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4 - ; '  
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i ;. -+* 
The impac t  o f  t h e  EFSL p l a m e n t a r y  F r e n c h  a s  a  Second 

Br { 
'- 

Language)  program and  t h e  a r i t i ) u l q t i o n  be tween  F'tench p rog rams  a t  . . 
'? ,% "f , 

t h e  e l e m e n t a r y  a n d . s e c o n d a r y  1 ~ 1 s  were  exandned  i n  a two-year 
* i x  r 4  

k 

s t u d y  c o n d u c t e d "  j n  a  s c h o o l  d i s t r i c t  i n  t h e  &wer m a i n l a n d  o f  
3 

B r i t i s h  C ~ l u r n b i a .  The p r o j e c t  had two main components :  a 

d e s c r i p t i v e  s t u d y  of  t h e  s e c o n d a r y  (SFSL) F r e n c h  program;  and a 

2 - 7  - 
.- folPow-up s t u d y  examined:  t h e  r e l a t i o n s h i p  be tween  s t u d e n t s '  r 

a t t i t u d e s  toward   rer rich' and  t h e i r  a c h i e G e m n t  i n  F r e n c h  i n  

, e l e m e n t a r y  and s e c o n d a r y  s c h o o l ;  s t u d e n t s '  r e t r o s p e c t i v e  v i e w s  o f  

t h e  E F S L  program;  and  r e t e n t i o n  i n  t f ie  F rench  program when i t '  
- 3 4 - - -- - - 

becomes a n  o p t i o n  i n  s e c o n d a r y  s c b o o l .  . $! P 
' 1 

> 3 
I. 

The main f i n d i n g s  i n d i c a t e d  t h a t  ~ t u g e n t s '  a t t i t u d e s  t o w 3 4  
* * 

4 
French  i n  g r a d e  &jx  were r e l a t e d  t o  t h e i r  s ,ubsequent  a t t i t u d e i s ' . i n  

* 9 5 ,  

g r a d e  n i n e .  I t  was found t h a t  s t u d e n t s  whd d r o p p e d  F r e n c h  a?&er 
9 :  

g r a d e  e i g h t  t e n d e d  t o  h a v e  more n e g a t i v e  a t t i t u d e s  f rom t h e  
7- 

f i r s t  e x p o s u r e  t o  F r e n c h  i n  e l e m e n t a r y  s c h o o l .  A two-week r e v i e w  

p e r i o d  a t  t h e  b e g i n n i n g  o f  g r a d e  e i g h t  was r a t e d  a s  t h e  mos t  
- ,  

effective method of f a e i l - i t - a t i n g  WSL-SFSL a r t k t C L a t i e n ,  mcLkhe-  -- --,..----- 4 F L 
data s q q s t e &  thaL-n f ran a two - year  EF.ST. program 

( g r a d e s  s i x  and s e v e n )  found  t h e  t r a n s i t i o n  t o  s e c o n d a r y  F r e n c h  

e a s i e r  t h a n  d i d  t h o s e  f r o B  a  one-year  EFSL p rog ram (g lade  s e v e n  



o n l y ) .  Findings of the study were discussed i n  relatl~n to  o t h e r  

Canadian and i n t e r n a t i o n a l  research and to  r e c e n t  curr iculum 
A\ 

development - in the province.  
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Al though  t h e  p r a c t i c e  8 f  t e a c h i n g  a  s econd  l a n g u a g e  t o  younq 

s c h o o l  a g e  c h i l d r e n  is n o t  new, t h e r e  h a s  been  a  marked i n c r e a s e  

i n  i n t e r e s t  i n  s econd  3anguage  l e a r n i n g  a t  t h e  e l e m e n t a r y  s c h o o l  
< ,  

l e v e l  d u r i n g  t h e  l a s t  t h i r t y  y e a r s .  T h i s  r e v r i v a l  o f  i n t e r e s t  is  

e x e m p l i f i e d  by t h e  FLES - ( F o r e i g n  Language i n  E l e m e n t a r y  S c h o o l )  

program i n  t h e  Un i t ed  S t a  es ( A n d e r s s o n ,  1969; P i l l e t ,  1 9 7 4 ) ;  t h e  

/=' P i l o t  P r o j e c t  o n  F r e  h i n  t h e  P r i m a r y  School  i n  ~ r i t a i n  I 

'9 + 
(Burstall, J a m i e s o n ,  Cohen & H g r g r e a v e s ,  1 9 7 4 ) ;  and  t h e  d r a m a t i c  

r i s e  i n  F rench  e n r o l m e n t  i n  Canad ian  e l e m e n t a r y  s c h o o l s  ( S a s a k i ,  

Note 1 ) .  
f 

Accord ing  * t o  S t e r n  & Weinr i b  ( 1 9 7 7 )  , t h r e e  f a c t o r s  

c o n t r i b u t e d  t o  t h i s  i n c r e a s e d  i n t e r e s t  i n  t h e  develo- o f  a  

second  l a n g u a g e  componen t , i n  t h e  e d u c a t i o n  o f  younger  c h i l d r e n :  

They w e r e ,  above  a l l ,  t h e  demand f o r  a  r a d i c a l  
improvement  i n  l a n g u a q e .  l e a r n i n g ,  t h e  w i sh  t o  
e x p l o i t  t h e  young c h i l d ' s  s u p p o s e d l y  g r e a t e r  
l a n g u a g e - l e a r n i n g  a b i l i t i e s ,  and t h e  d e s i r e  
t o  e n r i c h  t h e  e d u c a t i o n a l  e x p e r i e n c e  o f  p r i m a r y -  
s c h o o l  c h i l d r e n .  ( p .  5 )  

7 a n a d a ,  a  f o u r t h  f a c t o r ,  " b a s i c  n e c e s s i t y "  ( H a l p e r n ,  i n  

p r e s s )  p r o v i d e d  f u r t h e r  i m p e t u s  f o r  t e a c h i n g  s e c o n d  l a n g u a g e s .  * 
0 , 

I n  1969 ,  t h e  O f f i c i a l  Languages  A c t ,  g i v i n g  equa i t y  o f  s t a t u s  t o  

b o t h  t h e  E n g l i s h  and  F r e n c h  l a n g u a g e s  i n  ' can-ada ,  was ' a d o p t e d .  ' I t  

t h e n  became a  n e c e s s i t y  f o r  some s e g m e n t s  o f  t h e  p o p u l a t i o n  ( e . g .  

a n g l o p h o n e s  i n  Quebec )  a n d +  d ' i s t i n c t  a d v a n t a g e  f o r  o t h e r s  (e .9 . '  

t h o s e  s e e k i n g  f e d e r a l  p u b l i c  s e r v a n t  p o s i t i o n s )  t o  l e a r n  b o t h  

l a n g u a g e s  o f  Canada.  I n  r e s p o n s e  t o  t h e  a c t ,  m a s s i v h  

second- l anguage  p rog rams  f o r  f e d e r a l  c i v i l  s e r v a n t s  were  



l a u n c h e d .  t a i l e d  r e p o r t  ( B i b e a u ,  1976)  on t h e i r  , i", 
e f f e c t i v e n e s s  c o n c l u d e d  t h a t  t h e  f u t u r e  o f  l a n g u a g e  i n  

n o t  i n  s u c h  e x p e n s i v e  p rog rams  f o r  c i v i l  s e r v a n t s ,  b u t  
* 

second- l anguage  e d u c a t i o l l - y  . s c h o o l s  ( S t e r n  & Weinr i b ,  

Canada l a y  
, > 

i n  b e t t e r  

Funds f o r  improvement  i n  s e c o n d - l a n g u a g e  e d u c a t i o n  i n  t h e  1 
Canadian  s c h o o l s  were p r o v i d e d  t h r o u g h  v a r i o u s  S e c r e t a r y  o f  S t a t e  

f e d e r a l - p r o v i n c i a l  p r o g r a m s  t o  e n c o u r a g e  b i l i n g u a l i s m .  The f i r s t  

p rog rams  were  p a r t  o f  a  f i v e - y e a r  p l a n  implemented i n  1970 and 

renewed w i t h  1 i d t t l e  hange  in -  1974 (CPF N a t i o n a l  ~ e w s l e t t e ; ,  

1 9 8 1 ) .  These f u n d s  p r o v i d e d  t h e  impe tus  f o r  a  m a j o r  e x p ~ n s i o n  o f  
I 

French  programs i n  t h e  1 9 7 0 t s ,  p a r t i c u l a r l y  a t  t h e  e l e m e n t a r y  

g r a d e  l e v e l .  
t 

T h r e e  b a s i c  t y p e s  o f  F r e n c h  Second Language (FSL) p rog rams  

emerged i n  Canada: c o r e ,  e x t e n d e d  and immersion (Swa in ,  1981)  . - Core  p rog rams ,  s u c h  a s  t h e  EFSL ( E l e m e n t a r y  F r e n c h  Second 

Language)  p rog rams  i n  W i t i s h  C o l u ~ b i a ,  a r e  t h o s e  i n  which  F r e n c h  

i s  t a u g h t  f o r  s h o r t d p e r i o d s  (20-40 m i n u t e s ) ,  t y p i c a l l y  o n  a  d a i l y  

b a s i s .  , 

Extended p rog rams  h a v e ,  i n  a d d i t i o n  t o  a  c o r e - c o m p o n e n t ,  

one  o r  two s u b j e c t s  which a r e  t a u g h t  u s i n g  F rench  a s  t h e  medium 

c t i o n .  The immersion a p p  

use  o f  F rench  a s  t h e  l a n g u a g e  o f  i 

c u r r i c u l u m  d u r i n g  one  o r  mo.re y e a r s  o f  s c h o o l i n q  (Shapson  & 

Kaufman, 1978) . 
I n  B r i t i s h  Columbia;  a c t i v i t y  4 n  t h e  a r e a  o f  F rench  a s  a 

second  l a n g u d g e  was n o t  c o n f i n e d  t o  p h y s i c a l  e x p a n s i o n  o f  t h e  

p rog rams :  c o m m i t t e e s  were s t r u c k  t o  d e v e l o p  new c u r r i c u l u m  

. g u i d e s  f o r  t h e 2 F r e n c h  p rog rams ,  a  p r o v i n c i a l  Modern Languages  

-3 



Resource  C e n t r e  was e s t a b l i s h e d ,  new p rog rams  f o r  t r a i n i n g  F r e n c h  

t e a c h e r s  w e r e - d e v e l o p e d  a t  t h e  u n i v e r s i t i e s ,  and an a c t i v e  and 

i n f l u e n t i a l  B.C. c h a p t e r  'of t h e  C a ~ a d i a n  P a r e n t s  f o r  F r e n c h  q r o u p  

emerged .  I n  t h e  l a t e ,  1 9 7 0 1 s ,  a  m a j o r  e v a l u a t i o n  s t u d y ,  t h e  B.C. 

F rench  Stud-y ( S h a p s o n ,  Kaufman-'& Durward,  1 9 7 8 ) ,  was 

T h i s  two-year  s t u d y  documented t h e  g rowth  and  s t a t u s  

p rog rams  i n  2 5  B.C. s c h o o l  d i s t f i c t s '  and u n d e v r e d  

c o n t i n u o u s  e v a l u a t i o n  .of p rog rams .  

c a r r i e d  o u t .  
* 
o f  EFSL 

t h e  need  f o r  

t 

Looking b a c k ,  t h e  p e r i o d  1975 t o  1980 can  b e  c h a r a c t e r i z e d  

- ' as  o n e  o f  g e n e r o u s  f u n d i n g ,  f e r v o r ,  and  o p t i m i s m  f o r  t h e  F r e n c h  - - 

Second Language p rog rams  i n  B r i t i s h  Columbia.  The o u t l o o k  f o r  

EFSL i n  B r i t i s h  Columbia i n  t h e  1 9 8 0 g s ,  however ,  i s  n o t  s o  

p r o m i s i n g ;  i n  many ways t h e  s i t u a t i o n  p a r a l l e l s  t h a t  o f  t h e  FLES 

program i n  t h e  U n i t e d  S t a t e s  i n  t h e  l a t e  1 9 6 0 ' s  (McLaughl in ,  

1978; P i l l e t ,  1 9 7 4 ) .  S c h o o l  Boa rds  must  d e a l  w i t h  d e c l i n i n g  
! 

e n r o l m e n t s ,  d r a s t i c  b u d g e t  c u t s  and t h e  c o n c o m i t a n t  t e a c h e r  

l a y o f f s .  I n  s u c h  a n  e n v i r o n m e n t ,  t h e  p l a c e  o f  t h e  F r e n c h  Second 

Language program i s  unde r  s c r u t i n y .  

The c o s t  o f  p r o v i d i n g  F r e n c h  i n s t r u c t i o n  ( P a r t l o w ,  1977)  is 

o n e  i s s u e :  s c h o o l  d i s t r i c t s  which  u s e  s p e c i a l i s t  F r e n c h  t e a c h e r s  

t o  t e a c h  t h e  EFSL p r o g r a m s  a r e  f i n d i n g  i t  d i f f i c u l t  t o  j u s t i f y  

t h e  c o s t s  o f  t h e  e x t r a  s t a f f .  D i s t r i c t s  which  r e l y  o n  r e g u l a r  
4 

c l a s s r o o m  t e a c h e r s  t o  t e a c h  F r e n c h ,  . o d t h e  o t h e r  hand ,  a r e  

c o n c e r n e d  a b o u t  t h e  c o s t g  i n  t i m e  o r  money t o  p r o v i d e  t h e  

n e c e s s a r y  i n s e r v i c e  t r a i n i n g  t o  u p g r a d e  t h e s e  t e a c h e r s '  F r e n c h  

s k i l l s .  

& Tied  t o  t h e  i s s u e  o f  c o s t  i s  t h a t  o f  b e n e d i t .  s c h o o l  Boa rds  

and p a r e n t s  want  t o  know w h a t ,  i f  a n y ,  a r e  t h e  b e n e f i t s  o f  



e x p o s u r e  te F r e n c h  i n  the ear ly  g&es.  -flues such -r-ee 

improve a t t i t u d e s  toward  F rench?  ( B u r s t a l l  e t  a 1  ., 1974)  ; a f f e c t  

F rench  a c h i e v e m e n t  i n  s u b s e q u e n t  g r a d e s ?  ' (e.g.  B u r s t a l l  e t  a l . ,  

1974; Voco lo ,  1 9 6 7 ) ; - - i n c r e a s e  ' s t u d e n t s t  d i k e l i h o o d  o f  c o n t i n u i n q  uL 

i n  F rench?  ( B u r s t a l l  e t  a l . ,  1974; Vol lmer  , 1 9 6 9 ) .  
'3 0 

- AS t h e  EPSL program i n  B r i t i s h  co lumbia  h a s  g rown ,  the 

p r o b l e m s  o f  a r t i c u l a t i o n ,  b o t h  w i t h i n  t h e  e l e m e n t a r y  g r a d e s  and  
: .+ 

between  e l e m e n t a r y  and  s e c o n d a r y  F r e n c h  p r o g r a m s ,  h a v e  become 
I 

i n c r e a s i n g l y  a p p a r e n t .  R e s u l t s  o f  s tud ie - s  t h r o u q h o u t  B.C. and 

t h e  n o r t h e r n  t e r r i t o r i e s  (Durward & Durward,  1982; S h a p s o n ,  

Durward & Kaufman, 1981)  have  r e v e a l e d  wide v a r i a t i o n s  i n  amount 

o f  time, commerc ia l  program u s e d ,  t e a c h e r  t r a i n ' i n g ,  e tc . ,  a l l  o f  

which s e r i o u s l y  a f f e c t  t h e  c o n t i n u i t y  o f  a  h rog ram.  Now, w i t h  
- 

o v e r  50% o f  t h e  s t u d e n t s , i n  t h e  p r o v i n c e  e n t e r i n g  s e d o n d a r y  

s c h o o l  w i t h  two o r  more y e a r s  o f  ~ e n c h  i n s t r u c t i o r $  b e h i n d  them, 

t h e  p r o b l e m s  h a v e  compounded. E d u c a t o r s  a r e  s t r u g g l i n q  t o  e f f e c t  

smooth a r t i c u l a t i o n  be tween  t h e  two p rog rams  t o  t h e  a d v a n t a q e  o f  

b o t h .  'AS Mr. Max Ya lden ,  Commissioner  ,of O f f i c i a l  Languaqes ,  

s t a t e d :  

I p u t  i t  t o  you t h a t  w e  s i m p l y  c a n n o t , t h r o u q h  
c a r e l e s s n e s s  o r  s t a l l i n g ,  a l l o w  t h e  i n v e s t m e n t s  
we h a v e  made a t  t h e  e l e m e n t a r y  l e v e l ,  i n  money, 
i n  human r e s o u r c e s ,  and i n  o u r  c h i l d r e n ' s  f u t u r e ,  
t o  g o  down t h e  d r a i n .  ( Y a l d e n ,  Note 2 )  
- 

It is clear  t h a t  t h e  e f f e c t s  o f  EFSL and  t h e  issue o f  



-% 
Background t o  t h e  S t u d y  

I n  t h e  p r e s e n t  s t u d y ,  t h e  i m p a c t  o f  t h e  EFSL ( E l e m e n t a r y  

F r e n c h  Second Language)  program and t h e  a r t i c u l a t i o n  be tween  
. :. -3 

F r e n c h  p rog rams  a t  t h e  e l e m e n t a r y  and  s e c o n d a r y L  l e v e l s  were 
C 

P. 

examined .  The s t u d y  was c a r r i e d  o u t  i n  S c h o o l  ~ i s t r i c t '  # 4 4  

( N o r t h  V a n c o u v e r ) ,  a  d i s t r i c t  which  h a s  been  o f f e r i n g  EFSL s i n c e  : + 

1974.'  A b r i e f  d e s c r i p t i o n  o f  N o r t h  V a n c o u v e r ' s  ~ r e n c h  Second 
, 

Language program and r e s b l t s  f rom p r e v i o u s  s t u d i e s  o f  t h e  program 

a r e  p r e s e n t e d  i n  t h i s  s e c t i o n .  
5 

D e s c r i p t i o n  of t h e  EFSL Program i n  N o r t h  Vancouver  

F r e n c h  a s  a  s econd  l a n g u a g e  s i n t r o d u c e d  i n  Nor th  " .  , 

Vancouver  e l e m e n t a r y  s c h o o l s  a l m o s t  a  d e c a d e  ago .  From a  1 
i 

d 

c a u t i o u s  b e g i n n i n g  i n  Sep tember  1974 i n  g r a d e  7 c l a s s e s  i n  10  o u t  

o f  32 s c h o o l s ,  t h e  program was g r a d u a l l y  expanded  and e x t e n d e d  

downward. The EFSL program is now m a n d a t o r y  f o r  a l l  s c h o o l s  f o r  

g r a d e s  6 and 7, and  is o p t - i o n a l  a t  t5e g r a d e  5 l e v e l .  

The g o a l  o f  t h e  EFSL p rog ram,  a s  e x p r e s s e d  by  the 

C o o r d i n a t o r  o f  Modern Languages ,  i s  t o :  

. , , p a s s  o n  t o  o u r  s t u d e n t s  a  w i l l i n g n - e s s  
t o  t r y  t o  communicate  i n  F rench  u s i n g  t h e  
e x p r e s s i o n s  l e a r n e d  PLUS a n  a f f e c t i o n  and 
r e s p e c t  f o r  = a n o t h e r  l a n g u a g e  and c u l t u r e .  
( N o r t h  Vancouver S c h o o l  D i s t r i c t ,  Note 3)  

F rench  c l a s s e s  a r e  t a u g h t  by o n e  o f  two c a t e g o r i e s  o f  , 

t e a c h e r s :  e i t h e r  a  " C l a s s r o o m ' G e n e r a l i s t , "  a r e g u l a r  c l a s s r o o m  - 
- - - - 

_____/ 

t e a c h e r  w i t h i n  a  s c h o o l  who, i n  mos t  i n s t a n c e s ,  t e a c h e s  F r e n c h  t o  
--- -- - - - - 

h i s / h e r  own c l a s s ;  o r  a  " S p e c i a l i s t  I t i n e r a n t n *  who t r a v e l s  amonq 

s c h o o l s  t o  t e a c h  F r e n c h  t o  s e v e r a l  c l a s s e s .  Dur ing  r e c e n t  y e a r s  

t h e  number o f  S p e c i a l i s t  I t i n e r a n t s  h a s  t e n d e d  t o  remain  

r a a t i v e l y  c o n s t a n t ,  w h e r e a s  t h e  number o f  G e n e r a l  ists h a s  



For t h e  f i r s t  f i v e  y e a r s  o f  t h e  EFSL program, t h e  commercial  

s e r i e s  I c i  on p a r l e  f i a n G a i s  (Kenney and Kerr, P r e n t i c e  H a l l  - 
Publ . ,  1966)  was u s e - . i h  t h e  d i s t r i c t .  In  September 1979,  ~ i v e  

l e  f r a n s a i s  ( ~ c ~ o n n e l l  e t .  a l . ,  Addison-Wesley Publ . ,  1978) was 

i n t r o d u c e d  a t  t h e  g r a d e  5 l e v e l  and s u b s e q u e n t l y  was phased i n t o  

t h e  upper  e l e m e n t a r y  g r a d e s .  

S t u d e n t s  r e c e i v e  a p p r o x i m a t e l y  100 m i n u t e s  p e r  w e e k  o f  

French a t  e a c h  g r a d e  l e v e l  o f  t h e  EFSL program. I t  is e s t i m a t e d  

t h a t  student; i n . a  g r a a e  6 and 7 EPSL program have  comple ted  160 
- 
- 

h o u r s  o f  French by t h e  end o f  e l e m e n t a r y  s c h o o l .  

A r t i c u l a t i o n  Between E lementa ry  and Secondary  French  

I n  1980 t h e  Secondary  French Cur r i cu lum Guide f 
P 

Columbia was ,pub l i shed  by t h e  M i n i s t r y  o f  Educa t ion  (1980b) .  The 

g u i d e  advoca ted  a s i x - l e v e l  s y s t e m ,  e a c h  l e v e l  w i t h  a  minimum 
- - - - - 

t i m e  a l l o t m e n t  o f  100 h o u r s  o f  French.  The l e v e l s  were *based on 

t h e  l e a r n i n g  outcomes o f  t h e  s e c o n d a r y  c u r r i c u l u m ,  n o t  on  any 

p a r t i c u l a r  program o r  programs" ( p .  1 0 ) ;  however,  two 
*, 

commerc ia l ly  deve loped  programs,  P a s s e p o r t  f r a n c a i s  (Kenney, 

Horqan e t  d l . ;  D.C. Heath Publ . ,  1973) and,  Le Pr- - 
. *  

~ n t e m a t i a n a l  (2nd ed. ,  C e n t r e  E d u c a t i f  e t  C u l t u r e 1  I n c . ,  
0 

1974-1979) were l a t e r  p r e s c r i b e d  f o r  t h e  p r o v i n c e .  9 

Under t h e  d i rec t i  n o f  the Ca-ord ina to r -o f  Modern L z m g e a g e s  ,- - -- - - - L 
North 'vancouver e f f e c t e d  s m ~ m a j o r  Inrh program c h a n g e s  i n  the 

. ,  

1979-80 s c h o o l  y e a r .  Y i v r  l e  was adop ted  a s  t h e  

'commercial  program a t  t h e  e l e m e n t a r y  l e v e l ,  and t h e  EFSL ,program 
e 
P 

$.was r e s t r u c t u r e d  s o  t h a t ,  by September 1982, s t u d e n t s  e n t e r i n q  

-4 
~ r a d e  8 French would have  comple ted  .the equ i 'va len t  o f  Level  I 
i ,  



1 
Cr 

f 6 J. 

