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The pﬂrposeidfﬁthis study was toriaéntify the  educational elites of the-
Chinese- and Indo-Canadians in Gr;aterrVanéouver, and to obtain an& anaiyze
" their views on 1) educational goals, 2) school performance and desired
improveﬁents, an& 3) current educational issues. The extent of consensus

between the two elites was examined, and comparisons made with other studies

of public opinion;

The ma jor research on ethnic minorities has been conducted by
séciologists, providing information on ethnic stratification and assiqilation;
Canada's official multicultural policy in 1971 resulted in an increase in
literature on mulfiCulturaI education which addresses the situation and{needs
of:immigrants and ethnic minority students. There has been, however, a lack
of empirical research and little attempt to survey mémbgrs of ﬁinority groups

themselves as to their expectations of schools.

fEducatjional,f.elite& were identified in this” study—th;wgmtheqase of
a reputational technique based’oﬁ Hun;er'and Bonjean. ﬁine elites were
interviewed in order to ascertain théir conégfns, which were then included in
a questionnaire. This was administered to}39 elites. 6} ﬁhosé who responded,
fifteen were identified as Chinese-Canadian and thirteen as Indo-Canadian.

Considerable agreement was found between the two elites and,betgeen them

and the public at large. Both elites showed a étrongfcommitment to academic -
educafion and dissatisfaction with the present school performance. Their =
viev; on school goals indicate socilal goals of structural assimilation, hutggﬁmg;gg;,
cultural pluralism. Improvements most desired ar; stricter discipline and
an improved school climate of respect for cultural differences.

There was no degire for special programs or structural changes within the 7

school system. Results were not consistent with much of the literature,
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R

which 1nd1cates both\are needed- this may be due to the elite status of the

Wrespondents'and the lack of attentiox in the literature to social class and

" cultural differences. -

R

v

its relation'to educ tional needs. e
11

' Thia'study su gests that satisfying ahe concerns of these elites would

require some modification of present sbhoolﬁpurricula and teacher training

i/., l
programs, with increased attention to échoolsijimate and sensitivity to

Lo ) . 3
; \: ’3}

N
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It 18 already very mugh to the credit of Canada that it
has succeeded in incorporating such a human diversity
into one country. The challenge now must be to have the
adaptability to translate this diversity into socio-
political forms which represent fair recognition of the
agspirations of Canadian ethnic minorities '

(Anderson & Frideres, 1981, p. 328).
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Ethnic Diversity in the Greater Vancouver Regignal District h'irfef?-Aff?fa

Although Canada has always been peopled largely by immigrants (seeil

Appendix A for immigration statistics), it was new inmigration policies in the
©1960s which resulted in visible changes in the composition of Canadian society,

when large numbers of people of a variety of races first came to this country;

In 1967 the bias inherent in the quota system based on nationality or. B

| ethnic origin was removed and a point system introduced« This haswallowed“w,mﬂwn
many more immigrants into this country from Asia than was previously the case.vf

es a result, cultural diversity, uhich was aIﬁays present, is now, in the

: 19803, onerof the most salient features of many Canadian cities. This is true .
for the city of Vancouver and surrounding suburbs, and for their schools. e
Vancouver is British Columbia s 1argest city and the commercial, transpbrt,
communication andlindustrial centre of the province, as well as Canada s

Pacific Rim port. It is the largest centre in the Greater Vancouver Regional

————District (GVRD), a federation of 18 comminities in the metropolitan area

£

- working together on essential regional services and facilities. The GVRD‘

population is 1.2 million, including three electQ:?I areas and the communities_
of Belcarra, Burnaby, Coquitlam, Delta, Lions Bay,:NES/yé;tminster,North .
Vancouver City, North'Vancouver District Port Coquitlam' Port’Hoody, kichmond,
Surrey, Vancouver, Wedt Vancouver, and White Rock (see -map, Ap ndix B). ¢

Ethniifdiversity is apparent in the GVRD. -In 1981 253, 880 people spoke

: aifinguage“other"than*EngIishior‘Freﬁchfas their mother,tongue. ,Epre:ghan

than English or Prench as their mother,tongue. No fewer?than 15 Iinguistic

groups each represented’more ‘than 1% of*fhe aI*pOpulation (Statistics

Canada, 1982). The most recent study conducted in the VancouveriScbool




o ”WDIéﬁfléf:fiﬁfDEEéﬁbéf"1982:ﬁiaéﬁflfIEH”KGTSZMET the school district's total

enrolment as having learned English as a second language, or at the same time
as another language. 1In 1974, this percéﬁtagelhad been only-22.1Z (Vancouver
School Board, 1983). '

- A

-Cultural diversity in the schools is a fésu}t pf\past as well as more

<

recent immigratioﬂ. large numbers of first, second, and third gemeratiom = °

though they speak English fluently and iﬁ many cases as their ﬁotﬁér téngﬁe:

The two largest visible minority-éroups in Vancouver are the Chinese-

,WCanadiansmcome}from:hdmesﬁwhichwdohnot;sharei;Qg,majoritjﬁAnglo,culture,_w,fww,”[ -

-~ Canadisns and the Indo—Canadians. 1981 figures show that of the total —-
population of the GVRD (1,267,175), 34,045 have an Indd?Pakistani and 83,135 a
Chinese ethnic origin (Statistics C#nada, 1982). Though'not the largest ethnic

minority groups,' they are the largest who are visibly different.

[

.Chinese~Canadians: Background

In 1983, the Cﬁineée—tanadians in Vancouver celebrated the 125th
anniversary of their being in fhe,couptry. They first came to Canada in
large numbers durihgrthe Cariboo ésldeush, many from CalifofniarQhére’théyihad
first migrated in 1849 td the gold fields there. Most Chinese-Canadians came
from the province of Guangdong, in the south-east of China, particularly the |
city of Guangzhou (Canton) and surrounding counties. After 1882;,approxiﬁate1y

15,000 Chinese men were brought to Victoria under a’cqntract—labquf system

o

""" of the CPR. =~ o »
In the beginning, then,.the Chinese prbvided cheap }aboﬁr when the railway

was built in the ‘late 1880s. ;kegulations restricted Chinese entry. A head

tax of $50 had to be paid byJevery Chinese male'wanting_to settle in Canada.

In 1903, this was increased to $500. Anti-Asia sentiment was high in British
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—Columbia at that time- and was responsible for race riots in Vancouver in 1887

a

rd

and-1907. The Canadian Government passed the Chinese Immigration Act in 1923

which allowed no Chinese, with very few exceptions, to,enter Canada. From 1923
to 1948, as a result, only 44 Chinese came in. At that time, most of the

Chinese people in Canada were men living in British Columbia (Multiculturalism

‘Directorate, 1979). Numerous associations were organized in the Chinese

3

community to provide assistance and protection.

Relations between Chinese- and non—Chinese Canadians improned after World fi

{

War 1I, in which Chinese—Canadians took an active role, serving in the military
and raising war loans at home. Chinese were for the first time given the right
to send for families who, to that point, had been living outside the countryari
Between 1946 and 1965, 379 Chinese entered the country; most were relatives of
those already here. The Chinese-Canadians were enfranchiseasby the British
Columbia govermment in 1947 and the city of Vancouver in 1949., Avnew

immigration act passed in 1962 made it possible for those without close

WEETatives"Tﬁfcome; in a seven-year period in the late 60s, 47,759 Chinese came

into Canada (Multiculturalism Directorate, 1979). In 1982, 3,571 people from

" China and 6,542 from Hong Kong came into the country (1982 Immigration

Statistics).

Chinese immigrants of the last 20 years have been varied as to their place

of origin, language, occupation and socio-economic status. There are highly

educated immigrants in technical and professional fields, as well as -business.

»#As one Chinese-Canadian living in Vancouver explains it, thé’commﬁnify“now‘is*”

a diverée one:

It's true I belong to a Chinese community, but it's an extremely
diversified one. On Vancouver's Pender Street, brash Hong Kong jet—
setters jostle with newcomers from rural China, Vietnam and South Africa.
Since 1868, four generations of southern Chinese have settled in Canada.
We are garment workers, storekeepers, cooks, teachers, nurses, engineers,
and more. In this chop-suey commumity, no single culture defines us all.
(Yee, 1983) S

s . . o

J



Another change has been an increase in political activity.

In Canada, the early Chinese immigrants suffered political discrimination

and mistreatment. These painful experiences often induced a deep-rooted

mistrust and fear of politics. With their over-riding interest in

financial and academic fields, Chinese-Canadians‘remained for the large

part outside Canadian politics. (Li and Leung, 1983)
Vancouver now has a Chinese-Canadian alderman, elected for his second term in
‘November 1984, having captured the second highest number of aldermanic votes.
Numerous Chinese—Canadian candidates competed in Vancouver for party. -
nominations and for political seats in the federal election of September 1984.
The leader of the provincial Liberal Party is_a’Chinese—Canadian.

There are numerous associations in Chinatown, most of them under the
umbrella organiaation of the Chinese Cultural Centfte, first established in
1973. "The Chinese have perhaps more formal organizaticns than any other

ethnocultural group of comparable size” (The Céﬁadian Family Tree, 1979,

p. 46). There are district associations of people who came originally from

3

the same area, clan associations of those who'descended from the same ancestor,
trade and professional groups, and social and recreational clubs. But the need
and purpose for such associations has changed: . .

The Chinese Canadian in the 1970s is not obliged, as was his kinsman 50
years ago, to rely on the resources of the ethnic community for his
livelihood, his welfare and, his emotional support. ... Assoclations within
the Chinese communitids in the 19708 are largely to establish a cultural
identity or to assist the migrant to make accommodations to the demands of
Canadian society.... (Johngon, 1979)

As with'other’ethnic'minorities, there has been an increasing senge of

ethnic identity and pride amongst the Chinese¥éanadians; "As the community

2

grew more varied in levels of educational achievement, occupation, generation,

i

place of origin, or whatever, the assertion of ethnic identity took on
particular significance" (Con, Con, Johnson, Wickberg, and Willmott, 1982). As
Bernard Wong points out,‘for Chinese in New York, however, there 1is often a

»

generation gap in terms of this feeling for ethnic roots:



From discussion with Chinese-Americans, I learned that .second-generation
Chinese were concerned with transmitting some knowledge about the Chinese
" cultural heritage to their American-born children. Their offspring,
however, frequently wanted to be accepted by the larger society and were
reluctant to learn the language and culture of China. (Wong, 1982, p. 62)

There is alsp still a widespread view that upward mobility and success in
Canadian society are incompatible with strong ethnic identification and -
distinct cultural practise:

There is a fear ambng”many,Chinese-Canadians,that,success in Canadian - . S —
society can only be achleved at the expense of their Chinese culture.
(Li and Leung, 1983, p. 6) o .

The Chinese had?itraditionally placed a high value on education;{and’

it seems that this Bfoad cultural characteristic is maintained while others

|

may be lost. Parents, no matter what socio-economic status or educational

pagkground,'want their children to do well at school and attend university

4

or get professional fraining (Ashworth, 1979). Children cannot only elevate
the family but also bring glory to the family name and ancestors by being good

students (Wong,'1982)- - ) - . o

There 18 also traditionally an attitude of deference toward the school and

school authorities. Partially as a result of this, parents are often reluctant

s

to take part in parents' groups, consultative committees, etc.

On the whole, Chinese parents do not participate in school meetings. This
reluctance seems to stem from the traditional cultural attitude of respect
that recent immigrant parents have towards school and the educational
system ... the parents have no place in giving advice to the school.
(Report on the Chinese Intercultural Seminar, 1974)

Indo—Canadiaﬂs: Bacig;ound

Earl} in this centu?y, steamship companies began to encoufﬁ@éiIﬁaién
immigration to Canada. Manpower was needed at the time to fill a labour
shortage in B.C. lumber mills. Once here, however, East Indigns were subject
to the same anti-Asian feeling that was the lot of the Chinese and Japanese.

In 1907, the B.C. government disenframchised British Citizens of Asian origin

B



- in the province. Then, in 1908, the continuous -voyage- regulation, with further

legislation in 1910, almost completelsttoppedﬁlndianiimmigration. -In 1914,
a group of 376 Indians onrthe Komagatu Maru were not allowed entrance to
Vancouner because they had stopped at eastern Asian ports, uiolating the
continuous passage regulation (The Canadian Family Tree, 1979).
In 1919, IndianStuho could’afford to do so were first allowed to bring _
‘wives-and children into the country, but still immigration remained very
limited. Only in 1947 were eligible Indians were,allowed therfullrrightsfofﬂriiﬁf«
citizenship when all Canadians of Asian origin in the country were enfranchised‘
(The Canadian Family ?ree, 1979). 1In 1951, a quota system fixed the number of
immigrants from ‘India and Pakistan, by 1957 this figure still allowed for only
300 people. "But in 1967, 5,924 immigrants gave India  as their country ofl
origin. As was true for.the Chinese, these.changes in immigration law in the
19669~bn&ught not only increased‘numbers,.but’also archangedhcomposition of
immigrants._'Whereas the early Immigrants were mostly peasants and farmers who
did trucking, farmi'g, and milling once here, this changed as more and more
professionally and technically trained people came with their families. Most
of the early immigrants were Sikhs, from funjab in northern India but, after
1970, they came not only from the Indian subcontinent but also from Fiji, East
Africa, Trinidad South Africa and Tobago, and were of different religions (The
Canadian Family Tree, 1979). Almost 15,000 Indians arrived in Canada in.1974.
By 1981, more than 34,000 people in the GVRD listed their ethnic origin as
Indian or Pakistani. r | -
O0f the people of East Indian origin im the GVRD, the majority live in
Vancouver (Vancouver South forfthé;most part), Richmond, Delta and Surrey,
This*éroup represents less and less an exclusivelfy Sikh society: - there are a

variety of religious and secular organizations in the GVRD, with people from

various geographic areas in and out of India (such as the Pakistan—Canadian



Association, ‘the Fiji Canada Asscrciation) and of various religions, chiefly ——— ——

Sikh, Meslems, Ismaelis and Hindus, . : - e
In the past few years, Indo-Canadians living in the GVRD have had access to
. P ,

an increasing number of .Indian language media. There are numerous newspapers,

most 1in Punjabi,fbut also in Hindi and English published in the GVRD (such

as Indo—Canedian, Ranjeet, Canadian Darpan, Sikh Samaijar, Overseas Times,

Link). ihere are Hindi endrPunjabi programmes broadcast on tWO local radio

-

stations, including the co-operative CFRO. Indian movies are broadcast by a

‘MA‘
cable station twice a week.

Ashworth (1979, p. 193) cites a study by Ames and Inglis on the Indo-
,Cenadiens,,which discusses the cultural gap between parents and young people.
They found that, though the latter enjoy their freedom and independence, they T~
suffer from the loss of parental favour.

Indian children are brought up on the basis of duties to adults. The Indian
family is adult-centred, not child-centred. Rights can only be gained by

age, education, maturity and experience.... Parents expect conformity to

Indian cultural traditions, values and behaviour patterns, while society —
expects them to become Canadian and provides little understanding or
sympathy. (Subramanian, 1976, p. 5)

The Indian approach to education is quite different from the Canadian.
While the Canaflian system emphasizes doing and understanding, children in India
learn the skills of reading and writing first with less attention given to
understanding until later. They expect to work very hard at their education
and are not allowed the same degree of social freedom customary for children
in Canada (Bancroft, 1976, p.' 76). ‘ E , e

Since Indo-Canadians came to Canada in large numbers only in the past 15
years, their status in the community 1is different than that of the Chinese-
Canadians who first came here more than 100 years ago. The Indo—-Canadians do

not now suffer the same structural discrimination as was practised on the

Chinese: the head tax, the lack of voting power, the Chinese Immigration Act.



They do;’however, sufferrfrom social dié&riﬁinatioﬁ; ﬁisuﬁderstanding,

ignorance, andrﬁééitatipn to Qccept tﬁémias fellow andﬁgﬁﬁal Canadians, as was
apparent against the Chinese in Vancouvér at the turn of the century. Se&efal -
gghool boards in the GVRD (Vancouver, Bﬁrnaby, Richmond, Surrey) have
established committees and/or policies ;; deal with racismvin the schools.
Indo-Canadiaﬁs in the GVﬁD do not presently occupy elected positions of

political power although they have been active in seeking office in federal,

-
<

provincial and municipal elections. =%f¥ﬁresent, theré'is no Indo-Canadian
rebresentafioéfqn'anylof the elected municipal bodies in the GVRD, includingr
School Boardé,”Parks Boards or City Councils. This has been tﬁg)gaée since ~
Dr. S. Pendakur was defeated in Vancouver in 1974 after serving as alderéanf
The Indo-Canadian culture, then, has not been widely represented in any of thé
structures of policies established by elected bbdies, the educational practices
in tﬂé various school boards, for example. |

7 That their children be fluent in at least oneIndianlaﬁggageiﬁimportant-
to many Indo-Canadians. Many of the templgs, including those in Vancodver, t
Surrey, New Westminster‘offer lanéuage claéses on Saturday. Classes are also
availlable in a Heritage Language School§which operates out of a Vancouver |

high school on Saturdays. There are no Indian language courses as part of the

regular‘cufriCulum in the GVRD School Districts.

Canada: A Multicultural Country

With the introduction of a new government policy on multiculturalism in

1?71, an awareness of cultural diversity begad to permeaté Canadian society and -
Canadian 1nstituti§ns. This policy had its réots in the Royal Commission on
Bilingualism and Biculturalism establishéd in 1963; part of its mandate had

been to investigate "the contribution made by other ethnic groups to thé,

cultural enrichment 6f Canada and;tﬁe measures that should be taken to safe-



guard that contribution™ (Burnet, 1979, p. 45).
n s

On October 8, 1971, the then Prime Minister Pierre Trudeau announced-in

-«

the House of Commons the new policy of "multiculturalism within a bilingﬁalr

framework™, the result of the recommendations in Book IV of the report; The

»

following four objectives of the new policy were given'

First, the Govermment of Canada will support all of Canada's cultures and
will seek to assist, resources permitting, the development of those

cultural groups which have demonstrated a desire and effort to continue - - -

to develop, a capacity to grow and contribute to Canada, as well as a
clear need for assistance.

Second, the govermment will assist members of all cultural groups to
overcome cultural barriers to full participation in Canadian society.

Third, the govermment will promote creative encounters and interchange
among all Canadian cultural groups in the interest of national unity. -

Fourth, the govermment will continue to assist immigrants to acquire
at least one of Canada's official languages in order to become full
participants in Canadian society. ,
' : (House of Commons Debates, 1971, p. 8546)

One of the more immediate and visible effects of the new policy was the

creation of the Mflticultural Directorate within the Secretary of State

Depertment. Tﬁe Multicuitural Directorateredministgtgﬁ@eny programs, including

grants to ethnic groups, researcﬁbinto the relationship beuweenllanguage and
culture, encouragement of scholarly research, eocouragement and funding for the
writing of etﬁnicvhistories, teaching of the official languages, as well as
programs with other govermment agencies, such as the National Film Board.
There is also federally a Minister of State-responsible_for Multicultutalism.‘

| It has been said thathanadafs policyvon multiculturalism is, at best, an
ambiguous piece of legislationiﬁsBut it does provide a plan;la bluepriot out
of which structure and constitutional policies may grow, for the firstitime
officially defining a Canadiao‘identity as including the notion of preservation
of one's individual ethnic heritage. This is markedly different from the B

"Anglo conformity"” stance, which had been the accepted ideology, people

generally agreeing on "the desirability of sustaining British institutions and

A
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norms as the established basis for bu:[lclingCanad:[‘ansociet:y"(Ea\.lm'erand'//b

Troper, 1973, p. 18). .

A Royal Commission in Canada 1is oné of the first signs that the federal
government are willing-to think about a particular issue or problem. Increased
attention paid to multiculturalism by government led to some awareness of'thg
Vﬁore particular plight of the visigle mindrities; wszéh were included in a Royal
Cqmmissién on Equality in thé Wofkplace. In its report, tabled in the House of
- Commons in November, 1984, the Abella Commissiéﬂ (pending)statedthatthe o
biggest problem for visible minorities in terms of fheir work was finding
empioyment appropriate to their level of qu#lificationsiand experieqce, and

)
made many recommendations for action to correct what was deemed a social

/—-V*Q
injustice.
In British Columbia, as in other parts of Canada, the federal multi~-

cultural government policy has spawned both an increased demand for equality

from minority groups, and increased awareness and attention on the part of the

government instilutioné The positionwéf Culturai Hérifagé Aﬁvisor was created
by‘£he prévincial governmént in 1981, a manifestation of a new recognition by
pgovernmént of the culturaﬂ,diversity in B.C. society.

The new attention givén to different ethnic groups has been most obvious
in theApolitical-sphére during elections. Headlines in The Sun, Vancouver's
largest newspaper, during the federal election in the summer of 1984, clearly
indicated the attention being given by both politicians and the media to what
was referred to as "the ethnic vote". “Roﬁghlyreight million ethnic Céﬁédiéhs'”
are just beginning to flex politicai muscle and it's being felt throughout the
country,” claimed an article on August 8th, which ran under the heading,'.
"Ethnic minorities seek action in return for their support™ (Knickerbocker,

1984) . The article was a report on a forum of 15 ethno-cultural organizations

meeting with representativeé-of three major parties.
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On August 13th, an article7ﬁﬁaéf”fgéfﬁgadlﬁé; “f;;fiééwédd;fiChineae

vote,” reported on a meeting spomsored in Chinatown at which Vancouver
candidates did just that. 1In the 'same paper, a profile of the riding of _

Vancouver East was bluqt'ih its title, "Ethnic vote blocs hold key to workiﬁgL;

”

class riding,” and in the story itself, "And the pérty ﬁoping’torwin must draw

large support frfh the large ethnic community. According to the 1981 census,
' Y

only about 30Z of the riding's popuiﬁﬁgonrisrof British ancestry”  (Baldrey;-- - -

' 1984). < .

A common focus of those involveg in t}ying to make a multicultural Canada
a reality has been the overt and covert discrimination and racisﬁ within
institutions and the public at large. The Vancouver School Béard created the
position of Race Relations Officer in 1981 and adopted Q'Réce Rélations Policy
inréeptember, 1982. Other school boards in the GVRD have done the same . Both

the city of Vancouver and the school board have special cdmmittees on racé

_relations.

Multiculturalism and Education
At both the federal and provincial levels of government, there 1s now a new
ideological base for recognizing and dealing with ethnic pluralism. This 1s
- ‘ - : N \"\a-'\»
true also in the educational sphere. There has been more and more attention
given to multiculturalism and/or racism in the schools. Both Simon Fraser
University and the University of British Columbia offer courses to prospective

and practising teachers in multicultural education. The Ministry of Education

for therpfovince cre;ied the pdsition of CberIﬁEE6E'of_ﬂulfiédifuréi Educati&n
in 1981. The same ministry has declared a recognition of cu};ural differenées
in learners. In its 1982 Handbook:

There is considerable variation among students in their educational needs

caused by, or related to, such factors as differences in ability to learn,
differences in ethnic, cultural, and socioeconomic background, differences
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in communities, and differences in educational interests and future — — —
goals..¢. There is a need for local development and adaptation of courses

to allow individual schools to become increasingly responsive to the =~

particular needs of students in their communities. (Ministry of Education,
1982, p. 407) : e ,

Within the GVRD, the first response of the various school boards to

increasing ethnic diversity was increased support for language (English as-a

P

Second Language) classes in the late 1960s. At present, the systems' response
includes multicultural home-school workers and multicultural programs in some

schoois, although ESL services have been reduced in many areas as a result of -

P
T
,

the proVincial government's restraint budget in -1983.

