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It is the purpose of this study to descrlbe a learning center based

L on a WhOllSth natural learning process For sever years the author

- en\nronment The program is ungraded and has been created by the ":J‘ -

‘has worked mth a group of twelve students in’ this unique

\

”"ernerging underStanding and enthusiasm of the students and myself

The community 6f Students and learnmg consultant is ‘managed by a .

: "process of consensus democracy B ~\) e L

S

The rhodel is .based on a re- deﬁnition of self and a rede51gnmg of '

relationshlps The re- definition of self is an epistemological shift'_

explamed by an experiential model developed by Douglas Hardmgf’f )
(1979) “The r?lationship‘ model is based on subjective technologies m{i"_»:' R

Neuro Lingulstic Progr‘imming co- developed by Dr John Grinder“:{‘ Vi
(1980),, The Wondertree Learning Center is established to address the. - T

question; What 1s an optimum interpei'sonal environment responswe" .

;-

to the emergent learning of a child?" k )
The theory that has evolved from the operatlon of Wondertree is |
based on the followmg assumptions First, each individual is, for him

or herself ‘the center of experience This experience is initially, whole

~and inclusive wit‘hout distinctions. Natural learning is a heuri'st'ic’»_»"
'process of modellmg making dlstinctions discovering patterns that

. connect experimentation and expressing meaning towards goals

-

Second, each» individual develops. beliefs extrapolated from

‘experiences contextualized by a cultural set of behaviors and language‘

>

that both limit and enhance fndividual self expression.

il




' ‘.fbetween chlldren and adults Self deﬁnition is limited by a (femal and T

Thtrd the p‘ohtics of authority distorts the relatronship dynamlc -

\ ”repreSsron of our 1mtial experience and World vlew Wondertree o

' ~‘-_rredEStgns the relationshxp model based on ecology The chlld is abler

';to learn naturally mthin an_open context In order for adu"It‘s toN«M

_ 'fac1htate this mchjswe developmental model a pers?nal transformatmn
o is essentlal for the learning consultant | V ' | : |

_ Followmg thrs theoretical development ls a seven yearn |
Jchronological outline of Wondertree Learnlng Center Theoretlcal and -
."vmethodological techno;logles are 1llustrated in day to day actlvitles of: /

e . Ce L ST
: the children, and includes a case study ' <

' In the next chapter a computer program is described that was ‘
| "developed and programmed by the students that lllustrates the '
whollstic natural leaming model _' e o
| This prototype ‘offers an example of - what -can. happen when -
) _chhildren learn beyond the assumptlons of our current educatmn' .;{[ \

system. This thems introduces new peI‘SpeCthCS and- assumptlons forh/ﬁ? S

L educatjon and suggests follow—up research be lnitjated on the hfe long

_ 'effects of this natural learnlng environment

iv =
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Introduction Rites of Paésage | ’ o
?' ,Q' I knew this meant my death ! stood on the top of a cl@tlf beside a
waterfall naked in the middle of w1nter 1 watched as a dark brown’

body disappeared from my‘ s1de into the Water far below water kept
';;‘.;";’"" open from ice by thé swuling waterfall He had just said v"follow me

-4 ; and dove I had followed h1m rurmmg through the deep snow blmded

by the mtense sunlight and the million colored Cl’ystals each an Over~ s

whelrmng 1mp10310n on my senses Rum:iing from the grandmother of

total darkness frOm the womb of. my beginnmgs running in embrace
of grandfather the Celebraﬁ‘dn of light. Moments ago in. the infense

heat of f,he sweatlodge I “}as folded mto the fire and tbtal darkness

seanng h.eat on skin and\ltmg) The chants and sweetgrass were a.

e

seconds yet eons later I Was standing in the mountain/ air in fulk sun

yond my mincl I feared to dive to” follow my friend meant my death

for‘if" I"*did not drown I was sure I would explode into a m-illion fragv

e B2

\ : ments of energy I embraced my fear and deve ji Whgn my. body htt
- 7/Lhat Water I becarne an implosmn of light and my breath ’Sucked out
of me As I drifted d0wnstream towards the overhanging ice I saw a

hand Qut of the corner of my eye I grabbed that arm; &

1nto the m01st black warmath of grandmother earth endurmg the

5 -

'; sensonal thread of consciousness in almest overwhelming heat Now |

iow

the c.old brightness of gral’idfather sky mth thg\ waterfall poundink be— '
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stand that our culture ) attemgt to change the chlld into the adult is a T.,

cart beSt be made by a ntuahstic release or déath of one for the other
‘ f,i..fr‘ﬁi‘.i am‘begmnmg to understand now many years later the srgmficance
Of t‘hlS rrtual where each man is born from the death of the child |

wrthin him each woman bom from the death of the child Wlthrn her s

And thls death is sacred 1t unphes rel;urn

I»'iyeaf by year, 1 had been denied access to my greatest resource th:' A, 1

. o in each human berng A model includmg the umq“ee world “vlew of, t,he;;' 1},’;
,,-VChjld It has taikeri me almost 17 years to understand what happened

.that day and there have been three people eSSentlal to that‘:«;'j;",);j"‘,&

"fgulde -

part of me that couldnt grow up in’ my culture dred And l thank the

'native \msdom kept alive by a few like Jesse Blackhorse I now under- -

R futile one that the two w0rld views are unlque and that the transition

I-n th1s culture l entered school as a chlld and after seventeenf‘f:il;ii-,

: years 1ncluding umvers1ty I emerged as an adult However deep m-ff,'.

side. it felt lrke something was missing something was. lost I felt that _—

: 'based on the inheft:"frt Wisdem and the ernergence of natural learning;_:,f

. «_.,7_,

understandmg The first 1s John Grinder co- founder of Neuro-" :

Llnguistlc Programmlng the second Doug1as Hardlng author Of " On

7 Havmg No' Head", and third llana Cameron rny daughter and often s




breathed al,l hfe breathed w1th me. L I was alone m the forest 'and " o

:"rnountams walkmg beslde rivers, seelng the world through primcval

of ail tlme And although I' was overwhelmed -with the beauty and the

7 'lntense knowmg and bemg at the center of the universe. M‘ost of the 7 |

»bv

B '51ﬁcatlon of the mystery.

;at 1ts texture As'l threw the stone mto the lake I caught a gllmpse a. -

 ARetum to§e Beginning

- That day‘

profound and sacr% beyond any expenence I had ever had befort m'

newness of every aspect of nature ~T was experiencmg an cxpcrtcn(c

| -‘that‘was new and yet hauntlngly famihar l -‘had never hved a more, elc

I began to move through space looking for a clue to my first such,‘-‘,}I;;_»:.%.,}v i

I was standmg beSIde a lake l picked up a stone and marveled:fx_-' LT

my head exactly asthey.had.,_the day I was born. A’Ir‘he'first time I saw .
those ‘things waving ou_t there in the world I had no idea what they: -
were. They were new to me, and | was to s'pendy_the, next ‘months

finding a loop between them and me. So‘a-t‘twenty-three years old T

-~

‘s

re emsted in me a stillness and a knomng that w1s

[§

my hfe =1 became one ‘with the 1mmenseness of the world thn l \

E eyes 1was at that ‘moment the center of the umverse and the center ©

" _‘,gant moment in my life, yet I knew I had somewhere somehow beﬂorc -

S day went by and throughout that day it searched only ‘to find an mtcn— o

,gllmpse that dumbfounded me Out of the corner “of my eye 1 caught 7‘
o an unConscwus ghmpse of my arm movmg by my head I stood puuled;’«‘vg
:WOnderlng h0w and why thlS felt llke a- clue 1 Iayﬁdwown oft the ground"’.,
'-jon my back and ) waved my arms back and forth beside my head.

) Lookmg stralght ahead into the blue sky, I could see both arms blur by
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had dlSCOVCI'ed what it felt and looked like the day 1 was born 1 hadlr ‘

re: expenenced this as profoundly as on that first day. 7,

Years later studying the process of child birth I found reports of
extremely high Tevels of the neuro transmitter serotonin present at
birth Serotonin . prov1des a- optimum opportunity to learn at a neu-’
rological level, and facilitates awareness of the entirety of the eXperi— - :

_ence (Pearce. 1985) What is most signiﬁcant to me, is that I re-ex- R

perlenced this heightened state -this pnmary, pre- language un fll-‘ '}

 tereds all, aware stat& ‘An exeerpt from the poem "Little Glddmg" By T

| S Eliot puts forth this position precisely

- We shall not cease from exploration R
R . And the end of our’exploring - '
~ ~-_ _ .. _Will be to arrive where we started
_And know the place for the first time.
: (Eliot 1979, p 2292)

x My personal work has been to rnaintam this re- accessed whohs-: .

t1c and undifferentiated state of the un(:onscious as a reference state,

" and to design an ecology between my conscieus mind and unconscious

mmd ~This ghmpse prov1ded a umque re-cornection for me between

the adult (conscxous) and Chlld (unconscious) world views Many of,‘ .

——

the pomts of view expressed ‘in this work are assumptions made. and |

_assumed to be true consistent with the model. This is not a scholarly
f WOrk,whereby a point of view is argued and supported by educational
research. There are man& pomts of view outlined in this work, as this

~work is a descnption of a model quite apart from the main stream of

educational methodology. It is, this very difference and umqueness//

B 3
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that is - d{:scrfbed throughout {his paper and all'statements made are =

assumptlons taken consrstent mth the model presented -;" IR

The Birth ofmyDaughter - S
When rny daughter was born seven years after th1s expenence t

chose to create a relatlons*‘lip with her based on thls ecology between

IR

'the ‘adult and chlld world views,. between the conscious -and the
"unconsmous Flrst rememberlng the experrences of my childhood -

both in the famlly and m the school I knew clearly what’ not to db
‘Secondly from experlences that fulfllled my whole being I knew what
- was ‘possible. My wife and I had extenslvely reviewed the literature on L
"bir'thing and chose a _home. bll’th'Wlth midwives - She practiced breast-

‘feeding to the eighteenth month and we provided contlnual physical

contact for .the flrst two years These factors play a srgmficant role in -

1]

the learmng of nonaggresslon and in oreatmg a’ cohesrve 1nterpersonal“;~3‘. ‘

»

‘ ‘,fdynamic (Montague 1978) These processes and th€~ones that,'
i evolved from them were not planned as much as - responsive to our
' ﬂdaughters expressxons Our respect and honormg of her has been_ .
_ mirrored back to us with an elegance that is profound to experience :

An underlymg anx1ety that T had continuously for the first thirty years

of my life disappeared in the first six months bonding with our

daughter. Our parenting was guided and 1nsp1red by a belief in the

innate mtegrlty and wisdom in each child Wrth her presence of being

N

before me, I embraced this child as sacred, and dedicated my life, day
by'day,f to creating a relationship with her’that honopred her spir'it..
These chosen beliefs have led me to a commitment to children in
general, a commitment to create relationships with them that ho‘nor‘

14



their unique world view as a pre-cultural reali.ty Thls led to the .
creation of a project called Wondertree which is an opportunity for
children to sustain their process of natural learning life long frorn an
inner sense of wholeness. This program 1tself is developmg and 1s4
based on the assumptions previously mentioned._ In order to fully ',
" illustrate the uniq‘ueneSS of this program severalfthreories will be *
.-discussed'in' Chapter 2. It is assumed by .the author that ‘if current
educational practice where to engage the aspects of this model then
‘the education system would have to undergo a subtle" rnetarnorphoms
Since the assumptions have: come from outside the educational
framework or field, and since the model and underlying assumptions}v
‘are a signlficant shift Chapter 5 states that the transforrnation 1nj
thinking within this model constitutes a new paradigm in education. N
~In our society there is a particular dynamic set up . between
adults and children that is based on authority of one over another. Itis
_ my opinion that adults are as rnueh corrupted by their authoritarian‘
_ and mtervenmg style of educatmg as are ehildren Beca;use this style
of parenting and te‘aching is often the ‘norm, it is difficult to -
understand a different- model without, - for ei('ample,-_"‘going‘to or
examining a different culture with a different set of beliefs. There are, |
however. within this society instances.-whereby the context is expo.sed
for inirestigation. For example, the context of institutionalized birthing
and its effect on the adult child relationship is mentioned in "The
Reenchantment of the World", | l -
In one experiment, Klaus and Kennell (Case Western

Reserve School of Medicine in Cleveland) compared a
group of mother-infant pairs that were allowed sixteen



hours of immediate contact to a control group that was not,
Two years later, the mothers in the first group dealt with
their children in a relaxed way, using more questions and
adjectives, and fewer commands, in their speech. The
- second set was caught up in scolding, inhibiting, and. giv-

. ing frequent commands. Sixteen hours of fondling appar- -

~ ently had an effect lasting two_years. Their studies re-
- veal that when the birth is natural an(/i not interfered with

* by the institation, there is a common pattern to mother-
infant bonding' (Berman, 1981, p. 169). :

This paper presents a model which is not w'ithin the norm. " 'Thev

model has not been ngorously researched, and it is hoped that this

paper wﬂl mterest the educational community to look at the resuIts of -

this work and mveSt‘gate the’ Underl}’ing assumptions throughout all -~

educatlonal practlce by dlscovermg a model based on assumptions

outside its own paradigm.

4



Global Crisis Implies the Necessity of a Paradigm Shift -
75“ o am not proud of what we have, as conscious adults, done to our“‘
fellow creatures I am often‘ ashamed of the heritage we ‘leave our
7 Children The‘current-'state of the environment on'planet Earth 'and'
our history of wars are a monument to a split from an innate awareness |
(Schmookler 1984) We all seem to know that somethmg is. terribly |
wrong with the» current state of affairs, and yet each one of us -_seems )

overwhelmed with the complexity of the problems. ’l‘here ‘is much' to

distract us in our soc1ety rich with material wealth It is pOSS1ble to,_, -

' overlook the human condition .in our daily activities and commltments N
to the status quo. Vested interkﬁt’ seems to more often re51st change |
and to. support e)cistmg structures regardless of their effectiveness In

. an anthropologlcal sense a question arises as to the fundamental cause

" of the way we- are as. cultures in; the world and to. the way that we‘:_'

~ interact mth the environment and mth others Of importance to
education is that the causal factor seems to be sigmﬁcantly influenced - |
by th.e type of early 1ntimate ch11d rearing practi(‘:es that we engage in-
(Montague 1978} | , ' |

| .In these modem and difficult times to be idealistic 1s to -

rstep away from the norm and to go the next step to realize the ideal

It is my opportunlty to be part of the solution or by default to be part of .

~ the problem My personal ch01ce is to represent an inner peace and‘ '

to create an ‘interpersonal ecology- whereby I empower those in "

\ relationship with me to create agreer&lents that fulfill and inspire.
-When 1 threw that stone, and when '] leaped off that cliff, I got the

most important clues into the meaning of my life.



9

ThlS thesis is an explanatlon and description of what 1 havevv

further discovered from children about 1earn1ng 1n the Wondertree Lo

Learmng Center It is also an outllne of what I have learned from those

. people who have been kind enough and brave enough to share W1th~me -

their 1n51ghts into the integrity of the human individual .as they' |

experlence it.

A New Metaphor for Leaming Individuation

From the work of my teachers and from direct observations of N

myself my daughter, and the chlldren in the Wondertree Program |
have put together a new metaphor for learning, and \possibly\a new _
model to describe ourselves. This new fnodel is a,signiﬁcant shift to
wards global and personal unity. It is based on individual responsibilx—‘
~ity, in the sense of one's ability to respond. It is based on'indi\vfi’dual‘ .
choice and relationship, which in turn is based on agreement. It ac-
| knowledges what fs in the world, and cha_lle'nges the human spirit to
expresa its. worth in contributing to and -p’artic'i‘pating in, ‘the overallfr
‘integrity of nature. It provides children with the opportunities to dis- .
cover experientially the "patterns that connect" in n-ature (Bateson,
179'7‘9}. It is based on opportumty and pOSSlblllfy rather than on expec- |
'tation. It is generated by adults empowering children with the skills
~and insights to the workings of the world consciously \mthout den\\yin-g ,
or blocking the integrity of the unconscious mind of the chiltd; This is

what Cari Jung was referring to with the term "individuation” which

S
.+ Berman defined as,



~"a process of personal growth and integration whereby a’
" person evolves his true center, or Self, as opposed to his
The ego, or persona, ‘is -seen ‘as the center of con-
scious life, whereas the Self is the result of bringing the

ego.

"conscious mind - into harmony with the unconscious-
(Berrnan 1981, p. 78) ,

A Model from Ordinary and Obvious :

The Wondertree program is a practical everyday and common-

place model it is in fact ordinary. Wlthout its ordlnariness it could be

' called ideahstlc yet because it is basic COmmon sense, it is pragmauc -

" and realistic

T

scribes the kmd of ordmary I am referrmg to here

~ We have a habit of thinking that the},'
. deepest insights, the most mystical, and. spiri-
tual insights, are somehow Iless ordinacy, than'

most things - that théy are extraordinary.-

This is only the shallow refuge of the person )

who dees not yet know what he is doing. -~
In fact, .the opposite ‘is true: -the’ most

: mystical, most religious, most wonderful -
these are no less ordinary than most. things -

they are more ordinary than most things.

It is because they are so ordinary indeed that -

they strike to the core.
And this is connected to the fact that
these things can, indeed, be expressed clearly

discovered, talked about.' THese ‘deep things .
- which really matter, they are not fragile -they"

are so solid that they can be talked about, ex-

‘pressed quite clearly. What makes them hard

to find is not that they are unusual, strange,

hard to express - but on the contrary that they .

are so ordinary, so utterly basic in the ordinary

bread and butter sense -that we never think of -

looking for them (Alexander 1979, p. 219)

4

In his book on architecture Chnstopher Alexander de--
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Emergent Learning as a Focus ,, - " -'-41 Lo
1 Slnce my focus in Wondertree is learning and child develop—;‘
ment I wﬂl outl1ne 1n tlns thesis a model of education based ani',;ﬁi'
A learner choice and on the developing experience of each le-arner;g a\s‘-‘ «.'“ o

y'catalyzed by a learning consultant I am convinced that-the necessa‘ry.” -
changes towards appropriate educat1ona1 shift for the future:.
technologrcal and globdl society wﬂl not come -from the experts wnth
more complex solutions convoluted by vested mterests The changes "
will come fnom the children, the experts in natural. leaming I'tq will .
come from a procéss that enfranc’hises_,children. Wondertfree is an
experimental prototype vvhere the program is co-designed--'by the?"-
children. Ten to tvrelve children and myself have met together ata
large round table daily for 7 years managing and designing our.
curriculum by a consensus of: equal ind1viduals - Our processes of
choice and agreement are foundational to the program.

This is a thesis about learning involving a unique perspective
My learning took place in my body and I have come to see my body as . - -
the entirety of my expenences It didnt take place in “school - or in
university Where my physical body grew increasingly numb each day
When I fully embraced the world as a ydung man I began to leam to,
learn again as I had as a young ch‘1ld. When the meaning of life was -
'raciang through my veins, I was learning. And what I‘discovered- had a. 4
" unique quality, a kind of knowing familiar from early childhood,‘ pre--\)'

clous yet almost lost in schooling. 1 want to restate, as Illich so ele-

k gantly-;hasdone in Deschggling Society, that schooling and learning are
not synonymous. Schooling is a contrived and artificial process, that

perpetuates itself in the name of, and at the expense of learning
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(Ill‘ich '1972} I will therefore develop a case for natural learnmg in
. , Chapter 2 as a. unique phenomena quite apart from the prOEess of”""’

learning advocated within the schoo\fing process In Chapter 3 I wﬂ};"
illustrate the® process of natural learning by outhmng the actrvitie& over_ o
the first seven years, and in Chapter 4 1 will rpresent a computer,.;l__;l:l'h '

| ‘_program that is a speciﬁc example of the results of the natural learningj

process

Outl.ineofFivetopios | S

o There are a number of principles -that inﬂuenced my thinking at‘l
the start of Wondert_ree, and these have devel-o\pved into the following*"-; B

| ﬁve.ﬁlaiﬁ areas. "The underlying’ assumptioris i’ the model result"jfrOrn S
' -considering the un\-iverse’ from a relative np‘verSpec-tive C tered with -
each observer rather than as an absolute context as a social reality |

From this perspective I will introduce the following basic ideask

fundamental to the model which will be developed in Chapter 2:

1. the ecology of relationships e .

2.  choices as intelligen.ce
‘ 3. natural learning as a process
4, the language of possibility
o5 mclusron and Subjectivity
The Ecology of Relationships

It is-assumed: that every indiv1dual lives her life within 5’ matrix
of relationships and, in most cultures the first of these relationships
are usually with the parents. Unlike reptilian animals at nearly the

" other end of the phylogenic scale, who never interact with their
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o ?'Parents and operate in the world by genetic design the human infant'::,l‘ o

s genetically designed to- Succeed by learnfng through interaction T

S ,,f,‘vThis Iearning is our birthright attribute as. a Species and is- our

R

: opportunity for flexibility and innovatiorr Natural learning is . the R :.;‘

"»process of a dependent Chl].d observing and rnodelling those older and ‘

SRR,

, adult 1nd1viduals that are m platlonshlp with the - chua‘“ ’r‘orw{he_;;; ]
purposes of optimum sumval Therefore if relationships are th& o
:guiding parameters of learning then the quality and dynamics of those \
"relationships constitute an essential hidden curriculum : This
‘curriculum is a context for: learning However children are cut off'

| from the context of open relationshrp by the polities of- authoritahan—»

‘ ism ’I‘he consequence is a~ superﬁcial leaming that consists of knowl— "

edge about life rather than a direct experiential leamlng as living. =
_The pohtics of relationship is of a. primary focus in developing a:‘

new model of learning Relationshlps based on equality and designed

to create wm/wm results for each individual in the relationship, are '

“ open relationships.. They create poss1bihty and growth. In Chapter 2
- 1t is. my intention in this paper to outline a new model of relationShips o ‘

’Abased on the principles of ecology, the balance of ‘systerns in,

‘ 1nteract10n arid to uncover and illustrate the blocks in our current o

models oationshlp tha&g go unnoticed by most adults.

"N

£

Choices as Intelligence

One of the often stated goals of education, besides the socializa-
tion of children, is towards increasing intelligence. Considerable  ef-
fort is put forth to deﬁne and measure accurately “the parameters of

this intelligence (Stenhouse, 1975). The operational word he’re' is .




| :of intelligence is that it 15 future Qriented obtainable, and acquired
What T intend to develop here is a new or "old" 'definition of mtelli-
s fence to bring forth a holistic concept of human é’évelopment similar& '

to ‘that previously deﬁned as "individuation" According 0 the modelg{‘; o "

' vintelligence is first of all our ground of being ‘ And to quote
N c

-.'Buckminster Fuller neither I nor any one else I know is a genius

o some of us are just less damaged than others Intelligence is mtuatiofi?;g;: S

specific culturally specific, and maﬁfests as a multitud of tyniqu&;j‘%

",skills in a wlde variety of situations “Yet from a systems proach in }v

' _any given 51tuation an individual who has more choices and who”

demonstrates appropriate overall results from these choices o

'demonstrates more intelligence than anyone else with fewer choices '

A}

and less effective results. o T R

T

I will demonstrate through relationship modelling the role of

o

mampulation and suppression of individual mtelhgence by the“

o ‘intrusion ‘of power and. authority The authoritative role of the adult o -

over the child is maintained by beliefs that are self-ﬁalf‘ﬂing and that

perpetuate an 1mbalance generation upon generation Each newi'

generation is held to the" orbit of the previous generation by an in-° -

ternalized 1nert1a of limiting beliefs ‘In the last generation we created*

sufficient technology to- reach escape velocxty and put a satellite in ‘or--

bit. I the next generation through the - -application of new global and g

hurnamstic technology we can escape our prejudices ‘or limitmg N

‘beliefs for the reahzation and actualization of the human spi )

‘ Chapter 2 1 will outhne a new model of relationship that transcendsf

3 .
s
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& L ' -self directed, and playful and IS characterized byra,.curi

L

enthusiasm to ‘intk/ract with the world spontaneously

thmkmg 1.s the externalization of a traditionally internal 6rocess,
- There is a recent speculation by several sc1entists and historians

lJaynes 1976 Berman 1’981) that consciouSness is the conSequence‘,

' of cultural andevolutionary development whereby the self has eorne to

~ be seen as separate from the world R R S

Pre Homerlc man was completely or almost completely
S primary process, and: his mode of knowing. correspond‘-,;"_ .
_~.. ' ingly‘mimetic, ... . the final break -occurred only towards
.. " the end of the 51xteenth century:... Being aware that-ego. . =
Tl T “crystalhzation in .general was -a’ relatively recerrt: develop-f
. 7+ . .ment, Freud resolved the problem of its emergence in the -
-individual with the phylogeny/ontogen rgument that the -
- growth of the modern infant recapitulated the history :of -
the race as a whole. ... there does seem to be a history. of
. increasing alienation that climaxed -on the eve. of the._’_-_f_ ‘
'SC1ent1ﬁc Revolution (Berman 1981 p. 159) N e

-‘-"1 R : B RSN

In our technological socxety learnmg, in order to be measured and

quantlfied has been reduced to a measurable and observable artifact;,;ij,h,:-:L'

s Schooling has become exclusively a program of measuring what is jflfi
Qo /, measurable according to preScnptwe and comparable facts Education =

\ , has become the management of an external artifact of reality whereas"l

&



- "of each md1v1dual, is experiential and consequently maccessﬂ:le to,f‘ . '

Using techmques such as Neuro ngulstic';‘Programrnmg it isl;»_"‘,

~'~‘,_'_'possmle to discover from human behavmur and language what is gomg‘,; o

) fon 1n51de of that system Learmng is inv151ble is within the mind/body,"

o others directly Chomsky referred to human expenence/ language by |

' ,describmg the inner” inv151ble patterns of - eXperlence as. deep
"s-tructure and the observable behavxor/ language the externalf
"‘ -vartifacts of thls deep structure -as surface structure (Hampton— e

',Turner 1981) ‘ Wlth our’ fixation on 'the real external world of:}_f,’

materlalism 7 it T’ias been expedient to ignore the mner mwsxlple

N However the mvisible has ot disappeared it 1s only 1gnored " The SR

s

“Wondertree model works directly with the 1nv151ble by managmg

con51stent observable artifacts of thmking

ThlS thesis demonstrates my belief that’ our plague of learning-.i_ L
- problems today are more a function of the educational system and the’ i

7 breakdown of the fartuly t_han they are of any dysfunctlon of the chlld o

l' The problem child might be a symptom of a greater disorder in the .

E body pohtic of our. socrety stemming from the exclusion of the child s

inner reahty

~The Wondertree process is one that works with mternalz_w :

-

- processes that are mvisible to direct outsmle observation The :
(‘LlITlCulum seems 11‘fv151ble and is a pattern of strategies and a map of‘:""

' distmctions that precludes and mcludes all outer reality What is at L "
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. 1Ssue here is the 1nterrelationsh1p between 'in here and out there

'and how this relates to the fun&n of the unconscious and conseious v‘

in mental processes The observations of natural learnmg in the

‘Wondertree program will bffdescnbed in Chapter 2 mcorporating the - '
\ _;work of Douglas ‘Harding and Gregory Bateson ‘and bv developing the o onh
- methodologles of Neuro-Linguistic. Programming Natural learnmg 153

what ‘each infant does as the expressmn of its, enthusiasm for survwal o

as the realization 6f an inner.de51gn mtegrity ~ Aceordmg to “the

'pnncipal of ontogeny recapitulating phylogeny rational. thought is- new_w
and- evolutionary Ontogeny bemg the system of functron within. any
x ..__;:~gwen mdlvidual and phylogeny bemg the collective and total history

.and development of systems of function throughout the entirety of life

‘on the planet The pr1nc1p~le of recap1tulat1on is one whereby the

1nd1v1dual is a reenactment of the history of life wnhm its biological,
system. Further, it m1ght not be the -end pomt in human development

This the51s proposes that a remtegration 1s the next step in the_

evolution of human development and the ongomg process of natural

learning.

The Language of Possibility

Accordmg to the pr1n01p1es of Neuro LlngUlSth Programmmg g

when an 1nd1v1dua1 transforms inner experience into words the.

context and pattern of these words illustrate unique aspects of per—

sonality, of beliefs and attitudes Although grammar is taught in

- schools, it is a grammar of socially and his,torically proper Englishrr'

constructions. However, within this frame of patter’ns,u there are other

patterns of language, patterns of a psychological nature unique to in}i '

17



-

, "di\}iduals For example there are 1ndiv1du.als who are able to create
l‘-'dir'ec't *‘andnsuccessfully interact in the world In the observatlon of the
Ianguage patterns of these successful individuals there exists unique

»»—-lingu1stic constructions Further there are SpeleiC language pattems_ .

?‘common to- 1ndiv1duals ‘who are a»?affect victimized, and unsuccessful o

ra

- in the world Children learn their language of commumcatlon before-—

e ‘they are schooled and learn ‘without being taughf They model the

"Ianguage patterns and underlying belieﬁstructures of their parents

- _,and incorporate unknowingly these patterns of - "p0551bility or limita-

tion" upon their experien,ces of the world. For example, in the lan-
guage ,of,_relationships, interpersonal behavior communicates a Sense of

"self to the child, the dependent variable.

Simply put, contemporary "primitive" cultures, similar to
the West before 1600, have much softer ego-structures
than we do, and are characterized by a more communal
and heterogeneous way of life, far less anxiety and mad-
ness, and much gentler. subject/object distinctions. - In .
general, says Montagu, adult personalities in extended
body contact cultures are less competitive; and those few
"primitive" societies that do not have such eontact, such as
the Mundugumor people. of ‘New’ Guinea studied by
- Margaret Mead, produce irritable and anxious adults. ... In
'a curious parody of the Uncertamty Principle, the very
precision of the modern ego has created a kind of
» parataxis in our Social relations, whereby they seem to be .
- foggy. disconnected even autistic (Berman 1981, p. 170)

Wlthln the Wondertree context as a learning consultant to the
children ‘and parents it is my opportunity to illustrate and model for
my clients, danguage patterns that empower that provide increased :

ﬂ("(lblhty of thought and that outline optimum ch01ces and a sense of

K



possibility. These PﬂnCiplés will be discussed in Chaptér 2 and will be
illustrated in Chapters 3 and 4. | B I

Inclusion and Subjectivity

Science has provided our somety wuh a wealth of external tech— "

’Wology mth poss1b111t1es and lifestyles inconceivable one hundred

R ears ago. Generally recognlzed and 1nverse1y proportlonal to thiS
an 1mpoverxshment of 1nterna1 technology of a respect. honoring and
nurturing of‘ the 1nd1v1dual._ In manyrways our,soc1ety is breaklng down -
on a human level, V\A;'vith'crime, drug abuse, di'\}orce, etc.\' as i.ndicators of

.a lack of human’fulfillment. »The indlividnal has been reduc'ed'to an

_economic tnteger, the student to a worker on the assembly line of
indoctrination. Because of the innumerable rewards offered by the:
external world we'- consume. every new invention to fulfill our q;uest‘for |
personal happmess ~Inner wOrth" ‘has be‘v’e.n equatewd_vyvxth outer .

"’»acqursmon -

In joining adult cwﬂlzed soc1ety each indlvidual goes through an.

undlsclosed process and becomes an object in an objectlve world. He -

‘becomes a person a creation of a culturally programmed conscious— |

ness. He becomes an abstractxon of what he really is, and rationali/cs‘

this sense of separateness \mth the logic and acqursltions of the mod |

ern soclety I suggest that thjs process of self—exclusmn and-objectiwty s

is a necessary step in the evolutxon of the planet, and in the evoiutlon L

of an 1nd1v1dual human bemg (Harding 1986). It is however not thef.

last step, and is the third step of at least four steps The anxjet;y S0 .
prevalent in our s'ociety,,’ is manifest, first fron} each person not

knowing they have entered the process, (Laing. 1967) and second

S
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from being'st\rand‘ed‘ at the thi‘rd'step (Harding, 1974). Thg fourth '
step s jon}e of re—inclusfon of 'holisrn of a new .paradlgm in .
: Subjechvity These statements have been developed from the work of"
t'Douglas Harding W1th whom I have been: working w1th for the past 5
) ‘, years, and whose model will be dlscussed in Chapter 2 7 ) -
_ Wondertree is a daily process of inclusion mclusion of dialectlc’
| opposites, of gomg beyond either/or to- the paradox of ”and " The.
transitlon is from "nouns to verbs" from t-hmgs to events" (Fuller’

1975). ’I‘he understandmg of process 1s accornphshed by movmg out- )

,ward frorn the dlalectlcs of a process sto ‘a third posmon to an_

ovemew or rneta model of the process (Grinder, 1987)
In summary, Wondertree is a unique env1ronrnent because the

children are included in the design and rnanagernent of the program B

'The ch»ld S world v1ew 1s mcluded and nounshed and the conscious

| rational world view of the adult is 1nc1uded as a subset of the hohstlc. o

view of the Chlld Whlle it is by def1nition imp0551ble to 1nclude the
hOllSth view within the rational it is by deﬁnitlon ‘possible to include ’

-~ the. ratlonal within the hohstlc The methodologles of these’ processes'

. dre what contnbute most specxﬁcally to the dlmensions of Wondertree )

as a new model in leaming Ty

7
K

)
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Chapter 2

Theories and Methodologies

Ecolo and Relationshi S ) - -
Polar Bear Story |

-

There was: once an older grey ha1red gentleman who was the‘ o

| 'Dlrector at the Denver Zoo. He was fascinated W1th polar bears and
" decided to bu1ld a la{ge and elaborate natural habitat, a true represcn~ ’

. tation of the arctic terrain. Plans were made, and construction began. -

When the project was ‘nearing 'completion‘ the director'acquired the .

'most beautlful polar bear that ¥e had ever seen. " There were, at thlSm
point, construcnon delays and the bear was kept 1n a small cage in the‘ :
. middle of the naturalistic habitat. Each day the bear would pace back

and forth and, 'rear up on each wall as it tumed to walk back across the

~cage. Finally the’ ‘construction was flmshed 1nclud1ng extensive rock

_”_cliffs and ice 11ke seascapes. - The bear was sedated, the cage was -
removed, and a large crowd 1ncluding the Zoo Dlrector gathered to
watch the bear awake in 1ts new habitat Although the cage was now
gone the bear remained in the middle of the area pacing back and
'forth and nsmg to tum O-J the imaginary bars of the non existent cage‘. -
(Dilts Grinder Bandler DeL021er 1980) e e '

Our Imaginary Bars . Our Limiting Beliefs

We are all somewhat like this polar bear In that an infant hasa

not yet learned‘the‘.dlstlnctlons of a cul-ture we are born outside a

culture, we are_ able to explore and,play'freely‘ in the natiira_l h'abitat of - -
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our childhood However; in preparation for adult life we are confined"'_' o

to a twelve year educational" 'experience in Wthh our actlwtlesrare
- much like the polar bear pacing back and forth in his cage. When wev'
leave thlS perlod of 1ndoctrination this "waiting" process, \_a{e ;enter-'
- the elaborate habitat of the adult.r However, most,adult‘s,pace th‘em-
- selves within limitations of habit, living within cages of reduced expec-

tatrons self 1mposed limits, and constraints of belief so that they are

unable to fully interact with their new naturathc” environment This« -

chapter will dlSCUSS these 1mag1nary bars and 1nvest1gate e the dlmen-

L4

sions of our cages of hmltation Many of these "limltauOns are. hon- -

‘estly acqulred as artifacts of our culture and each culture has a mix of h L '}

 both limiting and enhancing beliefs. - The following is a br1ef historical
interpretation of our cultural belief systems as they evolved in the,
‘context of the development of the schooling process This chapter '
h ‘butlines a*methodology of escape and a model for living through

: natural learning

Histo’ry of the Industria]‘Beginnings |
' The .education system serves a function in society and its ex-

’ pressed role is to, socialize chlldren into adult soclety (Stenhouse

1975).. The hlstorlcal roots of the schoohng process began Wlth the

breakdewn of the rural village and the extended family as parents;-f»:

‘moved to the cities to work in the new factories of the. Industrial

] Revolution Chlldren worked in theSe factories along side theu“.

parents as. they had in the rural settlngs untll the Reform Acts

abolished the use of child labor.‘ With‘parents workmg the Children

~ needed to be -sgperv'ised; ~-Schools arose'to keep'-and .educate the



':,chlldren untll it was the1r tum to work in the factories therac‘y ’»

d1scipllne and the basic 3Rs formulated the curriculum for education

for the first 200 odd years. General literacy was accomplished' and

correspondmgly ‘there has been an unprecedented growt and
materlal wealth for a small yet influential minority of the world S
western populatlon. | _

The schooling vprO\Cess, in the.last few years. of theflndustrvia‘l
Age, has attempted to bridge the gap between the child's ability tov
learn and the increasingly complex knowledge base of society.. Prior to |
1ndustr1allzat10n and urbamzation learning was haphazard within a -
context of the extended famlly and the apprentlceshlp system. A few

schools supported by - the’ Church and a small number of wealthy.

individuals offered a semblance of ' education for youth "Schoolmg "‘4 -

was_ for the few bright, intelligent, and/or wealthy; and was usual_lj} o

arranged through private tutoring or religious affiliation. Mass

' education was therefore a consequence of mass industrialization and =~

the dernands of a new middle class, and. correspondmgly 1ncorporated

' 'the utlhtarlan and.production mind set characteristic of the beginning*>

of the mdustrial revolution (Cole

e

man at the head, colncldedr,

th the rise of ‘malé power and
-dommatlon in the soc1al order corresponding with the hlerarchlcal' o
organlzatlon of authonty and management in the lndustrialuation of
:SOCICty (Berman. 1981) The work of Descartes and Newton
developed an idea of the mmd and of the world, that made posslbleh
\vthe development of a predommantly 1ndustr1al and technologlcal

'soc1ety. Essentia_l to this was the separation of man from the context

:1950). The nuclear family with the o
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of nature and the empha51s on objectlve sequentlal loglc of Cause and

’ effect which allowed "rational" manipulation of "things | The use of .

, power in mechanics and human relations was fundamental to the

s

control and management of the machinery and "labour of the new-

‘industrial world. Man hved in the contradiction of bemg reduced to an

evconomic integer, while being-raised in ,,m_aterialistic benefit as a -

consequence of industrialization ’I‘he past 300 years have .been

characterlzed by a focus on reductlonistlc thmklng and a denlal of -

incluswe human process Within the model of the world - ‘_

Gain /Loss £rom Scientism
What we have gained is distance from a kind of superstltious and

inaccurate animism which entombed mankmd in convolutlons of inept

limiting beliefs. We have a far more "accurate” view of the world to-

day . despite its reductlonist bias.- Scientiﬁo' thinking has given us con-

scious awareness and efflcient understanding of the processes of na-
ture. However the reduction process that allowed our gains 1s. now at”

the focus of our loss As a society and most signiﬁcantly as mdlviduals

‘we have separated ourselves from our very sense of ourselves the body

and mmd dmsion has as consequence left us as an alienated part of a

distant and separate,whole. ,

New Wholism / Systems: Fuller's Equ‘atibns'
The Wondertree process represents a new model whereby
lelSiOﬂ and separation is a subset included in the metaframe of the

whole. If divisive models are considered the metaframe then holism is

A

- excluded. As a culture we have forgotten that the process of division is

.

3
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- "for clarlty and accuracy and that there is a wholistic continuum, a |
synergistlc whole that is indivis1b1e From the root of the word
mdivrdual is an idea of an "indivisible"‘ whole and unity is an indivisible ;7

absolﬂ‘te Diws1on is a process of makmg finer and fmer distinctionsl

’A and although the parts get smaller these subsets are still replications
'of that mdmsrble unity It is my opinion that- it is only through a ncm

) epistemological model based on an ecologlcal reas‘socration of our parts
that our sc1entific reductionism can work for us within the context of
'nature of which we are, essentlally if not consciously an integral part.
I refer to ‘Buckminster Fuller for a basrs of this new model He dcfmes‘ _
umty \mth the followmg paradox unlty is plural, at minimum two and'

towards one" (Fuller, -1-975) This duality in umty serves as a model for
congruency vvithiq an individual between bisymmetrlcal Bllateral :
parts. This model will be introduced later and. developed in a case: :

history in Chapter 3. His following five.' sentence equatlons will form |

a basis for the relationship models developed in this thesis, and are as

~follows;
. Life 'is' awareness Lo
o Awareness =, self + othernéss
: " Awareness = observer +‘, observed
* System + environment = Universe: o
- Universe - system = environment R

(Fuller, 1979, p.. 3)

Information Age Data or Information |

- “While the shift from‘the Industrial Age is sometimes not obvious
it is now generally held that we are in a new age '—"‘t‘he In’formatilo'n' Age. ,
We have made a shiff from the Separate external "realities or prodlucts”

™~ of the Industrial Age. to the inner realm of ideas and information. The
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schoohng process which played a pioneering role in creatmg a literate
industrial society is now playing a reactionary role in this rapidly '

,_changing information society.  The products of the Industrial Age were -

physical, the importance of the Information Age is in its imaginary

quality. Many are. misunderstanding the vast array of photocopying'
‘machines, fax machines, computers, microwaves, fiber optic
technology, as information processing tec,hnology.‘ In my last:v
converspation;yvith Dr. Michael Ovendon before his recent death, ‘he -
_insi‘sted that the distinction be made, that these machines process data

not information.\ ‘People are the informing beings, data comes into a

"‘.'s‘,‘person sensorially,v and it is the qualities of mind that create

information create meaning. The Seeming chaos of lines in Chinese
characters. remains as meaningless data to an English speaking person,
“and the alphabet remains a jumble of meaningless data to the Chinese
person. The Information Age is one of inter‘nal politics, where the -
“inner technologies of thought are mirrored in and by our tech‘noyl'ogi'cal :
advances. The invention of _teIevision, ‘the compnter, the hologram, to .

name a few, gre extensions of our understanding, and once inyente_d

serve as metaphors to understand our own 1nternal processes. Public -

education was integral to the lndustrial Age its function and design :
was modelled after‘theqindustrial process. Wondert-ree is a new;‘
educational prototypey and m_odel.- It is an e)rpression, of the human'
technologies basic to the Information Age, emerging from those

. individuals born in the Information Age, the children.
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Ontogeny Recapitulatlng Phy’logeny R

One 1nterpretation of the development of society corresponds to.'_f : o

‘the evolution" of the human braln and vice versa According to the S

triunal brain model b_y McClean, the human brain is'an ama]gamation of L

three distinct "phases" in phylogenetic development These”; :

‘distmctions he refers tb as the reptillan brain the mammalian brain A
' and the neo- primate bram (Ornsteln and Thompson,, 1985) Child:

'development and the maturational phases) represent 2n interesting‘l

: parallel to the evolution of hfe on this planet The biological prmciple \
i": of ‘ontogeny re_capitulatmg phylogeny is _illustrated in the distinct brain |
sections and functions. I have dec“ided to incorporate- this ‘evolutionary\‘
theory as one of the principles of "natural learning", and to consider.
the development of each indiv1dual \i:hild in terms of the evolution of
life on the planet. _Accordm_g to Jaynes (1976) the evolution of mind
and the dominance of left brain in its «nowr unique associatiOn with
right brain, plays a role in the development of consciousness,and of
‘language and logic in our modern sociéty. Roger Sperry did initial
~work on the differential function between the bi-‘_lateral ‘hemispheres.
My com‘parison of these theories with Jung's cross cultural analysis of
.the body's male and female qualities attributed to each half of the bi--
'lateral symmetry of the body .adds an important understandmg to the )

process of natural child development (Ornstein and Thompson 1985).