: :: ,, I 
5 * , B  

& ,  d -, 7 k ,  - . , " -  Sf - - - - -  

(100 h o u r s )  o f  t h e  Secondary  French @ J r r i c u l u m ' ~ u i d e .  - A t  t h e  L 
L-- - 

same &me, t h e  ~ r e n c h  programs i n  t h e  s e c o n d a r y  g r a d e s  ( u s i n g  t h e  

s e r i e s  P a s s e p o r t  f  r a n c a i s )  were be>ng r e s t r u c t u r e d  t o  c o r r e s p o n d  . . 
1 t o  t h e  v a r i o u s '  eve19  o f  t h e  g u i d e .  - 

I9 -. 
The implementa t ton  0 4  t h e  abdu-e program changes  was a n  

- i m p o r t a n t  s t e p  toward p r o v i d i n g  e f f e c t i v e  a r t i c u l a t i o n  between . % 
l-.. 

t h e  e l e m e n t a r y  and s e c o n d a r y  ~ r e n c g  $tqqrams i n  t h e  d i s t r i c t .  
I 

9 %  - 1 
s t r a t e g i e s  t o  e a s e  t h e  t r a n s i t i 6 n  between t h e  two l e v e l s  

'7 
were ,  and sti l l  a r e ,  employed. Fbr example,  e a c h  s p r i n g ,  t h e  .. . 
c o o r d i n a t o r  and a  team o f  e l e m e n t a r y  French s p e c i a l i s t s  produce  a  

- 
- 

- b o o k l e t  e n t i t l e d  *Que f a i r e  d e  v.05 6 l ' eves  d e  f r a n ~ a i s  8 en 

septembre.. . jw: The b o o k l e t  l i s t s  b a s i c  s t r u c t u r e s  and v o c a b u l a r y  
' + I  

v e r e d  i n  t h e  EFSL program and s e r v e s  a s  a  b a s i s  f o r  r ev iew 
3 

s o n s  conducted  by French 8  t e a c h e r s  i n  t h e  f i r s t  few w e e k s  o f  *.' :r: 

September.  In a d d i t i o n ,  t h e  p u b l i c d t i o n  p r e s e n t s  s u q q e s t i o n s  f o r  

e l e m e n t a r y  and s e c o n d a r y  teache~s for  ifnpt.oving -a&eu3ation: - 

e.q .  s c h e d u l i n g  o f  l i a i s o n  m e e t i n g s ,  c l a s s  o b $ e r v a t i @ n ,  e t c .  +.- 

I Plonthly meeti g s  o f  Secondary  French Depa?tnkent h e a d s  a r e *  
* 

i 

t A h e l d ,  and i s s u e s  re la t i 'ng  t o  e l e m e n t a r y - s e c h d a r y  a r q i c u l a t i o n  
i& .. ,' 

a r e  o f t e n  d i s c u s s e d .  b d  ; *. 
# &. 

9 

J R e s u l t s  o f  P r e v i o u s  E v a l u a t i o n s  o f  the ,FSL Program = 

P r i o r  t o  t h i s  s t u d y ,  r e s e a r c h  on t h e  ~ r & c h  Second Language 

@roqram i n  t h e  s c h o o l  d i s t r i c t  had b e e r  c o n f i n e d  t5 t h e  
- - - - - - - - - - - - - -- - 

e l e m e n t a r y  (EFSL) l e v e l  o f  t h e  program. Data on  a t t i t u d e s  toward - 
+.. 

2- -- 

ktFrench and French 1 i s t e n i n g  comprehension s k i l l s  o f  s t u d e n t s  i n  

g r a d e s  5 t o  7 were c o l l e c t e d  from t h e  1976-77 t o  t h e  1979-80 
& 

s c h o o l  y e a r s  b y  t h e  B.C. $'rench S t u d y  Research  Uni t  a t  Simon . L - 
F r a s e r  U n i v e r s i t y .  R e s u l t s  f o r  each  yea r  o f  t h e  s t u d y  were 



s u b m i t t e d  t o  t h e  d i s t r i c t  e i t h e r  i n  t h e  form of reiforts o r  
- 
7. 

summary t a b l e s  of r e s u l t s  ( S h a p s o n ,  Day & Durward, 1978;  s h a p s o n  

4- 

'& Durward,  1978 ,  1980;  Shapson .  Kaufman 6 Durward, 1977)  . f,$ 
b '? ..-' $b . 

Examina t ion  o f  t h e  d a t a  c o l l e c t e d  t h r o u g h  t h e  ' y e a r s  r e v e a l e d  

t h e  {allowing t r9nds : ' - '  

1) For  a l l  s c h o o l  y e a r s  and  a t  a l l  g r a d e  l e y e l s  and  y e a r s  

o f  F r e n c h ,  N o r t h  Vancouver  g r o u p 3  t e n d  t o  h a v e  more 
B 

p o s i t i v e  a t t i t u d e s  and  t o  s c o r e  h i q h e r  o n  t h e  
r 

F r e n c h  a c h i e v e m e n t  - m e a s u r e  t h a n  c o m p a r a t i v e  p r o v i n c e -  - - - - - - - - - 
- - 

wide  g r o u p s .  

2 )  N o r t h  Vancouver s a m p l e s  i n  t h e i r  f i r s t  y e a r  o f  F r e n c h ,  
c - < 

r e g a ' r d l e s s  o f  g r a d e ,  t e n d  t o  o b t a i n  s i m i l a r  s c o r e s r ' o n  

t h e  F rench  a c h i e v e m e n t  m e a s u r e .  
0 . 

3) N o r t h  Vancouver Grade 7 s a m p l e s  i n  t h e i r  s e c o n d  y e a r  o f  

F r e n c h  t e n d  t o  s c o r e  s i g n i f i c a n t l y  h i g h e r  o n  t h e  

- a c h i e v e m e n t  m e a s u r e  t h a n  e i t h e r  Grade  6 o r  7  N o r t h  

Vancouver  s a m p l e s  i n  t h e i r  f i r s t  y e a r  o f  F r e n c h .  

4 )  The- t r e n d  found  i n  - t h e  B.C. F rench  S t u d y  ( S h a p s o n ,  Q 
Kaufman & Durward,  1978)  t h a t  a t t i t u d e s  t oward  F r e n c h  

become.  i n c r e a s i n g l y  more n e g a t i v e  from g r a d e s  4 

t h r o u g h  7 d o e s  n o t  a p p e a r  t o  h o l d  i n  Nor th  Vancouver ,  - 
where  t h e  a t t i t u d e  S c o r e s  o f  t h e  Grade  7 g r o u p s  tend;; 

- -- - -- 

t o  b e  a s  p o s i t i v e  o r  more p o s i t i v e  t h a n  t h o s e  o f  t h e  

Grade  6 g r o u p s .  



* 
Scope.,ar@ D b j e c t i v e s  of t h e  t h e  P r e s e n t  S t u d y  

- - 
*. , 

G3 As ment ioned  p r e v i o u s l & o n s i d e r a b l e  d a t a  o n  t h e  N o r t h  
4 

% 
43p 

k -  Vancouver  EFSL ( E l e m e n t a r y  F r e n c h  Second Languaqe)  program had 

1; - been c o l l e c t e d ,  However, 1 i t t l e  r e s e a r c h  i n f o r m a t i o n  o n  t h e  

S e c o n d a r y  F r e n c h  (SFSL) p r o g r a m s ,  e i t h e r  i n  Nor th  Vancouver  o r  

e l s e w h e r e  i n  B r i t i s h  Columbia ,  was  a v a i l a b l e .  Of p a r t i c u l a r .  

\ -. i n t e r e s t  t o  e d u c a t o c e ,  g i v e n  t h e  l a r g e  number o f  s t u d e n t s  who % - 
were e n t e r i n g '  second* s c h o o l  w i t h  p r e v i o u s  i n s t r u c t i o n  i n  

. . , 
F r e n c h  a s  a second l a n g u a g e ,  were the issues o f  a r t i c u l a t i o n  and 

L- 

t h e  trrrpact of t h e  EFSL4n t tfr SFSL prproam. 
- 
- 

\ 

"'5. 
I t  was i n  t h i s  c o n t e h t  i n  t h e  s p r i n q  o f  1980 t h a t  t h e  B.C. - 47 

Cr 
French  S t u d y  R e s e a r c h  u n i t  was c o n t r a c t e d  by Schoo l  D i s t r i c t  t 4 4  

/ 

( N o r t h  >Vancouver)  t o  c a r r y  o d t  a  two-year s t u d y  o f  t h e  F r e n c h  
A. 

4 -- 
~ e c % d  ?Language (FSL) p rog rams .  The s t u d y  was c o n s i d e r e d  t o  b e  

? -fl 

p a r t i c u l a r l y  t ' i m e l y  i n  v i e w  o f  t h e  r e c e n t  program c h a n q e s  
- 

6s- implemented  i n  t h e  d i s t r i c t .  

- The s t u d y  had t w o  main components :  1) a d e s c r i p t i v e  s t u d y  

o f  t h e  FSL program a t  t h e  s e c o n d a r y  l e v e l  (SFSL) i n  N o r t h  T 

Vancouver ,  and 2 )  a  fo l low-up  o f  g r a d e  9  s t u d e n t s  who 

p a r t i c i p a t e d  i n  a n  e v a l u a t i o n  i n  1977-78 (when t h e y  were  i n  t h e  

g r a d e  6 EFSL program)  . - 

The s p e c i f i c ;  a i m s  o f  e a c h  component  o f  t h e  s t u d y  a r e  

a )  To p r o v i d e  d e s c r ' i p t i v e  i n f o r m a t i o n  a b o u t  t h e  S e c o n d a r y  F r e n c h  

Se5ond.  Language (SFSL) p rog ram,  i n c l u d i n g  demograph ic  

d a t a  a b o u t  t h e  s t u d e n t  p o p u l a t i o n  



l3) To c o l l e c t  d a t a  o n  g r a d e  9 s t u d e n t s '  a t t i t u d e s  

t o w a r d  i n  F rench  

c )  To examine  g r a d e  9 s t u d e n t s f  o p i n i o n s  and p e r c e p t i o n s  a b o u t 3  

t h e  F r e n c h  p r o g r a m ,  w i t h  p a r t i c u l a  i s  :on tkeir  r e t r o -  

s p e c t i v e  v i e w s  o f  t h e  elem 

a r t i c u l a t i o n  be tween  , t h e  e 
I - "  

c 

t prog rams .  

O b j e c t i v e s  o f  t h e  Fol low-up S t u d y  s.7 . , P 

a )  To c o n d u c t  a f o l l o w - u p  s t u d y  o f  g r a d e  9 s t u d e n t s  who were 
4 

s t u d i e d  i n  g r a d e  6 i n  1977-78 t o  examine  ' t h e  r e l a t i o n s h i p  o f  
it .' 

a t t i t u d e  and a c h i e v e m e n t  i n  g r a d e  6 F r e n c h  a n d :  

i )  a t t i t u d e  and a c h i e v e m e n t  i n  g r a d e  9 

i i )  r e t r o s p e c t i v e  v i e w s  o f  t h e  EFSL program , * 

0, 
l, * i i i )  r e t e n t i o n  i n  t h e  F r e n c h  p rog ram,  

\\ 
i 
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. REVIEW OF RELATED LITERATURE 

Historical - Perspective of Elementary Second Language Teaching 

The practice of teaching a second language to young school 

age children dates backrcenturies: in the Romap empire, children 

were educated bilingually (in Greek and Latin), and the classical 
e 

languages were essential parts of the young child's education in h a the 17th a d 18th century (McLaughlin, 1978). The teaching of 
+.a* P 

French as a econd language in hforth America can be traced back 
I - 

to the late 16th century, when children of immigrants e r e  beinq 
b 4 

taught French in missionary schools stretchinq from Eastern 

'a, Canada to the Gulf of Mexico (Pille 1 9 7 4 ) .  - -  . . * \ - 

More recently, the twentieth'cent y has witnessed some - 
radical ch nges in attitude toward foreign language learning. In;, t 
the United States, pub1 ic antagonism against second %anguage, - - 

3. programs was precipitated by World War I and persis_ted until the 
+>Li 

& 5r 6 

1950's (McLaughlin, 1978). It. was at this time that a revival of 
- 

interest in second language teaching began in the United States. 
% L * 

Pillet (1974) suggests that this interest was generated by 

publicity surrounding the highly successful Army Specialized 
1 

Training Programs. These intensive "crash" programs were 

designed to develop comprehension and speakinq skills of armed 

forces personnel for field operations abroad; <he shortage of 

such trained personnel had proved to be detrimental to the U.S. 

during World War 11. Further motivation for the development of 

language programs was provided by the launchihg of sputnik in 

1957. According to Pillet (l974), this ,ed$nt: 
X 
' . ,, 

(/ 
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... dr&natically confirmed the academic and 
off *;a1 position that improved i n s t r a c t i o n  
was essential in dominating i rnational 
competition and vital to natiog 1 survival 
andmwelfare. (p. 1 9  

S 
P '  

I 
1 -$ 

At the elementary school leve'l ip the United states, this 
a 

". 
- * 

revival 'of enthusiasm for language study'tpok th? form of the 
S 8 

9. Foreign Lak&ages in the Elementary school' (FLES) pro&am;which 

began in the early 1950's and peaked in the 1960'~>~ ~ h d  results 

were dramatic: by 1960, 1,227,000 pupils were enrolled i'n FLES . 

programs, compared to 2,000 pupils in' the U.S. receivinq second 

language instruction in 1939 (Andersson, 1969). In the followinq :. ' . .  
decade; however, interest in foreign language once aqain waned. -- % 

In 1979, a concerned president's com~ission on foreign language 
e 

l 

and international studies reported (Note 4; p. 6) that only 15% 

of American high school students, compared to 24% in 1965, were 
J 

studying a foreign language: and tha't only 88 ,  compared to 34% in 

1966, of American cafkgcs an6 universities required a foreign 

language for admission. 

International interest in second language teaching and 

, bilingual education for younger children was demonstrated at two 

international meetings organised by the UNESCO Institute for 
- 

Education in Hamburg in kg62 and 1966 (Stern & Weinrib, 1977). 

Great Britain launched a ten-year pilot scheme for the teachinq .- 
of French in the primary schools in 1963 (Burstall et al. 

A survey by Sterq (-1967) showed that a second language was part 

of the primary school education of children in 39 out of 45 
,... 

countries surveyed. . i 

In Canada, the growth of French Second Language programs in 

.elementary schools was most evident during the 19701s, following 



the introduction of the Official Languages Act (1969) that qave 
I - - - - - - ---- 

L 

equality of status to both the English and French 1anguages.in . 
I 

basic types of French Second Lanquage proqrams' 

emerged in .the country:. "coren proqrams, in which French is 
B 

taught for short periods (20-40 minutes) , typically on a daily 
T \ 

basis; "extendedn programs, which offer one or two subjdts 

using French as the medium of iqstruction in addition to a core 

component; and "immersionm programs, in which all or most of the 

curriculum is taught using French as the language of instruction. 

Further encouragement to implement and expand French 

programs in Canada was provided through various se5retary of 
3 

State Eederal-Provincial.financia1 programs to promote 
xw 

i 
bilingualism. Typical of tke growth of French proqrams during- 

this period is that which occurred in British Columbia: the 

percentage of elementary school ckildren enrolled in French 

increased from less than 6% in 1970 to 31% in 1980 (Bri-tish 

Columbia ~ i n i s t r ~ ' o f  Education, 1980a; Note 5; Note 6). I 

Research on Elementary Second Language Programs 

Despite attempts to stimulate systematic research in this 

area, e.g. international studies at the Unesco Institute for .t 

ag 
Education in Hamburg in the 1960's (Stern, y, there have been 
few major 'investigations of elementary second l a h p r p c j r a r n s .  

The two most well known studies conducted outside of Canada are 
- 

the ten-year longitudinal study of the pilot scheme of primary 
- -- - - - - - - - - - - - - - - - - 

French instruction in Great Britain (Burstall ek al., 1974) and 
9 

an international study of French instruction in ten count2ies 

(Carroll, 1975 ) .  Research findings on the FLES programs, 

widespread in the United States during the 1950's and 19601s, 



have been summarized by McLaughkin (1978). 

In Canada, impetus for research of French programs in the _ 
public schools has been provided by the aforementioned 

Federal-Provincial agreements for financial assistance to promote 
. , 

bilingualism in education and, in particular, by the Secretary of 

State (Note 7) proviso that applications for Special Projects 

funding (to support the extension and/or expansion of French 
8 

programs) include an evaluation component. 

As a result, the number of Canadian research studies has 
\ 

increased in the last decade, The focus of research attention, 

however; has been on the immersion approach (e.q., Genesee, 1979; 

Halpern, 1976; Lambert & Tucker, 1972; Shapson & Day, 1982; 

Shapson & Kaufman, 1978; Swain, 1978; Swain, Lapkin & Andrew, 

1981) despite the fact that: - 
... the majority of Canadian children have their 
only opportunity to learn French in school 
through the core or traditional French Second 
'Language (FSL) approach.   haps son,' 1982, p. 48). 

Much of the Canadian research that does exist on the core 

approach examines it in the context of other al:tw.natives to 
L 

French language learning (e.g., Edwards & Smyth, 1976; Halpern, 
,- 

1976; McInnis & Donohue, 1976; Morrison, 1979; Stern, 1982-; 

Swain, 1981). A notable exception is the B.C. French Study, a 

two-year study of the Elementary French -as a Second Lanquaqe 
- 

(EFSL or "core") programs in twenty-five school districts in + 

British Columbia (Shapson, Durward & Kaufman, 1981). The main o - 

aims of the study were to provide a descriptive and-evaluative 

study of the EFSL programs, to identify factors contributing to 

the strengths and weaknesses of the program, and to.develop a 
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mechanism for on-going evaluation for school districts. 
/ 

Issues in Core French. -   he' two4 issues that are most often - 
discussed in the core research are the time factor and the age 

factor. In the mid 1976's the results of three studies (Burstall 

et al., 1974; Carroll, 1975; Stern et al., 1976) concluded that, 

in general, the greater the number of hours of exposure to the 

second language, the higher the proficiency in that lanquaae. 

Some recent studies have led researchers (Swain, 1981; Stern, - . 

w 1982) to note some important qualifications to the general 
\ 

statement . 
One qualification relates to the age factor; i.e. that older 

students appear to make more rapid progress in learning some 

aspects of a second language than younger learners (Krashen, Long 

& Scarcella, 1979; Snow & Hoefnagel-Hohle, 1978). This findinq is 

in contrast to the view popularized by Penfield (1967) that younq 

children are at an optimum age for second languaqe learninq. 

A second qualification relates to the distribution or 

intensity of the total teaching time available, i.e.: 

. . .the greater the intensity, that is the 
percentage of instructional time d w t e d  to 
teaching in, or a b o m  the second language, 
the higher will be-the proficiency scores in 
that language. (Swain, 1981, p. 489). 

The superior results of immersion students compared to tho.se in 

core or extended programs (e.g. Lapkin, Swain, Kamin & Hanna, 
T 

1980; Stern et dl,, 1976) are commonly cited to support t k i s ~  

contention. Results of-studies within the core program per se 
\ 

have not been as definitive: no clear pattern of re-sults emerged 

from studies on the effect of variation qf amount of time, e.q., 

P 40 versus 20 minutes per day (Halpern, 1976) or ;ffect of 
? 



variation in distribution'of time, e.g. "distributed practicew of 
1 \ 

30 minutes per day versus "massed practicen of 60 minutes per day 

on alternate days (McInnis & Donohue, 1976). However, in the 

B.C. French Study (Shapson et al., 1981), an advantage cn terms 
i 
I 

of French achievement was revealed for students in programs with 

more than 100 minutes of French per week. 

The complexity of the time/age/prof iciency rhationship is 

expressed by Stern (1982): 

In short, in deciaing on the time for French 
as a second language we must take into consider- 
ation the students (age, maturity, languaqe 
learning experience), the sociocultural context 
(majority language/minority language; lanquaqe 
with or without environmental support); and the 
available pedagogy. (p. 32) 

Focus of the Present Study 

The focus of the present study is what happens after an EFSL 

or core French program. For example, how effective is the 
J I 

articulation between the elementary and secondary French 

proqrams? How do students view their elementary French I 
experience from a secondary school vantage point? How does the , I 

1 

.elementary French exposure affect studentsf subsequent att'itudes I 
toward French, achievement in French, and desire to continue in I 
the subject? 

To provide an appropriate setting to answer these questions 

the literature on two specific areas of research is examined: 

tne process of articulation, and the effects of studyinq a 

language in the elementary grades on subsequent study of the 1 
l anguage .  

\ 
Articulation 

Research in the area of articulation is scarce; curiously, 
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there is almost as much literatu e relating ta the -definition of I' 
"articulation", as there is on the subject. 

Articulation defined. As defined in.the Ontario French 

Curriculum Guide (Ontario Ministry of Education, 1980), 

articulation is "the planned connection between successive qrades 

visions of the educational system," Brooks (1964) uses the 

"continuityn to describe such sequencing. 

The above definition, albeit the one most often used, 

represents only one dimension of articulation. According to 

Lange (1982), the most complete treatment of the concept is - 
- 

offered by Lafayette (1980), who isolates three s;bcategories of 

terms related to articulation: "internal articulation," 

"sequential articulation', " and "external articulation. " Lange 

(1982) and Walsh (1967) choose to use the more common terms 

Uhori~~ntal, * "vertical," and "inter-multidisciplinary 

articul,ation," and these terms will be used in this discussion. 

"horizon@aln articulation refers to a coordination of any 

curriculum across the classes that are simultaneously attemptinq 

to accomplish the same.objectives (Lange, 1982). Such factors as 

teacher fluency in French, time allotment for French, commercial 

program used, and program objectives should be constant within a 

grade level for horizontal articulation to be effective. 

The "verticaln dimension of articulation is that referred to' 
1 

by the Ontario Ministry of Education above and by Brooks (1964), 

i.e. the continuity of a program throughout the length of a 

program. 

The terms "interdiSciplinaryn and "multidisciplinaryn 

articulation, acc3rding to Lange, "relate to the capability of a 



second language as a school subject to associate with other 

disciplines in the curricu1um." Examples of interdisciplinary 

articulation are found program itself, in 

$that the content of language learning (phonology, morpholbgy, 

syntax, etc.) is related to the firs language. More often, the 

term "integration" (Stern, 1982) is to describe this linking 
\ 

to oth~curriculum areas. Common examples of integratio~ of 

French into other subject areas inc1ud.e use of French 

instructions throughout the day, singing of French songs, and 

study of French-speaking countries in social sciences (Durward, 
4 

1983; Shapson et al., 1978) . 
Although the focus of.this thesis is "verticalw 

articulation, it is important that the multi-dimensional aspect 

of the term be recognized. 

The problem of articulation. Educators and researchers 

recognize th%=effective articulation is a critical- factor in the 
F 3 

succe;s of 'a sec6nd language program (~urstall et al., 1974; 

Ontario Ministry of Education, 1980; Billet, 1974; Sims & 

Hammond, 1981; Stern, 1982) . Pillet (1974), for example, 

, commented that the problem of articulation: 

... still continues to be punitive to the 
elementary-school child entering high school 
and deleterious to the maintenance of FLES 
programs (p. 24) 

# 

'7 However, little actual research in the area of articulatio~ - 

is evident. Most of what does exist focusses on the problem of - 

L 

articulation between secondary schools and colleqes or 

universities (Bidwell, 1955; Webb, 1979), although a 

few recent studies have to the seriousness of 



the articulation problem between elementary and secondary 

schools. 

Results of the B.C. French Study (shapson et al., 1981) 

brought to light the wide variations in time allotments for 

French, instructional materials, and approaches to staffing.which 

existed throughout British Columbia in the late seventies. 

