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rhe -aia Objectiv- of this resenrch ‘was to ela-tne o

‘associntioas between fllil' interactioas. particnla:lv patantai

Lot
L .

R N

N a

responses to ¢

ea's clotional npsst, and childten's

qo-pbtedce in a daycare o:-p:escbool.setginq.

Co-petence vas assesso r 30 children from two-pareat

finiltés hy ﬁi'iﬁq‘tiﬁft‘Dr§8C5001*Ut*ﬂ11ctrt‘tttChGIS*COIDitte“***ﬂ~*4~

Ba;ntlnd's Preschool Behavior 0-Sort. Children were also given

the chbody Pictute !ocnbnlatylrest in ordet to assess verbal o

* (t} home observationas (o-e session lastinq fron snppertina to

tha child’s bedtime), (2) observer tctilqs (usiag Ba-ntind'
Pirent Rating Sc&las)..nnd (3) pgtants' self report (nsinq 7
Block'’s Child Rearing Practices Q-Sort) .

' ls'ﬁiﬁiéfed;'bifﬁifiléiﬁfifiaﬁii”iéléiili?“i#iﬁtilfiﬂ“iiffgm*f”“’"

ihqtegséd levels of child competemce in the daycare or i

s

preschool, as vere moderate levels of paremtal control, while
i vcty hiqh leiels of parental control were associated with

S
3.

ﬂgclines 1n-co-petsnce. In teras espouses to cbildren't ’
efotional distress, competeace incgleased sharply, then

el

plataana&;ﬁns‘" t9nts aoved along a diamension from suppressive
responses to expressivé omes. -
“Sex differeacss ver 1.

L 3

-9

P -
" ,
A

rearing practices or in thoit rated family 1nté;§ctiqns, the .




T ’fomuﬁj"'ftOI' their fathers and way sxperience higher levels of

4*h444;44coazeioaf—4a—%he—p{aseioeif—hoysfiate—e’ftto&—as—itsi
achieveasat orieated, lois happy, and less socially affectitt.'
Varath and responsiveaness were generally sttonqor‘
ﬂﬁradictots of compestence thans the pover amd disciplinme
variibles. Host of these relatiohihips”uerc of the non-linear

varieties hypothesized, although (contra:y to expectation) nnny

. linear :alnlinnshiprnsnginnnd asAnell. aesulzsAapausos;Aas
generally suppottluq a tbaory of family imteractions and

conpetence derived from the work of Bowlby, Bausrimd, Haters,

and ‘Jackins.
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A. Intfoduction

#
-I; pefinitions of Competence

Let us begin in the dict@onary, in the tealivof ordinar1
language. To be competent is to be able.to meet th
the srtuationr(ﬁébster and HéKecﬁnie, 1978).7uh§t does this mean
iﬂﬁa developnentai and psycholpqical context? The answver torthis
gquestion is also fairly straightforward. There seems to be a
broad agreement in the research iiterature, althoqu it is . .
sometimes obscured by-differences in emphasis and detail,
térninoloqy and level of discou;se. But even the more
idiosyncratic definitions of competence (e.gq., by Green,
Forehard, Feck, and Vosk, 1980) conform to the main usaqé.

"Competence“ is cosmonly used as the most qenetallof a
family of’ teras (see, e.g., Connolly and Bruner, 1974). Tﬁis
marks ift in vocabulary since the 1940c and 1950s, when,
Apparentli, “offeltance™ and ‘efficacy" wvere the preferred
terms. (The latter is still used by Bandura, 1977.) Many (e.q.,
Arend, Gove, and Sroufe, 1979 Block and Block, 1980; White and

¥atts, 1973) recognize a patural distinction between tasks

involving social interaction and those which ao not. Competence

-

at the former is then usually called “social coubetence'.

Non-social competencies are of several types, and have no rubric

beyond the rather unsatisfactory label of “non-social™.

2



"Inteliectual" or "cognitive competence“ is often sitply defined
as performance on standardized tests (for a recent example, see
rgrel, 1980). It is, of course, capable of being much more
subtly and elahorateiy defiﬁed, as . by Piaget (e.g., Piacet,
1970). Other areas_of non-social competence are, for example,
'linquistic competence” and “Yexecutive ability"™ (thesé terms are

gsed by White and wRatts, 1973). "Instrumsental competence™, on

the other hand, which sounds as if igﬁliqht be non-social, is
clearly said by Baumrind (1978), itsfchiéf exponént in the
recent literature, to include social Colpetence. She traces its
use to Talcott Parsons, who made the distinction in 1951 between
'insfru-ental' and YexpressiveY functions. The terms, curiously,
refer to a temporal distinction. Instrumental functions are
ocriented towards future goals, while expressive ones are
oriented tc immediate gratification. This usage is similar to
the Blocks' constrftt of Yego coptrol¥ (Block and Block, 1580).
Undercont;ol of ego means that the chiléd is impulsive;
overcontrol results in perseveration; but moderate levels result
in behavior that is appropriately persistent and goal-directed.
The inpoftancerf goal-oriented, planful behavior for
sauccessful adaptation has been dealt uith'at length by Bowlby
(1969). To be adapted to one's environaent means to have
-
abilities equal to its demands-- in other words, to be
cosmpetent, by definition. White (1959), in his influential
article, adopts just this usaqe. The last members of this family

of terms are “scciableness™ and “sociability"® (e.q.;*




Clarke-Stewart et al., 1980; Stevenson and Lamb, 1979) and
“social participation%, a term used by Bakeman and Broun (1980).
These teras all refer to the child®s willingness an& &hiliiy idﬂrﬁ
engaqe in soci?iﬂintefactions, as indicated by actually doing

so. This brings us to the distinction between competence aad
perforsance, of being ablg to do and actually doing. Briefly,

. the issues afe these: can a child be socially competent and be

unsociable? Jr if sociablility is a necessary part of social
conﬁetence, does competence consist of iore than sinﬁle
gregariousness, and if so, in exactly what?

The distinction between competence and performance, it
seeas to me, is caused by an ambiguity of meaning in the term
Ycompetence¥Y. Expanding sliqhtly'fhe general definition given by

- Conpolly and Bruner (1974), competence entails the following:
1. The ability to extract the relevant ihfor-ation fré- the
- g situation.
2. The relevant skxills. (4e might call them the relevdnt
sut-pfgns. following Bowlby, 1969, or miller, Gali%ter. and
Pribras, 1960.) \
- 3. An over-all plan.
>u. The absence of disruptive affect and/or feelings of
powerlessness-
S The initiation of the over-all blan.

6. The ability to utilize feedback from the execution of the = . .

plan. (‘ﬁ 7 B S

The ambiquity is caused by twe different definitions of



competence. In its first or ¥Yshort™ form, competence is taken to

mean item 2, atove: to be competent is to have a skill. In this -

case, it makés sense to draw a distinction between having a "'T

skill or competence and perforsing it. In tbe*secénd 6rr'i;nq"
foram, to be competent 15 to take action in a sitpatidn (to
Teturn to Hebstervas well as Connolly and Brunner, 1974). To be
competent is to perforn,rand lack of performance is ecuivalent
fo IaékAof conpétence (buf not necessatily to lack of social
skills per se). This is the point of viewv that I have adopted.
To have abilities adegquate to the‘dglands_of the situation
and to aé@ on thea: wvhat does this mean in a social ontext?ljs;
a starting pbint, f will snd&est that, primpa facie. ihe demands
of a social situation center on carrying on social interactions
of an appropriate sort, for apntopriaté lenqgths of time.
"Apﬁropriate“, of course, is context—spé;ific,'but qenetally it

involves being responsive to the social signals of others, and

participating in the activities of the group-- in a facilitative

or at least Jon~disruptive way. In fact, this view is addpted in
some fors in almost all the recent research (e.g., Ainsworth and
Bell, 1974, p. S7ff; Arend, et al., 1979, p. 951; Bakeman and
Brown, 1980, p. U41; Baumrind, 1978, p. ZQBf;}Dickie-and Gerber,
1980, p. 12U8; lamp et al., 1980, p. 1231; waters, Wippman, and
Srtoufe, 1679, p. 827; Rhite and wWatts, 1973, pp. {0-13).

In addif?pn to the ability to inititate and maintaim social
interactions,

several authors (Arend et al., 1979; Block and

Block, 1980; Connolly and Bruner, 1974; saters et al., 1979)




intlude positive affect as a concomitant of competence. This
position is consistent with Bowlby's (1969) view of emotions as
part of supb-systems which monitor anmd evztu&fé'Eéﬁiiiﬁiff”ffﬂv/gﬁW
positive affect is a sign of ueil-funqtioninq,“then it ought s
indeed to accompany competent behaviour. |

| Baumring (1978). Block and Block (1980), Arend et al.
(1979), and Waters et al., (1979) also a&d abilities (such as
setting goals, utilizing feedb;ck, expanding skills,‘and being
ascendant) that seen &iearly related to those above, but Uhichﬁ‘
do not necessarily entail sociAI interaction for their exercise.
But while the distinction between social interactional an@
non-interactional skills exists as a concéptual dichotomy, in
practice ve find a range of general skills that can be (and are)
applied in bQ}h'sqsiai and non-social circuastances. Consider as
an example the process of problem solﬁinq. In a tool-using |

problem-solving task given to two-year-olds, Matas, Arend, and

Sroufe (1978) found that their more successful group was more \kT/ZN

e
enthusiastic, more persistent, more affectively positive, less

easily frustrated, and less Oppositional. Some 0of these
characteristics are clearly interactional ones,\even though
problem-solving is not usually conceived ofigs a social process.
The tendency to be ascendent, i;e., nof to be submissive in
agonistic encountérs, follous as a corollary from the gualities

ahove. Whereas socially competent children should'initiateilggli

few agonistic encounters (consistent with their sociable,

cooperative, bouyant characteristics), they would make

‘%uh*a:-m-umnn;ﬁ;um»ww R



persistent and resourceful opponents, who would qeneraily not be

expected to lose such encounters.

In sumsary, then, soclal competence can be defined by —
expanding Connolly and Bruner's (1974) general definition of
competence.

1. The ability to extract relevant information from the
situation includes the ability to extract the social
information needéd for socially appropriate behaviour.

2. The telev;nt skills include the social skills necessary to

initiate and maintain social interactions. (Also, following

White, 1959, there is a‘tendenéy to add to the fepé%tory of
relevant skills, both so&iai”agé ndn—social.»rhis is péitrof
vhat Baunrind,‘1978, describes as “achievement oriented®
behaviour.) i

3. The “"over-all plan” refers to the ability to set goals.

4., The absence of disruptive (neqative)Isffect, and, by
extension, the presence of positive affect when things go
vell, ' . {E/f

S. The initiation of the plan.

6« The ability to utilize feedback-- in other words, to be

persistent and resourceful in reaching goals.




1I. Pareatal Influences on COIPGtOICO'V

kccording to martin (1975), varmth (or acceptance ¥s.

I3

re}eexien}'an&,eentfe}rof“pﬂver-assefttnn"htve“hééu‘fétbﬁfizeu
since the 1930°'s as the two main dimensions underlying parents®
behavior vis—;-vis their childteh. In the following two sections‘
'I will briefly révieu'the resegrch on the relationships between
these two aspects of parenting and competence in children. fﬁe -
third section will deal with the:possible ispact of emotionmal
factois oﬁ cospetence. Followina this, it will be possible to

outline scome expécted relationships between family interactions

and qoupetence cutside the home.

The Effects of Parental Warmth

"yarath* is usually taken to msean friendly feé&inqs for the
child, acceptance of the child and of the pareating role, and a
responsiveness to the child's needs ani social initiations
(e.q.,'Cole et al., 1982; Martin, 1975). Responsiveness has been
frequently linked to secure attachsents in infancy (Ainsworth et
al. 1978; Waters and Deane, 1982). Secure attachaent, in turn,
has been implicated in later competence in social, exploratory,
ani problel-solv;nq situations (Arend et al., 1979; Hazen and
‘Durett, 1982; Matas et al., 1978; waters et al., 1979). Martin

3

(1981) reported direct links between maternal responsivenass at

nths and childl competence at three and a half years,'

especlally for boys. These findinbs’that parental warmath is

associated with child competence and independence are comsistent
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with Bartin's (1975) conclusion that parental warsth is not
accospanied by parent-directed dependency in children, aven
though warwth -iqtt‘hE*constrne& asqreinforcina—sach~behafiﬁﬁf

- \

He reports in his review of the literature that parent&l

\ ,;‘
A .z

rejection, not warsth, is 11nked to child dependency oﬁ other
adults, while parental hostility is linked to child aqqression.
'rhese findinqé, he says, are stronqet for older children tﬂ\e\
for p;eséhoolers.

Bausrind's tegegrch provides qllost the only axéeption in
the parenting literature on the ilportance of varsth. Iﬁ her

 :£971 study, she found no sain effects for uarlth, and

interpreted its role as that of loderatina the effects of

parental power-assertion strategies.

Parental Power-Assgrtion

Baumrind (1967, 1971) reported the highest levels of chilad
competence in families whose parents were both controlling and
warm, vhile parents who vere either controlling and cool
(Authoritarian) or non-controlling (Permissive) had children who
vere more resistive to adult direction and more hostile to
peers. However, as Martin (1975) points out, beéause Baumrind
analysed her data in terms of patterps of parental behaviour, it
is difficult td interpret the impact of single factors. While “

degree oflcontrol clearly elerqes as a siqnificant dimension in

2
her work, it lay be that she underesti-ates the importance of

warath per se. Even as a loderator variable, its impact is




substantial. iAmong a gqroup of parents who were both

autboritarian and- vare, for instence, child outcomes were

sarkedly higher than in(LhemnainfAufho;ixazian/Qfenp—%Baulziad,
1972a). These results are paralleled by Kagitcibasi (1970), who

failed to find in a sample of warm, authoritarian Turkish

families the behavioural def;cits of hostility;;nd resistiveness
normally associated 5}thfaUthoritarian parenting in MNorth
America (Mmartin, 1975; Rutter, 1981). |

In sulﬁfry. then, both control and u@plth have been found
to be pouerf&i #imensions of parentinq.QIn’the next section, I
will consider the possible impact on child competence of
parents® responsiveness to child upset. Although parents®
responsiveness has long béen considqréd to be an:;lportant
aspect of warmth, and responsiveness to upsét might be
consideréd as an extensioh of pareants' responsiveness to
children's social\cues, I uill‘discuss it at length in a
separate section since it b;s noi been freguently conside:ed.in
the context of child cospetence.