Bilate_‘ral Symmetry
1 would like to develop the following model of the human indi-
vidual. As an organism, each one of us is conceived as the result of the

uniting of both male and female "genetic information.” Each cell in our



- bodies contains an artifact of this conception Each one of us is bi-
. laterally symmetrical on a p}ane runnlng front to back -and top to‘.‘ ’
\ibottom through our torso (Bateson 1979) This is- commonly referred o
, ,'to as the right and left sides of the body LIt is interesting that_ '
: "-.throughout history many if not most cultures ‘have assigned the quality ‘ ,‘ -
of male and female to each 51de of. the body (Pierce. 1977) Jun_g has ;‘—;"',."
i referred to the female aspeot of the male as, the ‘anima ,‘and the male-
| " aspect of the female as "animus" (Jurig 197 1) The feminine Side hasf o o
cmss culturally been: typically seen as left and th& masculine 51de as I
right (Pearce 1977) Our society has forgotten or largely ignored t“lfus._\_
1dea and -we operate as- either male or female and seek connectioni’ |
,. with the oppOSite sex out there through sesxual umon The role of e
the inner dimensions of union are extensively ‘ignored in this culture \ 1

" The possibllity of both within the one as -alluded to by Fuller is*

- common ‘model of self withi’n this culture As will be d"evelopedzlater"

in the chapter our either one or the othcr model of seif Iimtt ‘“""our

personal context. The Wondertree model is- consistent with ’"the fom’"l_
developmental levels outlined by Bateson The either male '.or female »
| model would be consistent with the level Learning II and the duality,,
"in one model would fit into the Ievel Learning I (Bateson 1972) RS

-

SocialChange o]
There are numerous hlstorical charts that illustrate that social
change is occurring in our recent history more rapidly than at any ) :.,
other time in the history of mankind (Fuller, 1981) Since education“[,-"' e
is generally assumed to be foundational to the abllity of indiv1duals to'_\_,_‘\ :

successfully contribute to society, then education must be necessarily» S



‘ "r‘.appropriate to the ourrent" ‘and futu're’f needs Qf our s‘,ociefy.i: This"-;:‘ff :

: ,;'.personal ego identlty Berman “989} i his o |
T ,_o_tm_sgs interestmgly refers to the invention and common usage oi‘ljl_:

l’ X the rmrror as a 51gn1ficant contnbutmg factor to ~this invention of ego

acceleration of change or rate of _evolutionary advancement can be'.b*’{\‘

"assomaied to the shift m the 15005 tof‘a "",'s_e of :Seif ‘ a sense of

recent book

:It is my oplmon that resulting paradigm shift that resulted in the Agc

K of Exploration and the Industnal Age was related to the creation of egof‘,;-i-‘__

and the use of consciousness to separate ourselves from the context S

Thi% separation is seen as fundament%l in the advancement of science L
t _and QB]CCUVG ratlonal thought With the transrtion into the A
o I’nforrnation Age another paradigm shift is occurrmg in thefform of afﬁ"';v'
evolut10nary 1eap Wondertree incorporates this next shift in its day to

o ;A'day language patterns and in 1ts relationships ﬁ’\

Education Cha.nge TopDown or 180 Degree Change

’l‘here is obviously a need for change and the education system{,-;_:; L

‘,_'Is maklng an honest attempt to change_ New curriculums are;'{_",.ﬁ:-"».
',.mcorporated new technologies are purchased for schools and new_‘ __
methodologies are implemented “in an attempt to increase u

effectiveness However, from the perspecttve of the Wondertre& (\

.model most of the changes are cosmetie the classrooms the PQll’dcs

k of the teacher/student relationship the school bulldings h

o h1erarchy of authority essentially the educatlonal system itself remains

o unchanged ’I‘he content is up for change while the context of Qhe

educational System remams the same. However I believe the c0ntext

is the f'hldden curriculum is the essential ingredlent in the equation ! '

-
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,j;,_of change ’Phe systgm as context has not been allowed to enter 1nto; , c

S "':%the equation of change The pOhtics of relationship teaches and yetr; Ty

‘Q,&_;-lchange the educatronal system towards relevance Cntics ‘outside the :7

‘ system call for radical rev151ons hke “deschoo"hng and CI‘lUCS w1thm o

S

the system eall Ior mcremental" changes (Illich 1971).,-,

.,,ﬁ,nchanged and undiscussed in the attemptS o )

With all the changes there is one common denommator that be— e B

>

ffﬂ'trays any real change ’l‘he changes are directed or mediated by those‘_f_.;

' 7’11’1 power those near the top of the hrerarchy of control Change 1sr-;t i

lerescribed by experts upon the system in ex1stence As o

. ,;demonstrated by the Wondertree model the necessary and real-p ,

changes in education wﬂl come from the bottom and not the top of

"thls hierarchy they will come from the children or those representingf,

«fthe children According to Thomas Kuhn (1962} in his book The o

usually comes frorri outside the f1eld in question Since 'thec _children’ ‘,,7

have to date been excluded from the management of the educational' 3

‘process their 1nput would come from outside the system,

From rny perSpective the order of change rrecessary is’ one of

‘180 degrees a (}hange m point of v1ew a change 1n world view a

S‘gmﬁcam Phﬂosophital Shlft "Our problems are so great and therr'?"";”"%'"

sources so deep that to understand them we need philosophy more' e

than ever, if we do not despair of it, and 1t faces the challeﬁgas Qn..«\':?

which it ﬂou»rishes” (Bloom‘ 1987) ’I‘h1s shift in philosophlcal or ,v

epistemological perspectwe is both~ a realignment With the world v1ew L

Tt : L
. L 7 : e
.

T



of the . ch11d and with the evolutlon of humanity as a whole towards

global ecology

Furniture Design Wondertree Designed by the Child
. Arthur EI‘LCkSOﬂ a- famous Vancouver arch'itect was glvmg a’

class on deS1gn and asked h1s students to draw people fr04en in mo~

ﬂtlon He then asked the students to draW‘ props" to support thesc

vlpeople When they had finished he 1nformed the students that thCy

'had been de51gn1ng furmture Had he asked them to. design fumiture

ol )

e s L

-‘fthey would have mod1f1ed ex15t1ng 1deas of chalrs beds ete. S

Consequently as a reSult of this Opp051te and essentlal shift in per—

"‘spectlve the students were able to look freshly and creatlvelyj at the\ SR

‘process of fum1ture des1gn (von Oech 1983)

Wondertree Learnmg Center has been de51gned from an. umque S e

'Q;V_-,perspective representing and 1n(‘orporat1ng a shlft in perspectlve of

;'180 degrees The initial and only question asked at its inceptlon was -

. "What is the opt1mum 1nteract1ve environment to: support a chlld

- learning naturally?" Wondertree began as a. request of an almost %-lx.'_

L year old glrl who wanted to make a school llke at home to Iearn like o

~and requested to stop because there are too many k1ds and thc""v.'

we have been all along" _She had gOrle to kmdefgarten for two week‘%_ o

thmgs we- do arent very 1nst1rd1ng I began Wondertree in part~ o

\

nershlp w1th this Chlld as an exten51on of her natural abillty to learn. .

of her natural cur10u31ty about the world She wanted to’ contmue to |

learn 1nformally through pIay and 1m1tat10n as | had observed her SO

‘nmaturally and bnlliantly doing for the first six years bf her life. »We had -

not- taught her how to talk, she learned what is\deemed the most
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“sophisticated learning process in one's life \l'lthOUt bemg taughtvr

(Pearce, 1985) She learned Joyfully and playfully in the process ofr
o 'meamngful relationships with other people and \mthm the context of .
xfamrlv hvmg A . : AT
| RN (2 1s consequently my opimon that real educationai change wﬂl

i‘f'take place when the naturaI experts of learning the children redesxgn}

o .j' -the education system as an extensmn of their natural Iearmng process

- '-ln Chapter 3T w111 prov1de a detailed descriptlon of how thlS has been
: jf,accomphshed at the Wondertree Learning Center f\ T
Jane Goodall Environment Skews Education Research

From my perspective the proposed changes to make education“

more appropriate have a common bla»s, Because it is a methodologlcal s

bias mherent in the perspective of the. educational system I will first.

1llustrate my pomt with an analogy In the past ﬁfty years, research~ ‘

- prOJects have studied- seemmgly every aspect of life on this planet o

Primate study proceeded in Iaboratones and zoos around the world to’.

gather data on our closest relatlves However it wasnt untllﬂ )

- researchers like Jane Goodall worked vmth chimpanzee's in their'

natural habitat did the previous research show its bias. The bias was C

| that the data on: chimpanZee behavior was obtained fro captive; |
animals in controlled environments. The data as it turned out Was._
more an artifact of the inﬂuence of the env1r0nment and the point Of
view of the researchers than it was an- accurate description of primate.,“-l
behawor A | o

Correspondingly, children in school are a captiv__‘e“aud‘ience, they_f o

~do not choose to go‘to ‘s'chool and further do not actively_ choose the
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currieular' acﬁwties ’I‘herefore I propose that the data on child de-'

o

o velopment learnmg motivation learning difficulties behawor prob-' L

R lems etc. is more an artifact of the educatlonal env1ronment than it 1s”' L

) of the behawors of children in thelr natural state Infants at play ex~“v

\

R plormg their world and learning language are m a natural state ol 5 e

A _discovery and learning ’I‘hese self motlvated and self generated' S

explorations are consequences of our genetic propensmes to learn

' VLearning in school is largely socral 1mposition justified by our beliefs‘_

'abOUt the worth and necessity Of educating” children to the values and o

‘ attitudes of the culture This is.one of the fundamental questions in.

‘thIS the51s that of the role of "learmng” as self directed compared to
"learning as "other" directed. ‘A 180 degree .,s‘hif_t:_wouzld be to re-
- integrate lear'ning towards,its-pri‘n{ary' form ba’sed"_f,onr:sel\'f-:‘directedplay |
_ and modelling v » o \ . | o | ,.:
‘ Relationships Classroom Inﬂuence or: Wondertree design
o I‘n Buckminster Fullers equation‘ universe eQUals self and» :
" environment”, for one's self an' other would be a subset of ihe
"e'nirironment;' Further the "other" is a- kind of mirror of self as.r :
oerson Relatlonship 1mp11es self and other : A unique fo-rm of‘:i'

' relationshlp is between child and adult However in. the educationa‘l‘

Acontext the child and adult relationship is sigmficantly altered by the’v

env1ronment of the classroom with demands On - the
learner/teacher relationship The classroom is: a given in educational ;
economics, and 1ncremental changes in teacher student ratio consti—
tute the usual 11m1ts of educational change. Wondertree does not have

a classroom environment to bias or skew the dynamics of the inter- s



“in the exclusive sense as will be outlined at the end of this chapter -

. o=

Personal relationshlpsm ’I‘here‘ is no teacher at ‘the Wondertree
- Leammg Center Each mdlvldual partic1pates by ch01ce and. engages 3
sine choice throughout every act1v1ty at the Center Each Chlld is the-revi»' ‘"
to- be essentially and first of all themselves to dis..cover what is of e L

B terest to themf,f to get -results for.themselv,es_ in terms of ecological. re--

' _:_lationships w1th others - f ' L o

lt should be added that this self is in the 1ncluS1ve sense and not A

-The style of natural learnmg they experienced as S0 joyful and -

’ fascmating in their infancy is the gulding princ1ple of leammg within

'vthe Wondertree context. Each child is encouraged to choose and

~

determme the personal value of each experience on her owns terms -

- As a result, the quality and kind of. Interactions are natural to the real S
nature of the. children and the group and not - so’ much an artifact of- -

the bias of imposed expectations On many occasions the chlldren ‘

have noticed the numerous manipulative and avoidance type ‘behaviors

“of new children and remember them as artifacts of thelr experience

- of public education Examples of these 51tuations and relationshlps‘

\\k
.

vvill e illustrated ir detail in Chapter 3.

Thoughts, Belie_fs andi‘Underlying Inner Process

. In terms of the Wondertree model, education  is process based

. on relationship. - The dimensions of that relationship are m‘ai_.ntained,

and-‘tr,an‘sjforme'd, 'by_ "the' language;'patterns,_ and the inner -images,"‘

vsounds and kinesthetic representations uwithin each individual. 'This

sensorial data is transformed into underlymg patterns of beliefs

developed Withm mdiViduals through interactions with others ‘and

S
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,w1th the environment Some beliefs are enhancing in their reémts
| “and others are llmiting The ord;ary assumptions embedded in’ our

“’cultural relationships and acqui d by- the child in assoc1ation \mth '." R

:adults have not often been questioned in"the past. However, ,if,we are‘ v

to fully express our. innate‘mtegrity we must transform the ;limiting"\ L

f“";:‘aspects of culture and discover new beliefs that alrgn w1th the true’% =

ﬂ"‘nature of the giobal whol1stic mdmdual ;"
Experience and Possibility L
This work wﬂl not be a cr1t1cism of limitmg process Its jfocus

will be to explain how an educationalmodel operates that develops'

'relationshlps in respect of ‘the natural 1ntegr1ty of each individual. _‘lz,

~ This work is not just about Wondertree because there is nolz

"Wondertree Process or’ System existing separate or apart from its ‘

'partlcxpants Wondertree the sum of the experientlal dynamlcs

'w1tth the 1nd1v1duals in the group Furthermore what w111 be devel e

oped is not a program of - should 1t is a»program of ' possibilities
vThe language of this paper is: exemplary of the Wondertree Process in,
that language effects and affects the receiver of the communication
~The underlying assumption implied by language employmg "should"r
statements is that the reader is tuned to an outs1de authority 1f the
‘language of thls paper is one of ”possibilities" then the reader is, first
. acknowledged by a partnership of shared opportunity, and second is

empowered to self-generate results based on personal choice (Grinder

and Bandler, 1975).
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"Hidden Curriculum" Conscious and Unconscious

The focus of Wondertree on relationships makes it a school L
» ~\mthout walls Because of the many connotatlons of the term school
Wondertree is. referred to as a learning center.- A school and the
processes of schooling are d1st1nct and are a- histonCaily and somally -
delmeated process in our society. The vast majonty of our soc1ety have ’
: been'~ "schooled" in the monopolistic publlc system and have thereby
acquire"’d:‘ an homog}enized cultural viewpoint T}'ilS schooling" has - -

specifically av01ded the p011t1cs of relationshlp and the "hldden"

curriculum as referred to by Ivan Illich (1971) and others The focus

of . public education is on conscmus facts on rational ideas In my
opinion there is an avoidance of and a cultural b1as againsts the :
kmesthetic and unconscious processes in learning and relationship
' ’I‘he focus on extemal»behavior by educators 1nﬂuences the students to
o also focus out51de themselves and to become 1ncreasingly ignora.nt of
K the inner processes It is interesting to note that the Greek root of'
: ) the word ignorant is.' gnos1s which refers to inner knowing :
Wondertree is a focus on these inner processes making conscmus |
+ _various aspects of the natural unconscmus processes of learning and'

mcludmg the. interactive play of relatlonshlps on the development of

/

the intra-personal domain. ‘The focus of the Wondertree curriculum is
the essential center, the eiéeriential center which is the crystal clear

1nv151ble awareness of each individual



2, Qhoiggg as Intelligence
Seven Kinds of Intelligence h -

In order to. map these patterns of self—awareness the following

o curnculum model 1s used within- the Wondertree Program We haVe

adapted the multi dlmensmnal format of 1ntelhgences as mtroduced by~

o ,"Howard Gardner (1983)- in Frames of Mind into the practlce of Neuro-

_-Llngulstlc Programmlng It 1s ‘also 1mportant here to look. at the root - . -

. of the word "1nte111gence to notlce that it breaks down to mter -

f'legere (between to choose and to percelve) Intelligenee it seems I

T’-'_orlglnally 1mplred to beeome aware through the senses and to make

o _dlStlI‘lCtIOnS Wondertrees adaptatlon of these 7 mtelllgences is-as™

, follows
~ Frames of Mind Wondertree A
'+ (Gardner) . ~ (NLP influence)
i 1. »Vbody- S kinesthetic

2. interpersonal - =~ -relatlonshxps

3., linguistics - - communication - audltory e
4. . intra-perSonal = ‘individuation - v, a, andk "
‘5. ‘logical "~ . ecological

6. spacial , . visual

7. -—musical .~ - spiritual

Developmental Explanation of these Seven Intemgences

The followmg dlscussion explains the use of these *intelhgences
in terrns of the Wondertree model | ,' o J

1. Kinesthetic The curnculum is expenence Experlence is pat-
'terns of sensatlons w1th1n the body/mind of each&ndiwdual Thesc' .

sensations are mapped and organlzed by each individual accordlng.‘a),\‘



}'to patterns of relationships between the individual and the external
world and b) according to the unique features of human neurology
(Maturana' and Varela 1987) The organization of these patterns deﬂ -
) pends largely on the innate survival design processes in each individ-

ual in interaction within the contexts of experlence Initially the pat-;
‘ﬂterns are ones of sumval and as these patterns are satisfled in each .

_51tuation then the ind1v1dual is able to estabhsh patterns of quahty':?; '
 (Maslow, 1968). | | » o -
2. Interpers’onal Relationships are estabhshed with artlfacts of .

the external world and relationships w1th .other human belngs are a

o , umque subset of these relatlonships Because modelhng is necessary C

for prirnate sumval rneaningful interactlon with another human being .

| :"_provides the most important strategies for human survival For exam i

‘-ple a wolf raised by humans becornes a‘-wolf in rapport with humans, a

_' ‘human ralse(be wolves becomes Wolf-hke (Maturana 1987) Irutlally_' ‘

; the informatjon exchanged in a relationship with a child is established |

mtra uterlne on a rirnarily bio-chernical hormonal, and kinesthetic

level. After b1rth the ChlldS relationship becornes one of. external:
kinesthetic sensatlon oral contact and rudiments of tonal and spamal -
'communicatjon ‘ ; B |
3. Linguistic The hurnan extended nurturlng experlence\u
‘faCllltatCS the developrnent of language Language developrnent plays
- an eSSentlal role in the creation of consciousness, in naming and
| distmgmshmg (Whorf 1956) ’I‘his. process while the child names,

"cars”, "horses", and "cats" in the external world, is mirrored by a

reciprocal inner world of bio-neuro-logical process.

5



.99
4. Intra personal The intra- personal realm is bemg distinguished
as sensations,,and categories of senSations qualities and types of"ﬁ’

’ mner processes, 1 mapped as blO neurologlcal pathways and

o ’COI‘lneCthI‘lS ’I‘he child begins to dlStlngUISh and 1dent1fy what is

gomg on outs1de and inside; and with mirrors and pictures beglns to
distmguish his named self ‘as a umque entity Along with all thls
‘ naming of‘ thmgs separation and distmction there is’g a-
| | correspondmg experience of patterns of relatlonship integratlon and
' patterning wuhin o S~ o | _
6. Logical These patterns become the loglc of how the world '
- works ’I‘he child observes these natural processes ‘explores them =
and experiments with varieties of mteractlon I recently observed a
nine to ten month old experimentmg with graVity over a two mon.ihi“f -
period. He would drop everythmg he could get his hands on and g

watch the magic of gravity accelerate the object through space away

from his centers. ’I‘hrough play like this he is learnmg the mner logic :

the bio-logic of hunger eliminatlon balance, pain, fatlgue joy. et(

~Each sensation is mapped in relationship mth events and- C1rcum-1:

stances ' out there In a hierarchy of complexity the child ﬁrst makes

. kmesthetic d“istinctfns then auditory distinctions and subtle ,gsual" o

distinctions (Pearce 1985) The phy51cal playing wrth shapes and =

mov1ng one's body is essentlal to the development of visual ability o

Making distinctions between visual letters and mapping already dis-
tinguished sounds onto them is an extremely SOphisticated task, yet

easily accomplished at an appropriate stage of readiness in each child."
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‘6. Spacial/Artistic/Visual Berman (1981) in developing an
understanding of Gregory Bateson's work, ment’ion"s the‘p'osition= ofﬁ

Batesons father/ scientist on art, "Sc1ent1f1c work reached its highest' ;

pomt he held when it aspired to art | Wllllam Bateson further wrote,

‘what Buckminster ‘Fuller has said many tlmes "If there had been no

poets there would}have been no problems. for surely theunlettered

scientist of to-day would neVer have found them ~To him it is easier to

solve a dlfﬁculty than to feel it" (Berman 1981, p. 197). Science then’

is a focus, a process of d1scerning parts from wholes Yet. it is the poet .

and the artist ‘in touch with whole systems ‘who often predicts,

parallels and_,‘possibly inﬂuences the direction_' of. .scientiflc“

nvestigation . : :
7. Music Elnstein 1ncorporated 'time" into the 3 spacial dimen-

“sions, tq intuit a fourth d1mension This is paralleled by the introduc-

tion of music as the last 1ntelligence in the cumculum Although

| sound and time are omnlpresent throughout a Chlld s development the

'succession of - finer and more elegant dlstinctions are represented in )

rthe experience of mus1c Music has the facihty to re- 1ntegrate ‘the 1n-.‘_-

-div1dual through a synestﬁesia of the major modallties the audltory

' the kinesthetic and the visual. The role of music in the cultural and

| - religious ceremomes of v1rtually every culture on earth is a sigmﬁcant '

clue to its 1mportance It serves as both a social and intra- personal in-

o tegrator towards an experience of unity and wholeness

: Ontogeny‘.' Bi-lat‘eral Symmetry -"an'd Wondering e

Central to the Wondertree model is ; a new rnap of experience ba— o

- sic to the process of 'xatural ]earning This map is a three dimensmnal

B



| ‘\body/mir‘xd-kma_p centered at thefocus of awareness ia%ithjn the individ—_ V
ual. “Each"dime'nsion» corresponds to the X, y, or z axis. If experiences
- are ‘so'\rted according to\time and place, the first dimension represents )
an\evolutionary' xpression of the inﬂuences of the past, bi_o—'n,eurologi- ,

- cally on the y axis. The second represents the dua‘lity in the unity of

the present bi-laterally on the x axis. - And the third 1ntroduces a posj

s1ble future neurolog1cally on the z axis. Natural Ieant'tiibecomes the -

1ntegration of opposxte processes, . a) learnmg-to make finer distinc- - -

-~

tions on one hand and b) learnmg to see. pattems that connect on the o

} other hand ThlS is done WIthirl the Context of lncorporating neuro- -
loglcai maps of the past and of- the future This duallty of excluswn ‘and
1nclu51on is fundamental to the three processes mthin the life- long_\f .
” learmng experience ‘These processes are; : ‘ |
. | 1.* (past) pntogeny recapitulating phylogeny

| In the hierarchy of development the ‘seven intelligences
'outhne the deveIOpment of the individual (sub-system) in ‘terms of the" |
evolutlon of all living systems taken as a whole (meta system)

2. (present) creating distlnctions and ﬁnding pattems that

connect '

The universe .is both contracting and expandmg The cor— o o

' respondlng concavity of inclusion and the convexity of exclusion pro-' |

v1de the individual an opportumty for mediation an opportunity to bal- |

ance these polarlties and create an ecology of opposites at this mo-. IV o

, ment in time. ' L -



3. " (future) wondering

‘The future is created through imaginatlon that 1s sustalned‘f ol

- by constant enthusiasm and sense of newness. By representing a cu-

' riosity in‘the ordinary and a wondermg at the mystery a realm of pos—ﬂ» :
'sibility is created to guide each individual's present towards a future. .

.Natural learning {s associated here with the heuristic process of guid-’t o

ing discovery by ongomg evaluanon of investigation and d1scover1es in.

’ termsof imagined ,outcomes. (see Appendlx 3 for diagram)

o [

Child Equals System . Limits and Boundaries o

B find it very useful in. outlining the Wondertree model to .

incorporate 1deas about systems rather than things whern referring to
the individual Accordmg to this approach then each child is a system

amongst many other systems ‘In this Culture we generally assume that

-a person is contained within the dimensions of their skin (Dossey, )

1982, p- 148) However as anyone working mth children[ W111

i apprecrate we also ‘ask tl{em to extend ‘their persona-l bou/ndary

N

,definitions to the out31de pararneters includmg the Volume Qf their L

voice, and to be respons1ble for their trail of playthmgs which/i intrude': ’

| ~on our V’lSLlal landscape ‘A very young ch1ld has a very uni‘que non-'f_'~’

boundary system as will be discussed " later in reference to bhe work of . -

Douglas Harding (1974) Growing up is- extenswely learning t,hev

| specific rules of largely cultural disﬁnctions of the ever inter acting._',

:‘/?- -~,

and over-lappmg boundanes | Naming is concerned with the-"i_?"":"

distinctions of figure from ground system from/ enwronment

‘Children learn with remarkable ese to d1stinguish ’the collect1on of“ |

processes and behawors in varieties of systems from' "cats" to ' eatmg“ L

P

-



: metasystems‘f

order to survive and develop interacts with at least one adult« system

mterchange Wlth a Systern,, and learn to make “hlgher orders of

LN

dlstinctlons of categones simllanties class’hc}atnons and orders of

As adults when we drlve a cax we- extend the 1maglnaryv:_‘;ﬂi R

'~.‘»,

boundanes of ourselves to become the car

The dynamjcs of win/win relationships _‘_5: S

It would be falr to assume that m the normal case a chﬂd in

,’I‘he farmly is at mlmmum one child and one adult at optimum Chlld or_t.‘} ‘

,chlldren and two adults Optlmum because for mllhons of Yﬁars

' humans have been normally rais’ed in t_he context of mother and father.f.* R

':jomtly parented famlhes Our umque dependence on modellmg and_'\' R
e our, bllaterally dxfferentlated thSiology/ neurology suggests'a neceSSflyJ_

_for a’ duallty ln models Jungs work with the cross cultural,f-;,;,’,—Hiﬂiﬂ.__,

A .;.j,occurrences “of " ammus and amma ‘ could suggest the integration of Ceer

'::'male and female models w1th1n each individual (Jung 1964}

A chlld relates to other children and to adults and from each'; ) el

V'gets a ‘mlque Category of information The mterplay of any twof,v;f B

‘1nd1v1dua1s has four p0551b1e outcomes,.v ' 5“""’? T | S R
1 win /o lose .
2.7 lose / win o
3. lose / lose . -
4. win / win .- .

- WInmng and losmg are self—defmed states where each person on thej,r

own terms based on the best cr1terla available ‘to- them dec1des )

(consc1ously or uncdnscmusly) that they won or lost in the context of



" . that relationship. Sometimes this "is"oﬁefrt as in tennis or chess,

/s’omet.imes‘ \moref‘Subtle 'as in tag or"painting, and--mOre basic as in
friendship andr-love ' “The rules of _winning are‘ go'nteXtual and cultural.
There are bio logical parameters of winning also ‘One 'knows" what is

B, worthwhﬂe marvelous is bu1lt in. When these "positlve sensations
“are experie@ed I will refer to the experience as a reference state of’
"winning". e |

Sometxmes a person who wants to “hurt” someone else ’does so f0r

[

his satisfaction, and: consequently for the other's pain,. therefore win /

A

lose In our somety compention is con51dered an essential part of

} life orte winner and rnany losers is-a norm 1n sports gamblmg educa-~

= —t\on and busmess In short term and spec1al case 51tuat10ns 1t is pos-

et

sible to have win / lose relatlonsh1ps In the long term, due 0. the m< ‘_;v

4

1erconnected,ness of all systems all win / lose or lose / wm dynamics '

degenerate or defau’lt to lose / lose.. An example comes from smence _'

E‘m the f1e of ecology Wthh is illustratmg'thls pomt weekly as

S

ERE VR

seientists report the c1rcular nature of 11v1ng energy systems on a

global scale, and pollutmn comes full c1rcle to affect the polluter
- I have chosen to define win 7 win relaﬁjonships as eeologleal

The \physmal“ universe is entroplc is mereasmg in randomness is

losing energy in d1ver51ty lemg energy operates as "a,‘uriiquc Spe(:lal e

- case, it is syntroplc Life sustains energy and inereases;order It has a

: natural tendency to perpef_uate rephcate and sustain rtself towards

mcreased and eyol,vmg pattems of order Our materialistjc sm:iety 1s a

4

’ consequence of our ﬁxatlon on the physrcal and correspond‘ingly we

have self 1dent1ﬁed wﬂ;h entropic pattems in both language and -



}' underlying beliefs. Wlnmng assoc1ates with syntropy demonstratmg"f'_., e

. an 1nerease in order and losing associates with entropy and a decrease_".‘v.}f»55-\%; et

~in order No 1ndIV1dual 1s isolated and as a system is entwined with:,~

3

others. Iis theref"“? essentlal that all parts and partxcxpams_’"",";1_‘:1 R

L experlence wmnmg and wmmng on thelr own terms When everyone L
. W P

c ;mns there is 1ncrease and balance and theref()re syntmpy and'_-“,_;:'a‘., Lol

'-';‘jecology In Wﬁdertree we use specrﬁc strategles to create wih /- wm
‘.;:’,EIelathIlShlpS ""The- strategies and examples of the1r use w111 be' '
| outhned in Chapter 3. | '

| Accordlng to the Wondertree process and in the 1deal case the
' followmg sumrnary serves to gulde the day to day relatlonshlps Win /
wm relatlonshlps are. characterized by a unique sense. of equality and
,;4f\.v,'v';'un1ty shared by both 1nd1v1duals or relata in the relatlonshlp Fach'
:i;mdwidual in: an- ecologlcal relatronshlp operates mcludlng the positxve Av :
tntentlons of the* other in: their own strategles for success Each _

-person checks \mth the other to assure that in every step of. the .

"f_relatlonshrp ‘each others ‘needs- are bemg met Essentnal to this

'process is the self‘-determinatlon of each player the . authonty of one, }

| for oneself Each 1nd1v1dual is the author of their se]f—re]atlve reahty

Power Works (in the old model)

B W1th1n the perspectrve of- the Wondertree model, when power is
' 1ntroduced 1nto the dynarmcs of relatlonship ecology is no. longer"*—_
possible. Power, in thls sense is dominatron over another mdxvrdual
| not powerful self expressxon When- any 1nd1V1dual or group de(‘ldes
for another then there is a Vlolatlon of the rlght of 1ndlviduals to...

"win" on their "own" terms,' One of the most'common forms of power
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in ieammg relations.nps is- authority Adults customarily assume they’J

have authority over" ch11dren Teachers justlfy the dynamlcs of‘_

teachmg based on a hrerarchy of authority one in which chlldren are'

under them m status Authority works. Authority is the organizing.'l

factor in primate groups in prim/t}e cultures, and throughout‘.' S

successful businesses and orgamzatlons around the world "Authorlty"

ongmaﬂy came from the 1dea of author and there is an 1nherent“ o

respect. for the author of some partlcular process Acknowledgement"‘, R

and respect for authonty 0ut of ch01ce is appropnate to gu1de and_\
rnaintain any orgamzation or group However authority 1mposed by
force and by hmitmg anothers behavior whethér based on thef;.
assumption of their own good or not, is in violation of indlv'idual rights

Withm thb\}erms of this model, the dynamlcs of compulsory education .
of curriculum by aut‘hor.ity,’ is _in"violation of essential rrghts of

individuals, of children's essential ‘rights of choice. An eSsentiai tenant
of the ‘Wondertree program is the ‘enfranchising ofichildren;"t‘o Y'sell'f—‘

“direct thelr learmng and their lives according to their rlghts as

_ 1nd1v1duals

Free Schooling a Pendulum Swing ;

As adults, we know that ch11dren do not- have as. much experi-

. ence of how the world works and consequently are 11m1ted in their

‘ abihtv to know what demsmns are necessary “to make towards their‘ '

education. The free school experiment in the recent past was a pen-,
duium swing from authority to no authority. Children were given free
choice in deciding what to learn. Although this had problems of its
own. it was at least honoring the rights of children as individuals. It

\ .
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" did not however 1ncorporate the dynamlcs of natural learnlng where

e

- , chlldren are in an- env1ronment of actlve models Adults became

perm1ss1ve and pass1ve anc\t were not representatwe of the role of

| "adults in more ‘traditional cultures. where they are responsible by their

/‘l'actlons Therefore free sehoolmg broke away from authoritarian

schoolmg yet d1d not -embrace the natural development and modellmg

group of the Chlldl‘iél An ecological relatlonshlp whereby the adult ,

and the Chlld are equals is, foundatlonal to a new dynamlc ine- learning
Free schoollng was a reactlon to authoritananlsm, and Wondertree is a

‘metaframe, a tl_l_i“rd position and a fulcrum to. the polarities of

: gyt

. ‘process It also excluded the perspective of the: adult within the peer |

authoritarianism or permissiveness,’ Won'd-ertree is learning by -

consensus democracy. An(equality not only of persons, an equality of

individual beings mthm a new deﬁmtion of self.
Wondertree is much more. an. 1nvolvement of- 1nd1v1duals whereby

adults are act1vely 1nVolved as authors of consensus Close adult and

child relatlonshlps in a communlty where cooperatlve behavior i}

modelled and rewarded seems central to generating nonaggresslve '

and cooperative individuals (Montagu, 1978). Chlldren unconscloUSlyw -

';rnodelfthe context of behavior be it cooperative consensus based. or

v

‘autocratic and aggressive.

| Relationships in an Evolutioriary Context

For the vast mgjonty of the time that humankind has been on thei -

earth, it has been in a tnbal environment.- Our recent experlment \mth "

‘cities and nuclear families is an adaptation of the mind and not

n’ecessarlly the body. In terms of ontogeny recapitulating phylogeny
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our ability to create relationships is learned Withln the context of :
ﬂ those same relationships ’I‘he Wondertree program consequently puts‘
L great. deal of‘fmphasm on creatmg h :momous and ecologloal

relationships in the-early years of ehild development \mthin the: farmly

. .. Each individual reeapitulates the entire spectrum of development in

the evolution of l1fe on earth McCleans theory of the triunal brain |
' prov1des a map to ind1v1dua1 human development (Hampden Turner
198-1) Accordmg to th1s theory the human brain stem is equivalent to
the reptilian brain in functlon and appearance the mid brain to the
. mammalian brain, and the neo- cortex to the primate bram Our bodies
. still learn in’ the old ways, the first year of hfe is mvested in
recapitulating.'the functions of the reptile, the seco'nd through fourth
years the development of mammals Up to the age of approximately”
seven we move through all the dexterities of early man until at about
eight we begin to explore the dimenswns of civilization and
consciousness All this takes place more in a kmesthetlc sense as a
primary unconsc1ous mode of learning (Ornstem and Thompson,
-1984). 2 L |
Wondertree is very careful to avoid the peer group phenomena
‘whereby modelling is done exclusively of each other in the absence'
and exclusion of adults Adults as models are ever present and directly
involved in the day to day process. The fact that the. learning consul-
‘tant works with the children over an extended period of time allows
the children to-bond with him or her. As it-is today within the pubhc
system and the modern family, often the only constant relationship

- most children have from year toyearare their classmates, hence the
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prdceés of b‘é;n'di_ng amongst péer's. _In_ prifha_;} .tribes Bo'n’dingiis ddrn‘e
with all age levels in a wide v'ariety of cz)ntekts ahd :reiationships
\(Monta:gu, 197',,8). If the famiiy is the psychio‘lo“gical’ womb for -child de- |
T vélopmeﬁt, then the corhmunit; is the sociological womb for child de- -

velopment. Wondertree, by its very existence, qinéstidns the state of

the human community as model for our children i modern society to- .

day.

A New Model for Relationships Based on Ecology

The following is thevdeveloprne'nt of a model for the role of . |

choice and equality'iri relationships. Given any two individuals (c) and
(@) in rélatithhip, and any particular environmental situation ib). then
v . h . C & A - ‘

each person would have a unique number of responses available in that

situation.

If(c) had thirty respo_nses to the s'ituafibn and (a) had 'teﬁ }resp‘o'nses»
then 'obvi'oijslyv (é) 'would h,a\’fe‘ more responses than "(a). ‘To simpiify ‘ |
the model, it is assumed that these responses were of a more or less
equal quality. If these two individuals ‘were engin‘eefs’ competing for

the solution to a design problem, and given an appropriate class of

S



responses then (c) would probably be awarded the contract deemlng‘ ‘
'him to be a Hetter candldate for the job Given our famihanty with the |
use of test scores and otlrer quantltatlve meaSures to measuref
~ intelligence, it co 'd}be further stated that (c) is. “more" 1ntelligent -
than (a). _An ii‘ifddual with more responses has more solutiOns or
choices of action in a given situation. It could further be said that the
-indiwdual w1th more choices is in control of the relatjonshlp Where )
(b) 1s a function gf the relationship and (c) has more choices in how to

act, then (c) is in control in the relationship It is reasonable to" .

assume that any md1v1dua1 more in control in their relationships isina -~ -

more advantageous p051tion than When they have less control.

Now let's hypothesize a typlcal child / adult relationshlp Let the

N child be (c). and the adult be (a). In most situations the average Chlld'

has more cho1ces of response than the average adult. Adults have had
‘many years of tra1n1ng in reduc1ng their choices to the approprlate
culturally acceptable responses | The developing of a pred1cab1e
personality -is essentially a fixed set of characteristic responses

_Although adults have had more experience and. often therefore better
| understand situations, 1 suggest that'this jncrease is far outweighed byx
their loss of playfulne‘ss. I believe that childrenshould and do try ev-
erything as amatter of exploﬂrat’ionfand discovery. The average child is

~more creative and,playful. and -although many of his responses are_l -

inappropriate he still has many more responses than the average adult.
According to our medel, in any chilid'/' adult relationship the child is i
control, because they have more spontaneous choices of behavior:' -

Many adults spend their time responding to and directing children's



: ,mappropriate behavior clearly deEnstrating tl'faj)the “child is. in‘,",‘ |

~‘control. Adults also share the common belief that they shﬁuld be f‘ n
control” in the Chlld / adult relatlonship And so the conﬂict begms e
’the struggle for -eontrol in adult / child relatlonships o
| This model is not dealing with the variety of responses derived .
from learned assoc1ations and distlnctions made- through experience

-

: According to our development of- thls model, a creatlve “adult who

Vgets past the 11m1t1ng effects of the authorlty model is able to have SRR

more ch01ces after a tran51tion of levels or contexts

Authoﬁty - a Model for DecreaSing Choices '
Authority works because adults know more about. how the world' ,_ ‘
_ worlf{s. It works because adults have access “to more resources, and

' because they are bigger and stronger Adults gam control in most 51tu -

ations through force The ﬁrst move in an authontative strategy isto

,reduce the number of choices of the "other" to less than one 'S own.. In

" .- the above case, if the ch11d is reduced to f1ve acceptable behaviors

then the adult gams "control”. L »l o BT S

From my experience, it seems ‘that any biologlcal organism vvill
resist a reducUon in their number of choices. For example I thmk of a:
dolphm caught in a net. Indiv1duals struggle against confmement"
| against'a reduc’ﬁ'on of their inherent sense of themselves which onet’

~range of ch01ces prov1des for oneself (Murchie, 1978) Manipulation is

the gentle art of reducmg anothers choices while distracting them -

from the process. For example, "Would you like to put your pajamas on
before y(;u brush your teeth or after? Because the adults usually have

good intentions in their manipulating of children they get away with it



in a conspiracy of adults as authontarians | "Good children sucrumb to '
this reductlon and "bad children resist choice reductlon and usually
focus on mcreasing those choices that the adult is speciﬁcally trying to
reduce. Authority can work; if it is done with dlplomacy and backﬁre

. if ‘overt and~blatant. However becXuse ‘the use of authority over
~ a,nolther implies a reduction} of; choices, it violates our model of the

dynamics of ecological relati‘ons One loses when she has fewer

choices Then by definition any win / lose relationshlp is un—

ecological in a whollstic meta system

Mentorship Control by the Increase of Personal Choices

‘The followmg is an outline from the Wondertree model of an l 2

ecological relationship incorporatlng the dynamics of ch01ce In any . ;

given Chlld / ‘adult relationshlp it is assumed that the average Chlld has

more ch01ces than the average adult What then are the dynamiCS in a

‘relation hip where there is an ecological adult/éhild relationship? : If"-__" .

your average Chlld has 30 chorces in any given situation then the adult
-~ who has 50 choxces is in control of the relationship This adult is.
» probably seen by her peers as having a "dynamic personality and as :
'always ‘doing new and interesting thlngs ) Thl{ adult is probably
creative "bright" and "mtelligent" or’in other words is familiar With a
.‘variety of ,excellent strategies and uses them successfully in Tnany_
situations | ‘Any chi‘ld in this environmen—t will probably be attracted to
this person An adult who is not interested in reducing a child's
-'chmces and demonstrates more choices’ is someone a child
automatically models. _Children are attracted” to -people who have

more choices. Children learn from people who have more choices. =
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- behef system changes towards the Wondertree model

-

| Mentorship relatlonships are based on an 1nd1v1dual increasing
;their own perSOnal ch01ces m a I}articular ﬁeld and by choosing to: bef’- |

in close afﬁhation with another who con51stently demonstrates more

' i‘etains their sense of integrity They can. increase their number

ch01ces by choice and they can drop inappropriate choices by choice o .

A child is optimally and naturally learnlng when these conditions arc

in place ‘The: question might now be;- how do adults operate in thcﬁ .
world with more choices SO that they can be models for childr,en??‘“ Dl

o » This is a question addressing strategies and introduces attitude and .-

. e

A Shift to the Context Level

An ansWwer is to engage in two opposite processes l?irst‘ 'th‘e "

process is to get beyond the context of the patterns of involvement,

aerial view prov1des an overv1ew in comparison to a ground base(l_

perspective The meta view that 1 am proposmg “here is Neuro- .

53

'.chmces The - Chlld in relatiornshi»p with someone \mth more choice} oL

~and investigate from a Iarger frame. From this frame it is possible to T

‘ see patterns ‘that connect to understand in new ways much as an o

LlrlgUISth Programming co- develOped by John Grinder and ‘Robert - o

D‘iltS Using thls technology it is possible to galn insight overv1ew and .

understanding of patterns/ in behavior SO that greater flexibility ”

efficiency effectiveness and choice is possible.

The second process is to experientially rediscover the child's

world view to gain that ever present sense of newness, unity,. and,"

cur1051ty ThlS is possib}e through the experiments in perception and

- epistemological re—dlscovery as developed by Douglas Harding.

”.
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- Wondertree is the. incorporation of these two technologies into the day

] ,by day mteractions with children B : L -
At Wondertree relationships are umque because of 1ndividual re- .

'def1n1tion A shift 1n belief structures results frorn radi‘cal shifts in

- perspective possible when one simultaneously steps outS1de and 1n51de
~the’ current belief structures of our society It is as if our current
cuItural models have us beside ourselves As . if the rational and

objective process entangles us consmously in. the vexy web or story we.

‘have spun To be outside of the story and see the story as one p0551ble |

map, and- to jom the Chlld in their state of curiosity before ¢he story 1s
told. is an mtegration of objectlvity and subjectlwty into a new «
B Subjectlve model It is"to join with the child and to move w1th them -
towards contexts of finer distinctlons and more comprehensive-; T
pattems that connett ’I‘his shift is towards an, emergent vevolutlonary ) .
7 synerglst1c and natural process of learning L
| Tt 1s a process of incorporatmg a meta vxew and - an intrinsm:',f e
epistemology into practice wuhin relatibnships \mth children ’I‘he‘

children are equals in this relationship and there is no. separationfi_f‘

except by mutual constniction The. assumption of equallty by the adult
balances the scale of relationship to allow the child to see a possibﬁity

- of modelling the greater scope of the adult From my experience in -

| public education then by comparison from my experience in
Wondertree when knowledge" is 1mposed or taught there is a great
deal is lost, and 1f it is allowed to be found then a great'deal is gained
To illustrate this process further I wﬂl next outllne the learning leveis

as developed by Gregory Bateson.

L
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3 Natural Learning

Bateson's Four Levels of Learning Leaming 0

Bateson has developed a model 1n“'which there are four Ievels in = 2

&

Y learnlng Learnmg O Learnmg 1. Learmng lI and Learmng llI o
(Bateson 1972) Learnlng O Ls when there is-no learnmg When there T
- isa stlmulus to a systern followed by an innate resé)onse of that SyStem -

__“The w()rd "learnlng by deﬁmtion 1mp11es some order- of change withm

the orgamsm ln Learning O "the pattem of reSponse is. mimmally de-

termmed by experlerfce and maximally deterrnined by genetic factors

gt N

(Bateson, 1972) “The response to- the stImulus is not subject to. cor~ }

Low

rectlon by tnal and error. -

B , - . ~ B -
. < . e L - .
J . . . + B - . -

Leaming I

Learnmg l is change m specrﬂcu‘.y of response by correctlon of

~ errors of ch01ce mthm a Set of alternatives" (BateSOn 1972 p 293)

,-

: Learnmg 1 1s the class of phenomena that are descrlbéd as changES in ' ‘

‘Learmng 0. There emsts a. change 1n response to a stimulus due to

'expenence physiology ‘and genetics Pavlowan Condltiomng is an ex- '7,

L

ample of . Learnlng 1 where a dog makes a new salivatory response to

the bell where’ he did not salivate on imtial experrence Learmng I

mcludes the class of rote learning where there is instrumental reward

or avoidance (Bateson, 1972). Bateson includes habituation in both_‘ '

Learning‘ 0 and Learning I as it has aspects of both conditions of

learning. Sheldrake (1981) makes an interesting distinction at this
point. If there is no integral reinforcement associated with the stimu-

lus then after time the stimulus elicits no response, hence habituation,

v
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"f‘ra form of learning He suggests that in faCt the stimulus becomes

| background" becomes an aspect of what is Wlthln the system be- ‘1

comes within the frame of se1f-def1n1t10n Therefore newness and
."L"‘Vconsequence are contingent on establishing a "ﬁgure from background
L experience and the result in; the orgamsm 1s learnmg or change 1n
and hence meamng ‘to, the orgamsm Consequently, I propose that as
,‘_a system, we: are what: we' arent consciously aware of We are what
»-‘ifunctions as background (unconscmusness) With practice what we are
- ": iconscmus of becomes excellence and drops into the unconscious for
~example walking shoe tieing and spelhng '7ca : (Grinder and

DéLozier, 1987) ’l‘he ecology and congruence of relationshlp between

e ‘the conscious (focus) and unconscious (backgrOund) aspects of mmd

" are. fOGal to the Wondertree process Bateson states that the

Fy

‘ unconsc1ous 1s the more comprehenswe context and communicates
1ts meaning effect1vely and speciﬁcally~in posmves tBateson 1972).

