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ABSTIRACY

N 'The'Taplin~6ieckiist“ismamtitntyiune”itﬁi*qucittaliiirir"“’“‘**

il

their childrea's probles behaviours. A brief review of research

~on pareat-traiaing, parestal attitudes, and attrihntiéh thé&ky ’

provides a theoretical context congruent with the content of ;he

Taplin‘éhecklisf. The present study is an analysis of the

psychometric properties of the Taplia Checklist using a
factor-amalytic procedure. Subjects ia the study were parents of

children with behbhaviour problens, sho vére_receiving treatsent

scores vere factored separitely, each producing a six factor

solution. Discnssioh focused on relating the cbnceptual"

1

characteristics of the factors to an atftibutiqaal framevork.

-

Future research and suggestions for redevelopsemt of the Taplin

Checklist vere discussed. '
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I. IBTRODUCTION

-
Parental attitudes have long been knowa to be an importamt

factor ia the development of a child's persomal and social
behaviour (Schaefer & Bell, 1957, 1958}. The prise tole of
parental attitudes in the etiology—of a child's behbavioural
maladjustaent has also long,been,assoned (Eetetsoo;inecket,Mww;e,,
Shoemaker, Luria & Hellmer, 1961). Hoievet, the role patentol
attxtndes play im the treatleat of cbildtea's problels has st111

not been cleatly delineated. The Iaplzn Checklist vas developed

- to measaure pa:ental attxtudes thought to be importaant inm a
parent-training model of therapy.
The Taplin Checklist was developed at the Oregon Social

Learning Center. Their programme uses a traiming method based oa

sociilfleatuiig'iieOtj']iofiEE:’1956; Botter,\phii&e & Phares,
1972) and Patterson's parent-training model (Patterson §
i}iesch-an, 1979; Pattersom, Reid, Jomes § Comger, 1975; Reid,
1978; Weinrott, Baoske»ﬁ Patterson, 1979) to teach pareuﬁs‘
‘better ways of dealimg vith their childrem. Inm tﬁis
parent-trainiag lerl the parents are seen as behaviour

therapists, who are traimed to reshape the child's social

. ™
eaviroamseat im order to extiaguish saladaptive bebaviours aad
L

increase pro-social bebaviours. The pri;siy focus of the

treatment sethod is to chamge parental hehaviouar in order to -

- change child behaviour.



However, in training parents in the-use~of1be?aviour
modification techniques to deal?aithiafchii&‘slprobleiswinﬂtke—wﬂf~¥w
* o
~family, it is recognized that not only do the patterns of

parent-child interactioam have to éiange bat also the pareats’

i

attitudes towvard aad perceptions of the child have to chaige
(Porehandrs King, 1977). Im fact, one integral part of-. *
parent-training is to teach pareats to pétceive the contrb{lingA
 factors of their childrea's behaviéqt from a social learning |
perépective: to‘identify,the“antecedents and consequences of”‘f"“‘

’ :
problem behaviours. Saccessful parent-trainimg may involve

behaviours, detérline the controllability of the causes, and to
modify or change specific causes of behaviour. |

.- The consideration of the importanpce of pérents' perceptions
of cause o; children's behaviors led to the develéplent of the

Taplin Checklist. The specific attitude to be measured was the

péfénfé; éfffi;;;£3néibéwcéﬁéés of éﬁiidreﬁ;s p£bh1el
behavionnf. Hovever, a brief examination of the Taplin Checklist
indicates that the item content covers such diverse areas?as
proghosis; length of problem, environmental influences,
dispositional causes, parental responsibility, disciplime, aad
cure. Therefore aa analysis of the psychometric properiies-of

the Taplin Checklist is meeded, in order to asscss’the ahilify

of the Taplin Checklist to measure parental attributionmns.

The éohceptail contexfﬁbf the Taplin Checklist suggested by

thé originai developaent and purpcse of the guestionnaire is

———

Q



pa

threefold: (1) it was developed at a centqi using a

behavioural-based therapy and thus should measure pareatal -~ -

attitudeS'réIefant to that pét:péCtitﬁ;’(zr”tt*tnvutvis”the‘
substantial research on parental attitudeévthat has been largely
ignored by the paremt-traiming research, aad (3) since it is
' intendedrto fbcus on parents' petceptions of causes of their .
child's behaviéurs this involves attributioa research |
literature. Since "studies of parents® attributions regarding
: ;heiﬁ'ovﬁ children are comspiciously abseat” (quklan. 1976, p
212);'the folloving btief review of the above ‘thrée research
areas is intended to provide a relevant context for this study. -
The‘first'sectioa provides the hisiorical context of the
Tagplin Checklist by describing the original purpose aad-~
rdeveloplent of the leasure.lrhe second sectiom examines the rolg
of patehts as gehavionr therapists and the need for considering
parental attitudes as an isportant factor vhem accounting for
the differential success of parents in parent-training. The
third section briefly?revieus pategtal attitude research: the
definition of ;hese atfitndes, the types of attitudes, aid the
purgose behind this research. The next sectio; concerns the role
of parent {}titude change in conjunction with treatment of the

child. A fifth sectionm briefly describes attribution theory and

describes the research on the development of schemes to

categorize types of causal explanations. The sixth section

describes research on pareatal, attributions. A section

summarizing the abeve areas is then provided. The final section

-~
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—~ describes the’pnrgésg of the present study. L

Developsent of the Iaflia Checklist T et
The Taplin Checklist (1971) grew out of work at the Oregon
Social Learning Cemter {OSL(), Eugene, quééa, where staff |
observed that the families that they dealt with attrihﬁted the
causes of their child®'s behaviour probleas to a variety of
sources. ! During sessioms, workers eacountered families vho
attributed the child*s problem to something inside the child
(disease, personal attribute) as vell as tgose vho simply
indicated that there was something wrong with the child, rather
than understanding the‘pfbblel bebaviour As part of the family's
interaction stylg. These child-attributiops vere ffiF to be an
important factor in the potential that the families had in being
success ful in:changiﬁg the child's behﬁvionr. Since the OSLC
pareat-training programse works from a child-mamagement approach -
based on social learming principles, it u;:5thought iiportant to
identify.those families fhat could best use this approach. It
becane ilportantvto éifferentiate.betuéen those families who see
themselves as a fac¥or ia the problen (situational orientation),
from fhose vhose atttibﬁtion vas that the problem was 1?;ernal
to the child himself (dispositional oriemtation). It vaséfelt

that parents' attribution of the locus of the ptobléi made a

difference in the success they bad in modifyimg their child's

1The information is this section was provided by personal
communjcation uwith Dr. Joba Reid at the OSLC.
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behaviour using the OSLC ap oach. PFor exasmple, it vas thought
that those families who had the “internal®™ gtientation might not

fit into i‘ptogtal-e,that is focused towvard a child-amanageasent/
model of parent—ttaiiing, and fasilies who believe the root og
the problem is inside the child might start out vith some
opposition to the OSLC parent—traiiing prograanme.

The Taplin Checklist was dravn up to stnd;\this dimension
- (dispositional vs. situational) in the parents® attributions of
the causes of the child's behaviour. It was suggested that this'
measure could themn be used~tq Frovide piedictive info:latioi.
Ome could look for a relatiomship between the pare#%si | -
attribution and their success in paremt-trainiag, or their
success in child behaviour outcomes. Once this relatidnship vas
clarified it could thea be used as a screenimg device. It was
also suggested that the Taplim Checklist woald provide relevant
clinical informatiom about the paremts' ipitial attributiom
orientation for those therapists wvho are tryiamg to ch;nge the
parents® attitudes, as Porehand & King (1973) suggest; the
leasﬁre could be ﬁsed as a pre-post instruseat which could
measure ;ttitude change. The OSLC could see if the prog élle had
any influence on the types of attributioas made by ihe pareats
about the causes of the child's problem behaviours. Ia suamary,
the Oregon Social Learsming Centet*hoped“tu*nxéntt9“11p1114WL*“*%*ﬂ’*”
Checklist for four uses: (1)predictive imforsatiom, leading to a
(2) screening device, (3) cliamical ilfdrlation. and (8) therapy

process informatios.



Rarents 3s Bebaviour Iberapists
Research of the last 15 years has indicated that training
pareats as behaviour therapi#ts is an effective treatmeat
apb:oach for modifying the behéviour probleas of Childtén
(Berkowitz & Graziamo, 1972; Johason s-*atz. 1573; 0*Dell, 1974;
Tavor,ina, 1974; Graziano, 1977; Porehamd & Atekson, 1977).
Although methods for measuring chiid hehavionrai maladjustaent

and evaluating parent-training effectiveness have become more

sophisticated as research has increased, there has beem, as =

Graziano (1977) poists out:—
no systematic study of the relationship between pzfént
characteristics and training success—-either training of
the parent or the pareats? training of the child--has
been conducted. The parameters for predicting high aad

low success pareats are yet to be ideatified. (p. 274)

One parent-training method, based on social learming theory
(Rotter, 19584; Rotter et al., 1972), assumes that'a child®s
behaviours are learned, and thus centers on the nature of the
family systea that serves to induce and'laintéin naiadaptive
children's Behaviours. fhe esphasis is then om changing the
social environmeat of %the child. Given this view, one goal of

effective treatsment is to teach tbe‘ba:ents the fundasental

concepts of child sanagement. This involves having the pareats

acquire the dual ski;ig of giving tangible aamd social
reinfcrcement to the child coatingent on the productioa of

pro-social behaviours, and also applyiag mild punishment to



‘maladaptive behaviours. This sethod neéessarily involves

restructuring the parests perceptions of "what®" coatrols their

child's bebaviours. It focuses on helping pareats develop a
greater nndetstfndinq of the factors tyat serve to reiaforce and
léintain their child's‘iaapproptiate bebaviours asnd to teach the
parents effective sethods for systematically prosoting desited‘
behaviour. Bf‘doing S0 the parents change their behaviour aad
~  thus their child's behaviour.
In such an apptoﬁch, the pareats or other iey éociaa

agents livimg with the child are taught skills necessary
to reduce deviamt behaviour amd iscrease more adaptive

forss of intetactioqz {(Patterson, 1978, p. 182)
There is eviaérce that in the success pareats haie -iiﬁ
this netgﬁd‘the single consideration of parental skills aad
tréining does not totally account for pareats' training success
- or child behaviour change. Studies vithin the last decade
v (Eyeberg & Johnsoa, 1974; FPorebamnd & King, 1977; Pattersoa, Cobb
" t§_ ‘Ray, 1973; Rickard, Porehand, Vells, Griest 5 NcNahoa, 1981;
;i i ajaoss, 1978) haje identified tvo main factors imvolved in parents‘
| ’xkéyregetring their child fbtrpsychological help: the actual rate of
ékiihblaladaptive behaviour, and the parents' perceptions of and
attitudes toward their ckhild. |
Lobitz & Johnson (1975) suggest that “pareant attitudes are

~

better predictors of referral fer psychological treatment than

[are] child misbehaviours; comsequently, changes in pareats'

attitudes may be a prisary goal of therapy v chi ldren”
(p. 106) . Rore importantly, wvhem positive behavior change

maintained at follow-up occurs, pareatal attitude change is also
7

7
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shovn to have beea laxltained. In fact some parents may not lack

Pﬁtﬂthq skills aad thus do mot Iﬂfietp in chlqitf

‘are influenciag the reported rate of of. probles be;avionrs and
therefore their attitudes need to be changed (liétntd et al.,
1981). The importamce of changimg both "caamot be sinimized™

(Atkesoa & Porehamd, 1978, p. 457). AL Karoly 8 Roseathal (1977)
point out’: |

Prebaps a treatseat package directed at reprograsming
the perceptions {labels, attitudes, valnes,
expectancies, etc.) of parents in coambinatios with
systenatic parent trainimg would yield an even more
poverfyl interventiom tcol than that currently being

applied. {p. 410) -

The esphasis on parental attitudes in behaviourally-based

parent-training is nmot mew. In Rotter's (1973) description of
the %nvironnental treatment of children he suggests that a
satisfactory treatment of the child must include soyeAtreatlent
of the pateﬂtsi”SOIe”itteIPt"%ﬂ"ﬁh&ﬂ?ﬂ‘?&fﬂlf‘bﬁh&'iﬂﬂfimfh&*”*m**”’
inportancerof treating paremts in conjunctioa with treatiamg the
child is reflected in his statement “without involving chanmge in
pareantal 9t£itudes... such aa-acconplishlent seeas highly
unlikel y® (page 824). When he is describing hovw to treat parants
he keeps stressxng the role of attitudes. Por exasple:

SOIQtlles/dt is true that there is a definite change in ~

parental attitudes preceding the bringing of the child
to the cliaic or t

likely to perceive changes in the child «that they nmay
attribute :

are in fact effects of their own already chamged-
attitudes. (Rotter, 1973, pp. 424-425)



2
Rotter describes this positive attitude as villingmess or

readiness to change oa the part of the pareats, vhich "is

probably the most sigmificant variable upan which pareats of

problem childrea !9;~hg/assessed'4(page 825). His descriptioa of
negative fatental styles 1ic1¢des: (1) pareats !ho tal(ilvtheir
§¢eds’for domination by co-ttoilinq their child, (2) pathlts vho
are aot re;dy to accept the impprtance of the‘tole their
behaviour plays is the child's ptoblel, and (3) pareats who are
dnbxons about therapxstgangcstioas' ttese negativo itfll03ces
suggest the inpottance\of anthor1tar1an. dcminaat, control amd

N
, responsihilit’ attitldes ich have been the focus of the

b e . SR

research with parental attﬁfﬁde instrumsents.
The isportance of pargntal attitudes in Rotter's (1973)
theoretical perspective is most strongly stated:
§e do not mean to intimate that face-to-face treataeat
of the child is of little or no value; we sean only that
face-to-face treatseat of the child which is not
__accospanied by chamges im parental attitudes may be
highly imefficient and perhaps of no value. (p. 426)
In summary, pareantal attitudes are thought to play an
* integral part inm parent-training success. Ia order for parentél
to change their own behaviour and their'child's behaviours they
must peréeive'theit owa influence oa and control of the
behaviours. Central to this task is for the parents®' ability to

identify and chamnge the causes of their child's behaviours. It

is clear that parents' percepticas of respomsibility for the

probleas and attitudes toward control of the probles will affect

the therapy process. Givem the importamce of parental attitudes,



then:

‘The gquestion arises as to whether traiaming pareats to

"modify their child's deviaant bebavior will produce
changes im the parests' perceptions amd attitudes toward

P} ’ )
Barental Attitudes

The research oa pareatal attitudes comes out of the meed to

- .describe and predict paremtal influemce on the child. The basic

wgiggggigiggggf;iggzg;gtiona1*_cnggitilg:;;Q:;g;L;g;ig;g;

preasise fqr’aeiaibpin§”5i8 using paremtal attitude measures is

that stable parental personality characteristics (called "aeed

elesents), that are relevaant to a paremnts’ role; can predict
parents’' behaviour toward their child, alh‘éal be measured
through assessing parentgl attitudes (Schaefer & Bell, 1957).

