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RtvFaus research on the English reading a b i l i t y  af early French 

French Iaseraion children use uhfle reuding English, This study describes 

a d  compares the English reading &ills of 50 Trench m r s i o n  (PI) Pad , 

C O B D ~  mrds. Oral rladfng accuracy and caprebetusion, and s i l en t  reading 

caprehemion =re alao evaluated. A l l  classroom teachers were i a t e r - v i d  

abut claeerocm language arts ac t iv i ths .  A s t r a t i f i e d  r d a  ssllpfe of 

parents was aelected a d  they were fn tc rv ievd  about the i r  e r a ' s  
L 

reading ac t i v f t i e s  a t  bers. 

The resu l t s  support the previous ffadfagn tbat Ff children do not r d  

English a s  v e l l  as thefr  E?#G peere. Furtber, they show that  the FI 

, children use m e  of 3 s t ra teg ies  t o  read English: 1) English decoding, 

2) French decoding, 3) a cab ina t i on  of French aed English decoding. The 

PI  children's responses revealed tba t  the i r  French reading ek i l l e  both 

transfer t o  and in te r fe re  with t he i r  Jhglish reading. Ehbse FI children 
- - - - - -- - - -- - - 

(24%) whose ora l  reading accuracy a d  comprehension scores were s-lar t o  

the ERG group's e b i t s d  a s i r f l a r  proficiency of decoding eubskills,  or  

level  of autumaticity, t o  the ElOG group. 



help  vith &@i+tt &itrg ek5fls .  Parent irrturvlsull ebared that the  PI 

pasants regularly rand aloud to their children in EnglLsh and that m a t  

provided direct assistance for teair childrea in acquiring Eaglieh 
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m y  Fhglieh speaking children i n  Canada over the last decade (Shapeon & 
' 

Kaufaan, 1978; Stern,  1977; Genesee., 1979). French T r a h n  ti generally 

_ ~ & ! p f & - P s r r p , h r a i m r r a p i n * ~ p a r t e n : ~ , ~ ~ -  --- -- - 

grade 7; o r  p a r t i a l ,  when bdth English oad French are taught i n  the  ea r ly  

grades. 6 general goal of these three  d i f fe ren t  -reion progr- i a  

the saae. Throtlgh per t i c tpa t i ag  in a Franch mrsicm program children 
f 

should gain a high level of Preach capetency,  vfthout  eadmgering their . 

native lasguage skills, thir cagnit ive dwelopmmt, OT general educational 

Early Wrsion begins i n  kindergarten and cpntfpoes throughout the  

children 's  sehooTing. From U s t k r g a r t e a  t o  graclc 3 tb ZmgmtW of 

ins t ruc t ion  is French. Beginning in grade 3, o r  in sooe school d i s t r i c t s  

grades 2 o r  4, a da l ly  lesoon in English Arts Is  introduced to 

the children. AB tbeoc ea r ly  ircrsidlr children progress through elemen- 

tary scbol, rore of t b  corriculm is taught i n  Jbgl ish  lmt i l  a balance 

i a  reached between thc tpo hpgrragcs i n  the upper intersediate grades. 

(Swain, 1974, 1978; -7, 1978). 

Late 'frersion progrsm gerrerally kgin in grades 6 o r  7. As in an 
- - 

gar ly  kmersion program, tbe only language of ine~urs tF<m is Fr-h, v i t h  
s * 



t he  exception of English Language Arts. English Language Arts is  taught 

as a separa te  subjec t  a r ea  t o  l a t e  &u&bion s tudents .  A l l  o the r  sub jec t s  
d 

a r e  taught i n  French (Svain; 1974, 1978). 

1n- a p a r t i a l  iBlslersion program ha l f  t he  i n s t r u c t i o n a l  day is  given i n  

French and the 0th- ha l f  i n  Eng1i:h. English reading is usual l f  &ttrod&d 
, 

i n  grade 1. French'reading is then introduced i n  grade 2, only a f t e r  some 

English reading skills have been es tab l i shed  (Swain, 1978). 

-el 

th i s ,  study. One unique f ea tu re  of e a r l y  ~ e r s i o ~ ~ r o g r a m s  i s  that chi ldren  $ 

+g . i 
f 

in the  primary grades a r e  f i r s t  taught t o  read and wr i t e  i n  French r a t h e r  j 
than in t h e i r  na t ive  language, English. This f ea tu re  of e a r l y  French 
T 

hmers ion  programs seems t o  cont rad ic t  f ind ings  by Hdndiano (1966, 1972) and 

Gray <I9691 which suggest t h a t  initial reading i n s t r u c t i o n  should be i n  a 

language is  t h e  bes t  = d i m  f o r  in i t ia l  i n s t r u c t i o n  CShapson, 1982). 

Bowever, t h e  b a s i s  f o r  these  f ind ings  concerns a very  d i f f e r e n t  group of- 
I 
i 

chi ldren  than those who p a r t i c i p a t e  in e a r l y  French h u e r s i o n  programs i n  

Canada. Those ch i ldren  s tudied  by Wondiauo and Gray, and of concern i n  t h e  

UNESCO recommendation a r e  minori ty  language ch i ldren ,  o r  ch i ldren  whose I 

4 
f 

n a t i v e  language is considered a " la r rpres t ige"  language (Genesee, 1979). 4 

In school,  these  ch i ld ren  vould genera l ly  be taught ty majori ty  o r  "high- 

-- - -- 

pres t igew language. In t h i s  ~ a s ~ ,  transfer o f r e a d i n g  skills frora The- --- - 

t 

1 -, i 

LJ 

unl ike ly  a s  t he re  i b  l i t t l e  s t a t u s  accorded such a t r a n s f e r  by t h e  c o l a a ~ l i t y  
1 

or school,  aid so l i t e r a c y  in o w ' s  na t ive  language wauld r a r e l y  be a~~hiwed, - 
Thus, i f  the  ch i ldren  a r e  t o  a m i n t a b  their na t ive  language t k f l l s ,  it is 



recommended t h a t  i n i t i a l  i n s t r u c t i o n  i n  reading'  be given i n  t h e i r  f i r s t  

language. 

Bowever, t h i s  is n o t  t h e  c a s e  v i t h  Canadian c h i l d r e n  who a t t e n d  French 

Izumeraion. These c h i l d r e n  a r e  n a t i v e  m a j o r i t y  language u s e r s ;  t h e i r  f i r s t  

language i e  English, T?wir. n a t i v e  language is  a  "h igh-pres t ige"  language; 

i t  i a  h igh ly  u n l i k e l y  that they vill no t  be encouraged t o  b e c m e  k i t e r a t e  i n  

Engl ish  a s  w e l l  as i n  FrencK. I n  f a c t ,  a f t e r  i n t i a l  r ead ing  i n s t r u c t i o n  is 

int roduced i n  French and a  s i g n i f i c a n t  l e v e l  of competence is achieved i n  

read ing  French, t h e  m d r e n  a r e  i n s t r u c t e d  i n  Engl ish  read ing  s k i l l s  a t  

school .  Th i s  i s  n o t  t h e  case  v i t h  c h i l d r e n  o f , m i n o r i t y  o r  "low-prestige" 

language groups. 

Severa l  i n v e s t i g a t o r s  (Lambert 6 Tucker, 1972; Bar ik  6 Swain, 1975; 

Swain h l a p k i n ,  1981; Xet ten 6 Spain,  1983) have s t u d i e d  French Immersion 
- A- - - - - - -  - 

s t u d e n t s '  a b i l i t y  t o  t r a n s f e r  t h e i r  r ead ing  s k i l l s  l ea rned  v i t h  French 

 sater rials t o  read ing  Engl ish  materials. A l l  p rev ious  r e s e a r c h  has  shown 

that a s  c h i l d r e n  p rogress  through t h e  primary g rades  i n  French I m e r s i o n  

t h e i r  r ead ing  s k i l l s  *rave. f 3 a r a c t e r i s t i c a l l y ,  r e s e a r c h e r s  f i n d  a l a r g e  

.=gap  i n  English reading a b i l i t y  between grade 1 French b m e r s l o n  s t u d e n t s  

and t h e i r  Engl ish  i n s t r u c t e d  peers ,  a  s l i g h t l y  s m a l l e r  gap between t h e  two 

groups a t  t h e  grade 2 ' l w e l  and, f i n a l l y ,  no gap a t  t h e  grade 3 o r  4 l e v e l  

when approximately one hour per day of Engl ish  Language Arts i n s t r u c t i o n  is 

int roduced t o  t h e  French Ymaer9ion s t u d e n t s .  A l l  t h i s  previous  r e s e a r c h  has  
- -- - - - - 

used s tandard ized  achfeveaent  t e s t s  (e .g . , ?•÷ktropolitan Achiev-nt Test  and 

t h e  Canadian Tes t  of Basic Skills) t o  e v a l u a t e  read ing  a b i l i t y .  While a  

,grade 2 Prench Imte rs ion  s t u d e n t s  i n  read ing  Engl ish ,  i t  cannot s p e c i f y  



t h e  d i f f e r e n c e s  i n  read ing  skills between c h i l d r e n  i n  French,Lmmersion and 

r e g u l a r  Engl ish  c l a s s r o o m .  

The purpose of t h i s  p r e s e n t  s t u d y  was t o  s p e c i f y  those  d i f f e r e n c e s  i n  

Engl ish  read ing  skills between grade 1 c h i l d r e n  i n  French h e r s i o n  and 

r e g u l a r  Engl ish  classrooms, Fur the r  t o  d e s c r i b i n g  t h e s e  d i f f e r e n c e s ,  t h i s  

s tudy  examined how grade 1 French Immersion c h i l d r e n  used those  reading s k i l l s  

acquired i n  French Immersion c l a s s e s  t o  read m a t e r i a l s  v r i t t e n  i n  t h e i r  

first language, Engff&. Through a t+cmxgh exam%natkm o f  t h e  & i f b r e n L s  

Engl ish  read ing  performance, i n s i g h t s  can be made as t o  how t h e  c h i l d r e n  a r e  

, t r a n s f e r r i n g  t h e i r  French read ing  s k i l l s  t o  Engl ish  a t  t h e  grade 1 l e v e l .  

Their  Engl ish  reading can i l l u s t r a t e  e x a c t l y  what e lements  of r ead ing  French 

can be a p p r o p r i a t e l y  t r a n s f e r r e d  t o  read ing  Engl ish  and what elements 

_ i n t e r f e r e  wi th  reading English.  - .. 

Because t h e  child* inFolved i n  t i i s  presen t  s t u d y  grepIeXming t o  

read i n  French, i t  was expected t h a t  they would o f t e n  i n a p p r o p r i a t e l y  
-_I_C_- 

t r a n s f e r  t h e i r  newly l e a r n t  s k i l l s  t o  Engl ish:  i t  was expected t h a t  t h e s e  

c h i l d r e n  would o f t e n  decade and encode many Engl i sh  words a s  i f  they were 

French words and t h a t  t h i s  vould r e s u l t  i n  poorer comprehension. Also, 

t 
because t h e s e  c h i l d r e n  have not formal ly  been taught  any Engl i sh  reading 

s k i l l s  i n  school  a s  y e t ,  i t  was expected t h a t  t h e  on ly  s t r a t e g i e s  they 

could use  t o  read  Engl ish  vould be French reading s t r a t e g i e s  and any 

read ing  s t r a t e g i e s  they learnt at hme p r i o r  t o  grade 1. The i n a p p r o p r i a t e  

t r a n s f e r  of ~ a r h - r e a n g g - ~ 3 + s - - t r r - ~ - - a l d - o f - ' ~ u L -  ---- 

Engl ish  reading s k i l l s  would e x p l a i n  t h e  l a r g e  gap i n  Engl ish  read ing  

ahility fmmrl h e m  grade 1 French Imerainn ahdents  and t h e i r  Engl ish  

i n s t r u c t e d  peers .  



1 This  s tudy  a l s o  eva lua ted  t h e  e f f e c t  of p a r e n t a l  imrolvement i n  

read ing  on t h e  t r a n s f e r  of French read ing  s k i l l s  t o  read ing  Engl i sh ,  

Because French Immersion s t u d e n t s  g e n e r a l l y  t r a n s f e r  t h e i r  French read ing  

s k i l l s  t o  reading Engl i sh  by grade 3, r e s e a r c h e r s  have heen i n t e r e s t e d  i n  t h e  

i n f l u e n c e  p a r e n t s  of c h i l d r e n  i n  French Imnersion have on thei; c h i l d r e n L s  

read ing  development CEdwards, 1976; Bar ik  & Swain, 1976; Cuaaina, 1977). 

Although ques t ions  concerning p a r e n t a l  i n f l u e n c e  have a r i s e n  i n  t h e  p a s t ,  

and some school  d i s t r i c t s  have caut ioned of French Immersion 
- 

s t u d e n t s  a g a i n s t  t each ing  t h e i r  c h i l d r e n  t o  read Engl i sh  a t  home t o  avoid 

confusing t h e  c h i l d r e n  W b e r t  & Tucker, 1972; D'Anglejan 6 Tucker, 1971), 

t h e  r e s e a r c h  t o  t h i s  t ime h a s  n o t  s p e c i f i e d  what k ind of h e l p  wi th  English 

read ing ,  i f  any, p a r e n t s  a r e  g iv ing  t h e i r  c h i l d r e n  who a r e  i n  French 

Immersion programs. 
- - - -  - - -  - - - - 

F i n a l l y ,  t h e  r e l a t i o n s h i p  between c e r t a i n  classroom Language Arts 

a c t i v i t i e s  and t h e  t r a n s f e r e n c e  o f  read ing  s k i l l s  from French t o  Engl ish  
I 

? 
i s  considered.  5 

J' 

f 
Y 



LITERATURE REV'IEW 

The l i t e r a t u r e  rwfew h i c k  folIows cons f s t s  of two-secttons.  The f i r s t  

i s  a b r i e f  review of a model of d e v e l o ~ n t a l  readtng which descr ibes  how 

beginning reading i s  viewed and, a s  a r e s u l t ,  how i t  rill be measured i n  t h i s  

research, The stand, m z e  leagthy section, rwFewa - hndy of ren~arch - - 

which concerns the  English reading a b i l i t y  of ea r ly  French hmers ion  

s tudents .  

- W e 1  of Developmental Reading 

Reading researchers  agree t h a t  reading is both decoding and comprehending: 

mmessf ttf reading m=ms+bt  U € & - M e a  p r i n t  ad&ftree --f-ra+ - ---- - 

p r i n t .  Neither aspect  i n  and of i t s e l f  can be ca l l ed  reading. 

Ski l led  readers  general ly  use th ree  k inds  of information i n  order  t o  

der ive  meaning frore p r i n t :  1) syn tac t i c  information, 2)  semantic i n f o m t i o n  

and 3) graphophonic information (Smith, 1971). Beginning readers ,  because 

they a r e  p ro f i c i en t  users of o r a i  language, understand the  seeeantic and 

syn tac t i c  aspec ts  of language. They can use t h i s  knowledge vhen learn ing  t o  

read. However, they have had l i t t l e - o r  no experience using graphophontc 

Information. n u s ,  t he  f i r s t  task f o r  beginrcing r eade r s  f s  t o  learn how to 

Chall (19792 describes the  begirming s t ages  of learn ing  t o  read. The 

f i rst  s tage ,  The Pre-reading Stage, - general ly  encompasses the - pre-school --  
- 

period where chilrfren l ea rn  o r a l l a n g u a g e  and becunte f ami l i a r  r i t h  words, 

l e t t e r s ,  books, and s t o r i e s .  Through t h e i r  o r a l  language they a l s o  l ea rn  



a b u t  the syn tac t i c  and semantic aspec ts  of language which w i l l  be  appl ied 

l a t e r  when reading. l k o u g h  expornre t o  l e t t e r s ,  p r i n t  and s t o r i e s  in d a i l y  

a c t i v i t i e s  and while being read t o ,  they l e a r n  t h a t  p r i n t  is another lsethod ' 

of c ~ i c a t i o n ,  shdlar but not exact ly the  same a s  o r a l  language. 

The second s t age  described by Chall is the Decoding Stage. During t h i s  

s t age  the  ch i ldren  a r e  given i n i t i a l  reading in s t ruc t ion .  Here ch i ldren  a.re 

taught letter-sound correspondences and hov letters a r e  wed t o  form words 

which correspond t o  t he  o r a l  language v i t h  which they a r e  f ami l i a r .  A t  t h i s  
- - 

- --- - - --- - 

s t age  they a r e  learn ing  h w  t o  use graphophonic information i n  order  t o  read. 

I 
(Shall's f i n a l  s t age  of beginning reading i s  the  Confirming, Fluency, o r  

Ungluing From Pr in t  Stage. A t  t h i s  s t age  the  ch i ld ren  can use a l l  the  infor-  

= t ion  which s k i l l e d  readers  use when reading. However, they  do not  use this 

information a s  e f f e c t i v e l y  o r  a s  f l u e n t l y  a s  s t i l l e d  readers .  The ch i ldren  

need t o  p rac t i ce  reading a t  t h i s  s tage ;  they need t o  p r a c t i c e  using t h e i r  
- --- - -- - - - - - - - - - -- - - 

decoding s k i l l s  i n  combination with t h e i r  understanding of the  semantics 

and syntax of language i n  order  t o  der ive  meaning from p r i n t .  

B e h i l l e r  0 9 7 0 1  shoved t h a t  ch i ldren  learning t o  read r e l i e d  heavi ly on 

t h e i r  knowledge of t h e  semantics and syntax of language u n t i l  they a l s o  began 

t o  l e a r n  b v  t o  use graphophonic i n foma t ion .  When they began t o  l ea rn  how 

t o  decode, t he  ch i ldren  tended t o  chan C t h e i r  reading s t r a t e g i e s ,  re ly ing  

m r e  heavi ly on t h e i r  decoding s k i l l s  than on t h e i r  knowledge of language. 

After  decoding skills became more p ro f i c i en t ,  when the  ch i ldren  f e l t  confident 
- 
- - 

t h a t  they could use graphophonic information, they aga in  applied t h e i r  how- 
- 

ledge of language t o  reading fiut they used t h e  graphophonic information a s  

we.11, un l ike  t h e i r  s t r a t egy  when f i r s t  introduced t o  reading, Betmil ler  showed ' 

- - -- - - - - - - - + 

t h a t  t h i s  progression occurred f o r  good readers  during grade 1, and 

> t h a t  poorer readersmoved through the progression Prore slowly than good readers .  



Thus, by the end of tbe first grade, one would expect good readers to be 

able to use all three kinds of information vhen reading: graphophonic, syn- 

tactic and semantic. Poorer readers m y  have learnt certain decoding skills 

hut probably hhve not progreased to wing information other than graphophonic. 

Ttte poorest readers, m e  expoets, would rely heavily on their knowledge of 
- 

language k t  their r m s e s  probably vauld not r e u t  much use of the 

graphophonic information available to thea. 

- - - - - - -- - 

-bglish Reading Skills of French I&&ion Children = -  - - 

Early IzslPersion begins in kindergarten and continues throughout the hhild's 

schooling until grade 12, During the initial primary years of scbling, from 

kindergarten to grade 3, the native Emgliah speaking child is a*-sed" into 

the French language. The only language of instruction from kindergarten through 

grade 2 is French; no English is used 6y the teacher @ay, 1978). In 
- - -  - - - - - ppp - - - - 

kindergarten and the begiming of the first grade the children generally 

speak English amongst themselves, but by the end of grade 1, teachers expect 

that French vill have W o m e  the total language of the classroom in use 

between teacher and student and anmngst students themselves (Sw- & Barik, 

English Language Arts is generally introduced as a separate eubject in 

grade 3 @ay, 1978; Swain, 19741, although variations do occur. In some s c ~ l  

districts English Language Arts is introduced as early as grade 1 or as late 

as grade 4 (Swain, lW4). 

French Immersion has hecolee a viable alternative form of education 

simply because it does work. Children do bcolrpe Ulingual without shoving 



There exists an extensive body of longitudinal  research vhich supports 

t h i s  c l a h .  This abundance of research which builds an unquestioning bas is  

in support of Early French -rsion began with a group of English speaking 

parents i n  St.  Larabi?rt, Qwbec, believed i t  was essen t i a l  f o r  t h e i r  

the French Inaaersion program a t  St.  lambert w a s  not  the f i r s t  of such 

progreets i n  Canada, i t  is the  first i n  a series of programs where the  

children - -  involved - -  have been assessed yearly i n  French Language Arts, English 
- - - -- - - - - -- - - - - -- - -- - - -- - - - -- - - - - - 

Language A r t s ,  and Hathematics, and vhere t h i s  research has been w e l l  

docamented. Pr ior  t o  St. Lambert the  f i r s t  French l-m?rsion program i n  

Canada w a s  offered a t  a Toronto pr iva te  school i n  1962 (Bare & Swain, 

1978). However this earlier program, uel ike the St. Lanbert p ro jec t  -re . 

parents and researchers took the  opportunity t o  gather information about 

the e f f e c t s  of French Leersin on children,  o f f e r s  no such information. 
- - - - - - - - - - - - - - - - - - - -- 

The St .  Laznbert project  (La'arbert 6 Tucker, 1972; bmbert, 1974) began 

i n  1965 with a kindergarten French m t a i o n  class i n  St. Lambert, Quebec. 

This group of chi ldren and the  f o l l w i n g  year 's  kindergarten c l a s s  became 

the  tvo experimental groups upw which all subsequent research on French 

k a e r s i o n  progrrus across  Canada has been based. 

These two e x p e r ~ t a l  groups were compared v i t h  two control  groups: 

an English speaking group i n  a regular  English classroom and a French 
0 

speaking group i o - a  regular  French class_ro_om. I n  the  spring of echfegr ,  - - - 

- 
a s  the  children progressed through school, a bat tery  of t e s t s  w a s  4 

a d d n i s t e r e d  t o  measure and cmtpare various areas of achievement. These 

included t e s t s  of English Language Arts, French Language Arts, Mathenatical iJ 
- - - -- --- 

Ski l l s ,  Intel l igence,  Cognitive F l e x i b i l i t y  and Creat ivi ty.  Of i n t e r e s t  
7 



here are the results of 

reading of those French 

The parents of the 

the testing of English Language Arts, particularly 

Inmereion students. 