-~

-Emotional Factors —

According to Connolly and Bruner (1974), the presence of
negative éffect (inciudinq feelings of pouwerlessness) has
detrimental effects on competence. Jackins has articulated a

general model of the impact of negative affect on adult husan

behaviouf (Jaciins,riggé; gé;éfé; 1972) . According to hil,
' — 2

" negative affect, if Qneiﬁfééééd:iis stored in semory and

9 1.
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re-evoked at later times. This often results in less than

-

optimal resgonses, producinq yet IOIQ neqatzveraffect. Thus a

feedback systes can be set up4that intensifies,iisﬂoxhseitecxséseh~

effects which are detrimental for the individual. rhe resnltlnq
accu-ulation of neqative affect,. Jack;ns says, causes a
patterning of behavior. Although the aecululatien may be the
result of edverse environmental factors (espeeialls in the early
stages) as well as ineffective or inappropriate responses bi the
individualagit is » Sién,°f suchbfeedback systems that the
affect-laden responses persist wvhen t forced by environmental
factors. That is, they seem to be fgiz;nalized by the chiid
perhaps in the sa-e vay in which other actio;7/€?e‘zhternalxzed
and become structures of thouqht (Piaqet, 1970). In this way,
the patterning gains a deqree of autonomy, and is no longer
‘situation-hound.'bn exaiple is the approach asd,avoidanee
behaviours noted in young abused chilﬂsen by George and Pain
(1979),'shich are first learned in the context of their
'inxeractions with their parents, but which then persist in other
contexts as well. #hereas the competent child is flexible, the -
behaviorel patterning shown by these children results in
suboptilal and even damaging interactions.

While behavioral fiqiﬂity and inappropriate affect are the

hallmarks of such patterns of behavior, some degree of

vatiability is observed in how the pattern is lenifested

perhaps for the follovinq reasons. Jackins (1977) holds that in

emotionally stressful episodes, ‘all roles presented in the

10




intgraction are léa;ned and so are potentially available to be

re-enacted. ! Thus a child who is ohysicallv punished by a -

’;gpteot may iﬁa;p not only the role of helpless victim (obwiously. .~

this is infldenced by the cognitive sfrhcture'proiided by the

'patent for the punishing occasion), but also the r6le of the

pouerful perpettator of violence and that of the on- looket who

does\ngo intetfere. Further variation is 1nttoduced by the
circusstances of,thevparticnlar situation. especially by tho
ﬁeoplerreSént'in,it. For exasple, children who act ouc

y
violeoﬁly in theit preschool’aro'affected by the sttuCture
ptovi&ed bi‘the adults in charqo, the obiiitf of their peers to
resist agqgression, and their peers® willingness to escalate

B

coercive esiSodes; Additional variation seems to be introduced

by an idiosypcratic factor-- the‘auarenesé that a person has of

“the pattern of behavior, and the decision to act within it

(perhaps even valuihq or relishing the rcles available in the

~ pattern) or to atteapt to act outside of it.

- ApD obvious implication of this is that parenting practices
which iesult in a good deal of opset and negative affec£ shounlad
be associated with increased behavioral r1q1dity and decreased’
competence. Moreover, the area of conpetence affected should
bear some relation to the aregrin wvhich the emotional distress

vas experienced, as in the example of the punished child above.

- - e - -

tAlthough Jackins derives this idea from a different theoretical -

framework, it is obviously congrueat with observational learning
and modelling constructs in social 1earnina theory (2.Qe,

Bandura and wWalters, 1954).

1
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Thus, if upset is caused'by'parentai coeécion.fchildten iﬁ the
ptes¢hcol.should bebiore'teéistive to aéults (a more or less
direct ce;enactlent) or lote hosti1é'to peers'(attgnptiﬁq to
iove into the role of powerful perpetrafor) or véss likely to
intervene ptosocyﬁily nhen another is in distress (th; 1nact1ve,
bat not indlffe{ént. on-looket). ‘

From this theorétical point of view, learned helplessness
is silpij § partiCu1ar typé of pa;terninq. since stressfual -
episéd;sia;e»often acto-panﬁed not‘bnly by.neqative affect, but
also by a degree of helplesiyess. This is especxally true for

N

young children, who have limited means of/affegtan tﬁe1t

a

-«

environment, or for cases in which the stf&xg;continues for lqan’“
periods of time. Thus ;he phenomenon qf,legrned helplessneés is
enmeshed with neqative affect, as rec;:gized by Connollv‘and
Brunner (1974) aéd by Bandut2"71979). Placing learned
helplésifess inrthis context is simply suggesting a causal
lechanis- for it (halely, thaf it results from a sffuctural
carry-over in a rigid behavioural pattern caused by negative
affect) and esphasizing its rigid nature (i.e.,“its tendéncy to
persist ana to nanifest itself in inappropriate contexts). Thu;
the i-pactyof negative affgct on competence is likely to be
twvo-fold: its presence is disrupting, and it often“evokes'a
pattefn of helplessness or ineffectiveness. This analysis
implies that outcoses will be worse when negative éfféC£'iH&:

actual helpl are cosbined; that the effects of upset will

be less when effectivenesgs i;_lodelled, or, better, encouraqged;

- s
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and thatvencoupageient'of mastery will be noéfjeffective'inﬂénm P

environment with little or no negative affect. Thunghgrgqrst;;m,

outchmes should be seen in féhilies characterized by high

- i
ok -

parental control and high child quet: middle levels ofi;"

competence should be seen in families characterized by modelling

of effective réspbnses,and middle leﬁéls ofl§;§et;.and thg'best

N L} .
outcomes in %pnllxes haracterized by encouragement of

independence qﬁd low levels of updag (cf. Baunrlnd s Hatnonions
- uw/ R . . . - - _j
parent group). v’ ' .

i ’ The final point to be made abont the phenonenon\or
pa;dgrninq also comes from _the llncial norkdof Jackins (Tﬁﬁﬁj.
Accof&ina to this urlter, these rigia patterns of behavior are

broken hp when the néqative affect underl;inq them i% exp:essédr

P
or dischatqed. Jacklns conceives of this ptocess as beinq (1n

Ao
part) overt and physioloqlcal. that is..as‘consistinq of crying, »

wgfﬂqinq, trembling, etc. This discharge is gaid to restore the

-

ability of-the individual to think clearly and act flexibly. )

’ .
I1II. Expected Relationships
Based on the foréqoinq, and especially on the work of

Bowlby (1969) and Baumrind (1971), I have foriulaged graphically

the relationships between parental warmth (including

responsiveness to child upset), parental‘poier-assertigg. and

B

child competence. See Pigure A.1, which is designed to be read
as a topographical sap (i.e., the third dimension, cblpetence,

is represented by coatour lines, ijust as the third'diﬁension;

e ot
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elevation or height, is represented by contour lines on a
Q .

topographical map}. !

Warm

WARMTH

Cool,
- detached,

unresponsive

Harsh,
rejecting,
punitive
Low CONTROL High
FIGURE Al
- ——————— - ——————

1The numbers along the contour lines represent arbitrary units
of competence. The negative values represent levels of deficit
or incompetence, while the positive values represent increasing
levels of competenge. The shading is intended to reflect the
three-dimensional nature of the s0lid; dark areas are low, while
lighter areas are higher.

i
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FPigqure A.1 incorporates zones of sharp transition folloued‘//>

I o

by wide "plateaus™, as delineated more clearly in Figure A.2.

<

IAI B
I '
warm i 1
|
, @) o ;
!

. |
R =
g |
= |

|
|
Harsh !
Loxv i High
HCONTROL
FIGURE A.2

(\./

—

the existence of such zones of transiticn is suggested by
Bowlby's (1909) construct of environn?ntal stabjility. Moving
vertically along the warmth 9xi; in f&qure 2.2, for instance,
zone C represents an area above which uarnih is considered to be
sufficient for the development of competence. Below it, warath
is insufficient. ﬁikeuise, poving along the Control-axis, zone A
represents an analogous boundary. The existeﬂce of zone B is
suggested by Baumrind's work, and msarks an area where -
increasingly high control begins to have detrimental effects on
cospetence. Area 1 corresponds to Baulrind's'parenf c@teqoty
Persissive; area 2,Tto abusive parents; érea 3 to Baumrind's

15



Authoritative parent category; area 4, to Authoritarian
parenting (as encountered im a wvhite, North American context) ;
and area S, to Augthoritarian parenting occurring as a social
nora and accompanied by parental warmth.

Figure A.1, as mentioned atbove, represeﬁts a
three-disensional solid. "Slices"™ of this solid, taken at
various points, represent the predicted two-dimensional
reagjonships retween warath and competence and power and
competence. For ins ce, holding warmth constant (i.e., taking
a horizontal slice)throuqh'Fiqure A.1) produces an inverted-u
reiagionship for control and competence. Holding control
‘constant (between threshold zones’A and B) produces a
*rise-to-plateau® relationship between waramth and coapetence.
{This relation;hips has not yet been directily obsérved in the
parenting literature.) Hclding control constantrat very low or
very high levels produces a more nearly linear relationship. Of
course, Figqure A.1 can be slicéd not only pergpendicularly to the
axes of warmth and control; cuts msay be made at any angle, so
that predictions can be generated for any degree of chgnue in
one variable acconpaﬁied by any degree of change in the other.

More discursively, the concept of patterning implies that
parents who are restrictive, pcunitive, and cool, should have
children who are controlling and hostile with peers and
resistive with adults. Since the rigidity of a pattern;isAa‘
function of the amount of negative affect experienced and stored
by the indivi?ﬁﬁl (as well as the other sources of variance

N
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/ﬁ/}\nentioned above), these relationships.shonld be stronger the

more distressing the child experiencés the parental behavior to

be. Also, of cburse, the more distress the child experiences

with the parents, the less positive affect and the more negative

affect s/he would be expected to show in a daycare miliea.

Learned helplessness would seer to occur in contexts of low

parental responsiveness, low encouragement of independence, very

hiqh parental control,
explanations or use of
closely connected with
1975), would also seem

ineffectiveness. These

and the use of negative sanctions without
reason. Parental coolness, which is
low parental responsiveness (Martin,

to be a éontert for learning social

parental behaviors, then, should be

associated with children who are less socially active (both in

initiating a2and respanding to their peets), less cooperative,

less friendly, less e®fective socially, and less able to set and

achieve goals. .

Mediue to high levels of parental responsiveness,

directiveneé&v and firm enforcement, on the other hand; have

been empirically linked with child sociability-and cooperative,

friendly, effective social interactions with peers. Bauarind

speculates that this is because these parental behaviors provide

an environeent of contingencies in which the child learns to be

an effective social agent.

Encouraging esotional discharge should pe associated gith

an amelioration of all

these negative connections, and should

strengthen the positive ones. Parents who are responsive to

17
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their }bildten's affective states shoulé have children who a?e,‘

themselves more socially fesponsive (especially to emotional
"upset in others) a@d who show néré positive affect generally.
That parents who are empathic to their children have children
who are in'fact responsive to others in distress has been nétedr

by Zahn-waxler, Radke-Yarrow, and King (1979).

{
M? . -
I¥. The Present Study -

The present study,then, is designed primarily to look at

the relationships between parents' responses to child upset and

child competence outside the hone; While each of these factors
has received considerable attention (both empirical andA
specuelative) in their own riqht; they have not to my knosuledge
been considered jointly in the context of family interactions.
Parental control and uarith are particularly important in
the present study acot only because they are powerful influences
on chil@:en's cospetence, but also because of cj;nical evidence
that suqqests'that these dimensions of parenting may also
critically affect parents® ability to encourage the discharge of
negative affect by their children. According to Jackins (19?7),
a person seeking to encourage the dischargqe of negative affect
in ancother msust not only be responsive and warm: even more
importantly, she or he ;ust seek to empower the other, to u;rk
towards their autonosmy, independence, and ability. This firm

commitment to the other's well-being provides the personal

safety necessary to express feelings which are oftentimes

18
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considered to be either humiliating or‘unaccepta;?ijtyoreove;,‘
at very vyoung ages it may be more important torenpouer‘or inform -
childien than to encourage them to be emotionally exprgssive. I
have tried to design this study as a starting point for an
investigation of the relationships among poger,;uarlth,
elotioﬁal discharge and the competence of vyoung child&fu, rather
than as a conclusive testing of hypotheses and téchniques
derived from clinical work on adults. It was this exploratory
point of view that leagyle to include background néasures’of
stress, so¢ia1 netuérks, énd delbgraphic status in this study.
Hénever, these measures will not be reported on here.

In addition, fathers as wéll as mothers were examined on
all these factors. Fathers have until recently received short
shrift from developmental psychologists, but it is clear in the
}iqht of ;ecent research (e;q., Lamb, 1981) that fathers
contritute to the family system in distinctive ways.

In summary, then, the primary conttibutionQrof the present
research are (1)the examination of parents' responses to child-
upset in the context of parental contrélpand waraeth and child
competence outside the‘falily, and (2) the formulation of a
three-dimensional model 6f the relationships amonq power,
varath, and competence (Figure A.1 and commentary). This
research also makes several secondary contribotions. The-first
is a partial or prelisinary testinﬂ of the proposed model, by
seeing if the curves uhich best fit the data are those which the - -
sodel cgenerates. The second is a partial replication of the work

i <
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of Raumrind (1967, 1971). Finally, the prj;é;: proiject provides

an extension of Baumrind's work, both conceptually (by focusing

more strongly on emotional factors in ;ﬁe~£?|§lvl and 7 glﬂ?

methodologically (by incorporatingrobservat nal'-easureé as
vell as1se1f—ref5rt and observer ratings). Also, by
incorporatinq measures desiqgned by and derived from the uork‘Pf
the4alocks (Block, 1965; Block and.alock, 1980; Maters et aI::
1979), it is hoped that the preseﬂ{/::tk will provide further

information on the constructs of eqo resiliency and eqo control.

S
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B. Nethods

I. Slhfects i » » , J o
Thitty-five two-parent faliliégimith a preschool-aqed>child

vere solicited for the study by letters distributed through

dafcate centers apd preschools in the letropolitan,VanCOQjerr

area. Among the 30 families who conpletéd the study; the average

age of the children was 4.3 years, with a range from 3.0 to 5.8.

i?neteen uerélqirls and 11 were boys. Hine were only children;

14 had a younger sibling; 8, an older sibling; and 3 had either

two or thteé siblings. The évefaqe age of the fathers was 34;

that of the mothers, 32 (rapqe: 24 tg)zS). Bothers had

completed, on average, 14 years of school, while fathers had

- completed 16 (range: 9 to 21). HeanrfAlily income was just under -

$35,000 (range: $14,000 to $62,000). ! The Duncan Soéio-zconOIic,

Index was calculated for the parent with the highest income

(this was usually the father), and ranged from 33 to 92, with a

mean of 67. 2

-

- -

1Tthe averaqge income for a family with two children under 16 is
estimated by the Canadian Census at $29,600 (1981 data).