Ihis description of parental attitudes is comgruent with

Allport's (1935) definition of attitndes as:

a mental and neural state of readismess, orgamized
through experieace, exerting a directive or dymanmic
influence upon the individual's respoase to all objects
and situations with which it is related (Ia Fishbein, A.

(Bd.), 1967, p. 8).
The poimt is, parental attitudes are coasidered to direct or

influence the parents®' regponses to their childres.

This gemeric defimitiom of p;;3h311 attitudes includes

attitudinal conacepts such»aétgnthg:itarianisi {Becker & Krug,

1965), supportiveaess (Siegef;ui;‘QQGS), respoasibility (6ildea,

Glidewell & Kantor, 1961), discipline (Bauamrind, 1967),

democratic control (Schaefet & Bell, 1957), accoptauce

>~ ,
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%Pugphinal,‘ﬂavkes ¢ Gardemer, 1957), petlissivelessv(Pét:ISOn,.
ﬁfcket.ﬂélineg,Shoeiaker&Quay,1559},everin&algeaee{eeok.
e 1963), al ' '
Although there are a variety of iastruseats to aeasnrg:this
diversity of ittitudes, the Parent Attitude Research Instrn-ent
(PARI) (Schaefer & Bell, 1957, 1958) is the most widely used
measure, being used iam over 80% of'the‘reseatCh studies. The

tesearchlvith the PARI has taken two ditectioasu Pirst, there is

‘a series of studxes exanznlnq the psycho-ettic ptopertxes of the

PARI. Second, thete is a diverse group of stnd1es assessing the

‘7re1at10- of the PARI to child adjustesent, patental behavxonrs,

- ... telatlol e 20%2 0 thllc acjuatle
and treatsent chaamges. Only a few of the issues in this research
. i .

are discnﬁsed.e
The first psychometric problea wifh paténtal attitude
measures, and specifically the PARI, is that the scales and

scale content cover ditfereat types of attitudipal concepts.

’ned1nlns (1959) suggests that examination of the content of

questionnaire items reveals there is a aix of those iteas
pertaining to parental practices or behaviours amd those
specifically focusing on attitudes. Pishheia & Ajzem (1975)
distinguish betieei attitudes, beli and behavioural |
intentions, which correspénd to the differeaces ﬁetieea affect,

cogaition, and comatios. Attitudes refer to favourable or

nnfavourahleievuluatxons {€.9., teelings) of am object. Belietfs

7inc1ude opinions aad kmowledge about am object (e.g.,

atttxhutes). Behavzontal imtentioas refers to the person's

1n



intentions (i.e., subjective probabilitn to mtotl tlte -
hbhaviont in gnestioa. Batoutal attitnda,-aasn:-s,inclnﬂn,scales

that comfound statclants,ahnut parental values aad beliefs,
actions, and evaluations about the child. k) ,
Another probles with the PARI is that the scales were
\§ developed on am a ptio:i basis, with ilplicd segative
counotatioas associatcd vith each attitude area leasnrod. Coot

,7(1963} aaé Paulsoa, Grossasan & Shapitor(ts?tj indicated that

~scale endorsesent is ot mecessarily seen as describing
pathogenic attitudes im particular populations amd situatioas.
4444444!o:4g;;;g;gi:gggg;gg;ggt;otganthnxit;:iég:cnntrolgconid;hagnlggggf

e

apptoptiate functiom of ?ta.inadeqnacies of the chi)g?(é;ax: :

cerebral palsy, lonqgoliSl). This exasple highlights thé faét*

- that the iack of po;itive results inrthis research counld be a
4 resalt of hypotheses that do mot specifiy patticnlaq‘etfccts of
- | | | 'A’,AMA oo | o

There has beea coasiderable research dose on the factor
structare of the PARI (Becker & Krag, 1965; Clime, Richards &
Needhan, 1963; Cross § Kawash, 1968; DeBoeck, 1967; Nickols,
1962; Schludersamn & Schludersass, 1970a, 1970b, 1978, 1977;
Siss & Poulecci, 1975; ZIctcti;n; Barret-gibback, noiaskin &

Rortis, 1958, Zuckersas & Bortia, 1961) which isdicates that

- these scales consistoltly produce thnne sa jor ftctors'

lnthotitarian-Conttol, Desocratic lttituecs, and Iejoction of

the Hose Raking Role. It is important to sotd that there are

sose attitude scales that are differemtially importaat to

12



sothers and fathers, asd that the factor strectures are

differeat for the tvo groups. The ilporttnoé qf these factors is

tlat they are thought to represeat t&g;ptian global pareatal
attitudes. | |
The -major tbele ruaniang through most of tlQ'ttltltci is
thete are no coaaistelt positive results lilkiug PARI attitudcs.
?,} especially these facteors, to cﬁild adjustseat ortparantal . -

bchaviour. 5 closer exanmimation of results iadicates there are

. sSOBe approp:iate positive relatiois betveen specific scales aad

specific behaviours, but this has héen4deprcciitedrhy some

1971). Gemeral attitudes toward child-rearing say amcot be highly

‘'related to parental behaviour. What is indicated, as Hedianus _
(1963a) mentions, is that it is better to examime specific A
dimemsional (sc 1.)'d1£fereace§ to specific bebaviours tham

j;$4i v te to bebaviour relatioa.

—— —examine a general
Hore receant research, which has considq:ed this problen,
indicates-a more prosisimg use of ihekPili:(ﬁéé-qgﬁu-pitiéé s
Baumaa, %Q80; Namanino, Kisielewski, Kisbro & Norgeastera, 1968;
u;tsella, Dubamoski & HNotts, 1974).

However, despite the enoraous amount df research oa

parental attitudes there still are a nuaber of issues to be

‘resolved. The specific relations betveen pareatal attitudes,

- L
parental practices and child behaviour still seed to be
clarified. Do global attitudes have a differeat impact oa child

bei;;ionts than do Qpecific attitudés, and wvhat are these
. > .

A

13



-

differemces? Fhat is the siganificance of those attitudes vhich

shovw changes over time compared to those attjtudes. that do aot

change? What factors or events tead to produce shifts im pareat

attitudes? At this point, it is still the prime focus in this

research to examime how particular attitades influence the

development of certain child behaviours.

pareatal attitudes are progmostic indexes im climical vork with
children. Shoben (1989) im bis claséic study assessiang parental
attitudes in relatiocm to child adjusteent noted that: (1)

climical work had showa that therapists must determime the

coatrilbited tp the difficulties of the child, and (2) it vas

necessary to fiad the asenmability of certain attitudes for

change through retraiming paresmts. Although there has beem a |
large volume of research oa pareatal attitndes, the examination
of the importance of pntentai attitodes to treatmeat is far hfIOI‘

coaplete. Burdea § Juadsoa (1980).note ®"ome isportaat aspect of

"early interveatioa projects iavolviag pareats of handicapéed

childres, namely changes ia pareatal attitudes, wvould seem to be

elusive to study® (p. 87).

\ ' s s . .
! | .
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The pareat—-traianimg research 1itetqtuté suggests this is a

fruitful area to study aamd there has beem sose indication of a

positive relation between paremt attitude change amd successful

iatervestion. ‘Studies eialiniig the effects of the Adlerian

approach to family edncﬁtion (Bihkle, lr;old, Croake 8 Keller,

1980), Pareat Effectiveness Ttaininq‘(uitchelllabncﬂanis, 1977)
-a and group-orieamted approaches to éirent education (Wulf &

Bartenstein, 1980) all suggest that positive parental attitude

.__change is associated with positive child behavioar change or .

‘7ith the effectiveness of retraining and re-educating parents.

__The following is a brief review of studies that either mention

change in parental attitudes or atteapt to leasdre‘change in
s rélatiou to parent-training or treatment of t§e‘child.
- sStudies that have found significant differences between
pareat-training groups aad coairols, or éne-post training

differences, have ideatified the followiag parental attitudes as

isportant: acceptance of diagmosis, increased sympathy and
optimism, and chamges in goal ot;entationS'and expectations
(lppeil, ¥illiams & Fishell, 1968); increased pareats®
coafidence in theaselves, concern for their child asd acceptance
of their children {Hereford Parent ltiitnde Survey (HPAS) aad

PARI) (Lillibridge, 1972);: imcreased mutual pareat-child

-~ ——-—understanding (6abel, 1973); more liberal and less controlling —

-

attitudes (Stern, 1974; Hinkle et al., 1980). White (1975) aamd

Pearlstein [1978) fouad pareatal attitude differences vith the

15



PARI and the HPAS , tespectively, betwveen parent-trainiang aand .

ccntrol gro?ps. Other tesearch has snggested that there are no

differences betwveen parent-trairing andvcontrol mothers?'

attitudes measured by the BPIS'(ioqel, 1975; Kowalewski, 1976;
rairbani, 71977).-Sirridge (1975) found a bebaviour modification
trainlng prograsmse resulted in patents developing more <{fﬁf~
inflex1h1e and conmnservative attxtudes toward global statements |
on ch11d-reat1ng.' : ﬁ‘

— e e \\{/\ - - S S e e e 0 —
B Research“iﬂdtcateséthat theAiethod~of patentwre-edhgﬁtion~4mw~

may have an effect om the success of changing pareatal attitudes

_and the types of attitudes changed (Bitchell & !cléais, 1977

Pearlstein, 1976; Hunlf & Bartenstein, 1980). It wvould seeam that

differences in treataent goals and lethods of remediation,
7'having implicit differences is “what"théy see as the problenm,

vould have d1fferent expectations as to the Llportant patental

attitndes-aeedxng change. Hovever, the use of the PlRI and the

HPAS may mask findinq'positive parental attitude change. It is
L difficult for imnstruseats that ieaéute general patéht attitudes
and lethodologies that née a scattergun apptoach to find
specific attitude chaage. vp,ﬂ 7
Judson & Burdea (1980) héve focnssed on this problea. They
designed a gdestionaaire in order to assess certaim imtervesation
éfﬁQgts*on"iItétu:t"zttIt!déS‘thzt"haﬁ‘bgnl‘stuvn‘tU"be‘iuvuiveﬂ“*
in parental ré‘?6i§é§‘f6‘tEéif‘i“ﬂiﬁiﬁﬁéﬂ‘éi*liféi‘1é Jeg

eanbarassesent, guilt, meed to blame others, overprotectiom, lack

of confidence, etc.). Judson & Burdem memtion that imstruseats

16
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such askfhe PARI could be insensitive to measuring
,Wpg;jectzspecificwatxitndn,changes;ﬁthe4instnnlnntg_lnsxghg) ,,,,,,,, o
f,gpecitic, sensitilg;tn”change,_anﬂm:nlajnntfLngthnseighnngasggggg,
targeted in the stady. As as initial exploratioa the measur
highlights the meed for context-specific attitude measures and
fulfils ; need im regard to the neglected area of chamges in
parental attitudes (Judsom & Burden, 1980). |

In.rgsearch,exa]ining,thewrelation"ofmpanentuaftitude,,;WWMW

change to behaviour modification parent-training, the comsensus
is that parent-training results in successful parental attitude
change {(Eyeberg & Johnsom, 1974; Forehand & King, 1977; Karoly &
Bosenthal, 1977; Pattersom, Cobb & Ray, 1973; Peed, Roberts §
Porehand, 1977; Tavormina, 1975). It is important to mote that

attitude change is defimed as the parents perceiving the child

as less malad justed; it Reasures changes {(decreases) in pi?ents'

- perceptions of megative child behaviours. The two ianstrumeats =
dsed in this research, the Becker Bipolar Adjective (1960) and
the Parent Attitude Test (PAT) (Cowen, Huser, Beach & Rappapogrt,
1970) are considered attitudingl by these researchers because
they do not directly sasple ptohlén béh;viours, as in parents

counting the frequency of a particular behaviour (e.g.,

aoncompliance). Although these instruments seem to include an

evaluative component, the primary focus is on pareats?

perceptions of child characteristics, that is, parents are ‘

another observer of child-based data.

17



Tavoraima (1975) assessed the :élative effectiveness of

mentally retarded g&i;ggeprgging a nusber of outcome leaénres

including the HPAS, behavionrally-based instrulgnts, and
post-treatmeant evaluations (Pattersom £ Reid, 1973). On the
"HPAS, only the causation scale showed a significant treatsent by
testing-period interaction. Parent-training significaltly'

increased the parents® percepticns of theaselves playing am

important tOIeti'h “the Gefgrqina‘tion of the child's behaviour.
Tavorsina suggests thaf théss “sothers felt that they gained
j@;g,cnnt;ol,pxa;fthgfghildismhgh;;ig;ganiﬁsumJJuuunuggutguiffjf 77777
less helpless in.affecting what the child did" (p.Zé). This
highlighis a specific attitude change in relationm to treatment
that would be expected in that type of programse. Since on the
other measures the hehaviorai parent-training showed superior
efféctixeness, itfisudisappointing”thatwlheﬂ:élatiohmbetneeq1WW,WW
changes in parents' perceptions of cause and the child's and the
parent’s behaviour change'is aot reported.

The atove research indicates a variety of parenatal
attitudes found to chaage;viéyﬂparent-training. Hovever,
although there are genera%ly positive results, no consistent

\

pattern életges toiidentify focal pareatal attitudes. There is

restructured. If parental attitudes are importaat in
parent-training, as Rotter and others posit, then this would

indicate a reassessment of the types of parental attitudes that

18



are beifg assessed for change.

In social psychology, attribufion theory assupes that
people are imterested in the causes of the behaviour of self amd
others. This is imcreasingly importamt in closely interdependent
relations, such as those involving spouses, children, parents
and friends. ¥e actively emgage im understanding the actions of

others, amnd this includes deternining why a persom acts as he

does. Not only does this\ptovide a leaningfnl context to the
a;tion but also it helps us éredict futnte aétions. This
attribution process (i.e., assigning a cause to the action)
results in one of tvo basic modes: either we attti?nte.actio;s

to situational factors, or ve attribute the actions to personal

dispositions of the actor. This attribution is systelatica{}!¥ﬁj

 biased according to an actor-observer differemce, imn wvhich
actord tend to attribute their behaviours to situational
factors, while oﬁSetvers attribute acﬁions to personal
dispositions of the actor (Jomes £ Hisbett, 1971).

