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, It is the purpose of thisktudy to describe a leafning center based . * 
4 t A r  

on a wholistic. natural learning pr~c&ss: Wr seven years the author .i - 
5 

+ % 
. . - - . .  , 

; 

has  worked with a group of twelve s tudents  in thls- krliq& 
23. 

environment. The progr& is ungraded and has beeritcreated by the: 
* .. , - - 'd ... I.. - 

emerging indentanding and enthusiadm of the  students and mystif. A - 

The corhmunity Gf'students and learning consultant is-managed by a 

process of Con~ensus democracy. 1 
r- 

The model-is based on a re-definition of self and a redesigning of 
A i 

relationships. ': The re-definition of self is a n  epistemological shift 
f- - 

explained by a n  experiential model developed by Douglas.l~arding ' . . .  - I 
(1979). The r ationshigmodel is based on sdbjective technologies in - . 

T 
Neuro-Linguistic Programming co-developed by Dr. J o h n  Grinder 

?4 

(1 9801, The Wondertree Learning Center is established to address -the+ 
- 

question: ''What is a n  optimum interpetsonal environment responsive 

to the emergent learning of a child?" 
, 

The theory that has evolved from the operation of Wondertree is 

based on the following assumptions. First, each individual is, for him 

or herself,'the center of experience. This experience is initially. whole , 
. A  

and inclusive. without distinctions. Natural learning is a heuristic 

process of modelling, ' making distinctibss, discovering patterns that 

connect, expeyimentation. and expressing meaning towards goals. , 

+ 
Second, each individual develops. beliefs extrapolated from , . 
experiences contextualized by a qultural set of behaviors and language 

" l 
that both limit and enhance individual self expression. 
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Third, &. j;blitlcb of authority diatorts the, &atidnship dynamic - , I 

. +- - , * 
a .  

, - . . b 

'. between childre0 and adults. self-definition i$ h i t e d  by a denid a n d  * . -. . '::.+ 
' 

I ,  . . % . *  . ., 
--. ' repression: - of out 'initial e$&-iencti and world Giew. . wondertree ' 

r 6 

redesigns ihe relationship model based on ecology: . The childis able - . , 
. -  # 

- 2 --- _ 
.to learn-'nat&l& ,*thin an open context. In order for a d ~ i ~ - - t a - ~  

. - 3 - ,  . . 
facilitate this inchsive developmentgd dodel a ~r$onal  transformatipn 

i - ' I '  

is essential for the learning consultant. - 
. ' 

- + Following thls theoretical development i s  a seven syear 
< .  1 

chronological outline of wondertree Leming center. Theoretical and 
+. - 

. -  methodologi&l technqlogies are illustrated fn .day t i  day activities if 
/- 

Q -  
- i/ 

4 ' . .  . the chi1dren:ahd includes a case study. 
4 .  e h - .  ! 

In. the nqxt chapter. a computer program is described that %s . '- 

- - - .  developed and prograq&ed by the students- @at illustrates the 
* -  3 c .  

wholistic natural learning model. ' 
u ,  

1 This prototype offers an example of what -can .happen >when 
. - , 

children learn beyond t h d  assumptions of our *current kducdion , 

system. This thesis introduces new peispectives and ass&nptions f o r '  - 
. - 

education. md su&ests follow-up research %% INtiated on the life-long . . 

effects of this natural learning environment. 
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. I  
,, tbtal", darkness; from the womb of '& beginnings.. r u n n i ~ ~ g  in embrace . ,  

6 3: c- < - 
' of.gr&dfather. the ~elebrhfian of light. Moments ago in; the intense .. 

'i - 
. heat of fhe  sweatlodge. I was folded into the fire and 'btal darkness. - 

.,* 

idto u lem6is t  black warn@ df grandmother earth. enduring the 
. 5 -  . . . . . . 3 searing-bat on skin and\lung! The chants and sweetgrass., were a 

, - -. - -, , 
. T.. - ' I  

. -  . 
$. ' sensbGal thread of consciousness Walmost overwhelming heat. Now 

i 
z .  ' . 

&co&dsi jrea'ions: -lat_ei i bas qtandirig ip &e mountain/ air.-in full> su&. . . -  * .-G - t >  ,. .-'.. -'1 . .- 
thk: co~d.bri&he:s~ +.- df g&fa&er slry. -withr tbe wa&fall poundi& h&- w " - re, 

' \ - I  A 

yond . + + , .  -my mind.: I feared to dive, to-follow my friend nieGt my death. - , 
- - v 

fbr if I, Md &it dr&& I wag sure I w h d  explode %to 5 million frag- 
- 

*- 

. d -  i -.  6 - -  , . . - * . .  -- *: .- - 
men@ of energy. :I emhraced my fear and dove. W<fi my body hrt- 

c, -. . ' , 
. . :. 

at @at&. I ,&am& gn iktplosio; of light. and my b r a t h  Sucked out P". , . - . ,  I w 
i' of mk;. I drlfted cjmmsfream towards the overhanging ice. I saw a . . _ - - . ' -  . . - ' .  a n' 

* cr 

hand ws .of thecornet df f ig eye. I grabbed that ZUIII; : Y .'. 
j - ,  1 ' 

" * - II 
- 

3 
A . I 9 

- L T  
* 

* ,  

T 

$ 1  

4 .  



1 

C 1 2 -, - 
f *  

-, Yet still I died that day as  intended. ~ h ' e  boy in me died, the 

. - ,part of me that couldn't grow up in' my culture, died. And I thank the 
- 

native wisdom kept alive by a few like Jesse Blackhorse. I now under- i- _ -- 

:CI - - 
stand that our cuh(re's attekqt to change the' child into fh; adult is a 

- , 

T+ , futile onk1 that the two world-dews are unique. and that the hnsi t ion  - s 

- , can'best be made-&y a ritualistic'release, or d&th, of oh? fo; the other. 
" I_ 

& _  

, 

** . - i am beginning to understand now, many years later, the significance 
" of this ritual, where each man is born from the.$eath of the child - 

6 

.- 
, withinhim, eachwomanbornfromthe&athofthechlldwithinher.  " 

% 

* .  
1 

. . khd this death b sacred, it implies return. 

In this culture I entered sfhoo,l $s a child, and after seventeen . 

years including univ&sity. I emerged as an adult. Ho+ew. deep in- 

side it felt like something was missing, someMng was lost. I felt that, -- , 
t " , 

year by yew, :I had been denied access to- my -great.ea r - s q u r c e , * ~ a t I  , .: - 

* <  ' 
. -. - 

' 4 ,  ' -: ,x- 2.- 

* .A .+'>Y/- -T%:.. *". ., 
had beon eat' off from an essential s e n s e 4  self-awareness. lLud@fy; at '.'-**A . . % 

. - -  . - ,. , - " 1. . ..a % 

the age of twenty-three I had &%*hence that is now in rets6spect* r: . , 
2 - - .  a 

* + 

' < > t L  

- the most rGound experience tn my rife.*- ~hls 'eq&-lence has been ' - =  ; . ' P . < 

I r 

,. I ii *. 
L a  w pivotal m y  shift to developing a new'abdel in~ducat ion.  A mode& :-- , I -  r l  - I - * > *  

* 
based on the- inhe&'.ivisdarn and the emergence oi'natbral lea&& , ,  

-** " ', 
" .' - ; ', 

in each>&uman being. A model including the uniqyk Gorfd view 05 @e: .. . . . - ,:. 
' t  * - . - 

.T 
child. It has 't&mfme almost 17 years to udh&stand what happened . 

. -- , 2.' 

' that day. ,  dnd.. there have - been three pegple essential to that ;: 

understanding. The first is John ~ r i n d e r  co-founder of Neuro- - 
d - 7 

Linguistic Promrnrning, the second Douglas Harding. author * ~ f  '!On ,-- 
" - 

L \.-. 

< - Having NO: Head", and third ~arnero;, my daughter and often . . - L 

guide. - + 

i 4 
c I 
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a stillneqs and a knowing that was 
1 

profound and s a c r g  beyond any experience I had ever had beforr ip - 
2 .  

% -. my life. - I  became one with the immenseness of the world. When 1 -  
\ 

i 

breathed. all life breathed with me. I was alone in the forest and 

mountains, walking beside rivers, seeing the world through primrv;rl 
*- 

eyes. I was at that'moment the center of the universe and the ccntcr 
C .  

of d1,time. And &hough 1*was ovenvhe1md;with the beauty and i h r  . - 
a newness of every aspect of ka ture , ' l  was experiencing an  experience 

. < .- 
thagw& new and yet hauntingly familiar. I ~ h a d  never lived a more rlr- , .  

gant moment in my life. yet L kne,w I had, somewhere somehow-bebrr. . . . 
i - .  , - " ~ 

- ,  

I began to move through space i -o~ki*~ ' fof  .A clue to my nrst  such - . 
- * >  

s - , intense knowing and being a t  the center' of t.he universe. ~ b s t  of. f he , 

' day  went by and througho6t that day 1 searched only to find an ihtrn- 
. . 

- kification of'the mystery. , 
- .  - 2. 

. I was standing beside a lake. I picked up a stohe 2nd mrvi.led I . ' 1 

- - - 
' 

a t  its texture. A s  1 thrqiv the stone into the lake I .caught a glimpse, a 
- 7  " -. J 

' -  I , * 

glimpse that  dumbfounded mk. Out of the comer of my eye-'l caught + 
. 

r'P 

< 5 '  r .  

. . an unconscidus ghmpse of my 'arm moving by my head.  ,I stbod puqlrd* , . 
. . 

w . whdering $04 and why this-felt like a clue. 1 laj.@%!?&k.o?i the ground 

, d L. - 
on my back, and I waved my arms back a n d  fo beside my hrad. .  : 

Loolung straight ahead into the blue sky. I could see both arms blur by 

my head exactly as they had the day I was bor,n.   he first time I saw 

- those things waving out there in the world I had no idea what they 

were. They were new to me. and I was to spend the  next .months 

finding a loop between them and me. So at  twenty-three years old I 

, 



had discovered what it felt and looked like the dayaI was born. I had 

re;experienced this a s  profoundly as on that first day. 

Years later. studying the process of child birth, I found reports of 
' - 

,extremely high levels of the ne&o-trarismitter;'se;otonin, present a t  - 

birth. Serotonin provides a-optimum opportunity to learn at a neu- 
* i 

rological level. and facilitates awareness of the entirety of the experi- . 

ence (Pearce. 1985). What iS 'most' significant to me. is that I re-ex- . - 

perienced this heightened state. this primary, pre-language, un-fil- -' . , 

- .  tereck a i L i w m  sta& "An excerpt from the poem "Little Gidding" b$ T. 

S. - ~ l i o t  -puts forth this position precisely. 
, . 

We shall not cease from exploration . 
9 

s 
, 

h d  the end of our'exploring 
sV Will be to arrive where we started - .  

And know the place for the first time. 
(Eliot, 1979, p. 2292) 

I 

My.personal work has been to maintain this re-accessed wholis- , " i .  

tic and ,undifferentiated state of the untonscious as a reference state. 
* 

\ 
and to design an ecology between my conscious mind and unconscious . , 

mind. This glimpse proAded a unique rekohnection for- me between * -  
* 

the adult (conscious) and child (unconscious) world views. Many of - 
the points of view expressed-in this work are assumptions made-and . 

-assumed to be true consistent with the model. This is not a scholarly 
4% r - -9. 

work whereby a point of view is argued and supported by educational -' 

research. There are m a w  points of view outlined in this work, as this 

work is a description of a model quite apart from the ma& stream of . 

educational methodology. It is. this very difference and uniqueness 
F / -  



that  is d scrfbetl throughout this  pabper and al ls ta tements  Made ate e .. 
assumptions taken consistent with the model presented. - 

! 

The Birth of my Daughter 4 . c I 

When 'my daughter was born seven years after this experience. I 

chose to create a relation&ip with her based on this  ecolojg between 
i .  

the adult  and child world views, .between the conscious an.d the 
7-y 4 

unconscious. First,' remembering the  experiences of my childhood 
, 

a both in , .  the family and in.  the school, I kne'w clearly what not to db. 
-, 

Secondly, from experiences that fulfilled my whole being I knew what 
/ 

was possible. My wife and'I had extensively reviewed the literature on 

birthing and chose a home birth with midwives.- She practiced breast- 

'feeding to the eighteenth month, and we provided continuai physical 

. contact for the first two years. These factors play a significant role in 
e 

D 

. , the learning of nonaggression and in creating a cohesive interpersonal' - 

- 
i 

- - . dynamic (Nhntague. 1978): These processes and the-ones that, 

. evolved. from them were not planned-as much a s  responsive to our 
A - 

r " 

daughter's expressions. 'Our  respect-and honoring of her has  been. 

mirrored back to u s  with a n  elegance that  is profound to experience. 

An underlying anxiety tliat 1. had ronthuously for the first thirty years 

of my life disappeared in the first six p o n t h s  bonding with Our 

daughter: Our parenting was guided and inspired by a belief in the 
, 

innate integrity and wisdom in each child. . With her presence of being 
\ ,  

before me, I embraced this child as sacred, and dedicated my life, day 

by day, to creating a relationship with her .  that  honored her spirit. 

These chosen beliefs have led m e  to a commitment to children in i 
general, a commitment to c r e a k  relationships with them that honor 



their unique world vikw a s  a pre-cultural realvy. This- led to the 

creation ~f a projkct called Wondertree which is a n  opportunity for 

children to sustain their process of natural learning lifelong from an  , 

inner sense of wholeness. This program itself is developing and is 

based on the assumptions previously 'ment!oned. In order to fully 

illustrate the uniqueness of this program several ,theories will be . 

discussed in chapte; 2. It is assumed-by .the author that .if current 

educational practice where to eng&e the aspects of this model then 

the education system would have to undergo a subtle' metamorphosis. 
Z 

Since the assumptions have come from outside the educational 
h 

framework or field. and since the model and underlying assumptions 

are a si'gnificant shift, Chapter 5 states that the transformation in 

thinlung within this model constitutes a new paradigm in education. 

In our society there is a particular dynamic set u p  between 

adults and children that is based on authority of one over another. it i s  

my opinion that adults are a s  much corrupted by their authoritarian 
* ' 

and intervening style of educating as are children. Becquse this style - 
of parenting and teaching is  often the  norm, it !s difficult to 

understand a different model without, - for example, going to or 

examining a different culture with a different set  of beliefs. There are, 

however, within this society instances-whereby the context is exposed 

for investigation. For example, the context of institutionalized birthing 

and its effect on the adult child relationship is mentioned in "The 

Reenchantment of the world", 

In one experiment, Klaus and Kennel1 (Case Western 
Reserve School of Medicine in Cleveland) compared a 
group of mother-infant pairs that were allowed sixteen 



/ 
hours of immediate contact to a control group that was not. 
Two years later, the mothers in the first group dealt with 
their children in a relaxed way, using more questions and - , 

adjectives. and fewer commands. in their speech. The 
second set was 'caught up in scolding. inhibiting. and. giv- 
ing frequent commands. Sixteen hours of fondling appar- 
ently had an effect lasting two years. .. Their studies re- 
veal that when the birth is natural a d  not interfered with .Q 

by the institution. there is a common pattern to mother- ., 
infant bonding. (Berman. 1981. p. 169). 

This paper presents a model which is not within the norm. The 

model has nof been rigorously researched. and it is hoped that this 

paper will interest the educational community to look at  the results ofz 

this work and ivestigate'the"underiflng assumptions throughout all - .- 
L 

educational practice by hiscovering a model based on assumptions *. 

outside its own paradigm. 



Global Crisis ~mplhs the Necessity of a Paradigm Shif€ 
- I am not proud of what we have, as conscious adults, done to our 

fellow creatures. I am often ashamed of the heritage we leave our 

children.. The burrent state of the environment on'planet Earth, and 

our history of wars are a monument to a split from an inyate awareness 
d [Schmo~kler.~ 1984). We aU seem to know that something is terribly 

& 

wrong with the current state of affairs. and yet each one of us  seems 

overwhelmed with the complexity of. the problems. There is much to 
4 

distract us in our society rich with material wealth. I t  is possible 'to, 

overlook the human condition in our daily activities and cornmitmknts 
6 

to the status quo. Vested interh,st seems to more often resist change 
-- L 

and to support existing structures regardless of their effectiveness. In 
J 

/' 

an anthrop01ogical'~ense a question ariies as  to the fundamental cause 
1 

of the way we are a s  cultures in the world, and to the way that we 
% A  . - 

interact with the environment. and with others. ' Of importance to 

education is that the causal factor seems to be significantly influenced 
' 

by the, type of early intimate child rearing practices that we engage in '. 

(Montague, 1978). 

. In these modem and difficult times to be idealistic 'is to - 

-stdp away from the norm, and to go the next step to realize the ideal. 

It is my opportunity to be part of the solution or by default to be part of -t 

, 
the problem. My personal choice is to represent an  inner peace and 

to create an  interpersonal, ecology whereby I empower those in 

relationship with m e  to create bgree&ents. that fulfill and inspire. 

When I threw that stone. and when leaped off that cliff, I got the 

most important clues into the meaning of my life. 
f- 



9 

This thesis is an explanation 'and description of what -1  have - 

v + . , 
I Y 

further discovered from childreri ?bout leaining- in the Wondertree A 

* - '  

Learning Center. It is also an  outline of what I have learned from those 

people who have been kind enough and brave enough to share with me , . 
I 

their insights into the integrity of the human individual a s  they 
4 - 

experience it. 

* .  

A New Metaphor for Learning - Individuation 
L 

From the work of my teachers.and from direct observations gf 
f 

L 

myself. my daughter. and the children in the Wondertree Program. I 

have put together a new metaphor for learning. and possibly a new 

model to describe ourselves. This new model is a,significant shift to- 
* 

wards global and pe;sonal unity. It is based on individual responsibil- ' 

ity, in the sense of one's ability to respond. It is baged on individual . 
choice and relationship, which in turn is based on agreement. It ac- 

knowledges what & in the world. and challenges the human spirit to 

express its worth in contributing to. and participating in. the overall 

integrity of nature. It provides children A t h  the opportunities to dis- 

cover experientially the "patterns that ,connects' in nature  ateso so*. 
, 

1979). It is based on opportunity and possibilky rather than on expec- . 

tation. 1t'is generated by adults empowering children wUh the skills 

and insights to the workings of the world consdous?y without denying 
P 

or blocking the integrity of the unconscious mind of the child. This is I 

what Car; Jung was referring to with the term "individuation" which 
# 

Berrnan defined as, 



e 

. I 

0 
- * 

"a process ,of personal growth and integration whereby a* 
person evolves his trye center. or Self, .as  opposed to his 

C 

-. ego. The ego, or persona, is Seen 'as the center of con- 
scious life, whereas the Self is the result of bringing the 

I ' konseiops mind - into harmdny with the unconscious 
(Berman, 198 1. p, 78). ' i- 

- 
d 

~'h&del from Ordinarg and 0bvkus . 

' The Wondertree prdgrim is a everyday and comrnon- 
I 

place model; it is in fact ordinary. Without its ordinariness-it could be 

called idealistic, yet because i t  is basic common sense, it is pragmatic 

and rehlistic. I? his book on architecture, Christopher Alexander de-' r ,' 

\ 
-. scribes the kind of ordtnary I am referring to here. 

We have a ' hab i t  of thinking. that the ' 
deepest insights, the most mystical, ' and. spiri- 
tual insights, are somehow. less ordinaq, than ' 

- i most things - that they are extraordinary. - - . - 

7 This is only the shallow refuge of the person I 

1 

who does not yet know what he is doing. 
In fact, the opposite 'is true: m e  rno;st . \ 

mystical, most religious, most wonderful - 
these are no less ordinary than most. things - 
they are more ordinary thari most things. 

% -  

I t  is because they are so. ordinary, indeed. that 
$ ,  

they strike to the core. 
And this is connected 'to the fact that 

these things can. indeed, be expressed clearly, 
discovered. talked about. m e s e  .deep things . - 

- which really matter, they are' not fragile -theyk 
are so solid that they can be 'talked about, ex- 
pressed quite clearly. what  makes them hard 
to find is not that they aie unusual, strange, 
hard to express - but on the contrary that they 
are so ordinary, so utterly basic in the ordkary 
bread and butter sense -that we never think'of ' ,' 

looking for them (Alexander. 1979. p. 219). 
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Emergent ~ e h i n g  as a Focua . , 

Sin& my focus ih wonderttee is learning'and child deyelop- 
\ 

merit, I will outline in this thesis a model of education based a n  , . 

learner choice and on the. developing experience of each learner. a s  4 

catalyzed by a learning cofisultant. I am convinced that the necessary .. 
changes towards.  appropriate educational shift for the future. 

P r 

technolog$cal and global society will not come -from the experts with 

* -  b ,  more complex solutions canvoluted by vested interests. The changes 

will come fram the children. the experts in natural learning. It will 

come ,from a prockss that enfranchises children. ~onde; t ree  is an 
- 

experimental prototype where the program is co-designed ,by thk ' 

children. Ten to twelve children and myself have me~t together at a 
- 

1 
large round tahle daily for 7 years. pmanaging and designing our 1 
curriculu& by a consensus ofs equal individuals. Our processes of 

choice 'and agreement are foundational to the program. 

This is a thesis about learning irfvolving a unique perspectiGe. - 
My learning took place in my body, and I have come to see my body as . 

t h e  entirety of my experiences. I t  didn't take place in school or in , 
* 

university, where my physical body grew increasingly numb each day. 
. , 

When I fully embraced the world a s  a ydung man I began to learn, to, 
I 

learn again as  I had as a young child. When the me&ing of life was 

rough my veins, I was learning. And what I discovered had a 

7 unique quality, a kind of knowing familiar from early childhood, pre- 

cious yet almost lost in schooling. I want to ;estate, as lllich so ele- 

gantly has  done in Deschoohfi! Society, that schooling q d  learning are 

not synonymous. Schooling is a contrived and artificial process. that 

perpetuates itself in the name of, and at the expense of learning 
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(Illich. 1972); a I Wll' therefoie developA a case -for natural l e ~ i n g  i* - 

. - .  . , . ' <.. - Chapter 2 as -a unique pherijmena quite &art from the p r b ~ e i s  of , 
- I  

' .  
I i learning advocated within the schoo ing process. In Chapter 3 1 will- 1 _  

illustrate theqprocess of natural learning by outlining the activiff& over 

* the first seven years. and in Chapfer 4 I will,present a computer, . 
. 

a 

program that is a specific .example of the result& of the natural learning 
3 .  6 

. - 
process. , - 

/ - I 

Outline uf Five topics . . 

There arg a nu-mber of principl~s &at influenced my &inking at  - 
. 

thk start of Wondertree, and these have developed ihto the following . .. . 

five main areas. The ~nderl~ing'assumptions in the model result from . 

.considering the universe from a relative perspective c tered with B•‹' 
each observer rather than as  an absolute context-as a social reality. 

From this perspective I will introduce the following. basic ideasL 

fundamental to the model which wiJl be developed in Chapter 2: 

1. the ecology of relationships; 

2. choices a s  intelligence; 

3. natural learning as a process; 

4. tlie language of possibility; 
- i t 

5. inclusion and Subjectivity. 
- 

r 
\ 

The Ecology of Relatio~hips + ,  

It is assumed that every individual lives her life within krnatrix 
3 

of relationships. and, in most cultures, the first of these relationships 
i 

are usually with the parents. Unlike reptilian animals a t  nearly the 

' other end of the phylogenic scale, who never interact with their 
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. - '  p;ireqts a,& operate in the world by genetic design.. the human i n k t  
16 - 

1 J 

1 .  

is genetically designed to siicceed by l&rning through interactid;. 
+ 

I <  I - 4 
I " 

This* learning is our btrthright. a t v b u t e  <as a species, and is ohr ' 
.5 

.. 2 . - _- 
' opportunity a for * .  fl&xibility and' i,nnovatiorf-. Natural learning is the . , - 

1 .  . . .. I 
-f . 

p&cess of a dependentkhild observing and @oddJi_ng those ,older and . P 
8' , * < -  --he- ' *,.> 

I .- 
adult individuals that are- in.-plationship with the . c h f i ~  ~@z-thk -. 

3 - -- -, < & i -  

purposes ~f optim"<m, survival: * Therefore. if relationships are .the- : - 
0 guiding' parameters of le&ning, thep the quality and dynamics of. those 

% - a 6 , . 

'relationships constitute a n  essential hidden ciurrfculum. ' This 9 e 
.I 

- . I  

- curriculum is a context for learning. However, ehildren are cut off 
I from the context of open relationship by the polities of authoritatian- - 

ism. The cons'equence- is a superficial ieaming that consist? of knowl- . ' . , 

edge about life rather than a direct experiential learning a s  living.- 

. The politics of relationship is of a primary focus in developing a . . - 
new model .or learning. Relationships based on equality, and designed 

d 

to create wintwin results for each individual in the relationship, are 

open relationships. They create possibility and growth. In Chapter 2 
1 

. 
it is my intention in this paper to w t l i ~ e  a new model of relationships 

based on the principles of ecology. the balance of .systems i n ,  
< - ?  

. interaction, arid to uncover and illustrate the blocks in our current 
\ 

thg go unnoticed by most adults. 
* 

? 
Choices as InteIligence 

* u 
, . One of the often state4 goals of education. besides the socializa- 

tion of children. is  towards increasing intelligence. Considerable ef- , . I 

fort is put forth to define and measure accurately'the parameters of 

this intelligence (Stenhouse. 1975). The operational word here is . ' 
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of intelligence i? that, it i&future aripted; oljtakai~fe; 5nd acquirid.,. - ,  .J= .' 

.̂ , C 

- - - :- < * -  . 
- \  . -- *%i + : -<., - 

What-I intend tb dev,qlop'here is a sew. or "old" definitick of k e l l i - 7  *---- - - . - ,. - ,  
- 

I -- ,;--- 
ence, to Gring fad holistic concept of human ~ k ~ e ~ p A  similar - 

I .  

-, 
1 * L . & *at i)reviys$ d e e d a s  'indilduatlon". &cordingto the {~del. : 

l- 

intelligence ,is first of ,all our ground I e of being. And to quote - . 
\ 

Buclpninster FU-ller. "neithei I npr any "me else .I Waw is a genius; ' -  
I .  

some of us  are- just less d k a g e d  than others." 1nteUgence is situatidfil - . . . . - . .  
. specific, culturally specific, 'and m&fests as a . . 

skills in. a wide yariety of situations. Yet 'from a 

any given situation an  individual who has more choices, and who 
$ 

7 .. 
demonstrates - appropriate overall res ylts from, these choices 

. " 

demonstrates more intelligence than anyone else with* fewer choices 
7 -  . * 

and fess effective. results. . a  

@ - ~ % 
. / 

I will demonstrate, through relationship modelling, the role of 
- 

manipulation and suppression of individual intelligence by the 
< 

intrusion of power and,authority. The authorithve role of the adult 

over the child is maintained by beliefs that are self-fulRlling, and that .. 
perpetuate an imbalance generation upon  generation. ~ a c h  riew - 
generati'dn i s  held to the orbit of the previous generation by an  ini 

, \ 

tesrialized inertia of l@iting.beliefs. Id  the last generation we created - - 
- ,  

sufficient technology to reack escape velocity and put a satellite in lor- d .  

L ,  - - 

bit. In the next generation Itkough the-application of new global and 

humanistic technology, we can escape our prejudices o r  limiting 

beliefs for the realization and actualhatton of the human spiri 9, In 
Chapter 2 I will outline a-new model of relationship that transcends I 

q .  
d 





describing the inner .  invisible patterns of ?ekperience as .  "deep 

~ t ruc ture ' ;~  * and" "the observable behavior/ language, the external 
4 

b~ artifacts clf,tMs deep strwcture as  "surface structure" ( ~ a m ~ t o n -  
'. Q 

~ b r n e r ,  198.1). With - our fixation on 3 the "real" externill ~ 0 ~ 1 d  of . 
: s& r-- 

materialism. it ''has been expedient to ignore the inrier tnvisaple. 

Howevet, the invisihe ha4:not disappeared, ft i's .only ignored) The 
I - br* 

Wondertree model works directly with the invisible -by managing 
. ?  - .  

consistent observable artifacts of thinking. 

 his thesis demonstrates my belief that our plague of learning. 

problems today are more a function of the e'ducational system and the ' @ 

- breakdown of the farhily than they are of any dysfunction of the child. 
- -  2 -  

- - . 
, +--% 

, The "problem" child might be a symptom of a greater disorder in the 
,P - 

body politic-of our society. stemming from the exclusion of the child's , 
B, 

inqer reality . 

'The Wondertree' process is one that works with internal' 
2 ,  

pror6sses that are initsible to direct outside obsematioii The 
f ,- - - .  

curriculum Seems imisible, and- is a pattern of strategies and a map of - ', 

/ 

' distinctions that precludes gnd includes all outer reality. What is at 
2 - 7 

8 ,-- -- r - 
- : G + > ~ -  - 

? I * ,  
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* - % .. ' .  idsue here *is the interrelationship between 
, , 

"in here" and "out there", 

. and how this relates to.the fu-n of the unc&nscious and conscious 
6 

J -1 

a ,  - 
in- mental processes. ' The observations of natural learning in thr - 

< .  

Wondertree will b8described in Chapter 2 incorporating the - . . 

work of Douglas Harding and Gregory Bateson, and by developing thc 
t 

A 

methodologies of Neuro-Linguistic Programming. Natural learning is 

what-each infant does as the expressi-on of its enthusiasm f6r survival, . 

as the  realization 6f an  inner. design integrity. According to the 

principal of ontpgeny recapitulatifig phylogeny rational thought is neiv 

andevolutionary. Ontogeny being the system of function wfthin. any 
- .  -* 

, p&i&divldual, and phylogeny being the collective and total history . - . . 
and development of sys&ms-of function throughout the entirety of life 

on ' the  planet. The principle of recapitulation is one whereby the 

individual is a reenactment of the "history of life within its biological ' 

- (  
system. Further, it might not be the end point in buman development. 

6 
This thesis proposes that a reintegration is the next step in the 

evolution of human development and the Angoing process of natural 

learning. d >  " -- 

/ 

- * 

The Language of ~ & ~ i b i l i t ~  + I 1 i r L  

According'to the pr i~c ip les  .of Neuio-Linguistic Programming. 
i 

B 
# - , = =  1 ,  

i r 

when afi individual transforms inner experience into words the 3 
d 

context and pattern of these words illugtrate unique aspects of per- - 
* 

sonality, of beliefs, and attitudes. Although grammar is taught in - 
- schools, i t 2 s  a grammar of socially and h is~or ic~l ly  proper ~ngli 'sh . , 

constructidns. However, within this frame of patterns, there are other 

patterns of language, patterns of a psychological nature unique to in- , 
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e dividuals. For example. there are individuals who - are able to-create. 

. drr-ect, and successfully interact in the world. 'In the observation of the 

language patterns of these successful individuals-there exists unique 

linguistic constructions. Further, there are specific language patterns 

common t~ individuals who are $affect. victimized. and unsu&cessful , 

d r -  . 

- in the world. Children learn theik language of communication before - . 

they are.scho.~led, and learn without being taughf. They model the 
, -, 

language patterns and underlying belie$hstructures of their parents. 

and incbrporate unknowingly these patterns of -"po$sibility or limita- 

tion" upon their experiences of the world. For example, in the lan- 

guage of relationships, interpersonal behavior communicates a sense of 

self to the child, the dependent variable. 

Simply put, contemparary "primitive" cultures, similar to 
the West before 1600, have much softer ego-structures - than we do, and are characterized by a more communal 
and heterogeneous way af life, far less anxiety and mad- 
ness, and much gentler subject/object distinctions. In 

- general. says Montagu, adult personalities in extended . 
body-contact cultures are less competitive; and those few 
"primitive" societies that do not have such eontact, such as 
the Mundugumor people of New. Guinea studied by 
Margaret Mead, produce irritable and anxious adults. . . . In . 
a curious parody of the Uncertainty Principle, the very 
precision of the moderg e g o  has  created a kin'd of 
parataxis in our social relations, whereby they seem to be 
foggy, di connected, even autistic (Berman, 198 1, p. 170). 3 

Within the Wondertree context a$ a learning consultant to the 

children and parents, it is my opportunity to illustrate and moiiel for 

my clients. Janguage patteins that empower, that provide increased 

flexibility of thiught, and that outline optimum choices and a sense of 
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possibility. These principles will be discussed in Chapter 2 and will be 
, 

jllustrated in Chapters 3 and 4. \ 

Inclusion and Subjectivity ., 
- Science has provided our society with .a wealth of external tech- . 

- y o l o g y ,  with possibilities and lifestyles inconceivable one hundred 

$ears ago. Generally recognized and inversely proportional to this. is 

a n  impoverishment of internal technology, of a respect, honoring and 

nurturing of the individual. In many ways our.society is breaking down 

on a human level. with crime, drug abuse, divorce, etc. as  indicators of 

a lack of human fulfillment. The individual has been reduced to an  
0 

economic integer. t he  student to a worker on the assembly line of 

indoctrination. Because of the innumerable rewards offered by thr 

external world we consume every new invention to fulfill our quest for 

personal happiness. Inner worth has been -equated - - --- with outer 
P 

7 .  

acquisition. 

In joining adult civilizkd society each individual goes thruugh an  

undisclosed process, and becomes an object in an objective world. Ik 

becomes a person, a creation of a culturally programmed conscious- 

ness. He becomes an abstraction of what he really is, and rationalizes 

this sense of separateness with the logic and acquisitions of the mod- 
I 

ern society. I suggest that this process of self-exclusion and objectivity 
' 

is a necessary step in the- evolution of the planet, and in the evolution , , 

: 
of an  individual human being ( ~ a r d i n ~ :  1986). It is however not the 

last step. and is the third step of at least four steps. The anxiety so  , *  

prevalent in our society, is manifest, first from each not . _  

knowing they have entered the process. (Laing. 19671, and .second . 

- 



from being stranded at  the third step (Harding, 1974). Thg fourth 
\ 

. 
step is one of re-inclusion. of holism, of a new paradigm in 

Subjectivity. These statements have been developed from the work of 

~ o u g l a s  Harding with whom I have been working with for the past 5 

c years. and whose model will be discussed in Chapter 2. 

W~ndertree is a daily process of inclusion. inclusion of dialectic 

opposites. of going beyond "either/or" to the paradox of "and." The - 

* ,  
transition is from "nouns to verbs" from "things to events" (Fuller. 

1975). The understanding of process is accomplished by moving out- \ 

ward from the dialectics of a process %o a third position, to a n  
4 

, overview or m& model of the process (Grinder. 198'?). 

In summary. Wondertree is a unique environment because the 
' 

chUdren are included in the design and management of the , 

. - A 

The child's world view is included and nourished, and the consclous. .: 
. - 

t 

rational 'korld view of the adult is included as a subset .of the holistic . . 

view of the child. While it is by definition impossible to include the 
' holistic view within the rational. it is by definition possible to include 

the rational within the holistic. The methodologies of these processes 

are what contribute most specifically to the dimensions of Wandertree 

. as a neW.wode1 in learning. 



Theories and Methodologies 

L e o l b ~ ~  and ~elationshiw, - c 
t 

polar  ear story . 
There was once an older grey haired gentleman who was-tht: 

Director at the Denver Zoo. He was fascinated with polar bears, and 

decided to build a y g e  &d elaborate natural habitat. a true represrn- 
@ 

. tation of the arctic terrain. Plans were made. and construction began. e 

When the project was nearing completion the director acquired the - 
most beautiful polar bear that & had ever seen. There were. at this 

point, construction delays, and the bear was kept in a small cage in the 

middle of the naturalistic habitat. Each day the bear would pace back ,. . ~ 

and forth and* rear up on each wall as i t  turned to walk back across t h e  

cage, Finally the construction was finished including extensive rock 
/ 
1 cliffs and ice like seascapes. The bear was sedated. the cage was 

removed, and a large crowd, including the Zoo. Director, gathered to 

watch the bear awake in its new habitat. Although the cage was now 
- ,  

gone, the bear remained in .the middle of the area pacing back and 

. forth and rising to turn dl the imaginary bars of the non-existent cage 

(Dilts. Grinder, Bandler, DeLozier, 1980). P . -t 

Oar Imaginary Bars - Our Limiting Belie& - - .  

We are all somewhat like this polar bear. In that an  infant has  

not yet learned the .distinctions of a culture we are born outside a 

culture, we are able to explore and play freely in the natural habitat of 



our childhood. However; in prqaration for adult life we are ~ o n f k e d  

--r to a twelve year "educational" experience in which our activities are 

much like the polar,bear pacing back and forth in his cage. When we 

leave this period of indoctrination, this "waiting" process, we enter 

the elaborate habitat of the adult. However; most adults pace them- 

selves within limitations of habit, living within cages of reduced expee- 

tations, self imposed limits, and constraints of belief so that they are 

unable to" fully interact with their new "naturalistic" environment. This - 
chapter will discuss these. imaginary bars, and investigatefthe dimen- - 

v 

sions of our cages of limitation. Many of these "limitations" are hon- 

estly acquired as artifacts of our culture, and each culture has a mix of . . 

both limiting and enhancing beliefs. The following is a brief historical 

interpretation of our cultural belief systems a s  they evolved in the 
' , 

context of the development of the "schooling" process. This chapter 

butlines aimethodology of escape and a model for living through 

natural learning. 

History of the Industrial Beginnings 

The edkat ion  system serves a function in shciety, and its ex- 

. ,  pressed role is to socialize children into adult society (Stenhouse. 

1975). The historical roots of the s.chooling process began with the 1- 

w > breakdown of the rural village and the extended family, as  parents . . 

moved to the cities t o  work in the .new factories of the Industrial . 

Revolution. Children worked ' in these factories along side theit - . . 
< 

parents a s  they had in the rural settings, until the Reform Acts , 

abolished the use of child labor. With parents working the children . 

needed to be s u p e ~ s e d .  Schools arose to keep and ,educate the . 
- 



children until it was their turn to work in the factories. Literary. 

. discipline, and the basic 3R's formulated the curric;lurn for educakgn 

for the first 200 odd years. General literacy was accomplished. and ' -  

correspondingly there h a s  been an  unprecedented growtP! and 

material wealth for a small yet influential minority of the world's 

western population. 

The schooling process, in the :ast few y e a s  of the ~ndustrial . . . 
Age, has  attempted to bridge the gap between the child's ability to 

learn and the increasingly complex knowledge base of society. Prior to 

industrialization and urbanization. learning was haphuard  within a 

context of  the extended family and the apprenticeship system. 4 few 

schools sbpported by the Church and a small number of wealthy 
'i 

individuals offered a semblance of "education" for youth. "Schooling" 

was for the few bright, intelligent. and/or wealthy: and was usually * .- ? 

arranged through private tutoring or -religious affiliation. Mass 

education was therefore a consequence of mass industrialization and 

the  dern&nds of a new middle class, and correspondingly incorporated 

the utilitarian and production mind set characteristic of the beginning. 

of the industrial revolution The nuclear family. with the 

man a t  the head, rise of ma16 power and . 

domination in the social order, corresponding with the hierarchical 

organization of authority and management in the industrialization of 

society (Berman, 198 1). The ,work of Descartes and - Newton 
6 

developed a n  idea of the mind and of the world, that made possible 

the development of a pre,dominantly industrial and technological 

society. Essential to this was the separation of man from the context 



of nature, and the emphas 

' .  .24 

sequential logic of cause and 

effect which allowed "rational" rnanipulatio* of "things.: The use of ' . 

- power in mechanics and human relations was fundamental ta the 
.' . 

control and management of the "machinery" and "labour" of the new , 

industrial world. Man lived in the contradiction of-being reduced to an  . 
, r 

economic integer, while being- raised in materialistic benefit a s  a - 
. ' 

* .  

consequence of industrialization. The past 300 years have .been - 

characterized by a focus on reductionistic thinking. and a denial* of 

inclusive human process&thin the mode1 of the world. a 

I ,  

Gain/Loss from Scientism 
. . 

, -. 

What we have gained is distance from a kind of superstitious and 

inaccurate animism which entombed mankind in convolutions of ,inept 
- 

limiting beliefs. We have a far more "accurate" view of the World to- 

day despite its reductionist bias. Scientific. thinking has given u s  con-, 

scious awareness and efficient understanding of the pro'cesses of na- * t- 

e 

ture. However the reduction process, that allowed our gains. .is now at* 
. . . ~ 

the focus of our loss. As a society, and most significantly as indi;iduals, '. 
we have separated ourselves from our very sense of ourseltes, the body 

and mind division has as consequence 1eft'u.s as a n  alienated part of a 

distant and separate ,whole, 

New Wholism / Systems: M e i s  Eqwtions 

The Wondertree process represents a new 'model whereby 

division and separation is a subset included -in the metaframe of the . 
whole. I f  divisive models are considered the inetaframe then holism is 

excluded. As a culture we have forgotten that the process of division is 



fer clarity and *accuracy, and that there is a wholistic continuum, a 
I * 

synergistic whole that  is indivisible. From the root of the word 

individual is an idea of an "indivisible" whole, and unity is an indivisible " 

absome.  Division is a process of making finkr and finer distinctions, 

. . and although the parts get smaller. these subsets are still replications 
L 

- of that indivisible unity. It is my opinion that it is only through a nc n 
- epistemological model based on an ecological re&ociation of our parts .$ 

that our scientific-reducti6nism can work for u s  within the context of % 

nature, of which we are, essentially if not ~onsc~ously.  an integral part. 
1 

I refer to Buckminster Fuller for a basis of this new model. He defines' 
5. 

unity with the following paradox, "unity is plural, at minimum two and 
.? 

towards one" (Fuller. 1975). This duality in unity serves a s  a model .for 

congruency withiq a n  individual, between bisymmetrical bilateral 

parts. This model will be introduced later. and. developed in a case 

h i s t ~ r y  in Chapter 3. His following five."sentence equations" will form - 

a basis for the relationship models developed in this thesis, and are as  

follows ;. 

Life 'is' awareness I 

Awareness = A  self + otherness 
* Awareness = observer + observed * System + environment = Universe \ 

Universe - system = environment c 

(Fuller, 1979, p. 3) 

Information Age - ~ a &  or Lnformation 

Wh,ile the shift from the'lndustrial Age is sometimes not obvlous - 
- 

it is now generally held that we are in a new age - the Information Age. , 

We have made a shift' from the separate external "realities or products" 
. 

of the Industrial Age. to the inner realm of ideas and information. The - 



schooling process which played a pioneering role in creating a llterate 

industrial sqcietj is now playing a reactionary rile in this rapidly 

changlng information society. The products of the Industrial Age were 

physical, the importance of the Information Age is in its imaginary 

quality. Many are misunderstanding the vast array of photpcopying 

machines, fax machines, computers, microwaves, fiber optic 

technology, a s  information processing technology. In my last 

conversation ' with Dr. Michael Ovendon before his, recent death, he 

insisted that the distinction be .made. that these machines process data 
' 

not inf~rmation. People are the informing beings, data comes into a 

person sensorially, and it is the qualities of mind that create 
< 

information. create meaning. The seeming chaos of lines in Chinese , 

characters remains as  'meaningless data to an English speaking person, 

and the alphabet remains a jumble of meaningless data to the Chinese 

person. The Information Age is one of internal politics, where the - 
- 

inner technologies of thought are mirrored in ahd by our technological 
. " advances. The invention of teIevision, the computer, the hologram, to . , 

name a few. are extensions of our understanding, and once invented 
8 - .  

serve as  metaphors to understand our own intemd processes. Public 

education was integral to the Industrial Age, its function and design 

was modelled after the induska l  process. Wondertree is a new - . 

educational prototype and mqdel. It is an expression of the human 

technologies basic to the Information Age, emerging from those 

, individuals born in the Information Age, the children. 



3 One interpretation of the development of society corresponds to + a 

the evolution of the human brain. and yice-versa..  kco or din^ to the - 

t r iunk brain model by McClean. the human brain is a n  amalgamation of. 

three distinct "phases" in phylogenetic development. These 

distinctions he refers tb as the reptilian brain. the mammalian brain. 

and the n e ~ - ~ r i r n & e ~  brain (,Omstein and Thomp~on. ,  1985). Child 
t development and the maturational phasdrep-resent  a n  interesting 

parallel to the evolution of life on this planet. The biological principle 

of'ontogeny recapitulating phylogeny is illustrated in the distinct brain 

sections and functions. I have decided to incorporate this evolutionary 

theory a s  one of the principles of "natural learning", and 'to consider 
.' 

the development of each individual \ hild in terms of the evolution of 

life on the planet. According to Jaynes (1976) the evolution of mind 

and the dominance of left brain in its now unique association with 

right brain, plays a role in the development of consciousness and of 

language and logic in our modem society. Roger Sperry dld initial 

work on the differential function between the biilateral hemispheres. 

My comparison of these theories with Jung's cross cultural analysis of 

.the body's male and female qualities attributed to each'half of the bi-a . 

lateral symmetry of the body-adds an important understanding to the 
e 

process of natural child development (Omstein and T'hompsonl 1985). 

Bilateral Symmetry 

I would like to develop the following model of the human indi- 

vidual. As an organism, each one of u s  is conceived as the result of the 1 

uniting of both male and female "genetic information." Each cell in our 



, . I 2 8  . 

' bodies contains & artifact of this "conception." ,Each one of us , i s  bi- . + - 
a :  . - ,  

, + laterally symmetrical, on a plane running front'to back and top to . 3 

* .  

bottom thiough our torso (~ategon. 1979). Thb is commonly' referred 
- .  . t a  

. . 
to as  the right and left sides of the body. . It is :interesting .,that . 

Y 

. throughout history many if not most cultures have assigned the quality 
8 1 

' o f  male and female to each side of the body (Pierce. 19771.. Jung has .  
- ,  * 

r 

. - 
r - 

, referred to the female aspect of the male as. theh"a&na?, and the'male . , 
. , 

&A. 

aspect of the female as "apirnus" .{Jyrf'g. ib7 1). .The feminine $de has 'j-' 

-. . , 
c m ~ - c ~ l t u r a l l ~  been typically seen. &s left, a d  the masculine !side as . .  

* r 
.-re - + - . . -  

right (~ear& 1977): Our society has forgotten' or largely ignored this . 
1 

8 
7 

idea. and we operate as either male or fern&- and seek conn&ti& 
' ,  

with the "opposlt-e" sex-out :&ere . h .' &through s-al.&ion. The role . of , 
. ' 

< - / r -. 
the inner dimensions of union. ~eLe&e6sive1~lgnored.in this culture. * ' . 

- 6 
' I -  

The possibility of bpth within the one & alluded to by Fuller, &# , *. ' 

common model 6f'self withfn th& culture.' As will7be&&v~1oped "if later :'.- . . 
* . _  , - . .- --.2 .'< kq \ . . . 

in the chapter, our either one or the oth& model of-.self lid;tts ~ u r  '' :.-: :- . ' _ .. -, ..-- - ., . + -* 

d %?L - ,  . 1 , > .  