After 5 years of . counselling work using Neuro Llnguistlc

: ;prOgramming techmques l have discovered the operative value of the PO

- unconscmus as a metacommunicator The conscious mind seems to ’be

H o

N 'ff'a subset of> this meta context Bateson wrote this following explanation

T

o that ‘corresponds to my conclusions 1t would seem that analogic

| '-":’jcommun‘ication is m some sense more primitlve than digltal and that o

o ;there is a broad evolutionary trend toward the substitution of digital for i

_anaflogic mechan,i\sms This trend seems to operate faster 1n the
._._evolution of intemal mechamsms than in the evolution of extemal

béhavior” (Bateson, 1972). Bate_sons learnmg‘levels fo-rm a~hierarchy‘ -

| -of increasing meta-frames. In terms of ‘learning levels, -Learning‘ Oisa‘ . -

AN
e



level of Learnlng I and amongst many educators theree is now growing_,:

V"A.'r';l/if_,"‘demand for an emphasis on Learning II . Bob Samples book

. i{.i;”—iing of Learning II of Ieaming how to learn ' “It 1s also worth notirrg ‘
that educators have strong OpII‘liOI‘lS about the value (positlve or nega-;f“: !

' .thC) of training in rote learning 'Progressrve educators insrst On :
o traimng in 1n51ght' whlle the more conservative ms;st on: rote and‘:‘
o f’dnlled recall" (Bateson 1972) . | T
LearningII B R S

’Learning 11 is change in the process of Leammg I €. g »a cor—i;: e
. i',rectlve change in the set of alternatives from Wthh choice is made or ) |

it s a change 1n how the sequence of experience 1s punctuated
Learmng I is. also referred to . as deutno learning set learning v
learmng how to learn and transfer of learmng Bateson adds "thatf |
no amount of rigorous discourse of - a: glven loglcal type can explain,_‘ o b
‘_ phe omena of a higher type" (Bateson 1972 P-. 295) v ] _ |
| [) 1 propose that Learning II is- the context of schoolmg i'n whleh:.f
tthe conscious focus 1s on Learning I, rote learning of facts Therefore"iif
‘"the unconsc1ous is learn g the context the 1nterpersonal complex )
the pohtics of schooling \és well as the rules of this COntext An
| example of this c0ntext dynamlc and the 1naccessxble aspect of the
pohtics of authority comes from R D Laings word mazes in his book S

~ Knots. He refer_s t,o them as double binds_, ‘»
. ) B . A



P

‘They are playing a game They are playmg atg B

( 7 not playing -a game. If I show them Iseg they

are I shall break the rules and they will punish . -
I must play the1r game of not’ seeing I see

: the game
RN U - (Laing, 1970 p )

‘*‘Rule A ey ~Don't

ST " Rule A.1: " ‘Rule A does not ex1st )

. Rule A 2 ;,,,q;-;y:;’Do not discuss: the existence S
R -7 or monexistence -’ L
o ‘ EER of Rules A, A.l, 0r A2 oL ~‘f;,a»,j U
o BT (Berman 1981 p 228)

’I‘he double bmd is 1mphed when authonty 1s to be unquestloned

Purther as quoted by Berman Lamgs Summatxon of the double bind is;.

I To questlon authority would mean to go to the Ievel equal to the Oper

ating level of authority whxch of eourse defeats it s purpose of hmltmgi:::

and contalmng the ac‘uons of 1ts charges Interestmgly as this model';}_ .

s developed it w111 be seen that young chlIdren are already at a metaij L

Ievel above the authonty context A Child mthout Rnowmg 1t is func- B

tlonlng

T ‘aming Il on an unconscxous level L e

Learning ll eonsututes the unconsciOus rneta messages from the" g

P

i

sensatxons Fon example wh1le one talks commumcatmg drgltai.'If,;j_??—%

informatmn the "hldden currlculum of unCOnsmous body gestures

' almost all of -our: eommonly used descriptions of personality type of -

competmon of mtellrgence of friends 1p of playfulness etc are all :

Itdl‘i‘llng ll (Bateson 1972) ' It is commo y observed that much of

. analogue informatwn prowdes a polttlcal eontext message However o

relatxonal characterlstlcs derxved fro7m c-ntextual experlence or . L

f‘ contextual env»ronment and corresponding body postures;,r and(

L ,'-:
.



) Learning‘ H*WhiCh.».—.,. determines much of the relatxonal hfe of all

’;,,(Bateson 1972 p 300) The terrn context mcludes both the subject s
'behav1or as. well as the eontextual environment and the. worﬁ"b"".

: unconsmous 1nc1udes both suppressed mater1a1 and most of one's.

: habltual behavxor

. _I,v:.hurnan bemgs (a) dates from early 1nfaney and (b) ls Urkconscmug S

7 Learnmg I1 15 not 1nc1uded in the Newtoman world model as". .

“‘“;'Bateson explalns "The dlfference between the Newtonian world and
o the world of Commumcation is s;mpIy thls that the Newtonian world

,‘avscnbes_reahty to objeets. and achieves its simplicity by excludﬂlng the

" context.of the \eonteé'(t - excluding indeed all. rnet‘a—relationship’s‘ - a

fort'ion'ekcluding'an inﬁnite regress of suchﬂrelatjo’ns?' In contrast the

R 'v,'*

theorlst of eommunlcatlon 1nSISts upon exarmnlng the meta reiatlon— B

: ShlpS whlle achlevmg its srmphcrty by excluding all objects {Batesortln
1972, p\-ZSO) In Dosseys (1982 efforts to rnove medxcme from the

'Newtonlan model towards the . hohstic one in hlS book Soace Time« N N

ir,_and Med1e1ne he redeﬁnes human belngs as” essentx%ty dynamlc pro-'

lcesses and- pattems that are fundamentally not analyzabte into’ separate:;; PR i'

parts. - elther within.or between each other’ lee hea}th and disease, i

they are Spread through space and time and 1t is their 1nterrelatlon—
.Qshlps and oneness, not therr 1solatxon and separatlon which is most

. 1mportant.. :

Learning I

A description of Learning Il plays a large part in contributing to

this new model hy' describing a context of contexts, “Learning III is

change in the proeess of Learning II. e.g.,-a corrective change in the | '

-



| set\Qf alternatives from wh1ch choice is made (Bateson 1972 p. 293) |

While Learmng 1II is. assoc1ated With the development of personahty oo

Learning lII is the: transcendence of these pa,‘_ meters ,-It_isy":' ’

characteristic of states in yoga, zen and me : tati‘on in spiritual_';{

_mvsticism and in psychoanalys&s when thc »elther/or" duality of,

to the | and" of Learnmg III "To the degree th t a rnan'

= | 'self w111 no longer functlon ‘as a nodal argument in the ‘P . 'etua'tion of *
‘expenence (Bateson 1972, p 304)
' Douglas Harding employs a most elegant of "double bfn‘vs or‘.‘
'pa\radoxes 1n hlS‘ "perceptual experiments ‘des1gned specxfically to
 move a person frorn Stage 3 (Learning Il) into wha eterms Stage 4
.or the "headless experience" (Leaming 11) (Hardang% Fromvhe//) "
field of Neuro Linguistic Programmmg the language of Learnin '
"would contain "either/or" agnd "but"}statements. Most often onesef‘f\is
referred to by oneself as "you" (second person). one operaggsias .if one
s separate or disﬂsociated from oneself The. language patterns ot
Learning Il would be exemplified by ' ‘and” and "yes statements and
one would\ refer to;m'eself in the first person singular "I" (Grinder,
Bandler, 1975).
Interestingly those individuals who leave the confines oflper—
sonality and yet maintain‘the sense of "othe:rness" become victims ‘of \

the double bind, and usually are deemed psychotic or schizophrenic. :



They Characterlstlcallyj!nd themselves unable to use the flrst person S

smgular (Bateson, 1972] The dlfference between the creative 1nd1—

VlduaI and the psychotlc person is. that freedom is for the ereatwe

person "sclf- dnrected and for the psychohc person oth(} directed

Other than this essentlal dlfferen‘ce the ﬂClelllty and freedom of these
. .states are qu1te similar ~The kind of insanity within society, the

: neurotlc conflnement to LEarmng 11, is characteristic of maintaining‘

~oneself as other and separate as victim until some possible future re-
;-Ldempt,lon Yet the stories of those who have the freedom now. who
" society apprec1ates as. great mdmduals the mystics and gemuses of all
. txme represent a unlty in the present and a sense of creation.

- Bateson considers Wllharn Blake as the individual in hlstory most rep-

resentative of. this meta eontext of freedom from the bondage of
Learning 1 (Bateson, 1972).

To see the World in a Grain of Sand,

And Heaven in a Wild Flower,

Hold Infinity in the palm of your hand,

And Eternity in an hour.
(Auguries of Innocence)

: ' ,
4. Language of Possibility ‘
Learning I is the context of Learning I
M of the work of Neuro-Linguistic Programming is the obser-
vation and mappip\g" of stra_tegies of ‘intelligence and ative
excellence. These 'pat/terns" have been connected into a number of
‘meta-models”, which are then used to transfer or insfall the

"strategies” of excellence in another person. NLP dperates throughout

all-the levels of learning, working effectively with both the dnconscious

S0l o
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’ and ‘conscious processes towards an inner congruency and ecology
w1thin a Context of global ecology |
' —
- In all of the above processes choice is essential to the function of
.learning, * Modern schooling seems to limit itself to the right and_‘ )
.wrong'choices of'Learning II, and often denies access to or discussion
of the processes of Learning III. Authority, and consequently the un-
conscious set of beliefs creating authority as a model is mazintained
when aogess to its context is limited or excluded. Access to the rules,
A and.the formation of the rules, and the assumptions behind the rules is
the garn : of politics. Children therefore never learn "polit‘_ics"‘ asan
active gnd dynamic process, they only‘ learn "about”'politics at a
Learning II level.. On the level of Learning II a child can learn "about"
democracy, yet at the unconscious and experiential level of Learning
III the politics are dictatorial and authoritarian. This incongruity of
messages between what is experienced nnconsciously. the authoritar—_
ian context, and what is being understood consciousiy, the curriculum

of Learning Il creates an inner discrepapcy whereby the child cannot -

consciously label accurately what he feels and experiences analogically.

Synergism of Levels
Since the logic of the lower level, Learning II, does not predict

the functions at the higher level of Learning Ill, we have a "synergistic" .
svétem (Fuller. 1975). The kird of thinking that participates in the | |
creation of the problem is not the "kind" or level of thinking that will
create the solution. It is often with'great difficulty that systems
{individuals) move to a higher more comprehensive level. )‘.However, in

the work of Prigogi(de as described in an educational context by
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| - .65
Sawada (1‘985')'er‘nerger1cer to a 'highgr ‘ov‘rvdver 1s p;ssiblé in sp:ecial case ..
situgtidns where there is a system in a "far from eq'u‘i'libri‘u‘m/ enviroﬁJ
‘r/n./e\n-tj' I belie{/(; this is the experience of dodble bind. of paradox. of
the illogical ekperience that mforms an indi\-‘/idual'to the next
higher cbntext.‘ The logic of the higher Qontex't'includes the IOgi(‘ of 7
. the lower, énd the logic of the lower does ot predic't';'tthve logic of the .'
‘meta-context. | v ;

I propose the following model whereby it follows that the logic of
the objeétive level (Learning II) does not predict the logic of- the
inclusive Subjective level (Learning III):. Théjlogic of lthe objectiv‘é
level is a subset of the inclusi?e Subjective covntext. This Subjective
- context will be developed in an explanation of Harding's work at the
end of this chapter. A diagram of this showing the two points of view ]

is as ”follov\‘rs:

from the inclusive point
of view of the metacontext *S”

Subjective
context

Subjective
context

‘lII;;tive
subset
v/’ N

Whatever interpersonal model is used, 1 believe a problematic

from the exclusive

objettive . ;
point of view "0”

- factor develops when power is introduced, and when there is a mixing
of types and levels. Within the conte)‘(_t of nature order emergés from a
context of chaos (Briggs and Peat, 1989). Civilizati(;n has moved us
outside the order of nature, to an order thrown into chaos by the

power of authority (Schmookler, 1984). 1 contend that'primitive




’ authority ' is inclusive, and‘_civilized authority is ekclusive. In ve
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civilization, the‘separation of people into parts and factions, and the
reorganization of. these parts into new orders for the separate
"purposes of others” is, In my view, a. mlxmg of contextual levels. -
- Power must ignore the inner purposes and natural harmony of thev'
mclividuals concerned, - ‘and becomes both the cause of social c
dismtegration and materialistic progress From my v1eWpomt each*‘
mdmdual represents the embodlment of a global integrity of llfe and
it is nowgtime, it is now 1mperat1ve to redefme ourselves in terms of |

an evolving context of inclusive wholes.

The Balinese Models

I believe there are cultural models of this re- definition of
relationships founded on the integrity of inclusive wholes. 7’l‘here are
seven groups outlined in Ashley'Montagu's book Lga_rn_ir_lgM;
Aggression. In addition, the Balinese are such a 'culture'; and "the
Baline‘se child is elevated like a superior person or a god (Bateson,
1972). The most important features of the Balinese culture are that it
is derived on balance, on an economy of enough. "Each individual
assumes responsibility for the balance of the universe, and each action
is taken for its intrinsic worth and'beauty" (Bateson, 1972). |

“Sean Mills, a frie';rld of mine who introduced me to the work of.
Douglas Harding, was recently in Bali to experience their culture. He'"
noticed that the villages were spreatl up the mountain side, and that
each village received its water after it had passed through the village
above. Since water is a source of life for each community, its manage-

ment became a significant criteria for the design of their governing
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process. The v111age at the bottom, the most vulnerable to the misuse :

of the water above it, had the highest pnonty on water use. SO' the vil- -

lage at the top had the least say in water management, and the most
dependent cornmunity had the most influence in man’agementdeci—
: sions. What are the irnplications to our education system wherethose
least dependent on the learning process make most of the decisions
and those at ‘the bottom of the waterfall the Children have the least'“
influence on the direction of learnmg? |

" Another mterestmg aspect of the Balmese mindspace’ is their
per‘sonalrwﬂlmgness ’to ‘be’ respo‘nSibl_e for the balance of the universe.
If someone in the.cor'n'rnunity ateals some food, then the entire com-
munity takes responsibility. Each makes an_effort to sce what thev
could do to change the balance of the community so that the thief,
whose behavior was considered a symptom of the community's balance
would not "have" to steal. ‘th different a management _idehalrthan
ours, our constitution protects the vulnerable fromthe overzealous ad-
vantages of those in power. Our leg_al system is presupposed by an ad-
versarial perspective. The individuals in power in our society are at
the top, and the ones downstream are at a disadvantage. For exampie;
thk Indian reservation downs’tream from sdurce of industrial waste has |
to prove injury to force responsible action. It is rny opinion that in
education the- children who are labeled learninlg' disabled are more
often sympto‘ms‘ of dur schooling bureaucracy and management
attitudes than they’l are representatiVe of innate deficiencies. Our
culture based on power is slew to shift its methodologies into bala'm:e‘

so that the symptoms disappear. We assume that the child is
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- responsible and hire experts to ﬁx the chlld so that he or she can ﬁt o

back mto "the system - In summary and as a.\generalization the_

Balmese society seems to nurttre and include while the underlymg
premlses in our somety seem to be based on expectation and;
exclusion. ',

Neuro-Linguistic Programming

-In order to apprec1ate the role of Neuro- Linguistic Programmmg
~(NLP) in Wondertree ‘as a bas1c technology generatmg the new

paradigm 1t would be valuable to investigate the principles of NLP.

‘Neuro-Linguistie Programming is a compilation of techniques from

qlinguistics psychotherapy hypn051s counselling biology, computer-

science, mathematics, and systems theory ‘The founders a linguistics -

professor, a mathematics student and a -computer programmer set

out to investigate excellence, and to discovgr common patterns in in%-

dividuals demonstrating peak performance in'a wide variety of /ﬁelds‘

In their years of observations they discovered unique patterns of lan-

guage and behavior, that served as metapatterns for their models. The
unique beliefs held by those demonstrating excellenvce consistently

demonstrated specific patterns. Grinder and Bandler collected data

on these patterns, and developed a set of behavioral and linguistic -

maps that differentiated performances of excellence from those of

tended towards failure. For example, they noticed that each individual

demonstrates unique eye movement patterns that can be correlated

with individual internal visual, auditory, and kinesthetic thinking

3

processes. The meta-models available in Neuro—Linguistic



Progr‘amrning allow ‘one to optain personal goals of 'excellence,‘,(')r allow
one to facilitate another in obtaimng these goals | | _ }
Rather than deﬁmng one child as "bright" and another as dull

: NLP practitioners would look at what each child is domg on the msude‘f

in the context ‘of each situation. To use computer programming as an =

" ‘analogy the "brlght" Chlld is using a thmklng strategy that . is more
effective as a prograrn than whateveg the "dull" child i's,using as a
thinking strategy. By asking questions and stopping the child in mid-

. process the practitioner can discover what combination of processes

S (wsual auditory, kinesthetic) a child is using when he is thmking

~ Further data about internal strategies can be gathered by listening to
language ';trdctnre-‘ and b'y_:watching body postux%s and then correlating
this information with answers to questions. A child when aware of
internal processes and with direction can learn to "usu'e more: effective
strat.e'gies in the place of strategies ‘that don't get results. -Excellent
spellers-'use more or less one strategy to spell correctly, and these
internal‘ processes can be taught to a poor speller with dramatic
results. A more detailed exarnple of the spelling strategy as used in
the Wondertree program Mil be discussed among other NLP strategies
in Chapter 3.

NLP works as a subjective and experiential technology, it works
within a contéxt of an individual's innate wholene's’s, fr.om the assump-
tion of one's basic integrity, and aligns its methodology with the
ecology of nature as a syntropic process. An individual is able to shift

her belief structures from seeing herself "at effect", towards being able -

"to create”. The beliefs of NLP are founded on possibility, if someone

= - ; PR . : R . . u
< - e . 3 f . S < - .
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'can do it then someone else can learn how, given 1n51ght into the" "

‘models -and stra&ggies of the other. ind1v1dual The technologles of -

how are the meta processes in Neuro- Linguistic Programming NLP

s call,ed "the study of the structure of subjectlve experience" (Dllts

Grinder, Bandler and DeLozier, '1980). . The ‘models are not,"0ut
there", they are intrinsically- within indiv/iduals, we dre b‘ynature
- model-makers. The meta-models are patterns in_experience, .and "by
understanding that human beings do not operate directly on the world
tthe)br are experiencing but through Sensory transformatiOns of that |
world, we also understand that 'truth’ is a rnetaphor rather than a
yardstick calibrated to some absolute standardr of external reality
(Jaynes, 1976)' i\ILP extends the limits of the modern scientific
model by placing the locus of behavioral control within the individual.
"Neuro-Linguistic Programming is a model designed to increase the
,possible'outcomes of behavior - that is, a model for‘transforming more
environmental variables to the class of decision variables" (Dilts,
* Grinder, Bandler and DeLozier, 1980, p. 11-13). | |

NLP is controversial, it is a new approach ~ﬂbecause it is a new
.perspective, a subjective technology incorporating contexts of
techniques within a comprehensive model. This model representsa ’
new perspective because of its’ec ical assumptions, it works within
the integrity of nature, and with the natural tendencies of organism to
"'work”. Most other western models work from outside the individual.
in an itnterventional manner to eliminate a part as symptom. -

I have chosen to include NLP technologies within the

Wondertree model because NLP embodies a shift in logical levels, and
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because it is a synergistic model that can not be predicted from the .

o mvestigation of 1ts parts. In_ the therapeutic uses of NLP, h

N e

‘techmques or maps are cahbrated to each individual client and their';‘ o

subjectlve experience is the criterla by which the complex of

technologies are employed to enhance the ch01ces and flexibility of thej o

'.‘1nd1v1dual within the prlnciples of - indrvrdual ecology NLP . '

- /acknowledges the power. of athe individual to be their own expert to
utilize internal resources, to become their own authority on the inside, -

and to be the author of their own circumstances. -

5. Inclusion and Subjectivity ” -

Relativity Importance of Point of View

As I understand it; the theory of relativity developed by

Einstein implies the importance of the point of"iziew of the observer
The reference point in any environment is a factor determining the;"/
nature, or relative "reality”, of that environment (Einstein, 1920)/
Empirical science - attempts to' control and limit the context varlables.
to 1solate data. This process obviously has produCed sxgnificant
understanding into the workings of nature, yet has created a unique
problem by exclusion. The following is a proposal for methodology

that is sc1ent1ﬁc and inclusive.

The Work of Douglas Ha.rd.ing |
There is a working model that incorporates the latest discover-
ies of science of this century, as well as the "insights” of "truth" that
have become the foundations of the great religions and philosophies

from a wide variety of cultures around the world. This model forms a
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working subjective experiential definition that is foundatfonal toﬂ_,_the-'.?“f;

‘ Wondertree model Tt is a model developed b" Douglas Harding a re-j- : :

 tired English architect who has written a number of books on’ the' "
.‘subject (Harding 1974 1976 1986) “He has lectured ‘on comparative-_- k

) religions at - several universities ‘and now. travels the world giving

workshops that intr‘oduce a paradigrn shift on an experiential level

~ Stage 1 |
 His’ model “is «derived from perce%’tual experiences Stage 1 of "

. his model is the world view of the- mfantw

"As an infant you were like any animal in that
- you were for yourself headless and faceles$ and
- eyeless, immense, at'large, unseparate from‘
your world - without being aware of your
* blessed condition. Unconsciously you lived -
- without obstruction from What you are Where - =
_you are, from your Source, and relied’ simply on
the Given. What was presented to you really
was present - the Moon was no bigger or fur-
ther off than the hand that clutched at it. Your -.
world really was your world - distance, that -
most plausible and rapacious of sneak-thieves, -
.. hadn't begun to-filch™it from you. The obvious -
-really was obvious. - the rattle that:fell out of |
sight no- longer existed: disappearance meant .
- annihilation.” You made-no claim to that face in =~ -
your mirror. It stayed there it was that baby's, =
not yours." - = (Hardmg 1961 p
36) o

- This W‘as I believe, the essence of my re—'experient:e of this 'fstate T

when I was 23, when [ caught a glimPSC of my arm i my transparent:",; R

‘awareness I have watched a number of young children ‘who have,»»-}

learned in their initial experience of walking not to bump into things . )

- yet continually bump their heads on tables efc., very much to their



- arnazement ’I‘hey have yet to learn there 1s someth

1nv151b1e space

of the childrens younger sister was there She was about three ad

- and recreated the realization that yes in fact all the others out there‘,
- 'had heads and the one lookmg the one "here" hds none Here is in :
"fact the spaee for the world to happen 1n Young babies are the worid

: _‘_1ncluvae and unseparate unconsciously aware of the patterns ton

and sensations as Withi,n the boundiessness of oneself

\ Harding

n"g “solid" 1n their

1 tested Hardings fheory W1th the children at Wondertree T

. There were ten of us srtting around the table at Wondertree, and one__j,

| :'v“aglv:could count’ up to twenty I asked her ty eount all the peopie in the
'room She proceeded on her Ieft an.d.,countmg and point'ing went?: .
‘~'faround the. circle until she got to the person on her right,,, She
: fstopped and announced vnth pride that there were nine..w IJagreed'f
AVVlth her unmedlately and Donnie a boy of about eles\en sald that that’, |
'fwas how he counted when he was that young he never 1ncluded him- B
self because he was everybody He added that people have heads

- they are out there and he didn t have a head We all sat for a moment .

SO SRR

The followmg picture ls a self POftEait drawn on -,pr‘esentlu'ﬁ'
” -

: i ewdence W1thout the use of rnemory or lmagination by DOuglas
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Stage 2 mvolves the movement to a new leVel of awareneSS and

mamtammg the ground of ‘ headlessness The Chll_g learns by means

4",of rmrrors and prctures that she too has a head normal yet unique.

. ¢The chrld comes to identxfy w1th 1ts name and can pick its image out |

of a group photograph Whlle rernaming for oneself head,leSS the achlld

'xs also learpmg to see one‘self as others ‘do from out there Iookmg

a fback In NLP these two states are called "associated" lookmg out from

. f;ione S.own eyes and “dlsassociated" Iookmg bacl§\a.t oneself frow L

. -
. Sy,

Ty

D&ngas Hardmg 1n51sts that he is not- looking out of two eyes SRR

: levels to not dlfferenUate between assoelated states and dlsassciciated .

‘lang,uage 1nitlates a hfe long incongruity ‘The joyous exuberance the .

m}nous enthusxasm the unbounded energy of the chi}d are thé.

——

- that he 15 lookmg out of a smgle eye on present eVIdenee To mlx' .



observatlons of a Chlld fully e)i{?ssmg herself unbounded and one-
1

mth everything The Child is ing out from a smgle eye l belleve

that the process of soc1allzat10n by both- parents and s?hool(ng is to -

- generally to deny thlS awareness,. (as it was denled of pafcntg and,’ AL

teachers in thelr ChlldhOOd) and is to replace it \mth a separate one - -

person in the world a thlng amongst other thmgs competmg for a

‘L.placento stand. In fa_ct,‘ a child does not grow up but down, from b,em;.',.
"_’_'tli‘gé"size of the eyrperience of the universe to the size of one sufall child. |
| 'as others see h1m In our soc1ety it is generallv sa1d that. the ("hlld is
‘~selflsh rs ego centered when in fact that is our pI‘OJeCtIOIl onto what is
"f,:truly an 1nd1v1dual expenence of belng the center of an experlenee of

’ ',unlty As adults 1 expenence that we consider self as separate and

exclusive, while, for the child, self is an experience of unity a-'n(_l\

- _inclusiveness. = This experience seems lost to most adulis yet is.

fundamental to the Wondertree model.

‘Stage3 / S

Ve

Stage 3 in Hardlngs model is similar to Learning Il in Bateson's -

map of encompassmg nests.or levels’ of learnmg Stage 3 is the level of

'ppersonallty, of self and others of the paradox of duallty and the ﬁ

ensumg conﬂlct of se')arateness “The 1nd1v1dual comes to view ot x

himself from the outside, becomes the learned imagination_to the

- extent that he is unable to be “in touch” with inner natural processes.

He tal(es the word of‘authovrity and "other" Gver his own intuition, is

Ist person no longer and extensively refers 1o himself as "you"

(Harding, 1974). For example when describing a recent. event that

happened to h1m earlier in the day he would say "When you walk into.

~
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L ( h/buxldmg you are amazed by its size. You fmd yourself walkmg

:74‘

)

around gaang at the ceiling and light ﬁxtures

b

"Hardmg descnbes the condltlon of the typlcal adult in our soci-

[V

ety;

v "Shrunk from being the Whole into being
this contemptible part, he grows .greedy, hat-
ing, fearful, closed in, and tired. Greedy, as he

~ tries to regain at whatever cost a little of his
Jlost empire; hating, as.he tries to revenge
‘himself on a society that has cruelly cut him

- down' to size; fearful, as he sees himself a mere

~ thing up against-all other things: closed in, be-
cause it is the nature of a thing to keep others
out; tired, because so much energy goes in ~
keeping up this thirnig's appearances instead of . -
letting them go to where they belong. And all
these troubles arise from his basic trouble, his
identity-delusion, as he imagines (contrary to
all the evidence) that he is at O feet what he
looks like at 6 feet - a solid, opaque, colored,
outlined lump of stuff. In short, he is beside
h1mself eccentric, self—alienated so all goes
wrong.'

(Harding, 1974, p. 43)

Observations from Wondertree's Parentixlg CourSe

In Wondertree's parenting course called ’I‘ransparency origmallv

run for Wondertree parents, we d1scovered that parents spend most of

their energy proving what they fear to be true about themselves is not ‘

true. The person whose main asset Is success, deep down fears that

he isn't successful and the person who cons1ders themselves valuable

in the eyes of others is workmg to disprove that she is not worthless

as she}su5pects within- h_erself. - These vfears_ are all learned and
experienced as a perspective of oneself from the o,utside.‘ 'Orl g

peOple work from the outside. at effect, operating as if they were the

yd

<

is level o
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ﬁctims of circumstances. Thls is the conflict inherent in Learmng II |

This self-alienation is what we ha‘ ‘e made avallable for our Children to

model. We tend to forget what is most true and obvious. and base ou;

gaify lives on a story about us told from the outside. "‘his break from

ourselves, from our associated resources is an underlying message in

socialization. ‘The ohgoing socialization, to see oneself as others see
us, is a theft of our enthusiasm. | |

There are ways back, however. We introduce people' in tho par-

| enting course to one way back by asking them to recall fulfillmént ex-

perlences Although this means many things to/many people, there is

always a common theme and qlf"allty People tend to be fulfllled when

‘ they 'lose themselves" in some activity and find themselves in an inner

directed, self-expressive, and self valued experience in the prcsent
Ny :

StAge 4 o
Stage 4 in Harding's model has been called ’ ‘hea lessnoss and

is achleved by the double-bind techmque used to move f . m Learning

Hklearmng III in" Bateson's model. Hardmg does not anX_cannot
explain the stage, nor does he talk "about” 't “He sets up a perceptual
expeirience_ that forces at\%toublo bind, an contradiction of logic, a para-
dox, that immediately g&f§ each individual in touch with the child's
view of the world (Harding, 1986). However, as oommon to ihclustvc
and holistic models, nothing fs'taken away, the "headless"” experienoe
of Stage 1 is added back into'Stage 3‘toproduce Stage 4. Stage 4 is
Stage 3 olus the exoerjen‘eer of Stage 1, with the addéd quality that

now headlessness is also "Co'nsciouS" ‘ Something cannot be found

until it is lost If somethmé\ti being found for the first time then it is

L O
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being discovered. An ever ‘present background awareness cannot be
found, or become conscious, ‘until it is lost. Once an in’dri_vidualk
becomes aware of the conscious story as a story, then it‘;is possible to
notice again the underlying and fbrgotten awareness and ground ef
being. At this point I would again like tgQ quote T. S. Eliet:

- We shall not .cease from exploration :
And the end of our exploring ‘
Will be to arrive where we started

And know the place for the first time.
(Eliot, 1979, p. 2292)

-

- Stage 4 is where both are true we are the space for the universe
" to happen in, the hOllSUC umty of awareness as for the small child,
"and” we are a person unique in a technological somety with a specific
identity and role to play. _As Learning II(I‘ trahscends the‘role of "self’,
and one becomes aware ogthe unity and ihterplay of interconrleeted"
systems, one is also abi.e' to,resourcefully representy one's "part” in that.
process. It is possible to understand the‘legic of Learnmg ‘II,v of role
and personality infinitely betterj once one 15 moving down a level fr;’qrn
Learning IlI, moving from a metaset to a ‘su’bset} ef the system. ,

I propose that the adult operating at Learnring HI or Stage 4 has -,
more choices. ,AS mentiorred earlier, in relationships with 'Ch’i’ldreni
who- generally have more vchoices adults throdgh »lcr.o.ndit'ienir'lg‘ arid‘
reduction to. Stage 3 have fewer Choices and are not in control of the :
relationship. However thera)dult who has moved to Stage 4, who has
moved on to the metaframe of Learning III has access to the resources '

of two states, and more choices than the child. This adult is also

headless. and conscious of the return to and meaning of this state, and

y
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4

has the‘repeg'toire of the knowledge frorn Stage 3 as well. -Therefor;e
an adult at Stage 4 has probably more choices than the average child at
Stage 1 or 2, and is therefore in control of the relatlonship This
~control is not imposed, it is inspired control as the child is able to
maintain his personal repertorre %E ‘Ch01cesv and increase by modelling

the "author” of more choices in any given situation.

My Personal Shift to Learning III an? Stage 4
For me personally, experiences like the ones iittfrod“ucing this
thesis, moved me into Learning III. The paradox of grandmother and

~dan-.

' grandfather of hot and dark with bright and cold, of"éafety '
N ger, of my child and adult views, becarne,a.fdouble bind at the
" metaphoric and real clist edge I dove into a whirlpool swirling me
‘beyond my carefully Constructed personality in this society to an iden-
tity beyond culture yet within the models of nature. When | saw again °
as a small child the incredible unity, the "}headless" experience, 1 be—
came conscious of the holi’stic context 4’0r‘?rnetaframe’beyc})nd my Culk-,
tural rnodel of' myself. Bo‘th of these transforrnations to a higFfEr iogieal N
type prov1ded me with the insight to join my daughter in her process’
;of learning and not impose the limrting beliefs of the culture “The
children in Wondertre_e are,finding limits, operative 11m1ts,~ lilnite
‘within the patterns of nature discermng figure from ground, and
learning at all levels: The intention Qf Wondertree is to allow thve'
children to gain the skillysb to function dynamically with the'b?undaries' .
‘,an'drsystems within our society, and all"t.he while maintaining the inner

sense of wholeness and ecology ‘of parts in an essential unity.

5
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The Emerging Curriculum | e ‘ R
The chlldren create the curriculum out of the1r enthusiasm out.

of their cur1051ty and out of their process of making meanlng in the ,‘

world. Enth slasm fronﬁts Greek roots means the expenence of god

(theOS) within {en). Ind1v1dual excellence is self-evaluated and goals

are indlwdually set and heuristically obtamed or not’ obtamed the

entire process prov1d1ng 1nstruct1ve feedback to the learner The)‘ 3

‘ Chlldren are learmng the strategies of excellence by modelling each

others varlous performances of excellence in anrenwronment nc_h
with excellent performance. Because all of Bateson's levels of I_,earningv
are familiar to the learning consultant, he is able to help the children
see their situation ‘fr'om a variety of pers‘pectives‘, é‘and help them to
gain inSight and resources within the learri'ing proceSS. v |

The parents of the children at the Wondertree_Learning Center
are individuals who-'are ‘willing to learn the Wo.nde‘rtree process

!through taking a parenting course called 'Iransparency ‘This program

introduces them to the technologles of NLP, to the models of ecologlh L

c'a;l relatl‘onshlps. and to 'the perceptual experiments W1th
"he‘adlessness" Interpersonal relationshlps are maintained lzjhoice% .
and consensus \mthln the Wondertree context of ecology The child
stays in the Wondertree program through a conséfsus of,the child, the_

parents, and the learming consultant.

- Wondertree - A Summary
I consider Wondertree to be a new model in learning because it
h o

represents a 180 degree shift in perspective from the current model

of education. This shift is from the point of view of the educator to the
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point of view of the learner. It enfranchises the child as co-creator of
the. currlculum on the assumption that each ch11d is excellent in
natural learnmg | Because the Wondertree program supports the
learner in thE self- d1rected _process of learnmg it. as a model. is
ernergmg [ /

| Wondertree is a commumty of 1nd1v1duals that becomes the
| extended family of a group of ten to twelve children. Its political
/ind‘ependence allows it the freedom to experiment and resecarch new
methodsi emerging out of the InfSfmation Age. 1 feel the basis of the
Wondentree prog'ralrn.is that it works with a new model or a new
definition of self, vand develops new rnetaphors for understanding self
and other. Instead lof looking at the child from outside and imagining
what would be worthwhile for her to learn. Wondertree is a shitt to the
perspective Qf' the child. Using the technelogies of Learning 1l as
developed in Neuro-Linguistic “Programnling, and the shifts in
perspective possible in "headlessness”. the adult is able to join the °
child, and Share her world v1'ev.v‘.“ The child and the adult form a
rnutnally chosen ‘and maintained relationship based on agreements.
Learning is a eonsequence of modelling; a'nd the interpersonal
relationships hecome prototypes for mentorship.

Each child maintains his '-repertoire of choices, and negotiatesi
and models "apprdpriate choices within the context of the group and
the society at large. The group is necessarily small, and the political
context of the grdeup is accessible to the child. Authority is auth\)orship.

. the rules are "agreements"” authored within a process of consensus. 1

have noticed over the years that virtually&all of thé hundreds of

r
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observers to the program have commented on the mood of
cooperation and enthusiasm for learning continually present in the -
group. |

1 believe double binds arise spontaneously within the process of
natural learning, and the learning consultant is\a resource for the child .
to resolve conflict towards resolution. This process is acknowlédged
by the group as z; form of personal commitment to transformation and

growth. There is safety, support, and challenge for each individual to

~transform an unresourceful state into a context of greater flexibility

and resourcefulness. The natural learning process is seen as an
increase in resourcefulness. Natural learning is a blend of curiousity _
based exploration, self-evaluation through a heuristic process of goal
directed discovery, and creatlvity.

Chapter 2 has presented an outline of the ideas and theories
associated with the Wondertree p'rocess. Chapter 3 will outline thé
actual processes by example and case histor¥, and is a chronology of

the daily activities of the Wondertree Program over the first seven

vears of operation.

N
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Chapter, 3

, // | Wondertree Learning Center
A Chronology
This chapter is designed as a éhronology'of the seveﬁ years that
Wondertree has beén operating. The Wondertree program was
founded on the observations that I made of my daughter during the
first six years of her life. I begin with an outline of my key obsér\}ations‘ |
during those years. 1 then oufii‘ne many of the processes that I

remember from each year of operation of the Wondertree program.

| Pre-Wondertree/ the first 6 years

Experiences of Enthusiasm and Modelling
- The founding of Wondertree was really an eXténsion of a pr‘ocess-('v |
that began with the birth of my child. Out Okf m'y fulfillment experi-
ences and rediscovery of the world viéw. of the child 1 was able'\t‘o‘ join =
her in discovering the world. My wife and I decided to.be sehsiti;‘re to
and responsil‘)l:)’: to her unique expressions and communic-a‘ti‘ons. Our
assumption is fhat each individual is, for themselves, an‘alllthority of
their unconscious and conscious proce;sses.':

Looking back there seem to be a nljfhber of 6ngoir1g events in .
our child's development that have contri/buted‘ significantly to -the"'
foundational processes within Wondertree. T)hese‘ are: o

a) (modelling) observations of a child learning to talk kl

without instruction



‘b) (conscnsus) respect for the positive» intentions[ of -
~ each individual | B {

¢) (natural learnlng process) lnatural enthusiasm
'curiosity and desire to make sense of the world in ever

increasing contexts and levels of comple;dty with finer

'~ . distinctions

' During the first six 'years with my daughter, I became a playmate,

observer, and researcher of the process of natural' development in a

wholistic sense. We attempted to minimize our e‘xpectation's and
imposmons on her and maximize our ability to respond to her needs.
We organized our business so that each of us would be able to invest
one half of our time with our daughter. I was therefore able to play
with her four days a week over the ﬁrst six years I‘wasramazed at her
ability to observe and model the activities and events around her. 1
was particularly influenced by. what appeared to me to be the 1nherent

propensities ‘and abilmes ‘that were awaiting the approp_nate stimulus

to activate the latent SklllS |
‘ o~

~+~  When she bega to talk we noticed that the initial rich sounds.
ORes

were expressive t
- words. ‘The words were extensmns of the many levels of the rich ex-

change of meaning in our relationéhip that already emsted She was

expressing emotions and understandings and effectuaIly communicat- :

- ing without formal words. The incorp,oration of .words was through
experimentation, mimlcking and constant play with sounds. - She

wanted to part1c1pate in our processes she was full of desire to make

sense and understand the world and partimpate in it in ever increas-.

and volumes that mimicked meaning without



ing levels:Of complexity and sophistication. She soon discovered the
= etfect and efficiency of words, 'and had soon naturally mastered a con~t
| srderable voca&;lary She aspired to correct grammar as naturally as P )
she acquired words, and expressed a inherent sense of generalized »
pr1nc1p1es in a grammatical sense (Chomsky 1979). IS
* The conSequences of my part1c1pation in our daughters desire to -
: communicate and express herself prov1ded the initial seeds and first
| 1nsrghts into a new relationship ‘with the learning process. - These
experiences became foundational to the. underlying ttie principles and
methodologies‘for Wondertree. If children could learn to talk without
rbeing taught what would happen if they learned to read. to do math,
to learn their entire” school curnculum without being taught? In fact.
what ‘yould an optimum inter and intra- personal env1nronment look
like to support natural learmng throughout childhood. and throughout -
| life? '
- Family Politics .
.Another';i_rnportant factorﬁtha’,t cvontrigo\uted to the founding of
Wondertree was the politics within our family. Because the relation-
ships within our farnily are based onv respect and acknowledgement of
' the positive intention vyithin:each 'indiyidual for each action, :We'devel—
oped an ecological model of relationships based on consensuS"for the_
Wondertree program Agreement implies ana1y51s of a situation from
oné's own perspective choice and opportunity and ﬁnally a coming to
the situation on one's own volition I believe that adult directed

| famﬂies and schools impose one wﬂl on another and consequently on f

some level create suppression Agreement on ‘the other hand brings

o
s
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) forth the fulk participation of each 1nd1v1dual mthm eaph process of
relationship The child has access to.the pol’itics and is empowered;_ )
by each consensus process » ' | _ - R
We invested significant energy into listening to responding to
and in meeting the needs of our child, and in acknowledgmg her in- i
tegrity as a human being She modeled these quahtles and corre-;f}"-:~ff‘5' g
spondingly 1nvestedr a reciprocal amount of-energy in’ meeting our
- needs Out of truly considering her in every aspect of our lives ‘she is ,‘ ‘ [
a considerate child about every aspect of our lives Wondertree is L

considerate of children and responsxve to and trustmg of their natural

curiosnty and desire to make sense of the world ConSequently at
Wondertree we spend virtually no effort or- time on disciplining and‘ v_
pumshment and are able to invest s1gnif1cant energy on enhancing |
learning and supporting the emerging discipline involved with the fo- |

cus on each leaming task ) L |

Decisions in our famxly therefore are. made by mutual agreement 3

Each mdividu/al is considered sacred, and the processes by which they

ga about their d}msion making are also sacred As a family we 10ve

| b ogether, each moment is rich with d1scoVery and meanmg We,
Ae:rn:::ced our child to a wide variety of activities and people and in '
her own' careful and considerate way; our daughter parUCIpated We--
often discussed process ‘with her and she became aware of what was :
going on insrde her on the visual auditory and kinesthetic levels of
thought Our 1nclu51ve patterns of behavior and thought d1d not dls— L o

- . rupt our daughters intrinsw experience of herself as the world

-

Distinctions were discoveries that made sense to her ‘and not imp051-,i -



o 7 mw observation and understanding served *to; reinforce our

) 'tions that made sense to us ”‘:WDistlnctions We made hat»we wantedj'iz*“f"f‘

"her to be aware of for her safety and; 1nereased abili o_comprehendi
'_,Vher environment were mtroduced 1n context and;_ through c0~jj;";, R

" "'sr,demgmng a discovery procf:ss:_
.-

'.;Our daughters access to hcrf:"iiz*ﬂ;"',"-‘
' unconsmous processes and her ability to express subtle nuanccs of v

e,

B experiment m consensus relationships

&

o Experiences With Daycare -* ‘;'; e

When we took our daughter to daycare as a- possxble choioe of

4

E act1v1t1es for: her, 1t was out of movmg towards a poSitive situation

rather that handling a negatlve onei N For example our daughter muld :
N have stayed at home she did not 'hﬁ_.ﬁ t’O ?’ to daYCare . it was hcr
chon:e, She diseovered that daycare was another world of dlSCOV(I’y |
and opportumty and play was encouraged and facihtated PIay was her
"‘-"; work and she 11ved to play When she was f0ur and five she’ went to
daycare two days a week as her chmce When her best friend went off ‘.
to kindergarten our daughter Wanted to go with her She went to
kindergarten for about two weeks and then We noticed that it was |
difﬁcult to get her up m the mornings and she seemed reluctant to
g In questioning her she ‘was not articuiate about any particular
_7 problem She requested to stay home from kindergarten and soon
-; de51red to go back to day care even though her best friend wasn tk
there mtl’i her We supported her request without really knowmg =
what was gomg on for her reahzflng that she wasnt able to. articulate

what it was about and trustmg that on some fundamental 1eve1 she “‘

knew what she was domg according to her sensibihties
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A Parenting Example / Agreements

I remember a specxﬁc event that can ser-‘ve as an example of our.

CurlOUSIty oxperiment by trymg virtuallv everythmg until somethmg

feedbaeﬁ for Change (0)3 repetitlon As already stated our relationship

Worked on*agreements on creating understandmg and mamtaming a

con51stency and ﬂexnbihty On this one occasmn my w1fe and I noticed.

