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The purpose of t h i s  s tudy was t o  iden t i fy  t h e  educat ional  e l i t e s  of t h e p  

Chinese- and Indo-Canadians i n  Greater Vancouver, and t o  ob ta in  and analyze 

t h e i r  views on 1) educat ional  goals,  2) school performance and desired 

improvements, and 3) cur ren t  educational issues.  The ex ten t  of conseneus 

between t h e  two elites MS examined, and comparisons made with o ther  s tud ies  

of public  opinion. - - 

The major research on e thn ic  minor i t ies  has been conducted by 

soc io log i s t s  , providing informat ion on e thnic  s t r a t i f i c a t i o n  and ass imi la t  ion. 

-- - - 

Canada's o f f i c i a l  r m l t i c u l t u r a l  @lie i n  1971 resu l t ed  i n  an incGas& L' 

l i t e r a t u r e  on mul t i cu l tu ra l  education which addresses t h e  s i t u a t i o n  and* needs 

of immigrants and e thn ic  minority students.  There has been, however, a lack 

of empirical  research and l i t t l e  attempt t o  survey m e m b e r s  of minority groups 

themselves a s  t o  t h e i r  expectat ions of schools. 

Eduathnal .e- wer-e i d e n L i f i e d - I n A i a a t d ~ ~ ~ k e ~ = d -  

a reputa t ional  technique based oa Efunter and Bonjean. Nine e l i t e s  were 

interviewed i n  order  t o  a s c e r t a i n  t h e i r  concerns, which were then included i n  - 
a quest ionnaire.  This was adndnistered t o  39 e l i t e s .  O f  those who responded, 

f i f t e e n  were i d e n t i f i e d  a s  Chinese-Canadian and t h i r t e e n  a s  Indo-Canadian. 

Considerable agreement was found betveen the two e l i t e s  and between them 

and t h e  public  a t  large. Both e l i t e s  showed a s t rong commitmnt t o  academic 

education and d i s s a t i s f a c t i o n  w i t h  the present school  perf ormance-Their  - - - 

views on school goals  ind ica te  s o r i a l  -of structural assimilation. hut- 

c u l t u r a l  pluralism. IIuprovexments most desired a r e  s t r i c t e r  d i s c i p l i n e  and 

an  improved school cl-te of respect for cultural diffkrences, 

There was no d e s i r e  f o r  spec ia l  programs o r  s t r u c t u r a l  changes within the 

school system. Results  e r e  not cons is tent  with much of t h e  l i t e r a t u r e ,  



which indicates  both'are needed; t h i s  may be due t o  the e l i t e  s t a t u s  of the 
- - - -- - 

reapondents and the I&k of a t t en t io  i n  the l i t e r a t u r e  t o  soc i a l  c laas  and 
i-. - P t 

its r e l a t i on  t o  educational needs. 
c 
1 -. 

t ha t  sa t is fying 't+e c o n c e w  of thbse elites would , 
i 

of present s ~ h o o l ~ u r r i c u l a  and teecher t ta iding 
$ 

with 'increased a t ten t ion  t o  and sens i t i v i t y  t o  . I 
* - 

cu l tu ra l  differences.  



i + 
i 

It i s  already very ntuth t o  the  c r ed i t  of Canada t h a t  it 
has succeeded i n  inco o ra t ing  such a h k n  d ive r s i t y  9 i n t o  one country. The challenge now must be t o  have the 
adap tab i l i ty  t o  t r a n s l a t e  t h i s  d ive rs i ty  i n t o  socio- - ,  ..- - j c  

p o l i t i c a l  forms which represent f a i r  recognit ion of the  
asp i ra t ions  of Canadian e thnic  minori t ies  

(Anderson t Frideres , 1981, p. 328). 
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Ethnic- Diversity i n  the  G r e a t e r  ~ancouve? Regional District .c 
- 

Afthough Canada has _always k e n  peopled largely by h n i g r a n t s  (see 
- - - 

Appendix A f o ~  immigration s t a t i s t i c s j ,  i t  ~ ~ 3 8  new hmigra t ion  pol ic ies  i n  the 

19608 which resulted i n  v i s ib le  changes i n  the compositipn of Canadian society, 
b 

when large numbers of people of a var ie ty  oi races f i r s t  came t o  t h i s  country, 

In 1967, the bias inherent i n  the  quota system based on natiol ial i ty or 
-- - A -  -- - _ P A  - - -  -- 

ethnic b r i g i n  was renovedl and a point system inttrodae& m i s  h a ~  allor;ed-- -. .. 

P 

many more immigrants i n t o  t h i s  country from A s i a  than mas previously the case. 

+s a resu l t ,  cu l tu ra l  d ivers i ty ;  vhich was aGys present, is now, - i n  the 
- - -- ------pp - -- 

-- -- - - -- - - - - - -- -- 

1980s, one of the  most s a l i en t  keatures of many Canadian c i t i e s .  This is true , 

f o r  the c i t y  of Vancouver and surrounding suburbs, and f o r  t h e i r  schools. 
' 

Vancouver is Br i t i sh  Columbiaf s - largest  c i t y  and the  commercial, t r ibspbr t ,  ' 

* # 

communication and indus t r ia l  centre of the provZnce, as m l l  as Canada's 

-, 3 
Pacif ic  Rim port. It is  the, largest  centre ip the  Greater Vancouver Regional 

D f s ~ t i c t ~ j  , a federation of 18 comnunities in-  the  metropolitan area ' 

e 

working together on e s sen t i a l  regional services and f a c i l i t i e s .  The 0 
- - - - -  - 

population i s  1.2 million, including three  areas and the colgplunities- 
/ 

of Belcarra, Burnaby, Coquitlara, Delta, Lions Bay, *stminster, North : 

Vancouver City, North Vancouver ~ i s t r i c t  , Port Coqui t h ,  Port b o d y ,  Richmond, 

Surrex, Vancouver, we& Vancouver, and White ~ o c k  (see map, Ap *be ndix B). 

Ethni divers i ty  is apparent i n  the GVRD. In 1b81, 253,880 people spoke % 

r cf ty  or V&immvn spo a larlguag e 

than English or  French as t h e i r  mother-tongue. No fewer than 15 l inguis t ic  

groups each repre&nted =re =an 1% o T  S e  tota1_popo'lati5+( ~ t a t i s t i c e ~ - - -  

Canada, 1982). me most recent study conducted i n  the  Vancouver School 



- - -  - enrolraent as  hav~ng  learned English a s  a second h - 
nguage, o r  a t  t e sanie time 

. * 

a s  another language. I n  1974, t h i s  percentage had been onlyk22.1X (Vancouver 

School G a r d ,  1983). 

Cul tura l  d ive r s i t y  i n  t he  schools is a r e su l t  of past  a s  well- a s  upre 
< 

recent  immigration. Large m d r s  of f d r s t ,  . second, and t h i r d  generat ion f .  

Canadians come f ran hotaes which d o  not sha r e  the m a  j o o i t y  Anglo c u l t u r ~ - -  -- - -  - - I 
i 

though they speak English f l uen t l y  and i n  many cases as t h e i r  mother tongue. 

The tm la rges t  v i s i b l e  minority-groups i n  Vancouver Bre  the  Chihese- 

Chinese e thn ic  o r ig in  ( S t a t i s t i c s  Canada, 1982). Though not the  l a rges t  ethnic 
I -  

Ga 
' 

minority groups,' they a r e  the l a rge s t  who a r e  v i s i b ly  d i f fe ren t .  

Xhi~~ese-Canadians : Background 

-- 

I n  1983, t he  Chinese-lSTaaians i n  V a n c ~ X ~ e b r a t e d  the  125th 
* 

anniversary of t h e i r  being i n  the  couptry. They f i r s t  came t o  Canada i n  

l a rge  mmtbers during the  Cariboo dold Rush, many from California where they had 

f i r s t  HcLgrated +I 1849 to  the gold f i e l d s  there. Most Chinese-Canadians came 

from the  province of  Guangdong, i n  t h e  smth-eas t  of China, pa r t i cu l a r l y  the 

city of Guangzhou (Canton) and surrounding counties. Af ter  1882, approxhate ly  

15,000 Chinese men were brought t o  Victoria  under a-contract-labour system 

I n  the  beginning, then , - the  Chinese provided cheap labour when the railway 

was b u i l t  i n  t h e  'late 188%. Regulations res t rzc ted  E h m e s e  entry.  A head - - 

t ax  of $SO had to  be paid by every Chinese male1 wanting t o  s e t t l e  i n  Canada. 

I n  1903, t h i s  was increased t o  $500. Anti-Asia sent-nt was high i n  B r i t i sh  



and 1907. The Canadian Government passed the Chinese Immigration A c t  i n  1923, 
-- - - -- - -- - -- - -- 

which allowed no Chinese, with very few exceptions, t o  e n t e r  Canada. From 1923 

t o  1948, a s  a r e s u l t ,  only 44 chine& came in. A t  t h a t  time, most of the  

Chinese people i n  Canada *were men l i v i n g  i n  B r i t i s h  Columbia (Multiculturalism 

Directorate ,  1979). Numerous associat ions were organized i n  the  Chinese 
Y ., 

,d cammunity , t o  provide ass i s t ance  and protect  ion. 
** - 

Relations between Chinese- and non-Chinese Canadians improved a f t e r  World 
d 

War T I ,  i n  which Chinese-Canadians took an ac t ive  ro le ,  serving i n  t h e  mi l i t a ry  * * 

and r a i s i n g  war loans a t  home. Chinese were f o r  the  f i r s t  time given the  r i g h t  

t o  send f o r  fami l ies  who, t o  t h a t  point ,  had been l iv ing  outs ide  the  country. 

Between 1946 and 1965, 379 Chinese entered the country; most were r e l a t i v e s  of 

those already here.  The Chinese-Canadians were enfranchisea5by the  B r i t i s h  

Columbia government i n  1947 and the c i t y  of Vancouver i n  1949.,A new 

immigration act passed i n  1962 made i t  possible  f o r  those without c lose  

- - - - -- - - - pL- - - -- 
r e l a t i v e s  t o  come; i n  a seven-year period i n  the  l a t e  608, 47,759 Chinese came 

i n t o  Canada (Mult icul tural ism Directorate,  1979). I n  1982, 3,571 people from 

China and 6,542 from Hong Kong came in to  the  country (1982 Immigration 

S t a t i s t i c s ) .  

Chinese -3mmigrants of the  l a s t  20 years have been varied a s  t o  t h e i r  place 

of o r i g i n ,  language, occupation and socio-economic s t a t u s .  There a r e  highly 

educated immigrants i n  technica l  and professional  f i e l d s ,  a s  wel l  a s  business. 

,, -As one Chinese-Canadian l i v i n g  f n  Vancouver expla ins  i t  , t h e  c-unity now-rs 

It's t rue  I belong t o  a Chinese community, but i t 's  an extremely 
d i v e r s i f i e d  one. On Vancouver's Pender S t r e e t ,  brash Hong Kong jet-  
s e t t e r s  j o s t l e  with newcomers from r u r a l  China, Vietnam andSouth  Africa. 
Since 1868, four  generations of southern Chinese have s e t t l e d  i n  Canada. 
W e  a r g  garment workers, storekeepers,  cooks, teachers,  nurses,  engineers, , 

a d  more. I n  t h i s  chop-suey conrmunlty, no s ing le  c u l t u r e  defines us a l l .  
(Yee, 1983) 

* 
i 



Another change 
-- 

In Canada, the 

- 

- -- - - - - - - L - - 

has been an increase  i n  p o l i t i c a l  a c t i v i t y  . 
- - - - - - - - - - - - - -- 

e a r l y  Chinese huntgrants suffered p o l i t i c a l  discr iminat ion 
and mistreatment. These pa in fu l  experiences o f t e n  induced a deep-rooted 
mis t rus t  and f e a r  of p o l i t i c s .  With t h e i r  over-riding i n t e r e s t  i n  
f i n a n c i a l  and academic f i e l d s ,  Chinese-Canadians ~remaiked f o r  the large 
pa r t  outside Canadian p o l i t i c s .  (Li  and Leung, 1983) 

- 

Vancouver now has  a Chinese-Canadian alderman, e lec ted  f o r  h i s  second term I n  
a 

' November 1984, having captured the second highest number of aldermanic votes. 

Numerous Chinese-Canadian candidates competed in-Vancouver f o r   party^ - 
I -& 

nominations and fo r  p o l i t i c a l  s e a t s  i n  the federa l  e l e c t i o n  .of September 1984. - 

The leader  of t h e  provincial  Libera l  Party i s  a Chinese-Canadian. 
- 5  

There a r e  nuGrous asSociations i n  Chinatown, most of them under the - 

umbrella organizat ion of the  Chinese Cultural  Centre, f i r s t  es tabl i shed i n  

1973. "The Chinese have perhaps more formal organizations &an any o the r  

e thnocul tura l  group of comparable s i z e "  (The ~ a h g d i e n  Family Tree, 1979, 

p. 46). There a r e  d i s t r i c t  associa t ions  of people who came o r i g i n a l l y  from 

the  same a r e  a, c lao asmci~~t ions of _t_hcrseewho Id-e-=endeed from the  same anc e s  t o r  , 
t rade  and professional  groups, and s o c i a l  and rec rea t iona l  clubs. But the need 

and purpose f o r  such associa t ions  has changed: -- 

The Chinese Canadian i n  the 1970s is not obliged, a s  was h i s  kinsman 50 
years ago, t o  r e l y  on t h e  res.ources of the e thnic  community f o r  h i s  

. l ivel ihood,  h i s  w e l f a e  a 4  h i s  kmotional support. . . . Associations within 
the Chinese commun&s i n  the 1970s a r e  la rgely  t o  e s t a b l i s h  a c u l t u r a l  
i d e n t i t y  o r  t o  assist the  migrant t o  make accommodations t o  the demands of 
Canadian socie ty  .... (Johnson, 1979) 

As with o ther  e thnic 'minor i t ies ,  there  has been an increasing sense of 

- 

e thn ic  i d e n t i t y  and pride amongst the  Chinese-Canadians. "As the community 
i 

- -- - 

grew more varied i n  l eve l s  of e d ~ ~ c a t i o n a l  achievement, occupation, genera t ion,  

place of o r ig in ,  o r  whateyer, the  a s s e r t i o n  of e thnic  i d e n t i t y  togk on 

p a r t i c u l a r  s ignif icance" (Con, Con, Johnson, Wickberg, and Willmott , 1982). As 

Bernard Wong points  o u t ,  f o r  Chinese i n  New York, however, there  i s  o f t en  a 

generat ion gap i n  terms of t h i s  f ee l ing  f o r  ethnic roots:  



- - - 

- - -- - - -- -- - - - - -- 

From discuss ion  with Chinese-Americans, I learned t h a t  .second-generation 
Chinese were concerned with t ransmit t ing some knowledge about t h e  C h i n ~ s e  
c u l t u r a l  her i tage  to  thezr  Amermn-born children. Their off  spring, 
however, f requently wanted t o  be accepted by t h e  larger soc ie ty  and e r e  
re luc tan t  t o  l e a r n  t h e  language and cu l tu re  of China. (Wong, 1982, p. 62) 

There i s  a l s g  s t i l l  a widespread view t h a t  upward mobil i ty  and success i n  
M 

.-- . 
~ a n a d i g n  socie ty  a r e  incompatible with s trong e thnic  i d e n t i f i c a t i o n  and 

d i s t i n c t  c u l t u r a l  prac t i se :  

There i s  a f e a r  among many Chinese-Canadians t h a t  success i n  Canadian - - 

soc ie ty  can only be achieved a t  the  expense of t h e i r  Chinese cul ture .  
(Li  and Leung, 1983, p. 6) 

The Chinese ha* t r a d i t i o n a l l y  placed a high value on education;: and, 

i t  seems t h a t  t h i s  broad e u l t u r a l  c h a r a c t e r i s t i c  i s  maintained while' o thers  

may be l o s t .  Parents,  no matGer what socio-economic s t a t u s  o r  educational 

background, want t h e i r  chi ldren  t o  do wel l  at school and a t tend univers i ty  
1 '  . 
o r  ge t  professional  t r a i n i n g  (Ashworth, 1979). Children cannot only e levate  

t h e  family but a l s o  bring glory to the family name and ancestors  by being good 

students  (Wong, 1982). - 
-- -- -- - 

There is  a l so  t r a d i t i o n a l l y  an a t t i t u d e  of deference toward the school and 

school au thor i t i e s .  P a r t i a l l y  a s  a r e s u l t  of t h i s ,  parents a r e  of ten  re luc tant  

t o  take p a r t  i n  parents '  groups, consul ta t ive  committees, e t c .  
- 

On the  whole, Chinese parents do not p a r t i c i p a t e  i n  school meetings. This 
reluctance seems t o  stem from the t r a d i t i o n a l  c u l t u r a l  a t t i t u d e  of respect 
t h a t  recent  immigrant parents have towards school and the  educational 

E 

system ... the  parents  have no place i n  giving advice t o  the school. 
(Report on the Chinese I n t e r c u l t u r a l  Seminar, 1974) 

Indo-Canadians: Background 

Early i n  t h i s  century, steamship companies began t o  encourage Tni ian  

immigration t o  Canada. Manpower was needed a t  the time t o  f i l l  a labour 

shortage i n  B.C. lumber mills. Once here, however, East Indians were subject  

t o  the  same anti-Asian fee l ing  t h a t  was the  l o t  of the Chinese and Japanese. 

I n  1907, the  'B.C. government disenfrarfchised B r i t i s h  Ci t izens  of Asian o r i g i n  



i n  t h e  province. Then, i n  1908, t h e  continuous voyage r egu la t ion ,  - --- with -- f u r t h e r -  - 
-- 

l e g i s l a t i o n  i n  1910, almost completely stopped Ind ian  immigration. I n  1914, 
- - - - -  

a group of 376 Indians  on t h e  Komagatu Maru were not  allowed en t rance  t o  

Vancouver because they had stopped a t  e a s t e r n  Asian p o r t s ,  v io la tdng  t h e  

continuous passage r e g u l a t i o n  (The CBnadian Family Tree, 1979). 

I n  1919, Ind ians  who could 'a f ford  t o  do s o  were f i r s t  allowed t o  b r ing  

wives and c h i l d r e n  i n t o  t he  country,  but s t i l l  immigration remaineh very 

l imited.  Only i n  1947 were e l i g i b l e  Ind ians  were allowed t h e  f u l l  r i g h t s  of 

c i t i z e n s h i p  when a l l  Canadians of Asian o r i g i n  i n  t h e  country were enfranchised 

(The Canadian Family 'Wee, 1979). I n  1951, a quota  system f ixed  - the number of 
B 

immigrants from '1ndia and Pakis tan ;  by 1957, t h i s  f i g u r e  s t i l l  allowed f o r  only 
%. . $ 

300 people. But i n  1967, 5,924 immigrants gave India- a s  t h e i r  country of " 

o r i g i n .  A s  w a s  t r u e  f o r ,  the  Chinese, "these changes i n  immigration law i n  t h e  

1960e b w g h t  no t  on ly  increased numbers, but a l s o  a changed composition of 

immigrants. Whereas t h e  e a r l y  immigrants were mostly peasants  and farmers who 

d id  t rucking ,  fi&wg, and m i l l i n g  o3Ee here ,  this =hanged a s  =re and more 

p ro fe s s iona l ly  and t e c h n i c a l l y  t ra ined  people came wi th  t h e i r  fami l ies .  Most 

of t h e  e a r l y  immigrants were Sikhs,  from Punjab i n  no r the rn  I n d i a  but ,  a f t e r  

1970, they came not  only from t h e  Indian subcontinent but a l s o  from F i j i ,  East- .  ' ' 

Afr ica ,  Tr inidad,  South Af r i ca  and Tobago, and were of  d i f f e r e n t  r e l i g i o n s  (The . 

Canadian Family Tree, 1979). Almost 15,000 Indians  a r r ived  i n  Canada in* 1974. 

By 1981, more than 34,000 people i n  t he  GVRD l i s t e d  t h e i r  e t h n i c  o r i g i n  a s  

I n d i  an o r  Pakis tan i .  

Of the people of Eas t  Eracffarr wrigin in the GVRB, rhe  major i ty  l l v e  I n  

Vancouver (Vancouver South f o r  the'most p a r t ) ,  Richmond, Delta and Surrey. - 
'fhfs group r ep re sen t s  less and l e s s  an exclusive# Sikh soc i e ty :  t h e r e  a r e  a 

v a r i e t y  of r e l i g i o u s  and secu la r  o rganiza t ions  i n  t he  GVRD, with  people Tram 

var ious  geographic a r e a s  i n  and out of Ind ia  (such as t h e  Pakistan-Canadian 



Association, the  P i  ji Carmda Assmia t  ion) and of va r ioo i - re l ig ims , -chhfG - - -- 

-- 

I n  the  pas t  few years,  Indo-Canadians l iv ing  i n  the  GVRD have had acdess t o  
4 

a n  increas ing  number of Indian language media. There a r e  numerous gewspapers, 

most i n  Punjabi ,@t a l s o  i n  Hindi and EngJish published i n  the  GVRD (such 

as Indo-Canadian, Ranjeet, Canadian Darpan, Sikh Samajar, Overseas Times, 

Link). There a r e  Hindi and Punjabi programmes broadcast on two l o c a l  radio - 

. 
s t a t  ions, including the  co-operative, CFRO. Indian movies a r e  broadcast by a 

%f 

cable s t a t i o n  twice a week. 

Ashworth (1979, p. 193) c i t e s  a study by Ames and I n g l i s  on the Indo- 

Canadians, which discusses the  c u l t u r a l  gap between parents  and young people. 
s, 

They found t h a t ,  though the l a t t e r  enjoy t h e i r  freedom and independence, they \ 
- 

s u f f e r  from the  l o s s  of parenta l  favour. 

Indian chi ldren  a r e  brought up on the bas i s  of du t i e s  t o  adul ts .  The Indian 
family i s  adult-centred, not  child-centred. Rights can only be gained by 
age, education, maturity and experience. . . . Parents  expect conformity t o  
lndf a n  TU i t n r a l  t radt tforrs ,  values anHxzhaviotrr p a t t e ~ ~ i t P - s u c i e ~ -  
expects them t o  become Canadian and provides l i t t l e  understanding o r  
sympathy. (Subramanian, 1976, p. 5) 

The Indian approach t o  education i s  qu i t e  d i f f e r e n t  from the Canadian. 

While the c a n d i a n  system emphasizes doing and understanding, chi ldren  i n  India 

l e a r n  the s k i l l s  of reading and w r i t i n g ' f i r s t  with less a t t e n t i o n  given t o  

understanding u n t i l  l a t e r .  They expect t o  work ve,ry hard a t  t h e i r  education 

and a r e  not allowed the same degree of s o c i a l  freedom. cusbomary f o r  chi ldren  

i n  Canada (Eancrof t , 1976, p.' 76). c 

years,  t h e i r  s t a t u s  i n  the  community is d i f fe ren t  than t h a t  of the Chinese- 
* 

Canadians who f i r s t  came here more than 100 years ago. The Indo-Canadiaas do 

not now s u f f e r  the  same s t r u c t u r a l  discrimination a s  was pract ised on the  

Chinese: the head tax, the  lack of voting power, the Chinese Immigration Act. 



They do, however, s u f f e r  from s o c i a l  discrimination, misunderstanding, 
- - - - - - - - - - 

ignorance, and h e s i t a t i o n  t o  accept them a s  fellow and equal  Canadians, a s  was 

apparent aga ins t  the  Chinese i n  Vancouver a t  the  tu rn  of the century. Several 

school boards i n  t h e  GVRD (Vancouver, Burnaby, Richmond, Surrey) have 
- 
"r 

es tabl i shed committees and/or po l i c i e s  t o  dea l  with racism i n  the schools* 

Indo-Canadians i n  t h e  GVRD do not present ly occupy e lec ted  posi t ions of 

p o l i t i c a l  power although they have been ac t ive  i n  seeking o f f i c e  i n  federa l ,  - - +. ' 

provincia l  and municipal e l e c t  ions. kt-%resent  , the& i s  no Indo-Canadian 
b 

representa t ion  on any -of the e lec ted  municipal bodies i n  the  GVRD, including 

- - -- 

School Boards, Parks Boards o r  Ci ty  Councils. This has been t w a s e  s ince  

D r .  S. Pendakur was defeated i n  Vancouver i n  1974 a f t e r  serv ing a s  alde&n. 

The Indo-Canadian cu l tu re ,  then, has not been widely represented i n  any of the  

s t r u c t u r e s  o r  po l i c i e s  es tabl i shed by e lec ted  bodies, the  educat ional  prac t ices  

i n  the various school boards, f o r  example. 
d 

That t h e i r  c h i l d r m ~ - k  f l u e n t -  i n  at least one I n d l a ~ l a  age it- importa an^-- ""r; 
t o  many Indo-Canadians. Many of the  temples, including those i n  Vancouver, 

d 

Surrey, New Westminster o f f e r  language c lasses  on Saturday. Classes a r e  a l s o  

rt 
ava i l ab le  i n  a Heritage Language Schoo1"which operates  out of a Vancouver 

high school on Saturdays. There a r e  no Indian language courses a s  pa r t  of the 

regular  curriculum i n  t h e  GVRD School D i s t r i c t s .  

Canada: A l f u l t i c u l t u r a l  Country 

With the  in t roduct ion  of a new government pol icy on mult icul tural ism i n  
- - 

1971, an awareness of c u l t u r a l  d ive r s i ty  began t o  permeate Canadian socie ty  and 
4 

Canadian i n s t i t u t i o n s .  This pol icy  had i ts  roots  i n  t h e  Royal Commiesioo on 

Bilingualism and Bicul tural ism establ ished i n  1963; pa r t  of i ts mandate had 

been t o  inves t iga te  "the cont r ibut ion  made by o ther  e thnic  - groups t o  the  

c u l t u r a l  enrichment 6f Canada and - the measures t h a t  should be taken t o  safe- 



7 
- 

t 
- - - - - - -- -- - - - -  

guard t h a t  contr ibut ion" (Burnet, 1979, p. 45). 

dn October 8, 1971, the then Prime Minister P ie r re  ~Edeara&&%nced- in  
4 

a the, House of Commons the new policy of "multiculturalism wi th in  a  b i l ingual  

framework", the  r e s u l t  of the  recommendations i n  Book I V  of the  report .  The 

following four objec t ives  of the new policy = r e  given: 
- 

F i r s t ,  t he  Government of Canada w i l l  support a l l  of Canada's cu l tu res  and 
w i l l  seek t o  a s s i s t ,  resources permitting, the deve lopkn t  of those 
c u l t u r a l  groups which have demonstrated a  des i re  and e f f a r t  t o  continue 
t o  develop, a  capaci ty t o  grow and cont r ibute  t o  Canada, as w e l l  a s  a  
c l e a r  need f o r  ass is tance .  

Second, the  government w i l l  a s s i s t  members of a l l  c u l t u r a l  gGoups t o  
overcome c u l t u r a l  b a r r i e r s  t o  f u l l  pa r t  icipi-it ion  i n  Canadian socie ty  . 

Third, the government w i l l  promote c rea t ive  encounters and interchange 
among a l l  Canadian c t t f tura l  groups i n  the  i n t e r e s t  of na t iona l  uni ty.  - 

Fourth, the  government w i l l  continue t o  a s s i s t  immigrants t o  acquire 
a t  l e a s t  one of Canada's o f f i c i a l  languages i n  order  t o  become f u l l  
p a r t i c i p a n t s  i n  Canadian society.  

(House of Commons Debates, 1971, p. 8546) 

One of the more immediate and v i s i b l e  e f f e c t s  of the new policy was the 

c rea t ion  of t h e  Mtflticultural Directorate  dthin the  Secretary of S ta te  , 

Department. Tii,e Mul t icul tura l  Directorate  administers - - - - -  many programs, includi% 

grants  t o  ethnSc groups, research i n t o  the  re la t ionsh ip  bemeen language and 

cu l tu re ,  encouragement of scholarly research, encouragement and funding f o r  the 

wr i t ing  of e thn ic  h i s t o r i e s ,  teaching of the  o f f i c i a l  languages, a s  well  a s  

programs with o ther  government agencies, such as  the National Film Board. 

There i s  a l s o  federa l ly  a  v n i s t e r  of S ta te  responsible f o r  Multiculturalism. 
- 

It has been sa id  t h a t  Canada's policy on multicupturalism is, a t  best ,  an 

ambiguous piece of  l e g i s  l a t  i o  But i t  does provide a  plan, a  blueprint  out 

of which s t r u c t u r e  and cons t i tu t iona l  po l i c i e s  may grow, f o r  the f i r s t  time 

o f f i c i a l l y  defining a Canadian i d e n t i t y  a s  including the  not ion of preservation 

of one's individual  e thnic  heri tage.  This i s  markedly d i f f e r e n t  from the 

"&lo conformity" s tance,  which had been the  accepted ideology, people 

gene r a l l y  agreeing on "the d e s i r a b i l i t y  of sustaining B r i t i s h  i n s t i t u t i o n s  and 



10 

norms a s  the es tabl i shed b a s i s  f o r  bui lding Canadian s o d e t y ?  (Palmer and  1 - -1 - - 

Troper, 1973, p. 18).. 

A Royal Commission i n  Canada is one of the f i r s t  s igns  t h a t  the  federa l  

government a r e  w i l l i n g ' t o  think about a  p a r t i c u l a r  i ssue  o r  problem. Increased 

a t t e n t i o n  paid t o  mult icul tural ism by government led,to some amreness  of the 
" \Y 

more p a r t i c u l a r  p l i g h t  of t h e  v i s i b l e  minori t ies ,  which were included i n  a  Royal 
-- 

1 

Commission on Equality i n  the workplace. In  i t s  report ,  tabled. i n  the House of 

Commons i n  November, 1984, t h e  Abella Commission (pending) s t a t e d  t h a t  the 

biggest  problem f o r  v i s i b l e  minor i t ies  i& terms of t h e i r  work was f inding 

employment appropriate  t o  t h e i r  leve 1 of q u a l i f i c a t i o n s  and experience, and 
C 

made many recommendations f o r  a c t i o n  t o  correc t  what was deemed a s o c i a l  

F 
i n j u s t i c e .  

I n  B r i t i s h  Columbia, a s  i n  o ther  p a r t s  of Canada, the  federa l  multi- 

c u l t u r a l  government pol icy  has spawned both an  increased demand f o r  equal i ty  

from minority groups, and increased awareness and a t t e n t i o n  on the par t  of the 
- - -  -- 

government i n s t i t u t i o n s  The pos i t ion  of Cul tura l  Heritage Advisor was created 

by the  provincia l  government i n  1981, a manifestat ion of a  new recognition by 

government of the  c u l t u r a  d i v e r s i t y  i n  B.C. society.  4 
The new a t t e n t i o n  given t o  d i f f e r e n t  ethnic groups has been most obvious 

i n  t h e  p o l i t i c a l  sphere during e lec t ions .  Headlines i n  The Sun, Vancouver's 

l a r g e s t  newspaper, during the federa l  e l e c t i o n  i n  the summer of 1984, c l e a r l y  

indica ted  t h e  a t t e n t i o n  being given by both p o l i t i c i a n s  and t h e  media t o  what 

was refer red  to  a s  "the? e thnic  vote". "Roughly e igh t  mi l l ion  e thn ic  Canadians 
- -- ~ 

a r e  jus t  beginning t o  f l e x  p o l i t i c a l  muscle and i t ' s  being f e l t  throughout the 

country, " claimed a n  a r t i c l e  on August 8th, which ran  under the  heading, - 

"Ethnic minor i t ies  seek ac t ion  i n  r e tu rn  f o r  t h e i r  support" (Knickerbocker, 

1984). The a r t i c l e  was a  report  on a  forum of 15 ethno-cultural  organizations 

meeting with representa t ives  of three  major z- par t i e s .  



f 

On August l&h, 

vote," reported on a 

candidates  did just  that .  I n  t h e  same paper, a p r o f i l e  of the  r id iqg  of 

Vancouver East was blunt '  i n  i t s  t i t le ,  "Ethnic vote blocs hold key t o  work&'% 

c l a s s  r id ing ,  " and i n  t h e  s t o r y  i t s e l f ,  "And the party hoping t o  win must draw 

la rge  support f # h  the  l a rge  e thnic  community. According t o  the  1981 census, 
\I 

only about 30% of the  r i d i n g ' s  popu$a@$on is of B r i t i s h  anceetry* (Baldrey, . 
3 <  

A common focus of those involved i n  t r y i n g  t o  make a mul t i cu l tu ra l  Canada 
I 

a r e a l i t y  has been t h e  over t  and eover t  discr iminat ion and racism within 1 
i n s t i t u t i o n s  and the public a t  large. The Vancouver School Board created the  

pos i t  ion of Race Relat ions Off icer  i n  -1981 and adopted a Race Relations Policy 
1 

i n  September, 1982. Other school boards i n  the  GVRD have done the same. Both 

the c i t y  of Vancouver and the school board have spec id l  committees on race 

r e l a t i o n s .  