- , *  * personal context. The ~ o n d e i b e k  ' model . % .  is consistent with%& .'fo& . A.+-,~ -. < n . .- - 7 
:<a 

developmental levels dutlined .by Bateson. - e i t h  mai; '61- iemale ' : * , .  e %. is 

model would be consistent with the level L e m g  11; b d  the dualf.tyi. 
I 

in one model would fit into the level Learning I11 (~dteson.  1972). . . *  ' ir * - . 
.. .. " 

Social Change . *% ' 
', . * 

- .  There are numerous historical charts that illustrate that sokid 

change is occurring in our recent history more rapidly than 'a t  any 

other time in the history of mankind (Fuller, 1981). Shce  educaGon ' 

is generally assumed to be foundational to the ability of iridividu'als,ta 
< . )  

+ .  

successfully contribute to society. then education must be necessarily 
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appropiiat& to. the qurrent a n d .  future , - heeds Q$ our so&efy. -.This 
, I 7  I . - i - .* 

acceleratlok 6f change or .rate Qi evdlut&onar$ advancement cqri be 
. . 1  * .  > .  - .  

- < .  - ' 

associated' ,td the shift in the 1500's tb a,-sense of 'self. a sense of -. 
- -.\ 

personal ego identity. Berinan f1989) in his .recent book. Coming to .; 

-? 

. .% 
, \ 

, *  

our Senses. interestingly, k f e r s  to the inventton and. common usage ot 
rr B 

" the mirror a s  a:signific&t contributing Gctor to -this - inventkk of eg&. .,. C . " 
VX 

- I t  is my opinion resulting p-&ligrn shift that reswlted in t he  Age - 
Y 

of ~xploratioh and the Industrial Age was related to the creation of ego . * :; 
- - 

and the use of consciousness to separate durselves from the context.' - 
- I > .  ,.. '. + .a - Thig separation is seen &j fundament$ in the :advancerneht of science 

+, 6 I > 

%I % t 

and $@ective rational thought. w i t h  the transitton into the . , 

. -4 - ' 4 
- ?  

' .  
hfo-ation Age *other paradigm shift is occurring in the t fom of, a - .. 

* > ,  , 
evolutionary l e ip .>  Wondertree incorporates this next shift in it's da): to + ' - % -  

* .  - .  %- 

. . .  day language p a 6 e - G ~  and in its relationships. k- ' -  
. . 

- A  < + 

I / 

r 
.A 

% ,  

- -  * 
_I _ -  E&ation4~hang~ - TOP  own & 180 wgree ~:haegt : - , . 

A -" 
1 , . 

There fs ,obviously a need for change; and the education system . 
- .  . ' ,  , 

i s  ?-king 'an honest attempt to change New c u r r i c u l u ~ s  are 
# 

I 
\ G F  

I 

incorporated. new techn'ologies are purchased for schools. and new . , 
h 

methodolo@es a r e .  implemented " in aii a t t empt .  to increase 
,J . 

. .  
effectiveness. 'However, from the perspective' of the ' wondeitrea 7- 0 . . 
model. most of the-changes are'cosmetlc, the, classrboms. the politics . - 

. "j 

e .  
of the teacher'/student relationship, the school buildings. t h e  - .  
hierarchy of authoritji. essentidy the educational sysiem itself remains. 

i 

unchanged. The content is up for change while t+e contkxt of {he. * 

. L 

educational system remains the same. However. I believe the conteyt 

is the "hidden curriculum", is the essential ingredient 
, - 1  

$ '  

P 
L 

L 
J 

'.? 
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of the ,child and  with them ,evolution of humanity as a whol;. towards 
, *+ 

- - global ecology. 
A - . . 

Furniture Design - Wondertree Designed by the Child 
- - - - >.I 

, Arthur Erickson. a famous Vancouver arcMte&. was givini a 

class on design. and asked his students to draw people froqen in mo- 
- tion. He the* asked  the students to draw props to support these 

people. When they hadfinished, he  informed the students that they + 
. . 

. - had been designing furniture. Had he asked them to desigh furniture. 
7 

they would* have modified existing ideas. of chairs ,  beds.* etc. 

Consequently'as - - .  a result 'of this "opposite and essential shift" in per- 
' - 
spective the students were able to look freshly and creatively7 at the\  

process of furniture design (von Oech, 1983). 
I 

Wondertree Learning Center has  been designed . from an  uniquc 

perspective, representing and incorporating a shift in perspective of 
1 .  

180 degrees. The initial and only question asked at its inception was. 

"What is  the optimum interactive environment to support a child 

learning naturally?" Wondertree began a s  a request of an almos{ six 

year old girl who "wanted to make a school like at  home". to "learn like 

we have been all along". She had gone to kindergarten for two weeks 

and requested to  stop because, "there %re too many kids", and "the 
1 

things we da aren't  very instirding". 1 began Wondertree in part- ! 
nership with this child, as an extension of her natural ability to learn: 

of her natural curiousity about the world. She wanted to continue to 
4' - i 

learn informally through play 

naturally and brilliantly doing 

not taught her how to talk, 

and  imitation a s  I had observed her so . 

f her life. We had 
C a 

the most 



sophisticated 

.' 3 2 

learning' proce$s in  one's life without being taught , -. - 
(Pearce. i985). She learned joyfully a n d  plaflully in the process bf -:-': 

,. -, 
meaningf& relationship. .with other people and. within the context pf ,- 

1 

I ' 

It-is consequently , _  my opinion-that real educatiohd 'change will 

take place when the natural expetts of learning. the children, redesign 
li 

the education system as an extension of their natural Iearning process, 

In Chapter 3 I will provide a detailed description of how this has been . 

accomplished at the Wondertree Learning Center. - $ 

- .I 

Jane Gooddl - - Environment Skews Education Research . 

, ,  From my perspective the proposed changes to make education 

more appropriate have a common bias. Because it is a methodological 

bias inherent in the perspective of the educational system, I will first 

illustrate my point with a n  analogy: In the past fifty years, research 
- ,  

projects have studied seemingty every aspect of life on this planet. 

Primate study proceeded in laboratories and zoos around the world to 

gather data on our closest relatives. However, it wasn't until 

researchers like Jane  Goodall worked with chimpanzee's in their 

natural habitat, did the previous research show its bias. The bias was . 

that the data on chimpanzee behavior was obtained fro yaptive 
1 

animals in controlled environments. The data, as it turned out, was 

more a n  aftifact of the influence of the environment and the point of 

view of the researchers than it was an accurate descrtpti&n of pfimate.. 
Y 

* 

behavior. 

Correspondingly, children in school are a captive audience, they* - 
do not choose to go to school and further do not achvely choose the 
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3 3  -- 
- .  ' . curridular activities. Therefore. I propose' that the data on-child dc- 

velopment, learning, motivation,, learning difficulti& behavior prob- . . 
, - lerns. etc. is more an artifact of the educational enviionkent than it is 

of the behaviors of children in their natural stat;. , Infants at play ex- , -  

t \ 

-.ploring their world and learning language are in a natural state of 

T discdvery and learning. These self-motikated and selflkeneratcd - ' 

explorations are consequences of our genetic, propensities to learn. . 

Learning in school is largely social imposition justified by our beliefs' ' - 
' , 

about the worth q d  necessity of "educatingf children to the vahres and ; . 
attitudes of the culture. This is one of the fundamental questions in 

this thesis, that  of the role of "learning" as self-directed compared to \ 

"learning" as "other" directed. A 180 degree shift would be to rc- 

integrate learning towards its primary form based on self-directed play 

and modelling. 
- *. 

,R$ationships - Classroom Influence or *~ond&tree design 
. . - A  - .  - 

In Buckminster ~ u l l e r ' s  eqkation "universe equals self and - 

environment", for one's self a n  "other" would b.e a subset  of the 

"environment". Further the "other" is -a kind of ,mirror of self a s  

person. Relationship implies self and other. A A i q u e  form4bf 

relatiodship is between child and adult. However, in the educational 

context the child and adult relationship is sf&iificantly altered by the 
i 

eqv i rmment  of the  classroom with its demands  6n' , t h e  

learner/teacher relationship. The classrpom is- a "giveny in educational 

economics, and incremental changes in teacher student- ratio ronsti- 

tute the usual limits of educational change. Wondertree does not have 

a classroom environment to bias or skew the dynamics of the inter- 



3 4  . * - .  
personal rel~tionships.  There is no teacher a t  the Wondertree * , 

Learning Center. Each individual participates by choice, and engages 
L 

in choice throughout every ac'tivity at fhe Center. Each child iS there 
, - . . 

% 

.to- be essentially and first of a11 themselves, t o  discover what 4s of in:' 
. - 

terest to'them, to get results for themselves in terms of ecological re- - 
- + ' 

a * 

- lationships with others. L 

. . 
It should be added that this s'elf is in the inclusive sense and not % 

, \  

in the exclusive sense as will be outlined at  the end of this  chapter. :-  

The style of natural learning they experienced ai so  joyful and . ' 

*. 

fascinating in their infancy is the guiding principle of le&ning witliin 

- the wondertree context. Each child is &cowaged to choose and 
1 

determine the personal value of each ~xperience- on her own6 terms. 

As a result, the quality and kind of interactions are natCiral LO the real - 
21 

nature of the children and the group, and not so much an artifact of. 
- 

the bias of imposed expectations. *On many occasions the chi lben 

have noticed the,numerous manipulative and avoidance type beliaviors 

of new children. and remember them a s  artifacts of their experience 

of public educatiqn. Examples of these situations and relationships 

F will e illustrated in- detail in Chapter 3. \ 

\ 

9 5 ;  

Thoughts. Beliefs and Underlying Inner Process 

In terms of the Wondertree model, education is process based 

. on relationship. The dimensions of that relationship are maintained 

a n d  ti-,ansformed by the language patterns, and the inner images,. 
% 

sounds. and kinesthetic representations within each individual. This 
- 

sensorial data is transformed into underlying patterns of beliefs 

developed within individuals through interactions with others *and 
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, - 3 5,  . . 
with  the envxonment. a Some beliefs are enhancing in their r e q t s .  

, > 

v- 

and others are limiting. embedded 'in' our '  , 
- ,  

1 

r p l t u r a l .  relationships association ' iyith - 
, " adults have not often been qukstioned in the past. However, if we are - 

_ to' fully express our  innate: integrity we 'must transform the limiting .' , - - 

^ aspects of culture and discover new beliefs that align with the true - , 

- .  
0 

6 '. - nature of the global &holistic individual. , c 

> 

Experience and Possbility I 

 his work will not be a criticism of limiting process. Its focus 

will be to explain how an educational model operates that develops 

 elations ships in respect of the natural integrity of each individual.'.. 
- -- 

' 4  
L This work is not just about "Woridertreet'. because there I s  no 

z .  

"Wondertree Process o r  System" - existing separate or apart fromL its 

participants. - Wondertree "is" the sum of the experiential dynaml'c$ 

within the individuals in the group". ~urthermore,  yha t  will be devel- 

oped is not a program of "should's", .- it is a program of "possibilities". 

The language of this paper is exemplary of the Wondertree Process in, 
a 

-4 
that language kffects A d  affects the receiver  of the communication. 

The underlying assumption implied by language employing "should" : 
* .  

statements is that the reader is tuned to an outside authority. If the 

language of this paper is one of "possibilities", then the reader is. first . . 
acknowledged by a partnership of shared opportunity, and second is 

4 

empowered to self-generate results based on personal choice (Grinder 

- and Bandler, 1975). 



.The focus df Wondertree on relationships makes it a school . q 

. - *>. , - 
without walls. Because of the many con&t'ations of the term school. -- - 5 

. . <.. . .- 
~ o n d e r t i e e  . . .  is.refersed to as. a learning center:. .. A schoo l  a n d  the  . . . .  . . . .  . . . . . .  . . . . 

. - .  . - 
processes of "schooling" are distinct, and are a historically and-socially . , . + .  

delineated process in our society. The vast majority of our society have 

beem '2schpoled" in the monopolistic public system, 'md have thereby 
1 .  

acquired an  homogenized cultural viewpoi&. This "schooling" has - . e 

specifically avoided the politics, of relationship and the "hidden 

curriculum" a s  referred to by Ivan Illich (1971) .and others. The focus . 

of wblic  education is on  conscious" facts, on rational ideas. In my , * -  . . 
opinion there is a n  avoidance of, and a cultural bias against .  the 

kinesthetic and'  unconscious" processes in learning and relationship. 
I 

The*focus on external behavior by educators influences the s t ~ d e n i s  to 

also focus outside thehselves, and to become increasingly ignorant *of 

the inner processes. It is interesting to note that the Greek root o f  - ' 
t.. 

the  word ignorant is "gnosis" which refers to inner knowing. 
.. 

Wondertree is a focus ,on these inner' processes, making conscious 

various aspects of the natural unconscious processes of learning, and 

including the interactive play of relationships on the development of 
, 

the intra-personal domain. The focus of the Wondertree curritulum is 

tlie essential center, the eGeriential center which is the crystal clear , 

invisible awareness of each individual. 
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* .  2. Choices InteIUence 
' , 

' - 

Seven Kinds o&telHgence - 
1 

In order to. map these patterns of self-awareness, the .following 

curriculum model is used wlthin the Wondertree Program. We h a w  

adapted the multi-dimens'ional. format of intelligences a s  int rdueed by 
. . 
Howard Gardner ( 1983) in Frames ,of Mind into the practice. of Neuro- 

.Linguisti_c Programming. It is also important here to look at the root - 

of the word "intelligence" to notice that it breaks down to "inter - , 

legere!' (between- to choose and to perceive). Intelligence. it seems. , 

originally implied to become a h r e  through the senses' and to make 
- . - -  

distinctions: Wonderti-ee's adaptation of these 7 intelligences is as A 

Frame? of Miqd Wondertree 
(Gardner) (NLP influence) 

body 
interpersonal 
linguistics . 
intra-personal 
logical 
spacial 
musical 

fl 

kinesthetic. 
relationships 
communication - auditory 
individuation - v, a, and k 
ecological 
visual 
spiritual 

1 '. 1 .  

Developmental Explanation of these Seven Intelligences . , 

The following discusston explains the i s e  of these Yntelligences" ' 1 

in terms of the Wondertree model: F 

1. Kinesthetic The curriculum is experience. Experience is pat- 

6, terns of sensations within the body/mind of each ndividual. Thesc 

sensations are mapped and organized by each individual according, a) 
- 



, . to patterns of relationships between the individual and the external s .  

world and. b) according to the unique features of human neurology . 

(Maturana and Varela, 1987), - The organization , of these patterns de- 

pends largely on the innate' su*&ival design processes in each indivih- 

ual in frpteraction within the contexts of experience. Initially the pat-. . I 

terns are ones of survival. and as these patterns are satisfied in each 

situation then the individual is able to establish. patterns of quality ' * 

(Maslow, 1968). 
, . 

2. Interpersonal Relationships are established with artifdcts of 

the external world. and, relationships with .other human beings are a 

unique subset of these relationships. Because modelling is necessary 
, A 

for primate survival. meaningful'lnteraction with another human being 

.provides the most im,portant strategies for hqnan survival. For exam- 

ple, a wolf raised by humans becomes a wolf in rapport with humans, a 

human r a i s e e y  wolves becomes 'wolf-like (Maturana, 1987). Initially 

the information exchanged in a re1ationshi"p with a child is es@blished 

intra-uterine on a rimarily. bio-chemical, hormonal, and kinesthetic . S 
level. After birth. the child's relatiohship becbmes one of. external 

kinesthetic sehsation, oral contact, and rudiments of tonal and spaaial 
L 

communication. 
. - 

' . . 3. Linguistic The human extended nurturing experience 

facilitates the development of language. Language development plays 

an  essential role in the creation of consciousness, in naming and 

distinguishing (Whorf. 1956). This process while the child names, 

"cars", "horses", and "cats" in the external world, is  mirrored by a 

reciprocal inner world of bio-neuro-logical process. 



4..Intra-personal The intra-personal realm & being d is~n~u ' i shed  

as sensations, and categories of sensations. qudities. and types of % . . 
. . 

' inner processes. mapped as bio-neurological pathways a n d  

connections. The child begins to distinguish and identify what is 

going on outside a n d  inside, and with mirrors and pictures begins to 

distinguish his named self a s  a unique entity. Along with all this . . 
f -  - 

naming of "things", separation and distinction. there is a- 

correFponding experience of patterns of relationship. integration and 

patterning withip. - 
6. Logical ~ h k s e  patterns become the logic. of how the world 

works. The c k l d  observes these natural processes. explores them. 
cb ' . 

and experiments with varieties of interaction. I recently obse&d a 

nine to ten month old experimenting with gravity over a t w ~  month - ' 

period. He would drop everything he could get his hands on and  ' S  

I 
watch the magic of .gravity accelerate the object through spare away 

from his center-. Through play like this he is learning the inner logic, 
. . 

the bio-logic of hunger, elimination. balance. pain. fa'tigue. joy, ctc. ' 

,Each sensation is  mapped in relationship with events and circum- 

stances "out there.'' In a hierarch; of complexity the child first makes 
' 6  

I - I ,  

kinesthetic distinct' ns, then auditory distinctiqns. and subtle +@vale lp 
distinctions (pear&. 1985). The physical playing with' shapes and 

- . 
moving one's body is essential to the development of visual a'bility. 

Making distinctions between visual letters and mapping already dis- . 

tinguished sounds onto them is an  extremely sophisticated task. yet 

easily accomplished at an appropriate stage of readiness in each child. 



- 6. Spacial/Artistic/Vi.uol Berman (1981) in developmg a n  

understanding of, Gregory Bateson's work, mentions the position of 

Bateson's father/scientist on art. "Scientific work regched its highest 

point, he held when it aspired to art." William Bateson' further wrote, 
- 

what Buckminster Fuller has  said many times, "If there had been no 
, - 

poets there would have been no problems. for surely the unlettered 
.> 

scientist of to-day would never have found them. . To him it is easier to 

solve a difficulty than to feel it" (Berman, 1981, p. 197). Science then , a 
" 

is a focus, a process of discerning parts from wholes. Yet.it is t6e poet 

and the artist in touch with whole systems who often predicts. 

parallels and possibly influences the direction of. .scientific 
1 

investigation. 

7. Music Einstein incorporated "time" into the 3 spacial dimen- 

sions, tq Jntuit a fourth dimension. This is paralleled by the introduc- 
E 

tion of music as  the last "intelligence" in the curriculum. Although 

sound and time are omnipresent throughout a child's development the 

succession of finer and more elegant distin'c~ons are .represented in 
f 

t h e  experience of music. Music h a s .  the facility to re-integrate 'the in- - 

' 

3 , Y 

dividual through a synest#esia of the major mddalities, the auditory. 

the kinesthetic and the visual. The role of music in the cultural and 

religious ceremonies of virtually every culture on earth is a significant 

clue to its importance. It serves as both a socid and intra-personal in- 
\-, * 

tegrator towards an experience of unity and wholeness.' 
( I  

Ontogeny, Bi-lateral Symmetry. 'and Wondering . 
% .  

Central to the Wondertree model is a new map of experience ba-- ,  ' - 
4 > - , 

sic to the process of a a t u r i  leamirig. This map is a three d i k w i o n a l  - 



\ L 

body/mind-map centered at  thepfocus of awareness within the individ- 

ual. Each dimension corresponds to the x, y. or z axis. jf experiences 

are sorted according to time and place, the first dimensidn represents 

an evolutionary of the influences of the-past. bio-neurologi- - 
cally on the y represent$ the dudity in the unity of 

the present. bi-laterally on the x axis.. And the third introduces a p o s  

sible future, neurologically on the z axis. Natural Ie becomes the - 
integration of opposite processes, a) learning to distinc- 

A 

tions on one hand. and b) learning to see patterns thaiconnect on the , 

d - 
other hand. This is  done within the context of incorporating neuro- 

logical maps of the past and of the future. This duaiity of exclusion and . . 

inclusion is fundamental to the .three processes within the life-long 
. . learning e*eri&ce. These processes we: 

1. (past) pntogeny recapitulating phylogeny , , 

In the hierarchy of development the "seven intelligences'' 
9/ 

outline the development of the individual (sub-system) in Terms of the 
t 

evolution of all living systems taken as a whale (metarsystem).-' 
I 1  

2. (present) credting distinctions and finding patterns that 
\ 

connect 
?. 

The universe is both contracting and expanding. The cor- 

responding concavity of inclusion and the eonvexity of exclusion pro- 

videsthe individual an opportunity for mediation. an opportunity to bal- 

ance these polarities and create an ecology of opposites a t  this mo- 

ment in time. + 
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- 
3. (future) wondering . , 

The future is created through. imagination that is susQined 
5 2  

by constant e n t h u s k m  And sense of newness. . 9 representing a cu- 
- 

.+ . 

riosity in the ordinary &d a wondering at @e mystery a balm of.pos- . . 

sibility is created to guide each individual's -present towards a future. 
. ,  

Natural learning 1s associated here with the heuristic pr6cess of guid- , I , 
i 

i 
. . i '  - 

ing discovery by ongoing evaluation of investigation, and discoveries in 11 - 
I- , 

terms of 'imagined outcomes. (sed' ~pp&dix 3 for diagram) 

, / ,  
Chgd Equals System - Limits and Boundaries .. / .  

- 
I' find it very useful in outlining the Wondertree model to * *. 

incorporate ideas gbout systems rather than things wheri referring to 
t 1 - 

the individual. ~c tord ing  to this approach then each child Is a system ? .  

I 

amongst many other systems. I n  this culture we generally assume that, . 

- a person is contained - within %the dimensions .of their skin' (DOS&~," 
,a 

1982. p. 148). However a s  anyone working with chlldren 'will 
I . i *" 

apprecia'te. we also ask d e m  to extend their personal bouhdary 
Q 

i * .  

definitions to the outside parameters including the volume {f their . 
- *  , 

. ? 

/ voice, and to be responsible for their trail of playthmgs which, intrude 
> / 

on our visual landscape. , A  very young child has a very unfque no& 
' / 

boundary System as will bk discussed later in reference to the worcof 

Douglas Hardidg (1974). Growing up is 'extensively lparning the 

specific rules'of largely cultural disthctions of the ever' intkr-acting 
"I -, i s  

and over-lapping boumd,aries. Naming is concerqed with the 
/ 

distinctions of figure from ground, ??stem f r o 4  environment. 
f 

f 
I 

Children learn with remarkable e4;e to distinguish.'the collectiori o f ,  

processes and behaviors in varieties of systems frqrn' "cats" to "eating". 
i 
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? *  7 2.. \ - from "m&" - to "&ne?:: . , ~ h i l d r e n  leain d ~ultiplici ty of propsses that. 
>. . ,7 

k- 
P. -% interchange Wth .iyst&, anil learn to make--higher orders -of ' 

i d .4' 

... "distinctions of. categories: similarities. classi ations, and orders of 
' 1  

- ? 

nietasystem&,',: 4. adults, when we drive a car we extend the imaginary d- B 
*" . 9 '  

. - 
* boundaries of durselv6s "become" the car. 

\ ,  F. 

- 
- 3  

e - 4. 

The dphamics of win/widrelationships, . A . - 

it would be fair to assume that in the normal case.' a child, iri 
- - - 

: <  ordet tb-rsurvive and develop, intefacts yAth a t  least one adult- system. 
, " . 

. - The f&ilyvis at minimum one child and one adult; a t  oppmom child br 
. 
' - -  
, .  I children and two adults. Optimum. because for millioqs of years 

3 .- - f 

. . humans have been normally raised in the context of rnoiher and hther . , .  \ +  . 
-. - , . 0 

jointly parented families. Our unique dependence on modelling and 
* - 

i 
3 ,  

our bilati?rally differentiated physiology/neurology suggests% nedessity 
b 

for' a. duality in models. ~ u n ~ ' s  work 'with the cross-culiural 
4 

%,' . pccurrences~of "animus" and :animaW could suggest the integration of 
-%; 

- male and female models withinreach individual {Jung. 1964). 
. ' .* 

A chi1d:relates to other children and. to adults. and frpm each 
I , l  

gets a uoiqire category of -information. The interplay of any two 
s * 

I d.# & individuals has four po+ible autc&netj: ' , - b . 
- 

- ,  - 2. %, . 1 .  

, . 
1.  wih / lose 

1 2. lose / win 
3. lose / lose 
4. w i n / w i n  . r + - - .  

,- I I '  

Winning and losing are self-defined states, where each person on th* . 
, - 

- own terms, based on the best criteria avaiiablk to them, decides . 
 consciously or uncdnsciously) that they won or lost in the -context oE 

T ' .  

d 



sometimes 'more +subtle as  in tag or tainting, and more basic as in rn &. 
-L 

II. 

friendship and love. v h e  rules of winning are contextual and cultural. 

There are bio-logical parameters of winning also. One 'knows" what is 
$ 

- worthwhile, "marvelous" is built-in. When these "positive" sensations 
.. . d 

ace eexperie~ced. I will refer to the experience as  a reference state of 1 

"winning". v 
I .  

5 %  

Sometimes a person who wants to%urt someone else does sd for - . 

> - his satisfaction, and consequently for the other's pain, therefore win- / - 
" +" 

I - I .  --- - 
lose. In our society competition is,-considered an essential part'of 

, - 
% - 

' 

life, one winner and many losers is-a norm in sports, gambling, educa- 

> . ' tion. m d  business.-. In short term and special case situations it is pos- 
-* 

sible to have win / lose relatiopships. In the long term, due to the ' - -. ..- 
t . - 

< ,  1 - 4 <.-. 

terconnectedness of all systems, all win /Q lose_or lose /r win dSfnamPcs 
- 

. - . , <. 

4 
' < 

degenerate or defadt to lose / l a y . .  An e-ple comes from science 
<,, , 1 

2 - rn 7 

. - $ if; the f i e y  ecology, which is $l~ustratikg~.~this paint- .weekly as 
% . - + .  -- . _ *  

.+ -. 
, scientists report the circular nature of living ene& systems on a - - 

I 1 -  
I ,  

" + ='  ". , A 
% " - glqbal scale. and pollu&n'com& full circle to &fect the polluter. * 

L 

-* I have chosen to define win / Wrj relaqonships as ecological. * 

- The 'physical" universe is entropic, i.s inereasing in randomness, is 
I -"- . * I . - *  * 

lo&ng energy i i l  diversity. Living energy operates as  3 umftpe ~pecial - d~ - 
% . ?  . . . . * 

, a 
case. it is syntropic. Life.-sustains energy and iiib;easq. order. It has a 

. ' 1 - 
% .  - 7 - 

natural tendency t o  -peqetu&', replicate pid $&&.n itself towards - --' 

4. 

inrreaspl' and i-..J wotving - patterns of order. Our matetla4stic socikty is a 
, - . . 

I , *  

consequence of our fixation on the physicaJ:'and &rrespondingjy we 
L . . 

* .  . + .  

have self-*iaentified with entroplc patteas in both'language,&nd , - .. i 

, 

. . 
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* 
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> 

underlying beliefs. ~hf in ing  associates with syntropy. demonstrating . 

a. an increase in order; arid losirig associates with entropy and a -decrease - , ; - .. *,- 9 . '  
in order. .No individual is. isolated. and as a system rs entwined with - - .  - - .  . 

) ,  - ' .  . . ,% 

- "  - .  
othcrs. I t  i s  therefore essentiai . that all and part/ripants ' 

. . 7 .  L . . 
,experiqi&. winning. and  wipnini on their own term\: When everyone 

- - b J  
.wins there -is increase and 'balance, and therefore syntropy and - '  

a -  * .  - 
- ,ecology. . In er&e we use specific strategies to  create win /,ivin 

relationships. % The strategies and examples of their use will be - . . -  . ? 

outlinea in Chapter 3. , 

According to the Wondertree process and in the ideal case the 

following summary serves to guide the day to day relationships. Win /' . 

win relationships are characterized by a unfque sense of equality and 

unity s h a d  by hoth individuals; or rqlata, in the relationship. ~ a c h  

\ 
individual in an -ecological relationship operates incl ding the positive 

-?- , I 
inteodcms of' the- "ather" in their own strategies for success. Each 

person checks with the other, to assure that 'in every step of the 

relationship each other's needs are being met. Essential tu this 
. 

process is the self-determination of each player, the ,authority d one 
6%- 

for oneself. Each-individual is the author of their. self-relative "reality." ' 

Power Works (in the old model) 
\ 

- .  Within the perspective of- the Wondertree model, when power is 

introduced into the dynamics of relationship. ecology is no longer 

possible. Power, in this sense, is dominatign over another individual; 

a not powerful self-exprkssion. When any individual or group decides 

"for" another, then there is a violation of the right of individuals t: 

"win" on their "own" terms. One of the most, common forms of pouPer 
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+ 4 6' * _  \ - 
I 

in ~~learning '~re la~ons~~iPs  , - is authority. Adults customarily assume the/ , - , 

have "authoriiy over" : children. Teachers. justify the dynamics 'bf d .  

7 

' teaching based on a hierarchy of authority; one in which childfen are . . . . 
under -them'** status. - ~ u t h b r i t i  works. Authority is the organizing 

*, . 

factor in, primate in prim& cultures, and throughout 

successful bu'sjinesses and organizations around the world. "Authority" 

originatiy came from the idea of "author", and there is an inherent 
. I  

respect for the author of some particular process., ~ c b o w l e d ~ e m e n t  

and  respect for "authority" out of choice isappropriate to guide and 

maintain any organization or group. However. "authority" imposed by 

force and by limiting another's7 behavior, whether based on the 
s ,  

assurnptio*..of their own good or not, is in violation of individual rights. 

Within thbjkrms of this model. the dynamics of compulsory education. 

of curriculum by authority, is in violation of essential rights .of . 

individuals, 'of children's essential 'rights of choice. An essential tenant 

of the wondertree program is the -enfranchising of qhildren. to self- 

'direct their learning and their lives according to their rights as 

individuals. 

Free Schooling - a Pendulum Swing 
I 

As adults, we know that children do not have a s  much experi- 

ence of how the world works. and consequently are limited in their 

ability to know what decisions are necessary-to make towards their 

education. The free school experiment in the recent past was a pen- 

dulum swing from authority to no authority. Children were giveri free 

choice' in deciding what to learn. Although this had problems of its 

own, it was at least honoring the rights of children as individuals. It 



' 

did not however;incotporate thk dynamics of ilatural learning where 
F 4 .  

children are in a n  environment of active models. Adults b e e m e .  
/" 

permissive and passive a n  were not representative of the role" of 
' 

-4 '. 

- adults in more traditional cultures where, they Bre responsible by'theh- 
.. - 
4 actions. Therefore,. free schooling broke away from authoritarian 

schooling yet did not -embrace the natural development and modellink 
. d ' : 

process. It also excluded the perspective of the d u l t  within the peer . 
- 

group of the childre . An ecological relationship whereby the adult 3 . - - 
and the child are equals i s  foundational to-a new dynamic in--learning. . J 

~ r e e  schooling was a reaction to authoritarianism, and Wondertree is a 

metaframe, a third - position and a fulcrum to the polarities of 

authoritarianism or permissiveness. Wondertree is learning by 

consensus democracy. An equality not only of persons. an equality of 

individual beings within a new definition of self. 

Wondertree i s  much more an involvement of iadividuals whereby 
Y 

adults are actively involved a s  authors of consensus. Close adult and 

child relationships in a community where cooperative behavior 1. t 
modelled and rewarded seems central to generating nonaggressive 

r 

.--u and cooperative individuals (Montagu, 1978). Children uriconsclo~sly 
. . 

model the context of behavior be it cooperative consensus based, or 
* .  

autocratic and aggressive. 

Relationships in an Evolutionary Context 
. .' 

For the vast w o r i t y  of the time that humankind h8s been on the 

earth, it has been in a tribal environment. OUT recent experiment with 

cities and nuclear families is a n  adaptation of the mind and not 

necessarily the body. In terms of ontogeny recapitulating phylogeny 



our ability to create relationships is learned within the context of 

those same relationships. The Wondertree program consequently pues 

. \ 

a- great deal of e p h a s i s  on creating h.lrmonious and ecological - ? 
relationships * in the early years of child development within the family. 

. . - Each individual recapitulates. the entire spectrum of de~eloprnent~in 

the evolution of life on earth. ~ c ~ l e a n ' s  theory of the triunal brain 

provides a map to individual human' development  den-~urner, 
h . 

1981). ~ccording  to this theory the human brain stem is equivalent to 

the reptilian brain in function qnd appearance, the mid-brain to the 

mammalian brain, and the neo-coi-tex to the primate brain. Our bodies L, 
. still learn in' the old ways. the first year of life is  invested in 

r, 

recapitulating the functions of the reptile, the second through fourth 

years the development" of mammals. Up to the age of approximately 

seven we move through all the dexterities of early man until at about 

eight we begin to explore the dimensions of civilization and 

consciousness. All this takes place more in a kinesthetic sense as a 
..2 

primary "unconscious" mode of learning (Ornstein and Thompson, 

1984). s 

Wondertree is very careful to avoid the peer group phenomena 
d .  - 

whereby modelling is done exclusively of each other in the a b q n c e  

and exclusion of adults. Adults as models are ever present and directly 

involved in the day to day process. The fact that the.learning consul- 
bD 

tant works with the children over an extended period of time allows 

the children to bond with him or her. As it- i i  today within the public 

system and the modern family. often the only constant relationship 
" - 

., most children have from year to yea; i r e  their classmates. hence the 



process of bonding amongst peers. In primal tribes 6onding is done 

with all age levels in a wide variety of contexts and relationships 
\ 

(Montagu. 197,8). If the family is the psycholdgical womb for -child de- 

velopment,  en the community is the sociological womb for chtld de- 

velopment. Wondertree, by its very existence. questions the state o f  . . 

the human xommunity as model for our children iw modern society to- , 
* 

day. 

A New Model for ~elationshib Based on Ecology 0 

The following is  the development of a model for the role of - 

choice and equality in relationships. Given any two individuals (c) and 

(a) in relationship, and any particular environment& situation (b). then 
L-. 

each person would have a unique number of responses available i n  that 

situation. 

If  [c) had thirty responses to the situation and (a) had ten responses 

then obviously. (c) would have more responses than (a). To simplify 

the model, it is assumed that these responses were of a more or less 

equal quality. If these two individuals were engineers competing for 

the solution to a design problem. and'given an  appropriate clas's of 



responses then (c) would probably be awarded the contract deeming 

him to be a &ttdr candidate for the job. Given our familiarity wlth the 

use of test scores and other quantitative measures to measure 

- intelligence. it d be further stated that (c) is  "more" intelligent 

than (a). An i with more responses has more solutions or T - 

choices of action in a given situation. It could further be said that the 

individual with more choices is in control of the relationship. Where 
- 

t (b) is a function f the relationship, and (c) has mQre choices in how to 

act, then (c) is in control in the relationship. It is  reasonable to - 

assume that any individual more in control in their relationships is in a . 

more advantageous position than when they have less control. 
&- 

Nod let's hypothafize a typical child / adult relationship. Let the 

. child be (c). and' the adult be (a). 1n'most situations the average child 
4 

has more choices of response than the average adult. Adults have had 

many years of training in reducing their choices to the appropriate 

culturally acceptable responses. The developing of a predicable 

personality is essentially a fixed set of characteristic responses. 

~ l t h o u g h  adults have. had more experience and. often therefore better 
5 

, understand situations, L suggest that'this increase is far outweighed by _ L 

their loss of I believe that children-should and do try ev- 

erything as  a matter of expl&ation and discovery. The average child is 

more creative and playful, and +although many of his responses are 

inappropriate he still has many more responses than the average adult. 

According to our model, in any child / adult relationship the child is i d  

control, because they have more spontaneous choices of behavior: 

Manv adults spend their time responding to and directing children's 

'-7 



c inappropriate behavior, clearly. de onstrating t &the -child is in" . - , 

e 

control. Adults also share the common belief that they s , e 

control!' in €he child / adult relationship. ~ n d  so the conflict begini. 

the struggle for -control in adult / child relationships. 

This model-is not dealing with the 'variety of responses derived L - 
from learned associations and distinctions made  through experience. - 
According to our development of-this model. a "creative" adult who 

, 

gets past the limiting effects of the "authority" model. is'able to hive . , , I% - 

more choices after a -transition of levels or contexts. 

Authority - a Model for Decreasing Choices 

,Authority works because adults know more aboutt how the world 

4 wor s. Et wprks because adults have access to more resources, and 

because they are bigger and stronger. Adults gain control in most sikc- . 

ations through force. The first move in an authoritative strategy is to 

reduce the nLirnber of choices of the "other" to less than one's own. In 

, the above case. if the child is reduced to five "acceptable" behaviors. 
- 

then the adult gains "control". + 

From my experience. it seems that' any biological organism wlfl  
- 4 .  

resist a reduction in their number of choices. For example, I think of a . , 

dolphin caught in a net. Individuals struggle against confinement; 

against a reduction of their inherent sense of themselves, which one's 

range of choices provides for ooeself (Murchie, 1978). Manipulation is 

the gentle art of reducing another's choices while distracting them f 

from the process. For example, "Would you like to put your pajamas on 

before brush your teeth or after? Because the adults usually have 

good intentions in their manipulating of children they get away with it 
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in a conspiracy of adults as auaori&ians.  "Good children" sucrurnb to 

this reduction, and "bad children" resist choice reduction,, a d  usually . , ,  
- . . 
focus on increasing those choices that the adult is specifically trying to ,.- 

, . 
reduce. Authority can' work, if it is done with diplomacy, and backtire, - d - .  

. , 
if overt and -blatant. However, bec&lse the use of authority over - . 

another implies a reduction of choices, it violates our model gf the 
* m 

.. . - dynamics of ecological relations. One loses when she has ?fewer . . , 
, - .  J 

. * .  . 1, . 
~hoices .  Then by defmition, any ~n / lose relationship Fs un- - . ' I  * ' - '+ 

3 _ . , I - . " 
ecologfcal *in a wholisEic ._ meta-system. 

Mentorship - Contra1 by the Increase of Personal ~hoices' * A  -: .. -. 
* - .+ 

" ,  
I 

The following is ah outline from the ~ o n d e i t r e e  model of,-an 
- P 

ecological relationship incorporating the  dynamics of choice. - In- any . / "  , . 

given 'child / adult rerationship it is assumed that the avefage ehildhas . - 

more choices than theaverage adult. What then are the dynamics in a - 

relationship where there i s  an ecological adult/Child .relation~hip? If 

your average child has 30 choices in any given situ&ion, men *the adult 

who has 50 choices is in control of the -"re'lationship. This adult is 

probably seen by her peers ,as having a !'dynamic personality", and a s  

always doing new and ideresting things. ~ h >  adult is  probably- 

creative. "bright" and "intelligent", or 'in other. words is familiar Wth a 
. .  / 

variety of excellent strategies and uses them successfully in many 

situations. Any child in this envirowent will probably be attracted to - 
this person. An adult who is  not interested in reducing a child's 

choices and demonstrates more choices is someone a child 

automatically models. Children are "attracted" to people who have 
. - 

more choices. Children learn from people,who have more choices. , . 



Mentorship relationships are based on ,&I individual in&easing 

their own'persond choices in a $articuliir field. and by choosing to bea 
. .  , 

> - 
in chse  affiliation with another who cbnsistently -dempnstrates inore: 

r I I .. I 

2 
4 

- L 

choices. The child in relationship with someone .with more chaice 
. .  . - . - . - 

- . - >  . 
retains their sense of integrity.: They can lnc&&e tHeir nbmbcr - .  2 -,: P .  ;.. 

3 

choices by choice, and they' can drop inhppr~priate choices by choirr. . . . . . -. 
1 

A child is optimally and naturally learning when'these conditions, arc - 

' in place. :The. question might now be ,how do adults operate in the ' ' - . . . _ 
% - 

world with more choices so that theyv can be models for children?" : . . 

. v This is a cjuestion addressing strategies: and introduces attitude- and 

, ? belief system changes towards the Wondertree model. 
.. 

- ? .  
4 1 b  , 

A shift to the Context Level 

An anskrer is to engage in two opposite proce~ses.  First, the 
, . .- 

process is to get beyond the context of the patterns of involvement. 

' and investigate from a larger frame. From this frame it is possible to . . 

see patterns-that connect. to understand in new ways', much as  an 

aerial viev provide+ a n  overview in comp&ison to a ground based . 
c 

perspective. The meta view that I am proposing here is Neuro- .. 

~inguis t ic  Programming co-developed by John Grinder and Robert 
I .  

9 

~ i l t s .  Using this technology it is possible to gain insight, oyerview. and 

'understanding of patterns in behavior so that greater flexibility, 
J 

efficiency, effectlveness. and choice is possible. 

The second process is to experientially rediscover the child's . 

world view, to gain that ever present sense of newness, unity, and  

curiosity. This is possible through the experiments in perception and 

- epistemological re-discovery a s  developed by Douglas Harding. 
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Wondertise is the incorporation of these two k h n o l o g i e . ~  intb th6 . day . . - t 

. 

I "  ' . -  ' 1 .  

by day interactions with,'child@n. . . 

1 .  - : 
At ~onder&ee,relationshi~s~kre unique .because of4 individual 're- ' 6 

P 

I 

definition. A shift - in belief s k c t u r e s  results. from radlcal shifts in ' ' 

perspective ~ossible  when one . sirnultane~usly r steps outside and inside - 1 
' I  > 

' thecurrent  .belief structures 'of our society. It is as if our current 

cultural models have us beside' durselves. As if the rational anci * 

ofijective process entangles us  consdously in the veqy web or story we 

have spun. To be outside of the s t o j  and see the story as one possible 
c 

map, and to join the child in their state of cWoSity before &he story i s  
' , .  . - c  

' I  ' - ,  
told. is an  integration of objectivity .and subjectivity into a new .- . 
Subjective model. It is'to join with the child and to move with them 

. - 
1 

towards contexts of finer distinctibns and more? comprehehsive - . *  . 
patterns that conneCt. This shift is'towards a n  emergent,-evolutionary, 

- 
, ,  ' . 

- synergistic and natural process of learning. . 
' 

- I , -  . . 

It is a process of in~orpora t in '~  a meta-view and &I intrinsic ' 
. . 

epistemology into practice within r e ~ a t i b n s h i ~ s  wit@ children. The 

children are equals in this relationship and there is no separa&n. , 

except by mutual construction. The assumption of equality by the adult 

i balances the scale of relatioaship to allow the child to see a possib ity 

of modelling the greater scope of the adult. From my experience in 

public education then by comparison* from my experience in 

Wondertree, when "knowledge" i s  imposed or taught there is a great 

deal is lost. and if it is allowed to be found then a greatadeal is gained. 

To illustrate this process further. I will next outline the learning leveis 

as developed by Gregory Bateson. 
1 
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Bateson's FOG ~e&lG .of Learning - Learning 0 
e - 

Bateson. h,as developed a model in.which there a& four k&ls in --' , 

1 . - 8  . -  : -, 

leaining: Learning 0, ~ e a r k n ~ .  I. ~ e a i n i n g  11. and Leariain2 111 
I - .  , - 

(Bateson, 1972T. Learning b 9 'when there. is no learning. *hen there 
" - 

is a stimulus to.a system followed by an Innate res onse of that pystem. - - ' P i .  

The wbid- "le&-hng" by definition implies some order of changd withiQ . +. . 
>. - r 

the organkrn. Iq k a y i n g  0 ':the pattern of response is minimally 'de- , 
> <  . . I , < . ,  - < 4  - ,- 

termined by experien'ce and m a ~ i n d l y  -deteriiiin&d &gene~; fr;ctocs". 
-3 - -  ' ' - ' 

(Bateson, 1972). The response td t h i  stimulus' is not subject'to ;or- 
. , - - 

,' .+  .- 
rection by trial and error. 

x7 .& 
r 

% 
v 

Learning I - , - 
' , 

"Learning I is change. ?n .spec$iity of response by correction of , 

- . 8 -  

errors of choice within a set of'&ternatives" ' [ ~ a t ~ s o n .  1672. pf 293): , - A, 

C 
' > .  

, -= 
- - 

I' , r  

Lea-qing I is the class of phenomena .that are'describPd a s  changes in 

Learning 0.' There exists a change in respo& t6 3 stimulus -due to: 4 .  - , I %  

. . 1 .I 

experience, physio~ogy;and *~avlovian condigoning is an ex- 
> .  n. 

- - 2x2 
a a * , ,  

. . 19 
ample of Learning I where a dog makes ri ' new~sal iva tb~~response  to 

. .  \ i 

the beh where'he did not salivate on initial experierice. Learning I -' - - ,  - 
< 

includes the class of rote learning where there is instrumental reward 

or avoidance (Bateson, 1972). Bateson includes habituation in both 

Learning 0 and Learning I as it has aspects of both conditions of 

learning. Sheldrake (1981) makes an  interesting distinction at  this 

point. If there is no integral reinforcement associated with the stimu- 

lus then after time the stimulus elicits no response, hence habituation, 
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a form of learning. He suggests that in fact the stimulus, becomes , 
,/' .. - > 

"baCkground". becomes a n  aspect ,& what is within the system. be- - -, ' 

, '  , a .  
C 

d 

come5 within the frame of self-definition. Therefore niwness and 
< .  > 

consequence are contingent on establishing a "figure from background 
, A  . . 

experience", and the result in the organism is learning or chahge in, . . 

and  hence meaning'to, the ofganism. Consequently, I propose that, as . . 

a system, we are what. weVareq't cpnsciously aware of. We are what 
A 

. . 
LI . 

functidns as backpoun'd funconsciousness). 'With practice what we are 

conscious of becbmes excellence and drops into the unconscious, for - 
a 

: ejtarnple w&kiAg, shoe tieing, and spelling "cat" (Grinder a n d  
, - I 

.DeLozier, 1987). The ecology and congruence of relationship between 
" -, * 

' . the canscious (focus) and unconscious (background) aspects of mind .' % - 4 

' are focal to the Wondertree process. Bateson s ta tes  that  the 
P 

uncorkcious is the more cornprihensive context. , A d  communicates 
- 

-* * - I 

i t s  meaning effe&ively and sp~cifically-in positives Bateson, 1972). 

. After 5 years of counselling work using Neuro-Linguistic . .: .. 1 

2. 

I 
Programming techniques, I, have. discovered the operative value of the " 

. . * 

upc&,&ioys 9s a metaco&unicator. The consciqits mind seems to%e , 
I - ? < - 

. %  * 
+, 

.+ 
. a subset of.(his . * meta-context. ~ a t e s b n ,  wrote this follo.~ng explanation ' ;: ' 

= , - 3 . - - i r  . j \  _ 
rre&onds to- rn)r:~concludons. ' I tz  would seem that anddgic .. - . .I 

( I  r. '.. 2 ;  - ' <  - 
I cpmmunlcatlon is in+ome sense more primitive t h h  digital and that ' 

- J < - 
i t m e  is.i broad e v o l u ~ ~ n &  trend toward the subgptution of digital for 

. - . , 

analoglc mechnQLms. - This trend seems to operate faster 'in the , 
. . 