Follow-up surveys carried out in individual school districts 

(e.g., Shapson, 1982; Durward, 1981) revealed that such variatiobn 

was also to be found withi,n grades at the district level, 

compounding problems of vertical articulation with those of 

horizontal articulation. The too rapid expansion of elementary 
0 

'B 

French programs could be cited as the underlyinq cause of many of 

the articulation problems, In one instance, political pressure to 
rJ 

- discontinue the third year of a four-year French program 

(Shapson, 1982) put the end to well-laid plans for a continuous 

program. 

Studies of the elementary -"(~rohn & Shapson, 1981) and 

secondaky (Durward 6 Durward, 198% French proqrams in the 

Northwest Territories provided an example of what Moore (1970) 

would call an "articulation jungle." _'In addition to the typical 

variations in programs identified in the B.C. French Study, 

educators in the Territories were handicapped by factors of 

isolation, vast distances, a highly mobile population of 

teachers, students and administrators, and a larqe percentage of 

English as a second language students. A survey of teachers' 
v 

views of articulation (Durward & Durward, 1982) between the 

elementary and junior high school levels revealed the following:- 

a )  Although approximately 75% of the students entering 



\ 

20 

j u n i o r  h i g h  s c h o o l  had had f rom t h r e e  t o  s i x  y e a r s  6 f  
- - - 

F r e n c h ,  none  o f  t h e  s c h o o l s  s u r v e y e d  r e q u i r e d  p r e v i o u s  T 

French  f o r  e n t r a n c e  t o  t h e  g r a d e  7 program.  

b )  O n l y  20% o f  t h e  g r a d e  7 ( f i r s t  y e a r  o f  j u n i o r  h i q h  

s c h o o l )  t e a c h e r s  r e p o r t e d  t h a t  s t u d e n t s  i n  t h e i r  
tg. 

c l a s s e s  had  " a b o u t  t h e  same p r e v i o u s  e x p o g u r e  t o  

French ."  
-7' 

c )  About one -ha l f  o f  t h e  c l a s s e s  were r a t e d  a s '  

i r a d e q u a t e l y  p r e p a r e d  f o r  g r a d e  7 F r e n c h .  
.c 

Not s u r p r i s i n g l y ,  the c o n t i n u i t y  be tween  the t w o  I e v e z s  was r a t e d  
- \ 

e i t h e r  " f a i r "  o r  ~ ~ o b r "  by t h e  m a j o r i t y  o f  t e a c h e r s .  

R e s u l t s  o f  a two-year  s t u d y  c o n d u c t e d  r e c e n t l y  i n  a  Lower 

Ma in l and  s c h o o l  d i s t r i c t  (Durward ,  1983)  c l e a r l y  i l l u s t r a t e d  how 
2 

s t u d e n t  m o b i l i t y  a  d  t h e  s e m e s t e r i n g  s y s t e m  c a n  wreak  havoc  w i t h  & 
t h e  a r t i c u l a t i o n  p r o c e s s .  T h i s  s t u d y  a t t e m p t e d  t o  f o l l o w  

s t u d e n t s  i n  s i x  g r a d e  7 e l e m e n t a r y  c l a s s e s  t h r o u g h  t o  g r a d e  8 ,  . 

t h e i r  f i r s t  y e a r  o f  h i g h  s c h o o l .  The r e s e a r c h e r  f o u n d  t h a t :  
> 

Almost  30% o f  t h e  s t u d e n t s  f rom t h e  " f e e d e r "  g r a d e  7 
c l a s s e s  c o u l d  n o t  be l o c a t e d  i n  a n y  o f  t h e  t h r e e  
s e c o n d a r y  s c h o o l s  khey were e x p e c t e d  t o  a t t e n d .  Fo r  
two o f  t h e  s i x  g r a d e  7 c l a s s e s  i n  t h e  s t u d y ,  less t h a n  
25% o f  t h e  s t u d e n t s  e n r o l l e d  i n  t h e  e x p e c t e d  s e c o n d a r y  
s c h o o l .  F u r t h e r  d i s p e r s e m e n t  o f  s t u d e n t s  t o o k  p l a c e  i n  
t h e  o n e  s e c o n d a r y  s c h o o l  o n  a  semester s y s t e m ,  where  
o v e r  h a l f  o f  t h e  g r a d e  7 s ample  o p t e d  f o r  s e c o n d  
semester g r a d e  8 F r e n c h  and  were t h e r e f o r e  l o s t  f o r  t h e  
p u r p o s e s  o f  t h e  s t u d y .  I n  t h e  v i e w  g f  o n e  t e a c h e r ,  t h e  
f a i l u r e  o f  t h e  s t u d e n t s  t o  a p p e a r  a t  t h e  e x p e c t e d  
s c h o o l  " t o t a l l y  n e g a t e d m  t h e  a r t i c u l a t i o n  p r o c e s s .  ' 

( P *  52)  F. 

E f f e c t s  o f  EFSL 

S u b s e q u e n t  l a n g u a g e  a c h i e v e m e n t .  T h e r e  h a v e  b e e n  s e v e r a l  

s t u d i e s  e x a m i n i n g  t h e  e f f e c t  o f  l e a r n i n g  a  s e c o n d  l a n q u a g e  i n  

e l e m e n t a r y  s c h o o l  on  s u b s e q u e n t  l a n g u a g e  a c h i e v e m e n t  i n  s e c o n d a r y  



school. The majority of studies have followed - upon - - - iwo - - - 

experimental programs involving the -teaching of a second language 

in elementary schools: ,the FLES (Foreign Language in the * 

Elementary School) program in the United States, which reached 

its peak in the early 1960's; and the Pilot Scheme for the 
r 

teaching of French in primary schools in England and Wales, which 

was implemented in 1964. Both the FLES program (McLaughlin, 1978; 

Pillet, 1974) and the Pilot Scheme (Burstall et al.; Spicer, 

1980; Stern, Burstall and Harley, 1975) encountered serious 

difficulties which ed-the perceived success of the 

programs. Although neither experimental program is directly 

comparable to the situation in British Columbia and the-rest of 
a I 

Canada, the problems which beset them ire uncomfortably familiar; 

e.g., launching of programs without adequate preparation, 

under-qualified staff, recession of available funds, and 
- 

u n r e a l m c  expections of results of the (Pillet, 1974). 

A report by the FLES Committee of the American Association 

of Teachers,of French (Lipton and Bourque, 1969) cited the major 
+a - .. 

studies - .. carried out to determine whether FLES was, in fact, 
+ .  ._ 

"essential and productiven. Although-the report appears somewhat - 
biased'in favour of the FLES programs, it does provide one of the 

better summaries available. 
/---=- 

As evidence of the beneficial aspects of FLES, the committee 

cites a study by Brega and Newel1 (cited in Lipton & Bourque, 
- - - - 

1969) comparing the French achievement'of FLES students who had 

received ~French from grade three on versus that 6f non-FLES 

students who received the traditional French offering (from grade 

7 on). The FLES group performed significantly better on the four 



Modern Language Association tests of listening, speaking, readinq 

and writing when test& in gracfe 11. However, w t r ~ ~ ~ ~ - - -  - 

(and not mentioned in the Committee's report) is Brega and 

Newell's comment regarding the fact that the FLES stugents we? 

taught by a "specialist" French teacher throughout their FLES 

years: 

While evidedce is not available, it is our 
belief that an elementary French program 
supervised and taught entirely by regular 
classroom teachers would not show results 
similar to those presented here. (p. 411) 

The generalizability of the findings are further 

the size of the sample involved (19 FLES and 21 non-FL 

students) and the finding that the IQ's of the FLES students were 

significantly higher than those of the non-FLES students 

(although the authors attempted to control for this effect 

through the use of an analysis of covariance statistical 
zsl 

procedure. ) 

In a similar stud+, conducted by Vocolo (1967), qrade 9 
91 - 

students enrolled in a FLES program from grade 5 on scored hiqher 

on measures of listening, speaking and writing than did their - 

counterparts who started French in grade 8. Vocolo's findings 

are more credible due to careful control of IQ, socioeconomic and 

teacher variables. Nonethefess, the fact that both the 

experimental and comparison~groupst mean. IQts were well above 

normal rimits the generalizability somewhat. 
-- -- 

A much more extensive stuay of the efrect o f  FLES wac 

carried out by Vollmer (cited in Lipton and Bourque, 1969). The 

project involved 1506 students in Somerville, New Jersey who had - 

graduated 'from high school during the period 1958-61. The FLES B 
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I 

g r o u p  had  t a k e n  e i t h e r  F r e n c h  o r  S p a n i s h  f rom g r a d e  3. IQ's ,  

,G.P.A.Is and g r a d e s  were a n a l y z e d .  L i p t o n  and Bourque  summarized 

t h e  f i n d i n g s  a s  f o l l o w s :  
I 

C o n c l u s i o n s  a r r i v e d  a t  s t a t i s t i c a l l y  showed 
no d , i f f e r e n c e  i n  t h e  G.P.A. o f  FLES and  " P 

non-FLES p u p i l s  l e a d i n g  o n e  t o  c o n c l u d e  
t h a t  no  a d v e r s e  e f f e c t  is s u f f e r e d  i n  t h e  
b a s i c  l e a r n i n g s ,  I n  t h e  a r e a  o f  l a n g u a g e  
a c h i e v e m e n t ,  S o m e r v i l l e ' s  b r o c h u r e  d e c l a r e s  
t h a t  t h e  f o r e r g n  l a n g u a g e  t e a c h e r s '  e s t i m a t e  
o f  t h e  FLES p rog ram was somewhat d i s a p p o i n t i n q  
f o r  i f  d e t e c t e d  no  g r a d e  s u p e r i o r i t y  f o r  FLES 
s t u d e n t s .  However, b e c a u s e  t h e  FLESers were o n e  
y e a r  a h e a d ,  o n e  may i n f e r  t h a t  p u p i l s  c a n  a d v a n c e  
a t  l e a s t  o n e  y e a r  i n  f o r e i g n  l a n g u a g e  s t u d y  by 
means o f  t h e  FLES p rog ram w i t h  no h a r m f u l  e f f e c t  \ 

on o t h e r  a c h i e v e m e n t .  ( p .  18 )  

h O t h e r  s t u d i e s  a l s o  r e v e a l  somewhat d i s a p p o i n t i n q  a c h i e v e m e n t  

r e s u l t s  f o r  F L E S ~ s t u d e n t s  i n  t h e i r  s e c o n d a r y  s c h o o l  y e a r s  

( J u s t m a n  & Naas,  1956;  O l l e r  & Naga to ,  1 9 7 4 ) .  S i m i l a r l y ,  t h e  . 
r e s u l t s  o f  t h e  P i l o t  Scheme i n  G r e a t  B r i t a i n  ( B u r s t a l l  e t  a l . ,  

1974)  d i d  n o t  f i n d ,  a n  a d v a n t a g e  i n  t h r e e  o u t  o f  f o u r  F r e n c h  

4 
s k i l l s  f o r  p u p i l s  who were t a u g h t  F rench  from a g e  e i g h t  v e r s u s  4 

- - t h o s e  t a u g h t  f rom a g e  e l e v e n .  
---. . .' C a r r o l l  ( 1 9 7 5 ) ,  i n  h i s  i n t e r n a t i o n a l  s t u d y  on t h e  t e a c h i n g  

o f  F r e n c h ,  c o n c l u d e d  t h a t  t h e r e  was no s p e c i a l  a d v a n t a g e  i n  

s t a r t i n g  t h e  s t u d y  o f  a  f o r e i g n  l a n g u a g e  v e r y  e a r l y  o t h e r  t h a n  

t h e  f a c t  t h a t  t h i s  may p r o v i d e  t h e  s t u d e n t  more t i m e  t o  a t t a i n  a  
I 

d e s i r e d  p e r f o r m a n c e  l e v e l  a t  a  g i v e n  a g e .  However, C a r r o l l ' s  J 

f i n d i n g s  f rom a n  e a r l i e r  s t u d y  o f  t h e  f o r e i g n  l a n q u a $ e  

p r o f i c i e n c y  feveXs a t x a i n e d  by l a n g u a g e  maTo= n e a r  g t a d u x f o n  

l e d  him t o  t h i s  q u a l i k i e d  s t a t e m e n t  i n  f a v o u r  o f  FLES g r a d u a t e s :  

The c o n c l u s i s n  t h a t  does seem t o  emehge f r k  the 
d a t a  is t h a t  f o r  t h o s e  s t u d e n t s  who were e n a b l e d  
t o  s t a r t  F r e n c h  o r  S p a n i s h  i n  t h e  e l e m e n t a r y  s c h o o l  
and  who l i k e d  t h e  l a n g u a g e  w e l l  enough t o  i,mpel them a 



t o  c o n t i n u e  w i t h  i t  t o  t h e  p o i n t  o f  g r a d u a t i n g  f rom 
co2lege w i t h  a l a n g u a g e  m a j o r ,  € h e i r  s t a r t  I n  
e l e m e n t a r y  s c h o o l  g a v e  them a  d i s t i n c t  a d v a n t a g e ,  on 
t h e  a v e r a g e ,  o v e r  t h o s e  who s t a r t e d  l a t e r .  ( C a r r o l l ,  
1967 ,  p.  1 3 7 )  

3 % 

S e v e r a l  s t u d i e s  c l a i m i n g  p o s i t i v e  r e s u l t s  f o r ' F L E S  g r a d u a t e s  
'1. 

i n  s e c o n d a r y  s c h o o l s  have  been  summarized by Donoqhue ( 1 9 7 9 ) .  

Ol ler  and  Nagato ( 1 9 7 4 )  r e f e r  t o  t h e  Donoghue summary a s  a  

" g l o w i n g  b u t  i n a c c u r a t e  r e v i e w * "  

.. 9 
I n  r e a d i n g  t h e  l i t e r a t u r e ,  i t  becomes a p p a r e n t  t h a t  many o f  

*&tee s t u d i e s  o f  FLES s u f f e r  f r o m  a  m e t h o d o ~ o g i c a l  w e a k n e s s ,  i . e . ,  

i n  t h e  s e c o n d a r y  s c h b o l s ,  e l e m e n t a r y  l a n g u a g e  g r a d u a t e s  a r e  = 

i n t e g r a t e d  w i t h  l a n g u a g e  n o v i c e s .  B u r s t a l l ' s  c o n c l u s i o n s  have  

been  s u b j e c t  t o  some c r i t ic i sm i n  v iew o f  s u c h  l i m i t a t i o n s  ( S t e r n  
I 

e t  a l . ,  1975;  S p i c e r ,  1 9 8 0 ) .  F o r  example ,  b e c a u s e  mos t  s c h o o l s  

i n  t h e  B u r s t a l l  s t u d y  d i d  n o t  h a v e  a d e q u a t e  c = l a s s % a c i l i t i e s ,  

c o n t r o l  a d e x p e r  i rnen ta l  s t u d e n t s  were n o t  s e p a r a t e d  d u r i n g  

F r e n c h  l e s s o n s  i n  s e c o n d a r y  s c h o o l .  The q u e s t i o n  h a s  been  - 
r a i s e d ,  " a f t e r  d€ l q s t  f o u r  y e a r s  i n  t h e  same c l a s s e s  w i t h  t h e  

same l e s s o n s ,  c a n  a n y  g r e a t  a d v a n t a g e  be  e x p e c t e d  f o r  t h o s e  

s t u d e n t s  who s t a r t e d  F r e n c h  i n  p r i m a r y  s c h o o l ? "  (Pu rbhoo  & 

S h a p s o n ,  1976)  . 
T h e  r e l a t i o n s h i p  be tween  s u c c e s s  o f  E F S L e r o q r a m s  and 

e f f e c t i v e  a r t i c u l a t  is a l s o  p o i n t e d  t o  by Oller  a n d k a l j a k o  

( 1 9 7 4 ) .  These  r e s e a r c h e r s ,  i n  d i s c u s s i n g  t h e i r  f i n d i 4 t h a t  a  
sa 

FLES program d i d  n o t  have  a  l a s t i n g  p o s i t i v e  e f f e c t ,  s t a t e d :  

I n  t h e  s c h o o l  s y s t e m  examined h e r e ,  i t  seems 
t h e  ma jo r  o b s t a c l e  is  t h e  l a c k  o f  c o o r d i n a t i o n  

.2= between  t h e  e l e r n e n t a r y m n d  t h e  s e c o n d a r y  p rog rams .  
S i n c e  FLES and non-FLES s t u a e n t s  a r e  i n t e g r a t e d  
i n t o  t h e  same c l a s s e s  f rom t h e  e i g h t h  g r a d e  o n ,  
t h e  F L E S  s t u d e n t s  musg mark t i m e  w h i l e  t h e  non- 

\ FLES s t u d e n t s  c a t c h  up. (p .18)  



Two r e l a t i v e l y  r e c e n t  Canad ian  s t u d i e s  r e l a t i n g  to 

s u b s e q u e n t  l ang ,uage  a c h i e v e m e n t  o f  EFSL s t u d e n t s  b e a r  m e n t i o n  

h e r e .  I n  a  F r e n c h  l a n g u a g e  p rog ram n e e d s  a s s e s s m e n t  (Dryden ,  
C. 

ti Bowman, 1979)  c o n d u c t e d  i n  a  Vancouver  I s l a n d  

s c h o o l  d i s t r i c t ,  t h e  a u t h o r s  examined t h e  r e l a t i o n s h i p  be tween  

g r a d e  11 French  a c h i e v e m e n t  and  a )  number o f y e a r s  o f  e l e m e n t a r y  
d 

F r e n c & s t r u c t i o n ,  a n d  b )  number of*  y e a r s  o f  s e c o n d a r y  F r e n c h  

\ Advan tages  i n  terms o f  1 i s t e n i n g  c o m p r e h e n s i o n  i n s t r u c t i o  

s k i l l s  were r e p o r t e d  f o r  s t u d e n t s  w i t h  f o u r  o r  more y e a r s  o f  
/ 

e l e m e n t a r y  F rench  ( a p p a r e n t l y  t h e r e  were m s t a t i s t i c a l  
9 %"L A 

d i f f e r e n c e 7  ,among s t u d e n t s  w i t h  e i t h e r  no F r e n c h ,  o n e  yea,r o r  

l e s s ,  o r  two- th ree  y e a r s  . S t u d e n t s  i n  q r a d e  11 w i t h  f o u r  o r  t 
t 

more y e a r s  o f  s e c o n d a r y  F r e n c h  i n s t r u c t i o n  were  found  t o  o b t a i n  

h i g h e r  mean l i s t e n i n g  c o m p r e h e n s i o n ,  r e a d i n g  and  c w r i t i n q  s c o r e s  

t h a n  s t u d e n t s  w i t h  l e s s  t h a n  f o u r  y e a r s  o f  s e c o n  a r y  F r e n c h  

i n s t r u c t i o n .  However, i n t e r p r e t a t i o n  o f  t h e s e  d ' n d i n q s  is 

d i f f i c u l t  i n  v iew o f  t h e  f a c t  t h a t  t h e  a u t h o r s  d i d  n o t  c o n t r o l  

f o r  e l e m e n t a r y  background i n  t h e i r  s e c o n d a r y  background  a n a l y s i s  

P 
and v i c e  v e r s a .  Thus i t  may be  t h a t  t h e  a d v a n t a g e  found ,  f o r  
1 

& u d e n t s  w i t h  f o u r  y e a r s  o f  e l e m e n t a r y  F r e n c h  is a t t r i b u t a b l e  t o  

I a  c o n  e c u t i v e  s e c o n d a r y  program r a t h e r  t h a n  t h e  e l e m e n t a r y  
t 

e x p e r i e n c e .  

P a r k e r  ( 1 9 7 5 ) ,  i n  t h e  A l b e r t a  Modern Language S t u d y ,  

examined  t h e  a c h i e v e m e n t  levels o f  g r a d e  11 students by nrlmher af 

y e a r s  o f  e l e m e n t a r y  F r e n c h  i n s t r u c t i o n .  H e  s t a t e d  t h a t  t h e  

t e s t i n g  program d e m o n s t r a t e d :  

. . . q  u i t e  unambiguous ly  t h a t  t h o s e  s t u d e n t s  who 
began F r e n c h  i n  Grade  Four  a r e  b e t t e r  t h a n  - 



t h o s e  who b e g a n  l a t e r ,  e v e n  though  b o t h  may be  
_ e n r o l l e d  i n  the same cottrse. (p. Z4.3) 

However, t h e  d a t a  d o  n o t ,  i n  t h i s  r e s e a r c h e r ' s  o p i n i o n ,  w a r r a n t  
r- 

t h i s  c o n c l u s i o n ;  f u r t h e r m o r e ,  P a r k e r  p r o v i d e d  no s t a t i s t i c a l  

a n a l y s e s '  of  a c h i e v e m e n t  by e l e m e n t a r y  F rench  backqround .  

c o n t i n u a t i o n  o f  s e c o n d  l a n g u a g e  s t u d y :  The s u c c e s s  o f  

e l e m e n t a r y  s e c o n d  l a n g u a g e  p rog rams  c a n n o t  b e  measu red  s o l e l y  i n  

t e r m s  o f  academic  a c h i e v e m e n t ;  t h e  o b j e c t i v e s  o f  s u c h  p rog rams  

a r e  much b r o a d e r  i n  s c o p e .  The encouragemen t  o f  f u r t h e r  s e c o n d  

l a n g u a g e  s t u d y ,  f o r  e x a m p l e ,  is o f t e n  c i t e d  a s  a  d e s i r e d  outcome.  

Seve raL  r e s e a r c h e r s  h a v e  r e p o r t e d  t h a t  s t u d e n t s  who b e g i n  

t h e i r  l a n g u a g e  s t u d y  in '  e l e m e n t a r y  s c h o o l  a r e  more l i k e b  t o  

e l e c t  a f o r e i g n  l a n g u a g e  i n  h i g h  s c h o o l .  Vol lmer  ( c i t e d  i n  

L i p t o n  and  Bourque ,  1969)  n o t e d  t h a t  w h i l e  o n l y  4 4 %  o f  non-FLES 

p u p i l s  e l e c t e d  a  s e c o n d  y e a r  o f  f o r e i g n  l a n g u a g e s  i n  h i g h  s c h o o l ,  
9 

CIP 
. 78% o f  t h e  FLESers c o n t i n u e d .  F u r t h e r m o r e ,  70% o f  t h e  FLES 

s t u d e n t s  who were n o t  c o l l e g e  bound e l e c t e d  l a n g u a g e  s t u d y -  -%.: 

( u n f o r t u n . a t e l y  t h e  r a t e  f o r  non-FLES n o n - c o l l e g e  bound s t u d e n t s  

was n o t  g i v e n ) .  Fr.om y e a r  two t o  y e a r  t h r e e ,  47% o f  t h e  FLESers 

and 2'4% o f  t h e  non-FLESers c o n t i n u e d ;  by y e a r  f o u r  t h e  r e t e n t i o n  

r a t e  f o r  t h e  two g r o u p s  was e q u a l .  L i p t o n  and  Bourque  ( 1 9 6 9 ) ,  
1 - il- 

c i t i n g  f i n d i n g s  f r o e t h e  B r i g h t o n  r e p o r t , . - a l s o  r e p o r t e d  r e s u l t s  
0 

s u p p o r t i n g  g r e a t e r  r e t e n t i o n  i n  l a n g u a q e  p rog rams  f o r  FLESers:  

90% of  s t u d e n t s  with FLES wen t  i n t o  a  f o u r t h  l e v e l  c l a s s  compared - 
to 2 5 %  of the n o n 4 L E S  group. F u r t h e r  evidence i n  f a v e a r  of FLES 

s t u d e n t s  i n  t h i s  r e g a r d  was p r o v i d e d  by Oneto ( 1 9 6 7 ) .  

