a t  each grade levql. In the 

junior high school social studies refers to  the integrated 

courses for the "Practical Program" as well as to  the 

Geography and History courses for  the regular program. A t .  

the senior high school level,  ocjal tudies refers to the 
' -.A 

sepqrate disciplines of history,  geography, etc: I t p .  129). 

Groupings 

Elementary - Grades 1-6 

Secondary - Grades 7- 1 2  

Junior High - Grades 7-9 

- Senior High - Grades 10-12 

Requi remen t s  % 

Social studies i s  required to the end of grade nine. Each course 

consists of one credi t ;  f i f teen credits are requi redfor  graduation. 

Approaches 

The elementary piogram i s  the traditional expanding horizons 

'theme moving from&?d/fami ly , neighbourhood, on to  

'b- Canada and the worl comrnuni t i  e ~ . .  : . Two programs are avai 1 able 



a t  t he  j u n i o r  h i g h  l e v e l :  t he  r e g u l a r  program and the  
, -  

p r a c t i  ca1 program. The r e g u l a r  program i s  concerned w i  t h  

t he  o n t e n t  areas of geographycpnd h i s t o r y ,  w h i l e  t h e  t '. 
p r a c t i c a l  prdgram focuses on an i n t e g r a t e d  course w i t h  

Canada as t h e  focus f o r  themes.. .Ea r l y  Canada, t h e  19 th  

Century, 20 th  Century, e tc . .  . .A t  t h e  s e n i o r  h i g h  l e v e l  

eography and i s t o r y  courses a re  a v a i l a b l e  a t  two l e v e l s  

and t h e  focus i s  con ten t  (p .  130). 

The lSoc ia l  Studies, Report  notes t h p t  most areas o f  t he  NoLa ~ c o t i a  
C 

s o c i a l  s t ud ies  cu r r i cu lum a re  undergoing r e v i s i o n  and t h a t  f n  1979, a new+ " A  

course, "Canada's Century",  was approved t o  g i v e  a Canadian h i s t o r y  a t  

1 eve1 s :ten and twe l  ve. -49@ 

- 
Grades One t o  Three - Ch i l d lFam i l y  

- Neighbourhood 

Grade Four - Selected Canadian and World Communities 

Grade F ive  - Western Hemisphere - d e t a i l e d  s tud ies  o f  Scandanavia, B r i t i s h  

I s l e s ,  and France 

Grade S i x  - A t l a n t i c  Canada 
9 

Grades Seven t o  Nine 

Both h i s t o r y  and ~ o g r a p h y  a r e  requ i red  f o r  a f u l l  course i n  each 

o f  grades seven, e i g h t  and n ine .  



.- 
1 r 

. ' 

His  t o r y  - 

Grade Seven - Canadian H i s t o r y  - Exp lo re rs  t o  1800 

Grade E i g h t  - Canadian H i s t o r y  1800 - 1900 

Grade Nine - Canada, B r i t a i n  and t he  U.S.A. i n  the  2 0 t h  Century 
% 

Geography 

- %  

'? 

Grade Seven - R e g i o n ~ l  and Phys ica l  Geography o f  Canada 

Grade E i g h t  - B r i t i s h  I s l e s  and Germany 

Grade Nine - Development 

- Nor th  America, Europe, the  Soc ie t  Union, Japan, A u s t r a l i a  

and South A f r i c a  

The P r a c t i c a l  Program 

"Programs designed t o  meet t he  needs o f  s tudents  who a re  exper ienc ing  

d i f f i c b l t y  w i t h  t h e  regular .  program" (p.  132') .- 
Grade Seven - E a r l y  Canadian H i s t o r y / A t l a n t i c  ~ e o ~ r a ~ h ~ / ~ u r r e n t  Events ? 

Graae E i g h t  - 19 th  Century Canadian Events/Happenings/Peopl~/Current Evenf b 
.. Grade N ine* -  20th Century Canadian Events/Happenings/People/Current Events 
4 ,  

Secondary - Grades Ten t o  Twelve 

H i  s t o r y  

Grades Ten t o  T G ~ I ? ~  - P.E.I. H i s t o r y  (May be taugh t  a t  any o f  t he  l e v e l s  . )  
\ 

P a r t  I - H i s t o r i c a l  ~hemes 

P a r t  I 1  - H i s t o r i c a l  A r t i f a c t s  

, . 



Grade Ten - Ancient and ~ e d d v a 1  H is to ry  

- G,rade Ten - Canada's Century 

U n i t  I - The Government o f  Canada 

w 
U n i t  I 1  - The Law 

U n i t  I 1 1  - Canada: 1867-1945 - An Overview 

U n i t  I V  - English-Frenchl Relat ions 
pd 

U n i t  V - Canadian-Ameri can Relat ions 

U n i t  V I  - Foreign P Q ~  i cy 

U n i t  V I I  - Who are we? - Nat ional  I d e n t i t y  and the Future . 

Grade Eleven - Modern World H i s t o r y  (1500 - present) dl 

6 

Grade Eleven - ~ o r l d  Survey, Par t  I' ( A n c i e n t l ~ e d i e v a l  ) 

Grade Twelve - Canadian H i s t o r y  and C iv i cs  

Grade Twelve - World Survey Par t  I 1  (1500 t o  present day) 

Geography 

Grade Ten - Regional Geography 

Grade Ten - Canadian Geography 
' B  

Grade Eleven - World Geography 
' . 

Grade E l  even - Economi cGGeography 

U n i t  1 - The Fundamental Concerns 
4 ) U n i t  2 - Non-Commerical A c t i v i t i e s .  

U n i t  3 - Primary o f  E x t r a c t i v e  Indus t r i es  
f 

U n i t  4 - Secondary o f  ~ a n u f a c t u r i n g  Indus t r i es  

U n i t  5 - T e r t i a r y  o r  Service hdust lp jes  

U n i t  6 - Settlements - Focal Points  of Economic A c t i v i t y  



U n i t  7 - Economic Geography and P o l i t i c s  

U n i t  8 - World P o p u l a t i ~ p a n d  Resource U t i  1 i za t ion  
'7 

In t roduc to ry  Pol i t i c s  - Grades Ten or Eleven 

U n i t  I - Man and His Cornuni t ies 

U n i t  I 1  - Basic Forms o f  Government 

U n i t  I 1 1  - Canadian Government: S t ruc ture  and Process 

J Advanced P o l i t i c s  - Grades Eleven o r  Twelve 

Par t  A - Party  P o l i t i c s  i n  Canada 
* .  

- fii s t o r i  ca l  background 

* - the Canadian p a r t y  system 

- t h i r d  p a r t i e s  

- reg iona l  p o l i t i c s  

Pa r t  B - Option I - A study i n  American Government 

Option I 1  - The P o l i t i c s  o f  Foreign Investment 

~ n t r o d u c i  ng Economi cs . -  Grades Eleven o r  Twel ve 

"a hasi  c understanding sS the  fundamental economic p r i  nc ip les  which 
2% 

w i l l  be h e l p f u l  i n  f u l f i l l i n g  h i s /he r  ( t h e  s tuden t ' s )  r o l e  as a c i t i z e n "  

(Soci a1 Studies Report, p.  137). 

1. The Subject Mat te r  o f  Economi cs 

2. Nat ional  Product and Nat ional  Income 

3. The Organizat ion o f  Bu?iness 

4. Demand, Supply, and P r i ce  



Price Setting by 

The problems of 

Internati ona '7 Trade 

Barriers t o  International rade 

Wages 

Rent, Interest ,  Profit  

Trade Unions: Historical Development 

Trade Unions: Objectives, Achievements, Problems 

Pub1 i c Fi nance 

The Moneyc Supply and Price 'Levels 

The Banking System 

Busi ness Cycles 

Anti-Cycl ical Measures 

Economic Progress 

Grade. Twelve - Modern World Problems 

Part I - Global Problems 

- population and food, energy and resourcesm world trade and 
- 

gid, pollution, exploration of space, balance of power, 

me United Nations, race confl ic t ,  ideas and be1 i e f s  '4, 

Part I1 - Countries, Continents and Communities 

- the United States, - assassination of Kennedy, violence, 

government, economy, imperial ism 

- the Soviet Union - Stal in ,  party and government, industrial 
1 

advances, agriculture,  freedom, Russian empire 



- China and South East As ia  - long  march, communist c o n t r o l ,  
... ; 

comun'es, c u l t u r a l  rev01 u t i o n ,  f r o n t i e r s  

M idd le  East - S i x  Day War, Arabs, I s r a e l ,  f i g h t  

- A f r i c a  - w i thdrawa l  o f  i m p e r i a l  c o n t r o l ,  co lony 

i n t e r n a l  v i o l  en$, A f r i can  u n i t y  , whi t e  c o n t r o l  

A f r i c a  

t o  n a t i o n ,  

i n  South 

- L a t i n  America - Cuban Revol ut ionm American i n t e r e s t  and 

i n f l uence ,  g u e r i l l a  war fa re  

- I n d i a  and Pak is tan  - p a r t i t i o n  and bloodshed, 1947, u n i t y ,  

economy, democracy, leaders,  Pak is tan,  Kashmir, Bangladesh 

nature,  cooperat ion,  Canada/ - ~ l e  Commonwealth - o r i g i n s ,  

A u s t r a l i a  

- Europe - Comon Market,  d i v  

c o n t r o l ,  growth of Western 

i s i o n  o f  Germany, communist 

Germany, France 's  d i f f i c u l t i e s ,  

West European cooperat ion,  ~ r i  t a i n ' s  a t t i t u d e s  
C 



The 1977 

in a "policy 

. . 

Quebec 
a 

Green Paper on education and subsequent studies resulted . ,-' 
statement and a plan of action" se t  out in the 1979 document 

The Schools of Quebec [p. 1 1 ) .  In th is  publication {he Government of 

Quebec makes clear i t s  resolve t o  control and guide education according 
.,A- 

- - 
to  aims and objectives which i t  has defined "on behalf of the community" 

+ a- 
( p .  5 ) .  This rationale of aims a n d  objectives i s  defined as a "project" 

by the Q u i e c  Ministry of Education and t h i s  ministry sees the school as 

the instrument by which the aims and objectives may be implemented s 

that  they may gain acceptance and, perhaps re'definition, within the 

c o r n m u n b  of the 

THE EDUCATIONAL PROJECT IS THE DYNAMIC INITIATIVE 

BY WHICH A SCHOOL, THROUGH A CONCERTED WILL OF T H E  
< 

PARENTS, THE STUDENTS, - THE ADMINISTRATION A N D  THE STAFF, 

UNDERTAKES TO IMPLEMENT A GENERAL PLAN OF A C T I O N .  

Expressing as i t  does, i t s  needs and aspirations,  
s 

the educational project i s  a measure of the pulse 

of a community; i t  can never be completed t o  everyone's 

satisfaction b u t  i t  i s  constantly changing. from within 

according t o  ci rcurnstances ( p .  35) .  

The f i r s t  language of instruction in Quebec schools i s  French and the 

two main types of schools are Catholic and Protestant. Catholic schools 

~ r o v i d e  religious a n d  mra l  instruction and offer a pastoral service to 

the i r  students, white the Frotestant schools, "must provide a non- 



denominational type of moral and re l ig ious  ins t ruc t ion"  (p .  21) .  Upon 

appl ica t ion  by pa ren t s ,  both Catholic  and Pro tes t an t  schools must exempt 
0 .  

s tudents  from the  above i n s t r u c t i o n .  

The primary school (1-6)  is  organized in two cycles .  The f i r s t  cycle 

(1-3) i s  a follow-up t o  the  pre-school a c t i v i t i e s  engaged in  by the  ch i ld .  

T h e  second cycle cons i s t s  of more formal learn ings .  Each t h i r d  y e a r  of 

two cycles i s  seen as  a yea r  of "consol i dation" . 
Secondary education i s  divided i n t o  f i v e  yea r s ,  each w i t h  a core of 

compulsory sub jec t s  and a number of opt ions ,  beginning i n  the  t h i r d  yea r  

( 9 ) .  The province' o f f e r s  a general (academic) program, a vocational 

program ( l e s s  r igo rous ) ,  and a s h o r t  vocational program (11 ) .  

In the document The Schools of Quebec concern i s  expressed t h a t  the  

vocat ional  opt ions do not become "dead ends" and t h a t  

* young people s e l e c t i n g  t h i s  (vocat ional  ) option must have 

access t o  the  same openings, t o  the  same equa l i ty  of 

opportunity and t o  'the same se rv ices  as  a r e  offered t o  

the  j tudents  s e l e c t i n g  the  academic s e c t o r  (p.  144).  

The "plans of ac t ion"  were t o  begin implementation in  1980. 

The E 1 men t a r y  School 
I 

The elementary soc ia l  s t u d i e s  program i s  i n t e r d i s c i p l i n a r y  in 

approach and focuses on the themes of "time" and "space". 

The Secondary School 

A t  the  secondary l e v e l ,  the h i s to ry  programs a re  designed t o  analyze 

and compare the  s t u d e n t ' s  own soc ie ty  within the h i s t o r i c a l  context of o ther  



soc i e t i e s  of d i f f e r en t  times and regions. Ski 11 development i s  s t ressed.  

The secondary geography programs focus on explanation ra ther  than 

descript ion,  develops the in ter- real t ionships  of both physical and human 

aspects of geography, and develops s k i l l s  through both the inductive and 
, - 

deductive approaches. 

Courses such as psycho1 ogy, philosophy, sociology, and e th ics  involve * 

re l ig ious  s tudies  and these a re  offered under the general heading of 

"Moral and Religious Ins t ruct ion" .  

Elementary Social Studies (Social Studies Report, 1978) 

Grade One - Local Environment 

The Home .and Fami ly  

The Classroom 

Orientation Between the Home and the School 

The Dai 1y Cycl e/Annual Cycl e/Cal endar 

Grade Two - Local Environment Cont. 

Basic Needs and Services in the Community 

Basic Services in  the Community 

The Economic Foundation of the Family 

Social Organization 

Generations 
-. 

Grade Three - rge Region 

L w i  t r a n s p a r t a t i w  Sys tws  and Physical Habitat 

The Physical Habitat and Architecture 

The Region of Yesteryear 



Grade Four - Geography o f  Quebec/Pioneers o f  New France/Dis tant  L o c a l i t i e s  

The I n h a b i t e d  Areas o f  Quebec 

D. istant L o c a l i t i e s  

The Pioneers o f  New France 

V i c t u a l l i n g  the  L o c a l i t y  - 
Grade F i v e  - Sea i n d  R a i l / I n d u s t r y / L i f e  i n  New, France/Fal l  o f  New France 

Nav iga t ion  and t he  S t .  Lawrence Seaway 

The Rai 1  way 

I n d u s t r y  i n  Canada 

Ways o f  L i f e  i n  New France 

End o f  New France 

Grade S i x  - Proposed Areas o f  Study 

The Airways 
5 

Areas o f  the  Americas 

The Ear th  and t h e  Moon. 

The Fur Trade 1 
s' 

The Lumber Trade 

Secondary H i s t o r y  . 

Grade Seven - Only geography i s  o f f e r e d  i n  grade seven. 

Grade E i g h t  - I n t r o d u c t i o n  t o  H i s t o r y  

The H i s t o r i c a l  Method 

Man o f  the  Past  and Present  

Grade Wine - T k  E v o l u t i o n  o f  t h e  Modern World 

Grade Ten - New France, Canada, Quebec 



Grade El even - Con temporary Worl d ~i s toby 
$ 

P a r t  I - I n d u s t r i a l i z a t i o n  and Contemporary Socie ty  

P a r t  I 1  - The Main Currents in  Contemporary Thought 

P a r t  I11 - All iances  and In te rde  

P a r t  IV - Decolinizat ion and Underdevelopment 
1 

Grade Twelve - The ~ i v i  l i z a t i o n s  of C la s s i ca l  Antiqui ty 
t 

The C i v i l i z a t i o n s  of C la s s i ca l  Ant iqui ty  

F i r s t  C i v i l i z a t i o n s  

Greek C i v i l i z a t i o n s  

Roman C i v i l i z a t i o n s  

The Decline of t h e  Roman Empi r e  

Our Heri tage ,From Anti qui t y  

< 

Geography 

Grade Seven - In t roduct ion  t o  Geography 

I - An Environment ,, A Region, I t s  Cartographic Representat ion 

I1 - Man and t h e  Atmosphere 
* 

I11 - Other Regions , 

- IV - Geographic P a r a l l e l s  

V - O u r  Region I t s  C h a r a c t e r i s t i c s  

VI - Man the  Universe 

Grade Nine - Regional Geography 

Europe, Asia,  Afr ica ,  South and Central America, North America 

Grade Ten - Geography of Canada and Quebec 

Natural Envi ronment 



- s t r u c t u r e ,  landform, n a t u r a l  r e g i o n  

- c l ima tes  

- n a t u r a l  v e g i t a t i o n ,  s o i l s  

Human A c t i  v i  t es  

- p o p u l a t i o n  

- pr imary,  secondary, and t e r t i a r y '  a c t i v i t i e s  - 

- e x p l o i t a t i o n  o f  resource.$ and energy 

Quebec 

- a g r i c u l  t u r e  

- i h d u s t r y  and d i s t r i b u t i o n  o f  c i t i e s  

t h e  Montrea l  r e g i o n  

c u r r e n t  economic problems 

Grade Eleven The Great  Powers and I n t e r n a t i o n a l  Exchanges 

Countri.es Wi th  C a p i t a l i s t  Economy 

A.  Western: Western Europe, Un i t ed  S ta tes ,  B r a z i l  
r. 

B. Eastern:  Japan 

Count r ies  With a Col l e c t i v e  Economy 

A. U.S.S.R.  

B. Other  Communist Coun t r ies :  China 

Grade Twelve - Phys ica l  and Human Geography 

. Phys ica l  Aspects 

- t h e  e a r t h  i n  space 

- composi t ion o f  t h e  e a r t h  

- t h e  atmospheqe and c l i m a t e  

- t h e  hydrosphere 



1 

Human Aspects 

- ,study o f  popu la t i on  

- ways o f  1 if.e 
C 

- i n d u s t r i a l  landscapes 

- urban geography 

Economics 

Grade Ten - I n t r o d u c t i o n  t o  Economics 

I - The Economic C i r c u l a t i o n  
7 

I 1  - Economic I n s t i t u t i o n s  

111 - Econ.omic Facts  apd Phenomena 

I V  - Economic Systems and Adm in i s t r a t i ons  

V - Economic Ques t ions  

Consumer .Education, - Aspects of Consumer Educat ion i n c l u d e d  i n  home 

i economics courses. 

Grade Seven - Home Economics 
L. 

f Fami l y  - L i v i n g  and Consumer Economics 

Grade Ten - Fami ly  L i v i n g  and consumer Economics 

< 
As i n d i c a t e d  e a r l e i  r I n  t h i s  sec t i on ,  t h e  Prov ince  o f  Quebec, M i n i s t r y  

o f  Educat ion,  p lans  a number of changes and r e o r g a n i z a t i o n  o f  t he  school  

c u r r i c u l u m  i n  keeping w i t h  t h e  a c t i o n  aspect  o f  The Schools O f  Quebec: 

P o l i c y  Statements and Plan o f  Ac t ion .  The f o l l o w i n g  i s  from t h e  above 

document: 



L 

Secondafy Level - General Program and P r e p a r a t i o n  f o r  Vaocational Program 
i' 
T 

Three p e r i o d s  o f  50 minutes/week . 2s ~&5 * 

~ ; a r  Oge*. 1=- Moral and R e l i g i o u s  I n s t r u c t i o n / P e r s o n a l  and S o c i a l  T r a i n i n g  
-it.-' 

Year Two - Moral and R e l i g i o u s  I n s t r u c t i o n / P e r s o n a l  and S o c i a l  T r a i n i n g  

- General  H 
* 

Year Three - .  Moral and 

i s  t o r y  
,? 

Re1 i g i o u s  I n s t r u c t i o n / P e r s o n a l  and Soc ia l  T r a i n i n g  

- National  Geography 
I 

- Knowledge o f  t h e  Labour Market and I n i t i a t i o n  i n t o  Technology 

Year Four - Moral and Re1 i g i o u s  I n s t r u c t i o n /  Person and S o c i a l  T r a i n i n g  

- National  H i s t o r y  

Year Five  - Moral and Re1 i g i o u s  I n s t r u c t i o n / P e r s o n a l  and S o c i a l  T r a i n i n g  

- Economi c Education 

Opt ions  f o r  Years Four and Five  

General H i s t o r y  

Nat ional  H i s t o r y  

National Geography 

S h o r t  Vocational Courses 

Years Two, Three ,  Four - Moral anb Re l ig ious  I n s t r u c t i o n  

- Personal  and Soc ia l  Tra in ing  

- Academic and Vocational Advi c e  

Year Two - National Geography e 

- Knowledge o f  t h e  Labour Market and I n i t i a t i o n  i n t o  Technology 

d 



Year Three - National History 

( In  the document The Schools of Quebec no content i s  described f o r  the 

various programs in the reorgani zed curr i  cul urn. ) 



Saskatchewan 

I n  P a r t  I o f  t h e  19Z8 c u r r i c u l u m  gu ide  f o r  Soc ia l  S tud ies  30: Canadian 
. '5 

S tud ies  and t h e  3976 guide, Soc ia l  Stud ies 20': Cross C u l t u r a l  Comparisons, 

s o c i a l  s t u d i e s ' i n  Saskatchewan schools  i s  desc r ibed  as 

a j l o b a l ,  s tudy  o f  man i n  t ime  and p lace . .  .how he l i v e s ;  

where he l i v e s ;  what has happened t o  him; how he deals  

w i t h  s c a r c i t y ;  how he makes dec i s i ons  f o r  group l i v i n g ;  

, how groups affec$ one another,  and how t h e  i n d i v i d u a l  and 
6 

t h e  group i n t e r a c t  (1976, 1978a p. 1 ) .  

Soc ia l  s tud ies  - i n  these dotuments i s  represen ted  g r a p h i c a l l y  as a 
0 .  

l a r g e  c i r c l e  encompassing a1 1 t h e  s o c i a l  sc ience d i s c i p l i n e s  and t h e i r  

ques t ions .  The goal  of s o c i a l  s t u d i e s  i n  Sqskatchewan schools  i s  

" t h e  i n v e s t i g a t i o n  o f  t h e  answers t o  these ques t ions"  (1976, 1978, p. 1 ) .  

The term s x i a l  s t u d i e s  i s  used throughout  t he  e n t i  r e  school  program 

t o  r e f e r  t o  a s p e c i f i c  course. However, i n  gxades 10-12 the d i s c i p l i n e  

programs a r e  named: h i s t o r y ,  geography, e t c .  

Groupings 

Elementary - D i v i s i o n  I: Year 1 (Grade 1 ) ,  Year 2 (Grade 2 ) ,  ,Year 3 (Grade 3 )  

D i i i s i o n '  11: Year 1 ( ~ r a d e  4 )  Year.2 ( ~ r a d e  5 )  Year 3 (Grade 6 )  

Secondary - D i v i s i o n  ,111: Grade 7, Grade 8, Grade 9 

D i v i s i o n  I V :  Grade 10, Grade 11, Grade 12 - -- - 

I n  t h e  s e n i o r  h i g h  school ,  each course i s  named and ass igned a number ., . 
d 

which serves t o  i d e n t i f y  t he  y e a r  and t h e  o r i e n t a t i o n  of t he  course. 



c 

I 138 

L * 

Grade ten  courses a re  numbered 10, grade e leven courses a re  numbered 
0 

. . 
20, and grade twe l ve  courses a re  numbered 30 (Soc ia l  S tud ies  Report ,  

I n  the elementary years  the  s o c i a l  s t ud ies  programs a re  based on t he  

features of t h e  new s o c i a l  s tud ies ,  t h a t  i s  conceptual ,  i n t e r d i s c i p l i n a r y , '  

and i nqui  r y - d i  scovery.  I n  t h e  secondary. school courses l a b e l e d  s o c i a l  

s t u d i e s  a re  s j m i l  a r  i n  pupose and process t o  t h e  above. The o ther ,  seperate 

caurses, focus on con ten t  (Soc i  a1 Stud ies Report, 1978). 