Prom the attributionm theoﬁy perspective the focus is on the

perceived causes of bebaviours, not on the ®"real" causes of the

~ bebaviour. Attribution theory exasines the coastwuction of
] 1 . £ . tvo. i (1) i |

behaviour representative of persomal characteristics

(dispositional attributiom) or emvirommental factors

19



f'iW{Eé'éihéé;mfheﬂ§éébiaﬁﬁ§féii155§”the actor's respomsibility for

(situational attribation), and (2) are the causes of the

behaviour uader the imdividual's conmtrol. The first ®locates®

the behaviour (Synder, 1976).

‘Theoretical attempts to classify attrihutions'statted with
_ Beider (1958) who perceived causes of outcomes as beimg due to
either an "effective perSonal force™ {(either abilitivot effo:t)
or an "effective situational force® {either task‘difficulty or

~luck). The-above four causal explanations vere classified by

Weiner, Prieze, Kukla, Reed, BRest & Rosenbaul (1971) omn two

disensions: stable versus unstahle, and petsonal versus

situatxonal.,nosenbanl (1972) added a third dllension-

intentional versus unxntentioaal actions, thus adding the notioh

of responsibility. Weimer, Russill & Lermaa (1978) note that the

three dimensions are no longer corthogonal, fér’exalplé'

1ntentiona11ty tirlles 1nstab111ty. |
Nost atttlhntlonal research haé Siléi; nséd Béider's fo#fww

categories, and the tvo dimensions that describe thea, to

explain eveats. Houever, sose research has focussed on the

categories or types of attributiomal causes that are used to

explain behaviou:.‘!rleze (1976) found that there can be a |

variety of causes used to explain a situvation. Weiner, Russell ¢

Lerman (1978) developed 12 categories from Prieze's results, to

e;glgin§ng;g5§g;‘iaijn:gg1gn;slQ:Jis,xell;anntler41316;

catégorized couples' attributions of self and partner's

behaviour iato 32‘ty§é§ of causal explanations grouped iato 13-

20



broad classes that could be described by the dimensions of

,ggg9;;;;xl_;pggglggmg§oblg!, intentiomality amd focus. BRedvay

(1979) had 11 attribution iteas rated for degree of importaace

in comtributing to a particular child'’s sChdol probless.

In examining the éypes of causal categories used to explain
these different situations it is clear tift a particular list is
not intended to be all inclusive for all situations. In fact

_there are oftes cther perceived causes of outcomes that are only

appropriate to a givea particular situation aad to those
involved. What is evidemt is the important poimt that the domaim
- of causal explasations—is specific—to-the-actor-by-observer-by ——
action context. In reference to the preéent study: variahles-
relevant to the child,- the parent, and the prob;gg:fghavioﬁt
situation.

Another ilpdrtant aspect of these studies is that the
“information ms'i:se&*ttrewhtxrﬂ:mfrons"pro'tded'"'ixr'”* EE
attribution studies are not always analogous to the types of
information used to explaim events Sy people im everyday
situatioas (Prieze, 1976). The prime emphasis is on "naive"
explanations-of heha;iont. This is seen in Selby, Calhoum §
Johmson (1977) who vere interested in the perceived causes used

by naive observers to explain psychological probleas. This is

éié&véééh'iiwﬁi;isrethalf'(1976); giere their purpose was to map

untutored causal attributional conflicts of couples (i.e.,

different explavations of the same event). They vanted to sample.

the domain of the laymam's cadsal repertoiré, to find “the types’

/
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of causes the layman uses to explain hehaviout..;a kind of datus

that is 1ao§iag in current attributios research®™ (0Orvis et ol.,

1976, page 358) .

™

Selhy, Calhoun & Johnson (1977) present the best stldy that
has. atte-pted to identify the -ajor categories for cansal
explanations of psychological probleas that are nsed by the

layman. They note that the ilportancé and iatorest in

perceptzoas of causes in treatsemt aoorsocial psychology 'arguesmw‘

(Selby et al., 1977, p. 291). They factored a pool of 52

-ﬁWs;3;g1nntsk5gg;gggg;;;g:gi;gL;g;4:ni:cAnsai:exylaaazioaszéeszzzzl—f

psychological probleas. these iacladed psychodyamanics,
biological, situatiomal, child-rearing, isterfersonal strain,
personality'dispositions,'and life crises factors. Respoases

ramged along a six-poimt scale measuring coatribution of the

_item to Ps;,momumw,rmwmm R

analysis resulted in five factors accouating for'30.21 of the
variance: I.'personal ctaroctetistics;yll. o:ganic canées, I1I.

natural disasters, IV. family/marital c:ises; amd V. childhood

and fasily conditions. These teprééent distiict'groups of causes -

of psychological problems. These factors caa be described in

reference to the f ramework of attribution theory: a dimensiop of

"internal versus external causes of behaviour, asd a dineasiol of

~ stable versus umstable causes of behaviours dilension, Persoaal

characteristics (I) represemts the imstermal attribution, nhile'

natural dxsasters (III) and cnrrent falxly/larxtal crises (IV)
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represeat the ex;ernal end of the \dilensiou. Personal

characteristics (I), orqanic causes (1I1), and childhood and

falily COIdithls (V) represent the stable causes, vhile natural

disasters (III) and falily/uatxtal crises (IV) represeat

unstahle causes. They suggest the use of these tlo disensions,
with the categories of causes, to classi£1 the etiology of
psychological probleas. Ihey also snggest that these factors

have a differential 1lpact on strategies for behgtiout chanqe.

'rher ﬁl?hﬂﬂiﬂ—t&&t‘**** S e —

'~ the categories of causes identified Ll,this study wvould
seem potentially fruitful avenues for studies concerned
with community attitudes amd conflicts iavolviag the
delivery of psychological help aad Fﬁcial chaage. Such
research might eahance effectivemess im progras planmnimg
and comamunity education (Selby et al.ﬁ\1977, Pe 29!)

There are three 1lportant points sngg;hted by the above
research. Pirst, the list of attributioas that canmn be used to

exfplain a sitnation is specific to the costesxt. Second, good

research may require a process of elicitiag the attributions of
the naive participants to the situation in otdet to explore the
domain of causal categoties that can be used in a specific
context. ?inally. thefe,cansal catEgor;e?!can be described in
teras of attrihntion theory by disensions such as

internal-versus-extersal and stable-versus-unstable.
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Pakgnta% Attributions of Childrens' Probless

Three studies have been done that attélpt'to seasure
parental attributions of their childtens' problels.'ﬂovévet, tvo
of the studies have serious lethodologlcal flaws that dimimish

L
Harris & lathan 973) and Wheeler (1978) have shown that

the ilportance otathe§§ fxldings.

pareats'’ perceptions of the source of a child*s behaviour

problem confbras to the parents own 1ocns of control (LOC). They
ased the Source of Problel Questionaire (SOP), which is a
measure of parental perceptioms of the causal locus of their
child's problems. The SOP states in the iastructioas:
Children's problesms arise form many sources. rheyyléy be "
duoe to heredity gemetic factors, difficulties betwveen
parents, brain injury, traumatic experieaces, imborn

‘temperament, parents vith emotiohal difficulties, a bad
school situation, etc.(Hatris & Nathaa, 1973, p. 182)

Parents are asked to write donn their personal etaluatxon of the

vsource of their child's ptoblel. ‘The responses are then rated by

»,

judges into either anm q:ternal or Internal category.'lntornal is
defined as referrimng to the parental ralationshfb ot to
characteristics of the parents. External (to the pareat) is

defined as causes ihich are physical or iptrimsic to the child

(e.g., brain damage, temperament, never learned to cohtrol

' self). Harris & Nathaa suggest that child-rearing strategies are

a tesnlt of the parents LOC. Parental LOC extends to the uay‘

24

parents deal with a cﬁild*srbehavioutwptobteis;'1Iternaimpatent5”



r—
=" ™

viewed child hehav1ont as a dxrect consequence of theit .

""" paronting hehav1our, while Eifetﬁ4I‘?ifIﬁfS"iU'iﬂ‘ckiiﬂ““““““‘*

behaviour to be outside of their parenting efforts. iheelet also
found that.pothers Sop orientation vas related to treatpgnt
'orientatién;,uothers with an external SOP eipected s
child4focnssed treatment; internal SOP mothers expected
fallly-focussed treataent. If the lother petcalves het oun
influence on, oOr tesponsxbil1ty for, the ‘child's probles thea
this 1ndicates that she will be receptivg of a falilyuotientated

'treatlent.

One problel ;ith the SOPrstndles isrthat the -
inte:nal—external orientatioa, as they define it, 1$ jnst,an
extension of the LOC definition. Therefore these are not two
independent varxables. Rotter (1975) nakes the point that LOC is
not a transituat1ona1 personality trait aad that expectancies of

fpetsonalveoatrelmnaywsary~iamdi££e;entgeentextsrwagusef41915;7fmmﬁﬁWﬁi
would sgggest that the relation of LOC to attributions is not
straightforia;d: that inmternal-external loc'doesrgot diréctlj
correspond to internal-externai{attrihuiions. In the above

}studies the parents® LOC and att;ibution of the problem do .

correlate because these researchers have défined theb |
attributional locus in direct teras of pareats® locus of

conttol. ~

Thls prohle- is further highllghted by the fact that the

source of the child®'s probler is defined in refereace to the

parents and not to the child. An internmal orientatioa refers to
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p;reataltésponsibilitynandeffﬁrts,1kértaé'ti‘iltqtt;l'Cinse.
_in reference to the child, would refer to a personal disposition -
or characteristic of the child. In,féctrﬁha list of causal
ittribﬁtions indicative of an éxternél Stientatiai include ,%ng 3
person-based attributions described as intetngl attributioas in
other stﬁdies. | | | o
Another probles with the SOP studies is that the
internal-exte:gql,djngjsiqgrpf thestP has coﬁtoﬁn@edlstabilitl;: 'Wh
_Vconttol and respomsibility Qithin thislone dinension. Withia the

external SOP the causes of "brain damage® and “learmed probleas"™

~are expected to differ in terms of the stability of the causes.
In fact, tbhe extétnal category has included both poles of the
biosocial-social learaing causal diiensid; (!atina, Fishet.
Getter & Pischer, 1978), and these two peréeiveg causes (braia .
dasage and learned Frobless) have iefy different affects on a

person's actions towvards (e.g., self-help) and perceptions of

(e.g., blame or stigma attached) personal or o¢ther peoples
probless {Farina et al., 1978; Pisher & Parina, 1979). An
internal orieatation may include responsibility for the probles
but not control. Parents may feel they should be respomsible fér'
the problem but also feel they have no copatrol, or they may have
control over the child’s bebaviour but feel that the child : “

should be respomsible (e.g., self-directed). Pimally, it is

clear that the external orientatiom includes attributioas of

both personal (e.g., learmed problem) and sitwatiosal (e.g.,

peers influeace, school effects) factors. What is needed is to
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define,patents!,perception570£7thefsoiroeﬂofhthe—éhildis;fuﬁm—u-;7;4ﬂ~4i

//
prohlels in terls of caasal cateqo:xes that vary across the

o

. attribational dilensions. This should be doné“t“ﬁtu;ls of causes ,jé
.‘

internal or external to the child.
curry & irighf (1980) focus on ‘the relationship of adults

perceptions of the locus of problea to their teconlendations for

treatlent, using storzes describing d;fferent behavionral
probleas of children (€. g.s f;ghtet vs. shoplifter). they fonﬁd ) ) ‘,;
a szgnxfzcant correlation betveen ratings of a person—based ' ’ =

locus of the probles with recommendatioms of a persoa-based

tréiiient}'%géj h&fé}‘ioﬁéfii;”iié’diffiénlty iiTiff§§§iifi§§"7  :if o

[ER

"abstract az}rxhntzﬁns into concrete recoaseadations® (Caurry &

Ll

¥right, 1980, P- 1042) . They suggest the relatlon bet veen
recosmendations amd proble:\Locus could be due to the
recosmendations being forced into a structured internal-external

concept by the format of the responses. As foumnd vith the SOP

é?%nd LOC relation, the relation between locus of problgl and
 treataent is confounded by the fact that the respondeats’
reconlendations"aie pre-defined in teras of an internal-e;tetnal
d;-énsion.'A relation betveen treatment recommendation and

attribution type is expected, but in the above cited cases the

SR *Wmi;mwaé‘ﬂ‘rﬂmasséwjﬁ«mﬂL-,mmmwmmwvww: vt

validity of this remains to be demonstrated (Curry & Wright,

1980).

L s i kel
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summary

12

,Paténi-train{ig fe##?rcﬁrhas indicated pategtalrattitndes
are related fo the cause, laiafainehCe and identificatioa of
child maladjustaeat. Secondlx, the thecretical basis of
pareat-training suggests that parents?! attitudes are importast
in the sucdéss that parents have in changing their child's
maladjusted behaviours. Finally, researchers evaluating
parent-tiainiﬁg7p£ogral-eé7are-se;rching fét specific pareiiai

_attitudes that accounmt for parest ang\Fhild behaviour change.

\

The focus on the types of parental attitudes that Botter . .

§1973), Pattetson;s prograase of parental traiming (Pattersonm,
Reid, Jones & Coager, 1975) and other paremt training studies
suggest are importaamt, is similar to the coastructs involved in

helping-professionals' attributions of causes of clieant

probless. Xopel and Arkowitz (1977) directly refer to the L

importamce of clients attributions im training them as
therapists, as in proqrﬁnqes such as thosevof Patterson and
Gullion (1968). Bugeatal, Whalen & Eil;et,(1977) recognized the
ilpoftance of the attributions of the participants in behaviour
change programmes, in order to maxinmize c;;;;e. This suaggests
that for paremt-traiming it is necessary toc comsider and

identify parents® attributions in order to modify the prograsmme

to befaﬁie to change parental attitudes and bebaviours.

« In spite of i ineati of
parent-child relations, in the literature of) the last 80 years,
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- mgtudies of parents' attriﬁhtions regarding their own children j> '

are conséicuously ahsent' (Beckman, 1976, p. 212). Part of the

probles is that types of,paréhtél attributioms héve‘not been
described. What is needed is a Reasure of~parenta1‘attrihutigns

- of child behaviour.