St. Lambert project were urg& not to teach their 

children to read English at home (DVAn$lejan & Tucker, 1971). However, 

as cme might well suspect fn 9n experfmental progtaar of-thhirmatme-, the -- - - 

parents were concerned about their children's English Language skills. 

Because of parental concern and researcher's interest the children were 

_ given exten-sive testa in this eubfect area-each year.- - - - -- -- 
- - 

At the end of grade 1, the childrdn's English reading ability was 

measured wing suitable subtests frora the Metropolitan Achievement Test 

(HAT): word knowledge, word discrimination, and cotaprehension. These 

tests showed that the French m r s i o n  children did lag behind their grade 

- 
, 1 peers I n  a regular English classroom in reading English. Bovever, this 

4 

v a c l h a t d l l a m p r h h g a s  r h P c h i I d r m h a d n r ~ r e a d i n g i h e t r u c t i o n ~  
1 

at this the. 

Hrweve-r, at the end of gr* 2, the year during vhich these ch%ldre% 

were given t w  35 minute English Language Arts lessons ecych day, the French 

Imersion children vere able to read English as well as the control group. 

Again the same subteds of the vere ablnistered axtd shoved no signifi- 

cant differences betueen the tw groups in reading. .The only diffesence 

revealed uiio on a new subtest, spelling. 

Language A r t s  lerrsom per day. When the HAT wae administered at the end 

of grade 3, again tbere vere no significant differences in English Language 

Arts between the hglish a d  French ZPereion groupe, vith the exception 
- p- 

of punctuation. The m a l l  Engliah lsmgmge colapttemce.of tlk French 

W r s i o n  group by the ex& of grdt 3 was judged to be equal to. that of 



t he  English Control group. Thue, w e  see tha t  "children t ra ined t o  read i n  

a non-native language a r e  very e f f i c i e n t  a t  t ransfer r ing  the  basic s k i l l s  

t o  the  nat ive laaguage" ( m r t  6 Tucker, 1972, p. 36). 

Several s imi lar  s tudfes have followed the initfal St.  Lambert Project .  

Generally, fn each study tvrr or three m b r t s  of Earzp FteneEt -8km - - 

students  a r e  tes ted  each spring t o  determine t h e i r  English Language Arts 

a b i l i t i e s  a s  w e l l  as t h e i r  a b i l i t i e s  f n  French and Mathematics. Usually 

English and regular French classes.  Each study has served t o  reaff irm and 

strengthen the St .  LaBbert findings: tha t  by the end of grade 3, B q l i s h  

speakhg children v b  have par t ic ipa ted  i n  an Early French laarersion program 

show no d e t r h e n t a l  e f f e c t s  on their English r e g  a b i l i t y .  
0 

- The Ottawa - Carleton Study (Berik 6 Swain, 1975; 1978) began in 1970 
.p . 

-- - - a n d d i f f e r e d f r o l P l f h g L I p a \ b e r t d i n t  study' etudy'ly .. 

two experimental c lasses  of children, but studied three  cohorts of children 

vere tested a t  the end of each school year t o  detemahe t h e i r  English 

Language Arts a b i l i t i e s .  A t  the end of kindergarten, English Reading 

Readiness w a s  assessed by using the  Clper Barret, Short F o w  and t he  

Primer eubtest of the  K. On both tests the  French Insersion children 

were shovn t o  be a t  the  same l e v e l  of readin- as their Englieh peers 

hmersion group seored s ign i f i can t ly  lower than the m l i a h  group. A t  

the  end of grade 1 the  same subtes ts  of the a s  in the  St.  LBabert 

Project ,  o r  s-lar subteats  of the Cazladian Tent of Ea8ic Skills (CTBS) 
- -- -- - 

vere ampinisterd to these children, & again the  F r d  m r e i c m  group 

scored wll  below- the  Engliah group. Bmever, a t  the end of grade 2, a f t e r  



the French m r g r i c m  children had been receiving 60 minutes per day of 

English Language Arts  instruction, reading test r e a u l t s  demonstrated that 

the children 's  w i s h  reading a b i l i t y  had caught up t o  t h a t  of t h e i r  

English- peers. 

me Ottawa Rmiin CathoHc Separate School Board program (Edwards, 
- - 

1976) d i f f e r s  s l i g h t l y  from the  other  W s i o n  p r o g r m  discussed ao f a r  

in tha t  the kindergarten program uas a f u l l  day ra ther  than a half day 

and the  other half  was spent i n  regular  English kindergarten. Also, unlike 

the  Ottawa - Carleton and St. W r t  P,rojecta, where English ~ a n g u a i e  

Arts was introduced i n  grade 2, here Englieh Language Arts was not 

taught u n t i l  grade 3. However, sirilar r e s u l t s  were found in t h i e  study 

when the  J& o r  CTBS vae a b l n i s t e r e d  in the  spring of each year. The 
7 

---- pa-- t u p -  

Ehglf;h Language Arts a b i l i t i e s  .by grade 4 fo r  the  f irst cohort and by 

grade 3 for  the second cohort of  children. 'In grade 4 not only did the  
. 

French m r a i o n  children catch up t o  t h e i r  Englieh peere in English read- 

ing skill, t h e i r  scores w e r e  s Q p i f i c a n t l y  higher i n  English Language Arte 

than those of the h g l i s h  group's, 

A study fn Montreal, beg- in 1970, again follovcd three  coborts 

of children through t h e l r  e c b o l i n g  i n  French m r s i o n  (Genesee, 1978). 

i b a ~ ~ - + ~ g ~ ~ - f p ~ S p r f P s w f ~ y e a r * - ~ a g a f h -  

and Ottawa - Carleton programa a r e  English W g e  Arts w a s  introduced 

in grade 2, here English vas not introduced u n t i l  grade 3, f o r  one hour 
- - - - - - - 

per day. Again the Fremch -sim group scored s ign i f i can t ly  lower on 



English reading than t h e i r  English peers  u n t i l  t h e  ch i ldren  were taught 

~ n g 4 . h  Language Ar ts  a s  a separa te  subjec t  i n  grade 3. A t  t h i s  t h e  the  

' Y .  c h i l d r  quickly learnt English reading skills and, a t  t he  end of grade 3, 

t h e i r  sk#lls were equal  t o  those of the English comparative group. 

Two cahor t s  of children were stu&erf tn €quit*, -3; e. f Shapson & - - - 

Kaufman, 1978). This study d i f f e red  from the  previous s tud ie s  i n  t h a t  i t  

took place i n  Western Canada, a population which can be viewed a s  d i f f e r e n t  

from - those - of Montreal o r  Ottawa, I n  B. C., F rench- i s  n o t a c e n  langgaxe - 
- - - - - - -- -- -- -- - 

in use by a l a r g e  proport ion of t h e  population and, thus ,  French ZPrPersion 

s tudents '  only opportuni ty t o  w e  t h e i r  French skills may be during school 
i 

(wilton, 1975). The program studged i n  t h i s  research a l s o  d i f f e r ed  s l i g h t l y  

i n  that the  f i r s t  cohort i n  W e r g a r t e n  rece3ved 26% of tbeir in s t ruc t ion  

i n  English, s p e c i f i c a l l y  k g l i s h  Language Arts. After t h i s  kindergarten 

year ,  a l l  subsequent i n s t ruc t ion ,  i n ~ l u d i n n t b e f P l l m d n g  yearla-Linder- - 3  

! 
3 

garten,  w a s  i n  French un t i l -g rade  3 vhen the  ch i ldren  rece3ved English k 

Language Arts  lee-. Again the ekildren w e  ceeted in k h d e r g e r t a  an4 

found t o  be comparable t o  t he  English group i n  Beading -dineas s k i l l s .  

Again, i n  grade 1 and grade 2, vhen t e s t ed  using t h e  s, t h e  ch i ldren ' s  + 
i 

English reading a b i l i t y  was e i g n i f i c a n t l y  lover  than t h e  English coaparison 

group's reading a b i l i t y .  Euwwer, the  gap ktvekn the French limereion 

group's and the  English group's aag l t sh  r d l n g  a b i l i t y  in grade 2 rrae 

on the  did not  d i f f e r " s i g a i f i c a n t 1 y  in reading, only in spe l l i ng .  So 

"despite t he  c h a r a c t e r i s t i c  l a g s  in Englleh Langwge e k i l l s  i n  gradas one 

and two, they a t t a ined  equivafence v i t h  their pee r s  in these e U l l s  soon 
-- - 

a f t e r  English Language Arts were introduced into t be  curr icul-  in grade - 



three" (Shapson & 

The Ontario 

of Education; and 

Day, 1982, p. 13) .  

t 
Studies  (Allenby Public Schools, Toronto; Ottawa Board 

Carle-ton Board of Education; Swain & Lapkin, 1981) a r e  

a culmination of s t u d i e s  done i n  three -separate  school d i s t r i c t s  over n ine  

years .  Resul ts  from 38 separa te  adminiatrationa-of t h e  Canadian Test of - 
_- _ I r - 

Basic S k i l l s  CCTBS) show t h a t  i n  grade 1 t h e  French &rsion ch i ld ren ' s  

reading of English was much poorer than t h e i r  English peers ' ,  t h a t  i n  grade 

2 the  Zmmersion ch i ldren  a r e  beginning t o  c lo se  the  gap betveen t h e i r  
- - 

-- - 
- - - ---  - - - -  - 
- - - - -- -- - -- - - - - 

- ---- - - - - - - - - - 

reading a b i l i t y  and the  English groups', and t h a t  by grade 3 t h e  gap is  

v i r t u a l l y  closed. By grade 3 o r  4 t he  French Immersion ch i ldren  can read 

English a s  well  a s ,  and i n  soxee'cases b e t t e r  than, t h e i r  Ehglish peers .  

The Newfoundland research (Hetten 6 Spain, 1983) began in 1980 with 

the  f i r s t  group of kindergarten -rsion s tudents .  In  Newfoundland, as 

i n  t he  Hontreal and Coquitlam programs, English Language Arts w a s  not 
- - - - - - - - - -- - --- --- - 

introduced t o  t h e  ~ r e a c h  W r s i o n  ch i ldren  u n t i l  grade 3. The Gates , 

EiacGinitie Reading Survey (1980) vas  used t o  measure English reading a b i l i t y ,  

and again the  EEIIW p a t t e r p  w r g e d . .  F f r s t ,  i n  grades 1 and 2 the  French 

Zarersion ch i ldren  scored s i g n i f i c a n t l y  below those ch i ldren  in a regular  

English classroom (RE), and second, "the English Langrcage Beading s k f l l s  

of t h e  P I  pupi l s  y e  s b i b r  t o  those of their RE peer* by the  end of 
L 

Grade Three" (Betten & Spain, 1983, p. 19) .  

f These e tudiee  - a l l  serve t o  - ccmfim - - -  the 

Zarersion does indeed w r k  aad tbat chi ldren  
- 

reading a b i l i t y .  This 

att-ts t o  illustrate 
- 

the grade 1 level from 

reading English, their 

currmt research does 

a s se r t i on :  tlgt F r e n c h  

not  ques t ian  this f a c t .  It 
w 

bcm the Cki ld rm kgia t o  t r a n s f e r  t h e i r  s k i l l s  a t  

reading French, the language of ipstructioa, t o  

n a t i v e  language. 



Methods of Assessment 

All the major research concerned with studying French hnersion bas 

consistently wed group standardized reading tests to assess the children's 

English reading ability. Suitable subtests of the Metropolitan Achievement 

T e s t  the Canadian Test of Bask-SkilZs, or the Gates b G h % e e - R e d i n q  
f 

Survey have been used to make this assessment. Because these standardized 

tests have been used ccmsistentlg to -sure English reading ability, com- 

different studies, all conducted in different places at different times 

(Swain & Lapkin, 1981; Swain, 1978). Standardized testing allows large 

numbers of childreqto be tested siPniltnnPnusly and is easily scored. It 

also tends tb measure just those aspects of readi-ng which are easy to test 

(Swain & Lapkin, 1981). Tests results have ~hown that a complete transfer 

of reading skills occurs once English Language Arts is introduced i n t ~  the 
- - - - - - - -- 

-. curriculurs. And the results ehov that transference from reading French to 

reading English steadily increases during the early grades, even b e t u ~ e  

English Language Arts instruction is introduced. But, this kind of test 

cannot show specifically what el-ts are transferred by the children from 

reading French to readlug English in the first years of learning to read. 

Tucker (1975), in discusshg the St. bmbert Project and, more speci- 

f ically, the developsent of reading skills amongst those grade '1 m r s i o n  

students, said that "an inspection of the Expalmental plrpila' perf0rannr.e 

on the various sections of the MAT was not particularly rwealhg" (p. 54). - - 

The shovd that the Iaersion studente did not read English as well 

as the English students but itLcould rmt reveal what they could read or 
- - - - -- - - -- -- 

-- 

could not read because t b  t a t  is not designed to reveal specifics about 



reading a b i l i t y  but r a t h e r  t o  show group trends. 

Genesee (1979) discussed the  l ack  of information on t ransference  from * 

reading French t o  reading English during the  primary grades of Immersion 
e 

schooling. He too c k a h e d  t h a t  t he  t rends  revealed through assessments 
* 

8 

using standardized t e s t s  have shown that- t ransfer  betwwn the-two languages 

occurs even before English Language Arts is int2oduced as a subjec t ,  and 

t h a t  once English Language Arts is introduced, t he  c a t c ~ l i n ~ - ~ ~ h h  

reading s k i l l s  is done very quickly by French Immersion s tudents .  However, 
- - - - - - - - - - - --- 

- - --- - - - - - - - - -- - - - 
- - - -- - -- 

- -- 
- 

he s t a t e d  t h a t  "we do not know, ... prec ise ly  what is being transferred" 

(p. 74). Genesee suggested that i n  t r ans fe r r ing  reading skills frola one 

language t o  another,  the syn tac t i c  an& semantic a spec t s  of reading would 

be easier f o r  the  c h i l d  t o  t r a n s f e r  than the  "t~chnical" a spec t s  of 

reading such a s  s p e l l i n g  o r  sound-symbol r e l a t i onsh ips ,  

would expect t he  syn tac t i c  and s m n t i c  aspec ts  of reading English t o  be 

r ead i ly  t r ans fe rab le  f r m  learn ing  t o  read i n  French. W v e r ,  because 

these  ch i ldren  f i r s t  learn the sound-symbol r e l a t i onsh ips  i n  French, and 
8 

because much of this code would not be appropriate  t o  t r a n s f e r  t o  English 

reading due t o  differences in sod - s Jwbo l  r e l ~ t i o n e b f p e  betvek the two 
. . . 

languages, i n t e r f e rences  from reading French'to reading English may well 

be expected on these  "technical" aspec ts  ,of reading .. 

Parent* At t i tudes  

As mentioned e a r l i e r ,  t he  parents  of the  ch i ld ren - in  t h e  S t .  L a m b e r t  

Pro jec t  were urged not  t o  teach their chi ldren  t o  r ead  English a t  home 
- -- 

( G e r t  b Tucker, 1972; D 'hg le j an  '& Tucker, 1971) . Houever , hov t h e i r  

ch i ldren  w i l l  l e a rn  t o  read English is a primary concern of those parents  



d o s e  c h i l d r e n  a r e  i n  French Lmraersion (Day, 1978; Swain & Lapkin, 1981) .  

Many of t h e  s t u d i e s  c-ed have quest ioned whether p a r e n t a l  i n f l u e n c e  and 

teaching have c o n t r i b u t e d  t o  t h e  easy  t r a n s f e r  from read ing  French t o  

reading Engl ish .  Edwards (1976),  i n  t h e  Ottawa Roman C a t h o l i c  School 

Scudy, claimed that t h e  p rogress  made i n  Engl ish  read ing  ski179 a t  t h e  

grade 2 l e v e l  by t h e  French Immersion s t u d e n t s  was more than t h e  r e s e a r c h e r s  

had a n t i c i p a t e d .  H e  quest ioned whether o r  no t  t h i s  p rogress  was due t o  

p a r e n t s  t each ing  t h e i r  c h i l d r e n  t o  r e a d  English at hame. Barilc and Swain 

(19761, i n  d i s c u s s i n g  t h e  c o n s i d e r a b l e  t r a n s f e r  of r ead ing  s k i l l s  t o  Engl ish  

a t  t h e  grade 1 l e v e l ,  a l s o  suggested t h a t  Engl ish  read ing  may be taught  a t  

home. Curmxlins (1977), i n  s tudy ing  an U r s i o n  p  ram i n  I r e l a n d  where T 
I r i s h  was t h e  language of i n s t r u c t i o n  f o r  n a t i v e  Engl i sh  speaking c h i l d r e n ,  

a l s o  found an easy t r a n s f e r  i n  read ing  s k i l l s  between t h e s e  t u o  languages.  

X e  suggested t h a t  pareats of tke Irish imzersiun s t u d e e t s  f ilked the gaps  

from l e a r n i n g  t o  read i n  I r i s h  t o  read ing  i n  Engl ish .  Cummins suggested 

t h a t  p a r e n t s  involved i n  I m e r s i o n  programs of any language a r e  g e n e r a l l y  

middle c l a s s ,  t ake  an i n t e r e s t  i n  t h e i r  c h i l d r e n ' s  schoo l ing ,  encourage - 
i n t e r e s t  i n  books, 2nd read t o  t h e i r  c h i l d r e n  before  t h e i r  c h i l d r e n  begin 

school  and cont inue t9  do so a f t e r  they a r e  i n  school .  He claimed t h a t  

" the  rap id  t r a n s f e r  of r ead ing  s k i l l s  from L2 (Language 2) t o  L1 (Language 

I f ,  observed i n  v i r t u a l l y  a l l  immersion programs where read ing  i s  in t roduced 
b 

13 L2,  m y  be, fn +art, a f u n c t i o n  of p a r e n t a l  involvement i n  t h e  r e a d i n g  

Genesee (1979) suggested t h a t  ano ther  reason f o r  t h e  easy  t r a n s f e r e n c e  

of read ing  s k i l l s  from French t o  Engl ish  by Fmmersion s t u d e n t s  i n  t h e  

p r h a r y  grades  is  that  Engl ish  i s  a  ' 'high p r e s t i g e  language". By t h i s  



Genesee meant that English is not only the immersion child's first language, 

but that it is a language with is highly regarded in both the home and 

community. The immersion child Aeds to read in English as well as French. 

Genesee suggested that transference of reading skills from a second to a 
ii 

r first language may not be as easy or as complete if the first language 

is a "low-prestige language." Perhaps this fs'because parents are more 

likely to help their children to learn to read their first language if it 

is a "high-prestige" language such as English. 

McEachran (1980), in a recent survey in Victoria, B. C. of parents 

of French Immersion children, reported that most parents did not find their 

children's English Language skills suffering as a result of being taught 

in French. The research reported here supports these parents' observations: 

children who attended French Immersion classes did not seem to have any 

difficulty in learnFng taread their native language, English. - - - - 



Grade 1 French Immersion (FI) students in the North Vancouver Schuol 

District were tested to examine their English-reading strategies. A 

comparison group of regular English @NG) grade l'children was. also tested. 

at the end of their kindergarten year, May 1982 CFtauch, 14822, using the 

Letter and Word Reading Test (LWRT) (McCormick & Mason, 1981). In this 

current research the children's English reading ability uas assessed in 

terms of decoding and comprehension skills. Three instruments were used: 
1 

\ 

the Reading and Decoding Test CRDT), an instrument based on the LWRT but 

designed particttlarry for-tkis research; m o r a l  readiug and comprehension 

test; and a silent reading comprehension test. The teachers of the FI and 

2 
ENG groups were interviewed about their classroom Language Arts progFam. 

A sample of ENG and FI parents were interviewed about their children's 

reading practices at home. 

Grade 1 FI children, grade 1 EHG children, their teachers and their 

p a r e n t s  provided ~ J E  -on •’ur a x s e a r € %  AJAAA-- 

attended scbol in the Morth Vancouver School District. The FI children 

Cn=50) attended 4 different classes at 2 different schools, and the ENG 
- 

children Cn=56) attended 7 different classes at 3 different schools. 



Ninety-eight percent of the PI group and 95% of the ENG group were native * 
English speakers. 

Because this current research is part of a larger study which is 

looking at the developsent of reading skills in FI students throughout 

the primary years, frtm kindergarten to grade 3, the children who were 

tested in this study were limited'to those who had been previously tested 

at the end of kindergarten. The kindergarten groups consisted of 52 FI 

students and 59 ENG students. Through attrition 2 children from the FI group 

and 3 children from the WG group were lost from the sample. 

All the children's teachers were interviewed. There were 4 FI teachers 

from the 2 different schools and 7 ENG teachers from the 3 different schools. 

A stratified randm sample of FI and ENG parents was intemiewed. 

This sample was chosen to reflect the number of children in the sample from 

both the FI and ENG groups, - - and - -  to reflect - - the number of - children-fromthe - 

11 different classes at the 5 different schools. Twenty FI parents and 4 

26 ENG parmts were interviewed. 

Measurement Instruments 

Table 1 lists the 5 rseasurement instruments used in this research. 

Included in this table is information about the group to whom the instrument 
! 

was administered and when it was administered. Each of these measurement 

instruments vill be fully discussed in the folloving sections of this report. 
- - - - - -- - - - -- - - -- -- -- 



Table 1 

S-ry of Information Collected 

Instrument Administered to Date of Administration 

Reading and Decoding Test Grade 1, FI and 

ElE children 

Grade I, FI and 

E K  children 

Maze Test 

Parent Interview 

Grade 1, FI and 

E X  children 

The 4 4 I-ad 7-ENG ~ 

teachers of those 

children administered 

the reading tests 

A sample of FI and 

ENG parents of the 

above children 

May - June 1983 

May - June 1983 

May - June 1983 
- 

May - June 1983 

June - July 1983 



Reading and Decoding Test 

The Reading and Decuding Test used in this current research was based 

on Mc Cormick and Hason's LWRT (1981) and Rauch's LWRT (1982). Rauch's - 
LWRT was used to assess the pre-reading skills of the FI and ENG groups at 

the end of kindergarten. Changes were made to this pre-reading test to 

meet the following criteria: 

1. The test had to be suitable for grade 1 children after one year of 

reading instruction. 

2. The test had to illustrate clearly the instances where French reading 

skills may interfere vith reading English or where that skill may 

transfer to reading English- 

3. The test had to measure the range of reading abilities in both the FI 

and ENG groups. 