D i v i s i o n  I 

Year One - Leqrn ing About Fam i l i es  

Year Two - Lea rn ing  About, Communities 

Year Three -Learn ing About C i t i e s  

D i v i s i o n  I 1  
< 

Year One - Saskatchewan - Our Prov ince 

Year Two - Canada: Our Homeland 

Year Three - The Americas: Our Hemisphere 

Grade Seven - A Geographical Study o f  the  Regions o f  the  Eastern Hemisphere 

U n i t  I - Con t i nen ta l  Grasslands 

U n i t  I 1  - Mid West Coast Lands 

U n i t  111 - R i v e r  De l t as  of Sub t rop i ca l  Monsoonia 
, 

Mi t ' I\I - -Moun t a i  nous Regions 
+ 

- 

U n i t  V - Deser t  Regions 

U n i t  V 1  - T r o p i c a l  Fo res t  and Savannahs 



Unit VII - Mediterranesn Climate 

Unit VIII - The Discovery of Regional Pa t te rns  

Grade Eight - Canada's Heri tage 

- O u r  B r i t i s h  Background U n i t 1  , 

U n i t  I1  - O u r  French Heri tage 

Unit I11 - O u r  American Neighbours 

Unit IV - Canada's Cnntr ibut ion t o  Her Heritage 

' Unit V - Using Our Heri tage Wisely 

Unit  V I  - The Cul ture  and Heri tage of Our Native People 

Grade Nine - :he Origins  of Western C i v i l i z a t i o n  and Culture 

Unit I  - The Origins  of C i v i l i z a t i o n  

Unit I 1  - a Early ~i vi 1 i  z a t ions  

Unit I11 - C i v i l i z a t i o n  i n  Conf l i c t  

Unit IV - Greek C i v i l i z a t i o n  

Unit V - Roman C i v i l i z a t i o n  

Unit VI - Sources of western C i v i l i z a t i o n  ' 

Division IV , 

4 ~ k a d e  Ten - Man: A Study of  t he  Individual  

Unit I  - Intoduct ion t o  Inquiry and Problems Solving 
' 

Unit  I1  - The Inf luence of Inhe r i t ed  and Acquired Factors  

Unit I11 - The Influencd of t he  Environment (Physical  and Human) 

Unit IV- - The Inf luence of Social  Relat ionships and Organization 

Uni t V - The Inf luence of Deci si.on-Making 



Grade Ten - Cross Cul tur&I Comparisons 

U n i t  I - An I n t r o h c t i o n  t o  the Concept o f  Cu l tu re  

U n i t  I 1  - The Re la t ionsh ip  Between Cu l tu re  and the Physical ~ n v i r o n m e n b ~  

U n i t  I 1 1  
# 

- The  elation Between Cul ture and the  Scocial  Evironment 

U n i t  I V  - Cu l tu ra l  Change 

t 

r i d e  Eleven - The 6n tempora ry  World (1848 t o  Today) 6 /---- _-- i 
/~ 

Grade Twelve - Canadian Sudies 

, U n i t  I - An In t roduca t i on  t o  Canadian Studies 
- - 

' . 
- f -  

U n i t  I 1  - The Re la t ionsh ip  tween ~ a n a d i k  and the Physical Environment 

U n i t  I V  - The Canadian I d e n t i t y  

Grade Twelve - Canadian H i s t o r y  (30 H) 

Geography 

I 

Grade Ten - Physical /Cul t u r a l  Geography 

U n i t  I - The Planet  Earth: I t s  Characer and Por t raya l  

, U n i t  I 1  - The Form o f  the Earth 

U n i t  I 1 1  - Cl imate 

U n i t  I V  - C l ima t i c  Regions and  heir ~ ~ f f e c t s  Upon Man LA 

Uni't V - C l imac t i c  Regions and The i r  E f fec ts  Upon Man (Continued) 

U n i t V I  - Populat ion 
r 

Grade Eleven - North American Geography 

U n i t  I a) Discovery and ~ x ~ l o r a t i o n  ( b r i e f  t reatment) 

b )  The Physi ca l  Pat terns (h igh l y  general i zed) 

U n i t  I 1  a) Cu l tu ra l  Pat terns 
/I' # 

b )  Pat terns i n  Economic Geography v f 3 



/' 
c) General Conclusions 

Jni t I I I - Eastern North Arneri ca; Appalachian Canada ; Northwestern Uni ted  

States 
. .  

U n i t V  - T h e P r a r i e s a n d t h e G r e a t P l a i n s  -* 
-- 

U n i t  V I  - The Western Cordi 1 l e r a  

U n i t  V I I  - Middle America 

U n i t  V I I I  - The anadian She i l d  and e NorthLand P 
U n i t  I X  - The South 

7 -  

U n i t  X - The Place o f  North America i n  the  World 

Grade Twelve - The Geography o f  Populat ion 

U n i t  I - The Geography of Populat ion 

Q U n i t  I 1  - The Western I n d u s t r i a l i z e d  World, - I t s  Or ig ins  and 

Character i  s ti cs 

U n i t  I 1 1  - Trop ica l  Settlements and t h e i r  ~ h a r a c t e r i k t i  cs 

P U n i t  I V  - The Pioneer Fr inge 

U n i t  V - Northern Set t lement  

U n i t  V I  - P o l i t i c a l  ~ e o ~ r g ~ h ~  

Economics La 

Grade Eleven - Economics 20 a 

U n i t  I - The Economic S e t t i n g  

U n i t  I 1  - ~ i o d u c t i o n ,  Spec ia l i za t ion ,  and Exchange 
/' 

U n i t  I 1 1  - Business Organizat ion 

,Unit I V  - Labour OrganiZat ion 

U n i t  V - The Role of the  Market 



I. 

U n i t  V I  - 
U n i t  V I I  - 

U n i t  VIII - 

U n i t  I X  - 

U n i t  X - 

Money and Banking 

Personal Finance 
'(B - G 

The Role o f  .Government i n  the  Canadian Economy 

I n t e r n a t i  onal Trade 

Compara ti ve Economi c  Sys terns 
$. 

. Grade Twelve - EconomiQ 30 

U n i t 1  - 

U n i t  I 1  - 

U n i t  I 1 1  - 

U n i t  I V  - 
, . 

U n i t  V - 

U n i t  V I  - 

Opt ional  Un i t s  

U n i t V I I  - 
U n i t  V I I I  - 

U n i t  I x  - 

U n i t X  - 
U n i t X I  - 

U n i t  XI1 - 

Agr i  cuture 

Resource Development 

I n f l a t i o n  and Unemployment 

Poverty and Regional D i s p a r i t y  

Economic Growth 

Canada's I n t e r n a t i o n a l  Economi c  Relat ions 

Business and Society  

Government and t h e  Economy 
n 

Monetary and F i sca l  Po l i c i es  

Transpor ta t ion  

Labour and I n d u s t r i a l  Relat ions 

Canadian U.S.A. Economic Relat ions . 

Psycho1 ogy 

Grade Eleven - Psychology 20 ). 

U n i t  I - A n O v e r v i e w o f  Psychology 

U n i t  I 1  - Small Group Behaviour 

U n i t  I 1 1  - The Family 



Unit IV - The Individual  and Society 

Grade Twelve - Psychology 30 

Unit I - An Overview of Individual  Development 

Unit I1  - Early Child hood - Biological  Domain 

Unit I11 - Adolescence - ~ i o l o ~ i c a l  Domain 

Unit IV - Adulthood - Biological  Domain 

Unit V - Middle and Late Childhood 



New Social Studies Programs in Canada 

Some Common Cri t icisms , 

In the  past  year new socia l  s tudies  curriculum guides have appeared 

in  the provinces of Newfound1 and and Labrador, and Manitoba, while a  number 

of  d r a f t s  of  a proposed new soc ia l  s tud ies  curriculum, grades 1-11,. . 

- have been c i rcu la ted  i n  Br i t i sh  Columbia. 

As chamberlain (1982) notes,  socia l  s tudies  cu r r i cu la  can be anal ized 

- i n  a  number of ways, b u t  the  major theme of c i t i zensh ip  and i t s  accompanying 

.a claims i s  an appropr ia t e  focus fo r  a  c r i t i c a l  look a t  the  new programs. 

Chamberlainpoints ou$ t h a t  the  two most common views of c i t i z e n s h i p  

ki promoted by the  socia l  s tudies  programs a r e  the  a c t i v e  c i t i z e n  and the  

passive c i t i z e n .  I t  i s  w i t h . t h i s  focus t h a t  reviewers have looked a t  these  

th ree  programs. 

Major (1  982) comments t h a t  the  proposed new Br i t i sh  Col umbia socia l  

s tud ies  curricuf urn i s  c i t i zensh ip  with "a1 1 i t s  r e s p o n s i b i l i t i e s ,  ca res ,  and 

woes" ( p .  23 ) ;  while Massey (1982) s t a t e s  t h a t  the goals of Social Studies.  

K VI, in Newfoundland and Labrador a're " to  develop responsible and s e l f -  

d i r ec t ing  c i t i z e n s "  ( p .  118); and Chamberlain (1 982) f inds  t h a t  Manitoba 

Social Studies (1 981 ) f a l l s  in to  t h a t  category of social  s tud ies  cu r r i cu la  

t h a t  " r e f l e c t s  the  varying views of the  good c i t i z e n "  ( p .  121) .  

The conclusion of a l l  the  reviewersis t h a t  each of these  new socia l  

s tud ies  curr icula  i s  s t ruc tured  so as t o  promote passive c i t i zensh ip .  

In the  Br i t i sh  Cot umbia curricufum t h i s  s t r u c t u r e  takes the  form of 



(1982) points o u t  tha t  the deterministic nature of the proposed British 

Columbia curri cul um pervades a1 1 aspects of i t s  courses and tha t  i t s  

subsiduary goals, such as c r i t i ca l  thinking and pr~blem~solving,  are 

quite incompatable with the thrust and structure of the new program. Major 

concludes that  the "central goal" and "philosophical intent" of the new 

' curriculum i s  passive citizenship ( p .  23) .  

Massey (1982) describes the new elementary social studies curriculum 

in Newfoundland and Labrador as "highly prescriptive and technical" and 

declares that any attempt "to pretend that i t  i s  n o t  i s  to  mislead and 

confuse" ( p .  18).  He notes the contradiction between goals such as 

"to. .  .develop self-di recting cit izens" and a social studies curri cu 

based on pre-determined behaviour objectives. . This curriculum, he 

suggests, i s  "a document of paradoxes" ( p  118). 

I n  reviewing the New Mani toja social studies curri cul um guide, Chamberlain 

(1982) argues that  the values and s k i l l s  components of theanew programs are 

pre-determined, and that  the curriculum i s  organized around topics so that  

"students are to  know about thei r world, n o t  to use knowledge to predict 

consequences, or as a basis for  action" (p. 1 2 2 ) .  

I n  keeping with the predictions of the 1978 report, Provincial Social 

Studies/Social Science Programs in Canada as of 1978-79,. new social studies 

curricula in Canada appear to be more technical and prescriptive than the i r  

predecessors. And, by organizing the new social studies curricula along 1 i nes 

that  have pre-determined learning outcomes,curriculum makers have created 

programati c paradoxes. These paradoxes are expressed i n the conf 1 i c t  between 

the curriculum goals of active citizenship, learning how to learn,  c r i t i ca l  



thinking, e tc .  and  the pre-determi ned learning outcomes and the prescriptive 

procedures that  form the structure of the curricula. Major (1982) 

suggests tha t  his kind of soci a1 
, & '  

as a "cog" in a ser ies  of social 

so r t  of sophisticated cipher fo r  

What i s  n o t  clear i s  whether 

studies curri cul'um sees the individual 

events and reduces the teacher to  "some 

the curriculum". ( p .  23). 

th i s  paradox and passive Fi t i  zenshi p 

orientation has been intentional ly structured into the above curri cula 

of whether Canadi an curri cul um makers are  operating wi thin a " techno1 ogi cal 

metaphor" (Common, 1982, p .  3 )  that  makes such paradoxes and orientations 

inevitable. 



'r Soc ia l  S tud ies  i n  Nineteen S ta tes :  A  Summary 

The s o c i a l  s t u d i e s  c u r r i c u l u m  guides o f  n ine teen  o f  t h e  U n i t e d  S ta  

o f  America a re  rev iewed i n  t h i s  sec t i on .  A1 though l e t t e r s  r eques t i ng  

c u r r i  culum i n f o r m a t i o n  were s e n t  t o  a1 1  ' s t a t e  Departments o f  Educat ion 

o n l y  t h e  f o l l o w i n g  s t a t e s  r e p l i e d  w i t h  s o c i a l  s t u d i e s  c u r r i  culurn mater 

Alabama, Connect icut ,  I l l i n o i s ,  Kansas, Kentucky, Lou is iana ,  Minnesota, 
"., 

Nebraska, Nevada, No r t h  Ca ro l i na ,  ~ o r t h  Dakota, Ohio, Oklahoma, Oregon, 

South Dakota, Utah, Vermont, V i r g i n i a ,  and ~i scon<in. 

es 

a l s :  

The responding s t a t e s  make up o n l y  37% o f  t h e  U n i t e d  S ta tes ,  b u t  they  

range geog raph i ca l l y  f rom t h e  deep South t o  New England, and from t h e  Mid- 

w e s t  t o  t h e  P a c i f i c  Northwest.  Because o f  t h i s  range and t h e  r e g i o n a l  

c h a r a c t e r i s t i c s  o f ,  say, Alabama o r  Connect icut ,  one m igh t  expec t  t h a t  a  
-3 

s t a t e  s o c i a l  s t u d i e s  c u r r i c u l  urn would r e f l e ~ t  some c o n t r a s t s  and, perhaps, 

some d i s t i n c t i v e  l o c a l  c h a r a c t e r i s t i c s .  To an e x t e n t  t h i s  i s  t h e  case, 

b u t  i n  r ev i ew ing  t he  guides, what i s  s t r i k i n g ,  i s  t h a t  t h e  c u r r i c u l a  tend  

t o  be more a l i k e  than d i s t i n c t i v e .  O f  course, when a  s t u d e n t  i n  Montgomery, 

Alabama i s  engaged i n  a  l o c a l  s tudy  course , h i s  env i  ronment w i  11 be d i f f e r e n t  

f rom t h a t  o f  t h e  s t uden t  i n  Chicago o r  Los Angeles. Bu t  i n  many ways these 

d i f f e r e n c e s  become s u p e r f i  c i  a1 aspects o f  programs whose goals  , methods, 
- 

! 

and ph i l osoph ies  a re  s i m i l a r ,  i f  n o t  i d e h t i c a l .  I n  a d d i t i o n ,  f o r  many o f  

t h e  s o c i a l  s t u d i e s  courses based on concepts and g e n e r a l i z a t i o n s  de r i ved  

f rom t h e  soc i  a1 sc iences , t h e  con ten t  o f  t h e  c u r r i  c u l  urn appears t o  be 

s imp ly  a  means o f  i l l u s t r a t i n g  t h e  g e n e r a l i z a t i o n  o r  concept. 

No s o c i a l  s t ud ies  c u r r i c u l u m  gu ide  o f  t h e  n ine teen  s t a t e s  descr ibes  i t s e l f  



as prescriptive. Some of the social studies curricula appear to  be - 
more a guide t o  curriculum development and implementa,tion than guides to  

specific s t a t e  programs of social studies. The State of Louisiana provides 

the most detailed and traditional guidesofor i t s  s t a t e  social studies 

courses, b u t  as with the other s t a t e s ,  responsibility of determining the 

actual program of studies appears t o  res t  with the local school d i s t r i c t .  

I Because local school d i s t r i c t s  a re  he1 d responsible for'  developing and 

I teaching social studies courses, often the only f i  rm curriculum requirements 

or guidelines se t  out in a s t a t e  curriculum document are the legal requirements 

for  social studies education found in the s t a t e  s ta tutes .  In almost a l l  of 

the nineteen s tates  these legal requirements declare that  students must . 

study the United States and State Constitutions (usual ly no l a t e r  than 

grade e igh t ) ,  United States history,  United States civics ,  and in some 

s t a t e s ,  a study of communism and the free enterprise system. In most 

s ta tes  graduation requires only two high school social studies credits,  

one of whiQ must be in American history and the other in cit izenship and/or 

.a course in United States government. 

All the s ta tes  surveyed s t a t e  that  the purpose of social studies in 

the pub1 i c  school i s  citizenship education. For some s ta tes  citizenship 

education mean citizenship "in an inf ini te ly complex and changing world" 

(Oklahoma [Secondary Social Studies], 1981 p .  191), while for  some s ta tes  

citizenship education has a more specific and local focus, such as "to 

provide cit izens who wi 11 carry on the values and of thei r  

present culture" (Louisiana [Grades K-61, 1981, p .6) ,  or "thoughful 

patriotis$ (Oregon [Social Studies in Oregon Schools], 1981 , p .  19) .  



Although t h e r e  i s  no p resc r i bed  c u r r i c u l u m  i n  most s t a t e s  a t  t h e  l e v e l  

o f  t h e  S t a t e  Department o f  Educat ion, t h e  s t a t u t e s  o f  t h e  S t a t e  L e g i s l a t u r e ,  

and documents such as s t a t e  minimum competency goals,  'and minimum 
c7 

educa t iona l  
"r 

and sequenci 

requirements,  e s t a b l i s h  cond i t i ons  such t h a t  con ten t  

ng o f  s o c i a l  s t ud ies  courses i s  o f t e n  p r e d i c t a b l e  i f  n o t  

p rescr ibed .  For  example Lou is iana  has a  s ta tew ide  competency program. 
4 

and t h e  Utah and Oregan S ta te  Departments o f  Educat ion p u b l i s h  course and 

u n i t  behaviour  o b j e c t i v e s  f o r  s o c i a l  s t u d i e s .  I n  a d d i t i o n ,  s o c i a l  s t u d i e s  t e x t s  

o f t e n  must be on an approved S t a t e  Department o f  Educat ion l i s t  wh ich  
w 

means t h a t  most d i s t r i c t s  w i t h i n  a  s t a t e  w i l l  tend t o  use s i m i l a r  o r  
1 

t h e  same textbooks and resource m a t e r i a l s .  

To a  Canadian reader  t h e  mandatory courses o f  c i v i c s ,  U n i t e d  S ta tes  and 

s t a t e  c o n s t i t u t i o n s ,  and s tudy o f  American h i s t o r y  appears cur ious ,  perhaps 

i n  c o n t r a s t  t o  a  l a c k  o f  such n a t i o n a l i s t i c  emphasis here. A 1238 

r e p o r t ,  The Soc ia l  Stud ies i n  General Educat ion, s t r essed  t h a t  s o c i a l  

s t ud ies  educat ion "must accul  t u r a t e  newcomers, t he  r i s i n g  generat ion,  and 

a l s o  any s t rangers  t o  t h e  group" (Progress ive  School Assoc ia t i on  of - t h e  

U n i t e d  States, p.15). Th is  p o l i c y  o f  accul  t u r i  z a t i o n  f i n d s  i t  p r a c t i c e  t o a y  

i n  competency goals  f o r  grades two and t h r e e  t h a t  demand "performance 
> 

i n d i c a t o r s "  such as "Repeat t he  Pledge o f  A l l eg iance  t o  t he  F lag"  and 

"Know t h a t  Abraham L i n c o l n  was Pres iden t  du r i ng  t h e  C i v i  1  War" (Nor th  

Caro l ina ,  1979, p.  251). 

6f s p e c i a l  no te  a r e  t he  s o c i a l  s t ud ies  p o l i c i e s  o f  the  s t a t e s  of 

Alab$ma, -Louisiana, Oklahoma, Nebraska, and Utah. - - 4 

~ l a d a i a  and Louis isana r e q u i r e  t h a t  p u p i l s  s tudy t h e  f r e e  e n t e r p r i s e  



system t o  i l l u s t r a t e  t h a t  t h i s  system prov ides  t he  U n i t e d  S ta tes  w i t h  aT 

" h i g h e r  s tandard of i v i n g ,  g r e a t e r  personal  freedom and l i b e r t y  than / 
any o t h e r  economic system on e a r t h "  (Alabama, 1980, p .9) .  Th i s  s tudy  

i s  t o  demonstrate, a l so ,  t h a t  t h e  f ree  e n t e r p r i s e  system prov ides  a  

democrat ic form o f  government t h a t  i s  s u p e r i o r  t o  t h e  " o b j e c t i v e s "  and 

" techniques"  o f '  communism. The Alabama s o c i a l  s t u d i e s  c u r r i c u l u m  guide 

s t resses  t h a t  t h e  c u r r i c u l  um must " l a y  p a r t i c u l a r  emphasis upon ' the  

dangers of communism, t h e  ways t o  f i g h t  communism, t h e  e v i  1s o f  communism, 

t h e  f a l l a c i e s  of communism, and t h e  f a l s e  d o c t r i n e s  o f  communism" (p. 9 ) .  
- 

I n  'a s i m i l a r  v e i n  t he  s t a t e s  o f  Oklahoma and Utah have o u t l i n e d  a  p o l i c y  

on con t rove rs i  a1 ' issues t h a t  warns teachers ,  a d m i n i s t r a t o r s  , and paren ts  t h a t  

i t  may be t reasonab le  t o  advocate some t h i n g s  

b u t  may be DISASTROUS t o  our  n a t i o n  i f  we f a i l  t o  teach 
> 

about them and thus a l e r t  ou r  you th  t o  t h e i r  dangers ... 
such f a i l u r e s  p r o v i d e  r i c h  seedbeds f o r  t h e  i n s i d i o u s  

d o c t r i n e s  of t o t a l i t a r i a n  movements (Utah ; 1981 , p. 116).  

Nebraska a lone o f  t h e  n ine teen  s t a t e s  has formed a  c u r r i c u l u m  f o r  

cha rac te r  educa t ion  s e p e r a t e f r o m  a  values component i n  t h e  s o c i a l  s t ud ies  

cu r r i cu lum.  To teach t h i s  cha rac te r  educat ion teachers a re  t o  be on t h e  

l ook -ou t  f o r  o p p o r t u n i t i e s  w i t h i n  t he  general  school  cu r r i cu l um.  Soc ia l  

s tud ies  i s  i d e n t i f i e d  as e s p e c i a l l y  app rop r i a t e  as i t  "appears t o  be r e p l e t e  

w i t h  o p p o r t u n i t i e s "  (Nebraska, 1981, p. 2 ) .  The authors  o f  Character  

Educat ion suggest t h a t  moral  educa t ion  should  be l i f t e d  from t h e  rea lm o f  
* 

t h e  i n f o r m a l  c u r r i c u l u m  and be b rough t  more conc ious l y  i n t o  t h e  formal 

teach ing  areas. 
2 



For  t h e  many 

requirements f o r  

s tudents  who choose t o  p a r t i c i p a t e  i n  o n l y  t he  minumum 

s o c i a l  s tud ies  i n  t he  h i g h  school,  t h e  scope 

and sequence cha r t s  of most of t h e  n ine teen  s t a t e s  p r o j e c t  an endless 

1 i tany of dates, b a t t l e s  , p res iden t s  and s t a t e  and n a t i o n a l  cons ti t u t i  onal  

f a c t s  which seems s t r a n g e l y  a t  odds w i t h  t he  human is t i c  and i n t e l l e c t u a l  

goals  found i n  the prefaces of so many of the  s t a t e  s o c i a l  sptudies c u r r i c u l u m  
I r+ 

guide; and the so o f t en  c i t e d  g ~ a l s  o f  t he  Na t i ona l  Counci l  f o r  t he  Soc ia l  , 

Stud ies o f  the  Un i t ed  S ta tes .  



A 1  abama 

The following information was taken from Alabama Course of Study: 

Social Studies (1980). In this  document social studies i s  described 

as: education for  citizenship "in our democractic society" ( p .  1 ) .  

Social studies i s  seen as learning which will help students function in 

a complex and.changing world. 

The aims,of the social studies curriculum in Alabama are 

" t o  promote acquisition of knowledge and appreciation of 
& 

the past; provide opportunities for  examining the basic 

values which have contributed to  our nation's greatness; 
.c/ 

and t o  promote the development of in te l lec tua l ,  academic, 

geographical, communicative, and social participation s k i l l s  

Responsibility for  developing and implementing social studies programs 

a t  the. d i s t r i c t  level rests  with "the students, teachers and communi t ies"  

(P.  1 ) .  

Objectives 

- "Social studies should promo,te pride in the American ~ e r i  tage and 

appreciation for  the knowledge of the disciplines of social sciPncek ( p .  4 ) .  

A. A knowledge base for understanding the relationships between people and 

- t he i r  environments. 
f 

B ,  An understanding of the origins and inter-relationships of bel iefs ,  val'ues, 

' and behaviour patterns. 

C .  Basic ski 11 s necessary to acquire, organize, and evaluated information 



The b a s i c  human r e l a t i o n s  s k i l l s  necessary t o  communicate and work 

e f f e c t i v e l y  w i t h i n  in ,d iv idua l  groups. 

A p o s l  ti ve ' se l f - concep t ,  s e l  f-esteem, and s e l  f - a c t u a l  i z a t i  on. 

A commitment t o  t h e  r i g h t  o f  s e l f - d e t e r m i n a t i o n  f o r  a l l  human beings 

and a  w i l  l i n g 6 s s  t o  t ake  r a t i o n a l  a c t i o n  i n  suppor t  o f  t h e  means 
- 

f o r  secu r i ng  and p rese rv i ng  human r i g h t s  . J - 
Knowledge r e l e v a n t  t o  t h e  ma jo r i deas  and concerns o f  s o c i a l  and 

behav ioura l  s c i e n t j s t s  and t h e  b a s i c  s k i  11s necessary t o  pursue these 

d i s c i p l i n e s .  

~i tizen&hip educa t ion  i s  and i n t e g r a l  p a r t  o f  soc i  a1 s t u d i e s  educat ion;  

however, as s o c i a l  s t u d i e s  programs a re  designed o r  se lec ted ,  c a r e f u l  

a t t e n t i o n  shou ld  be g i ven  t o  t h e  p roper  inc1usio.n o f  goa ls  which w i l l  

assure p o s i t i v e  a t t i  t u d i  na l  development towards respons ib l e  c i t i z e n s h i p .  

(The c i  t i  zenshi p o b j e c t i  ves a re  taken o r  adapted f rom Na t i ona l  ~ssessmep t  
i .' 

O f  Fduca t iona l  Progress A  p r o j e c t  o f  t he .  ~ d u i a t i o n  Commission o f  / 
1 - 

the  States,  Educat ion Commission o f  t h e  States,  Denver, ~ o ~ u r a d - 6 .  ) 

Minumum Requirements: S ta tu to ry :Laws o f  Alabama R e l a t i n g  t o  Educat ion ' 

76-40-2 C o n s t i t u t i  o f  t he  U n i t e d  S ta tes  i n  courses o f  F' 
i n s t r u c t i o n :  I n  $1 1  p u b l i c  and p r i v a t e  school; l o c a t e d  

w i t h i n  t h e  S t a t e  o f  Alabama, t h e r e  s h a l l  be g i ven  r e g u l a r  

Courses o f  i n s t r u c t i o n  o f  t h e  C o n s t i t u t i o n  o f  t h e  U n i t e d  

S ta tes .  Such i n s t r u c t i o n  i n  t h e  Const i  t u t i s n  s h a l l  beg in  

no l a t e r  than t h e  opening o f  t h e  e i g h t h  grade and s h a l l  

con t inue  i n  t h e  h i g h  school  course and i n  courses i n  s t a t e  

t o 1  1  eges , u n i v e r s i t i e s  , and t h e  educa t iona l  departments o f  



s t a t e  and municipal inst i tut ions to an extent to be determined 

by the s t a t e  superintendent of education ( p .  9 ) .  