Purpgose of presemt stuydy

Research has indicated that it is important to assess the

relation betveen pareatal attributions of cause of child

behaviour, the child behaviour and the pg,,,tgn,!;,,,,t,j:,egtggn,t, of the

child. There have been few studies and no instruments that
ditéctly assess the patents"attribntions of caﬁses of the
child's problem behaviours. The Taplin Checklist vas developed
to meet the need for this type of measure. The purpose of the.
present study then is to do a systematic analysis of the Taplin
Checklist . \ -

The subjects in the present study were paremnts who had a -
child in a treatsent Prograsse. Medvay (1979) stressed the
ilpdrtance of imn vivo stn&ies, and Fiedler (1982) has indicated
that parents! attriﬁutions of their own childreams' behaviours
may very vell be different from adults' evaluations of the

causes of childrens' problems in general.

The present study follows the limes of the Selby, Calhoua &

Johuson (1977) “study in order to initially map out pareants’

-

attributions. The major purpose in using factor amalysis to
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exasine the psjchonétric characteristics of the Taplin Checklist

is to idéﬁfzf}'éiiégories 6f7§;rental attitudgs toward their
_child. The Taplin Checklist contains items reflecting paremtal -
perceptions th;t seea to imvolve relevant attitudinal areas
described ﬁy research {e.g., responsibility, discipline,
prognosis, causal locaﬁion). Tge variety of content desc:ibed by
the Taplin Checilist iteas demands some sort of grouping o s
procedure. Given that these itess measure some

clinically-relevant parental attitudes, we would expect to see

sensible groupings of these attitudes. The specific guestions to
Se ansvered in the fpresent study are the following. First, can
the Taplin Checklist be factored into identifiable categories of
parental attitudes? Second, do these attitnderfgctors represent
jspecific atttiynfioaal cqtegories? Finally, can this
questionnaire provide useful clinical.and theoretical

information.

30
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II. Nethod

Sagples and Subiects

¢
The subjects fogkthis study were parents of childrea with

behaviour probleers, ;ﬁo were treated at twvo diffgreﬁt agencies:
the Delta P;lily Services Society (DFSS), Delta, B.C., and, thé‘
Oregon Social Learnimng Center (OSLC), Eugene, Oregon. T he
potential subject pool (N=238) consisted of 102 cases treated at
DPSS from 1978 to 1981, and 136 cases treated at thg 051C
between 1972 and 1976. Only those cases that had both father‘and
mother present (i.e., two parent families) vere selected. All
single-mother (N=77) or'single-father (N=1) parent families we
excluded. Cases vheré‘there vas no Taplin Checklist filled outxﬁ\\\\
by either the mother or the father, and were amissing a
substantial amount cf demographic infornaiioq vere also excluded
(N=12) . The breakdovn of cases for DPSS and the OSLC are shown
in Table 1. The final subject pool consisted of 148 pairs of |
parents, 74 froa DFPSS and 74 from the OSLC.

The Taplin Checklist was collected for 111 boys (75%) and
37 girls (25%). The children's average age Was 10.1 years, with
a range of 2 to 17 years. The fathers® average age vas 38.3
years, the range from 24 to 58 years; the nothers"average age

was 35.3 years, the raage from 22 to 59 years. Demographic

i



information collected at both agencies is shown in Table 2. The
other‘denographic inforlation obtained patticnlér to,thé'sanple

is shown in Table 3 (DFSS) and Table:# (OSLC).

R /\/ . ) T
Data'Coliﬁét%yé' “ : : ,

DPSS is a private agency which offers a variety of

psychological services to families in need of assistance and afe
referred by the govérnlent social welfare Mimistry in Delta. As
part of PFSS setvices, éhe 0u£rea¢§ Programme provides in-home
professional énd p&ra-prbfessidndl psychological services for
parents experiencing child-management problems. A Palily Worker
" would contact the faliﬁy to arrange an agreement for a period of
assessment only. The assessaent procedure covered 243 veeks and
included tbe pareats filling ouf’a nusber of assesssent
instruments, Thesé included a marital inventory, measures of
behaviourally-based child malad justmsent, and parent and child
‘attitude questiomnaires including the Taplim Checklist. Some of
these measures were also collected at‘ternination and at 6- and
12-month follov-ups to provide outcome informaticn. A more
coeplete description of the assessment procedure is ptovidgd'in
Yinggnt/(1979).

The QSLC is a private agency vhich serves two purposes.
First, it is Funded to research parent-child interactions,
particalarly ghoselthat maintain the ptoble; behaviours of

childrean, as vell as’' to examine the effectiveness of - teaching
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parents,letﬁdds'td rodify théit Childfs,negativeiﬁehaviours.
Second, it provides the community vith psychological service for
'patents with problea children, referred fron a vatiety‘dfv
sourées; This progtalle (and earlier and A£filiiied'progr§n-es)_
have generated a_considerable aioﬁnt of fesearch in the p#stb
aecade on socigI?}-aggressiie and delinquent chiidren and
- adolescents (Patterson & Reid, 1973; Taplia 8‘Reid, 1977;
Pattersoh & Flieschman, 1979). |

The OSLC subjects repre;ent four ggonpsqthat have been
collected for a nulhe; of research projects (socied aggressive
group, replication socia;raggre;sive group, siéalervgrdup, | |
aultiple of feamder group) <! OSLC falilies had been referred td
the center by afvériety of sourceé ipciuding Juvenile Court;
Mental Health, Childrem's Services. Contact was made with the
family to arrange anrintékg aeeting and the above informatios
vas collecfed. If the'fanilj met the primary c:itgria,fbr
inclusion and agreeq to holé<ohsetvatio;, telephone intérviens
and attendence in tharapj, a set of baseline proCeedures,vete
started. This included a series of fife home observations,  a
daily telephone interview, and collection of other clinmical
measures ihclhding the Taplin Checklist. The treatment procedure
is descr}bed by Flieschman,and Conger (1976),.aadrieihrott»et
al. (1979). \ '

! These projects have been sufported by: Grant HH 25548 froa
NIBH, Section om Crise & Delinquency; Grant BH 31077,

"Home-based treataent for sultiple offending delinquents®, Crise
and Delinquency sectiom of BIAH. :
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The Taplin Checklist consists of a list of 21 statemeats
that deséribe parental percepticas of progmosis, length of
problen, evaluétion of'child, environmental influeﬁces,
dispositional causes, parentél responsibilitf, discipline; and
cure. It asks the parent to indicate his/her level of agreement
“with each statement om a seven point srale (very srrongly agree,
strongly agree, agree, neutral; disagree, strongly &isagree,-‘

‘very strongly disagree). The 21 iteas are shown in Appendiva.

Factor amnalysis was done by a principle components factor
analysis_yith a varimax rotation procedure (BADP4M). These
.procednres used stgtistical projralles for data analysis froa
the BHD? Statistical Softuare package f1981). The fgrtor
analyt1c solutlon (nuqeer of factors and factor defiaition) was
deterained by the follou1ng procedures and cr1ter1a. The nulber
of factors vas dec1ded by: (1) factorsru1th eigenvalues greater '
than’unity vere gonsidered, (2) the eigemvalues were plotted tb‘
éheck for breaks in the plot (scree and discontinuity tests),
(3) the increases in coununalities and decreases in residnaiﬁ
correlations vere examined, and (%) SOIﬂthls with a different
nuaber ¢f factors vwere rotated and the cclccrtuxt prbpértiéS'ﬁf
each solution vere examined. Factor definition vas decided by

i
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usinglfactor loadings of #/- -40 as iajorAfgctdg ﬁgtinégé;anﬂ
above +/- .30 as miaor factor definets, keepigqrin g@gﬂbtyg
decrenent‘ofrthé loadings over factors. This'inforlatigq 1$'
clearly shovn by plotting the factor loéﬁihg values, identified
for each variable, for each.facfor in a,particular solnﬁibn
(i.e., an inside-out ploi). These plots'i;e shown ovét the
series of factor,SblnﬁibnsAfor each dﬁta set (figuresvl.z\- 1.5,
2. 2:—7 2.7, 3.2 - 3.7).

Three full (lissiig'data filled-in) data sets vere used
(mother aad fafhe:s joih;&y, mothers separately, fathers ,
separately}.’lﬂ the fitst'get aothers' and fathers* respoases on
the Taplin.Checklist are identified separately (i.e., M1-821,
F1-F21), apd thus therg are 42 variables (pér case) that are
factored. In the second and third data sets, mothers!' an&
fathers} responses are treated in éeparéte sets and thus there
are 21 variables {per case) that are factdred;

| Nissing data was estilatéd”by a maximum likéiiﬁood :
procedure (B!Dglu). ! There are differences between the first
data set and the second and third data sets due to differences
in the-estilatioi procedures. In the first data set the
procednrenof estin#ting a father's missing score could use

mother's score on that variable as a predictor variable (and

ipredictor 14:;;blesf;:clndsdfmagesfoi child and pareats; sex of

child; parenthood status of child in relation to mother and
father, marital status (dumay-coded); mumber of current agencies
involved; and, the cther Taplin iteas. :
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vice versa). ! In the second and third data sets, since pareats

vere treated separately, estimates of missing values could oaly

come fronm witiia that data (e.g., preﬂiéﬁiieiinfdriition for a.
lother?s -issing score could not use father's score).rlr

The relation between lothefas factors and father'®s factors
vas exaained by two methods. Pirst, the correlation betwveen
factor scores across samples vas G@lcnlpted. Second, the degtee.
of similiarity of factors between the mother's and the father®'s
samnple factor solutioms was calculated bj using the Wrigley
Neuhaus formula “(In H. Harsan, 1976, pp. 331-347). This provides
a coefficient of congruence between factors. This formula is
simsiliar to ? product-momsent coefficient in-thdtﬁsf includes a
summation over the 21 variables the cross-gproducts of the factor
lcadings of the two factors being compared. These two measures
give some indication of the similiarities and differences
‘between the tvo separate representations of the same set of

variables.

1Tt is noted that in the first frocedure mothers! and fathers'
inter~-item correlatioas could be increased by this sethod.
However, this method vas used because oftea the
father-mother-sase-itea correlation vas the highest correlation,
and thus provided the best gredictive ianformation.

1Tt is noted that amn alternate procedure of using the two
samples as the basis of separate data sets and then
cross~validating the factor structures for aothers and for
fathers could be dome. However,it was felt that the iancreased
stability of the solutioa by using a larger data set was more

beneficial at this exploratory stage. kn initial factor asmalysis
of the incoaplete data sets [i.e., vith aissiag data) for the

four groups (OSLC mothers, fathers; DPSS mothers, fathers)
indicated that there were nmore sother-father differemces than
sasple differeaces.
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IIi. Results

Characteristics of Iaplin items

The proportiomn of missing data for each itea for each g;qu -
is shown in Table 5. The means and standard deviations of sco;es
on Taplin iteas for the full data sets (estimates filled-in) are
shown in ‘r'abl‘e 6. 7
Results indicate significanat nothet and father differences
on itels"rz (t=2.12, p=.035), T4 (t=2.03, p=.083), T14 (t=2.22,
‘p=.027) and T21 (t=3.29, p=.ooi). Mothers had iighet scores on

T2, while fathers scored higher on T4, T14 and T21l. There were

significant differemnces between variances of the groups for
items T2 (P=5.72, p=.018), T15 (F=3.91, p=.049), T20 (FP=4.34,

p=.038) and T21 (P=7.89, p=.005). ?

R - D R D -

13 Bonferrogifcorrgction procedure could be ayplied to the

significance testing of these results. This procedure assuses
independence of items, however, im this case the itess are aot
independent. . These results are reported because they are part of
the decision about vhether sothers' amd fathers' responses are
to be treated separately or ate to be pooled together.

-
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The first psychometric problem is whether mothers and
fathers share the sa-é attitudinal factor st}nctnte on this
questionnaire. Results indicate that mothers and fathers have
significantly different means anad vafiances oa a nuaber of
‘guestionnaire iteas. It could be that ihe relation between iteas
fecr mothers and§f0t fathers is the same (i.e., the covatiahcés"'

are the same) but they bave differeat means éld staEdard

deviations. If we them pool mothers aad fathers tc
correlations betieen iteas can be attificaily affected due to

group meam differemces. ! If mother's and father's factor

structures are the same we would expect, if we ideatify mothers®
and fathers' Taplin }esponses separately (i.e., H1-821 and

FP1-F21) and factor the &2 variables, to ptodnce’factOts with

mother and father same item variables loading on the same =
| factors (e.g., M17 aid R1? on the same factor). Examimation of
these results iadicates some probleas. |
Pactor.anélysis produced 15 factors with eigenvalues over
1.0, accounting for 701‘o£ the variamce (Table 7;1). the plot of
the eigenvalﬁés (Pigure 1.1) indicates breaks at Q\and 8
factors. The decompositiom of factors over successive factoring

is shovn in Pigures 1,27t9W11§:,!,80§nting 5 factorsviriqure

ther, the

A S g U ST g S at Gl-aty - A g

T. I. - 77/

1The numbers (e.g., 17) refer to the Taplin Checklist ites
number. A bar over the number indicates a megative factor
-lcading valuwe. HBother items (81-821) are located to the left of
the lime, PFather iteaus (FV-P21) to the right of the lime.

1The cotrglqtiqps hg;pquﬁ!!-!ergad gjf?21 are shqvn ia Table
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sothers' and fathers' scores sepa:ately.

x

1.2) ‘indicates a lapgq general factor (I) ~and tvo specific

factors (II & II1) that contain similiar varxables for both
aother and fathei‘identified iteas. Rotatioas of 6 to 8 factors
(Pignres 1.3 - 1.5) indicates that a factor of T1S, T16, 719 and
120 is stable to rotation 7, but the other factots qnlckly
become separate lother or fathet factors or under-defined
factors. In a 5 factor’solution the first factor (I) is an
example of when thete'ar; too few factors the variable vafignce

is squeezed on to factoré that should be identified separately.

The decowposition of factors imdicates one well-definmed factor

common to lothé:s and fathers, and other ill-defined factors
that arehtepresented by mother or father variables sepatétely.

