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ABSTRACT 

The purpose of th is  study was to  i tivestiyate t i ie  f i l i i i~ *Mi iy  prattieiiis: 

i 1 )  How many and which elementary schools located i n  the southwest 

corner of Br i t i sh  Columbia have operational student governances? (2 )  What 

are the stated pcrrposes of student governances as corrst-iiunicated by student 

leaders and staf f  sponsorhdvisers; and thaw do the stated purposes a i  t h e  

two  groups compare? ( 3 )  How do the functions of the student governances 

cclmpare w+ti the statea purposes o i  student leaders, their  respective s t a i l  

sponsor/adviser, and the literature'? 

The firs! phase of t-his study consisted of a questionnaire which was 

sent to  400 elementary scfiools wi t f i in  tfie Lower Mainland of Br i t ish 

13olumtlia. The questionnaire was used to  ident i fy ttiose schools which have 

st-udent gaaet-nance. In the second phase o f  th is  study, t w e  s chools were 

raridoml y selected. This random sample possessed considerable diversity 

i n  terms o i  size, socio-economic status, and experience w i t h  student 

governance. Data fo r  the study were gathered using structut-ed interviews. 



the study, eight d i f fe rent  purposes of student governances surfaced. The 

rnost frequent1 y stated purpose tiy students and sponsor/advisers was t o  

provide students w i t h  an opportunity t o  plan and organize ac t i v i  t i e s  f o r  the 

school. Agreement between students and sponsor/advisers of the 

remaini ny stated purposes was min imal  w i t h  the exception of providing 

input pertaining tcl fund raising. A comparison of  student governance 

functioris w i t h  the stated purposes of students, sponsors, and the 

l i t e ra tu re  (problem 31, indicates a close correlat ion between the 

gciwt-nance purposes s ta ted by students and [~latined t!~tictll:lns. Eliriit-rial 

alignment was evident w i t h  purposes stated by sponsoriadviser-s o r  

purposes stated i t i  the li terature w i th  the exception of providing students 

w i t h  an opportunity t o  plan school ac t iv i t ies .  

I f  any changes are t o  come about i n  student yoverrisnce progranis i n  

B r i t i s h  Colurnbia a more cohesive, interact ive,  un i f ied approach needs t o  be 

considered. Current practice, rat ional ized try the school's legal 

respclnsi b i l i  t y  and concern f o r  rout ine and ef ficiency, i s  that  

administrators and s t a f f s  have been reserved about a l lowing elementary 

students inti1 the c i rc les  of policq and der::isicrn riraking w i t h  respect to  
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CHAPTER ONE 

The Pi-utrlem 

I ntrc~duct ion 

Susts in i r~q a society that  i s  corntnitted to demacrat ic ideals as a waQ 

success i n  usinq derriocratic pat terns t o  iuricticin and solve problems. We 

respmsi  tll e pa r t i  c i pa t im .  Prcrvidi ny oppcrt uni t i e s  frit- qrowing chi ldt-en t o  

experiet ice success it1 solvi tiq t i i e i r  protrier-(-1s and  meeting ttieir- n e e d s  

The At-i~et-imn philc~sopher, Horace Matin, ( 189 1 j idet-iti t i ed  and 

commented on t h i s  need s century ago." (See page 2 )  



Soc ie tq  seeri is t o  have i r ~ c r e a s e d  i t s  expectat ior is  o f  sct iools.  

Po l i t - i c iens  and many niernbers cif cornt-ri~~rii t i e s  f e e l  t he  school needs t o  

cnns ider  bes r i  ti4 a rris j o r  responsi  b i l i  ty f o r  pt-ocridi tig exper iences t h a t  

f a s t e r  t h e  developmeri t  of democ ra t i c  c i t i zensh ip .  Some f o r m e r  t r ad i t i ona l  









sponsor-:'advisers arid student leaders needed t o  be arranqeij. T h e  m a j o r  

quest-ions posed t-CI t h e s e  i r tdivi i j i rals were: 

1 .  Wha? i s  t-he purpose of I@J~- student gover-tiatice !;!ruct!lt-e? 

2. How dn qou organize qnur qovernance struct.ure? 

- s. How st-e idour strr~jet-it coi.incil meet inqs coriducteil? 

4. Wtiat types o f  ac t i v i t i es ,  p ro  ject-s, or decisions does the  ci~iunci l 

qet In!,i!:!l ye11 w i t h  ~ t -  aifrft-ess';;' 
% 

5. idhat are the keq .- i riot-edients .. fat- etisuring a s!tci.:essf tj i  y uverriarlce 

f!rt~ct-ure? 

fi. What  prctblems ctr  det-errerit-s hatre a i i e c t e l j  the success of  4 1 3 ~ -  

student qot.:'er-name str t jc ture? 





comrrii t i t ief i t  on the value of s tudent  governatice or-ganizations, more 

e f fec t i ve  st-uderit leadership tearns w i l l  trecotne evident.  Second1 y, posi t-ive 

r f~nde ls  o f  e i i e c t i v e  s t u i j e t ~ t  leadership teams 1:8ti ~ t - ~ a l l m q e  L ~ t t i e r  schools 

1-0 inva lve  students i n  the  leadership o f  t h e i r  schaols. 



5. Student couticil s~ansat-/adviser--the pefsorl t o  whori~ has been 

delegated the t-esponsi b11i t-y of ri~eetitig and workirq w i  ?h t-he 

~::out-rci 1. 



CHAPTER T W O  

L i tera ture  Review 

Introduct ion - School Uernocracq 

According t o  Bu t t s  ilY731, the p r i o r i t y  agenda f o r  the profession of 

American education and f o r  the general putttic rnus+ be t o  learn ttiose t-hinqs 

that  people can only learn toqethet-: how t a  rut-! a democratic society. 

Somethi rrg as i rf~pcrrtant as c i t izenship t ra in ing and pol i  t i ca l  v i r tues that  

are appropriate t o  const i  tut-ional seli-governmet-it, and are required ?a 

achieve a society which stsnds f o r  justice, equaii t y  and freedom iii i t ie 

model-n world., tieeds t o  be cult-itlat-ed and can no! tre l e f t  t o  chance 

accot-ding t o  But ts .  He contiriues tty e l  aborat i  rig that  schools need t o  bui l d  

social cot-tesictn w i  ttio!~t caerciuri, arid promote senti  merits o f  c i v i c  mot-ali t y  

as w e l l  as the knowledge required f i ~ t -  in formed p u t ~ l i c  judgment and 

responsi b le ps l i  t i ca l  acticm. Th is  enta i ls  not tin1 y int-ellectrralizing about 

dembct-ac14, but providing c~ppor tun l  t i  es lot- putt-iriq !tieor-ies in!@ pract Ice. 

One such opp@rti.rni t g  may be student gtigm-nance organizations wi th in 

sc t j i ~o l s .  However ,  student. qover-rrance sficruld not  tie eqast-ed wit.h school 



derncjcracy. According t o  Mosher ( 1 gEiO), democracy def ined as 

"self-government" i s  a very na r row perspect ive. Instead he suggests tha t  

sel l -governmen? i s  but one aspect chi a derno~x-atic school. In  the t r u l ! ~  

democrat ic  school one f inds  a corrimutiity proviclitig the  governance, social ,  

and educative cotidit ioris support ive o i  the f u l l  developrr~ent of ever4 

student. S ta f f  merrhers i t i t i r r ~ s t e l g  know t h e i r  studet i ts arid t r e a t  them 

w i t h  r e s p ~ c t  as i t idividuals. 

Mosher's comments pe r ta i  n i  tig t u  school democracg ref1 ect  the 

ea r l i e r  w r i t i n g s  of  John Dewey. Dewey i; 1968) also argued tha t  der~ocr-acy 

i s  n-iore tt iati a f o r m  o i  government, and v iewed it p r i m a r i l y  as a way o i  

l i v i n g  together; a way o f  l i f e .  For  Dewey, becoming a det-riocratic cit izet-i 

req~ i re l !  more that1 at-! abs t rac t  imdet-stm-di tiq o i  derrioerst-ic p r inc ip les  and 

pract ices.  For h im,  i t  was a p o l i t i c a l  process, wh ich  sctiouls shc11~1d riot 

only ta lk  atlout, but  mus t  p rac t i ce  and be able tcr instr!rct t h r t ~ g h  modeling 

Ttie advantages of det-riocrscg should tte exhib i ted tYi th in the school and riot 
- 

only w i t h i n  textbooks. Students s h c ~ t ~ l d  t iot be asked t o  accept the  c la ims  

of  d e n - m r s c ~ ~  on isit-ti, but  rather theid s h o c ~ l d  be assisted t o  deveiup 

cornmi tments  based on anaiqsis, reaslm and e f fec ts  w i t t i i n  t h e i r  school 

experi  e w e .  



A1 though democracy ir i lpl ies ireedcrm, Deweq stressed a baiance 

between ireedcim and responsi b i  1 i ty. He advc~cated that  act ing 

democratical ly I-neant pursuing personal goals wh i le  remaining I-espectf u l  

of the goals of others, exercising one's r igh ts  wi thout  inf r inging upon the 

r igh ts  of  others, and tempering one's ac t i  oris thrc~ugh considering the 

cor~seyuertces t o  society i f  611 acted it-] the same manrter. 

S im i la r  ideas., w i t h  d i f ferent  ter-minoloqq -. i s  used by Gutmsnn !: 1387) 

She states that  a strong deriiocracy i s  supported bu "principles of 

nonrepression and nondiscrimination" (p.97l. t i  educators are interested i n  

foster ing democratic virtues, students require opportunit ies t o r  c r i t i ca l  

and rat ional  del iberat ion, based or1 systematic and sustained afialysis. 

Gu!mann ( 1  987) also makes it. clear t-tist a detiic~l::rat.ic school i s  nc~ t  

as democratic as an ideal ilernucr-atic society. Ho.;.rewx, t h i s  stsciuld not 

disenchant edlucstor-s w i t h  schooling or- democracy, since 

ilemcicracies depend on S C ~ C I C I ~ S  t o  prepare students ior- c i  tizet-ship. 
Were students ready f o r  cit izenship, compulsory schooling - along 
w i t h  rflany other educational pract ices that  deny students the same 
r-iqtits as c i t izens - would be u r i i us t i f i i j t~ le  {p. 94!. 

- c  - . i  Cleweq ( 19 16j, I"1ostier 1:: 1 YciQ,, at-[if I;u!t-r-tatin ( 1 tXi7) a l l  s e m i  t o  

I - -. - . u d e  the ir-riportatice r j i  demucratizit-~g schools t o  the extent necessary 



t o  c u l t i v a t e  the pa r t i c ipa to rq  sloriy w i th  the d isc ip l inary  vit-tues a t  

democrat ic  character.  As st-udent-s develop and mature  i n  t h e i r  democrat ic 

vir tues, pa r t i c ipa t i on  i n  ri lore s ign i f i can t  areas af decision t-riakirig need t o  

he considered. 

Histor-ical Persrsective 

The st!ldefit counci l  movement. i s  of r -e la t ive l !~  recent. lsr ig i  11 i n  t.he 

l i n i t ed  St-ates whet1 ci1rripared tc l  precedents found in  ancient Greece. 

P l  ah's Academy, founded i n  388 EX., and Arist-ot le 's Lyceum, f ol ir~ded i n  

-- .>JS B.C., were based oti the concept o r  sttr~jer-it p w t i c i p a t i o r i  i n  school 

contro l .  McKown (l9;24) describes ?tie learn ing cent-ers 11f P la t i l  and 

A r i s t o t l e  as beinq ~ jeve l  ~ l rpe~ j  on the  prerrlise of edui::at.i~m f or- cc~l:lperat.it!e 

l iv ing and student par t ic ipa t ion .  Student-s e lected t h e i r  own leaders. 

The Renaissance per iod i n  Etcrc~pe brir@it s general r e v i v a l  i n  the 

ir i iportarice of an academic education and ,+ti t h  i t, the impi ir tar ice of student 

par t ic ips t inn .  Examples include p r i g r a m s  i n  da Fel t ra 's  school ( 1  429), and 

Trotzenrfor-f's sctiool i t i  Gertni3n1~ ( 1  53 1 j, n.hicii r-eyuir-ed stutjerit arysr i izers 

and leaders (Mckown, 1944). 

Ourirlq L the I ZOO'S i sc~ la ted  sr:cl:~unts at-F! repc~r-t-ed s t m i t  Arner-iran 



schools planning f o r  student pa r t i c ipa t i on  i n  qover-name. An exampie o i  a 

secondary school t ha t  rnost resembled out- present day student government 

was Har t fo rd  Publ ic High School i n  the  s t a t e  o f  Connecticut i n  1852. I n  

t h i s  pa r t i cu la r  school "...the headt~iastef  reserved the  r i g h t  id absolute 

vet-o" (Brogue and Jacc~bsori, 1940, p. 14). 

The sgstem of  self-government arilotig American students becasi~e 

st ronger during the  f i r s t  t w o  decades o f  ?tie t -went ieth century and was s 

nisirr top ic  o f  conversat ion arnang school abmi r i i s t ra t ion  leaders (Brogue 

and Jacobson, 1940). I n  1925, C.R. Dust in made a survey of 35 At-rierican 

c i t i e s  and iound tha t  of E; 1 student counci ls  near ly  ha l f  had been i n  

existence more than f i v e  years. In  1939, the Bt-o!lc~e-Jacobso- study 

ind ica ted tha t  i3 1 % o f  the d i s t r i c t s  ps~ l led  had sorile i c m i  c r i  s t l ~de t i t  

pa r t i c ipa t i on  i n  government. Shor t ly  thereafter.. a group o f  st-udent leaders 

f r ~ m  At lsn ta ,  Georqia, organized the Nat.ic~nal Associat-iitn iri St-udent 

Of f icers .  Later, t h i s  qroup was renatrred the National Associat ion ot  

Student Councils, and was o f f  i c i a l l  y sponsored by t.he Nat-ions1 Associat.inn 

c ~ f  Secondarid !?chriol F r inc ips l s  i n  1943 (McK~:~wti, 1944). 

Van Pnol 5 19551, the  d i rec to r  o f  student a c t i v i t i e s  f o r  the 

8c;sol::iat-ion of Secondsrq . SI::~~I:ITJ] F r i r ~ c i p a l s  during t-he 1950's, expressed 



h i s  fee l  irigs a b u t  the National Associat ion u i  Student Cauncils wtieri he 

ss i  d: 

The rration's schools have a r igh t  t o  fee l  proud of the blatiilnal 
Associat ion o i  Student Councils. It has grown because i t  has 
rendered serv ice t o  ind iv idua ls  and t o  schools; i t  has etiabled 
students t o  have sorile voice in  t t-te detet-minstion o f  t h e i r  schools; i t  
has provided qout-h wi t -h an opport!rrii!q t-rll learrt active, dtjnarnic 
~: i t izenship hy doing now, w h i l e  i t s  school, ?hat which they w i t1  he 
ca l led  upoli t o  do l a t e r  iti l i f e  as good c i  t i z e f ~ s  Cp. 87).  

atld " is beyond the  exper i r r~enta l  stage" ii-lcKown, 1952, p.64). Gaunor 

i 1 9 % ~ )  reported that :  

... studerst counci ls  in  elemeti targ schools are re lat ive1 y new 
crryanizations. The t-riajori t-y of the  sctiools ... have cout ici ls W ~ i c h  have 
been organized since 1947 (p. 249). 

Gaytior- 1 '356i) frrrthet- cot-r~t-r~etited ori stutjetit par t ic ipat ior t  a t  the 

elementary leve l  ti4 sayi ny: 

... the  s h i f t  of emphasis f r o m  student "governr7ient" t o  ?hat. u f  
student "part- ic ipat ion" has ass is ted  i n  t-he acceptance and t-he 
deve lop tne t~~  o f  the movet-netit more rap id ly  i n  our element ary 
schools. Pa r t i c ipa t i on  provides mot ivat ion,  insight,  and i titerest t o  
a l l  clther learn ing a c t i v i t i e s  (p.  291). 



detertitine i t i  which di rect ion i t  i s  going. The purposes need t o  be 

unljerstocrd by the members, student body, s ta f f  members, administr-atorb!, 

and the comrril_rni ty. A1 though, speci f ic  goals sf dif ferent schools w i l l  vary, 

cer ta in  common elements w i l l  be aresent i n  most student councils. Reum 

-To provide learning ex~er ier ices f o r  memt~ers of  the S C ~ O O ~  

commutiitg. 
-Ts est-ahlish student voice i n  appropriat-e procedures and 

pract ices w i t h i n  the building. 
-To bt-inq - the student v i ~ i c e  i n to  f u l l  part ic ipat ion w i t h  

administrat ive decisions. 
-To develop a t t i tudes toward good citizenship, leadership, 

set ,ice. sctiolarshi p, tiumati values, and - - -I' 
-To assist  i n  school trianagement. 
-To provide s t r s i n i  tig gt-ow~d ior- dewlop i  tig student 

l esdershi p, human values, and ser?ice. 
-To furthet- pusi t i  ve human relaticlnships w i t h i n  the school 

cotsirriuni t y (p. 13). 

-To pt-ismote a detrrocratic sp i r i t  try making i t  possible for- a l l  
m e t ~ b e r s  o f  the student tlody t o  part ic ipate direct1 y ot- indirect1 y, 
through the i r  representat-i ves, i n  the pupi l  act-ivi!les o f  the school. 

-TI:/ foster- 1::lrsser cr:lspe~-atiori t r e t w ~ e n  tt'le student t i c l i l~~  and 
st-at i  tt-~rcl!~gh c ~ ~ ~ ~ o n  act.ivities I:I~ t-tie sctil:lol. 

-To estsbl ish i n  !he student tlc~dy ~ m i t y  @i spi r i t  arid high 
ideals o f  ser%'i ce, cnnduct, and scholarship. 

-To cat-ru out ang - ac t i v i t i es  :;tihich assist  i n  pr-omutinq the 
general welfst-e o i  t.he st!~dent.r; elf t-he SI::~CIO~. 



-To learn t o  conduct riieetinqs accordiny t o  parliutnentur-y 
procedure. 

-To strengthen the respect f a r  I-~ules and l a w s  and sat-isfaction 
i n  the i r  obedie~ice. 

-TO gain opportunit ies i c ~ r  independent t-tiinl 
se l f -express im (p. 8). 

The priniary purpose of elemetitat-4 student coutici 

States as conf irrned try schoo? admi ni strat-or-s i n  Gaynw's st-udy ( 195131, 

p.24) was "...to give pupi ls an c~ppot-turd t y  t o r  great-er par-t-i r ipat-ion i n  t-tie 

ac t i v i t i es  of the school and i n  helping t o  plan school af fa i  1-5." Ri ley ( 1965, 

i n  operating an elementarg school. The student council sert:!es th i s  put-pose." 

Probablq one of most  inlpctrtant oh  ject ives of the student 

ci t izenship. 

The student ccluncil pt-wides a good ti-ainiriq yr-ciurid for- a stl-~det'r~ !o 
do those ttiirtgs a t  schoo l  wt-~ich he w i l l  t ~ e  called iupctn tct do l a t e r  
*pihen he 1ea:;es school. The council member w i l l  have the opporti-mi ty 
t o  exercise t i is responsibi l i  t y  tiow i n  pt-eparatian f o r  his adul t  l i f e  ip. 
43-44). 



opportuni t y  t o  accept respunsi b i i i  t y  (p. 29 1-232). 

I n  sirniming up the purpose f o r  the  elementary student counci 1 

proqrrjni i n  t h e i r  school, Eu t le r  ( 1970) explains: 

... because the elementary school i s  responsi b le  f o r  i n i t i a t i n g  
chi ldren's c i t izet ish ip education, out- counci l  i s  basic t o  our school 
pt-oqt-am as i s  democt-acq t n  the !otal societ-14 (p.59). 

The comrrients o f  atiott ier teacher., Csseboit i: 19761 emphasized that :  

!he it ivol~tenlenf- ti? stui let i t t  i n  school a f fa i r s  i s  a qoal wh ich  
i s  extremely impor tant  as w e  a t tempt  t o  develop a sense o i  p r ide  and 
resporrsi b i l i  tu  among students. S t l~de t i t  counci l  a c t i v i t i e s  o f f e r  a 
good vehicle i o r  achieving t-his goal Cp. 36). 

A composite set o f  elementary student counci l  goals based tipon the  

Poi11 ( 1364), and Casebol t ( 1376) i nclude: 

1. Elementary school student counci ls should pe rm i t  students t o  

assume responsit~i I i ! ies and have experiences i n  dew~ocra t ic  part-icipation. 

2. Theq s h c ~ ~ r l d  help develop gt~cid c i t i zensh ip  and der-nocratic 

I eadership. 

4. Theq sti i luld help i t i  t t i e  detert- i~inat iot i  C I ~  school po i ic ies  and 







expectations of tt ie author i ty  system which are t h e n  transierr-ed t u  other 

ins t i tu t i i lns ,  and hy cognit ive development which Gr-osdens students' 

perspectives. Tilt-r~ey determined that  !he years immediately preceding high 

school are crucia l  f o r  s t t i  tude de!:lelopmentt 



iHanks, 198 1 ), and had the  st rongest  re la t ionsh ip  t o  qounq aduit  socia i  

pa r t i c ipa t i on  arnong the  pred ic tors  used. Educations1 at ta inment  and 

soc iab i l i t y  were  the  next  s t rongest  predict-ors (Lindsaq, 1984). Sel:ondly, 

Hanks (1981) concluded tha t  involvement i n  ins t rumenta l  a c t i v i t i e s  l i k e  

student  gow-tsriient or- clubs i ticreased qoung a d ~ - ~ l  t po l i  t-ical inlvul Y~I-rient 

more  than expressive a c t i v i t i e s  l i k e  spor?sJ debat-es, of- music. 



p r o t e s t s .  The re lat ionships were strotiqer i o r  sa t is fac t ion w i t h  

par t ic ipat ion than f o r  sa t i s fac t ion  w i th  the rrrl es themselves. 5i:hczols 

found t o  be some o f  the hest schools i n  t-he sample i n  terms o f  f e w  student 



approxiniat-elg 1,100 students, 55% o i  them w h i i e  and 45% o i  ihern 
triack, who came f r o m  f a r i ~ i l i e s  w i t h  moderate incomes. In tha t  
school, 2,256 student-s were re fer red t o  the o f  i i c e  f o r  d isc ip l inary 
reasons i n  1980-81, but  only 543 were  re fer red t o  the o f f i c e  in  
1 %  1-62, the  f i r s t  year  o f  the  school ef fect iveness program. During 
the  same interval ,  the  tiumber ot  classes cut  f e l l  f r o m  9,248 t o  
2,765, the  number o f  three-dag suspensions dropped f r o m  337 t o  6 1, 
arid the  riurrsber- o f  I O-day suspensions f e l l  fr-om 124 t o  36. 
f-leanwhile, average da i ly  attet-idance rose frorn 61% 1-0 86%. 

In School D - a c i t y  high schoc11 i n  an upper-income area w i t h  
an efit-ollmetit o f  1,700 students, about '20% of theni t-riinority - 
s~mperisions drr~pped frcrrn 928 i n  198 1-82 t o  482  i n  1982-63, the  
f i r s t  qear of the  sctiool effect-iveness proyr-am. % O w t -  the t w o  
years, t r u a n c i e  dropped f r o m  594 t o  26 1, and the number o f  f i g h t s  
f e l l  fr-om 37 t o  68. 

School E was a j un io r  h igh  s~:hljol irr s mii i i j le- income area tha t  
enrol led approximatelq 1,300 students, 35% of them minor i ty .  In 
t h a t  building, suspensions dropped f r o m  336 i n  1961-82 t o  2 0 0  i n  
1 GhW-rS'I, the f i r s t  year- o f  the  schctol e i iec t iveness proyt-am. 

As the data stiows, t t ie  leve l  of socia l ized behavior a t  each 
school imprclved a f t e r  the s t a r t  of i t s  school ef fect iver iess program. 
Other- t-rimsut-es (i.e., data f r o m  survey ins t ruments  atid in terv iekvsj  
also shows that-: I )sctincil c l i rr iate improtved, 2) academic 
achievetnetit may have improved (though the evidence was not  
conclusive), 3) schocil cu l tu re  improved., 4) i I-ivolvew~et-it i n  school 
ac!i v i  t i es rose, and 5) iridependeti t 1 ear-ninq i ncreased among both 
teachers and students (p.2E4). 

Another study repor ted  try McPartlarrd and McDill ( 1977) involv ing 

st:tii11:11, the i r  comrriitrnent t o  c lass  work, and especia l iq  t h e i r  pos i t i ve  



Trsnsferab i l  i t-u o f  outcomes 

Ehmari and Gi l lespie ( 1  975) found tha t  students gave the higtiest 

ra t i ngs  t-o staderi, qc~~.rernment groups as the f orma1 orqanizatiotis .- which 

riiake deci sioris o f  rriost i ri~pcirtance t o  ttiem. Furthet-more, stlrdent 

st t i tudes toward  !he sch~rill  p ~ l l i t i l x l  sqstem . were h iqh l  y re la ted to 

societal  p o l i t i c a l  a t t i  t i ldes which suqgests .- . that pul i  t i c a l  a t t i t udes  forrried 

f rmm school experiences are general ized out\;\rard t o  the i s rge r  society.  

A s i m i l a r  t-heorq of tr-ansf e!-at~i 11 t-14 was suqqestetj . - . - by  Wasset-marl 

( 1WO) a f t e r  ccincludinq t h a t  !rnder- a par t ic ipant  3ovet-t latm stt-uctut-e i n  

s c h o i ~ l s ,  st.!irjefr!s ,::~.velop $b-:llls it-l r-eso]viflq issues o i  fairnes.2, and i n  their  



re lat ionships w i t h  s t a f f  and other students i ee i  rf~or-e respect anti t r us i .  