Mult icul tural ism and Education 

A t  both the  federa l  and provincial  l eve l s  of government, the re  is now a new 

ideologica l  base f o r  recognizing and deal ing with e thn ic  pluralism. This is 

t rue  a l s o  i n  the  educational sphere. There has been more and-more a t t e n t i o n  

given to  mult icul tural ism and/or racism i n  the  schools. Both Simon Fraser 

University and the  University of B r i t i s h  Columbia off.er courses to  prospective 
-- 

and p rac t i s ing  teachers  i n  mul t icul tura l  education. The mnis t ry  of Education 

2 f o r  the  province c r  ated the pds i t ion  of CborZfiGitfr of Mul t icul tura l  X&Eation 
- 

i n  1981. The same ministry has declared a recognit ion of c u l t u r a l  d i f ferences  

i n  learners .  I n  i ts  1982 Handbook: 

There is  considerable va r i a t ion  among students  i n  t h e i r  educat ional  needs 
caused by, o r  r e l a t ed  to,  such fac to r s  a s  d i f ferences  i n  a b i l i t y  to  learn ,  
d i f ferences  i n  e thn ic ,  c u l t u r a l ,  and socioeconomic background, d i f ferences  



i n  communities, and d i f ferences  in educat ional  I n t e r e s t s  an& f u m e  - - I-- - - - 
goals. . /. There i s  a need f o r  l o c a l  development and adapta t ion  of courses 
t o  allow individual  schoolg t o  become i n c r e a s h g l y ~ e ~ s i v e ~  
p a r t i c u l a r  needs of s tudents  i n  t h e i r  communities. (Ministry of Education, 
1982, p. 407) 

Within t h e  GVRD, t h e  f i r s t  response of the various school boards t o  

increas ing  e t h n i c  d i v e r s i t y  was increased support f o r  language (English as a 
-+ 

Second Language) c l a s s e s  i n  t h e  l a t e  1960s. A t  present ,  the  systemst response 

includes mul t i cu l tu ra l  home-s5hool workers and mul t i cu l tu ra l  programs i n  some 

schools, although ESL se rv ices  have been reduced i n  many areas  a s  a r e s u l t  of 
-/ 

' -3 
the  provincia l  government's r e s t r a i n t  budget i n  -83. 

This represents  a r a t h e r  narrow d e f t n i t i o n  ;f "part i&ar needs of 
-- 
- - -  - - 

s tudents  i n  t h e i r  communities" mentioned i n  the Ministry 's  Handbook. ' Educators 

know l i t t l e  about where c u l t u r a l  d i v e r s i t y  impinges on the  education of 

if s tudents  , i n  which a reas  d i f ferences  i n  c u l t u r a l  values bring d i f ferences  i n  
-*$ 

expectat ions of and performance i n  the  schools. Since s p e c i f i c  educational 

needs follow from broad educational goals ,  some understanding of the l a t t e r  
-- - 

willgbe the  foundation f o r  ident i fy ing  the  former. 
7 

Responsive Education Movement 

Canada has seen, then, i n  the  l a s t  15 years,  more l i b e r a l  

a new federa l  policy on mult icul tural ism, and some response i n  

new awareness of c u l t u r a l  d ive r s i ty .  

The l a s t  two decades have seen another trend i n  the  public 

immigration laws, 

the schoop~to a 
/ 

domain ---, 

Canada, t h a t  is ,  the  increasing a t t e n t i o n  paid t o  the promotion of two-way 

communication between public i n s t i t u t i o n s  and t h e i r  cons t i tuents ;  and to  public 

involvement i n  decisionmaking,  what Wengert has ca l l ed  the "pa r t i c ipa t ion  

explosion" (Wengert, 1976, p. 23). Clear evidence of t h i s  i n  the  Vancouver , 

4'- 

School Board has been the  policy endorsing and encouraging school consul ta t ive  

c o k i t t e e s  (A Framework f o r  b e t t e r  education, January, 1981). Its 1982 policy 

manual s t a t e s :  



The Vancouver School Board a c t i v e l y  supports and endorses t h e  process- of- - --- 

- -  

democratic cornmunit y involvement t h a t p - f i r  K e l p t h e  Boafa iSke 3&itteFp - 

informed decisions about education. 
-- - - --- - 

- --(PiiZliZy-Ffanual, 1 v82) 

Wengert has c l a s s i f i e d  c a l l s  f o r  public pa r t i c ipa t ion  by agencies and 

i n s t i t u t i o n s  a s  1) "par t i c ipa t ion  a s  s trategy" (wanting t o  a c t  from publicly 

supported posi t ions) ,  2)  "par t ic ipa t ion  a s  policy" (giving cons t i tuents  the  
t 

r i g h t  t o  be involved in*decis ions  which a f f e c t  them), 3) "pa r t i c ipa t ion  as 

communication" (making b e t t e r  decisions a s  a  r e s u l t  of improved input and - - - 

'- 7 

c.5 t-c 

information), and 4) "p r{&ipa t ion  a s  therapy" ( a  d e s i r e  merely t o  f i g h t  the 

adverse e f f e c t s  of a  f ee l ing  of a l i ena t ion  among cons t i tuen t s  (Wengert, 1976). 
, 

t 

Par t i c ipa t ion  is not always-of ,the second kind, ipvolvement i n  the  decisioa- 

making process, but can serve d i f f e r i n g  funct ions;  the  wording of the Vancouver 

School Board policy seems t o  indica te  a  des i re  f o r  "pa r t i c ipa t ion  a s  

communication". 

The Research Questions 
\ 

- The synthes is of these t t t a m e m e n m  --trow81:iincreased acknowIedgement 07 

ethnic  minor i t i e s  and c u l t u r a l  d ive r s i ty  and toward more responsive education - 

, t akes  place,when educational systems respond t o  minority a s  wel l  a s  majority 

views and needs. I f  the  educat ional  system is t o  be responsive t o  minority a s  

wel l  a s  majority cu l tu res ,  input is needed from minority groups. A t  ;he . * 

philosophical  l eve l ,  educators must know i f  there  i s  agreement with present 

educational p o l i c i e s  and prac t ices  and i f  there a r e  s i g n i f i c a n t  differences 

which can be a t t r i b u t e d  t o  e thnic t ty .  A t  present ,  however, t h e r e  is l i t t le-  -- - 

b e l i e f s  about education. 

N o s t r a d  (1974, p. 271) speaks of the "working p r inc ip les  a d  m d e s  of 

ac t ion"  which requi re  agreement i n  order f o r  there  t o  be s o c i a l  cohesion. 

Educational goals and po l i c i e s  represent one such area. n f o n ~ t i o n  about L 



t o  deal with a r e  sipecific matters of adueatiorul uerwicce and progars. 
i& 

Education was shaken i n  1983 by t h e  f i ~ s n c i a l  r e s t r a i n t  program introduced 

by the provincial &we-nt, which included c u t s  i n  grants  t o  school 7 

d i s t r i c t s .  Under these conditions, all  diecussion of educatiodal philosophy, 

goals o r  desired g mass =st look a t  p r i o r i t i e s  ae mzll- Since educational 
- - - - - - - -a - A- - A - - - - - - ---a- - 
needs e x i s t  only wher&schools are seen t o  be not f u l f i l l i n g  the expectations 

of the public, some measure of the sa t i s fac t ion  with the present policiee and 
\ 

- -- 3 PA- - 

IS 9% - 
L - 

The purpose of t h i s  study is t o  i&est igate  the following questions: 

1. i. What a r e  the  v i e w s  of Chinese- and Inds-Canadian educational 

e l i t e s  on su i tab le  educational goals fo r  students,  K-12, i n  

Vancouver? 

ii. What a re  t h e i r  p r i o r i t i e s  i n  terms of the educational goals? 
b 

2 .  What a r e  the special _concerns of Chinese- and Indo-Canadian edmat ional  

e l i t e s  v i s a - ~ i s  school goals and school programs? 

3. How s a t i s f i e d  are Indo- and Chinese-Canadian educational e l i t e s  with 

the  school' s performance i n  helping students reach goals? 

4. What a r e  the  improvearent s Chinese- and Indo-Canadian educational e l i t e s  

i n  Vancouver uould suggest f o r  the educational s y s t d ,  K-122 
- - - - - - -- - - - -- --- - - - - - - - ---- 

5 .  What are the  views of a i n e s e -  and Indo-Canadian educational e l i t e s  on 

major issues of 1984: h d g e t  cuts,  the introduction of province-wide 

examinations, teachers'  r igh t  t o  strike? 

s the extent of agreement-on these questions within and between 

two elites; and bet=en them and the  general public? 



t o  a e t i n g  the needs of individttal students as w e l l  as to  providing education - 

,* 
which is responsive t o  the v i m  of constituents. Succees i n  meeting these if- + 

broad goals mwns hearing from minority a s  w e l l  a s  m j o r i t y  voices uhich, i n  
L 

turn, requires extraordinary approaches beyond those already i n  place t o  ga rne rc  

inclusion of non-Anglo parents i n  the very bodfa which are meant t o  enatme-a - 

responsive and representative system, bodies such a s  the School Consultative 

Caumittees. The resul t  has been that,  i n  the past,  educators have had l i t t l e  
- - - - - - - - - - - - - - - - - - - - - - - - - -- -- 

-- 

-o r  no information as t o  the opinions of members of ethnic minorities, whose 

v i e w s  were drowned i n  the najor i ty  opinion, i f  voiced a t  a l l .  

Ethnic m i a o r w  have not had a separate voice i n  policy and decision- 
0 

making a t  the School Board leve l  e i ther .  There - have been no Board members 

front the Chinese-Canadian o r  fndo-Canadian cultures i n  the paet twenty yeare. 
-- 

But during t h i s  t-, the fabr ic  of Vancouver society haa been changing, with 

the percentage of the population which is Anglo-Saxon i n  or igin  shrinllng, and 
- - - 

the numbers and percentages of Chinese-Canadians and Indo-Canadiana growing. 

Recently, ethnic minorities have become more vocal as  they become more 

nurserats and more organized. The Heritage Language Association of Vancouver, 

founded i n  September, 1982, petitioned for  a policy and won the r ight  t o  use 
+ 

% 
school f a c i l i t i e s  fo r  the i r  own heritage language'programs i n  February, 1983. 

information from a wide variety of sources can t h e i r  needs and demands be 

evafua ted f a i r l y  and eqdtabxy. 

But a t  t h i s  point, the educators i n  the GVRD lack data a s  t o  the 
sY 

educational concerns and desires of minority cu l tu ra l  groups, including those 



school 's r o l e  vis-a-vis c u l t u r a l  minorities.  Such data are needed both -to 
- 

initiate programs &ere needed and t o  evaluate requests  when they c m c  Though 

not intended a s  a comprehensive inves t iga t ion  of the  topic,  t h i s  study was 

designed t o  ex&= a c r u c i a l  question when dealing with minority views, t h a t  
, 

is, t o  what extent  views on educational goals and i ssues  r e f l e c t  ' di f fe ren t  

cu l tu re  4 n which case, each c u l t u r a l  group could be expected t o  have 
- - -  - - -  - - -  - - - - - -- --- - 

d i f f e r e w  views) and to what extent  they d g h t  r e f l e c t  one's minority s t a t u s  i n  

the community (so that one d g h t  see considerable agreement among varJous 

groups s b u l d  be viewed together  a s  one sub-group, a s  individual  su&gfiouPs, o r  
4 

a s  not apprectably d i f f e r e n t  from the majority cul ture.  The answer t o  t h i s  is  ' , 

crucial i n  determining hov the school b a r d s  might ensure representat ive 

,policies i n  the  future.  

I n  the federa l  e l e c t i o n  of 1984, there was ample evidence of the & s i r e  
-f 9 

' I 

o F $ o f i t i c i a n s  iiiViEE6uver t o  voo the  "ethnic vote" a n d  of the  i'ncreasing 

attention being given this pbenmnon by the press. The new Progressive 

Consemative government e l ec ted  espauses a concern f o r  ethnic minori t ies  i n  

the country, so continued f inanc ia l  support of the n t l t i c u l t u r a l  Directorate  

can h expected. encouragemeat to  ethnic groups to express t h e i r  views on 

public poffcy a s  a sub-group can odly increase a s  a r e s u l t ,  ap w i l l  the need 
\ 

for e q i r i c a l  data t o  replace speculation and opinion l i t e r a t u r e  as t o  t h e i r  

One-hundred-seven (107) indepodent  schools i n  Br i t i sh  Columbia received 

gevermeeet: ffameiaf a4d fn 39% &fs figure increasd to 130 fn I=, a 

33 113% grovth f n  t e n s  of pupi l  e n r o b n t  (Mnis t ry  of Education Anrmal 

Report, 1983), a r e s u l t  vhich =y be a t t r ibu tab le  t o  the i n a b i l i t y  of the 



educational F t t e r s  i f  they are t o  work f o r  "unity i n  d ivers i ty"  and avoid - 

, 

f u r t h e r  fragme a at ion .  

Knowledge a s  t o  how nuch d ive r s i ty  there  may be, and between which people, 

w i l l  'lead t o  other  questions deal ing v i t h  more p r a c t i c a l  matters: Can the  

system t o l e r a t e  differences i n  opinion? How w i l l  t he  system dea l  with 
- -- 

d i s s a t i s f a c t i o n  with present goals and programs and pol ic ies ,  where i t  ex i s t s?  

How w i l l  the  syste$ deal  with concerns which are  peculiar  t o  a sub-group of 



Chinese-Canadian - a person with o r ig ins  i n  China l i v i n g  as  a permanent - 
res ident  i n  Canada. 

Community resource person - someone involved i n  the  e thn ic  community who has 
- 

an overview of the  various i d e n t i f i a b l e  sub-groups, resources and a c t i v i s t s ;  

a broad base of knowledge about a t  l e a s t  one e thn ic  group. 8 

Culture - t h e  human-made components of socie ty ,  including b e l i e f s ,  values, 

s o c i a l  i n t e r a c t  ions, goals,  morality , symbols and i n s  t i t u t  ions. - 

Cultural .  ass imila t ion - t h e  adoption of the  c u l t u r a l  pa t te rns  of the  host  

soc ie ty  and the  l o s s  of one's own. 

Education e l i t e s ,  e l i t e s  - people i n  the  community who a r e  respected and 

i n f l u e n t i a l  on the  topic of education. 

Educational g o a l s L  performance goals, both a f f ec t ive  and cognit ive,  

statements of what s tudents  should learn. The scope of g o a l s - i n  t h i s  study 

is, K-12. 

Educational knowledgeable - persons deemed by others  i n  the  communi'ty t o  be 

capable of presenting views on educational matters. 

~ t h n i c ,  e thn ic  Canadian - i n  common usage r e f e r s  t o  a Canadian of non- 

English, non-French e thnic  or igin .  

Ethnic category - people descended from common ancestry (country, language, 
- 

re l ig ion ,  race o r  a' combination), but not necessar i ly  sharing a sense of common 

i d e n t i t y  . 



E'thdc group - a group sh&ng -real o r  ptttative ecmumt$wrg,  e & e f  a& - 

s o c i a l  pa t te rns ,  and a sense of common iden t i ty .  
,- - 

Ethnic o r ig in  - the  e thn ic  o r  c u l t u r a l  group t o  which the  respondent -- - o r  the  
-+ < A 

respondent 's a'nces t o r s  belonged on f i r s t  coming t o  t h i s  continent (1981 Census 

def in i t ion) .  

Ethnic s t r a t i f i c a t i o n  - the  condit ion whereby there  is a re la t ionsh ip  between 

one's e thn ic  o r ig in  and one's economic condition o r  s t a t u s .  

First-generation Canadians - people born i n  Canada both of whose parents came 

as immigrants . 
Indo-Canadian - a person i n  the  Indo-Pakistani e thn ic  category ( including a l l  

those who speak a n  Indian language) now res iding as a permanent res ident  i n  

Canada. 'i - - - 

Mother tongue - the  f i r s t  language learned i n  childhood and s t i l l  understood 

by an  individual  (1981 Census def in i t ion) .  

Multiculturalism, mu l t i cu l tu ra l  - a demographic concept r e f e r r ing  t o  a 

p l u r a l i t y  of e thn ic  o r ig ins  i n  t h e  population. 
- _-- 

--. 
Struc tura l  ass imi la t ion  - the s o c i a l  condition whereby e t h p c  o r i g i n  is not a 

re levant  a t t r i b u t e  i n  the  a l l oca t ion  of r i gh t s ,  f a c i l i t i e f ,  resources, e tc .  



In t roduc t ion  
- - -- 

There 

on var ious  

research.  

t hese  same 

have been numerous s tud ie s  i nves t iga t ing  t h e  publ ic  ' s opinion 

a spec t s  of education,  including the  research  quest  ions  of t h i s  

There is no l i t e r a t u r e  presen t ly  ava i l ab l e ,  however, applying 

ques t ions  t o  a s p e c i f i c  sub-group of t h e  population,  t he  e thn ic  

minor i t i es .  The research on these groups has been soc io logica l ,  i nves t iga t ing  

the apparent o r  r e a l  r e s i l i e n c e  of t h e  e thn ic  f a c t o r ,  t he  e t h n i c  

s t r a t i f i c a t i o n ,  and the d e f i n i t i o n  and desc r ip t ion  of ass imi la t ion .  Although 

the re  i s  a wide f i e l d  of l i t e r a t u r e  i n  t h e  a f e a  of m u l t i c u l t u r a l  education 

d iscuss& the  var ious  problems and educat ional  needs of  immigrants and 

minori ty  groups, t h e r e  has  been l i t t l e  empir ical  work and data .  

The ass imi la t ion /p lura l i sm debate  is reviewed b r i e f l y  here  because views 

of education,  including goals ,  performance and p o l i c i e s ,  w i l l  r e f l e c t  one's  

present  s t a t u s  a s  w e l l  as long range s o c i a l  goals.  Some understanding of these 

broader s e c i a l  g w Z s  i s  needed, thest, to i n t e r p r e t  the resgense-o ~ e - m o r e  

s p e c i f i c  quest ions  addressed i n  t h i s  study. This review includes  both the 

soc io log ica l  and the  educat ional  l i t e r a t u r e  which r e l a t e s  d i r e c t l y  o r  

i n d i r e c t l y  t o  educat ional  needs and goals  of e thn ic  minor i t i e s .  

Ethnic  Res i l ience  i n  Canada 

An e d i t o r i a l  i n  the  Regina Post  i n  the  e a r l y  1900s voiced a common view 

of the  day of immigrants t o  Canada, and the  need t h a t  they ass imilaee:  B 

The v a s t  major i ty  of the  European immigrants a r e  simple, indus t r ious  f o l k  - - - 

but amongst them a r e  t o  be found dangerous demagogues who d e s i r e  t o  remain 
i n d e f i n i t e l y  a d i s t i n c t  and unassimilated element. (Curnisky, 1978, - - - 

p. 361) 

By the  1970s, it became evident  i n  Canada t h a t  e t h n i c i t y  was no t  disappearing 

a s  a f a c t o r  i n  peoples' l i v e s ,  t h a t  members of e t h n i c  groups were not  melting, 

g iv ing  rise t o  t he  metaphor of the  Canadian mosaic. Although e thn ic  groups may 

lo se  t h e i r  language and c u l t u r e  i n  t he  second and later generat ions ,  s t i l l  they 



can be i d e n t i f i e d  a s  a separa te  group. There is still, however, a-cinlcal--  - 
. - -- 

Buchignani (1980) bel ieves t h a t  increased accul tura t ion  t o  the  point of I 

disappearance of c u l t u r a l  d i f fe rences  is  inevi tab le .  Those born i n  Canada, .- 

he says, w i l l  be i n  most respec ts  c u l t u r a l l y  i d e n t i c a l  "with t h e i r  mates" 

( p  141). Reitz (1980) maintains t h a t  e thnic  t i e s  weaken over time a s  well ,  

and may not be a s  s t rong a s  i s  sometimes thought. Ethnic cohesion is primarily 

due t o  economics; a s  the .econmic  s i t u a t i o n  improves, people a r e  l e s s  ap t  t o  
8 

remain c lose ly  involved with the  e thn ic '  group. The e thn ic  rev iva l ,  he seed 

a s  mainly a c u l t u r a l  movement &onducted by those whose economic needs a r e  

f u l f i l l e d .  C 
Visible  minor i t ies  a r e  i n  a d i f f e r e n t  s i tua t ion ,  of course, than non- 

v i s i b l e  groups. 

Immigrants may d i f f e r  i n  t h e i r  d e s i r e  t o  a s s imi l a t e  o r  r e t a i n  t h e i r  
e thn ic  iden t i ty .  I f  they wish t o  ass imi la te ,  t h e i r  success is  of ten  
d i r e c t l y  r e l a t ed  to  t h e i r , v i s i b i l i t y . . .  . Race is, however, the one 
insurmountable b a r r i e r  t o  complete ass imi la t  ion. Cul tura l  ass imi la t ion  

- - pp -pp - 

(change-of language, dress ,  e ic . )  may take place but s t X E t i Z a 1  
ass imi la t ion  ( en t ry  i n t o  profeqsions, primary groups, e tc . )  may be 
impeded by r a c i a l  v i s i b i l i t y .  \ ( E l l i o t t ,  1971, p. 6)  

r )  

The d i f fe rences  i n  the  two views ( t h e  i n e v i t a b i l i t y  of a s s imi l a t ion  versus 

the p o s s i b i l i t y  of e thn ic  r e s i l i e n c e ) ,  which appear t o  cont radic t  each other ,  

may l i e  only i n  semantics, i n  the  d i f fe rence  between as s imi l a t ion  i n t o  mater ia l  

and non-matk ia l  cu l tu re .  Ethnic r e s i l i e n c e  may be shown i n  c e r t a i n  c u l t u r a l  

values,  while a s s imi l a t ion  i n t o  the  observable cu l tu re  gf the  peer group is 

a l so  t rue .  A Chinese-Canadian youth i n  Vancouver who wears jeans an& I f s t e n s  

of these observable cha rac te r i s t i c s .  The value system and world view may not . 

be cons is ten t  with those of h i s  peers. Even i n  t h i r d  generat ion  e thnic  groups, 

people who d res s  and look l i k e  the majority remain d i f f e r e n t  from the Anglo- 

Saxon c u l t u r e  i n  many e s s e n t i a l  ways, including bas ic  values and ideas on such 



t op ic s  a s  education (Glazer & Moynihan, 1963). - - - 

The quest ion of the d e s i r a b i l i t y  of maintaining e thn ic  i d e n t i t y  versus 
-- - -- 

ass imi la t ion  i n t o  a majori ty  cu l tu re  i s  a complex one, one i n  &ich there, is no 

consemus among e thn ic  groups o r  soc io logis t s .  Many members of e thnic  

minor i t ies  do not mafntain formal t i e s  with tha t -group,  and consciously, seek t o  

i n t e g r a t e  a s  quickly as possible  with the mainstream. There has  been research 

i n t o  the d i f fe rences  between e thnic  groups on the  phenomenon of assimilat ion.  

Anderson and Frideres  (1981) have charted the d i f fe rences  between various 

groups i n  a s s imi l a t ion  r a t e s  (p.  261). 

E l l i o t t  (1971) out l ined  both the d i f f e r e n t  goals  of e thnic  minori t ies  
Z 

(ranging from ass imi la t ion  t o  e t h n i c  su rv iva l )  and the s t r a t  g i e s  various e 
groups take t o  achieve these goals ( a  continuum of passive ac t ive )  (p. 8) .  

Higham (1978) describes t h i s  concept i n  d i f f e r e n t  terms, ing  the goals 

those of modernity versus t r a d i t i o n  and the s t r a t e g i e s  those of p ro te s t  versus 

accommodation (Preface).  Enloe ( c i t e d  i n  Mallea, 1978) a l s o  sees  the  dichotomy 

as being between modernity and e thnic  d is t inc t iveness :  

A t  one extreme is t h e  presumption t h a t  development is  synonymous with 
modernization, which i n  turn  so  pervades men's l i v e s  t h a t  p e c u l i a r i t i e s  
def ining e thnic  groups necessar i ly  vanish. A t  the  o the r  extreme is the 
convict ion t h a t  development can be encouraged i n  such a way tha t  modernity 
does not in f r inge  on cherished e thn ic  d i s t inc t iveness  . 

Assimilation vs. Pluralism: Impact on Canadian Society.  

The quest ion i n  an  obviously m $ t i c u l t u r a l  Canada has been whether t o  

encourage and promote a s s imi l a t ion  a s  was done i n  the  pas t ,  o r  t o  encourage the 

maintenance of an e thn ic  iden t i ty ,  a p l u r a l i s t i c  B tance. Although t h i s  l a t t e r  

p o s i t  ion f i r s t  became o f f i c i a l l y  s t a t e d  in+ the f ede ra l  g_overmnent ' 8  

mul t i cu l tu ra l  pol icy i n  1971, the re  is s t i l l  a debate a s  t o  what is i n  the  

bes t  i n t e r e s t s  of soc ie ty  a t  large.  

Some think the re  cannot be "unity i n  d ive r s i ty , "  t h a t  t he  "ethnic revival"  

w i l l  lead t o  fragmentation, and f o r  doubtful gains. Sennett  (1979), f o r  



ins tance,  maintains t h a t  i t  is based a n  an over ly  romantic no t ion  of t h e  e thnfc-  *- 

pas t ,  and t h a t  i t  becomes a very d i v i s i v e  force.  
- 

- 

Rudman (1977) bel ieves  t h a t  the  e t h n i c  r e v i v a l  carries the  seeds 'o f  . 

na t iona l  d i sso lu t ion .  This f e e l i n g  t h a t  a l l  North Americans must f i g h t  aga ins t  
6 

"increased Balkanization",  t h a t  t he  e thn ic  Gevival must be defeated,  is s t rong  

i n  t h e  popular p ress  (Morgan, 1983). 
'.*, . 

d 

Anderson and ~ r i e d e r e s  (1981) have at tacked the  po l icy  of o f f i c i a l  multi- 
- 

cu l tu ra l i sm a s  one which encourages double l o y a l t i e s .  But such a f e a r  implies 

a "we-them" dichotomy i n  Canadian soc ie ty ,  the  "we" being t h e  mainstream c u l t u r e  

o r  e t h n i c  group and t h e  "themw being t h e  e thn ic  minori ty  groups. The "we-them" 

dichotomy is based on a f a l s e  assumption, t h a t  Canada has  had a c u l t u r a l  o r  

s o c i a l  u n i t y  which must be maintained. But, s i n c e  Canada's h i s t o r y  has  always 

been one of immigration, t he re  has  always been a p l u r a l i t y  of cu l tu re s .  

But t he re  a r e  those who have f a i t h  i n  t h e  p o s s i b i l i t y  of a j u s t  s o c i e t y  

which allows f o r  d i f f e r ences  : 

Moreover, a f e d e r d  soc ie tywhich-adopts  a p h t r a l i s t i c  r a t h e r  than a 
u n i v e r s a l i s t i c  s t and ,  has  a s  one of i t s  major goa ls  a n  equi l ibr ium which 
provides s i g n i f i c a n t  minor i t i e s  with an enduring sense -o f  s e c u r i t y  f o r  
t h e i r  d i s t i n c t i v e n e s s ,  and which, a t  t h e  same t i m e ,  cont inues  t o  generate 
a sense of community among a l l  i t s  d iverse  groups. (Watts, c i t e d  i n  
Mallea, 1978) 

Wallace (1961) has  argued t h a t  it is i n s t i t u t i o n a l  c o n t r a c t s  which allow f o r  

s o c i a l  s t a b i l i t y  r a t h e r  than  shared pe r sona l i t i e s  o r  a sha r ing  of motives; t h a t  

is, a p l u r a l i t y  of c u l t u r e s  does not preclude a u n i t y  of s o c i a l  s t ruc tu re :  

Not only - can s o c i a l  s o c i e t i e s  conta in  subsystems, t h e  cogni t ive  maps of 
which a r e  not uniform among pa r t i c ipan t s ;  they - do, i n  f a c t ,  invar iab ly  
con ta in  such systems. (p. 39) 

A l l  d iscussions of the merits and problems of as.similation must 

d i f f e r e n t i a t e  . be tween t h e  ob jec t ive  q s t r u c t u r a l  s i d e ,  whereby e thn ic  o r i g i n  

is not a f a c t o r  i n  the  a l l o c a t i o n  of r i g h t s  and f a c i l i t i e s ,  and the  subjec t ive  

o r  c u l t u r a l  s i d e ,  which e n t a i l s  t h e  adoption of a c e r t a i n  s t y 1  of l i v ing .  4 
S t r u c t u r a l  plural ism would mean having p a r a l l e l  and d is t inguishable  sets of 



i n s t i t u t i o n s  , such as separa te  schools, while c u l t u r a l  plural ism allows- f o r  

\ 

a p l u r a l i t y  of languages, be l i e f s ,  and s t y l e s  of l iv ing .  The s o c i a l  uni ty  
-- 

which is  needed is  s t r u c t u r a l ;  s t r u c t u r a l  ass imi la t ion  s t i l l  allows f o r  

7 

c u l t u r a l  pluralism. 
\ 

Ethnic S t r a t i f i c a t -  i n  Canada and Implications 
% 

The debate over a s s imi l a t ion  versus s o c i a l  plural ism focusses on the  

4 
quest ion of what produces the h e a l t h i e r  society.  The o ther  s i d e  of the 

quest ion concerns what produces the  grea ter  q u a l i t y  of l i f e  f o r  members of the  

.I e thn ic  minor i t ies  themselves. 