Since the resulting factor definitions are not parsimonious aad

.do not make clear comceptual sense it vas decided to factor.“

-

Pather Pactor Stracture

Pactor results of factoring fathers®' Taplin scores
indicates 8 factors wvith eigeavalues above 1.0 (Table 8.1),
accounting for 67% of the variance. The eigenvaiue fFlot (Pigure

2.1) reveals sliqht bteaks betueen 5 and 6 factors, and 8 and 9

factors. Slope changes would suggest stoppxng at either 5 o:'a

factors. The connlnalitles are showr in Table 8.3. Varisax

s
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2
rotation was done for # to 8 factors solutions, 1!~

" The redistribution of factor loadiamgs om the variables
through added factors (Figures 2.2 - 2.7) imdicates sone’
interesting treads. After 6 factors the découp@sition of factors
is more pronounced; it is only at S amd 6 factors:solntio@s'ate -
the factors stable. A six factor solutiom was chaosea (57!Aof'
total vatiance)_(rignfé 2;8). The factors consist of: Factor ;

-- early~indidat16n of problem, Pactor II -- parenmtal
respoasibility, Pactor III -- poor progmosis and intermal cansé
(physiological), Pactor IV -- internal cause (psychological), -
Pactor V -- 1e§rned probleas, Pactor ¥I -- others' respomsible.

An acquiesence respoase set (ARS) vas calculaied (i.e;,
agreesent endorsement, Zuckersan, Nortin 8 Sprague, 1958;
Schludermann & Schludermann, 1974). The correlatiomn of ARS to
_ Iactor scores are showm in Table 10. Pactor IV wvas significaltiy
‘and substantially correlated to ABS (r=.52), other factors and
ARS correlations vere negligible. This high correlation is due

to Pactor IV being defined Lky nearly all positively locaded

itess.

1Conplete results are showa ia Tables 8.1 to 8.5. Unrotated
factors' eigenvalues amnd perceamtage of variamce accounted for
are shown inm Table 8.1. The correlatiom matrix in Table 8.2. The
changes in comaunalities over succesive factorimg in Table 8.3.
The umrotated factor structure ia Table 8.4. The varimax
rotation of six factors im Table 8.5. )
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Mother Factor Structure

J

Factor analyéié cfr-others' Taplin scores prodnced 8
factors with eigenvalues over 1.0, accoumting for 68% of the
vﬁriance (Table 9.1). The plot of the eiqenvalués'(figire 3;1)
indicates a slight hroak hetveen 4 and S5, S to 8 are lxnked
together on the same slope, and thg;e is a sliqht change in the
slope at factor 10. Communality estimates are shqvn in Table
9.3, Varisax totatiois were dome on 4 to B factors. 1t e 3

Factor loadings and factor decomposition om the variables |
(redistribution of variable variance ideatified by factors
thtoughAsnccessive factoring) (Piqurgs 3,2 - 3.7 inéicates,3
stable factors through all levels, -with other stable factors
appearing out 6f Pactors III and IV at rotation stage § at
suéceséive levels. Seven factors are stable ét toiagion stages 7
and ‘8. Hbuever, a Sii'facfbt'séinii6ﬁm£§§éiiéft67bfbiidé’thefm”"””
" clearest and most well-defiped factofs. The six factors (Sﬁlyoi
the total'variance) (Figore 3.8) are defined as: Paqtor’Iv;-
early indication of ptog}el, Factor II -- pareatal .
responsibility, Pactor III — internal causes (physiological),
Pactor IV -- external causes (other people), ractOt vV-- poof
prognosis, Pactor VI -- solution is to‘act‘on chii?. -

.

- —- e N

tComplete results are showm ia Tables 9.1 to 9.5. Unrotated
factors' eigeavalues and percentage of variance accounted for
are shown in Table 9.1. The correlation satrix im Table 9.2. The
changes ia cosmunalities over succesive factorimg im Table 9.3.
The unrotated factor structure in Table 9.4. The varisax
rotation of six factors in Table 9.5.

]
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The correlation of ARS to factor scores indicaiééwiiifimﬁrrfrﬁ

Factor IV is sigmificantly and 5&55téh€iiiii”ie1atgd to ABS

\

{c=.56) (Table 10).

Pactor Score Correlation and Pactor Congruesce

The factors of the aother's @nd fathgr!s so}utions describe

~an identical set of vatiables.‘rhe gquestion is vhether the
factors (consttﬁcts) repgéseuting the variables are similiar -
across ;dlples, and if not similiar how are they differenmt?
Assessing the}telatiol betueenrfactor solutions from the
correlation of factor scores is difficult hecauée ve do not kmow
‘if the télation is due to similiarities and differences,betveen‘
factor comstructs (1.e., vhat the factors are measuring), or is
due to Slllllatltles and dxfferences between parents' )
petceptxons of'theit'chxld'oa’tkose'constrncts:wﬂy'cogsidetingv 3;5'
the resalts ftél both p:ocednrés ve can attempt to examime this
prcoblea. This‘iiforlation cam be examined throdgh fogf pﬁssihle
situnations described by high versus low cofrelé@ion.(gﬂ/Lh) and
high versus 1low congruence (EC/LC). In the HR-HC situation the

- constructs being measured by the factors are sisiliar aﬁd the
pareants' perceptions of thé chiid's‘attribntes on that coastruct
are in'agreelent. This lends credenmce to the sililiarity of the
factors. In the LR-LC situation the factors are disxlxl1ar bnt

. e do not know if the paremt's perceptions are different oa one

particular coastruct because ve do not have a similiar measure
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of £hat construct. In the LB-HC qqﬂdition'thé’Cbnstruct§ are
similiar but the pafents'pefeeive~the~ehiiéﬂdiffefeitiy—pn—thatﬂ~—wwm
const;uci. The HR-LC situatioa is iorgvaifticult to understand.
Is the high correlation due to a relatiom betweén tvo separate
constructs: lothgrs' perception of "x" is related to fathérs'
petﬁeption of "y", and "x® and "y" are different? Or are the
constructs really similiar (and the parents agree on that
construct) but the variables have differeat meanings to mothers.
and fathers, and thus the factors load on differeat variables to
measure the same thing?

The results®of the correlations betveen mother's andj
father's factor séOres (shown in Table 11) indicate significanat
and substantial correlatioas petveen FFI and MFI, PPII and HFII,
and FPIII and H¥PV. ! Of all comparisoss only Factors Iaﬁnd
Pactors II are clearly unrelated to any other factor scores,
other than theaselves. There”ate,significant,and;jode:axe,5”  I
correlations between FFIII and MFIII, and FPPIV and MFIV. There
are significané correlations betbeen.PPV and QPIII, and ézv; and
BPVI. !

The degree of similiarity Letveen the factors of the two

solutions is indicated by coefficients of congruence shown in

\
i
[

l1Pactors are demoted as PPI (FPathers® Pattor I) or MFI (Mothers®
Pactor I). : ' - ) L
l1significant correlations are defined as at the p = .01 level,

and are those correlations above r = .19. Substantial :
correlations are defined as those above r=.35, and moderate
correlations are those above r=.25.
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Table 11. ? It is clear from these results that Fathers' Factor - . _

T~

I and BFI, as well as FPII and WFII, are very highly similiar to

each other and relatively dissismiliar to the other factors. This.
vould sugggét that Factor I and Pactor II are invariant across
samples. Fathers' Pactor IV and NFIV also appear to be very
similiar (they share 15, T{O, and T13 as high loadings).
FPathers' Pactor 111 is equally related to MPIII and MFV; in the
first case the conteat area of internal"cguse‘(r7, T8 & 1T9) i$ 7
shared, in the second case the conteat area of poor prpéposis*
{(T7 & T17) is shared. rathers§ ?actor)v'is not highly related to
any of the Mothers? raétats. Both MPVI and FPVI are most
similiar to each-other, although FFVI is also moderately felated
}’.o NFV. . - » )
Examination of the correspondence befieen the correlation

and congruence matrices {(superispose one on the other) indicates

that the pattern of high and moderate levels of correspondénce'

betvween the factors, seen in the correlation and congrﬁence

coefficients, are very similiar. Factors®' I relation and
Factors' II relatiom shov a substantial degrgg of correspondence
in both indices. The moderate levels of correspondence are also
satched. Comparison of the féctor sblutiohs for these tvo data

. sets would suggest that mother's and father's factor strdétures

1The coefficients ramge from -1.0 to ¢1,0. Harman (1976)
suggests there are so absolute levels for these coefficients

that indicate significant correspondence. Thus the exteant to

vhich factors are related to one another is relative to the

level of congruence in the other factor cosparisons. It should
be noted that the cosparisons in the .30's ramge may only have

one variable that the factors share as a high loadiang and

therefore are not considered moderate levels of congruence.
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share some similiarities. But other thén the high céttespon&ence
betveen Factors I and between Factors II, there is a lack of
siaple one-to-one correspondence betveen factors. This would
indicate that the sepatats consideration of the parent's ~ .
responseé is appropriate. The pattern of correspondence,betveen
factors does, however, suggest ilpqrtant conceptual
siniliarities and differenceS»bétseen facfbfs that is useful in
understanding the relation of factors to attributional

dinensions.
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IV. DISCUSSION

These results seem to indicate that the major purpose of
the present study to simplify the pattern of relatiomships and
identify the conceptual domain of the Taplin Checklist has been
accomsplished. First, the results.sugqest that the iteas of the
Taplin Checklist can be factored into distinct groups of A
different parental Leliefs about their child. Second, sdle of
the factors represent types of causél categories that parents
use to explain their child®'s proble; ‘behaviours. Purthermore,
some of the characteristics of these factors cam be described in
terss of an attributional framevork. However, the checklist
leasnreg other paremtal beliefs, although these beliefs are
related to perceptions of .cause. |

In the following discussion of factor characteristics it
must be remeambered that fhe factorg define or repfesent~(in a
’snaller order of dimensions) the variables. If variabléé share
sSome comaon variahce (i.e., are correlated) and a factor
répresénts those variables that have shared va:iance (iL.e., is
loaded on those variables), then the factor is defined by the
construct represented and is shared by those variables. And the
factor's characteristics are different from the construcés
represented by vériablés on Hhich the facé!! has low loadings.

The next two sections identify and aéfine fathers' amd"

mothers' factors. Analysis of mothers' amd fathers®' responses
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iadicates that, except IBr tvo factors, there are some
differences in factor stractures, which leads to the separate
conSidération of their results. This comcurs with past research,
vhere mcothers' amd fathers' attitudinal factor structure have
been found to share scme similiar characteristics buf are
different enough to varrant segarate coasideration (e.g.,
!ichols,\{fﬁz; Dielman, Bartos & Cattell, 1973; Schludermama §
Schluderlaﬁb, 1370). 1he similiarity of conceptual
characteristics of factors to resulis found with therapists’®
attributions are aoted. The third section relates the factors to
attributional disemasioas. tie final section considers‘ -

suggestions for future research.

Taplin Checklist Factor Characteristics

Fathers' Factors

‘Patbhers' Factor I iteams contain two sajor aspects: (1) a
telief about wvhem the froblen statted; and (2) am evaluation
about hov serious the prcblem is (e.g., "not a gobd baby*",
"suspicious about child®, ™serious probleas"). This factor
definitely refers tc chronicity of probles, amd partially
implies severity and stability of the probleas. Johnsoa, Calhoun
£ Boardmam (1975) fouwed im climicians' ratings of caassal
attributions that chkrconicity and severity led to ratings of more

stable causes for a psycholcgical problea. Calhoua, Pierce §
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Dawes (1973) also found a positive relation between dtttihution
of severity of psychological disturbamces and sysptos duration
of the disturbance. The trouble with this factor, although this
relation is clear wher all the items are considered together, it
it also artifically produced by having‘both types of conmteat
referred to withia a single iten. ‘

Pactor II refers to ome contemt area, pareatal
responsibility, where the pareant is sta&ing the degree to which
they percieve theaself, spouse, the»sponse And self
relationship, amd their child-rearing practices tovhe blamed for
or to be responsible for the child's problem. This refers to an
external cause of the child's problea, with indeterminate
stability and intentiomality, and also cut of the child's’
ccntrol. This Factor corresgonds to the internal category of the
SOP Cuestiomaire (Harris €& MNatham, 1973).

Factor III involves items that refer to poar progmosis
/{e+3., ™doubt he can be changed®™, "end up in am institution®),
internal cause [e.g., sSomething irong inside"), and
maladjustament (e.g., not a norsal boy). Research ;n therapists?
attributions (Calhoun, Peirce, Walker 8-Daues, 197&;‘Shenkel,
Synder, Bateson & Clark, 1979, Synder 1977) support the idea
that attributed person-based probleas are thought to be harder
to treat and more severe. Caan, Calhoun & Selby (1950) also
found that high expécéations for sisiliar future délinqnent
behaviour (i.e., poor prognosis) are related to internal causes

of behaviour.
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Pactor 1V Las 1;&-5 that deal wvwith internal psychological
aspects that are the causes of the behaviour difficnlgiés. This
is seen in referemce to 'frﬁstration in aot getting what he
vants®™ and "something wrong imside”. This factor also isplies a
lack of psychological controls (e.g., ijpulsiie behaviour)

- .evidenced inm that it "is easy for other childrem to get this |
child into trouble®. rhis element of lack of comtrol or outside
of parental cosatrol 13 also seea in the ineffectivéaess oED
discipline ia COnt:olling this child (T14). The relation betveen
internal causes éﬁd difficulty for tteatnent and control has
teen noted above. This factor imvolves internal causes of an
indetersent stability, but also the causes are slighily more 1in
the child*s control and respoasibility than in‘Pactor I11.

The important content of the items of Pactor V refers to
the child has learned the problea (e.g.,"learqeé bad Sehaviqur
gets him vhat he vants®) and what he peeds is to be disciplined
(e. 3., good spanking best medicinme). This factor suggests a
parental behavioaral inteation and also implies that the céuse
is dispositionally based (i.e., child has learned the probleam
_ thus he needs to be corrected {spank him)). ‘

'The lack of iteamas on Pactor VI make this factor difficult -
to define. One comson theme that can be suggested is that the
problem 1s seen as somebody else's fault, the parent is not
taking respoasibilty. The probles is eiQher dﬁe to other people
causing the problem (e.g., others picking on him) or is out of

the parents sphere of influence (e.g., sedication needed). This
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also diminishes the child's respomsibility. The locus and
stability of cause is undeterained.