B expenmentlng mth whinmg as a way of commumcating her desires

-

- On several oécasions we: were respons;ve to this and fulfilted her}

request. We dlscussed the fact that we did not want her to be

- reinforced for thls behavior because we did not enjoy the experience

resourceful mood and I began a dlscussmn on whmmg

8 a, e

<, It was an 1nformal discussmn where I asked her to demonstratc

the whlnmg stafe SO that I was sure she knew what we were. talkmg

about. I then gave her a clear demonstratjon of two ways of asking for )

somethlng one, by speakmg clearly and two, by whming I'checked

wnh her to see. how each presentation affected her She said the

' whining drdnt feel as good and I added mat that was my experien(e

»

“also. iasked her 1f she was wﬂlmg to make an agreement \mth me

The agreement was that 1f she asked. clearly for something she at 1cast

had a.very good chance of gettmg it, (no guarantee just a- good

chance) and if she whined for somethmg she had no chance at all

Whatever she was askmg for no matter how reasonable the answer e

.

'that our daughter who was about four at the time, beganr

‘ of being whmed at. 1 Waited untrl the next day when she was ina '

I'd

parentlng style It s - my experience that chifdren motivated bv

.

works What results they ‘get and wl’iat r;ésponses are. recetved be(‘ome o
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) consequently choose states that get results

- them does 1t then function as-a vmd. to be ﬁlled

R L g7
‘ would be no if she whined. She thought that that was a. reasonable .

game and that she should have no trouble handling that agreement I' ‘

mwted her to try whmmg on some future occasion to see if I was good o

' _rto my word and to our agreement.’ Sure enough several d-ays latter

‘,*

when she was in a less resourceful state she whined for somethmg T

let her know that I was gomg to keep my end of the agreement and

| ‘vnot dehver on the request. She did a great job testmg to see if

whmmg would work. Ever since this agreement her requests have

been resourcefully stated and we, have as parents been able to respond -
to her requests with reason and support This process is founde'd -DH.

gthe assumption- that it is possible to choose mternal states and :

Conclusions / and a: Move to Vancouver e

It is my feelmg that because we have been SO generous wrth our o

: fulfxlled and needs very httle on the materiahstic level She always

<daughter on the interpersonal and emotional level she seems full or_v;;‘.‘:_ S

seems satisfiecl and content, and often tums down offers for toys Wlth

that inner clanty and vord and only when it is ignored by those around;f‘."_.-ff;_»’ -

‘t,;: - 'A
I e

A year went by and we moved from the small town that we hadpf'"‘

cares. on-a one dav tnal bas1s untll she found one she really liked My

e ents that she doesnt really need them I assume the outer =

’ focus of ‘most. adults ls a futile attempt to f111 that vast emptiness,;f}-a

lxivmthin Wflth something I believe that children are very much aware of! E

| "been lxvmg in to the large city of Vancouver B C Our daughterf'f‘il:-1_5"{7 B

| 'wanted ‘to go to a:new. daycare, and my w1fe took her to ove‘r ten day— RN
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5

wrfe watched my daughters process” and diSCUSsed each decrsion with '

her.' Our daughter on her own, rejected many that my wife also

thought were ternble daycares and passed up several that she consid

ered excellent to finally settle on one that turned out to be wonderful

Out'of part1c1pating in-this process we got a sense of and respect for |

our daughte‘r's ability to choose a meaningful environment on her own
terms. | . ' o \f |
' Won Year 1 |
Founding of the Program N -

The next September I explained to our daughter that most chil-

dren het age were now gomg into Grade 1, and asked her if she would‘

'-..be interested _in gvlsmng some schools.. l suggested that we make a
tour ‘ofl at vleast ten} and invite some of the teachers over for dmner so

N that shekcould decide if she wanted’ to work with them for the'c0ming: o

year I reminded her ‘of the excellent job she had done m ‘picking a

- c_d?ycare and suggested tha}‘.she might ﬁnd an equally excellent school L

1 had been a teacher and realized that school is an envnronment_

L}

- where most actiwties are- assigned ’I‘eachers and students are "

: ‘a551gned to classes An order to meet bureaucratic requirements Theﬁ

., role of the individual child in decismn making and the opportunity for

| ch01ce is limited to nonex.istent Regardless of these assumptions by"‘ L

| most people I choose to operate as if choice is possible in each given‘

' 'L‘*Sltuation I have realized that the flxed reahty 1s no. more than-a
| comp051te of commonly held and shared assumptlons It becomes thei{l .

context upon which Operational deﬁnitions are founded and then the R

context becomes 1nacce551ble to question or alteration [ operate as if

T
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this context is accessible and consequentlyr ‘have dlscovered that

choice exists if 1 choose . This position ‘is cons1stent ‘w1th Stage 4 and( -

o
[

3

Learning III. 7
" ‘She thought for some tlme and then asked me if school was |
'much like kmdergarten When 1 answered in the ame@ve she sug~
. gested that we start our own school in our house, and that she would
‘ share, her toys and that she thought I would be an excellent teacher,
and that she wanted to continue to Ieam iike I have been all along at
homet We had Just moved to Vancouver I knew v1rtually ne one, we ;
o "‘had a‘lmost no money, and I had just received a very good job offer. I
explained to her that it would be very difficult to impossible to start
our own school. .1 had beenAhoping _that she wo'uld visit the flocal
Waldorf sc\hool an'd choose it,:asv in my mind it was the best program I

had seen. -1 am, however; aWare that' it is more important to pick the

teacher rather than the school or program and that that choice isa

personal one that canno{a,be made by another person for someone else .

We continued dlscussions over the next week and realizing that she L R

- was firm and clear in her insight and deep down knowmg that there‘
was no school that I knew of that would optimally meet the learmng‘
needs of thlS child on her terrns I agreed to work with her for the'v_ )
next year. i | v '
‘ Wondertree began mth virtually no resources or aﬂiliations. and :
emerged incluswely out of three peoples de51re to create an optlmu-m

learnmg enwronment Our daughter suggested that we get six stu—vr

dents, 3hree boys. and three girls. I went to the presxdent of the com- o

pany | was intending to work with, informed him of my dec1sionat0{.:
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lstart a school with my daughter and borrowed a typewriter from him
to make up posters. [ decided to hold two public meetings about the
start of our new school, and so I offered a local he?lx/h center to do -

carpentry in exchange for rentmg space from them.

"

I still remember the warm‘fall day when my daughter and ] o

walked down the street, hand in hand, putting up posters announcingv
the beginning of our new school. When 1 phoned the local newspaper,
they were very interested in the phjlosophy. until they asked my how
many students I had. When I informed them I had one student, they
_were quick to hang up. No one sh'owed upv“to the first meeting.:_ and 1
built a-setof beok shelves for the healthfrenter On the second m‘eeti |
1ng night as announced on the poster, one gentleman showed up and
began asking me questions. After three hours of grueling and astute ‘i
questioning he stood up, smiled embraced me, and said that he would“ '

bring his ch1ld by the next day to see if he was interested in ]oining

-.our school. The man-was Dr. Robert Boese who at the t1me was a

professor at the Univers1ty of Bl’ltlSh Columtbia in the field of medlcal L

sociology, He and h1s wife, Marian, had’ home Schooled the1r first two e

| children who were now young adults and were unable to home school

~their youngest son who had ]ust entered Grade 1. Dr Boese had none- .

of the usual parental fears about government cumculum standards

umth the success of - h1s two older children, and was very mUch

: attracted to the home/famlly orientation of the WOndertree projectq

The next day his son, Jonathan came to our house and we went -

| off to the park to play And play we d1d swmgs and sl1des walks

- through the, woods games on the carpet and readmg stories f1lled

o



N
;——.‘ N . \_L : . . 914 -

¥ i PR . N N
. (\ 7

' ‘most days. 1 remgnber at the time that it was a difﬁcult adjustment
for me, hawng been a formal school teacher to 1ntegrate the- new d1s-
coveries 1 had made as a parent wrth my new role as teacher I soon
dropped the label. "teacher”, and began réferring to myself as a
'flearn'ing, consultant"tf I saw a conSultant as one who services the
ne‘edso{ his clients and my client's priorities were. play. I -played ~1mth
them knowing that éieir play was rich with meaning and discovery 6
and also lmaging that 1f vI joined thern respectfully in their world, that I
“would be demonstrating the process I wanted them to model which ‘

- would be to respectfully join me in the activities of my world. ’I‘helr o
questlons curiosity, ‘enthusiasms; and o(:cas1onally my enthuS1asms .

- and suggestions generated the activities of the day

Personal Re-orientation to Entrepreneur/Learning | B
Consultant/ g R e o
From the t1me I was last in:a classroom untﬂ the foundmg of |
Wondertree over ten years later 1 had started a variety of pnvate bu's‘iA
nesses. 1 worked as- a building contraqtor a. retail store manager a R

restaurant operator, a partner in a wholesale mail order business ,and‘ I

kd T,

a. manager for a reforestation manufacthre and supply company :
Afound the business model flexible and conducwe to getting the job
_done so 1 choge to use éit as the operating model for Wondertree I
}‘ 4 was ‘a lea_rpré consultant more in the: style of -a lawyer dentist
accountant or doctor who operates independently within a code of
" professmnal ethics and is accosntable to the chent i decided to work

w1th ‘the children four days a- week (Monday through Thursday) and

- use the fifth day for busmess and professional development

- S e



v .. When I began Wondertree I d1d SO tentatively and more as a ,'5

how to begin I thought that there must be some new and exciting

home school 1 had never taught anyone how to read’ and did not know R

"ﬁlnformation on learning and human development S0’ 1 set out to ﬁnd SRR

', B what had been developed in leaming theory m the last ten years l, L

d1dnt look in the field of education because l understood education‘

fmethodology to be largely determlned by the schoolmg model 1 also

understood that historicglly almost Virtually all breakthroughs in anyi e

e A‘through 1:&) that field mEx new- assumptions (Kuhn 1962) 1 looked
<‘1nto at least ﬁVe human development programs offered in ‘the "’ ,
Vancouver area and talked to°many individuals to find ot what was; ‘ e
'new and excxting It was at th1s time that ! Went to a workshop by Dr

~ John~ Grmder the co- founder of something called Neuro L1ngu1stici

AJ'.‘;.“ R

v"‘field corne ‘fgom the work of individuals Qutside tJlat field breaking“;"f':?:{g u;:*‘

»‘programming I Was S1gniﬁcantly interested by hlS preSﬁntation

7exc1~ted about his dlscoverles and claims and intrigued about his‘

e processes It was a 'hunran technology investigating What Was “obs WOUS[':

.}and yet\remarkab‘ly what I had never even bothered to think about-:;.

. experlentlal teaching wh’ich pr0v1ded me W1th in51ghts into my innerv‘_ -

before I enrolled in his program WhiCh invoived workshops four da,ys f’_—;’i;_f::f

v‘per month for a total of six months, or- twenty four days of training in
all. 1 paid for the traimng by opentng a woodworking workshop in Dr e

' Boeses garage 1 got. a contract to ‘build commercial ’herb dispiayj;

,stands 1 went to Kabota tractor and got free mahogany timbers from SR

.’thelr dlscarded tractor shipplng crates and bu1lt stands throughout

W -



. castIesu We hol}owed out pumpklns on Halloween and made pumpkin -

&

the wmter on the weekends that I wasn‘t taking NLP I thereby‘J-,ﬁ;;::},',ff.».. :

: eamed the tultlon fee for the Neuro Llnguistie Practitioners Course

example we would all paint together and they usually had a great déal* IR

“to talk about so I d( da great deal of listenmg We went to construction L

s1tes and drew cranes, to Granvil'te Island and looked at crafts and

" pie together We. played a wide variety of games m.which I adapted the

: rules K that games were: played cooperathely with wm/wm Outcomes

o We ﬂew kltCS and chased soap Bhbbles in the spring breezes We made a 4

-
a cardboard town in one of the kids bedrooms that proved to be a

- wonderful place to sit and read stories I spent much oT that ﬁrst year

on my knees or. climbing through the monkey bars I jomed them in “_ |
their world. Lunches were brought from home and there ‘was an em-'
pha51s on whole and natural foods with no sugar or candy T

In December a young girl named Waynee }oined us and the

mother Who was Montessori trained und,erstood our program.,

However In February they were rEquTred to send money home to

Ethiopias and were: unable to pay the tuition and keep their daughter

o in the program 1 had pIaced an ‘ad 1n a loc.al magazme and over the o

Christmas hohdays was approached by several families In January

vﬁthree new chlldren began the- program so we had the 51x chlldren my

daughter had imagmed months earher howevgr 1t was two boys and -

- 1-7.




four .girls The three famihes that joined in Uanuary were single

- mother families and the financial requirements Were too much for_'.tf,

a.

area of relationships There ‘was’ always a wealth thing-s ‘to do the,i
. ,4\ I
- childrerr were keen learners arid yet there Were often %aﬂicts For j T

a8 ,,f,‘r‘yarre wanted to be first in lin‘s ﬁComing from the world

e

M‘j‘-':_:\new of Stag@‘ Where there are no distinctions Where everythmg out o

: \there is ine, to the reahzation that there are Other me' "isa dirﬁlcuit‘l_;f:"""j;,,f:""f-

and often shockmg reahzation The children represented their first?“

'mperson posmons \mth sentences usually beginning with oy,

I had been studying the Meta Model adapted from

‘Chomskys work by 8ohn Grirrder in Neuro Linguistic Programming

- as‘a’ representation of e ‘erience either generalizes distorts org‘-‘-ﬂ-‘

.deletes aspects Of the experience These hnguistic 1nterpretations are_fcf;-r“» o
sometimes unique to the culture and sometimes unique to the beliefs

jof the 1ndiV1dual (Dilts Grinder Bandler DeLozier 1980) r i

exarnple a common belief 1n our culture represented by, ﬁeommon,

o language usage 1s that, emotions,are otit of our- control and often re-'

*

sponswe to c1rcumstances For example, indiwduals often state that

| ,particu,lar s1tuation or eircurnstance made them angry

One day one of the children came up to me and said wrth an

: upset v01ce Rachel is mabngnfe angryl" 1 gotxdown to his height and" -

-~ - K
-, 3 ~
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| looked'?out"'-at the '"w‘uorld. with ‘him.. ‘Ifasléed him where he r’feif»?ﬁ‘i'a&

anger and he potnted somewhere in the chest and stomac,h area }-I"

then asked him to remember that mcredible mornent he had had ~on
the beach ‘the day before I watched him’ to see _his eyes move up-

wards he took a deep: breath and a smiIe came onto his 'Eaee F askedf;g.;.

h,imq where he expenenced that feeling, and he pointed to hlS che§t

,'"added that feelings seemed to. happen ins1de of me and he agreed I RO

EEE VN

suggested that I am in charge of my feelings I suggested that he was ]

in charge of what happened inside of him ‘ I wondered 1f he could

choose ms feelmgs if he wanted I wondered if he (;ould do something j:-f; ;
C o or say something to himself that’ would change hlS feehngs L was ST

: ;” creatmg a pOSSlblIIty frame When he paused for a moment I added

SUPPOSC YOU had come up to rne ‘and said T choose to get angry at f‘j,_,

o e e

s Rachell"' Iasug’gested that he say it a eouple of times and' see how 1t ~ :
feels He said 1t and rnentioned that it feIt much better I then asked "

if 1t ‘was Rachel hel.was angry at _or- was* 1t something that ahe was -

doing ‘He' tho&ght for a mement and then Said clearly that it was what

she ‘was doing that he didmt lik,e I suggested that he say the
following T choose to get angry at What Rachel is. doing (here I am
introducing a d1st1nction \between doing and beirig a distinctiOn of

types) After he had practlcerl saying this a couple of times he no | ;

| longer felt like a wctim and the feeling of anger cha:nged into a feeling:_
| »,(:,f; of personal power He Stlll had a reason why he didnt hke what : '
P Rachel was doing and I encouraged him. to tell her so that she would

have the opportunity of Changing her behavior to sup{;t him




selves Thelr behef systérns were not entrenched and they were '«Will f e

mg to experunent Wlth the language to see if 1t changed theix“ perceﬁ

lng the Circumstances by fully representing themselves in each situa-,:}, i S

tlon The children qu1ckly spread these techrnques alnongst them-f':_f?.}f_”;_ :

tlons and feelings and ulthnatzlﬁthetr beliefs They loved being in a’:_.’iﬁ; s

rnore powerful posr&on they easﬂy shifted’from victlm states to ‘re-‘ Wl

o

sourceful parents :at home Several of the parents%that left for ﬁnanclal‘

f SourCﬁ states th_‘ S; the chlldren who were modellmg relatrvely re—_-;i"‘” o

RIS reasons that first year were - not wiIling to 4ook at how thelr anre- - . . -

sburceful states were affecttng thelr chlldren and I‘would have wanted |

to workmore closely \mth thelr behef structures had they been able to

e S ’»‘w,&

) return -

LA L nguistlc Programrnmg I was begmning to see patterns of Cemmuni-'v-”.
, catlon mth new understandmg On both a behavioral and verbal level I
h sa»w language pa,tterns that are generally taken for granted but that I

these behefSJare cultural@d yet the most limltjng ones a:re the self-'

moﬁelled by the ch;ldren I found mySelf unable t’o change the"

/ .

patterns of the chlldren who were in greatest difﬁculty" unless' I was

also able to help the parents restructure ‘their language and bellef*-

patterns B o - »" ]

-7

With my new ancrerstandings and models from Neuro_

e
e

J‘i believed were imprmtmg hmiting behefs onto the ehildren Many of‘?fh :

lumtmg LPSYChOIOglcal) beliefs held by parents and inadverte«ntly




seum, to the art gallery to the smence center to the children s festi-'

Enthusiasm and the creation of a non—proﬁt societ!_vE

Th:s had been a year of adventures, gomg to th& park to the mu—

val to parks and garden s throughou,t the city and to Lighthouse Park

We played music drewhundreds Qf pictures went to Gahano Island on
a campmg trip made Iife size seIf~Iikeness dolls watched the ships

loadmg and unloadmg elirnbed trees learned how to make pottery
started a garden played mth Cmsmaire rods played Monster (I was

the Monstei:) bought our first Commodore cdmputer and generally

had fun« We bounced on a trampohne to sound out Ietters andiwords

went on many bike ndes that ended up sitting i a c;rcie on’the grass S

somewhere sharmg our adventures It was out of this rnitial sharing of

0ur inner experiences tha\t“"our Whole Wondertree program grew :

. Now Af I am interested in sharing sorne idea \mth the children b do it

~in our. circle as my contnbution

IR

,,A:VAv-’,‘_ Lot
,,.n-\_‘,,i,‘ A

I became very excited about working mth the children wtth my

new 1n51ghts mtO behawor and thmking processes I ‘was able to dis- ,

~cuss thh ‘the children about what was, going on inside of thern and

help them to choose an optimum process for their particular situatton
I asked my daughter in about AprLl of the school year how she Was en- e
joying Wondertree and would she like to do it. again next year She

‘was very excited, and sanf she was both enjoying herself and learmng a

lot and she felt that she wanted to continue next year I decided to
contmue the one year expenment first to support my daughter and

secoad to fulfill my own desxre to- work further with the children 1

- -

-
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I spent the summer Iooking for a house to rent a maln ﬂoor thati’f

cam .-f

- f,our farmly eould hve m and a sultable basement or hpper ﬂoor that the ‘:-;

Il

school could operate out of I a}so spent the‘ Slmlrnerétalking with :
: sehool operatmg‘ oht' of' their house rAiso ‘TI fotmd' out that it wOu]d be Ly #
S - ”&'étﬂ -y

had fastened in extra seats and there were no: windows In the midd__;_

-

~of September we found a house to rent and our farmly moved m u*p :




\ ﬁmsh the SChool year : E _:_.' ‘-‘r : ."E;

-

premises Apparently the lady next door who was running

cence and wanted to make ""ure I dld also -PI mwted the mspector 1n

i and explamed ‘my program ,,By.the end of the interview he leaned over

R

_:and explained how I eould eﬁfangle city hall 1n its own bureaueracy for

- a year and oarry out my prggram ;n the meantmle \'I WOuld have tO

%

. l"-ijVe again next year but as thlS was a day to day su.gvival operation I

- gladly Jistened&o his suggestions ’I:hey worked I suﬁmitted pIans and

«possmle and streiched out the process until Apr—rL At this tlme the

person in %harge of the lieensing department took me into his ofﬁce
and ng_ormed mg that I had to sbu dowr the prograrn He added that

he thought it would be only fa1r to the chlldren if we be allowed to

An Apprenticeship Program fol. a i ng Cons ultants J

r"_r

| Dunng the summer I met Susan Browh who had approaehed my

: booth at a fair in which I was representing Wondertree " She was

L

part-time pubh—c school teacher who had heard - of my project andiﬂ, ‘

wanted to partlclpate 1 drew up an apprentlceshlp program where

she would work with me in Wondertree one day a week for a year and' -
then { would help her start her own prograrn Consequently SuSan» .
_began commg on Mondays to observe and part1c1pate in the actlvitles -

Because we actually had a full time space;.and bedause of my newly.'

]

created commitment to tl & program, things began to happen.

- ‘resented the fact that she went through S0’ much effort getting her 11~ ,

. »jforms on the deadlme days reqm:sted further explanatlo?xs where R

- R
- ,:a PR

}
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- ,,.Programmlng technlques Therefore I started to read

' created the most posmve results for them

The Beginnings of the Mentorship Program R

I was exper}enclng a’ great deal of success wlth th‘ chxldren and

\mth pnvate chents and parents because of my use oF N uro ngmbtm R

'prlncxples and develop ‘the model more extenswely l enrolled in the':,f
R Practltloner program for a second year ln order to deepen mv new A
F;:lnslghts mto the mnef processes of thinkmg Wxtu &, shtft in mv,;‘l_v

T;understandmg from tea’chmg to - Iearmng from mstructlon m
‘;modellmg I mltiated ‘a mentorshxp program whereby 1 would szrm;_, o

= people, who were experts ln thelr flelds to the childreh who would{;

R

L then experlence a sample of thelr work The chlldren would (hoosc‘h’;';,
o or not chooSe to work with’ them on a weekly ba51s Durmg the second

"‘v""year the chrldren choose to work m pottery woodworkmg yoga

a

-languages dance musm and computers These one hour (lasses*
~exposed the chlldren to a wide varlety of people and talents L then
- _served as a learmng Consultant workmg besrde the chnldren lookmg;

out mto the world helpmg f_hem to des1gn straitegles of thlnkmg that‘i

3

Finances and Logistics

. The flrst year ‘we were able to manage the school fmanclally byl -

o puttmg all the tuxtlon 1nto the expenses of the program My \mfe;

,worked as a nurse and paid the rent on our basement suite. I was on

-,

- unemployment msurance not SO much looklng for work but creating -
1 estlmated that durfng the second year if 1 could mamtam about'v.‘;/w'?".'
) ten students at about $300- per month tumon then I could take a

- small’ wage pay ‘the rent and support the operatmg costs of thez'. -

- 4 . ) ) ) - § . .- - .
. - N . - . . N . -
C - . - - .
-

ore ab:out lts{":f::‘i,‘ o



.'s. :
o

‘.program ' I remember that in the seeond year I took a draw of just -A

- under $10 000, and vw were able to pay the weekly resource staff on. *

~an hourly basrs ,7-} :

At the beginnmg of the school year 1 had started thh six stu- R

'/ : ' dents and overall throughout the year I worked thh thirteen students

| -.Durlng the year one of the students dropped out due to financial difﬁ- BEE

: culties for the parent and. at the end of the year two more dropped g S

,' - out due to an 1nab111ty to pay the tuition One boy started the program':_'_i. T

in January wrth the 1dea that his mother would work as: rny assistantf{’- N

. part time in payment of the ‘fuition: He was a reasonable young bOy and’»' N

| Ayet 1 found his mother to be a disruptive inﬂuence in the prograrn I

had noticed an incongruity in her behaviour every tirne she stated ari:f""

| eaffirmative to me she also si /ultaneouslv shook her head in the
- ._-negative Her energy soon became disruptive as her acti()ns were «not_f_f
| congruent wrth her agreements so I asked her to pay rather thanf“"’:'
assist Con “ quently they left m March Two other children one who

o .;‘Jorned 1in the first year were both asked to leave because of. disruptive o

f}behavxor They were . constantly not keeping thelr agreements and

disruptmg the other cthdren When the other children complained to.

me. I asked. them both to stay home for a day and decide if the‘ty really

wanted to come to this program and cooperate by maklng and keeping

' .agreements One of the parents misunderstood the whole process and |

assumed this to be pumshment and failure She took her child out of

pline. The other famin came back and the Child Was more able to .

"~ keep his agrie.erne\_‘nts. R , S Ar - -,;"

e program saying he Ob"“’“Sly needed a program mth more disci- 1:‘*

T

% b



solve problems ?

- L N ; .

As rnentioned earher a thxrd boy Ieft the program After many

B

-~ hours of counsellmg i couldnt invest any more t1me with the mother

to support her in ﬁndmg a more congruent resourceful state ’I‘he boy

' was demonstratmg some very bizarre behawors at school and In
dlscusslons with the mother at home I dlscovered thelr reIatIonship

| was in crlsis As a smgle mother she was dlstraught overworked and

Ly

e - on the verge of a breakdown ’l‘he boy was almost sulc1dal She agreed

to work w1th me and yet her problems had becamle S0 convoluted and

took up so much of my tlme that I requested that she thhdraw her

) Chlld from the. program I have had to make s1m11ar judgement calls

ﬂon numerous occasmns The questlon was do I mvest time helping

—an excellent Job of parentmg 1 made every attempt to fmd and work

w1th people creatmg posxtlve results It was always a questlon of how

=

Wlth these and several other expenences wlth parents I began to
- realue that the greatest hmltatxons the chlldren had were the pro—

o )ectlons and mcongrultles of the parents Consequently I mvolved an -

7:Wondertree parents Frrst I dlSCOVered how 1mp‘brtant It was to work

' wrth the parents and - second how far behmd the Adlerian work was.

-

.,:,;one farnlly at the expense of creatmg and developmg the entIre |
B Wondertree Project‘? Because the mandate of the program was to offer

| an evolutlonary education experience to those famlhes who had done

" ‘_‘much tun.e r COuld spend mth fam111es who came to the program to

*

" Adlerian ‘trained parentmg counsellor to run a parentlng group for the Coo

k‘ compared to/ Neur,o-Llngulstlc Proﬂgrammmg., I-gthen set out, WIth r‘n‘y‘ : o



”‘v_stayed over the years one 1s still \mth the program going into the sev- R

y E enth year and the other two dropped out after the ath year 1 en-:"~'_'"5

<.for thelr chlldren I gave lectures at home schooling fa1rs and regu-'»;,;,';. -
;,{,larly approached groups to- tell them about What I was domg ’l‘he e~

"115",~-'-';sponse of most people was a. umque mtxture of positlve excitement, .
did not hke what was going on for thelr Chlld in pubhc school and ;;J-,‘f:”
kcome to Wondertree thh chlldren} who were gettmg posmve resuIts"_;,i AR

in school and who were looking for an- even more posmve situation |

The vast majonty of parents who have come to 1nvestigate the program-_

~ e h » P Tl - Lt L
R ® . L - e T 4.
: . . . . S - e I 3

e T e

-

vwfe to createqa parentmg course based on NLP as a co- requ151te to en- . 7

rollmg chrldren 1n the Wondertree program
An Analysis of Attendance it "‘,':—1: TR S
n Three of the thrldren who jomed in the mlddle of that yearj i .

rolled most people mquiring about the program by word of mouth .

from parents who were. exc1ted and happy with what was happening' _"f;’ S

fear and self justlﬂed complacency Almost everyone agreed that they-"'f

most admltted that they were not courageous enough to do somethmgf o &

negative, and about an equal number of the chrldren came because they;":? et

were having academlc difﬁcultnes In man’y of these cases they wereh

coming' to. Wondertree lookmg for an alternattve way to accompltsh

mudh the sarne results as the public school

B

) diﬂerent Over the years only about three or four families have actually'

o ‘have. done so because thelr Chlld was having difﬁcnlty at school Many* o
- chlldren came because the school social env1ronment was . hostlle and?f}-:



An emerging self-deﬁnition | e L

Wondertree Was never conceived as.an alternative as another_"f

Lo

Do system of education alternate to the emsting situation Wondertr{'e o

Jf-

' was conceived as. ‘an learnmg enwronment based on optrmiang them‘i

natural ab111ty of a child to leam The kind of learningchildren do ‘

"naturally When they leam to talk walk and the multitude of skills ER

absorbed between b1rth and six years of age is what Wondertrec was‘l‘f’__":;‘. N

'de51gned to model and extend throughout the schoolmg proccss

"‘Wondertree s not a school 1t is notV mvolved in the proccss of

schoolmg Wondertree 1s Chl[d co- directed it is open ended and self ST

','de51gn1ng One of the most difficult aSpects of the program has been o

the pre conceptions and misunderstandmg by adults who have lo%‘kedr

at the program through schooled glasses The children are creatmg

E the currlculum simultaneously as they express their enthusiasm to -

B understand and partu:ipate in the world Many of the parents Camer'»ff{l -

: close to understandmg this posmon and those who did. have remainedf'flv»_";_”-;'" C

-

~in the program however some have not and left the program

E ,_'Table of Student Attendance and Reasons for Leaving

» year B ._'financial - Irequested Child request ~ parent choice
L, s 2 . ‘
3 I 1 !
4 1 1 4 }
5 1 1 2 |
6 | o sy2 12 o,
Totat 8 - ‘sy2 . - 5y2 - 4.



Strategles for Surv'ival and Corporate Support

B I had a strategy that I would contaCt someone new da11y about .

»

. Wondertree and If I got a negative response or a neutral respon.se that T

e would go ‘and knock on two more doors. I remember s1ttmg in a -

-'coffee shop early one morning simultaneously exuberant with exeite-ﬂ

ment about Wondertree and devastated with the difficulties in- gettlngl_j :

) ‘ 1t started this second year I wrote an impassioned letter to the editor

of the Iocal newspaper My effOl‘tS generated an. 1nterv1ew and a full L

. page article at the front of the Lwing Section of the Vancouver Papfer BEEEEE

I received two phone calls on that article one posrtive and one,f e

' negative although it d1d brmg Wondertree to. the awareness ‘of many_;’",

people One excrtmg assomation that was generated by the article was.\j

o the interest in Wondertree by a local computer research company B

‘ -One of the computer prograrnmers working for the eompany was - e

o terested 1n Wondertree and showed the article to the President of ﬂ'le:".;,:k-':"_‘:’.;{"‘ B

company He was at the time develOping a. classroom networking sys« o

tem for computers and wanted to associate \mth a school so that he

could test and develop this product At our flI'St meeting Grant Lucas

“and I talked about computers educational theOry franchrSrng agd '

'marketing Wondertree We began a long term friendship and a

‘working business relationshrp whereby his company put seven BBC a

R Acorn computers into Wondertree We tested the software over the -

network and allowed his deveiopers to redesign the system as we

s discovered bugs in the network At the time I knew very little about,r‘i-"

B

(‘OnlplltEIS and by workmg wtth these I becarne famihar vmth basrc‘ S

procedures. -



One of the members of Wondertree Educatlon Societys Board of

6

- ‘DerCtOI‘S was. also a computer consultant On hts recommendatton I

. apphed to - the Apple Foundatlon for an’ educatlonal grant of a

L Macmtosh computer I sxted the phllosophy of Wondertree the use of

: NLP tn descnb,ing the computer as a metaphor in human thtnking and

)

- my work as a development 51te for the computer network At the end

-

. :of the year we were mformed that we were. to be awarded a MacintoSh

) computer for our project It took us four more years to bregfn a prOJect

e 1._W1th the Macmtosh in the classroom The dlscovery of HyperCard

- .

: Wthh wﬂl be dlscussed in the sixth year was the program Whl(‘h s “

) paralleled our d1scovery based natural leamlng mo’del

Computers and Inner Technologies

I 1n1t1ally thought the chlldren would be worktng on; the '

- . T N

computers most of the ttme Yet seemtngly as a Censequence of our S -

o vmner v151oning work that I had also begun that year, they preferred to - -

- be creatlng 1mages in the1r mlnd s eye Workmg in NLP w1th the three

major modalitles of thmktng \nsualization audttlon and kmesthetic
ﬂsensatron had led me to work extensively vnth the chtldrens
: phenomenal ablhty to wsuallze- Often referred to a guxded Imagery We
| would -daily work \mth the pictures spontaneously generated Within
- When the children were. brought rnto consc1ous awareness of wstontng
"as a thlnkmg process they became more aware of the. wonderful
p0551b111t1es of 1maginatlon ‘ | ‘ _ o “ .A .

| 1 purchased a v1deo camera that year partly to work with the
chlldren maktng v1deos and partly as a way of externalmng and nam

‘ing sub-modalities, of the thmklng process. . For example, I ‘would talk,
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about focus and show the chlldren how to put 1mages in the camera f“ L

1nto and out of focus They would then practlce this in thelr mind S

- g e y When in the future they would be having difﬁculty rememberirrg

- ’:'various camera movements of ‘panning left ai;nd r'ight tilting up and”

’ 1mage. 1ntens1ty We worked With foreground and background and the

- word

o

" .some idea( and would say something like, "I can't qulte see. 1t It isn't“
"f;_,clear to me, ...", I would then suggest that they focus the image They

" would often eXclaim "Oh, I remember now'" 1 worked simllarly Wlth S Z,

‘down.. The experlence of zooming in and out ‘was one the. chlldren"'

v

espec1ally liked and often used this technique in the1r wsualizatlons
o When Visualuing a Spelling word they would often say, ‘The word 1s too

'big and is out of my picture f1 zoom out a bit until I can see the whole. .

o

Workmg with the chlldren inside thelr own inner processes 1s‘;}, ;

’.v‘one of the most fascinating and excmng parts of my work insf':;,fﬂ,,

>>>>>

Wondertree The chlldren took it as common place that I am almost_ -
v'_‘m there with them and in fact I have become practiced at co- .
’ imagining their inner images The children love being able to talk

_about what is going on in their innermost and creative thoughts mth,'

et

'such precision and detail. -~ = o L

Counselling Observations

When I privately’ counselled chtldren with learning dlfflculties

- outside Wondertree I often noticed they were offen ‘extensive - day"

dreamers: They escaped from the- outer processes of schoollng by

107

O

;- Athe iris on the video camera, 1ncreasing and decreasmg the brightness

of the p1cture They understood from ‘this the idea of contrast and



AN Interestingly. no one in their family or school life was paying attentionf-:f .

. _being 1nvolved in the 1nner realrns in ‘a- very private and exclusiveu’j, I

:«:'.j"manner They reported that they Were often told to"'pay attentloﬁ"';‘;

| to’ them that is, no one was paying attention to. what was going on

- 1n51de The gap between 1nner vlsion and outer work would get bigger',’ - a

o »and the inner more private until 1t became an unconscious process

o and labelled a bad habit

Lo A

Tz :

I would begln work with these learning disabled childrenf‘;': .

‘j \startmg w1th the1r day dreaming I Would get them into their rlch g

..,inrter world, join them there play with them and then show them«ja., S

: 'how to use these skills on task It became a: process of. getting them in

charge creating meaning on their own: .terms, . and encouraging thern f
to act as. 1f they were in control The next step was to get thern to'
'-'f-'accept what they werent in control of. and encourage them to let that.

go rather than use it as- an excuse L would shbw them how to create

‘meanmg by showing them how to play a personal game within the e T

1 context of someone eIses game Their game cOuld also look after the

. ecology of the relationship by being about the others game For e

.

- example I would show them how to create a fantasy parallel with the’

]

soc1al studies lecture that would be meaningful and exciting to them

N and also allow them to. know the material and get correct answers on'

exams. They could all do thls remarkably well It seemed that becausef o |

they had been shut out of what was most meamngful to them their;";{i'ﬁ :

.‘inner processes they correspondingly shut out the rest of the world to

their 1nner wealth



L —’Woridertree kids We were down on the sand playlng tag and I wa5>¥~"“"

Curriculum as Emerging' "

Ry remember one day in particular at the beach with the

o thinkmg about how much the children are in the moment and that

' "they haven t yet got a sense of t1me i wondered if they)iad really even: ‘

f.discovered it None of these chlldren could "tell time”, d that 1s""‘

" '}j“something I have never taught any of them Three of the origlnal

\'children who are stilI with me now can all teIl time mthout belng'f'?*i -

taught It is something they have mapped naturally m ’the COurse of

. their experiences over the past srx years There has- always been ai'“: :

S large clock on.the wall Over the years because. 1t has been an integl"'ﬂlI B

:part of their experientlal environment they have made sense of its{; -,-_"f:

e,

. pattems

Back to the beaeh— I was thinking about primitive man also Iiving R

. in. the moment and about the movement of the stars and the seasons:?

e that would gradually creep’ into his consciousness as ‘a continuum I R

| ""»g-"decided to pIay discovery \mth the chlldren and called them all: over' |

to a stick.lylng in the sand 1 dug a httle hole in the sand and stood o K

‘ the stick up in tt I then talked about the-shadow and the light e
L from the sun and marked where the shadow was falling I thensug- '
’ gested we go back to our game Some "time" later I got all the kldS
back to the stick and we noticed that the shadow was: not on our mark
anymore Someone suggested that a stranger might have come and
moved the Sthk others sald that no one was riear the stick One girl
,suggested that the stick was faIling over, and when we checked, it wasf

firmly in thev ground. One boy added that the sun moves in the sky
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else could account~ for the shadow movmg "~' When several children K

' and they were all conﬁdent in this idea as they imagined this nario~

"in thetr mind S eye I said What if the sun was still in the sk

< - » S o o -
. T e d oo
ER . ST
: R

/~

= &

answered that the earth could be turning most made a deep gasp v

A Some spread out thelr hands to hang on and looked afl around with”. _‘ __‘.:"‘*jf

o ,their mouths wide open. We played all afternoon in t:he park and tbe , E _
: kids kept going back and marking the new place where the sticks “ t

| ',,',shadow was falllng Before we left for the day we gathere’d again:_f_',f:-:":i

o Qcovery of the sundial by ancient peoples

- | the center of the universe and although they were making distinctionsli-_,l.jv -

- there’ was still an underlylng sense that it was all one hence prime or‘”f’%'f‘.

on time We then all made a sundial out of wood frorn a pattern in a BRI

‘i:book Cie e el e T

| Rudolf Steiners 1deas on child development as he incorporates the
.\.evolutlon of mankmd into his curriculum (Steiner 1977) From my'»"

”vperspectlve there was somethlng very primitive ab0ut these children

. be the monster I would play with this role and watch their responses‘-* o

‘to see what 1t was all about for them Thelr favorite park was one with'-f?{

around the stlck and I guided discusslon arou :d_/ the histoxy and dts-

_g ‘e'""next day we went to:,if,j‘,,.

everal parks that had giant sundials as monuments went to the li-» : y

| brary and looked at plctures of sundials and read about them m a book:»,f-'fj“ S

A R

Experiential Rediscovery of HLstory and Pre history

The idea of ontogeny recapitulatmg phylogeny is central tof_‘{";;-.f*

very pnmal ’I‘heir world view was still largely ﬁrst person they were"ff

oA

~ﬁrst Their most favorite game was called Monster and i always got to"i:‘_"-_

R it R

- an elaborate climbmg apparatus 1nterconnected with pathways and?fl?-"ii,'i;.j;jf‘j



networks They weuld get me to, chase them and when I caught Ehem

“Lwas to take them 0': ' "","‘mY den so that they c0uld then attempt to

| l rescued by their friends On one particular day I was on the groun

2

an

- ;--

and they were huddled up fn the- top most section all together and,‘j‘
chattermg as I paced below I gave out a low soft grdwl and they gave?’v __
Out squeals of delight and mock terror I curled my fingers and 3
stocked catlike at the base of their wtree as the "Chimpanzfies“Chat_»;“':»_,.'{:";!f.’,i,.‘
tered safely above Thts imagined assomation with primate behavrori ,-:{
occ fn-ed m m.any s1milar situatlons m those first years T think thef'»_»j,‘

helped me design activities which were in synchronlcity Wlth U

their evolutionary deveIOpment

’I‘heir sense OF group came about through Play‘ and association:,

: Wlth mock danger Their fascinatwn and Jdentiﬁcahon thh ammals Foo

: 1mage was what 1t represented reality and fantasy blended so that'

', maglc was everywhere in, the appearances and diSappearances of the RS

reinforced this. . Virtually everythi,ng they learned had a. kmesthetlc._:/f,s_i":f"_f.»i';-'."(

component Movement was essential to leaming the ﬂoor was where“

they would usually spread out a project ’I‘heir drawmgs were -

primitive mandala s of symboItc assomation an:d seemed to be done as“tj
sacred ‘rites of- expression (Jung 1964) Levels of dtstmction were yet

to be discovered “what they drew emsted the drawmg Was ahve ’Fhe; " . L

world throughout them 'A 1, R - R
Mathematics das Emerging Sense of Order and Pattern o

Inherent W‘ithin Self and Nature SR - R
I used the pattern blocks common 1n daycares for the childi;en SR
to create mandalas of re- occurrmg pattern They Would invest hours of



} matched the lengths in. sunple addlti()n senteﬂces

- »fand shapes iirere asfso&ated in ever increasing cornplex pattems-*and};_‘jf‘f,g‘

desrgns 1 would\/l{nld into my discussions about these":shape_

i?:’often became pyramids andfvillages The chlldren developed‘ an iat

fwkids in Subtraction on' a verbal Leizel associatin

. and as oftenas poss;ble mathematics was an ; etiv1ty that was mcorpov

"student who came into the program at this time Iriis story is typicaI of

. special because of the extreme difficulty he was ha\Fﬁ—ig When he Came

fascination buildlng /huge concentric radiations of patter

I worked with the

PEEN

3. processes w1th objects

rated irrto what Was gomg on m their ’world

n'i (’e} }\context ef thelr

daﬂy activ1ty The cmldren easﬂy accepted my asides‘as 1 WOuld burld

in a rnath statement 1nto what Was going’ on They were qnick to Iet

rne know however 1f my asrdes became too long ’andmtook them awayd,;.t

frorn the real task at hand d1v1ding up the pumpkin pre and "eatmg,it!" ; ;
A Case History An Individuai Example of Self-discovgry

.

At this po_mt 1 would hke to develop a‘hlstory on one parﬂcular

-

the processes t.hat have taken place with most of the children and yet “:

to Wondertree Also because of hlS parent S support we have been able

. to 1oin,tly encourage tljus ch_ﬂd in the._ expressmn of his inner worth..- )
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- I met Donme flrst as a cllent H1s parents hved 1n the c1ty of_ :

Rlchmond adjacent to Vancouver HIS mother and father attended one';__'f N

of my lectures at a home schoohng conference and approached rne

after my talk They told me that their Chlld was having great difficulty'ff L

qt school and that he was working thh spemahsts and psychologlsts;';

and yet thlngs were gettmg worse He spent most of hls tlme headl -

o down crying and hldmg in the closet He}vas unable to talk very well,
and yet in. recent psychologlcal teshng he was supposedly very brfght

They were conmdenng sendmg him out of town to a Sp661£ school for"» :

chnldren wﬂ;h @slexia and other extreme learning disab1ht1es They:; »f

R L R

y memory deﬁciency Although he ‘was mne and gettmg one to - onef.i'

VSBcld he had been dtagnosecl to have somethlng called "audltory‘.fé‘:t’;“'f'“

,f help at school"*&he was almost unable to read unabIe to do simple "

v\

math and couldnt spel} snnple words I suggested that 1 could make-

{ some slgnlflcant changes 1n a couple of hours They felt that they had{ ,‘ H

llttle to lose the professmnals seerned to be maklng matters worse o

and they thought that tth unconventlonal persOn with hlS backwards L

o * *\'new of everythmg c0uldn t do much harm in a couple of hOurS ; :

sy

Initia] Meetings

A week later they came as a family to work w1th me on’ ar

L verbal expressmn l noticed three : things durmg that first meeting R
Whenever anyone asked Donnle anythmg he would roll his eyes up and' :

stare He was also fascmated vmth shapes and unages around the roomn.

— . e

. , ?
L

L —— I LT 2

";-"Saturday mommg At frrst Donnie looked down rnost of the tlme and _ CT
| i asked h‘m anythmg hls face tWitChEd arla he stumbled- through any oo

e cAnd thlrdly hlS father often mterrupted me and his WIfe He'_wxas.. :
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e,Spe01ally4 1mpatient when hlS son dldnﬂt‘- answer hrm 1mmed1ate1v
Accordmg to. NLP when eyes flxate upwards 1t Can mEan that tnternal
) wsuahzatlon 1s occurring Although Donme couldnt Communicate
“outwardly very well, I’ 1magmed by. the extent and duratlon of hts m

Tar .,,. .

ternal concentratton that ‘he was’ makmg elaborate and intrieate im—

S e T

'ages I enqu1red of h1s parents What hxs favonte thmg to do was and it

) turned out ’to be drawmg He Could draw very well afld would sit for,’.

