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L ( A .
" The 1mpact of the EFSLégElementary French as a SeCOnd -’

Language) program and the artlzulqtlon between french programs at
i

the elementary and secondary 1&4&15 were examined in -a two-year

< .—4

study conducted ;n a school district in the Eower malnland of .

British Columbla. - The project had two ma1n components: a 6.
descr1pt1ve study of the secondary (SFSL) French program, and ;
iﬁoiiow;ﬁp stﬂdy rnvoiVTng‘grade nfne'stadeﬁtS'who'were'fniffaiiy ***j“
surveyegd when they were in grade six of the EFSL program. .The: #_,
Jfolgow-up study examined: the relationship between students'j T?
attitudes toward French and their achieyement in French in

. elementary and secondary school; students'uietrospective'views of

the EFSL program, ‘and retention-in the French program when it’

3" : = "
. i el = o e e

becomes an option in secondary scbool.

4
e

The main f1nd1ngs 1nd1cated that stuﬂents' att1tudes towar
French 1n grade s;x were related to their subsequent attitudes*in‘ ‘
'G, .

vgrade nine. It was found that students who dropped French a%;er

grade eight tended to have more negatlve att1tudes from theﬁf
first exposure to French in elementary school. A two-week review
period at the beginning of grade eight was rated as the most

effeetlveemethod of fae}litating EFSL-SFSL - art;culat;on, and—theWWLJ%ésmv

,;
dataAsuggestedethatustudentsefromeagtwoeyeareﬁESLeptogIanustsseteeteeeteef

(grades six and seven) found the transition to secondary French

easier than did those from a one-year EFSL program (grade seven
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only). Findings of the study were discussed in relatipn to other
Canadia;\énd international research and to recent curriculum

develoﬁment-in'the province.
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fi : INTRODUCTION.

Although the’pfactice Bf teaching a secondvlanguage to youné
school age ch}ldr;n'is notinew, there has been a marked iﬁéreasé .
in interest‘ih:second ianéuagg learning at the,elementary school -
level during the last thifgy years. Thisvreu{Qél of interest is
exemplified by’the FLES {Foreign Language in Elementary‘School)
pfoéram in the United Sta es fAnde[sson, 1969; Pillet, 1974);"the
Pilot Project on Frenﬁg/;i\the Primary School in Britain | ‘.
(Burst;ll, Jamieson, Cohen & Hargreaves, 1974);v;nd the dramatic.
rise in French enrolment in Cénadian elementary schools (Sasaki;
Note 1). |

. f

According to Stern & Weinrib (1977, three factors

contributed to this increased interest in the developmermt of a

second language component{in'the education of younger children:

»

They were, above all, the demand for a radical

improvement in language  learning, the wish to

exploit the young child's supposedly greater

language-learning abilities, and the desire

to enrich the educational experience of primary-

school children. (p. 5)
In Canada, a foufth factor, "basic necessity" (Halpern,bin
press) § provided further impetus for teaching,second languages.
In 1969, the Official Languages Act, giving equality of status to
both the English and French languages in'Canada, Was‘adopted.'It
then became a necessity for some segments of the population (e.qg.
anglophones in Quebec) and ,a distinctﬁadvantage for others (e.g.’.
those seeking federal public servant positions) to learn both

languages of Canada. 1In response to the act, massive

second-language programs for federal civil servants were-
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launched. (%/desailed report (Bibeau, 1976) on thei; ; 4\\\

effectiveness concluded that the future of language in Canada 1ay

2

not in such expensive programs for civil servants, but in better
second-language educatigq\%naschools (Stern &&Weinrib, 1977) . .-

Funds for improvement in ;second-language education in the
Canadian schools were providej |
federal-prdvincial‘programs to encourage bilingualism. The first
programs were éaft of a five-year plan implemented in 1970 and
renewed with 1i£t1e éﬁgnge in° 1974 (CPF National yewslette},
1981) . These funds pfovided the impetus fér a maﬁor expghsion of
French programs in the 1970's, ggrticularly af‘the elehentafy
gr§de level. | |

Three basic'types of French Second Language (FSL) programs
emerged in Canada: core, extended and immersion (Swain, 1981).
Core programs, such as the EFSL (Elementary French Second
Language) pfograms in British Columbia, are those in which French
is taught fo; short periods (20—40 minutes), typically on a daily
basis. | |

Extended programé have, in Sédition to a core component,
one or two Subjects which are taught using F;ench as the medium
of.instr\ction. The immersioﬁ abpr ach~qenera11y'involves the
use of French aé the langugge of idstruction for all of the
curriculum during one or ﬁore years of schoolinq (Shapson &
Kaufman, 1978).

In British Columbia, écﬁivity h the area of French as a
second 1angu5ge was not confined to physical expansion of the

programs: committees were struck to develop new curriculum

-guides for the French programs, a provincial Modern Languages

Rl

through various Secretary of State -

\ 2
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Resource Centre was established,_ney programs fqr training French
teachers were developed at the-uniVersitiés, and an active and
Linfluential B.C. chapter of the Canadian Parents for French group
emefged.: In tﬁe 1até}1970's; a major evaluation study, the B.C.
~ French Stu@y {Shapson, Kaufman/g Durward, 1978), was carried qut.

, &) .
This two-year study documented the growth and status of EFSL

prdgrams in 25 B.C. school distficts and undersgored the need for
continuous evaluationipf'p:Ograms. g rsq_k_?

Looking back, the period 1975 torl980 can be characté;ized
as_oné of generéus £unding, fervor, and optimism for>the French-
Second Language progfams in British,C§1umbia. The outlook for
EFSL in British Columbia in the 1980's, however, is not so
promisfng; in ﬁany ways the~si£uatipn parallels’thaﬁ of the FLES
program in-the United States in thé late 1960's (McLaughlin,

1978; Pillet, 1974). School Boands must deai.with’declining
enrolments, drastic budget cuts and the concomiéant téééﬁér
layoffs. 1In such an environment, the place of the French Second
Language program is under scrutiny.

. The cost of providing French instruction (Partlow,-19§7) is
one issue: schooi districts which use specialist French teéchefs
to teach the EFSL programs are finding it difficult toijstify
the costs of the extra staff. Districts‘which rely oﬁ regqular
‘classroom teachers to teach French, on’the other hand, a;e
concerned about the costs in time or money to provide the y
necessary inserv&ce training to upgrade these teachers' Ffenchw
skills. , i ,
o Tied to the issue of cost is that of benefit. School Boards

and parents want to know whai, if any, are the benefits of



exposure to French in the early'grades."%BUQS'such exposure -
improVé.attiEudes toward frenéh?-(Burstall et'alf, 1974); affect
Erench achievementJin subsequent gradeé? ie;g. Burgtalllet al.,
1974;'V9c610, 19675,*iﬁcrease’students'vlikelihbod~of§continuinq
in Frénc@? ({Burstall et al., 1934; Vollmer( 1969). .
- As ‘the EFSL program in British Colambié has grown, the
problems of a}ticulatign, both within the €lementary qraaes and
-between elemenpary and secondarx French programs, have become
inc;easinglyjépparent. Results of studies throughout B.C. and
the northern territories (Du}ward & Dufyard, 1982; Shapson,
Durw;rd & Kaufman, 1981) have revealedeide variations in amount
~of time, commercial program used, teacher training, eté., al; of
which seriously affect the continuity of a bfogram. Now, Qith
over 50% of ghe students.in the province enterinq)secbhdary
school with two or more years inﬁiench instrpg;faﬁrbehianthemj
the problems have cohpounded. Educators are struggling to effect
smooth articulation between the two programs to the'advantaqe of
both. 'As Mr. Max Yalden, Commissioner of Official Lﬁnguages,
statgd: |

I put it to you that we simply cannot,through

carelessness or stalling, allow the investments

we have made at the elementary level, in money,

in human resources, and in our children's future,

to go down the drain. (Yalden, Note 2)

It ié‘clear that the effects of EFSL and the issue of

articulation are areas which demand immediate attention., -



Background “to the Stugz :  ,g‘”;

In the present study, the 1mpact of the EFSL (Elementary
French Second Language) program and the articulation between
French programs at the elementary and secondary levels wéfe”;
examined. - The study was carried out in School D1str1ct #44
(North Vancouver), a district which has been offerlnq EFSL since
1974.ﬂ)A brief description of North Vancouver's Frenéh Second
Language program~and results from previousrsiudies of the progranﬁ;l R

are presented in this section.

Description of the EFSL Program in North Vancouver

French as a second language :Ls introduced in North o
Vancouver elenentary schools almost a decade ago. From a
cautious beginning in September 1974 in grade 7 classes in 10 out
of 32 schools, the program was gradually expanded and extended
"downward. The EFSL program is now mandatory for all schools for.
grades 6 and 7, and is optional at the grade 5 level.

The goal of the EFSL program, as expressed by the
Coordinator of Modern Langnages, is to:

...pass on to our students a willingness
to try to communicate in French using the
expressions learned PLUS an affection and
respect for-another language and culture.
‘(North Vancouver School District, Note 3)

French classes are taught by one of two categories of

,/Eeachers: either a "Classroom Generalist,” a regular classroom

teacher within a school who, in most instances, teaches French to

his/her own class; or a "Specialist Itinerantiawho travels amonqg
schools to teach French to several classes. During recent years
the number of Specialist Itinerants has tended to remain

rélatively constant, whereas the number of Generalists has



increased.

For the first five'years of the EFSL program, the commercial

series Ici on parle francals (Kenney and Kerr, Prentlce Hall

Publ., 1966) was usea 1n the district. 1In September 1979, Vive

le frangais (McConnelI et. al., Addison-Weésley Publ., 1978) was
introduced at the drade 5 level and subsequently was'phased into
the hpper elementar? grades. ‘
Students receice approximately?loo mihutes per week of
French at each grade level of the EFSL program. It is estimated

that students 1n .a grade 6 and 7 EFSL program have completed 100

hours;of,French by the end of elementary school. '
‘ Articulation Between Elementary and Secondary Frenchﬁ;::;}ams

In 1980 the Secondary French Curriculum Guide for Brit;;h\\\”‘\vcu—rj

Columbia was published by thé‘Ministry of Education (1980b). The

~ guide advocated a six-level system, each level w1th a minlmum

%commercial program at the elementary level) and the EFSL program

=
s

‘_';?j-i ’
grade 8 French would have completed the equivalent of Level I A Ff

t1me allotment of 100 hours of French The leveis were "based on

the learning outcomes of the secondary curriculum, not on any

particular program or programs"™ (p. 10); howewer, two

commercially developed programs, Passeport frangais (Kenhey,

Morgan et al.; D.C. Heath Publ., 1973) and, Le Frangais
1n;g;natiﬁpa; (2nd'ed., Centre Educatif et Culturel Inc.,
1974-1979)7were later prescribed for the province." 8

'Under the directiqggii—therCo-ordinator~owaquﬁﬂwLaﬂgﬂaqesv”* ****** B
Northanncogver%egﬁecteg,§Qme7majgruEenchupragramgchangesfihgthe,4444;,e4

1979-80 school year. Mixg_la_inangais was adopted as the

was restructured so that, by September 1982, students entering
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(lOO(h;urs) of the Secondary French C@rriculum Gu1de.‘ At the

same time, the French programs in the secondary grades (using the

series Passeport francais) were bé&ng restructured to correspond

to the various’ ?evels of the guide. .

The implementation of the abou@"program changes was an

important step toward providing effective articulation between

the elementary and secondary Frencﬁ‘ﬁkqgrams in the district.

18

{
Otheﬂ;strategies to ease the trans1ti6n between the two levels

were, and still are, employed. For example, each spring, the
Coordinator ‘and a team of elementary French specialists produce a

booklet entitled "Que faire de vos eleves de frangais 8 en

4t

septembre..%“ ‘The booklet lists basic structures and vocabulary

- N

Fey
P

vered in the EFSL program and serves as a basis for review

lessons conducted by French 8 teachers in the first few weeks of E

September. In addition( the publication presents suggestions for

7

elementary and secondaryrteacherswforrimpreving~a¥¥ieuiation;"wtf~f~m~'“f
e.g. scheduling of liaison meetings, class obserVatiﬁn, etc.
Monthly meetiibs of Secondary French De?artment heads are.

‘held,'and issues relating to‘elementary-secdhdary articulation

- .
are often discussed. : \ ffi
A . &

. : k3 L
Results of Previous Evaluations of the ,FSL Program

x

Prior to this study, research on the French Second Language

program in the school district had beey confined t% the

elementary (E?SL)rleyel of the program. Data on attitudes toward

llFrench and French listening comprehension skills of students in

grades 5 to 7 were collected from the 1976~77 to the 1979-80 ; -
school years by the B.C. Fggnch Study Research Unit at Simon

Fraser University. Results for each year of the study were

&
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submitted to the district either in the form of reports or

s

Y
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f7§ummary tabies of results (Shapson,'Day & Durward, 1978;'Shap§on

g Duréérd, 1978, 1980; Shapson, Kaufman & Durward, 1977)'£%r

PR

- . .g‘b o

Examination of the data collected through the‘years revealed

the following trends:

1)

©2)

3)

4)

For all school years and at all grade legels and years

of French, North Vancouver groups tend to have more

@

positive attitudes and to score higher on the
French achievement measure than comparative province-
wide groups.

North Vancouver samples in their first year of French,

-
18

regardless of grade, tend to obtain similar scores on

the French achievement measure.

~

North Vancouver Grade 7 samples in their second year of *

French tend to score significantly higher on the
achievement measure than either Grade 6 or 7 North
Vancouver samples in their first year of French.

The- trend found in ‘the B.C. French Study (Shapson,

 Kaufman & Durward, 1978) that attitudes toward French

becomefincreasinqu more negative from grades 4

_through 7 does not appear to'hold in North Vancouver, -

where the attitude Scores of the Grade 7 groups tend:

to be as positive or more positive than those of the

Grade 6 groups.
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Scope artl Objectives of the the Present Study

" As mentioned pfé%iousl considerable data on the North
‘ 4 o

Vancouver EFSL (Elementary French Second Language) program had

been collected. However, little research information on the

'SeCOndary French (SFSL) programs, either in North Vancouver or

"

elsewheﬁe in British Columbia, was available. Of particular.

interest to educatoés, given the large number of students who

were entering second@# school with previous instruction in

:

French as a second language, were t;hé-issu’es of articulation and E .

#

the impact of the?gfgi;gh the SFSL program.

It was in thié contegt in the spring of 1980 that the B.C.
%
French Study Research Unit was contracted by School District #44

f
(North *Vancouver) to carry oyt a two-year study of the French

~——

Secdpd%Language (FSL) programs; The study was considered to be
; P

g

particﬁlarly timely in view of theftecent program changes

implemented iﬁ the dis;fiét.
‘The study had two main components: 1) a descriptive study
of the FSL program at the secondary level (SFSL) in North
Vancouver,»and 2) a follow-up of grade 9 st&dents who
participated in an evaluation in 1977-78 (when they were in the
grade 6 EFSL program). -
The specific:; aims pf each component of the study are

presented below. o : , o

Objectives of the Descriptive Study of the SFSL Program . _

a) To provide descriptive information about the Secondary French
Second Language (SFSL) program, including demographic

data about the student population

B



"Objectives of the Follow-up Study

L} | | 10

B) To collect baseline data on grade 9 students' attitudes
‘toward French : é"échievémént'in'Fpench
¢) To examine grade 9 students' op{nions and pétéeptions_abddfw

the French program, with particular

is on their retro-

spective views of the eleme ry

rench program and

articulation between .the elementa

and secondary French e
j ' s

-

programs.

?

£
A% 0 ve

-

a) To conduct a follow-up study of gfaﬁe 9'stuhéﬁ¢§ who were
studied in grade 6 in 1977-78 to examineftﬂéirelationship §f
atti;ude and achievement in gfade 6 Frenégiand:

i)iattituqe and achievement in grade 9
ii) retrospective views of the EFSL program g @g" \§

iii) retention in the French program.

)

S

o T

»
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' REVIEW OF RELATED LITERATURE

A 4 ’
X .

HfStorical Perspective of Elementary Second>Languaqe Teaching

The practice of teaching a second language‘to young scheol
age children dates back‘centuries: in the Roman empire, children
were eaucated bilingually (in Greek and Latin),rand the cléﬁsica;
languages \were essentfal parts of thelyou;g child's equcatioh in

the 17th alRd 18th century-(Mchqghlih, 1978). The teaching of

fx—fai_{;. e

French as a \second lanQuaqe in North America can be traced back

to the late 1l6th century, when children of immigrants w&re being
: 7 . e
taught French in missionary schools stretching from Eastern

) 2
Canada to the Gulf of Mexico (Pillet,] 1974). .

More recently,'the twentieth centixy has witnessed some
radical chtnges in attitude toward foreign language learning. Iﬁer'
the United States, public antagonism against second language. -

- programs was precipitated by WOrid Wwar I and pe;§§§ted untfi the ~¢ﬁ;
R CEF R ) e Tog
1950"s (McLaughlin, 1978). It.was at this time that a revival‘of .
interest in second language teaghing Eegan in the United States. \\;;;
Pillet (1974) suggests that this interest was generated by . -
publicity surrounding the highly succéssful Army SpeciaIized
Training Programs. These intensive "crash" programs were
designed to develop comprehension apd speaking skills of armed
forces personnel for field operations abroad: the shortaée of
such trained pereonnel had proved to be detrimentai to the G.SZ'
during World War II. Further motivation for the development of

language programs'was provided by the launchihg o{ Sputnik in

1957. According to Pillet (1974), this efent:

Sy =
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...dr&mat1ca11y confirmed the academic and
ofprual position that 1mproved instruction
was essential in dominating i rnational
competition and vital to natio onal survival.,
and welfare. . ll) : ;ﬁf '

At the elementary school level 1n the Un1ted States, this

rev1val Jof - enthus1asm for language study Mgok the form of the

:44}

Fore1gn Languages in the Elementary School (FLES) proq{am, wh1ch
'began in the early 1950's and peaked in the 1960 s The results
were dramatic: by 1960, 1,227,000 pupils were enrolled in FLES
programs, compared to 2,000 pupils in the U.S. receiving second
\languaoe}instruction in 1939 (Andersson, 1969). ln"the following
;decadey;nowever, interest fnbforeign‘language once again waned.

ey

In 1979, a concerned President's commission on foreign language
and 1nternat1ona1’stud1es reported (Note 4; p. 6) that only 15%
of Amer1can h1gh school students, compared to 24% in 1965, were
studying a fore1gn language; and thatronly 8%, compared to 34% in
1966, of American colleges and universities required a foreign- IR
language for admission.
International interest in second language teacning and VR A\”ﬂ?
bilingual education for younger children was demonstrated at two
international meetings organised by the UNESCO Institute for
Educatlon in Hamburg in N962 and 1966 (Stern & Weinrib, 1977).
Great Britain launched a ten-year pilot soheme for the teachinq %V

of French in the primary schools in 1963 (Burstall et al.,®1974).