Pactor V and Factor VI can be ﬁﬁst usderstood at rotatioa 5
{Pigure’'3.2) vhere they are compressed into ome factor. The
focus of this factor is twofold: (1) the child has learwved the
prcblea, and (2} the solution is to act om the child (pﬁlish
him?) (e.g., "good spanking best ledicine'; "adequate

medicatiom®).t  ~

)
Hotf;;s' Pactors
~

Bothers®! Pactor I contains the same iteas as fathers!
Pactor I. The prime focus of this factor is op chromicity of the
chil& as a problem, isplying stability of the prgblel;‘and
seconda;ily focusing on a severity evaluation. However, it is
interesting to note that wvhen the items vere identified
separately as mother asd father responses, the iteamas T! to T4
did usually line up on the same factor anmd were stable over sost
of the series of rotatioms.

Factor II is exactly the same as father Factor II. This was
also found vhen mothers' and fathers® scores uere identiiied
separately and factored togetﬁer (Pignres 1.2 - 1.5), and wvas
stable over a nuaber of rotations. This factor deals vitﬁ

parental assuamption of responsibility for the cause of the

1It is possible that the relation between T14 and T21 is
partially due to t'he common reference to medication.

¥
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child's probless.

Pactor III is._ similiar to fathers®' Pactor III, bat for

sothers it is such sore clearly detinéd as An intdfnﬁi
physioclogical cause of the child's problea. This imvolves three
aspects, reference to: (1) anm internalvphysioloqical cansé

(e. 3., “brain dasage®, "sosething vwromg inside”, ®"adequate
medication®), [2) a foor prognosis (e.g., “end uﬁ in an
institution%), anmd {3) waladjustment (e.g., bot mormal). This
factor msost clearly rerresents the relation fouad betveen
negative expectations of treatment outcomes and future
behavionrs, attribations to dispositional characteristics, aad
severity of probles (Calbhoum et al., 1973; Calhoun, Selby, &
¥roten, 1977; Canmm et al., 1980; Synder, 1977). This implies an
internai and stable cause, Lut cut of pareatal and chila control
and :esponsibility.

The items defining Factor IV focus om extermal causes of
the child's bebaviour, exclﬁding family influenceg. fhié -
includes perceiving that others {authorities) pick on his and
peers are influencing the child to get into trouble. This
implies that the child is, iu&soue sense, é "ygictia® of others!?
actions. This also imvolves tLE notion that the child does not
have strong emough controls ower his responses to others®
actions {(e.g., "he gets frustrated®”, “easy for other children
ess"). This factbt is descriptive of an extermal cause, and is

out of the parents and child's responsibility aamd control.
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Factor V has iteas that specifically deal vith progmosis.
Pirst, the child is seen as being ouat of ihe pinentsréoiitbi ot7
inflnence-(é.g., disciplime is useless in helpimg®or coatrolling
child). Secomd, the child's grobles cannot bhe chniqed'(e:g.,
»doubt the child can be changed®). Therefore there is an
expectation of a pdor outcose (e.g.; *end up ia an
institution®). ¥hereas in fathers' Pactors III and IV progmnosis
is associatéd ¥ith items that pertaia to attributional
chatactetistics, here progmosis is ldentlfxed separately.

Pactor VI is loaded by two iteas uh;ch focus on perceived
cure or solution to the problesm (e.g., "good spamking is bg§t
medicine”, "with adequate medication é}oblel wvould be solved®).
This seeas to suggest that the solution is to act om the child:
to do something to the child (to punish him?). This ilpliesthat;,

the problem is dispositionally based, and is undifferentiated as

to psychological or physiolcgical cause.

Factors and Atj;ibutional Dimensioas

Sdlt“of/i;e factors identified in the preseat study
represent the attributional categories classified by the
dimensions of interﬁal‘versus extefnal, and_stable versus
unstable- (#einer et al., 1971). Also , other dimensions help to
differentiate factors, such as intentionality and responsibility
{Roseabaum, 1972; Synder, 1976) ﬁnd focus (Orvis et al.; 1976). |

These dimensions ideamtify an attributional space. Since these
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factors often iavolve tvo or more attributional aspeqts, it can
be seen that the factors identify posiiibns ia this space.

The stability dimension is primarily iiEiiifIiﬂ”Bi‘fifFEfE‘“”"
and lothérs' Pactor I (early indication of problens) , if
chronicity of problee is takea to i;ply stability of cause.
Secoad, if prognosis refers to stability of problea (i.e.,
expectation of coatinued probleas) this aight also isply
stability of cause f(e.g., PFILII and HFIII and NPY). Third,
'.others; Factor 111 refe;s to "brain dasage" which is a stable
caush. |

C:VInterﬁaL causes are seen in fathers' Factor III (an
unideatified internal cause) and PPIV (an internal psychological
cause). Mothers' Factor III refers to an internal physiolqgical
cause.

External causes are seen in fathers® and mothers' Pactor II
vhich deals with paremtal cause of the problem, in Mothers®
FPactor 1V defined by other peocgle cansingrtke problé' and
possiktly hy Pathers' Factor VI (others respomsible). The
difference between Pactor II and Mothers® Pactor IV corre‘ponds
to the difference on the focus dimension (focal vs. contextual)
that istused to describe the external side {(Orvis et al., 1976) .
Factor II refers to focal external causes, that i§ external
causes closely related to the_%géld's behaviour: those withia
the family. Nother .Factor 1V pertains to extermal causes and A
influences outside the imsediate relations of the child, that is

external coatexts osutside the fasmily.
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The positions of these factois on the two dimensional space

indicates soae differences betueeﬂ'facidrs. ln'iﬁféfi&I;EEEBIé”'

cause is seen specifically in mothers?' Factor III, gn'internél
physical éénse vith poor prognosis. Pathers®' Factors I and iII
also ilply this éosition. Hovwever, the other positioas invthis
space ate not so.clearly identified. If intentionality anmd
responsibility isply instability, aQﬁHernét, Russi;l &€ lerman
(1978) suggest them other factor posiiions can.be'tenta:;3ely'
suggested. __v , e -

Pathers® Pactor IV refers to an internal psychological
cause, and iaplies more child responsibility and thus~
instay}iity. The difference ia stability betweer an internmal
physiclogical cause (mothers?® Pacto: III) amd an‘inte:nal
psychological c@use (faihers' Factor IV) is congruent with a
connﬁn—sense belief that the latter cause is auch easier to
change than the former. The same argument woald suggest that
parental respomsibility  (Factor II)'is'a less éfable cause thah
external others (mothers®' Pactor 1IV) because the former iaplies
re5ponsibility and direct control. However, these differences
are speculative and further research is needed 'to identity the
above relationships. Furthermore, what is important is that
there are some fpositions that are not adequately ideatified by

the Taplia Checklist {e.g., external x unstable causes).
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The Conceptual Domain of the Taplin Checklist ~

The above discussion outlines the types of content that the .
Taplin Checklist covers. The results of the factcr conQruence
-analysis and the relation of factors to attributional dimensions
vould indicaté tﬁat soae factors cover more than one conceptual
area. In sunnary; the following conceptuél areas are included in
the Taplin Checklist: chronicity of problem is covered in Pactorr
I, parental respoasibility by Factor II, internal psychclogical
cause by FFIV, internal physiologicéi cause by MFIII, extermal |
{(others) causes by HNFIV, pqot prognosis byArPI{; and NPV, and a
belief about the method of solving the probien by FPV and NPVI.
These content areas, however, are not simply and cleariy defined
by the factors.

There is a siaple hierarchial relation betveen some of the
factors and attributiomal dimensions. The category of external
causes can be divided into those pettainihg to the parents (FPII)
and those outside the_falily (MPIV and possibly PFVI). The
internal category cam be divided into p@ysiological causes
(FIII) and psychological causes (PFPIV). Research on thetapiéts'
attribitutions lon;d suggest that these categories are related
differently to perceptions of thé outcomse and method of solving
the probles.

The correspoadence betwveen NFIII and PFIII, amnd HFIV aad
FPIV also describe another similiar conceptual relatiom. Pactors
IIT imply a physiolcogical cause. The congrueacy betwveen HPIV and

-
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FFIV is due to their common :eferenqe to the iack of
self-ccntrol by thg child, either seen,as,qn,inte:naij{gigt,
frustration) cause (PFPIV) or as an external {others ian;;ncing
hinm) cause (8FIV). Fisher and FParina (1979)'desc:ibe a
biosocial-social learning continuim that explains lentil
disorders as a disease or as a\pattern of learned behavionrs.

Factors III and Pactors IV seem to represent categories at
Y

either end of this comtinuim.

Sgmmary and Recogmepdations

The original purpose of the Taplin Checklist was to leésure
parentél beliefs of situatiomnal or’dispositional causes 6f their
child's behaviour. It would seem that the Taplin Checklist
seasures this ar;a but also includes other cbaten:;areas-rrhg
results of this study would not suggest that the Taplin
Checklist simply ‘measures disposi;ional or situationmal causes.
It does, however, identify categories of causal beliefs that are
related to this di-e;sion. For example, FPactor II represenats
sityational causes (parental) and Factors III represent
dispositional causes.

If the Taplin Checklist is to be kept baut redésigned to
meet the OSLC purpose, one suggestion would be to keep a subset
of the Taplim Checklist by deleting those iteas that do mot

directly pertain to causes of behaviour. Itess that refer to

chronicity (T1, 12, 73 & T&), prognosis and control (16, T17 §
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T18) , discipline (T14) and also T5 (hndgtegiined content) coqi
be excluded in subsequent derivation of scales. The itess
representing parental resébnsibiiity iﬁé cause of the child's
‘problen?(fls, TlG,ATIS & T20) could coﬁSiitntevdné category
measure. The representation of causal categories such as
physiologica.l' (16, 111 & 121) , psychological (T10, T12), and
other people (TS &,113) would depend upon the tesults,of'a
factor analjsis of the remaining, iteas.

Another suggestion }s to choose fion the Tapliﬁ Checklist,
on an a privri basis,,those iteig that represent the |
biosocial-social learning continuia. Fisher and Farina's (1979)
questionnaire would provide some @uiéelines for that choice.

There are a nuaber of problems with the continued use of
the Taplin Checklist. Pirst, it would seeam that attributions are
more complex than a silple dispcsitional-situational dichotony
as first ;séuled in the Taplin Checklist. SecOnd; these two
categories coatain sub-categories that have isportant
differences in their relation to paremtal behaviodrs, other
parental attitudes and perceptions of their child, and the
outcome of the problem. Third, in examining the coastructs that
some of the factors seea to represént it seems that these
constructs involve some other related coastructs. Ppr exaaple,
Fa;her's Factor III could represent the comcepts of "poor
projnosis"™ éhd "internal causes". In other research, hovever,
tﬁese variables have been examined SQPataté}y. Furthermore,

there are some attribational categories not represeated by the
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Taplin Checklist. The Taplin Checklist is not sufficient for the.
clear identification of important variables im this area of |
research on pareéntal attributions.r - . - :7::

The preceding'discdssion does not iiply that theTTaplin
Checklist has nc clinical usefulness. Fishbein and Ajzen (1975)
outline the importance of the single—requpse format in
providing attitudinal information. These iteas can be used tb
provide individuii_bits éf'infornation that have clinical
relevance fot a particular case. For eialple, it could be
‘important to knov if parents are not agreeing to iteas
pertaining to their oun réspoasibility, Hovever, for research im
the area of pareﬁtal attributions, the Taplin Checklist must bé
redesigned or other methods developed. Two possible directions

fecr this research are as follows.

If the purpose is to cover the domain of‘parental

attributions of the causes 2hj ldrens problen behav;oﬁrs, then .

the content covered and the nuaber of iteamas of the Taplin

- Checklist should be expanded. A possible source of igens could
come from gxalining the itesms and causal categqries described in
attributional research (e.g., Freize, 1916; Orvis et al., 1976;
Selby et al., 1977). Another source would be th; parent atiitude
research literature. Por example, FPoster (1?71) listed eight
categories of parental ideas about the causes of children's

‘illness, deprivation of affecticn, ignorance or cannot learn,

btrain damage, poot role—-models, and pareats desand too much or
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tooulittie. Gildea et al. ((1961) examined the rolé,of parental
respoasibility and their explanations of behaviour in chilgd
ad justment, and also found that mothers wvho perceive naultiple
causes of their child's behaviour had better adjusted qhildten,
(There is a wealth of material in parent attitude research that
has been ignored by behavioutai researchers.) The purpose then
vould be to find groups of items defining one causal categorye.

If the purpose 1s to measure the parents! attributiomal
beliefs about the child's problem, then it could be appropriate
" to use an attributional measure that describe; the a
charac teristics of tSe parents' attributions. Russell (1982) has
developed a three factor questionnaire ({Causal Dimension Scale)
measuring the locus of causality, stability, and comtrollability
in reference t; a particular cause or particular behaviour. This
questionnaire could be easily tramslated so that the pareqts
responded in reference to the locus. of cause, stability, and
controllability of the child's problem behaviours. 1

In suamary, the developaent of research on parental
attriggﬁions of the causes of thildren'; behaviours should be
done in the context of the original purpose of the Taplinmn
Checklist: the measurement of parental attitudes that influemce
parent-training performance and parent-child relatibﬁs. The

Tapiin Checklist 1s a good initial attemspt in seasuring parental

L4

10ne interesting area of research would be to develop categories
of causes used by parents to explain children's behaviours, and
then have these categories defined in teras of attributional
dimensions by a questionnaire similiar to Bussell's (1982)
Causal Dimensionm Scale. >
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attributions, but redesign is necessary if the conplexitj,of .
péiental attributions isﬁzﬁ be measured. The relevance of
research in this area, and perhaps most clearly reflecting . the
originalrpurpose of the Taplin Checklist, is most succinctly
stated by Bugental, Whalen and Hinker (1977):

that change strategies (behavibuthl lanagenént,

educational programs, psychotherapy, medical

intervention) have isplicit attributional textures uhlch

interact with the attributional network of the

individual to influence treatment impact. (Bugental et

al., 1977 pp. 881-882)
Successful outcomes maay depend on imitially matching pateits'
attributional orientation to a ﬁtogralle #ith a similiar
orientaticn, or focusing on changing parental atttihﬁtions'in
vhich the causal attributions are the interventidn'iargets
(Bugental et al., 1977). In order {; do this, develcpment of a

measure of parental ‘attributions is still necessary.



) TABLE 1. SANPLE SIZES.