B u r s t a l l  ( 1 9 7 4 )  w a s  of a d i f f e r i n g  o p i n i o n :  

I t  was a l s o  f e l t  t h a t  t h e  i n t r o d u c t i o n  o f  
F rench  i n t o  t h e  p r i m a r y  s c h o o l  c u r r i c u l u m  



had s e r v e d  t o  i n c r e a s e  t h e  number o f  p u p i l s  
who r e a c h e d  t h e  s e c o n d a r y  s c h o o l  w i t h  n e g a t i v e  
a t t i t u d e s  t o w a r d s  f u r t h e r  f o r e i g n  l a n q u a q e  
l e a r n i n g .  (p. 1 8 7 )  

B u r s t a l l  d i d  n o t ,  however ,  p r o v i d e  o b j e c t i v e  d a t a  t o  s u p p o r t  h e r  
- 

4 
c o n t e n t i o n  (se% S p i c e r ,  1980 ,  p .  4 1 3 ) .  

, I n  any  d i s c u s s i o n  o f  r e t e n t i o n  r a t e s ,  t h e  q u ~ ~ r j ~ f  why 

s t u d e n t s  d r o p  o u t  o f  f o r e i g n  l a n g u a g e  s t u d y  a r i s e s .  w k e r  
9 

( 1 9 7 5 ) ,  i n  'a ' s u r v e y  o f  o p i n i o n s  o f  g r a d e  9 s t u d e n t s  who had 

d r o p p e d  F r e n c h ,  c o n c l u d e d  t h a t  t h e  f a c t  t h a t  many s t  e n t s  had 4 
.ir _ 

hoped t o  be  a b l e  t o  l e a r n  t o  s p e a k  t h e  l a n g u a g e ,  and  t h a t  t h i s  

d i d  n o t  happe& 'was  .-- a  p r i m e  r e a s o n  f o r  s t u d e n t s  d r o p p i n g  F r e n c h .  
?r 

~ a ~ f m a n  ( 1 9 7 8 ) ,  a s k e d  g r a d e  9 s t u d e n t s  f rom a  Lower Main land  

&hoo l  d i s t r i c t  - t h e i r  r e t r o s p e c t i v e  v i e w s  o f  t h e  e l e m e n t a r y  

F r e n c h  program. He f o u n d  t h a t  g r a d e  9 s t u d e n t s  e l e c t i n g  t o  s t u d y  

F rench  were  more p o s i t i v e  a b o u t  many a s p e c t s  o f  t h e  EFSL program 

t h a n  t h o s e  n o t  e l e c t i n g  t o  s t u d y  F r e n c h ,  and  s u g g e s t e d  t h a t  - t h e  

n a t u r e  o f  s t u d e n t s '  e x p e r i e n c e  i n  t h e  EFSL program i n f l u e n c e d  

t h e i r  s u b s e q u e n t  c h o i c e  o f  w h e t h e r  o r  n o t  t o  s t u d y  F r e n c h .  

B a ~ t l e y  (1968)  f o r m u l a t e d  a  s i m i l a r  h y p o t h e s i s  a f t e r  f i n d i n g  t h a t  

a t t i t u d e s  toward  f o r e i g n  l a n g u a g e s  were s i g n i f i c a n t l y  more 

n e g a t i v e  f o r  g r a d e  8  l a n g u a g e  d r o p - o u t s  t h a n  f o r  t h o s e  who 

c o n t i n u e d  l a n g u a g e  s t u d y .  

A t t i t u d e s  t oward  F r e n c h  l a n g u a g e  and c u l t u r e .  The s t u d i e s  

above  s u g g e s t  t h a t  t h e r e  is a  r e l a t i o n s h i p  be tween  r e t e n t i o n .  i n  

/ 
/- 

s e c o n d  l a n g u a g e  p rog rams  and  a t t i t u d e s  toward  t h e  l a n g u a g e .  

T h e r e  a l s o  a p p e a r s  t o  be  a  r e l a t i o n s h i p  be tween  a F t i t u d e  and 
gr 

a c h i e v e m e n t  i n  a  s e c o n d  l a n g u a g e .  

G a r d n e r  and Lambert  ( 1 9 7 2 )  have  a r g u e d  t h a t  m o t i v a t i o n a l  



factors affect acquisit&on of a foreign language; in particular, 
- 

that the key to successful language learning is the adoption of 

an "integrativew rather than an "instrumental" orientation toward 

the foreign language and culture. A student with an integrative 

motivational orientation would be c-haracterized by: 

an inquisitiveness and genuine interest in the 
people comprisinq a cultural group, be it an 
interest in an ancient people or a contemporary 
one, or a desire to meet with and possibly 
associate with that group (p .  14) 

whereas one with an instrumental motivational orientation would 

be characterized by "a desire ko gain social recoqnition or a, 

economic advantage through knowledge of a foreign lanquaqe" (p. , 

/ 
14). Burstall et al. (1974) examined Gardner and Lambert's . 

hypothesis during the course of the evaluation of the teaching of 

French in Great Britain primary schools and concluded that the 

findings: 

lent only'partial support to the view put. 
forward by Gardner and Lambert: althouqh 
pupils1 attitudes and achievement proved to be 
closesly associated, the motivational character- 
istics of individual pupils appeared to be neither 
exclusively inkegrative nor wholly instrumental. 
(Burstall, 1978, p. 3) 

Gardner and Smythe (1976), in their review of a number of 

studies examining-the relationship between attitude and- 

achievement, concluded that: 

They all, nonetheless, were in iqreement in 
demonstrating a relationship between attitude 
and achievement in the second languaqe, even 
(in those studies which included appropriate 
measures) when the effects of intelligence or 
language aptitude were isolated throuqh statistical 
means. (1976, p. 1) 

durstall et al.'s (1974) finding that successful early starters 

in French maintain a Setter attitude toward speaking the lanquage 



is  i n  l i n e - w i t h  G a r d n e r  and  S m y t h e ' s  c o n c l u s i o n .  

The B . C .  F r e n c h  S t u d y  (Shap$@n, Kaufman & Durward,, 1978)  

found  t h a t  a t t i t u d e s  toward  F rench  langeuage and c u l t u r e  became 

i n c r e a s i n g l y  l e s s  p o s i t i v e  a s  s t u d e n t s  p r o g r e s s e d  f rom g r a d e s  4 

- t o  7.  S i m i l a r  f i n d i n g s  were r e p o r t e d  by S t e r n  e t  a1 />976) ,  

&' 
prompt ing  t h e  r e s e a r c h e r s  t o  c o n c l u d e  t h a t  t h e  Core  F r e n c h  

program d i d  n o t  a p p e a r  t o  meet t h e  o b j e c t i v e  o f  f o s t e r i n g  

p o s i t i v e  a t t i t u d e s .  The r e s u l t s  were  s u p p o r  ed  i n  a  b r o a d e r  - f 
c o n t e x t  by B a r r y ,  K a l i n  and  T a y l o r  ( 1 9 7 7 ) ,  who found  t h a t  t h e  

h i g h e r  t h e  l e v e l  o f  e d u c a t i o n  o f  s t u d e n t s ,  t h e  l e s s  p o s ' i t i v e  

t h e i r  a t t i t u d e  toward  " c h a r t e r  g r o u p s "  ( i . e .  F r e n c h  and E n g l i s h  

e t h n i c i t y ) .  Shapson ,  Kaufman and  Day (1981)  a l s o  s u g g e s t e d  t h a t  

t h e  l e v e l  o f  e d u c a t i o n  o f  t h e  s t u d e n t  is a n  i m p o r t a n t  d e t e r m i n a n t  

/ o f  a t t i t u d i n a l  c h a n g e .  The r e s e a r c h e r s  found  t h a t  s e c o n d a r y  . 
s t u d e n t s  a t t i t u d e s  t oward  F rench- speak ing  C a n a d i a n s  Improved  

s i g n i f i c a n t l y  a f t e r  p a r t i c i p a t i o n  i n  a  sbrnmer l a n q u a q e  p ioqram;  7\/ 
no s u c h  change  i n  a t t i t u d e s  was found  f o r  Gos t - seconda ry  s t u d e n t s  

i n  a s i m i l a r  p rogram.  F o l l o w i n g  t h i s  l i n e  o f  r e a s o n i n q ,  o n e  
1 6  

d o u l d  assume t h a t  t h e  a t t i t u d e s  toward  F rench  o f  s t u d e n t s  ,- 
I 

c o n t i n u i n g  on f rom a n  EFSL program would become p r o g r e s s i v e l y  

l e s s  p o s i t i v e  t h r o u g h  t h e i r  high' s c h ~ o l ~ s t u d y  o f  t h e  l a n g u a g e ;  

nowever ,  none o f  t h e  r e s e a r c h  r ev i ewed  a d d r e s s e d  t h a t  q u e s t i o n  

r s p e c i f i c a l l y .  \ 



METHODOLOGY 

Sample' 

SFSL D e s c r i p u v e  S t u d y  

The f o c u s  o f  t h e  s e c o n d a r y  F rench  a s  a  Second Lanquaqe 
A- 

(SFSL) D e s c r i p t i v e  s t u d y  was on g r a d e  9 ,  t h e  f i r s t  y e a r  o f  

s e c o n d a r y  s c h o o l  f o r  which F r - ends_ i s  an  o p t i o n a l  s u b j e c t .  The 

s t u d y .  was c o n d u c t e d  i n  two p h a s e s :  t h e  P i l o t  S t u d y  (1979-80) ,  a n d .  

t h e  Main S t u d y  (1980-1981) .  

I n f o r m a t i o n  was c o l l e c t e d  from f o u r  s o u r c e s :  q r a d e  9  
I 

s t u d e n t s ,  s e c o n d a r y  s c h o o l  F r e n c h  D e p a r t q e n t  Heads o r  

r e p r e s e n t a t ' i d e s ,  t h e  C o - o r d i n a t o r  o f  Modern Languages  and a n  

- e l e m e n t a r y  F r e n c h  i t i n e r a n t  t e a c h e r .  

For  t h e  P i l o t  S t u d y ,  t i m e  and  budge t  c o n s t r a i n t s  d i c t a t e d  

t h a t  f o u r  o u t  o f  s e v e n  s c h o o l s  o f f e r i n g  g r a d e  9  F r e n c h  be c h o s e n  

t o  p a r t i c i p a t e ;  t h e s e  s c h o o l s  w e r e  f e l t  t o  r e p r e s e n t  t h e  r a n q e  o f  

doc ioeconomic  r e g i o n s  i n  t h e  d i s t r i h .  W i t h i n  e a c h  s c h o o l ,  two 

g r a d e  9 c l a s s e s  were randomly  s e l e c t e d .  A s  t h e  i n t e n t  i n  t h i s  

p h a s e  o f  t h e  s t u d y  was t o  o b t a i n  a  r e p r e s e n t a t i v e  s a m p l e  o f  b o t h  

s t u d e n t s  t a k i n g  F r e n c h  and  t h o s e  n o t  t a k i n q  F r e n c h ,  t h e  mechan ic s  

o f  s a m p l e  s e l e c t i o n  v a r i e d  a c c o r d i n g  t o  s c h o o l  o r q a n i z a t i o n .  I n  

t w o  s c h o o l s ,  s ample  c l a s s e s  were s e l e c t e d  from S c i e n c e  9 c l a s s e s ; "  

i n  one  s c h o o l  f rom E n g l i s h  9 c l a s s e s  and i n  one  s c h o o l  f rom 

a d v i s o r y  g r o u p s .  

Dur ing  t h e  Main S t u d y ,  a  random s e l e c t i o n  o f  a p p r o x i m a t e l y  

2 5 3  of  t h e  F r e n c h ' 9  s t u d e n t s  i n  t h e  d i s t r i c t  ( K r i j c i e  & Morgan, .  

1373j, s t r a t i f i e d  by s c h o o l ,  p a r t i c i p a t e d  i n  t h e  s t u d y .  T h i s  

p r o c e d u r e  r e s u l t e d  i n  a  s ample  o f  t w e l v e  o u t  o f  a  p o s s i b l e  38 



French 9 classes in the district.' 

At the end of the pilot phase, the CO-ordinator of Modern 

Languages 2nd one elementaery French itinerant teacher consented 

to informal interviews with a research team member to provide 
* * 

descriptive information about'the program. 

All French Department Heads (or representatives) in the 

district were asked to complete a questionnaire for both years of 

the study. 

Follow-up Study 
s 

In 1977-78 four grade 6 classes (107 students) in North 

Vancouver were -randomly selected to participats in an evaluation 

of the elementary French program. The Follow-up Group was 

comprised of students.involved in the 1977-78 Grade 5 evaluation 

who were still enrolled in North .Vancouver public secondary 

schools in 1980-81.. 

Design of the Study 

The design of thi SFSL ~escriptive and the Follow-up studles 

are presented in Table 1. 

The inclusion of the pilot year of the SFSL Descriptive 

Study allowed the researcher to develop and p.ilot test 

questionnaires, administration instructions and procedures, and 

to determine appropriate French achievement measures for French 9 

students for the main year of the study. 

The attitudinal data collected durinq the pildt year (from 

both students enrolled in French 9 and those nod enrolled in 

French) provided a valuable basis for comparison for the main 

year of the Descriptive Study and for the Follow-up Study. 



T a b l e  1 

Des ign  o f  t h e  S t u d y  

---- -- 
Grade  o f  T e s t i n g  

Grade  7 Grade  9 Grade  9 
, 1977-78 1979-80 1980-81 

( P i l o t )  (Main)  

DESCRIPTIVE STUDY 

S t u d e n t s  -Taking F r e n c h  X X 

S t u d e n t s  Not Tak ing  
F r e n c h  

FOLLOW-UP STUDY 
8 

S t u d e n t s  Tak ing  F r e n c h  

S t u d e n t s  Not Tak ing  
F r e n c h  X 

6 .  - 



Instruments 

Attitude Scale 

The Attitude Scale (Shapson, Kaufman & Durward, @1980) 

\consists of a 20-item scale of attitude toward French lanquage 

and culture and one item on attitude toward school in general. 

Students are asked'to indicate their agreement with each 

statement on a five-point scale ranging from "strongly agree" to 

strongly disagree." The Attitude Scale has been used in more 

than 30 school districts throughout British Columbia in grades 4 

through 9. The reliability coefficient f&r the scale, as 

measured by Cronbach's Alpha coefficent ofminternal consist- 

ency, is .92. A copy of the scale in included in Appendix A.  

B.C.,French Comprehension Test - 
' The B.C. French comprehension Test (Shapson, Kaufman & 

Durward, ~ 1 9 8 0 )  was designed to measure the French listening 

comprehension skills of British Columbia students in Grades 4 to 

7 enrolled in elementary French as a Second Lanquage programs. 

The test (on tape) is administered in one sitting of 

approximately 35 minutes and consists of'three sections: ~ o h n d  

Discrimination, Vocabulary, and Stories. The reliability 

coefficient for the total test, as measured by Cronbach's Alpha 

coefficient of internal consistency, is .91. 

Questionnaire for Grade 9 Students --- 
This questionnaire was designed specifically for the study 

t3 determine studentst retrospective views of the elementary 

'c French program, opinions of the secondary French proqram, and 
- 

plans for continuing in French. An experimental version was used 

in the pi year of the Descriptive Study. Bas.ed on input from 



* 
34 

students, teachers and scorers, this version was refined for use 

in the Main and the Follow-up studies. A copy of the 

questionnaire is included in Appendix B. 

Test de Classement (CEC) 

The Test de Classement, published by the Centre Educatif et 

Culturel, Inc., was used to test the listening comprehension, 

reading and writing skills of Grade 9 French students. 

The listening comprehension sub-test is a 37-item 
rs 

tape-administered test with six parts requiring responses to 

o r a l l y  presented statements and dialoques. A brief sound 

discrimination section is a.lso 'included. 

The reading subtest is a 21-item multiple choice test 

requiring the comprehension of written statements and extended 

texts. 

In the writing subtest, the student is given a reading ' 

selection in which there are 15 omitted words. He is asked to 

choose from a separate list of 30 words the most appropriate word 
* 

for each blank. 

Several published French achievement tests were reviewed b,y 

a committee consisting of the Co-ordinator of Modern Languages, 

French department headsLand the researcher. While no one test 

was found to match the North Vancouver secondary French proqram 

perfectly, the Test de Classement was judged to be most suitable 

for the following reasons: 

- it is a Canadian test, 
- it is not series-specific 
- it has been used soccessfu~ly in other British Columbia 

school districts at the Grade 9 level 



- it is designed to distinguish between students with 
D 

varying ZBb s of Fre'nch proficiency, a n w d  be P L 

used in future years to examine whether levels of 

proficiency (e.g. of French 9 students) ha 

with changes in the program 

- comparative data are available. 
Questionnaire to French Department Heads 

This questionnaire was developed to collect information to 

assist in determining appropri-ate sampling procedures and to 

gather demographic information about students enrolled in 

secondary French programs. A copy of the questionnaire is 

included in Appendix C. 

Procedures 

1n' a meeting held in March 1980, involving the North 

Vancouver Assistant Superintendent, Programs and Development; the 

Go-ordinator of Modern Languages; and members of the research 

team from Simon Fraser University, plans were developed for the 

two year study of the French as a Second Language proqram. 
'- 

Table,2 presents a detailed schedule of activities involved 

in the study. 
2 

SFSL Descriptive Study 
.I 

In the first (pilot) year of the SFSL Descriptive Study, 

which involved both students who were enrolled in French 9 and 

those who were not enrolled. in the course,sthe student 

questionnaires and attitude 'scales we5e administered by school 

staff (not French teachers) according to guidelines prepared by 
d 

the researchers. In one school, where testing personnel were not 

available, administration was carried out by a member of the 



research team. 

For the second (main) year of the study, French Department . 

Heads were given ?he option of overseeing the test administration .&- 

themselves or having a'research team member administer the 

instruments. Two of the seven secondary schools invo'lved in the 

study opted to have an external tester, The study instruments 

were administered in either two or three sessions, depending upon 

the length of the French period in each school. Detailed 
r I 

instructions were provided to ensure that administration k 

procedures were standardized for both the twa-session and the a 

three-session options (see Appendix D). 

Student enrolment records of the elementary schools involved 

in the testing in 1977-78 and of all secondary schools were 
I 

consulted to locate students who took part in the qrade 6 

testing. Letters were sent to principals of secondary schools to 

inform them of the studay and to confirm enrolment of Follow-up 

students (see Appendix E) . 
Students in the Follow-up group were released from their 

regular classes and asked to join a group involved in the 

Descidptive Study for testing. Where this was not possible, 

questionnaires were admihistered to Follow-up students in study 

periods, or a separate testing session was scheduled. 



Data Analysis , 

Completed questionnaires, tests, and attitude scales were 

returned to Simon F r a s e ~  University for analysis via the office 

of the North Vancouver Co-ordinator of Modern Languages. . 
Computer analyses of the data were performed usinq the 

Stati4tical Package for the Social Sciences (SPSS). . 



Table 2 

Schedule of Activities 
4 

P 

Date Activity 
0 .  

YEAR I 7 

(Pilot Descriptive Study) 

April 1980 Meeting with Co-ordinator of Modern 
Languages and Secondary French Department , 
Heads to outaine objectives of study and 
gather preliminary information about 
secoqdary French programs - - 
Questionnaire to French Department Heads 
finalized and distributed 

May 1980 

June 1980 

b Ques ionnaire for Grade 9 students and 
sampling plan finalized in meeting with 
Co-ordinator of Modern Languages 

Student questionnaires and attitude scales 
admih,istered to students 

. ' . 
(continued o n  next page) 



Table 2 (continued) 

. Schedule of ~ c t i v i g e s  

- 
Date Activity 

. * 

----- - 
YEAR I1 -. 
(Descriptive Study and 
Follow-up Study) 

September- Interviews with Co-ordinatat of Mo&rn 
October 1980 Languages and representative6 from" ' 

elementary and secondary French programs 
conducted \ 

February 1981 Meeting at North Vancouver School Board to 
discuss findings of Year I study and to 
outline activities of Year I1 and Follow- 
up study 

March 1981 Meeting at North Vancouver School Board to 
finalize plans for second year- of study 

Questionnaires to French Department Beads 
delivered to North Vancouver School Board 
for distribution 

April 1981 Letters sent to Principals informinq them 
.of the study - 

May 1981 Meeting with French Department Heads to 
inform them of the sample chosen, to discuss 
procedures, and t6 set testing rlati2s' . , -  . . 

Principals informed of sample classes and 
testing schedule 

< . . - 
Testing materials delivered to sczhoo1.s 

- - * .  2 1 - I .  

May-June 1981 - Questionnaires to Grade 9 Students, Attitude 
S c a l j s ,  and French achievement tests 
administered 



. RESULTS. 

2- 

SFSL D e s c r i p t i v e  S t u d y  

D e s c r i p t i v e  I n f o r m a t i o n  a b o u t  t h e  S e c o n d a r y  Program 
a 

. %  * 
P a t t e r n  o f  F r e n c h  e n r o i m e n t  f rom s r a d e s  8 t o  12 .  I n  T a b l e  3 

d a t a  on p e r c e n t a g e  o f  s t u d e n t s  e n r o l l e d  i n  F r e n c h  e o u r s e s  by 

g r a d e  a r e  p r e s e n t e d .  

For b o t h  y e a r s  of  t h e  s t u d y ,  a s t e a d y  d e c l i n e  i n  F r e n c h  

e n r o l m e n t  f r o m - G r a d e s  8 t h r o u g h  12  was n o t e d ,  s o  t h a t  by G r a d e , l 2  

l e s s  t h a n  o n e - q u a r t e r  o f  t h e  s c h o o l  p o p u l a t i o n  t o o k  F r e n c h .  For  

a l l  g r a d e  l e v e l s ,  t h e r e  was c o n s i d e r a b l e  v a r i a t i o n  i n  ~ r e n c h  
- -  

e n r o l m e n t  a,mong s e c o n d a r y  s c h o o l s .  

The f i g u r e s  on t h e  a r r o w s  i n  T a b l e  3 r e p r e s e n t  t h e  f i e c r e a s e  

i n  t h e  p e r c e n t a g e  o f  s t u d e n t s  t a k i n g  F r e n c h  be tween  s u b s ~ q u e n t  

y e a r s .  The two l a r g e s t  d r o p s  o c c u r  a f t e r . G r a d e  8 ( t h e  l a s t  y e a r  

o f  " compu l so ry"  FTench)  and  a f t e r  Grade  11. The f i g u r e s  s u g g e s t  
. . 

t h a t  s t u d e n ' t s  t h a t l o p t  f o r  F rench  i n  Grade  9 a r e  l i k e l y  t o  
# 

c o n t i n u e  French  u n t i l  t h e  end  o f . G r a d e  11, i .e . ,  u n t i l  t h e y ' h a v e  
/ 

f u l f i l l e d  t h e  s e c o n d a r y  l ' anquage  r e q u i r e m e n t  implemented  o r  

r e i n s t a t e d  d u r i n g  t h e  1 9 8 0 ' s  i n  B r i t i s h  Columbia u n i v e r s i t i e s .  



T a b l e  3 - 

P e r c e n t a g e  o f  S e c o n d a r y  S t u d e n t s  i n  S c h o o l  D i s t r i c t l v # 4 4  

E n r o l l e d  i n  F r e n c h  .Programs b y  Grade:  1979-80 and 1980-81a 

G r a d e  L e v e l  

% o f  ~ t u T e n t s  1979-80 
E n r o l l e d  i n  
F r e n c h  1980-81 

Range o f  % 1979-80 
Enro lmen t  
Among S c h o o l s  1980-81 

Number of 1979-80 
S c h o o l s  

1980-81 

a s t a t i s t i c s  p r o v i d e d  by F rench  Depa r tmen t  Heads o r  f rom "Form 
K :  P r i n c i p a l s '  R e p o r t  on  O r g a n i z a t i o n  o f  S e c o n d a r y  S c h o o l s  a t  
September  30,  1980" .  S p e c i a l  c l a s s e s  n o t  i nc lu -ded  i n  e n r o l m e n t  
f i g u r e s .  