A survey by Stern (l967) showed that a second language was part: Tjn_;lz
of the primary school education of children in 39 out of 45

countries surveyed.
In Canada, the growth of French Second Language programs in

. elementary schools was most evident-during the 1970's, following

.
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the introduction of the Official Languages Act (1969) that gave
equality of status to both the English and French language5n1n~
. Canada(ﬂ\Thr;;‘basic»types of French Second La:guage proqrams -
emerged in the country:. "core" programs, in which French is
taught for short perlods (20~40 minutes) , typ1c;11y on a daily.
basis; “extended“ programs, which offer one or tWo subjdﬁts\
using French as the medium of ipstruction in addition to a core
component; and "immerston" programs, in which all or most of the
curriculum is taught usfgg French as the language of instruction.

Further encouragement to implement and expand French

programs in Canada was provided through various Seéretary of
State Eederal-Prov1nc1a1“E}nanc1a1 programs to promote - v
'b111nguallsm. Typical of t\e growth of French programs dur1ng»
this period is that which occurred in British Columbia: the
percentage of elementary school children enrolled in French
increasedcfrom less than 6% in 1970 to 31% in 1980 (British
Columbia Ministry‘of Education, 1980a; Note 5; Note 6). ;

Research on Elementary Second Language Programs

Despite attempts to stimulate systematic research in thig
area, e.g. international studies at the Unesco Institute for s

. . ) =5
Education in Hamburg in the 1960's (Stern,

Yy, there have been
few major investigations of elementary second lang e programs.
The two most well known stud1es conducted out51de of Canada ~are

the ten-year longitudinal study of the pilot scheme of prlmary

-

French instruction in Great Britain (Burstall et al., 1974) and
2 . .
an international study of French instruction in ten countries

(Carroll, 1975). Research findings on the FLES programs,

widespread in the United States during the 1950's and 1960;s, -
i
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have been summarized by McLaugh¥in (1978).

In Canada, impetus for research of French programs in the
public,schools has been provided by the aforementioned
Federal-Provincial agfeemengs for financial assfstance to promote
bilingualism in education aéé, in particular, by the’éecretary of
State (Note 7) éroviso that applications for Special Projects
funding (to support the extension and/or expansion of Frencb
progfams) include an evaluation component.

As a resdlt, the number of Canadian research studies has
increased in the last decade. The focus of research ;Etention,
however; has beén on the immersion approach (e.q., Genesee, 1979;
Halpern, 1976; Lambert & Tucker, 1972; Shapson & Day, 1982; |
Shapson & Kaufman} 1978; Swain, 1978; Swain, Lapkin. & Andrew,
1981) despite the fact that:

...the majority of Canadian childrén have their

only opportunity to learn French in school

through the core or traditional French Second

‘Language (FSL) approach. (Shapson, 1982, p. 48).
- Much of the Canadian research that does exist on_the core
approach examines it in the context of other aLte{EiPives to
French language learning (e.g., Edwards & Smyth, 1976; Halpern,
1976; McInnis & Donohue, 1976; Morrison, 1979; Stern,dlééz;
Swain, 19815. A notable exception is the B.C. French Study, a
two=year study of the Eiementary French-as a Second Language
(EFSL or "core") programs in twenty-five school districts in
British Columbia (Shapson, Durward & Kaufman, 1981). The main
aims of the study were to provide a descrip;ive and evaluative

study of the EFSL programs, to identify factors contributing to

the strengths and weaknesses of the program, and to.develop a



15

I

mechanism for on-going evaluation for school districts.

Issues in Core Frengﬁ,* The'twoiissués that are most often
discussed in the core research are the time factor and the age’
factor. 1In thé mid 1970's the results of thrée studies (Burstall
et al., 1974; Carroll, 1975; Stern et al., 1976) concluded that,
in general, the greater the number of hours of‘exéosure to the
second language, the higher the proficiéﬂcy in that lanquaq?.

Some recent sfudies have led researchers (Swain, 1981; Stervni,ax-‘"~
1982) to note some important qualifications to the general
. AN
statement.

One qualification relates to the ége’factor; i.e. that older
students appear to‘make more rapid proéress in learning some |
aspects of a second language than ydungef learners (Krashen, Long
& Scarcella, 1979; Snow & Hoefnagel-Hohle, 1978). This finding is
in contrast to the view popularized by Penfield (1965) that young
children are at an optimum age fof'sécdnd language leafhinq.

A second qualification relatesrﬁo the distribution or
intensity of the total'teaching time available, i.e.:

...the gcéatef the intensity, that is the

percentage of instructional time deuoted to

teaching in, or abqﬁ?}~the second. language,

the higher will be the proficiency scores in

that language. (Swain, 1981, p. 489).
The superior results of immersion students compared to those in
core or extended programs (e.g. Lépkin, Swain, Kamin & Hanna,
leéO; Stern et ai., 1976) are commonly cited to suppo}t this .
contention. Results of. studies within the core program per sé
have’not/been as definitive: no clear patﬁern of results emerqed

from studies on the effect of variation of amount of time, e.qg.,

40 versus 20 minutes per day (Halpern, 1976) or effect of
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variation in distribution of time, e.g} "distributed Q{actice“ of

L)

30 minutes‘per day versus "massed practice® of 60 minutes per day -

on alternate days (McInnis & Donohue, 1976). However, in the
B.C. French Study (Shapson et al., 198l), an advantage‘fn terms
of French achievement was revealed for students in programs with
more than 100 minutes of French per week.
The complexity of the time/age/proficiency r;Tationship is
expressed by Stern (1982):
In short, in deciding on the time for French
as a second language we must take into consider-
ation the students (age, maturity, language
learning experience), the sociocultural context
(majority language/minority language; language
with or without environmental support); and the

available pedagogy. (r. 32) o

Focus of the Present Study

The focus of the present study is what happens after an EFSL
or core French program. For example, how effective is the
articulation between the elementafy andvsecondary French
programs? How do students view their elementary French
experience from a secondary séhbbl vantage point? How does the
,elemenfary French exposure affect students' subsequen; attitudes
toward French, achievement in French, and desire to continue in
the subject?

a To provide an appropriate setting to answer these questions
the literature on two specific areas of researéh is examined:
the process of articulatign, and the effects of studying a
language 1in the'elementary grades on subsequent study of the
language.

Articulation

Research in the area of articulation is scarce; curiously,

L 2 oy F
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there is almost as much literatq/é relating to the definition of
"articulation”, as there is on the subject.

Articulation defined. As defined in the Ontario French

Curriculum Guide (Ontario Ministry of Education, 1980),
articulation is "the planned connectioﬁ between successive grades
or djvisions of the educational system." Brooks (1964) uses the
terz{"continuity" to describe such sequencing.

The above definition, albeit the one most often used,
represents only one dimension of articulation. According to
Lange (1982), the most complete treatment of the concepﬁ is
offered by Lafayette (1980), who isolates threé sﬁbcagegories of
terms related to articulation: "internal articulation,”
“sequential articulation," and "external articulation.” Lange
(1982) and Walsh (1967) choose to use the more cémmon terms
"horizontal,” "vertical," and/"inter-multidisciplinar§
articulation," and these terms will be used in this discussion.

"ﬁorizonﬁal" articulation refers to a coordination of any
curriculum across the classes that are simultaneously attempting
to accomplish the samg,objectives (Lange, 1982). Such factors as
ﬁeacher fluency in French, time allotment for French, commercial
program used, and program objectives should be constantlﬁithin a
grade level for horizontal articulation to be effecti;e.

'fhe “vertical® dimension of articulation is that referred to
by the Ontario Ministry of Education above and by Brooks (3964),
‘i.e.\the continuity of a program fhroughout the length of a
program. .

The terms "interdisciplinary" and "multidisciplinary"®

articulation, accBrding to Lange, "relate to the capability of a
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second language as a school subject to associate with other
disciplines in the curriculum.” Examples of interdisciplinary

articulation are found within~the language program itself, in

Etd

that the content of language learning (phonology, morphology,
syntax, etc.) is related to the first language. More often, “the
term "integration" (Stern, 1982) is §sed to describe Ehis linking
to other curriculum aré;s. Common examples of integfation of
Fren;h intoibthef'subject areas include use of French
instructions throughout the day, singing of French songs, and
study éf French-speaking countries in social sciences’ (Durward,
1983; Shapson et al., 1978).

Although the focus of .this thesis is "vertical"
articulation, it is important that the multi-dimensionai aspect
of the term be recognized.

3

.The probleﬁ-of articulation. Educators and researchers

recognize that.effective articulation is a critical, factor in the

gD

succeés qf;a second language program (Burstail et al., 1974;
Ontario Ministry of Education, 1980; Pillet, 1974; Sims &
Hammond, 1981; Stern, 1982). Pillet (1974), for example,
commented that the problem of articulation:
| ...Still continues to be punitive to the
elementary-school child entering high school

and deleterious to the maintenance of FLES
programs (p. 24)

y
However, little actual research in the area of articulation
is evident. Most 6f what does exist focusses on the prlegm;of
articulation between secondary schools and colleges or 2
universities (Bidwell, 1955; Moore,cggjo;VWebb, 1979), although a

few recent studies have alerted edu ors to the seriousness of
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the articulation problem between elementary and secondary
schools.

Results of the B.C.‘French Study (Shapson’etral;, 1981)
brought toxlight the wide variations in time allotments for
French, instructional materials, and épproaqpes to staffinq,whiéh
existed throughout British Columbia in the\léte seventies.
Follow=-up surveys,carr}ed out in individual school districts
(e.g., Shapson, 1982; Durward, 1981) revealed that suchrvarigti6h
was also to be found within grades at the district level,
compounding probléms of vertical articulation with those of
horizontal articulation. The too Eapid expansion of elementary
French programs could be cited as the underlying cguse of ma;y of
the articulétion problems. In one instance,'political pressure to
discontinue the third yéar of a four-year French program
(Shapson, 1982) put the end to well-laid plans for a continuous
proéram. |

Studies of the elementary'YKfohn & Shapson, 1981) and
seconda}y (Durward & Durward, 1982?'French prodrams in the
Northwest Territories érovided an example of what Moore (1970)
would call an "articulation jungle." 'In addition to the typical.
variétions in programs identified in the B.C. French Study,
educators in the Tefritories were handicapped Qy factors of
isolation, vast d&stances, a highly mobile population of
teachers, students and administrators, and a large percentaqe'of
Engiish as a second language students. A survey of teachers'
views of articulation (Dufward & Durwarg, 1982)Ibetwgen the

elementary and junior high school levels revealed the following:-

a) Although approximately 75% of the students entering
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Junlor high school had had from three to s1x years of

French, none of the schools surveyed required previous
French for entrance to the grade 7 program.
b) Only 20% of the grade 7 (first year of junior high

school) teachers reported that students in their

classes had "about the same previous exposure to

Freﬁch."
. v
c) About one-half of the classes were rated as

ipadequately prepared for grade 7 French.

Not surprlslngly, the contlnulty between the two levels was rated -

either "fair" or p&dr by the majority of teachers.

e

Results of a two-year study conducted recently in a Lower
Mainland school district (Durward, 1983) clearly illustrated hoi)
student mobility a‘g the semestering system can wreak havoc with
the articulation process. This study attempted to follow
.students in six grade 7 elementarQ’CIaeseé'torquﬁ’torQrade 8,
~their first year of high school. The researcher found that:

Almost 30% of the students from the "feeder" grade 7
classes could not be located in any of the three
secondary schools they were expected to attend. For
two of the six grade 7 classes in the study, less than
25% of the students enrolled in the expected secondary
school. Further dispersement of students took place in
the one secondary school on a semester system, where
over half of the grade 7 sample opted for second
semester grade 8 French and were therefore lost for the
purposes of the study. 1In the view Qf one teacher, the
failure of the students to appear at the expected
school "totally negated"® the art1cu1atlon ‘process. °
(p. 32) .

B e

Effects of EFSL

Subsequent language achievement. There have been several

studies examining the effect of learning a second language in

elementary school on subsequent language achievement in secondary
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school. The majority of sﬁudies have fol;oygqﬁgpggwﬁygﬁf
experimental programs involving the?teaching of a second language
in eleméntary"schools: . the FLES (Foreign-Lénguage inrthe '{; ‘
Elémentary Scpool) program in‘the United States, which reached )
Vits peak in the early 1960's;,and tﬁe Pilot Scheme for the
teaching of French in primary.schools En Engiand and wéles, which
was implemented in 1964. Both the FLES pfogram (McLaughlin, 1978;
Pillet, 1974) and the Pilot Scheme (Burstall et él.; Spicer,

1980; Stern, Burstall and Harley, 1975) encountered serious
difficulties which’;;;;;Eed"the perceived success of the
programs. Although neither experimental program is directl?k
comparable to the situation in Brit%sh Columbia and the rest of
Canada, the problems which besgl them are uncomfortably familiar;
e.g., launching of programs without adgqyate preparation,
uﬁde;-qualified staff, recegsion ofyavailable funds, and
unrealiStic expections of'resdlﬁérof ﬁhé prsarémsr(ifliéf; 1954);

A report by the FLES Committee of thezAmérican Association
of Tégchers,of French (Lipton and Bourgque, 1969) ciéed the major
sngi;S carried out to determineﬁwhether FLES was, in fact;
“egéential and productive®". Although-the report abpears somewhat
biased’in favour of the FLES programé,<i£ﬂdoes provide one of the
better summaries available. ’

4As*évidence of tﬁe beneficial.aspects of FLES, the Committee
cites a étﬁdy by Brega and Newell (cited in Lipton & Bourque,
1969) comparing the French achievement of FLES students who had
received '‘French from grade three on versus that of non-=FLES

‘'students who received the traditional French offering (from grade

7 on). The FLES group performed significantly better on the four

AN
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Modern Lahguage'Association tests of listening, speaking, reading
and writing when tested in grade 11. However, 1wrrthy~of*note>f“ﬂ*”"%ﬁﬂ"4*
(and not mentioned in the Committee's report) is Brega and
Newell's comment regérding the fact that the FLES students were
taught by a "specialist" French teacher throughout their FLES
years:
While eviderice is not available, it is our
belief that an elementary French program
supervised and taught entirely by regular
classroom teachers would not show results
similar to those presented here. (p. 411)
The generalizability of the findings are further limited by
the size of the sample involved (19 FLES and 21 non-FLE
students) and the finding that the IQ's of the FLES students were
significantly higher than those of the non-FLES students

(although the authors attempted to control for this effect

through the use of an analysis of covariance statistical

-t ~ -

-

procedqre;) _ > ! )

In a similar study, conductea by‘Vocoio (1967), grade 9
students enrolled in a FLES program from grade 5 on scored higher
on measures of listening, speaking and writing than did their
counterparfs who started French in grade 8. Vocolo's fihdings
are more‘credible due to careful control of IQ, socioeconomic and
teacher variableé. Noﬁetheless, the fact that both the
experimental and comparison groups' mean IQ's Qere well abové
normal Iimits the éenéralizability'someWhat.'

A much more extensive study of EHE effect of FLES was
carried out by Vollmer (cited in Lipton and Bourque, 1965); The

project involved 1500 students in Somerville, New Jersey who had -

graduated from high school during the period 1958-61. The FLES &
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- those taught from age eleven.
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group had taken either French or Spanish from grade 3. 1IQ's,

.G.P.A.'s and grades were analyzed. Lipton and Bourque summarized .

the findings as follows:

Conc1u51ons arrived at statlst1cally showed

no difference in the G.P.A. of FLES and ° &
non-FLES pupils leading onée to conclude

that no adverse effect is suffered in the
basic learnings. In the area of language
achievement, Somerville's brochure declares
that the foreign language teachers' estimate
of the FLES program was somewhat disappointing
for it detected no grade superiority for FLES
students.. However, because the FLESers were one
year ahead, one may infer that pupils can advance
at least one vear in foreign language study by
means of .the FLES program with no harmfrl effect
on other achievement. (p. 18)

Other studies also reveal SOmewggt disappointing achievement
results for FLES students in their secondary school years
(Justman & Naas, ’1_956; Oller & Nagato, 1974). Similarly, the.
results ;f the Pilot Scheme in Great Britain (Burstall et al.,
1974) did not find an advantage in three out of four French

skills for pupils who were taught French from age eight'versus

/—s—ﬂ
Carroll (1975), in his international study on the teaching

of French, concluded that there was no special advantage in
starting the study of a foreign language very early other than
the fact that this may provide the student more time to attain a
desired performance level at a given age. Howevef, Carroll's -
findings from an earlier study of the fdreign language
proficiency leveis attalned by language majors near graduation
led him to this qualified statement in favour of FLES graduates:

The conclusion that does seem to emerge from the

data is that for those students who were enabled

to start French or Spanish in the elementary school
and who liked the language well enough to impel them
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to continue with it to the point of graduating from
college with a language major, their start in
elementary school gave them a distinct advantage, on
the average, over those who started later. (Carroll,
1967, p. 137) -
' 3 .
Several studies claiming positive results for "FLES graduates
EY - s B

in secondar} schogis have been summarized by Donoghue (1979).
Oller and Nagato (1974) réfer to the Donoéhue sdmmar§ as a
"glowing but inaccurate réview."