16-40-3 Instruction in history,  doctrines, e t c . ,  of 

communism. The legisl  ure of the State of Alabama requires ---% 
that  adequate instruction s ' h  be given each year in the 

t I 
his tory, doctri nks . objecti v&-n$-t&hniques of communism 

and shall  he for the pri /---' ary purpose of in s t i l l i ng  in the 
f / 

minds of students a g r d t e r  appreciation of *ratic processes, 
i 2 

freedom under law, and$the wi 11 to  preserve that  freedom. 
n * 

The direction shall be! one of orientation in contrasting 
/ 

the government 04 United States of America wiih the .\ . . 
Soviet government and shall emphasize the free-enterprise- 

competitive economy of the Unites States as the one which 

produces higher wages, higher standards of 1 i ving, greater 

personal freedom and l iber ty than any other system of 

economics on earth.  I t  shall lay particular emphasis 

upon  the dangers of communism, the  fal lacies  of communism, 

and the fa l se  doctrines of communism ( p .  9 ) .  

16-40-6 Courses, lectures and units of instruction to teach 

principles of patriotism. The s t a t e  department shall 
.I 

establish a program of courses or lectures for  the public 
+ - 

schools in th i s  s t a t e  t o  teach the pi inciples  of patriotism 

in i t s  curriculum (p. 10).  



i M nimum ~ e ~ u i r e m e n t s  by Grade Level  

K indergar ten  

This  i s  p r i m a r i l y  an i n t r o d u c t i o n  t o  b a s i c  s o c i a l  groups 

i n  a  c h i l d ' s  l i f e  and the  idea t h a t  a l l  o f  them have 

c e r t a i n  s im i  l a r i  t i e s  i n  form and respons ib i  li t i e s  f o r  t h e i r  

members" (p. 11).  

Themes 

The home - i n c l u d i n g  s i m i l a r i t i e s  and d i f f e r e n c e s  i n  f a m i l i e s  and t h e  

respons ib i  1  i t i e s  ' o f  each member. A lso  i nc l uded  must be 

I, 
a comparison o f  ou r  way o f  l i f e  w i t h  another  c u l t u r e  

f rom the  p o i n t  o f  view o f  the  f a m i l y .  

The school - i t s  r e l a t i o n s h i p  t o  the  home and community, t h e  c h i l d ' s  : 

r o l e  i n  t h e  school .  

Respect f o r  a u t h o r i t y  - a1 1  Americans l i v e  by c e r t a i n  r u l e s .  

Grade One 

must i n c l u d e  a  c o n t i n u a t i o n  o f  t he  s tudy o f  t h e  c h i l d ' s  r o l e  

i n  t he  home; school,  and community; a c t i v i t y '  r e l a t e d  t o  t he  

observa t ion  o f  app rp r i  a t e  p a t r i o t i c  ce leb ra t i ons  and o t h e r  

ho l i days ;  an i n t o d u c t i o n  t o  n a t i o n a l  symbols. Study of t he  

g lobe myst beg in  (p. 1 2 ) .  

Grade Two 

A s tudy  o f  t he  neighbourhood and/or community must be taught . .  . . 
map and gf ube ski f f s m s t  be extended.. . .a  c o m m - v a t i m  

u n i t  may be t augh t  [p. 12) .  



Grade Three 

Cities must be studies as to  the United 

States ,  including an in-depth study of the local c i ty ,  towns, 

% or community .... Map and globe s k i l l s  must be continued with 
4 

an emphasis on local geography (p. 1 2 ) .  

Grade Four - 

must include a survey of Alabama s t a t e  his&ry and geography, 

with emphasis on the relationship of the_  s t a t e  to  t h e  

region and to the United States . .  . . .There must also be a 
e 

study of comparative geographic regions of the world ( p .  1 2 ) .  

~ r a d e  Five 

m u s t  be a survey of United States History, including the 

the discovery and explora-tion of the Americas and the 

development and expansion of the United States ( p .  13) .  

Grade Six 

, must be a study of Norld Cultures with emphasis upon the 

Western Hemi sphere. Emphasi s should be placed upon .the 

importance of the cultural , poli t ical  , and economic 

interrelationships of the United States ,  Canada, Central and 

South America . Polit ical  and economic geography wi 11 

. become important a t  th i s  time (p .  13). 

Grade Seven fi 

A s t d y  of Nor? d Cultures wi th emphbsi s upen &he €&.stern - 

Wispheres must farm the h a s i c  par t  of the seventh cgrade - 

soci a1 studies . The program must be an d e r d i  sci pl  i  nary 

one (p .  1 3 ) .  



Grade Eight 

must be a course in Civics and Law, with an emphasis 
e 

on American His tory concepts and unders tandi ngs , i  ncl udyng 

instruction in the Constitution of the United States ( p .  14).  " 

Grade Nine 

All ninth grade students are required to  take two semesters 

of social studies,  t o  be divided' into two seperate courses, 

A comprehensixe unit on disaster preparednesss will be 
+ 
r 'I i 

insluded in e i ther  semester of the ninth grade. ene of 

the .two courses i s  Alabama History and the other i s  to  be 

from the fol lowing 1 i s t :  Anthropology, Contemporary 

World Issues, Consumer economics and World Geography ( p p .  14-1 5 ) .  

Grade Ten 

No soc:t$l studies course wi 11 be required during the tenth 
\ > 

grade.. . .The student may~hoose from electives ( p .  15).  
I 

Grade Eleven 

United States History \ 
I n  order t o  be a constructive cit izen dedicated to  achieving 

positive resul ts ,  the studqnt of today must have a thorough 

understanding and app rd. ciation for his history and his 

place in the future of his country ( p .  15) .  

Grade Twelve 

can be approached i n  any one of three ways - basic ecanamic 

principles and concepts ; consumer economics ; or comparative 
* 



economics (p. 19).  

Un i  ted States Government 

should enable the student to understand pol i t ical  behaviour 

and to  make in t e l l  igent pol i t ical  decisions. An understanding 

of democracy as i t  has developed in the United States wi 11 

make i t  possible fo r  

system with those of 

Comuni sm 

This requi rement can 

the student to compare our pol i t ical  

other societies ( p .  19). 
? 

be made by teaching about communism as 

part of the economics course . . . .  however a school may choose 

t o  offer  the required instruction as an integral part of 

another appropriate social studies course, such as United 

States Government, provided the school system fu l f i  1 1  s i t s  

responsibility as specified by law (p. 19).  

Alternate or Elective Courses 

Ancient and Medieval History 

Area Studies 

Comparative Religion 

Asi a n  Studies 

African Studies 

Eastern European and Soviet Studies 

La t i n  Ameri can Studies 

M i  ddle Eastern Studies 

Introduction the the Re1 i gious Experience 

Religions of the West 



Religions of the East 

Con temporary Issues 

I  I  I  

I  v 

v 
V I  

VII 

VI I  I  

I  X 

XI 

XI1 

Ethnic Studies 

Religions of Primi t i v e  Socie t ies  - 

Community Change and Growth 
a 

Mi nori t i e s  i  n Ameri can Scoiety 

Energy Conservati on 

The Maintenance of a Stable Economy 
+ 

-The Solving of Problems of Urban Areas 

The Curbing of the Growth of Crime 

The ~ e s o l u t i o n  of Confl ict :  Racial,  National, and 

Ideological . 

Li vi ng Wi t h  Our Envi ronmen t 
- T. 

Poverty 

The Protection of Human Rights 

The Family in  Contemporary Society 

Black Ameri cans 

Ameri can Indians 

Orientals  

Mexi can Ameri cans 

Puerto Ri cans 

Other Ehni c Groups 

Home and Family 

should lay the groundwork in family- l i fe  education f o r  the 

student who wi 11 be entering marriage upon graduation from 



high school, as well as the one who will pursue a career 

in related f ie lds  ( p :  2 7 ) .  

d Modern World His tory 

"Designed to  aid students in gaining a deeper understanding of world 

events from the year 1500 to  the present" ( p .  29) .  

Psycho1 ogy 

Soci 01 ogy 

World Studies 

"An interdisciplinary study of man and his cultures" (p.32). 

The remainder of Alabama Course of Study: Social Studies i s  divided 

into two sections. The f i r s t  of the two describes the grade level concepts 

and content for the social studies courses, Grades K-8. The second 

section, "Appendix B "  , 1 i s t s  the ski 11s appropriate to -the social studies 

a t  the various grade levels. 



16 1 

Connecti cut 

There i s  no prescribed social studies curriculum in the State  of 

Connecticut. .Instead the State Separtment of Education provides A Guide 

to  Curriculum Development in Social Studies (1981). This guide i s  

aimed a t  administrators, curriculum spec ia l i s t s ,  and teachers a t  the 
Lr 

d i s t i c t  level. 

The guide begins with a definition and history of social studies in the 

United States,  then proceeds through chapters that lead the potential 

curriculum developer through the procedures a n d  considerations tha t  

are necessary for  the developing of a social studies curriculum, 

K-12, a t  the school d i s t r i c t  level.  The guide prescribes no specif ic  

approach to  social studies,  b u t  provides numerous examples of traditional 

and non-traditional scope and sequence models, theories of child development, 

sample program evalutions, and so on. An appendix provides l i s t s  of resources 

s t a t e  policies on education, and a number of model s of various teaching . @ 

orientations: affective,  values, e t c . ,  and some sample history objectives. 
<\ . - 

This document i s  a well thought-out tool for the beginning curriculum 

' developer. I t  proceeds clearly and logically through a l l  the necessary 

steps for  the designing, implementing, and evaluating a d i s t r i c t  social 

studies program based' on the convential wisdom of the f ie ld .  

Definition of the Social Studies 

The working definit ion offered by the Connecticut guide i s  as follows: 

T h @  social studies integrates human experience 



and knowledge for  the purpose of citizenship education. 

Citizenship education imp1 ies membership in the American 

and human community and the commitment to work effektively 

with diverse peoples and to  accept differences i n  cultures,  
7 

in values, and response for  social issues ( p .  1 ) .  

This definition of the social studies <also notes that  content should 

n o t  be limited and tha t ,  although values should form a part of the 

curriculum, i t  should be noted that values are not immutable and fixed. 

In the section of the Connecticut guide devoted to  scope 

and sequence no one model or content component i s  advocated over another 

B Instead traditional models are reviewed along with the Connecti cul t frame- 

work of the early 19701s, along with the model developed by the Greater 

- Cleveland Scienceproject. 

Scope and Sequence Models 

Tradi t i  onal Sequence 

Kindergarten Self ,  Home 

Grade One Fami 1 i  es 

Grade Two Nei ghbourhoods 

Grade Three Communities 

Grade Four Geographic Regions , State Hi story 

Grade Five Uni ted States His tory 

Grade Six 01 d krf d Backgrounds of ~ n i  tea States History 

Grade Seven WurTd ~ e o g r d p h ~  

Grade Eight Uni ted States  is tory, and Civics 



Grade Nine Anc ien t  H i s t o r y  

Grade Ten World His  t o r y  

Gr ide  Eleven Un i t ed  S ta tes  His  t o r y  

Grade Twelve Un i t ed  S ta tes  H i s t o r y  o r  Problems o f  Democracy 
? .  

M o d i f i e d  T r a d i t i o n a l  Sequence 

Grade One E a r l y  American Family,  N a t i v e  American Fami ly ,  Ghanian 

Family,  e t c .  
2 

Grade Two Comparison o f  modern American neighbourhoods, 

t o  cornmuni t i e s  and reg ions  w i t h  s i m i l a r  p o l i t i c a l  and 

Grade Four s o c i a l  u n i t s  i n  o t h e r  p laces and o t h e r  t imes.  

Grade F i v e  The many groups t h a t  have c o n t r i b u t e d  t o  Uni t e q  

S ta tes  H i s t o r y .  

Grade S i x  A s tudy  of many c u l t u r e s  

( p p .  34-35). 

Grades E igh t ,  Un i t ed  

E l  even t o  r a c  

"Today most K-6 s o c i a l  s t u d i e s  texbooks r e l e c t  t h i s  m o d i f i e d  sequence" 

S ta tes  H i s t o r y  w i t h  new emphasis g iven  

i a l  and e t h n i c  m i n o r i t i e s  

Grades Seven, Inc ludes  s tudy  of a  s p e c i f i c  s o c i a l  sc ience  ( 

Nine, Ten, Anthropology, Psychology, Soc io logy ,  Economics), 

Twel ve Area S tud ies  (Far East, A f r i c a ,  L a t i n  ~ m e r i  ca, 

t he  M idd le  Eas t ) ,  and issues o r i e n t e d  courses 

(Women's S tud ies ,  B lack Stud ies,  Environmental  
v 

Stud ies  , and t h e  Humani t i e s ) .  

T h e c u r r i c u l u m g u i &  notes t h a t  t h e  cu r r i cu l um s w e l l s  and wanes depending 



on s c h o o l ~ b ; d g e t s .  When money i s  s c a r c e  t h e  scope and sequence t e n d s  t o  

return t o  t h e  s p a r s e r ,  t r a d i t i o n a l  model. 

Non-Tradi t i  onal Sequence 

Kindergar ten  Learning About Our World 

C h i l d r e n  i n  Other  Lands 

Grade One Learning About Our o u n t r y  

!!x"pl o r e y s  and Discovere r s  
? 

Grade Two C o m u n i t i Q s  a t  Home and Abroad 

Communi t i e s  ; n t h e  Uni t e d  S t a t e s  

Grade Three  The Maki ng o f  Angl o-Ameri ca  
-4 

The Metropol i t a n  Communj t y  

Grade Four The S t o r y  o f  A g r i c u l t u r e  
6 

The S t o r y  o f  I n d u s t r y  

I n d i a :  A S o c i e t y  i n  T r a n s i t i o n  

Grade F i r e  The Human Adventure I :  Ancient  C i v i l i z a t i o n s  

I I : C l a s s i c a l  C i  v i  1 i z a t i  ons 

111: Medieval E i v j l i z a t i o n s  1 
The Middle E a s t  

Grade S i x  The Human Adventure IV: The Rise  o f  Modern C i v i l i z a t i o n  

V: The Coming o f  World C i v i l i z a t i o n  

L a t i n  Ameri ca 

Grade Seven f he Human Adventure V I : Recent Cantemporary C i  v i  1 i z a t i  ons 

Grade E i g h t  S i x  Genera t ions  of  Americans - The Colonies  and 



Grade Nine 

~ r a d e  Ten 

Grade Eleven 

- Grade Twelve 

165 

Six Generations of Americans - The Growth .of a Titan 

1855-1910 
& 

North America and the Carribean 

The Polit ical  and Economic Systems of the United 

States and the Soviet Union 

The USSR: Polit ics and Economics of a Totalitarian 

Soci ety 

Europe 

The History of Civilization and Great Ideas I 

The Far East 

The History of Civilization, and Great Ideas I1 

The Pacific Ocean and Australia 

Ameri can Cons t i  tu t i  onal Government 

Research and Problems in the Social Sciences 

"A1 though th is  pattern has been in part published comm@ricaf$, i t  

has not been widely accepted and i t s  nontraditiona'l pattern has had l i t t l e  

impact" (,p. 37) .  

Following chapters cover topics such as "Instructional ~ a j e r i a l s " ,  

"Instructional Techniques", "Program and Student Evaluation", and 

"Program Implementation". I n  addition the. guide contains a useful 

appendix section. "Appendix B " ,  for  example, detai 1s the legal requi rements 

for  social studies education in the s t a t e  of Connecticut: 

In the public schools the - program of instruction offered 

shall include a t  leas t  the following subject matter ... 

consumer education. . .social studies,  including, b u t  n o t  



1 i m i  t e d  t o  c i t i z e n s h i p ,  ~ c o n o m i c s ,  geography, and 

h i s t o r y .  . . .A1 1  high', p repa to ry  , secondary and elementary 

sdmb-& p u b l i c  and p r i v a t e  whose p r o p e r t y  i s  exempt fr 

t a x a t i o n  s h a l l  p rov i de  a  program of Un i t ed  S ta tes  h i s t o r  

i n c l u d i n g  i n s t r u c t i o n  i n  Un i t ed  .States government a t  a1 1  l e v e l s  

and i n  t h e  du t i es ,  r e s p o n s i b i l i t i e s  and r i g h t s  of U n i t e d  ' 
I 

Sta tes  c i t i z e n s h i p .  No s tuden t  s h a l l  be graduated f rom 

any such school  who has n o t  been found t o  be fami 1ia.r w i t h  
b 

s a i d  sub jec t s  (p .  75) .  

A f i n a l  s e c t i o n  o f  t h e  gu ide  l i s t  r eg i ona l  Educat iona l  Se rv i ce  Centres,  

resources f o r  s o c i a l  s t u d i e s  educat ion,  and a  Connec t i cu t  S t a t e  Board 

of Educat ion p o l i c y  s ta tement  on t he  teach ing  of  c o n t r o v e r s i a l  i s sues .  
L * 

T h i s  s ta tement  a f f i r m s  t h e  r i g h t  of schools  t o  teach and s tuden ts  t o  

have access t o  c o n t r o v e r s i a l  i ssues  and ideas.  The s ta tement  de f i nes  t h e  

c lassroom as a  forum f o r  i n q u i r y ,  n o t  a  p l a t f o rm  f o r  i n d o c t r i n a t i o n  o r  

"promolgat ion"  o f  a  s i n g l e  p o i n t  of view. The acknowledged purpose o f  

educa t ion  f o r  t h e  Connec t i cu t  S t a t e  Board o f  'Edudation i s  t h e  p u s u i t  o f  

knowledge and t h e  p r e p a r a t i o n  of c h i l d r e n  f o r  f u t u r e  c i t i z e n s h i p  i n  a  

s o c i e t y  " t h a t  respec ts  d i f fe rence  and shared freedom" (p .  86).  



I l l ino is  
0 

Social studies education in the s t a t e  of I1 1 inois i s  based on the 

1962 curriculum guide, Teaching the Social Studies. This somewhat out-of- 

date document begins by acknowledging the diff icul ty  in teaching 

social studies when "admittedly social studies materials are to  a large 

extent col fections of related facts"  ( p .  8 ) .  

In the above guide the social studies curriculum i s  described as 

being made u p  of three dimensions: 

1 ) basic ac t iv i t i e s  of l iving; 2)  expanding communities and 

geographic areas; and 3) the concepts and values inherent in 

a free society (p. 3 ) .  

The guide suggests that  too often social studies i s  simply a study of 

the past while ignoring "functional topics" ( p .  4 ) .  The expanding 
1. 

communities dimension i s  considered important in order to give elementary 

school children an " interest  and understanding" of other cultures of the 

world. The study of the past i s  defended as being neccessary in order 

to understand "the heritage of our country" and t o  find solutions t o  
r - 

present problems. In addition the social studies i s  seen as a transmi t t e r  

of cuf tural heritage. 

. Although the I1 1 inois .guide does not present a model for  scope and 

sequence for  the social studies, the subject areas discussed, i f  not as 

extensive as those found in the 1980's guides, appears to be very similar 
-k 

t o  what one finds ROW in most curriculum guides in  tke tt~-ft& States .  

The content of the social s tudiesis to be derived from the social 



sciences, specifically history,  geography,political science, soc io log~ ,  

an! anthropology, and from studies .of the State of I l l ino is .  

Social studies in the primary grades i s  to  begin'with the study of the 

fami ly and move outward through the expandi ng communi t i e s .  Secondary 

education in the social studies i s  t o  consist of studies. in American history,  

government, civics of citizenship and study of the State of I1 l i  nois. 

I n  one section which deals with the future and chan e ,  the guide 
f 

?- 
predicts that  a1 t h o u g h  Americans wi 11 continue t o  build traditional homes 

new designs and new materials will provide a future fascination. Never 

considered i s  the possibil i ty tha t  many future North Americans may never 

be able to purchase a 'single family home, new or old. Transportation i s  

viewed as something that  will increase in speed and decrease in cost.  The 

speedy, low-cost travel , i t  i s predicted, wi 11 make the wurld "one closely- 

knit neighbourhood, geographical ly" ( p .  8 ) .  Teachers of soci a1 studies 

are asked to  consider that  " i f  we demonstrate in our l i v i n j  the true 

meaning of democracy and brotherhood, the results cannot help penetrating 

the remote areas of the uncomnitted nations" ( p .  9 ) .  

A mood of optimism prevai 1s throughout the section of the guide that  

considers new forms for  -future socials studies programs. A 1  though no 

new model i s  provided teachers are urged to  develop "a t  leas t  one new unit 

a year1' ( p .  15).  

A number of suggestions on how to improve a social studies program 

a t  the school and d i s t r i c t  level form a significant part of the guide: 

is tha t  these suggestion might provide a frmework f o r  

lopment. For example, the guide suggests that  grade one 

The impti catf orr 

new program d w e  



students beg' immediately to  look a t  homes and schools from different r 
cultures , s g g e s  tions for  grade three i ncl ude a study of undeveloped 

countries, the social and economic problems of industrialization, and 

reasons for  different belief systems in different cultures.  However, the 

only rationale for  these change; seems t o  be a belief that  the curriculum 

should become more international and that the elementary school- i s  the 
t 

place to  begin so that  children are  exposed to these new content areas 

while they are s t i l l  open t o  change. 

One interesting suggestion to teachers i s  that  they should take time 

to discover what students know so that  school does not becpme endless 

repetit ion. I n  t h i s  section teachers are warned against the single 
* 

textbook trap. Teachers are told that  a number of sources should provide 

the background for  each social studies unit of study. 

The final section of the I l l i no i s  guide i s  replete with coniiderations 
\ 

and suggestions for teachers and administrators for enriching social 

studies programs from the primary levels through high school. However, 

with a l l  the gentle prodding in the direction of experimentation the traditional 

curriculum model i; never really challenged. 



Social studie's education in Kansas i s  based on a view that  the 

social sciences should be used instrumentally in  solving societal and . 
personal interactive problems. The purpose of soc ia t  s t u d i e s 4  n Kansas 

, . 
i schools i s  citizenship education and course content i s  to  be selected 

./ 
through a topical approach th,at w i  11 re f lec t  "unpredi ctabi 1 i  ty" and 

"personal relevance" ( ~ a n s a s ,  1978, p .  3 ) .  Objectws _for the social 
4 

studies programs are to  be derived from-he 1978 document, Student Learning 
i 

Outcomes for  the Social Studies. 

The Kansas State Department of Edumtion does not.prescribe a scope 

and sequence of topics and content, b u t  provides f ive a1 ternat i  ve models 

for  organizing social studies programs in Kansas schools. The models 
9 

are f@ in the document, Five Plans For Organizing the Kindergarten- 

Through-Grade-Twelve Social Studies Programs (1979). All plans are  based 

on the expanding horizons model and make use of apredominantJdiscipline or 
C 

a mu1 t id isc ip l  ine approach to develop concepts or past/present t%pes. 

Central to the organization of the social studies curriculum in . 
Kansas schools are "strands", "goals" , and "end-of-twel fth-grade-objecti ves" 

(Kansas, 1978, p .  6 ) .  

Strands are areas within 'the social stud'ies in which the student 

needs compentency a t  the beginnning of adult l i f e  or higher 

education. They are thre'ads.-which run through the ent i re  -- - -  - 

- -- 

ki~ga-rtt-tkrettgk-grit&twefve s e t a f + h B f e s  pwgm+ - 

and to which each grade level involved can c o n t ~ i b u t e .  Goals 



are long-range indications of needed.student competency for 

each strand. They are intended t o  be large enough so tha t  

learning a t  a l l  grade level can contribute t o  t he i r  

achieuement. Each godl seryes as just i f icat ion for the 

objectives under i t .  End-of-grade-twel ve objectives 

are observable student behaviour that could be expected as 
I- 

'evidence of achievement of a  goal by completion of 

grade twelve (Kansas, 1978, p p .  4 - 5 ) .  

-Strand 'I - A KnowledgeBsse For Understanding Human Beings and Their 

Relationship W i t h  Their Environment ; .  
Goal I A - The student will have knowledge about social 

organization. 

Goal I B - The student will have know1 edge about the re1 ationshi ps 

between human beings and the social environment 

and about some of the consequences of these relation- 
* 

ships. 

Goal I C - The student w i  11 have kwh1 edge a  bout the re1 a t  i ons hi ps 

between humanbeings and the physicai environment and 

about some of the consequences of these relationships. 

The student will have knowledge about the decision- 

making process. 

Goal I E - The student will have know1 edge about confl i c t  and the 

impact i t  has on -individual and group relationships. 



Strand I1 - An Understandinq of Values as They Relate to  Individuals and 

Groups 

Goal I1 A - The student will have an awarness of some of the 

beliefs and values expressed by people and a 

recognition that  the times and places in which people , 

l ive influence the i r  bel iefs ,  values, and behaviours. 

Goal IL B - The student will have an understanding of ways in 

which beliefs and values are transmitted in various 

cul tures . 0 

Goal I1 C - The studentswill have an understanding of some of 

the influences of differing be1 ie fs  and values on 

relationships between people. 

Goal I1 D - The student wi 11 have the ab i l i t y  to examine his/her 

own beliefs and values and the relationship 

between these and behaviour. 

Strand I I I - The Abi 1 i ty to  Use Thinking, Data Processi ng , and Interpersonal 

1- Relations Ski 11s 

pGoal - A- 

The student will have the ab i l i t y  to identify 

problems or issues appropriate for  investigation and 

Goal I11 B- 

s 

resolution and to plan how to investigate such 

problems or issues. 

The student will have the ab i l i t y  to  ident i fy,  

locate, and use source of information and to 

evaluate the re l iab i l i ty  and re7evance of these 

sources. 
\ 



Goal I11 C- The student wi l l  have the a b i l i t y  t o  organize, 

analyze, i n t e rp r e t  ,. synthesize, and apply information 

oriented from various sources. 

Goal I  I1 D- The student w i  11 have the a b i l i t y  t o  val idate  

outcomes of invest igat ion.  I 

Goal I11 E- The student w i  11 have the a b i l i t y  t o  appraise 

judgements and values t h a t  a re  involved i n  the 

choice of a 'course  of ac t ion.  