DFSS 0SCL AlL
Start Total ' 10z 136 238
8others - no data 1 0 1
Fathers ~ no dJata 6 5 11
Sinjle-mothers Fa 56 77
Sin3le-fathers C 1 1
Fionish Total . Ta T4 148
’ Va
»r &
&1



TABLE 2. TOTAL SABPLE DERNOGBAPHICS. -

n Nean SD Range
oy k .
"Ace of Child 148 ,19.1 3.8 Z;f.17
School Grade 122 4.7 3.6 o - 12
Age of Fat;)er 136 3.3 7.7 24 .- S8
kge cf Mother 137 35.3 7.6 22 - 59
Sex of Chilj 111 males 37 females
Zhild 5tatus Pather i matural 14 adopted
16 foster 26 step S other
Child Status %other ' 10uvnatural 12 adoptéﬁ |
. | 16 fostgr 11 step 1 other
warital Status ~ 134 married 3 separated
| o | 3 drvorced 8 other
* "Numper of Current Ajencies 4J-zers 31-ome 21-two

4-three 1-four l-five' 1-s1x

o —— T  — . At el el e g i il s i i - ———— . W —— e ——— -



TABLE 3. DPSS DENOGRAPHICS.

n Bean SD Range
Age of Child 74 11,0 _s.4 2 - 17
School Grade 72 5.5 4.0 0 - 12
Age of Father 73 40.5 7.9 24 - 58
Age of Mother 73 37.7 7.6 22 - %9
?atberrzaucation 73 11,7 2.5 6 - 21
Mother Educatian 73 11.6 2.2 -7 -~ 16
Sex of Child 49 males 25 females
Child Status Pathber 37 matural 8 adopted

16 foster Y0 step 1 other

€hild Status Nother 45 natuial -7 adopted
16 foster 3 step 1 otheiy
martital étatﬁs ' 67 married 1 separated
1 divorced ‘5 other

Tacome 0 =$5,000 0 =$10,000 3 =$15,000

13 :szo(gﬁb 12 =$25,000 7 =§30,000

18 =$35,000 14 =535, 000
Nusber of Current Agencies 40-zero 17-one 13rtuo-

7

2-three 1-five 1-six
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Age of Child
School Gf&de
Age'of Father

Age of Mother

Sex of Child

Child status Father
"Child Status Nother
Marital Status

Father BAuctation

Mother Eductation

TABLE 4. OSLC DEBOGRAPHICS

T4
63

64

Mean -

3.6
37.5

J2.4

62

46

59

67

SD

2.9

males

natdral

T .
16

foster

natural

"foster

married

divorced

class-1

class-&

class-7

class-1
class-4

class-7

bu

females

6 adopted

step O
5 adopted
8 step 0
2 separate

]} other

6 class-2 .

19 ClﬁSSfS

3 class-2

15 class—~5

other

other

d

10

cldss—)

“class-6

x

class~3

class-6



Table 4 (contd.).

. —— -

Father Occupation 1n class—1 3 class—2 20 class-3

16 class-4 1 class=-S 10 class-6

8 clasé—7'. 2 class-8" 1 clasé;é
Bother Occupation 51 class-1 8 class-2 ’S clas§-3
6 class-u4 2 class-5 ’u class-6
0 class-7 0 class-8 bvclass—Q

Namber of Carreat Agencies lu-ome 8-two 2-three t1-four

2-three 1-five 1-six

¢

- — - — - - D - VS  E . D - —— ——_— - P - WY P — =

Note: OSLC parents' occupatiomal and educatiomal status
vas classified on Hollingshead's (1975) system, with
class 9 representimg the highest cccupational status aad
class 7 representing the highest educatiomal status.

s
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Iten

T1
T2
73
Ty
TS
T6
T7
8
T9
T10
T11
TV2
T3
T14
T15
T16
T17
T18
T19
120
T2

Pathers

N %
34 23
v 21
30 20
14
17 1
4

2

0

4

1

3

1

0

2

8

4

2

2

5

6

2

TABLE S.

Mothers
] %
24 16
21 14
20 14
13 9
22 15
i 3
5 3
1 1
[ ] 3
3 2
3 2
) 3
4 3
3 2
9 6

-3 6
4 3
3 2
10 7
10 -7
[ g

HISSIEG DATA.

k3

- — A —— iy ——— -

‘(Note: for each sample total a = 74)

/

y .
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TAPLIN CHECKLIST ITEM STATISTICS.

. TABLR 6.

Bothers -

.!ean

Fathers

s A e

SD.
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jean

Iteas
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TABLE 7. |.- BIGENVALUES - BOTHERS AND PATHERS.

Factor Yariance Cuaulative Perceatage
Explained of Total Vgria;\ce (%)

- g - S o —— - ——— - ——— . . . A -

1 4.85 11.6 :
2 3.86 20.8
3 2.83 7.5
4 2.04 32.4
5 1.98 37.1
6 ©1.86 41.5
7 1.70 . 45.5 -
8 1.54° 49.2
9 1.47 . s2:7
10 S R T 561
11 1.32 59.2
12 1.27 62.2 ©.
13 1. 15 65.0 -
14 . 1.08 67.6
15 1.01 70.0
.18 .91 72.1
17 .87 74.2
18 .83 76.2
19 .81 78. 1
20 .75 . 79.9
21 .74 81.6
22 .70 83.3
- 23 .63 . 84.8
24 .57 86.1
25 .55 87.5
26 .54 88.8
27 .51 90.0
28 .49 91.1
29 .47 , 92.2
30 .40 93.2 \3
P31 .37 94, 1 '
/ 32 .35 94.9
33 .32 95.7 :
34 .31 96.4 ~
3s .28 97.1 ‘
36 .24 97.6
‘37 .22 98.1
38 .20 98.6
39 .18 39.1
40 .15 99.4
41 .14 99.7
42 .11 100.0

. — ———— D D — ) D G - D

‘68 \



TABLE 7.2. BOTEERS & PATHERS (JOINYLY) ITEN COBRELATION

;Cefrelition Matrix

A e A > e S e aman -

"Item P1 P2 P3 F4 PS F6 ‘7 P8 P9 F10 P11

r2 -39

F3 .-30 67 7 .
Py 22 -32 -28 | )
PS5 -06 10 12 00

P6 -06 41 38 -18 16

F7 -07 1& 08 -17 12 28 : T
F8 20 -19 -20 08 -13 -39 -30 !
P9 -04 07 11 -01 -06 02 22 -13 ‘

P10 -10 26 30 -06 28 21 26 -07 15

P11 -05 23 29 -26 18 34 32 -35 19 25

F12 -11 05 23 -04 22 10 08 -15 14" 20 20
F13 07 -05 -05 09 29 -00 19 02 10 10 21
Pl4 12 -19 =21 11 16 -03 -8 09 08 =18 ~-01 N
P15 -06 13 14 -02 -06 -00 -17 18 08 15 =05
F16 -03 06 07 -12 -18 -02 -08 06 06 -02 06
F17 -26 18 16 -19 18 21 37 -43 38 16 33
P18 -05 18 23 01 19 07 26 -100 03 18 33
P19 02 -04 -03 -03 04 04 -04 -01 19 -03 19
F20 o4 -10 -05 12 18 13 12 -22 -08 -07 -05
P21 -12 -0« -08 -00 08 01 08 05 27 10 17 .

LR 48 -19 -1t -01 -13 -03 -03 23 -05 01 -06
N2 -23 28 23 -29 00 15 -01 -08 -15 10 14
n3 -08 10 13 -26° 06 06 -12--05 -04 - 10 08
54 17 =12 -23 39 04 -07 04 10 12 -07 -12

MS -25 16 17 -10 31 15 03 -10 02 21 -4 °
N6 -08 18 28 -24 10 ®1 15 -16 -19 11 27

47 -04 09 -00 -13 -0 30 37 -1 19 10 33
8 -~-00 00 -08 -16 -06 +36 -18 39 -10 -05 -19
N9 -08 -04 14 -06 -01 -05 -01 10 20 13 05

10 -.05 18 22 -184 01 02 -04 =00 -03 17 O0u
M1t -00 10 06 00 10 15 15 -09 18 13 28
12 04. 10 30 -27 01 11 00 03 01 10 18
M13 17 -04 06 05 16 17 15 -09 14 00 09
‘M4 02 -18 -03 -10 08 -13 -07 16 08 -03 -02
B1s -07 -08 08 -05 -13 -10 -07 15 07 05 Ou4
16 =01 -19 01 -04 Ou -04 -02 03 O4 05 Ou4
M17 =12 02 01 -13 -07 15 20 -18 16 -01 24_
X18 -09 10 09 -09 -02 18 20 -10 12 o0V 27
K19 10 -15~—87 00 09 -07 -12 10 08 05 -04
M20 09 01 -02 04 07 00 12 -21 -02 0S5 05
M21 -02 -14 -16 -05 03 05 -06 07 05 -04 09

- - - - — A ——— -

- A - - - — - -

(Ncte: correlaticn coefficients (.xx))
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Table 7.2 (contd.)

- - - - —— -

Itea F12 F13 P14 P15

P13 -01

P14 . 14
P15 08
F16 18
CF17. 09
P18 14
F19 14
20 -01
P21 16
n1 -13
a2 14
3 06
ags  -05
ms  -02
A6 -09
.87  -07
8  -13
N9 -12
10 -09
11 02
812 18
N13 -03
M1y 05
ni1s 13
116 18
17 -10
18 -03
19 20
N20 -04
21 03

- 08
06

07

06
1a
08
-02
08
02
01
-1
08
- 04
06

11
19
-10
-20
03
-02
15
-T2
-18
-1
-02
-17
-07
Q6
-02
-09
-13
08
-08
03
30
15
17
-09
00
03
-10

F16

F19 P20
-32
07 02
-03 -03
23 - 14
189 -15
06 -03
08 08
-05 01
07 -02
01 -19
03 -20
07 -1
-10 07
01 -12
11 15
05 -06
21 -28
29 =27
11 03
07~ 16
46 -32
-22 37
-01 07

e
M1 m2 A3
00
05 -29 7
11 -19 53

-06 26 -u3
14 -08 0O
05 -04 22

-02 -11 06
09 16 09
09 =10 09

-15 07 09
01 -08 02
09 -08 31
03 05 07

-03 -07 -02
14 05 -03

-01 00 01

-06 -10 -03
02 -10 02

-05 08 03

-11 -08 -09
28 -11 08

. —— - - - D —— . ———— - Y - . ——— - —

F17 F18
25
1 06
08 02
-02 -01,
-13 02
10 -06
08 -11
-08 07
5 21
09 09
18 21
-19 -11
07, 06
07" -04
08 17
-01 02
13 15
-01 -01
-15 12
-05 13
37 27
29 32
-06 =04
09 15
08 -0u
{
70



Table 7.2 {(contd.) _
............... -—— B Y

Correlation Hatrix : =

. ———— —— — ——— . v -

Item M3 ®4 HS5 M6 H7 M8 M9 M10 M11 H12 M13 A4

- - .- - ap e - - s epemas ke A e - - - e e e -

LT -39 -

ns 18 05 ,

L1 09 -17 16

n7 01 -07 14 27 ‘ -
A8 08 12 -01 -16 -30 ’

M9 " -02 19 15 1t 15

110 09 -11. 13 12 07 13 30

ni 03 -00 03 30 32 -26 11 -04

nt2 13 -20 04 12 -0V 02 17 25 -02

M3 -03 -04 20 12 17 -05 12 08 06 08

114 -08 13 -09 03 08 11 10 -0 07 09 -06

815 14 -C8 -00 06 _02 04" 12 03 02 19 -10 08
N16 14 04 -01 -0 09 05 17 091 07 12 03 13
17 -04 -14 03 08 35 -4 14 02 .14 09 08 09

818 -03 -02 25 26 24 -11 (8 08 17 Q&4 17 07

n19 00 05 -02 -10 O4 -00 O& -00 -13 -05 -08 OS5

-H20 -4 -02 12 -09 00 -08 -18 =22 (05 -04 22 -03
821 -02 -01_07 22 15 -07 07 -05 29 -04 14 28

D D D M D " - —— ——— —— - ———————-—— — — —— —

T e



~

TABLE 8.1. EIGENVALUES - PATHEBS.

Factor Variaace Cumulative Percenta?
- Explained of Total variance (%)

-—— - - - am o wp - D D — - D WD - — . — -

1 3.74 17.8
2 2.51 29.7

3 1.82 38.4

4 1.42 45.2

5 1.37 51.7

6 1.18 57.3

7 1.03 62.2 -
‘8 1.01 67.0

9 .87 71.2

10 .79 74.9 =
11 .72 78.4

12 .69 81.6

13 .65 84.7

14 <57 87.4

15 «52 89.9

16 46 92. %

17 .41 94

18 .39 959

15 .32 " 97.5
20 .27 98.8
1 .25 100.0
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N
e -

- - D - —— - — — — — -

T17 09 05 -03 -18 -01
T18 14 13 -17 -00 04
T19 14 09 07 37 50
T20 -02 -01 -02 -42 -40
T21 16 08 15 07 -05

TABLE 8.2. TAPLIN ITER

T¢ T7
28
-38 -30
04 25
21 26
35 32
10 04
01 19
-00 -08
02 -16
-01 -04
2Y 37
06 25
05 -02
0 M
03 08
T17 T18
24
11 03
07 -02
-02 -00

CORRELATIQBS — FATHERS..

T8 T9 T10 T11-

- D - — D - - ——— A D - - — - - - -

{Note: correlation coefficients

73

-13

-07 16

-3 20 25

-15 13 20 19
02 11 10 21
09 10 -19 -05
18 08 13 -06
06 05 -02 07

-41 34 16 33

-10 04 18 33

-01 16 =05 19

-21 =08 -06 -07
05 28 10 16

o m—— e

T19 T20

-35

06 04

{-xx}))



TABLE 8.3. COMBUNALITIES - PATHERS.

7

Cosmunalities obtained fron succe551ve factors.