Por t e r  (1965) and o thers  have documented the e thn ic  s t r a t  i f  i c a t i o n  which 

e x i s t s  i n  canada; those with Anglo-Saxon o r ig ins  have the  highest  soc ia l ,  

p o l i t i c a l  and economic s t a t u s .  I n  h i s  study of job s t a t u s  and income l eve l s  of 

people of d i f f e r e n t  o r i g i n s  i n  Canada, Reitz (1980) found t h a t  job s t a t u s  w a s  

roughly commensurate with l e v e l  of education and t h a t  the  educat ional  standing 

of any group ( r e l a t i v e  t o  other  groups) tended t o  be s t a b l e ,  even though the  

a c t u a l  l e v e l  may r i s e .  F o r  a n  analysb of economic s t r a t i f i c a t i o n ,  then, one -p 

must look a t  educational leve ls .  Kalbach and McVey ( c i t e d  i n  Anderson & 

Fr ideres ,  1981, 81) charted the differences i n  educat ional  attainment l eve l s  

of people of various e thn ic  o r ig ins  i n  Canada i n  1971. A s  t o  the  cause of 

these d i f fe rences ,  Reitz p i n t s  t o  , s o c i a l  c l a s s  a s  one of the f ac to r s ,  and the 

degree of e thn ic  cohesiveness. Others have discussed the  in t e rp lay  of s o c i a l  

c l a s s  and e t h n i c i  ty  : 

I n  a modern, cmplex  soc ie ty  where most educational and occupational goals 
increas ingly  converge, e thn ic  i d e n t i t y  tends t o  y i e ld  t o  C l m  identzty,  
p a r t i c u l a r l y  i n  a reas  concerned with economic, s o c i a l  and p o l i t i c a l  
advancement" (Nagata, 1979, p. 178). - 

Pat te rson  (1975) argues the  highest  p r i o r i t y  i s  given t o  those i n t e r e s t s  

which do most t o  serve one's own se l f - in t e res t .  Ethnic  i d e n t i t y  he sees  a s  

being used "to serve the  economic and general c l a s s  i n t e r e s t s  of individuals" 

( p .  348). 



pr inc ip le  of optimization pos i t s  tha t ,  i n  those  i n s t a n c e s  where - - 

cannQt be reconciled, t h a t  is, where there is inevitable 
of i n t e r e s t s  implied i n  the i n c E ~ W ' - a g  allegiarmm,- 

there  w i l l  be a tendency t o  choose t h a t  s e t  of al legiances which maximizes 
material and s o c i a l  gains i n  the  society a t  la rge ,  and minimizes survival  
r i sks .  (pp. 311-312) 

What i s  not being addressed i n  the se l f - in te res t  theory, though, a re  the . 

expressive goals which a r e  not "material  and soc ia l  gains" such as' those 

re la t ing  t o  family l i f e ,  language, moral and re l ig ious  values, understanding 

and pride i n  her i tage  and t r ad i t ion .  Although these may not  impinge on 

"economic, soc ia l  and p o l i t i c a l  advancement," they a r e  important t o w n y  i n  the 

de f in i t ion  of the  qua l i ty  of l i f e .  Any discussion must make a c h a r  

d is t i t lc t lon  between s t r u c t u r a l  and cu l tu ra l  assintflation, a s  does Por ter  

(1975). Assimilat ionists  argue t h a t  the  former is  needed i n  order t o  advance 

economically i n  the society;  they a r e  not addressing the question of c u l t u r a l  

assimilat ion.  

In  the 19809, i t  is  increasingly evident there  is another f ac to r  which 
- 

w i l l  determine socioeconomic s t a t u s ,  a f ac to r  which some say w i l l  replace 
- - - - - - - - - - 

soc ia l  c l a s s ,  race and re l ig ion  a s  a soc ia l  marker, t h a t  of the technologically 

competent versus the  incompetent. I f  t h i s  is the  case, the  question becomes 

whether t h i s  competence w i l l  be evenly d is t r ibuted  across a l l  groupings by race 

and e thnic i ty .  Bigham (1978) explains the c o n f l i c t  between e thn ic i ty  and 

modernization: 

P I n t r i n s i c a l l y ,  the ethnic group is a l ink  with the past  and a bulwark of 
s t a b i l i t y .  It depends on i n s t i n c t i v e  sympathies and ances t ra l  l o y a l t i e s  of 
a wholly nonrational kind. Modernization, on the other  hand, demands 
r a t i o n a l i t y ,  ca lcula t ion ,  progress, and matez-ial incentives.  It b r ings  - 

decimating forces i n t o  the e thnic  group and sets up an inner  tension 
between ' ~ o ~ - ~ t '  t&tt$qt~ca end g e a h  and = h i e  loga&p (p. 14)  - --  - -- 

Sociologists  have found t h a t  one's soc ia l  standing and the system o f -  

s o c i a l  s t r a t i f i c a t i o n ,  the  subject ive opinion of other  people toward people 

and t h e i r  place i n  the soc ia l  hierarchy, depends on the ,two variables  of c l a s s  . 
and e thn ic i ty .  Pineo (1980) looked a t  e thn ic i ty  and soc ia l  standing i n  Canada, '--- 



asking people what they thought was the  

r a c i a l  groups. Charter groups (French, 

26 

s o c i a l  rank of var ious e t h n i c  -4 - 

- 

- 

English1 headed the  l ist;  Europeans 

and o ther  Westerners f igured second; followed by Mediterranean and Central  

European. Non-Caucasian groups e r e  a t  the  bottom. Most s i g n i f i c a n t  i n  the 

study, however, is  the  f inding t h a t  t he  degree of consensus and knowledge of 
- 

t h i s  ranking (judged by the number of "don't know" responses) is l e s s  than tha t  

shown-by the  same respondants - i n  ranking occupations, perhaps says Pineo 

because the e thn ic  ranking has  not the  same s t r u c t u r a l  importance as the 

occupational ranking. 

The l i t e r a t u r e  indica tes ,  then, t h a t  there  is e thn ic  s t r a t i f i c a t i o n  i n  

' Canada, r e s u l t i n g  i n  p a r t  from d i f f e r e n t  educat ional  attainment l eve l s  and 

s o c i a l  c l a s s ,  but which i s  l e s s  c l e a r l y  defined than occupational 

s t r a t i f i c a t i o n .  I n  a country where education, wlealth and educat ional  

opportunity a r e  not evenly d i s t r ibu ted ,  i nequa l i t i e s  a r e  t raced t o  b n y  . 
f ac to r s ,  e t h n i c i t y  being only one. Looking a t  t h e  same da ta  a s  t h a t  used by 

John Por ter ,  D a r r e 6  (1979) argued t h a t  "Ethnic a f f i l i a t i o n  lias a r e l a t i v e l y  

minor e f f e c t  on indiv idual  s t a t u s "  (p. 1). Ethnic i ty  is not as g rea t  a f ac to r  

i n  s o c i a l  inequal i ty ,  he found, a s  sex o r  regional  d i f fe rences .  "... Only the 

few most extreme groups match the  occupational imbalance which working women 

experience and simple regional  d i s s i m i l a r i t i e s  i n  occupational d i s t r ibu t ions  

a r e  very nearly as g rea t  a s  the  e t h n i c  d i s s i m i l a r i t i e s n  (p. 13). 
Q 

Having iden t i f i ed  t h i s  s t r a t i f i c a t i o n ,  the quest ion becomes one of how 
& 

best t o  improve the  e i t u a t i o n  and bring about more equal i ty .  The most -- -- 

mil-known advocate of the liberal assindlatimxLs~s bas been John lkrter - -- 

(1975), who argued t h a t  ass imi la t ion  provides most benef i t  and t h a t  s t r e s s i n g  

group maintenance (e thnic  i d e n t i t y )  over s e l f  -development is regressive,  

i n h i b i t i n g  s o c i a l  mobil i ty .  H e  sees  only u n i v e r s a l i s t i c  and achievement values 

a s  worthwhile goals  i n  the  s t ruggle  f o r  iqua l i ty .  



- --- 

The psychic s h e l t e r  offered by e thn ic  ident-if i c a ~ i o n - i i  seen as -working 

a g a i n ~  t: penpk,  i n  that it- canpensates far ~ ~ ) r n ~ = - ~ v - s - t ~ p ~ ~  

without doing anything t o  change the s i tua t ion  which produces them. 

Maintenance of cu l tu re  d r a i m  away, says Porter,  the  motivation t o  succeed 

i n  the l a r g e r  system. "Any c o l l e c t i v i t y  has l imited resources and energies and 

cannot spend them on maintaining ethnic spec i f i c  i n s t i t u t i o n s  and a t  the  same 

. t i m e  prepare m~mbers f o r  achievement i n  the la rger  socie ty  of which it  i s  a 

part"  (Vallee,  c i t e d  i n  Porter ,  1965, p. 

Final ly,  Porter  (1975) sees the new 

leading t i  a reappearance of theor ies  of 

cu l tu re  now replacing race. "Because it  

revival  of i n t e r e s t  i n  e thnic i ty  a s  

race and e thnic  differences,  with 

emphasizes descent group 

iden t i f i ca t ion  and endogamy, important pr inc ip les  of e thnic  group survival ,  

i t  runs the r i s k  of believed-in biological  d i f f  ences becoming the basis  of < 
invidious judgements about groups o r  peoples ..." (p. 18). 

Wiley (c i t ed  i n  Kringas & Lewins, 1980) has used the analogy of a t r e e  t o  

L -- 

describe h i s  negative view of thepresul t s  of e thnic l ty .  The opportunity system 

is  presented a s  a t r ee ,  and mobility a s  an a c t  of t r e e  climbing. The limbs 
@ 

(e thnic  bdentif icat ion)  move upward, but primarily outward, so the climber who 

wants t o  reach the  top avoids a l l  the limbs and concentrates on the trurik, the 

superordinate system of the  dominant group. "Where one group has e f fec t ive  

cont ro l  over major s o c i a l  i n s t i t u t i o n s ,  -- it appt5ars t h a t  equal i ty  and e thnic i ty  

a r e  mutually exclusive. The a l te rnatsve  seems t o  be e i t h e r  m l t i c u l t u r a l i s m  

with inequali ty o r  homogeneity (assimflation) with equal i ty" (7. 70f. 

be tween s t r u c t u r a l  ass imi la t ion  (whereby ethnic o r ig in  is not a relevant 

a t t r i b u t e  i n  the a l loca t ion  of posi t ions o r  r i g h t s )  and c u l t u r a l  a s s h i l a t i o n  

( the  adoption of the cu l tu re  and l i f e s t y l e  of the mainstream and the s a c r i f i c e  

of one's f i r s t  language and cul ture) .  One does not preclude the  other. 



- -- 

-- -- - 

Individuals and i n s t i t u t i o n s  could promote s t r u c t u r a l  assimilat ion,  he1Gng 

members of ethnic ml3ori t ies  t o  be c c k ~ t i t i v e i X  the-ier-tern, while a t  

the  same time promoting behavioural o r  cu l tu ra l  pluralism. The task  f o r  

educators would then be one of teaching f o r  equal i ty of economic opportunity 

and 

not 

appreciation of the  her i tage  a t  the  same time. 
% 

Jaenen (1972) argues f o r  ac t ive  measures t o  ensure nntlticulttmalism does 

mean economic inequal i ty  f o r  e thnic  minorities:  - - , 

This is not only because of external  pressures but a l s o  because of in te rna l  
acceptance i n  order  t o  maintain upward economic mobility and t o  assure 
soc ia l  acceptabi l i ty .  There fo~e ,  a society which accepts cu l tu ra l  
d ive r s i ty  a s  its i d e a l  must ac t ive ly  counteract-such a trend t o  uniformity 
and implement measures designed ta guarantee s o c i a l  acep tab iXi ty  vi~hoek--  - 
economic penal t ies  t o  those who r e t a i n  pa r t i cu la r  i d e n t i t i e s .  (p. 215) 

Mul t icul tura l  Policy: the Schools' Bole 

The problem i s  simply th i s :  take a l l  the  d i f f e r e n t  n a t i o n a l i t i e s ,  German, 
French, I t a l i a n ,  Russian, and a l l  the others t h a t  a r e  sending t h e i r  surplus 
i n t o  Canada; mix them with t h e  Anglo-Saxon s tock and produce a uniform 
race wherein the  Anglo-Saxon pecular i t ies  s h a l l  prevai l .  (Cited ia Palmer 
& Troper, 1973, p. 18) 

the  prevailing goals regarding immigrants a t  t h a t  time: Anglo conformity. 

His tor ica l ly ,  education has had a major role  i n  the  attempt t o  "p r~du~ce  a 

udform race", ac t ing  a s  a "form of genetic correct ion" (Palmer & Troper, 1973, 

p. 18) producing i n  immigrants a respect f o r  Br i t i sh  values. 

The announcement federa l ly  of the k l t i c u l t u r a l  policy i n  1971, however, 

both ref lec ted  and promoted a major s h i f t  i n  thinking about t h i s  issue. There 

has been, as a r e s u l t ,  a great increase i n  t h e  ampunt of l i t e r a t u r e  on 

"mult icul tural  education" which deals  rdth at, k a s p f a u r  diffe-c 

education of the  c u l t u r a l l y  d i f fe ren t ,  education abo-ut c u l t u r a l  differences,  
I 

education f o r  c u l t u r a l  pluralism, and b icu l tu ra l  education (Gihson, c i t e d  i n  

Young, 1979, p .  11). Uhat is constant i n  the  l i t e r a t u r e ,  from a l l  of these 

perspectives,  i s  t h a t  schools a re  being asked t o  take an ac t ive  role  i n  



I n  Book IV' of the report  of the Royal C ~ s s i o n  on Bilingualism and 4% 
Biculturalism i n  1969, "The c u l t u r a l  contr ibut ion of the  o ther  ethnic g r ~ p s "  

1 

f i r s t  dea l t  at  the  government l e v e l  with the question of the r o l e  of public 

schools v i s  2 v i s  Canadals multicultural rea l i ty .  It s t a t e s :  
C 

Schools a r e  the  formal means by which a society t ransmits  i ts  knowledge, 
s k f l l s ,  language, and cuftrure from one generat ion -t- t h e  next. Ginad'ats - - --- 

public  scho'ol systems a r e  primarily concerned with the  transinission of - ' 

knowledge t h a t  is e s s e n t i a l  to a l l  c i t i z e n s ,  including knowledge about 
Canadian ins t i tu t$ons ,  the  tradit 'ion and circumstances t h a t  have shaped 
them, and the  two o f f i c i a l  languages. Since those of B r i t i s h  ahd French 
e thn ic  or ig ins  a r e  the  main gr Canada, i t  is  appropriate  t h a t  the  

- - -- - -- ----- - - 

B r i t i s h  and Frenc6-cumres  -dl0 Fin t h e  public  sc355Es. X i p u b l i c  
schools can a l s o  provide an i t f o r  safeguarding the  contr ibut ion of 
o ther  cul tures.  (Ar t i c l e  370) 

The report acknowledged the importance of her i tage  language t o  non-charter 

cul tures ,  but s ince education i s  t h e  mandate of t h e  provinces, not the  federa l  

government, the report  w a s  able t o  make only very general references regarding 

T her i tage  language-provis ion i n  t h e  school sys tern: "Members of non-~rit-ish, . 

/- 
non-French c u l t u r a l  groups should *e opportunities t o  maintain the& own 

languages and cul tures  within t h e  educatdonal system i f  they i n d i k e  
t 

s u f f i c i e n t  i n t e r e s t  i n  doing so" (Art icle  3 2 4 ) .  

Education of e thn ic  minorft ies  

A t  t he  hear t  of the i s sue  lies the question of whether t h e  schools w i l l  
continue t o  serve the  c l a s s  i n t e r e s t s  of the  preferred s tudent  - the  
WASP middle c l a s s  o r  whether they can be transformed i n t o  vehicles of 
s o c i a l  just ice.  (Samda, 1980, p. 51) 

p. 
----- 

The l i t e r a t u r e  present ly availablii on  the  r o l e  r e s p o n ~ i 6 i 1 ~ t y o F  

e k e a t  ionaf syst- Z i i  an l n ~ r e a s i n ~ y  c u l t u r a l l y  d i v e m i t i e d  socie ty  does 

not address t h i s  question of s o c i a l  jus t ice  a s  nuch a s  i t  does more limited 

- -- 

topics  : f i r s t  language education, second Language educat ion,  prob 

scho las t i c  achievement, c u l t u r a l  b ias  i n  the material&used, s o c i  

fac tors ,  e tc .  1 



> 
a d  -grant children, i t  is applicable t o  a l l  ch i ldren  coming from 

- - - - - - - - - - -- - 

non-English, nowFrench homes where t h e  home cu l tu re  and sometimes the  language 

i s  d i f f e r e n t  from t h a t  of the majority. Many people have t r i e d  t o  define and 

describe the  nature of t h e  p a r t i c u l a r  pqoblems faced by these chi ldren i n  the  e 

schools. anmmPrs (1979) looked a t  the c u l t u r a l  dis tance between home and - 

- school, pa r t i cu la r ly  the  a t t i t u d e s  of parents versus teachers. He concluded 
- - -  - - 

t h a t  he could t r ace  out f o r  every e thnic  minority group a p r o f i l e  of cont ras ts  

and s i m i l a r i t i e s ,  a p r o f i l e  which would prove use fu l  i n  identifying possible 

sources 'of  conf l i c t .  The Toronto Board of Education looked at- the  question of 
- - - - -, - -  - - - - - - - - -  

the  home-school d i f ference  from another perspective, t h a t  of t h e  implications 

f o r  the Beard: 

The shocking recognit ion f o r  the  Board of Educatfon f o r  the  c i t y  of 
Toronto i s  t h a t  within the  space of a decade i t s  c u l t u r a l  base has become 
incompatible with the  c e n t r a l  base of the socie ty  which supports i t s  
endeavour. (La Fountaine, 1975, p. 51) 

The c u l t u r a l  b ias  inherent i n  the educational system, pa r t i cu la r ly  i n  * - 
placerent t e s t ing ,  is commonly discussed a s  a problem f o r  c u l t u r a l  minority 

s tudents  (see' Wolfgang, 1975, p. 145). Another a rea  of concern has been t h a t  

of counselling services.  Wolfgang c i t e s  s tudies  which show t h a t  counselling 

prac(tices may &n counter t o  some basic values of s tudents  and t h e i r  parents,  

the  sharing, f o r  instance,  of problems i n  a group s e t t i n g  (p. 144). I n  a study 

conducted by Ashwarth (1975) i n  Canada, the  major prpblem faced by i d g r a n t s  
a 

o r  chi ldren  of famigrants i n  t h e  schools was l i s t e d  by teachers  a s  c u l t u r a l  
- - -  - - - - - 

a d j u s m n t  60% of the the atxi a s  language only 30%. cropley (1978) reviews 
- - L - -  - 

' s tud ies  dealing with a wide range of behaviours r e su l t ing  from adjustment 

problems facing e thnic  children, including personal disorganization, 

delinquency, rebel l iousness (p.  392). Teachers i n  mul t icul tura l  classrooms a r e  

asked t o  be sens i t ive  t o  such adjustment problems, t o  understand the bel ief  and 

value systems of the  various c u l t u r a l  groups i n  t h e  c l a s s  (Ramcharan, 1975). 



It is not only t h e  s tudents  who need help i n  t h e i r  - - c u l t u r a l  - - - - - adjustment, - - - - - -- 

t he  l i t e r a t u r e  po in t s  out ;  i t  is a l s o  the  parents.  Even well-educated parents  
- - - -- -- 

who speak English f l u e n t l y  f ind  it  hard t o  advise t h e i r  ch i ld ren  i f  they 

themselves were not educated here. For those with a language problem, t h i s  

problem is  compounded. Parents - may not understand the  process of c u l t u r a l  

adaptat ion which t h e i r  ch i ldren  a r e  going through; they of tdn  m i s t r u s t  the  

t 
I schools, which they see  a s  c rea t ing  b a r r i e r s  between them and t h e i r  chi ldren,  

- - 

though recognizing a t  t h e  same time the opportunity which the schools o f f e r  and 

the need f o r  what they teach. Schools a r e  asked, therefore ,  t o  make s p e c i a l  

e f f o r t s  t o  communicate with such parents.  
- 

The success of a c h i l d ' s  education depends very much on good cooperation 
between the school and the home. Over the years,  the degree of parenta l  
inbolvement i n  t h e  education of t h e  'children of e thn ic  minority groups has 
been minimal due not only t o  .the parents '  lack of vot ing power but a l s o  
t o  t h e i r  lack  of f a c i l i t y  i n  English,  and i n  some cases,  t o  the  f a i l u r e  of 
the schools t o  help parents  unders tau an educat ional  philosophy d i f f e r e n t  
from t h e i r  OM. (Ashworth, 1979, p. 201) 

The l i t e r a t u r e  on the s p e c i f i c  educational needs of e t h n i c  minority 

i n  the present educat iopal  system, without broaching the  topic  of needs which 
I 
4 cannot,be f u l f i l l e d  i n  t h e  present  s t ruc tu res ,  o r  how those s t r u c t u r e s  a r e  

required t o  adapt i n  a mul t i cu~ l tu ra l  society.  The onus is on the s tudent  t o  

adapt t o  h i s / h e r  scho las t i c  envirdnment; t he  l i b e r a l  view would see more 
I 

support given f o r  t h i s  process. The discussion of support t o  be given is o f t en  -- 
very limited, deal ing only with language, t he  provis ion of English c l a s ses ,  

such as Ashworth's (1975) Chapter Five, "Experimental and o the r  programs ." 
One of the most p t a l l • ’ h  m&s i n  t h e l i t e r a t ~ ~ r e a b o u t  education i n a  

c u l t u r a l l y  d iverse  soc ie ty  has been t h a t  supporting he r i t age  languages, 

. teaching of and i n  t h e  mother tongue, where t h i s  i s  n e i t h e r  ~ ~ l i a h  nor French. 

Some arguments i n  favour of such, programs r e f l e c t  a humanistic approach: "The 

s t ronges t  reason f o r  being concerned about the  mother tongue'of immigrants i s  



' t  -- 
our knowledge about t h e  deep personal meaning of t h e  na; ve language f o r  t 

-1 
human being" (Ashworth, 1975, p. 367). Cummins (1979-1980) has reviewed 

every 
-- 

the  

v a r i e t y  of r a t i o n a l e s .  f o r  t h e  provision of mother-tongue i n s t r u c t i o n  f o r  

minority chi ldren,  including l i n k s  t o  the research on poor performance levels .  

What i s  common i n  t h e  l i t e r a t u r e  on t h i s  topic ,  as with most i n  the  f i e l d  

of mul t i cu l tu ra l  education, i s  a lack of f i e l d  work inves t iga t ing  the  opinions , 
I 

and d e s i r e s  of the  minority parents  ( s e t t i n g  th-is d e s i r e  i n t o  a framework of 
- 

p r i o r i t i e s ) .  Another problem i s  the lack of synthes is  of the suggestions f o r  * 

educat ional  programs with the  broader s o c i a l  s i t u a t i o n  and goals  of the - 

minority groups. 

The Work Group on 

i n  b r i e f s  from various 

Mult icul tural .  Programs i n  Toronto, however, did take 

e thn ic  organizat ions i n  t h a t  c i t y  i n  1975. These wefe 

s t rongly  i n  favour of the  schools playing a role  i n  the  maintenance and 

development of the  c h i l d ' s  e thn ic  language and cu l tu re  but respondents were 

no t  a s k e d x o  r a n k  t M s l t l o n g  w t t k a l 3 -  of t h e i r '  o t h e r  edocat ions1 go&* f 61- 

t h e i r  chi ldren.  Negative reac t ions  from the  community on i ts  d r a f t  report  led 

t o  t h e  dropping of the  Group's recommendation t h a t  t h i r d  language programs be 

establ ished.  It s t r e s s e d  ins tead  t h e  need f o r  s e n s i t i v i t y  on t h e  pa r t  of the  

schools,  a mul t i cu l tu ra l  curriculum and t h a t  more a t t e n t i o n  b;t given t o  the 

problem of d iscr iminat ion  i n  t h e  schools. Y 

I n  Aust ra l ia ,  e thn ic  schools e r e  s t u d d d  by Kringas and Lewins (1980). 

They found g rea t  d i f ferences  &tween teachersforganizers  and parent-s -as t-o - - 

- their metivation f o r  such sckools. Tke fenaer stressed fa&&- 

s t r u c t u r e  ( i n t e r a c t i v e ,  in tegra t ive  motivation) while the  l a t t e r  were more 

concerned with communication and improved chances of g e t t i n g  a goo& job 

( instrumental  motivation).  

Though the re  is s t rong support f o r  school he r i t age  language programs, 



the re  is need f o r  more da ta  i n  order  t o  know what p r i o r i t y  t h i s  program should 

be given. 

L i t e ra tu re  re levant  t o  t h i s  study has been drawn from the  f i e l d s  .of 

sociology and m l t i c u l t u r a l  education. The main focus of t h e  former was the 

assimila  tion-pluralism debate. This controversy centers  on whether o r  not 
* - - 

ass imi la t ion  i s  inev i t ab le  and whether i t  is  advisable from t h e  point of view 

of the  country as a whole a s  w l l  a s  t h a t  of the e thn ic  minori t ies .  Some argue 

t h a t  a p l u r a l i s t i c  soc ie ty  leads t o  fragmentation and double l o y a l t i e s ,  while - 

others  f e e l  a j u s t  soc ie ty  is  possible with recognit ion of differences.  

The controversy over  how e thn ic  minori t ies  can best achieve equal 

opportunity and s t a t u s  i n  the  socie ty  was a l s o  reviewed. Research shows the 

existence of e thn ic  s t r a t i f i c a t i o n  i n  Canada and t h e  f a c t  t h a t  e t h n i c i t y  is a 

f a c t o r  i n  s o c i a l  the re  a r e  questions regarding the  extent  of the  
- - --- 

r o l e  which e t h n i c i t y  plays. Some maintain i t  is  not t h e  g r e a t e s t  f ac to r  i n  

s o c i a l  inequal i ty  i n  Canada. Por te r  and others  have argued t h a t  e thnic  

minor i t ies  can work towards more equal i ty  only through ass imi la t ion  and t h a t  

the e thnic  revival  i s  counter-productive. An important d i s t i n c t i o n  is  made 

i n  some of the  l i t e r a t u r e  between s t r u c t u r a l  a s s imi la t ion  and.  cul tural-  

a s s imi la t ion  which are not necessar i ly  coincidental .  3 
Canada's m l t i c u l t u r a l  pol icy and the  m l t i c u l t u r a l  education l i t e r a t u r e  

deals  with the  schoolsr  rolg on t h i s  issue. A review of the l i t e r a t u r e  
- - -- 

revealed t h a t  severa l  problems p a r t i c u l a r  to' e thn ic  minor i t ies  have been 

discussed, such a s  placement, achi,evement, c u l t u r a l  adjustment, and home- 

schuo 1 communication and coordination. There is  support f o r  he r i t age  language 

programs, though there  is some ipdica t ion  parents and teachers  value such a 

program f o r  d i f  ferenf reasons. 



Background t o  the  Method 

This study e l i c i t e d  the views of educational e l i t e s  i n  the  Chinese- and 

Indo-Canadian communities i n  t h e  GVRD, those most l i k e l y  t o  be involved i n  

commnication with the  GVRD school boards from t h e i r  respect ive  c u l t u r a l  

groups. They a r e  f a m i l i a r  with and/or in te res ted  i n  t h e  educat ional  i ssues  
* 

which concern e thn ic  and c u l t u r a l  minority groups. 

There a r e  general ly t h r e e  ways of ident i fy ing  community leaders  : 

1 )  those who occupy pas i t ious  of leadership; - 

2) those who have had formal o r  informal r o l e s  i n  ac t ions  undertaken by 

the  community; 

3)  those who have t h e  reputa t ion  f o r  leadership. 

I n  the  f i e l d  of education i n  the GVRD, there  a r e  no formal pos i t ions  o r  

s t r u c t u r e s  which draw on sub-groups within t h e  cons t i tuencies .  Members of 
- - - - - - - --- -- - 

e thn ic  minor i t ies  have pa r t i c tpa ted  i n  an advisory capaci ty,  on Race Relations 

Committees, but the re  have been few act ions  taken by Chinese- o r  Indo-Canadian 

groups v i s  2 v i s  the  school boards which could be analysed t o  i d e n t i f y  d i r e c t  

and i n d i r e c t  pa r t i c ipan t s .  E l i t e s  were iden t i f i ed ,  therefore ,  by means of 

reputa t ion  only. This was done using the  reputa t ional - technique  f i r s t  developed 

by Floyd Hunter. 

I n  1951, Floyd Hunter, an  American soc io log i s t ,  developed the reputa t ional  
* - -  

technique as a means of ident i fy ing  community e l i t e s  i n  terms of p o l i t i c a l  
- - - 

I power. He f i r s t  made a l is t  of camuni ty  leaders  through discuss ion  with c i v i c  

leaders ,  newspaper e d i t o r s ,  Chamber of Commerce members, etc. He then asked 

a panel of 14 judges, t h e  heads of community organizat ions,  t o  name the  top 

leaders  from t h i s  list, t h a t  is,  t o  rank themselves. H e  put forward a 

hypothet ica l  s i t u a t i o n ,  using the foBowing question: 



Suppose a major p ro jec t  were before the  community, one t h a t  required 
a decision by a grhIp-taf leaders  who nearly everyone-auld  accepe.- 
Which persons would you choose t o  make up t h i s  group - regardless  of 
whether o r  not  you know them personally. (Hunter, -- + -5-74-- -- -- 

Other researchers  modified the method, adding the snowball o r  cobweb 

technique (Schulze and Blumberg, 1957) whereby the  informant 's nominees became 

the  next informants and were asked to  nominate others .  Schulze and Blumberg 

used a nominating panel which consisted of the  formal heads of the  l o c a l  

voluntary associa t ions .  They posed f i v e  questions i n  an  a tempt t o  d i s t ingu i sh  1 - 

between "those persons who occupy the top formal p o l i t i c a l  and c i v i c  o f f i c e s  

b- and those who, i n  t h e i r  opinion, wielded the most inf luence and exerted the 

g r e a t e s t  public leadership  i n  the community" (p. 293). 

, Bonjean (1963) asked the executive secretary of an es tabl i shed community 

assoc ia t ion  f o r  the  names of people who wielded power. Each person on the list 

was asked t o  do the same u n t i l  new lists yielded many more dupl ica t ions  than 

new nominations ( a f t e r  45 contac ts  were made). 

The reputa t ional  technique has come under much a t t a c k  f o r  i ts  inadequacy 
- -- - -  - - -- - - - - - - 

i n  defining power e l i t e s  i n  a community (Wolfinger, 1960; Polsby, c i t e d  i n  

DIAntonio and Erickson, 1962; Kaufman and Jones, c i t e d  i n  Schulze and Blumberg, 

1957; D'Antonio and  rickso on, 1962; Dahl, 1968). Wolfinger argued t h a t  the 

technique is useful  only i n  ident i fy ing  community leaders  on spec i f i c  issues.  

"Dahl argues t h a t  a rigorous s c i e n t i s t  -who used the repu ta t iona l  technique 

should say nothing more than t h a t  he had a l ist  of people who had the 

reputa t ion  f o r  inf luence and powr"  (D'Antonio and Erickson, 1962, p. 363). 

In  t h i s  study, the  technique is used only f o r  def in ing  e l i t e s  on a 
- 

s p e c i f i c  i s sue ,  t h a t  of education. Wolfinger 's c r i t i c i s m  i s  hence not relevant  

a s  a de t rac to r  i n  t h i s  case and, i n  fact, '  w u l d  support the use of the method. 

d 
Research Procedures - .  P 

This study involved four  d i f f e r e n t  s tages ,  each of which d e a l t  with a , 

d i f f e r e n t  d e f i n i t i o n  of sub jec t s  within the  e thn ic  category (Chinese-Canadian 



and Indo-Canadian) . -- 

1) Ident i fy ing  a complunity resource Wrson. - - - -  -- --- 

2) Nomination o f '  knowledgeable~ . 
3) Choosing informants ( interviewees) from the knowledgeables. 

4 )  Choosing respondents ( t o  be sent  the  ques t ionnai re)  from the 

knowledgeables . 
Community Resource Person 

A community resource person was sought i n  the  Chinese-Canadian and Indo- 
d 

Canadian community i n  Vancouver who was involved i n  the  e t h n i c  community, i n  a 

pos i t ion  which allowed the g r e a t e s t  range of contact-  and experience, For the 

Chinese-Canadians, the  d i r e c t o r  of S.U.C.C.E.S.S. ( t h e  United Chinese Community 

Enrichment Services Society) ,  a non-profi t  soc ia l  serv ice  i n  the h e a r t  of 

Chinatown serving primari ly Chinese-Canadians and new immigrants, was contacted 

and agreed t o  help. I n  the case of the Indo-Canadians, he lp  was provided, by 

th ree  people a t  0.A.S.I .S. (Orientat ion Services f o r  Immigrants Society),  
---- - -- .--- 

formerly an immigrant s e r v i y s  cent re ,  now a s o c i a l  serv ice  agency i n  South 

Vancouver which dea l s  primari ly,  but not exclusively., with Indo-Canadians. 

The s e l e c t i o n  of the community resource person is an important s t e p  i n  

t h i s  method, s ince  i t  determines the  eventual nominees. Since the  object ive 

was t o  f ind  those people i n  the community who were deemed t o  be knowledgeables 

* + 

i n  the  f i e l d  of education, the  community resource person a l s o  had t o  be ' 

cmmunity-based, r a t h e r  than a professional i n  the f i e l d  of education, o r  a 
+ 

leader  i n  a s p e c i f i c  organization. People a t  both S.U.C.C.E.S.S. a d  
Y? 