Based nn these f indings i t  was theurized that  a school atmosphere which 

maximizes student opport-uni f-ies t o  voice opinions and t o  make 3roup 

decisions would promote more grnwth and more responsible act ion which 

would carry wet- t o  the larqer society. 

Fostpr jnq school sp i r i t  

Almost  every student goverr~ment i s  chsrqed w i t h  the respcinsi b i l i  t y  

of foster ing schonl sp i r i t .  In rfiost cases, the vehicles used t o  protncrt-e 

school s p i r i t  are the f irtancing arid prcrmotiori i j f  extracut-riculat- ac t iv i t ies ,  

and the orgsriizatinn arid prclmotiorr of special events. 8le:iatider arid 

Fat-rell's ( 1  975) study detert-riineil tha t  a greater- percent-age of st-udetits 

f r am  schools w i t h  e f fec t i ve  st-udent goverriments erigage i r~  extracurr icular  

ec t i v i t i e s  - t;2% f ron i  the s c t ~ o r ~ l s  rated most  ef fect ive,  as cottlpared to  

about. 10% frcisf~ s i  1 other- schoctls. When considering student irivolverrrent i n  

in t ramura l  ath let ics,  48% of a l l  st-udents i n  schools w i t h  e f fec t i ve  student 

governtnerlts were involved :~ ih i l e  y 37;8. I:I~ the st-udents par!iclpateil i n  

other schonls. Tepiice the percentage nf stk~dents i n  schclclls w i th  ef iect- ive 

s t. ~j l e rt t go I.! e t-n m en t. rep 111 rt e d f e e 1 i t - ~  g I.? e 1-14 j n [I 1 v P 11 I 1.1 t. 1-1 e s I:: t i  0 0 1 YY' t i  e 1-1 



cornpared w i t h  other schools. These f indings ar-e s iqn i i i cant  i i or-~e accepts 

the arg!rment that. ther-e seerrls 1-0 be a pos i t ive  re lat ionship between 

par t ic ipat ion i n  school act-ivi t i e s  and i e e l i  ngs of being involved i n  the 

school which i s  the essence of school sp i r i t .  

Uther iniportari t  f indinqs bg Ale:.;stider and Far-re11 ( 1 g75) were 

student-s in  schools w i  t t i  e f fec t i ve  student goverririfetits f e l t :  

speci f ic  ru les arid p l ~ l i c i e s  i n  their- scf-~~ols were bettet-, theq were 
less l i ke ly  t o  feel  theu were being treated l i ke  l i t t l e  children, more 
l i k e l y  t o  fit-ld l i f e  i t 1  schaoi exciting, moderately n w e  sa t i s f i ed  w i t h  
?tiei t- general re lat ionship w i t h  tea~:t-~er-s, mtlre t i  ke lq to  feel  t.here i s  
one o r  mctr-e teachers w i t h  whom they could discuss a personal 
problem, arfd mos t ,  clt- a l l  of the i r  teachers l i s t en  t o  the i r  opiniotis 
w i t h  genuine in teres t  (p. 74). 

Feeliriqs of a1 ienatiun toward schools ar-e expt-essed by students 

when theu perceive that  teachers and administ-ratbrs exert excessive 

~ho$iu'ed that  students f rom schools wherrl- administ rators and t.eachers 

clef-ermitx a l l  of the goals., e:;press st-I-clti e r  feel ings of powerlessness, 



Learnir i l~ outcomes f o r  council members 

Alexander and Fsr re l l  ( 1975) found four learning outcomes t ha t  

student ciluncil fnetnbet-s men ticin as a r-esul t of thei I- experience. These 

are: 62% of the student council members agreed t i iat the longer- they $fiere 

involved i t i  student. government the rnore capable ?beg were of rriakirlg w ise 

decisions., und most stirdents i n  s~:hi~ills would learn hclw t o  make better- 

decisicrnc; i f  the4 served on s student govet-nment. Addt-essit~y t-tile issue of  

whether the i r  experience i n  studerit qovernment had iricr-eased the i r  

sppr-eciation o f  the value af !Re democratic process, 80% agreed. 

Furt-hermilre, 92% &agreed tha t  the i r  experience i n  student govertimetit had 

made them more w i l l i n g  ti1 accept responsibi l i  tu  and 72% agreed ttieit- 

experier~ce i n  the st~udetit qovernr~ient tiad i r i ~ n a s e d  the i r  feelinqs of 

cont-rol over the i r  own l ives.  Th is  response wc~i l ld si~ppor-t t-he c la i  rri t . h t  

experient:e i n  deci sic~n-making increases a st-udetif-s' sense of ei t icacy.  

Clthet- ttenefits 

In an earlier- st-uil14 invotwnq - 141-sde - i i v e  st~uilent-s, Wh~!e and Lippett- 

( 1 '3fiO), found that  students who experience democratic leadership are more 

e f f i c i e n t  ijtid successful i n  ijccornptisi-linq the i r  qoals  The4 are rc!~jr-e 



. . 
i:i:iltWsi'(ie iis a qt-oup, atid expi-ess a sr.rrse F ~ I - J ~  ji;i.otnpiishrr.let-lt i t i  tire 

tlse of  "WE" !ii r e f e r  tit t-heir act-ions. Tt-lel~ at-e less apathetic yroljps 

sLitl:l~ratic: s i tua?lot is  stid t-rii~t-e inc l ined t-o expi-ess their- ind iv i i jua l  views i n  

rneetinqs. The detnoci-stic ci i tni j t-e i3lso st-irt lulat.2~ iI-lci[-e i l t ~ j e c t i y s  

eXha!-~ge of  ci-lt-iclsn. O!!era]\, - derg!]t-!sti-ste e qreatet-  sense of 

fi3itTies;s and less coriceri-i we t -  :;tattj:~ tf-~lijr-~ the tither yi-oups. 

The r-es!rlk ilft other  s tudies have indicf i ted a pnsitii!e relaiint-rship 

between stadent qiiver-tirr~etit psrt-i cipat 1 cit-~ at-:d i ticreased educat-i cinsl 

ssp i ra t ions  and at-tai tirnent. Spladq { 197!:1, 197 1 :I t-epctt-t-s pa;-!iil:ipar~t-s 

1 f, e mi f 1-;i I-. u !-,-I c 1-1 1 - - - - 2 , . - d dt ,I!-.? rvit-ies, pst- t ic i -~ lsr- l i~  servill:e leadership act- iv i t ies.  are 

likeirj tci have lege aspit-atiitfis, whei-eas i - , ~ t i ~ ~ a ~ - t i c ~ p a ~ t s  in  

sc!ivi!ies are l ess  l ike1 y ti: c i ~ l t e q e  aspi ra i io f is .  Secoticili~, 5tudents 

i n v i i l t w l  i n  s-er?!ice leadersthip iiave the hiqi iest goal f a l i i l in rent .  S i m i l a r  

pos i t i ve  relat ic inst i ips tte!weeti pat-tir:ipstiitn a91j aspi t -at i ixs ijr-e t-epitrt-ell 

tlq fit t a  C 1376) 



rneanirigiul participation, appears to be a phenorrienon gaining passive 

acceptance i n  some North American edtrcatiotml conitnuni t i es  since the 

1940's. The purpose staterrrents arid ~r;lairried ef iec ts  of  student yoverrrance 

organizations sound impressive, but one wonders ii stlidents exercise 

rnajor decision-making pcrwer-. In the past, the i ~ l d  adage that. "chi ldren 

s h o u l d  be seen and ticit heard" was accepted as a qener-ai rrsaxirri by parerits 

Ct-iildren's r ights were unknown. Zfiildrer: themselves, were ~ ~ r m i ~ n l y  

viewed as f smi l  y property or belc~nqinq L .  t o  the comrriwni ty.  The question t o  

be addressed i s  have things changed i s r  students; particularly eletrier-rtsry 

Even w i t h  the passage n i  several ijears since the introduct-inn of the 

C a t l a d i m  C h a r t e r  o f  Riqt-1t.s i3rltj F!-eeiforcis i n  1932, I swqs rs  r_:\airr-l ~t i s  still 



t o i ~  ear ly  t o  t e l l  whet t ier  the Char te r  w i l l  s ign i f i can t l y  a l t e r  tire legal 

condi t ions l o r  students. Howe{:er, MacKa~ js  v i e w  ( 1985) appears t.0 t ~ e  less  

op t im is t i c .  He states:  

Canada i s  a deterent ia l  soc ie td  and the  Ctiat-ter w i l l  not ctistige tha t  
f a c t  q i i ick ly  i f ,  indeed, i t  w i l l  chanqe i t  a t  all .  Educat ion i s  one o f  
the areas  here the CCIIJ?~; have shc~wti  great deference and ediucat-ors 
themselves s re  not  acci~st~ i l~r i led t n  l i t i g s t - i m .  H1-1i:h at-tet-it-ion has 
beeti pail1 ttj 11.5. cases but t t i i s  i s  Canada, and legal ijfiif soc ia l  
t rad i  t ior is here will m i d i  t i o n  the app l i cs t iw i  C I ~  the  C:hat-ter (p. 40). 

U n t i l  mo re  v i c t c ~ r i e s  i n  the cciut-ts address the issue ot autonomy f o r  

students, s ign i l i csn t  changes w i l l  on1 LJ happen i n  schlxtls w i  t-h iron! 1 i ne 

v i e w  r;cho@ls as h w i r q  a m a j o r  respons ib i l i t y  f o r  prefisrit ig c i  t-izens iyhcl 

pa r t i c ipa t i on  i ti edircatiorial policq, c~t- the  scope of t-hei r- r o l e  i n  rutit i ing the 

;i$ag must  be found. 

8q rev iew ing  sncrt-her considerst-ion s ta ted i n  the l i  terat-lure, w e  w i l l  



Current ~ l r a c t i c e  rev iew o t  the student voice 

Students are main1 y ignored when disccrssions o f  change and school 

i rnproveri~ent take place. Fullan's i 1982 j researcti s t  at&: 

onlu 41 % of  elementary students think that  teachers understand the i r  
point  of view, 13% report  tha t  teachers ask far- the opinions at-id 
ideas of students i n  deciding what o r  t-it~w t o  teach, and pr inc ipals 
and vice-prirtcipals a re  not seen as l i  st-eiiiriq - t o  o r  being influenced 
ti14 students (p. 1481. 

response t o  an open-ended question ahout  what they thauqht of the 

ques?iortnsire which r e w i l e d  the ~~ reced i t i g  in forma t i  on i r ~c l u~ jed :  

"I th ink t h i s  pro jec t  i s  verq in teres t ing i n  r i m y  ways. It asks matiy 
questions that  I have never been asked before." [elementary) 

"I tt i ink i t s  great that  grown-ups want i jur opinion. I i ee l  that  they 
t-reat us l i k e  babies." ielementarq;~ 

"No citrnrr~ent. Only that  t h i s  rnay help the teactier-s o r  plarinirrg board 
rea l ize  what lousy classes and subjects we are taking." (high school) 

Annther studu, . .. conducted bq Lee et. al., ( 1383) involv ing studenis i n  



grades 2, 4, and 6 ccjncludes tha t :  

students perceive t-tiemselves as having 1 i t  t l e  t o  say abir l~? decisicins 
made i n  areas where ttie1-j t-hi tik t-heq - .  ou~-$f- t o  tie more involved; tt'ret-e 
is a grade-related decrease i n  congruence between children's 
pet-ceptiotis ctf the actual and ideal decision making process i n  
schools; and t he re  i s  an escalatjr lg as:;er-t jori o f  ideal prerogatives i t i  

children as they ye! older- (p.845). 

of ideal prerogatives (68.7%, 137.5% and 5 1.3%. iLee e? al. ,  1953) 

them as having. 



i n  ctioasirrg what  they d id  i n  class. A l l  decisions were  made by t h e i r  

t-eacher-s. 

Cato ~1990) states:  Students are heing managed today i n  the 
sarrle way theq have always beeti rnanageil fat- cet-~tur-ies-t)q a method 
t m e d  1 x 1  1-he ancient, cllirnrrinnser1sica1 1-henry o f  tirw we fut i~t. ior i  t ha t  
i s  best. kr~ctwrt as s t i  ri~i.il!ls:"t-espr~r~se theory. 

But  s t i  t-i-iulusl'resfronse ttieot-y i s  mi st-sken. When used t o  
tna t -qe people, i t  leads t a  a t rad i t i ona l  rnsrtsger-rtertt method ca l led  
boss-manaqemets!. Boss-rr~anaqeriren! i 5 i ne f fec t i ve  t~ecause i t  re1 i es 
cm c i ~ e r c j ~ f t  ijtjd % I  WsgS turfis wori:ers atjif i-rial-lsget-s l t i l o  ijdijersijt-ies. 
Eassirig t-are14 leads t o  consistent  hard war-k-and alrnast never- t a  
high-qi. i~l i  t.y work.  

Boss rnariagernent f a i l s  because i t  r e l i e s  on exterrial 
r i ~ o t i v a t i  ng furces. A boss riianager a lways t-esporids t11 the qiml i t y  of 
a wclrker's wrlrk w i t h  a cisercive message-be i t  reward  o r  
pur~ishment-be~:aifse bosses th ink  t-tiat t h i s  i s  the best  way t r ~  
mot i va te  workers. 

Hov.ieldt.,r, a l l  mot-ivat-ion C D M ~ S  f t -~ i r i~  ins ide  !he in i l i v i  diu%l and 
external forces oril!_l supyl~g it i tr~rri iat-iurt on wh ich  indi:!iduals base 
t h e i r  behavioral choices. T ru l y  effect- ive lead-managers understand 
t h i s  and base t h e i r  s t ra teg ies  t o  I-riotiuate workers  on the cotitelltior-i 
of o r i t~ t ro l  t-heot-y tha t  a l l  hi.tman t te i tqs are t~ot-n w i t h  i i v e  basic 
needs: surv iva l ,  love,  power-,, iun and freedom. A l l  tlut-imi beings t r y  
t o  contro l  t h e i r  o%i.in behavior so tha t  the i r  choices are t h e  mnst  
need-sat is f t~ ing  at t i m e  (pp. 1-2). 

Stat- is t ics frcirn Cawocrd's st-udy ( t ~ 8 4 : )  indicate tha t  !he rna jor i ty  o f  

, 47% of  these st-udents t e l  t that. t-hey had been qiven verq 



Sarasun's studu ( 1982) a f  elenientar-y students becatnes riror-e 

wi t t i  the frtl iowitig ass~~rrr-tpt i~~r~s: 

( 1 ) teachers know tiest-; 
i2:) children catinot part icipate canst ructiveig i n  the development af 
r-u t es; 
(3.) ctiildreti are no! int-erest-ed i n  s!rr:h di:;r:mf;i ens; 
(4) rules a re  for childreti, and not for teachers i p .  175- 176). 

schcrols as sut-hori t-lsrisn ins t i  t-!~ticrrrs when ccrntlict i s  customarily resnl ved 

tiy the use of force. In 55 percent of the iricidents, conilic! was r-esc~lveij 

bu the authority, and i n  nea r l y  82 percent, no a! t e r i ~ a t i ~ r ' e  means cff  

the unilstersl decision of authorit ies rather than t ~ g  more democratic 



The pot-ential of hearina the student voice 

Llnfor?unatel y, the preceding studies re i l ec t i r i g  current p--scticle 

contradict  the theories of researchers l i ke  Kurth-Schsi, Shelkun, Cal l  an, 

Townsend, Florey, and Dorf. Kurtti-Schai ( 1  %3, p.53) stst-es, "children's 

thuugt-rts t-epr-esent a valuable resource," arid Sheikurl et .  a i  < 1987, p. i4) 

cl:rrntnent t hs t ,  ?eschers are cc~n t inua l l t~  swpr i sed  s t  chilr jren's wisdom, 

reasonableness, and ab i l i t y  t u  f i nd  appropriate sulut ions mure wi table f ut- 

t he i r  peer norms t-hafi those t-he teacher had curisidered i f  git:- . r t t r ~  - s tme 

leadership ?ra i  fiing." Callan ( I'XiS, p. 123) argues tt-tat there i s  good reason 

t o  give author i ty  t o  students because they w i l l  l i ke l y  use i t  cimipeterrtiy. 

Townsend i 1988, p.5) states, "s!uden!s are w i l l i t i g  t o  look a t  the wor ld  

anew arid t t i e ! ~  have t-he energy, the t a l e r ~ t  and the w i l l  t o  make out- school 

comnsi~ni t i es  a better- place," wher-eas Hot-el4 atrd Dart ( 1  986! p.9) t-irrint-ai 1-1 

t-hat "decision makinq i s  a r i qh t  o f  a l l  society's c i t i z e r - s "  

Holland e!. sl., C 1387, p.8) str-ess t.he f ~ ~ n c ~ i o r t  of schools i s  ?a 

"provide experleiices t h a t  further- the t~:it.at developmen! i ~ f  I r i i l i  ut121ua) 

students." The message f a r  educators i s  being more than a "dispenser- of 

Q"' professional set-vices paid  f crl- bq  ti3:.:yaqet-sU ... (Seeley, 1 - LC., p 8 1 ) ,  and  



allowirsq students t o  become partners w i t h  a voice i n  the educational 

process. 

Partners share an eti,erpr-ise, t h o ~ ~ g h  !heir riiutrualit4 does not i m p l y  
or- requir-e equali t g  o r  sirri i lar-ity. Far t ic ipar t ts  i n  ef feet-i ve 
par tnerships may be s t r i k i n g l y  d i f i e ren t ,  each cont r ibu t ing  t o  the 
cilrrintzlrr enter-pr-ise pa r t  i c u l  at- talents, exper-ierices, arid per-spect iws 
and somet-imes haN rig d i f  fet-ent stat-us w i  thi  ts tt ie elat at-ionship atid 
contro l  over  aspect:? of t t i e  work tie dorie (Seeleg, 1$33, p.8 1 )  

Impi icat ions 

I t  wou ld  tle benef ic ia l  t-o ider i t i fq  leadership pctteritial as est-lq a:; 

possib le so tha t  a l l  po tent ia l  cat1 be riur-tut-ed tit i t s  f u l l e s t  a t  at-1 age when tj 

ch i l d  i s  impt-essioriatjle and eager t o  co-operate. Secnndly, i t  i s  impor-tarit- 

t o  channel a chi ld 's  social  g i f tedness and leadership potent ia l  i n  3 pns i t i ve  

dir-ert-ioti f o r  tt ie present artd t-he firtcrre. 

Furtheri i iore, i den t i f  icat ic j t i  c~f leadership potent ia l  s t i ~ u l d  be a 

Unfortunately, w e  expect- s tudents t o  be leaders i n  hiqt-I schilrtl, tiut g ive 

idears. Sti ldentf  must. rea l i ze  t-ha! the ccrunt. i n  t h e  sc:herne n i  t-hings and 



they tielong arid do rnake a d i i ierence,  and by promoting ttie se i i -wor th  o i  

stcrdents, student gow-nrfients \#it-h c lear ly  understaad purposes can play a 

c r i t i c a l  ro le  i n  the quest ist-  excellence i n  educstior-I. 

Sur-elq, ;tie now know enough atlout the minirrial it l ipact o i  top-di~{;:iti 

li tiear eifr~r-t-s and the problems associated w i t h  quick f ixes. Research 

shows stuijerits can and do tilake s s ig t i i i i cant  d i f ference i n  the l i f e  r ~ i  

etier-qy. Gorrrmi ttnerit t o  a v is ion i n  which student leadership car1 change the 

wor ld  stid make i t  a be t te r  place t o  liw f o r  the present and for- fiut-ure 

generat-iotis i s  riot an id le  drearii, but a r ea l i t y  that  gives hope f o r  t-he future 

Schoening and Keane (1953) stated, 



The f indings c i i  the above studies pr-wide valuable reference points 

and indicators clf what. we t-nag f i nd  i n  our local area arid whether o r  no? our 

administ-rators, s ta f  i members, and student-s see thinqs i n  t h i s  wag. Wtiat 

i s  needed now i s  s stludy that  w i l l  sample elementar student atid s ta f  1 

att i tudes coticet-!iirtg t-he purposes, snd funct ions c~ f  st~udent cmmcils and 

place these curripat-isoris i n  juxtaposi tiot-i t o  each other iut- analysis. Such 

an input. of into:-rmtic~ri c i ~ i l e c ~ e d  frfm r w  irwn students and teachers can 

be generalized ti1 t h i s  area and i s  r-equii-ed as a f i r s t  step tciwat-d 

improvernetit o f  student governance programs. 



CHAPTER THREE 

Research Method 

Introduction 

Student govet-riment stt-uctures i n  American el  et~iertt-arq .- schoclls 

appear t u  be prevalent iHcKown, 1952; Gayr~ot-, 195Ccj, but there i s  j i i i i e  

dl:~curitentatir:r~ re lated t o  Csrisdisn elensen+arrj schools. The pro t~ lems 

undertaken i n  t h i s  study were three fold. The f i r s t  focus was tletet-rititiir~g 

the pr-eval ence o i  student governance structures i t i  B r i  t-ish Col urnbia's 

elementary schorfls. The secilnd aspect o f  tt-te stirdy was ti3 detet-t-riit~e 

whether o r  no! there existed rea l  d i f  fereisces of opirtiot-I bet'+ieert 

sportsoriadvi set-s and designsterj st-cfdent. 1 eaders concerning !tie purpirses 

and i u f l c t i c m  of student governance stt-uctut-es in  the Lower Mainland. The 

f ina l  aspect Was t o  c impare the student qcwernance in i t i a ted  ac t i v i t i es  and 

issues w i th  tf ie s ta ted purposes for invc~lv inq students in leadersttip. As 

the l i t e ra tu re  rev iew was predominant1 IJ based on American studies, i t  

seems possitl le t-ii~at ttie Canadist-I, a t i~ j  rnot-e specif icailu Eir-i t-ish Colulnt~ian 

st-uderit leaders and s ta f f  adbwates,  mag respond d i f ie rent lq .  



Sources uf  Data 

The data upon which th i s  study i s  based was col lected f rclrn a var iety 

c ~ t  sources. The f i r s t  was a survey mai led t o  400 elementat-g schools 

enrol l ing students i n  K-7, K+, o r  1-7 W t h i n  14 school d i s t r i c t s  located i n  

the sctuthwest corner rrrt B r i t i sh  Columbia. Other it1t~7rtmijt-i~ri wa:; col lected 

tt-irougti personal i t i te rv i  ews wi th n i  ne student governance 

sponsctr-iaifvisers. atid 23 stadetit leaders who had wlut i teered t - ~  

par t ic ipate  i 1-1 the studq and were randc~tnl y selected. St-udetit go1vlet-natice 

meetings were observed and any available documents, which included 

minutes o f  st!rdent goverrtmerit meetings, student gover-rrrnent 

consti tut ions, and student government guidelines were also used. 

Schrtnls par t ic ipat ing i n  the in te rv iews  varied i n  s ize - one snial l  

school (0 - 99 students), three medium size sct-mols (100 - 3501, and f i ve  

large s~:hools (35 1 - EtQO). T%t.io of the schools were located i n  rura l  

sett ings, - f i ve  in  ut-ban sett ings, arrd t w o  were i n  set t ings making a rura l  t o  

:irban t ransi t ion.  S im i ia r l  y, s ign i i i cant  vat-iation appears i n  the student. 

g~lverfirf ienl spansr~r-s' assessmerit o f  the sacio-econorrii C: s t s tus  o t  their 

school's catkhmetit pop i~18 t im - 1 0 ~  (one), ni iddle i t x o ) ,  lav! t o  t i i !$i  

(tht-ee;, arid tr~i~jljl e t o  hi$-I  <!hree:l. 



governance s?rl~Kt~!lre i s  an administrat ive of i i ce r .  1t-1 !he nt-her three 

schciols ?his pnsi+i on i s  f i t  led b i ~  a classroom teacher - two of which have 

addi tional responsibil it ies. One of these teachers i s  the communi ~LJ school 

coordinator and the ot-her i s  involved w i t h  special weds children. The 

sponsor,'advlset-'s experi~tnce w i t t i  councils also l.)at-ies ft-om less tharl one 

q w r  tu  15 years. Four o i  the sponsor-:advisers had less ttisn one year's 

experience w i t h  studetnt governance structures - two of them being f i r s t  

gear teachers. 

Hciwever, s student qfsvertiance struct-ure i s  new to  only one sctiool i n  

!-he rjtudij. F~xir o f  them hs:ie h e m  i nvo lved  i.i:it-ti sti~derit s!r[j~;tut-es fat- t;bil:i 

years, two tot- three years, one i o r  four years, and the other has been an 

ailviicate o f  stiudent leadet-ship for 10 years. 

Collection Procedures 

The fol lowing collect-ion procedures were employed i n  tMis study: 

1. 400 elemer!tar-y schools t r m i  14 school district-s vvli th in !he southwes? 

corner n i  Br i t ish Columbia %;yere contacted bq le t te r  (see Appendix E)., 

st-st-inq the reason fo r  and the import-snce of the study. A brief 



questiannbire (see Appendix C), t a  determine the prevalence o i  student 

goverr~ances and t-he w i l l i ngness  o f  schools t o  be involved i n  the study 

was attached. 

2. A telephone contact  toll@.ived., :;l.iith t-he purpose ~i se t t i nq  !ip a t ime,  atsd 

1ocatic1t-1 f o r  the  i t i te rv iews w i t h  the  sponsor/adviser and st l ldent 

1 eatjet-s o f  nine r-andomltd select-esl schools.. 

3. In formed consent for-rns (see Appendix Dj, f o r  i n te rv iew ing  minors  were  

del ivered t o  a l l  pa r t i c ipa t i ng  schools. Pr inc ipa ls  were  asked t o  give 

them t o  student leaders. 

4. Otit-ai tiitig i n t e r v i e w s  was the  next  step. P r i o r  t o  w iduc t ing  the 

in te ry jews  *yi i thf f i  the  s c h ~ ~ o l s ,  s.;.rittets corisent for-ms were  siwaqs 

co l lec ted f r o m  student leaders and sponsorl'advisers. 