EARER

hours drawmg every detaﬂ of some plcture from memory o i _
I d}d two thmgs in_ that flI‘St 1nterview f1rst I told the parents‘:';{f :
about audltory wsual and kmesthetlc thmkmg modes and showed,>

them that the help Donme was gettmg were all attemgts to get hlm to",_:;,
work predommantly w1th his audltory mode I suggested that -a. well
developed and balaneed person could work well in all modes and that ‘7 |
for some reason Donme had developed hrs visual mode to-a high deaai Lo

gree m isolation of the other modes 1 suggested t_hat 1t would be more' =

1mportant for me to work w1th hlS visual skllls - " e %f;

R also sald that in my opinton there was nothing "’wrong : '
whatsoever vnth Donme and that he thought dlfferently than‘those}"' S
51gn1f1cant others around h1m I also explained to Donnie how hearmg
and communicatlon worked by breakmg down every step of - therd
process and using only visual predicates and many illustratjons and B
. plCtureS from books Although Donme had hardly sald a word it Was o
obvioiis by his expressions that he understood and was 1ntr1gued whe‘n
working with _me._ For a brief demonstration of his visual skills I
- «coached him-‘to use his visual talents in spelling the word “crocodile” ‘ 4

both forwards and backwards. His parents noticed Donnie‘s sign_i‘fi.cant# :



. with those in his environment

','Vshifts to a more resourceful state while worklng Wlth me and brought SRR

A ;'him back the following week for another sesswn

L The follomng week l got Donnie 1nterested in rnakmg pattern '_
'.fblocks in the corner, and sat down 1n the next room mth hlS parents ;5;,{-

v",‘When they asked 1f I was. going to work w1th Donnie I rephed “No

that there was nothing. wrong with him nothing that needed ﬁxmg

suggested that he needs an enwronment that 1s sens1t1ve to how hef“

“works, and that the best t‘hmg I could do at thls pemt was to workf
1 had designed a 3 dimensional

tetrahedronal shaped model to illustrate the dynamics of their family

. At the four corners of t‘he tetrahedron { drew a sphere and ln each I

' drew a lme through the mlddle to 1llustrate the dynaimcs of neuro— :

loglcal function usmg left right brain theones and NLP. 7
‘ ~\ dad’

I suggested that :'their family was the psychological womb in which
~Donnie got his models for operatmg in the world I added that I

' thought it was 1nterestmg that we have bodies that are bl laterally

svmmetrical and that our two brain- halves are coordinated mth the

R

e b o kit s ot 4
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.Opposme bOdy Slde 1 S“ggeSted that ¢ach Chrid Optimaily has two gen—"":

EETE FRE - *«l i({? R

"eratlve parents One male and one femaie in which to. model and that S

each cell contains information from both I explairied to them that 1

‘had noticed some interesting unconscrous patterns in aduits ' ry =

_ﬂ.tchent I had Worked \mth had differentially represented a mod’etiedf

: quality of their parents on each srde of their body I then suggested._,,:"]‘_i

that usmg this map I could make some suggestions about how. they“'

_;;'could alter their family dynamics and have the resu}ts show up in', o

s

Donnie

T contqnue to work with the premise that children S dvsfunctions'j o

are symptoms and adjustments to the context of famiiy and school

| Simllar to the approach taken in eastern medicme 1 wouid work to
h

| adjust the context rather than treat the symptom The usual approach" o

- m this prescriptive socrety is to treat the symptom a'nd overiook the .

,:"Context (Dossey 1982) B o w S o e

I asked the mother some questions and stopped her m mid pro-"?"‘ 3

. "cess to»have her become aware that she functlons primarily wsually I S

asked ‘the father some: questions and helped him to discover that he 1s

= primarily auditory Es went 1nto some of the research mto 1eft and right“:’ s

brain differential functioning and suggested that the left hemisphere .

‘processes auditory functions and the sense of time 1 also stated ‘that

‘research seemed to 1ndicate thagt m the right hemisphere there is.”

,predommantly v1sua1 functioning w1th little ~time sense (Springer
'ﬂ, . . \_ .k . . - - .
‘Deutsch 1981). S o f- ST e o *x_
I asked the father abodt his work He 1s a successful busmess' 5

"~ man who meets deadlines and keeps his empioyees on track to serve‘

Tt




a question that he waits about three to five seconds fldgets then{gﬂ jf‘:‘:"‘"‘

.asked h1m what was gomg on for him when he commumcates vmth his; '

,ternal process T illustrated the eye movements so that he was able to _,,4

“'Vtempts to make pictures in his mind and couldnt I suggested that~hls. :

T

¥
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this I pomted to the- connectmg relatlonshlp line between mom andg_ff

4

¥

)

4

read both myself and his \mfe then I brought Donme in for a moment

Every time I asked Donnie a question and my questlons were

designed to elicit visual, auditory and kinesthetlc responses he re= :
"'tipped back a shght amount and he remained like that for up to sev-

 the pictures he was makmg for each questlon were ‘answers enough

Donnie was initially amazed then seemed grateful when I worked in :

hlS design, and 1 turned to his parents _The father made several at-

| ‘expertise in time and auditory modahties was hlS son's greatest liabil-

_customer s 1mmed1ate needs efﬁciently and effectively He always has
e a. qu1ck answer always has a_ioke or a story to telt. I pomted out tact- f
. fully that he- usually mterrupts his w1fe in mld sentence Whi}e I said - T
dad on the diagram 1 told him that [ notlced that after he asks hlS son’

- ';":answers for his son what he thinks might be an appropriate answer "I |

_son The answer was Well i get extremely nervous, every time I talk'- o

“with him he kind of disappears I explained to him again about v1sual

- ',audltory and kinesthetic modes of thinklng and about corresponding ’

' -_j‘body postures and eye movements that cue an 1nd1v1dua1 1nto each in- -

- sponded in one way His eyeS@}Ied to. the top of his head hlS head -

' eraJ mmutes 1 assured h1m that although he. didnt tell me an answer o

. acknowledgement of hls inner 1mag1ng process ' Donnle went back to ;

: ity. I 1nv1ted him to reIax after he asked h1s son a questlon to take out -

G




,‘w;

Ca c1garette and wait for his son to corne back out here mth an an—-v“’ RS

swer. e added that I my estimation the authoritative and time-.
"constrained teacher who is working in the classroom wanting an
ef&c/}nt auditory answer doesnt have ‘the time to give Donnie to. do o
: 'the inner work he needs to do o - h ‘
T 1nv1ted Donnies father to listen to his family to give hlS son
] tirn.e to process ‘and to watch his sons eye movements while he‘_‘,‘"
waited B suggested that if he could do this 1t wc)uld ‘be the most
is1gn1f1cant factor in developing his sons abihties The fathers
u:tténtlons were of course honorable and m hlS attémpts to be a canng\{

_ 1nd1v1dual he: had madvertenﬂy 1nterrupted the 1nner development of

the Chlld Donnie was closely bonded to his mother and" yet cut off .

: ._.:‘rfrom hlS father he was highly developed in his right brain v1sual

abilities and had great difﬁculty descnbing his pictures ln words I:i‘is:

voice was he51tat1ng, cut off,-and stumbhng

Donnie joinsWondertree ??; o

The father ga§ Donnie the space to visualize and during the

~next two weeks they noticed s1gn1f1cant changes in: their som.. They',..‘f ‘

“talked about what I had said to them, about the: kind of enwronment_»‘

: that 1 offered for children to learn in, and about.the hopelessness they
: felt wrth the publlc system They realized that the. system could not‘?,v_'( ::f

: meet the part1Cu1ar needs of t_heir child and asked if he could enroll in
.:."_'Wondertree Donnie came for a%Week to check us out and he loved it. ‘7

I used the opportunity to explam to the kids about eye movements and

what’ we are domg on the 1ns1de I got the k1ds to. play a game mth .

‘each other, guessing what was going on 1n51de. Iexplained, winh a
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: ""‘.Donme present that he makes wonderful and elaborate plctures msxde
 and consequently wﬂl often take a great deal of time to ﬁnd an answer
_Flnvited all the kids to help Donnie practlce puttingtwords to hfs

pictures During sharmg for the first eouple of weeks Donnie would

always pass with a nod of hlS head yet he listened to every word

"_everyone said He greatly appreciated a Wondertree context of
opportunity rather than the one of. expectatlon that he was used to in

g the public system He began bringmg a hand puppet named Hopper
the rabbit who Donnie began speaking through He would stumble "'
through three word sentences which he would repeat about thrbe

times Within about a month ms faee tw1tching stopped and he didnt -

drop his chin onto his chest as often L ‘, e ~~.,»‘}-‘-1f~i“'
After several mon’chs Donnie s mother took him to an optometnc

spec1ahst that they had seen a month before cormng to Wondertree -

_~_—;‘-

Donnie had been diagnosed as "seeing double", seeing two disjoint im— S

o ages m his brain an;d had been sent to a spe(:ialist to prov1de correc- |

tiv‘e lenses fOr this problem ‘ He had been in Wondertree for tWo

. s_ ~

'_ months wnh obwous signs of reduced stress ’I‘he new report from the
doctor was that Donnie has perfect and normal vision Hls parents saw ‘.:':T‘
‘a more relaxed child who 1nstead of hiding under a tree in the - |

) backyard avmding school was now enthu51astic about leaming He be— .

gan talking constantly about what was happening and soon his father

jokmgly came to me and asked me to, install an off‘ sw1tch

Donnie Discovers How He Works Inslde

One day I had made up some math questions on a sheet of paper.

S

_Sorne of the children who had seen older brothers and 51sters domg

o
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math also wanted to do some. . 1 put one in front of each child and-c’:i«}v-'A

' and burst into tears - His dream was. shattered for two months he‘v’:v

when Donme looked down to see what he was gettmg he looked upr_' E

hadnt been forced into any. corners This sheet triggered his horror | -

’I‘he moment I noticed the tears pourmg down his face I raced over to;'w '

' where he was S1tt1ng grabbed the math paper and angrily tore it mto

came to rne ‘and asked for the math paper saying he would like to try -

shreds, He sat shocked and amazed I Said that this was a placc where

his happmess and comfort ‘came flrSt and that if a math paper upset

h1m then forget the math Dormie was confused ’I‘he next day he

it. 1 was very reluctant 1n51sting that he didn t have to, that I wanted

h1m to enJoy hlmself and that 1f he worked on any math to do it only m

7 enjoyrnent and only 1f 1t seemed easy He sat down w1th the paper and

worked wrth him to develop the ski"I'I’sS to "wire up” words to his\'r

",proc,essj andl got. hi;tgéto_;practice puttfng words to his pictures and - o

struggled through it and when I sat with him he obv1ously had no

o 1nternal wsual representatlons to make sense of the process

\;*

Donme loved ‘pottery, and made wonderful objects he would_'_m _ i

often sit drawmg for hours He and Hopper sat in ‘the tree in. the SR

was missing, 1 WOUld go out and there he Would be. in the tree I would’i"’"‘ |
N chmb up an sit beside hirn often not sayirig anythmg I made myself‘ :

available in case he had’ anything to say then I would climb down and

go back in51de It was a wonderful tree with a great view.’

Donme often dldnt understand what people said. and so 1.

-,

N mternal,.ipictures.gl helped hlm ‘become more a»Ware'of his pict-urmg .

f

: backyard a great deal that ﬁrst year If. at ‘some point 1 would notice he EE »

Y



. imagined that this might be embarrassing for him I asked him if 1t
) would serve him to know how to spell his last name and he said yes ; '\ R ’
"He added that he could never remember the letters that they aIWayS

' got rnixed up I had just watched him draw \mth amaZing accuracy the'r")‘; - . ;"f o

j»hull aIl from ‘the changing perspectives as he had observed while s ‘;
::"-‘dr,lVII’lg over the bridge We discovered that letters arent very",.;‘"v_?“'
: mteresting and that he never sees them in his- pictures He had every;

' detail on the hull of«the boat but had avmded or 'blanked out the‘y-f,""”’w '
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o .

bow of an. oceangomg freighter that he had seen on~the weekendf .

B drmng OVer the Lions Gate Bridge He drew about ten pictures of the:_:..‘*‘ .

' ﬁname on the bow of the boat. <

‘ gether I asked Donme to see hirnself going into the workshop at home o

Knowing th\t his father and he occasionally did soap carvmg to—

B’

l as'ked him\to Iook around for a chunk of soapstone about (showmg

him with my hands) this big I told hirn to get out some tools and to -
carve the letter "M" out of this ‘block of stone I waited about ‘five_';;
rnmutes until he mdicated to, me that he had fmished I suggested;‘%

that he put the letter on the shelf over the workbench He said he“.r

WOUld after he Cleaned away a space We then carved the: letter "E" out o
; of another block of stone and put it on the shelf beSIde the "M When‘

< we got all six letters up en the shelf I asked him to -stand and look up

N\

at hlS work" L asked him'to look at the textures of the stone at the ’ .
contours and shapes of the letters I asked him to notice the‘.l'

L roundness of each edge. 1 asked him‘ tell me the-letters as‘.he-—“saw ’

-
gLl

R ..

o , pictures to other people s words One day I noticed that he couldn t

'*;.spell his last narne of six ietters Since he Was ten years old I
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. thern"on‘thes'helf I specrfically avoided the negative anchor of the‘;:.- :

word spell" ' He asked me to wait a minute and when he had obvi

L ously finished whatever he was doing I asked h1m what he was happen

o ing He sard that he had to fmd a rag and dust them off. and then he

: thad polished them a bit He then read off the six letters 1 asked hinr

to look at the last lette‘r and tell me 1ts name then at the one before ‘v o

SR that etc I suggested that he keep those stones on his shelf ‘m the, S

. *_he needed msname to appear

twould mmd domg that backwards He gave an enthusiastic 'sure”, and S

workshop, and that anytime he needed to spell his- name that he could : e

' “'go to the door of the workshop open it go in dust them off and look_»;s'
‘up at the letters He could then COpy the 1etters onto the paper where:v'; .
At the end of the week I happened to be riding in the family car‘
- ,'.With Donnie and his parents 1 asked him if he w0uld mind spelling'

-his_ name for me. When he agr:eed he rolled his eyes up waited a few.

,.jseconds and then read off the letters in his name B asked him if he‘

B read them backwards | R thanked him and: as we dr0ve along 1 noﬁcedf’ ,'.-“' S

Sa

- that th):re were tears in ‘both’ his parent s eyes
f‘ Over the Next Several Years
Over the next several years Donnie became more and more Cl
comfortable With people and his learning deficiency virtually. B
- disappeared He was given the space to build his self esteem with't |
i‘projects he could easﬂy do and do well. His reading.i—mproved greatly
" until by the sixth year; 1 estimated that he was‘readingv at aleyeliy' '
equivalent to or beyond his grade level. 1 have Acl,ome to understandv‘
over the years that the visual modality_ is a very pow.erful_and ‘effyicient* _



Jmode of thlnking, especially valuable in this highly wsual culturg It j )

- was a question of building bridges between Donmes already hlghly::’_.:}'"f'

deVGlOped visual skills and his other under developed skills ’]:‘he PR

technique is to generalize and extend the strong abilities into the'j-';",
B Vweak ones to find the unique strategy that works best for each child
Donme began to read books everywhere, hrs parents even notieed him.'f
reading a book in the movie theater Donnie aiways choose the books

4' that mterested him, and soon became able arrd very wﬂ’lmg to work ‘_r G

o ‘--_f: with the books that I brought to share WJth the students 3 s

For several years Donme had great drfficulty with even the SImJ_i RS

LT plest math equations 1t was almost as 1f ‘he was looking too deeply,_fff'l R

: taklng each tdea too literally so that he could not grasp the pnncrple )
. or 51mple process mvoived When 1 worked mth him I stressed the
Slmp}iCity and obviousness of each new idea The other childrenl‘
: would often help Donnie to understand an idea Because he was S0 -
helpful to- them w1th his SleS they were always wilhng to support | ‘
" him. In the sixth year of the Wondertree program Donnie was Working_";.,'t:;‘.cf'~ R

‘on his own in the Grade 6 math book and understanding virtually all of _— S :

the ideas \mthout much dit’ficulty He becarne involved with a group of :
. three other students who were working with the Grade 6 math book,‘.d‘;f»i{t
and they completed it together in under four months They worked;;:' o
on the chapters together shared their understandings checked their '
answers with . each other for consensus “and Ioved the whole project

After the group finished the Grade 6 book they started the Grade 7
book They worked in every spare minute on math for almost a month :

~and -then . they moved onto a new project 1n biographies with



\ »announced that he had become a "math maniac agam

¥

f'-computers that mterested them more For several months Donme and

they began working enthusmstically together again7 One day Donnie

Video&cellence L TS

| | | years I helped Channel his SklllS into v1deo productlon I showed a=ll
. :the chlldren how to do basw ammation Donme loved the precrsion |
and was thrllled to use the camera to capture some of what he was able
v‘to 1mag1ne in hlS mmds eye The first year he d1d a’ two miriute

iammation using small pieces of modelhng clay to make expresswc

o f.:between he and h1s older brother that had taken place several years

"".earher He made a model house and shot the animation frame by
o wdeos for the chlldren in the provmcral student ﬁlm festivaf that year
',and Donnie won an Honorable Mention The next year he did an ani-

Tfif:";mation With hlS puppef_ HQppeI‘ The rabbit wakes up in the mormng

nose Hopper pauses for a moment ‘then takes it Out and eats it He o o

won ﬁrst pI’lZe in that year S v1deo film festival

largely at home. He built amazmgly elaborate and detailed sets. Due' to

. a couple of minor techmcal dlfficulties and a somewhat weak storyline

his v1deo came in third that year I aekn.owledged that his sets carned

the v1deo and talked w1th him about the characterlstlcs of storylme o

hlS group did no math whatsOever,,and then in the last weeks of term o

f As Donme developed hlS drawing and- modelling ability over the ; S

'.foaces on two rock" actors The two rocks acted out ‘an exchan;,e ,A S

B ,',frame mov1ng the rocks accurately between frames 1 entered the '

-and goes out to build a snowman After puttlng in the carrot for the o

The next year he submitted two Videos Wthh he worked on -
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?‘_Zand development of an 1dea W1th1n the tirneframe Then in the. sucthf_f"

year Donnie had reached puberty and many of hlS ideas and hard work

lhad also matured and synthesized His video in the sixth year was

7 about a rabbit gettmg up tn the rnorning and gomg out to hlS airplane ~_;i
| T he video is called "The Joy of Flymg" and he pi“cked Wonderful soar-';‘f : j,;;v":'f‘--i'

= -e;_»:f_'ﬁ.mg mu51c He bullt several model planes for the d1fferent shots andY‘; R

i'_'uvf_:_:-then V1deoed a young rabblt takmg oﬂ' in hls plane and ﬂying on: mto, N

o ';thfe sunr}se He used a vanety of second person and ﬁrst person shots;

V‘v'to give the viewer an exc1t1ng and accureﬁte experience of flying He\v:ff R

won much pratse for this Video and took First Prize in the province -

Mentorship Program at Arthur Erilmon Architects

1 have been watching Donnle s model bulldlng skills closely OVer : o

the years appreclating the umque genius that creates them One of ) my DI

\Jnginal ideas in’ running Wondertree four days a week was to keep thefv'r.‘;‘( s

T last day,open for childreh to eventually work with mentors Donme is’

the oldest student and the one of the flrst to develop a focusedi": RN

.lnterest and expertise i talked with Donme and hlS family ab0ut the,&f{

’-_1dea of the mentorshlp program and about several places 1 had 1n.;': o

‘_mmd for Donme to check out One place was . a. professional model",if U

‘v,bulldmg company, another was ‘an experimental film makmg studio

' :anc the third was a world famous architectural group. I v151ted each‘ .

agroup myself and got the sense that they would be supportive of this o

kmd of prOject and checked out their interest in what we were dolng] R

¢

, at Wondertree Donme VlSited each place and choose to work \mth the

arch1tectural group 1 took Donme and hlS famrly down to the f1rm

‘ Donme showed a box full of the heouses he built for hlS sets includlng -

&



e ‘home and developed of’ the cornputerr” I have heard that on numerous", ol
: e

;f{?“occasions the entire office of fifteen are gathered arouhd Bonnies'

i the airplane and some of his clay work Donnte was given a desk to :
work at’ and a full opportumty to be there and do anything he wanted o
uDonnies skills m drawing Visualization and modelling were soon»“f e
s amazing the tearn of architects workﬁig there Hrs fti};ndly and gentlet:tr
.. nature soon won ihe respect of everyone Withm six. months he was
_ workmg on the d»es.1gn for the top three floors of a: penthouse for a
r‘ thirty three story bu11ding D nnie’ took his Macinf’osh computer into':‘-

the office on - sevenal occasmns« to show them projects he has taken}‘. L

£

&

desk fascmated and amazed at his work I phoned him one dayi during,

i _:rthe summer holidays and his mother infhrrm:d me that he was m his::'t :

' room comparing the specs 1n manuals fo‘r three auto CAD (corﬁputcr ,

. aided de51gn) programs I am vEry much 1ookmg forward to bemg

assomated wuh Donnie over these next few years and to be involved in‘::‘: : :

r“ L

~ some of his future projects

R

: Language Pattems in the Second Year , | /
E At this pomt I would like to return to the Wondertree project in

its second year to complete the discussion on that years events One

W

| of the neuro- hnguistic techniques I worked on in the second year was‘r‘-" -
one of the meta model violations The rneta model 1s frorn NLP- and is' o
based on llnguistic Pattems outlined by Noam Chomsky (Grinder and' o
A Bandler 1975) Dr. John Grinder not1Ced that "successl‘%l" people

| 7‘shared comrnon language patterns, and that unsuccessfu,l ind1v1dualsj_“

-

shared a d1fferent set "of language pattems _These,pattern‘s_are re— o

ferred to as the meta model. Essentially one set of patterns implies a -
\ ' - -‘, . - N ‘ :

\




&

qn,; a

-

s(lf descrlptlon that is hrnltmg and restrlcting “’I‘he 1nd1wdual be-‘ L ‘

B . (()m(s at’ e,ffeet in. the C(mtext of crrcumstances The other set of Pat'

t(‘rns create& self descriptron that is, resource{ul and empowermg

'~l

For example one day I was sittmg watchrng a nurnber of chll- :

(lren work on the Computers One boy was gettlng very frustrated and

as hc tumed away from the cornputer he seud m an angry voice “I can USRI

do 1t 1 sat and thought about the consequences of thls statement 'for :

._.fth(‘ boy ‘Frrst of all he Was probabty s,tuclf': on somethlng speciﬁc yet -

tns staternent was a generahzatxon Also his statement although about

behef about th: vpresent and futune based on a past experlence I went:;‘: . f‘:.i'.

a more spemfrc sentence in the past tense I asked h1m 1f that was

cqually an accurate staternent about what hao happened VHe_ sard that‘ .

P

i was accurate T asked him if it wa‘"v""'posmble to do somethxngf‘,;f;;:‘_,”_:"lf'f"f'

dxffe@t to do 1t a drﬂerent way ani ‘;‘f‘po

¥

sard he’ tned several’ thmgs and nothing worked I agaln Suggestedw

‘that the thlngs he tned didn't work and asked hlm lf tie ha

. “01““’1\’ everythmg He knew he hadnt yet was too frustrated to go RIS

>

'-v“'

about the consequerices of saylng I can t“: Wlthll‘l mmutes they:f:f_"

secmcd to understand the concept because they were .glvrng rne ”

! 'e\ntg_ i Plies a Present and a future | “I cant do it " becornes a"' ,

‘sxbly get a dxfferent result He S

ater that day I brought the group together and talked to thern! L
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' falternautxve statements that Created a possrble future, : Manv of the__f

‘ commumcatlon skllls emerged during the?e meetlngs whleh were ‘

s,

"”'spec,tflc to the world wew of the chlldren 'fl would bunld fn"’ﬁ

- 7educahonal’ry sxgmﬁcant expenences 1nto the group dlscussions whieh., R

: ’were essent1a11y desrgned to lncrease each mdlvrduals fle)ubllltv and = ‘

reSOurcefulness m srtuanons as they arOSe

A Personal Discovery of a Polyphrenic Mind Map N
In a WOrkshop mth John Grmder towards the end- of the - school

year he suggested that we. go 1nsnde and imagme a round table like

T ,_‘Klng Arthurs He suggested that - we brmg around th.lS c;rcle the

o :".v.archetyplea(l quallties that we have not1ced 1o be present thhm our

selves He also suggested that we create ecologlcal relatlonshlps be-\_:,gf‘ S

“‘_'tween the Varlous dlfferent and possxbly confhctlng parts He used_ R

,K1ng Arthur and the Knlghts of the Round table as a metaphor for this’

o ;exercrse Dunng thlS expenence I v15uahzed a table wuh a pattcrn off
‘,tnangles on it -and when I had ﬁmshed ‘I had more or leSs the follow

‘ mg sequence of twelve psychologxcal aspects

l ‘brought th1s expenence back to the chrldren and ‘we. looked at

several falry stones and desrgned the table 1 bunlt a su( foot dlametera-‘ LT

table out of natural wood and pamted On the four sets of tnangles as. we-«_’ BT

A“’planned These trlangles were then pamted with the twelve"-’-V}i./’i.v"",';

v.,chrornatic colors The followmg d;agram shows the shape of the’;“: s

‘ ':‘lpattern as well as the qualltles that We assigned to each aspect of the o

twelve 51ded flgure S ’ n
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A Circular Calendar Using Twelve Chromatic Colors

'I‘he table became our: meetmg place we gathered around the

'table to share and drscuss our 1deas ,’I‘he twelve ohromatlc colors be-

5

~came an 1n1t1a‘l theme for the dlscussmns as the prlrnary secondary

'~ »and tertlary colors formed umque pattems on the tabl,e I notleed the '

(‘Ol‘l‘elathI‘l with the twelve months and the 4 seasons and built a cal-'

‘ - i

. tndar out of tublng mto a six foot dlameter cu‘éle that hung ‘over the

table The chlldren matched the colors w1th the seasons green for

' spring. turning to yellow for summer to red for fall and into purple

for winter. The chlldren hung eards on the calendar to represent

W here on the'map they were born. Many of the chlldren developed a.

o (mul(rr mlnd map of the year and 1 1ntroduced a large splral sprlng to - -

)

oS

d clown /languege .



represent the rotation of the earth ar0und a movmg sun to 1llustrate-°":

,the actual spiral path of the earth S motion e f—»,i;_ »_
Fantasy and Gujded Imagery | )
- We worked a great deal With fantasy and gulded imagery and de |
.veloped a magic garden in which eaeh child would travel and explorc
ThlS space was Created as safe and generative Overu the'years my‘
daughter ‘has gone to this place on many occasions when she was ei~ﬁ_7'“>
ther 51ck or emotionally upset 1n order to reestabhsh vher resourceful T

. place Each one of us also developed a magic circle This was an

- imaginary” c1rcle that we could throw onto the ground in frorrt of us

. V_':j;‘We would then put II‘ltO 1t the deswed qualities that we. felt necessary S

. in the given upcoming 51tuation and wsualize oursel%;,es or s0meone~ - . -
else mth those resources standing in the crrcle Then when ready';‘
each child would moVe 1nto the circle and take on the attributes pro—'“v -

"Jecte‘d 1nto the c1rcle‘ l have seen the children use. this technique'—; ‘-f;,i'!;‘-

L rnany times and have often used 1t myself before gmng speeehes l"

.watched as one young girl taught hermother how to gain resources forl‘(:_a.j

~a future 51tuation T S AT :
- Week]y Mentorship Progra.m. Choice Management

N Our second year wuh about 10. students and’ a more stable envi- ,.
ronment allowed me to bring mentors 1nto the program - From. myf.f
personal past learning experiences I had learned that the quality of the,;"
_relationship mth the teacher was more important than the subject l,"" |
had been channelled most of my life to choose the subject and accept . S

thout QUestion the teacher that goes along with 1t ln the’ last fCW.vi .

years I have been choosmg the qualities of the teacher and gomg alonvg



wnfh {he'-‘su’bject Consequently i introduced the chﬂdren to about 10

adults who Were experts m the1r field l decrded that these people ey

. :»;-vshould not ‘be. teachers and should be excellent enough to be earrnng'i"
.‘.A»thmr liv1ng at their skil} I also knew that the chlldren had to havek
! ’total control over the choosing and hiring of these mentors ’l‘he first
' year they c’nose to work with a yoga teacher a language teacher a’
o woodworker and artlst and ‘a potter The parents encouraged me to/“_ e

bnng in the language teacher and several of the chlldren aeted out in o

‘ this class because Ehey had not fully chostm this expenence

Decisions about Minimum Skills Necessary for Participation ,
ln fact out of the disruptlve behawor originating in one of these,_;j_: ‘_

- 1anguage classes I took my ﬁrst actions towards choosmg one s stu—"-"ﬂ'

and the personal sense of ﬂexibility and power assocrated \mth the'f

‘ ,__"dents One of the qualitles 1 respect abOVe others 1s the right of ChOlCETf:f"ff S

process of makmg choices Most of my life was - influenced by othersj’_,,j_"',r L

| choosing for me and- imposmg their Chorces on rne - Or more.f

accurately it was about others passing on the1r own bellefs about lack v‘ s '

of . chOJCe to me. They belleved themselves to. be the VlCtll'n of

‘cwcumstances and passed on to me the appropriate rational to copef .

' ~w1th and accept a role complacent to impoSition and powerlessness

» Through NLP 1 have deveIoped numerous skills to aSSign"'
distmctions of type to various belief models Seelng how my reahty o
- was created and 1nﬂuenced by the types of language patterns that I
used, 1 experimented with different patterns to see how it changed my
S reality ] discoverea that this- soc1ety and culture has.a number,of

limiting beliefs that are 'generally, imposed.-on each new 'initiate into -
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- the Culture For example a child is taught to "do as he 18 told"' Av‘d"' "

S that the"‘doctor will treat your 11lness In both cases there is' 1mp11ed

'an acceptance of anothers dlrectlon and no mention of inner'»i'
‘ awareness and sens1t1v1ty followéd by any process of negotiation;'

4.between parts ‘external and 1nternal Although there are 100 OOO

' mternal neurons for every 1 neuron that gathers external data, our

‘.SOClety remforces a. focus on the exterr}al o_ther for»sources of: -
: mformation

One of the prime funetlons of Wondertree is to represent in the

present moment the dynam1cs of 1ntegr1ty congruence harmony and_‘_,

’eeology lt seems to be’ the assumption of most educators that these' |

?

_values must be taught must be embedded by the culture mto -each

” ‘tChlld as if the Chlld was an ernpty container My assumptlon is that e

7,.th€\(;hlld is organically wise, is. 1nnate1y able to value and express -

‘jcongruency .The - qualities referred to are often taught and the

,?find1v1dual learns "about”. the values 'as” 1f" they are: acquired from the |

" out51de ne beheve that when this is done the 1nd1v1dual learns to 1gnore’_ ‘ k- |

- the unconscious messages from wqthm and’ to assume that there is

'little_ or no»\{alue within. VTo m thlS amounts to denlal fear of
ignorance' of and inability to readesg

| processes that are often referred to as. 1ntuition and 1n51ght ’l‘he 90% |
- of our potential that educators often refer to as the unused portion’of:'
: the rnind is in my experience the initial 90% of the unconsc1ous that
the children learn to 1gnore by paymg attention to the outside -
reality.f'; - ' |

T

work w1th the’ myrlad of inner .



The Advisory Board Mentors and Friends ; _

It ‘was durmg« this year that T forrned an ad\nsory board of 1nd1-"jf‘;,.~,

] ,,v1duals that particularly liked and supported the Wondertrée Program |
Ma:ny ~of these ind1v1duals were 1n the field of education usually at thei
' umversity level The most 1nvolved has been Kathleen F orsythe At the .

time that 1 met her she was living in Victoria and was the Executive

Director of Knowledge Network ‘She is currently head of the Vlctona‘___,’

' School Districts Technology ékenter for. the 1nnovative use of technol-f_ '
ogy in education Over the years she has traveled around” the world -
é

"givmg lectures- and meeting leadmg 1ntellectua1s assomated with the

ﬂelds of cybernetlcs systems and communication theory ‘Every year _.

we would arrange several meetings together Tt was always astounding s “"‘:""4‘3;’ .

to us both, that the global tOpics of interest to her colleagues were '
| parallel to the emergmg topics that I was. noticing with the children
It has probably been my ongomg connection with Kathleen that has‘ -

given me the confidence that what 1 arn domgffs not just an

~

L msrgmﬁcant and 1solated event.

Sean Mills, another member of the Board of Directors and_.. R

Advisory Board, invited me to his house to meet his mentor of twenty
five years .His mentor was a 78 year old gentleman named Douglas,,
Hardmg who was v1sit1ng from England He was a retired architect”

and ‘was now travelling the world giving informal workshops among,

friends about his understandlng ‘of the obv10us I attended one of_ .

Douglas weekend workshops and ‘ discovered a framework for

explammg what I was intuitively doing WIth my chrldren In the years :

of studv with Douglas, and \mth the ongoing development of the .
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' Transparency Parentmg Course I have evolved a 51mple and precise=_. -

o :*"_‘-;model to mtroduce adults into the Chlld S world v1ew

R ‘and enrol students for her program She lmed up ten students and

Summer preparation |

Dunng the summer 1 worked wri?n Susan Brown helpmg her find.‘

_ —"'V:X‘through the Connections of one. of the parents in ‘my group we decided

' ‘;to work together in a famhty in downtown Vancouver out of a Umted
" Church Education Center We each had a classroom side: by side on"
= the second ﬂoor I bought an old school bus for around $2000 and our
‘family demded to camperize it and take a three week vacation in ”
‘California We took out the seats and built beds smk stOVe etc and
headed down the road to Disneyland .In June I had given a workshop'.
on "NLP in Education with the local trainer In NLP in Vancouver
"'During the’ workshop one of the participantsaa Ph D candidate aﬁd«»
‘{':ZCOOI’dlI‘latOI‘ of gifted- education in Vancouver came up to’ me. and told
Vme how similar my work was to a fnend of hers in Califorrna I mena"'
N noned that I was hoping to’ g0 to California in the summer and so she
) )gaVe me hlS phone number and asked ‘me to call him S :
GeneSa A 3-dimensional Mind Mapping System |
In Califorma we spent three days at Disneyland and then on the'
i way out of Los Angeles I remembered that. I had promised to phone
. this gentleman I rnade the call from a phone booth be51de the road
o and the man on the other end was expectmg my call.- He said that our:
friend in' Canada told me that my mrcular and 3 dimensional models,_' :

‘were very close to his models and he encouraged me to visit him. - He



\”-certain small airline and buy a tjcket to Yuma I decxded to go and"

135

. said that the best way to reach him was to go to the airport contact a

o fgot my wife and daughter to drop me Off at the airport and they de-‘ R
Clded to spend the next two days at the beach : ' ' »

l landed in. the scorching desert heat There was a rented car '

";::fwaiting for me at the airport with mstructions to Derald Langham S

- ‘ house . He was a man almost eighty who had a doctorate in genetics .

'rand who had worked most of his life in Venezuela as- a plant genehcrst - S

I "?»ln his work ‘he . had developed a 3 dimensional model for gll‘ustrating":

the energy patterns in biological structures as he saw them.

& outlined to- h1m my models based on Buckminster Fullers -

B fwork and talked him through my archetypes and table model
B hung on every word asked me some very 1nterest1ng questlons At the
end he giggled and said follOw me. We went through a doorway ﬁp L |
some stairs and out onto ‘the_ roof of h.lS house He told ,me he had
Q__twenty one crystals around the land and that because of all the rattle‘--»v_.»
‘ ‘snakes at night he thought it would be safer on the roof It was' a full -

" moon - and the clear desert sky was overwhelmed with stars

o ﬁGlistening in the moonlight was. an eight foot diarneter geodesm like ...

e structure standmg in the middle of the roof. He inv1ted me to stand

ins1de and introduced me to the planes- and poles'represented by th_e
interse‘ctions ‘an_d great circles within the structure. I swung my arms;
waved my hands In tai chi li_lte,rnotions,&all the while visualizmg colors,
‘humbers, and qualities rwhile calling out their names It wasn 't until he. °
suggested that. we map the earth that I felt the 1mpact of ﬂ'llS ‘work. L—L\

" had worked. wrth globes and maps all my life I had considerable ex-
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’perience with Fullers geodesrc world prolections yet never . before:'l"z’""v'

~ had l imagined the earth from inside. ,ggecame the earth’s center .

..?*u

and unagined the geographic points from inside out new relationships ‘

emerged in this ‘concave fnodel.

There was hovger:r something disturbing for me about the pat-f

tern tha;t Dr Langham had evowﬁd over the past forty years lt hadi -

evolved Tfrom his modelling of genetic structures and from his desire ‘,

1360

to introduce his four children to the’ kind of wsualizations that’ he was

able todo in effecting- plant propagations I was familiar w1th Fuller s R

1cosahedron and vector equilibrium models that were much mo,re

.» crystallme and symmetrical in form. Langham used the cube and the‘ o '

vector equnhbnum structure integrated to create a flexrble asymmetri«f‘i =

cal and orgamc shape.

The next morning I walked for hours over the desert lands( ape_ _
. walkmg from crystal to crystal attempting to overcome this feelmgf “
'that the pattern of the Genesa crystal was 1mbalanced B had spent /'

twenty years working with the logarithmic spiral and the.golden rect—rg"fi"'

- ,angle which represent a very ordered asymmetry My trained eye

~could not reconcile the seemmg visual cacophony of Langham s Genesa:

crystal

A gust of wind caught a tumbleweed and blew 1t up agamst my,

* . a DR
T AT TR O

L

legs I had been stanng at_one of the crystals silhouetted on the hon-” e

J

~ zon. 1 looked down at the tumbleweed up at the crystal back at the
tumbleweed and there I saw an identical asymrnetry ~1t -has made',:; .

lsense from’ that moment on. 1 had one’ of his crystals under my arm,a

series of piping and connectors and a knapsack fu11 of his. books and‘f‘," .
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understand how to use hlS model [ have worked with the children

ﬂiﬁ* »

over the years intro&icing them to the elementary mapping systems of’ o

_the crystal (see Appendix 4 for diagram)

" models when I boarded the plane the ne:d day Although T do not fully'j‘if : ’

I have found that the relationship of the 1nd1v1dual within the -

crystal mind map is- a metaphor for the whole of my work Each -

tems are qu1te unique because all models are from the 1n51de out, ‘are i
| seen as in a Subjective first person sense of what the system looks like )

the central observer in any belief system and that system is relative to o
our perspective at. the center ’I‘he second v1ew of the model is then {,“ﬁz' SE
-from "what 1t looks like from the outside outSJde the systern" in ‘an

o objective sense.

Genesa and the Children e

et g

I have WOrked with the children over the years helping them to -
matical reiations and geography from inside the crystal By far the‘jt ’

most excrting and meaningful to the children is the experience of

They would reach out to the red triangle vmth one hand and visual-

' 4» ize red as I would put a dab of red paint into the palm of their hand

jll’ldl\fldual is thhm is central to whatever learmng system they are in-

| ’vo‘lved ln Consequently rny 3 dtmensional modellmg Of lealning Sys-'{,;f:;f':,
o replications of the ﬁrst person v1ew of the world The models are ﬁrst;». .

from its center One of my basic assumptions is that each one of us lS"i -

color from 1n51de the crystal On one occas1on I got tubes of acrylic

i pamt and’ introduced the children to the color wheel insrde the crys—”

s dlSCOVCI‘ ‘the patterns for the alphabet the color” system basic mathe- o =

They would then reach out with the other hand to the blue triangle
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: 'while 1 would put a dab of blue 1nto that hang, They would then rub '\; B

the palrrfs of their hands together as a beautifr:tl purple would emerge j :

:"‘i._which they would then Spread in their 1magination mto the triangle f“-.;

.

above and joming the red and blue tnangles l would work through all

_the colors with thern and t—hen they woulcl stand 1n the middle of their

B 1mag1nary eight foot diameter col(‘)r sphere wrth primary secondary #

N ation 1s associated w1th a corresponding kinesthetr

that
Rl f'_‘_seems to anchor and enhance the color patterning experience g '; \3 o

The Environment and Location for the Third Year

The third year was ség' up m“the St Andrews Wesley Umted

~ Church in: downtown Vancouvé‘l’ Susan and L set up our programs in

E i'_adjacent clas~= mms 1n a settmg that was much lrke a school environ- :
- -ment. We were no longer a fam»ily of ten workmg together out of a:f‘-'f" S
- house with a backyard full of trees The ehurch facillty had a schoot

- like entrance a long hallway and two school hke classrooms side by e

side off the hallway We had a computer roorn and the woodworkmg’ '

shop down the hall The celljngs were high and I ‘was able to assemble o

the Genesa crystal Because the computers were set up: down the hall ‘
. the children couldnt use them spontaneously m their work There,i '
were florescent hghts in both rooms which we. never turned on. .

' Instead we strung 1ncandescent hghts throughout the ﬂorescent flx-'

tures T had read numerous art1cles and reports on artiﬁc1al lighting in

past years, and had eXperimented wnh full spectrun‘r lighting As a. .

~ junior high school science teacher I rneasured my bodys response to c

ﬂorescent hghting with an oscilloscope wued to my body The most f

Y-
M

.

L

‘comphmentary, and’ opposxng eolors surroundmg them"":-Each v15ual- o
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o sigmﬁcant electrornagnetic««inﬂuence on me was the imposmon Of the

' -’:waves of electromagnetrc emissions frorn the transformer (ballast)ff;fi‘f,f

"which is fundamental to any florescent hghting 1 also attended a -

s world conference on blO magnetics in’ September of that year 1n

"6

”:’VVancouver and chose not to subject the childrens subtle magnetic o

. - flCldS to overhead fields of eleotromagnetic radiation

'I‘he children and I also noted that the water 1n downtown’f'*._ "

w4

Vancouver tasted more chlormated than Water frdm our horne areas o

a“d also noted m the rleWSpaper the mtent10n of the crty to Increase‘\:j_,‘i‘f{z_ia’; L

chlonnatton levels by a factor of three for Exp086 to be held that year

3 At thls point 1 began haulmg mountaln spnng water for the chlldren o "

R and we had a water cooIer 1n the mlddle .of. the room whieh the- '

: ;chlldren were free to’ use at’ any time We got@kettle and- several of . .«

:‘the chlldren got into the habit of makmg themselves herb tea durmg»
the *cold wmter momings | '

1 began the th1rd year vmth nine chlldren srx returning from the

. second year and three new children \Two of the new Children re—~;} i} e

mained vnth the program for about one half the’ year one left because I

| could not get compliance with the p£ents for their role in creating an

: msecure and deceptlve chrld and the other for financial reasons andﬂ ;

jdeologica] differences TWO StUdentS JOmed ‘the: program during the,'c e

year to leave me w1th the nine 1 started thh .One joined because of

| conﬂlct thh a teacher in the public system and the other moved up'

- from an alternatwe program in' the United States

Susan Brown undfrstood the Wondertree model qu1te well and

although we worked’ together effectlvely we had shghtly different ori-.f“\‘

EEEN S



o entatlons She had a background working with "problem children* in a E
N group home She also had a background werkmg m public education
E 1mposed upon to WOrk W1th any ch11d who came 1nto the program

t10nships w1th her chxldren She began and completed training “n ”LP .

,fr.gduring that" school year

R worked mth children at the grade 3 and 4 levels

_opportumty to mvent the curriculum out of their mterests '5 lt

&,
/

RECE

ﬂ and had no business experience Her style of WOrking with the e

- children Was more authoritarian and directed than mine and she felt

‘She was reluctant to exercise choice either for herself or in her rela— S

We worked together for two :years "14

Play and the Expectations of Pa,rénts

In many ways these were the most cleﬁcult years for the pro— e

gram The chrldren wanted to play and learr%&l’irough play and the

parents wanted me to 1ntroduce formal academlcs 1nto the program I

»kept the parents away from inﬂuencmg the program as much as

: pos&ble and }et the children de51gn and evolve the program tetaILy

out of their own cur10sxty ‘ I wanted to give the chlldren the

' remember one parent in particular would daily come to pick up her

-‘~”Child and more often than not go to her daughters work space and

look through her joumal She had glven her daughter this’ book to

B keep track of hef Iearnmg experiences Hoxm:y\er day after day and

week after. week thls book ~would be empty As the frustration

accumulated T would from time to time be confronted about the empty

journal. I would exp1a1n that {he WOrk ‘we were domg was on the A‘-‘,‘rri'_""?