Four subtests from the original LWRT were chosen: Reading Co~ranon 
- - - - - -- - --- - -- 

Words, Spelling Common Words, Reading Consonant Sounds, and Reading Vowel 

Sounds. The other subtests (Picture Identification, Letter Hame Identi- i 
fication, Picture Story, Ccmrsoa Words in Context, Printing and Book Handling) 

i 
< 

were omitted because these were pre-reading rather than reading tasks. 

Each of the chosen subtests was mdified to meet the above criteria. 

This was done by considering both the WG reading program, Ginn's Reading 720 

(Clymer et al., 1978) and the PI reading prog-, Le Sablier, as well as 

ensuring, through phonetic analysis, that suitable patterns for grade 1 

children were being tested and that those patterns would demonstrate any 
3- 

interference or transfe~ from French reading instruction. Thus, more 

difficult high frequency w r d s  vere added to the Reading Colsrson Words subtest; 
- - - - -- - - - - - - 

the Spelling CoTgrnOn Words subtest was expanded to include all short vowels, 

- several common consonant blends and digraphs and the CVCE pattern; and the 



Reading Consonant sounds sub te s t  vas  made more d i f f i c u l t  by including 

consonant blends and digraphs, a s  wel l  a s  more d i f f i c u l t  s i n g l e  consonant 

sounds. The Reading Vowel Sounds sub te s t  w a s  l e f t  v i r t u a l l y  unchanged a s  

t he  CVC pat te rn ,  CVCE pa t t e rn ,  s u i t a b l e  vowel digraphs and diphthongs, and 

the R-controlled v o w l s  were included i n  the  o r i g i n a l  UJRT, T h e  d y  changes 

made i n  t h i s  subtes t  were i n  the  beginning and ending consonants of the  

make-believe words because, i n  some cases ,  t he  English make-believe words 

This new t e s t ,  t he  Reading and Decoding Test,  w a s  p re tes ted  i n  2 

d i f f e r e n t  p i l o t  t e s t s .  The f i r s t  p i l o t  t e s t  vas  done i n  Coquitlam, B.C. and 

i n  Abbotsford, B.C. I n  Coquitlam 5 FI  s tudents  ranging in French reading 

a b i l i t y  from high t o  lw, as assessed by t h e i r  classroom teacher ,  were 

administered the  t e s t .  I n  Abbotsford 5 ENG chi ldren ,  again ranging i n  

English - reading - a b i l i t y  from high t o  lov,  a s  assessed by thelr teacher ,  were 
- - - -- -- - -- -- - -- -- - 

administered the  t e s t .  The FI  classroom teacher was a l s o  consulted about 

t e s t  items and their a l i i t ab l i t y  f o r  assassing F I  ch i ld ren ' s  English reading 

a b i l i t y .  

The f i r s t  p i l o t  t e s t  revealed that the  range of reading a b i l i t i e s  of 

t he  EHG group w a s  no t  adequately measured, and tha t . a l t hough  a l l  the  des i red  

phonetic pa t t e rns  ve re  being t e s t ed ,  the  t e s t  As too long and the  ch i ldren  

became very t i r e d .  Therefore t he  t e s t  was shortened. I n  the  Reading 

-n Words sub te s t  severa l  it- _uer_e &tted (li.e., s i g h t  w r d s  from 

t h e  Ginn Reading 720 program) and more d i f f i c u l t  i t e m s  were added i n  order  
- - 

t o  d iscr imina te  betveen good and poor readers.  In  the Reading Consonant 

Sounds subtes t  more d i f f i c u l t  blends and digraphs were combined in s i n g l e  
-- - - - -  - - - - - -- - - -- 

vords t o  make the  t e s t  shor te r ,  



A second pilot test was done in Abbotsford. The test was administered 

to 4 ERG students, one.good reader and three poorer readers, and 2 FI 
! - 

students, both good readers. Following this pilot test changes vere again 

made in length, format, methods of administration and a few individual items. 

These cknges were made to ensure - that the children wodd not become -- - too 

tired during the testing session and to omit items which caused confusion 

(i.e., ZACH to ZAST, as CH at the end of a word has several pronunciations, 

and removing the E from the end of the R-controlled vowels in order to test 
- - - - 
-- - - - -- -- - - - - - - - -- 

- - -  
- - - - 

the simple R-controlled vowel patterns, NEBE to NER). 

For the final version of the Reading and Decoding Test (see Appendix 

A), the order of administration of the four subtests was changed. In the 

pilot tests the Spelling Common Words subteat vaa administered first 

whereas in the final version the Reading Common Words subtest was 

administered first. This change was made because the children were often 
- - -  - - - - - - - - - - - - - -- - 

frustrat,ed with the spelling- and found reading the vords easier. 

Reading Common Words Subtest 

This subtest included 20 high frequency vor*. Each word was confirmed 

as a high frequency vord in The Word Frequency Book (Carroll t t  al., 1971) 

and each vord was also included in the Dolch List. These words were typed 

in lower-case letters in primary print on 2 by 11 inch white paper and 

laminated. This subtest included three sections: Fast Reading, Analysis, 
- 

and Heaning Response. In the Fast Reading section, the children were told 

they were going to read a list of English words and that they were to read 

the B s t  as fast as they could; if they could not read a word they were 
- - -- -- - - - -- - -- - - - - - -- 

shnply to say "skip-it" and go on to read the next word. The examiner read 



a d i f f e r e n t  l is t  of words t o  i l l u s t r a t e  t he  instructions. The.child waa 

then given the  list t o  read. A l l  reading was tape recorded. The number of 

vords read co r rec t ly  and the  t b < t a k e n  by the  ch i ldren  t o  read t h e  list 
< 1 

of words w a s  recorded. 4. 

After  t h e  ch i ldren  had c-leted the  Fast  Reading sec t ion  they were 
L - 

given the  Analysis s e c t i o n  of t h i e  subtes t .  Here t h e  ch i ldren  were ins t ruc t ed  

t o  read t h e  same l i s t  of 20 words aga id  only t h i s  time they were to ld  they 

could "sound out" t he  words. The Analysis sec t ion  was included t o  revea l  

responses were t ape  recorded. Tho- vords pronounced c o r r e c t l y  were scored 
% 

a s  co r r ec t  answers. I n  conjunction v i t h  t he  Analysis s ec t ion  the  chi ldren 

were a l s o  asked t o  give a Meaning Response following each word they read. 

Af te r  reading each word the  ch i ldren  were t o  give a ward o r  phrase t o  

i nd ica t e  t h a t  they knew dus t  the w r d  w a n t  ( i . e . ,  "TOYH: "To play vi th") .  
- -- - - -- - - ---- - -- 

The Meaning Response was included i n  this sub te s t  because during the  p i l o t  

t e s t s  i t  waa found t h a t  soare PI  ch i ldren  were reading English words a s  French 

words ( i . e . ,  CAR a s  /Ka:f/) and t h e i r  s i n g l e  ward response did not  i nd ica t e  
"\ 

i f ,  i n  f a c t ,  th& were deriving the  meaning of the Engl i sh  vord CAR even 

while pronouncing i t  a s  a French vord. The Meaning Response w a s  included 

liere t o  check t h i s  supposition: , i f  a ch i ld  read an English word a s  a French 

word he m y  s t i l l  be der iv ing  the  co r r ec t  English meaning. 

I n  each of the  Analysis and Meaning Response sec t ions  of t h i s  sub te s t  
- - - - 

the  ch i ld ren  could score  a poss ib le  20  pofnts.  A discrepancy tzetueen t h e  

- -  

two scores ,  score  Analysis higher score  in Pkaning 

Reaponae, would r e f l e c t  t h a t  t he  ch i ldren  were making e r r o r s  in pronunciation 



Spelling Coreaon Words Sobrest 

This subtcst conefsted of 8 high frequency words aa confirmed in the 

Word Frequency Baok (CarroU et al., 1971). Theae words were chosen to 

include all short vovels except A, which was used as an exanple in CAT; 

the CVCE pattern wfth all vowels; the CH, TB, and SII dtgrapha and the 
- - 

single consanant H kcamre fnterfereuce from French was expected on these; 

and several-consonant blends. There was a possible total of 37 points 

on this subtest. The children's responses were recorded. Each letter was 

h#)(IL 2 points). 

To spell the words the children were given a set of upper case-plastic 

letters arranged alphabetically in a tray. An extra set of vowels were 

also available for the children to use. The children were instructed to 
i 

use these letters to spell the dictated vords. This procedure for spelling 
- - - - - - - - -- -- -- - -- - - - - - - - - 

was changed from the pilot tests. In those tests the children vere asked 

to print the words but this seemed to tire them unduly. It was felt that 

by using plastic letters a better test of spelling would result which 

would not confuse encoding with penmanship. 

An extra set of vowels was included because, although unnecessary 

to spell any of the words, during the pilot tests the children often 

spelled vords incorrectly using more vowels than necessary Ciie., MULE 

as hIEUOOL). Therefore, extra wowels were available so as not to limit 
-- 

the possibilities. !, 

Reading Consonant S o d s  Subteat 



were constructed to -sure the children's ability to correctly read single 

consonant sounds, consonant blends and consonant digraphs. Each word con- 

sisted of at least 2 consonant sounds, one at the heinning of the word 

and one at the end of the word (e.g., KNAJ and WRAE) .  The short vowel A 

was consistently used to form the words. Only consonant sounds were scored; 

the vowel soupd was ignored. In order to score full points on a consonant 

blend .the chf ldren -had to blend the letters together correctly (i .e., ''BLssH1l 
i 

scores 3 points but "BALASH" scores 2 pointg as the B and L are not blended 
i 

The words were typed in lover case primary print on 2 by 11 inch white 

paper and laminated. The children were told these were make-believe English 

words and that to read t h m  they could "sound them out". The children's 

responses were tape-recorded. There was no tinre limit. Again the children's 
I . . 

incorrect responses were recorded to determine- the decoding strategies which i 

might be used by F I  FhiidreK 

Reading Vowel Sounds Sulitest 

-3 
Ln this subtest 26 xtake-believe Englishwrds vere constructed to test 

the children's ability to read various vowel spelling patterns. Tested 

here were the CVC pattern, the CVCE pattern, R-controlled vowels and various 

vowel digraphs and diphthongs which vere cmsidered to be familiar to grade 1 

English readers. There were 5 sets of vowel patterns. In each set the 
- - 

beginning and ending conso-ts remained the (i ,e. , the CVC 

consonant sounds were ignored. When reading the CVCE pattern if the final E 

rae nnlmrtPrlf eneo if t t u n r k r A y n . . l * n r r u r l - s & r  +bL&= - - - 1 



/pei&/), t he  vowel liolmd w a s  acored as incor rec t .  TW pronunciations 

of PUBE w e r e  scored as co r r ec t :  U as i n  cu t e  o r  U as i n  tube. Rio pro- 

nunciat ions of FOW were scor& co r r ec t :  OW a s  in cow o r  OW a s  in yellow. 

The words were typed i n  lower case primary p r i n t  on 2 by 11 i 

and l d t e d .  The ch i ldren  were t o l d  these were aseke-beZieve Bngl 

words and that t o  read t b *  they should " ~ ~ t t n d  them out": There was no 

t i m e  l i m i t .  The ch i ld ren ' s  responses were tape recorded. Again i nco r r ec t  

respodses were recorded t o  determine FI  decoding s t r a t e g i e s .  There w a s  a 
- - - - - 

t o t a l  possible  sco=e of 26 points- 

Oral Reading and .Comprehension Test 

This t e s t  was included in the  ind iv idua l  t e s t i n g  sess ion  t o  a s s e s s  t h e  

F I  ch i ld ren ' s  o r a l  reading of passages 

passages. Also, an exaerfnation of t h e  

and t h e i r  cbmprehension of thoae 

ch i ld ren ' s  o r a l  reading e r r o r s  was 
- - -- - - - - - -- - 

t he  reading s t r a t e g i e s  used by FI  

ch i ldren ,  

I n  t h e  f i r s t  p i l o t  test t h e  Classroom Reading Inventory ( S i l v a r o l i ,  

1965) was used t o  test o r a l  reading and comprehension. P r e - p r h e r ,  Primer 

and Grade 1 reading passages were administered t o  t h e  5 F I  s tudents .  The 

r e s u l t s  from this p i l o t  test showd t h a t  the comprehension ques t ions  -included 

with these  readtug passages were not  passage dependent; FI  chf ldren vho 

could not  s a t i s f a c t o r i l y  read the  passages were s t i l l  ab l e  t o  answer the 

coatprehension quest ions.  
- 

Because of these  p i l o t  t e a t  r e s u l t s ,  on t h e  o r a l  reading c m r e h e n a i o n  

Jc quest ions,  P r e - p r i r r ,  R i r r  m d  Grade 1 passages from the  Standard Read* 



-coretprehenston. A passage dependency check was conducted in Abbotsford, B.C., 

on the e eltension questions given for these three passages. Five grade 4 
1 children, judged to be good readers by their classroom teacher, were 

1 

asked the comprehension questions vithout having read the story. As a 

result of this check only one question at the Pre-primer 'level was altered 

because it was found n o d  be passage dependent. 

The oral reading subtest administered in this research consisted of i 

three sections: 

1. The oral reading of the paragraphs which was assessed in 

i 
- i 

-~ - - 

terms of 

reading rate (UFH), word recognition errors (i.e., those errors which 

change the waning of the text), and total accuracy (i.e 

wrcf recognition errors and fluency errors which are all 

. , the sum of 
other errors 

which do not change the meaning of the text - substitutions, repetitions, 
self-corrections, and soare omissions). 

- - - - - - - - - - - - - - - - - - - - 

2. The comprehension recall section where the children, vhen having fin- 
. * 

f 
ished reading the passage, were to tell the examiner all they could P 

2 4 
about the passage. Items recalled by the children, vhich answered the 

required comprehension questions, were checked by the haminer. 

3. The total comprehension section which was the sum of questions answered 

through recall and the children's answers to direct questions asked by 

the examiner. The examher asked only those questions not answered 

through recall. - 

All the children began this subtest by reading the Pre&r passage. 
- -- 

Only if the children scored above 60% oq the total comprehension section 

of the Pre-prher passage were they asked to go on to read the Primer 
- - - - - - - -- - + 

passage. Only those chfldren who scored above 60% on the total comprehen- 



, 

sion section of the Printer passage read the final, Grade 1, passage. 

The three passages were typed in primary print on 8 by 11 inch white 

iaper and laminated. 

The children were asked to read the story aloud and were told that 

after they had finlshed reading they should tell the examiner about the - 

story. They were also told that they may be asked some questions. The 

examiner told the childreq the name of the story. The only words the 

would not affect the children's comprehension of the story (see Appendix B 

for Oral Reading and Comprehension Test). 
I 

Maze Test % 

The Maze Test was a test of silent feading comprehension. This test 

w a s  a d m i n i a m  z a  e n t i z u I p s e s 4 d  children, It-eorrsisted d tw-- 

reading passages from Getting the Facts (Boning, 1978). Both passages 

were at the grade 1 reading level according to Ebtel's method of calculating 

readability levels (Botel, 1962). .Care was taken to choose one story about 

a boy and one about a girl. -J 

In each of these passages every fifth or seventh word was substituted 

vith a set of 3,words to construct the Maze. One of these three words 
I 

was correct. The other chuigs were syntactically correct. All 

- substituted words w e  

Book ICarroll et aL --- 

choose the correct wurd from each set of choices. 
* 

A traditional maze rest substitutes every sixth word vfth a set of 
- - - - - - - --- - -- -- -- - - p- -- 

three choices {Guthrie, 1973). Boueoer, in the two passages used here, 



when e v e r y  s i x t h  word was used  t o  c o n s t r u c t  t h e  maze t h i s  r e s u l t e d  i n  f a r  

t o o  many a u x i l i a r y  v e r b s  b e i n g  used .  S u b s t i t u t i n g  t h e s e  words w i t h  t h r e e  

c h o i c e s  r e s u l t e d  i n  a  v e r y  d i f f i c u l t  comprehension test.  T h e r e f o r e ,  e v e r y  

f i f t h  o r  s e v e n t h  word u a s  chosen t o  c o n s t r u c t  t h e  maze because  t h e s e  words 

\ were u s u a l l y  nouns o r  v e r b s ,  which r e s u l t e d  i n  a  f a i r e r  test o r  g r a d e  1 

c h i l d r e n .  

Each of t h e  two passkges  was typed innpr imary  p r i n t  on 8 by 11 i n c h  

w - m e  paper  (See Appendfx C f o r  Haze T e s t ) .  
Y 

The c h i l d r e n  were i n s t r u c t e d  t o  r ead  each  s t o r y  s i l e n t l y .  They were 

s h o r n  t h a t  i n  seven i n s t a n c e s  i n  t h e  f i r s t  s t o r y  and e i g h t  i n s t a n c e s  i n  t h e  

second s t o r y  t h e r e  were p l a c e s  where they  would have t o  choose a  word t o  
# 

comple te  t h e  pas sage .  The c h i l d r e n  were t o l d  t o  c i r c l e  t h e  word, i n  each  

of t h e s e  i n s t a n c e s ,  that made s e n s e  i n  t h e  s t o r y :  The c h i l d r e n  were g i v e n  

10 minu tes  t o  complete t h e  t a s k .  T h i s  & s  cons ide red  t o  be  s u f f i c i e n t  t ime 

f o r  even t h e  p o o r e s t  r e a d e r s .  The t ime  t aken  t o  comple te  each  pas sage  was 

r eco rded  on  each  c h i l d ' s  t e s t  pape r .  T h i s  w a s  done t o  e n s u r e  t h a t  t h e  
- -., 

c h i l d r e n  a c t u a l l y  r e a d  t h e  ?as sage  and d i d  n o t  s imply  c i r c l e  words. I f  

a  c h i l d  s co red  v e r y  p o o r l y  on each  pas sage  b u t  completed t h e  t a s k  ve ry  

q ~ i c k l y ,  i t  was assumed he d i d  n o t  r e a d  t h e  pas sages .  However, i f  a  c h i l d  

s c o r e d  ve ry  poor ly  and took a l o n g  time t o  complete t h e  t a s k  it was assumed 

he a t t empted  t o  r ead  t h e  pas sages .  

n cach ~ 3 r d  chosen ccrrec~ly s c c r e d  as 1. There was a  p o s s i b l e  t o t a l  

.&I i n t e r v i e v  s c h e d u l e  was developed t o  c o l l e c t  i n f o r m a t i o n  abou t  



certain Language Arts activities in their classrooms from all the classroom 

teachers of the children tested in this research. The following information 

.A was collected to determine if differences, other than the language of 

instruction, existed between F I  and ENG classes and to determine if.FI 

teachers were giving the children in their classes any instruction in 

English Language Arts. 

1. Information about the teacher's reading aloud practices. 

2. Information about: sct.roof library use. 

3. Information about children's silent reading practices. 

4. Information about children's writing practices. 

5. Information about FI teacher's instructional time, formal or informal, 
\ 

sient on English Language Arts (See Appendix D for Teacher Interview 

Schedule). 

, Parent Interview Schedule 

A parent interview schedule was developed to collect information about 

the children's reading activities at. home and the kind of help parents were 

giving their children vith reading. The information was collected to deter- 

mine if differences existed between ENG and FI parents and if FI parents 

vere helping their children with English Language Arts. The interview 

schedule was based on similar schedules used by Durkin (1966), Mason (1977), 

and Rauch (1982). Changes were made because these previous interview 

scheddes were wed vie& m s  ef -em, mt parenrs of grahe r 

children, and because the particular interest here was parental influence 

on the English reading skills of FI children. 

Information was collected from parents on the following topics: 



1. Information about 

2. Information ab~ut 

3. Information pbout 
J 

parents' reading aloud practices. 

children's reading habits at home. 

the family's use of the public library. 

4 .  ~nformatio~ibout the child's place in the family. 

5. Information about children's television viewing habits. 

A stratified random sample of parents from both the FI and ENG groups 

was interviewed over the telephone (See Appendix E for Parent Interview 

Schedule). - + 

Procedure. 
--. 

Administration of the Reading and Decoding Test, Oral Reading and 

Comprehension Test and Maze Test 

Letters seeking permission to administer the Reading and Decoding Test, 
4'" 

-- -- 

Oral Reading and Cornprehensio6 ~est-aha Maze Test were sent home to the 

parent's of the 50 FI children and the 56 ENG children in May, 1982. (See 

Appendix F for letters of permission.) All the children returned the letter, 

and testing began in late May. The author and 2 trained examiners tested 

the children individually in a quiet spot in the school using the Reading 

and ~ecoding Test and the Oral Reading and Cornpreh&sion Test. Each child'; 

testing session took approximately $ hour. 

The Maze Test was administered to class groups of children. Two 

different examiners administered this test. One examiner gave it to 2 

grwups af FI chilcfrw & one schml an& to 3 groups of EN€ c M 1 d ~ e n  * 2 

different schools. The other examiner administered the Maze Test to 2 groups 

of FI children at one school and 1 group of ENG children at another school. 

The Maze Test was administered after all children in a class had completed 

the indaidual testing session. 



Conducting Teacher Interviews 

All the classroom teachers involved in this study were interviewed by 

one researcher. These intervievs vere conducted informally with the 

interview schedule serving only as a guide. Generally the teachers were 

interviewed during the time that the children in their classroom were being 

tested. However, as this researcher did not test children from 4 of the 

classes, 4 of the teachers' only contact with the researcher was during this 

interview session. - 

I 

Conducting Parent Interviews 

All the parents in the sample were interviewed by this researcher. 

The intervievs were conducted over the telephone in June and July 1982. 

These interviews were conducted 

were contacted durlng tlie &ay. 

by phoning in the early evening 

in an informal manner. Most of the parents 

-- - 

Efforts-were made to contact workingparsnts-- 

and parents who were away on holiday by 
L 

phoni@g over a two month period. The telephone interview took from 5 to 

15 minutes. , 

J 



CHAPTER I V  

RESULTS 

The r e s u l t s  from t h e  t e s t i n g  of t h e  French Immersion (FI) and English.  