School organization and time allotment for ~rench. Of the --- 
seven schools surveyed, two were on a 10-month, four were on a 

2-semester, and one was on a &rimester system.. The basic 

timetable organization also varied amonq schools, with the 

majority (6 out of 7) of the schools.,on a 60-minute per period; 
1 

--r 

Gperiod per day timetable, and Q n e  school on a modular' 

scheduling system. Not surprisingly, the totdl amount of time 

allotted to French at the ,Grade 9 level differed amonq schools: 
Q 

approximate hours of French instruction per school year ranqed 

from 84 to 150 hours ( s e e  Table 4 ) .  

Table 4 

School Organization and Total Number of  ours 
of French Instruction i n  Grade 9 

Total Number of Hours School 
of French Instruction Organization Number of Schools 

2 Semester 

10 Yonth 

120 Trimester 1 

. . 
TOTAL 7' 



~ l u m  materials. The commercial p, 
1 
I 

roqram Passeport 
I 

franqais was used in all- Grade 8 French classes in the district' 
'C 

and was used as the basis for the FVench program for Grades 9 
I 

through 12 in a11 but one secondary school. In the exceptional 
I 
I 

case, students were switched from Passeport fran~ais to Le a ~ - - - 
Franqais international(LF1) during the last six weeks of Grade q - 

- French. I 
= I 

During the 1980-81 school year (Main Stj3y) Gtade 9 French 
I 

teachers were expected to cover Level I1 of the Secondary ~ r e n c h  

Curriculum G,uide. , , 
I 

Students' Attitudes Toward French and Achievement in French - 
One of the objectives of the study was to collect baseline, 

data on Grade 9 stadents' attitudes toward French and achievement 
t 

in French. Such data could he used to measure the effects of 

changes within the French program in the district in future 
I . 1 , 

years. J 

Attitudinal data were collected 3 ~ r i n g  both the Pilot and 

tne Main years of the study. It is to be recalled that students 

not taking French as well as those taking French were involved in 

attitudinal testing in the Pilot year. In the Main year of the 
I 

study, only students enrolled in French participated in the 

survey of attitudes toward French. 

French achievement testing occurred in the second (Main) 

year of the study only. 



- S t u d e n t s  ' a t t i t u d e s  t o w a r d  F r e n c h  language and, culture. 

T a b l e  5 p r e s e n t s  r e s u l t 6  o n  t h e  A t t i t u d e  S c a l e ,  a 20- i t em m e a s u r e  

o f  a t t i t u d e  t o w a r d  F r e n c h  l a n g u a g e  a n  c u l t u r e .  Each i t e i  is 7 
r a t e d  o n  a  5 -po in t  s c a l e ;  t h e  minimum o r  m o s t  p o s i t i v e  s c o r e  is / 
2 0 ,  t h e  m i d - p o i n t  is 6 0  a n 2  t h e  maximum o r  m o s t  n e g a t i v e  s c o r e  is  

,-. 

1 0 0 .  

R e s u l t s  f r o m  t h e  P i l o t  y e a r  o f  t h e  s t u d y  i n d i ' c a t e d  t h a t  

e n t s  who o p t  f o r  F r e n c h  9 h a v e  more  p o s i t i v e  a t t i t u d e s  t o w a r d  

C t h e  l a n g u a g e  a n d  c u l t u r e  t h a n  d o  t h o s e  s t u d ~ n t s  w h ~  d o  n o t  t a k e  

d i f f e r e n c e  b e t w e e n  t h e  a e a n s  ~f t h e s e  two q r o u p s  w a s  s i q n i f i c a n t  

3t t h e  . 0 0 1  l e v e l  I t = 6 . 5 4 ,  5f=193). 

The mean s c o r e  o f  4 8 . 8  o b t a i n e d  f ~ r  s t u d e n t s  e n r o l l e d . i n  

E r e n c h  9 was w e l i  o n  t h e  p o s i t i v e '  s i d e  o f  t h e  s c a l e .  

The results suggested t h a t  t h e  a t t i t l ~ d e s  o f  ~ r e n c h ' 9  

3 s t a d e n t s  t e s t e d  i n  t h e  Main y  a r  o f  t h e  s t u d y  (mean s c o r e = 4 8 . 8 )  

& e r e  more  p o s i t i v e  t h a n  t h o s e  o f  s t u d e n t s  t e s t e d  i n  t h e  P i l o t  

-I 

y e a r  (mean score=52.5) . B o w e v e r ,  b e c a g e  o f  d i f  f e r e n c e s x  

s a m p l i n g  s t r a t e g i e s  e m p l o y e d  f o r  t h e  two y e a r s ,  t h e s e  two q r d u p s  

,+ere n o t  c o n s i d e r e d  t o  be d i r e c t l y  c o m p a r a b l e .  The P i l o t  y e a r  
I 

I ) .  

was s a m p l e d  f r o m  t h e  g e n e 9 a l  s t u d e n t  p o p u l a t i o n .  T h u s  

s t * d e n . t s  c a t e g o r i z e d  a s  t a k i n g  ~ r e n c h  9 were n o t  n e c e s s a r i l y  J 
t a b i n g  the language a t  t h e  t i m e  of t h e  s u r v e y :  some may have 

z n i s n  i t  d u r i n g  a p r e v i o u s \ s e m e s t e r r  The Main y e a r  q r o u p ,  o n  t h e  

a t h e r  h a n d ,  was c o m p r i s e d  o f  o n l y  t h o s e  s t u d e n g s  who were t a k i n q  

F r e n c h  d u r i n g  t h e  t e s t i n g  p e r i o d  (May a n d  J u n e ) .  



T a b l e  5 

T o t a l  Mean S c o r e s  a n d  S t a n d a r d  D e v i a t i o n s  o n  t h e  M e a s u r e  

o f  S t u d e n t s '  A t t i t u d e s  Toward F r e n c h  L a n g u a g e  a n d  C u l t u r e a  

Year  I ( P i l o t )  

. S t u d e n t s  n o t  e n r o l l e d  
i n  F r e n c h  9 41,1 68.3 12.6 

Year  I1 ( M a i n )  

S t u d e n t s  t a k i n g  
F r e n c h  9 252 48.8 11.9 

a - ----- -- 
a - - - - - - - - - - - - -- - - - - -- - -- -- - - -- - - - - - - 

A 20- i t em scale  i n  w h i c h  e a c h  item is r a t e d  o n  a 5 - p o i n t  
s z a l e .  ~ h e ~ r n i n i m u r n  o r  most p o s i t i v e  s c o r e  is 2 0 ,  t h e  m i d - p o i n t  
is 6 0  a n d  t h e  maximum o r  m o s t  n e g a t b v e  p o s s i b l e  score is  100 .  

L 

* s ' l g n i f i c a n t  a t  t h e  p<.001 levelf 



- I 46  
--- - - - 

A c h i e v e m e n t s i n  d a t a  9n the T e s t  d e  

€k-*ttre- 

m a j o r i t y  of t h e  s t u d e n t s  

Grade  6 and Grade  7. All s t u a e n t s  had t a k e n  F r e n c h  i n  G r a d e s  8 
E9 

and 9 and had c o v e r e d  L e v e l  I1 o f  t h e  s e c o n d a r y "  C u r r i c u l u m  Gu ide .  

The mean t o t a l  s c o r e  f o r  t h e  Nor th  Vancouver  g r o u p  was 31.6 

o u t  of  a maximum o f  73. 
- - 

Although t h e  Grade 9 s c o r e s  o n  the T e s t  de C l a s s e m e a t  a r e  

B meant  t o  s e r v e  a s  b a s e l i n e  d a t a  f o r  c o m p a r i s o n  w i t h  Nor th  

Vancouver  r e s u l t s  " in  f u t u r e  y e a r s ,  i t  is r e c o g n i z e d  t h a t  r e s u l t s  
- -  - - - - -- - 

a r e  more m e a n i n g f u l  when a  y a r d s t i c k  i s  p r o v i d e d .  The t e s t  norms 
, 

p r o v i d e d  i n  t h e  p u b l i s h e r ' s  manua l ,  however ,  a r e  n o t  h e l p f u l  i n  

t h i s  r e g a r d :  f i r s t ,  b e c a u s e  t h e  norm d a t a  w e g e  c o l l e c t e d  f rom 

a d u l t  FSL s t u d e n t s  in e a s t e r n  Canada ,  and s e c o n d l y ,  b e c a u s e  t h e  

p e r c e n t i l e  t a b l e s  p r o v i d e d  a r e , b a s e d  on  f o u ~  s u b - t e - s t s ,  r a t h e r  

t h a n  t h e  t h r e e  u s e d  i n  t h e  p r e s e n t  s t u d y .  
- - - - - - - - - - -- -- --- - - - - - -- - - 

F o r t u n a t e l y ,  m o r e - m e a n i n g f u l y  c o m p a r a t i v e - d a t a  were 
rf 

t 

a v a i l a b l e  f rom t w o  o t h e r  s c h o o l  d i s t r i c t s  in B r i t i s h  Columbia: 

1) a s c h o o l  d i s t r i c t  i n  t h e  i n t e r i o r  of t h e  p r o v i n c e  which  

a d m i n i s t e r e d  the T e s t  d e  C l a s s e m e n t  t o  g r a d e  9 F r e n c h  -- 
s t u d e n t s  i n  t h e  s p r i n g  o f  1981; 

2 )  a  s c h o o l  d i s t r i c t  o n  Vancouver  I s l a n d  whe re  t h e  

T e s t  d e  Cl.qssement is used  t o  p l a c e  s t u d e p t s  new 
- - - - - - -- - 

t o  the d i s t r i c t  i n  ~ r e n c h  c l a s s e s ,  



Table 6 
2 

Mean Scores and S t a n d a r d  Deviations 

on the T e s t  de ~ f a s s e r n e n t  

Oral Comprehension 
(Maximum=37) 

Reading 
4-=711 

Writing 
(Maximum=l5) 

TOTAL 
fMaximum=73) 



--both cases, the data collected were h - d ' o n  the three 

sub-tests used in the' present study and the scores provided were 
4 

felt to be representative of students who had covered Level I1 of 

the Secondary Curriculum Guide. However, the two districts used 

for comparative purwses used Le Prancais international as their - 

basic text. 
- - - - - - - - 

Coqparative data for the Test de Classentent are presented in- 

Table 7. The total mean score for the North Vancouver g r m p  was 

four points higher than that of the interior district group; 

qua1 ify for .entrance to a Grade 10 Level 111 program in the - 

island school district. 

Both the results reported in Table 7 and observation of 

students during the testing sessions indicated that the writfnq. 

sub-test was v e r y  difficult for the grade 9 students. (In the 
- - -  ---- - --- -- -- 

- - 

writing section, the student was given a readinq selection for 

which 15 words were omitted; he then had to choose the most 

appropriate word for each blank from a list of 30 words.) 
\ 

However, such a result was expected, given the of the 

test, which was designed to discriminate among 

facility in Fgench ranging from minimal to excellent. 
;S 



. Table 7 

Comparative Data on tThe Test' d e  Classement 

For the  End ~f Grade 9 

-- 
T 

North Vancouver 
Vanc-ouve r I n t e ~ i o r  ' IsLand - 

,'- 

(n=251) - (n=37) - 
Ranqe o f  t o t a l  

which qua1 f i e s  f o r  
a Grade 10 

-- - - - -lL. 
Mean S . D .  

---- 
Mean S D 
-- - 

e n t  ranee 
- 

- - - - - - - - - - - - - - - - - - - - 

Lev. I11 Lev. I V  - 
Oral 
Comprehens ion 

Reading 
(Maximum=21) 

TOTAL 
(Haximum=73) 

a v a i l a b l e  k 



S t u d e n t s '  Opinions About t h e  F r e n c h  Proqram 

T h i s  s e c t i o n  p r e s e n t s  d e t a i l e d  r e s u l t s  o f  t h e  Q u e s t i o n n a i r e  

f o r  Grade  9 s t u d e n t s  a d m i n i s t e r e d  i n  t h e  Main y e a r  o f  t h e  s t u d y .  
/ 

o r  e a c h  q u e s t i o n ,  t h e  p e r c e n t a g e  o f  s t u d e n t s , g i v i n g  e a c h  answer  

(where  a p p l i c a b l = )  mean r a t i n g s  a r e  g iven . -  
> 

Enjoyment o f  t h e  F r e n c h  program. Grade  9 s t u d e n t s  were 
- - -  

ask~& t o  ra te  t h e  e l e m e n t a r y  French- program [ g r a c e s  6 and 7) and  
- 

t h e  s e c o n d a r y  F r e n c h  program ( g r a d e s  8 and 9) i n  terms o f  

e n j o y m e n t .  The r e s u l t s  a r e  p r e s e n t e d  i n    able 8. 

a v e r a g e  as b e i n g  o n  t h e  " e n j o y a b l e ?  s i d e  of t h e  scale.  T h e r e  w a s  

a  s t a t i s t i c a l l y  s i g n i f i c a n t  d i f f e r e n c e  be tween  s t u d e n t s '  mean 

r a t i n g s  o f  t h e  g r a d e  7 and  g r a d e  8 p rog rdms ,  w i t h  t h e  g r a d e  8 

( s e c o n d a r y )  F r e n c h  program b e i n g  r a t e d  a s  more e n j o y a b l e  t h a n  t h e  

g r a d e  7 ( e l e m e n t a r y )  F r e n c h  program.  . 
- - - - - - - - - --- -- 

- 

The t y p e s  o f  comments most o f t e n  made a b o u t  t h e  e n j o y a b i l i t y  

. of t h e  F rench  program a r e  l i s t e d  below. 

Number o f  
. s t u d e n t s  

"The F r e n c h  t e a c h i n g  improved 
i n  t h e  u p p e r  g r a d e s "  o r  
" F r e n c h  was n o t  w e l l  t a u g h t  i n  
t h e  e l e m e n t a r y  gradesm 40 

"Enjoyment  was d e p e n d e n t  upqn 
the Ere- -teaAer-"- - -  - 2 3 -  -- - 

" F r e n c h  g e t s  more complicated 
and less i n t e r e s t i n g  a s  you 
move up  i n  t h e  g r a d e s u  

f ~ l e r n e n t a r f i e n c h  c l a s s e s  were 

P e r c e n t  o f  
s t u d e n t s  
(n=253)  



Grade 9 Students* Ratings of Enjoyment of the French 

Program in Grades 6 throuqh Grade 9 

- -- 
Grade Level 

Gr. 6 Gr. 7 Gr. 8 Gr. 9 
(n=225) (n=243) (n=252) (n=253) 

Neutral 31.6% 34.2% 29.4% 26.1% 

Not En joyable 21.8% 20.5% 12.6% 14.3% 

No Response 

a 
Mean Rating 

- - - 

Standard Deviation 

T-value 
(Test of significance 
of differences between nos. * n.s 
successive grades) 0.40 3.10 0.00 

a . 
Calculated on a 5-point scale from 1 = "very enjoyableu to 

5 = 'not at all enjoyablew 

n.s .  = not statistically significant 



- - -  -- - - 

I n  Tab le  9 ,  s t u d e n t s '  mean r a t i n g s  o f  enjoyment  o f  s c h o o l  - 

by g r a d e  a r e  p r e s e n t e d .  Grade 7 ,  t h e  s e n i o r  e l e m e n t a r y  y e a r ,  

was r a t e d  a s  t h e  h o s t  e n j o y a b l e  of  t h e  f o u r  s c h o o l  y e a r s .  

C o n t r a r y  t o  t h e  t r e n d  found f o r  enjoyment  o f  French ( T a b l e  8 ) ,  

s c h o o l  i n  g e n e r a l  was r a t e d  a s  be ing  l e s s  e n j o y a b l e  a t  t h e  

s e c o n d a r y  t h a n  a t  t h e  e l e m e n t a r y  l e v e l .  
- 

D i f f i c u l t y  o f  t h e  French program. S t u d e n t s  

d i f f i c u l t y  of  t h e  French program f o r  g r a d e s . 6  t h r o u g h  9 a r e  

student; t e n d e d  t o  r a t e  t h e  pfogram a s  i n c r e a s i n g l y  more 

d i f f i c u l t  from g r a d e s  6  t o  9. A s t a t i s t i c a l l y  s i g n i f i c a n t  

d i f f e r e n c e  d a s  found i n  t h e  r a t i n g s  from g r a d e  8 t o  g r a d e  9 
L 

( t = 2 . 8 0 ,  p< .01) .  i 

The t y p e s  o f  comments most o f t e n  c i t e d  by s t u d e n t s  w i t h  

r e g a r d  t o  t h e  d i f + i c u l t r  g f - t h e  - W m k p r o q r a r r r w e ~ e - - ~ g - ~ r ~ ~ d -  
4 

a s  f o l l o w s :  
- 

(3 P e r c e n t  o f  
Number o f  s t u d e n t s  

s t u d e n t s  (n=253) 

"French was d i f f i c u l t  b e c a u s e  
of  t h e  t e a c h e r n  14 5.5% / - 

% "French  'was e a s y  i n  e l e m e n t a r y ,  
h a r d e r  i n  s e c o n d a r y  s c h o o l n  1 3  5.1% 

"French  was e a s y  b e e w e  o f  t h e -  - 
- - -- - - -- - -- 7 -  - 

\ t e a c h e r "  11 4.3% 
- -- -- 

"French  was d i f f i c u l t  i n  
e l e m e n t a r y ,  e a s i e r  i n  s e c o n d a r y  - on 

s c h o o l  4 10 4.0% 



- - 

Table T 

Students' Mean Ratings of Enjoyment of School in General 

id Grades 6 through Grade 9 

Grade Level 

Gr- 6 '  Gr. ? Gr. 8 Gr. 9 
fn=250) (ns251) fn=251f fn=250) 

Mean Ratinga 
of EnJoyment .2.14 

Standard Deviation 1.03 

T-va 1 ue 
(Test of significance 
between successive n.s. n.s. 
grades) 1.56 2.53 0.12 G 

n.s. =.not statistically significant 

* significant at the .02 level 



Students' Ratings of Difficulty of the French Program 

in Grades 6 through ~radd' % 
- - 

--C Ratings ( 8  of 
Students) 

A 
+ - - - - - 

Not DifEicult 67.6% 68.3% 63.5% 58.1% 

Neutral 19.1% \21.0% 25.0% 18.6% 

Difficult 

Mean Ratinga 
of Difficulty - -- 2-10 - -  --- 2,14 - 2 - 2 5 2 - E -  - 

Standard Deviation 1.09 0.98 1.02 1.14 

7'-value 
(Test of significance 7 
between successive 
grades) 1.33 

n .  
2.80 

4 

> 
. - .a Calculated on a 5-point scale from 1 = "not at all difficultw 

3 to 5 = "very difficultn 

n.s. = not statistically significant 
- - - - - - - 

significant at the .01 level 
," 



I n  examin ing  t h e  d a t a  c o l l e c t e d  from t h e  P i l o t  a n d  t h e  Main , 
- - - --- - - 

y e a r s  o f  t h e  s t u d y ,  i t  was o b s e r v e 9 t h a t  t h e  P i l o t  g r o u p  F r e n c h  9 , 

s t u d e n t s  t e n d e d  t o  f i n d  a l l  y e a r s  o f  t h e  F r e n c h ' p r o g r a m ,  and  . 

p a r t i c u l a r l y  t h e  s e c o n d a r y  y e a r s ,  more d i f f i c u l t  t h a n  d i d  t h e  

Main s t u d y  s t u d e n t s .  T h i s  f i n d i n g  was o f  p a r t i c u l a r  i n t e r e s t ,  

g i v e n  t h a t  o n l y  46% o f  t h e  P i l o t  g r o u p  had c o m p l e t e d  a  two-year 

( g r a d e  6 and  7 )  e l e m e n t a r y  F r e n c h  progfam, c o m p a r e d  t o  89% o& %he  . - -* 
-f - +  g 

Main y e a r  s t u d e n t s .  
.. 

TO c o n t r o l  f o r  t h e  e f f e c t  of  s c h o o l  ( t h e  h i l o t  g r o u p  was 

drawn f rom f o u r  E C ~ Q Q ~ S .  whereas Ihe Main qrou-p-w@_d-nfra~---~~ - s e v e n  s c h o o l s ) ,  o n l y  d a t a  f rom t h e  f o u r  s c h o o l s  i n v o l v e d  i n  b o t h  

y e a r s  o f  t h e  s t u d y  were  examined .  The r e s u l t s  o f  t-tests by 
* 

g r a d e  compar ing  t h e  two y e a r s '  mean r a t i n a s  o f  d i f f i c u l t y  o f  t h e  

F rench  program a r e  p r e s e n t e d  i n  T a b l e  11. 

The d i f f e r e n c e s  i n  mean r a t i n g s  be tween  t h e  two y e a r s  were 
-- -- - - -- - - 

s t a t i s t i c a l l y  s i g n i F i c a n t  f o r  a l F ? j C a d e - l e v e l s .  To t r y  t o  

d e t e r m i n e  w h e t h e r  o t h e r  f a c t o r s  s u c h  a s  d i f f e r e n c e s  i n  s t u d e n t  

p o p u l a t i o n ,  c u r r i c u l u m  m a t e r i a l s ,  t e a c h i n g  s t r a t e r j l e s ,  e t c .  c o u l d  
* 

a c c o u n t  f o r  t h e  f i n d i n g s ,  t h e  C o o r d i n a t o r  o f  Modern Languages  and  7 

s e v e r a l  s e c o n d a r y  F r e n c h  t e a c h e r s  were c o n s u l t e d ,  N e i t h e r  t h e  

C o o r d i n a t o r  n o r  t h e  t e a c h e r s  c o u l d  p o i n t  t o  d i f f e r e n c e s  o t h e r  - 

t h a n  t h e  e l e m e n t a r y  background  o f  t h e  s t u d e n t s  a s  a  p o s s i b l e  



Crl Mean ~ a t i n ~ s ~  o f  D i f f i c u l t y  o f  t h e  F r e n c h  P r o g r a m :  ~ i l d t  Year  
" 

9 

V e r s u s  Main Year  S t u d e n t s - ~ o n t r o l l e b f o r  E f f e c t  o f  S c h o o l  * 

P i l o t  y e a r b  Main Year  c ,  
3 

-4 

n Mean S . D .  n  Mean S . D .  & t - v a l u e ,  

G r a d e  6  69  2.56 0 . 8 8  1 4 9  2 . 0 1  1 . 0 6  3.75* 

G r a d e  7  1 3 9  2 . 5 3  1 . 0 4  &-+ 1 6 1  2 . 1 1  1 . 0 3  3 .51*  
4s- 

G r a d e  .8 1 4 9  2 . 8 1  1 . 0 9  1 7 2  2 . 2 0  1 . 0 1  5.20*  

G r a d e  9  

a A - C a l c u l a t e d  o n  a  5 - p o i n t  s c a l e  f rom 1 = " n o t  a t  a l l  d i f f i c u l t  
t o  5 = " v e r y  d i f f i c u l t "  ' tP . 