.ec'oIution of internal mechahismb , than in th6 evolution of external 
r 

behavior" (Bateson. 1972). Bateson's learning levels form a hier&chy 
L. * 

-of increasing meta-frames. In terms of 'learning levels, Learning 0 ipj a 



training in 'insight' while the more conservative insist on rote .and . ' f 

drilled recall" (Bateson, 1972). 
a s  

"s, 

* .  

%earning n a , . 

' learning I1 is change in the process'of Learning I, e.g.. a eoi- 
s 

rective change in the set of alternatives from which choice is made. or 
I " 

"+ 

it -is a change in how the sequence of experience is punctuated.". 

I _ Learning I1 i s  2Lso 'referred to as deutm-learning, set learning, . (  

% 

"learning how to learn", and transfe; of learrirng. Bateson adds. "that 
a 

no amount of rigorous discours6 0f.a given logical type can 'explain' = 

phe omena bP a higher type:' (Bateson. 1972, p. 295).r 2 1 propose that Learning'Il is  the context of schodling fn i ~ h l c h  
the conscious focus is on Learning 1, rote learning of facts.  heref fore , 

' _  \. 
the unconscious is learn the context. the' interpersonal complex. 

'- the polit.ics of schooling, well as f3e rules ~f this context. - An - 

example af this context dynamic and the inaccessible aspect of the 

politics of authority eomes from R. D. Laing's word mazes in his book, 

Knots, He refers to them a s  double binds. - . 
1 





tr 
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Learning Ilwhich ..... deterkines much of the relational life of 
b . .  - human beings, (a) dates-from early infancy. and (b) is uqcdlscious" * 2 

' .(Bateson. 1972 p. 300). The term context includes both the subject's 

behavior as  well a s  the Contextual 6nvironment. and the worll 
' 

"unconscious" includes both - suppressed material and most of one's 
A .  

habitual behavior. 
.- 

' LearnMg I1 is not iricluded in the Newtonian world model as- 
. - . - 

Bateson explains, ''The difference between the Newtonian world and 

- - -  the world of cornrnunicatibn is  simply this: that the Newtonian world 
> 

ascribes reality to objects and achieves its simplicity by excluding the wq 
r J 

context-of -the context - excluding indeed all meta-relationships - a 

fortiori excluding a n  infinite regress of such relations. In contrast. thr 

theorist of communication insists upon examining fhe mefa-.relatibn- . , , , i 

ships while achieving its simplictty by excluding all &jecls"~(~aieson.  
. 

. . 6- 
1972. p--25D). In Dossey's (1982) efforts to' move .m,edicine from the 

\- 

Newtonian model towards the .holistic one i.n his book Space. Time : 
9 

and Medicine. h e  redefines human beings as "essenti pro- 

cesses - a d  patterns that aie fundamentally not analpable into separate .: 

pa& - either within or between each other. Like health and disease. 
* 

they are s p ~ e a d  through space and time and it i s  their interrelation- 

ships  and oneness. not their isolation and separation, which & most 

important. " 

k 
' Learning III 

A description of Learning I11 plays a large part in contributing to 

this ne; model b i  describing a context of contexts, "Learning 111 is 

change in the process of Learning 11, e.g., a corrective change in the 
. 
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srtu)f alternatives frbm which choice is made" ( ~ a t e s o n ~ ~ l 9 7 2  p. 293). 
I ' 

While Learning I1 is associated with the development of personality. , . 
Learning 111 is the transcendence 

-??s 
- characteristic of states in yog* Zen, 

- .  
mysticism and in psychoanalysis, 

* Learning I1 becomes the carefully designed "d . . 

koan or the Christian par'adpx. This dou6le bi 

to the "and" of Learning III. "To the degrc! 

, Learning 111, and learns to perceive and act in 

contexts. his 'self will take on a sort of irrelevance. 

'self will no longer functionas a nodal argumgnt in 

e@edencett (Bateson. 1972, p. 304). 

Douglas ~ a r d i n ~  employs a most elegant of 

pa.radoxes in his "perceptual experiments" designed specifically to 

move a person from Stage 3 (Learning 11) into wha e$erms stage 4 Y-L, a 
. or the "headless experience" ( ~ e m ' i n g  111) (Hardin$. = 196 I).  rod, 

7 r 
\ field of Neuro Linguistic Programming ihe language of Learnin 

1 .  
i7 %I 

would contain "eithgr/orf' and "but" statements. Most often ondself h 
-4 - referred to by ondelf  a s  "you" (second person). one oper 

is separate or dissociated from oneself. The- language patterns of - I 

a 

Learning 111 would be exemplified by "and" and "yes" statements, and 
I - 

one would\refer t o m s e l f  in the first pe SOP singular, . "1" (Grfnder, 

Bandler, 1975). 

Interestingly those individuals who leave the confines of per- 

sonality and yet maintain the sense of "otherness" become victims of 
1 

the double bind, and usually are deemed psychotic or schizophrenic. 



They characteristically&nd themselves unable to use the first person . 
- 

. - .. ' I 

singular (Bateson, ,19759; ,Th<, difference between th'e creative indi- 
- 

- i 

vidual and the psychotic~person is that "freedom" is f o i t h e  creative 
.-Y -- ", I , 

person "stlf-directed". and for the psychotic person "othef directed". 

Other than this essentialdiffereke the flexibility and freedom of these 

states are quite sirniiar. The kind of i n ~ a n i t y  within society the r 
neurotic confinement to Warning 11, is characteristic of maintaining 

- 

oneself , , as other and separate. a s  victim until some possible futurc rc- 
C 

demptjon. Yet the stories of those who have the freedom now. who 

society appreciates a s  great individuals, the mystics and geniuses of all 

. time, represent a unity in the present, and a sense of creation. 

-Bateson considers William Blake a s  the individual in history most rep- 

resentative of this meta eontext of freedom from the bondage of 

Learning '11 (Bateson. 1972). 

To see &e World in a Grain of Sand. 
And Heaven in a Wild Flower, 
Hold Infinity in the palm of your hand, 
And Eternity in an hour. 

- 

(Auguries of Innocence) @'3 I - 
4. bguage of ~ossib~itity 

Learning is the dontext of Learning I1 

P M &of the work of Neuro-Linguistk Programming is the obser- 

vation and  mappi& of strategies of intelligence and  gfaative 
1, 

excellence. These patterns* have been connected into a number of 

"meta-models", which are then used to transfer or insfall ' t h e  

"strategies" of excellence in another person. N P operates throughout \ 
all &e levels of learning, working effectively with 60th the &conscious 



" 

and conscious processes towards an inner congruency and ecology. 

within a context of global ecology. . . 
-u . 

- In dl of the above processes choice is essential to the functiaa of 

learning. Modern schooling seems to limit itself to the right and 
P 

wrong choices of Learning 11, and often denies access to or discussion ' 

. . , . 

. of the processes of Learning 111. Aufhority, and consequently the un- 

conscious set of beliefs creating authority as a model, is mantained 

when awess to its context is limited or excluded. Access to the rules. , A 

and the formation of the rules, and the assumptions behind the rules is 

of politics. Children therefore never liar-n "politks" as  an  

dynamic process. they only learn "about" politics at a 

Learning I1 level., On,the level of Learning I1 a child can learn "about" 

democracy, yet at the unconscious and experiential level of Learning 

1 I I the politics are dictatorial and authoritarian. This incongruity of 
. 

messages between what is experienced unconsciously, the authoritar- 

ian context, and what is being understood consciously, the curriculum 

of Learning 11 creates an inner discrepapcy whereby the child cannot 

consciously label accurately what he feels and experiences analogiccy. 

Synergism of Leveb 

Since the logic of the lower level, Learning 11, does not predict, , 

the functions at the higher level of Learning 111, we have a "synergistic" 
'\ 

system (Fuller. 1975). The kid$ of thinking that participates in the 

creation of the problem is not the "kind" or level of thinking that will " 

create the solution. It is often with great difficulty that systems 

(individuals) move to a higher more comprehensive level. However, in 

the work of e as  described in an educational context by 
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Sawada (1985) emergence to a higher order is in special case 

situations where there is a system in a "far from equilibrium environ- 

*, 
. t  

ment. I believe this is the experience of double bind. of paradox, of 

the illogical experience that  &forms a n  individual to the next 

higher context. The logic of the higher context includes the logir of 

the lower. and the logic of the lower does not predictr.the logic of the 

meta-context. 
P 

I propose the following model whereby it follows that the logir of 
-. 

the objective level (Learning 11) does not predict the logic of the 

inclusive Subjective level (Learning 111). The logic of the objective 
, 

level is a subset of the inclusive Subjective context. This Subjective 

context will be developed in a n  explanation of Harding's work at the 

end of this chapter. A diagram of this showing the two points of view 

is a s  follows: 

f rom the inclusive point 
of view o f  the metacontext "S"  

context 

f rom thl! exclupve subset 
polnt of view "0" 

rJ 
+I 

Whatever interpersonar model is used. I believe a problematic 

factor develops when power is introduced, and when there is a mixing 

of types and levels. Within the context of nature order emer,@?S from a 

context of chaos (Briggs and Peat, 1989). Civilization has moved u s  

outside the order of nature, to a n  order thrown into chaos by the 

power of authority (Schmookler, 1984). 1 contend that primitive 



authority' is inclusive, and civilized 

6 4  

authority is ekclusive. In 

civilization, the -sepa&tion of people Into parts and 'Tactlons, and the - , 

reorganization of these parts into new orders for the separate 

"purposes of others" is, In my view, a mixing of contextual levels: 

Power must ignore the inner purposes and natural harmony of the 

individuals concerned, and becomes both the cause of social 

disintegration and materialistic progress. ,From my .viewpoint, each 

individual represents the embodiment of a global integrity of life, and 

it is now~time. it is now imperative, to redef l~e ourselves in terms of 

an evolving context of inclusive'wholes. 

- 
The Batfnese ~ o d e l s  

u 
I believe there are cultural models of this re-definition of 

relationsbps founded on the integrity of inclusive wholes. There are 

seven groups outlined in Ashley Montagu's book   earn in^ Mon- 

&gression.  In addition, the Balinese are such a culture, and "the 

Balinese child is elevated like a superior person or a god (Bateson. . 

1972). The most important features of the Balinese culture are that it 

is derived on balance, on an economy of enough. "Each individual . 
assumes responsibility for the balance of the universe, and each action 

is taken for its intrinsic w o m  and beauty" (Bateson. 1972). 
L 

Sean Mills.  a friend of mine who introduced me to the work of 
4 

I Douglas Harding, was recently in pall to experience their culture. He' 

noticed that the villages were spread up the mountain side, and that 

each village received its water after it had passed through the village 

above. Since water is a Source of life for each community. its manage- 

rncnt became a significant criteria for the design of their governing 



process. The village a t  the bottom. the most vulnerable to themisuse  

of the water above it, had the highest priority on water use. SCJ tho vil- 

lage a t  the top had the least say in water management, and the most 

dependent community had the most influence in managemtint dcci- 

sions. What are the implications to our education system where those 

least deperldent on the learning process make most of the decisions, 

and those a t  the bottom of the waterfall, the children. have the least 

influence on the direction of learning? 

Another interesting aspect of the Balinese mindspace' is their 

personal willingness to be responsible for the balance of the universe 

If someone in the-community steals some food, then the entire com- 

munity takes responsibility. Each makes an effort to s t c  what they 

could do to change the balance of the community so that the thief, 

whose behavior was considered a symptom of the community's balance 

would not "havet' to steal. How different a management ideal than 

ours, our constitution protects the vulnerable from the overzealous ad- 

vantages of those in power. Our legal system is presupposed by an ad- 

versarial perspective. The individuals in pOwer in our society are at  

the top, and the ones downstream are a t  a disadvantage. For example. 

t h k  Indian reservation downstream from source of industrial waste has 

to prove injury to force responsible action. It is my opinio'n 'that in 
i 

education the children who are labeled learning disabled are more 

often symptoms 3 f  our  schooling bureaucracy and management 

atti tudes than they are representative of innate deficiencies. Our 

culture based on power is slow to shift its methodologies into balance 

so ' tha t  the symptoms disappear. We assume that  the child is 



responsible and hire ~ * p e ~ t s  to f& the child so that he or she can fit 
- - 

back into ''the &ystem". IF shmrnary" &d as q generalization, the 

. Baknese society seems to nu-re and include",. while the underlying .. i) 

gxemises in our society seem to be based on expectation and 

exclusion. % ~ 

, - 
Neuro-Linguistic Programming 

In order to appreciate the role of Neuro-Linguistic Programming 

(NLP) in Wondertree a s  a basic technology &ner;ting the new 
.> . - 

paradigm it would be valuable to investigate the principles of NLP. 

Neuro-Linguistic Programming is a compilation of techniques from 

linguistics, psychpthkrapy. hypnosis._ counselling, biology, computer . . 

science, mathematics, and systems theory. The founders, a linguistics . 

professor, a mathematics student, and a computer programner, set 
. :r 

out to investigate excellence. and to discovpr common patterns in ing, 

dividuals demonstrating peak performance in a wide variety of fields. 

In their years of observations they discovered unique patterns of lan- 

guage and behavior, that served a s  metapatterns for their models. The 

unique beliefs held by those demonstrating excellence consistently 

demonstrated specific patterns. Grinder and Bandler collected data 

on these patterns. and developed a set of behavioral and linguistic 

maps  that differentiated performances of ekcellence from those of 

tcndcd towards failure. For example, they noticed that each individual 

demonstrates unique eye movement patterns that can be correlated 

with individual internal visual. auditory, and kinesthetic thinking 
t P 

processes. The meta-models available in Neuro-Linguistic 



Programming allow one to o,btain personal goals of excellence, or allow 

one to facilitate another in obtaining these goals. 

Rather than defining one child as. "bright" and another a s  "dull". ' + .  

. , NLP practitioners would look at what each child is doing on the inside 

in the context'of each situation. To use 'computer programming as an ' -  

*analogy: the "bright'!. child is using a thinking strategy that -is more 

effective as a program than whateve3 the "dull" child is using a s  a 

. thinking strategy. By asking questions and stopping the child in mid- 

process, the practitioner can discover what combination of processes 

(visLa1, auditory, kinesthetic) a child is using when he is thinking. 

Further data about internal strategies can be gathered by listening to 
B 

language stnicture and by watching body postur s and then correlating a 
this information with answers to questions. A child when aware of 

internal processes and with direction can learn to use more effective 
B .  u 

stratpgies in the place of strategies that don't get results. Excellent 

spellers Use more or less one strategy to spell correctly, and these - 
t 

internal processes can be taught to a poor speller with dramatic 

results. A more detailed example of the spelling strategy a s  used in 
P 

the Wondertree program will be discussed among other NLP strategies 

in Chapter 3. 

NLP works a s  a subjective and experiential technology, it works 

within a context of a n  individual's innate wholeness. from the assump- 

tion of one's basic integrity, and aligns its methodology with the 

ecology of nature as  a syntropic process. An individual is able to shift 

her belief structures from seeing herself "at effect", towards being able 

"to create". The beliefs of NLP are founded on possibility, if someone 



can do it then someone else can learn how, given insight into the . > I  

a' 

models and stra gies of the other individual. _The technologies of 

"how" are the rneta-processes in Ne~ro~Linguistic Programming. NLP 

is called "the study of the structure d.f subjective experience" (Dilts, 

Grinder. Bandler and DeLozier. 1980). The 'models are not " o u t  

there", they are intrinsically within individuals, we are by nature 

- model-makers. The meta-models are patterns in experience, and "by 
\ 

undefstanding that human beings do not operate directly on the world 

the; are experiencing but through sensory transformations of that 

world. we also understand that 'truth' is a metaphor rather than a 

yardstick calibrated to some absolute standard of external reality 
$ 

(Jaynes, 1976). NLP extends the limits of the modem scientific 

model by placing the locus of behavioral control within the individual. 

" ~ e u r o - ~ i n g u i s t i c  Programming is a model designed to increase the 

possible outcomes of behavior - that is, a model for transforming more 

environmental variables to the class of decision variables" (Dilts, 

Grinder. Bandler and DeLozier, 1980, p. 1 1- 13). 
' 

NLP is controversial, it is a new approhch ,because it is a new 

perspective. a subjective technology incorporating contexts of 

techniques within a This madel represents a 

new perspective it works within 

the integrity of nature. and with the natural tendencies of organism to 

"work". Most other western models work from outside the individual. 

in an  interventional manner to eliminate a part as  symptom. 

I have chosen to include NLP technologies within the . 

Wondertree model because NLP embodies a shift in logical levels, and 
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because it is  a synergistic model that can not cbe predicted fro& the 

investigation of its parts. In the therapeutic uses of NLP. the 
. . .  . ,  

techniques or map$ are calibrated to each indi-vidual 'client. -and their 
a ,  

% 

subjective experience is the criteria by which the complex of 
P ' 

technologies are employed to enhance the choices and flexibility of the 

individual within the principles of individual ecology. NLP . i 
i 

acknowledges the power of 9 t h ;  individual to--be their own expert. to / 
? . " /  

I 
uklize internal resources, to become their own authority on the inside,. 

I I 
1 
i 

and to be the author of their own circumstances. - 
, I 

- i 
1 

5. Inclusion and Subjectivi'' 1 
'. 

Relativity - Importance of Point of View I I 

As I understand it. the theory of relativity developed by , 

Einstein implies the importance of the point of view of the observer. 

The reference point in any environment is a factor determining the 
I 

nature, or relative "reality", of that environment (Einstein. 1 %lo)/. 
1 

Empirical science attempts to' control and limit the context variables 

to isolate data. This process obviously has  produced significant 

understanding into the workings of nature, yet has created a unique 

problem by exclusion. The following is a proposal for methodology 

that is scientific and inclusive. 

The Work of Douglas Harding 

There is a working model that incorporates the latest discover- 

ies of science of this century, a s  well a s  the "insights" of "truth" that 

have become the foundations of the great religions and philosophies 

from a wide variety of cultures around the world. This model forms a 
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working. subjective 'experiential definition that is foundation$ to" the . " & .  

' >  . . ..I 
Wondertree model. I t  is a model developed by ~ d u g i a s ~  harding, a re- . . - . . ?,- 

< - Z 

1 tired English architect. who has written a number'of books on the 

su  bJect (Harding. 1974.1976.1986) .' He has lectured :on - comparative 
I 

- religions at several universities, &nd now travels the world giving 

' workshops that introduce a paradigm shift on an experiential level: n 

Stage 1 
1. 4 .  

His modela-is .derived from perce3ual experiences. Stage 1 of % 

his model. is the world view of the infant;> a 

' "As an infant you'were like any animal: ib that 
you were for yourself headless and faceless and 

,' - eyeless, immense. at large, unseparate from . 
your world without being aware of your 
blessed condition. ,Unconsciously, you lived 
without obstruction from What you are Where 
you are, from your Source. and relied sirnpLy on 
the Given. What was presented to you really 
was present - the Moon was no bigger or fur- 
ther'"off than the hand'that clutched at it. Your . 
world really was your world - distance, that  . 
most plausible and rapadous of sneak-thieves. 
hadn't begun to-.fflchxit from. you. The obvious 
really was'  obvious - the- rattle that fell out of - 
sight no longer existed: disappearance meant - 

annihilation., You made no claim to that face in 
your mirror. It stayed there: it was that baby's, .+ 
not yours." [Harding 1961, p. 4 

36) - f .  

.. - 
- This was. I believe, the essence of my re-experience of this 'itate 

when I was 23. when I caught a glimpse of my ah-n in. my transparent 
- . . 

awareness. I have watched a number of young-&ildieh who have . 
4 

learned in their initial experience of walking not to bump into  thing^. 
. ". > - 

vet continually bump their heads on tables efc., very much to their - + 
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amazement. They, have yet to learn &re. is something "<olid" in their - - 
, , 

I ' 
invisible space. ' - .  

* .  

I tested Harding's .theory with the :childr@n at Wondertree. 
> 

. ! 

There were ten o f  u s  sitting &bund the table at ~abd:dert&e, and one . : -. - - 
e . -  of the children's younger sister was there. She ~ & a b o u t  three'&&. 

-. 
3 

, -  could count up to twenty. I asked her $ count d l  the people in the * 
% - 

I - 
, . 
roop. She p r ~ e e d e d ~ o n  her left aAcoun t ing  'and poinfing went 

1% , around the circle until she got to the person on her right, , She 
\ 

'stopped anq announced'with pride that theze were nine. pagreed 
, . x - 

, . 
. I @  II . .  - with her immediately. and . Ddnnik, . a boy of. about elehn.; said that that 

.& 7- s 

was how he counted when he wasthat young, he nkver - inchded him- 
, - 

self because "he was werybody". He added that people have heads. 
" ? ,  

they are out there. &d he didn1t.have a head. We aD sat- for a mornint 

a and recreated the rkalization that. yes in fact all the others' but there 

had heads, and the'one looking,, the one "here" has none. Here is in 
. I  

. - fact the space for the'world to happen in. Young babies are the wortd. 

inclus&e and unsep&'ate. unconsciou& aware of the tones. 
3 

and sensations as with@ the bound~essness of oneself. 
F 

The following picture is a seif portrait drawn on p~esenl  
R 

evidence without. the use of memory or imagination by Douglas 
', T .  

Hading. i - i s  v 

e 

d - 
- 

, a  
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that he is lboking out of a single eye, on present evidence. To mix 

Y lrvels. to not difkrentiate between asspciated states &d disas ciated - "8 
language initiates a life-long incongruity. The joyous ekberanbe,  the . . 
c4rious enthusiasm. the unbounded energy of the child are the 

i 

P 

B 



obse&tions of a child fully e herself, unbounded. and one 
-. 

with everything. The child is from a single eye. I believe 

that  the process .pf socizilization by both and hooUng is to -"i 
generally to deny this awareness. (as  it was denied of' parents and 

- Y 

teachers in their childhood). and is to replace it with- a sepamtc,, onc 

person in the .world, a thing amongst other things, co~npeting for a 

placebto stand. In fact, a child does not giow up but down, from being ? .  

d the size of t he  experience of the universe to the size of one s n  all child I 

a s  o therssee  him. In our society it is generally said that the Child is 
- L '  

seIfish, is ego-centered wnen in fact that is our projection onto what is 

truly a n  individual experience of being the center of an experience o f  7 

unity. As adults, I experience that  we consider self a s  separatc and 

exclusive, while, for the child, self is an  experience of unity and 

inclusiveness. This experience seems lost to most adulis  yct is 

fundamental to the Wondertree model. 

Stage 3 i . y 

Stage 3 in Harding's model i s  similar to Learning I1 in Bateson's 

map of encompassing nests or levels of learning. Stage 3 is the level of 

person%lity, of self and others, of the paradox of duality and the 

ensuing conflict of separatqness. The individual comes to view of 

hims.elf from the outside, becomes the learned imagination to the 

extent that  he is unable to be "in touch" with inner natural processes. 

He takes the word of .authority and "other" dver his own intuition, is 

1 s t  person no longer and  extensively refers to himself a s  "you" 

(Harding, 1974). For example. when describing a recent. event that ' -  - 

happened to him earlier-in the day he would say, "When you walk into 



. - 
* - 

1 t d t u i l d i n g  you are ornazed by its kize You find yourself walking . - 
k 

around gazing'at the ceiling and light fmures." 
e * 

, flHarding describes the condition of the typical adult in our soci- 
U i 

- w t y ;  

b 

5 "Shrunk from being the Whole into being 
this contemptible part. he grows -greedjr, hat- 
ing, fearful, closed in, and tired. Greedy. a s  he 
tries to regain a t  whatever cost a little of his 
lost empire; hating, a s \  he tries to revenge 
himself on a society that has cruelly cut him 
down to size; fearful, a s  he sees himself a mere 
thing up  against all other things: closed in, be- 
cause it is the nature of a thing to keep others 

. out: tired. because so much energy goes in 
keeping up  this thing's appearances instead of 
letting them go to where they belong. And all 
these troubles arise from his basic trouble, his 
identity-delusion, a s  he imagines (contrary to 
all the evidence) that he is at  0 feet what he . 
looks like at 6 feet - a solid, opaque, colored, 
outlined lump of stuff. In short. he is beside 
himself, eccentric, self-alienatedl so all goes 

- 

T 
wrong." 

(Harding, 1974, p. 43) 

Obsemations from Wondertree's Parenting Course 

In Wondertree's parenting course called Transparency, originally 
- 

run for Wondertree parents, we discovered that parents spend most of 

their energy proving what they fear to be true about themselves is not ' 

true. The person whose main asset is success,'deep down fears that 

he isn't successful, and the person who considers themselves valuable 

in the eyes of others is working to disprove. that she is not worthless 

as she suspects within herself. These fears are all lear d and 

experienced a s  a perspective of oneself from the qutside. On r is level 

people work from the outside. a t  effect, operating as if they were the 



victims of circumstances. This is the conflict inherent in Learning 11. 

This self-alienation is what we h=:e made available for our children to 

model. We tend to forget what is most true and obrious.'ahd base o u ~  

gaily lives on a story about u s  told from the outside. This break from c 
ourselves. from our associated resources is a n  underlying message in 

socialization. The ongoing socialization. to see oneself a s  others see 

us,  is a &eft of our enthusiasm. 

There are ways back, however. We introduce people in the par- 

enting course to one way back by asking them to recall fulfillment cx- 

periences. Although this means many fhings to many people, there is 
;u IP 0 always a common theme and q ality. People tend to be fulfilled when 

they "lose themselves'' in some activity anh find themselves in an  innrr 

directed, self-expressive, and self . , valued experience in the present. 
A$ i 

Stage 4 

Stage B 4 in Harding's model has  'been called "hea 

is,achieved by the  double-bind technique used to move 

I l k w a r n i n g  I11 in Bateson's model. ~ a i d i r &  does 

explain the stage, nor does he talk "about" it. He sets up  a perceptual 

exp rience that forces akouble  bind, an  contradiction of loglc. a para- 1 
dox, that  immediately *each individual in t o u ~ h  with the child's 

u, 
view of the world (Aarding, '$986). However, a s  common to inclusive 

and holistic models, nothing is taken away, the "headless" experience 

of Stage - 1 is added back intomstage 3 to produce Stage 4. Stage 4 is 

Stage 3 plus the experienee of Stage 1, with the added quaIity that 

now "headlessness" is also "conscious''. Something cannot be found 
/ 

until it is lost. If  something\ being found for the first time then it is 

7 
I 9 



being discovered. An ever present background awareness cannot be 

found. or become conscious, until it is lost. Once an  individual 

becomes aware of the conscious story ds a story, then it is possible to 

notice again the underlying and forgotten awareness and ground of 

being. At this point I' would again like to quote T. S. Eliot: 

We shall not cease from exploration 
And the end of our exploring 
Will be to arrive where we started 
And know the place for the first time. 

(Eliot, 1979, p. 2292) 

. 
Stage 4 is where both are true, we are the space for the universe 

to happen in. the holistic unity of awareness a s  for the small child. 

"and" we are a person unique in a technological society with a specific 

identity and role to play. As Learning I11 transcends the role of "self', 

C and one becomes aw&e o the unity and interplay of interconnected 

systems, one is also able to/resourcefully represent one's "part" in that . 
*.  

process It is possible to understand the logic of Learning 11, of role 

and personality infinitely better once one is moving down a level from 
Q-. 

Learning 111, moving from a metaset to a subset of the system. 

I propose that the adult operating at Learning I11 or Stage 4 has \ ,  

more choices. As mentioned earlier, in relationships with children 

who generally have more choices. adults through conditioning and 

reduction to Stage 3 have fewer chbices and we not in  contwl of ' the 

relationship. ' However . the 3 dult who has moved t~ Stage 4, who has 

moved on to the metafrarne of Leqming I11 has access to the resources 

of two states, and more choices than the child. This adult is also 

headless. and conscious of the return to and meaning of this state, and 

f 



has  the rep toire of the knowledge from Stage 3 a s  wcll. Thcrcfor.e P 
a an adult at  Stage 4 has probably more choices than the average child at 

Stage 1 or 2, and is therefore in control of the relationship. This 

control is not- imposed, it is inspired control. a s  the child is able to 
3. 

maintain his personal repertoire%$ choices and increase by modelling 

the "author" of more choices in any given situation 
4 

M y  Personal Shift to Learning III an 9' Stage 4 

For me personally, experiences like the ones i oducing this i? *$ r 

thesis, moved me into Learning 111. The paradox of grandmother and 

grandfather. ot' hot and dark with bright and cold, of safetv 
- Tn- 

ger. of my child and adult  views. became a 'double bind a t  t\ 

metaphoric and real cliffs edge.. I dove into a.whirlpool swirling me 

beyond my carefully constructed personality in this society to an idrn- 

tity beyond culture yet within the models of nature. When I saw again 

as a small child the incredible unity. the "headless" experience. I bc- 

came conscious of the holistic context or metaframe beyond my cul- 

tural model of myself. Both of these transformations to a higfiYer logical 

type provided me with the inslght to join my daughter in her process 
, 

of learning. and not impose the limwing beliefs of the culture. The 

chi1d;en ir i  Wondertre-e are finding limits, operative limits, 1it;lits 

/ within the patterns of nature, discerning figure from ground, and t 

learning rct all levels. The intention of-Wondertree is to allow the 

children to gain the skills to function dynamically with the  undarics P 
and systems within our society, and all the while maintaining the inner 

sense of wholeness and ecology of  parts in an essentid unity. 



The � merging Curriculum 

The children create the curriculum out of their enthusiasm, out 

of their curiosity, a n d o u t  of their process of making meaning in the 

world. Enth siasm f r o m  Greek roots means the experience of god 
" 

Y, 
(theos) within (en). Individual excellence is self-evaluated and goals 

are individually set and heuristically obtained or not' obtained; the 

entire process providing instructive feedback to the learner. The , - - 

, children are learning the strategies of excellence by modelling each 
- 

other's va~ious  performances of excellence in a n  environment rich 

with excellent performance. Because all of Bateson's levels of Learning 

are familiar to the learning consultant, he is able to help the children 

sec their situation from a variety of perspectives, 

gain insight and resources within the learning process. 

The parents of the children at the Wondertree Learning Center 

are individuals who are willing to learn the Wondertree process 

through taking a parenting course called Transparency. This program 

introduces them to the technologies of NLP. to the models of ecologi- 

cal relationships. and to the perceptual experiments with 

"headlessness." Interpersonal relationships are maintained b p h o i c e ~  

and consensus within the Wondertree context of ecology. The child 

stays in the Wondertree program through a conseksus of the child. the 

parents.. and the learning consultant. 

Wondertree - A Summary 

I consider wondertree to be a new model in learning because it 
* 

represents a 180 degree shift in perspective from the current model 

of education. This shift is from the point of view of the educator to the 



point of view of the learner. It enfranchises the child a s  co-creator of 

L the  curriculum on the  assumption that each child is excellent in 

* natural  learning. Because the Wondertree program supports the 

learner in t h b  self-directed process of learning, it, a s  a model, is 
1 

emerging. '', 
i 

Wondertree is a community of individuals that  becomes thc. 

extended family of a group of ten to twelve children. Its political t 

independence allows it the freedom to experiment and research new 
r, - 

* 

methods emerging out  of the I n m a t i o n  Age. I feel the basis of the 

Wondertree program is that  it works with a new model or a new 

definition of self, and develops new metaphors for understanding self 

and other. Instead of 1,ooking a t  the child from outside and imagining 

what would be worthwhile for her to learn. Wondertree is a shift to the 

perspective of the child. Using the technologies of Learning 111 as  

developed in Neuro-Linguistic ' ~ r o g r a m m i n ~ ,  and the  shifts in 

perspective possible in "headlessness", the adult is able to join' the 

child, and share her world view. The child and the adult  form a 

mutually chosen and maintained relationship based on agreements. 

Learning is a consequence of modelling, and the interpersonal 

relationships become prototypes for mentorship. 

Each child maintains his repertoire of choices, and negotiates 

and models appropriate choices within the context of the group and 

the society qt large. The group is necessarily small, and the poritical 
i 

context of the group is accessible to the child. Autharity is authorship, 

the rules are "agreements" authored within a process of consensus. I 

have noticed over the years that  virtually I all of the! hundreds of 



observers to the program have commented on the  mood of 

cooperation and enthusiasm for learning continually present in the - 

7 
group. 

I believe double binds arise spontaneously within the process of 
B 

natural learning. and the learkng consultant is a resource for the child 

to resolve conflict towards resolution. This process is acknowledged 

by the group as  a form of personal commitment to transformation and 

growth. There is safety. support. and challenge for each Fdividual to 
- 

transform an  unresourceful state into a context of greater flexibility 

and resourcefulness. The natural learning process is seen as a n  

increase in resourcefulness. Natural learning is a blend of curiousity , 

based exploration, self-evaluation through a heuristic process of goal 

directed discovery, and creativity. 

Chapter 2 has presented an' outline of the ideas and theories 

associated with the Wondertree process. Chapter 3 will outline the 

actual processes by example and case histoe; and is a chronology of 

the daily activities of the Wondertree Program over the first seven 

years of operation. 
(I 



, Chapter 3 
\ 

a /  Wondertree Learning Center 
A Chronology 

This chapter is designed a s  a chronology of the seven years that 

Wondertree h a s  beEn operating. The Wondertree program was  

founded on the observations that I made of my daughter during the 

first six years of her life. I begin &th an outline of my key observations 

during those years. I then outline many of the processes that I 

remember from each year of operation of the Wondertree program. 

Pre-Wondertree/ the Rrst 6 vears 

Erperiences of Enthusiasm and ~odellind 
1 

- The founding of Wondertree was really an extension of a process 

that began with the birth of my child. Out of my fulfillment experi- 
B 

ences and rediscovery of the world view-of the child I was able to join - 

her in discovering the world. My wife and 1 decided to be sensitive to - E 
and responsible to her unique expressions and communications. Our 

assumption is that  each individual is, for themselves, a n  authority of 

their unconscious and conscious processes. 

d o k i n g  back there seem to be a nGmber of ongoing events in 
6 

our child's development that  have contributed significantly to t h e .  

foundational processes within Wondertree. These are: 

a) (modelling) observations of a child learning to talk 
e 

without instruction 



8 2  . 

'b) (consensus) respect for the positive intentions of 
. 

each individual 

c) (natural learning process) natural enthusiasm. 

'curiosity, and desire to make sense of the world in ever 

increasing contexts and levels of complexity with fines 

\ , distinctions 
% 

During the first six years with my daughter, I became a playmate, 

observer. and researcher of the process of natural' development in a 

wholistic sense. We attempted to minimize our expectatiofis and 
> 

impositions on her and maximize our ability to respond to her needs. 

We organized our business so that each of u s  would be able to invest 

one half of our time with our daughter. I was therefore able to play 

with her four days a week over the first six years. I was amazed at her 

ability to observe knd model the activities and events around her. I 

was particularly influenced by what appeared to  me to be the inherent 

propensities -and abilities that were awaiting the appropriate stimulus 

to activate the latent skills. 
v" 

tostalk, we noticed that the initial rich sounds n 

and volumes that mimicked meaning without 

words. The words were extensions of the many levels of the rich ex- 

change of meaning in our relationdhip that,already existed. She was 

expressing emotions and tmd.erstandings and effectually communicgt- , 

ing without formal words. . The incorporation of words was through - 

experimentation, mimicking, and constant play with sounds. She 

wanted to participate in our processes, she was full of desire to make 

sense and understand the world and participate-in it in ever increas-. 



ing levels of compleqty and sophistication. She soon discovered the 

effect and efficiency of words.'and had soon naturally mastered a con- 

. siderable voc lary. She aspired to correct grammar a s  naturally as'. 9 . she acquired words. and expressed a inherent sense of generalized 
- 

principles in a grammatical sense (Chomsky, 1979). 
L 3  The consequences of my participation in our daughter's desire to , 

communicate .and express herself provided the initial seeds and first 

insights into a new relationship -with the learning process. These . . 
experiences became foundational to the underlying tire prinCiples and 

methodologies for Wondertree. If children could leaqn to talk without ' 

being taught. what wocld happen if they learned to read. to do math. 

to learn their entireTsehool curriculum without being taught? In fact. 

what y u l d  a n  optimum inter and intra-personal environment look 
r r  

D 

like to support natural learning throughout childhood. and throughout b 

life? 

Family Politics 
Q 

Another 'important factor tha) c&tri(uted to the founding of 

Wondertree was the politics within our family. Because the rela&n- - 

ships within our family ate based on respect and acknowledgement of 

the positive intention within. each individual for each action, we devel- 

oped a n  ecological model of relationships based on consensus for the 

Wondertree program. Mreement implies analysis of a ,  situation from 
- 

onk's own perspective, choice and opportunity, and finally, a coming to 

the situation on one's own volition. I believe that adult directed 

families and scho& impose one will on &other, and consequently on 

some level create suppression. Agreement on the other hand brings 
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\ 
faith the fulk participation of each individual within eagh process of 

. 
, . , relationship. The child has access to the pk~i'tics, and is empowered g. 

by each consensus process. 

, We invested significant energy into listen& to, responding to. 

and in meeting the needs of our child, and in acknowledging her in- ' 

. 
tegrity a s  a human being. She modeled these. qualities and corre-. . 

* spondingly invested a reciprocal amount of.>energy in meeting 

needs. Out of truly considering her in every aspect of our lives, she is I 
- 

a considerate child about every aspect of o i r  lives. Wondertree is 

considerate of children, and responsive to and trusting of their; ,natural - .. . .  . 
curiosity and desire to make sense of the world. Consequently a t  

3 ( 

Wondertree we spend 'virtually no effort or. -time on disciplining and 

punishment. and are able, to invest significant energy on enhancing 

learning and supporting the emergifig discipline involved with the fo- 

.cus on each learning task. , . - 
'.I Decisions in our family therefore are made by mutual agreement. - 

Each i n d i v i d d  is considered sacred, and the  processes by which they 
\ 

gq about their makin2 are also sacred. Bs a family we love . 

ogether, each moment is rich with discovery and meaning. We . . 

introduced our child to a wide variety of activities and people, and in - 
7 

her own careful and considerate way, our daughter participated. We ,' 

often discussed process dlh her and she became aware of what was 3 - , '  

J 

going on inside her on the visual, auditory and kinesthetic levels of i 

L '  

thought. Our inclusive patterns of behavior and thought did not diS- 

rupt our daughter's intrinsic experience of herself as the world. 
* 

Distinctions were discoveries that made sense to her ,  and not ibpqsi- . 
d .  
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+ tionb that made sense to us. ~ ~ s & x $ i o n s  m@e. that we wanted . -' ' - -  \ 

her to be aware-of for her q f e t + +  and intreased ability to cornprehenh . I  

* 
/A - - A- I 

3 ,  

' 

her environment. were intioduced in coritext ;apd through * c6- . . . r 
, , - 

designingf a discovery 'proces's. Our . - daughter 's . accessz to 'hrr . I .  

r' 

I 
unconsci6us proeesses, and, her ability to express' subtle nuances. of 

+ .  d i 
/ a m ,  observation and understanding 'Berued ,to reinfuicc. ; o u r -  

P 

experiment io consensus relationships , , 
P - I ,  

& ,  

'1 
, , . :P Expriences tvith Daycare - . 2 . 

+ >, 
b 

I J - I 

When we took-our daughter to daycar& as a possible cho!ce of .. - 
& 

u -  I 

activities for' her. it was out bf moving towards a positive. situation 
I 

*= ' 
rather that handling a negative one, For example, our daughter cct~rld . d  

C 
1 .  

1 ' 

P 9) haye -stayed a t  home. she did not ''hav,e to daycaret'. It was hrr 

choice. She discovered that daycare was another world of discovvry I' 

and opportunity. and play was encouraged and facilitated. Play w8s hm + 
% .  / 

ch , . 
I work, and sbe lived to play. When she was four and five she went' to , 

t 

I 

. 
daycafe two days a week as he$ choice. When her best friend wenat 6ff ' .  ? 
to kindergarten, our dauggt wanted td g o  with her . '  She went to 

, kindergyten for about two weeks, and then h e  noticed that it was 

- difieu1t"to get her up  -in the mornings, and she seemed- reluctant to . 

go.' In-questioning her, she was not articulate about any particular 

problem. she-  requested to stay home ftom kindergarten. and  soon 
B - / 

desired to go back to day care even though her best friend wasn't , -- 1' 

there wit$ her. We supported her -request without really knowtng 

What was going on for her, realqing that s6e wasn't able to articulate 
2 

\ .  
'. 

what it was about, and trusting that on some fundamental level she,. 

knew what she was doing according to her sensibilities. 
- 

2 - 
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. . 
A Parenting Example / Agreements * . 

$ 

1 

I remember a sp&fi&evm that.candsewe a s  an  example* of our " . ' 

parenting style. It is - my . experience 'that chirdrep motivated bv d 

** 
,... -- - ' curiousity mperiment by trying yirtuallv everything .until sonlcthing 

, .,- 
.+. ." 

- works. What results they =get and,:yhat dsponscs are .receivbd beconw 

f&edbae# for change or repetition. As alrgady stated. our relationship - 

worked onragreements, on creating understanding and maintaining a 
. " 

consistenby andOexibility. On this one occasion my wife and I notrccd 
- 

that our  daughter ,  who was about four a t  t h e  tim;, began - 

experimenting with whining a s  a way of communicating her desires. 
r ,  

# 

On several occasions we wer,e responsive to this and fulfilkd her 
- .  

request. We discussed the fact that we did not went her to be* 

reinforced for this behavior because we did not enjoy the-experience 
-. 

of being whined at. I waited until the next day3when she w i s  in a . - 

3. ,. --. resourceful mood, and I began a discussion on whining. 
P + ' = , . -. i' It was an informal discussion. &here I askedAher.tp demonstratr 

- 

, the whir&$ s a f e  s o  that I was Sure she knew what we were talking . 
*~ 

about. I then gave her a'clear demonstration of two ways of asking for - '  - - - - .  
- .  , . something. one. by speaking clearl?. and two, by whining. , -1, q checked .-. 

Q 

. with her t o  see how each presentation aEec.ted her. She said ihr 
- - 7 . b 

-, - whining dldq't feel 'as good. 'and I added that  that was my expericncr 
% 

C 

-also. I asked her if she.  was willing t o  make an agreement w t h  me. 

*The agreement was that if she a s k d d e z l y  for somethingshe at least - ,, ' 

had a very good chance of getting it. [no guarantee. ' just  a -  good , 
-* . 

-2 - 
chance), and if 3he whined for something she had no chance at all. 

Whatever she was asking for no matter how reasonable. the answer 



would be no if -she whined. She thought that that  was a reasonable 

..fJ,- & game, and that she should have no trouble handling that agreemant.."I 
. . 

invited her to try whining on iome future occasion to see if I was good 
t 

Y. 

to my word, and to our agreement. Sure enough several days latter 
i; 

when she was in a less resourceful state she  whined for something. -1 

let her know that I was going to keep my end of the agreement and 

not .ddliver on the request. She did a great job testing to see if - . ' 
yhining would aiork. Ever since this agreement her requests have . , 

J %. 

been resourcefully stated. and we- have as parents been able to respond 

to her requests with reason and support. This process is founded an. 

the assumption that  it is possible \to chbose internal states. and - 
* 

consequently choose s'tates - that get results. & 
/ 

A >  - Conclusions / and a-Move to Vaneowu a .+ I 
- ,  

. . 
It is m& feeling that because we have been sa generous with our ' 

daughter on the interpersonal and emotional level she  seems full or 

fulfilled. and-needs very little on the materialistic level. She always . 
seems satisfied &d content. md often turns do& offers for toys;wi@ . . 

e ents  that she  doesn't really need them. I assume the, outer - 

o f  I,OH adults is a futflc attempt to fiU thai'vaat emptiness ' 
,. 

within-, wiWl somethirig. I believe that children are very much aware of 
0 

that inner. clqrity and void. and only .when it is ignoied, by those around : . . 
* b .  . , 

them does it then function a s  a void& be filk$. C -  

. - 
I ,  

1 a ,  

,.- 
A year went by and we mqyeed from the small town that we had , 

been living i n ,  ti5 the large city of.va&ouver. B.C. Our daughter .-  
L ,  

wanted to go ta a new daycare, and my wife took her to ovet ten day- 

cares. on a one day trial basis, unW she found one she really liked. My 



, Y 
yife watched my daughter's process? and discussed each decision witH 

- s  

h e r .  Durq da&hter. on her own, rejected many that my wife also 
'- i 

thought were terrible daycares, and passed up several that she consld- I& 

ered excellent. to finally Settle on one that turned out to be wpndrrful. 

Out of participating in this process we got a sense of and respect for *. 

our daughter's ability to choose a meaningful environment on her own 
. 

terms. 

" Wondertree Year 1.1983/84 ' 
. - 

Founding of the Program 

The next September 1 expllned to our daughter that most chil- 

dren hei  age were now going into Grade 1. and asked her if'shr would a 

. 1, - 
be interested in some schools. I suggested that we make a 

tour of at least ten\, and invite some of the teachers over [or dinner so ..- 
* 

that she could decide if she wanted to work with them for the coming 

year. I reminded her of the excellent job she had done in picking a 

tha she might And an equally excellent school. i- 
I had been a teacher and realized that school is an environment. 

where most activities are assigned. $Teachers and students are - 

assigned to classes in order to meet bureaucratic requirements. The 

role of the individual child in decision making and the opportunity for 
U 

s - 

choice is limit& to noneastent. Regardless of these assumptions by 

most people. I choose to operate as if choice is possible in each.given . 
I _  

situation. 1 "have 5rea)ized that the fixed reality is no more than a - 

composite of commonly held and sh&d assumptions. 1i becomes the 

context upon which operational definitions are founded. and then the - 



thisGcontext i s  accessible, and consequently have discovered that 

choice exists if I choose:-.This position *is consistent W t h  Stage 4 and 
a 

Learn'ing 111. I 
4 w 
- She t,hought for some t~me ,  and then asked me if school was 

- 
much like kindergarten. When I answered in the affi *, she sug- + 

' L  
.4. + gested that  we start our own school in our house. and that she would 

shiire.her toys, and that she thought I would beyan excellent teacher. 

and mat 'she wanted to. continue to learn %ke I have been all -along at  
- - 

4 
home." We had just moved to Vancouver. I knew virtually ne one, we 

* had almost no money, and I had just received a very good job offer. I 

explained to her that it would be very difficult to impossible to starf . 

. our own school. . I had been-hoping that she would visit the local 

Waldorf school and choose it. as ih my mind it was the best program I 

had seen. I am. however. aware that it is more important to pick the 

teacher, rather than the school or program, and that that choice is a 

personal one that cannopbe made -by another person for someone e,lse. 