- Iﬁ reading the literature, it becomes apparent that many of
7?§he'§tudies of FLES suffer from a methodblogical weakness, i.e.,
in the secondary scﬁEBls, elementary language gradﬁates are
integréted with language novices. Burstall's conclusions have
been subject to some critfcism in view of éuch limitations (Stern
et al., 1975; Spiéer, 1980). éor exaﬁple, because most schools
in the Burétall st;dy did not have adequatevclasé§facilities,~
control aﬁa/experimental students were not separated during
French lessons in secondary school. The question has been -
raised, "after &% legst foﬁr years in the same clasées with the
same lessons, can any greatradvantaqe be expected for those
students who starged French in primary scﬁool?" (Purbhoo &
Shapson, 1976).

The relationship betwgen success of EFSL?proqrams and
effective articulatan is also pointed to by Oller andfﬂ%gafo
(1974). These researchers, in discussing.their'findiﬁg?ihat a
FLES program did not have a lasting positive effect, stated:

In the school system examined here, it seems

the major obstacle is the lack of coordination
between the elementaryesand the secondary programs.
Since FLES and non~FLES students are integrated
into the same classes from the eighth grade on,

the FLES students must mark time while the non-
\ FLES students catch up. (p.18)

e
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Two relatively recent Canadian studies,rela;ing to
subsequént language achievemeﬁt of EFSL students bear mention
here. In\g French language program needs assesiment (Dryden,

\;//;/f;i&iigigg},Wstter & Bowman, 1979) conducted in a Vancouver Island
5 school district, thé authors examined the relationship between
grade 11 French achievement and a) number of years of elementary
Frenchi_Anstruction, 5;6 b) number of years of seconéary French
instructio Advantages in terms of listening comprehension
skills were reported for students with foUryér more years of

-

elementary French (apparentlykfhere were no stat1st1ca1
differences .among students with either no Frencgtybne year or
less, or two-three years%. Students in grade 11 w1th four or
more years of secondary érench instrdction were found to obtain
higher mean listening comprehension, reading and writing scores
than studentslwith léés than four vyears of secongary French
instruction. However, interpretation of thesé indings is
difficult in view of the fact that the authors did not control
for elementary background in their secondary background analysis
and vice versa. Thus it may be that the advantage found, for

A\§£udents with four years of elementary French is attributable to
a congecutive secondary program rather than the elementary
experience.

Parker (1975), in the Alberta Modern Language Study,
examined the achievement levels of graﬁe li students by number of
years of elementary French instruetion. He statgd that the
testing program demonstrated:

...quite unambiguously that those students who
began French in Grade Four are better than
Y4
!
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2 those who began later, even though both may be
enrolled in the same course. (p. 14.3) T

However, the data do not, in this researcher's opinion, warrant
this conclusion; furthermore, Parker provided no statistical
analyses of achievement by elementary French background.

Continuation of second language study: The success of

‘_elementary second language programs cannot be measured solely in-
termngf academic achievement; the objectives of such programs
are much broader inrscope. The encouragement of further second
language study, for example, is often citedras a desired outcome.
Several researchers have reported that students who begin
their language study in‘elementary school are more likely to
elect a fofeign language in high school. Vollmer (cited in
Lipton and Bourque, 1969) noted that while only 44% of non-FLES
pupils elected a second year of foreign languages ip high school,

78% of the FLESers continued.  Furthermore, 70% of the FLES

s

students who were not college bound elected language study. o

{unfortunately the rate for non-FLES non-college bound studenté

was not given). From year two to year three, 47% of the FLESers
and 24% of the non-FLESers continued; by year four the retention
rate for the two groups was eqdal. Lipton and Bourgue (19569),

F

citing findings from¥the Brighton report,-also repbrted results

support;ng greater retention in language programs for FLESers:

90% of students with FLES went into a fourth level class compared -
to 25% of the non-FLES group. Further evidence in favour EEVELES -
students in this regard was provided by Oneto (1967).

Burstall (1974) was of a differing opinion: i X . -

-It was also felt that the introduction of o
French into the primary school curriculum



had served to increase the number of pupils

who reached the secondary school with negative T T T
S attitudes towards further foreign langquage

learning. (p. 187)

Burstall did not, however, provide objective data to support her

%,
contention (se€e Spicer, 1980, p. 413).

studéhts drop out of foreign lénguage study arises. ker
(1975), in aqsurvey of opinions of grade 9 students who had

dropped French,vconcluded that the fact that many stJ@ents had

Ao

«hoped to be abléNio learn to speak the language, and that this
;pdiapnot happeé%;was a prime reason for students dropping French.

: Kadfman (1978), asked grade 9rstudents from a Lower Mainland
school distfict-their retrospective views of the elementary
French program. He found that grade 9 students electing to study
French were more positive about. many aspects of the EFSL program
than those not electing to study French, and shggestedrtbgt the
nature of students! experiehce in the EFSL program influenced
their subsequent choice of whether or not to study French.
Bartley (1968) formulated a similar hypothesis after finding that
attitudes toward foreign languages were significantly more |
negatiye for grade 8 language drop-outs than for those who

continued language study.

Attitudes toward French language and culture. The s‘tudies

above suggest that there is a relationship between retentiqn~in
\~/f second language programs and attitudes toward the language.

There also appears tg be a relationship between attitude and

.achievement in a second language. , -

Gardner and Lambert (1972) have argued that motivational



28
factors affect acquisition of a foreign lanquage; in pérti&ular,
that the key to sucCe;sful language learning is the adoption qf
an "intégrative" rather than an "instrumental” orientation toward
the foreign language and culture. A sgudent with an integrativexc
motivational orientation would be characterized by:

an inquisitiveness and genuine interest in the
people comprising a cultural group, be it an
interest in an ancient people or a contemporary

one, or a desire to meet with and possibly
associate with that group (p. 14)

- whereas one with an instrumental motivational orientation would
be characterized by "a desire to gafn social recognition or N
economic advantage through knowiedge of a foreign language" (p.
14). Burstall et al. (1974) examined Gardner and Lambert's
hypothesis during the course of the evaluation of the teaching of

French in Great Britain primary schools and concluded that the

:

findings:

lent only‘ partial support to the view put:

forward by Gardner and Lambert: although

pupils' attitudes and achievement proved to be
closesly associated, the motivational character=-
istics of individual pupils appeared to be neither
exclusively integrative nor wholly instrumental.
(Burstall, 1978, p. 3) «

Gardner and Smythe (1976), in their review of a number of
studies examining-the relationship between attitude and
achievement, concluded that:

They all, nonetheless, were in agreement in
demonstrating a relationship between attitude

and achievement in the second language, even

(in those studies which included appropriate
measures) when the effects of intelligence or
language aptitude were isolated through statistical
means. (1976, p. 1)

durstall et al.'s (1974) finding that successful early starters

in French maintain a better attitude toward speaking the language
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“is in line.with Gardner and Smythe's conclusion.

.The B.C. French Study (Shapé@n, Kaufman & Durward, 1978)
found that attitudes toward French 15nquage and culture became
increasingly less positive as students progressed from gradés 4
to 7. Similar find{ngé were reported by Stern et ai(/?1976),
prompting the researcﬁérs to conclude that the Core French
program did not appear to meet the objective of fostering
positive attitudes. The results wgre supporﬁgdﬁin a broader
context by Barry, Kalin and Taylor (1977), who found that the
higher the level of education bf students, the iess positive

-

their attitude toward "charter groups" (i.e. French and English

- »

ethnicity).’ Shapson, Kaufman aﬁd Day (1981) also suggested that
the level of education of the student is an important determinant
of attitudinal change. THe régéarchers found that secondary -
students' attitudes toward French-speaking Canadians Hmproved
significantly after participéﬁion in a shmmer lanquage program; _\v///
no such change in attitudes was found for post-secondary students

in a similar program. Foliowing this line of feasoninq, one

would assume that the attitudes toward French of students I
continuing on from ah EFSL program would become progressively

less positivé through their high school,stqdy of the language;
however, none of the reseafch reviewed addfessed that question

\A‘//f~;pecifically.
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METHODOLOGY

~

Sample

SFSL Descripgive Study

The focus of the secondary French as a Second Language
(SFSL;iDescriptive study was on grade 9, éhe first year of
secondar& school Eor'ﬁhiCh French__is an oﬁtional subject. The
study was conducted in two phases: the Pilot Stuéy (1979-80), and
the Main Study (198041981).

Information was collected from four sources: grade 9

/
students, secondary school French Department Heads or
'representath%s, the Co-ordinator of Modern Languages and an
elemeqtary French itinerant teacher.

| For\the Pflot Study, time and budget constraints dictated
that four out of seven schools gffering grade 9 French be chosen
to participate; these schools were felt to represent the ranqé of
socioeconomic regions in the district. Within each school, two
grade 9 classes were randomly selected. As the intent in this
phase of the study was to obtain a representative sample of both\
students taking Frénch and those not taking French, the mechanics
of sample selection varied according to échool organization. In
two schools, sample classes were selected from Scienée 9 classes;
in one school from English 9 classes and in one school from:
advisory groups.

During the Main Study, a random selection‘of approximately
25% of the French’ 9 students in the district (Krijcie & Morgan,:

1975, stratified by school, participated in the study. This

procedure resulted in a sample of twelve out of a possible 38



31‘
French 9 classes in the district.

At the end of the pilot phase, the Co-ordinator of Modern
Languages and one elementary French itinerant teacher consented
to informal {ntérviews with a research team member to provide
descriptive information about the program.

All French Department Heads (or representatives) in the
district were askéd to’completé a questionnaife for both years of

the study.

Fdllow-up Study
In 197%-78 four grade 6 classes (107 students) in North
Vancouver were -randomly selected to participat@ in an evaluatién

of Fhe elementary French program. The Follow-up Group was
comprised of students involved in the 1977-78 Grade % evaluation
,who were still enrolled in North Vancouver public secondary

schools in 1980-81.

Design of the étudy

The design of the SFSL Descriptive and the Follow-up studies
are pfesented in Table 1. | |

The inclusion of the pilot year of the SFSL Descriptive
Study allowed the researcher to develop apd pilot test
questionnaires, administration instructions and procedures, and ‘
to determine appropriate French achievement measures for French 9
students for the main year of the study.

The attitudinal data collected du;inq the pilot year (from
both students enrolled in French 9 and those not enrolled in
French) provided a valuable basis for comparison for the main

year of the Descriptive Study and for the Follow-up Study.



Table 1

Design of the Study

-

32

B

Grade of Testing

- Grade 7  Grade 9 Grade 9
1977-~78 ~1979-80 1980~81
(Pilot) ~ (Main)
DESCRIPTIVE STUDY
Students -Taking French X X
Students Not Taking
French . : X
FOLLOW=-UP STUDY
V4
Students Taking French X X

Students Not Taking
French X
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AInstruments -

Attitude Scale

The Attitude Scale (Shapson, Kaufman & Durward, ©1980)

L\gonsists of a 20-item scale of attitude toward French language
and culture and one item on attitude toward school in general.
Students are asked;to indicate their agreement with each
statement on a five-point scale ranging from "strongly agree" to
strongly disagree."” The Attitude Scale has been used in more -
than 30 school districts throughout British Columbia in grades 4
through 9. The reliability coefficient f6r the scale, as
measured by Cronbach's Alpha coefficent of internal consist-
eﬁcy, is .92. A copy of the scale in included in Appendix A.

B.C. ,French Comprehension Test

The B.C. French Comprehension Test (Shapson, Kaufman &

Durward, «1980) was designed to measure the French listening
comprehension skills of British Columbia students in Grades 4 to
7 enrolled in'elementary French as a Second Language programs.
The test (on tape) ié administered in one sitting of
approximately 35 minutes and consists of three sections: Sobnd
Discrimination, Vocabulary, and Stories. The reliabilityA
coefficient for the total test, as meésured by Cronbach's Alpha
coefficient of internal consistency, is .91l. |

Questionnaire for Grade 9 Students

This gquestionnaire was designed specifically for the study

to determine students' retrospective views of the elementary

French program, opinions of the secondary French program, and =

plans for continuing in French. An experimental version was used

in the pifot year of the Descriptive Study. Based on input from

=
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students, teachers and scorers, ;hié'versfon was refined for use
in,the Main and the Follow=-up étUdies. A copy of the
questionnaire is included in Appendix B.

Test de Classement (CEC)

The Test de Classement, published by the Centre Educatif et

Culturel, Inc., was used to test the listening comprehension,
reading and writing skills of Grade 9 French students.

The listening comprehension sub-test is a 37-item
" tape-administered test with six par:; requiring responses to
orally presented statements and dialogues. A brief sound
discrimination section is also included.

The readfng sgbtest is a 21-item multiple choice test
requiring the comprehension of written statements and extended
texts. , D e o

In the writing subtest, the student is given a reading At
selection in which there are 15 omitted words. He is asked to
choose from a separate list of 30 words the most app}opriate word

:
Lo 1Y
R S

for each blank.
Several published French achievement tests were reviewed by
a committee consisting of the Co-ordinator of Modern Languages,
French department heads” and the researcher. While no one test
was found to match the North Vancouver secondary French program

perfectly, the Test de Classement was judged to be most suitable

for the following reasons:
- it is a Canadian test,.
- it is not series=-specific
- it has been used successfully in other British Célumbia

school districts at the Grade 9 level
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) 4

~- it is designed to distinguish between students with
varying I?v7ds of French proficiency, and could be
used in future years to examine whether l;vels of
proficiency (e.gl of French 9 students) ha3%§chanqed
with changes in the program

- comparative data are available.

Questionnaire to French Department Heads

This questionnaire was developed to collect information to
assist in determining appropriate sampling procedures and to
gather demographic information about students enrolled in
secondary French programs. A copy of the questionnaire is
included in Appendix C. |

Procedures

In a meeting held in March 1980, involving the North
Vancouver Assistant Superinﬁendent, Programs and Development; the
Co-ordinator of Modern Languages; and members of the research
team from Simon Fraser University, plans were developed for the
two year study of the French as a Second Language program.

-

Table.2 presents a detailed schedule of activities involved

'in the study.

SFSL Descriptive Study

In the first (pilot) year of the SFSL Descriptive Study,
which involved both students who were enrolled in French 9 and
those who were not enrolled-in the céurse,*the student
jJuestionnaires and attitude 'scales were administered bf school
staff (not French teachers) according to guidelines prepared by

the researchers. In one school, where testing personnel were not

available, administration was carried out by a member of the



research team.
For the second (main) year of the study, French Deparément
Heads were giQen_Ehe(option of overseeing the test administration>
themselves or having auresea;ch team member administer thg
instruments. Two of the seven secondary schools involved in the
study opted to have an éxternal tester, The study instruments
were administered in either two or threg se§sions, depending upon
the léngth'of the French period in eaéh school. Detailed
instructions were provided tp:ensure that administqation
procedures were standardized for both the two-session and the

three-session options (see Appendix D). :

Follow=up Study
- ) . _

Student enrolment records of the elementary schools involved
iq»the testing in 1977-78 and of all secondary schools were
consulted to locate students Qho took part in the grade 6
testing. Letters were sent to principals of gecondary schools to
inform théh of the study and to confirm eﬁrolment éf Follow—uﬁ
students (see Appendix E).

Students in the Follow=up group were released from their
regular classes and asked to join a group involved in the
Descriptive Stﬁdylfor testing. Where this was not possible,
questionnaires were administered to Follow-up students in study

periods, or a separate testing session was scheduled.
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-Data Analysis
Completed questionnaires, tests, aﬁd attitude scales were
returned to Simon Fraser University for analysis via the office
of the North Vancouver Co-ordinator of Modern Languages. |

Computer analyses of the data were performed using the

Statistical Package for the Social Sciences (SPSS).

-~
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Table 2

Schedule of Activities

¢

Date ; ' Activity

L}

YEAR I | -
(Pilot Descriptive Study)

April 1980 Meeting with Co-ordinator of Modern
, Languages and Secondary French Department
Heads to outZine objectives of study and
gather preliminary information about
secondary French programs

Questionnaire to French Department Heads
finalized and distributed

May 1980 nggtﬁonnaire for Grade 9 students and
sampling plan finalized in meeting with
Co-~ordinator of Modern Languages

June 1980 Student questionnaires and attitude scales
administered to students

(continued on next page)
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Table 2 (continued)

Schedule of ActiviEQes

Date . Activity

YEAR II ) -

(Descriptive Study and

Follow=up Study)

September- Interviews with Co-ordinator of Modern

October 1980 Languages and representatives from
elementary and secondary French programs
conducted ‘\

February 1981 Meeting at North Vancouver School Board to

discuss findings of Year I study and to
. outline activities of Year II and Follow-
up study

March 1981 Meeting at North Vancouver School Board to
finalize plans for second year of study

Questionnaires to French Department Heads
delivered to North Vancouver School Board
for distribution

-

April 1981 Letters sent to Principals informing them
of the study

May 1981 Meeting with French Department Heads to
inform them of the sample chosen, &o discuss
procedures, and to set testing dates . - .-

Principals informed of sample classes and
testing schedule

Testing materials delivered to schools

i

e

May=-June 1981 - Questionnaires to Grade 9 Students, Attitude
‘ Scales, and French achievement tests
administered
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* . RESULTS-

SFSL Descriptive Study

Descriptive Information about the Secondary Program

Pattern of French enroiménl from grades 8 to 12. In Table 3

data on percentage of students enrolled in French €eourses by
grade a}e presented,

For both years of the study, a steady decline in French
enrolment frém‘Grades 8 through 12 was noted, so that by Grade.,1l2
less thén one—duarter of the school population took French. For
all grade levels, there was considerable variation in French
enrolment among secondary schools.