This represents a rather narrow definition of "partiguiarrneeds of

students in their communities” mentioned in the Ministry's Handbook. Educators
know little about ﬁhere culturalvdiversity impinges on the education of
students, in which areas differences in cu1tura1 values bring differences in
expectations of and performance in the schools. Since sSEcific educational
needs follow from broad educational goals, some understanding of the latter

wiligbe the foundation for identifying the former.

Responsive Education Movement

Canada has seen, then, in the last 15 years,imore liberal immigration iaws,
a new federal policy on multiculturalism, and some response in the scﬁgglsﬁtovav
new awareness of cultural diversity.

The last two decades have seen anotherrtrend in the public domain I
Canada, that is, the increasing attention paid to the promotion of two-way
communication between public institutions and their constituents; and tornugiic
involvement in decision-making, what Wengert has called theV“participation
explosion” (Wengert, 1976, p. 23). Clear evidence of this in the Vancouver , -
School Board has been the policy endorsing and encouraging school consultative

committees (A Framework for better education, January,,1981)., Its 1982 policy

mamual states:
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,The Vancouver School Board actively _supports. and endorses the,process of S

" informed decisions about education.

— ””*;*'*’W"‘*""‘(PolIé?‘Henﬁalj‘I9827*;“‘*‘;
Wengert has classified calls for public participation by agencies and’
ingtitutions as 1) "participation as strategy (wanting to act from publicly
supported positions), 2) "participation as policy” (giving constituents the
right to be involved in\decisions which affect them), 3) participation as
. communication” (making,betterﬂdecisions as a result of improved input and
information), and 4) "p;;%icipation as therapy" (a,desire merely to fiéhtrthe'
adverse effects of a feeling of alienation among constituents (Wengert, 1976).
Participation is not always of the seeond’kind, ipvolvement;inrthe decisionrﬁrrw— B
nakiné process, but can serve differing fnnctions; the Vording of the Vancouver

School Board policy seems to indicate a desire for "participation as

communication”.

The Research Questions

-~

(:2 ethnic minorities and cultural diversity and toward more responsive‘education -
_takes place when educational systems respond to minority as well as majority |
'vieWs and needs. If the‘educational system is to be responsive to minority as
well as majority‘cultures, input is needed from minority groups. At the |
philosophical level, educators must know if there 18 agreement with present

educational policies and practices and if there are significant differences

which can be attributed to ethnicity. At present, however, there is little
empiriesl grasp on how muehiaﬂd'where cultural diversity impinges on views snd“vavﬁ
beliefs about education.

Nostrand (1974, p. 271) speaks of the "working principles and modes of
action” which require agreement in order for there to be social cohesion.’

Educational goals and policies represent ome such area.\\lnfgfnition about



_ to deal with more éiecific uatters,of,edncational,sgrviceh,and”progxans.ﬁ,;;” —

, ) .
Education was shaken in 1983 by the financial restraint program introduced

by the provincial é0vetnnent, wvhich included cuts in grants to school PO

districts. Under these conditions, all discussion of éducatiéﬁhl philoaophy,

goals or desired b#ggrahs must look at priorities as well. Since educational

needs exist only wheréfgchools—are'seén fdmgéhigiuf;i¥£ii{ﬁkgfhe expectations

of the public, some measure of the satisfaction with the present policies and

N

e — b | 3 3
T iy J

The purpose of this study is to iﬁ%éstigate the followiné quéstions:
1. i. Whaf are the views of Chinese- and Indo—Canadian educational
elites on suitable eduéational goals for students, K-12, in

~ Vancouver?

11. What are their priorities in terms of the educational goals? .
2. Hhat,az;mthemspecialuconcernawof Chiﬁeaefmand_IndOrCanad1anmeduca£ignalwm,
| elites vis-a-vis school goals and school progréns? | ﬂ
3. How satisfi;d are Indo— and Chinese-Canadian educational elites with
the school's performance in helping students reach goals?

4., What are the improvements Chinese- and Indo-Canadian educational elites

in Vancouver would suggest for the educational system, K-127?

5. What are the views of Chinese- and Indd—Canadian‘educatioﬁélleiites on

major issues of 1984: budget cuts, the introduction of province-wide

~ examinations, teachers' right to strike?

6. What_is the extent of agreement on these questions within and.between

se two elites; and between them and the general public?



to meeting the needs of individual students as well as to”pnoviding,educatidnfﬁwﬁ;;

F LR
¢

which is responsive to the views of constituents. Success in meeting these =  “
broad goals means hearing from minority as well as majority voices which, in- - -
turn, requires extraordinary approaches beyond those already in place to garnef"'

opinion, since language, as well as cultural barriers, often,precluderthe

inclusion of non-Anglo parents in the very bodies which are meant to-ensure-a& -~
responsive an& representative sjstem, bodies such as the School Consultative

Committees. The result has been that, in the past, educétors have had little

-or no information as to the opinions of members of ethnic minorities, whose
views were drowned in the majority opinion, 1f voiced at all.
Ethnic minorities have not had a separate voice in policy and decision~-

r

making at the School Board level either. There -have been no Board members

from the Chinese~Canadian or Indo—Canadian cultures in the past twenty years.

But during this time, the fabric of Vancouver society has been chénging, with

the percentage of the poédlation which 18 Anglo—Saxon in origin’shrinkigg, and

the numbers and percentages of Chinese-Canadians and Indo-Cénadians growing.
Recently, ethnic minorities have become more voégl as they become more

numerous and more organized. The Heritage Language Association of Véncouver,

founded in September, 1982, petitioned for a policy and won the riéht to use

school facilitiés for their own heritage languageaprograms in February, 1983.

One can aﬁticiﬁété'mbré"16557”grﬁgﬁi‘fﬁfﬁiﬁg”Onfthé”basiﬂ”bf*Cdmﬂﬁu;tuitutmr“‘*“

informétion from a ;ide variety of ;;ufces can their needs and demands be

evaluated fairly and equitably. - . - I —
But at this point, the educators in the GVRD lack data as to the

fad
educational concerns and desires of minority cultural groups, including those



_ relating to heritage language programs, race relations in the schools, and the

school's role vis—a-vis cultural minorities. Such data are needed bothto

different views) and to ahat extent they might reflect one's minority gtatus in-

initiate programs ﬁhereAneeded and to evaluate requests when they,eome. Thnugh
not intended as a comprehensive investigation of the topic, this study was
designed to examine a crucial question when dealing ﬁith minority,views,;thet
is, to what extent views nn edueational goals and 1issues reflect different

culturedzegn uhich case, each cultural group could be expected to have

the community (so that one might see considerable agreement among various

cultural minority groups). This study will help to determine whether ethnic {

groups should be viewed together as one sub-group, as individual sub-groups, or
as not appreciably different from the majority culture. The answer to this ig
crucial in determining how the school boards might ensure representative
policies in the future.

In the federal election of 1984, there was ample evidence of the desire

of politicians in Vancouver to woo the 'ethnic'votef and of the inereasing
attention being given this phenomenon by the press. The new Progressive
Conservative‘;overnment elected espouses a concern for ethnic minorities in
theycountry, so continued finaneial support of the ﬁulticultural Directorate
can be expected. The encouragement to ethnic groups to express their views on
public policy as a sub-group can only increase as a result, ag will the need

3
for empirical data to replace speculation and opinion literature as to their

needs and desires. - e — S -

VEhe~extent—te—whiehraﬂggpub%ie—tyatem—ean'fef1eet—divefsity—is—1i§ited.

Qne-hundred—seven (107) independent schools in British Columbia received
govermment financial aid in 1979; this figure increased to 130 in 1983, a ———
33 1/31'grovth in terms of pupil enrolment (Ministry of Education Annual

Report, 1983), a result which may be attributable to the inability of the



" the population?
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”/public sysfen to satﬁfy all g)als and phﬂosopﬁfs. Tn Ehe 19808, scﬁools o

":antrschvbi—systemrumr mvfthrméﬁrmﬁtﬁf op1n1on “about -
“educational mttets if they are to work for "unity in diversity” and avoid
further fragme;tation.

Knowledge as to how mcl'; diversity there may bé, and betweén which people,
wil'l‘,lead to other questions dealing with more practical matters: Can the
system tolerate differences in opinion? How will the system deal with B

dissatisfaction with present goals and programs and policies, where it exists?

How will the system deal with concerns which are peculiar to a sub-group of

&




DEFINITION OF TERMS o 7

N . o - — e

Chinese—-Canadian - a,pefson with origing in China living as a permanent

resident in Canada.

Community resource person — someone involved in the ethnic community who has

an overﬁiew of the various identifiable sub-groups, resources and activists;

a broad base of knowledge about at least one ethnic group. e

-

Culture — the human-made components of society, including beliefs, values,

social interactions, goals, morality, syﬁbols‘and institutions. S

Cultural assimilation - the adoption of the cultural patterns of the host

soclety and the loss of one's own.

* Education eliteé, elites - people in the community who are respected and

influential on the topic of education.

Educational goals ~ performance goals, both affective and cognitive,

statements of what students should learn. The scope of goals.in this study

is K-12.

Educational knowledgeable — persons deemed by others in the community to be

capable of presenting views on educational matters.

Ethnic, ethnic Canadian - in common usage refers to a Canadian of non~

English, non-French ethnic origin.

Ethnic category — people descended from common ancestry (country, language,

religion, race or ;‘combination), but not necessarily sharing a sense of common

identity.



19

Ethnic*gybqg,- a group sharing real or putative eommeﬂjaneeatfyf—eultufa1~aﬁd~Aﬂ— -

social patterns, and a sense of common identity.

Ethnic origin - the ethnic or cultural group to which the respoggggyror the

respondent's ancestors belonged on first coming to this continent (1981 Census

definition).

Ethnic stratification - the condition whefeby there is a relationship between

one's ethnic origin and one's economic condition or status.

First—generation Canadians - people born in Canada both of whose parents came

as immigrants.

Indo-Canadian - a person in the Indo-Pakistani ethnic category (including all

those who speak an Indian language) now residing as a permanent resident in

Canada. : I 7 { : S T T T

~ Mother tongue - the first language learned in childhood and still understood

by an individual (1981 Census definition).

Multiculturalism, multicultural - a demographic concept referring to a

plurality of ethnic origins in the population.

Structural assimilation — the social conditiaﬁ‘hhereby ethpic origin is not a =

relevant attribute in the allocation of rights, facilitiep, resources, etc.

+
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CHAPTER TWO: LITERATURE REVIEW I

Introduction

There have been numerous studies investigating the public's opinion
on various aspects of education, including the research questioms of this
research. There is no literature presently available, however, applyfng
these same questions to a specific sub-group of the population, the ethnic
minorities. The research on these groups has been sociological, investigating
the apparent or real féSilience,of the ethnic factor, thé"étﬁhiéiw
stratificaﬁion, and the définition and description of assimilatisn. Although
there is a wide‘field of literature in the area of multicultural education
discussing the various problems’and,educatioﬁal«neédsrof iﬁmigrants an& 7
minority groups, there.haé been 1little empirical work and data.

The assimilation/pluralism debate is reviewed briefly here because views
of education, including goals, performance and policies, will reflect one's

present status as well as long range social goals. Some understanding of these

broader social geals~isfneedngmthenTmtowinterpret the responses to the more
specific questions addressed in this study. This review includes both the
sociological and the educational literature which relates directly or
indirectly to educational needs and goals of ethnic minorities.

Ethnic Resilience in Canada

An editorial in the Regina Post in the early 1900s voiced a common view

of the day of immigrants to Canada, and the need that they assimilate: ;

The vast majority of the European immigrants are simple, industrious folk
but amongst them are to be found dangerous demagogues who desire to remain
indefinitely a distinct and unassimilated element. (Curnisky, 1978,
p. 361)

By the 1970s, it became evident in Canada that ethnicity was not disappearing
as a factor in peoples' lives, that members of ethnic groups were not melting,
giving rise to the metaphor of the Canadian mosaic. Although ethnic groups may

lose their language and culture in the second and later generations, still they
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can be identified as a separate group. There is still, HowevefTQéfeyhie&l::liffﬁéff

view about the possibility of maintaining a sepatate ethnic identity.

Buchignani (1980) believes that increased accul;uration eo the poinfrof ' oy
disappearance of cultural diffefencee is inevitablef Those born in Canada, -
he seys, will be in most respects cultuially ideeficall"with their metes“

(p. 141). Reitz (1980) maintains that ethnic ties weaken over time as well,

and may not be as strong as 1s sometimes thought. Ethnic cohesion is primarily

due to economics; as the. economic situation improves, people are less apt to -

*

remain closely involved with the ethnic group. The ethnic revival, he sees

as mainly a cultural movement conducted by those whose economic needs are

fulfilled. \

Visible minorities are in a different situation, of couree, than non-

visible groups.

Immigrants may differ in their desire to assimilate or retain their
ethnic identity. If they wish to assimilate, their success is often
directly related to their visibility.... Race is, however, the one
insurmountable barrier to complete assimilation. . Cultural assimilation

(change of language, dress, etc.) may take place but structural
assimilation (entry into profegsions, primary groups, etc.) may be
impeded by racial visibi]ity. \fElliott, 1971, p. 6)

The differences in the two views (the inevitability of assimilation versus
the possibility of ethnic resilience), which appear to contradict each other,
may lie only in semantics, in the difference between aseimilatipn into material
and non-material eultufe. Ethnic resilience may bevshown in certain cultural
values, while assimilation into the observable culture of the peer group is‘
also true. A Chinese—Canadian youth in Vancouver who wedrs jeans and'iistenS*";'
to Mieh&e&rjackson eannot be»said to be totally assimilated—oﬂkyfﬁr%he~b&§£&~~f~w7—
of these observeble characteristics. The value system and world view may not
be consistent with those of his peers. Even in third generation ethnic groups,
people who dress and look like the majority remain different from the Anglo-

Saxon culture in many essential ways, including basic values and ideas on such
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toplcs as education (Glazer & Hoynihan, 1963). o '33:;fi{;~7~;ww——?f
The question of the desirability of maintaining ethnisﬁidentitzgxafana -
assimilation into a majority culture is a complex one, one in which there is no
consernsus among ethnic groups or sociologists. Many members of ethnic
minorities do not maintain formal ties with that,gronn, and consoioualy,seek—to
integrate’aé quickly as poasibie with the mainstrean. There has been research
into the differancaa between ethnic groups on the phenomenon of assimiiation;.
Anderson and Frideres (198l) have charted the differences between Qatioua 7
groUpa in assimilation rates (p. 261).
Elliott (1971) outlined both the different goals of ethnic minorities
(ranging from assimilation to ethnic survival) and the strat gles various
groupa take to achieva these goals (a continuum of passivé o active) (p. 8).‘
Higham (1978) describes this concept in different terms, calling the:goals
those of modernity versus tradition and the strategies those of'protest versus
accommodat ion (Preface). Enloe (cited in Mallea, 1978) also sees the dichotomy
as being between modernity and ethnic distinctiveness: T
At one extreme is the presumntion that development is sjnonymous with
modernization, which in turn so pervades men's lives that peculiarities
defining ethnic groups necessarily vanish. At the other extreme is the
conviction that development can be encouraged in such a way that modernity

does not infringe on cherished ethnic distinctiveness.

Assimilation vs. Pluralism: Impact on Canadian Soclety.

The question in an obviously multicultural Canada has been whether to
encourage and promote assimilation as was done in the past, or to enéourage the
maintenance of an ethnic identity, a.pluralistio,stance. Although- this latter
position first became officially stated igAthefederal ggvgtggggt'g‘ 7 -
multicultnral policy in 1971, there iaratill a debate as to what is in the
best interosts of society at large. . )

Some think there cannot be "unity in diversity,” that the "ethnic revival”

will lead to fragmentation, and for doubtful gains. Sennett (1979), for
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instance, maintains that it 1s based -on an overly rdmantic'notion‘qfrphe‘e;hn;g:j;"";

past, and that it becomes a very divisive force. o ‘

Rudman (1977) believes that the ethnic revival carries the seeds‘of'
national dissolution. This feeling that all North Ameficans must'fight against"
. V B *”: V ‘
"increased Balkanization”, that the ethnic revival must be defeated, is strong
in the popﬁlar press (Morgan, 1983).
Anderson and Friederes (1981) have attacked the policy of official mlti-
culturalism as one which encourages double loyélties. rBuf such a féé;”impiiéérw
a "we-them” dichotomy in Canadian society, the “"we" being the mainstream culture
or ethnic group and the "them"” being the ethnic minority groups. The "we-them"
dichotomy is based on a false assumption;;that Canada has had a cultural or
social unity which must be maintained. But, since Canada's history-has alwéys
been one of immigration, there has always been a plurality of cultures..
But there are those who have faith in the possibility of a just society
which allows for differences:
Moreover, a federal society which-adopts a pluralistic rather thama —
universalistic stand, has as one of its major goals an equilibrium which
provides significant minorities with an enduring sense of security for -
their distinctiveness, and which, at the same time, continues to generate
a sense of community among all its diverse- groups. (Watts, cited in
Mallea, 1978)

Wallace (1961) has argued that it is institutional contracts which allow for

social stability rather than shared personalities or a sharing of motives; that

is, a plurality of cultures does not preclude a unity of social structure:
Not only can social societies contain subsystems, the cognitive maps of
" which are not uniform among participants; they do, in fact, invariably e
contaln such systems. (p. 39)

A1l discussions of the merits and problems'of asgsimilation must
differentiate between the objecti#e\qg structural side, whereby ethnic origin
is not a factor in the allocation of rights and facilities, and the subjective

" or cultural side, which entails the adoption of a certain stzlélof living.

Structuralﬁpluralism would mean having parallel and digtinguishable sets of
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institutions, such as separate schools, while cultural pluralism allows for,,f

a plurality of languages, beliefs, and styles of living.' The social unity

which is needed is structural structural -asgimilation still allows for

'cultural pluralism.

Ethnic Stratificatidh in Canada and Implications

>

The debate‘over assimilgtion versus social plufalism focusses on the

question of what produces the healthier society. The other side of the

question conée:ns what produces the greater quality of life for members of the

ethnic minorities themselves.

Porter (1965) and others have documented the ethnic stratification which
exists in Canéda; those with Anglo-Saxon origins have the highest social,
éolitical and econdmic status. In his study of job status and income levels of
people of differentrorigins in Canada, Reitz (1980) found that job status was
roughly commensurafe with level of education and that the educgtional standing

of any group (relative to other groups) tended to be stable, even though the

actual level may rise. Fotﬁgnignalysig,qf economic stratification, then, one

‘must look at educational levels. Kalbach and McVey (cited in Anderson &

Frideres, 1981,_p: 81) charted the differences in educational 9ttainment'levels
of pedple of various ethnic origins in Canada in 1971. As to the cause of
these differences, Reitz points to social class as one of the factors, and the
degree of ethnic cohesiveness. Others have discussed the interplay of social
class and ethnicity:

In a modern, complex society where most educational and occupational goals

increasingly converge, ethnic identity tends to yield to class identity,

particularly in areas concerned with economic, social ‘and political

advancement™ (Nagata, 1979, p. 178). T

Patterson (1975) argues the highest priority is given to those interests
which do most to serve one's own self-interest. Ethnic identity he sees as

being used "to serve the economic and general class interests of individuals”

(p. 343).
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e principle of optimization posits that, in those instances where
’///////fgterests cannot be reconciled, that is, where there is inevitable
conflict of interests implied in. the individual's varying alleglances,
there will be a tendency to choose that set of allegiances which maximizes
‘material and social gains in the society at large, and minimizes survival -

risks. (pp. 311-312)

What 1s not being addressed in the self-interest theory, though, are the -
expressive goals which are not "material and social gains" such as those =
'relating to family life, languege, moral and religious.values, understanding
and pride in heritage and tradition. Although these may not impingeronw~— S
“economic, social and political advancement,” they are_importent toemany in tne
definition of the quality of life. Any discnssion,must make a clear"
distinction between structural and cultural assimilation, as does Porter
(1975). Assimilationists argue that the former is needed in order to advance
‘economically in the society; they are not addressing the question of cultural
agssimilation.
‘In the 1980s, it is increasingly evident there isvanother factor which

will determine socioeconomic status, a factor which some say will replacei

social class, race and religion as a social marker, that of the technologically
competent versus the incompetent. If this is the case, the question bécomes
whether this competence will be evenly distributed across all groupings by race
and ethnicity. Higham (1978) explains the conflict between ethnicity and
modernization:
Intrinsically, the ethmnic group is a link with the past and a bulwark of
stability. It depends on instinctive sympathies and ancestral loyalties of
a wholly nonrational kind. Modernization, on the other hand, demands
rationality, calculation, progress, and material incentives. It brings - - - -
decimating forces into the ethnic group and sets up an inner temsion
between 'modern' techniques and goals and ethaie loyalty. -(p. 14) ——— s ——
Sociologists have found that one's social standing and the system of
gocial stratification; the subjective opinion of other people toward people

and theirrplace in the social hierarchy, depends on the two variables of class

and ethnicity. Pineo (1980) looked at ethnicity and social standing in Canada,
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asking ﬁeople what they thought was the social rank of various ethnic and ~—— =

racial groups. Charter groups (French, English) headed the 1list; Europeans

and other Westerners figured second; followed by Mediterranean and Central
European. Non-Caucasian groups . were at the bottom. Most significant in ghé
study, however, 1s the finding tﬁat the degree of consensus and knowledge of

this ranking (judged by the number of "don't know" respdnseé) is less than th;t -
shown-by the same respondants-in ranking occupations, perhaés says Pineo f
because the ethnic ranking has not thg same structurai importéﬁéé és the
occupational ranking.

- The literature Indicates, then, that there is ethnic stratificétion in-
Canadé, resulting in part from different eduéatiohalrattainment levels an&
social class, but which is less clearly defined_than occupational
stratification. VIn a country whefe'education, wealth and educational
opportunity are not evenly dié;ributed, inequalities are traced to fmany , .
factors, ethnicity being only one. Looking atrthe same déta as that used by
John Porfér, Darroch (1979)'afgﬁéd”fh§t "thﬁié affiliation has a féIéfiVéIi’
minor gffect on individual étaﬁus" (p. 1). Ethnicity is not as great a factor
in social inequality, he found, asrsexbor regional differenées. "ese Only the
few most exgremebgrdupg match the occupational imbalance which working women
experience and simple regional dissimilariﬁies in occuéational distributions
are very ﬁ;arly as great as the ethnic dissimilarities” (p.‘13).

Having identified this stratification, the question becomeé one of how
best to improve the situaé?gn and bring about more equality. The most S
well-known advocate of the liberal assimila;io;ists has been John Porter ——
(1975), who argued that assimilation provides most benefit and that stressing
group maintenance (ethnic identity) over self-development 1s regressive,

inhibifing social mobility. He sees only universalistic and achievement values

as worthwhile goals in the struggle for équality.



27 .-

The psjchic shelfer,bfferéd'byvethnic~idéhtificétibnliélgééﬁiéééwakiﬁé7911?:::
against mgplg, in that it QQmpensates fm: mmpaxatimJnmtamLpoaiLiM
without doing anything to change the situation which produces them.
Maintenance of culture drains away, says Porter, the motivatioﬁ to succeed
in the larger system. "Any collectivity has limited resources and énergies and
cannot spend them oﬁ maintaining ethnic specific institutions and at thevsaﬁe
time prepare;mgmbers for achievement in the larger society of which it is a
part™ (Vallee, ciﬁed in Porter, 1965,‘p. 295); o S
| Finally, Porter (1975) sees thévnew revival of interest in ethnicity aé
leading to a reappearance of theories of race and ethnic differences, with
cultuyre now‘replaping race; “"Because it emphasizes descent group
identification and endogamy, important princifles~of ethnic group survival,
it runs the risk of believed-in biological diffgrences becoming the basis of 
invidious judgements about groups or peoples ..." (p. 18).