Goal I11 F- The student w i  11 have the a b i l i t y  t o  communicate 

and work with other members of a small group 

Strand IV - A Posit ive Concept of Self 

Goal IV A - 

Goal IV B - 

i 

Goal IV C - 

Goal IV D - 

The student wi l l  have an awarness of the charac te r i s t i c s  

t ha t  give him/her iden t i ty .  

The student wi l l  have an awarness of h is /her  goals 

iaspi r a t i o n s ) ,  the goals of the groups with which he/ 

she i d e n t i f i e s ,  and the re la t ionship  

goals. 

The student wi l l  have an awarness of 

strengths of himself/herself and the  

hejshe i d e n t i f i e s ,  and a recognition 

between these 

the r e l a t i ve  

qroups with which 
\ .  P 

of the socie ta l  

bariiers t o  f u l l -  development t h a t  may e x i s t .  

The student wi 11 have the a b i l i t y  to  move toward 

se l f -ac tua l i za t ion .  

Strand V - Sense of 3rd C r n i t t m e ~ t  t v  Ratiml Particip&ti~n - 

Goal V A - The student wil l  have an awarness of the qual i ty  



o f  human l i f e  and an i n t e r e s t  i n  ways i n  which the. 

\ qua1 i t y  can be improved. 
\ 

Goal V B, - The s tuden t  w i  11 have the  a b i l i t y  t o  e x p l a i n  and suppor t  

, r i g h t s  and freedoms impo r tan t  t o  human development. 

Goal V C - The s tuden t  w i l l  have t he  a b i l i t y  t o  p a r t i c i p a t e  i n  

fami l y  , school , and comrnuni t y  1 i f e  on t he  bas i s  o f  

r a t i o n a l  dec is ions  i n v o l v i n g  h i s / h e r  own values and 

the  c o n f l i c t  among' these values. 

The above goals  and s t rands a re  f o l i owed  i n  t h e  c u r r i c u l u m  document 

recommendations procedures f o r  t h e i r  use, The Kansas S t a t e  Department 

Educat ion 1 i s  s e i g h t  s teps o f  t h e  k i n d  one would engage i n  t y p i c a l l y  i.' develop c u r r i  ulum a t  t he  school d i s t r i c t  1 eve1 : e v a l u a t i o n  of t he  - 

s t rands ;  s e l e c t i o n  and d e l e t i o n  o f  t h e  s t rands ;  choose t o p i c s ;  choose 

sub jec t s ;  w r i t e  ob jec t i ves ;  s e l e c t  resources; and/or a p p l i c a t i o n  a c t i v i t i e s  

f o r  t h e  sub top ic  o b j e c t i v e s ;  and s e l e c t  ;eva lua t i ve  techniques f o r  t h e  sub top ic  

o b j e c t i v e s .  
G 

F i v e  Proposals f o r  Organiz ing t h e  Soc ia l  Stud ies Program 

The f o l l o w i n g  a re  models t h a t  t h e  Kansas Department o f  Educat ion 
t 

suggests m igh t  be use fu l  t o  l o c a l  school d i s t r i c t s  when they beg in  t o  

develop t h e i r  l o c a l  s o c i a l  s t ud ies  c u r r i c u l a .  The f i v e  models a r e  found 

i n the  document F i v e  Plans f o r  Organi zi ng t he  K i  ndergarten-Through-Grade- 

Twelve Soci a1 Stud ies Program (1  979) .  

The Kenworthy Proposal 

Kenworthy's proposal  f o r  a grades K-12 i n  " t he  s o c i a l  s tud ies  

devotes s i x  years  o f  s tudy t o  t h e  U n i t e d  States,  



*r six years to the world, and one year t o  a combination of the 

United States and the res t  of the world. Within the general 

emphasis or theme identified for  each grade level ,  the= student 

f i r s t  examines some segment of the United States and then 

studies a similar segment of society in other parts of the 

world. The proposal introduces the student to  a variety of 

fami 1 i e s ,  then a number of communities, then to  a study 

of countries, and final ly to a study of cultures (p .  1 ) . 
The ~ u n s  trum Proposal 

"the general h p h a s i s  or theme identified for  each grade level was 

determined through the use' of an expanding envi ronment" ( p .  2 ) .  
,- 

The scope and sequence of the "Lunstrum Proposal" begins with a study 

of l i f e  in the home e one, and then expands outward in the standard 

way through communities, the s t a t e ,  the country, e t c .  A t  each level the 

con$ent i s  organized around the study of "basic social processes" such as 

producing, dis t r ibut ing,  consuming, and so o n .  In addition, mu h ,of the 

content a t  the high school level i s  organized around crucial i  2 ues and 

the social science investigation of these issues. 

Provi dence, Rhode Is 1 and, Pub1 i  c Schools and Rhode Is 1 and Col 1 ege Soci a1 

'Studies Curri cul um Project 

Federally: subsi di zed, th i s  project was created 

r' t o  determine the valid~i t y  of using geography and history 
.. 

as intergrating discipTines for  organizing t h e  s m f a t  



U n i v e r s i t y  o f  Minnesota Soc ia l  Stud ies C u r r i  culum P r o j e c t  

A f i v e  yea r  program funded by the  Un i t ed  S ta tes  O f f i c e  

o f  Education, t h i s  c u r r i c u l  urn framework f o r  grades k i nde r -  

through twelve. .  . i s  i n t e r d i s c i p l i  na'ry i n  approach, emphasisi ng 

concepts, g e n e r a l i z a t i o n s  , s k i  11s , and a t t i t u d e s  f rom 

.I 

anthsopol ogy, soc io logy ,  h i s  t o r y ,  economics, geography, 

and p o l i t i c a l  sc ience.  The concept o f  c u l t u r e  i s  used t o  

u n i f y  t he  courses i n  t h e  framework (p .  6 ) .  

Utah S ta te  Board o f  Educat ion -Soc ia l  Stud ies Program f o r  Utah Schools 

The elementary program begi  ns wi t h  t h e  fami 1 i a r ,  he re  and 

now, and widens hor izons  u n t i  1 t he  s tuden t  exp lo res  the  

f a r  away, p resen t  and past .  A major emphasis o f  t he  

program i s  t h e  development i n  t he  l e a r n e r  of an awareness 

o f  t he  c o m o n a l i t y  o f  human needs and a s p i r a t i o n s  .... 

The j u n i o r  h i g h  program focuses on the  c h a r a c t e r i s t i c s  o f  

t he  j u n i o r  h i gh  age s tuden t  ( i  .e. , a ques t  f o r  se l f -unders tand i  ng 

and f u l f i l l m e n t ,  t h e  need f o r  acceptance, a n a t u r a l  i n q u i s i t v e -  

ness, compulsive en thus i  asm, a r a p i d l y  expanding awarness 

o f  personal  capabai li t i e s ,  and a s t r ong  urge t o  becpme more 

i n v o l v e d  i n  the  w o r l d  around h im).  . . . .The sen io r  hi'gh school 

program ... focuses on t he  l e a r n e r  on those problems, issues,  

and i n s t i t u t i o n s  c l o s e r  t o  him-her and c o n t i n u a l l y  expands 

u n t i  1 h i s - h e r  focus i s  on problems, .issues , and i n s t i  t u t i o n s  
- 

un i ve rsa t  i n  scope (pp. 9-TO). 
- 



There i s  no  prescribed social studies curriculum in the State of 

Kentucky. The Program of Studies for  ~ e n t b c k ~  Schools, Grades K-12 (no 

date) provides a "framework" upon which school d i s t r i c t s  can develop 

thei r  own social studies curricula. However, the suggestions on scope 

and sequence ref 1 ect  the -State Education Department '2 position on what 

should be taught, as well as minimum units requi rements a t  the various 

grade 1 eve1 s  . 
, 
From grades K-8, soci'al studies i s  a  mandatory part of the school 

curriculum. Citizenship must be a  component of these courses and in 

1984 a  credi t  in cit izenship 205 will be required fo r  high school graduation. 

This course may be taken in any grade seve? through eleven. 

secondary level (9-12) two units of social studies are required 

as a  minimum, inclu ing one unit in UnitednStates history and one unit 

in ci t izenship.  3 tional units irrclude the following: 

Bas i  c Economi cs (9- 1 2 )  

Sociology ( 9 ,  10, 11) 

Multidiscipl inary Area Studies (9-12,) 

Geography (9 ,  10) r 

Poli t ic  1  Science (12) 7 
World Civilization (10, 11, 12) 

Anthropology [ l o ,  11, 12) 

Psychology (9-12) 



Global Issues (12) 

Education for Exceptional Children 

h Social Studies I ( 9 ,  10) 

Social Studies I1 (10, I f )  

Social Studies I11 (11, 1 2 )  

-. 
Overview 

In Kentucky, sgcial studies i s  defined as including "most areas of 

inquiry pertainingto the social sciences ... based on four foundations: 

+ social ,  psychological, disciplinary, and philosophical " ( p .  51 ) . 

The learning i s  described as "cumulative" and "spiral" .  These qual i t ies  

are  to  be. provided by four strands: 1 )  conceptual, 2 )  thinking processes, 

3) ski1 l s ,  and 4)  values. The Kentucky guide recommends that  a basal social 

studies textbook ser ies  be used a t  the elementary school level.  A t  the middle 

and secondary levels the guide suggests that the unified program of the 
0 

elementary school could be continued, The guide pointsout that  the trend 

in social studies curricula i s  towards a mu1 t idiscipl  i nary approach for  

studies of human relat ions,  community studies,  issues, e t c . ,  and a single 

discipline approach for  topics such as U .  S .  history,  economics, and government. 

Some sample approaches and course descriptions found in Pf6gram of 

Studies for  Kentucky Schools, Grades K-1-2 are described below. 

Interdisciplinary ( ~ i i f i e d )  Social S%&s 2202 

Suggested Grade Level: K-8 + 

Xi ndergarten , -  Local Envi ronrnent Studies 



Grade 

Grade 

Grade 

Grade 

Grade 

Grade 

U 

Grade 

Grade 

One - Family, School a n d  Community Life 

Two - Community Studies 

Three - City Communities Around the World 

Four - Our S t a t e ,  Regions of the United S ta tes ,  Regions of the World 

Five - American People and Leaders, How the United S ta tes  Became a 

Six - 

Seven 

Eight 

Nation a ,  

Our World, Geographic and Economic Study of the Major Regions 

of the World 

- World Civ i l i za t ions ,  How We Learn About the Past: How Civili .zation 

Developed 

- American History 

Mu1 t i  d isc ipl  inary Area Studies 2203 

Suggested Grade Level : 4- 12 

A survey of the regions of the world may be abandonned in  

favour of an in-depth study of one,' two, o r  three  areas .  

The emphasis should be on the applicat ion and u t i l i z a t i on  

of . basic concepts of geography, sociology, h i s to ry ,  

anthropology, po l i t i c a l  science, economics, and the humanities 

t o  the study of the pa r t i cu la r  area in uestion ( p .  55 ) .  P 
1.  Asian Studies J 

2 .  African Studies 

3. Soviet Sttidies 

4, Eastern Eurapean Studies  

5. Latin American Studies 



6 .  Middle Eastern Studies 

7 .  Western European Skudies 

(These studies are considered as independent studies for  gifted 

\ students).  



Louisiana 

I n  I974 the Louisiana State Legislature established a statewide 

competency-based education program. As a resul t  of th is  action, stat;  

curriculum guides were developed for  the required subjects in the elementary 

and secondary schools. A 1  1 these guides contain minimum ski 11s , suggested 

ac t iv i t i e s  and instructional materials. The extensive curri culum guides for 

socialstudies were developed a t  the s ate level in 1979 and piloted by v 
teachers in various parts of the s t a t e .  As a resul t  of teacher 

recommendations revisions were made to  the guides. The guides from which 

the following were taken describe programs which are  now in place in the 

Louisiana school system. 

I n  Social Studies Curriculum Guide, Grades K-6 (1981) social studies i s  

viewed as "primarly responsible for  the preparation of cit izens .who are 

equipped with the knowledge and ski1 1s necessary fo r  them to participate 

effectively in the processes of our democratic republic" ( p .  xi v )  . 
To accompl ish th is  goal the .Louisiana. ~ e ~ a r t r n e n t  of Education has 

I 

$2 

chosen to develop a social studies curriculum bas-ed on five conceptual 

<- strands-and grade level. themes. The aim of this  curriculum i s  to  provide 

continuity between the stands and the grade level themes. A t  the O I 

secondary level the themes cwrespond to the required subjects of c ivics ,  

American history,  and free enterprise.  No specifix content i s  l i s ted  for - ' G .  

the K-6 program. 

and includes .concepts from from consumer education, law education, ci t i  zkn- 

\ 



1 

ebucation, and nutri t ion. Learnhg outcomes (objectives) are identified 
B 

throughout the scope and sequence and the minimum competencies are noted 

as well. Each outcome i s  accompanied by three suggested student ac t iv i t i e s  

for  a )  average students; b )  slower students; and c) above average students. 

Sample Conceptual Stands and Themes 

Grades Kindergarten and One 

Theme - Home, Family and School 

Conceptual Strand - Physical Geography 

Generalization: Objects may be spat ia l ly  related as t o  direction, 
-1 

distance afid time. 

Learner Outcome 1 :  The student will compare relat ive terms of location 

and direction such as ,  near, f a r ,  above, below, up  and down. 

Activity A :  The teacher faces the class ,  holds and arrow in front 

of her, and points f i r s t  in one direction, then another. Students point 

b o t h  hands in the same sirection and say what the direction i s ,  such as 

up, down, l e f t  r ight .  

Grade Nine 

Theme - The Free E n t e r ~ r i s e  System 
e- 

2 
- Conceptual Strand - Economi c drgani zati on 

X " 
Generalization: ' A1 1 countries require some form of economic, pol i t ical  

and social system and these characterize the country's way of l i f e .  

Learner Outcome 1: The students will identify three basic systems in a 

country's way of l i f e  and recognize examples of pol i t ica l ,  social and 



economic units . I 

Activity A :  Participate in a teacher-di rected discussion of differences 
U 

between a pol i t ical  system, a social system. and an economic system. 

Classify exbples  of the three systems in operation, For instance, the 

school would f i t  in tf!e.social system. 

Louisiana - Social studies Scope and Sequence 

Kindergarten and Grade One Farni ly and Community 

Grade Two 

Grade Three 

Grade Four 

Grade Five 

Grade Six 

Grade Seven 

Grade Eight 

Grade Nine to  Grade Twelve 

School and Local Community 

Contrasting Cornmuni t i e s  

Regional Studies 

National Studies 

Worl d Studies 

Uni ted States Studies 

Louisiana Studies 

American His tory 

Civics 

Free Enterprose 

Geography 

Pol i t ical  Science 

Psycho1 ogy 

Soci 01 ogy 

World His tory 

Econorni cs 



Minnesota 

In ~ i n n e s o t a j  in 1976, the s t a t e  legislature required that  a l l  local 

school d i s t r i c t s  eva lua teahei r  educational programs and report the i r  

findings to  local cit izens through the public media by August, 1979 .  

In addition school d i s t r i c t s  in Minnesota were t o  "identify,  c la r i fy ,  

seek agreement, and comittment to  some social studies student outcomes" 

( ~ i n n e s o t a ,  1977, p .  vi ) .  Some Essential Learner Outcomes in Social 

Studiei (1977) i s  the- vehicle by which the l a t e r  requirement i s  t o  

be sa t i s f ied .  
/ 

. Part one of this  book i s  devoted to  methods of questioning, brainstorming, 
-2 

webbing, e tc .  These techniques are described so that  teach'ers, parents, 

and  students may identify what they consid r the essential 7 
social studies curricufum in  Minnesota. A second section l i s t s  outcomes 

for  the social studies and asks that  teachers respond t o  the objectives with 

a )  strongly agree, b )  agree, c )  no opinion, and so on.: The four 
\ 

catagories of questions are: 1 )  Essential for  a K-12 social .studies program; 

2) If essential a t  which grade level can i t  be introduced? 3 )  In my social 

studies class I will teach to  the objectives; and 4)  In your opin-ion how 

well do you think your students can demonstrate each statement? . 

Further sections of the publication provide more mater'ials for gathering 
- - ---- - - 

data on oci a1 tudies from teachers, students and' parents. 
*\ 

- -  - 

The final section of Some Ewential  earner Outcomes in Social studies 

i s  devoted t o  suggestionson how a school d i s t r i c t  might go about develop- 

ing social  studies. units based on concepts derived from the social .B 
\ *  - 

% - 6.: 



science d i s c i  p l  i nes . 
Although there i s  no statement on the purpose of s o c i a l  s tud ies  

a 

educat ion i n  t he  Minnesota p u b l i c a t i o n  i t  does conta in  a  r e p r i n t  o f  

a  statement issued by the  1976 Committee on C i t i zensh ip  Education, Council 

o f -Chief  State School O f f i c e r s  on e f f e c t i v e  c i t i z e n s h i p  educat ion as a  

bas ic  

t h a t  

goal f o r  educat ion i n  the Un i ted  States. This  statement proposes . . 
the rnain-purpose i . o f .ed i l ca t ion  i n  the Uni ted S ates i s  f 

t o  prepare students fo r  responsib le c i t i z e n s h i p  w i t h  

.emphasis on p a r b i c i p a t i o n  i n  the pol i t i c a l  processes 

and i n  and betterment o f  soc ie ty  (p. 43).  



' Nebraska 

The s t a t e  o f  Nebraska does n o t  have an o f f i c i a l  s e t  o f  s o c i a l  

s t u d i e s  guide1 i nes , b u t  the  S t a t e  Department o f  Educa t i on  has r e c e n t l y  

developed a program o f  cha rac te r  educa t ion  as p a r t  o f  i t s  K-12 s o c i a l  
, 

s t u d i e s  educa t ion .  1 

I n  t h e  " I n t r o d u c t i o n "  t o  Character  Educat ion (1981 ) teachers  a r e  urged 
* 

t o  read  t he  p u b l i c a t i o n  and t o  implement i t s  program, t each ing  " t h e  p recep ts  

l a i d  down" (p .  iii) each day. v 
The aim o f  Character  Educat ion i s  t o  h e l p  c h i l d r e n  develop a s t r o n g  

moral  and e t h i c a l  sense based on, t h e  conse rva t i ve  values 'of t h e  s t a t e  

r espec t  f o r  t h e  nag iona l  f l a g ,  the  C o n s t i t u t i o n  o f  t he  

U n i t e d  States,  t h e  C o n s t i t u t i o n .  o f  t h e  S t a t e  of Nebraska, 
6 

and f o r  paren ts  and home (p .  v i  i) . 
L 

These c h a r a c t e r i s t i c s  have been i d e n t i f i e d  i n  ~ebr 'aska  Law 79-214 as 

d e s i r a b l e  f o r  t he  c i t i z e n s  o f  t h e  s t a t e .  - , A  

s, 

A number o f  a u t h o r i t i e s  a re  c i t e d  i n  "Chapter One" o f  Charac te r  Educ&ion 

as a l e g a l  bas i s  f o r  t h e  program. These i n c l u d e  a 1643 pamphlet, 

New England 's  F i  r s t  F r u i  t s  , which expressed an e a r l y  Massechusetts ' s  concern 

f o r  t h e  moral  and s p i r i t u a l  development o f  t h e  young; The New England Pr imer;  

t h e  Cons t i  tu t ' ion o f  the '  Un i t ed  States;  Sec t i on  4, A r t i c l e  1, of t h e  

C o n s t i t u t i o n  o f  t h e  S t a t e  o f  Nebraska; and Nebraska Law, Sec t i on  79-214, 215, 

and 216. 



~ e a c h e r i  are asked t o  note that  Nebraska Law, Section 79-216, contains 

a penalty for  fai l ing t o  f u l f i l l  the requirements of the previous section: 

Any person violating the provisions of sections 79-201 

to 79-215 shall be guilty of a misdemeanor and sha l l ,  
"r'. a 

upon conviction thereof, be tined not less  than f ive 

do1 1 ars  ,nor more than five hundred do1 1 ars , or imprisoned 

in the county j a i l  for  n o t  more than ninety daysor b o t h  

such fines and imprisonment 

The guide then quotes a number of prom 

t o  define character: Goethe, Walt Whitman, 

Wilson, Ralph Waldo Emerson, Josiah Pickard, 

( P .  2 ) .  n 

inent historical figures in order 

Benjamin Disraeli ,  Woodrow 

Josiah Holland, and Thomas Paine. 

The definition f ina l ly  chosen by the Nebraskakpartment of Education i s  
J 

"the moral or ethical structure of a group" ( p .  5 ) .  

The authors of the guide suggest through a number of scenarios that the ; 

morals of many people in many different  segments of society are weak and 

that  schools, b o t h  public and private, have a duty to address th is  problem 

through some kind of moral training .' The guide points out that  there 

has emerged no clear approach t o  character education in the United States ,  

b u t  that  the public concern i s  great. Cited as evidence for  this.concern 
' 

i s  a 1978 Citizenship Comnittee report of the Council of Chief State School ~ 

Officers. This report notes that  for nine years the Gallup Poll on Education 

has indicated that  the primary concern of those polled was classroom 

discipline.  

The following t r a i t s  are identified in Character E ~ c a t E % ~ a s  the 
' I 

components for  a character education curriculum: 



Honesty, Morality, and Courtesy .... Obedience t o  the Law and 

Respect f o r  0 t r  Flag..  . .Loyalty to  Constitutional Government 

.... Respect f o r  Home and Parents .... Respect f o r  the Worth 

aad Dignity of the Individual . .  . .The Need t o  espeet  the t 
Rights of  Others..  . .Dedication t o  the Ideals  of J u s t i c e ,  

Equality and Liberty. . . .The Dignity a n d  Necessity of Honest 

Labour .... Making Rational Decisions Based on the Best Evidence 

.... The Practice of Ethical conduct ( p p .  9-15). 

~ L a r a c t e r  Education argues t h a t  character  education should be  integrated 

in to  the present curriculum in Nebraska schools and should not be considered - 

as a seperate anddiscre te  course of s tud ies .  The authors suggest t ha t  
1 

social s tudies "appears t o  be reple te  w'ith opportunit ies f o r  character  

education" ( p .  21 ) .  

1- section of t h i s  publication t h a t  explores s t r a t eg i e s  f o r  

implementing character  education a number of approaches a re  presented. , 

These range from values inculcation and Kholberg's s tages of moral 

development t o  val uec c1 a r i  f  i  ca t ion.  

Responding to  c r i t i c s  of moral education who claim tha t  only recently 
* .  / 

have schgols ventured i n to  t h i s  a rea ,  the authors of Character Education 
i . . 

s t a t e  t ha t  these c r i t i c s  have e i t h e r  ignored or d is tor ted  United Sta tes  

educational h is tory .  They venture t h a t  education has always had a value 
1 

corcponent and quote Spencer's famous question "what knowledge i s  of most 

worth?" and from a 1976 publication Moral Education . . .  It,cornes with the 

f e r r i  tory:  

"The schools simply vt avoid being involved in the moral 

\- - 



. 
1 i f e  of the students.. . .Moral education goes on a1 1 over 

the school building - in the classroom, in the discipl inar ian 's  

office,  in the assemblies, in the gymn. I t  permeates 

the very fabric of the teacher-student relationship. The 

school, then, cannot help b u t  be a force for  growth 

or retardationp- for  good or evil - on the moral l i f e  of the 

student. Moral education i s  an inevitable role of the 

schools. For the educators, i t  comes with the terri . toryU 

( P .  2 9 .  



The Elementary Course o 

Nevada 

f Studies ( 1  974 )  for the *state  of Nevada contains 

- the course descriptions for  the ent i re  formal curriculum of the elementary 

sthools of that s t a t e .  Social studies makes u p  a small section of this  

publication. The description of the Nevada social studies cu&iculum i s  

very general and non-prescripti ve. Mandatory content for the s o ~ i  a1 studies 

i s  stated in the Nevada Revised Statutes: American history,  American 

government, and the ~ n z e d  States and fievada State Constitutions. 

The pupose of the pub1 ication, Elementary Course of Studies, l ike  so 

maqy other documents examined in th is  study, i s  to  provide an outline for  

those w h o  are developing curricula a t  the school de i s t r i c t  level.  Four 

areas are ident i f ies  as essential for  the social studies: "social 

participation, va1 ues , content, basic general i zations , and Bbi 1 i t i e s "  

( p .  1 2 7 ) .  The focus of the Nevada social studies curriculum i s  problem 

solving and the inquiry process. 

Social Participation 

'-. 
More than knowledge of a society 's  i nsti tutions are needed 

by a cit izen i f  he i s  t o  sucessfully participate and interact  

with those ins t i tu t ions .  A student must learn the processes 

and become cognizent of the ideals,  purposes, and procedure 

of those inst i tut ions through structured learning simulations 
- 

in the school or through the social set t ing of the. real world 

( p .  128) .  



Val ues 

The guide ident i f ies  three types of values: "behavioural , procedQa1, . 

and substantitve" ( p .  129). The guide s tates  that  the social studies 
% 

programs shall be planned t o  help the student: 

1 )  examine the values which underline the issues and situations 

of everyday l i f e ;  

2 )  recognize that  among the peoples of the world there are 

many pets of values with the i r  roots deep in t radi t ion,  

experience, and culture; and 

3) .determine that  cotlcepts in dealing with ethics and 

aesthetics such as good, bad, beautiful, just ice ,  responsibil i ty,  

morality, r ights of man, and freedom are universal concerns of 

man and are defined differently by different  cultures,  eras ,  and 

individuals (p. 1 2 9 ) .  

Content and Generalizarions 

0 

The content of the social studies curriculum, the guide suggests, 

should be made u p  of "the knowledgem concepts, and theories of the social 

sciences" ( p .  130). This content i s  to  be expressed in basic generalizations 

such as "Human beings more al ike than different" ( p .  130). 