The figures on the arrows in Table 3 represent the decrease
in the percentage of students taking French betweenvsubsgquent
years. The two largest drops occur after Grade 8>(£he lést year
of "compplsorY" F?énéh) and after Grade 1l1. The figures suggest-
that students that}opt for French in Grade 9 are likely to
continue French until the end of .Grade 11, i.e., until they ‘have
fglfilled the secondary>1anquage requirement implemented or/

reinstated during the 1980's in British Columbia universities.
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Table 3 ’ - -

Percentage of Secondary Students in School Districty#44-

Enrolled in French Programs by Grade: 1979-80 and 1980-812

v

b1

2

Grade Level

8 -9 10 11 12

% of StJ%ents

Enrolled in
French

Range of %
Enrolment
Among Schools

Number of
Schools

1979-80

1980-81

1979-80

1980-81

1979-80

1980-81

91.7 73.4 63.2_ 4 46.3(%'24.7

95.0 76.9 60.8 4.7 21.9

:

79-100 63-86  56-77 37-70 19-49

84-100 65-86 48-79 45-75 11-55

astatistics provided by French Department Heads or from "Form
K: Principals' Report on Organization of Secondary Schools at

September 30,
figures.

l1980".

Special classes not included in enrolment
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School organization and time allotment for French. Of the
seven schools surveyed, two were on a lO-monﬁh, four were oﬁ a
2-semester, and one was on a trimester system.. The basic
timetable organization also varied among schools, with the
majority (6 out of 7) of the schools on a 60-minute per period,
" 5=period per day timetagle, and one school on a modular
scheduling system. Not surprisingly, the totadal amount of time
aliotted to French at the Grade 9 level differed among schools:
approximate hours of French instruction pér school year ranqged
from 84 to 150 hours (see Table 4).
Table 4
School Organization and Total Number of ﬁdﬁrs
of French Instruction in Grade 9
Total Number of:Hours School
of French Instruction Organization Number of Schools
84 10 Month 1
90 2 Semester 3
108 10 Month 1
120 Trimester 1
150 10 Month 1
'é “
o B .fﬁ ¢
TOTAL 7
ad
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Curriculum materials. The commercial program Passeport

'frangaié-was used in all Grade 8 French classes in the district
- ;

and was used as the basis for the Prench program for Grades 9 ‘
. ’ |
through 12 in all but one secondary school. In the exceptional |
N |

case, students were switched from Passeport frangcais to Le
. . |
Frangais international (LFI) during the last six weeks of Grade 9
. \

French.
. . ‘
During the 1980-81 school year (Main Study) Gtrade 9 French |

teachers were exﬁected to cover Level II of the Secondary French

Curriculum Guide,

|
i
|
)

Students' Attitudes Toward French and'Achievemqnt in French

One of the objectives of the study was to collect baselinei

3

data on Grade 9 students' attitudes toward French and achievement

in French. Such data could Be used to measure the effects of

cnanges within the French program in the district in future

€

years. Vs
|

Attitudinal data were collected 4during both the Pilot and |

the Main years of the study. It is to be recalled that students

not taking French as well as those taking French were involved in

attitudinal testing in the Pilot year. In the Main year of the
study, only;Students enrolled in French participated in the
survey of attitudes toward French.

French achievement testing occurrea in the second (Main)

year of the study only.

e
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" Students' attitudes toward French language and culture.

Table 5 presenﬁs resulths on the Attitude Scale, a 20-item measure
of attitude toward French languagé‘an culture. Eaéh item is
rated on a 5-point scale; the minimum/or most positive score is
20, the mid=-point is 60 and the maximum or most negative score is
100.

Results from the Pilot year of the study indicated that

‘\\iiiggnts who opt for French 9 have more pnsitive attitudes toward
the lahguaqe and culéure than do those students who do nog‘take
French {(mean scores of 52.5 and 68.3 respectivei?}; The
difference between ﬁhe means of these two groups was sfénificant
at the .001 level (t=6.54, 4f=191).

The meén score of 48.8 ob;ained for students enrolled in
French 9 was well on the positive side of the scale.

The results suggested that the attitudes of French'9
students tested in the Main yégr of the study (mean score=4é.8)
Wwere more positive<than‘those of students tested in the Pilot
year (mean score=52.5). However, because of differencesh%n
sampling strategies employed for the two years,Athese two gréups
were notvg;;gidéred to be directly comparable. gpe Pilot vyear
gE0xé was sampled from the qené?alnstﬁdent population. Thus
stydents categorized as taking French 9 were not necessarily
tawing the ianguage at the time of the survey: some may have
Ta<en it dhring a previoué\semester: The Main yéar qgroup, on the

other hand, was comprised of only those students who were taking

French during the testing period (May and June).



. Table 5
Total Mean Scores and Standard'Deviagions on the Measure

of Students' Attitudes Toward French Language and Culturead

&

- - Standard
' S -~ Mean - - Deviation— t=yalue

Year I (Pilot)

Students enrolled

in French 9 - - 152  §2.5- 140 — B 54T

Students not enrolled .
in French 9 41 68.3 12.6

Year II (Main)

Students taking
French 9 252 48.8 11.9

»

a . _ ) ., I - _ : : : _ : R
A 20-item scale in which each item is rated on a 5=-point
scale. The ‘minimum or most positive score is 20, the mid=-point
is 60 and the maximum or most negatgye possible score is 100.

. r - - B - L R .

* significant at the 52.001 level




majority of the students tested (87%) had taken French in bo;g

Grade 6 and Grade 7.

and 9 and had covered Level II of the Secondary Curriculum Guide.
The mean total score for the North Vancouver group was 31.6
out of a maximum of 73.

ilthough’the Grade 9 scores on the Test de Classement are

All stulilents had taken French in Grades 8

meant to serve as baseline data for comparison with North

Vancouver results "in future years, it is recognized that results
are more meaningful when a yardstick is provided. The test norms

provided in the publisher's manual, however, are not helpful in

this.regard: first, because the norm data wegre collected from

adult FSL students in eastern Canada,

and secondly,

hecause the

percentile tables provided are ,based on four sub-tests, rather

than the three used in the present study.

Fortunately, more meaningfuly comparative -data were

@

L4

availgble from two other school districts in British Columbia:"

1) a school district in the interior.of the province which

2)

students in the spring of 1981;

administered the Test de Classement to grade 9 French

a school district on Vancouver Island where the

Test de Classement is used to place studegts new

to the district in French classes,

"iiv’




" Table 6
N

Mean Scores and Standard Deviations

on the Test de Cléssement

VSub-Test

Standard
n . Mean VDeviation

Oral Comprehension

251 18.8 5.2

(Maximum=37)
Reading 7
(Maximum=21) I .25y 9,5 2T — e
Writing .
(Maximum=15) 251 ' - 3.3 1.9
- TOTAL
(Maximum=73) 251 31.6 7.8
o L ,
4



In both cases, the4da;g4;Qllggrgd4ngxg,based;nngthe;thzeeg%

sub~tests used in the present study and the scores provided were
felt to be representative of students who had covered Level II of

the Secondary Curriculum Guide. However, the two districts used

for comparative purpgses used Le Frangais international as their

basic text.

" Comparative daﬁa7£ertﬁé'Tés£'aewClééééﬁéﬁﬁwé;efb;égghfédfjn

Table 7. The total mean score for the North Vancouver group was

four pbints hiéher than that of the interior district group;

furthermore, It fell above the range of scores necessary to -
qualify for entrance to a Grade 10 Level III program in the -
island school district.
Both the results'reported in Table 7 and observation of
- students during the tesfing sessions indicated that the writing

sub=test was very difficult for the grade 9 students. (In the

writing section, the student was given a reading selection for
which 15 words were omitted; he then had to choose the most

appropriate word for each blank from a list of 30 words.)

hY

~

However, such a result was expected, given the nature of the
test, which was designed to discriminate among Students with

facility in French ranging from minimal to excellent.

~




- " Table 7 o SR
Comparative Data on the Test 'de Classement
For the End of Grade 9
North . fVancouver<
... .. Vancouver = Interior ' Island . _ " .
‘ (n=251) (n=37) o .
Range of total"
sodres which
qualifies for
. a Grade 10
B Mean S.D. Mean §.D. entrance L
} Lev. III Lev. IV

Oral )

Comprehension .

(Maximum=37) 18.8 5.2 16.8 , 3.2 n.a. n.a.

\Jﬁ
Reading .
{Maximum=21) 9.5 2.7 8.8 2.7 n.a. n.a.
ST —Writing

(Maximum=15) 3.3 1.9 1.9 1.5 n.a. n.a.

TOTAL v s

(Maximum=73) 31.6 7.8 27.6 5.2 20-29 30~54

n.a. = datJ‘not avaxlab;e -« .




Students’ Opinions About the French Program

This section presents detailed results of therQuestionnaire‘

- for Grade 9 students administered in the Main year of the study.
. N 7/

or each question, the percentage of students giving eaqh answer
an

(where applicable) mean:ratings are given.-

£

Enjoyment of the French program. Grade 9 students were

“asked to rate the elementary French program {(grades 6 and 7) and

the secondary French program (grades 8 and 9) in terms of

enjoyment. The results are presented in Table 8.

- The Frenchr programs-inm all four grades were rated on the

- average as being on the 'énjoyable? side of the scale. There wés

a statistically significant difference between students' mean

ratings of the grade 7 and grade 8 programs, with the grade 8

(secondary) French program being rated as more enjoyable than the

‘grade 7 (elementary) French program.

»

fﬁéiiypes of comments most often made about the enjoyabiiity

‘of the French program are listed below.

. : ~ Number of

Percent of

students
- students (n=253)
"The French teaching improved /
in the upper grades” or
“French was not well taught in ,
the elementary grades* ’ 40 15.8%,
"Enjoyment was dependent upqn
the French teacher™ 23 9.1%
"French gets more complicated
and less interesting as you :
move up in the grades"” 18 7.1%
, "Elementary/French classes were , o
boring” , 8 3.2%



I

<
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Table 8

Grade 9 Students' Ratings of Enjoyment of the Frengh

Program in Grades 6 through Grade 9

Grade Level

‘Gr. 8

e

Calculated on a 5=-point scale from 1 = "very enjoyable"
5 = "not at all enjoyable"

"n.s. = not statistically significant

* éignifican;,aiﬁthﬁmp§+ﬂlwleueLwﬁﬁW;

to.

“Gr. 6 T Gr. T Gr. 9T T o 0 -
(n=225) (n=243) (n=252) (n=253) R
Ratings (% of )
Students)
Enjoyable 45.7% 44.4% 57.9% 59.7%
Neutral : 31.6% 34.2% 29.4% 26.1%
Not Enjoyable 21.8% 20.5% 12.6% 14.3%
No Response - 0.9% 0.8% 0.0% 0.0%
. Mean Rating ° 2.65 2.69 2.42 2.42
Standard Deviation - 1.11 1.03 0.90 1.00
T=value :
(Test of significance
of differences between n.s. * n.s
successive grades) 0.40 3.10 0.00




: R ' 52

In Tébléwéjrstdaénts' hean 'ratings qf enjoymengtof‘school
by grade are pfesented. Grade 7, the‘ senior elementary yeé:,
was rated as the jﬁst enjoyable of the four school years.
Contrary ﬁo the trend found fdr enjoyment of French (Table 8),
school in general was rated as being less enjoyable at the
secondaryrthgnrat’the g1gmentaFy71gye1.7 | |

Difficulty of the Frenchlprogram. Students' Tratings. of

difficulty of the French program for grades.6 through 9 are

presented ip‘Table 19} o ,i,, ’ ) . P . 74;

R 4 —

Students tended to rate the program as inéreasingly more

difficult from grades 6 to 9. A statistically significant
difference fas found in the ratings from grade 8 éo grade 9

(t=2.80, p<.0l). : ‘ S
| The types of comments most often cited by students with

‘Tegard- to-the difficulty of -theFrench program were categorized
as follows: - i

Percent of

Number of -~ students
students . (n=253)
"French was difficult because
of the teacher" . 14 5.5% _
"French was easy in elementary, ' o ' / (k
harder in secondary school" 13 5.1% /
"French wasreasyfbeea&éemdf'thewrfff'.'~mm~~mm*\ -
teacher". \ i 11 - 4,3%
"French was difficult in
elementary, easier in secondary - e E
school” P 10 4.0%



- Table 9
Stddents‘ Mean-Ratings of Enjoyment of School in General

in Grades 6 ﬁhrouqh Grade 9

Grade Level

Gr. 6~ Gr. 7 Gr. 8 0 Gry o9
{n=250)  ({(n=251) (n=251) (n=250)

‘Mean Ratinga

of Enjoyment 2.14 260' 2.210 2.22
Standard Deviation  1.03 0.98 0.88 n.90
T-value ,

(Test of significance ,

between successive . n.s. - n.s.
grades) 7 1.56 2.53 0.12 Ei
Calculated on a S-polnt scale from 1 = "very enjoyable to

5 = "not at all enjoyable”

n

*

.S. = not statistically significant'

significant at the .02 level
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-~ “Table 10
Students' Ratings4of Difficulty of the French Program

in Grades 6 through GradéSQZ

. ‘F’ »

- Grade Level

Gr. 6. Gr.. 7. - Gr. 8 Gr.- 9
(n=223) (n=241) (n=252) (n=253)
Ratings,(giof -
Students) .
Not Difficult 67.6% 68.3% 63.5% 58.1%
Neutral 19.1% 21.0% 25.0% 18.6%
Difficult 12.5% . 8% 11.5% 23.3%
No Response 0.9% 0.8% 0.0% 0.0%
Mean Ratingd
of Difficulty ~2.10 2.14 2.26 2.53
Standard Deviation 1.09 0.98 1.02 1.14
T-value e
(Test of significance ) '
between successive RB‘ n.s. n.;?\\ﬂ »
grades) .42 1.33 2.80
‘? X
a4 Calculated on a 5-point scale Erom»l = "not at all difficult”

to 5 = “very difficult”

n.s. = not statistically significant

® significant at the .01 level o o
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In examining the data collected from the Pilot and the Main =

Years of the study, it was observed-that the Pilot group French 9
vstudehts tended to find all years of the,Frenéh'prograh, andrr |
particularly the secondary years, more difficult than did the
Main:Studyvstudents. 'This finding was of particular interest,

given that 6nly 46% of the Pilot group had completed a two-year

L4

.

"(drade 6 and 7) elementary French program, compared—to§89%w%§;the; e
Main year students.

To control for the effect of school (the bilot'group was

drawn from four sghgqls4,whﬁ:ﬁasutgemMain,grghpfﬂggudgaxnwfzgmﬂ””,”W\
seven schools), only data fromrthe‘four schools involved in both
years of the study were examiﬁea. The results of t-tests'by
gr;ae.comparing the two years' mean ratinas df diffiéulty of the

French program are presented in Table 11.

The differences in mean ratings between the two years were

statistically significant for all grade levels. To try to

determine whether other factors such as differencés in studént

popu}atioﬁ, curriculum materials, teaching stfategies, etc. éauid

account for the findings, the Coordinator of Modern Languages and —

several seéBndary French teachers were éonsulted. Neither the | .
Coordinator nor the teachers could pointvto differences other

than the elementary background of the students as a possiblg

factor for these results.

Nt
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Mean Ratingsa of Difficulty of the French Program: Pilot Yegl/j

TaEie 11

o

- : L4
Versus Main Year Students Controlledmfor Effect of School

“®

Pilot Yearb

Ma

, o

. c
in Year

n Mean  S.D. n  Mean  S.D. ®gt-value,
Grade 69 2.56 0.88 149 2.01 - 1.06 = 3.75*
Grade 139 2.53 1.04 ﬁéJSI 2.11 1.03 3.51* T
Grade . 149 2.81 1.09 172 2.20 1.01 5.20%
Grade 147  3.03,_ 1.02 172" 2.51 1.11  4.33* ,
o
-
‘3 | - s - e
- -Calculated on a 5-point scale from 1 = "not at all difficult
to 5 = "very difficult” o )
b.46% of students had completed two years of élementary French
.,C‘ oo rTTo T T T e o Wiiiirii

89% of students had completed two vyears of elementary French

* significant at the .00l level

»
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Methods used to facflitate articulation; iﬁlfégigﬁig,
students' ratings of methods used to ease the t:ahSition between
the elementafy and the  secondary French programs afé presented.

Less than 11% of the students surveyed reported that their
Grade 7 class had visited a secondary”%choél'Ffench class, and
for those that had, the mean r§K&ng of usefulness of such a
visit was low (3.19, where 3="neutral” and 4="not very useful").

Approximately l%% of the group noted th;£ a secondary
school French teacher had visited ﬁheir elementary school %iéh
program information; this activity récei&ed a higher rating of
usefulness {(2.83, hetween "useful“ and 'néutral"). The activity
engaged in by most students (84.6%), as well as &pe most hiahly
rated (2¥ﬂ5)’in,{erms of usefulness was the period at the

- beginning of Grade 8 used to review the French covered in

2lementary school. ‘Approximatefy*UHEithfrﬁ’ f*the*stuﬁéﬁt§*f’

rated this review period as being "very useftul".