2Duncan SEI scores in the low 30s correspond to industrial -
occupations such as craftsperson and machinist. Scores in the f
8id-60s correspond to such professional and technical S
occupations as recreational and social workers, while scores in

the low 90s indicate professional occupations such as physician.

KR PR e ¢ i
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FPive families in the original sample failed to complete the
project. Three were daunted by the work involyed;‘dne found fhe
questionnaite offensive, and the %Lfth uasexgl{&;ﬁ};rﬁlthe T
analyses becawse tgﬁir child was not under 6 yearfﬁo . Both

parents and the child's daycare or preschool teaéher received an

honorarium of five dollars for participatinqhin the studf.

II. Instrusents }

Family interactions were assessed by three methods. Each
parént completed the Child Rearing Practices 0-sort {Block,
1965). In this Q-Sort, 91 items describing parén¥inq practices
are evenly distributed across 7 cafeqoties (13 items pef
category) in a forced distribution. A home observation sggsipn
vas done, lasting from suppettiae until the child's bedtime. For
this session, an 85-category system for coding behavgﬁf #as
developed ]see Appendi; 7). Daté Jete’:ecqrded on the MORE, a
snail;vportable, computerized encoder. Both the initiator and
the target individual, as well as the behaviour itself, were
coded and recorded. A focal-individual sampling strategy was
used, with 10-minute sampling sessions tﬁat alternated between
the child and each parent (cf. Altman, 197&).'Fina11y, following
the observation session, the observer completed 46 of piana
Baumrind's Parent Rating Scales (Ban;tind, 1970; see Appendix
2) . S

Demographic information was collected using the format

recomzended by Huelletrand Parcel (1980); however, data froa

EN
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this instrument will not be considered in the present study.

-

Conpetence in the preschool or daycare was assessed by

w

having the child"s teacber complete Bauntind s Preschool
Behaviour ¢-Sort (1968) « The 72 items in this Q-sort are evenlyi
distributed across nine cateqories. The Peabo;;\Picture
Yocabulary Test (PPVT) was administereil to‘the children in their
home. PPVT uas-included as a competence ieasure not only because
it measures verbal skill, but also because:it reflects the
child's ab;lity to respond to a task -oriented activity with a

friendly but unfamiliar and demanding adulgk , .

I11I. Procedures

Data Collection

Each family was seen fourf?i-es; Durinqréhg firgivisit,
the prcject was described, cbnsenf obtained, and the Q-Sbrts':
left for the parents to conplete.AIhe secénd visit occurred when
the Q-Sorts were c;upieted. These uére picked up, demographic
information was collected, and vocabulary measures were taken.
{1 additiﬁn to the Peabody Picture Vocabulary Test, both
parents were qiyeq the vocabulary sub-test from the WAIS-R.

However, this latter measure will not be reported on here.) The

hone observation session and the co-pletion ‘of the r ratlna scales
were done during the third visit. Dutinq‘iﬁé”faiffﬁm?igiff a

projective measure I devised, the OUnfinished Stories, was

23
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s
adsinistered to the child. The results 6f this measure will not
be reporied here. \

Féllouinq the third ;isit, the childfs preschool or dafcéré
teacher completed the Preschool Behavior 0-Sort. For five cases
it wvas possible to have the Q-Sort conpléted individually by two
teachers who knewv the tarqet'child vell. These dual ratinqs,ugre
used to calculate a reliabilifr correlation for the Q-Sort (seé.
below) and were then averaged for the main analyses.

A criterion sorting was developed for the Preschool T ;‘
Behaviour C-Sort by having the sort cosmpleted by myself and | /
rthree semabers of =y sudervisory Compittee, with ipstructiops
that the sort was toéfeflect a "perfect"™ preschooler, cospetent
and well-functioning. These four sorts were then combined into a

criterion sorting by assigning each ites to the category most

freguently given it in the individual sortings. The constraints

of distribution imposed by (Q-Sorting were observed in developing
the criterion sort. This criteribﬁ was later correlated with ’ :

each child's actual Q-Sort to provide an index of'overall well

functioning. "

iljties

As mentioned above, reliability of the Preschool Behavior

L

Q-Sort was caibulated by corfelatinq five pairs og/sorts
}

obtained for five children. The average correlation coefficient I

of .69 for the daycare teachers is alamaost identical with the »

correlation of .68 obtained by Baumrind (1971) for her trained
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research assistants.

neliabilities for the observation categories vere
calculated from data collected during three special reiiabiliti
observation sessions. Two observers, each equipped, with a MORE
for tecordinq observations, coded falily 1nteract;%fs fro-
supper-time until the child s bedtile. (The pre§ence-of tgo
observers was -found tc be too intrusive when teliabilities were
attelpteéLEifing the main course of data collection.) Since the
coding catégories are nominal, Percent Agreesent gpd Kappa were
calculated for the reliability coefficients. (See Table C.2,
Inter-rater Reliabilities.)

Reliability data for the Parent Hating Scales uere aiso
collected at the end of the reliability sesssiors. Since the
rating scales, like the C-Sorts, provide ordinal data,

-]

reliatility was calculated by correlation. The value obtained

cospares favorably with the average cbrrelatidp of .78 reported

by Baueriné (1971). ! These values are also presentedlin Table

Cele

>

Y A — - - -

1Bausrind's correlaticon is taken over all 125 rating scales.‘
while the value reported in Table C.2 is calculated for the 46
scales used in this stuady. :

25

P o

//

Vi ke B b



/\

C. Results

L

I. Scale(Cousttnction

The indi}idual iteas from the Preschool Behavior 0-Sort,

phy?

the Parent Rating scales, and the Child Rearing Practices Q-Sort

vere combined into scales (see Appendices 2, 3, and 4).

Preschool Behavjor D-Sort

Nine scales were derived from the Preschcol Behavior
Q-Sort. Four came froe the factors reported by Baumrind (19&1):
Friendly (vs. hostile to peers), Cooperative (vs.‘resistive with
adults), Purpbsiye (vs. aimless), and Achievement Oriented. fuo,
Peer Conpe;ence and Bgo Strength, were developed by Waters,
Bippman, and Sroufz (1979). Both of these scalesfare 7
conceptually derivsad f£rom Block and Block, 1980. In addition; I’
'developeﬁ three scales of my own, which 1 called'sociable,
Socially Effective, and Happy. These scales ue:e assembled on
rational qiounds, then, like the bthets, teste& empirically for
internal coherence. (See Table C.1.) y

—
. #hile the scales above are empirically independent when

- groaped by source (i.e., Baumrind's four scales share no items
in comson, Waters®' scales share none, and mine share none) there

is some overlap across groups. BEgo Strength shares four iteas

26
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each with Purposive and Achievement Oriented, and Peer
Competence shares three iteams each with Purposive and Socially
Effective, and four with Sociable, - - —e e s “Wf*;f
Pafent Rating Scales ? | \S

Pour scales w=zre derived from the Parent Rating Scales
using the factors identified by Baumrind (1971). These ¥ere
Firm, Directive, Waram, and Responsive;l In addition, 1 assembled
two other scales, Ehcouraqes Indepehdence and Encourages
Expression df Negative Affect. This last scale incorporated a
rating item of my own devising (item 81: see Appendix 2). Aii
six rating scales, like the (Q0-Sort scales, were tested for
internal reliability. Encourages Expression of Negative Affect
vas eventually reduced to only two items. Finﬁl alphas are

reported in Table C.l.

Child Rearing Eractices Q-Sort

The factors reported by Jeanne Block (undated) fgr the
Child Rearing Fractices Q~Sort had no internal coherence for
this sample, perhaps Lbecause they were derived from &ata on
somewhat older children. Scales vere created ge pgovo by -~

assembling on rational grounds item pools reflecting discipline

E

- -
- - - A —— e - — i

1The iteas for the scale Responsive came from a cluster labeled —
“Encourages Independence and Individuality"™ by Baunrind. 1/

¥
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and power assertion, warmth, encgu;ﬁqelent of mastery, and
encouragement of easotional expressi®eness. Iteas were then

deleted frosx these pools until a acceptable level of internal
v
coherence was fgeached. 2 Since the/ patterns of intercorrelation

differed for mothers and fathetgj/this process wuwas c;rried on

e

separately for each. Consequently the scales, while conceptually

4
similar for each parert, and dgiven similar names, are not

-

identical (see App2ndix’3).
All séale scores, both Q—Soft and rating derived, were

trénsforled by summing the individua; item scores (uhach could

ioad either posifively or negqatively), adiustiné the lower end

of the range to zero, and then dividing by the total pogsible

score to obtain a percentage.

Observaticnal variables assessing various aspects of
parental warmth and power (see Appendix 1) were constructed by
sul-ind the behaviours in certain cateqories>across the entire
'observation session. These sums represent the total frequency
for a civen behaviour or qroub of behaviours, expressed as a
percentaae’of the total events recorded (see Appendix 1,‘part 2,
and Appendix 10). These variables, unlike the Q-Sort and tatinq,

scales discussed above, are measured on a ratio scale: that is,

2Itess with an item-total correlation of less than .40 were

dropped(fx§: the scales.
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‘a value twice as b1g reflects an actual doubllna of quantity.

L]

Their reliability 4epends npot on internal coherence, but on

agreement between coders. 3 See Table C.2.

3Al1though the values for some variables appear small when
expressed as a percentage of total events (see Appeﬁdix 10) the
raw fregquencies were large enough to establish reliabilities. To
take the worst case as an example, the average for Parents
Coerce (.14) translates into an average of 1.2 events per
family. Fortunately, the events subsumed inp this variable (e.q.,
'hits', 'pushes', 'threatens*) are striking and tend to elicite
high inter-observer agqreement., Variables with a mean of .5%
occur on average aore than 4 times per family, while variables
with a 1egn of only 1% occur on average more than 8 times per
session.. ¥

=
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TABLE C. 1
Internal Reliabilities
(Cronbach®s Alpha)

Preschool Behavior Q-Sort

Friendly «659
Cooperative «918
Purposive .816
Achievesant Oriented .828
Eqo Strength . 701
Peer Coapetence «792
~Sociable «698
Socially Effective « 747

Happy «557

Parent Rating Scales

sare «817
Responsive - .768
Firs ' « 845
Directs +578

Encourages Independence .565
Encourages Expression
of Negative Affect «633

ot o e bt kg et |

Chkild Rearincg Practices {-Sort :

Mother Punitive .749 ;
Father Funitive A . 780 :
Mother Wara »753
Father s¥arm «745
Rother Encourages

Emotional Expression <641
Father Encour ages
. Emotional Expression .638 : B
*other Encourages '

Independence « 706

Father Encourages

Indepenience «.689
rother Involved as

Parent 574

Father Involv=2d8 as

Farent .689

s
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TABLES C.2 -
Inter-rater Beligbi@ities

Preschool Bebavior 0-Sort
Cerrelatioqﬂ +.691 e

Parent Rating Scales
Ccrrelation «876

Observation Categories

Percent Aqreement: . 792
Kappa o723
11. Relatioaships within Classes of Vvariables i:>

Coapetence

In adédition to the nine scales derived froama the Pteschooll/
Eehavicur ¢~-Sort, the competence measures include the
correlation to the Criterion Sort and the children's Peabody

Picture Vocabulary Test scores. On the basis of a cluster

a

analysisl; these 11 measures can beyﬁ}JCed into three groups.,
The first qroup, called 'qeneré] competence¥, includes the
correlation to the Criterion So;binq, Baymrind's factor
Parposive, and Water's BEgo Strength scale; 'General”é%lpetence"
seemed an appropriate name since the corfelagién;to Cfitefios is
an over-all wmeasure, and the ability to plan and reach &bais

resourcefully, which is assessed by Purposive and Ego Strength,

- T W e W e -

18MDPI®, Cluster Analysis by Variable, using absolute angle as a
distance measure with linkage deterained by ‘average “distance
between clusters. ) ‘

3



is central to the concept of competence. In énppork of the
suggestion that positive affect is part of the coﬁcept of
coupetence -(e.g., CTonnolly and Bruner, 1974), the scale Bappy is“
modestly related to variables in the general co-petencevcluster.
Peabody Vocabulary scores are modestly correlated with two of
these scales, providing support for the partial conceptual
overlap between competence and intelligence.?

The second group is a “social competence™ cluster formed by
three scales: Peer Competence, Sociable, and Socially Effective.
The scale Happy is also modestly correlated with the variables
in this cluster3, lending some support tc Bowlby*s notion that
positive affect is a broad indicator of well functioning.

A third cluster, “positive enqaqélent',‘is formed by the
scales Achievement Oriented, Priendly to Peers and Cooperative
with ARdults. Although these last two scales seem as if they
might ke aspects of social competence, they bear zero-ordsr
correlations to the scales in the social conpetence‘cluster.
This suggests that friendliﬂess-hostility is a separate

dimension from social skill per se. One can know how to get

2The correlations .between Happy and the Correlation to
Criterion, Purposive, and Ego Strength are .546, .417, and .337,
respectively. The corresponding correlations for Peabody
Vocabulary Scores are .373, 270 (ns), and .310. Peabody scores
are also correlated with Achievement Orientation (.362) and Peer
Competence (.3U4). Correlations of .306 (R-square=.094) are
significant at p=.10; .361 (R-sguare=,130) at p=.05; .463
{R-square=.214) at p=.01. See Appendix 9 for complete
information on the correlations among the competence measures,

3 With Peer Competence, r=.4B0, with Sociable, r=.378, and with
Socially Effective, r=,u78. e '
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along but not ao so. The scales in this cluster, then, seea to

refer to postive engagement with the social and non-social

- %
environment.

Parenting: Fower Assertjon
The 15 varialbles assessing aspectsbxf parents’ power

assertion (taken from the Child Rearifg Ptactices ¢-Sort,

Baumrind's Parent Rating Scales, and the observation data) fall

-

into four clusters. * Ihe/firét, "parents controlling¥, includes

the three observpition variables Father.Diréctg, Father Firm, and’

pl

Parent§§§§erce;'rhase variables are all positively correlated

with one another (see Appgndi} 7). . -

The second clister, “parents directive*, includes the

L

observation variable Mother Directs, the self-report variable

other Punitive, and the rating variables Firm and Directs. The V &
' s

elf-report variatle Father Punitive also beldﬁqs‘fn this

clustér, but joins last,_havi;q zero-é;ﬁer correla;ioné with
Firm and Directs. All the other variablés are bositiielv
correlated with éach ot her. |

The third cluster, "child!conpiiance”,?is composed of the
observation variabtles Mother Firm, EKate 6f Compliance ;q ?ath;t.
and Rate of Compliance to Mother. Mother Firm is positively
correlated with Rate of Compliance to Mother, but ne;atively
‘Program BECPIM was used. The seasure of similarity was the
absolute angle corresponding to the arccosine of the absolute

value of the correlation, vith linkage determined by the minimums
distance betwesen variables.

b
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correlated with Rate of Compliance to Father. Rate of Compliance

-~ B i
to Father and Rate of Compliance to Mother are not sigmificantly

correlated with one another.- © - .