5. Structured,  in-depth i t i te rv iews were  used in  t h i s  study. Ttie i n t e r v i e w  

schedule employed, covered a l l  the  research problems out l ined e a r l i e r  

i n  Chapter I arid as shown in  Appendix A. 

The personal i n t e r v i e w s  were  taped f o r  l a t e r  t ranscr ip t .  

5. The i n t e r v i e w  schedule was  tes ted  f o r  ciarit-y, length  and ease tlefot-e 

the actual  in terv iews.  An elementar-g schitol p r i r ~ c i p a i  i.ftio had beeti an 

elementary st-udent governance sponsor f o r  eleven gears was used as a 



piicit ~~! i i ly .  ki 1 ci~t-!!;ersat~on.; were taped. Spei;iiicai i y  d i rected 

prorrlp?s were  used i f  i t  wrts c:lel)r t o  the  i n t e r v i e w e r  tha t  the 

in terv iewee had @it-her diqressed i t -om the 1-ripic n r  had not cov~plet-ed 

the question. i n te rv iews  w i t h  sponsorhdv ise rs  ' m - e  ahout one-ha1 t 

h o l x  i n  dlx-ation whereas those w i t h  student teaijers were  usual lq abollt 

20 minut-es. In ot-det- ti] a l lev ia te  any potent ia i  fa lse  a i i e g a t i m  

charges, student leaders were  a1 waqs in te rv iewed  co l l ec t  ivelq, and the 

doors o f  rooms i n  wh ich  the  i n t e r v i e w  was being conducted were  kept  

open. 

7. Based ufirin the i ni~srrmtit ion gathered during the  in terv iews,  school 

ijrjci~irnertt-s, ~:tbser!;at-i~~tis, and i:ifgrmil disctissigns v.iitti s t a f f  met~i t lers 

and students, a school des ix ip t ion  w a s  w r i t t e n  1 or  each school involved 

i t i  the  study. Spor~sor i 'ad~~ ise fs  wet-e contacted try telephone and asked 

t o  val idate o r  ~zorr-ect e r ro rs  found i n  tMe desl:riptilms. k l e t t e r  isee 

A p p i d i x  E), res ta t i nq  the  content of the telephone conversat ion was 

attached t n  each descr ip t ion  and delil.~ered t o  the  school. A11 

s p s t i s ~ r i a d v i s e r s  responded w i + h i n  a week and val idated t-heir scRoola.s; 

descript icm 3s wr i t t en ,  o r  made a few mino r  revisions. The rev ised and 

validat-ed descript-ions are foi.rnd i n  Chapt-er four. 



Ansluzi ria the Dst a 

The taped interviews were transcribed and each response was crrded 

w i t h  a brief heading cnri-espanding to the under1 yirlg patterns arid 

categories. Triangulation, using two graduate s t i~dent  colieaques, was 

employed t o  c m f i r m  ?he  emerqitiq .- .- f indings a ~ i d  !g establ ish validi ~ I J  

!hro!rgh pooled judgement (Merriani, 1988). Subsequent t o  th is  process, a 

large chart was developed i n  a gr id forriist with schouls l is ted across the 

top and categories l i s ted  down the l e f t  side. Clusters o f  information were 

qrouped toget-her i n  appropriate loca t ims f o r  the purpose i~t iurt-her 

snelgsis. Renccurring then-ies were csliir- coded anif their  irequencg was 

recorded and ~xrnpared to  the findings frorn the t i tersture. 



CHAPTER FOUR 

Findings 

int-roductim 

Having st-st-ed !he p!rrplItses and effects of pt-ed~:~rilir~an!ly Arrierican 

studen! qo!:letnan!::e stt-uctut-es as f u u n d  i n  the litei-ature i n  chapter iwo,. i-he 

disc1ussion will no'ih! locus itn the i ticreasi fig1 y popular student governance 

structures a t  the elementary level i n  Br i t i sh  Columbia's schools. The 

probl ems t o  be addressed are: tio\rlr comrnon are el ernent-ary student 

g~~vernance structures; wt-iat i s  the i r  pi-rrpose as stai-ed tjij s t a f t  rrietiibers IX- 

adi-~-iifsist~i-a!.r~i-s, i:o~~r-;cil friefnbers, 3rd are the [ ~ i j  p e f ~ p ~ l ' . t i ~ e ~  ~ i i - r i j ] ~ t - S  

Furthet-rriore, by reviewing the issues and act iv i t ies of nine randnml y 

selected eiemeritat-y student governatice str-uctures from eight ciifferetit 

G r i  t-ish Columbia school d is t r i c ts ,  an sssesst-r1et-1~ w i l l  be made as t o  the i r  

effectiveness i n  meeting their  stated purposes. 

Problem 1 

Ho'iu' many elementarq schools located in  the southm~iiest corner o f  Eiri t i sh  

Columbis hrjw nperst ionst student qovernsnce s!ructt~res? 



Findinqs 

400 eiersiet-/tar-y schoolf fr13t-r-1 14 schr~ol ~jjstr}i=.!r; wjthj f l  the 

so!i?hwest c:orner- rrf Br i t ish CoIumlsiij were ijs&d if tt-leq had some form [ ~ f  

student govertsrince w i th in  their schcrctl. One distr ict ,  cot-r~prising of 72 

schools ifor-ii the survey sample, chose not tct respond prior to receivirtg 

authorization from thei r  d is t r i c t  research arid bevelopt-mi? corm-ii t tee. 

Recause the authorizs?ion process would take approximately four weeks, 

and the researchers fe l t  i t  was important t o  be i n  the schoots pr ior  to  the 

beginning i l i  .June, the total  sample was t-edimd t c ~  328 .s~r:hoools. 

i]f t-tip. 325 ~ ~ h ~ f n l ~ ,  123 schools i-e:;p~~i-iijed - a rei i i r-r i  r a t e  1:rf 37.5:Z. 

Responses indicated that 56 of the 123 schools o r  45W, hsd some forn-I of 

student yovernslilce structure. 89 percent uf these sctiools i w x e  prepared 

t o  be involved in the study. 

The remaining 55% of the responses who did not have any form o f  

student governsnce could be divided into two dist inct  groups. The f i r s t  

group consisting o f  29% of the returned responses, indicated that although 

they did  not have a student governance or-qanizstiirn, theu were interested 

i n  exploring i t s  possibi l i t ies and the st-tldq's findings. The ret-rlaininy 26% 



.,.- ~ ~ e r e  tiot. interested i n  anather- ne:n: concept Tor their .;ci-loaj at if le pr-esebi 

time due to reasons suc:h as the nurnber o i  changes alreadg being directed 

11-orn !he ministt-q i t r  d is t r ic t .  

Gthw data gat-hered thrclugh the interview process indicates that 

student gcwet-tiarm structures are a recent phenot-nenon i n  Er i  t i sh  

Columbia's elerricntai-y schools. One sciiocti was experiencing ti-ieir 

introductory year t o  student goverfimetit, four o ?  t tiem had been involved 

w i t h  student str-uctures fo r  two  years, two for- three years, one f a r  four 

years, and the other has hail s student leadership team established fo r  10 

gears. The average length o i  experience for  the nine si:hools involved was 

3 :.? gears. ... . & 

The preceding data ditier-s signifitzantly frurn the American studies 

which indicate that eiernentat-q stuifetit counci 1s are found i n  the majot-i t y  

of Arnerican el ementar-y sciiools, w i t h  councils which have been organized 

since the 1 94O's, and are wel l  beyond the experimental stage (McKuwn, 

1952; Gaynor-, 1'XXc). 

Problem 2 

What are the purPoses of st-udent governantx struct.ures as stated by 



Findinqs 

Student etret-its. The rilost clIitiir-rimi purpose of  elernentar-y st-uderit 

y overnance structures determined by th is  s t  u@, i s  t o  pl sn and organize 

act iv i t ies and social functions fu r  students. A11 student leaders and s ta f f  

sponsor/advisers commented on the importance of having students involved 

i n  th is  dimension o f  student governance s!ruct!rres. Consrnents f rom 

c .,~!rileni 6 leaders were consist-en? wif.h the words of ~Ilesnayre's sttiden? 

president-, "Our interest-s are often different f rom adults because we're 

kids. We know wtiat students l i ke  atid so y e  can arrange to r  those 

activit ies." '  

iTtie abbreviations acruss the toy of the fol lowing nine tables stand fo r  the 

f i c t i  t ious names given t o  the elementary schools psrticipa?ing i n  th is  

s t  udq: CA.-Clesrr~y'e, CS.-Countryside, EW-Edgewater, LS.-Lakesi de, 

MW.-Meadowmd, MV.-Mnuntview, PV.-Parkview, TB.-Thunder-bird, 

WN.-Whi spering Needles.) 



Table 1. 
Student governments provide students w i t h  an opportunity to 
plan and organize ac t iv i t ies  for  the school. 

An "x" indicates agreement w i t h  the statement.  

School sp i r i t .  Enhancing school s p i r i t ,  by a l l ow ing  students t o  plan more 

events f u r  t-i-tet-r-~seives, was anctt-her- purpose of st-udent governance 

s t r ~ . l c l w e s  mer;t_ir;fied by those t~ejrig intet-vieweil Si-i 44* !:!f the s c i i i j ~ i s .  {ti  

22% of the  schools i t  was mentioned by the  st-ildent leaders and the 

sponsor-/adviser. 11-1 the ot-her 22% o f  the schools i t  wus  mentioried by 

st-udents 1 1 X of t h e  t ime, and !he remain ing 1 I Z of the t i m e  by t-he 

sponsor/advi ser. 



Tsble 2-  
The purpose o f  student governments i s  t o  enhance school  spir i t  
and enthus iasm.  

- - - 

i l p i n i m  o i :  CA. 1 3 .  EW. is. NW. MV. PV. TB. WN. 

An "s" indicat-es agreement w i t h  the statement. 

Special days re fer red t o  ss "Spi r i t  Days" o r  "Fun Dsys" are cotnnion 

events in all of  the elementary sctiools w i t h  studerit qovernance - 

orqanizations. 17n these designated dags, student-s and teachers dress or- 

act according t o  a par t icu lar  theme. Themes include schm l  T-sh i r t  day, 

beach dag. west-ern day, f i f t i e s  day,. hat day, cool dude day, and color- bays. 

Student input. A i l o k v i t q  representat ive students t a  speak f o r  the student 

body was the second most commonly stated purpose of  student governance 

str-uctut-es. in 78% o l  the schm ls  the sponsor/sdviser, student leaders, o r  

both mentioned t h i s  purpose. However, a closer analysis of transcr-i bed 

in te rv iews  reveals that  st!ldents expressed t h i s  purpose i n  m l y  44% o f  the 



Table  3 .  
The purpose o f  student governments i s  t o  give students an 
opportunity t o  provide student input into school issues- 

Opinian of: CA. CS. . LS. PI%. lV. . TB. WN. 

-St-!jdet-it- X X .. A ) v . . 
i eaders 

-Sponsor/ x A .. x i( K . . x x 
adviser 

An "x" indicates sgreerr-wit wi th the ststernent. 

Besides s!at-~n~ the studerit qc~vernst-ice piir;~l:ises l..ier-bslii& 33W ctf the 

schijols haw a w r i t  ten docunient relating to the student governance 

st-t-uc tur-e and purpilse iiti t t i in their  school. The wt-i t ten ilac:iimeti!s vary  i n  

length it-otm three t o  eight paqes. A11 o f  the documer-its state that a 

governance structure provides students w i t h  an opportunity to have input 

into t-he decision making process, amj students can discuss the policies, 

rules arid prxt - ices of !FIE! schrtoi. In t h e  schools witM writ-ten student 

qnwrnanoe policies and guidelines, 66% of the student ieader groups 

viewed their  role as the one mentimed in  the st-tudent handbook. 



Exuosure to the democratic orocess. A iour th purpose expressed by m l y  the 

sturler~t qovernance sponsorsiadvi sors i ri 44% c~f t-tie schor~ls i nc.1~~1je 

phrases like: "an experience for  students in  democratic dec 

"an exposure fo r  students to  the detmocrat-ic pro~xss;" and " 

inwla.;it-q ctiildreti it-I s ilem!:~cratii:ally r-w-l ~ t l ; h ~ j ~ ' l . "  

i s ion rnskinq;" 

i t  i s  a way of 

Table 4. 
The purpose of student governments i s  to allow students to be 
involved in  a democratically run school- 

- -- - 

Upiriion of:  CA. OS. EW. LS. MW MY PV. TB. WN. 

-Student- 
leaders 

-Sponsor/ 
adviser 

An "x" indicates agreer-mit w i t h  the ststemen?. 

It should be noted that the schools which include the term 

"democratic" i n  their  student governance purpose st-atement were the same 

schools t-hat mention the importance ot allowing i o r  student- input. 

Although these ttr:io purposes can d i f f e r  signif icantly they were usuallg 

connect-ed into one a l l  encornpassing interchangestrle, synonymous purpose 



Table 5- 
The purpose of student governments i s  t o  develop a sense of 
school ownership. 

At i  " w "  indicates agreement wit-ti the purfme. 

An experiential understandinq about qovernments. 44% 01 the schools 

stated that 6 stlldent governance structure provides students w i t h  an 

oppm-tunit-y to learn &nut governments through their own governnlent 



Table 6 .  
The purpose of  student governments i s  to  prov ide  students w i t h  
an opportunity to learn about governments through their  own 
government structure 

-- - - 

Opinion o f -  Ck CS. EW. LS. MW. W. P I .  TI3 W N. 

An 'Ix" i ! idicates agreement w i t h  the  stater-rierrt. 

An anal qsi s o i  e l  ementary student gc~vernsnce s t r l ~ c t - i r e s  reveals 

?hat 67% of  the schools involved i n  t-his st-udy use the  t rad i t i ona l  student 

treasurer.  Candidates f o r  these pos i t ions  were  involved i n  e lect ioneer ing 

de l iver ing  fo rmal  speeches t o  a t t a i n  student support. 

On e lec t ion  day, gymnasiums became pol l i n g  s ta t i ons  and students 

were  given the oppcrrtuni t y  t o  cas t  t h e i r  ba l l o t  t o r  the candidates o f  t h e i r  

choice. Po l l i ng  tiooths, ba l l o t  boxes, and scrut-ineer-s were  used just- as i f  i t  

w x e  a rnr;ilicipal, provincial ,  o r  federal elect ion. 

Ariot-her lesson students could learn  s b m t  governn~ents re la tes  t o  the  



i ievelorjiriq leaderstiict auai i  t ies .  55% o f  the  ~ c ~ ~ i ~ o l s  menii i tt ied i h a i  siudeni 

governance str-uctures provide st-udent-s w i t h  an oppor?~.rri?!y t o  develop 

leadership qua l i t ies  and sk i l l s .  Th is  ob jec t ive  was s ta ted  by the  

sponsot-:)adviser i n  33% of the s c h o o l s  m d  by student leaders in another 

Table 7. 
The purpose of student governments i s  t o  provide students w i t h  
an opportunity t o  develop leadership qual i t ies and s k j l l s .  

Opinion 11f: CA. CS. EW. LS. MW. t"1. FY. TE;. W N . 

-Student 
leaders 

-Sponsor/ 
adviser  

kt1 "x" indicat-es agreement w i t h  tt ie stst-ement. 

Specific: s k i l l s  mentislned by the sponsor lsdviser  of  Th i~nderb i rd  



Elementary include re f lec t i ve  l istening, prclviditig feedback, universalizing., 

and speaking t o  groups af people. 

Fund raisina. Planning and gathet-i tlg suppar-t for- fund r-aising ac t i v i t i e s  

was a stated purpose of student gow-r~snce groups i n  56% of !he sl:hools. 

Student leaders saw t h i s  task as being the i r  responsi t r i l i tq  i n  a l l  o f  these 

scf-:nrjis whereas st~-rdent qnvernat-ice spr~tisar-s snlq mentioned i t  22% of  the 

ti rite. 

Table 8.  
The purpose o f  student governments i s  t o  plan and gather support 
for fund raising ac t iv i t ies .  

- 

Opinic~n of: CA. CS EW. LS. MW. MV. PV. TE. WN. 

A n  " x "  in i l icates aqt-eerrient w i t h  the staternent. 



during the course of the interv iew, r e i l ec t  fund ra is inq ac t i v i i i e s  took 

ptsce in  22% o f  these schools. 

Schsol Descriat i clns 

Ttie set t ing f o r  t h i s  study included nine eierfteritary sctini~ls: f t-orn 

eight d i f ferent  lower  rnairiland d i s t r i c t s  i t1 B r i t i sh  Columbia, Cariada. 400 

elenientary schm ls  enrol l ing stludents i n  K-3,  1-7. o r  K - 6  wet-e contacted 

by le t te r .  Ttie purpose of the l e t t e r  was t o  determine the nurnber o f  

eletnetiiary schools w i t h  stirdent gover-nance structures i n  place, and those 

schools whl:! would be interested i t l  sharing relevant student gcrvernnc~ent 

information. 

ltline schools were randr~mly selected t o  prctwrle the data fo r  the 

study. The schools were coritacted try telephone arid arrangements were 

made t o  i nter-vi ew t-he sthdetlt governance spnnsor/sdvi set- and several 

studertt leaders. 

Based on the in format ion that  was stupplied by those i n w l v e d  w i t h  

qorrert-t$nr:e sth-uct-ur-es s br ief  desct-iptior~ was wr-it-teti abrfut the r~i r ie 

schonls m d  val idated by the part icipants. These descriptions prov ide a 

co!-tt.e:.:t f o r  t-he st.i.rijy. 



Issues addressed in  each o i  the descr ipt ions include a discussion o f  

the school and community, the  purpose o f  the student governance st ructure,  

how they are organized, the  fo rma t  o i  t h e i r  rrleetinqs, a c t i v i t i e s  and issues 

i n i t i a t e d  by student leaders, success components, and the observed benet i ts .  

The school descript-ions are arranged in  a1 phabet-ical r l rder according 

to  t h e i r  t ictit- icrus name wh ich  was qiuen by t t ie r-esearcliers t o  p ro tec t  the 

schoctl's i de t i t i t u  . . atid the m i i r n e n t ~ s  made by any people involved ir: the 

in terv iews.  

Cleat~aure Eletmentaru. S c h o o l i C i ~ r r ~ t r ~ u r ~ i t u  descript ion. Cleanayre 

Elementary i s  a sma l l  r u r a l  school accommodating 70 students a t  the 

present tirr!e. The school cons is ts  o f  twci sepsrat-e bui ldings l inked by a 

covered walkway. The or-i i na l  t tui idiny was b u i l t  i n  the 1850's. A t  ti-ie 

present t i m e  there ere three f u l l  classes: a kindergar-tentgrade one, a 

t-sde 2 / 3 i 4 ,  arid a grade 5/61 7. The student populat iun i s  very stable arid 

very  f e w  new chi ldren a r r i ve  a t  the school during the course o f  t-he year. 

& dr ive  tt-11-ou h the surrountjir-lq cl:tr~~mirr~i!.i~ makes i t  o t w o u s  tha t  

manu chi ldren come f r o m  i a n l i l i e s  involved w i t h  far-ming - ifair-g, horses, 

!!qet.ables, @r- mixed. i n  addit.iot-I, there are ti i e w  st - i~al ler  h h t ~ y  iarrns 1111- 



acreages wi t -h some elstlor-ate homes. The v i ce  pt-incipai's surnrriary was, 

" i f  you had !o take i t  ail  together ,  t-he socioeconomic hackground o f  ?he 

school's catchment area wou ld  pr-c~tlably be very low.  Those people who own  

t h e i r  f a rms  cer ta in ly  have some assets, but  there are very fe*  chi ldren i n  

the  school who have professional parents." 

Due t o  the smal l  s ize  o f  the  school, t i le  v ice pr inc ipai 's  

r-espotisibi l i t i es  include tesct i i t iq,  .- . admini str-at ing, and beirtq the l i a i  soti 

between the  student counci l  atid the  s t a f f .  Cleariayre Eletnentarg tias had a 

student counci l  f o r  t w o  years, bu t  t-tie v ice pr i r ic ips l  i s  new t o  the  school 

atid d i s t r i c t ,  and has not  had any involvements w i t h  csurici ls prior- t o  

coming t o  Cleanayre. The principal se1dot1-i comes t o  the sc t i i t l~ i  because ti is 

respwis i  b i l i  ties i nvc~ lve  t w o  schools - Clesnsyt-e and one other large sct ior~i.  



Council orqanization. The student council consists of s i x  members. 

A l l  oi them come f r om the grade 5/ '6/7 class and were determined by an 

elect ion process ';"lei t h in  t he i r  class. Posi t ions include a president, v ice 

president, secretarq, .- . treasurer, stid t w o  representst-ives. It i s  the 

representat ives respotisi t j i l i  t y  t o  share council i r i f  orrriation w i t h  the t w o  

younger- classes stid write at-ticles for- the tie?titslet!er. 

Comri~et-its f r t ~ m  council memhers and the cou t~c i l  sponsor ind ics t  e 

tha t  the council was run on a riiw-e iot-ma1 basis i n  the preceding year. 

Speeches were tnade by 811 candidates t o  the entit-e student body p r i o r  t o  

the school election. Candidates had t o  be nominated and seconded by other 

st-udents. Ressms tot- ctianqing the structure and prrrcess resul ted hecause 

students' thouqht their- riew apprmch would t ~ e  s impler  atid easier, and the 

Iqirunqet- c h i l ~ j r e n  didn't knc~w what was going on. Pt-imat-g students foimd i t  

hat-d t o  ursdet-stand arid i mpcissi bl e t o  explain council proceedings and plans 

t o  t he i r  clsss. 



Student-s set  t h e i r  own agenda ahead o f  t ime, but  a i o i  o f  i h e  ideas generate 

and yr-ow a t  the  meeting. Student council wiemhers are left on t h e i r  own  

tor- the f i r-st  f i f t-eeri minutes  o f  !he! meeting. Once theq fee l  r-eady t o  stiar-e 

t h e i r  ideas and c lear  planned events, they c a l l  the s t a f f  sponsor t o  the  , 

meet! ng. Eri  ef r- i~inutes are r-ecor-ded a t  t Re r-met i nqs bq the student - .- 

sect-e tarq. 

Couricil i n i  t i a t e d  a c t i v i  t ies/ issues.  Spec i f i c  couricil planrieii 

a c t i v i t i e s  include: several schc~ol dances; special  days l i k e  hat  day, c lash 

day, arid s i ler i t  day; an a i r  trar-rd 1:ornpeti t ion; an Easter  Egg Hunt; s schcml 

picnic; and fund ra i s ing  a c t i v i t i e s  such as popcorrl sales and noan hour- 

movies. Stludent concerns adljr-essed tly the council and presented t-n both 

admin is t ra tors  include !tie p lacemu i t  tii locks oti the washroom cut l ic le 

door-s; car-pet i n  some classrooms, and a trike stand. The rtdministr-ator was 

uriaware of the atrsertce i i f  lucks ori the  washroom cfaars. 

Silccesss cnm~ionents.  K e i ~  . inqred ler~ ts  .- for- en!:;urinq L 8 sucrr:essi~-ri 

cnuncii, as ident- i f ied bq cni lnci l  members and the s t a i f  sponsor were  

ge t l i t - q  !~orrd memtw-s ~ ! - ! o  had 11:tts crf qat~iij ii&as, werl:. qood 



crirrirnuriicators and or-ganizers, atid responsible. Some 1 eadership t ra in ing  

per ta in ing  t o  c r~nduct ing  meetings, recording minutes, and organizat ional 

s k i l l s  i s  also benei ic ia l .  Furt-her-more, the s t a i i  sponsor- s ta ted t t ia t  an 

evaluat ion cc?rnponent of a c t i v i t i e s  tha t  the  counci 1 has plantied i s  

necessary. Het- words were, "I have i.vitnessed how good tha t  has tieen i t i  

our cour~c i l .  Students have leat-ried I-iiany th ings about filantii rig everits as a 

r e s u l t  of r e f l e c t  igq  on p r e v i o ~ - ~ s  s c t i v i  t.ies." 

Having a w r i t  t en  pamphlet f t i r  a l l  counci l  candidates and t h e i r  

parents wh ich  wou ld  explain a l i t t - l e  about meetings, and give t-hem a b e t t e r  

under-standing of what  i t-'s a l l  about, and the  r,c~mrnitment t t ia t  i s  needed by 

the  student was s l sc~  v iewed as ir-rlpcrtsnt by the st-ai f  sponsor. 

Counci l benef i ts .  Al t-hougti t.he student counci l  tiiembers atid the 

s ta f f  spc~nsix- l e l t  that counci ls  f~oster  a better r e l a t i m s h i p  tretweeti 

s t l ~ d e n t s  and teachers, and students and students they tiad no cancrete 

evidence. The i r  feel ings were  based on the sssumption tha t  students i n  

schocils w i t h  student- counrl:ils cart dn tnore srr:t-i14+ies t-hat appeal t o  

st-udent-s. ' f ' tudent.~ know what students l i k e  t o  do. The :!ice pt -es idmt 

.,- stat-pij. I h is has been i1ilJ ties+ qeet- i n  st::hoctl, t~eca~.r:;e I~ has beer~ ?he l-r-~ost 



fun. When students are enjoying the i r  t in ie  a t  school, be t te r  reiat ionsi i ips 

develop between teschers end s tudents ,  and school sp i r i t  grows." 

Secondly,, a student council can address student corrcerns which 

a i i e c t  the ent i re student body. The vice principal 's corriments were, " I f  you 

1-mm't got. a council i n  place then each class addresses the i r  concerns t o  

their- classroom teacher, but you tiever t-eaiiy get a f ee i i r~g  of what the 

wt-~ole sci-iool tlelieves in.  This i s  really irnplx-tan!." 