Helpfulness:of the elementéry French'p:Ograh.V.Students

were asked to rate Qhe elementary French program in terms of
dsefulness for the %;aQe‘B French program. Apprdxﬁmately 42% of
the students answered on the "helpful” and 33% 5n the "not

nelpful® side pf the scale; 21% of the students' ratings were’

"neutral® and 4% made no response. The most commonly cited

comments regarding helpfulness were céteqorized(gi follows:



Table 12

Students' Ratings of Methods to Facilitate Articulation Between

fElementary and Secondary French Programs

Percentige of Students
'

Secondary school

French teacher : TN~
visited the )

elementary school

to speak with { ' .

students about

secondary sSchool : ‘ . \\‘a;
programs _

P L7 % of . ) ,
... ... .. . Ssample . ... ... Not  Mean?®
Activity ~_ Involved  Useful Neutral Useful _Rating ... ...
77 ‘
Grade 7 class
~visited a second- . . .
~ary French class _
{n=26) : 10.3% 10.7% 30.8% 38.5% 3.19

(n=23) 11.5% 37.9% 37.9% 24.T%—~ 2.83

At tne beginning ; _

of grade 8; several , : S e e
weexks were spent
reviewing French
vocabulary and
expressions that
were learned in
elementary school

m=214) 84.56% 73.3% 17.3% ~  9.3%  2.n05%
B -
aCaiculatedjon a S5-point scale from 1 = "very useful" to

S = ""not at all useful”™




. Percent of
Number of : students - - - -
Students 7 (n=253)
¥ -
"The basics learned . in : o
elementary French were helpful™ 25 9.9% LY
"Elementary French did not
. prepare me for high school™” 14 . 5.5%
' “Elementary French teachers L. .
. did not teach us anything” 12 4.7%
“Elementary French was a ,
waste of time™ ' 11 -4.4% :

t

Analysis of students' retrospective views on how the
elementary French Dro3ran Tould have been more helpful suggested

that students would have preferred a more demanding, structured

elementary program:

Percent of e
Number of students &
students (n=253)
{ _ . . . ’ S _
"Teacn more formal aspects of
French (e.g. grammar, writing) 41 16.2%
X  *"increase the time allotment
for French in elementary school™” 31 12.3%
“Spend more time on verbs® 30 : 11.8%

-

Reasons for taking French 9 and plans to continue in French.

The Teguirement that Students entering university have a second

) . .
-rangdage tothe Grade It level Tlearly has affected students’

=
r

motivation for taking French: it was the reason given by over /8%

2f tne students for e&zciling,iaQELenchfar#saeri§bl€—l3lf*—~

Anen asked whether they planned to attend university, /9%



kl75/253)'of the French students replied “yes"™, 25% (§5/253)

were undecided and less than 4% {(9/253) had definitely decided

not to go to university (foer stﬁdents did notrgepiy).’ .
A summary of the data on students' plans to continue in

French ie presented in Table 14. Over 80% of the French 9”

students 1ntended to take French to the Grade 11 level. The

"iﬁdata_suggesx,that once,tblseuniye{s4tyfEequ4{ement~+su£a%£ikhat —————

enrolment in F;ench wiiﬂAdrop; 5; 5% definltely planned to take

French in Grade 12.

Although the figures predict a drop in enrolment from Grade
11 to 1.2, examined another way they are very encouraging.
Assuming that-ehe sample of students<in the study is
regreeeﬁtative of all French 9 students in the district;xit isy

estimated that the percentage 6f“studeﬁtﬁ“t%kinq French in Grade

12 in 1983-84 will he at least double that of the percentage of

“Grade 1Z students enrolled in French 12 in 1980-8B1 {(Note 8).

J Activities in French.‘ Only 7. 5% £19 out of 253} of the

P

atadents serveyed reported that they enqaqed in activities
outside of school related to French language and,culture.
‘épeaking with relatives”, “visiting Qhebec' and "coming into
contact with exchange students®™ were the type of activities

’ciied. One student felt that "playing ice hockey" 'was related

tos French language and culture,

- Less tnan 4% (9 osut of.2%53) students had participéted in a
. : — :
French cultural exchange with Que?eii’six of these students wers

Srom one school.
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Table 13-
Summary of Students' ReSponses to the Question: -~ - -

"What are the reasons you decided io take French 9 this year?"”

Reason : ‘ . Numbe} of " Percentd of
Students Students -

Need a second langauge for

university 173 68.4%
I want to learn a second

language _ 55 21.7%
1 like “French ; 7 45 ’ 17.8%
You need French to get -

a good job 24 9.5%
French is'uéeful in ,
Canada 22 8.7%
1] B ’ '. 7

I wanted to continue on . _ , . - .
{in French _ : : 17 F.7%
French is useful for ) .
travel . 17 £.7%
My parents wanted'ée tor N

taKa it 18 5.9%
I 40 well in French . 8 . 3.2&

£

4 Some students provided more than one reason; therefore, the
percentage total exceeds 100%.
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Table 14
Students' Plans to Take French in Grades 10, 11 and 12 .
Percentage of Students
S . (n=253)
-
Plan to Take French?
T T T o T No _
) - Yes “"No ' 'Undecideéd ~~ 'Reésponse T
——— s
‘Grade 1o 2.4% 1.6%
Grade 11 8% 64
Grade 12 32.0% 2.7%
\ .
' A
AR
, 5 {/




Follow-up Study

Number of Participants -

Student records of the elementary schools involved in -
testing in 1977-78 and those of all secondary schools in the

district were consulted to locate students who took part in the
S

Grade GJtesting.,'Approxi@ately 508 (53 out of 107) of the

a .

~Mfmﬁcwuwlguwpﬁuﬁ£ﬁmué4ﬁtm»wﬁ%ﬁﬂﬁmhﬂrumﬁmrwm—ﬁwmm————

Attritxon statistics for the Follow-up Group are presented in

Table 15. | :

Number of Students Dropped from the

Follow-up Study for Various Reasons

: Number Dropped from
Reason Follow-up Group

\\\*_\\ : , ' | © {n=107) S R

o

.Nojt located within the public scthl
sylstem of North Vancouver, present

lgcation unknown - - A
) ‘é\ ’ ’
oved to another school district 17
Enrolled in alternate school in '
North Vancouver not offering French -2
Released from testing at request of ’
. teacher and student 1
Enrolled in SpeciEI Education Program 1 )
~ Absent on day of testing A 5 .

Total number of students dropped 54




Y

,,ﬂ,,,",,mwﬁ";,fmﬂﬂ_wg,AwmﬁmﬂWwﬂmfﬁAmwg;g_ggﬁtgkggggggf

In Table 16, a breakdown by sex of the number of .

participants in the Follow-up Study is presented."lq the)fifst
year of teéting f1977—78j, theréiasses invsl;ed had a higher
percentage of'ma;e than female students (58.9% versus 41.1%,
respectively); furthermore, the percentage 6f maies w;s hfgheri

than the average for‘the school district (ovéfall district:

In addition, a higher percentage of the males than the

females could be located for the Grade 9 testing; thus the Grade

9 Follow-up sample differed demographically from éhe origiﬁal

Grade 6 sahple. However, the two groups did not differ in terms

of Grade 6 attitude and achievement results (see Appendix F}.

Table 16 . . k

RN . . :
breakdown by Sex of Number and Percentage of Students in the

Follow-up Grouyp: Grade 6 1977-78 versus Grade 9 1980-81

1977-78  1980-81 Percent of Grade 6

i Grade 6 Grade 9 Sample Located
n '% n ) ‘ R
male 63 - 5B.9% 35  66.0% 55.6%
v L ; ,
Female 44 41.1% 18 34.9% 40.9%
P ,
o N ‘ . :
R ¥ + B oF I 107 10%w. 0% 53 100.0% . 49.5%




Relationship Between Student Attitude and Achievement. in

Elementary and Secondary School

‘In Table 17, results for the Follow-up group on measures of
attitpde toward French language and culture and French

achievement are presented.

Statistically significaht correlations between two measures

,,ﬁ””,r_gweperﬁound R 54*—1ﬂ5t&ﬂ€€83”“ThE*StrUﬂgéSt’beféfﬁfiﬁﬁmTT—-BZT

was that between the pre- and post test administration of the

artitude scale in Grade 6. Such a result within the same school

. year is to bhe expected,

Moderately strong correlations were found between all

attitude scale administrations; thus, those students with
positive attitudes toward French in Grade 6 (either pre- or

post-test) ténded'tp have positive attitudes in Grade 9, and

D

‘those with negative attitudes in Grade 6 tended to have such

attitudes in Crade 9.

There were no significant correlations between attitude ang ==

achievement measures in Grade 6; however, there were moderate

e

correlations between attitude in Grade 9 and i) achievement in
Grade 6 (r=-.36) and i1} achievement in Grade 9 {(r=-.45)}. In
botk cases, the more pocsitive the attitude score, the higher the -

achievement score and vice V7;sa,
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Follow-up Students' Retrospective Views of the Elementary French‘,

AY

Programr

In order to examine students"* retroepec 're viewsiofrtnet

— elementary French program versus their oplnlons while they were (9‘
actually enrolled in the elementary program, tqe Grade 9

students' ratlngs of enjoyability of French 1n Grade 6 were

compared to thezr French attltude scores in Grade 6. The f1ve

fating“cateqorfes‘for“eaoh“scale‘were]coligpgéa‘iﬁfo“fﬁ;gég“”W”'

positive, neutral, and negatiie and a Chi-square (XZ),test

performed. The results are presented 1n Table 18.

When the'Eollow-up students were in Grade 6,'57%5rated
) French on the positive side of the scale. When these students
were in Grade 9, only 33% rated Grade 6 French in the positive

reglon. The Chi-square test showed the difference in ratlngs to

be significantly greater than ‘could be.due to chance alone;vusdng.,

,hegﬁeffAgeagéglnraﬁee—of—effor'——Th154fTﬁdTng‘Tndeates that students’

views of the elementary French program become less posikive as

//// they proceed through secondary school. . . ‘ o

For ten students in the Follow-up Group, retrospective‘
ratings of the Grade 6 French program dlffered from actual Grade
6 ratings by two or more points on a S~point scale. In ninevout

of ten cases, the retrospective ratings were less positive.

Comments on the Grade 9 gquestionnaires of these students

were examined to try to discover reasons for the differences in

-

o - :
ratings. Of the nine students who remembered French as being

iess enjoyable than their Grade 6 attitude scores would indicate,

} six wrote that they found Grade 6 French either "difficult® or

L 2



Table 18
Ratings of the Grade 6 Program by Follow-up Students

When They Were in Grade 6 and Grade 9

.. 4+ . _Grades6 . Gradgﬁj‘ 4
Rating ' Number Percent Number Percent
Positive - 28 57.1% 16 132.7%
S _ - ) \E
3

Neutral 13 26.5 145 - 30.6
Negative - 8 16.3 . 18 36.7
Total 49 . 100.0 49 - 16ﬂ76/
Chi=square = 7.26; significant at the .05 level

J S .




"very d1ff1cu1t' although their Grade 6 achievement results d1d

>

not reflect that fact. Two of these students did not continugé on “

to Grade 8 French, and the remalnlng four reported flndlng French.

"easier in the upper grades. No reasons for the differences in.

o French_fvery d1ff1cu1t' COmpared to elementary French.

ratings were evident for the other three cases.

The one student whose retrospectlve view of Grade 6 was more

A

Retention in the French Program

Of the 53 students 1nvolved 1n the Follow -up Study, 35 -

i e
(66.6%) were enrolled in French 9. Th1s retention rate was less

than that of the district overall (76.9%), but was within the
range of French retention rates among the secondary_schools in

the district (65% to 86%; see Table 3). : )

In order to examine some of the factors affecting é&i

E

student's decision tov cvontinue in French, correlation

coefficients were calculated for measures used in the study

versus enrolment in French 9. The results are presented in Table

19& V

With regard to attitude, the result% suggest that the more.
Fositive the attitude score, the more lihely a student is to
choose French § as an option. DPifferepces in attitude scores
among those students taking French 9 versus those not taking

Erench are illustrated in Figure 1.




Table 19

Relationship Between Attitude and

- :AchieVemeht’Meqsures and Enrolment in French 9
Correlation? with Enrolment e
Attitude ScoreP )
Grade 6 Pre-test o S
SSemg em s S S TR e T T T T e N
Grade 6 Post-test .25 (p<.05)
Grade 9 v s (p<.001)

- Frénch Achievement'
' " Grade'6 . =.35 {p<.01)

2 ppint-biserial ecorrelation —

ki//,/'
b 2 2¢-item scale for which the minimum or most positive score
is 2C, the mid-point is 60, and the maximum or most negative .. . - - -

score is 100.. N -
. ” - ’\

- . - T
R S I
S —
. 6
, .
4 . -
\ -
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TOTAL ATTITUDE SCALFE SCORE
R .

Positive --

e , R T & S ——
1 . T Students Taking
B ”4t;7W77 i o - @® French 8
' Students Not Taklng
© French 9
» .
. - L]
/I\‘ g0 N
| ,
u ' : I N el
ER VA — ,
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o
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Quwﬁw;,-
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@ ...
30 — )
Grade o Grade € Grade 9
- N Pre Post

Figure 1: Attitude Scale Mean Scores and Standard Errors
for Students Taking French 9 Versus Students
‘Not Taking French§9 '
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’ j‘, - - : - — - - D

Those students not taking French 9 tended to have less

positive attitudes toward'Frénch from‘their first eXposure to the
language in Grade 6. From the end of Grade 6 éo the end of Grédé
9, attitude scores of the No French 9 group becéme incrgasingiy
negative, whereas those of the group taking French eremained

positive from Grade 6.

et b el e

- Aithough, as mentioned earlier, there was no significant

correlation between-attitude and ‘achievement scores in Grade 6,
there was a significant relationship between Grade 6 French

achievement sccres and the decision to take French {(r=~, 35,

;i l.e. the higher the Grade 6 achievement score, the more
<

likely the student was to take French 9. Dlifferences in Grade 6

<.C

[

m

achievement results by decision to take French 9 are illustrated
in Figure 2. The means of the two groups (French 9 versus no
French 9 were significantly different (t=3.70; $<.001).

There alsoc was a relationship between students' reported

P,

French 8 marks and the decision to take French 9. The mean
French 8 %ark for those who took French 9 was approxi éfélyﬂbhén
letter grade higher ihanrthat of the students who opted not to
take the language. v,

The three main reasons given by students for not continuing

in French were:

"I found French too difficult™ (5) %,

."I am not going to university® (3)

- "I am taking another language'~(3).

Five out of éighteen of the students not taking French

=

intended to go to university (six did not and seven were

undecided). All five were enrolled in another language course.



»

Cf nine Follow=-up students who did not intexxd to go to -

university, one-third (3} were enrolled in French 9.
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- ---4districts, particularly in those without a coordinator for the

,m_,_,I;W7;£§f£gffsaff%@ﬁ%am:ma%eT%a%s:ﬂ3éﬁi?%ﬁiﬁ?ﬁﬁ*ét‘ﬁTTT”ngﬁY. As a

Overview of the Study

»

In British Columbia, the typical EFSL (Elementary French

L

Second Language) program is introduced at the upper elementary R

levels and is taught by regular classroom teachers? In many

French program, there exist disparities in the amount of time

devoted to French, the French. language background of teachers,
voted t nch g

: - -
result, there is often wide variation in the elementary French

experience of students entering secondary school. This situation
has brought two issues to the forefront: articulation between the
elementary and secondary FSL programs, and the effect of the EFSL

program on various aspects of the Secondafy French Second

enrolment statistics, curriculum materials, etc.); data on

Language (S?SL)’proqram.

These issues were the focus of therp;esen; study of the FSL =
program in School District $44 (North Vancouver). The study had

i :

two main components: a Descriptive Study of the SFSL proqrém, and

a Foliow—dp Study involving grade 9 studénts who initially{yere

«

surveyed when they were in grade 6. The Descriptive Study .

*

collected general information on the SFSL program (e.g., »

stgdent attitudes toward Eﬁgnch,andgEcench/achievemeﬁtf—and

students' retrospective views of the elementary French program

and their views of articulation betﬂeen,thgmglﬁmantarykandghwff o

secondary levels.

The Follow-up Study examined the relationship of attitude



N
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i) attitude and achievement in grade 9 o ’

11) retrospective views of the EFSL program
iii) retention in the French program.
- 7 ‘
Articulation Between the Elementary and Secondary FSL Programs

Since the inception of the EFSL proqramlin 1974, the North

__Vancouver School District has recognized the importance of —

A long-range planning, evaluation, and continuity fof the French

program. Results of previous evaluations of the EPSL program

indicated/{hat the program has been suc in_ ‘
i S ~ cessful in _fostering————

positive attitudes toward French language and culture and in

improving students' French skills from year to year ({(Shapson,
"Kaufman & Durward, 1977, 1978). Such findings are in contrast to
those reported in other recent EFSL or “Core French” studies:

both Stern et al. (1976) and Shapson et al. (1978) found that.

——— attitudes toward French tend to bgcome less positive with
increasing grade, and the B.C. French Study (SP§P§99,?FJ§ELL,
1980) réported no siéhificant g#ins in French achievement between
the first and second vyears of elementary French programs.
At the secondary level, results of the present study showed
that grade 9 students enrolled in French had positive attitudes

toward French and that their French skills compared favorably

with those of students in similar programs in British Columbia.

The success of the North Vancouver FSL program is

undoubtedly related to its efforts to provide effective

articulation, both horizontally (within grade levels) and

vertically (between levels). The district fulfills three out of

four requirements which Walsh (1967) deems necessary for "smooth



and effective articulation® (p. 347): a secondary program geared .

- toward graduates of an EFSL program; a carefully planned

coordination of the EFSL and SFSL programs; and an over=-all .
Cqudinaiion by a single modern language superviser. -
Although "interchanges of visits and infozmation among the

foreign-language teachers at all }evels" (Walsh's fourth

' Wrequlrement) _may. not be as_ izequeneras—neeessafy tc—meet*ﬁaisﬁ*gpf a

" criteria, they ‘do take place 1n the dxstrlct. One of the most:
valuable vehicles of interchange is a monthly meeting involving
Pﬂinrdina£e£:ef:#9ﬁefﬁ§%:j::::j::

Languages, and a represgntative of the elementary French

a&Condary Frenchggegggggggg

teachers. Also valuable in this regard is a Bulletin phbiished.
by the Modern Language Department folir times a year. '
At the elementary level, the strategies employed by the
" office of the Co~ordinator of Modern Languages to improve

-——————horitzontal articulation are amonq those advocated by Lange 7 (

(1982), e.g., regular provisions of in-service for teachers to

improve French skills; and standardizatlon of time allotment,
curriculum aed proérae objectives for French.