We continued discussions over the next week, and realizing that she 

was firm and clear in her insight, and deep down knowing that there - '  

was no school that I knew of that would optimally meet the learning 

needs of this child on her terms. I agreed to work with hqr for the ,-, 
. - 

next year. 
' ,  

. Wondertree began with virtually no resources- or affiliations, and 

emerged inclusit.ely-o;; of three people's desire to create an optimum 
.. . 

learning environment. Our daughter suggested that we get six stu- 

dents. v e  boys and three girls. I went'to the president of the cob- 
* -  & 

pany I was intending to work with, informed him of my decision to-.  



start a school with my daughter. and borrowed a typewriter from him . 
to make up  posters. I decided to hold two public meetings about the 

start  of our new school, and so  I offered a local center to do 
< 

carpentry in exchange for renting space from them. 
1 

r * - to 

I still remember the warm fall day when my daughter and I 

walked down-the street. hand in hand. putting up  posters announcing 

the beginning of our new school. When I phoned the local newspaper, k, 

they were very interested in the philosophy, until they asked my how 

many students I had. When I informed them I had one student, they 

were quick to hang up. No one showed up to the first meeting. and I 

bhilt a set of book shelves for the health center. On the second rnket- , 

ing night a s  announced on the poster. one gentleman showed up and 

began asking me questions. After three hburs of grueling and astute 

questioning he stood up. smiled, embraced me, and said that he would 

bring his child by the next day to see if he was interested in joining a 

, . our school. The man-was Dr. Robert Boese, who a t  the time was a 

professor a t  the University of British Columbia in the field of medical . ' 

. sociology. He and his d e ,  Marian, had home schooled thek first two - * . 

children who were 'how young adults, and were unable to home school 
1 _ 

their youngest son who had just entered Grade 1. Dr. Boese had sone . 
1 Q 

of the. usual parental fears about government curriculum ~Jandards .  

with the  success of his two older children, and was--very much 

i attracted to the home/family orfentatiorl of the Wondertree project.. I - 
% 0 4 

+ t  
The next day his son. ~ o n a t h a n .  came to our house. a n d  we went - 

- . . 
* - 

off to the park to play. And play we did, swiri& a n d -  slides. walks 
, - 

through the. woods. games on the carpet. and reading stbries filled 



- 2- 
+ 9 1 '  

1 \ 1 ' 

, I - , most days. I rem$kber a t  the -time that it was a difficul~,adjustm<nt 
I 

\ for me, having been a formal s c h o ~ l  teacher, to integrate the new dis- 

coveries I hAd made as a parent with my new role a s  teacher. I soon 
I - 

dropped the label. "teacher".' and began referring to myself a s  at-. ;-- 
--. - 

"learning consultant". I saw a consultant a s  one who services the. ' 
u 

needs of his clients. and my client's priorities were play. I played-with.. - ' 

. , 

them knowing that, eir play was rich with meaning and discovery. 6 '. 
and also imaging that if4-joined them respectfully in their world, that I 

4 would be demonstrating the proce'ss I wanted them to mode\ which - 
F 

would be to respectfully Join me in the activities of my world. Their 

questions. curiosity, enthusiasms, and occasionally my enthusiasms 
< ' 

and suggestions generated the activities of theedky. , , - _ I  

Personal Re-orientation to Entrcpreneur/Learning . 

/ I 

6 ' -  Consultant - . D  

b 

. - 
From the time I was last i n  a classroom until the, founding pf . . 

Wondertree over ten yews later I had started a variety of private bu&' 
' 1  

. . - .  
-I - 

nesses. I worked & a bt~ilding'codtra~tor. a .retail store manager, a ' - .- 
- I f  - 

' t 

-. * < 

restaurant operator. a in a wholesale rng order bushes*;' and :. ? * 
. . . . F . '  

2 s 
..% - - - T-b 

. a manager for a reforestation manulaetbre and supply eompahy. - f  "< 'i 

found the business model flexible and ~ o n d ~ c i v e  to getkng the job 

done, so  I cho e to'pse ,lt as the operriting model for Wo~dertree. I , 

,J - - 
was a lear ng consultant. more. in  the style of a l a y e r ,  dentist. - .  

. - 
accountant, or doctor. who operates independently within a code of - . 

professio~nal e tpcs  and is zcco ntable to.the client. I decided to work Y . . 

with the children four days- a week (Monday through Thursday), and . 
C 

- Y 
- - -  use the fifth day for business and professional development, 
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, . .~ .. 92.' . , . .  - ': . 
I $. I . .,. . A  , .  . 1 - -  . .  , - . . .  * 

When 1 began Wondertiee I did so tentatively. and, more as 'a . d 

home school. I had never taught anyone how to readand' did not b o w  
-3 

?- , . . ' 
L 

how to begin. I thought that there must be some new and excittng - 
a - -- 

i n f o r m a t i o n ' ~ ~  learning an4 humah development. so I set out to find - ' * 

' .  - I 

what had been 'developed in learhing theory in the last tkn years? I: 4 
*t 

1 "  % 
didn't look ip the field of,education, because I .understood education a -  

. B 
methodology to be Jargely determined by the schooling model; I also . . . 
understood that historicaly almo&.\rirtually all breakthreughs in any - -, 

. +  s- 

field come&m . , the w&k of individuals Qut%iae mat  field breakin2 :- 

" " I  .' ' Y  ' .  -a. I .  

V .  

- .  
' th;ough into that keld wik new assGikptloxis (Kuhn. 1962). 1 hoked 

I -  P 6- 

into qt  least five .human deyelopment prbgrams offered in the 
L 

d - - jl 

Vancouver area, and talked tognany individuals tb find out what-was : ' ' . ' * &  

- ' _  2, C r 

- \ 

new and exiling. 1t was at. this time .- that I &went to a workshop by Dr. - .  
' L .  

John Grinder. the eo-founder of something called. ~ t&o- l i i -&~i$fk  , 
- - *.. 

*% . . . .  .., - ' _  C J  . 'r 
Programmifig. I. Was ~ignifican tly . interested bk* his ...+ -pfesebtd@qn. .... I -  

, - . '  

excited about his .discoveries. %nd claims: and intrigued about his - 

experiential teaching whl&& provided me wi th  insights into' m y  inner 
-* . ,  * - 

L * - * F . "  - 

.' . processes. 16 w h  a human t&hnology investigating \;hat &s&b&us 
' 2  

a n d y h r e m a r k a b i y  what I had never even bothered to think about --. - 
A 

. - .  
. *  ' 

before. I enrolled in his program which involved workshops .foura di3!i r .  - 
L ,  . :... . 

,- - . . .  per s o n t h  for i total of s& months, or twenty-four days of trafnir&n . i .  
all. I paid for the training by opening'awoodworking workshop in Dr. '. , a - '  

7 - . / 

Boese's garage. I got a contract to build corn&e&ial.+,~erb. displaj+ 
- I 

stands. I &nt to Kabota tractor and got free mahogany Umbers from 

their discarded tractor shipping crates, and built stands through.out . . 



. the winter on the weekends that I wasn't taking.+NLP. I thereby. 

\ 
earned the tuliion fee fir ~euro-~in~uistie'~racf.itiorler~ Course.. 

v - I -  - 
I 

-Activities c i  . - 
:&?, - 

Despite my varied life expeeences, 1 f6el .that the:'essen@e;'of : 
8 . . ' 

- 
. - E ..,x I '  , . 

what I broljght to the children was an emptiness and. epenneis. $or -, . 
- < 

example, w&would all paint together, and they u~ya1l-y had a great &tale 

to ta l l  about so I cKda grkat deal of listening. -%; Gent to constru&n . - - 
. . 

T 

i i t e ~  and drew' cranes. to Grand& Island ahd lpoked at crafts and' 
, s .  

.& . - @ass blowing. We often went to theA&aSh and ma& @any's* .. .: i;. 
- .  * . . - ." 

.. &&I&. w e  hhollow9d o ~ $  pumpkins on Halloween and made- pumpkin - * .';. qe cr" - 
,, 

pie together. We played a-wid< ? .  ir&-tetjr of .gm@ 

rules so that games were'played coo~rktfvely with 

We flew kps and chased soap 6ubbles the 'spring breezes. We made \ , - . - 7 - * 
a cardboard town in one of the Md'$ bedrooms that proved to be a 

r )  
.. 

wonderful place to sit &d read stories. I spent \much of that first ye&- - 
, . 

% 

r '  

. - ofi my knees or clirpbing - ,  &rough the monkey bars. I joined them in, - , - - -* , 
* ,-. 

their world. Lunches were b~ought  from home and there was an em- . 
c - .  phasis on whole and natural'foads with no sugar or candy. 

$ 

I 
. 

d Iri De2iernber. a young .girl named Waynee- Joined- us, and the :. 

' mother. who was Montessori trafned. uy;de$tood our program. 
Z 

However. In Februaq  they were reQu3i-ed to send. money, home to 

-. 
" 

~ t h i G i &  and were &$able to pay the tuition Ad keep theii daughter . - 

- in' the pro&am. I hkd &aced an ad in a locd magazine, and over &e - 
. Christmas holid,ays.was apcroqched by several families. , , In: January 

. 7 -  

three new children began the program, so we had the six children my . -' 

da&$iter had imagined months earlier, d o w e i p  it was ,two boys and 
e - 

I. 

* 

P 
- d 

. . 1 
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' C , - 

four girls. The three families that joined in J a n u a j -  were ' , - " .  
." .- '  - - . - A. 

mother - familiks. and the financial requirements &ere to6 for . - 
t, 

*. 0 
, . 

two of them and they dropp~d out at'the end of $he scfiaol year. - . , . - . >  I 

t - I f  

d ' n  . 9 - > 
I _  2 - * - .  - 

t. 
. . . . 

~ ~ l a t i - ~ p  / ~n megiag' qodei* - ,- 
+ : a - *  , 

. % 

+ 
, - >  _ - '. < . ... I 

* &? -* i - -,* If 1 had _ I &y-significant influence durirk Ulat ykar Jt was . the. -- - d s  -., I. .- A T s  .Ap. J 

a .  I m ,  2 -,- (I a- - - -  * i .  

area of r e l a ~ o r i ~ h i ~ k ~   here - * - .  was- alwajrs a ' G l t h  ;hi*& To do. the 
: , ' Y -  

LC 
.- 

A .  * I '  d "  - '? < - 
childreq wefe keeli. leaners, and yet there ,were often3 cmflicf9-. ' ~ o i <  7 - 

i - .- - 

* -  1 - e ~ ~ ~ ~ g m m c & e  . . - - . - - w k t & j  - - to be first ih:hh&.>~;~oming from, the world 
- -_ ' 

- .> 
-, . - 

- *view of ~ t a g & ~ I x r d  there are no distinctions. *whep,e evelything .. L out . - -  
> 

4-+ . . .  - 
the i i  is hie. t,o, the 'tealization that thekc &;'.other "rhe's" is. a dlfficu!t 

- ,  _ _  . 

and often s h o k d g  redizati&. The - - children rt.p&ented thei? first 
i - .< - - -- .-+erson .positions &ith sentences usually beginning with "I". ' " . / _  - 

* .  - 7 +\,;+,:".-',' --.; .,.* - 
-- - * . _ - _  > 

. ? 

I had b&il studying the. Meta:Model r2 .- , adapted fmm :~ka&~.i-. - 
. . - 5 

Cbomsky's work'by Bohn ~r imler  in hJ&ro-Lhg~ist$. - programming. : '1t. . 

represented- a model of laxiguage u&ge th$t diffeferehtiatid a r&~urcefui - <. . .+ 
- Y  - = . I  - - I ' I  

.- i '*. %**.' - ( - .. I 

' NLP m 6 - d ;  ~ m g u a g ,  and u~esource fu l  langyage .. p - y & .  

as :a xeprese&ation of e erience: either 'gener&zes, distorts. or , . - fl 

' .) 

deletes aspects -of the*~expe&ence.. ~ h e s e  linguistic mtdipretations ark 
. *  \ 

sometimes unique to the c ~ l t u r e  a n d  sometimes unique to t h e  beliefs , 
k e -  

of the individual [Dilts. ~ r i n d e r , .  ~ a n d l k r .  ~eL&i&.  ., ,. ..1g80). . For . *  . - -. . - + -  . . L -" - < 
. - 

* T ,  

example. a common 'belief in 'our culture kepresgnted' by xornhod - 
- 

L JP 
language usage is that. emotionsiare oht of our control and often re- 

C * .  
sponsive to circumstances: For example, individGals often state that :'a 

particylar situakion or c i r c ~ s t a n c e  mads-em angry". I. 

One day one of the children came up to me and said with'an 
- 

upset voice, " e c h e l  is making- a n g ~ ! "  I got7 down to his height and 



e-- , . -. 
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I 
r ' . . s . -7 

v= \ 
Y . I S  - - ,  1 - 

- i '- . . - - 
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.- ' . \ ? I . .  

, - - x, . - _  I - I  * - -- ,- 9 5 - . , * - .  
. . , - 

* .  a :Yv -- , . - .  
. s 5- 7 looked -ou& the korld' with him. - 1  asked him whkre he klt -&if-? - 
I -I* , - anger. 'and he pomtkd somewhere in the chest and stomaa.  area. I *  "- 

. . 
.& - x -  P 

: *  . . " 
- - 

. then asked him ,to >ernember that incredible ,moment he had had -0s I - -  

* .  
. . . 

7 

. I- - ;Lev -. . ,  the beach. the day before. I watched him" to- see his eyes * O V & . ~ U ~ -  
.I , * r* 

.. - 
, 7 > L :  2 - -  " - + - A  -- -, 

) I - 
I - ' 4 ,  - iv&ds.'he took a deep breath and a smile damesnto- his bee.  1 ask&-' - 
r _ 

1 -  = - &nitwhere he experienced that feeling, Ad he pointed t2his chedf: .I..- 
- 

*;, 
, . . - - _ -  ' . 

\; 
- :-, 

-3 - ad&d tpat feelings seemed t o  happen insye  of me, and he agreed. 1. - +. 
i 

- .. , - -, 

. suggested that I in clisge of my feelings. I suggested thaEh'e6was T- . . A -  * .  
- & 

r L c ' r -  
I- 

- 1  - . - A - 2 4  --- -. m- charge oi what happen& inside of him. I &ond&d 1f.h.e 7kikd . - 
7.- , . -< . * - - *  - : 

I .  - 
chodse his feelirigs if , . k e  wanted. I wondered if he . - -  cpdd do something,.' - -  ' - -: 

ot  say &&ethingSta himself that'would chknge .his feklings.. I 
- 

- .  -- . 
- 9  * creating a possibility frame. - M e n  he pausedcfor a moment I added, - 

- - 
? - . . *  . . . . -  

?- .. .. -.. . -  - - "Suppose you had Come up  'tb me and said. 'l choose iQe'get* kg& at -. 
, - .. 

I _  - ?  \ *  < - - - .~aihel!"' I B~gge$fe@ *@AGhe saXIH, axouplq of: ~ r h e s  afid- m i  how it - - _ , . -  = -  
rC . . Z. 1 2  . < 7 .  ..- s - ,- - 

- -  - , * 

feels. He said it and rnentioked 'that i k l i  much better. , -1 then asked-, 
* 

d L- 

- .  . ,  - . .. - -- * -  

- -  , 
if. it' was Rachel heiwas angry at, or ~ ~ a s - i t  aoma#ing that-& was - - 

I I-. 

doing. He tljwghi f& i.m-t anti then said cleidy that it w;2s +atsz - :. . * 

-_ -_ # d < - 
,-- 

j she was doing that he cHtlrrtt ilk& I suggested tfiat. h e  say .the:::: : : - -1 - .  - .  . L 
*< '5- - .  ' ,  . 

I L.- .. . , % -  I t :  ibek, r.& . - follow&g. "i choose to get angry at & a t - ~ c b l  is dowg. -5 

- 2- 
1 -_  

introducing a distinction @etuieen ddng and being. a 'distinction - of. ', 
. x  

< -  - 
- r - > - - . . L .  * r  

types'.) After he-:had practic,ed saying this* cwple of Umes he .& . - 
I 

. - . -  I -- - .  
- Z 

' - I _  

longer i e ~ t  like a victim.-an3 tbe'feehg of an!? chan&d into a feelirii ' 
- 

L C .  . - - ". * . .-, > -- I ,  % -  

of personal power,. He still had a reason why he didn't like what - a ,  ' .' .. - 
- .? 

4- 
I . 

r Rachel was doing. 'and I encouraged him to tdl her so that khe'would - 
- - - 

have .the opportun;ky of changing her behavior to s u d r t  him. I 

4 - - 
.- 
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I t 
~ n t h ~ i a s m  and the creati& of a nqn-profit , .. s,okiety ' 

%,. * a 

, .  his had_been atyear of adventures; gdng &a thg parK, to thi mu- 
' - 

? - 
c -9- a 

- seum. to the ai-t &&ry; to center:to the children's festi- . 
L . - 

- 
'r 

- vd, to parks and garden's througho&the city. and to Lighthouse Park. , 
. - - .  

-aq .. . 
We played music. drewhundreds ~f p$ctures, went to ~aliano Idmd on 

< a camping, &ip.*wade life skze self-Mkeqess dolls. watched the ships , .. 
.? 

loading. and unloading; elimbed - ti-ee$il&arned how -to make pottery; - , . - 
started a gqrdeil. played with ~ui&qaire-r&s, played Monster (I was 

T L -_ e ' 
a 

the ~onk tq t ) .  boughi50qr first commodore cOkpd&, and &merally 
r C)  ' had funl - We bounced on, a trampoljne to  sou^ out lettt?rs-~d:uiurds~ 

i < * = 4 .  

I. 
-- .. - 

went .on" many bike rides. e a f  en&d up siterg in a qbcle on' t h e  %=as% 
- A 

. ? @  

-9, . . -'-somewhere sharing bur adyimtures. a+ I t  was-out . * .pf this iattial'sharing of 
> .  

- 

our inner e~perien'ces thak-isk' whole ~ o n d k r t r e e  program grew. . - , ''> ., 

Now: If 1 am interested in shari@ so* fdea Mth the children ' <do it . 
d - - 

" - 7  in ourL>ircle 'as my.contributiod. * I  , - >  

2 ,  
. 

, - I became, very excited about working with-. the children with- my . ' 

- - -  
new insight$ into behavibr and thinking process&. I -  was able to- dis- 

c 
7 4  " 

* .  cuss with the children about what was,.going on:inside of them, aqd 
't . - 

help them to choose ah 'optimum process fo; their p&tculaf situation. 
> 

I asked my daughter in '&&t April of the school year && s h e - 4 s  en- 
" - *  - .  

joying Wondertree, and would she 1W. to do it again n q ' y e a r .  SGe 
, - 1 

, was 'very excited. and sais she was both -enjoying hirseg and lezimwg k 
, .  - 

1 .  

lot. w d  sh$ felt that she wanted to continue next year. I decided to , 

continue the one year experiment. firit to support my daughter,. and 
6 

secoad to fulfill h-~y-om'desire to work further with the children. I 
i 

/J' - . . 
C 

.. 

- 
-? 

.'. 
< 





beganscorning .on Mondays ta observe and participate in the activities. 

Because we actually had a, full time space, and bedause'of my newly 

created commitment to t -I$ program, things began' to happen. 
- t h 

-4 
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The Beginnings of the Mentofship h&im 

I was experiencing a great deal of . . - . i '  

with clients and parents because 
.. . 

I - 

- 
, 'L 

principles and develop the model more extensively. I enrolled in the 

Practitioner program Tor a second year in order to deepen my nkwA 
B ,  

insights into the inner processes of thinking. wit:; I r t  shift in my I 

1 ,  

understanding from teaiching to learning, from< instruction t o  . * \ 

. modelling. 1 initiated a mentorship program whereby ' I would br ing 
, , =.. 

' people, who were experts in thejr fields. to  the childreh. who would 
1- - 

then expe*rience a sample of their work. The children would choose - 

or not choose to work with them on a weekly basis. During the second 
I I 

J ,  

i 

year,  the children choose to work in. pottery. woodworking, yoga. 
- . -  * .  

languages, dance. music. and 'computers. These one hour. classes 
1 

exposed th6 children to a wide variety of people and talents. . L then 
I 

- 
served as a learning consultant working beside .the children, .lboking 

out into the world helping them to design str%eRie,k of thinking that - 
2 

. created - h e  most positive results for them. 

Finances and Logistics 
D ,  - 

The fitst year we were able, to manage the school financially by 

putting all the tuition into the expenses of the program: My wife 
. , 

worked as a nurse .md paid the rent on our'bAsement suite. I was on ' 
7 

unemployment insurance. not so .much looking for work but  creating 

it. I estimated tha: duting the Gecond year if  I caul-d maintain about . ,  * -  

. ten students at  about $300 per month tuition, then I could take a 

small wage, pay the rent and support the operating costs of the - 
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profram. I remember that in the second. year I to& a draw of ' jus t  
1 

i , * . . I  

under $10,000, and u.2 were able to pay the weekly resource st* 0:n 
+ - ,  . , . c ? an hourly basis. - 

I 
I .  

A t  the beginning of the sehool year I had started wkh slx s t u -  

dents a i d  overall throughout the year I worked wl& . thirteen'btudkts.  & .  

- 
. - 

. During the year one of the students dropped 'out d ~ q  ,to f ikncia l  OifA;. . 
.,, 

culties for the parent, and a t  the end of the year. twa more dropped , 

P out due to an ihblli ty to pay the tr~itioh: " ,  One boy started the program 

in ~ a n u a r y  with the idea that his moth'er would work as my assistant 
, - 

part time in payment of the tuition; He was a reasonable young boy and , . ' 

yet I found his mother to be a disruptive influeace in  the program. I 

had noticed an incongruity in her behavlour. every time she  stated an 
4 ,  

affirmative to me she also sim ltaneously shook her head in the +' P 
negative. Her energy soon became disruptive as her actidns were sat- - 
congruent with her agreements. so  I asked her to pay rathersthan 

assist. Con quently they left in March. PO &hgr children, one who . p"- 
joined in the first year were both asked toleave because of disruptive 

< 

behavior.  he; were constantly not keeping their agreements. &d . 
7 4 - &+ 

disrupting the other children. When the other children complained to, , 
r- - 

me. I asked them both to stay home fpr a day and decideif they:~ealIy 
1 

% w -w I^ , \ - P *  

wanted to come to this and cooperate by making and keeping * x 

agreements. One of the parents misunderstood thq whole process and 

assumed this be pn i sh rpen t  and failure. She took her child out of 
' * * -  

the program saymg he  obviously needed a program with more drsci- - r 5 3 ' '  
- *- . 

pline. The'other famiry came back, and the child was More able to 

keep his agreements. + 

, . 
, 
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- As mentioned earlier. a third boy Ieft the program. ' After many . .  ; 

J .A , . -  > .  
, ., . 

2 ,  

hours of counselling I couldn't invest any more time with the mother. " 

to support her in finding a more congruent resourc'efui state.  he b y  
. , 

was demonstrating some very bizarre behaviors. a t  school, and .in . 
a 

discussions with the mother at home I discovered' their rglationship- 

was in crisis. As a single-mother she was distraught, overworked and 
- .  - *-, ' , .. .. on theAverge of a breakdown. The boy was almost suicidal- •˜he agieed 

5 to work with me and yet her problems had b e c m k  so convoluted and 

- took-up so-much of my time. that I requested that she withdraw her-  . 

. child from the.prograrn. I have had to make similar judgement calls 

on numerous occasigns. The q u e s t i ~ n  was, do I invest time helping , 
I '  

o n e  family a t  the expense of creating and developing the entire 
i . wondertrek Project? Because the mandate of the program was to'offer 

I 
*-.. 

an  evolutionary education experience to those families who had done 

% .  a n  excellent job of parenting. I made every attempt to find and work 

with peoplecreating positive results. It was always a question of how + 

, - much time I could spend with families who came to the to ' . .  
. r  " 

I I solve problems. i A 

With these and several other experiences Mth I began to 
, 

, . realize that the greatest limitations the children had were the pro- , .  

jections and incongruities. of the parents. Consequently I hvolved an  . . 
e' . . 

Adlerian >rained parenting counsell'oor to run a group for the 

Wondertree parerits. First. P discovered how irnwtiant it h s  to work 
- . - 

with the and  second how far behind the Adlerian work was 

compared to ~ e u r o - ~ i n g u i s t i c  Programming. I then set out. Mth my 
I 

. 
d 

~. 
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wife. to create a parenting cpurse based on NLP as a co-requisite to en- - . 
* r 

rolling c'hildren in the Wondeitree program. 
I ,  

' =" 
Am Analysis of Attendahce * I :  . .  b f .  - .  .) - ? - d 

. - 

~ S r e e  of the children who'jo-lned in the middle of .that year 

- &stayed over the. years, one still with the ~rograrn going into the sev- ' .' 

. ' i ,- = 
enth year,  and the other two dropped out after t h e  4th year. I en- + ,  ' , 

* - - - * - ..- < , . I , _ .  
, - - rolled most people ir~qufring about the program by word of mouth, : z .  

from paretlts who were excited and happy with what was happeningei * 

for th&i children. I gave lectures at home schooling fairs, a i ~ d  regu- . , . 
- ,1arlyapproached 3 groups to tell them about what 1 was doing. The r& * 

: r ... 
sponse of 'most people && a .uhique mixture of positive 'txcitement, 

- 7  c < .  
, I 

0 .* 
fear and self-justified complacency. Almost everyone agreed that they 

L 1 
F .  9 ' 6 g  

did not like what was going on for their child in public school. and 
- , ,  = ' .  

most admitted that they were not courageous enough to do something * 

- 
differerit.' Over the years only about three or fo$-  families have actually 

- come to wondertree with children who were:gett!ng positive results. , . 
..* - ,  

in school. and who were looking for an even more positive situqtion. , 

The vdst majority of parents who have come to investigate the program 

have done so because their child was having difficulty a t  school. Many 
,> 

children came because the school social environment was hostiie a d .  
I 

ii 
negative, and about an equal number d the children came because they 

. 2  

were having academic difficulties. In m.dy  of these cases they were - + - < 

coming' to wondertree looking for an alternative way to accomplish- 

much the same results as the public school. b - 



Wonder t r ee  is not a school. it is n o t  invdved in the process 06 
schooling. Wondert~ee i s  chiId co-directed. it is open-ended and self- . - . 

designing. One of the most difficult aspecfs of the program has been . - 
- 

t h e  pe-conceptions. and- misunderstanding by adults 'who h$4e l a k e d  
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Strategies for Survival and Corporate Support . ?. 
I had a. strategy that I would contatt someone new daily about A ' - 

0 

Wondertree, and if 1 got a negative -response or a neutral ?e>ponse that . . .  - - ,. . =.. 

I would 20 and knock on,two more doors. I remember sitting in  
' 

4 

coffee shop early one morning, sdmu.ltaneously exuberant with .excite-_ 
. . 

ment about Wondertree and devastated with the diffic~Ries in getting , 

- *  . 
it started this-second year. I wrote an impassioned letter to the editor 

4 - - 
of the local newspaper. My &forts generated an'interviev and a full . - -  

- d . . 
page article at the front of the Living ~ e c t i d n  of the Vancouver paper, . - , - . ', 

+ - I received two phone calls on  tha t  article one .,positive- and one ' - . 
\ 

negative. although it did bring wondertree to-the awareness of many , 

. - 
people. One excjting assodation that was generated by the article was 

the interest in wondertree by a local computer research cor&iny. 

Olie of the computer programmers' working for the company .was in- '. . , . , 

terested in Wondertree, and showed the article toa the President of the '- . I 

. , 
r .  

, . .  
company: He was at 'the time developing B .clas~rpom networking sys- 

b - t e ~  for cbmputers and wanted to associate wttfi a school SQ h a t  he , . 
. , . I 

could tesi and develop this product. At,our first 'meeting. Grant Lucas 
. - I ,  

and t talked about computers. educational theory; franqhising agd  . -.' ', , 
4 -- > 

marketing Wonde~ree .  We began a .  long Term f r i e n d ~ h i p ~ a n d  a . . /  
- 

working business relationshtp whereby - his 'company -put seven BBC --. - 
, . 

Acorn computers into Wondertree. We tested the software over &e 
, . 

network and allowed his developers to redesign the system as we . ' .  

: discovered bugs in the network. At the time I k ~ e w  v e j  little about - 
ri 

rornpute~s,  and by working with these I became familiar with'basic 
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One of th; members of Wondertree Education Society's Board.of - 
4 

J*  ". 

Directors was. also a computer corisultant. 0 ~ ~ s  recommendation I 
-, 

applied to the Apple Foundation for an educational grant bf .a ' '  ' '  . . 
> -_) - .. 

% Macintosh computer. XI sited' the philosophy of'wondertree. the use of ' ' 

- >  

NLP in describI*g the .  computer as a '&tapho< in human thtnkihg. and. * - 
' a * .  

1 ' '- , 1 * . -  . , my work as a d&eloprnent site for the coinputer network. At the &id i 

I 
2% ' 

- '  
, r i  

'of the yea; we were informed that we were to lp awarded a ~ k c i n t o ~ h  ." - 

t. 

computei for our project. It took us  four mo-re years to begin a propct . 

! with the Macintosh in the classroom. The discovery of HyprrCard; 
< 

which will b e  discussed in the sixth year. was the program which - - .  
- 

. paralleled our discovery bas'd natural learning rnoelel. P .  F - 3-  - ,  
- A - . : - * ,  

Computers ~d Inner Technologies 
L 1 .  

? 

_ I '  

I initially 'thought the children would be working on the 
.r 

computers most of the time. Yet. seemingly as a consequence of bur 
* ' ?  

.'_ 

inner visioning work that I had also begun that year. they-preferred to , A .. 

, . 
.,, , 

be creating images in their mind's eye. Working in NLP with the three- 
9 

a major modalities of thinking, visualization, auditlor?, and kinesthetic 

sensation had led k e  to work extensively--wfth . the children's 
, 1 I + .  

phenomenal ability to visualize. Often referred to 'a guided imagery. we - : . 
' 8 

would -daily .work with the pictures spontaneously generated within. 

When the children were. brought into conscious awareness of visfonl-ng 
' L  

a s  a thinking process. they became more aware of, the wo.nQerfu1 
, - 

. . 
possibilities of imagination. 

I purchased a video camera that yeaT. par.tly to qork  with'the . 
children making video's and partly as a way of externalizing and nam- 

' 

lng sub-modalities af the 
- 

process. For example. would talk 



. . 
6 -  

- . I07  * - 
. - 

O- . j about focus and s h a v  the children h o b  to put images in.. 'he- camera . .  

into -and out of focus. Th<ey would thCn pra&ice this* in their .m&dfs 

eyk. When in the future .the) wou'ld be dimculty remembering 
2e 

'- same idea, and would say samething like, "I cari't quite see it, It isn't- ' 
, 

L .  

' - 
' . clear to A;: ...". I would then suggest #it they focus the image.  he^ ' - 

- ,  > .  . . 
would often exclaim.. "Oh. I relpember, now!" I worked $milsly mth ' . . - ' /  

-' 

the iris on the video camera, increasing abd decreasing ,1 h e  brightness ' 
. . 

of -the picture. They undersiood from this the idea of cbntrast and ; ', 
- .. 

image, intensity, We worked ~ t h  foreground and background. and the 3 < 

various camera movements of panning left &d right. tilting up  and ' . - . . 
, , 

do?. ' The experience of zooming in and o u t  was one the. children - , . 
,- 

especially liked and often used this technique in their v i s u d h t i ~ n s .  
, , 

When fi;lsualbi;ig a spelling wokd they would often say. ;The woid'is €00 ' 

I 

. , big and is out of my picture, 1'11 zoom out a bit until I can see the whole ,' 

word." 

7 -  J 
t . , Working wkh the children inside their own inner processes is. 

one. of the ,  most fascinating and exciting parts of my work in - 
* .  ,>.---' 

Wondertree. TI& children toGk it as  common* place that I am almost. 

in there with them: and in fact I have becomes practice> at' co- 

imagining their inner images. The children love b&ng able to talk 

about what is going on in their ihnermost and creative thoughts with 
>, 

\ u ' such precision and detail. 
.. i. 

I 1  

Counse-Wng Observations , .  

When I privately counselled chlldren with learning difficulties , 

outside Wondertree. 1 often noticed they were offen extensive day 
, - 

d'reamers. They escaped from the outerbprocesses of schooling by 
8 - 
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being involved' in the inner realms in a very private and exclusive 

manner.  he^ reported that they were ,often 'told to "pay atte&&Y. . . 
' 

. - * > *  <:. 

Inter6stingly. no ofie in their family or school - life wai paying a t t e n h a .  

to them, that is. no one was pi$@ attention to what. was going on - 
e * . , 

'1 inside. The gap'between inner vIskon &nd outer work would get bigger. + 

and the inner more. private until it became an unconsciaus process. 
' .. 

and' labelled a bad habit. 

I would begin w ~ r k  with these learning disabkd . . children 
, * I  

- Starting with their- day dreaming. I would gei them lntd'thefr-yi6h AS ., 
a * " 

- - " ikqer world, join them there, play with them: and then show them > .  

bow to use these skills on task. I t  became a process of getting them in 
j 

c .  

charge, creating meaning on their own tgrm~.-.apd encouraging them 
- 

. I  

to act .as if .they were in controL The next step was to get them to" .. . 

. - 
accept what they weRn't -inconk01 of, and encourage them to let that , . . .  

go rather than use it as a n  excuse. !would shbw them hdw tp create :' 

F 

meaning by showing them how to play a personal game within the . - 

context of someone else's game. Their game could ' d s o  look ,after the . ' 
i 

ecology of the relationship by being about the other's game. For - . '* 

example. I would show them how to.cr'eate a fantasy parallkl with the ' 

D 

social studies lecture that would be meaningful and-exciting to them, 
, 

and also allow them to know the material arid get correct answers on 

exams. They could all do this remarkably.wel1. It seemed that because 
& ,  

they had. been shut out of what was 
. (  

.-inner, prqcessek, they correspondingly 

their inner wid th .  

- .  

most meaningful to them, their . , 

shut gut the rest of the world to a 
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- 
1 .  rerhember one day in particular a€ the beach with the - , I; " .  

j .  

. a -Wondertree ,kid$. We were down on ole 's&d pl@k@'+tag. and I :wast * 

< .f - -, . 
f , . 1 If 

- .  thinking ,aboat how much tfie children a& in- the moment, a i ~ d  th$t . . L 1 

' . I - . I  

they haven't yet a sense of tiny. I w b n t G i  if % ~ e & a d  really even. :- ' -  

discovered it: NO& of these children could "tell time", axid t i a t  is - . . 
. I *  

, v 

something I have never taught any of them. Three of the original 

' thfldren who' are stilr with mk ndw can all tell time without being * . - 
, - 

taught. It is something they have mapped 'nk.turally in 'the course of 
r - . , 

their experiences over the past six years. There h a s  always been a. $ .  

. + 
n 

large clock on the wall. Over the y&-s, because it has bee* an int&i;i~ ' , 

of their experiential -environment' they have made Sense -of i ts .  L - . r 

patterns. - + .  
P 

Back -. to the beach 'I was thin- about priqitive man also livtng * . - . 
1C d 

in the rnorneht. and about 'the movement-of the stars ank the seasons .-' . . 8 . * 

\ -  

that would giadkl ly  creep into his consciousness as'a continuum. .I  - ' 
h < 

decided to play discovery with the children, and called them all over 

to a stick lyiGg in the sand. I dug a little hole in the sand and stood 
. Y  

the stick up in it. I then talked about theshadow wd the light 
" 5 

from-th'e sun, and marked where the shadow was falling. 1 then sug- 
\ 

;\ , , 

gested we go back to our game. Same "time" later I got all the kids 

back to the stick. and we noticed that the shado\k was not'on our mark 
- d 

anymore. Someone suggested that a &anger might have come and - 
L 

moved the stick, others said that no one was near t h i  stick, Qne girl 

suggested that the stick was falling over, and when we checked, it was 
9 

firmly in the ground. One boy added that the sun  moves in the sky. 
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? and they k e  all confident in 'thfs,ldea as .the; imagined.thIs: enarto- - 

- - - 
. .  , - 

Y' . {  L < -'. C - -  

in their mind's eye. I said. "What if the surrIwas still in-,the ski. what ' '3 

. . 
A T  - 

-% .F . . 
% else cg.uld account-hy the shadow..rnbving." W h e ~  several. chil$ren - .> . - - 

-w . ' - 
-> , 

- <, = 

answered that the earth .could be turriing, most-made a deep-ga'sp. ' Y. 
5 6 4 5 -  - d  - ' - . .  

Sbrnrispread Qui. - t&r: hands to--hang bn.. and lwked A. aku;ld yith . * - .' A --, 

' ,  - A -  

- .t - -  
- their mouths wide ppeq. We played all afterncon i n  the and .t@ 

, X I  * - ,-. 

kiddkept  &ing back' and m~rking the new -place .. . wh& the s t ick 's  ' : - ---' 
I 

.d 
'Shadow was falling. , Before'we left for the' day we gath&i ag$n ,-' 

- .  
around the stick,. &d I guided, discussion m a r o ~ ~ d  the &tory &nd d@: - ., . .. 

, .  I .  - .  
c ,  

* . coverqi of the sundial by ancient peoples. -%$ next day we went t o  .- 
r ' V  

, -  sevefal parks thqt had giant 'sundials as monuments, went to the' li-- 
" .  

I .  
U 

t > 1 .  
.' % < 

braty and looked at pictures of sundials and read about then; in-a bh& -,- , - 

9.) 'I 
, - p n  time. . We then all made a sundid  out of wood'frorn a pattern in a . 

, '  
' - ' J  - - .  

' book. i 

, 
' 

Experiential Rediscovery of ~istorg and ~re-hist&y' ". I < I  . _ 
T '  : .  

b  he idea of ontogeny iecapi tdat ing~ phylogen~ is celitral to' +' .; - ' 

. 4  .? 

Rudolf St<inerls ideas, on child development, a s  he incorporates the - - 
evolution of mankind into his curriculum [Steiner. '1977). From. my ' . , .- . 

, - 

pe'rspective there was something very primitive about these children. -- _ - "- I *I 

--,. 
very primal. Thlhelr world view was still large19 first person. they we& 

the center of the universe; and although they were~making distinqtlons --: 
. - 
f there was still an. underlymg sense that-it was all one. hqnc6 pamecot 

- - r  - first. Their most favorite game was called Monster, and 3 *always got (0' - . * 
- 

be the monster. I would play Wth this role and watch thkk r&spo?ses 
a 

', ' *I 
'" ' ," '/- - --. 

to see what it was all about for them. "Their favorite park m s r o n e  ivith~ 
/ 

* a . " 

an elaborate climbing apparatus. interconnected &th pathways. anh i:s 
. . 

9 

\I' ' 

*- 
A 
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networks. They would get me to chase them and when I caught &em L z  , - 

. - ; I 4 s  t o  take them o w m y  den &that they could then attempt to. 
\ - .  %,L2 . - 

- - 4 . . ,. _ _ 
resc-ued by their friends. .On one particular day I was on the groun 

' *" - .  
, and they were huddled up i6 the top  most section. all together aird 
- .  " i . =  6 " - .  , - 
chattering-k I paced bebw. I out a ldw soft g r M - a n d  they - 

. * . %  - .  
> .  -- 

d out sqkeals df delight a n d  mock terror. I curled my flngers.:and * 

. . 
<stocked catlike a't the bask of their .tree a&h?"'himpanzees" chat- ' .. - - 
. tereh safely ab&. Tr;is imagined assoxiation with prima& behavior + 

- + 

o w  k e d  i n .  similarr &&itions +n those first ye*$. ~--tIii&k -the* : A - 
-- :J 0 -  0 . A 1 _ i  . 

. helped .nie deslgn actfvities bhich - .  were... . in synchronicity wikb , p 

+" I ?  r 

- % 

- .  . . ", P ' I 

+ .  - - -  their evolutionar$ devehpment. 
. . ?\ -L:- 

A - .  

~ h & r  s e & i - -  . qf-groupL . ca&e about through play ,and association + 
- . ,  r 7 . r 

. with mock danger. . k e i r  f a s c i n a t i ~ a . ~  a$d identificaQoni.with.. animals. t . , 
I _  - . c .  - 

reinforced this. virtually e y ~ r y & $ ~  th& learqed had a-kinesthetic . 
J 

. , , . 
< <  

component. Movement was essential to learning h e  fldor was'where , - + * -  ,- 

, 

' - .  they ,!ould usually spread &t a .pr&ect. drawings were.  . 

- - pdm4~ve mandala's of s y m b o ~ c  association and scemed'to be h e  as- 
, '  - 

C '  

sacred h tes  of expression (Jung. 1964). Levels of distinction were.yet ' 
I * 

r * 

to be Cscove~ed, what they drew existed, th; diawing aiag i&e. %he 
' 11 . . 

image was whai it represented, realif@ and fantasy blended so that - ,. 4 

I 

magic was everywhere in. the appearances and &is&pearances & t h e  . - ' , 

world throughout -!. 'them. A - -  - - L C  + , . I i x  . . .  I - -  .- 
d L  

- ~athe&ti& as Emerging Sense ck o d e *  and Pattern 
- 

. f .  ' , ' _  t . - - 
hherent Within Self and Nat- _ - .  ka 

II 3 
-. *. 

I used the pattern Mocks com&n'in daycares foi the child~een 
.sd , ,--. 

to create mandalas of re-occurring pattern.  he? would invest hours of 
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I met Donnie first as  a cliknt. H ~ S  parents liveB in.-th-e city of - * "  

'- . 
Rwhrnond adjacent to Vancouver. Hi3 mother and father attended..one . 

, , ._,_ 

of my 1ect;res a t  a home schdolingconference and approached me 

d t e r ' p y  Talk. They told me' &at their child was hav&g-great difficultym 
t 

at school, and that h e  was working with specialists &d psychologists 
C 

i 

and yet things were getting worse. He spent most of his time head 
d 

down. crying and hiding in the closet. - ~ e & a s  unable t o  talk very well, - - ,  

L 

i,.r *- - . 
and yet in recent ps~hological  testing he was suppddedly-vew bJget?' 

* C '  

They +ere c o n s i d e r i ~  sending hirnFout of town t O  a speci& school for . s 

c+ 

,children with ' d f ~ l k 6  and other extreme learning di&bi1ities. Ti>y . 
said' he had been* diagnosed to have something t+le.d.' "auditory+ ' 

. - ,  - - C "v.: " - 

memory defi~iency.~ ~ l t j i d u ~ h  he was nine and-getting ofie to one 

Fa help at  scho&A&e %-- was - a almost ,unable, to read, unable to do simple 
% .math. and couldn't spell simple words. I suggested that I could 

a-  
. - . .&, 

, . 
'4-  * so* .., slgnifichni -.. changes in: a -couple of-how-4. They felt that * L e y  had , 

little to lose. thk profession&s seemed to be making matters worse, 
+ r 

a n d  they thought that this u n ~ o n ~ n t i o n d  person with his backwards 
3 -. . l 

% - . - 
, :* . - q e w  of e v e ~ n g  tduldn't do much hqna-in a couple ofsMurs. 

; PZ< .* - - , , 

r %," , % *  ' 6 
,----', <* . I .  2 .  

--- ., - .  = 
- * 

' kitid wkea& ?.- - 
3. r' -.-z %, - 

i. 

_ r  

4 
4 week later they came a s  a family to work with me on a 

---%% 

\ 
' 

+ L 

Saturday morning. At first Donnle, looked do4m most of the time, and 

% 

s7 * - : if I askedhim anything his face twitched and h e  stumbled-through any 

verbal expression. I noticed three things during that first meeting. 
+ 

Whenever anyone asked Donnie anything he would'roll his eyes up and 
4. 

F- 
stare. -Qe was also fascinated with shapes and images around the room. 

- : -- Ahd thrrdl; h$ father ofien interkpted me and his wifq:. H e  was 
-'r 

. . .- 

> 
I 
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especially. ikpetient when  his son di"dnT" a n ~ &  h i m  irnmrdiatelv. . 
. . - _ -I -- - 

- * I S  

According tD 'NLP when ey&fiwate upwards it c a i @ &  that i.ntemal 
. . . . 

visualizati6n is occurring. Although ~ o n n i e  -co~lcIn't cornrnunicafr -- . -. * - -- . a 

' 
. outwardly very. well. I '  imagined by-the extent a n d  duration, of his in-. - -:- , - * - &  - 

:-"* 
* - 

terqal concenGation that he was:making elatiorate Bvd intricate in,- 
* 5 - - . F --- - - 

ages. I enquired of his phen t s  whathis favorite thing t ~ ~ ~ d g  was. and it 
: 2- - 

...A * -  *\. --+. 

': turned out to be drawing. ~e ' cou ld  drawSveg:well a M  Gould s i t  for, . ' 
- I -  - 

h o u r s  drawing every detail of some picture from mernorv. - * - '  

- d 

: - -. . ._ n 

- I did two things in that first interview, first I toM _ the .__- parents . ' .: ., . 

- about auditory. visual, and kinesthetic thinking modes., ana  showed - 
> ,  h ' *  

them that the heip Dan~ie-was  getting were all attem~tts  to-get him to - ,  .: . . -  
C F  

work predominantly.with 616 auditory mode. - 1  suggested -that a well-, . b 
de&loped and balanckd person could work well ina l l  modesKand that . . 

for some reason Donnie had developed hlS +isgal mode to a h.ighxde- 
/ 

, A :  - *gree in isolation of the other modes. I suggested that it would be more 

important fx me to work with his visual skill.;. - ra * < a  . _. 
t -  

I a lso said t h a t  in my opinion there was nothing i-ni' 

- whatsoever with Donnie, and that- he thought differeitly thail-those 
$ .< :--,.- * ,  

' c significant others k o u n d  him. I also explained to Donnie how hearing 
- .. 

-9 

, and  co&munication worked by breaking down every step of .the " .  

- ' 
process and using only visual predicates and many illustratldns and . 

F 'i 

pictures from books. Although Donnie had hardly said. a +word it has - A 

obvious by his expressions that he understood and was intrigued when 

working with me. For a brief demonstration of his visual skills I 
d 

xoached him to use his visual talents in spelling the word "crocodile" , 
1 

both forwards and backwards. I$is parents noticed Donnie's significant 



I 

The' following week I got Donnie interested in making pattern 1 t 
I 

- - .  - .  
1 -  li 

blocks in the corner, and sat down in the next room with his p-&rents. - 
I -  ., . 1 , 

~ h e q  they asked if I was going tq  work with Donnie. I replied. "No. .r-. 
.t 

.. that there was noming wrong with him. nothing that needed f k g . " .  I .'i'' 

1 - I 
r L, 

suggested that he needs an environment that is sensitive to how he I 

1 ,  

- I 

- /- '- I \ < * , -  .t.- : . - 

* - 
* 

5 \ ' A  

11s 
- ,., 

- " I 

works, and that the best @ing I could do at &is p i n t  was to work! 
> 

, 
shifts to a more res&rceful state while working with me" a ~ d  .brought . , a  . .  - I 

him back the following week for another session.. 