' 

46% o f  s t u d e n t s  . h a d  c o m p l e t e d  two y e a r s  o f  e l e m e n t a r y  F r e n c h  
- - - - - - - - - -- - - - - - - - 

-. C 
89% o f  s t o d e n t s  h a d  c o m p l e t e d  two y e a r s  o f  e l e m e n t a r y  F r e n c h  

* s i g n i f i c a n t  a t  t h e  . 0 0 1  l e v e l  
2 



M e t h o d s  u s e d  t o  f a c i l i t a t e  a r t i c u l a t i o n ,  I n  T a b l e  1 2 ,  

s t u d e n t s '  r a t i n g s  o f  m e t h o d s  u s e d  t o  ease t h e  t r a n s i t i o n  b e t w e e n  

t h e  e l e m e n t a r y  a n d  t h e  s e c o n d a r y  F r e n c h  p r o g r a m s  a r e  p r e s e n t e d .  

L e s s  t h a n  11% o f  t h e  s t u d e n t s  s u r v e y e d  r e p o r t e d  t h a t  t h e i r  

G r a d e  7 c l a s s  h a d  v i s i t e d  a  s e c o n d a r y  s c h o o l  F r e n c 5  c l a s s ,  a ~ d  

f o r  t h o s e  t h , a t  h a d ,  t h e  mean r a k n g  o f  u s e f u l n e s s  o f  s u c h  a  

v i s i t  d a s  l o w  ( 3 . 1 9 ,  w h e r e  3 = " n e u t r a l "  a n d  4="no t  v e r y  u s e f u l n ) .  

A p p r a x i m a t e l y  1 2 9  n f  t h e  g r o u p  n d t e d  t h a t  a  s e c o n d a r y  
t 

s c h o o l  F r e n c h  t e a c h e r  h a d  v i s i t - e n  t h e i r  e l e m e n t a r y  s c h o o l  w i t h  
5 

p r o g r a m  i n f o r m a t i o n ;  t h i s  a c t i v i t y  r e c e i v e d  a h i g h e r  r a t i n q  o f  
/ 
i 

u s e f u l n e s s  ( 2 . 8 3 ,  b e t w e e n  s useful"^ a n d  " n e u t r a l " ) .  The a c t i v i t y  

e n g a g e d  i n  b y  most s t u d e n t s  f 8 4 . 5 % ) ,  a s  w e l l  a s  t h e  ~ o s t  h i 7 h l y  

r a t e d  ( 2 . 0 5 )  i n  Terms of u s e f u l n e s s  w a s  t h e  p e r i o d  a t  t h e  

b e g i n n i n g  3f G r a d e  8 u s e d  t o  r e v i e w  t h e  F r e n c h  c o v e r e d  i n  

- 
r a t e d  t h i s  r e v i e w  p e r i o d  a s  b e i n g  " v e r y  dse ul". d 

- 
? . \ 

H e l p f u l n e s s - o f  t h e  e l e d e n t a r y  F r e n c h  p r o g r a m .  S t u d e n t s  
r 

w e r e  a s k e d  t o  r a t e  t h e  e l e m e n t a r y S F r e n c h  p r o q r a m  i n  t e r n s  o f  

d s e f ~ l n e s s  f o r  t h e  % r a g e  8 F r e n c h  p r 3 ~ r a r n .  ~ p p r o x i m a t e l y  4 2 %  o f  - 
t h e  s t u d e h t s  a n s w e r e d  o n  ' t h e  " h e l p f u l "  a n d  3 3 %  I n  t h e  " n o t  . 

h e l p f u l "  s i d e  p f  t h e  s c a l e ;  2 1 %  o f  t h e  s t u d e n t s '  r a t i n q s  u e r e  

" n e u t r a l "  a n d  4 %  made n o  r e s p o n s e .  The  a ~ s t  commonly  c i t e d  

c o m m e n t s  r e g a r d i n ?  h e l p f u l n e s s  were c a t e q o r i z e d  f o l l o w s :  
-- - - 

n .  



. . 
Table 12 

S t u d e n t s '  Ratings o f  Hethods to Facilitate Articufatioq Between 
- 

Elementary and Secondary French Programs 

Percentaqe of Stud-ents 

Grade 7 class 
visited a second- 

- -- -- - - 

ary French class 
(n=26) 

Secondary school 
Prenzi t e a c h e r  
visited the 
elementary schoof 
to speak with 
students about 
secondary school 
programs 
( r t=29)  

A t  t n e  beginning 
of grade  8; several 
aeeks were spent . 
reviewing F r e n c h  
vocabulary and 
expressions that 
dere learned in 
elementary schoof 
(.n=214! 

from 1 = 'verv useful" to 



P e r c e n t  of 
Numher of students 

S t u d e n t s  ( n = 2 5 3 f  
I - + *  

 he b a s i c s  l e a r n e d  , i n  
e l e m e n t a r y  French  w e r e  h e l p f u l "  

' ~ i e m e n t a r y  French d i d  n o t  
p r e p a r e  m e  f o r  h i g h  s c h o o l "  

'Elementary French was  a 
w a s t e  o f  t i m e n  

Analysis of s t u d e n t s '  r e t r o s p e c t i v e  v i e w s  on how t h e  

e lement 'ary  F r e n c ?  ?r33r3- ~ 3 4 ~ 1 4  have b e e n  more h e l p f u l  s u g q e s t e d  

t h a t  s t u d e n t s  would h a v e  p r e f e r r e d  a  more demanding ,  structured 

e l e m e n t a r y  program: , 

Number of  s t u d e n t s  
s t u d e n t s  (n=253) 

f 

'I'eacn %are  formal  a s p e c t s  o f  
French { e . g 4  grammar, writi?gf 

r 

'4 " I n c r e a s e  t h e  t i m e  a lg lotrnent  
f o r  French i n  elementary s c h o o l "  31 12.3a 

"Spend more t i m e  Qn  verbs '  
* 



(17'5/253) of  t h e  French s t u d e n t s  r e p l i e d  *yesa, 25% ( 5 5 / 2 5 3 j  

were u n d e c i d e d  and less t h a n  4% ( 9 / 2 5 3 )  had d e f i n i t e l y  decided 
. . 

n o t  to go to u n i v e r s i t y  ( f o u r  s t u d e n t s  d i d  not reply). 

A summary of t h e  daka on s t u d e n t s '  p l a n s  to continue i n  

French is p r e s e n t e d  i n  Table 14 .  Over 80% of the French 9 

s t u d e n t s  i n t e n d e d  to take French  t o  t h e  Grade 1 1  l e v e l .  The 
. 

French  i n  Grade 1 2 .  

11  to- L2, examined a n o t h e r  way they are very  e n c o u r a q i n q .  

Assuming that t h e  sample of students i n  t h e  study is 

re~resentative of all Prench 9 students in t h e  d i s t r i c t ; ' ~ ? t  is 

e s t i m a t e d  t h a t  the p e a e n t a g e  df - . s tude~?t?~ '  t;k ina P r e n c h  in Grade 

12 i n  1983-84 w i l l  he a t  least double that of the percentaqe of 

-- uraTIZst<dentSenrolled i n  French 1 2  i n  1980-81 {Note 81,  

3 ~ c t i v i t i e s  i n  F r e n c h ,  Only 7--5% !19  out ~f 2531 nf t h e  
i - - - -  

stddents s u r v e y e d  reported that t h e y  e n g a g e d  i n  activities 

autside o f  scnool  r e l a t e d  t o  French languaqe a ~ d  culture. 

"Speaking w i t h  relatives", 'visiting Quebec" and "cominq inta 

c o n t a c t  d i t h  e x c h a n g e  s t u d e n t s '  were t h e  type of  d ~ t i ~ i t i . e ~  
# 

c ; t k d .  3ne s t u d e n t  felt that " p l a y i n g  ice h o c k e y "  .was related 

t .2 Prench language  and culture. 
~~ - 

Less t n a z  4 %  (9 out 3f.253) s t u d e n t s  had participated i n  a 
- -- ,, 

Prencn culrvral excha?qe * i t 9  2 u e b ~  s i x  of these students were 

. f r m  3ne s c h o o l .  



Summary of Students' Responses  t o  t h e  Q u e s t i o n :  

"What are  t h e  r e a s o n s  you d e c i d e d  take  Prench 9 t h i s  year?" 

Reason Number o f  Percenta  of  
S t u d e n t s  S t u d e n t s  * 

- A -  - - - - -  - - -  - - -. A - -- - -- 
Nged a s e c o n d  langauge far  
u n i v e r s i t y  1 7 3  6 8 . 4 %  

' 

f want to l e a r n  a  s e c o n d  
lanquaqe 55 2 1 . 7 %  

- - - -  - - - - - - - - - -- - - - 

' , 
I l i k e  Trench 45  17 .8% 

You need French to g e t  
a good job 

Prench is useful in 
Canada 
* N 

I- *anted to con t i nue on - _ 
in French 

French is useful f o r  
t r a v e l  

Hy parents w a n t e d  se ~3 

~ l d r ~ e  it 

I do g e l 1  i n  F r e n c h  
9 

a S o m e  students prov ided  -more than  one  reason; therefore, the 
percentage t o t a l  exceeds 1008. 



Table  1 4  

S t u d e n t s '  Plans to Take F'rench in Grades 10, f f  and 12  

Percentage of Students  
(n=253) ' 

Grade 12 



Pollow-up study 

Number o f  P a r t i c i p a n t s  

S t u d e n t  r e c o r d s  o f  t h e  e l e m e n t a r y  s c h o o l s  i n v o l v e d  i n  

testing i n  1'977-78 and those of  a l l  s e c o n d a r y  schoafs i n  the 

d i s t r i c t  were c o n s u l t e d  t o  l o c a t e  s t u d e n t s  who t o o k  p a r t  i n  t h e  
.i. 

Grade 6 t e s t i n g .  - Approximate ly  50% (53 o u t  of f07j of t h e  + 

--- o r f q  -1 gr-p t - i & - g ~ E &  k - t k e  M-testi ng . ---A 

- - a -  - uu- - - "  - - .  - - A -- -- - -  -- -- --- - 

A t t r i t i o n  s t a t i s t i c s  f o r  t h e  Follow-up Group a r e  p r e s e n t e d  i n  

Table  IS. -. 

Number of Students Dropped f r o e  the 

Follow-up S tudy  f o r  v a r i o u s  Reasons 

Number Dropped from 
Reason Follow-up Group 

f n = I O ? f  

, - 
t located w i t h i n  the p u b l i c  s c h o g l  
stem of  Hurth Vancouver; p r e s e n t  

mc- - 
- - -- - 

tion unknown 
a $OVA t o  a n o t h e r  s c h o o l  d i s t r i c t  

E n r o l l e d  i n  a f t e r n a t e  s c h o o l  i n  
Harth Vancuuver not offering French 

Released  f r o m  t e s t i n g  a t  r e q u e s t  o f  
teacher and s t u a e n t  

% 

E n r o l l e d  i n  S p e c i a l  Education Program 1 
-- - -- 

W s e ~ t  an day of resting 5 
t . 

Total number of s t u d e n t s  dropped 54 - 



In Table 16, a breakdown by sex of the  nuPtrrtr of 

p a r t i c i p a n t s  i n  the Follow-up Study is presented. * In the first 
- -  - 

year  o f  testing ( 1 9 7 7 - 7 8 ) ,  the c l a s s e s  involv0ed had a h i g h e r  

p e r c e n t a g e  of male than f e m a l e  s t u d e n t s  f 5 8 . N  v e r s u s  41.f%, 

r e s p e c t i v e l y ) ;  furthermore, t h e  p e r c e n t a g e  of males was h i g h e r  

1 than the a v e r a g e  f o r  t h e  s c h o o l  d i s t r i c t  ( o v e r - a l l  d i s t r i c t :  . ,  

- - A -  

- - - - - -- -- - =-- - 
In a d d i t i o n ,  a h i g h e r  percentage  of t h e  males than t h e  

females could be located for the Grade 9 testing; thus t h e  Grade 

- - - 
9 Fol law-up sample d i f f e r e d  demoqraphicel  l y  from t h e  o r i g i n a l  

- - 

Grade 6 sample. However, the two groups did n o t  d i f f e r  i n  terms 

of Grade 6 attitude and ach ievement  r e s u l t s  (see Appendix F), 

Table 16 1 
'I ' 

breakdown by Sex of EZuWr and Perceatage of S t ~ d e ~ t s  in the 

TXIJ3oW-up Gro9p: Grade 6 1977-78 versus Grade 9 1980-81 

- -  - - - - - - - - - 
- 

1977-78 f980-81 P e r c e n t  o f  Grade 6 
.A Grade 6 Grade 9 Sample Located  
'I 

ha I,e 6 3  - 3;8,'99 3 5  66,01 
r 

5 5  .'6% 

Female 4 4  41.1% 18 34.9% 4 0 . 9 %  



R e l a t i o n s h i p  Between Student Attitude and  ~chieveaent, i n  

€1 eaentary and  S e c o n d a r y  School 

Tn T a b l e  17, r e s u l t s  f o r  t h e  Fol low-up g r o u p  o n  m e a s u r e s  o f  - 
a t t i t u d e  'toward F r e n c h  l a n g u a g e  and c u l t u r e  and  F r e n c h  

a c h i e v e m e n t  a r e  p r e s e n t e d ,  

S t a t i s t i c a l J y  s i g n i f i c a n t  c o r r e l a t i o n s  be tween  two m e a s u r e s  
. . 

- ---- we r% b u r ~  4 n-si* i-bfft9sj-r ~ e - ~ t m r i a g - ~ s Y - c o  rreTariion 7Tr82J 
-- -- -- - - 

- -  - - - - -- - - -- 

was t h a t  be tween  t h e  p r e -  and  p o s t - t e s t  a d m i n i s t r a t i o n  of t h e  

a t t i t u d e  s c a l e  i n  G r a d e  6 ,  Such a  r e s u l t  w i t h i n  t h e  same s c h o o l  

n o d e r a t e l y  strong c o r r e l a t i o n s  w e r e  found  be tween  a l l  

a t t i t u d e  s c a l e  a d m i n i s t r a t i o n s ;  t h u s ,  t h o s e  s t u d e n t s  w i t h  

p o s i t i v e  a t t i t u d e s  toward F r e n c h  i n  Grade  6 ( e i t h e r  p r e -  o r  

p o s t - t e s t ]  tgnded t o  h a v e  p o s i t i v e  a t t i t u d e s  i n  Grade  9 ,  and  

-9. 

- 
those with n e g a t i v e  s t t f t u d e s  in Grade 6 -  t e n d e d  t o  h a v e  s u c h  

- 

attitudes i n  G r a d e  9, 

- - - - -  - - - b T h e r e  were  no s i g n i f i c a n t  c o r r e l a t i o n s  be tween  a k t i t u d e  a n &  - - 

* 
a c h i e v e m e n t  m e a s u r e s  i n  Grade  6; however ,  t h e r e  were  m o d e r a t e  

T' 

c o r r e l a t i o n s  between a t t i t u d e  i n  Grade  9 and i )  a c h i e v e m e n t  i n  

Grade 6 ir=-,361 and i i )  a c h i e v a e n t  i n  Grade 9 fr=--45). In 

b o t h  c a s e s ,  t h e  more p o s i t i v e  t h e  a t t i t u d e  s c o r e ,  t h e  h i g h e r  t h e  

a c h i e v e m e n t  s c o r e  and vice v Tsa 





Follow-up S t u d e n t s '  R e t r o s p e c t i v e  Views of the Elementary Fqench 
. - 

Program 

# I n  o r d e r  t o  e x a m i n e  s t u d e n t s a  r e t r o s p e c  views o f  the, .  

e l e m e n t a r y  F r e n c h  program versus t h e i r  o p i n i o n s  w h i l e  t h e y  were 'C 
a c t u a l l y  e n r o l l e d  i n  t h e  e l e m e n t a r y  program,  tye G r a d e  9 

0 

s t u d e n t s '  r a t i n g s  o f  e n j o y a b i l i t y  o f  F rench  i n  G r a d e  6 were 

compared t o  t h e i r  F r e n c h  a t t i t u d e  s c o r e s  i n  G r a d e  6 .  The f i v e  -- 
- - - 

- - -- -- - - -- - - -- --- - - - - -- -- ----- 

* - - - -  
r e t h y  categori-ks far  e a c h  s c a l e  we-re c o l I s p s e d  i n t o  three:  

2 p o s i t i v e ,  n e u t r a l ,  and n e g a t i t e  and a Ch i - squa re  / X  ) test  

p e r f o r m e d .  The r e s u l t s  a r e  p r e s e n t e d  i n  Table 18. 
- - - -- - - - -- - - 

&hen the Follow-up s t u d e n t s  were i n  Grade  6 ,  '57% r a t e d  
2 

F r e n c h  on  t h e  p o s i t i v e  s i d e  of  t h e  s c a l e ,  When t h e s e  s t u d e n t s  

were  in Grade  9 ,  o n l y  33% r a t e d  Grade  6 French i n  t h e  positive 
.) , , -, +- '- 

region. The C h i - s q u a r e  tes t  showed t h e  d i f f e r e n c e  i n  r a t i n g s  t o  

be  s i g n i f i c a n t l y  g r e a t e r  t h a n  c o u l d  be. d u e  t o  chance alone.;using 

f e r r o r .  *is f ' l hd ing  i n d i c a t  +5% eharfce o es  t n a t  s t u d e n t s '  

v i e w s  o f  t h e  e l e m e n t a r y  F rench  program become less p o s & i v e  a s  

/ . e - .  - 
- 

t h e y  p r o c e e d  t h r o u g h  s e c o n d a r y ,  s c h o o l ,  
. . 

For t e n  s t u d e n t s  i n  t h e  Follow-up Group,  r e t r o s p e c t i v e  - 
r a t i n g s  o f  t h e  Grade  6 F r e n c h  program d i f f e r e d  from a c t u a l  Grade 

6 r a t i n g s  b y  two o r  more p o i n t s  o n  a S - p o i n t  s c a l e .  I n  n i n e  o u t  

o f  ten c a s e s ,  t h e  r e t r o s p e c t i v e  r a t i n g s  were  l e s s  p o s i t i v e .  

Comments on t h e  Grade  9 q u e s t i o n n a i r e s  of t h e s e  s t u d e n t s  
- -- 

were  examined t o  t r y  t o  d i s c o v e r  r e a s o n s  f o r  t h e  d i f f e r e n c e s  i n  - -- 2 

ratings. O f  t h e  nine s t t i d e n t s  who remembered F r e n c h  a s  b e i n g  

less e n j o y a b l e  t h a n  t h e i r  Grade  6 a t t i t u d e  s c o r e s  would i n d i c a t e ,  
-~~ --p--- ~ - 

s i x  w r o t e  t h a t  t h e y  found Grade  6 F r e n c h  e l t h k r  ' d i f f i c u l t g  o r  



T a b l e  
. 

Ratings o f  the Grade 6 program by Follow-up Students 

When They Were i n  Grade 6 and Grade 9 
/ f 

LL - "  - - - - - - - - 
R a t i n g  

1 
~ < m b e r  P e r c e n t  ' Number P e r c e n t  

Fositive ? *  57.1% 1 6  32.7% 

c-. N e u t r a l  

Negative 8 16.3 1 8  36.7 

T o t a l  4 9  . 100.0 4 9  



" v e r y  d i f f i c u l t "  a l t h o u g h  t h e i r  Grade  6  a c h i e v e m e n t  r e s u l t s  d i d  

2 n o t  r e f l e c t  t h a t  f a c t .  Twp 6 f  t h e s e  s t u d e n t s ,  d i d  n o t  c c n t i n u e  on  

t o  G r a d e  8 F r e n c h ,  a n d  t h e  r e m a i n i n g  f o u r  r e p o r t e d  f i n d i n g  F r e n c h  

e a s i e r  i n  t h g  uppe r  g r a d e s .  No r e a s o n s  s o r  t h e  d i f f e r e n c e s  . i n  

r a t i n g s  were e v i d , e n t  f o r  t h e  o t h e r  t h r e e  c a s e s .  

The o n e  s t u d e n t  whosb r e t r o s p e c t i v e  v i e w  o f  G r a d e  6 was more ' 

p o s i  r i v e  than h e r  r a t i n g  i n  Grade  6 r e p o r t e d  f i n d i n g  G r a d e  8 -- 
- - - - - 

- - -  --- --- - 

') --- -- - A  ---A - 
F-rench *very d i f f i c u 1 t m -  compared t o  e l e m e n t a r y  F r e n c h .  . 
R e t e n t i o n  i n  t h e  F r e n c h  Program 

O f  t h e  53  s t u d e n t s  i n v o l v e d  i n  t h e  Fol low-up S t u d y .  35 
- - - - - - - -- ---- 

(66 .6%)  were e n r o l l e d  i n  F r e n c h  9 .  T h i s  r e t e n t i o n  r a t e  was less 

t h a n  t h a t  o f  t h e  d i s t r i c t  o v e r a l l  ( 7 6 , 9 % ) ,  b u t  was w i t h i n  t h e  

r a n g e  of F rench  r e t e n t i o n  r a t e s  a v n g  t h e  s e c o n d a r y  s c h o o l s  i n  

t h e  d i s t r i c t  ( 6 5 % '  t o  86%;  see T a b l e  3 ) .  

I n  o r d e r  t o  examine  some o f  t h e  f a ~ t o r s ~ a f f e c t i n g  

~ ~ & e ~ o n ~ o - t o n t I n u e  i n  F r e n c h ,  c o r . r e l a t l o n  

i c o e f f i c i e n t s  were  c a l c u l a t e d  f o r  m e a s u r e s  u sed  i n  t h e  s t u d y  
- -- - - - - - - - w- - ------ 

v e r s u s  e n r o l m e n t  i n  F r e n c h  9. The r e s u l t s  a r e  p r e s e n t e d  i n  T a b l e  

With r e g a r d  t o  a t t i t u d e .  t h e  r e s u l t ?  s u g g e s t  t h a t  t h e  more- 

w s i t i v e  t h e  a t t i t u d e  s c o r e ,  t h e  more l i k e l y  a  s t u d e n t  i s  t o  

c h o o s e  F r e n c h  9 a s  a n  o ~ t i o n .  D i f f e r e g c e s  i n  a t t i t u d e  s c o r e s  

among t h o s e  s t u d e n t s  t a k i n g  F rench  9  v e r s u s  t h o s e  n o t  t a k i n g  
- -- - -- 

F r e n c h  a r e  i l l u s t r a t e d  i n  F i g u r e  1. 