(ENG) c h i l d r e n  a r e  repor ted  here .  Quan t i t a t ive  a s  w e l l  a s  q u a l i t a t i v e  

ana lyses  were performed. I n  t h e  fo l lowing  s e c t i o n  t h e  d a t a  from t h e  
+ 

Reading and Decoding T e s t ,  t h e  Oral  Reading and Comprehension T e s t ,  

and t h e  Maze Test  a r e  desc r ibed .  Informat ion gathered from t h e  Teacher 

and Paren t  In te rv iews  is  a l s o  desc r ibed .  

Reading and Decoding Test  

.The Reading and Decoding T e s t  c o n s i s t e d  of 4 s u b t e s t s :  Reading 

Common Words, S p e l l i n g  ~ & n  Words, Reading Consonant - Sounds, and  
- - - - 

Reading Vow1 Sounds. Five s c o r e s  de r ived  from t h e s e  s u b t e s t s  were used 

t o  a n a l i z e t h e  reading performance of t h e  FI and ENG groups. From t h e  

Reading -on Wor'cts S u b t e s t , t u o  s c o r e s  v e r e  used: 1) a r a t i o  of t h e  

number of c o r r e c t  words per minute,  c a l c u l a t e d  by d i v i d i n g  t h e  number 

of words read c o r r e c t l y  by t h e  f a s t  r ead ing  t i m e ,  and 2 )  t h e  number of 

vords  read c o r r e c t l y  i n  t h e  Analysis  s e c t i o n .  The r a t i o  of number of 

c o r r e c t  w r d s  per  minute serves a s  a  good i n d i c a t i o n  of t h e  children's 

" r e l a t i v e  p rof ic iency  o r  degree  of automat-icity" of decoding s u b s k i l l s  - 

( M m ,  e t  a l . ,  1980, p.14).  The Meaning Response s c o r e s  ob ta ined  frola 
- ~ - - -  -- - -  - - -~ 

t h e  Reading Common Words Sub tes t  were n o t  included i n  this a n a l y s i s  

a s  t h e  s t u d e n t s '  s c o r e s  in t h i s  s e c t i o n  were almost i d e n t i c a l  t o  t h e i r  

s c o r e s  on t h e  Analysis  s e c t i o n  of f h i s  s u b t e s t .  The 3 o t h e r  s c o r e s  used 
- 

i n  t h i s  a n a l y s i s  were: 1) t h e  t o t a l  s c o r e  from t h e  S p e l l i n g  Coesson 



Words Subtest, 2) the total score from the Reading Consonant Sounds Subtest, 

and 3) the total score from the Reading vowel Sounds Subtest. 

A one-uay multivariate analysis performed on these 5 scores showed 

a reliable difference between the FI and ENG groups, x(l,lQ4)=27.Q7, 

<.001. Univariate analyses showed that reliable differences existed 

between the groups on all 5 measures. An examination of the mean scores 

showed that the ENG group scored reliably better that the FI group 

(see Table 2). 

Reading Common Words Subtest 
3 

As shown in Table 2, an examination of the mean sczres on the ~atio 

of Correct Words per minute and the number of words read correctly 

through Analysis obtained by the FI and ENG groups on the Reading Cormnon 

Words Subtest show that the ENG group's performance was reliably better 
- - - -  - - - - - 

on this mbtest than that of the FI group. 

The reliable difference between the groups on the Ratio measure 

indicates that the ENG group knew more words.as sight words than the 

FI group, and theysuere able to read the words faster. 
I 

In the Analysis section, where the children were permitted to 

"sound out" the words, the WG group read correctly about twice as many 

words as the FI group. Correspondingly the Meaning Response Scores 

(FI 9.~7.62, WG Z.=l4.41), vhich are dependent on the children reading 

the vord correctly in Analysis, shov the ENG group deriving the correct 
- - - - - - - - -- - 

meaning of these words more often than the FI group. The close relationship 

between the Analysis andXeaning Response scores shovs tbt both groups 

were able to give a neaning for each word they read. 



Table 2 

Resul ts  from t h e  Reading and Decoding Test ;  Mean Scores,  

Standard Deviations,  and Univariate  P's 

. Mean Scores 
(Standard Deviations) 

FI  ENG 
n=50 nu56 - F 

Fas t  Reading of Conaeon wordsa 

Ratio of co r r ec t  words 14.41 47.43 20.60* 
per minute (34.54) (39.55) 

T ime  (seconds) 

Total  Correct (max. 20) 4.88 14.01 
(6.34) (4.63) 

Analysis of Corstpon Words 7.68 16.45* 74.69* 
(laax. 20) 

- -- - - 

(6.85) 
--- 

(3.09) 
- 

Spel l ing  of Conafton Words 23.40 33.20 120.60* 
(max. 37) (5.94) (2.92) 

Reading Consonant Sounds 39.06 53.50 49.15" 
(max. 60) (14.51) (4.82) 

Reading Vowel Sounds 
(m. 26) 

a I n  the  Fas t  Reading sec t ion ,  14 ch i ldren  in the  FI  group were not  i n s t ruc t ed  
t o  read the list of words a s  f a s t  a s  they could. Because of t h i s  d i f f e r ence  
in t e s t i n g  condi t ions,  t h i s  group of ch i ldren  d id  no t  bave a f a s t  reading 
the .  In  order  t6 include t h i s  group in the  analysis , :  a mean t i m e  vas 
ca lcu la ted  f o r  them. EXaven of  these ch i ld ren  vere  no t  a b l e  t o  read any 
wurds d e r  the  f a a t  reading condi t ion,  one c h i l d  was a b l e  t o  read 2 words, 
em€* F--d 9 9 8  

required by a l l  t b a e  o ther  ch i ldren  i n  the FI group vho r 

f o r  these  14 chi ldren.  
words i n  t h e  Fast  Reading sec t ion  was assigned a s  t h e  Fas t  



None of these  r e s u l t s  was unexpected. A l l  previous research has 

shown t h a t  English in s t ruc t ed  grade 1 chi ldren  read English b e t t e r  than 

French in s t ruc t ed  grade 1 ch i ldren  (e.g., Swain 6 Lapkin, 1981). This 

cur ren t  research reaf f i rms  these  f indings.  

What is of more i n t e r e s t  i n  t h i s  research is the s t r a t e g i e s  the  FI  

group uses t o  read English. The reading s t r a t e g i e s  used by French 

Immersion grade 1 ch i ldren  when reading English have not  been s tudied 

i n  previous research. A q u a l i t a t i v e  ana lys is  of t he  ch i ldren ' s  e r r o r s  on 

t h i s  subtes t  show t h a t  approximately 62% of t h e i r  e r r o r s  r e s u l t  f ~ o m  t h e i r  

using one of four s t r a t e g i e s  when reading English vords: 

1. Producing a French sounding word by using French decoding s k i l l s  

(36% of the e r r o r s )  (e.g., MUCH hn*t/l a s  hfl*) 
2 .  Producing a real English word by decoding consonants cor rec t ly*  

(26% of the e r r o r s )  and 
- -- - - - -  

a) using the  French vowel sound ( i . e . ,  WIDE a s  '!WEED" / ~ i : d / ) .  

b) using the  vowel l e t t e r  rmk ( i  .e. , BEST a? "BEAST" /bit& /) . 

* An explanation of t h e  way i n  which the otinnrli  and t he  ch i ldren ' s  
responses w i l l  be reported is i n  order  here. What the ch i ldren  s e e  when 
reading aloud w i l l  be v r i t t e n  in c a p i t a l  l e t t e r s ,  i .e . ,  HUCH, vbat the 
ch i ldren  read aloud ori l l  be wr i t t en  i n  c a p i t a l  letters wi th  quotat ion marks 
i . e . ,  '"M0UC!EE1', and, vhen appropr ia te ,  phonetic symbols w i l l  be given in 
s lashes ,  i.e., / /. 

** Altbougb there is a difference between hw t he  consonants D, T, L and R 
a r e  pronounced i n  French and English, only the  d i f fe rences  in the  pronun- 

h r e  f P a V V  
French and English pronunciation8 of D, T, and L are not  as o b v i o v  a s  R, 
and i t  vas a s s m d  that the chi ldren,  when reading English w r d s  orith these 
l e t t e r s ,  w u l d  recognize the  word even i f  they vere using the  French 
sound i n  t h e i r  reading. - 



An add i t i ona l  5% of t he  e r r o r s  involved producing a nonsense word as 

a r e s u l t  o f :  

1. s p e l l i n g  t he  word ( i . e . ,  LONG a s  "ELGEE" /e\d3ia/). 

2. p a r t i a l l y  decoding the  word, i n  e i t h e r  French o r  ~ n g l i s h '  ( i . e . ,  COW 

a s  / K/, WIDE a s  "WID'* /w'&). 2 

3. p a r t i a l l y  decoding the  word using both French and English ( i . e . ,  

LIGHT a s  t l ~ ~ ~ ~ ~ ~ l '  /Ji: gat 1) .  

Thir ty- three p r e r e a  of t h e  e r r o r s  appeared t o  reailt frm- ChFldre~~ 

having no s t r a t egy  t o  decode a word, and thus  no response was given. 

We expected that t h e  FI group would o f t e n  use t h e i r  French decoding 

s k i l l s  t o  f i g u r e  ou t  unfamilfar English wrr&,thus producing a French 

sounding word (S t ra tegy  1). Analysis of t h e  c h i l d r e  6 s e r r o r s  show that 

they did use t h i s  s t r a t e g y  when confronted with a word they d id  no t  h o w ,  

pronounced CH /t / a s  "SH" / f 1 i n  t h e  words MUCH (41% (16)* of t h e  e r r o r s  J 
on MUCH) ; I a s  "EE" / i : f i n  reading GIRL, TEiIM, and UlDE (3W (32) of t h e  

e r r o r s  on those words); TH as 'tT" / t/ i n  reading TBLNK (36% (12) of t he  

e r r o r s  on THINK) and A& as l&ff in reading WABH and CAR (32.5% (16) of t he  

e r r o r s ) .  So although t h e  ch i ldren  d id  use t h i s  s t r a t e g y  of read ing  English 

words according t o  French decoding r u l e s ,  t h i s  method w a s  not  a s t r a t e g y  

favoured over o the r s .  

One d g h t  erpeet &at, &lfhottgh &e dtfldron are us* French deed- 

s k i l l s  and producing -- a French soupding word, perhaps t h e  corre-cCtL-hh 

meaning i s  being der ived by t h e  ch i ldren  because they a r e  f l u e n t  speakers 

of English. For example, a ch i ld  may read CAR a s  /h.t 1, but he may be 
-- - - - 

* The percentage of e r r o r s  is fol luued by t h e  actual ntmber of ch i ldren ,  
given i n  brackets ,  whc~ m d e  the p a r t i c u l a r  e r r o r .  



der iv ing  the  co r r ec t  meaning of t he  word. To determine whether o r  not 

t h i s  was t h e  case,  each ch i ld  was asked t o  give a Meaning Response a f t e r  

reading each word. Thus, i f  a ch i ld  read CAR a s  / I(a:r/, with the  uvular 

"R". t he  Meaning Response would ind ica t e  i f ,  i n  f a c t ,  -he vas e a n i n g  the  

English word W eveu while pronowe- i t  as a Frenehi word. 3%~ 

happened only once. The ch i ld  d id  read CAR a s  a French word but  

gave a cor rec t  Meaning Respouse "drive i n  it"*. I n  a l l  o ther  cases  such as 

t h i s  t he  ch i ldren  d id  g q t g i v e  - - any Waning Response. In  a few cases  t he  
- - 

chi ldren  sa id  they knev what t he  word meant i n  French. For tatample, 

vhen th ree  of t he  ch i ldren  uho pronounced MUCH a s  "WUCBE" h$ gave 

a Meaning Response of "a fly",  they were quick t o  say that t h i s  w a s  what 

the  word w a n t  i n  French. 

There were only 3 ins tances  whw the P I  ch i ldren ,  and 10 ins tances  

when r h e ~ c h i l d r e n , p r m t m m c e d r d  c o r ~ c t l y  but could not  g ive  - - 

a Heaning Response. With the EWG group t h i s  was usua l ly  a r e s u l t  of 

shyness o r  quietness .  But, the PI group's lack  of response appeared t o  

be f o r  a d i f f e r e n t  reason as these  3 chi ldren  were no t  p a r t i c u l a r l y  shy. 

These 3 ch i ldren  co r r ec t ly  pronounced the  word, by using a combination of 

French and English decoding s k i l l s ,  but  because they were not confident i n  

t h e i r  decoding method, they did not  seem su re  t h a t  t k y  had decoded a 

real w r d .  Thus, even though a chf ld  read O#LP c o r r e c t l y ,  t he  pronunciation 

d i d  not  t r i g g e r  a meaning f o r  him, 

Another one-quarter (26%) of t he  PI group's e r r o r s  i n  t h i s  sub te s t  

consis ted of sollre chi ldren  producing a r e a l  English w r d  by using t h e i r  

l imi ted  English decoding skills. Usually they uaed the  i n i t i a l  l e t t e r  of 
- -- -- - -- - -  

* One vould expect,  o f '  course, that when reading words in ccmtext r a t h e r  
+n i n  i s o l a t i o n  a s  i n  this sub te s t ,  that P I  ch l ldren  would der ive  the  
cor rec t  oeaning and give tk cor rec t  English pronunciation more of ten .  



a word and often the end letter, in cdination vith one of the following 

to the decode the vowel: French decoding skills, the vovelfs letter rmse, 

or a guess at the vqwel sound (Strategies 2a, b or c). Ttme TOP was 

read as "TOE" ( 33% (7) of the errors on MY), BEST was read as "BEAST" 

(39% (13) of the errors on BEST) a d  WARM UH read ea "WXM" (19X (14) 
$ 

of the errors on WARM). In all instances the children gave the appropriate 

Meaning Response for the word pronounced. 
I-C 

As previously laention, 33% of the errora in the Analysis section 
f 

of the Reading -n Uords Subteet resulted because the FI group did 

not attempt a word at all. The WG group's errors also colisisted of 

approxhately one-third (37%) no attempts. It appears that both groups .. 
were equally as likely not to attempt a surd vhen they did not know that 

word imrilediately, or when they were not confident in applying their 
* 

limited decoding skills, - - -- - - 

Spelling Cownon k r d s  Subtest 

In this second subtest, Spelling Camon Words, the children were 

asked to use plastic letters to spell 8 different vords. The quantatative 

analysis showed that the ERG group's performance was reliably better than 

the PI group's (see Table 2). 

Qualitative analyses of the PI and EBG children's performance on 

spelling single corrscraaetrr, consonant digrapha, and ahort and long 

vovel sounds are presented - in -- the following sections. 
- - - - - - - - - - - - - - 



Spelling Single Consonants d v Table 3 shows the percen of children in the FI and ENG groups 

who correctly spelled single consonants. The FI group generally found 

it easy to choose the correct letter to represent a single consonant 

sound. As single consonant sounds are very sbilar in French and 

English, it appears that the letter representing these sounds is easily 

transferred, by the FI group, from one language to the other. 

Table 3 

Spelling Single Consonants within a Word, 

Mean Percent Correct 

let- Word -- - Pereen~ 4krreet 

HI% -9 MtJ-U 96% 

CHOP, SLOPE 99% 

mL3?. 

SHINE 



S p e l l i n g  Consonant Blends 

The c h i l d r e n  v e r e  asked t o  s p e l l  f o u r  words c o n t a i n i n g  t h e  consonant 

b lends  SL, FR, STR, and l6. * 
The SL and FR blends ,  bo th  a t  t h e  beginning of a  word, were r e l a t i v e l y  

easy f o r  t h e  FI group t o  s p e l l  ( see  Table 4 ) .  Only 3 F I  c h i l d r e n  chose 
T 

C r a t h e r  than S i n  t h e  SL b lend ,  which is f a r  l e s s  than one might expect  - 
from a  group,of French hameraion c h i l d r e n .  One P I  c h i l d ,  i n  s p e l l i n g  

A FRAHE, used - PHR t o  r e p r e s e n t  Gfi, showing a n  advanced undera_ta_nd_ing of - 

le t ter -sound r e l a t i o n s h i p s .  

Table 4 

S p e l l i n g  Consonant Blends Within a Word, Mean Percent  Cor rec t  

L e t t e r  Word Percen t  Cor rec t  
FI EHG 
11-50 ' 11-56 

STR 

HP 

The t h r e e  l e t t e r  blend STB a t  t h e  beginning of STRING w a s  d i f f i c u l t  

, f o r  both  t h e  P I  and ENG groups.  I n  t h e  F I  group, of t h e  47 e r r o r s  made 

on t h e  w r d  S T R X ,  o n l y  1 e r r o r  w a s  made on the l e t t e r  S ,  bu t  66% (31) v e r e  

=de on the T% blend. T k  c h i l d r e n  represen ted  t h e  blend as - S, - SR, o r  ST, 
- 

These e r r o r s  a r e  n o t  a r e s u l t  of t h e  c h i l d r e n  n o t  knowing wh4ch l e t t e r s  
4 

* I n  S p e l l i n g  CoPrm Words, the w r d  o r  l e t t e r s  t h e  c u l d r e n  a r e  asked b 
t o  spell vill be w r i t t e n  in c a p i t a l  letters, i . e . ,  SLOFE. 'Ibe c h i l d r e n ' s  
respanseg, vhac actual ly  speTIed d t k  the p l a s t i c  l e t t e r s ,  $11 be 
repor ted  i n  c a p i t a l  letters and d e r f h e d ,  i . e . ,  SELOP, and d e n  
a p p r o p r i a t e ,  phone t ic  s p e l l i n g  vill be given fn slashes / /. 



r e p r e s e n t  t h e  i n d i v i d u a l  sounds ( see  Reading Consonant Sounds S u b t e s t ) ,  

b u t  a r e  more l i k e l y  a  r e s u l t  of t h e i r  f i n d i n g  i t  d i f f i c u l t  t o  segment 

t h e  3  sounds w i t h i n  t h e  blend.  Although the'STR blend in used i n  French, 

i t  is  u n l i k e l y  t h a t  t h e  c h i l d r e n  have used it i n  t h e i r  w r i t i n g  and, 

t h e r e f o r e ,  u n l i k e l y  that &y have had p r a c t i c e  segmenting this blend, 

The two l e t t e r  blend HP a t  t h e  end of THUMP accounted f o r  a  major 

p o r t i o n  of t h e  FZ group ' s  e r r o r s  on t h i s  word (67%)(18). The c h i l d r e n  

c o r r e c t l y  i d e n t i f i e d  t h e  P i n  a l l  bu t  3 cases ,  b u t  t h e  M v a s  u s u a l l y  

omi t t ed .  Again, t h i s  e r r o r  is  probably due t o  a  l a c k  of p r a c t i c e  i n  

segmenting b lends  r a t h e r  than n o t  knowing which l e t t e r  r e p r e s e n t s  t h e  

i n d i v i d u a l  sounds (see  Table 3 ) .  

S p e l l i n g  Consonant Digraphs 

Table 5  sugges t s  t h a t  they a r e  aware t h a t  a s p e c i a l  combination of l e t t e r s  

i s ' u s e d  i n  Engl ish  t o  r e p r e s e n t  t h e s e  sounds; they  a r e  j u s t  n o t  s u r e  

which p a i r s  of l e t t e r s  a r e  used f o r  each digraph and in vhat order .  To 

r e p r e s e n t  TH / $ /  and CE !t / t h e  PI group o f t e n  used H i n  v a r i o u s  J - 
combinations w i t h  T, - S, and - C o r  used a  s i n g l e  - C o r  - J3 (5fZ (39) of t h e  

e r r o r s ) .  These e r r o r s  show t h a t  t h e  c h i l d r e n  a r e  aware of Engl i sh  

s p e l l i n g  p a t t e r n s  bu t  have n o t  had s u f f i c i e n t  exposure t o , t h e s e  p a t t e r n s  

t o  use  them c o r r e c t l y .  

Another set of e r r o r s  appear  t o  be r e l a t e d  t o  c h i l d r e n ' s  judg-nt of 
- - - - - - - - - - -- - - - - - -- - 

phonet ic  s i m i l a r i t y  anrong sounds (Read, 1975). S ix teen  percen t  ( 5 )  

of t h e  c h i l d r e n  in t h e  FI group represen ted  (=fl a s  J, 5, o r  - JR, and - GR; 
L -  - - 

1 S X  ( 6 )  s p e l l e d  TE as P o r  x. 



. Table  5  

S p e l l i n g  Consonant Digraphs  With in  a  Word, Mean P e r c e n t  C o r r e c t  

Digraph Ford P e r c e n t  C o r r e c t  
F I ENG 

n=50 n=56 

SHf hT 

S T R I N G  

The SH /S/ d i g r a p h  i n  S H I Z  w a s  c o r r e c t l y  s p e l l e d  by o n l y  2 4 2  of 

t h e  FI c h i l d r e n .  J 3 e  a j o r i t y  of t h e  e r r o r s  (73%') ( 2 7 )  r e s u l t e d  from t h e  

c h i l d r e n  u s i n g  French encoding s k i l l s :  u s i n g  E, C o r  - H ,  s i n c e  - CH 

r e p r e s e n t s  t h e  / f / sound i n  French.  

The SG / 3 /  digraph i n  STEIZ uaa v e r y  d i f f i c u l t  f o r  wt pf t k  Ff 

g r o u p .  Only 8 c h i l d r e n  (16X) chose  t h e  c o r r e c t  l e t t e r s .  French d o e s  n o t  

have t h i s  sound,  so t r a n s f e r  from French t o  Eng l i sh  is not  p o s s f b l e  ia 

t h i s  i n s t a n c e .  S i x t y  p e r c e n t  ( 3 3 j  of t h e  c h i l d r e n  i n  t h e  Ff group used N, G,  

Y, o r  I t o  r e p r e s e n t  t h i s  sound.  S- (10%) (5)  j u s t  gave up t r y i n g :  "I - - 

S p e l l i n g  Shor t  $-ovel Sounds i n  t h e  CVC P a t t e r n  

?he s b r E  vowels K,f, f, and O were t e s t e d  i n  t h e  S p e l l i n g  €omion 

Zs rds  S u b t e s t  Csee T a b l e 5  2 ,  The short vowel A w a s  hernrlnp it 

uas c s r r e c t l y  i d e n t i f i e d  d u r i n g  t h e  p i l o t  t e s t i n g  by a l l  c h i l d r e n .  I n  t h e  

> r e s e n t  s t u d y  CAT --as u s e d  a s  an  example, and a g a i n  a l l  bu t  a  f e u  c h i l d r e n  

L3 t he  FI and EXG groups v e r e  a b l e  t o  c o r r e c t l y  spell E. 