The fourth cluster, 'parents encourage independence®, is

composed of the two self report variables Mother Encourages

Independence and Father Encourages Independencé. and the rating

- 4

variable Encourages Independence. Rated Encourages Independence

. is, paradoxically, negatively correlated with Mother Encourages

a

Independence. It is as though sothers and psychologists have

’

very different ideas of what encouraging independence ameans.
Self reported Father Encourages Independence is not highly

correlated'uith the other two variables. In-the cluﬁ?%r

-

analysis, it enters only at the last step, when a2 super-cluster
of 15 items is forléd. It i8 qroupa2d here for conceptoal rather

than espirical reasons.

‘Pagenting: ¥arasth

A cluster analysis of the warath variébles revealed one
rather large cluster and two rather small ones. In'an effort to
obtain groups less disproportionate to each other, a princiﬁal
co-ponehts énalysis was done. 5 This tevealéd a structure very
similar to the cluster analysis, but less asyametrical. Three
factogs emerged which accounted for 50.1% of the variance. The

first factor, Yparents wars™, included the observation variable

SThe progras used was BNDPUE, a principal components analysis
factored on the correlation matrix and usinq:a varimax rotation.

lw’
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Father Responsive, the self report variables Father Warm and

Father Invclvetc as Parent, and the rating variables Warm,

Responsive, and Encourages Expression of NHeqative Affect. TwO

other self-repert varrtb{es also loadel onvthis factor, Mother
Warm and Mother Invclved as Parent. All of these variables are
positively correlated with one another.

The second factor I called “mother alert, distaﬁt'. While
the observation variables Mother Responsive and Pather Interacts
with Child loaded positively on this factor, Mother Interacts
with Child, Total Huhs, and the self report 1ari§p1e Mother
Encourages Emotional Expression all loaded negatively. The.
pattern that emerges, then, is of a mother who is alert but
somewhat cool, while tather is actively involved with the child,
although perhaps not particularly supportive.

‘S Thé third factor, called "happiness¥, has positive loadings
on\the observation variable Total Family Positive Affect and the
self-report variable Father Encturages Emotional FExpression, and

a negative loadinq{én the observation variable Total Family

Upset. y

Convergence

As the foreqoing cluster and factor analyses imply, there
is a reasonable, if modest, convergence of variables across
methods (J-sort, t2st, observation, and\>§tinqs). For instanqgﬁr
as noted earlier, Peaboldy vacaﬁglaryrécores show moderate
correations with several of the the Preschool Behavior Q-So;t

T
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scales (see Appendix 9) . yitbin the fani]y interaction
variables, there is a fair amount of conqergence,‘especiqilj ,
between the rating variables and the self reported Chilad Reatinq
Practices Q-Sort scales. Althauqb the intercorrelations wvithin
conceptual groupings are less frequent than might be wished, |
there are still many across-gqroup correlations that cross
methodology (see Appendix 8). These results seee reasohable.
considering the different types of information tapped by each
method and the differing sources of variance ﬁresent in each.
For instance, the 2-Sort variables represent a .summing up of a
considerable ?‘i”ount of experience, gathered over a périoﬂ of
many months (for the teachers) or sany years (for the parents).
One would expect a correspondence between this type of data and
the observ;tion and rating data, but not necessarily a strong
connéction, since these last two methods sample a much more
tise-restricted domain. Again, the observer ratings draw on the
evaloative abilities of raters, and reflect their implicit
and even their biases, conscious and unconscious. The %
tehavioural observafions are relatively free of these sources of
vgti;nce (éxcgpt insofar as they are reflected in the actual
categories or happen‘td affect data collection), but are smbiect
to lismitations ilposed by restricted sampling. In the present
study, relationships between the observation data and that
collected by other methods may be obscured because the
observationalczﬁriables are only aggregates, and do not reflect

sequenc1nq lnfor-ation, vhich may well be more sensitive.
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Inforeatior about sequences of behaviour is certainly being

v,

ings. Bach

evalgated in the ¢g-Sorts and in the Obsétvet tg ,
sethod, therefore, taps unique and iipbrtanf ihfor-atioq,uhile
exhibiting a reasonable, but‘not high, déqtee of overlap. The

lostvinportant evidence for converqence across method, however,

will only become evident in the next section, in the similarity

of the relationships shown with compet=2nce.

I1I. Relationships Betueen Parentiag aad Colﬁétence
Si%ce certain types of no;—lineag relationships were
expected, polynomial reqressions were done betuween the
coapetence measures and each parenting veriable. linear
relationships, although not expected, vere also found. As a
result, canonical correlations .were done to test for 6;er‘;11
patterns of linear félﬁtiohship between parental power and
varsth and child competence. Among the power variables, only
self-tépdttéd Mother Punitive'sboued a siqnific;n; (neqative)
relationship with General Competence (R-square=.346), while only
fate of Compliance to Father ShOHed—A significant association
nity Social Competence (R-sdua:e=.298).'Canonical analyses for
\}he warsth vatiables were nonsignificant at p=.05. See Appendix
6 for details of these analyses. Summaries of both the linear

and non-linear relationships between parenting and competence

can be found in Appendix 5.




There are two baSic Strategies that can be used in the

search for stable relatiomships. Oﬁe is to aqqréqafe~vatiables,
hoping .to- find stability in the cluster rather than the |
components. fbe other is to fragment clustérs, looking for a
replication of pattern in concep‘hally related components. i
have chosen to use the Sécond approach here for several reasons.
Given my sample éize (30) and the nuiber of parenting variables
(31}, any empirically-derived clusters or factoré'of the
parenéinq vatigbles are e?trelely unstéble,_and Suitable for<
discursive‘pu;poses only. To base any analyses én faciQrVSCOtes
or clné?%r—deriyed scaies vould be £o work with idiosyncratic
results, whose lack of tépliéabil;ty would- be certain. The
. 3 } i /S

cluster solution for the competence variables may be more
7

stable, given the nearly three-to-one sample size to variable

ratio. In any case, the problem of stability is minimized by the
choice of the second strategy (iookinq for replication of
pattern across tﬁe cluster variables), whereas stability would
be a critical problem if the competence variables were combined
on thé basis of their enpirical associations. Besides the issue
of stability, there is the possibility of lbsinq information by
reducing variables to cluster or factor scores. Variables with
no relationship to the outcome ne;sures laf mask variables that
do have such relationships._&n example in the present study can
be found in the power cluster Parents Directive (see Appendix 5,
page 88), where only one varjable in the cl ster shous ‘ ' —

consistent relatioi?hips with social competence. This
\\ 3
3
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relationéhip would disappear.in a coibined clusfér scqfe{
Similarly, infof-ation may be distorted as well as obscured by
premature data feducfion. This wvould occur.'fot instance, if
linear variables {?te combined with non-linear iariables: the
final cluster or,faiﬁ?r relationships lith bear little
resemblence to the nnderiyinq relationships they putatively
su-lafize; and there would be no way to gauge the accuracy of
this summary, even intuitively. For a{l these reasons, then, I
have chosen to present on%g‘:hose relationships that replita;ed
aﬁross the variables within the competence clusters. 1 This‘
strategy seems to ze to minimize the difficulties'above’aud to
increase the chance that tﬁe results are conceptually
siqnificti?, i.e.,areplicable. In addition, this choice
sinimizes Type 11 error. Findino what dces not exist is always a
danger when many statistical cénparisons are made. By
testrictinq'-y discussion to narentinq variaples that show
interpal replication aéross cospetence measures, ! am adopting a
f&irly conservative strategy. In fact, only about half of the
statistically reliable relationships that emerged %ron this data

kS

will be discussed below. 2

- - - ——

1happy and Peabody Vocabulary Test scores were not used for
judging replication, since they fell ocutside the three main
closters described above.

Zhppendix % contains both the discussed and the omitted
relationships between parenting and child competence.




Parental Power
Present findings in this area generally support Baumrind's

conclusion that 5;?1 high levels of control ate associated with _

-

decreased levels of competence. However, contrary to her
findings, low-.as well as mediunm lgvels of control were
associafad with the highest level%LS;/bo-petence. In addition,
it appears that maternal power-assertion is as strongly

associated with competence outcomes as paternal power-assertion.

3

General Coapetence

Three variables from the pouér cluster Pafents Directive

-

have consistent associations with the scales in the general
_competence cluster. Two of these, the self-report variable
pother Punitive and the rating variable Firm show substantial

non-linear relationships (see Figure C.1. The values given in

o

the figures repres2nt RKR-square, or the amount of variance
accounted for.) Both the inverted-0 functions and the “plateau
and decline" functions illustrated im Figure C.1 are compatible

with the model presented in Figure A.1.

. +
.................. ~

34hile Baumring (1971) assessed maternal and paternal power
separately and specified levels of each in the criteria for her
parent groups, she came to no conclusions about the relative
important of maternal vs. paternal power assertion vis-a-vis
child competence.

4o
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FIGURE C.1

The third variable, Father Punitive, syous moGest neqasive
linear relationships uithrthe gjeneral competence scales,
accounting for 13% to 16% 0of the variance. For all three of
these power variables, very high ;evels of control are
associated with declines in competence.

Vocabulary, too, shows a decline at high levels of control.
The rating variable Firm shows an inverted-U relationship with
Peabody Test Scores, accountinq for nearly 50% of the variance

{see Figure C.2).
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Social Competernce
The scales in the social compoetence cius£er show negative
linear relationships witnh Mother Punitive and the observation
variable rate of Compliance to Father. Alth§§ah these variables
fall intoc separate clusters (Parents Directive and Child
Compliance) they are modestly correlated with one another. & ff’h

Individually, they account for 12% to 26% of the variance in the
“Rate of Compliance to Father is more comsistently associated
vwith maternal than paternal characteristics. Besides the
positive correlation just mentioned with Mother Punitive
{R~square=.130), Cospliance to Father is negatively correlated
with the observation variable Mother Firm (F-sguare=.161). More
sarginally, it is positively correlated with the odbservation

\—j§ariable Mother Responsive (R-sguare=.126) and the self report

jariable Father Involved as Parent (R-square=.110) . “_
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social competence scages.

Positive Engagewment

Although the three'scalés,in this cluster show scattered
relationships with various power variables, oniy one, observed
Parents Coerce, shous COqsistent associations. Parents Céerce' %\
has modest negative corteiationsvuith the Positive Engagement | y

scales (Achievement Oriented; Friendly to Peers, and Cooperative

with Adults) accounting for 14% to 20% of the variance.

Susmary N

Cn the whole, then, Baumrind's conclusion that very high
levels of control are usually associated vith declines in
coapetence (as, fo; instance, in her‘Autho;itarian and
dothoritative parent groups) 1is supported by the data in this
study. However, her reported declines of competence at very low
levels of control (as in her Permissdve parent group) are not
generally supportel by these data.(d

In terms of parental roles, the variablas assessing
maternal power have as strong an association with competence as
the paternal power variables. This o;ttern is somewhat
paradcxical in the context of the traditional or stereotypic
view cf the fawily, ipn which father is seen as the important

power-kroker, while sother's role is one of narturance. However,

this non-sterectyric tenden?{ is repeated in the next section.

43 -



[

Parental wWaramth

Two conclusions can be drawn from the data that follow. The
first is that, in this sample at least, warath ceems to be a
very pctent dimension of parenting, more so than power. The

second 1is that fathers' warmth is as important as mothers’'.

Genaral Competence

As predicted, the variables in the factor Parents wara
typically show “rise to plateau™ relaticnships uith general
competence, ocfter accounting for supstantial portions of the

variance (cee Fiqurg C.3}),
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Some of these warmth variables (self repd}ted Rather Wara,
observed Father Responsive, and rated Enceerages Expression'oi’
Negative Affect) also showed moderate inverted-u relationships. - -

with Happy., accounting for 22% to 33% of the variance (sees

Figure C.4)

ENCOURAGLS. -
EXPRESSION

FATHER FATHER  OF NEGATIVE

RESPONSIYE  WARM AFFECT

. , ,
s/ /\ /\ HAPPY
T .225% 257 332

[o] I

FATHER
RESPONSIVE *p

Lt

Ipra—

FIGURE C.4

Chiidren's performance on the vocabulary task was also
related to warmth. The observation vafiable Father Responsive
shows & pocitive linear relationshipo uitﬁ Peabody Test Scores
(R-square=.281) while the rating variable éncouraqes Expression

o:::;qative Affect shows an invert23d-U relationship with

vacabulary (see Fijure C.5).
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FIGURE C.5

Social Coapetence

Scae of t£e variables in the Parents warm factor also havé
§ubstantia1 associations uith-social competence, althouqﬁ the
predicted ¢ ertn 0of rise and plateau is not as pzedouinaht
here, since many of the relationships are linear in nature (see

Figure C.6 et passia).
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The observation variable Father Responsive and the self report
variables Mother ¥ara and Bother Involved as Parent show a

mixture of these patterns, accounting for 12% to 55% of the

variance.

FIGURE C.6

PEER
COMPETENCE

SOCIABLE

SQCIALLY
EFFECTIVE

\5\

Social cospetence is also affected by twoc other variables.

Observed Total Upset,

per se, since it is simply a total of all negative affect

which does not reflect parenting practices

48

N

W -




recorded in the obser{g}jon session, has loderaté neqativg
linear relationships with the social competence scales, which
‘account for 24% to 41% of the variance. S tThe obsérvationir
variable Mother Responsive, on the other hand, shous positi;e
linear relationships accounting for 13% to 32X of the variance

-in the social cospetence scales.

éositive Engagement

Only one/iarlth variable, self reported Pother Involved as
Parent, was consistently associated with the scales in this
cluster. Mother Involved as Parent showed positive linear
relationships accounting for 14% to 26% of the variance in the

scales Achievement Oriented, Friendly, amnd Cooperative.