Abili t ies [Ski l ls)  -- 

The ski 

i ntell  ectua 

riuide noted 

11s areas described in the Nevada curriculum guide inclmle 

1,  data processing, and human relations competencies. The 
* .  

that  in o rde r  fo r  childre; to become proficient in the above areas 



they must have the opportunity t o  parti ci pate actively . 
No social studies topics or scope and sequence models are included in 

the social ~ t u d i e s  section of Elementary Course.of Studies and i t  includes 

no information on secondary education. However, from the s t a t e  legal 
3 

requirements regarding mandatory c ~ n i e n t  in the Social Studies i t  i s  

1 ikely that  a f a i r l y  traditional scope and  sequence model, K-12, would 
1 

emerge, perhaps similar t o  one of the models outlined in the summary of 

Five PI  ans for Organi zing the ~i ndergarten-~hrou~h-~rade-~wel ve-Soci a1 

Studies Programs. 



North Carolina 

document, 

ci t i  zensh 

sociology 

isz  traced 

Social s tudies  i n  North Carolina schools i s  oult ined in a curriculum 

Cit izenship Education (no da t e ) .  This document notes' t h a t  
a 

ip  education is the social  s tudies :  economics, h i s to ry ,  gozernment, 

, and human re la t ions .  In t h i s  guide c i t izenship  education 

back t o  a1642law i n  Massachusetts . From t h a t  time through 

today, the guide argues; "c i t izenship  education has been a primary 

responsibi l i ty  of the  public school system" ( p .  1 ) .  

The aim of the social  s tudies  curriculum in  North Carolina i s  t o  

develop "independent learners" ( p .  3 ) .  The curricul  u m  i s  organized around 

major concepts from the disc i  pl i  nes of h is tory ,  economics, government, 

geography, sociology, and anthropology. The grades K-12 program i s  

mu1 i t d i s c ip l  inary in form and i s  based on the following concepts : 

1 )  Personal uniqueness; ' I 

2 )  Cul ture  i s  influenced by geography; 

3) Cultural universals;  
P - .  

4)  Thepoli t ical  system i s  the author i t ive  indicator ;  

51 Every economic system involves the production, d i s t ibu t ion ,  

and consumptions of goods; 

6 )  The value-belief system of a society sh.apes- and exer ts  
, 

informal controls  over the behaviour of members of t h a t  . 

socie ty;  

1 cultures are  influenced by past experience; 

l t u r a l  change occurs cantinuously and a t  an acce 

and may be progress o r  decline depending on the speed 



perspective of the observer; 

9 )  Cultural changes are a resul t  of a l terat ions in traditional 

patterns caused by geographic, economic, soc ia l ,  and pol i t ical  

transformations. (p, 4 ) .  . 

Social Studies Scope and Sequence, Grades Kindergarten to  Twelve 

PrimarylEarly Chi 1 dhood, Kinderqarten to Grade Three 

The major emphasis of the K-3 social studies curriculum i s  the traditional . 
content of the expanding horizons model: s e l f ,  groups, home, neighbourhood, 

school, and communities. The program derives i t s  content from the social 

science disciplines and i s  organized around a ser ies  of behavioural 

objectives . 
Intermediate, Grades Four to Seven 

The program in the intermediate grades emphasi zes the study 

of the. people and the i r  ways of living in North Carolina, 

regions of the United States ,  the Americas (Canada, Mexico, 

central and South America), Europe, USSR, Africa, Asia, and . 

the Islands of the Pa'cific ( p .  7 ) .  

Again the content for  the social studies curriculum i s  derived from the 

social science disciplines and the content i s  organized around a series 

of behavioural objectives based on s k i l l s ,  understandings, and knowledge. 

Middle School/Junior High,- Grades Eight t o  Nine - 

"the study of the h is tor ica l ,  po l i t ica l ,  and economic development of [ 
\ 

North Carolina and the United States" ( .p.  9 ) .  



High School , Grades Ten to Twel ve 
I 

fl 

"World studies,..exarnSnes cultures of Africa, the Americas, Asia, and 

Europe through a rigorous study focused primarily on history" ( p .  1 1 ) .  
k 

, Competency Goals and Performance Indicators, K-12 (1980), published by 

the North Carolina Department of Public Instruction, se t s  out behavioural 

objectives and ac t iv i t i e s  for  the social studies curriculum i n  North 

Carolina. This l i s t  i s  extensive and was developed t o  answer these two Ih 

What do we want students to  be able to  do? and 

What can a student do to  demonstrate that he or she i s  

moving toward the attainment of the s tated goals o r  the 

mastery of the program ( p .  preface)? 

A 1  though the objectives and performance indicators could be used as 

as an evaluative instrument, the "Preface" of the document s t resses  that  

the major purpose of the mater ial ' i s  to  a s s i s t  educators in planning. , 

. programs that  "will help a l l  students learn to the i r  maximum potential" 

and "to help parents and laymen have a better knowledge of what our schools 

are trying t o  teach" ( p .  preface). 



North Dakota 

The "Forward" of Social Studies For North Dakota Schools (PcelYminar 6 
Edition, no date) corments that: 

the social studies programs, as i t  i s  carried 
* 

i s  seen by the students as among the least  re 

i n  most schools, 

popular of school offerings. I t  i s  dominated 

levant and leas t  

C 

, on history,  geography and American government - 

by an emphasis - . 

or civics . 

The learning of facts  i s  stressed, textbooks are ri'gidly 
8 

followed and pupil involvement in the learning act ivi ty  

i s  usually low. Very 1 i t t l ' i  of the' curricul urn consists of t 

other subjects normally included in the social studies f i e ld  I 

( p .  Forward). 

After the abbve statement, the curriculum guide sets  out to provide 
1 

local school d i s t r i c t s  w.i t h  a guide that  will aid them in develoding or 

revising the i r  social studies programs. Social Studies for  North Dakota 

Schools recommends an ' interdisciplinary approasti to  social studies "which 

generally follows levels of progression into the growing complexity of 

social learnings" ( p .  Fo 

A t  the grade. 7-8 lev t h  Dakota requires two units in American 

studies.  In senior high school, three units of social studies instruction 

are required. I; addition, the s t a t e  s ta tutes  reqGF6 eight hours of 

instruction relating to the United States Constitution and the North t@kota 

State Constitution, between Grades 7-8. 
v 

Ifi  a section of the curriculum guide t i t l e d  "Do the schools give the 
F 



, f 
public what i t  wants?!' (p.1 ) the guide concludes that  what the public wants 

from i t s  schools i s  basic s k i ,  control through discipline,  and teaching 
-, 

students to  be independent. To keep t h e -  gchools attuned to  public wants 
4 i . - -  

3 

. the North Daksta Department of'Public IfEtruction takes the position 
<-2 - 

.li_ 
that  the content and s t rategies  of-sflcial education should be the -+ 

rerponsi bi 1 i  t y  of "each community and each school " (p. .  1 ) . . %-- . - 
A major $ar t  ,of th i s  preliminary guide i s  a section which l i s t s  

? 1 

objectives for the social studies under the headings "Grade Levels" and 

"Social Science Disciplines'". F-or example, a t  the elementary level ,  under 

the heading "Economics" are a ser ies  of concepts and generalizations 

such as 

a 1 )  Where man lives determines what he produces; 

2 )  The climate of an area may limit  what man can produce; 

3) Man uses tools ,, equipment and bui f dings to  make goods, 

e t c . ,  Cp. 2 7 ) .  - 

Although no social studies scope andsequencemodels are prescribed, 

the guide does describe some models and i t  i s  l ikely that  these models r ~ f l e c t  
C u 

the nature of the social studies programs to be found in the schools 

of North Dakota. 

Grade One - The Child Learw About His lu'orld 

Grade 'Two - Fami 1 ies  Around the World -- -- 

Grade Three - CormGni t i e s  ARound the World - 

Grade Four - The State in a Global Setting (North Dakota) 

Grade Five - H b w  Nations Develop 



0 

Grade Six - How Other Cultures Grew 

Grade Seven 

and Eight - , A Goal of Self-Realization 

Program B 

Grade One 

Grade Two 

Grade Three 

Grade Four 

and Five 

Grade Six 

Grade Seven 

- Our School, Our Home, Economics of Workers 
t 

- The Comm"ni ty 

- Comrnuni t i e s  in Various Contrasting GeogPaphi cal 

C l  imates 

- Mestern Hemisphere and Background Nations 
k, 

- Asia and Africa 

- North Dakota - one semester 

and Eight - Small Units on Issues - one semester 

. - United States History and Citizenship Development - 

two semesters 

Semester One Semester Two 

Grade Nine. - World History World History 

Grade Ten - United States History Uni ted States Polit ical  and 

Economi c Hi story 

Grade Eleven - Rural Probelms Current Issues 

Grade Twelve - Uni ted States Pol i t i c s  Ameri can Economi c Sys tern 

Program B 

Grade Nine - United States in Mu1 t idiscipl  i nary Studies 

the World of the World 
d 



Semester One Sernes t e r  Two 

Grade Ten - brientati  on to  The United States Since 

the Social Studies 1920 

Grade Eleven - Ethni c Studies Non-Western C; v i  1 i  zation 

- Western Civi 1 i  zation Career Education 

Grade Twelve - Marriage and North Dakota 

Family Life Urban Problems 

- ~ n i  t k d  States Pol i  i  tcs 



Ohio 
r* 

The S ta te  of Ohio, Department of Education prescribes no socia l  

s tudies  curr icul  urn. Instead t h i s  department pub1 ishes Course of Study 

Development: A Process Model (1 980) t o  a s s i s t  personnel a t  the  school 

d i s t r i c t  1  eve1 t o  develop graded courses o f  study. 

This publicat ion notes t h a t  there  i s  no legal requirement f o r  the school 

d i s t r i c t s  to  develop a  curriculum guide as  long as they have a  course of  

study in  place as  required by law i n  Ohio. Ohio law requires  t h a t ,  along 

with other  sub jec t s ,  the school must teach courses in  geography, the  h is tory  

of the United S ta tes  and Ohio, and na t iona l ,  s t a t e ,  and local  government. 

These courses must include a  balanced presentat ion of the  re levant  

cont r ibut ions  to  soc ie ty  of "men and women o f A f r i e n ,  Mexican, Puerto Rican, 

and American Indian descent ,  as  well a s  o ther  e thnic  and rac ia l  groups in 

Ohio" (p .  2 ) .  

The above socia l  s tud ies  courses must be taught before s tudents  a r e  

allowed " to  pa r t i c ipa te  i n  courses involving the study of socia l  problems. 

economics, foreign a f f a i r s ,  United kat ions,  world government, social  ism, 

and communism" (p .  2 ) .  

This very general quide t o  program development p r q d e s  suggestions t o  

school d i s t r i c t s  'in Ohio on how t o  develop a  cu r r i cu l  urn "philosophy", 
2 

curriculum "program goals" ,  and so on. As a  par t  of  t h i s  program development 

the  Ohio S ta te  Department of Education publishes socia l  s tud ies  check l i s t s  

f o r  schools in order  t h a t  the  school 's  s t a f f  may evaluate t h e i r  social  

s tud ies  courses and compare then with "qual i ty"  programsrepresented by 

the  check1 i s t  i  terns. .I 

+& 



Oklahoma 

Elementary Social Studies P 

* 
A 1981 publication of the Oklahoma State Department of Education, 

Touching, Living, Growing: Elementary Social Studies s ta tes  that  i t s  

pupose i s  t o  aid in the improvement of the s t a t e ' s  social studies program 

a t  the elementary school level.  This document, then , i s  a "resource", 

not a curriculum guide, However, within the document i s  the recommended - 
scope and sequence fo r  elementary schools in the s t a t e  of Oklahoma. 

This scope and sequence follows the traditional expanding horizons model 
P 

as shown below: - 

Ki ndergarten - Myself - 

Grade One - My Groups 

Grade Two - My Neighbourhood 

Grade Three - My City 

Grade Four - MyState 

Grade Five - MyNation 

Grade Six - My World 

The two major concepts considered in the Oklahoma elementary social 

studies programs are space and time. Space takes in the "immedia?eH 

environment: home, school, rtei ghbourhood, and ci ty . These are the areas 

children learn about through "direct experience". The larger world 

not learned about through direct  experience includes the s t a t e ,  the nation, 

and the world. Time i s  made u p  of past ,  present, and future.  Touching, 

Living , Growing : Elementary Social Studies emphasi ses that  the present 



exper ience i s  t he  ma jo r  focus of t h e  a c t i v i t i e s  descr ibed  i n  i t s  pages. 

,Each o f  t he  ma jo r  themes of t h e  K-6 scope and sequence model i s  made 
0 

up o f  a  number o f  sub-themes. These sub-themes i n  t u r n  a re  headings f o r  * 

, 

t o p i c s  which suggest a c t i v i t i e s .  Most of t h e  con ten t  of t h i s  document 

c o n s i s t s  o f  a c t i v i t i e s  t h a t  may be undertaken by teachers .  

Secondary Soc ia l  S tud ies  

There i s  no p r e s c r i b e d  s o c i a l  s t u d i e s  c u r r i c u l u m  i n  t h e  s t a t e  o f  

Oklahoma. As i n  many o f  t h e  U n i t e d  S ta tes  t h e  f o rma t i on  of a  s o c i a l  s t u d i e s  

c u r r i c u l  um i s  a  d i s t r i c t  r e s p o n s i b i l i t y .  A p u b l i c a t i o n  of t h e  Oklahoma 

, S t a t e  Department o f  Educat ion,  Handbook f o r  secondary Soc ia l  S tud ies  

Educators (1981) no tes  t h a t  s o c i a l  s t ud ies  i s  b a s i c a l l y e  regarded as a  

- .  soc i  a1 i z i  ng process i n  Oklahoma: 
9 

. i t  i s  impe ra t i ve  t h a t  adolescents  who a r e  se.eking s e l f -  

i d e n t i t y  and s e l f  wor th  be b rough t  t o  an unders tsnd ing  

o f  - the  i n d i v i d u a l ' s  r o l e  i n  t h e  s o c i a l  s t r u c t u r e  o f  t h e  

communi t y ,  s t a t e ,  n a t i o n ,  and wo r l d . .  . . i f  they  a r e  t o  i d e n t i f y  

t h e i r  r o l e  i n  s o c i e t y ,  t h e  s tuden ts  need t o  know how geography 

and people  i n t e r a c t  t o  p rov i de  t he  bas i c  needs o f  soc i e t y  

(P.  17) .  

The handbook presents  a  number o f  m idd le  school  and s e n i o r  h i g h  

school  s o c i a l  *s tud ies  courses a long  w i t h  course d e s c r i p t i o n s ,  r a t i o n a l e s ,  

goa ls ,  and o b j e c t i v e s .  

The f i n a l  s e c t i o n  o f  t h e  handbmk o u t l i n e s  a  number o f  scope dud sequence 

models f o r  h i g h  school  s o c i a l  s t u d i e s  a long  w i t h  t he  advantages and 



disa b, antages attributed t o  each model. One example i s  presented below: 

Grade Seven' World Geography 

Grade Eight United States History 

Grade Nine Oklahoma His tory/Ci vi cs 

Grage Ten World His tory 

Grade Eleven United States History 

Grade Twelve Electives (Government , Geography, Economics , Soci 01 ogy , 

Psychology, Probleds of -Democracy, 

International Relations, Pol i t ical  Science, 

Career Education) ' I 

Advantages (L 

1 .  Seventh-grade geography offers and opportunity t o  review 
- .  

and refine the social studies s k i l l s  and concepts that  were 

introduced in the elementary grades. Students a t  t h i s  leve,- 

have gained the maturity t o  understand time/space re1 a t i  onshi ps . 

2 .  Offering the united States history in the eight grade with 

an emphasis on early history provides a natural introduction 

t o  the history of Oklahoma, the study of the Consitution, 

. and civics in the'ninth grade. i 

3. This model gives students and adequate overview of history. 

4. Offering world history and United States history a t  the tenth ' 

and eleventh grades offers college preparatory students the 

background needed for  entrance examinations. 

5 .  This model-suggests a wealth uf electives,  any one of which 

may be offered a t  any time there i s  adequate enrollment 



for the course ( p .  117). 

Disadvantages 

1 .  Economics i s  an excellent grade 1 2  subject,  b u t  grade 12  

i s  too la te  for  students -to learn basic concepts underlying a 

free enterprise economy. Students need these understanding a t  

grades 7. through 11 for  the study of United States and 

Oklhma world history.  

2.  ~ h e h l o g y  and expanse of world history may be too 

d i f f i cu l t  for  b grade students. I n  this  model they have 

not had enough experience with the causes and effects  of 

historical events in the United States from 1863. to  the present. a 

3. United ~ t a t e s j k s t o r ~  loses much of i t s  continuity when 
-h7 

a 

there i s  a two year lapse between :thd"grades in which i t  i s  . , 2 -  

- 

offered. - 5 s  

4. Very careful ar t iculat ion of the curriculum for  the grade - " 
3 - 

I I ,  . 
8 and grade' 11 United States history courses i s  necessary to 

avoid repetit ion. 

5.  Career education 'should n o t  be 'postponed unti 1 grade 1 2  

In a l l  the models presented in the handbook the most consistently 

included subjects are ~klahoma' history,  ' United States history and civics.  

The Handbook for  Secondary S ~ I  Studies Educators concludes with 

a reprinting of the policy on controversial issues found in the 1971 and 

1981 Utah social studies curricul um guides. . . 

parents, administrators , and teachers should be aware 



o f  t he  f a c t  t h a t  i t  may be t reasonable t o  advocate some th i ngs  

b u t  i t  may be DISASTROUS t o  our  n a t i o n  i f  we f a i  l t o  teach 

about them and thus a1 e r t  our  you th  t o  t h e i  r dangers. . . . 
Teachers should be aware o f  t h e i r  r o l e  as guides, n o t  

i n d o c t r i n a t o r s  , and should he1 p  t h e i  r students  through t he  

processes o f  sound t h i n k i n g  a p p l i e d  t o  t h e  research ing  and 

p rocess ing  o f  v a l i d  i nforrnat ion which leads to' w ise  dec is ions  

r e l a t i v e  t o  such issues. .  . .Only by t he  guarentee ing o f  - '- 
each i n d i v i d u a l  ' s  freedom t o  make personal dec is ions  can we 

u 

p r o t e c t  t h s r i g h t s  o f  p u p i l s ;  teachers and t he  pa t rons  o f  our  

schools .  The f a i l u r e  t o  guarentee such freedom w i l l  

undermine t he  competence o f  our  c i t i z e n r y  i n  c a r r y i n g  o u t  

the  e s s e n t i a l  task  o f  dec i s i on  making i n  our  s o c i e t y .  Such 

f a i  1  ures p rov ide  r i c h  seedbeds f o r  t he  j n s i d i  ous d o c t r i n e s  o f  

t o t a l i t a r i a n  movements. Our democracy can o n l y  be made s t rong  

as we a re  made aware o f  our  s t reng ths  and our  weaknesses 

(p.  130).  



Oregon 

A 1981 publication of the OregonDepartment of Education, Social 

Studies in Oregan .Schools, provides a guide 'to developing social studies 

programs in Oregan schools . There i s  no prescribed soci a1 studies curri cul um 

a t  the s t a t e  level.  In the above guide. suggestions are made for  school 

d isc t r ic t s  and schools t o  "demonstrate how any social studies program . 

can be designed or revised using goal-based concepts and generalizations" 

( P .  1 9 .  

The publication describes four kinds of goals or objectives, a l l  of 

which are seen as a part of a social studies program: s t a t e  goals, 

d i s t r i c t  goals, program goals, and course goals. The guide notes that 

goals must relate  t o  competencies that have been established and published 

by the State Department of Education. I t  i s  u p  to  the d i s t r i c t s ,  however, 

t o  determine the competenties re1 a t i  onships to thei r soci a1 studies 

programs. 
,' 

A sample statement of purpose for the social studies i s  similar 

to  that  published in 1971 by the National Council for  the Social Studies 

of the United States.  The Oregan statement refers to "the enhancement of 

human dignity" and a commitment to  the "rationale purpose" to a t ta in  that  

end. This statement appl ies  the above to American culture. Included 

in the statement i s  a caveat that a l l  the above i s  worthless without a 

comi tment to action that  i s  consistent with the enhancement of human 

dignity and the rational purpose. 



Oregon State Department of Education Social Studies Course Requirements 

Grades Kindergarten through - Soci aP studies i  s  required i  ncl udi ng 

Grade Eight courses in history and geography 

Grades Nine through One credi t  in United States history 

Grade Twelve One credit  in Global Studies 

One-ha1 f credit  i  n government 

Trade unions in Oregon have urged the State Board of Education to 

include instructio; in a1 1 grades on the contribui ton of labour to  the 

social and economic development of the United States as part-of the required 

social studies program of 

Textbooks 

School' -dis t r ic ts  with 

that  have been authorized 

obtain special permission 

books. 

instruction in the s t a t e .  

less  than 15, 000 students must use textbooks 

by the State Department of Education, unless they 

from that  department t o  se lec t  "off- the- l is t"  

The guide, Social Studies in oregan Schools, l i s t s  a large number of 

ac t iv i t i e s  that are aimed a t  achieving. the s t a t e  social studies goals., 

the d i s t r i c t  goals, program goals and unit goals. For example, in the 

grade nine unit:"Government Structures" the s t a t e  goal i s  "Citizen"; 

the d i s t r i c t  goal i s  "Students will be able to understand and practice ideas 

that  wi 11 encourage thoughful patriotism, and understanding of democrati c 

processes, and wi 11 i  ng parti cipati on in those processes" ; the program goal 

i s  "Students will be able to  participate in societal ac t iv i t ies  as 

i individuals, family members, and as members of other groups"; and the 

course goal i s  "Students will be able to explain some service of local,  



s t a t e  and federal governments" ( p .  1 7 ) .  
1 

To accompany the above goals, the guide suggests a range of -activi tes:  

simulation exercises, viewing and discussing specific media presentations, map- 

making, reviewing voting rights in Oregon, a talk wit school d i s t r i c t  

superintendent, becoming familiar with aspects of the d i s t r i c t s '  

of the s t a t e ,  -and so'on. The ac t iv i t i e s  are suggested as an addition to 

formal classes that  might centre around a textbook. 

The goals of the Oregon social studies curriculum are expressed a's 

learning outcomes and student behaviours. The thrust of the social 

studies curriculum in Oregon, the guide suggests, should enable students . . 

t o  "draw generalizations, which they may l a t e r  apply to  l ike subject 
< 

matter - more mileage i s  gained from each act ivi ty"  ( p .  3 ) .  . 



South Dakota ~ \. . 

The "Preface"  t o  South Dakota Soc ia l  S tud ies  ~ u r r i c u l u m  Guide, K-12 

(1981) comments t h a t  * 

Soc ia l  s tud ies has emerged as one of t h e  most comprehensive, 
LF ( 

confus ing,  and p romis ing  areas of t h e  c u r r i c u l u m  d u r i n g  t h e  
2 

p a s t  decade. Studenys, educators,  and t h e  p u b l i c  h o l d  broad, 

c o n f l i c t i n g ,  and demanding expec ta t ions  f o r  t h e  o c i a l  * 

s t ud i es  (p .  i i ) .  

Th i s  document i s  a  gu ide  t o  t he  development o f  a s o c i a l  s t u d i e s  
e 

c u r r i c u l u m  a t  t he  school  d i s t r i c t  l e v e l .  Much of t h e  gu ide  i s  devoted t o  

l i s t s  of i n s t r u c i o n a l  goa ls  f o r  t h e  s o c i a l  s t u d i e s  and s o c i a l  s t u d i e s  

"s tandards o f  exce l lence ' .  The l a t e r  i s  a s e t  of " i d e a l s "  a g a i n s t  which 

school  d i s t r i c t s  mayqneasure t h e i r  p resen t  s o c i a l  s t u d i e s  programs. These 

standards a r e  meant t o  promote d i scuss ion  and t he  development o f  consensus 

w i t h i n  t he  schoo! d i s t r i c s  on such t o p i c s  as $hared d e c i s i o n h a k i n g  and  

2 commi trnent; thesnature o f  l e a r n i n g ;  t h e  n a t u r e  of you th ;  t h e  n a t u r e  o f  

a  democra t i c~sys tem,  t h e  na tu re  of s o c i a l  s t ud ies ,  e t c .  The i n s t r u c i o n a l  

o b j e c t i v e s  a re  r e l a t e d  t o  s d c i a l  s t u d i e s  t o p i c s  and t h e i r  a p p l i c a t i o n  i s  

ranked accord ing  t o  how app rop r i a t e  they  a re  t o  t h e  va r i ous  grade l e v e l s .  

Each s o c i a l  s t u d i e s  t o p i c ,  such as ca reer  educat ion,  m igh t  c o n t a i n  up 

t o  s i x t y  seperate  o b j e c t i v e s  . 
The South Dakota s o c i a l  s t u d i e s  gu ide does n o t  p resen t  a  scope and 

sequence model by grade l e v e l ,  b u t  r a t h e r  presents  a  s e r i e s  o f  t o p i c s ,  
4 

concepts, and coded l e a r n i n g  o b j e c t i v e s .  



Although the various topics are not grouped in the standard scope 

and sequence format i t  i s  possible to  determine the social studies - 
concentrations from the " Introduction-Rei nforced-Mastery Chart". . > 

This chart detai ls  the number of times a social studies topic i s  studied 

from i t s  introduction a t  some grade level through to i t s  f inal "mastery" 
L 

appearance in the social studies curriculum. For example, United States 

history,  citizenship and South Dakota studies appear ea r l i e r  and more often 

the overall social stud1 curriculum than other topics. The South Y 
kota program appearsA to be organized along a convential model and i s  

7- 
taught with the aid of a commercial textbook. 

South Dakota Social Studi.es Goals 

* 
American Indian Education. 