-- - 

O.A.S.I.S. met the c r i t e r i o n  of being involved i n  the community, with a wide 

range of contac ts  and experience with the  e thn ic  community. Both 

broad-based community age= ies? vell-known i n  the  community. Although t h e i r  

d i r e c t  work is  primari ly v ' f th - f i r s t  generation Canadians and ig ran t s ,  the  

d i r e c t o r s  have an overview of the community a t  la rge  through 



with many d i f f e r e n t  indiv iduals ,  groups and organizations. 
- 

Discussions were held with the  community resource persons a s  t o  t h e  design 

of the study; some guidance was provided by them a s  t o  f eas ib leboundar ies  

(geographic and i d e n t i f i c a t i o n  of populations),  and informat ion  a s  t o  the  

various definable sub-groups of the l a r g e r  ethnic category (Chinese-Canadian 

and Indo-Canadian). 

Chinese-Canadian Knowledgeables 

In an  interview with the community resource person, the  fo-llowing quest ion 

was used t o  e l i c i t  names of knowledgeables: 

Suppose a br ief  o r  p e t i t i o n  were being presented t o  the  Vancouver School 
b a r d  from Chinese-Canadians i n  Vancouver. If  you were involved i n  seefng 
t h a t  such a br ief  were drawn up, who a r e  the people you would t r y  t o  ge t  
t o  he lp  on it, o r  would l i k e  t o  see  involved. L e t ' s  say the b r i e f  i s  
about education a t  the  elementary and secondary levels .  These people need 
not necessar i ly  b.e involved professional ly with education. 

The community resource person gave t e n  names i n  response t o  t h i s  question. 

These t e n  were then contacted by phone and asked the same question. This 

generated an addi t  ion31 2 5  names a s  well a s  20 dupplicat~on_azThenewmees - - 

were contacted with the same cue, and produced an addi t ional  43  names. This , 

gave a master l i s t  of  88 names, only 21 of which had been nominated more than 

once ( s i x  people known t o  be Caucasians were dropped from the l i s t ) .  A t  t h i s  

poin t ,  the  snowball technique was,halted; a s u f f i c i e n t l y - l a r g e  core group had 

been i d e n t i f i e d  and f u r t h e r  names were not changing the composition of t h i s  

group. 

Chinese-Canadian Interviews 
- - - -  

Of the  21 people who were nominated more than once, the  four  most 

frequently named (14,  11, 10 and 6 nominations)-were phoned and asked f o r  an 

interview. A l l  of them agreed t o  be interviewed i n  t h e i r  home o r  place of 

work. Interviews l a s t e d  one - t o  two hours and were taped. They e r e  s e m i -  

s t ruc tured  (see  Appendix C f o r  the  interview schedule). 



Tapes were later reviewed and s a l i e n t  points  noted f o r  inc lus ion  i n -  

the  questionnaire.  

Appendix F. 

Indo-Canad i a n  

The community 

Relevant quotes from these interviews a r e  found i n  
-- - -- - - - - -- 

Knowledgeable s 

resource person i d e n t i f i e d  f i v e  d i s t i n c t  sub-groups' i p  

the GVRD: Sikh, Moslem, Ismaeli ,  F i j i i a n ,  and Hindu. They provided mames 

( t e p  i n  a l l )  of community a c t i v i s t s  i n  each of thes6 who could serve a s  

knowledgeables and provide f u r t h e r  names, so t h a t  each of the sub-groups - 
I 

\ 

mentioned was represented. These t e n  people were then contakted and asked t o  

nominate appropr ia te  people, producing 31 new names, including nine provided 

d i r e c t l y  by the community resource person (besides the  t e n  given a s  contact 

people f o r  the f i v e  sub-groups) . These 31 people were then contacted and asked 

t o  nominate, producing 66 new names. A t  t h i s  point ,  tlie sndTwbal1 technique was 

hal ted;  a core group had obviously been i d e n t i f i e d  and addi t ions  t o  the list b 
tended t o  be e i t h e r  repeats  of t h i s  core group o r  s i n g l e  nominations. The l ist  

- - - - - - - - - - - - - -- - - - - - -- 

generated contained 107 names, of whom 28 were mentioned more than once. 
/' 

Separate l is ts  of names nominated were kept f o r  each of the  f i v e  
I 
t 

sub-gr oups iden t i f i ed  i n  t h  Indo-~anadian community. It became obvious, 'L 
however, t h a t  the re  was considerable overlap between the  lists, t h a t  the  same 

people were being nominated by people from two o r  more of the groups. A t  the 

end of the  nominating procedure, of the  28 names which were nominated more than 

once, 18 appeared on more than one l i s t .  The community resource person 

indicated t h a t  on educat ional  c u l t u r a l  matters,  the  f i v e  groups would be more 
- - 

hmogeneous than on p o l i t i c a l  o r  religio;s matters, t h a t  one could view them a s  

one c u l t u r a l  group. A decision was made, therefore,  not t o  t r e a t  the  f i v e  

sub-groups as t o t a l l y  separa te  f o r  the purposes of the study (which would have 

produced f i v e  s tud ies  f o r  the  Indo-Canadian community) but nevertheless ,  t o  

ensure the re  was representa t ion  from each. 



A t  t e n t  i o n  w a s  given, theref  ore,  t o  which names oeeurred-&mo~e- -than one 

f+ 

three  of the  groups; and 15 were nominated on two lists, giving the  t o t a l  of 

18 names which appeared on more than one l is t .  

N a m e s  of knowledgeables were e l i c i t e d  through the  same quest ion as t h a t  

used with Chinese-Canadian nominees i n  a telephone conversation. 

0 

Indo-Canadian interviews 

Names were ranked, then, according t o  1) how o f t e n  they were nominated and 
0 

2) how many of t h e  f i v e ~ l i s t s  they appeared on. Those who appeared on three  o r  

fou r  lists were se lec ted  f o r  interviews ( three) .  Since these were from the 

Hindu (two) and Moslem (one) lists, it was decided t o  include f o r  interview 

2-4 

purposes someone from t h e  Sikh list; '  the two names which were nominated most 

o f t e n  (e igh t  times each) and which appeared on more than one l ist  were chosen. 

This procedure produced, then, f i v e  names, including two Hindus, one Hoslem and 

two Sikhs. - -- - - - - - -  

These f i v e  people were contacted by phone; a l l  of them agreed t o  be 

interviewed i n  t h e i r  home o r  place of work. Interview procedures and the  

interview schedule were the  same a s  f o r  the Chinese-Canadian interviewees. 

Questionnaire Administration 

Names of those Chinese-Canadians who had been nominated more than once 

( 2 1  i n  a l l )  were l i s t e d  as possible  respondents. I n  the Indo-Canadian 

category, those names which had been named more than once and which appeared 

on more than one of the sub-group l i s t a ( 1 8  i n  a l l )  were considered as 

respondents. I n  both cases  ( Cbioese-Canadian, 'Indo-Canadian) , t h i s  included 
ii 

those who had already served a s  informants (interviewees).  This produced a 

t o t a l  of 39 e l i t e s .  
C 

Those whom the  researcher  had not ta lked t o  d i r e c t l y  before were then - 



phoned, and the  purpose of the study explained. 

Thirty-nine quest ionnaires  (Appendix E) were maX1ed on June T I ,  I--- 

along with a covering - l e t t e r  (Appendix D), a stamped, addressed re tu rn  envelope 

and a stamped, addressed card which was t o  be mailed a t  t h e  sametime a s  the  

questionnaire.  (Since only the  card indicated the i d e n t i t y  of the respondent, 

it provided a way of knowing who had returned the  quest ionnaire,  while guarding 
i 

the  anonymity on the  quest ionnaire i t s e l f . )  - 

On June 28th, phone c a l l s  w e r e  made t o  those who had not  yet  sent  i n  

t h e  cards;  a t  t h a t  point,  1 9  quest ionnaires  and 17 cards had been received. - 
Further  p k o ~ i n g  was &one t en -days  lager, a seeotxd r d n d e r .  By July 31st, 

33 quest ionnaires  had been returned, a response r a t e  of 84.6%. Of these, 

15 could be i d e n t i f i e d  (by mother tongue) a s  Chinese-Canadian, 13 a s  Indo- 

Canadian, and f i v e  could not be a t t r i b u t e d  t o  e i t h e r  group (background 

.informat ion not given). 

Interview Schedule 

Interviews were used t o  e l i c i t  the  p a r t i c u l a r  concerns of Chinese- 

Canadians and Indo-Canadians i n  Greater Vancouver, t o  ensure t h a t  the  

quest ionnaire administered was applicable and not ethnocentr ic  by i ts  

omissions. They were a n  attempt t o  uncover values, i d e a l s  and goals  not 

present ly inherent  i n  the educat ional  system, a s  w e l l  a s  the  i s sues  which 

- - - -- - - - - - 

cause the  most concern i n  t h e  present system. 

Interviews were a l s o  intended t o  he lp3 o f f s e t  t h e  probl= -of the 

researcher  being a n  ou t s ide r  t o  t h e  group (Higham, 1978, Preface, p. x) by 

providing, more personal contact.  

Interviews were semi-structured; t h e  same interviews schedule was used 

f o r  a l l  interviews (Appendix C).  



1 - 

- - -- -- 

Questionnaire: Design 
- - - - - - - - 

The quest ionnaire asked general  questions about education a t  t h e  

elementary and secondary levels .  While some goal  s tud ies  d i f f e r e n t i a t e  between 

goals f o r  these two (Robinson and Block, 1980; Andrews, 1959; Downey, 1960), no 
1 

d i f f e r e n t i a t i o n  was made i n  t h i s  study, which asked what ch i ld ren  should l ea rn  

by the end of Grade 12. This terminal point  was given s o  t h a t  respondents 

- 

would not  focug on only one level ,  such a s  t h e  grade t h e i r  ch i ld  happened t o  be 

in. It can be assumed t h a t  while people do th ixd  about what - ch i ld ren  should 

l ea rn  a t  school, they do not  necessar i ly  have opinions regarding the  s p e c i f i c  
- 

grade i n  h i c h  they should 

minimum goal f o r  a ch i ld ' s  

There were four p a r t s  

Goa-ls, Par t  I - 

l e a r n  it. Grade 12 is general ly accepted as a 

education. 

t o  the  questionnaire: 

The 16 goal statements used by Downey (1960). 

Respondents were asked t o  do a Q s o r t  of these statements,  giving them A 

one of seven ranks, from t h e  one most important fo t h e  o n e r e a ~ t - ~ ~ ~ ~ ~ ~  

important. 

"A 

Goals, Part  I1 was a l ist  of 36 more s p e c i f i c  statements,  derived from, 

four  sources: t h e  E.R.I.B.C. Study (1975), t h e  Saskatoon Cit izens '  

inquiry (1973), Downey's Tasks of Public  Education (1960), and 8 items 

generated i n  t h e  interviews ( those most frequently mentioned and by 

members of both groups). Respondents were asked t o  r a t e  these a s  t o  

t h e i r  importance as a school goal  and, secondarily,  t o  g ive  t h e  - 

schools a performance grade (A, 3, e, D-or E) asttrhxrgmf 
a 

they a r e  doing i n  helping s tudents  reach these  goals. 

Sect ion 3 was a list of 20 suggestions f o r  improving the qua l i ty  of 

education, drawn from t h e  interviews and t h e  l i k e r a t u r e  (including 

Kerr, (Note 1 ) ;  Curriculum and Ins t ruc t ion  Review, Regina, 1982). 

ri 



They d e a l t  with programs, f a c i l i t i e s ,  school cl imate,  cormaunication 

and services ,  t h e  s tandards,  and t h e  s p e c i a l  e thnic  minority needs 

presented by t h e  interviewees. 

Respondents were' asked t o  rank these  a s  they had t h e  goal statements 
1 

i n  Par t  I, giving one of seven ranks, from most important t o  l e a s t  

important. 
- - -  - 

4.  Section 4 d e a l t  with current  educational i s sues  i n  B r i t i s h  ColumliXa, 

pr imari ly t h e  budget c u t s  and where they should be made, a s  well  a s  

the  re-introduction of province-wide exams, and the  teachersv  r igh t  t o s  
- - - - --- -- - - 

s t r i k e .  This p a r t  was taken from a s tudy done i n  1984 by Kerr 

(Note 1) i n  School D i s t r i c t  71, Courtenay. Respondents were asked t o  

i n d i c a t e  which c u t s  could be made without se r ious ly  a f f e c t i n g  the  

. q u a l i t y  of education, and which c u t s  would se r ious ly  a f f e c t  it. They 

were a l s o  asked t o  i n d i c a t e  t h e i r  l e v e l  of support f o r  the  reduction 

- - - - - - - - - - - 

o f  t h e  provincialgoVe-nifunding, whether o r  not they would 

support a 3% increase  i n  educational spending, t h e  place of 

province-wide exams, and whether or not they th ink  teachers  should 

have the  r i g h t  t o  s t r i k e .  

Analysis 0 

School goals,  Pa r t  I and Suggestions f o r  Improvements 
-> 

These were t r e a t e d  t h e  same way, s ince  they both asked f o r  a Q so.rt 
- - - - 

* 

technique of ranking, with 16 and 20 i t e m s  respect ively.  The most important 
-- -- -- -- 

i tem was given a numerical value of seven, the  next most important, a value 

of six, and so on t o  t h e  least important, vhich had a value of one. 



- 
. .  . . . . . . . . . .  . . . . . . . . . .  most important ? 7 

next two most important . . . . . . . . . . . . . .  6 

nextmost  important . . . . . . . . . . . . . . . .  5 

next most important . . . . . . . . . . . . . . . .  4 

next most important . . . . . . . . . . . . . . . .  3 

- next twemost important - -. .- .- 2 -- - . . . . . . . .  . . .  
l e a s t  important . . . . . . . . . . . . . . . . . . .  1 

Each item w a s  given a value f o r  each respondent. These values were then added 
- - -  r -- 

- + - - - - - - -- - - 
- -- 

together, and means determined, fo r  three groups (Chinese-Canadians, Indo* 

Canadians and the 33 together, which included - the f i ve  unknowns). 

The t t e s t  of s ign i f ican t  difference was done on each item, comparing the  

mean f o r  the  Chinese-Canadians and Indo-Canadians. 

For School Goals (Part  I), a Kendall rank order cor re la t ion  was also 
- - - - - - - - - - -- 

done with the  r e su l t s  of a study conducted by Robinson and Block i n  West 

Vancouver (l98O), <sing the  data from the  parent responde& and the educator 

respondents. 
- 

School Goals, Pa* 11 

In  the analysis  of School Goals (Part I I ) ,  a numerical value was given to  

the  rankings given, as follows: 

af little- as a school - 
& . 

of moderate hpor tance as a school goal - 2 - 

Beans fo r  the value given t o  each goal were calculated, f o r  three 

groups (ainese-Canadians, Indo-Canadians, and the  t o t a l  groups of 33). 
-~ - - -  



t tests of significance ,and chi-square were also calculated on each item, 
'2 

- - 

cZGtparing the ChiGse-==an' and Indo-Canad ian groups means. 

Pe r fompce  grades were a l s o  given a numerical value: 

4x5, B 4 ,  C=3, -2, -1. Mean grades were then calculated f o r  each of the 

items, f o r  the Cbinese-Canadians, Indo-Canadians, and t o t a l  group. 

Educational issues 

'i 

tabulated for  the Chinese-Canadians , Idiio-Canadians, and the Courtenay 8 tudy 

dune by Qrr (Note 1) t o  allow some comparison of the ethnic e l i t e  groups and a 

*g *r - 
L i d t a t i o n s  of the Study 

This study is extremely limited i n  terms of the subjects. What has been 

col lected a r e  the views of only a small number of people ident i f ied  by peer 

narpination.' The nrethod used, with the resource person cornraunifpbased and 
-- 

inwlved i n  the ethnic ccmmunity, ensured t h a t  nominations w o u l d c  people 

ac t ive  i n  that-c-nity. Th i s  does not include, theq, people i n  the. GVRD who 
- 

may be ac t ive  on educational issues,  but who are  not ac t ive  with t h e i r  
8- 

9 

respective ethnic groups, i.e. those who do not act ively\pranote cu l tu ra l  

heri tage and %&ntitq,-_ Uaiversity professors and teachers who take *no part  i n  

ethnic organizations would f a l l  in to  t h i s  category. There has been no attempt 

i n  t h i s  study t o  coatpare the v i e w s  of those act ive i n  the counm~nity with those 

whole ethnic group, or t o  speak for it. Since there has been no study of a 

cross-section -- - of the ethnic coma~nities~ it is notIromrhm~auch their- 

converge with or  diverge frm the v i m  of the ethnic group a t  large. The 

~uabers of people i n  each group (15 Chinese-Canadians, 13 Indo-Canadiane) =re 



r - -  - -- 

- - - - - - - - - - - - - - - - - L- - - - - - - :- 1:- -- 
1 

small, rendering any attempt a t  t e s t s  of s ignif ica4t  difference and'widfi 

general izabi l i ty  ra ther  weak. 

One cannot be c lea r  a s  to  the ident i ty  of the nominees, except t o  say tha t  

these people have a re$ation fo r  influence and knowledge i n  t h i s  f ie ld .  This 

/ 
does not mean they are,  i n  fac t ,  knowledgeable on the topic o r  inf g e n t i a l  i n  

the area  of education. 

- The e l f t e s  of t h e  - t w o  e th ic  mi-rit4es 

only one 04 the 13 Indo-Canadian respondents 

15 Chinese-Canadians ?re female. There a re  

dlEfer i n  terms of their-sex; - - - 

was..a woman, while nine of the 

a s  a resul t  two variables 

- B-&-*--~HLEs: etk~~~&&t~&L-ba&grouRd= &ad -- - - - -- - 

Only Part 1 of the study uses an instrument (Downey 'a list of goals) which 

has been tested and shown t o  be b o a  valid dnd reliable'.) ~gnclusio'ns drawn 

from the other  par ts  of the study, therefore, must be cautious. Some 

validat ion has been shah through repl ica t ion  of r e su l t s  

- 

betwen' Par ts  2. o r  3 



Using the  reputa t iona l  technique produced a l i s t  of 88 names f o r  the  - 
I 

Chinese-Canadians and 107 fo r  t he  Indo-Canadians. There were, of course, 

d i f f e r e n t  i n t e rp re t a t i ons  of the cue question asking f o r  nominations. Some 

f e l t  t h a t  they should give names of "grass roots" people, while o t h e r s  f e l t  

t h i s  ca l led  f o r  t he  prominent members i n  ae community. Some f e l t  the  
- - 

knowledgables would'have t o  be parents;  some produced the  names of *.ople they 
* 

personally had worked with r a the r  than people g&krally8.+&nom i n  the community. 
:& -3 

Final ly ,  i t  may a l s o  be t r u e  t h a t  people gave names of o thers  whpse views on 
- - - -  -- - "i * %- - - - 

> 

education they agreed with, o r  people they l iked.  There were Caucasians 

nominated by both Chinese- and Indo-Canadians. - 

I n  s p i t e  of such d i f fe rences  i n  i n t e rp re t a t i on  and views a s  t o  who should 

4 speak on ssues i n  t h e  e thn ic  community, however, t h e  technique was successful  

-. i n  both groups i n  producing a core list of people who were nominated more than 

-- - - - - -- -- 
o f i e  rs anhiifiFcannthe3Ff o r e  b e i i d t o n j o y t h k w i d e s  t r epu ra t ion  on 

education questions. I 

The Interviewees 

A l l  nine e l i t e s  ( f i v e  Indo-Canadians and four Chinese-Canadians) who were 

interviewed had professional  t ra in ing ,  including a Master's degree i n  e igh t  of 

t he  nine cases. Ages ranged from 36 t o  59. 

A l l  parents  c l e a r l y  placed a high value on ch i ldren  succeeding here  

professional ly  , while a t  thesame t i m e  maintaining a p r i d e  in - t h d z  d m i c - -  - -- 

cul ture .  Only -- - one - of t he  - nine was i n  favour o f s e p a r a t e  e thn ic  schools where 

the mother tongue would be taught and used as the language of ins t ruc t ion .  

The Chinese-Canakans were d i f f e r en t  from the  Indo-Canadians i n  g o -  -- - 

s i g n i f i c a n t  and obvious ways. A l l  f i v e  Indo-Canadians -re men, while only one A 

of t h e  four  Chinese-Canadians was a mn .  Secondly, t he  income -r&e f o r  t he  



~ndd%anadians was higher,  with a l l  f i w  over $30,000 &ile only one 6u t<fP the  

four Chinese-Canadians Bad anIncoree thaT d i g 3 .  -- - - 

It is s ign i f i can t  t h a t  only one of t h i s  group of nine was born i n  Canada; 

the  rest a r e  immigrants. There is a commonly held view t h a t  e thn ic  r e s i l i ence ,  

a t  l e a s t  i n  i ts  observable .forms, such a s  pa r t i c ipa t ion  i n  the  e thn ic  

comllgznity, is  s t ronges t  with immigrants and becomes l e s s  of a f a c t o r  i n  

peoples ' l i v e s  i n  $subsequent generat ions. 
- - 

Interview Results 

Although the interview was only semi-structured, there  was a g rea t  dea l  

of r e p e t i t i o n  between the  two groups im terms of t he  individual  po in ts .be ing  
- - - -- 

raised.  There w a s  no c a l l  i n  of the interviews f o r  changes t o  the 

s t r u c t u r e  of t he  educat ional  system, o r  even f o r  major changes i n  programs. 
Q 

Major concerns were t h a t  high standards be applied and t h a t  academic subj;ects 

be s t ressed .  Another was t h a t  mater ia ls ,  teaching methods, and curriculum 

promote an awareness of the  mu l t i cu l tu ra l  nature of Canada, t h a t  there  be a 

c u l t u r a I  dif ferences .  There was a l so  deep concern expressed by a l l  of these 

e l i t e s  f o r  t h e  uneducated parents  i n  t h e  e thnic  community, those who were not 

well-educated i n  t h e i r  na t ive  country and who have, as a r e s u l t ,  more 

d i f f i c u l t i e s  here  i n  guiding t h e i r  children.  A l ist  of comments re levant  t o  

the  study i s  found i n  Appendix F. 

The quest ionnaire  respondents (educational e l i t e s )  
, 

Of the  15 Chinese-Canadian elit&s (6 male, 9 female),-four yere born 

i n  Canada; the  rest - -- have l ived  i n  Canada from 8 t o  33 years. The majority 
- - - - - - -- -- - 

(9 )  were under 40 years  of age. A l l  but one were working a s  professionals.  

Nine have ch i ldren  present ly  a t tending schools i n  B r i t i s h  Columbia a t  the  

elementary, secondary o r  post-secondary level.  Only one of t h e  1 3  Indo- z 
Canadians (12 male, 1 female) was born i n  Canada. A s  a group, they =re older  



-- - - 

- - - - -- - - -- - - 

than the Chinese-Canadian group - only one was under the  age of 40. Five 
-- -- 

people did not respond as t o  occupat ion;  the  others  were professionals  o r  

self-employed. A 1 1  but two have chi ldren at tending Br i t i sh  Columbia schools. 
2 

guest ionnaire  Results 

The r e s u l t s  of t h i s  s tudy show tha t :  

a )  both Chinese- and Indo-Canadian e l i t e s  place high value on education. 

b) both groups value most highly academic o r  i n t e l l e c t u a l  goals. 

c )  the  most important of the spec i a l  concerns r e l a t e  t o  school climate. 

d) both groups have low opinions of t he  performance of t h e  schools i n  

promoting c e r t a i n  educational goals. - - - -  - 

e )  t he re  is  l i t t l e  disagreement between these two e thn ic  e l i t e s  and between 

e i t h e r  of t h e m  and a cross-sectional opinion on most goals and educational 

,is sues. 

What are the views of Chinese- aud Indo-Canadian educat ional  elites 

-P? on s u i t a b l e  mals f o r  s tudent_L(Wear&gue_ati~n_1)---- - 

' " . What are t h e i r  p r i o r i t i e s  i n  terms of eduedtional goals? (Research 
- -. 

/-- 

question 1)  tJ 
Table 1 presents  the  meaus and ranks on goal stateme 

t h i s  study and from an  e a r l i e r  one conducted byLRobinson and Block (1980) i n  

West Vancouver, a suburb of Vancouver which is pa r t  i f  the GVRD. Both used the 

16 goal s t a t enen t s  developed by Downey (1960), divided i n t o  four dimensibns, 

I n t e l l e c t u a l ,  Social ,  Personal and Productive. This allows a comparison of the 
- - - - -- - - - - - - --- - -- -- -- -- --- - - - 

two e thn ic  minority el i tes i n  1983 with a cross-sectional survey done four 
- - - - 

years  e a r l i e r .  Because Downey's goals a r e  of a very general  nature ,  &re i s  

no mention of s p e c i f i c  goals  r e l a t i n g  t o  e thn ic  minori t ies .  

Comparing the  means of the  Chinese- and Indo-Canadians, t he re  is a g rea t  

dea l  of s i m i l a r i t y  apparent. Table 2 show t h a t  d i f fe rences  between them 



- /  
Table 1 

- - 

Goals of Public Education: . Importance Ratings 

Means and Ranks of  Chinese- and Indo-Canadians (1984), 

West Vancouver Parents and West Vancouver Educators ( l98O)* 

2. Eff ic iart  w3e of the 3 R's 
- the basic tools for 
and oamrnrtcating larwledge. 

3. 2~ haMt of d g h h g  facts 
-=l~ amlsrlng tf.lan 

to *.sdlution of the pmblan. 
4 .  A can- &sire for I m w w  

- - - *-&y&&@&dp -- - 

A feeling for 0th~ people ad 
the ability to live a d  work 
bh-av* 

of 
g o ~ ~ r m m t  ad a seme of 
civlc lxspQdldJity. 
byaltyt0Camdaiadd-e 
Chidfan my of X f e .  
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4.62 

5.62 

5.46 
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MaYl 
- -  

3.83 

5.76 
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- 
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1 
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Table 1 - Continued 
- - -- - 

9. A dl-cared for, 
w- 

10. hemtiol_lallystable peracll 
prepared for Me's realities. 

ll. Asense  of right and-- 
a d s t a o d a r d o f b e b v h r .  

* RDbinecd and Block, 1980 
/--- 



I 
- - - P-- - 

proved t o  be s i g n i f i c a n t  a t  p = -05 i n  only three cases,  Numbers 3, 5, and 7. 
-- --  LAP-- 

The fqc t  t h a t  the  word "harmony" i s  important i n  t r a d i t i o n a l  C h i b s e  cu l tu re  

and l i t e r a t u r e  might account f o r  the higher value which the  Chipese-Canadians 

gave t o  Goal 5 ( a  f ee l ing  f o r  other  people and the  a b i l i t y  t o  l i v e  and work i n  

s 

harmony). 

A s  f o r  Goal 7, the  Indo-Canadians value "Loyal t o  Canada and the' Canadian 

way of l i f e "  s i g n i f i c a n t l y  more than do the  Chinese-Canadians, who rank it  

lowest. Reasons f o r  t h i s  d i f ference  might be: 1) pat r io t i sm and loya l ty  a r e  

not valued a s  Qighly by Chinese-Canadi 
2 1  p- o r  2 )  they a r e  valued a s  s o c i a l  

1. 
- 

, goals but a r e  not seen t o  be an  important part  of the school curriculum. 

Indo-Canadians rated t h i s  goal  higher than did e i t h e r  West Vancouver group; 
.,- 

they give the  highest  p r i o r i t y  t o  s tudents  forming a s trong a f f i l i a t i o n  with 

and loya l ty  t o  t h i s  country. Indo-Canadians have been i n  Canada i n  large 
-" 

numbers only s ince the 19608, so t i e s  with the na t ive  country a r e  s t i l l  

f f e e l i n g  t h a t  chi ldren  must c l e a r l y  iden t i fy  a s  Canadians; t h i s  f ee l ing  may 
'P he stronger  because t h e  rob t s  i n  Canada a r e  weaker, and ;here is more chance 

of i d e n t i t y  with the  home cu l tu re  and country of or ig in .  

F inal ly ,  t h e  Indo-Canadians gave more importance t o  Goal number 3, the  

"habit  of weighing f a c t s  and applying them t o  the so lu t ion  of problemsen_ - Both - - - - 

groups do r a t e  t h i s  i n  t h e  top four,  however. 

I n  an examination of the four  dimensions, the re  is no t rend apparent d - 

consis tent ly  higher than the other.  They a r e  not only very cons is tent  i n  t h e i r  

indiv idual  r a t ings ,  but a l s o  i n  the r e l a t i v e  c o l l e c t i v e  value given t o  each of 

the  four educational dimensions given. In  Table 3, the  goals with the highest  

and lowest means f o r  each group provides another comparison. Both groups place 



Signif icance 

Table 2 
- 

- 

- --- - - -  - 

Goals of Public Education 
of Difference i n  Means : Chinese-Canadians and Indo-Canadians 

- - - - - -- - - - L 

GOAL 

A fund of information about 
many things. 

E f f i c i e n t  use of the  3-R' s - 
the  bas ic  tools  f o r  acquir ing 
and communicating knowledge, 

The habi t  of weighing f a c t s  and 
imaginatively applying them t o  
the so lu t ion  of the problem. 
A continuing des i re  f o r  
knowledge - the  inqtrirfng mind. 
A fee l ing  f o r  o ther  people 
and the a b i l i t y  t o  l i v e  and 
work i n  harmony. 
An understanding of 
government and a sense of 
c i v i c  r e spons ib i l i ty .  - 

~ o y a l t y  t o  Canada and the  
Canadian way of l i f e .  

Knowledge of - world, - - - - - a f f a i r s  - - a 
the  in te r - re la t  ionships among 
people. 
A we 11-cared fo r ,  we 11-deve loped 
body. 

An emotionally s t a b l e  person, 
prepared f o r  l i f e ' s  r e a l i t i e s .  

A sense of r i g h t  and wrong - 
a moral standard of behaviour. 

Enjoyment of c u l t u r a l  a c t i v i t i e s  
- the  f i n e r  things of  l i f e .  

Information and guidance f o r  
w i s e  occupt ional  ekoice . 
Specialized t r a i n i n g  f o r  
placement i n -  a s p e c i f i c  job. 

The homemaking and handyman 
skills re la ted  t o  family l i f e .  

Management of personal finances 
and w i s e  buying hab i t s .  



-\ Goals of Public Educat on: Importance Ratings 

Comparison of 5 Highest and 5 Lowest Means 
- .  

I 

aIGEEST MEANS 

LOWEST MEANS 

- -- 

Wea t Vancouver 
Educators 

Chinese- 
Canadians 

I 
Wes t Vancbuver 

Parents 

Goal 
Number 

Goal 
Number 

Indo- 
Canadians 

Goal 
Nuinber 

- 

Mean Mean 
Goal 

Number Mean 
\ 

I 

IZ-J 5 .76 2 5 -73 

Mean 
F 

- -  

> 

2 6 .42  2 5 -62 

. '  



a high value on t h e  I n t e l l e c t u a l  s i d e  of schooling; th ree  of t h e  four  highest  -- - 

ranks were given to chat dimensinn, Goals 2, 3, and 4- There is n e ~ ~ g z e e -  

ment a t  a l l  a s  t o  the  five which a r e  the  most important, adding t o  t h e  th ree  

from the I n t e l l e c t u a l  dimension, one from the Social (Goal number 5) and one 

from the  Personal (Goal number 10). only the  Productive Dimension does not  

L- f igure  a t  a l l  i n  the top f ive ,  f o r  e i t h e r  group. 