Wiley (cited in Kringas & Lewins, 1980) has used the analogy of a tree to

desciiBé”Hié'ﬁeghtiﬁe'viéﬁ'Sf%fﬁéfféSGité of ethnicity. The opportunity system
is presented as a treé, and mobility as an act of tree climbing. The limbs
kethnic identification) move upward, but primarily outward, so the élimber who
wants to reach the top avoids”all the limbs and concentrates on the trunk, the
superordinate system of the‘dominant group. "Where one group has effective
control ovér ma jor social ing;itufions, it appeéars that equality and ethnicity
are mutually exclusive. The alternative seems to be either multiculturalism |
with inequality or homogeneity (assimilation) with equality"™ (p. 70)+

There 1s, in Porter's work (1975), an important distinction for educators —
between structural assimilation (whereby ethnic origin is not a relevant
attribute in the allocation of positions or rights) and cultural assimilation

(the adoption of the culture and lifestyle of the mainstream and the sacrifice

of one's first language and culture). One does not preclude the other.
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Individuals and institutions could promote étructdfalfégglﬁii;tibn, helping

members of ethnic mihéritiés"té‘Bé”démpéfiti%éulﬁﬁfﬁé larger syétem, while at
the same time promoting behavioural or cultural pluralism. - The task for
educators would then be one of teaching for equality of economic opportunity

and appreciation of the heritage at the same time.
f'.LA .

Jaenen (1972) argues for active measures to ensure multiculturalism does
not mean economic inequality for ethnic minorities: e S

This is not only because of external pressures but also because of internal
acceptance in order to maintain upward economic mpbility and to assure

social acceptability. Therefore, a society which accepts cultural .
diversity as its ideal must actively counteract such a trend to uniformity

and implement measures designed to guarantee social acceptability without — -
economic penalties to those who retain particular identities. (p. 215)

Multicultural Policy: the Schoola' Role -
The problem is simply this: take all the different nationalities, German,"
French, Italian, Russian, and all the others that are sending their surplus
into Canada; mix them with the Anglo—-Saxon stock and produce a uniform

- race wherein the Anglo-Saxon pecularities shall prevail. (Cited inm Palmer
& Troper, 1973, p. 18)

: Thisstatementbyaspeakerat.achurchcongréssinCanadain1913-expre§ses
the prevailingrgdals regarding immigrants at tha; time: Anglo conformity.
Historically, education has had a major role in the attémpt to “produce ar
uriform race”, acting as a‘"form of genetic correction”™ (Palmer & Troper, 1973,
p+ 18) producing in immigrants a respect for British values.

The announcement federally of the multicultural policy in 1971, howevef,'
both feflected and promoted a major shift iplthinking about thisvissue. There
has been, as a result, a great increase in the a@pun;,of literature on . -
“multicultufal education” which deals with at least four different areas: =
education of the culturally’different, education about cultural différences,
educationifor cultural pluralism; and bicultural education (Gibson, cited in L

Young, 1979, p. 11). What is constant in the literatﬁre, from all of these

perspectives, 1s that schools are being asked to take an active role in
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cultufelﬁmAintenanee;5e—positioﬁ'ﬁhich~isfeonéféfeﬁt¥ﬁféﬁfgﬁe~mulgicu1tura1";:‘”*f”“*

‘policy. S R

InfBoek IV of the report:of the Royal Commission on Bilingualism and - ,%,mﬁ

Biculturalism in 1969, "The cultural contribution of the "other ethnic groups”
first dealt at the govermment level wifh'the question of the role of public
schools vis & vis Canada's mul;icultural reality. It states:

«

Schools are the formal meaﬁs,by which a soclety transmits its knoéleige,

skills, language, and culture from one generation to the next. Canada's -

public school systems are primarily concermned with the transmission of
knowledge that is essential to all citizens, including knowledge about
Canadian institutjons, the tradition and circumstances that have shaped
them, and the two official languages. Since those of British #nd French
ethnic origins are the main groups #n Canada, 1t is appropriate that the

Y

British and French cultures domin in the public schools. But public
schools can also provide an instruMent for safeguarding the contribution of
other Cultures. (Article 370) - :

The report acknowledéed the importance of heritage language to non-charter

cultures, but since education is theAmandate of the provinces, not the federal

govermment, the report was able to make only very general references regarding

_ heritage language provision igg;he school system: "Members of non-ﬁritigh,
non-French cultu}al groups should h?ve Opportunities to maintain their own °
languages and cultures within the educational sygtem if they indicate

,

sufficient interest in doing so™ (Article 37%4).

Education of ethnic minorities

At the heart of the issue lies the question of whether the schools will.
continue to serve the class interests of the preferred student - the
WASP middle class or whether they can be transformed into vehicles of
social justice. (Samuda, 1980, p. 51)

The literature presently available on the role and responsibility of

educational systems in an increasingly culturally diversified society does

not address this question of social. justice as much as it does more limited

‘toplcs: first language education, second language education, probl

scholastic achievement, cultural bias in the materia%a*used, socl

factors, etc. 4
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>

and immigrant childrem, it is applicable to all children coming from

non—-English, non—-French homes where the home culture. and sometlmeé the language

is different from that of the majority. <Many people have tried to define and
describe the nature of the particular problems faced by these children in the .
schools. Hammers (1979) looked at the cultural dist;;ce between home and

schopl, particularly the attitudes of parents versus teachers. He concluded

and similarities, a profile which would prove useful in identifying‘possible

sources of conflict. The Toronto Board of Education looked at- the question of

~ the home-school difference from another pérspective, that of the implicatioﬁsr

for the Bobard:

~

The shocking recognition for the Board of Education for the city of
Toronto is that within the space of a decade its cultural base has become
incompatible with the central base of the society which supports its
endeavour. (La Fountaine, 1975, p. 51)

The cultural bias inherent in the sducational system, particularly in

4

placement testing, is commonly di;cussed.as a problem for cu1tural4minority
students (see’Wolfgang, 1975, p. 145). Another érea of concern has been that
of cou;selling_services. Wolfgang cites studies which show that counselling
praétices may run counter to some basic values of students and their paréntq;
the sharing, for #nstance, of problems in a group setting»(p: 144). 1In a study
conducted by Ashworth (1975) in Cénada,)the ma jor prpblem faced by 1mmigran£s

or children of immigrants in the schools was listed by teachers as cultural

adjustment 607 of the time and as language only 30Z. Cropley (1978) reviews

;étﬁdies &eali;giﬁith é widéirange of behaviours resultiBE from adjustment

problems facing ethnic child;én, including personal disorganization, -
delinquency, rebelliousness (p. 392). Teaéhers in multicultural claésrobms are

asked to be sensitive to such ad justment problems, to understand the beliéf and

value systems of the various cultural groups in the class (Ramcharan, 1975).



3

- It is not only the students who need help inrthg;pfquléura%:gdjusgnggliiil

the literature points out; it is also the parents. Even well-educated parents

who speak English fluently‘find it hard to édvise tﬁeir children if they

themselveérwére‘not educated here. For fhoée with a language problem, thisr

problem is compounded. Parents may not undersﬁand the prb;es? of culturai

adaptation which their children are going through; they oftén mistrust the

1 schools, which they see as créating bérriers between them and tﬁeir children,
‘though recognizing at the same time the opportunity which the schools offer and

.the need for whét they teach. Schools are asked, therefore, to make spécial
effo?ts to communicate with such parents.

The success of a child's education debends very much on good cooperation
between the school and the home. Over the years, the degree of parental
involvement in the education of the ‘children of ethnic minority groups has

been minimal due not only to .the parents' lack of voting power but also

to their lack of facility in English, and in some cases, to the failure of

the schools to help parents understand an educational philosophy different

from their own. (Ashworth, 1979, p. 201) .

The literature on the specific educational needs of ethnic minority

—children focusses primarily on curriculum, what they need im order,to succeed -
_ in the present educational system, without broaching the topic of needs which
cannot. be fulfilledfin the present structures, or how those1structures are
required to adapt in a multicultural society. The onus is on the studént to
adapt to his/her scholastic environment; the liberal view wbuld see more
support given for this process. The discussion of support to be given is often

very limited, dealing only with 1anguagéfﬁthe provision of English classes,

such as Ashworth's (1975) Chapter Five, "Experimental and other programs.”

Oné of the most prolific topics in the literature about education in a
culturally diverse soclety has been that suﬁporting heritage languages,
" teaching of and in the mother tongue, where this is neither English nor French.
Some afgumenté iq,favoﬁr of such programs reflect a humaéistic approach: “The

strongest reason for being concerned about the mother tongue of immigrants is

i
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our knowledge about the deep personal meaning of the nafiye language for eVery

human being” (Ashworth, 1975, p. 367). Cummins (1979-1980) has reviewed the
varigty of rationales.for the proviéion of mother—~tongue instruction for :
minority children, including links to the research on poor performance levels.
What is common in the literature on this topic,.as with most in the field
of‘multiculturalreducation, is a iack of field work investigating the opinions .
and desires of the minority parents (setting this desire 1nfb"éifféﬁéwdfk of -
priorities). Another problem is the lack of synthesis of the suggestions for

‘

educational programs with the broader social situation and goals of the

‘minOrity groups. | | B N
The Work Group on Multicultural Programs in Toronto, however, did take
in briefs from various ethnic orggnizations in that city in 1975. These were
strongly in favour of the schools playing a role in the mainiénance and .
development of the child's ethnic language aﬁd cultﬁre but respondents were
not asked\to rankthisalongwithalioftheif!otheredugationai goals for——————
their<cﬁildreh. Negative reactions from the community on its draft report led
to the dropping of the Gro;p's recommendation that third language progféms ﬁe
established. It stressed instead the need for sensitivity on the part of the
-schools, a muiticulturai curriculum and thdt more attenfion be givén to thér
problem of discrimination in the schools.' ’ -

In Australia, ethnic schools were studied by Kringas and Lewins (1980).
’ They found great differences between teachers/organizers- and parents-as- to o
their motivation for such schools. The former stressedlfamily~and;eémmunityr e
structure (interactive, integrative motivation) while the latter were more
‘concerneﬁ with communication and improved chances of getting a géod job
(instrumental motivation). |

Though there is strong support for school heritage language programs,
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there is need for more data in order to know what priority this program should

be given.

Summary
Literature relevant to this study has been drawn from the fields of
sociology and multicultural education. The main focus of the former was the

<

assimiiafionrpluralism debate. ‘This contro;ersy centers ogiypéther or not
assimilation is inevitable and whéther it is advisable from the point of view
of the country as a whole as well as thét of the ethnic minorities. Some argue'
_ that a pluralistié society leads to fragmentation and double loyalties, while =
| others feel a just society is possible with recognition of differences.

The controversy over how ethnic minorit;es can best achieve equal
opportunity and statué in the éociety was also reviewed. Research shows the

existence of ethnic stratification in Canada and the fact that ethnicity 1s a

. P
factor in social staqg}ng. But there are questions regarding the extent of the

role which ethnicityiplays; ASomé maintain it is not thg.greatest factor in
social inequality in Canada. Porter and others have argued that ethnic
minorities can work towards more equality only throﬁgh assimilation and that
~ the ethnic reviﬁal is counter—productive.r Aﬁ imporfant distinction is made
in some of the literature betweenrétructural assimilation andfcultural;
assimilationiiwhich are not necessarily coincidental.

Canada's multicultural poiicy and the multicultural education literature

deals with the schools' role on this issue. A review of the. literature

revealed'thét several problems particular fo'efhnicrﬁiﬁorities have been
discuséed,‘such as placement, gchievement, cultural adjustment, and home-
school communication and coordinétion. There is support for heritgge language
prograﬁs, though there is some indication parents and teachers value such a

program for different reasons.



'Background to the Method

This study elicited the views of educational elites in the Chinese- and
Indo-Canadian communities in the GVRD, those most likely to be involved in

conmunication with the GVRD school boards from their respective cultural

groups. They are familiarﬁwitk:h and/or interested in ,th,e,,ed,qcational,iBSueB,,,,,,,,,,,,,,,,,

«

which concern éthnic and cultural minority groups.
There are generally three ways ofJidenfifying community leaders:
1) . those who occupy positions of 1eader;hip; |
2) 'thoée who have had formal or informal rolés in actions undertaken by
the community;
3) those who have the reputation for leadership.

In the field of educatién in the GVRD, there are no formal positions or

- structures which draw on sub-groups within the constituencies. Members of

ethnic minorities have participated in an advisory capacity, on Race Relations
Committeés, but there have been few actions taken by Chinese- or Indo-Canadi&n
groups vis d vis the school boards which could be anéined to identify direct
and indirect participants. Elites were identified, thérefore, by means of
reputation oniy- This was done using the réputational'technique first developed
by Floyd Hunter. |
In 1951, Floyd Hunter, an American sociolgg{?tyiﬂgyeloped ;herrepptgqional-
technique as a means of identifyipg community éliteé {P,F9??§,?fWP°1iti9@¥w,
power. He first made a list ofvcommunity leaders through discussion with civic
leaders, newspaper editoré, Chamber of Commerce members, etc. He then asked
a panel of 14 judges, the heads of community organizations, to name the top

leaders from this 1list, that is, to rank themselves. He put forward a

hypothetical situation, using the foFlowing question:
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Suppose a major project were before the community, one that required

a decision by a gro f leaders who nearly everyone would accept.

Which persons would you choose to make up this group - regardless of

whether or not you know them personally. (Hunter, 1953, p. 57) ...

Other researchers modified the method, adding the snowball or cobweb
technique (Schulze and Blumberg, 1957) whereby the informant's nominees became
the next informants and-were asked to nominate others. Schulze and Blumberg

used a nominating panel which consisted of the formal heads of the local

K

voluntary associations. They poéed five questions in an a tempt to disF}ggy}gh
between "those persons who occupy the top formal politicai and civic offices
‘and those who, in their opinion, Qielded the most influence and exerted the
greatest public leadership in the community” (p. 293).

Bonjean (1963) asked the executive secretary of an-established community
association for the ngmés of people who wielded power. Each person on the list
was asked to do the same untii new lists ylelded many more duplications than
neﬁ nominations (after 45 contacts were made).

The reputational technique has come under much attack for its inadequacy

in defining power. elites in a community (Wolfinger, 1960; Polsby, cited in
D'Antonio and Erickson, 1962; Kaufman and Jones, cited in Schulze and Blumberg,
1957; D'Antonio and Erickson, 1962;vDah1, 1968). Wolfinger argued that the
technique is useful'only'in identifying community leaders on specific issues.
"Dahl argue; that a rigorous scientist who used the reputational technique
should say nothing more than that ﬁe had a 1ist of people who had the
reputation for infiuénce and power"” (D'Antonio and Erickson, 1962, p. 363)

In this study, the technique is used only for defining elites on a
specific issue, that of educat ion. Wolfinger 8 criticism is hence not releéﬁnti

as a detractor in this case and, in fact: would support the use of the method .

Research Procedures .. p

This study involved four different stages, each of vhich dealt with a

different definition of subjects within the ethnic category (Chinese~Canadian
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and Indo-Canadian). ; ' ' ””"”'1ff;;,"'ﬁlLC;

1) Idehtifying a commﬁnity resourcé person.

2) Nomiﬁation of knowledgeables.

3) Chéosing informaﬁts (iﬁterviewees) from the knowledgeables.

4) Choosing respondents (to be sent the questionnaire) ffom the

knowledgeables.

Community Resource Person

A community reéource person was sought in fhe ChihéséFCanadian and  Indo-
Canadian community in Van;ouve; who was involved in the ethnic community, in a
position which allowed the greatest range of contact- and experience. For the
Chinese-Canadians, the director of S-U.C.C.E.S.S.'(the United Chinese Community
Enrichmeﬁt‘Services Societyj, a non—profit social service in the heart of
Chinatown‘serving primarily Chinese—Canadians and new immigrants, was contacted
and agreed to helé. In the case of the Indo-Canadians, help was providedlby

three people at 0.A.S.1.S. (Orientation Services for Immigrants Society),

formerly an immigrant sef;iéés centfé,uﬁow arsociairsefﬁicé agéncy in South
- Vancouver which deals primarily, but not exclusively, with In@o—Canadians.

The selection of the community resource persbn is an important step in
this method, since it determines the eventual nominees. Since the objective
was to find those people in the commﬁnity who were deemed to be knowledgeables -
in theAfield of educatibn, the community resource person also had to bet%
community-based, rather than a professional in the fielé of educatiﬁn, or a

Y

leader in a specific organization. People at both S.U.C.C.E.S.S. and
0.A.S.1.S. met the criterion of being involved in the community, with a wide

range of contacts and experience with the ethnic community. Both are
broad-based cdmmunity agencie?‘iﬁ well-known in the community. Although their

direct work is primarily with~firstfgeneration Canadians and igrants, the

directors have an overview of the community at large through heir liasions

. a
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with many different individuals, groups and organizations.

Discussions w;re held with fhé community resource péféohé as f&ithé &ésigﬁ i
" of the study; some guidance was provided by them as Eoﬁfeaéiﬁiémioﬁh&é}iéé S
(geographic and identification of populations), and information as to>the

various definable sub-groups of the larger éthnic'categofy (Chinese—Canadian

and Indo—-Canadian).

Chinese-Canadian Knowledgeables
In an interview with the community resource person, the following question
was used to elicit names of knowledgeables:

’Suppose a brief or petition were being presented to the Vancouver School
Board from Chinese-Canadians in Vancouver. If you were involved in seeing
that such a brief were drawn up, who are the people you would try to get
to help on it, or would like to see involved. Let's say the brief is
about education at the elementary and secondary levels. These people need
not necessarily be involved professionally with education.

The community resource person gave ten names in response to this question.

These ten were then contacted by phone and asked the same question. This

generated an additional 25 names, as

ell as 20¥dgpligg;igna;441he,ggngnameaWMW,,mﬁ_f
were contacted with the same cue, and produced an additional 43 names. This

gave a master list of 88 names, only 21 of which had been nominated more than
once'(six people known to be Caucasians were dropped from the list). At this

point, the snowball technique was halted; a sufficientlyﬁlarge céfe group had

been identified and further names were not changing the coﬁposition of this

group.

Chinese-Canadian Interviews

Of the 21 people who were nominated more than ohce,:;héufaﬁr most
frequently named (14, 11, 10 and 6 nomina;ipns)'were phoned and asked for an -
interview. All of them agreed to be interviewed in their home or pléée of

work. Interviews lasted one -to two hours and were taped. They were semi-~

structured (see Appendix C for the interview schedule}.
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Tapes were later reviewed and salient points noted for inclusion in

the questionnaire. Relevant quotes from these interviews are found in

Appendix'F.

Indo—-Canadian Knowledgeables

The community resource person identified five distinct sub-groups™in
the GVRD: Sikh, Moslem, Ismaeli, Fijiian, and Hindu. They provided names
(ten in all) of community activists in each of these who tnu1d serve as
knomledéeéblés and provide further names, sn that each of‘the sub-groups -
mentioned was represented; These ten people were then‘cont;éted and asked to
nominate appropriate people, ﬁroducing 31 new names, includingwnine‘provided,
‘directly by the community reséurcerperson (besides the ten given as contact
people fbr tne five sub-groups). These 31 people were’then contacted and asked
to nominate, producing 66 new names. At this point, tHeAsngmball technique was
hnlted; a core group had obviously been identified and additions to the list \\V//

tended to be either repeats of this core group or single nominations. The list

aﬂgenetated contained 107 names, of whom 28 were mentioned more than once.
Separate lists of names nominated were kept for each of the five - I3
nnb—groups identified in thq\indb-Canadién community. It becnme obvious,
however, that there was considerable overlap between the lists, that the same
people were being nominated by people from two or more ofrthe groups. At ther
end of the nominating procedure, of the 28 names which were nqminatéd morefthan
once, 18 appeared on morerthan one list. ‘The cnmmunity resource person

indicated that on educational cultural matters, the five groups would be more
homogeneocus than on political or religions matters,"tnnt nne could view them as.
one cultural éroup. A decision was made, therefore, not to treat the five
sub-groups as totally‘separate for the purposes-of the study (which would have

produced five studies for the Indo-Canadian community) but nevertheless, to

ensure there was representation from each.
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_Attention was given, . therefore, to which'names1oééufredféﬁiﬁbfe¥£Héﬁ~6héf15
list. One persea,wés;nominated on four lists:. t—wopeopie%reA:wminatecllin;
three of the groqps; and 15 weré nominated on two iists, giving ;he total of
18 names which\apﬁeared on more<tﬁén one list.

Names of knowledgeables were elicited through the,saﬁe questign as thét
used with Chinesé—Canadian nominees in a télephone'conversatiQn.

LY

Indo-é;nadian interviews
Names were ranked, then, accofding to 1) how often they ﬁgfe nominated and\
2) how many of-the fi&é‘lists théy appeared on. Those who appeared on Zhree or
four lists were selected for interviews (three). Since these were from the
Hindu (two) and Moslem (one) lists, it was decided to include for ihterview
purposes someone from the Sikh 11st; the two names which'ge}e nominated most
roften (eight times each) énd which appeared on more than one list were chosen.
This procedure produced, then, five names, inéluding two Hindus, one Moslem and
two Sikhs. - T T o o e
These five people were cqntacted by phone; all of them agreed to be

interviewed in their home or place of work. Interview procedures and the

interview schedule were the same as for thekChinese—Canadian interviewees.

Questionnaire Administration
Names of those Chinese—Canadians who had been nominated more than once
(21 in all) were listed as poasible'respondeﬂts. In the Indo—-Canadian

category, those names which had been named more than once and which appeared:

on more than one of the sub-group lists (18 in all) werercdnqideredréﬁ
respondents. In both cases (Chinése-Canadian,~ih?o-Canadian), this included
those who h;d already served as informants (interﬁiéwees). This produce&ia
total of 39 elites.

Those whom the researcher had not talked to directly before were then
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phoned, and the purpose of the study explained.

- }Thirty—niﬁe questionnaires (Appendix E) were mailed on June 11, 1984,
along with a_covqring letter (Appendix D), a'sfamped, addressed return envelope -
and a stamped, addressed card which was to be mailed at the same time as the
quesfionnaire."(81nCe only the card indicaFe& the identity of the respondeﬁf,
it provided a way of knowling who had returned the questionhai:é{ while guarding
the aéénymity on the questidnnaire,itself.) | | |

On Junei28th, phone callé were made to those who had not yet sent in
the cards; at thét point, .19 quéétionnaires and 17 qards hadrbeen received.'
Further phoning was do;; ten days later, a second reminder. By Jul& 3lst,
33 questionﬁaires had been'returned, a response rate of 84.6%. ;Of these,

15 could be identified‘(by mother tongue) as Chinese—éanadian, 13 as Indo-

Canadian; and five could not be attributed to either group (background

information not given).

‘Instruments

Interview Schedule

VInterviews were used to élicit the particular concerns of Chinese-
Canadians and Indo;Canadians in éreater Vancouver, .to ensure that the
questionnaire adminiétered was applicable and not ethnoqentric by its
omissions. They were an attempt to uncover values,;ideals and g;als not
presently ihherent in the educational system,'as well as the issues whicﬁ

cause the most concern in the present system.

Interviews were also inéeqded to help'bfféetffhéwﬁroﬁiéﬁé‘6fffhé
researcher being an outsider to the group (Higham, 1978, Preface, p. #)'by
providing, more per;0na1 contact.

Interviews were semi-structured; the same interviews schedule was used

for all interviews (Appendix C).



Questionnaire: Design

The questionnaire asked general questioné about education at the

elementary and secondary levels. While some goal studies differentiate between

goals for these two (Robinson and Block, 1980; Andrews, 1959; Downey, 1960), no

differentiation was made in this study, which asked what children should learn

by the end of Grade 12. This terminal point was given so that respondents

would not focus on only one level, such as the grade their child happened to be

in. Itican be assumed that while people do think about what-children should .

learn at school, they do not necessarily have opinions regarding the specific

Vgrade'in which they shouldwlearn,iif Grade 12 is generally accepted as a

minimum goal for a child's education.