<

S

R



R mside Was . vxsual audxtory and k1nesthet1c and was not as yet bemgi f s
v mapped by the children on the outside with pen and 1nk

‘- In faet the children did very 11ttle work on- the computers" N

A

g power they experrenced within thelr mlnds eye Paper and pencil’l:’_ T
S N .v’;{“were even less mterestlng than the rich and sensat1onal world mthm o
: With tms parent rt became an 1ssue of trust a,nd of proof However
“;workmg dally mth the children on the inslde left me with no doubt:_ :
“that the quahty of understanding was impossjble to slow down and re-r o
.’J”.d\uce to wrttmg The level of inner work in the mind was nch and‘,{‘\ :
dyriamie. and was best mamfest in their dlscussmns and play -
\ ,\ Initial Installing of "I' Frame / Center of System / Ungraded
R ‘ ThlS year the children had become aware that othe‘i* chlldren{.
.Were in pubhc school and wanted to knou)\w,bat grade they were 1nf \\I | _‘
‘assured them that whatev'er grade that they were in "'that they had’ “
a}:ready passed. I wanted them. to transform th.e»notion of grades from_- :

. -
an. out51de expectation to an inner directed opportumty I attemptedf, '

because they were 50 cumbersome and elementary compared to.the . =

to 1ntroduce the children to the idea that both the 1ns1de view and the..: R

) ;.\ Sl
outside view of oneself are ‘true. It 1s impOrtant to understand both_ :

pomts of view and not substltute one for the other I endeavored to’ o

: reduce expectatlons on them to a mimmum and a]low them to exp’iore‘

- - -
LI

and follow thelr own 1nner enthus1asm

My own daughter was not readmg at this pomt and all the other

children were reading well beyond their grade level And ~because S

e there were no llmltathI‘lS on them the chxldren wpuld often do{)u

‘actmties beyond their grade level out of exploring thelr enthus1asm "I .>



""often wanted to introduce 1deas to them that I thought thev were{‘“;‘f:f

ready fOI‘ Orﬂy to discover a lack of- interest; and enthusiasm l ha\ct"’;* L

, '_gnoticed that Children tend to have learning difficulty Wlth- othcr o

_L;y_directed activ1t1es and seldom ariy learning difficulty with inner"

' directed activmes based on their enthuSiasm for the work WhCng,‘:_ -

Children were working naturally out of their enLhusiasm it was oftenu_fg" -

difficult for adults to appreorate the 1evel of academic ability achievcd'.}]-y't :

by the. Children because we were often fooled by the Children s K

LN

,effortlessness and expertise. "0 - |
’ The children were the directors and creators of their lcarning
'This was the year that Children began Copying each other in- a more
) formal way ) there was a marked increase in the learning eurve on‘
lany project. One of the interesting aspeets of the children at this time' |
- was their lack of interest in finishing anything They would get into
‘something and then about half way through they would be led ofl in.
another direction by another interest. The parents saw.- this as. a
problem and I was part of the problem. as | have a tendency to start (
more things than I'ean finish However after muchzot; searching the

process seemed to be driven by an abundance of enthus1asm and I let

it take its course. (It is interesting to note that in the 6th and 7th

years the children demonstrated a natural drive to finish and Complete o

a prOJect Their more evolved and comprehenSive understanding
coupled w1°th an inner ability to judge and evaluate has manifest in .
strict quality standards that include ,reaChing the goal with :demon-

strated excellence.) - ' _ -
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Inner Technologies for Learning

l used the v1deo camera to create a language and a set of expen-_:'

. nthe chlldren couldn t quite remember a word they mlght desc:nbg the

' experlence by saymg that they couldnt qulte see the letters because

' they were quy or too dull I worked W1th the children on the v1deo _

l,,ij;;ences out m the world that helped me m working \mth t_he1r mner ex-’rt"

-';""f.»""~per1ences For example I noticed in our WOI‘k Wlth spelhng that when o

camera and played mth the focus adjustment 1 anchored words l1ke e

K sharpen the focus" while they looked through the view frnder andt"-’f’"

watched the 1mage move from a qur to a sharp 1mage I had them

.adjust the manual iris opemng so that both the bnghtness and contrast

would be affected whlle ‘they learned the correspondlng audttory;

commands. When the children were- then workmg on spelhng or re- -

membermg some other lnformation I had them sharpen the focus

- mom in for a closer look at a deta11 mcrease the contrast, change col- )

ors. etc. all serving to fac111tate rememberlng ' Usmg these techﬂf

nlques the children soon learned to construct associative maps that

were vrsual rnotlfs with meanmg spellmg and contextual memory'

hooks for future reference None of this work could be done as well on
a Computer and there was llttle point workmg with pen and paper
when the v1sual realm was so accurate and dynarmc In my expenence

uorkmg wrth adults 1 have notlced that they are often out of touch

s

with their visualization ability and are able a_t' best to creaiev vaguef‘ -

colorless and 'ﬂeeting images Many older people I have worked mth
are working with black and white 2-dimensional 1mages that are static

and temporary. The exception to this is their "day dreaming" which is
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_'-\state dependent and usually out51de the context of day to day
Lo ract1v1t1es My work mth the chlldren is essentially to use their fantasy

) -ab111t1es w1th1n the context of their work

A .

The Thirteen "E's CoENE . e

Often children who are havmg dlfflculty unth their work are cn—"

'couraged to ’work harder | and to spend more tinie practicing the'_—"

skill overand over. However in my course in Neuro Lingmsti(- L

Prograrnming I learned that this ts not the case 1f we are gomg to’ cn—““ ’

cdurage excellence and effectlve learning strategies John Grmdcr:..?;f

ponnted out . that when people who are excellent at somethmg are,

- asked How do you do it?", they often comment how casy and s1mpie

it is to do what to the rest of us, seems difficult Iiow often have wc'

* been told to model the hard workmg studious student, an*d 1gnore~ the, "

- ind1v1dual who never seems to study yet gets top marks Ease and ef— .
f1c1ency are 1nd1cators of a good program if we think ofhuman learning
‘as a prograrn A good computer pmgram or strategy runs quickly and
| snmply an 1neffic1ent computer program is cumbersome and -

convoluted. 1 have, therefore. advocated to the children that they'

_should be guided in their work by ease and effncrency If something "

seems dlfficult instead of plowmg ahead. stop and take a new tack. By
. working with the Children in- self- observation of the learnmg
processes, and having them become familiar wnth the visual, auditory
* and kinesthetic aspects of performance strategies they have been able
to design for themselves effective strategies \'
Therefore, 1. have used, as guide words to inner strategies, the -

fo'llo\'mng thirteen concepts n\thlCl’l coinc1dentally all begin with “e":
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- T

,efficiency excelience e'ase"i: -efeg'ance effort -ecOIOgy enjoyment

enthu51asm experience eXpressmn explorat1on expenment and;_;,,_,'

‘.’.d'~ g e el

- ST, . A o

evaluation R

PRV BN R
3 - . B ) L

The Money Game - Seans Obsession o BRI S

For me one very interestmg discovery came about through the

i creation of the "Money Game One day L put a dollar blll on.our newly

| donated photocopner and everyones eyes popped There succeeded;

: during the followmg Weeks a fervent copymg of bills and the cuttlng:-'

out of same to generate stacks‘of‘_money. 1 went to the bank and got a

100 dollar bill and put it.in t_he,centerof the table. Through discus-

siOn the children'found' out it Was‘worthless in'a desert where there

”was only one. person It only had 'va'lue :'out of« agreement and the

' 'keepmg of agreements The chlldren desngned a game’ where every—

‘thmg in the center cost money and everyone in the center had charge'

of some activity. If someone wanted to use. the copier a 11brary book

or the computers she would pay. money to-the\owner ﬂfor its use. Some

became bankers, and ‘eéféh"started out withfanv agreed amount'Of

‘'money. " The game ‘was very. interesting and much was learned'

throughout the next several months whlle the game lasted One Chlld”

was desperate to get more money he would photocopy extra money '
against our estabhshed ‘agreement and he would steal others money. -
The  other children set traps for h1m by markmg money and then L

fmdmg it in his pile In our confrontations with him, he began lying.

and covenng up m every way possible

About thlS time my mfe and I held a parentmg course for all the

parents Thls ‘same bovs parents became very uneasy and managed
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- after several excuses to slip-out- of the f1rst course When his behavior«

became. more dlsruptlve 1 began domg prwate eounselhng WIth the

parents It was durlng these sessions that I began to see the patferns._

»o_

of unconsc1ously held behefs consequent to -the events in the parent S

C‘hlldhOOd showmg up in a unique 1ntegrat10n in thelr Chlld This -

chlld was desperate for money which mamfest as a family issue’ around

self—worth ’I‘he mother was overlya affeetlonate consequentlal to he |
" lack of parentaI affectron and based on. the assumptlon that if she

~ didn't hug him extenswely he Woufd have problems What 1. belleve
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the son unconsciously understood was her fear and unresourcefquL*? S

,affectlon. His father was st01c an 1ntellectual with elaboratebeheff:'

systems that T my opmlon amounted to aIibls and BXCUSCS The effeet
or consequence of these behefs on his son’ were 1n my estlmatmn
' | ‘hmltmg It did not matter ‘what was the basis or val1d1ty of his bellefs ~ |
I was 1n»terested in their effect and consequence From_ an NLP frame, -

a test for a belief is, what result does it get If a belief is lirniting,

Change it so that it optimizes the sttuation..

Because thls famlly contlnually evaded any responsxblhty for

- shaping or reshaping their child's behavi_or, and because the child was

not working within the minimum frames of relationship'b.ased‘on held

agreements, I asked this boy to leave the program. Within a week

there was a return to stability and balance in the who'le group.

Whenever an 1nd1v1dua1 who was destabllulng the program was ‘asked

" to leave it was interesting to observe how much that behavior had

influenced the entire program.



promptu work a s1nger and musician ‘an anthropologist who dld e

-people came. in for a twelve week sessmn once a week fromﬂ ]

ey

each was excellent at their craft andmade their liv1ng at it I would"' ’

14'77‘]”

The Mentorship Program Formalizes and Evolves

The children 1nterviewed about ten peOple and chose to work

S _thh the potter that thev had worked with the prev10us year “a wood—

) worker and artist, a drarna teacher who did psycho drama and 1m—ff7 S

gurded imagery based on cross _cultural experiences and a puppeteer NRCEOEE

who bmlt Puppets with thern: and created plays Each one of these L

'September to December and for another twelve week pefiod from. .- |

,‘:'Pebruary to May None of these people were trained teachers ‘and

e ";f'coach the children in modelling skilIs observation skills unitation

'techmques so that. they could best model the excellence demonstrated:

by these 1ndividuals
Experiments with the Children into Headlessness

. - During this year Douglas Harding came again from England to do"'.

a program on headlessness m Vancouver After his. workshop 1 de--r._:_;,_;;_:;_t;’f
| cided to run some experirnents with the children Several of" the chil-

dren were able to remember what the world was like when they were’ o

very young. They didn't think they were people people were out‘;i.;-'

there and they were headless. They experienced themselves as the

center of the universe before time We had some excellent discussions

-

about the discovery and 1nVention of time and the discovery and in- -

vention of self. These discussmns signiﬁcantly contributed to my de-ﬁ‘i‘u’

velopment of learning strategles For example I very seldom ever .

teach children an idea, 1 most often jom a child and look Out at the
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c.”conﬂicts of mterest that arose thlS Year "{anﬂd
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’solutlon and dlscovery that help the child create 1earning process
5W'hen the chlld gets mto srrmlar 51tuat10ns in the future T have bften
: notxeed that he employs vanatlons on the strategles I have mapped out

mth h1m prev10usly The chrldren are learmng about learning learn- -

: '1ng from the 1n51de out

Introduction of,the Negotiation Strategy

At about thrs time the children Were movmg from a self centered

"me and 1" :WOrld view, ‘to one where they were - constructmg an
“Aunderstanding of themselves as- person These are intense - and
',‘_V'_complex txmes in the chlldren S world as: they struggle with models
boundaries Ievels and oontexts Thelr play is all about the creatlon of
varled and multlple d1menSions "lets pretend I am a klng over all the

d;)‘"land and you are the prlnee from the forest There were many

ntre-duced the

N negouatmn strategy to each chlld in- the context of a personal conﬂict

.—-,-

another ' For example two chlldren both wanted to play thh a
partlcular toy at the same time. FEach was quick to. assert her rights
| and to’ make the other person wrong Whenever one is confronted

.} vmth belng made wrong it tends to cause an increased assertlon of.self

as nght ‘The focus is on content ‘The negotlatmn strategy is to focus

on 1ntent

The essence of the negotlatlon strategy Is to introduce the eco- .

~‘each 'individual's-willingness and agreement that this could be possible-.

world with him I then ask questlons and get curlous about paths of v

CE

Conﬂlct arose when any child took her persema’l v1ewp01nt agamst ‘1

'.loglcal pr1nc1p1e that‘each one can win. Secondly. it is essentxal to get _' B
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‘ Each in tum states in his own words his posiUon Each acknowledges
ethat he hears the other persons posmon Each’ then states that there a

is worth or positive ‘intent in ‘the other persons posmon I is

“lmportant here to. guide the process so that acceptanoe of posmve e

“don t have to glve up their position. When the seCOnd child has stated ’

'mtent is separated frorn the content of the dlsagreement T then '
B _~1nv1te each one of them on a pretend level,. to offer three thmgs that
they could do that would meet the other person’s needs Th1s is done

. on the presumptton that they don't "have" to clo thls, and that they e

‘his pos51b1e solutlons for the other person to get hls posit1ve intent

~ the. magic happens In the years of dotng this technlque‘ﬁlnth adtélts

and chtldren everyone ‘has’ dlscovered w1thin the three suggestlons o

K

. ’some cornmon ground and a negotlated'solutlon The children-have S

readily p1cked up this technlque and do it in a variety of other

/ c1rcumstan€:es Parents have reported to me. that on many occaswns

g";“they have seen thetr chtldren use thlS techmque mth guarrelsome

’ ,.,_._chtldren who have no knowledge of the strateg{'

TN

F ilm Documentary with Channel 13 n o |

alt ‘was at this’ trme that the. Mmistry of Edueahon announced a

Fund for Excellen(:e ‘and began talking about "SChOOIs for the

- Future 1 began talkmg mth Jack ’I‘aub the wealthy businessman and

Y th=e Un1ted States. He was also talking thh the Deputy Mimster of
v;_Educatlon and tnttlated what turned out to be the Electronlc
.‘Classroom in the Saamch School sttﬂct I looked 1nto his prewous

,'electrontc classroom in the state of Maryland and dtscovered that 1n

s )

- creator of The Source the largest computer data bank at that time in ',




o many peyle s op1n10n 1t was an excellent idea but much before 1ts E e

e T
v

time and consequently unsubstantlated ‘When the money for the F und LT

for Excellence became availab}e I was the ﬁrst to apply f0r fundmg

T he Deputy Mlmster at the time informed me that the Fund was onlv l.

available for research mtl'nn the school system S “ ‘, R

Subsequent to thls announcement of . the Fund for Exccllonc

local commerc1al telev1S1on statton began a search for Schools of the., "
- Future for a planned one Weck documentary on thelr news hour pro '

grarn After viewmg both pubhc and private sChools and after vismng »

Wondertree they dec1ded that the ent1re documentary WQuld hetd‘one'_‘

on Wondertree ThlS was based -on the premrse that we werealrcady;f’gfu’f'.'fﬁ o
domg what everyone else was just talkmg about A film' crew and*-d't—"f;"*

rector spent over two weeks m the school shootmg footage and mter'z:. .

v1ewmg adwsors and associates to the program A twenty flve minute

documentary on Wondertree was completed and aired oVer a period of"' -
‘one week durmg the evenmg news hour Over one hundred (‘Opl(‘S oii IR

thlS docurnentary have been made and shown in a- number of countries T

around the. world

Binding Machine and the Making of Journals

. We purchased a mechanical bmdlng rnachine and began makmg;“
~and bmdmg our own books of poetry ahd»~writ1ng The Chlmrm;_’_: g e |

“started collectlng daily 1nformation ina journal and we’ travelled up'to‘“ L

S1mon Fraser Univer51ty to meet with Dr Maurice Gibbons to model "

hlS excellent journals The children made an’ excellent haxku poetryv'

book throughout the year I bought hard plastlc covers and the chil e

_,\f'

dren enJoyed and valued their personally bound and 1llustrateql books



Bi—weekly Trips to the N ational Film Board

During this year we made biweekly trips to the film viewmg i

room. at . the National Fllm Board T he’ children leamed how to use. the

‘llbrary and mdex system and read about and ordered the fllms fOl'ftf L

each sessxon One of their favorltes was the anthropologlcal documen-

tary on. the Netsﬂik Inu1t group in the north eastem Arctic
Began Annun] Egg Drop Contest

ln ‘the third year we. began what has become an annual event at -

-

| Wondertree I fooled the kids into beheving that I had a letter from_
_NASA and that they were asking for children who in the1r oplnion are.,,,‘,.. o
our- ‘most creative minds to experiment’ with soft landing craft 1 an-

nounced a NASA sponsored project whereby they were to desngn a :

'landmg craft. that would safely land a pilot one fresh egg The Chil— TR

dren each de51gned parachutes padding' collap51ble legs etc “and s
after about a month Qf bullding we. threw the craft§ off of a three’ storeyk‘ SR
bullding Most of the eggs were" unbroken and I handed out NASA_'

certificates to, all ‘the chlldren *»
| The Table and Archetypes for Analyzing Movies

ThlS was also the year that we“began watching mowes on a  bi-

vweekly basis and used the qualities on: the table to mind -map the- .. . :

events in- the movie. 1 have been amazed at the levels of insight and"- R

understanding demonstrated by the children dunng these sessmns

Observers to these sessmns have all remarked on the depth and ma- - 0 -

. turity of discussmn that thls particular model was able to facihtate for “

the children We watched mov1es such as Gandhi" Quest for Fire

Greystoke Tarzan and Star Wars

Ry N T

‘ \é'
t



Stone Circle Lighthouse Park Equinox/Solstice Celebration -‘

Much of my motivation in working with the children has been to R

' "support their innate mtelhgence to create around them a micro-cul—

i Ature that is respectful of their essentlal nature In my personal studies »
~of ol;her cultures I have often felt that primitive - groups are more re-. »

: spectful of the. 1ntegr1ty of m‘di\nduals ‘and the context of their enw |

dromnent The trrbe and the extended family haVe been the psycholog

1Cal womb for mank.ind for many millions of years of human R

development é see- Wondertree as an integration of the stabiliLing
~ factors of sustainable cultures and the growth and ﬂexibility poss1ble
from technological cultures Technological somety has neCessitated

R the breakdown of trad1tiona1 beliefs and families Cultural belief L

‘-"'systerns are bemg universally broken down in this great technologlcal

o experiment Many of these behefs are limiting and many of them are

enhancing, ‘and all are bemg broken down This prov1des a unique o o
opportumty for the re creation of a new set of enhancing belrefs within “
an ecology of individuals globally s S “f— R {;'.J; S e o S
o Borrowing from the rituals and ‘celebrations of the native people
_".,of thlS country we have created {errcle ceremony celebrated on each :
d.isolstrce and equmox in a local park ln my work with adults in the ;
parentmg course, we ask the parents to list experiences that are per- -
sonally fulfilling 1 would estimate that" 90% of the almost 200 people

“who have taken the coui‘se have indicated that their experiences bf
fulfillment have taken place in nature Consequently I have taken ‘
hthese cuy chlldren into the forest as often as possible to celebrate na- . o o

P Uy

: ture and d1scover our. mind in nature .

L



The children and l evolved an elaborate ceremony to introduce a

',"rock to the five elernents as in orierital philosophy The childrenf e

}‘,'lt into tl’le air in: the six directioris bumed the rock lrl:fﬁ’e' and rubbed' PR
a plant—into the stone We then took the rocks to a sacred place in the: -

~forest and- created a ClI'ClC mth the stones We hid the recks in the“'~
'bushes after the ceremony and retum at eaeh c;hange of the seasons to"j’ |

’i.riecreate the circle ceremony, Each one of, us has chosen a totem

o -,'buried their sacred rock in the greund washed it in the ocean threw; L

‘ animal -an animal that we per sonally feel close to, and for the duration. S

;af’f:of the ceremony we take on’ the character of that animal and tell a
| story about what ‘ls happening to us as that ammal It is'a very Simple -

3 _and powerful ceremony one that has released ‘the spirit and captured»,;__

the imagiriatiori of us all
The Video Cont&st B.C. Student Film and Video F&stival

1 discovered that there was an annual film arid video contest for:v.

,'v'students in B C and when 1 told the children about it there was(,_

unanimous interest Tproceeded to show the children how to do;j‘f"’f e

’§irnple animatioa by placmg a large rock in the middle of the ﬂoor and

‘.by alternately movmg it and turning a video camera off and on. The

K children Were instantly in on the\\s’ecret of animation, they understood.ﬁ‘jg
;f-i-.’,the magie magic they had watched daily on telev1sion They all beganj L

L to play’ vmth the camera and develop sets and characters By the time e

Dl -

‘ "the children had participated in one way or another ‘

LT

When the award night came we were all- there and Donnie

Madsen won an honorable mention and his v1deo was shown When "'*

e

o _of the deadline for submissmns I h%d several v1deos to. send in, and all'. o



- - clap we all dec1ded to enter‘ again next yearf EICATIN

s Weekly Excursions to Expo 86 | o
: v This was the year that Expo 86 was 1n Vaneouyer and our c:ent,er ,

- was wtthin walking dlstance from the sxte All the chﬂdren got Season v 1

' passes and we went over thlrty tlmes 1n the two or three months thzltw

' the fair Was on dunng the s‘chool year The children saw almost aIl the L C
L :exhlbits experienced the countrys pavihons and generally had a won—“‘-' » :-:_‘.‘_;
}'derful tlme We part1c1pated ina ceremony at the Unlted Natlons g.. |
B pav1hon in'a world peace projf t, and were often the only chnld;ren an . o 2
- the site. " We were often” asked Why we werent in school by adults _jj-’ MR

| standmg in lme and the‘ chrldren would reply thh a large smlle 'W_ef»i_;_ :

1 couldn t cover as much ground as I often hoped On One particular day N
th@ chlldren Were exhausted by mld mormng ‘wl stopped all the chil- : »

‘» dren and asked them to note thelr interna} klnesthetlc state Later on o
';’that Same day we were at nghthouse Park for our solstice ceremony o
After a long walk through the forest l asked each one of the childrenf,:.’- i ‘

ito stop and nottee their 1nterr1a1 states Each one was amaAed they-:f{'»_-'

1'34 -};f?} o

;‘-’we all saw h1s video on a big screen and heard the audien—ce laugh and " “

S

’u N o . M e vb R ; , S "‘, o / o 7' .ot “ ‘E‘ - S
are L . N LI - _\‘@ e

I notlced that the chlldren trred eas&y on the srte and1 that,ywe

felt 1nv1gorated in the forest even though they had expended muchi\:?fj‘

'gmore energy than at the Expo sxte I ‘think we all made mental notes-"

;about the eﬁect‘s of concrete and bulldmgs be . xt posmve 1ons or what—fd'

,L

’, 'ever there was somethmg at play ‘with’ our energies LT : T




) New Apprentice ST el i

%

J\About this time a school teacher m Nana1m0 v151ted the schooiE

"f’?lSusan and T

N ami mformed us that she wanfed t‘

5 VA"'-; designed'-an apprenticeship program'with her which/consisted of a‘f‘f'
, - one month mtensnfe and a one year supported training Wiﬂ‘r her own 1
' group She took a Ieave of absence with the pubhc school board and'i‘?

i oo came to work mth us, the following September PREEN .
‘ Master 'y Trajning in Neuro-Linguich P‘rogramming :
The year ended w1th the three of us plannmg to be back in the;_ﬁf‘

., commg September Mary the new apprentzce Would work out of a--

" *\ church’ several blocks away and SUSan and I Would begm our second, i o

A

o -p. year together out of the chhrch we. Were currently in I fimshed up B

,'wIth nme Students that were aﬂ planmng to come back the next year' o e
. and already had two new students lined up for the commg year 'x_, n o
Durmg the summer my wlfe and I took a twenty day Intensive o w '

.

it '_traimng ,imth Robert Difts ;o~fﬁounder of Neuro Linguistic
‘)Programmmg and Susan and Mary took the Practitioner level traimng
adurmg the same tlme period During thlS trrne 1 learned the Re- - w
Imprmtmg Strategy which, has proven so informative over the- years in R
workmg mth parents and children unraveIhng the cham of events f:hat
Vtake place through generatlons as we pass on our hmlting behefs to

RV - PR Sl N C.

our chﬂdren

Fonrth year (2nd yearat. St Andrew-Wesley) S

The fourth year began the smoothest of any \mth rny eleven stu— o

dents, nine from prevxous years of Wthh most stayed for. the entire .



1 %(»
year. * It was;, however the most dlfﬁcult year m that the Wondcrtrce- a

commumty had grown ‘to three learmng consultants with thlrtv*

students twenty resource staff and ‘over . 51xtv parents ’l‘he extraﬂ :

demands on my tlme and energy along ith ‘an mflux of peoplc from_ '

around the world wanting; mformatxon about Wondertree as well as th( ~

Vfocus of my energr on- supportmg the leamlng of my group of chnldron S

Foo =

‘almost led to the eollapse of the project f ' «:',_;
We were . agam in the church fac111ty that’ I partlcularlv dldnt llkc '

because of its’ 1nstrtubonal atmosphere There was no playground and

- \we were surrounded by concrete and parklng lots There were alwnvs' -

'horneless and down and- out people hangmg around the church look
ing for a handout and for an opportunlty to steal o i_‘ . \ |
Mentorship Program ' ' | '

The ch1ldrens favorlte mentor was Tamasine. their drama -

teacher She ‘was the adult most able and wﬂlmg to plav with thcm

.most ﬂe)oble_m her behavior, and the one with the most resources forr
them to model Her work evolved to a year end drama presentatlon of ’
E Wmnle ‘the Pooh that was a Wonderful productlon ‘

Peter. who had been the woodWorkmg teaeher chose to work in

an art form taught at the Waldorf school This consxsted of usmg wct,;i; .

"l‘.

‘paper and blendmg the three primary water Colors into a picture. He :
:"would read Christxan myths to the chlldren for half the class and then
the ehnldren would _paint from their feelings; The children ioved these
sessions very much and produced some very beauuful pamtmgs

The chnldren hnreN Chmese martlal art student and@becarne .

- very focused in learning accurate forrns of mouement and balance



r ’lh(y herd the. pottery teacher agam ‘for the thll‘d year in a row and

| were produClng some excellent work.. o

-
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A lady who was wnting a Chlldrens book wanted th& chfk;l.rens

opimons and came in and read the bodk to them a: chﬁpter a week et

, ﬁhe chlldren would glve her constructive cntlclsm and in my op1mon

' 7d'u ing these sessions An ‘adult was valumg their opmions was h-sten- s

i

saw- ‘some - very - powerful dlscoveries bemg made by the chxldren

[

ylng to thClI‘ tdeas and making changes and the chlldren saw rev1sion o

belng modeled at a very high level. - o

A fnend of mme Gary had come to Vancouver to take a one- year E

_trammg in- NLP and offered to work with the children. He was a.

- singer and an ex: pubhc school teacher L had taught the chlldren to -.

_Juggle earlier that year so “he took up on this and de51gned a perfor— N

~“mance, and co- authored a Juggllng song W1th the ch1ldren
lt was" very mterestlng to work w1th the children 1n juggllng= We
had all agreed to be jugglers by the end of the. year and 1 had agreed to

take them all out for a soy ice eream when anyone was able to juggle

three balls for twenty tosses "By the end of’ the year atl but two of the :

(hxldren vould Juggle and those two learned shortly after that ’l‘wo of
‘the least coordmated girls, who 1 1mag1ned might never leam t0 Jug-

gle. (hd figthing but struggle mth the ‘basic techmques for a whole

week. When they finally broke through and reached twenty. there wa-s;

no stopping them. One girl who was least COordmated juggled non- -

.\:j . N . N . )
stop for over forty-five minutes and was well into the 3000 figures

when she dropped a ball,



My 1ntent1on in teachmg juggling was to 1ntroduce a’ low co«ntent ;

act1v1ty to ‘the Chlldren SO that 1 Could work with- high- pro(‘ess T

broke the.process down t_o its® eomponents and worked ‘with jugghng
as a ‘rnetagpho”r’vfor learning l' I was also reading about left and right
- hernlsphere funcUon at the time I was reading Bateson and incorpo-
ratmg the 1de_a of bi-lateral s_ymrnetry into NLP tech,mques. Much of‘
the /N‘LP counsell'ing work in' conflict resolqti"on 1ncorporntes:"
kmesthetlc aspects of bi- lateral symmetry in the resolution of"
: _ps‘ychologlcal asymmetry. Jugghng wuh its cross ~-lateral ,tosslng_ and
catching- proved to- be an excellent balanoer‘of}ene’rgies‘.v“ ‘Many
',pattern,s of imb‘alance cbecan)e apparent in this rcontent free learn’ing.
andl Was;able to introduce adjus‘tments that inﬂuenced t_helr’ learning o
styles in other areas. VFor‘ éxample, Jonathan one of ‘my long tlrne

‘students who always rushes lnto thmgs wuhout thmkmg would always

toss the balls sllghtlv away from his body 50 Lhat he would have to walkf‘ o

then run forward to catch the next’ Bbali. Wxtbm ten tosses he was
runnlng and would 1nev1tably drop a ball 1 re\solved this unlquey

imbalance by getting h1m to juggle one step away from a wall so that he"

' had to stand stlll and he Couldnt toss the balls forward. I'Ie'became an -

&

excellent juggler qulte qu1ckly A :
Story Writing Poetry Writing Book of the Month
ThlS was the year that the children began to show interest m(

.more academlc activities, and yet the basis of thelr ac‘tlvmes was still

play and fantasy. They read a great deal and we. held long meetingsr

with seemingly endless dlscussmns about what we. saw gomg on 1n the

world. I introduced a book of the month idea andthe children loved



it.. I would orgamze recommendations for books and would also 1n—; ‘
clude books from a w1de variety of areas 1nto a Iist of about fourteen
These books were kept tog@er and the children would srgn them out

"and’ attempt to read all of them, by the end of the1month I

The children were writing their own stories and working to-_‘_':} el

; gether in writing fantasres I worked with the children often doing

' ,~gu1ded 1magery and from this -we deve}oped a story writing strateg}yr

whereby the. children would go. and generate a wsual fantasy and then

‘l

7 put it into words while watching the internal 1magery 1,, mtroduced_
| ‘the- idea of dictation onto a tape recorder as the. chrldren found the‘

pace of the wsualizations and the‘speed of the-words much greater

than. their' abiIity to write. At this point I began working w1th writing ‘

“skills to help themn 1ncr’ase their speed at gettlng the ideas down on . |

- paper. I w0u1d usually only 1ntroduce skills -when+ they were need . f'
‘ driven, when the children would get stuck or ask for help o
| Choose Your Own Story-Mind Mapping Basic
Programming

| The chlldren became fascinated with the ”Choose Your. Own f
- Adventure story books These were story books with ch01ce pomts‘ -
every other - page to allow the reader to determlne the ‘direction the

story would ftake: Often in-a one. hundred page novel there would be -

about fifteen possible endmgs I ‘had the children ‘each choose a story -

“and using a bfanching techmque develop a map or ﬂow chart ‘of all the
paths for each particular‘ﬁook ‘We would then compare the particular
patterns generated by each novel About this time 1 1ntroduced two *

kinds of mind-mapping. one I picked up from a workshop with the au-
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: thor Tony Buzan It has a radial center w1th the 1deas branchmg off o
e from this Center The other was a variation on story boarding which is:

a technique developed from the movie 1ndustry,ag

1 blended both of these teclﬁni,qmues together when the childrc\n L
8 : :

A

showed an 1nterest in learnlng Computer programmmg A retlred )

gentleman began Commg in weekly to work - with the Chlldrcn in Logo \

and the children began to see the possibility of 1nteracting w1th a
5. computer m a generatlve way rather than a responsive way. within a ;
1 | - pre- de51gned program When the Children began takmg basxc pro ”

o - graming scrlpts out of computer manuals l taught some. 51mple basxe",
L » programmmg language
i ’ -

P - result approach to programmmg -and within several months each one -

i

I developed an experiential. do and see. the

of the chlldren were able to write a sunple adventure game for the

other children to se. The children used the branch‘mg technlque on

paper and developed ba51c commands to get from one point to the

next.

Math

-~

Cuisina.ire Equatlons and Multiplication

The chlldren have always shown a natural interest in math and

countmg. My daughter. for 1nstance, is often 51tt1ng and thinking

about mathematical'~relationships “She would often do math i'nj"her_

; head, and'a'would 1nterpret events going on around her into -
mathematical equations She was not readlng yet and would mu(‘h .
- ~ prefer to mathematlcally'orgamze things in the world‘-: and invent more

and more complex math functions spontaneously:

I often designed math experiences for the other nch,,ildren by -

R S

. asking her how she was doing what she was doing. For example, she



*

figured out all her multiplication tables by noticmg the Pattams in the R

tables which she created in her head I put these on paper for the .
children and we worked \mth our pr1nc1ple of domg everything the
, easy way. We realized that we didnt have to learn the 10 times table

because all you needed to do Was to add a zero to the other number to

. get the answer We also HOUCCd that you didnt have to. learn the 9':

times table either because/jyou could use: the 10 times 1dea andv <
- subtract - whatever number you were multiplylng by from the answer of
| "'~iO times The children also noticed that whenever you multiply by 9,
the numbers in the answer always add up to 9, so they used this as a
Check to- their answer. They were interested in- understanding and

getting the right answer for themselves as there were no out51de o

expectatlons .to . do math ’I‘hey did math because they lovede -

discovering and playmg with the-patterns and pnnc;ples

[ would often get them to use their mathematic pr‘inmples to._ = e

make up their own equations 1 would work w:ith equations as'a sense7 o

of balance With both hands as a weigh scale they would work wrth_'

balance across the equal s1gn of their bi- lateral symmetry We would

put Cu1sma1re rods on weigh scales and create equality through bal-
ance. 1 mtroduced the idea of true and false statements such as, "1t 1s»
true'that— 3 pIus 4 does not equal 9", We invented a game to play :
with multiplication by rolling dice and multiplying whatever numbers
-came up on the two sets of dice. Math was a game, an adventure.

Each Child is in Charge of What Happens Inside

I notic,ed that the children were making interesting distinctions

between inside and outside, between fantasy and reality. 1 noticed -
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them assocxatmg \mth personal power m events that worked ade

it!"; and adoptmg our culturally accepted avoidance of the negative It e

'Zbored rne The chlldren to varymg degrees gave up aspects of thelr?-.’rii-"i

) ‘power' and descrlbed themselves as’ "at effect -rn-’ variousw';:f"?'-‘ii"':

i

-"?f-’c;irﬁ‘cumstances The rnore unresourceful the chrId the more he wOuld‘

- ?descn’oe hxmself as a victim to- the events around him. One boy that I

. worked w1th for the. whole year was: often subject to the underlymg_:@f.‘ e

‘assumption that he was’ powerless descrrbmg hxmself as’ vietim. ins

'many cxrcumstances Consequently he also was driven compulswelyd

vfor affectlon and attention and was pendent on posmve mput lromrg_;__g

%outslde as he had httle mner sense of self worth

B! d1d the followmg experiment durmg the year to 1llustrate to o

-the Chlidren about bemg in COntroI of the events in their llves It

remforced their ablhty to anrease and mamtain choices I addressed‘:
!

' the. issue of being bored Wthh 1s an experlence that happens forﬁlﬁ_b

children when they dont know how to take .charge of ereating mterest',-_ |

‘m every sxtuatlon I wanted to have the children experlence their'ﬂ
strategies in hstening and thexr subsequent conclusmns abOut the"

world. 1 began a long story about some toprc that I was: 1nterested in

that would . margmalIy hold the1r attention I kept track of their be-»j” -

havioral cues Ul’ltll I had the Cross- section of responses I waslookmg'_

for. 1 abruptly stopped the story and told each child to notic_e at _that o

moment what was going on inside ‘for.th'em.' I gave each of them time
to gat'her the data, and then asked thern' each in t'urnto repo_rt_'to the
“group what was going on. I had goodrapportl with the group, andith-ey
~ were used to accurately describing theirinner states. As it turr'led out,

»



rrrrrr

STE e T e 163
'& R ST ..

4 children were day dreammg off topic and three children were bored

g were most aware of tPrerr bodles and the kinesthetic sensations( TheA

B ‘_fascrnated ones were runnmg Vlsuahzations of what I ‘was taiking abOut

iand-were bullding 1n their own meanlng The day dreamers were

e "'

-ﬂrunning mteresting wsuahzations that were not on toplc I asked the

children who were fascmated to desCribe accurately what they were

‘doing and how they ‘were. domg 1t I‘ then asked the chrldren to run

"each of the other two strategies in tum while I continued the lecture

‘

. _'That way they were. each able to discover that dependlng on how they

) ’g_managed their 1nt€rnal states they were able to be bored to be day

‘::“'Adreammg or to, be fascrnated regardless of what I was doing outside

therefore became neutral and the obligation for thelr experience of

’,vme fell on thelr shoulders not mine The chlldren diseovered that

';j'bored feelmgs occur insrde and that someone else is not in charge of

'.feehngs and de51gn vrsuahzatlons that are interestlng and on toplc'

‘._ (ecologxcal) T - _ i
SOﬁ /Hard EYes F01"5g1’0lmd/Back,ground Intime/Outime-
A,.l‘ -1 attended a workshop with George Leonard author of Educatlon_;

thelr feehngs ‘The children learned a process upon whieh to set up

therr bellef structures They learned an excellence strategy for "being

and Ecstasv who gave a talk on his current work in ai)ﬂ’l! He de-

scribed at length his teaching of soft eyes and hard eyes I thought a

two children were fascmated with what I was talklng about three '

. and the rest were ‘a combination of the above Those that were bored i

KL

i

great deal about this distmction and about its relatlonshlp to NLP,

mterested by discovermg how to keep ch01ce and power over our own Lf‘,,_
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' ‘ﬂwhlch makes a wsual dxfferentlatlon between consc{ous and unconw At
" ~sc1ous aspects .of seelng 'To focus on any object is to ereate con?f o

| ',sc1ousness is to move it to foreground w1thm a backgrdunda of the un-.

consmous The juggling experlence ls an excellent example of soit

eyes and hard eyes of foreground and background seelng One of the

vballs but to look at the context or the background of the process

: The eleven students and myself on our twelve sided table
'mvented a group jugglmg game that clearly forced the dlscovery of soft

eyes. We dlscovered that if We focused On any one thtng as we

€

.s;multane0usly rolled a ball to another person 1n the clrcle and caught Coe

a ball from a th}rd person m the c1rc1e that ‘we would contmually mtss

’We dlscovered that 1f we looked across the circle w1th soft eyes that ’

e

L and track rnOVement on both extrerne 51des of our wsnon So we' all

- pracuced soft eyes catchmg and passmg balls. hstenmg to numbers to - l,; o

deterrnme patterns for group jugglmg and generally created a very

'fchallengmg and excmng game that 1ntroduced new SklllS and

'-awareness For example the role of thinklng and antlcnpatlon in
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o shlfts necessary to make 1n order to Juggle is to not look dtrectly at the -

P

B we couldnt see. the detail of anythmg yet We could 51multaneously see - -

R creating a future was. not as excellent a strategy in this context as

" being present .in the rnornent w1th soft eyes

- Fire- making Experience and Watching Quest for Fire

We found some excellent history books publlshed tn Engiand by
. Osborne Hayes and began readmg them. The children became fascl—

nated with our huntlng and gathermg ancestors and many hours were - .

.invested m'conversation about their life style. Whlle at Lighthouse
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"Park on one of our equtnox ceremomes 1 asked the chtldren to 1mag- b

;f',_ ine themselves as a pnmlttve tndividual ltvmg an entlre day in tbe for- e

The Chlldren each wrote a story over the next several"weeks and;

— every one I found to be fascinatmg Most of thelr wrttlng was phoneuc

— at this polnt and L emphastzed to them that l could read all their,}

‘__stones perfectly 1 WOuld usually ask the chlldren if' they wanted me to

P K'
rshow them the conventtonal spellmg some wanted 1t and others hke_

-"'j-.'my daughter were nat 1nterested 1n spellmg She st111 wasnt readtng“__ -

o ‘:‘yet knew the sounds for the letters and wrote as she talked

One young gtrl spelled the word any' as, "'eny," 1 agreed wrth' )

| her that ‘eny” made much more auditory sense to me and suggested; :
that I would support her in totally changmg all the dtcttonarles in the
entlre Enghsh speakmg world to the more sensxble and more accurate -

| spellmg She dec1ded that this life long cause was not for her and'

* that it would be much easier to leam the more obtuse but conventtonal '-
'_spellmg - . | | : ) :
Out of thlS story we began wondering about the makmg of ﬁre

dlSCUSSCd the bow and drtll method of frictton creattng enough heat to S

start a fire. We went out oni a ramy and cold wmter day pretendmg we“__ T s

‘were all cave people attemptmg to. get warm B told them that we-’ Tj,'j" '

’would spend the afternoon watchmg the movle "Quest for Fire'. '.’l"he' “"

| children attempted‘ to fmd dry wood, 1 gave them stnng to maké\Ehe;,

'bow and we all attempted to get smoke and fire. The only Warmth- d

,gerrerated was in our arm muscles and othervwse we all got cold and_ S

mlserable o ) i



’fhat afternoon back at the centerfwe aH curled up ln the llvmgf:-r o

room area 1n front of the vrdeo player and telewston We each travelled

- back over one mllhon years and became members of a trrbe 1n search. ol

for flre As the pnrmtrves shlvered in the cold we' felt that Chlll ln our""

' .bones from the mormng Eventua.lly towards the end of the movle

" the small group in. search of ftre met up with an mdwjdual from a s

o more advanced group who knew how to make f1re : The look of

surpnse and overwhelm on the face of the actors dld not come near
_‘_the expreSsmns of amazement on- any of the children s faces W( had S
l'_.idlscovered how to rnake ﬁre After the rnov1e we all went to the work
shop and usmg dry wood we were all able to generate enough he(rt to
- Create smoke “With each tiny puff. of smoke there was an exuberant:f'f
Memory Hooks and Submodalities in Spelling Visualization

1 was trading technrques one day w1th a colleague and she gave S h

' (me a set of mernory hooks that worked perfectly W1th my NLP strate-

o gles for spelllng There are ten rnernory hooks each one v1sually simi-;. B

lar to the. shape or meanmg of the number that they correspond to. ‘,.‘,f:f,,

' For example one is a penc11 two is a swan three is' a trlcycle four is a .

table f1ve is .a star six is an elephants trunk seven is"a jack kmfe ‘

eight is a snowman nme IS a balloon on.a stlck arxd ten is a bat andr\"' .

ball As the Chlldren look at the number "6" in the‘l-r* mlnd 1t turns mto |

) an elephant s trunk The chlldren have created thalr own imaglnatlve ’

71nterpretahon I“or each memory hook For each new word associated;

i w1th the mernory hook they develop a. unlque v1sualuauon Because
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they are generating the associations and creatmg the rneanmg, ‘they- ;

;remember their words extremely well - :f'_ . I

The children each felt that it wouId be of value for them to 1earn;}-

S ":'_the meanings and spellmgs of ten words each week I began encourag—‘_‘; |

ing them to find ten new WOI‘dS of their choice for homework eachf“

¢

e -'_“,fweekend The children would choose any word they wanted from the

T : | world and put It thh any memory hook they 1mag1ned They would:”:"

‘fmd out the meaning 1f they didnt know it, and make the meanmg"- |

| l-'»mto a plcture that also fit in with the memory hook For example my,,‘vi -A.\Q-ff‘

daughter took the word ﬂamboyant aﬁd put 1t \mth the elephants

trunk She sees a_ female elephant walkmg slowly and emphatically"f_»‘,

| .across a stage with a huge elaborate hat oni; Above the stage in ﬂashing e

'llghts is the word flamboyant" ; The chlldren could l‘eam ten new

,WOFdS in under ﬁfteen minutes corne in on Monday mormng and take I

. a* blank sheet of paper and wnte ‘dowm from memory aln of their ten g SRS

'Words Co”e‘fﬂy SPelled They ehose words well beyond their grade, R

- 'rlevel and it took some effort on’ my part to get them to work on the

‘small "less interesting words that they often used and ofterr mis-'

spelled They could take any word and create a deﬁmtion using a pic-

ture. The children would often jom their images and. memory hooks:

together into a weekly movie We have had a great deal of fun w1th vi~ ' ,» Ll

sualization and the children have generalized these techniqUes into,j v : :

| every area of their work 1mag1nable If they ﬁnd that there are difﬁcult

letters then they will change that letter to flashmg gold to make 1& =

‘stand QU,t-' They, will make that letter larger or 3-d1mensional. and - ‘



o they have learned to group large words into smaller groups and se

"-quence the letters on the1r lnner screen

- Giant Timeline Wallchart The Universe m sph-als L / i_;: S

- With our 1nterest and study of human h:1story and wlth the OI‘-:_;?;'_ff PR

gamzahon of all the drfferent animal groups onto a’ ﬂow'ehart the:‘f:"j,';f?~‘ .

thldren became 1nterested in the felative distances of past histon( al

PP

. events Thrs 1nterest was expressed in questtons that demonstrated e

b1zarre conceptions of tirne frames for these Past events The (chlldren"{

- developed an excellent inner representatxon of the year as a tlnleir‘»‘t"*'

o "-frame with our circular map of the year over our cnrcular meetmg»_t

?-table The moving of the earth and moon in an orblt around the sun R
R _became an annual spac1a1 context for now S , f;

I was 1nterested in glvmg them a larger perspectnve of tnme—':-

) wh1ch meant movmg to a. perspectlve outsrde our relative pOSllit’)n to

the sun CIf it 15 appreciated that the sun 1s alg;o tn orbtt around the;—,’?;:;—'{ B

center of the galaxy then a more accurate model of the orbxt of the;_;; o

'earth is that of a splral rather than a c1rcte So although \\t come‘ :

~each 365 or so days to the same place relahve to the sun we have

travelled hundreds of thousands of miles keepm,g up’ wtth the orbnt of‘;: ]

' ~the sun 1n its gaIaxy s brought in a car- sprmg palnted it the samc' S .

colors as the table, and helped the children ‘visualize the number of

sp1ra1s in a one hundred year penod I began with the ten year life

span of each one of chlldren as the next extensnon of the\pne year -

(:1rc1e One hundred years represented about three human generatlons
or revolutions The sun orblts the center of its galaxy about every 250"

mﬂhon years, and has done so about fifteen to twenty times since the



. vm()ved the process to’ a level of abstractlon that was beyond thelrr{l ':,'i

- eac h rnajor

'/l'

vformation of t'he *galaxy I then developed patterns of revolutrons anda_,

»u

pdttems of splrals mto a large twenty ﬁve foot b_ielght foot Wall chart SRR

representmg all the tlme franms possible smce the beginmng of thrs_"‘ D “,
'phase of the universe that is sinqe the SO called Blg Bang Each line;.-'
'-"Uon the- cha.rt represented a ten fold magmfrcatlon of the Iast um,t Orvili‘i

,;tenth of the prevmus lme Each new lme allowed the mtroductmn of a
':_‘.new level of emerging conscrousnes’s For example durmg one
: _Lmagmﬁcat;on llfe began on earth and dunng c‘nother magnrficatlon hfe‘-;
,’ ;r‘»Crawled out Trom the sea and durlng another magniflcatlon the age oI'_',:; T
' the dmosaurs was represented As far as 1 was concerned it was a

;f3501nat1ng Chart and yet'l got a sense that the chlldren Werent old o
| :i 'enough* yet tO qu1te comprehend it ‘ , s v' ‘ | -
Mv sense was that they got far ‘more from the expenence of ;:,"7,‘7';?