* .  
i with those in his environment. I fiad designed a 3-dimensional 
\ 

tetrahediorkl $h&ed model toillustrate the dynamics 6f. their family. - , .  

'\ ~t the four comers of the tetrzihedron 4 drew a sphere. and in each-$1 , - . 
drew a line through the middle to illustrate the dynamics of neuro- ..,, 

-*. . 
- - 

logical function using left-right brain theories and NLP. 
- 5 0 * 

dad . . . - . :  . 
- 

I 1 * 
"1 

- 5 

+ . :  . -. . . j 

I 

- t 
i 

: 

- 

. -. 
^ 

i 

i 

I suggested that their fami& was the psychological womb in which 

I 

Donnie got his models fordoperating in the world. I added that I ., - . .  I 

thought i t  was interesting that we have bodies that & bi-laterally 

,. symrnetriral, and -that our two brain-halves are coordinated with the 
I 

1 

i 

: 
I 

- . j 
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-. - .  

oppo~i te~body side. 4. suggested th&-?ach cGild o p t h &  hasn'two gen- ' 
! 

erative parents bpe male and one female in which to rnodel,.an.ct that . - 
- - 

each cell .cont&s information from .both/ I-explai,ned to-them that  1 . 

had noticed som; interesting unconsciouh patterns in ,adultst.* I.:v-ryA 
> ,  . ,  

.client I had worked with had difkreritially represented. 2 *odefled 
7-6 2 

quality ,of their on,each side of their body. I then s&gest@ + '* 

. ,  that using this g a p  I could make  some suggestions about how they 
-- , 

. could alter their family dynamics and have the results show up  m 

are symptoms Ad adjustments to the context i f  fami6 and school. * 

" ,  

Similar to the approach taken in  eastern medicine) I would work t o  - 
'r - 

adjust the context, rather than treat the symptom. The usual approach - 
r - - ,  

in this prescriptive society is to treat the symptom atid overlook t h e ,  ' - 
L 

context (Dossey, 1982). .Y , _ 
. . 

I asked'the mother some questions and stopped her in= mid-pie- 

cess ta-have her become aware that she functions primarily visually. I 
\ 
4 

asked the father some questions and helped him to discover that he is  - 
- 1  I 

- pfirnarily auditory. 1 wentinto some of the research into left and bghi - 

. i- 

brain differential functioning, and suggested that the left hernisphel-e 
. A ,  

processes auditory functions and the sense of time. I also stated that 

' re-&'arch seemed to indicate thqtL in the right hemisphere there. i s  
a 7.7 . . 

predominantly visual functioning with little .-time sense (Springer, 
I 

, e 1: . . 
j L .  - - 

Deutsch, 1981). L 

I asked the father abodt his work. h e  is a successful business . '  . 
man who meets deadlines, and keeps his  employpes on track to serve 



*. > 
, - 

rustorner's immediate needs efficiently and effectively. We always has 
I A 

a,quick dnswer, alwqys has a joke or a story to tell. I pointed out tact- + .  

P1 
- A ., - . ,+ 

fully that he usually interrupts his wife in mid sentence.' While-I 
- - ,  

+ ,  

this. I pointed t o  the connecting rdationship .Iine betkeen mom and . 

dad on the d i a g r q .  I told him that I noticed that after he asks his son , 
+ ,  

- a 
i)  

L- . 
a question that he waits about three'to five seconds. fidgets;. then ' 

* L  \ . * 

answers for his son what he thinks mghf be a n  appropriate answer. I 
t *  I - 

asked'him what was going on for him when he communicates with, his 
-$ - h 

son. The answer was. 'Well f get extremely nervous, every time I talk .- 

, - 

with him he kind of disappears." I explained to him again about visud, . 

aud,itory. and kinesthetic modes of thinking. and about 'corresponding ' & .  

bbdy postures and eye movLments that cue i p  individual into each in- 

ternal process. I illus&ated the eye rnovementk so that he* was able .td 
, 

read both myself and his wife, then I brought  on& in far a moment. . 
' 5 

Every time I asked Donnie a questian, and my questions were 

designed to elicit visual, auditory, and kinesthetic responses, he re-. , . * 

sponded in one way. His eyesgolled &I tfie top of his head: his head 
, - 

tipped back a slight 'amount. and h e  remained like that for up to sev- 
- 2  

+ .  

eral minutes. I assured him that although he didn't tell me an answer. :. 
- 

the pictures he was making for each questidn were answers enough. 

Donnie was initially amazed then seemed grateful when I worked in 

acknowledgement of his -inner imaging process. Donnie went back to 

his design. and I turiled to his parents. The-father made se6ra l  at- 

tempts td make pict&es in his mind and couldn't. I suggested that-his . . 
- - 0 

- expertise in Nme and auditory modalities was his son's greatest liabil- 

I - ity. I invited him to relax after he asked his son a question. to take out 

i 
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- .  
. a cigarette and wait for his son to come back "out-herlwiuith an an- . . 

- ,  
* 

swer. . I added that  I my estimation the authoritative-a+nd time- . - - 
. , 

constrained teacher,  who is working in the  classroom' wanting- an 

2 .  
.%-.* - 7  

ef ent audi ory answer doesn't hate the time to give Donnie to  do . . 
4 .  

- the inner work h e  needs to do. 
- - .  

I invited Donnie's father to listen to his family, to give his  "son 

-time to process, and to watch' his son's eye movements while hez 
, "  

waited. I suggested that if he' could do this, it would be the most 
. - ,  

significant factor in developing his son's  abilities. ~ h {  father's 
. $ 

in th t ipns  were of course honorable, and'1r-i his attempts to- be a-caringL p . 

individual h e  had ibadvertently interrupted ,the ,inner development of 

t+e child. Donnie was closely bonded to his mother and'yet cut off 
.. I . I 

r '. . 
from his father, he was highly dkveloped in his right brain visual *. . 

abilities. and had great difficulty describing his 'p'ictures in w n r d ~ . ~  Hks ' 

voice was hesitating. cut-off, and stumbling. 
- 

. -  
, - > .  Donnie joins ~~onde&e ' n: - -  _ 

- 6  

 he father g Dpnnis thk space tq visualize. and during the 

next two weeks they noticed significant-changes in their son. They . - 
. . 

talked about what I had said to them, about the kind of environment 

that I offered for children to learn in, and about the hopelessnkss they 

felt. with the public system. They realized that the system could not 

meet the particular needs of their child and asked if he could enroll in 

Wondertree. Donnie came for $.week to ch:ec,k us but, and he loved it. 

I used the dpbortunity to explain to the kids about eye movements and 
I 

what-we are doing on the inside. I got the kids to play a game with 
- 

each other, guessing what was going on inside. I explained, with - -  . , 
.+ 
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ZT * Donniez Gresent. that he makes wonderfu! and elaborate pictures inside , 

- 

' and consequently will often take a great deal of time to find an answer. ' 
. L  \ - - 

invited all fie kids to, help Dannie ~ract ick putting, words. tb his 

During sharing for the first couplerof weeks bonnie would 

ahay;  pass with a nod of his head, pet he listened. toapevery word 
-, - \ 

'. 
,everyone said. He gjreatly appreciated a Wondertree context of ' 

s . .  
opioftunity rather than the one of expectatiqn that.heTws used'to in 

? it . 1 - .  . . 
the public system. He began bringing a hand puppet named Hopper 

1- i * .- 
theL'rabbtt, who Donnk began speaking * roue .  ' He ~ u l d  .stumbl:e 

. . , *  . . * .  . 

. + 
through three w&d '-skntences . - .  d i c h  he would 'repeat about three , ' 

. . 

1 times. Within about a Gonth 'hs face twitching stopped, and he didn't - - 
. -+ 

drop his chin onto his chest as often, , -- , 

- . -After several mor&hs Do'mie's mother took him to an optornetric 
. , 

sp&idist that they had seen a month before coming to Wondertree. 
- C 

. -. " 
, . '_ i 

Donhie had beep diagnosed as "sPeing, double", seeing two disjoint ini- - .. 

,'ages in his brain. and had been sent to a speclalist to provide correc- 
. - -* - 

ti& lenses f4? this problem. He had been in Wondqrtree for two- . a 

* + -- - . I 
" * 

C 

- - I  . 
months with obvious signs of reduced stress.. The ew report from the . 

doctor was that Donnie has perfect and norma! vision.-- HEs paients saw' . , - 
A .  . . 

. . 
I a a more relaxed child who instead of -hiding under a tree in, the '  

I ' 

backyard avoiding school. was now enthusiastic about learning. He be'- 

gan talking constantly about what was happening, arid goon h%%fier 
- 

6 .  

. . 5' 

Jokingly came to me and asked me to install an "off' switch. 

Donnie! Discovers How H e  Works Inside i 

. w 

One day I had made up some math questions on a sheet of paper. 
-.. 

Some of the children who had seen older brothers and sisters doing 
* .  

P 0 - 
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math also want& to do some. 1 put one in front of each child. arid. . 

when Donnie lcroked down to see what he was getting he looked up . 
- ,  ' . 

and burst into tears. . His dream was shattered. for :two months he 
. ,' 1. 

hadn' t  been forced into any corners: This sheet trijgered his horror. 
" * , 

The moment I noticed the tears pouring down his face E raced over to -. q .  . . ._ . 
- - 

where he was sitting. grabbed the math paper ahd an2riiy tore it into 
ti r 

- I . . 
.shreds. < .  ke sat shocked'and --d. '1 said that this was a place,where % % 

' - -  
his h&$in'ess and cbmfort came first.'and that if a math piper upset - ., 

h i m  then forget the  &ath. Donnie was confused. The next day he 

came to &and asked for the math +paper. saying he would like to -&y 
. .  . . * 

+ ' $ -  - -  
it. I was very reluctant, .insistkg that he didn't have to. that I wanted ' 

- 

* ,  hi; to enjoy himself and that if he worked on any math to do it onlyin 

enjoyment and only.if it seemed eas?. He sat down with the paper and 

struggled through it, and when I sat with him he obviously 'had no 

internal visual representations to make sense of, the process. 
- . 

Donnie loved pottery. and made wcfhderfui. objects. he would . , 

often sit drawing for hours. He and Hopp.er sat in the tree ih t h ~  ; - 

backyard a great deal &at first year.' If a t  some point I would notice he 
. ' D 9 2 ,  - .  

was missing. I would go out and there be would be in the tree. I would . + , - 

climb up an sit beside him. often not saying anything. I made myself 

available in case he had anything to say, then I would climb down and 

go back inside. It was a wonderful tree with a great view. 

- - 
Donnie often didn't understand what people said, and so I 

worked with him .to develop the s k d  to "wire up" words to his 
? - 

intemal pictures. I helped him-become more aware of his picturinh . ,  

process and got him Lo-practice putttng words to his pictures and -.<;:= - .* , - --a 
r , . 
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pictures to other people's words. One day I noticed that he ' & ~ d d n ' t . >  a 

, . A  * ,  

+ spell his last name gf six 'letters. , S i y k  he $as'* ten. years old I,..!" - .  
. . + 

" < - =  . . * 

imagined that this might be emtxu-rasking for hir;l.' 1 asked him if it 
r 

w h l d  serve him to Know how to spell h i s  last name, and- he said yes. 
-*  - 

He added that h6 could never'rernernber the letters. that they alwa$s ; .  * 

, x .  

got mixed-up. i had just watched him draw with amazing accuracy the 
d 

bow of an. oceangoing freighter 'that he had seen on-the *weekend 

d h n g  oJ6i the Lion's Gate Biidge. He drew about ten pictures- of the ' 

4% 
" - 

hull. an from 'the changing 'p&&!tives as he h ~ h  observed while ,-:. . .' 
< fr . - .  

dr ihng-  over the bridge: - We discovered that letters aren't 
' +  . k 

interesting, and that l-ik never sees them in Ns~pictures. He had every*- 

detail on the hull ofdhe boat, but had avoiiied or 'Wanked out" the 

name on thgbbw of the bait. -- ' 
,. -:& 

Knowing f i b h i s  fathip and he occashnally did soap carving to- 

gether I asked Donnie to see himself going into the workshop a t  home. . 
a 

, I asked'Wim\to 1obk around for a chunk of soapstone about Ghowing 
f L 

him with my hands) this big. I told him to get out some tools and to 
- .  

carve the letter " M q t - ~ u t  of this block of stone. I waited a k u t  'five 
L 

minutes until he iridicated to, me that he had finished. I s u a e s t e d  
*I 

that he put the letter on the shelf over the workbench. Re said he 
, -. 

- a  would' after he cleaned away a space. We then cafved .the< leiteter "E" out 

.' of another block of stone and put it on the shelf beside the "M". When 

-%- we got all sLx letters up on the shelf I asked him torbtand and look up 
I -\ - 

at  -his "work". basked hirn'te look at  the textures of the stone.-at the ' . 
< 

contours and shape.s of the letters. I asked him to notice the 

roundness of each edge. I asked him tell me the-letters as  he saw 
n 

Ar. 
~ < 

* 
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them on the shelf, I specifically avoided the negative ancho; 6f the 
. .  

ward "spell". He asked me to wait a minute,- and @hen he had obvi- . - ,  

P 

ously finished whatever he y a s  doing I asked him what he was happe*-' - { 

ing. He said that $e had to fmd a rag and dust them off, and then h e  
- % - 

had polished th& ,a bit. He then read off the six letters. I asked htrn 

to look at the last let& and tell me its name, then at the one before 

: that etc. I suggested that he keep those stones on his sklf.Yn the 
- p. :*_ I 

workshop, a n d  that anyhme he needed to spell h i s  name that he could ''- - 

\ 
1 1  

Y .. 
gosto the door ,of the \yorkshop. open .it. .go k. +st thein off. 'and l&k * .  d G 

up at b e  letters. He could then eopy the letters onto the paper where 
& 

e .  

* .  

Y f  . 
he needed u & m e  to appear. : . , 

, . I ,  

~t the end of the week I happened to be riding in the'family car 

. &th ~ A n i e  and his parents. I a~ked hi? If he would mind spelling 
, . 

, ,his name for me. When he agreed $6 rolled his eyes up. waited a few 

d ;skconds, and then read off the letters in his name. I asked him if he ' , . 
* + 

. > 

would mind doing that backwards. He gave an enthusiastic "surei', and . .  
. . 

- read them backwards. I thanked him. and- as we drove along I noticed .'.* 

- . .  
that &re were tears in both his parentk eye$. 

w 

Over the Next Several Y e w  . 

Over the next several years Donnie became more and more 

comfortable with people. and, his learning deficiency virtually 
- 

disappeared. He was given the space to build his self esteem with 

+ projects he could easily do and do well. His reading improved greatly 

until by the sixth year; I estimated that he was reading at a level 

equivalent to or beyond his grade level. I have come to understand 

over the years that the visual modality is a very powerful and efficient 
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mode of thinking, espe&lly valuable in this highly visual cukure. It 
8 > .  

was a question of building- bridges between Donnie's .already highly , 

. 1- L .  

developed visual skills qnd . his other under-developedv s k i l ~ s : ~  .The , I. , C 

< .  

technique is to generalize and &end the strong - abilities ihto the- ,  
1 

weak dnes. .to find the unique strategy that works best for each child. 

Donnie began to read books everywhere,. his parents . . even".*&iSed him' 

reading a book in the movie theater: Donnie always choose the b o ~ k s  - - 
. .  

i. 

* that interested him. and sooibecah;  able and veIJi wining trr work -. 
. , 

. with the books that I brought to share with the students. - 

For several years Donnie had great difficulty with even the sim. 

plest math equations. It was almost as if-he was looking too deeply, - - 
- * 

taking each idea too- literally so that he could not grasp the principle - c 

* 

or simple process involved. When I worked with him I stressed the 

simplicity and obviousness of each new idea. The other children 
I ' 

would often help Donnie to understand an idea. . Because he was so . - .  ,, 

helpful to them d t h  his skills. they were always willing to support 

him. In the sixth year of the Wondertree program Donnie was working ' 

on his own in the Grade 6 math book and understmdlng virtually all-of - - 
- 

the ideas without much difficulty. He became involv@ with a group of - 

- 
three other students who were working with the Grade 6 math book, 

- 1  

. a n d  they completed it together in under four months. -They worked 

on the chapters together. shared their understandings, checked their 

answers with each other for consensus, and Ioved the whole project. 

After the group finished the Grade 6 book they staited the Grade 7 

book. They worked in every spare minute on math for almost a'month, 
d 

and then they moved onto a new 'project in biographies with 

1 
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Computers that'inte&ed them more. ,&-* - .  s5v&$ . inonths , Donnie and . 

. his g ~ o u p  did no 'rjiath whatsoever, an*d then i n  the last weeks of term 
1 -. 

' 7  

they b.eg& working en.thuiiast!c&lly together agairi,l One day Don*ir 
* -  + .  - 

announced that he had become i 'matti'@hniac~ again. '. 

- . ~ i i ~ e ~ ~ x m e n e e  - a <+ . - 
- - .  

6 As Dd.n?ie developid his drawing and. modelling ability o"m the 

years I' helped channel h isski l ls  into video production. I showetl all + : 
_ -  . - .  

, - thechildren how to do basic animation. - Donnie loved t k  precision. 
.- 

and was thrilled to use the camera to capturees~me of what-*he was abk - - .  

to-imagine in his. mind's eye. The first year he  did a- h;o rnirlutr 

7 a,nirnation using small pieces of iqocieili*g clay t6 make expr+ue . .- , . 
- 

,, faces on two nrock" arkors. The 'iwo.,rock4 acted out an exchange 

between he and his oldei brother that had taken place several years - 
earlier. He made a model house and shot the aqimation frame by  

frame, moving the rocks accurately between' frames. I entered the C 1 

videos for the children i n  the provincial stuhent'filrn festivaf that year 

and D 0 ~ i e  won an-l!@norable Mention. -The next year he did an a d -  a - .  
1 .  

' ination with his Hopper. The rabbit .wakes up  in the morriing . . ' * - .I I - 

and goes out  to build a%owrn&. After in the carrot for the 

T nose, Hopper pauses for a moment, then fakes it out and .eats ,it. He . 

. won first -prize in that year's  vide^ film festival. 
. . - 

The next year he submitted two video's which he worked on 

largely a t  home, He built amazingly elaborate and detailed sets. Due to 

- a couple of minor technicat difficulties and a somewhat weak stofyline, 

his video came in third that year. I acknowledged that his sets carried 

the video, and talked with him about the characteristics of storyline 

- 
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- and developme~t'of an idea,&ithin the t i r n e f k e .  Then in the six& 
" .  ,. - 

year Donnie had reached puberty, and.many of his ideas and h a d  work 
b L  ," 

, had also matured and synthesized: His video in t.& sidith yearwas 
- .  X .. . + -  

about a rabbit getting up ~XI the morning and going out €=o his airplane. 

.   he fideo is called. "The Joy of Flying", mif he'pfcked wondrtrful soar- . - -  - ,  _ " . <  . . 
- ing music. He built several model'&mes for the different shots, and' 

t - +  
4 

F -.. - tfi~ri' videoed a young rabbit taking off in hls .plane and fl-ying on into " , . 
- *.b . . u 

* .  
P - -  the sunrise. He used a variety of second person &cl first person shots 

I 

. 
- > 

to give -the $ewer an  exciting and accurafe experience of flying. He. 
7 - - -  

\ a  

won much prase for this video and took Fir'st Prize in the prbvince. 
i 

. - _  
- . Mentorship Program at Arthur Erikson Architects 

- I h&ve been watkhing Donnie's model buildingskills closdy over . 
the years appreciating the unique, genius that creates them. One 'of .my . 

$-, ... ' 

briginal ideas lir runnihg Wondertree four days a week was to keep the 

l a d  day open for childreh to eventually work with mentors. Donnie is  k - .  & 

t h e  oldest student and the one of the first to .  develop a focused 

interest a f ~ d  expertise. i tdked.with Donnie and hi% family about the' 
_ I  - . *  7. - 

idea ai' the mentorship program; and about several places I had in + !  

- 

mind for ~ o f i n i e  to check out. Qne place was a professional model 

.building company. another was an experimental film making studio, 

and the third was a world famous architectural group. I visited each . >, 

* -  . 
group myself and got the sense that they would be supportive of this 

kind of project, and c h e c k e d ~ ~ t  their interest in what we were doing . - 
@ 

at Wondertree. Donnie visited each place arid choose to work with the 

architectural group. I took Donnie and his family down to the firm. 

Donnie showed a box full of the houses he built for his sets, including 
i 

/# . . : a 

* 6 
P 
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. , . - the airplane and-some of his clay wbrk. Donnte-was giv& a desk to 
r 4 " *  

work at and a full opportunitk to be there and do anything he.wanted:: :-, 

. v *  

Donnie's skills i n  drawing, t$ualization, and rno$Flling iuerk sbon * . . 
I ,  

t-, 

amazing the tea&-of arc&ects.'worldiig there. His fri. ;dly a n d  gentle : 
. W %  ' C 7 * *  ,d+ ; - F.* 

, >- . nature soon won $he &sp&.-of evejone.. Within  SF^ months he was -' 

A% - .. - - , working on the design fbi tRe top three floors of ji penthouse lor a . c 

thirt<+ree story building. -*D nnie took 'his ~ ~ t i ~ ~ ~ ~ h  computer into 7 ._ ' . 
the office on sever& occasion* to .shomt.tffeni projects he has  taken .: 

, - - P . 3- .- ' -l* 

z+ 4 . . 
home and. developed oh the compute& rbave heard that on numerous $ .  

. . 3. , t 4. h . I  . occasions the entire office of fifteen a e gathered girbuhd pohnrPqs A * / '. f :" desk fascinated and amazed at  his work. I phoned him one day, during , . 
.. a 

I ,  2 . .  . -  - - 

the sknrner hilldays, and his mother irdormed me that he was in his * . - 
++ 

roo* comparing the specs in m&uals for three auto ~ b r D  (cod?put&r - .  
/. * . 

aiddd 'design) " h r o g r k .  1 am very much lookin2 forward ton beihg . 
t '- I( 

associated with Donnie over these next fewyears and to bk ipvdbedin 
F 

e 

some of his future projects. ' , -. . 
- p Language Patterns in the Second Year I ,  .. . 

i i 

At this point I would like to return6@ the Wondertree project in 

its second year to complete the discupion on that year's events: One 
i 

of the neuro-linguistic techniques I workkd on in the second fear was 
I , I  

on6 of the meta-model violations. T h e  meta model is from NLP.and is . . . 

based on linguistic patterns outlined by Noam Chomsky (Grinder and 
(L 

-f .; 

~ i n d l e r ,  1975). Dr. John &in& nohced that "succesd$l" peop!e 
I 

shared common language pat terns, and that "unsuccessfu)'" individuals 
1 

* 

shared a different set ,of language patterns. These. patterqs are re- . 

ferred to as the meta model. Essentially one set of patterns implies a 
\ 



s r r n l r d  to understand the c&cept, because they- were giving -me 
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-. 
alternative statements that cre,ated a .possible future:' , . , .  . Many* of. the - . , I .  -- - I  ,... , w  

communication skills ernerg6d during * t h e y  meetings which were, A L 

-, . , - 

specific - to the -world \iiew of the children. I .would bui lds  hi - . . .  

. - 
. . . A 

educaponally significant experiences into. the 'gioup discussions which . 
' .  

were essentially designed to increase each individual's flehbility and ' 
. . 

restrurcefulness in situations as they arose. 
- . - 

~. 
4- _ . - - - .  * -  , . 

: '  

. % A Personal Diskoveig of a. Polyphrenic Mind Map< - i 

In B Gorkshop with John' Gffhder 'towards the end of the sr\lool : a 
2 

year, he suggested that we go inside and' imagine a 'round table likp 

- Kmg Arthur's. He suggested that  wk bring around ~ h ; s  rjrcle thr  \a 

= h archet@&&, Qualities that  we have .noticed tp be -present within orri- 
, 

selvis. He also suggested that .we create ecologifal 'relationshlps+be; . - , . i 
,$ 

. tween  the various different and possibly conflicting parts. H e  used 

King Arthur and the Kniihts of the Round table as a metaphor for (his 
- 

exercise. During this experience I visualized a table with-a p a t t ~ r n  of 
\ 

,triangles on it and when f had finished .I had more or less the follow- 
, . 

ing sequence of twelve psychological aspects. , .. 
_ I brought this experience. back to the children: and we looked a( - . - > - 

, 
. several fairy stories and designed the taMe. I built a six foot diameter 

table out of natural wood and painted on the four sets of triangles as we 

planned; These triangles were then painted with the  twelve . 

chrmbatic colors. The following Qagram sh&s the shape of t he ,  . . - 
'. ' pattern as well- as the  qualities that w& assigned to each aspect of tfie 

- ' '  
* twelve -Sided figure. 

%. 
d. 
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A Circular Calendar Using Twelve --_ ~hromatic. ~dlors , . - 
- ,  % - .- 

The table became our meeting place; we gathered arourid the : - 
. - 

-4 .- -* 

table to share and dls~uss our ideas. The twelve chromatic colors be- ' e  >: 
8 - 

1 

came an  initial theme for the discussions as the primary. secondary. . , . "  * 
and tertiary colors formed unique patterns on the--t&$e. - -- .. I noticed . - the = 

' 3. 
*- * 

correlation with the twelve months and the 4 seasons and 'buili-a c2- 
I ' > * *  

- cndar out of tubing into a sixfoot  diarnete; ci&a that h u n g  over the . . .  
r 3 - 

, I* table. The children matched "the colors~ kith the seasons. green for * ' * .5 . - 
spring, turning to yellow for summer. to red for fall. and into purple, . 

for winter. i'he children hung eards on the-.calendar to represent - 

ivhrre on the, map they were born. Many of the children debeloped a- 

urrlll;lr mind map of the year, and I introduced a large spiral spring to ' 

, . ,-. . - .  
>- 

- ' 
- 

a ,  



. * , - 
- 

* .  represent the rotation of the earth -around 

the a c t u d  spiral path af the,earth'smotion. 
+ - 

<, ' , . 
. Fantasy a n d ~ d d e d  * . r y  . . - .  

_C I- 

We worked a great deal withafantasy and, gvide& imagery. and dd- - 
, 

- .  . -  * - .  
. , 

veloped a magic garden in which each child would travel and explorr: - b 

This space was created, as safe 'and generative. Over the years my 

daughter has gone to this place dn many occasions when she was ei- 
- . . 

ther sick or drnotiondly upset in'oraer to reestablish hk? r&sourceful . 

- 
. place. Each one, of u,s also d,eveloped a magic circle.- This was an  

irnaginarqi circle that  *e could throw onto the &oufid in front bf-ud:: :. -.> ??..A. A 

i 

, We would then put  into-it the desired qualities that we felt n e c o s s a j  . . 
I - >' * " 5  "*: - 

. in the given Lpcqming situation. a i d  Givisuallze oursel gs  or someone ,& - - I .  e ,  

., - else with those resources standing in the clrcle. Then when*.ready. -.. - .. - - a .  

e a c h  child would move into the circle and &ik&,on the attributes prd- ' -. 

- -  
.. jetted into the circle. I have seen the children use  t& technl,qutt :. 

, . . , many times, and have dften, used it myself before . . giving spee&s.t*~ 

watched a s  one young girl taught hermother how to gain resources. for' 

a future situation. 
> 

, " 

L 
' ?  

- Weekly Mentorship Program, choke &agement 
' . 

Our second year-with about 10. s tudents  and a more stable envi- 
A .  

ronhent  allowed me to bring mentors into 'the program. From my' 
I .  

persona1 past learning experiences I had learned that the quality of the, 

relationship with the teacher was more i m p o r t a t  than thk subject. . la' 
a ,  

without' question 

years I'have been 

. - <  

had been ~ h a n ~ i e l l e d ~ ' i ~ ~ ~ ~ t  of my life to choose'the subject ahd accept 

the teacher that goes along with it. In the last'few - . . 

choosing the qualities of the teacher and going along, . 
, . 

A - 
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- wit% the subject. Consequently, I idtr~d&d the chkdrenAto about 10 - .  

. . * .  

adults who were experts in their-field. 1 decided that these people . : - - 
. . . " .  

should not *be teadhers, and should be excellent enough to be earning ' 
+.- 

their living a t  their skill. I also knew that the children had to have . 

. - -_ - 
tbtal con&d over the choosing and hiring of these mentors. The first . 

year they chase td wotli w i th - a  yoga teacher, a language teacher, a 
'4 

woodworker and artist, and a potter. The parenk encouraged me t6 -- 
bring in the language teacher _and severid of the children aeted out in 

this ckss  becabse they2had*-not fully cho.*&n this e ~ p ~ r i e n c e .  

' Decisions about -mumn ~ ~ ' ~ e c e s s a r g  for Participation 

I n  fact, out of the disruptive behavior originating in one of these . - 
language cla&es. 1 t o ~ k  my .first. acdons towards choosing one's stu- 

dents .  On6 of the qualities I respect above dthers is the right of choice 
c - -< 

r 

and the personal sense of flexibility and power associated with the 
. . 

process of making choices. Most bf my life was influenced by others 
- 

choosing for me' and .  imposing their choices - o n  me. Or more , 

accurately. it was about others passing on their own beliefs about lack 
- .  

of choice to me. They believed themselves to be the v k t i h  of 
' , 

- circumstances .and passed on to me the appropriate rational to cope . 

with and acce$ a' rde  complacent to imposition and powerlessness. , 

~hrough NLP ,I have deveIoped numerous skills to assign - 

distinctions of type to various belief models. Seeing how my "reality" 

was created and influenced by the types of language patterns that I - .  

used, 1 experimented with different pattkms to see how it changed my . 

I "reality". I discoverea that this society and culture has a number of 
, -  

- limiting beliefs that are generally imposed on each new initiate into 



the culture. Far7 exaIn$e, a child is taught to "do as he 15 told". and . 

that  the "doctor will &reat your -iitness." In both cases there is implied - . - 

a n  acceptance gf another 's  diyection. and no mention of innhr 
=. ,* 

awareness and sensitivity followed by any process of negotiation. . I ,  

. - 
between parts external and internal. ~ l t h o u g h  there are ioo.ooo 
internal neurons for every 1 neuron that gathers external data: our 

society reinforces a focus on the exterqal "other" for-sources of 
. . 

information. 

One of the prime functions of Wondertree is to represent in the 

present moment the dynamics of integrity, congruence. harmony a n d .  

eeology. I t  seems to be the assumption of most educators that these .A 

.- - 
r t  

- 

values must be taught, must be embedded by the culture. i~l to each 

- ch ld  as if the child was a n  empty container. -My assumption is that - -  
the .child is organically wise. is innately able to value and. express 

4 - coqgruency: The -qualities referred - to are ofken taught and the 

-individual learns "aboutJt the values "as if' they are acquired from the 
4% 

outside. I believe that  when this is done the individual learns to ignore 

the unconscious messages from, within. and' to assume that there is 
\ 

little or no value within. To m q t h i s  amounts to denial. fear of, 

4 ignorance of, and inability to read a work with the myriad of inner 

processes that  are often referred <to as intuition and insight. The 90•‹% 

of our potential that educators ~ f t e n  refer to as the unused portion of 

the mind. is in my experience the initial 90%.of the unconscious that 
' '  

the children learn to ignore by "paying attention" to the outside ' 
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The Advisory Board. Mento? and.~riends' . .  = , - 

It was during this year that 1 formed an advisory board of indi- 

viduals that p&+ularly liked and supported the Wondertree Program. 
- 

Many a f  these iridividuals were in the field of education usually at the. 
* * 

university level. -The most involved has  been Kathleen Forsythe. At the * , 
, > , 3 ' * -  

thbe that I met- her she was living ili victoria and was the Gxecutive - , ' ' 

L A  . * 
'. C 

Director of Knowledge Network, She is currently head of the Victofia 

schooi District's ~ e c h n o l ~ ~ ~ '  a n t e r  for the innovative use bf tkchnol- . 

ogy in education. Over the years she has traveled around the world 
a 

giving lectures and meeting leading intellectuals associated ivith the- - 

fields of cybernetics. systems and communicati~n theory. - Every Jear 

we would arrange several meetings tdgeth&. I t  was alwayg as&~ding -. ',": '. 
- 1  

to us both. t h a t  the global topics of interest to her coliekguei *ere 
," 

* . .  - 
r 

parallel to th: emerging topics that 1 was noticing with the children; , 

It has probably been my Angoing c~nnection with Kathleen that hasv 
:< 

given me the confidenc'e* that  what I am doingds  not just an 
* 

insignificant and isolated event. 
' 1 

- *'* * •÷ 

Sean Mills, another member of the .Board of Directors and 
b 

* - 
Advisory Board, invited me to his house to meet his mentor of twenty- 

five years. His mentor was a 78 year old gentleman named DouglBs- , . 

Harding who was visiting from England. He was a retired architect 

and was now travelling the world giving informal workshops'arnong 
t 

friends about his understanding of the obvious. I attended one of 

Douglas '  weekend workshops and discovered a framework for , 

explaining what I was intuitively doing with my chiddren. 1; the years 

of s tudy  with Douglas. and with the ongoing development of the 
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Transparency ParenPng Course I have evolved a simple and' precise 
* * .  

model to introduce adults into the child's world view. 

Wondertree Year 3. 1985186 

Summer preparation ' . . 

During the summer I worked wifh Susan Brown helping her find 

and enrol students for her program. She lined up teri students and . , t- 
- 

- 
through the connections of one of the parents in my group we decided 

to work together in a facility in downtown Vancouver- out of a United 

Church Education Center. We each had a classroom side by side on 
# I  

ihe'second+floor. I bought an old school bus  for around $2000 and w r  

family decided to qarnperize it and take a three week vacation in 

~alifor&: we took out the seats and built beds, sink. stove. etr and 

headed down the road to ~ i s n e ~ l a n d .  I n  June  1 kad given a workshop 
1 % -  - 

on "NLP in  ducati ion" y i th  the local tiainer in NLP in Vancouver. 
t 

* 

During the workshop one of the par$cipan-t&a- Ph..D: candidate -a+ , 

. . - . -  

coordinator of gifted-education in ~ a h c o u v e r  came up to me and.told 

me how similar my work was to a friend of hers in California. I men- ' 

tioned that I was hoping to go to C4ifornia in the summer, and so she 

,gat.e'.me his phone number and asked-me to call him. 

Gene* - A 3-dimensional Mind hpping  System 
. - 

In ~al i fomia .  we spent three days at Disneyland. and.then on the 

way out of Lo9 ~ n g e l &  I fernembered that I had promis& $6- phone 
. , - 

this gentleman.. I made the call from-a phone booth beside the road. 

and the man an  the other end was expecting my call. He said that our 
4 1 

friend in Canada told me that  my circular and 3-dimensional models 

were very close to his models and he encouraged me to vis i t  him. He 



saih that the beit wayAto reace him was to go to the aiqort.  contact 3 .  
. - 

1 

certain smdl  airline. and buy a ticket to  Yuma. . I  decided to go, and 
+ '  

got my wife and daughter to drop me off a t  the airporf, and .they de- . , 
a .  , 

-, cided to spend the next two days'at the beach. 
> 

I landed in the scorching desed heat. There was a rented car 

waiting for me at the airport with ihstructions to Derald Langham's - 
< .  

house, He was a man almost elghty who had a doctorate in genetics , 

and  who had worked mdst of his life in Venezuela a s  a plant geneticist. 

In his work he had developed a 3-dimensional model far illustrating 

the energy in biological structures a s  he saw them. 
r ,  - 

, . . -  i 
I outlined to him my 'models based on Buckminster Fuller's - 

work. and talked him through my archetypes and table model. He . . 

hung on e v e j  word, asked me some very interesting questions. At the 
3 

end he gigled and said, follow me. We went through a doorkay, Bp 

some stairs 'and out onto the- roof of his house. He told me he had 
I. . > 

twerity one crystals around the land and that beca&e of all h e  rattle ' - 
. snakes a t  night he thought it would be safer on the roof. I twas i% full . 

' m o o n  and the Clear *desert  sky was overwhelmed with star;. 

Glistening in the moonlight was a n  eight foot diameter gebdesic like - . 

strircture standing in the middle of the roof. He 'invited me to stand 

inside and introduced me to the planes.and ~ o l e s  represented by the 

intersertlbns a9d irkat circles within the structure. I swung my arms; 
. . 

waved my hands in tai ehi like motions, all the while visualking colors, 
9 . =  

numbers, and qualities while calling out their names. It wasn't until he:. ' 

suggested that we map the earth that I felt the impact- of 'this work. q- 

had worked. with globes and maps all my life. I had considerable ex- 
, .< 



9 

perience with "Fuller's b 
- 7 

geodesic world projections. pet-.never before 

had f imagined the earth from inslde. + .-pame the earth's center. 
-42 , I 

and imagined the geographic pomts from i k d e  out. new relationships 

emerged in $is concave kodel. 
C 

There was  h~w.y& something disturbingfor me abo i t  the pat- - -. - >  .- * -* 

tern ths-4%. Langham had-evdjcd over the past forty years. It had 
I ^  - - 

evolved 'from his  modelling of genetic siructures and from his desire 
, 

. - 
to introduce his four cfiildren to the'k4nd of visualizations that he was 

- 

able to do in effecting plant propagations. I was familiar with ~ul'l&'s 

icosahedron and vector equilibrium models that  were much rnwe 

crystalline and symmetrical in form. Langham used the cube and thc 
L 

vector equilibrium structure integrated to create a flexible a;yn~mctri- 

cal and organic shape. 
. . 

The next morning I walked- fbr hours over the desert landscape 

walking from crystal to crystal attempting to overcome this feeling - ? 

that* thespattern of the Genesa crystal was imbalanced. I had spent 

twenty years working with the logarithmic spiral aid &e golden red: 

angle* whichreprebsknt a very ordered asymmetry. My trained eye 
. - 

. could not reconcile the seeming visual cacophony of ~ a n ~ h & ' s  Genesa % 

"6 * 

crystal. 

, , A  gust of wind caught a tumbleweed and blew it up  against my 
r -  

legs. I had been. staring at,one of the crystals silhouetted on the hori- 
) . - 

zon. I looked down a t  the tumbleweed. up ~ t '  the crystal. back at the - * 

tumbleweed and there I saw a n  identical asymmetry. +-It has made 

sense from that moment on. I had one'of his crystals under my arm. a 

series of rind connectgrs, and a knapsack full of his books and 



understand how to use his mod& I h&.worked with the children 
. " & 

- ,* 

over t h e  years introecing them to the elementary mapping systems of - 
,. @ , the crystal. (see ~ ~ p e n d i x . 4 .  for diagram) 

I have found that the-relationship of the individual &thin the . 5 
. , '.. 

crystal mind map is -a  metaphor For the whole of my wbrk. Each 
. - = individual is within, is eenfral t b p a t e v e r  learning'system they 'are @- 

- ., A 

a .  

- .  volved -6 ~oktsequentlg my ?-dimensional modelling-of learning sy& 
^ .. . 

.- , terns are quite unique because all models are from, the inside out, 'are , - 

replications of the first persoii-view of the world. The models are .firs€. 
- 

seen as in a Subjective first pixson sense of what the system looks like 
- . .a 

horn its center. One of my Gasic assumptionsL is that each one of us  is ' .. 

the cehtral observer in any belief system, md that system is relative to - 
b '+-* " 

, - 
our perspective a t  the center. The secjonil view of the model iS.then 

from "what it looks. like from the outside, outside, the systemu-in an ' 

- i 

. objective sense. - 

Genesa and the Chfidrpn - .  
. , & - * >  

P. 

I have worked with the children, over the years helping them to 
. . 

- : discover the patterns for the alphabet, t h e  color"system. basic mathe- 1 '- 

rnatical relations, and geography frorn'inslde the crystal. . By far the * - - -  . , 

most exciting and meaningful to the children is 'the experience of I 

- 
color from inside the ,crystal. On one occasion I g6t tubes of acryli& 

paint and introduced the children to the color wheel inside the clys- 

tal. They would reach out to the red triangle with one hand and v@ual. - 

ize red as I would put a dab of red paint, into the palm of their hand. 

They would then reach out with the other hand to the blue triangle 



florescent Lighting, with an oscilloscope wired to my body. The most 
r ,  
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significant electromagnet-&influen~ on me was the imposition -of the . 
I .. ,. -O > 

w a v e  of electromagnetic emissions f r ~ m  the transfotmCr (ballast) 
+ 

which 'is fundamental to m y  florescent lighting. I also attended a 
_.. - - i.4 

. world conference on -bio-magnetics in Septembei of that year- in , 

4 

Va?cquver. and chose not to- subject the children's .subtle magnetic 
9 

ficIas to overhead fields of electromagnetic radiation. 

The children and I also noted *at the water in downtown - 

Va'ncouver tasted more chlorinated than water frdm our home areas, 

and also noted in the newspaper'the intention of the city to:fncrease \ ', 
- 

+ fhlorinatmn levels by a &ctw of three for Expo86 to be held that:year. . 
- At this Point I began hauIing rdotintain s p a n g  water for the children; 

+ 
I .  

- 
. 3 

and we had a water coolkr ind the-middle of the room which the - ,. 

- I 

,children were' free to 'use a t  .anf.Grne. We got a kettle and several of 

the children got into the habit of making themselves herb tea during .* 

- ,  

the--cold winter mornings. 

. I began the third year with nine children, six returning-from the 

sgcond  ear and three new children. 'TW? of the..ney chlldren re- 
, - 

mabed with the pfbgr& for about one half the'year, one left bkcauseI 

could not get-compliance iulth the pi(;ents for their role in creating an ' ,  

- 
-. , insecure and d.eceptive child, and the other for financid reasons and 

ideological differences. Two students joined the program during the 

year to leave me with tlie nine I started with: One jolned because of 

conflict with a teacher in the public system, and the other moved up B 

from an alternative program in the united States. 

, Susan Brown und rstood the Wondertree model quite well and P 
although we worked together effectively we had slightly different 013- 

4 

- 
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entations. She had a background working with "roblem'Lchildrefi in.a -= ; * 
. , . - - ,  -_ - . t . .  > - -  .- ' "  . "  A 

group home. She .also had a background k rk ing .  m bublic edGcation. .^  1- 

d " and had no blisiness experience: . Her style of working with :the . 
, . 

children was more au&oritarian7ui*a directed than mine: a n d s h e  felt 
- 

. , *. 

I '  

imposed upon to work with a n y  child who came into the proeraram. 
- A 

She was reluctant to exkrcise choice either' for herself or in h q  rela- 
P- d - .  

tionships with her.children. She began and completed .training in NLP * - - 
r 

, . " - I  JI 
_*, . 

during that sehoblgear. We worked together far two years i4 &is-.. .r -, . -: 
-e, + . - >.. , . C . f..- 

2' -, 

loc&on. - .  While she  wo&ded witg children at the grade 1 and 2 ikr ls .  i . , . - *.. 
f 

worked'with children at the grade 3 and 4 levels. 
L , * + + , 3 - - 4 - , A -  -a 

< "  * x - < -  - . - 
Play and the Expectations df m,bt8 -. 

A 

In many ways these;were themos t  difficult years for the pro-. --- 
L ,  

gram. The chtldren wanted to play and leard)&rough play. and ihe -r, ' 

parents wanted me to .introduce formal academics into the program. I -  - 
,kept the parents away from influencing the program a s  much a s  

possible. and kt the children design and evolve the pogram totally . 

out 0-f -their own curiosity. I wanted to give the children the , 

opportunity to invent the curricui&n out bf their interests. I 
2 - . * 

remember one parent in particular would dail; come to pick up her 

child, and more often than not go to her dauzhter's work space and 
-r* 

look through her joknal .  She had given her daughter this book to 
=% 

keep track of her! learning experiences. &wTer: day aft& day and 

week after week. this book would be empty. ' .*~s-- the lrustratlon - L 

accumulated, r would from time t6 time be cogfronted about the empty 
. -  ? 

journal. I would explain $hat h e  work we were doing was on the J 

A 
L 

r 

a ,  

% 

q' 
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: , inqibe. was visual, auditory.and kinesthetic and was noi as  yet being ' 

..% - . e . . 

+ , mapped by the children on the outside withCpen and ink. _ 
i z * . ,  - 

> - ' ,  
- In fa& the children did v e y  little work on the computers 

. . . '  
-5 

, % .  
. ';"-. . - because  &ey were SO cumbersome and dementaq  compared to the 

i: 
- I . *  

. %+ power" the$ experieijced within- their mind's eye. Paper and pencil' ' 
' -.> . ? 

were eves less interesting than the rich and sensational world within. 

- .  With' this it became an issue of &st afid of proof. However, 
- - .  - .  

P 
wqrking daily with the children on the inside left me with no doubt 

that the-quality of understanding was impossfble to slow down and re- 
. . .  

auce to' writing. The level of inner work in the mind was rich and 

dyqiarnic. and was &st manifest in thpir discussions and play. 

Initial'InstalUng of 'T' Frame / Center of System / Ungraded 
A. 

This year the chilhr-en had become aware that otlie'nhildren 

were in public school and wanted to k n o h h t  grade they were in. ' I  , 

\ 

assured them that whatever grade that they were in that they had- 

already passed. I wanted them to transform the~nofion of grades from 
t =  

an outside expectation to an inner directed opportunity. I attempted 
.x ** 

L, 

to introduce the children to the idea &t both the inside view and'thi -. 
-b - - \  -- 

outside. view or oneself are true. 1t is important to. understand both 

point's of view and not substitute one for the other. I'endeavored to 

reduce expectations on them to a minimum 'and allow h e m  to explore 
4 

and follow their own inner enthusiasm. 

My own daughter was cot reading at this point, and all the other . , 
children were reading wdl beyond their grade level. And because = - ,  . 

there were no  limitations o n  them, the children w ~ u l d  of tensdo f 
art i~lt ies beyond their grade level out of exploring their enthusiasm. I . -. 

, , 
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b- 

often wanted to introd'uce*ideas to them th$t I ihought Ulev &err , 
I : . _ -- 

' .  .. . 
ready for, only to discover a I'adk of-interegt 5nd enthusiasm. 1 h v e  

* 
r C 1  

.noticed that  children tend to have -learning difficult;. with, othrr- - .  
directed activities and seldom any learning difficuay with inner - 

directed aitivitics based on their enthusiasm ,for the wdrk.9 ~ h ; n  
- ,  

i i. 

children were woiking naturPlly but  of their enthusiasm i t  .y&; often 
. . 

-I 

difficult for a d u c s  to appreciate the level of academic ability arhievcd- 
' .  

by the  children. because we were often fopled by, the chil-drrnts - 
f .  

4 .  effortlessness and expertise. % 

- ,  

The children were the directors and creators of their icnrning. 

This was the year that  children began copying each o t h ~ r  in a morr 

formal way sd  there was a marked increase in tEe learning curve on 

ariy project. One of the interesting aspee& bf the children at this time 

was their lack of interest in finishing. anything. They would get mto 

something and then about half way through they would be led off in 

another direction by another interest. The parents saw -this as a 
- - 

problem, and I was part of the problem a s  I have a tendency to start . , .  