Fl

Summary

On the uhole,'then, the conpeience scales show strong
associations with variables measuring fathers®' warmth, as well
as strong assocjiations with mothers' warmth., It is clear on the
basis - of these data that despite fathers' traditiona{/i:I:::tion

to the role of distant disciplinarian, fathers'® varsth is as

. - —— - -

STotal Upset showus positive correlatioms with parentjing

variables such as Parents Coerce (R-square=.245), but not, as

one might expect on a sismple reinforcement theory, with parent

variables assessing ancouraqesent of esctional erxpression: Two

of these measures shoved no relationship with Total Upset, while

the third, Father Encourages Eaotional Expressiop {as the factor -
loadings above imply) showed a2 modest negatjve correlation ‘

(R-square=.,121}.



important as nothers;.

WNarath, both mothers® and fathers®', also seems more
important in this study than in Baumrind‘'s research, ;hete if
was interpreted as functioning primarily as a moderator
variable. The rise-and-plateau relationships noted above,
especially in the general coapetence m2asures, may, Houevei. be
consistent with a moderator function, insofaf as they indicate
that warmth is critical at so-e‘points ({the rise), bat
relatively unimportant at others (the middle and high, or
“plateau" regions), vhere other variables will them seem more

potent.

Iv. Sex Differences

Superimposed 50 these strong effects of both power and
warmth, there is a measure-dependent pattern of sex aifierences.
Although the parents cof qi;ls and the parents of boys described
their parenting practices in essentially identical ways, and the
ratinge for families of girls were not different from the
ratings for fénilies of boys, the observation variables told
ancther story. ‘Althouch bocys vere just as compliant as girls,

fathers of boy$~ueré%;2re than twice as‘likely to be firm with

thair sons as fathers of girls were with their daughters

o N e L T W ey

{In a trimmed t, the maxisum and ainisum\scores are deleted fros’
each group, boys amd girls. This test of robustaness is
recomsended in BMLP3D, Comparison of Twe Groups.)

|
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were no more likely than girls to initiate a coercive behaviour,
. there vwere pmarginal tendencies for boys to experience more
coercion. Total Coercion (which sums coercion from all famil
members) vas twice as high im boys' families as inJgirls'
(t(pooied)=-l.95, df=28, p=.061). Considering parents only, the
parents of boys were, on average, three times as coercive to
their sons as the parents ofrqirls were to their caughters
{(t (pooled)=-1.76, d4f=28, p=.089), 2

Sex differences also crop up in the competence aeaswures, ./
althouoh they fors no consistent pattern. Boys tend to be rated
‘as less Achieverent Oriented than girls (t{pocled)=2.98, &f=28,
p=.006; trimmed t (pocoled)=2.91, df=24, £=.008). significantly,
in vieﬁ of the fasily differences, boys are also rated as less
Happy (t{(poclec)=3.01, df=28, p=.006; trimmed t{pooled)=2.64,
df=24, p=.014). Boys may also show a slight impairment in social
competence, since Jirls are rated as sore Socially Effecti,é
(t (pooled)=2.65, df=28, p=.013; trimmed t(pcoled)=2.689, df=24,
p=.008). Finally, there is a marqinally reliable tendeancy for
bOoYS to be rated as less coapetent overall, as neasq;ed by the
correlation to Criterion (t(pocoled})=1.84, df=28, p=.076; trismed

t{pooled)=2.03, df=24, p=.054).

—— D W - e e W e e W -

2Hovwever, these findings were not robust. For Total Coercion,
trimmed t(pooled)=-1.67, df=24, p=.108; for Parents Coerce,
trimmed t(pooled)=-1,32, df=24, p=.198." ,%/f\
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D. Discussion‘

Martin (1975) begins his review of parent-child
relafionships with a discussion of cansality: Despite the
avareness that c;usal relationships in faamilies areiﬁ |
asultidirectional, models of parent-child inter;ctioﬁsvofteu
assume that the important causal forces flow from parents to
children. However, theoretically and espirically, it is '
undouottedly true that children affect parents (martin, 1975).

While the point of view presented in the Introduction often

tacitly treats parants as prepotent cansal agents (not only

el

because they are powerful, but because they also bear the Ch%ef
responsibility for seeing that the fasily functions well), it is
in intentioh an interactionist (or systems) point of view. For ;
instance, the association betueen parental coolness ana lowered 7 ?
child cospetence may exist because cospetence needs a certain
degree of uarlth'#or adeguate development. It may also exist
because children with low social skills or who are hostile and
resistive are more difficult for parents to like. It seess
plausitle to suppose that both of these things are¢ happening.
Indeed, the concept of patterning suggested by Jackins (196u)
would lead one to expect it.‘If parents were initially hostile
Oor rejecting, the anegative affect stored by the cnild would lead
her/his to act in affectively laden, sob-optimal ways during

future interactions. These sub-optisal responses sight well .

trigger further rneglect or hostility from the parent, setting gﬁ
’ /

/
/
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the type of accusulating feedback sfste- outlined on page IOL
ﬂouevef, a correlational study of the type presented bhere cannot
assess the intricate web of causes that exists as falflies
fanction over tise. Even though the ideas outlined im the
Introduction incorporate an interactive or systems analysis view
of caugality, ihe lack of longitudinal data make such an
analysis impossible.

With this cahsal caveat in mind, I uiil first #resent a

brief review 0f the extent to which the findings do fit the

eipectations outlined in the Introduction. This uili be folloﬂed

by the conclusions that I think can be drawn from the data, and -

some possible cirections for futare resgarch.»

Cn the whecle, the expected results outlined in the

Introduction were actually found, uitp a ?%u unforesqgg;}uists.
® J

In particular, the tyres of curves generated by the model

presented in Figure A.1 were actually discovered in the data. *

Detailed expections and results arz presented in Table D.1.

which groups hyﬁotbeses vwith telévant variables.



TABLE _ D.1
Expectations;ahd Fealities

, "Support
Parent Expected Childa = (+= yves, -= no,
Characteristics Characteristics +,-= partial)
1. reétrictive, hostile to rother Firm +
.cocl, punitive peers, resistive Parents Coerce +

with adults
2. practices that general deficits, Total Upset +
result in upset less happy {for general and
: ' social competence)

3. high control, low social and Bother Punitive +

coercive, low general Father Punitive *
encourages coapetence Firm +
independence ) (for general comp)

Mother Punitive +
(for social conmp)

4, responsive, high social Nother HWarm + _
firs competence Father Responsive +
> ) Mother Responsive +
Bcther bPunitive +,-
. encourage socially ) Encourage Expression
expression of responsive, of Negative Affect +
negative affect happy (for 2 of 3 social
competence scales)
Happy +,-

Father Encourages

Expression of

Reqative Affect +,-

While Table D.1 indicates that there is a good deal of

support for the idsas on which tbe'expected relationships are
cased, it is aiso clear that the ideas sketched iu the
Introducticn are neitber complete nor co-bletely correct.
Confirmed expectations include the following. (1) Parental
coercicn and maternal firmness are related to hostility in the

preschool setting as ptedicted. (2) The relativnships predicted

for Total Upset ar2 present in the area of social cdlpetence and
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in two of the three general competence scales. (3) The findings

for high levéls of control; as reported earlier, generally

o -

. o
support the conclusion that very high control is detrimental to

competence, while mediunm levéls are beneficial. (U) Parentél

-

responsiveness does have the ifsi{ive associations with social SRR

. . - B
competence that we expected. (5) The impact of firmness is
demonstrated by Mothef Punitive, which is negatively correlated

with social competence. (6) The evidence for the encouragement

-~

of tﬁe expression of negative affect is subject to thelcaveats.°
to be~discussed below, but findings support the eipectaéion_fhét'&
suppressive strategies have a detrimental impact on socidi
competence and on happiness. This variable seems a pro-isinqrbne
for future investigation, provided that the methodological
problees can be reso;vedrsatisfactorily (see page 60). The
hypothesized relationship betveen parental te;pbnsiveness to
e.gtional upset anl children's ageneral prosocial behaviours ‘!ﬁd,
especially to others who are experiéncinq erotional distresss is
" certainly worth following upes e o ' e

On the other hand, there are some questionable
relationships in the data. (1) The relationships betwveen
parental coércién and child hostility may not be robust since -
the relationships found for Parents Coerce are not replicated ¢
for Total Coercion. Likewise, the relationships for Mother Firm
and c‘ 14 hostility are not replicated_consistently by other

easures of parental firmness. (But resistiveness and hostility

i'n a classroom setting may depend on situational, not faaily,
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variatles. See telow.) (2) The negative association of fasily
upset and competence did pot replicate across the positive
encagesent scales or for the scale Bappy. This is somewvhat
puzzling, since high levels of negative affect at home should be
associated with less bouyant pehaviout in tha preschool. This
suggests that happiness may be strongly influenced by
situational variables. The same cauld be said of the positive‘m,
engagement scales, which showed few connections to the family
interaction variables. It seess plausible that a child‘s
villingness to encage in hostile or rasistive behaviour in a
preschool setting must be influenc=d to a large extent by the
reacticns of his peers and the adults in charge. Cf. Patterson's
vork with coercive behaviours in a family setting (e;q.
Patterson, 1976). (3) While the relationsairs befueen power and
competence at medium 2nd high levels of control support Baumrind
work inm this area, the picture at low levels is not entirely
clear, due, perbaps; fo a lack of low-controlling parents ih
this sample. (U4) The results for encburaqenent,of indepen&énte
seel.confusinq and cyntrary‘to exoectation.‘rhe negative
\cbrrelation between nothers'/self-report and the observer
ratings mav arise because parents for whos independence~traininqm
is salient are couanterproductive in applying it. (That this iaf
cccur is sucqeéted by a positive correlation between Mother
Enco%raqes Independence and ooserved Parents Coerce.)} In any
case,/both self-reported and rated parental encouraqénent of
in%Fpendence were not consisteétlv related to any ;rqa of

~
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competence in- & preschool settindi 3 (5)The relationship between

social comagpetence and parental fireness, while preseant for

pother Punit{ve, «asS not consistently present for other aeasures

of parental control. Ihis suggests that parental responsiveness

<

in social situations, rather than power assertion per se, may be

more important for children's social competence,

Cespite these gquestionable relationships, there are severa.i

b
o , .
imfortant conclusions to be drawn from the results of this

research. The first is that father characteristics are isportant
o
to children's competence, especially fathers®' warmth and

responsiveness. CTcoaplementing this is the importance of msaternal

fower-assertioh.

It is difficult to sugqgest why fathers' warmth is sore -
strongly associatel with the Jeneral competence measures than

ldtberé' warmth. Eowever, Cole et al. (1982) report similar
findindé in a sample of 7 and 10 year olds. There, paternal

\

varath (as observel in a 30-minute free-play session) had much
more sebstantial re2lationships to child competence at school {as
rated by peers and teachers) than 1id maternal warsth. The _

traditional view Oof the family f(at least in lort& Arerica) is

-

- that fathers tend to pe somewhat cocl and distant while mothers

are warm and nurturast. Is it possible that against a background
JEaumrind (1971) rz2ported strong effects for a parental cluster
that she named Yencouragement of independence®™. That cluster uas
repamed Yresponsive* in this study (see footnote, page 28, and
Appendix 2, page 73) since the component items seemed to rate
the recponsiveness cf the parents to the child's social
initiations and desires. It showed strong asscciations with the
cospetence measures (sea2 Appenlix S5, page 91, for a summsarv).



cf high -ate;nal warath, variaticns in motners® warath smake
littie difference, while variations ian fathers' warath looa
1$rae.aqainst a backgtound of lowv paternal imvolvement in the
f?Qily? $

1f -such a hﬁpotbesis is true, it'is not apparent by the
sunlafy neasdres of paréni-child interaction reported here.
There were no sighificant differen®es between parents on aany of
their sepataterleasures, taken over ten to sixteen 10-minute
observation sessions. However, the cbservation variables reflect
the participatiCn of each par=at vhen both pa:eﬁts are hoame. 1If
sothers still retais the chnief turden of child caze is their
fasilies (and this {is certainly trae for the thiré of tﬁe saaple
who had the;i children in preschool rather than davycare), then
variations in maternal warsth miont pale in relation to the
iarqge t;talltine pothers spend in contact with their Ehildten,
while paternal warith might seem more potent because relatively
more scarce. Future analysis of the social networks data
collected eas part of this study smay provide soae evidence of
1his, if fathers ra2port large and active networks that tend to
remove them from family activities.

On the other hanéd, it iay ke that our culturel stereotypes
are no longer true, or at least not as true as they used to be.
The fathers of this generation (or-of this sample in particular)
may well be more involved as parents €han their fathers were.

(Eyen thogqh a wide rapge of 2ducation amd income levels was

obptained, the sampie is still skewed to the well-cducated and
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the econo-itally comfortable. Such a sample might uellrbe
expected to eihibit acre non-traditional parenting roles.) 1In -
;his case, the differing patterns of asscociation between child
coapetence and matsrnal and patetnai variables may reflect the
different gqualities that mothers and fathers bring to their
relationships with their children (cf. Lamb, 1981). These
differences in style may account for the differences in the
patterns gf correlation among the Child Rearinq Practices Q-Sort
itamas alluéed@ to earlier (page 27), and should be reflected in
differences in the sequencing of behaviour between pérent and
child. This possibility can be tested by a 1ag analysis of the
observation data. dowever, similar studies across saaples
substantially diff=arent in educational snd financial background
would bte needed to assess the generality of any conclusions
drawn froa this data. .

The second general conclusion is that U;Ilth appears ﬁete
as a potent Jdimension alonagside pouer.rln fact, of the 20
coanections between parenting ard competence presented.viu were
between parental waramth and competence. The importance of warmsth
is a rather comson sense point of view, and one supported by
earlier research {see, e.%;, Mmartin, 1975). However, in
Baumrind's 1971 study, va;ifh had no main effects, and sas
regarded by her as a moderator variable. Some relationships
found in the present research are not inconsistent with this

intergretation. The rise asd plateag relationships found between

varmth and competence may be compatible with a moderator



function, insofar as they indicate that.iarith is isportant ats
the low extremes, but relatively unimportant in the niddle and
gpper (plateau) regions, vhe;E other vatiables will then seesa
more potents One could invoke here the concept of a critic?l
threshold, below which lack of warmsth results in lowered |
perforsance, but above which de;eloplent is stable, and such
variance as exists can be attributed to other forces. this 1s,
indeed, just what one would expect to find if competence were
environmentally stable, in Bowlby's éense. “

If the results reported‘here indicaté that paumrind
underestimated the impact of warmth, they lend more support to
her conclusions concerning power. However, the support, although
strong, is not unconditional. She reported that very 1o§»and
very high levels of control were usually associated with lowver
levels of conpetence (as, for instance, in her Permissive and
Authoritarian parent groups). That inverted-uU pattern is
replicated in‘the present sample only by the rating variable

.................. -
“According to Bowlby (1969), beh'avioural systeas can be more or
less labile or morz2 or less stable with respect to the
environment. Labile systems are very responsive to environmental
pressures, whereas stable systees develope with little variation
across large environmsental differences. The deqgree of lability
or stability is determined by selection pressures, i.e., by
evolution. The more crucial to adaptation systes is, the more
stable it tends to be. Competence, as lengoned in the
introduction, has close conceptual ties to adaptation and can be
viewed as an environmentally stable behavioural system (one
which, like lanquage, has environmentally labile subsysteas),
since the ability to adapt is a crucial skill from an
evolutionary point of view. According to Bowlby, such systeas
exhibit threshold-like effects. And indeed this threshold '
phenomenon seems to be present in the relationships between .
warath and competence.