Tab le  6 

.r 

S p e l l i n g  S h o r t  Vowel Sounds With in  Words, Mean P e r c e n t  C o r r e c t  

Vovel Word P e r c e n t  C o r r e c t  

I STRING 46% 95% 

S h o r t  0 ,  l i k e  A ,  v a s  c o r r e c t l y  s p e l l e d  by most o f  t h e  c h i l d r e n .  I t  

r e s p r e s e n t s  a common sound i n  b o t h  French and E n g l i s h  / 3 / .  Thus, h e r e  

t h e  F I  group can  s u c c e s s f u l l y  t r a n s f e r  t h e i r  knowledge of French t o  Eng l i sh .  

I ,  a l t h o u g h  pronounced d i f f e r e n t l y  i n  French / i:/ and E n g l i s h  / i / .  

and o f t e n  i n c o r r e c t l y  t r a n s f e r r e d  by t h e  F I  group i n  r e a d i n g  ( s e e  Reading 
,? 

C m o n  Words and Reading Vovel Sounds S u b t e s t s ) ,  i n  t h e  s p e l l i n g  s u b t e s t  

was c o r r e c t l y  used by 46% of t h e  F I  group.  T h i s  may be  because  t h e  sound * 

of 1 / ; / w i t h i n  t h e  word STRING c l o s e l y  r e sembles  t h e  T / i : /  sound i n  . 

French.  i 

a n y  of  t h e  e r r o r s  on E i n  HEH r e s u l t e d  from b o t h  t h e  F I  ( 4 2 % ) ( 1 3 )  and 

WG (968 (6) 2 r o W q s s p e l l i n g  t h e  word - HAM o r  HIM. Whereas t h e s e  two v o r d s  

a r e  v a r y  common t o  c h i l d r e n ,  HEX i s  much less s o .  The c h i l d r e n  may have 

rhought  t h o s e  were t h e  words d i c t a t e d .  Other  F I  c h i l d r e n  s p e l l e d  HEM a s  

rsU ( 2 2 . 5 % )  ( 7 ) .  - 

The mst p o o r l y  i d e n t i f i e d  vowel by b o t h  t h e  F I  and ENG-groups was t h e  

short 'c'. The sound / A ,  is n o t  COlliWn t o  French and E n g l i s h  s o  t r a n s f e r  Jq 



is n o t  p o s s i b l e .  The FI  group used every  vowel t o  r e p r e s e n t  t h i s  sound, 

and where i t  was s p e l l e d  c o r r e c t l y  (only  162 of t h e  t i m e ) ,  i t  was probably  

a  good guess .  

S p e l l i n g  Long Vowels i n  t h e  CVCE P a t t e r n  

The CVCE p a t t e r n  was poorlyknownby both  t h e  FI and ENG groups.  I n  

s p e l l i n g  t h e  f o u r  words SLOPE, MULE, FRAME and SHINE, t h e  FI group ' s  

average s c o r e  on t h e  CVCE p a t t e r n  was 15.5% c o r r e c t  compared t o  t h e  ENG 

group 's  &ore  of 602 c o r r e c t .  The ENG group has  been t augh t  t h i s  p a t t e r n ,  

but  i t  obviously  has n o t  been f u l l y  l ea rned  by many. The FI group has  

not  been taught  t h e  CVCE p a t t e r n .  The FI c h i l d r e n  e i t h e r  s p e l l e d  t h e  

word c o r r e c t l y  except  f o r  t h e  f i n a l  E (36% of t h e  e r r o r s  on t h e s e  words) 

or made an e r r o r  on t h e  vowel, d igraph o r  blend a s  w e l l  a s  o m i t t i n g  t h e  

f i n a l  E ( 6 4 2  of t h e  e r r o r s ) .  

Summary of S p e l l i n g  Camon Words Sub tes t  

As i n  t h e  Reading Common Words S u b t e s t ,  t h e  F I  g roup ' s  e r r o r s  i n  

S p e l l i n g  Common Words suggest  t h a t  t h e r e  i s  s i g n i f i c a n t  t r a n s f e r  from 

French consonants t o  Engl ish  consonants ,  and t h a t  t h e r e  its s i g n i f i c a n t  

i n t e r f e r e n c e  on vowels and common consonant d ig raphs .  I n  s p e l l i n g ,  we 

a l s o  s e e  i n s t a n c e s  where t h e  c h i l d r e n  j u s t  don't know d i c h  l e t t e r s  t o  

choose (i. e .  , / A / , / 3 ! and CVCE p a t  t e r n s )  because t h e  sound o r  

p a t t e r n  is not  cmmmn t o  both  languages .  I n  t h e s e  c a s e s  t h e  FI group 

:has no howledge  t o  t r a n s f e r .  



Reading Consonant Sounds 

I n  t h e  Reading Consonant Sounds S u b t e s t  a  l f s t  of 25 make-bel ieve 

Eng l i sh  words was g i v e n  t o  t h e  c h i l d r e n  t o  r e a d .  They were i n s t r u c t e d  t o  

"sound them out" .  -Only t h e  p r o n u n c i a t i o n  of t h e  consonan t s  w a s  s c o r e d ;  

p r o n u n c i a t i o n  of  t h e  vowels was ignored .  

A q u a n t i t a t i v e  a n a l y s i s  of t h e  s c o r e s  o b t a i n e d  from t h i s  s u b t e s t  

show t h a t  t h e  ENG group sco red  r e l i a b l y  b e t t e r  t h a n  t h e  F I  group i n  

Reading Consonant Sounds ( s e e  Table  2 ) .  o 

Q u a l i t a t i v e  a n a l y s e s  a g a i n  show t h a t ,  4 s  i n  t h e  Reading & S p e l l i n g  

Common Words S u b t e s t s ,  s i n g l e  consonan t s  t r a n s f e r  w e l l  from French t o  

Eng l i sh .  Again,  t h e  consonant  d i g r a p h s  TEI / e / and CH /t / show French S 
i n t e r f e r i n g  w i t h  E n g l i s h  r e a d i n g  ( s e e  t h e  Reading and S p e l l i n g  Common 

Sjords S u b t e s t s ) ;  and ,  a g a j n ,  consonant  d i g r a p h s  which a r e  u n f a m i l i a r  t o  

t h e  F I  group,  because  t h e y  a r e  n o t  colsmon t o  bo th  l anguages  o r  i n f r e q u e n t l y  

used  i n  French,  a r e  i n c o r r e c t l y  r ead  a s  t h e  c h i l d r e n  have  had l i t t l e  o r  

a no p r a c t i c e  r e a d i n g  them. The F I  group a l s o  shows d i f f i c u l t i e s  i n  

b l end ing  t o g e t h e r  consonant  sounds v h i c h  a r e  f a m i l i a r  a s  s i n g l e  e l emen t s .  

\ 

Because of t h e s e  d i f f i c u l t i e s  t h e  P I  g roup ' s  s c o r e s  on t h e  Reading 

Consonant Sounds S u b t e s t  a r e  lower t h a n  t h e  ENG g r o u p ' s  . 
Although t h e  c h i l d r e n  knew they- were r e a d i n g  make-bel ieve E n g l i s h  

w r d s ,  some o t h e r  i n s t a n c e s  .of t h e  i n t e r f e r e n c e  o f  French w i t h  E n g l i s h  

r e a d i n g  s u r f a c e  on t h i s  s u b t e s t .  Some c h i l d r e n  d i d  no t  pronounce t h e  

f i n a l  consonant  i n  a word, because  t h a t  consonant  would n o t  be  sounded 

in French ( i . e . ,  SRRAX a s  / r g  / ) .  I n  o t h e r  c a s e s ,  t h e  f i n a l  consonan t s  J 
were sounded i n  a n  s r t r exae ly  exagge ra t ed  manner ( i .e. ,  MALD a s  / ~ r \ d ~ \ d A / ) .  

S u r f a c i n g  n o t e  o f t e n  i n  t h i s  s u b t e s t  t h a n  i n  t h e  two p r e v i o u s  s u b t e s t s  



were reading C / K 1 a s  / 5 1 ,  t h e  French "J" / / f o r  61, and t h e  3 
uvular  French "R". 

S i n g l e  Consonant Sounds 

I n  15 of 21 c a s e s ,  over 70X of t h e  FI group c o r r e c t l y  read t h e  s i n ~ l e  

consonant sounds ( see  Table 7 ) .  In some i n s t a n c e s  where t h e  consonant 

sound vas  read more poor ly ,  i . e . ,  8 ,  J, and X,  i n t e r f e r e n c e  from French 

seems t o  be determining t h e  c h i l d r e n ' s  responses.  B was o f t e n  read  a s  "SH" 

i// ( 4 i X  (8)  of t h e  e r r o r s ) .  A t  e a r l y  read ing  l e v e l s  a s i n g l e  H i s  

r a r e l y  seen ;  H u s u a l l y  ,appears i n  a CH digraph pronounced as / I .  / J 9 1  

w a s  o f t e n  given i t s  French pronuncia t ion / / (41% (14) of t h e  e r r o r s  i n  3 
JA??, 25% (4) of t h e  e r r o r s  i n  W); and X a t  the  end of '34RA.X was o f t e n  

not  pronounced (422 (11) of t h e  e r r o r s ) ,  vhich would be t h e  c o r r e c t  response 

i n  French. 

Y a t  t h e  beginning of t h e  word YAPH vas  t h e  most d i f f i c u l t  sound f o r  
P 

both groups (FI 46% c o r r e c t ,  M G  86% cor rec t ) .  The FI group confused Y / / j' 
-with "W", gave no respgnse,  o r  read /d 1 ,  / V /, o r  / Z 1 .  The / / is  3 J 
probably n o t  emphasized i n  Engl ish  classrooms and i s  r a r e l y  seen a t  t h e  

beginriing of a French word; t h e  PI c h i l d r e n  may never have had t o  decode 

a Y a t  t h e  beginning of a uord before  t h i s  t e s t .  Of t h e  ENG group wf;o 

e r r e d  on Y ,  50% (4) of t h e  c h i l d r e n  pronounced i t  as /H 1.  Perhaps t h e s e  

c h i l d r e n  a r e  simply confused about t h e  sounds represented by t h e  l e s s  o f t e n  

used f i n a l  l e t t e r s  of t h e  a lphabe t .  

C i n  GLAND and T a t  t h e  end of s e v e r a l  vords  v e r e  read c o r r e c t l y  by 

7411, of t h e  PI g r w p .  HaTever, those  c h i l d r e n  e r r i n g  on t h e s e  consonant , 

sounds show t h a t  French i s  b t e r f e r i n g  with t h e i r  Engl i sh  reading:  



Table 7 

Reading Single  Consonant Sounds, Mean Percent Correct 

Consonant a t  Beginning of a Word Consonant a t  End of a Word 
Percent Correct Percent Correct 

F I ENG F I  ENG 
Test Word 11-50 us56 Test Word 11-50 n=56 

BLASH 

CWJD 

DRANT 

GRACK 

HAPT 

JmK 

SWAV 
S TRAF 
SPLAB 

KNAJ 

JANK 
CHASK 

PHALL 

--- --- T HAFT 
VACT 
DRANT 
ZAST 

VACT 92% 87.5Z V SWAV 

ZAS T 92% 95% 



C / K / was pronounced a s  / S  / i n  61.5X ( 5 )  of t h e  e r r o r s  when reading 

RAPT, VACT, DRANT, and ZAST, t h e  T was not  sounded i n  62X (8) of t h e  e r r o r s ,  

The F I  group c o r r e c t l y  read V i n  VACT s l i g h t l y  b e t t e r  than t h e  ENG 
4- 

group. V ,  a  more common, l e t t e r  i n  French than Engl i sh ,  and r e p r e s e n t i n g  

t h e  same sound i n  both  languages,  t r a n s f e r s  very  w e l l .  B a t  t h e  end of 

S P M  was read poor ly  by both groups.  Those c h i l d r e n  making e r r o r s  

pronounced B a s  "D" o r  "P". 

Reading Consonant Blends 

On t h e  average t h e  FI  group scored approximately 20% lower on 

reading consonant b lends  than they scored on read ing  s i n g l e  consonant 

sounds ( see  Tables 7 and 8 ) .  A l l  t h e  t e s t e d  consonant b lends  a t  t h e  

,beg inn ing  of a word a r e  a l s o  used i n  French, except SW. However, two 

a r e  only r a r e l y  used,  STR and SPL. Perhaps because t h e  c h i l d r e n  a r e  j u s t  
- 

beginning t o  read French, they have no t  had much exper ience read ing  any of * 

t h e  

The 

may 

blends  t e s t e d  here .  

Of t h e  e r r o r s  i n  reading SWAV, 59% (10) of t h e  F I  group omit ted t h e  W. 

consonant W can be pronounced a s  / W  / o r  / / i n  French, and t h i s  

have confused some of t h e  F I  c h i l d r e n .  If  W was decoded a s  / v 1 ,  

t h i s  sound would be repeated w i t h i n  t h e  word and would y k e  i t  very  

d i f f i c u l t  t o  read.  The blends  con ta in ing  R i n  GRACK, DRANT, and STRAF 

revealed t h e  excep t iona l  French a,ccent t h e s e  chLldren a r e  a c q u i r i n g :  t h e  

uvular  "R" / r  / was o f t e n  used. This  pronuncia t ion of / f / was scored a s  

an e r r o r  f o r  two reasons:  

1. The c h i l d r e n  were t o l d  they were reading Engl ish  and when t h e s e  

c h i l d r e n  a r e  speaking Engl ish  they do no t  use  t h e  uvu la r  "R". 



2. Some of t h e  c h i l d r e n  changed t h e i r  pronuncia t ion from t h e  uvular  

"R" t o  t h e  Engl ish  "Rt' a f t e r  decoding t h e  word. 
-7 

Of t h e  e r r 0  on" t h e s e  3 R b lends ,  28% (18) used t h e  uvular  "R". Another 25% k 
(16) of t h e  e r r o r s  r e s u l t e d  from t h e  F I  group us ing t h e  l e t t e r  name f o r  

"R" ( i  . e . , GRACK a s  "GARACK" / p& K/) . 

Table 8 

Reading Consonant Blends,  Hean Percent  Cor rec t  

Consonant Blends a t  Beginning of a Word Consonant Blends a t  End of a Word 
Percen t  Correct  , Percent  Cor rec t  

Cons. Test  F I ENG Cons. Tes t  F I ENG 
Blends Words . n=50 n=56 Blends Words 11x50 us56 

BL BUSH 68% 96% PT HAPT 649, 9iX 

SW SWAV 662 82% NK JANK 62% 93% 

GR GRACK 54% 95% . LD MALD 72% - 96% 
/ 

CL CLAND 642 91% MP THRAMP 68% 98X 

DR DRANT 58% 98% ND CLAND 68% 89% 

STR S TRAF 54% 93% CT VACT 58% 84% 

SPL SPLAB 58% 82% NT DRANT 66% 89% 

SK CHASK 62% 79% 

ST ZAS T 60% 87.5% 

Lack of p r a c t i c e  i n  blending l e t t e r s  toge ther  seems t o  be t h e  most 

l i k e l y  exp lana t ion  f o r  t h e  F I  group 's  d a f f i c u l t p  t a w n g  Bb, CL, and 

SPL. Each of t h e  s i n g l e  consonants i n  t h e s e  blends  was s u c c e s s f u f l y  read 

by t h e  F I  group i n  t h i s  s u b t e s t  (see T a b l e 7 ) .  Also t h e  c h i l d r e n  o f t e n  

read  t h e  s i n g l e  consonant sound c o r r e c t l y  wi th in  t h e  blend,  b u t  they  

could not  blend t h e  sounds toge ther  i . .  , BLASR a s  / b * I ) .  



Consonant blends at the end of a word shoyed a similar pattern of 

errors to those read at the beginning of a word. All the letters but one, 

N, were tested as single conso&nt sounds and were read well by the FI 

group(see Table 7); N was only read in blends. Only on the CT blend in 

VACT did the FI group score below 60X. Of the errors on this blend, 33% (7) 

can be attributed to French interference: pronouncing C / K /  as "S" / S / 

or "CH" IS/. Other French interference surfaced when the PI group read 
HAPT, CLAND, VACT, DRAMT and ZAST. Of the errsrs when reading these final 

consonant blends, 49% (45) of the children did not sound the final letter. 

Other errors included inserting a vowel between the two final consonants or 

omitting the first consonant of the blend. These latter two errors are 

also common among the ENG group and indicate a lack of practice in 

blending final consonants. 

- 

Reading Consonant Digraphs 

Although the FI group did not read the consonant digraphs as well A 

7 i 

as the ENG group, the digraphs PH, KN and WR were not read well by either 

group (see Table 9 ) .  Because. KN and WR are not used in French one would 

not expect the children to read these digraphs well. PH is used only 

rarely in French and many of the FI group's errors again show French 

interfering, with El pronounced as "SH". / f / (332 (25) of the errors). The 

uvular "R" surfaced again in 28% (11) of the errors on WR. Hrrors common to 

both the FI and ENG groups were sounding out each letter of the digraph, 
- - 

inserting a vowel.betveen the tvo members of the digraph, or disregarding 

one on the consonants. 



Table 9 

Reading Consonant Digraphs, Mean Percent  Correct  

Beginning of a Word End of a anlrd 
Percent  Correct  Percent  Correct  

Test  F I ENG Tes t  F I ENG 
Word n=50 n=5 6 Word n=50 n=5 6 

PH PHALL 26% 39% pH ,YAPH 22% 32% 

CK GRACK 74% 91% 

SH was read c o r r e c t l y  by most of t h e  c h i l d r e n .  This  i s  q u i t 6  d i f f e r e n t  

from t h e  S p e l l i n g  Common Words Sub tes t  where only 26% of t h e  FI group chose . 

SH t o  s p e l l  SHINE. So, a l though SH, a s  r e p r e s e n t i n g  $1, i s  n o t  f i r m l y  - 
e s t a b l i s h e d  f o r  t h e s e  c h i l d r e n ,  i t  is  f a r  e a s i e r  f o r  them t o  decode t h e s e  

Q 
l e t t e r s  than t o  s p e l l  them. 

\ 

TH a t  t h e  beginning and ending of a w o r d r a s  read poor ly  by t h e  P I  

group, j u s t  a s  i t  was s p e l l e d  poor ly .  The c h i l d r e n  g e n e r a l i y  read  Tl l  a s  

t h e  French sound "T" / t / (in TERQP, 68% (211 of the  e r r o r s ,  i n  WWTE, 

t h e  uvu la r  "R" vas  used hy 16Z (5) of t h e  c h i l d r e n  i n  t h e  TBR blend.  

CEI aga in  showed t h e  greatestansount of French i n t e r f e r e n c e  on read ing  

English:  54% (22) of t h e  F I  group read CtL a s  "SH" / 1.  S 



CK a t  t h e  end of t h e  word was read wel l  by t h e  F I  group. There were 

no c o n s i s t e n t  e r r o r s  on  t h i s  consonant digraph.. Only 2 c h i l d r e n  pronounced 

t h e  C a s  "S" 1 5 I .  One c h i l d  pronounced t h e s e  l e t t e r s  a s  "SH" 1 f 1.  

probably confusing CK with  CH. The NG digraph  was read poor ly ,  but no 

c o n s i s t e n t  p a t t e r n  of e r r o r s  was apparen t .  

To'summarize t h e  c h i l d r e n ' s  r ead ing  of consonant sounds,  t h e  F I  

group 's  grade 1 read ing  performance shows i n t e r f e r e n c e  on a few s i n g l e  

conmnantsounds:  H , J ,  and X. However, i n  g e n e r a l ,  t h e  t r a n s f e r e n c e  from 

French t o  Engl ish  on s i n g l e  consonant sounds i s  v e r y  good. Blends 

con ta in ing  R show some French i n t e r f e r e n c e ,  as t h e  uvular  "R" i s  being 

used by some of t h e  c h i l d r e n ,  and, i n  b lends  where T  ends t h e  word, t h e  T  

i s  sometimes no t  pronounced. However, d i f f i c u l t i e s  i n  blending consonants 

'do n o t  seem t o  result from French i n t e r f e r e n c e  o r  from n o t  knowing t h e  

consonant sounds, but  from having i n s u f f i c i e n t  p r a c t i c e  i n  blending.  

Digraphs a r e  d i f f i c u l t  f o r  t h e s e  c h i l d r e n ;  they g e n e r a l l y  read  t h e  French 

sound f o r  TH and CH: / t / and 

H ,  t h e  c h i l d r e n  o f t e n  pronounce 

group, have d i f f i c u l t y  wi th  t h e  

Reading Vowel Sounds 

IS/. I n  any combination of letters wi th  

t h e  H a s  "SH" / 1.  They, l i k e  t h e  ENG S 
less. common d ig raphs  RN, WR, and PH. 

The q u a n t i t a t i v e  a n a l y s i s  of t h e  s c o r e s  •’rim t h e  Reading Vowels 
/ 
/ 

Sounds Subtes t  showed that t h e  EPJG group scored r e l i a b l y  b e t t e r  than t h e  

F I  group ( see  Table 2 ) .  

Reading vovel  sounds was t h e  most d i f f i c u l t  s u b t e s t  f o r  t h e  FI  group 

whose mean s c o r e  was ha l f  t h a t  of t h e  ENG group 's  ( s e e  Table 2 ) .  The FI  

g roup ' s  i n s t r u c t i o n  i n  vowel sounds appears  t o  i n t e r f e r e  wi th  t h e i r  



English read ing ,  as t r a n s f e r e n c e  of vowel sounds f  rom French t o  Engl i sh  i s  

o f t e n  i n a p p r o p r i a t e  and r e s u l t s  i n  a n  i n c o r r e c t  response.  Reading vowel 
J 

sounds was a l s o  t h e  most d i f f i c u l t  of t h e  s u b t e s t s  f o r  t h e  ENG group. 

I n  t h i s  s u b t e s t ,  a s  i n  t h e  Reading Consonant Sounds S u b t e s t ,  t h e  

c h i l d r e n  were asked t o  souddout a l i s t  of make-believe Engl ish  words. 