There were four parts to the questionnaire:

1.

Goals, Part I - The 16 goal statements used by Downey (1960).

Respondents were asked to do a Q sort of these statementé, giving theﬁ

one of seven ranks, from the one most important to the one least
important.
) ‘ oo,

Goals, Part II was a list of 36 more specific statemehts, derived from.

four sources: the E.R.I.B.C. Study (1975), the Saskatoon Citizens'

‘inquiry (1973), Downey's Tasks of Public Education (1960), and 8 items

generated in the interviews (those most frgquently,mentioned and by
members of both groups). Respondents were asked to rate these as to
their importance as a school goal and,—secOndarily;”to”give'thé’
schools a performance grade (A, B, €, D-or E) as to how good ajob  — -
they are doing in helping students r;ach these goals.

Section 3 was a l1list of 20 suggestions for improving the quality of

education, drawn from the interviews and the literature (including

Kerr, (Note 1); Curriculum and Instruction Review, Regina, 1982).

v
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AY

‘They dealt with programs, facilitiles, school climaté, communication

and sérvices;ithe st;ndards, and the séecial ethnic minbrity needs

presented by the interviewees.

Respondents were asked to rank'these as they had the'goal statemgnté

in Part I, giving one of seven'ranks; from most impoftaﬁt to least

impqrtaht.
4. Seéti9n74rdealﬁrﬁith current educational issues in Br;tiéhaéaiﬁﬁﬁié;mi o
primarily the budget cﬁts and where they should be made, as well as
therre-introductign of province-wide exams, and the teachers' right to
stfiké. Thié part was taken from a study‘ééﬁeri; 1554 by é;;;?Wﬂivrrﬂ
(Nofe'l) in School Diétrict 71, Courtenay. Respoﬁdents were asked to
indicate which cuts coulq be made without gseriously affecting the

.quality of education, and which cuts would seriously affect it. They

were also asked to indicate their level of support for the reduction

" of the provincial govermment funding, whether or not they would
support a 3% increase in educational spending, the place of
province-wide exams, and whether or not they think teachers should

have the right to strike.

Analzsis v

School goals, Part I and Suggestions for Improvements

These were treated the same way, since they both asked for a Q sort )

[

technique of ranking, with 16 and 20 items respectively. The most important

item was given a numerical value of seven, the next most important, a value

of six, and so on to the least important, which had a valug of one.
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" Each item was given arvglggqufﬂgagh respondgppf‘ TP?E§WY?1“39 were then added

e — o S

together, and means determined, for three groups (Chinese—Canadians, Indo+ -

Canadians and the 33 together, which included the five unknowns ) .

The t test of significant difference was done on each item, comparing the

mean for the Chinese-Canadians and Indo—-Canadians.

- For School Godls (Part 1), a Kendall rank order correlation was also

“done with the results of a study conducted by Robinson and Block in West

Vancouver (1980), dsing,the data from the parent respondehts and the educator

respondents;

School Goals, Part II

In the analysis of School Goals (Part II), a numerical value was given to

the rankings giveﬁ, as follows:

should not be a school goal - 0 .

of little importance as a school goal -1

of moderate importance as a school goal - 2-

of great importance as a schoo} goal - 3 e

Means for the value given to each goal were calculated, for three

groups (Chinese-Canadians, Indo—Canadians, and the total groups of 33).
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-t tests of significance and chi-square were also calculated on each item,
a ,

o comparing the Chinese—Canadian and Indo-Canadian groups means.
Performance grades were also given a mumerical value: .
A=5, B=4, C=3, D=2, E=1. Mean gradés were then calculated for each ofAthe

items, for the Chinese-Canadians, Indo—-Canadians, and total group.

Educational issues

In all fiye questions, the frequency of mention of each response was ;”irr'vi;.u o
tabulated for the Chinese-Canadians , Iﬂ'do—Canadians, and the Courtenay study 3

done by Kerr (Note 1) to allow some comparison of the ethnic elite groups and a

‘cross-sectional survey. =

Limitations of the Study

This study is extremely limited in terms of the subjects. What has been
collected are the views of only a small number of people identified by peer

nominat ion.” The method used, with the resource person community-based and

. involved in the ethnic comrunity, ensured that nominations would be peonle
active in that~ community. This does not include thegy, people in the GVRD Who,,,f
Vmay be active on educational issues, but who are not active with their ,
resnective ethnic groups, i.e. those who do not actively\;;omote cultural
heritage and identityijfuniversity professors and‘teachers whortake no part in

ethnic organizations would fall into this category. There has been no attempt

in this study to compare the views of those active in the community with those

- _who_ are_notlllrhe,reapondentseareeafveryAsnallggroupf—thefeducat : g in

their respective ethnic con:mnitiesl44Ihey4cannotlhelsaidltolrepresent,the

whole ethnic group, or to speak for it. Since there has been no study of a

cross~gsection of the ethnic communities, it is not known how much their views =~
converge with or diverge from the views of the ethnic group at large. The

nmumbers of people in each group (15 Chinese—Canadians, 13 Indo—-Canadians) were
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generalizability rather weak.

~ One cannot be clear as to the identity of the nominees , except to say that
these people have a re ation for influence and knowledge in this field. This
does not mean they are, in fact, knowledgeable on the topic or indeéntial in
the area of education.

—rThe~e11tesrof—theftwo~ethnic~minoritiestiffer~in—termsrof~theirfsexi~~f~~—f~—;fw—vr

only one of the 13 Indo-Canadian respondents was _a woman, while nine of the
7 15 Chinese—Canadians were female. There are as a result two variables

-

R e distingu:;bshiﬂg%woe]rites -ethnocultural-background- and 8E€X e S e

Only Part 1 of the study uses an instrument (Downey s 1list of goals) which
has been tested and shown to be both valid and reliable. Conclusions drawn
from the other parts of the study, therefore, must be cautious. Some |

- validation has been sho;n‘through replication of results between® Partsvrz- or 3

,with Part l, ‘or within one Part.

N
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"The Method

- Finally, it may also be

Using thg reputational technique produced a list of 88 names fbf the
Chinese-Canadians and 107 for the Indo~Canadians. There were, of course,
different intefpretations of the cuevquestion asking for nominations. Some
felt ;hat they;should give namesvof‘"grass roots” peéple, wﬁi;e‘bthers felt
this called for the prominent members inﬁZEémggp@unityitVqugifglth;hgw;;r B
knoﬁledgables'w$u1d>have to be parents; some;pfbduced the names of ﬁepple‘they

. T

personally had worked with rather than people geﬁérallfiknown in the éommunity.

true that people gave names of others whose views on

education they agreéd with, or people they liked. There were Caucasians
noﬁinated by both Chinese— and Indo-Canadians. - |

Invapite of such diﬁferences in interprétation andrviews as to who should
speak on 4ssgés in the'éthnic community, however, éhe_;echnique was successful

23

in both groups.in producing a core list of people who were nominated more than

" others and who can therefore be said to enjoy the widest reputation on

K

education questions.

The Interviewees

All nine elites (five Indo—Canadians and four Chinese~Canadians) who were
interviewed had professional training, including a Master's degree in eight of
the nine cases. Ages ranged from 36 to 59.

All parents clearly placed a high value on children succeeding here

professionally, while at the same time maintaining a pride in their ethnic_

culture. Only one of the nine was in favour of separate ethnic schools where
the mother tongue would be taught and used as theAlanguage of instruction.

The Chinese—Cana&ians were different from the Indo—~Canadians in two
gignificant and obvious ways. All five Indo—Canadians were men, while only one

of the four Chinese~Canadians was a man. Secondly, the income-r&nge for the
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Indo-Canadians was higher, with all five over $30,000 while only one out of the

four Chinese-Canadians had an income that high.

It is significant that only one of this group of nine was born in Canada;
the rest are 1mmigraﬁts. There 18 a commonly held view that ethnic resilience,
at least in its observable -forms, such as participation in the ethnic
community, is strongest with immigrants and becomes less of a factor in
peoples' lives in subsequent generations.

Interview Results

Although the interview was only semi-structured, there was a great deal
of repéetition between the two groups im terms of the indiviQpal pointg'being
raised. There was no call in amy of the interviews for changes to the
structure of the educational system, or even for major changes in programs.
Major concerns were that high standards be applied and that academic subjects
be stressed. Another was that materials, teaching methods, and curriculum

promote an awareness of the multicultural nature of Canada, that there be a

. A

F
breakdown of Anglo efhnocentrism, and an acknowledgement of and respect for

cultural differences. There was also deep concern expfessed by all of éhese
elites for the uneducated parents in the ethnic community, those who were not
well-educated in their native country and who have, as a result, more
difficulties here in guiding their children. A 1list of comments relevant to
the study 1is found in Appendix F.

The questionnaire respondents (educational elites)

Of the 15 Chinese-Canadian elites (6 male, 9 female), four were born

in Canada; the rest have lived in Canada from 8 to 33 years. The majority

(9) were under 40 years of age. All but one were working as professionals.
Nine have children presently attending schools in British Columbia at the
elementary, secondary or post-secondary level. Only one of the 13 Indo-

Canadians (12 male, 1 female) was born in Canada. As a group, they were older



than the Chinese—Canadian group - only one was under the age of 40. Five‘

people did not respond as to occupation;fthe others were professionals or
gself-employed. All but two have children attending British Columbia schools.

Questionnaire Results

' The results of this study show that:
a) both Chinese4 and Indo-Canadian elites place high value on education.
,b)ﬂlbothigroups yslue;mostchighly”academic”or intellegtualugoals,;,;,W,,,ﬂ"WWiWiii,”,”
c) the most important of the special concerns relate to school climate.
d) both groups have low opinions of the performance of the schools in
- promoting certain educational goais; o . A
e) there 1is little disagreement between these two ethnic elites and between
“either of theu and a cross—sectional opinion on most goals and educational’

issues.

What are the views of Chinese% and Indo—Canadian educational elites

_on suitable goals for students? (Research question 1)

What are their priorities in terms of educational goals? (Research

question 1) (::/ﬂ T o ‘ S
Table 1 presents the means and 'ranks on goal statemedé\esulting from

this study and from an earlier one conducted by* Robinson and Block (1980) in .
West Vancouver, a suburb of Vancouver which is part of the GVRD. Both used the
16 goal statements‘developed by Downey (1960), divided into four dimensions,

Intellectual, .Social, Personal and Productive. This allows a comparison of the

two ethnic minority elites in 1983 with a cross—sectional survey done four

years earlierr— Because Downey 8 goals are of a very general nature, tﬁ‘}e 1s
no mention of Specific goals relating to ethnic minorities.
Comparing the means of the Chinese- and Indo-Canadians, there i1s a great

deal of similarity apparent. Table 2 shows that differences between them



Goals of Public Edﬁcation

| Table’ 1.

Importance Ratings

Means and Ranks of Chinese- and Indo-Canadians (1984), |

West Vancouver Parents and West Vancouver Educators (1980)%

' (n = 15) "(n =13) (n =109) " | (n = 245)
‘1. A fund of information - ) . : .
about many things. 4.47 7 | 4.62] 6 3.83] 10 | 3.8 9
2, Efficient use of the 3R's >
~ the basic tools for acquiring 5.73 | 1.5 | 5.62 1 5.76 | 1 | 6.42 | 1
and comunicating knowledge. - ' :
3. The habit of weighing facts
and imaginatively applylng them 4.8 4 | 5.46 2 5.52 3 ] 5.32 3
to the solution of the problem. 1
4, Acmtmﬂmdesire for kmwledg .
- —m-the inq:iﬁz@nﬂ-nd y—— 566013 539 31553 21 5445 2
, L4
Social /
5. A feeling for other people and
the ability to live and work 5.73 | 1.5 | 4.85 5 4.9 4 | 4.5 4
6. An understanding of , \
government and a sense of 3.27 1 11 | 3.92 9 3.% 9 | 3.9 7
civic responsibility.
7. loyalty to Capada and the - _
Canadian way of 1ife." 2407716 | 346 11 | 270) 14 [2.79| 13 ||
8. FKnowledge of world affairyg and - T
the inter-relationships among 4.2 8 |38 10 4.06 7 | 4.18 5, /
people.




Table -1 - Continued.

West West
Chinege— Indo— " Vancouver Vancouver
Canadians Canadians Educator | = Parent.
(n = 15) An = 13) (n = 109) (n = 245)
Personal | Mean | Rank //Me,, n| Rank | Memn | Rank | Meen | Remk | -
9. A well-cared for, o ' .
well-developed body. ‘ 1 3.6/ 10 | 3.00]| 13.5]| 3.9 81375 11
10. An emtiomally stable person : , 1 , 1. | B D A
prepared for life's realities. 4.73 5 | 4.92 4 4.25 5 3.9 8
11. A sense of right and wrong - - ‘ v ,
a moral- standard of behaviour. 3.& 9 | 4.62 7 4.07 6 | 3.7 10
12. Enjoyment of cultural activities :
~ the -finer things of life. 293 13 | 3.00] 13.5}3.35| 12 293} 12
Productive
"13. Information and guidance for - , ‘ ' '
.wise occupational choice. 4.50 6. | 3.92 8 [ 38| 11 1410 . 6
14, Specialized training for A |
15. The homemaking and handyman .
skills related to family life. .. 2.47 15 [ 1.85 16 | 2.69 ] 15 | 2.69 | 16
16. Management of personal finances : : - -
and wise buying habits: | 25| 14 23| 15 |3.04| 13 [2.B| 14

" % Robinson and Block, 1980



51

proved to be significant at P = .05 1in only three cases, Numbers 3 5 and Z..

The fact that the word "harmony is important in traditional Chineae culture
and literature might account for the higher value which the Chigese-Canadians
gave to Goal 5:(a feeling for other penple and the ability to live“andeprk inri
.harmony). , | | ' o
As‘fnr Coal 7;>the lndo—Canadians value "Loyal to Canada and the Canadian
way of life" significantly more than do the Chinese-Canadiangfwﬁhdfranhfifw'”
lowest; Reasons for this difference might be: 1),patriotism and lcyalty are
not valued as highly by»Chinese-Canadi%zs iqr 2) they,are valued as social ’
goals but are'notrseen to be an impOrtant‘part of the;school curriculumii
Indo-Canadians rated thia»gcal higher than did either West Vancouver group; .
they give the highest priority’to stunenta forming a strong affiliation'with
and loyalty to this country; IndoeCanadians haVe been in Canada in large |
’numbers only since the 1960s, so ties with the native country are still
str nger than for other -immigrant groups. —The—respensefon—ceal 7fmay—indicater447447~
feeling that children must clearly identify as Canadians; this feeling may
e stronger'because the roots in Canada'arevueakez,-and there is more chance
of identity with the home culture and ccuntry of origin. |
Finally, the Indo—Canadians gave more(importance.tofGoal'number 3, the
"habit of weighing facts and applying them to the aolution of problens.”! Bath -
groups do rate this in the top four, however.‘ |
In an examination of the four: dimensions, there is no trend apnarent AJ) ”T;
to differences between the two grnupa,Ain,nnneunfAthe,fnnr_ialnne group .
consistently higher than the other. They are not only very congsistent in their
individual ratings, but also in the relative collective value given to each of

the four educational dimensions given. In Table 3, the goals with the highest

and lowest means for each group provides another comparison. Both groups place



10.

11.

12.

13.-

14.

15.

16.

- Knowledge of world, affairs and

" Table 2
» Goals of Public Education-
Significance of Difference in Means:

© GOAL

A fund of information about

many things.

'Efficient use of the>3—R'5'f
‘the basic tools for acquiring

and communicating knowledge.

‘The habit‘of'weighing,facté and

imaginatively applying them to
the solution of the problem.
A continuing desire for

- knowledge -~ the inquiring mind.

A feeling for other people
and the ability to live and
work in harmony. :
An understanding of
government and a sense of
civic responsibility.
Loyalty to Canada and the

fCanadian way of life.
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Chinese-Canadians and Indo—Canadians B

the inter—relationships among

people.

A well-cared for, well—developed

body.

An emotionally stable person,
prepared for life's realities.

A sense of right and wrong -~
a moral standard of behaviour.

Enjoyment of cultural activities

~ the finer things of life.

Information and guidance for
wise occuptional choices

Speclalized training for
placément in_a specific job.

The homemaking and handyman
skills related to family life.

Management of personal finances
and wise buying habits.

, MEANS .
Chinese- | Indo- |
Canadians vCanadiansQ t value | p.
(n=15) - (n=13) R\ .
4.47 4%62 : -0.24 '} .81
5.73 s.éz 0.25 [ .80
4.80 5.46 212 | .04
5.60 5.38 ‘ 0.64 | .53
5.73 4.85 2.23 | .03
5.27 3.92 -1.52 | .14
2.40 3.46 -2.76 | .01
420  3.69 1.65 | .11
3-67 3.00 1.66 | .11
1 4.?3 4.92 -0.37 | .72
3.87 4.62 ,—1:47 .15
2.93 3.06 ~-0.19 .85
450 392 | 1.36 .194
3.07 3.38 | - -0.48 | .63
2.47 1.85 1.54 | .14
2.57 2.31, _0.76 | .45
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Table 3

Goals of Publitfgazzzfion: Importance

Ratings

Comparison of 5 Highest and 5 Lowest Means

. HIGHEST MEANS

Chinese- Indo- ‘West Vancouver |  West Vancouver |
Canadians Canadians Educators Parents
Goal Goal Goal Goal ,
Number | Mean Number ~ Mean Number Mean Number A Mean
2 5.73 2 5.62 2 5.76 2 6.42
5 5.73 3 5.46 & 5.53 & 5.45
4  5.60 & 5.39 3 552 3 5.32
3 480 10 492, 5 489 5
, o ) ’ o :
10 4.73 5 4.85| - 10  4.25 8 4.18
LOWEST MEANS
7 . 2.40 15 1.85 14 2.42 15 2.69
15 2.47| 16 2.31 15 2.69 | 14 2.76
16 2.57 9 3.00° 7 2.70 | 16 2:78 |
12 -2.93 12 3.00 16 3.06 | 7 2.79 |
g 14 3.07 14 3.39 12 3.35 12 2.93




54

a high value on the Intelléttualfside‘of schooling; thfeéiéfﬁéﬁéff6ﬁffhiéﬁe§t;¥:f:'ﬂf
ranks were given'tb thatmdimeﬁsinn, Goals 2, 3, aﬁd 4. There,is,noudisagrees; 77777
" ment at all as tovphe five which are the moét important, édding to the ;hreer.v
from the Intellectualldimension, one from the Social (Goal number 5) and oﬁe
frdm the Pgréonal (Goal number 10). Oniy the Productive Dimensioﬁ does not
figure atlall in the top five, for either g:bup. ’ |

These are entireiy consistent as wellrwiih the West Vanc0uverParent§,vthev
West Vancouver Educators dfffering in only one. All groups value thé skill of
communication (Goal number 2) highest a; a school goal, and place great value .
harmonious relations with other people (Goal number 5). For no group does a
“fund Jf information' (Goal number 1) figure in the top five, aithoﬁgh the
eliteg both rank it higher'than the West Vancouver groups. This codid reflect
either the elite status or a cultural difference “in expecﬁations of what

schools should do.

In 108kinéwaiwthbée goéiq ﬁhicﬁrgéfe gi;en’ghé"fiQe’loéest rankéﬁ
(Table 3), again one éeés a great de#l of conslstency. Chinese—danadians, Hegtﬂ
Vancouver Educators and Wést Vancouver Parents agree on all five, while Indo-
Canadians differ on only 6he; the& value the physical aspect of personal
development (Goal number 7) as a school gdal less thanAdo aii the othef gréups.
| The rank order correlations (Table 4) provide a measure of the similarity

in the overall ranking between all four groups. All six comparisons show a

high degree of similarity in the ranking orders. jhe'hiéhési'éo;féiézibﬁf(.78)

is between the groups which are most homogeneous in location and cultural -

compogsition (a cross—section), the West Vancouver Parents and Educators. The
two ethnic minority groups show correlations with the West Vancouver groups

which are very close to the correlation between themselves. That is, the

ethnic minorities did not prove to be more like each other in their views than
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Table 4
. Goals‘ of Publ'ic'Educati;)ti -
Rank Order Correlations '(Kendallf\ )
West ) West
Chinese~- ~Indo~ Vancouver Vancouver
Canadians Canadians | Parents ‘Educators - -
" Chinese-Canadians | : 73 .74 +69 /
Indo-Canadians ' I A Y 1 D 72 -
' (p = .00) (p = .00)
West Vancouver Parents , : ’ : .78
' ‘ (p = .00)



 they were like,peopleriﬁ West Vancouver.

"WAnélysis of Section 1 of the.questionnaire has shown little evidence of a
di#ersity of opinion eiﬁher between the two ethnic groups or between them and
those in West Vancouver. At‘this;level of generalisation about school goals,
there is evidence of significant differences between the two ethnic groups |

»

which could be attributed to their 1€;ividuai culture or status in Canada in

7 oniy,two caées,~GQalerrand~7u—'~~ff'~~~' B

What are the special concerns of Chinese~ and Indo—Canadian elites?

(Research question 2)

What are their priorities in terms of educational goals? (Research

question 1)

I

Section 2 provided a second list of goal statements, 36 in all, and asked

. respondents to evaluate their importance as a schdol goal and to give the

A

schools a grade on their performance on this goal. The list included eight

 items which were drawn from the interviews Vitthhinese— and Indo-Canadians,
the "special concerns™ which were not cqvered in other conventional goal

studies. (Hany of the others on the list of 36,goals,§ere also mentioned in

interviews, but are not “special concerns” in that they are found also in
other studies and surveys as separate'stateménts.) These dealt w&ph family
heritagé (Goal 2), life skills (Goal 3), British Columbia systems and AN

institutions (Goal 4), respéct for other cultures (Goal 10), mother tongué

policies (Goal 23). o ’”74'77<§K ) :

Table 5 places the list of 36 into the same four dimensions as the goal

“F

statements treated in Table 1. This. placement is an arbitrary.bhe;-thbﬂéh;mdre

than one dimension may be implied by certain g6als, they have been placed in

what was considered to be the main focus of the'éuggestion in the interview.



 Table 5

Goals of Education: Identification 6f Dimensions

o

Intellectuél Social Personal Practical

Dimension Dimension : Dimension " Dimension
2.%family heritage | 7. natural 1. physical 3.%1ife
’ environment skills
4.%B.C. ' 9.self- | 5. sports and | 12. job skills |

institutions expression . recreation.
and systems ‘

8. official 10.*respect 6. moral ' 22. family
languages for other values life
— e b ecultures "o - gkd g
15. artistic
13.*mother tongue 11. manners expression 35. career
. . choices"
14 .*memory : 17. contribute 18. adaptability
i to society .
'16.'drugs, smoking : ] ,
: \ | 274 sense of 19. aesthetic
20, science world appreciation
, , community ’
21. Canadian o 26. self-concept
heritage 31. co—operation '
' ' 30. personal
23,*race relations 32. social ~goals
- policies - responsibility ) C - _ ] B D
24. English
25. mathematics
28. human 7 ' . -
reproduction
29. logical
thinking
33.*world cultures .
,ﬂ, - — J— - - —_— .