.dra\mng a trmevlme on. the beach the month before We made [} long

--comparmg dlstances of relative events My trme hne on the wallf'ff?‘

" G

: (hpabllltles at the tlme so 1 dropped the concept mmolded up the;v»!a;.vi

wall (hart for the tlme bemg T T Lo

What was very suceessful was a scale model we burlt of the solar’;‘ a

" svstem The sun was about six feet in dlameter the earth was about as |

\bu{ as'a drme and Jupiter was about the size of a basket ball Although; e
there was a one hundred fold reductlon 1n distance compai‘ed to the c
size of the planets the orbits of the pLanets stretched the fuall length of |

‘_tht hall‘v\av S R e T

xt

B Ime and @] ,alked it. while 1 talked about the events 1n l'ustory Ata'l;“ SNt

'_,A:ent therchlldren looked forward and back on the lme



A Science Program Electric Bells Telephon&e etc
1 felt that the children were experimenting in thc world i Sys
' tematlc ways and at a level that 1t was - appropnate to mtroducc lorm u-

x

sc1ent1f1c experiments Chlldren are natural sc1entists cgmmu(mv,

gathenng data experimentmg drawmg Conclusmns Jnd testmg their '.

theorles I introduced science as-an aspect of this already emstmg v

p.rocess Sc1ente was discovery and guessing We rcdlscovered thc e

‘ pnnc1ples of t,he pendulum much as Gallleo had done In hct as th( S

- story goes “his day drearning in church watching the chandelier in

. -stead of listenlng to the sermon lead to ‘the dlscovery of the laws ol

L pendulums and- the mvention of accurate cloc Lilmcchanisnis Ihc

. _sc1ence pI‘O_]GCt grew out of our dlscussmns on strategics for bcmg in-
: terested . g | | B |
The Chlldren each built s1mp1e electric circuits, and' ‘;i’n" the o
workshop we each built an electric bell and learned to follow the’
'Aunlque eyents in thls 51mple cybernetlc circuit We then took‘a%\art
-telephones and reassembled them creating a basic s1mp1e ClI‘CUlt that

,, : allowed two people to talk and hsten We made Morse code sets and

"played with the prlnmples of electromagnetism
' Ilana Decides to Read | '

In about February of thlS 4th school year rny daughter decnded o

that she Wanted to read.’ Up to this pomt she was always able to find
someone to work mth who was WH11ng to read to her. She dec1ded
that she wanted to read for hfrself In numerous observations of her
‘ attempts at reading over the years, | notn:Edthat she demonstratea

what | assume most teacher's would describe as, the symptoms of
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dvslekla ~She. would often wrtte her name - (ANALI) on the top of her

| artwork in- the top nght hand corner of Her- plCtUI'e from rlght to left.

She knew most of the basxc letter sounds and yet' 1n readmg ‘would

) 5;':‘: often mlx them up front to back, etc At this point she would be frus-r'::';
7 trated w1th the results and announce that she d1dnt ‘want to read’
anymore I had read the varlous bellefs about readmg and appremated B L
the model used in the Waldorf approach where chlldren are encour— o
aged to read much later in school at about the age of&l‘l 1 ultgnately‘
'relled on my observatlons of readmess and responded to the umque’* )
stages of readmess for each Chlld Consequently I chose thls belief‘_'i"f‘ L
.labout re-admg If a child wants to read “they . wﬂl and 1f that des1re“’:7
- occurs at three oMelve we sheuld design our leamin envaronments:: -
'rappropriate to thlS-‘ I personally feel that the mcrease 1n learmng‘l o

AdlSabllltJGS is more a functron of our 1ncreased expectatlons on younger N

' and less mature or developed children

My daughter was ten and half way through the equlvalent offfr
E ,Grade 4 when she asked me to help her to read I was exmted he- :
" cause all the other chrld;%:n in Wondertree came to me as- readers and’”j!

: i haye never worked with anyone discovering the strategles 1n reading
/Howevser my daughter desngned the learmng envuonment and re—i
‘7 quested that I'be a passwe observer She got me to sit with her about '

flfteen rmnutes each day at home in- a blg chalr She would sit m my . ::

lap and struggle through books that she had already had read to her,

S~

go about guessing and putting sound(s 'and:mean'ing ontoT thewo'rd_",.

shapes'as theyv appeared in the book. She used some soun‘dingiout', -

. ' . v
- - - ~

and that,were her fa_vorltes.r,jhe knethe overall context and ‘Wou,ld,‘
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SklllS yet since she already knew all of the words \erballv she seeme d_’ :'

to be mappmg what she already knew onto what was Ieast famihar
‘ Wlthrn a penod of a month after numerous sessmns with nie passiw v
llstenmg to her read she announced that she wanted to read her most
favorite book ThlS was not a picture book as we: had been readmg_, S0

| far this was a novel mth several hundred pages The book was bv ‘

| "Madehne LEngle Called A ernkle in Tlme and I had notlted that it

o was on the Grade 7 reading list. I sald nothmg abou my mlspinn;,s

"1"“1‘elated to 1ts dlffaculty she ‘went to get it and said that I dldnt n((d
-"to sit W‘lth her any more For the next month ‘she carrled that book

: everywhere and’ nearly every time I looked at. her she was readmg 1t

\Then one day, T notlced that she put it down and s1multaneouslv‘ o

-~p1cked up the second book in the series At thlﬁ« pomt F asked her: lf:'__, AN

: she would f‘nlnd reading a little to. me She sald sure and began to.{

: read almost as smoothly and accurately»as I would be ablc to read*?:": e T

| Over the past 3 years she has been a avid reader hav1ng read hundreds“' :

:;of books on a W1de variety of toplcs Her enthusnasm for readlng and <

vher comprehensmn of complex ldeas corLthua_lly amaze me She l’r’*rs\i;"* :

read the Wrmkle in Tlme senes of four books three trmes the Anne_ off

-Green Gables series twme and has read everythmg elther of those\ L

authors has written. She has recently completed the entlre collectfon'_j

of the hfe longJournals and aUtOblography of L. M. Montgomery for a '

»4'blograph1ca1 report she chose to write this. year

1 have since had two chrldren join Wondertree that were barely,.'f' o

) reading and have successfully encouraged them to read ,modehng thls'_ ;

approach to readlng. If children know a story well 10ve it have the L



A

173 XN
entire context in their - mind, then the process of putting mean1ng |
ontLo the data called the wntten Word is relat1vely easy Readmg Wlthln .

a (ontext of enthusxasm by mapping meanrng onto v1sual

' representatlons is the best strategy for learnmg to read w1thout being

o
L

‘iaught o ;tj.}'V'-f e o ‘
' Papert (1980) wrote that he has notleed that chlldren are learn-
-ing to read w1thout bemg taught through mteractlon with computers _
T Computers for the hiost part don't talk and data is exchanged between v'
- the 1nd1v1dual and the computerg through written commands I
| ch1ldren learn to talk without belng taught and thlS is based on the
: process of meamngful relationshlp then [ advocate that children learn :
‘ to read on the basis of meanlngful relationsh1ps a relationsmp based
: on fascmation with meaning and story mapped onto. graphlc represen—

\\

tatlons - . . e, B R
Virginia Satir Workshop o o «} |
o had been 1nf1uenced by the general practice of educators to' A
keep records on’ the chlldren I had made several attempts at. deslgn- :
mgwsome fox:m of acCurate accounting of the childrens work During
| thns school year l attended a workshop g1ven by Virgmia Satir and she I

addressed the issue of ?ecords She doesnt keep any realizing the

discrepanCy between what a human being is “and" what msigmficant
a\sﬂplect the records reﬂect in relat}on to the wholeness of bemg So
“although, I have designed an, anecdotal Eorm of rec0rd keepmg in the - |
seventh year l have kept no records on the chlldren\% the ﬁrst 6
. vears I have grown to appreciate that it would be 1rnposs1ble to track RS

what is going on in the diversity of learnmg for each child The depth
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gurdance mth each child’ﬁsures that they are domg e‘ccellent work by "

‘any standard One assuranc;g‘ of this fact is the. success of. children g.,o- ‘

'mg back into’ the“‘public system.  They have all done’ much better in,

public school than they did before they attended Wondertree and.

excellent in companson with other students.

The Annual Student Film and Vldeo Contest

o~
2

L r,“;
NI

L In this 4th year the children all worked on v1de#ps ap,ain and

Donme won Ist prize in the provmce “and Leo won 2nd prize An in-

‘l\,teresting»observation was made by the W!ondertree parents at the fes-

itival. For all the other wmners shown at the festival there was a loeus

N
\on v101enee and the two Wondertree entries ‘were the only two that
had a positive non- V101ent theme o

1 The Parenting Course - Transparency

A

\ During the 1986/87 SChool year, with sixty parents in thc pro

: gfam, my wife and 1 were buSy— running the ’lYansparency parentmg -

course.

|
|

We made it a.co- requ1snte to havmg a child in-the Wondertretf
P ograrnv

a'l

\parenting style congruent thh the relationship model b(‘ln;.,v

It was important that the parents understand and represent

| : -
represented at Wondertree Most of the parents had not de\.reloped

new parentmg strategies other than revismns of the authontanan one . .

that they experieneed as children ' So we were faced with either

au oritarian or permisswe parentmg styles and most parents were in

some degree of difficulty mth their children

The ’I‘ransparency course first provided a new model and

defihition of self through the experiments ‘and experiences based on

|
|

N , . Sy
) ) -

P G

T of fasc1nat10n and involvement in their work and the Closeness of my, -
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headle‘ssness Relationship models based on win/wm and ecology
models were explored and role playing games were experienced to
estabhsh .practice of 1 new language patterns and to uncover the‘

necessary behef changes “We began offering the course comrnerc1ally,;-

to ind1v1duals out51de ‘the Wondertree group and [ have learned a great-, vt

deal about the role of parenting in the creation of hmitations on .a
child's abilities' I have come to see a child's’ learning and behavioral
dlsabllities as symptoms of and strategies for coping \mth hmitmg' s

beliefs and disruptive behaworal patterns of the parents.

Organization Meetings )

I began Wondenree based on a model of the famlly and yet got 7

| personally caught up in the idea that, unless your organization grows; k

and expands in thlS society, you-are not succeedlng With the 1ncrease '~
to about pne hundred 1ndiv1duais in the project 1 1magined that we

were - progressmg as an. organization. However we were startmg to ‘

become an organlzation e had purposely de51gned the formal ;»

~ relauonshlps of Wondertree so that there were no divisions of interest.

There were no parents on the Wondertree Socxety Board because I'

wanted the relatlonshlp between learning consultant and parent to\

4

remain one of consultant / client In_ response to. request.s from the .

parent group we began organizationalfﬁ{eetings and ended up creating
committees for curriculum design policy stat\gments Vlsion and goal
settmg organuational and legal functions, etc. Thése meetings were
m1t1ated byc sey’eral ef:the parents who seemed td be unable to accept
that the currieulum be created b'y thegchildrﬁen. I‘refused to 'have
parent control of the- curriculum, ’/HOWever,von_e parent in particular

%

-



spent many hours on _the- phone formmg mterest groups and

1nf1uencing ind1v1duals to support her interest Ln redestgntng the

o functlon Of Wondertree I qmeﬂy Sa,t through all of these meettngs T

watchlng a process that 1 haveé seen many times in groups of adults

.tho are unfamthar with matriarchal and consensus modefs of -

: ;democracy

C“oqﬂict and Complexity towards Division

'sAt the same t1me as these meetings for parent control of

f&.ﬂh I

Wondertree two other events occurred that led to a d1v1s10n ot the : S

‘}jWondertree Program For the three years that I had worked with

Susan our relatlonshlp was remarkably positwe however twoﬂ (mnb ., s

-3

happened that changed this. Flrst Susan broke up W1th her husband ) »

and 1t seemed that thhm a matter of weeks she had become crrttcal of -

" me. Second; a lady came to work with rne that 1 began to work with
very closely Both Mary and Susan felt” eXCluded as I incorporated thts‘
person 1nto my program | |
Essentlally the: project had grb/wn too large for me to handle in

the informal style I preferred. I was .working w1th my group of
children, which was in itself a full time job. 1 was also coordinat_or:of
the overall project, Whieh was another full time‘job There was
growmg interest in Wondertree and each week there were visitors to .
the program For example one week the‘\d1rector of a Foundation in’
VlCtOl’la visited the school and the next week a consultant to the |

Rockefeller Foundation flew in- from New York to. 1nvestigate the o

Wondertree Program. A lady from Braal spent two weeks studymg the

program, followed by a team of four admmistrators from Cahfornia to's

| ot



see how we. used computers With all of thlS outside mterest m’f,

Wondertree .as well as a shift in perspective by my colleagu_“:i

~with’ the parent rneetmgs presentmg an irrever51ble shift of power. S

‘ from the _organic nueleus of the. children to an orgarnzational base I_

began to feel that sometbing drastic needed to- happen _
| Re-organization and Retum to the Orlginal Deslgn

Susan and I decided independently and sxmultaneously to fo}-”' N

mally separate our programs at a meetmg calied to make decrsions

about the future Mary decided to work with Susan as, they were both' |

mto co operative development while I Wanted to be mdependent With o

mv group of ten students Mary moved her classroom to my former;ﬂ-’- ;
facnlity besrde Susan and l moved to her faeihty Wthh I consxdered to‘.n 7.
O be more of a homelike setting. x - | o .
) We decrded to form separate societies sO that Susan and Ma:ry'
should be free to design their project more 1n terms of thelr uniquep

vision. This is what I-had in mind originally that each learning con-

sultant should work closely with their parent group.. The Wondertreey_-_i : ». |

umbrella was, mitially seen- to represent an unorganizing factor and up -

to this stage obwously hadnt worked that well." 1 had’ taken energy: “

away from my group of children in order. to run the orgamzation

We had an end of the year planning meetmg and although mosti-: R [

of the parents were very happy mth the year, they also had concernsi
about How much time I was spending with the overall organization
There was also concern about the lack of time spent on formal aca-
~ demics by some of the parents At the meeting one parent announced

/—
that she was starting her own school with a focus on academics, and

~



o ."‘:r“"_f"mth the tacncs employed by this one parent
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that she had eonvmced four familles to jorn her She ended up work-

1ng out of the Church be31de Susan and after four months shut down ,'

the program The rest of the ‘parents supported me. and were- upaet

I moved all my equipment into the new faelllty and over thc‘f
© summer two more famlltes dec1ded to wlthdraw thelr chlldren from
7- the program for family reasons It was the mlddle of the summery and -~

1 had ﬁve students left 1 was discouraged and I sat down wrth my

o daughter and wife and asked them if thJS was the tlme to shut down

| . the program or should I contmue My daughter looked at me and said
that she loved Wondertree and that she was sure that I could ﬁnd‘f
more students ‘ o |
_ Wondertree Year 5, 1987
Fifth year lst year at St John S United Church

I d1d find more students I began that year wrth elght students e

only five of the orlgmal students and three new ones. ThlS was the .

‘ﬁrst year that I was golng to be able to quallfy for® government fundmg,
'.and I needed to have ten students by the end of September l was ableid .
to plck up two more students after the deadlme but before the end of
the year sol was able’ to apply for and recewe fundrng e ‘

The Mmlstry of Education was very supportlve and I tllled out[’
‘the numerous forms tofmeet the requlrements ~‘When l was: con— :
fronted mth the. inspector I reallzed that my commitment 'was to the

children. 1 had resisted all pressures fram the parents to desxgn the -

program to their needs. 1 had been determmed to design a programr o

that could emerge from the children SO when the inspector asked me-



‘ -f'..if we were curriculum equivalent I gave the followmg answer I’ sug—

" gestgd that currlculum equivalency Was thelr cntena and rather than;
having me imagine what that meant in their terms I suggested that he-
.‘v‘jevaiuate the program on its own merits as is, and determrr@for hlm—i:

. oself. L said that if I had gulded the children towards what might »be:‘-j_'

deemed as’ an equivalent program then 1 might as WeII be operating

B , f'withln the system ’l‘he inspector\togk“ the chalienge and observed the

'program for the entire morning The children went about their activ—" Sy

ities and even -taught the inspector how -to juggle at one. point in the

o mormng At our noon meeting he stated that he felt we had more than

met the requ1rements of the curriculum in our very unlque rnanner |
Government Fundi.ng and Our First Casino e

‘In January of the flfth year we recerved about $500}D from thef '\

“ Mmistry of Education .and another $5000 in the month of June. | was

able to reduce Iny salary to a minimum durlng the spnng and investfi"» S

‘ »'the extra money 1nto the program I was then able to take a srgniflcant,_ LT

pOI‘[lOl’l of the June money to handle personal expenses over the R

summer. We ‘qualified for our first casino and many of the parentsv S

_ served as volunteers for two nlghts at a local professronal}y run- casino '

‘The government allows the casinos to operate if they tum oné half of

the gross receipts over to the sponsoring non- proﬁt SOciety For the'_"* o

-~ first casino we were able to raise $3000. Most of this money was

ilinvested in computers and the mentorship program,_as well as ‘

handling extra expenses in keeping the old school bus running.




mime clowntng and jugghng

~The Mentorship l,’rogram

Thls year the ehlldren had over twenty mentors or resouree

jpeopIe to choose from and they let one person go after four Classes :

- We hired a professxonal clown who also w0rked with the children m 5

mime He was their favorite and he worked with the children i

’I‘he children begarl again working in logo \mth the retiredT
gentleman and we purchased several Apple compatlbles and start(d, o
}'L”:working with AppleWorks domg word processing spreadsheets and R
data bases. ’ ' o y

The chlldren worked in- pottery for the last time and dec1ded as

- a group to work in sorne new. areas. Qne of the areas that we work(d

" in was Afriean dance, -and one. of the mothers ran a program that had :’

: mixed response frorn the’ students The children who had been with

. me over the years: were willing and able to enjoy and do almost any-'

thmg while the new children usually had hesxtatlons that showed up

for axample in Afrlcan dance e

Peter worked wtth the children in painting agam and the chil~1..

dren especrally hked Working with the pnmary coiors watchfng them’\;‘ij;..f;%

drift into new blends creating the secondary colors)

Bonn»ie another one .of the new mothers 'had. extensive experi-

»ence in crafts and mask rnakmg She began working with the Chlldrf’ni‘ T

mtroducmg many 1deas and techmques for integrating fabrlc paper ', ,

plaSth metal and wood mto elaborate masks and sculptures

We found an excellent aikido teacher a young Japanese teacher" B

that began classes with the children after the Christmas break. She



" them more advanced materlal S = R T

: espemally enjoyed the non- competmve and non- aggressrve nature of

'— the Wondertree group. and was consequently able and wﬂlmg to show -

B

We worked with’ 12 native speakers at the Geneva Language

Institute. We spent one hour with each person who would talk with- us‘j':"" '

in, thelr language The chlldren planned to dec:de which langu*age
- they wanted to learn over the next year. E o
Choosing It, Being Part of the'Solution o

I found it - diffxeult as. the students who had been w1th me over
4

"the years were now becomlng Interested m learning in the more for— -

.mal academic sensé, whlle the new students were for the most part
reactive. ’l‘he new students left the pubhc system because of learmng
~and behawor problems and took over a year to adjl;sZ/to our program _

It was difﬁcult to go over ground already covered

out I'elationships CanE

- for the new chlldren and work thh the former students in new areas

One partlcular boy who chose to change and break agreements con- .

stantly took up a great deal of my time. He often choose to be part of =

- the problem to represent the superﬁcial and negative aspects, He al-‘

ways put up a gOOd front about bem,g the best yet m a great number of

sltuatlons he demonstrated that he was basically frightened and"f"'

lnSCCLlI'C
Trip to Creston
| In the fall of the year we rented a school bus and headed tofi.‘

Creston where our famrly owns some property in the country When

we got there we picked apples made dned frult and fru1t leather and

PreSSCd gaJIOYIS and gallons of apple 1uice We ‘were able to canoe and ;



i 'were children. - ' i .

' \sall on: the lake The children had a good experiente in livmg together

that helped create a group feeling that lasted over the whole year As e T

. the chtldren grow older their sense of awareness of the g,roup and ol"w

group process 1s more apparent to me

History Books Chronicle ‘ Book of the Month

In the fifth year the children spontaneously began to (hoos( t().v;é":;' s

E study and work on thmr own The book of the month idca was a m.im‘ R

~ focus dunng the year Most of tbe chrldren read about en;,htv booksi.t-'

"""-_»'»that gave them an e§cellent founclahonal knowledge about thc worl(l T

'around them , - ST T o |
| During the year we wz;;e approached by an; CJl(y(‘lOp(‘d;ld rmn
_pany to do a fund raising campaign and buy their cncvclopcdia ilht; »
children and parents were interested SO the children got sponsorslz
and read books in order to raise’ the several hundred dollars, nccc;ary;
' to purchase the encyclopedla set They have proved very valuable over |
o the past few years as. the children are constantly and s?pontancously o
| ) usrng them as resources to understand ideas they are w?ﬁnng on.
‘ We eontmued to read htstory books and began reading thci',‘ |

o hronicle of the ZOLLI Centugg to get a sense of how much had cl%an;,( (lv

L Lin the very recent past References were ‘made more real by referrmg

g .-to the experlences of their parents and their grandparcnts as thcy

L

" Model Globes

- Each one of the children covered a one foot diameter -b‘all wrth

paper strips and wallpaper paste. When the- covering was thivk‘,

enough and dry we took the ball out. Once a SOlld and smooth gl)hu( e
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‘was completed I used Buckmmster Fullers‘geodesm projectlon of the
earth adjusted to size dn a photocopier. to make copies of each conti-
nent The chlldren then cut out and, arranged and gluéd the conti-
nents onto the globe We covered the land areas with a s\a}rdugt lfkeu
paper rnache product. When the chlldren_had all the land areab built:
Vup, we proceeded to paint the oceans, iee areas, and vegetation areas
with qualitylatex paint. These globes were done SO that it would look
like the actual earth does from -outer spaee'. | |

-We learned the:narnes of all thefcontinents and rountri:'s I had
made a four footﬁ by elght foot Buckrnlnster Fuller geodes1c projectlon
of the earth on a sheet of plywood. . We made this mapvinto a table and
then "'we built a thi;ee .vdimehsional population grar)h on the .table.‘
Using’ our,Culsinaire collection and assuming that each unit ‘Cuisinaire
rod 'represent_ed 50 millioh people, we used 100 rods to show the
center§ of -population. We then made another gféph using one rod for
every millio‘n people, and therefore distributed 5000 rods around on
the land forms. : 1000.rods were plaee’d on ChihaVWhile.only twenty-
five were.on Canada. | . |

Enthusiasm for Mistakes

One of . my most vivid memories from publie sehoolteachlng was
a usual series of eomyamts if the‘children ever thought that we were
- doing anythmg over again. We dld that already still rings in my ears. |
I'remember it to be almost impossible to take a rougtr draft through to
a finished piece of work. Most of'the hchild‘reh, were entahgled in the
attitude of doing as little as possrble for the most reward. However

one of the Joys of working w1th the Wondertree chlldren is their hon-



est‘ enthu’sia% for making mistakes, and 'taking theQe miStakes to--
-wards correctjon and the completion- of a project. We enthu51ast1ca11y
make rough drafts messy and error r1dden The chxldren hurry to get
their 1deas down paylng little attention to correct spelllng excited
-about, thelr flow of ideas They rework essays reports and stones over
and over wgain to get jt to the standard that they are happy with. A
standvarrd,al might add, that often exceeds;a-standard that I would set.

Homework and the Keeping of Agreements

When I give_the children work to do it-is out of our relationship

-

-

that an agreement is created. I say to the children, "I would like you
to do ------ , are you interest'ed"?;' The children understand that I am
not defau‘lting to some abstractauLh/Ority by using the language "You
should do ------- They are therefore free to negotiate with me,' :'énd '
say things tike. "I_don't think that I want to do any math or spelling
" this weekend. I want to use the weekend to finish my report on ------ N
~The children are in the position to makemanagement decisions and
represent m;se decisions of)enly and honestly to me. In most céses I
agree with them because they- are so reasonable and often do more
‘work than I vyould ask ‘them to do in the first place. This‘is true of
children who have been with mefor more than one year.

New children do not usually understand the agreement process,
and will easily agree then show up with nothmg done, week after

S

week. Smce there is no punishment or external consequences
v

imposed on the children, I count on their matunty and sense of worth

to begin keeping agreements. This maturity is not age dependent, it is

e

a factor dependent on the qualities of the relationships each child has
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with his or her parents and with O‘thévlf people. ThéSC_d{léﬂitiCS soon
are developed and reinforced through the relationships developed in
Wondertree~" The nﬂore aut,horitarian or permissive the parent
rﬂe.lationship. the more irresponsible ‘that child is in the QWOnd(‘I.'[VI'(*(‘,
environment of.ecological agreements. If the Cﬁild has choices énd a
-nurtured positive- self-image, and haé~ihad the bpportun‘ity to develop
relationship skills, then she. will naturally work well within our
relatibns};ip based model. She will also tend to be interested in.tho
world around her,‘and have a healthy curiosity-and enthusiasm for '
learning. - ‘ |

The Island Project, Construction and Fmtgfgy‘

\ One of the most interesting projects we did in /th(". fifth year was
the island game. In my talks about organisms and rclatio‘nship models.
we discovered a‘ba\sis~ in éystems theory that emefged from the chil-
dren as the isléﬁd game. We had mapped patterns of energy ox
changes between one entity and another. The topic of islands came, up
Oon numerous occasions, and' we began to develop a fantasy that evolved
into stories and eventually into the plans for a game. The chiidren
thought that if they each built an island we could invent a trading game
between the imaginary primitive groups on each island.

I told the Ch‘ildren that I knew some good methods for con-
struction, and that I would get the materials-together. I got many one
meter sduare cardboard pieces; from the scrap pile of a large furniture
store. 1 got the children to design their islands on grid paper, then
"mark out their islands on an enlarged grid on the-cardboard. The

children then cut out paper stencils for each level or altitude of the
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istand‘ on the cardboard ocean. These cutoots formed /the appropriote
topographical layers and shz‘;pes to glueonto the base. The children
did exceptional jobs on their islands building volcanic' mountains,
lakes, rivers, bays, hills, coves penfnsulas etc. When the topographi-
cal contours were glued together the children covered the structure
with a sawdust type paper mache and bu1lt up realistic land forms. We
looked at many aerial photographs in - our extensive National
Geographlc collection. We then pamted the ent1re island with paint to
make a realistic lookmg landscape. By the end of the year we - had not :
‘ &{et p‘layed or invented the game, so we set the islands aside to d,evellop
— the game the néext year. |

Monster, Halushka and Pinbal]

Our favorite physical activity was still Monster, and during the&
year we added halushka and pinball. We would go to Stanley Park deep
in the forest and I woulo be the Monster and chase and capture the
children. Halushka pis a version of baseball with bizarre rules, and e)r—,
_tensive opportonity for playfulness and inventiveness. Pinball has be-
come a gassion, a game we play every other day in the gym on the
main floor of the church. It is a fast action dodge ball gérne with lots of

risks and excitement. The children have become very good players at

@

this one game‘which involves all the basic skills of most games.
Sexuality Course : )
The %arents wanted to have a sexuahty course,- and the chlldren' .
supported the 1dea We fomnd an organization that leads group discus-
sions and makeés presentations for children on the topic of sexuality .

One evening the parents and children got together-and we discussed



g : " 187
the subject completely. We had a thc;rough open and honest presén-’ "
tation of information, and then the whole group eng'a'zlzed in a discus-
sion. The children participated openly, maturely and frankly. When
the parents left, the majo:ity were shaking their heads in amazement:
Many parents made coin/ments about the difference between what ha(j
just happened compared to what happened for them inktheir youth.

Annual-Video Contest
This year the children entered three fi.lms in the B.C. Film
Festival, and I had been offered free airline tickets to Kimberly for all
the pérﬁcipants. Two of the children decided to go. so Donnie. llana
and I flew to the annual film festival in Kimberly. At the contest it
turned out that Maya won 2nd place, Donnie 3rd place and Ilana was
panner up. We had an enjoyable week together and the two became
. very enthused about next year's contest.
An Old and a New Student
One of the students that had lgft our group to join the parent's
school came back to Wondertree fofvthe last five months. Iowever,
her parents incurred legal expenses over\the midwifery jssue, and
were unable to-pay the tuition for the future term. [ picked up one
new student in the last’month of the year, and it was her intention to
come back for the next/year.. We were plan‘ning to return to the same
facility for next year, and before the year was over | had lined up two
new students for the coming year through a series of open hoﬁSes.
Ejn‘rollment‘seemed secure for the coming year so our family wén’t off

to the lake for almost two months of summer vacation.
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The 1st month - 2nd year at St John's | -

f began the year with what I thought onld be ten students, but
~one of the students who carné for the last month df the previous year
did not come back#ecause her mother décided to h:)me school. My
daughter was on a three week tour to England with her’rr.loth‘er,' and
when Maya, the oldest girl, realized that ther? wére hardly a-ny"’girls“in
Wondertree she wanted despera\»te‘:ly to go to junior high school.

M’a‘ya came to Wondertree with severe learning problems and
was considered dyslexic. Her mother was a lgarﬁing disabil,’ities
teacher. Interestingly, most of the almost twenty children whéﬁ ap-
plied tov Wondertree that have been severely dyslexic and I’earhing dis-
abled, all had mothers who were learning disability teachers. They'
seem to somehow respond to and reinforce the'pfob‘lems that all chil-
dren have in reading, and therefore bring ;)ut these difficulties-in their
own children. In my first interview with Maya she was unable to spell
four letter Words. and she was in Grade 6 She spelled "they" as "thye"
afteri she had been working on it for the past six months. In the first
" hour of our intervieﬁ;;l was able to show her how to use a di)ferént
strategy, ;'a"nd she went home spelling "rhin{oceros" forwards. or
backwards. By the end of the first year at Wondertree, she loved-
“spelling ten big words like "Czechdslovakia" each week. I had to train
her not to look down when attempting a \;vord, and once she learned

to look at the ceiling and to visualize the word, she could spell it

effortlessly. However her relationship with her mother was often -

tumultuous and consequently she was quite insecure. Maya needed the _

e

-
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status of clothes, friends, and other external reinforcers so important
. ) -
to many teenagers.

One of my long .time students, Gabrieile who was with

Wondertree for four years, was not feally a part
o, : , : _
last year. She was often off by herself reading. She was an Thtense ob-
N N
sessive competitor, when she first came to Wondertree. "It took many

f the group for the

confrontations to point out the consequences of her win/lose str:ifc‘?
gies. She finally understood, and was able to play cooperatively txéinp,
win/win strategies. However, she had decided that Sﬁe wanted to be a
lawyer, and wanted to deal with conflict. She wanted to go back to tﬁv
public system, and although her parents very rﬁucﬁ wanted her to stay
at Wonderfree, I supported her decision to go back to public schooi.
She had come into Wondertree after one year in public school, had
been-with us for four years, and went back into school at Grade 6. She<
was in our program when we were not academically orie‘nted, during
the time when the agenda. for the children was inter‘personﬂ and
playful discovery. We did not do formal math or any of the subjects
t‘hatwould be considered equivalent i_11~~the public system in those-earl'y
years. Several months after Gabrielle had, been back ‘in'public’school I
talked\with her mother. I was told that she had some difficulty
adjusting t#% first few months, especially in math. However, she had a
love for learning and a sense ‘of self-responsibility that she had
nrurtulrred in our program. By the end of the year she was the top stu-
-dent in her class, and the teacher said that he had never had such an
enthusiastic learner. -She was also one of the most popular children in

the' class. She was able to do her work at top speed, and then spent
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the rest of the time helping the 'othe‘r children. - ’At the e{nd of 'h;er ﬁrst
year she received a school award as the best student of the year.
| However, being an independent school 1 needed ten _'s‘tudents‘ by
September 30th ) The two new boye I had tai{en on were‘ classic

prob]ems one had a poor self-image and was very insecure, and the»

other was extremely negatlve He had been a behav10r problem in o

public school,  and had a strategy of opposition to authonty I was
down t‘o eight students. I was able to find one student with a smgle

mother who had three chlldren and had just left her husband arrd_

" moved to Vancouver. She had no money and was very 1nterested 1r1v

., having her childfco‘ntlnue in alternate education. I offered ‘her one tu- ‘

ition free year to help get my numbers up to ten. If we didn't get the

-grant Wondertree would loose about' $15,000. "The mother ixrho was

going to home school her child, and their neighbors child Who was

home schoolmg w1th them wboth showed up at the door Just before the |

“end of the month. They found out that they couldnt manage home -

chooling that year and send their Children to Wondertree :
Consequently we had the required eleven students by September 30th
Strathcona Experience Kayak and Ropes Course
In October we had planned a trip to Strathcona Park with the

children. We wanted to create a metaphor for leaming by having the . -

children challenge themselves with an overnight kayakmg course,. and
with an adventure ropes course. None of the children had ever done |
anything like it before.” We were there for }a week, and it rained the
entire time. The children did wonderfully in the kayaks, and we had"

an exciting overnight camping trip. We had a warm cabin to stay in
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after a wet night out kayakmg The ropes course was. not nearlv as

/comprehenswe a5 I had wanted and the instructors were excellent.

The childremwere challenged and the two new boys the tough guys,

were the ‘ones who broke into tears and were terrified forty.feet up in

a tree Everyone had the opportunity to stand on a platform, and then -

leap into the air to be carried to the ground by a long cable that thcy-
'- slid along safely attached undermeath a pulley This particular leap of
faith" became a metaphor for leaming all year. Every nevy .math idea, '
new word, requires the skill and bravery tb\launch into ;he unknown
,'and count on your skills to bring it into your sphere of nﬁeart{ng
Strategy for Disappointment and Enjoyment *
When we returned from the outdoor adventure and Vwere talking
about the experience the following Wéek I discovered. that aBut one
v half of the children were disappointed when we drove up to the lodge
- and the other half were enthu51ast1c about the lodge. In the following
discussion it turned out that the children -who were disapp‘tnntedp;
. heard the word "lodge" and made a picture of a mansion in the forest
The ones, who made a picture of a wooden shack with the wind and
rain blowing through 1t w"e’re‘very happy. We created this as a s,trat—
egy. If you want to disappoint yoursel’t, make a magniﬁcent picture of
any future event. If you want to have a positive experienc.e,in your fu-
ture, make a shoddy picture, so that whatever you get, you“wiil be
pleasantly su(rprised. On numerous occasions during the following year
the children would report to me the success of: this strategy. |

According to the NLP model emotions are signals that your imagin§d

picture doesn't match the "real" picture that you experience.

& s
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The Islands and a Working Model of a Game
The new chlldren and the cﬁildren who hadn't finished their
islands from last year, worked on_thelr islands. . They cut out card-
: »b’oard""a'nd glued and pajnted their one meter s_o‘uare of cardboard so
 that each child had a finished model island. They all looked real, and
: ‘when'we‘ put all twelve 'iSIandson the gym ﬂoor upstairs, we could

imagine an ocean filling—ln' between the small contours of larid. We

started talking about and planning a game that could be played be—' ‘

% tween imaginary peoples living on the islands .
’I‘he game was developed by placmg the islands randomly on the

' yith walk spaces between We would begin the game with

about 100 people on each island. To find out what partlcular lee skdls :

the island peoples had, we made up resource cards. Some groups -
‘\Vlvere_jéegetarians and were ,gatherers, others had farming skills, others

knev\vv of medicinal herbs. Some groups were hunters and others

knew how to domesticate animals. Somte had ﬂint mlnes ‘and could‘

lrnake excellent stone tools Some were flshermen and could bu11d“

‘ boats several groups knew how to* make saﬂs The mvenUon of the
. | rudderwas a significant breakthrough. o
, We organized the game around four blocks of time that marked

out the seasons. ' Every ten or fifteen minutes there was/-a seasyon‘

' change. and the ﬂwind would change direction. For example»,'in the
winter season the wind would blow from the north, and the boats w1th
_their variety of sailing skills would paddle out and set saﬂ for different
slandi Resources were traded: and skills were taught be‘tween the

different groups when one group. 1anded on another island. Soon all

g ’ | ) ]
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" islands had groups off sailing and trading. At various i)ntervals during

the game we would gather together to get event cards. These would N

~announce volcanic eruptions that would W1pe out one half or all of the

- island, crop fa11ure§_,_diseases, hurricanes, fires or drought. etc. The

P N .

chil'd,ren would devise \(arious strategies to adjust to and survive these
events. Sometimes. the events would be po’sitive like the di_scOvertr or
invention of farming’vﬁi;e-ma?king medicines or the rudder. The idea
of the game was to create a- balanced ecology amongst the islands, to
develop ;f;li?s and utihze resources in a balanced way ‘Sometimes an
imported domestic animal would escape on an island and'upset the
ecology of the entire island. This event w,oi;ld th‘en -cause death and
hunger to a large percentage of the i‘St@d inhabitants ‘

| The ‘game was. very exciting to create and we would play it

weeﬁly It was difficult to keep track of all of the variables, and we all

3

, thought that if we could keep the details on a computer it would help a

great deal. In discussmns with" my adwsors it was recommended that
HyperCard would be the best: program to use.- The children could
learn the computer language called Hyper’I‘alk within HyperCard quite
easily and then de51gn the game I began bringing the Macintosh into
the school from the Wondertree office. on a regular hatsis and wé began |
learning Hﬁyper_Card.l For me, the first month wa$% awful, the program

was overwhelming. Initially. I couldn't understand. the terms, and

couldn't grasp the whole so that I could see how the parts fit together.

1 knew of no one that I could model, and the manuals didn't help. I

discovered that the b’egs{Jay to learn was to look into other HyperCard

programs to see howj7 they were scnpted I gradually galned a few

¢
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| insights 1nto the Hypex’I‘alk language. Each new piece was generated 4
by a need to solve some aspect for keeping track of the Island Game I
concluded that the best way to learn HyperCard is by a’ learnmg dnven ‘
and need designed approach. This parallels the operating‘prlnciple in
Wondertree. 1 discovered that the skill level in HyperTalk necessary
to design a program to keepﬁrack of the game would be too much for
me and way_too much of a stretch for the children. Cons\equently the
Island Pr_o—ject came to be played less and less as we ‘discovered some

A}

of the unique features of HyperCard. “
Biographies with HyperCard | ‘.

In our discussions at the very beginning of the year there arose
questions about the meaning of all and everything. They wanted to
understand everything they wanted a map to show how the umverse |
was orgamzed I started out by asking them each to come up with fifty
questions. These questlons were to be about what they wanted to
know, about what they were most curious about. While they were
- writing out these questions. I looked around for models of how other
people had organized large bodies of knowledge. I ca;ne actoss_ the
index in the macropedia for the Encyclopedia Britanica,' and noticed
Nthat they had organtzed all the material into ten categories. They had
" also organized their categories into a circle based upon \the idea that
the word "engycl_opedi'a" includes the idea of circle or cycle. I reor-
ganized -and renamed the categorie‘s and added two more, everything
Or one, and nothing or zero. At the center of the circle I put individual

awareness to make thlrteen categones ‘ .
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The children immediately liked the map. and we gbt things fr‘om’
around the room to i‘epresént _the’categoxjies.r For examplea. a‘tp "matter
 ahd energy" we put samples of elements from the science érea as wéil )
as a r‘nodellatom. At ”earth" we ;S_ut ohe of the glbb_eé we had bui‘lg.’ at
"histor'y” 'we":!tl-)‘ut‘ a castle and a plctﬁ?e of.a.?caveman. and at
“tech\rklglogy“' we‘pu\t a compute{ Qisc and. a portablé radio.- Each one of O )
the children then moved around the table and menfayllylphotographed

the contents at each location on the table mép. Thg following diagram

is a representation of the table with its twelve' categories. - —_—

one |-

LS
religien |

|matter and
energy| -

R
iﬁe arts

the earth . *

technology 11féea'(3tr1h'
fields of sy
knowledge 'humanhfeT

' L

history human society| ..

Zero




We then sorted our questions into the same categories that were

around the table. We bu11t a graph of the questions based on how they

fell into the categories. It is very interesting to note that the. majonty‘

of quesmons for thlS age group are focused on life and human life.

Most of their questions were about animals and natuk“ The followlng

is a graph of the/,categones that the apprommately 500 questlons fit
into. The point for one includes all of the questions, and the pbint for:
zero had of course no questions. It would be interesting to redo these

50 questions in a number of years’ to see if the focus of the majority of
T

the questions sﬁift,stowarcis the human, technology, and philosophical

catagories. |
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.We then buiit’ a large map on the ~v‘v,al'l of all the twelve categories-
and all of the specific. ar‘e';as that branched off from\}these main twelve
a;eas. What we ended up with was a kind of tree and branching svs-
tem viewed from the top. We placed ourselves in th‘e_centv‘r as the
trunk of the syéfem and then we coiﬂd turn around and focus on any
main area. Branching out from each main topic wa's A map of the
subcategories. We then started liist‘ing' as many of the famous people
that we knew, and placed them like leavés on t;he branches. th;\tl tho:v‘
were associated with. For example, Einstein werrt into "matier and
energy” and info the subcategory "universe”, Bach went into “the arts”
and into the subcategory "music”, and Jane Goodail went into "life on
earth” and into the subcategory "animal behavior"‘.' An cxample of this
branching map is illustrated in Chapter 4 as it was transformed in
HyperCard. |
About this time 1 wavs étter_npting to learn more about Hyp(‘r(;zml
so that we could use it in our island project. I began to realize that
HyperCard would make an excellent data base to store the biographi(fs
and the~ map that the children and I had created. Tﬁevl‘(-vg'l of
Hyper’I‘élk needed for the biographies wéuld bex much «éimp‘lér and .
seemed to lend more to the data base format. l.made up a couple of
Carcis on Einstein and took them to the children. They loved it. and
immediately began to offer suggestions and ideas. We began gathering
names and locking ih books for information about vané)us pé@{)léthat.
the children were interested 1n W.e began learning HyperCard
scripting in order to do the things we wanted in our presentation.
The children shared their dis&overies and insights with each other.
s
4

X

{
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.. Never before have I seen a more important learning process in
L ‘ . 2N .