In ciinclusion, the administr-atilt- speculated that  as elefnetitary 

student council informet ion i s  shared? and posi t ive e f iec ts  become rnnre 

evident, student councils w i l l  get st-r-onqer i t i  elernentar-y schools. 

Countryside, a rrml school w i t h  420 students i s  located iti the midst  of a 

chanqinq k .- fat-rtiinq corrtrnunitq. Small pockets o i  middle class subdivisir~t-IS 

are erner!~iny w i t h i n  the catchment area. Act-oss the street  iron1 the school 

i s  a gas st-stion and general store. Students walk,, r ide the i r  bikes, get 

r-ldes irt-~rn parerit-s, or use the schocil L I L J ~  t-s qet to sctiool. 



Countr-qside less than a Uear ago, i s  the maim- student council sponsor. 

Based upon h is  teaching experiet-ice, observations, and a t w o  year 

involvemerit w i t h  a student clsuricil i n  anottier sctiool he f e l  t that  r-iiost- 

students are eager t o  help make t he i r  school a "good" school, and a r e  eager 

t o  par t ic ipate  iri suqgesting .- . appritpt-iste school ac t iv i t ies .  I t  i s  h is  cjpir~ion 

that  studet-its warit t o  tie it-~vrj lved i n  the decision riraking process. Having s 

st-uder~~ cot-rt-~cil qiws stu&.nt.s a framewot-!: arid prt2t:ess fo r  t.heir input-. 

Council purpose. Based upon the v ice principal 's convict ions and a 

recognized tieed by s t a f f  and students f o r  some studetit act-ivi t i e s  at  recess 

arid noon, the plans f o r  a council were lamched. Although no w r i t t e n  

c~:tuticil quibetines were evident-, the student council meri~ber-s at-11 !he 

student criur-~cil spclnsor shared ?he same perceptioti o f  the council's purpose 

snb the  t - e c , f ! m ~ i b i l i t ~  ~i rectresentatives. The purpose i~i C:o~-rti!t-yside's 

couticil i s  t o  help orqanize sacia l  ac t i v i t i es ,  be irivcilved i n  fund ra i s i  tiq, and 

provide input  i n t u  the purchase of scrpplies l i k e  qllm .- .- and plagground 

equlprn2nt. 

rl'iruilcil r:~rqanira!ion. - The student cr:tunc:il 1s c:orriposed of  a [:hairman, 



vice chairman and i o u r  c lass  t-epresentatives ir-orri the i u u r  gr-ade six and 

seven classes. Other classes dcl r iot hove s rep resen t ta t i v  but heat- atxiut 

t he  counci l  plans over the P.A. sys tem ctt- i ron1 newslet-ters. i f the yo!mqer 

students have any good ideas they are ericouraqed t o  share them w i t h  

ca~rrrci l  mprribers. H w e v e r ,  counc:il t~ierrltler-s f e l t  t h a t  rtii lst c t i  t-heir- 

planried a c t i v i t i e s  were  f o r  the  int-et-mediate st-udents. 

A1 l c!:~!~nci 1 !net-rtber 1:sn11i dates v~111.mteet-ed f o r  sperzi i i r :  p r ~ s i  t inns  

or iq ina i ly .  The t w e l v e  candidates then del ivered a short  speech i n  each o f  

the in termedia te  classrooms and all i n te rmedia te  students w e r e  giver1 the 

opf~or tur i i t y  t o  vote f o r  t h e i t  choice o i  candidates. The ~ x m m e t l t  s i  t w o  o f  

the successful  candidate:; was, "Havinq l o t s  13f f r ie t ids arid beinq popular- 

helped us w i r i  the elect ion." 

Formal leadership s k i l l s  t ra i i i i r ig  has not been g i w r ~  tit c i w i o i l  

rilemhet-s. Hc~~,yeuer, the ir:our~ci 1 sporisor xi shed he had fiuire t i  rile ?it 

i r rs t ruct  s tudents about the  procedural aspects o f  cur-iductirig a rrieet irq. 



par-t iculsr l  y aroutiif the t i m e  a t  an event. 

The meeting's agenda i s  se t  hy issues needing f o l l o w  up f ro r r~  the 

preceding meeting. Other ideas o f  what the  counci l  can do are then tlrough! 

f l ~ r w a r d  ty the representat ives and discussed. Forl i ia l  minutes were 

or-iqinall! j  kept by s st-udent secretary b!rt a t  t e f  some t i r i le minutes didn't 

seet-rl t o  tie a p r i o r i t y .  The v ice  pr inc ipa l ' s  comment was, "Things were  

qnir-rq % q!.fi!e well  a! t-hat point i  even w i  ttiout, so the  t:ot.!rif:il t~ecarrre s looser - 

arid l ess  for-rrtal organizat ion ti-tan we tiad or ig ina l ly  perceitr;ed " 

Supervisoru - role. The geticral prot:ed!~r-e tha t  i s  i o l l owed  a f t e r  the 

counci l  has made s decis inn i s  t o  seek s t a i i  appr-oval. The spotlsor- o f  the 

I::oi.~ttcil present-s !he council idea !!:I the ott ier s t a f f  riiembers and then 

c m e s  back a f t e r  the teacher's meetir ig and infort-r~s t-he cctuticil rriembet-s of 

the s t a t  t ilecisicrn. 



t-he arear and nunierous fund ra isers  which invoived sei i ing poit isett ias atid 

col lect ing pennies. Some o t  t he  money which !he st-rrdenis raised went 

% 
toward purchasing niore sports equipment f o r  the gym and playground. 

Success components. Key council i nyr-edietits, as descri t~ed try the 

vice pr-iricipal, included the need for  a gt-eat deai [if t ime and energy i o  

pt-o!riiJe adult leadership on a very consisterr! basis. His comment was, 

"St-uilents lose energu through the yeat- and ttieq need to  be kept on t rack.  

Their intentions are good, but they o f ten don't know how to  go attout get t ing 

a pi-oject completed." 

Council members l e l  t ge t t i  tig st~udetits w i th  good ideas and those 

pr-efiar-eld t o  attend 611 coutici! meetirrgs were the keu cornyotietits f o r  

ens t~ r i  ng a S U C C ~ S S ~  ul  imt - ic i  1. 

Twn deterrents which /lave l im i t ed  the success of the council ww-e 

ident i f ied bq the vice principal.  The f i r s t  fac tor  has been the recent job 

act-inn s i t ~ x d i o n  w i t h i n  !Re dist- r ic t .  Having t o  postporre council planned 

ac t i v i t i es  s e w r a l  t imes ~jampened t-he cnlxtcil 's errthclsiasri~ level.  

The secclnd det-errent happenerj as a res!iIt o f  t.he c h ~ n g i n q  - - sclcisl 

ne+ss,v~:~rk o i  st-udent-s. As the qear pr-riqresserj, ~:~t.her st-!rdeti! leaders arose 



who were  no, caurici l  rriembers 

Couticil benefit-s. Studerits f e l t  t-hat pr im- t o  the irrsplement-at-ion nf a 

s!uden? cnrrncil t h e i r  school was "a bad school. No one was in teres ted iii 

dainq .- angtt-ting. . Now there seems t-o be more sci-loo1 s p i r i t  t ~ e c a ~ j s e  there are 

mot-e futi tttiiriys f o r  studet-its t o  do. In  the past  students had no way of 

p!-ese:lting their- ides5 t g  teact-ier-s.," 

Ttie st-udent-s' idea p e r t a i n i r ~ q  ti1 iiniprotred school spit-i t was 

supported by the  v ice pr inc ipa l .  He f e l t  t h a t  st-udsnts c la imed clwnership 

f o r  ?tic a c t i v i t i e s  t-hey planned, were  r m - e  ac t ive  i t 1  pat-t-icipating mid t i le  

events seemed more successful .  In  general, s tudents seemed t o  he more 

enthusiast ic  and ~::oc~perative about the  social/t-ect-eatior~al act-i v i  t i  es t tiat 

v e r e  filar~fied. 

Hotti cotm:il rrier-rit~er-s and t.he administ-r-atcir- felt  op t i t i i i s t i c  about 

student counci is  in  the future.  The students tiad enjoyed ri ieeting the 

challenges o f  t h e i r  new posi  t-icins w i t h i n  the  s c h m l  arid would consider 

- 
t-nnt-tlnq for- cl:~~.mcll posit-lor-I$; i n  the i o l I o w i n q  year. I h e  edministr-at-c~t-'s 

rnmmp;nt y y a f ,  " W i  t-h the rhsfiqlnq - - Schoril Act-, st.uden! i m m : i i s  a n ~ j  students 

~ j j ) ]  have a rnix:h rr~ot-e pi-on-iinerrt t-olg ir! !:;ti.!der!! leadershin arid ir! 



cc~or-di nat i rq  the e r i e r ~ i e s  o t  the  siudert is i n  i h e  decis ion making pr-ocess." 

Edaewater Cornrnutii t u  School. Sct- tool /C~rnnut~i  t descript ion. 

Edgewater, a school o t  340 st-udents, i s  111cat-ed i n  an urban communi ty  tha t  

s e e m  t o  have developed w i  t-h mini ma1 planninq. Dt-ivin!q aro t~nd the schmi  

coriimuni t y  otie not ices: r e t a i  1 out lets., I i q h t  and heavy indust r ia i  

:;list-ehsases, l o w  c13st and regular- 1-e:st-sl apst-tments, tm~~pera t i i : ' ~ !  h u ~ i ~ i n q , ,  

sinqie fa mi!^ h u r r t ~ s  - rartgirig ft-orrs modest t o  very elaborate, and art 

crperatiorrsl i a r m  wit-h aniir ials i s  located r i g h t  acrctss the s t ree t  f r o t ? ~  the 

sc t i i~o l .  When asked about the socioecot~oi-r-tic: background of the schciol's 

catchment area, the pr inc ipa l  i lc~nf i rrned the visual i ttspressiot-i m e  

ic~r-rr~ulates whi le apprtjactiirtg t-I-~e scs:horsrl. H i  l; r:orftrrsent " 1  t's s real 

wixed bag. There are pockets of  people. One tiiit-d l i v e  in Iclw cost  ren ta l  

un i t s  and two- th i rds  c u m  i t - i m  t-iiid t 0  upper management homes." 

The veteran pr inc ipa l  who i s  the  m a j o r  student counci l  spansor i s  

thoro!rgh, w e l l  organized, and pro-act ive. A t w e l v e  page student handbook 

i s  qiv$!'ft t c ~  sl) st-t-ldet-tts i n  Sept-errtt!et- and ariq r'rew students ttia! at-rive 

rlrrrinq !he qear. The handbock addresses a {!arietg of iss!res l ike:  school 

ottject-il:;es, e:.:tt-d cur r i<u lar  a c t i v i t i e s ,  spr;cia! ser!!ices, the SCPII:II:I~ 



behavior- code, school procedures, and a b r ie f  descript ion a i  the parent atid 

student crluncils, and the i r  roles. A more detai led descript ion of :  the ro le  

o i  1-he student council, what they do, the necessary qual i t ies and ab i l i t i es  

of student council members, and elect ion procedures i s  also avai lat~le.  The 

quidelines have developed i n to  a writ- ten iorrnat durir-~q ati eleven year- 

period o f  involvement as pr incipal  and student council adviser i n  two 

di f ferent  schor:ri s. E~jgewat-er had s stl.rderrt cr i~rnci i  prior- t o  the principal 

ci~ririny t w o  years ago, hut the pt-irrcipai couldn't mrnrnent sn i t s  

ef fect-iveness. A l l  he said was, "They didn't meet very often." 

Counci 1 r?ur@ose. Informat ion gathered through in terv iews and 

%vs?!sb l~ !  w r i t t e n   document.^ perth i  I-iinq t-o the sthident council indicat-e that 

?he co!rnci l cor~ld:  dis~::uss the policies, ru les and practices of ttie schml; 

make re~l:ornr-i~erid~iiot-~s ?!:I tiit? ~ t a i f  and Fjsretit Atjyisirry L Counci 1; plan, 

urganize and sponsor ac t i v i t i e s  (with the permission of s t a f f )  such as 

school assemblies, concerts, dr-arm productions, ta lent  shows, l i p  sync 

perfor-rciances, a schor:~l newspaper, sl::i-lc~ol 111- retreat-inrial events, 3 schr:rul 

store, school beaut i f icat ion pr-oqraz-ns, and pt-&y-arr-i; t o  etlhi3nce schi:11:11 

spirit.. Kit-her put-prrse.c; of  !he st-!liIetit. r:o~.jncil as st.at.erl bid the p r l nc l p i i  



wet-e, " I?  gives ch i ld ren an experience i n  det-iioct-atic decisiot i  making and 

prcrcedures f o r  the elect-ioti of repr-esentatives. The student counc:it 

perceptions supported ever!~tt i ing, s ta ted by !he pr inc ipa l  o r  iciutid i n  the 

p r in ted  inlormation, ~ i i  t h  the exception of  beinq involved i n  discussions 

pet-taining 4-0 schlltal rules. The st~ldet i t -  pres ident 's  ~::otr~ment was, 

"?lrifilr-lilriat-ety, w e  don't get i t ivoived w i t h  the sciiooi rules." 



involved i n  helping the president and vice president w i t h  ideas fo r  their  

speeches. 

Suoervisoru role. The principal's involvement w i t h  the student 

council seems t o  be a high pr ior i ty.  His comment was, "I l i ke  t o  be at  the 

meetings because there might be a number of things that the council may 

wan! t o  init iate, and I l i ke  to  be there at  the in i t ia t ion stage. One of the 

things that you don't want to  have happen i s  the council making some 

decision and a bureaucrat coming along and disallowing something; quite a 

b i t  a f ter  the fact and a f te r  a l o t  o f  planning has gone in to  the event by the 

council. You want t o  make sure that the gate keeping i s  done at  the meeting 

where the planning i s  done so that you don't run in to a problem." 

However, being a t  the noon hour meetings ( twice a month1 isn't the 

principal's on1 y involvement w i t h  the student ccwc i l .  During the morning, 

pr ior  t o  the meeting, the principal and student pt-esident make up the 

meeting's agenda based on the previous meeting or  other incoming 

information. In addition to  typing up the agenda, the p i -~nc~pa l  also 

produces the council minutes and distr ibutes them tc l  all  class 

representatives t o  share w i t h  their  class. Minutes are also posted on the 



stiudent counc-i 1 hull et in hoard and i n  the siudeni counci i binder. 

Meet.ing tormat. Tinie i s  a1 ways desi gtiated to r  class reports and 

new i temsiissues i rom the class representatives at  the counci 1 meetings. 

Attendance i s  a1 ways takeri at council meetings and the minutes indicate 

close to  100% attendance. Ttie student couticil members stated, 

"Sometit-nes the yomgeu chi tdren forget, hut we go and f ind them." A tfuddy 

system has been iritroduced where the students i n  grades one, two, and 

three t-ta~e an older buddy who helps them understand what i s  going on, and 

shares t-Re iriforrnatiori i n  the i r  class meetings. The ratiunale for- the 

buddies i s  that some of the yoirtlgei- students at-e!s't a i i  t ha t  i i ivoived arid 

can't read or digest a l l  of the courrcil issues. Howe4.?er, their presence i s  

tlaiued trg the principal because i t  gives them exposure t-o the ~t-ocess and 

could he beneficial it1 future years. 

Formal leadership trainitig i s  not provided for  student council 

members at Edgewater. According to  the principal, "The student council 

f i j l lows the classic rnudel o i  muddling throuqti." St-uijetit cout-icil rrietiibers 

stated that the principal had given them some help i n  running a meeting, 

but f e l t  that mrre t-r-airling would be helpful. 



One appcir-tuni t y  had beeti provided fu r  the cliuncil metnber-s to rrieet 

w i t h  the council meinbers f r om three other ejetnentar-y schools w i t h i n  the i r  

d i s t r i c t .  The purpclse of the meeting was t o  stiare ideas pertaining t o  the 

;gag each school ran i t s  council as w e l l  as t o  get some new ideas. One new 

ides whict i  was implemented a t  Edqewster as a resu l t  of t h i s  meeting wss 

the ins ta l la t ion of  a Student Co~mc i l  Bu l le t in  Board i n  the t ial l  way. Th is  i s  

used t o  display m i t~u tes  of meetings arid i o r  publ icizing ptanneil e!:ren!s. 

Council i n i  t i s t ed  sc t i v i  t i ed i ssues .  Minutes and the responses of the 

s t s f  f sponsor and ci~iuncil menibers mainly r e f l ec t  planned ac t iv i t i es  f o r  

students that  suppc1f-t the goal o f  a i iuwi i iy  studei i is ti1 piijri, ui-guiiize arid 

sponsor fun ac t i v i t i es  that  enhsnce schr~ol spirit-. Planned student council 

ac t i v i t i es  include: house garnes, making a new rrlotlthly displag i n  the 

showcase, organi z i  rig a sl:hiliil newspaper, t-ioldi nq a !a1 ent shoSiiY, making 

decorations f o r  a School Farnil y Skating Party i n  the evening, having a 

Gingerbread Hause Raffle, spunsoring s Lip sync Show, composing a school 

song, recqcl . irig paper i n  the schmt, organizing iund rais ing evetit-s to 

support the i r  Foster Child i n  Kenya, planning Special Days (Nerd Day), 



arid grc~urlds clean, organizing a tennis tournament, and r i u m w o u  Earih Day 

projects. 

Success comoonents. Getting compet-ent candidates fo r  the student 

council seemed !o be +he key - inqredient - for  ensurinq a successful council. 

Strategies used by Edgewater were conducting ciassroori~ discussi ons prior- 

to  the election ttiat focus m: etectitiy the best per-scrn for the jut1 a r~d  not- 

riecessaril y their best friend; having a consti tutiur-I which specifies the 

qusli t ies and sk i l l s  required of each council member; and morii toring the 

counting of ballots. Council mernbers af f i rmed the idea of getting good 

people who think well, make ratiorial decisiotis, have good ideas atid good 

communication ski l ls.  The studerits stated that their  teachers had talked 

about leadership quali t ies and that elections st-iouldn't be viewed as 

populsri t y  contest-s. 

The principal identi i i e d  the ma jo r  deter-rent at iect iny the success of 

Edgewater's student council as being !he cancellation of some meetings 

because too much was quing c ~ r i  i n  the school. Cancellinq meetirqs inhibi ts 

the momentum. knot-her problem pertaining to counzils +h;hich was 

identi t ied bid the principal was that student councils !ake a lo t  o i  sponsot- 



t ime and teachers tend to be very busy and involved i n  many other 

worthwhile school act iv i t ies.  

Student council niembers did nut comment on the cancellation of 

meetings as being a problem. Instead, their  concerns were clsss 

represent-atives who never- sai d artythi r-tg at meeti tigs, and grade m e  

representatives who fell asleep at meetings, didn't know what was going 

m, or didn't show up f o r  the t~~eet ings.  

Council benefits. Both the principal and the student council members 

f e l t  that their  student council faci l i tated a better relationship between a l l  

members of their  school. The principal's words were, "The students realize 

they car1 make some decisions i n  the operstion of the school and work 

together towat-d ~orr~r-riori gods." Students concur-t-eci w i t h  the pr-iticipal's 

.. - evaluation by saying, students l i k e  i t  i f  they can have a part i n  niakiny 

decisions and make school s fun place to  be." 

A l l  council members had f ound their  position challenging and 

rewardirrg arid stated they - %auld consider rutininy i n  ariiottier- elect ion the 

fol lowing year - i n  their  own school or  at hiqh school. 



Lakesi de Et ementaru. School iCommuni t u  descripiion. iakeside 

Elementary i s  a f u l l  service school wi th an enrollment o f  245 students. 

Beautiful homes surround the school. Approxiniatel y one block away from 

the schnol i s  a large park tvi t h  a lake. Due to the school's strategic 

location, some st-udents are pt-cwided w i t h  the opportunity of taking 

canoeing o r  sailing lessons during their  Physical Education period. Other 

comt-riutii t y  i a c ~ l i  t ies l i ke  r j  swimming pol~l, skating rink, comrnutii ty  center- 

and tennis courts are also near by. 

I! was the student council sponsor's opinion ths! most students at 

Lakeside come f I-om middle and upper middle class homes. Furthermore, 

she stated that tnost of the children cotne i rotn two paretit families, atid 

many of the mothers do not work outside of the home. I f  they do work, i t  

was often on a part t ime basis. Ttiis allowed many mothers to walk w i t t i  

their  chiidren to  Bnd irori i  ~choo l ,  arid get them invoived i n  other act iv i t ies 

l i ke  piano, swimming, or  skating. 

The student council sponsor i s  the special needs teacher w i th in  the 

school arid volunteered iot- the vacant. council p s i  tion. The previous 

sponsor who had in i t ia ted the student council during the previous gear had 

transferred t-o atlot-tier schi~ol. The new sponsor- i s  a f i r s t  yrlrt- t-eartier t~u t .  



tias had previous experience as 8 teacher's aid and as a community 

recreational leader. 

The philosophy of  the present student co!rncil sponsor i s  that  

students must want t o  have a council and feel  i t  belongs t o  them. The 

students need 'o come up w i t h  ideas of what they would l i ke  t o  see happen 

a t  the i r  school., get input fr-om their- classmates, arid get approval f rom the 

principal. 

Council uur-uose. Gett ing all students t o  develop a sense of 

ownership i n  Lakeside Elementary i s  one c~ f  the pr imary purposes f o r  havinq 

a student council. It was the sponsor's opinion that  th i s  goal could be 

attained i f  students have sorrle lnyut  as t o  what happens at  school. 

Students wet-e tlot as exp l i c i t  i n  s ta t ing the couricil purpose. They i, 

their- resportsibi l i tg as one of  plsnninq fun act-ivi t i e s  f o r  the student body. 

The second purpose of  having a council a t  Lakeside i s  t o  provide 

another learning experience f o r  students arid help them develop the i r  

leadership sk i l l s  as theq suixeed, of- f a i l  arid t r g  again Cjccasionally, 

students are l e f t  alone t o  conduct the i r  meeting whi le  the sponsc~r- may tle 

doi tiq somet-hinq i n  another part o f  the I-oorfi 



Council orqanization. The student counci l  cons is ts  o f  a class 

representat ive f r o m  each c lass  i n  the  school w i t h  the  exception o f  

kindergarten. Select ion o f  a c lass  representat ive i s  determined by each 

teacher and class. Accordi t-rq t o  the  lass t-epresentstives a nominat ior i  and 

e lec t ion  process had iiafrpetied in  every instance. However, no i o rn ia i  

counci l  leaders are e lected o r  appointed. A l l  clsuticil t~ iembers  are 

considered equal, even though grade s i x  and seven students provide the  

m s j o r i  t y  o f  leadership. 

Council meetings. Council meet ings are usual ly  held i ~ t i  a weekly 

basis. However, i t  several school a c t i v i t i e s  are occurr-inq s t  noon hour o r  

after- school,, and counci l  rnembers appear too  busy and t i red, a t w o  o r  three 

week break may be taken by the  en t i re  counci l .  

i-leetings are i n fo rma l  i n  nature. A l l  c lass  representat ives gather i n  

the  sponsor's room and meet  i n  a corner  tha t  has several couches. Agenda 

i tems,  proposed bq students, are on the blackboard, discussed and  

voted on. Previous counci l  i n i t i a t e d  acti<!i t i e s  o r  events are also discussed 

and evsli.~af-eil, but no minutes  o f  rireetinqs are kept. 



Fortnal leadership t ra in ing i s  not provided f o r  council members 

because of t he i r  l i m i t e d  amount of ausilable t ime. Many other events and 

pract ices are happening during the front-i hour and t h i s  makes i t  d i f i i c u l  t t o  

get them a l l  together more often. Hnwever, council members f e l t  that  

some tra in ing wotrld be benei ic ia l .  

Council i n i t i a ted  act iv i t ies .  Ac t i v i t i e s  planned by the student 

council it-iclitde a Halloween Dance., and fund rais ing ac t i v i t i es  (a c ra f t  sale 

a t  Christmas and a penng dr ive f o r  the Club i n  February). Coming 

events were a clash day, a gum day, atid perhaps a car wash. Cot~nci l  

members are also involved i n  makinq posters t o  advet-tlse upcoming school 

events. 

which would ensure a successful council, were equal i ty and mutual respect 

amongst a l l  council members - regardless of  age. Wo council member 

should feel mere impot-tant than anq c~ther per-son. Sewid lq ,  the school 

needs to  v iew the council ss being important  and not as some l i t t l e  club i n  

t-he corner dnirrg the i r  own thinq. The t-hird ir lent l f  i e d  t l ! ~  t h e  



students, was having competent, respurisi b ie  and comrrii t ted cuuncii 

members. The representative students need to  have good ideas and 

rernernber to  at  tend the scheduled tmeeti ngs. 

Council benefits. A l l  o f  the st-ildent council member-:; and !he sporis~~r- 

stated some advantages i n  havirtg a council. The cctuncil spotisor f e l t  that 

as a r-esul t of some council in i t ia ted activit ies, students are drawti closer- 

together and are a rnore cot-tesi ve group. Counci 1 members, part icul at-? y 

those who had attended schools without student councils., i e l t  that having a 

student council was great because i t  allowed students to  do more things at- 

school which were o f  interest and importance to them. 

Al l  council rnembers viewed thei t- experience as positive atid would 

cotisider being a class representative tiext year. 

Meadowood el em en tar^ School. Sctiool/Communi tu  description. 

Meadowood Elementary i s  a school that i s  rnsking the t-ransi t ion from being 

a rural schciol tct an civerpopulsted urban school. SlUt1dlvl5iC!fi~ a re  

continuing to  emerge i n  the surrounding catchment ares and the type o i  

hot-fles being bui l t  a t t ract  middle income earners. S?ron!~ re1 i q i  ous 



convict ions of same cotrtmurli t y  men-rbers have been in f luent ia l  i n  replacing 

one planned School Valentine's Day Dance w i t h  another ac t i v i t y .  