34, desire for
learning

36. religion ~ | - e

* Special concern drawn from interviews.

k2
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I

' Of the eight "special concerns”, six are in the Intellectual dimension. These —

-
=

.

can _be summarized as three areas of knowledge - of heritage, °fBE$§&3h i
Columbia society, and of vdrious cultures. None of this is,antithetidal,te” e
existing sehool goals; they can be called special codcerns enif in that forrthe
ethnic minoritiee, they are explicitly rather'thanfimplieitiy stated; There;.~ez

were no "speclial concerns™ in the Personal dimension. The one addition in the

< o
Social dimension (Goal 10) is the affective side of Goal 33 in the Intellectual
dimension; they deal with knowledge and attitudes needed in a-multicultural - - -
society. The one addition in the Productive dimension, Goal 3, is the

expression of concern about children of recent immigrants who did not grow up

here end uﬁo might tﬁerefore be unabie to pass on such knowledée to tpe
children. | |

Table 6 presents the means for the Chinese- and“lndo—CanadiansVratihgs ef
importance of each goal statement. Since thete was no ranking of anyvﬁind in

2

this section, and only four discriminators, the tenge in the means is slight,

. (Sports and Recreation) a very low rating. The Chinese-Canadians accept,

both within and between the two groups. Only three differences in means proved
to be statisticallyrsignificept at p = .05; Geals 1, 28, and 34. 1In each case,
the Chinese-Canadians gave a higher rating than the Indo—-Canadians. .Since the
respondents were all elites, these differences can be attributed to cultural
differences in the two groups. The’inclusion of physical fitness (Goal 1) in_

the school curriculum is a major difference between North American educational

systems and those found in many Asian countries. Although the Chinese-

Canadians rated Goal 1 higher than the Indo-Canadiams,-they both give Goal 5

then, a regular P.E. program which works towards fitmess, but reject, as do the‘

Iﬁde—Cahedi;;e, the'teechgdgref7e§erterahd forms of recreation in the school. -
The difference of opinion on Goal 34 (desire for learning) and the low

value given by Indo-Canadians -is not consistent with results in the first- i



~Table 6

Goals of Education:
: Comparison of Means, Chinese—-Canadians and Indo-Canadians

Importance*

Indo-

Chinese- [
‘ Canadians | Canadians t .
) ' GOAL ‘ Mean Mean value | p.
v ‘ B (n = 15) (n =13) | |
‘ 1. Value physical fitness and well- |
being and apply principles of ,
health and safety in daily living . . 2.53 2.00 2.30 | .03
**2. Understand and appreciate ' o
their family heritage and roots . . . “2.53 2.31 O34 | .36 -
T *%3 . Learn the 1ife skills needed and —~ | | T o N
resources available 1in this society B -
dealing with banking, income tax, '
- soclal and medical services, etc. . . 2.40 2.15 .99 .33
**4. Learn about the economic, political
and judicial systems, as well as
- 7 7 T the soclial tmstitutions of " [ C T T T - -
British Columbia and Canada . . . . . 2.33 . 2.23. .50 | .62
5.-Learn-sports, hobbies and )
other forms of recreation . . . . . . 1.87 1.77 1.04 | .31
6. Develop a personal code of ‘
ethics and moral values « + « + o « & 2.53 2.39 .56 | .58
7. Learn respect for the environment
and learn to use natural resources
responsibly . « ¢« ¢« ¢« o s s 4 . . e 2.21 2.08 .59 | .56
8. Learn both official languages . . . . 2.33 2.54 -0.85 | .40
9. Learn to communicate their own ' N
1ideas and feelings - + + -+ « + + & 2.73 277 =021 | .84
**10. Respect other cultures and have
an understanding of the : i
; interdependence of people . + . o o of 2.80 2.46 1.92 } .07 §
11. Learn good manners and .
proper soclal conduct + «. s & & o+ o o] 2.20 2.23 -0.12 .91
12. Learn skills for specific jobs . . . 2.00 2.08 ~0.39 .70
*%13. Learn their mother tongue if it . o
is not English or French . . . . . « 1.73 1.92 -0.30 | .77
*%14. Develop a 800d MEMOLY + o o o o o & o 1.8 2.15 -0.76 | .45
15. Learn to express themselves through '
forms such as music, writing, dance, ,
FIIM, €ECe » o o o « o o o o o o o = 1.93 2.23 -1.49 | .15
16. Understand the nature of drug, ' :
alcohol, and tobacco usage and
i - the impact it has on mental . o o ,
and physical health . « . « + &« « & & 2.47 2.54 -0.29 | .77
T ﬁ—Develetﬁe—pUteﬁtﬁl—farmtve
! contributions to soclety. « « ¢« ¢ & & 2.60 2.69 -0.43 | .67
18. Develop the ability to adapt to the ' )
changing demands of society . . . . . 2.60 2.31 1.56 | .13
19. Learn to appreciate various forms — — | N E—
of beauty and culture . « « « ¢ o« » » 2.00 2,00 - 0.0 1.0
20. ‘Learn scientific principles and ~
methods « v ¢ ¢ ¢ o ¢ ¢ ¢ o o ¢ ¢ « & 2.57 2.46 +48 .63
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o "~ “Table 6 ~ Contimued I
Chinese- Indo-
: Canadians | Canadians | t
GOAL Mean Mean value p.
) , : (n = 15) (n = 13) '
2]1. Understand and appreciate the '
: Canadian heritage, including that -
- of all ethnic and racial groups . . . 2.67 2.46 1.08 | .29
22. Learn the skills of family living
such as homemaking, craftsmanship, '
MONey MANAZEMENE .+ o o o o & o s o o 1.93 2.08 | -0.69 { .50
. —**23, Learn about the -race relattons — | — = - [ oo T
, policies and legislation '« « « « « & -1.93 - 242 -1,81} 08"
24. Learn the English which will be
needed in many different situations
including business, further ' , 6
schooling and social 1life .+ « « .. . 2.67 2.92 -1.67 | .11
i — - 25. Learn-to -do-mathematical v =} e T T
- calculations « . ¢ ¢ s 4 b b e 0 .. 2.47 2.46 0.02 | .98
. 26. Develop a positive self-concept . . . 2.60 2.39 0.81 42
27. Develop some sense of world ' ' :
community and of international
g00dwill . & ¢ ¢ 4 4 o ¢ s e s e o 2.27 2.23 ‘0.14 1 .89
28. Understand the biological facts of :
~human reproduction .« « ¢« ¢ ¢« o « & 2.47 1.92 2.49 | .02
29. Learn to be analytical and logical : -
in their thinking . « ¢« « &« & o & & 2.67 2.62 0.27 | .79
30. Develop personal goals . « « « « « & 2.40 2.69 ~-1.36 | .19
___~» 31. Learn to work co—operatively with
others ineluding those who dress, . '
act and think differently . . . . . . 2.73 - 2.54 1.06 |- .30
32. Learn to make socially responsible. - I
decisions . 4 v 4 e 6 s s s e e . 2.60 2.39 1.12 .27
. *%33, Learn about various cultures of . ) , ‘
the world . ¢ ¢ ¢ 4 o o ¢ o o s o » %‘40 2.15 1.23 | .23
- 34. Develop a lasting desire for
learning « « » o o s s o0 o 0 e . s 2.80 2.15 4.30 | .00
35. Learn how to make wise career - ' 1
choices e s s s e s s s e s s s s e 2.60 2.46 " <57 .58 | &
36. Understand the beliefs of at least .
one religion « « v+ v o + o s o & » & 1.40 1.42 - -0.30 | .76
D T e —
' __ _Should not:be a school goal =~ 0 SR
Of little importance as a s&pool goal - 1
Of moderate importance as a sthool goal - 2
3

Of great importance as a school goal -

** Special concern drawn from interview.
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~—section,—where ‘both groups- agreedfon the*high value for- Goal*k*(arcontinning T
rdesire for knonledgegiand_ranked,it,thirdc(Iableml)1AAResponseS—onAGoa142844+44——e+7

(knowledge of human reproduction) indicate the Indo—Canadian elites,are more *
conservative in this’than the Chinese?Canadian eiites. |

Of the eight items which are “special concerns”, none show a significant
differencerin the means. Nor do they show an overall smaller difference in‘

means than the other items, indicating no higher level of agreement on these

items relating specifically to ethnic minorities than on othé%s.

el

Table 7 sets out the statements with the highest and those with the lowest

‘means for the two groups. There is agreement on only two of the five highest

(Goaisdiéfand®24) " The importance given to Goal 29 (1ogica1 thinking)'is

consistent with the high value given by both groups to Goal 3 (weighing facts)
in Table 1. Again the stress on the Intellectual side is apparent in,the
Chinese-Canadian ratings, with fonr of the five highest being in that
dimension. For the Indo- Canadians, however, the top five include two from the

Intellectual two from the Social and one from the Personal dimension. Since

no attempt was made in this section to provide an inclusive list, the
conclusions which can be dravn are very'conservative;i One can say only that,
.of the items provided, the Indo-Canadians preferred goals in three different
dimensions, while the Chinese-Canadians'were more Narrow, and did not find any
goal in the Personal dimension vorthy of a top rating. Again the Productive
dimension 1is noticeably migssing indthe list ofrtop five for either group.

One of the speclal concerns, Goal 10 (the respect for other cultures)

received the highest rating by the’ Chinese—Canadians which is consistent with

~ Table 1 1: they rated Goal 5 (social harmony) significantly higher than did the
Indo-Canadians and as one of the two most important school goals. This could

be attributed to the high value placed on social harmony and social . consensus,

but it may also indicate a stronger concern for the importance of such



Table 7

e —Geals—of~Education*~—{mportaﬁce

Comparison of Highest and Lowest Means
E Chinese— and Indo-Canadians

" HIGHEST MEANS

CHINESE-CANADIAN
10. Respect other cultures and have
dependence of. people. (X = 2.80).

34 Develop a lasting desire for
learning. (X = 2.80)

WZQ!{h&uxLinjbefahal¥tiealfandflagieelai,:

in their thinking. (X = 2.67)

24. Learn the English which will be
needed in many different situations, -
including business, further
schooling and social life. (X = 2.67)

21. Understand and appreciate the
Canadian heritage, including
that of all ethnic and racial

_ _ _groups. X =2.67)

-an-understanding of the inter- - - -~

INDO-CANADIAN.

24. Learn the English which will

be-needed in many different - — -
situations, including business,
further schooling and social

ifd. (X = 2.92)

9. Leayn to communicate thelir own

’ ag-and feelings. (X-=-2.77) -

30. Develop'personal goals.
(X = 2.69)

29. Learn to be analytical and s
logical in their thinking.
(X = 2.62)

17. Develop the potential for
positive contributions to

— society. (X = 2.69)

LOWEST’HEANS

CHINESE-CANADTAN

*36. Understand the beliefs of at
least one religion. (X = 1.40)

*13. Learn their mother}tongue if
it is not in Engl¥gh or French.
(X = 1.73)

5+ Learn sports; hobbies -and-other —————

forms of recreation. (X = 1.87)

INDO-CANADIAN

. Understand the beliefs of at
least one religion. (X = 1.42)

5. Learn sports, hobbles and other
forms of recreation. (X = 1.77)

28. Understand the biological facts
--of human-reproduction+ (X =-1+92) ——

\\\K‘

* Special concern drawn from interviews.

*13. Learn their mother tongue if

it is not in English or French.
(X =1.92)




» attitudes in this as a multicnltnral society.ﬂfwv;;; ,//._

HSpecial concerns. “"Concerns” voiced in the interviews are not/ﬁecessarily
viewed asNhigh priorities by the elites. The list of lowest/éeans in Table 7
provides a significant finding regarding heritage languagesi' for both_groups,
one of the three lowest means given 1s Goal 13 learning the mother tongue.

Since this was one of the special concerns and since this has been one of the

. foremost topics in the literature, such a low V?Iue-on it when n0~ranking‘or o
priority was neede& wasvunexpected. Respondents have not said that they value

) other goals more; they “have. clearly said they do not value this as a school

“goal very much- ~_In both cases, the mean falquhetween‘tﬁe‘?of“little T TR T EE
importance” and the.”of moderate importance" ratings.v Only religion (Goal‘36)
ranks lower for both groups. The large numberﬁof children'enrolled in Heritage
Language Schools (after school and Satnrdays)vin Vancouver is evidence of the,
desire that children learn heritage languages. The respondents may support

such a program strongly but not go so far as to say it should be an integrated

part of the school program. Of the 36 goals listed, Number 13 is the only one
which,is relevant only'to:ethnic minorities, which would serve their interests
alone and not provide substantial benmefit to all children.. In giving it a low
value, the ethnic minority elites are avoiding making any request of the school

system which caters only to their particular situation.

 How satisfied are Chinese- and Indo—Canadian elites with the schools'

performance? (Research question 3)

Table 8 shows how the respondents rated the performance of the schools

on the same goal statements as those shown in Table 6. The most striking

feature of these results is the overwhelmingly low ratings. The highest

mean rating by either group was 3.58 (Goal 1), a rating between adequate and

good. Both groups rated the schools relatively highly on Physical Fitness
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5.
6.
7.
8.
9.

**10.

- Table 8

~Goals of Education' Chinese-Canadian and Indo—Canadian Means

- -Schools' Performance Grades* ——-

GOAL

Value physical fitness and well-being

and apply principles of health and

safety in daily:1iving . . . . . . . « ¢« &
Understand and appreciate their

- family heritage and roots e e e o oo o o o

Learn the l1life sgkills needed and

resources available in this society

dealing with banking, income tax,

soclal and medical services, etc. « « « « &
Learn about the economic, political and

~Judicial systems, as well as the social
‘institutions of British Columbia and Canada

Learn sports, hobbles and other forms

of recreation .« « . & &+ ¢« ¢ o ¢ b s e 0 .
Develop a personal code of ethics and

moral values. « « o s o o 5 s o o s o s s @
Learn respect for the enviromment and
learn to use natural resources responsibly.
Learn both official languages « ¢« ¢ « o .
Learn to communicate their own ideas

and feelings. « « o ¢ o & o & o o o o o o
Regpect other cultures and have an

Chinese~

11.

12.
**13'

**14.
15.

16.

understanding of the interdependence

people .« ¢« . ¢ ¢« ¢« s o . B A
Learn good manners and proper social
conduct t e o s e 4 s s s s e s 5w owe
Learn skills for specific jobs. . . . . . .
Learn their mother tongue if it 1is not
English or French » ¢« « ¢« ¢+ & & &+ ¢ o o« & &
Develop a g0Qd MEMOTY =+ « « « + o o o « & &
Learn to express themselves through forms
such as music¢; writing, dance, film, etc. .
Understand the nature of drug, alcohol

and tobacco usage and the impact it has on

’ mntal and physical health. S '

17.
18.
19.
20.
21.

Develop the potential for positive

—contributions to soclety. « « « v o v e v o o

Develop the ability to adapt to the
changing demands of society £ s o s.n o o

Learn to appreciate various forms of
beauty and culture. « = « « « o o s o « »
Learn scientific principles and methods . .
Understand and appreciate the Canadian
heritage, including that of all ethnic

and raclal Qroups « .+ - ¢ v ¢ 4 s e 0 e o

) Indo-
Canadians | Canadians
Mean Mean
(n=15) | (n=13)
3.33 3.58
. - 2420 - Wf;~1313~ o
- 2.47 2.55
2.80 2.67 -
3.57 - 3.42
2.00 2.50
2.46 2.91
2.79 3.18
3.20 2.83
2.40 1.92
2.27 2.42
3.15 2.82
1.50 1.78
2.50 3.08
2.83 2.91
. 2.67 2.67
2.29 2.82
2.57 2.91
. 2.64 2.73
2.87 3.08
2.40 2.42



 Table 8 - Contfnued

/!

. Chinesge~- | Indo-
' Canadians | Canadians |-
GOAL Mean Mean.
4 , : (n = 15) (n = 13)
22. Learn the skills of family living - =
such as homemaking, craftsmanship, . ‘
' mOney mAanagement. « « + o o o o o o o b 0 o e 2.87 3.0 T
*%23. Learn about the race relations policies :
and legislation . « ¢« ¢ ¢ 4 ¢ 2 0 o0 . . . 2.14 2.27
24, Learn the English which will be needed '
‘in-many different situations - including - - - -
business, further schooling and
soclal 1ife « ¢« & & & o 4 &+ o 4 6.0 o o @ . 2.86 3.58
25. Learn to do mathematical calculations . . . 3.36 3.45
26. Develop a positive self-concept . « . . . . 2.77 2.89
27 . Develop some sense of world community -
: - and . of international.goodwill ... + o + . - 243 —250-—
28. Understand the biological facts of human
reproduction . . . & &+ ¢ o 6 4 e s e o @ . 2.87 3.0
.~ 29. Learn to be analytical and logical in
’ their thinking . . . . .« &« ¢« o0 o o o o . & 3.0 3.36
30. Develop personal goals .« « o« ¢ ¢ o o & o & & 2.64 3.09
31. Learn to work co-operatively with others
"~ 1ocluding those who dress, act and think
differently « o « &+ o o o o o o o s o o & . 2.23 2.33
32. Learn to make socially responsible
decisions . « . . . . & e e e s s e e e . 2.67 3.18
,,W!t3344Learn4ahoutmﬂariousmculturesAoffthe '
Wworld o & v s h i e e e e e e e e e e e e 2.67 2.42
34. Develop a lasting desire for learning . . . 2.43 2.91
35, Learn how to make wise career choices . . . 2.64° 3.20
36. Understand the beliefs of at least : o
one religion. . + « ¢ ¢« ¢ ¢ & o ¢ ¢ o o o . 1.92 2.38

** Special concern drawn from interview



(Goal 1) and Sports (Goal 5), a11 of which are over 3 0 (Adequate) 7 But Goal 5

was‘one“of“the*iowest“tn'importance; "This indicates a dissatisfaction withithe'
present system, which is seen as doing a better job on something that 1s‘uot'\
valued high1y~than it is on things which are.

Both groups are more satisfied with mathematics (Goal 25) and sciences

(Goal 20) than with most of the other goals. The results in Goal 13 (mother

tongue) seem somewhat inflated since it is one which is not taught in any of o
the public schools; the school grades, however, are 1.50 and 1.78 (higher than
"very poor™).

The Indo—Canadians rated the school performance on English (Goal 24)

relatively more highly than the Chinese-Canadians, and gave it one of the

~highest means (Table 9). The Indo—Canadians, who have a group mean of 2

(Adequate) or better on 12 of the goals, seem to feel somewhat more positive o -~

r-than the Chinese-Canadians, who have meaﬁs*thiS'high on only 7. In only seven

~their rating than the Inde—Canadians. —There are no—significant differences

cases (Goals 2, &4, 5, 9, 10, 12, and 33), were the Chinese-Canadianejhigher in
, ¥

in any of the ratings, however; t—-tests revealed‘none with a t value that is

‘gignificant at p.=.05. .

!-.Tahle 9 compares the- highest and ioweetvratinge for each group. There 1is
considerable agreement in the two groups, for.whomrthree of therlowest and
three of the highest are the same. None in the highest group are goals which
were drawn from t 1pterviews,'whiie three (38% of the special concerns) of ‘ é/

those in the lowest group were. The special concerns were felt by many to be

S

more poorly delivered in- the school gystem than were other goals. Number 13

(mother tongue), 23 (race relations), and 21 (family heritage) are three of

these concerns which are among the lowest rated for both groups. All three are

topics not presently tackled in Hinistry—of Education curriculum. As seen in

Table 6, none of these three were rated as one of the highest in importance,

-



| f\\) |

Goals of Education. Compa

‘Schuois* Pérfbrmance Grades

Table 9 . N
rigon of Highest and- Lowest é;ans

: HIGH!ST MEANS 7
CHINESE-CANADIAN INDO—-CANADIAN
5. Learn sports, hobbies and 1. Value ﬁhysical fitness and

other forms of recreation..
(X = 3.57)

Learn to do mathematical

well-being and apply principles
of health and safety in daily
‘living. (X = 3.58)

*2. Understahd and appreciate their

family heritage and roots.
(X = 2.20)

->

25.
-~ ---calculatiens. (X =-3.:36) ‘247 Learn the English which will" be T
: : - ' , needed in many different v
1. Value physical fitness and situations, including business,
well-being and apply principles " further schooling and social
of health and safety in daily life. (X = 3.58)
living (X = 3, 33) o
. : : - -25~ Learn-to-do-mathemattcal— " — =
20. Learn scientific principles calculations. (X = 3.45) '
- and methods. (X = 3.31)
' o 5. Learn sports, hobbies and
9. Learn to communicate their own other forms of recreation.
' ideas and feelings. (X = 3.20) (X = 3.42)
20. Learn scientific principles and
methods. (X = 3.08)
- 29. Learn to be analytical and logical
— in Luefl‘_thj:nuug- \A = J-JD)
LOMEST MEANS
F
*13. Learn their mother tongue if *2, Understand and appreciate i
it is not English or French. their family heritage and .
(X = 1.50) roots. (X = 1.73)
36. Understand the beliefs of at *13, Learn their mother tongue if
least one religion. (X = 1.92) it is not English or French.
' ' (X =1.78)
6. Develop a personal code of .
ethics and moral values. 10. Respect other cultures and have +
(X = 2,00) an understanding of the inter- .
dependence of people. (X = 1.92) -
--*23. Learn about the race relatioms —— e
policies and legislation. *23,. Learn about the race relations A
- X =214y —_— ) tions

(X = 2.27)

31. Learn to work co-operatively

--with others, including these
who dress, act, and think
differently. (X = 2.33)

* Special concern drawn from interviews.



however. dissatisfaction with these is not as significant as dissatisfaction

with priority goals. Not all of the 1owest performance ratings were gpecial
concerns, an indication again of .an overall dissatisfaction. Respondents are
. -extremely dissatisfied with the schools performance, not because of their

individual and particular needs which are not being met, but because Sféa;\\

perception of universally low standards. . '
N : a o )
What are the improvements Chinese- and Indo~Canadian elites would like
" to see in the educational'systéh? (Research question 4)

‘Table 10 presents respondents' decisions about the relative importance of

various suggestions for improving thersystem, when asked to‘dO‘a Q sort of
the items. Each suggestion has a mean for each group andhthehﬁeahs<are»ranked
in order of importance. The 20 suggestions include eight special concerns
‘raised in the interviews (Statements 1, 3 6, 9, 13 14 17, and 19), so there

‘are two types of items,- these special concerns and more”universal concerns.

‘There is considerable difference of opinion as to the importance of these
items. .The two groups agree on only three out'of»the five statements which
hold the top ranksr(in rank order Numbers 2 11, 15, 17, and 7 for the

Chinese—Canadian an&“ in rank order, Numbers 2 17, 14, 11 and 13 for the

Indo—Canadians).
» Both groups. place the highest values on stricter discipline (Number 2)Q
This repeats a concern voiced often in the interviews, that schools are too .
liberaifand”permissive;”thatmmoralmand*sociai*standards”are”IackingT‘"For”bothf““‘*
groups3feeﬁeernuforganothef—aspectfof—school—climate—ranksgasforgaimostgas—————————*
high. 1In the case of the Indo-Canadians, one of the two most important ’
improvements 1s Number i7 (re;pect for and understanding of cultural - e
differences), while the second rank for the Chinese-Canadians is.Number 13, |

which also deals with cultural differences, but in terms of the teachers'
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Table 10
i B Quality of Public Education
‘Suggestions for Improvements: Importance
) — Means and Ranks
Chinese- . Indo—
) Canadians Canadians
(n = 15) (n=13) |
Mean Rank Mean Rank -
1.* Provide a pre-school program "~ | 3.1 ] 16 4.50 '8
2. Stricter discipline 1520 ] 1 | 5.5 1.5
3.% More information to parents about 469 | 6 4.08 10
.. .the school system and programs .. | = L .} | . s
4. More homework 4.07 | 12 2.92 18
5. More extra—curricular activities 3.14 17,18 3.46 17 -
6.* A multi-cultural focus in the 4.60 7 4.62 7
curriculum
WRaisinggacademicgstandards 471 5 3.85 12
8. Improving the quality of school 3.92 15 | 4.69} 6
' facilities
9.% More ESL programs * . 3.93 14 4.31 9
. I . ' 3 )
10. More library materials -4.00 13 3.54 | 15.5
11. More time to teaching basic 4,57 8 ' 5.08 3.5
skills :
12. More options f6£”§é€6ﬁa£f§""7"7"”mmﬁ73?1£“’"17:18 3.85 12
skills '
: I3‘*’increased gsensitivity on the '
part of teachers to different 5.00 2 4.92 5
ethnic and cultural groups '
14.% Improved’quality of’naterials T %231 11 | 5.08 3.5 =
on other cultures



15.