C------ .- 
more things than - ~ ' c a n  finish. However. after much soul searching the 

' r 

process seemed to be driven by an  abundance of enthu,siasrn -and I let 

it take its course. (It is interesiing to note that in the 6th and 7th . - 
years the children demonstrated a natural drive to finish and complete . 

a project. Their more evolved and comprehensive understanding ' , ,. < .  

coupled with an inner ability to judge and evaluate has.  manifest in 

strict quality standards that include reaching the- goal with demon- 

strated excellence.) 



- - 1 '  

- - Inner Technologies for Learning 
- .  

.> . 
. .  I used the video camera to create a language . . ahd a set of . experi- , - 

> .  
. L 

: ences out in the world that helped me in working with their inner-ex- . 
2. 

.. . '  
-peri,ences. For example, I notfced in our work with spelling that when 

. - - / 1  J 

the childr& couldn't quite remember a word they 'rni&t describz t h e  
% - - , 

s ,  
9 

enperiqnce by Gying that they "couldn't quite see the letters because ++ 
s + ,  . 

they were fuzzy or too dull". I worked with the children ori the videa 

' camera; and played with. the focus adjustment. g.anchorgd words like 
- -  _ . 

5 .  

"sharpen the focus" while they looked through the view finder and  
I 

watched the image move from a blur to 8 sha* image. I had them 

adjust the-manual iris opening so that both the brightness and conkast 

would b'e atfected while they learned the corresponding d d i t e r y  .- . - 
- 

" ~ i h  
commands. -When the children were then working on spelling or re- '+ 

.- . , & @3 
mernbering some other informhtion. I had them sharpen the 'focus.' ' 

mom in for a closer look a t  a detail. lncrease the conffast. change col- 

ors. etr .  all serving to facilitate ,"remembering." using these tech- 
* 

niques, the children soon learned to construct associative maps that 
3, L 

were visual motifs with meaning.' spelling and contextual m-emmory' 
.i, . . - 

hooks for future referen;e. None of this work could be done as well on 

a computer. and there was little point working with pen and paper 
-. _ -  

-Z 
when the visual realm was so. accurate and dynamic. In my experience . 

*. 

~vorking with adults I have noticed that they are often out of touch - 

wlth their visualization ability and are able a t  best to create vague .. , 

colorless and fleeting images. Many older people I have worked with. 
, + 

are working with black and white 2-dimensional images that are static 

and temporary The exception to this i s  their "day dreaming" which is 

- 

A. 
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. 5 ta t . e  depende.fit . . a n d  usually odtside the Context- of d'a$ t o  .day . :--.: ' . - . 
'* 

. . .I 

. , , .  . . . - .  - .- - . - .  
&€ivities. My work with the children is &sentially to Ggi., ththar f&t& 

.- 
.. ! . . . - 

. . .. . 
- .  . . 

. . .  - ,abilities withint&~'context of their woik? . . ,  . 

% - 
% -  . The Thirteen ' W s  - % S t  . . . -  . 

dften children who are having difficulty &ith their work are en-  
* - = -  

couraged to "work harder". and to spend more time "pracUcing" the 

skill over a n d  over. However, in my course . in ~ e u l - n - t i f i g - i s t i c  . 
1 ,  

Programming, 1 learned that this is not the case if we are-going to'en- 
! 

cdurage excellence. and  effective learning strategies. ~ o h n  Grinder . - 
- 

pointed out * tha t  when people who are excellent a t  something ate 
' asked. "How do you do it?". they often comment how easy and simple 

i t  is to do. what, to the rest of us. seems difficult. llow often have:we . 
n 1 

been told to model the hard worlung studious student,  and ignore ihe 

individual who never seems to study yet gets top marks. Ease and ef- 
\ U* 

ficiency are indicators of a good pragram if we think of human learning 

as a program. A good computer f igfa in  or strategy runs  quickly a n d  

simply. a n  inefficient computer  program is c u m b e r s o m e  a n d  
- 

convoluted. I have. therefore. advocated to  the children tha t  they ' 

should be guided in their work by ease and efficiency. I f  something 
.? . 

seems difficult instead of ahead, stop m d  take a new thck: By 

working with t h e  chi ldren  in  self-observation of the  learning 

- processes, and having them become familiar with the visual. auditory, 

and lunesthetic aspects of performance strategies, they have been able 

to design for themselves effective strategies. 

Therefore, I have used. a s  guide words to inner strategies, the 

. followin6 thirteen concepts which coincidentally all begin with "e":  
a. 
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efficiency, excellen&. . ease, e~egance. effprt. ecology. ehjoyrnent, 
A 

- .  

enthusiasm;. exp&rfe.nce.' expression. exploration. expehment and 
- 7 * -I .- 

- 1  , - 
' . evaluatik . - - d % - - .  

- - 
- The Money Gaine ;, Sean's 0bsmion 

- - 
, . *A 

For me, pke very interesting discovery came about through the 
rr 

creation of the " ~ o n e p '  Game.!' 'one day i ,@ut'a.dolIar bill on our newly 

. donated photocopier, and eveiyone's -eyes popped. There succeeded 

during the following-weeks a fervent c@ying of bills and the  'cutthg 

ou t  of same to generate stacks of money. I went to the bank and got a 

100 dollar bill and put it in the center of the table. Through discus- . , 

sidn the children found' out it was worthless in a desert where there 
4 

was only one person; I t  only had value out of agreement and the 

keeping of agreements. The children designed a game,-where every- * .. ' 
0 

thing in the center cost money. and everyone in the center had charge 
. , 

of some activity. If someone wanted to use the copier, a libra#y'book. 

or the computers she would pay money to the owner for its use. Some 

became bankers, and -e&h started out  with an agreed amount of 

I money. The game was very interesting, and much was learned 

throughout the next several months while ihe game lasted. One child 
* 

- 

was desperate to get more money, he would photocopy extra money 

against our established agreement and he would steal other 's money. 

Thr other children set traps for him by marking money and then . 
a 

finding it in his pile. In our confrontations with him. he began lying. . . 

and covering up in'every way possible. . I  

About this time my wife and I held a parenting course for all the - 

parrnts. This same boy's parents became very uneasy and managed 



* %  

after several e x c u s 6 t o  slip out of the first course.. When his behavior, . - 
__ - .  

became more disruptive. I began doing private counseHing with the 
_I._ 

parents. I t  was during these sessions that I. began to see the patterns - -  .- 
+.-- -. 

of unconsciously held beliefs consequent to the events in the parent's 
< <. . - 

childhood showing u p  in a unique integration in their child. This 

child was desperate for money which manifest as a family issue around 
\ 

-.. self-woyth. The mother was  -overly 'afiectionate consequential to hrr  
1 

lack of parental affection. and based . . >  - on - the assumption .that if  shr . '- - .  

' didn't hug him extensively he TfQuk? have probleins. WhBt; I believe. 
4 - A 

the son unconsciously understood was her fear and unresou;&ful . ' , , 

- < 

-*._ affection. His father was stoic. a n  intellectual with 'elaborate bclirf ' 

.h 

systems that. I my-opinion, &&dnted td alibis and excuses: The effe~t . -.- 

or consequence 01 these beliefs on his son were: i n  my estimation. 
-. 

limiting. It did not matter what was the basis or validity of his beliefs, 
- - 

I was interested in their effect and consequence. From an NLP frame. - 

a test for a belief is. "what result does it get." If a belief is limiting. 

change it so that it optimizes the situation. 
- 

Because this family continually evaded any responsibility for 

shaping or reshaping their child's beha&, and because the child was ' 
$ -  * 

- 
not working \Yfthin the minimum frames of relationship based on held 

- agreements, I asked this boy to leave the program. Within a week 

there was a return to stability and balance in the whole group. 
-. 

Whenever an individual who was destabilizing the program was asked 

to leave, it was interesting to observe how much that behavior had 

influenced the entire program. 



. . + .  

*The children interviewed about ten people. and chose to work- 
.. 

with the potter that they had worked with the previous year,'& wood' - a 
t .  

.P4 

. . , worker and .artist, a d n m a  teacher who did psycho-drama Bird i p -  ,' 
, I .  - 

promptu work, a singer and musician, an &thropologist who dia 
% .  

1 - . . .  9 

guided imagery based on cross-cultural experiences. and a pupPete& , . 
' who built puppets with them and created plays. Each one of thesg 

people. came in for a twelve week, session, once- a week, .from . 
i L  

September to Qecember. and for another. twelve week period from .. 
A 

February to May. None of these-people were trained teachers, and 
. e 

each was excellent at their craft and made their living at it.' 1 would , .-: 1 
. . ' 0 . -  

roach the children in modelling. skills; observation skills, imitation . , 
= .  - ,  

techniques that they could best model the excellence 'demonstrated. .* 2 A 

. "  - , ,  

by these individuals. . - . - d , L L  -* . * 

w r i m e n t s  with the Children into ~eadlessnes$ - -- 

, . 
~ u r l n g  this year. ~ o u ~ l a s  Harding came again from ~ h g l a n d  to do ' 

- - 
* '. . 

, 
* I- - I ,  

a program on "head1essnes~"'in ~&couver .  After his:wrkshop I de- .; 
, - 

cided to run some experiments with the children. several of the chil- - 
. - , *  . . y :- 

dren were able to remember what the world was like when they were 

very young. They didn't think they were ' people, people'were out .. 
, - .- - .- f 

there arfd they were headless. They exbelenced themselves a s  the 

renter of the universe before time. We had some excellent discussions 
2 

about the discovee and invention of time, and the discovery and in- , , 

I' j 
. I  

vention of self. These discussions significantly contributed to_ my de- 
. a 

velopment of learning strategies. For example. I very seldom ever+ 
c f 

teach children an idea. I most often join a child and look out at the. 
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i 
world h h  him. , I  then ask questions and get curious about paths of 

' .. , - 
, \ 

solution and discovery that help t h e  child create learnlng process. : 
r >  

.when the child gets into similar situations in the  future I have b-ften 
%' 

C ,  < .  . " 

npGeed mat  he employs. variations on the strategies I have mapped out ' 

, 

with \him previously. The children w e  learning about leaniing. k&n- 
I 

ing from the inside out. - 
. . 

., . 
+< . .  ~ntrod'uction okae ~ e ~ t k t i o n  SPrategy - - 

.j r 

- ,  

At about th8 dme the children-were moving from a self centere8 . 
\ "* .- 

I . .- $-"me a n d  i" :~or ld .  view, to  one where they were c o n s t r u c t i ~ g < a n '  - - 
A ,  . - - . '  

uliderstancppg of ihernselves as person. These are intense and - 
* 7 

cornpiex times in the children's world a s  they struggle yith god el^. 
7 ,  A 

>, . " bound-aries. levels. and contexts. Their play is all about the creation of 

. ,. varied and -hult!ple dimensions. "let's pretend I a m  a king aver all the - 
< 

J t 

,, land. 'and 90; a& b e  prinee fram the forest." . There were many 
- _ .  -3 . - . - .  

confllcts of'interest that arose this par-. B n d - ' i $  i&;&.uced Ur-e . " A > .  - ,  - - -  ' 1,. 

.t 

- " . l . _  - , . ,. . - I- _ 
negotiation strategy to each 'child in the cant&. of ;personal conflict. . 

- . > .._ - 
-7 5 .  

7 - Conflict arose when' Any. child took her bersonhl .&ie&vpdi~t against - A - 
. . 8 & .  

another. For example; two children. b o t k  w+n$ed:tt, play Wth a . ' 

4 -, - .  
particular toy a t  the same time. Each was quick to assert her rights, 

-- , - 

and  to 'make* t h e  other person wrong. Whenever one is confronted 

,wi th  being made wrong it tends to cause an increased assertionof.self - ,  

as right.- The focus is on content. The negotiation strategy is to- fpcus - .  
on intent. 

The essence of- the negotiation strate@ is to introduce the eco- 

logical principle that each one can win. Secondly, it is essential to get 

each individual's-willingness and agreement that this could be possible. 



3 

Each in turn states in his own words his position. ~ a c h  acknowledges 
' .  . " 

that he. hears the other personfs position. Each tfienktates that there 

. is worth. or positive intent in the other person's position. I t  is 
\ - i  

6 . .  . . 
importarit here to guide the process.so that acceptan&:of positive :, -- 

- 
" 

intent is separated from the content of the disagreement. ' 1- ihen - 

-invite eafh one of ihem:on a pretend level, to offer three things thaf' - . 
.:, h . . 

they could- do that would meet the other person's needs. This is d d e '  , - 
*, 

, on the presumption that the i  don't "haveh.to $0 this, and that they a -  

6' 

don't have to give up their position. When thdsegdnd child has stated A 

- , 

his possible solutions for the other person to get his positive intent. 
-4 

- .  
the magic happens. - In thd years of dqing this techniqui with ad i ts  '4 -. 

* < 'Y I 

and children, everyone has .discovered within the three suggestions 
I . , . %** . . - -  

. ~ ~ m e  common ground and a negotiated solution. The children have I . '. . , , 
, - .I 

i < b  
- .. 

readily picked up this technique"and do it in a variety of other 
. & - circumstances. =Parents have repoAed to  me that on many occasions A 

. * 
<" + +: , 

,- ' they have seen their children use this e technique ~ i i h . ~ ~ a r r e i s & ~ e  - . 
- , *  

' 

children I-c . who have I-& howledge of the strategy.. . . . - 
. . 

' Film Documentary with c&el 13 - , - +  - .  %,- '-. r . - 
-. 

. , . . 
* 

- ,  

- - . ,  - -It was at this time that the  ini is try-of E d u c m ~ n  announced a 
, , -.: - . 

"Fund for ExcelIence". and began tdking about "Schools for' the 
x 

-11 1 > ,  

Futuret'. I began talking with clack Taub. the F a b y  businesskm and -. , L -  

A 

' - creator of The Source. the largest computer data bank at &at tinie in . , . 
the United States. He was also talking with the Deputy Minister of *', - - -, d ::. - . . . + -  - Educatioh ? n d  initiated what turned out to- bev th-e: ~lect&nillc-" - 

0 

Classmom ih th; Saanich -&hool District -*I-  looked into his previous 
' I  - 

< .  
P 

electronic classroom in the state of Mayland. and discovered that in 
, . 



t many pepp lets opinion it was an 'excellent Idea but much before its 
. , 
- / - time and consequently unsubstantiated. When the money for the  Fund 

for Excellence became available I was the first to apply for funding. 

The Deputy Minister a t  the time informed me that the Fund was  onlv 
- .  A - 

available for resbar~h &~n- the : schoo l  system. . - . .  2 . . . - 
I ,  . . 

Subsequent.to this ann&incemmt of the "Fund for Exrkllrnc'r". ;I 

\ 
* .  

local cohrnezcid television s t ~ t i $  began a search for 'Schools of thr 
- . .  . > 

. - - 
~ u t u r e ~ ' f o r  a planned one we&+documentary on their news hour pro 

n 
-. 

gram. After viewing both - public arid private schools. and a f t ~ r  vdkiting -- 
-. 3% 

Wondertree, decided that h e  entire documentary would- h r ' h n r  
-- - 

on Wondertree. This was based =on the premise that we were alrcbbdy .- 
I . _  

doing what everyone else was just talking about. A film crew and'di- . ,- 

rector spent over two weeks in the school shooting footage and  tntar- 

viewing advisors and assqcratgs to the program. A twen&rrlivr minutc , 
, , 

documentary on wondertree was completed and aired over a @-iod of' 

one week during the evening news hour. C&er oneAhundred copies of 

,' this docurnkjltary have been made and shown id a number of countries 

. .. around'he world. . + 
- C 

- ' _ .  

" * Binding Machine and the Making of Journals . . 
I .  

, . 
We prchaseh  'a mechanical binding machine and began rnakinr! s I .  I 

, . , . 
and binding' crur bwn .books of' poetry ah&-writing. The chihlrcn ... . rJ .- 
started collecting. daily infurmation - in-a  jpurnalr b d  we travelled up70 + - _. . - -> C - 7 

-, -- - *- ? < -  * -- . I ~ i m o n  Fraser university to meet with Dr. Maurice ~ i b b o n s  to model - 

his excellent journals. The children made an excellent haiku poetry 
- 5 

book througlbut t h e  year. I bought -h&d plastic covers and .the chi1 
--./ 

dren enjoyed and i;alued their personally bound and illustrateq books. . 



? .  

Bi-weekly Trips to the National Film Board - 

During this year we made-'biweekly trips -to. the ?lib viewing . . 
I 7. 

room at  the ~ a t i o n a l  Film Board. The children leimed how to h e  the . 

librqry and index system. and read abdut and ordered the films for ' 
&, 4 . - '  

each session: One of their favorites was the anihropolbgical documen- - -  
- 

: - 
tary on the Netsilik Inuit group in'the north-eastein mctic: >. 

Began Annud Egg Drop Contest + 

1 C' ," 

- .- : In thg third year we began whit has become an-annual event a t  A 

. . 
-. 

.Wondertree. ' I fooled the kids int~~believing that I had a letter from 
J.. 

> 

NASA and thi t  . . @eys.were asung for children. who in their.opinian are 

our most creative minds. to expe&ent wfth soft landing craft. I an- ~ - -: * 

. . ' ,  *. . 
nbunced a NASA sponsored proJectJwhereby they were to .design a - C 

?' - . 
landing craft that would safely land a pilot, one fresh egg. The chiL- . 

dren each designed parachutes, padding, collapsible legs etc.; 'and 

after about a month ~f building we threw the craft$ off of B Tkirte storey, 
, >  

building. Most of the eggs were unbr~kexi and 1 handed out NASA 

kertificaks to, all .the children.-- ?, - p 
* ? 

, * 
--  d   he Table bid Archetypes for Analyzfng Movies 

. . . . .  - 
This was also the year that we%egan watehing movies' on a b i -  
8 

, . .* -. 
weeklk basis and used thes on'the table to mind-map the 

' 

events in- the movie. I hdve been amazed at ihe levels of insight and. 

understanding demonstrated by the children .during these- sessions. 
- %  8 

~ b s e r v e r s  to these ses&ons:have all remarked on the depth and ma- 
- 

- 

turity of discussion that this- particular model 'was able to facilitate for 
. . 

the children. We watched movies such as "Gandhi", "Quest for Fire". 
t 

c . T-* 
L 

"Greystoke, Tarzan" and "Star Wars". 
I .  -jr 

I \ 
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.I -. - . I . - 
< -+ - _ . I r  - e -  

1sz - .>, 

Stone Circle ~ignthouse Park EQuinox~olstice Cilebration . .. 

Much of my motivation in working with t h e  children has Pee.n to 

support their innate intelligence. to create around them a micro-cul- 
U.  

ture that is respectful of their esserit'ial nature. In my per~onal studies 
i t  . r 

of'ofher cultures I @we ofkn felt that primitive groups are more ie-.l. . 
,a 

sp6&ful,of the integiirity of individuals and the kontext of their envi- 
--. 9 

ronment. The tribe and the extended family haye been-the psycholog- 

. ical womb for mankind for many- millions of, 'years of human 

development. & see Wondertree as -an integration -of the s&b]lizing 

factors of sustainable cultures, and the growth and flexlbility.possible 
. , 

- from techni~logical cultur&. ~echndogieal  society has neceSsitated 
L 

a ,  

the breakdown of traditional beliefs and families. Cultural belief 
< .  

, systems are being universally broken down in this great technologjcal . 
- 

experiment. Many of these beliefs are'llmiting, and many of them are - .  
.+ 

enhancing, &and all are being broken down. This providq.a unique _ L _ _  - - I  

opportunity for the re-creation of a new set of ;nhancmg belieiswithin .-- 
-. ,. 

e, an ecology of individuals globalljr. . I 

Borrowing from the rituals and celebrations of the native people - 
, .. 

+ .  
, . .\ 

of this country wehave created &ircle ceremony celebrated on each ' 

. ?  
solstice and equinox in a local par-k. In my work with adults in the 

2 

\ d *  

parenting course, we ask the parents to list experiences that are per- 
, . 

sonally fulfilling. I would estimate that 90% of the almost 200 people . 

who have taken the course have indicated that their experiences bf 

fulfillment have taken pl&e--- in nature. ~ o n s e ~ u e n t ' i ~ ,  I have taken 

these &y children fnto the forest as bften as possible to celebrate na- - .  

w 

ture, and discover our mind in nature. 
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The children and I evolved &I elaborate ceremony to introduce a 
. z 

rock to the five elements as in. orikntal philosophy. The children 

buried their sacred rock in the ground, washed it in the ocean, threw 

it into the air in the-six directions. burned the .rock irr firr, and rubbed - - 

aoplanf-into thk stone. We then'took the rocks to a sacred place in the 
f - 

forest and created a circle m t h  the ' s h e s ;  We hid the -rwks in .the 

bushes after the ceremany and return at each awge of the's&sons to 

recreate the circle ceremony, Each one of us  *has  chosen a totem -- , . 

animal. .an animal that we personally feel close to, and for t h e  duration 
' 

& 

.- . , 

of the.ckremony we take on the chaiacter of that animal arid-tell a , 

story about what %ishappening to u s  as that &al. It is a very simple 
. . 

and powerful ce~emony. one that has releasedthe spirlt and captured 

the imagi+tion of u s  all. . - 

Thehid& Contest - B.C. Student Mlm and Video Festival * 

C 

- I discovered p t L t h e r e  wap an &riual film and video contest for , . ' - .  
.I - students in B.c.--'&-I~ when 1 told the children about it there was 

unanimous interest.. rp,roceeded to show the childreGn'.how to db - 
c b+ 

' 5 

,. . 
SIT&! animatiok by placing 4 large rock in the rdiddle of the  flopr and 

' .,. 

by alternately moving it and turning a video camera off and on. The 
, 

4 .  
(I 

0. 

children. were instantly in on th secret of animation, they uhderstod&'* 
i .  37 L a  

e e  magic: magic they had watehed daily on television. They all began' * ?. 

. . 
, &d play with the camera h d  develop sets and characters. By the time + 

ofthe deadline. f& subrnissioni, I hbd several videoato. send in. and aH 
. I  

< - the- childre& had participated in one way or another. 
I 

, 

- ,  :When the award night came we were d l  there, and Donnie, 
,  adse en won a n  honorable mention, and his video was shown. When , 



t 

1.54 . 
I -  _ 

- - we all saw his qdeo on a big screen and heard the audience lau&h:and --  . 
I .  - .  

\ t .  2 clap we all decided to2 entep again next year. . - 
, - .s %' ,. .. - % I  + , . - 8  

B - 
. Wee- &urs~d;$s to ~xp0'86 . , - $  

- c z  - 
, This was the year that Expo 86 was in \rane~uuei ahd our een&; - eb 

2- - j _  - c. 
P " 

- W a s  -thin walking distance from the site. All'the children*got Season + ' 
1 - >  * ' a * , 

passes w d  we wen€ over thirty times in the two or three months that . 
- * .  

the fair was on during the skhpol year. The ch~ldren saw almost all the 
. - 

ekhibits. experienced .the country's paviligns, and generally had a won- ' '. 
I- 

I 

- 
7' 

derful time. We participated in a cel;ernbny at the United Nations v , r 1  

/ 
e + 

pavilion in a world peace proj ct, and were often the only',chil&ea an- - . e.. C - - - I 

the site. We were often asked why we weren't in school by adults  - 
,. . < 

" : .  ' . * 
s ? 

standing in line, and the children would reply with a latge smiie. "We-.. J- s > c r  - ' 
i .. \ - 

I i ' -.* L 

are!" . d z *  - .  - = .  
- # 

*,* -4 , 
7- . .- 

A. 
a,. '++ "- 

, "6 - 5 

I noticed that the children-tked easiky on the site ~ ~ $ - t h $ ~ u r k  - 
- > ,  

' i  . '  
couldn't bovw as much ground bs I often hoped. On-one pafticular day 

b th@ childrexi were exhausted-'$ p i d  morning. *I stoppedAall t h e  chil- h 

, - 

dren and asked them t~ note their int&nal kinesthetic state. Later on . . ' .  - ~ 

* - :w 

that same day we were a t  Lighthouse P&-k for our s o l s ~ c e  ceremony.' -, * 
- _  

' 7  " - & .. " . > -  
-% 

After a lohg walk-through the forest I askea each oneof the children . .- - .. . ,  

r- * .  
to stop and notice their internal states. ~ a c h  one -amaed.  they r 

.-, * 

felt invigorated in the forest even*thbugh they had expended much 
~ i - ,  

* ,  - . . % 

more energy than at the ~ x ~ d  site.. I think we all made &ntal notes . .' ' 

about the effect% of concrete and buildings, be it positive ioQs or what- 
# * .  

J 
- ,  

ever. there was something a t  play with obr energies. . - .  J 

, . 
! - 

\ 

4 1 

\- ,*.I-" . A:*- rr . .- t 
Ji. . 

i 
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I 

- * .  - - .  
, - 1  . New ~pg&entici? ' -- , e > +  , \. 

& - 
" - 

-out this time a k h b o l  teacher inskanairrio-visited thk school . = . 
& 

I.. 

.* - 
L z . < 

\ and'informed us that she wanfed to join our program: SuMn and 1 * 

t ; '  . - 
designkd an apprentlce;hip piogra& h t h .  her, which_ consisted of a " 

T + , - +  , r l .  

one month intensive and a:ane year supported 'Wning wk& her bwn 
* .  " 7 

1 - 
i '  

x 

group. ~he. ' took a-ikave of absence with the public school board and . . . 
% + 

- .  
- - >  

* . -  
came to work with us  the fpllowirig 'aptember. * : - . 

. - *, 

Mester'q Training in Neuro-Lhguisbic Pfogramming 
\ 

_1 a - . . 

Z -.. The ye& ended with the three of u s  planning to be backin  the. 
7 ' 

? ,  

2 " ,  

" ,-c coking September. -Mary, the new apprentice, ~ o u l d  work out of a - 
? F , -- - C .  

* .  '+,  

-c ' - ~ u r c b ~ e v e r a ~  blocks away. aild Sdsw and 3 ivould begin our secong + 
- h, !> - .. \ - ' 'Q r . - 

r year *&@ether gu t  of--fhe c b h h  we were cix-rently ih. -I finished up 
* * 4 - 

k --Ckkk \ .- '-< \ 4 

with, nine &&-&nts,that were all ph&ing to come back thi?:next );ear 

=- 
and already had. &'.xi& students 1inedTiipfor the coming year. * - 

'--\ t-- 
--A% 3 - 

B ~ u r i n g  the sGhqeramy . p-ife. 4, and .. I took ..hventy , _ day-dtensive : . . -Lo. --. 
rralnidg ,kith Robert , ditts db;-faunder of Neuro-Linguistic 

* 9 i 

Programming. and SuSan and Mary to& the'-Practitioner level training 
-.. 

during the same time period. ' b r i n g  this time I learned the ~ e - '  . - -, 
-.. 

Imprinting Strategy which ,&as so informdtive over the years in 
7 ' >  

working with, parents and children tinravefling the chain of-even@ Chat. 
+ .  

take place through gefieration$& we p a w - o n  our limiting beliefs to, 
x :. 

o w  thfldren. .. % , 

%. 

Wcmde- -Year 4 1986187 . 
-. 

~ o & h  pdar - (2nd year at &. Andrew-Wesley) 
\ 

The fourth year began the smoothest of any with my eleven ktu- , - 
*- " 

dents.  vine from previous years. of which most stayed for the eqtire 

t. 



% 

. - i 50 
year. - It was. however. the most difficult year in that the ~ o n d r r t ; r c  

. 

i 

community had grown to three -learning consultants.-,with thirtv 
't 

. students. twenty resource staff. and over .sixty parrnts.? The extra 
Y 

demands on my time and energy along h 'an  i n k x  of p60pk fyom ? "  - 

around the world wanting information about Wondertpe, a s  well a s  thc 

foc& of my ene& on supporting the learning of my group of rhil&+ri.,~ 
* > 

almost led to the collapse of the project. 6% . . '  L 

We were again in the church facility that 1 particularlv didnrt ilk;- 

because of its institutional atmosphere. There *was no playground. and 

we were surrounded b j  concrete and parking lots. -There wrrr n l w ~ y s  

homeless a n d  down-and-out people hanging around the church look- 
-. 

. - 
ing fm a handout. arid for an opportunity to.steal. a 

Mentorship Program 
'I 

The chiidren's favorite mentor was Tarnasine. their drama - 
- teacher. She was the adult most able and willing to play with thrm, 

most fleldble'jn her behavior, and the one with the most- resnurccs for 

them to model. Her work evolved to a year end drama presentation of ' . + % 

- . Winnie the Pooh that was a wonderful production. 

Peter. who had been the woodworking teacher, chose to work in 
". 

an art form taught ;tt the Waldorf school. This ~ o n ~ i s i k d  of using wet - 
- 5 

paper and blending the three primary water colors into a pictu'ke. He ' c% . 
woLld read Christian myths to the children for half the class and then 

the children would aint from their feelings. The children ioved thesr 
- P 

sessions very much and produced some very beautiful paintings.. 
- 

The children hire* Chinese martial art student -an$becape 
J 

very focused in learning accurate forms of morement and balenrr. 



- 

'I'hty hired the pottery teacher again Tor the third year in a row and I 

w&e producing some excellent work. 

A lady who was writing a children's book wanted t\q c h p r e n ' s  .. 
." -4 s ,  

Oplnions apd came in and read the boak to them. a-rhrfiicer a  ̂week..;. , . 
i I F-6 

9 " 

d,he childien would give her constructive criticism, a n d  i n  my opinion 
\ - 

very powerful discoveries being made by the children 
i 

sessions. An adult was valuing their .opinions. was Iisten-.L 

ing to their ideas and making changes, and the children saw revision 

being modeled at a very high level. - 

e A friend of mine. Gary. had come to Vancouver to take a one-year 
C I 

training in - N Z P  and offered t~ work with the children. He was' a 

singer and an exzpublic school teacher. I had taught the children to 

juggle earlier that year so he took up on this and design@ a perfor- 

- mance, and co-authored a'juggling song with the children, 

" I t  was very interesting to work with the children in juggling, We - 
I 

*, 

had all agreed tb be jugglers by the end of the year. and I had agreed to 

take them all out  for a soy-ice cream when anyone was'able to juggle - 
- ,  

thrce balls for twenty tosses. By the end of.the year all but  two of the 
, . 

children t ~ ~ ~ l d  juggle, and those two learned shortly after that. Two of 
h 

thr least coordinated girls. who I imagined might never learn to jug- 

glr. d ~ d  q t h i n g  but struggle with the basic techniques for a whole. 

week When they finally broke through and reached twenty, were was. 

n o  stopping them. One girl who was least coordinated Juggled non- 
LJ 

stop lor over 'forty-five minutes and was well into !he 3000 figures 

whrn she dropped a ball, 



- A 

My intention in teaching juggling was to introduce a l o w - c ~ t e k t  . 

., ._ - activity to the children so that I could work with. high-process. I 

broke the process down td its components and worked with juggling 

a s  a metaphor'for learning. I was also reading about left and right - 

hemisphek function at  the Ume. I was readhig Bateson &nd incorpo- 

rating the idea of bi-lateral symmetry into NLP techniques. Much of 

the NLP . c ~ u n s e l l i n g  work in conflict resollition incorporeiek , _  

kinesthetic aspects  of bi-lateral symmetry in the .- resolution of 

psychological asymmetry. Juggling with i t s  cross lateral tossing and 

catching proved to  be an  excellent balancer of energies. Many 

patterns of imbalance became apparent in this content free learning. 
1 

, . 
and. I wasable to introduce adjustments that influenced their learning . . 

styles in other areas. For- example, Jonathan. one of my long time 

students who always mshes  into things without thinking would always 

toss the bk ls  slightly away from his,body so that he would have to walk 
I ' 

then run forward to catch the next ball: Within ten tosses he was 

running and would inevitably drop a ball. I rtsolved this unique 

,. imbalance by getting him to Juggle one step away from a wall so that he 
' 

. I  

5 

- - had to stand still and he couldn't toss the balls forward. I Ie became an  . 
?. 

excellent juggler quite-quickly. , 
e ,  

 his was the year that the children began to show interest in 
a. 

more academic activities, and yet the basis of their activities was still 

play and fantasy. They read a great deal and we held long meetingsL . 

with seemingly endkess discussioris about what we saw going on in thc 

world. I introduced a book of the month idea and the children loved' 



- 
;* - -  

~ t .  I would orgaaize recornm&iations for book's2and would atso -in- . - A - .  

clude books from a wide variety of areas Into a . &t % of about fouheGn: , 

These books were kept to & and the child& 'would sign them - . out ': 

1 '  * 

' and at  temptUto read, all pf by.the end of th;%rnonth. * 
- . 

u 
The children were wrfting their own stories and working to- 

gether in writing fantasies, I worked with the  children. often doing - 

guided imagery. and from this -we developed a s tory writing-strategy 

whereby the children would go and generate ahGsual fantasy and then 
$ 0  

put it into words while w a t c h i ~ g  the internal ihagery. I htr':oduced w 

,. . 

the idea of dictation onto a tape recorder a s  the children found the 
r 

pace of the'visualizations, and the,speed of the words much g r e a k  

than their ability to write. ~t thls point I began working with wrlfing 

skills to help, &em incda i e  their speed a t  getting the ideas hown' on - I 

G - 

paper. I 'would usually. 6nly introduce skills when- they were need , * 

driven, when the children would get stuck or ask for help. 

Chopse Your Own Stpry-Mind ~ a ~ ~ i n g - ~ a s i c  * . 

Programming I . . 

The children became fascinated with the "Choase Your bw~ 

Advrnturc" stpry books. These were story books with choice pbints 

every other *page to allow the reader to determine the direction the 

story would fake. Often in -a  one hundred page novel there would be 

about f i f t e~n  possible endings. I had the children each choose a story 
L .  

and using a bianching technique develop a map or flow chart of all the 

paths for each particular%ok. We would then compare the particular 

patterns generated by each novel. About this time I introduced two 

kinds of mind-mapping. one I picked up from a workshop with the au- . ' 

a 
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> 

I - L 

thor Tony Buzan. It has a radial center with the idea$'branching off 
. . 

- - frdh; this center. The other was a variation bn,sfory-'boardink which is. 
1 5 ;  

I 

; a technique developed from the industx$& 
m . 

I blended both of these techniques tokeher when the ehilcr n. '  P. -;~- . . --- k 

9 showed a n  interest in learning computer prograkming. A retire&-. 
t 

I gentleman began coming in weekly to work with the children in togo 
t 

i 

and the children began to see the possibility of interacting with a 
r .  i ,  3 I * 

i - 
4 .  computer in a generative way, rather than a responsivk way within n . 

i 
I 
I pre-designed program. When the children began taking basic pro- + ,  

. b  - 
' I .  

I 

I graming scripts out of computer manuals [ taughi some simple basic . - 
programming language. I developed a n  experiential. "do and see the 

I d 
I 
1 _ <  " result approa*' to programming. and within several months each one 

,- * .t 
i of the children wer,e able to write a simple adventure game for the 
I .  , . other children to'bse. The children used the branchhg technique on 

L *  

paper, and developed basic commands to get from one point to the 
I : 
I - .  1 riext. . . . ~.. \ 

Math ~ulshahe Equations and Multi~cation 
, 

The children have 'alwayg-shown a natural interest in math and - 

I .  counting. My daughter, for instance, is often sitting and thinking 
r 

about mathematical relationships. She would often do math in her , 

i 

1 h e a d  a n d '  would interpret events going on around her into , 

mathematical equations-. she was not reading yet and would much 

prefer to mathematically organize things in the world, and invent more 
I - 

t and more complex math functions spontaneously: . , 
I 
, . 

I often designed math.  experiences for the other.-~hjldren by 
1. - 

asking her how shkwas  doing what she was doing. For-ehmple,  she 
% -'J 

.,a 4 
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, - 

figured out all her multiplication tables by noticing the p&t~ms in the 

tables which.she created in her head. I put  these on paper for the 

children and we worked' with- our principle of doing everything ,the 

easy way. We realized that we di-dn't have to learn the 10 times table 
. s 

- because all you needed to do was to add a zero to the other ;umber to , - .  . 

get  t he  answer. -We also noticed that you didn't have to learn the 9 

f times table either, because you could use the 10 times idea and 

subtract whatever number you were multiplying by from the answer of 
- 

<'c 10 times. The children also riotfced that whenever you multiply by 9, 

the numbers in the answer always add up  to 9. so the$?used this as a 

. ,check to their answer. They were interested- in- understanding and 
- 6 

- .. getting the right' answer for themselves as there were no outside 
- .  . * 

expectations .to do math. They did math  be'cause they loved - 

discovering and playing with the -patterns and principles. - , 

I would often get them to use their mathematic pzinciples to 
. - 

make up  their own equations. I would work Wth equations 5is a sense 

of balance. With both hands a s  a weigh scale they would work y t h  

balance across the equal sign of their bi-lateral symmetry. We would - - , 

put Cuisinaire rods on weigh scales and create equality through bal- . 
anre.  I introduced the idea of true and false statements such as. "it is ' 

true that- 3 plus 4 does not equal 9". We invented a game to play 

. with multiplication by rolling dice and multiplying whatever numbers ' 

. , 
came up on the two sets of dice. Math was a game. an adventure. 

~ach" Child is in Charge of What Happens Inside 

I noticed that the children were makmg interesting distinctions 

between inside and between fantasy and reality. I noticed , 
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1 them associating with personal power in events that worked', "I* made 
i .  

it!", and adopting our cultilrally accepted avoidance df the negative. "It 
" ,  - -- ' 

bored me." The childken, to d y i n g  degrees. gave up aspects of their 
' 

- ... 

. power' and  desrr ibed thkmselv& as' "a; -effect' id vari6us 
1 

circumstances. The more unresourceful the child .the more be would <, 

describe himself as a victim to the events around him. Orfe boy that I . . 

I .  
.worked with for the whole year was often s-ubjqct to the underlying 

3 i * 
assumption that  he was powerless, describing himself as.\iictim .in -' 

many circumstances. Consequently he &so was driven cdnlpulsively 
n .  

for' affection and attention. and was - pendent on positive input from - ' .  -3 
, outside as tie had little inner sense of self worth. 

- 1  did the following experiment during the year to illugtrate to 
I, 

the children about being in Control of the events in their lives. It - 
P .  

reinforced their ability' to increase and maintain choices. I addressed 
P '  

, . - .  
the issue of being bored. which is an experience that happens lor 

-. . 
children when they don't know how to take .charge of aeat ing interesi . .. 

I 

in every situation. I wanted 'to have the children experience their - < 

r 

strategies in listening and their subsequent conclusions about the . a ; 

world. I began a long story about some t0pi.c that I was interested in 
I 

that  would .marginally hold their qttention, I kept track of their be-3 

havioral cues until I had the crbss-section of responses I waslooking 

for. I abruptly stopped the story and told each child to notice a t  that 

moment what was going on inside for them. I gave each of them time . 

to gather the data, and then asked them each in turn to report to the 

group what was going on. I had good rapport with the group. and they , ' 

were used to accurately describing their inner states. As it turned out, 
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- two chi&* were fascinated with what I w& talking about, "three . '  
, * * I .  

, >  * 

children were day-dreaming off topie, and -three ,children +ere. bored. 
. . -  

, . 
.+ ,A hnd the -rest were a combination of the above. Those that were bored 

d - "  
t- ' 

-were + - most , . au&e of-&,ir bodies and the ltlpesthetic sensations, The... . 
. - . " .  

b 
fascinated ones dere'running visualizations of what I was talking $bout. 

- 

and were building i n  their o m  meaning. The+ hay-dreahers &ie 
I .  

, I  

running interesting yisualizations'that were not - ,  dn topic. I gsked the , 
+ A  4 

< ,A 

. "  
children p h o  diere fascinated fo describe accurately what they were , a .. 

. 4  

'doing%nd how they were doing it. I then asked the children to run 

each oT the other twp strategies in t;m. while'1 continued the lectur;. 
- 3 .  

, .  That way they were each able to discover that, depending on how' they . . 
- LP& 

managed their inthnal states.:they were able to be  bsrql.. to be day 

dreaming. or to be fascinated regardless of what I was doiaig outside. I 

therefore became neutral, and the obligati~h for their expedence of, . <  
, , - v 

me fell on their shoulders not mine. The children discovered that :- - 
,*bored feelings oceur. inside, and that someone else is not in charge of 

their feelings. The children learned a process upon which to set u p  
" .  

P 
their belief Structures. They learned m'excellence strategy for deing 

interested'' by discovering how to keep choice and power over our own - 

feelings. and design visualizations that are interesting and on tapic 1 
- 

(ecological). - '. 
Soft /Hard Eyes ~oreground/Bac~und Inthe/Outime . . L  

p I attended a wo&hop with George Leonard. author of 
I 

and ~ c s t a s v .  who gave a talk on his current work in 
.*I- 

scribed at length his teaching of soft eyes and hard eyes. I thought a > 

C 
qreat deal about t h l ~  distinction. and about its relationship to NLP 
L 

s' 
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which makes a visual differentiation between conscious and u k m 7  : 

. i scious aspects of seeing. TO focus on any object' i s  to create con- 
* _  '". 

, . I sciousness. is to mbve it to foreground $thin a back&&und of thc un- 

conscious. The juggling experience is an egcellent example of soft 
' .  

. - 

e y e r a d  hard eyes, of foreground and backgr&nd seeing. One of the 
2 - 

shif ts  necessary to make in order to juggle is to not look directly a t  the' I I .  

1 

B I -. 
bailsi.but to look at  the context or the backgrokd of the 

# .  . r 

The eleven students  and . - myself. on our twelve sided table 

invented a group juggling game that .clearly forced the discovery of $oft 
" 

. * -  

eyes. We discovered that  if We focused any one 'thing: -a5 be.  G 

sim~ltaneously rolled a bal1,to another person in she circle and caught 
I 

k .  a b d l  from a third person in the kikle .  that we would continually miss. 
; ' 8  

a We discovered that if we looked across the circle with soft eyes, that 
4 

we couldn't see the detail of anything yet we could simultaneously see 

and track movement on both extreme sides of our vision. So we all 

-. practiced soft eyes, catching and passing balls, listening to numbers to ,, 

' < . - determine patterns for group jugghg .  and generally created a very 
t ,  

- challenging and exciting game that  in.troduced new skills and .. 

awareness. For example, the role of thinkiag and anticipation in . . 
'5 

creating a future was not a s  excellent a strategy, in this context. a s  

being present in the moment with soft eyes. 

Firemaking Experience and Watching Quest for Fin . 

We found some excellent history books published in Engiand by'. 
.. 

~ s b o n i e - ~ a ~ e s ,  and begafi reading them. The children became fasci- 

nated with our hunting and gathering ancestors and many hours were 

invested in conversation about their life style. While a t  Lighthouse 
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- Park on one of our equinox k e m o n i e s .  I asked the children to imag- 
c ,  

b . - .  
ine themselves as a primitive individual living an  entire day in the fpr- 

est. The children e&eb wrote a s t ~ r y  over the next sever&week~, and z. 

every one I f&d be fase&ahg.  ~ o s t  of their writing was phonetic 

at -this .poi&, and L emphasized to them that I &yld read all t$iei; 

stories ber fe~ t i~ . '  I Goi~ld. G u i y  a s k  the children if they wanted me to , 

", E'., . , 
/ * show them the converitional spelling, some wanted it and others. like 
5 

, - 
- my daughter. were not interested ifi spklling. She still wasn't reading 

/ I 

yet, knew the sounds for the letters and wrote as she  talked. . - 

One young girl spelled the word "any" as, "eny." I agreed with 

h e r t h a t  "eny" made much  more auditow sense to me. and suggested 

that I would support her in totally changmg all the dictionaries in the 

entire English speaking world to the'more sensible ahd more accurate 

spelling. She decided that this life long cause-was -not for her, and 

that it would-be much easier..to learn the more owuse but conventional - 

spelling. 

Out.of this story we began wondering about the making off&. I 
i 

discussed the bow and drill-method of friction creating enough heat to -  
, - 

start a fire. We went out on a rainy and coldwinter day pretending we 

-were all cave people attempting to get warm. I told them that we 

would spend the afternoon watching the movie 'Quest for Fire" The 

chiktren attempted to find dry wood; I gave them string to rnakUeA * - 

bow, and we all attempted to get smoke and fire. The only warmth . 
s' 

generated was in our arm muscles. a d  otherwise we all got cold and . 

miserable. " 

- 

\ 

9 .  
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* -- 
That aftemoog&i& a t  the centedwe afi curled d p  m tbe living .. " 

. . - room area -in froni Of the videp player and tele&ion. we  each travelled . 
' I  

back over one million years and became'dembers of a tribe in searGh . 
, . 

I 
for fir2 As the primitives shivered in the cold weS'felt that ,chill in otk 

. - bones'from the morning. Eventually. towards the end df the movie: . 
f 

the sma!l group in search of fire, met up with an indivjdual from 3-. , 

! 
more advanced group w h i  knew how fo make fire., The- look 01 . 

# 

surprise and overu;help on the face of the acto,rs d td ' i o t  conw 13ear .7 +- , . 
f 

.' , 
the  expressions of amazement on any of the children's faces, .Wt. had 4 ,  

- 'discovered how to make fire. After the moviewe all went to the work- 
, - 

shop,;and using'dry wood we were all able td. generate enough hrikt ro 
m 

- 7  

1 - 
creatk smbke. With each t h y  puff of smoke there was an exuberant ' 

shout. . 
. , 

~ e m o r y  Hooks and S u b m o ~ t k s ,  h Spelling ~ i s u h a t i o n  
, .  

I was trading techniques one day with a colleague; 'and she gave 
v 

- me a set of memory hooks that worked perfectlywith my NLP strate- . ' 

gies for spelling. ' There are ten memory hooks. each one visual ly-s i~i -  

. lar to the shape or meaning of the number that they correspond to. 

- '* For example. one -is a pencil. hva is a swan, three is a tricycle. four is'a 
- .  

. table, five is  a star, six i s  an elephant's Gunk, seven i s ' a  jack-knife. 

eight is a snowman, nine is a balloon on a stick. q d  ten is a bat and 

ball. As the children.lodk at the number "6': in the% mind it turns into 

a n  elephantk trunk. The children have created their own imaginative 

interpretation f i r  each memory hook. For e.aCb. new word associated 

with the memory hook they develop a unique visualization. Because .. . 
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"theyq', are generating the associations and creating the mewing, they - - -  * 

' 

-. - _J 

- - 
.remember their wards extremely.well. , a - I , ,? . .  > .  . . 

.- 
The children each felt that -it would be of valtik fir them to learn* - 

- * ,. 

. ,  the rneanhgs and spellings of ten words each week. I began encourag- 7 ,  

ing them - t ~  find t e n  new words of their choice for homework each 
. A r .  4 

weekend. The. children would choose any word they wanted from the 
* 

, = .. 
world, and put . i t  with any memory hook they imagined. . They would 

. Y 

find out the meaning if they didn't know it. and make the meaning . 