- sovereignty 

- economic and social problems 

- major contributions 

Anthropology 

- cultural development 

- characteri s t i  cs 
4 

- mrie ty  of culture 

- cultural change 

- communication ' 

- past and present 



Career Education 

- understanding sel f 

- career options 

- work discipline 

- work and leisure 

- work s k i l l s  

- digi ni ty and work 

- productivity 

Ci tizenshi p 
" 

- democratic processes 

- d e c i s i o n - h n g  s k i l l s  

- social problems 

- group ski 11s 

- rights 

- responsibil i t ies 

- rules and laws 

consumer' Educati on 
/ 

- personal values 

- budgeting ski 1 Is 

= financial terms 
% 

- consumer ski 11s 

- saving and investment 

consumer 

- government regulations 



Contemporary Issues 

- t r a d i t i o n  and change 

- decision-making i s sues  

- ecological  harmony 

- decision-maki ng - national /global  

- point  of  view 

- resolu t ion  

- national  response t o  needs 

- long range cycles 

- socia l  goals - - 

Drug/Al coho1 Education 

- e f f e c t s  

- consequences 

- uses 

- peer pressure 

- emotional s t r e s s  

Economi cs 

- resources 

- production 

- economic terms 

- economic goals 

- market system 

- economic i n s t i t u t i o n s  

- government taxat ion  

- economi c deve 1 opmen t 



Envi rgnmen tal  Educati on 

- natural resources 

- ecologically balanced resources 

- energy use 

- envi ronmental deci s i  on-maki ng 

- alternative uses 

Geography 

- analyze data 

- use of the environment 

- i denti fy landscapes 

- population patterns 

- natural elements 

- forces which divide or unify 

- changes in landscape 

; geographic issues 

Government 
- Constitution andJBi 11 of Rights 

- laws 

- leader selections 

- forms of government 

- poli t ical  concepts 

- methods of change 

- conflict  

- ,  evaluating pol i t ica l  sys t&s  

- Ameri can government 



Historical and Cultural Impact of Religion 

. - freedom of religion 

- re1 igion and culture . 

- influence of religion 

- religions: compare and contrast 

Mu1 t icul  tural Education 

- world cultures 
& a;- 

- understanding se l f  

- di vers i  ty of peop? e 

- ethnic l i teracy 

- discrimination 

. functioning in a culture 

Psychology - 
- psychology and behaviour 

- key concepts 

- se l f  concept 

- diversity of people 

- analyze behaviour 

- development of psycho1 ogy 

- developmental psychology 

- human development 

Rights and Responsibilities   ducat ion 

- self-concepts 

- stereotypes 

- equal opportunity 



discrimination 

rights 

cultural contribution 

Behavi our 

analyze va 1 ues 

express feel i  ngs 

judgement of be1 iefs  

responsi bi 1 i  ty 

alternatives 

value terms 

conflict  

Soci 01 ogy 

- family: the basic unit 

- elements of culture 

- social classes 

- social inst i tut ions 

- behavi our i  nqui ry 

- resolve conflicts 

- interdependence of culture - %  

- coping with traditions 

- population: 1 i  kes/differences 

- social problems 

- .  comunication and transportation 

South Dakota Studies 
I 

- deve 1 opmen t 



- local contributions 

- problems 

- par t ic ipat ion i n  government 

World and American History 
b* 

- examine data I 

- his  t o r i  cal basis 

learn from past 

in te r re la ted  events 

c ausdee fec t  

time-acti on 

hi s  t o r i  cal concepts 

f a c t s  

development of world 

re la t ionship  



Utah 

In A Course of Study for Social Studies in Utah (1981), Social 

studies i s  described ak part of &era1 framework for  educatiop,which. 

was deve 

i s  a s e t  

loped in the s t a t e  in the l a t e  1960's. This framework's fo-cus 

of goals called "maturity goalsH(p. v i i ) .  They are as follows: 

1 ) intellectual maturi ty ,  2 )  ethical-moral-spiri tual-  

maturity, 3) emo2.ional maturi t y ,  4)  social maturi t y ,  
/ 

5 )  environmental maturity, 6 )  aesthetic maturity, and 

7 )  productive maturity ( p .  2 ) .  

This l i s t  of "maturity goals" i s  accompanied by a comprehensive Tist 

of related curriculum goals. 

Three areas form the basis for the thrust of the social studies 

curri cul urn in Utah: citizenship education, individual education, and 

values education. 

Citizenship education i s  defined as "finding one's se l f  along with 

productive involvement with the concerns of society" ( p .  3 ) .  

Individual differences are described as recognition that  students 

should have some choice in curriculum matters and content and should be 

" - allowed to progress through the social studies curriculum a t  " the i r  

own rate of learning" ( p .  x i i ) .  I n  addition, i t  i s  suggested that  

students should assume more responsibility for the i r  own learning: 

"opportunities should be provided for  them to become independent learners, 

to  work to  the best of the i r  abi 1 i  t i e s ,  and to be seekers a f te r  truth" ( p .  x i i  ) .  

Values education i s  seen as the method by which a person can adapt 

to  'today's rapi d change wi t h  pri nci p l  es based on "moral responsi bi 1 i  ty , 



devotion to  t ru th ,  and the brotherhood of man" ( p .  x i i ) .  ' 
0 

State Social Studies Curriculum Requirements 
t 

The Legislature of the State of Utah requires instruction in the following 

in social studies education in the State of Utah: 

A .  Constitution of the United States; 

B .  Specific emphasis to Education for Citizenship (common 

honesty, moral i ty ,  courtesy, obiedience to  law, respect for 

the Constitutions of the United States and the State of 

Utah, respect for  parents and home, and necessity for  honest 

labour); and 

C .  Essentials and Benifits of the Free Enterprise System 

( p .  x iv) .  

Utah State Board of Education Sqcial Studies Curriculum Requirements 
d, - 

To graduate from high school in Utah, students must "demonstrate 

. s k i l l s  and functional competence in process and structure of democratic , 

government" ( p .  xiv) . 
seni&igh School Program 

1.  Two units of social studies credi t  (one unit must be in American 

hi story and government). Education for  Parenthood taught in regular 

classes,  special seminars one. - half unit and economics may sa t i s fy  one- 

half unit .  

2 .  Each high school must offer the following electives:  
J 

a )  World history 

b )  Ameri ca ' s Soci a1 and Economi c Problems 



~un4'or High/Middle School Programs 

1 .  Local d i s t r i c t s  must assure tha t  students have access to  social - 

studies programs. \ 

2 .  Students are required t o  attend classes suf f ic ien t ly . to  engage in 

/ extensive class discussion and i'nteraction with "others" ( p .  xiv) . 

Scopeand Sequence of the K-6 Social Studies Programs 

Grade Kindergarten . Home, School , Nei ghbourhood 

Grade One \ Home, School , Mei ghbourhood 

Grade Two 

Grade Three 

Grade Four 

Grade Five 

Communi ty Re1 a t i  onshi ps 

Compar,ative Communities and Evironments 
1 

Living in Groups in Differing Environments I 

Envi ronments and Cul tures : The Western 

World 

Grade Six . Environments and Cultures: The Eastern 

World 

The content headings are subheaded by "Mastery Understandings" (concepts) 

and egch of these understandings relates to  a different social science 

discipline: psychology, anthropology, sociology, geography, history,  

econorni cs , and pol i t i  cal science. 

Scope and sequence of the 7-9 Social Studies Programs 

Gra.de Seven Utah Studies 

United States History Grade Eight 

Grade Nine World Geography and General Social Studies 

Again the content headings are subdivided into concepts which relate  to 



220 

s p e c i f i c  s o c i a l  sc ience d i s c i p l i n e s .  , 

Scope and sequence o f  t h e  10-12 Soc ia l  S tud ies  Programs 

Grades Ten t o  Twelve Un i t ed  S ta tes  S tud ies  
3. 

E l  e c t i  ves : a Advanced Placement: European H i s t o r y  

Advanced Placement: Un i t ed  S ta tes  H i s t o r y  

Anthropology 

Economi c/Free E n t e r p r i s e  

Law Re la ted  Educat ion 

Model Uni t e d  Nat ions 

Psycho1 ogy 
' 3 

. Socio logy 

Un i t ed  S ta tes  Government 

. Uni t e d  S ta tes  Problems 

World Cu l t u res  

Each grade l e v e l  con ta ins  i n s t r u c t i o n a l  o b j e c t i v e s  which r e l a t e  t o  

t h e  va r ious  d i s c i p l i n e s  and Mastery Unders tand ingsp  oncepts.  These o b j e c t i v e s  

a r e  ex tens i ve  and a re  d e t a i l e d  f rom Grades Kindergar ten t o  Twelve. The 

guide, A  Course o f  Study For Soc ia l  Stud ies i n  Utah, does n o t  s p e c i f y  con ten t  

f o r  t he  s o c i a l  s t u d i e s  programs i n  Utah schools as i de  f rom t h e  concepts 

t o  be mastered and t h e  behav ioura l  o b j e c t i v e s  t o  be reached a t  t h e  program 

o r  u n i t  l e v e l .  

The f i n a l  

i ssues  o f  t h e  

page of t h e  gu ide  o u t l i n e s  t h e  p o s i t i o n  on c o n t r o v e r s i a l  

Utah S t a t e  Department o f  Educat ion:  

Parents,  a d m i n i s t r a t o r f ,  and teachers shou ld  be aware o f  

t h e  f a c t  t h a t  i t  may be t reasonab le  t o  advocate some th i ngs  



b u t  i t  may be DISASTROUS to  our nation i f  we f a i l  to teach 

about them and thus a l e r t  our youth to the i r  d d e r s .  .. .Only 

by the guarenteeing of each individual's freedom to make 

personal decisions can we protect the rights of pupils, 

teachers, and patrpns of our schoold. The fa i lure  t o  

guarentee such freedon will undermine the compet6nce of our 

citizenry in carrying out the essential task of decision 

making i n  our 

the i nsi di ous 

democracy can 

our strengths 

society. Such fai lures  provide rich seedbeds for 

doctrines of to ta l i ta r ian  movements. Our 

only be made strong as we are made aware of 

and weaknesses ( p .  116). 



0 

Vermont 

In the 1975 publication of the VermontDepartment of Education, . 

A Guide to  Conceptual Development in the Social Studies, i t  i s  noted that 

responsibiltiy for the development of a social studies curriculum rests  - 
with the local school d i s t r i c t s .  The above document describes i t s  purpose 

'as a guide to curriculum development a t  the school d i s t r i c t  level;  as a guide 

t o  social studies program evaluation; and as an instrument .to enable 

teachers t o  evaluate the i r  classroom teaching. 

In the "Forward" t o  the guide i t  i s  suggested that the social studies 

curriculum must be founded on a "strong ;ntellectual framework" ( p .  6 )  and  that  

the social and behavioural sciences should be considered as the sources 

for  knowledge and the mdthods and s k i l l s  taught in the social 'studies 

programs. 

The Vermont State Department of Education takes a position that  

education should present "resolvable b u t  genuine problems" to the child 

so that  i ntel lectual and emotional development takes place through the 

stimulation of "cognitive confl ic t"  ( p .  10).  The child must develop 
-i 

concepts and values - concepts to  help him organize and understand the 

world, and values to help him make ethical judgements a n d  actions. 

In the guide, schooling i s  seen as a way of planning educational 

programs so a t  the above development can take place formally rather P 
L than by chance. 

The guide suggests that  any social studies curriculum must be based 

on three considerations: " 7 )  the nature and demands of society; '2)  the 



nature of knowledge; and 3)  the nature of the learner and the learning 

process" ( p .  11) .  

Learning in the social studies, the guide argues, should be made u p  

of fundamental knowledge of topics such as .. 

United States history,  American government and  pol i t ics ,  

Western heritage, non-Western cultures, captitalism, 

f i n i s m ,  and social ism.. . .students should become 

proficient in thinking processes which includes what i s  

sometimes called cr i  t i a l  thinking, analysis,  inquiry, 
a 

or problem solving ( p .  26).  

One of the sections of the guide provides the reader with concepts 

and concept questions from the soci a1 science di sci p l  i nes of anthropology- 
r 

soci 01 ogy , econorni cs , geogra'phy , his tory, pol i t i  cal science, and psycho1 ogy . 
The concepts and concept questions are expressed in a hierarchy appropriate 

to  the range of grade level from Grade one on through to Grade twelve. 

- For exaP l e ,  from economics, "scarcity",  a t  the primary level ,  i s  expressed 

t h S o u g h  the generali zatjon "All people need certain goods and services in 

B 
order t o  live" and "Not everyone in the world has a l l  the goods and services 

b 

he wants" ( p .  5 9 ) .  A t  the middle school level,  "scarcity" i s  i l lustrated,  

by-"Resources, goods, and services are limited in supply. Decisions must 

be made as t o  who gets what goods and services. There i s  no- f ree lunch" 

(p.  60) .  A t  the secondary school level "scarcity" becomes "Scarcity i s  

the basis of economics. Needs are perceived diqferentty in different  

places and in different cultures" ( p .  61 ) . 

The final sections of the guide provide a variety of concept teaching 



s t a t e g i e s  and model teach ing  
r 

s o c i a l  s t ud ies  ' lesson p lans.  

and i n q u i r y  approach, n o t  on 

s t r a t e g i e s ,  as w e l l  as sample o u t l i n e s  f o r  

These lesson p lan  o u t l i n e s  a r e  based on 

behavioura l  ob jec t i ves .  - 
The guide does n o t  p resc r i be  a  scope and sequence f o r  s o c i a l  s t ud ies  

programs i n  Vermont s,chools. However, a  sample course o u t l i n e  f o r  t h e  

, J 
elementary school i n d i c a t e s  t h a t  t h e  elementary school s o c i a l  s t ud ies  

format i s  1 i ke l y ,  t o  t ake  t h e  form o f  t he  expanding hor i zons  cu r r i cu lum.  
\ 

And, a l though con ten t  f o r  t h e  s o c i a l  s t ud ies  curr icu&um i s . n o t s p e c i f i e d  

t he  s e c t i o n  o f  t he  gu ide  t h a t  presents  t h e  " t h ree  cons ide ra t i on "  suggests 

t h a t  t h e r e  e x i s t s  a  consensus w i t h i n  t he  s t a t e  of Vermont t h a t  s o c i a l  

s t ud ies  teach ing  shou ld  i n c l  ude those t o p i  cs 1  i s t e d  above: Uni t e d  States 

h i s t o r y ,  American government and p o l  i ti cs , e tc . ,  but, t h e  gu ide adds, 

"There i s  a lmost  no l i m i t  t o  the  con ten t  o f  t h e  s o c i a l  s t ud ies "  and "it 

i s  o n l y  through con ten t  t h a t  concepts and s k i l l s  can be learned"  ( p .  16 ) .  



Virginia 

The Department of Education of the State of Virginia began a  

"Social Studies Curriculum Study" in 1978. A Framework: The Social 

Studies Program in Virgiania's Pub1  i c  Schools (working draf t ;  no date) 

i s  described in i t s  pages as "part of the f i r s t  phase" of the above 
.- 

study. This fourteen page documeht sets  forth s x i a l  studies as that 
* 

area of school studies that i s  "concerned with people" ( p .  2 ) :  behaviour 

relationships, achieverents, how people have used the earth; the i r  inpact 

on the environment; and the i r  ideas and principles. The function of 

the soci a1 studi'es i  sa seen as ci t i  zenshi p education ; the acqui s i  tion 

of knowledge and s k i l l s  d a t e d -  to  the social sciences; and the tra&mission 

of cultural heritage within the context of community, s t a t e ,  nation, 

and world. 

The-four main goals of social studies education in the s t a t e  of Virginia 

are as follows: 

to provide students with experiences which will enable 

them t o  participate in society effectively and responsibly; 

2 )  t o  a s s i s t  students in understanding basic democratic ideas 

and values of our society which will affect  decision: 

making in public and private l i f e ;  3)  t o  provide a  framework 

of knowledge and s k i l l s  t o  a s s i s t  students in understanding 

se l f  and the complexities of society and as a  basis for 

continuius learning in history and the social sciences; 

a n d  4) t o  a s s i s t  students in acquiring concepts and problem- 

solvins ski 11s in order t o  foster  rational solutions to  '/ 



t o  problems encountered i n  everyday 1 i f e  (p.  3 ) .  

< = .  

Current - Scope and Sequence fo r  Social Studies in Virgiania Schools, K-12 

Kindergarten Social Relations a t  Home and School 

Grade one Living A t  Home and A t  School 

Grade Two Living in the Neighbourhood and Other Communities 

Grade Three Living in Different  Comuni t i e s  

Grade Four Life in  Virginia and Regions of the World 

Grade Five 

Grade Six 

Grade -&hen 

Life in the Americas . 

Life in  World Communities' 

Life in  Our Society 

Grade Eight Civics ( o r  o ther  e lec t ives )  

Grade Nine Glorl d Hi s tory  and/or Geography 

Grade Ten World History and/or Geography 

Grade Eleven Virginia and United States History 

Grade Twelve Vi rgi ni a and United STa tes  Government 

Proposed - Scope and Sequence f o r  Social Studies in  Virginia Schools, K-12 

Ki ndergarten Hone, School, and the Individual 

Grade One School and Fami ly 

Grade Two The Neighbourhood and Community \, 

Grade Three Our Community and Other ~ommuni t i e s  

Grade Four Vi r ~ i  nia Studies 

Grade Five fne  Ynited Sta tes  

Grade Six Korl d Communities 



Grade Seven The United States and Contemporary Virgiaia 

Grade Eight Citizenship Studies 

Grade Nine or Ten World Geography and/or World History 

Grade Eleven Virginia and United STates History 

Grade Twelve -Vi rgi nia and Uni ted States Government ( i  ncl udi ng a 

unit on the free enterprise system) 
\ .The final section of the Virginia social studies document i s  made u p  of 

descriptions for the K-12 grade level objectives. These are expressed in 

behavioural terms. For example the "knowledge" objectives for  a kindergarten 

pupil s t a t e  that  

the student w i  11. . . l  ) identify county, s t a t e  and country, 

c i ty  or town by name; 2 )  rec i te  the "Pledge of A 1  legiance"; 

3)  identify family members; 4) identify things found in home, 

school, and neighbourhood; 5 )  e t c . ,  ( p .  7 ) .  

Skill objectives and a t t i tude  objectives are identified as well as the 

above. A 1 t h o u g h . A  Framework: The Social Studies Program in Virginia's 

~ c h o o l s  points o u t  that  i t  i s  only a "framework" and tha t  local school 

d i s t r i c t s  must develop the i r  own social studies programs , i  t does identify 

ninimum competency goals in citizenship education in the s t a t e  and i t  i s  

around these minimum competencies that  any local social studies program 

must be bui l t .  



Wisconsin 

Because there i s  no prescribed social studies curriculum a t  the level 
---- 

of the Wisconsin State Department of Education, this  department has 

published Program Improvement for  Social Studies Education in Wisconsin 

Schools (no date) to  a s s i s t  curriculum planners a t  the school d i s t r i c t  

level to design, implement, and eval uate' social studies curricula on an 

on-goi ng basis . 
According t o  this  publication, social studies should help students ' 

"develop that  character of mi nd necessary for democratic citizenship i n 

our inf ini te ly complex and changing world" ( p .  ,i v )  . 
A number of possible goals for  social studies programs are considered 

in the Wisconsin document: 

t o  help develop a jus t  and humane society; 

t o  keep al ive the record of the past; t o  develop students 

who will master the best of what has been written and said; 

and to  meet the ongoing and social needs of children and 

adolescents so as to  produce students who are relatively 

free of undoe anxiety and persoqal problems ( p .  5 ) .  

To aid the curricul urn developer, this  document reviews American education 

and the history of social studies.  Also reviewed are the usual "knowledge 

areas" associated with the social studies: disciplines,  processes and 

- \ lakes perspecti ves; comparative perspectives (time, space, culture) ; and 

tppi cal perspectives . 

The Wisconsin State Department of Education provides a number of 



scope and sequence models for  consideration in i t s  document. These 

modgls range from K-6 community studies to  a  central question and  inter-  

approach. 

r i - ~ ~ ~  d sucidl stcdTes focus 7' -- 
n tmT1 emenatary 

school, i t  i s  suggested, i s  the human community: 

emphasis i s  placed upon people, self  and others a n d  the 

inter-relationshi ps that  ex is t  with regard to ins t i tu t ions ,  

time, and resources.These relationships form the system that 

human beings are born into and that  they function within 

through thei r  1 ives ( p .  25 ) .  

The Wisconsin document s ta tes  that  the grades 7-12 social studies 

program should focus on general themes: 

the physical world; the nature of being human; the past,  

present, and future s ta tus  of'gr6ups and ins t i tu t ions  from 

other societ ies;  and the inteyactions that  can and does take 

place between and of the above factors . . . .  the 7-12 social 

studies program should devote two years of study to the 

American scene, two years of study t o  the world scene and 

two years of study to  the several social science disciplines - 

that make u p  the social studies ( p .  29). 

As with the elementary social studies,several scope and sequence 

models are presented, a l l  of which form a variation on world studies and 

United s ta tes  studies for  grades 7-11, with elective options in grade 

twelve. 

A number of strong recommendations are contained in this  document 



with regard t o  the organization of a social studies curriculum within 
i 

the general school program of education: "social studies should be offered 

a n d  required in each grade level K-12 and social studies should be given 

For the grades 7-12 social studies program, 50 minutes a day i s  

recommended, and the Wisconsin document cautions tha t ,  even when grades 

7-12 social studies programs are made u p  of e lect ives ,  the courses should 

"present students with a logical and psychological devel opmental program" 

This document concludes that  

Social studies education i s ,  in essence, a search..  . . 
a con$inuous search for  love, beauty, t ru th ,  f a i t h ,  and 

just ice in everyday 1 ife. I t  i s  a process which brings meaning 

to  a person's l i f e ,  allowing the individual to  see l i f e  

different ly with sensit ive eyes that behold the fullness of 

what i t  means to  be human. This means that social studies 

education should provide the student wi t h  a temporal 1 ink 

between the past and th'e present and between the present 

a n d  the future.  Further, i t  should provide the individual 

with a vehicle by which he or she can develop a continually 

expanding conceptual framework for  looking a t  and 

deri vi ng meaning from the world ( p .  3 6 ) .  



The Soc ia l  S tud ies  c u r r i c u l a  i n  Canada and t he  U n i t e d  States:  

Commonalit ies and D i f f e rences  

As no ted  i n  t he  i n t o d u c t i o n  t o  t h i s  t h e s i s  t h e  modern s o c i a l  s t u d i e s  

f i r s t  appeared i n  t h e  c u r r i c u l u m  o f  t h e  American pub1 i c  schools  a f t e r  t h e  

1916 meetings o f  t h e  Na t i ona l  Educat ion Assoc ia t i on  o,n t h e  Soc ia l  S tud ies .  

The purpose o r  thrust o f  t he  soc ia l  s tud ies  t h a t  emerged from these meet ings 

was 

was 

t h e  

t h e  

t o  a i d  p u p i l s  t o  become " e f f i c i e n t "  members o f  t h e  community. Educat ion 

t o  serve t h e  purpose o f  c u l  t i h a t i  ng "good" c i  t i  zehs . Th i s  form o f  

s o c i a l  s tud ies  found i t s  way i n t o  the, p u b l i c  schools  of Canada i n  

The s t a t e d  and e x p l i c i t  goal  o f  a lmost  a1 1  o f  t he  c u h i c u l u m  

documents surveyed f rom Canada and t h e  Un i t es  S ta tes  i s  c l e a r l y  c i t i z e n s h i p  

educa t ion .  what i s  n o t  c l e a r  i s  what t h e s e ~ v a r i o u s  d o c b e n t s  mean by - - 
fl 

c i t i z e n s h i p .  

The ub iqu i t ous  expanding hor i zons  c u r r i c u l u m  i s  common t o  a l l  Nor th  

American p r imary  grades (1-3) ,  beg inn ing  w i t h  t he  home i n  grade one and 

movi ng outward through school ,  1  oca l  community , communj t i e s ,  p rov i nce1  

s t a t e ,  and c o u n t r y l n a t i o n  by grades f i v e  and s ix :  There seems t o  be abso lu te  

acceptance of t h i s  model f o r  t h e  l j r imary  school and, -in most cases 

th roughou t  t he  e n t i r e  elementary s o c i a l  s t ud ies  program. The two 

i n f l u e n c e s  t h a t  appe'ar , t o  p rov i de  t h e  ra t i o -na le  f o r  t h i s  model o r  

sequencing a re  Dewey's famous and common sense d ic tum t h a t  a l l  l e a r n i n g  

must'  beg in  w i t h  t h e  c h i l d ' s  own exper iences and b u i l d i n g  on t h i s  exper ience 

move outward, and a  wide acceptance of P i  agean and o t h e r  p s y c h o l o g i c a l  t h e o r i e s  



on ch i ld ren ' s  cognit ive development. 

In a l l  the provinces and states surveyed, social studies i s  a 

compulsory school subject  a t  the elementary level. The elementary 

social  s tudies  curriculum i s  multi or interdisciplinary in form. This 

indicates t ha t  there i s  general agreement that social studies a t  t h i s  

level i s  made up  of b i t s  and pieces of information or knowledge from the 

social  sciences simp1 i f i e d  and integrated for use i n  the public .2 schools. 

Most of the social  s tudies  programs in the elementary schools of North 

America are  organi zed around concepts and generalizations deri ved f rorn 

th-e soci a1 sciences.  

A t  the secondary school level the organization of t he  social s tudies  

in North America. i s  not as uniform as in the elementary schools. In 

Canada some provi n6es have designed new programs which  are thematic through- 

, out the junior and senior secondary schools. I n  Alberta's new curr icul  um 

'the programs are  in terdisc ipl inary  whereas the New British Columbia 

program could be described as m u 1  tidisciplinary of extradiscipl inary . 
I- 

In those provinces which have a1 ternatives to the more rigorous academic 

programs the tendency i s  t o  an interdisciplinary approach tied t o  the 

students ' everyday experi ences . However, i n  most of the juni or and 

senior high school social  studies programs i n  Canada and the United Sta tes  
& / - 

- 
seperate di sc i  pl i nes prevai 1 a1 ong with some inter or mu1 tidi sci  pl i na 

options such as "Modern World Problems/World Problems" in Prince Edward 

Island,  Nova Scotia,  and Manitoba or "United States Problems" and "Problems 

of Democracy" in Oklahoma and Utah. 