These a r e  e n t i r e l y  cons is tent  a s  w e l l  with the  West Vancouver Parentg, the  
- 

West Vancouver Educators d i f f e r i n g  i n  only one. All groups value the s k i l l  of 

communication (Goal number 2) highest  ad a school goal, and place grea t  value 

on weighing f a c t s  (Goal number 3) ,  a des i re  f o r  knowledge (Goal number - 4) -- and -- - 

harmonious r e l a t i o n s  with o ther  people (Goal number 5). For no group does a 

**fund df informationw (Goal number 1) f igure  i n  the top f ive ,  although the 

elites both rank i t  higher  than the  West Vancouver groups. This could r e f l e c t  

e i t h e r  the  e l i t e  s t a t u s  o r  a c u l t u r a l  difference *in expectations of what 

schools should do. 
- - -  - -- -- - - - - - -- -- 

I n  looking a t  those goals which were given the f i v e  lowest ranks 

(Table 3 ) ,  again one sees  a g rea t  dea l  of consistency. Chinese-Canadians, West 

Vancouver Educators and West Vancouver Parents agree on a l l  f i v e ,  while Indo- 

Canadians d i f f e r  on only one; they value the  physical aspect of personal 

development (Goal number 7 )  as a school goal l e s s  than do a l l  the  o ther  groups. 

The rank order co r re la t ions  (Table 4)  provide a measure of the  s i m i l a r i t y  

i n  the overa l l  ranking between a l l  four  groups. A l l  s i x  comparisons show a 
- - - - - -- - 

high degree of s i m i l a r i t y  i n  t h e  ranking orders. The highest  co r re la t ion  (-78) 
- - - -- - - - - - - 

is  between the groups which a r e  most homogeneous i n  loca t ion  and c u l t u r a l  

composition (a  cross-section),  t h e  West Vancouver Parents and Educators. The 

two e thnic  minority groups show corre la t ions  with the West Vancouver groups 

which a r e  very c lose  t o  the  c o r r e l a t i o n  betcc~een themselves. That is,' the  

e thn ic  minori t ies  did not prove t o  be more like each o ther  i n  t h e i r  views than 



Indo-Canadians 

West Vancouver Parents 

-- -- 

Goals of public Education 

Rank Order Correlations ( ~ e n d a l l c  

Chinese- 
Canadians 

- - 

We8 t 
Indo- Vancouver 

Canadians Parents 
- - -- 

West 
h n c  ouve r 
Ehca tors 

- - 



they q r e  l i k e  people i n  West Vancouver. 
- - - -  

Analysis of Section 1 of the  questionnaire has  shown l i t t l e  evidence of a 

d i v e r s i t y  of opinion e i t h e r  between the  t w o  e thn ic  groups o r  b e t w e n  them and 

those i n  West Vancouver. A t  this:  l e v e l  of genera l i sa t ion  about school goals, 

the re  is evidence of s i g n i f i c a n t  differences between t h e  two e thnic  groups 

which could be a t t r i b u t e d  t o  t h e i r  4 i v i d u a l  cu l tu re  o r  s t a t u s  i n  Canada i n  

only two cases,  Goals 5 and 7. Q - - 
- 

What a r e  the  s p e c i a l  concerns of Chinese-. and Iado-Canadian e l i t e s ?  
- 

(Research quest ion 2) 

What a r e  t h e i r  p r i o r i t i e s  i n  terms of educat ional  goals? (Research P 

quest ion 1 )  

Section 2 provided a second list of goal statements,  36 i n  a l l ,  and asked 

. respondents t o  evaluate t h e i r  importance a s  a school goal  and t o  g ive  the  

schools a grade on t h e i r  performance on t h i s  goal. The list included e igh t  
- -- -- 

items which were drawn from t h e  interviews with- Chinese- and Indo-Canadians, 

the  "special  concerns" which were not covered i n  o the r  conventional goal 

s tudies .  (Many of t h e  o the r s  on t h e  list of 36 goals  were a l s o  mentioned i n  
- - - -  - -- -- -- -- -- --- - - - -  - 

interviews, but a r e  not "special  concerns" i n  t h a t  they a r e  found a l s o  i n  

o the r  s t u d i e s  and surveys a s  separate  statements.) These d e a l t  q t h  family 

he r i t age  (Goal 2),  l i f e  skills (Goal 3), Bri t i sh  Columbia systems and % 

i n s t i t u t i o n s  (Goal 4 ) ,  respect  f o r  o the r  cul tures  (Goal l o ) ,  mother tongue 
- - - - - - - -- 

(Goal l 3 ) ,  memory ( G a l  l4), uor ld  cultures-(Goal 33),  a?id race r e l a t i o n s  

p o l i c i e s  mal-23). 

Table 5 places the l ist  02 36 i n t o  the same four  dimensions a s  the  goal  
7 

- - 

statements t r ea ted  i n  TBble 1. This placement i s  a n  a r b i t r a r y  ,one;. though.more 

than one dimension may be implied by c e r t a i n  goals, they have been placed i n  
- 

what was considered t o  b e p e  main focus of t h e  suggestion i n  t h e  interview. 
- 



Goals of ~ d ~ a t i o n :  Ident i f icat ion of DiPrensions 
- - -- - -- -- 

In te l lec tua l  
Dimens ion 

2 .*f&ily heritage 

4.*B.C. 
ins t i tu t ions  
and systems 

8. o f f i c i a l  
languages 

- 

13'.*mother tongue 

14 . h o r y  

16. ' dmgs, smoking 

2(5. science 

21. Canadian 
h e r l t a g T  

23,*race re la t ions  
policies 

< 

24. English 
-- --  - 

28. human 
reproduction 

29.' logical  
thinking 

- - - 

33.%rld cul tures  

34. des i re  fo r  
learning 

36. re l ig ion 

Social 
D-nsion 

7. natural  
envimnment 

9. se l f -  - 

express ion 

11. Blamers 

17. contribute 
t o  sucfety 

274 sense of 
world 
community 

3L.co-opera t ionp 

32. soc ia l  
responsibil i  t: 

Personal 
Dimension 

1. physical 

5. sports and - 
recreat ion 

18. adaptabi l i ty  

19. aes thet ic  
appreciation 

26. self-concept -- 

30. personal 
goals 

Prac t ic a1 
Dinrens ion 

3.*life 
s k i l l s  

22. f p l i l y  
l i f e  

- - -  
- 

35. career 
choices 

* Special concern drawn frant interviews. 



* 
F 

can be summarized as three  areas of 

Columbia society, and of Mrious  cultures .' None of t h i s  is an t i t he t i ca l  t o  

ex is t ing  school goals; they can be called special  concerns only i n  t ha t  for  the 

ethnic Prinorities, they are exp l i c i t l y  ra ther  than impl ic i t ly  stated.  There 

e r e  no "spec-ial concerns" i n  the Personal dilsension. The one addit ion i n  the 

t 
Social dimension (Goal 10) is the affect ive  side of Goal 33 i n  the In te l lec tua l  - - - - - 

dipension; they deal virh Lnmledge and a t t i tudes  nt&dded i n  a mult icnltural  - 

society. The one addit ion i n  the Productive dimension, Goal 3, is the 

expression of concern about children of recent immigrants who did not grow up 
- - -- - -- -- - - -- - -- 

- - --- - -- 
- - - - - - - -- - --- - -- 

- - - - - - - 

here and who might therefore be unable to  pass on such knowledge t o  the 
I 

children. 

Table 6 presents the means fo r  the Chinese- and Indo-Canadians rat ings of 

importance of each goal s ta ten to t .  Since there was no ranking of any kind i n  
'r 

t h i s  section, and only four d i sc r f i ina tors ,  the range i n  the means is s l igh t ,  

both within and bet=en the  two groups. Only three differences i n  means proved 

t o  be s t a t i s t i c a l l y  s ign i f ican t  at  p = .05; -1s 1, 28, and 34. - In  - each - - - case, - - 

the Qlinese-Canadians gave a higher ra t ing  than the  Indo-Canadians. Since the 
t 

respondents were a l l  elites, these differences can be a t t r ibu ted  to  cu l tu ra l  

differences i n  the t w  groups. The'inclusion of physical f i t ne s s  (Goal 1) i n  

the school cu r r i cu lm is a major difference between North h e r i c a n  educational 

systems and those found i n  laany Asian countries. Although the Chinese- 
- - - - - - - -- - - - - - - - - -- - - - -- - - - - - 

h-di& rated Gael 1 higher than the Indo-Canadians, they both give Goal 5 
- - 

(Sports and Recreation) a very low rating. The Chinese-Canadians accept, 

then, a regular PIE. prograar d i c h  works towards f i tness ,  but re jec t ,  as do the 
- - - - - - -  - - - - - - - - - - - - - --- 

~ndo%&tdia%,  the teaching of spor ts  and forms of recreation i n  the school. - 

The di f  cerence of opinion on Goal 34 (desire f o r  learning) and the law 

value given by Indo-Canadians -is not consistent with r e su l t s  i n  the  f i r s t -  B 



Comparison of Means, ~hinese-Canadiahs and Indo-Canadians 
- - - - - - - - - 

1- Value physical f i t n e s s  and w e l l -  
being a t d  apply' pr inciples  of 
heal th  and safe ty  i n  da i ly  l iv ing  . , 

**2. Pnderstand and appreciate 
t h e i r  family heri tage and roots  . . 

**3. -Learn the l i f e  sk-211~ needed-and- 
resources availa%le i n  t h i s  society 
dealing with banking, income tax, 
soc ia l  and medical services,  e tc .  . .  

**4. Learn about the economic, p o l i t i c a l  
and jud ic ia l  systems, a s  wel l  as  

- - - - -- - - 
- -xksa*r-r;lrsm--e= - - -- - - 

Bri t i sh  Columbia and Canada . . . . .  
5.-Learn -sports, hobbies and 

other  forms of recreat ion . . . . . .  
6. Develop a personal code of 

e th ics  and moral values . . . . . . .  
7- Learn respect f o r  the environment 

and learn to  use na tura l  resources 
responsibly . . . . . . . . . . . . .  

8. Learn both o f f i c i a l  languages . . . .  
9. Learn t o  communicate their own 

- - - -- - f & e m e & n g s  . . . . . . . . .  
**lo. Respect other cu l tures  and have 

an understanding of the 
interdependence of people . . . . . .  

11 . Learn good manners and 
proper soc ia l  conduct . . . . . . . .  

12. Learn s k i l l s  f o r  spec i f i c  jobs . . .  
**13. Learn t h e i r  mother tongue i f  i t  

is not English o r  French . . . . . .  
**14. Develop a good memory . . . . . . . .  

15. Learn t o  express th~mselves  through 
fo- such as music, v r i t i ng ,  dance, 
film, e tc .  . . . . . . . . . . . . .  

16. Underst3nd the nature of drug, 
alcohol, and tobacco usage and 

- - -- - - - - - - - 

t h e  -=p& t-St-has on =nt a r  . . . . . . . . . .  and physical heal th  
- . - elsp ehe porencial  f c i ~ - p - ~ 8 - ~ ~ - t v e  

contributions t o  society. . . . . . .  
18. Develop the a b i l i t y  t o  adapt to  the  

changing demands of society . . . . .  
w.  ~ t c r a p ~ v a r f o t r s ~ - -  

of beauty and cul ture  . . . . . . . .  
20. .Learn s c i e n t i f i c  pr inc ip les  and 

methods . . . . . . . . . . . . . . .  

Chinese- 
Canadians 

Mean 

Indo- 
Canadians 

Hean 
(n = 13) 

t 
value 

2.30 

OM94 



GOAL 

21.  Understand and appreciate  the  
Canadian he r i  tage , inc  luding t h a t  
of a l l  e thn ic  and r a c i a l  groups . . .  

22 .  Learn the s k i l l s  of family l i v i n g  
such as homemaking, craftsmanship, 
money management . . . . . . . . . .  

- **23 Learn about the -race r e l a  thns - . . . . . .  pol ic ies  and l e g i s l a t i o n  
24.  Learn the English which w i l l  be 

needed i n  many d i f f e r e n t  s i t u a t i o n s  
including business, fu r the r  
schooling and s o c i a l  l i f e  . . . . .  

- - ~ ~ - - - ~ ~ E I I - L c L ~ Q  - h m W -  - - 7 

calculat ions  . . . . . . . . . . . .  . . .  26. Develop a pos i t ive  self-concept 
27. Develop some sense of world 

community and of i n t e rna t iona l  . . . . . . . . . . . . . .  goodwill 
28. Understand the  b io logica l  f a c t s  of 

human reproduct ion . . . . . . . . .  
29. Learn t o  be a n a l y t i c a l  and log ica l  

i n  t h e i r  thinking . . . . . . . . .  
30. Develop personal goals . . . . . . .  

- L 

others  ineluding those who dress ,  
a c t  and think d i f f e r e n t l y  . . . . . .  

32 . Learn t o  make s o c i a l l y  responsible 
dekisions . . . . . . . . . . . . .  

**33.  Learn about various cu l tu re s  of 
the  world . . . . . . . . . . . . .  - 34.  Develop a l a s t i n g  des i r e  f o r  
learning . . . . . . . . . . . . . .  

35. Learn how t o  make wise career  
choices . . . . . . . . . . . . . .  

36. Understand the  be l i e f s  of a t  least 
one r e l i g ion  . . . . . . . . . . . .  

Chinese- 
Canadians 

Mean 
(n  15) 

Indo- 
Canadians 

Mean 
(n  = 13) 

t 
value 

1.08 

-0.69 

7 0 1  - - 
- -- 

0 

Of l i t t l e  importance a s  a s 01 goal - 1 
Of moderate importance a s  a ? s hool goal - 2 
O f  g rea t  importance as a school goal - 3 

- -- -- 

* Special  concern drawn from interview. 



-- - - 

s e c t i o n ,  where b o t h - m a p s  agree* on t k M g h - v a h r e  f o r  && &-(a crmt-frmi& -- - 

desire folz knnvtedpp_JtandlanEced Ft t h F r ~ ~ e t \ - c n n C n a l 3 R  

(knowledge of human reproduct ion) ind ica te  the  Indo-Canadian e l i t e s  a r e  more * 
conservative i n  t h i s  t h a n  the Chinese-Canadian elites. 

Of the  e igh t  i t e m s  which are "special  concerns", none show a s ign i f i can t  

dif ference i n  the means. Nor do they show an ove ra l l  smaller dif ference i n  

means than the other  items, ind ica t ing  no higher l eve l  of agreement on these 
- - -- - -  - -- -A -- -- 

items r e l a t i n g  spec i f i ca l ly  t o  e thnic  minori t ies  than on o t h e s ,  
---a. 

Table 7 s e t s  out the  statements with the  highest  and those with the lowest 
6 

means f o r  the two groups. There is agreement on only two of the f i v e  highest 

consis tent  wgth the  high value given by both groups t o  Goal 3 (weighing f ac t s )  

i n  Table 1. G a i n  t h e  s t r e s s  on t h e  I n t e l l e c t u a l  s i d e  i s  apparent i n  the  

Chinese-Canadian ra t ings ,  with four of the f i ve  highest  being i n  tha t  

dimension. For t he  Indo- Canadians, however, t he  top f i v e  include two from the 

In t e l l ec tua l ,  two from the Social  and one from the Personal dimension. Since 

no attempt was made i n  t h i s  sec t ion  t o  provide an  inclusive l is t ,  the  

conclusions which can be drawn a r e  very conservative. One can say only tha t ,  

of the  items provided, t he  Indo-Canadians preferred goals i n  th ree  d i f f e r en t  

dimensions, while the  Chinese-Canadians 'were more narrow, and did not f ind  any 

goa l  i n  t he  Personal dimension worthy of a top ra t ing .  Again the  Productive 

dimension i s  noticeably missing i n  the list of top f i v e  f o r  e i t h e r  group. 

One of t he  spec i a l  concerns, Goal 10 ( the  respect  f o r  other  cu l tures )  

 able 1: they r a t e d  Goal 5 ( s o c i a l  harmony) s ign i f i can t ly  higher than did the  

Indo-Canadians and a s  one of the two most important school goals. This could 
-- -- - -- - 

be a t t r i bu ted  t o  the  high value on s o c i a l  ham-& and s o c i a l  consensus, 
L 

but i t  may a l s o  ind ica t e  a s t ronge r  concern fo r  the importance of such 



Table 7 
- - 4 e i ? t & - o f * F -  

Comparison of Highest and Lowest Xeans 
Chineee- and Indo-Canadians 

HIGHEST MEANS 

CHINESE-CANADIAN I NDO-CANADIAN 

10. Respect other cu l tures  and have 24. Learn the English which w l l l  
- -  - a n  understandiag of the  i n t e r -  - - -  be- needed f n  many bifferent- ,  - -- 

dependence of people. (X = 2.80) s i tua t ions ,  including bushess ,  
f u r  he r  schooling and s o c i a l  

34. Develop a l a s t i ng  d e s i r e  f o r  % i f  . (X = 2.92) 
learning. ( X  = 2 -80) 

- 9. Lea t o  communicate t h e i r  own 
294.earaao-be analytLcaJ. and hgid - 3 a s  an& feeling& fX=*2J 7-)- := -- 

i n  t h e i r  thinking. (X = 2.67) 
30. Develop personal goals. 

24. Learn the English which w i l l  be (X = 2.69) 
needed i n  many d i f f e r e n t  s i t ua t ions ,  
including business, fu r the r  29. Learn t o  be ana ly t i ca l  and , 
schooling and s o c i a l  l i f e .  ( X  = 2.67) l og ica l  i n  t h e i r  thinking. 

(X = 2.62) 
21. Understand and appreciate  the  

Canadian heritage, including 17. Develop the po ten t i a l  f o r  
t h a t  of a l l  e thn ic  and r a c i a l  pos i t i ve  contr ibut ions  t o  

- - g m s l p s .  (X = 7.fzpp --- ~ y . ( X - L 6 9 ~ - -  

CHINESE-CANADIAN / INDO-CAWDM 

"36. Understand the b e l i e f s  of a t  k 3 6 .  Understand the b e l i e f s  of a t  
l e a s t  one re l ig ion .  (X = 1.40) least one re l igion.  ( X  = 1.42) 

*13. Learn t h e i r  mother) tongue i f  5. Learn spor t s ,  hobbies and other  
it is not i n  ~ n g w  o r  French. forms of recreat ion.  ( X  = 1.77) 
(X = 1.73) 

28. Understand the biolbgical  f a c t s  
5-  L e e  sposs, bobwes - a d - e t h e r  - --- of +man -reprodueHanl (+= 1-823- 

forrss of recreation.  (X = 1.87) 
-- - - - - - - - - - *I '3 - T P n t r r t h P . f r m n + h p t L  

it is not i n  English o r  French. 
(X 1.92) 

-- - f- - -- - - - - - 

* Special  concern drawn from interviews. 



TWO of t h e  items - -- both - - groups -- - -- valued - the  l e a s t  (Goals 13  andl36) A were 
1 I 

spec ia l  concerns. "Concernsw voiced i n  the  i n t e r ~ e - % a  a r e  not  /hecessari ly 

viewed as-  high p r i o r i t i e s  by the elites. The l ist  of l o u e s t L a p  i n  Table 7 
/ 

provides a s ign i f i can t  f ind ing  regarding her i tage languages. For both .groups, 

one of the  three lowest means given i s  Goal 13, learning the mother tongue. 

Since t h i s  was one of t he  spec i a l  concerns and s ince  t h i s  has been one of t h e  

x --- 
foremost topics  i n  the  l i t e r a t u r e ,  such a low-vgxue on it when n o  ranking o r  - 

li 

p r i o r i t y  was needed was unexpected. Respondents have not  s a id  t h a t  they value 

other  goals more; they have c l e a r l y  said  they do not value t h i s  as a school 

- - - - - - - -- - - - - 

goal very GFctiT I n  50th cases, f i e  mean f a l b  5ete3iintEiF5f fitfl* 7 - - - 

importance" and the."of moderate importance" ra t ings .  Only r e l i g ion  (Goal 36) . 

ranks lower f o r  both groups. The l a rge  number of chi ldren enro l led  i n  Heritage 

Language Schools ( a f t e r  school and Saturdays) i n  Vancouver is evidence of the 

des i r e  t h a t  chi ldren l ea rn  her i tage  languages. The respondents may support 

such a program strongly but not go so f a r  a s  t o  say i t  should be an integrated 
-- - -pp--pp-p-pp -- 

par* of t he  school program. Of t h e  36 goals l i s t e d ,  Number 13 is the  only one 

which is relevant only t o  e thn ic  minori t ies ,  which m u l d  serve t h e i r  i n t e r e s t s  

alone and not  provide subs t an t i a l  benef i t  t o  a l l  children.  I n  giving i t  a low 

value, the  e thnic  minority e l i t e s  a r e  avoiding making any request of the school 

system which ca t e r s  only t o  t h e i r  pa r t i cu l a r  s i tua t ion .  

I 

H6w s a t i s f i e d  are ~ h h e s e -  and Indo-Canadian elites with t he  schools'  

Table 8 shows how the  respondents ra ted  the performance of t h e  schools 
- - - - - - - 

on the same goal statements a s  those shown i n  Table 6. The most s t r i k i n g  

fea ture  of these r e s u l t s  i s  the  overwhelmingly low ra t ings .  The highest  
-- -- 

=an r a t ing  by either group vas 3.58 (Goal I), a r a t i n g  between adequate and 

good. Both groups r a t ed  the  schools r e l a t i v e l y  highly on Physical  F i tness  



GOAL 

1. Value physical  f i t n e s s  and well-being 
and apply pr inc ip les  of hea l th  and 
safe ty  i n  d a i l y  l i v ing  . . . . . . . . . . .  

**2. Understand and appreciate  t h e i r  * * . . . . .  family he r i t age  and roo t s  , .- 
**3. Learn the l i f e  a k i l l s  needed and 

resources ava i lab le  i n  t h i s  society  
dealing with banking, income tax,  
soc i a l  and medical services; e t c  . . . . . . .  

**4. Learn about the economic, p o l i t i c a l  and 
-Judicial apa-,-aa-Jl aa t h e  metal 
ix'mtitutions of Br i t i sh  Columbia and Canada . 

5. Learn spor t s ,  hobbies and other  fonas 
of recrea t ion  . . . . . . . . . . . . . . . .  

6. Develop a personal code of e t h i c s  and 
moralvalues .  . . . . . . . . . . . . . . . .  

7. Learn respect  f o r  the  environment and 
learn  t o  use na tura l  resources responsibly. . 

8. Learn both o f f i c i a l  languages . . . . . . . .  
9. Learn t o  camtunicate t h e i r  own ideas . . . . . . . . . . . . . . . .  and feelings.  

-- - - **lo. - Respect other  cu l tu re s  and have an=-- 
understanding of the  interdependence 
people . . . . . . . . . . . . . . . . . . .  

9 
11. Learn good manners and proper soc i a l  . . . . . . . . . . . . . . . . . .  conduct 
12. Learn s k i l l s  f o r  spec i f i c  jobs. . . . . . . . .  

**13. Learn t h e i r  mother tongue i f  it is not . . . . . . . . . . . . . .  English o r  French 
3*14. Develop a g memory . . . . . . . . . . . .  

15. Learn t o  expr ss themselves through fonns . .  such as  mus 3 j v r i t i n g ,  dance, f i lm, e tc .  
16. Understand the nature of drug, alcohol 

and tobacco usage a d  the impact i t  has on 
mental and physical  hea l th .  . . . . . . . . .  

17. Develop the po ten t i a l  f o r  pos i t ive  
contr ibut ions  ta society+ + +, - . , -.- . --. 

18. Develop the a b i l i t y  t o  adapt t o  the 
* c h a a n g  d&zzaamhofso-cie-ty.-- . . . . .  

19. Learn t o  appreciate  various fonas of . . . . . . . . . . . . .  beauty and cul ture .  
20. Learn s c i e n t i f i c  p r inc ip les  and methods . . .  
21. Understand and apprecfate the  Canadian 

her i tage,  including t h a t  of a l l  e thn ic  
and r a c i a l  groups . . . . . . . . . . . . . .  

Chinese- 
Canadians 

Mean 
(n  = 15) 

3.33 

2-20 - 

2.47 

2.80 

3.57 -. 

2 000 

2.46 
2.79 

3.20, 

Indo- 
Canadians 

Mean 
(n  = 13) 



GOAL 

2 2 .  Learn the s k i l l s  of family l i v ing  
such a s  homemaking, craftsmanship, 
money management. . . . . . . . . . . . . . .  

**23.  Learn about the race r e l a t i ons  pol ic ies  
and l e g i s l a t i o n  . . . . . . . . . . . . . . .  

24 .  Learn t h e  English which w i l l  be needed 
i n  many d i f f e r en t  SI i tuaEiens including 
business, fu r the r  schooling and 
soc i a l  l i f e  . . . . . . . . . . . . . . . . . .  

25. Learn t o  do mathematical calculat ions  . . . .  
26.  Develop a pos i t ive  self-concept . . . . . . .  
2 7 .  Develop some sense of world community . . . . . . .  and o f - i r K ~ & - g a o d w i U ,  
28.  Understand the biological  f a c t s  of human 

reproduction . . . . . . . . . . . . . . . .  
29. Learn t o  be ana ly t i ca l  and log ica l  i n  

4 .  
r t h e i r  thinking . . . . . . . . . . . . . . .  

30. Develop personal goals . . . . . . . . . - . .  
31 .  Learn t o  work co-operatively with others 

including those who dress,  act  and think 
d i f f e r e n t l y  . . . . . . . . . . . . . . . . .  

- 1 

32.  Learn t o  make soc i a l ly  responsible 
decis ions . . . . . . . . . . . . . . . . . .  

- ----- * * ~ o u L R h o U t ' ~ ~ f l n l ~ g _ ~ u I t m e s  -oL the--- --L . world . . . . . . . . . . . . . . . . .  . .  
3 4 .  Develop a l a s t i n g  d e s i r e  f o r  learning . . . .  
35.  Learn how t o  make w i s e  ca reer  choices . . . .  
3 6 .  Understand the b e l i e f s  of a t  least 

one re l ig ion .  . . . . . . . . . . . . . . . .  

, 
* Grades 

Chihese- 
Canadians 

Mean 
(n = 1 5 )  

2.87 

2.14 

2 .86 
3.36 
2 -77  

2-Jt 3 

2.87 

3 . 0  
2 .64  

2.23 

2.67 

Indo- 
Canadian 

Mean 
(n = 13 

3.0 

2.27 

- - 

3.58 
3.45 
2.89 

2.3a 

3.0 

3.36 
3 .09 

2.33 

- 3.18 

** Special concern d r a m  from interview 



- - - - - - - - - - 

- -- -- - - - - - - - - 

(Goal 1) and Sports (Goal 5),  a l l  of-which are-over 3.0 (Adequate). But Goal 5 

. was m a  of ttre- lowest; 5n f m p r t  anceA. Thts i n d i c a t e s a s -  t h  the 

presen't system, which is seen a s  doing a b e t t e r  job on something tha t  i s  not 
" 1  

valued highly than i t  is on things which are. 

Both groups a r e  more s a t i s f i e d  with mathematics (Goal 25) and sciences 

(Goal 20) than with most of the  o ther  goals. The r e s u l t s  i n  Goal 13 (mother 

tongue) seem somewhat i n f l a t e d  s ince i t  is one which is  not tay#t i n  any of * 4 -  - - - 

the public schools; the school grades, however, a r e  1.50 and 1.78 (higher than 

"very poor"). 

The Indo-Canadians ra ted the school performance on English (Goal 24) 
-- - -- - - --- - - -- - 

- - - -- -- 
- 

r e l a t i v e l y  more highly than  t h e  Chinese-Canadians, and gave i t  one of the  

highest  means (Table 9) . m e  Indo-Canadians , who have a group mean of 2 

(Adequate) o r  b e t t e r  on 12  of t h e  goals, seem t o  f e e l  somewhat more pos i t ive  --. 
5 

than the Chinese-Canadians, who have -this high on only 7. I n  only seven 

cases (Goals 2, 4, 5, 9, 10, .12,  and 33), were the  Chinese-Canadians-higher i n  
f 

i n  any of the  ra t ings ,  however; t - t e s t s  revealed none with a t value t h a t  is 

s ign i f i can t  a t  p.=.05. 

a . Table 9 compares the- highest  and lowest ra t ings  f o r  each group. There is 

considerable agreement i n  t h e  two groups, f o r  whom three  of t he  lowest and 

three  of !he highest  are the same. None i n  the highest  group a r e  goals which 

were drawn from terviews, while t h ree  (38% of the  spec i a l  concerns) of 4 
those i n  the lowest group w e r e .  The spec i a l  concerns =re f e l t  by many t o  be 

> - - - - - - - - - - - - - -- - - 

more poorly delivered i n  t h e  school system than were other  goals. Number 13 

(mother tongue), 23 ( race  re la t ions) ,  and 21 (family her i tage)  a r e  th ree  of 

these  concerns which a r e  among the  lowest ra ted f o r  both groups. A l l  th ree  a r e  

topics  not presently tackled in Ministry of Education curriculum. As  seen i n  

Table 6, none of these th ree  -re ra ted  a s  one of t h e  highest  i n  importance, 



- - --- - - - - - - - - - 

? Table 9 

~2 Goals of Education: Comparison of Highest and Lowest 
. -CgxF FezEc)-llce-- 

4 

CHINESE-CANADIAN 

5. Learn sports ,  hobbies and 1. Value physical f i t n e s s  and 
other  for& of recreation. well-being and apply pr inciples  
(X = 3.57) of heal th  and safe ty  i n  da i ly  

l iv ing .  (X = 3.58) 
25- Learn t o  do mathematical 

calculations.  (X 1-3-36) 24. Learn the English which w i l l  be - 

needed i n  many d i f f e ren t  
1. Value physical f i t n e s s  and s i tua t ions ,  including business, 

well-being and apply pr inciples  fur ther  schooling and soc ia l  
of health and safe ty  i n  dai ly  l i f e .  (X = 3.58) 
l iv ing .  ( X  = 3.33) 

-- - - - - 25- 'Learn-to do7nat-hema-t:kal- = -- -- 

20. Learn s c i e n t i f i c  pr inciples  calculations.  ( X  3 3.45) 4 

and methods. (X - 3.31) 
5. Learn sports ,  hobbies and 

9. Learn to  communicate t h e i r  own other  forms of recreation. 
ideas and feel ings.  ( X  = 3.20) ( X  = 3.42) 

20. Learn s c i e n t i f i c  pr inciples  and 
methods. ( X  = 3.08) 

*13. karn t h e i r  mother tongue i f  
it is not English or  French. 
(X = 1.50) 

36. Understand the b e l i e f s  of a t  
l eas t  one rel igion.  (X = 1.92) 

6. Develop a personal code of 
e th i c s  and moral values. 
( X  = 2.00) 

*23. faam abmtfzttre r ace  r e l a t t o n s  - 
pol ic ies  and leg is la t ion .  

- _CX*&J&)- - 

*2. Understahd and appreciate t h e i r  
fami ly  hrirage apd roots* 
( X  = 2.20) 

*2. Understand and appreciate 
the i r .  family heri tage and 
roots. (X = 1.73) 

113. Learn t h e i r  mother tongue i f  
i t  is  not English o r  French. 
(X 1.78) 

10. Jhspect other  cu l tures  and have 1 

an understanding of the in te r -  
dependence of people. (X = 1.92) 

----- -- - - --- - - - --------- 

*23. Learn about the race re la t ions  5% 

(X 2.27) 

31. Learn t o  work co-operatively 
-- - d t z t l  -8 ,  h?kIBkttg-€h€bS€k -- 

who dress, a c t ,  and think 
different ly.  (X = 2.33) 

* Special concern drawn from interviews. 