4
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Firm, taken from Bauarind's Parent Rating Scales..rhe self
report and home obseévation iariables on the other hand
typically shov.%"platean and decline™ and linear relationships,
and in these cases low as wvell as/-iddie levels of control are
associated with high levels of competence. It may be that these
relationships are due to the relatively high leiel of cog:rol
provided by the pagents in this sample. Bauarind (1977, 1978)
suggests that lcue levels of parental control are associated with
lcw levels of child ccapetence because of learned helplessness
fthat is, because the parents fail' to provide contingencies in
the context'of which the child learns to be effective). If this
is the case, then one would expect decreases in competence only
at very low levels of control. “Plateau and decline"™ and linear
relatiénships may simply indicate that these levels have not
been reached. This may be partly due to some difference across
methods. (Baumring assessed family interactions by observer
ratings; in the present study, these ratinqs.kere supplimented
by self report ana observation measures.) The social
desirability of at least lod;rate centrol may bias upward the
scores of low control parents. Observationér datg seep less
influenced by social desirability. However, the simple
aggregating of frequencies to form the observation variablas Ray
sask crucial information on control during seguences of
parent-child agonistic i;ehanaes. Given the difficulty of
calibrating instruments "(the self report and observation data
vith the rating data) and the fact that baumrind reported her

S
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data in standardized, not raw, scores, it is i-possibie,to
assess the level of control found in this sample vis-a-vis
Bausrind's sample. In-any case, Bauerind's contgntion that very
high levels of control are detrilental is supported by the data
presented here. The issue of what happens at low levels seems to
turn on sasple characteristics, methodology apd the difficultf
of specifying the equivalence of “low"™ choss different
in#trnlents.

5 The third area of importance to be discussed concerns the
relationship of negative affect and competence. Congruent with
the argumsent developed in the Introducticn, pegative affect and
parents® reactions to it dih show connections)to conpetence. The
ratinq variable Encourages Expression of Negative Affect and the
observation variable Total Upset both show tepéated
relationships of the expected types (rise-to-plateau and
negative linear, respectively). These data also give rise to
‘several issues. In the first place, upset occurs-infrequently in
- some families (which is an imvortant variable in itsélf) and for
these families the amount of upset sampled is insufficient to
reveal parenting styles. This suggests that fesearch strat;qies
incorposrating trained parent observers, a technigue refined and
advocateﬁ by Zahn-Waxler and Radke—!arrqu (1982), ubuld be very
appropriate here, since this methodology maximizes information
on salient but relatively infrequentubehaviours.

The second probles in assessing the effects of parents'

respeonses to child upset was that it proved diff//ﬁlt to find
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parents who believed in and practiced either a theoxry of
catharsis or a theory of suppression. Bost of the parents in
this saaple reacted not to upseg per se, but to some other
salient aspect of the situation. For thesm, upset was a siga for
action, no; the focus. For example, when children were hurt and
crying, parents very segeibly checked to see if first aid was
needed; if children were upset when contesting a directive,
parents were often intent on obtaining compliance; if anu
altercation between siblings or playmates resulted in upset,
parents usually attespted to mediate and resolve the dispute
eguitably. Over half this salslevéisplayed this pragmatic
approach to emotions. Of the remainder, nipe families were
classified as using denying or distracting strategies when
confronted with upset, but only one of these seeped intentvon
actually discouraging or suppressing emotional expression. At
the other extreme, only two families secewed actively to
encourage the expreséion of negative affect. So in terms of
these very broad intuitive categories, I was not satisfied with
the range of stratzgies that I vas able to sample. It may be
that intensive recruiting efforts among certain sub-popnlationg‘
(for instance, recent graduates of Yhuman potential®™ therapies
on the;one hand, and certain clinical populations or the other)
might improve this imbalance, even though the impression is that
the pragmatists form a largpk wajority in.the qehetal population.
Given these limitations in the present sample, it appears

that these three broad categories (pragmatists, encouragers, and
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discouragers) are too general. Although intuitively appealing
and useful on the level of discourse, they are too
coarse-qrainedbto test more specific hypotheses reqarding
parental treatment of negative affact. Emotional upset nay'need
instruments more sensitive than observer ratings and self
teports.vxn ay rating variable Emncourages Expréssion of Neqative
Affect, 1 attempted }o develop a more sensitive scale by.-
combining tvo othérs, t hus increasinq‘the number of iﬁterlediate
points., Although tﬁis was reasonably successful (the resulting
scale showved reliablé relationships of the expected type with 7
of the 11 competence measures), it i; still far from the
sensitive instrument one wvould like to have. It may be that a
sequential analysis of the observation data ui;l generate a more
adequate measure of warents' responses to emotional upset.

The fourth general conclusion is that positive affect, like
parental responsgs to negative affect, also seeas to be involved
in competence, as severél writers have suggested (e.g., Block
and Block, 19@%; Connolly :::7Bruner, 1974; Waters et al.,
1979), and as Matas et al. (1978) report. The positive
relationship found in the present study was of moderate size
(13% of the variance on average) and reasonably pervasive,
affecting the scales in both the qenetal‘and social competence
clusters. The moderate st;enqth of the correlations may occur
because happiness, as an indicator of well-being or
vell-functioning (cf. Bowlby, 1969), is caused by many thinas,

and not q;ﬁco-petence only. In particular, it is plausible to
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suppose that happiness in a preschool setting is influenced by
situational variables (characteristics of the teachers and the
other ‘children, for instance, as w2ll as the programme), which

were not assessed in this study. On the whole, then, the present

E;}a seem to me to provide fairly good support for the link
betueen positive affect and competence. On the other hand,
positive affect as peasured in the family showed no connections
to competence, suggesting that happiness {like competence) is
strongly influenced by situational faciors. However, this lack
of connection brings me to the final point that I want to
discuss: the large patterns of predictability and lack of
predictability that aie present in this study.

As one can se2 from perusing Appendix 5, some competence
sgéies (those in the general and social competence clusters) are
frequently predicted, while others (those in the positive -
engagement cluster) show relatively few connections to>falily
interactions. Among the parenting variables, too, some show many
connections with competence (€.gs., Héther Punitive and Father
Responsive) uhilé others show few or none. Among the pnrentiﬁgb
variables some of the more interesting failures of predictive
power are shown by vagiables assessing parents! encouragemsent of
independence and mastery. In a simple view of learning theory,
one might suppose that the way to get competent children would
be to encourage thes to be competent. Evidently, reality is a

good deal more complicated than that. It may be that the parents

for whom encouraging independence is salient are in fact so
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desanding that tﬁeir efforts are counterproductive. Certainly

the point ©of view adopted here suogests that encoufaqinq

independence would pest occur in an atmosphere of suopport and 7 Q—-
positive affect, nof in a controlling context accompanied by

upset.

Somevhat more surprising was the failure of prediction
g&own by the variables assessing the deqgree of parental
directingness. The rating variable pirects, taken from Baumrind
(1971), where it was a2 major variable, was not particularly
potent in the present study. Two of the five scales composing it
had to be deleted in order to reach acceptable levels of -
1ntetna1 reliability. Even so, it showed no relationship to the
competence measures, nor did the two observation measuress Mother
Directs and Father Directs, which sum the directives actually
given by each parent during the observation sessicna.

In suemary, then, it seems that warsth is more isportant
than Baumrind thought, and pouef perhaps lessgso. Positive
affect is associated with co-petence..Strateqies which
discourage the expression of heqative affect saem to have
adverse COnsequences, but the precise threshold is unclear.

The hypothesis that encouraging the expression of negative
affect is the unmixed blessing that clinicgl experience
sosetimes soggests has yet to receive a fair trial. In
particular, the present study suffers fros.a ;ack of sujitably
zealous practitioners of catharsis and a sgi;ngy sensitive

method of assessing parents' resronses to emotional upset.
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‘Nevertheless, eaotiopnal variables in th; family clearly seem to
be related to children's coibetence ogtside the home. 1If this
finding canr be ;eplicated. then the stage will be set for an
_investigation of the long-tera continuities in adaptation
, TR
implicit in the notion of patterning discussed earlief (baqe'
9ff). Suppressive emotional strategies, since they prevent
"rtecovery of flexible functioning, should result in chronic
behaviocural riq{:}ties, or, to use Block and Block's (1980)
terminology, lowered eqo resiliency. Continuity ir eqo

R

resiliency from 18 aonths to kindergarten has already bee

demacnstrated by Sroufe and his csikeasﬁes’(ﬁrené €t al., 1979;
Matas et al., 1978; #ecters et al., 1979) and by Block and Block
(1980) from preschool to middle childhood. However, the role of
parents? reaétion to emotional upset has vet to be inyé?tiaated
in this context. Jackins®' (1964, 1977} contention that emotional
discharge c¢an restore behaviocural flexibility (or eqgo
tesilliency) 1s especially interéstiﬁqf sinrce it is part of a

)
causal model that predicts continuity of overt malfunctional

behaviour fpatterns as well as functioually-equival;nt
non-patholoagical r=2havioural systeas. It waulc be interesting to
examine these ideas (continuities in the deyelopnent‘of
resourceful bernaviour, and the role of parents’ responses to f’“
emaotional Zdistress in that development) in a2 longitudinal study
frow late infancy {12 to 18 months) to aiddle childhood. In
aééitieﬂ, attention te changes in famil cirtﬁistances ang
parental] ;tiess; already demonstrated t¢ have an impact on

, ' v
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patent-infant attachaent (Vaughn et,él., 197§), would allow
aﬁprnisnl of the hypothesized puffering nsnects ot emotionally:
expressive strategies {pages 13 and 17). The results of such a
study liqﬁt have strong ilplicatioﬁs bpoth for interventions in
the faliliesrof troubled'childten and for prograss desiqned io
enéouraqe optimal family égnctioninq.

On the level of theoty-constfuction, work needs to be done
on the calibration of instruments, so that the curves fit to the
varicus measures of parenting and child competence cap in turn
be fit to the model presented in Figurs A.l1. Only this prdCess
can prcvide the feadback necessary to alter amd enrich ihe model

- -
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E. Appendix 1: Observation Categories and Vatiahlqs

Observatioa Ca;eqo:#es

LATCH indicates cateqories that could be
recorded concurrently. Blanks (as at 11)
indicate null categories

eats, mealtirme
plays (LATCH)
reads

on-qgqoing solitary adult act
watches TV '
on telephone

vity, ea, cooking, driving:

bath; cleans, cares, does so-éthinq to.child

sleeps; lies in ‘bed—quietly

snoccupied; squirms or fidgets
bhid for attention (non-verbal), bid for contact

bid ‘f#or play (behavioural initiation of acéivity)

requests (help, permission,
enquires

directs, forbids, directive
offers (help, object) N,
proposes- (verbal initiation

speaks, comments
hags, holds (LATCH)

grants reguest; yes; agrees
explains, gives information
ignores, no response
refuses contact

refuses request, directive,

sets conditions for granting reguest

non-verbal acknovledgesment

object)

implied by statement or question

of activity)

(non-agonistic exchange)

bid for talk, play; no

£

hits, kicks, pinches, strugqles physically (LATCH)

pushes, pulls

takes, grabs, initiates object/position struggle
shames, humiliates, criticizes, complains

vyells (angry overtones or coercive intent)
threatens verbally, frightens
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36
37
38
39

40

1
42
43
by
is
46
47
48
49
50
51
52
53
54
55
55
57
58
59
60
61
62
63
64
£5
66

67
68
69
70
A
72
73
74
75
76
77
78

79,

80
81
83
g4

‘85

86
87
88

threat gesture
play hits, play strugqgle
restrains physically (j;

initiates object/position struaale/gjthout contact{

—

threatens to withdraw affection, friendship
threatens tc withdraw ceompliance, priviledge
persists with directive, reguest

rodifies reguest, directive

enforces directive, punishes (not physically)
withdravs reguest, acguieses

invites 2rguxent -~

argument forrtidden

cogplies, cooperates \\/
partial compliance

reasons, resonstrates (agonistic exchange)
leaves

returns, approaches

seeks help

praises, gives positive reinforcement
encourages to undertake, persist with task, resclve problea
assists (adult allows, encourages partlcipation)

redirects to different activity

cautions

discourages verpally

-

does activity for child (child not pernltted to help)

{LAT )
offers alternatives or enquires about ﬁreferences

0( _

completes activity -7 <
leaves activity uncompleted

guietens

ainimal response; inattentive

attends, looks, waits attentively

response ubclear

response ob-going

response terminated

accepts upset .

directs attention to upset, englires about upset
denies upset; atteamapts to guiet child

distracts, directs attention away from apset -
discourages, attempts to suppress upset

mimics upset; aimics child

intervenes (to resclve difficulty)

begins, persists with solitary activityi

¢
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9
30

91
92
93
94

85
96

97

38
99

the
beh

tar

iI.

distressed tone of voice {(physical hurt)

distressed tone of voice (sadness, includes cry-voice,
whinesj} (LATCE) '

cry face, gjesture of sadness

cries, sobs (LATCH)

distressed tone of voice (anger, anncvance),

distressed facial expression or gesture iméicating anger
(throws object)

rages (LATCH)

shous-fyar (startle, flinch, alars, hand-cover):; cautious,
hesitates

trembles, cringes, shows extreme fear

bored, disinterestea

laughs, smiies, shows positive affect (includes bright,

i%;;:ted tone of voice), (LATCH) -
Y

Ccde length is 4 digits: digit 1 indicates.the initiator

of

acticn (father=1, mother=z2, child=3), digits z and 3 are the

avicr categcries iisted above, and digit 4 indicates the

get of the qﬁ;ion. ~

¥ e 8
- k4
v

Observation Vvariables

q

Yariables were scored by Summing tbe'i:equené”es in
the indicatea cateqories, expressed as a gercentaqge
of the total events recorded. The totals for Father
and ®other Eesponsive were reflectad.