A . . ——— . - —— - —— - -

Factors
Iten 3 4 .5 6 7 8
T 33 38 47 47 67 71
T2 - 68 17 71 72 73 75
13 v 65 74 74 Ta 74 74
Tu 32 36 38 39 49~ 55
5 28 56 56 63 73 73
- T6 33 135 35 u4 63 80
T7 42 49 51 52 £2 S5
T3 37 4y 86 - 61 68\\ 69
T9 26 35 43 66 €8 68
T10 23 37 46 60 61 61
T11 §9 50 53 53 56 57
T12 20 33 41 42 a4 73
T13 32 34 39 -39 €1 72
T14 16 21 57 64 65 66
T15 60 63 64 64 E4 €5
T16 62 64 65 70 70 70
T17 41 61 62 62 64 69
T18 20 20 46 46 47 65
T19 50 56 56 63 €3 €4
T20 51 52 58 60 61 CRE
T21 18 21 39 62 63 64

- AP S D R e = W W P D A A W A A —— - ——_——— > - — -

(Bote: coefficients (.xX))



(Note:

1

-

- 489

659 -

615
=431
381
578
540
=565
330
469
642
349
148
=135
-335
J38
613

047
062
122

-089
-169

=052

-183

250

196

054

099

257

083

260

770

783
-124
001

665
-696

108 -

3

- — - —

-492
-507
350
322
-088
314
-042
341
090
270
13
542
375
-071

-0u3

151
244
226
146

389

factor loadings (-xxx))

75
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TABLE 8.5. ROTATED PACTOR LOAbIIGS“’ FATHERS.

E o

FPactors
1 IT III Iv
-56 07 =29 20
82 02 " 16
82 06 01 21
-52 =11 =27 10
05 -23 1" W2
39 -02 36 18
0% -11 57 35
-20 13 -7 02
04 14 30 0%
32 -04 -09 . 66
16 16 52 44
25 15 03 10
-30 08 13 46
-18 16 -05 =36
12 70 =32 08
o4 82 o4 =07
18 =02 74 10
=00 06 22 63
-15 73 24 =00
-10 ~170 19 <09

-02 -06 =08

e

/
/

AR D En D - D D D D - — D WD - —— - -

factor loadings (.xXx))

76
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TABLE 9.1. EIGENVALORS - NOTHERS.

Factor Variance Cuaulative Percentage
Explained of Total Variance (%)

1 2.82 13.4
2 2.53 25.5
3 1.98 34.9
4 1.50 42,1
5 - 1.30 48.2
6 1.21 54.0
7 1.13 59.4
8 1.00 64,1 |
9 .93 "68.9 x
10 .85 72.6
1" .80 79.8
12 .72 79.8
13 .65 ~83.0
14 .61 85.9
15 .58 88.6
16 .56 "91.3
17 .50 93.7
18 47 95.9
19 .36 97.0
20 .27 98.9
21 .24 100.0

. —— . . - A — — —— o -~
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TABLE 9.2. TAPLIB ITENS CORRBLATIONS - BOTHERS.

‘T T2 T3 T4 TS5 T6 17 18 T9 TI0 T11

——— - - - R e D e wl v w— e e - -—— - e am s e en -

- A D ——— A ——— D —p D — - S T D - - -

T12 T13 T14 T15 T16 T17 T18 T19 T20

- - -~ -—— - P e T - - -—-a e em -

(Note: correlation coefficients (.xx))
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TABLE 9.3. CONMBUBALITIES - NOTHERS.

CcamunalitBes obtained from successive factors.

. — T — - i o — sy vy — . ——— b — o — i - ——— —

Factors
Itea 3 u 5 - 6 7 8
T1 25 33 33 13 52 56
T2 67 69 69 70 70 71
T3 56 57 57 58 62 64
T4 48 49 60 60 60 61
TS 14 21 21 31 59 63
T6 34 37 . 39 51 51 59
T7. - 48 . 49 58 54 59 61
T8 T 2h 39 57 59 61 62
'T9 . 29 81 47 47 50 56
T10 16 43 84 48 61 63
T11 34 46 47  u8 S0 52
T12 - 25 34 34 37 39 64
T13 14 23 24 39 48 51
T4 12 13 42 71 71 72
T15 56 57 .60 61 61 78
T16 67 68 72 72 79 82
T17 27 34 47 66 69 74
T18 36 48 50 57 61 62
T19 40 43 49 49 54 64
T20 44 46 " u6 48 61 67
T21 17 34 63 64 65 65

- - e e SR S - R A L WS R R D D R R D D e D D e AP R S o - - .

(Note: coefficients [.xX)) o R
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TABLE 9.8. UBROTATRD PACTOR LOIDtIGS - BOTHERS.

Factors
- Iten 1 2 3 4 5 6 -7 . 8
T1 ‘ =377 155 295 271 012 =353 -264 194
T2 596 080 -557 -121 088 045 056 -072
T3 531 213 -u486 -038 -050 -0%3 217 -129
T4 -456 074 519 105 324 -078 018 -103
TS5 301 =181 139 260 038 -312 531 -200
‘T6 538 -208 @ 055 -197 135 =338 -249 141,
T7 422 =377 396 <103 -219 -070 -125 -252
T8 -093 455 -158 387 419 153 149 -106
T9 462 174 207 355. 243 -008 -164 -253
T10 - 363 154 -~043 523 119  -184 =368 =111
T 357 =355 295 -=3u4b 083 -107 -161 105
T12 - 454 133 -168 295 =003 184 -135 496
T13 186 =276 160 308 074 -387 306 - 186
T4 156 059 300 -130 51 546 017 -027
T15 310 594 339 -051 -183 070 070 411
T16 309 ° 608 4517 =097 =208 0586 257 163
T1? 270 =37 252 249 -1359 445 -162 -218
T18 299 -445 271 350 -117 268 -195 098
T19 | 066 542 "~ 312 -188 -233 -073 212 -329
720 . -260 -600 -087 146 042 131 363 253
T21 319 -186 196 -402. 545 -061 106 051

. ———— — - - - — - - —— - - — D - ————  ——— - - - ——— -

(Note: factor loadings (.xxx))
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TABLE 9.5. ROTATED FACTOR LOADINGS - BOTHERS.

Pactors

Iten I I1 III Iv v VI
T1 -54 07 -16 23 -18 -20
T2 81 =01 07 1M =12 10
T3, ., 71 13 00 18 =16 =08
T4 -12 04 =07 N7 -13 24
TS -01 =04 23 49 08 -10 v
T6 25 02 59 29 -09 04
T7 -01 09 58 13 42 =06
T8 02 07 -58 26 =23 35
T9 10 24 -00 55 12 29
TI0 17 09 -16 64 03 01
T11 g2 -00 .67 02 11 14
T12 32 12 -16 30 21 12
T13 -13 ~-16 24 52 06 -14
T4 -05 09 03 -09 14 82
T15 05 77 -03 07 06 08
T16 -02 84 03 05 08 08
T17 05 =-02 07 02 81 01
T18 -09 -15 14 26 67 09
T19 -10 68 01 -09 -09 -08
720 -16 ~62 02 =08 25 -03
T21 o4 -06 56 06 =21 52

S WD D AR S - S - WD e W Y . - -

(Note: factor loadings {.XxXx))
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T‘BL! 10. CORRELATION OF ARS TO FACTOR SCORES.

 ARS .
'Pactor ' Pa’;he{:s’--uothers
D . 00 s |
II ‘ 11 R 14 I ,
IIT 10 T )
Iv 56 a. 52 a.
"V | 16 15
; Vi -00 07
G TR T



Pathers

- - -

II
III

1V

BN
-

.

TABLE 11. PACYOR SCO‘!S COIIBLI!IOi lj:‘IX.

)Hothersv

1 I -;;;--- 1v ’ v : VI
4s 02 03 09 -02 ~07"
04 43 . =05 00 01 07
02 -12 27 . 00 39 . -15
=12 ~ ou 15 28 T3 10
02 08 20 1o -0 . 06
-02 08 02 03 03, 21

A e D AP D P e 4] e D AD  —  APAD e w A  — ———
N .

(Note: For a two-tailed test of significance
r=.16 at p=.05, and r=.19 at p=.01. .

Correlatiocn coefficients (.xx))

ki

- 83
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TABLE 12. PACTOR CONGRUENCE NATRIX.

Mothers

Fathers I 11 _—“—-;;1 IV v o 18
1 94 09 22- 18 08 -0u
1 09 9¢ . -06 07 o5 17
111 | 22 0 -09 69 09 67 -13
v 13 00 39 76 35 =15
v o 14 08 34 35 09 ag
I 14 14 To22 A D 59

—— ————— . ————— = e v W N A -, e T m i am wm SR S M wm S S e e WD e

(Note: Congruence coefficients (.xx))
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F'igure 11
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| Figure 1.2.
Factor 5 Loadings Plot

mothers and fathers .
0.8 s :
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Factor 8 Loadings Plot
‘mothers and fathers.
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o Figure 2.1
| Eigenvaiue plot
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' Figure 2.7.

Factor 8

Plot




PICERE 2.8. ‘PACTORS STRUCTURE: PATHERS

VR -m‘m; v .

1. ihen this child was an Llfllt, he wvas a gqod baby. “e56
2. During his first two years of life, I felt that as ‘

he got olde®, he would have serious probleams of some kind. 0.83
3. By suspicioas about this child grew whea he boqan ’
talting aad playing with other childresn. 4.32

I fxrst had ttuubie vith hi- startth 0ily tocently- O =a%2

15. He would have turaed out IICh bettet'it I had been '

a Egtter parent. +.70
7777777777 — - 46— He—wosld—have tursed—ouw sCh- beatte spouse had ~
been a better pareat. _ - +.80
19. He would bave turmed out amuch better if sy spouse -
and I got aloag better with each other. - +.73
20. The vay that ay spouse and I raised this child has vety
little to do with his probleas. -.70
192_9.:111
7. There is a good chamce that helvill ead ap im an '
iastitution. ’ +.57
-84 He- t}S“t*ptett’utotlti“ﬁOY‘liﬁ“jﬁstuiﬂtﬂl‘téiP il‘&itiinq
vith some probless. - 71
11. He gets imto trouble a lot because thete is teally ‘ :
something wrosg imside him." +.52
17. I doubt 'hethet ‘this child cal-te chalqed. ' +. I8
“Pactor IV

5. This child 1s difteteat tr his h:othorsraid sisters. +.82
10. He acts bad because ke gets frustrated at sot gettinag

what he wants. v «66

, 11. He gets iato ttolble a dot becaase thcre is rcally -
sosething wvroag imside of Kis. (/ R 2% 1
13. It is easy for other ch ldren to get this child 1ntov
trouble, . *a 86
~18. Dpiscipline has been usnless in belpilg or conttolling o

his. . .63
{ 97



~Hactop ¥

5. This child is differeat from his brothers amd sisters. +.62
12. This child acts bad because he bhas learmed that bad

behavior gets him what he vants from others.
14. A good spanking vonld be the best medicime for. hin. +.65

Zactor Y1

BT

"o 5“

9. This child gets imto trouble because the police, the

school, or the neighbours pick on hia. : »0.1§ '
21. ®ith adeqnate -edication sost of its'ptohlets conld be s T

solved.,

e
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; Eigenvalue plot
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. — - PIGURE 3.8. PACTOR STRUCTURE - BOTHERS -

HBother's Factor jtrycture

Factor 1

1. When this child was an infant, he was a good habz;f* -.58
2. During his first tvo years of life, I felt that as :

he got older, he would have serious probleas of some kinmd.+.81

3. My suspicions about this child grev vhen he began

7. There is a good chamce that hg,villmgnd,np_xlgnl
institation. +.58

8. He is a pretty normal boy who just needs help in dealiag

with some probless. . -« 58

11. He gets iato trouble a lot because there is teally
sosething wroag inside hin.. +.67
21, With adequate medication most of his probleas could be

solved +.56

- Iactor I_

; 5. This child is different from his brothers amd sisters. +.89

9. This child gets intc trouble because the police, the

- school, or the neighbours pick on hinm. +.55

10. He acts bad because he gets frustrated at not gettinq

- talking and playimg with other children. : +. 7
- 8. I first had trouble wvith hil starting only racently¢ .72
"‘Il e .
15. He would have turmed out much better if I had beea |
a better pareat. ' +.77
__16. He would have turned out much hetter if my spomse had
been a better pareat.. +. 84
19. He would have turmed out much better if Ry spouse
and I got along better with each other. +.68 .
20. The vay that my spouse and 1 raised this child has very
little to do with his problems. . ~eb1
Pactor IIl
6. At times I felt he might be htain-dalaged or have some
other medical illmess. - 4459

ngnhatghefnantsfg, +. 64

13.7 1tV is easy for other children to get this child imto

trouble. e +.52
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7. There is a good chauce that he vill end up in am

institution. O e k2 -

17. I doubt whetber this child cam be changed. : - +.81
18. Disciplinme has beeu useless in helping or conttolling '
his. ; +.67
Factor V]

14. A good spanmking would be the best medicine for him. +.82
21. With adequate’ nedicatién sost of his problems could be

74501'05- o S - erwwAt:Séwmiwiw;
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_ APPEEDIX A P

Instrlctiots' late each of- the follotilg items on- the ,
seven-point scale to iadicate your agreesment or disagreeseat ‘@
vith hov well the statesests describe yowr child. Place a cb.ck
{ ) in the box cotrespondinq to your rating for each ites.

1. ihca this child was am infant, he was. a good bahy.'j

2. Dnting his first two years of life, I felt that as ke got
'oldet, he lould havs setiots ptablels of _some kiad. ‘

T N B snspieioas about- thts ciiid~gr¢r vhen he bega-mtaiktmgﬁnnr e
playing with other children. o »

o. I first had trouble with hins stattiug otly'téccltly.

6. At times I felt ke might be btain-dalaged or havc—sole othot
medical illness. :

5
—

\ 7. There is a good chance that he 1111 end up in an ins 'tntién.

./) 8. He is a pretty normal boy uho jast needs help in dealiag uith
some probleas.

‘ 9. This chilad gets iato trouble becanse the police, the school,,
— — - —or-the mneighbours pick oa hins ‘

‘10. He acts bad because he gets frustrated at not getting !hat
he vaats. e

11. He gets isto trouble a lot hecause the:e 1s really solething’
wrong inside of his.. ,

12. This child acts bad because he has learned that bad hehavior
gets him wvhat he vaats froas others. : v :

. 13. It is easy for other children to get this child iato
trouhle. , :

14, A good spanking voald he the best -edicine for hil.

15. He would have turned out -nch better if I had beea a bettar 7 ._'l
parent. } _
16. He wonld have turpned ont luch bettet if l] ‘'spoase had bean ‘a
better parent.

7
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- W

17 o ¢ doubt vhather this chfld caa he cba.gqﬁ.

®

,"8° nisciplile has becn'ua-lnss invhclping ot controllingvhil.

19. Be would have tnrned out nach hetter Ef 8y spouse amd I got

"along better vwith each other. L

20. The vay that my spouse and I raised this child has very
little to do with his probless.

21, lith adegnate nedicatioa nost of his ptoble-s coald be
solved... .
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