16. )

17 .*

18.

More counselling help«to studénts

Increase the length of the
school day

Develop a greater climate of
respect for and understanding of

“cultural differences im school =~ |

Provide more chance for input
from parents

19.* Help parents to understand this

20.

society so they can understand
their children's behaviour and
attitudes

Follow the standardized Ministry
curriculum more strictly

~ Table 10 - Continued .

Indo-

Chinese- )
Canadians Canadians
(m=15) |  (a=13) .
Mean 'Rank Mean ' Rank -
4.93 3.54 | 15.5 A
2.29 | 19,20 | 2.17 19
4.73 ] & 5.15 1.5
4.36 | 10 3.62 14
4.50 9 3.85 12k
2.29 | 19,20 | 2.08 20

* Special concerns drawn from interviews.
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~ sensitivity. In Table 7, GoalAlO#(réspecL#erWothgrfgultureg)iwas rated by the

Chinese—Canadians as the most 1ﬁportanthoal, and in the top third by themlndo—

Canadians. 1In Table 8, the same goal received the eighth‘aﬁdrthird lowest”

grades respectively on school performance. A glimate of recognitiOn of and
respect for the multicultural nature of Canadian society is clearly of great

importance to both groups, and an area in which schools are seen to be dotng'a

A

poor job. An improvement in school climate is more needed than changes in the

- T

“curriculum focus (Number 6) or ESL

pfbéf&ﬁél(ﬁthﬁéf §5;mf§6fBY“EﬁE special
concerns often raised in the literature. |

The top five’suggestions are not exclusively special concerns, but only

two of the five for the Chinese—Canadians (Numbers 13 and 19) and three for
the Indo-Canadians (Numbers 17, 14 and 13). Neither group is worried about
aspects of education relating to multiculturalism and ethnic differences to the
exclusion‘of other problems which they'see'as\equally or more fundamental.

Both groups ranked ESL programs (Number 9) lower than they did time on basic

— skills (Number 11). | ‘
Table 11 shows the results of t-tests on the means. -Only three, Numbers
4, 14 and 15, have significant &ifferéﬁces at p = .05. Théwéﬁ{ﬁégéWGAiﬁELﬁﬁfé” -
ﬁomework (Number 4) and m&le counselling (Number 15) more than the Indo-
Canadians. The Indo-Canadians give more importance to improved material on
other cultures (Number 14). Only Bumber 14 18 a special concern; on the éefén

others, there is no significant difference in the rating./

Tableulzlptesgntsl;hgggﬁsgaigggg;ggghere there was a gross difference in

&

the ranks assigned in the two groups, arbitrarily set as a full quarter, that

is, five (e.g. from rank 1 to rank 6). Eight statements of the total of 20

show such a difference. In Table 1, dealing with the lnportgpce of school goal
statements, only one of 16 statements showed this gross difference (of a full

, quarter) between the ranks of the two groups. There is clearly mwore agreement



' Table 11

44444444444A4444444_A44Qnalit¥4n£42nhlicAEducar1nn

Suggestions for Improvements
- -Significance of Differences in Means. .

B

MEANS -

, 4 . Chinese-* |  Indo-. £ -
K o Canadiangs | Canadians | value P
(n=15) | (n =13) /-
1.* Provide a pre-school program 3.1 4.50 » | -1.17 | /.25
2. Stricter discipline 5.20 5.15 0.07 | .95.
3.* More information to)parents about 4.69 4.08 1.94 ] .06
.~ the school system and programs - E
4. More homework 4.07 2.92 | 2.06 | .05
,, ¢]
5.‘ More extra-curricular activitigs 3.14 3.46' ~0.77 45
, { o
6.* A multi-cultural focus in the . . 4.60 4.62”1; -0.04 | .97
curriculum ' : : . :
7. Raising academic standatds 4.71 3.85 . 1.42 .17
8. TImproving the quality of school 3.92 - 4.69 -1.39} .18 |
facilities -
9.* More ESL programs 3.93 4<}1‘ -0.99 | .33 .
10. More library materials 4.00 3.54 0.89 | .38
11. More time to teaching basic 4.57 5.08 -1.09 | .29
8k111§4W477m77W1
12. More options for secondary' 3.14 3.85 -1.74 | .09
' skills :
13.* Increased sensitivity on the :
- part of teachers to different 5.00 4,92 +19 .85
ethnic and cultural groups ‘ .
C14.% Inproved quality of materials 4.23 5.08 -2.91 | .01
on other cultures
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D S Table 11 - Continuéd
Chinese- Indo— t
Canadians | Canadians | value P
(n = 15) (n = 13) '
15. More counselling help to : . I
students 4.93 3.54 3.54 | 002
16. Increase the length of the .
school day 2.29 . 2.17 27 |- 79
L7.*»Deve10p a greater climate of - T TR B
respect for and understanding of 4.73 5.15 -0.96 .35
cultural differences in school 7
18. Provide more chance for input ' 4.36 3.62 1.75 .09
- = fromparents S T S S
'19.* Help parents to understand this ) a ,
soclety so they can understand 4.50 3.85 1.26 | .23
their children's behaviour and
. attitudes : 7 ,
20. Pollow the standardized Ministry 2.29 2.08 <45 «65
curriculum more strictly - :
_ [ _ S _ If
. I
N
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~ Table 12

anlity of Public Education: Suggestions for Imptovementé

Gross Differences in Ranks of Importance \é

-

Chinese Canadians Rank Higher than IndohCéhqﬁiéﬁs
I > T Morecounsellingheiptostudgnts(differenceinrank§=12)\\\

7. Raising academic standards . (difference in ranks = 7)

4.% More homework (difference in ranks = 6) : | \\\ '

<

Indo—Canadians Rank Higher than Chinese~Canadians

8. Improving the quélity of school facilities (difference in ranks =9)
f1.% Provide a pre-school program (difference in ranks = 8)

14.* Improved quality of materiéls on othgf cultures (difference in

’ ranksv- 7
9.* More ESL programs (difference in raﬁks = 5).
12. More options for secondary students (difference in ranks‘- 5)

P
-4

* Special concerns drawn from interviews.
-
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schools (Table 8) than there is on how best to improve the quality of

education. There is a gross difference in ranks of four of the eight,speeialwf

concerns, again showing no significantly greater agreement on these than on
other goals.
o Chinese—Canadians see more benefit from more homework (Number 4), higher

‘academic standards (Number 7) and more counselling help (Number 15) than would

the Indo-Canadians. Numbers 4 and 7 reflect differences between tnertygqgroups;

in cultural values and attitudes toward schooling. Chinese—-Canadians stress

‘the Intellectual dimension (found in Table 7) Number 15 may reflect the fact

,that the Indo—Canadian elites who came here as immigrants have been educated in

the British system, while the Chinese-Canadians are not 3s familiar with_this'

=

system and, therefore, less able to guide children. It may also be that

Indo—-Canadians seeicounselling'as the job of the family and -do not expect -

- schools to provide this to the same extent. One group sees an extreme need

(the Chinese-Canadians ranked it third highest), while the other group sees
'little need at all (the Indo-Canadians ranked it ‘one of theltwo lowest).

The Indo—Canadians.are>more eoncerned'than,therChinese-Canadians with

®

betterffacilities (Number 8), with ore-school‘(Npmber 1),:with;the quality of

material on other cultures (Number 14);'nith more options for secondary

‘“'Stndents (Number 12),;and with more ESL program; (Number 9). None of these

five can be done or provided byrparents in the home, if the preeschool is seen

12. The:great differences in Numbers 1, 9, and lkﬂmight be accdunted for by

the fact that'Indo=Cauadians are 4 relatively*new grouprin‘Canada”‘ESt’
prograns and pre—-school therefore dee-ed more essential by this group. 'Becanse '

one judges best and is most concerned with the naterials on one's own culzure,

>~

. e
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Number 14 measures primarily ‘the amount of dissatisfaction with materials on

one's own ethnic group. Indo-Canadians see much more of a problem here than do

‘the Chinese—Canadians. Sinceé, as a group, they have not been here as long,
' lndo—Canadiang are not ss understood by the community at large'and suffer from °

‘more overt racism. As a result; they are more concerned withﬂthe‘quality of -

materials on their culture.

What are the views of Chinese— and Indo-Cansdian elites on major issues
of 1984: ’budget cuts (Research question 5)

In a study conducted in School District 71 (Courténay, Vancouver Island)

S — e— ——— = — —= —— —— === ———— = = e

in 1984 Kerr (Note 1) surveyed the opinions of a random sample of residents,

including parents with children in school, parents with children in pre-school,‘
parents with children finished school, and non—parents. Some of the
= : ; 3

questionnaire items dealing with current issues were used in this study to

provide a comparison of responses between the ethnic minority elites and a

] \
~ cross—sectional survey. These items do not include the special concerns of -

ethnic minorities, such as ESL programs, home-school Horkers, etc. which
relate specifically to the needs of English as a second language students
and families.

’ Table 13 presents the three most frequent responses for all groups,

when asked to select five items (from a list of 14) which could be cut from

achool board budgets without seriously affecting the quality of education.

rTheremisﬂconsiderable—agreenent“bothfwithin~and”betweenftheftworstudiesiffTherrrrrrrrf

choices. Of these two, one 1is not shown in any of the- Courtenay groups, that

T

beiag—ﬂsnber 4, janiterial snd~msintenance~serwhﬁnrf €HFthe—zeritens/—this~*4~*h*—f47

is the onme least directly affecting the students, all others dealing with

programs in sose way. Y



i Itéms Which Could Be Cut*

~-Table 1 3 -

(n = 15),

v
Parentg**
(n = 146)

@)
Courtenay
Parentg®*
(n = 19)

(3)

(n = 80)

12. Eliminating Grade 12
and shortening the nmber
of years in school
Mx:izgtheElaan:ary
Magic program

4. Eliminating the free use

_of school facilities by

comamity groups

10

14|

| g |

55

* item:
Wrdch of
Ldmg]yjl

ﬂ:mcouldhecutbmmnethe

, ** Courtenay Parents (1)-rmmmmm1

Courtenay Parents (2)
- Courtenay Parents (3)

k4

~ Parents with chdldren in pre-school
-Pamﬂthchﬂdmnﬁﬂdedsdnpl

qual‘h:yof ednatimmﬂdnotbeaetimslyaffected?
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The other major difference between the Courtenay groups and the ethnic

minority elites lies in Number 3, the elementary French program. For a11 four

Courtenay groups, this was first or second priority in terms of what could be®
cut. Nine of the (hinese—Canadians (n = 15), ‘but only three of the Indo— o
Canadians (n = 13), felt this ‘could be cut at all and for neither group was
it one of the three most acceptable cuts.v There 1is, then, more (though not

unanimous) support for this program among both ethnic minority groups, but

7PartiCULafly the Indo-Canadians‘ ‘This difference ¢ould be a reflection of  ~—— 7

four major differences between the Couttenay groups and the Indo-Canadians:

1) the Indo-Canadians are educational elites in the ethnic community;

2) School District 41 (Courtenay) is largely a rural area, while the GVRD is =

: !
an urban one; 3) the'Anglo-French tensions which have been prevalent in )

British Columbia and in Canada are not shared by the ethnic minority groups;
' 4) Indo-Canadians have roots in a culture where more than one language are

commonly spoken.

Table léipresentsmtheichoicesimoatioftenimadeiforiinhatishnuldinot 7‘;$'
be cut”.; The most frequent responses here indicége a.higher leyei of support
for the.item'than for the others listed. Here again, the vieus ofmthe»two
ethnic minority groups find agreement in the Courtenay groups. There.is the
most support by all for the continnstion of‘special services - Number 2 is
one of the top three for all six groups. Five of the six groups, including
both ethnic minorities, place a high priority on not increasing class size

(Bumber 1). For all groups, either Number 11 or 12 is in the top three in the

should not be cut category. Both items deal, in different ways, Hith cutting

the amount of schooling provided. Both minority groups value Kindergarten .

(¥umber 9) more than three of the Courtenay groups. For many children from

ethnic minority homes, Kindergarten is the first introduction to an only-

English speaking enviromment; so it may take on an added dinension_andigreaterﬁf



" Items Which Should Not Be Cut®

Table 14 -

P

L

W;Frequencies of Most Frequent Responses

A

‘Chinege~

(n = 15)

¢y
Courtenay

Parentght

(n = 146)

no

104

10.Ehnmmmhgcmtof
district school

-activities (sports
trips, band trips)

11. Shortening the school
year by ore month - .
12. Fliminating Grade 12.
and shortening the number
“of years in achool

13. Beducing the Elementary
Music program

14. Eliminating the free use
of achool facilities by -

- comamity groups

4

* Questioonaire item:

o

~

Which of these items should not be cut because ﬂr:qmﬂitycﬁfedumuﬂnn\mlﬂd heserﬂ:nﬂy

 affected? (ehax!}enkyiive}
** Courtenay Parents (1) — Parents with children in school -

Courtemay Parents: (2)

- Parents with children in pre-schoal

Courtenay Parents (3) — Parents with children finished school



,importance than for other children. ThewChinese;Canadiana,mwhile7theyfseem7mfw—veﬂ

Kindergarten as valuable, did not ‘see pre—school as a priority improvement 7

(Table 10), and ranked it lowest in importance. Of the ZQ items,listed all

igrOups agree that the last to be touched should be class size (Number 1),
~special services (Number 2), Kindergarten (Number 9) and the amount of

schooling provided,(Numbers 11 and 12). More people would rather see music

programs (Number 13), elementary French (Number 3), or computer education'

’

"(Number 7) programs cut than see claas sizes increase, or special services cut._

These results may indicate a rejection of the actual restraint program whieh is

‘forcing cuts in precisely these areas - clags sizes are imcreasing generally

”and special services are being cut or are threatened in many school boards.

- Tables 15 and 16 present some measure of intra-group agreement on each
item. Since respondents were asked to pick five in each of two categories
(could be cut and should not be cut), they were required to make definite ‘

decisions about a total of ten‘items, leavingvonly four which fall between the

-two-extreme viewsv——Where—allfthe—responsesﬂappearsas—eithersaggcould*bercutrrrrf

*

"should not be cut” , therg is more agreement within the group than where

some responses fall in each category, some thinking it definitely could be'A

7 cut and some thinking it definitely should not be cut.

" The Chinese-Canadians agreed on nine of the 14 (Table 15) where agreement
means all opinions, or all but one, are in one category. None of them value |

mailntenance services (Number 4) and the free use of school facilities

~ (Number 14),as highly as other items. There is unanimousiagreementcthatleme,;iiie,

special services (Number 2). computer education (Number 7). Kindergarten

(Number 9), shortening the length of schooling (Numbers 11 and 12) should not

be cut. Although elementary French. (Number ll,lﬁs_nOLQneJLthﬁjQ]L,- L

three for "could be.cut™, it was still very high, with nine people putting

it in that category. The least agreement is seen in Numbers 5 (library
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I S ~Table 15
Possible'Bﬁdget Cuts: What could be cut and what should,not he,cut -
Frequency of responses of Chinese-Canadians (n = 15)
2 )
Could Be | Should Not | .-
. Cut* Be Cut**
. ’ - » - -~
- B T Teachers (by- increasing the class size) e e e b 2
2-' chial Bel.’ViceB. *« o » :- ¢ o ® o ¢ o o o or . 0
3. Elementary French prograﬁs. s s 0 s s s o s e » 9 3
4, Janitorial and maintenance services of | b
i facilities and gl'ounds s o .o o o o o0 & o o @ 11 0
5. Library expenditures. . . . P 6 .50
6. Free textBook 1séue‘. D . o . .,;f; . 7 3
7. Computer education programs . . « « o « o & o o ) 7
8. Teachers' salaries =« « « « « « & & . }\,,.,. . 4 -4
9. Kindergartem . « » + + + + s s s s+ oo | O 10
10. Out of district school activities . _
(sports trips, band trips). . « ¢« ¢ s+ ¢« ¢« o« o} 8 1
11 Length of ‘the schaol year (reduce by « o
one month) » R L] L L] L] L] L] » L] L] L] : L ] L] L L] L] 1 9
12. Grade 12 and the number of years im school. . . 0 11
13. Elementary Hﬁsic Programe. « « + « ¢ o o o o o & 10 1
l4. Free use of school facilities by , )
community e T 14 0
- —% Questiomaire item:

** Questionnaire item:

Which of these items could be cut without seriously affecting the quality

of education? (choose only five)

L3

-

i

Which of these iteas should not be cut because the quality of education

would be seriously affected? (choose only five)

R T



) expenditure) and Number 8 (teachers' salaries)~—with;as manywor'almost~a3mwf4v—~*—fw

,;nuuQLiJLeachfcategory,e S

Table 16 presents the - same information for the Indo-Ganadians, where |
‘there is less agreement, on only six of'the 14 items. The two items which all
people clearly support with no dissension are Kindergarten (Number 9) and
computer programs (Number 7). There is also no disagreement over Elementary

" Music (Number 6), out of district activities (Number 9), free use of school

facilities (Number'14), ‘and maintenance ‘services (Number 4) = all who take ’j"gfl“”
a definite position on these agreed they could be cut. The items where

there is 1east agreement are Number 3 (Frendh program), Number 5 (1ibrary

s T e e e I

psnditure) and Number 6 (free texts).
- Table 17 presents the reactions td the financial cuts made in 1983 by thﬁ
' 7
- provincial government. There is opposition from both the Chinese- and Indo-

Canadians to the reduction in financial support for school boards, stronger

opposition than that found in Courtenay. L 93.3%Z of the Chinese-Canadians and

8{561 of the Indo-Canadians showed either moderate or strong opposition; only
56.9% of respondents in Courtenay show theisame; | | |

' Tabie 18 provides more information on the same issue, that of spending for
education;x Both the‘Chinese-Canadians‘(86.72) and Indo—Canadians (84.6%) are‘
prepared t0'seé;an increase'in spending in order to maintain educational

services, ' While the majority of Courtenay respondents also support such an

increase, the percentage (62. 815 is’lower by over 201.

' The ‘two tables taken together show that the views of the . ‘two ethnic elites

o §
F

_are closer to each other than either one is to the Courtenay response. They

2not only;dislike the budget cuts; they are prepared to see an increase in

spending,{indicating a’stronger’coimitment"towfﬁéweducational system than the

Courtenay groups. Ethnic“minorities may have the most to lose by the cuts and

»the most to gain.through a good educational system: cuts have meant a



Table 16

e

Possible Budget Cuts: What.could be cut and*What should not. be cut o
: - Frequency of- responses of Indo-Canadians {n =13) T

1 4

Teachers (by increasing the class s:
+ ‘Special ‘services. . . . . s e e

Elementary French programs. . ..

Janitorial and maintenance services
" Yacilities and grourds . . . . .

Library expenditures. « « » - o o

Free textbook issue . « « ¢« ¢« . .

Computer education programs . ;,.

Téachers' salaries . . . ¢« & o0

| Could Be-

- Cut*

Should Not~

“Be Cutt*

10.
11.

12.
13.

14.

Kindergarten s o o » '}; 2 & e @

Out of district school activities

(sports trips, band trips). . . .

Length of the school year (reduce
one month) , « « « ¢ ¢ ¢ & ¢ o &

by

Grade 12 and the number of years in school.

Elementary Music Program. « « « o o « o o+ .

. Free use of schoOI'fggilities by .

Which of t

of education? (choose only five)

QuestioﬁpaIie {tem:

ese items could be cut without seriously affecting the quality

Which of these items should not be cut because the quality of education

would be seriously affected? (choose only five)



B / e Sl —— -
7 Table 17
) Reaction to ‘Finh,nc,ia_li‘ Cuts* ] :
o - -
’j Chinese- ’ Indo- Courtenay 4
Canadians | Canadians _ Study .
- — E— i =15) (= 13) | (n=_276) S —
Strongly support 1 (6.7%) 1 (7.7%) 34 (12.32) .
- - 75@?%?%%%;' - T 7#’;7777 lﬁ ‘(’?_7;7%7)7 7; LA g 6- 9Ol )77 77777
Oppose moderately 5 (33.32) | 1 (7.7%) 41 (14.9%)
- Oppose strongly 9 (602) | 10 (76.9%) | 116 (42.0%)
j‘L‘ % - . .
No opinion 0 0 ' 11 (4.0%2)
S —
. V B \.
* Questidénnaire -item: - e
During 1983, the provincial government reduced its financial
. support for the public school system. What is your reaction
to these cuts? ‘ ’
> .
J



Table 18
\ Reaction to Proposed Increase in Spen&ig_g*,f\ S
Chinese- | ° Indo- | Cour tenay
‘Canadians | Canadians | = Study" '
S "TﬁiTSY* (n=13) ~(n = 276) |
Support . 13 (86.7%) | 11 (84.6%) | 176 (63.8%) |
T “Oppose T (6.7%) |. 2 (15.4%) | 74 (26.8%)
- *No opinion 1 (6.7%) -0 26 (9.4%)
: * Questionnaire item: i
s : : - - TIel T
g it Ser
1984 to maintaid educational services at the same 1evels as 1983.
C Do you support or oppose such an :lncrease? -
Y o ».\\:
) ” &',_3,
hd
- O SR
e,
. ¥
’ 2 L Pl
. ' o
.“ éﬁi‘ﬁ%ﬁ ‘f : .
,‘i
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Teduction in ESL programs, in home-school workers, 1m teachers' aides, etc.,
~the services badly needed by English as a secon&'language speakers and in

multicultural classrooms. Education hés’tr&ditionaliy’beeﬁ'seenras’théJv&BidIé’

for upward mobility in immigiant groups} immigrant parents are oftem willing to

accept their own loss of occupational and social stiips for the sake of the

additional educational oppOrtunitiés their children h;ve ‘here. Both the
fChineserand—the East Indian cultures have- traditionally&piaced~a high*vaiue onAWﬁ”—j

education (Wong, 1982 Bancroft, 1976). lly, the GVRD study is comprised

solely of educational elites, while the Courtenay study was drawn from a

cross-section of aduIts in the community.

What are the views of Chinese-Canadian and Indo—Canadian elites on
‘major issues in 1984: province-wide exams (Research question 5)°
Table 19, dealing with the opinions- on pfovincefwide exams, shows general

»

agreement between Chinese-Canadians, Indo-Canadians and Courtenay residents on

this question. The vast majoritf think that the exams should be given, that
they should count for 507 or.less. A higher percentage of Courtenay residents -
(40.92) would maintain the status quo, that is, have them count for 50%. The
two ethnic groups werevmore ready to suggest change (60% of Chinese—panadians

.and 76.9Z of Indo-Canadians). This may be a reflection of thelr elite status,

or their familiarity with educational issues and a more critical attitude

[

toward the system. The Chinese—Canadians in Table 10 gave a high rankingipqr

the need to raise academic standards in order to improve the quality of

education. Their opinion on the province-wide ekams would indicate they do not
see standardized exams as a way of doing this. .(If they saw standardized exams  _
as an important means of accomplishing this, they would have supported them

counting as 50% or more.)