At the secondary level, the task of ensuring ho:izz;tal'
'articulatioh is made more difficult by the relative autonomy of

the individual secondary schools. The difficulty was

demonstrated by the variation in school orggnizaLlnngandgtotale—.~—'—y——

yearly number of hours of French instruction tha;4g§j§;ggggmgngrg,4f44,4f
B /k—/fﬁ

schools. However, the recent implementation of the Secondary

Currxculum Guide 1980 (B.C. Mlnxé%iy of Education), which has

encouraged the secondary schools to- tie each grade level to a

specific level of the Guide, has been a very positive step toward



““horizontal articulation. — = - T T e

5

fee e o ——

~ The lmplementatibn of the Secondary Cg;riculuﬁ Guide also

t

" has facilitated 'vertiéa;? (Lange, 19&2{ Walsh, 1967) -

articulation. . Both the elementary and the secondary French
programs have been restructured so that students complete the -

equivalent of Level I of the Guide by the end of grade 7, and

To fﬁfther“aSSISt the transition, the district- publishes
supplementary materials designed to interface the EPSL commercial -

program with the SFSL commerc1al program, and these two groqrahs

— —

-

with the Secondary Curriculum Gu1de. Such actions help solve the

prpblem qf poor articulation which Pillet (1974) found often
"militated against the struggling student" (p. 92) because:

...the lack of concordance between the lexical

and structural loading of various texts or other

core materials of instruction made transfer : -
from one sequence to another nearly the equivalent

,,Aﬂo£ﬁstazz4ng~aﬂe%hef—%angﬂaqe*’Tp 92)

N

The present study prov1ded insight into the vertical

articulation in the diStrict'ih,yEérérpésf, when the elementary

program was still in itfs formative stages. The sample of

1’ students surveyed during the first (pilot) year of the study was

" a heterogeneous group, in that approximately one-half of them had

taken Freﬁch in both grade 6 and 7 and the remainder had only one

year (grade 7) of elementary French. 1In contrast, the group of

students in the second year of the study (the year the grade 6

' Program was off1c1a11y implemented district-wide) was more

homogené%us: approximately 90% had completed both grade 6 and 7

elementary French. The finding that students in the hemdgeneous -

group rated all ievel% of the French program as less difficult

- %« b i s e e T S T



,',i e me el e o - R e S 7_9

than d1d the heterogenous group suggested that the more balanced

the grade 8 French classes in terms of students' prev1ous'
experienee in French, the easier the elementary—secondary
traesition'for students.

The activity rated by students as the most valuable in’terms
of facilitating articulation was the review period at the

beginning of grade 8. It is expected that tbe effect of the

review period was to ensure that the ‘entering “students were more
homogeneous in terms of their knowledge of the elementary

curr1cu1um rontent _The result QE;EEEE,a remedV1na of

deficiencies in horizontal articulation at the grade 7 level
would be subsequent more effective vertical articulation (Walsh,
1967} .

Students' retrospective views on how the elementary French
Y

program might be more helpful to the secondary program provided /

additional—insight into the problem of continuity. From the

vantage point of secondary school, the students wished that they

had spent more time on thermore formal aspects of French and
particularly on verbé. Their comments sujgested that there was a
"lack of concordance™"™ (Pillet, p. 92) between the elementary and
secondary materials. Given the aforementioned recent’chanqes in
curriculum, including the implementation of a new EFSL commercial
program (Vive le fran;axs, Add1son—Wesley Publ.), w1th more

emphasis on the four skills approach, it would be interesting to

determine if current secondary students' views on articulation

differ from those expressed in the study.

The students' comments also indicated that an increase in

the time allotment for PFrench at the elementary level would have
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made the EFSL program more helpful for the secondary program.

The typlcal tlme allotment in the district was twenty minutes
daily, for'e totel of 100 minutes per week. Interneri;nal |
research on the relationship of instructional time to student
performance’of time certainly supports such an increase (Stern et
al., 1976; Bursrall et al., 1975),.and the B.C. French Stuéy

flndlng (Shapson et al., 1980) of an a ads

scores for students in classes with more than 100 minutes per
week of French instruction is particularly relevant here..

Data from the study demonstrated that one of the greatest

antage in achievement _

-

obstacles to effective vertical articulation is one over which
educators have little control - student mobility. In the .
Follow=-up study 42% of the students tested in grade 6 could not

be located in the North Vancouver school system in grade 9. The

difficulties posed by mobility have been demonstrated in other

recent—studies on articulation as well (Durward, 1983; Durward &

Durward, 1982). The needs of these mobile students are better

served now that both elementary and secondary French currlculum
guides exist- for the province. However, the probiem of
articulation goes beyond provincial borders, and it n@w’seems
appropriate to undertake a project such as that propesed by Stern
(1982):

> A Canadian modern language curriculum project...

~———would—giveall the ministries, and not only the

ministries, but also school boards, provlnc1al

- ———language associations, leaders im the prore551on,

., and anyone else concerned with language program
‘development access to a common pool of ideas and
practices. This would not only save time and

money, but would also meet a genuine needand— - — -

at the same time establish a cooperative

» principle from which all the provinces could
4’ benefit. (p. 37)

4
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Effects of EFSL

Subsequent language achievement. In order to examine the

effects of studying French in elementary school on subseguent

achievement in the language, it is preferable to compare

achievement‘results of EFSL graduaies to those of comparable
- 3 .

students with no EFSL background *(e.g., Burstall et al., 1974;

Liﬁfdﬁiinbu?iﬁé?ff§QQi“yaééiBLil9éjj1/ﬁEBis type.of. comparison .. oo
was not possible in the present study, as almost all students

surveyed in grade 9 were EFSL graduates. However, a comparison

of two groups of students' ratings of the difficulty of the

French program suggested that the degree of exposure to French in
elementary school did affect achievement in French in secondary
school: the main study group students (90% of whom had completed

two years of elementary French) reported finding secondary French -

less difficult than did the pilot étudy group students (of whom

- ' - - A
tne majority had completed only one year of EFSL). Actual French

achievement data were not ‘available for the pilet gro&pf{but"*””'”"” o
regardless of whether measured French achievement differs by

number of years of EFSL exposure, the finding that students with

a greater amount’of\EFSL students tend to peréeive secondafy

French as less difficult af?“%? well for the existence of EFSL,

Continuation of second language study. The recent move by

British Columbia universities to implement or reinstate a second

la - i ' udents' -

motivations for taking French: the fulfillment of the requirement

N

was the reason given for taking French by over 68% of the - e

Students. Furthermore, a}l Follow-up students not taking French



who intended to go to university were enrolled in another

“language.
However ﬁbwerful the univeréity language ;eduiremeﬁt is aér
an "ihstrumental' (Gardner & Lambert, 1972) motivator, several
' ‘ results from the study indicated that it is not thF only reason
students are contlnulng in French i.e., that -the motlvatlonal ) -

characteristics of students are nelther °xc1051ve1y 1ntegrat1ve

nor wholly 1nstrumé§;a}" {Burstall 1978, pv 3y ’Alm6§€'40%"6f“”uw““"

the students gave their desire to learn a second -language or the

- fact that they“liked French, (both which Gardner and Lambert

e — —— - —— — = e

-a;lfwould term “integrative"), as reasons for wantlnq to contlnue in

. oan * -

French. As well; one-third of the Follow-up students who did not

intend to go to university were taking French, and over one-=half
of the French 9 students surveyed intended to take'Frehch'to:the
. grade 12 level, despite the ‘fact that the dniversjties only

reguire }L§§Qgndtianguagegtggtherqtaée'%%’%eve%u If the

students' intentions are realized, there would be a marked

increase \n the percentage enrolment figqures for French 12 over
those of previous yeats. Such an increase could be interpreted
aé further evidence (Lipton & Bourque, .1969; Oneto, 1967) that
Students with elementary second languaqe experience ;re more
likeiy to coﬁtinue their language stﬁdy. since the students in

the_present»study were the first graduates of a district-wide

two~year EFSL program.

»

The primary reason cited for not continuing in French was

difficulty with the subject. Correlational analyses confirmed v

the students' comments: the lower the grade 6 achievement score,

the less likely the student was to take French 9. There was no
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evidence to support Parker's (1975) results, i.e., that a prime

reason for’droppinq French was that students’ expectations of

'being'able to speak the language had not .been met in the courses.

—_—

‘oL ) B : :

Attitudes toward French language and culture. Stern et al.

: _' (1976) distinguished three aspects of development of attitudes;
first, that students come to the learniné of French with

, attitudes derived from their home, school-and wider environment;—

second, that fdrth%rattitqdinal development may occur in the

course of learning French; and third, that attitudinal

_development may be fostered by positive intervention—esgeyr———— —
contact with Ffanéophones. | |
Resultsvof the present study indicated that students come to
the learning of French with positive attitudes.toward French, énd 7
that these attitudes tend to become leés positive “in the course

of learning French. TheSe results support those of Shapson and

44*‘*"/4';f4“hi3’HSS@CTE€6§*(T§73). The specific reasons ior’fﬁélchanqes in
attitude are difficﬁlt to determine. Although they may be 'W
diréctly related to the éroéfam,’ékéérﬁéijgéegéfs<such as ,' , ff*§
patental influence (Burstall, 1978) and general maturation are
Known to-egert a considerable influence on the development of
pupils' attitudes toward foreign-lanquage learning. Lambert_and
Klineberg (cited in Burstall, 1978), for example,rsuqqested'ﬁhatg

Favourable attitudes may reach their peak at about ,; 7
- “age of ten and thereafter decline during the early

years of adolescence, concomitant with an accelerated

~~development of the stereotyping process and an ‘x\
increase in loyalty towards the peer-group. (p. 12)

.
2

There was very liftle evidence of the existence of positive

intervention, in the form of extracurricular French activities or

cultural exchanges,.in the present study. Informal examination
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84
of the comments and rPsults of the few students involved in such
activities, however, supported research findings {Burstall et

al., 1974; Burstall, 1978; Hanna, Smith, McLean & Stern, 1980;
’ Shapsqn et al., 1981) that such experiences lead tO'impfﬁved
student attitudes and achievement (Note 9).
Attitudes foward French of students wH9~ﬁ}op French after
grade 8 were found to be significantly more negdtive than
attitudes of those who elect to take the lanquaqa# supporting the
findings of both Kaufman (19783 and Bartley (1968). In addition,
it was found that students who drop French tend to have less
positive attitudes toward French from their first expgsure to the
laﬁguage in grade 6. .
The relationship between attitude and achievemént in a

- second language referred to in many studies (Gardner & Lambert,

1972; Gardner & Smythe, 1976; Burstall et al. 1974), i.e. the

more posftive theeattitudeﬂéé§re, Eﬁe hiéhég tﬁ;V;;gEéQementréﬂgi
vice versa, was not apparent at the grade 6 level but d4id hold
for the grade 9 level. This finding lends support to the view
(Burstall, 1978) that pupilg' attitudes towards 1earninq are
positively and significantly related to their eventual level of
achievement. !

Concluding Remarks

The Core or EFSL program is thé only means available for the
majofity of students in Canada to learn French (Shapson, 1982);
nowever, in Stern's (léBZb) words, "core French has been
neglected because we héve become mesmerized by immersion.”

Results of the present study suggested that the Core French

program can be successful in fostering positive attitudes and



improving the French skills of students. —Instrumental in sucha -

)

result is the schooi districf‘s comﬁitmeht to curriculum
development, program‘articulation, and evaluation.

One finding ofﬁ%he study has imporfant implications for the

EFSL program in the district studied; i.e. the’finding that
students‘who drop French tend to have lgss'positive attitudes
toward French from their first exposure to the lénquaqe, and that
these students tend to hold veryrnegative attitudes toward

French -language and culture a Yearvafter they ﬁave dropped the
subject. This result suggests that:

a) for a small percentage of students, enrolment in
French in grades 6 through 8 is counterproéuctive,
in that the district goal of étudenﬁs' developing
an affection and respect for another language

rdefi;itely is not being meé}\

b) an attitude,égéie,'éﬁéﬁlésrfﬂgﬁdne'déééﬁihwfhéwgﬁuéyi""
could prove to be a valuable tool in identifying
*high~risk" students, i.e. those who are likely to
develop negative attitudes and ultimately drop the
subject. :

The advantage of using such a screening device is that it

would allow for positive intervention on the part of the teacher

™~
to try to foster positive rather than negative attitudes. One

such strategy is to provide more emphasis on "cultural™ ‘and.

"experiential"™ aspects of language learning (Stern, 1982) through
greater opportunities to interact directly with francophone
communities; another is to provide additional assistance and

encouragement to the student. If such Strategies fail, the



wisdeom of fOfeiHQ'aiS%ﬁdeﬂ£ temeeﬂtinueriﬂlEﬁeﬂehgmdstgbefmf i

guestioned.

"

%

Nl
e
.
Al



A PPENDTIZX

A




Do not write in this spdce 88

;I.‘

v

O]

INTERMEDIATE ATTITUDE SCALE
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 CLASSROOM TEACHER __ T

FRENCH TEACHER

GRADE
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You are being asked e«o fill our this quesiionnaire 30 that we mty'find out
how studencs feel about tak%ng French.

T e
e

THIS IS NOT A TEST. There are no $4ght vi wrong answers, but Lt w‘wom:mt
that you amswer the questions veray ctvzcéuug

WHAT TO DO: On the. following pages there%%re 2] statements. Beside each
statement there are 5 poxntaiqued:

. ) .
Strongly Undeciddfl or Strongly 5
Agree Agre® . non't Khow Disagree Disagree

Read each statement carafully and decide how you feel about it:
Put a check (v ) in- ‘the box that best describes how you feel

about the starement. Now look at the sample and see how it is
marked. . :

ag

. IS
Strongly. Undecided or Strongly
Agree Agree Don't Know Disagfee Disagree

I like to skate. ‘ _ ,/

SAMPLE:

In the sample above, the student answering did not like to skate, so he
checked the box under ''Disagree'. .

However, {f he lovad to skate, he would have put a check under "Strongly
Agree’. .

If he liked to skate, he would have put a check under "Agree'.

If he didn't really like or dislike skating, he would have put a check
under "Undecided or Don't Know'

If he hated skating, he would have put a check under "Strongly Disagree".

Show how you feel about all of the statements on pages 3 and 4. If you
don't understand any of the statements, put up your hand so that your
teacher may come and help you. If you finish before the rest of the
class, use the extra time to go back and check that you have completed
all the items.

Now go on to the next page and begin.

———é;:::’é:-A::::ﬁ (;:},:;;j\

PR A



o . Strongly i indecided or Strongly
AgTee MrTee Por't Know  Disagree Disagree
1. I would like to speak more . ' )
than one langquage. . v
i 2 k] 5
2. French is easier than the
other subjects &t school.
H 2 3 S
-3 More English-spesaking
Canadians should try
. to learn French.
J 2 3 5
3. I love learrﬂnq French. ¢
1 2 3 Nl T
Y
\? 5 [ would like to meet some B
. f French-speaking people.
T Y 3 5
Stromgly Undecided or Strongly.
Aqrese Mjree Don’'t XKnow Disagree Digagreae
NGBS 1 think sveryone should learn ' ;
french at school.
. 1 2 3 ) S
7. I would rather learn another -
langquage instead of French.
T 2 3 b s
B. I would like to go on learning
French.
7 1 2 3 [ 5
9. I am afraid the other
students will laugh at me
when I speak French.
1 x.&" 2 37 b 5
10. Students who are having a
hard time with their other
subjects shouldn't take French.
Z 3 & 5

GO ON TO THE NEXT PAGE

Ih
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9L

Strongly Ondecided or strongly i
Agree Agree Don't Khow Disagree Disagree
il. Frlnch;spoakinq Cmndj.m:v ' )
make Canada a »Ore interesting /
- place to live. - .
T 2 + 4 3
- S
12. I would like to stop taking
rrench, b
1 < 3 (2 £
13 Compared to other subjects
, I find French interesting.
§ 1 ? 3 n 5
14. I hate French. T
. \/f\
e T ? rd
- X ’\
15. My parents feel that I
should really try to
learn Prench.
i 3 5
Strongly ~Undecided or Strongly
. o o : .
16. Studying French is a waste Agree Agree bon't KDOV ?Asagree Disagree
of time. o
1 Z 3 3
17. Being able to speak French .
well would please me.
T 2 )3 5
18. I think that there are more }
important things to study
in school than French. V
/4
1 2 é 3 5
19. People who speak other
lanquages make Canada an
interesting place to live.
1 2 3 — 5
20. My friends think it is ;
: important to study French. .
1 2 3 5
21. I enjoy school. ’ !
I 3 5

2

ey

o
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QUESTIONMAIRE FOR GRADE 9 STUDENTS
" STUDENT NAME _
,,,,,,, o  FRENCH TEACHER NAME

(1F APPLICABLE) _____

SCHOOL 4




é .
N - S S At vl
o o S 94
_ l Use Only
1. Anyo’oé.kin;!’ rench 9 this year? Yes o . LJA
{Please check [ome box.) S ' D D '
- 2. Are ;mn ukin any langusge(s) other thas oL o
Fresch this yesr? ~ Yes D Bo D 2

If "yea",.wvhat language(s)?

= ,
= ) : o -

i For each grado level listed below, pleass: . .

(n) vrite the name of tbc u:hnul you lttud‘d.
(b) check [ whether you took French in that grada. -
(c) check & 1f 'yo-r Freach tssacher was aa “irinersat” teacher,

i.e. & "visiting™ French tsacher wvhe tsught Prwdn in more
than one school (grade & amd 7 omly).

Took FPreach in School?! Itinerant Teacher?