A q u a l i t a t i v e  a n a l y s i s  of t h e  F I  group 's  e r r o r s  sugges t s  they used one 

of t h e  fol lowing s t r a t e g i e s  t o  read t h e s e  words: 

1. Used Engl ish  decoding s k i l l s  ( i . e . ,  VAB a s  "VAB" / ~ q b )  / 

2.  Used French decoding s k i l l s  ( i .  e. , WB a s  / V Y b 1). 

3. Used t h e  l e t t e r  name ( i . e . ,  MOIT a s  %OE-ITE" / w a i t  1 ) .  

-Used a  combination of t h e  above 3 s t r a t e g i e s  <i .e . ,  MOIT a s  

u 
'WOE-IT" fmouit / o r  "MOE-EET" /rnmi:t/) o r ,  they  had no s t r a t e g y  

t o  read t h e  vowel sounds and,  t h u s ,  gave no response.  

. . 
Reading Shor t  Vowel Sounds i n  t h e  CVC P a t t e r n  

A s  expected,  when reading s h o r t  vowels which h a v e q %  d i f f e r e n t  

pron&ciat ion i n  French and Engl i sh  t h e r e  i s  a  g r e a t  d e a l  of French 

i n t e r f e r e n c e :  I i s  read a s  / i: / and U i s  read a s  / y 1 .  I n  those  words 

where t h e  vowels a r e  pronounced t h e  same i n  French and Engl ish ,  one would 

expect a g r e a t  d e a l  of t r a n s f e r e n c e  from French t o  Engl ish .  This  t r a n s -  

fe rence  occurred wi th  A but not v i t h  0 .  Perhaps t h e  c h i l d r e n  i n  FI  

c l a s s e s  have nor been in t roduced  to O and t h e r e f o r e  used the Letter 

naming s t r a t e g y  most o f t e n  (see Table 1 0 ) .  
-. 



Table 10  

Reading Shor t  Vowel Sounds, Mean Percen t  Cor rec t  

Pe rcen t  C o r r e c t t  F I  Group S t r a t e g i e s  
~ e s t  PI  EHG French L e t t e r  Other 

Vowel Nor d  s n=50 n=56 decoding name ( i n c l u d i n g  no 
response)  

E VEB 2 6% 82% 8 % 43% 49% 

I V I B  22% 87.54 51% 31 2 18% 

A V A 3  804 91% vowel sound i s  60% 4 OX 
t 

same a s  Eng. 

0 V O B t '  18% 80% vowel sound i s  85% 15%- 
same a s  Eng. 1 

Reading Long Vowels i n  t h e  CVCE P a t t e r n  . 

Neither  t h e  FI o r  E#G groups  scored p a r t i c u l a r l y  w e l l  in reading 

vove l s  i n  t h e  CVCE p a t t e r n ,  j u s t  a s  s l h e r  group s p e l l e d  t h i s  p a t t e r n  w e l l  

( see  Table 1 1 ) .  Once aga in  French read ing  i n s t r u c t i o n  i n t e r f e r e s  s u b s t a n t i a l l y  
f i  

v i t h  read ing  vowel sounds i n  PABE, PIBE, and PUBE C s e e  Col. 3, Table 1 1 ) .  

Severa l  c h i l d r e n  pronounced t h e  f i n a l . c o n s o n a n t  - E a s  one might i n  French 

1.9. , /pe b A / )  . The F I  group g e n e r a l l y  pronounced U a s  / I/,  which 

c l o s e l y  approx-tes t h e  c o r r e c t  Eng l i sh  p ronunc ia t ion  as i n  tube.  Only 1 

c h i l d  i n  t h e  group pronounced U a s  / J  / ;  t h e  ENG group most o f t e n  

read U as in c u t e ,  f o l h v i n g  the CVCE r u l e  e x a c t l y .  

0 ,  read c o r r e c t l y  by many ofJ the  F I  group, may have been' read by 

u s i n g  t h e  l e t t e r  name r a t h e r  than by us ing t h e  CVCE p a t t e r n .  When one 
d 

zons ide r s  t h e  FI group 's  Tow s c o r e s  un t h e  o t h e r v o w e l s ,  this seems t o  be  t h e  

' / 
= s t  l i k e l y  exp lana t ion  f o r  t h e  FI  g roup ' s  c o r r e c t  response~s .  



Table 11 

Reading Vowels i n  t h e  CVCE P a t t e r n ,  Mean Percent  Cor rec t  

- Percen t  Cor rec t  FI  Group S t r a t e g i e s  
French Eng. Shor t  Other 

Test  FI ENG decoding vowel ( i n c l u d i n g  no 
Vowe 1 s Words n=50 n=56 response)  

* This  61% 
scored a s  a  

PABE 2% 77% 88% vowel sound i s  
same a s  French 

PIBE 182 66% 52% 24% 

PUBE 50% 55% 6 1%* 13% 

PEBE 24% 66% 34% 30% 

POBE 46X 5 7% 41% vowel sound i s  
same a s  French 

included those  c h i l d r e n  who read  PUBE as /PJ b / and 
c o r r e c t  answer t h i s  response  was a  r e s u l t  of French 

Approximately 20% of a l l  e r r o r s  on t h i s  s u b t e s t  seem t o  be 

12% 

24% 

2 6 h  

36% 

59% 

a 1  though 
cfecoding. 

a d i r e c t  

r e s u l t  of the  FI  group's  u n f a m f l i a r ? t y ~ w i t h  t h e  CVCE p a t t e r n .  These 

c h i l d r e n  use  t h e  Eng l i sh  s h o r t  vowel sound ( s e e  Col. 4, Table 1 1 ) ,  b u t ,  a s  

t h e  (SVCE p a t t e r n  i s  n o t  used i n  French,  they  had no knowledge of i t  t o  

t r a n s f e r  t o  t h e i r  r ead ing  of Eng l i sh .  S ix teen  ~ e r c e n t ( 8 )  of t h e  E g r o u p  used i 

t h e  s h o r t  vowel sound c o n s i s t e n t l y  when read ing  CVCE words. 

Reading Vowel Digraphs and Diphthongs 

Vowel d ig raphs  and diphthongs  v e r e  g e n e r a l l y  read p o o r l y  by both  groups ,  

w i t h  a  few excep t ions  ( see  Table12 ) .  The i n c l u s i o n  of MAY i n  t h i s  s u b t e s t  

- 

%as due t o  an  e r r o r  i n  t h e  t e s t  c o n s t r u c t i o n ,  and t h e  h igh  EHG s c o r e  on t h i s  

-1 digraph fs W L y  became *pas read as a s f ; g h t e r a t h e r - r k q - -  - 

decoding t h e  AY digraph .  X E  was read w e l l  by both  groups;  h e r e ,  t h e  s t r a t e g y  

of s p e l l i n g  t h e  vowels t o  read t h e  word probably  g r e a t l y  i n c r e a s e d  t h e  number - 

of F I  group's  c o r r e c t  responses .  The OD and OW d ig raphs  a r e  t r a n s f e r a b l e  



f r o n  French  t o  E n g l i s h  a s  t h e  sounds  t h e y  r e p r e s e n t  i n  b o t h  l a n g u a g e s  a r e  

s i m i l a r .  Thus,  t h e r e  were h i g h  s c o r e s  on FOUP and FpW by t h e  F I  g roup .  

Reading Vowel Digraphs  and Diphthongs ,  Mean P e r c e n t  C o r r e c t  
I. 

P e r c e n t  C o r r e c t  X of e r r o r s  due  
F I EXG t o  French  decoding*  

Vowels Tes t  Words n=50 n=56 f - -  

31 YOIT 
C 

,3?' FOCP 

214 232 

LiSZ 252 vowel sound i s  
same a s  Eng. 

* ;-.. 2.-LI t h e  French  i e c d i n g  r c r a t e g y  i s  r e p o r t e d  h e r e  a s  t h e  o t h e r  e r r o r s  were 

z33 -7ar ied  and i n c o n s i s t e n t  t o  r e v e a l - a n y  p a t t e r n .  

** T--.o r e a d i n g s  f o r  FOX x e r e  c o n s i d e r e d  c o r r e c t :  "OW" a s  i n  cow o r  a s  i n  
:;el lax. 2f t h e  52: of  che ?I group  who r ead  FOW c o r r e c t y ,  22Z (7)  r e a d  / $ o d ,  
-55i:h a l t h o u g h  : o r r e , c t ,  i s  a l s o  a n  i n s t a n c e  of u s i n g  French  decod ing  
= : ~ 3 t e = i e ~ .  > 

i;; reading m i  &lm E ~ U  diphtktmgs some o f  t h e  fI group  a r e  aga in  

. . - -  - ~ L t s  : rench  d e c o ~ i n g  s k i l l s ,  j u t ,  g e n e r a l l y ,  t h e  e r r o r s  fo l l owed  no c o n s i s -  

sszz F a t t e r a ,  S m e  chiiiren r e a d  t n e  ;rowel l e t t e r  name, o t h e r s  r e a d  Engl ish  



D 

s h o r t  vowel sounds ,  and s t i l l  o t h e r s  r e a d  a  combina t i on  of  l e t t e r  names 

w i t h  E n g l i s h  and F rench  vowel sounds .  The c h i l d r e n  o b v i o u s l y  were 

u n f a m i l i a r  w i t h  most  of t h e  vowel d i g r a p h s  and d i p h t h o n g s .  

Reading R-Cont ro l led  Vowels 

Again b o t h  t h e  F I  and ENG groups  s c o r e d  p o o r l y  on  t h e  R - c o n t r o l l e d  

vowels  ( s e e '  Tab l e  l 3 ) .  OR and L'R seem t o  be  t r a n s f e r a b l e  from French .  
A 

SOR,  be ing  a  French  wad, was o f t e n  r e a d  a s  such  by t h e  c h i l d r e p ,  b u t  t hen  
d 

t h e y  changed t h e i r  p r o n u n c i a t i o n  t o  a more E n g l i s h  sound ing  word. The same 

t h i n g  was done  when t h e  c h i l d r e n  r e a d  NUR. French  i n t e r f e r i n g  w i t h  E n g l i s h  

r e a d i n g  was a l s o  s e e n  i n  t h e i r  r e a d i n g  of N I R  and  M R .  The u v u l a r  "R" was 

used  by abou t  7 c h i l d r e n  ( 1 4 f )  when r e a d i n g  ea& word. 

/ Reading R-Cont ro l led  Vowels, Me* P e r c e n t  C o r r e c t  
P e r c e n t  C o r r e c t  F I  Group S t r a t e g i e s  

T e s t  F I  ENG French  L e t t e r  O the r  
Vowels Word n=50 n=56 decoding  name 

N I R  1 2 Z  614 18% IX 30'i 219: 

n~ NOR 58: .75 z 192  385: 4 3 ~  8 

3. h4-R 502 i 6 7 562 8% 36% 
1 . 

d 

- .  I n  smmar::, 3 0 t h  g roups  s c o r e d  p o o r l y  i n  r e a d i n g  vowel  sounds .  The F I  

-? 5 L s u ?  read ail sounds  p o r l p  e x c e p t  t h o s e  few l e t t e r s  and l e t t e r  combina t i ons  

* * . .  . P, 
-nl:n a r e  ? ronoucce?  s i n i l a r l y  i n  r r e n c h  and E n g l i s h :  A i n  t h e  S C  p a t t e r n ;  

?R.  L 3 ,  Y 1 2  the X C E  p a t t e r n ;  9L' and OK. C1 i n  t h e  CVC p a t t e r n ,  a l t h o u g h  



6 1, 

The F I  group a p p e a r s  t o  u s e  s e v e r a l  s t r a t e g i e s  f o r  r e a d k g  t h e  vowel 

sounds t e s t e d ,  b u t  u s e  no one s t r a t e g y  c o n s i s t e n t l y .  It a p p e a r s  t h a t ,  w i t h  

a  few e x c e p t i o n s ,  t h e y  a r e  n o t  f a m i l i a r  w i t h  decoding  vowels.  However, 

-=r 
even i f  t hey  cou ld  decode t h e  vowel sounds us ing  French decoding  s t r a t e g i e s ,  

t h i s  would o f t e n  produce a n  i n c o r r e c t  E n g l i s h  r e s p o n s e  a s  t h e  vowel sounds, 

a r e  v e r y  d i f f e r e n t .  

O r a l  Reading and C m n p r e h i o n  T e s t  

Three p a s s a g e s  frum t h e  S tanda rd  Reading I n v e n t o r y  (McCracken, 1966) 

were g iven  t o  t h e  c h i l d r e n  t o  r e a d :  a  Pre-primer pas sage ,  a  Pr imer  pas sage ;  

and a Grade One pas sage .  Only i f  t h e  c h i l d  s c o r e d  above 602 on  t h e  T o t a l  

Comprehension s e c t i o n  of t h e  o r a l  r e a d i n g  pas sage  was t h e  c h i l d  asked t o  

r ead  t h e  n e x t ,  more d i f f i c u l t  pas sage .  A l l  t h e  ENG group r e a d  t h e  Pre-  

pr imer  passaga, A l l  buf  9 FI xB%ki ren  C 8 2 X )  r e a d  e h c  P ~ e - p r h c r  passage; 

t h o s e  who d i d  n o t  e i t h e r  began t o  r e a d  i t  and cou ld  n o t  r e a d  any words and 

so were asked  t o  s t o p  r e a d i n g ,  o r  t hey  were n o t  asked  t o  t r y  t o  r e a d  t h e  

p s s a g e  because  t h e  t e s t e r  judged,  on t h e  b a s i s  o f  t h e i r  poor  performance on 

t h e  p r e v i o u s  Reading and Decoding T e s t ,  t h a t  t hey  would be u n a b l e  t o  r e a d  

i t .  I n  one c a s e ,  a  c h i l d  s imp ly  made up a s t o r y ,  i n  E n g l i s h ,  which had no 

r e l a t i o n s h i p  t o  t h e  p r i n t  on t h e  page. A l l  t h e  ENG group s c o r e d  above 60% 

on t h e  P r e - p r k e r  t o t a l  comprehension s e c t i o n ,  s o  a l l  v e r e  asked  t o  r e a d  t h e  

~ r % r ! ~ a s s a ~ e .  Himever, o n l y  44% of t h e  F I  group d i d  w e l l  enough on t h e  

Pre-primer t o t a l  comprehension section LQ ga nn LQ read t h c P r i m e r  fielaction- 

S i n e t y - t h r e e  p e r c e n t  of  t h e  EXG group sco red  w e l l  enough on t h e  Pr imer  t o t a l  

comprehension s e c t i o n  t o  then  go on t o  read '  t h e  Grade One pas sage  cumpared t o  

G U L F  $92 of t h e  FI group. 



. Because of a misurrderstanding between the examiners about the proce- 

dures that were to be followed during the Oral Reading test, passages were 

given to both the ENG and FI groups under two different conditions. The 

different testing conditions are described below. Testing Condition I 

(ENG I, n=45, FI I, n-31): 

1. The children were told only the title of the story and, while they 

were reading, were told proper names if errors were made on names. No 

other errors were corrected by the tester. 

2. The rate reflects only the children's reading, without examiner 

corrections or prompting. 

3. Word recognition errors are those errors children made which change 

the meaning. - 
4 .  Total Accuracy is the sum of word recognition errors plus fluency 

- 

errors (aLl ather err- which-& x n t  charrg-e a e a ~ i n g ,  i,e. , stt&tittt-- 

tions, repetitions, and self-corrections). 

5 .  Comprehension was tested in trvo parts: 

a. Recall, in which  the children were asked to tell everything they 

could about the story without the aid of the text, and 

5 .  Total Cmprehensiw, where the children were expected to ansver 

quesrions about infomation in the text which they did not give 
d 

iaring the recall section. Total comprehension is the sum of items 



they made errors during oral reading or could not read a word at all, 

the examiner told them the correct word. 

The rate reflects examiner corrections and promptings as well as the 

children's reading. 
- - - - 4- - 

C - 

Word recognition errors: same as above. - 

Total Accuracy: s&e as above. 
-% 

Comprehension was tested in one way only. The children were permitted 

the Oral Reading and Comprehension Test, six one-way multivariate analyses 

were done, one on each set of scores •’ram each of the three oral reading 
I 

passages administered under Testing Condition I and Testing Condition 11. 

Under Testing Condition I; multivariate analysis of the he-primer 

--wrelle differences between the rl  and ERG 

groups, F ( 5, 66) 1 12.05, 2•‹C -001. The univariate analyais ahowed 

that rellable differences between the FI and ENG groups occurred w all 

the measures obtained from the Pre-primer paaaage (see Table 1 4 ) .  An 

examination of the aean scores in Table 14 shovs that th EL#; group f 
read the Pre-prirer passage better than the PI group. On the Prfmer 

paeaage which was read by only those children vtPo successfully comprehended 

1% found between the group m l p  OD the total coapr~bmsian section fset C 



Table14 ). An i n s p e c t i o n  of t h e  mean s c o r e s  obta ined on t h e  T o t a l  

Comprehension s e c t i o n  shows t h a t  t h e  F I  group 's  s c o r e s  are b e t t e r  than 

t h e  ENG group 's  s c o r e s .  However, one must remember t h a t  on ly  1 0  F I  

s t u d e n t s  read t h i s  passage compared t o  41aENG s t u d e n t s .  These 1 0  F I  

- s t u a e n t s  a r e  t h e  exceptiorkally good Engl ish  r e a d e r s  in t h e t r  group; -- -- - - - - 

uhereas  t h e  ENG group c o n s i s t e d  of a l l  c h i l d r e n  except  those  4 poores t  

r e a d e r s  who d i d  n o t  s u c c e s s f u l l y  read  t h e  Primer passage.  

* 
d i f f e r e n c e s  between t h e  F I  and ENG groups on a l l  3 o r a l  r ead ing  passages:  

on t h e  Pre-primer passage,  P ( 4 ,  ,20)  = 6.89, E < -01; on t h e  Primer 

passage,  F (4, 16) = 9.10, E (-001; and on t h e  Grade One passage,  

F (4,  16) = 4.12, p (.CIS. Univar fa te  ana lyses  e i v e d  t h a t  f e l i a b l e  - 

d i f f e r e n c e s  a r e  found on read ing  rate and word r e c o g n i t i o n  accuracy on 

ENG groups w e r e  found to be r e l i a b l y  d i f f e r e n t  on t h e  P r e - p r h e r  and. 
,' 

Grade One passages.  The mean s c o r e s  r-rted in  'fable %4 show ttrat on 

each of t h e s e  measures the WG group 's  peyfonnance is s u p e r i o r  to t h e  

I 

performance of the F I  group. 

Because tbe chf ld ren  u b  =re t e s t e d  d e r  ,Condit ion I f  were helped 

with  word recognLtion e r r o r s ,  vbicb a f f e c t e d  t k i r  t o t a l  accuracy and 

e 7 p a s s t . a g e  t b  d e r  Testing Cimdi t icm I. In Tes t  fag C o d *  t ion I 
! 

o n l y  38.72: of t h e  FI  grDup read t h e  Primer passage a d  only 32% read the 
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probably w u l d  not' have been asked t o  read theee passages under Test ing 

Condition I a s . t h e i r  Tota l  Comprehension sca re s  would no€ have reached 

60% without t h e  he lp  they vere given on w r d  recogni t ion  e r r o r s  and t h e  

a i d  of t h e  t e x t  t o  a n m r  quest ions.  Because more less-able  readers  - 
- -- -- - - - - - -- - - - -- --- --- 

went on t o  read the PrPriwr and Grade One reading passages under Test iqg 

Condition T I ,  t h e i r  poorer s co re s  de f l a t ed  the  group's mean. Thus, a t  ' 

a l l  t h r e e  reading l e v e l s  t he  EBG group is found t o  be reading r e l i a b l y  

As well,as quantztatzve M o m a t i o n  about t he  PI  groups' o r a l  1 + B 

reading,  it  is i n t e r e s t i n g  t o  consider fume q u a l i t a t i v e  da ta  based on the 

. FI chLldrenls  e r r o r s  i n  oral reading. Those FI  ch i ld ren  vho were ab le  t o  

read t h e  Grade One English passage Pade e r r o r s  which one m d d  erpcc t  

only from good readers (Heber ,  19f0),  TbeFr e r r o r s  geaerally resulted 

f r m  t he  ch l ld rea  predicting an u p c a i n g  w r d  , -f;Bff~-m&gtt'~rrea~~*lw~ 

because of t h e i r  p r ed i c t i ons ,  a d  then se l f -cor rec t ing .  

There vere 21 FI a d r e n  who could mt read further thanLthe Pre- 

primer passage. Of these 46% read the passage a s l i f  it were French r a t h e r  

than English text .  For m h ,  one c h i l d  read HOTEWl LWWD UP as 

/-ti: yp / . -st 'children read with a French accent  aad 

used French decodfng sLifLe. O r k r  di@dren Fa the PI  group arho found it 

verv difficult t o  read t he  Re-primer  paasage, attestpted t o  uae the i n i t i a l  

letter in a word to p r M e  a S 8 d - E c i d i  i&d; tUs usGd1F r - H t t 3 i 5  7 

read I SEE ~MJTHZRG VOa FLAY WITH, SAID HUTHER as "1 SIT SO I1UCH YOU 



The kinds of Englfeh decoding e r r o r s  seen i n  t he  prevfops Reading nd 

Decoding Test which #re due t o  FI chi ldren  inappropriately t r ans fe r r ing  

French decoding skills t o  English words also e u r f a c e . ~  i n  t he  Oral Reading 

Test.  French decoding particularly interfered in reading the vowels U 
- - - - - - - - - - - - - --- - - - - - -- - - ---- - 

and I. and in r a t h e  cMIeonant digrapha lIfLand ClL This, UP waa aften 

read as /yp /, urni u s  of t en  read as /vIi:r/ and CBILDREN was read as 

- 
- 

A o n e r a y  mul t iva r i a t e  

Test sisqued t h a t  t he  PI and 

&ze Test 

ana lys i s  dont on the  ecares  from the  h z c  

WG groups' perfo-e on t h i s  test vas 

reliably d i f f e r e n t ,  f ( 3 ,  102) * 22-49,  ( .001. The univar ia te  analyses  

their scores  f r o l  page 1 and p&ge 2 and an the total t h e  tahm t o  colplete 

the cask (see Table 15) - Tbe rcan acores f rmt  this mt, reported in 
& - - 

Table 15, e b u  that tbfs d-tfference 2s due t o  the super ior  perforwmce of 

the  MG group on t h e  Maze T e s t .  