Table 19

Should not be given

Not count aé part
of the final grade -

Count for less than
502

-

Count for 50%

Count for more fhan
507 -

Opinions on Province-Wide Exams*

No response

v

* Questionnaire item:

Chinese- Indo- Courtenay
Canadians Canadians Study
(n = 15) (n = 13). | ’(’“”'fﬂg)f* S
0 2 (15.4%) 20 (7.2%)
0 1 (7.IXY T 21 (T6%Y e
9 (60%) 7 (53.82) 101 (36.62)
+5 (33.32) | 3 (23.17.5 113 (40.92)
0 0 19 (6.92)
1 (6.7%) 0 2 (.7%)

The provincial govermment has re—-introduced province-wide exams in

academic subjects for Grade 12.
students’ final mark or grade.

should . . .

These exams will count for 50Z of
Do you think these examinations



B Hhat are the views of Chinese—Canadian and Indo—Canadian elites on

‘najor educational issues in 1984' teachers"right to strike (Reseaféh
question 5)

Of all the questions presented on educational issues, the one on'teachers'
' rigﬁt to sfrike (Table 20) showéd the least #greement withiﬁ each grog?’ with

an equal number of each group vo;ing yes and "no" . There was inter-group

similarity in this lack of agreement. The Courtenay'group'has somewhat more
agreement, with'a,majority against the right to stirke, but not an overwhelming
one. The number of "Don't know" responsesiis also indicative of the ambiguity
and confusion surrounding this question for numbers of people in all three

gréués; (Only one "No opinion™ was registered for both g;dups in the question

on increase in spending in Table 19 by comparison.) This was the most overtly

political of the questidns on school issues.

v



.+ .. Table 20 .
/, Opinions On Teachers’ Right To Strike = - o
Chinese- Indo- CouttenayA
Canadians Canadians - Study
(o= 15) | (a=13) | (n = 276). | - i
Yes 7 (46.7Z) | 5 (38.5%) | 81 (29.3%) | .

7wsan | s osn | (eson |

1'7(6.72) 3 (23.12) 21 (7.6%)

Questionnaire item:

- Should public school teachers be permitted to strike?




In summary, multicultural education, as 1 see it,'means competence in

the mainstream culture as well as in particular ethnocultures in your
community. Multicultural education should promote the freedom to practise
one's own culture and socialize in that culture as well as the right to .
share in the economic and civic rights of the community. (Cafik, 1978,

pe 21) -

The reSpondéntérin‘this'study would agree with éafik, a formér Minister of

Stagé for Mul;iculturaiism. They too ask ffom the scgoo} syétem that children . "4
be taught primarjly to be f&:jonipégéiit‘”in the mainstrean” as well as that their
disgincf ethnocultural backér;und Be recognized and respected.’ It 1s only in

fulfilling these two goals that soclety can ensure that all ethnic groups share _

equally in therdeéired "econb&iciandrcivic rights4; h&fik's wofaiag,
"promote Ehe freedom to practise one's own culture” is consistent, too, with
the lack of evidence in this study of a desiré';ﬁat hefitage 1anguége and
culéure be tauéht in schools. The éthnié minority elites are lookingbfor

support and attitudinal changes in and tﬁrough‘the schools rather than spécific

' ﬁiGgfémé'Wﬁlch>ﬁdﬁIaw§éf%e only them. While asking for recognition of a
distinct-heritagé, they do not ask that schools play é direct fole in
maintainingrtﬁat heritage. This study echoes fhe recommendations of the Wérk‘
Group on Multicultural Programs (1975) in Ioronto, which asked forisensitivity
on the part of the schodl, a milticultural focus in the curriculum, and
attention to the issue of discrimination in the.schools. |

These fesults are not in keeﬁing, however, with much of the literature on
multiculpﬁral’education, which”atré3§es”study of éultural'heritage'andfrarely:’” T
takes up "compétence in the'mainstréam",viewing ethnicmmtncritie more
disa&vantaged in the school system than did the elites-in this étudy. ihis can .
be attributed to the fact that the multicultural education literature often

does not address the question of the social class and educational background of

the parents and its impact on children's schooling. Problems faced by ethnic
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minorities, such as low achievement levels, home-school 8aps, are related

solely to their ethnicity and no distinction is made between the situations of

different social classes (Wolfgang, 1975) So a study such as-this one,
dealing,with,an élite group only, does not have findings consistent with»much
of the literature, which deals implicitly or directly with a lower socio-

. economic class. The largest bartiers between the elites and success are not

seen to be problems with,the’school program which are peculiar to them as

different ethnocultural”groups;Wbut7the"prevailing"attitudes”inmthEWsocietyi*”"'

lheir desire for competence, then, is accompanied by a desire forvan

educat {onal system which "promotes” the respect for diversity, an attitude

. which would a1T6w them equal opporfudfity. o
Darroch (1979; pointed out that the inequalities due to ethnic origin are

‘not greater than'the inequalities faced by women, or those in poorer regions of

the countryi In none of this study's interviews was there concern voiced that

the‘minority groups are less able to achieve success in'school, although there

was recognition,,of_certairnproblems_speciﬁc, to,,themhsnclLa sJ:h&needJoL o

better counselling, more ESL classes, the difficulty in the home-school |

communications. Anderson and Frideres (1981) found that Asian groups, in fact,

ranked high in achievement levels, next to those with origins in the British

Isles and those of Jewish background. This provides another reason why the

special concerns raised in this study all deal with problems in programs and

materials rather than problems which ethnic minorities have succeeding in the

present school program. While there was a high level of dissatisfaction

apparent in this study, there was no complaint about the lack of opportunity in

the educational system for minorities. The complaint is, rather, with what is
seen to be a lack of high standards generally. The elites place a high value
on education and feel the system is, rather than academically too hard on the

students, not hard enough. These elites are not worried about the achievement
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" levels of their children; their support for province-wide exams ‘and a demand

92

for higher standards indicate they do not feel disadvantaged by the system.

There is a distinction béing made between structuralqassimilation; which
is an accepted long range‘goal and Cultﬁfal assimilation, which is not. Thése i
elites desired first andrforemost good pommunication skills in Englisht_which
are important in achieving pfofessional status and upward mobility in thi'

soclety. They would not accept the loss of computer education programs due to

financial cuts, computer literacy being another of the necessities for the-
educated person in almost any field, as well as being one of the more promising

fields itself. They do not desire speéial curriéulum, nor do they place a

priori;y on heritage language inétruction. Théy are seeking primatily success
in the existing programs. The concern for the school climate, that it be one
where cultural Aifferences are'acceptedvand respected:'however, indicates they
" do not éxpeét to saérifice those differences for the sake of gconohic success

and social status.

Wwﬁﬁile much of the literature in mul;iéulgﬁfal educatibn»takes a cuitufal
minority advocacy rolé, and encourages heritage language programs, the
respondents in this stﬁdf are more pfagmaglc; Af this point, British Columbia
is not structurally a pluralistic society. Succéés'calls for successful
integration publically into existing codes and inétitugions. While others may
debate what Canada should be and how to4get it there, the elites are:
preoccupied with ensuring the best possible living standard and social position
for the next generation. In the quest for sdcial;ﬁagifianAﬁa7é§ﬁéiif§;yfﬁé§WW
avoid the mobility trap described b; Wiley (cited in Kringas and Lewins, 1980). -
They do not want to be ghettoized or trapped in a parallel power strﬁcturé;
they seek success in the mainstream. These results are consistent with the

self-interest views of Patterson (1975).

Ethnic resilience is not a goal of choice for elther Chinese- or Indo-
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Canadians. As visible minorities, their ethnicity remains evident and - ~—

resilient.mmgggt does vary and change, however, is the attitude toward their
distinct background and raée; People ﬁave the -choice of asking for recognition
of the cultural differences or downplaying these differences and stréssing
their adoption of the‘majority cﬁlture. While there are members of ethnic
migoriﬁies who take‘tﬁe latter position, who do not:participate in an efﬁnic

A ' :
‘com&ﬁni;y, the educational elites in this study were drawn only from those
well—khown in their etﬁniérgréﬁp. 7ﬁo£h"tﬁé iﬁterviéwé ;ﬁdithe”f;ﬁkiﬁésﬁri
oﬁ desired improveme?ts show no desire on their part to erase their
distinctiveness. They wish to see schools help ethnic minorityrchiidren _ |
to‘identify'themselveS*as a distinctive ethnocultural group by providinéra -
climate of respect for cultural differences. There was a suggestion in some
interviews that childten are too responsive to peer and media pressurés and are

assimilating too well, to too great an extent. The peer culture of Greater

- Vancouver 1is 'not seen by this group to be a multicultural one, a mosaic, but,

for their children, is the more homogeneous American teen culture portrayed
‘in'film and the media.

Th;s desire fof recognition, however, is no threat to social unity, as
is feared b} the anti-pluralists. Firstly, the views of the ethnic minority
elites on school géals turned out to be very similar to the West Vancouverites;
there was no apparentrpluralism at this philosophical levél. A second point is

that neither of these ethnic groups share in the history of antipathy_between=

the French and English in Canada, which has been in the past the one recognized

threat to national unity. Both the Chinese- and Indo-Canadians were more in
favour of French instruction than the comparison group. They éhowed more
support for French programs than they did for other mother tongue instruction.
In this sense, either of these groups poses lesé of a threat than do either of‘

the sides of the French-Anglo dispute. The wvalue placed on Goal 5 (social



harmony) indicates, too, a conscious desire to protect unity. Finally,

there was n6'enideﬁcevfnfeitﬁerWthe’interviews or questionnaire results (the
open—ended questions) of a désire for structural change or separate educaticnaih
structures, which would fragment the schcol system. The changes desired were

ail within the present syste;j\ Only one desire fcr change which involves

structural refcrm inPeducation was apparent -- the Indo—Canadians‘placed a hiéh

value on'pre-school. 7§atisfying,this desirewﬁould mean adding to the present
system rather than changing what is presently in place; this has aitead§ neenq” -
implemented in some community schools. Some‘nave questioned the develonment of
double loyalties. But in this stddy, the Indo~Canadians placed more'vaiue'bn"”’**"”
"loyalty to Canada and the Canadian way cf life"” than did the West Vancouvet

parents and educators. Schools clearly do not have to fear that responsiveness

to thds group would somehow be part of a process to erode the social fabric’or

social unity.

Although this study found a high level of agreement in the views of the

ethnic minority elites and other cross—-sectional groups, they as a gfoup do
have concerns which are’ specta} The elites are asking that schools play a
part in the development of this as a multicultural society, in the fostering of
‘réspect for and understanding of the plurality of cultures. They are asking
for changes which will foster universal acceptance of pluralism in the sccietj
and equality between all cultural groups. It is not only ethnic ninorities who
seek this, but since they are the groups most adversely affected wagpg,lack,ﬁﬂ
of such valuea, it 18 natural that they be strong supporters and prcggterercf
-multicultural education. Satisfying the special concerns of these elites has .
sefions implications for changes in teacher training programs, which would

need to ensure that all courses relate to the multicultural classroom, and

provide some knowledge and understanding of cultural differences.
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* School boards which. makefa,consclousfeffort to- hire/more—teachersfwho—afefgggf

members of ethnic minorities may be. Batisfying4theireaenseeoferesponsibility’~4————

to ethnic minorities but they are not addressing the question raised by

respondents here: teachers' knowledge of the various cultures in the c}assroom,

respect for and . sensitivity to them; providing a Chinese-Canadian teacnér for

a predominantly Chinese—Canadian class does not necessarily accomplish what is

desired: a climate of understanding and respect for cultural differences. ,

The similarity in the views of these two elites is striking. Since their

“

cultural backgrounds are quite different, this must stem from_thei: similar
social position (ethnic minority elites) and social goals. Both are well-

educated members of their ethnie_groups who are fiuent in English and have

R

achieved some measure of success in Canada. In his study of educational belief

in different areas in Canada, Downey found that occupation and the amount of
schooling were better predictors of such beliefs than were age, race or -

religion (cited in Saxe, 1975, p. 118). The level of agreenent between the

~ two elites was consistently high except on the question of how to improve
education. Agreement is higher at the abstraet, philosophical 1eve1”than at
the level of specific changesrwhich should be implemented.

While the views of the two elite groups>were simiiar, they were not
coneistent with tne literature. One implicatinn of this for future research
is that studies need to be less generalised. We cannot talk of the problems
or educational needs of ethnie minorities or immigrants as a group, but muet

distingnish social class and educational backgtOund; Therlitetetu;ewnoes

not generalise to the point of treating all minority groups as part of some o

"third element” ; there is some effort to define separate groups accordingrto
geparate cultures. Downey (1960) and this studj indicate investigations of
public views on educational goals must also deal with different social class

groups. , ) ' .



programs and materiéia whiqh teach a curriculum reflééti*GOfthepre;ent 7»777 N
social reality, and which deal with the implications of cultufalldifferenceén ‘
in the studénts. Such materials now bélong to the Specialifield cal;éd*”'

multiCultural education. Thé desires voiced by the-respondents‘in this study

" for sensitivity on the part of the teachers, the teaching of respect and

understanding for different cultures, are not likely to be fulfilled until all

education is seen as multicultural, and what is now a épeciality moves into
C .

T

the mainatream]bf,edggatioﬁi;
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o | Appendix A *

. y Immigration by Calendar Year, 1852 - 1982
; 1 )
L

1852 29,307 1886 ... . ......... 69,152 1920 ... ........] 138.824 1954 .. ... ....... 154,227
1853 29.464 1887 ... ... 84.526 1920 91.728 1955 ... ..., 109,846
1854 37.263 1888 .. ... ... . .. 88.766 956
1855 25,296 1889 . ... . 91,600
1856 22.544 1880 ... .. ... .... 75.067
1857 33854 - 188 . - - BEAB5
1858 12,339 1892 . .. 30,996
1859 6.300 1893 ... ... ... 29.633
1860 6.276 1894 ... .. ... 20,829
1861 13.589 1895 ........ ... 18,790

o862 18,294 1896 . ... 16,835
1863 21,000 1897 . ..., 21,716
1864 24,779 1898 .. . . . 31,900
1865 18,958 1899 .. . . . 44543
1866 . ... 11,427 1900 ... . 41,681
1867 . . ... 10,666 1901 ... 55.747
1868 . .. 12,765 1902 ... 89,102
1869 . ... ... 18,630 1903 ... . . 138,660
1870 ... 24,706 1904 131,252
LI 1 27773 1905 ... .. .. 141,465
1872 = ... 36,578 1906 ... .. ... ... 211,653
1873 . . ... 50.050 1907 272,409

NBTA T 33Ty | UN§08 .. 143,376 :
1875 27.382 1909 .. 173.694 .
1876 25.633 1910 . 286839 | 1944 ... .. 12.801 1978 ... .. ... #6.313
1877 21.082 9 331,288 1945 22.722 1979 . ... 112,096
1878 29,807 1912 . 375756 1946 ... 71719 1980 ... 143,417
1879 40,492 1913 T ... 400,870 1947 ... 64,127 1981 . ool 120,618
1880 ’ 38,505 1914 . . . . 150.484 1948 . ... ... 125.414 1982 ............. 121,147
1881 7997 | 1915 . 36.665 1949 95,217 :
1882 112.458 1916 . 55.914 1950 ... ... 73.912
1883 133.624 1917 ... .. 7910 S 195% L 194,391
1884 103,824 1918 . 41,845 1952 ... 164,498
1885 79.169 1919 107,698 1953 . ... ... 168,868 .

(Minister of Supply and Services, 1984)
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Appendix B: Greater Vancouver Regional District Boundaries .
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Appendix C: Interview Schedule

A', Introduction, warm-up. ) ’ 7,,/;7<f
Purﬁose of interview - hely)with questionnaire on goals, issues;
Family, history in Canada, #&tc.

F . Anonymity of study informants and respondants.

¢ B Explfpétioyawqutgﬁz;”

‘Questionnaire — construction, administration, analysis.
w

Goals and priority goals, other issues relgzgas%ﬁ’schools.

'*f"€??f?&fametef§%;;' EEmrmE e e = T T
When we talk about ﬂids in school, we will mean Can. kids in both
elementary and secondary schools. When we talk about what théy should

learn, we will mean what all kids should learn by the end of Grade 12,

not what kids might learn through various optional programs. That is,

>

what are the essentials for evetryomne to learn.

'First generation and others.
SR
D. TImportance of the research.
FVE. Questionsg?
Do you think schools here prepare -Can. studehts well for their

future 1life here?

What do they not get in schools which would help them?

oo T o . -~

- Do they need special programs apart from ESL classes? (first gene).
What about others? - second generation, etc.

ESL teachers across the country Have4igizéated in a survey that the .

major problem facing their students is not actually language but the

3
&
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cultural adjustment'they face. Do you agree? Where are the major

¥ ,
difficulties in this ad justment?

What could schools be doing to ease this adjustment?
Let's talk about the major purpose/of;schoqiéngr, Is it-to prepare kids

for their adult life iq,this country? What else?

. a

How is this different for - ~Can. kids than for other kids?

N e

What are the signs of an educated person for yod?

What aspects of education do you think are missed in our schools? or

neglected? What aspectg do you find particularly good for —Can.?

Would you be in favour gf separate public schools in Vancouver for

4C£q;24
) G. First-area of educational goals —— knowledge and intellectual skills.
What kinds of knowledge are most important for kids to .learn in school?
H. Self-development and Values.

One of the other areas we often talk zfépt is the personal development of
the child, that is, his or her moral, physical, social development.

Comments on this aspect'of education:

What conflicts do you see between the development encouraged by the home.

and that encouraged by the school? (What problems does that create? How

can we solve them?) Li)

Is pride in heritage important to you? How should schools deal with that?

What is the situation now as far as you know?



~ Social

Schools are social institutions; they train students to be part of the

society. What skills do kids need to learn?

o

‘Do the kids tend to live in two societies? Is there conflict between

2 acceptable social behaviour in two cultures?

Vocational and Productive Skills.

‘Schools have tended to have a very practical function in teaching practicaI\\\\

skills —- there are many vocational programs offered in the schools, for
instance. Should schools'prepare kjii/ggr jobs or is this better done in

the workplace?
. #

Apart from job training, are there practical skills for everyday living

‘that should be taught in the schools?

-
~ .
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Appendix D: Covering Letter

SIMON FRASER UNIVERSITY, BURNABY, B.C. CANADA V5A 1é6 291-3111 L

¢

June 8, ‘1984

Dear : P

Some %time ago, I spoke with you on the telephone about a study
I am doing to determine the views of Chinese-Canadians in the
Vancouver area on education. I have now interviewed several
people and drawn up a questionnaire which includes the points :
they raised. (These are found under Goals of Public Education:
Part II; Goals of Public Education: Part I is a standard list
used in such studies.) :

I have already taken some of your time on the phone, and-
appreciate your co-operation. If you agree to fill out the
questionnaire and mail it back to me in the enclosed envelope,

I promise not to bother you again! 'Since I am sending this

to only a small number o§ people, my study will be a success

only if everyone mails it back. The datad collected will be
useful and available to those like yourself who are involved ,
in the community. A summary of results will be available to -
you in the fall.

) - H L. .
There is no name attached to your questionnaire; all responses

are to indicate yo ave mailed in the questionnaire. By signing

and mailing the ca separately, you guard the anonymity of your

- responses while at the same time allowing me to know who has ,,(
responded.

will be anonymous. sI have enclosed a small card on which you
u
4

If there are any questions or difficulties, please do not
hesitate to phone me at 874 ool2,

Thank you very much for your help!

Yours sincerely,

Linda Ironside

- Graduate Student (Education)

!

ey

ye o

ae
‘ﬂ\
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WHAT SHOULD KIDS BE LEARNING IN SCHOOL?...
AND OTHER QUESTIONS ON: PUBLIC EDUCATION

L. IRONSIDE
S.F.U.
JUNE, 1984

-

£

&



1.

Goals of Publgc Education Part I .

You are given 16 general statements about what learning and—:z)%

development students should havifby the end of secondary school.

*5

Questions follow the 1l1ist.

1.
2.

10.

A fund of information about many things.

*Efficient use of the 3 R's -~ the basic tools for acquiring

and communicating knowledge.

The habit of weighing facts and imaginatively applying them

to the solution of problems.

_ A continuing desire for knowledge - the- inguiring -mind.

A feeling for other people and the ability to live and
work in harmony.

An understanding of government and a sense of civic re-
sponsibility.

. loyalty to Canade and the Canadian way of life.. _ .

Knowledge of world affairs and the inter~relationships
among people.

A well-cared for, well developed body.

An emotionally stable person, prepared for life's realities.

11l. A sense of right and wrong - a moral standard of behaviour.

12. Enjoymentlof cultural activities - the finer things of lifes

13. Information and guidance for wise occupational choice.

Which are the next two most important
goals? :

-~

Which is the least important goal?

14, Specialized,traiuingkforaplacementgingags eeific Job-
15. The homemaking and handyman skills related to family,life.
16. Management of personal finances and wise buyinghabizzs\ B
Questions
1. Which do you think is the most important .
goal? Place the number of that goal in
the box,
2. Which are the next two most important -
goals? -
' A
3. Which are the next three most important
goals’
4. Which are the next four most important
- — goals?
5. Which are the next three most impo\ ant
goals? ’ T, 4
6.