Father Responsive 1253, father ignores chilad

1753, father ainisal response
to child

Pother Responsive 2253, mother ignores child

Father Interacts 1023, father plays with child

2753, sother zinimal response
to child

with Child 1033, father reads to child /
1203, father speaks td”c%ild

Mother Interacts 2023, mother plays with child

with Child 2033, mother reads to child
2203, mother speaks tc child

m



Father Directs
Bother Directs

Father Fire
. Mother Firm

Farents CoerIcCe

Child CToerces

Total Fositive
Total Fugs

Total CUpset

Affect

RL/

1153,
2153,

1433,
1453,

2433,
2453,

1303,
1313,
1323,
1333,
1343,
1353,
1363,
1373,
1383,
2203,
2313,
2323,
2333,
2343,
2353,
2363,
2373,
2383,

330x,
33z,
332z,
333z,
3341x,
i3Sz,
3361x,
337x,
338x,

1951,
1211.

x89x,

.x901x,

x91x,
192x,
1931,
x94zx,
x95x,
196x,
197x,

father
sother

father
father

mother
mother

father
father
father
father
father
father
father
father
father
mother
scther
mother
mother
mother
mother
scther
mother
acther

cnild
child
child
child
child
chilad
child
child
child

laughse

hugs, .

distressed voice,
distressed voice,

directs child
directs child

with directive
directive

ptersists
enforces
with directive
directive

persists
enforces

hits child

pushes child

takes, gqracs

shases, criticizes
vyells at child
threatens, frichtens
threat gesture

glay hits chilgd
restrains child

hits c¢child

pushes child

takes, grats

shames, criticizes
vyells at chilc
threatens, frichtens
threat gesture

rlay hits child
restrains chila

hits
pushes
takes,
shames,
yells at

threatens, fricghtens
threat gJestur=

play hits

restrains

grabs
critici:zes

, Smlles
holds affectiénatl[

hurt
sad

cry-face

cries
distre
angry
rages
fear g
treebl

72
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198x, bored

Rate cf Cospliance 3501, child complies to father
to Father 3511, child partially coaplies
Rife of Zompliance 3502, child complies to mother
tc Pother 3512, chila partially comsplies
N
\\ N
AN

N\
N
Fate of Ccepliance is calculated by divicing the summed

categeories above (i.e., 3501,3511,3502,3512) by the totals for
Father Directs and Mother Directs, respectif&}y. This is then

expressed as a percentaqe.

13 ' \



rT. Appendix 2: Parent Ratimg Variables

The items below are take#ifron Baumrind (1§70a, 1970b,
1972b)., (The iten nuibers are Baumrind's; however, the nuabering
in 197Ca and o differs from the numbering in Eaverind, 1571.)
The earlier items (1970a, 1970b) were converted from four-point
to five-golint scales tc match the"fftlat used in 5auariﬁd,
1972b.urhis was done by imserting a null middle category (3).

Scale scores Jere calculatec by summing items negatively or
positively, dependinu on thelir reiationship with the scale name.
Scores were then transformed ty adijusting the lcwer end of the
range s0o that scorss could rotentially gc to zero, and fhen
converting them te a gpercentage cf the total possible scora.

{This rrccedure was followed with the J-Sort scales as well.)

1. Fira
Scurce: rcausrini 1971, Mother Parent mating Cluster 1,
p.15; Father Parent Rating Cluster 1, p.15.

7. 33 cannot be coerced bty child (OMITTED) 4

8, 3z enfcrcement after initial noncompliance -

9. 31 firme enforcement

10. 34 uses negative sanctions when defied

>
Y

11. 37 fofﬁgs confrcatation when child disobeys
12z. 38 willingly exercises power to obtain obediernce
13, 48 disapproves of defiant stance

14. 35 reguires child to pay attention

Tu
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]
15. 36 promotes own code of behavior

16. 42 child must Jdefer to parental exrpertise

-5
1I. Directive ,:>
Source: Bausrind 197%, Jsint Parent Ratinmg Cluster 3, p.17.
1. }ﬂ rsgizen cet for child
2. 15 fixec becdtime kour
3. 11 many rules and regulations
4, V2 many restricticns on TV (OMITTED)

Se 13 many restristions on eating (OMITTED)

II11. ¥arnm

Scurce: Baumrind 1971, Mcther Parent Rating Cf&ﬁter @,

1« 71 beccees inaccessible when displeased

2. 75 disciplines harshly

3. 74 unresponsive

4. 45 assumes stpbgérof personal infallibility
S. W] parent's needs take precedence

6. 13 cool
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1Y. Responsive
scurce: Baumrinmd 1971, Mother Parent Rating Cluster 2,
£.15; Father:Parent Rating Cluster 2, p.16.
1. 57 gives reasons wvith directives (ORITTED)
2. 52 offers child alternatives
3. 55 solicits child's opinions:
4, - 69 d4afines child's individuality clearly
5. &0 encourages i;ti-ate verbal contact
6. 72 lacks empathic understanding
7. 53 listens to critical comsents (OMITTED)
B. 59 encourages verbal give and take
9. 56 meaningful verbal interaction
. ¥0. 30 flexible views
11 éé promotes individoality in child (OBITTED)

TN
12. 44 does not/;hare decision-making power with child (OMITTED)

o
¥. Eacourage Ipdepesndeance

1. 4 cdemand chilc thS§ES self
2. 1L demands hava edocational value
3. 20 encourage self-help

4, 51 encoprages independent actions

76
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¥I. Eacourage Expressioa of Negative Affect

1. 17 ancoutaqés gmotional dependency.
2. 19 not overprotective (OMITTED)
3. 81 discourages expression of negative affect (ADDED)

a. Parents’seel to value emotional expressiveness and
encourage it tor its cathartic value. Eveﬁ doring a
confrontation, parents will give time €for or actively
encourage the exptession of negative feelings, even if
remaining firm in their directive. While the parent nmay
be influenced by the child to mscodify the directive, theu
rarent doesn't find the child?s upset aversive and isn’t
coerced by it.

b. Parentc seem to value or dc permit esotional
expressiveness in general bput during a confrontation,
the parenis; priority is clearly obedience. While the
child won't be discouraged from expressing upset,#it i
treated as if it were an epiphenomenon of little
importance. In non-agonistic situations, the emphasis is
.on correcting the situation, not on the upset per se. |

cs Parents react to upset by distracting child or denvinq
the hurt. During a confrontation, they can be coerced by
the child's upset.

4. The parents value or atteapt to teach emotional control.
The child say be instructed not to cry, etc. Expressing

upset is aiscouraged by verbal means (excluding threats

17
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e

L

of physical punishment).
Parents attemapt to suppress expression of negative
emotions by humiliation, physical punishment, or by

threats of physical punishsent.
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Appendix 3: Child Rearimg Practices Q-Sort Scales

Items were loaded negatively or positively, depending on

their relatibnship with the scale name. The lower end of the

range was adjusted to zero by the aadition cf a codstant. and

the scale scores were then converted to a percentage in order to

standardize thewm.

I.

II.

will

43 1

15 I

36 1

Bother Pumitive "?{f

teach £y child that in one way or anothelr punishment

find (hiwm} (her) when (she) (he) is bad.

find it 2ifficult to punish my child e

have strict, well-established rules for sy child
be%}eve that children should be¢ seen ané not heard

tend to spoil ay child

Father gunitivo

29 1

will

43 1

S8 When I am angry with my child, I let (him) (her) kmow it.

60 1

N

teach sy child that in one way cor ancther punishsent
find (him) (her) when (she) (he) is bad. .
have strict, well-established rv{es for lyfchild

punish Wy child by taking away a priviledge (he) (she)

79
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otherwise vwoul? have had.

S. 2% I find it gifficult to punish my child

E. 32 I talk it over and reason with wmy child when (he) (she}
micbehaves. .

7. 64 I believe that scolding and criticiss make wy child

isprove. D

$I1. Bother Wars ;

1. 42 My chilé™and I have warm, intimate times tcgether.

2. 34 T amp easy going and relaxed with my cni}d.

3. 22 I usually take account of sy child's preferences in
making plans for the family.

4. 18 I ewxpress affection by huoging, kissina, and holding my

chilil.

S. 1 1 respect sy child's opinions and encourage (him) (her) to
<

™~

express thes. P
6, 70 I 30 not allow sy child to juestion my decisions.
7. 69 There is a gooé 3deal of conflict between sy child and me.

8. S I often feel angry with my child.
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Iv.

5.

B,

V.

Father Waras

40 I dcke and play with sy child.,

‘34 1 am easy going and relaxed with my child.

.42 My child and I have H;tl, intimate times together.
22 1 usually take account of ay child's p;efegences in
. —

nakin% plans»for the family.
18 I eipress atfection by hugging, kissing, and holding my
child. ; |

1 I‘respect my child's opinionsvani encourage (hi&) {(her) to
oxrress thuke.

760 I 4o not allow my child tc gquestion my decisions.

5 I often feel angry with ay child.

Bother Encourages Emotional Expression
53 1 encourage ;y child to talk about (hf&) (her) troubles.
27 1 don't ailow my child to say bad thimgs atout (his)
{her) teacherse. ' -
31 I don n;t allow my child to get angry with me.
55 I teach ey child to.keep control of (his) (her) feel#nqs

at all times.
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VI. rather Encourages zlptional Bxptessiqn

1« 55 1 teach nyAcbild to keep control of (his) (her) fealinqs'
at all times.
2. 27 I don't allow my child to say bad things apout (his)

(her) teacherse.

3. 81 I think gquarreling and jealousy betuecen brothers and

b

&

B

sisters should be punished

W
An"‘. -

A4

ViI. Rother Encourages Independence

1. 2 I encourace ay child aluays to do (his) (her) best

2., 33 1 expect a great deal cf ey child. ‘

3., 44 I think one has to let a child take many cnances as (he)
(she) gqrows up ;nd tries new ﬁhinqs.

4, 13 I try tc stop my child from playing zou&h games or doing
things where (ge) {(she) might get hurt.

Se 20 I preter that -r childvnot try things if there 1s a
chance (he) (she) will fail.

6+ 79 I instruct sy child not tc jet dirty wkile (he) (she) is

-

playing

az



VI1I. Father Encourages Independence

1« 13 I try to stop my child from plaving rough games or doing
‘things where (he) (she) might get hurt.

2. 44 I think one has té let a child take manf chances as (he)
{she) grows up and tries

3. wﬁl I give my child a gqood many duties and family
[esp;hsibilities.

4. 67 I teach may child that (he) (she) iﬁ responsible for uhaf//

happens to (him) (her).

5. 75 I encouraqge child to be independent of me.

° _ A

IX. Mother Involved as Parent

1« 77 I find it inferestinq and educational to be with my child
for long perioas. | |
2, 19 1 find some of my greatest satisfactions in ay cgild.
3. U8 I sometimes fee; that I am too involved with Ry cbild.
/

4. 62 I enjoy having the house full of children.

S« 72 I like to have some time for myself, away from my childn
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I. Pather Iavolved as Pareat ,
. 62 I enjoy hévinq the house full of children.

2. 77 I find it interesting and educational to be with my child

er long periods.
3; 19 I find some of may greatest sﬁtngactions in my child.
4. 23 I .wish ny child 4did noﬁ have to grow up so fast.
5. 32 I feel li child“ié a bit of a disappointment to nme,

6., 72 I like to have some time for ayself, away from my child

T &

Lo S

84



N

ﬁ. Appendixz &: Preschool Behavior g-Sort 5cala$
ijtems were taken from Pausring (1968{. |
Items were loaaeé'ng;;tively or positively, depending on
their relationship u;th the scale nale.v(rhe initial phrase in
each item defines the item's meaning when sorted as
characteristic; th= phrase in parentheses defines the item's
m2aning when it is sorted as uncharacteristic.) The lowver end of

the range was adjustel to zerc by the addition of a constanmt,

gand the scale scoras were then transformed to a percentage in

order to standardize them. ;%@ﬂd}//

I. Priendly
Source: Baumrind 1971, Cluster 1, p.7.

1. 55 undepstands other children's position in interaction or
altercétion {(nonempathic) “

2. 7 nurturant or sympathetic toward other children
{unsympathetic when another child is in distress)

3. 54 bullies other children (is not a bully)

‘4. 72 thoughtless of other children's productions (takes care
not tco destroy another child's gork)

S« 70 insulting fdoes not assault another child's eqo)

6. 63 selfish (altruistic, shares his possessioné willingly)

7. 35 helps other children catri out their activities

{purposely disrupts activities of other chiléren)
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II. Cooperative

o

Scurce: Baumring 1571, Cluster 2, Pele -
1. 32 obedient.(disobedient)
2, 69 responsitle abo&t folloving standard operating procedure

at school (Sshous ligtle concern‘asout rules and teqile)'
3. 48 actively facilitates nursery school routine

kgndependable)
4. 53 destructively impetuous and ilpﬂisive (self-controlied

and thouqhtfpl)
S. 27 téies to evade adult authofity (accepts adult quidance)
6. 52 can be’trusted*(sneaky, cannot be trusted) ~
7. 68 provocativeAuiﬁh adults (does not challenge adult

authority)

I1I11I. Purposive
Source: Baumrind 1971, Clustet‘S, Pele =
1. 10 spectator (participant)
2. 14 characteristically dnoccupied‘(qenerally busy, aluiﬁs
occupied)
3. 49 an interesting, arrestinq chil@ (fédes info background)
4, 59 salples’activifies ainligsly; lacks qoals’(purposive)'
5. 15 vacillates and oscillates (knows HﬁafHKCti%ﬁS"ﬁE“VI&tS'tU” -
take and with whom) o | ‘ , L e

€. 19 'disoriented in hdis environment (well-oriented in his

86
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Iv.

.environsent)

16 confident (lacks confidence)
28 paid attentiaon to by other children (goes unnoticed by

other children)

- 18 sglfiétatiinq and self-propelled (needs reassurance aﬁd/a!

enc&itaqe-ent from others in order to emabark)

‘Achievement Orieated

Source: Baumrind 1971, cluster 6; peBe.