&st of the PI grow scored very poorly on this -sure of s i l e n t  

reading couprebtasfon. A l l  tk P I  ch i ldren  appeared to a t t e r p t  to-reed 

the passages and do the w k ,  but for w e t  of t he  ch i ldren  it proved t o  

be f a r  too d- t f f icu l t .  Fifty percent of the PI group used the maximum 
- - - - - - - 

t h e ,  10 minutes, t o  do this Ihre Test, ~A@ruls only 1 chFLd in the ZHG 

group required t h e  f;rll time. A d ,  although nany of the  FI group took the  



Table 15 

Haze Test Results; k n s ,  Standard Dtviattons, 
Univariate E's, and Range - 

Hean Scoree - (Standard Ikviathm) 
- - G -  - - - -  f --- - - - - - 

n-40 1.1155~ 

Hean Score, Page I 
(max. 7) 

Fkan Total Score 
(mx. 15) 

Meae Total Tipe , 
b x .  10 min.) 

* - 
Hean Omissions 
(k. 152 

Range 

a 
change in n due to  a c h i l d ' s  absence over 3 tes t ing  sessions %r 



Teacher Interview 

A l l  t h e  teachers of the  PI a d  KBE ch i ld ren  were ietesviewed t o  exqine 

sope of t h e i r  Zanguage Arts a c t i v i t i e s .  There were 4 FI  tt,~cbers and 

7 ENG teachers  involved. Each was extremely cooperative and wi l l i ng  t o  
- 

- 
- -- - - -- -p --- - - - 

give i n f O i t i o n  about t h e i r  ~ang&age Arts p r o g r k .  The-resul ts  vere  as - 

f o l l ovs  : 

1. Reading Aloud 4 3 
If 

4 3 L L ~ ~ ~ ~ ~ ~ - ~ ~ -  p- 

- - -  - 
-- 
i 

.* 

c l a s s  i n  t he  language of i n s t ruc t ion .  One FI  teacher  did not  read aloud ! 

because she f e l t  the  vocabulary i n ' a  French s to ry  was too advanced f o r  the  
4 

chi ldren  i n  her' grade 1 FI Class.  Tvo of t he  FI teachers  occasional ly , 

read t o  t h e i r  c l a s s  i n  Eng 

PI c l a s s  exchanged with an 

f€sF-ngiH&c 

2. Use of the  Library 

AIl  

burroved 

ch i ldren  

reported 

a choice 

the  ch i ldren  w e d  the  

because the  &hi ldren  requested i t .  One , 
- t 

grade 1 .class  i n  the  school t-e a week 3 , 
S 
F 
f 

school l i b r a r y .  In  one F I  school the  ch i ldren  \ + 
.B 

French books only,  one per  week, whi le ' in  t he  o t h e t  F1 school the  - d 

j 

borrowed one French and one English book p e r w e k .  T h e s e r t ~ c h e r s  

t h a t  t he  FI childrefl  p refer red  the  Eriglfsh books, and vhen given 

by the l i b r a r i a n  a s  t o  which she would read t o  them, English o r  

French, they genera l ly  chose English. 
L x z  

I - -- 
-P 

3. s i l e n t  Readfag 

nnly sf t& & ~21-  - - 2; - / - "  

t h e i r  classrocm. Three of t h e  EWC classes d i d  not  have a scheduled s i l e n t  

reading period, but these  - - - t e a c h q s  - - - - reported t h a t  t he  ch i ldren  in theFr -- - 

classes read s i l e n t l y  everyday. A l l  o tbe r  PI and ERG cLassee have ,s i len t  
- ' 



reading periods every day i n  t h e  language of astruct*. . I n  a l l cc l a s sqs  . . 
@ - '  

the-5hi ldren  read l i b r a r y  books and readers  during this the.  . - 

A l l  but one of the FI c l a s s e s  spent i n s t r & t i o n d l  tfpie on vri'&ng. . * - 
6 -. 

- - " *  s -  

week. Six of the  ERG teachers  had t h e i r  c l a s se s  vrite dai ly. jou-mals ,  

1 and 4 of the WG teachers  had the  ch i ld  en v r i t e  s t o r i e s  u c c a s i o n a l l y . ~  ' 4 

,- 
3 % 

- - - - O n l v - ~ m t R n r h e r n p m t d t h n t t h P ~ L b p l t r l n n a ~ ~  w_f+P(-- 
* e  

" very of ten.  - .  

5. F I  teachers  i n s t r u c t i n g  i n  English Ianguage 'hr ts  P 
None of the ,PI, teachers-  give help-. o r  i n s t ruc t ion  in e i the r ,  s ~ d i n g  

I 

=.- * .  - .  
' o r  i n  wqiting English. As on her  s a id  'This is French mrsiolr.': r L  ic . 

6 
. . 

They ge t  English ^ a l l  th;. ti& outs ide  of school. " a -.* - , *  

.' 

\ Parent Interview 
, , 

% 4. U 

1 ,  

A random sample of . p a r e n t s f r m  both the  FT and E#G groups vas  - . ' I  

* ,  * . %'< 

interviewed over the  telephone. This was done t o  determine i f  t he re  &re ,. 
i- 

any di f fe rences  betveen the parent 's  a t t i t u d e s  about reading o r  in hou they 

help their ch i ldfen  v i t h  reading. A l l  parents  were wi l l i ng  and' eager t o  
4 

- I 
t a l k  t k t h  the researcher ,  and seemed supportive of the  jreaearcb b ro j ec t  and. 

. " 
? 

-st in t e re s t ed  i n  their 'ch3ld's reading d w e l o p ~ c n t .  The results w e r e  A %  I' 

811 but one PI parent  read a l o d  t o  be r /h i s  ch i ld .  The one p a r w t  vho 
t 

did  not read aloud used t o  do eo but rnm her  ch i ld  is an independent 
- - - - -- -- -- -- -- -- 

reader and reds for W l f .  Sixty-f i y e  p e r ~ &  of the FE p a r e n t s  read 

aloud d a i l y ,  and 302 sa id  they read aloud cw m a t  days. 



Of t h e  ENG p a r e n t s ,  78% 

who d i d  n o t  r ead  a loud,  on ly  

any longer  because- h e r  -ch i ld ,  

s a i d  

- - -- 

, . 
' read 

read  

they d i d  no t  r ead  aloud 

read  a loud t o  t h e i r  c h i l d r e n .  Of those  p a r e n t s  
t 

one of t h e  p a r e n t s  used t o  do s o  but  does  n o t  

read independently now. The remaining p a r e n t s  - 
t o  t h e i r  c h i l d r e n .  

a loud most days ,  23% -read aloud about twick a week and 15% r a r e l y  

a loud.  

The 95% of t h e  F I  p a r e n t s  who read  aloud t o  t h e i r  c h i l d  were asked 
' 

r whether they read  i n  French o r  i n  Engl ish .  Forty-tvo percen t  a f  t h e  

p a r e n t s  read  on ly  i n  Engl ish ,  16X read  oiily i n  French, and 42X read  aloud 
* 

i n  l m t h  languages.  

, -  3. Does your c h i l d  r e a d  a t  home? 

r or the F I  pal-cM&read a t  home; 

40% s a i d  t h e i r  c h i l d  read  o n l y  a l i t t l e  a t  home because t h e i r  c h i l d  w a s  
. 

j u s t  beginning t o  learn hov t o  read;  and 15% of t h e  F I  p a r e n t s  s a i d  t h e i r  

- c h i l d  d i d  n o t  read a t  home, but  t h e s e  p a r e n t s  added t h a t  t h e i r  c h i l d  d i d '  

Imk a t  books and t t h e  reason  why t h e i r  c h i l d  d i d  q p t  r ead  a t  holse vas ' 

because he/she c o d  
- 

Ninety-No p e r c h  of the EHG i r o u p s '  p a r e n t s  s a i d  t h e i r  c h i l d  read  a t  

The Fx 'parents  were asked i f  txeir c h i l d  read ~ r e d c h  o r  Engl i sh  

Z? boob a t  G .  Of those c h i l d r e n  vtt4 d t ~  o f t e n  read  at &, 661 read only - . 
' Engl i sh  books, 222 read  o n l y  French books, and 12% read bo th  French and 

4 



E n g l i s h  books.  O f  t h o s e  c h i l d r e n  who r e a d  a  l i t t l e  a t  home, none read  

o n l y  E n g l i s h ;  3 7 . 5 2  o n l y  r e a d  French books;  and 6 2 . 5 %  r e a d  bo th  French 

and Eng l i sh  books.  

5 .  Do you and your c h i l d  u s e  t h e  P u b l i c  L i b r a r y ?  

Ti-te m a j o r i t y  o f p a r e n t s  i n  b o t h  groups  used t h e  p u b l i c - l i b r a r y  w i t h  

t h e i r  c h i l d .  Of t h e  F I  p a r e n t s ,  60X used i t  o f t e n ,  lO%,used  i t  r a r e l y ,  and 

302 d i d  n o t  u s e  t h e  p u b l i c  l i b r a r y  a t  a l l .  Of t h e  ENG p a r e n t s ,  54% used 

i t  o f t e n ,  4% used i t  r a r e l y ,  and 4 2 7  neve r  used - t h e  - p u b l i c  l i b r a r y  w i t h  
- -- - 

- - - -- 
- - - - -  -- - - - A  

/ t h e i r  c h i l d .  . . 

6. FI p a r e n t s :  I n  v h a t  language  a r e  t h e  books you borrow from the '  l i b r a r y ?  

I f  t h e  p a r e n t s  used t h e  l i b r a r y  t h e y  were a s k e d  i f  t h e y  borrowed 

F r m c h  o r  Eng l i sh  books. P i f t y - e i g h t  

Sorrowed o n l y  Eng l i sh  books,  42% sai'd 

books,  and no p a r e n t s  i n  t h e  F I  grouh 

7 .  The c h i l d ' s  p l a c e  i n  t h e  f a m i l y .  
1 

p e r c e n t  o f  t h e  p a r e n t s  s a i d  t h e y  - 
t h e y  borrowed b o t h  French and E n g l i s h  

borrowed -only French books. -- 

c 

T h i s  q u e s t i o n  r e v e a l e d  n u  i n t e r e y t i n g  r e s u l t s .  

8.  T e l e v i s i o n  h a b i t s .  

f i e  r e s u l t s  shoved t h a t  t h e  m a j o r i t y  of  c h i l d r e n  i n  bo th  t h e  FT and 
. . 

D G  groups  watched t e l e v i s i o n .  

&st c h i l d r e n  i n  bo th  g roups  watched c a r t o o n s  and p u b l i c  t e l e v i s i o n  

: h i t d r e n T s  p r o g r m s .  Yost  of= t h e  c k d l d r e n  watched Sesame S t r e e t  wh& t h e y  

-;ere younger, So= fhil&ren m u  xa-h s i t u a t i o n  comedies and a-ture 

1 %st p a r e n t s  i n  both groups  f e l t  t h e i r  c h i l d r e n  had r e c e i v e d  some 

valuable l e a r n i n g  f r m  watching  t e l e v i s i o n  (80I o f  t h e  PI  p a r e n t s  and . 

59Z of the EXG p a r e n t s ) ,  _I 



r 
9 .  F I  p a r e n t s :  Does pour c h i l d  watch French T e l e v i s i o n ?  

According t o  t h e i r -  parents . ,  40X o f  t h e  F I  group watched some French 

+ 
t e l e v i s i o n  w h i l e  60X of  t h e  F I  group va t ched  o n l y  E n g l i s h  t e l e v i s i o n .  

t h e i r  c h i l d  i n . b o t h  l anguages .  %ny o f  t h e  p a r e n t s  s a i d  t h e y  cou ld  n o t  
-- -- 

10.  Do you h e l p  your c h i l d  w i t h  r e a d i n g ?  

The m a j o r i t y  of p a r e n b s  i n  k t h  g r o u p s s a i d  t h y  helped Che i r - ch i ld -  

w i t h  r e a d i n g .  Of t h e  F I  p a r e n t s ,  80% helped  t h e i r  c h i l d  a  l o t ,  5% a  l i t t l e  

and 159: d i d  no t  h e l p  t h e i r  c h i l d r e n  w i t h  r e a d i n g .  When asked why t h e y - d i d  

no t  h e l p  t h e i r  c h i l d r e n w i t h  r e a d i n g  t h e  p a r e n t s  s a i d  t h e i r  c h i l d  w a s  "not 
- - - - - - 

- - 

keen" on r e a d i n g ,  d i d  n o t  need h e l p  because  he  cou ld  r e a d  h imsel f  now, o r  

because  t h e i r  c h i l d  was n o t  r e a d i n g  y e t  and s o  they  cou ld  n o t  h e l p  y e t ,  bu t  

t h a t  t hey  d i d  c o n t i n u e  t o  r ead  a l o u d  t o  t h e i r  c h i l d .  

Of t h e  ENG p a r e n t s ,  76X s a i d  they  he lped  t h e i r  c h i l d  a l o t  w i t h  r e a d i n g ,  . 
129 he lped  a  l i t t l e ,  and 127 d i d  n o t  h e l p  t h e i r  c h i l d r e n  w i t h  r e a d i n g .  Those 

.z= 

who d i d  -- - n o t  -- h e l p  p- t h e i r  c h i l d r e n  w i t h  r e a d i n g  d i d  n o t  f e e l  t hey  needed t o  
- - -- - - - -- - -- 

because  t h e i r  c h i l d r e n  were independent  r e a d e r s  o r  t h e i r  c h i l d r e n  were 

h i g h l y  mot iva t ed  and p r a c t i c e d  r e a d i n g  a l o n e  wi thou t  t h e i r  p a r e n t s '  h e l p ,  
- 

%st p a r e n t s  i n  b o t h  groups  h e l p  t h e i r  c h i l d  w i t h  r e a d i n g  by h e l p i n g  

t o  sound' o u t  words, o r  by t e l l i n g  t h e  c o r r e c t  word i f  t h e i r  c h i l d  could  n o t  . . * 

sound i t  o u t .  

11. F I  p a r e n t s :  I n  what l anguage  do you h e l p  your c h i l d  t o  r e a d ?  
=L 

The m a j o r i t y  o f  FI p a r e n t s  he lped  t h e i r  c h i l d  t o  r e a d  E n g l i s h  (52%).  

' I  .i 
Only 18% of  t h e  p a r e n t s  he lped  t h e i r - c h i l d  o n l y  i n  F r e n c h p n d  30X helped  - - - -  

r e a d  French w e l l  enough to h e l p  t h e i r  c h i l d .  

A t  one  P I  s c h o o l ,  w e r e  urged n o t .  t o  t e a c h  t h e i r  c h i l d r e n  how t o  

r e a d  E n g l i s h  a t  h q e  t o  avo id  c o n f u s i n g  t h e  c h i l d r e n .  Perhaps  e v e n  more of 



T 

the FT parents vould have helped their children to read English if this 
1 

reqdest had not been made by the school. 

"Good English Readers" 
* 

A subset of the F7, and EHG groupswas able to read successfully the 

grade 1 oral reading passage with 50% or better total comprehension. These 

children, tested at the end of grade 1, demonstrated their ability to read 

grade 1 material and chus vere Labelled "Good English Readers". Quantitative 
- - - - - - - - - - - - - 

and qualitative analyses were done to compare the perforwince of the FI * 
and. E X  "Good English Xeaders". 

L 

The 10 F I  and 42 W, children w h o  read the Grade Une passage under 

Testing condition 1 e r e  included in this  group- +%se 2 El and 4 EHG 

children in Testing Condition 11, who successfully read the Grade h e  

because their perfomnce gas independent of the examiner. Table 1 6  
, 

s h  us the.results f r m  the Oral Reading and Comprehension Test for the ? 
1 2  fI and 4 5  ENG "Good ,English Readers". 

A one-way multivariate analysis-was performed on the scores obtained 

5y the " b d  English Readers" on tk Reading and kcrtding Test. Thisairnalysis . 
shoved that there were reliable differences betveen the FI and ENCcgroups, 

F (5, 51) = 6.11, p <.M1. Enivariate analyses on the five measures T? - 

examined shoved thar there =ere reliable differences 

od the Spelling Corrnnon Words Subtest, (1 ,  55) = 2Q.62, p(.OO1, and on the 
-~ - -~ 

Reading Vowel Sounds Subtest, F (1, 5 5 )  = , 5 . 4 3 ,  E (.05. Inspection of the 

mean scores shdved that this difference was due to the better performance of 

the EUG group (see Table 43) .  f I 





. - - -- - - - - - 

Table 17 

Results from the Beadhg and OecodFng T e s t ,  "Good Edglisb Baadera*', 
&an Scores, Standard Deviations and Zfnivarhtt P ' s  - 

@ 

~. 

Ratio of Correct Uords 53.56 5 4 . 5 2  .OW 
per mlnute (55-515) i4Q.84) 

- I - 
Spelling (hamon Yords  28.16 3 3 . 2 9  20.62* 

371 (4 m) (3.65)) 

* 
Beading Consenant !smud8 53- QO 53 . 87 -327 

(sax- 601 C1.U) {4*- - - - - - - -- - - - - J * e 
4 

Reading Vowel S o w s  13.00 16.64 5.43* 
(w. 26) (4.71) (41 84)  

A q d i  ta t Xve ~SiuXtys3S 3 6  aete-7TS s t r a t  e g i e s  ~ b y ~ h e F f " G o o d  
- 

?I 
. - 82 f . . 

found between the P I  and EbK; groups.  In.the Spel l ing  W n  Words Subtest, 4 

analysis - - revealed Pp =ri@ -- the errors seen i n  the,, total P I  group. 
A 

* 
~ & t $ u l a r l y ,  these 12- FI children found i t  d i f f i c u l t  to spell the cbn&mant 

Medds 'h (33% correct) and STR (50% correct); the consonant digraph IiG 
, 



- - -  

0 ,  

(412 c o r r e c t ) ;  and the CVCE pa t t e rn  (252 co r rec t ) .  Errore m the  consonant 

digraphs S H ,  133 and TB a l s o  occurred (66X correc t ) .  Same of t h i s  group's 
- 

7 spe l l i ng  e r r o r s  r e su l t ed  from t h e i r  reading icmtmctfon in Reach i a r e r f e r i a g  

. . . . . . . , . .. . \ _. .. .. . . . .. .. ... ". .... . .. . . ." " .. .... " . . .. . .. . .. - -  - -. - -. - --------. 

FT ( i - e l ,  t h e  CVCE p a t t e r n ) .  

Reading Vowel Satmds Subtest  s b d  that these chi ldren  seea t o  be mare 
- 

consiet'ent i n  the s t r a t e g i e s  they use t o  read v o w 1  sounde thsa t he  t o t a l  

PI group, Of  the e r r o r s  r ade  when reading the CVC pa t t e rn ,  44X r e su l t ed  from + 

pronouncing the make-beffwe words as Preach words. P o  reading the CVCE 

pattern, these chi3iken either r e d  St em~ect-fy <HZ), prwottaced it as a 

French word ( 4 7 X ) ,  or  read the  LNCE pa t t e rn  a s  t h e  CVC pa t t e rn  (34X). The 

-- 

chi ldren  scored 'qui te  vell on the 11 make-believe words con ta in i e thgnore -  

unfamil iar  vowel digraphs and diphtimngs, readfng tk c o r r e c t l y  53% of t h e  

l e t t e r  of the digraph o r  diphthong. Fifty-three percent of the  chfldrem 
1 

c o r r e c t l y  read the  R-controlled vouels. Of the  e r r o r s  on t h i s  set of v o w l s ,  

# X  r e su l t ed  from tfee ch i ldren  pronouncing the  words as a French word. In 
. . 

-ry, on the  Reading Povel S o d s  Subtest ve see same i n t e r f e rence  from . - 
French reading inst l ruct ian even f o r  tbese "Good English Readersn wheh t h y  

.. a - 
pat te rns .  * .  
f 

A mu1ti;ariate a n a l y s i s  perio-d on t he  scores  obtained by t h e  "Good --- 
English Readers" on tire Haze Test  shoved a r e l i a b l e  d i f fe rence  between t h e  

* 
-- - -  

FT and ENG groups, ( 2 ,  54) = 3.176, 2 = .05. Univariate  analyses  of 



the t o t a l  scores  o b t a d  and t k  t o t a l  tine taken t o  co rp l e t e  t hes t ea t  

L 

showd no d i f f e rence  between the tm groups w the t o t a l  score, 

F (1. 5 5 )  - . 65 ,  p').05, but a r e l i a b l e  d i f fe rence  b e t e n  t h e  groups on - 

t he  t o t a l  t-LBe taken, - P ( 1 ,  5 5 )  = 6 . 4 7 ,  p ( .05. Inspection of t h e  mean 
- - - - - 

by the  ENG group to  co rp l e t e  t h i s  t a sk  (see Table18). '  Rather than 

i nd i ca t ing  a dfffer&ce i n  readfng a b f l f t y ,  t h i s  d i f f e r ence  can he explabed 
m 

as a result of t he  PI group's Lack of practicrindo--+ype of 

Table  18 

I Maze T e s t  ELes~ultrr for  "Good Engliab Readers"; Hean 
Standard DewLaticms, and Uaivar ia te  F's -- - - . 

lSean Scores 
CS tandard Deviat i ona) 

T a t d  Score 
(Max. 15) e- 

. 