Present1 y the school enrol ls  apprirxirnatel y 500 students, at-I increase 

of 100 f rom las t  year. To accommodate the sudden population growth, 

numerous pot-t-at~les are now positioned irn t-he scl-1m1 grrrcrtids. 

Due t o  the rapid stuilet-~t qrowth, and it-rflux o f  tie'# teachers and 

programs the student council d id not e t  on t-rack urrt i l  February. A grade 

6/7 teacher vtilunteered t o  sporisor the council because rio one else 

assumed the responsihi l i  ty. He had taught s t  Meadowood Elementary i n  the 

previous year when there was an act ive council hut was uncer-tain i f  

student councils had been act ive before then. Hciwever, h i s  seven yeat-s i i f  

teaching experience included t-eachi ng i n  the northern regions of B r i t i sh  

Columbia. I n t e r e s t i n g i ~  enoi~yh, a l l  of h i s  former  elementar-4 schools had 

i unc t i  oncll student councils. 

The school principal seems very supportive of  student councils and 

.wes meets regularly w i t h  the student council president t o  discuss i.: 

ar is ing i n  counci l meetings, prowdes ijppot-tuni t i  es t o r  the pr-esident tit 

address the s t a f f  a t  the i r  meetinqs, encourages the s ta f  f tii remind t-heit- 



pr izesiawerds needed by the council. tinder i he  d i rec i ion of  the pr-incipai, 

an eight page Student Government Handbook has been produced f o r  students. 

The handbook explai r~s the respor~s ib i l i t ies  of  d i f fe rent  council mernbers, 

the ro le  of the council, and some words of encouragement and challenge. 

Student council purpose. The pur-pose o i  t-he student council as 

o i ~ t l i ! - ~ e d  by the Student Government Hatidtiook arid re in f  or-ced tiy the spunsot- 

teacher- i s  t o  give students a chance to: a). help pian ac t i v i t i es  f a r  the 

school; b). be commur-iit-y helpers by doing wor thwhi le  sc t i  t i e s  f o r  

students thr-ough !he school; c). represent the i r  classmat-es i n  making 

decisions; dl. leart-1 ti1 be yoad leadel-s; el. ieat-ii atjoiit goveriimefit t t i r i~ugh 

t t ie i r  own yovernrrient; f i .  do things for- others; and g). esl-ablish an act ive 

and pos i t ive  school envir-unment. 

Council orqanization. The student council consists o i  a president, 

vice-president, secretsrq-t-reasl-irer, and a class representat-ive it-om a l l  

interrr~ediate classes. Candidates tar- t-tie executive council posi t i o m  must- 

be intermediate students. P r i o r  t o  the elect ion all  executive candidates 

rnl-1st f i l l  out scirm basis: inis~r-ma!irtn ar~d consent fc~rms which ttieir 



parents rrlust sign. The next step i n  the process; i s  t o  qet the signatures of  

ten students wlro w i l l  support them i n  the elect-ion. 

The exec!~!ive student council candidates were given the opportuni t y  

of del ivering a short speech i n  f ront  of  the Whole school and campaigninq 

f o r  cme week. Campaiqn tac t i cs  iticlude giving out pins, handinq uut f lqers, 

put t ing up posters, arid addressing individual classes. The cult-flit-ration o f  

all the cat-rlpaignit-ig i s  the elect ior i  i n  the gym. 

Class representatives do not need t o  rnske speecties and condtlct a 

campaign, but are determined by an elect ion process w i th in  the i r  class. 

Council meetings. The col .mi l  meets esery Monday at  noon. On 

Motiday mornin the president h r i  ngs his planned a emja t o  the sponsor- 

teacher who photocopies i t  and has i t  available f o r  a l l  council members. 

The agenda irrcludes i terns that  ma4 t ~ e  carr ied over it-orn a previous 

meeting and an o p p o r t u n i t ~  i s  provided f o r  new ideas f rom class 

representatives. The s ta f f  sponsor t r i es  t o  s i t  back and let !he students 

teacher would point out any er rors  theq made, and certainty helped them 

get  st-arted. Aft-er severs1 ml:irlths il~f experience !he presideti? d~drr ' t  i ee l  



there were  very many problems despite the iack  n i  i o r m a i  ieadersi i ip 

t ra in ing.  

Minutes o f  a l l  co!~ncil meet ings arc! t o  be recorded by the  

secretary- t reasurer  and s tored in a binder. An analys is  o f  the b inder 

conf irt-ned a problem i d e n t i f i e d  by the  president wtiicts was the absenteeism 

o f  the  secretary- t reasurer  and tiunierous c lass  representa i ives f r o m  

courrcil meetings i t s  recent  weeks. Many o f  the t-r-iinutes were miss ing.  An 

assessment o f  the  problem by the president w a s  t h a t  some students seek 

an e lected pos i t i on  becaifse, "They wan t  ti? be Plr. B i g  and get a l l  the glory, 

bu t  donY rea l i ze  what  i s  involved w i t h  the  posit ion." 

Council i n i t i a t e d  ac t i v i t i es .  Avai lable minutes  and !he responses 11f 

the  s t a f f  sponsor and counci l  riserfibers r e f l e c t  planned a c t i v i t i e s  f o r  

student-s tha t  support the  goal o f  a1 l ow ing  students t o  plan, organize and 

sponsor fun a c t i v i t i e s  tha t  enhance school s p i r i t .  Planned student counci l  

a c t i v i  t i e s  include: l j ress l ip days l i k e  beach day, PJ/Sl ipper & teddy hear 

. . .  
day, t w e n t g  years older day, and a w e i r d  dsq. Other act- iv i+ ies s p m m - e d  tjg 

the  counci l  were  a l i p  - sync contest., ta len t  s h w ,  Steal-a-heart Day on 



displayed around the school. 

It was interest ing t o  hear the student president share how tnany 

people had been involved i n  each o f  the events and that  the council had 

organized one fun day every t w o  weeks. Up u n t i l  t h i s  point the council had 

not been involved i n  any fund-raising ac t i v i t i es .  Honey theq needed f o r  

pr izes had always beeti provided by the school. 

Success components. Get t i  rig competetit and resportsi b le candidates 

f o r  the student council i s  the key ingredient f o r  ensuring a successful 

council. i 3 u n c i l  memhers who do not  show up f o r  rr~eetings are a ma jo r  

deterrent l i m i t i n g  the council 's success. Another- deterrent ider i t i f  ie i l  tly 

the sponsor was tt ie l i m i t e d  arnount o f  t i m e  s t a f f  rnerrrbers have f o r  

student councils. 

Council benefi ts. Pos i t ive  e f fec ts  o f  the counci 1 ident i f ied  by 

students and the council sponsor are, "Good feel ings develop as a l l  stake 

holders comrriur~icate r i m e  frequently. Students experience ;i.ihijt's involved 

i n  making a decision, and feel  they are considered important. Nothinq i s  

j us t  dumped [In !hem. St-udmts at-e involved i n  plantiinq scho~:rl a c t i v i t i e s  



and t h i s  helps chi ldren l i k e  school a l i t t l e  more." 

The council experience proved t o  be very posi t ive and enjoyable f o r  

bot-h council members, and both would consider running aqsin i n  future 

elections. 

Mountview Elementaru School. School /Communi tu descr iot i  on. 

Plountview Elemetitary, a school w i t h  550 students, i s  located it-! a 

desirable and prestigious suburban area. Many of the homes and propert ies 

are larger  than average size. During the l as t  t w o  years, many new homes 

have been bu i l t  i n  t h i s  area and i t  i s  no! uncommon t o  hear about house 

pr ices i n  the f i ve  hundred thousand dol lar  range. The pt-i ticipal described 

the socioeconomic background of  most cornmut-ti tu members as being upper 

middle class. No rnul t i p i  fami l y  dwel l ings o r  stores are evident w i t h i n  

the itt imediate v ic in i ty .  

Other educators w i th i r i  the d i s t r i c t  o f ten t-efer t o  the school as 

Mountview Academy. It i s  known t c ~  ~ I E !  a "have" school. A quick tour 

through the school c la r i f i es  and rein iorces the attached stigma. A deluxe 

Macintosh Computer lab i v i  t h  th i r t -y comp~uters, laser  printers, and modems 

t n  net-wur-k points around t-he wor ld  are ~vi rJent .  A t  the present t ime  close 



communications were beifiq kept w i th  NASA and the space shuttle 

developments. 

On the sur-rcluriding p l  aging fields, one notices at1 outdoor patio, 

concrete picnic tables, an outside basketball court and a l l  sorts of 

equipment l ike slides and swinqs. The principal pointed CIIA that a l l  of 

these changes h a w  happened as a result of an active council and a 

suppcfr-ti rie cornw~uni t LJ who were prepared to yi ve t ho!isstids of do1 1 srs 

during the last  ten years. Presently, the sct-tool i s  working on develclping 

their  own school flag. 

The veteran principal has tieen a! Mountview for  eleven gears and has 

found his assignn~ent to  he '+erg gratif!jing. Molding t o  another school 

seerned t o  be an unlike1 y optictn im- him because of  the possibi l i  ~ ! L J  o i  

t-etirement in the tiear future. 

Significant community changes, observed by the principal,  ar-e the 

number of fami l ies i n  which both parents are working outside the horne, and 

the number of Pacif ic Him famil ies moving to  the ares. Ouring recent 

years, neli,, home ,ourchases have heen dominated hy o r i ~ n t a l s .  A t  the 

present time the s c h o ~ l  consist-s ctf approximately four hundred families. 

T w o  hurrdred of these f a m i l i e  would be f rom the  Pacif ic Rim. 



Council beciinninqs. Mr. Smith, the principal a t  Mountview, hss been 

involved w i t h  student councils at the secondary and elementary level fo r  

many gears. Prior to  receiving his f i r s t  principalship, sixteen years ago, he 

had t m n  a secondarq teacher arid sponsored councils at the hlqh s~:hool 

level fo r  numerous i~ear-s. With his previous experience and belief i n  the 

derrtocratic pt-ccess tie i e i  t that intr-c~iltucing student councils at the 

eletiientary level could be rewar-ding, and therefore introduced the f i r s t  

elementary student cuuncii w i th in  the d is t r ic t .  

Coming to  Mountview f ive years later, Mr. Smith noticed an 

unappreciative at t i tude arnotigst the youngstet-s strout a tiur-iibet- of the 

things that teactiers were doing. Students seerned to  be saying, "Is th is  a l l  

there i s  to  do at  school?" 

Furthermore, a fair- anmutit of vandalism was gcling on. Windows and 

pleygroutid swings were constant1 y being broken. Despite the tact that 

windows were boarded during the summer months, up to eighty windows 

were broken during ? tiat t i rite period. 



vandal ism problems, Mr. Smi t1-1 decided t o  irrrplement a student counci l  

a f t e r  h i s  f i r s t  year a t  Mountview. His ra t iona le  was  tha t  perhaps the  

student counci l  wou ld  tle an avenue jot- goutigsters t o  s t a r t  tak ing  some 

respons ib i l i t ies  i n  t h e i r  sch@@l. 

Besides develflrpitiy a sense o f  student ~ ~ w n e r s h i p ,  the coutici l 's 

purpose was  t o  increase comrnunicatiun and provide an opportuni ty  f o r  

student input  per ta i r t i  fly to  sctiool prslil:ies, at- p rac t ices ,  and have chi ldren 

involved i n  a demclcraticatiy run  school. Student ac t i v i t i es ,  socia l  

funct ions and fund ra i se rs  could be planned and organized by students. 

The t h i r d  purpose of establ ish ing and maint-aining a student counci l  

was  t o  provide another learn ing oppartuni t y  f o r  students. E;g a l l c w i n g  

students t o  run  t h e i r  own  student government they could learn  about the  

funct ioning o f  a govet-rrrr~erit. 

Council orqanization. The student crjutici i  cons is ts  af  a president, 

secretary, and t reasurer  who wiust be grade seven students. The o ther  

execut ive posit ion, ?he vice presidencg, i s  f i l l e d  - a qrade ... s i x  st- dent. 

Class representat ives come fi-cltn a l l  in te rmedia te  classes and are 

determined a t  the  c lassroom level several weeks after- the mai  1-1 elect ion.  



Student of f icers keep their  posit ion i o r  the ent i re year uniess there are 

some very major problems. The prirtcipal i s  ususll  y the student courrcil 

sponsor, but he also gives other teachers the cqportuni ty  to be involved. 

Elect ions fo r  the executive cclr~ncil positions are held in September 

a f te r  candidates have been r-iorfiinate~l by tvu'erity of their- fellow studer-rts 

f rom the intermediate y rades-. Students can on1 y sign one nomination form 

for  one pcfsi tion. Nominated candidates are t her; given the opportunity t o  

campaign for  one week. Students are sl iowed to  put up posters or  sloqans 

and hand out pins or  buttons, but no candy or  gum. The campaign week 

comes to a close by having s fu l l  school sssembly and allowirtg each 

cstididate to pr-wide their- platform, thank their- supporters, afsd put for th  

the i r  proposals. During the noorr hour of that same day, the gym i s  made 

i n to  a polling station, w i t h  booths, ballots, bal lot  bcrxes, at-~d scrutineers. 

Each grade four to  seven studet-it i s  given one ballot. The principal fe l t  !his 

experience i s  important because i t  provides students w i t h  a real 

opportulii t y  t o  learn about the election process. 

Council meetinas. The executive council meetings are scheduled to 

happen rsri s week114 basis and the entire sctii?ol council rrieets every second 



week. The t ime i s  not a lways the same and therefore  doesn't a lways 

involve m iss i  rig the same class. The pr inc ips l  f e l ?  that  having meetings 

during school t ime  worked be t te r  than a t  noon hours because there are so 

many things going on i n  a large school. Students can easi lu catch up on anu 

c lass work they miss. 

Mir~utes are recorded by a student secretary, and these determine a 

par t  sf the sutlseq!rent rneet-i ng's agenda. C f t  t ier agends i t e r m  are a? so 

brought t o  the f l i lo r  by the c lass representat ives. 

The pr incipal  provides some t ra in ing i n  communicating and o~ how to  

conduct a meeting. Some issues which are addressed include: cal l ing a 

meeting t o  order, having the secretary read the minutes f rom the previocis 

roeeting, taking the attendance, making I-rlotiotis arid c lar i fy ing the ro le  o f  

counci 1 members. 

Super-visoru rule. Ideas proposed by the council must be approved by 

the principal.  Because he attends the meetings, approval f o r  some events 

can tie given immediate1 y, whereas other issues need a decision f r o m  !he 

teaching s ta f f .  Once a council recommendation has been approved the 

informat ion i s  shared wit-h the st-udet-its over- tt ie P A ,  andfor i n  t.he 



c l  assroom by the representat ive. 

Council i n i t i a t ed  ac t i v i t i es .  Ac t i  v i t i e s  plan nesl by the council 

include: numerous dances; skat ing part ies; s p i r i t  daus (where students 

wear t he i r  schclal shi r ts ,  a western  day, cool dude day, w i ldes t  hat  day); 

preparing f clod hampers f o r  needy f am1 1 i es; and numerous fund t-ai sers 1 i ke 

paper and ba t t l e  drives, p izza day, Satita's Breaktast-, plant sales, 

speli-a- thons, and pennu marathons. The student president i s  also irrvolved 

i n  ceretnonisl events l i k e  sports dag and assemblies. Minutes r e f l ec t  

students being involved i n  evaluating t he i r  ac t i v i t i es .  

According t o  the principal,  students could be i rivilived in i l iscussirig 

atig of the school po l ic ies  and pract ices - including the i r  Code of Betlavior. 

However based upon the minutes, there was no indicat ion o f  t h i s  i n  the 

meetings and council rnembers didn't feel  that  was t he i r  responsib i l i ty .  

Success components. Council members who had good ideas, were 

cmpet-at-ive w i t h  other student-s, 813-ive, and enthusiast ic about ge t t i r t !~  

things done were some key ingredient-s iden t i f i ed  by council members f o r  

ensurinq s successf a1 counci l .  T w o  other impar tant  fac tors  mentioned t~q 



studerits was the importarice of a l lowing students t o  vote f a r  t he i r  council 

members and not leaving i t  up t o  each teacher's discretion, and maintaining 

regular council meetings. Co!rncil rnembers f e l t  that  postponing council 

meetings inh ib i t s  the i r  planning and progress. 

According to the principal, the key itiyt-edient fur er~surir ig a 

successf 111 council was the pet-sonali t y  of the student president. His 

per-ssnality cat-; tielp i r i  the erithusiasm at-i~j truildirtg i i f  school sp i r i t .  

Studetits tiecome aware i l f  quali t i e s  whict i  make f o r  qood leaders w i t h  t ime  

Cnuncil ef fects.  Ef fec ts  of the council ident i f ied tlq students were: 

a11 teachers and students w i t h i n  the school seem inore together, niore 

ac t i v i t i es  are planned f o r  student-s, and all students i t-icludirtg the shy ones 

have a way of presenting their- ideas. The pos i t ive  e f fec t  ernpilasized by 

the priricipal was a red!~ctic~n i n  vandalism. I n  the past-, eighty covered 

windows were broken during the surfinier vacation and now they might  have 

one broken window during tha t  same t ime period and none of them are 

ixver-ed. 

The principal 's concluding speculation was that  councils w i l l  qet 

stronger- i n  the future. He stated, " 1  t-hink there is a rea l  r ev r~ lu t i o r~  qoirq . 



on world wide that i s  being iristigated bq cammunicatiat-IS. We see ii i n  the 

opening of Europe. Democracy i s  seen as the savior. Whether i t  i s  or not 

reniains to  be seen. But r ight  now i t ' s  seen as the savior, the only way t o  

go, the only alternative. Schools need to be conscious o i  this, and also 

t w o m e  rnrjre democratic." 

Pat-kvi ew E l  emeritat-tl - Sch13ot. Sct-iool :?Csmm!mi descrii;tion. 

Parkview, a large dual track sctiool w i t h  460 students, i s  located at the end 

of a dead end street i n  a residential neighborhood. Matiy of the French 

immersion students attending Parkview come by bus crr get rides t o  school 

from their  parents because the14 do not l ive within the it-t~rirediate 

catchn-tent area of the school. Homes tr;(ithir~ the surrounding vic ini tq range 

from being low rental complexes t o  elaborate single family homes. Within 

the school one r~ot ices a high ethnic tnix o i  students. The adn~inistrator 

described the school community as, "A real mixed bag o i  everything." 

Student council Durclase. Ttie purpose o f  t tie student counci 1 i s  t o  

impress upon students that they have a say i n  what goes on i n  the school 

The14 are involved i 1-1 plsntiir~g school s c t i ~ i  ties, schorll 



beaut i f  icat  iori/enhstt~cet-f~ent programs, and fund raising. They slso have 

input in to school policg and can change policy. However, the vice principal 

stressed that the student council i s  not an isolated decisic~r~ making body, 

but rather a recornmendinq body. The student council recorrimends ideas fo r  

consideration to  the s ta f f  mutici l ,  and requires their  endorsement on ariy 

issue. 

Student qovernance beuitininqs - The vice  prirrcipal at Parkview 

sponsor-s the student governance structure. Having had three years of 

student council experience a t  a previous school she f e l t  i t  wm~ld be 

worthwhile to establish a student council at Parkview when she came t wcr 

years ago. 

The cout-icil origirially started w i t t i  just f ive grade seven students - a 

mc~del used i n  the vice principal's pr-evious schocil. Hcrwever, s ta f f  and 

students fe l t  that an opportunity for  irrvirlvement should be given to 

students i n  other grades. Therefore, i t  was decided t o  form a council w i t h  

six qrade sevens and four gr-ade sixes. This corlncil was determined by 

conducting a sttictent election a f te r  a l l  the candidates made speeches i n  the 

qqm -. and carnpsiqned f o r  a week. A f t e r  four rmi ths ,  th ls  appr-oach was 



abandoned because the  s t a i i  and students f e l t  the  e lec i i on  had turned o u i  

t o  be a popu lar i ty  contest  and the e lected counci l  members weren't  very 

good when i t  came t o  coordinat ing th ings around the  bui lding. 

Present student aovernance or-qani - zat  ion. Wganizat ional  qoverrisnce 

c-hai-tges wh ich  have occurred t-iave focused on the  need f o r  a i unc i i ona i  

giy!et-nance ~tr !~t~: t ! re at?d fine tha t  f i t -s wit-h the s~zhno l  p h i t o x ~ p h y  - 

ce lebra t i  tig the successes iif all  students, and everyone work ing  together  

cooperat ively. The mos t  recent  change has resu l ted  i n  having a c lass  

representat ive irclrri each grade one t o  seven classroorn i n  the school, arid 

a l l ow ing  the grade s i x  ijnd seven c lass  i-ept-esetitatjves t o  pt-otilde ti-IE major 

direct-ion. The grade s i x  and seven c lass  representat ives meet  on a weekly 

basis, and the  t o t a l  counci l  (25 s tudents j  rneets every o ther  week. Ttie 

sponsor f e l t  the  counci l  worked best  when a l l  c lasses were  represented 

because the  o lder  studerits seem t o  be a f ra id  of doing too rrluch work  and 

avoid vollunteering f o r  some o f  the  necessary preparatory work. 

A c lass representat ive serves f o r  a three rncinth term, t lut can he 

re ins ta ted i f  t ha t  i s  the desi re sf  the  c lass  and the individual.  The process 

1-0 be used ifi deterr i~ i r~ i r - lg  the  class representat ive i s  left. t o  the discret-ion 



of  the  classr-aorn teacher. i n  the  m a j u r i  t y  of classes a norri ination and 

secret  ba l l o t  f o rma t  are used. However, i n  some o f  the  younger grades, the 

representat ive i s  assigned t o  the  posi t i  cln by the  teacher, o r  in teres ted 

candidates put  t h e i r  name i n t o  a hat  and the representat ive i s  determined 

by a draw. 

A i l  c lass  r-epreseritatives have a buddy on the  council. Older- s tudents 

a re  pai red together  w i t h  youtiqer s tudents and i t  i s  tt ie olljer- strrdent's 

r - e ~ p ~ t i ~ i t ~ i l i t  y t o  at fet id  the buddy's c lass  meet iny  and provide dit-ectioti i f  

needed. 

Sluoervisoru ro le.  Eieing a t  the  week1 y noon hour meetit'ig i s n ' t  the 

v ice pr inc ipal 's  only i n v o l v e w ~ e n ~  w i t h  the c,!udent council. A l l  ideas 

recornmetided by the  counci l  t r ~ l ~ s t  be approved by t he  s t a f f  cout ic i l  atid 

scrtnetirnes the t-otal s t s f f .  It i s  the v ice  pr inc ipal 's  I -esp~~nc, ib i l i ty  ti? be a 

l i a i son  and present student counci l  issues t o  the  s t a f f  counci l .  

Meetinq fo rmat .  Meetit igs f o l l o w  an agenda which  i s  v.irittet-I oti tt ie 

Slackhoard of the m o m  in wh ich  t h e  counci l  meets. Agenda i t e m s  are  l i s t e d  

ti14 the sponsor and st~uden? representat ives.  The st-udertt c r ~ u r ~ c i l  then deals 



w i t h  each one. 

Minutes are not recorded at the meetings, but the s t d i  sponsor 

records t r i e f  notes i n  a notebook to remirid her-self of issues that need to  

be presented at the s ta f f  council. In the past, the sponsor has t r ied to help 

students wr i t e  rninutes but i t  became s l o t  of work and absrtdijned the idea. 

Hctwever, th is  i s  an issue the sprrnsctr i s  s t i l l  stt-uggiitig with, because she 

has citrser-ved that student counci 1 i n io r r i~ i j t i  on changes as i t  i s  shared w i t h  

individual classes. Her comment was, -Perhaps I need tci keep br ief  

minutes, run them o f f  and hand them out to the class reps." 

Success cor-i~~~onet-rts. Key irsgreifients, ~ih i t : : h  ensirre a successfkii 

student cclunci 1, met-ttioried bq students and sporrscrr were: a rfifutuai respect 

for each person's idea o r  suggestion; a t i re less adviser who expends the 

necessarg time, fclllnws up on class meetings, and presents studetit issues 

t o  teachers; and committed council rr~etnbers who understand the 

iniportsnce of the i r  role and attend a l l  meetings. The sponsor stressed the 

importance u f  allowing classes to  choose their  representative for- a three 

month term a f te r  doing an act iv i ty  revolving around, "What does i t  mean to 

be a leader-? What respot-isi b i l i  t ies and qtuali t-ies must. they demofistmate?" 



At the present time, leadership training i s  nut provided at  Parkview 

even though the sponsor thought it would be useful and worthwhile. Her- 

comment was, "It i s  something I w ~ i u l d  do, i t  I had rnore time." On the 

contrar!_i, student council nierribers didn3 see the need for  leadership 

!raining and f e l t  cornfret-ent !i:~ figure out everqthinq by themselves. 

include: "The school i s  t ietter t l c w  because there have been a 

Council  benef i t-s. St-aden! c w - i c i l  rriernher-s i?n!j the sfrmsilr f el?- 

posit ive about tthe results o f  the student csuncil. Student ccrrnrnents 

l o t  of rule 

changes and we hsve done rriore things together; teachers get a better 

student outlnok; L ' Y ~  get to reason w i t h  them, and we have a say i n  the 

1 ." 

The spunsor's cumment was, "Student cuuncils seem to  sol id i fy the 

~:ornrriunicat.ion and the impr~rtarice iif comritunicat-ion. There are ti0 

surprises. Students da riot feel l i ke  vict ims. It shows that we value what 

the kids have t o  say and as a resul t  we don't seem to hsve the troubles that 

at-e evident at other places. There i s  nu vandslism, or thievery belxuse i f  

there i s  i t  w i l l  come to t.he class representative and w i l l  be dealt wi th.  