-3

-

s+education than with this program. - -

~ Macintosh Computers, a Printer, and a Scanner for our
. HyperCard Project called Map of Distinctions

The children and I soon realized t_hé value of this program and

.

we decided we needed more Macintosh computers. We raised money
through parent donations and a governrnenf sponsored casino in order
to buy séven. more éomputers. We bought an Apple Scariner to copy
pictures into our biographies, and we purcl”fased MacRecorder to
record sounds into our HyperCard stacks. I fourid a group of pro-
grammers with the company Motion Works who were wor_king in
IHyperCard. They were looking for a gi‘oup to test the software they
were developing., and the children _immed‘iatelyk hgfed their company
as consultants. The mind rhap’and its biographies soon became a focus
of our group. Most of their day was spent researching biographies and '

working in HyperTalk. Chapter 4 describes our work in detail.
We Win the Northern Telecom National Contest as one of

the Best Computer Programs (elementary)

The stack took oh the name "Map of Distinctions”; and we pro-
grammed ‘the table map into HyperCard as the introduction to the
stack. About this time we received notice that there was a natiohal,
computing in education, c‘on'test sponsored by Northern Telecom. We
submitted our collection of stacks on what now took up five discs, and
about on‘e month later received notice that we had been awarded one
of the top four awards for elementary education. The prize wés $5000

which the children decided to invest into a Mac II to do video anlrna
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tioh: They also accepted my idea that we could take $10 each for ev-
ery biography that wen had completely finished. The children got be--
tween $10 and $75 dellars for their work finishing their biographies.

‘In many ways the program in "Map of D“istinctions"‘ fepresen‘ts a
microcosm of the W:ondertree Project. For example. most IIyperC_ard
programs [ have seen developed by teachers are written. by adults for
children. The programmer works at le\;el 5, the scripting le\'ei then
allows the user, the student, access to the stack at 1&2«1 l. 2 or 3.
Access to the politics or the context of the environment is one.of the
classic atéributes of authority -controlling and limiting the functions of
others. . | ) -

When 1 walkeéd into Wondertree with my discovery o‘f tHyperCard
I gave it to th/e children on the first day open tp,]e_vel 5. The children
co—progrémmed, made management deci‘sions. and had access to the
entife stack to ’make ehanges in the fundamenteil aspects of the
program. Over the entiee past year the children have worked carefully
and consistently within the parameters of the program. The amoﬁht of
respect each child has for everyone else's work is astounding‘ ‘For ex-
ample, they have developed the practnce of gettmg everyone (‘IS( S
- agreement to take on a new biography by Checkmg with the group to
see 1f anyone else was plarmmg to do that blography On several occa
sions others had that person on their to do list, and usually the two
children would pair up and do the biography together.

Many people have seeﬁ the program and they all are impressed

at the range of biographies, the depth of writing, and the wealth of

information. They always assume that I must be ‘assigning the
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biographies: When they (rhrscovie;ithat I play a mmor role in the
pvrogram. .they are amazed that the children would pick such \an
interesting and important group of people. | |

We decided as a group to make this ﬁroject z;bout the people
who have made a contribution to the planet in a'qualitative sensfé. So
thefe are no Hitlers and there are many of the likes of Gandhi. The
childféﬁ seem to be particularly interested in the childhood events of
these people. They have noticed one consistent fact that turned up-in
‘a majority of the individuals studied. Most were either poor in school,
like Einstein who didn't do well in mathématics, or were like Faraday
who“never went to school and were self-learners. Wh;t they all had in
comn\\on was their fascinann and their intensive self-learning. Many
of these children had a mentorship relannshlp with an adult.

The children are also intrigued by the events that played a paft
in the formation of their life's work and have come to realize that even
the most insignificant events when bacs\ed on fascination often have a
life-long GHuence. For example, Churchill did very poorly at school
| and his childhood passion was to Play with toy soldiers and memorize
battles. His father notieed this of Winston and influenced his career
towards the military which led to politicé’. "Mentorship plays a very
{nlportant factor in tﬁe roles of many important p‘eople, and in a
significant way each of these biographies serves the children as models
for internal strategies in successful thinking.' They often talk amongst
themselves using the ideas. and examples from their studies to
illustrate points and makg suggestions. .The stacks "Map of

L4

Distinctions” is included in this thesis as the focus of Chapter 4. The
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work itself is a statement as to the success of the Wondertree proj(‘(t
and it has become the center point of our work, We plan to have ten
biographiésﬁrin each of the sixty major areas on understanding, making a

total of 600 biographies. It will take us another three vears to finish
the work and [ hope it vx;ill be a candidate for a laser (;r compact ’dis’l:
by the time it is done.
Chﬂdren Develop their Own Stacks as Learning Tools
By the end of the year we had -seven Macintosh computers in our
.program.', The children invested most of their time researching and
a p.rogra'rnrning their biographies They would often read three or more
lbooks to gather information on their blography They would: scan pic- i
tures, and program special effects in order to 111ustrate the main
-eyents in their individual's life. We learned how to animate images
using a variety of progra\gﬁming methods. They also learncld hoW gol
record and digitize sounds and.enter them into their HyperCar‘dF
stacks as resources. The children were afnazing as they grasp(‘d the
variety of concepts, C’orr'texts. and levels available in the HyperCard

environment.

E
/

I have )atternpted to show a nurnbrer‘ of adults how to work with
HyperCardla—nd they have all had much more difficulty than the
children in learning the technology. 1 understand HyperCard il-s‘ an
object oriented programming llanguage, and it [seer}xs to me that it‘
’rnodels the functioning of human thought in a way sifnilg;lr to the way I
work with Neuro-Linguistic Programming. My t‘echniques’ within the
model of natural learning apply to learming HyperCard. Children, .in

myv experience, can learn to talk, to read, ahd to program in
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HyperTalk u'zithout being taught. They learn effortlessly through
modelling and interacting in a meaningful environment as a
~ ~consequence of ‘an inferactive relationship. . The context for this
learning.is play and discovery. - ‘
Mentorship Program for Donnie Arthur Erikson
Architects , “
Asjpreviously mentioned in the case study of Donnie, he began a
’ rhe'.ntorship program with Arthur Erikson Architects in the winter of
‘the sixth year. Donnte and I had scouted‘ouLt an experimental video
-and computer movie making studio, a miniature model making com-
pany, and the architectural firm. Donnie decided he would like to
work with the architects, SO I arranged a meeting with the chief archi-
tect. We took in his models and he saw a definite talent in Dofinie. We
agreed to an experimental period where Donnie would begin by in-
vesting his Fridays at their office. They gave Donnie a desk to work at
‘and before long he was an inspiration and ‘a colleague. He has con-
sulted and partl(:lpated on many de51gn problems within the flrrn and
I have been told that he has perceptual skills their best trained
draftsmen,do not have. I once went in to visit with Donnie and found
fifteen architects all gathered around Donnie's desk fascinated with

some project that he was demonstrating on his computer.

Mentors and Resource People
In their sixth year the children chose a video professional to in-
struct them in camera techniques, lighting techniques, and in basic

production procedures. Unfortunately he did very little hands on work
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with the children and Coflsequently they d‘id not choose him for a
second term. | _

By ¢oincidence I .met a group of young men who were pro-
grammirrg in HyperCard. Their company, called Motion Works. had
just developed a HyperCard stack that would allow users to enter mu-
sic séore into their programs véry easily. They neede‘éd a beta test .
sight for their program, and Ehey came in oné day a week to work with
the childrre'n. The children would attempt for hours to get a script’to
work properly, and began to abpreciéte the levels of excellence and
~expertise possible as demonstrated by these professionals who could
solve the problem in seconds.

Powell Janulus, of the Geneva Language Inétitﬁte is a world class
example of excellence in language strategies. He is fluent in forty-two
languages and can speak over eighty diffe_rént languages. He provided
a Latin, a Spanish, and a native speaking Japanese person for the chil-
dren to work with. Everyohe took at least one laﬁguage. several took
two languages, and two children fook all three lan?guages that year. Al;
of the mentors Tommented to me on numerous occasions how atten-
tive this group of children were, and how easily they leérng:d their lan-
guage skills. . N

Bor.mie, one of the mothers, again came jn once a week to work
with the children in crafts. She would read myths to the children, and
bring in various materials for them to make images and masks. The
children loved the stories and would bring in favorites td share with

9

the other children.
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Thev children again hired Lawrence -for cloWn’ing. They learned
some excellent technique‘s in mime, and their communication skillé
generally began to. improv‘e aé they fé)cused on exi)ressing ideas clearly. |
The children had a skit prepared for the end of the year party that was
.expellent and provided each child the opportunity to express the
magic of the clown residing inside of each of them.

The cﬁildren hired a Japaneseaikido teacher, and the discipfine
and focus that she demanded in aikido generalized to the rest of their
work. They would always seem more centered and direct for the rest
of the afternoon after their aikido class.

The group worked with Karen, a professional singer and
performer, on the pirésentationrof a song and on an elaborate skitﬁ
which they wrote together. They reallyP put their hearts into the one
song tﬁat they practiced over and over again. A number of the
children were asked to sing this song togethér th a concert for adults
because they sang it so beautifully. |

- John, one of- the fathers, is a business man and entrepreneur.
He came in once a week to discuss with the childrf;n about money and
finance. For the first term the children talked mostly about attitudes
towards money in different cultures and tamed'agout the history of
money as a medium of exchange and as a safe stbre of wealth.
Self Evaluation and Emerging Models of Excellence

The children got some feedback from the general public as their

comput‘er program became popular. Feedback about their s;;elling and

grammar occasionally would come up as adults talked with the

children about their work. One day we got a thank you by electronic ,
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mail and a Commenf about the many unique spelfings in} the Map of
Distin‘ctions\ stacks. The children began‘to be aware of the neved to
increase their own editing st(rateg;es. I started to get more material-
handed to me for evaluation as the children wanted feedback on their
sentence structure and gpelling. Several of the children requested
information about grammar. The children put a great deal of effort
into 'a quality presentatio‘n. They began to be aware of léyout énd
" spacing, and would discuss the merits of respective work amongst
themselves often comfnenting on strong and weak -features of the
various stacks. ' .

Amiual’videcg) contest (1st, 2nd and 3rd)

We entered nine videos into the annual B.C. Film and Video
Fésf(ival. Some of the cf‘iildren helped out on other's productions and
éveryone played a role in producing at least one video. The material
ranged from mini- documentaries, to drama, to animation and to cx-.
perimevntal techniques. Thé Festival this year was in Chilliwack -and
we went as an entire group and stayed together at a motel. At the final .
night of judging we were thrilled to win first, second and third prize
for the province. Pomie won first prize with "Joy of Flying", a won-
derful story about‘a rabbit going for a morning flight in his biplane. He
did all of the aﬁimatiOn‘himseff, and built all his own sets.. Ilana won
second prize with paintings, music, ‘and poetry all done by her and
blended together into a touching presentation. Mariner won third
.with a docﬁmentary on the Chinese Revolution in 1949. He taped

- music over voice and filmed pictures from a book illustrating the suf-

fering and the rise to power of the peasants. The children were lim-
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ited by the qualitj of their equipment, and they.all said that fqt next

- N

year they wanted to have better equipment.
Emerging Conflict in New Children

During the year we took in two new applicanté, and at the end Of
a month we asked thefn both to leave for different reasons. I'n‘fact we*
" found the whole process of evaluating new studenis in-the.middle of
the year disruptive' enough to decide not tb take any more applicants
‘until the beginning of the next term. - |

One person was a pleasant person who had however acquired a
negative self image about his abilities and his intelligence. He was in
Grade 5 and was unable to read. His vocabulary and lgnoxj\d”edge base
was so inadequate compared to any of the other children that he wés
unable to.participate in the work. Consequently he speﬂt most of his
time looking fer someone to talk to. At our month end meeting I told
the other children that I was"not prepared to invest the time and en-
-ergy' in first, transforming his limiting beliefs and second, in heiping
him develop the skills necessary to work with us. I told.the children |
that it would take too much of my time away from the rest of the
group, who needed my involvement more and not less.

The second child presented an entirely different situation. His *
acaderﬁic skills and abilities were excellent,‘ and his relationship with
me was good. However, his social skills-were extremely poor. He was
paranoid of the other children, and would‘manufacture elaborate sto-
ries about them. He would then act violently and was mean to the
others in accordance-with his fan'tasy: At the évéluation,and feedback

meeting at the end of the first week, at least five of the children told
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him that they d1dn t appremate being tripped and pushed by him and_
asked him to stop. He took this as a conspiracy agamst him. At the"i
end of the monthvmeeting I found out that he had held a pair of scis-
sors to the neck of two Children tfia’t day. They calmly informed me
that they did not want his behavior in the program. I was shocked and
supported their decision, promptly,arranging a ‘meeting‘with his
mother. [ quickly discovered that this boy camefa/bodt his traits
honestly as his mother accused me of prejudice, moved her residence,
cancelled her phone, and disappeared without paying the tuition fee

she QWed Wondertree. A e

Humor'and Conflict, Elephants and Peanut Butter

‘The children and I invest many hours in discussion derived from ,

their questions. Conlflict is an issue that they Baye had manyduestions

about. They see so many examples of cqnﬂict in the adult world be~
tween countries and indivi.duals\' From my representatlon of NLP
models the -children have learned Congruent language patterns And
are able to keep conflict to a minimum. For example there might be
one minor disagreement at Wondertree during a month. The ' you
have to", "you must "you can't" and other autho,nty conflict generating
statements are rare to nonexistent in our environment. A new child in
the program stands out and goes threugh a Corisiderable period of ad-
justrnent to switch language patterns.

On one occasion we .decided to each come tip with an example .of
conflict from our personal experiences and write it down as a dialogue..

We then compared the sentence structfures in each. of these examples

of conflict in order to discover common patterns. It broke down to
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"egither/or" stat'éments that represented f"right/w‘ron"g" and "win/lose""

p’os‘itio'ns We discovered the essence of humor is "and" statements

that make both sides "right" and both sides wm" *
e
- For example within the context of norrhal dlstmctlons -an

= -

elephant is a unlque entlty separate from. a peanut butter sandw1ch ’

However, if a peanut butter sandwich is ‘crossed with an elephant,\ you

get a peanut butter sandwich that never forgets or an elephant that

sticks to the roof of your mouth. * Connecting what doesn’t connecvt is a-

metacontext of humor. Conflict is takmg ‘what is natura]ly together for
_ example a friendship and descnbing it in "either/or" terms.
Math Book 6 and Book 7 | |

During the year the chlldren joined into groups of twos, threes
or fours and began working on math together The strategr was to do
the tests at the end of each chapter and-compare answere for agrge—
ment. If one person didn't unders"tand a question the others would
help him. If none of them could '-ﬁgure out the que‘stion, them}they
w‘ould look back in the chap‘ter,to the information on that particular
idea. If at that point they eﬁll couldn't understand the que;tion they
would come to rne and I would help them discover the 'underlyln'g
‘principle or method. ’l‘his procedure/ worked very well for the chil-
dren and they very rarely needed help frorn me. This meant that they
| - were enthusiastically working cooperatlvely together and learning
their math to a level of mastery. and understandlng I had not seen in

mv experience in public education. One group of four children ﬁn-

ished the entire Grade 6 math course in three months, and another

group finished the entire course in six months. Both these groups

“u
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startedx in on the Grade 7 prograni and soon stopped doing any math
to devote all their time to HyperCard and their mographies.

Whole Towards Part 1 |

7 Because I assume- children are coming from Stage 1 gccordmg to™
.Hardings mo'del,f they -are bnnging to each situation a wholeness °
attempt;ng to understand how a new part fits into this context. ’fhis is -
| the frame and a’ttitude I hold for -each new experience that the Chil(l
encounters For example if they come to me with a math problem [
start by telling them ‘that they already know this process, that they al-
ready understand what to do here, it is just a question‘of interpreting o
. new ideas, new ‘language or new information into the familiar context.
By showing the similarities between what they already know to thc :
‘new situation they understand the overall process I then notice theyv
_are eager to apply this understanding to the new situation.
5 This ‘also applies-to learning new material -from the’ in51de
(whole) context to the outside (part) I include it all, this experience
here is it all, and when a child notices something different something
‘new, it is distinguished as separé/ te. What is separate seen in terms of
the context, is enthusiastically brought into- and 1nc1uded into the
realm of the child working inﬁqis manner. However 1f the child isk‘
feeling separate, one thing up against all ot}}er thfngs, then ‘new
information is easier to reject and exclude than it is to include. In the
last several years I have had two students who came,for one 'year'then’
‘returned to the_‘public system. In the case of math With these two

students, they did everything in their power to avoid math for the

5

. # ~ .
. entire year and they were completely successful.
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Headless Drawing - Ptolemy. Copernicus and a Self-cen-
tered Universe -
One day we drifted onto a phiIOSophjcal traet and the children |
were asking questlons related to the beginning essence, and meaning

iniverse. 1 asked if each one of the chlldren would take

of life in the
out a piece o.f ipaper and draw a picture of themselves based on present
evidence. 1 left the children to their own dev1ces and,they, each began
drawing. Almost ‘all the children spontaneously drew themselves with
the feet at the top, and a large space at the bottom of the picture. The
one bdy who imagined hirnself in conflict with everyone drew himself
as he would look to others from six feet away with a head on top and‘l
: the feet at the bottom He insisted in hlS usual excluswe manner that
this was what he looked like and left to do something else he deemed ‘
more interesting. ; |

‘The other children then began to wrestle ‘with® the questlons
about what else to 1nclude in the picture. The children began
dis%ussing the fact that some had drawn clothing worn, for example
the shoe on their foot but not the shoe sitting a few inches aw oh_ the )
floor. If we were techniealiy correct and believed that we are our
bodies then we should accordingly draw only our exposed skin on our
hands. the rest would be blank paper.‘ However, some children had
drawn the paper on their lap, and one boy had drawn on that paper a

hand drawing the picture of a hand drawing a picture of a hand ..... As

the children listened to these discussions, some of them began . -

drawing everything within their visual sensorial experience as "a

picture of oneself based on present evidence." We then compared this
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- world view, this expef‘izentlal self—centered defmmon of the world. "to
the transition of the center of the universe from self to earth
~(Ptolerny), from earth to sun (Copernicus), and from sun to Big Bang
(Hubbel). If one becomes unconscious to the exvperi(?nibe of self as the
center of th’e universe, and becomes conscious to the objective view of
~oneself only, then we become infmitely sm““ller more éepnrmc‘
eccentric and 1n51é\=’f1cant When we dxscussed which view was true.
the children concluded that all views are sxmultanm)u%lv true
dependmg on your reference pomt of view. |
) Wondertree Year 7, 1952(@
Enrollment and beginnings ' o

September began w1th the return of seven students from the
previous year, three students left at the en'd of the year.v Onc went
‘ béCk to public school and two moved and went into a home schooling
program. Of the new students one gifi left after one }rnon_th'. | Her situ-
ation was very ‘interesting, she was bright and yet very manipulative.
However, none of her games worked to the least extent in the
Wondertree environr.ent. - She was in a situation where she had no
power over me Or the othérs and ctonsequently manipulated her
p\arentsq into letting her go back to public' school. In a home visit ‘I saw
the extent of her manipulations in her environmen‘t,- family life was
miseréble and they had hoped that Wondertree would have therapeutic
value, Beca’usé we work with consensus and agreement, and becausc
the family had none we went our separate ways. |
One other boy couldn't read and had practiced a relationsnip-‘

with his mother based on default and avoidance. He wanted very much
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to have everything on ﬁis own terms and would continualiy ignore any
requEst we made about ﬁis behavior. After two months of frustration
with hirri‘ breaking every agureeme'nt we made, I finally broke my

 agreement to work with him in Wondertree. °

A family came to experience Wondertree towards the énd of

Scptember because their bright and frustrated 'te{l year old son was
completely bored with school. After a week at Wondertree fie was so
excited about the exberien?_:e that his eight year oici sister wanted to
come to Wondertree also. 'She seemed to fit in quite well for her age
;'andv although the rest of the group preferred an older child we took
her into 'Lhe group. | : >

Three other children came into the prc')grarn-during the fall, one

youhg boy who was very bright and aggressive, a girl and an older boy.

At the end of the first week the young boy was not accepted, because”

thé‘ children found him disruptive. The older boy was intimidated by
the level of work the rest ofAthe children were 'ndgmg, and realized he
wasn't preparéd tor learn how to read and get down to work so he de-
cided to leave after one month. The girll‘ decided she liked the pro-
gram vVery much, learned how to program the computer by working~
with the other children and took books hofne and worked on her
reading. The group has stabilized at eleven for fnh’e year, and the
children decided to defer all new application}; until next Septémber.

Home Learning Network

This‘dyearwthe Ministry of Education made compulsory the regis-

tration of home-schooled children with a school. Wondertree was al-

ready well known in the loose knit and far flung home schooling
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community and approximately seventy children registered Mkh.m our
program:. This meant that we would receive approximately three hun-
_ dred dollars for each child that we registered. My wife, Maureen. took
on the jbb of registering, counselling, publishing a newsletter, and co-
ordinating the homeschoolers undef the umbrella organvization‘of the

Wondertree Education Society.
Relationships - Children and Macintoshes

4

The number of interactions doubled in the seventh year in
Wondertree. Not only do we have eleven students we have eleven
~computers including a new Mac II color computer. ; Th;e children
come into the center in the morning, hang up their coats and turn on
the Macintoshes. vAJmost every proj.éct they are doing is centered
around the computer. They are doing study and report projects using
agesk-top Qﬁbli‘shing program, and are continuing their exploration of
HyperCard. Virtually everything, they are interested in becomes a
HyperCard stack. ando each :child learns and discovers ﬁew
programming _techniqtms from the other children as a matter of

course. ,

\rCarmanah Valley

- One day a member of a Vancouver based environmentalist group
came by to see what we were doing on the computers. He recognized
" the quality of work the children were producing -and asked me if we
would be interested in doing a project with their group. It involved
an attempt to preserve an old-growth forest in a cdéstal valley from
clear-cut logging. The children and I had a meeting and agreed that

we could have a HyperCard program done in about one week.
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' We created an animated and sound version of a family hiking-
through .the Carmanah Valley enjoyin‘g 2:11 the. animals and natural |
wondérs that live there. At the end of the week the environmental
group was so impressed with our work that theyiwanted‘ to double the
project and extend the program to two stacks instead of one. By the
time wé were finished one month later the HyperCard program lhad
grown to three stacks and the children were working full time
producing the product. The forest company with timber rights to the
valley heard about our project and sent .;:1 forester to explain the facts
from their side. The children discovered that what had started out to
be a simple HyperCard project had become a major political issue with
the children at the center of the debate. Each day we would get ‘
literature or videotapes sent from either the logging companyv or the
\e‘nvironmentalist group. The children and I began holding policy
"m‘eetings to help each other sort out our priorities and positions on
this complex and controversial issue.

Our work with language patterns and metaphors helped us a
great deal in sorting out this battle of words. For eaxample, we won-
dered how the forest company could use the metaphor of harvesting in
terms of a first and old-growth forest. We accepted the harvesting
metaphor for trees that the company had planted and were now har-
vesting as a.second growsh forest. However, we d\id not accept this
metaphor for the natural forest that is irreplaceable within the current
economic models of this culture. The logging companies did not plant

the old-growth forest so they are incorrect to say that they can

"harvest" it.
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| The children have hired a business consultant to help them
price and market their HyperCard product. All in all whén it comes
right down to it the children appreciate the point of view of the a»m’—/
.mals and the trees. When the forester boasts »ab"out hov\} they a‘re pro-
tecting eagle nests, then the children ask if they protect ‘owl-and
squirrel nests as well. The children have found themselves in a won-
~derful position of doing what they love, contributing to the planet, and

- getting involved in the events of the day.
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Chapter 4
Map of Distinctions

This chapter includes excerpts of our Macintosh .HyperCard

program called "Map of bisﬁnctions " Disks of this brogram can be ob-

tdmed;t;rom the address in the appendlx The Program operates with

a Macintosh computer equipped with a hard drive running the

HyperCard program. A system 6.0.4 or greater and a HyperCard ver-

sion 1.2.5 or greater is necessary to run the program. The 5 disks

“when loéded onto a hard-drive will run when the icon called "Map of

Distinctions” is double clicked with the mouse button. The program as
described in Chapter 3 which began in Year 6 and continued on into
Year 7 is described to the level of completion at the time of this thesis.

The program consists of several "stacks" that are all accessible from

‘the maﬁjstack "Map of Distinctions."

This program most clearly illustrates what children are capable
of when they are free to follow their curiosity and enthusiasm. To date
this program received recognition as one of the best elementary com-
puter programs in Cahada, and at a recent HyperCard symposium was-
generally reéognized as the best program in the province.

[ have attempted to work with a number of other educators and
adults helping them learn HyperCard.v They have all found it uniquely
difficult, they are not used to exploration and play as a model for
learning. They want a manual to teach them step by step. However
they discover that it is even harder to learn from a manual. HyperCard
is object oriented programming, and I believe it is best learned when

discovered. as a small child learns a language, by discovery %nd
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exploration. The children in Wondertree learn programming

- effortlessly because they are playing and experimenting. .They are

looking for what works, for what will create the result they are looking
for. They actively make mistakes and learn what doesn’'t work, and 3
then make changes until it does work. They are allsro sharing each

breakthrough with the other children, thereby compounding their

-~ learning. They spontaneously apply each new discovery in a variety of

contexts. | have never seen a better learning environment than
HyperCard, which is complimented by a larger context of the
discovery based environmeht called Wondertree. 7
Maps of Distinctions is several HyperCard Stacks; o ' &V{
-Map of Distinctions - a mind map of all of the areas of hu- "
man thought and actiﬁty, - '

-Time-lines - a set of time-lines including the major
contributors to each area of attivity,

-Individuals - a collection of individual biographies of
significant iﬁdiﬂduals |

-Individuals (special effects) - a collection of seQeral stacks
that contain aﬁimation, sound effects, illustrations that
help describe the work of the individuals in the biography
-Lists by Category - a collection of cards listing the main
individuals in each specific area of expertise
-Headlessx{ess - a stack containing a list of quotes from a

wide variety of perspecfives and times that refer to the

experience of 1st Person.
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The following card is taken directly' from the‘ computer program
"Map of Distinctions.” It is the index card and main mind map for the
entire interconnected program. The mandala at the center is a repli-
cation of the table that we use for a conference table, and the
categories around the circumference are "buttons;'. You move the

mouse cursor so that the "hand" on the screen is over the top of one of

these buttons, and when you press the button on the mouse, you go to

the branches radiating off of that particular button.

-~

A .

-
TR wt e et ~ R

:ﬁ‘

Map of Distinetions®

the earth -

technology | awareness >| life on earth.

A\

fields of knowledge
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| For example, if you were to pfess the "the arts” bﬁtton. there
would be ;1 visual effect as a transitional chaﬂge. and the follpwing ‘card
below would appear on the screen. These are the branches or
subcategorieslih that particular field. If you then pressed one of these
buttons on your desired destination or current curiosity then the

folléwing card, on the next page, would appear on the screen.

¢

*architecture and design

*art/painting/drawing

*literature

o T

s —
*drama and theatre /




. ) 220

This type of card would appear for each p;IIUCUIar branch topic.
It is a time-line graph’of recent history, with the height of the graph
representing the number Qf people on the earth at that particular
time. We have provided information only for the individuals bn this
time-line to emphasize that reélity is experiential within the person.
The dates on the time-line yield no information. If, however, you were
to' push the name of one of the peopfe on the line below you would

_ proceed to the next card.

Vivaldi chaikovshy A
Beethovan o




221

If we had chesen Bach then the.following card would appear. Wec
chose a book mef_apﬁor for the biographies -with tabs down the side
serving’ as buttons to link to new ideas. In this hypermedia environ- )
ment, if you press. the top bultt‘on with the text picture on it, a
scrolling field would appear with text relating to the individual's life.
All the information was researched by the students. The next button
with the wo’rld’_’v image illustrates "world work”, meaning one example
of this person’'s main contribution to the planet. The next button is ei-
ther a speech, thought or music button. In this case it is a music but-

ton, and plays one of Bach's most famous pieces of music.

& ~
Johann Sebastian U=

"He was born in 1685 in
J{Germany. Bach grew up in a

‘| family full of music. He had
i(twenty children many of
iithem became great musicians,
i|like Carl Philipp Emanuel

| Bach. Bach's favorite
|instrument was the clavior.

il He has composed hundreds of
! pieces, plus supporting a huge
i| family. He died in 1750 in

i| Germany. .

iMthe arts 10.4

I.C

| music - harpsichord and
4l composition
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The following is another example of a biography card. When the
world work button is pushed, a fleld appears showing Emstems fa-
mous energy equation When you move the eursor over the text he

wink's at you. When you press the speech bubble, you hear a short -

recorded quotatien.

AN

Albert Einstein

He was born in 1879 in )
Germany, and moved to the
United States during Jewish
persecution before World
War II. His scientific theories
iiloverthrew our previous
ilmodel of the universe. He

ii| became a peace activist when
iil the atomic bomb became a
i!{consequence of his theories.
He became a symbol of genius
and died in 1955.

ii:lmatter and energy 1.1

g B.C.

atoms - theory of relativity
il:{| speed of light theories
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When the boy WI}o was researching the bi‘o‘graphy' below_on

Winston Churchill found out about the ciircumstanc'es involved in his

| plcture bemg taken, he demded to put this statement into his 'speech

~ balloon". When this balloon appears. a clear dxgltued voice shouts out,

"I want my cigar", and'smoke rises from the cigar.

ey

PN
.

. He
hister
. ness,.
“ 4 his
( glish
2o rerped him through
some of the darKest moments
iin England’'s history, World
il War II. he died in 1964. -

i .l
dhuman society = 5.6

politics and government
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v?W'hen ;bu .opén the 'biégraphy' on Benjamin Frankiin ar‘gd click
thé_ ‘button éhowing his Qvorld work, you find a picture of Ben flying his
klte in the night sky. Suddenly a sméil cloud appears, you hear a zap,
aﬁd a lli. htning: bolt comes out ﬁof‘fthe sky and down the lldte string.

These pictures/ and animation sequence were drawn and programmed

" on the computer to create this representation of Franklin's discovery

co.

that lightriing was eIectricity. ’ .
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When the children create apd read information with this impact
- visually, auditorially, and kinesthetically, theyhseemr to remember the
details. When the children have the opportunity to browsc and
explore guided by their own curiosity, they tend to understand the
material. Since this project began, the gr_bup of adults involved with
these childfen have commented to me many times about the wcal(h“of
-understanding these children have on many aspects of history. FHistory

Pl

has come alive, they have met some of the key players in shaping the

eveht§ of the world.
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When the Wrightv‘brothers wefe looking fdr- ideas on ﬂight they
watched bird flight and fashioned their airplane desigr; based on their
observations. This concept is illustrated W1th an animation of a ﬂying
bird that emerges onto this biography when the "thought" button is

pressed.

technology
and inventions

{|transportation
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When you click the world work of Michelangelo the biography
card slowly dissolves and this image emerges. An information ficld

appears discussing the picture and then after a few seconds this image

disappears to return to the biography card;
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Thomas Edison is seen here with his world work which appears
as the text dissolves. This scanned image of his first light bulb was
placed on an identical card to the biography card, and when one card

shifts to the other, it gives the illusion of the light bulb 'appeafing on

the screen.
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After reading several books on Galileo one boy created a series of
excellent image representations of his life story including an animation

of a swinging pendulum.

Gahleo ey o
tevoloutxonzed .
the world of
astronomy
forever..
Unfortunat,ly

“his ideas weTre" |

ot. popular at-'-_gﬁ_’,
-':t.he time and -
he dxed poor
forgotten and
blxnd AT
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Two girls became very interested in the work of Jane Goodali
after watching a documentary one day on video. They did this
biography as a joint venture, and when 'you touch the world work
button, the text disappears and the chimpanzee completes the original

picture.
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Another boy wllo is artistic became interested in the lifc story of

a number of artists. He did a series of biographies on artists, from

Leonardo to Beatrix Potter to Vincent van Gogh. K

& ’ o | ' w

Vincent van Gogh was born |
in Groot Zundert, Holland in
1853. He was a peaceful
child who loved nature, and
he spent most of his time
‘alone. He learned to express
! his feelings by painting. He
|has become one of the world’'s
most famous impressionist
| painters, but in his lifetime
!he was almost unKknown. He
|| committed suicide in 1890.

the arts

-

painting and drawing
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Another boy who plays the violin became interested in Vivaldi.
When it came time to program in the music of his choice he decided
to animate Vivaldi playing the violin as the music comes out of the

computer. As the music plays his arm swings back and forth keeping

time to the music.
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The following card is one from a whole series that parallels the

time-line cards. If you are interested in a more complete list of the

individuals in any category you can go to this particular stack ol’,cards.

1.7 (/matterandenergy Map of Distinctions | -
astronomy.and the universe find ; C'>
1
2
S
6
7
8
9
101} A
12|
13
14
15|}
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This la;t example of cards from the Map of Distinctions
program is a list of all of the children and their learning community
who participgted in the learning center's program that year. When you
place the rﬁouse in the same square as any namg¢ on the card,

information about that person appears in the center of the circle.

(see Appendix 2 %or details)

Wondertree Learning Center

{Karen Wilson @ SEpnsest Lara Sawyerf
e mxmrrall Brent Cameron Pepmser—

lLawrence |

e g o Ilana was L
= Donnie Madsen the founder llana Cameron
{ The Board | B

' : ; of Wondertree

; over 6 years ago.
R She is a musician

Jon Boese and an avid reader.

She has served as

Bonie Campbell - editor, scripter, and

co-designer

Aruna Crossman of the map.

i . L (age 11)

Acacia Schachte

Koo ccdmriern e i o S i

Motion Works  p— : ” parents i
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~ Chapter 5

Conclusion

This thesis has introduced a number of theories .‘and method-
ologies that are specific to the Woﬁdertreé program. | ;I‘he methods
have emerged from the, ‘prbgram, and ‘—the theories have been
integrated from a wide variet}l/f‘qu‘disvcipl-incs). to help explain the
methods. The emergirfg curriculum is cp-created by the Ch;ldren out
of their natural enth\usiasm to learn. The Wondertree program is a
direct result of the set of interactions between one adult and a small
group of children in the proce,ss}of discovery. The theories are
pragmatic and eclectic, gat.hering t‘é“gether many new ideas about who
we are as human beings. These xﬁg%ﬁideg&s transform attitudes and
" beliefs and consequently allow for é whole ﬁew set of possibilities
within the scope of natural leaming. This thesis has allowed me to put
into words much of What‘ﬁgs felt and intuited while working with the
children during the formative years of the Wondertree experiment.

Wondertree is an experiment that. addresses the essential nature
of the individual and explores how.that individual de\&elops and
interacts with her ;:nvironment. That énA\}ironment is designed to be
optimally responsive to the naturai development of the individual.
"Optimum" is a subjective condition that is decided and evaluated on'\'
an ongoing basis by each individual for himself in consultation with a
community of friends. Rather than educating children from the
outside by designing expectations, Wondertree nurtures emerging

curiosity and integrity from the inside by creating me#ningful

{
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relatibnships based on a new definition of the self. The program was
designed in response to the learning needs of the child as its primary
design criteria. | ,

Wondertree Was not cre‘ated by changing the cur‘rent\education
model towards something better. Wondertree is not an e;lternatiVe
program designed in response to the problems of the existing system.
It is not another form of schooling within a schooled society.
Wondertree was created by extending the natural learning of one child
to a small community of children. - It is only after the fact; by
comparisdn of the two programs, that the extent of the di/ffferencg:
becomes apparent. In other words, altHough Wondertree représenté\a
shift in perspectivé. it was not created by that shift in perspective.4
Wondertree emerged as a unique response to children learning in a
curious, playful and self-directed natural way. If the public system
were to change towards' the Wondertree model, I believe it would have -
to undergo a metamorphosis to adopt the basic assumptions.
represented by Wondertree.

Paradigrri Shift

A paradigm has been defined as a commonly held set ofrg.oals,'
beliefs and problems or a collective attitude. "... in much of the book
the term 'paradigm’ is used in two different senses. On the dné?hand.
it stands for the entire constellation of beliefs, values, techniques, and
so on shared by the members of a given community. On the other, it
denotes one sort of element in that constellation, the concrete puzzle-
solutions which. employed as models or examples can replace explicit

rules as a basis for the solution..." (Kuhn, 1970, p. 175) It is my



237

assumption, that the set of problems and solutlons that teachers share
in the educatiénal f1eld, const1tutek‘an educational paradigm. [fA shift in
this paradigm occurs when a new community of educators develops
and addrésses a whole new. set of problems and solutions. f[’

I would like to provide an analogy with the invention of the light
bulb. The light bulb was not invented by anyone emplé)yed in the
business of making kerosene lamps. The kind of thinkirfg that went
into the technology of kerosene lamps was not of the same ordcr as
)the technology of electric llghtmg No adjustments to that kerosene A
lamp nor the scre\m?g of the light bulb into the kerosene lamp would
bridge the gap. between the two technologles

A new paradigm does not address new solutlons to old problems.t
For example, the discussion of optimal class size deals with the old
paradigm of classes. Wondertree is not a new answer to this old
question, it dof\s not propose a smaller Class size vof> 12. Wondertree
does not operate in terms of classes whatsoever. It does not move a
group of children on from class to class, year by year in the as‘sen1bly
line model of the factory paradigm that arose during the Industtial
Age. Wondertree models the family. The learning Consultant works
yvithin the family creating a relationship that supports life-long
"learmng The k1nd of model that Wondertree resembles is both pre
and post industrial, both going back to the tribal/biological roots of pre
industrial societies, and forward into the Information Age to a new
modél of human society that acknowledges the natural integrity of the

individual in a global context.
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fo:u;ndational to; this retu'rn‘to the ”»family, Won\dert‘ree offers a -
new. definition of-the 'individual ’l‘his definition arises out of a neW “
understanding of ourselves consxstent with discoveries in thISl»
Informatidn A{ge. I believe a usual definition of the mdiwdual would be 7
' a' biological ’3thing or entity separate yet in relationship wuth others
- who is self defined by her set of beliefs. Wondertree accepts this
' d/efinition as.a subset of a definition of self that represents the initial
expenence of the child. 1 belleve a'child’s experience of the world is,
aas if one 1s‘ the limitless experience of everything w1thout boundaq
'ThlS essential and primary world view when rediscovered by the adult
'transforms her model and expenenCe of hersel‘(\n a wholistic and
'mcluswe unity ’l‘hese new freedoms are balanced vmth a rediscove
of our rootsn.as a biological and psychological integrity vs?l‘thin the family
g _?:and vmthm nature ' T '
Con'sistenti with the' vindustrial-mechanical_ m()del is ’the
asSUmption' of a wOrld eXisting independent of an experience of'it,
. other words an Ob_]CCUVG reality The new paradigm as represented
by Wondertree has the experience of the, observer as central to the
‘ creation of the world. " Consistent with this perspective 1 ani the -
author or authority of my experience. "Curriculum is experience and
experience _is curriculum“ is ajfundam‘ental idea to the Wjondertre’e .
model. | | |
" An educational paradigm in" our culture for over the past 205
vears has beén that the process of learning and the process of

schooling are interrelated. Schooling with its grades, its passing of a

child. from one teacher to the next year after year, its instructional
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focus on the three R's, and the compulsory adul{ directed model
constitute, in my opinion, an educational paradigm. Thc»/essvntiul ‘
paradigm shift represented by' Wondertree is the focus on the
emerging development of the child as a natural, individual and glolmlv
process. It is an emerging model rather than one based on the
’ so’cialization of the child by an adult directed cultural process. 1t is a
shift frofn exclusion to inclusion, ‘and frczm expectation to opportunity.
As the paradigm shift of the Industrial A'ge to thé Information Age 15 1
shift from products to ideas, the parallel Wondertree edu%atim‘\al shiﬁ
is from subjects to emergent learniﬁg. I believe that the shift that
Wondertree represents has taken place on an cpistcm.ological ﬁnd
philosophical level addressing the very assumptions that arc
foundational to our Society. . |

- Principles of Wondertree o N

The following principles wcre outlined by Dr. Kelly G(firling and
myself after Dr. Gerling spént several weeks observing the Wondertree
‘Program. These principles are guvideli\'nes. fhéy are the map and not
the territory. They are inclusive and not exclusive. Any tendency (o
~use unconventional language rath_g\i thén conventional terms is
intentional because many of the ideas are specific and unique to the
Wondertree program. In order to create éignificant.change it is
necessary to be unreasonable, as to be reasonable‘ means to go alqng’
‘with the thinking behind the existing structure. This list serves as a
summary and the specific contextual meanings of the \X(ndertrcc

prockeSs are expléined in Chapter 2.

\7
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The Wondertree Process - Main Pqint-s

' CONTEXT
model origin

relationships

scale ,

group

structure

- organization

style

politics

-RELATIONSHIPS

declsion process

basic peer relationship

- family and tribe

- open relationships
- based on equality and chmce

- maintained by agreements

- 10 - 12 children in a home-like

building/environment
- a human community including 15-
25 parents and 10-15 mentors

" ungraded

- mutually chosen

- long-term-relationships based on
bonding and modelling

- flexible and emerging

- matriarchal
- allowing and nurturing

- new business management model
- inclusive of human fulfillment,

- entrepreneurial (accountability)

- decision making

- self management

- the child is enfranchised with
equal rights of the adult individual
- everyone has direct influence in
creating the agreements (rules)

J
- consensus democracy (circle)
- each individual is included and
supported

- cooperative -

- mutual modelling of emerglng
patterns of excellence -

- group becomes extended family



educator-learner relationship

interpersonal assumptions

PROCESS

learning mode

learning objectives

natural learning

child development

rewards and motivation
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-equality and consensus

- based on choice and long term
bonding (12 years)

- relationships based on
agreements

- trust and mutual gain

- 1earner directed

- educator facilitated

- acknowledgement of the
positive intentions of the other
- constructive \ ‘

- an opportunity to contribute

- relationships based on
experience of unity rather than
separateness o

- natural .

- learning intrinsic as living
- project based need drivenr
- children model excellence,
- enthusiasm based learning.

- co-created by childrén and
learning consultant with input

from parents

- goals emerging from the interests
of the children and appropriate to
the society and the global “entext

- discovery based -

- without teaching

- heuristic (guided by the process of
self-evaluation and aided by the
learning“consultant)

- learning based on enthusiasm and
curiosity '

- based on the natural evolution of
the individual within a changing
interdynamic living global context

- - motivation from within

- intrinsic rewards

- self-actualization

- the inner challenge to make sense
of the world
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LEARNING CONSULTANT

educator background
(outline of possible history)

educator skills/qualities

belief frame
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- interpersonal
- electronic

7

- teaching experience (ex-teacher)
- business experience
(management)

- positive personal family
involvement

- master training in
Neuro-Linguistic Programming or
equivalent human process skills

- familiar with Douglas Harding's
work or equivalent open
philosophical perspective

- apprenticeship for 1 year in a
Wondertree Center with a learning
consultant

- thinking process and
communication process specialist
- subject generalist,

- technology generalist,

- multi-cultural world view,

- ability to allow children to make
their own choices

- ability to trust children

- ability to facilitate family dynamics
towards optimum (consensus),
- demonstrates personal excellence
in any particular field

- ahjlity to establish rapport and
lead relationships towards mutual
gain, -

- actively involved in the process of
learning ~

- enthusiastic about life and able to

maintain a state of newness and

openness ,
- able to support and generate the
qualities in this list with a group of
children

- subjective point of view inclusive
of objective/rational point of view



underlying assumptions

~ Conclusion
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- inclusive and possibility frame
("and" and "as if"),

- ability to deal with conflict and
- pathology as a break down of the

natural integrity and order

- beliefs based on a positive view
of the human individual

- belief set enhancing rather than
limiting '

- individual congruency based on
results and action

- open and in alignment with the
process of nature as inclusive

of the process of mind

- everyone can win (there is a
possible solution that allows the
enhancement of each individual)

Wondertree is a choice, an opportunity for a lecarner to choose

his life-long learning process in relationship with a community of

equals. It is a model that is emerging from the inner expressions of

wonder as each child enthusiastically engages the world. Wondertree

is based on the "instirding" principle, the process of natural curiosity

and enthusiasm characteristic of self-directed learning.
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Appendix 2

To order disks of the Macintosh computer program
"Map of Distinctions”
or "Carmanah Valley”
- contact,

~ Brent Cameron
Wondertree Education Socicty
Box 35243 Station [£
Vancouver, B.C. -
V6M 4G4
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Appendix 3
1 from the book by

Doczi, Gyorgy. (1981). The Power of Limits. Proportional Harmonies in
Nature: Art and Architecture. Boston: Shambhala
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Appendix 4

GENESA CRYSTAL A WONDERTREE PROCESS MODEL
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