- - - - - - - - - - - - - -- --- 

however: d i s sa t i s fac t ion  with these is not a s  s ign i f i can t  ae  d i s sa t i s fac t ion  
- - - - -- - - - 

with p r i o r i t y  goals. Not a l l  of the lowest per,formance ra t ings  were specia l  

concerns, a n  indica t ion  again of an overa l l  d i s sa t  is fac t  ion. Respondents a re  

extremely d i s sa t i s f i ed  with the schools' performance, not because of t h e i r  

individual and pa r t i cu la r  needs which a r e  not being met, but because bf /"\ 
perception of universal ly low standards . 

t - -  
s 

- - -- 

4 i - 

What are the  improvements Chinese- and Indo-Canadian elites would l i k e  

r' - t o  see i n  the educational s y s m ?  (Research question 4) 

Table 10 presents respondents' decisions about - t h e  - r e l a t i v e  importance of 
-- - - - -- - - - - - - - -- -- - -- - 

- - 

various suggestions f o r  improving the system, hen asked t o  do a Q s o r t  of 
, 

the  items. Each suggest ion has a mean f o r  each group and the  '6eaiie. a r e  ranked 

i n  order of importance. The 20 suggestions include e ight  specia l  concerns 

raised i n  the  interviews (Statereents 1, 3, 6, 9, 13, 14, 17, and 19), so there 

a re  two types of item, - these spec ia l  concerns and more universa l  concarns . 
ppp- - -- - .-- 

~ h e r e  is  considerable difference of opinion a s  t o  the  importance of these 

3 
items. .The two groups agree on only three out of the f ive  statements which 

1 

hold the  top ranks, ( i n  rank order,  Numbers 2, 13, 15, 17, and 7 f o r  the 

Chinese-Canadian an& i n  rank order, Numbers 2, 17, 14, 11 and 13  fo r  the 

Both groups.place the highest values on s t r i c t e r  d i sc ip l ine  (Number 2). 

This repeats  a concern voiced of ten  i n  the  interviews, t h a t  schools a r e  too 

high. In  the case of the  Indo-Canadians, one of the two most important 

~ % P E ~ Y ~ W = S  is &llE8er f? fr-e *F %It& dktd- - -  - 

differences) ,  while the second rank f o r  the Chinese-Canadians is Number 13, 

which a l s o  deals  with c u l t u r a l  differencee, but i n  terms of $he teachers' 



Quality of Public Education 
- - - - - - - - 

Suggest ions f o r  Improvements : Importance 
Means and Ranks 

Chi-se- 
Canadians 
(n = 15) 

Mean Rank 

1.* Provide a pre-school program" 

2. S t r i c t e r  d i sc ip l ine  

3.* More information t o  parents about 
the_-s_ch~ol-apa_ ten and programs - , -, 

4. More homework 

5. More ext ra-curricular a c t i v i t i e s  

6.* A multi-cultural focus i n  the 
curriculum 

8. fmproving the  qua l i ty  of school 
f a c i l i t i e s  

9.* More E ~ L  programs 

10. More l ib ra ry  materials  

11. More time to  teaching basic 
s k i l l s  

- 

12. More optiiSi3 f5r Gcondary- 
skills 

1- =teased s e n s i t i v i t y  on the 
par t  of teachers to di f ferent  
ethnic and c u l t u r a l  groups 

14.* Iiaproved quality of Ute r i aXs  ' 

on other  cul tures  



15. , More counsel l ing help  t o  s tudents  
- - 

16. Increase t h e  length of &he 
school day 

17.* Develop a g r e a t e r  cl imate of 
respect  f o r  and understanding of 
cuZIruZa1 -d~ferEiGi SEmE5X - 

18. Provide more chance f o r  input  
from parents 

19.* Help parents  t o  understand t h i s  
soc ie ty  s o  they can understand 
t h e i r  chi ldren ' s  behaviour and 
a t t i t u d e s  

20. Follow the  standardized Ministry 
c u r r i c u l t k  more s t r i c t l y  . 

- Continued 

- 

* Special  concerns drawn frm interviews. 

Chinese- 
Canadians 
(n = 15) 

Mean Rank 

' 7 1  Canadians 

Mean 



sensi t iv i ty .  ,.In Table 7, Goal 10 _Crespect -for oth_e_rrcultures) WB-8 rated by the 
- - - - - -- - - - - - -- - - - - - - - pp - - - - 

Chinese-Canadians a s  &he most important goal, and i n  the top. t h i rd  by the Indo- 

danadians. In  Table 8, the  same goal received the  eighth and th i rd  lowestr 

grades respectively on school performance. A climate of recognition of and 

respect fo r  the nail t icultural  nature bf Canadian society is  c l ea r ly  of great  

importance t o  both groups, and an area i n  whfcb schools a r e  seen t o  be dofng a 

poor job. An improver~ent i n  school climate is more needed than changes i n  the 

-- --- 
curriculum focus -(Nimbe r 6 )  o r  E%L pfogr& (Number 9, t w o  of t h e  swiaF - 

- 

concerns often raised i n  the  l i t e r a tu re*  

The top f ive  suggestions a r e  not excbsively  special  concerns, but only 
- - - - -- -- - - - - - - - - - - - - -- - -- -- 

two of the  f ive  for  the  (=hinese-Canadians (Kmber%13 and 19) and three for  

the Indo-Canadians (Numbers 17, 14 and 13). Neither group is worried abuut 

aspects of education re la t ing  t o  raulticulturalism and ethnic differences t o  the 

exclusion of other p r o b h s  which they see 

Both groups ranked ESL programs (Number 9) 

Table 11 shows the  resu l t s  of t- tests  

4, 14 and 15, have s ignif icant  differences 

aslequally o r  more fundamental. 

lower than they did tiae on basic 

on the means. Only three, Numbers 
- - -- - - - -- 

a t  p = -05. The Chinese value mre 

homework (Number 4) and pore counselling (Ihuber 15) mre than the Indo- 

' Canadians. The Indo-Canadians give more importance t o  improved r~atelcial on 

other cultures (.Number 14). Only Number 14 is a special  concprn; on the seven 

others, there is no s ignif icant  difference i n  the  rating. 

e 

the ranks assigned i n  the  tao moup~, a r b i t r a r i l y  s e t  as a f u l l  quarter,  t ha t  

is, f ive  (e-g. from rank 1 t o  rank 6). Eight s ta ta ren ts  of the t o t a l  of 20 

S~QIS such a dAfference. In Table Is dealing with the iaportapce of school goal 

statezaents, only one of 16 s ta tebents  shoued t h i s  gross difference (of a f u l l  

,quarter) between the  ranks of the  two groaps. There is c l ea r ly  -re agreeaent 



m 
Chinese- * 
Canadians 
(n = 15) 

2. Stricter discipline 

. 5. More extra-curricular act iv i t ies  

' -  6.* A mlti-cultural foclis i n  the 
csurricuh 

. 7. h i s i n g  academic standards 

8. Taproving the quality of schooI 
fac i l i t i e s  

9 .* Hore ESL programs 

10. More library materials 

11. More the to teaching bask 
skills 

- - - -- - - - -- - - -- - - 

-- 

12- More options for secgndary - 
shills 

13.* Increased sensitivity on the 
part of teachers to different 

- 
ethnic and cultural groups 

- p-p ---- - 

14.* Iaproved quality of mterFalp 
on other culturea 



15. More counselling help t o  
students 

16. Increase the l e e t h  of the 
school day 

- - - - - - - -  

17.* Develop a greater cZia&e of - 

respect for and understanding of 
cultural differences - i n  school 

18. Provide more chance for input 
- -- -f -pram- -- - -- - 

19.* Help parents to understand this 
society so they can undelstand 
their children's behaviour and 
attitudes 

20. Follow the standardized Xinistry 
curriculum more s t r i c t ly  



Table 12 

&li tg of Public Education: Suggestions f o r  Impkovement s 

Gross Differences i n  Ranks of Importance ',, 
k 

\ 
\ w 

7f 

Chinese ~anadians '  Rank IUgher than I n d o ~ ~ a k d i t i n s  
. . 

More courrsnztling h d p  - to  s tudents  (dl f f e rence i n  ranks =-I2 ) -- - -- 

- - 

Raising academic standards , (difference i n  ranks = 7) 
\ \ * 

4 .* More homework (difference i n  ranks - 6) 

Indo-Canadians Bank Higher than Chinese-Canadians - '\ 
-\ 

8. Improving the  qua l i ty  of school f a c i l i t i e s  (difference i n  ranks = 9) 

' 1.5 Provide a pre-school program (difference i n  ranks = 8) 

(difference i n  ' 

- 

14.* Improved qual i ty  of materials  on e r  cul tures  
\ ' 

-- -- -- 

ranks = 7) 

9.* Wore ESL programs (difference i n  ranks = 5) ,  

12. More options f o r  

- 

secondary s tudents (difference i n  ranks = 

drawn from interviews. . * Special 
. * concerns 



schools <Table 82 than there* on how best  t o  improve the  q u a l i t y  of 

education. There is a gross  difference i n  ranks of four  of the "eight spec ia l  

concerns, again showing no s ign i f i can t ly  g rea te r  agreemnt  on these than on 

o the r  goals. 

Chinese-Canadians see more benefi t  from more homework.(Number 4), higher 

.academic standards ( ~ u n b e r  7) and more counselling help  (Number 15) than would 
b 

the Indo-Canadians. Numbers 4 and 7 r e f l e c t  d i f ferences  between the t w  roups- 

V '  

/ 
i n  c u l t u r a l  values and a t t i t u d e s  toward schooling. Chinese-Canadians s t r e s s  

t h a t  t h e  Indo-Canadian e l i t e s  who came here a s  immigrants have been educated i n  

the  B r i t i s h  system, while the Chikese-Canadians a r e  not f ami l i a r  with t h i s  ' 

system and, therefore;  l e s s  a b l e  t o  guide children. It may a l s o  be t h a t  

Indo-Canadians see  counselling a s  the  job of the family and do not expect 

schools t o  provide t h i s  t o  t h e  same'extent. One group sees an  extreme need . . 
- 

( the  (hinese-Canadians r a n k e d i t t h i r d  highest-ile the o the r  group sees 

little need at  a l l  ( t h e  Indo-Canadians ranked i t ' b n e  of the  two lowest). - i 

The Indo-Canadians a r e  more concerned than. the Chinese-Canadians with 
e 

b e t t e r / f a c i l i t i e s  (Number 8), with pre-school (Nphber I), with the  qua l i ty  of - 
* 

material on o ther  cu l tu res  (Nnmber 14), with more options f o r  secondary 

Students (Number 12), and with more BSL progra& (Number 9). None of these 

f4ve can be done o r  provided by parents  i n  the h e ,  i f  the pre-school is seen 

12. The great di f ferences  i n  Numbers 1, 9, and 14 might be accounted f o r  by 
, 

the fam kt l3xdo=Cma&fans -are a rektt* - - g r o t q r f d a i  E S -  --- - - 
1- 

programs and pre-school therefore  deemed more e s s e n t i a l  by t h i s  group. .Because 

one jududys beat and is -st  concerrred with the r a t e r i a l a  on o&'s ovn e u l p r e ,  



- - - -- - - - - - - - 

-- - - - - - - - --- - -- - 

Number  14 measures primarily the amount of d i s s a t i s f a c t i o n  with materials  on 

. 
o n e 5  o%Thnic  group. Indo-Canadians see much more of a problem here  than do 

the Chinese-Canadians. since, a s  a group, they have not been h e ~ e  as long, 

\ Indo-Canaaian~ a r e  not a s  understood by the  community a t  la rge  and s u f f e r  .from 

more overt  racism. As a r e s u l t ,  they are more concerned wi the the  qua l i ty  of 

mater ia ls  on t h e i r  cul ture .  

- - - - 
- - - - - - - 

What are the views of Chinese- and Indo-Canadian elites on major issues 

of 1984: + budget c u t s  (Reswrch question 5) 

I n  a study conducted i n  School D i s t r i c t  71 (Courtdnay, Vancouver Is land) 
- - - - - - -  -- - - - - -- - --- 

-- - - - - 

i n  1984, &rr (Note 1) surveyed the  opinions of a randm sample of resideqts ,  
. 

including parents with chi ldren  i n  school, parents with chi ldren  i n  pre-school, ' 

parents  with children f in ished school, and non-parents. Some of the 
P 

questionna3re items deal ing with current  issues were used i n  t h i s  study t o  
a 

provide a comparison of responses between the  e thn ic  minority elite$ and a 

\ 
-- -- ~fog-8-ectional survey. These item do not inCru-dethe s p e c i a l  concerns of ' 

e thn ic  d n o r i t i e s ,  such as ESL programs, home-schoolvorkers, e t c .  which 

relate s p e c i f i c a l l y  t o  t h e  needs of English a s  a second language students  

a d  families.  
f 

Table 13 presents  the  three  =st frequent responses f o r  a l l  groups, - 
wheu asked - t o  select five i t e m s  (front a list of 14) which coulQ be c u t  from 

school board budgets without ser ious ly  a f fec t ing  t h e  qua l i ty  of educatdon. 

choices. Of these  two, one is  not shown i n  any of t h e ~ b u r t e n a y  groups, t h a t  - 

is t h e  one least d i r e c t l y  affecaing t h e  s tudents ,  a l l  o thers  deal ing with 

prograss i n  some way- '% 0 
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minority elites lies i n  k b e r  3, the elementary French program- For a l l  four 

Courtenay groups, t h i s  w a s  f i r s t  o r  second p r i o r i t y  i n  terms of what could be" 
- 

1 cut.  Nine of the Olinese-Canadians (n - 15), but only three  of the h d o -  

*Canadians ( n ' =  13),. f e l t  t h i s  .could be cut  a t  a l l  and f o r  ne i the r  group was 

i t  one of the three =st acceptable cuts.  There is, then, more (though not 

unaninous) support f o r  t h i s  program among both ethnic b inor i ty  graips, but 

pa r t i cu la r ly  the Indo-Canadians This difference cou ld  be a r e f l z c t f  t%i of - - - 

four major differences between the  Couttenay groups and t he  hdo-Canadians: 

1) the  Indo-Canadians a r e  educational. e l i t e s  i n  the e thn ic  community; 

an urban one; 3) thef+glo-French tensions which have been prevalent i n  , ' 
.. 

Bri t i sh  Columbia and i n  Canada are not shared by the  e thnic  minority Goups; 

4) Indo-Canadians have roots  i n  a cul ture  where mre than one language a r e  

commonly spoken. 

be cut"., The most frequent responses here indica te  a higher l eve l  of support 
it" 

f o r  the  i t e m  than fo r  the  others  l i s t ed .  Here again, the  views of the two 

e thnic  minority groups f i nd  agreelsent i n  the  Courtenay groups. There is the 

most support by a l l  f o r  the continuation of specia l  services -%umber 2 is 
t 

one of t he  top th ree  f o r  a l l  six groups. Five of t he  s i x  groups, including 
t -  

bath e thn ic  minori t ies ,  place a high p r i o r i t y  on not increasing c l a s s  s i z e  
%I 

"should not be cut" category. Both it- deal,  i n  d i f f e r en t  ways, with cu t t ing  
- - - - - - - - -- - - -- 

t h e  amount of schooling provided,. Both minority groups value Kindergarten - 
(Mtmber 9) &re than three  of the Courtenay groups. For many - - chi ldren  - - -- from- -- 

e thn ic  minorlty hopes, Kindergarten is &.he f i r s t  introdtiction t o  an  only- 
-, 

English speaking enviroment; so  i t  aay take on an added dimension and grea te r  - 
-- 



i - - - - - - -- - - 

- - - -  Table 4 - 1  - - - - - -  -- I - - - - - -- - a -  -- - 
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-- 
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Indo- 
Canadians 
(n = 13) 

9 
- 

8 

- - 

- - -- 

9 

8 

- - - --.~ 

'5 

(1) - 
Parents* 
(n = 146) 

no 

, 104 

- 

--- - -- 

% 

- -- 

(2) 

Ruel&s* 
(n = 19) 

'L- 

17 

- 

ll 

- - - - - - 

.(3) 
Caatezleg- 

Pareata* 
(n - 8)) 

- 
1: 

- - 

52 

-~ - - 3 - -  

38 

41 

- -- -- - - 

- 
Nca- '  

y r 7 s  
(n = 31) 

, 21 
- 

- 

17 

- - - 
- - 

18 

-- -- 

- -- - - - 



1 importance than f o r  othe; children. The Chinese-kanadians, cihi-le-the-y-see-- - --- 

- -- - * - ------- -- -- - -- - -- -- . 
Kingergarten a s  valuable,  did not see  pre-ichool as e p r i o r i t y  improveunt 
- -- -- - - - -- - - 

9 

(Table lo ) ,  and ranked i t  lowest i n  importance. Of t$ie 24 items, l i s t e d ,  'all  

groups agree t h a t  t h e  l a s t  t o  be touched should be clas 's s$ze (Number l), 

spec ia l  services (Number Z), Kindergarten (Number 9) and the amount of  
1 

schooling provided-ambers 11 and 12). More people would ra the r  see music 

programs (Number 13),  elementary French (Number 3), or computer education 

- - -  - - A - - - - 

(Number 7) programs c u t  than s e e  c l a s s  s i z e s  increase, o r  s p e c i a l  services cut.  

These r e s u l t s  may ind ica te  a r e j ec t ion  of the ac tna l  r e s t r a i n t  program wt;lieh is 
0 

, forcing c u t s  i n  prec ise ly  these  areas  - c l a s s  s i z e s  a r e  i&reasing general ly 

Tables 15 and 16 present some measure of intra-group agreement on each 

i t e m .  Since respondents were asked t o  pick f i v e  i n  each of two categories  

(could be cu t  and should not be c a t ) ,  they =re required t o  make d e f i n i t e  - 
decisions about a t o t a l  of t e n  items, leaving only four  which f a l l  between the 

o r  "should not be cut",  ther9 is more agreement within the group than where 

some responses f a l l  i n  each category, some thinking i t  d e f i n i t e l y  could be - 
c u t  and some thinking i t  d e f i n i t e l y  should not  be cut .  

The Chinese-Canadians agreed on nine of the  14 (Table 15) where agreement 

means a l l  opinions, o r  a l l  but one, are i n  one category. None of them value 

maintenance services  (Number 4) and t h e  f r e e  use of school f a c i l i t i e s  

(Number 1 4 1  a s  highu-as ahel :  ibenm--There is unanimou&greement _that 

special services (~umber  2), computer education (Number 7). Kinderaarten . 
(Number 9), shortening t h e  length of schooling (dunhers 11 and 12) should not 

- ?  

three  f o r  "could be .cutm,  it w a s  st i l l  very high, with nine people put t ing - 
it i n  t h a t  category. The least agreeaent is seen i n  Numbers 5 ( l i b r a r y  



Possible Budget Cut s: What could be cut and what should not be cut  
Frequency of responses of ChineaeiCanadians (n  = 15) 

- - Teachers (by increastr ig the-c lass-  size> . . . .  
Special services.  . - . . . . . . . . . . . . . .  
Elementary Frewh programs. . . . . . . . . . .  
- ~ ~ - m ~ ~ ~ ~ ~ t e e r s m f c e  s of -- 

f a c i l i t i e s  and grounds . . . . . . . . . . . .  
Library expenditures. . . .  + . . . . . . . . .  

5 

Free textbook i s sue  . . . . . . . . . . . . . . . .  
Computer education programs . . . . . . . . . .  
Teachers.' s a l a r i e s  . . . . . . . . . . . . . . .  

. . . . . . . . . . . . . . . . .  Kindergarten 

Out of d i s t r i c t  school a c t i v i t i e s  
( spor t s  trip-s,  band t r i p s ) .  . . . . . . . . . .  - 
Length of t h e  school year (reduce by 
one month) . . . . . . . . . . . . . . . . . .  
Grade 1 2  and the 'number of years i n  school. . .  
Elementary &sic  Program. . . . . . . . . . . .  
Free use of school f a c i l i t i e s  by 
community groups. . . . . . . . . . . . . . . .  

- - - - - - - - - - - - - - - - - - - - - - - - - 

Could Bc 
; Cut* 

Should Not 
Be Cut** 

Which of these iteras could be cu t  without ser iously a f fec t ing  the qual i ty  
of education? (choose only f ive )  8 

** Questionnaire item: 

t 
Which of these items should not be cu t  because the  quality of education 
wuuld be ser ious ly  affected? (choose only f ive )  



Table 16 presents the same infdmat ion  f o r  the  140-Canadians, &re 

there  is less agreement, on only s i x  of the  14 i t a s .  The two item which a l l  

people c l e a r l y  support with no d is iens ion  a re  Kindergarten (Number 9) and 

computer programs (Number 7). There is a l s o  no disagreement over Elementary ' 
- 

. Music (Number 6), out  of d i s t r i c t  a c t i v i t i e s  (Ekrmber 9), f r e e  use of school - 
- - - -- - - -  - - -  - - -  

f a c i l i t i e s  (Number 14), and maintenance services (Number 4) - a l l  who take 

a d e f i n i t e  pos i t ion  on these agreed they could be cut .  The item where 

the re  is l e a s t  agreement a r e  N u m b e r  3 (Frendh program), Number 5 ( l i b r a r y  
- - - - - -- - 

- - - - - - 
- -- - -- - - - - - -- - ------ --- - -- 

A - L  
-- --- 

nditure)  and Number 6 ( f r e e  texts ) .  
% 

Table 17 presents t h e  react ions t d  t h e  f inanc ia l  cu t s  made i n  1983 by thQ 
I 

' provincial  g o v e m n t .  There is opposition from both the Chinese- and Indo- 

Canadians t o  the  reduction i n  f inanc ia l  support f o r  school boards, s t ronger  

opposition than tha,t found i n  Courtenay. ,93.3% of the Chinese-Cauadians and * 

- . -- - - - - - 

84.6% of the  Indo-Canadians showed e i t h e r  moderate o r  s t rong opposition; only 

56.9% of respondents i n  Courtenay show the  same. 

Table 18 provides more information on the  same issue,  t h a t  of spending f o r  

education. Both the  Chinese-Canadians (86.7%) and Indo-Canadians (84.6%) a re  
P 

p r e p a r d  t o  see a n  increase i n  spending i n  order t o  lsaintain educational 
I 

services.  While the  majority of dwrtenay respondents a l s o  support such an 

increase, t h e  percentage (62.$%) i s  lower by over 20%. 
- - -pp-ppp 1 The tab les-  talc% toge$he'r.8hoUouth;it the vf=s of the two e thn ic  e l i t e s  

ir I 
J 

- 

aTGTl5sEFto each o ther  than eifser one is t o  t h e  Courtenay response. They 
* 

not only 'd is l ike  the  budget dts; they a r e  prepared t o  see a n  increase in i - - 
spending, dindicat ing  a stronger  c a i i d t ~ n f t o  the e 6 a X o n a l T p s i t h a n t h e - -  

.: courten& groups. B t w c  minori t ies  a g  hare the  met t o  lose  -by the c u t s  and 

the  wrat t o  ga in  through a e o d  edqcational s y s t e m :  cu t s  have meant a 



Table 16 ,-" 

Which of theae it- s h a d  not be cut  because the qual i ty  of education 
w u l d  be aericrusly affected? (chooee only f ive)  

I 

7 - - -- - -- 

Possible Budget Cuts: What could be cut a n d b a t  s&ld not be cut  
Frequency of responses o f  Incto-(=ansdians fn = 13) - - 

.r 

B 

* 
/ 

, 

t 

1. Teachers (by increasing the  c l a s s  s i ze )  . . . .  
- ---- - 

' , . . * . . . . . . . . . . . . . .  2. Special-services.  

3. Elementary French programs. . . . . . . . . . .  
7 - 

4. J an i t o r i a l  and maintenance services of - -  

Could Be 
Cut* 

~- -fVj - - - -  
4 

3 

. - - -- 
- 

Should Not 
Be Cut** 

9 

t 

' I 

9 

. f 

'faciTilitXesZZI E a r :  =.- 77 , . , . . . . .  
5. Library expenditures. . . . . . .  ; . . . . . .  
6. Free textbook issue . . . . . . . . . . . . . .  
7. Computer education programs . . . . . . . . . .  
8. Teachers' s a l a r i e s  . . . . . . . . . . . . . .  
9. Kinde r ~ a r t e n ~ . , ~ I  ,.....-,... . 

10. Out of d i s t r i c t  school a c t i v i t i e s  
( spor t s  $rips,  band t r i p s ) .  . . . . . . . . . . .  

P- . 
11. Length of the school year (reduce by . . . . . . . . . . . . . . . . .  one month) 

12. Grade 12 and the number of years i n  school. . .  . 
. 13. Elementary Ifusid Program. . . . . . . . . . . .  

14. Free use of school f a c i l i t i e s  by 

- 

- - 

of education? (choose only f ive)  

~- 9 

' 4 

4 ' 

1 ' 

4 

C1 

9 

2 

4 

6 
P 

a 

- 8 

3 

- --- - -- - -- - 

d l P -  
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Table 17 

Reaction to%inbnci&+Cuts* - - 

Strongly support 

Oppose moderately 

Oppose strongly 

Chinese- 
Canadians 
(a -L5& 

Canadians 
Cour renay . 

Study 
--4==-2x> 

a -  - 

L * Quest nnaire item: 

During 1983, the provincial government reduced its financial 
support for the public school system. What is your reaction 
to these cuts? . 



Support 

?No opinioq 

1 * Questionnaire item: 
t $&-?a 

-- T+ o f  3% in B . L  
1984 to mintair! educational services 8-983. 

ili 

Do you support or oppose- such an increase? 
d 



l u l t i c u l t u r a l  classroour* E h c a t i o n  hks t r ad i t i ona l Iy  been seen as the  Lvehicle 

for u p a r d  mobility i n  m g r a n t  groups; immigrant parents* are o f t en  wi l l i ng  t o  
f 

accept t h e i r  own l o s s  of occupational and s o c i a l  st&* f o r  t he  sake of the  
- - 

addi t iona l  educational oppdrtuni t ies  t h e i r  chi ldren have h e r e .  Both the  

a l n e s e  and the  Eas t f &%an cu l t a r e s  have t r d 5 t  iona33~-@ced- a h i g k v a h e  onp--- - 
- 

- education (Uong, 1982; Bancroft, 1976). t h e m  study is comprised 

so l e ly  of educatiopal elites, while the  study was drawn from a 

- - -- - -- - - -- - - - 

c r o s F s e c t  ion o f a d u l t s  i n  r e  comnaJnity. 

What are the  views ofChinese-Canadian and Indo-Canadian elites on 
Z 

major i s sues  i n  f984: prov ince r ide  exaPts (Besearch question 5) 

Table 19, dealing with t h e  opinions- on province-wide exams, shows general 
, 

agreement be tween Chinese-Canadians , I&*-~anadians and Courtenay res idents  on 
-- - - - -- - - - - -- - - -- 

t h i s  question. The vas.t majori ty th ink  t h a t  the  ex- should be given, t h a t  

they should count f o r  50% o r . l e s s .  A higher percentage of Courtenay res idents  

(40.9%) would maiktain t he  s t a t u s  quo, t h a t  i s ,  have them count fo r  50%- The 

two e thn ic  groups were more ready t o  suggest change (60% of Chinese-Canadians 
a 

and 76.9% of Indo-Canadians). This may be a r e f l ec t ion  of t h e i r  e l i t e  s t a tu s ,  
- 

o r  t h e i r  f ami l i a r i t y  with educational  i ssues  and a pore c r i t i c a l  a t t i t u d e  

toward the  system. The Chinese-~anadians i n  Table 10 gave a high ranking t o  

the need t o  r a i s e  academic - standards i n  order t o  improve - the  quality of 
-- - 

education. Their opinion on t h e  province-wide eftants would ind ica te  they do not 

s ee  standardized exams as a way of doing th i s .  - ( I f  they saw standardized exams 
m 

as an important means of accomplishing th i s , .  they would have supported them 

counting a s  50% or more.) 



Table 19 

Should not be given 

Not count as  part 
cz trre Tzuii-grade 

Count f o r  less 
50% 

-* 

, , Count for  50% 

Count for  more 
50% * 

No response 

v 

* Questiounaire i t e m :  

Chinese- 
Canadians 
( n  = 15) 

Ind o- 
Canadians 
(n = 13) 

The provincial government has reintroduced provinceride  exams i n  
academic subjects f o r  Grade 12 .  These exams w i l l  count for  50% of 
students' f ina l  mark or grade. Do you think these examinations 
should . . . 



major edu&k!ional i s sues  i n  1984: teacher.' r i gh t  t o  strike (Resehrch 

question 5) 

O f  a l l  the  questions presented on educational issues,  the  one on teachers ' 
riat t o  s t r i k e  (Table 20) showed tfie l e a s t  agreemnt within each grou with XI 
an equal number of each group vot,ing "yes" and "no". There was inter-group 

-- - - - -  - -- 

s imi l a r i t y  i n  t h i s  lack of agreemZnf. The Courtenay group has  somewhat more 

agreement, wi th 'a  majority aga ins t  the r i g h t  t o  s t i r k e ,  but not an overwhelming 
= 

one. The n u m b e r  of "Don't know" respanses-3s-also ind ica t ive  of the  arnbigui,t;s=- - --- 

and confus-ion surrounding t h i s  question fo r  numbers of people i n  a l l  th ree  

groups. (Only one "No opinion" was reg is te red  f o r  both groups i n  the  question 

on increase i n  spending i n  Table 19 by comparison.) This wak the most over t ly  

p o l i t i c a l  of the questions on school issues.  



.' Opinions 

Yes 

On Teachers' Right To Strike 

Chinese- 
Canadians 
(a = 15) 

7 (46.7%) 

Indo- 
Canadians 
(n = 13) 

Cour tenay 
Study 

(n  = 276) 



I n  srlmmrrry, mult i ~ u ~ t u r a l  &cat i o I I , a n 3 i S i F  i t  , means compe teqce i n  
the  mainstream c u l t u r e  a s  w e l l  a s  i n  pa r t i cu la r  ethnocultures i n  your 
community. Mul t icul tura l  education should promote the freedom t o  praEt i s e  
one's own cu l tu re  and s o c i a l i z e  i n  t h a t  cu l tu re  a s  w e l l  a s  the  r i g h t  t o  
share i n  the  economic and c i v i c  r i g h t s  of the  comrm,lnity. (Cafik, 1978, 
P* 21) 

The respondents i n  t h i s  study would agree with Cafik, a former Minister  of ~ 

S t a t e  f o r  Multiculturalism. They too ask from the school system t h a t  chi ldren  . 

be taught l y  t o  be "competent i n  the mainstream" a s  wel l  a s  t h a t  t h e i r  - -  
. f 

- d i s t i n c t  background be recognized and respected. It is only i n  

f u l f i l l i n g  these two goals  t h a t  soc ie ty  can ensure t h a t  a l l  e thn ic  groups sha re .  
- -  - 

equally i n  the desired "economic and c i v i c  r ights" .  Cafik's wording, 

"promote tbe  freedom t o - p r a c t i s e  one's own c u l t u r e n ' i s  cons is tent ,  too, with 
i 

the  lack of evidence i n  t h i s  s tudy of a des i re  t h a t  her i tage  language and 

cu l tu re  be taught i n  schools. The e thnic  minority e l i t e s  a r e  looking f o r  

support and a t t i t u d i n a l  changes i n  and through the  schools r a the r  than s p e c i f i c  

programs which woula- s e f i e o n l y  them.  WhilFKs-kiTg -forrec6jjEit ion of a 

d i s t i n c t  hef i tage ,  they do not a sk  t h a t  schools play a d i rgc t  r o l e  i n  

maintaining t h a t  her i tage .  This study echoes t h e  recommendations of the Work) 

Group on Mult k u l t u r a l  Programs (1975) i n  Toronto, which asked f o r  s e n s i t i v i t y  

on the pa r t  of the school, a mul t i cu l tu ra l  focus i n  the  curriculum, and 

a t t e n t i o n  t o  the  i ssue  of discr iminat ion i n  the schools. 