This happened mice last gear. I f  we didn't. haw t.he s?udent co!mil link, I 



don't know i f  i t  would come forth. It may have siayed at the ciassroom 

level o r  s ta f f  level but i t  wuuidn't have the l i f e  that i t  does when kids 

bring i t  up." 

The sponsor concluded bq .- sauing - that despite the major t ime 

comrrii tr-nent, she wouldn't discard the rmtion of havitiq strident councils i n  

the future because of "the few t i t t l e  germ that happen as the gear goes 

alcnij ?Rat are just to11 r-reat t o  give up." 

Thunderbird Elementaru School. SchooliCornmuni tu description. 

Thunderbird Elementarg i s  a 13 year old school, bui l t  i n  a box-shape 

configuration i n  a picturesque setting. The schcrcri i s  tiestled i n  a shaiiitw 

valley helow +-he main road passing the school. Rolling h i l l s  w i t h  green 

pastures and grazing cat t le  encompass the school's playground. However, 

changes are happening. Some of the farmland i s  being developed and small 

subdivisions w i t h  modest homes are being cctr~structed. In order to  

accommodate the ares's growth, portables are necessary a t  Thunderbird. 

A t  the present t ime t-he schocil etirc~lls 430 st-udents. Some students 

from outside a f  the catchment area, were attracted to Thunderbird 

Elerrientarq because crf t-he emphasis placed on the i i n e  arts by s ta i f  



members and the administrat ian. Students eti jay  being invcilved i n  the i r  

elaborate musi cs l  producti  cms. 

The socioemtwmic backgr-ourtd of the community i s  mixed. According 

t o  the principal, some of the chi ldren come f r om very l a w  socioeconomic 

backgt-o!~tids where !tie fat t ier  maq reside i n  the local peni tentiarq. - Other 

fami l ies  l i ve  s imply i n  absolute squalor-. However a t  the same time, there 

a re  chl ldren attending Thunderbird whs m m e  irlm very sfflluent f smi l ies.  

Student council beainninqs. The present priricipal has been t.he 

administrator  a t  Thunderbird f o r  seveti years and intr-oduced the notion o i  a 

student council four years ago. Alttiouqti he didn't tisw any previous 

experience w i t h  student councils, the idea was conceived af tet- recclgrtizirtg 

the value of  studetit i tiput, arid being impressed w i  tti ttie way classrcrcrm 

meetings were going. Extendiriq the coticept of class meetings rest.~lted in 

schml cclurici 1 meetings. 

Student criurtcil put-pose. The adri t inistrat ion and s t a i i  have 

developed an impressive 64 page Student and Paren? Haniibi~ok which i s  

avuilable to  a l l  students. A m r - i e t ~ ~  of topics l i k e  disciplir ie, academic 



standards, and routines are discussed irt th is  handbook inciuding a message 

from the student council, the i r  role ctnd a description of their  structure. 

More detailed information sheets dealing w i t h  the f orrnat of council 

meetings, the council's function, and a description o f  important group 

leader sk i l l s  were also available. 

The philosophy of the school i s  that  ciiildt-eri learn best i n  an 

efivirot-irnent where ?hey have snriie contrsl iwer decisiiiri making. 

Therefore, the s ta f f  at Thurtderbird have made a concerted e f f  ort  t a  have 

children involved i n  a democrsticslly run school. Students are given 

choices withirt l i m i t s  and are given an opporturtity t o  have input in to the 

ilecisiotl making process through the ci~unci i .  As a resill t students: iieveiop 

better relationships w i t h  each other; learn to  solve problems together; 

share their  feelings, intetitions, and beliefs, as we l l  as ideas; establish 

guidelines fo r  class and sct-~crol ttehavictur; and increase group cohesion, arid 

individual feelings crf belonging artd acceptance. 

lnforrnst ion gathered through interviews and available wr i t ten  

lrlollturnents pertaining to the student cautxil indicate that the cr~ijncil i s  

involved in: establishing playqround rules to benefit the largest group of 

students; searching l o r  wags t o  solve school betisviour problems and 



establ ish ing guidel ines f o r  school conduct and  consequences f o r  bad 

behaviour; provid ing input  f o r  purchasing equipment - (swings, m i r r o r s  i n  

wsshrooms); addressing environmental concertis - ( l i t t e r  around school); 

and planning special  events - ( ta len t  show, dances, fund ra isers,  and fun  

days li ke pajama day, opposi t e  daq, . . t w i n s  day, f i  ft.ies iJa!g). 

Cc~uncil oraanizat ion. The pr inc ipa l  i s  a memher of the ~ x t i ~ n c i l  and 

usual1 y cha i rs  the  meeting. However-, opportuni t ies t o  per form t h i s  r o l e  are 

also given t o  students and o ther  s t a f f  members. According t o  t w o  o f  the  

student representat ives there were  no designated student leaders s t  the 

present t ime.  I n  t h e i r  opinion m o s t  ideas came f r o m  t-he grade sevens, but  

they f e l t  the younger students were  a h  impor tan t  treca!~se !hell usual ly  

sfiat-ed some fut i  ideas. 

Two representat ives f r o m  each c lass  f o r m  the st-udent counci l .  

Represetitatives may be e lected by the  c lass  cir appoifited by the teacher f o r  

the  yesr, o r  R one o r  three month  te rm.  Determining the representat ive and 

lengt-ti of o f f i ce  i s  l e f t  up t n  each teacher and their- class. 



s ta r t  a t  1230 arid f in ish a t  1: 15. By qivirig i 5 minutes o i  schooi t ime  i t ie  

s t s f  f recognizes the student council 's irnpc~rtance and i t  provides a l i t t l e  

incentive. Issues t o  be discussed a t  the council meeting cctnie f rorri the 

classroom meetings. Class representat ives place agenda i tems on the 

not ice tlnard on the ha l l  w a l l  and ideas are dealt w i t h  at  the next couti~cil 

meetirrg. On1 y class r-epresentatives are al lowed t o  w r i t e  agenda i terns on 

the cauncil board after- they have beet? discussed by their- class. I f  tt~cr-e 

are no agenda i tems f o r  tf ie council, then the meeting i s  cancelled. 

Minutes are recorded by a s t a f f  member w i t h  keyboarding sk i l l s .  I n  

t h i s  way minutes can be pr in ted and reproduced short ly  a f t e r  the meeting 

i s  over, and the in format ion can be shared w i t h  a l l  the students i n  class 

meetings that afternoon wh i l e  everytti inq i s  s t i l l  f resh i n  the 

representative's rid rid. 

Surjervisuru rule. The general procedure that  i s  iu l l owed a f t e r  a 

decision has been wrade by the student leadership team i s  the idea must be 

presented t o  the st-sff  by the pr incipal  o r  the secretarg. The s ta f f  decides 

i f  the student council may go ahead s t i i  t h  s speci f ic  plan. According t o  the 

pi-i n u  pal ,  



rirsst cuuticil ideas are approved 

Success components. Key ingt-ediertts fu r  erisuririg a successful 

coiincil include: establishing some groimd rules so that s taf f  and students 

know what the ~:ouncil i s  a l l  about; and having soi-rleorie take rel;potisibility 

for  the council. Ottier thitigs can easily interfet-e w i th  c ~ u t ~ c i l  plans arid i f  

t-his happens !tie i..ctw:il will die. S ~ i m e o n ~  ticeds tit be the i:ounc-i 1 adwcste 

and leader, and t-fiake sure that notlody fcit-gets about it. 

Studet-its f e l t  that to maintain s successful council, i t  was extremely 

i tiipor-tant that a l l  cour~cil  members be treat-ed equally, respect each other's 

ideas, and t r y  tn  understand each other. 

Court~i i  berief i ts. Sttrderits learn about 'leadership sk i l l s  by o t i~e t -~ l i  rig 

the process used i n  classroorir meet i rigs arid council meeti rigs. Hctwever-, 

the priricipal stated ttiat sk i l l s  l i ke  ref lect ive listening, uriiversalizing, 

l inking, brainst-arming, and sirmmsrizing are taught through the Systemst-ic 

Tr-airring for Effective Teaching (STET) 11-mdel of gettin14 people ir~volved i n  

group dynamics. 

Ttie principal o f  Thunderbi t-d tel t that sett ing art experiment t o  



measure the differences between schoois w i t h  siucieni counciis and ihose 

without would be too d i f f i cu l t  because you wouldn't be able to  control all 

of the variables. However he stated, "Anythinq posit ive i s  positive. 

Establishing a student council i s  one positive step in  many things we t r y  to 

do to  help students feel as i f  they tielong atid have sortie control over- things. 

Student councils appear to  enhatice the reitj i ionship between siudenis and 

teachers." He hased his comment on the central premise that students iri 

the council are taught to  display mutual respect for  each other arid their  

ideas. Furthermore, hy learning ta  universalize, students learn they are not 

alone i n  the way they feel or  think and thereby enhance their  sense of 

belotiging. Thirdly, as students feel theid haw some power arid cotitroi over 

what i s  going on, i t  enhances their  self irnage. A positive self image helps 

when relating to  ottiers. 

Positive ef fects observed hq one council mernher who had recently 

tt-ansf erred to Thunderbird were more planned act iv i t ies fo r  the studertts 

and less f ights on the playground because the counsel has made the rules. 

Both council members etijot#xl - the opportunity ctf being a class 

representative because i t  made them feel responsible. 

The prirtcipal ~:oncluded by saqin!q . - that he hoped t h a t  his cirun13l 



would continue to be a meaningful curnmunicatian avenue w i th in  the school 

system. I f  he allowed the council t o  die, i t  would be an indication that his 

school was not functioning as i t  should. I f  students reached the point 

where they lost  interest i n  a council because nothing ever hspperied, theti i t  

was impr~rtant tot- him to  ref lect  on his own leadership. 

Wt-ti sfleri n~ Needles Crimrirutsi tu  Sctiasl. Schital /&q-rit-rltrt-~j t11 

descriotim. Whispering Needles, a school w i  tti appriixirnatel y 200 

students, i s  nestled i n  a picturesqlre sett ing of t a l l  f i r ,  hemlock, and cedar 

trees. Being situated at the back of  a pan-handle shaped proper-tg inbkes i t  

unnoticeable from the main street leading pas! the school. Nearby, i s  a 

large natural park w i t h  crystal clear creeks and numerous t ra i l s  that 

attt-act serious and pleasure hikers alike. 

The surro~~~nding es!abl ished homes are we l l  maintairied, and further 

development i s  s t i l l  evident. School s taf f  members ident i fy the 

socioeconomic background as being middle and upper middle income 

i s m i  l ies. 

Although, Whispering Needles School has had st i~i jent couticils for  

severs1 gears, i t  was S~IIYV' i n  qett-inq star ted th is  gear-. The election 



campaign rarr f o r  one week i n  February and culminated w i ih  speeches i r o m  

the candidates on February 12, 1930. The reason given f o r  the l a t e  s tar t  

was, "There was a h igh  t u r n  over  iri s t a i f  t h i s  year, and the s t a f f  decided t o  

w a i t  u n t i l  a f t e r  Chr is tmas before re-establ ish ing the  student counci l .  

People need t o  fee l  comfor tab le  i n  t h e i r  new en~!ironmetit." The s!sf i 

member who volunteered t o  provide ieadet-ship f o r  the cout-icii and be i f iei t-  

representat ive i s  a f i r s t  year teactier. Soriie assistance i s  given by another 

~llrssroorr-f teacher-. 

Council uuruose. According t c i  t tie s t a i f  sponsor, the tmairi purpose iri 

the Whisperinq Needles stt ident c ~ m i c i l  i s  t o  prsti-itcrte sct-iool spirit. Ci~t i t ic i i  

merntwls see t h e i r  r o l e  9s plariners and crrqsnizers o f  a c t i v i t i e s  f o r  the  

school inc luding fund ra i s ing  a c t i v i t i e s .  

Council orqanizst ion. The student counci l  cons is ts  o f  three 

executive posit ions: a president, vice-president, and secre tary - t reas i~rer .  

Executive pos i t ions  could be f i l l e d  try s stitdent i n  any grade, but according 

t o  student council members, "It us!islly i s  a student f r o m  grades f i v e  t o  

seven. P r i o r  t n  t h e i r  e l  ectil~it-I a i~ l t - rn  consi s t i nq  a t  campaign yclideline 



i n fo r rnat ion  was  avai lable t o  a l l  students. Guidel ines speci t y :  the  nunitrer 

o f  members un t he  campaign cummi t tee, the nurntrer of posters pe rm i t ted  irr 

the  school, the maximum amoutit o f  moneq t o  be spent durit ig the  campaign, 

and the  importance o f  f ind ing  out  about student concerns. 

811 potent ia l  execut ive members had t@ fill i n  s 'Student Government. 

Nomir iat ion Forrr~'  wh ich  provides some h s i c  s t a t i s t i c a l  irrfcrrri~atiorr, a 

rat-ionale staterirent f o r  w m t i n g  t o  be lm the St-uilent Gimt-nment 

Executive, and a s ignature f  r o n i  t-hernselves, ttiejr- teacher-, arid their- 

parents. The executive w a s  elected a f t e r  making a sma l l  speech t o  the  

student body explaining wha t  they propctsed t o  du. Ccruncil rrren-ibsrs who 

were  in te rv iewed  stated, "Makitig the  speech was a l o t  of fun." 

I n  add i t ion  ?u the  execut ive posit ions, there  are t w o  c lass 

representat ives fr-om each room. Class I-epreserit.atives are chosen i n  a 

va r ie t y  o f  ways. Some teacher-s chnme t o  r o t a t e  their- class 

representat ives, and others have a troy and s g i r l  representat ive who do the  

job  f o r  the  e n t i r e  year. Class representat ives may be selected by the  

teacher or- e lected by the  students. This process i s  l e i  t t-o the 13srr-etion rJf 

the teacher. 

For!rlal l ea~ je rsh ip  t ra i r i inq  L is rlctt. pt-oviijerj i c i r  t-he carrdidates a, 



Whisperi fig Needles. It i s  the sponsor's opinion that, "Siudents kind o i  learn 

as they go along; leadership will develop if they are provided with an 

oppurtunity to be leaders." 

Council meetinas. The cornrft i-~itg school co-ordinator's of f  i c e  i s  the 

designated area fo r  the student council meetings. Ttieg are scheiiuied 

during schiml time every second I'londay or  more often i f  rtecessarq. 

Students are pleased ta  be a t  the rrieetings and feel i t  i s  necessary to  

conduct week1 y meetings. 

Minutes are kept at a l l  student council meetings and copies are 

available. When asked tiow the agenda was set the spctnsor's response was, 

"We usually don't have an agenda although i t  would probably be a good and 

helpful idea i n  getting us focused and looking at  the long term." She 

continued by saying, *Naybe that i s  something we need t o  consider i n  the 

future, tiut f o r  now i t ' s  good just to  get the kids involved and hcipeiully l e t  

them feel they have a say or  an avenue to  go through i f  they want something 

di f ferent i n  !tie school." 

Siuper1?isorij role. Studen? council members know that an 



they rfiake i s  subject t u  the approval of the s taf f .  So far- the spunscrrs 

haven't had any prcrkderns. I f  the students bring up art idea that the council 

spans~jr-s feel w i l l  not go over w i  

reinctrs the st!rdents on another- i 

keen on an idea and keep coming t 

tti the other s t a i i  mernbet-s, they t r y  to 

dea. However., if the students are very 

lack t-o it, the sponsors saq, 'That i s  fine, 

but further- discussiot-I must happen a t  the s ta f f  level." Tt-ie s ta f f  ilecisiot-I 

i s  b r o q h t  Sack ti1 them at their- next rneetitig. 

Council i n i  t is ted activi!iesl/issues. Minutes and the responses of the 

s ta f f  sponsor and council rriernbers ref lect  planned act iv i t ies f o r  students 

that support the i r  stated student council purpose. Plantied studetit council 

act iv i t ies include: dress up days I-evol {ring aroutirl t-herites 01- colors, (hat 

day, greets day on Saint Patrick's Day), and contests or act iv i t ies l i ke  l i p  

sqnc contests, talent shows, a science isir-, an Easter t r i v i s  contest, and an 

Easter bonnet display. Student council rnerritjers commented, "Students l ike 

days where they can dress up or do something, and when there are prizes 

fo r  the best costume, talent., or- whatever-." 

However, the council sponsor stated, "The s t a i i  i s  beginning to  

realize that making everqt-hinq it-it-o contests is!i't alwaqs s good ides 



tlecsuse we're t r y i n g  t o  promote school and c lass  sp i r i t .  Far t h a t  reason 

the  or ig ina l  p lan o f  having an Easter boritiet contest  became art Eastet- 

bonnet display. 

Council her!efits. A i o r m a l  evaluat-ion of the  e f fec ts  of a student 

cout ici l  a t  Whispering Needles ot- i t s  a c t i v i t i e s  has riot been conducted 

a, - 
However-., the counci l  sponsor's opinion was,  Student counci 1s help promote 

a qood re lat ionship because i t  st-ioiivs t h a t  s tudents want  t a  q ive something 

back t o  the school and make i t  a b e t t e r  place. A t  Wi isper inq  Needles, 

school s p i r i t  has been posi t ive.  Couricil members have been able t o  get  

t h e i r  classmates involved i n  the  d i f f e r e n t  tfiinqs t h a t  at-e goitiy on. Kids 

who st-e on t-he c o u r ~ c i l  are qu i te  errthusisst ic,  and the reta!ionstiip bet ween 

them and t h e i r  c lassmates i s  good." 

Likewise, the student ~:outici 1 members had no t  f ormal l y assessed 

past  events, bu t  unaniriiously agreed, "Caunciis are good ideas because 

students in the  who le  school get more furl ac t iv i t ies . "  Council mewibers 

a lso commented on the  pusi t-ive re la t ionsh ips  that were  evident a! 

Whispering Needles between students and s t a f f  members, and amongst 

students. 



A1 though i t  wasn't  s ta ted  as a purpase f a r  havinq a student cautici l  i t  

became apparent t h a t  s tudents were  invcllved and learnir ig i i r s t  tiand abctut 

e lec t ion  procedures and leaderst i ip s k i l l s .  Studet-its were  involved a t  the 

po l l i ng  stat ions, ge t t i ng  t h e i r  own  ca rn f i a i~n  managers, developing t h e i r  

own  p l a t f o r m  arid involved i t i  the  planninq of :;chito1 a c t i v i  t-ies a f t e r  

consul t ing w i t h  students and s t a f f .  

The t h i r d  put-pose nf the stutjent. ct~un~:il was t o  ra i se  iunds. TI:! ~jat-e 

only one such event has transpired. It was an i c e  ct-earn sale atid the  

counci l  made s p r o f i t  o i  f i f t e e n  dol lars.  The money u \ w  designated fat- the 

purchssse o f  sonie f ictwers t o  etihatice outhide beauty o f  their- school. 

Having a student counci l  has tieerr a pos i t i ve  experience f o r  stucferd5 

and s t a f f  a t  Whispering Needles. A l i  of  the counci l  members st-ated they 

wou ld  seek re-e lec t ion  next  year-. For  the  s t a f f  sponsor, the  posi tior1 

proved t c ~  be en - .  joqahle and a l l owed  her- t o  get  acquainted w i t h  many 

d i f f e ren t  aged students. 

- 
Pr i~ t r l em :> 

How do the funct ions o f  the student g ~ ~ ~ e r n a n c e  structclres conipare w i t h  

the st-s!ed purposes of s tudent  leaders, their- respect i t?e s t a f f  



spnnsor/adviser, and the l i ter-a ture'? 

Findinqs 

Besides iden t i f  y inq the  purposes o f  student leaders and 

sponsor/advisers col lect i i le lg,  i t  i s  ir~ipfi:~t-tant t-u consider t-tie put-pose 

statements w i t h i n  each sct-iool. Comparing the  perceived student 

governance purposes of s tudent  leaders and sponsor/adviset-s within the 

satme school indicates a l o w  degree o f  purpose ayreeab i l i tq  w i t h  t t ie 

exception o f  provid ing students an opportuni t y  t o  plan and organize 

a c t i v i t i e s  f@t- the  school. Both  groups s ta ted  t h i s  as one o f  tt-ieir purposes 

i n  100% o f  the  s c h o ~ l s .  

Agreeabi l i ty  i n  the rernairring s ta ted  purposes LVGS rn in imal  o f -  

non-exi s tent .  Some agreeab i l i t y  w a s  found i t i  prov id ing student input  

(ST%!, promit t ing school s p i r i t  and enthusiasm (50%!, ra is ing  funds (40W): 

and developing s sense o f  schclol ownership (33%). The three remain ing 

purposes: an exposure t o  the  democrat ic  process, gaining an exper ient ia l  

understanding atrout governments, atid developing leadership qual i t i  es and 

ski113 were not  shared by student leaders and sponsoriadvisers w i t h i n  the 

same s~:hol:~ls. 



Student Governance Ef fect iveness i n  Meetina t h e i r  Purpose - Student 

events. The p r imarg  s ta ted  r o l e  o f  elementary student- qovernance 

s t ruc tu res  revealed by t h i s  study i s  t o  plan and organize a c t i v i t i e s  and 

socia l  f urtctions f o r  students. Comments made bq strrdent leaders and s t a f i  

sponsor-/advisers ind ica te  t h a t  100% tlf t-he student governance structur-es 

planned ac t i v i t i es  and i i tnc t ions  f i r  students. 

The three mos t  common types o f  studefit a c t i v i t i e s  wh ich  were  

evident i n  78% of the  schools could tie categorized i n t o  three d iv is ions.  

These inc lude S p i r i t i f u n  days, t a len t  shows wh ich  inc lude l i p  sync and a i r  

band competi t ions, and student  dances. 

Sp i r i  t / f u n  days are planned events f o r  the  en t i re  student body and 

s t a f f  metnbers. In the  schools wh ich  tiad S p i r i t i f u n  days one not ices  a 

range o f  three t o  t w e l v e  events f o r  t he  1 %%'%I school year. The mean 

score w a s  5.4 events pe r  school. The rnost cornmon types o f  Sp i r i  t / f u n  

days were: ha t  days, and ccllor days coinc id ing w i t h  special days l i k e  Saint 

Pat r ick 's  Day and Valent ine's Day. Other- tgpes o f  S p i r i t i f u n  days include: a 

f i f t i e s  day, backwards day, neon day, pajama day, o ld  fashioned day, nerd 

dag, teddy beat- da~j,  punk rock  day,  . . western  day, t w i n  day, con1 dude drjy, 



sctiool T -sh i r t  day, opposite day, t rack~~ ia rds  day, beach day, ten qears o ider  

day, w e i r d  day, c lash day, s i l en t  day, arid gum day. 

Ta lent  shows were  a lso evident i n  38% of  the schools. L ike  

Sp i r i  t l f u n  days, s tudents and s t a f f  members could be involved. Guidelines 

and audi ?ions f o r  a l l  to rn is  o f  t a len t  shows were  plannelj and d i rec ted by 

studeri ts under the  super-~isiclt-I iif a sponsiir teacher. Sch i~o ls  involved it-I 

t h i s  study had t w o  o r  three ta len t  shows dut-ing the sc t i i ~c~ l  year. 

Unl ike the  previous t w o  categor ies which encouraqed pa r t i c ipa t i on  

f r o m  the  en t i re  student body, school dances were  student governance 

planned events f o r  in termedia te  or upper in termedia te  students. Student 

leaders usual ly  planned three tjaiices a year- t o  coincide witti i-ialioweeii, 

Valent ines Day, and the  end o f  the  school year. 

Planning recfeatiot-tal tgpes of a c t i v i t i e s  was  the secotid rriost 

popular student governance a c t i v i t y .  Recreat ional a c t i v i t i e s  were  evident 

irr 56% o f  the  schools. The mos t  popular- student governance d i rec ted 

recreat ional  a c t i v i  t y  was  organizing teams and noon hour games. Other 

student planned recreat iot la l  ac!ivi t i e s  were: skat ing part-ies, a tennis 

tournament, a ping-pong club, and a skate boarding day. 

A rniscellanenus ~:a!eqc~rq . - . - o f  st.uden?- act.il.?it.ies makes u p  the f i f t h  



category. Events such as a: Recycling/Science Fair i n  two schools, 

poster/coloring contests, a month1 y display i n  the school hallway, primary 

Easter egg hunt, game show, "Steal a heart cotitest ", year-end school picrlic, 

f i r e w r k s  display, Easter t r i v i a  contest, atid an Easter tlonnet displaq for-t-il 

a compiled l i s t .  

School s p i  I-i t. I tl Mount-view Elementary w i t h  i t s  550 students, 

"Spir i t  D a ~ s "  happen on a regulst- mc~nthl y basis. According to  the student 

president, "Spir i t  Days get everyc~nes' spit-i t s  up." 

Other noticeable events or  act iv i t ies planned by student leadership 

teams w i t h  the intent o i  ioster-ing school sp i r i t  include a student 

newspaper, developing a school banner, designing a school flag, and 

composirig a school song. 

Although act iv i t ies and events were planned bg student leaders i n  a l l  

of the schools t o  increase school spir i t ,  r10 formal analysis had been 

conducted i n  these schools pr ior  to  implementing student governance 

structures which wcluld al low for  a cirrnparison w i t h  the current situation. 

Hoi.vever, students in  governance struct~rt-es and spcrnsoriadvisers i n  a l l  of 

t-he schoirl:; cornmetited that student qoverrrance structures had iac i l  i ta ted 



a better relationstlip between students, and between s ta f t  arid students 

w i th in  their  school. Unfortunately, no hard data such as a reduction i n  

number of f ights at school o r  recorded misderrieanors was available to  

confirm th is  speculation. 

Other cornrnents relevant t o  sct-iool spir i t ,  which were made by those 

who were interviewed include: "Student governatice sti-uctut-es foster the 

yt-crwtt-i r ~ i  school spir i t";  "theq a d ~ j  t o  ttie illl~rerall le8.;el of zi>tt;:;siss~ and 

cooperation"; " their  I-esul t i s  a mure cohesive student body and an irnprilved 

mood wi t t i in  the schoiit." 