' - 
inta a picture that also-fit in with the memory hdok. For example, my , 

- .  
daughter took the word "flamboyant" & put  it with ,&e elepharit's 

trGhk. She sees a female elephant walking slbwly and emphatically 

across a stage wlth a huge elaborate hat on: Above the stage in flashing 

lights i s  the word. Warnboyant". The children could team ten new 
i 

-words in under. fifteen minutes. cowe in on   on day morning an$ take . 

a*-blank sheet of paper and write down "from memory" ali of thei; ten , 

, - 
2 ,  _ - 

words-'correctly spelled. They chose words weh beyond their grade . , 
? - -. level. qnd it took some effort on my part to get them to work on the - - I 

small "less interesting" words that they often used aria, ofteq mis- # * 2.- .. 

- spelled. They'could-take any word and create a defmition using a pic- c+ 
-. 

ture. The children would' often join their images and memory hooks 

together into a weekly movie. We have had a great deal of fun with vi- 

sualization. and the children have gkneralize& these techniques into 

, every area of theis work imaginable. If they'find that there are difficult 

. letters then they 

stand out. They 

will 

will 

change that letter to flashing gold to make it". 
6 - 

I 

'make that letter larger or 3-dimensional, and 
, , 
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they have learned to group'large words inte smhler groups a i d  &- rf - .  
=i 
J 

, - q F n c e  the letters bn their inner screen. .., .' . . , ,  
. - 

- ,  

, Giant Timelhe  allc chart The U- in !Spirals: - - - .  
, - \ %  

' . d :  

With our interest and study.of human history. and with the or- .. < .  

+ d .  

ganizatiorr of aB the different animal group% sfito a flow Chart, the ; 
children became interested- in dfie f elative d i s k c k s  of past hkorical . * - , 

events. This interest was expressed in questions that demonstrated 

bizarree canceptio~s of Urne frames for these past events. ,The P M r e n  
P - 

-, developed an excellknt inner representation- of the year as a. time 
, . 

frame with our d r c d a r  map of the year over our circularb meeting 
t ., - 

table. The moving of the earth a& moon in orbit. around ihe sun - " 6 

became an annual spacial context 'for "nowr'.- + , - " 

. .. . 
E was interested in giving them a larger perspective of timi. 

which meant -- moving to a perspective outside our reIatiye position to L q  - . A 
i -  

the sun. If it ,id appreeiated that the sun  is algo inorbit  around the , - - 
C 

eenlter of the galaxy, then a more accurate model of the orbit of the 
.- -, ". 

earth is that of a spiral rather than a circk, ,So. .although we come 
, . 

'*r 
, .  

each 365 or SO days to the same place relatiye to the sun. .we h-aye 
'x 

travelled hundreds af thousands of miles keqnng u p  ~ t h U - t h <  arbit .of ' 
'1 

the surf in its g@axy. I brought in a car spring, painted i t  the s a n ~ e  
R 

colors as the table, and hdped the children visualize the *urnbe$ of 

spi=alsein a one hundred year. period. I began with the ten y&r life 
# T 

* 

-- span of each one of children as  the next- extarision - of th-ne year 
- 

circle. One hundred years represented about three human generations 

, .  or revolutions. The sun  orbits the center of its gaIaxy about every 250" 
., . 

million years, and has done so about fifteen to twenty times since the 
3 -  
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. . 
formation of the galaxy. I. then developed patterns. of revcphtions and. , 

-k. 
d 

> patterns of spiials into a large twenty-five foot by eight%ut chart 
a ,  x 1 - \ 

represehting all the time--frames popsible since the beginning of this 
(I 

phase .of the universe, that is sinqe the so cdIed Big Bang. Each line 

on the chart represent& a ten ford magnification df the Iast unif or 

tenth of the previous line. Each.new line allowed the intioductjon of a 
% 

new levd of emerging cposciousn@. For example, during one 
, . 

. rnagnijficatlon life began on earth. and during znother magnification life 

rr&led but from the se3. m d  during another rnagnification'the age of 
" the dinosaurs was represen ed. As far as  I was concerned it was-a  

, t 
. fascinating chart, and yet! I 'got -a sense that the children weren't old 

a .  

'enough yet to quite comprehend it. - 
- 

My sense &was that they got far more from the8 experience of 
C ,  

* ,  drawing a time-line on the beach the month before. We made (I long 
* 

t !in$ and then alked it while I talked about the  events in hstory. At 
r -.[- 

each major ent  the,children looked forward and back on the line r 
J comparing distances of rejative events. My time-line on ' the  wall 

< - L _ ~ n o v r d  the process to a level of abstraction that .was beyond their, 
- - t "  

'&pabilities at the time, so I dropped me concept anwolded up the 

I\\YIII (.hart fnr the.tirne being. , 

a h a t  was very &ceessful was a. scale model we built of the solar 

+- .. S V S ~ ~ .  The sun was about six feet in diameter, the earth'was about as 
- 

t) lg as a ckime. and Jupiter was about the size of a basket ball. Although 
r 

tbrre was  a one hundred fold .reduction in distance cornpaied to the 
J' 

I ,  * 

s l ~  of the planets; the orbits of the planets stretched t#e full length of 

t ht.'h;allwav. I, * ' 
. . 

T,-f L 

. 
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. 7 , .- : A- Science Program - Ekktric Be&. ~el&hon& &c. .! , . . -.\. . .; 

, - .  ' 3  , . 
' , *  . 

- ,  . ' * .  
. . 

I felt that  the children werq. experimenting in the worldb& sys 
4 .  

tematic ways, and at  a level that it was a@propr&te to inf;oducc, formid 
* 8 

d . I *  

scientific experiments. Children are natural sricn lists, contlnu:~lly . - 
. ?  

\ 

gathering data, experimenting, drawing cohclusions. and tcsting thcir 

theories. I introduced science a s  an  aspect of this already existing 

process. Science was disc&ery and We rrdiscoverrd tiir 
, .; 

principles of the pendulum much as  Galileo h@ done. In fact as tli'c. \ .  
story goes, his day dreaming in church, watching the chandelier in- 

stead of listening to the sermon. lead to the discovery of the laws of', 

pendulums and the invention of accurate clock qwchanisrns. 'I'hc 

science project grew out of our discussions on strategies for being in , 

terested. - 

The children each built simple electric circuits, and in the 
- 

workshop we each built an electric bell, and learned t o  follow the 

unique events in this siinple cybeinetic ciicuit. We t h e p  took 
- i 

telephones a n d  reassemblgd them creating a basic simple circuit- that . 
> 

-, .. 
allowed two people to talk and listai. We made Morse code sets, and 

+ - .  
played with the principles of electromagnetism. 

I . - 
Ilam Decides to Read . 

. In about February of this 4tI-i school year. my daughteisdecided . - 
"n 

that she +anted to read: Up  to'&@ p6int she was always aMe to find 
- 

someone to w o ~ k  with- who wa5 'urMling to read to her. She decided 
9" 

that' she wanted to read for herself. In nurperous observations of her 

attempts a t  reading over the years, I noti d that she demonstrate& 
ld 

d 
what I assume most teacher's would describe as,  the symptoms of 
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rlvslvxla. -Shz would oiten write her name (ANAL11 on the top of her , 

artwork in the top riqht-hand corner of her picture from right to leff. 

She  knew most of the basic leiiei sounds and yet in reading would - 
% 

often mix them up  front to back, etc. At this point she would-be frus- 
.. - - - .  . 

. . 

.-.-, t rnted with the results and announce that she didnt't want to read ' - - * -  - 
1 

an_ymore. I had read the various beliefs about reading, aitd appreciated - - -  
f 

-- 

the model used in the Waldorf approach where children are encour- , -  . 
- I  

irgcld to read much later 'in school at  about the age of 1-1.. I ult&ately ' , 
' u . * 

relied on my observations of r ~ ~ d i n e s s ,  arid responded to the unique - ,.. 

stages ofqi-eadiness far each child. Consequently, I chose this belief 

about reading. If a child wants to readdthey &ill. a n d i f  that  desire - 

occurs at-three o m & e  we should design our learnin' 
= >.  

- 9  C 

appropriate to this- I personally feel that  the incre 

- disabiliffes is more a function c\f  our increased expectations on younger - * * _ 

' a d  less mature or developed childfen. < \  

, - 4  
-' , MY daughter was ten. and half way through the equivalent of '  

- .k .. 
' f  

Grade 4, when she asked me' to  help her to 'read. - I was excited he- 

causg all the other chiii&-i i n  wonder& came to me as .readers, and : 
& i have never worked with anyone discovering the strategies in =eadind; - . - c  

However. my daughter designed the learning environ&ent and re- . - 
F 

quested that I be a passive' observer. ' She got me to sit with her 'about 

fifteen minutes each d a y  atehome in a big chair. She w&d. sit in my 
v #. 

P 

lap and struggle through books that s h e 4 a d  already had read ,to her. 

/" and that were her favorites. &e knew the overall context and would' * -  
go about guessing and putting sound? and meaning onto the word 

shapes as they appeared in the book. She used some sounding out  
m 

L 
V 

Y . .  . 

I 

>. 
L 

L 

, - * 
d@ - 

,I 9 



skills. yet since she already knew all of the words verbally. Shr scxmrd - 
to  be mapping what she already knew onto what was least fatniliar. 

Within a period of a month, after numerous sessions with nii. passtvclv 

listening to her read. she announced +that she wanted, to read hvr most , _ 
favorite book. .This was not a picture book as we had been rcading so 

far, this was a novel with several hundred pages. Thc book was  bv 
. .  

- . . Madeline L'Engle called A Wrinkle in Time; and 1 had , - noti+crd that' i t 3  . 

. - was. on the Grade 7 reading list. I said nothing abou my misgivings 2 -_ 
- 'related to its difficulty. ." she "went to get i< and said that I didnlt n w d  ' .  

to sit with het  any inore.': .For the next month, she carrird that imnk - _ - 
everywhere, and nearly every time I looked a t  her  she was reading i t .  

. * 
Then one day. I- notic&.'{hat. she put if down and  simultaneously 

picked u p  the second book in the series. At thispoint  I asked her if - 
" % A 

she would mind reading a little to .me. ' She said sure: and began to 
- r 

read almost a s  smoothly and accurately-as I would be-'able to r c ~ & : :  - .. 
--+ * . 2 

& * * ,. 
, -Over Ule past 3 years she has  beena  avid readey, having read hundreds' 

Y 

of books on a wide variety topics. Her enthusi&rn for reading and 
C 

. . e .  

t - .  
her comprehension of complex ideas continually r . amaze mk. s ~ ~ ~ T ~ s ' .  - 

,., L -- -+-?:- 
-** .- -%*>- 

* -_ -. 
read €he Wrinkle in Time series of four books th&"times: the ~ n n e ' o f  - +.*,-=- , .In 

- - b ,  

 re& ~ a b l e s  series twice, a n d .  has  read eGerything either o< tho& . - 
L + 

authors has  written. She has  recently completed the entire cdllection 

of the lifelong journals and autobiography.of L. M. ~ o n t ~ b m e ~  for a .  , 

biographical report she chose .to write this year: 
-f 

I have since had two children join Wondertree that were barely 

reading, and have successfully encouraged them to read modeling this 

approach to reading. I f  children know a story well. love i t .  h a w  t h r  . 



vrrtlrr context in their mind. then the process oi  putting meaning 

(mto the daia called the written word is relatively easy. Reading within 

;I context u f  enthusiasm .by mapping meaning onto visual 

reprcsmtations is t h e  best strategy for learning to read without being 

taught. - / 

i 

k p e r t  11980) wrote that he has noticed that children are learn- 
- , %  

ing to read without being taught through interaction with computers. 
'.r -- . 

Computers for the most part don't talk, and data is exchanged between 

the individual and the c o w u t e q  through written commands. If  
I * 

. t e 7  J 

children learn to talk without being taught &d this is based on the . % 

process of meaningful relationship, then I advocate that children learn 

to read on'the basis of meaningful relationships. a relationship based 

on fascinatio; with meaning and stdry,mapped onto graphic represen- 
'? 

tatio-. 

Virginia Satir Workshop , . **a > 
J .  

I had been influenced by the general pactice of educators to - -._ _ 
-. -. - s _ - - - "L keep records on the children. I had made several attempts'at design- 

* - 
- L  

1 ,  

-. mgsqnie f o q  %of accurate accounting of the children's wdrk. During 
i - , r 

this school geaP 1 aMended e workshop given by Virginia sat&, and -she a - A . 
,. 

\ 

addressed the issue of Iecords. she doesn't keep a&. realizing the 
- - 

-7. 

1 * 

. d$crepancy between what a human being is 'and'what insignificant 
I -:.& .. 
aspect"the records reflect in re lawn to the wholeness of being. So. 

although. I have desighd -anecdotal form df record keeping in the 
,. 

seventh year. 1 have kept Lo reco;ds.~w t h e  children\ the -first 6 
r 

vears. I have grown to appreciate that it would be impossible to track $ 2  

, - - *  & 

what is going on in the diversity of learning far  each child. The depth . , 



. . 
, ' of fascination and involvement in their work. and the ddscness of ruv 
t - e - 

- ,  
L * 

I. 
a' 

I guidance with each child ures that they are doing work by 
' k' * 

I any standard. One gssuranq$of &is fact is the success of ch?drtmgo- - 
I 4 : ing back into the2ublic  system. - They have a11 done much brttrr  in. 

public school, than they did before they a t t e n d d  Wondertree. and 
I 

1 excellent in comparison with other students. 
t 

i The Annual Student Film and Video Contest 
1 lJ% 
1 

b 

In this 4th year the children all worked on vidgp's agairl. and . 
i 

t 
. \  Donnie won 1st prize.in the provtnce. and Leo won 2nd prizr An in-  

-. 
1 tereiting observation was made by the Wondertree parents at the Ses 
i .-.. 

'tival. For all the other winners shown at the festival there was a fools I 
bn violence, and the two Wondertree entries were the'only two tha t  a 
I 

bad a positive non1violent theme. 
t. 

The Parenting Course - Transparency - 1, 
During the 1986/87- School year, with sixty parents in the pro 

-. 

am. my wife and 1 were busy running the Transparency parenting 
, , 

- c4urse. We made it a co-requisite to having a child in the Wondertrrc 
I 

p+gram. I t  was important that  the parents understand and rrprEseqt 

a Iparenting style congruent with the relationship model bring 
1 " 

resented a t  Wondertree. Most .of the parents had dot dCvaloped i 

n e k  parenting strategies other -than revisions of the authoritarian* one 

th+ they experienced a s  children. So, we-were faced with either 

oritarian or* permissive parenting styles, and most parents were in , - 
7 '  

degree of difficulty with their'children. . - 

1 The-Transparency course first provided a new model and 
I 

defibition of self through €he experiments - a d  experiences based on 
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''he$dIWsness''. Relationship models based on win/win and ecology 

models - were explored, and role playing games were experienced to 

establish-practice of new language patterns and to uncover the 

necessary belief changes. We began offering the course cok-imercially 

to individuals outside the Wondertree group, and I have learned a great 
< A 

deal about the role of parenting in the creation of limitations on a 

child's abilities. I' have come to see a child's' learning and behavioral 

disabilities as symptoms of and strategies for- coping with limiting 

beliefs and disruptive behavioral patterns of the parents. 
E, 

Organization Meetings 

I began Wondertree based on a model- of the family. and yet got 

personally caught up in the idea that. unless your organization grows 

and expands in this society, you are not succeeding. With the increase 

to about pne hundred individuals in the project. I irna&ed that we 
. -  r 

were progressing ds an organeation. However. we were starting to 

become an organization. I had purposely designed the formal 

rrlntionships of Wondertree so that there were no divisiork of interest. 

There were m parents on -the Wondertree Society ~ o a r d  because I . 

-._ 
wanted the relationship between learning consultant and parent to - 

4 .  

remain one of consultant / dient. In respoffse to requests Trorn the 
\ % 

parent goup.  we began orgar&ationdadeetings and ended up creating 

conunittees for cu~ricuIum design. policy statements, viqion and goal 
- 1  b-- 

setting. organizational and legal functions, etc. 'These meetings were 

initiated by several-ef the parents who seemed to be unable to accept 

that the curriculum be created by the-children. I refused to have 

parent control of the- curriculum. , However, one parent in particular 

< 



spent  many hours on the  phone forming interest groups *and 
F 

influencing individuals to support h e r  inteGst &n . rede~lg~;f ig  the 
5 

1. 

C - 
function Of Wondertree. I quietly saJ through all of these meetings 

watching a process that t have seen many times in grou.ps of adults 

who are unfamiliar with matriarchal and consensus ,models of 

democracy. 
\ 

-- 

Co&tt and Complegt y towards Division 
4 At the same time a s  these meetings for control of 

&& # . - 
Wandertree. two other events occurred that led to a division oi the * 

I t + :  , 

~ o n d e r t &  program. For the three years that  I had  w m k ~ d  with  't 

1 

Susan olir relationship was remarkably positive- however twoJ things 
- ' .  , 

happened that changed this. First. Susan broke up with her husband . 

and it  seemed that within a matter of we9ks she had become critical -of 

me. .Second: a lady came to work with me that 1 began to work with 

very closely. Both Mary and Susan felt excluded a s  I incoiporatrd this 

person into my program. 

Essentially the'project had grgwn too large for me to handle in 

the informal style I preferred. I was working with my group o f .  

children. which was in itself a full time job. I was also coordinator of 

the overall project, whieh was another full time Job. Th,ere was 

growing interest in wondertree and each week there were visitors to 
I ,  

& \ 

the program..- Eor example.- one week the director of a Foundation in 

Victoria visited the school, and the next week a consultant to the 

Rockefeller Foundation new in from New York to, investigate the 

Wondertree Program. A lady from Brazil spent two weeks studying the 

program, followed by 3 team of four administrators f rok ~al i fornia  to 
.. < . 



- 
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see how we used computers. With all o+f this outside interest in .- . I 

Wondertree, as well as  a shift in perspeeB3ve by my colleagues,,'and 
- +  - - d . = _ -  . -  

with the parent meetings presenting an irreversible shift of bower 

from, the organic nucleus of the .children to an  organizational base, I - 

bqgan to fie1 that so*Ething drastic needed to happen. 

Re-orgmization and Return to the Origind Design 
. " 

* - 
h s a n  and I decided Independently and simultaneously to f d -  a ,. , 

rnally separate our programs at a meeting called to make decisions 
f' 

about the future. Mary decided to wqrk with Susan as, they were both 

into c6-operative development, while I wanted to be independent with - - 

my group of ten students. Mary moved her classroom t~ my former - 

facility beside Susan. and I ,moved to'her faSilii,y which I considered to. - 
be more of a homelike setting, 

' We decidett to form separate sofieties so that Susan and Mztry 

should be free' to design their project more in terms of their unique 
9 

1 vision. This is what I had in mind originally. %that each learning con- 
< 

sultant should work.closely with their parent group- The wondertree . 
. s 

umbrella was initially seen to represent ari unorganizing factor, a d  up - 

to this stage obviously hadn't worked that well. I ha8 taken .e&rgy ' 

away from my group of children in order to run the organization. 

We had an end of the year planning meeting and althodgh-most F .  

of the parents were very happy with the year. they also had concerns: 
Q 

about How much time I was spending with the overall organization. 
*' - 

There was also concern about the lack of time spent on formd aca- 

demics by some of the parents. At the meeting one parent announced 
/- 

that she was starting her' own school with a focus on academics, and 
\ I .  
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1 . 3 - -  ' 1 7 8  
. . 

- - 
, "  1 . 

x- . , that she had convinced four familiks td join her. s h e  ended u p  work-- 
, - ? .  

.ing out of the church beside Susan. .and after four months shut  down ' 
, . 

the program. The rest of '  the Barents supported me and were upset 

>'with the tactics r.,- employed by this one parent. L . 

- I rno;ed all my equipment into the new facility :and over t&e 

summer two more families qecided to withdraw their children from 
F 

the program for family reasons. It was the middle of the summer, and 

I had <five student5 left. I was discouraged'and I sat down with my 
L - 

daughter and wife and asked them if ths was khe time to shut down 
r - 
- ,  w 

the program. or should I continue.. M~ daughter looked at nw and said . 
, 

that  she loved Wondertree, and that she wag sure that I could find 

more students. 

. Wondertree Year 5.1987/88 
1 c . *  

Efffh year - 1st year at St. John's United Church 

I did find more students. I began that year with eight students. 'i - 3  

only. five of the original students and three new ones. This was the 

first year that I was going to be able to qualify for government funding, 

and I needed to have fen students by the end of September. I ' W ~ S  able 

to pick up-two more students after the deadline but before the end dfA 

the year so 1 was able to apply for and receive funding. 

The Ministry of   ducat ion was very supportive and I filled out 
+ 
f 

- the numerous forms to meet the reqkrements.  When I was con- 

fronted with the. inspector I realized that. my commitment was to the 

children. I had resisted all pressures from the parents to design the 

program to their needs. I had been determined to design a program 

that  could emerge from the children. so when the inspector asked m e -  
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i f  we were curriculum equivalent I gave the following answer.. I..sug- 
4 

* .  . = -  
2 .  . 

gested that curriculum equivalency was theit'criteria. 'and rather than . 
i ' 

having mq'imagine what that meant in their terms. I suggested that he * 

i s  

evaluate the program on its own rneritsas is. and d e t e m i M o r  hiin- 

self. I said that if I had guiqed the children towards what might ,&e 
\ 

r r. 

deemed a s  an equivalent program then I might a s  y&'be operatldg - .  

Wthin the system. The inspector'-to~k ,lr~ challenge and* obserwed the ' 

+&' I ,. - '. . 
program for the entire. morning. The chiihren went about their ,iw'iiv- - 

ities and even taught the inspector how to juggle a t  one pqint in the- , *.' 

morning. -At aur noon meeting he stated that he felt we had more than . . 

met the requirements of the c'ttrriculurn in our very unique manner. 

Government Funding and Our First Casino Q-SP-: 

In January of the 'fifth year w.e reeeived~about $500 from the- P 
Ministry bf Education..and another $5000 in ,the month of June. I was 

able to reduce my salary to a minimum during the spring, ahd invest 

the extra money into the program. I was then able to take a significant 

portion of the June  money to handle personal expenses over, the 
I '  

summer. We qualified for our first casino and m&y of the parents 
& 

ivy- 
served as  volunteers for two nights at a local professionally run casino. 

The government allows the casinos to operate if they turn one half of . 
- ,  

the gross receipts over to the sponsoring non-profit society. For  the^- 

first casino we were able to raise $3000. Most of this money was 

invested in computers2 and the mentorship program. as well a s  ~ . - 
handling extra expenses in keeping the old school bus running. 



gentleman. a n d w e  purchased several ~ ~ d l e  compatibles and started 

working with :Appleworks doing word processing, spreadsheets, and , 
, , 

data bases. 

The children worked in .pottery for the last tlme and decided as 
I 

a group to wo;rkqin some new areas. Qne of the areas that we worked 

in was African. dance. and one of the mothers ran a 'program that had , A 

n 

mixed response lrom the-students. The children who had been with 
k 

me over, the years were willing and able to enjoy and do almost any- I 

. thing, while the new children usually had hesitations that showed up. 

for axample, in African dance. 
' 

Peter worked with the children in painting again. and i h e  chil- 

dren especially liked working with- the primary colors watchfng :them- . , 

A\ 
.- 

drift into new'blends creating the secoiidary col rs. 

Bonnie, another one of the new mothers had. extensive' experi- 

ence in crafts and mask making. She began workmg with the children 
-. 

introducing ,many ideas and techniques for integrating fabric. paper. 

plastic. metal and wood into elaborate masks and sculptures. 
. . 

We found an excellent aikido teacher, a young Japanese teacher 
- .  

that began classes with the children after the Christmas break. She 
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I 

' . . a  especially enjoyed the non-competitive and non-aggressive n a t u ~ e  of 
C . *  - * . * 

* _  r 

- t f  , , . . $  , the Wondertree group. and was consequently abie and' willing to Show 

them more advanced material. 
9' * 

We worked h t h  12 native speakers a t  the,Geneva ~ a n ~ u a g e  
' J 

Institute. We spent one hour with each person who woufd. t d k  with US $ 1  . . 

In their language. ,The children planned to decihe which langdage 

they wanted to l e a k  over the next year. 

~ h k i n g  it. Being Part of the Solution , 
-r- r 

I found it difficult as the students who had beenL with me over 
0 . . 

the years were now becoming interested in learning in the more- fop- , '  - * 
\ .  - . . . - 

ma1 academic sense. while the nkw students were for the most part 

reactive. The new student? left the public system because of learning 
e 

and behavior problems and tmk'&r a year to adj our program. 
- - - 

It was dimcult to go over ground alreadyf covered rela~on&ips 

for the new children and work with the former students in new areas. 
X 

One particular boy w h ~  chose to change and break agreements con- . * 

stantly- took up a great deal of my time. He often choose to be part of 

the problem. to represent the superficial and negatlve aspects. He al- 

ways put up a good front about being the best. yet in a great n h b e r  of 
< ' 

situations he demonstrated that he was basically frightened and 

insecure. s 

Trip to Creston P1 

- .  -- - - .  
In the fall of the year we rented a scho'ol bus and headed to - . 

Creston where our family owns some property in the country. When 

we got there, we picked apples, made dried fruit and fruit leather, and + 

pressed gallons and gallons of apple juice. We..were able to canoe and 
< 



sail on the lake. The children had a good experienke in living together 
., - . I 

that helped-create a group feeling that lasted over the whole year.,. 4s 
* * .  

1 j  
+ - 

the children grow older. their sense of awareness of the group and of 

group process is more apparent to me. 
) 

. . - .  h o r g  Books Chronicle Book of the Month . . = - 
. . 

I n  the fifth year. the children spontaneously began to choose to ' 

i - - - 
study and work on their own, The book of the month ldca w a s  a n~iiin 

. - -  

f o c u s  during the year. Most of the children read a b u t  eighty h w k s  
> 

-that gave them an ycel lent  fooundalional knpwledge about tho  world 
", 

mound them. 
/ I  

During the year we q e  approached by a n  encyclopedia cOk , , 
-1 7 . 

pany to do a fund;raising campaign and buy their encyclopedia. Tho 
a $4 

childrin and p r e n t ;  were interested. so the children goi sponsors - 
and &ad books in order to. raise the seireral hundred dullars necess;lry. * 

to purchase the encyclopedia set. They have proved very Lalbiible ovtxr 
r .  - 

the past few years as,,the children are constantly and spontaneously 

1 0 n n g . O n .  
using them as resourees to understand ideas they are w - 

We continued to read history books and began reading the 
4 

d 

Chronicle of the 20th Century to get, a sense of how much had c anged 
i & , 

in the very recent past. References were made more real by referring 

to the experiences of their parents and their grandparents a s  thcy 

were children. . 

Model Globes 

Each one of the children covered a one foot d i ame te~  ball with . , 
C 

paper strips and wallpaper paste. When the- covering was thick -Y -, . , . 
. =  - 

enough and dry we took the ball out. Once a solid and smooth sphcli 
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I S 3  

was c m eted I used ~uckrninster-   fuller'^ -&odesic projection of t h e  P P', - d 
earth. adju"sted to size .ih a photocopier. to make copies of each ronti- 

1 t 

nent. The children then eu.f out and arranged and glued the conti 
P 

nents onto the globe. We covered' the land areas with a s ~ d \ i s t  likr 
' r 

paper mache product. When the children had all the land areas built* . ? 

up, we proceeded to paint the oceans, ice areas, and vegetation areas 

with quality 'latex paint. These globes were done so 'that it would look 
. . 

' like the actual e k h  does from outer space. , 

0.  0 .  

w e  learned the names of all the continents and rountrirs. 1 had 
' 

:a 
made a four foot by eight foot Buckminster ~ d l e r  geodesic pro~&tion 

.+ 

of the earth CHI a sheet of pl+ood. +We made' &is map into a table anti 

. then we built a thhee dimensional population graph oh the table. 

Using our Cuisinaire collection and assuming that each unit 'Cuisinaire 

rod represented 50 rnilliop we used 100 rods to show the 

centers of population. We then made another graph using one rod for r 

every million people, and therefore distributed 5000 rods around on l 

1 

the land forms. 1000. rods were placed 0-n China  while. only twenty- 

five were on Canada. 

I 
Enthusiasm for Mistakes 

One of ,my most vivid memories from pubiic school teaching was 

; a usual series of eom aints if the'childien ever thought that we were 
z P' 0 

doing anything over again. 'We did that already". still rings in my ears. 

I remember it to be almost impossible to take a rough draft through to 

a finished pjece of work. Most of the children were entangled in the 

attitude of doing a s  little a s  possible for the most reward. I-Iowevcr, 

one of the joys of working with the Wondertree children is their hon-  



- est'enthusiadm for making mistakes. and taking thege mistakes to- 

wards correction and the completion of a project. W.e enthusiastically 
P 

make roughb drafts.rnessy a n s e r r o t  ridden. The children hurry to get 
0 *' 

their ideas down paying little attention to correct sp.elling, excited 

about their flow of ideas: Th'ey rework essays, reports, and stories over 

and over Bgain to get jt to the standard that they .are happy with. A 

standard, I might add. that often exceeds.a standard that I would set. I 
, 

Homework and the Keeping of -Agreements 
L r 

When I give the children work to do - i t - i s  out of our relationship 
5 that an agreement is'created.' I say to the children: "I wbuld like you 

to do - - - - - - .  are you interested?" The children understand that I am 

not defaulting to some abstractau&ority by using the language 'You 

should do - - - - - - - . "  They are therefore free to negotiate with me, and 

say things hke. "1-don't think that I want'to do any math or spelling 

this weekend. I want to use the weekend to finish my report on -- - - - - . I t  

The children are in the position to fnake,management decisions and 
.r L 

represent these decisions openly and honestly to me. In most cases I 
1 x 

agree with them. because they are so reasonable and often do more 

work than I would ask them to do in the first place. This is true of 

children who have been with me for more than one year. 

New children do not usually understand the agreement process, 

a n d  wi l l  easily agree then show up with nothing done, week after - - 

rvfrk. Since there ik no punlsl-ynent or exterAa1 eon;equences 
5- 

imposed on the children, I count on their maturity and sense of worth 

to begin keeping agreements. This maturity is not age dependent, it is 
' '. w e  

a factor dependent on the qualities of the relationships each child has 
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with his or her parents and with other people. These soon - 

are  developed and reinforced through the relationships developed in 

t Wondertree.--%'.' The more authoritarian or permissive the pareht 

relationship, the more irresponsible that  child is in the ~ o n d e ; t r c e  
4 

environment of\ ecoIogical agreements. If  the child h a s  choices and a - 

nurtured posit ivr self-image. a d  has  -had the opportunity to dc.velop 

relationship skills, then  s h e  will naturally work wcll withitr ot l r  

relationship based model. She will also tend to be intercstcd in the 
a .  

world around her, and  have a healthy curiosity -and entht~siasni  for 

learning. . . 
The Island Project, Construction and Fantasy 

f i  
One of the most interesting projects we did in the fifth vcar was 

the island game. 1n my talks about organisms and relationship models. 

we discovered a .bas i s  in systems theory that  emerged from the chil- 
* 

dren as the island game. We had mapped patterns of e n e r a  cx- 

changes between one entity and another. The topic 6f islands cam? u p  

on numerous occasions, and we began to develop a fantasy that evolved 

into stories and  eventually into the plans for a game. The children 

&.  thought that if they each built an island we could invent a trading game 
4 

between the imaginary primitive groups on each island. 

I told the children tha t  I knew some good methods for con 

struction, and that  I would get the materialstogether. I got many onc 

store. I got the 

mark out their 

children then c~ 

meter square cardboard pieces from the scrap pile of a large furniturc 
, , 

children to design their islands on grid -paper, then 

islands on a n  enlarged grrd on the -cardboard.  Tho 

~t out paper stencils for each level or altitude of thc 



island on the cardboard ocean. These cutouts formed ,the appropriate 
i 

topographical layers and shapes to glue onto the base. The children 

did exceptional jobs pn their islands building volcanic mountains. 
P 

lakes, rivers, bays, hills. coves, peninsulas, etc. When the topographi- 
*" 

cal contours were glued together the children covered the structure 

with a sawdust type paper mache and built u p  realistic land forms. We 

looked a t  many aerial photograph$ in our extensive National 

Geographic collection. We then painted the entire island with paint to 

make a realistic looking landscape. By the end of the year we had not 

ket &ayed or invented the game. so we set the islands aside to- develop 
. . 

the game the next year. 
., 

Monster, Halushka and h b a l l  

Our favorite physical activity was still Monster, and during the 

year we added halushka and pinball. We would go to Stanley Park deep 

in the forest and I would be the Monster and chase and capture the 
P 

children. Halushka is a version of baseball with bizarre rules, and ex- 
\ 

tensive opportunity for playfulness and inventiveness. Pinball has  be- 

come a  assi ion. a game we play every other day in the gym on the . 
main floor of the church. It is a fast action dodge ball game with lots of _ 

risks and excitement. The children have become very good players a t  

this one game which involves all the basic skills of most games. 
r' 

Sexuality Course 9 

The taren'ts wanted to have a sexuality course, and the children . 

supported the idea. We found an organization that leads group discus- * 
.sions and makes presentations for children on the topic of sexuality . 

One evening the parents and children got together-and we discussed 



! 

the subject completely. We had a thorough open and honest pr rs rn-  
d 

tation of in fo rmat i~n ,  and then the whole group engaged in a discus- 

sion. The children participated openly, maturely and frankly. Whcn 

the parents left, the majority were shaking their heads in, anmzernent: 
Y 

3 Many parents made com ents  about the difference between what had 

just  happened compared to what happened for them in thrir youth. 

Annual-Video Contest 

This year the  children entered three films in the 13.C. Film 

Festival. and  I had been offered free airline tickets to Kimberly for all 
* 

the Two of the children decided to go, so Uonnir, Ilana 

and  I flew to the annual  film festival in Kimberly. At the contest i t  

turned out that  Maya won 2nd pIace. Donnie 3rd place and Ilana was 

ynner up 
. We had a n  enjoyable week together and the two bccarnc 

very enthused about next year's contest. 

An o ld  and a New Student 
r*r 

One of the s tudents  tha t  had left our group to join the parcnt 's 

school came back to Wondertree for the last  five months. IIowcvcr, 

her  parents  incurred legal expenses over the  midwifery Issue. and 

were unable to-  pay the tuition for the future ' term. I picked u p  onr  

= new student in the last month of the year, and  it was her intention to 

come back for the next year. We were planning to return to the samc 

facility for next year, and  before the year was over I had lined u p  two 

new students  for the coming year through a series of open houses. 

Enrollment seemed secure for the coming year so our family went off 

to the lake for almost two months of summer vacation. 



~ondertrde Year 6.1988/89 

The 1st month '-'2nd year at St John's . ,. 

I began the year with what I thought would be ten studehts, but 

one of the students who came for the last month of the previous year 
7 

did not come backbecause her mother decided to home school. My 

daughter was on a three week tour to England with her mother, and - 

when Maya, the oldest_girl. realized that there were hardly any girls in 
G 

Wondertree she  wanted desperately to go to junior high school. 

~ a ~ a  came to Wondertree with severe learning problems and 

was considered dyslexic. Her mother was a learning disabilities 

teacher. Interestingly, most of the almost twenty children who ap- 

plied to Wondertree that have been severely dyslexic and learning dis- 

abled, all had mothers who were learning disabiliw teachers. They 

seem to somehow respond to and reinforce the,problems that all chil- 

dren have in reading, and therefore bring out these difficulties.in their 

own children. In my first interview with Maya she was upable to spell 

four letter words, and she was in Grade 6. She spelled "they" as "thye" 

after she had been working on it for the past six months. .In the first 
w. 

hour of our i n t e r ~ i ~ b  I was able to show he r  how to use a dji'ferent 

strategy, , ahd she  went hdme spelling "rhinoceros" forward8. or c 
1 

backwards. By the end df the first year a t  Wondertree, she loved- 

$ spelling ten big words like "Czechoslovakia" each week. I had t o  y l n  

her not to look down whell attempting a word, and once she learned 

to look at  the ceiling and to visualize the word. she could spell it 
3 

effortlessly.   ow eve'^. her relationship with her mother was often - 

tumultuous and consequently she was quite insecure. Maya needed the 



' status of clothes. frknds.  and other external reinforcers so important , 
Y 

to many teenagers. 

One of my long *time students ,  Gabrie le who was with 

Wondertree for four years, was not really a part b f the group for the 
%. last year. She was often off by herself reading. She was an mtense ob- 

L 3 - - 

sessive competitor, when she first came to Wondertree. I t  took. mqny 3 

confrontations to point out thk consequences of her win/losr strnir 

gies. She finally understood. and was able to play cooperatively using 

w i n / h n  strategies. However. she had decided that she wanted to be a 

Y' lawyer, andi'wanted to deal with conflict. She .wanted to go back to t hc 

public system, and although her parents very much wanted her to stay 

a t  Wondertree, I supported her decision to go back to public school. 

She had come into Wondertree after one year in public school, had', 
9 

been-with u s  for four years, and went back into school a t  Grade 6.: She 

was in our program when we were not academically oriented, during 

the time when the-  agenda for the children was interpersondl and 

playful discovery. We did not do formal math or any of the subjects 
- 

that would be considered equivalent in the public system in those early 

years. Several months after Gabrielle had3 been back -in.public school I - 

talked with her mother. I was. told that she had some difficulty '-. 
ndjusting t#e Yirst few months. especially in math. However. she had a 

love for learning and a ;sense of self-responsibility that  she  had 
. 

L 

nurtured in our program. By the end of the year she was the top stu- 
* 

.dent in her class, and the teacher said that he had never had such an 

enthusiastic learner. -She was also one of the most popular children in 

the'class. She was able to do her work a t  top speed, and then spent 

d 



- the r e ~ t  of the time helping the other children. At the nd of her first 7 
1 year she received a school award as  the best student of the year. 

, . 
However. being an independent school I needed ten students by 

.r 

September 30th. The two new boys I had taken an were classic 

pro'blems. one had a pdor seM-image and was very insecure, and the 

other was extremely negative. He had been a behavior problem in 

public school..and had a strategy df opposifion to autho*$. I was 
t - 

down to eight students. I was able to find one student d t h  a single , 

moth& whp had three children. and had just left &r husPand and 

' moved to Vancouver. She had no money and was very interested in 

, having her child continue in alternate education. 1 offered her one tu- 

ition free year to help get my numbers up to ten. If we didn't get the 

+rant Wondertree would loose about $15,000. '.The mother who was 
. 

going to home school her child, and their neighbor's child who was ' 

iome 'schooling with them.wboth showed up at the d o o i h s t  before the % 

.end of the' month.  he) found out that they Fo;ldri't+-manage home - , 

schooling that  year and send their children to wondertree.' 

Consequently we had the required eleven students by September 30th. 

Strathcona Experience - Kayak grid Ropes Course 

In October we had planned a trip to Strathcona Park.with the 

children. We wanted to create a metaphor for learning by having,the 

children challenge themselves with an overnight kayaking .course.. and 
v 

with an adventure ropes course. None of the children had ever done 

anything like it b e f o r e / ~ e  were there for a week. and it rained the 

entire time. The children did wonderfully in the kayaks, and 

an exciting overnight camping trip. We had a warm cabin to 

we had 

stay in 



after a wet night out kayaking:' The ropes couise was not nearlv as . ' 

-/comprehensive- as  1 had wanted, and the -instructors were excellent. 
' 

* 

The childrepwere challenged. and the two new boys. the tough guys, 
. - 

were the ones who broke into tears and were terrified forty feet up  in 

a tree. Everyone had the opportunity to stand on a platfoG, and then - 

leap into the air to be carried to the ground by a long cable that they- 

slid along safely attached underneath a' pulley. This particular "leap of . 

faith" became a metaphor for learning all year. Every new math  -. idea: 
--, &bll 

new word, r.equires the skill and bravery to launch intoW$he un4nowr1 
c- -4- 

and count on your skills to bring it into y g ~  sphere , .-. of: mgahPg. . 
, $ 2 2  E 

Strategy for Disappointment and Enjoyment L',-" - 

When we returned from the outdoor adventure and were talking 

about the experience the following week. I discovered, h a t  a&t one 
1 

half of the children were disappointed when we drove up to the lodge, 

and the other half were enthusiastic about the lodge. In the following 

discussion it turned out &at the childreq.who were disappinted, 

. heard the word "lodgef' and' made a picture of a mansion in the forest: 

The ones, who made a picture of a wooden shack with the wind and 
. --. - 

rAn blowing through it. were very happy. We created this a s  a strat- - 
egy. If you want to disappoint yourself, make a magnificent picture of 

any future event. If you want to have a positive experience-in your fu- 
3 

ture, make a shoddy picture, so that whatever you get, you will be 
4 

pleasantly surprised. On humerous occasions during the following year 
" 

the children would report to me the success of- this strategy. 

According to the NLP model emotions are signals that your imagln d, 
. 4 3 

picture doesn't match the "real" picture that you experience. 



-- The Islands and a *or- Model of a Game - 

The new children, and the cfiildren who hadn't finished their - 
r 

islands from last ye&. worked on their islands. They cut out card- 

* board and glued and painted their one meter square of cqd-d so 

that each child had a finished model 'island. They all Jooked real, dnd , 

-when we, put all twelve islands on the floor upstairs, we could 

imagine an ocean filling in'between the small contodrs of larid. We 

started talking about and plannlng a game that couid be played be' - - 
@ tween imaginary living on the islands. ' - 

'The game was developed by m c h g  the islands randomly on the 
1 

- ,  
gym floort. .th walk spaces between. w;! would .begin the game with /- 
about 100 peopre on-each i s l a d .  To find out what particulaf life skills 

the island peoples had. we made up resource cards. Some grouRs 

wkre vegetarians and were~atherers,  others had farming shlls,  others 

knew of medicinal herbs. some groups weqe hunters. and others - 

knew how to domesticate animals. Some had flitat minesl&d could - 

' 1" 

make exrelleht stohe tools.. Some were fishermen, and could build 
". 

boats. several gmups knew how temake  sails. The inventign of the 
. % . -- ruddeqwas a significant breakthrough. . 

3 

'. 
' ,-e 

.a 

. We organized the game around four blocks of time that marked 
- 

out the seasons. Every ten or fifteen minutes there was a season ' 

* 

change. and the wind would change direction. For example, in the 
* 

winter seapon the wind would blow&-om the north, and the'boats with 

th%r variety of sailing skills would paddle out and set sail  for different , 

.F 

r Resources were traded.and skills werk taught b tween the F - 
I different groups when one group.landed on another island. Soon all 

'$ 



. islands had groups off sailing and kading.' At various intervals du rhg  

_'. 
% - the game we would gatherahgether to get event cards. These wquld 

i. 
announce volcarlic eruptions that would wipe out one half or all of the 

\ 

islanq, crop failures. diseases, hurricanes, fires or drought. etc. The 
' 4  

childien would devise yyious strategies to adjust to and survive -these 

events. Sometimes the events kould be po'sitive like the discovery or Y 

C 

invention of farming,' fire-making, medicines or the rudder. The idea . 

of the game was to create a balanced ecology amongst the islands. to 
* "" *". * 

develop skills and utilize resources in a balanced way. Sometimes an 

imported domestic animal would escape on a n  island ahd upset the 

ecology of the entire island. This event would tb'en cause death and 

hunger to a large percentage of the is d inhabitants. * v . - 

The 'game was very exciting to create and we would play i t  

weekly. It was difficblt to keep track of all of the variables, and we all 
a S 

thought that if we could keep the details on a computer it would help a 
= , - 

a 3- 

great deal. In discdssions with..my advisors, it was recommended that 

Hypercard would be the best program to use. The children could 

, learn the computer language called Hypeflalk within ~ ~ p e r ~ a r d  quite 

easily and then design the game. I began-bringing the Macintosh into 

the school from the Wondertree office on aaegular basis and WE began , 
8 

r\ 

learning Hypercard. For me, the first month was awful. the program 

was overwhelming. Initially I couldn't understand the terms, and 
* 

couldn't grasp the whole so that I could see how the parts fit together. 

1 knew of no one that I could model. and the manuals didn't help. 1 ,  

discovered that the y to learn was to look into other Hypercard 
, 

\ 

programs $0 see were scripted. I gradually gained a few 
# 



insights into the Hypeflalk language. Each new piece was 

by a need to solve some aspect for keeping track of the Island ' ~ a m e .  I 
- 'L 

concluded that the best way to learn Hypercard is by a'learning driven 

and need designed approach. This parallels the operating principlb in 
E 

Wondertree. I ,d!scovered that-the skdl level in HyperTalk necessary 
\ 

to design a program to keephack of the would be too much for 

me and way. too much-of a stretch for the children. Consequently the 

Island ~ z j e c t  came to be played less and less a s  wekliscovered some 

of the unique features 6 f  ~ y p e r ~ a r a .  
h 

Biographies with Hypercard 
. 

In our discussions at the very beginning' of the year there arose 

questions about the meaning of all and everything. They wanted to 

understand everything. they wanted a map to show boy the universe 

was organized. I started out by asking them each to come up with fifty 

questions. These questions were to be aboui what they wanted to 

- know. about what they were most curious about. While they were 

writing out these questions, I looked around for models of how other 
6 

people gad organized laige bodies of knowledge. I came actoss-the 
9 

index in the macropedia for the Encyclopedia Britanica, and noticed 

L 

that they had organized all the material into ten categories. They had. 
, . - also organized their categories into a circle based upon the idea'that 

the word "encvclopedh" includes the idea of circle or cycle. I. reor- 

ganized and renamed the categories and added two more, everything 

- or one, and nothing or zero. At the center of the circle I put individual 

awareness to make thirteen categories. 
. I 



The children immediately liked the map, and we got things from 
1 i 

around the room to represent thenc&tegoQes. For example. at  "matter - +  

a . - 

ahd energy" we put samples of elements from the science area a s  well . . 
as a model atom. At "earth" we put one of the globes we htid built, at 

.a$ 

"historjr" we" -put a castle and a picture of a -caveman. apd a t  
\ 

"technology" we.put a computer disc and. a portable radio. - Each one o'f 
L - 

the children then moved around the  table and mentally photographed 

the contents a t  each location on the table map. The- following diagram ' 
- .  

i s  a representation of the table with its twelve( categories. - 



We then sorted our questions-into the same categories that were 

around the table. We built a graph of the questions based on how they 

fell into the categories. It is very interesting to note that the majority 

of questions for this age group are focused on life and human life. 

Most of their questions were about animals and n a t u h .  The following 
- 

is a graph df the-categories that  the abproximately 500 questions fit 
- 

into. i'he point for one includes all of the questions, and the point for. 

zeio had of course no questions. It would be interesting to redo these 

50 questions in a number of years'to see if the focus of the majority of 
'&Q 

the questions shifts towards the human, technology, and philosophical 

catagories. 