These r e s u l t s  a r e  not i n  keeping, however, with much of the l i t e r a t u r e  on 

mul t i cu l tu ra l  eaucation, wbich s t r e s s e s  study of c u l t u r a l  he r i t age  an& r a r e l y  -- 

takes up "competence i n  the malnsrream" vfewtng eth* 

disadvantaged i n  the  school system than did the e l i t e s  

be a t t r i b u t e d ,  t o  the f a c t  t h a t  - the  mul t icul tura l  eaucation l i t e r a t u r e  o f t en  

does not address the  quest ion of the  s o c i a l  c l a s s  and educational background of 

t h e  parents and i ts  impact on chi ldren ' s  schooling. Problems faced by e thnic  



minor i t ies ,  such a s  low achievement levels ,  home-school gaps, are re la ted  
--- - - - - - 

so le ly  t o  t h e i r  e t h n i c i t y  and no d i s t i n c t i o n  is made betueen- t h e  s i t u a t i o n s  of . 
- L -  

d i f f e r e n t  social classes (Wolfgang, 1975). So a study such as. t h i s  one: 
I 

deal ing with a n  e l i t e  group only, does not have findings cons is tent  with much 

of the l i t e r a t u r e ,  which deals  implici t ly ,  o r  d i r e c t l y  with a lower socio- 

economic c lass .  The Largest barkiers  between the e l i t e s  and success a r e  not 

seen t o  be problems with the  school program which a r e  pecul iar  t o  them a s  

d i f f e r e n t  e thnocul tura l  groups, but t h e  prevai l ing a t t i t u d e s  i n  t h e  socfet6- - 

- 

Their d e s i r e  f o r  competence, then, is accompanied by a d e s i r e  f o r  an  

educational system which "promotes" the respect  f o r  ' d ive r s i ty ,  a n  a t t i t u d e  

-- 

whit! would alfow them equal  opportunfty. 
- - 
-- 

\. 

Darroch (1979) pointed out  that the  inequa l i t i e s  due t o  e thn ic  o r ig in  a r e  

not g rea te r  than the  i n e q u a l i t i e s  faced by women, o r  those i n  poorer regions of 

t 

the  country. I n  none of t h i s  s tudy 's  interviews was the re  concern voiced t h a t  

the  minority groups a r e  less able  t o  achieve success i n  school, although there 

w a s  recognit ion _of c e r t a L n p r o b l e ~ p e c i -  t o  them&as _ t h e n e e h f o ~  - 

b e t t e r  counselling, more ESL c lasses ,  the d i f f i c u l t y  i n  the home-school 

c o m n i c a t  ions. Anderson and Frideres (1981) found t h a t  Asian groups, i n  f a c t ,  

ranked high i n  achievement levels ,  next t o  those with o r ig ins  i n  the B r i t i s h  

I s l e s  and those of Jewish background. This provides another reason why the 

s p e c i a l  concerns raised i n  t h i s  study a l l  dea l  with problems i n  programs and 
- 

mater ia ls  r a the r  than problems which e thnic  minor i t ies  have succeeding i n  the  

present  school program. While there  was a high l e v e l '  of d i s s a t i s f a c t i o n  -- 

apparent i n  t h i s  study, the re  was no complaint - - about - the lack of - opportunity -- i n  

the  educational system f o r  minori t ies .  The complaint is, ra ther ,  with what is 

seen t o  be a lack of high standards generally. The e l i t e s  place a high value 

on education and f e e l  the  system is, r a t h e r  than academically too hard on the 

s tudents ,  not hard enough. These e l i t e s  a r e  not worried about the  achievement 



$ 

B 
l e v e l s  of t h e i r  chi ldren;  their support f o r  proxdiice-He exams a@ a -bexii&niL =- --- 
f o r  higher standards ind ica te  they-do not f e e l  disadvantaged by the sys tern. 

B 
There is a d i s t i n c t i o n  being made between s t r u c t u r a l  ass imi la t ion ,  which 

i s  an  accepted long range goal  and c u l t u r a l  ass imi la t ion ,  which is not. These 

/ e l i t e s  desired f i r s t  and foremost g o d  communication s k i l l s  i n  English,_ which 

a r e  important i n  achieving professional  s t a t u s  and upward mo4ility i n  t h i  

- - 

9-" 
society. They would not  accept the  loss  of computer education programs due t o  

--- - - -  

f inanc ia l  cuts ,  computer l i t e r a c y  being another of the necess i t i e s  f o r  the  

educated person i n  almost any f i e l d ,  as wel l  a s  being one of t h e  more promising 

f i e l d s  i t s e l f .  They do not d e s i r e  spec ia l  curriculum, nor do they place a  
-- - - - - -  

p r i o r i t y  on her i tage  language ins t ruc t ion .  They a r e  seeking . primari ly success 

i n  the e x i s t i n g  programs. The concern f o r  the school cl imate,  t h a t  i t  be one 

w h e r e  c u l t u r a l  d i f ferences  a r e  accepted and respected, however, indica tes  they 

do not expect t o  s a c r i f i c e  those d i f ferences  f o r  the sake of econoinic success 

and. s o c i a l  s t a t u s .  ' 

-- -- - -- - - - - --- 

While much of the l i t e r a t u r e  i n  mul t i cu l tu ra l  education takes a c u l t u r a l  

minority advocacy r o l e ,  and encourages heri tage language programs, the  
=, 

respondents i n  t h i s  study a r e  .more pragmatic. A t  t h i s  point ,  B r i t i s h  Columbia 

i s  not s t r u c t u r a l l y  a  p l u r a l i s t i c  s o ~ ~ e t y .  Success c a l l s  f o r  successful  

in tegra t ion  publ ica l ly  i n t o  e x i s t i n g  codes and i n s t i t u t i o n s .  While o thers  may 

. debate what Canada should be and how t o  get  it the re ,  the  e l i t e s  a re r  

preoccupied with ensuring the  bes t  possible l iv ing  standard and s o c i a l  pos i t ion  
- -- 

f o r  the next generation. 1n the  quest  f o r  soc ia l  pos i t ion  and equal i ty ,  they 
- -- 

avoid the mobility t r a p  described by Wiley (c i t ed  i n  Kringas and Lewins, 1980): 

They do not  want t o  be ghettoized o r  trapped i n  a  p a r a l l e l  power structure' ;  

they seek success i n  the mainstream. These r e s u l t s  a r e  cons is tent  with the 

s e l f l n t e r e s  t views of Pat terson (1975). 
\ 

Ethnic r e s i l i e n c e  i s  not a  goal  of choice f o r  e i t h e r  Chinese- o r  Irido- 



Canadians. A s  v i s i b l e  minoritf es2- twr e t h n i c i t y  remains evident  and -: r - - - -- - - 

r e s i l i e n t .  What does vary and - change, however, - - is the -- a t t i t u d e  - toward t h e i r  
- -- - - - 

d i s t i n c t  background and race. People have the --choice of asking f o r  recognitioa 

of the c u l t u r a l  d i f ferences  o r  downplaying these d i f ferences  and s t r e s s i n g  

t h e i r  adoption of the maJority cul ture .  While there  a r e  members of e thnic  

minor it i e s  

well-known 

on desired 

who take  the  l a t t e r  posi t ion,  who do n o t . p a r t i c i p a t e  i n  an e thnic  

the  educat ional  e l i t e s  i n  t h i s  study were drawn only from those 

i n  t h e i r  e thn ic  group. Both the  interviews and the ranking6 

improvements show no des i re  on t h e i r  pa r t  t o  e r a s e  t h e i r  ,. 

dis t inc t iveness .  They wish t o  see schools help e thnic  minority ch i ld ren  
- 

- - 

t o  i d e n t i f y  themselves a s  a d i s t i n c t i v e  e thnocul tura l  group by providing a 

' climate of respect  f o r  c u l t u r a l  differences.  There was a suggestion i n  some 

interviews t h a t  chi ldren  a r e  too responsive t o  peer and media pressures and a r e  

ass imi la t ing  too well, t o  too g rea t  an extent .  The peer cu l tu re  of Greater 

Vancouver is mot seen by t h i s  group t o  be a m l t i c u l t u r a l  one, a mosaic, but, 

- p  - -- - - -- -- - - -- 

f o r  t h e i r  children, is thepmore homogeneous American teen  cu l tu re  portrayed 

i n  f i lm and the media. 

This d e s i r e  f o r  recognition, however, is no t h r e a t  t o  s o c i a l  uni ty,  a s  

is feared by the an t i -p lu ra l i s t s .  F i r s t l y ,  the views of the e thn ic  minority 

e l i t e s  on sdhool goals turned out t o  be very s imi lar  t o  the  West Vancouverites; 

the re  was no apparent plural ism a t  t h i s  philosophical level .  A second point is 

t h a t  n e i t h e r  of these e thnic  groups share i n  the h i s t o r y  of ant ipathy between 

the  French and Engllsh i n  Canada, d ~ i c h  has been i n  the past  the oneprecGiguiaedp 
- 

t h r e a t  t o  nat5onaI uni ty.  Both the Chinese- and Indo-Canadians were more Tp 

favour of French i n s t r u c t i o n  than the comparison group. They showed more 

support f o r  French programs than they did f o r  other  mother tongue ins t ruc t ion .  

I n  t h i s  sense, e i t h e r  of these groups poses l e s s  of a t h r e a t  than do e i t h e r  of .  

the  s ides  of the French-Anglo dispute.  The value placed on Goal 5 ( soc ia l  



- -- - -- - - - - - - - - - - -- - -- - - - - - - - 

harmony) indica tes ,  too, a conscious d e s i r e  t o  protec t  uni ty.  Final ly,  
- - - 

the re  was no evidence either the  interviews o r  quest ionnaire r e s u l t s  ( the  
r 

open-ended questions) of a d e s i r e  f o r  s t r u c t u r a l  change o r  separa te  educational 

s t ruc tu res ,  which would fragment t h e  school system. The changes desired were 
1 

a l l  within the present system. Only one des i re  f o r  change which involves 
C 

s t r u c t u r a l  reform i n  education was apOarent -- t h e  Indo-Canadians placed a high 
- 

value on pre-school- Sat i s fy ing t h i s  des i re  would mean adding t o  t h e  present - - 

system ra ther  than changing what i s  presently i n  place; t h i s  has  already been 

implemented i n  some community schools. Some have questioned the development of 

d m b l e  l o y a l t i e s .  kt i n  t h i s  study, the  Indo-Canadkms placed more v ~ l w  on 

"loyal ty t o  Canada and the Canadian way bf l i f e n  than did the West Vancouver 

parents  and educators. Schools c l e a r l y  do not have t o  f e a r  t h a t  responsiveness 

t o  t h i s  group would somehow be pa r t  of a process t o  erode the  s o c i a l  f ab r i c  o r  

s o c i a l  unity.  

Although t h i s  study found -- - a - -  high l e v e l  -- of - agreement i n  the views of the 

e thnic  minority e l i t e s  and o ther  cross-sect ional  groups, they a s  a group do 

have concerns which a r e  spec . The e l i t e s  a r e  asking t h a t  schools play a 7 
par t  i n  the  development of t h i s  a s  a mul t icul tura l  soc ie ty ,  i n  t h e  fos ter ing  of 

respect  f o r  and understanding of the p l u r a l i t y  of cul tures .  They a r e  asking 

f o r  changes which w i l l  f o s t e r  universa l  acceptance of plural ism i n  t h e  socie ty  

and equal i ty  between a l l  c u l t u r a l  groups. It is not only e thn ic  minori t ies  who 
r 

seek t h i s ,  but s ince  they a r e  the  groups most adversely af fec ted  by the  lack 
- - - 

of such values, it is na tu ra l  t h a t  they be strong supporters and promoters of 
- -- 

mul t i cu l tu ra l  education. Sat i s fy ing t h e  spec ia l  concerns of these e l i t e s  has 

ser ious  implications f o r  changes i n  teacher t r a in ing  programs, which would 

need t o  ensure t h a t  a l l  courses r e l a t e  t o  the  mul t icul tura l  classroom, and 

provide some knowledge and understanding of c u l t u r a l  d i f ferences  . 



- - - - - - - -- 

School boards which ndke a conscious &for+ t o  hir<~r&&a&es-wh~pe-- 

member s  of e t h n i c  m i n d t i e s  may 4e s - k f e n r r ~ n f - a  

t o  e thnic  minor i t ies  but they a r e  not  addressing the  quest ion ra ised  by 

respondents here: teachers '  knohedge of the various cu l tu res  i n  the  c~assroom, 

respect  f o r  and s e n s i t i v f t y  t o  them; providing a Chinese-Canadian 

a predominantly Chinese-Canadian c l a s s  does not necessar i ly  accomplish what_is  
3 

desired: a c l h a t e  of understanding and respect  f o r  c u l t u r a l  differences.  
- - - - 

The s i m i l a r i t y  i n  the views of these two e l i t e s  is s t r i k i n g .  Since t h e i r  

- . cu l tura l  backgrounds a r e  q u i t e  d i f f e r e n t ,  t h i s  must s t e m  from t h e i r  s imi la r  

s o c i a l  pos i t ion  (ethnic minority e l i t e s )  and s o c i a l  goals.  Both - -- a r e  well- r~ - 

educated members of t h e i r  e thnic  groups who a r e  f luen t  i n  English and have 

achieved some measure of success i n  Canada. In h i s  study of educational be l ief  

i n  d i f f e r e n t  a reas  i n  Canada, Downey found t h a t  occupation and the  amount of 

schooling were b e t t e r  predic tors  of such b e l i e f s  than were age, race o r  
0 

r e l i g i o n  (c i t ed  i n  Saxe, 1975, p. 118). The l e v e l  of agreement between the  
- - - - -- - - - - - -  - .- 

two e l i t e s  was cons i s t en t ly  high except on the quest ion of how t o  improve 

education. Agreement is higher  a t  t h e  abs t rac t ,  phi losophical  l e v e l  than a t  

the  l e v e l  of s p e c i f i c  changes which should be implemented. 

While t h e  views of t h e  two e l i te  groups were s imi la r ,  they were not 

cons is tent  with the  l i t e r a t u r e .  One implication of t h i s  f o r  fu ture  research 

is t h a t  s tud ies  need t o  be less generalised. We cannot t a l k  of the  problems 
I 

o r  educational needs of e thn ic  minori t ies  o r  immigrants a$ a group, but 
- - 

dis t inguish  s o c i a l  c l a s s  and educational background. The l i t e r a t u r e  does 
- --- - 

not genera l i se  t o  the  point  of t r ea t ing  a l l  minority groups as pa r t  of some 

" th i rd  element"; there,  is some e f f o r t  t o  define separate  groups according t o  

separa te  cul tures .  Downey (1960) and t h i s  study ind ica te  inves t iga t ions  of 

public  views on educational goals must a l s o  deal  with d i f f e r e n t  s o c i a l  c l a s s  

groups. 



- TkePe-fs-- ~~~~~~~ 
programs and mater ia ls  which teach a curricultrm r e f l e c t i v e  of the present  - 

L 

s o c i a l  r e a l i t y ,  and which dea l  with the implications of c u l t u r a l  difference& 

i n  t h e  s tudents .  Such mater ia ls  now belong t o  the  s p e c i a l  f i e l d  caxled 

mul t i cu l tu ra l  education. The des i res  voiced by the respondents i n  t h i s  study 

' f o r  sens i t i v i t y  - on the  - p a r t  of the - teachers,  - -  - the teaching of respect  and 
- -- - - - - -  - -- - -- 

understanding f o r  d i f f e r e n t  cul tures ,  a r e  not l i k e l y  t o  be f u l f i l l e d  u n t i l  a l l  

education is seen a s  r m l t i c u l t u r a l ,  and what is now a s p e c i a l i t y  moves i n t o  
+, 

the  rpamtream of edacation. - - -- -- - -  - 
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Appendix C: Interview Schedule 

A. Introduction, warm-up. 

Purpose of interview - bed with questionnaire on goals, i ssues .  r/\ 

Family, h i s t o ry  i n  Canada, &c. 

Anonymity of study informants and respondants. 

Q ~ e s t i o ~ i r e  - constrisction, administrat ion,  analys is .  
w 

Goals and p r i o r i t y  goals,  o ther  i s sues  r e l e  schools. 

When we t a l k  about did* i n  s c h w l ,  w e  ;ill mean Can. k ids  i n  both 

elementary and secondary schools. When we t a l k  about what they should 

learn ,  w w i l l  mean what a l l  kids should learn  by the  end of Grade 12 ,  

not what kids might l ea rn  through vargous opt ional  programs. That is, 

what a r e  the e s sen t i a l s  f o r  everyone t o  learn.  
'r 

- --- - 

I I, Fir$t generation and others ,  

. ?  
D. Importance of the  research. 

E . Quest ions ? 

Do you think schools here prepare -Can. s tudents  wel l  f o r  t h e i r  

fu tu re  l i f e  here? 

What do they not ge t  i n  schools which would help them? 
$ 

Do they need spec3al p r o ~ r a m s ~ ~ t f r ~ E S L c l a s s e a ?  ( f 3 KsLgen ). 

What about o thers?  - second generation, e tc .  

-- - - - -- 

ESL teachers across the  country have survey t h a t  the  

major problem facing t h e i r  s tudents  is  not ac tua l ly  language but the  



c u l t u r a l  adjustment they face.  Do you agree? Where a r e  the  major 

L - - 

d i f f i c u l t i e s  i n  t h i s  adjustment? 

What could schools be doing t o  ease t h i s  adjustment? 
/ */ 

P 

F. Let rs t a l k  about t he  major pu rpose f i  scho @&y Is it -LO prepare kids  - 
f o r  t h e i r  adul t  l i f e  i n  t h i s  country> What e l s e ?  

How is  t h i s  d i f f e r e n t  f o r  -Can. kids  than f o r  o tbe r  k ids?  

Y What a r e  the s igns  of an  educated person f o r  you? 

you think a r e  mi'ssed i n  our schools? o r  

4'- 
you f ind pa r t i cu l a r ly  good f o r  -Can. ? 

public schools i n  Vancouver f o r  

-G.--T3xr*t-rrea~f educmona 1 g o a l ~ k n i l e d  g e  and i n t  e l  l e c  tualualstrfr18. 

What kinds of knowledge a r e  most important f o r  kids  t o  - learn  i n  school? 

H. Self-development and Values. 

One of the  o the r  a reas  we o f ten  t a l k  u t  is the  personal development of ti 
the  ch i ld ,  t h a t  i s ,  h i s  o r  her  moral, physical ,  soc i a l  development. 

Comments on t h i s  aspect of education: 
srt 

- - -  - - - - -- - - - - -- - - - - - - 

What conflic?ts do you see  between the development kcouraged  by the home< 

-- -- 

and t h a t  encouraged by the  school? (What problems does t h a t  c r ea t e?  How 

can we solve them?) 

Is pr ide  i n  he r i t age  important t o  you? How should schools deal  with t h a t ?  

What is the s i t u a t i o n  now a s  f a r  a s  you know? 



I. Social  
- 

Schools a r e  s o c i a l  i n s t i t u t i o n s ;  they t r a i n  students t o  be par t  of the 

society.  What skills do kids need to  learn? 
1 - _  * 

Do the kids tend to  l i v e  i n  two soc ie t i e s?  Is there  conf l ic t  between 

acceptable soc ia l  behaviour i n  two cul tures? 

- - - - - - - 

Vocational and Productive S k i l l s .  

Schools have tended to have a very prac t ica l  function i n  teaching pract ica 1 
instance. Should schools prepare kids o r  jobs ,or  is  t h i s  be t t e r  done i n  3 
the workplace ? 

Apart from job t ra in ing ,  a r e  there p rac t i ca l  s k i l l s  f o r  everyday l iv ing  

tha t  should be taught i n  the  schools? 
0 



Appendix D: Covering Letter 

SIMON FRASER UNIVERSITY, BURNAOY, B.C. CANADA V5A 1 ~ 6  291.31 11 

June 8, ,1984 

Dear 9 

Some t ime ago, I spoke w i t h  you on the  telephone about a study 
I a m  d o h g  t o  determine the views of Chinese-Canadians i n  the  

- - 

Vancouver a rea  oneducat ion .  I have now in tev iewea-  severa l  
people and drawn up a questionnaire which includes t h e  poin ts  
they ra i sed .  (These a re  found under Goals of Public Education: 
P a r t  11; Goals of Public Education: Par t  I is  a standard l i s t  
used i n  such s tud ies  . )  

31 havFZTFea&y taken some of your time on the  phone, and - 
apprec ia te  your co-operation. If you agree t o  fill out  the  
quest ionnaire  and m a i l  it back t o  me i n  t h e  enclosed envelope, 
I promise not t o  bother you again! Since I a m  sending t h i s  
t o  only a small number 04 people, my stugy w i l l  be a success 
only i f  everyone m a i l s  it back. The da ta  co l l ec ted  w i l l  be 
use fu l  and ava i l ab le  t o  those l i k e  yourself who a r e  involved 
i n  the  community. A summary of r e s u l t s  w i l l  be ava i l ab le  t o  C 

you in  the  f a l l .  
a 

There is  no name at tached t o  your ques?ionnaire; a l l  responses 
--- --- 

win be anonymous. Thave  e n ~ l o s e d s m 8 1 ~ c a r d  on which you 
a r e  t o  indica te  you ave mailed i n  the  quest ionnaire .  By signing 
and mail ing the  ca d separately,  you guard the  anonymity of your 

responded. 

2 
responses while a t  the  same time allowing me t o  know who has 

I f  t h e r e  a r e  any questions o r  d i f f i c u l t i e s ,  p lease do not 
h e s i t a t e  t o  phone .me a t  874-0642. P 
Thank you very much f o r  [your help! 

Yours s incere ly ,  

r 
-- - 

Linda Irons ide 
Graduate student- on ducat ion) 
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You a r e  given 16 general  statements about what l ea rn ing  and 
development s tuden t s  should have-by the  end of secondary school.  

f 
?r 

Questions follow t h e  l i s t .  

1. A fund of information about many th ings .  

2. +Eff l c i e n t  use of t h e  3 R ' s  - t h e  bas ic  t o o l s  f o r  acquiring . 
and communicating knowledge. 

3. The hab i t  of weighing f a c t s  and Imaginatively applying them 
t o  t h e  s o l u t i o n  of problems. 

4, A cont l n u i n g  d e s i r e  f o r  knowledge - t h e  inquir ing mhd.  

5. A f e e l i n g  f o r  o t h e r  people and t h e  a b l l i t y  t o  l i v e  and 
work i n  harmony. 

6 .  An understanding of government and a sense of c i v i c  re -  r 
s p o n s i b i l i t y .  

- 
- --- - 7. Loyalty t o  Canada a n d - t h e a n a d i a n w a y  af life, - 

- -- -- -- - - - 
- - 

8. Knowledge of world a f f a i r s  and t h e  i n t e r - r e l a t  ionshlps 
among people. 

9. A we'll-cared f o r ,  wel l  developed body: 

10. An emot iona l ly  s t a b l e  person, prepared f o r  l i f  e ' s r e a l l t  i e s  . 
11. A sense of r i g h t  and wrong - a moral standard o f  behaviour. P 

12. Enjoyment'of c u l t u r a l  a c t i v i t i e s  - t h e  f i n e r  th ings  of l i f e ;  - 
13. Information and guidance f o r  wise occupational choice.  

-14 ,Spe c i r i L F z e L t r a ~ n l ~ h z e m ~ ~ ~ f k - j e b  . --- * 
15. The homemaking and handyman s k i l l s  r e l a t e d  t o  family l i f e .  4 
l b .  Management of personal  f inances and wise buying habits\- 

5 

W e s t  ions 

1. Which do you th ink  is t h e  most I m p o r t k t  
goal?  Place t h e  number of t h a t  goa l  in 
t h e  box. 

2. Which a r e  t h e  nex t  two most important 
goals?  

3. Which a r e  t h e  nex t  t h r e e  most important 
goa l s?  

- - - - - - - - -- - - - - - - - - - - - 

4. Which a r e  t h e  next  four most important 
- gf34&& 

5. Which a r e  t h e  nex t  t h r e e  most imp0 
goals?  

6 .  Which a r e  t h e  nex t  two most important 
goa l s  ? . 

7. Which is t h e  l e a s t  important goal?  



2. Goals of Pub l i c  Educat ion P a r t  I1 

y ~ h i s  p a r t % o f  t h e  q u e s t i o n n a i r e  c o n t a i n s  36 s ta tements  of s p e c i f i c  goa l s  

which s t u d e n t s  should ach ieve  by t h e  end of secondary school .  

You a r e  asked t o  i n d i c a t e  your  op in ion  on two ques t ions  f o r  each of 

t h e s e  s t a t emen t s .  

How important do you cons ide r  t h i s  goal  t o  be a s  p a r t  of 
t h e  s c h o o l l s  program? 

- - - - - -  - -  - - - - 

0 

You w i l l  i n d i c a t e  t h i s  by c i r c l i n g  one number on t h e  
s c a l e  fo l lowing  each s ta tement :  

i - I. i - 
l ~ h o u l d  no t  be I Of l P t t l e  I O f  moderate 

- - - - -- 
importance importance 

l--x&aii a school  k 
Of g r e a t  1 

T 

rO 

goa l  

How we l l  do you t h i n k  t h e  schools  a r e  p r e s e n t l y  do ing  . in 
he lp ing  s t u d e n t s  achieve t h i s  goa l ?  

goa l  

1 

Give t h e  schools  a , g r a d e  f o r  t h e i r  performance. Wri te  
t h e  l e t t e r  f o r  one of t h e  fo l lowing  grades  i n  t h e  blank 

- u n d e r ~ ~ - e z f o r n a n c e ~ d ; e ~ ~ ,  fo l lowing- -e -achbme-nt :  

* 
Schools a r e  do ing  a very good job -------- A .  

Schools ' a re .  doing a good job -------- B 

Schools a r e  doing an adequate job -------- C 

Schools a r e  doing a poor job -------- D 

~ c h o ~ l s  a r e  do ing  a very  poor job -------- E 

No opinion ,------------------------------ 0 

Y 

goal  

2 



- - - - -  - --- - 
- 

GOAL STATEMENTS BY THE END OF SECONDARY SCHOOL STUDENTS SHOULD: 

Learn  *do rnathernati(z& _ -  - - -  

c a l c u l a t i o n s .  

Develop a  p o s i t i v e  s e l f - c o n c e p t .  . 

Develop some s e n s e  of  w o r l d  community 
and o f  i n t e r n a t i o n a l  g o o d w i l l .  

- 

D 

shou ld  n o t  
be a achool  
goa l  

a h u d L o n t  
be a  s c h o o l  
g o a l  

0 

shou ld  no t  
be a  achool  
goo 1 

- - -  - -  0 - 

1 0 

Learn  t o  be  a n a l y t i c a l  *and  l o g i c a l  shou ld  n o t  
i n  t h e i r  t h i n k i n g  .? - - - 

be a  school -  
-a 

- - - - - - - -- 

I 

f 14 

importance 
a s  a  s c h o o l  

goo 1 

1 

o f  J i t t l e  
impbrtence 
ss a s c h o o l  

go8 1 

1 

o f  l i t t l e  
importence 
a s  e  achool  

goa 1 

U n j e r s t a n d  t h e  b i o l o g i c a l  f a c t s  
o f  human r e p r o d u c t i o n .  

Develop p e r s o n a l  g o a l s .  

.. . . 

gr,ade impor tance  
a s  a  s c h o o l  

g o a l  

1 
" 

of l i t t l e  
importance 
a s  a  s c h o o l  

g o a l  

shou ld  n o t  
be a  s c h o o l  
goa l  , 

1 

o f  l i t t l e  
importance 
as bc*5 T 

g o a l  

Learn  t o  work c o - o p e r a t i V e l y  w i t h  
o t h e r s ,  i n c l u d i n g  t h o s e  who d r e s s ,  
a c t  and t h i n k  d i f f e r e n t l y .  

t k - h - ~ & t - o f - p r ~ - ~  
impor tance  
a s  a  s c h o o l  

g o a l  

2 

of moderate  
impor tance  
me e s c h o o l  

goel ,  

2 

o f  moderate  
impor tance  
a s  a  s c h o o l  

g o a l  

D 

shou ld  n o t  
be a  echool  
g o a l  

Learn  t o  -- make s - ~ c i a l l y  r e s p o n s A U e  
d e c  is  i o n s .  

2 

of modergte 
impor tance  
a s  a  s c h o o l  

goe 1 

2 

of moderate  
i m p o r t a n c e  
:=:- a s  e  ac3ool-  

god1 

a 

shou ld  n o t  
be 8 e'chool 
g o a l  

Learn  a b o u t  v a r i o u s  c u l t u r e s  o f  
t h e  w o r l d .  

3 

o f  g r e a t  
impor tance  
a s  a  s c h o o l  

g o a l  , 

3 

of g r e a t  
impor tance  
a s  a  achool  

g o a l  

1 

of l i t t l e  
importance 
a s  a  s c h o o l  

g o a l  

0 

be a  s c h o o l  
g o a l  

Develop a  l a s t i n g  d e s i r e  f o r  
l e a r n i n g .  

- 
performanCe 
grade  r 

, 

3 

of  g r e a t  
impor tance  
a s  a  s c h o o l  

gas  1 
-- - - 

performance 
g rade  

3 

o f  g r e a t  
i m p o r t a n c e  
a s  a  a c h o o l  

goa l  

o f  l i t t l e  
impor tance  
a s  a s c h o o l  

g o a l  

0 

shou ld  p o t  
be a  s c h o o l  
goa l  

Learn  how t o  make w i s e  c a r e e r  
c h o i c e s .  

). . 1 0  1 1 2 '._ 3 .  I 
*Per formance  g r a d e s :  

- 
performance 
g rade  

2 

o f  moderate  
importance 
a s  a  s c h o o l  

g o a l  

21 

- - s h o w k l - n o t - u f - l t t ~ ~ ~ e r a h r  
importance 
a s  a  s c h o o l  

goa l  

0 

s h o u l d  n o t  
be a  s c h o o l  
q o a l  

Very Good=A Good=B . Adequate=C ~aor=n Very poor=E No opini-on=O 1 

performance 

- g r a d e  - 
- 

2 

of moderate  
importance 
a s  a  s c h o o l  

g o a l  

1 

of l i t t l e  
importance 
a s  a  schoo:as  

goo 1 

0 

shou ld  n o t  
~e a achool  

L r 

- 

3 

of g r e a t  
importance 
a s  a  s c h o o l  

g o a l  

2 .  

importance 
as a s c h o o l  

goa 1 

1 

of l i t t l e  
importance 
a s  a  s c h o o l a s  

goa I 

n o a l  
g o a l  

- -- 

I 

of l i t t l e  
~ ~ e h o & - l m p w r t a - t m p ~ ~  

' a e  s a c h o o l  
g o a l  

- - - - - -- - - - - - - - 

Unders tand  t h e  b e l i e f s  o f  a t  l k t  
one  re1ig'~m.- - 

- 
performance 
g r a d e  

3 

of g r e a t  
importance 
a s  a  s c h o o l  
; g o a l  

2 

o f  moderate  
impor tance  

e  s c h o o l  
g o a l  

1 

of l i t t l e  
impor t snce  

-- - 

0 

. ' should n o t  

goa 1 

performance 
g rade  

i 
3 

o f ~ e x t  
impor tance  
a s  a  s c h o o l  

goa l  

2 

o f  moderate  
impor tance  

a  s c h o o l  
g ~ a l  

a s  a  a c h o o b s  

- 
g o a l  

2 

of  moderate  

a e  a  s c h o o l  
goa l  

p e r t  ormance 
g rade  

3 

o f  g r e a t  
i m p o r t ~ n c e  
a s  a  s c h o o l  

goa 1 

2 

of moderate 
importance 

performance 
g r a d e  

3 I ,  

3 

of g r e a t  
importance 

a  s c h o o l  
g o a l  

3 

o f  g r e a t  
7 
a s  a  s c h o o l  

g o a l  

J F  g r e e t  
lmportance 
s s  a  s c h o o l  

g o a l  

a s  a  schoo 

ber fo rmance  
g rade  

performance 
msck 

' 
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GOAL STATJ~NENTS BY THE END OF SECONDARY SCHOOL sn&&ZSHoum: 
I 

Learn  t h e i r  mother  t o n ~ e ~ ~ l f l t 3 x n n t  
E n g l i s h  o r  French .  

Develop a  good memory. 

Learn  t o  e x p r e s s  t h e m s e l v e s  t h r o u g h  
forms such  a s  music ,  w r i t i n g ,  dance ,  
f i l m  e t c .  

-- 

Unders tand  t h e  n a t u r e  o f  d r u g ,  a l c o h o l  
and t o b a c c o  u s a g e  and t h e  impac t  it 
has  on  m e n t a l  and p h y s i c a l  h e a l t h .  

Develop t h e  p o t e n t i a l  f o r  p o s i t i v e  
c o n t r i b u t i o n s  t o  s o c i e t y .  