8 does not pérsevere when s/hé enéouhters frug}rat}on
(perseveres) ; ‘\Jf | | ‘

S3 stretches to meet the situat;on uhen'nﬁch is demanded of'
his (retreats when much is demanded of ﬁi:)

20 dqes not beéone pleas&hgbly involved in structured_taské
{({involves self pleasuraﬁlei in structured activitiés)

6 likes to learn new coganitive skills (does not actively

"seek new learning gxperiences)

42 sets qoals.uhich eipgnd his abilities, e.q., learninﬁ to
pJp- on suinqs, trying difficult puzzles (likes to do only
vhat is easiest for hin)

12 gives ﬁis,best to work and play }buts little effort into
what he does) |

26 easily frustrated or upset when an obstacle to" task
perfor;ance is encountered (hés Al&; tolerance for

frustration)

L4
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10.

11.

."easily put off)

Yo BQO Streagth

Source: Haters et al., 1979) .

18 self-startiasg and self-propalled lbgeds reassurance and
encouraqgement from others im order toyenbatk)
17 lacking in curiosity (curious)

19 disoriented in his emvironment (well-oriented in his
: ) _

environsent)
S forcéfully'goes after vhat s/he vants (hesitates or is

,

6 likes to learn new cognitive skills (dogs‘npiracﬁivelg:b ;' - |
seek nev learning axvériefCEsi e - ‘ (/;’/A‘ ”\: ;'”fi
16 confident (lacks confidence) . S : o
42 sets qbals uhich‘expnnd his abilities; el s, leatninq.tq
pqp; oﬁ swings, trying difficélt puzzles (likes to do only
vhat is gasiest for him)

12 qive; his”best to work and play (puts little effort into
ghat'he does) |

8 doe§ Qot petsevére when s/he encounters frusttati&dm,

(perseveres)

59 samples activities aimlessly, lacks goals (purposive)

11 suggestible (has a sind of his own)

=

61 tries tc manipulate adults (relates straiqhtfbruatdlv to

adults)-

3
w
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vi.

St

12.

activity (enjoys excitement)

Peer Cospetence

Source: Waters et al., 1979.

23 other ckildrén seek his company (company seldom sought by
other children)

50 sociaily withidrawn. (ocutgoing)

47 plans activities for other childrenAjseeis directfon fros

other chxl&ren or teacher)
20 doe= not beco-e pleasurahlv 1nvolved in sttuctured tasks
(involves'self pleasurabley in struct red actxvitxes)

21 peen 1eader {follower)

?'ﬁﬂftﬂfiﬁf ©T svtaatﬁetiei%e#atd Gt#efi€#§%¢F3R
(unsyapathetic when another child is in distress)

10 5pecta§or (participant) |

aé an 1utergstinq. arrestinﬁ child (fades into background)
13 timid with other children (bold wvith other children)

57 withdravs vhen faced with gxéitelent or a great deal of
60 typically in role of a liétenet (fall barficipﬁni-in
group talks) | N » o ;' _— %
14 characteristically unocéupied (aenerall} busy, aiuavs

occupi;d)'
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vII. Sociable -
)

1. 23 otﬁéf childfep s eek his.COlpany'(COIbany seldos sought by
other qhiidten)

K 2. 45 seefk conpa#y of éther childtén.(hvoidé'couéﬁny of other

chil&ren) ' | |

3.l 50 sociﬁlll‘uithdraunl(6ntqoina) o . ) ,Av =

u."neruvoids peer*intsrﬁctionjby tecﬁnlques ;uqh as seekipqlr
adhltégttention (comfortable and secure in interaction with
adults) _ |

5. 10 spectator (participant} ‘ f S ”‘

6. 60 typically in role éf a iistenet (full-participapt in

groéup talks)

¥

VIII. Socially Effective

v 1. 9 lacks ability to get along uitﬁ other childten'(iﬁtaracts
smoothly yith other children)

2. 21 peer leader (follower)

3. 47 plans ;cti;ities for other cbildrent(seeks directté§/fr0l
oth;r children ét teacher) b

4. 13 timid vith.other children (bold with other children)

6. 61 tries tOH-anipﬁiafé adults (relates sttaiqhtforuatdly»tév

adults)
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7. .28 paid attention to by 6therﬁchildren (qoes unnoti&e@fby_

other cbildtén)

IX. NHappy

“te 29 é:otionally expressive; laughs, ;liles frednéntiyk
(e:otionalli bland)
2. 30 apprehensive fnot'inxious)

3. 56 content, cheerful attitude (discontent)

:
,

AY
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I. Appendix S: Summary Relationaships Betueen Pg%iitinq nhd

Conpeiégéo_

3

1. Pover Cluster 1: ;atontsntontrollinq fJ"

_ FATHER.  FATHER, PARENTS TOTAL
DIRECTS FIRM COERCE COERCION
3 E .

é‘ . . ——

% CORRELATION
¥  To CRITERION

B

PURPOSIYE

L ' - HAPPY

PRV.T.

. PEER
COMPETENCE

| o SOC,lAb‘LE“ |
/’ﬂ:} //fﬂ; ' -

SOCIALLY
EFFECTIVE

ACHIEVEMENT ]

g ___ORIENTED

N | mesmewew]
112 T ‘ L

FRIENDLY
a2 .

- @
" .

o 1
FATHER
DIRECTS

ln’-

R s LA ALk L 1

"COOPERKNVEl. -
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“Il. Power Cluster 2: Pareats Directive

. . - . ’ 3
. MOTHER MOTHER ‘ “FATHER '
DIRECTS PUNITIVE  FIRM DIRECTS PUNITIVE

~ /\ /\ \ CORRELATION 1 -
.292% | .518 368 | (60>  TO CRITERION
I I\ PurroSIVE
: 668 \ -|.12) |.132 h :
o {—‘\ v\ I I\ Eoo STRE%;H ) 3
) -3o8 312 - 1.139
’ | | HAPPY
/\ RRVT
498
\, : . PEER ' .
122 _ ‘ _ COMPETENCE
' SOCIABLE
176 2 |
. , _ SOCIALLY
3 , EFFECTIVE
ACHIEVEMENT 1
N I ORIENTED
B > N N R T
19 1 ,
+ N -
S ’ : COOPERATIVE J
- - + - ; .
MOTHER ,
OIRECTS - e

IRZ




I1I. Power Cluster 3: Chila Calpliuc& :

RATE OF " RATEOF
COMPLIANCE . COMPLIANCE.
TO - MOTHER T0

128

RkY
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IV. Power CIuster §4: zncduraqesllndepa-de-ce
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¥. Warmth Factor 1: Parents Warm ;
. - ENCOVRAGES .
. FATHER . o EXPRESSION - MOTHER
FATHER  FATHER' ~ INVOLVED. ° - : OF NEGATINE MOTHER INVOLVED
RESPONSIVE: WARM . PARENT - WARM - RESPONSIVE AFFECT WARM  PARENT
o = /\ /_/ , S~ /’\ CORRELATION 1
o o . ‘ / . TO CRITERION -
o (4-5\0* A-o ﬁ;: .639 .654 442 12 1 /.519 T o £ IR
o Yo /'\ /\ /—/ . /‘J |/~ PuRPOSIVE
| 536 .481 395 . |/ .418 .628 .280 |/ .600 . 499-
' /\ B /\ /\ - /\/ | /‘Ja; © EGO STRENGTH
. .505 . 508 . 456 .429 '|f .405 .315 .559 Il .524 ,
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VI. warsth Factor 2: Mother Alert, )
| L MOTHER
FATHER MOTHER * ENCOURAGES
MOTHER  INTERACTS INTERACTS  TOTAL EXPRESSION

RESPONSIVE WITH CHILD WITH CHIED HUGS ~ OF EMOTIONS

' SR ~_ CORRELATION . -
- o  TO CRITERION
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161" S R
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VII. Warmth Factor 3: Happiness
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J. Appendix 6: Canonical Correlatioas

Canonical correlations ! were done for groups of competence

and'fanily 1n£gractioh variapleé. The competence variables wvere
grouped by cluster while the family interaction variables were
grouped by the Eroaa rubrics of power and warath. The variables

in the competence cluster Positive Engagement wvere omitted from

these analyses, since only one warath and one‘pouer variable had ~

consistent relationships with all three scales., Only those
family interaction variables which had,shoun'consistenf
relationships in the limnear and non-linear analyses were

included in the canonical correlations.

I. Beasures of General Conpetehce and Power

Group 1° " Group 2

Criterion Correlation ~ Mother Punitive
Purposive Yather Punitive
Ego Strength Fire :

»

, Number of Canonical Variables=1
Bartlett®s Test: Chi-square=16.98, 4f=9, p=.049

.Squared Multiple Correlations of Parehtina Variables
S with Group 1

Vvariable. R~squared (adj) | F af  “p ' ; '

Mother Punitive .36 6.11 3,26  .003
Firs .119 2.3 3,26 .100

Father Punitive  .0T1 1.73 3,26  .185

- - - — - ——

-t Tty %




s

this case, 1) needed to expressrthe dependency

R

.

rtlett's Test indicates the nu-be; of canonical variables {(in . :

oups.

II. Beasnres\ of Gemeral Cospetence and Harath

= ;reltf///
Criterion Co rel ion

Purposive
Ego Strength

- - - —

Father Résponsivev
Father WHarm

Pather Invalved as Parent

varm
Responsive

Encourages Expression of -

Negative Affect
Mother Warm
Mother Involved as Parent

A Number of Canonical variables=1 .
Bartlett's Test: Chi-square=35.13, daf=24, p=.066

Qitueen the two

Squared Hultiﬁle Correlations of Parenting Variables
with Group 1 .

VYariable

R-squared (adj) F d4f p

“Father Responsiva « 096 1.99 3,25
Father Warm «393 7.06 3,25
Father I ved ~ :
- as Parent - SIS 2.66 3,25

Warm {162 2.81 3,25
Responsive . 2948 4.88 3,25
Encourages Expression ’ -

of Negative Affect .045 . 1.44 3,25
Mother Rarm 140 2.52 3,25

‘Mother Involved

as Farent ( « 354

100
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T TR T T TR W L e IR, Ty et e L il LD

v I1I1. Measures of Social colpeténce'aid Po-er'

Group 1 Group 2
Peer Competence Mother Punitive
Sociable ' - Rate of Compliance to L

Socially Effective Father

Number of Canonical Variables=1

‘ﬁartlett s Test: Chi-square=14. 8“ df=6, p=.022

Squared Multiple Cotrelations of Parenting variables
with Group 1 ' ;

Variable R-squared (add) F af p

Mother Punitive .100 2,07 3,26 .146
Rate-of Compliance ' S
to Father .298 5.10 3,26 .04
B
-J
101



I¥. Neasures of Social Competeace and Barltﬁv

Group 1 - Group 2
PeerZCOngtence ' Father Responsive -
Sociable . ' Hother Warm

- Socially ‘Effective Bother Involved as Parent
: : ' Total Upset .
‘Mother Responsive

| Number of Canonical Variables=1
Bartlett's Test: Chi-square=23.88, df=15, p=.067

with Group T

Squared HWultiple Correlations of Parenting Variables

variatble R-sgquared (adi) F af p
Father Responsiva « 115 ' 2.26 3,26 «105
Mother Warm . «153 2.75 3,26 «063
Mother Involved ‘ . ~

as Parent «077 - 1.81 3,26 171
Total Upset =061 1.63 3,26 «206

. Hother Responsive «037 . 1.37 3,26 +273
102 oA
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R S I A = g A Raed

B. Appendixz 10: ramily Iateractios aand Competence Beasures:

- .

Descriptive Statistics

- \.‘
Preschool Behavior Q-Scales

- - ———— - - - = e ——

(as % of total possible scale score)

° Nean S.D. Hino Baxe.

Purposive . 71.2 15.6 1245 90.3
Achievement

Oriented 64.6 18.8 24.1 89,3 - z
Friendly 67.9 18.6 28.6 96.4
Cooperative 65.0 24,2 10.7 98.2

Peer

Competence 65.6 13.9 16.7 81.2
Egc Strength 68.1 13.0 19.8 4.9

sociable 68.0 15.4 29.2  BS.u
Socially

Effective $7.3. 16.6  16.1 83.9
Happy ; 69.7 18.0 20.8 95.8

Correlation to Criterion

- - - ——— - -

7 cu87 0280 —0590 .7911

- - - ——— -

111.9 1.1 86.0 126.0
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- - — - —— = - — - -

(as % of total possible scale séore)

Mother Punitive
Father Punitive -
HNother Ware
‘Father Warm
BRother Involved
Parent
Father Lavolved
Parent. o
Mother Encosrages
Expression Emo.

Father Encourages

. Expression Emo.

Bother Encourages

Independence

Father Encourages
62.9

Independence

=

Sean

44.9
ue.a
76 .7
17.4

44 .2

56 .8

15.1

69.7

65.7

Parent Rating Scales

- e - — - = -

S.D.

"17.4

15.8
12.8
13.6

13.5

15.0 .

i

11.7

.14.9

14.8

“15.9

Min.

6.7
21.4
1.7
27.1
10.0

8.3
45,8

37.5

€E6.1

30.0

fax.

83.3

81.0
95,8
95.8
76.7
83.3
95.8
91.7
88.9

90.0

(as % of total possible scéle score)

Harm

Resporsive

Encourage
Expression of
Negative Affect
Firm

Directive
Encourage
Independence

Mean

63.9

69.1

38.3

60.1
64 .4

53.8

SebDe

13.0
10.7

17.1

111.7

14,2

16.1

Bin.

28.0

40.6 -

107
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87.5

70.0
4.4
83.3

81.2
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. Observation vVariables

e b (asr% of‘totalwevents)a
ﬂean’ '_S.D. Hin; ’ Hrarxro o -
. . J : - —— - - - - - -
Father Directs - 1.92 = 1.4 - 0.2 7.4
Mother Directs 2. 21 1.3 “0e3 Sl
Father Firm C. 37 0.4 0.0 1.3
Mother Firm 0038 0.3 0.0 ]oﬁ
Parents Coerce C.14 0.3 0.0 13 .
Father Responsive o
(unreflected) 0.67 0.6 0.0 .7 v(/
Mother Responsive ‘ . o
(unreflected) 0.85 0.6 0.1 13,2
Father Interacts : 4 ] ,
v Uith Child ‘ 6-18 30“ 009 15.0 . . B G e
Mother Interacts A : Too L .
with Child .  7.13 2.5 2.1 _11.4
~Total Hugs : 1.96 1.2 0.4 4.9 ‘
Total Positive ) - . . &
-Affect 3.52 ;'T 1.1 7”77 1.2 5.9 S A _ -
Total Upset 0.93 1.0 0.0 ‘3.9 =
Observation Statistics .
Total Events (per : ' P j%‘
family) : 8u47.0 === 605.0 1228.0.
Total Duration : L o
(ninutes) ©128.4 -—= 83,2 181 .4
y . -
i \
-~ it
e
~ 108
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