*E < *W_df ?c1,-5-!-  - - - I' -- - 

LaBerge and Samnels i n  t h e f r  W e l  of A u t ~ t i c i t y  in Reading (1974) 

s t a t e  that i n  t he  process of h e e m g  a f l u e n t  reader ,  reading sobskills 
- - - - 

become automatic and tlms, the f l u e n t  reader needs t o  pay a t t e n t i o n  only - 



&cding  e t ~ b h d l l e  arc aot yet aut-tic. Bbth the  PI and EBc childran 

involved i n  chis  reeerrch a r e  beginning readers. One &d not expect 

chflcfren in eft* group co have r e a c h d  a level ofFautoretic3tg in 
- P---- 

-. < - daro.rffag e f T f  ra -Q,,r-f ,~~- m- eeiipepeccf t~-f;-~-C-a-j&&- "Eb;t--$q-------" -- " -- 

\ 
children a r e  learnlng t o  read in French and do not hava iaat-ti-1 €Id 

/- 
I - 

i n  reading English o r  prac t fce  fn read* Engliuh at school, t h e i r  deeding 

a u t m t i c i t y ,  is through reading rate. A sf-r rate rassgests tha t  

Children a r e  lees p r o f i c i  ent decoding eu_b+f lla- _@- t&g met -pay - % - -  -- - * 
closer  a t t en t ion  t o  decodidg the  v i  suafl .]obole. A f a s t e r  rate suggests 

a greater proficiency of decoding s u b s l i l l s ,  

A a u l t i v a r i a t e  analysis vans perforwd on a l l  tk rate measures 

whether a difference i n  the l eve l  of proficiency of decodfng subsk i l l s  

d s t e d  between the  "Goad Englleh Reuders" i n  the  PI and EllG g r a y s .  These 

r a t e  measures were: 

1. Fast reading t h e  ia tbe  Btading Caroa Words Subtest 

2 .  Total  Tiie t a b  to corple te  the Haze Test 

-- -- - 

4 .  Oral reading r a t e ,  hirer passage B 
5. Oral reading r a t e ,  Grade One passage. 

The analys is  revealed m differences  betveen t h e  two groups on these 

- -  - 

d s u r e s ,  F (5 ,  51) = 1-97,  2 > -05- Further, the  analys%s reported 



- - - 

of the groppe' psrforrpnce of the Readhg and Decoding Test (_see Table 18) 

revealed-m dtfferensea on the Ratio of Correct %rda per Minute, Theme 
- 

r m f  t a  -est that the P I  graup of "Good Engliah Readers'' are aa proficient 

Prof ictedcy o r  autoraticf ty-of &ecoding subskirf re- is hcreas& tlvougPr - 

--- 

-- - -- -- -- 
L 

has obtatned a lwel of proficiency in decoding aubskills very swlar t o  

that level reached by the "Gaud Englfsh Readers" fn the E86 g r o ~ p ,  m e  
--  

m e t  conclude that ,  i n  order for t h a  t o  have reached t h i s  lwcl of 

reading a t  hame as they a re  mt practicing h g l i s h  reading in school. As 

t h e  results of tbe parent interxiems &ow, - all PI a chi - are A read to  at 

hme, usually i n  Edgliah; many of the chilitren read a t  i n  English d 

nost FI p'renta help their children uith English reading sk i l l s .  



English fl iatructed -1 peers. The purpose of t h i s  present  study uae not 

these two group uf chi ldren ,  but to d e l i n u t e  t h i s  d i f fe rence .  The 

d i f f e r ence  between t h e  FI and EWG groups can be deecribed as a d i f f e rence  

fn reading a t r a t e g i e s  vtrich grade 1 P I  and ERG chi ldren  use to read 

English r a t e r i a l s .  
- 

Hot unexpectedly, in t h i s  s tudy tbosc ch i ldren  vbo ve re  ttwgbt t o  red 

English reading s t r a t e g i e s .  In contrast to the E#G group, the PI chi ldren  

English mater ia l s ,  1) English reading s t r a t e g i e s ,  2) French reading e t r a t e g i e s ,  

3) a combination of French and English reading s t r a t e g i e s ,  or as hawlng no 

strategy to use. 

A n d r  of the  PI CbFLdren t e s t ed  be re  ( 242 )  generally read iSnglish 

9erg wff, using Engfish red* s t r a t e g i e s  very auch l ike  those uaed by 

Emever,  vhen reading real or make-believe m r d a  i n  i s o l a t i o n ,  somz fn te r -  

ference from t h e i r  French decoding sk3lls w a s  seem. This  group of FI 

for  what m a t e r i a l s  t h e i r  



- - - - -- - 

French decoding s k i l l 8  are appropriate  and when their English decoding s k i l l ~  

\ 
Ae expected, other children Tn tW PI group t222) ueed only  French 

decoding s t r a t e g i e s  to r e d  English l a t e r i a l a .  Wheu reading English w r d s  

- - -- --. .- * -- - -- ---- - - ---- 
decde re" .  Unlike tbeli-#&ii-&-lf&&er;;" who can use both French and 

English reading strategies, tkse chi ldren  appear only  t o  be ab le , t o  use 
- 

French reading s t r a t e g i e s .  
-- 

A t h i r d  group of PI  ch i ldren  C3BX) a r n v d  t o  be using a combination 

of French and Englisfi reading s t r a t e g i e s  t o  read English m t ' e r i a l s .  

using t h e i r  l imi ted  English read- mkillr, in coabination wi th  their French 

reading e h l s ,  this group of c h l l d r t n  usasally read r e d  Eaglish words, 

but rarely read the  c o r r ~ t  English#rtl ,  These chi ldrcn  a r e  *t - r h i t e d  - - .-.- 

rnaLLLre t h e  'Trtnctr-decoderm", they can use .ore English reading a t r a t eg i ea .  

'ZBc f f n a l  group of PI e h i l d r e a  fl6Z) watally pivt zto respame. ? k w  

children bad very poor Prencb reading - s k i l l s .  They could not-use tbse ddlls 

vhen reading English p e t e r t a l a  because tbey hed d i f f i c u l t y  in using Frmch 

t h a t  kerents of tboir Prtnch reading s t i l l a  are appropr ia te  io t&nsfer  t o  

EngUsh reading and that o tha r  e l amts  f n t w f e r e  v i t b  t h e i r  English reading. 

Tbfs research sbovs t h a t  s i n g l e  coasonant s o d s  t r a n s f e r  w e l l  from reading 



French t o  reading English, that A i n  t he  CVC pa t t e rn ,  U i n  t he  CVCE pa t t e rn  

English. This r k r c f r  also ahovs t h a t  s ign i f i can t  i n t e r f e rence  from 
f 

French reading i o ~ & u e t i o n  t o  reading English occurs on the  consonant 
- - - - - * 

I and U i n  the CVC pattern. These e l eaen t s  i n t e r f e red  wen when the  

FI ch i ldren  who vere  "Good English Readers" read make-believe o r  r e a l  w r d s  

In f a c t ,  those desents of French reading which a c t u a l l y  i n t e r f e r e  wfth 

&&lit& reading a r e  very feu and, i n  themselves, a r e  not enough t o  explain 

a l l  t he  d i f f f c u l r l e s  observed here,  The p e r f o r ~ a n c e  of the th ree  grmps 

of PI ch i ldren  wh; had p r o b l a s  reading-&&ish, and sore of the "Good . 

English Readers", also seem? t~ ke affected by a lack of kawledge of 

sounds, they do not know c e r t a i n  consonant digraphs, and they a r e  not  su re  

of t he  sound repreaend bg 0 i n  the CYC pat te rn .  These read%g kitilLa, - 
I 

c o r o n  t o  both French and English, v i l l  Improve througb i n s t r u c t i o n  a d  

prrtctiee i n  Rench,  a d  this hprw-r  s M d  be r e f l e c t e d  In-the PI 

children's Englfsh reading pcrfarumce. 

mere a re ,  of course, English r e d i n g  s k i l l s  t h a t  F I  ch i ldren  
. - 

v f ~ f  not b e ,  wan '& t b q  do bttcrw good French readers. These s k i l l s -  

vowd sounds). A l s o ,  of course, t o  read- Englf s h  v e l l ,  t h e  ch i ldren  vill need 

to be taught about . those daents of French described earlier, which 
- --- 

f n t e r f e r c  v i t E  readlpg FngIish. 



The ) teacher  i n t e rv i evs  showed t h a t  the PI and EHG c l a s s e s  a r e  very 

sfmilar except f o r  the  language of i a s t r u c t i q .  A l l  the  c l a s s e s  but one - 
F I  class read s i l e n t l y  daily tn t hd r . l anguage  of InstructioG; a l l  but  

their class. Hot unexpeteii~g, FI L e a f h e r s  d i d  not give the ch i ldren  i n  

--, 
their c l a s s e s  i n s t r u c t i o n  i n  English Language Arts, except that two  W * 

- 
teachers  occasional ly r& Englirrh s t o r i e i  t o  t h e i r  c l a s se s .  

Because researchers  M e  questioned whether parenta l  involvement i n  
\ 

the reading process has f a c f l i c a t e d  the t r a n s f e r  of readfng s k i l l ?  :ram = 

- 
r, 

Genesee, 1979) t h i s  research has atttmptqd t o  iden t i fy ,  tbroug+parent  
/' 

,/ 
, 

i n t e rv i evs ,  some f ea tu re s  of t h i s  parenta l  involveneat.  The parent i n t e r -  

views d id  show an i n t e r e s t i n g  d i f f e r ence  between the P I  and WG g r o u p ~ :  

--. 
PI parents read t o  their cBttdren Bare of t ~ r b ~ ~ E t K p a r o n t a , ~ I n f  act, - -- -- - -- 

a l l  FI  parents ,  except one vhvse ch i ld  was an independent reader ,  r egu la r ly  

read aloud t o  t h e i r  ch i ldren ,  and usua l ly  i n  English, b s t  PI parents  

helped t h e i r  ch i ldren  v f t h  & & f i s h  r d f n g  s k i l l s  8t hore; wen tbug'h one 
. . 

- PI scbool asked parents  n o t  t o  do so. Also, many F I  ch i ldren  p r a c t i c e  

reading English a t  hore. For s w  chi ldren ,  "Tho Good English Beaders", 

1 

t h i s p r a c t i c e  appears  t o  have been subataq t ia l .  a s  they have reached the - - 
lwel of proficiency i n  t h k r  decoding s v b s k i l l s  as those "Good English 

B 
Fteaders" i n  the EHG g r  up. Y 

Researchers have h o r n  t h a t  French I r r r s i o n  e h i l d ~ e n  b&in fo t r a n s f e r  
C 

- * 
the  reading ski l~s they have learnt through French reading i n s t r u c t i o n  t o  

. _ *  - 



reading English wen before English Language! Arts is intraduced a s  a . I 

subjec t  (Edwards, 1976; Sbapaon & hufaAn,cl978; knesee, .1979;  Swain & 4 .- - 

.Lapkin, 1981) . &never, research t o  t h i s  t h e  'has not  sham "piecisely-- * -/ " 

vhat  - i s  being t r a v f e r r e d "  (Genesee, 1979, p. 74). The research  described t 
- - - -  - - - 

p--p-ppp - 
ppppp- -- 

here  ha s  attempted t o  shQv how grade 1 ~ r ~ h " k r s i o n ; c @ ~ l ~ ~ r e n a r e  - - -  - - -- --L - -- - - - - - - -- --- - - ,-* --L-- 
* 

t r ans fe r r ing  t h e i r  readi6g skills' Co their na t ive  language. d 

,-- " 

, < This research has found that by the  end of grade 1 wme French h n e r s i o n  
. . 

L 

a s  well  a s  those ch i ld ren  in s t ruc t ed  i n  English; they.can use graphphonic: 

s m t i c  and syn tac t i c  information t o  der ive  meaning from prfnt .  'Other 

Prench d r s i o n  ch i ldren  have pot g e t  &earned to read French and. 80 .. 
have no decoding s k i l l s  t o  t r ans fe rp to  =eading ~ a l i s h .  A t e r d  s o u p  

of French m r s i o n  ch i ld ren  inapGte ly  t r a n s f e r  French decoding - 

decoding s k i l l s  a r e  wt a p p r o p r e t e - t o  use &en reading English. 
-," 

do not apply t h e i r  knowledge of t h e  -tics and s.gnt& of English while 

reading.% A f i n a l  group of French m r s i o n  ch i ldren ,a re  begirining t o  -p ' 

determine rhm Prench.decoding s k i l l s  are apwip&ate- to-ube and rben t h e y  . , 
7 = 

a r e  not .  This l a s t  group of  children o f t e n  r e l y  on their sepaa* and'" - a 

syn tac t i c  knowledge of English t o  compensate f o r  . t he i r  lac$ of English - .- 

s French W r s i o n  ch i ld ren  are "Good Eoglish Read&" =ed those French 
t 

m r s i o n  children dm are not .  - & these chi ldren  reach grade 3, t h e  - - 
grade vhen English reading fnstrut: ion i s3nt rduced ,  one mdfd expect 



that these two a b i l i t y  groups would still &st. One w u l d  also expect 

that the number 

would-fpcreaae . 

of chiltfen rbo are in th group of  'Taod 1 B g l l ~ h  Readers" 
d' 

A t  t h i s  grade l eve l ,  then, i f  these-two groups of P I  

children's instructiorral needs are to  be m e t ,  

substantially different English La8gttage Arts 

each group vill require 

ktstree~ion. h ; ~  - 
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reading. 

A I am going to glve you a 1i.t of - English wr& to red,  1 tarrrt 

you to read tha ae fast cu you caa. If can't red the umrd may * 

"skip st" a d  tben red tb, nezt oe~. 1 Wtt um3t yotr. to  try to ~ # r d  
- 

-- - -- 
the words out mow. You cam do that latar- I wU1 8 b u  y0-u what I want 

"skip its". (skip "daF), 

Haw I am going to  ask you to 'read &he vorda !fh5s tire you 

don't have to be quick; you crm sooDd them out if you tteed to. Mter yon 

have read a word I toant you tell le ,&at the vurd rpnnn. 4 

- .- ..-.. - - - 

Exampie: YOU red men & tgan -yor+ ~ & a  m y  %tiaaiW, %ogff, fff~dfy'', 
- 

or 7ty cat says w." %bu read tbis word "noR, What could you say to 

( T f  ++ 

c h i l d  to tell you lore; i.e., I bave a cat.) 





Bere are -dl tk letters .of tbe a~phabet aod o m  extra of each of 

thee letters (point to mmels.) I la going to a& you ta -11 ticme 

vor& uehg these letters, Hake the uords rigbt bere (pint to W0r-g 

read, You can souad them out to help you read tbe. (Check if correct. 
-rt 

Write out Incorrect resparme,) . 



&re are w r t  make-bdfeve Eaglieh words for you to read. 

Again you can aomrd tbem obt. (Check correct response. Wrfte out incorrect 



,Oral Reading and Cmpre ension Test f 



ORAL READIS AND ~ D & U H ~ S I O N  TEST: ,DIRECTIONS 
+ 

L-- 
Now I ' m  going t o  ask you t o  read a s to ry  f o r  me. I ' d  l i k e  ydu -' 

* 
L 

t o  read i t  out  loud, and a f t e r  you read it you should t e l l  m e  about i t .  

Q 

I may ask you a few quest ions,  too. O k a ~ ? ~ .  

This is a s t o r y  about a boy named John. (fland t o  c h i l d )  (Mark 
7% 

"W .- - 
comprehension quest ions a s  ch i ld  r e t e l l s ,  i n '  s e w n c e !  i f  possible .  

\ 

I f  comprehension above 60%: 

e w  I ' d  l i k e  you t o  read one more s t o r y  f o r  me. Again I .. d l i k e  

f in i shed .  you t o  read i t  out  loud and then t e l l  me about i t  when you're 

, Okay? This is a s t o r y  about a t r i p .  

Now I ' d  l i k e  you t o  read me Jast s to ry  out  loud f o r  me and then 

ahain t e l l 'me  about i t  when you a r e  f in i shed .  Oiiay? This is a s to ry  

about a boy named B i l l .  



John 

"I want to play" s a i d  John. 
M 

"I vartt sorething to play  with." 

Hother looked up. Hother looked 

down. "I see something you play 

with," safd 24other. "It is red 
- - - - - - - -- - - - - - 

-- 
- 

and blue. It is not little." 

John looked. "I see it," said 

TOTAL EBROBS 
J 

Ubat di+ John want? 

Bou did  Hother help? 

What did it look like? 

total corprebension 



They are gding to a farm. 

Mr. Whits is gofng, too. $ 

"I see the barn," s a i d  Jack. 

black  bur# ,'I s a i d  p r y .  
I 

"Can I go f o r  a r ide?"  '%," 

s a i d  m. mte. "YOU'-$LL--- 
-- 

the horse. k t  you canL+ r i b  i t ."  

C ' i 

TOTAL EBaOBS , 

TRIE 

? VRI 

i 
Uhere are the children? - e c h i l d  see? B. 

Where are they @I@ - - - -- 
I. - 3 

Yho is going vftb them? - 
h d i d  they go? - 

-t did MfQy vant? 

Uould h r y  g e t  \a r i d e ?  - 
What d i d  M r .  Yh i t e  say? - 



Grade 1 

B i l l  

B i l l  had a toy c a t .  He took i t  

outside t o  play. Night came. I 

B i l l  did not bring i n  h i s  toy 

cat. It rained t h a t  night .  The 

next day B i l l  looted f o r  his ca t .  

.' 
''Whew do you think i t  is?" sa id  

Mother. Bill did mt know. 

"Let ' B look outside,  It s a i d  Mother. 

B i l l  found h i s  toy c a t  i n  the 

street. 
- -  - 

(69 words) 

WBD RECOGNITION ERRORS 

What did B i l l  have? - What d id  he ask his m t h e r ?  

Vhat did he do? - What did Hother say? 

What d id  he forget?  - Where did B i l l  think his toy vas? 
- - - 

Vhat happened that Sght? - Where d id  #other &ty t o  look? 

- -  - - - rma It7 

Comprehension unaided 
. 

Total ~ Comprehension - -  -~ 



Nue Teet 



-! m a k e  
M a r y  w a n t e d  t o  jump a  c a k e .  b u t  

- - - - - a s k  -- - - -  

t h i n k  
s h e  d i d  n o t  l o o k  h o w .  " M o t h e r .  w i l l  . 

k n o w  
&&- - - - -- - - ----- - - - - -- -- --- -- - -- 

- - 
- - - -- 

I 

you f e e d  m e ? '  a s k e d  M a r y .  M o t h e r  s a i d  
h e l p  

t h a t  

- - 

Then 

T h e y  

h  e  
s h e  w o u l d  h e l p .  
w e  

Ldo  the^ 
Ka-rq-a-- -*- *.- 

b r a  t h e r  
la came 

M a r y ' s  f r i e n d s  d u g  t o  h e r  h o u s e .  
.- 

c r i e d  
h e  

a 1 1  s a i d  s h e  was a  g o o d  c a k ' e .  
i t  ., 

\ 





T e a c h e r  Intarview Schedule 

* 



Do you read 

Do you read, 

School 

aloud to the chi ldren  i n  your c l a s s ?  - 
da i ly?  

Do you read aloud i n  Fremch? minutes per  day 

Do you read aloud in Etrglish? minutes per  day 
-- -- --- 

Does your class us& the school l i b r a G  t o  take out  h o b ?  

Do t h e  ch i ldren  only take French Boob?  

Do t h e  childrem only  take English Bodts? - 
Is there con t ro l  &er tbe boo& berrowtd? 

Which do t h e  cb i f  dG.-prefcr? 

Does your class hawe VSSR? 

Hov of ten?  nitwtes per day 

USSR i n  Freach only? 

USSB i n  English only? 

Free c b i e e  of gagl i sh  o r  Rcnch? 

Do@•̃ your c h  wrke of t en?  

m 

7. Do t h e  children 



Parent TnterPriev 



P I  EZOG SchDol 
I 

1. Do yon read to  your cMld? 

Iiuw often? (Everyday, &st days, couple of tbes a veek, seldom) 
4 

In what language do you read to  your child? 

What kinds of lmuks do you read? (stories,  magazines ) 

b e e  your chdd read a t  home? 

Which are preferred? 

Child's place in the f a y ?  

Other children in PI? 

Utret L I P d m  of shovs? Md your child rratch 

Sesaw Street? - Electric Co? 

Any valuable learning fra uatchhg TV? 



appendix 



faar p h a g  to carrySout a research e t d y  in your child'm clrrsroos. 
The purpose of this letter is to  esplafn the study to you and ask ]rool to 
give permission for 'yow child to participate. 

Tbe study d l  take approrfrotdy 30 -em. Your child dll k askad 
to do several reading tasks which w i l l  be givezr individually by a trained 
IISInistrator in a qaiet, relaxed atrospbere. -- 

-- -Tim r i z i  *bas been given approval -by the scbDol distrfct .ad your child's 
prirrcipal and teacher. I bope you will permit your child to participate ia 
this  very iaportant study. Please indicate your cansent belov and b e  pur 
child return this letter to histher teacher taorrw. 

Tbank you for. pour ' kind considerat ian . 

Jsnet Boss P.Jldrll 

L 
Associate Prof- 
291-3796 or 291-3395 



May 11, 1983 

Dear Parent : 

I am p b i n g  t o  carry oat a mearch-study 3x1 your cWkiLs+ classram.  - 

The purpose of t h i s  letter fs- to expbairt t h e  study t o  you a d  ask you t o  give 
permission fo r  your child t o  part icipate.  , 

In 1978 the Hinistry of Education published a new Language Arts 
Curriculum Guide, including a scope d sequence, fo r  grades K-7. In the 
same - year read_n.gprmamawere prescribesl _f_or use _inBritish-eCpLuarbh - - - 

schools, These new curriculum muterials a r e  now well in place. It would be 
very useful t o  examine the  rkading s k i l l s  children in the  priraary grades 
are  acquiring under this new curriculum. 

To do t h i s ,  we propose to  follow a group of children from the  end of grade 
one through grade four. W e  w i l l  use a nevly developed instrument which appears 
to accurately describe children's acquisi t iop of varfous decoding and corn- 
prehension sk i l l s .  The children v i l1  be asked t o  complete several reading 
tasks individually by a trained admiaistrator in a quiet, relaxed atmosphere. 

The r e su l t s  from the  longitudfnal stndy w i l l  a lso  be used t o  compare the  
progress af r h i l d r U & e n c h h - l n l e a r n i n g t n - -  - 

with that  of children whose language a r t s  instruction is ent i re ly  in English. 
This, too, has valuable instructional  implications. 

This study has been approved by t k  school d i s t r i c t  and p u r  ch i ld ' s  t 

principal and teacher. I hope you vill p e w i t  your child t o  par t ic ipate  in 
the f i r s t  phase of t h i s  inportant study. Please indicate your consent below 
and have your child return t h i s  l e t t e r  t o  hislher teacher tclslmrrov. 

Thank you for  your kind consideration. 

Sincerely , 

Janet Boss Kendall 
A8sUciat-e Preh8eE 
291-3796 o r  291-3395 

5 child aay par t ic ipate  in t h i s  study. 

Signature of parent 