Table 1 9  

R e l a t i o n s h i p  b e t w e e n  A t t i t u d e  a n d  

A c h i e v e m e n t  R e a s u r e s  a n d  E n r o l m e n t  i n  F r e n c h  9 

c o r r e l a t i o n a  with E n f o l m e n t -  
- r- 

- - -  -- - - - - 
- - 

- - i n  F r e n c h  - - -  
--b 

A t t i t u d e  ~ c o t e ~  

F r e n c h  Ach i e v e m e n t  
f' 

S r a d e - ' 6  

' A 2C-i tem s c a l e  Lor  w h i c h  t h e  minimum o r  m o s t  p o s i t i v e  s c o r e  
i s  iC, t h e  m i d - p o i n t  is  60 ,  a n d  t h e  maximum, o r  most negative 

1 0 0 . .  - I s c o c e  is 
w 



S t u d e n t s  Not T a k i n g  
O F r e n c h  9 

F i g u r e  1: , A t t i t u d e  S c a l e  Mean S c o r e s  and  S t a n d a r d  E r r o r s  
f o r  S t u d e n t s  Tak ing  F r e n c h  9 V e r s u s  S f u d e n t s  
Not Tak ing  F r e n c h  9 



> 7 2  -- --- - - - - - - - - - 

- - -a- - .- 
Those s t u d e n t s  not takin 'g  F rench  9 t e n d e d  t o  have  less 

att i t l i ies toward  from t h e i r  f i r s t .  & p o s u r &  t o  the 

l anguage  in Grade 6 .  From t h e  end o f  Grade 6 t o  the end of  G r a d e  

9 ,  a t t i t u d e  scores o f -  t h e  ,No F r e n c h  9 g r o u p  became i n c r e a s i n g l y  

* 
n e g a t i v e ,  w h e r e a s  t h o s e  o f  t h e  g r o u p  taking F r e n c h  '9 remained  

~ o s i t i v ~  from Grade  6. 

t h e r e  bas a s i g r i i f i c a n t  relations hi^ & t w e e n  Grade 6 Fxench 

ackievement s c c r e s  a n d  the d e c i s i o n  t o  t a k e  F r e n c h  ! r=- .35 ,  
- - --- - - - --- 

g<.C1;; i . e .  t h e  h i g h e r  t h e  Grade  6 a c h i e v e m e n t  s c o r e ,  t h e  more 
i '4.2 

I 
l i k e l y  t h e  s t u d e n t  was t o  take French  9.  E i f f e r e n c e s  i n  Grade  6 

a c h i e v e ~ e n t  results L y  d e c i s i o n  t o  t a k e  F r e n c h  9 a r e  i l l u s t r a t e d  

i n  F i g u r e  2.  T h e  means o f  t h e  two g r o u p s  ( F r e n c h  9 v e r s u s  no 

F r e ~ c k . ,  3: - e r e  s i g n i f i c a n t 1  y d i f f e r e n t  ( t = 3 . 7 0 ;  p < . 0 0 1 ) .  - A 

Erencr.  8 m a r k s  and t h e  d e c i s i o n  t o  t a k e  F rench  9 .  The mean 

French 8 m a r k  f o r  t h o s e  who t o o k  F rench  9 was a p F r o x i  a t e l y  o n e  P 
t 

l e t t e r  h i g h e r  t h a n  t h a t  o f  t h e  s t u d e n t s  who o p t e d  not t o  

t a k e  t h e  l a n g ~ a g e .  a 

? 'he t h r e e  m a i n  r e a s o n s  g i v e n  by  s t u d e n t s  f o r  n o t  c o n t i n u i n g  
I r '  

i n  Erench were: 

* I  found  F r e n c h  t o o  d i f f i c u l t n  ( 5 )  , b e 
-- -- - - 

pp 

Y 
- 

. "1 am n o t  g o i n g  t o  u n i v e r s i t y n  ( 3 )  

" I  am t a k i n g  a n o t h e r  l a n g u a g e "  - ( 3 ) .  

F i v e  o u t  o f  e i g h t e e n  of t h e  s t u d e n t s  n o t  t a k i n g  F r e n c h  
- 

i n t e n d e d  t o  g o  t o  u n i v e r s i t y  ( s i x  d i d  n o t  and  s e v e n  were 

u n d e c i d e d ) .  A l l  f i v e  were e n r o l l e d  i n  a n o t h e r  l a n g u a g e  c o u r s e ,  



X cf 3ir.e Follow-up s t u d e n t s  who d i d  n o t  inte d to go to . 
--- -- 

T n i v e r s i t ) ,  one-third ( 3 )  w e r e  enrolled in French  9. 



S t u d e n t s  S t u d e n t s  N o t  
'Taking Taking  

French  9 French  9 

Ir Grade 6 k r e n c h  Achievement  Mean S c o r e s  and , 
S t a n d a r d  E r r o r s  f o r  S t u d e n t s  T a k i n g  French  9 \-.. 

V e r s u s  S t u d e n t s  N o t  Taking  French 9 



Overview of the Study 
. - -- - - - 

SUNHARY AND DISCUSSION 

In aritish Colum-bia, the typical EFSL (Elementary French 
b 

Second Language) program is introduced at the upper elementary 

levels and is taught by regular classroom teachers?- In many 

French program, there exist disparities in the amount of time 

devo ed to French, the French. language background of teachers, S 
~ ~ ~ j ~ u l ~ ~ ~ c i ~ i j  i ~ ~ m p s o n  ct a 1  0 ) .  AS a 

. *r 
resolt, there is aften wide variation in the elementary French 

experience of students entering secondary school. This situation 

has ~rought two issues to the forefront: articulation between the 

elementary and secondary FSL proqrams, and the effect of the EFSL 
- 

program on various aspects of the Secondary French Second 

Language fSFSL) program. 

These issues were the focus of the present study of the *SL 

prqram in School District t 4 4  (North Vancouver). The stuQy had 
J 

t v o  main components: a Descriptive Study of the SFSL proqrh, and 
, 

a Foilow-up Study involving grade 9 students Crho initially-were 

surveyed when they were in grade 6. The Descriptive Study. 

collected general information on t h e  SFSL program ( e . g . ,  r 

r 
enrolment siat istips, c u r r i c u l u ~ t c r i ~ , - ~ ~ f ;  ddta on 

st~dent attitudes toward F r e n c h  and Pr~=sh ac-t; ad 

students' retrospective views of the elementary French program 

and their views of articulation between the _ E t l e m e n t a r v ! - -  

secondary levels. 

The Follow-up Study examined the relationship of attitude 



\ 
and achievement in grade 6 and: 

-- 

i )  attitude and achievement in grade 9 

ii) retrospective views of the EFSL program 
- - 

l i i )  retention in the French program. 

Articulation Between the Elementary and Secondery FSL Programs - 
S i n c e  t h e  inception of the EFSL prograe'in 1974, t h e  North 

- - -- Vanco uye r Schoa 1LDistrim has mx+ized t h  --me--& -----ppc 
- - -  -. - -  - -  - -  - A  

a -  - - "  - 
. lohg-range planning, evaluation, and continuity f o 6  the French 

program. Results oi previous evaluations of t h e  EFSL proqram 

t h e  proqram hasbeen s ~ r r e s s f ~ l  i n  , fn" tb , inq  
- * 

positive attitudes toward French language and culture and in 

improving students' French skills from year to year (Shapson, - 
"Kadfrnan & Durward, 1977, 5978). Such findings are in contrasf to 

those reported in other recent EFSL or *Core'FrenchW studies: 

both Stern et al. (3.9761 and ~ h a ~ s o n  et al. (1978) found that. 

~ r ~ u i s t o W a r i e n c h ~ t e n d  to become less positive with . 

increasing grade, and the B.C. French Study fShapson et al., 
- _ 

1980) reported no significant qains in French achievement between 

t h e  first and second years of elementary French programs. 
- 

At the secondary level, results of the present study showed 
P 

that qrade 9 students enrolled in ~rench had positive attitudes 

toward French and that their French skills compared favorably 

with those of students in similar programs in British Columbb. 
- - -  

The sukcess of the North Vancouver FSL program is 
+ 

undoubtedly related to its efforts to provide effective 

articulation, both horizontally (within grade levels) and 
- --- - 

\ 

vertically (between levels). The district fulfills three out of 

four requirements which Walsh (1967) deems necessary for "smooth 



and effective articulation' fp, 347) : a secondary program qeared 

toward graduates of an EPSL program; a carefully planned 

coordination of the EFSL and SFSL programs; and an over-all , 

i 

coordination by a single modern language supervisor. 
@ 

Although "interchanges of visits and infomation among the 

foreign-language teachers at all Jevels" (Walsh's fourth \ 
requirement) may-_noe be 2s frequeni a-y -ltal&-ef-pp 

- - - - - -  a- - - 
" .  - 

criteria, they do take place in the district. One of. the mostL 

va luable  vehicles of interchange is a monthly meeting involving 

Languages, and a repres$ntat ive of the elementary French 

teachers. Also valuable in this regard is a Bulletin +blished. 

5 y  the Hodern Language Department fo%r tiqes a year. 

At the elementary level, the strategies employed by the 

office of the Co-ordinator of Hadern Lanquages to improve 

~ ~ - a r ~ i c i l 1 a t i o n  are amonq those advocated by Lanqe 

f l 9 8 2 ) ,  e.g., regular provisions of in-service for teachers to 
- - 

improve French skills; and standardization of time allotment, 
t 

curriculum and program objectives for French. 

At the secondary level, the task of ensuring horidtal 

articulation is made more difficult by the relative autonomy of 

the Cndividual secondary schools. The difficulty was 

demonstrated by the variation in school organization and t-1 
I - - -- 

yearly number of hours of French instruction that existed among, 

schools. However, the recent implementation of the Secondary .. 
> 

Curriculum Guide 1980 (B.C. Minist y of 

encouraged the seco*dary schools to- tie 

specific level of the Guide, has been a 

Education), which has 

each grade leuel to a 

very positive step toward 
s 

L 

-- - - -- 



-- The implementation of the Secondary Curriculum Guide also - 
- has facilitated "vertical" (Lange, 1-2; Walsh, 1967) 

articulation., 80th the elementary and the secondary French 

programs have been restructured so that students cgmplete the 
1 

equivalent of Level I of the Guide by the end of grade 7, and 

enter Level I I  in the first year of secondary s c h ~ p ~ - g - r a B e - - p -  - -- 
- - - - 

- - - --- -- - -- - --- 

- -  - - - - - 
To .further"-assist e h s  +rxnsLition, the district'publishes 

supplementary materials designed to interface the EPSL commercial 

program with the SfSL commercial program, and these two proqrams 
- -- - - -- - + 

with the Secondary Curriculum Guide. Such actions help solve the 

prpblem of poor artimlation which Pillet (1974) found of ten 

"militated against the struggli~g studentv (p* 9 2 )  becquse: 

... t h e  lack of concordance between the lexical 
and structural loading of various texts or other 
core materials of instruction made transfer ' 
from one sequence to another nearly the equivalent 

* - a L s t a c t i n g  another la~qmqe. (p. 92) 
' 

The present study provided insight into the vertical 
- - -  

- - 

articulation in the district in, years past, when the elementary 

d program was still in i s formative stages. The sample of 

students surveyed during the first (pilot) year of the study was 

' a heterogeneous group, in t h a t  approximately one-half of them had 

taken French in both grade 6 and 7 and the remainder had only one 

year (grade 7) of elementary French. In contrast, the group of 
- -- - -- 

students in the second year of the study (the year the grade 6 

program was officially implemented district-wide) was more 

homogenbous: approximately 90% had completed both qrade 6 and 7 

elementary French. The finding that students in the m g e n e o u s  

group rated all level; of the French program as *less difficult 
Ic 



-- - - -- - ---- - ---m- - -- - 

--- 
-- 

- -- --- --- 

than did the heteroqenous group suggested that the more balanced 
- 

the grade 8 French classes in terms of students' previous 

experience in French, the easier the elementary-secondary 

transition for students. 

The activity rated by students as the most valuable in terms 

of facilitating articulation was the review period at the 

beginning of grade 8. It is expected-thatttthe eZfecL-of- t h e -  
- - - - - - 

- 

- - - 
review period was tosensure that the entering students were more 

homogeneous in terms of their k n o 9 e d g e  of the elementary 

c u r r i c u l ~ m  c ~ ~ t e n f .  The result of such a rernedvina of 
- - -  - - 

3 

deficiencies in horizontal articulation at the qrade 7 level 

would be subsequent more effective vertical articulation (Walsh, 

19671 . 
L 

Students' retrospective views on how the elementary French 
1 

program might be more helpful to the secondary p r o q r m  provided i 

into cbe problem of continuity. From the 

vantage point of secondary school, the students wished that they 
- - 

had spent more time on the more formal aspects of French, and 

particularly on verbs. Their comments s u q g e s t e d  that there was a 

"lack of concordancew {Pillet, D. 92) between the elementary and 

secondary materials. Given the aforementioned recent chanqes in 

corriculum, including the implementation of a new EFSL commercihl 

2rograrn (Vive le franqais, Addison-Wesley Publ. ) , with mo-re 
-- -- - 
emphasis on the four skills approach, it'would be interesting to 

determine if curcent secondary students' views on articulation 

d i f f e r  from those expressed in the study. 
-- - - -- -- 

The students' comments also indicated that an increase in 

the time allotment for French at the elementary level would have 



made the EFSL program more helpful for the secondary proqram. 
- - 

The typical time allotment in the district was twenty minutes 
/ 

daily, for a total of 100 minutes per week. International 

research on the relationship of instructional time- to student 

performance of time certainly supports such an increase <Stern et - 
al., 1976; Burstall et al., 19751, and the B.C. French Study 

finding fShapson et al., 1980) pf  an advantae %--achielvemenL --- - - -- 
- -- -- 

- - 

a -  --. - 
scores for Students-in classes with more than 100 minutes per 

veek  of French instruction is particularly relevant here.- 

< Data from the study demonstrated that 'one of the qreate-t 
- - - - -- -- - - - - -- - 

obstacles to effective vertical articulation is one over which 

educators have little control - student mobility. In the s 

Follow-up study 42% of the students tested in grade 6 could not 

be located in the North Vancouver school system in grade 9. The 

-,- 
difficulties posed by mobility have been demonstrated in other 

Ducward, 1982). The needs of these mobile students are better 
- -- - - - - -  

- 

t served now that both elementary and secondary French curriculum 

guides exis? for the province. However, the problem of 

articulation goes beyond provincial borders, and it now seems 
4 

appropriate to undertake a project such as that proposed by Stern 

(1982) : 

' A Canadian modern language curriculum project ... 
* - ive ali i i l @  mrnlstzries ,  and not only the 

ministries, but also school boards, pro2incial 
%f312t lu ,r3  ers i n  t h F  p r ~ t e ~ ~ l ~ n ,  - 

and anyone *else concerned with language program 
development access to a common pool of ideas and 
practices. This would not only save time and 
money, but @auld aka z r e e k  ir nee& - - - 
at the same time establish a cooperative 
principle from which all the provinces could 

4 benefit. ( p .  37) 
k 



Effects of EFSL -- 
Subsequent language achievement. In order to examine the 

effects of studying ~rench in elementary school on subsequent 

achievement in the language, it is preferable to compare 

achievement' results of EFSL to those of comparable 
- >  

students with no EFSL background'*(.e.g., Burstall et al., 1974; 
- - - -  - -  

- - - - ---- -- 

- .~ipton-6 Bourque, 196-9; -Vocolo, 1962) . This type- of cornpar ison- - u - 

was no't possible in the present study, as almost all students 

surveyed in grade 9 were EFSL graduates. However, a 'omparison + groups CT stuaentsT 

French program suggested that the deqree of exposure to French in 
l-. 

elementary school did affect achievement in French in secondary 

school: the main study group students (90% of whom had completed 

two years of elementary French) reported findinq secondary ~rench -- 

less difficult than did the pilot study group stu&nts (of whom 
h 

tnk majority had completed only one year of EFSL) . Actual French 

achievement data were not 'available far the pilot group,* but 

regardless of whether measured French achievement differs by 

number of years of EFSL exposure, the findinq that students with 

\F a greater amount of FSL studenti tend to perceive secondary 

~ r e n c h  as less difficult arg s well for the existence of EPSL. F - 

Continuation of second language study. The recent move by 

- Srihi-sh-€sli;W -- -wri-versities to impleqEiior reinstate a second 

l l e n t r n n r o t  c l e a r l y  :lab a f f e c t e d  , students' - 

motivations for taking French: the fulfillment of the requirement 
V 

was the reason given for taking French by 68% & fke - 

students. Furthermore, a 1 Follow-up students not takinq French P 



who intended to go to.university were enrolled in another 

-- - - -  - -- 
TaTZgiLa g e.--- 

However hwerful the university language requirement is as 

an ,"instrumentalw (Gardner & Larnbert, 1972) motivator, ,several 

results from the study indicated that it is not th , only reason 
students are continuing in French; i.e., that the motivational # 

characteristics of students are "neither ~xclusively integrative 
- - - - - - -  ---- - -- - --  

- 4 nor w h o l l y  instrumenE-a-1" CBurstafl, f978, p; 31. Almostu 40% of 

the students gave their desire to learn a second -1anquaqe or the 

- fact that they-liked French, (both which Gardner and Lakbert 
. ,  --. -- - --- - - - - - -  - 

- - 

, & u i . d  term "inteqrative"). as reasons for wanting to continue in 
, - I . bi - 

- Frsnch. As well; one.-third of the Follow-up students who did not 
. 

' 
intend to go to university were taking French, and over one-half 

3f the French -. 9 students sur.veyed intended to take Trench to* the 

. grade 12 level, despite the Yact that the ~nivers~ities only 

-- 

\ require a seeccond l a n y ~ q e + o  t h z  qrade 11 level. 

stddents' intentions are realized, there would be a marked 

increase \n the percentage enrolment f iqures for ~rench 12 owe; 

those of previous years. Such an increase could be interpreted 

as further evidence (Lipton & Bourque, -1969; Oneto, 1967) that 

stddents with elementary second languaqe experience are more 

likely to continue their lanquaqe study, since the students in 

tne present study were the first qraduates of a district-wide 

The primary reason cited for not continuing in French 'was 

difficulty with the subject. Correlational analyses confirmed I ' 

- -  

the students* comments: the lower the grade 6 achievement score, - 
- * 

the less likely the student was to take French 9. There was no 



/ 

evidence to support ~ a r k e r ' ~  (1975) results, i.e,, that a prime - 
- - - - - - 

reaqon for dropping French was that students' exqectations of 

being able to speak the language had notbeen met in the courses. 

Attitudes toward French language and culture. Stern et a1. 

(1976) distinguished three aspects of development of attitudes; 

first, that students come to the learning of French with 

- . attitudes derived f rom-their home, school- and- wider -snviromnent;----- 
- - -- - -- 

second, that furt er attitudinal development may occur in the - 
?3 

course of lqarning French; and third, that attitudinal 

cqntact with Francophones. 

Results of the present study indicated that students come to 

the learning of French with positive attitudes-toward French, and ' 

that these atti,tudes tend to become less positive in the course 

of learning French, These results support those of Shapson and 

k i - s a s - c f a r e s ~ ~ j 7 ~ 6 ~ p e c i f i c  reasons -fade chanqes in 

attitude are difficult to determine, Although they may be 
-- - 

directly related to the program, external factors such as JY 
parental influence (Burstall, 1978) and general maturation are 

known to exert a considerable influence on the development of 
A 

pupils' attitudes toward foreign-language learning. Lambert and 

Klineberg (cited in Burstall, 1978), for example, suggested that:, 

Favourable attitudes may reach their peak at a b o a t t h e  
a q t o r t F n T d  thereafter decline during the early 
years of adolescence, concomitant with an acce 

stereotyping process and an 
increase in loyalty towards the peer-qroup. (p .  12) -. - .  
There was very little e;idence o•’ the existence of positive 

- -- - -- 

intervention, in the form of extracurricular French activities or 

cultural exchanges,,in the present study. Informal examination 



of the comments and #suits of the few students~invoIvea iri sZl;h 

activities, however, supported research findinqs {Burstall et 

al,, 1974; Burstall, 1978; Hanna, Smith, McLean & Stern, 1980; 

Shapsqn et al., 1981) that such experiences lead to improved 

stu'dent .attitudes and achievement (Note 9) . 
Attifudes toward French of students who drop French aft-er 

grade 8 were found to be significantly more negative than 

attitudes of those who elect to take the lanquaqe:, supportinq the 

findings of both Kaufman (19783- and Bar-tley (1958). In addition, 

i r  was found that students who drop French tend to have less 

positive attitudes'toward French from their first exposure to the 

language in grade 6. 

The relationship between attitude and achievement in a 

second language referred to in many studies (Gardner & Lambert, 

1972; Ga-rdner & Smythe, 1976; Burstall et al. 1 9 7 4 ) ,  i.e. the 
- - - -  - - - -, - - - 

more positive the attitude score, the higher the achievement and 

vice versa, was not apparent at the grade 6 level but did hold 

for the grade 9 level. This finding lends support to the view 

(Burstall, .1978) that pupil$)' attitudes towards learninq are 

positively and significantly related to their eventual level of 

achievement. ? 

Concluding Remarks 
?- - 

The Core or EFSL program is the only means available for the 

majority of students in Canada to learn French (Shapson, 1982); 

however, in Stern's (1982b) words, "core French has been 

neglected because w e  have become mesmerized by immersion." 

Results of the present study suggested that the Core French 

?ragram can be successful in fostering positive attitudes and 



result is the school district's commitment to curriculum 

development, program articulation, and evaluation. 

One finding *•’The study has important implications for the 

EFSL program in the district stuhied; i.e. the finding that 

stddents who drop French tend to have less positive attitudes 

coward French from their firsf exposure to the lanquaqe, and that 

these students tend to hold very negative attitudes toward 

French.language and culture a year after they gave dropped the 

subject. This r e s t i l t  s q g c s t s  t h 8 t :  

a) for a small percentage of students, enrolment in 

French in grades 6 through 8 is counterproductive, 

in that the district goal of students' developing 

an affection and respect for another languaqe 
i 

definitely is not being m e 4  
- - 

b) an attitude scale, such as the one used in the study, 

could prove to be a valuable tool in identifying 

"high-risk" students, i.e. those who are likely to 

develop negative attitudes and ultimately drop the 

subject. 

Ttie advantage of using such a screening device is that it 

uould allow for positive intervention on the part of the teacher 
-1 

to try to foster positive rather than negative attitudes. One 

such strategy is to provide more emphasis on *cultural* and 

"experientialn aspects of language lea?;ninq (Stern, 1982) throGh ' 

greater 0-pportunities to interact directly with francophone 

communities; another is to provide additional assistance an6 

ehcouragement to the student. If such strategies fail, the 



questioned. 



A P P E N D I X  A 



INTERMEDIATE ATTITUDE SCALE 

STUDENT M W  

- CUSSRUQ! ~~ 

FREKH TEACHER 

G !?AD E 

SCHOOL 

SCHOOL D ISTRICT 



You are b e i n g  askad co fill out  chfo quest  ionnairc so rhar ve nay tntt 
hou s t u d e n t s  - f e d - a b o u t  t a k i n g  French.. 

u 

THIS IS !JOT A TEST. firme m e  no %qht D% w n g  aMwezs, b u t  U a ,unpozt;utt 
&at you +utet the quebtionb vey ca&e&iUy. 

VHAT TO W :  On the  following p a p u  there&= 2 1  r tat-nto.  Beside t ach  
s ta tement  t h e r e  a r r  5 b o r e s h r k a d :  

Strongly &decld;if' o r  S t rong ly  
Qr ee Don't K ov Dio8gru Disagree  

Read each stat-nt  & a r e f u l l y  and decide  haw you f e e l  about i t .  - 
Put e check ( ( ) in* tkc, box that best d s s c r i b a s  h w  you f e e l  - 
lbwt the star-at. & look a t  t h e  sanrple and sac how i t  is 

S t rongly Undecided o r  Disag tee S t rong ly  
** wee r)CMSf #Rw Dtsagrae 

f 
I l i k e  t o  skate. J 

1 

In t h e  -1. above, t h e  s t u d e n t  armwering d i d  l i k e  t o  s k a t e ,  s o  he  
checked t h r  box under "Disagree". 

8Hauuver. i f  kc lovd to oluta, he would hava put  a check under "Strongly 
Agr eel'. 

If h e  liked t o  skate, he vould have put  a check under "Agree". 

I f  h e  d i d n ' t  r e a l l y  l i k e  or d i s l i k e  s k a t i n g ,  he would have put  a check 
under ' ~ n d e c i d e d  o r  Don't K~CW". 

I f  he  hated s k a t i n g ,  he  would have put a check under " ~ t r o & l ~  Disagree". 

S h w  how you f e e l  about of  the s ta tements  on pages 3 and 4 .  If you 
d o n ' t  understand any of the  s ta tements ,  put  up your hand so tha t  your 
t eacher  may come and h e l p  you. If you f i n i s h  b e f o r e  t h e  r e s t  of t h e  
c l a s s ,  use  the ext ra  tima t o  go back and check that you have completed 
a l l  the  itams. 