The provi nces and t e r r i  to r i  es in Canada, excepting Ontario, provi de 



$. 

d e t a i l e d  c u r r i c u l u m  guides f o r  s o c i a l  s t ud ies  courses f o r  grades 1-12. 
b 

I n  most p rov inces  t h e  c u r r i c u l u m  i s  p resc r i bed  and l o c a l  school  d i s t r i c t s  

\ a r e  o b l i g e d  t o  f o l l o w  these programs c l o s e l y ~ ,  a l though p r o v i s i o n  i s  o f t e n  

- mase f o r  a d d i t i o n a l  l o c a l  i n p u t  and i n t e r p r e t a t i o n .  

On t h e ,  n ine teen  s t a t e s  c u r r i c u l  um documents rev iewed o n l y  those o f  

Lou is iana  approaches and, i n  f a c t ,  exceeds t he  p r o v i n c i a l  c u r r i c u l u m  

guides i n  d e t a i l .  The e x t e n t  of t h e  p r e s c r i p t i v e  na tu re  o f  c u r r i c u l a  

i n  Canada may r e f l e c t  t h e  c e n t r a l i s t  view o f  educa t ion  a t  t h e  p r o v i n c i a l  

l e v e l  as opposed t o  a  view t h a t  schoo l i ng  i s  s t i l l  p r i m a r i l y  a  communi ty 

r e s p o n s i b i l i t y  i n  t h e  Un i t ed  S ta tes .  However, many of t he  U n i t e d  S ta tes  

documents r e f l e c t  a  concern w i t h  n a t i o n a l  po l  1s , t h e  p o s i t i o n  s  tatements 

and recommendations of such o rgan i za t i ons  as t h e  ~ a t i o ' n a l  Counc i l  f o r  t h e  

Soc ia l  Stud ies,  and these documents o f t e n  share common o b j e c t i v e s  and 

perfomlance i n d i c a t o r s  f o r  t h e  soc i  a1 s tud ies  . 
No p rov i nce  i n  Canada has e s t a b l i s h e d  l e g a l  requ i rements  f o r  s o c i a l  

s t u d i e s  educa t ion  such as those found i n  t h e  Un i t ed  S ta tes  w i t h  regard  t o  

t h e  federa l  and s t a t e  c o n s t i t u t i o n s  and, i n  some s t a t e s ,  t h e  requi rement  

t h a t  s tuden ts  may n o t  graduate f rom h i g h  school  be fo re  complet ing c e r t a i n  

courses i n  Un i t ed  S ta tes  government o r  courses such as communism versus 

t h e  f r ee  e n t e r p r i s e  system. 

On t h e  o t h e r  hand, i n  Canada, a  s tudy  of t he  Un i t ed  S ta tes  i s  i n v a r i a b l y  

a  p a r t  o f  t h e  s o c i a l  s t u d i e s  c u r r i c u l u m  a t  some grade l e v e l ,  whereas i n  t h e  

Un i t ed  S ta tes ,  a  course on t h e  h i s t o r y  of Canada and/or i t s  r e l a t i m s k i p  

w i t h  t he  Un i t ed  S ta tes  i s  r a r e l y  of fered. Th is  d i f fe rence  may r e f l e c t  t he  

p o l i t i c a l  r e a l i t y  o f  t h e  r e l a t i o n s h i p  between t h e  two c s u n t r i e s ,  b u t  i t  



also ref 1 ects a tendency, which i s  supported by curricul um evidence, that  

social studies ,in the United States i s  primarily concerned with 

inclucating or establishing in the minds of pupi 1s the virtues o f  American - 
citizenship,  and acceptance and support for the workings of American 

society as i t  i s  presently structured. 

The Canadian curriculum, a1 t h o u g h  there are ample courses on Canadian 
b 

history and the study of Canada: past/pres6nt/future, does not re f lec t  the 

same singlemindedness of vision of nation- that  emerges from the united' 

States curriculum. In Canada, too, the province of Quebec has as i t s  f i r s t  

language, French, and religious and  moral teachings are a prominent part 

of what i s  considered social education in the schools of that  province. 

Religious teaching (not the study of relgion) i s  i l l ega l  in the public 

school system in the United States and although values are often included 

in the make up of the various social studies curriculua of the nineteen 
* 

s t a t e s  reviewed in th is  chapter, only Nebraska has published a seperate 

curriculum that  deals specifically with moral or character education. 

Interestingly, Character Education presents thirty-one pages of arguments 

and precendents for the teaching of moral education in United States 

schools without once referring to  any religious sources as the basis for 

these moral posi t i  dns. 

A 1  ong with Quebec, New Brunswi ck and Nova Scotial have fr-ancophone 

social studies curricula which presents a history and cultural tradition 

that  i s  strong and seperate from that o f  the anglophow commw+i ty in 

these provinces . And, in addition, the Northwest Terri tori  es i s atternpti ng  

t o  re la te  i t s  social studies irograms to a native people whose history 



a n d  culture i s  again different from the French and English experience 

within Canada. 

B u t  with a l l  the differences noted abov ew df the social 

studies curriculum guides and documents for  and the nineteen 

- states  reveals basically a similar approach a n d  format for  the social 

f studies: a curriculum based on the social science disciplines;  and in ter  

or m u 1  t i  di sci  p l  i  nary approach and an expanding hori zbns format for  the 

primary grades, and often for the ent i re  elementary school level;  a .5 

mixture of interdisciplinary and single discipi ne subjects (hi story and * 

geography) in the junior high school ; and a curri cul um made u p  1 argely of 

single discipline,  discrete courses in the senior high school with 

history provding the major content focus. Also common to both Canadian and 

American social studies curricula i s  the inclusion of concepts and 

general izationsl derived from the social science disciplines and se ts  of 

behaviour objectives t o  i l l u s t r a t e  mastery or competency of the concepts, , 

generalizations, and content of the curriculum. Alike, too, are many 

of the goals and ends of the socia4 studies programs in Canada and the 

United States.  The philosophies andrationales found in most of the 

various s t a t e  and provi ncial social studies documents coul d be interchanged 

without loss of meaning. In both countries social studies courses 

are inserted a t  the high school level seemingly a t  random.  why ancient and 

medieval history in grade 10 and world problems and consumer education in 

grade eleven or twelve? This random arrangement raises the qttestion of  

whether the secondary school social studies curricu4um i s  simply a 

pot-pourri of unrelated and bounded curriculum items as charged by some 



c r i t i c s  i n  t he  p rev ious  chapter .  

F i n a l l y ,  i f  t h e  o v e r a l l  purpose of t he  s o c i a l  s t ud ies  c u r r i c u l u m  

i s  c i t i z e n s h i p  educa t ion  what i s  t he  v i s i o n  of c i t i z e n s h i p  t h a t  t h i s  

cu r r i cu lum evokes? I s  c i t i z e n s h i p  t o  be the same f o r  t he  I n n u i  t o f  

the  Yukon and t he  Northwest T e r r i t o r i e s ,  the  b l ack  c h i l d  i n  Baton Rouge, 

L o w a n a ,  t he  francophone pupi  1  i n  a  C a t h o l i c  school i n  T r o i s  R i v i e r e ,  

Quebec, o r  the  w h i t e  P r o t e s t a n t  p u p i l  i n  a  west-end school i q  Vancouver, 

B r i  t i s h  Columbia? 



CHAPTER IV 

CONCLUSIONS ' 

In Plato's apology, Socrates says to Callais: 

" I f  your two sons were only col ts  or bullocks 

we could have hired a t ra iner  for  them to 

make them beautiful a n d .  good and a l l  tha t  

they should be; and our traine-r would have 
\ 

been a horseman or a farmer. B u t  now that  

they are human beings, have you any t rainers  

in mind for  them? Is there anyone who 

understands what a man and a cit izen i s ? "  

The two preceding chapters have reviewed two aspects of social  

studies in Canada and the United States: the current l i t e ra ture  and some 

current social studies programs in both the provinces and the s tq tes .  
5 

No part of the l i t e ra tu re  expresses satisfaction or content with 

the present sucial s t d i e s .  On the cmtrary t h e  l i t e r a tu re  displays ~ o t  

only discontent, b u t ,  generally, a vehement criticism t o  the, point where 

237 



some writers suggest that  the social studies has never established i t s e l f  

as a separate and identifiable school subject, (Melinger, 1981) and'should be 

expunged from the school curriculum (Egan, 1982) . 

In contrast ,  within the goals, rationales, and puposes of ;he 

curriculum documents of both Canada and the United States there i s  

general agreement. Citizenship emerges as the primary goal of social studies 

education. This goals finds i t s  beginnings in the 1916 declaration of 

the National Education Association Committee 6 f  the Social Studies that 

the purpose of social studies i s  "the cultivation of good citizenship" and 

to he1 p students become "thoroughly e f f i  cient" communi ty members (Connecticut, 

However, the Connecticut document notes that  the social studies 
a 

curric* has a history of "change" and "controversy" a n d  Social Studies 

for  North Dakota Schools (preliminary edition) comments tha t ,  "Soci a1 

studies, as i t  i s  nmcarried in most schools, i s  seen by the students as 
8 

among the leas t  relevant and the least  popular of school offerings .... 
the learning i f  fac ts  i s  stressed, textbooks are rigidly followed and 

pupil involvement in the learning act ivi ty  i s  usually low" (Forward). 

The lack of recognition and acceptance of the social studies ty 
v' 

elementary school teachers (Ponder, 1979) and the constant revisions and. 

changes in approach indicates that  within the social  studies what i s  

taught and how i t  i s  taught i s  e i ther  in conflict  with the aims and 

goals or  e lse  incompatabTe wifh these stated puposes. 

The pupose of th is  chapter i s  to answer the questions raised in 

.. - chapters 2 and 3 and t o  provide a view of the social  studies t h a ' t  i s  f ree 
T 

of the rhetoric and assumptions of the curriculum guides. To accomplish 



this  end the claims of the writers cited in chapter two will be 

applied to  the goals, puposed, rationales,  methods and content of the 

social studies documents reviewed in chapter t h r ~ e .  

Social studies i s  a highly polit ical  curriculum and through i t s  content 
r 

and methods may 'function as a strong agenda for cultural socialization.. 

When a s t a t e  legis lature  passes laws that  make i t  mandatory for  schools 

to  teach the national and s t a t e  constitutions, beginning a t  the l a t e s t ,  

' by grade eight,  social studies,  a t  l eas t  in the United Sta tes ,  i s  placed 

under constraints that  are absent from other areas of the school curriculum. 

There i s  l i t t l e  chance of finding s t a t e  of provincial s ta tutes  that  
e 

make so mandatory specif ic  aspects of the curricula of mathematics, 

l i t e r a t b e ,  music, e t c .  
C* 

The social studies programs in North America are  replete wit@ yoals. 

purposes, and rationales that  must appeal to almost anyone. Who 
+ 

could f au l t  a program for  goals such as "to enable the student to  bring 

to  the process of social inquiry a better understanding of the i r  
C 

culwra l  heritage, the i r  natural environment, the society in which they 

l ive ,  and the complexi ty of human experience" (Alberta, 1981); "the 

examination of peoples in societ ies  as they interact  with each other and 

the i r  many environmentsi' (Brit ish Columbia, 1982 ( d r a f t ) ,  no page) ; 

"helping students to find xeaning in l i f e  and human relationships while 

developing ways of knowing, thinking, valuing and intel l igent  behaviour" 
' 

(Yewfoundl and and Labrador, no date, p .  51 ) ; " t o  prepare young people h 

to  be rat ional ,  participating cit izens in a world that  i s  becoming 

increasingly interdependenti' (Oklahoma, 1981, p .  vi i )  ; "thinking and 
. - 



dec 

and 

ision-mak 

learning 

ing, self-real izat ion,  human relationships, economic competence, 

how to learn" (Kentucky, no date, p .  15); and "st'udents 

should become more proficient in thinking processes which include what i s  

sometimes called c r i t i ca l  thinking, inquiry of problem solving" (Vermont, 
I 

1975, p.  26).The l i s t  goes on and on, and a l l  the goals are admirable and 

worthwhile, i f  exhorbitant. One of the charges level against the social 

studies curriculum i s  t h a t  " i t  trumpets i s  virtues in a  language that  

means everything to  everybody" (Barth and Shemis, 1980, p .  48) and "goal 

rich and content poor" (Mehlinger, 1981, p .  244). 

Barth and Shermis i n s i s t  that  not only are the goals of the social 

studies, under the banner of citizenship education. unreal is t ic ,  b u t  that  the 

social studies i s  used to  inculcate students with traditional western values 

and a  belief in the superiority of the western way of l i f e  and in i t s  pol i t i ca l  

practices.  This fom! of social ization, these writers observe, finds i t s  

source in the 19th century when the public schools were used a  means of 

acculturating new immigrants into American society. 

The real teaching of much of the social studies curriculumis what 

Patton (1982) and C h a ~ k r l a i n  (1982) describe as "passive citizenship". 

As these authors point out, one cannot be an active,  inquiring, and participating 

ci t izen and a t  the same time a  ci t izen who respects and accepts authority, 

conforms to society 's  dominant vaf ues, aspirations,  be1 i e f s ,  e tc .  Few social 

studies curricula are free  fro^ these contradictions and a  predetermined 

vision of the "good" cit izen".  I n  the April, 1981 draf t  for British 

Co7umbia's proposed new social studies curriculum citizenship i s  described 

2s zade u p  of "responsibi l i t ies ,  cares and woes" (Major, 1982, p .  23); 



Manitoba's 1981 social studies curriculum suggests that  teachers carry out 

aci t i  vi t i e s  desi gned to  encourage ."pri de and appreci a t i  on" (Chamber1 ai n ,  1982, 

p .  j21); and Nebraska's Character Education (1981) i s  aimed a t  helping 

children develop " a strong moral and ethical sense based on the conservative 

vdl ues of Nebraska: honesty , moral i ty , courtesy, obedience to  the 1 aw , 

respect for  the national f lag ,  the constitution of the the United States,  

the constitution of the State of Nebraska and for  parents and home" ( p .  v i i ) .  

Sharges of patr iot ic  inculcation are more d i f f i cu l t  to support in the 

Canadian curriculum than in the United States where courses in s t a t e  and 

national constitutions, American government and ~mericanism versus 

communism are often legally mandatory in the public schools. But, in 

Canada, patriotism along accepted l ines i s  often a matter of omission rather 

than legislated flag worship. For example as Sexias (1982) notes, when 

a province such as British Columbia, rich in 

unionism, in i t i a t e s  a new social studies cur 

labour history" ( p .  l l g ) ,  students are  being 

or even a censored view of society. How can 

understandings when such action as the Canad 

war pol ic ies  regarding Canadians of Japanese 

Xextbook accounts of that  time? I 

a history of radical labour 

i cul urn that  "vi rtual ly ignores 

presented with a highly selective 

chi 1 dren develop .his tor i  cal 

an government's second world 

ancestry are withheld from 

Obviously choices m u s t  be made whenever a curriculum i s  devised. 

Xot everything in the worfcfcan be o r  should be included. B u t  ethics and 

r ~ r a l i t y  must surely be a part of the c i r i t e r i a  that  determine-s the choices. 

A selective view of society and history may be typical in the social studies 

curricula so that a nation i s  presented to i t s  young in a "good" l ight .  



But  i t  i s  a l s o  what M o r r i s e t t  (1979) c a l l s  "d ishones t  merchandis ing"  ( p .  14). 

Th i s  k i n d  of p r e s e n t a t i o n  i s  i n c o n s i s t e n t  w i t h  so many o f  !the s t a t e d  

goa ls  o f  t he  s o c i a l  s t u d i e s .  Whi le  c l a im ing  tc r  promote a n a l y s i s  o f  t h e  

problems o f  democracy, o r  an unders tanding o f  m u l t i c u l t u r a l i s m  i n  Canada, 

and so on, much o f  t h e  s o c i a l  s t u d i e s  i s  seemingly engaged i n  j u s t i f y i n g  

t h e  s t a t u s  quo and present ism.  The p a s t  i s  seen o n l y  i s  a  means t o  

preface o r  e x p l a i n  t he  present ,  o r  t h e  p a s t  becomes m y s t i f i e d  and 

endowed w i t h  q u a l i t i e s  and v i r t u e s a g a i n s t  whichwe must measure ou r  p resen t .  

For  example, t h e  s o - c a l l e d  p ioneer  h i s t o r y  o f  Canada and t h e  hi t e d  S ta tes  has 

a t t a i n e d  t h e  s t a t u s  o f  myth. People o f  t h e  t ime a r e  p o r t r a y e d  as d i r e c t ,  

good o r  bad, and t h e  t ime  and t h e  s t r i v i n g s  a re  harkened back t o  w i t h  a  

sense o f  n o s t a l g i c  l o s s .  Accounts o f  t h e  t ime  have become " bowdler ized"  

(D icks ,  1982, p.  119) and l i t t l e  i s  s a i d  o f  t he  b r u g l i t y ,  ignorance and 

tediousness so e v i d e n t  i n  t h e  d i a r i e s  and l e t t e r s  f rom those.days.  

As f o r  t he  r o l e  o f  h i s t o r y  i n  t h e  s o c i a l  s t ud ies  c u r r i c u l u m  documents, 

t h e  1962 I l l i n o i s  c u r r i c u l u m  guide descr ibes a  s tudy of t h e  p a s t  as "necessary 

f o r  an unders tanding of t h e  h e r i t a g e  of ou r  coun t r y "  (p .  8 )  ; Quebec's h i s t o r y  

program i s  descr ibed  as "designed t o  analyze and compare t h e  s t u d e n t ' s  own 

s o c i e t y  w i t h i n  t h e  h i s t o r i c a l  c o n t e x t  o f  o t h e r  s o c i e t i e s  o f  d i f f e r e n t  t imes 

and reg ions "  (1981, p. 144); w h i l e  Alabama reduces h i s t o r y  t o  i n s t i l l i n g  i n  

s tuden ts  "an a p p r e c i a t i o n  o f  t h e  p a s t "  (1980, p.  1 ) .  As Pa t ton  (1982) 

dec la res ,  "To view t h e  p a s t  as o n l y  hav ing  va lue i n  i t s  r e l a t i o n s h i p  t o  t h e  

immediate p resen t  i s  n o t  t o  use h i s t o r y  b u t  t o  abuse i t" (p .  53 ) .  

A l so  m i  t i g a t i n g  a g a i n s t  t h e  a t t a i nmen t  o f  t he  many and d i v e r s e  goals  

of t h e  s o c i a l  s t u d i e s  i s  t h e  s t r u c t u r i n g  o f  most o f  t h e  s o c i a l  s t u d i e s  

programson t he  behav ioura l  model w i t h  de f i ned  " l e a r n i n g  outcomes" and "s tuden t  



behaviours"  . South Dakota desc i  bes i t s  1981 program o f  i n s t r u c t i o n a l  

goals  as p r o v i d i n g  a  "s tandard of  e i c e l  lence"  and " i d e a l s  " ' t o  which 1  ocal  

d i s t r i c t s  should a s p i r e .  I n s t r u c t i o n a l  goals  a re  t o  be " in t roduced" ,  

" r e i n f o r c e d "  and "mastered" (p .  i ii ) . ~ v e n  c r i t i c a l  t h i n k i n g  and probiem- 

s o l v i n g  have been analyzed and presented as behaviours i n  a  ch rono log i ca l  

sequence. C r i t i c a l  t h i n k i n g  i s  t o  be " i n teg ra ted "  i n t o  t h e  course 

o f  s t ud ies  (p: 86) .  

Cornmenti ng on t h e  behavi  ou ra l  o b j e c t i v e s  which p rov ide  t h e  Teaching 

framework f o r  t h e  proposed new s o c i a l  s t ud ies  cu r r i cu lum i n  B r i t i s h  Columbia, 

Major  (1982) suggests t h a t  t h e  imperious tone o f  t h e  mid-sevent ies B r i t i s h  

Columbia core c u r r i c u l u m  which proc la ims " t h a t  which must be taugh t ,  

t h a t  which should be t augk t  and t h a t  which may be t augh t "  ( p .  20) se ts  the  

tone f o r  t he  new program. I t  i s ,  c o n t r o l  f rom the  c e n t r e  which reduces t he  

teacher  t o  a  spokesman f o r  t he  cur r i cu lum.  Major notes t h a t  t h e  A p r i l ,  

1981 d r a f t  o f  t h e  new c u r r i c u l u m  d i c t a t e s  t h a t  "s tudents  w i l l  be t augh t  and 

w i  11 l e a r n  the.. . i n f o r m a t i o n u  (p.  23) .  Th is  type o f  d e t e r m i n i s t  s t r u c t u r e  

i s  u n l t k e l y  t o  f o s t e r  and encourage c r i t i c a l  t h i n k i n g  and c e r t a i n l y  

goal  of p a r t i c i p a t o r y  and c r i t i c a l  c i t i z e n s h i p  seems a  poor match f o r  a  

c u r r i c u l  urn i n  which so much o f  t h e  methodoiogy i s  founded on c o n t r o l .  

Th is  n o t i o n  o f  t h e  c u r r i c u l u m  as c o n t r o l  f i nds  i t s  r o o t s  i n  t h e  19 th  

Century idea  t h a t  soc ie t y ,  un less con to l l ed ,  tends t o  e x i s t  i n  a  s t a t e  

of chaos ( M o r r i s s e t t ,  1981). Even d u r i n g  t he  p e r i o d  of "p rogress ive  educat ion"  

i n  Canada, pass ive c i t i z e n s h i p  and c o n t r o l  form t h e  underpinnings of t h e  

s o c i a l  s t ud ies  c u r r i c u l u m  i n  B r i t i s h  Columbia, l i k e l y  r e f l e c t i n g  government 

concern over  the. r a d i c a l  un ion and s o c i a l i s t  a c t i v i t y  t h a t  was be ing  f e d  

by the  s o c i a l  and economic d i scon ten t  and t he  hardships brought  on by t he  



depress ion.  Teachers a r e  i n s t r u c t e d  t h a t  " the  pupi  1  comes g r a d u a l l y  t o  r e a l i z e  

t h e  ex i s t ence  o f  a  s o c i a l  system based upon coopera t i ve  e f f o r t  and i n t e r -  

dependence. He l ea rns  t o  a d j u s t  h imse l f  t o  t h i s  system and t o  t ake  h i s  

7 
p lace  i n  i t  .... t h e  p u p i l  shou ld  be l e d  t o  t h e  understandings and a p p r e c i a t i o n  

o f -  t he  democrat ic  p r i n c i p l e s  upon which ou r  cons t i  t u t i o n  and n a t i o n a l  1  i f e  

a re  based'! ( B r i t i s h  - ~ o l u r n b i a  [ B u l l e t i n  #2], 1936, p. 7 ) .  Mann (1978) 

suggests t h a t  t h e  democracy o f  t h e  1930 's  c u r r i c u l u m  was based on t h e  ., 

concept o f  democracy "as understood by  those i n  power" ( p .  11 5) . This  

f a s c i n a t i o n  w i t h  c o n t r o l  i s  r e f l e c t e d  i n  t h e  f i nd i ngs  of t h e  1978 

C i t i z e n s h i p  Committee Report  o f  t h e  Counc i l  o f  C h i e f  S t a t e  School O f f i ce rs  

of t he  Un i t ed  S ta tes  which r e p o r t s  t h a t  " f o r  t h e  p a s t  n i n e  yea rs  t h e  Gal 1  up 

Pol 1 on Educat ion has i d e n t i f i e d  c lassroom d i s c i p l i n e  as t h e  most f r equen t l y  
n 

ment ioned educa t iona l  concern" ( ~ e b r a s k a ,  1981, p. 7 ) .  Soc ia l  S tud ies  

f o r  N o r t h  Dakota Schools ( p r e l i m i n a r y  e d i t i o n )  conc l  udes t h a t  what t h e  pub1 i c  

wants f rom i t s  schools  i s  b a s i c  s k i l l s  and " c o n t r o l  through d i s c i p l i n e "  ( p .  1 ) .  