Grade School Attsnded ‘Yes | ] Yes . No

[T _—_—wog oo
@O g 00
< g - D D




g.‘ !‘;{m ’?& Py 25
PR -

4. How enjoyable did you find French in:

Mot at all -

D::.;iz;:. zn::;zuc Enjoyable Neutral z:;:y::ﬁ - Esfoyable
- . . - _ :
cr. 6 ] i O O O L] O S
- .. O:o0 o o o bw
.. O O O O 0 0w
£ . :
S !
Comments: T N — - e e
!
li
|
5. How difficulc did you find Freach in: :
n;:';jt::: ’:;f;:c:ii D:;‘:i::l’?: , Beucral  Difficulc “ni::g‘ult' ' .
Gr. 67 e f O L] (] ] g -
‘ ‘
cr. 8? D ! D D D D D Ll ,
« O . O O 0O 0O S N (S
Comments s ’
)5; What vas vour final mark in Fresnch 8; - (]
-~
o 3
Y.
o | o




SR : Q 95
-3- | - |
77 How enjgablé did you find school in generfl fn: ‘ é‘"*
. p_ N . * ks | :
£ajosable z“j:’""l'\'“‘"l ,s:;;y;g ME:jz;a:ﬁ |
_Gr. 67 E] D D ' D ' D — -
¢r. 77 D Dﬁ D _ D D : i
Gr. 81 D] D“ D . D -
w0 0O o o o o
t:mme;:u: .
X
8. How difficult did you find school in general in: .
- ';;f‘t;e:lli Ditticury Meueral Dietieuts ni‘;:;zulc -
Gr. 67 D D D D D - ! -
cr. 77 D o D D D E L
cr. 87 D D ' D D D ) L
gr. 97 D D » D D 'j J
S —
- <
"
a 4
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9. What was your overall final mark in grade 87
© {i.e., grade point average or average letter ghrade)

10. How helpful was the French you took in elementary school for your grade 8
French course? )

Did not take , Very Not Very Rot at All
French 8 Helpful Helpful Neutral Helpful Belpful

O

-

O
.
O]
0

Comments:

11. Looking back on your elementary school (grade 6 and 7) French program, can
you suggest any ways to sake it more helpful to your high school French
program? -




12.

Listed befow are some ways used by schools to ease “the transition
betueen French in elementary school and Fremch in secomdany school.

Please check f if your class took pant in any of the activities and
4§ 80, how useful wou found the activity.

Grade 7 class visited a
secondary school Freanch
class

Secondary school French
teacher visited the
elementary school to
speak with students
about secondary school
French programs

At the beginn:lug of
grade 8, several wveeks

vere spent reviewing .. . ..

French vocabulary and
expressions that were
learned in elementary
school

Other (Please specify)

-5-

o

"
.

Not Very Not at All
Useful

Very k

Useful Useful Neytral Useful

What are the reasons You decided to take l-'tenché this year?
{14 you are not taking French 9, what are the reasoms you decided not

1o do' 507}




14.

15.

16.

17.

18.

19.

Do you plan to go to university?

L1
O e
]

Do you plan to take French in:

Yas No Undec :lded Comments

Gr. 107 O O d .
Gr. 11? ] , ] ] .
Gr. 122 D 1B D ’ '

Do you plan to take s language other than French in:

" Yes Ho Undecided Comments .
Gr. 107 D D D
Gr. 11? D D D
Gr. 127 D D D
Are you engaged in any activities outside of school . i D
related to French language or culturs? Yes No

If so, please specify.

Have you ever participated in a French cultural .
exchange vith Quebec?

If "yes", when?

We are interested in your comments about any aspects of the elementary
(grade 6-7) and secondary {grade 8-12) French program not covered in
the questiounnaire, Please comment below and continue on the back page if

tequired.
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TO: French Department Heads or Representat1ves - North Vancouver
\ Secondary Schools

3

N

H’L Durward, Research Consultant - B.C. French Study p

Articulation Study

March 24, 1981

»

Enclosed please find a questionnaire designed to collect statistical
information for Phase II of the North Vancouver Articulation Study. The ]
information collected on French 9 classes will be used as the basis for -
randomly selecting classes to participate in this year's study activities;

Much of the data required for this questionnaire may be available in

your school from a copy of "Form K: Principal's Report on Organization
of Secondary Schools at September 30, 1980".

It would be appreciated if the form could be completed before March
‘31, 1981.- A return envelope is enclosed for your convenience. If you
have any questions regarding the questionnaire please contact me at 291-4489
or 732-9469. .

Thank you for your assistance.




NORTH VANCOUVER ARTICULATION STUDY

" MARCH, 1981 . o

SCHOOL NAME: . R

DEPARTMENT HEAD:

SCHOOL ADDRESS:

T T e e B B A C o o B e i T - o ™ @™ ™ 5 = o= et ™ % = D = o = = - - - S e = = -

NOTE: Statlisticd for questions marked with an asterisk (*) may be available

"~ on the school's §ile copy of "FORM K: Principal's FReport on Onganaz
04 Secondary Schools at Septemben 30, 1980".

*1. SCHOOL ORGANIZATION (Check one onzy) ' = - )

10 month
2 semester: .

> : Trinestefﬁﬁf
Quarter s}sfem

Other

JO0o0oag

If "Other', please specify:

*2. BASIC TIME-TABLE ORGANIZATION [Please §ill in all of the following):

periods/day _ A;fhours/sch001 &gy

total periods/school week L

If this school has an extended day, the ‘total number of periods in the
extended day is: .




*3, ENROUMENT: SECONDARY SCHOOL, FRENCH, AND OTHER LANGUAGES

Y

4.

 Specify)

NUMBER OF STUDENTS

Total
Secondary
School

French

- German
Latin
Spanish

" Other
Language
Courses
(Please

Grade
VIII

{Grade |Grade | Grade
IX X _ XI

Grade
XI11I

Speciil

~—

a) Please supply detdiled enrolment figures for French 9. If the school
is on a semester system, please fill out the information for each
semester e.g., if on a two semester systems, rows 1 and 2 etc.
school is not on a semester system, fill out "TOTAL" only.

~_Semester | 1

NUMBER OF STUDENTS

NUMBER OF CLASSES

b

If -

TOTAL

b) If on a semester system, how many semesters of‘French must a student
take in grade 9 to fulfill the requirements for FRENCH 9?

_semesters

et




For each FRENCH 9 class in session im May 1981 please supply the

5.
L following information: : .
NOTE: uateac,hutmchu mone than one FRENCH 9 class, pczau i
duanwh the da.uu 4in the "comments” cozm e.g :
M. Smith 29 175 minutes . 3rd period class
M. Smith’ 25 175 minutes ‘Sth perlod class g
= | NUMBER | TOTAL # OF |
TEACHER NAME OF MINUTES OF |. : COMMENTS
, STUDENTS| FRENCH PER : ®
. o | NEEK -~ L
2 B
}
6. If there is anything additional about your school or the French progran

_that we should be aware of please comment below:




PLEASE RETURN THE COMPLETED FORM IN THE ENVELOPE PROVIDED TO:

M. Lynne Durward
3466 West 18th Ave.
Vancouver, B.C.. - -

V6S 1A7
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1980-81 ARTICULATION 3TUDY

School District No. 44 (North Vancouver)

- Instryctions for Administration
of Grade 9 Student Questionnaires and

French Achievement Tests -

s °

General Notes

PLEASE FAMILIARIZE YOURSELF WITH THESE INSTRUCTIONS PRIOR TO THE TESTING SESSION.

Three measurement instruments are being used in the study:

1) Intermediate Attitude Scale
2) Questionnaire for Grade 9-Students

3) Test de Classement
(Items | and 2 are packaged together)

A total of approximately 125 minutes class time is required to administer the
three instruments.

—

TRSTRUMENTS MAY BE ADMINISTERED IN EITHER TWO OR THREE SESSIONS (see Option A and

B below.)

SESSION 1

SESSION 2

OPTION A (2 Sessions)

Intermediate Attitude Scale
- Questionnaire for Grade 9 Students

(Distribution Time, etc.)

Test de Classement

(15 min.)
(35 min.)

(5 min.)

(55 ain. total)

(25 utn.)

Subtest No. 1 (on tape)

(25 min.)

Subte#t No. 3

(Diltrﬂfut_ion Time, etc.)

(10 min.) -

(10 min.)

470 win. total) — - - -
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- - OPTION B (3 Sessions)
SESSION 1 Intermediate Attitude Scale (15 min.)

Questionnaire for Grade 9 Students (35 min.)
(Distribution Time, Etc.) (5 min.)

(55 min. total)

-
SESSION 2 " "Test de Classement -
Subtest No. 1 (on tape) (25 min.)
Subtest No. 2 (25 min.)
(Distribution Time, Etc.) (5 min.)
(55 min. total)
SESSION 3 Test de Classement
. = R _ . . _..__._Subtest Mo. 3 .~ (10 min.) .
(Distribution Time, Etc.) (5 min.)
- (15 min. vtotal)
Students Being Tested N
‘ Students to be tested include sll students m designated Sample Classes plus

Follow-up Students taking French (pluu refer to Sample List).

For schopls with Follow-up Students to be tested, arrangements should have
been msde for those students to join a’ sample class for testing.:




'
Y,

OPTION A

(TWO TESTING SESSIONS)




OPTION A Page 1

] ) -

SESSION ONE INSIRUCTIONS : - .

-

‘Hateriais? Bundles hmef (a) Questionnaires for Follow-up Students

Taking French (if applicable).

(b) Questionnaires for. Crade 9 Sample
Ptench Classes.:

Procedure:

1. Distribute the envelopes containing the Questionnaires for Follow-up

M,J&iapkmh:&tﬁﬁw is labelled with-a Followeup-—————=: :

Student name).

2., Distribute the envelopes containing the Questionnaires for Grade 9
Sample French Classes to the remsining students in the group. Each
Student should receiye one eavelope. (If a student is both a Follow-
up student and 2 -get of a Sample Class, he should receive onlz the
Follow-up Student ehvelope). L

3. Rzad the Enllowin; to the students:
At the request of the Nonth Vancouver School AN
Board, a research team from Simon Frasenr
University {8 comducting a study of French 4in

the elementary and secondary schools. Thia

“TT T “atass has been selected to take paat in the

study. Inadd.wc.an,smdemmmzawweyed . v
in 1977-7% when th mugnadzéma&o
bungucladzdu e Atudy.

FilL owtt(u information on ﬂu cover page of the ~
. It is not necessary

§4LL oul "Classroom Teadtu"‘
s have filled in the required information, ask the students

Rud mmw.ouaupagezmthucomlm
the questiommaire. You will have appro

T IS minutes 2o do 80, When you have finished the
questionnaire, please retuwn it fo your emvelope
and wait qungty for further instrictions.



OPTION A Page 2

6.

10.

11.

12.

At the end of 15 minutes, ask the students who have not finished to:

Please stop and return the Inxwedmxe Attitude
Scale to the envelope.

Ask the students to: ' -
Please take out the Questiomnaire for Grade 9
Students and §LLL out The infonmalion on the
cover page.

After students have filled in the rcquircd information, tell them:

You ioill have 35 minutes o complete this
questiomnaire.” When you have finished, please
return the questiomnaire to the emvelope and
walt quietly. You may work on homoak quietly
- Lf you wish. .

At the end of 35 minutes or when all students have finished ask

the- to:

Please emsure that both questiommaires have been
returned to the envelope and seal the envelope.

Collect the envelopes from all students.

111

Inform the studenu of the date of the next testing session and stress =

the importance of their arriving in class on time so that the test may
begin promptly. Please ensure that the follow-up students know that

they are to come to Session 2 as vell.

Please return the capleted questionnaires to the French Department Head

or representative.

0



OPTION A Page 3

SESSION TWO INSTRUCTIONS

Equipment Required: Reel-to-reel tape recorder
Reel-to-reel tast tape (one per school provided) . -
Materials: Bundle of Tests labelled:
French Achievement Tests for —

e
(a) Sample Classes and
(b) Follow-up Students taking French

Pre—Class Preparation: Thread side ] of the Test de Classement rape onto

Note:
Subtest 1 : Oral Comprehension (25 min.)
Subtest 2 : Reading (25 min.)
Subtest 3 : Writing . (10 min.)
Subtest 1 is on side | of the tape and has 5 parts, Part A to Part
E. Do not usa side 2 of the tape. )
Subtests 2 and 3 are completed by the student according to
directions in the student booklet. — ° T T o oo e
Procedure:

the tape recorder.

Three subtests of the Test de Classement are being given:

1. Ensure that all Follow-up Students tested in Session 1 are present.

2. Hand out the Student's Booklets and ask the students to:

FLLL in the {nformation required or the front
page.

SUBTEST ¥0. 1

1.

Tell the students to: ’
Listen carefully to the
instrwuctions on the tape. (Start the tape recorder.)

After the examples on tape, you will hear "Are there any
questions?" Stop the tape recorder to answer any students’

questions. (In general, the recorded instructions should -

suffice.)

Start the tape recorder again and proceed to the end of Subrest No. l. .



OPTION A Page 4

, SUBTEST_WO. 2

1. When Subtest No. 1 is completed, stop the tape recorder. Allow the
students sufficient time to read the General Instructions which precede -
Subtest Mo. 2 in their booklets. Tell the students not to turn the
page before everyone has finished reading the instructions.

2. Ansver tha students' questions, if any.
: 1

3, Tell the students:

Now, furn the paje and stant. You will have
25 minutes. ,

4. Once the students have complated Subreat No. 2, they may read the oo
General Instructions to Subtest No. 3. They must not begin Subtest

No. 3 until they are told to do so.

S. Rewind test tape wvhile students are completing Subtest No. 2.

SUBTEST M0. 3

1. Allow the students sufficient time -to read the General Instructions
for Subtest Bo. 3. Tell the students not to turn the page before
everyone has finished reading the instructions.

2. Ansver the students' questiona, if any.

3. Tell the students: ) ' -
Now, turn the page and starl. You will have
10 minutes. Do not hand in your booklet until
told to do so0.

4. At the end of 10 minutes, ask the students to stop and collect the
hooklats. (Inform them that this is the end of the testing and they
will not be tested orally as indicated on page 12 of the student
booklet).

@ e W o m e e M M W e m S e W W e W W W W wm e e e W W m e @ = = e = -

RETURN ALL STUDEMT BOOKLETS AND THE TEST TAPE TO THE FRENCH DEPARTMENT HEAD
OR REPRESENTATIVE.




OPTIGN B |

(THREE TESTING SESSIONS)

T4

»

INSTRUCTIONS FOR ADMINISTRATION

11



OPTION B Page 1

SESSION ONE INSTRUCTIONS

Materials: Bundles labelled: (a) Questionnaires for Follow-up Students

Taking French (if applicable).

(b) Questionnaires for Crade 9 Sanple B
French Classaes.

3

ki

Procedure:

1.

Di‘Ltihﬂtl the egvelopes contaioing the Questionnaires for Follow-up - S e
Students Taking French (ud: envelope is labelled with a Follow-up i
Student name). ‘

Discribute tha envelopes containing the Questionnaires for Grade 9

Saasple Freoch Classes to the remaining students in the group. Each

Student should receive one envelope. (If a student is both a ronou-

up student and s mamber of a Sample Class, he should receive onlz
Follow-up Studeat envelope). .

Read the following to the students?

At the request of the Noath Vamcouver School
Board, & aesearch team from Simonm Frasen
University is conducting a study of Fremch in
ﬁz*dwmrw"madwtdrwu:frwﬁ* e —
class has been iselected to take part in the
umdy. In addition, students who were surveyed
in 1977-78 when were in grade 6 are also
bu‘.ng unclndzd e itudy.
1t is impostant that you ansoer the questionnaine
ab horestly as you can, Your xesponses
be treated ab confidential and will be seen

auLy by the research Leam.
Ask the students to open their mclopa and take out the Intermediate
Atrtitude Scale, ) ]

Ask the studeats to: -

F&mmwmu on the cover page of the
1t is mot necessary
2o Lt oul "Classxoom Teacher”.

After students have filled in the required information, ask the students

to:

“Read the indtructions on page 2 and then _complete

ISnuwtutadow When you have {inished the
Quuwm, please retunn it to youn a.m:dapc
andw.tquetty&an‘u«.dlummm



OPTION B Page 2 . ' :
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10.

11.

12.

At the end of 15 minutes, ask the students who have not finished to:

Please stop and return the Intermediate Attifude
Scgle to the envelope.

Ask the students to: - - . o
Please take outl the ionnaire fon Grade 9

Students and {LE out nformation on the
cover page.

After students have filled in the required inforwation, tell them:

You will have 35 minutes Lo complete this
questionmaing. Shex you have-finished, please
xeturn the questionnaine fo the envelope and :
wait quietly. You may worak on homseort quietly

if you mish,

-At the end of 35 minutes or vhem all students have finished, ask

them to:
Please emsure that both questiommaires have been
xeturned to the eevelope and seal the envelope.

Collect the eavelopes from all students.
&
Infors the students of the date of tha naxt testing session and stress

the importance of their arriving in class on time so that the test may

- bcgin pfﬁdy. Pleass sansure that the follou—up students know that

they are to coms to Session 2 as well.

Please return the completsd questionnaires to the French Departnent Head
or reprasentative.

£




OPTIONB Page 3

SESSION TWO INSTRUCTIONS ’ -
Equipment Required: " Reel-to-reel tape recorder
S Reel-to-reel test tape (one per school provided)
Macerials: Bundle on Tests labelled:
©

French Achievement Tests for

(a) Sample Classes and
(b) l-'ollov-up Students uking l-'rench

Pre-Class Preparation: Thread side 1 of the Test de Classement tape onto
the tape recorder.

Note: Three subtests of the Test de Classement are being given: -
Subtest 1 : Oral Comprehension (25 min.)
Subtest 2 : Reading (25 min.)
Subtest 3 : Writing (10 wmin.)

Subtutlhonuidcloftbcupcmdhuslurtl Part A to Part ' ' o
E. Do not use side 2 of the tape. ' .
Subtests 2 and 3 are cowpleted by the student according to _ N

"directions in the student booklet.

Procedure:
1. Easure that all Follow-up Students tested in Session 1 are present.