Two concrete examples of students s t r i v i  rig t o  improve the i r  sciictol 

sp i r i t  were evident i ti Parkview Elementat-y. i t i e  iirsi t-evoived ai-outib s 

student in i t ia ted plan to  form s frietidship club for  English Secotid Language 

(ESL) students at  the i r  sctiool. I t s  purpose was to promote the integratiot-i 

of  non English speaking childreti w i t h  ott-iers. Students had observed that 

ESL students isolated themselves at  recess and during the noorr hour and 

made rriinimsl attempts at  conversing w i t h  other students i n  English. 

Short1 y sf t e r  !he Friendship C l u b  was established i t  bei::arfie ritlvioirs that 

ESL students were being included i n  recess and noon hour games, making 

new friends, and communicating w i t h  nt-tier students in  Erlglish. 



The second example also came as a recommendation from the student 

leadership team. Their proposal was that the Kindergarten to grade seven 

cooperative Sport's Day teams be established much sooner than just beiot-e 

Sport's Daq. The rationale to r  t-he suggestion was that i f  team tnembers 

were given a longer period o f  t ime and more oppm-tuni t ies t-o get to  know 

each ott-~er, the end fesul t would be a stt-onyet- tiiulti-age boridiny amongst 

students withirt the school. 

Student input. A11 student governance structures provided some 

student input in to decisions which affected them. The predominant ares 

was i n  relation t o  the planning and organizing o i  student events as 

discussed previously. Providing input pertaining t o  the expenditure of 

funds raised tiq students, or designated to  the sctiool bu the board, was 

evident in  89% of the eierrientary schools involved i n  the study. The other 

school making tip the remaining I 1 W ,  had not had any student fund raiset-s 

to  date even though the topic had surfaced i n  their  council meetings. 

Council members i n  th is  school f e l t  that having some money i n  an account 

to purchase prizes iot- their  contests arid cornpetiti i~ris would be 

appropriate. However, based upon the principal's commitment t o  supply 

prize money, fund raisers were no l r~nqer viewed as being necesssrq. 



Cot-nmnrr sources o i  shortages ident i f ied by students, were in  the 

area of playground/gymnasium equipment - (halls, swings, basketball 

hoops, l ines painted on the pavernent to  play a variety of qarnes), and 

computer hardware!sof!wsre. 

Other needs ident i f ied by students iticluded: rnirr-crs in  st-uden? 

washrooms, spectator bleachers on the playing fieid, iocks on washrocrm 

c!~bick doors, car-pet irt some ciassr-oorns, bike racks, new pictures i n  the 

school, a student council bul let in board, and more f lowers i n  the garden 

outside of the school. 

Needs beyond the immediate school cornmunit-y were identif ied by 

student governance teams i n  44% of the elet-i~eritar-y schc~i~is. i t i e  rriajot-iiy 

of tt-iese schools decided t o  donate some money to  local charities, and one 

decided to foster a chi ld it-i a foreigti country. 

Two other issues which suria~:ed i n  33% of the sctiools were: 

student input in to  the design of aspects of the school discipline proyram 

and schaul l i t t e r  problem. Behavior concerns discussed by student 

qovernances - were st!~detits w r i  t in3 i ~ r i  wsstlroom wal l  s, problems 

associated w i t h  hockey cards a t  school, student entry into the school pr ior 

to s taf f  desiqnat.ed times, plsyqrni~nd . - . - and equipment !rs@je prctr leri~s~ 



dest ruc t ion  o f  student a r t  work  displayed i n  ha1 ls, o lder  s tudents b lacking 

washroom ent ry  ways, and the  inappropr iate use o f  the l i b r a r y  a t  recess 

and lunch. To a l l ev ia te  these problems a va r ie t y  o f  programs, schedules., 

awards, rules, and consequences have been d ra f ted  arid i n i t i a  

s tudef t t t  after- rece iv ing  s t a f f  endorsement. 

Besides provid ing i npu t  t o  co r rec t  inappropr ' ia te sctioo 

t e d  by  

1 bet-~aviot-, 

Parkv iew studerit leaders shared studer-it v i e w s  pertain1 i ig to: the 

i n v i t a t i o n  o f  pa r t i cu la r  guests (drama teams, bands, opera singers, 

puppeteers, etc.); and the  need f o r  s great-er va r ie t y  of food days. Food days 

began as being hot dog days w i t h  no choice o f  condiments. As a r e s u l t  o f  

student input, food day now var ies  each month  (hot dog day, hamburger day, 

chicken day, p izza day), and students apply t h e i r  own  choice of condiments. 

A s i x t h  rna jor  area o f  s tudent  input  was  evident i n  22% of  the  

schools. In  these schools the  t rad i t i ona l  student qovernance fo rmat  o f  a 

president, v ice-president and secretary- t reasurer  was  e l im inated a f t e r  

consul t ing wi t -h students. The new format  i s  based upon a cooperat ive 

model employing c lass  representat ives who serve f o r  a t e r m  ra the r  than 

the en t i re  year. 

811-her-~qh 67% i j f  the student gilvernance spcmsors viewed the pwplsse 



of  st-udent leaders as a source o i  student input,  i t  became appareni i h a i  a i i  

student governance s t ruc tu res  provide some student input i n  certain areas. 

A l l  governance s t ruc tu res  provide input  f o r  the  planning and organizing of 

student ac t i v i t i es .  Most s tudent  leaders are involved t o  a sma l l  degree 

w i t h  the expenditure of school funds, regardless ii they ar-E! ra ised try 

s tudents o r  suppl ied try t t ie board. However, f e w  student leaders i on i y  33% 

get involved w i  tt-J discussing the  pot ic ies, ru les  anif pi-actices of the scfiilc11 

as they per ta in  t o  betiavior, 1 

and evsluatingi'restructuring 

i t te r ,  i n v i t i n g  school guests, food day options, 

t h e i r  student governance format.  

Exuofure t o  the  democrat ic  crrocess. 44% of  the  sctsoirl 

sponsor isdvisers f e l t  t h a t  student governance st!-uctur-es provide student-s 

wit-h an exposure t o  the derriocratic process, ot- i s  a way of i t ivo iv ing 

st-udents i n  6 deriiocratis;allq rl.rt-i sct-iool. However, ttased upon the 

i n fo rmat ion  o f  student leaders at-id s t a f f  sponsorsiadvisers the  existence 

o f  f u l l y  democrat ica l ly  run  schools as def ined by Oewey (19W were not  

evident i n  the sample of  schools invsfved i n  tMis study. Deweu describes 

democracy as a way t o  e f f e c t  the will and the i n te res ts  of the m a j o r i  t y  o f  

the peuple where consent i s  f ree l y  given t-o t-he prrrpllrses and !he ru les  hq 



which ttie individual or the i r ist i tut iun i s  to  l ive.  Aqreerrient as to the 

common purposes, rights, and obligations i s  embodied i n  a social contract; 

the pol i t ical  procedures i n  a democracy ensure the r ight of the individual to 

a voice and a v o t e  i n  i t s  decisions. (See Chapter 2). 

I ti r r m t  el ementar-g sctiool s i  tuatic~ns the i r~d i  vidual student (mi ce 

was only tiesrd i f  i t  was i n  agreement w i t h  the sfionsor/advisers 

philitsophy. A staterrwit. rnade by the spclnsor- i n  'u/hisperiny Needles 

supports th is  argument. Her- words were, " i f  the students bring up an idea 

that we (the council advisers) feel w i l l  not go over w i t h  the other s ta f f  

members, we t r y  to  refocus the sttidents on another idea." 

Similarly, a stat  ernent made by Edgewater's principal who was also 

ttie studet~t council sponsor, re f lects  hornoloqous cctnrrotations. He fe l t  that 

i t  was very important fo r  admin is t ra to r  to  be at  student governance 

rneetitigs and work toget-her w i t h  students at  the init-iation stage of any 

idea. A summary cornmerit rnade by him was, "You want to  make sure that 

the qatekeeping i s  done s t  the meeting where the planning i s  done so that 

you don't ruri in to a problem l i ke  disallcrwirtg an act iv i ty  af ter  t-he council 

has put a l o t  o f  t ime into planning an event." Gatekeeping was very evident 

ir! th is  sctior~l. The principal was predorninan!l!,t responsiiile for setting the  



agenda uf a i l  student cc~uricil meetings, was a dorninani speaker a i  councii 

meetings which were observed, and produced the minutes a f t e r  each 

meeting. However- his f i r s t  response, when asked about the purpose of the 

student council i n  his school was, "To give children an experience i n  

democrati 1: decision making." 

Stiiilerit leaders st Edgewater Eiemetitarq were uriaware o i  their  

democratic privileges even though the principal hoped to provide a 

derr-tucratic decisior-I r-mkir-~g experience fo r  students, and had wr i t ten  a 

policy on the rote of the stirdent council which included the statement, "The 

couriciT may discuss the policies, rules and practices o f  the school." When 

student leaders were asked about their  ina i~ l~mr ie t i t  w i  tti ~ c i i i ~ o i  poi icies. 

I-ules and practices, their  response was, "Unfortunately, we don't yet 

involved in  that, arid we are never giveti the ctiance." 

Control and order by s ta f f  and administration members, as described 

i n  the precedi 

were visited. 

li bertg, and ? c  

ny paragraphs, was ubservable i n  67% of the schools which 

In the remaining schools, student leaders were given the 

rok the oppartuni t y  t o  address some school policies, rules and 

practices which were o f  concern to them. 

An example, shared the principal of TIic~nderttir-d Elementarq 



revolved around a d i s t r i c t  pol icy of a l lowing children t o  se l l  t ~ c k e t s  f o r  

r a f f l es  or  other money rnaki tig ventures t o  only those people w i t h i n  the i r  

catchment area. However, 25% of Thunderbird's student population l i ve  

outside of the school catchment area. A coniplaint was made t o  the 

d i s t r i c t  sufierintendent that  Thunderbird students were sel l ing I-aff l e  

t i cke ts  i n  the Raven Elementarg's a t  tendance area. St-tort1 y tt iereaf ter, 

Thunderbi t-d students received a letter- ir-om !Re super-intenderit in f  orrni tig 

them of the d i s t r i c t  pol icy and a iifarrrinq t o  stop sell ir iq t i cke ts  i n  other 

catchment areas. Thunderbird student leaders f e l t  th i s  was un fa i r  and 

arranged f o r  a meeting wi  tR the superifitendent t o  discuss t he i r  concerns. 

A f t e r  both sides were presented, an agreement was made that  studetits 

outside of the Thunderbird catchment area could sel l  t i cke ts  t-o immediate 

neighbours, close it-iends, and relat ives, but should re f ra in  frurn f o l i c i  t i ng  

up atid down eri t i re streets.  

Regardless of  the amount of student involvement i n  the decision 

making process, 811 schools required the s ta f f  authorizat ion of any student 

governance recomrnendati o n  Schools which had 1 unsened the re ins of adult 

quidance ident i f ied several s im i l a r  success components. The four 

compstients were: 1).  a mutual respect between students, sponsors, and 



!heir respect ive ideas and v iewpoints;  2). ground ru les  so t h a t  a i i  stake 

holders (s ta f f ,  students, and parents) know the  counci l 's put-pose; 3 f .  an 

energetic, t i r e l e s s  counci l  adviser  who i s  a s t rong advocate f o r  student 

concerns and doesn't a l l o w  o the r  school events t-o i n te r fe re  :r:;'i t h  scheduled 

meet ings and plans; and 4). leadership t ra in ing  stid experience provided f o r  

a l l  s tudents i n  the c lassroom atid a t  st-udent governance rneeiirigs. 

Ownership. 33% of  the  sctlools reported t h a t  student governance 

s t ruc tu res  enhance the  fee l ing  o f  student ownership. Class r-epresentstives 

sharing student governance p lans w i t h  the  en t i re  student populat ion and 

invo lv ing  them a t  tt ie piatit i i t ig stages i n  classr-oi~t-ri t-r~eeiit-iqs, f i t-wide an 

opportuni ty  f o r  a l l  s tudents t o  buy i n  t o  the a c t i v i t y  a t  an ear ly  stage. The 

end r e s u l t  i s  a greater  degree o f  studerrt pa r t i c ipa t i on  i t i  student planned 

act-ivi t ies .  

So f t  data reported by Mountview's pr incipal,  per ta in ing  t o  the 

reduct ion o f  vandal ism around the  school a l f  o supports the feel ing of  

bet onginy by st-udents - somethinq tie par t - ia l lq  a t t r i bu tes  t o  the student 

counci ls.  Present and f o r m e r  students have developed a stronger feel ing o f  

school pride. Eleven qears aqu ,when Mr. Smi t-ti cat-ile t o  Mrrunt.view, swings 



and windows wet-e o f ten  broken. During the summer hol idays vandalisr-i~ 

was  so bad tha t  a l l  school W n d o w s  were  covered w i t h  plywood. Even i n  

s p i t e  o f  the  precautions, i t  w a s  common t o  have 80 broken windows i n  

September-. During recent  summers, boards are no longer- used t o  cover 

w indows,  at111 seldom do gou f i n d  even one broken window. 

An e x ~ e r i e n t i a l  urrder-staridit-tq about qoverni-ilerrts. 81 ttii~t@i gaining 

an exper ient ia l  understanding atlout qovernrnents was s ta ted bq 44% o f  the  

schools, i t  was not  s t s ted  o r  i m p l i e d  as an e f f e c t  o r  benef i t  by any o f  the  

student leaders o r  sponsors. 

Devel opi nq leadership qua l i t ies .  Few re f  erences were made by 

student leaders o r  sponsors about s tudent  leaders developing t h e i r  

leadership qua l i t ies .  However, 33% of  the  student leaders al luded t o  

fee l ing  competent i n  cha i r ing  a c lassroom o r  student governance meet ing 

due t o  the  ins t ruc t ion ,  modeling, and prac t ice  observed o r  experienced 

d~ut-i ng the  yt-evi ous gear. 

Another f ind ing  u f  t h i s  study :c.las tha t  W O W  o f  the student leader-s 

s t s t e d  they would run ior- a student qowrnarlce posi t i lx i  in ?tie f o l l ow ing  



year. For some o i  them, t h i s  w i iu ld  be a t  the  junior  high o r  secondary 

level,  and others s t  the e lementarg level.  A l l  of  them viewed t h e i r  

t-esponsibi l i t ies as a pos i t i ve  experience wh ich  made school a more 

enioqable - - place f o r  everqone and a l lo ived them t o  con t r i  hute something t o  

t-tie school. 

Fund r a i s i n g  89% s f  the  elen-ietitar-y sr:thol:~ls involved i n  t-his study 

a l lowed student governance s t ruc tu res  t o  p i  an and organize fund raisirrg 

act- iv i  t ies .  Furthermore, they were  given t-he oppor tur~ i  t y  t o  provide input  

per ta in ing  t o  the designat ion o i  those funds as discussed previous1 y. 

The emphasis placed on fund raising, and the number o f  fund ra i s ing  

events var ies s iqn i i i can t l y  i n  the schools. For exaniple, Whispering Needles 

had only been involved i n  one fund ra i s ing  event (an i c e  cream sale), and the 

pt-oceeds had beeti designat-ed t-oward tt ie purchase o f  f l c w e r s  t-o enhance 

the  outs ide beauty o f  t t ie sctiooi. 

Other schools l i k e  Mountview Elementary, were  consistent1 y involved 

i n  a w ide  vat-ietg crf fund ra i s ing  a c t i v i  t-ies. The school pr inc ipal  s ta ted  

tha t  t he  student counci l  o f ten  mo t i va ted  the student body t o  ra ise  up t o  

15,000 dr~l lat-s dut-inq the  course nf  a qear l o r  pt-n jec1.s around the scthool 



and outside ctsari t ies .  

Mot iva t ion  s t ra teg ies  employed by student leaders o f  t-en included a 

compet i t i ve  aspect- bet-ween c lasses - hoys against g i r l s ,  o r  one c lass  

chal lenqinq .- - o ther  classes t o  beat t h e i r  eont r i  bution. I t i  order t o  ma i  t i ta i  1-1 

the compet i  t iw sp i r i t ,  1-herrnonieters o r  other  charts  were  used t o  record 

and display the cori tr i t rut iot is o f  differ-et-it groups. 

A m i p i l e d  l i s t  o f  fund raising a c t i v i t i e s  include: b o t t l e  drives, 

tiewspaper drives, petiny drives, r a t  f 1 es, spell-a-thons, Canada-a-thotis, 

p lan t  sales, seed sales, po inse t t i a  sales, food sales, popcorn sales, ice 

cream sales, student made c r a f t  sales, school T -sh i r t  and sweat  s h i r t  

sales, a ca r  wash, and admission proceeds f r o m  showing videos a t  tioon, asid 

school dances. One st-uderd co!~ncil a lso operat-ed a school s!rm wh ich  sold 

food suppletrients and school supplies. 

Comparison of l i t e r a t u r e  s ta ted  purposes and B r i t i s h  Col uti-ibia's 

elementaru schools. Student governance purposes iden t i f i ed  by 

par t ic ipants  i n  the  B r i t i s h  Columbia stud14 corre lated c losely w i th  one o f  

the purposes o f  American e l  ementary student governance st ructures.  The 

one parpose wh ich  i s  v iewed as in-iportant i n  t.he American l i terat -ure and bq 



leaders uf studetit goverrtliients i n  Gri t i sh  Calumbia's schuals v+as givit ig 

students an opportunity t o  take par t  i n  the ac t i v i t i es  of the school arid help 

plan school af f  ai I-s. A summary of American elementary student 

gsvernance purposes as fs!~nd i n  the i i t e r a t ~ ~ r e  of Reuni and Cumrriings 

( 1973). Greco f 196 1 :I, Ga!~rror ( 1 is55:1, ?srPool ( 19643, and Casebol t- ( 1936j 

iticlude: 

1 .  Eleriientsry school staden! ci~uncils stsoutd pet-rilit s?-~-tdents t:ri 

assume respunsit j i I i t ies arid have experiences i n  demacratic participatiurr. 

2. They should help dewlop good cit izenship and democratic 

leadership. 

3. They should give st!~detits ari opportunity t o  take part  i n  the 

ac t i v i t i es  of the schrml artd help plan school a f f s i  t-s. 

4. They should help i n  the deteft-ninatisn of  schsol pol ic ies and 

practices. 

5. They should bu i ld  school s p i r i t  and pride. 

A1 though the li ters ture  i s  fa i r1 y consistent i n  emphasizing the same 

types of p a l s  f o r  student governments, i t  appears that  schclols i n  B r i t i sh  

Columbia are una;itare of  t he i r  existence s r  have not considered t o  

incctrpnrate a l l  of them i n t o  the i r  owti st-udent qowernance goals. A l l  owing 



students to  have experiences i n  derilacrst i c  part  icipatiun, helping them 

develop good citizenship and democratic leadership, providing opportunities 

icrr students t-@ assist i n  the determinaticsrt o f  school policies and 

practices, and tluilding school sp i r i t  and pr ide were goals mentioned by less 

than 50% of the leaders ist-udet-ds and staff: l  i n  Br i t ish Columbis's 

elemet-itary schcrols. 

Summary 

The specif ic purposes of elementand student governance structures 

most irequently mentioned by elementary student leaders were: plsnniny 

and organizing act iv i t ies and social iunctions for  students ( 1 WW), fund 

raising 156W1, providing student input (44X1, enhancing school sp i r i t  (33%1, 

developing leadership qualities and sk i l l s  (22%), and developit-iy a sense o f  

school ownership j I I Zj. Two purposes not stated by student leaders, but 

mentioned by the sponsors/advisers included: an experiential 

understanding about governments, and an exposure to  the democratic 

prncess. 

The rank order o f  the purposes of eleti?eri?ar-q studen? qrwerriance 



s t ruc tu res  as s ta ted  try the  sponsorsiaciviset-s were: piarinitiq snd 

cirganizing a c t i v i t i e s  and soc ia l  func t ions  f o r  st-udents ( 100%), provid ing 

st!ldetit input  (78531, an exper ient ia l  understanding about g~ jvernments  

(44x1, gaining an exposure t o  the  democrat ic  process (4423, enhancing 

school s p i r i t  i33%, developing a sense o f  s c h o l ~ l  owtiership (.33%), 

developirry leadership qua l i t i es  (33W).. and ra i s ing  funds (22%). 

Based upon c~xw-mnt-s made bq student leaders, spnrtsc~rs!ad~:liser-s, 

and student governance minutes  an assessment o f  student governatice 

a c t i v i  t i e s  and issues ind ica tes  t h a t  e lementary student governance 

s t ruc tures  p lan and organize a c t i v i t i e s  and soc ia l  funct ions f o r  student-s 

( 1  00%), enhance school s p i r i t  ( 1 O M ) ,  pr-ovide student input  - {events 

( 1  O M ) ,  fund ra i s ing  (E;SIWj, school pol icy, r-ules, p rac t ices  (3.3%:1, l i t t e r  

cont ro l  (22%j, student  govert-lance forr -mt (22x1, i n v i t e  special  school 

guests ( l l %I, iocld days 5 1 1 W)}, gain exposure t o  the  i lefriocrstic process 

(33%), develop leadership qua l i t i es  (33x1, and develop a sense o f  school 

ownership (33%). No comments ind ica ted tha t  s tudents developed an 

understanding about governments o r  made the  cor re la t ion  between t h e i r  

school e lect ions and prov inc ia l  o r  federal  elect ions. 



CHAPTER FIVE 

C m l  usi ons 

Surnmarg 

As outlined i n  chapter me, the purpose of tt-11s thesis was to  

deter-rni tie: ttie prevalence of student governatice structures i t 1  81-i t ish 

Columbia's elemctitat-y schools; the extent o i  the discrepancies betweet-i tthe 

statemetits of teachers and studet-its pertairling to  the student governance's 

purpose w i th in  their  school; arid the alignment of student governance 

in i t ia ted act iv i t ies arid issues w i t h  the stated purposes i o r  involving 

students i n  leadership. The results, i t  i s  hoped, w i l l  provide v i ta l  

inlormation to aid i n  planning iclr rrleaningfiil student governance change, 

and useful inforsriation f o r  other elementary schools who are interested i n  

estsblishing effective democratic student governance structures wi th in  

their  school. 

This part icular study analyzed the information collected through 

personal interviews w i t h  nine student governance sponsorhdvisers, 23 

student leaders who had volunteered to participate i t i  the  stud!^, avai lab1 e 

sr:hc~rrl dc~c~uri~etits relevant t-o the stuljent gotw-nance str-uc tur-e wi th in  the 



school, arid otlserf!ed student governance rneetir-rys. Documenis inciucieii 

minutes of  student governrnen t meetings, studen! government 

consti  t!~t ions, guide1 i ties, srilj student handbooks. 

Chapter two,  the l i t e r s t u re  review, provided a discussion of school 

democracy, a background h is to rg  of str-]dent governments, st-uderit co!incil 

purposes i t i  kr i~ericai- i  e?ementat-y schcrols; desirabie crutcorites a t t r ib i i iea  a i  

least  pat-tialig tct  sh i j e t i t  gsvernarice ir-tvoli:.lemer~i-s; arid cur-ret-lt r-esearch 

f i rd ings  on the student voice, part icular1 y w i t h i n  the Cunadim context. 

hri t h  the h is to ry  o f  American elementary student councils i t  was 

in teres t ing t o  note t he i r  gaining popular i ty  during the 1940's and 1950's 

(McKown, I 952; Gaynor, 19561:j. Th is  f inding i s  i n  stiat-LI contrast t-CI the 

f indings 11tt !!-!is study which shows that  B r i t i sh  Columbia's element-ary 

schools are s t i l l  at the exper i r i~ental  stage. The average length o f  student 

governance experience f o r  the schaois i n w l v e d  i n  th i s  study was 3.2 years. 

Frorri the t i  te ra ture  of Reum and C u r i ~ r r ~ i n g  i 1973), Greco ( 196 11, 

Gaynor ( 19561, Van Pool 11 9641, and Cssebol t i 19761, 

a composite l i s t  o f  student goverrrance purposes f o r  elementary schools 

'r:.iaf developed. They include: 

1.  Element.st-14 schr_rol s t ~ u d e n t  co~ jnc i l s  s h r i i ~ l d  per-mi?. st-~udent-s t-r_! 



assume respar is ib i l i t ies and have experiences i n  democratic part ic ipat ion.  

2. They should help develop good c i  t i iensh ip  and democratic 

leadership. 

3. They should give students an opportunitg t o  take part  i n  the 

act ivi t- ies of the schsol stid help plan sch~ool a f fa i rs .  

4. They should help i n  the deterrninat-ion o i  school pol ic ies and 

pi-3 -.' ' '"" 
I L c l L c . 3 .  

5. T t i e ~  stiould bui ld school sp i r i t  and pride. 

In  sddi t i on  t o  a discussictn of  the purposes of student governments, 

desirable outcomes which are at-tr i  buted t o  student governments were 

revie$,nted. The f indings s ta te  student qovernrt-ietits resu l t  i n  the 

dewlopmetit of st-udent respms ib i  1 i t  y, good citizenship, democrati c 

participation.. leadership, school sp i r i t ,  pride, a lower- incidence of  

vandalism, a c loser re la t io r~sh ip  between the school and community, arid a 

stronger vc~ice i n  school po l ic ies  and practices. A1 though causal 

relat ionships bet ween student governance par t ic ipat ion and desirable 

character ist ics appear i n  the l i terature,  caution must be exercised i n  

accepting these claims. Many factors influence the development and 

scfc ia l izst im of st-udents. 