Again a  c o n t r a d i c t i o n  i s  apparent .  If c i t i z e n s h i p  educa t ion  i s  seen 

as p r imary  pupose of s choo l i ng  (Nor th  Caol ina,  no da te ,  p.  1  ; Minnesota, 

1977, p.  43) an o v e r r i d i n g  concern o f  teachers,  pa ren ts ,  a d m i n i s t r a t o r s  , 

and p o l  icy-makers i s  c o n t r o l  and d i s c i p l i n e .  The c i t i z e n s h i p  model t h a t  

i s  be ing  transmi t t e d  under these csnd i  ti ons i s  obvious , regard less  o f ,  

and o f t e n  i n  o p p o s i t i o n  t o ,  t h e 4 t a t e d  aims and goal of t he  s o c i a l  s t ud ies  

c u r r i  c u l  um documents. 
/= 

If c i t i z e n s h i p  educa t ion  i s ,  as Haas (1979') c j a i h s ,  the s o c i a l  s t ud ies  

approach, a l s o  e v i d e n t  i n  a  rev iew o f  t h e  Canadian and American s o c i a l  

s t u d i e s  c u r r i c u l a ,  i s  a  combinat ion o f  t h e  t h ree  o r i e n t a t i o n s  i d e n t i f i e d  



by Ba r t h  and Shermis (1980) : c i t i z e n s h i p  t ransmiss ion,  s o c i a l  sc ience  and 

*' r e f l e c t i v e  i n q u i r y ,  

A l though c i t i z e n s h i p  educa t ion  became t h e  banner c r y  o f  s o c i a l  s t ud ies  

' a f t e r  1916 "educators s t r u g g l e d  end less l y  t o  p u t  t h i s  t heo ry  i n t o  educa t iona l  

p r a c t i c e s "  (Connec t i cu t ,  1981, p .  2 ) .  I n  p e  mid 1950's " c r i t i c a l  t h i n k i n g "  

was added t o  t h e  l i s t  o f  goa ls  under t he  heading o f  r e l f e c t i v e  a n a l y s i s ,  

soon t o  be f o l  1  owed by t h e  "new" s x i a l  s t ud ies  and a .conceptua l  o r  

socQl  sc ience approach t o  t h e  cu r r i cu l um.  However, a ldng  w i t h  these t h r e e  

main o r i e n t a t i o n s  i s  found " i n t e r d i s c i p l i n a r y  s t ud ies ,  values educat ion,  

moral  development, and area s t u d i e s "  (Connect icut ,  1981, p. 3 ) .  A l l  aspects 

o f  t he  above o r i e n t a t i o n s  a re  l i k e l y  t o  be found i n  most s o c i a l  s t u d i e s  

programs i n  Nor th  America. The va r i ous  p r o v i n c i a l  and s t a t e  programs a re  

o f t e n  an amazing combinat ion o f  a l l  o f  t h e  above. I t  i s  d i f f i c u l t  t o  * 

determine how these c u r r i c u l u m  i tems a re  chosen f o r  t h e  scope and con ten t  

sequence f o r  t he  programs. For ,  as t h e  Connec t i cu t  (1981 ) gu ide  notes / 
soci a1 s tud ies  does n o t  have a "def ined pr research-based" scope and sequence 

(p .  34) and o f t e n  t o p i c s  and m a t e r i a l s  t h a t  a re  a  p a r t  o f  an upper l e v e l .  

e lementary program may t u r n  up aga in  l a t e r  i n  j u n i o r  h i g h  school  and again  

l a t e r  i n  grade e leven:  "programs remain l a r g e l y  independent o f  each o t h e r  ... 

r e s i s t a n t  t o  change and c l o s e r  c o o r d i n a t i o n "  ( p .  34) .  
1 

I n  t he  Un i t ed  S ta tes  c u r r i  c u l  um documents t h e  t r a d i  t i  onal  e l  ementary 

school  scope and e uence i s  'the expanding- tmri zons model w i t h  t h e  h i g h  "9 
school  program c o n s i s t i n g  o f  mos t l y  separate  t o p i c s ,  a l w g  w i t h  t h e  i n c l u s i o n  

of some g loba l  o r  m u l t i d i s c i p l i n a r y  sub jec t s .  However, many o f  these 

c u r r i  c u l  um documents o f fe r  i n t e r  o r  mu1 ti d i s c i  p l  i nary scope and sequence 



models a long  w i t h  t h e  t r a d i t i o n a l  . I n  Canada, a1 1  p rov inces  conform t o  t he  

expanding hor i zons  a t  t h e  p r imary  i e v e l  and i n  t h e  upper elementary 

l e v e l  t h e r e  a r e  "a v a r i e t y  o f  o f f e r i n g s "  (Canadian Report, 1978, p.  i i i ) .  

H i s t o r y  and geography dominate t h e  s o c i a l  -s tud ies i n  Canada, f o l l o w e d  by 

economics. Soc io logy,  p o l i t i c a l  science, and law a re  t h e  o t h e r  d i s c i p l i n e s  

most w i d e l y  found i n  t h e  h i g h  school  program a t  t h e  g rade  11-12 l e v e l s .  

However, new s o c i a l  s t ud ies  programs i n  A l b e r t a  and B r i t i s h  Columbia a re  

themat i c  i n  approach and a r e  made up o f  " b i t s  and p i eces "  o f  t h e  s o c i a l  

s c i ences  (Major,  1982, p. 23 ) .  These new programs may i n d i c a t e  a  t r e n d  f o r  

new o c i a l  t u d i e s  i n  Canada. A t  t h e  h i g h  school l e v e l  s o c i a l  s t u d i e s  f o r  
,' 

s tuden ts  i n  a  " p r a c t i c a l "  o r  non-academic program a re  l i k e l y  t o  be i n t e r  

o r  mu1 t i d . i s c i p l i na r y .  There i s  an a t tempt  t o  make t he  s o c i a l  s t u d i e s  

programs seem more r e l e v a n t  t o  these s tudents  by r e l a t i n g  t o p i c s  t o  c u r r e n t  

' 
even ts .  P r o v i n c i a l  Soc ia l  S tud ies /Soc ia l  Science Progams i n  Canada as o f  

1978-79 notes t h a t  " a l l  prov inces a r e  t a k i n g  a  se r i ous  l ook  a t  t h e i r  s o c i a l  

s t u d i e s  programs,. . . .severa l  a re  moving f rom a  heavy con ten t  t o  a more conceptual  

approach" (p .  v i  i i ) . 

R ice  (1980) suggests t h a t  t h e  c u r r e n t  s t a t e  o f  t h e  s o c i a l  s t ud ies  i n d i c a t e s  

t h a t  p u b l i c  schools a r e  n o t  r e a l l y  i n t e r e s t e d  i n  i n t e l l e c t u a l  t r a i n i n g  
i 

and i n  h e l p i n g  s tuden ts  make sense of t he  w o r l d  i n  some o rgan ized  fash ion.  

As no ted  e a r l i e r ,  Egan (1982) and Weinland (1982) n o t  o n l y  agree w i t h  

Rice,  b u t ,  a long  w i t h  Pa t t on  (1982),  advocate t h a t  h i s t o r y  i s  t h e  p roper  

2. 
d i s c i p l i n e  around k i c k  tk s o c i a l  s c i w c e s  shou ld  k organized.  Pauwrous 

- < 

.- h i s  t o r y  courses do e x i s t  , i f  somewhat un re l  a t e d l y  , i n  t h e  Canadian and 
* -* 

American s o c i a l  s t u d i e s  c u r r i c u l u m  and t h e  purpose of h i s t o r y  i n  t h e  s o c i a l  

s t u d i e s  c u r r i c u l u m  has been noted p r e v i o u s l y  i n  t h i s  chap te r .  I n  d d d i t i o n ,  



t h e  s o c i a l  s t ud ies  i s  made up o f  courses i n  geography, economics, soc io logy ,  

1  aw , government, psychology, and so on. However, t h e r e  a re  problems w i t h  t h e  

t each ing  o f  t he  d i s c i p l i n e s  i n  t h e  s o c i a l  s t ud ies  cu r r i cu l um,  problems t h a t  

may have t o  do w i t h  t h e  absense o f  r i g o r  r e f e r r e d  t o  by R ice  and otheers. 

Edgar Wesley descr ibed  s o c i a l  s t u d i e s  as t h e  s o c i a l  sc iences s imp l i - f i ed  f o r  

use i n  t h e  schools ( B a r t h  and Shermis, 1980). How s i m p l i f i e d  o r  how 

r i g o r o u s  t h e  d i s c i p l i n e s  a re  t o  be i s  r a r e l y  d iscussed i n  t h e  c u r r i c u l u m  

documents o r  i n  t he  l i t e r a t u r e .  I n  Canada, a1 though many h i g h  school  s o c i a l  
9 

s tud ies  teachers have backgrounds i n  h i s t o r y  (Major,  1982) i t  i s  d o u b t f u l  

whether these teachers  c o u l d  be c a l l e d  t r a i n e d  s o c i a l  sc ience s p e c i a l i s t s .  

Of ten,  t he  teach ing  o f  s o c i a l  s t ud ies  i,n h i g h  school  i s  a  t each ing  assignment I 
t h a t  i s  tacked on t o  a  t each ing  s p e c i a l t y .  The grade t e n  teacher  o f  Eng l i sh  

B 

o r  t he  phys i ca l  educa t ion  s p e c i a l i s t  may be o b l i g e d  a l s o  t o  teach a  semester 

of s o c i a l  s t ud ies  a t  some l e v e l .  The a u t h o r i t y  then, i s  n o t  t h e  t e a c h e r ' s  

background o r  d i s c i p l i n e  knowledge, b u t  r e s t s  i n  t h e  c lassroom s t r u c t u r e ,  t h e  

c o m e r c i a l  t e x t s  and m a t e r i a l s ,  and t h e  cu r r i cu l um guides.  A t  t h e  l e v e l  o f  

t h e  s&ondary school  t h i s  s i t u a t i o n  p rov ides  t h e  p e r f e c t  r a t i o n a l e  f o r  bo th  

t h e  s u p e r f i  c i a1  "needs" c u r r i  c u l  urn and t h e  " teacher -p roo f "  c u r r i  c u l  um t h a t  

r e l ega tes  t h e  teacher  t o  t e c h n i c i a n  o r  " c i phe r " .  I n  t h e  e lementary  school  

teachers  a r e  most o f ten  g e n e r a l i s t s ,  n o t  s o c i a l  sc ience s p e c i a l i s t s .  

For  example, i n  t h e  1972 s o c i a l  s t u d i e s  cu r r i cu l um i n  B r i t i s h  Columbia 

a t  t h e  g rade  f o u r  l e v e l ,  e a r l y  No r t h  American c u l t u r e s  a r e  t o  be s e l e c t e d  t o  

i l l u s t r a t e  aspec t s .o f  t he  concept t h a t  "a c u l t u r e  i s  a d i s t i n c t i v e  Nay 

way o f  1 i f e "  ( p .  10 ) .  However, grade f o u r  teachers u s u a l l y  teach a  u n i t  

on I d i a n s  o f  t h e  P a c i f i c  Northwest o r  on t h e  P la i ns  Ind ians ,  e t c .  



Students know t h a t  i n  grade f o u r  they  " t ake "  I nd i ans  i n  s o c i a l  s t ud ies .  

Ponder (1979) observes t h a t  elementary school teachers  do n o t  v iew.socia1 

s tud ies  ve ry  s e r i o u s l y .  

L i k e  Rice, Schwabb (1964) sees t he  d i s c i p l i n e s  as impo r tan t  sources o f  

know1,edge f o r  t h e  p u b l i c  schools ,  b u t  he suggests t h a t  teachers  must understand 

t h a t  t h e  knowledge d e r i v e d  f rom these sources i s  s p e c u l a t i v e  and s u b j e c t  t o  

change and m o d i f i c a t i o n .  He argues t h a t  teachers have an o b l i g a t i o n  t o  

s tuden ts  t o  prese-nt knowledge d e r i v e d  from the  d i s c i p l i n e s  i n  t h i s  l i g h t ,  

o therw ise  they a re  h e l p i n g  s tuden ts  b u i l d  a  f a l s e  model o f  r e a l i t y .  O f  course, 
-? 

knowledge viewed i n  t h i s  l i g h t  i s  d i f f i c u l t  t o  eva lua te  and descr ibe  i n  

behav ioura l  o b j e c t i v e s .  I n  a d d i t i o n ,  as Weinland (1982) observes, i n  t h e  

absence o f  i n t e l l e c t u a l  r i g o r  i n  t h e  s o c i a l  s t u d i e s  "s t rong ly  h e l d  o p i n i o n "  

i s  o f t e n  s u b s t i t u t e d  f o r  " c l e a r  t h i n k i n g "  and h i s t o r y  , f o r  example, becomes 

" a  l i t a n y  o f  one-damn-thing-af ter-another" (p. 442). 

Schneider (1980) suggests t h a t  school  p o l i c y  makers m a i n t a i n  " neu t ra l  " 

s o c i a l  s tud ies i n  o r d e r  t o  avo id  con t rove ry .  I t  seems t h a t  t h i s  n e u t r a l i t y  

' i s  a  way o f  us i ng  t h e  soc ia l  studies t o  s o c i a l i z e  s tuden ts  i n t o  a  pass ive  

acceptance of t he  s t a t u s  quo. The s o c i a l  s t u d i e s ,  r a t h e r  than  promot ing 

i n t e l l e c t u a l  e x c i  tement and c u r i o s i t y  through a r i g o r o u s  i n i t i a t i o n  i n t o  

h i s t o r y  and t he  o t h e r  d i s c i p l i n e s ,  f i n d s  i t s  goa ls  i n  u t i l i t a r i a n  and 

e f f i c i e n t  ends. Students a re  t o  become " e f f e c t i v e "  c i t i z e n s  and they  a re  

" t o  know" t h e  curric'ulum. The s t a t u t e s  o f  many o f  t h e  s fa tes  r e q u i r e  

i n s t r u c t i o n  i n  s t a t e  and n a t i o n a l  c o n s t i t u t i o n s ,  Un i t ed  S ta tes  h i s t o r y  and 

government t ake  p l a c e  no l a t e r  than  g-ade e i g h t .  In  1916 i t  was assumed t h a t  
*- 

t h i s  grade was t h e  school  l e a v i n g  age f o r  t h e  m a j o r i t y  o f  s tuden ts  who 



were iabout  t o  e n t e r  t h e  workplace (Connec t i cu t ,  1981). Th i s  u t i  1  i t a r i a n  

d view o f  s o c i a l  s t ud ies  i s  echoe i n  t h e  p o s i t i o n  o f  Schuman (1980) and 

o the rs .  Schuman argues t h a t  h i s t o r y  and geography a re  n o t  r e l e v a n t  o r  

u s e f u l  t o  c i t i z e n s  once they leave  school  and t h e r e f o r e  shou ld  be "scrapped" 

( p .  343) .  For Schuman, what i s  impo r tan t  t o  l e a r n  i s  what i s  immediate ly  

s@ 

p r a c t i c a l  i n  t he  " r e a l "  w o r l d  o u t s i d e  school  .- H is  views, i n  many ways, 

r e f l e c t  t h e  "back- to-bas ics t '  c u r r e n t  which i n  B r i t i s h  Col umbia has produced 

t h e  core  c u r r i c u l u m  and changes i n  t h e  proposed new s o c i a l  s t u d i e s  c u r r i c u l u m  

so t h a t  i t  w i  11 r e f l e c t  "more p r a c t i c a l  knowledge", " g r e a t e r  s p e c i f i c i t y " ,  

and ' less o f  a  gap between program and s tuden t  needs" ( B r i t i s h  Columbia, 

1982 [May d r a f t ] ,  no page).  

A t  t h i s  t ime, w i t h  p u b l i c  concern focused i n  t h e  n a t i o n a l  economy and 

t h e  l a r g e  numbers o f  b r i ekp loyed  and uh i t ra ined youth,  t r a i  n i n g  n o t  1 i bera l  

educa t ion  has become t h e  f i x .  Secondary and p o s t  secondary schools  a r e  
- 

c r i t i c i z e d  f o r  n o t  produc ing graduates w i  t h  employable s k i  11s. U n i v e r s i t i e s  -. 

a r e  condemned f o r  suppo r t i ng  l i b e r a l  and f i n e  a r t s  f a c u l t i e s  whose graduates 

appear t o  l a c k  p r e p a r a t i o n  f o r  employment i n  t oday ' s  t echno log i ca l  

workplace. Schools have become concerned w i  t h  j u s t i  f y i  ng and demonst ra t ing 

course r e s u l t s  i n  t he  form o f  such behav iours  as "performance i n d i c a t o r s "  

and " l ea rne r  outcomes". Much o f  t h e  s o c i a l  s tud ies  has become " s c i e n t i f i c "  

and " e f f i c i e n t "  , concerned w i t h  behavi  ou ra l  o b j e c t i v e s  and spec i  fi c l e a r n i n g  

outcomes. Th is  model, o f  course, comes f rom i n d u s t r y  v i a  Bobbi t, Char ters ,  

T y l e r ,  Taba, and .o thers .  Based on a t echno log i ca l  metaphor, t h i s  model 

i s  w e l l  s u i t e d  t o  schoo l ing  as bas ics ,  t r a i n i n g  and c o n t r o l .  

Admi t ted ly ,  one o f  t h e  f u n c t i o n s  o f  t h e  p u b l i c  school  i s  t o  s o c i a l i z e  



t h e  young. As Common (1982) p o i n t s  ou t ,  i t  i s  t h i s  s o c i a l i z i n g  t h a t  a l l ows  

t h e  c h i l d  t o  know what k i n d  o f  l i f e  i t  i s  p o s s i b l e  t o  l i v e  w i t h i n  t h e  

l i m i t a t i o n s  and freedoms o f  t h e  community.' I t  i s  t h i s  aspect  o f  s choo l i ng  

t h a t  has t o  do w i t h  " c i t i z e n s h i p "  and " t r a i n i n g " .  Egan (1982) argues t h a t  

t h i s  k i n d  o f  t r a i n i n g  shou ld  

and t h a t  s o c i a l  s tud ies  w i l l  

p a r t i c i p a n t s  i n  -a democrat ic  

c h i l d r e n  t o  va lue democrat ic  

be l e f t  t o  t h e  " i n f o r m a l "  o r  "h idden"  c u r r i c u l u m  

n o t  and cannot teach c h i l d r e n  t o  become a c t i v e  

s o c i e t y .  He contends t h a t ,  " i f  we want 1 
1 

p r a c t i c e s ,  we must o rgan ize  a  democrat ic  s o c i e t y  

i n  which they  can see and f e e l  those values a t  work. If one wants c h i l d r e n  

t o  l e a r n  fa i rness,,  j u s t i c e ,  and a l l  t h e  o t h e r  o l d  v i r t u e s  then  they  have t o  [ 
see t h e i r  va lue i n  peop le ' s  l i v e s 9  ( p .  60) .  

- Cons ider ing the  arguments and t h e  goals ,  r a t i o n a l e s ,  s t r u c t u r e s ,  and 
- 

1. con ten ts  o f  t h e  s o c i a l  s t u d i e s  programs and t h e  c u r r i c u l u m  guides of 

Canada and the  U n i t e d  S ta tes  c e r t a i n  features o f  t h e  s o c i a l  s t ud ies  become 

ev iden t .  The s o c i a l  s t u d i e s  may teach c h i l d r e n  " t o  f i t  i n " ,  " t o  r espec t  

a u t h o r i t y "  and t o  respond t o  behav ioura l  o b j e c t i v e s  an approved manner. 
s 

The s o c i a l  s t ud ies  c u r r i c u l u m  may t e l l  c h i l d r e n  good t h i n g s  about  t h e i r  coun t r y  ' 

i 
and i t s  government, p a s t  and p resen t .  The s o c i a l  stdi-ay p o i n t  o u t  t h a t  

western democracies have problems t h a t  can be overcome w i t h  good w i l l  and 
T 

perseverence and t h a t  c a p i t a l i s m  and t h e  f r e e  e n t e r p r i s e  system system 

t h e  b e s t  s tandard  o f  l S v i n g  f o r  t h e  most people o f  any p o l i t i c a l  - 

economfc system i n  t h e  wor ld .  The s o c i a l  s t ud ies  may argue t h a t  communism 

i s  i n s i d i o u s  and t o t a l i t a r i a n .  I t  may a l s o  p o i n t  o u t  t h a t  f a m i l i e s  a r e  

made up o f  people who a r e  i n d i v i d u a l s ;  communities a r e  made up of people  

who per fo rm d i f f e r e n t  f u n c t i o n ;  communities i n t e r a c t  and a re  in terdependent ; '  



I 

and so on, s p i r a l l i n g  ever  outward. The s o c i a l  s t u d i e s  

teach h i s t o r i c a l  , geographica l  , arid economic f ac t s  t h a t  

desc r ip t ioQf  the  w o r l d  and how i t  func t ions .  The soc 

c u r r i  cu  

p rov i de  

i a l  s t u d  

some t h i n g s  t h a t  can be  measured, eva luated,  and demonstrated. 

1  um may 

a p a r t i c u l a r  

i e s  teaches 

B u t w e  . 

cannot p r e d i c t  and know ve ry  p r e c i s e l y  t h a t  t he  s o c i a l  s t ud ies  w i l l  p rov i de  
6 

. s tuden ts  w i t h  an unders tanding o f  t h e  w o r l d  t ha t  w i l l  he1 p and encourage them 

t o  make w ise  and good choices about how they shou ld  l i v e .  We cannot know 

t o  w h a d e x t e n t  s o c i a l  s t u d i e s  w i  11 h e l p  s tuden ts  t o  become c r i t i c a l  t h i n k e r s  

s i n c e  i t s  s t r u c t u r e  and methods seem aimed more a t  acceptance and a p p r e c i a t i o n  
t 

than ques t i on i ng .  And i t  i s  u n l i k e l y  t h a t  t h e  s o c i a l  s t ud ies  can ach ieve 

i t s  o v e r a l l  goal  of produc ing p a r t i c i p a t i  ng, a c t i v e ,  and d i sc r im ina t i ' ng  
G 

c i t i z e n s  . To t he  con t ra r y ,  t h e  evidence suggests t h a t  t h e  a c t u a l  p l ace  of 

t h e  S o c i a l  Stud ies i n  t h e  p u b l i c  school  c u r r i c u l u m  i s  aimed a t  making s tuden ts  

more a l i k e  than h e l p i n g  them t o  develop t h e i r  d i f f e r e n c e s .  

The sequencing o f  t h e  s o c i a l  s t u d i e s  con ten t  f rom grades K-12 appears 

t o  be made up of a r b i t r a r y  choices and nowhere i s  t h e r e  a  research  base 

t h a t  suggests t h a t  one cho ice  i s  b e t t e r  than another .  I n  f a c t  some 

. American c u r r i c u l u m  guides p resen t  a  number o f  p o s s i b l e  scope and sequence 

models suggest ing t h a t ,  even though each has advantages and drawbacks, one 

model i s  abo,ut as good as ano ther .  The o n l y  c o n s i s t e n t  p a t t e r n  i s  found 

i n  t he  p r imary  grades -where t h e  expanding horizonSdmode1 has h e l d  s i n c e  i t s  

beg inn ings  i n  1916 V i r g i n i a  (Massey, 1982).  The r a t i o n a l e  f o r  t h i s  

c u r r i  c u l  um " r e f  1  ec ted  c e r t a i n  assumpti ons about ma tu ra t i on "  (Connec t i cu t ,  

1981, p.  35 )  and these assumptions have con t inued  through t o  today. 
\ 

s o c i a l  s tud ies ,  a f t e r  t he  p r imary  years ,  i s  l a r g e l y  a  m a t t e r  o f  " b i t s "  and 



"p ieces"  of h i s t o r y ,  ge;graphy, economics, e tc . ,  a r b i  t r a r i  l y  assembled 

i n  a  sequence through the  grades, a long w i t h  such a  wide and general  

s e t  o f  aims. and 'goals t h a t  these a s p i r a t i o n s  a re  l a r g e l y  meaningless and 
J 

unat ta inab le . .  I n  c o n t r a s t  t o  the  l o f t y  gu ide l i nes  of t h e  Na t i ona l  Counc i l _  

f o r  t h e  Soc ia l  Stud ies o f  t he  U n i t e d  States,  much o f  t h e  s o c i a l  s t ud ies  
c; 

cu r r i cu lum cont inues t o  teach t h e  lesson o f  " f i t t i n g  i n " ,  " respec t  f o r  

authOri t y ' ' P  
t o  be use fu l  ", and so on, as w e l l  as a p p r e c i a t i ~ a n d  

acceptance o f  the  s t a t u s  quo. M o r r i  s s e t t  (1979) argues t h a t  c lassroom 

p r a c t i c e s - a n d  c i t i z e n s h i p  educa t ion  f i n d  t h e i r  r e a l  ends i n  c o n t r o l  r a t h e r  

than the  s t a t e d  goals  . 

O f  what should t h e  s o c i a l  s t ud ies  c o n s i s t ?  Th i s  i s  a  ques t i on  t h a t  

i s  b a s i c  t o  any cons ide ra t i on  o f  cu r r i cu lum.  This  concern i s  more fundamental 

' than o b j e c t i v e s  and l e a r n i n g  a c t i v i t i e s .  Common (1982) c i t e s  Michael 

Oakshott  who argues t h a t  edua t ion  should f i r s t  be concerned w i t h  t h e  

" cha rac te r "  of t h e  w o r l d  and on l y  seconda r i l y  w i t h  i t s  goals,  methods, 

l e a r n i n g  a c t i v i t i e s ,  e t c .  Common noted t h a t  our i d e n t i f i c a t i o n  w i  t h c  community 

i i f e  "makes people a1 ' ke" wherehs "hav ing  understanding makes people 

more d i s t i c t "  (p .  23 i She argues t h a t  w h i l e  a  b a s i c  schoo l ing  o r  

t r a i n i n g  w i l l  a l l o w  us t o  g e t  a long  e f f i c i e n t l y  i n  t h i s  wor ld ,  i t  i s  t he  

unders tand ingn tha t  makes human 1  i f e  wor thwh i le "  (p .  23) .  Duguid (1983) 

argues t h a t  we cannot a f f o r d  t o  merely t r a i n  our  young people.  He p o i n t s  o u t  

t h a t  mere t r a i n i n g  may p rov ide  us w i t h  bas i c  and h i g h  t e c h n o l o g T s k i l  1s. 

b u t  t h a t  these s k i  11s need t o  be d i r e c t e d  w i t h  understanding, thoughful  ness , 

and humani ty. 

If a cu r r i cu lum c a l l e d  s o c i a l  s t ud ies  i s  t o  t ake  i t s  p l ace  i n  t he  school 



-* 

curriculum as something more than a "collection of bounded and unrelated 

topics and courses" (Ponder, 1981 , p .  21 0)  or simply training for "passive 

citizenship",.simple curriculum revisions are inadequate. 

Today's social studies curricula flounder on the i r  contradictions and -- 

the lack of attendence t o  the question: What i s  of worth with which we 

wish our children t o  become involved? This questions should be the beginning 

of any consideration of what should comprise the social studies curriculum. 

A beginning i s  needed. h r a l  choices have o be made based on  what knowledge 9 
i s  necessary so tha t  children will develop understandings. This knowledge 

must be more than "bi ts"  and "pieces" of history, e t c .  

Understandings are the outcomes of the school 

curriculum and knowledge i s  i t s  content. The 

.knowledge that has the most worth i s  that  which 

enable young people to  develop the understandings 

essential t o  the human l i f e  of our choice. To 

be able to  determine that  content we must know 

what type of person and what kind of world we desire 

given what i s  possible (Common, 1982, p .  20). 
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