2. Hand out the Student’'s Booklets and ask the students to:
FiLL in the information required on the fromt
page.

SUBTEST NO. 1

1. Tell the studeats to: o

Listen carefully Lo the
mmtinu on the tape. (Start the tape recorder.)

2. After the examples on tape, you will hear "Are thers any _ o

quutinnl‘!: Stop the tape recorder to answer any students'
questions.” (In general, the recorded instructions should
suffice.) ~

3. Start the tape recorder again and proceed to du end of Subtest Yo. l.
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SUBTEST NO. 2 . o

1. Vhen Subtest No. 1 is completed, stop the tape recorder. Allov the .
students sufficient time to read the Ceneral Instructions which precede
Subtest No. 2 in their booklets. Tell the students pot to turn the \
page before everyone has finished readiig thé instructions. — I

2. Ansver the students' questions, if any.

3. Tell the students:

Now, turn the page and start. You will have
25 minutes.

- L

4. At the end of 25 minutes ask the students to stop and collect thc-. booklets.

(Rewind test tape vhile students are completing Subtest No. 2.)

SESSION THREE INSTRUCTIONS -

SUBTEST M. 3

1.  Redistribute booklets. e

2. Allow the students sufficient time to read the General Instructions for
Subtest No. 3. Tell the students not to turn the page before everyone
has finished reading the instructions.

3. Tell the students:
Now, tuan the page and start. VYou will have
10 mimutes. Do mot hand in your booklet until
told to do so.

4. At the end of 10 minutes, ask the students to stop and collect the
booklets. (Inform them that this is the end of the testing and they
will not be tested orally as indicated on page 12 of the atudent

booklet).

‘RETURM- ALL 'STUDENT- BOOKLETS- -AND-THE -TEST- TAPE -TO -THE -FRENCH- DEPARTMENT -HEAD OR-
REPRESENTATIVE.
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Research Consultant
B.C. Frerich Study

RE: Study of Articulation between Elementary and

Secondary French Programs

'DATE: April 27, 1981

120

As you know, the B.C. French Study research unit has been contracted by
School District. 44 (North Vancouver) te carry out a study of articulatiom between

the elementary and secondary French programs. Last year, grade 9 students in four

secondary schools participated in Phase I of the Study. For Phase II this year,

all secondary schools will be represented.

The details of the 1980-81 activities are presem:ed' in the "Proposal for Phase

I1", a copy of which should be available in your school.

Either one or two grade 9 French classes from your school have been selected
randomly to participate in the study. Students in these classes will be asked

to complete a student questionnaire and a measure of French achievement.
class period per instrument should allow sufficient time for all students to
complete the forms. It is hoped that schools can administer the tests during

the last week of May and first week of June%a

At a meeting with French Department Heads. (or Tepresentatives) on May 7th,
I plan to discuss administration and scheduling procedures in more detail, and
to identify the classes selected for the study.

be forwarded to you when available. -

o

Copies of the sample list will

One

-

6 students, now in grade 9, who were tested in 1977/78., During the past

An additional component of the study is the follow-up of over 100 grade

- - — - ——few weeks, WMy assistant Lynn Reader and I have worked with school staff
) ‘trying to locate the follow-up students. We have been unable to locate those

3




students listed on the attached page, and suspect that most of them have left
the school district. Any information you can supply concerning the fate of these
students would be greatly appreciated. A return envelope is enclosed for your *
cor.venience. If any of those on the list are currently registered in your
school, please réport this information to Lynn Reader at 291-4489 as soon as

possible to enable us to finalize testing schedules.

we_would like to thank both the secretarial and administrative staff in
vour school for their cheerful assistance with the somewhat tedious task of
tracking down students.
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REFERENCE NOTES

Sasaki, H. A British Columbia perspective of French
as a second language. er presented at the Fifth

. National Conference 6f the Canadian Parents for French,

October, 1981.

Yalden, M. Languagg polqurln Ontarlo S secondary

schools. Address to the S.E.R.P. Symposium, September' - o
16, 1980. Notes for speech;, p. 11. 0Office of the ~ = S

Commissioner, 1986.

Que faire de vos éldves de frangais 8 en septembre.

Published in May each year through the office of the

Co-ordinator of Modern Languages, School District #44

{North- 41a11C£ua4ﬂ31;}7 , — S e e cT

Strength through wisdom - a critique of U.S. capability.
A report to the President from the President's commission
on foreign language and international studies, November
1979. ,

From Statistical Services Bulletin, March 19, 1981,
prepared by the Ministry of Education% British Columbia.

This figure includes both EFSL and French immersion
students. Recent statistics available from the B.C.
Ministry of Education indicate that 1980 was. the peak -~
year for EFSL {29.2%); September 1981 and 1982 EFSL

enrolments were 27.6% and 28.6% respectlvely.

Department of the Secretary of State, Language Programmes
Branch, Guidelines for the Evaluation of Special Projects,
May 1976. :

Total district French 9 enrolment 1980-81 = 1031.
Total district grade 9 enrolment 1980-81 = 1341.
Projected French 12 enrolment 1983-~84:
(.565 x 1031) = 583
Projected percentage of total grade 12 enrolment taking
French 12 in 1983-84:
(583/1341) = 43.4%

Calculations do not take into account school dropouts or
students undecided about taking French 12, both of which
would tend to increase projected French 12 enrolment.




Examination of data from the one student in the Follow-up
group who participated in a Quebec exchange in grade 9
pointed to the beneficial aspects of a cultural exchange.
In grade 6 her attitude toward French score was negative
(60) relative to that of the group mean (51); and her French
achievement score was slightly above average (37 wersus
mean of 35.8). Enjoyment of grade 7 and 8 French was rated
as "neutral”. At the end of grade 9, the year of the
exchange, the student rated French as "enjoyable", scored
well on the positive side of the attitude scale (45 versus
group mean of 56), and scored well above average on the
achievement measure (34 versus group mean of 29.6). -In

‘addition, the student intended to take French to the

grade 12 level even though she was undecided about attending
university.



REFERENCES

Andersson, T. Foreign languages in the elementary school.
Austin: University of Texas Press, 1969.

Barry, J.W., Kalin, R., & Taylor,; D.M. Multiculturalism and
ethnic attitudes in Canada. Ottawa: Minister of
Supply and Services, 1977.

Bartley, D. A pilot study of aptitude and attitude factors in
language dropout. Stanford University, Calif.: Stanford
Center for Research and Development in Teaching. (ERIC
Document Reproduction Service No. ED 028 672)

Bibeau, G. Report of the ihdependent study of the langquage
programmes of the public service of Canada, Vols. 1-12.
Ottawa: Public Service of Canada, 1975.

Bidwell, J.S. Focus on the threeii's:7accountabi1ity,
articulation, achievement. Foreign Language Annals,
1975, 8, 114-—117\7 ~

Brega, E. & Newell, J. High school performancerf FLES and
non-FLES students. Modern Language Journal, 1967, 51,
408-411.

British Columbia Ministry of Education. Minority Language
Survey. Victoria, B.C.: Ministry of Education
Publication No. 17, May 1980. (a)

British Columbia Ministry of Education. Secondary Currlculum
Guide 1980. Victoria, B.C.: Ministry of Education,
1980. (b) '

Brooks, Nelson. Language and language learning: theory and
practice (2nd ed.). New York: Harcourt, Brace and
world, 1964.

Burstall, C. Factors affecting foreign-language learning: a
consideration of some recent research findings. In
V. Kinsella (Ed.), Language.Teaching and Linguistics:
Surveys. New York: Cambridge University Press, 1978.

Burstall, C., Jamieson, M., Cohen, S., and Hargreaves, M.
Primary French in the balance. Windsor, Berks: NFER
Publishing Co., 197A{ :

Carroll, J.B. Foreign language proficiency levels attained by-
language majors near graduation from college. Foreign
Language Annals, 1967, 1, 131-151.

Carroll, J.B. The teaching of French in eight countries. New
York: John Wiley, 1975.




127

CPF National Newsletter. Issue No. 12, January 1981. Ottawa:
Canadian Parents for French. ’ ,

Donoghue, M. Foreign I'anguages in the elementary school:
effects and instructional arrangements according to
research. ERIC. Focus. Reports on the teaching of
foreign languages, (ERIC Document Reproduction Service
No. ED 031 979)

..
-

Dryden, L., Lalonde, J., Webster, S., & Bowman, S. A French
language program needs assessment. (Volume 2 Technical
Report). Vancouver: Educational Research Institute of
British Columbia, February 1979. , , 7~

Durward, M.L. Evaluation of the grade 6 and 7 elementary
- French as a second language (EFSL) program - School
District #36 (Surrey): 1980-81. Vancouver:
Perspectives Research & Consulting ‘Ltd., October 1981.

Durward, M.L. Report on the French as a second language
(FSL) program in School District #36 (Surrey).
Vancouver: Perspectives Research & Consulting Ltd.,
January 1983.

Durward, M. L. & Durward, G.W. A survey of the French as
a second language program at the secondary level in the
Northwest Territories. Vancouver: Perspectives Research
and Consulting  Ltd., June 1982.

Edwards, H.P. & Smyth, F. -Alternatives to early immersion
programs for the acquisition of French as a second
language. <Canadian Modern Language Review, 1976,
32 (5), 524-533. )

Gardner, R.C. & Lambert, W.E. Attitudes and motivation in
second language learning. Rowley, Mass.: Newbury House,
1972.

©

Gardner, R.C. & Smythe, P.C. The role of -attitudes in
acquiring the language of another ethnic group.
London: Unlversity of Western Ontario, Department
of Psychology, Language Research Group, 1976.

Genesee, F. A comparison of early and late immersion

Programs. Montreal: Department of Psychology, - — o
McG11T University, 1979. ‘ '

Halpern, G. An evaluation of French learning alternatives.
Canadian Modern Language Review, 1976, 33 (2),
1e2=172. ,

Halpern, G. ©Second language teaching programs. In
S. Shapson & V. Doyley (Eds.), Canadian perspectives

on bilingual and multicultural education. Avon,
England: Multilinqual Matters Ltd. (in press).




£

128

Hanna, G., Smith, A.H., McLean, L.D., & Stern, H.H. Contact
and communication: an evaluatio of bilingqual student
exchange programs. Toronto: Ontario Institute for
Studies in Education, 1980. ’

Justman, J. & Naas, M.L. The high school achievement of
pupils who 'were and were not introduced to a foreign
language in elementary school. Modern Language
Journal, 1956, 40, 120-123.

«

Kaufman, D. Evaluation of the elementary exposure (core)
" French program in School District #43 (Coquitlam).
Burnaby, B.C.: Simon Fraser University, Faculty of
Education, December 1978. : :

Krashen, S., Long, M., & Scarcella, R. Age, rate and
eventual attainment in second language acqu1st10n.
TESQOL Quarterly, 1979, 13 {4y, 5?3-5&2,

Krijcie, R.V. & Morgan, D.W. Determining sample size for
research activities. Educational and Psychological
Measurement, 1970, 30, 607-610.

Krohn, L. & Shapson, S. A survey of elementary French
programs: Northwest Territories 1980-8l. Burnaby, B.C.:
Simon Fraser University, Faculty of Education, 1981.

Lafayette, R. C. Toward an articulated curriculum. In T. H.
Geno (Ed.), Our profession: present status  and. future
directions. Reports of the Northeast Conference on the
Teaching of Foreign Languages. Middlebury, Vt.: The

Northeast Conference on the Teachlng of Forelgn Languages,
1980.

Lambert; W. & Tucker, G. Bilingual education of children.
Rowley, Mass.: Newbury House, 1972. :

Lange, D. The problem of articulation. In T.V. Hiqgs (Ed.),
Curriculum, Competence and the Foreign Language Teacher.
Skokie, Ill.: National Textbook Co., 1982.

Lapkin, S., Swain, M., Kamin, J., & Hanna, G. Report on the
1979 evaluation of the Peel County late immersion program,

grades 8, 10, T1 and I2. Toronto: Modern Lanquage Centre,

Ontarlio Institute for Studies in Education, 1980.

Lipten, G:. & Beurque; E. {Chair). —The three R*'s of FLES:
Research, relevance, reality. Report by the FLES
C6mm1ttee of the American Association of Teachers of
French presented in Detroit, 1969.

McInnis, C.E. & Donohue, E.E. Research and evaluation of

second language programs. Toronto: Ministry of Education,
Ontario, 1976. ’




McLaughlin, B. Second~language acquisition in childhood.
Hillside, N.J.: Laurence Erlbaum Assoc., 1978. -

Moore, J. Michael. The articulation jungle. The French
Review, 1970, 44 (2), 349-354.~

Morrison, F., Evaluation of the second language learning
(French) *programs in the schools of the Ottawa and
Carleton Board of Education. Ottawa: Ottawa Board of
Education and Carleton Board of Education, December 1979.

Oller, J. & Nagato, N. The long-term effect of FLES: an

experiment. Modern Language Journal, 1974, 58,
15-~19. ' ’

Ontario Ministry of Education, French Core Programs 1980.
Toronto: Ministry of Education, Ontario, 1980.

Parker, D. The Alberta modern language study. Edmonton:
University of Alberta, Faculty of Education, 1975.

Partlow, H.R. Costs of providing instruction in French
to students studying French as_a second language: An
in depth study of seven Ontario school boards.
Toronto: Ministry of Education, Ontario, 1977.

Penfield, W. The learning of languages. In J. Michel (Ed.),

Foreign Language Teaching.. New York: The MacMillan
Co., 196T7.

Pillet, R. Foreign language study - perspective and
prospect. Chicago: University of Chigago,Press,rl974.

Purbhoo, M. & Shapson, S. Alternative models for .
instruction in French. Toronto: Toronto Board of
Education, $#136, January 1976. '

Shapson, S.M. What about evaluating core French? Canadian
Modern Language Review, 1982, 39 (1), 48-55.

Shapson, S.M. & Day, E.M. A longitudinal evaluation of an early
immersion pregram in British Columbia. Journal of
Multilingual and Multicultural Development, 1982, 3 (1),
1-16. ’

Shapson, S.M., Day, E.M., & Durward, M.L. North Vancouver

Study: a survey of parental interest in elementary French
programs and a study of the French exposure program.

Burnaby, B.C.: Simon Fraser University, Faculty of
Education, July 1978.

Shapson, S.M. & Durward, M.L. B.C. French Compreheﬁsion Test

results, grades 6 and 7 - May 1979, School District #44
(North Vancouver). Burnaby, B.C.: Simon Fraser University,.

A



Shapson, S.M. & Durward, M. L. Results of the B.C. French
Comprehension Test and Intermediate Attitude Scale:
grade 5 elementary French program, 1979-80 - School
District $44 (North Vancouver). Burnaby, B.C.: Simon
Fraser University, Faculty of Education, December 1980.

Shapson, S.M., Durward, M.L. & Kaufman, D. A study of
elementary French programs in British Columbia.
Interchange, 1981, 12, (4), 23-34.

Shapson, S.M. & Kaufman, D. Overview of elementary French -
programs in British Columbia: issues 'and research.
Canadian Modern Language Review, 1978, 34 (3),

586-603.

Shapson, S.M., Kaufman, D., & Day, E.M. Evaluation study
' of a summer immersion programme for secondary sStudents: ————— =
~ Journal of Multilingual and Multicultural Development,

1981, 2 (1), &5-81.

Shapson, S.M., Kaufman, D. & Durward, M.L. District profile -
report: School District #44 (North Vancouver). Burnaby,
B.C.: Simon Fraser University, Faculty of Education,
November 1977.

Shapson, S.M., Kaufman, D. & Durward, M.L. B.C. French Study:
a study of elementary French programs in British Columbia.
Burnaby, B.C.: Simon Fraser University, Faculty of
Education, July 19780~~~ O T

Sims, W. & Hammond, S. Award-winning foreign langquage
programs. Skokie, Ill.: National Textbook Co., 1981.

Snow, C. & Hoefnagel-Hohle. Age differences in second language
acquisition. 1In E. Hatch (Ed.) Second language
acquisition. Rowley, Mass.; Newbury House, 333-344.

Spicer, A. The early teaching of modern languages: the
British experience. Canadian Modern Language Review,
1980, 36 (3), 408-421.

Stern, H.H. Foreign languages in primary education. London:
Oxford University Press, 1967.

y core French. Toronto: Toronto

37 February 1982, (a)

Stern, H.H, Sue

Is n e
Board of Educ A

s i arl
tion; $16

Stern, H.H. French core programs across Canada: How can we
improve them? Canadian Modern Language Review, 1982,
39 (1), 34-47. (b}

Stern, H.H., Burstall, C. & Harley, B, French from age
eight, or eleven? Toronto: Ministry of Education,




ontario, 1975. . o

Stern, H.H., Swain, M., McLean, L.D., Friedman, R.J.,
Harley, B., & Lapkin, S. Three approaches to learning
Prench. Toronto: Ministry of Education, Ontario, 1976.

Stern, H.H. & Weinrib, A. Foreign languages for younger
children: trends and assessment. Language Teaching
& Linguistics: Abstracts, 10 (1), 1977. .

Swain, M. French immersion. early, late or partial?
Canadian Modern Langauge Review, 1978, 34 (3),
577=585. - o R

Swain, M, Linguistic expectations: core, exténded and -
immersion programs. Canadfan Modern Language Review,
1981, 37 (3), 486-497.

Swain, M., Lapkin, S. & Andrew, C. Early French immersion —— =

later on. Journal of Multilingual and Multicultural
Development, 1981, 2, 1-23.

Vocolo, J.M. Theeffect of foreign language study in the
elementary school upon achievement in the same foreign
language in the high school. Modern Language Journal,
1967, 51, 463-469.

wWalsh, D. Articulation in the teaching of foreign languages.
In J. Michel (Ed.), Foreign language teachlng- an
anthology. New York: Macnlllan, 1967. . .

Webb, John. Articulation - a d1alogue for the future.
Foreign Language Annals, 1979, 12, 465-469. -