-- -- - --- -- - - - - 

r e v e l o p  t h e  a b i l i t y  t o  a d a p t  t o  t h e  
c h a n g i n s  demands of  s o c i e t y .  . 

0 1 2 

Learn s c  i e n  t i f  i ~ ~ p r i n c l p l e s a n d - -  - 
methods 

3 

Learn  t o  a p p r e c i a t e  v a r i o u s  fo rms  o f  
b e a u t y  an3  c u l t u r e .  

be  s s c h y l  
g o a l  

0 

shou ld  n o t  
be 8  s c h o o l  
goa 1 

0 

shou ld  n o t  
be a s c h o o l  
g o a l  

0 - 

0 

shou ld  n o t  
be e s c h o o l  
goa l  

0 

shou ld  n o t  
be a  s c h o o l  
g o a l  

Unders tand  and a p p r e c i a t e  t h e  Canadian 
h e r i t a g e ,  i n c l u d i n g  t h a t  o f  a l l  e t h n i c  
and r a c i a l  g r o u p s .  

8 

importance 
a s  a  s c h o o l  

qoa 1 

1 

of  l i t t l e  
lmportance 
a s  a  s c h o o l  

qoa 1 

1 ,  

of l i t t i l e  
importance 
a s  a  s c h o o b ~ a e  

g o a l  

1 -  

1 

of l i t t l e  
impor tance  
a s  a  s c h o o l  

g o a l  

Learn  t h e  s k i l l s  of  f a m i l y  l i v i n g  such  
as homemaking, c r a f t s m a n s h i p ,  money 
management. 

1 

o f  l i t t l e  
impor tance  
a s  a  s c h o o l  

g o a l  

0 

shou ld  no t  
be a  achool  
goa l  

I 0 

Learn  a b o u t  t h e  r a c e  r e l a t i o n s  hould n o t  
p o l i c i e s  and l e g i s l a t i o n .  e a s c h o o l  

08 1 

\ 0 I 1 -  . .  - -  I 3  1 
' Pe r formance  g r a d e s :  

a b a u l L n u ~ L  &-mod 
impor tance  
a s  a  s c h o o l  

g o a l  

2 

of moderate  
impor tance  
a s  a  s c h o o l  

g o a l  

2 

of moderate  
i m p o r t a n c e e  

a  s c h o o l  
g o a l  

2-- - 

1 

2 

o f  moderate  
impoi tance \  
a s  a  s c h o o l  

g o a l  

0 

s h o u l d  n o t  
be a  achool  
p a  1 

- --- 

Learn  t h e  E n g l i s h  which w i l l  b e  needed 
+i-~-ix-*- 

b u s i n e s s ,  f u r t h e r  s c h o o l i n g  and,  s o c i a l  
l i f e .  

- -- 
Very Good=A . G O O ~ = ~  A B w a k = C  - 

Puor=D Very p o o r = b  No opFAion=O 
'% 

of moderate  
impor tance  
a s  a  s c h o o l  

g o a l  

2 

O F  maderate  
imp_or_tance 
a s  8 s c h o o l  

g o a l  

shou ld  no t  
be a  s c h o o l  
QUKI- ' 

2 

of mbderate  
impor tance  
a s  a  s c h o o l  

g o a l  

1 

of l i t t l e  
importance 
a s  a  schoo:aa 

goa 1 

1 

of l i t t l e  
importance 

importance 
a s  a  s c h o o l  

p o a l  

3 

o f  g r e a t  
impor tance  
ss a  achool  

g o a l  

3 

of  g r e a t  
importance 
a s  a  s c h o o l  

go8 1 

3- 

of l i t t f i e  
importance 
a s  a  s c h o o l  

goa 1 

3 

of g r e a t  
importance 
a s  a  s c h o o l  

goa l  

1  

of l l t t l e  
importance 
a s  a  s c h o o l a s  
. g o a l  

-- - -  - 

0 

shou ld  n o t  
be a mhmT 
g o a l  

of  g r e a t  
importance 
08 a  s c h o o l  

g o a l  

3 

of  g r e a t  
i m p a r t a n c c  
a s  s s c h o o l  

goa l  

performance 
g rade  

3 

of g r e e t  
importance 
a s  a  s c h o o l  

goa l  

2 

of moderate  
impor tance  

a  s c h o o l  
g o a l  

2 

of moderate 
Importance 

per t  ormance 
g rade  

- 
3 - ,  

P 

performance 
g r a d e  

- 
performance 
g rade  

- 

perrormance 
g rade  

2 

o f  moderate  
importance 

a  s c h o o l  
g o a l  

8 s  a  schoo lpe  a s c h o o l  
g o a l  

- -- 

1 

o f  l i t t l e  
importance 
a s  a  scho0.1 

g o a l  

- -- 

performanCc 
'grade 

3 

of g r e a t  
impor tance  
a s  a s c h o o l  

g o a l  

a s  a  a c h o o 4  

3 

of g r e a t  
importance 

I 

performance 
g r a d e  ' 

i 
3 

3f g r e a t  
Importance 
aa a  school  

goa l  ' 

I 
~ e r f o r m a n c e  
~ r a d e  

9 F L  - 

2 

of moderate  
importance 
a s  a  echo01 

g o a l  

- 
performance 
~ f a d e ~ = - =  

- 
~ e r f o r m a n c e  
~ r a d e  * 

- wa_I_- - 

3 

of  g r e a t  
importance 
a s  s s c h o o l  

g o a l  

-- - -- 

performance 
g rade  
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GOAS STATEMENTS BY THE END O F  SECONDARY SCHOOL STWENTS SHOULD: * 

Very Good=A Good=B Adeguate=C Poer=D V e w p o o r - E  N ~ - o p i n t o n = € - ~  f 

Unders tand  and a p p r e c i a t e  t h e i r  f a m i l y  
h e r i t a g e  and c u l t u r a l  r o o t s  

Learn t h e  l i f e  s k i l l s  needed  a n 3  r e s o u r c e s  
a v a i l a b l e  i n  t h i s  s o c i e t y  d e a l i n g  w i t h  
banking,  income t a x ,  s o c i a l  and m e d i c a l  
s e r v i c e s ,  e t c  . 

Learn  a b o u t  t h e  economic, p o l i t i c a l  and 
j u d i c i a l  systems;  as we1 a s  t h e  s o c i a l  d i n s t i t u t i o n s  o f  3. C. a  d Canada 

L e a m  s p o r t s ,  h o b b i e s  and 
o t h e r  fo rms  o f  r e c r e a t i o n  
- - 

- ---- ---- " - - Pi - 

Develop a p e r s o n a l  code o f  e t h i c s  
and mora l  v a l u e s  

Learn r e s p e c t  f o r  t h e  env i ronment  
and l e a r n  t3 US@ n a t u r a l  r e s o u r c e s  
r e s p o n s i b l y  

5 ,  

Learn b o t h  o f f i c i a l  l a n g u a g e s  

- 

Value  p h y s i c a l  f i t n e s s  and w e l l - b e i n g ,  and 
-1 y p r  C n ~ T p l e s  Ff f-hFSXF&x 
s a f e t y  i n  d a i l y  l i v i n g  

&auld t - 

b e  a school  
g o a l  

0 

should n o t  
be a school  
gas  1 

0 

should  n o t  
be a school  
g o a l  

0 

should  n o t  
be 0 
g o a l  i 

0 

should n o t  
be a school  

=go& 
- 

0 

should n o t  
be s school  
goa l  

0 

should n o t  
be 0 school  
goa l  

0 

sheuM-not- 
- 

- 

- 

- 

- 

- 

i 

- 

- 
- 

atutdl 
importance 
a s  s s c h o o l  

g o e l  

1 

of l i t t l e  
importance 
a s  a  school  

goe 1 

1 

of l i t t l e  
importance 
e a  a achool  

g o a l  

-1 - 

of die 
s c h o o l w p o r t a n c e  

a s  a  school  
g o a l  

i l  

of  l l t t l e  
importance 

a s  a  sCh%ur~Es 
g o a l  

1 

of l i t t l e  
importance 
a s  s school  

g o e l  

1 

of l i t t l e  
importence 
a s  e  school  

g o a l  

1 

r+&+i-tt 

9 
Learn t o  communicate t h x o w n  
i d e a s  and f e e l i n g s  

Respec t  o t h e r  c u l t u r e s  and have  a n  
u n d e r s t a n d i n g  o f  t h e  i n t e r d e p e n d e n c e  
of p e o p l e  

Learn good manners and p r o p e r  
s o c i a l  c o n d u c t  

---- 
-A - - - - - - - - -  - -  - 

+ 

- 

- 

- 

OM per t  ormance 
import  
a s  a  s 

importance 
a s  a  school  

goa l  

1 

of l i t t l e  
importance 
8 s  a schoolas  

goa 1 

1 

of l i t t l e  
importance 
a a  a schoo:as 

goa 1 

1 

of l i t t l e  
importance 
ea a echoolas 

g o a l  
- - 

1 

of  l i t t l e  
h ~ ~ + m p ~ i m p m t m c e  

a s  a school  
g o a l  

1 

be a school  
g o a l  

0 

should no t  
be a school  
goa l  

0 

should  no t  
be e school  
p a l  

0 - 
should n o t  
~e a school  
p a  1 

0 

g o a l  . 
2 

of moderate 
importance 
a s  a a c h o o l % s  

g o a l  

2 

of moderate 
importance 
a s  a  achool  

goa 1 

2 - 

of  moderate 
importance 
a s  a  achool  

goa l  

2 

of  moderate 
importance 

a F c h G Z  
g o a l  

2 

a? moderate 
importance 
$? a achool  

Boa1 

2 

of moderate 
importance 
a s  a  echo01 

g o a l  

2 
_ I _ _ _ _ - -  

l r u f i m u d e r r t ~ ~ t - q r 7  
importance 
a s  a  s c h o o l  

goa 1 

2 

of  moderate 
importance 

a school  
goa 1 

2 

o f  moderate 
importance 

a s c h o o l  
g o a l  

2 

of moderate 
importance 

a school  
g o a l  
--- -- 

2 

of moderate 

a s  e  school  
goa l  

2 

L e a h  s k i l l s  f o r  s p e c i f L c  j o b s  

g o a l  

3 

of g r e a t  
importance 

a school  
g o a l  

3 

of g r e a t  
importance 
a e  a school  

goa 1 
- 3 L  

of g r e a t  
importance 
ee a school  

goa 1 

3 

of g r e a t  
importance 
a s  E school  

goal  

3 

of g r e a t  
importance 
a s  a  school  

goa 1 

3 

of g r e a t  
importance 
a s  s school  

goa l  

3 

should no t  

g o a l  

0 

importance 
a s  a  school  

*Per formance  g r a d e s :  

- 
'performance 

grade 

- 
performance 
grade 

- 

goal  

3 

3f g r e a t  
importance 
a s  a  school  

goal  

3 

af g r e e t  
.mportance 
a8 a school  

goa l  

3 

of g r e a t  
importance 
a e  a school  

goa l  

3 

of g r e a t  
m p o r t a n c e  
an a achool  

g o a l  

3 

J 
t 

performance 
grade  

- 
performance 
j r s d e  

- 
performance 
grade ' 

- 
performance 
_ _ p r a d e - ? - =  

- 

performance 
grade 

- 
performance 
grade 

I 

. , 

_ 

Derformance 
3rade 

performance 1 grade * 

- -- 

- 



you would l i k e  

- 

SHOULD : 

see  added t o  t h i s  l i s t ?  t h e r e  goal statements  A r e  

I f  so, p lease  

BY T H E  END O F  

w r i t e  them here:  

SECONDARY SCHOOL, STUDENTS 



The following are  suggestions for' improving the overall  quali ty 
~f p l l i c  !sdvcstian.Read--h 
follows the  l i s t .+  0 

1. Provide a pre-school program - 
2. S t r i c t e r  d isc ipl ine  

3. More information t o  parents about the school system and 
programs .x 

's* 

4. More homework & 
~~~ 

5. More extra-curricular a c t i v i t i e g  * 
6. A mult i-cultural  focus in the curricu$xr- - - - 

I 

7. Raising academic standards 
% 

8. Improving the quali ty of school f a c i l i t i e s  - 
9. More ESL-programs 

10. More l ib ra r~nmter i&ls~ ,  = :--- - -  - - 

11. More time t o  teaching basic s k i l l s  

12. More options f o r  secondary students 

13. Increased sens i t iv i ty  on the par t  of teachers t o  d i f ferent  
ethnic and cu l tu ra l  groups 

14. Improved quali ty of materials on other cultures 

15. More counselling help t o  students 

16. Increase the length of the  school day 

7 7 T D m o p  a greater  c l . a t e  of .respect  f o r  andunders tandhg 
\ of cul tura l  differences in the school 

14 Provide more charice f o r  input from parents 

19. Help parents t o  understand t h i s  society so they can under- 
stand t he i r  chi ldren 's  behaviour and a t t i tudes  

20. Follow the standardized MinLstry curriculum more s t r i c t l y  

From the 20 items in the  above l is t ,  which do you consider t o  be: 
3 

the one most important suggestion - 
the next two most important suggestions , 

the next six most important suggestions ; , , , , 
the next four most Important suggestions , , , 

the next two most important suggestions , 

the l e a s t  important suggestion - 

p- 

- - - - 
- 



School boards a r e  being forced t o  make some c u t s  i n  order t o  
1. 

'? meet the  1984-85 school budget. Some cu ts  c&n be made by the  ,,* 

School Boards themselves, while other  cu t s  would require  pro- 
v i n c i a l  government approval. The following a re  some of the  
p o s s i b i l i t i e s  a s  t o  where cu t s  could be made: 

Reducing t h e  number of teachers by increasing 
the  c l a s s  s i z e  

Reducing spec ia l  services  (such a s  speech, reading 
- - - - - , - - - - - - - A - - - - - - - 

and hearing therapy) 

Reducing elementary French programs 
P I 

Cutting back j a n i t o r i a l  and maintenance se rv ices  
of f a c i l i t i e s  and grounds 
--- - -- - -- - - - - -- - -- - - - -- -- - - - 

- - - - - -- - - - - -- -- - 

Cutting back on l i b r a r y  expenditures 

Eliminating f r e e  textbook issue 

E l  iminat ing computer education programs 

Cutting a l l  teachers1 s a l a r i e s  by a c e r t a i n  
percentage 

(' a 

E l  iminat ing ' ~ i n c i e r ~ a r t e n  - 

Eliminating out of d i s t r i c t  school a c t i v i t i e s  ( spor t s  
t r i p s ,  band t r i p s )  

- 

Shortening the  school year by one month 

Eliminating Grade 12 and shortening the  number of 
years '  in  s c h o ~ l  

Reduc ing the  Elementary Mus i c  program 

Eliminating the  f r e e  use of school f a c i l i t i e s  by 
community groups 

Which of these  items 
qua1 i t y  of- ecbcation 

could be cu t  without se r ious ly  a f f ec t ing  the 
choose,-on%y--fi~~) - -- -- -- 

Which of these  should not be cu t  because the  qua l i ty  of education 
would be se r ious ly  a f fec ted  (choose only f i v e )  



Dur 
t h e  
t h e  

- = 

i n g  1983 € h e  prov inc i a l  g o ~ e r ~ e n t  reduced i t s  f i n a n c i a l  support f o r  
publ ic  schopl sy tern. What i s  your reac t ion  t o  these  c u t s ?  C i r c l e  
number besiae  yo 2 r choice.  

0 

1. s t rongly  support  
2 .  support  rnodprately 
3.  oppose moderately 
4. oppose s t rongly  
5. no opinion 

It would take  an increase  of t h r ee  percent  (3%)  i n  B.C. spending id 
educa- i n  1984 t o  maintain educational  se rv ices  a t  - --- the  - - same - -- l e v e l s  - - 

as 1983.- ,Do-you support  o r  Cpp-se such an- increase?  C i r c l e  the  number 
beside  your choice. 

1. 1 support 
2. oppose 

-. 

3 .  no opinion 
--p--L------ - 

---- -- -- - - -- 
-- -- - - - - - 

The p r o v i n C i T l g o v ~ e n t  has r e - i n ~ ~ d u c ~ ~ ~ r o v i n c e - w i d e  exams in  
academic sub jec t s  f o r  Grade 12. These exams w i l l  count f o r  50$ of the  
s tuden t s1  f i n a l  mark o r  grade. Do yoy th ink  these  examinations should 

.i 

6ount f o r  50% 
count f o r  more than 50% 
count f o r  l e s s  than 50% 
not  count as p a r t  of t he  f i n a l  grade- 
should not  be given , 

- 

school t eachers  be permitted t o  s t r i k e ?  Should 

Yes 
no 
don ' t know , 



your responses on this questionnaire are completely anonymous, as is 
any information on your background. If you consent to provide the 
following information, it will serve only to determine the homogeneity , 

of respondents. 

Place of birth: 

years Number of years in Canada, if not Canadianlborn: 
- - -  - - - - --- -- - - - - 

Mot her -150ngue : 
. - 

Is English spoken in the home? Yes -What $ of the time -$ 

- .  

Re1 igious Affiliation : 

dren in school in B.C. - elementary , 

Personal income 

- secondary 
- post-secondary 



Appendix F: Interview Quotes 

Chinese-Canadians 

- Some parents  do f e e l  t h e i r  p o s i t i o n  is being threatened -- because the k ids  

&)ow more English. 

T a r e n t s  must take  r e s p o n s i b i l i t y ,  l a y  out values,  take  

- When you b$cide t o  move here ,  you a r e  always on the  l o s i n g  s i d e .  You cannot 

- - - - -  LL 

f i g h t  t h e  whole atmosphere. 
- -  . I 

Y - Probably some of the  [parents]  a r e  concerned, but t h e r e  is no way f o r  them 

t o  p a r t i c i p a t e ,  t o  g ive  any input  because of t h e i r  language. 4 
- - r 3 0 T r T  T l i E f r t h e t 3 0 ~ r t - a ~ e  f%iimeff is  t ing i n  t h e  school- 

absorbing input from e thn ic  parents .  

- Young people a r e  worried about t h e i r  f u t u r e  ... about peace ... what kind of 

sub j.ect i s  t h i s ?  - 
- They [parents]  t h i n k  i t ' s  important t h a t  the k ids  always remember they a r e  

h 
Chinese and they would love them t o  l e a r n  some chine&. , 

* I - That cute ,  q u i e t  l i t t l e  Chinese boy o r  Chinese k id  t h a t  sits q u i e t l y ,  w e l l -  

behaved, t ry ing  s o  hard. 

- I th ink  there '  a need, r egard less  -of how wel l  the  k id  
1 

y a k s  English -- 
"Ah, he ' s  got  o more needs, he ' s  the  s t a r  of the  basketbal1, team - e lec ted  

t o  the  s tudent  counci l ,  got  g i r l f r i e n d s "  -- t h a t  may give t h e  impression 

t h a t  everything 's  going I1 but, never theless  -I need f o r  i d e n t i t y ,  need to  

d- u ers tand who helshe  is a 
-- - siff w --tion tkey thi* a r e  the cr i t4~al-e  

T 
- I would l i k e  them to--be fnt&'ifgent -enou$r t o  & n r t h e  +-om-m%nds t v -  

lemeRts. Tf. they spot  
! 

hogwash, they w i l l  t e l l  whoever .it is . in the  appropr ia te  manner. 
L 

- %ret.s fa be a teaching i n s t r u c t o r  m a d e l l i n g  m z d d ~ n d e r s t a n d i n p ;  r- 

a l s o  s o c i a l  skills, how people g e t  along. 

- Needs f o r  i d e n t i t y ,  f o r  confidence, belonging -- a l o t  of 

- -  - - - - - - - - - 



r e l a t e  to .  
- -- -- - Kids have got  t o p l e a r n  how t o  speak English and k ids  have t o  l e a r n  how t o  

adapt and a d j u s t  t o  the socie ty .  1 ' 
- The assumption i s  [amongst the  Chinese] t h k  the educated person with a l l  _ 

--L- 

those degrees is knowledgeable and w i l l  ge t  t h a t  job and w i l l  g e t  t h a t  

house -- and s e c u r i t y ,  s t a t u s .  

- For v i s i b l e  minor i t i e s ,  - * t h e  - route t o  success - - has  been through education and, - --- 

of course,  t h i s  i s  very c o n s i s t e n t  with the  Chinese f e e l i n g s  +out edocation 

being the most important F g  i n  th(~  l i v e s  of t h e i r  ch i ld ren .  

- - - - - -  - 

- Being a v i s i b l e  minor i ty ,  you always f e l t  you had t o  be b e t t e r  than the -  
- -- - - - - ---- - - - - - - - - -- - -  

- - - ---- -- - 
- 

- 
White major i ty  i n  order  t o  succeed i n  t h i s  world, s o  t h e r e ' s  t h a t  add i t lona l  

pressure.  b 

- It [educational  system] doesn ' t  support,  value your e t h n i c i t y  . 
- Your e t h n i c i t y  does not g e t  valued and you see  yourself  a s  d i f f e r e n t .  

- I f  the  shcool doesn' t  value you a s  a Chinese person, then the  o t h e r  k ids  

B - I ' ve  f e l t  l i k e  a second c i a s s  c i t i z e n  most of my l i f e .  

- k r e a l l y  th ink  t h a t  the schools have got t o  concentrate on t h i s  education 

f o r  a  m u l t i c u l t u r a l  s o c i e t y ,  because nobody e l s e  is going t o  do it .  

- Canadian [White] pa ren t s  have t roub le  with t h e i r  teen-agers. When you have 

a d i f f e r e n t  cu l tu re ,  i t  makes it more complicated. 

- We'll do anything t h a t  he lps  them succeed. . 
- I t h i n k  they [ the  teachers]  should have provided a sa fe  env i roment  f o r  me 

- - - - -- - -- - -- - -- - - - - - - - - - - - - 
- - - 

t o  express  myself,  protec ted  from embarrassment. 
- -- 

- The ones [Chinese-Canadians] t h a t  a r e  Canadian-born a r e  p r e t t y  accepting of 

the Canadian educat ional  system, the  development of the whole c h i l d ,  t h e  
- 

s o c i a l  s ide .  



Kids a r e  caught up between the 

and so  on and they may i n  t h i s  

good e t h i c s .  

For every grown-up human being 

the  Canadian s o c i e t y ,  a person 
d 

th ing kids  can be taught. 

confusion m i s s  g e t t i n g  t$ good concept of 

to  contr ibute  e f f e c t i v e l y  and p o s i t i v e l y  t o  

must know e t h i c s ,  human values.  That 's  one 

i 
- - - 

Some teachers i n  t h e  system a r e  not a s  accepting -- of s t r ange  names, long 

ha i r .  

I respec t  the  teacher  community. They're doing a very good *job. But s t i l l  . 
- - - - - - - - - 

t h e r e  a r e  someteacher%n scmTTsys t e m  who b t - b e ,  a r e  ignorant ,-  never 

got an opportunity t o  re-or ienta te  themselves. 

Curriculum -- t h e r e  a r e  genera l  guidel ines  and I do not see  t h a t  the 

teachers have t o  change anything j u s b  p a r t i c u l a r l y  f o r  the  sake of I-C 

kids . 
I n t e g r a t i o n  and g e t t i n g  mixed up [ in tegra ted]  -- t h a t ' s  not a big th ing,  

a c t u a l l y .  The ques t ion  i s  of maintaining the d i f fe rences  and making . 

the  people understand. 
k 

But I f ind  with our k ids  maybe more [ r i f t  between home and school] because 
e c 

t h i s  c u l t u r e  [home] and t h a t  c u l t u r e  [school] -- f o r  them, i t ' s  double what 

i t  is  f o r  o the r  people. .3 

The school can do many th ings  ... but the school system i t s e l f  cannot change 

the  whole soc ie ty .  

I don' t know-what the schaols--can-do-but-1-think t h e ~ p a r e n t s T 6 i i I i b e  t a u g h t p -  

i39- - -- - 

\ 
Most of the pa ren t s  a r e  from v i l l a g e s  .. . they a r e  i l l i t e r a t e  and they do 

Each parent  has  a d i f f e r e n t  a t t i t u d e  [ re :  c u l t u r a l  he r i t age] .  



- I do not knoy what the  school  can da Ln b r i d g i n g  t r h ~ _ a n ~ a ~ g a p  i ~ .  
e 

\very broad [home and school]  .r 
- ,But i f  you th ink  of i t  i n  the  long range [ t h e  ques t ion  of sepera te ,  

independent schools]  how those k ids  w i l l  ge t  an oppor tuni ty  t o  mix up wi th  

those  Canadian k ids .  

- The school  can provide many th ings ,  ht not t h i s  e n v i r o m e n t  [guidance] -- 
- -- - -- - - 

t h a t ' s  the  parents"  job. 

- I f  the  Sikh and the  come from a v i l l a g e ,  they w i l l  have exac t ly  

the  same [values] .  

/ 
t o  l e a r n  wel l ,  maybe he lp  the  parents ,  maybe he lp  someone back home i n  

India .  

- They a r e  sandwiched between two c u l t u r e s  [ v i l l a g e r s  who come he re ] .  

- A s tuden t  from v i l l a g e s .  Their  teaching system is  e n t i r e l y  d i f f e r e n t  i n  

the  v i l l a g e s .  You can s e e  a small  place . . . they don ' t  -have the  f a c i l i t i e s .  

They come he re  and a l l  of a sudden, they a r e  e$rposed t o  a l l  those th ings .  . 
They may not f i t  i n t o  the  whole system 

P 
they w i l l  not  beeome involved ... 

sometime3 they don ' t  do w e l l .  

- They [ t eachers ]  th ink ,  i f  we can h a e l e  one type, F J ~  can handle a l l  East 

Indians l i k e  t h a t .  
I 

poss ib le  number, they [scho t h d r i t i e s ]  should provide 

. so  they can l e a r n  Punjabi a s  a second l a  
4 

king them [ sturde n t  $1 aware --of tke-fac t f ha t , Just l ikegeVer3I r t r ee8make  

- These c h i l d r e n  l i v e  i n  two worlds sometimes, ou t s ide  [ t h e  home] one world, 

another  life. But certainly they have t o  d e a l  wLth the ou-trside- 

t o  dea l  with the  ins ide  of the  house. d 



The paren ts  t h ink  

widening t h e  r i f t  

118 

anything t h a t  i s  happening 01 system ir - -- 

Bet ween parent  and w e ~  A-f --m=a-l-+es.- 

The language b a r r i e r  they can overcome without much t rouble .  

So a t  Grade 12 ,  I would say t h a t  they should be equipped t o  dea l  with 

ind iv idua ls  i n  a democratic soc i e ty ,  respect ing each o the r  s -freedom, 

w i l l i n g  t o  accommodate the  d i f f e r ences  and l i v e  i n  ... a peaceful  

coexistence.  
- - 

For the  ch i ld ren ,  i t ' s  a g r e a t  balancing ac t .  It is not easy f o r  
0 

t o  r e t a i n  t h e i r  own he r i t age  and become p a r t  of the mainstream. 

- - 

ch i ld ren  

Teachers should take more leadersh ip  r o l e ,  t r y  t o  br ing down those b a r r i e r s  
- - - 

- - 

[d i s c  r iminat ion and racism]. , 

Does it [school]  make them good human beings? 

What we a r e  looking a t  h e r e  is c r ea t i ng  t h a t  mosaic . .. without s a c r i f i c i n g  

our own i d e n t i t y  ... proud of our  i d e n t i t y .  

Teachers have t o  be s e n s i t i z e d  '... s tudents  a r e  not fprthcoming i n  asking 
9 

The teachers  sometimes have t o  be more understanding i n  t r y i n g  t o  he lp  them 

by not breaking down t h e i r  t r a d i t i o n s  ... by t ry ing  t o  respec t  them. 

The f i r s t  c i t y  l i g h t s  they [ ch i ld r en  from r u r a l  a r ea s ]  have seen a r e  

l i g h t s  of Vancouver. 

the  

The problem is not what teachers  should give,  but how much the  teachers  know 

whick they can give.  

I don ' t  l i k e  t h e  ESL t eacher  t o  be looked epon a s  the  only one-whose- -- - -  

hixxest - h o w  c&er grcmps. Lt ~ ~ - d -  n f _ e v p r y - k n a d t n - - -  

know about h i s  neighbour. 

I am more than happy with th q u a l i t y  of our teachers. 

The problems of mainstream paren ts  a r e  not the  same; they [mainstream and 

minori ty]  cannot func t ion  a s  one i n  one parent  group. 



Appendix G: Write-in comments. from quest ionnaire  

A t  the end of Pa r t  11, (2051s of Education, respondants were asked i f  they had 

goills they would l i k e  t o  add t o  the l i s t  given t o  =omplete+the statement: 

* By the end of secondary school, students should -.. 

value family l i f e  as the foundation of secur i ty ,  self-growth and the 
- - - -  - 

ul t imate  means t o  achieve happiness. 

respect  and appreciat ion f o r  those who brought.them up. 

davelop v i r tues  l i k e  hum- and patience i n  s o c i a l  l iv ing .  . 
- ---- - - -  -- 

- 

preserve good c u l t u r a l  t r ad i t ions .  

to'lerance f o r  o thers '  moral and c u l t u r a l  values and l e a r n  to  d is t inguish  

r i g h t  from wrong'. 
1 

c u l t i v a t e  s e n s i t i v i t y  t o  do good f o r  others. 

l ea rn  t o  be courteous t o  a l l  people, not only t o  those from whom you expect 

- -- 

favours. 

be aware of the c o n f l i c t s  i n  society: union vs. non-union, r i c h  vs. poor, 

individual  vs. society,  e tc .  

how new technology i s  a f fec t ing  our l ives .  

what t o  expect of l i f e  when they s t e p  out i n  the community a t  large,  away 

from the  s h e l t e r  of t h e i r  homes, o r  pfotect ion of t h e i r  parents.  

some knowledge of glob& h s u e s  :- - -we, nuclear  war, poverty a n d  - - -- 

the respect  f o r  the  teachers  is declining. 4 - - 

the image of the. teacher is needed - t o  be enhanced a s  the s tudents  look up 
- 

t o  them a s  they a r e  learning from them. 



- - 

a t t a i n  basic  computer ld te racy .  

- -- 

s k i 3 . 1 ~  necessary t o  surv ive  as a c o n 6 i E r .  
Z 

personal use prof ic iency i n  typing.  

J 
enrichment through exper t  p r a c t i s e  of v i sua l  a r t s .  

computer .ptograms a t  an e a r l y  age. 

equal access  t o  c a r e e r  information. 
- - 

l i f e t i m e  r ec rea t i ona l  spo r t s .  

equal opportuni ty  f o r  handicapped. 

apprec ia t ion  and knowledge of c i v i l  and human r igh t s .  

exposure t o  media, understanding,  e.g. adve r t i s i ng ,  t .v. ,  movies. 

he should be ab l e  t o  make h i s  dec i s ions ,  t o  have h i s / h e r  l i f e  goals  s e t  

and work from the re  t o  achieve.  

f u r t h e r  educarion/work force. 
- 

C 
- --- -- 

have a c e r t a i n  amount'of community m r k  experience.  

have learned some speed reading s k i l l s .  

have learned some computer s k i l l s .  I 

acqui re  

develop 

respect  

n-cr 

a b i l i t y  f o r  c r i t i c a l  thought. 

self-confidence t o  make a public speech. 
T b  

- - -- 

f o r  au tho r i t y .  

diffe-rIng v e w s  and opTnions and -be t o l e r a n t  or o thers .  

be a mature, well-balanced fndividual ,  t o  appreciate a d  work with 

have more than one a r ea  with good academic s tandings  t o  pursue h i s  

in .  
r 1  

- - 

soc i e ty .  

c a r ee r  



schoeb should .rat be a f r a i d  

respons ib i l i ty  i n  children. 

unde r s  t and 

unde r s  t and 

be able to 

how power is truly distributed i n  t h i s  soc i e ty .  

the nature of mass media and be very c r i t i c a l  o f  

dist inguish b e l i e f s  and. f a c t s  relat ing t o  ethnic 
a- - 

labour "unions. 

i t . '  
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