. o . ' . S ---105 -

2. Goals of Public Education Part IT

ﬁ‘x)Thls part of the questlonnalre contalns 36 statements of specific goals
_which students should achieve by the end of secondary school. '

You .are asked to inaiéate your opinion on twe questions for each of

these statements.

l. How important do you consider thls goal to be as part of

T L - the school's program”rwmirrﬂﬁ e
You will indicate this by circling one number on the

scale following each statement:

- Should not be | Of little Of moderate | Of great
o a school goal importance importance = | importance
BN I | as a.school| as a school | as a school | -
) - goal goal goal
0 - 1 2 03

2. How well do you think the schools are presently d01ng in
helping students achleve this goal?

Give the scthls a-grade for their performance. -Write
the letter for one cf the following grades in the blank

under "Performance Grade", following each statement:

Schools are doing a ;ery good job [
Schools‘are d01ng a good job R B
Schools are do1ng an adequate job ---~~--- c
Schools are doing a poor job = -------- D
Schools are d01ng a verz Eoor JOb mmmmmeee E
No opinion ===---------oeooooo ——————- —<—= 0
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GOAL STATEMENTS BY THE END OF SECON’DARY SCHOOL STUDENTS SHOULD: !
| Learn to do mathematical . . . . . should not {of little. }of moderatelaf freet performance
calculations. - . be ® school} importance | importence | importerce |grsde »
L - gosl . 88 a3 schoolj as ® school} ss a school
’ goml - goal - goel -
1] 1 2 3 —
Develbp a positive self-concept. sr;ould not jof 1little of moderate]of great performence
- i be 8 schoolf impbrtence | importence { importence grede *
. goal as » eschool{és @ achool|{as a school| ~
goal goml. goal
D 1 2 3
Develop some sense of world community should not jof 1ittle of moderptelof great performsnce
and of international goodwill. - . be a schoolj importance | importence |[importence |grade * ,
. goel - as 8 school}ss 8 schooli{as @ school |
- goal goal gosl N
) ) ' o o p 0L 2 T e e .
Understand the blologicgl faCtS should not |of 1ittle ]of moderatejof grest - {performasnce.| -
of human reproduction. be & school{importence [importence |[importance |[grade *
goel -Jes 8 achool}es a school{es a school
} . gosl goal goal
. D 1 2 30 _
Learn to be analytlcal and logical should not {of 1ittle [of moderatejof great performance
in the ir thinking L be & schooljimportence [importance |importance jgrade _
B R ST T T T T T fguel 7" "|as & #&chool|ss a schoolfss & school|
! gosl goal gosal
_ 1] 1 2 3 -
Develop personal goals. ” should not |of 1little of moderate{of grest performence P
be a schoul importance {importance |importence lgrade b
-goal as a schoolfss & school]eas ® school
goal goal goel -
o 4 2 3 .
Learn to work co-operatively with should not |of 1ittle |of moderateof grest performance N
others, including those who dress, be a sthool {importence |importance |importance |grade .
‘act and think differently. . ' goel es 8 schoollas @ school]es a school
- goal gosl goal
. 0 U 2 N 3
___ | Learn to make sociallv responsibl& _ should-not—jofltttle—jof moderste jof yreut performance
| decis ions. . . v be 8 school {importance }importance |importance |grade *
' o ' goal as a schaollas 8 school jes & school
goal goal goal
‘0 1 2 3 _
Learn about various cultures of ‘|should pot | of little |of moderate jof great herformence
the world, e be 8 school | importance [importance [importance jgrade *
: . goal 8s a schoolas 8 school ps & school
- goal goal goal
N K 0 1 2 3 .
Develop a lasting desire for should not | of little |of moderate pf great- performance
learning. be 8 school | importance |importance fmportance prsde *
: lgoal as a schoolas & echool s & schaool
. - goel goal goal
3] 1 2 3
Learn how to make wise career Bhould not of 1ittle f moderate | of great performance
choices. be = achool § importence fimportance importence prade *
poal 8s s schoolps 8 school | as -8 schoo}]
k ; . goal goal gosl
_ ’ . N 1 2 3
Understand the bellefs of at lea.st .|'should not |of 1little of moderatefof great performance
I __ tone religion. ... _ . __ -}'be—a—schootHmportance |-importerce importance |grode »
. goal 1as 8 school] as a achoolfas a school
. goal - goal goal
3‘ ‘o 1 2 3
- .
*Performance grades: ’
Very Good=A Good=B <« Adequate=C . Paar=D Very poor=E No opinlon=0

SWHOS SSINISNE INOLSAIN
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B GOAL STATEMENTS  BY THE END OF SECONDARY SCHOOL STUDfP§S SHOULD:
Learn their mother. tongue if it is not _ | should not-fof 1ittle |of-moderste] : peTformence
s English or French. be e schooll importance ] importence | importance [grade o
4 goel “ las a school]as = schoolf s a school '
gosel - goal gosl- L e
0 N 2 3 ]
i -
Develop a good memory. should nat Jof little of moderate|of grest performance
. ; ) . be 8 school| importance | importence | importence |grade #
, goal 68 B schopllas ® schoollss B school
gosl goal ‘goal
0 1., . 2 3 _
Learn tb expreés themselves through should not |af 1ittle of moderate|of great performeance
forms such as music, writing, dance, be s school]importence }importence |importance jgrede *
film etc. ' gosl as 8 school}as & schoailss a school
. gosl goal ' goal
e - Voo S e e S
: Understand the nature of drug, alcohol should A6t 4of moderatejof grest performante
and tobacco usage and the impact it be 8 echool importence |importance |grade *

has on mental and physical health.

goel

88 B school
goal

®8 8. school
goael

hoel

8s 8 schoolps 8 school

0 2 3 _
Develop the potential for pOSltive should not |of 1ittfe |of moderstejof great performence
contributions to society. be 8 school{importance |importence |impartance forade * |

; - e Ce e =TT T " Fguel 77 Jas 8 schoollas @ schoolfes s school

goal goal goal
0 1 2 3
Tevelop the ability to adapt to the should not {of 1ittle Jof moderste]of greet performance
changing demands of society... N be 8 schoollimportance }importsnce. |importance |grade *
’ goel 38 a schoollas 8 school|as & school
‘ goal goal goal
_ o K 2 3
Learn to appreciate various forms of should not fof 1ittle |of moderate|of grest performence
beauty and culture, te & schoollimportance |importsnce. |importsnce |grade »*
gosl as 8 school|ess B school |es a school
goal - goal _goel
' ' 0 1 2 3
. L —}
_Learn scientific principles and rehould not—|of Ifttle [of moderste Jof great per formance
methods/.( be & school [importance [importence Jimportance |grede *
goal as ® school jes 8 school jes & school
goal gual goael
o] 1. 2 .3
Understand and appreciate the Canadian should not of little |of moderaste jof grest Iberformance
heritage, Including that of all ethnic be & school} importence jimportance [importsnce [grade * ’
and racial groups. goal as a achooles & school jgs 8 school :
1 gosl goal gosl
] 0 1 2. 3 _
Learn the skills of family living such should not |of little [of moderate bf grest ber formance

as homemaking, craftsmanship, money e @ school | importance {importance fmportance [grade *
management . i oal as 8 schoolles 8 school ps 8 school

goal goal gosal”’ ¢
[y} 1 2 3

Learn about the race relations phould not {of little pf moderate | of grest |performance

policies and legislation. be » school | importence fimportance | importence prade *®

as 8 school]

_goel | goml _agoer ) ]
- 0 1 2 3
Learn the English which will.be needed J should not jof 1little | of moderatejof grest performance
I in_many. different sltuationss- dnctuding be e sThooIf importence | importance | importasnce | grade »®

business, further schooling and., social gosl 8s a schoolj as a school
1ife. i goal goal
\ 0 1 | 2

*‘Performance grades:
Very Goo.:‘iEA . Good=B

Adeguate=C

.

Poor=D

Very poor=E

®s 8 school
goal

3

"No opihion=0

S



GOAL STATEMENTS

BY THE END OF SECONDARY SCHOQOL STﬂDENTS SHOULD:

Value physical fitness and well-being, and | ah lof 1ittle }of moderst : [performance.
- —apply principles of health and be 8 schoolf importance | importence | importence [grade «
safety in daily living N ‘goal as 8 schooll @s 8 school|las & ‘schoal
goel goml goal :
0 1 2 3 —_—
Understand and appreciate their family should not | of 1ittle |}of moderatelof grest “Jperformence
heritage and cultural roots be ® schoolf importence | importance | importanee jgrade #
goal as & schooli ae 8 schoolfas » school
goal gosl goal
= o 1 2 3 ) _
Learn the -1ife skills needed and resources should not {of little }of moderstejof great performance
available in this society dealing with be-a school] importence | importance {importance Jgrade \F
banking, income tax, soclial and medical goal 88 @ schooljss B schooljas & school e
services, etc. goal goal goal
N T e e i el st SRS R
Learn about the economic, political and should not jof }.M:{le% of moderete|of grest performance| -~
judicial systemsy,as well as the soécial be 8 schuolWortance importence Jimportance |grade *
institutions of B. C. an{d Canada goel " #|»8 8 school}es & achoolfse a school
! : goal goal goal
g ~ 1 2 3 __ ;
Learn sports, hobbies and should not ]Jof little of ‘moderetefof grest performance
other forms of recreation be 8 schoolfimportance {importance }Tgojﬂrmeiiqtﬁaggi;rrii’:i,,ij
o e v — i e goeY |88 & Bchoul|es & séhool|as 8 school
goal goal gosl ,
0 1 2 3 P
Develop a personal code of ethics should not Jof 1ittle o?_mnderate of great performance
and moral values be ® school|importence {importance {importance {grade
goel 88 8 school igx_a school|eas 8 sechool
goal goal gosl
: o 1 2 3
Learn respect for the environment should not |of little {of moderste |of greast performance
and learn to use natural resources be &.schoollimportsnce [importence |importence |grade
responsibly . |goel a8 B schoollas 8 school|ss a school :
. goal goel goal
Eo o 1 2’ 3
Learn both official languages -{stiould-rot—fof -1t ttle—fof moderste jof grest _ [performance |
— be 8 school |importance |importsnce |importeance |grade *
goal 8s 8 sachool jas 8 school |8s a school
N B : . gosl goal goal
’ 'é 0 A 2 3
Learn to communicate thelr own should not | of little |of moderste jof grest nerformance
ideas and feelings be 8 school | importence |importance [importance Jgrede *°
goal 8s 8 schoolas @ school s 8 schoal
goal goal goel
. 0 1 2 3 _
Respect other cultures and have an lshould not. | of 1little [of woderate pf greet perfurman‘ce
understanding of the interdependence be 8 school | importance {importance fimpartsnce fprade *°
of people . goal 88 8 schoolss @ school bs ® school -
gosl goal gosel
0 - 1 2 3
Learn good manners and proper Ehould not of little pf moderste | of grest berformence
social conduct be & school | importence [importence importence phrade *°
hosel 8s p schoolfps 8 school ] as B schooll
goal goal | gosl | . r
S 1 2 3 .
Learn skills for specific jobs should not Jof 1ittle |of moderate]of grest performence
o o | be s sehoolftmportance impnrturﬂ:‘iﬂﬁpo—rWWT‘
1 goal 8s a -schocl| as @ school]les & school] -
goal goal goal
o0 1 2 3
*Performance grades: ] *l
Very Good=A _ Good=B Adegquate=C Poor=D Very—poor=E- - No-opinton=0—— = - R
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Are there goal'statﬁments youVWOuld like to see éddéd to.thié 1list?

If so, please write them here:

BY THE END OF SECONDARY SCHOOL, STUDENTS SHOULD:




3.

‘Quality of Public Education 7 N

The

of public educatianii,Beadithemeégdeansueretheequestioa—uhich

following are suggestions fof*improving the overall quality

follows the 1list

From the 20 items 1in the above 1list, which do you COnsiQSr to be:

Follow the standardized Ministry curriculum more strictly

l. Providea pre*—school'prpgram=
2, Stricter discipline ' .
3. ‘More information to parents about the school system and
- programs : 2
4, More homework T m
S. More‘extra-curricuiar activitie# .
6. A multi-culturel focus in the curriculum o
". 7. Raising academic standards )
8. Improving the quaiity of school facilitiesia
9. More ESL.pregrans ‘ ‘ 5
10. More library materials ,,;ji,,, : ‘ A S
11. More time to teaching basic skills i
12. More options for secondary students
13. Increased sensitivity on the part of teachers to different
ethnic and cultural groups
14, Improved guality of materials on other cultures
15. More counselling help to students
16. Increase the length of the schiool day
17. Develop a greater climate oflrespect for and‘understanding
of cultural differences in the school
léz Provide more chance for input from parents ’
19. Help parents to understand this society 50 they can under-r
stand their ghildren 5 behaviour and attitudes
20.

the one most important suggestion -

the next two most important suggestions e

the next four mostgigpprtant suggestions TS ) -
the next six most important suggestions s s___3 s s
the next four most important suggestions s s s

the next two most important suggestions  __ ,_ -

the least important eu;gestionW77




4, Educational issues |- -

School boards are being forced to make some cuts in order to J v
‘meet the 1984-85 school budget. Some cuts can be made by the 4
- School Boards themselves, while other cuts would reguire pro- o

vincial government approval. The following are some of the

possibilities as to where cuts could be made: .

1. Reducing the number of teachers by'increeeing~
the class size , o
2. Reducing special serv1ces (such as speech reading
- and hearing ‘therapy) T
3. Reduc1ng elementary French programs
. o r [
4, Cutting back janitorial and maintenance services
of fac111t1es and- grounds
5. Cutting back on llbrary expendltures
6. Eliminating free textbook issue
7. Eliminating computer education programs
8. Cutting all teachers' salaries by a certain
percentage '
9. Eliminating Kindergarten
10. Eliminating out of dlstrlct school act1v1t1es (sports
trips, band trips) -
11. Shortening the school year by one month -
12. Eliminating Grade 12 and shortening the number of
‘years in school -
13; Reducing the Elementary Music program
14.

Eliminating the free use of school fa0111t1es by
community groups : »

Which of these items could be cut w1thout seriously affectlng the

quatity of- educatlon {choose,only five)

Ay

%

3 3 3

Which of these should not be cut because the quality of educatlon
would be seriously affected (choose only five)

3>

2 3 3




‘During 1983 ﬁhé"@?BVfﬁéial government reduced its financial support for
the public schgpl system. What is your reaction to these cuts? Circle
~the number beside yodr choice. - e C DR

AR ©

strongly support ) -
support moderately

oppose moderately

oppose strongly

no opinion

Ul W

It would take an increase of three percent (3%) in B.C.. spending t-A

. education in 1984 to maintain educational services at the same levels .
~as- 1983 Do you support or oppose such an increase? Circle the number
-- beside your- choice: - - - ' : G R

1. ! support A : o
2. oppose - ‘ : )
3.. no opinion

.~ The provincial government has re-introduced province-wide exams in

academic subjects for Grade 12. These exams will count for 50% of the
‘students' final mark or grade. Do yow think these examinations:should
1. <cdount for 50% .
2. ‘count for more than 50%
3. count for less than 50% : : :
‘4. 'not count as part of the final grade - ' . ‘ :
5. should not be given " . A 7 ’ - ' :

. Should public school teachers be permitted to strike?

1. yes
2. no
3 don't know

[ PR
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'”Mther;fbﬁgué{

Your responses oh this questionnaire are completely anonymous, as 1s
any- information on your background..  If you consent to provide the
following information, it will serve only to determine the homogenelity
of respondents. : ‘ ‘ T

Place of birth:

Number of years in Canada,'if not Canadian<born: _ / years

Is English spoken in the home? Yes What % of the time %:

lNO . S . ’; ‘ .  _  T
Age: 20-29 ____ - T
30-39
50-59 o | L
g0 1 —— | : A

Religious Affiliation:

Occupation:, _
Number of»éhildren‘in school in B.C. - elementary

\

- secondary

- post-secondary .

Personal income

10,000 - 19,999 ____
20,000 - 29, 999 ——
30,000 - 39;999 ——
4o,000 - 49,999 __
50,000 + ____




P . o D
. Appendix F: Interview Quotes
Chinesé-Canadiana ‘ | '
- Some parents do feel their position is being threatened -- because the kids

E@ow more Ehglish,

if:f\é;rents must take responSibility, lay out valueé, take avstand.

When you decide to move here, you are always on the losing side. You cannot

" fight the whole atmosphere. f\\\\S‘v.’ S

Probably some of the [parents] are concerned, butrthere is no way for them

" to participate, to giVe any input becauée of their language . K

“T-don't think the Comsultative Committees existing in the scinoolsyStenr[ére ——

/'absorbing input from ethnic parents.

Young people are worried about their future ... about peace(..,’what kind of

subject is this? o : o , ' : ' :

They [parents] think it's'important that the kids alﬁays remember_they are

Chinese and they would love them to learn some Chinese.

) : ' B Y 4 o
"That cute, quiet little Chinese boy or Chinese kid that sits quietly, well-

, behaved, trying so hard.

I think there's a need, regardless-of how well the kid 7peakstnglish -
/ - o
"Ah, he's got no more needs, he's the star of the basketball.team - elected

to the student council, got girlfriends"_-—_that-may give the impression
that everything's going well but, nevertheless -~ need for:iden;ity, need to

uﬁﬁérstand who he/she is \} '

I would like'them'tb"be”inteiiigént*enoqghmto“makeguﬁftﬁgirhown*mindsv—-tef~j———v—ﬂ

— -s1ft eut thef1a£ermatiea4they—th;nk4a;e4thé4eritical4e1emen;34441£ﬁtpeyfsporkgggggf

hogwash, they will tell whoever it is in the appropriate manner.

There's got to be a teaching instructor modelling social understanding —-

-also social skills, how people get along.

Needs for identity, for confidence, bélonging -~ a lot of thing;\§ could
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relate to.

~ Kids have got to learn how to speak English and kids have to learn how to
adapt and adjust to the society.'

- The assumption is [amongst the Chinese] t the educated person with all ..

B

thoserdegrees is knowledgeable andpwill get that job and'will get that
house -4 and security, status. ‘ |

- For visible minorities, the route to success ‘has been thrgggh eduycation and e
of course, this is very consistent with the Chinese(feelingsﬁapout education

being the most‘important,jhtng'in thf lives of their children.

- Being a visible minority, you always felt you had to be better ‘than the

White majority 1n order to succeed in this world, so there's that additional
‘pressure. - ﬂ S »
- It [educationallsystem] doesn't support, valoe-your ethnicity.
= Your ethnicity does not get valued‘and you see yourself asvdifferent.

- If the shcool doesn't value you as a Chinese person, then the other kids

“arén't going to either.
- 1T've felt like a second class citizen most of my life.
- L really think that the schools have got to concentrate on this education.
for a multicultural society, because nobody else is going to do it.
- Canadian [White] parents have trouble with'their teen—agers. When you have
- a different culture, it makes it more complicated.

- We'll do anything that helps them succeed.

- I think they [the teachers] should have provided a safe enviroment for me

‘to express myself protected from embarrassment.<

- The ones [Chinese-Canadians] that are Canadian-born are pretty accepting of

the Canadian educational system, the development of the whole child, the

social side.

' N



Indo-Canadians . = ,,‘,,ﬂ,,,:

- Kids are caught up between the two value ﬂsj:ﬂm&,jm_diﬁiej:ent_teligmns_—

and so on and they may in this confusion miss getting the good concept of
good ethics. . '
—- For every grown-upvhuman‘being to contribute effedtiﬁgly and positively to

&

the Canadian society, a person must know ethics, human values. . That's one:

thing kids can be taught. \ : ' \;,
- Some teachers in the system are not as accepting —- of strange names, lomg
hair.

- I~respect the teacher commhnity. They're doing a very good job. But still

thefe are some teachers in the school system who may, be, are ignorant, mever
got an opportunity to re—orientaterthehselves. o

- Curriculum —- there are generai guidelines and I dovnot see that ﬁhe
teachers have to changé'anything juskjparticularly for the sake of I-C

kids. S .

- Integratibn and getting mixed up [iﬁtegrated] - that's not a big thing,

- ——GOme MO —

kt> actually. The question is of maintaining the differences and making
the people understand. - L : B t: o
- But I find with our kids maybe more [rift between home and school] because
this cﬁlture [home] and that culture [school] —- for them, it's double what
it is for other people. ' -

= The school can do many.things ... but the school system itself cannot change

the whole society.

—”’I”don't’know*what'theWSEhbols”éan;dé“bﬁt*I*thiﬁk”thé"ﬁérents could be taught

N

~ Most of the parents are from villagés «+» they are illiterate and they do
have a problem.[communicating with the school}l. : B R

- Each parent has a different attitude [re: cultural heritage].
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- 1 do _not knog whaﬁﬂthg_gghggl'ggg,dg,inﬂbridgingﬁLhe;ggpﬁandgyhatggapgia

\very broad [home and school]. (™~

But 1f you think of it in the long range [the question of seperate,
independent schools] how those kids will get an opportunity to mix up with
those Canadian kids. |

- The school can provide many tﬁings, but not this enviromment [guidance] --

‘that's the parents' job.

- If the Sikh and the Hinda both come from a‘villgge, they will have exactly

the same [Valﬁes].
= I expect my kids to learn to fit into the Canadian mosyic in a better way,
to learn well, maybe help the'parents,,maybé help someone back home in
India.
- They are sand@icheé betwéen two cultures [viliagers th come here].
~ A student from villages. Their teaching system is entirely different in

the villages. You can see a small place ... they don't have the facilities.
7 . N

- J
They come here and all of a sudden, they are e%posed to all.those things.

They may not fit into the whgle system ... tﬁey%will not beeome involved ...
sometimeg‘they don't do well.

- They [teachers] think, if we can handle one type, we can handle all East
Indians like that.

t

- Where({ti:e i;)a possible ﬁumber, they [schoolfauthorities] should provide
, ,

4

. so they c;n learn Punjabi as a second langhiage.

~

king them [studentg] aware of the fact that, just 1ike several trees make

~——--the foreat-andeach one - A .
- These children live in two worlds sometimes, outside [the home] one world,

, another life. But certainly they have to deal with the outside —

/ﬁave'to deal with the inside of the house.
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e parents think anything that is happening in the Sihol systen 15
widening the4rift between ﬁarent andﬂteaehe#ﬁingtexmsgoivmoralgvaiues14;444;4447
The ianguage barrier they can ovgrcoﬁe’wi£hout mugh;trbuble;,

So at Grade 12, I would say that they should be eqﬁipped to deal with
individuals in a democratic society, respecfing each.other's*freedom,‘

willing to accommodate the différences‘and live;in_... a peaceful

coexistence.

For the children, it's a great balancing act. It is not easy for children

to retain their own heritage and become part of the mainstream.

Teéchers should také more leadership role, try to bring down those barriers

tdiscrimination and racism].

Does it [scﬁool] make_them goodvhuman beings?

What we are looking at here is creating that mpsaic‘... without sacrificing
our own identity ... proud of our ideAtity.

Teachers have to be sensitized ... students are not forthcdming in asking

The teachers sometimes have to be more understanding in trying to hélp them

by not Breaking down their traditions ... by trying to respeCtrfhem. |

The first city lights they [childreﬁ frbmvrural a;eas] havg seén'are the
lights of Vancouver. |

The problem 1s not what teachers sheuld give; but how much the teachers know
which® they can give.—

i don't like the ESL teacher to be looked upon-as the only one whose—————
interest is to know other érgups+, It is the duty of every Canadian to
know about his neighbour. )

I am more than happy with the quality of our teachers.

The problems of mainstream parents are not the same; they [mainstream and

minority] camnot function as one in one parent group.
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Apﬁendix.G: ‘Write—in comments from questionnaire

At the end of Part II, Godls of Edu¢a£ion, respondants were,asked-if:they had
.goéls.they would like to add to the list given to éomplete;thé'statément:'

\QBy the end of secondary school, students should ...

- value family life as the foundation of security, self-growth and the

ultimate means to’acﬁieve'happiness.
-+ regpect and appreciation for those who brought}thémAup.v'
= develop virtues like humfTT® and patience in social living.

~ preserve gbod culturél traditioné.

- tolerance for others' morai and cultural valﬁes aﬁdrlearn to'distinguish ‘
‘right from wrongi |

- cultivatevsensitivity to do goodrfor others;

- learn to be courteous to all people, not only to those ffom whom you expect

‘favours.

' -,vbe‘aware of ﬁhe conflicté iﬁ societf:irunién,vé. non—union;rriéhrvs. podr;'
individual vs.'éociety, etc. |

- how néw technoiogy 1s affecting our lives.

- what fo expect of life when.they step out in,the'commuﬂity~at large,'away
from the shelter of their homes, orrproteétion ofrthelr parents.

- some knowledée—of global issues: -peace, nuclear war, poverty and ——

disadvaatagedgandAunﬁer;unategéeoplefin;this%wnr1d.

~ the respect for the teachers is declining. - P

- the image of the- teacher 18 needed to be enhanced as the students look up

to them as thej are learning from them.



“attain basic computer ldteracy.
skills necéssary to survive as a consumer.

personal'usevproficiency in typing.

S

-enrichment through expert practise of visual arts.

computer .ptograms at an early age.

1ifetimerrecreationa1 spofts;
_éqﬁal opportunity for handiCappéd.

i ’ .
apprecigtion and knowledge of civil and human rights.

exposure to media, understanding, e.g. advertising, t.v., movies.

%

‘he should be able to make his decisions, to have his/her 1life goals set -

and work from there,to'achieve.

further education/work force.

~have a certain ambuntlof'community work experience.

have léarned some speed réa&iﬁg skills.

'have learned some ¢omputer skills.

acquire ability for critical fhoﬁght.

deveioprsélf—confidence to make a public speech.

. K :
respect for authority.

" Tespect différiﬁﬁ”viéws and opinions and be tolerant of others.

be a mature, well-balanced individual, to appreciate and work with196ciefy-

have more than one area with good academic standings to pursue his career

in.



schools should mot be afraid of teaching of instilling a semse of moral . »
_ : -

responsibility in children.

4

understand how power 1is ‘truly distributed in this gociety.

understand the nature of mass ‘media and be very critical of it.’

be able to distinguish beliefs and«faéts relating to ethnic groups and

labour “unions; : . . * ) /
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