Ifi ct-i t i c i z i n q  the i n~o1:;etnents w i  tti ex i rs-curr icu iat -  a c t i v i t i e s  and 

e f tec ts  i n  general, Hr~l land and Atidre ( 1987) state, 

Researctiet-s have treeti t tempted t o  conclude tha t  c s r r e l a t i  ens 
hetween par-ticipaticrn and soc i s l i y  desired char-acter ist ics i m p l y  
tha t  pa r t i c ipa t i on  causes such character is  t i cs .  However, evidence 
f rim studies t h a t  sirriplu cumpst-e pa r t i c ipan ts  and nor~psr t ic ipants  
c~n variables o t  irtteres! p!-ovide no evirjence to!- causal re! s t ionships 
i p . 4 ~ 1 ~ ~  

compare st-udent-s p r i o r  and subsequent t o  part- ic ipat ion i n  a given act iv i t-4. 

Measut- iq  l l o t i cea t~ le  d i f fere l ices betweeti  schortls tvith student 
counci ls and those who do riot h a w  them i s  vet-g d i f f i c u l t  because 
you wouldn't be able t o  cont ro l  a l l  o f  ?he variables. Hciwever-, having 
a student counci l  i s  one pos i t i ve  st-ep i n  many things w e  t r y  to do t o  
help k ids  fee l  as i f  they belong and have some contro l  over things. 

Current researct-I ind ica tes  t-hat l i m i t e d  s t ~ ~ j i j e n t  input, f e w  decision 

mskinq prerogatives, and being ignored when d iscUs~ i~1 r15  o f  chanqe and 

school improvement take place are common perceptions o f  today's students 

(Fullan, 1982; Lee et.  sl., 1383; Gmdlad ,  1984; Samson, 1982). Student 

governance s t  t-uctufes cat1 charige some o f  t-hese percept ions i f  t heq are 

given some rea l  power- 



Essential Findinas 

The iindings of th is  stud!-! are that 45% o i  the elementary schools 

t i i i thin Br i t ish Columbia who chose t o  respond t i]  a brief s t l rwq had same 

form o f  st-udent qoverriarice st-ructure. Sased upon !he research involviriq s 

fafiddori sample group  uf these sct i i~ i l ls  it was determined that the average 

l enyth of  experierice schotjls tiad w i t h  student govertiance st-I-uctures was 

- 
3.2 qeat-s. The majot-i t y  of  ttie ref-mining respcttises @I%), indicated not 

having s student governance structtlre, but were interested i n  exploring i t ' s  

possibi l i t ies. 

Eight prevalent elementary student governance purposes were 

idetit i f  ied by - the in f  ormatioti collected from the sample group of 

part icipating schools. Theu include: provide students w i th  an oppot-tuni t y  

to plan and crganize ac!ivi t ies fo r  the S C ~ O O I ,  enhance school sp i r i t  and 

enthusiasm, provide student input in to  school issues, a1 1 ow students t o  be 

involved i n  a democratically run school, develop a sense of school 

ownership, learn about governments t hrough their  own government 

structure, develop leadership quali t ies and ski l ls, and plan and gather 

suppor? f o r  f!~rtd t -mir ig  act  i v i t i es  



The purpclses o i  elementary siuderlt qovet-nance structures m o s i  

frequent1 y wientioned by elementary student. leaders were: planning and 

organizing act ivi t- ies and scrcial funct-ions for- st-l~dents ( 1 O O W ) ,  fund rais ing 

(5623, providing student inplut (4423, enhancing school sp i r i t  (3373, 

iW!elc~pitiq leaderstiip qual i t ies and sk i l l s  (22Xj, and devel~~lpit-tq a sense of 

school c~wriefship ( 1 1 %I. Students did tiot s t a l e  that  the purpose of  the i r  

student gowrtir-rten? was !ci qaiti ati exper ie t~ t is l  under-stan~lit-~i; . about- 

gavernrnet-its o r  gain exposure t o  the democratic process. 

Sponsor-/advisers of element-arg student governance struct-ures 

viewed purposes of the student goverriance structures s l i qh t lq  . - d i f ferent ly .  

Purpose stat-ernents it-am them iocused on: plant-ling atici q a t i i z i i i y  

act-ivi t i e s  and social funct ior~s f w- students ( 1 O O X ) ,  providirtg student input 

(78;F2, i jai  ning art expet-ieritial understanding about governments (44W).. 

providing an expc~sure t o  the detrtoct-atic process (44W1, enhancing schocil 

sp i r i t  (33%), developing a sense of school ownership i33%), developing 

leadership qual i t ies (33%), and ra is ing funds (22%. 

Besides ident i fy ing the purposes of student leaders and 

spc?nsoriadvisers co l lec t ive ly  i t  i s  important  t o  consider the purpose 

stat-eriiertts w i t h i n  each si:timl. Comparing the stated student qol.!ernbnce 



purposes of student leaders and sponsar/advisers w i t h i n  the  same schuol 

ind ica tes  a l o w  degree of unan imi ty  wit-h the exception of provid ing 

student-r; an opportuni ty  t o  p lan and clrqanize a c t i v i t i e s  i o r  the school. Both 

groups s ta ted  !tiis as one o f  t h e i r  put-poses i n  100% of the sctlools. 

i_lnanirni!~ i n  the remain ing st-at-eci put-yilses was m in ima l  ctr 

nor-I-existent. Sorire unaninii t y  %as f ound i t i  prov id ing student input  (57%!, 

pr-txrtot-i ttq sctif:tr:~l spi I-i t and e!!!hasiast-i~ (50:<), ra is ing f IU~II-J~ (40W), arid 

deveiopirrg s sense o f  schc~ol uwtnet-stlip (33%). The tt i ree remain ing 

purposes: an exposure t a  ?he democrat ic  process, gaining an exper ient ia l  

understanding ahout governments, arid developing leadership qua1 i t i e s  and 

s k i l l s  were  not  shared by student  leaders and sponsor-!advisers withit i  the 

same sct-aols. 

Cijmriients made by student  leaders, sponsor/advi set-s, o r  avai l  able 

minutes ind ica te  t h a t  eletneritat-y studei i t  yoverftatice s t ruc tures  plat-I and 

organize a c t i v i t i e s  and socia l  funct ions f o r  s tudents ( 100%j, enhance 

school s p i r i t  ( 100W1, gain exposure to the  democrat ic  process (33x1, 

develop leadership qusl i  t i e s  (33%), and develop a sense of school own 

(33%). Provid ing inpirt var ied according t o  t-he issue. Evidence of input 

per ta in ing to :  plantiirtq event-s was ( i 00%); fund ra i s ing  (89%); school 



pol icy, rules, and prac t ices  (33%); i i t i e r  con i ro i  (22%); siucietit gnvernarlce 

fo rma t  (22%); i t w i t i n g  special guests f-a the scho01 f 1 1 %); and types o f  food 

days f 1 123. 

Conclusions 

8~ loiking s t  the s ta ted  purposes of s t ~ i i e n t  yovernar~ce si.ruciur-es,. 

and the issues antj s c t i v i t i e s  sddresse~ j  bq . t-herr~, i t  ttecomes 1;lear that. 

planning and orqsnizino .-. act iv i t ies. ,  socia l  funct ions, and fund 1-aisers a re  

the  predominsnt s c t i v i  t i e s  of f3-i t i s h  Columbia's elernentsry st!rdent 

qcrvernsnce st ructures.  Ttiese findit-lgs should riot be overwhelming 

consirferinq tha t  student leaders v iewed pli jnnit lq socia l  ijctildi t i e s  dhu - - " 1 * ' - . -  wiu " 

r s i s i r q  as tfeing t h e i r  r-esponsibil i  ty, and tha t  these purposes al iqned w i t h  

those o f  the spot-tsar-iadviset-s t i iost often. 

Although many of  B r i t i s h  Columbia's element-arg gauernance 

s t ruc tures  are i n  their- in fancy and going through developmental changes, i t  

i s  essent ia l  t ha t  a l l  s!ake holders share the  same purposes. Ideal goals 

held by segments o f  school populations, w i l l  have no impact  i f  they are not  

communicated regular ly,  supported, and given an opportuni ty  t o  develop. 

Seldctn-I capi t-a1 i z i r q  ~ ~ p r ~ r i  the oppot-t-~-lni t i e s  wh ich  c ~ l d  fos te r  t-he 



developmerit of democracy w i th in  schocrls indicates i t  i s  not a pr iur i  t y  

wit-hin most schools lclcated i n  the southwest corner of Br i t ish Columbia. 

This was evident by the number of student governance meetings or  plarmed 

events which were cancelled due to other school act is i  t ies or  

inwlvernetit-s, and the minit-rial arriiiuiit of sct-IUO~ tirw given t-ii stludetit 

leaders arid s ta f f  sponsors f o r  developing plans, purpclses, or- strategies. 

Student leaders i n  some of the schools were very cognizant of th is  fact, 

and viewed the lack of pr ior i ty  as being the mast frustrating part 

~ s s r ~ c i a t e d  w i t h  their  position. 

Although student government and school democracy can no! be 

equated or  viewed as synonymous terms, a student governnient can be one 

aspect o f  s democratic school. Student qover-rment can provide 

opportunities fo r  the development of leadership and provide students w i t h  

the message that ilemocr-scy i s  important to our society. 

Hcrwever, a ciiange i n  the oryanizatiori and formal authority of the 

student government structure i s  necessary i n  Br i t ish Columbia's schools. 

Student government groups can not remain t o  be loosely run organizations 

displaqinq .- - superficial forms of dernm-scy. Not only i s  the problem of 

s~-lperf ic ia l  democracq evident i n  Br-i t-ish Csl~mib i~ j 's  element-arq sch@lnls, 



but i s  also evident i n  American high sciiools (Sciirnuck arid Schmuck, i N 0 j .  

Il lusions of being involved i n  the decision making process w i  this scticiijls 

w i l l  or11 y lead !a the disenchantt-i~en~ u i  student yuvernment leaders, and 

result i n  the disintegration of student gcrverritnents w i  ttii t i  schools. 

I riifjli cations 

The dst-s f rzm this s?uijs has msny jmpticatisns for tesi;he:-s a:;$ 

adrrririistrators who create the leal-ni fig etivi rontiient fa r  studer~ts. F i rs t  of 

all, i t  indicates that teachers and students are not united i n  their  

perceptions of the purpose arid goals of the student government. Lacking 

mtrtual agreement demands t-hat some basic c lar i f  i c a t i m  o f  roles must 

happen. Collect ivel  y developirrg student gtsvernrnent handbooks based \!pun 

available research and other sct-iools w i th in  the province, atid then t-evising 

them as necessaryJ srcould allevi at-e some d i  i f  eretices of opinion. 

Thoroughly evaluating past e f fo r ts  and acccrt-rip1 ishmet-its, snd recordi rig th is  

information would assist the ref lect ive growth process. Furthermore, a 

c m m i t m e n t  from staf f  members t o  implement the ideas of  student 

invol!iement more f u l l y  i n  all areas 'fv'here decisions are made that af fect  

st-i~dentk 1s necessary. 



A corrlmittYient t o  a process 1s rratural whet1 an individual experienc;es 

success that  i s  a t t r ibuted t o  the process. i i  students experience srrccess 

i n  ut i l iz ing democratic processes t o  solve problems at school, the result 

w i l l  tle a commitment to  democratic tradit ions. In ttlese t imes of 

widespread disenchantment w i t h  po l i t i cs  and qrJvertmer1t- a t  t-~igher leirels, 

i t  i s  imperative that crur owri tilode1 a t  the instructjc~na] ]eve/ i s  in  order. 

I f  f ai !R i n  elementary s t i~dent  go?erntiients i s  t o  est-atljished, theti 

administrators and st-aff rrremhers need t o  make the necessary 

accommodations i n  the opersticlnd procedi~res a i  their respective realms 

of at~thor i ty.  The fai lure or  sf-mess of elerr~entary student governments 

depends upon the actions of the s ta f f .  

The school s ta f f  miust bear the m a j o r  respilnsibil ity f o r  providing the 

experiences which contribute to  the development of democratic citizens. 

No other common ins t i  tut-ilxr o r  g r w p  sf people hiss the fot-nial ot~l igation, 

capacity, arid poteritiai for  the task of nut-turir~g and i t ~ s t i l l i n g  wi th in  

students a commitment to  democratic processes. Student government 

structures w i th in  schools can of fer  unique learning opportunities fo r  

practicing participatory go'+ernment, for- opening up communications ~ v i  t h  

st-udents, and for ent-ichtiimt o f  the learriinq environment-. 



The success of the  student government i s  dependent ia rqe iy  upon the  

degree of openness, mutua l  respect,  and trust t h a t  a s t a f f  and 

ed!?:!!-!?stratlor! i s  wi!!!.r!g t!o de!!;!sp wlti-! t he  ~ t l ~ d e f i t  leaders. Student 

leaders can only have the  amount o f  au tho r i t y  tha t  the s t a f f  and 

adrr i inistrat ion g ive t o  !tiern. T t i e i r  empowermet-I! arid effect-iveness i s  

deter-mined by the  t o t a l  s t a f f  who siiust be commit-ted t o  f a c i l i t a t i n g  the 

yt-owth sf democrat ic  p r i  ricip1e.r; w i th i r t  students. St!!detlt-s t111~sf. r-n:xe 

beyofid the fee l ing  o f  dependericg upon t t ie good w i l l  o f  teachers arid 

sdmin i s t re tu rs  whom they have t o  approach p r i o r  t o  i r i i t i a t i t l g  rtny student 

government plan. 

As a r-esul t o f  the  analys is  o f  the  data pt-ovided by  t h i s  study, arid a 

r e y i e w  of re la ted I l  :era?-ure, i t  becomes apf~aret?! t M  one o f  the  n ia io r  

problems i s  tt ie re luctance of  s t a f f  arid admirtistt-atioti t o  give student 

govet-r-lrnents sppt-opriate respons ib i l i t y  and authorit-y. In  a l l  of  the schools 

p s r f i c i p a t i n q  in  f f ie study, i t  l iecame otlvicrus !ha? student yovet-rrsrrcc 

s t r ~ ~ c t u r e s  were  main ly  recommending bodies. The pr inc ipal  o r  

sponsor/adviser w a s  the  l i a i s o n  and seldom d id  student leaders present 

t h e i r  ideas t o  the  t o t a l  s t a f f .  In format ion  was f i n i p l  y shared between the  

t w n  Qrmps arid verq l i t - t l e  opportur i i th~ was provided t o r  sthidents t-o he 





adr-~ii inistratcjr- s tuck i n  t h e i r  h ie rarch ica l  patterns, and schaols being 

ine f  fect i+*e in fos te r ing  democrat ic  par t ic ipa t ion .  



AF'FENDICES 



APPENCjlX A 

INTERV lEtd SCHEDULE 



iNTERiViEW SCHEDULE 

In researching elementary student governments, i t  i s  interesting to 

not-e tha t  !he ms jor i ty o f  krriericsn elerrtentst-y schctols t-iave had student 

courscits sirice the l94U's and claim t o  be beyutid the experimental stage. 

We have undertaken th is  study to  deterriiine the presence o f  eiernentary 

student govertsrnent structures i n  Br i t ish Columbia's schools, the extent of 

the discrepancies between the perceptions teachers and students have i l f  

the student gw,wrnsnce's purpose, and comparing t-he a1 i qnrnent of the 

stated purposes w i t h  the actual council i n i  t-iated actii.;i t ies or issues. Let 

trs begin .... 



iI!. Wtist i s  t-he purpose o f  yo!r st-uden! gtlw-tiance structut-e? 

-00 studetits tielp i r~  the deter-t-riitiatior~ o f  sctictol rules, 

policies,, and practices? 

- M e  student leaders involved i t s  evsluating texts, courses, o r  

teachers? 

-How do new students o r  s t a f f  menitiers become awar-e of the 

purpcises of the council? 

Q. How do you or-ganize your cctuncils? 

-Are strrdents elected, appiji rited o r  du they vcilunteer-? 

- is any lesderst-rip t ra i r r i r r i~ provided for s!!rderits? What 

issues are addressed? 

-Are students involved i n  the planning and organizing stages of 

student government st ructures? 

-How i s  +he stl-~deflt qijvernment sponsor/sdviser de!errnined? 



-HOW dr~ !jilu ensure that each student i s  represented'? 

1.2. How are your student cout-icii meetings conducted? 

-How often do go14 meet? 

-How i s  t-he agenda det-et-mined? 

-Are I-riinutes recirded at  each meeting? 

-What i s  the genet-at prrtcedut-e aitet-  a decisirtn has beeti made 

by the student leadership team? 

-How i s  t.he inforrfiatiori shared w i t h  s taf f  members, other 

students, and the community? 

L!. What types of act iv i t ies,  projects, or- t$xisions does the student 

gorier-oar-ice stf-uctut-e yet it-ivolved w i t h  ur address? 

Q. What are the key ingredients fnr ensuring s successiul council? 

-What problems o r  deterrants h a w  affected the success of 

your student governance? 



scfiools w i t h  student gavernatice s t ruc tures and those who do not 

have them? 

-Do they f ac i l i t a t e  a closet- t-elationship bet-ween students and 

s ta f f ,  o r  students and students? 

Q. How ionq have you had a student leadership team irt gcrur sc t -mi? 

Q. Have ~ o u  had m u  .. previous experience w i t h  student leadership teams 

pr iar  to  corning to  this  school? 

Q. How would gou describe the socioeconomic backgroutid of your 

cor-rirr-tuni t y';'?' 

Q. Do you have any fu r ther  comments? 



i n t e r v i e w  Sche~jul e wi  it] S?~.rder~i Governmer~t i ea~ ie t - s  

0. What position do you hold i n  the student council/leadership team? 

Q. What i s  the purpose o i  yijiir si-u&ni ytylei-nafice sit-ijctijre'? 

-DQ you proWk m r l e  input i n t o  school rules, policies, and 

practices? 

-Are  y:tu i r~vo lved i n  evaluating atid sharinq your opinions about 

t e x t  books, subjects you are studying, or- teachers? 

-How do new students become aware of  the purposes of the 

council'? 

- 
L! . How do y r ~ u  organize yo!ir- councils? 

-Are students elected, appointed o r  do they volunteer? 

- Is  ang t eader-stsip t ra in ing provided f o r  students? What 

issues are addressed or discussed? 

-Are students involved i n  the planning and organizing stages of 

student government structures? 

-How i s  the student government sponsoriadvi ser determined? 

-How do gou make sure t.tiat each st-udetit i s  represented? 



Q. How are your studerst governance fiseetinqs conducted? 

-How o f  ten do you rrseet-? 

-How i s  the agenda, o r  ;tiha! you are going trt discuss,, decided? 

-Are the minutes, or- what you haa% discussed a t  meetings, 

wr-i t ten  down'? I f  so, who i s  t-esporisible f o r  t h i s  job? 

-What i s  the general procedure a i t e r  s decision has tieen r r ~ d e  

by the student leaders? Do qou neecl t o  get pef-ri~ission fr-om 

anyone before you i n f o r m  students of yr~ur- plans? 

-How i s  the in format ion shared w i t h  s t a f f  mernber-s, other 

students, and the communi?y? 

GI. What important  fac tors  o r  components are necessary i f  you want t o  

have s good student government? 

-What are some o f  the rnsior  pr-oblems that  have litni ted the 

success of gour st-udeti! qwz:lernment-? 



Q. From talking t o  f r i ends  of yours  who a t t e n d  o t h e r  schools ,  o r  i rom gour 

pr~ss ib le  experience o f  s t  tending another school, i s  there a not iceable 

differ-ence between sct~oo'ls wit t i  student govet-timents arid those wi io 

do not have them? 

-Do students and teachers, o r  s tudents arid students have a 

b e t t e r  relat- ionship w i t h  each other- as a r-esult o f  having a 

student gctvei-nment7 

-Would you run  f o r  a student government pos i t ion  next. year? 

Q. Do yclu have ang further- commentk about student gow-timetits? 
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INTRODUCTORY LETTER 

/'larch 13, 1990 

Dear Administ ratnr ,  

Sturjent gcwernt-rient o f fe rs  yotjnq - people an opp~r!rt.utiitq t~rr develop 
s k i l l s  i n  goal set-t-ing, c~~rr imunicat ion,  y roup dyt-iarnics, plantti rig and 
organizing, problem solving, decis ion making, and self-awareness i n  a very 
nat-ur-a1 and rea l  set-ting. Furtt iermore, i t  enables chi ldren t o  f ost-er: a 
sense of  ownership and belonging; a s e m e  o f  responsibility toward  a qrsup; 
s freedom t o  express t h e i r  views; an a b i l i t y  t o  deal w i t h  di f ferences o f  
opinion w i t h o u t  personal condemnation; arid a readiness t o  accept and give 
c u n s t ~ r ~ ~ c t i i r e  f eedback. Developi ng these par t ic ipa torq  % , cctgni t-ive, arid 
s f f e c t i w  competencies resu l t s  i n  a rnot-e suppot-t-ive, cooperat-ive, arid 
product ive etivi t-onrnent. 

I n  the coming months, Dr. Norn~an  Robi nson (Professor of Educational 
Admin is t ra t i on  a t  S.F.U.) and myse l f  i s  graduate student at S.F.U.) w i l l  be 
analyzing the  content and significance of  t i le  student voice v i a  student 
counci ls  o r  governrrients in  B.C.'s publ ic  elementar14 schools. If you have an 
irrteres! i n  t h i s  ares fee l  f ree  t o  contact  Dr. Robinson a t  29 1-41 65 o r  
I-r~yseif a t  936-6263. 

hk would appreciate your assistance i t ?  our research by s i lbmi t t ing  
the fo l l ow ing  in fo rmat ion  i n  the  enclosed self-addressed envelope. 

Yours sincere1 y, 

Don Koehn 





QUESTIONNAIRE 

I. A t  the pr-eserit time, does your schuof have a student yovet-timetit ot- 
co!tnci 17 

2. If gout- sctimsl has s s t u d e n t .  qc~vet-nmetit strl-rct-ur-e s t id  ~1:r1u . ~ i t u l r j  t ~ e  
w i l l i n g  t o  share uour insight-s, o r  i f  you are interested i n  the poss i t l i l i t ies  
of a student qc~i!,err~ri~erit f o r  your sct-mil, please t 1st your name, school, 
address arid fit-ione tiumber below. 
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APPENDIX D 

Informed Consent for  Minors 
By Parent, Guardian and/or other 

Appropriate Authority 

The Un iw-s i  t y  and those condticting th is  project siitiscritie tii the 
ethical conduct ilf research and to  tthe pt-otection at a l l  t imes of the 
infer-ests, cornlor!, and safety nf subjects. Y m r  signature on th is  fcirrri 
w i l l  siqrtifq . . that y u  t-lave t-eceivelj adequate opportrctii t y  t.o consider the 
information i n  th is  document, and that you voluntarily agree to  al low the 
subiect(s) for- whot-f~ you are t-esponsibie to participate i n  art interview 
mttducted by Doti Koehn, graduate student i n  the F a c i ~ l t ~  of Education at  
Simon Fraser University. The nature of the hrief interview w i l l  include 
quest ioris per-tai t i i y  to the purpose, or-ganizational patterns, and act iv i t ies 
of the student government a t  your child's elementary school. 

As parent/'yuat-dian of (nst-rie of child) 
I consent to the atrrw-named engaging i n  

a short interview at on 

i utiderstand arid have explained to  my child: 

a) the general pr-ocedur-es to  be used i n  this research pr-oject. 
b) that hel'she has the r iqht  t o  w i t h d r a ~ i  f rom the project at any time. 
c j  that h is lher  responses will  be maintained i n  s t r ic test  confidence. 
d) that heishe w i l l  remain anonymous i n  any wr i t ten  report growing out of 

th is  study. 
e l  that his/her school atid d is t r i c t  w i i l  alsct remain anonymous. 
f )  that tapes and wr i t ten  transcripts of the interview w i l l  be destroyed 

upon completion of the study. 
g) that I may register any complaint I might have about the research 

project w i  t-h the chief researcher named above or wii-h Dr. Robin 
Etarrow, Cjir-ector of Graduate Programs, Fac~ult-y of Educst-inn, Simon 



Fraser University. 
hl) that I rnag obtain a copg o f  the resul ts of th is  study, upon i t s  

completion, by contacting Don Koehn (936-6 263) o r  the Simoii Fraser 
Un ivers i ty  L ibrary.  

NAME (Please print): 

ADDRESS: 

5 I GflhTIjRE: \A/ JTNESS: 

DATE: 
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APPENDIX E 

I rTTrrt P t 7 h l P r T 1 I  l t i  
LC I I cr i  L U I Y L C ~ I ~ &  VALIDATICJN 

OF SCHOOL DESCRIFTION 
565 Etlet-t Ave., 
Coqui  t lsrn,  B.C., 
'Ot3J 2L 1, 
June 1 1, 1930. 

Please f ind enclosed the "description" I have w r i t t e n  f rom the 
interviews that  i d id  w i t h  yourset f and several of your council members. 
As I explained oti the phone, i t i  clrdet- to understartd exact1 y what. the 
purpose of  your student council i s  and how i t  works, I found that  t h i s  was 
an important step i n  my analysis. A t  th i s  poi tit, i w ~ l d  rea l ly  appreciate 
uou reading the descript ion and giving me a react ion t o  i t .  t i  you would l i k e  
t o  rrrake notes ori the outline, feel  free t-CI do that. You may ca l l  me at  
--.- . - r r  '=c~o-t&3 and give me ymrr react ion o r  send me a le t ter .  I f  you would l i ke  
t o  share t h i s  descrip!ion w i t h  the council members who were interviewed, 
and get their t-eactiort t o  it, that would be great. 

I realize this i s  a busy t-itne of  the year i o r  you but t v<ljuld really 
appreciate gout- input as i watit a l l  i r~ fo rmst io t i  t o  be sbsoluteiy accurate. 
As you ~ v i t l  see. all names of s t ~ f i  members, and the school have been 
ctiariqed - in  order t o  erisure conf ident ia l i ty .  

I took forward t o  hearing f r om you soon. 

Sincere1 y, 

Don Koehn 
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