Now go on t o  t h e  next page and begin .  - 



2 .  -ranch L S  easier than the f 
o t h e r  subjects a t  school. 

i 
> 1 3 * 

91 
S 

7 1 . More Enql-rsh-spslk~nq I r 1 
,'anadtans should try 
to l tarn  French. i ! 

? 3 - 5 

r '  

4 .  love' learninq French. 1 .  
I I I f 

1 2 3 kip +yl 5 

7. I w u l d  rather learn mother 
lorpguqe rnstead of French. 

1 
1 2 , '  3 4 5 

r 
8 .  I would like to go on learnrng 

Pranch . 

r 1 2 3 4 5 

9. I a# afrald the  other 
students u l l l  laugh at me 
vhan I e a k  French. 

2 3 4 5 

10. Students who are having a 
hard tme v l t h  t h e ~ r  other 
subjects shouldn't take French. 

J 

1 3 4 5 



r 1 
13 C-red to other subjrca 1 

I frnd French r n t e r e s t l n g .  

1 7 3 4 5 

* 

S t r o n q l y  "Undecidsd or S t r o n g l y  

15.  My p a r e n t s  feel that f v 

should r e a l l y  t r y  to 
l a m  French. 

L 

. 
J 

1 

14 .  I h a t e  French. 

- 

t 

1 7 3 { 4 
1 

1 L 3 4 5 

wrie- Agree & n e t  Knoy Disagree Disagree 16.  Studyrnq Frsnch 1s a *waste I 

of trw. 

1 7 .  Bemq able  to s p a k  Prench 
w e l l  would please w. 

Y 

18. I th lnk that there  are more 

21 .  I enjoy school. 

1 2 3 
J 

5 

, 1 2 3 4 5 

+ I 2 3 4 5 

1 

Important t h i n g s  to study 
k n  school than French. 

5 2 .  IN f r ~ a d  thin*. it is 

_ 

- 

1 

imprtartt to study French.  

1 - 2 3 4 5 

1 2 3 4 5 
f 

1 People who speak other 
langua,ges make Canada an 
r n t e r e s t i n g  place to l l v e .  

i 
P 1 2 3 4 5 



A P P E N D I X  B 





Took h.Peh io School? Itiorr-t T e u b e r ?  
Scbool Act- -ki b Y O .  l o .  I 



Ikm e n j o y l b h  dld you find f r d  Lnt 

Did wt tdm 
Fr-h t b r t  

Tear  . 

Gr. 6? C ] :  I 

Gr. 77 0 i 
Gr. 8? 0 ! 

1 

Gr. P? 

Bow difficult d i d  you find Frlacb ia: "- tbt D i f f i c u l t  D l f  f l c d t  
'Iur 

D i f f  igult 
1 

- 

Cr. 6? 

Cr. II? 

Cr. 9? 



7. Ear cnjoy&ble d id  you find adroo1 in general in: 

~ t .  6t 0 I3 0 '0 m- 
@ -  - 

= 1 

Gr. 71 0 0 0 0 - - 

0 , 

0.9 0' D Cr. I ?  . ., Cf. w- ~- 

6r. 6? 

Cr. 77 

Cr. 8? 

6r. 97 



E m  helpful u u  the Frmch you took fn elcmcntaq school for your ~ r 8 d e  8 
French course? 

Did  not take : V e r y  Not Vew tbt at All 
French 8 8 Helpful Helpful Neutral Eelpful Helpful 

: Q f f f 7 0 € 3  0 
I 

- -- - - - - - - - -  - -  

Looking back on your dcrmtary scbool (grade 6 m d  7)  French progru, c.n 
you suggest any vays to sake i t  pore helpful to your high school F r e e  
progra? 



t 
C l u . ,  
Took 1 VeLy 
Part , Useful Useful 

\ 
not Very 

Aeytral Usefd 

Grade 7 class vtsltcd a 
stcnadnrp sckool rrsacfr 
class 

Secondaq school French 
teacher vtrlted the 
elkmeatary scbool to 
speak vlth s t u d a ~ u  

I about secondary sch401 
French. program 

A t  the b e g i m l q  of 
grade 8 ,  several week 
vere spent rrvinript 
French v o u b u l q  tDd 
expressioru t h t  were 
leaned in e l s w ~ t a ~ y  
s c ~ l  



Do you p l a n  to take French in: 

Y u  Is0 Uadccidcd - - 
cr. 102 0 0 0  
G r .  l l ?  nnEl 
Cr. 12t  0 U 0 -  

- Ye, - Undecided 

o n  0 
Comment. 

Do you plan to take r language otber than French in: 

z k t d & 4 d  -PtL - L 

Cr. 107 0 0 0  
Cr. 11? 0 0 0  
Cr. 127 

Are you engaged in .nf r t i v f t i e s  outside of ocbool 
rrlrtcd to French L m / q  or culturr? 
If so, p l e a s e  specify. 

0 

Ue are interuted in plu c-ts d a r t  m y  aspect. of the elcwnt.rf 
(grade 6-71 4 8econdy (grade 8-12] F r d  program not covered in 
t h e  putrtfoaarirt. P l u e  c-rcnr below a d  continor on the back page if 
required. 



+ 
A P P E N D I X  C2 



French Department &ads or Representatives - North Vancower 
Secondary Schools 9 

i M. t. Durward, Research ~onsultaht - B.C. French Study 

,e&=Jc-* * -f5s-& on for -m-rth -rmncower "- - - -=- - -=-- 

Articulation Study 

krch 24, 1981 

Enclo$ed please find a questionnaire designed to collect statistic,al 
infomatian for Phase I1 of the North Vancower Articulation Study. me 
information collected oa F m c h  9 classes will be used as the basis for 
randaly selecting classes to participate in this year's study activities. 

k c h  of th* data required for thjs qmstionnaire m y  be available>n- --- 
- -- - -  - - -  - 

your school from<-copy of "Forr K: Principal's Report on Organization 
of Seccm&ry Schools at Septcrber 30, 1980". 

It vould be appreciated .if the form could be coapleted before March 
'31. 1981. A return emelope is anclosed for your convenience. If you 
have any questions regarding the quastiokire please contact me at 291-4489 
or 732-9469. 

Thank you for your assistance. 

4 



- MARCH, 1981 . . - +' 

DEPAIU?ENT HEAD: 
b 

SCHOOL NAME: 

SCHOOL ADDRESS: 

10 month 

2 semester O 

Quarter system 0 
Other 

If  "Othei', please specify: 

t o t a l  perioddschool  week - - - - - -- 

I f  t h i s  school has an extended day, the to ta l  number o f  periods i n  the 
extended day is : 



Total 
Secondary 
School 

French 

Latin 

Spanish 

Other 
Language 
Courses 
(Ptease 

a] Please supply detail* enrolment figures for French 9. If the school 
is on a semster sfstam, please fill out the information for each 
semester e.g., if on a two semester systems, rows 1 and 2 etc. If 
school is not on a semester system, fill out '1DTAL'' only. 

b) If on a semester system, how many semesters of French must a student 
take in grade 9 to fulfill the requirements for FRENCH 9? 



5,. For each F p C H  9 class  in session i n  May 1981 please supply the 
following information: - 

29 M. Smith 175 minutes - 3rd periqd class 

TEACHER NAME 

M. Smith' 25 175 minutes '5 th  period class 

TOTAL t OF 
MINUTES OF 
FRENCH PER 
WEEK 

6 .  I f  there is anything additional about your school or the French program 
t that we should be aware o f ,  please  c o m n t  below: 



n Lynne m a r d  
~ e s t  l a th  AVC. 

Vantower, B.C. 

." - 
TO: 



- 

E N D  A P P  

- 



1980-81 ABTICUIATIO# STUDY 

D i s t r l c t  No. 44 (North Vqcouver) 

In r t ruc t ione  f o r  Administration 
of Grade 9 Studemt Questionnaires and 

French Achfme#nt  T e s t s  
a * 

General Nates 
i 

~ S A S E  FMLIABIZE YOURSELF YITH THESE INSTWCT~ONS PRIOR TO THE TESTING SESSION. 

1) Intermediate At t i tude  M e  
2) w t i - i r e  f o r  Grade 9 4 L i - t s  
3) Te8t de -.ant 

( I t r  1 a d  2 a r e  packaped together) 

A t o t a l  of a p p r o r i u t e l y  125 d a u t e s  class tina ir required t o  adminis ter  the  
th ree  f z w t m C 8 .  

I n t e d i r c e  At t i tude  S d *  

- Quastiomuire f o r  G r d e  9 Student8 

(10 Pin.) 



.. OPTIW B ( 3  Sessions) 

SESSION 1 Intermediate At t i tude Scale (15 min..) 

Questionnaire f o r  Grade 9 Students (35 f in . )  
- 

(Dis t r ibut ion Time, Etc.) ' ( 5  min.1 

(55 dn. t o t a l )  

SESSION 2 TeS-t de Classenrent 

Subtest  No. 1 (op tape) (25 min.) 

Subtest  lo.  2 (25 d m . )  

(Dis t r ibut ion The, Etc.) ( 5  4 n . 1  

(55 min. t o t a l )  

(Dis t r ibut ion Tin, Etc.) ( 5  min.) 

(15 min. t o t a l )  

Students Be- T e s t d  

S t u d m u  t o  & t e s t e d  i n d u d e s  s t u d m t s  in designated Sample Classes p lus  
r o l l a r r r o  studemu ellifiP French ( p l u u  refer t o  -la List). 

For rdmpls vitb F o l l a r u p  Student. t o  be tested.  arrangements should have 
been for chg.e studant.  to jo in  .) sample c l u s  f o r  tes t ing.  



INSTRUCTiONS FOR ADMINISTRATION 
.a 



- Z 

OPTION A Page 1 

(b) Qyestionnai_rea for Grade 9 Sarnple 
French Classes. 

d 

2. D i s t r i b u t e  the d o p e a  containing the Q u e s t i o n n o i r e s  f o r  Grade 9 
Sample Frasch Cluw to tha rmahlq  s t u d e n t s  in the group. Each 
Student should pcdye one d o p a .  (If a s t u d e n t  is both a Fol lov-  
up student trd 8 of 8 C k s ,  he should r e c e i v e  onlp t h e  

3. Read the ;onoPirU -to the strrdmts: 

open their moalopes and take o u t  the  Intermediate 

9 



OPTION A Page 2 

0- 

6. A t  the cod of 15 o i n u t u .  a s k  the  students vho have not finiohed to: ' 

7. Ask the ~tldmts to: c 

8. f f t e r  s t u d e n u  h e  f i l l e d  in the required informotion, t e l l  them: 

9 .  A t  the  end of 35 minutes or vbsn rlZ studanto have fipished. ask 
t h a  to: 

10. Collect  the  envelopes from all students.  

11. Inform the  student. of th. date of the  next t e s t i n g  sess ion m d  s t r e s s  
the importance of  their Zrripif5g i n  clur oo-tiw so t h a t  t h e t e s t  Gy 
begfn prooptly. Please  m u r e  t h a t  the  follav-up s tudents  know that 
t h q  o re  t o  cor t o  Session 2 u vall. 

12. Please r e t w  the  caopfeted q u e s t i o a n r i m  t o  the  French Department Head 
o r  r e p r e u n t 8 t f v e .  



OPTION A Page 3 

SESSION TWO INSTRUCTIONS 

Equip~cn t  Required: Beel-to-reel tape recorder 
%tl-te-reel tu t  tap. (one per s c b l  provided) . --- 
Bundle of Tes t s  labelled: 

French Achievement T e s t s  f o r  - 
L 

(a)  Sample C l u s e s  and 
(b) Follou-up Students taking Frencb 

Pre-Class Preparation: Thread s i d e  1 of the  Test de  Clanseaent tape onto 
the  tape recorder.  

Note: Three s u b t u t r  of the Test  de Clusement ar. being givm: - 
S1Btest 1 : Oral  Comprehension (25 lin.1 

S u b t o t  2 : Reading (25 d n . )  

S u b t u t  3 : Writing .- ( 10 d n . )  

1. Ensure that all FoUw-up Student. t a s ted  in S e u i o ~  1 are present- 

2. Baad out the  Student 's  Booklet. and ask the s tuden t s  to :  

F L Y  u tlu indohsratios mphai OR f i t h e  Qwnt 
Page. 

1. T e l l  tbe students  to: 

2. After  t h e  examples on tape, you v l l l  hear  " A r e  t h e r e  any 
- -- 

qwr t iousT '  Stop the t a p e r e c o r d e r  t o  anwer auy stid.ntsi 
quest ioer .  (In general,  the  recorded irutr ,uctions skould 
su f f i ce .  1 - - - 

- -- -- 

3. S t a r t  the  tape recorder again and proceed t o  t h e  end of Subtest  Ao. 1. 



OPTION A Page 4 

, SUBTEST m. 2 

Vhcn S u b t a t  Eo. 1 f. corpletad, s top the tape ruo rde r .  Allw tbe 
students suf f ic ien t  t h e  t o  read tbe General 11~rtrrwtiorm which precede - 
S u b t u t  lb. 2 In the l r  booklets. Tell the students to turn the 
page before eparpme bu finished read* the hmtructions. 

Ansuer Lbi students' quatIDn8, i f  -7. 
b 

T e l l  tfie s t u & n u :  
> 

W r  st-& bxw c&at& S d f e s t  Bk, 2, 4 t& 
G e n r r r l  I n s n u t i a x m  to  Subtest So. 3. They lrut p~ begin S u b t u t  
Ao. 3 tmt i l  they u e  told t o  do so. 

Reuirni tear tape while students a r e  c a p l e t i r q  S u b t o t  Ro. 2. 

Allw the s tudenu  suf f ic ien t  t f r  to  read the General Instructions 
for  Subtear Bo. 3. Tell_Qte s t d g l w  m t  t o  turn the page before 
everyone bu f inhhed  read% &e Instructions. , 

- - - - -  -- - - 

Anmr the studmt.' qut+rlonm, if any. 

T e l l  the s tudmts :  

A t  the md of 10 d n u t a ,  ask  the s tudmts  to  s top and collect  the 
bookletr. (Inform t h a  that tbi. h the end of the test in8 and they 
d l  k tested ora l ly  u isulicated on page 12 of the student 
booklet). 

BFmPB ALL nap= booans AMD TEE TEST TAPE To THE ma3 
OR ILEP1ESnrrAIIVE. 



' 
. - 

1 NSTRUCT IONS FOR ADn I N I ST.RAT I ON 
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OPTION B Page 1 

SESSIOW ONE INSTRUCTIONS 

&) Questionruirea f o r  Crade 9 Sample 
French Classes. 

Procedure: 

L, maio4 tk) Q ~ M t u   fa^ E ~ U Q W + ~ ~  +-. --- --- - L - - - -  

S t d e n t 8  T8HIl# Frat& (ad * m d ~  b labelled with 8 F o ~ ~ J u - u p  I 

Stud- -1- 

3, I;ud the roll- to tha studmt.3 



OPTION B Page 2 

6. A t  the md of 15 riouttr, -11 the stud en^ vbo have oot finithed to: 

&k the 8tldalCS to: 

A t  the end of 35 rinata when d l  stwlents hawe finished, u k  
tha to: 

Collect the d o p u  frm all strdmts. 



OPTION 1 Page 3 

Equfpmtnt Required: 

SESSION TM) INSTRUCTIONS 

Reel-te-ml tape r e o r d e r  
Zed--reel tut tap (OM per scbool provtdedl - 

Bamdle of Tes ts  labelled: 

?rcz~'ch Achie-t Tests f o r  

P r e - C l u s  Prep.ration: Tbrud  s ide .1  o f  the  Test de Class-t tape onto 
the up. r eco rdu .  

Rote: T h r ~  subtests  of the rest dr Clu-t a r e  b e 4  given: - 

Procedure: 

1. Ensure thrt dl ?ollf t rpp S t u d e n t 8  twted fn ~ P B I O I I  1 a r e  present. 

I. Te l l  the st- to: 

~ C M L d r r t t y t O . t k e  
-ll) UR tkc w. ( S t u t  the t.pr recorder.) 

3.  Sta r t  the  tape recorder agl in  a d  pmceed to the sod of S u b t u t  30. 



OXTION B Page 4 

Uhea S u b t u t  k- 1 im eaple ted ,  s top the tape recorder. AUw th. 
studenm su f f f c f ro t  t i r  to d tb Caural Ins tn rc t lms  vhich precede 
S u b t u t  lb. 2 In thefr booUeta. Te l l  the studeats to tutn the 
p.ge beforrewewow I n s  finished read- tbe 5structiop.. 

- - 

burr  th. s t d a u t s '  q ~ t i o o . .  if .of. 

(Bevfnd test taw while studeuts a r e  completing Subtest #o. 2 . )  

SESSION THREE INSTRUCTIONS 

Allw the ,student8 suf f ic fmt  t i m e  to read the General I n s t r u c t i o ~  for  
Subtwt m. 3. T a l l  the students not t o  turn the p g e  before everyone 
has finished rudw tbe ixutwtiolu. 

Tell  the students: 

Ilt the ead of 10 l inutu ,  u k  the students t o  stop md col lec t  the 
booklets. (Inform tha that t h i s  is the and of the test ing .nd tbey 
w i l l  be tested o r U y  as indicated on page 12 of tha student 
booklet). 





TO: 

FROM: 

Secondary School Principals i 

%rth Vancouver School Distr ict  #44 
- - -- --- - --  -- - - -- - - - - -  - - 

- - - - - - - - -- -- - - - - 

M. Lynne [knward 
Zesearch Carsultant 
B.C. Frerrch Study 

Study of Articulation between Elementary and 
Secondary French Progrors 

April 27, 1981 

As you know, the B.C. French Study research unit has been contracted by 
SrhooLDistrict L 4 S - ~ k - V a A E . ~ ~ a t y o t r t ~ t a d y - ~ m b c f  m b n  - --- 
the elementary a d  secondary French pragrm. k t  year, grade 9 sndsnts in  four 
secondary schools pa-icipated in Phase I of the Study. For Phase I1  t h i s  year, 
a l l  secondary schools w i l l  be represented. 

The de ta i l sof  the 1980-81 ac t iv i t i e s  are presented in the "Proposal for  Phase 
II", a copy of which should;be available i n  y w r  school. . 

Either one o r  t w o  g d  9 French c l u r e s  from your school have basn selected 
randomly t o  part icipate  in  t h e  study. Staxtents in  these classes w i l l  be asked 
t o  complete a studant qucstionnrire d a memure of French achievemnt. One 
class  period per instnacnt should allo* suff icient  time for a l l  students t o  
complete the forms. I t  is hoped that schools can administer the  t e s t s  during 
the las t  week of May md first week of J L ~  4 

A t  a meeting with French Departmnt b d s '  (or  rcpre~enta t ivcs)  on May 7th, 
I plan t o  discuss administration and scheduling procedures in wre de ta i l ,  and 
t o  identify the classes selected for  the study. Copies of the s a q l e  l ist  will 
be fonarded t o  you when available. - 

- - -- - - - - - - -- - - L  - --- - - - 
- 

-- - -- --- - 
- 

An additional component of the study is the follow-up of over 100 grade 
6 s t ldents .  nar i n  grade 9, who wre tested i n  1977/78. During the p u t  

- - -s, SY assis tant  Lynn  Reader and I have worked with school s t a f f  
trying t o  locate the follow-up studmts.  We have been unable t o  locate those \ 3 



s tuden t s  liited on t h e  at tached page, and suspect t h a t  =st of them have l e f t  
t h e  school d i s t r i c t .  .%ny information you can supply concerning the fate of t h e s e  
s tuden t s  would be g r e a t l y  appreciated.  A return envelope is enclosed for your . 
cor.veniencc. I f  any of chose on t h e  list a n  cu r ren t ly  r eg i s t e red  i n  your 
school,  p l ease  riport t h i s  infoneat  ion to Lynn Reader a t  291-4489 a s  soon as 
? o s s i b l r  t o  enable u s  t o  f i n a l i z e  testing schedules.  

- 

ke-would l i k e  t o  thank  both the s e c r e t a r i a l  and a d a i n i s t r a t i v e  staff i n  
' 

your school f o r  rheir cheeffu l  assistance with t h e  srrraewfrat t ed ious  task of 
t :-ad I ng d o m  s tudents .  
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1. Sasaki, H. A British Columbia perspective of FrBnch 
as a second language- presented at the Fifth 
National Parents for French, 
October, 1981. 

a. 
I a 

2. Yalden, M. LanguaQe policy in OntarioTs secondary 
schools. Address toxhe S.E,R.P. Symposium, ~eptember 

Commissioner, 1980. 

3. Que faire de vos 6l&ves de fran~aig 8 en septembre. 
Published in May each year through the office of the 
Co-ordinator of Modern Languages, School District #44 
4 NOE Lh-Ydnaxuw+ - - - - - - - - - - - - -- 

-- - -- 

4. Strength through wisdom - a critique of U.S, capability. 
A report to the President from the President's commission 
on foreign language and international studies, November 
1979. 

5. From Statistical Services Bulletin, March 19, 1981,. 
prepared by the Ministry of Education: British Columbia. 

6 .  This figure includes both EFSL and French immersion 
students. Recent statistics available from theeB3C.-- -- 

Ministry of Education-indicate that 1980 was the peak - 
year for EFSL (29.2%); September 1981 and 1982 EFSL 
enrolments were 27.6% and 28.6% respectively. 

7. Department of the Secretary of State, Lanquage Proqrammes . 
Branch, Guidelines for the Evaluation of Special Projects, 
May 1976. 

8. Total district French 9 enrolment 1980-81 = 1031, 
Total district grade 9 enrolment 1980-81 = 1341. 
Projected French 12 enrolment 1983-84: 

(-565 x 1031) = 583 
Projected percentage of total grade 12 enrolment taking 
French 12 in 1983-84: 

(583/1341) = 43.4% -- 

CaIculations CEO not take into account school dropouts or 
students undecided about taking French 12, both of which 

trf- projected French 12 enrolment. 



9. Examina t ion  of d a t a  f rom t h e  one  s t u d e n t  i n  t h e  Follow-up 
g r o u p  who p a r t i c i p a t e d  i n  a  Quebec exchange  i n  g r a d e  9 
p o i n t e d  t o  t h e  b e n e f i c i a l  a s p e c t s  o f  a  c u l t u r a l  exchange .  
I n  g r a d e  6 h e r  a t t i t u d e  toward French  s c o r e  was n e g a t i v e  
( 6 0 )  r e l a t i v e  t o  t h a t  o f  t h e  g r o u p  mean ( 5 1 ) ;  and h e r  F rench  
ach ievemen t  s c o r e  was s l i g h t l y  above  a v e r a g e  (37 v e r s u s  
mean o f  3 5 . 8 ) .  Enjoyment  o f  g r a d e  7 and  8 F r e n c h  was r a t e d  
a s  " n e u t r a l " .  A t  t h e  end o f  g r a d e  9 ,  t h e  y e a r  of t h e  
exchange ,  t h e  s t u d e n t  r a t e d  French  as ? e n j o y a b l e w ,  s c o r e d  
well on t h e  p o s i t i v e  s i d e  of  t h e  a t t i t u d e  s c a l e  ( 4 5  v e r s u s  
g r o u p  mean o f  561, and s c o r e d  w e l l  above  a v e r a g e  on t h e  
ach ievemen t  measu re  ( 3 4  v e r s u s  g r o u p  mean o f  29:6). I n  . 
a d d i t i o n ,  t h e  s t u d e n t  i n t e n d e d  t o  t a k e  F rench  t o  t h e  
g r a d e  1 2  l e v e l  e v e n  though  s h e  w a s ' u n d e c i d e d  a b o u t  a t t e n d i n q  
u n i v e r s i t y .  
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