Graph o f  500 Questions 

\ Generated by 10 chi ldren 
Be tween  the Ages o f  9 and 13 



W e  then built a large map on the wall of all the twelve categories 

and  all of the specific- ar&s that branched off from these nmtn twelvr * 

%. 

areas. What we ended u p  with was a kind of tree and branching sv< 

tem viewed from the top. We placed ourselves in the centcr as thr  

t runk of the system and then we could turn around and focus im anv 

main area.  Branching out frqm e&ch main topic was .a map of thc. 

subcategories. We then started listing a s  mtany of the farnous pcoplc. - 
tha t  we knew. and placed.them like leaves on the branches th:lt th& 

" were' associated with. For example, Einstein went into "rnattcr anti ' 

energy" and into the subcategory "universe", Bach went into "thc arts" 

and  into the subcategory "music", and' J a n e  Goodall went into "lift.  o r 1  
. . 

earth" and into the subcategory "animal behavior". An examplc 01' this 

branching map is illustrated in Chapter-4 a s  it was transforn~c~tf 111 

Hypercard. 

About this time I was attempting to learn more about I IvpcrC:~~d 

so tha t  we could use it in our island project. I began to' rcalim that 

Hypercard would make an excellent data base to store the biographies 
IP 

a n d  the map tha t  the  children and I had created. T h e 3  l-cvcl of 
* .  

Hypeflalk needed for the biographies would b e  much simpler and . ' 

seemed to lend more to the data  base format. I t  made u p  a .couple of , . 
- 

cards on Einstein and took them to the children. They lowd it, and  

immediately began to offer suggestions and ideas. We began gathcring 
- -  

names and looking in books for information about various people that .  

t h e  children were interested in .  We began learning Hypercard 

scripting in order to do the things we wanted in our presentation. 

The children shared their discoveries and insights with each othcr. 
'-% 

Lf 



. Never before have I seen a more important learning process in 
' "  .&" 

'2 
f 

.*tducation than with this program. .& 

Mkcintosh Computers, a Printer, and a Scanner for o w  
I 

Hypercard Project called Map of Distinctions 

The children and I soon realized the value of this program and 

we decided we needed more Macintosh computers. We raised money a 

through parent donations and a governrhent sponsored casino in order . 
to buy s&en more computers. We bought a n  Apple scarher to copy . 

pictures into our  biographies, and  we purcGased MacRecorder to 

record sounds into our Hypercard stacks. I found a group of pro- 

grammers with the company Motion Works who were working in 

Il-ypercard. They were looking for a group to test  the software they 

were developing. and the children immediately hired their company 

as consultants. The mind map and its biographies soon became a focus 
' d our group. Most of their day was spent researching biographies and 

working in HyperTalk. Chapter 4 describes our  work in detail. 

We Win the Northern Telecom National Contest as one of 

the Best Computer Programs (elementary) 

The stack took on the name "Map of Distinctions", A d  we pro- 

grammed the table map into Hypercard as the introduction to the 

stack. About this time we received notice that  there was a national, 

computing in education, contest sponsored by Northern Telecom. We 

submitted our collection of stacks on what now took u p  five discs, and 

 bout one rnonth'later received notice that  we had been awarded one , 

of the top four awards for elementary education. The prize was $5000 : 

~vh ich  the children decided to invest into a Mac I1 to do video anirna- 



tion. They also accepted my idea that we could take $10 each for cv- 

ery biography that  we had completely finished. The children got. bc- 

tween $10 and  $75 dollars for their work finishing their biographirs. 

In many ways the program in "Map of Distinctions" reprcscn.ts a 

microcosm of the Wondertree Project. For example. most IIypcrCard . . 
programs I have seen developed by teachers are written. by ad t~ l t s  for - 
children. The programmer works a t  level 5. the scripting Ievrl, thrn 

4 allows the' user,  the student,  access to the stack at  level 1 .  2 or 3 .  
a 

- Access to  the politics or the context of-the environment is oncAof thc 

classic athibu tes of authority controlling and limiting t h r  funct ions 01: 

' others. 

When 1 walk& into Wondertree with my discowry of IlypcrCard . 
s 

I gave it to the 6hildren on the first day open tp.level 5. Ihr rhildrrn . 

co-programmed, made management decisions, and had acccss.to thc  

entire s tack to make changes in the fundamental  aspects of thv , program. Over the entire past year the children have worked car(~f111ly , 

a n d  consistently within the parameters of the pi9gram. The arnouht  o f  

respect each child h a s  for everyone else'kwork is astounding. For ex 

ample, they have developed the practice of getting everyone r lsr ' s  
P 

- agreement to take on a new biography by checking with the group to  

see if anyone else was planning to do that  biography. On sc;'Fral  om:^ 

sions others had tha t  person on their to do list. and usually the two 
- 

children would pair u p  and do the biography together. 

Many people have seen the program and they all are imprcssctl 

at the range of biographies. the depth of writing, and the wcalth of 

information. They always assume that  I mus t  be -assigning thc 



biographies. When they discover that  I play a minor role . in  tbe 

program, they are amazed that  the children would pick such a n  

interesting and important group of people. . . 

We decided a s  a group to make this project about the people 

1 who have'made a contribution to the planet in a qualitative sense. So 

there are no Hitlers and there are many of the likes of Gandhi. The 

children seem to be particularly in'terested in the childhood events of 

these people. They have noticed one consistent fact that turned up-in 

a majority of the indieduals studied. Most were either poor in school, 

like Einstein who didn't do well in mathematics, or were like Faraday 
- 

who never went to school and were self-learners. What they all had in 
1 .  

cornr)lon was their fascination and their intensive self-learning. s an^ 
of these children had a mentorship relationship with an adult. 

r 

- - 
The children are also intrigued by the events that played a part 

In the formation of their life's work and have come to realize that even 

the most insignificant events when based on fascination often have a 
r 

life-long influence. For example. Churchill did very poorly a t  school 

and his childhood passion was to play with toy soldiers and memorize 
C 

battles. I I i s  father noticed this of Winston and influenced his career 

towards the military which led to politics'. Mentorship plays a very 

important factor in the roles of many important people, and in a 
B 

significant way each of these biographies serve$ the children as models 

for internal stratpgies in successful thinking. They often talk amongst ' 

themselves using the i d e a s  and examples from their studies to 
* 

illcistrate points and make suggestions. .The s tacks  "Map of 
a -- 

Distinctions" is included in this thesis a s  the-focus of Chapter 4. The 



work itself i s  a statement a s  to the success of the Wondertree pro-jcc't: 

and it h a s  become the center point of our work. We plan to hnvc tcn a 

biographies in  each of the sixty major areas of understanding, making a 

total of 600 biographies. l t  will take u s  another thre i  years to finish 
,P 

the work and I hope it will be a candidate for a laser or compact disk 

by the time it is done. 

Children Develop their Own Stacks as Learning Tools 

By the end of the year we had-seven Macintosh computers in ollr 

program.- The children invested most of their time researching and  

programming their biographies. They would often read three or more 

. books to  gather information on their biograpAy. They would scan pir , - 

tures ,  and  program special effects in order to illustrate the main 

events in their individual's life. We learned how to animate images 

using a variety of programming methods. They also learned how to 

record a n d  digitize sounds  a n d .  enter them into their Hypercard 

s tacks as resources. The children were amazing as they grasped the 

variety of concepts, contexts. and  levels available in the EIyperCard 

environment. a 

I 

I have attempted to show a number of adults how to work with 

Hypercard and  t h e y .  have all had much more difficulty than  the 

children in learning the technology. I understand. Hypercard is an 

object oriented programming ianguage, and  it seems to me that i t  

models the functioning of human thought in a way similar to the way I 

work with Neuro-Linguistic Programming. My tkchniques within the 

model of natural learning apply to learning Hypercard. Children, .in 
P 

my experience, can  learn t o .  talk, to read,  ahd to program in 
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IlyperTalk without being taught. They learn' effortlessly through 

- modelling ;nd interacting ' in  a meaningful environment as a 

ronsequence  of a n  interactive relationship. , The context for this 

learning-is play and discovery. , 

Mentorship Program for Donnie -Arthur ~r ihson  

Architects 
\, 

~ s [ ~ r e v i o u s l ~  mentioned in the case study of Donnie, he began a 

* mentorship program with Arthur, Erikson Architects in the winter of 
a -  

the sixth year. Donnfe and I had scouted out an  experimental video 

.and computer movie making studio, a miniature model making com- 

pany, and the architectural firm. Donnie decided he would like to 
' work with the architects, so I arranged a meeting with the chief archi- 

tect. We took in his models and he saw a definite talent in Dohnie. We 

- agreed to an experimental period where Donnie would begin by in- 

vesting his Fridays a t  their office. They gave Donnie a desk to work at,  , 

and before long he was an inspiration and 'a colleague. He has con- 
* sulted and participated on many design proble'ms within the firm. a n d  

, * 

I have been told that  he has  perceptual skills their best trained 

dra f t s~nen~do  not have. I once went in to visit with Donnie and found 

fifteen architects all gathered around Donnie's desk fascinated with 

sornc project that he was demonstrating on his computer. 

Mentors and Resource People 

In their sixth year' the hhildren chose a video professional to in- 

s t ruct  them in camera techniques, lighting techniques, and in basic 

production pkocedures. Unfortunately he did very little hands on work t 



W t h  the children and  consequently they did not choose him for a 

second term. 

By doincidence I met a group of young men who were pro- 
a \ 

gramming in Hypercard. Their company. called Motion works,  had 

just  developed a Hypercard stack that would allow users to enter mu- 

sic score into their programs very easily. They needed a beta test 

sight for their program, and they came in one day a week to work with \ 
k 

the children. The children would attempt for hours to get a script to 
r 

work properly, and  began to appreciate the levels of excellence and 

expertise possible as demonstrated by these professionals who could 

solve the problem in seconds. 

Powell Janulus ,  of the Geneva Language ~ns t i tu te  is a world class ' 

example of excellence in language strategies. He is fluent in forty-two 

languages and can speak over eighty differint languages. Ile provided 

a Latin, a Spanish, and a native speaking Japanese person for the chi1 
4 

dren  to work with. Everyone took at least one language. several took . - - rt 

two languages, and two children took all three languages that  year. All 
P 

of the mentors -commented to me on numerous occasions how atten- 

tive this group of children were. and how easily they lek-ned their lan- 

guage shl ls .  

Bonnie. one of ' the mothers, again came in ohce a week to work 

with the children in crafts. She would read myths to the children, and 

bring in various materials for them to make images- and masks.  The 

children loved the stories and  would bring in favorites to share -kith . 

> 

the other children. 



The children again hired Lawrence .for clowriing. They 1-earned 

some excellent techniques in mime, and their communica~ion skills 

generally began to- improve as  they focused on expressing ideas clearly. 

The children had 'a skit prepared for the end df the year party that was 

.excellent and provide'd each child the opportunity to express the' 

magic'of the clown residing inside of each of ,them. 

The children hired a Japanese aikido teacher, and the discipline 

and focus that she demanded in aikido generalized to the rest of their 
/ 

work. They would always seem more centered and direct for the rest . 
L .  

- of the afternoon after their aikido clas's. 

The group worked with Karen, professional singer and 

performer, on the presentation of a song a n d  on an elaborate skit 

which they wrote together. They really put their 
i 

* 

song that  they practiced over and over again. 

children were asked to sing this song together a t  

because they sang it so beautifully. 

hearts into the one 

A number of the 

a concert for adults 

John,  one of the fathers, is a bu'siness man and entrepreneur. 

Ile came in once a week to discuss with the children about money and 

'finance. For the first term the children talked mostly about attitudes , - 
3 

towards money in different cultures and earnedrabout  the history of 

money a s  a medium of exchange and as  a safe store of wealth. 
. 

Self Evaluation and Emerging Models of Excellence 

The children got some feedback from the general public as their 

computer program became popular. Feedback about their spelling and 
L 

grammar occasionally would come u p  as adults  talked with the 

children about their woik. One day we got a thank y ~ u  by electronic 



mail and a comment about the many unique spelhngs in the Map of . 
1 I 

D i ~ t i ~ c t i o n s  stacks. 'The children began to be aware of the need to 
) 

increase their own editing strategies. I started to get more material 

handed to me for evaluation, a s  the children wanted feedback on their , 

sentence structure and $pelling. Several of the children requested 

information about grammar. The children put  a great deal of effort 

into 'a quklity presentation. They began to be aware of layout and 

spacing, and would discuss the merits of respective work amongst 

themselvp often commenting on strong and weak features of the 

various s t a c b .  

,. ~ & u a l  video 

We entered 

contest (1st. 2nd and 3rd) 

nine videos into the annual B.C. Film and Video 
\ 

. Festival. Some of the children helped out on other's productions and 
$' 

everyone played a role in producing a t  least one video. The material 
-- - ~ -  

ranged , from . mini- documentaries, to drama, to animation and to ex- 

perimental techniques. The Festival this year was in Chilliwack >and 
., . 

we went a s  entire group and stayed together at  a motel. At the final 

night .of judging we were thrilled to win first. second and third prize 

for the province. Donnie won first prize with "Joy of Flying", a won- 
# 

derful story about a rabbit going for a murning flight in his biplane. He 

did all of the animation.himself, and built all his own sets.. llana won 

second prize with paintings, music, and poetry all done by her and 

blended together into a touching presentation. Mariner won third 

.with a doc6mentary on the ~ h i n e s e  Revolution in 1949. He tqped 
. . 

music over voice and filmed pictures from a book illustrating the suf- 

- fering and the rise to power of the peasants. The children were lim- 



ited by the qualit); of their equipment, and they-all said that  for next 
r 

year they wanted to have better equipment. 

Emerging Conflict in New Children 

During the year we took in two,new applicants, and at the end of 

a month we asked them both to leave for different reasons. In fact we* 

found the w h ~ l e  process o f  evaluatmg new students in the.middle of 

the year disruptive enough to decide not to take any more applicants 

until the beginning of the next term. - 
One person was a pleasant person who had however acquired a 

negative self image about his abilities and his intelligence. He was in 

Grade 5 a n d  was unable to read. His vocabulary and knowledge base 

was so inadequate compared to any of the other children that  he was , 

unable to-participate i n  the work. Consequently he spent most of his 

time looking f ~ r  someone to talk to. At our month end meeting I told 

the other children that I was'not prepped to invest the time and en- 

ergy in first, transforming his limiting beliefs and second, in helping 

him develop the skills necessary to work with us. I told the children 

that it would take too much of my time away from the rest of the 

group. who needed my involvement more and not less. 

The second child presented an intirely different situation. His 

academic skills and abilities were excellent, and his relationship with 

me was good. ' However, his social skillq~were extremely poor. He was 

paianoid of the other children, and would manufacture elaborate sto- 

ries about them. He would then act violently and was mean to the 

others in accordance-with his fantasy. At the evaluation and feedback 

meeting a t  the end of the first week, a t  least five of the children told 



him that they didn't appreciate being tripped and pushed by him and . ' 
I .r 

asked him to stop. He took this as a'conspiracy against him. At the- 

end of the rnonthsmeeting'l found out that he had held a pair of scis- - 
sors to the neck of two children that ilay. They calmly informed me . 
that they did not want his c h a v i o r  in the program. I was shocked and 

supported their decision, promptly arranging a- meeting with his 

mother. I quickly discovered that  %is boy came'about his traits 
B 

honestly as his mother accused me of prejudice, moved her residence, - 

I 

cancelled her phone, and disappeared without paying the tuition fee 

she owed Wondertree. 

Humor'and Conflict, Elephants and Peanut Butter 

The children and I invest many hours in discussion derived from , 

their questions. Conflict is an issue that they e'had many questions %. 
about. They see so many examples of conflict i n  the adult world be: 

1 tween countries and individuals. From my representation of NLP 

models the children have 1ea;ned congruent language a n d  

are able to keep conflict to a minimum. For example. there might be 

one minor disagreement a t  Wondertree during a month. The "you 

have to", "you must", ".you can't" and other authority conflict generating 

statements are fare to nonexistent in our environment. A new child in , 

the program stands out and goes through a considerable period of ad- 

justment to switch language patterns. 

On one occasion we 'decid'ed to each come up  with an example .of 

cpnflict from our personal experiences and write it down a s  a dialogue. 

We then compared the sentence structures in each. of these examples 

of conflict in order to discover common patterns. It broke down to 
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."either/orl' statements that represented '"right/wrong" and "win/lose" @ - 
positions. We discovered the essence of huirror iS "And" statements 

that make both sides "righi" and both sides "wih". d 

0 .  .\ + 
For example, within the context' of norrfial distinctions, an 

B -f 

- elephant is a unique entity separate frornia peanut butter sandwich. ' 

However. if a peanut butter sandwich is crossed with an eliphant. you 
- b .  

get a peanut butter sandwich that  never forgets or &I elephant that 
' 

sticks to the roof of your mouth. 'Connecting what doesn't connkct is a. 

metacontext of humor. Conflict is taking what is ni tura~ly to&ther, for - 
. . 

example, a friendship and describing it in "either/orU terms. , , 

Math Book 6 and Book 7 

During the year the children joined into groups of ,twos, threes 

or fours and began &orking on math togethpy. The strate& was to db 
. .  

the tests at the end of each chapter and compare answers for ag;$e- 

ment. If  one person didn't understand a question the oihers would 

help him. If none of them cguld -figure out the question then they 

would look back in the chapter to the informatian on that particular 
t 

idea. If a t  that point they still couldn't understand the questio - 
would come to me and I would help them discover the underlying 

-principle or method. This pr'ocedure w ~ r k e d  very well for the chil- . i \ .  
dren and they very rarely needed help from me. This meant that they 

were enthusiastically working cooperatively together and learning . 

their math to a level of mastery. and uhderstanding I had not s&n in 
.c ' 1 

my experience in public education. One group of four children fin- 

ished the entire Grade 6 math course iri three months, and another 
. . 

group finished the entire course in six months. Both these groups 



started in on the Grade 7 program and soon stopped doiug any math , 
3 

to devote all their ti e to Hypercard &d their bsographies. 

Whole TowarJPart 

L A Because I assume- children are coming from Stage 1 cording to 

Harding's model,. they are bringink to each situation a wholeness ' 
2 , . 

attempting to understand how a new part fits into this context. This is - 
II 'Z 

1 the frame and attitude I hold for-each new experience that the child 

encounters. For example, if they tome to me with a?math  problem: I 

start  by telling them that they already know this process. that they al- 

ready understand what to d6 here. it is just a question of interpreting 
- - , 

new ideas, new language or new information into the familiar context. 

. . - By showing the similarities between what they already know to the 

new situation they understand 'the overall process. I ,  then notice they 

are eager to apply this understanding to the new situation. 
< 1 

This -also applies - to learning new material.  from the inside 

(whole) context to the outside (part). I include it 41. this experierke 
3 

here is it all, and when a child notices something different, something 

new, it is distinguished as separ6e.  What i~ separate, seen in terms of 

the context. is en thus i a~ t ' i c a l l~  brought i n t o  and included into the / 

- .  
realm of the child working h%is  manner. However. if the child is 

feeling separate. one thing u p  against all ot er t-hfngk. then mew 9 
information is easier to reject and exclude than it is to include. In the' 

last several years I have had' two students who came for one ?ear then 

'returned to the public system. In the case of math with these two 

students,  they did everything in their power to avoid math for the 
2 ' 

1 

entire year and they were completely successful. i 



Headless Drawing -- Ptolemy, Copemicus and a Self-cen- \ 

tered Universe 

One day we drifted onto a philosophical tract and the children 

were 2sking questions related to t$e beginning, essence, and meaning 

of life in tkiz'.universe. I asked if each one of the children would take 
%"< .:- 

oui a piecaof paper and draw a picture of themselves based on present 

evidence. I left the children to their o<m devices and they each began 

drawing. ~lrnosf 'all the children spontaneously drew themselves with 

the feet at the top, and a 1arge.space at  the bottom of the picture. The ' 

one boy who imagined himself in conflict with everyone drew himself 

a s  he,,would look to others from six feet away with a head on top and 
$ 2 ,  

" s 
V 

a the feet at thgbottom. He insisted in his usual exclusive manner that 

this was what he looked like and left to do something else he deemed 

more interesting. 

-The qther children then began to wrestle with+ the questions 

about what else to include in the picture. The children began 
a 

discussing the fact that iome had drawn clothing worn, for example ', 
the shoe on their foot but not the shoe sitting a few inches BW& on- the 

floor. If we were technically correct and believed that we are our 

bodies then we should accordingly draw only our exposed skin on our 
* 

hands, the' rest would be blank paper. However, some children had 

drawn the paper on  their lap, and one boy had drawn on that paper a 

hand drawing the picture of a hand d radng  a picture of a harid .... . As 

the children listened to these discussions, some of them began . 

drawing everything within their visual senso.ria1 experience as "a 

picture of odeself based on present evidence.", We then compared this 



world view- th ig  expemntlal  self-centered definition of the world. "to 
6 .  

the  transit ion of the center of the universe from self to earth 

(Ptolemy), from earth to s u n  (Copernicus), and  from s u n  to 13ig h n g  

(Hubbel). If one becomes unconscious to the experience of self as the 

center of the universe, and  becomes conscious to the objective \.iew of 

oneself only. t h e n  we become infi&tely s rna ler .  more srpnratc .  

eccentric and  insi@Ticant. When we discussed which view was tnlr. 

the  children concluded t h a t  all views a re  sim.ultancor~slv trrir 

depending on your reference point of view. 

Wondertree Year 7.1989/90 
f 

B 
Enrollment and beginnings 

September began with the return of seven s tudents  from the '  
" \, ,* 

previous year, three s tudents  left a t  the end of the year. One went 

back to public school and two moved and went into a home schooling 

program. Of the new students one girl left after dne month. f ler s i tu-  

ation was very interesting. she  was bright and  yet very mantpulafive. 

However, none  of her  games worked to the  least  extent in the , 

Wondertree e n ~ i r o n r ~ e n t .  - She was in a situation where she  had no 

power over me br the  othkr5 and consequently manipulated her  

~ a r e n t s '  into letting her go back to public school. In a home visit I saw -. 
the extent of her  marlipulations in her environment, family lffe was 

miserable and they had hoped that Wondertree would have therapeutic 

value. Because we work with consensus and agreement, and betaust. 

the family had none we went our separate ways. 

One other boy couldn't read and had practiced a relationship 

with his mother based on default and avoidance. He wanted very m u r h  



to have everything on his own terms and would continually ignore any 

request we made about his behavior. After two months of frustration 
0 

with him breaking every agreement we made; I finally broke my 

agreement to work with him in Wondertree. 
I 

A family came to experience Wondertree towards the end of 

September because their bright and frustrated ten year old son was 
4 

completely bored with school. After a week a t  .Wondertree he was &o 

excited about the experience that  his eight year old sister wanted to 

come to Wondertree also. She seemed to fit in quite well for her age 

and- although the rest of the group preferred an  older child we to'ok 

her into 'the group. ?8 

. Three other children came into the program during the fall, one 

young boy who was very bright and aggressive, a girl and an older boy. 

At the end of the first week the young boy was not accepted, because 

the children found him disruptive. The older boy was intimidated by 

the level of work the rest of the children were *d~&g. and realized he 
~ 

wasn't prepargd'to learn how to read and get down to work so he de- 

rided to leave'after one month. The girl decided she liked the pro- 

gram very much, learned how to program the computer by working 

ni th  the other children and took books home apd worked on her? 
-- 

reading. The group has  stabilized a t  eleven for the  year, and the 

children decided to defer a l l  new applications until next September. * 

Home Learning Network 
L .  

This year the Ministry of   ducat ion made compulsory the regis- 
d 

tration of home-schooled children with a school. Wondertree was al- 

ready well known in the loose knit and far flung home schooling 
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community and approximately seventy children regist ercd wi&h our 

program. This meant that  we would receive approximately three hun-  

dred dollars for each child that  we registered. My wife. Maureen. took 

on the job of registering, counselling, publishing a newsletter. and co- 

ordinating the homeschoolers under the urnbrelia organization of the* 

Wondertree Education Society 

Relationships - Children and Macintoshes 

The number  of interactions doubled 'in the seventh year in 

Wondertree. Not only do. we have eleven s tudents  we have clcven 

computers including a new Mac I1 color computer. The childrcn 
C 

come into the center in the morning. hang u p  their coats and turn on 

the Macintoshes. Almost every project they are  doing is centered 
0 

around the computer. They are doing study and report projects using 

adesk- top  ~ u b l i s h i n g  program, and are continuing their exploration of 

_ Hypercard. Virtually everything they are interested in becomes a 

Hypercard  s t ack ,  a n d  each  child learns  a n d  discovers ncw 

programming techniques from the other children as a matter of 

course. 
0 

r Cannanah Valley 
\ 

One day a member of a Vancouver based environmentalist group 

came by to see what we were doing on the  computers. He recognized 

the quality of work the children were producing .and asked me if we 

would be interested in doing a project with their group. It involvcd 

a n  attempt to preserse a n  old-growth forest in a coastal valley from 

clear-cut logging. The children and I had a meeting and agreed tha t  

we could have a H-vperCard program done in about one week. 



We created a n  animated and sound version of a family hiking 

thiough.the Carmanah Valley enjoying all the animals and natural 

wonders that live there. At the end of the week the environmental 

group was so impressed with our work that they wanted to double the 

project and extend' the program to 

time we were finished one month 

grown to three stacks and the 

producing the product. The forest 

valley heard about our project and 

1 

two stachs instead of one. By the 

later the Hypercard program had 

children were working full time 

company with timber rights to the 

sent a forester to explain the facts 

from their side. The children discovered that what had started out to 

be a simple Hypercard project had become a major political issue witp 

the children at the center of the debate. Each dajr we would get 

literature or videotapes sent from either the logging company or the 

environmentalist group. The 'children and I began holding policy 

meetings to help each other sort out our priorities and positions on 

this complex and controversial issue. 

Our work with language patterns and metaphors helped u s  a 

great deal in sorting out this battle of words. For example, we won- 

dered how the forest company could use the metaphor of harvesting in 

terms of a first and old-growth forest. We accepted the harvesting 

metaphor for trees that the company had planted and were now har- 

vesting a s  a second growkh forest. However, we did not accept this 
L 

metaphor for the natural forest that is irreplaceable within the current 

economic models of this culture. The logging companies did not plant 

t he  old-growth forest so they are incorrect to say that  they can 

' 'hawest" i t .  



The children have hired a business consultant to help them 

price and market their Hypercard product. All in all when i t  cornrs 
J right down to it the children appreciate the point of view of the ani- 

1 

. mals and the trees. When the forester boasts about how they are pro- 

- tecting eagle nests,  then the children ask if they protect 'owl -and 
t 

squirrel nests as well. The children have found themselves in a won- 

derful position of doing what they love. contributing to' the planet. and 

getting involved in the events of the day. 



Chapter 4 
Map of Distinctions 

This chapter includes excerpts of our Macintosh Hypercard 

program called "Map of Distinctions." Disks of this program can be ob- 

tained from the address in the appendix. The1  rogram operates with 
%+ P, 

a ~ a c i n t o s h  computer equipped with a hard drive running the 

Hypercard program. A system 6.0.4 or greater and a Hypercard ver- 
- 

sion 1.2.5 or greater is necessary to run the program. The 5 disks 

when loaded onto a hard-drive will run when the icon called "Map of 

Distinctions" is double clicked with the mouse button. The program as 

described in Chapter 3 which began in Year 6 and continued on into 

Year 7 is described to p e  level of completion at  the m e  of this thesis. 

The program consists of several "stacks" that are all accessible from 

stack ' ' ~ a ~  of Distinctions.'! 

This program most clearly illustrates what children are capable 

of when they are free to follow their curiosity and enthusiasm. To date 

this program received recognition as one of the best elementary com- 

puter programs in Canada, and a t  a recent HyperCard symposium was 

generally recognized a s  the best program in the province. 

I have attempted to work with a number of other educators and 

adults helping them learn HyperCard. They have all found it uniquely 

difficult, they are not used to exploration and play as a model for 

learning. They want a manual to teach them step by step. However 

they discover that it is even harder to learn from a manual. HyperCard 

is object oriented programming, and I believe it is best learned when 

discovered, as  a small child learns a language, by discovery and 
\ 



exploration. The children in Wondertree learn programming - 

effortlessly because they -are playing and experimenting. .Thev art8 

looking for what works. for what will create the result they a;c looking 

for. They actively make mistakes and learn what' doesn't work, and * 

then make changes until it does work. They are also sharing each 
T 

- 
breakthrough with the other children, thereby compounding their 

learning. They spontaneously apply each new discovery in a variety of 

contexts. I have never seen a better learning environment than 

Hypercard, which is complimented by a larger context of the 

discovery based environment called Wondertree. 

Maps of Distinctions is several Hypercard Stacks; i;~ *. 
-Map of Distinctions - a mind map of all of the areas of hu- 

man thought and activity, - 
-Time-lines - a set of time-lines including the major 

contributors to each area of attivity, 

-Individuals - a collection of individual biographies of 

significant individuals 

-Individuals (special effects) - a collection b f several stacks 

that  contain animation, sound effects, illustrations that 

help describe the w&k of the individuals in the biography 

-Lists by Category - a collection of cards listing the main 

individuals in each specific area of expertise 

-Headlessness - a stack containing a list of quotes from a 

wide variety of perspectives and times that refer to the 

experience of 1st Person. 



The following card is taken directly from the computer program 

"Map of Distinctions." It is the index card and main mind map for the 

entire interconnected program. The mandala a t  the center is  a repli- 

cation of the table that  we use for a conference table. and the 

categories around the circumference are "buttons". You move the 

mouse cursor so that the "hand" on the screen is over the top of one of 

these buttons, and when you press the button on the mouse, you go to 

the branches radiating off of that particular button. 
- 

1 7. 

* 
1 --..# ' * 

M a p  of  ist tinct ion*" 



2 1 9  

For example, if you were to press the "the arts" button, there . 
would be a visual effect as a transitional change. and the foll~wing'c~rd 

below would appear on the screen. These are the branches or  

subcategories & that particular fi21d. If you then pressed one of these 

; buttons on your. desired destination or current curiosity then the 
* 

, following card, on the next page, would appear on the screen. 



s 
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This type of card would appear for each particular branch topic. 

It is a time-line graphF.of recent history, with the height of the graph 

representing the number of people on the '  earth a t  that  particular 

time. We have provided information only for the individuals on this 

time-line to emphasize' that reality is experiential within the person. 

c 
The dates on the time-line yield no information. If, however, you were 

to push the name of one of the people on the line below you would 

, proceed to the next card. 



If we had chosen Bach then the.following card would appear. We 

chose a book metaphor for the biographies with tabs down the side 

serving as buttons to link to new ideas. In this hypermedia environ- 

ment, if you press the top button with the text picture on it. a 

scrolling field would appear with text relating to the individual's life. 

All the information was researched by the students. The next button 

with the world image illustrates "world work", meaning one example 

of this person's main contribution to the planet. The next button i s  ei- 

ther a speech, thought or music button. In this case it is a music but- 

ton, and plays one of Bach's most famous pieces of music. 

Bach 
He was born in 1685 in 

1-Germany. Bach grew up in a 
i family full of music. He had 
I twenty children many of 
! 

j them became great ,misicians, 
i like Carl Philipp Emanuel 
i Bach. Bach's favorite 
f instrument was the clavior. 
i He has composed hundreds of 
f pieces, plus supporting a huge 
i family. He died in 1750 in 
i Germany. 

' 
! J 

a music - harpsichord and 
: composition 



The following is another example of a biography card. When the 

world work button is pushed, a field appears showing   in stein's fa- 

mous energy equation. When you move the cursor over the text, he 

wink's at  you. When you press the speech bubble. you'hear a short 

remrded quotatien. 



When the boy w o was researching the bi'ography beloy,on 9 
r- Winston Churchill found out about t he  c~cums tances  involved in his 

picture being taken. he decided to put this statement into his "spcceh 
, . 

balloon". When this balloon appears a clear digitized voice shouts out. 

\ a 

"I want my cigar", and smoke rises from the cigar, 



the'button showing his world work, you find a picture of Ben flying his -. 

night sky. Suddenly a small cloud appears, ydu hear a zap. 'lute in ye 
These pictures and animation sequence were drawn and programmed 

' . I 

on the computer to create this representation of Franklin's discovery 

that lightning was electricity. I 

and a likhtning bolt comes out of Cfie sky and down the kite string. 
i 
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When the children create agd read information with this impart 

visually, auditorially. and kinestheticany, they seem to rrnlembcr the 

details. When the chi1dre.n have the opportunity to browse :und 

explore guided by their own curiosity. they tend to understand the  

material. Since this project began.  the group of adults involved with 

these children have commented to me many times about the wcalth'of 

-understanding these children have on many aspects of history. llistory 
I 

has come alive. they have met some of the key players in shaping the 

events of the world. 
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When the Wright brothers were looking for ideas on flight they 

watched bird flight and fashioned their airplane design based on their 

observations. This concept is illustrated with an  animation of a flying 

bird that emerges onto this biography when the "thought" button is - 

pressed. 



When you click the world work of Michelangelo the biography 

card slowly dissolves and this image emerges. An information ficld 

appears discussing the picture and then d t e r  a few seconds chis imngc 

disappears to return to the biography card. 



Thomas Edison is seen here with his world work which appears 

as  the text dissolves. This scanned image of his first light bulb was 

placed on an identical card to the biography card, and when one card 

shifts to the other. it gives the illusion of the light bulb .appearing on 

the screen. + 
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After reading several books on Galileo one boy created a series of 

excellent image representations of his life story including an animation 

of a swinging pendulum. 
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Two girls became very interested in the work of J a n e  Goodall 

after watching a documentary one day on video. They did this 

biography as a Joint venture. and when you touch the world work 

button, the text disappears and the chimpanzee completes the original 

picture. 



- - 
,a . * 

. ~ l -  C 23 I 

Another boy w$ho is artistic became interested in the life story of 

a number of artists. He did a series of biographies on artists, from 

Leonardo to Beatrix Potter to Vincent van Gogh. 
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Another boy who plays the violin became interested in Vivaldi. 

When it came time to program in the music of his choice he decided 

to animate Vivaldi playing the violin a s  the music comes out of the 

computer. As the music plays his arm swings back and forth keeping 

time to the music. 



The following card is  one from a whole series that p&-allcls thc 

time-line cards. If you are interested in a more complete list of the 

individuals in any category you c.an go to this particular stack of cards. 

I matter and energy Map  of Distinctions I I  -a 
XI astronomy.and the uniuerse 0 



8 -. 2 3 4  

This last example of cards from the Map of Distinctions 

program is a list of all of the children and their learning community 

who participated in the learning center's program that year. Whcn you 

place the mouse in the same s q m r e  a s  any name on the card, 
a* 

information about that person appears in the center of the circle. 

(see Appendix 2%r details) 



Chapter 5 

Conclusion 
This thesis has  inttoduced a ' n u m b e r  of theories and nlethod- 

ologies tha t  are  specific to the Wondertree' program. The methods 

have emerged from the ,vprogram.  and the  theories have been 
J I 

integrated from a wide varietys-of disciplines. to help explain the 
P 

methods. The emerging curriculum is cpcreated by the children out 

of their natural  enthusiasm to learn. The Wondertree program is a 

direct result of the set  of interactions between one adult and a small 

group of children in the proce,ss. of discovery. The theories a re  

pragmatic and eclectic, gaqering t$ether many new ideas about who 

we are  as human  beings. These $&Sideas transform attitudes and 
\ a  

beliefs and consequently allow for a whole new set  of possibilities 

within the scope of natural learning. This thesis has  allowe-d me to put 

into words much of wha t&& felt and intuited while working with the 

children during the formative years of the Wondertree experiment. 

. Wondertree is an  experiment that addresses the essential nature 

of the individual and  explores how-that individual develops and 
'i 

1 .  

interacts with her environment. That environment is designed to be 

optimally responsive to the natural  development of the individual. 

"Optimum" is a subjective condition that is decided a n 4  evaluated on 

an ongoing basis by each individual for himself in consultation with a 

community of friends. Rather than  educating children from the 

outside by designing expectations, Wondertree nur tures  emerging 

curiosity and  integrity f r o m  the inside by creating m e h i n g f u l  



relationships based on a new definition of the self. The program was G 

designed in response to the learning needs -of the child as its  primary C 

design criteria. 1. 

Wondertree was not created by changing the current education 

model towards something bc~lter. ~ o r i h e r t r e e  is  not  a n  alternative 

program designed in response to the problems of the existing system. 

It is not another  form of schooling within a schooled society. 

Wondertree was created by extending the natural learning of one child 

to a small community- of children. - It i s  only after the  fact; by 

comparison of the two programs, that  the extent of the  difference 

becomes apparent. In other words, although Wondertree represent& 

shift in perspective. it was not created by that  shift in perspective. 

Wondertree emerged a s  a unique response to children learning in a 

curious, playful and self-directed natural way. If the public system 

were to change towards the Wondertree model, I believe it would have 

to undergo a metamorphosis to adopt  the basic assumpt ions  , 1-  

f represented by Wondertree. 

Paradigm Shift 

A paradigm h a s  been defined as a commonly held set  of.goals. - - 
beliefs and problems or a collective attitude. "... in much of the book & 

Qs '_ 

the term 'paradigm' is used in two different senses. On the one hand. 

it s tands for the entire.constellation of beliefs, values, techniques, and 

so on shared by the members of a given community. On the other. it 

denotes one sort of element in that  constellation, the concrete puzzle- 

solutions which. employed a s  models or examples can replace explicit , 

rules a s  a basis for the solution ..." (Kuhn. 1970. p. 175) It is  my 



assumption. that the set of problems and solutions that teacbers share 
r 

4, 
in the educatidnal field, consti tute4~n educational paradigm. 'A shift in 

this paradigm occurs when a new community of educator$ develops 

and addresses a whole new set of problems and solutions. i 

I would like to provide a n  analogy with the invention 4of the light 

bulb. The' light bulb was not invented by anyone enlpldyed in thc 
* 

business of making kerosene lamps. The kind of thinkidg that, wcnt 
/ 

. 
* 

info the technology of kerosene lamps was not of the same order as 

a the technology of electric lighting. No adjustments to that  kerosene -4 ' 

lamp, n.or the screwi of the light bulb into the kerosene lamp would 
2g 

bridge the gap. betwein the two technologies. 
- 
~ ' n e w  paradigm does not address new solutions to old problr~ns.: . 

; For example. the discussion of optimal class size deals with the old 

paradigm of classes. Wondertree is not a new answer to t-his old 

question. it d q  not propose a smaller class size of 12. Wondertree 

does not operate in terms of classes whatsoever. It dqes not move a 

, group of children on from class to class, year by year in the assembly 

line model of the factory paradigm that arose during the Industrial 

Age. Wondertree models the family. The learning consultant works 

within the family creating a relationship tha t  supports  life-long 

*learning. The kind of model that Wondertree resembles is both pre 
e 

and post industrial, both going back to the tribal/biological roots of pre 

in-dustrial societies, a n d  forward into the Information Age to a new 

R model of human society that acknowledges the natural integrity of the 
I .  

individual in a global context. 



J%undational to this return - to  the family. Wondertree offers a 

new definition of.the individual. This definition arises out of a new 

understanding of ourselves consistent with discoveries in t h f ~  

~nformatibri Age. 1,believe a usual definition of-the individual would be. 
I 

a biological '.'thingf' or entity separate yet in relationship with others, 

who is self defined by her Set of beliefs. Wondertree accepts this 
P 

definition as .a subset of a definition of self that represgnts. the initial 

experience of the childx I believe a child's experience of the world is, 

a s  if one i s t  the limitless experience of everything without boundaq .  

This essential and primary world view when rediscovered by the adult 

transfdrms her model and experience of h e r s e a  wholistic a n d  
I 

inclusive unity. These new freedoms are .balanced with 8 rediscove 
A A 

of our 'roots.as a bidlogical and psychological integrity d & i n  the fgihily 

and. within nature. - ? ,  

' Consistent with the  industrial-mechacical model is the 

assumption of a world existing independent of an  experience of it, in 

other words. a n  objective reality.. The new paradigm. a s  represented. 
Y 

by Wondertree. has the experience of thq observer a s  central to 'ihe 

creation of the world. consis tent  with t h k  perspective, I am the 3 

- 

author or authority of my experience. "Curriculum is experience and . 

experience is curriculum" is a fundamental idea to the Wondertree 
. o  

model. , '  
. , 

' 6  An educational paradigm in our. culture for over the past 20 

years has bebn that the procesk of learning and the process  of 

schooling are interrelated. Schooling with its grades, its passing of a 

child. from one teacher to the 'next year after year. its instructional 



focus on. the three R's, and  the conlpulsory atltrlf dircctcd ~i iod(~l  

constitute. in my opinion, an educational paradigm. The essential 

paradigm shift represented by Wondertrce is the focus on th r  

emerging dkelopment  of the child a s  a natural, individual and glol~al 

process. It is a n  emerging model rather than one bascd on t11c 

socialization of the child by an  adult directed cultural process. I t  is a 
\ 

shift from exclusion to inclusion. 'and from expectation to opportunity. , 

's 
5 

As the paradigm shift of the Industrial Age to thk Information Age is a 

shift from products to ideas, the parallel Wondertrce educational shift 

is from subjects to emergent learning. I believe that the shift that 

I Wondertree represents h a s  taken place on an  cpistcniological a n d  

philosophical level addressing the very assumpt ions  that  arcb 

foundational to our society. . 
i. 

. Principles of Wondertree z 
\ 

The following principles outlined by Dr. Ktlly Gerling a n d  

myself after Dr. Gerling spent s&ral weeks observing the Wondertrw 

Program. These principles are guidelines. they are the map  and not 

the territory. They are inclusive and not wclusive. Any tendency to 

use  unconventional language rather than conventional ternis is 
-L 

intentional because many of the ideas are specific and unique to the  

Wondertree program. In order to create significant change i t  is * .. 
necessary to be unreasonable, a s  to be reasonable means to go a loni  

with the thinking behind the ex~sting structure. This list serves a s  a 

summary and  the specific contextual meanings of the 

process are explained in Chapter 2. 



CONTEXT 

model origin 

relationships 

scale 

group 

structure 

organization 

politics 

The Wondertree Process - Main Points 

- family and tribe 

- open relationships 
- based on equality and choice, 
- maintained by agreements 

\ 

- 10 - 12 children in a home-like 
building/environment 
- a human community including 15- 
25 parents and 10- 15 mentors 

: ungraded 
- mutually chosen 
- long-term- relationships based on 
bonding and modelling 

- flexible and emerging 

- matriarchal 
- allowing and nurturing 

- new business management model 
- inclusive of human fulfillment, " 

- entrepreneurial (accountability) ' 

- decision making 
- self management 

- the child is enfranchised with 
equal aghts of the adult individual 
- everyone has direct influence in 
creating the agreements (rules) 

. RELATIONSHIPS - -! 

dccision process - consensus democracy (circle) 
- each individual is included and 
supported 

basic peer relationship - cooperative 
- mutual modelling of emerging 
patterns of excellence - 
- group becomes extended family 



24 1 
educator-learner relationship -equality and consensus 

- based on choice and long term 
bonding (12 years) 

- relationships bascd on . 
agreements 

trust and mutual gain 
- learner directed 

. - kducator facilitated 

interpersonal assunlptions - acknowlcdgcmcnt of the 
positive intcntions of the other 
- constructive 
- an  opportunity to contribute 

I 

- relationships based on 
experience of unity rather than 
separatcncss 

PROCESS 

learning mode 

learning objectives 

natural learning 

child development 

rewards and motivat_lon 

- natural 
- learning intrinsic as living 
- project bascd riccd driven 
- children model exrcllencc, 
- enthusiasm bascd Iearning- 

- co-created by childrQ and 
learning consultant with input 
from parents 
- goals emerging from the intcrrsls 
of the children and appropriate to 
the society and the global kontcxt 

- discovery based - 

- without teaching 
- heuristic (guided by the process of- 
self-evaluation and aided by the 
learning'consultan t) 
- learning based on enthusiasrn and 
curiosity , 

- based on the natural evolution of 
the individual within a changing 
in terdyna~nic living global con text . , 
- motivation from within 
- intrinsic rewards 
- self-actualization 
- the inner challenge to makc scnw 

-of the world 



cxprcssion - interpersonal 
- electronic 

LEARNING CONSULTANT 0 L 

educator background. 
(outline of possible history] - teaching experience (ex-teacher) 

- business experience 
(management) 

- - positive personal family 
involvement 
- master training in 
Neuro- Linguistic Programming or 
equivalent human process slulls 
- familiar with Douglas Harding's 
work or equivalent open 
philosophical perspective 
- apprenticeship for 1 year in a 
Wondertree Center with a learning . 
consultant 

educator skills/qualities - thinking process and 
communication process specialist 
- subject generalist, 
- technology generalist, 
- multi-cultural world view, 

% - ability to allow children to make 
their own choices 
- ability to trust children 
- ability to facilitate family dynamics 
towards optimum (consensus), 
- demonstrates personal excellence 
in any particular field 
- aklity to establish rapport and 
lead relationships towards mutual 
gain, 
- actively involved in the process of 
learning 
- enthusiastic about life and able to 
maintain a state of newness and 
openness 
- able to support and generate the 
qualities in this list with a group of 
children 

- subjective point of view inclusive 
of objective/rational point of view 



underlying assumptions 

- inclusive and possibility frame 
("and" and "as if'), 
- ability to deal with conflict arid 
patholofiy as a break tiown of thc 
natural integrity and  order 
- belids based on a positive view 
of the human individual 
- belief set enhancing rather than 
limiting 
- individual congruency bascti on 
results and action 

- open and in alignment with t h c b  
process of nature as inclusivc 
of the process of mind 
- everyone can win (thcre is a 
possible solution that allows thc 
cnhanccment of ca rh  individ~ial) 

Conclusibn 

Wondertree is a choice, a n  opportunity for a lcarr~cr  to cshoosr 

h i s  life-long learning process in relationship with a cwmm~inity of 

equals.  It is a model tha t  is emerging froni the inner expressions 01' 

wonder as each child enthusiastically engages the world. Wondertrcc. 

is based on the "instirding" principle, the process of natural  curiositv 

and  enthusiasm characteristic of self-directed learning. 
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contact.  

Brent Cameron 
Wondertree Education Socbic.l v 

13ox 35233 Station I: 
Vancouvcr. L3.C. 
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Append~x 3 

1 from thc book by 

Doczi. Gyorgy. (1 98 1). Thc I'owcr of Limits. Proportional Harmonies i n  
~ a t u r e :  Art and Architecture. Boston: Shambhala 



Appendix 4 

Q Derald Langham PhD. 1978 GENESA 
relationship Is created rith each letter 

vhich enhances vixualixation abilit: 




